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GENDER TERMS AND DEFINITIONS 
 
Sex refers to the biological differences between females and males. Sex differences are concerned with 
female and male physiology. 
 
Gender refers to the economic, social, political, and cultural attributes, constraints, and opportunities 
associated with being women (girls) and men (boys). The social definitions of what it means to be a 
woman, a girl, a man, or a boy vary among cultures and change over time. Gender is a sociocultural 
expression of particular characteristics and roles associated with certain groups of people with reference 
to their sex and sexuality (OECD, 1998). 
 
Gender-based constraints are gender relations that inhibit men’s or women’s behavior, knowledge, 
attitudes, and access to resources or opportunities of any type.  
 
Gender-based opportunities are gender relations that facilitate men’s or women’s behavior, 
knowledge, attitudes, and access to resources or opportunities of any type. 
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I.  INTRODUCTION 
 
There are many different types of livelihood1

 

 programs, including microfinance, conditional cash 
transfers, vocational skills training, scholarship programs, financial literacy, life-skills training, and so on.  
These programs are often applied to adolescents without distinguishing how their specific socio-cultural 
(e.g., age, gender, religion, marital status, residence, and school attendance) and economic situation 
(employment, ownership of assets, and educational attainment) may impact the success of a given 
livelihood strategy. Recent evaluations have generated increasing evidence that adolescent girls have very 
different livelihood needs depending on a number of different socioeconomic and cultural factors that 
shape the contexts in which they live—all of which influence the sexual and reproductive decisions they 
make. New research demonstrates that social and economic factors influence the sexual and reproductive 
options adolescents perceive to be available and the decisions they make, often putting them at increased 
risk of acquiring HIV (Bruce and Joyce, 2006; Lukas, 2008; UNFPA, IPPF, and Young Positives, 2008).  

Data on the effectiveness of economic strengthening interventions and their links to and impact on HIV 
prevention for adolescent girls ages 10–19 are limited.2

• What are the elements of an effective economic strengthening program that help to mitigate 
economic vulnerability and prevent HIV infection in adolescent girls (e.g., effective elements 
of risk reduction), and how can the impact of the intervention risk reduction be measured?  

 Thus, HIV program implementers seeking to 
implement economic strengthening programs as a means to prevent HIV transmission have little guidance 
on how to structure and direct such programs for girls in this age group. Questions that merit further 
investigation and analysis include the following: 

• What are the links between economic strengthening activities and HIV prevention activities?  
• What are the best practices in this area?  
• What are the objectives, approaches, and characteristics of existing economic strengthening 

programs for vulnerable girls and/or their families?  
• Are any programs attempting to define and/or measure risk reduction?  
• How are these programs defining vulnerability among the target audience?  
• What are the strengths and weaknesses of current economic strengthening programs for 

vulnerable girls given these best practices, and what recommendations do we have for 
strengthening these programs? 

• Given the effectiveness of current programs (and potential effectiveness if best practices are 
employed), what recommendations do we have for expanding programming? 

 
To better address these questions in the context of the President’s Emergency Plan for AIDS Relief 
(PEPFAR) programming, the USAID | Health Policy Initiative, Task Order 1 produced a set of three tools 
to help PEPFAR Missions design appropriate economic strengthening and HIV prevention programs for 
the different needs of particular subgroups of adolescent girls ages 10–19. First, the project completed a 
literature review titled Reducing Adolescent Girls’ Vulnerability to HIV Infection: Examining 
Microfinance and Sustainable Livelihood Approaches” (Lukas, 2008). The review provides a summary of 
published and unpublished literature on microfinance programs and their contribution to reducing 

                                                 
1 Livelihood refers to “the capabilities, assets (including both material and social resources), and activities required for a means 
of living. A livelihood is sustainable when it can cope with and recover from stresses and shocks, maintain or enhance its 
capabilities and assets, while not undermining the natural resource base (Scoones 2005: p 5).”  Livelihood assets include human 
capital which includes knowledge, health, and the capacity to work; social capital, which refers to different forms of social 
support through individual relationships and group affiliations; natural capital, which includes natural resources; physical 
resources, which include tools, infrastructure, equipment, and information technology; and financial capital, which includes 
savings, credit, and income (ELDIS Livelihoods website). 
2 The terms adolescent girls and girls are used interchangeably in this document. In both cases, unless otherwise specified, we are 
referring to girls ages 10–19. 
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adolescent girls’ susceptibility to HIV infection. Second, the project designed a program document, 
Livelihood Options for Girls: A Guide for Program Managers, (Caro, 2009) to assist PEPFAR program 
managers with selecting and designing a general framework for appropriate livelihood programs for girls. 
Finally, the project prepared this tool titled Identifying Appropriate Livelihood Options for Adolescent 
Girls: A Program Design Tool to help HIV program managers conduct more in-depth design, monitoring, 
and evaluation of activities that reduce adolescent girls’ economic vulnerabilities, which contribute to 
their risk of acquiring HIV.  
 
Objectives 
This tool guides users through a series of diagnostic steps to understand how particular groups of 
adolescent girls are put at risk of HIV infection by their lack of access to and control over social, natural, 
human, physical, and financial capital. By guiding the user to identify and consider various socio-
economic and cultural factors in the lives of adolescent girls with which he/she intends to work, the tool 
helps to pinpoint particular constraints and opportunities faced by those girls, and ultimately, the type of 
livelihood interventions that may be most appropriate for them. More specifically, the tool offers a menu 
of livelihood strategies that may contribute to overcoming the identified socioeconomic constraints or 
utilizing the identified opportunities to strengthen adolescent girls’ power to make and act on decisions 
that protect them from HIV infection.  
  
Audience and Intended Users 
The tool is intended for use by donors and organizations implementing HIV prevention and sexual and 
reproductive health programs for adolescents. The tool is particularly useful for organizations already 
implementing adolescent programs focused on life skills training, sexual and reproductive health 
education, leadership development, and HIV prevention. It can assist program managers and 
implementers with the following: 

• Expanding their knowledge of the populations they work with. 
• Identifying gender-based constraints that limit adolescent girls’ livelihood options and revealing 

culturally appropriate opportunities that may support viable livelihood options. 
• Better understanding the socioeconomic constraints that girls face in accessing and applying HIV 

prevention information, particularly information gained through behavior change and 
communication programs.  

• Integrating elements from livelihood programs into HIV prevention programs/activities to 
overcome constraints that can contribute to girls’ economic vulnerabilities and risk of  
acquiring HIV. 

 
Donors may use it to help determine which populations they will work with and what kind of 
programmatic responses are most appropriate for different populations of adolescents. They may also use 
it to select indicators to track the impact of their programs on reducing economic vulnerability of 
adolescent girls and on gender equality. 
 
Applications 
The tool can be used to design a new HIV prevention program for adolescents, as well as other programs 
related to the larger context of sexual and reproductive health (such as pregnancy prevention programs). It 
can be used either to collect and analyze new information or to synthesize information from existing 
sources on the target group/potential participants. After collection or synthesis of the information, the tool 
guides the user through a diagnostic process that reveals several program options. The tool can also be 
used during program implementation to improve the approach or to address problems arising from 
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previously undetected barriers to access or behavior change. Finally, the tool can be used as part of an 
evaluation process to identify barriers to successful implementation or unforeseen opportunities that may 
inform a redesigned program.  
 
II.  BACKGROUND ON PROGRAMS FOR ADOLESCENT GIRLS  
 
What We Know about Economic Vulnerability and HIV Risk for 
Adolescent Girls3

Recent trends demonstrate particularly high HIV transmission rates among young women ages 15–24, 
who account for half of all new cases of HIV infections (UNAIDS, 2004). This trend highlights the 
importance of focusing HIV prevention efforts on adolescent girls ages 10–19. Many factors contribute to 
adolescent girls’ greater susceptibility to HIV transmission, including their age, sex, and gender. There is 
growing evidence, in addition, of a link between some adolescent girls’ economic vulnerability and their 
HIV risk, even though economic independence does not guarantee control over ones reproductive health 
and sexuality (UNFPA and IPPF, 2008). 

 

 
While the literature is still quite limited on the link between economic security and sexual and 
reproductive health decisionmaking, it is increasingly apparent that the connection is complex and that 
addressing only economic vulnerability will not necessarily address all factors that contribute to 
adolescent girls’ increased risk of HIV transmission (UNFPA and IPPF, 2008). The socio-cultural and 
economic factors that contribute both to their economic insecurity and heightened risk of acquiring HIV 
are in large measure framed by inequitable gender relations. Unequal relations of power based on gender 
in combination with other bases of social exclusion—such as age, ethnicity, religion, race, and poverty—
limit adolescent girls’ capacity to access information and make informed decisions about their sexuality 
and reproduction. Their lack of control over decisions and resources is manifested in situations that put 
girls at increased risk of HIV, such as the following:  

• Early marriage: HIV infection rates are higher among women ages 20–24 married before the age 
of 18 than among their unmarried peers (Bruce, 2006). Married girls have more frequent and 
more unprotected sex than do unmarried adolescent girls. While pregnancy prevention may be an 
incentive to abstain from or to protect themselves in sexual relations for unmarried girls, married 
adolescents are often under extreme pressure to become pregnant, which can be a disincentive for 
them and their partners to initiate or accept the use of condoms. Young married adolescent girls 
also tend to be more isolated, less likely to be in school, and have older men as partners than their 
unmarried peers. These are all additional risk factors for HIV transmission, especially in contexts 
where married men have multiple partners before and after marriage. 

 
• Absence from school: While much attention has been focused on girls who are in relationships 

with older men (so-called “Sugar Daddies”) for financial support for school fees and supplies, 
research demonstrates that adolescent girls, out of school or greatly behind in grade level, are at 
much more risk of HIV and other sexually transmitted diseases than their in-school and on-grade 
level peers because of their precarious economic position. Those at particular risk are girls who 
no longer live with their families because they have been orphaned or because of economic 
pressures to find employment (Bruce and Joyce, 2007). Girls who stay in school through their 
adolescence tend to have sex later than those out of school.   

 

                                                 
3 For a detailed discussion of these issues, see Reducing Adolescent Girls’ Vulnerability to HIV Infection: Examining 
Microfinance and Sustainable Livelihood Approaches (Lukas, 2008). 
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• Social isolation: Social networks (i.e., social capital) provide the basis for social support and 
access to productive resources and economic opportunities. Many adolescent girls, especially the 
poorest, have weak social networks, particularly if they are orphaned or living away from their 
families. Social isolation is a particular problem for girls who migrate to urban centers to work as 
domestic laborers. A study in South Africa documented a link between poverty, gender, orphan 
status, the exchange of gifts or money, and sexual coercion (Bruce and Joyce, 2007, citing 
Hallman, 2004, 2005). Wealthier girls have broader social networks than poor girls who must rely 
on livelihood strategies that put them at greater risk for HIV.  

  
• Migration: A study conducted in Ethiopia found that girls in domestic services were often victims 

of exploitation, abuse, and isolation (Erulkar et al., 2004). Less than 20 percent of the girls 
studied reported having a place to sleep; 16 percent said that they had someone who they could 
ask for money when needed; and only 13 percent said that they had a place in the neighborhood 
where they could associate with other girls their age (Bruce and Joyce, 2007).  

 
• Pressure to support or contribute support to household: Adolescence is a period noted for little 

access to financial and material resources when there is high demand due to peer influence and 
pressure (Kaufman and Stavrou, 2002). Poor and orphaned girls are under particular pressure to 
generate resources for their families as well as their own needs. The exchange of gifts for sex may 
be one strategy employed by girls to meet their economic needs. While the exchange of gifts may 
be part of any romantic relationship that includes sex, when there is a great difference in age 
between the sex partners, the exchange is likely to include coercion and pronounced gender-based 
power imbalances (Bruce and Joyce, 2007). Many other livelihood strategies open to girls with 
little education—such as domestic work, commercial sex work, and work in unregulated sweat 
shops—put them at risk of economic exploitation, sexual coercion, and HIV. 

 
• Adults’ attitudes toward adolescent girls: Adults in a position of power to hire or lend money to 

adolescents may hold negative stereotypes of youth who face discrimination in the workplace, 
marketplace, and financial institutions. Their lack of work-related skills in combination with their 
limited work experience is also a serious challenge. 

 
Knowledge Gaps Regarding Economic Vulnerability and HIV Risk for 
Adolescent Girls 
Although the evidence of the link between economic vulnerability of adolescent girls and HIV risk is 
compelling, there are few studies of livelihood programs for adolescents conclusively demonstrating that 
addressing adolescent economic vulnerability reduces their HIV risk. The few existing evaluations of 
programs reveal mixed results. Therefore, there is a need to more rigorously monitor and evaluate the 
economic, gender, and HIV prevention impact of livelihood interventions for girls ages 10–19. (Annex A 
presents some recent research and evaluation findings for the programs.) 
 
Another important area for further investigation is to test some of the commonly held assumptions about 
reasons for the associations between economic vulnerability and heightened HIV risk in teenage girls. For 
instance, economic motivation for engaging in high-risk practices, particularly the exchange of sex for 
gifts or money, may not be the sole or principal motivation for girls forming relationships with older men. 
They also may seek protection, companionship, and adult guidance when it is missing from their lives.  
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It also is difficult to tease out purely transactional dimensions of social relations.4

 

 There is a question of 
whether all sex outside of marriage is transactional; that is, if there is an exchange of sex for money or 
gifts, whether sex in marriage also is transactional, and whether a woman’s basis for economic support 
depends on her being available and willing to have sex with her partner whenever he wishes. These 
questions are not clearly established. The real issue is not whether gifts or money are exchanged for sex, 
but whether the exchange is within the context of balanced vs. unequal power between the partners 
involved in the exchange. A better understanding of the meaning of gift giving is needed (Kaufman and 
Stavrou, 2004; Poulin, 2007; Hawkins et al., 2005). 

Another problem is the difficulty of ascertaining how widespread high-risk behavioral practices are among 
teens based on what they say, as opposed to direct observation. Trying to establish the extent of their 
involvement in high-risk relationships from their reports is a challenge to all who work with this age group. 
There is some evidence that, despite concerns about “Sugar Daddy” relationships for girls, they are not as 
common as sometimes believed and certainly are not the principal explanation for young women’s high 
rates of HIV infection. The percentage of young women ages 15–24 exchanging sex for money is relatively 
low. The POLICY Project (Chatterji et al., 2004) analyzed data from Demographic and Health Surveys of 
12 countries in Africa and estimated that the prevalence of females ages 15–24 who had exchanged sex for 
money in the previous 12 months ranged from just over 4 percent in Niger to almost 39 percent in Zambia. 
Taken as a percentage of all sexually active women, however, prevalence ranged from 1.6 percent in Niger 
to 11 percent in Zambia. Based on Luke (2005), Poulin (2007) reports that only about 4 percent of all 
sexual relationships in a sample in Kisumu, Kenya, qualified as Sugar Daddy relationships.  
 
There also are gaps in information on particular groups of adolescent girls in the literature. There are few 
studies on the following: 

• Adolescent girls in rural areas [with Poulin (2007), and the IMAGE study (Hargreaves et al., 
2002) as the exceptions]. Yet, in some of the countries where girls experience the greatest risk, 
the vast majority live in rural areas. 

• Young married adolescent girls or programs that focus on them; yet, they have the highest risk of 
contracting HIV. 

  
Also, few HIV prevention programs for adolescents address the ways institutions and environments affect 
and constrain adolescent girls’ capacity to access and assimilate information and then act on informed 
decisions. Most programs focus almost exclusively on encouraging changes in individual choices rather 
than the enabling environment (Dunbar et al., in press). One of the exceptions to this finding is the 
Development Initiative Supporting Health Adolescents (DISHA) Project in India, which offers some 
guidelines for integrated programming for adolescent girls. 
 
Guidelines for Developing Livelihood Programs for Adolescent Girls 
and Rationale for the Programming Tool 
Most evaluations of livelihood programs for youth conclude that integrated programming encompassing 
adolescent girls’ reproductive health, educational, and livelihood needs is preferable to programs with a 
single focus, especially for the most vulnerable groups of girls. Integrated programming involves 
providing HIV prevention and other sexual and reproductive health (SRH) information to adolescent girls, 
                                                 
4 Save the Children’s (volition) continuum suggests that some young women engage in these relationships for emotional reasons. 
Although not a majority, some young women in the study by Longfield et al. (2004) identified the desire for mature partners, 
surrogate parents, emotional fulfillment, and supportive mentors as reasons for participating in cross-generational relationships. 
These types of relationships are not often highlighted in literature. Instead, we tend to homogenize relationships as purely 
transactional or abusive, and they therefore become demonized. However, not all cross-generational relationships fit neatly into 
these categories (Weissman et al., 2006). 
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along with increasing their livelihood options and skills development (skills and capacity). It also entails 
providing or connecting adolescent girls to youth-friendly SRH services (youth-friendly services). The 
last pillar of effective integrated youth programming is to engage the community and other principal 
decisionmakers in support of the program (enabling environment). 
 
The most promising programs address girls’ needs within the larger context of where they live and 
involve other stakeholders, such as parents, other adults, and key community and municipal 
decisionmakers (Dunbar, in press; Kanesathasan et al., 2008). The complexity of this type of 
programming requires experienced implementers and the necessary infrastructure and economic 
opportunities (Kanesathasan et al., 2008). The International Center for Research on Women (ICRW) 
conducted an evaluation of the DISHA Project and found that an integrated, multipronged approach best 
addresses adolescent girls’ vulnerabilities. The diagram below shows a model of an integrated program.  
 

 
 
The evaluation of DISHA concluded that the key elements of successful integrated livelihood 
programming for adolescent girls are (Kanesathasan et al., 2008) 

• Ensuring that the local context offers sufficient economic opportunities to support youth in their 
new livelihood endeavors; 

• Managing the expectations of youth participants and their parents regarding realistic outcomes 
from participation, especially when economic opportunities are limited; 

• Soliciting input for the design and implementation of the activity from the participating girls, 
which increases their overall interest and engagement; and 

• Conducting an analysis of the financial sector prior to initiating activities to identify any barriers 
that may exist, such as restrictions on youth younger than 18 opening savings accounts or taking 
out loans. 
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To gain the support of the larger community for youth activities, the ICRW report recommends 

• Engaging adult men, who often are the primary decisionmakers regarding their daughters’ lives; 
• Strengthening women’s capacity—especially participants’ mothers—for taking a more active role 

in changing social norms in support of livelihood options for their daughters. The ICRW report 
found that adult women often did not see themselves as agents of change because of their own 
limited decisionmaking power; and 

• Using existing social networks and organizations to increase adult participation and support. 
 
The key elements of successful integrated livelihood programming are at the heart of this program tool, 
which is intended to help program managers match livelihood options to the needs of their participants, 
the context in which they live, and other elements of their existing or planned programs.  
 
III.  TOOL DESCRIPTION AND HOW TO USE IT 

 
Basic Structure and Content of the Tool 
The tool is designed to help program managers identify programs that are appropriate for different 
adolescent participants. The design enables the user to analyze how gender relations, roles, and identities 
are constructed in different dimensions (areas) of social life and development activities. It also helps to 
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identify whether there are specific gender-based political and institutional constraints that affect the 
relative status and opportunities open to men and women that can be addressed by development activities. 
In this framework, gender relations, roles, and identities are analyzed across four dimensions to identify 
existing gender-based constraints and potential opportunities.  
 
To fully understand whether the constraints and opportunities identified are based on gender differences 
or other root causes of inequality, it is necessary to compare information on men and women and boys 
and girls. In this version of the tool, there is a focus on girls in particular, as previous research has 
demonstrated that they are more at risk of acquiring HIV than boys of the same age. However, it is 
recommended that the information collected on adolescent girls be compared to information about boys, 
as well as men and women, as other social factors such as poverty, age, residence, and religion may 
interact with gender inequality to contribute to economic vulnerability and HIV risk experienced by 
adolescent girls. 
 
The tool includes a table for recording context-specific information on a particular group of adolescent 
girls. The table is designed around four dimensions of social analysis that guide the data collection and 
analysis process:  

• Access to Assets  
• Knowledge, Beliefs, and Perceptions  
• Practices, Time Use, and Participation  
• Power and Rights 

These dimensions are described in the next section. They provide the framework for collecting and 
synthesizing information. Guide questions are provided under each analytical dimension in the first 
column to focus the user on information that will help to determine the socioeconomic vulnerability of 
adolescent girls. The questions are not exhaustive, and the user is invited to develop additional questions 
that may be of importance in their particular context or to ignore questions that may not be relevant to the 
focus population. Two types of questions are provided: (1) yes/no questions that provide a quick way of 
moving through the process and (2) open-ended questions that can be used to examine the context in 
greater detail. The second set of questions and any additional ones the user generates help to gain a more 
nuanced understanding of a specific context, which may aid in fine-tuning programmatic options to the 
particular needs of the focus population.  

The fourth row provides space to record the answers to the open-ended questions or to enter any 
additional information that helps to elucidate the context and particular circumstances of the population 
under study. The third row provides indicators of economic vulnerability associated with HIV risk. The 
sixth row, divided into constraints and opportunities, provides the results of the analysis of comparing the 
contextual information collected (row 4) to the indicators of vulnerability (row 3).  

The analysis helps to determine whether a finding constitutes a constraint to or an opportunity for 
strengthening livelihoods. Illustrative constraints and opportunities, based on answers to the yes/no guide 
questions, are listed in the sixth row. The seventh and last row points users to programming options to 
address constraints and opportunities faced by different subgroups of adolescent girls. Based on whether 
the answers constitute an opportunity or a constraint, row 7 offers a menu of possible programmatic 
elements designed to take advantage of opportunities or to overcome constraints. 
The tool also has two appendices to further assist users in the design of appropriate livelihood program 
components for mitigating economic vulnerabilities of adolescent girls. 
 
Appendix A provides the user with more in-depth guidance on the design and implementation of 
programs that have been identified in the matrix, including elements of success or best practices; 
cautionary considerations for implementers; and examples of real programs and their evaluated outcomes, 
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when available. The appendix also includes design guidelines based on best practices and presents the 
most appropriate approach for different groups of adolescent girls depending on their age, in-school or 
out-of-school status, poverty level, and other socioeconomic variables. Finally, it suggests topics for 
further investigation and research. The References section includes an extensive bibliography of the 
literature consulted during the tool’s development.  
 
Instructions for Use 
Program managers or other users of the tool should initially discuss and record basic information about 
the intended participant population, including information on their age range, ethnicity, religion, race, 
residence, and whether they are in or out of school. Some of the information, such as in- or out-of-school 
status, may not be known before using the tool. Identifying and recording this information helps tool 
users consider these factors while making programming decisions.  
 
Row 1 identifies the dimension5 (e.g., Access to Assets), and row 2 specifies a more specific focus area 
within the dimension (e.g., access to financial assets). The content of the analytical dimensions help to 
structure the collection and synthesis of information. A brief description of each dimension is given below. 
 

 

                                                 
5 The term “Dimension” replaces the term “Domain,” which appeared previously in the Gender Analysis Framework used in the 
IGWG training modules. An adaptation of the gender analysis framework used “Dimension” instead of “Domain,” as reviewers 
of the publication found it to be a more user-friendly and understandable term (Rubin et al., 2009).  
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Access to Assets refers to being able to use the resources necessary to be a fully active and productive 
participant (socially, economically, and politically) in society. It includes access to, but not necessarily 
control over, resources, income, services, employment, information, social capital, and benefits. An 
individual may have the right to use assets without having the power to make decisions about their use. 
For instance, an adolescent girl may work and earn income, which she hands over to adults in her 
household who decide how her income is used. The girl has access to income, but she does not have 
control over her income. This is an important distinction for assessing the viability of different livelihood 
options to substitute for economic strategies employed by teenage girls that may allow them to retain 
control over economic resources that they generate. 
 
Knowledge, Beliefs, and Perceptions refer to the culturally mediated gender ideologies that shape 
beliefs about the qualities and life goals or aspirations appropriate to different gender categories. This 
dimension refers to how people interpret aspects of their lives differently according to gender categories. 
Men and women may have access to different types of knowledge, have diverse beliefs, perceive 
situations differently, and conform to gender-specific norms. In many cultural systems, some knowledge 
may be proprietary to only one gender category and hidden from another, limiting peoples’ ability to 
participate in the full range of social experiences. Beliefs refer to those ideas and attitudes that guide what 
is deemed proper or normative behavior for men and women and boys and girls. Finally, perceptions, or 
attitudes, refer to differential interpretations of information and experience based on differences in gender 
identities and roles. For instance, if adolescent girls do not perceive themselves as independent, they may 
lack the confidence to assume responsibility for a business or to think about saving for their future. 
 
Practices and Participation refer to peoples’ behaviors and actions in life—what they actually do—
and how this varies by gender. The dimension encompasses not only current patterns of action but also 
the way that people engage in development activities. Gender also influences the availability and 
allocation of time as well as where particular types of activities and practices take place. Participation 
includes attending meetings, training courses, accepting or seeking out services, and other development 
activities. Participation can be both active and passive. Passive participants may be present in a room 
where a meeting is taking place and thus may be aware of information transmitted but do not voice their 
opinions or play a leadership role. Active participation involves voicing opinions and playing an active 
role in the group process.  
 
Power and Rights refer to the capacity to make decisions freely and to exercise power over ones body 
and within an individual’s household, community, municipality, and the state. This includes the capacity 
to decide about the use of household and individual economic resources and income and their choice of 
employment. It also encompasses the right to engage in collective action, including the determination of 
rights to and control over community and municipal resources. Rights include the capacity to exercise 
one’s vote, run for office, be an active legislator, and to enter into legal contracts. It also refers to how 
people in different gender categories are regarded and treated by both the customary and formal legal 
codes and judicial systems. Rights encompass access to legal documentation, such as identification cards, 
voter registration, and property titles, as well as capacity to inherit and own property and seek legal 
redress of wrong-doings. 
 
 
 
 
 
 
 
 
 



 

 
 
 

11 

Row 3 of the tool provides key indicators of economic vulnerability linked to HIV risk and identifies 
potential constraints and opportunities that arise in the particular context under analysis. The list is 
generated from established indicators of economic vulnerability for adolescent girls that are linked to HIV 
risk. The indicators help the user to decide whether the answers to the diagnostic yes/no questions (in row 
5) are likely to be a constraint or an opportunity.  
 
 

Conte)Ctual Question and Additional Information : 
Q: How do adolescents gain access to shelter, dothing, and other goods! 

Question (yeslno): Do gjrl~ have financial assets (Income and employment) that provide acce~s to food. clothing. 
housing. cash. bicycles. jewelry. and school supplies! 

Opportunities: Constraints: 

Options for livelihood programs, given Options for livelihood programs, given 
opportuniti es and indicators of economic constraints and indicators of economic 
vulnerability: vulnerability: 
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Rows 4 and 5 provide space for recording the answers to questions related to each secondary area. If there 
is more in-depth information on the participant population, or the time to collect the information, it is 
helpful to record answers to the additional questions (row 4). If there is little information available or if 
the user is pressed for time, a first level of analysis is to answer the yes/no question (row 5) and to record 
any additional information to support the answer. This will greatly enhance the analytical power of the 
tool to help the user arrive at an appropriate programmatic fit for the participant population. The questions 
in row 4 are open-ended questions to assist the user in gathering or synthesizing contextual information 
about the participant group. The questions in row 5 are yes/no questions. The yes/no responses help the 
user to decide whether the situation of the participant population presents a constraint or opportunity. 
Whether a response of yes or no indicates a constraint or opportunity depends on the question and its 
relation to known indicators of economic vulnerability based on findings in the research literature. If the 
response to the yes/no question matches an indicator of vulnerability in row 3, then the information 
probably indicates a constraint. Responses to the questions in row 4 will help the user to understand more 
fully why the finding indicates a constraint or opportunity. 
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Row 6 is divided into columns 6a and 6b, which contain diagnostic information that classifies the answers 
to the contextual question in row 4 and the yes/no question in row 5 as either constraints or opportunities. 
Gender-based constraints (6b) are factors that inhibit men’s or women’s access to resources, behavior 
and participation, time use, mobility, rights, and exercise of power based on their gender identity. 
Gender-based opportunities (6a) are structural and institutional factors that facilitate women’s and 
men’s equitable access to resources, behavior and participation, time use, mobility, rights, and exercise of 
power. The premise of gender-integrated programming is that it is necessary to design programmatic 
approaches that overcome the identified gender-based constraints or to take advantage of the identified 
opportunities in order to mitigate the economic vulnerability of adolescent girls.  

 

 
If the answer constitutes an opportunity, the user is referred to the programmatic options in column 7a 
(below opportunities). If the answer constitutes a constraint, the user is directed to choose among the 
programmatic approaches indicated in columns 7b (directly below the constraints).  
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Row 7 offers a menu of livelihood programming options based on available information on best practices 
in the literature. The box 7a presents options that make sense in light of the opportunities identified in box 
6a, in conjunction with the indicators of vulnerability presented in row 3. The box 7b offers options that 
respond to the constraints identified in box 6b, in relation to the indicators of economic vulnerability 
presented in row 3. Appendix A includes more information on the different options presented. This 
additional information can help the user to make more informed choices among the different options in 
order to arrive at an appropriate fit for the needs of the groups of adolescent girls with which they work. 
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IV.  SITUATIONAL ANALYSIS AND VULNERABILITY MATRIX 

Dimension: Access to Assets 
-------------------------------------------------------------------------------------------------

Secondary area: Produ ctive resources· lan d. animals, labor, tools, machin er y 

Indicators o( Economic Vulnerability: 

Limited or no access to productive resources 

Contextual Question and Additional In(ormation (Information: documentation of specific information for 
focus population) : 

Q: How do adolescent girls gain access to productive assets? 

Question (yes/no): Do members of the target group have the ability to use resources? 

Yes ..... NOT 

Opportunities: Constraints: 
If yes: Access to productive assets may serve as the If no: Adolescent girls may look for other means to 

basis for a business or for paying for school supplies access resources that may put them at risk. If families 
and fees . lack resources, they are unlikely to send girls to school. 

• Through parents or other relatives • Th rough marriage at a young age 

Options (or livelihood programs, given Options for livelihood programs, given 
opportunities and indicators of economic constraints and indicators of economic 
vulnerability: vulnerability: 

Stay in school Vocational training; business development mentoring 

Business development Conditional cash transfer programs to encourage 

Business skills training school attendance and health objectives 

Micro-credit with obligatory savings In-kind or monetary grants and scholarships 

Asset building programs (e.g., BRAC) 



 

Dimension: Access to Assets 
-------------------------------------------------------------------------------------------------

Secondary area: Access to Financial Assets 

Indicators of Economic Vulnerability: 
Poor-quality or unstable housing Lack of employment; insecure or seasonal employment 

Few personal belongings Lack of employable skills 
Is a dependent of a food-insecure household Labor market segmentation that discriminates against women and girls 

Has dependents Unsafe workplaces 
Lives apart from family 

Contextual Question and Additional Information: 
Q: How do adolescents gain access to shelter, clothing, and other goods? 

Q: Is access linked or associated with particular expectations or obligations in exchange for access (labor. collateral, 
sexual favors, etc1) 

Q: What types of employment are available to adolescent girls and under what types of conditions! 

Question (yes/no): Do girls have financial assets (income and employment) that provide access to food, clothing, 
housing, cash , bicycles, jewelry, and school supplies! 

Yes .... No. 

Opportunities: Constraints: 

If yes: Adolescent girls can access cash or other liquid If no: Adolescent girls may look for other means to 
assets to invest in safe savings mechanisms or for school. access resources that may put them at risk. 

Family support Families offer little possibility of food and shelter 
• Secure employment security 

Through live-in domestic work arrangements 

Through relationships with older partners (married or 
unmarried) 

Options for livelihood programs, given Options for livelihood programs, given constraints 
opportunities and indicators of economic and indicators of economic vulnerability: 
vulnerability: Conditional cash transfer programs to encourage 

Savings and financial literacy school attendance and health objectives 
Rotating credit associations In-kind or monetary grants and scholarships 
Business skills development Financial literacy 
Vocational training; business development mentoring Safe deposit sites and savings clubs for domestic 

workers, street kids, commercial sex workers, and 
others with precarious living situations, or who are 
involved in abusive or controlling relations 
Employment and business mentoring programs to 
provide safer and more lucrative employment options 
Safe spaces for girls to meet in groups to receive 
training/ capacity building 
Business skills training 
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Dimension: Access to Assets 

-------------------------------------------------------------------------------------------------
Secondary a rea: Access to education 

Indicators of Economic Vulnerability: 

Girls not enrolled in school 

Schools are considered unsafe places for girls 

Racial, ethnic, gender. or age discrimination prevents access to education 

Contextual Question and Additional Information: 

Q: What factors prevent access? 

Question (yes/no): Do members of the focus population have access to school? 

Yes ... NOT 

Opportunities: Constraints: 

If yes: School can be a venue for life skills planning and If no: Girls who are not in school have a harder time 
financial literacy, in addition to HIV prevention education. participating in programs and have less access to 

information about livelihood alternatives and health. 
Several factors may constrain girls access to school. 

In rural areas, distance to school 
Safety 
Cost of school fees and supplies 
Parents' preference to spend scarce resources on 
boys' education 
Other economic and household obligations 

Options for livelihood programs, given Options for livelihood programs, given 
opportunities and indicators of economic constraints and indicators of economic 
vulnerability: vulnerability: 

School-based programs for vocational training, Greater challenges to reaching out-of-school youth 
employment skills, life skills planning and particularly girls who may be more restricted in 

School-based financial literacy and savings programs their mobility, decisionmaking, and time availability 

In rural areas, allow girls to accompany mothers or 
other female relatives to microfinance or savings 
associations; provide savings products independent 
of loans 

In urban areas, provide safe spaces for meetings for 
training and savings 

Stipends for transportation 

Conditional cash transfers and scholarships to keep 
girls in school 
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Dimension: Access to Assets 
-------------------------------------------------------------------------------------------------

Secondary a rea: Access to services 

Indicators of Economic Vulnerability: 

Lack of access to youth-friendly services 

Lack of access to financial services 

Lack of access to legal services 

Racial , ethnic, gender, or age discrimination prevents access to services 

Contextual Question and Additional Information: 

Q: What types of services are accessible to the focus populations? 

Q: Are they barred from services that may affect their livelihood options? 

Question (yes/no): Do adolescents have access to services? 

Ye5~ No ... 

Opportunities: Constraints: 

If yes: Increases ability to save, to work, and to study. If no: For instance: 

Ineligibility of adolescents under 18 years old to 
independently open bank accounts may limit their 
ability to save 

Inability to access legal services may prevent them 
from denouncing abuses in the workplace or in 
school, negatively impacting on their ability to work 
or study 

Options for livelihood programs, given Options for livelihood programs, given 
opportunities and indicators of economic constraints and indicators of economic 
vulnerability: vulnerability: 

Co-location of legal, health. and financial services Alternative savings mechanisms and other financial 
along with other youth programs to facilitate access services 

Identify and address policies that prevent youth 
from accessing different types of services 

Work with parents and other guardians to assist 
youth in gaining access to services 



 

 
 
 

19 
 

Dimension: Access to Assets 
-------------------------------------------------------------------------------------------------

Secondary area: Social caplcal /Socl al networks 

Indicators of Economic Vulnerability: 

Is an orphan Having few friends 

Not socially connected Not a member of a club or organization 

Living outside of protective structures Racial, ethnic. gender, or age discrimination bars membership 
of family or school 

Young and married or in union 

Contextual Question and Additional Information: 

Q: Are there barriers to membership? 

Q: Do adolescents have access to friendships among their peers? Why not? 

Question (yes/no): Does the focus population have access to organizations such as clubs . sports teams, religious 
organizations. youth groups, or community groups? 

Yes .... NOT 

Opportunities: Constraints! 

If yes: Groups that provide peer support can be a source If no: The inability to associate with peers or join groups 
of information. individual empowerment, and group action, is indicative of many adolescent girls' isolation and 
as well as peer-co-peer learning. mentoring. and social prevents access to information, skills, assets. and income. 
support for behavior change. 

Options for livelihood programs, given Options for livelihood programs, given constraints 
opportunities and indicators of economic and indicators of economic vulnerability: 
vulnerability: 

Programs that provide economic incentives can 
Groups serve as a venue for livelihood strengthening provide the basis for adults to allow adolescent girls 
programs: to participate in groups (transportation costs, grants, 

Savings clubs job training that leads to employment) 

Vocational training Programs that demonstrate they provide girls 
Business skills development with safe places to meet 

Mentoring programs Programs that involve gatekeepers (parents, religious 

Peer education leaders, etc.) who may prevent girl adolescents' 
participation in group activities 

Programs that engage community members. including 
adolescent girls and boys, in the examination of the 
interrelationship among gender, livelihood security for 
women and adolescent girls, education, and health 
outcomes 

Mentoring programs 
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Dimension: Access to Assets 
-------------------------------------------------------------------------------------------------

Secondary area: Access to Information 

Indicators of Economic Vulnerability: 

limited access to the media 

Little exposure to financial information 

Lack of information about the benefits of staying in school 

Lack of information about economic strengthening programs 

Contextual Question and Additional Information: 

Question (yes/no): Do adolescent girls have access to information beyond their households about different 
livelihood options? 

Yes .... No .... 

Opportunities: Constraints: 

If yes: Has information to make informed choices If no: Limited access to information about livelihood 
when empowered to make decisions or to provide options is likely to encourage adolescent girls to look 
information to parents and guardians who may make at familiar, if albeit high-risk, options rather than 
the decisions. perceived alternatives : early marriage. relationships 

with older partners. potentially exploitative 
employment (e.g., domestic work or sex work). 

Options for livelihood programs, given Options for livelihood programs, given 
opportunities and indicators of economic constraints and indicators of economic 
vulnerability: vulnerability: 

Programs that strengthen adolescent girls ability to Mentoring programs that provide a safe and 
use information (e .g., life planning skills workshops, non-threatening process for information 
and career counseling) and strengthen their capacity dissemination 
to make decisions 

Better use of channels that adolescents use to 
Educate adolescent girls on their employment and get information or find enjoyable (peers, music . 
labor storytelling, soap operas, and drama) 

Life-planning skills workshops 
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Dimension: Knowledge, Beliefs, and Perceptions 
-------------------------------------------------------------------------------------------------

Secondary a rea: Knowledge 

Indicators of Economic Vulnerability: 

Limited access to the media 

Little exposure to financial information 

Lack of information about the benefits of staying in school 

Lack of information about economic strengthening programs 

Contextual Question and Additional Information: 

Q: What do they know and how accurate is it? 

Q: How does girls' knowledge differ from boys' and why' 

Q: Where do they get their information and from whom? 

Question (yes/no): Do adolescent girls have knowledge of what livelihood opportunities are open to them beyond 
those which their mothers engage in? 

yes .... No .... 

Opportunities: Constraints: 

If yes: There is the opportunity to support their If no: The primary task is to help to expand their 
further education to reach their employment and knowledge of options based on realistic opportunities 

professional goals. There is also the opportunity to in the labor market, support for further education, and 

take advantage of non-traditional livelihood options for business opportunities. It is also important to influence 

girls and women. the people who provide girls with information (i.e" 
parents, teachers, religious leaders. etc.). 

Options for livelihood programs, given Options for livelihood programs, given 
opportunities and indicators of economic constraints and indicators of economic 
vulnerability: vulnerability: 

Programs that encourage girls to stay in school, Outreach to girls and their families to provide 

along with incentives, such as scholarships to information about diverse livelihood opportunities 

pursue study in non-traditional as well as traditional and how to take advantage of them (for both 
sectors for women (as long as opportunities exist) in-school and out-of-school girls) 

Vocational training for non-traditional sectors and Vocational training for non-traditional sectors and 

work with employers to support girls entry into work with employers to support girls entry into 

these sectors these sectors 

Educate adolescent girls on their employment Educate adolescent girls on their employment 

and labor and labor 

Financial literacy training 
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Dimension: Knowledge, Beliefs, and Perceptions 

----------------------------------------------------------------------------------------------------
Secondary area: Beliefs 

Indicators of Economic Vulnerability: 

Importance of demonstrating women's fertility 

That young women are less likely to be HIV positive 
That women are solely responsible for protection against pregnancy 

That requesting use of a condom implies that the partner is unfaithful 

That it is the role of the man to set the terms for sex and that girls must be submissive 
Ignoring married adolescents 

Contextual Question and Additional Information: 

Q: Do adults believe that adolescent girls are potentially unreliable suppliers or customers of services and goods? 

Q: Do adults believe that they should dissuade adolescent girls from working outside sectors customarily open to women? 

Q: Do adults believe that adolescent girls need protection and should be accompanied whenever they are in public places? 

Q: Are married girls considered to be women? 

Question (yesfno): Are there beliefs that prohibit or discourage adolescent girls from working outside of the home? 

Yes .... NOT 

Opportunities: Constraints: 

If yes: All of these beliefs will constrain the capacity of If no: Girls are more likely to be able to participate in 
adolescent girls to participate in programs and services. economic strengthening programs. 
The solutions depend on the particular beliefs in specific 
contexts and engaging key decisionmakers, especially 
parents, in discussions about the economic and health 
implications of the beliefs for their daughters and their 
households. 

Options for livelihood programs, given constraints Options for livelihood programs, given 
and indicators of economic vulnerability: opportunities and indicators of economic 

Outreach to households vulnerability: 

Community involvement activities to engage diverse Programs that strengthen adolescent girls ability to use 

stakeholders in support for economic strengthening information (e.g., life planning skills workshops, and 
activities for adolescent girls career counseling), and strengthen their capacity to 

make decisions Outreach to business owners and mentoring programs 
so that they can develop trust with adolescents who Employment services 

might later become business owners themselves Micro-credit and business skills training for some groups 
Educate adolescent girls on their employment (those that are older, have some access to assets, and 

and labor are interested in running a business) 

Educate adolescent girls on their employment 
and labor 



 

Indicators of Economic Vulnerability: 

Relationships with men older by 10 years or more Perception of low risk of pregnancy 
Weak and non-existent social networks and support Perception of low risk of contracting HIV 
Being orphaned Girls' perception of transactional relationships as 
Isolation through domestic employment or early marriage empowering 

Contextual Question and Additional Information: 

Q: What do girls look for in cross-generational relationships? 

Q: How are these different from what they look for in relationships with their peers? 

Q: What do men look for in cross-generational relationships? 

Q: How do young married girls perceive their relationships with their husbands; what are their expectations? 

Q: What are older men's expectations of their adolescent brides? 

Question (yes/no): Is the primary motivation of a relationship with an older man for money and material support? 

Yes .... NOT 

Opportunities: Constraints: 

If yes: Alternative sources of income and economic If no: Income-generation and economic support 
support may be sufficiently attractive to dissuade girls alternatives are less likely to persuade adolescent girls to 
from entering into cross-generational relationships. forgo relationships with older men from whom they may 
Some recent research indicates that adolescent girls seek social support, increased social status, and love. 
have considerable control over their decision to enter 
into relationships but less control once they are in them. 

Options for livelihood programs, given Options for livelihood programs, given 
opportunities and indicators of economic constraints and indicators of economic 
vulnerability: vulnerability: 

Scholarships to pay for school fees and supplies Interventions that build social networks that deepen 

After-school employment opportunities and broaden social capital 

Monetary incentives or subsidies to participate in Mentoring programs 

vocational training or business development Peer support groups that combine social and 
programs economic support interventions 

Community-based interventions that involve both 
adolescents and adults 

For married adolescent girls. married girls clubs. 
savings mechanisms. and business development skills. 
including businesses they can run from home 
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Dimension: Practices and Participation 
-------------------------------------------------------------------------------------------------

Secondary area: PractICes 

Indicators of Economic Vulnerability: 

First sexual experience was coerced 

Having multiple partners 
Having a partner who is more than 10 years older 

Contextual Question and Additional Information: 

Q: What kind of paid work do they engage in? 

Question (yes/no): Do girls (between the ages of 10 and 19) work outside of the household for pay? 

• At what age? 

In what types of activities? 

Opportunities: Constraints: 

Perhaps: There is some evidence that urban adolescent If no: For older adolescents who are in school. they may 
girls in the older age range who worked for pay while seek out relationships with men who can provide them 
enrolled in school were less likely to get pregnant. with support or other forms of transactional sex. 
Pregnancy risk. and perhaps by extension HIV risk. may If yes: For younger adolescents who are working 
be reduced by having greater access to adult mentors, instead of going to school. they might be put at 
boosting self-confidence and negotiation skills, giving increased exposure to coerced sex. 
them more hope in the future. and curtailing their 
available discretionary time. 

Options for livelihood programs, given Options for livelihood programs, given 
opportunities and indicators of economic constraints and indicators of economic 
vulnerability: vulnerability: 

Employment service that provides assistance in finding Incentives to keep younger girls in school: 
part-time jobs and training on skills and know-how scholarships and conditional cash transfer programs 
about working in formal sector jobs Help with finding safe employment 
Works with employers to ensure that they respect Work with parents and other influential adults to 
and treat their young employees according to the law; allow teen girls to retain at least partial control over 
establish clear understanding about work hou rs and their earnings and to encourage them to save 
terms of employment and provide training and clear Employment service that provides assistance in 
expectations of their workers finding part-time jobs and training on skills and 
Vocational training know-how about working in formal sector jobs 
Savings clubs and financial literacy 
Work with parents and other influential adults to 
allow teen girls to retain at least partial control over 
their earnings and to encourage them to save 



 

Indicators of Economic Vulnerability: 

• Out of school 

Contextual Question and Additional Information: 

Q: How do adolescent girls spend their time? 

Question (yes/no): Do adolescent girls have responsibility for a large amount of unpaid work? 

Yes ... No .... 

Constraints: Opportunities: 

If yes: They may not have much time available to If no: Girls and their parents may welcome the 
participate in project-sponsored activities. opportunity for them to engage in income-generation 

or educational activities. 

Options for livelihood programs, given Options for livelihood programs, given 
constraints and indicators of economic opportunities and indicators of economic 
vulnerability: vulnerability: 

Time-saving interventions. such as piped water to Opportunities for livelihood activities that are 
houses, energy-saving alternative fuels , and complementary to school, such as financial literacy, 
alternative childcare arrangements savings clubs. vocational training. and job referral 

School hours that work around girls ' other 
responsibilities 
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Indicators of Economic Vulnerability: 

Married before the age of 18 

Having a partner who is more than 10 years older 

Ignoring married adolescents 

First sexual experience was coerced 
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Contextual Question and Additional Information: 

Question (yes/no) : Is marriage a livelihood strategy fo r adolescent girls? 

Yes ..... NOT 

Opportunities: Constraints: 

If no: Girls are more likely to marry later and stay in If yes: There is likely to be pressure to marry early, 
school. Even if they do not stay in school, by virtue of which is a risk factor for HIV. Early marriage makes 
delaying marriage, they are more likely to have access girls more vulnerable to physical, sexual, psychological, 
to an independent source of income and develop and economic abuse . It also limits development of their 
better negotiation skills before marriage. skills, resources, knowledge, social support, mobility, 

and autonomy. 

Options for livelihood programs, given Options for livelihood programst given 
opportunities and indicators of economic constraints and indicators of economic 
vulnerability: vulnerability: 

Opportunities for livelihood activities that are Married girls clubs offer opportunities for girls who 

complementary to school. such as financial literacy. are married to come together in pursuit of 
savings clubs, vocational training, and job referral livelihood activities, health education, and health 

services; in areas where there is restriction on girls' Higher education and post-secondary vocational 
training mobility, to be successful, programs must also 

involve adult decisionmakers, including parents and Scholarships to keep girls in school and to 
religious and political leaders (otherwise girls are encourage them to continue their schooling at 
unlikely to participate) higher levels 
For older married adolescent girls, micro-credit and For out-of-school girls, vocational training. savings 
business skills training may make sense, where there clubs, and perhaps for older adolescents (ages 
is community support and market opportunities 17- 19), business skills training and micro-credit 
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Dimension: Practices and Participation 
-------------------------------------------------------------------------------------------------

Secondar y area: Participati on 

Indicators of Economic Vulnerability: 

Migration at a young age for employment 

• Social isolation 

Contextual Question and Additional Information: 

Q: What type of employment are they engaged in; what are the terms of their employment? 

Q: Do they have family and friends who they can rely on in the city! 

Question (yes/no): Is it common for relatives to take adolescent girls from villages to urban centers to find 
employment? 

Yes ..... No .... 

Constraints: Opportunities: 

If yes: Rural families often take adolescent girls to If no: Girls who remain in their families' households are 
work in the cities in order to supplement family income more likely to be supported economically. Families can 
and gain access to cash. Girls often go on their own to be engaged and encouraged to keep them in school or 
avoid marrying young. In either case, the types of to support alternative livelihood strategies. 
employment open to them are limited and for the most 
part high-risk. exposing them to exploitation and abuse. 
The younger they are, the more vulnerable they are. 
Once in the city. they are often isolated and do not 
know people who can provide shelter or financial 
support when needed. 

Options for livelihood programs, given Options for livelihood programs, given 
constraints and indicators of economic opportunities and indicators of economic 
vulnerability: vulnerability: 

Deposit services for earnings. especially those that Conditional cash transfer and scholarship programs 
are mobile and can reach out to girls who have to keep girls in school 
restricted movement outside of their place of work Rural savings and financial literacy clubs for young 
Clubs for adolescent domestic and street workers to savers 
attend on their days off to help them build social Engagement with parents and key decisionmakers to 
networks for support and as a place to feel safe (safe delay the age of marriage, keep girls in school, and 
havens) allow them to participate in livelihood skills training 
Outreach to their places of employment with programs 
information and training when appropriate School and out-of-school vocational and business 
Business. financial. and vocational skills training training 
offered in time segments that correspond to the 
limited time that young workers have available 

Advocacy work with employers and parents to 
improve the conditions and terms of employment 



 

 
 
 

28 

 
 
 
 
 
 
 

Dimension: Practices and Participation 

-------------------------------------------------------------------------------------------------
Secondary area: Participation 

Indicators of Economic Vulnerability: 

Social isolation 

• Out of school 

Contextual Question and Additional Information: 

Question (yes/no): Would economic incentives convince parents to allow girls to participate in a broader range of 
activities outside of the home and free up some of their time? 

Yes ..... NOT 

Opportunities: Constraints: 

If yes: Parents are likely to respond positively to If no: Parents most likely have other concerns or 
programs that recognize the economic value of their beliefs that supercede economic considerations. Other 
daughters to the household and consider alternatives types of incentives will be needed to encourage 
that allow them to maintain or improve their family parents to allow their daughters to partiCipate . 
economic security. 

Options for livelihood programs, given Options for livelihood programs, given 
opportunities and indicators of economic constraints and indicators of economic 
vulnerability: vulnerability: 

Cash transfer and scholarship programs can offset Community involvement activities are necessary to 
the domestic labor and other economic problem-solve with parents and other 
contributions by adolescent girls to households in decisionmakers to come up with alternative 
order to keep them in school or allow them to incentives and to address their non-economic 
participate in other livelihood activities concerns 

Additional research may be needed to ascertain why 
parents refuse to allow their girls to partiCipate. 
such as concerns about their safety, beliefs about 
the impropriety of girls being out in public, or other 
concerns that may not be readily obvious 
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Dimension: Practices and Participation 

-------------------------------------------------------------------------------------------------
Secondary area: Partic ipat ion 

Indicators of EconomicVulnerability: 

Low participation in clubs or other types of organizations (religious. sports, etc.) 
Social isolation 

Participation of older men in youth activities 

Contextual Question and Additional Information: 

Q: What kind of activities do girls participate in! 

Q: What kind of activities are girls not allowed to participate in? 

Q: What is the role of adults (men/women/ parents/teachers/health workers/community leaders/religious leaders) in 
determining whether and which kind of activities girls participate in? 

Question (yes/no): Do adolescent girls participate in currently available youth-focused activities? 

YeST No .... 

Opportunities: Constraints: 

If yes: These provide opportunities for integrating If no: It is necessary to do outreach and 
livelihood components to programs to help strengthen communication with the community and parents. 
adolescent girls' economic security. 

Options for livelihood programs, given Options for livelihood programs, given 
opportunities and indicators of economic constraints and indicators of economic 
vulnerability: vulnerability: 

Add savings, financial literacy, and skills training to Undertake communication and outreach activities 
other types of peer group activities with key community stakeholders and parents 

Build on existing acceptable activities to broaden Create partnerships between adults and adolescent 
into new types of activities that include a livelihood girls to encourage participation in activities that are 
component entertaining and informative 

Ensure that youth groups are safe places for girls Create safe social spaces where girls can congregate 
and are not dominated by boys Support youth civic participation as a means of 

developing stronger social networks 

Involve parents and adolescent girls in the creation 
of youth centers and activities 
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Dimension: Power and Rights 

-------------------------------------------------------------------------------------------------
Secondary area: Power 

Indicators of Economic Vulnerability: 

Limited or no control over productive resources 

Contextual Question and Additional Information: 

Q: When they are married? 

Q: When they are single? 

Question (yes/no): Do adolescent girls own or control assets in their households? 

yes .... No .... 

Opportunities: Constraints: 

If yes: Support programs that help adolescent girls to If no: They are unlikely to be able to start businesses 
manage and invest their assets more effectively. or more effectively manage resources. They are unlikely 

to be able to participate in livelihood programs. 

Options for livelihood programs, given Options for livelihood programs, given 
opportunities and indicators of economic constraints and indicators of economic 
vulnerability: vulnerability: 

Savings and deposit mechanisms Solicit support from husbands and parents for girls 

Business development skills engagement in income-generation activities 

Life-skills planning Leadership and negotiation skills 

Community involvement to examine gender-based 

decision making within the community and 
household (parents and husbands) 

Mentoring and joint ventures with adults 

 



 

Indicators of Economic Vulnerability: 

Limited or no control over resources they generate and contribute to th

Engagement in covert economic strategies, such as relationships with old

Contextual Question and Additional Information: 
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e household 

er men or sex work 

Question (yes/no): Do adolescent girls have ownership over assets that they generate? 

Yes ... No. 

Opportunities: Constraints: 

If yes: Support programs that help adolescent girls to If no: They are unlikely to be able to start businesses 
manage and invest their assets more effectively. or more effectively manage resources. They are unlikely 

to be able to participate in livelihood programs. 

Options for livelihood programs, given Options for livelihood programs, given 
opportunities and indicators of economic constraints and indicators of economic 
vulnerability: vulnerability: 

Savings and deposit mechanisms Work with parents to encourage them to allow girls 

Business development skills to manage resources, even if they are needed by the 
household Life-skills planning 
Financial literacy 

Savings incentives 

 
 
 
 



 

Indicators of Economic Vulnerability: 

Social isolation 

Little access to information 

Contextual Question and Additional Informatio
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n: 

Question (yes/no): 

Q: Do girls have the ability to move about freely? 

Q: Are girls allowed to associate freely with their peers? 

Yes .... NOT 

Opportunities: Constraints: 

If yes: Programs can encourage participation in If no: Their ability to participate in any programs will 
livelihood activities as an incentive to participate in be severely restricted. 
HIV prevention activities as well. 

Options for livelihood programs, given Options for livelihood programs, given 
opportunities and indicators of economic constraints and indicators of economic 
vulnerability: vulnerability: 

Provide safe activities for youth, particularly girls, in Work in communities to encourage support for 

and out of school that provide adequate interest adolescent girls to participate in safe, o rganized 

and incentives (e.g., vocational training, savings. activities 

employment services. business training) Identify livelihood opportunities that can be 
conducted out of their homes 

Rights education for adults and adolescents 
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Dimension: Power and Rights 

-------------------------------------------------------------------------------------------------------
Secondary area: Rights 

Indicators of Economic Vulnerability: 

Inability to make decisions independently 

Inability to negotiate with sexual partners 

Contextual Question and Additional Information: 

Question (yes/no): Do adolescent girls have the right to identity cards? 

Yes ..... No .... 

Opportunities: Constraints: 

If yes: They are more likely to be able to find formal If no: Their access to formal employment and financial 
sector employment and to open up bank accounts, if services, as well as certain educational opportunities 
permitted by law. will be limited. 

Options for livelihood programs, given Options for livelihood programs, given 
opportunities and indicators of economic constraints and indicators of economic 
vulnerability: vulnerability: 

Provide training and information on formal sector Provide information on how to register for identity 
employment opportunities cards and to vote; support the registration process 

Financial literacy and information of how to use Provide access to legal services 
formal banking services Educate adolescent girls on their rights 

Leadership training in conjunction with vocational 
and other livelihood skills training 
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Dimension: Power and Rights 

-------------------------------------------------------------------------------------------------
Secondary area: Rights 

Indicators of Economic Vulnerability: 

Inability to extricate themselves from exploitative or abusive relationships 

Contextual Question and Additional Information: 

Question (yes/no): Do adolescent girls under age 18 have the right to open bank accounts? 

Yes..- No .... 

Opportunities: Constraints: 

If yes: They can be encouraged to open savings If no: Their access to formal employment and financial 
accounts. services will be limited. 

Options for livelihood programs, given Options for livelihood programs, given 
opportunities and indicators of economic constraints and indicators of economic 
vulnerability: vulnerability: 

Financial literacy and information of how to use Deposit services and savings clubs 
formal banking services 

 
 



 

Conditional Cash Target the neediest Some studies show that Yourh ages 1()-19 ar The Kenya UNICEF Programs that keep girls 
Transfers (CCTs) households. lump sum payments can tisk of dropping out progtam conditions include in school have been shown 
monetary grants to poor lead to investments in of school---especially immunizing infants; tegular to be particularly effective Link conditionalities to 
families in exchange for productive assets; others secondary school-because gtowth monitoting, and at delaying marriage and desired outcomes for 
demonstrable actions that show that a large pay-out of economic ptessures to Vitamin A supplementation pteventing ptegnancy; adolescents (e.g. , staying 
benefit children, such as may not benefit the child. genetate income fot the of children ages 1-5; school there is evidence that 

in school, attendance 
regular school attendance household. attendance fot ch ild ten in-school adolescent girls at vocational and li fe skills Some cash transfer progtams 
or basic preventative ages 6- 17; an~ attending are less at tisk ofHN training, etc.). have led communities 
healrhcare. awareness sessions on than their unmarried and ro hide their capacity ro Give adolescents some teproductive health and martied peets who are out • Unconditional Cash function independently of 

control over funds {e.g. , HIV fot adolescents. of school. Transfers-same as outside tesources. 
money for transporr to and The Mexican Government above but without A study of a cash transfer from school, books, school Avoid conditional cash Program PROGRESAI conditionality. program in Btazil showed supplies, etc.}. transfet programs when Oportunidades similarly that while these programs the supply of services and Provide incentives for allocated cash payments did not significantly 

implementation capacity are to pOOt rural families who graduation and furure dectease child labor, they 
insufficient. participated in health oriented investments. did have a posicive effect 

and nutritional services Avoid providing benefits ro on school attendance For effective monitoring, and education and kept fam ilies that alteady receive (Cardoso and Souza, collect baseline informacion their children in school. assistance through othet 2003). before payments are made. PROGRESAI Oportunidules 
projects Ot agencies. 

targeted youth ages 7-18 A study of cash transfet 
Monitot tegularly beginning and focused on females by programs in Honduras 
immediately after the offeting larget educational concluded that externally 
distribution to get accurate gtants to them, particularly financed progtams that 
infotmation on its use. those in secondary school. enfotce human capital-

By incteasing continuation tela ted co-tesponsibilities Assess the impact on local 
tates from primary fot just a few years should economic dynamics (intta
to secondary school, not expect to induce majot and inter-household) befote PROGRESA increased rhe long-term behaviotal providing cash tesoutces, 
enrollment of girls entering changes (Moore, 2008). with particular focus on secondary school by 20% 

whether adolescents have (Skoufias,2005). 
some discretionary control 
over the tesoutces. The Suubi (Hope) Project in 

Uganda transfets cash into 
a savings account to pay for 
secondary school education. 
The project makes a 2 to 1 
match of any savings 
deposited by an adolescent's 
caregiver (AEO, 2008). 

I Columns one: through thrc:c: arc: adapted from "USAID Fidd Brie:fNo. 3: Economic Strengthening for Vulne:rable: Childrc:n, ~ de:veloped by AED and Save: the: Childrc:n lUlde:r the: Leade:r with Associates mechanism 
(Cooperative: Agrc:c:m e:nt No. EEM-A-00-06-0000 1-00). 

 
1 "Socioc:conomic~ re:fe:rs to social and e:conomic ide:ntifie:rs such as age: , sex, gende:r, e: thniciey; 
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race:, 

 
e:ducation, res idc:ntiallocaliey; and class. 

I 
J Almost all proj e:cts cited hc:rc: arc: linke: d or multisc:ctoral projc:cts that combine: some: dime:nsion of c:conomid livdihood st rc:ngthc:ning with HIV/AIDS/ rc:prOOuctive: hc:alth education, life: skills training, and 

35  ge:nde:r/girls' e:mpowerme:nt. 

 



 
 

Scholarship Programs for Similar to CCT programs Similar to CCT programs Parricularly for girls ages C amfed supports, mentors, In regions where the 
Girls-differ slighrly from (see above) . (see above) . 10- 19, with an emphas is and pays for girls in Juntos program h as 
CCT programs in that the on girls of this age in rural Tanzania, Ghana, Zambia, been implemented , Scholarship programs 
scholarship is provided to areas; and girls 12- 19 in and Zimbabwe to sray there has been a marked may nor, p~ovide ,sufficient 
offset school fees, books, urban areas who are unlikely in school rhrough rhe increase in school economIC incentives 
and related educational either to finish elementary secondary level or attend arrendan ce, change in directly to adolescen ts if 
cost for girls who otherwise school or go on ro secondary vocational rraining. Girls paren ts' attirudes toward 

the adolescen ts are not also 
would not attend school. school. become parr of the C ama educacion, and increased 

given some direct control 
Some of these programs are alumni network afrer involvement of paren ts over a parr of the resources These programs are usually 
similar to CCTs, as they complering the program in children's educacion 

for costs not usually for unmarried girls. It would 
specifically transfer funds to (Camfed Internacional, 00nes, 2007) . included , such as pocket be worthwhile to push the 
the girl 's family to offset the 2006). 

money, transport money, envelope by rrying to see The Bangladesh Female 
loss of her labor in addition and even clothing, which if direcr compensarion for Grameen Bank (Bangladesh) Sri pend Program 
to paying for educational prevenr really poor children their labor ro married girls' provides loans for school has increased school 
costs. from attending school , husbands or in-laws mighr fees of clien ts' children. arrendance by 12 

even if their direcr school provide incentives to allow Fifty percent of funds are percentage points in rural 
fees are paid. them to arrend school. earmarked for girls and areas (OFID, 2006). 

the rem aining 50% are For families, where Scholarships and cash 
distribured to boys and adolescents eirher provide transfers musr be 
girls according to m erir. income or subsrirure accompanied by efforts 
Scholarships are given labor for adul ts who work thar make schools safe 
annually ("Scholarship ou tside of the household , for girls. For more 
Program," 2009). 

scholarships mighr have to informarion on safe 
be combined with some Through the J untos program schools, see the U SAID 
offser paym ent ro rhe family in Peru , women musr sign Safe Schools Program, 
to compensate for rhe losr a four-year agreement to which includes program 
wages or labor of rhe youth maintain 85% arrendance assessments in Malawi, 
attending school. for their children in rerum Ethiopia, Ghana, and 

for condirional cash Jamaica (USAlO, 2003). 
transfers Qones er al. , 2007). Also see UN ICEF, 2004. 

The Bangladesh Female 
Secondary School Sci pend 
Program provides girls 
with scholarships and 
offers fin ancial incencives 
for ar leasr 85% school 
arrendance, remaining 
unmarried until ar leasr 
age 18, and pass ing exams 
(OFID, 2006). 
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In-kind Nonmonetary When ried ro clear Avoid promoting and Adolescent boys and girls, SHAZ! in Zimbabwe, rhe Both programs emphasize 
Grants or Asset Transfers condirionaliry, such as disrriburing capiral assets for ages 14-24. Appropriare in SHAZ projecr combines the importance of 

arrendance in vocarional types of businesses already rural and urban contexts, HNIAIDS, reproducrive counseling, moniroring, 
rraining programs, school, operaring in a sarurared and for married and health, and gender and and social support. 
or meering regularly with marker. unmarried youth. relarions education with 
a menror. life skills and vocational 

Avoid gender-based 
educarion for girls 16-19. When also paired wirh segmemation of 
Throughour the process, savings programs ro opportunities, and where 
rhe parricipants are provide working capiral rhis is the choice of the 
supported by an adulr ro complement the adolescents themselves, 
relarive who serves as a 

producrive asser. engage them in reRecrion 
mentor. Once participants on gender srereotypes, their When accompanied by finish the vocarional causes, and consequences. counseling or mentorship. rraining parr of the 
program, they receive a Link types of assers and 
granr of an asser ro srart a rraining ro market demand. 
business or for equipment 

• Involve adolescents in needed for a job. Ourcomes 
identifYing opportuniries are evaluared 6 months and 
and doing marker research. 1 year after receiving their 

in-kind grams (Bruce and 
Hallman, 2008). 

BRAe's Special Investment 
Program for rhe VI rra 
Poor component involves 
asser rransfer and sri pend 
support ro the ulrra poor. 
Members receive assets 
ro begin an income
generaring acriviry, such as 
poulrry rearing, livesrock, 
agriculrure, horticulrure 
nursery, and non-farm 
activiries. They also receive 
a monthly subsisrence 
allowance as temporary 
support (BRAe, 2008). 
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Rotating Savings and These savings groups allow A key concept of a ROSCAI Unmarried and married, There are many throughout ROSCAs may not be 
Credit Associations the participation of people ASCRA is strong social in-school and out of school, the world; although, these the ideal mechanism fot 
(ROSCAs)----j>;roups that who do not fit srandard cohesion and mutual rutal and utban boys and usually are not sponsoted accumulating funds fot 
collect monthly deposits, micro finance, such as youth, trust. Groups must be girls, 15 years and oldet. by development projects educational expenses; 
which are pooled and given as a means of building a<isets self-selected, not externally but tathet are fotmed almost all membets 

Group Ot individual ro one petson in the group fot the future, covering convened. infotmally by groups will need funds at the 
savings and deposit services 

ro use each month on a petiodic expenses, and of adults. In the case of same time. They may be 
Groups of youth need adult described below are 

rotating basis. There is no weatheting economic adolescents, youth programs mote useful fot making 
support only. probably mote approptiate accumulation of value Ot shocks. with an educational focus capital investments Ot fot 

in utban areas, whete thete 
interest paid. The advantage Loans to ROSCAI may introduce them as a paying for non-fotmal 

Ensure that the cycle of are fotmal banks. than either for the participants is that ASCRA structures from complementary component educational courses that 
savings and lending in ROSCAs Ot Village Savings 

it is a way ro access a large outside the group weaken ro financial literacy, sex are not on a strict academic 
ASCRAs is time-bound and Loan Associations, 

sum of money at one time. cohesion, with the quality education, Ot vocational schedule. They also may (usually between 6 and 12 which function whete thete 
training as a way of teaching be useful fot covering 

• Accumulating Savings months). At the end of this of tepayment declining as are no fotmal financial 
money management skills. adolescents' petsonal items 

and Credit petiod, the accumulated participants no longet see Associations services available. There are, 
that otherwise might own.(ASCRAs)-if savings, the funds as their 4 be 

the fund intetest earnings, however, many examples of Worth Model (East sought through gifts in and income should be of a ROSCA is not utban ROSCAs. Aftica)-women pool theit Facilitarots should be theit romantic/sexual teturned ro membets ro distributed tegularly savings as a ptetequisite ro motivated ro develop telationships. maximize transparency and but accumulates, it is strong, independent, high taking out a loan. 
accountability. called an ASCRA. The Married girls who have functioning groups that can 

members save collectively. Allow each group ro make little access ro assets would manage their own decisions 
The capital is "invested" its own decisions as parr of benefit if a ROSCA was and transactions. 
in loans ro one Ot mote its fotmation, including how parr of a progtam that 
membets of the ASCRA. group members will save also supported investment 

As they redeem the loan and lend out funds; meeting in productive assets. 

and pay interest, the ftequency; and othet The social dimension of 
bylaws. Financial services available capital grows so the ROSCAs is also an 
must match the needs and that mote new loans can advantage fot extending 
capacity of the community. be given ro the members. social netwotks (see 

examples undet the Social VetifY that groups opetate 
Capital Fotmation table simple and ttansparent 

systems-managed by a below). 

small elected committee
with all activities carried out 
in front of membets. 
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Village Savings and Similar to ASCRA programs Similar to ASCRA programs Rural married and urban 
Loan Associations (See above). (See above). unmarried our-of-school 
(VSLAs)-also called employed adolescents, 15 
Accumulating Savings and years old and older, who 
Loan Associations-are self can generate some funds 
selected and self-managed for savings but do not have 
groups of rural villagers access to formal banks or 
who pool their savings, set micronnance programs. 
terms of operation, and lend 
out their savings to earn 
interest on them and create 
a source of credit. At the 
end of a specified period, 
the accumulated funds 
are redistributed among 
the group in proportion 
to their contributions. 
Unlike externally financed 
micro finance programs, 
all interest remains in the 
community and benefits the 
group members. 

Deposit Services and Promote accounts with Trying to convince fotmal Youth living on the street The TRY program in Some micro finance 
Other Group and children and allow them to financial institutions to Ot in slums, children Kenya provides loans and institutions (MFIs), such 
Individual Savings participate in deposits. open an account in the whose parents are affected deposit services fot youth, as rhe Self-Employed 
Programs child's name only. (An adult by HIV/AlDS, and othet along with basic business Women's Association 

Provide incentives to save 
must be involved to cteate youth who want a safe place management and life skills (SEWA) in India, are 

and tegular tepotts on the 
a "conttactual telationship" to put theit savings. training as a condition fot encouraging girls as 

growth of savings balances. 
with the institution.) accessing loans (Erulkar et young as 10 years old to Howevet, the incentives 

al.,2006). accompany their mothers should not be such that Requiting significant fees Ot 
to programs with the idea households divert needed bank charges that erode the SafeSave (Bangladesh) of teaching them financial 

tesoutces fot day-to-day savings balance faster than it provides deposit services literacy before they save or 
life to the savings account can accumulate. fot street children and take out loans. There are at the expense of the child's 

To ptevent mismanagement supervised loans for youth indications that pairing welfare. 
Ot abuse, account holdets older than 14 years old. financial literacy with a 

Add education Ot financial should be linked ditecrly to savings program increases 
litetacy to the savings fotmal deposit mechanisms adolescents' commitment 
promotion to build that ensute transaction to savings, particularly 
confidence and motivate transparency. if goal setting is part of 
households to save fot the savings education 
children's needs. curriculum (Kalyanwala, 
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Deposit Services and Help youth ro set one Ot Avoid setting arbitrary Padakhp Manabik Umzaya 
Other Group and mote savings goals so that savings goals fot Kendra (Bangladesh) 
Individual Savings guardians and children can adolescents; allow them provides savings and 
Programs (continued) wotk roward a tangible ro set theit own goals but closely supervised loan s fot 

outcome. ensure that they follow street childten. Padakhp 
through. targets youth ages 11- 18, 

Use institutions that the 
who are otganized into 

caregivet and child trust If savings progtams are 
peet g roups of 15-20 

ro protect theit deposits. based on opening up 
individuals. It includes 

Likewise, build capacity and individual savings accounts, 
weekly meetings ro 

confiden ce on the side of note that , in many 
discuss social problem s, 

fotmal finan cial institutions countries, those youth 
teproductive h ealth , HIV I 

ro wotk with low- income undet 18 years old are not 
AIDS, personal hygiene, 

and young populations. allowed ro open accounts 
and savings and ctedit 

independently. 
Pait safe deposit sites with m anagement; counseling 

safe havens for youth. sessions on social and 
psychological issues; 
livelihood training; and a 
credit and savings progtam 
(Bati , 2005). 

Butterflies (India) provides 
savings and loans fot street 
children. The savings 
progtam is supplem ented 
with healthcare and 
education , alternative 
education , and counseling. 
Youth also are encouraged 
ro parti cipate in a youth 
council (Butterflies, 2004). 
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Microcredit with Individual loans are more Reasons thar adolescenr Older married and The IMAGE Project (rural The evaluation of 
Obligatory and Voluntary flexible in adjusring ro clients may be perceived as unmarried young adul ts. South Africa) was designed IMAGE revealed a 55% 
Savings-include group the frequent life-cycle more high-ri sk borrowers The majority of yourhful specifically ro examine the reducrion in the risk of 
loans; individual loans; and changes of you th, bu r only are rhar they have higher micro fin ance borrowers are inrerrelarionships among intimare parmer violence 
compulsory and voluntary if the adolescent has an mobiliry, less business ages 21-35 . Those berween gender, HIV prevenrion, among parricipants bur 
savings. esrablished business. experience, and a grearer 18 and 20 represent 5% of and microcredir. The did nor demonstrate a 

propensity ro spend their MFI borrowers. In Africa, premise of IMAGE was thar reducrion in HIV risk 
Microcredir programs rhar loans nonproducrively. 65% of youth parricipants older women who were the for adolescents. There 
focus on older women also 

are young women. This inirial direcr participants was an indirecr efFecr on 
may be effective ar reducing In many countries, youth compares wirh 74% in in rhe project would exerr parricipanrs' children who 
the vulnerabili ty of young less than 18 years old Larin America and rhe more direcr influence over remained in school , as 
women and adolescent cannor enrer inro a legally Caribbean, 19% in Middle rhe sexual behavior of HIV risk was considerably 
girls, parricularly if they binding conrracr and Easr and North Africa, and their adolescent children less among in-school 
include a specific focus on rherefore are barred from 25% in Easrern Europe and if they had more access ro adolescenrs. 
HIV and gender in the parriciparing in some Cenrral Asia. resources and informarion. 
educational curriculum. micro finance programs. Preliminary evaluation The Small Enrerprise 
Women, as culrural and results of pilor efforts 

Some MFis forbid fam ily Foundarion provided loans 
social garekeepers in indica ted thar deviaring 

members ro parricipare rhrough a village banking! 
communiries, are likely ro considerably from 

in the same microfinance solidariry group model ro 
rransmir informarion ro microcredir besr practices 

group, thus preventing women clients only. The 
their children. ro accommodate 

adolescenr children of MFI program also developed a 
adolescents' unique 

parricipants from joining. gender and HN prevention 
circumstances does nor curriculum called Sisrers 

Some MFIs may limir improve ourcomes. There for Life, consisring of 10 
yourh ro smaller loans rhan are some accommodarions one-hour training sess ions. 
adults or require an adulr thar might make sense, The firsr phase focuses on 
guaranror. such as giving rhem a women only; rhe second 

longer lead rime ro ger 
Make sure thar rhe phase focused on youth 

a business established; 
economic insrabili ty of a and men ar firsr bur found 

providing an inirial 
country does nor present thar younger adolescents 

grant rather than a loan 
addirional barriers ro new, in parricular were more 

(ofren paying on a loan 
and especially young, interesred in savings as 

is dependenr on having 
budding entrepreneurs. a safe place ro pur their 

income from another earnings and allowing them 
source, as a business rakes ro wi thdraw rhem ar will 
some time ro begin ro (Urdang, 2007). 
generare income); srarting 
with finan cial educarion 
and business skills rraining 
before making loans; 
and resrricring loans ro 
adolescents who have a 
supporrive menror who 
can provide business 
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Microcredit with Camfed 's vocarional training The evaluation revealed 
Obligatory and Voluntary is often a prerequisire for that accumulating savings 
Savings-include group adolescents prior ro taking was of much more interest , 
loans; individual loan s; and out a loan. especially ro younger 
compulsory and voluntary girls. The sel f-help groups 

The TRY progtam in 
savings (conrinued). formed as part of TRY 

Kenya is des igned ro teduce 
provided a significanr 

adolescents' vulnetability 
amount of social support 

ro adverse social and 
ro the participants-m any 

teproductive h ealth of who m said that it was 
outcomes, such as HIV 

their only source of social 
infect io n, by providing 

contact and support. 
livelihood options. It The evaluation showed 
provides loans, deposit 

m ixed resul ts in terms of 
services, and basic business HIV prevention and did 
skills ro o ut-of-school, very 

not measure changes in 
poor yourh (1 5-19 years 

empowerment, such as 
old). The majority of the 

ch anges in decisionmaking 
parti cipants, however, are 

about reproduction and 
older than 20 (Erulkar er 

sexuali ty, finan ces, self
a1. ,2006) . 

esteem , confidence, or 
BRAC and CMES agency. (Erulkar et al. , 
(Bangladesh) provide 2006). 
livelihood skills training, 
business start-up credit, and 
loan s for youth ages 12- 19 
who h ave gone through 
training. 
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Microcredit with A collaborarion berween a 
Obligatory and Voluntary youth rraining organizarion, 
Savings-include group Mali Enjineu, and an M FI, 
loans; individual loans; and Karo Jiginew in Mali , 
compulsory and voluntary produced mixed resulrs. 
savings (conrinued). They combined savings, 

credir, and educarion for a 
selecr group of adolescents, 
who were mosrly children 
of Karo Jiginew clients . The 
adolescents responded well 
ro rhe savings component 
bur were unable ro meer rhe 
paymenr requirements of 
the shorr-rerm loans and the 
required frequent meerings. 
They needed more rime ro 
ger their businesses up and 
running. Mosr of rhe youth 
parricipants had ro rely on 
family members ro repay 
their loans (Nagaraj an, 
2005) . 

Vocational/Skills Training Identi fYing a viable marker Ensure thar rraining is Urban girls and boys ages SHAZ! in Zimbabwe In some insrances, girls 
and Counseling- includes for a skill or rrade before linked ro the realities of 15-24. These types of was designed ro rest the with increased assets found 
rraining adolescents in rraining begins. Exrensive the labor marker- rhar programs are less available hypothesis thar increasing themselves ar increased risk 
vocarional skills and small marker research is needed is, availab~iry of jobs and in rural areas, unless rhe economic power of of exploirarion by older 
business management skills. ro undersrand clearly how entry requlremenrs. offered by an MFI or orher our-of-school gi rls ages men, who now saw them 

a skill can be linked ro organization working 16--19, in connecrion as sources of income in 
Flooding the marker with income-earning porential , in such an area, where with li fe skills and sexual addirion ro sex. 
rhe same skill (e.g., rraining rhe barriers ro enrry, rhey are more likely ro be and reproductive health 
20 railo rs for a small rown After rhree years of and how the projecr will associared with agriculrural educarion, will enhance 
does not work). implemenrarion of Kishori overcome rhese. development and credir their decisionmaking 

Abhijan , 2,500 girls were 
• Requiring written business programs. Youth often about sexual relations 

Selecring individuals with interviewed for a follow
plans, fin ancial srarements, are nor a specific focus of and increase rheir abiliry 

interesr or experience in up survey. The program 
or formal record-keeping agricultural development ro prorecr rhemselves 

managing a business (e.g., sign ificantly increased sel f
systems if rhey are programs. from HIV 

who know how ro price, employmenr and parr-time 
inappropriare for rhe marker effecrively, etc.) . employmenr opporrunities 
business and parricipanr. for parriciparing girls of 

Complementing skills Ir is more imporrant thar all ages. All parricipants 
rraining with other needed rhe entrepreneur be able ro 

demonsrrared increased 
inputs, such as credit, develop a viable bus iness 

 knowledge abour healrh , 
business services, erc. srraregy based on the skill s 43 
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Vocational/Skills Training Tracking performan ce developed, often using Kishori Abhijan, family planning, nutrition , 
and Counseling- includes o f graduates and use o f extensive m arker research a UNIC EF pilor . . and the causes o f disease. . 
training adolescen ts in skills after training. This to develop an idea of how Intervention In They enjoyed greater 
vocational skill s and small can improve the quality the business will operate Bangladesh, provided mobility, as measured by 
business m an agem ent skills o f program s in the future viably, as well as its marker life skills and livelihood reported activities. O verall , 
(continued). if adjustments are m ade potential. training for g irls in 14 the prog ram evaluation 

based on graduate feedback v illages. Implem ented suggests that future 
Establishing large and also allows for ben er by BRAC and CMES, programs to delay m arriage 
vocational training centers 

impact assessm ent o f the the ptog ram involved should focus on younger 
without clear careet paths 

skills intervention. enhan cing self-es teem and adolescents (ages 12- 14) 
fot the gtaduates . These 

leadership skills, as well as in the poorest families 
Employing high-quality schools are expen sive to 

education related to gender and distri cts of rural 
facilitators or instructors open and maintain and will 

roles and discrimination, Bangladesh (Amin, 2007). 
for training and ensuring not serve the atrendees if 

health and nutrition, and 
that needed m aterials are they are unable to establish 

legislation and legal righ ts, 
available for demonstration, v iable businesses or secure 

parti cul arly early m arriage 
practice, and modeling jobs from the training and girl s' and women's 
excellence. received. 

rights. Livelihood training 

Linking trainees with the Ptoviding all training and included various specific 

private sector for fu ture inpu ts for free. Requiring vocational skills, such as 

employment opporrunities. cost recovery or cost poultry ca re, h andicrafts, 
sharing (i n cash or in-kind) sewing, photog raphy, and 

by participan ts generally teach er training (Amin, 

leads to better application 2007). 
and use o f the learning. 
It also improves ptoject 
susrainability. 

Financial Literacy Should be linked ro a Ensure that training is Girls and boys ages 10- 19, The Population Council , Preliminary findings from 
p ersonal , household , practical intervention , such practi cal and not overly single and m ar ried , young U niversity o f KwaZulu Pop Council research: 
and /or business finan cial as savings, grants, or credit abstract. married and unmarried N atal , and Tulane 

Participan ts had higher 
management; personal tax program s, even if that link women and m en ages U niversity's Operational 

rates of talking about 
and pay slip education. is sequential. 20- 24, in school and out Research in KwaZulu 

finan cial decisionmaking 
of school , urban and rural N atal provided safe sp aces 

G oal setting and planning and savi~~ than for youth to gather and 
are important dimen sions nonpartiCipan ts. 

extended social networks 
to include in finan cial by linking yourh ro Young women 
education. 

communi ty m entors to parti cipants reported 
reduce social isolation increased autonomy in 
and build positive social financ ial decisions about 
rel ationships with adults. spending. 
There was also a financial 

Voluntary HN testing m an agem ent component 
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Financial Literacy how ro budger, save, plan Parents of parcicipants 
personal, household, rheir furures, and identify said thar their children's 
and/or business financial safe and appropriare parriciparion also 
management; personal income-genera ring improved their own 
tax and pay slip educarion acciviries. Finally, they management of money. 
(continued). also participared in sessions Parricipants, more than 

on HIV/AIDS awareness. nonparticipants, were 
aware of and open ro 
mass media messages 
abour HNIAIDS. 

Condom use went up by 
16% among parricipanrs, 
while ir declined by 11 % 
among nonparOClpants. 

Social Capital Formation 

Mentoring Programs Mentorship from close A credir officer can nor also • Youth ages 10-19. SHAZ! in Zimbabwe There are indicarions thar 
include marching young relarives or guardians assume rhe role of mentor combines HIV I AIDS pairing Enanciallireracy 
people up wirh caring adults appears ro be more effective ro a borrower. and reproduccive healrh wirh a savings program 
rhrough apprenriceships, in supporring economic and gender and relarions increases adolescents' 

Mentorship should not internships, job shadowing, acrivicies of youth rhan educarion wirh life skills commirment ro savings, 
substirure for or replace counseling, networking, and mentorship from untelared and vocarional educarion particularly if goal serring 

supporrive companionship. youth leadership. Both are persons. for girls ages 16-19. is parr of rhe savings 
The programs lisred under important. Throughour the process, educarion curriculum 
rhis secrion are aimed ar Mentors should have skills 

Communiry mentors, or parcicipams are supported (Kalyanwala er a1., 2006). 
reducing social isolarion of in business, health, social 

"Aunties," may work berrer by an adulr relacive, who 
youth, especially those that work, or communiry 

for younger adolescents serves as a menror. Once 
are poor and from HN/ development. 

rhan older ones, who mighr parcicipams finish the AIDS-affecred families. 
Aunts and orher close consider themselves old vocarional training parr of 

Social networks are key 
relarives may be more enough ro make rheir own rhe program, rhey receive ro accessing and being 
effecrive in transmirring decisions (finding of SAVE rhe granr of an asser ro srarr successful ar livelihood 
informarion ro girls Malawi). a business or for equipment acrivicies. Many of the 
abour HIV prevention, needed for a job (Bruce and livelihood srrengthening 

mechanisms lisred above reproducrive health, and Hallman, 2008). 

rely on strong social sexualiry than their morhers SEWA in India is 
networks. Pairing youth (finding from TRY). encouraging girls as 
with adulr mentors is one young as 10 years old to 
way ro build and strengrhen accompany their mothers 
rheir social networks, and ro programs, with rhe idea 
ro make adulrs more able of reaching rhem financial ro provide yourh with rhe 

lireracy before they save or necessary  social support. 45 rake ou r loans. 
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Peer Education Include a focus on gender Be awate that youth often • Boys and girls ages 15-24. There are indications that 
equality as part of HI V are highly mobile and pairing Enancial literacy 
ptevention education and may not be ptesent fot the with a savings program 
life skills training. duration of interventions. increases adolescents' 

commitment ro savings, 
particularly if goal setting 
is part of the savings 
education curriculum 
(Kalyanwala er aI., 2006). 

Sports and Youth Involve vulnerable girls Avoid creating programs Boys and girls ages 10-24. The Mathare Youth Sports These programs tend ro 
Clubs-including church in mapping exercises ro that are inaccessible ro girls, These programs tend ro be Association (MYSA) is a be heavily dominated by 
based youth groups; build identity who is being who may be constrained attended by boys more than large-scale, community boys. Girls, particularly 
social networks through reached. in their mobility due girls. based, co-ed organization the most vulnerable, have 
participation in sports. ro gender and cultural based in the urban slums of very weak social networks. 

Creating a safe space for norms or conditions of Nairobi, Kenya. For more More girls-only sports 
all participants may mean employment. than two decades, MYSA programs might encourage 
focusing on the most has offered programs greater participation 
vulnerable groups' needs Avoid programming for civic engagement, by girls. A srudy by 
and constraints. activities when youth have environmental activism, UNICEF presented in 

conflicting obligations. 
Identity what adolescents and its predominant Dar es Salaam in June 
of different ages and activity, sports (Brady, 2006 revealed that youth 
circumstances perceive as 2006). groups and peer education 
their needs by involving programs in Ethiopia 

The Ishraq program 
them in participarory and South Africa rarely 

in Egypt challenges 
activities, such as were attended by the 

traditional concepts 
~ocio~ramas, dialogue, and most vulnerable girls. 

of gender-appropriate 
Interviews. In Ethiopia, attendees 

behavior by incorporating represented only 7.2% 
Find ways ro reach sports and recreational of the rotal attending 
adolescents (i.e., find activities with literacy, li fe programs. Fewer than 
vulnerable spaces, such skills training, and health 1 % were girls employed 
as through contact with awareness (Brady, 2006). in domestic service, and 
employers of domestic fewer than 0.5% were girls 
workers, husbands of ages 10-14 living apart 
adolescent girls, pimps! from their parents, even 
brokers of sex workers, and rhough in Addis, 37% of 
older boyfriends). girls of that age group live 
Create safe havens and apart from their parents. 
girls-only spaces and offer There were no programs 
a variety of livelihood in rural areas. 
options. 
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