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FOREWORD

Project IMPACT, as it attained its fifth and final year, success-
fully demonstrated to the many who came to see it, both from SEAMEQ
member countries and from other parts of the world, its viability,
primarily in terms of its specified objectives, namely, effectiveness,
economy and mass delivery, Yet, even as these were being achieved
with scientific certainty, there surfaced some very favorable con-
comitants which add to the merits of the experiment and which help
educators to perceive what could advantageously be changed or
modified in conventional or traditional delivery systems for the
benefit of the leamers,

Thus Project IMPACT has been more than an experiment, It has
been a discovery of new insights and strategies that enhance not
only the quantitative expansion and qualitative improvement of
primary educatlon but even more important, it has been a discovery
of strategies that liberate the spirit of the learners as they were
alded to develop themselves according to their own capacities and
limitaticns and as they took on roles that give vent to leadership
and self-reliance.

Scientific evaluations of the research consisting of cost-

effectiveness analyses, internal and external achievement testing,



criterion and norm-referenced measures all point to the success of
the project, That both the Indonesian and the Philippine governments
have given their encouragement and support as theresearch was being
conducted and are now spreading the tryout and replication of the
IMPACT system on a natlonwide basis, {s certainly the best reward
to the Center, and to the funding agency, the International Develop-
ment Rescarch Centre of Canada (IDRC).

The success of IMPACT closes the year 1978-1979 with a deap
sense of fulftllment and of gratitude to all those who lent a hand in

the carrying out of the experiment.

'\_/') SRR B
/ . /;_‘/ s y‘ -
- . PR
(j\z G [T 1/"'} Gt

LICERIA BRILLANTES SORIANO
Director, INNO TECH

"The Director's Message, INNO TECH ANNUAL REPORT, 1978-79,

ii



CHAPTER I

RATIONALE

Most Asian ~ountries, particularly members of the Southeast
Asian Ministers of Education Organization (or SEAMEQ), have one
thing in common - cach of these countries (with the possible
exception of Thailand) experienced the travails of being a colony
of another nation. The colonizing powers, perhaps meaning well
at the time, simply imposed their own educational systems on their
subject peoples, In fairness to all, it may be said that the systems
laid down by the colonizers were perhaps the best possible under
the c.lrcumst'ances. The Southeast Asian nations made substantial
and useful gains In the academic and professional fields.,

In timc, Asian countries developed an uncontrollable restles-
ness. Their political secarch for a national ‘Lde.nt\i\ty and eventual
independence spawncd a parallel ferment in the educational and
socio-cultural arena, Western thinking, as reflected in the
educational systems, begun to be considered as anachronistic,
dysfunctional, and grossly ill-fitted for the oriental mind, It
was felt that there was an urgent need to redirect the educational
systems to conform to the surging aspirations and ways of thinking
and acting of the Asian,

However, by the time the Asian educator was ready to take on

the responsibility of managing the educational system »>f an



(ndependent people, formidable problems, not all of his own making,
had developed which had direct bearing on the cducation of the
citizen.

Foremost among these are the engrained school traditions,
mostly westernized. Although alien to the e¢thnic culture, the
borrowed cducational systems have had time to settle and be
tolerated, if not accepted, by those who have profitted from them
somehow.

Inequality of opportunities to enjoy primary cducation especially
among children of primary schoolage continues to be a major
problem of developing countries. Approximatcly one half of the
children in Southcast Asia are unable to complete a primary education.
A high birth rate has the cffect of making the problem endemic and
its solution a percnnial worry.

Although it is not at all ccrtain that all parents wish their
children to be cducated until they finish higher education, in general
all parents want their cchildren to have a minimum of educatlon as
provided through primary schools.

Unfortunately, mere love for education cannot sustain itself,

Although the proportion of the national budgets devoted to
education is substantial (up to 30 per cent of national budgets),

further examination of zducation budgets of different countries



shows that 80 to 90 per cent are allocated to teachers' salaries,
leaving only 20 to 10 per cent to be ¢armarked for such items as
books and other instructional materials, staff development, and
physical plant and facilities, An expanding school pcpulation
demands more tcachers than there are now. However, increasing
the number of teachers, in turn, requires increasing the proportion
of national budgcts devoted to cducation, a situation which is
untenable cspecially for developing nations,

The need for more and more teachers and other school personnel
in the traditional graded structurc is demanded by high population
growth rates (at one tiime higher than 3 per cent in some Southeast
Asian countries), In a society which values cducation highly, the
implication of fast population growth on the necd for increased
outlays for education is alarming, Wherce physical plant facilities
are lacking, children have simply to be turned away -- or else
makeshift shelters have to made--do as schools,

On one hand, developing nations ars unable to cope with the
increasing demands of a rapldly expanding school population,
Population explosion results in a rapid rise: of school enrolment;
an incrcasc in amount doevoted to education in national budgets
to providi: for salarics of additional tcachers, for more school

buildings and for facilttics, books and other instructional materials.



However, increasing the proportion of the national budget devoted
to cducation is extremcly difficult, if not impossible, in most
developing countries. Therefore, means must be sought whereby
the proportion presently devoted to education would be maintained
without resulting in a deterioration in the qualivy of aducatlion,

On the other hand, the high percentage of dropouts is a glaring
phenomenon in developing countries. In rural areas, where 70 per
cent of the population lives; thore is a consistently high dropout
ratc. The dropout rproblem is, of coursc, brought about largely by
economic reasons,

Research data show that whether o child attends or does not
attend school is not solely determined by school factors, such
as the availability of buildings and teachiors, but it is also
dependent on a numboer of noncducational factors. In this category
are cconomic~socio-cultural factors in goenaral, and manifested
in particular conditions such as: 1) the nced for children to help
their parents in their struggle for survival, . .0., to look after
younger brothers and sisters while parents arc at work, and to
run crrands for them; 2) the pocr health of the children, mostly
on account of nutritional defficlency;and 3) the inability of
parcnts to pay for ncerd.d school supplics, school contributions,

and to huy the necessary clothing for their children.,



In other words, children are needed for the day-to-day struggle
for survival, Poor nutrition and the resulting poor health aggravate
the situation, so despite its being "free", the rural family can ill
afford the expenses incidental to acquiring even just primary education,
Thus, before a rural child can finish a six-year elementary course,
he drops out,

Considering the large proportion of the overall national budgets
of the SEAMEO member countries devoted to education, and consider-
ing that the financial inputs of these governments into the aducation
of their youth is one of their biggest investments in human resource
development, the wastage due to dropcuts is something which these
developing countries can ill afford, This wastage is deplorable in
the sense that when children drop out of school @ven before they
are ablc to achieve literacy and numeracy and intemalize the necessary
desirable attitudes that would e¢nable them to become productive
citizens with high moral principles, this investment in human
resources already suffers o great loss.,

At the samc time thy oxisting school system is characterized by
a dearth of facilitics and resources ----in spit., in some cases, of
a high proportion of th:: national budgct that goes into the educational

system.
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Then, too, national governments have to take on the responsibility
of financing public sccondary schools., On top of these, more and
imore state colleges and universities are being ¢stablished - all
demanding their share of government funds.

The concern for the plight of the out-of--school youth which the
governmcnt has recognized as urgent has also somewhat increased the
problems of the formal school system., Whatever additional financial
resourccs could have been allocated to the formal school system,
now have to be shared to finance programs for the out-of-school
youth,

Meanwhilc too, the convontional cducational sysiem has
gencrated some doubtful or ¢ven false hones about th‘e capacity and
ability of the system. People, are made to think that the school
is the only institution wherc children can obtain an education,

Therc is, therefore, the counter tendency to leave the responsibility
to educatc the child only to the formal schedls,

All in all, thc enormity of the problem of accommodating all
children of school eqg. is overwholming, The gap between the
demand for educational opportunitics and the number of places
available have continually widened through the years, And it
sceme that more cxpansion of the traditional system to cope with

this »roblem is not possiblc. To do so would require a proportionate



expansion in the cducatlonal budgets. For some countrics this would
place an unbearable strain to an already tight economy. (And wc¢ have
aot cven mention:sd the problems related to the  quality of cducation),

In the light of ali these naticnel problems of many developing
countrics, the traditional system for education patterncd after a
coloniz:r-country's «ducational system has become dysfunctional,
impracticable for any doveloping country to maintain, New ways
must be sought to solve problems in cducation; new ways which
must be ovolved within tho cultral milicu of these developing
countries,

If the groator problem is quantitative and specifically finaacial,
then solutions must boe so dirceted.  Project IMPACT demonstrates

one such promising sclution.,

HISTCRICAL BACKGROQUND OF PROJECT IMPACT

In August 1972, the Swutheast ssian Ministers of Education
Organization organizod o Technical Working Group composcd of
key cducators from the - ight member countries to identify priorities
for SEAMEQ to concentrate on in the '70's, The following priorities
werd ostablishoed:

1. [oevilopment of Instructional Objectives by SEAMEO

mombor countrics,

2. Developmeont of an Cifcctive and Economical Delivery

System for Mass rimary Education;
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3. A study of Nen-Formal Education in the SEAMEO Region;
and
4, A study of Toacher Preparation and Utilization in the

SEAMEQO Region.

The second priority, the development of an effective and economical
delivery system for mass primary education, is the forckear of
Project IMPACT which developed as the majer rescarch cffort of
INNOTECH in the 70's, It was a slow, painful, and tortuous birth
and dovelopment,

In ordcer to cstablish the focus for the research on the difficult
problem of an alternative delivery system for mass primary education,
which must b morc cconcemical but at least just as cffective as
the existing cducation~l systems of the Region, 2 Regional Seminar
on the Effctive and BEconomical Delivery of Mass Primary Education
was hosted by INNOTECH in Singapcre on Cebruary 19-23, 1973,

One full day of the seminar was given to 2 brainstorming session by

a Select Committee of cducators from poth within and outside the

Regicn on the potential alternative mceans for delivering mass primary
education, The concoept of the initinl delivery system came under

the dubious, if intriguing title "No Laoere Schools 7

On the bascs of the rocommendations of the Sclect Committec,

the INNOTECH Rescarch Staff produced an initial Rescarch Planning



Document in April 1973, This was submitted to the members of the
February Seminar's &oloct Committee for review and subsequently
revised as o Tochnicnl Proposal for submission to SEAMES* for the
purposc of sceuring ~xtomal funding in support of the projoct.

In advance oI formal funding, preject sites were sclected in
Indonesin and the Philippines, and a Preoject Director and Associate
wore recruited at cach sito.

wWith the sites chosen, and the Project Directors and their
Associates appointed, INNOTECH h.ld » four-week follow-up
scminar in Satgon from November 12-16, 1873 on "The Use of
Community Rusources  in Providing Low Cost Primnary Education,
It was this scrminar which replaced the title "No More Schools?"
with the more fore ful acronym IMPACT, *#* And the name stuck.

It was initially decidod that the research  be conducted in
two member countries of SEAMEO - the Philippines and Indoncsia,

Cn the Las.s of agreed upon criterin, the Survey Team from the
INNOTECH o atoer chose five schocls in MNaga, Cobu in the villages
of Naalad, Pangdan, Latace, Balirong, ond Uling.

A similar number of schosle wore ¢olocted in 30lo, Central

Java, Indonasia: tobakkromat 1L, Kobokkramat 1II, Alastuwo I,

*S otheost Asits y vrinisters of Educntion Secretariat

*ATh o acr.onyn stonds [or Instructis nal Managoment by Parents,
Commuaity ond Tocch vo. In indonesio, the project is called
Provel DAMONG o Uondidikem Anok Ol Masyarakat Orangtua
San Caru, The cconyan IMPACT, whorovor us.d in this report,
shall rofor to both the Philippines and Ind onesian orojects,
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Alastuwe II, and Malanggaten,

The lost named schasl was terminacod soon after as a site due
to difficully in sup rvicion,

Two project cxtonsion sites were established in the Philippines
at the start of school yoar 1577-78, One of these is in Lopu-Lapu
City, also in Cobu, The sceond cxtension site is in Sapang FPalay,
2 human settlemoent arca in the Municipality of San Juose del Monte,

in the provine. of Balacan in the island Sf Luson,

PROJECT PLANKINC /TN PLEMENTATICH: HOW A STRATEGY WAS DEVELOPED

The prjects Hf DNNOTECH (and other Conters of SEAMEO) are
onducted in ¢ coperation with the Ministors f Education of the
moember countrices, For Froject IMPACT in the Fhilippines, an
initial conferonee with cop lovel cduentors from the then Departmont
of Dducation was condactod in October 1373 by the INNOTECH
Doputy vlrector 2t the time (Dr. Winarm: Surakhand) and a Research
Advisor (Dr. Dyl &L Michols)., The samc key Sfficinls who
attendcd the eonleronc. later composcd the Notional Steoering
Committeo for Projoct IMPACT, with the Underscerctary of the then
Departinont of Dducotion, D, Norcise Alborracin os Chairman,
The membors wore  The Director of the then Burcaa of Public
Schoonls, ©r. Licerin Brillimtes Soriano, the Dircetor of the

Departiient of Kducation and Galtere, Region VII, Dr. Aurclio Tiro;
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and the President of the Philinzine Normal College, Dr, Bonifacio
Sibayan. The Office of the Regionzl Dircector, Region VII was
designated as the coordinating agency since the project site was
in that Region,

It was the Nationel Stecring Committce and the representatives
of INNOTECH who finally made the deceision on the project site,
and who appointod the Project Dircctor,

Fror Novembor 12 to Uecember 15, 1373, the Preject Director
and her associates, mot with the INNOTECH Center Staff* to plan
out the rescarch activitice in detail, basced on a tentative schedule
deviloped by the TehiOTCCH staff,

Actual work on the componcents of Projecct IMPACT started in
January 1374, Fo_r five months, medule writers were trained and
the modul-.s tor the first semoster of Grads IV were produced, It
was in Grade [V that modular instruction, the main mode of learning
undcer IMPACT, was startid,

In Indonesia, 2oyl PAMONG was farmally csteblished by the
Ministry of Educaticn and Culture Decres Ne, 041/P/1976 of

Fobruarv 1%, 1976,

*Tn Saigon, South Victnam,
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OBJECTIVES OF PROJECT IMPACT

The general objective of Project IMPACT was to develop an
effective and economical deliviry system for mass primary education,
It was essentially an experiment on a management system to see if
primary school objectives can be aehieved through non-conventional
modes making effective use of available community resources at a
cost significantly lower than conventional forms of primary education,

Because of the restricting nature of the second language problem,
Project IMPACT was planned to be carried out in a three-pronged field
research approach. First, INNOTECH proposed to investigate the
teaching of reading at the first grade in the local Janguage since it
is culturally, politically and practically necessary for the children to
be able to read in their cwn dialects, Second, it was proposed that the
teaching of a second language ba investigated. Third, it was proposed
that initial research on other components of the delivery system commence
with the fourth grade at a time when children presumably are able to
learn in the national language.

The third approach (research on the delivery system beginning
at the fourth level) was the major and most important task of Project
IMPACT, Specifically, the research aimed to achieve the following:

1. Determination of appropriate community resources and

how to best use them.
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Development of means for orienting, encouragf{ng and
directing parents to take an active role In monitoring
the self-directed learning of their children,
Utilization of older children to tutor younger children ,
Development of instructional materials. The delivery
concept demands that most learning be by means of
self-instruction, hence the development of self-
instructional modules.

Development of the most efficlept way for children to

learn how to handle their own instruction,

Further exploration of Programmed Teaching to other

subjects and to other grade levels.

Testing of the hypotheses that:

a) second language training should begin with
learning to understand it when spoken, before
going on to developing the raading skill via
programmed teaching.

b) spoken-language understanding could be
accomplished by scheduled radio broadoasts.

Research cfforts on the viability of other components of

the system, such as:

a) content and function of the learning center

b) use of community persons to operate such a center -



c)

d)

e)

f)

14

the!r potential capabilities and limitations for
maintaining records, conducting post-module tests,
etc.

quantities of different kinds of material maintained
for a given student population

specific training given to community resource persons
the optimum "size" of modules, i.e., how long an
average module should take before post tests, and

optimum sequencing of modules and subject matter.
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DEVELOPMENTAL STAGES

The devclopment of Project IMPACT was planned to be conducted
in two phases (Phasec I,covering the period from January, 1974 to
June, 1976; Phasec II, July, 1976 to December, 1979). Each phase

covered the following stages:

Phase I (Stages I and II)
A. Naga Project IMPACT
1. Stage I (January, 1974 - June, 1974)
a. Survey and acceptance campaign
b. Orientation and on-the-job training fo module writers
¢. Writing and printing of first semester modules for
Grade IV
d. Initial orientation of teachers as Instructional
Supervisors (or I.S.'s)*
2. Stage II (July, 1974 - June, 1975)
Tryout of the components of the delivery system at Grade
IV level, namely:
a. Instructional Supervisors performing the role of

"managers"

*In the IMPACT system, the designation of the teacher has been
changed to "Instructional Supervisor", or simply "I.5."
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b. The use of community resources such as: (1) high
school students serving as tutors: (2) parents monitor-
ing the learning activities cf their children; (3) skilled
community members scrving as resource persons at the
Learning Center; (4) material and institutional community
resources to enrich learning experiences;

c. The production of instructional materials for non-teacher
learning activities;

d. The use of programmed iInstruction, particularly,
programmad learning via modularized instruction;

e. The cvolution of the structural design of the Community
Learming Center (CLC) maximizing the use of existing

buildings and other available community resources.

B. Solo Project IMPACT

l.

Stage I (Exploratory) 1974 and 1975

a., Fizld organization

b, Modulc development

c. Tryout and related activitics
Stage II (Proto-type Dovelopment) 1976

a. Development and tryout of delivery system components
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Phasc II (Stage III) July, 1976 io December, 1979

Naga Project IMPACT and Solo Proyek PAMONG

Stage 1II

1. TFurther research and development of the delivery system
components;

2. Demonstration of the delivery system in operation;

3. Cost analysis of the entire system;

4, Continuing assessment and evaluation inclusive of formative
and summative evaluation of the project;

5. Replication of the delivery system in two other sites,



CHAPTER 1I

FINANCIAL SUPPORT FOR PROJECT IMPACT

Project IMPACT/Frovek PAMONG was funded by the International
Development Research Centre, (IDRC), Canada.

The budgets for the two Phases, I and II, included the extension
sites, Sapang Palay and Lapu-Lapu City which were covered under

Phase II of the project, The budgets are¢ summarized as follows:

A. Total Approved Budget for Each Phase (in Canadian Dollars)

PhaSeI----‘ooon-oonooo(ccelc.. ------ eescae Cdnoszoslglo
FY 1973-1974 ....... cess 42,025
FY 1974—1975 s s 890 9800 e 81,375
FY 1975-1976 .vveevesass 82,510

Phase II ... ovieienrvonnns Coimaoaees ceeraas Cdn.$558,000
FY 1976-1977 .vvvveees.. 147,914
FY 1977-1978 ..cveewea.. 142,537
FY 1978-1979 .vuvvsesaa. 203,080
To be agreed upon ....... 64,469
Total Grant for Phases Iand Il .....vevesnessss Cdn,$763,910
B. Itamized Budget for Each Site by Phase and Fiscal Year
A breakdown of the items of the budget for ecach site;
Naga and Solo, Sapang Palay, and Lapu-Lapu City for each
fiscal year under Phase I and Phase [I are prescnted in the

attached table. Phase II ‘Budget was based on the revised

budget as of April 11, 1979 as approved by IDRC.

*The Terminal Financlal Report is Volume III of this Report.
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PHASE I PHASE II
I T EM S8 FY FY . FY FY FY FY
1973-1974 1974-1975 1975-1976 TOTAL | 1976-1977 1977-1978 1978-1979 TOTAL
1. Personnel
Naga and Solo $ 9,450 $ 26,115 $ 27,170 }$ 62,735 $ 55,315 $ 56,647 $ 48,963 { 160,925
Sapang Palay 1,450 9,582 8,428 19,460
Lzpu-Lapu City 275 5,721 6,008 12,004
2. Travel and Subsistence
Nega and Solo - 23,650 24,940 48,600 17,114 17,297 17,493 51,904
Sapang Palay 1,910 4,260 3,260 9,430
Lapu-Lapu City 1,000 3,000 2,000 6,000
3. Services/Communication
Naga and Solo 4,800 9,700 10,500 25,000 2,600 4,600 5,600 12,800
Sapang Palay 100 1,000 4,000 5,100
Lapu-Lapu City 100 500 500 1,100
4. Supplies and Materials
Naga and Solo 11,000 14,000 12,000 37,000 30,600 25,200 18,450 74,250
Sapang Pelay 7,830 3,500 500 11,830
Lapu~Lapu City 7,300 3,500 500 11,300
5. Equipment e¢pd Library
Naga and Solo 14,800 4,000 4,000 22,800 3,960 4,460 2,460 10,880
Sapang Palay 5,740 1,000 - 6,740
Lapu-Lapu City 1,520 1,000 - 2,520
6. <Contingency/Jospitality
Nega and Solo 1,975 3,900 3,900 9,775 500 500 500 1,500
Sapang Palay - 385 385 770
Lapu-Lapu City - 385 385 770
7. Training Programs
Sapang Palay - - - 5,300 - - 5,300
Lapu-Lapu City - - - 5,300 - - 5,300
8. Off-set Prirting of Philippine Modules - - - - - - 61,013 61,013
9. Evaluation Activities (Phil. & PAMONG sites) - - - - - - 22,635 22,635
Total by FY for each site:
naga and Solo 42,025 81,375 82,510 205,910 110,089 108,704 177,114 395,907
Sapang Palay - - - - 22,330 19,727 16,573 58,630
Lapu-Lapu City - - - - 15,495 14,106 9,393 38,994
10. Amount to be agreed upon L. . 64,469
Total by Phase PHASE I TOTAL --- {$205,910Q PHASE I1 TOTAL --- 0




CHAPTER III
SPECIAL FEATURES OF IMPACT

In the implementation of the above principles, a number of unique
features of the IMPACT system have been developed., Following is
a brief summary of the more significant features:

. THE COMMUNITY LEARNING CENTER (CLC) CONCEPT

Project IMPACT deliberately offers its school doors to the
community, At the same time, it reaches out and seeks knowledge
from the community. In IMPACT parlace, the entire community is
a learning center where there can be a variety of learning venues;
where there are unlimited avatlable resources for learning; where
there is a place for the learners to congregate.,

In accordance, therefore, with the concepts and rationale of
IMPACT, the school sites of Project IMPACT are re-named Community
Learning Centers (or CLC's).

The term Community Learning Center, is therefore used in
two contexts; as a concept, and as a structure.

Conceptually, the term CLC may be considered either a logical
consequence of; or one that gives rise to the term IMPACT, The
sequence is immaterial, What Is important is that thc IMPACT
CLC maximizcs the usc of the formal school structure, making
it the hub of all learning activities for the whole community - for

the young and old altke, At the same time, parents and community

*More detailed doscriptions are to be found in Volume I of this
report,
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members accept and exercise active roles (n the learning of the
chtld,

Furthermore, and most important perhaps, the CLC concept
has the potential of entirely eliminating or at least minimizing
school dropouts and out-of-school youths, through the provision
of learning posts, itinerant teachers, and the other components
of the instructicnal delivery system,

Structurally, the CLC is a learning resource center from where
the children can obtain thelr instructional needs, such as modules,
and others. Thesec learning centers are furnished and equipped
in order to make them more evocative and stimulating environments,
thus contributing to the well-roundcd development of the students.

In view of the nature of the learning modes the original
school buildings are slightly remodeled, A multi-purpose area
is creataed by knocking off a wall between two adjacent rooms,
This is made a library and storage arca for modules, visual
devices, post tests and pupil records, as well as a room for
remedliation, testing and study. The multi-purpose area has a
potential for contalaing materials for the adult members of the
community.

Space is also provided {or the CLC personnel and for practicing

applicd skills, as wcll as a garden,
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For small group learning, additional space is created by
the construction of temporary sheds or kiosks, Otherwise, group
activities are held in any shady place.

It may be anticipated that eventually, the IMPACT system
would suggest specific architectural design for future buildings.

Some satellites are provided for out-of-school children for
each CLC, these arc called in Indonesia, PATJAR (tempat belajar)
or learning post. These are located in private homes, usually of
a village official, consisting of spacc for modules, for testing,

and for remedliatory activitics,

SALF-INSTRUCTIONAL MODULES

Leaming in the IMPACT system is modular., Complimnenting
the unique instructional management system, the main means of
IMPACT in the delivery of an efficicent, economical, mass elementary
education are the modules.

In the absence of readily available modules, Project IMPACT
had to produce thesc materials on the basis of the existing prescribed
curriculum for clementary schools, In this scnse, modules papresent
the national requirements for basic lcarnings.,

Modules are written to suit individualized learning, as well
as for small peer group study. Tor Lovels I to II, and the first

half of Level IIT, modules are designed for Programmed Teaching.
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For Levels IV, V and VI, the modules were designed for peer group
learning or individualized study.

Some learning modules are in the form of small group instruction
under the direction of teacher aides from the community. Others
are tied to instructional radio programmes, small group exercices,
etc,

Printed modular materials are reusable by other students as
soon as they arc completed by those who progress more rapidly.
Moreover, although they contain test questions, they are reusable
because children are provided with answer sheets.

Each module covers an amount of materials that normally
takes one to two weeks to complete, Each module is designed
for the attainment of specific educational objectives and contains
both a readiness as well as post test,

Modules are further divided into chunks or lessons, each
being specific to a dcfinite objective. The idea is to give a
child only what he can digest at a time, both for mastery and as
an Insurance against boredom as a function of the interest span
of the child.

In the Philippnes, advanced modules were prepared for the
fast learners and those who planned to proceed to the high

school.



In Indonesia, no advanced modules in preparation for the

high school were preduced. This does not mean, however, that

there are no advanced materials for study. Enrichment, after

passing the final learning examination given {n mid-year, comes

in two forms:

a.

Packaged books provided by the government of which
there are about 200 titles,

Packaged books arc supplementary readings developed
under World Bank Loan. The 200 or so titles were produced
after the start of the PAMONG project. All schools are
supplied copies at the rate of onc per pupll,

Most Packaged Books are not required, They are
simply supplementary rcading materials. The programmed
teachlng modules of Proyek PAMONG actually refer to

som¢ of thesc titles as part of the text or {tems for study,

Packaged books arc on the following subjects:

Bahasa Indonaosia Bk I -~ IV For Levels I to IV

Social Studies Bk I-1II For Levels ITI to IV
Sclence Bk I - III (Only Bk I has been
reviscd)

Mathematics Bk I- VI For Levels I to VI



b, Modules from the PPSP Program
PPSP (Proyek Perintis Sckolah Pembangunan or Pilot
Project of Development Schools) is a cooperative,
comprehensive school program for clementary and
secondary cducation ran by the 8 IKIPS* and coordinated

by BP3K, **

Module Format

The prototype for Grades IV, V and VI modules have these
features:

e, Qverview

++«. Guide to how to learn

... Objective

..» Core information

... LExcrcise

... Fcedback

... Replication of substance

... Sclf cvaluation

.o SUmMmMary

The abzve are bullt into very "chunk." A cluster of chunks
compose¢ of module:. A cluster of modules composc a block., There
is a module post test for cvery modulc, and also a block post test

for » block of modules.

*IKIP 15 the acronym for Institut Keguruan dan Ilmu Pendidikan, roughly
translated as: Institute for the Sclenco of Teacher Education,
**Bacdan Ponclitian dan Pengembangan Pendidikan dan Kebudayaan.,

This is the Office of Rescarch and Development of the Department of
Education and Culturc.
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"PAMONG" dovelopaed the so called "practice module” to make
the children familiar with the models for modularized instruction.
In thc Philtppincs, thase are called transition module, There are
about 21 modulcs in the PAMONG system, Thesc are also called

"exorcise modules,

ORGANIZING THE $7EQOL*

The usual grade level categories do not apply in IMPACT, Instead,
the entire school population is divided into “families" of at least 40
to 50 multi-lcvel pupils. One Instructional Supervisor may handle two
to four familics,

Out of the familics under one [.S., she can organize her Peer
Groups, Programmed Teaching Groups and the Transition Learning
Groups.

Sincc¢ onc I.S. handles all kinds of groups of childrcn, she can

facilitate the scheduling of activities,

CLC Personnel **

In a small ' IMPACT school, such as those¢ in Naga, the I[.S. is
onc of two professionally tratned personncl in the CLC. - There arc
two [.S.'s in a small school. A third pzrsonnsl, the Idincrant Tcacher,
also is profcssionally trained. Sho attends to non-modularized subjects

such as Physical Education, Music, and Arts.

*For mnorc detailed description, pleas. refer to Volume II.

**Por more doetalls about the role of porsonnel in IMPACT,
pliase refer to Voluma IT,
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The 1.S. is also assisted by an I.S. Aide, tutors, the Programmed

Teachers, and parents and community rcsource persons.

INSTRUCTIONAL DELIVERY SYSTEM

As the name suggests, Project IMPACT is an instructional
management system in which the parents and the community
collaborate and cooperate with the school teachers toward the
education of the child.

Management (of the learning process) is the key word in
IMPACT. The various modes of learning are designed to develop
the ability for self as well as small group study. Thus the main
actor is the learner himself. The tcacher's role is changed to that
of management, In IMPACT, the teacher, now called an Instructional
Supervisor, no longer conducts the conventional class recitation,
She no longer "teaches".

The 1.S. is onc of two professionally trained personnel in the
CLC. She is assisted by the following:

. An I.S. Alde - a non-professional who attends to the
routine activities of the school.

Tutors - volunteers (usually high school students) who
help pupils in Levels IV, V and VI with learning problems.
Programmecd Teachers - higher level clementary children

trained to conduct programmed teaching to Levels I, II

and III.
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Parents and community resource persons,

Itinerant teachers - professtionally trained teachers who

attend to non-modularized subjects.

Learning Modes:

There are three main learning modes in IMPACT: Programmed

Teaching; Peer Group Learning; and Individualized Study.
Toward the end of Level III, the child is introduced to peer
group learning with the use of transition modules,

Prcgress is self-paced and is indicated by the number of
modules successfully completed by a child, Criterion for
completion is mastery through a module post test,

Considering that every day may be an entry day in an
IMPACT CLC, every child who jotns an IMPACT school is
first given the guldes to learning, depending on whigh part
of the continuum he slips in. For example, if he Is in the
programmed teaching stage, he is given orlentation by the
I.S. on the expected behavior during programmed teaching
period and other related activities. If he Is a transition
learner or a peer group learner, he ls given orlentation to his
own learning activities as well as to his activities as a
programmad teacher,

The usual time for the orientation on "Learning How to

Leam Techniques" s at the start of the school year.
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However, a child who comes in later during the year is given

the same orientation.

a. Programmed Teaching.

Programmed Teaching is programmed instructicn where
the "teacher" strictly follows a pre-arranged program which
does not only present what is to be taught but also how it
is to be taught, The pre~arranged lesson is prepared by
professional teachers whose role in the IMPACT system is
that of module writers. It Is the main mode of Levels I
and TI, and the first half of Level III.

The programmed teachers are elder pupils who have
already attained mastery of the baslic literacy and numeracy
skills, They handle a group of 4 to 8 puplils for one hour
each day - one half hour of teaching and another half hour
of tutoring the slow learners in the group,

Some language lessons in English and Mathematics
have been provided by models on radio or simulated radio,
such as cassette recorders, Starting school year 1977~
1978, in the Philippine site in Ccbu, these language
lessons were broadcast daily over Ministry of Public

Information radio.
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Five families provide an optimum setting for the
seheduling of programmed tzaching because it will permit
the students in a given peer group to do programmed
teaching at the same time, Thus, peer group learning
will not be disrupted as would be the case should only
one or two of the group be assigned for programmed teach-
ing while the rest continu¢ in peer--group learning.

The schedule below illustrates how a single group
conducts programmed teaching for five families at the
same time. (Note that five families grouped this way will
allow for five periods of programmed teaching by peer

groups from different families.)

Here is a sample schedule of activities for families

in Levels IV to VI.

s e v e g e e+ = 72 2 e £ 2w L m ¢ gy 8 A% - Amn mLsm e rema st e s 6 & meeemreae e n

7:551 3:20 [10:25 11:30!2:45 13:45
Families to to to to to to

8:55,10:20] 11:25;2.30;3:45 ;4:40

{

Camia PT PG PG PG| IP GR
Rosal PG | PT | IP PG| PG | GR
Adelfa PG | PG | PT PG | IP GR
Ahito PG | PG | IP PT | PG | GR
Ros: | PG | PG [ PG | [P |PT |GR

PT - Programmead Toaching
PG - Peer Group Leaming
IP - Individualized Pursuits
GR -~ Greon Revolution
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Proyck PAMONG was restrained in its implementation
of Programmecd Teaching. This system of imparting know-
ledge to Levels T and IT was attempted only in 1976 and
only to Level 1. Tn 1977, only Level II was programme
taught while Level T was taught in the usual manner,
Moreover, Programmaed Teaching was only for Bahasa,
Mathematics, and Science.,

In 1978, Programmed Teaching was implemented in
both Levels [ and II according to the following schedule:

Level I - Starting Trimoster II in Bahasa Indonesia

and Mathematics only

Level II - Starting Trimoster T in Bahasa Indonesia,

Mathematics and Sciencac only

Level V children programme taught Level I, whereas
Level VI children programm: taught Level 11,

Onc hour a day was spant in Programmed Teaching
and the cther hour for all other subjocts under the 1, S.
Alde (a profecssional in Solo)., These other subjects are
Social Studies, Home Economics, Physical Education
and Health, Drawing, and Local Dialect,

Lavel T children held classes {for two hours in the

morning followcd by Lovel I children for the second
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two hours. (This is the usual schedule of all schools in
the Iadon.sia). nly Levels I, 1V, V and VI held
classes for the whole morning. There were no afternoon
sessions, however, closses waere for 6 days a week.,

By 1977, all Levels V and VI children were required
to act as Programmed Toachers. This was in contrast
with the original scheme where only the bright and able
children wore allowed to pregramme teach,

The reason behind the use of Programmed Teaching
for only Level Iin 1976 and for only same children when
they were in Lovel 10 in 1977, was simply a cautious
decision to qguard the childron against the ill effects of
an untricd systoem.,

Morcover, the Ministry of Education and Culture
had developed a new mothodelogy for unlversal use in
the teaching beginning reading in Bahasa Indonesia, the
so-called SAS or (Swructurnl Annlysis and Syntactic) method.
Lven oxperienced teachors wore not familiar with the mathod
and its use through Programme.d Tecachers was thercfor:
vicwed with caution,

A more practical roason was the lack of Programmed

Teachers.,
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In view of the lack of kiosks or learning places, the
Project Director purchased chairs, tables, and small chalk-
boards for the use of Level II pupils during Programmed
Teaching., These are arranaed along the corridors of the
buildings. The arrangement appears to be satisfactory.
Tc small group learning, there is added the advantage of
some amount of formality,

In the intensification of the implementation of
Programmed Teaching, a Supervisory Team of 9 members
was assigned to continuously supervisc the programmed
teachers. They were speclally recruited from the UNS*
and assigned to collect data and infermation concerning
the implementation of programmed teaching., One of the
aspects to bo monitored and obgorved was the degree o
which th«: programmed teachers could follow the steps in
the svilabus,

If a high degrec of deviation was performed Ly the
programmed teachor but a hetter result was achieved on
the part of the learncrs, the performance of steps and
sequence taken by the programmed teacher was used in

ceasidering the revision of the svllabus,

*Universitas Negorl Sebolas Marct, This university was the
source of the professional stoff recruited to the Proyck PAMONG Staff,
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Peer Group Learning

ElderElder pupils who are on the sccond half of the continuum
usc the pooer group learning mode, [ach group is composd.d
of 5 to 6 members who are heterogencous in ability but

who aro studying thoe same core modules. Each member of
the group takes turns in acting as group leader and in

leading discussions.

Each pcor group spends no less than three hour each
day for peor group learning. However, the slower learners
are given an additional hour to complete thoir activitics on
the core modul:, while the fast lcarnars spend their hour
on th¢ advanced modules,

During the cix periods in & day for Levels IV to VI,
one is given over to programmed tcaching and onc to the
Green Revolution, During thoe remaining four periods, three
arce for poor-group learning and the other is for individualized
pursuits,

The joining of familics and the scheduling for different
familics to be rosponsible for different programmed teaching
periods (as suggoested carlier) dictates that pecr-aroup
learning occur 2t diffc ront times depoending on [amily
membership, or crample, while one group is programme o

teaching, the othar groups will bae learning in peor groups.
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This staggoered scheduls has two declded advantages:
(1) it will 2ls0 tond to stagger the time when a peer group
is ready for a pest tost and (2) it will permit tutorial
remediation during "individual pursuit” perlods to occur
at different times. The first advantags: will keep testing
facilitics rom baecoming overloaded, The second advantage
will permit mors equitable use of tutor time across families.
In Solo, until 1976, the usce of modules was only for
individualizaed learmning. [t was only in 1977 that peer group
learning was adopted for the first time, FPor this purpose,
the children wore arouped by sox,

Proy.k PAMONG has not changed its concept of Peer
Group Leaming, /s practiced, the system is one whereby
a group of childron study together, Tach may be studying
different modules, However, at least two should be on the
same modul:,

"Tutoring” is dene whon maembaers help cach other as
probloms ariso. CGroup members are permanantly assigned
per trimestor and so are the "tutors", who are brightest of
the group.

High schinool students were net availed of as tutors since
the sccondary gchools are under o different system of

authority.
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Transition Learning., ~ Pupils who complete the programmed

teaching modules (approximately after Lovel [T) are alloted
for the sccond  somestor's work in Lovel IID with simplified
peer groun loarning activiti o with an clder pupil monitor-
ing thelir Aactivitice "nd providing them guidance and support,

Since thesce simplificd pour group modules scerve as
bridac betweon structured programmed tecaching modules
and pcer-group~-pocad learming modules thesce are called
transition module.s,

In Proyck PAMONG, transitional lecarning was cntirely
under tho Registrar, who is o profossionally trained teacher,
It was o poeriod  for remediation and oricntation to solf-
learning and peer--group learning with the usc of modules.

PAMONG adopted a throc-stage process to introduce
the child to modulir Learning,

In the first month, the child learns through modules
inside the clozsroon, The teochor functions as an 1,S,

a tutor, and a monitor,

On the sceond mmonth, the child may lcarm cven out-
doors. Thi tcacher functions in tho same way.

After two months, @ child may e allowed to take
modules home. The concept of sclf-pacing begins to

operate, Tutors maoy holp the ohild,



Individualizced Study
Scli-learning, and  hence self pacing in the IMPACT

system is bascd on the following principles:

. It is possible to design primary school learning materials

based on tho current curriculum in a form which can

cifectiviely scrve self-lzarning with a minimum guidance

by tcachers but with assistance by older children.,
. It is possibly to entrust responsibility to children to
do sclf-paced-learning without being rigidly ticd up

to time, place and tcacher's supcervision.,

It is possible to apply the principle of scli-leaming
in certain grados of the clementary level.,
Self-instruciicn is allowed of old.r pupils who havo
attained litrracy skills in the media of instruction under
any of the following conditions:
1.) When th: 1o armer has been absent duc Lo illness and
wants to catch up with his aroup.,
2.) When the loamcr has to stay away {rom the Learning
Center to help his parents at work and he wanks to
keep pace with his group through solf-instructi «n

during his {reo tine at home,
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3.) If the leamcer iz an out~of-school vouth who wishes
to continus with his clementary cducation.

4.) For the {ast learmn. v who studics the advanccd module
while waiting {or his peor group to finish the core

modulz being studicd by the group.

In practice., onc period cach day is given to what has
been termoed "individual pursuits', This is the hour during
which the more able students study - nrichment or advanced
modules (alone or in small groups). This is also the hour
during which the loss able mombers of PeLr groups roeview
and study the core modulse which the whal. group had been
studying during the previous thro. perieds.  (Note in the
suggaested schome aliove, that Individual Pursuits always

follow the threo porlods of Peor-Group learning, )

2. Ciher Modes
Aside from the throe main modes of lecarning, IMPACT utilizes
others for specific purposes.
a, Tutoring by Older Studonts,
The original IMPACT proposal called for the utilization
of high school studints to hi lp Lovels IV, V.and VI pupils,

This was not foasibl. in the Indoncsion context, In the
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first place, the sccondary school students had hardly any
free time, 1In the absonce of some tangible Incentives,

there was no point in making arrangem. nts with the secondary
schools of the: locality who, anyway, belonged to another
quitc scparate system, There was also the problem of
transportation to conlend with, The nearcst high school to
the PAMONG sites is scveral kilometers away,

As practiced, therefore, futoring in tho PAMONG system
involved the use of oldor and brightcr pupils of Levels v
and VI to assist thoeir loss able classmates, especially in
individualized learning., They wer. assigned per trimester
and unless Lthey were absent, or they drop out, they remained
as tutors lor the cntire trimester,

In the Philippines, tutorial refers more to the part played
by High Scheol students, These students report as often as
they can. At the same time, they carn crodits needed for
their own graduation from high school, *

The sctup encountered some: initinl problems  mostly
arising from the failure of the tutors to be At the learning
center on the duys they wore cxpectod to b there, One
reason for this was the distonce of the hich school from

the community Lonming contor.

*Please sce Appendix O,
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In both the Philippincs and Indoncsin, aside {from peer
tutoring in schaol, there was alse cxpected home tutoring
wherever primary school graduates and others were available,
Beth the high school studente and the homa tators are given
oricntation on how to tutor at the start »f ¢ach school year.

Aside from doing tutorial work, the tutors were also

A
expected to conduct modular post tests,  remedial work
and othor simple administrative rasks, such as reporting
marks to the I.S.'s Aidcs,

Levels [ to IIT pupils arce given one-half hour tutorials
for cach subject by their programmeaed teachers after every
30 minutes of pregraommed toaching.

In both sitcs, in the Philippincs and In Indonesia,
however, the demands on their struggle for livelihood
frequently preventod parents from fully performing their
roles as components in the IMPACT system. [n [act, insofar
as Solo is eoncernol, this nssistance ond cooperation from
the community to the IMPACT/PAMONG system may be
described mainly in the form of "open--heartedness” toward
the systemn, Their open-heartedness g indicated by the
facts that thiye wore no complaints, nd no parents

withdrew thedr children from the PAMONG "schools™,
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b. Skill Training by Community Resource Persons

IMPACT utilizes the specialized skills of some community
membeoers, Prior (o che implementation of [IMPACT in the
schools, thae Project Staifs conducted a community survey
to identify resourcos and persons whe may ba utilized by
the schools., Ceurtain modules for transition learning aind
peer group lzarning activities direct the learners to approach
these community risource parsons, and to utilize available
resources,

Meatings between the learncrs and the resource person
in the latter's residence or werk station are arranged by

the Rural Coordinator, *

c. ltinerant Tcaching*®*
IMPACT-Nagn has two itincrant teachers who handle
Physical Education, Scouting, Arts, snd Music, Thase two
teachers spend one half day cach week 2t cach Learning
Center and conducts 1arar: group modoe activities,

' The itinerant teachoers may also demonstrate the
performance modulos in Practical) Arts and supervise the

school boautificrtion activitics of the children,

*Please s rppendis ] for the hicrarchy of IMPACT Field
Personncl,

**The Itincerant Teachoers of Selo are boest desceribod undeor the
Learning Post System,  Please soe the following scction,
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Sapang Palay IMFACT has four ltinerant teachers, These

itinerant toachers and their assignments are:

Itincrant Teachors Assignments
1. Mrs, Irenc dela Cruz flome BEconomics, Canteen

Management, and School
Fooding Program

2. Mr, Manucl Reyoes Applicd Skills (Industrial Arts
and Lloementary Agriculture),
Managoement  of School Seauti-
ficatinon and Pood Preduction
Programs, ~nd Specializaed
Athlctics

3. Miss Milagros Ruba Arts, Music, Physical Education
and Scouting

4, Mrs, Necina Castillo Librarian, Guidance Councelor,
and In-charge of Records

All the itincrant teachers above ~re Bachelor of Science
in Elementary Lducation (BSEED) graductes whose length
of service in teaching rangus from one to six years,. Thoseo
tecachers were schesen to sorve as itinerant teachers not
meraly on the basis of their abilitics but also on thelr
intercest to take part in the tryout program of IMPACT,

The itincrant teacheors ars stationed in the learning

centers, They do not go from one school to another
becouse thadr whele time is alrcady occupiced in the

leaming center whers thoy are assigned,.  An itinerant
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teacher teaches the whaole day every school day of the week,
Teaching is conducted in large group mode, Pupils in
groups nttend thelr classes under the 1.T. during the
designoted poriod of the day, The time of classes under
cach 1.T. is staggercd such that all the groups of pupils

are attended to or thught daily,

The I.7.'s ~lso act o rosourc: persons in the absence
of community r. sourc. persons or whonaver necessary., They
arc alsy charged with tho dutics of supervising the school
activitics ridlatod oo theiv ~ssignmenis, Tha 1T, of
Applicd Skills suprrvises the school boautification and
green rovolution cotividies, 1.7, of Home Economics manag:es
the schoul cant:on and supplemantal focding to undernourished
school childron; [LT, o Muslic and Arts loads in the pre-
sentation of school-community cultura] programs; ILT, of
Physical Bducation and Scouting supoervises physical fitness
proaram and Scouting ~cotivitics; o 1T, of Spacialized
Athlotics trains pupils in the differont sports activiticos and
and manages the school-community athletic competitions,

Althzough the .7 ,)'s are cwpecetod o travel from one
school te another, this s not vot done in Sapang Palay

IMPACT, Thiy only move from toom @ room or from one
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learning kicsk to anothor in tcaching or supervising their
respective {iclds of assignmaont but this is within the
confines of the school, Ono reason for this is that their
time: 15 already fully sccupicd, Anothor reason is the big
enrolment (1,267 in Bagong Buhay I oand 843 in Bagong
Buhay D*Luarninq Contor)s difficulty is commuting {rom

one conter to another since thore i ne regular transportation
plying the route botwaeon the two conters; and no funds
available o dofray cxpenses for travel,

The number of 1T 's in both IMPACT schools is the
same althouali ¢l carclment in Bagong Buhay 1D Leaming
Ceonter is much lese than in Bagong Buhay T Learning
Center, The former is o noewly crgenized IMPACT school
which startzd @ nby in June, 1373, 1ts stoffl is still in
the precess of Lamlliarization Wf thedr roles and functions
henes the roduction of porsonnel is boing made gradually,
The goal is to trism down some more the number of personnel
in the replication school until the idenl sotup is achiwved,
A study is boeing mnde of the possibility of making sne sct
GE LU s sorve both TMPACT schocls i the future should

thero be tromape ctation o nges avoilable for them,

*\s of Tune 1540, the Projoct Dircctor of Sanong Polay, Mrs, Lesines
Avenda, Lponed o new IMPAG T cohool, Bagong ahny D Llementary School
with 1 cnrolmene of 8473 £ which she nssigned anothor set of 4 Ttinerant

Toachors.



PAMONG's Learning Post Concept:  Educating the Qut-of~5chool
Youth,

In ary comnuanity, children of school age may be roughly
divided into two ~ these who fortunately have the opportunity
to attend schools rogularly, and do toke advantoge of it and
those who, for one reasen or ancther, are net so fortunate to
avail of formal schooling., The latter are withor drop-cuts from
the formal school systom, or have never started schuoling,

It is the sccond group, the out-of-schocl, who constitute
the clientole of PAMONG's Loarning Post Concoept,  In practicd,
however, only those whe have ~lroady doveloped reading skills

were admitted into the program,

Lducating the Out-ol-School Youth,  Onc of the objuctives of

Proyck PAMONG was t. dovelop a4 dolivory system of primary
aducation that would e available to all vouth of school age,
The main bulk of this population is reached through the formal
school systom. Inevitably, heavever, for one reason or ancther,
children drop out f school without finishing the six gradas.,
The possiktlity that thoso childeon will revert to illiteracy is
great, It is, thorofore, importnt that offorts be made Lo reach

7

them, Proyik PARMOHG tn Dobrunry, 1070 lTaunched o program

for the sutesf-zchoo b ooath, By dedinition, the pregrom was

limited to childron botwoen thoe ages of 1oty 16 years,
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Strategy. In February, 1976, an inventory of drop-out children
was mada, In timeo, they ware called to o mecting in the village:
and there, togethoer with thoir parents, Proyeck PAMONG staff
explained the program for them.  One hundred onrelled,

By November, 1576, only 40 were left, The rest had dropped
out., Of these, 15 took the final examinaticn and 14 passcd the
grade VI level,

In 1877, the strategy was changed. Instead of using the
villagers to help in Locating the drop-outs, the Project vtilized
the in-school students to enntact thetr fricnds and acguailntances.
One reason given for the chango in the stratogy was to remove
the pressure from persons in authority evident in the 1976
strateqy. It was alsc Mecovered that not all information about
the drop outs given by the village cuthoritics was correct,

A total of 25 enrclled, D the 4 whe took the mid-year
examination in July, ~1l passcd.

The progress is roflected i the cnrolment figurcs below:

School No. of Learning  poecicd Gradunte Juniocr
Ycar Posts o U7 High School
1976 4 17 4 2

1977 4 14 5

1978 2 8


http:enrolld.do

The concept recognizes the constraints which face the
out--of-school. Provision, thercfors, is made for the school
to mect the child half--way where it is most convenient for the
child. Undeor this concept, the child reports to the learning
post during spccifizd times. At thece times, @ teacher will
be there to help him.

In this sznse, whother a learning post s astablished as
part of 2 PAMGNG CLC or a conventional school, a learning
post acts as a satollite to the school, The mother school
provides tho learning materials, professional help, and
suparvision.

A learning post is a place of assembly for the out-of-

s chool and a teacher alde. In practice, it can be the how e
of a village leader or any convenient placce with minimum
facilitics, tho most important of which is lighting. Meetings

arz usually donce at night since all clients work in the daytime.

Administration. Basically, the administration of a PAMONG

Learning Post is similar to that of a regular primary school.
Enrolmont is rocordod in o FAMONC Loarming Pest register
which is ~f the same kind as the school rogister,  Learning
Post children have the right to, and mest take official tests
and examinotions. Their grades are entered in their report

cards,
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Other learning progress rccords are kept for Learning Post
children similar te those of the regular schoel children, The
only difference is that the Learning Post children do not pay
school fe2s,

Supplics of modules are centered at the primary school which
is assigned to manage a learning post, An itincrant (out-of-
school) Instructiznal Suporviscer Alde, assisted by learning post
attendants, take care of the module supplics nceded in each
post, The modules which are no longer ne.edod at the posts
are brought back to the school.

In the PAMONG CLC arganizational structurc, the manager
of the Learning Post is tho out-of-school 1.5, Alde. He is a
regular school teacher dwelling in the respective villagc or
sui-villagn.

The Monager f the Learning Post is respensible for:

. recruiting drop-cuts

. coordinating with local officials/administrators and community
cducation ~fficlal

. proparing loarmng posts together with the drop-outs

under his/hor managoement
. deciding loarning post activitics in cooperation with

the childro.n
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taking carc cf mcdulzs and returning the modules to the
scheol if the modules are no longer necded

administering modulc post tosts and remediatory treatment
recording of attendance

preparing children's progross report and other reports
concerning the Leaming Post,

The experienca of Proyaek PAMONG in bringing education

closer to the reach of the out-of-schocl has verified the same

problems which other institutions with similar objectives face.

The problems aro twofold;

How to motivate tho out-of-school so that he avalls of
the opportunity to learm in the Learning Post,

Hcow to sustain his Intorast so that he continucs to learn
until he acquirces a certificat: of completlon.

The usunl reasons for the drop out from the out-of-school
vouth program baszd ~n the experience of the first enrolees
include:

. Return &0 the formal scheol

. Leave the village

. Marriago

. Some realize thuy are actually clementary school

graduates



Inducements and incontives to learn at the Learning Posts
had been providad mainly by the parents and village elders.

The diploma, as diploma, was in itsclf an attraction enough,
However, thore wore a frw casas whore the motivation for the
diploma, was thc requircment of an employer for a certification
of completion of clementary schooling, For these particular
cases, Proyck PAMONG had te establish a learning post in a
village outside of the legitimat~ legal boundary of thé Project
sltes,

The out-of-schoul youth program of Proyek PAMONG remains
unique (as comparcd with IMPACT) but reached a practical and
rcalistic level,

Although the enralmont in the out-of~school program showed
a decline, the program was actually able to gain stature in that
it was ablo to sorve o niighboring village, Kemiri, and the range
of purposes of the enrolleoe included job qualification., There
were threo additional carollo oo who wor factory workers in the
neighboring village of Komiri, They onrolled because the factory
where they worked insisted that they carn the clementary school
certificate, sinc.. =1l their Sther ciploycs were at least high
scheol studonts,

Morcover, twe of the graduatcs of the Learning Post

concept have since: gone to high schonl.
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The Learning Process, Learning is mainly ncn-formal, After a

placement test, which detormines a child's grad< or module
level, he is allowed t2 sign out modules, Thesce he studies at
home or whoerever conveniont for him, The principal mode of
learning is sclf-study, If he finds difficulty, hc is at liborty
to consult or agk the halp of anyene,

At the Learning Post, the child is given tutorials, or
examinations, and goncrally accorded the guidancc ¢f a professional,
He thoen returns comploted modules and signs out new ones.
Complated modules are returncd to the GLC by the itinerant
tcacher or aide,

Module post tests or black post tests and other remediatory
trcatments and tuterial are administered at the Leaming Post by
an itinerant out-n~f-school Learning Post Aide (o professional)
at times which are mutunlly agreod upon by the children and the
I.S. Aidc.

Guonernlly, twe mectings o weok are held in cach Learning

Post, cach mecting lasts for about twa hours,



CHAPTER 1V

PROJECT SITES

CRITERIA FOR THE SELECTION OF PRCJECT SITES
It was agreed during the planning stage that the project would

concentrate initially on primary education preferably in rural areas

where almost seventy per cent of the population live in this region,
and where the problems of education need immediate attention, If
the IMPACT system succeeds, it was also further agreed that the
project may be expanded to cope with the problems of urban education
as well,

To Increase reliability and valldity of the experlment, an agree-
ment was reached that the experimental site should consist of four
or five villages in close geographical proximity,

In addition to these criteria for the choice of the project sites,
the following were also taken into account:

1. The schools should not bz only rural but also typical of the
country;

2. Approximately only 50% or less of the children in such villages
are currently recelving a primary education, or that there is a
need to reduce educational costs;

3. There is a sizeable proportion of the children whe do not speak

the language of instruction:
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Relatively easy access to the INNOTECH Regional Center:

A willingness of the villages to participate in the study;

Has a total primary school age population in excess of 1,000;
The site should preferably be close to an institution from which

staff and advisors can be drawn.,

DESCRIPTION OF SITES

The IMPACT Schools in the Philippines

1.

Naga, Cebu

Project IMPACT was tried out in five rural schools in five
villages in Naga, Cebu, Philippines.

Naga is a southern town of Cebu which is twenty kilometers
from the city. The farthest site, Uling, can be reached in an
hour's travel by car from Cebu City. N=ja is a coastal town with
a population of approximately 1,000 households.,

The five villages at the site: Naalad, Pangdan, Lutac,
Balirong and Uling are along the west side of the town, all of
them located along a small river forming a narrow valley flanked
by steep terraced hills., In terms of distance from the town center
Naalad 1is 2 kilometers away; Pangdan, 5; Lutac, 8; Balirong, 11;
and Uling, 14,

All these barrics are agricultural villages whbse staple

produce are tobacco, corn, coconuts and bananas, In additon,
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one of the sites, Uling, does not only produce the above mentioned
crops; it has very rich coal deposits which can provide the province
of Cebu with hcat cnergy for ne less than fifteen years,

Statistics on the population and the average monthly income

per family have the following approximate figures:

Barrio Population Month Income
Per Fanm‘'ly
Naalad 2,350 USS$ 45
Pangdan 2,062 70
Lutac 1,456 15
Balirong 1,200 75
Uling 1,651 22

The five villages, although basically rural, has roughly
twenty five per cent (25%) of its adult population who arc literatc.

The leadership positions in the villages are occupied by the
barangay captain, the PTA president, and the school principal or
head teacher. Tho barangay captain is the political leader of the
community who is clccted by adult members; the PTA president
is clected by the parent inembers and holds office for one year;
the school principel or hecad teacher is appointed by the Division

Superintendent of Schools,
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Lapu-Lapu City in Mactan Island, Cebu

Lapu-Lapu City is a semi-~urban area., It is composed of six
islets namely: Mactan, Olango, Pangan-an, Cawhagan, Caubian
Daku and Caubian Dujot, The Mainland Mactan, is separated to
the east by a narrow channel from Cebu City and Mandawe City.

These islands are made of coralrocks, Unlike Naga, the
place is not given to agriculture, Agricultural products are raised
for local consumption only. The pcople have developed extra-
ordinary skills in varied crafts such as carpentry, wood carving,
furniture making, guitar making, metal working, etc.

The educational profile of Lapu--Lapu City is presented in
the following statistics as given by the Bursau of Census and
Statistics in its latest count (1675):

a. Population by Age groups:

‘1) Pre~School (0~6 y&ars) voesecevoasossens 13,448

(2) Elementary (712 y2ars) vvocoococevssoss 16,551

(3) Hiah School (1316 years) cocosoeeanascs 7,288

(4) Undergraduate (17--20 y2ars) veeeecencoss 6,186

(5) Graduate (21-24 y2ars ) ...veevvvooaana. 5,059

(6) AbOVC'24 ® vl uesuouoeosO0eC0EO0s 06006 ND0 301688—791220
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b. School Enrolment (1975~1576):
(1) Kindergarten .,eecesovoesscscvessons 294
(2) Elementary oeesoeesvaossosorssoneas 14,875
Grade I veesencosoass 3,075
Grade Il veeveneseos 2,925
Grade III seveeoeoves 2,734
Grade IV ......00... 2,380
Grade V . ovooeeososs 2,041
Grade VI ...covennaes 1,720
(3) Secondary .ocovecesvavecocssossooans 2,976
First YO&r vrevesees. 1,088
Second YeaT ceeesane 765
Third Year coveeoones 613
Fourth Year cveroeose 510
c. Literacy Rate:
(a) Elementary Lovel v vioveose 02,93%
(b) Sccondary Livil veeeoveseen 08.2%

(c) Total Population .e.evusseen 75,3%

The city is predominantly Catholic and revere the miraculous
Lady of the Virgin of the Rule, Like Naga, Cebuano is spoken
principally by the people, however, the National Language is

undarstood and spoken fairly well by many of the residents.



Sapang Palay, San Jos¢ dol Monte, Bulacan

Sapang Palay is a rescttlement project of the Government of
the Philippines soma 40 kilometers north of Manila and located in
the north--astorn portion of the town of San Josa dol Monte, Bulacan.
It covers an arza approximately 752 hectarecs most of which is a
hilly terrain,

Initial development of the arca started in 1560 and the first
relocation of squattcr families from Manila came in 1961, There
was a tremendous increasc in the population of Sapang Palay as
a result of the rapid inflow of familics that were being relocated
from tMctro Manila, This necessitated the cstablishment of more
schools and the hirlng of more teachers, More units of the RP-US
Bayanihan School ulldings wore constructed to accommodate the
incrensing number of school children in the relocation area.

Onea of the arca schools, ﬁagong Buhay I Elementary School,

which has the biggost enrolmaont was choszn as an IMPACT site.,

PAMONG Schools in Indoncsia

Solo (Surakarta) “ontral Province in Java provided the PAMONG
field site in Indoncsia,

Java is one of the bigger islands in Indoncsia where ite
capital, Jakarta, is located, Solo ts about 60C to 700 kilometers

from jakarta. It is accessible from Takarta by plane in about



50 minutes or by train i 12 hours or by bus in & hours, Tt is
located along the Bengawan Sclo (Sole River),

Solo has Central Javancse culturs, TFour flat land villages
with a view of mountains and about 1517 kilemeters from Solo
provides the Indonesian PAMONG sites. Each village is about
2 to 3 kilometers from one another. Serving these four villages
are scvan primary schools, four of which, i.c., Kebak II,

Kebak UI, Alastuwo I, »nd Alastuwo II Elementary Schools were
chosen as FProyak PAMONC sites,

These villag.:s chosacn for Proyck PAMONG arc agricultural,
The main cropes ore rice, com and sugar cane, The major occupa-
tion of the villages is farming although somi: ¢ngage in home
industrics as tile making, bamboo plaiting, Others work in
factories such as the sugar factory in the neighborhood., The
human resources of the villages with special skills consist of
farmers, artisans, carpontors, bricklayers, blacksmiths, and
nurses,

The average population of cach village is about 3,000 persons
with an average number of 3 to 4 children in ¢ach family.,

Local and religious institutions in the villages exist, The
mutual nssistance spirit, locnlly known as "goleng royong" is

strong., Tho mosques and puppet nlays may be explored.
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Organizations such as the Foy Scouts, the Rurnl Youth Organization
(Kader Taruna Desn), the Youth Serving Club {Koder Taruna Desa),
the Youth Serving Club (3inoman), the I¥stcening Group, the
Institution for Rural Welfare oxist, Government efforts to aid the
villagers such as educational progrems, agricultural cducation,
health and family planning, education and homce cconomics arc

present,



CHAPTER V

CONDUCT OF THE RESEARCH

IROJECT STAGES

Long term funding of IMPACT was made available in January 1974
from a financial grant provided by IDRC. This znabled the Center and
field personn:l to {ollow through the implementation of plans and to
make long- term commitments in the selected experimental sites of
IMPACT in both the Philippines and Indonesia. The experiment proceeded
along the frllowing stagas:

Phase T

Stage I (Jan., 1574 - June 1975): Survcy and acceptance
campaign, developmaent of modules and other
compononts,

Stage II (July 1975 - Junc 1376): Tryout of the components
at the Grade IV Level,

Phase II

Stage [II (July 1276 - func 1977): Expansion of tryout to
includ+» the levels of Grades I, II, IV and V.

Stage IV (July 1977 - Junc 1978): Tryout of the component
to includs all Grades 1V--VIL

Stage V (July 1978 - Junc 1979): Domonstration ycar to test

all the IMPACT components.



With tiic preparation of the basic materials, the modules, and all
the other components of Project TIMPACT we: ficld tested in the school
year June 1974 - March 1975,

In Jun. 1977 . two additional sites were cstablished in semi-urban
sctting in the Philippinss, ono in Sapang Palay, Bulacan and the othor
in Lapu-Lapu City, Ccebhu, The oxteénsion of IMPACT was nimed primarily
ro cnablo the systom to be generalized in a largor number of scttings within
the region and to dovelop 2 medol {or diescmination of the IMPACT system,

Prejoct INMPACT, os it ran for five yoars, iollowed a slow, cautious
and wvelutionary process. [t was able to develop 2 manag.ment or
colivery systom whereby on. professicnally trainad teacher, assuming
shanged roles, would be ablo to handle up to 150--200 children of
different leaming levels and cges,.  Thoe compon: nts of the system that
made this possible were an integrated learning continuum, modular
sclf-loarming materials, progrommed teachine, poer learning, tutorial,
non-prcfossional teacher aides, community involve mont and community

resourcas utilization,

THE STAFY

Project IMPACT was successiully implemanted in the fleld sites
by dedicated »nd highly compatent Philippine nd Indoncsian Staff
membors.  In both countries, onch ficld site was manned by 2 Projuct
Staff supervis.d by o rationsl Stoering Committe o composad of sentor

offici~ls of the Ministry of Bducntion and Cultare,
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After the formal  presentation of Project IMPACT at the INNOTECH
Governina 3oard vecting in Saigon in August 1573, the recruitmient of
the Project Directors and Assoclote DGirectors were undertaken following
the organization o[ the Notional Steering Committen,

In the Philippines, the sclection of the- Staff in the original site,
Naga, was made by the INTC FCH represeontative with the assistance
of Dr. Aurelio Tiro, Regional Education Dircctor =f the Contral Visayas,
The first Project Director and Associate Director selected for Naga
IMPACT Projoct wers Dr, Concessa Milan-sacduel and Dr. Rosetta F.
Mante, rospoectively.,

In Indonesta, ropresentotives of the Offic of Educational Research
and Development (B.P.F.) and the Rector of TRIP Surakarta assisted
in the scelection of Drs. Boorham Respati as Dircctor and Drs. Saleh
Muntasir as Associate Dircctor, (A coemplote list of personnel of Naga
and Solo Projoct IMPACT is in Appendis 1),

As initially agrecd upon, the field offices in both countries were
in cities near the village clustorsr Cobu Clty In the: Philippincs and
Surakarta (Solu) in Indonaosiea,

In addition to the Project Dircctors and Assoclat:  Lirectors,

a number of 1-oal prolossional teachiors ware recruited from the
Ministry of bducation and Culiire and gecomded to Project IMPACT

to work full-time as subjocc matter specialists.
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The National Steering Committes of cach country were organized
to determine policies for the tmplementation of the Project and to assist
the Project Staff in the full implomentation of Project IMPACT,

In the Philippincs, the Committeo whs composed of tho following:

a, Chairman - Dr., Narcisos Alharracin
Undarsccrotary of Bducation & Culture

h., Megmbers: - 1. Dr. Liccrio bBrillantes Soriano
Dircector of Public Schools

2. Dr. Bonifacio Sibayan
President
Philippince Normal College
3. br, durelio Tiro
Regional Lducation Dlrector
of the Central Visayas
In Indoncsia, the Committ . was composed of:
o, The Chairman of the PP

b. The Govoernor of Contral Javea

¢c. The Rector of IKIP, Surakarta

It was [elt that the understanding, participation and support of
local communitics will be the key to the acceptancs nnd success of
IMPACT. Since the projoct was trully community-based and represented
A drastic change {rom traditic nal schools, the need to organize Local

Stecring Committeos wos {clt, The {ollowing lucal steering committees



were Instrumental in giving the support of parents and other community
members,

in the Philippincs, the local stecring committees were composed
of:

1. The school principal, Chairman

2. The Barrio Captain, Member

3. The president of the PTA, Member

In Indonesia:

1. The Village Head

2. The school principal

3, The Chairman of the PTA

4. Somec key persons in the village

With the extension of Project IMPACT to @ semi-urban setting in
Sapang Paloy, Pulacon and Lapu--Lapu City, Cobu, a new staff had to
be recruited to man theso sites.

In Sopang Palay, the oo Loction and recruitemont of the ficld site
personnel for Project IMPACT began September ) 5976 and onded Tonuary
1977. The selection of the ~Staff was made poussible with the assistance
5E Asslstant School Superintendont Simeon Guoevara and District Super:-
visor Lesmes S, Avona. rs, avena was dosignatod as the Projoct
Dircctor and Miss Plorde lza Zvanceeno as Instructional Systoms
Coordinator., As rojoct iicrcctor f IMPACT, tars, Avena remained

A District School Superviaor of Sapang Palay.,
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For the Subjoect Matter Spuecinlists and Instructicnal Supcrvisors,
local teachers were recruited, honeco, a reassignmont of thes. teachers
from their former assignments In the conventional schools was effectod
with thoe gancticn of the Ministry of Bducation and Culture. (A complete
list of namce of the Sapong Palay Staff is in Appendix L),

The Lepu-Lapu Staff was srganized in Novembar 17, 1576, during
a meeting with the division ond district supcrvisors headed by
Mr, Leopoldo Btulle, City Supoerintendent »f Schools, Mrs, Juanita
Rubi was solected ns the Projoct Dircctor with Mr, Fernando Manching
as Instructional Syst.m Coordinotor, i was lator roplaced by
Mr, Antoro Abayata,

The Subject Matter Spocinlists and the Instructional Supervisors
were local teachers whe were 2lso recruited from their formar assign-
ments in the conventional schcols.  (Refer L Appondix L for the

complete st of prorsonnc! {21 the, Lapu--Lapu Project Staff,)

TRAINING OF THFP INSTRUCTIONAL SUPLRVISORS {I.9.'s)

During the initind steges of T'eoject IMPACT, local teachers were
recruited from noearby convontionnl sehools in the fleld sites to assume
the new roles of Instructional Suporvisors in the Communlty Learning
Centers (OLC's). Bocause of their changed role from that of a class-

room teachor in the conventional school to thao of 2 "manager” of
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student learning in the IMPACT CLC's, it was deemod necessary that
they be oricntod on thaeir new roles, duties and responsibilitices.,

In Nagn, Philippincs and in Solo, Indunesia, teachers devoted a
full day cach wenls working with the (leld staffs in the dovelopment of
learning materials, roviewing the modulies ind developing a knowledge
COthe IMPLCT managoment systom and thoir own roles in that system.,
Meekly mootings of staif and the 1.5.'s were held so that all proccdur.s
wore dofincd in advanc. . Training  for thes. LS 's woere done concinually
~s the manogome nt systom was doeviloping, in othor words, thoy worce
givin on--the- job troining about their roles in IMPACT,

When IMPACT wac cxtondod to Sapang Palay, San Joso del Monte,
tulacan; and Lapu-Lapu City, Cob, the would: be Instructional Supor-
visors of the additional cxportmental sites were given a more directed
training for thoir roles,

0

The training program consisted of two phases, The first pohase of
twelve days, (Mareh 21 - April 2, 1977) woo conducted in Cobu; the
second phase of cnothor twelve dhys ot the (NMNCTECH Center, Diliman
uczon City.

In attondance to those sorics of seminars in Cebu and Quezon Gity
were the twoniy Instructional Supaervisors of Sepang Palay and Lepu--
Lapu City, the two [nstroctional Syste mg Coordinators and the two

Project Dircctors of the extension sites,  Trainors, resource parsons,
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consultants/demonstrators included: Dr, Rosetta ', Mante, Project
Director, Naga; Mr. Leandro Sanchez, Lducation Analyst of Naga
Project IMPACT; Mrs. iidn Pasigna, Instructional Methods Lxpert of
Naga; Mr., Godofredo Clizan, Miss Susana Quano »nd Miss Porfiria
Repuno, Naga Projoct IMPACT [nstructional Supervisors, and Mr, Anterc
hbayata, Instructional Systems Coordtnator of Lapu-Lapu Culy;

Dr. Daryl Nichols, INNOTLCH Consultant, Dr,. Jose B, Socrates,

Mr. Sashani and Mrs. Bibiana Corcoro of the Research Division of
INNOTECH.

To reinforce the tralning obtained by the 1.8.'s, an evaluation of
their performance was done twice during the year, The first was done
by the Education Analyst and by themsaolves to enable the [.S.'s and
the Project Staff to und<rtake remedial measures for defictencies noted;
the second was done at the end of the school year In order to derive inputs

into the tratning program of the 1.8.'s during the two-month vacation.

DEVELOPING THL MODULES

The most siriking and uniqua feature of Project IMPACT is the
delivery system of learning which nccessitated the production of
lecarning materinls that would fit the delivery system, honce, learning
in IMPACT is modular - the medules being the maln instructional

materials used,
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The preparation of modules was undertaken by a team of subject
matter spocialists, under the dircction of .n Instructional Methods
Expert, I[n the Philippines and Indonesia, the pattern of preparation
included the following:

1. In-country moetings of National Stecring Committec

2. Gathering of wxisting national objuctives

3. Gathering of curriculum materiols currently in use tor

Grade IV

4, Rocruitment of village teachers to assist in apportioning

subjcct matter {or on. school year

5. Phasing of the projuct with the Assurance that nothing is

instituted without having bhoen agproved

With the doecision of INNOTCCH to open thi nxtension sites in
Lapu-Lapu City and Sapang Palay, Project IMPACT - Naga was
requested to provide all the mat.rials necacd in Lapu-Lapu City and
to send o complote sot of 2l the modules from Levels T to VI to
Sapang Palay for then to tronelote to Pilipino in accordance with tho
bilingual policy of thi school systoem of the country., Therefore, the
printing staff for Nagn wns divided into two groups: one: to print the
necds for Naga and the othor for the nocds for Lapu--Lapu and Sapang

Palay.



From the start of the project in 1974 until tho school yzar
1977--1978, all IMFACT schocls usied the original sct of modulces and
programmed matericls,

After the evaluation of Projoct activities by the Regional Center
staff in March 1577, the Project staff rosct the schedule for module
writing in ordcr to come up with an  integrated curriculum which
removes all subjoct boundarics and to write  the model modules for
the demonstration year,

The intogratd sct of medules was bhasced on the original sct of
modul.s. Intogration was mad. of the gkills and content subjects
using four main corcs. Communication Arts, Mathomatics and Science,
Social Studies and Practlenl drts,

It was decided that the printing of tho integrirted modules be donc
in off-set print, I'or this purpese, the printing was done by the Gima
Press in Davao City. The printing was made possible through an

addltional budgcet providaed by HIRC,

MONITORING THE 'ROJUCT

As the proponent of the IMPACT rescarch, INNOTECH's role was
to give technical askistance to the Project Stafl in the ficld site te
insurc that the objoctives of the study woere carricd out, Towards this

end, INNOTECH planncd out o poriodic and continuing monitoring of
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the development and progross of the rescarch in the IMPACT ficld sites.

more fully and accurately how tho project was actually oporating.
sscondly, it enablod the Cuntor 3tafl to hinve firsthand knowledge and
better understanding of the problems and difficultics cncountered in
the cours. of the experiment from which they subs.quently based their
recommendations and suggestions for improving the different components
of IMPALCT, Thirdly, it ~llow.d INNOTECH to confirm the accuracy of
the ficld roports submittod to thee Gonter, Lastly, the knowledge gained
in the monitering visits wore helpful in enriching INNOTECH's reports
to the funding agency (IDRG).

The fellowing tabls  shows o summary of ficle  visits by the
TNNOTECH Staff to the experimental sites in both Philippines and

[ndonesia.

INNOTECH Center Staff Monitoring Activitics

;INNOTE(:H Staff Date II’lau' Vigited | Purpose of Visit
- ' —
i IBEYI I
1, Mrs, Bibiana Corcoro Feb, 3-7 | Cebu Evaluation of Project
i Mr., Artemio Vizcond
| Dr, Siswojo !
I
;” rir. Orlando Claveria | September l Cebu Orientation visit
( i
!
| .. - o~ . .
3 Mr, Artemio Vizcondo Deoc, 18181 Cebu Oricntation visit
| : ‘
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INNOTECH Staff

i
1
i

Dat

b Place Visited ! FPurpose of Vigit
. {

Dr, Siswaoje
Mr. Mohamad Rifai

(@]

~3

. Dr. Riorita Ceaniza

3., Mrs,

Soriano

10, Dr, Josc 3, Socrates

11, Dr. Kowit Pravalpruk

5 Mrs. Bibiana Corcoro

Mr. Artemio Vizconde

, Mrs, Bibiana Corcoro

Dr. Tasaniya Punyodyana!

Bibiana Corcoro
Dr. Wilfrido Villacorta

5, Dr. Liceria Brillantes

1576

4, Dr, Lourdes Sumagaysay !C)c:t. ].3~-14';

P 122

i

|
t

| Mar, 21-24

.Nov. 23—262

|
|
|
|
i
|

:‘
Dec. 27-30)

1
|
{

|
|
| 1377
|Miar. 28-25

Apr, 18-20

May 23-26

June 14-17
July 5-6
Sep. 2022

blov, 2125
Dec. 12-16

Sep, 11-17:

Caobu

Naga &
Solo

Cebu

Naga,
Cebu

Lapu-
Lapu
City

-~

Cebu

Cebu

Naga,
Cebu

Crbu
Cobu
Cibu

Cebu

Naga

i
hsorvation visit

| Lvaluation of Phas« I
of Project IMPACT

sonsultation visit on
the assessment survey
to be conducted in
Feb., 1977

Initial planning and
launching of the
extension siti

i
g
‘(Z)k‘;servation vigit
Observation visit

Tc get ideas for Lapu-
Lapu CLC. Dcvclop
rational for modul
integration

'To give asslstance in
the integration and
writing of modules

To find out the progress
of the writing of
integrated modules

Obsorvation visit
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INNOTECH 5taff

1
Date Place Visited

Purpose of Visit

12.

13.

15.

17,

1a.

1a,

. Dr, Jose B, Socrates

Dr, Ricrita Ceniza

Mrs, #ibiana Corcoro
Dr. Tasaniya Punyodyana
Dr. Willrido Villacorta

|
!
s

Mrs, Blbiana Corcoro

Dr. Jos¢ B. Socrates

Mrs, Bibiana Corcoro

Mrs, Bibiana Corcoro

3

Dr. Joso BB, Socrates
Oy, Molba A, Tugade

Dr, Jose B, Socrotes

|
!
l

LHov, 21-25

‘Tuly 16-21

Oct, 3

1978
Jari, 10-13
Feh, 20-22
Mar, 2-22 l

|

14

Apr, 11-

May 15-15

fune 19-23

Dee, 1723

1575
eb, 5-17
Mar, 7--8

Dee, 8+~19

Bulacan

Bulacan

Cebu
Coebu

Davao &
Cebu

Cebu

Cebu

Cebu

Indo-
nesia

ndo-

nesia

Cobu

Ccebu

Indo--
nasia

i

Moeting on initial
Iplanning for IMPACT
lextension site

Observation visit
Follow-up visit on the
'Oct. 3, 1977 visit

i
|

To check the progress
iOf work in the press for
IMPALCT modules
Edit modules, confer
with Project Staff

To assist in editing
modules; to arrange for
local 1.5, training; and
|to gather data for repli-
cation manual

Wisit schools in preparation
Ifor Demonstration Year

and ascortain status of
‘moclulcs

To lay ground work for
Proyok PAMONG
nvaluation

To plan the evaluation
of PAMONG

1.S. questionnalre
administration

To hold Seminar-Work--
shop on cxpanded try
out of IMPACGT

To sesist in finalizing
the PAMONG raport,
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CONSULTANTS

Ae part of INNOTECH's technicnl assistance to Project IMPACT,
the services of technical consultants wore provided to guide and Assist
the Project Stafl in thc development of the ailloront components of
IMPACT integrated Learning continuum, modular sclf-learning matorials,
programmid toaching, posr 1. arning, tutoriil, non-professional teacher
aide, community  involvemant ~ed community rosourcos utilizetion,

Aonumbor of foricgn consultants woere At cortain periods during
the developmentl stages of TPACT tnvited to share their vxpertise
in developing the IWiPACT dolivery sys tem.,

Dr. Doryl G. Michols of the Jmcorican Institutes for Rescarch,
USA, scrvad as the Resoarch advisor of Project IMPACT.  Along with top
cducators of the Departiment How Mintsy) of Bducation and Culture
of the Philippincs, he was involvod in planning the riosearch activities
of the Projoct basod on o tentative sebedul v loped by the INNOTLECH
Staff,

The: to.chnical assistanc.. in the Ao vilopiment nd writing of
modulcs was providod by Mr., naichael Nathensen who gorved as advisar
to the Naga Project stati. In th - development of the modules, he
assisted the subjoct ottor Hp eialists in writing the original modules .

Dr, Douglas Bllson of Indinnn University, Ush, was Project

IMPACT's Tochnical Consultant on programmaod teaching. The progromined
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teaching modul:s, the basic instructinnal materials for programmed
teaching in Project IMPACT, werc adaptations of Ellson's lesson andd
item programs.

Dr. Robert Tacobs, keglonal Bducation Adviser, Office of
Regional Dovelopmaent, U.3. Embassy, Bangkok, was invited by
INNOTLC A on sovern) occnrsions to visit the IMPACT fii:ld sites to
obsorve and to critigquc the operation ~f the whole IMPACT learn-
ing system, Durlng sehodulod visits to Noaga, he conferr:d with the
Projoct Statf o discuss cortnin operational matters about IMPACT. te
contributed much in roviewing the program of IMPACT.

In Uebruary 1977, at the ond of Phage I of the Project, an
evaluntion team was sent te the fiold ¢ites in Mogo and Solo to
cvaluate Phase [ of the Project IMPAC T, Two 'rench external advisors

of INNOTEGH, Mr. Ronc Minct and NMre. Goetans Minot were involvad

in the cvaluntion job. The result of thi evaluntion was contained in
a written report submitted to INH CTLOH,

Dr. Koboert Smatl, o SEAMEO Consultant also visited Project
IMPACT during the L PACT/ISOSH mergoer,  Hoeom? de an observation

about the: manag.omaent aspoects of the morger and submitted o report

on this moatter to INNOTRGH .
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The following tablc shows a summary of INNOTECH's Project

IMPACT Consultancy,

Project IMPACT Consultancy

1972--1479
Year Name of Consultants i Parlod of Consultancy
' . , ;
1572-73 1 1. Mr. Michasl Hathcnson* ' Two Years
2, Dr, Daryl ¢, Nicholg*#
1974 1. Dr. Robert jacobs Nov, - no data on length
2. Dr., Daryl G, Nichols Dee, 2-0v -~ 5 days
1575 1. Dr, Douglas Ellson Nov, 19 - Dce. 8 -~ 7 weeks
2. Dr, Robert Jacobs July to Sept, -~ 14 weeks
3. Dr. Robirt Smnil Oct., 28-Nov, 25 - 5 wecks
4, Mr, Rine Minot Nov, 15 - no data on length
5. Mrs., Ga.tand Minot Nov. 15 - no data on length
6. Dr. Poter Scllor PDicember - no deta on length
11576 1. Dr, Kobart Jacabs Sept, 2-7 - 1 week
2. Mr, Rens Minot Dze, 5=12 - 8 days
, 3. Mrs. Gactane Minot e, 5412 - 3 days
1577 1, Br. Robort Incaly, fun 6--10 -~ 5 days
2. Dr, Daryl ¢, Wichols March 7--18; April 4--20
i 6 weeks
3. Dr. Douglas Lllson May 15-fua, - 11 weiks
1378 P, Mr, fome s Weninster July 7--31 3 waoeks
1376 1. Dr, Douglas Bllgom P Ione 15-Feb, 24 - 5 woeeks
i i
i !
J ) {
*ssisted the Rogionol project site in Naga and Solo for two

. Iy
years hy
* k[,

sorving -

rs advise o ond trainot to the Stnfl,
search advisor in ctobor 1573,
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IMPACT/ISOSA MERGER

In July 1974, almost simultancous with the start of Project
IViPLCT in Nege, Zebu, thi In-Scheol Off-Schocl Appreach started to
be tried out in Talisay, Cobu, one of the ight pilot divisions in the
Philippines to implement IS -OS4 on o tryout basis,

The In-School Off--Scheol Approach (IS-QSK) aims to solve the
persisicnt problem of how toredace the cost and at the same time bring
up the standard of primary =ducation, It purports to cut costs by
accommodating more learncrs per teacher, maximizing the use of class-
room by utilizing one teachoer for from 50-80 learncrs instead of the
asual one for 30-40: and harncssing all available  appropriate human,
institutional, cultural, ~nd matorial resources in the community.

The components of tho IS-0OSA managemeant system are briefly

desceribed in the following:

1. Ono mastor © achor is responsible for up te 80 puplls,

2. Aadopticn of an altermnate in-school off-school weckly
schoedule , .., “n. group of <0 pupils reporting for in-
school or fermal instruction tor wne weck while the other
group of 40 pupils undertake off-school work during the

same porlod of time., Thi twe groups interchange or

pltornate schodules wvery weok throughout the school

year, for possible adoption s o omads 1,
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Because of the proximity of Talisay IS-OSA pilot school to the
Project IMPACT module: producticn center and also because of the closc
similaritics of the IMPLACT modules and IS-QS/ sclf-learning kits, the
then Department (now Ministry) of Education ond Culture and the SEAMEO
Reglonal INNOTECH Center agreed that a cooparative effort of the two
nrojects be undertaken in the development and production of sclf-learning
materlals - sclf-learning kits (SLK's) for 1S--OS/v, and learning modules
for IMPACT.

In July 1975, the cooperation between IMPACT and IS-OSA was
formalized. A memorandum of agrecement was signed by Dr, Liceria
Brillantes Soriano, Dircctor of the defunct Burcau of Public Schools,
signed for nnd on bzhalf of th: Government of the Philippines and Orlando
B, Claveria, INNOTECH Officcr--in-Chargi.,

The agreement covired the perlod from June 1, 1075 to
December 31, 1976, The projoct was oextended from January 1, 1977
through June 30, 1377, Thiz joint mojuct was finonced by IDRC in
the amount of USS$S28,670, Savings were oxpoctod to be realized in
staff time for the dovelopment and tryout »f matorinls and in production
time,

The objectivi s of the joint  endoavor wors as follows:

1. todevielop  _common ecli-learning motorinls suitable

to both management systems using 2 commoan learning
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continuum based on the Philippine clementary education
curriculum,
2. to try out the self-lecarning materials and utilize tryout
data for Covelopln, dimprioo 2 Lo lobyse materials for
possible adoption as a model,
In the final analysis, thc merger, did not bring lasting benefits
to both IMPACT and IS-OSA. Some problems relative to administration,
staffing and budgets of the projects came up between the two projects,

IMPACT and IS~OSA, which undermined the smooth development and

attainment of the objectives of the merger,

EVALUATING THE SYSTEM

The IMPACT technology had undergone several eveluations in
terms of its objectives which arc economy, eifectiveness and mass
delivery.

.0 the school year 1877--1978, an external evaluation of
Project IMPACT in the Philippine sites using the SOUTELE* tests was
undertaken. The evaluation revealed that students at IMPACT schocl
(CLC's) consistently achieved a higher level of educational achievemant
in all areas of the curriculum compared with students in the control
group of trad’tional schools,

Also, in fugust 1978, & cost-effectiveness analysis of Project

IMPACT for the Philippines was conducted, The study found out that

*This is a test developed in 1974 by the Department of Education
and Culture for Loevels IV and VI, The occronym stands for: Study of
the Qutcomes of Elomaentary Education,
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Prcjeet IMPACT has clearly demonstrated that it is possible to reduce
the cost of elementary education per child by up to 50% without any
reduction in the educational attainment of pupils.,

Similar studics werc undertaken for Proyek PAMONG by staff
of the Universitas Negeri Sebelas Maret of Solo toward the end of the
project,*

The final year of Project IMPACT/Proyek PAMONG in
school year 1978-1979, was designated as the Demonstration
Year. The Demonstration Year was characterized by the full operation
and demonstration of all these components in the different field sites

in both the Philippines and Indonesia.

*The findings of these studics are contalned in attachments to
this Report.



CHAPTER VI

DISSEMINATION AND IMPLEMENTATION

This Chapter describes the various activities almed at the
dissemination of information about IMPACT/PAMONG, to various
publics and potential implementbdrs, Although implementation was not
a part of the project life, it is considered proper to include in this
report the initial attempts to implement the IMPACT system, as a
reflection of the success of the project.

In spite of the novelty of IMPACT, its drastic departure from the
conventicnal system of education, INNOTECH and the project staff
had nc questions, no doubts, abcut the eventual success of the project,
From the beginning, thercfore, although at the start @ low profile was
maintained, the staff immediately engaged themselves in Lisseminating

the concepts and virtues of IMPACT in both formal and informal ways.

1, REPORTS
a. Site Reports
In order to more faithfully and accirately record and
analyzc the progress of the Project, each project site was
required to submit scmi-annual progress reports to INNOTECH.
o, INNOTECH Reports
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Integrated semi-annual reports consolidated from the semi-~
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annual reports from the sites. However, by 1977, when the
present head of the Rescarch Division was assigned, the 6th
and 7th rcports word alrcady overduc, Hence, a decision was
made to combine report Nos, 6-7. This system was continucd
with report Nos, 8-4,
Terminal Report

The preparation of this terminal report was done for the
most part by the Research Division and mainly by the head of
the  Division who has dircct responsibility in monitoring the
project, A final Projoct Dircctor's meeting did not materialize,
hence it was lcft to the Rusearch Division to structure and write
the terminnl report.
Replication Manual

Together with the torminal rcport, it was also decided to
write a replication manu=l, The Project Dircctor of Naga
submitted her own version of a replication manual, However,
in view o, . ict that there were 4 sites, It was obvious that
only the Kesearch Division of INNOTEC!! ccould effectively
synthcsize the 2xporloncecs from all sites for a replication
manual,

The planne A4 Roplication lanual, in the ond, took the

form of Volume i .f this Torminal Report,



TECHNICAL PAPERS

Aside from the regular, required reports, both the project sites
and INNOTECH initiated the writing of a varicty of technical papers,
mAagazine articles, and infiormative materials about IMPACT, Some
of these were produced for specific occasions but all have genernl
and continuing value,

The complete list of these materials may be found in the
Bibliography.

Happily, some articles about IMPACT were also written by
others than members f the Project Staffs or the Research Division.

In addition to the list in the Biblisgraphy, INNOTECH will
publish & book on IMPLCT, The book is mainly an edited set of

readings.,

DISSEMINATION ACTIVITIES
The final ycars of th.: project was designated as the Demonstration
Year, This was supp.used t) open the project for observation by
interested partics, cspecially [rom the international community,
However, visitors come <ven before the Domonstration Year.
Unfortunately, the list of visitors during the Demonstration
Year is quite g, tt was doecided not to include it in this
report, Instead, however, we included in Appendix W A list
f Afra;llr,lgn v.isi.torr; who came to visit the IMPACT sites during

fts operation (1474-1479) {n th: FPhilippines and in Indonesia.
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ACTIVITIES AT INNOTECH

At INNOTECH, and among INNOTECH staff members, particularly

of the Research Divisicn, dissemination actlvities awere in the

following forms:

1l

Training Division

At the Training Division - For each of the 3~-month and
6-month courscs, time is glven to the discusslon of educational
innovaticns. Invarlably, IMPACT is the subject of cne or two
sessions during which time a2 member of the Research Division
is invited to handle the session. Furthermore, one module
is on IMFLCT.

Each training group, too, is taken to Sapang Palay for
obscrvationand morediscussions,

Quantitativ.ly, therce are as many recipients of this
type of dissemination =s thcre had boen trainees, from the
time INNOTECH moved to Manila,

Orizntation Tulks

All international visitors to INNOTECH even if their

purpose is nuot specifically to obscrve IMPACT, were given

an orientation on IMPACT,
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As materials ior orientation of visitors, INNOTECH prepared/
produced the following:
a) a wrochure on IMPACT/PAMCNG for distribution to visitors.
b) leletin board display, diagrams, charts and other visuals
on various components of IMPACT,
c) a slide—tape presentation of IMPACT, The script of this was
used as the main content of a module for the trainees of the

Training Division, (Please sec Appendlx Y)

ACTIVITIES AT SITES

The most commen way by which tha project staff engaged in
dissemination activitles was as invited speakers to seminars,
workshops and conferences, Almost invariably, it was the Broject
Directors who were invitcd.

The list of the occasions may be found in Appendix X.

IDRC -~ INNOTECH FILM PRODUCTION ON PROJECT IMPACT
In March 1378, IDRZ, In cooperation with INNOTECH,
produced a [ilm on the IMPACGT experiment. The IDRC representatives,
Mr, Don Simpson and Mr. tleil McKe:, cams to INNOTECH to
carry out the filming in th.. threo Philippines IMPACT sites,

Naga, Lapu--Lapu Cicy and Sapang Palay. Two INNOTECH Staff

from the Technical Division assisted Mr, Mcekoo in the filming

— ——_

The samo IDRC toam also made the: Proyek PAMONG f{ilming in

Solo, Indonwsia.
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Two separate films were produced entitled, Project IMPACT:
The Overview (38 minutes) and Project IMPACT: The System (37
minutes). Both {ilms arc available at the INNOTECH Center and
at the IDRC Regional Olflce in Singapore, and for purchase at

Graphic Films Limited, Ottawa, Canada,

IMPLEMENTATION PLANS OF PROJECT IMPACT

Because Project IMPACT has convincingly shown its economy,
effectiveness and applicability in any type of school, it has spurred
interest from various soctors. In fact, plans have been made by
the Ministry of Dducation and Culture of the two host countries,
Indonasta and the Philippines, to continuc the implementation of
IMPACT/PANMONC in the criginal and extension sites even after
the termination of the nrojrct.

There are also plans to utilize the PAMONC in other areas in
Indonesia, while in the Philippincs, an expanded tryout has beon
planned to be launched in school year 1960-1381 in somc selected

schools in the thirto..n regions of the country.,



CHAPTER VII:

CISPCSITICN OF EQUIPMENT

It was lnevitable that Project IMPACT acquired needed equipment,
materials and books . both for the research aspect as well as for the
tryout of the management system, Moreover, the project itself produced
reusable learninc materials in the form of modules, manuals, and other
learning materials.,

Under the provisions of Article 8, Items 1 and 2 of the Agreement
between the Government of the Republic of the Philippines and the
Southeast Aslan Ministers of Eduéation Organlzation, all these materials
and equlpment hecome the property of INNOTECH. (The text of Article
8 on Items 1 and 2 on Property of the Organization is in Apperdix V-1).
The fact, however, Is that I8 OTECH have no nced of most of these.

A decision was, thereforc, reached to donate them to the M, O.E. of
the Philippines and Indoncela,

It was opportune that I'r, Ivan Head, President of IDRC, was in

the Philippines on October 23, 1379, At that time, the equipment and
materials of Sapang Palay had already becn inventoried, A document,
a Decd of Donnating e =t dly ~mopaerd and o formal turn over was
cffected in a simple ceremony. The Reglonal Iiirector of MEC Region II
of the Philippines signed for thi. M.O.E. of the Philippines. Dr. Sutan
Zanti Arbil, Deputy Dircctor of INNOTECH, signed for the MOE of

Indonegsia.
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In the case of the Cabu Prq)uct St;hff, there werce pleces of equipment
for which there was some necd at the Rescarch Division 91' INNOTECH.
Hence, some of the cquipment was shipbe—:d to INNOTECH,

It was a condftion of the donation that materials and equipment
veee being donated in the Interest of the continuation of the project
and eventual cxpansion of the implementation of the IMPACT system.

In regard to the modulzes, INNOTECH feels that these should be
copyrighted so as to legalize the exclusive ownership/rights to printing
and publication which is provided for under PD4S known as the Decree
on Protcction of Intellectual Property. (See Appendix V-2).

INNOTECH's decision to copyright the modules was in line with
the resolution passed at the 19th INNOTECH Governing Board Meeting
which stated that "all INNOTECH materials be copyrighted and that
such copyright should not tmpose¢ any restriction of their use of
Ministries and Government QOfffce of the SEAMEO Countries".

In its follow-up action to copyright the modules, INNOTECH was
advised by the Copyright Office of the Philippine National Library to
follow the standard operating procedurc being practiced by all govern-
ment offices in regard to the copyright of printed materials, by simply
indicating, "All Fighite ouoave d” in the printed materials, That,
accordingly, will suffii ol corve potles that the material is copy-
righted,  However, NGO TECH wili hove ) furndsh the Copyright

Offfce a copy of {ts materials being copyright:d,



CHAPTER VIII

PROBLEMS

Like any other research activity of major propcrtiona,

Project IMPACT had its own share of problems. The major ones

are presented In this Chapter.

A. STAFF PROBLEMS:

i,

All the staff members of Project IMPACT are teachers by
orientation and experience; all of them never had any
experience in research or any previous training in the
work each one of them was expected to do for the
Froject. However, the greatness and nobility of the sause
for the research activity emboldened everyone to come

up to his role expectations., This boldness was further
reinforced by a basic human need - the need to achieve,
But such an asset, {f it can be considered an asset, was
not enough for the staff, They also needed know-how
which they got through painstaking snail-paced efforts,
What the staff needed wa.s technical assistance from
experts, What very little technical knowledge the staff
acqulred from the time they started work at the Project
was gained through reading books as suggested by

Dr. Douglas Ellson and which IDRC generously purchased

for them,
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Another lim{tation was inherent in the nature of the research
activity. If the variables had only been mice and guinea
pigs as used in laboratory research, things would have
been easifer, But in a social research like Project IMPACT
where the variables are human beings, problems arise from
the variables themselves. Human beings are not only
bundles of blological traits; they are bundles of need
dispositions and value orientations which have been shaped

in different socio-psychological backgrounds.

The diversity of need dispositions and value orientations
of the variables and even among the members ¢ the
research staff greatly contributed to all the problems tha;
surfaced during the research activities,

Because of these natural limitations, the staff
needed support and assistance, both moral, technical
and professional, Howcover, problems submitted in the
monthly reports to the Center's Research Staff often did
not receive feedback. Since plans submitted for approval
by the professional research staff ‘4 not receive feedback,
the Pro;ect Staff carried on their plans in the best way they

could.
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In the field too, feedback from the I.S., if any, was

slow in reaching the writers,

Adding to the problems of the field staff was the fact that
some field staff members were expected and had to perform
functions outside of their roles in IMPACT.

This was true of the Project staff of Lapu-Lapu,
Even the PAMONG staff were utilized to assist in the

replication in Bali.

Up to the end of the project, no solution was reached on
how the I.S.'s are to be rated considering their changed
roles. It should be noted that thé rating scales and policies
are based on a type of role of teachers. These are
inadequate for the IMPACT 1.S. who performs differant
roles,

Of course no attempt was also made to suggest
a rating system.

At least for the Philippines, all qualified I.S.'s were
recommended for promotion to "Master Teacher" upon the

termination of the project.
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There was a conflict between some conventional and
IMPACT System of reporting.

For example, the I.S.'s complained about the rroblem
of reporting to the District Office because the requirement
on enrolment and promotions by the District Office is based
on mass promotion at the end of the school year, On the
other hand, the record of the child's progress in IMPACT
was self-paccd and not based on the number of years the
child has been {n school.

To fulfill the requirements of the District Officc and
to get thelr annual clearance, the 1.S.'s have to prepare
another set of reports, different from those needed for
record keeping in the IMPACT System. This necessitated

additional work on the part of the I.S's.

PAMONG was unable to relocate teachers at the beginning
so it was necessary to assign them other functions, One

of them was a Ragistrar

Since the work of a Registrar does not necessitate
similar professional training as the 1.S., it was thought
at one time to replace the teacher-registrars with non-

professionals.



92~

The idea of assigning a non-professional as a registrar
replacing the teacher or professional needs profound reconsider-
ation, .

If teacher-pupil ratio represents the only reason to
justify the idea, it is the increase of the number of pupils
and not the decrease of the number of teacheré --which
seems to be more viable in the Indonesian condition,

Unsettled job description of the registrar in the develop-
ment of the system represents an Indication that assignment
of non-professional to function as a registrar might raise

additional problems.

B. ADMINISTRATIVE PROBLEMS:

1. Deficiencies in Monitoring and Supervision*
A more systematic and sustained monitoring of Project
IMPACT by INVOTECH could not be effected for a number of
reasons,
In the first place, INNOTECH had to change venues
several times. This is well-known. Changes in the personnel
of INNOTECH assigned to monitor and supervise the project

are not s well-known.

*Information on the early changes on INNOTECH personnel who
monitored Project IMPACT was supplied by Mr. Orlando S. Benoza,
Assoclate Specialist of the Training Division, INNOTECH, who has
served INNOTECH since December 1973,
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Projert IMPACT was iaunched in January, 1974, The
original plan was to assign a Desk Officer to monitor each
project of INNOTECH. Dy, Fabiana Gloria, a Senior
Specialist, was assigned to monitor IMPACT, However,
six months later in June, she had to leave INNOTECH.

During the period, January, 1974 to around February,
1975, the INNOTECH Deputy Director, Mr, Winarno, an
Indonesian, monitored Proyek PAMONG in Solo., He also
made occasional visits to IMPACT in Cebu, Mr, Orlando
Claveria, a Filipino, then Head of the Training Division,
also made occasional monitoring visits to Project IMPACT
in the Philippines. At the same time, Dr, Daryl Nichols,
an American Consultant to INNOTECH, assisted both the
Philippines erd ‘ndonesia projects.

In June, 1974, Dr, Consesa Baduel, then Project
Director of IMPACT in Naga, Cebu, resigned. Mr,
Claveria "vas then assigned to direct the project temporarily,
and tkis was up to Decerber, 1974, In turn, he had to
return to Saigon in January, 1975 to act as full time head
of the Training Division. Dr, Rosetta F, Mante, took over

as Project Direc*zr up to the termination of the Project.
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In March, 1975, Mr, Winarno left INNOTECH, and
Dr, Nichols had ceased to give sustained assistance to
Proyek PAMONG. By April, 1975, INNOTECH operations
in Saigon was closed, and INNOTECH had to transfer to
Bangkok,

From May, 1975, until April, 1976 occasional monitor-
ing visits were provided by Mr, Claveria to both sites,

In February, 1976, SEAMES created an internal evaluation
Committee to study Project IMPACT. In August of the same
yvear, Dr. Kowit Pravalpruk, who was to serve as head of the
Research Division, visited the two sites prior to reporting
to INNOTECH. Another visit was made by Dr, Riorita E.
Ceniza, and Dr. Tasaniya Punyodyana on November 23-26.
By then, INNOTECH had transferred to the Philippines.

With the assumption of Dr, Kowit in August, 1976,
he provided the monitoring functions with the -asd stance
of Mrs. Bibiana Q. Corcoro, an Associate Specialist of
the Research Division,

In April, 1977, Dr. Jose B, Socrates, was appointed
Senior Specialist and the monitoring of IMPACT was assigned
to him until the end of the projec: » was assisted by
Mrs. Corcoro,/until May, 1978 when she left INNOTECH,

and Dr. Melba A, Tugade from October 3, 1977 up the

end of the project.
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With the appointment of Mr, Sasbani in February 17,
1977 (an Indonesian) as Assoclate Specialist, he helped
monitor Proyek PAMONG.

However, consultants were available at certain stages.”*

Public Relations Problem

The most critical problem which initially faced the
project was its acceptance, not necessarily by the children
but by the professionals, the parents, and the community.
It was immediately assumed that objections, even road-
blocks will be faced. Hence, general acceptance was not
taken for granted.

The issue was met head-on with a vigorous acceptance
campalgn, starting with the top officials of the provinces
where the project sites are located.

Project IMPACT was started by no less than a formal
launching during which the presence of representatives of
the Ministries of Education; the Provincial Governor, the
Regional Education Lirector, and Municipal Mayor helped
to endorse the project to the attending school and community
officials and parents, The parents themselves were the ::
object of almost individualized campaign. In the end, the

commitment and participation of the parents and the community

*Please see list of Consultants.
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was formalized through the creation of local steering
committees in ¢ach village or barrio.

The disappointment is the academe. The most vocal
and virulent criticisms came from professionals even if they
never saw the project in operation, nor even understood the
concepts and facets of the project.

The negative attitude of some school people toward the
Project might have becen caused by the feeling of insecurity.
The success of the Project may pose a threat to their
security as teachers, because the IMPACT system would
greatly reducc the demand for teachers with its pupil-teacher
ratio as high as 200 to 1.

Several tecachers and administrators have campaigned
agalinst Project IMPACT and had told the I.S.'s not to do
their job well because they fecared the unemployment
consequences if the Project should succeed.

A high ranking administrator «n the Cebu Division of
Schools, who used to be detailed to the Project IMPACT, but
who was recalled by his immediate superior, delivered
negative remarks against the Project over the radio at the
start of classes. At another time, he visited Naalad, asked
the children a lot of questions in such a manner that the

pupils got scared of him, and then concluded that IMPACT
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had failed. Still on another occasion, at the meeting of the
Federation of PTA Presidents, he also delivered the same
remarks about IMPACT's failur:, and its being the creation
of foreign minds forced down the throats of "poor" Filipinos.
All these when the Project was just starting.

Considering the high status of this man in a status-
conscious society, one will understand why parents, teachers
and other administrators easily believed him. The adverse
effects were reflected in the number of IMPACT pupils who
transferred to Non-IMPACT schools because their parents
were convinced that the Project had done damage to their
children's learning.

At a meeting of the Federation of PTA Presidents, two
parent leaders supported the stand of the school administrator.

A member of the Municipal legislative assembly of Naga
and a retired school principal from Naalad followed the lead
of the school administrator and campaigned with parents in
Balirong, Pangdan, and Naalad, discouraging parents from
enrolling their children in the IMPACT schools; and threatened
the I.5.'s that they would send a petition to the President
and the Secretary of the Ministry of Education and Culture

asking for the complete stoppage of Project IMPACT.
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Quite a few teachers, administrators, and community
members blurted out biascd comments against the Proiect
because of the "dollars that have supported it which other
projects never had, "

The cooperation and support of the lay and professional
communities varied in the degrec and kind of support, It is
quite evident, however, that this is manifested mainly in
material form, and to some extent in various forms of moral
support,

In both sites, however, the demands of their struggle
for livelthood, frequently prevent parents from fully perform-

ing their roles as components in the IMPACT system,

Production Problems

a. Initial production problems of the mcdules were a
result of a number of facters most crucial of which
was the inexperience of the writers.
To assist the writers, external advisors had to
be recruited who were familiar with the writing of
modules. In time, the writers developed the necessary

skills,
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The inexperience of the writers was aggravated
in the Philippines by the lack of curriculum guides for
the subject specialists' use. In a few cases,t he
curriculum guides had to be secured at the Central
Office In Manila because they were not available to
the teachers in the field.

In Indonesia, the problem was compounded when
the 1975 curriculum was implemented, The product.ion
of modules had to shift accordingly.

There were times when the production staff could
not cope with the pupil's demands for the modules. In
Cebu, this was aggravated during those months when
the local power plant had two-hour brownouts in a da Y,

everyday,

The original plan was to write modules per subject area.
The result was a proliferation of modules. More
modules than could be finished in one year were
produced.

This was particularly true of the Philippines. To
resolve the problem, it was decided to produce an
integrated set of modules following an integrated

curriculum.
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Nevertheless, since the integrated modules for
the Philippines were produced and printed during the
Demanstration and final year of the project, this resulted
in two serious situations:

1) The integrated modules were not really tried out
and tested on children before they were used.,

2) Sapang Palay was not able to translate all modules
that needed translation. This was necessary
because Sapang Palay operated under the bilingual
policy of the Ministry of Education. A big factor
was the delay in the dclivery of the modules from
the printer, In effect, Sapang Palay had to use the
old set cach time there was a lag in the delivery
of modules, By the end of the project, Sapang

Palay had not completed the necessary translations.

Still another production problem resulted from the attempt
in the Philippines to produce two kinds of modules:
linear and branching., The attendant difficulty was
resolved by abandoning the production of branching
modules.

Fortunately, this occured early in the production of

the integrated modules.
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Onec result of the changed role of the teacher is the lack
of direct teacher-pupil intcraction, This has also
deprived the child of a volce model for both English
and national languagc. Yor the Naga and Lapu-iapu
schools, the local government radio station in Cebu
graciously allocated two-half-hour broadcast times for
the project. Production of the materials for the voice
models was done by the INNOTECH Center in Cebu,
For the site in Sapang Palay, cassettes were utilized
for voice models,

A problem in the preparation of the programmed
materials for Levels I and II is the lack of a recording
room and the poor performancce of the cassettes, From
June to Scptember, 1978, the voice models used the
recording room of a local radio station; however, the
room was later fully .utilized by tho station. The
cassettes wwhich were purchased within the limits of the
budget, are of a checaper quality., Their performance is
rather poor and the volce model is hardly audible to the

pupils,

The issuc of the quality of the modules was not resolved,
The project was not able to make a systematic evaluatian

of the modules.
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Attempts at maintaining a good quality were done
through the process of cditing, very limited informal
tryouts and adherence to the Ministry of Education
curriculum,

But the issue is unresolved,

For example:

1) A problem which has persisted to the present in

module preparation has been the need to "tone down

the language of the modules to the level of the
learners. Some of the subject specialists had
difficulty presenting the lessons in the pupils'

vocabulary lec rel.

2) Pipils® rcading problems. The planners of the
project precsumed that the Grade Four pupils had
already acquired comprechension sliills in the

language of instruction which is not the native

language. Howcver, the reading tests administered

to the pupils proved the assumptions wrong, and
since modularized instruction requires reading
comprehension skills for the child to go through
thc modules successfully, the staff had to under-
take measurcs to cnable the child to acquire the

much needed reading skills.



103

3) Difficulty in developing the higher level intellectual
skills and abilitics such as analysis, synthesis
and evaluation through the usc¢ of modules.
A solution to this problem would be a continuing
improvement of the modulcs and of the system of

delivery of instruction.

Physical Plant

The school building in Uling was condemned and the
Project Staff had to utilize the multipurpose building of the
Department of Local Government and Community Development
in th¢ center of the barrio. This building was inadequate to
meet the space needs of two hundred pupils, Moreover,
it had no campus and was right besidc the street used by
vehicles of a mining company. It was only in Junc 1978 when
the condemned building was repaired and used,

One of the bulldings in Balirong was also considered
not safe for children's occupancy. The three-room building
that was utilized by more than one hundred sixty pupils was
therefore inadequate go mecct their space needs,

The walls of one of the buildings in Pangdan collapsed
in March, 1977 due to the absence of steel bars for support.

The problem of spaci: is acutely felt on rainy days when

the pupils cannot stay outdoors or in the kiosks.
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5. The number of Learning Kiosks remained inadequate up to the
termination of the project,

The main reason, of course, is financigl. Of the few
kiosks constructed, some collapsed‘before the ¢nd of the
project. They were too small and makeshift,

This is, however, with the exception of the extension
site in Sapang Palay where the kiosks were more or less
semi-permanent. The local school board assisted in the
construction. It is also only in Sapang Palay where the

kiosks are of uniform construction.

PROBLEMS REIATED TO THE IMPACT SYSTEM:

The IMPACT system, being innovative,has many fcatures
different from the conventional system, It was quite natural,
therefore, that problems would be cncountered in the implementa-
tion of these features. In some casies, the problems and their
solutions led to a modification of the original design, Onc such
is the production of integrated modules Instead of modules per
subject, as originally planned.,

Other problems related to the IMPACT system include:

1. The I.S.'s were trained only once. It was frequently voiced

out that a refresher training would have been profitable.
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2, The initial mode for learning through modules was individualized
learning. Undcr this scheme, the child was freo to study
elther in school cr at home, One adversc cffect was absen=
teeism, In turn, this rcsulted in great disparities in both
the ratis and amount of progress among the pupils.
The issue was resolved by resorting to peer group learn-
Ing, and by requiring attendance of at least 150 school days

(in thc Philippines).

3. The usc of high school students as tutors was a two-pronged
problem, In the first place, in a rural community, one cannot
find many high school students living in the im .ediate vicinity
of the schools, Sccondly, very few volunteered to serve as
tutors. Those available would come late, are not so
intcrested, .and not all cffective.

A standing policy of the Department of Education and
Culture (in thc casc of the Philippines) was a welcome built-
in solution,

The policy requires all high schooi students to undertake
clvic action work as pre-requisite to graduation.* Tutoring
in IMPACT schools has been accepted as a legitimate civic

action work. .

*Department Order #18, s.1977. Please see Appendix O,

ok
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Absence of an ¢xtension of the management system into the
sccondary level provented continuous movement or progress
before the #nd of 2 school yoar, This was truc of the fast
learners, To sustain thoir learning, advanced modules were

prepared in the Philippines.

Both Programmed Tcaching and Peer Group Learning pose
potential disciplinary problems.

A general solution was to place all the Programmed Teach-
ing groups undcr the immuediate supcrvision of the I.S. The

I.S. Alde would then help supervise the peer groups,

Programmed teaching dependad on upper level pupils. Some
of thesc have irregular attendance; they may not all attend

training se¢ssions; they may doviate from the programme; or
may even have negative attitudes,

Somctimes, therc woere not enough P, T.'s.

A related problem is  n the type of Programmed Teachers.,
There had been occasions in different sites to utilize high
school students not only as tutors for Levels IV, V, VI
as originally concelved, but as P,T.'s,

The issuc points to @ nced to e¢xplore further the
possibilitics of maximizing available resources if possible

on a voluntary basis only,
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The question of whether or not a P, T. may deviate from
the steps in the item and lesson programs was also an
evidencc of the fact that P, T, as currently scheduled and
practiced is not yot at its maximum «fficiency.

Until a more fficient system can be devised, the P.T.'s
follow strictly the item programs and deviation may be resorted
to only after ¢nsuring mastery and only when necessary.,

Up to the ¢nd of the projuzct, Proyek PAMONG has not
resolved the problem of the offectivencss of Programmed
Teaching,

It scems that Programmed Tcachers (and tutors) were not

as acceptable to the pupils as it was envisioned. Their

‘authority and crcdibility was not recognized by the children.,

Moreover, sincc Programmed Teaching was an extra job

the P.T. himself looked at it as a deterrent to his own progress.,

Modular learning in IMPACT was often criticized for its
deficiency in developing the higher level intellectual skills
and abilitics - such as analysis, synthesis, and evaluation.
No formal evaluative study was undertaken to prove or

disprove this.
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In Indonesia, official school ¢xaminations are conducted once
a ycar for the entire system, However, in view of the sclf-
paced nature of PAMONG, the project was granted the privilege
of having its pupils take thc examination at mid-year. While
this is a recognition of an achievement, it also creates a
problem for the pupils who pass the test at mid-ycar, They
will necd to walt for the regular opening of classes before
they can enroll in the¢ lower secondary level,

The school may hold th¢ pupils as tutors and programmed
teachers, or for advanced sclf--study. Nevertheless, there
is always the possibility that they will be overlooked by the
I.S.'s and may no longer ruport regularly.

The above has a rclated problem. The idea of self-pacing
resulting from sclf~-study is good in itself., However, to those
who will want to go to a high school, therc may be a time lag
from the time they finish thodr modules to the next leaving-
school cxamination.

Morcover, in the absence of a secondary school utilizing
the PAMONG systecm, the PAMONG graduate must need to

adjust himsclf to a different mode of learning.

10, Anothcr unsolved problem is that of PATJAR (Tempat Belajar

or Learning Posts), Learning Posts are satellites of the
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Learning Center, where children may take and leam thelr
modules. Lcarning posts arc basically provided for all the
children, especially for those who are reluctant or unable
to come to the CLC for some rcasons. The crucial problem
of Lecarning Posts is the setting as well as its management.
Motivating the out-of-school youth children to regularly
attend at the Learning Post is quite a problem.,

Its rctention capabllity is rather low, Thus, out of
100 children at the beginning, only 40 maintained after a few
months. Very few finished, The lower the grade they dropped

from school, the morc difficult it is to rctain them,

11. The evaluation of student achicvament was not planned at
the start. There was no time to develop an instrument,
Instead, cxisting tests of the Ministry were used. These
dicd not cover all grades, hence not all the features of

IMPACT were systematically tested for efficiency.

D. OTHER PROBLEM
Finally, this terminal report suffers from the fact that it
was prepared almost single-handedly by the last INNOTECH
Senlor Specialist assigned to monitor IMPACT, with direct inputs
from the sites only in the form of reports.
'i‘his is the main recason, why n»> reccommendations are being

advanced {n this report,
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R APPENDIX A

TTTLE OF NAGA TMPACT MODULES

SVEL I (Noz., 1 to 18)
(E310)

Mocule 1 (Lessons 1-21) R

Leszson - Orilentation

Lesson - Learnins How to Learn
Lesson - Tracing Big Letters
Lpsson Counting from 1-5
Lesan - Sounding Out

- Writlub/COpylng One's Name in Big Letters
Lesson -~ Pointing to the Correct Number of Objects (1-5)
Lesson Tecoding (Cebuano)

LU“?OW 9 - Tracing Big and Small Letlters

Lessor 10 - Counting 1-5

Lengon 11 - Decoding and 3ounding Out (Cebuano)

Lesson 12 - Uriting Big and Small Letters

Lezson 13 - Reading Numerals 0-5

Leszon 14 - 3ounding Out

Lesson 15 - Tracing big and Small Tetters

LCSSOP 16 - “ssociating Mwr- als with Real Objects

Legzon 17 - Deeodins (Coebualio)

Lessnn 18 — Writing 5ig and 3Small letters Trom Dictation
Lesson 19 - Lssociating Numerals with Pilctures of Objects
Lesson 20 - Decnding (Cebuano)

Lesson 21 - Tracing &ip and 3mall Letters

Lcsu\n

D=3 TN ST Q0
1

1

Module 2 (Lessons 22-473)

Leszon ?? ~ Ascociaving Sets of Objects with Numerals
La8seon ))undlng out

Lesson 2k Jriting Rig o and Small Letters

Lesson 25 - Tracing Numerals

Lesson 26 - sounding Out

Lecson 27 - Tracing Bie and Small Letters

Lessen 28 ~ Writine Numernls from Dictation

Locoan 29 - Tieending (Cehuano)

Lossan 30 - Uriting Blg and Small Letters

Lesson 31 - Counting from 6-10

Lescon 32 - Deecding (Cebunnn)

Lesson 33 - Vriting Onc's N”w“

Lescon 34 - Polinting to the Number of Objects (1-10)
Lesson 35 - Reaviow Game

Lesson 36 « Uriting Siven Worde in Small Letters
Losson 37 = Making Sote of Ten

Leszon 3 - Sounding Out

Lozzon j? - deiting Given Words in 3mall Letters

.\
¥

Looson 40 - Tracing Numernls
Loooon N - Deceocdirer (Cobuana)
Lesson 42 - Vriting Vumﬂrﬂ]* from Dictation

LGSSO?’! 14'} u‘-i t',"‘n{' O ™ Llntl’j']

A~1



Module 3 (Lessons 4L-£5)

Lesson 44 - Associating Sets and Numerals :
Lesson 45 - Sounding Out-

Lesson 46 - Making Jets ‘

Lesson 47 - Dec¢oding (Cebuano)

Lesson 48 - Ordering Sets

Lesson 49 - Reading Sentences

Lesson 50 -~ Writing Numerals

Lesson 51 - Sounding Out:

Lesson 52 - Writing the MlSSlng Numerals Q-10
Lesson 53 - Reading Vords

Lesson 54 - Vriting.from Dictation
Lesson 55 - Order of Numerals

Lesson 56 - Review Game

Lesson 57 - Order of Numerals

Lesson 58 -~ Reading Syllables

Lesson 59 ~ 'Reading Words

Lesson 60 - SOIV1ng Word Problems in Addition Orally
Lesson 61 - Reading Sentences .

Lesson 62 - Adding Numbers Orally

Lesson 6; - Sounding Out-

Lesson 64 - Adding Numerals (Horizontal]
Lesson 65 - Reading Addition Sentences

Module 4 (Lessons 66-87)

Lesson 66 - Reading Syllables/Words

Lesson 67 - Adding Numerals (Vertical)
Lesson 68 -~ Reading iddizion Sentences
Lesson 69 - Reading Sentences

Lesson 70 -~ Writing from Dictation

Lesson 71 -'Reading NMumber YWords

Lesson 72 - Review Garz

Lesson 73 -~ Matching MNumber WOrdc with ObJects
Lesson 7! - Reading Syllables '

Lesson 75 - Matching Number Words with Flgures
Lesson 76 - Reading Words X
Lesson 77 - Writin: Numbers in - Viords

Lesson 78 - Reading Sentences

Lesson 79 - Counting Orally

Lesson 80 - Sounhding Out

Lesson 81 - Reading Numerals

Lesson 82 -~ Writing Numerals

lesson 83 - Reading Words ,
Lesson 84 - Writing Numerals from Dictation
Lesson 85 - Reading Sentences = - '
Lesson 26 -~ Counting Orally

Lesgson 87 ~ Readirg Words



I'ndule 5 (Lessons 88-110)

Reading Numerals

Writing Numerals

Reading Words

Writing from Dictation

Writing Numerals from Diotation

Lesson 88
Lesson 89
Lesson 90
Lesson 91
Lesson 92

1 1 1 1 3 1 1

Lesson 93 - Reading Syllables/Words

Lesson 94 - Adding One-Digit Numerals which Sums Up to Ten
Lesson 95 - Reading Sentences

Lesson 96 - Reading Syllables

Lesson 97 - Reading Words

Adding TweDigit Numerals
Reading Sentences

Lesson 98
Lesson 99

Lesson 100 -~ Counting Orally By Two's

Lesson 101 - Reading Words

Lesson 102 - Reading Sentences

Lesson 103 -~ Writing Numerals in Multiples of Two
Lesson 104 - Reading Words

Lesson 105 - Reading Sentences

Lesson 106 - Writing Numerals in Multiples of Two

Lesson 107 - Writing from Dictation

Lesson 108 -~ Reading Words

Lesson 106 -~ Counting Numerels Qrally by Fives
Lesson 110 - Writing Numerals in Multiples of Five

Module 6 (Lessons 111-133)

Lesson 111 -~ Reading Sentences

Lesson 112 - Counting Orally by Tens

Lesson 113 - Reading Syllables

Lesson 114 - Writing from Dictation

Lesgon 115 - Reading Numerals in Multiples of Ten
Lesson 116 ~ Reading Sentences

Lesson 117 - Writing Numerals from Dictation
Lesson 118 - Reading Syllables/Words

Lesson 119 - Writing Numerals in Multiples of Ten
Lesson 120 - Reading Sentences

Lesson 121 - Reading Syllables

Lesson 122 - Grouping Objects by Tens and Ones
Lesson 123 - Reading Words

Lesson 124 - Writing from Diotation

Lesson 125 - Telling How Many Tens and Ones
Lesson 126 - Writing Two-Digit Numerals

Lesson 127 - Reading Syllables

Lesson 128 - Writing from Dictation

Lesson 129 - Giving the Number Names in Words (Oral)
Lesson 130 - Reading Sentences

Lesson 131 - Writing Number Names in Figures (Dictation)
Lesgon 132 ~ Reading Syllables

Lesson 133 - Writing irorm Dictation
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“Module 7 (Lessons 134e155)

Lesson 134 -~ Naming Numbers

Lesson 135 ~ Reading Sentences

Lesson 136 - Recognhizing Two Ways bf Reading Two-Digit
' Numerals '

Lesson 137 =~ Writing from D;ctatloﬁ

Lesson 138 = Telling How Many Tens”and Ones

.Lesson 139 - Reading Syllabies ’

Lesson 140 - Reading Words '

Lesson 141 -~ Telling How Many Tens” ‘and Ones

Lesson 142 -~ Reading Sentences i

Lesson 143 ~ Reading Two-Digit Numérals

Lesson 144 ~ Readirg Syllables -

Lesson 145 - Writing from Dictation

Lesson 146 -~ Writing Two-Digit Numérals

Lesson 147 - Reading Sentences .

Lesson 148 ~ Writing Sentences from Diztation_

Lesson 149 ~’'Matching Numerals in Words with Pictures

Lesson 150 - Reading Syl}&bles -

Lesson 151 - Reading Wor *

Lesson 152 - ‘Matching Plcturo with Number Words

Lesson 153 - Reading T e o

Les&on 154 - Matching Numbrals in Figures with Numerals Wor~~
Lesson 155 - Reading " - '

Module 8 (Lessons 156-178)

Lesson 156 - Reading and’ Matching Rumerals in Words
" with Flgures
Reading
ertlnngumerals in .S&ntehces
Reading with Comprehenelon
Writing
Writing Number.Names For' Numerals
Reading with Comprehenolon ,
Writing the Correct :cqqegce of Numerals

Lesson 157
Lesson 158
Lesson 159
Lesson 160
Lesson 161
Lesson 162
Lesson 163

Lesson 164 - Reading with .Comprehenisio

Lesson 165 - Writing

Lesson 166 - Writing the Correct aequence of Numerals
Lesson 167 - Reading Words

Lesson 168 - Reading Sentences

Lesson 169 - Reading a Story

Lesson 170 - Zero in Addition

Lesson 171 - Reading Addaltion Sontences with Zero
Lesson 172 - Reading Words

Lesson 173 - Reading a Story

Lesson 174 - Writing

Lesson 175 - Column Addition of 1w "and One-Digit Numerals
Lesson 176. - Reading Words . '
Lesson 177 - Reading Scntences -

Lesson 178 - Reading with Comprehension
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Module 9 (Lessons 179-202)
Lesson 179 e Column Addition of Gne-~ and Two-=-Digit Numerals

Iesson 180 - Reading Words

Lesson 181 » Reading Sentences

Lesson 182 « Reading with Comprehen31on

Lesson 183 « Additlen of Mixed Digits

Lesson 184 ¢ Reading Sentences

Lesson 185 « Reading a Story

Lesson 186 « Writipg the Answers to Addltlon of Mixed Digits
Lesson 187 e Reading Addition Sentences in Column Form
Lesson 188 e« Reading Words

Lesson 189 « Reading Story

Lesson 190 e Concepl of Subtraction

Lesson 191 « Reading and Translating Words
Lesson 192 « Reading Sentences

Lesson 193 w Ancwor{ng Subtraction Sentences
Lesson 194 -~ Reading and lranslat;ng Sentences
Lesson 195 e Polits Expressions

Lesson 195 « Writtes Subtraction (Horizontal)
Lesson 197 » Trlnslaging Words

Lesson 198 « Reading 3entences

Lesson 199 - Written Subtraction (Vertlcal)
Lesson 200 « Reading Subtraction Sentences

Lesson 201. @ Reading & Story with ComprehenSLOn
Lesson 202 - Wrlting from Dictation

e

Fodule 10 {Lessons 203-227)

Lesson 203 e Zero in Subtraction

Lesson 204 « Pagbabasa at Pagsasalin ng mga Saliia

Lesson 20§ » Pagbabase ng mga Pangungusap

Lesson 206 y Answering Basic Subtraction Facts

Lesson 207 e Pagbabpsa ng Kuwento

Lesson 208 v Reading and Answering Questions

Lesson 209 « Subtractlon of Two-Digit Numerals
Without Carrying

Lesson 210 « Pagsasalin ng mga Salita

Lesson @1l » Diktasysn

Lesson 212 « Commutative Property of Addition

Lesson 213 - Pagbabasa ng Kuwento

Lesson 214 y Pag-uunawa sa Kuwentong Binabasa

Lesson 215 ¢ Proving Addition by Subtraction

Lesson 216 - Pagbabasp ng mga Salita sa Kuwento

Lesson 217 - Pagsasalln ng mga Salita sa Cebuano
Lesson 218 - Proving Sgbtraction by Addition

Lesson 219 « Pagbabaga ng Kuwento

Lesson 220 - Pagbabasa at Pagsasagot ng mga Tanong
Lesson 221 ¢ Inverse Relationchlp of Addition and Subtraction
Lesscn 222 y Pagbabara at Pagsasalin ng mga Salita
Lesson 223 ¢ Pagbabasa at Pagsaualln ng mga Panguiiusap

Lesson 224 » Solving Problems in Addition or Subtraction
Written)

Lesson 225 » Pagbabasa at Pagsasalin ng mga Tanong

Lesson 226 « Pagbabasa ng Kuwento !

Lesson 427 » Pagsasagot ng mga Tanong
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¥odule 11l(Lessons 228-252)

Lesson
Lesson
Lescon
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lescson

Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Leseson
Lesson
Lesson
Lesson
Lesson

228
229
230
231
232
233
234
235
236
237
238

239

240
241

242
243
24l
245
246
2047
248
249
250
251
252

Telling the Correct Order

Pagsusulat ng mga Salita

Pagbabasa at Pagsasalin ng mga Salita
Pagbabasa ng mga Pangungusap

- Telling the Correct Order
-~ Writing Ordinals

Pagbabasa ng Kuwento
Pagsasagot ng mga Tanong
Identifying the Parts of the Clogk

- Paghabasa at Pagsasalin ng mga Salita
- Pagbabasa at Pagsasalin ng mga Pangungusap

Telling Time by the Hour

Pagbabasa ng Kuwento S

Pagbabasa ng mga Tanong at Paghahanap ng
mga Sagot nito sa Kuwento

Reading Time by the Hour

Pagbabasa ng mga Salita o

Pagbabagay ng mga Salita at Larawan

Writing Time Shown on a Clock .

Pagbabasa at Pagsasalin ng mga Pangungusap

Pagbabasa ng Kuwento at Pagsasagot ng mga Tanong

Pagsusulat ng mga Salita

Reading Time by Half Hour

Pagbabasa at Pagsasalin ng mga Salita

Pagbabasa at Pagsasalin ng mga Pangungusap

Pagbabasa ng Kuwento o

Module 12 {Lessons 253-276)

Lesson
Lesson
Lesscn
Lesscn
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Iesson
Lesson
Lesson

253
250
255
256
257
258
259
260
261
262
263
264
265
266
267
268
269
270
271
272
273
271
275
276

Telling Time Shown on a Clock

Pagbabasa at Pagsasalin ng mga Salita
Pagbabasa at Pagsasalin ng mga Pangungusap
Setting the Hands of the Clock

Pagbabasa ng Kuwento

Pagbabasa at Pagsasalin ng mga Tanong
Pagbabasa at Pagsasalin ng mga Tanong
Writing the Time Shown on a Clock
Pagsasalin ng mga Salita

‘Pagbabasa ng mga Pangungusap

Pagbabasa ng Kuwento

Pagbabasa at Pagsasalin ng mga Tanong
Pagbabasa at Pagsasagot ng mga Tanong
Identifying Philippine Coins

Pagsusulat ng mga Salita

Fagbabasa.at Pagpapares ng mga Salita sa Larawan
Pagbabasa at Pagsasalin ng mga Pangungusap
Recading Money in Centavos

Pagbabasa ng Kuwento

Pagbabasa at Pagsasagot ng mga Tanong
Writing Noney Using the & or ¢ Signs
Paglnhasa at Pagsasalin ng mga Salita
Fagbabasa ng Tula '

Pagbabasa at Pagsasagot ng mga Tanong
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Module 13 (Lessons 277-300)

Lesson 277 - Reading Words

Lesson 278 - Reading and Translatlnﬂ Sentences
Lesson 279 Reading Money with the Peso Sign
Lesson 280 - Pagkompleto sa mga Linya ng Tula
Lesson 281 - Pagbabasa at Pagsasalin ng mga Salita

Lesson 282 ~ Reading a Story and Answering Questions
Lesson 283 -~ Writing Money Values. Using the Peso Sign
Lesson 284 - Pagsusulat ng mga Salitang Idinidikta

Lesson 285 - Pagbabasa ng Kuwento

Lesson 286 - Pigsusulat ng mga Salitang Idinidikte

Lesson 287 - Reading and Translating Words

Lesson 288 - Reading and Translating Sentences

Lesson 289 - Reading and Answering Questions

Lesson 290 - Identifying Coins of Different Denominations

Lesson 291 - Pagbabasa at Pagsasalin ng mga Pangungusap

Lesson 292 « Pagbabasa ng Kuwente

Lesson 293 ~ Pnrbabasa at Pagsasagot ng mga Tanong
Tungkol sa Kuwento

Lesson 294 - Reading and Translating Words

Iesson 295 - Reading and Translating Sentences

Lesson 296 - Reading and Answering Questions

Lesson 297 - Spelling

Solving Oral Problems involving Addition
and $ubtraction

Pagbrbasp at Pagsasalin ng mga Sallta

Frgzbabagn at Pagsasalin ng mga Pangunsusap

Lesson 298

L(‘ou 299
Less on 300

Module 14 (Lessons 301-323) ;

Lesson 301 ~ Reading and Tr anqlatlng Sentences

Lesson 302 Reding 2 Story Orally ‘

Lesson 303 Addition Tnvelving Money

Lesson 304 Pagbabas ng Kuwento

Lesson 305 Pagbﬂb°°1 at Pagsasagot ng mea Tanong
Tungkol sa Kuwento

Lesson 306 Pagstnulat ng mga Salitang Idinidikta

Lesson 307 Readiry; and Answcring Questions

Lesson 308 - Reading and Translating Sentences

Lesson 309 - 3ubtractien Involving Money

Lesson 310 -~ Fagbabasa mt Pagsasalin ng mga Sailta
Lesson 311 - qubﬁb"sa hg Tula -

Lesson 312 - Paﬁkompluto sa mga Linya ng Tula
Lesson 313 -~ Ruading a Story Orally-

Lesson 314
Lesson 315
Lesson 316

Reading and Answering Questions

Spelling

Solving Prohlems Involving Addition or
Subtraction of Moncy

Pagbabasa ng mga Salitang nasa Kuwonto

Pagbabasa At Pagsasalin ng mga Salita

Pagbabasa at Pagsasalin ng mga Pangungusap

Lesson 317
Lesson 318
Lesscn 319

Lesson 320 - Pagbabasa at Pangs Jungusap sa mga Kuwento
Lesson 321 - Reading Words Crally - -
Lesson 322 - Reading Words Cvally

Lesson 323 - Counting by 3's
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Module 15 (Lessons 324-347)

Lesson 324 Pagbabasa at Pagsasalin ng mga Salita

Lesson 325 - Pagbabasa at Pagsasalin ng mga Pangungusap

Lesson 326 - Reading Sentences

Lesson 327 Reading a2 Story and Answering Questions

About It

Lesson 328 - Counting by 4's

Lesson 329 - Fagbasa ng Kuwento

Lesson 330 = Pagbasa at Pagsagot ng mga Tanong Tungkol
sa Kuwentoe ,

Pagsusulat ng mga Salitang Idinidikta

Lesson 332 - Reading and Translating Sentences

Lesson 333 Reading a Story

Lesson 334 - Reading and Answering Questions About the Story

Lesson 335 - Writing Numerals in Multiples of 3 and 4

Lesson 336 Pagbabasa at Pagsasalin ng mga Salita

Lesson 337 Pagbabasa at Pagsasalin ng mga Phnzunzusap

Lesson 338 Pagbabasa ns Kuwento

Lesseon 339 Reading Vords

Lesson 340 Roxding and Translating Sentences

Lesson 341 Building the Concept of Multiplicaticn

Lesson 342 - Pagbabasa at Pagsasalin ng mga Salita

Lesson 343 Pagbabasa at Pagsasalin ng mga Panfungusap

Lesson 344 - Pagbabasn ng kuwento

Lesson 345 - Pagbabasa at Pagsasagot ng mga Tanong

Lesson 346 - 3pelling

Lesson 347 - Foview Goom .

1

Lesson 331

Module 16 (Lessons 348-370)

Lesson 348 Building the Concept of Multiplication

Lesson 349 - Pagbabasa at Pagsasalin ng mga Salita

Lesscn 350 - Pagbabasa at Pagsasalin ng mga Pangungusap

Lecsson 351 Pagbabasa ng Kuwento.

Lesson 352 Pagbabasa at Pagsasalin ng mgn Tanong

Lesson 353 Bullding the Concept of Multiplication

Lesson 354 - Reading and Translating Sentences

Lesson 355 Reading n Story v

Lesson 356 - Giving the Equivalent of Multiplication
Facts in Addition .Form

Pagbabasa at Fngsasagot ng mga Tanong

Lesson 358 Pagsusulat ng mga 3alitang Idinidikta

Lesson 359 - Reading and Translating Words

Lesson R6¢ Reading and Translating Sentences

Lesson 361 - Spelling

w

\n

3
]

Legson

C
I 11

Lesson 362 - Answoering Multiplication Facts

Lesson 363 - Pagbabasa ng mgn S21itang nasa Kuwento
Lesson 364 - Pagkikilala ng -0 Larawan

Lesson 365 - Pagbabasa -t Pagsnsalin ng mga Salitn
Lesson 366 - Answering Basic Multiplication Facte
Lesson 367 - Review Game y

Lesson 368 - Rcading and Translating Sentences
Lesson 369 - Reading a Story .

Lesson 370 - Reading and Answering Questions about

the Story
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vodule 17 (Lessons 371-394)

Mo ule 18

Lesson
Lesson
Lesson

Lesson

Lessoeon
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
LOr-r—-

Lesson
Lesson

Lesson
Les
angon

371
372
373

37

375
376
377
3738
379
360
3681
382
285
384
385
386
387
368

n 389

390
391

92
398

Pagbabasa

at Pagsasalin ng mga Pangun

124

gusap

- Pagbabasa 2t Pagsasalin ng mga Tanong

-

1

(Lessons 395

Lesson

Leou

Les son
Leom

Leoson
Lesson
Lesson
Lesson
Lesson
Lesson
Legsnn
Legson
Lesson
Losson
Lesson
Lesson

i ’)C‘C‘Ox‘l H

Legsson
Lesson
Lesson
Lesson
Lesson

395

n 396
397
n 398
399
Loo
401
4oz
403
Loy
hosg
Lhog

- P
LoD

(921

i

t

H

Pagbabas
meo

ng Kuwento at Pagsasagol ng
Tanong
Copying nnd Answering Bas

ic Multiplicntion

Equations

Spelling

Reading and Translating Sentences
Reading the Rhymes

Pagbabasa 2

t Pagesasalin ng mga Salita

Pagbabasa at Pagsasalin ng mga Pangungusap
Answering Bagsic Multiplication Equaticns
Reading and Translating Words/Phrases

Solvirng:

Problens

in Multiplication

Reading and Translating Words/Phrasecs
Pagbabasa ng Kuwento

Pagbabiada ng Pangungusap na Sumasnoot 3o Tanong

Reading and Answering Multiplicatiocn Zquations

Reading and Translating 3entences in a Rhyme

Reading Rhyming Words 2nd Recognizing Them

Spelling _

Pagpapares ng mga Salita at Larawan

Copylng and Answering Basic Multiplication
Equations

Pagbabaza ng Kuwento

Pagbabasa at Pagsasalin ng mga Tanong

Paghabaszn at rageasagot ng mga Tanong

-416)

Copyini and Answering Basic Multiplicrntion
Equations (Vertical)

Reading and Translating Words

Reading and Translating Sentences

P'g:SLlju]JAt

ng mgEa 321ita

ragbabasa ng mga 3alita

Pagbabazn
Pagsbabasa

at Pngsasalin ng
2t Pagsasagot ng mga Tanong

mZa Panzungusap

Commutative Property of Multlpllcrtlon

rReading
Reading a
Tracing
Pasbnbaga

1 S5tory and Answering Questions
story ¢
Capital LLtTCP

2t Pagsasalin ng

and Answering Questions

megn 3alitn

Pagbabasa ng Kuwento

Fagbabasa at Pageasagot
Comnutative
Reading and Translating
Reading and Translating
“nd Answering Multiplication
and Translating Words
Small Letters

at Pagss

reading
feading
Tracing
Pagbabasa
Reading and

ng mita Tanon::
multnpllcatwwn
Words
Sentonces

Property of

/I hr(k“icr

snlin ng mga Salita
‘ranslating Words in a Story
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IEVEL IT (Nos. 19 to 39)

(BASIC)

Module 19 (Lessons 417-438) '
hi7 - Dividing Objects into Equal Parts

Module 20

Lesson
Lesson

Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson

L18

19
420
L21
Lo2
L23
Lok
Lzs
L26
el
L28
429
430
431
432
433
L3h
b35
436
L37
438

Illlllllllllllllll

Pagbabaga at Pagsasalin ng mga Grupo ng mga
Salita

Tracing Capitdl Lutters

Reading and Translating Sentences in a Story

Pagbabasa ng Tula

Pagbabasa at Pagsasagot ng mga Tanong

Identifying Equal Parts in Fractions

Reading a Story

Follgwing Directions

Fagkompleto sa mga Linya ng Tula

Tracing 3mall Letters

Identifying Fractions

Pagsusulat ng mga Salita

Reading and Translating Words

Copying Big and Small Letters

Reading Fractions

Pagsasalin ng mga Salita

Pagbabasa ng mga Salita

Reading and Translating Sentences

Following Directions

Spelling

Writing the Symbols. 1/2 1/3, /4, 1/5

(Lessons 439-459)

Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
ILesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson

439
440
441
Lh2
Lla
Lhly
Lig
Li 6
Lu7
LLg
449
450
bs51
452
Ls3
s
Lss
56
457
L 58
L59

Tracing qultal LetLers

Pagbabasa at Pagsasalin ng mga Tanong
Pagbabasa ng Kuwento

Pagbabasa at Pagsasagot ng mga Tanong
Reading and Trnnslatlng Words
Recognizing Fractional Parts

Tracing Small Letters

Pagbabasa at Pagsasalin ng mga Salita
Pagbabasa at Pagsasalin ng mga Pangungusap
Reading and Translating Sentences
Reading Foem

Identifying Different Kinds of Fractions
Pagbabasa ng Kuwento

Pagsusulat ng mga Sagot

Writing from Dictation: Big and Small Letters
Reading and Translating Words

Iabeling the 3haded Parts

Reading and Translating Sentences
Comprehension

Pagbabasa ng mga Salita

Tracing Big Lotters
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Module 21 (Lessons L60-480)

Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson

. Lesson

Module 22

Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson

L60
L6El
L2
Lé3
L ek
LéEs
L&6
L67
L68
Lé9
470
71
72
L73
Lok
L75
Lré
L7
L78
L79
480

Pagbabasa at Pagsasa
Pagbabﬂsw at Pagsas:
Tracing Small Lette
Fractionzl Parts
Spelliing

Review Game

11in ng mga Salita
alin ng mga Pangungusap
rs

Reading Words in the Dialog

Writing from Dictation

Pagbabasa at Pagsasalin ng mga Salita
Pagbabasa at Pagsasalin ng mga Pangungusap

Writing Fractions
Reading Senterices

Reading the Lines of the Dialog

Writing One's Name

Pagbabasa at Pagsasalin ng mga Tanong
Pagbabasa ng Kuwento

Pagbwb%sa at Pagsasagot ng mga Tanong
Recognizing Fractions

chdlnp and Translating Words

Reading a Story

Reading and Answering Questions

(Lessons 481-500)

Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson

Lesson
Lesson
Lesson

481
Lg2
L83
Lgh
k85
LBg
187
L 88
L 89
490
Lol
h92
493
Lol
Las
L9a
Lo7

498
499
500

i

i

Recognizing Fractional Parts of Sete
Pagsusulat ng mga Salitang Idinidiktao

Pagbabasa At Pagsas

alin ng mga Salita

ertnng Printed Words in Script

Review Gamc
Spelling

Writing the Fractional Parts of a wWhele
Iaybabasa ot Pagsasalin ng mga Pangungusap
Writing Printed Sentences in Script

Reading Words
Comparing Fractions

Pagbabasa ng Kuwento

Pagbabasa at Pagsas

agot ng mga Tanong

Writing Sentences from Dictation

Reading Sentences

Reading and Transla

Reading a Story and
About It

Solving Problems Or

ting Questions
Answering Questions

ally

Pagbabasa ng mga 3alita ng nasa Kuwento

Pagbabasa at ‘Pagsa

asalin ng mga Salita
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I'oule 23 (Lessons 501-521)

Module 24

Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson

Lesson
Lesson

Lesson
Lesson
Lesson
Lesson

501 - Reading and Translating Sentences
502 - Reading a Story .
503 Rending and Answering Questions

504 - Understending the Concept of Division
505 - Pagbabasa at Pagsasalin ng mga Tanong
506 - Pagbabasa at Pagsasalin ng mga Pangungusap
507 - Pagbabasa at Pagsasagot ng mga Tanong
508 - Reading Basic Division Facts
509 -~ Reading and Translating Sentences
510 - Review Game
511 - Reading and 1ranslat1ng Words in the Dialog
512 -~ Answering Basic Division Facts Orally
513 - Pagbabasa at Paggasalin ng mga Salita
514 - Pagbabasa at Paggasalin ng mga Pangunzusap
515 - Reading and Answering Basic Division
Facts Orally
516 - Reading and Translating Sentences
517 -~ Readihg a Dialog and Answering Queﬁtlono
Abocut It
518 - Spelling :
519 - Copying and Answering Basic Division Facts
520 - Pagbabasa ng Kuwento
521 - Pagbabasa at Pagsasagot ng mga 1anonf

(Lessons 522-542)

Lesson

Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson

L(\ 880
Leason
Lesson

522 - Writing Division Sentences to Show Inverse
Relationship Between Multiplication & Division
523 -~ Reading Words in a Story

524 - Reading a Story

525 - Reading and Answering Questions

526 - VWiriting and Answering Basic Division Facts
537 - Pdgsusulat ng mga Salitang Idinidikta

528 < Pagbabasa at Pagsasalin ng mga Salita

529 - Copying and Anowcrlng Division Facts

530 - Reading Words in the Story

5H -~ Solving Problems in Division

5 - Pagbabasa at Pagsasalin ng mga Pang gungusap

533 " Reading Addition 3Sentences
531 - Reading a Story -

935 - Reading and Answering Questions

536 - Knowing How Many Times a2 Number is Arded
937 -~ Pagbabasa ng Kuwento

338 - Pagbabasa at Pagsasagot ng mga Tanon:

5 - Writing Multlplzcltlon Sentences for

Addition-3Scntencoes
n 540 - Review Camo
341 Writing from chtatlnn
b2 ~ Reading Repeated 3ubtraction



"odule 25 (Lessons 543-563)

Module 26

Lesson
Lesson
Lesson
Lessan
Lesson

Lesson
Lesson
Lesson
Lesson
Lesscn
Lesson
Lesscen
Lesson
Lesson
Lesson
Lesson
Lesscn
Lesson

Lesson
Lesson
Lesson

Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson

Lesson
Lesson
Lesson
Lesson

Lesson
Lesson

Lesson
Lesson

Lesseon
Lcsson
Lesson

543 -
54l -

545 -
Shé -
547 -

548 -
549 -
550 -

551 -
552 -

533 -

554 -
555 -
556 -
557 -
558 -
559 -
560 -

561 -
542 -

563 -

(Lessons 564-

56k -
565 -
566 -
567 -
568 -
569 -
570 -
571 -
572 -
573 -

574 -
575 -
576 -
577 -

578 -
579 -

580 -
581 -

582 -

583 -
584 -

Pagbabasa at Pagsasalin ng mga Salita
Telling How Many Times a Number is Subtracted
Reading and Translating the Lines of a Poem
Reading and Recognizing Rhyming Words
Writing Division Sentences for Repeated
Subtraction
Pagbabasa at Pagsagalin ng mga Pongungusap
Pagbabasa ng Kuwento
Fagbabasa at Pagsasagot ng mga Tanong
Renaming Two-Nigit Numerals (Written)
Recognizing and Translating Words
Reading a Story
Reading and Answering Questions
Renaming Two-Digit Numerals (Written)
Pagkikilala at Pagbabasa ng mga Salita
Pagbabasa at Pagsasalin ng mga Pangungusap
Writing Additicn with Renaming
Spelling
Reading 2nd Translating the Words in the
R hym e
Reading Addirion with Renaming
Pagbabasn ng Kuwoento
Pagbabasca 1t Fagsasagot ng mga Tanong

584)

Additi~n with Carrying

Readling nd Translating Words

Reading Rhymes

Reading Addition Suntences

Pagsusulat ng mgn Parirala

Solving Froblems in Addition with Carrying

Reading and Transliating Words

Subtraction Torms

Pagbabasa at Parsasalin ng mga 3alita

Representing JWf—Qiglt Nummerals on a
Place-Value Bonprd
eading and Tr"nalltlny sintences

Drﬂmqtlzatlon

Reading and Answeping Quo°tlons

Showing Subtraction Fcuﬁtlons on ‘the
Place-Value Board

Pagbabasa at Pﬂgsaonlln ng mga Fangungusap

Answering Subtraction Equations on the
Place—Valuv Board

Spelling

Subtraction of Gwo-Digit Numerals with
Borrowing

Pagbabasa at Pagzasalin ng mea Tanong

Pu”blbq nér Kuwento '

qubabusa ng mea Tanong ot Pagsusulat ng
mia Syint






Module 29 (Lessons

Module 30

TLesson
Iesson
Lesson
Lesson
Lesson

ILesson
Iesson
Lesson

Lesson
Lesson
Lesson

LCuu
Les.:on

Lesson
Lesson
Lesson
Lesson

Lesson
Lesson
Lesson

(Lessons 648

Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson

Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson

|50

A=-15
€28-647)

628 - Pagsasalin ng mga Pangungusap

629 - Pagsasagot ng mga Tanong

630 - Pagbabasa ng Kuwento,

631 - Pagbnbasn o1 Pagsasagot ng mga Tanong

A32 -~ Repenating the Corrict Zxpressions of
Grovting: nnd Leavetakings

633 - Greotine People and Bidding them Goodbye

634 - “*ﬂdin* nrd Translating Words

635 - Reading Number Words and Writing Thes in
Fimures

636 -~ Pagsazalin rg mion Bati

637 - Pagsusulat neo run 3.1ita

638 « 3aying the Correct Bxprossion for Rach
Situntion

n 639 - Reading and Translating Sontences

€40 - Rending and ansiioring Basic Addition Facts
Orally .

641 - Pagsasnlin ng mea Poansungusap

642 - Pagsasagot ng mgn Btd

643 - Paypaparcs ng mgn 3alits at Larawan

6Uly - Using Polite Exprossions When
Reeceldlving Visitors

645 - Saying Polite Expressions

646 - Reading and Translating Quustlong

647 - Reading and Answering Addition Facts Orally

-668)

648 - Reuding a Poum

649 - Pagbabasa at Pagsasalin ng mga Pangungusap

650 - Acting Out n Dialog

651 - Reading o Story

552 = Reading nnd Answoring Questions

653 - Readin,: Addition Sentences

654 - Pagsasnalin ng mga Pahgungusap

655 - Pagbabasa 2t Pagsasalin n@ mga Tanong

656 ~ Pagbabasa ng Kuwente ™

657 - Pagbabasa nt Pagsasngot ng mga Yanong

658 - Translating Polite Zxpressions

659 - Saring Politc Expressions

660 - Reading and Translating Words

661 - Reading Addition 3entonces in Words and
Writing ‘them in Svmbolz

662 - Copying Words Dictated

663 - Writing and Ansrgrinr'Addjtiwn Equation

664 - Pagcasalin neor Pravisungusap

665 - Pagbabngn ng mps §l¢¢T"

6EE - Writing Wereds 1roe Diewoti n

667 - Reading ~ From ’

668 - Reading and Ansverines pulniong
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Todule 31 (Lessons 659-688)

Lgm(.

Lesson
Lesson
Lésson
Lesson
Lesson
Lesson
Legsson
Lesson
Legsson
I:L,.:u ohn

Lesann
Tesson
Lezson

Lesso

Losgnn
Lesoon

Losaon
Lesson
Lesson

Module 32 (Lessor

Lesson
Lessoh
Lesson

ONON O
P OIND

6
677
2}

NN
NI TSI O

O N3N

NCNIND

~
~

Belea)
N

ONCNON

S~y

<0

60
692

- Seolving Problems Orally

- Pﬂ,ulnagot ng men Tanong Tungkol oo sarili
- l«‘Lg"L:nbL a .t I“L';Af. lin ng mga Salite

- Trapclating Cebunno Sentences to Enclish

- Spelling

- Anfw«rxng SUthﬁPLIpﬁ squation Orally
wnunw Scitences to Enmlish

- “r"MV'thl'n

- Angsworing Lien Ahiut Cneseld
- Rovigw &7F

- QLﬂuxn ,ub;? 'Ll“n suntonees

- i Htungusap na
Sunho 10D
- nnorg sa Pilipino
- Lrpnn mga Pangunsusap
- U yrsasamot ng mga

Trineko.
- Cﬂpylrg Sentonco:
- Reading and Translating Words

Answering Subtraction BEquations
- Translating Cebunno Sentences to English
- Anowerine WVho and Where Questions
- Checking the Remainder

HEG-707)

i Slin g mga Dangungusap sa Pilinino
- Tromgnnanlan g omes wetay na Ginagcamit ang
Tte ot Iyan

Al

- Prorbabas ot Inosasalin mromea 3ot

- Trln Toning: Coetnann Sentences to wnglish
-~ Ancworine Whoro Queniions

- Roeading n ?T:T7

- wding and iroane lating Questions

- %“1J'}nﬁuxn-ﬁppln?bgugtggti35811

Focts with ZDero
- Pﬂu“:“wlin neomes Pangungusad sa Pilipino
- Prgngangadoan g mea Bagsay na Ginogamit

n{ It SR an
- Pu;h’)l

At ParsTealin ng mga Pangungusap
- Writin:
- Reading «nd Transiating Words
- 3alving Froblems in Addition or Subtraction
- Pagcoaoalin ny agn Pangungusap sa Pilipino
~ Porsucuned ng o moea Utos
- Foagrbabaca ng Kuwento
- FPagbabac atl ragzasaget ng mga Tanong
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Module 33 (Lessons 708-727)

Module 34

Lesson 708 -
Lesson 709 -
Ledgson 710 -
Leszon 711 -

Lesson 712 -
Lescon 713 -
Lesson 714 -
Lesson 715 -
Legson 716 -
Lesson 71Z -
Lesson Zlu -
Lesson 719 -
Iesson 720 -

Lesson 721 -
Lesson 722 -
Lesson 723 -
lesson 724 -
Lesson 725 -
Lesson 726 -
Lesson 727 -

(Lessons 728

Lesson 728 -
Lesson 729 -
Lesson 730 -

sson 731 -
Lesson 732 -
Lesson 733 -
Lesson 734 -
Lesson 735 -
Lesson 736 -
Lesson 737 -
Lesson 7389 -
Lesson 739 -~
Lesson 740 -
Lesson 741 -

Lesson 742 -
Lesson 743 -
Lesson 744 -
Lesson 745 -
Lesson 746 -

Lesson 747 -~

Writing Correct 3enten

Translating Cebuano- Sentences to

ces

Znglish

Naming Things Ugsing "It's A "
Reading and Translating Ordinals

Reading a Story

Reading and Answering Questions

T21lling the Correct Codinals

Prgsasalin ng mgr Pangungusap sa Pilipino
Pagsasagot ni myn Tanong

Pagausulat ng mgn 3alitang Idinidikta
ranslating Cobuine Sentences to Engliﬁh

Naming Things Ucing "I

t's an

Asgoclating 3entences with Picturen

Reading Ordinals

Pagsasalin ng mga Pangungusap sa I'ilipino
Paggamit ng mign Magalang na Pananalita

Pngbabasa 1t Pagsusulat ng mega Salita

Translating Ccbuano S:intences to English

Answering Questions
Reading and Weiting Wo

-747)
Writin, Ordinale in Seo
Naming: the Poarts of n
Passasalin n,-

rds

quence
Clock

or Groups of Words

it bangungusap sa Pilipino

Paggamit n; men Vigalang: na Pananalita
njrusap na nasn

Pagbabasa it nirn Pangru
Copying the Zrrroect Sc
Associating Words with
Reading Time by the Ho
Fragbabasa nit Kuwento

Pagbabasa at Pagsasngot ng mea Tanong

Writing {rom Dictation
Writing from Dictation
Peadiag Time by Half H

ntcnees
Pictures
ur

auyr

Kuwanto

Pagsaz~1lin no men Pangungusap sa ilipino

Pagsnsagzot ni mea Pano

ng

Pagbabasa ng mra Salita na nasa Kuvento
Translatin;s Cecbuano 3cntences to English

Recading and Writing Wo
Reading Time on a Clo
Setting the Cloclk

rds
ck
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Module 35 (Lessons 748-766)

Lesson 748 - Pagsasalin n mga Salita sa Pilipino

Lesson 749 Pagzbabasa at Pagsusulat ng mega Salita
Lesson 750 Transleting Cebuano 3entences to Englis]
Lesson 751 Answering Questions

Lesson 752 Writing Time Showrn on a Clock

Lesson 753 Pagsasalin ng negn 3alita sa Pilipino

Lesson 754 Pagbabasa at Pagsasalin ng mgza Pansun.usap
Lesson 755 Pagbabasa at Pagsasagot ng mga Tanons

Lesson 756 - Saying the Lines of the Poem

Lesson 757 Reading and lranclatln“ Scentences

Lesson 758 - Reading a Stery

Lesson 75% Roading, Tranglating and Answering Quections
Lesson 7RAC Roading Numerals in Multiples of Ten

Lesson 741 Pagsasalir n:; +a 3alita sa .
Lesson 762 Pagsusulat n¢; n.a 3alita na Idinidikta
Lesson 763 Translating Cubuano Sentences to Drylish
Lesson 7664 Reading and Writing Words

Lesson 765 = Writing Multiples of Ten in Figures

Lesson 766 - Reading Numerdls in Words (Multiples of Ten)

IModule 36 (Lessons 767-785)

Lesson 767 - Describing: Shapes of Objects
Lesson 768 - Answering Questions by Describing Shapes

- of Objects
Lesson 769 - Writing Numbcr Words in Figure
Lesson 770 - Readiny and '‘ranslating Scntences
Lesson 771 - Reading a Story

Lesson 772 ~ Assoclating Numerals in Figures with Vords

Lesson 773 - Pagbibilang

Lesson 774 - Pagbibilang .

Lesson 775 - Reading Numerals in.Figurcs
Lesson 776 - Pagpapares ng mga Salita

Lesson 777 Pa;rbabasa at Pag:aualln ng nga Pangungusap
Losson 778 Writing Words

Lesson 779 -~ Writing Words from Dictation
Lesson 780G - Readirg; and Translating Sentences

Lesson 781 - P .ading a Story

Lesson 782 - VWriting Numerals in Ficures
Lesson 783 Panzinong; na Ilan

Lesson 784 - Pageasajgot ng mia Tanong
Lesson 785 Reading Number Words
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Mocdule 37 (Lessons 786-806)

Tesson 786 - Pagbabasa ng Kuwento
Lesson 787 Pragsasagot ng mga Tanong
xgso0n 758 Associating Words with Figures
Lesson 789 - Us: of This Iz
Lesson 790 Parts of the Body
Lesson 791 - Writing and Reading Numerals in Figures and

Writing them in Words
Lesson 792 - Reading and Translating Words
Lesson 793 - Spelling S

Writing How Many Tcns and Ones There are
in Two-Digit Numerals

Lesson 795 Pagsasalin ny; mga Salita

Lesson 796 Pagsasagot ng mga Tanong

Lesson 797 Pagbabasa at Pagsasaling ng mga Pansungusap

Lesson 798 - Reading Two~-Digit Numerals N

Lesson 799 - Uce of These Arc with Some Parts of the Body

Lesson 800 - Identifying Some Parts of the Body Using
These Are

‘Lesson 801 - Reading Words in a Story

Lesson 802 -~ Writing Two-Digit Numerals

Lesson 803 - Use of Some Action Words with Some Parts
of the Body

Lesson 804 - Reading and Translating Sentences

Lesson 805 - Reading and Answering Questions

Lesson 80f - Renaming Two-Digit Numerals

Lesson 794

"odule 38 (Lessons 707-827)

Lesson 807 - Pagsasalin ng mga Panguagusap
Lesgon 208 - Pagsacayot ng mga Tanceng
Lesgon B09 - Renaming Two-Digit Numerals
Lesson 810 Pagbabasa ng Kuwenteo

Lesgon 811 - Pagbabasa at Pagsasacot ng mga Tanong

Lesson 812 - Reading Thrce-Digit Numerals

Lesgon 813 - Answering Questions

Lesson 814 - Reading Three-Digit Numerals

Lesson 815 - Pagbasa ng mga Salita

Lesson Al6 -~ Pagsasalin nt mga Salita

Lesson 217 = Renaming Three-Disit Numerals

Lesson R16 - Translating Sentiences

Lesson 17 - Answering Quostions

Lesson Y20 - Writing Expanded Notations

Lesson £21 - Pagpamit ngt oo Salitang Nagsasabi ng Kulay
sa Paprlalarawnn ng mge Bagay

Lesson 422 - Paglalarawan

Lesson 823 - Reading rractions

Lesson 824 - Dezcribing: Animals (Translating)

Lesson 625 Describing Aninals

Lesson 826 -~ Reading Words

Lesson 627 - Reading Paragraphs and Supplying Tissing
Lotters


http:Pagasa.ot

A-20

Module 39 (Lessons 828-846)

Lesson
Lesson

Lesson
Lesson

Lesson
Losson
Lesson
Lesson
Lesson

Lesson
Lesson
Lesson

Lesson
Lesson
Lasson
Lesson
Lesson
Lesson
Lesson

828
£29

830
831

832

333
834
835
836

837
838
839

840
Bl
8472
843
844
845
846

Reading Fraction Words

Pagbabasa at Pagsasalin ng mga
Pangungusap | B

Pagbabacsa ng Kuwento

Pagbabasa at Passasagot ng mga
Tanong o )

Rucognizing fractioral Parts

Fractional Parts of Sets

Describing Objects -

Describing; Objects

Writing Addition Scntences with
Threc Addends

Reading and Translating Sentences

Reading and Answering Riddles

Writing the Associative Property of
Addition

Pagsasalin ny mga Pangungusap

Pagsasagot ng mgs Tanong

Pagsusulat ng mga Salita

Adding Three Addends

Writing

Reading and Translating Words

Adding Three One-Digit Addends



Module 40

Module 41

LEVETL

A~

| hl

21

IIT (Nos. 40 _to 90)

{Iessons 847~

Lesson 847 -
Lesson 848 -
Lesson BU9 -
Lesson 850 -
Lesson 851 -
Lesson 852 -
Lesson 853 -
Lesson 854 -
Lesson 855 -
Lesson 8506 -
Lesson 857 -
Loooon 858 -
Lesson 859 -
Lesson 860 -
Lesson 8¢1 -
Lesson 862 -
Lesson 863 -
Lesson 864 -
Lesson 865 -
Lesson 866 -

(lessons 867

Lesson 867 -
Lesson 868 -
Lesson 869 -
Leseon 870 -
Lesson 871 -
Lesson 872 -
Lesson 873 -
Leoson 874 -
Leson &75 -

Iesson 876 -
Lesson 877 -
Lesson 878 -
Lesson 879 -

Lesson 880 -
Lesson 881 -
Losson 882 -
LO““on 8653 -
Iesco 88“ -
Losson 85 -
Lesson 886 -

(BASIC)

866)

Pagngancalan ni mga Araw

Pagsbabas
ertlnﬂ
Naminr
Using O
Writing
Reading
Two-D1g
Pagsasa
Pagsasa
Addin;
apbabas
Pa;babn
Writing
Namineg
cading
Vriting
Pagkilala
Pagbaba

sa at Pagsasalin ng mga Pangungusap
and Adding Three One- Digit Addends
the Dave ol the Week
rdinﬁls with the Days of the Weck
the Days of the Weck

and Trﬂnnldtlnf Words

1t Addends Without Carrying

1in ng mga Pangungusap
ot ngr mgza Tanong
Numcrals without Carrying

a ng Kuwento
sa at Faosasagot ng mga Tanong

the Days of the Weck {rom Dictation
the Month:a of the Year

and Translating Sentences
t"hree-Diglt Numerals from Nictation
la ng mega Pangalan ng Buwaln

sa at Parsasalin ng mga Pangungusap

Uulnp Ordinals with the Months of the Year

336)

Reading a Tdragraph
Reading and Answering Questions

Recogni
Pagsasa

Pagsasay”

zing the Lowest NMumeral
lin ng meo Panﬂungu@ap sa i"1lipino
ot ngt meza tanong

Pagbabaca ny Kuwento

Pasbaba
Arvan, i
AnJthl
the
Wiiting
Reading
Reading:
Adding
With
Iviosaga
Porranna
Pa:-baba
Wreitine
Rendine
Teadinge
Adding

anoat Fagcacsagsot ng omea Tanon

;o humerals from Higheet to Loweo:
n Meestions Using Ordinals witn
Months of the Year

the Months of the Year

and Writing Word:s

and Translating Soentencen
Thr o o=Disit Addends in Coluan

ont Carryling

1in ngt mera Pangunpusap sa Pilipino
got no ooa Tanong:
on g, huwento

from Nictation

A s tosy

and Answering fQuestions

in Column without Carrying


http:Read"i.ng

\%]

A-22

Module 42 £Lessons 887-907)

"odule 43

Lesson
Lesson

Lesson
Lesson
Lesson
Lesson
Lesson
Lesson

" Lesson

Lesson
Lescon

Lesson
Lesson
Lesson
Leason
Lesson

Lesson
Lesson
Lesson
Lesson
Lesson

(Lezsons

Lpr-c'

Lesson
Lesson
Lesson
Lesson
Loezron
Lesso

Lessob
Lesson
Lagson
Lesgson
Lesson
IA‘-n)Son
Lesson
I.ecson

Lesson
Leason
Lesson

887
688

889
890
891
892
893
891
895
896
597

898
899
900
901

902

903
904
905
906
907

n 908
909

410
911
912
913
910
n 915
217
9148
915
G20
g¥al
qpr

o~ f\r

A

908~

Pagbabasa at Pagsasalin ng mga Pangungusap
Pajgzsusulat ng mga Salita at Pangungusap
na Idinidikta
Translating Cebuano Sentences to English
Answering When Questions
Adding Renamod Numerals without Regrouping
Review Gamo
Writing from Dictation
Pagsasalin ng mga Pangungusap sa Filipino
Pagngangalan sa mga Bahagl ng Bahay
Paghabasa at Papsasalin ng mga Salita
Adding Thre:-Digit Addends with Pogrouning
in the Ten's Flacc
Copying Correct Abbroviations
Writing Abbreviations
Reading and Translating Words in the Story
Reading and Translating Sentences
fdding Three-Diglt Addends with Carrying
Up tn the Hundreds Place
Paissasalin ng wga Pangungusap sa Pilipino
Pagsasagot nb mca Tanong
Pagbabasa at Pa”oasalin ng; mga Tanony:
Pagbabasa ng Kuwento
Pagbabasa at Pagsasagot ng mga Tanon

92¢)

Addin,; Throe-Digit Addends with Regrouping
Up to the Hundreds Place

Subtracting Throo—Digit Numerals without
Rorrowlngs

rranilating Cebuane Sentences to Englizh

Answering Questions

Reading a Story

Reading and Ancwering Questions

Subtracting k- ramed Numerals with

Payrcacalin ng mea Fanpurucap s

Paraacn - nt ne mga Tanon,:

Parbaba s U Pacr~asalin nis mgta Salita

Fiobates vt Parcasalin ng mega boagun usap

Lranclating Cobuane Sentonees to inglich

Sroeopingt ue o vions )

Deadingg and ¥Writinge Vords

ceadls Cand rans lating Sentonces

Subtrecting throee=Digit Mumerals vith
Frrroviive in the Onet's Flace

Reading and Tronclatine Sentonces

gngﬁamnlin ngtoo bansungusap sa Pilipino

Paireanarot ryg mvn Tanongs

)

ut - orrOW1ng
ili

0
¥ nino




Module Lh

l“odule 45

(Lessons 927-944)

Lesson
Lesson
Lesson

Lesson

Lesson 931 -
Lesson 932 -
Lesson 933 -
Lesson 934 -
Lesson 935 =~
Lesson 936 -
Lesson 937 -
LLOU 93E\I ol
Lesoon 939 -
Lesson 940 -
Lesson 9Ll -
Lesson 942 -
Lesson 943 -
Lesson 944 -
Lesson 945 -
(Lessons 946-
Lesson 946 -
Lesson 947 -
Leszon 948 -
Iescon 949 -
Lessen 950 -
Lesson 951
Lesson 952 -
Lesson 953 -
Lesson 954 -
Legsson 955 -
Lesson ) 6 -
Lesson 957 -

Lesson
Lesson

Laecson
Les=zon
Lesson
Losson
Lesan

Leccon
Lescon

927
926
929

950

957

9(;(’r

yISE
G,
I
963
L

oY
200

966

Pagbabasa ng Kuwento..

Pasbabasa at Pagsasagot ng mga Tanoni;

Subtraction nf Three-Diglt Number:s with
Borrowin- .y

Translating Cobuane Sentences to Inglish

Sontence About a Picture

o tory

Telling =2
Reading

Reading ard Answering Questions
Writing from Dictation

Solving IFroblems Invelving Addition or
Sulttraction of Three-Digit Nurcrals
Recognizing Numerals. Greater than a Certaln
Numeril
Pagsasalin ng
Paispsagot ng
Pagbabasa at Pagsas
a%{ Pangungusap -
Multiplication of Two- by One-Digit
Numerals without Carrying
Tranglating: Cebuano Scntences to Xnglish
Tellirgs 2 3entence about a Picture
Readirgs and Writing Words
Reading and Sranslating Lines of the Pocm
The anm; in Multiplication

mea Pangungusap sa Pilipino
meA Tanont,

alin ng mga Salite

9665)

Pagsasalin ne wesa Dangungusap sa Pllipino

Pagsapagot ng omga Tanor:;

Pagbabasa ng Kuwenta

Pagbabasa at Pagsasagot ng mga Tanong

Multiplication of Three-Digit by Ornc-Digit
Numerals without .Carrying

Tranclating Ceobuann Sentences

Reading a Pocm :

Reading Questions and Writing Answers

Multiplication of “wo~ by One-Digit

to Engilish

Numerals with Carrying
Pagsasalln ng mea Pangungusap sa Pilipino
Pagsasarast ng mega Tanors

Pagourulai ny meon S3aliun at Pangungusap
ne Tl ~idiktn
Ioorpetecy 0 Passasc™in ng mga tangungusap

21t lication +f Thrde-Digit by Onc-Digit

Tamersls with Oarrying
Soyrive Sormeads
soltewing Ta n:n£111rlr:
Negeine Fret cen
ﬁfwcinﬂ nud Uriting Troups of Worda
Paleiplisatin f o~ and Three-Disit

Dy .:u—DiLJf aumerals '
FProomealir re soa Pansungusap sa Pilipino

[

ABAasoT n, mEa anonge
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Module 46 £ Lessons 967-987)

Module 47

Lesson
Lesson
Lesso

Leoson
Lesson
Lesson

Lesson
Lesson

Lesson
Lesson

Lesson:

Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson
Lesson

Lesson
Lesson

967
968
n 969
970
971
972
973
97k
975
976
977
978
979
980
981
982
9383
984
985

986
987

Paghabasa ng Kuwento

Fagbabasa at Pagsasagot ng mga Tanong

Solving Problems in Multiplication

Acting Out a Dialog

Reading and 4Answoring Questions

Translating "iihat" Questions with the
"Ing" Form of the Verbs

Answering "What" Questions with the
"Ing" Corm of the Verbs

Reading Fractions =

Pagsasalin ng mga Pangunvusap

Pagsasagot ng mga Tanong

Pagbabasa ng mga Selita

Writing Fractions

Translating Sentences

Answering Questions

Reading and Tranolqtlng Sentences

Shadlnr Fractional Parts of Sets

Pagsasalin ng mga Pangungusap

Pagsasagot ng mga Tanong

Pagbabasa ng mga Pangungusap at Pagpapares

r mga Larawan
Pays asalln at Pagsasagot ng mga Tanong
Recognizing, Fractlonal Parts of Scts

(Lessons 988-1007)

Lesson
Lesson
Lesson
Lesson
Lesson

Lesson
Lesson
Lesson
Lesson
Lesson
L““”ﬁn
Tioann

L@onOJ
Leosson

Losoon
Losson
Lacaon
Liezeon
Toaaor,
Lcsson

988
989
990
991
9292

993
9oL
995
996
997
996
999
1000
1001

1002
1003
1004
1005
1006
1007

Translating Sentences

Answering Questions

Reading a Story

Reading and Ankworlng uuustlons

Recognizing I'ractional Parts of Whole
Numbers

Pagsasalin ng mga Pangungusap

Fazbabasa at Pagqasqlln ng nga Salita

Faprbabasa at Pagsasalin ng mga Panmungusap

Fractional Parts 11 Whole Numbers

Writing Words from Lictation

Wiriting Sentonces from Dictation

- Peading and iranslating Words

Tdentifying Fractlonal Parts of whole
Numbr rs

Fazsasa ot ng myon Tanone

Faslalarawan -

Frizhbabasa ngm Kuwento

Pagbabasn at Pagsasagot ng mga Taneong

Tﬂ-nilfjlnr Coins and Bills

WUritino sontences



lodule 48 (Lessons 1008-1027)

Lesson 1008 - Reading ana Translating Sentences

Lesson 1009 - Making Money Equivalents

Lesson 1010 - Writing Sentences Correctly

Lesson 1011 - Writing Sentences from Dictation

Lesson 10)2 - Reading Decimal Notations for Noney

Lesson 1013 - Writing Decimal Notations for Money

Lesson 1014 -~ Pagsasalin ng mga Pangungu°ap

Lesson 1015 - Paglalarawan i

Leﬁson 1016 - Reading Decimal Notations for Money

Lesson 1017 - Pagsusulat ng mga Pangungusap

Lesson 1018 -~ Pagbabasa ng mga Salita

Lesson 1019 - Writing Decimal Notations for Money

Lesson 1020 - ReadLng and Writing Decimal Notations
for Money

Lesson 1021 - Writing Sentences from Dictation

Lesson 1022 - Tranclating Sentences :

Lesson 1023 -~ Ansvwering Questions : i

Lesson 1024 - Using a Calendar

Lesson 1025 - Pagsasalin ng mga PanFungusap

Lesson 1026 - Paglalarawan -

Lesson 1027 - Answering Questions

(Lessons 1028-1048)

Lesson 1028 - Translating Sentences

Lesson 1029 - Answering Questions

Lesson 1030 - Reading a Story

Lesson 1031 - Reading and Answering Questiens

Lesson 1032 -~ The Calendar

Lesson 1033 -~ Pagsasalin ng mga Pangungusap

Lesson 1034 -~ Pagsasagot ng mga Tanong

Lesson 1035 - Pagsasalin ng mga Salita

Lesson 1036 - Pagbabasa at Fagsasalin ng mga Pangungusap
Lesson 1037 -~ Translating Sentences

Lesson 1038 - Translating Sentences

Lesson 1039 - Ansvioring Questions

Lesson 1040 - Reading and Translating Sentences

Lesson 1041 -~ Answering Questions

Lesson 1042 - Pags asalin ng mga Magalang na Pananalita
Les=on 1043 - Pagbabasa ng Kuwento

Lemzon 1044 - Parbabasa at Pag-Uunawa ng mga Pangungusap
Lesson 1045 - Franslating Sentences

Lesson 1046 - Answering Questinng

Lesson 1047 - Writing Sentencers

Lesson 1048 -~ Pagsasaprot ng me Tanong

Module 49
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Mocule 50 (Lessons 1049-1067)

Mndule
Module
Module
Module
Module
fodule
"sdule
Module
Todule
“odule
"orule
Yoculo
'ndule
Module
Module
tlodule
Module
Fodule
Module
Module
ihodule

IModule
Modulc
"ndule

indule

51
52
53
Sk
55

57
58
59
60
61
62
63
6L
65
66
67
68
69

- Forming
- Pagbubuag Nyr
- Social

and In

> = Suffixes

- dhat and Vi~
- Pap

S

Lzsson
Lesson
Lesson
Lesson

"Lesson

Lesson
Less
Lesson
Lesson

Lesson-

Lesson
Lesson
Lesson

Lesson
Leszon
Lesson
Lesson
lcsson
Lesson

1049
1050
1051
1052

1053
1054

on 1055

1056
1057

1058
1059
1060
1061

1062
1063
1064
1065
1066
1067

- Learnins
~ Keeping Clean

-~ The Use A
- Plural Forms
- Plural Forms
-~ The Family

How to Usc Peer Learning Modules -

of A

Pagbabasa at Pagsasalin ng mga Tanong

Pagbabaua ng Kuwento

Pagsasagot ng mga Tanong

Multlplylng Two-Digit Numbers by One=9Digit
with Zero in the Multlpllcand

Translating Sentences

Answering Questions

Reading a Story .

Reading 2nd Answering Quessdions

Multiplying Three-Digit Numbers by =
One-Digit with ‘Zere in the: Mu]tlulicand

Pagcasalnn ng mga Pangunguuéy :

Fagsasagot hg mga Tanong.

Pagsusulat ng mga Tancng :

Multiplying Two-Digit and Three-Digit
Numorals with Zero in the Multiplicand

Transinting Septences

Answering Questions

Translating 3Sehtences. .-

Answering Questions

Translating Lineg of a Rhyme
Reading Rhymes -

and An
of Regular Nouns
of Irreesular Nouns

- Capitalization and Puncturtion
- Wastong Parssulat ng Pangungusap
- Roading and Vriting Four-Digit Numerals

" I"l

of This/That and These/Those

~ Ynstong Gamit ng Ito, Iyan, at Iyon
- Learning About Pronouns ‘
Seme Verbs

- Using
- Mga Pandiwa
- Addition of

2=-nnd 3-Difgit umerals

- Writing Longer Sentences Using Can and Can't
- Multiplication of Two-and Three-Digit Numbers

Gorr.ct Sentences

Pangungusap

Institutions

- What a Good Citizen Dooa at Heme, In School,

the Community

Auestions

afot T mgtn Pananong na Ano, Anu-Ano,
nu=Sinc
-~ Solving Multiplication Froblems
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loedule 76 - Use of Apostrophe

¥odule 77 - Antonyms and Synonyms

Yodule 78 - Magkakasolungat at Magkakasing Hulugan

Module 79 - Division of Two or Threc-Digit Numerals with
- One=Digit Numeral

Fodule 80 - Care of the Hair, ZEyes, Ears, Hands and Feet

Module 81 = Like and Unlike Fraction -

fiodule 82 - Observations

Module 83 - Whose and Which Questionz

Module 84 - Alin at Kanino

Fodule 85 = Where and Whose Questions

Mofule 86 - Mga Pananong na Saan, Nasaan, at Kailan

FModule 87 - Measuring Objects 1n Millimeters, Centimeters

Sedule 88 - Telling Time (To. the Minute)

odule 89 - Different Communities Make Up Our Country

Module 90~ Surface Features of the Earth

LEVEL IIT & ADVANCED MODUILES

fotal 15

Module 51-A -~ Counting by 3's and U4's

Todule 52-A - Picture Graphs

Module 53=-A - Roman Numerals

Fodule Sb-p - Pronouncing S~-cndings of Words
Lodule 59-A ~ Pagbasa at Pagsulat ng mga Bilang
Moule 60-4 - Pagiging Mayalang

rotule 71-A - Making ana Acknowledsing Introductions
Prdule 71-B - Pagpapakilnla

Socfule 71-C - Using the Telcphone

“ntule 71-T - Pakikipag-usap sa Telepono

“oule 80-A - Mescribing and Making Sets

Fedule 85-A - Finite and Infinite Sets :
Mocdule 89-~A - Union of Joirt and Dis joint Sets
Codule 90-A - Ancient Plan%s and Animals

“odule 90-B - Intersections of Sets




Module

Module
odule
Module
Yodule
Module
Tiodule
Module
Fodule
Module
Module
NModule
Module
Module
Module
Module
Mocule
viodule
Module

odule
Module

Module

Yodule
Module
Module
Module
Module
Module
Modulo
Module

91

92
93
oL
95
96
97
98
99
100
101
102
103
104
105
106
107
108
109

110
111

112

113
114
115
116
117
118
119
120

Module 121

Module
Module
Module
Medule
Module
i"odule
Vodule
Molule
tModule

122
123
124
125
126
127
128
129
130

At

q

LEVEL IV (Mos. 91 to 172)

(BASIC)

The Dovelopmont and Conservation of Natural
Resources in the Philippines
Why and Who Questions :
Mpa Pananong na Bakit at Paano
Important Needs
The Community of Natlons
Comparisen and Claszification
Living and MNon-Living Things
Getting the Main Idea
Pangunahing Kaisipan
Common and Proper Nouns
Ang Pangngalan
Capitalizations
Abbreviations
Kinds of Plants

A Pl

ant:

Ite Pﬂrts

Flowere and Seeds
Food from Plants )
Reading and VWriting Big Numbcru
Getting

Cl

Ll(‘q

“the Meaning

-and Functlons_
Their Parts. and Functlono

1

Through Picture and Context

Pagkuha ng Kahulusan .

Working Together through the United Natlons
Oryqnlzatlon .

Friendly Relations Through leforent
International

o Plants

Useful Animals

Animal Reproduction

Filipinn Customs and Traditior

The Filipino Heritage -

Social Discipline '

Alphabetizing

Uses

Pag-

Aayos

Order of Nume als :
Using a Dictionary to- Locat; Information
Addition of Whole Numbers h
Parts of a Book .
Our Filipino Brothers
Suttraction of Whale
Palabigkasan

Silent Letters
One-Step Word Problems in Addition and Subtraction

The

Parts

of

a Sentonce

ngeomea o%llta rang Pa—Abakada

Numbers



Module
¥odule

I‘r’:Od_u lO
Modula
Module
Yodulo
Podule
Madulo
rodule
"odnle
odule
Mollule
Todule
T adule
Module
Moduleo
f’.’ 4’\:‘.; u l(j
Mo
todulo
Todule
Module
Modulo
Modulc
Module
Modulc
Module
Module
Mot le
Fodule
Module
Madule

Tadule
odule
“odule
“odule
Todule
yodule
Mncanle
odule

Foule
odulo
Module

131
132

133
134
135
136
137
138
139
140
141
142
143
144
145

146 .

147
148
149
150
151
lr

153
154
155
156
157
158
159
160

101

162
1.63
164
165
166
167
168
169

170
171
172

it
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Ang Bahagl ng Pangungusap

Two-3tep Word Probldms Invelving Addition
and Subtraction

Kinds of Sentences

Mea Uril ne Pangungusap

Propertics of Multiplication

Usez of the Comma and the Colon

Mga Gamit ng Kuwit -

Factors; Primes and %ultlplO“

Words with Multiple Meanings

Kinds of Mation

Rotation and Revolution

Friction

Syllabication

Pagpapantig

Compound Words

Mga Salitang Tambalan o

Multiplication of Whole Numbers

Building Words with Roots and Affixes

M Pun&npi

Mza Ganit ng Gitling

The Sun and Tts Famlly

Writinw n Paraygraph ‘

Angs Akinge Talambuhay (Isang Katha) -

The NLnnlng and Properties of Division

Ang Aking Alaga (Katha)

Theme Writing "My Family"

Long Division

Arng Pambansansg Awit

Ang Fanatang ”aﬁabnyan

Enjoying and Understanding a Poem About Nature

Using the Correct Form of the Verb In the
Proscnt Tensg :

Safety Practices

Verbs: Thalr Precent and Past Forma

Foreligrn Influcnces on }H11Lpp]n0 Culturu

Simple Past Formgz of Irresular Vorbs o o

Composition Writing: A Sunday to kKomémber

The New Conatitution N -

The Divisibility Rulces : 3

Ang Pagpapahayas; ng Kilog o Gawa sa Iba't Ibang
Panzhon "

Probubuo ng men Pandiwa sa Tulong ng Panlaping Mag

Rights and Duties of a Filipino Citizen

Taang Karanasan (Kathna) :



145
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IEVEL IV - ADVANCED MODULES
Total 15

Module 92-A Pagpapanckat

Module 94eA -~ Propertics ef Addition

Module 96-4 - Union Diagram

Module 97-A-- Layers of " the Earth.

“Jodule 100-A - Ang Mag-Anak at mag Kamag=-Anak

‘Medule 108-p - Reading and Writing Big Number

Module 121-A -~ Notation qf Bases

Module 121-B - Addition ¢f Bases

"odule 121-C - Subtractisn of Bases

riodule 123-A - Integers

Module 129-A - Learning About Expressions and Seéntences
YModule 136-A - Zecros in Factors and Estimating Products
Module 143-A - Fagbabaybay -

Module 151-A - Galaxics - o7 ,
Module 155-A -~ Division Using the Partial Quotiént Method ,

LEVEL ;V - APPLIED SKILIS
Nymbers 1-10

Planny

"odule 1 - Vegetable Gardening:

Module 2 - Preparatiop of Seedlings

Module 3 - Preparing the Garden

Module UL - Preparing the Soil for Planting :
Module 5 - Pricking, Hardening and Transplanting Seedlings
Module 6 - Taking Care of the Vegetable Garden

Yiodule 7 - Plant Food :

Module 8 - Control of Plant Pests and Diseases -

fodule 9 - Harvesting

Module 10 - Seed Collection



Module
Module
Module
Modu
Module
Module
Module
Module
Module
Module
Module
Module

Module
Module
Module
Module
Todule

Todule
Module
Module

I"'odule
Todule

HModule
Module
Module
Module
Module
Module
Module
Tindule

Module
IModule

Module
“odule
odule
Fodule
Modulce
Todule

173
174

175

le 176

177

178 -

179
180
185
186
187
188

189
190
191
192
193

194

195 -

196

197
198

199
200
201
202
203
204
205
207

208
209

210

211 -

212
213

214 -

215

W_(a
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IEVEL V (Nos, 173 to 256)
(BASIC)

Using Has and Have to Help Other verbs

Following Directions.

Word Problems Involving Multlpllcatlon and Division
Writing Longer Sentences Using And -and When

Verb Forms to Express.Future Action

Let's Fight Germs

Needs of Plants

Plant Reproduction

Measures of Capacity ° :

Learning About Count and Mass Nouns-

- Mga Pangngalang Di-Ndbibilang :
- Words to Use with Count and Mass--Nouns in

Answering Some Questions

Ilan at Magk .
ertan DQC1mag -in Words and in Figures
Some Special Singular-and Plural Nouns

Why Taxes are Necessary in a Democracy

- The Responsibilities of the Local and National

Government
Communicable Diseases i
Addition and Subtraction of Decimals
Word Problems Involving Addition and Subtraction
of Decimal
Personal Pronouns
Ang mga Salitang Magagamlt sa Halip ng Pangngalan
ng Tao
How the Country Maintains PoaCe and Security
Safeguarding the Health of the Community
How Some of our Laws Protect the Workmen
Learning About Possessive Pronouns
Mga Salitang Nagpapahayag ng Pag-aari
Indefinite Pronouns
Panghalip na Pamatnig
Word Problems Involving Multiplication and
Division of Decimals
Affirmative and Negative Statements
Negative and Affirmative Statements, Questions
and Tags
Writing a Letter of Invitation
Ang Pagsulat ng Liham na Pasasalamat
Learning About Fractions
Learnins About Adjectives
The Throee States of Matter
Matter: Its Propcrties and Its Physical
and Chemical Changes
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Module 216 - Factors that Promote Growth i

ifodule 217 - The Philippines and the Filipino People

rodule. 218 - Using Two-Word Adjectives

codule 219 - Ang Mga Salitange Naglalarawan

Yodule 220 - Learning More About Antonyns B

Moduls 221 - Mo Salitang Markakabalietad ang 'Kahulugan

ifofule 222 - Kinds of Fractions '

Module 223 - Forme of Covernment

Podule 224 - Morce About Synonyms

Module 225 - Mga Margkakasing Kahulugan

Module 226 - Homonyms

Jodule 227 - Addition of Fractions

Module 228 - Magnotism

Flodule 229 ~ What Can clectricity Do?

fodule 230 - Two Kinds of Connections

Module 231 - Light

Module 232 - 3ound

Module 233 - Readines Charts and -Graphs

Module 234 - Subtractien of Fractions

Fodule 235 - Using Adverbs of Time and Place

FMModule 236 - Adverts of I'requency and Manner

Module 237 - Packilala sa Pang-Abay

Module 238 - Learning About the Glebe

Motule 239 - Weather and Climato

itodule 240 - Rain Formation and Typhoons o

flodule 241 - Pigurative Expressions (Simile and Metaphor)

“odule 242 - Word Problers Involving: Addition and Subtraction

“odule 243 - Reasoning:

rodule 244 -~ Mo Tugma at meza Bugtons

Module 245 -« Making Camparisons

Fodule 246 - Paghahambin- ng mea Pang-uri

Bodule 247 - Multiplication of Fractions

fLoduele 248 ~ An Enjoyable Christmas (4 Friendly Letter)

odule 249 - Ane Liham na Nag=aanyaya -

Module 250 - The Skoleotal Systen

iodule 251 - Division of Fractions

Lodule 252 - Prepositions v

odule 253 - The Socinl Development Program of the Philiprines

"odule 254 - Word Problems on Multiplication and Division
cf Fractionc

Module 255 - Composition Writing: VWriting a Description

Module 256 - Ang Aming: Tahanan (Katha)

LEVEL V_- ADVANCED MODULES
- Total 19 o

Module 174-A - First Aid

Module 175-4 - Systems of Mumerations :

Yodule 180-p - Adaptive Ztructure and Protective Adaptation
) of Plants

riodule 185-p - Measurces

Module 191-~p - conerat: nd Abatract Words



Module 193-A - Philippine Laws Under the New 3ociety

Fodule 209-A - Using Still and Anymore; Used to and Usually

Module 214-A - Matter its Particles and Atomic Structurc

Module 218-4 - The Physical Characteristics of a Person

Module 233-A - Interpreting a Schedule

Module 241-A - Fisurative Expressions (Personification and
Exagycration)

Module 241-B - Pagpapahalaga ng Isang Tula

Module 24L-pA - Predictation

Module 245-A -~ Writing Formal Letters

Module 245-R - Pagsusulat ng Liham Pagbati

Module 248-A - Waston, Parlilibang

"odule 253-A - Using 2 Library

Module 254-A - Filing out Forms

Module 255-A - Tracing Routes

ILEVEL V - APPLIED SKILIS
Numbers 11-20

ITfodules 11 - Garden Flan

"odule 12 - Planting Plan for Intensive Gardcnlng
Module 13 - Making a House Garden .

Module l4-a=-Backyard Poultry

edule 1U-b-Backyard Piggery

Module 1M-c-Goet Raising

Module 15 - MNursery ¥Work and Plant Propagatior
“odule 16 - Constructing the Nursery

Module 17 - Propagating and Transplanting Bigger Seeds and Cuttings
Module 18 - Ascxual Propajsation

Mocdule 19 - Charts and Records

Module 20 - Industrial Arts

IEVEL V -~ HOME ECONOMIC
Numbers 1-12

fiodule 1 - Play Activities

focule 2 - Goals, Resources and Management

fodule 3 - Making an Apron

odule 4 ~ Lesson 1 - Reason for Eating Nutritious Snacls
Lesson 2 - The Characteristics of Food Proper for Snacks
Lesson 3 - Things to Consider When We ‘Plan Snacks

Encuth for a Family

Module 5 - Wasning Dishos

Module € - Preparing: Vogetables

Module 7 - Preparing Snacks

Module 8 - Preparim: Native “):llcacmc

Module 9 - The Houae

Module 10~ Curtaings

Module 11- Flower Arrangement

liodule 12~ Phyulpql Changes at Pubcrty



Module
odule
Module

Module
Mocdule
Module
IModule
Module
[Module
Module
Module
Module
Module
Module

Module
Module
Module
Module
Motale
Fofule
odule
Module
Module
Module
Module
“or'lule
odule
Module
Module

Itodule
rfodule
Fodule
Module
Module
"'12‘(

Yodule
Module
"odule
Morlule
odule

Yodule
odule
Module
Module
Module
Module

257

258

259

260
261
262
263
264
265
266
267
268
269
270

271
72
273
274
275
276
277
278
279
280
281
282
283
284
285

286
287
288
289
290
291
292
293
294
295
294

297
298
299
300
301
302

el
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IEVEL VI (Nos. 257-333)

(BASIC)

Words that Limi{ Meaning

Change Brings Progress and Development

Changing One Unlt of Measure to Another and
Finding the Perimeter

Two=-Word Verbvs '

Roles of Citizens in Bringing About Chango

Cause-Effect Relatlonshlps

Dahilan a% Bu

Grouping Anima s _

How Animals Adapt to their Sorroundings

Understanding the Theme of a Story

Mga Sakilang Tao

FlndlnL the Aren of Plane Fl{urcs

The Respiratory System

The Functicng of the Government in Economic
and Sog¢ial Change -

How Man Adapts to His Envirorment

Household Posts

fietting Proefs Tor Given Statements

Modifying the Environment

The Natural Resources of our Country

Ratio and Proportion

Food Chain

How Living Things Holp Each Othér

Human Resources as a Factor for nconomlc Development

Literal and Implied Meaning

Come and 3pc tho Philippines

Joining Sgntences and Ideas

Mga Salitang Panduyrtong

Ang Pﬂﬂcakasunod—qunod ng mga Pln{yayarl

Agriculturzt Reglnns of the ‘Philippines and
Their Productive Industries

Other Productive Industries in the. Phlllppln

Productioen

chhnolovy Promotes Progress

Expressing Things by the Hundrodths

Pawblblgzy ng Panuto

Inviting 2 Friend to Come and Sece thewPhjlippinOG

Simple Machines

Working Together for Economic Growth and Development

Drawing Inferences

Pagtatapes ng Kuwento

3otter Life Throuﬁh Zconomic Changef and Right
Attitudes

Balanced and Unbalanced Forces

Drawing Conclusions '

The Growth and Development of Two 8001allst Countries

The Correct Use of Some Trcublcsome- Words

Points, Lines, Anerles

Words that Signal Comparison on ontraot Relntives




Uodule
Moadule
Tacdule
R b h).l
Sodulo
Yndule

Poadule
“ndule
Yaduloe
Todule
fodule
ndule
tiadnlo
(\rlu 1'-
odule
Sodule
Module
MeAduleo
Modula
Madule
Madulo
Madale
[RETS RIS
Fraow o
el
Voaule
Coduic
ToMle
eAuloe
iodulo
Meduloe

Todule
Module
Module
Yodule
Woduln
Module
Module
Yoduloe
IFoduds
HModulo
Fodule
Madule
adale
Toadule
iocnle
Maoculo
Mocdule

303 -
304 —
305 -
306 -
307 -
308 -

309 ~
310 -
311 -
312 -
313 -
3L -
315 -
316 -
317 -
318 -
319 -
320 -
321 -
322 -
323 -
324 -
325 -
320 -
327 -
3128 -
329 -
330 -
331 -
332 -
333 -

258-4
261-A
261-8
261-C
266-4
266-R
27 5=-A
R276=A
278~4
282-4
285=4
201=-A
303-A
306-A
306-R
313=-4
320=A

15 ()
A-35

Fact and Fancy
thotohnnan o Opinyon -
iy Favorite Hero (A Written Compo ition)
Polyeons
Zvaluation and Judgment
The Digestive System and the Water Removing
System of the Body ‘
NOW.LU"an Temparature
Expansion of Liquids
Effectes of Heat on Solids
Expansion of Gases
Making a Summary
Ang Aking Kaibizan (Katha)
Centrifugal and Centripetal Forces
Moon and Tides
Making Qutlines
Paggawa ne Balangkas
Katha-"Pizta sa Aming Bayan"
The Cirecle . :
Making Announcoements
Pagiznwa nr Patalastas
Dircet and Broken Quotation
Indirect Quotation
Spatial Figures
Using Hope and Wish
Writing Compesition: "My Ambition"
The Circulatory System
Understanding Proverbs ani Fables
Salawikain
Perceiving Relationships
Stars
Sending Telegrams

LEVEL VI - ADVANCED MODULE
Total 27

~ Growth and Propgrcss Thrbubh a Democratic Revolution
~ Planning Ways nf ff@Ctlnp Changes in the New Society
-~ Performing Onc's Holo in Effecting Changes in Society

- Verbal Cluec

-~ Composition: A Picture Study

- Classification of Plants

- 5ea Rogources

- 5cale of Drawings and Maps

- Man and Hiz FEnvironment

- Igolating Doatalls in » Story

- Roading o Newspaper

- Uning an Zreyclopedia

- Muling Pagkukuwento "Ang Unang Pasko"
- Triangles and Quadrilatorals '
- Congrucnce

~ Mood of a Story or o Poe

-~ Finding Arr1L
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Module 321-A - VWriting Notos of Thanks and Notes of Congratulations
Module 322-A ~ Liham na Nakikidalamhati

Module 325-A - Isometric Drawing:

Module 326-A - Finding Veolumos of spatial Figures

Module 320-A - Diffeorent Work Centers in the Kitcken

Fodule 329~A - Buricraft

Module 330-A - Coconut Shell Craft

Module 331-A - The NDeveloped and the Developing Nations of the World
ocule 331-B - Woodcrait

Yodule 332-A - Wire and Tin Can Craft

LEVEL VI - APPLIED SKILLS
Numbers 21-30

Module 21 - Standard Lines

Module 22 - Cabinet Drawing

"odule 23 - Drawing Part by Part (Orthographic Drawing)
Fodule 2% - Working Drawings

Moduls 25 = Midrib RBreoms

Module 26 - Paper Eeads

wolule 27 - Corn Husk Curtain

I'ndule 28 -« Bambeo Craft

Module 29 - Basketry

Module 30 - Lantcrns and Christmas Treec Decorations

LEVEL VI - HOME ECONOMICS MODULE
Numbers 13-24

Module 13 -~ Personal Hyricne at Puberty
Flodule 14 - Planning Meals

Module 15 ~ Table Mannors and Table Service
Fodule 16 - Cooking Lunch nr Supper

Module 17 - Simple Methods of Preserving Food
iodule 18 - Appropriate Clothing: Some Factors to Consider
Module 19 - Mending Clothes

odule 20 - Washing Clothes

Module 21 - M1lking a Schonl Dress

Fodnle 22 - GColor and Desion

Module 23- Embroidery

Fodule 2k - Making a Centerpicce

MANUALS
Llementary Apriculture Manuals lome Economics Cooking Manual

Industrial Arts Manual Home Economics Sewing Manual



II.

IIT.

IV,
V.

VI,

VIT,

APPENDIX B

INSTRUCTIONAL MATERIALS IN IMPACT SYSTEM

Medulest: L65

A+ Programmed Teaching Modules
B, Transition lModules

C. Peer Group Learning Modules
D. Advanced Modules

Es Applied Skille Nlodules

F., Home Economics Modules
Readers for Radio Lessong

A, Readers for Pilipino

B, Readers for English
Manuals for H.,E., and iAnpnlied Skills
Seripts for Radio Lessens

Aidg for Programmed Teaching

fiy, Charts

B, Flasheards

€. Worksheets

D. Posters

E. Tachistoscope

F. Toy clocks, wheels of fortune,

pocknt charts, nlace value boards.

Ads Tor Transition and Peer Groun Learning:
A, Mans and Globe

B, Scicnce facilitles

Cs Toels [or Applied Skillse

D, Utencilzs for Home Econamics

E, Leadnrs Booksz, snswer Sheets, Postteste

ractice Exercises for Snelling, Vocabulary and
Math

B-1

555
213

39
52

21
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'165

Grouping of Modules hy Levels

~INCLUSIVE MODULE NUMBERS.

LEVEL ppa PR AT E—— o
: DA ] P SKITLS ol MODULES
I : 1-18 - - B
| Tetal 18 - - - - 1R
I 119-39 - - - |
Total 21 - - - - 21
IIT '
P.T. L0-50 - - -
| 51a,5%a,53a,
54a,59a,60a,
T, L. 51-90 71a,71b,71c, - -
714,80a,f5a,
89a,00a,00b,
Total G 15 - - 66
' 922, 0ha, 96a,
IV Q72,100a,108a,
P.G. 91-172 | 121a,121n,121c, 1-10 -

13a,151a,155a.

Tetnl 32 15 10 - 107

170a,1752,1R04a,
185a,1912,193a,
% 209a,”1lkn, 21840,

P.G. 173-256 | 233a,2h1a,2L1h, 11-20 1-12
phlyn, 2h8a, 2lgh,
2lBn,25%,25la,
n58a,

Total 84 19 4 10 12 in5

?5Ra,261a,2M1h,
261c,?fba,Phbh,
276a,276a,278a,
VI 2PPa,2R5a,2017,

P.G, 257-333 | 303a,3067,306h, | 21-30 13-2L
1 313a,3702,3214a,
37%a,3254a,3260a,
37°8n,372%,73309,
3317, 7331h,337a,

Total 77 . 7 _1la 12 128

RAND ' )
LEGENDy  P.Ts = Programmed Teachine
TyL. = Trancition Learning
P.G, = Peer Grour Learning



: ;7,‘-;" t g:’)‘ L{‘
NUMBER CF LESSONS COVFRED RY POST-TESTS
FOR LEVELS 1-3 PROCGRAMIED TEACHING

MODULE NUMRERS

LESSON NUMRER

1 1-153 16=21.
2 22="8y 29-~75; 360-43;
3 - 1h-50s 51257, SHZAR,
L 66-73: 70.705.80-87,
5 88-05. ahA1N2. 1n3-110,
& - 111-11Ry 110-126; 127-133.
7 13&-1b1; 142-1LE, 1h9-155,
8 156163, 1AL-T7T, 172-178.
5 170-12A, 187-10L: 195202,
10 203=211, 212-220: 901 227,
11 ??R-P35; 236=203, 2LL_p50,
12 253-2A0; 2A1- 769: 70276,
13 277-284;'285;292; 293-300.
14 301-308; 509=318; 317-323.
15 22%-331: 332358 339-307,
16 J4RB-355: 356367+ 3A3=370.
17 371-379; 380-386; 3B7~39L,
18 195101, L02-L00; L10-L18,
19 ni7-L23, 2L L3171, L3738,
20 . hoa s, LLA- hS h53.459,
21 hao-liae, Lép Lp3, Lol L 30,
22 he1-lio1. 49? 500.
23 501-510; 511-521,
21 570=532s 533-6h0.
25 513-55lU; 555-563
20 hel-5773y 57L - 58,
27 rg)->9)e 596-606.,
28" 607-(17, A1R-E27.
29 628-A37s GIR-FLT,
30 ALB-657, HER-ALE,
317 GLO-A78, A7Q-ERE,
32. fB9-FN7, ARR-707,
33 , 70E-717. 71B-727,
L ' 728737, 73R-7NY,
35 TLE~7E7 758706,
36 7E7=775s 77 6=70RE,
37 PEAL706 . T06-8006,
IR EN7-O1F, 817-R27,
39 PR3y 83P-Rn6.
5] PLT_REG, PE7-REA,
1 BOT=-A70, 877_06/
] BR7-A07, B03-.007,
%) onN=017y A1A-004, ——
Lz ] 95); RIS
by JTG-Q 257=066,
e »f’-o/,. GPO=087,
¥ DRN-N0As 1971007,
83 nos-1017. 1018-1027,
9 T 01050 1039-100A7
o0 TTAldT10nA 1aTas 1077 o
TOTAL NURRRR 0V DOST TES 170


http:3'39-3.17
http:4-172-1.78
http:127-1.33

4 L?G'

LIST OF DEVICES AND AIDS
Printed Devicaeg r HMedules 1-50

CHARTS: 555 Lessens

NUMBERS

LES3ON
f ] -

5 | 187-188 396199 560 88

; 8-9 [ 190 Lo3-Lol 51 P5J=b08

| 17-15 198 Y 601 857

: 17-30 211 ) €05 659

i 7-36 217 L1 609-610 869

| 3743 216 Iz 613 872-879

‘ he 2253220 Lo 615-A16 8E7

' L RRF LA LD 622 PH5~HES
) 225 hnnahiat 637 B96-896
51 233-234 L3A.438 plLA 900
T35 LT L L 907
nh AN LURLLLO A50-651 905=-906

| SHAT oL 2La 51 655-656 909

! L LRl o L5l FEN-FBY a1l
£8-72 relopes I oF (65 a17-918
7L 25 NAC-LOL ACT o721
il I oea-260 T LAALET hY 97
ol TS | L4c h773 927=-920.
-0 07 Lol Lot ART 033-935
f5-R5 A L7 AH3-086 Q39
ol 57 LG LR S1¢}
24 “7f T Ll LAl (95 948
96-773 o an6 | LAB-LOn TH0-707) 957-956
G5-99 TAnags T ol TOE=7NR 673
01168 | 7ALZPAR | N96-501 717 967
717 7012295 1 B0R-4 EE LY 969-970
118-1?1 7 90~300 511 TT0-770 977

125-124 | 306 FT5- 510 Tee [S]25

17-iaf | orl-nen | 5if 77 790
171733 aﬁh 27 500 7HE=7hD 295
13507 1329 523 759 e
156-100 7 57931-9357 27-528 i ERP)
LT 552500 530= "33 770 1007-1000
1k | 3l 3k kYA T =770 1017
1R Sl 339 AU T018-101Y
150-151 5ha-301 ohT-onn TR 1071
% TE3_5355 cholang RISV 10730
155 LS 00 77 T035= 1036
157 77 r;;; WO L =507 ']_OIPO
0% SN Ghli Oy —
TENZT7 ER=309 S50=5h7 T TORL-10%7
i 752077 7eT RS 1009-1050
107 =5 TRTIAA RPN S 1055
TF. ,r;. B ZASIE 1060
inn 3IR-700 oo w7 TO6R=TN07
Tl éqg 10 grioy

i THE (,rj:‘lmqg e | T
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|56

LIST OF DEVICES AND AIDS

I. Printed Devices for Modules 1-50
B. FLASHCARDS: 213 Legsons
53301 NUMBERS
t11 230-231 Wiy 6 Ll 691
16 237-2738 150 697
19 AP , hsp 708
LI 2Ll | Lgm 711
L3 LY . LbE 73k
5 2L9-251 T LAF 738
57 n58 i k78 746
73 261-262 I Las 719
oe 26h-265 510 762
7 2GR 212 772
81 270 519 776
88 277 522 7oL
119 27L 551 798
125 n76 CE5.55A 806
126 279 558 R17
3k 207 567 820
136 315 57 8273
141 341 572 £32-2333
143 307308 _ 576 £36
149 356 578 BL3
152 367 502 aLé
154 367 584 _BL9
156 JAL-367 sRA-587 R63
158 371-372 589 a83
161 37k 502-594 "R01-R0%3
187 370-7381 598400 208
173 323 603-604 N36 -
1901 38A-387 N7 -A0E Qoly
192 351 (18-620 959
190 303304 623-628 9hL
. 196197 Lno ~31 a8 5
. 1.99-200 hop A5 087
203-206 17013 639-6l0 - 992
206-210 e Fly7 996 -
210 LR 0 G 1000
217 S Lo7Le3 (92-6573 1020
216 R (63 » 1032
20=207 L3713k ABE Toll
275 Lo 677678
227 AL LWL 685
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LIST OF DEVICES AND AIDS

I. Printed Devices Tor Modules 1-50
C. WORKSKEETS: 39 Lessons
LESSON  NUMBERS
9 36 119 Los 138 L43 541 1001
15 39 186 L09 439 Lol 612 1010
21 40 233 L1k g L8l 752 1011
25 |1¢3 335 L19 L59 heo 78 1061
27 110 380 L7 L62 529 Q82
I. Printed Devices for Modules 1-50
D. POSTERS: 52 Lessons
IESSON  NUMBERS
50 756 966
2685 768 972
360 780 973
390 119 979
5¥ B2% 985
55 a2k 1003
) ALT ] 1014
5%0 895 1022
61h GI1 1025
63 920 1028
669 926 1037
710 931 1038
715 933 1045
719 936 1058
720 9.2 1062
7e5 oL 1064
1z 956
751 962




L
B

LIST OF DEVIGCES AND AIDS

I. Printed Devices for Modules 1-50
E, TACHISTOSCOPE: 21 Lessons
LESSON  NUMBERS
378 Lug 735 766 788 f28 ool
Ln6 634 7040 775 Bl al g 1012
l 701
Ho 6L3 760 785 814 o7k 1016
F., TOY CLOCKS: 3 PIECES IN EACH LEARNING CENTER,
G. WHEEL OF FORTUNE: 3 PIECES IN EACH LEARNING CENTER.
H, TOY MONEY:
A, Coin denominations of Philippine currency on
cartolina, drawing.
B. Paper bill denominations of Philippine currenéy on -
cartolina. h
I. POCKET CHARTS: 3 PIECES IN EACH LEARNING CENTER..“
J. PLACE VALUE BOARDS: 3 SETS IN EACH LEARNING CENTER,




Appendix C

NUMBER OF MODULES TRANSIATED/ADAPTED AND
ACCOMPANYING MATERIALS PREPARED



s !Q)O

NUMBER OF MODULES 'LRANSLATED/ADAPTED
AND ACCOMPANYING MATERIALS PREPARED

YLk

o I ACCOMPANYING !
Lgver| MODULES MATERIALS PREPARED
Fu'lly_§ Part. | Adapted| L.B. ' PT/WS C.L. REMARKS
" |Trans. Trans, :
)| (2) " (3) (4) OO (8)
BASIC | ; ' ; \
_T I [ WS PTM
I 2 WS PTM
I 3 , I Ws | PTM
7 4| i WS | PTM
i 5 | | WS PTM
I 5 ! [ WS PTM
I 1 7 ! | ws PTM
T 8 | | WS | : PTM
I 9 | [ WS ! PTM
L1110 WS i PTM
I 11 CWS ; PTM
I 12 | WS | PTM
L 13 L WS PTM
AL 14 | WS PTM
I 15 ! i we PTM
I 16 | ! WS ! PTH
1 17 e | PTM
! 18 | i WS | PTH
i 19 | Fws T PTM
Ii. 20 | | Pws | , PTH
Iz 21 i bows T ! PTM
i 22 f WS PTM
I 23 I ! : . WS PTM
LI 24| i "WS ; PTU
Ii 25 ! ‘ WS T PTM
IL 26! | WS | PTH
1I 27 i ; L WS PTM
11 28 | [ WS PTM
_II 29 ? L WS | I PTM
I 30 ! WS | ’ PTM
R | Ws ! PTM
L II__ 1 32 [ WS ] PTI1
IL 133 | , i wWs | PTM
IL ;34 ! : L ws PTM
IL__ |35 | ; WS PTM
JL 136 ! | WS | PTM
iL 37 il L WS PTHM
1 .38 | | WS | PTM
AT 39 ] WS PTM
It i 40 | ' WS | PTM
Lo 141 i Fws PTH
L 42 ] ' T W5 PTM
L RN 1 WS PTM
LI 4 | WS | PTM
fie 45 | j LW } TN
s 46 ; W | PTM
il 47 ] f LWs ! PLM
L 48 ! [ ws | ( PP
AR S 49| i , WS ! EL

=
—
(O
o
=




3(&[

@ ; @ Gy (6 (7) | ) 5
1L 51 Cx LoET Ty, I j
(ST f ox v Tr. li *
IIL R w0 P Ty, L

TIIT A oy i i Ty, M
IIT [ 55 | oy L PT ? Tr, M
LIT 1 5¢ ) f Tk pr ] ; Tr. M

_ LI | 51, T | Tr, M

11 58 x . PT ! 1 T, M

LI 59| _x ] PT L Ir.l

L III 60 | " x . PT | Ty, M

DOIIL 61 | x| PI ' Tr. b
LII ! P52 S ¥ Tr, M
LIT : 53 x Pl - , Tr, 1
IIr 04 Cx . pr 1 Tr. I
T 65 ! P Topr N Ty, M
1L, 66| XL ; Tr. M B
Iy | Y x P L Tr, M|
TII | 68 | L x PT | g Tr,
TII L 69 1 C x . | Tr, M
111 70 | | Cox Lo Tr, M
IIr 71 ! L x| p Tr, M
1L 72 x | Tr, M
ill L 73 Mk 1 pT i Tr, M
LII ] 2 fx T Tr, M
LI i .75 . X T Tr, I
III ' 76 | X PT ! Tr. M
111 : 77 L x LB A , Tr, M

| 111 ﬁ bogg x !PT ’ Ty, M
III 79 x | Pr Tr, i
111 80 ! ' x | ur Ty, M

Il L. 81 | X | BT Tr, i
111 ; 182 X T ! Ty, M
LIT ! L83 X P . ir. i

. _IIT 34 , X 21 ; Tr, @i
111 ' 85 | x T Ty, I
III 86 ! X T : Ty, b
111 87 CX Er Ty, M

| _III {83 | i x| P Ty, M

CIIT 89 bx P Ty, M

[ 111 90 T x P f Tr, M

L; Iy 91 , Ty R

A | 92 Yx kI

Lv 193 I x v PL

Iy W Ly N !
v __ 95 | x PT .
v 9 [ x | @ i
1v 97 | % YT ‘

v 98| e L.

IV 199 Lk or
IV 100 e
Lv ) Ligr I T ,
v L102 [ x T :
v 103 L X vl
—AY 1os | e
Lo 105 L xR 1
v ] L 106 o rp Lo




[ (2
LW @) W 6), ) ) | &)
P v 107 | = i
v 198 P x oo
. IV 1 109 X 2T
IV 110 X o
I 1v 111 X, DT
IV 112 | X PT
IV , 113 | X T
LV 114 X BL
IV : 115 x_ . P
IV | 116 x | PT
1v i 117 i X ] PT
v ' 118 ! X . PT
L1y } 119 ! X BT
LoIv 120 % PT
Iy ' 121 L x PT
Iy 122 S x Py
i , 1253 X PT
1y : 124 Cx PT
IV ' 125 i x PT
IV ! 126 Cx BT
IV : 127 - x| PT
A 128 i x L. PT
IV | 129 " x. . PT
1y | 130 . i x . ET
Y i J131 . x V PT
v___ 132 i x i PT
IV : 133 x4, PT
Y ' 134 Cox PT
IV 135 X PT
LV 136 X | PT
F v ' 137 i x| PT
v__ 136 L x T
v ; 139 b 2T
LV 14 X T
1v ! 141 X PT
v 143 | L x oT
Lv ; 143 | Cox PT
A . 144 X BT
v ‘ 145 | x PT
I 146 T BT
Iv I ' 147 Cox PT
IV 148 % PT
IV 149 X PT
IV 150 P T
IV * | 151 | x PT
Ly j ' 152 Iy T
v b 153 I x PYr
1Y ’ 154 X PT
v 15 L x Pr
Iv L1560 Cox T
1V 157 I x Pt
LV | 158 Cx ¢ PT
LV _ 159 [ x PT
AY 160 Fox ! PT
sL v 161 ) x0T
f’ IV 162 | | x i
LV 163 | x oy
IV 164 ' [ I ox PT L




()

167

PT
PT
7T
PT
|
e

i

S
X
X
X
X

174
175 |
176 .
179
180 |
181 |
182

183
184 !
185 |
157
188

189 |
190
191

I

165
166
163 |
169
170 |
172

167
171
178
122

X

- 221

(1)
v
1v
1V
v
v
IV

o B I B B B B B I B L B R R R I R R R I A i e E
. [ Ny S ] I JE0N S, W RS SR G BN R S X p
N OrS| o o O Wi o Ol o] on] TN O
[e2} K eatXaal Ko QIO O OO OO O] i) et =t | ri] i —— ey
=4} et} ] — (3 Kt NaV ] IS L aN] IaNT o\ ] FoX N1 N1 X XTI Nt RN oo
-— S - -4 - - - - -4
I (R USSR S QNS NN AP N R —
o N Ol D)~
N Oy o O] O i} vt
—} — ooy NN
- — g —_ =3 }— p——- —p ——— = -t -
i e ko b Bed R B e =g B e e o Bt R Bt ol ot o) B0 o N (Y N KON O

,akfrrAI—iL{;r _LA _. —.nl_l 4 m _r A N S S




1 @ @ W G (e (D (8) f
o , ;
v 2273 x Py )
Voo 220 x| PT
N L 225  x Pr
{ v 225 x oL
, v 227 x . PT .
! v 2286 x . 7T '
v 229 x4 Pl
2 y 230 x| T
3 v 231 x PT
L.V 232 x Pr
; v_ | 233 x| PT
! v ol 234 x 2T
v 235 x )
o 230 x 2T
. 237 x B
Y 235 ] X 2
oV 239 % oT
P \Y ; 240 x °T
\Y i 261 % PT
i v 202 x PT ' }
v L 23 x e i
v 24 x °T
v 25  x Pr
\Y 2.6 e FT P
Vv 27 x N |
v 248 x BT i
v L9 x L ;
v 250 % P
— 21 x T N
- v 52 x CL ' .
V ;253 X 2T I
v 254 x U pT !
v 255  x I )
v 256 x PL |
VI 257 = ' 2T 5
.. VT 258 e ' T ;
v 259« pT i
VI 200 x I
VI 261 N
RN 2 S 262 % T
..... VI 264 Bl
.V 264 o1 '
Vi 265 o1 B

—_L 206 o7
VI 267 2T

S 268 x il
B :

<
—
i
~J
<
=

S S e
v 270 . T
i VI 274 i y T
S 2 S & X 1




L)
(1) (2)  (3) )y (5 i () E, (7| (3) !
VI 276 . x  FT . :
VI 277 x P - ,
VI L 278 . x _PI ; ! 4
VI 279 X 2r i ! )
VI 280 x BT i : ‘
VI 281 X PT = |
- VI _ 282 x ET f :
I 283 x PT ‘ .
VI 284 x PT | ‘ i
L VE 285 ' X PT : ' }
)L 286 X o ; j
T 287 X 2L , I
VI 288 X °T ! i _
VI 289  x 2T 5 |
VI . 290 x PT ! i
7L 291 x T ‘ |
ML 292 ' x e : , ;
V1 293  x T ; 1
"L 294 x 2T ; J
e 295 ' x 2T 1 ;
.t 296 % ' PT ‘ i
A 297 x Pr 1
e 4 298  x PT |
L 299 P PT | . '
IS 300 x ET ;
. 301 X 2T i
VI 302 x 2T
VT 303 x oT ; !
. Vi - 304 X LT ! i !
A 305 x T !
S 106 x ET '
- v 07 x Pr i
VI 308 X ’ PT '
VT 3%  x !PT
eVl 310 x 3 ; ,
VI 311 x PT ;
VI 312 x 2T !
A 313 x 2T :
- LR 3i4  x LT ! |
S 315 0 x LT i ;
Vi 37f 2 Pr
Vi 317 x| o
L 318 x . FT :
VI 315 x PT |
S 320 x Pr !
J 320 x T
P, R
A 323 x PEl
- L 364 x5
VL 315 x A
L ML 306 % CT ,
SO 3 327 % PT . J
VI 328 B i . 1




¥ o
/’1/(1
B — - . — i
oD@ 3 ) sy ) (7 S €D i
r VI jj ; BT " : ;.'r.:.?‘:lrl‘j.{l‘Vl_ : !
v 330 x|
bovr ] 331 x T
L vi | 332 - x boPT |
Loy | T 333 . x| br .
| ALELTED SKILLS ' ,
S AU Y X 2L
{1V 2 ‘ ‘ ‘ oy
. L f X T :
Lo B ek ? x R s T
IV i 5 ' X T i -
IV 6! , % o1 ,
7 ’ " or i .
Iy g ! X 3 B
vV~ 9 | 'x Py I 5
IV 1 10 | X I |
[ Vo1l : X Pl !
, V12 X .2 |
.V 13 j X : Pl
eV 14=a ! X DI
VT ' | ! X T o
:,_,v_ v l4-¢ ! D x ? PM
- V_ 115 L x | FU
- V_ 116 x . Pl
— Y17 { ‘ X 1 ™
! Vv .+ 18 . pp o ; ol
[ o—— T l }7: ;{-‘ l X ; 14
VLT 20 ' X i, ;
A | X IT ‘
;-»---—VJ" 22 ‘ X : L . : i
YL 23 X v |
VL : x___ ¥
O  m— . ———
A Y A A N S
T e R S SN
Vi 30 ‘ ' " e
paa —
._HOHE ECONOMICS
R AR X |
N 2 1 X o
—— 3 | X ! b
v 4 . ! X Pr ;
- v 5 ‘ L ! Y
. v 6 X T !




* 1T

1 ! ] !
(W [@ G | @ 6 (D (3)
B v 7 L % 1T !
\Y) 8 X ¥T |
v 9 X PT i
\Y 10 | X YT
\'} 11 | X PT
VI 12 X PT
VI 13 X T
VI 14 x EL
VI 15 X T
VI 16 x PT A
VI 17 X PT i
VI 18 "X PT ]
VI 19 , T x ™
VI 20 | X ) E
VI 21 | X PT | |
VI 22 | X PT [
vl | 23 ! X PM
VI | 24 X i PM
R
TOTAL{ 157 | 103 126 |
SUMMARY:
A. FULLY TRANSIATED® - - 100 Basic Modules

B. VARTIALLY

C. ADAPTED -
LEGEND:

' L L.B, ~-=--

P.T, ====

W.S, ~=--

C.L. ----

PIM  ----

Tr. M---=

33 Applied Skills Modules
24 Home Economics Modules
2 Mopuals 1in Applied Skills
2 Manuals. in Home Economics
161 Total

TRANS. - - 103 Basic Modules
17 Advanced Modules

120 Total

------ 126 Basic Modules
_73 Advanced Modules
199 Total

Leader's Book

Post-Tcst

Worksheut

Checklist

Programmed Teaching Module

Transition Module

Performance Hodule




Appendix D

MANAGEMENT FORMS



Forem 2

INDIVIDUAL PROGRESS CHART

This is the Individual Progress Chart for each child,
.To. be most useful and meaningful, it should be accomplished
at least weekly by the I., S. using data to be nrovided by the

I, S. Aide.

To minimize paper work, the numﬁérs of tﬁe Peer Group of
Programmed Teaching modules allocated ner grade level are -
printed in sequence. The indicated numbers of modules completed
may thus be comnared with the numbérs'reqpiréd fbr“g grade level

to estimate the progress of a child,

Since each grade level has a different set of modulés,

there are specific forms to be used for each.grade.

The accomplished form should be filed alphabetically by
family and by ﬁeer or prdgrammed teachinﬁ group, It may be
helnful if families and grouns are assigned anpropriate names

for identification purmnoses.



NAME OF PUPIL

FAMILY

'INDIVIDUAL PROGRESS. CHART
19_ 7 - 19

GROUP

‘1.9,

YEAR' TEVEL -

I

Module
Numhers

Lesson
Numbers

Date Posttest
Passed

No. of Times
Posttest Was
-Taken

Remarks

1-15

16-21

22-28

29835

36-13

bl -50

Iy

88-95

96-102

103-110

111-118

119-126

127-133

134141

142=10R8

119,155

—_—

156-163

160171

172178

179-186

187-1900L

195-202




Feorm 1

ATTENDANCE RECORD

The IMPACT system has the game “attend-
ance requirements as the conventional system.
However, in extreme cases and whenever  jus-
tified, IMPACT may waive the requirement of
attendance for some time., '

Tt is recommended that the regular school
Form 1 be utilized tut that it should be
modified to include additional information,

The 1listing of names should be alpha-
betical, by family and by peer or programmed
teaching group.

on the first nage, after the names of
the children, indicate sex, age, year level,
and the names of their parents or guardians.
Other items of information may be included

at the discretion of the teacher.

For the upper level children, a record
of the Programmed Teaching assignment is
provided in this form. The source of this

snformation is Form 4,



FAMILY

GROUP

Name

Sex

Age

Level

.Parent/Guardian




PROGRAMMED TEACHING RECORD
Lesson Lesson
No, Date No, Date




ATTENDANCE
June
213 L 61718 9-Hofiftz2n34is.
s
| !
|
|




161718192q212423?425262728293051




N

ATTENDANCE

July

e

11

T
22 ANES




R

Y‘.I. T — e ————————
(o)
o
o
o
N
oo —_ —
2 —_— ——
o~
fa\J -—
\O
—_
W
o
=

2223

18192({21




ATTENDANCE

March

N

15




—
}
]
|

6p7R8l29BOB Y

st

2c2122£3

’18}9




Module
Numbers

Lesson
Numhers

Date Posfteét
°  Passed

No. of Times
Posttest Was
Taken

Remnarks

10

203-211

212-220

221227

11

228-235

236=2473

2Ll _252

12

253260

261-269

270-270

.
W

277-28L

285=-292

293-300

1

301-308

309-316

317-323

15

324-331

332-338

339~347

=
DA

348-355

356-362

363-370

17

371-379

380-386

387-394

395-401

402-L09

L10-416




INDIVIDUAL PROGRESS CHART

19 -19_ "
" NAME OF ‘PUPIL . - - . YEAR IEVEL II
FAMILY - GROUP .. T1.S. _
Module Lesson | Date Posttest | No, of Times
. Nunmbers Numbers - Passed 1 Posttest Was | Remarks
‘ I Taken -

19 B17-423
L2L .31

L32-438
.20 | 39-445

Lhb-bs52. .
453459
21 L6o-466
LE7-473
L7l 4RO
R 481-491
492-500
23 501-510
511-521
24 522=532
533-542
25 543-550
| 555-563




|

No. of Times |

Module Lesson Date Posttect
I Numbers Numbers Passed Posttest Was | Remarks
Taken
24 564~5773
574 - 58k
27 5852595
596-606
28 607—617
618-627
29 628-637
! A38-647
o an 648657
‘ 658-668
31 669-678
679-688
32 689-697
£598-707
33 708-717
718-727
R 728-737 B
| 738-7L7
| 25 748-757
758-766 - -
36 767-775
776-785
37 786-795
796-806
38 807816
817-A27
19 828-8137

R3B8-8U6




INDIVIDUAL PROGRESS CHART
19 -19

- NAME..OF PUPIL . YEAR IEVEL . III .

~FAMILY.. S GROUP .. . ... I.S,
Module | Lesson | Date Posttest | No, of Timesg. .
Numbers Numbers Passed i Tosttest Was | Remarks

Taken
w0 | aupenss
S  BEVLREE
S _8A7-876 "
e ... 877-996 L
Lo ... 987-897. |
| B98-907 ’
by 908-917 I
a M.M.-_aig;ézé.A T,A
Ll 927-935 .
o 936as )
1,___u5 e OL6~956
o 957-966
k6 » 967-977
| 978-987
L7 988-996
__ __997-1007
L8 1008-1017 |
1018-1027
49 1028-1038
1039-1048
50 ___1049-1058
| 1059-1067










NAME. OF PUPIL . .. .

b

INDIVIDUAL PROGRESS CHART

19

- 19

GROUP

JAMILY

YEAR IEVEL IV

I.S.

Module gDate Post- No, of Times Module % Date Post- No., of Times
Numbers | tést Passed | Posttest Was Numbersj test Passed | Posttest-Was
Taken ; Taken
91 111 %
92 112 ..
93. 113 .}
ol | 110
25 115
96 116 |
97 117 |
98 ' 118 & .
99 119 |
100 120 |
101 | 121§ J
102 | 122 |
103 123
1ok i 12b
105 | 1725
106 - | 126 i
107 | 127 |
108 128
109 129
110 130
i I
| 131 :




M OF PUPIL

INDIVIDUAI PROGRESS CHART ™

_ YEAR IEVEL

IV

MILY. o _ GROUP  I.S..
Module Date Post- | No. cof Times Module: -}-Date Postw - Mo, of Times |
Numbers ; test Passed | Posttest Was Numbers | test Passed | Posttest Was
. : - Taken R B © . Taken
132 :'152..}.”“ )
133 153
L 154 1
135 155
136 156
137 157
138 158
139 159
140 j 160
1h1 161
142 162
1b3 163
14h 164
*lg 165
1Lé 166
1h7 167
1483 168
_1k9 169
150 ‘170
451 171
72




NAME OF PUPIL
FAMILY

INDIVIDUAL PROGRESS CHART

19 =

————

19 .

o

- GROUP

I.5,

YEAR LEVEL- -..

Module -
Numbers

Date"Post-
test Pagsed

Nea, 3f Timed
Posttest VWag
Taken

Module
Numbers

" Daté Post-

tegst Passed

.No., of Times
Posttest Was
.Taken

{{ARPPLIED

SKILLS .

{ADVANCED.

92-A

S

oA

P

———

- e e e

i

A96_A.

FRU U S 38

97-4A

100-A

108-A

121-A

121-B

121-C

o [0 ko fon fr

123-A

10

129-A

136-A

143-A

151-A

155~-4A
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- FAMILY - ..

19 - -

19

- INDIVIDUAL PROGRESS.CHART

_ YEAR JEVEL

... GROUP... . .. .. I.S.

it il

Y

Numbers

Module

T ——

Date Post-

test Passed

|No. of Times

Posttest Was
Taken ’

Module
Nurbe?'s

Date Post-
ptest~Passed

bt b — e b

tNo., of Times:

Posttést Was
" Taken'

i73”“”'

194

BT

- {ge -

17w

196 SRR P SRR UUTUIUPN RPN

176

qom

R i
g R ;

108 -

199 |

ing

1ot e R

180 "

oy e

181

-—.-202-.-‘ s e PoremBess . FLRRTPYTR RPN ) = . e PR e

182

203

183 |

184

208 J -

185 |

186

207 ©

187

208 -

188

209

189

.zidv

190

211

191

212

192

213

193

214
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INDIVIDUAL PROGRESS CHART

19 -19
.. NAME OF PUPIL YEAR IEVEL =~V
FAMILY . . GROUP I.S.
" Module |Date Post- | No. of Times {Module |Date Post- |No. of Times
Numbers | test Passed | Posttest Was| |Numbhers |test Passed |Posttest Was
Taken Taken
215 - 236
216 _ 237
217 238 T
218 239
219 olg
220 241
221 202
222 213
223 2Ll
22l 245
225 2h6 )
226 2Ly .
227 2ig - ,
228 249 N |
229 250
238 251
231 ) 257
2372 253
233 25k
234 255
235 | 256




. NAME OF PUPIL ___ .

A5

INDIVIDUAL PROGRESS: CHART

19

-1

GROUP

I.S.

YEAR LEVEL ... V. ...

FAMILY — L
Module : |Date Post- |No. of Times| [Module | Date. Post- .| No, of Times
.| Numbers |tegt Passed |[Posttest Was||Numbers| test Passed | Posttest Was
R Taken S Taken
ADVANCED |, _APPLIED SKILLS '
A7lh ST D
1751 12 o
180-4 - A3 L 4 
-185-A - - !
1917 - 1h-b |, - } h
1934 1hac
209=4A 15
214 <A N
- 218-A 3 N
233-A 1
241-A 19 -
241-B .20 _ |
2Ly "
Rl 5 B~ —
2L.5-B ) _
248-A N
253-A ;
254 -/ -
255-4" -
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 INDIVIDUAIL PROGRESS CHART

19. -~ 19
" NAME ‘OF PUPIL  YEAR LEVEL VvV
FAMITY GROUP I.S. -

" Module | Date Post- | No. of -Times|[Module |Date Post- | No. of Times
Numbers | test Passed | Posttest Was|iNumbers |test Pascsed | Posttest Wag
o Taken _Tsken -

HOME ECONOMICS

-
—
=3
L
PR
6
7
8
9
10
11
12




INDIVIDUAL PROGRESS CHART
19 =192

NAME OF PUPIL YEAR LEVEL V1
- FAMILY GROUP I.5.
Module, | Date Post-..[No. of Times| .Module Daféfbbét; :4N6:LB¥'T{ﬁés
‘Numbers |- test Passed | Posttest Was| (Numhers |test Passed |Posttest Was
: ' Taken Taken
257 _| |.228 -
258 . 27 -
259 280
Ty a1
261 282
262 283
263 28L
2Rl 285
265 286
266 287
267 288
268 289
269 290
270 291
271 292
272 293 |
273 29l .
274 295
275 296
276 297
277 298
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~INDIVIDUAL PROGRES® CHART

19 - 19__
NAME OF PUPIL _. . YEAR LEVEL VI
FAMILY GROUP I.S.
Module | Date Post- |No. of Times| |Module Daté“PQst— No. of Pimas
Numhers| test Passed |Posttest Was| |Numbers ‘|test Prened | Posttest Vias
‘ Taken Taken
299 317
300 318
301 319
302 320
303 321
30l 322
305 e 323
306 324
307 325
308 326
309 T . -
310 o |
311 329
312 330
313 331
314 | 332
315 333
316
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INDIVIDUAL PROGRESS CHART

19 __

-19

YEAR- LEVEL

GROUP

I.S.

VI

"Module .
Numbers

]
Date Post-
test Passed

'NB. of.Times

Posttest Was
Taken

|

Module
Numbers

ADate Post-~

test Passed

No. of Times
Posttest Vas
Taken

DVANCED
258=A

326-A

261=A

328-A

261-B

329~A

261-C

330-A

266-A

331-A

266-B

331~B

275

332~

276-4

278-A

282=4

285-A

291-A

303-4

306-A

306-B

~ 313-A

320-ﬂ

321-4

322-40

325=-A




INDIVIDUAL PROGRESS CHART
19 - 19___

NAME™. YEAR LEVEL YT

8

o

IILY GROUP I.S.

(3

{
1
Module Date Post- No, of Timeg|| Module Date Post- No, of Times
Numbers | test Passed | Posttest Was| ! Numbers| test Passed | Posttest Was
i Taken Taken
[\PPLIED [sKILLS HOME ECONOMICS
21 13
| 22 1L
23 15
24 16
25 17
2 18
27 19
28 20
29 21
30 22
i 23
: 24
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Forq 3.

TEACHER'S DAILY LOG

The change in the role of the professional teacher
from direct teaching in a conventional classroom to that of
a manager of the learning process in the IMPACT system

necessitates that she has'ready access to various types of

information which she herself puts on records

There are many ways by which she can accomplish this,

The use of form 3 is suggested.,

An ordinary notebook will do to last for one school
year, In view of the range of information which need to be
recorded, it will be convenient if all the information is

contained in one page,
Information should be recorded daily.

Under column 5, information includes names. of

agencies, institutions and services as well as personSs

Column 7 refers to the name of the particular

Peer Group for whom assistance was directly given,

In the absence of a notebook of convenient size, the

information can be placed in separate £Orms,



2

30

POST TESTS GIVEN ‘ COMMUNITY RESOURCE UTILIZATION
Month {Date
Mod, Names of Names of Re- Mod, .
No, Pupils source . Persons No. Group| Nature of Assistance
1 2 3 4 5 6 7 8




Form 3

T U T O R S

REMEDIATION

OF LEALRNMING

DIFFICULTIES

MoC

Names of Na~es of Names of Nature of . A
. . . . R Measur
Tyutor Punils NO, Pupil(s) Helped Difficulty emedial Measures
9 19 11 12 13 14 .

/<
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Form 4

PROGRAMMED TEACHING ASSIGNMENT

This form is a daily record of the assignment of Programmed
Teachers, It is a source of the same information to be indicsated

in the permanent record or Form 1,

If no printed form is available, it can be copied in a

convenient part of the chalkboard,

The form may be accomplished by the Alde, or the Programmed

"Teacher himself,

Under the column "Programmed TPeaching Group", the numbers
1, 2, 3, 4, and 5 should he replaced with the names of each
Programmed Teaching @roup under one Instructional Sunervisor,

g+, Camia, Add as many columns as there are groups.

An X in the cell under a Proframmed Teaching group will
indicate that the Programmed teacher concerned was assigned on

the specified date for the indicated lesson,



55

Ferm L4
COMMUNITY LEARNING CENTER
Family . - Instructional Supervisor
Number * Name of Programmecd Programmed Teaching Group

'Détej Mod,: Lesson Teacher 1 2 1 3

i
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Form 5

- LEAXNING CONTRACT

The need to sian a contrct for a set of modules
taken out by a peer group is aimed at instilling responsi-
bility and seriousnmns in nne's study, It alfo allovs a
group to ntudy outsice of school hours und to assist peér
group rembers wno have heen ah»sent,

The form fcr this may M in looce sheets or in a
notehook, The latter 1is preferred ard 1s the one
illustrated,

I7 a notehook is used, the Aide may allot several
sheets to each peer group to ne used throughout the year.

In the column for "Date Actvrally Returned," the

Aide should indicate the exact date and his initial,
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LEARNING CONTRACT

Form 5

Peer Group Family

Instructional Supervisor

Ade, the membhrrs of Peer Group

finish the modules indicated on the dates specified:

promiste to

Signeds
Name Name
Name Name
Name _ Name
Date 'Module|Date to be Signature of Date Actuaily

Borrowed |Number |Returned

Group Leacder

Returned
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Form 6

- . INDIVIDUAL PXOGRESS REPORT

The Individual Progress Report for IMPACT,
~unlike the report card for the conventional system, .
issued monthly in order toc make more frequent reports -
‘of pupil growth to parents.lifhis'is in accerdance with
the IMPACT concept of.getting the.maximum involvement of

parents in the education of their children,

For the nonmodularized subseeﬁs;rrhe retipg'sysrem
used in conventional schools will be utiiiéed.

At the back of Form 6, the I.S, iseto indicate in
the space provided her overall evaluation of the rate of
progress of the child, She should solicit the cooperation
and a551stapce of the pﬂrente in cffcctlng remedial

measures called for.

In the columns for Required and Completed, indicate
the serial numbers of the modules, This information will
~be more useful and meaningful than the information on just

the number of modules,
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Republic of the Philippines
Ministry of Education and Culture
Region IIL
Bagong Buhay F Elementary School
San Jose del HMonte, Bulacan

INDIVIDUAL PROGRESS REPORT

Form 6

Name : 3 Age Sex
School Year - Year Level
I. s, Family
i }
. BASIC MODULLES! ADVANCED MODULES| APPLIED SKILLS !HOME ECONOMICS
Months d , - |
Re= Com- Re- C om=~ Re- Com- Re~ Com-~
uired| pleted quired! pleted quired! pleted !quired!pleted
June
July
August
September
October
November
December | !
January |
February !
March
RATINGS ON NON-MODUIARIZED SUBJECTS?*
. 1 [ i
SUPJECTS June ;July | Aug.|Sept’ !Oct.! Nov. | Dec.| Jan. | Feb. | March
Music
| Ar H |
| Ha:i1th !
B |
S.outing !
1 | l
*As in the conventionel system, ratings will be in terms of these categoris:
0 = Outstanding (91-95) M8 = Moderately Satisfactory (71-75)
VS = Very Satisfactory (86-90) NI = Needs Improvement (70 down)
S = Satisfactory

This pupil ic eligible for admission to Level

Instructional Supervisor School Principal
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Form 6

To the respected parents of

This report serves to inform you of the progress of your child.
Please examine it and kindly return it as soon as jossible through your

child, or personally if you wish,

In addition to the information on the other side of this card, please

note the following:

Your child is observed for this month as:

You are requested
to sign your name

Month COMMENTS on the space pro-
vided for each
month.

June

July

August

September

October

November |

December

{

January

February

March

School Principal



School Year

Form 7

END CF THE YE AR EPOR
Instructional 3upervisor Family
NN
Date Submitted -
i Entr MODULE /LESSON PROGRESS Elicible
Name s Sex |Age Leve{ Basic Advanced ?pplied Skills|Home Econonics for
Modules Modules iodules Admission
Re-~ Com- Re- i Com— Com-— Re-~ Com- to Level
quired |pleted|quired|pleted] guired |pleted| quired|pleted L

= 1
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Appendix E

THE PROGRAMS



»

STEPS IN GROUP TEACHING PROGRAMN (GIF)

STEP I, (GIVING THE TASK)
1, T resents the Task

Examplet
I want you to read this sentence,

"STEP II. (PRCVIDING 4 MODEL)
"1, PT  provides a lodel
- Example!

This is a dog. (The class reads the sentence,
"This is a dog"s)

STEP III. (CALLING THE PUYILS BY GROUP)
Examplet |
1. Children on thisside (PT pdints to the left)
2, Children on this side (PT points to the Tight)
STEP IV, (CaLLING THE PUPILS INuIVIDUALLY)
Example?
Jose, read the sentence,

(Jose is chosen first because he is a good reader, Let all

the children read individually, calling on the slower readers

last,)



(GROUP TEACHING PROGRAMME)

i ST

STEP I

STEP III

—

[N N

PT presents
the task to

the group

group imitates

PT presents
the task to
the half of

the group

—_— — e ——

half of the

group imitates

PT asks the

> student
"individually

the studer:

answers

STEP IV

correct

-$ e em e N e

student

[_1mitates _

aroun

rSspons

right
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STEPS IN SIMPLE ITEw PROGKAN FUR-GROUES
(S1PG) '

This Item Program is used when the lesson task 1s-simple, i.es,
it is a single task not requiring analys’' fnto parts., In this-
program, Steps 2 and 3 are combined into .  step.

STEP 1. (TEST STEP)
a. Teacher presentgthe task,
Example?
What is this word?
Example of the word: "lLali"
b. Teacher callson a pupil.
ce The pupil will read the word, ?MAN."

d. If the pupil respondscorrectly, teacher praises him go to
Step 4 (Step 4 is Group I‘espoqse)

STEP II., (TEACHING STEP)

a. If the pupil cannci read the word "LAN", the teacher will be
the one to read the word for the child, ‘

Example
This word is “hAN",

b. Let the pupil repeat what tng teacher reads.

ce When the pupil does sc, teacger goes to Step 4 (Group Response)
If the response is to point,Step 4 is omitted,
i

STEP III. (TEACHING STEP) This step 'is the same as in Step 2 including
the procedure, '

STEP 1V. (GROUY RESLCHSE)
a. Teacher asksthe proup to repeat the correct responsecs

Example:
1. Now, cvaryone
2. New, cverybody !
3., Now, ail of yous



b

L4

If all or most of the group .respond correctly, teacher
praises them, o

If few or none of the group respond correctly teacher
repeats the correct response until they do so,



SIPG

(SIMPLE ITEM PROGPAMME FOR GROUP)

STEP I STEP IV

PT presents/ \\\\\\\ right —_—> praise 5

asks the If group

studznt - the answer/
= -~ - - is response
— T T T~ WIONE .|  3TEP II STEP ITI

the student

ansvers PT gives the . DT asks the

. correct answer—mg> question d
" the student the gtudent right

imitatecs answers
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READING -ITEM PROGRAN. FQ.u GROUPS (KIEG)

This program is-used primarily to analyse a sentence into words and
to re-synthgsize the sentences

It can be used for this purpose in two ways!

a., If the lesson consists of a list of sentences in which each
sentence is labele” as an item, the program is applied to each
sentence item separately (one sentence at a time.)

b, If the lesson consists of continuous text, for examnle, a paragraph
or story in which the ‘'sentences arc not labelled as items, the pupil
is allowed to read without interruption until he makes a mistake.
The sentences in which ho made the mistake then be:omes an item,
to which the item program is applied. In this applicaticn, Step 4
is omitted.

STEP I. (TEST STEP)
a, Teacher presents the task

Example e

Can yru read this?

L. Tgacher presents the sentence te be read, and callson any
pupil in thc group.

Example of the sentences
"This is a cat."

¢, If the pupil veads the sentence correctly, teacher praise
him and poes to Step 4 (Group Kesponse)

d. If the pupil can not recad the sentence or makes one Or more
mistakes, the teacher has him complete the sentence trying to
read every word, When he finishes the sentence or indicates
that the he can not do so, the teacher roes to Step 2.

STEP 2, (TEACHING STLP)

a., Tecach the pupil the words missed in alphabetical order, or
mixed order, not in the order they apnear in the sentence.

Examplet What is this word? (Xf the pupil reads it correctly,
teacher praises him and poest®he next word to be
taught. If not, teacher szyst That word is
(Teacher reads the word for him, and lets him
repeat the word,




STEP

3.

de

b.

STEP.

NOTE:

Ca

a.
b.

Ce

al

(TEST STEP)
Teacher asks the pupil to read the sentence again, by askings
NOW, CAN YCU REaD THE SENYENCE?

If the child reads it correctly teacher praise him and goes
to Step 4 (Group Response) -

If the pupil does not reaci it correctly, teacher reads the
sentence and then goes to Step 4.

(GRGUP RESEGHSLE)
Teacher asksthe group to read the sentence in unison.
If most of them read it correctly,teacher praises them,

If none or only a few read it correctly, teacher reads it .
and then asks the group to do so,.

IF THE LESSON CONSISTS CF CONTINUQNS [ExT FOR EXAMPLE: A PaRAG
RAPH, OR A SI'CRY, IIi WHICH THE SEHMTENCES aRE NUT LABELLED AS
ITEMS, LET THE trUFIiL READ WITH(UT INTEARUPTICN UNTIL HE BAKES
A MISTaKE., Tiil SENTEWCE IN #HICi HE HADE Th.. HISTALE THEN
BECOLiES AN ITE:: TO WHICH Tik ITEM PROGRAr: IS APPLIED. IN THIS
APPLICATICN, STEP 4 IS OnmITTED.


http:NIIST-.IE

s17® 1

PT prescats
the sentence
to be read - —

the =tadent
reads

| RIPC

| O

1

(READING ITEM PROGRAMME FOR GROUP)

the student
imitates

right

. STEP IV
//// right . > praise Ik
IF = = : >
the sto~
—%ﬁ;\\?ent’s readin§> GROU?P
is
P I P RESPONSE
////// wrong STEP IX STEP III RESPONSE
v/ ;;7PT teaches the PT asks the
words missad student to
e e e T - read_ _ _ |
/N
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" STEPS -IN-WORD SOUNDING-PROGRAM FOR -GROUPS
(WSEG)

This program is used to analyze wprds into their components,
letters or syllables, and to reesynthdgsize (sound out) the words,

The program can be used in two Yﬁysl

a. If the lesson consisty of a lisg of words, Stepsjl‘,2,3

and 4 of the program/are applig to each word scparately, according
" to the Rounds Yrogp#m, ;

b. If the lesson congists of continuous text, for example, a parag-
raph or story, the pupil is allowed to read without interruption
until he makes a Inistake or comes to a word that he can not read.
That word then bécoma;an item, to which Steps 2,3 and 4 are applied.
(Step 1 is omitted,) #fter Step 4, the pupil starts again at the
beginning of tha sentence in which he made a mistake and continues
reading until he makes another mistake,

STEP 1 (TEST STEP)

a, Teacher presents the task
Examples
Can you read this word?

b, He lets the pupil recad the word.

c. If he reads it corrcctly, teacher praises him and goes to
Step 4 (Group Responses)

d, If he does not read it correctly, teacher goes to Step 2.
STEP 2 (TEACHING STE?P)

a, Teacher tells the child the sounds of the letters (or say-slide
the word) ;
. /
b, Teacher lets the pupil repeat thg’sound.

STEP 3 (TEST STER)

a. Teacher asks the pupil to repeat the correct response, Dy askings

Now, "What is the word?"

be If the child gives the carrect response teacher goes to Step 4.
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STEP 4 (GROUP RESPONSE)
as The teacher asks the pupils to repeat the word in unisoni
Examplet
Now, all of you, or cverybody,.

b. If all or most of them answer correctly praise them, and
repeat the answer., Then go to the next word. '

ce If noneor few of the group answerscorrectly, the teacher
_gives the correct answer and require the group to report,



STEF 1

PT presents
the task:
CAM YCU Rinp
TZIS ACARD?

Pupil reads

(WORD SOUNDING PROGRAIA for GROUPS )

WSPG

right - praise

STEP IV

Tteading
is

STEP II STEF 111
the seungs | | EL: asks:
WHAT 1S THE
of letters WORD?
or say-
slide the
word _——— =
. Pupil
" Pupil response

repeats

N4

Group
response

MLOBEDPT tells the

correct
regpense

If

WL ONg,

Mo hem
correct, Tepea
the answer

Next
L worc

A
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THY ROUNDS PROGRAM
A Lesgon Program for Teaching

This program eneeiries Thne nroceaure To be usea in
teaching a group of puvils when using one of the item nre-
grams such as the SIPG, -RIPG, WSPG, etc. Tt specifies when
to call en ‘eaeh pupil in the group to racite on an item, when
he should be called en again and when to end the lesson, the
Stop Criterion, The items of the lesson are presented one
after another in "rounds", In a round,.each oupil in the
group is called on to recite until he gives a correct res-
ponse to an,jtems Once he-does so he is not called on again
until a new begins, A .reund endc nd & new one begins when
every pupil in the groun has rvc2’ted corre¢tly on_one. item,
The lesson ends after z "perfec” round"., A, perfect round
is one in whieh every pupil in the group rebvonds correctly
the first time he is called on to recite in.that round (the

.Step-Criterion), T

.ThegRounds-Programl
fi;_,Prepafétion;

Before beginning a lesson the teacher should first
determine whieh group of punils he is to teach, the
subject, and the number of "2 leSson he is to teach
them, He then lo#ks in thc ~llahus Program for that
subject to find the instructions for that lesson, which
will tell him the tyme of program andi

A, The Item Program to be used,
Bs The Lesson Program to be used.,
Cy °The Centent--what words, sentences, nroblems, ete

. will be presented. ,
D, The Preparatien--ineluding the teaching materials
he should make ready before he begins to teach,

E. The Tagk--usually the question he is to ask or the
instructions he is to give in Step 1 of the Item
program being used for the lesson.

F. Notes on any speeial procedures to be used in
' teaching the lessony
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Procedure for Teaching the First Round.,

In the first round the items in the le=son are usually
presented in the order in which they snpear in the

text or en the bheard, The teacher begins by nresenting

the task question or instructions and the first item,

and then calls on any punil, (The name cards for all

pupils are showing) .

Note: The teacher must call on the pupil after he
presents item task, not before,
(]

If the punil answers corréc{ly on Step 1, he tells the
pupil to nut his name card down (to indicate th=t he

‘has done so). “hen the itgm progrdm for that item is

finished, the teacher presents the task for the next
item and calls on any other nunil whose n=me cord is
showing, When that item is finished he presents the
next item and calls on another child whose nrme czrd
is showing, He should call on every nunil whose card
is showing once hefore calling on ahy child a seqond
time, When every mupil's card is down (every mpunil
has answered one item correctly) the round is ewded.

Mote: A round also ends if the last nunil in the group
to turn down his n~me card f=ils on 3 suceessive
items, S

.If every pupil answered correctly the first time he

was called on, this was a per€ect round angd the lesson
is also finished, ' '

Procedure for the second and later rounds.

Chegk the Preparation and Notes sections for the
lesson in the Syllahus Progran and mske any changes
in the teaghing materials that they snecify. , Tell the
punils to hold up their name cards arain for the new
round, Then present the firgt item, call on a pupil
to respond, and continue as in the first round.

Repeat this nrocedure for later rounds until = mnerfect
round oceurs and the lesson i« ended.

Stop Criterion, .

L]
The Stop Criterion is the occurenee of » nerfect
round, one in which everv nunil in the eroup responds
correctly on the first item presented to him -~ a
round in which every munil resronds and mrkes no
mistakes,
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Special Stov Criterion: If a nerfect round does not
oceur in 10 rounds of the lensrmon, the tescher should
report to the Instructional Sunervisor, vho may tell
him to ston the lesson 2nd wh=t to do next,

Reeording,

Reecord the number of rounds for the lesson,

Record that each pupil hns completed the lesson,
Rank the pupils on their rerformance on the lesson,
1l for hest, ? {or second hest, etc.
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Reading With Ttem Program (RWIP)
(The Stop Reading CGime)

This program is used (in combination with RWCP) to read
sturies, poems, songs, texts, etc,) 1in o way which achieves two
objectives:

In combination with the Reading With Comprehension

a,
Progran (RWCE), to teach the meaning of what is read;
b. To supplement the Reacding Syllaepus by providing a Kind

of practice that has heen
skills, both decoding and

shown to improve reading
conprehension,

The tecaching materinl used with Lhis program consists of
text which approximctely contains 100 words per page, printed in
type of a size suitable for the puplls ts he taucht; e.g., pri-
mary type for six-vear-slds or first qrade pupils,

The teachor reads the story £rom begimnming to end several
timas. Exoept in the first and sacond readinas, the teacher
stops one or more times an each page. LZach time he stops he
asks a pupill to do two things:

a. - Point t» the last word the teacher read, and

b, 'Read the rext word which the teacher did not read.

This procedure is followed until the Stop Criterion is
reached, indicatinc that the Stop-Reading Came is ended., This
is ordinarily followed by the Comprehension Program (RWCP) applied
to the same story or text,

The Program (RUIF)
This item progiram beains when the teacher stops reading.,

Step 1. Test Step, Pointing o the last word read by the teacher.
Say, WWGRE ARE WE? FPCIwWT TO T U LAST LZORD 1 READ,., Then
ask one pupil to answer (a pupil whose pname card is
shoving.)

a, If the punil »oints correctly, praise him and go to
Step 2.

b, If the npunil does not point correctly continue
reading without cominent.

Step 2. Test Step, readina the next word., Say, WHAT IS THE NEXT
WORD? READ [T TO M.

a, If the pupoil reads it corroctly, praise him and
go to Ster 3,

b, If the pupll does not read it correcktly, continue
reading vithout comment, Do not read it to him,
Say, ALL OF YOU. WHAT IS THE +.02D7?  When they ansver

unison, praisc them and continue reading.

Step 3. in
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Reading With Comprehension Progran (RWCP)
An Item Progran

This program is used¢ in combination with RWIC to read stories,

poems, songs, text, etc, to achiove two nhijectivess
a. To teach the content and neaning of reading text,
I, To supplement the Readinc Syllabus with practice
. . -4 3
decigned to 1mprovae readlndg comprehensi1on,

The teaching material ordinarily used with this program consists
of reading text which contains aporoximately 100 words per page. At
the hottom of each page 15 printed: a) One or nore questions which
can he ansvered from information in the text on that page. k) An
indication i-here on the page (e.c., linés 8, 9, or paragraph 2)

the snswver Lo each aquestion can bhe found.

The text 15 printed in type of a size suitable for the pupils
to read, The cuestions and answers may he printed in smaller type.

This program 1s ordinarily used only aftcr the text has bcen
read several times, sometimes many times, with RWIP,

The Programn (RWCP)

The teacher reads the t
at the end of cach page. ko
the following procecures

ext or story and applies the program
ch suestion is asked in accord with

Step 1. Ask the aquestiosn,

The teacher reads the auestion, then calls on one pupil to

answer .,

a., If the pupil answors corroectly, sraise him and go to
Step 2.

Note: The ansver nced not he in the seme words as
those which rive the answer in the text.

b. If the puplil does not ansver correctly, do not comment,.
Prescont the next gquestion to another pupll or continue
reading, Do not ~ive the ngier to the question,

Step 2., Test Step. Search the text for the answver.
Say, SHOW MI gk YOU TOUND THLD ANSWER, Require the
pupll to point ko the word, 1ine(s), or paracraph where
he found the answer.
Note: The source of the ansver is ¢iiven at the end of
tho cuest ion,

a. If the pupil poines correctly, pralse him and go to
Step 3.

b. If the puosil dnes not point correctly, read the next
question on that page to another puiil or continue
reading without comment,




Step 3.

5§

Group Response

Give the correct answer briefly in your own words.

Then.say, NOW ALL OF YOU. WHAT IS THE ANSWER?

a. If they answer, praisc them and present the next questicn
on that page to ancther pupil or continue veading,

b. If they can not answer, tell them the answer again. Then
go te the next question on that page or continue

reading,
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REVIEW GAME PxOGRub
(RGP)

This program is used to review and give further practice on material
that has been taught previously with other programs. It is ordinarily
not used with an item program, although the procedure of the RGP is very
similar to that of the Simple Item Program. In the Review Game, two
teams (or sometimes three) cachtriesto gain the highest scerg by
performing a lesson-task (answering a question or follcwing an instruction)
with items that are the same or similar to items that have previously
been taught,

To play the game, each team stands in a line facing the teacher
and the blackboard. On the board may be pictures, words, problems, etcCe,
used in the game., The teams are given "turns” in which members of the
team perform the lesson-task, for which they may score,2, 1 or 0 points
for their team., The score is recorded on the blackboard.

STEP I, (FORMING TEARNMS)

a, Lleacher let pupils form twn teams, using the name of an animal,
trees, colors, etc. For each team,

ST=P II (FCRMING IN LINE FACING THE BLaCK BOARD, Al TEACHER)
a, Each team stands in linc facing the teacher and the blackboard,

b, On the blackboard maybe words, pictures sentences etc. Lo be
used in the game. (This may include flashcards)., '

STEP III. (Deciding who will answer first)
a., Tweacher may toss an eraser to decide who will answer first,

STEP IV. (PRESENTATICN OF THe TaSK) '"Read this Word"
Rules for the review games

1. Each team is called py turn. The pupil at the head of the line
is given an item-task and his performance is scored as follows:

a, If he performs correctly without help from any member of
his own team, he scores two (2) for his team.

b, If he cannot answer but receives help from other members
of his own team, and rcpeats that answer correctly he still
scores one (1) for his tecam,

ce If he is not able to perform correctly, but receives help
from the other team and repeats the answer correctly, he
scores two (2) for his team,

-
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d. At the end of the turn the pupil who was called on goes
to the end of the line.

If the task was not performed correctly tha other team is
given a turn with the same task and item.

If the task was performed correctly during the turn, the other

‘team is given a turn with a new item.

If both teams fail to perform correctly the tesacher demonstrates
the correct performance, then gives a new item to the team
whose turn is next.

The game ends when the total score for one of the teams equals

30, The team which reaches the scorc of 30 first is the winner,
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(REVIEW GAME PROGRAMME)

LEGEND = 1) A - B = TEAMS
2) 1,2,3,4,5,4,7.2,9 = number of items
3) 3 = score for A
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Appendix F

SEANEO INNOTECH
PROJECT INPACT
SURVEY OF COITUNITY

This survey form which intends to gather data on
the demographic characteristics of the human resources
and the type of material resources available in a speci
fic community, is suggested to be accompllshed before .
IMPACT 1s formally launched.,  The instrument is des1gne
so that it may keep record of at least 10 households.

Assure the informamt that the data they supply
will be held .in STRICT CONFIDENCE sand that it will
not be published except in the form of statistical
summaries in which no reference to any individual

‘person shall appear.

The purpose of thls survey 1s to gather as much
1nformat10n about the communlty as p0851ble-1ts re-
sources, heeds, and peculiar characteristics, The
data obtained is for the use of the.Community Learning.
Center (CLC) in making its educational program as re-
levant and as responsive to community conditions.
Hence, the survey must attempt to get a complete -~
picture, and not just a sampling.

Community!

District i Date Accomplished

Region 1




I. HUMAN RESOURCES
- Dialect Highest Grade
' Religious Spoken Most Completed
I.D, Name of Heads of Civil | Preference of | Often by (8)
No. Household Age | Sex|Status Household Household Husband Wife
(1) (2) (3) | &) (5) (6) (N
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[
Average Monthly . Income ... A Skills Possessed
(10) 1y
Occupation R ' o f Tokal | .. |l Other Members
| (9) S ‘ " Other | Family| . , T of FamiYyT T
Husband Wife | Husband| Wife Members| Income | -Husband | Wife .(please specify)
il




b

1I,
A,

MATERIAL RESOURCES
House and Housing Facilities

Structure of

Number of Children of School Age House
oo (12) . _3).
iRy —— Y
Elementary.. . . ...Secondgry . _ | = College Semi
Level : Level Leyel " | "Per-! Per- |{Light}
No, En- No, Out- | No. En-|{No. Out- | ma~ | ma- Mate-

No. Out- 'No. En-
of-Schoolirolled

of-School | rolled |of-School| nent

nent rials

Ownership

of
.House
(14)

Owned Reqted

__[Toilet

15),

t

+

Code for Column (15) Toilet

0. None 2. Antipolo Type 4,

Flush



1

. Appliances (Check as many as there are)

(17) '
Water [ e = : T d Others
System 'Séé;eblRSdio Tape Re-| Elec,|Sewing |Gas Range|Elec. RangejRefri-'|" (please
. (16) Radio{T.Vd, . : iPhone| corder |Fan !Machine Gas Stove Elec, Stove;girator specify)
# dom
i' mimngltn —A".i e e
Codc for Column (16) Water System
1. Open well 3. Artesian well 5. River 7. Public faucet

“tlaacd s30baoxr LA Ratin z30tctayr O

Orheovre (nlonce encrd fv)
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B. Homelot C. Recreational and Educational
Tools/Imple~
ments/Machineries Ownership Lot Area '
Available (List as of in Sq. Meter " Home Induséries
many as there are) | = Homelot | Available for | : (21)
ae ) O T T
Car- 1 Garden- ' yo

entry | Garden | Farm! Owned|Rented| ing Farming

know are existing] are eniaged in -




Cooperatives, Small-Scale Industrics, Samahang layon

.Activities
i Most
Reading Materials Cor on.
e ' . . | Community
N Ava}lqblc Most Cammon |Activities
Agri-business* Associations in your iHousenold ) S
 Recreational | Farticipated
e (22) (23) - necreat sartieipated
iiumerate those that you. ' detivities off in by the
T a( el : , y . Lews= |ilaga< So- Jthcrss Houschold flousehold ~
.. .know drc ‘éxisting are a member of}'pancrsl zince mies: | specify | - (24) (253
*
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D. Community Organizations and Services

Clubs/Organizatiors

Public Services Private Services
(26) - (27) (28)
Name of Clubs/ | Type of Clubs/ | Name of | Type of Ser- | Name of Type of Ser~
Organizations Organizatione* | Apency WNices Rendered | Agency. vices Rendered

*Religlous, Civic, Political, etc,



IMPACT MODEL OF MODULARIZED SELF INSTRUCTIONAL SYSTEM

The resuits are compared to baseline for gains-

Pupil under- ‘ Teacher cor
takes salf- : Tutor gives
remediation ] remediation
If pupil did not If pupil makes one
get a perfect score or two mistakes
Pupil Pupil studies Pupil Teacher c : Teacher Pupil Pupil Pupil
! . . If pupil v
Tarss a modulz znd takes evaluates ets a reqnards presents gets a tekes
Blcch pre- takes self- post- post~ ge;fect J him "PASSED" new a
test for adwministered test test -—zcore TR with a glip to | ) module BLOCK
baszline test "PASSED" parzats Post-
slip } test
A< ¢
1 1
: { \
' 1
l —_—
' If pupil answers 1
! correctly mere than ,
! 507% up to 80Z !
1 . ~~
1
Parent
Parents i AR reczrds
menitor : Pupil gets epil's
oupil's ' remediation only . ptg ress
study = —T1 on his errors Prog -
el on hcme
activities . -
T monitoriag =
. chart 3
If pupil answers o
correctly only 50% =~
and below N
Pupil is tutored
by the teacher or
tutor on the
whole module
g
L e _ R |




IMPACT TENTATIVE HYPOTHETICAL MODEL OF PROGRAMMED
TEACHER'S ROLE

Read script
listen to tapd,
sirmulate

teaching
learning
situation

Study
syllabus
progran»<uui——ﬂL

If cassette

NP

| Provide
]Individual
remnediation
to those whe
need it

hY

If 80% or more

master the lesson

is used
Take post
Test and
self~-eva-
Study_ -—— Tnaro
Module perfor-
mance

If no cassette
is used

|

Cenduct
programmed

assigned by
I.S.

Study written

Instruction and

simitate
teaching
learning
situation

Bases for Evaluations
1. For discrimination, re:
2. For concept, numeracy,

1 other skillss

If lesL than 80%

master the lesson

Repeat the
lesson

W
If 1007%

master

——

If pupil falls

1 thé lesson

19;29. aratdw ]
-4 gToup of
pupils

—

Adwinister

Post Test Report

ard pupil

I‘an_uztc— .4 /P‘rf.."gl‘ns
Fupil tc L.Se
performancg

b

If pupil passes

Issue
"passed" .
card

~
|
|
|
I
I
l
|
|
I
l
I
l

'*agy and oral language skillss Use critaria specified for the module.
Usc written post tests or werksheets, -

X

—_—

)

H XYpueddy
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IMPACT MODEL FOR PEER-GROUP LEARNING

73

APPENDIX I

PUPILS ARE ORIE NT“D II

LEADER

Reads lesson
oraliy Lo group

f

Reads test
items _orally

l

answvers ea
gquestion 51fently ,

,
B

‘ CaIIs on one to
‘ answer orally

!

-iggks at module feed-
e _for correct answer
lote: 1. Leader distributes the oral

all members.

U i

Dlscusses |
qucstlons/
l

'
e e . ——
!

-
| SELF~ADMINISTERED TEST |

..—.-__.—.....—.—_.—__-..._-.-

" Discusses/clarifics |
Answers/Problems \

(CHANGE LEADER)

_.-........_....—_.___.__-.-_.l.

~TEST

- om ot e ot e e md e = e

B
., MODULE POST

I PEER-GROUP LEARNING

o e s e e e e T T e e JUEPRISE S

MEMBERS

Reads silently l

with leader

Reads silently \

!

Answers each \
question silently

Gives his own
answer.. orally

Checks his own \

answenr

answering of self-administered test evenly to

2. Leader and members take module post~test individually.



BIERARCHY OF IMPACT PERSONNEL*

EDUCATION ANALYST

(Please see next page for legend)
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Community Community Communi.ty Community Commmmity

zlment 250 327 2135 220 28

bl

£ xppueddy




15

Appendix K

Ty, g - . _ s * - m EA S .
GUIDEEEV®S TN THR PREPARATION OF' A “Bran
FOR AN EXPANDED TRYOUT OF LHE IMPACT TECHNOLOGY

This enelosure 1is designed to provide some gui§elines
in planning and eenducting the tryout of the IMPACT system in
each regien/divisioen, It attempts to help prepare the partici-
pants te produee realistic and valuable seminar outputs by re-
quiring them te equip themselves with the necessary data and
infermation like those found in handouts for Seminar I and
pertinent data abeut the schools where the IMPACT system will

be tried out,

It is pessible that some of the partieipants who will
finalize the plans for the tryout will be hearing and knewing
about IMPACT fer the first time. And yet, they are expected
te prepare plans based on knowledge and understanding of the
IMPACT coneep¥s, The participants are, therefore, enjoined
te read the handouts that were given to Regional Directors
during Seminar I,

If INNOTECH can be informed early enough about the
names, designations and addresses of the participants in
Seminar II, eeopies of the handouts may be sent directly to
them in advanee.

OBJECTIVES

‘he main gvicetive of Seminar IT is to finalize the plan
for the expanded tryqut of the IMPACT system in each region,
specifieally in particular school(s) in supervisory district(s)
of the divisien(s) seleoted.

The par¥ieipants in Seminar II will therefore include those
Divislen Superintendents and Distriet Supervisors within whose
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jurisdictien the participating school(s) will be located.
Hence, it is necessary that an early decision be made in the

ehole¢e of the divisions, the districts and schools for the
"IMPACT tryout.

T, : Needed Infermation -

A. In preparation for the Seminar-worksnop, the partici-
- pants should bring with them the following information
relative to the proposed IMPACT site(s)t

1.

2.

3.

Divisien(s) in the region to participate in the
expanded tryout of IMPACTi _

Number of supervisory district(s) in each division
to be included‘in the tryout:

Number and types (rurél, semi-urban,; urban) of
scheol(s) in cach supervisory district to be
included; and

Data on ecach school to be included in the tryouts

a, Enrolment by grade level, and
b. Administrative and teaching personnel,
cpecifically:

”(l) 0ificinl designation of‘schol head
(principal, head teacher, or teacher
in-charge), ‘. |

(2) Number of primary and intermediate
teachers and the subjects the latter teach,
(3) Other cducational personnel such as the
guidance counselor, if any, and
(4) Members of support staff}and their

pnsitions,

Bs Suggestions

Relative to the choice of site(s). for tryout,

INNOTECH offers the following practical suggestions:

A

Interest. It will be best to start with a school
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which will volunteer, and/or where,teachers are eager
to - engage in the tryout; ‘

b. The community is receptive and willing to coQperate;

Ce A high school is accessible which can.be a source of
tutors;

d. The school should represent a setting or conditions for
which the region (or division) is expecting to make
certain decisions on the basis of the tryout results.

e+ In anticipation of research studies, there should be
comparable schools which can be utilized as control
schools;

f. It would be good if the teacher-pupil ratio in the
proposed IMPACT site is +ypical or répresentative of
the teacher-pupil ratio in the region or d1v1alon.

gy It would be desirable if a statement of the reasons rr
rationale for the choice of tfe IMPAGT site can be
incorporated in the plan,

IT. Output of the Seminar

The autput of the seminar will be the plan for the
expanded tryout of the IMPACT system. In its simplest
_ fqrm, the plan will consist of the following:

A. Deeisions concerning:

1. Choice of sites, and
2¢ Duration or number of years the tryout is to be
cenducted,

B, Organizational structure

1. Whe will be the project director?

2, Who will constitute the admlnlstratlve and
uuparv1>ory personnel? o

3. What number and type(s) of professional teaching
personnel will be retained?
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Criteria for these decisions include:

ae. Teacher-pupil ratio to start with, and
b. Itinerant and special teachers needed.

Technical support staff

It is suggested that a small core staff be
fermed with the initial functien of coordinating
materials production and distribution. As much as
pessible, this core stafi should .be recruited
frem ameng the existing staff in the school.

Other pre-launching activities

Befere launching the tryout, the school staff will

need to undertake several important activities, which

inelude:

1.
2.4
3

5.

Preparing a schedule of activities;

Assigning personnel;

Undertaking a community survey for the following
purposes:

a. Tn assess the people's readiness for the use
of the IMPACT system, and

- by To make an inventory of community resources,

Conducting an acceptance campaign; and
Developing strategies and preparing guidelines for:

as Grouping of children,

b. Pptvision of learning places like kiosks or

' “converting corridors into learning places, and
ce Repreduction of materials,

Materials production/distribution

1

The following types of materials need to be

reproduced and distributeds

Modules

2. If the Cebu modules will be used, printing
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‘may be done by the original printer in Davao; or

b, &f the Sapang Palay modules will be used, rep-
roduction will entail stenciling, mimeographing
and binding the needed number of copies.

Depending on the arrangements, these can be
ordered from Sapang Palayeor reproduced in each
site,

2, Leader's Books/Post-Tests

']
Whichever set of modules are used, each site
will need to prepare leader's books and post-tests
for all modules beginning with Module'51.

- - °
‘Again, depending on the arrangements, these
can be ordered from either Cebu or Sapang Palay, or
reproduced in cach site. .

3+ Programmed Tcaching Items

The modules for programmed Teaching contain the
items to be learned but there are accompanying
materials to be prepared @ither by the teacher, or
by a production unit. These include flash cards,
charts, posters; or these .may just be written on
the board as the need would arise,

Suggestion:

It is possible that economy may be effected if
production of some items is dbntralized in each region
or division,

Physical Plant and Facilities
The IMPAG: system necessitates a modification of
the conventional classroom, hence, the plan for the
tryout should make provisions for:
1. Ccre#truction of kiosks or designation of learning
places; '
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2. Restructuring ard enlarging of the library for

an intearated iearring-resonrce center;
3. Construction of shelves for storage of modules/
materials; and

4, TFrovision of desks or rarrels for individual

testing.

Interlocking of Educational Innovation Projects in
WA i)
the Region

It is important that existing as well as new
educational innovation nrojects be looked into as
they contribute to the attainment of the goals and
targets set forth to equalize the henefits of edu-
cation. As such it is best that in the development
of the IMEACT delivery system, one considers the
needs of educaticn existing in the regions and more
so, the programs and nrojects that would meet these

needs.

For examrle, as discussed ir Seminar I, it may
be possitle that existing Decertralized Learning
Resonrce Centers (DLRCs) can serve as IMEACT
Community Learnina Centers. It is hoped, however,
that the experimental nature of the exnanded tryout

of the IMFACT system will he prescrved.

lioreover, the Five Year LEducaticnal Development
Plan of the Region gererated throuch the planning
exercise of FRODED (Program for Decentralized
Educational Develoonent), may serve as a valuable

source of infornation.
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LIST OF PERSONNEL
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Naga Project IMPACT Staff
(JTanuary 1974~June 1979)

A. . Reseansh Staff

1. FPrefes 15ta
Projeot Director¥ Cr. Concessa Milan Baduel
Mr. Orlando B, Claveria
Dr/Rosetta‘P;” Mante
Asgociate Project Direstor™* Dr. Rosetta ¥, Mante
Education Analyst Mr. Leandro P. Sanchez

. Instruetional Method Expert*** Mr. Celedonio Abayata
’ Mir. Leandré Sanchez

Mrs, Aida L. Pasigna
Instruetional Materials Officer Mr. Maximino Alcoseba
Rurel Education Cgordinator Mrs. Carolina Mendlola

Subjeet Matter Specialists:

Language
English - Mrs. Aida Pasigna
English, Grades I & II Mrs. Bibiana A, Conde
.English, Grade II Miss Rebecca N. Belleza
English, Grades IV~VI Miss Norma Sellon

T‘Ihte'evlnrﬂvidﬁals suceessively held the position of Project Director as
follows:

1. Dr. Baduel (January to June 1974)
2.. Mr. Claveria (July to December 1974)
3. . Dr, Mante (January 1975 to June 1979)
{
**The posmon of Associate Project Director was disolved as of January 1975

*“‘I‘hree lndlviduals successively held the position of Instructional
Methods Expert:as follows

1. Mr. Abayata (January to June 1974)
2. . Mr. Sanchez (July to Deeember 1974)
3, Mrs. Pasil;na (January 1975 to June 1979)



Reading .
Reading, Greder TaVI
Reading, Gradss I-1II

Reading

Mathematics

Mathematiss, Grades 1 & T

Scienee

Applied Skills
Soetal Studles
Hame Eoopomics

Advisor

.. Support Staff

Adm. Finanee Officer

Secrétary

T'l.'lp‘is ts

Editor
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Miseé Lourdes Orat
Miss Rebecca Bellaza
Miss Lourdes Villahan!'}osa

" Mr! Leardro Sanchez

Mr. Abner‘ Barriga

Mr. Aguellas Cabarrubias

ir..Lily K. Sabulao
1iss Rosa Rosos

ir. Ie'susll\./lurillo
frs, ”E"s'p‘e'r’a‘néé Rodriguez
Irs. Romedia Mainit

1iéhael B. Nathenson

Miss Bernardita Daniot
Miss Judith Gamelo

Mrs. Leticia Mangubat

‘Mrs. Ru‘fh Engracia

Mr. Leonardo Gabison
NMiss Bernardita Dandot--
Mrs. Romel Carin '
Miss Elizabeth Elnar’
Miss Edith Gimenez
Mr. Alfeo Tadena

Mr;' Florentino Calinawan
Mr. Julius Goyanko

Mr. Ruben Carin

Mr. Ieremlah Alvar ;
Mr. IoSGph Callnawan
Mr. Domictano Ferolino

Mr. Nicerio L. Leanza
Mr. Benjamin Montejo

*This was a new pasition added to the Support Staff in June 1976.



s

1,

8

Printers

Collator/Binder *

.§p@iger/@.l¥ator

D¥iver

-d>eneel Staff

ffih'igals
Mrs, Gi) Lawge
Mrs, Flera Paner

Mrs, Cari;ina Mendiola

Mr, BeniYg Tapa
My, CenehVta Te'

'

Mr. Bigpnvenido Eborde
Mr, Deciderio Catubig

Mr&qMagi;do Bojos

teeast

M. Teb Alcoseba
‘MY, Pereival Beltran

My, Matildo Bojos
Mr, Edgar Sychico
Mr, Pedro Magallon
Mr, Eliezer Ornapia
Mr, Nelson Osorio
Mr, -Ciriaco Temper

My, Tamitn Temnlg

Miss. Floreoita Matugas

Mr. Juanito Valmoria
Mr. Jose Suico.

Schools
Naalad Elementary School
Pangdan Elementary School
Lutac Elementary School
Balirong Elementary School
Uling Elementary School

Ipstrugtional Supervisors:

Naalad Elementarx Sehool

Mrs, Natividad Ramirez

Miss Myrna Repuno

Mrs, Constanecia Ubas
Mrs; Leonila Namales
Mrs, Virginia Manuel

Pangd%n g}ementary School

Mrs., Evangeline Lara

Mrs, Nerma Suaresz
Mrs. Lueena Nael

Lutac Elementary Schnol

Mrs. Dalisay Manugas
Mrs, Estrella Monecada
Mrs. Teresita de Leon

Mrs. Carolina Abapo



Balirong Selementary School

Miss Lolita Testa

Mrs, Virginia Naecalaban ’

Mrs. Carolina Manayon

Uling Elen'xéntagg School

‘Miss Mygna Repallo
Mrs. Antonia Rosalita
. Mrs. Gregoria Jimenez
Mrs., Edna Ubas

. 3. IS Addes

Lucita Villacorta
Grace Omani
Concordia Gesman
Maria labrador
Carmelita Cabonilas

C. Local Steering Committee

Chairman
Members

Naalad Elementary School
Pangdan Elementary School
Lutac Elementary School

- Balirong Elementary School
. Uling Elementary School

" School Principal
.Barrio Captain
-~-E;re'sident'of PTA
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Solo Proyek PAMONG Staff
(January 1974 - June 1979)

Research Staff

Project Director. - - Drs. Boorham Respati
Associate Director Drs. Saleh Muntasir
Instructional Methods Expert Drs. So'éhardjo Danusastro
Instructional Methods Advisor  Drs. Soeharsini Arikunto
Instructional Materials Officer Drs. Maryono

Subject Specialists:
Language Specialists -

‘Indonesian ,-D};S 'Sbetha'd'i
Drs, Roesdi
Javanese Mr. Soemitro S H
Mathematics Drts, Suparjo L
Sciex}'ce' ‘ ;.Drs Litnon Sunyoto
Applied Skills | Drs. Danarto

.- Drs. Soeharsono- .

Social Studies Specialists Drs. Soeharno TS.
S Drs. Hananto-

Rural Educa'tlon.Coordinators Drs. Widada .

Mr. Saleh
Support Staff
Typists - | Sardjono -
' I " ‘Hendrastutim Titit.

Haryanti, Sri Nur-
Nuryani, Suci - -

Mutyastuitl, Sri -
Hendrayani Letty

Proofreaders. Sunarno Sh
‘ Maryono.
Sar W’os‘rj’i, Endand

Printers Sudjayachit .
B Jakiman:
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Printer Helpers Sunvarso, Budi Santua

Kliwon
Illustrators Soedarsahadi
( Part-time) Soebagyo:. . .
‘Messenger Soebrosortrismo Suhuno
:: Qri.ve;'_ | Sudjiwatmako .
D. - .School: Staff
1. School Principals . Schools

Kebakkramat II
Kebakkramat III
Malanggaten I

Malanggaten II

Mrs. Sudart! S. W,
Mr. S. Wiryanto
Mr. Hadiosoemarto
Mr. S. Sudiyono

Mr, Djatmiko Alastuwo I
Mrs. Siti Salemah Alastuwo II .
.Mr, Hadisusanto Banjarharjo.
Mrs. S. Broto Pandio Banjarharjq;
2. Instructional Supervisors Schools

Kebakkramat II
Kebakkramat II. .
‘Kebakkramat II ~
Kebakkramat III
Kebakkramat III
Kebakkramat III
Malanggaten
Malanggaten I
Malanggaten I
Malanggaten II
Malanggaten II
Malanggaten II

Mrs, Suharni

Mr. Sorgito

Mrs, Daryanto .
Mrs. B. L, Sunvarso
Mr, Suzeng

Mr. Jahim

Mrs. Sarmini
Mrs. Sri Fenty Sularti
Mr. Sutjiwadi -

Mr. Suwadi *©
Mz, Paimantego
Mrs. Sumiyati-

Mr, Su;atno Alastuwo I -
Mrs. Ngatinem Alastuwo I
Mr. . Sardiyanto Alastuwo I

Mrs. Harnani
Mr. Sutardi .
Mrs. V/idaningsih
Mr. Supardi

Mr, Sukadi

Mrs. Sri Suharni
Mrs. Satimah
Mrs. Sutinah

Alastuwo II
Alastuwo IT
Alastuwo II
Banjarharjo
Banjarharjo
Banjarharjo
Banjarharjo
Banjarharjo



Lozal Steering Committee
Chairman

Members

g9

Village Head

-~ School Principals

- PTA Chairman

- Chairman of the PKK
(Family Welfare Promotion)

- Community Key Persons
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Sapang Palay Project IMPACT Staff
(1976 - 1979)

A. Research Staff

Project Diregtor Mrs:;“Lesmes S, Avena
Instructionial Systems Coordinator ‘Miss:Flordeliza Avancena

Subject Matter Speqgialists Nir, Troadio P. Robes
Miss Rosalinda del Rosario
" Miss-Milagros C, Pecson
Miss'Ma. Teresa Cruz

Support Staff
Seeretary Lourdes Brilon
. Clerk Typists Mercy Borcena
Carmela Cruz
Ilustrator Valentin de 'Leon.
~'M£meoqn’pher Fabfan Datié |
I\fil!e‘ssenb'er : Antonio del Rosario

B. School Staff
1. Instruetional Supervisors

Erlinda Muyldong
Elyira Villano
Celia Bajagtas
Loida Nolaseo
Maria Mateo
Marciana Pagtalunan
Amelia Santos
Myrna Sarmiento
Franeisza Cruz
Daisy H, Santos
Lolita Urbina
Romeo C, Mendoza



2, I.S. Aides

Romualdo Ergana
Luzviminda Tenerio
Jose Ergana

Erlinda Tidoy
Norma Ramirez
Leonila Ajta
Rosalinda Patian
Zerdida Aruta
Nilda Buenaventura
Ester Nono
Wenona Padosas
Glicéria Flores

C. Local Steering Committee

Chairman Gov. Ignacio Santiago
Vicg_—Chairman L{I'%y.o;!,lgﬁg A. Guballa

Co-Vice Chairman Superintendent Delfin R. Manuel
Members Asst) Supt. ‘Simeon Guevara

- Bgy. Capt. Panfilo Bajarde
- ‘KB *Chairman Leilani Nario
- PTA President Basilio Dianon
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Lapu-Lapu City Project IMPACT Staff
(1976 - 1979)

Research Staff

Project Director Mrs. juanita B. Rubi

Instructional Systems Mr. Fernando T. Manching
Coordinator* Mr., Antero B Abayata

Subject Matter Specialists Mr. Napoleon B. Tumulak

Mr. Jesus P, Kyamko
Mr. Santos Pangatunan

Support: Staff:

Secretary- - Lina T. Celiz
School Staff
1. . Instructional Supervisors School

* Mrs, Leonila Ang Babag Elementary School
Mrs. Pricilla Bensi "

" Mrs, Yolanda Dungog "

"Mrs, Alda Jamora

- Mrs. Eduarda C. Labiaga Gun-ob Elementary School
Mrs. Lourdes Y, Legara "
Mrs. Celestina Ngujo
Mrs. Meguila Sobrenega
“Mrs; Lucia L, Antay Mactan Air Base Elementary School
Mrs. Nimfa M. Imbang "
Mrs. Catalina S. Gulmatico "
Mrs. Teresita C. Lauro "

2. Itiaerant Teachers

Mrs, Pacita Calingacion Babag Elementary School
Mr. Virgilio Regis "

Miss Anastacia Tampus Gun-ob Elementary School
Mr. Juan Tampus "
Mrs. Doris Tabotabo Mactan Afr Base Elementary School

Mrs. Neomedia Sabado "

“Mr, Abayata took over the position when Mr. Manching transferred
-~ ~ther posttion,



3. I.S. Aides

Tereso B, Ngujo

A polinaria Patalinhug
Dulcesima Elejorde
Merly Imbang

Sallv Elbanbuena

C. Local Stearing Committee

Chatrman

Vice-Chairman

Members

Yo

City Mayor Maximo V, Patalinjug, Jr.

Supt. Leopoldo E. Etulle
Asst. Supt. Dolores P. Abellanosa

YMCA Pres. Atty. Federico Mercado

‘Lions Pres. Dr. Manolo Espedido

']aycees- Pres., Atty. Pedro Amores

AB‘C-’ Pres. Rosario Ybanez
PTA Fe‘deration President
KB Chairman Luisito Patalinjug

‘'FLWP President Dolores P. Rubi
‘U"C'CP Church Minister Marcos

- Berame
Pari$hf~Pr1est Antonio Van Bermer
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”SOUTHEAST*ASIAN“MINISTE?S"DF—E?UCKTION~ORGANIZAEJIWF

SEAMEO

REGIONAL CENTER FOR EDUCATIONAL INNOVATION AND TECHNOLOGY
(INNOTECH)

RESEARCH QUESTIONNAIRE

Pro jegt IMPACT
(Instruetisnal Management by Parents,
Comminity and Teachers)

As Instruetional Supervisors and other personnel in
Project IMPACT, it was your rare privilege to engage in a
developmental research aetivity of unprecedented novelty and
magnitude, The project hag generated a number of viable
concepts and practices which shall certainly enrich our
educational system, Many of these results are products of
the application of theories and hypotheses,

In all, you were at the forefront of the research study,
whether as an I,S., a sybject matter specialist, or itinerant
teacher. Yeu put into practice what to vthers were mere hy-
potheses and assumptions, In other words, therefore, you are
the richest source of information about how the ideas behind

Project IMPACT actually worked.

To yeu, therefore, we wish to turn for your own obser-
vations and opinions, for confirmation, re-thinking or even
rejectioen of some of qur pre-conceived notions about Project
IMPACT. Your opiniong are desired concerning each of the
points eovered, So, kindly respond to all items, Please
answer sineerely, amd share with us your real convictions
so that those whe fellow after you may have the benefit of
your wisdom,

I. First, about yourgelfs

1. Name (Optienal) — Age Sex
2. Years of teaching experience - in the conventional system
- in IMPACT

3+ In what IMPACT CLC are you assigned ?

4. What is your position?

5. Where in the gonventional system did you teach
Irural —__ urban




IT.
A.

S¥ -

Your general impressions of IMPACT:

If at the start you knew what it was you were going to
go through in Project IMPACT, would you still have wanted

to. jain the Project? ____ yes no

~Please 'say something about your answerts

Did IMPACT make you feel
more of a professional?
less of a professional?
(no appreciable change in my self-perception)

Did you feel left out in the curriculum development

proeess?
many times rarely
sometimes never

Did you, at times fecl that you could be writing out a
better lesson plan than what the modules offered? '
many ‘times rarely

sometimes never

In your scheol, did you or the other I.5.'s feel .you had

to "cover" a certain amount o matcrial by the end of a

period?
often rarely
sometimes never

a4
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H.

-3 -

Did you feel that some subjects are best taught thq

conventional way? yes no

¥hich subjects?

ig you teel left out in the evaluation of your. pupils!

_progress?

yes o To some
no not really

el ettt

0]

Did you feel your work load was:
too heavy just right
heavy but not too mucH light

How many pupils (on the average) were in . our care each
year?

Did you feel this number was:

too hig just enough

big but manageable can gtill be increascd

How much time did you spend in maintaining discipline?
more than half the time

about half of the time

less than half of the time

only a small part of the time

|

Do you feel this time spent was
tho much

demanding but not too much
just enough

not o strain on my time

——————————
——————
——————

05
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As an I.S. in an innovative system, did you feel the
supervision extended to you was:. _

superior in qual ity ~of good quality

very cood in quality can be greatly improved

If your answer is less than "very good" what suggestion

can yecu advance tn improve the quality of supervision?

T

-~y

= acam

As a result of your experience with Project IMPACT, how
would you really rate the effectiveness of the system?

Please cxpress yourself in some detail:

What is the one thing you liked most about the INMPACT
system?

What is the one thing you disliked most about the IMPACT
system?




_ s -

1II. On Programmed Tcaching (PT)

A.

B,

3, Level VI Programmed Teachers

In your opinion, and as a result of your observations,

" who sheuld be assigned as Programmed Teachers?

1. A1l pupils of Levels IV, V & VI
2. _____ Only pupils of Levels V & VI
Bf'_____ Only pupile of Levels VI

e . ALL uright pupils, of Levels IV, V & VI
5¢ ... Only bright pupils of Levels V & VI
6. __. . Only bright pupils of Level VI
7. Others (Please speeify)

Whaﬁ. in your best judgmeht; is the optimum number of
pupils which a Programmed Teacher of different levels

could handlc.
No, of Pupils

1, Level IV Programmed Teachers

2, Level V Programmed Teachers

From your obscrvationg and experience, for which grade
level did programmed teaching yield best results?

1. __ Ievel T only

2. __ _TLevels T & 11

3. ____ Levels I, IT & I1I

From your observations and experience, how lcng should
programmed teaching last for best reeults?

15 minutes : 45 minutes

30 minutes one hour

_ others

QSD:
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£, As scheduled, 2 programmed teacner was to have devoted

the [irst 30 minutes to programmed teaching, and the next
30 mintes o remcdial work, In nctual practice, how
did most progranmed téachers apportion time for programmed
teaching?
1 hour in programmed teachlng
1/2 hour programmed tédehises and 1/2 hour for review

- 1/2 hour programmed teaching and 1/2 holr remedial work

1/2 hour fer programmed tedAching and the programmed

teacher returned to his/her peer groups.,

F. Vihat of programmed teaching do you lLike best?

What ~f programmed teaching do you diglike most?

What would yeu suggest to correct the deficiency/ies
you have just cited? '
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G. List down briefly the specific behaviers of a programmed

teacher/s which you observed occurred repeatedly.

Y, List down your activities during the time programmed

teaching was gelng on.

I7. On Peer-Group Learning (PGL)

A. TFrom your expericnce, which would you suggest as the
more effective types of grouping. Check as many:

Mixed sexes

o Friends
Neighbors Others (please indicate)

Separate sexes
According to ability
Heterngeneous abilities

By How big should 2 peer group be?

C. How long should a peer grooup study be at a gtretch?

- 15 minutes T 44 winutes’
30 minutes one “hour

moere (please indicnte)

67(7



D& Did you find "contracting" workable? yes no
If yes, pleasc state the good points of contracting:
If ' no, pleast state  the weak-points of contracting:

What~do you suggest to improve  the weal noints? -

#hat other problems did you encounter with respect to
contracting?

100
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E. ‘Do you think Peer-Group Learning should be introduced?
In all Levels IV, V & VI

e Only in Levels V & VI

. Only in Lovel ¥

Others (specify)

Why?

. What are the good- points of P+&.L.?

9]
2
n
Mav)
L
.\)

What werc the more glraing defects

. In pgeneral, what suggecsticns can you give to improve

peer-group learnineg?




TUTORS

To what extent did you have tutors for your pupile?
to a great cxtent . to a little cxtent
to scme cxtent none at all

Did you have a regular schedulce for tutorials?

ves no

Would you have preferred a regularly scheduled tutorial
perind? '

yaes no

How would you evaluate the performance of the tutors
assigned to you?
A groat help to the pupils o "‘more of a

of some help to the pupils B disturbance

af 1little help te the pupils 7 bad examples

What ‘incentives have bern provided tc encourage tutors

to be regular in their attendance and to dn thelr best?

Pleasc rank the firet throe (3) in offectivencss,

In your school, did you have provision for continuous
evaluation and improvement of tutorial teaching?

yes ______no

How did you train the tutors?
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When you had tutors, ~ow long did they stay with a pupil?
5 minutes to 25 minutes 15 minutes to 45 minutes

H.
10 minutes to 30 mlnutes 20 minutes to 6C minutes

I. If yocu had a choice, at which grade level would high

achorl tutors work best?

Tevel I Levael IV
Level I1 fevel V
Level IIT i ~Level VI

A1l Levels

7, What problems/difficulties did you encounter with tutors

assigned to your class?

VI, 1.5, AIDES
A. What wac the average level of attainment of your I.S,
Aides?
elementary schocl graduates
elementgry schouol students

cnllege eroduates
college students
Aisk acheosl sraduntes - othcrs

hivh sehocl ctudents

In your jarticular eommunity, dc you think you got the

t1)

best nvanlable alde? Ve no

Yhy?

IS
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C. 'To what extent was the assistance of your aide beneficial
to you as an instructional supervisor?
to a great extent to a little extent

to some extent ~_not at all 7

fl

-How about to t~» pupils? , .
to a little extent
~hot at all

toa great extent

“to 'some cxtent

D. How many I.S. Aides do you think you ought to have for

best results?

E. What problems/difficultizc 4id you encounter with regard
to the way the IS Aldes performed their functions/duties?

(Indicate)

F. Were you able tc sclve these problems? How?

G, Arc ycu really convineed that clementary school I.S.'s

cheuld tonm up with non=profossiconally trained I,S. Aldes?
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H. What other suggestions can you give to improve the quality

of assistance of I.5. Aides:

VII, ON COMMUNITY ASSISTANCE

A, As yéd”fecall} what types of assistance did the CIC get

from the parents and the community?
Please rank the first three (3) in their frequency:

giving financial assistance
giving free labor for censtruction and repair
giving technical assistance teo-pupils
- volunteer work during school-wide activities
participating in programs
nonitoring children’s progress-
tutoring children's-pregress:
~others ~ 7 0T
Of the first three (3) checked, deo you bhink the assistance
given was maximal?
average or optimal?,

minimal?

If it was not meximal, -what suggesticns could you give

to improve 1t?

05
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Did your village head render maximal assistance in

.persuading or motivating community members to support

IMPACT?
yes

If.it was not maximal, what else could he have done?

VIII. .ABOUT OUT-CF-SCHOOL YCUTHS

Did your cchool CLE succeed in attracting out-of-gchool
youtns?

What ~ould have been done to improve the performance of

your CIC in this regard?

Do you really think INPACT should concern ltself with
the out-of-school yeuths?

Pleasce clabarate:
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C. If you have any other suggestions to offer concerning
- things you think should be done to improve IMPACT,
please write them here,

"F‘}




Appendix N

Republic of the Philippines
Department of TLducation and Culture
OFFICE OF THE SECRETARY
Manila

June 19, 1974

DEPARTMENT ORDER
I\"‘O' 25, ::3. 197’;

IMPLEMENTING GUIDELINES FOR THE POLICY
ON BILINGUAL EDUCATION

Tor The Direccter cf Public Schenle:
The Director of Private Schoola:
The Dircetar of Voeational Education:
Presidents of 3tate Gellegrs and Universities

1. In consenanee with the provisions of “he 1972 Conzti-
tution nnd n declared policy of the National Board of Education
on bhilingunlizm in the schenls, in order tn develop a bilingual
nation competont in the use of beth Englich and Filinino, the
Deparinent of Education and Culture hereby promulgates the
Tollowing suidelines fer the implementation of the policys

7 Bilingual cducaticrn iz defined opuerntionally, as the
sepnrate nce of Pilipine and English as media of
instruction in daTinite subject areas, prot‘ded that
in additiern, iraric shall be uced in t arens whero
it i necosnnary,

be  The use 1 Enslich oond Filipino as media of instruction

shall besin in Grade T in all schools.  In Grades I and I,

the verrncular used in the locality o1 place where the
School is located chall be the ¢ .xiliary medium of
instruction; this unme of the vernacular shall be resorted
to orls e e s Coary te o facilitate understanding of
the coneopts boing taught the ough the prescribed
madiw Tor the subjccts Tnglish, Pilipinne or Arabic,
a3 the enve may b,

¢, BEnglish and Pilipine =hall be taught as lanpuage
subjeets in 211 erades in the clementary and secondary
“chools to ~chiove the onl ol bilingualism.
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(b) Mandatory in all other schools in accordance
with the following schedules

Primarys; Scheol year 1978-79 Intermediate;
School year 1979-80 First and Second year high
school; School year 1980-81 Third and Fourth
year high school; Schnol year 1981-82, Thc
use of English in all other subjects/courses in
the ~lementary and secondary levels shall like-
wise be mandatory.

2. In=service training programs for the development of
teachers' compe tence in the uze of Pilipinn as medium of
instruction shall be organized on the national, regional, and
local levels under tho dircction of appropriate personncl of
the Dopertment of Education and Culture and its agencies and
instrumentalities with the croperation of teachers' colleges
“nd univerzitics,

3. All schools/scheol divisions 2ll prepare long-range
plans for teacher in-scrvice trﬂlnlnf ﬂnd materials acquisition
and/or preparation,

o Tertiary institutions (collegiate and graduate lovels )
are flv”n discretion to develop their own schedules of imple-
mentﬂtlon, provided that by the school yenr 1984, all graduates
of tertiary curricula should be able to pass xamin ations in
Englich and/or Pilipino for the practice of their professions,

5 This Department Order supcrscdes Department Order No. 9,
. 1973,

(3gd.) JUAN L., MANUEL
Secretary of Education and Culture



Appendix O

Republika ng Pilipinas
(Republic of the Philippines)
(KAGAWARAN NG EDUKASYON AT KULTURA)
(DEPARTMENT OF EDUCATION AND CULTURE)
Manila

April 19, 1977

NEPARTIMENT ORDER
Mo, 18, s, 1977

GUIDELINES ON THE IMPLEMENTATION
OF THE YOUTH CIVIC ACTION PROGRAM

To: Bureau Directors
Regilonal Directors
Chiefs of Services and Heads of Units
Coordinator, State Colleges and Universities
Heads of Private Schools, Colleges and Universities

1., Conformably with the directive of His Excellency, President
Ferdinand E. Marcos to make the Youth Civic Action Program more
significant for the youth in terms of truly meaningful experience
in social and national service particularly in the rural and
depresged communities, the revised guidelines on the implemen-
tation of the Youth Civic Action Program is hereby released for
the information, guidance and compliance of those concerned.

2. Inclosed is a copy of the implementing guidelines of the
Youth Civic Action Program (YCAP) which shall serve as compre-
hensive guide in the implementation of a morc operational pro-
aram on youth participation in national development. This

was prepared by a committee composed of representatives from
various units of the Department, other government and non-{overn-

ment agencies.

3. The guidelines embody all the pertinent provisions of
previous Department Orders and Memoranda on the subject, revised
or amended accordingly on the basis of the officials, New pro-
visions designed to clarify certain aspects which have not

been clearly understood, have also been incorporated,

Ik, The guidelines include the fellowing important aspects
concerning the administration of the Youth Civic Action Pro-
nrams Rationale; Objectives of the Program; Scope of the
Irograms Suggested YCAP Activities for the Elcmentary,
Secondary and Post~sccondary Levels; Other Alternatives in YCAP;
~nd National YCAP? Model for Secondary and Post-secondary Levels.

(!



5, Reports required from the fiold, as specified in the
suidelines, cshall be addressed to: National YCAP Coordinating
Office, copy furnished the regicnal director, at the ond of

onch cznester teorm,

&, Regional dircctors nre cnjrined to conduct, from time to
time, regional ~nd/or division YCAF seminars to insurc the
cffoctive implementition of the YOUTH CIVIC ACTION FPROGRANM,

7. ‘The full cooperation of 2all concerncd regarding this
notter 1o enjoincd,

(31D, ) JUAN L. MANUEL
Scerotary of Education and Culture

GUIDELINES ON THE IMPLEMENTATION
OF THE YOUTH CIVIC ACTION PROGRAM

fhe Tnllowinz guidclines on the implementation of the
Youth Civic hction Program hercby cutlined for information
and suldance of ~11 concerned:

5. ZECONDARY LoVZL

1. TIr ihe socondary level, covery student in each curri-
culum vorr chall participate actively in YCAP activities.,
Sccondnry students in cchoola, colloges and universities,
throuh thelr schonl administraters and/cr YCAP cecordinators,
chall incure student participaticn in development projects
appraved Ly the Laenl YOAD committoo,

2, The losnl UCAP committoe ccmposcd of the school YCAP
coordinator, in conardinntion with the cchool dlvision YCAP
cooirinntrr and the DLGOT eivie netion officer, shall identify
the nechonl or crumunity proj ceto/oetiviiics teo be undertaken
at leamt 16 Aaye prior ic beginning of ecnach school year.  This
would nrovide the cchreal YCAP ccordinateor adequate time to
prosramn ond schedule student participation in the provincial
TCAP vriority projocto.

2
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3+ Evaluation of YCAP performance shall be on the impact
of the school YCAP project in the development of the local
community, thc number of YCAP participants, the positive
-affective and psychomotor changes among YCAP participants.

L, YCAP being n curricular subject should be indicated
in the sgtudents Form 138, The grades obtained on his parti-
cipation in YCAP projects should be 2 part of the student's
school records. To graduate, 2 zecondary student shall have
obtaincad at least U units o YCAP.

5¢ No peried specifically for YCAP shall be indicated
in the school program c¢ffective school year 1977-78,

//3



Appendix T

REPLICATION PROCEDURES

The eight basic stens below were useful in the proeess
of establishing Project IMPACT. Thev mav well he useful for
the tryout and certainly for full replication. The stens
are not necessarilv sequential., Most can he done gimultaneously,
The steps are schenaticallv illustroted below:

Implementation Procedures

STEP
Drawing memorandum
of Agreement (MEC,
EDPITAF, the Region,
3 INNOTECH) B ,
v , N
Coordination with
Regional Ageneies and,
Organizations e
STEP 3
Choosing the Site &
Building Relationship.
T STEP &
Conductlng Community
Survey
STEF 5 ,
Condueting Aeseeptanece !
! Campaigns i
Eo STEP 6
f

=i

TS

Stabilizing Implemen-
tation Procedures L o ,

| [ STEPTY
: Regruitment and Train-
i 2 of I.S.'s

Launching the Project

IMPLEMENTA

IMPACT TION

Diagram adapted from Havelock, The Cha !

to _Innovation in Education, (Englewood New Jersey.
Educational Technology Publications, 1973),




STEP 1. DRAWING THE MEMORANDUM OF AGREEMENT

For the purpose of a tryvout, this step mav not necessarily
be a formal sten. However, it is obvious that where there 1is
need to locate responsi®ility, establish conditions and guide-
lines, and generally spell out details, then some form of
binding. document will need tc be drawn up.

It is possible, therefore, that some form of =sgreement
may be made among the MEC, EDPITAF, the Region and INNOTECH.

STEP 2, COORDINATION (MEETING) WITH REGIONAL
AND LOCAL AGENCIES, OFFICES, AND
ORGANIZATIONS

Commatibility in work relations ie immortant. The
first thing that needz +o be developed, therefore, is a
viable relationship with the regional ~f ncies, offices and
organizations,

Initially, all that might be necessary is to inform them
of the trveut =ctivity, Dancnding nh the extent of the try-
out, some can be tapped for assistance and active coonersotion,
h secure and reasonsably well-delineated helning role is an
egssential point teo start with.

Among these are the farmal leaders of the MEC, the
Governor and City Mavor, Divicsion Superintendent, renre-
sentatives of PTA, DLGCD, NEDY, Humen Settlements, annrooriste
private entities and institutions as well as other oninion
laaders of the communitv.

STEP 3, CHONSING THE SITE ™D RWITDING RELATIONSHIP
WITH THE CLIENTELE

One of the especially difficult nroblems is deciding
the site and decidine which achonl/s ahnll conduct the try-
outs, The project site environment is onc nf the manv '
aspects tn he concidered cince it 1o the primary location of
hoth the constrainte and rerourcesz of the nroject. The
environment includes hath the exwplicit »nd imnlicit politicol,
gocial and economic forces that mav imminge on the nroierct
oner~tion,
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STEP 4, CONDUCTING COMMUMITY SURVEY

In order to make intellirent decicions and choices one
has to have an adequnte underctandine of wh=t has occured,
what is available, 2nd what i3 votenti=lly relevant and useful.
This task of information retrieval wags round to be useful to
the IMPACT project., It con be handled competently and with
minimum effort if the re:earcher has ideaz of what he needs
before he ctarts and plans the community surveyv strategy.

This communiiv survey, besides providing the nroject staff

information about the punil's nrofile, parentsl educ=tional

and occunntionsl hackaround, could he =o desirn-d so as to
reveal the avallability of skilled persons and resources in

the community, These will later be useful to teach nunils

some practical arts skills and the possihilitv of =mome to he
invited as resource gsneskers on zome tonics. The survey
reveals as well thes gcocin-economic profile of the community.

Whatever stratesy one would choosc, an immortsrnt point
to be considercd is that it should not be very sophisticated
so as to cost tonmuch,

STEP 5. COMDUCTING ..CCEPTANCE CAMPAIGN'

The relationship with the regcione] agencies and organi-
zations ard the iritial encounters made in Sten 2 must have
a strong bearing on mlanning the conduct on good relationghip,
Ag a rule thege agencies and nrganizeations should be involved
in the planning and conducting the initial and the follow-un
accentance campaisne, Prehahly it is 2t this stage thet the
Steering Committee bo organized. This can be in 3 levels:

1. Division Lovel Steering Cormmittee:

- Governor/City Mayor

- MEC Regional Director

- President of Fedrr-tion of PTA Pregidents

- Division Superintendent

- Representatives of MIGCD, NEDA, Human Setteements.

(7



District Level Steering Committee:

N
-

Municipal Mayvor

- District Supervisor
- Representative of Iocal School Board
Representatives of MLGCD, NED:, Human Sttlements

3,  Village Level Steering Committee:
- Village volitical leaders
- Field Coordinator .
- President of PTA

- Head of Youth Organization

An authority surgects some points to consider in build-
ing up an ideal relntionchin with the clients. These moints
could also serve as reminders on the conduct of the accentance
campaigns. The points nre as follows: :

1) Reciprocitv., The ¢ive and take relation enhsnces trancfer
of information, nutual =yprecistion of the nrohlem thus
recultine to an accuratc disgnosic of the situstion,

Thig relationchin cnchances involvement and commitment.

e
~r

Openness, Thic ig charsctorized by opennese to listen
to problems of sthers,

3) Realictic Expectatione, From the outset, it is very
Important, to set reszonably realistic exnectations.,
Do not over sell nneself +to the innovation. Relsative
to thig, onerational =chedules of the Proiect should

be flexible.

L) Expectations of Reward., The project must he seen. to
be a2 viable alternative =nd nrovide the community with
sigrificantly z7me cituatinn if not siegnifiecantly
improved situstion,

5) Structure. Somc definitions nf roles, working procedures
and exnectod autcames noed to be 1aid down (neither too
regidlv or teoo smacifically) and a meaningful distribution
of laber and rowsard considered, The orgenization set-up
of the svater. mav he nresented here.

(9



6)

7)

Minimum Threat. At the outset, terchers and administrators

are to be assured that Proiect IMPACT was never me=nt to
nut a teacher or supcrvisor out of » job., It is intended
to cope with the mroblem of nver-incresging enrolment =nd
the inanilitv of the “outheast isian govermments to further
ineresace the vercentage allocation fer education in their
national budgc s,

Confrontation of Differences. The conduct of the meetings

should facilitate the community and the tenchers to talk
out differences in the systems., An honest confrontation
during the meetings may erase doubts Pnd suspicions.

The Strategy

A

How *o work to gain grour accentance?

An effective way begins with diagnosing the forces
for and against the Projicct and being able to draw up
a list of individuals who can fit under each of the
followine headings, "irmovator", "resister" and "leader",
Part ¢f this analysis ig =n inventory of leadership.
Then the next step ig to usc kev peonle who have good
follower connectione 2¢ stepning stones,

. . 1
This stepning stone ztrotesv works ag follows:

(1) First, introduce the innovation to a core groun of
"innovators", Get them tn try out the innnvation,
ta hecnme snphisticated in its use, and tn demon-
strate it to others,

(2) Second, begin te work with some of the conccrned
citizens who are notential but nnt-vet-vocal resist-
ers, answering their questions And showing them hv
demonstration +that the inrovation does not violate
established values and does not thresten the survival
of the svastem 2z they know i+, If you »re not able
to receive anv caoperatinn from resicters »nd 1f
thev are alreadv vocal 2nd mobilized, vou should at
leaszt do what wou can to protocet the irnevaters and
and tn make +he inrovation leas vulner=ble. This
means being hard-hesded, realistic, and scientific
in vour apnrnach and havines =ound 2nd well-reasoned

1Havelock. I-id p. 123. {lq



B.

(3)

(1)

answers for legitimate questions, With these safe-
guards, you may not be able to sllence your detractors
but in many cases you may be able to disarm them =and
prevent them from turning the rest of the community

against vou.

Third, bring the innovetion tn the attention of the
leaders, allowing them to observe live demonstrations
bv the innovators and tn sound ~ut the reactinons of
potential reesisters. I

Allow tre lcaders to lead the wayv to accentance by
the rest of the system., If possible, get them to
publiclv commit themzelves =nd organize themselves
into suprnrting and endorsing committeess

How to Comrunicato

Gainins accentance of innovations, 1g in large pert,

a matter of effective communication., The problem is how
to get the richt nessege across the right peonle in the
right way so that accentenee vwill follow. But it ifn't
that easv, comrunicnti~n is a3 comnlicated process
stronglr infliuenced bhv the peorsonality of hoth the
senders, the roeccivers, the wmeegage and the medium,
Thus, the conduct of th- accentance cermnalens should

be well nlanned bearing in mind the fallowing:

a)

b)

the size and nperennslity of the toareet grouns., The
grounins mav corsiat of the ton-level authority
fifures in the cesmunitv: the =chool administrators
and teachcrs: the communitv oninion lenders and the
communitv at lsrge,

choozing the r.echt madium for tho right job =nd on

the riFht time., The media ond materials that could

be used arec cither n) one-way media, 1.e., lectures
books, "andoiits, Tilms, posters and charts and
demonstrations; h) two-wav media, 1,0, nersen to
person contacts with lesders, oninion leaders,
potential recicters and key people; groun discussions,
conferences and workshans, The two-wav media has

an edge over the former in that they allow a counter-
messace thun quostisng and objiections c2n get through.
Cur recowmendrtian is to heve hoth one-wayv 2nd twoe
way medi~ in various combinmtions.

|20


http:workshon.sF

8

¢) keeping vour nrogram flexible, The value of planning
the praicct operatior utilicing A gtep-bv-sten anpnroach
is unquestionable, however, this should guard nne
against being overly rigid in theway the schedule
is carried out. One should he gver willing =nd ready
to change plars as the need ariscs, Beine flexible
would either mean beins readv to resdant the chanee,

"shift gears" or change the implementation stratogv,
STEP 6., STABILIZING IMPIEMENTATINN PROCEDURES

As goon 28 the community digplave zome sirne of accentance
the Stesring Committee can meet with the INNOATECH Task Force
and the vrospective Proicet Staflf membcers 1o thresh out onme
of the implementati~n procedures, Tha groun co2n besin to
vizuslize the deelcions morde a2t » nisher level on whether to
trv the whole zveter, or to try only a nort, Just whet
component they want to try tno imnlerment should be made clear at
the start. This decision will be the hasis of “he statfing
and alen the crestion of the curriculum develomment unit
and a rocerrch unit,

With the agssistance from the TVNOTECY Taclk Inrce the
expocted outnuts of thiz gtep - the mroicct's operational
zchedule and ite chart of netivities by nhases con be drawn.
These would gorve as guidelines.

The operation=i uchedule of the Proiect bevond those
already accomnliched in Steps 1 to 5, mav include the
folloving nhmasece:

1. Select and Recruit Tield Site Perconnol

2. Adant and Rernrnduce lodules to Local Mecds 1f Mecessary

3. Desien Orisntaticn Progrommee for Different Components

b, Conduct Orlentation Progremnmes

5. Design evaluative meagures

6. Cornduct Trv-out of thi Txmerimental Proarammes for
Differont Commonent (Lounch the nroject)

o~

7. Trainine oF T.50":,

STEP 7. TRAINING PF T.5.'s

Initiallv, the treining of fhe teachers ns Instructionsl
Sumervie. ro will have Fa he conducted in coonerstion with
INNOTECY,  Faopr meximurm recults the gohedule must he for at
least U oweola,

The details of thic sten shrll he trkon up with the
proper nersonncl.

| -]
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STEP. 8, LAUNCHING THE PROJECT

The care exercised by the planners during the nlanning
of the launching should more or lems come un to if not exceed
the care given during the plannins of the accentsnce campoigns.,
Care should be ohgerved that =211 grouns of hoti. the formal
and opinion leaders be renresented if net given a nert durire
the launching progrsm, Mayv be it will bhe food to involve
as many leaders, mombers, mmnlils, narents and sunmorters so

)

as to gather the most involvement and cormitment.



Action Agent

Designation
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Appendix Q

MODUL: WRITER'S
PERFORMANCE ANALYSIS

Date

TVALUATION FACTORS:

1. Quantity of Modules

Outputi

Modules for Levels
I tc TIII
Modules for Level:
IV to VI

KIND OF MODULE

| Ao A OF

SCHEDULE

ON SCHEDULE

BEHIND

SCHEDULE

Basic Modules

(e

Advanced Mod.

2., Quality of Mndules

CRITERIA

Unsatis-
factory

T
Satis- IVery

factory Satis-
factory

Out-
stand-
ing

Weight

1

213 4

5

6

v

Suitability of
Concepts/Skills
to grade level

10

Accuracy of
task analysis

Statemens AT
objectives in
behavioral terms

Criterior -vroice-
renced tests

Sultability ~T
instructionral
strategy
approach wind
prompting tech-
niquec - -
Jjectives/tasks

Consistency of
Tormat with the
model of progs-
ramming used

10

| 2%







Performance Analysis (Continued)

P mﬁ.wfm.- Unsatis-i3atis- iVery" Out- [
CRITERIA factory ifactnry Satis- |stand-|Veigsht
‘ _ Tactory| ing
I 23 1 575 7 T
Ry i ]
Z.. Language/Vocabu- | f 4
lary Levels i | i
1) Simplicity., ]
clarity and | ~ | 10
accuracy A i l
2) Grammar | 5
h, Provision for
remediatinn g 5
i. Relevance (links ! 5
to real-life ’
| __sitvations) 1
i, Technique used ! 5
in Integration ’ J 1
OVERALL AVERAGE:
DESCRIPTION s
B, AGTIONVREQUIRED (If any)
RATING OFFICIAIS: -
TNSTRUCTIONAT METHODS EXPERT EDITOR
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Appendix R

SAMPLE RADIO SCRIPT

English
Radio Lesson No, 1
(For Module 13, Lessons 277, 278, 282 and 297)

s+ ¢« o+ Music ., . .

KINI ANG RADIO LESSON NO. 1 AIANG SA PROJECT IMPACT,
KINI MAOY MOANDAM NINYO ALANG SA INYONG PROGRAMMED
IESSONS 277, 278, 282 UG 297 SA MODULE 113,

(Pause, )

KOMUSTA KAMO, MGA BATA! ANDAM NA BA KAMO SA PAGPAMINAW
[KANAKO?

(Pause. Class Answers,)

KARON ANTAY MGA TUDLING NGA MOSULTI BAHIN NI NANAY., SI
NANAY NAGSUL~-OB UG DALAG NGA SININA. ADUNA SIYAY ASUL
NGA PAYPAY. PAMINAW PAG-AYO KAY AKONG IPADUNGOG NINYO
ANG MGA TUDLING NGA ININGLES UG ANG KATUGBANG NIINI SA
BINISAYA, ANIA,

This is Mother,
(KINI SI NANAY,)

She wears a yellow dress,
(NAGSUL~0B SIYA UG DAIAG NGA SININA,)

She has a blue fan.
(ADUNA SIYAY ASUL NGA PAYPAY.)

This is a dress,
(KINI USA WA STNTNA,)

This is a fan,
(KINI USA KA PAYPAY.)

Mother has a blue fan.
(ST NANAY ADUNAY ASUL NGA PAYPAY,)
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Mother has a yellow dress.
(ST MANAY ADUNAY DAIAG NGA SININA,)

Mother wears a yellow dress.
(NAGSUL-0B SI NANAY UG DAIAG NGA SININA,)

KARON, MGA BATA, KUHAA NINYO ANG INYONG ENGLISH BOOKILEY,
v« . . MUSIC . . . .

ATONG TUN~AN PAGBASA ANG MGA TUDLING NGA TINYONG NADUNGOG,
ANDAM NA BA KAMO 34 LAING KALTHOKAN?

(Pause., Class Answers,) .

ABLIHI ANG INYONG ENGLISH BOOKLET SA PAGE 1

(Pause. Give the pupils enbugh time to turn the page.)
TAN-AWA NINYO PAG-AYO ANG MGA TUDLING NGA ANAA SA BOOKLET.
AKO ANG MOBASA UG UNA SA MATAG TUDLING, UNYA, SUNDA KNI
SA PAGBASA. PAMINAYW FAG- AYO SAMTANG ANG INYONG MGA MATA
ANAA SA TUDLING NGA AKONG BADAHON-

(Pause.)

Thlils 1is Mother,
Class

i Mother.,

(Pause. reads)

This

Class
’lr‘C'

(Pause
She
(Pause.
She
(Pause,
shao
(Pause,
she
(Paus-, Cloon
This
(Pause,

We
Class
wears

Class

Class

ha=m =

is =
Class
This

hag =

3 d
16 A

reads)

2 yellow dress,
reads) .
a yellew dress.
reads, )

blue fan,
reads, )

blua fan,

A5, )

drecss,

FALA

reads, )
dress,

kN



(Pause, Class rcads.)

M)

This is a fan.
(Pruse, Class reads.)

This is a fan,
(Pause. Class reads,)

Mother has a« blue fan,
(Pause, Class reads.)

Mother has @ blue fan,
(Pause. Clazs reads,)

Mother has a yellow dress,
(Pause. Class reads,)

Mother has 2 yellow dress,
(Pause, Class reads.)

Mother weare a yellow dress
(Pause. Class reads.)

Mother wears a yellow dress

(Pause., Class reads.)

ANHI NA ILANG TA DINHI KUTOL, MGA BATA, HIPUSA NA NINYO
ANG INYONG MGA B0OKLETS. '

(Pause)

MGA BATA, MAGLEKSIYON NA USAB MAKO UBAN SA INYONG
PROGRAMMZD TEACHER. '

) 4 T T
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Appendix S

SAMPLE PAGE FROM THE READER

Module 13
(Lessons 277, 282 & 297)

1. This is Mother,

2. She wears a yellow dress,

3. She has a blue fan,

4, This is a dress,

5. This is a fan.,

6, Mother has a blue fan,

7. Mother has a yellow dress,
8., Mother wears a yellow dress,

Sample Programmed Lessont

A. Lesson Programs Rounds
B, Item Programs SIPG

C. Content: Words on Chart
D, Preparations

1. Review the rounds programs and SIPG,
2. Practice reading the words/items.
You may ask the I.5. to teach you how to
pronounce the words correctly,
3+ Prepare the chart and the pointer.
Ik, Point to a word as you say the task.
2, Tasks CAN YOU READ THIS WORD?

. TItems:
1. is 7. yellow
2, Mother 8. this
3. This 9. fan
b, dress 10. blue
5. She 11. mother
6, wears 12, she
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Appendix 3

SAVMPLE PAGE FROM THE READER

Module 13
(Lessons 277, 282 & 297)

l. This is Mother,

2, She wears a yellow dress.

3. She has a blue fan,

4, This is a dress,

5. This is a fan.

6, Mother has a blue fan,

7. Mother has a yellow dress,
8. Mother wears a yellow dress.

Sample Programmed Lessons

A+« Lesson Prcgrams Rounds
B. Item Program: SIPG
C., Content: Words on Chart

D. Preparation:

1. Review the rounds programs and SIPG,
2., Practice reading the words/items,
You may ask the I,3. to teach you how to
proncunce the words correctly.
3« Prepare the chart and the pointer,
b, Point to a word as you say the task.
2+ Tasks CAN YOU READ THIS WORD?

F. Items:s
L. 1is 7. yellow
2. Mother 8. this
3+ This 9, fan
L, dress 10. Dblue
5. She 11, mother
6. wears 12, she



Appendix U

RESEARCH STUDIES ON IMPACT



Usl
IMPACT AS SEEN BY THE
INSTRUCTIONAL SUPERVISORS

'+ To ascertain whether all the IMPACT concepts and assunptions
have been worked out effectively and efficiently at the field
sites, an opinionnaire study was conducted among the implementors
of the IMPACT management system - the Instructional Supervisors
(I.S.'s).

It was considered important to gather the observations
and experiences of the I.5.'s and other members of the project
staff to get their perceptions on the many aspects of IMPACT.
Being at the front line of the project, the I.S.'s put into
practice what, to others, were only hypotheses and assumptions.
They are therefore the richest sources'of information about
how the ideas behind Project IMPACT actually wdrked

Their observations and opinions about IMPACT which are
most down to earth could be considered as baves for confirma-
tiqn, rethinking, or even rejection of some of the pre-con-
celved notions about Project IMPACT,

THE RESPONDENTS

Toward the end of Project IMPACT, the Research Division
of INNOTECH fielded & questionnaire to 33 Instructional Super-
visors of the Philippine IMPACT sites: Naga, Cebu, Lapu-Lapu City
in Cebu and Sapang Palay, San Jose Del Monte, Bulacan.

A total of 33 Instructional Super&isors (I.S.'s) in the
three IMPACT sites /Naga (N=9); Lapu-Lapu City (N=12), and
Sapang Palay (N=12)7 were included in the study. Except for
1 male I.S. in Sapang Palay, all the Instructional Supervisors
in the three sites were females. (Actually another male T.S,
in Naga could not respond to the questionnaire),
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The Sapang Palay I.S.'s are the youngest among the
group, with a mean age of 25 years while Lapu-Lapu City I.S.'s
are relatively the oldest in the group, with a mean age ofl L1

vears, The mean age for the Naga I.5.'s 1is 33 years,

As a relocation site for the urban squatters in the
1970's, Sapang Palay's CLC is relatively new, hence, that
probably accounts for the younger cohort of teachers,

The predominance of female teachers 1s not deliberate
or a prerequisite to the IMPACT system., The fact is, in the
Philippines there are more females than males who are attiracted

to elementary teaching.

The I.S.'s have had relatively‘long years experience
teaching in the conventional system, Of the three sites,
Lapu-Lapu City I.5.'s had the highest avérage years of teach-
ing experience, which was 16 yearg:; 2 years of which were in
the TMPACT system and 14 years, in the conventional system,
Naga I.3.'s had o total averase of 9 years teaching expericnce;
3 years of which were in IMPACT and 6 years, in tha conven-

tional system,

Sapang Palay I1.3.'s, the youngest among the I.3.'s had
a total average years of It years in the teaching profession;

2 years each in IMPACT and in the conventional system.

Prior to the I.3.'s nssignmentito the IMPACT systen,
thé’haﬂ been ‘teaching in the conventional system in different
types of school. Ixcept the Lapu-Lapu City I,S.'s, who were
used to teaching 1n the urban schools, Naga and Sapang Palay

I.5.'s have previously taught in the rural schools,
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THE FINDINGS

It is not the purpose cf this paper to ‘present the
findings of the study as though they were facts or conclusive
data. The innovative nature of IMPACT and its controversial
aspects demand that the system be subjected to continuing

evaluation and scrutiny.

The fact, however, remains that there is a groun of
teachers who ploneered in the development of the system,
Surely, their opinions, their observations and recommendi-
“tions cannot be taken lightly. These shall be presented in
the spirit of their being food for thought., There will be,’

therefore, a minimum »f analysis,

A, General Impressions on IMPACT

To the open-ended question, "If at the start you
knew what it was you were going to go through in Prdject
IMPACT, would you ztill have wanted to join the project?"”,
thirty one of the 33 respondents replied in the affirmative

and- only two s2id "no",.

Half of those who said "yes" (16) gave as their
reason - to gain more knowledyse and experience. A
similar reply - -to learn something about educational
innovaticn was given by eight respondents.

Nine respondents saild they wanted to avoid preporing
long lesson plans since the materials of IMPACT werc
already prepared,

All the respondents in the three sites unanimously

sald that with their involvement in IMPACT, they felt
more of a professional, than otherwise.
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The Teeling of being more of a professional was corroborated
by the generally necative respense to the questioni "Did you
feel left out in the curriculum development process? Ghis was
asked on the ncsumption that the "managerinl® role oi the
teacher was in contradicticn to her more direct involvement
in the curriculum developnsnt in the conventional system.

In INMPACT, the reoponsibility for curriculum development was
assumed by i group  of subject natter spociaiists who wrote

the modules,

Approximately four-fifths or Hl.52 per cent of the I.3.'s
in the three sites felt that they were never left out in
the curriculum Aevelopment process in INMPACT. Actually, the
subject matter specinlists received feedbneks from the I.5.'s
on the pupils' use of the materinls, “he leedback were ‘then
the basis of the developnent of the materials, hence, the
I.S.'s believed that they were very much inveolved in the

currizulur developrent procecs.

The concept of curriculum development included the
writing of lesron nlans., A follow-up question was there-
fore asked: "NDid you feel ot times thet you could be

writing a better lesson plan thatl what the wmoduler ofTered?”

Forty five per cent of the Instructional Supervicors in
the three sites opined that they never relt they could he
writineg out + betier Llost:on plan thon what the modules offered.
This was especinlly true anony T.3.'s in Naga (B404,7) and

Sapang Palay (#3.33).

On the other hand, the Lapu-~Lapu City I.5.'c (91,067/4)
sometimes Telt that they could be writing out @ better
lesson plan, Whether the attitude of the Lapu-Lupu City
I.5.'s was n carrvy-over »f thelr long years of beln: accustomed

to the convetional oystes i comething that cannot be ignored,
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The nature of the above responses perhaps iz more re-
lated to the quality »f the modules than to the 2ltitude of
the T.5."'s to their preofessional status, TIndividuel
differences of pupils' necds in each field site couls als
contribute to the desire of the T.3,'s te medify the modules
to suit their pupils necedo. Uniqueness of o community and
its needs should he taken into concideration in the orepi-

v

ration of modulns,

Another related question was asked on the commonly held
notion of "coverage" of content: "In your school, did you or
the other I.3,'s feel vou had to "cover" a certain rumount of
materials by the end of o period?" One third or 39,39 per
cent of the Instructional Supervisors in the three sites,
mostly the Lapu-Lapu City and Sapnng Palay I1.3,'s, revealed
that they often times feel they had to "cover" » certain
amount of materials by the end of a period., More than one-
half or 55.56% of the Magn T,3,'s reported that they never

felt that way,

The differences of opinion regarding the coveraze of
the content may be dus to the varying length of exvosure of
the T.5.'s on the uze of these materinals. Maga T.5.'s had
longer years cupericnce of using: the materials than the I.3,'s
in the other sites, It thic is o factor, it need« further

verification,

In TMPACT, lessons arce mostly in modular forwm, however,
there are certain subjects that were not modularizod such as
Music, Arts and P.E. Whether the I.3,'s agree or disagree
that some subjects arec hest taught the conventionnl way, the
question was nsked; "Did you feel that zome subjects are

best taught the conventional wary? I yeo, which mubjects?”

|6



A\

6

Lapu~-Lapu City and Sapang Palay I.,3.'s were unanimous
in saying "ves"., Only 1 or 11.11% of the Naga I,3.'s said

/.

yes to the same question,

The zubjects that were mentioned to be better taught
in the conventional way with the corresponding number of
respondents agrecing to it weres Music (19) 57.58¢, P.o.
(18) sh, 545, Mathematics (15) 45,4572, Arts (14) 42,42%,
Lancuage Arts (11) 33.33%4, and Work Rducation (10) 30,3074,

Thin again could be a reflection on the quality of
the modules prepared for thece subjects than to the attitude
of the I.5.'c,

Evaluation of pupils' progress in IMPACT ic extremely
important in IMPACY because of the concept of mastory
learning, Eynluntion measures are built-in the modules,

The T.5,'s do not write test questions. As revealed by the
responscs of the T.3.'3 to the questicn; "Did you feel left
out in the cvaluntion of your pupils' progress?', all the
Instructional Supcrvisors, oxcept two in Naga, ncever felt

left out in the cvoluation of their pupils progress,

The concept of ovaluation gecs bevond paper and pencil
tests, It io the function »f the I.3. to be watchful
(evaluative) of any individunl learning difficulties during
the learning: period, ©o that specinl attention to pupilsg

needing nelp (tutoring) con be givern,

A very markoed departure of INPACT from the conventional
system 15 the inereasod tencher-pupil ratio, hence, the work
load and its nttendant irplication to the maintenance of
discipline,

More than three-fourth or 78,794 of the I.5.%: in the
three ites felt that thair work loads were "hesvy" but that
these were "not too mueh™ for them. A =mall percentages of

Lapu-Lapu City =and Sapang Paloy T.5.'c, 2,337 and 16,07%,
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respectively, felt that their work loads were "too heavy"
for them. 1In contrast, o little less than one-half of
the T.5.'s (L4,0847), felt that their work loads were

"just right" for them, Not one felt the work load was
"lizht",

Since IMPACT is non-graded, the Instructional Supers-
visor may theore ticnlly handle 2 to 4 families of multi-
level pupils, provided the entire group she manogces docs
not exceed 200 pupils, In practice, however, the
questionnaire revenled that 100 i=s the average number of
pupils under anch I,3,'s, ‘The respondents believed that
100 pupils is bie but nevertheless, manageable, and that

moreover LOC iz just risht for one I1.3,

On Programmed Teaching (P1)

Programmed Yeaching in the main mode of learning
for Levels T - TIT. “he use of upper level pupile
"program tench" wan by far the moot commonly criticised

to
aspect of INMFACT, Yet, observations schowed that it iz,

in fact, o very offective mode,

The responses of the T,5.'= rovealed that more than
one~hall of them in the three 2ites were in the opinion
that all levels IV, Vo and VI pupils could he assigned as

-

Programme:d Tencher.:,

A nmumber of the T.5.'s (9) in the other. hand believed
that only the brisht pupils of Levels IV, V and VI pupils
be assigned as Procrammed Teachers,

These Tindings ot lenst confirmed the decifion +to
utilize 211 upper lovel pupilis o Pregsrammed YTeachers

nstend of just the brirht onew.
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All the I.53,'s were unanimous in their oplilnion that
ten pupils or lecs is the optimum number of pupils a
Progrnﬂmod Poacher should handle whether he will be
Level TV, V, or VI. ' ’

The usunl length oi time devoted to actual teachins
in Programned Teaching: is 30 minutes and the other 30

minutes is for tutorine the ¢low learners in the groun,

On the quection, "How long chould programmed teach-
ing last for best results?"  the T.S5.'s have differing:
opinionz vegarding this aspect,

More than onc-half or A9, per cenl of the I.3,'s
believed that 40 to 45 minutes ig most ideal for programaed

teaching to yisld bheut results,
Y

A swnller porceontope, 18,18% preferred the usual
one~half tcachine while only threce indicated one hour,

No one indicated 15 minutes or more than one hour,

Az enrlior mentioned, typilcrlly in a programaed
teachins ~chodule, o PY devetes the rirszt 30 minntes to
progranmed terching, od the next 30 minates to tutoring
work, VWhother thisc cchodule woe Tollowed in actual
practice, the question wanr ackeds "In setual practice,
how did moot prosrarmed teachers apportien time for
programmoed toacnine?"

Reapenses of the T.5,'s show a variety of practice,
About onc=third or 33,334 of the I.S.'s followed the
typileal cchednls of T thatl iz - onoe-half hour FY ard
one~half hour remedisl work, A amaller vercentags,
30.30%, #11 Lupu-lapn 1.5.0'c, reported that they zpoent
one hour ir progran tecching cdone, while & oor 20,2040 spent
onc-ha Ll hour prcorer tosehing and one=hall hour reviov,
Four of the Sopioe Palay 1.3, proferred one-half hour

PT and the Progsramned Peacher returns to her PeCT=Irout,



The responses scem  to mirror the ability on the
part of both the I.3,'s nnd the PU's to sustain ation-

tion and maintin discipline,

several advantases ot Progsrammed Teaching weroe noted
by the I.3.'=, Youncer pupils who are under a prosramacd
teacher are ceen to focl nt enze nnd oven get clomely
attached to the prosrammed tenchers.,  The programaed
teachers, on th~ cther hand, develop goed personslity and
manaserial skills in tenching, oo lf-study and discinline,
responsibility, cclf-confildence and leaderchip., It was
also pointed out that in progvamsed teaching, pupile learn

morc and are encoucared to learn by the use of incentives,

Theaer Tindings clensrly confirm the obiervations and
claims made on IMPACT by frequent visitors to the IMPAC:
field sites who noted thot "IMPACT puplls are more 3pon-
tancéous and uninhibited in their anctivities, They are
more sociable, they become 7ood leaders and more reliable.”
The pupil in hic capnelty as programmed teacher in lookerl

up to, ohcyed and recpected by the younger pupils,

On the other hmoad, some imstructional problems and
difficultics wera cncountered in the fileld in the use of
Programmed Tenching: which may neod further reexcunination

and rethinkin:,

some »f the problems raicsed by the I.8.'s included
the restraint in oxpanding the progrommed lescons, ‘The
I.5.'s were told to strictly comply with the module
lezcons,  Difticnlty in tenching items woere alsh troced
to the incompetent Pi'c, Moreover, the 1.3,'s felt that
there wore too many ltoms to loarn, Irresular atltendance

of Pi's was univers:lly noted,
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The problems and difficulties cited in the previous
question, prompted n related question to be asked, "Whot
would you suyrest to corrcet the deficiencies you hav.
cited?"

A number of T.3,'s (10) believed that to correct the
problem regarding the restraint in expanding the vrogrmaned
lessons, the T,3,'s should provide enrichment lessons,

They aloco suggested thal the number of lessons be reduced

to o mininmum; cnd more training be given. to the P4, "o,

The role of the TI,3.'s in IMPACT is changed Lo that

of a facilitator of pupils learning. Unlike their counter-—

part in the traditional schools who ongage in direct
teaching, the T.3. manages pupil learning.,  fThe T.5.'s
werc therefore ackoed to list down thelir activities during

the time proerammed teaching was poing on.

As revenled by the T.5,'s, their activities were
directed mninly in aocisting and puiding the B.2, 's as
well as the pupile,  Among the mest specilfic activities
they cited were: holping the Poi9.'s in their teaching
difficultics (148), ohucrvim: the P.T.'s whether they
teach the itenm pregram properly (13), remediatingg pupils
with difficultics (5), echeeking: the program of the
activities (),

Althoush T.3.,'s d9 not yive direct teaching and there
is no definite time allotment for the tasks of monitoring
learning, the demands on their time and attention scem

enough to kcop them busy and vieilant nll day.
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supported by n subsequent responze to a question
where they revealed that the tutors assigned to theﬁ.
were not interested in their tuterinl nssignments,

It appears that, according to 22 of 33 I.S.'s, the
tutors were oriented on their roles and trained for the
job by the INPACT Field Coordinators. As part of the
training, they were made to study the modules after

which they were =iven a tect to gualify as tutors,

The responses scem to indicate that the tutors
receive good training, however, there were still tutors
who did not perform their job well. This problem could

0551bly e 2 result of some other Tactors like, motiva-
1 4

tion but not on the quality of training they received,

The next question was asked of the 1.S.'s!  "When you
had tutors, how lonyr did they =tay with a »upil?"  ‘his
question was azied an the assumption that length of +time
in tutoring is an indication »f +the degree of the tutors!
motivation,

Reegponses of the I.3.'s show that 81,82 per cent
reported thot their tutors stayed with their pupils for
20 to 60 minutes az againkt 16,6 per cent, all of Nasun,
who snid that their tutors stayed with their pupils Trom

10 to 45 minutes,

5l



15

the length of ftime indicated by most of the I.3,'s,
especlally those from 3apang Palay, may indicate that

motivation is not locking con tutors who Aid their job,

Another question was askeds "If you had a choice ~-
which grade level would high =mchool tutors work boest?!

Responses of the T.35.'s show varying cholces,

Fifteen of 33 I.3.'s pointed out that high school
tutor could worked best with Level TITI; and 12, nostly
the Sapang Pnaley 1.5.'s, believed that they are equally
capable to tutor pupils in nll levelé. Some responses

also revealed choices in Levéls T.nnd II.

In the original concept, tutoring was to be given
to Levels IV, V and VI pupils whose difficulties hove
been identified, ‘They are tutored on the basis of
thelr weaknessens as identified by the results of

the module post-tests,

46
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The mention of Level ITII by almost half of the
respondants in rather oinificant, Level TII is a tran-
sition yrade ~nd pernnps the pupils really need oll the

t

help available.

The recsponces reveoled that among the greatest
problems ocncountored by the I.5.'s with their tutors
are: the apparent lack of intercst of some tutors to
teach, the wenknoos of some tutors in zome subjects,

tardineas of tutors comins +o teach,

I.3, Aldes

The Tnstructional Supervisors in IMPACT are assisted
by n non-professionnlly trained aide. The ailde should at

leagt be an clementary school ¢radunte.

The groctert porcentase of the 1.3, 's Aldes (49,859%)
were high school ztudente and graduntes,  There were only
15 per cent whe woere eallie students and the same per-

centage who woers o lenentary groduanton,

Sapang; Paley and Loapu=Lapu City have mado uze of I.9,
Aldes who woere 2t wiost colloye students.,  Nagn did not
have T,%3, Aildeo who hove rooched the college lovel,  The
fact however, io, thot thoy ot the best available aides
in their rocpective community. It must boe noted thot
Naga ic o rural cowranity whereas both Sopang Palay and

Lapu~Lapu nre somi-urhon,

The T.5,'c woere ackoed nbout the extent of benefit
derived from +the T.5, Aldes,

In the opinion of the I,3.'s, the I.5. Aldes werce

equally boneficind to the T.5.'c and the pupils,
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I.5. Aldes were considered beneficinl "to a sroant
extent" to the T.3. by 87.868/; 61.482/7 indicated thavy were

beneficinl to the pupils "to n rreont cxtent”,

Mormally, ->nch T.3. choul? have ene I.3, Aides,  The
opinion of the I.3,'s were asked rogarding the nwabor of

Aldes they nught to have £ov best results,

Responses of the T.3, 'z show that thoy were more
inclined to have two Aides rather than only one, MNasn and
Sapang Palsy I.3.'s particularly scem to favor having two
Aides than one,

The preference for two Aldes is perhaps more of an
cxXpreseion of nn ide~l number roather than an exproscion
of inadequicy of aosistince of fides,  The previous
rosponses of the T.3.'s on some questions, revenlod their
saticfaction of the porformance of thoir Aldes, hence, one

I.5. Aide Tor ciech T.3. acom £9 T suificiont,

On problemc/difTicultics cnececuntored with reourd to
the way T.35. Aidoo porformed Lheir funcfions/dutics, ‘The
T30z mentionads inability of the 1.5, Aide to discipline
pupils, nboonteciom of Alcdes, incompetoncee in record keeping

and chockine ef treot popers and recording thom.

soven of 33 7,5, 's did not rospond to this item while
three indicated thet they 4e not have any preblem with their

Aldes,

As roevenled by their reoponaces, majority of the I.S.'s,
28 or 84,857 werc convinee? on the offcetivencss ol teaming
up the I.35, and the non-profescions:)ly trained 1.3, Alde,
Only 12,127 4id net wores on the teom up.  Lapu~Lapu City

TS wero 211 unnnirmoue in aerecdine to the torm ng,

Of thosc whe 414 not uvor +tho tenm-uyp, theyv | refeorred

not to give any rosson for their negeative responsa,
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Appendix U,2

LIST OF GRLDUATE STUDIES ABOUT PROJECT IMPACY. .. ..

STUDIES COMPLETED AT THE CEEU 37ATE COLIEGE, CEBU CIWY

1,

50

A Comparative Tvaluaztion of the Achicvament in

Language of Level TV IMPACT Pupils and Grade IV
Non-IMPACT FPupils of Noga 3choel Districts I ana IT,

Cebu School Nivision 19768~ 1979 (by Frs. Sionita ©, Bucao)

A Comparative Tvaluation of the Achicvement in ilome
Economics of Level VI IMPACT Pupils and Crade VI
Non-IMFACT Pupils of Nagn School Districts I ond II,

Cebu School Division 1978 - 1979 (by Mrs, Romclia M, Manit)

A Comparative Evaluation of the Achievement in Reading
of Level IV INMPACT Pupils and Grade IV Non-IMPACH Pupils
of Nagn School Districts T and IT, Cebu School Division
1978 - 1979 (by Mrs, Braulia C. Crnopin)

A Compurative Tvaluation of the Achievement in sclonce
of Level TV INPACT Fupils and Grade IV Non-IMPACH Pupils
of Naga School Districts T and IT, Cebu School Nivision
1978 ~ 1979 (by Miss Rosa H. Rosos)

A Comparative Evaluation of the Achievement in Soeial
Studies of Level VI IMPACY Fupils and Grade VI Hon-
IMPACT Pupils of Naga School Districts T and IT, Cebu
School Divisien 1978-1979 (by Mro. Esporanza T, Rodriguez)

Isang Pahambing na Pagstatoays ca Natutuhan sa Pilipino
ngompin Magr-aaral @n Baitane oo mgo Paaralang Ni-INMPACT
ga Purok T at TI ry Nago, sSangny g Cobu 1978-1979

roo Gnrein)

-

(ni 3b. Lilin 7,

Isang Pahombing na Pagotatayn sa Notutuhan sa Pilipino ng

mga Mag-anrol =n Ikosnim nn Antao sa mgn Paaralang IMPACT

a2t Tkaanim nn Boitanes an mga Fansralang DI-IMPACH sa sangay
ng lLungsod ng Lapu-Lopu sa Taong 1978-1979 (ni th, Restituta
Z, Sanchez)

STUDY MADE AT THE UNIVERSITY OF THE VISAYAS, CEBU CITY

1.

A Comparative Appraisal of the Achiovement in lathe-~
matics of Level VI IMPACT Pupile -nd Grade VI don=-THMFACT
Pupils ~f Nago School Districts T and I, Czbu Schoonl
Division, School Yoar 1978-197y, (by Mr. &bner B, Barriga)
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~dsppendix U.3

IMPACT AS SEEN BY PARENTS AND COMMUNTTY MEMBERS

At the start of the school year in June 1976, the pro-
agress of the developmentnl - experimental nctivities particularly
those that pertain to the prrents and community members suffered
serious scetback.,  This wars due to o devopntory comment acainst

—~

TIIPACT by the Ascictant Superintendent of 3chools for Cobu

NDivizion which was snid ever the ridio.

Considering the status of such school officinl among rural
Tolks and the entire Cebu Community, one understands vy parents
trancsfered their childron te Non=INPACT ccheols in the neighbor-
ing villages, and prepared o petition addressed to the seeretary
of the Department of Educition wnd Culture to ask for the sus-
pension of the developmentnal oxperimentnl activities of TMPAGT,

Immedintely the Project 3ta7f took steps to counteoract
the adverse movez of parente, Meetings were held in zinll
groups; rather than szl parents nd community members to come
to the Communi-ty Leorning Center for a meeting, the Rural
zducation Coordinntor arxisted by Some teachers went Trom
village to village te disaeninete the corrcet information,

The otalf 2loc woied the members of the loenl steering committee

'<1

ond the National Stocring Committee tn ansizt in assaringe the
parents thot Preject THPACT hed not cruzed any adverase affecet

on pubvil's educatinn,

To help the staff identify the community members who had
egative attitudesr townrds IMFACT and to quantily the extent
of the damage cnused by the Assistant auporlntend xnt's comments,
the staff conducted 2 survey among the community members,  The

survey instrument was o questionnaire worded in the native

'. /50
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language. The questinnnaire was administered by the officers
of the Kabataang Barangay of each village from June to August
1976, FEach houschold wae siven a questionnaire to be Lilled
out either by the houscehold head »r by the representative of
the Kabataans Farangay who conducted to him by the household
head, When all the quecstionnnires were gathered together

2 number of them were not illed out except the first questicon,

‘These sheets were countered out in the anolysic of dota,
The followingz charts present the data gathered from
the questionnaires.
Sampling for the Study

No, of Sheets No. of Sheets No, of Sheets

Village Gathered Counted Out Considered
Naalad 167 33 134
Pangdan 82 0 82
Tutac 135 73 62
Bolirong 96 24 72
Uling 107 10 97
Totals 537 140 Wl

GCeneral Attitude of Respondents to Project IMPACT

Nanlad  Pangdan Lutac BEnlirong Uling rotal
T 7 7 i F i F i b %

=~

‘Jiose 1in
favor 88 66 69 8L by 71

"hose
onposed 44 33 10 12 18 29 20 28 71 73 163 36

-

110
rezponse 2 1 304 0 0 0 0 3 3 3 2

(NaY
™

72 23 24 276 62

The data show that 627 of the total respondents are in
favor of Project IMPACT, The hoardect hit community is Uling
with only 247 of the ftotal respondents in {avor of the Project.
Ywo percent of the total cample did not give any response to

the question,
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Reasons for Parents' Reslstance to IMPACT

Reasons Maalad Pangden Lutac Balironsg Ulins Total
F % F wn F % F %1 v P %

2. Children 16 7 13 16 13 z1 5 Vi 39 ko 8 18
cannot
finish
olementary
in 5ix years

w Parents are 2 1 10 12 5 8 5 7 L L 26 6
qiven duties
to fuliill

¢, Parents do 37 28 15 18 18 2912 17 42 43 124 28
not have the
time to carry
out their
duties in’
TMEACY

7, Children have
50 much 1o
study

¢, Children 1 1 6 7 1 2 3 L 22 23 33 7
Adon't learn
50 muen from
other child-
ren

e Children 0 0 0 0 0 0 O 0 0 10 10 2
cannot read

i
n

av]
-t

b 5 0 0 2 3 0 0 8 2

The frequencies indicate the frequency with whiech the answer

iz given by respondents., A respondent may give two or more

answerea,

The two mnin rencong for parents' opposition to IMPACY are
thelr feeling of inability to earry.out the role that the
system 1ssiens to parents, snd their fear that children cannot
Tinish the elementary in cix yearsz, Both reasons are deemcd
valld by the stalt concidering the survivel neecds of people in
developing countris - cnd the proquiromernts of nastery learning
Loaothe child' s progre oo fram barnine ook to tosk in contront
to mooo rromotion which 1o racticed in the public elementary

schools in the country.



Benefits Given By IMPACT to Learners

Benefit: Nanlad Pangdan Tutac Balirong Uling Tota%
F % T % F % T % I o B Jo

~n

v, Children can
read woll 48 36 Lo 49 15 24 43 60 22 23 168 138

=

b, Chilldron have )
improved their 11 8 24 29 3 5 8 11 0 0O 46 10
command of
=nglich

c. Children have )

developaed 21 16 47 57 33 53 45 63 5 5151 34
gtudy habige

» Children have

learned =o much 14 10 3

39 9 15 9 13 3 3 67 15

(W]

Among the wmerits of IMPACT as pointed out by parent respondents
are the development of the child'e study habits and improvement of

their rending skill,

Parcent's Willingness to Come to CLC Whenever Needed by IS's

Recponse Nnalad  Pangdan  Lutac Balirong Uling: rotal

F % F /o F 5T o F poU
Yoo 36 6L 57 70 b0 65 Lz 58 52 5 2vn 62
No 10 & 0 1 2 16 2P ahe 2 63 14
Mo response 3l 25 17 20 21 3h in 19 2L ze 107 24

Sixty two percent of the totil redpondents cxpress willinoness
to come to the Learning Conter whenever they are requested by the
IS for a confercnco: 105 aid they could not come; and 205 wer .
non-commital on the question. '
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Appendix V

PERTINENT PROVISIONS REIATIVE TO INNOTECH
MATERIALS AND EQUIPMENTS



Appendix V.l

Pertinent Provisions from, "Agrcement botween the

Govermment of the Republic of the Philippines and

the Southenst Avlian Miniviters of Fducation Organie-

zation"- Fesardins the temporary oporation  of the
SEAMEQ Resionnl Cuntre for Bducttional Innovation

and Technoloesys™r 19706, p. 5.

Article VIX
Property of the Qrganization

The property nnd nescts of the Orpanization shall enjoy
immunity from cvery Torm of lognl procecs oxcept for
these property and nscote of the Organizaticn speciiic-
ally eovired by oany contraect which the Regiocnal Contire

enters into with o contracting party in the Philippincs
The archives of the Orgonization and, in reneral, all

documents bolongine to the Orgonizatien or held by it
shall be invielabl: wherover leocated in the Philipnines
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Appendix W

IMPACT TFFOREIGN VISITORS



Appendix W

IMPACT FOREIGN VISITORS



PAGA PROJECT IMPACYT FOREIGN VISITORS

NMame of Visitorg Inbfltupmgn/Agoncy Date Visited
Reprecented
19 7 5
1, Miz=z Marjorie USAID, Washington September 15
Wheatley

2. Tr. Donald Simpson IDKRC, Ottawa Nov, 2L-27
3. Mr, Saoleh Muntasir so0lo Proyelk PAMONG Nov, 1h=27%
L, My, Waidada Solo Proyck PAMONG Nov, 2l-Dec, U
5¢ Mr, Doorham Respati Solo Proycek DAMONG Dec. 1-5

O, Dr, Julman Sinagn Sclence Univerzity Dec, 4~
Ponang, Mrlayei=z

7, Dr, Ratnailke UNESCO, Bangkok Dec, 16<17

1?;6
8. Dr. Saisurece U.N, Aasinn Development March 6-9
Chutikul Tnatitute
9. Dr. Ananda Gurugn UNESCQO, Bangkok March 16
10, Mr, Clyde Sanger IDRC, Canada Oct, 13-20
1. Mr., George Mondis Depts of Edue, Ori, Lank: December
1977
12, Mrs. Ruth Zogorin Soc, Jceienec & Humanities Jan, 12-14
Division, IDRC
13, Mr., Maryono Proyelk PANONG, Indoncsia  March 21-14
Lhy 1ir. hudarto Proycl PAMONG, Indconesin
L5, ¥r, Sochroto Proy:i PAVONG, Tndonesia _
LAy Dry Tonder Palmer IDRC, Canndn June 12-15
L7 Mro. Christine Mindstry of Bducation June 21-23
Norman Menrovia, Liberina
i, Dry Gladys Harding  Minictry of Education June 21-23
Monrovin, Liberin
19, Mrz, 0livia Korneno Minictry of Fducztion June 2i-23
Ocknoer Monrevia, Liboris

NS
~~
[
-

Mre, Jogephine Minis=try of Lducation June 21-23
Richards Monrovin, Liverin

#l. Dr. Stephen Yokenson Minictry of dducrtion June 2123
Monrnvis, Liborio

22, Mr. Yoniflfoce Nah Mindstry ol Hducrition June 21-13
Monrovio, Liberis

Hotes  Date Tor the Litt of farcign vicitors are taken from
Annunl Roports of cach Projoct 5ite,

]



Name of Vicitors

Dr, ¥. Whitten
Dr, Oh
Dr, James Turman

Yr, Henry Krohman

Mre. Eriecn Krohman

Dr. Pote Dhanyakhan

Dr. Peter Cody

Hon. Eril Bell

Mra. Lola MeKenley
Dr. N.ying

Mr. R, Ruddock

M, T, Stanigar
Mr. Leo Onkley

Dr. Mruricio
Leonor

Dr, Robcrt Myers
Mr, Khoo

Mre, Teco Sow Ling

Dr. 3Sormitro

Mr. nom Bno

Dr. S~iyut ChampntongsinM,
M,

or, etor Willinme
Dre Joan Doy

N

Institution/Agency
Represented

USAID, Washington
Republic of Koro:
USATD, Manlla

Canadian Toachers
Federation, Canadn
Canadian Teachers
Federation; Canada
Ministry of
Thallrnd

Ministry of B®ducation
Thailnnd

USAID, Manila
Mirictry of Educaticn
Jamaicn

‘Ministry of Education
Jamnicn

Miniztry of Fducation

cuamalen

‘Ministry ol
Joamaien

Minictry of Education
Jomnicn
Ministry of Zducation
Jamnicn
T1L0, Goenevn

DaC, Conndn
SEAMES, Eangkok

GBM,
GBM,

G,

Singnpere
Indonesin
Malayaoin
Thniland

Gobriel Mtunteuzo Burundi, Afrien

Londen, University

Bangrleol , Thailand

/éhg

Education

Bavecation

Date Visi

June 21-2
July 14
July 26

August 2-
August 2=
Sept, 1l-

Sept, 1ll-

October 5-
5

October

October 5
October 5
October 5

October 5

Octlober 5-

October 2

November
November
Novaomber
November
Novaeribor
Novoembor

1978

October
Pebr ooy

Septomber

‘ted

”y

J

Y

5

1z

12

Ll






PROYZK PAMONG FOREIGN VISITOR

Name of Visitors

1. Ruth Zogorin

2. Churles E., Groon

e Groanville O, Hommond
hy Stursic B, Corbin

5, Dobert Myire

A, Tennin Wetoth

7. Tr. Tunder Polnor

3. Chrictine 7. MNormnn

Q. Tonn Nicloon

Instituticon/Agency
Roprescentoed

IDRG, OttﬁWﬂ, Conada

i

USAID
USAID .
U5/ ID
TRC, Cnan~dn

LAy

THeN LU oA ST
RECSIM, Ponmng

UNZLG00, BEIK

Datec Visited
1977

January

January

Janunry

Janunry

April

Moy

June

June

June



IAPU-IAPU CITY PROJECT IMPACT FOREIGN VISITORS

Name of Vigltors

1.

14,
15,
16.
17,

21,
22,

Dr, Tunder Palmer
Mr, Henry Krehman

Mrs. Erioca Krehman

Institution/Agency
Represcented

IDRC, Cnnada

Canadian Teachers
Federation, Canada

Canadian Teachers
Federation, Canada

Dr, Koa Min. »f Thailand

Dr. Erie Bell Min. ef Educ.,, Jamaica
Dr, Saiyut Champateng Rep., Thailand

Mr, Kum Bee Rep., Malayssn

Mrs, Lee Sew Ling Rep., Singapcre

Mre. Praneat Khadneam RIT, Thatland

Mry Atinut Phremsiri RIT, Thailand

Dr, Denald Simpsen IDRC, Ottawa, Canada
Mr, Frank Grecn IDRC, Ottown, gandn
Mr., Neill McKee IDRC, Ottawn, Canada
Mr. Donnld Bere IDRC, Citaws, Conada
Mr. Sanah Hntte RIT, Thailand

Mr, Preong

RIT, Thailand

Uangnadd:s: . . .
Hﬂ.‘@gbggél Ntunaguza Burundi, iAfrica

Mrs., Thelma 3mith

Mro. Aliece Barrawman Port Macqunrio, Justralia

Dr. Jerry Short
Mrs, Jervy Short

Mr, John {ayx

Bort Macquarie, Australia

Univ. af Viriginia

Univ. »f Viriginia

Department of Education

New Zenland

I

Date Visited

1977
July 28.
hAugust 5

August 5

Septembker 12
Jetober 7

Nevember 11
Nevember 11
November 11
Deccmber 14

December 14
1978
Febrovary 15-16
Fobhrunry 16
February 14
February 16
August 9
August 9
Octoher 6
1979
January 19
anuary 19
February 15
February 15
February 15
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Appendix X

IMPACT DISSEMINATION ACTIVITIES

Lrj ey
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FROJECT IMPACT INFORMATION-DISSEMINATION ACTIVITIES

NAGA PROJECT IMPACT

APPENDIX X

Tyoe of
Activity

Topic

Place/Audience

3. Speeling
Engzgement :

(A1l subsequent

topics, by
Or. K. Mante)

051

Philasophy, Plans of Project IMPACT

Inrovations in Primz-y Education

Innovative Practices in the Elementary Level

Educetional Innovations Here znd Abroad

Teedhzek on IMPAC

reperztion of Self-Instructional HMaterials,
Evaluating a Learning Frogram, ANP Regional

Project Planning

The Role of the Teachers in the IMPACT
Delivery System

Perspective for the Management of Learning

liodern Teaching Techniques and Procedures

cot. 27-238, 1975

May 25, 1976

July 12-14, 1976

Aug. 23-27, 1976

Sept. 1976

Jan. 18, 1975

Raga, vebu,Barrio leaders, Parents,
Civic leaders, school personnel,
teachers

University of the Visayas, Graduate
School Seminar

PSCD Clebu chapter Seminar

Colegic de San Jose Recoletos
Graduate Szhool Seminar

Beruio vity, PSCD Biennial Seminar

Dot
weou

Uriversity of Sains, Penang, Malaysi

Quezor wity

US? Graduate School, Cebu

UP-Cebu, Under Graduate Seminar




Type of
stivity

Topic

Place/Audience

/3

Preoject IMPACT:

Project IMPACT: Its Philosophy and Content
Miodularized Teaching

An Alternatives to
Existing Delivery System

Moderr Learning Theories and Strategies
for the Realization of Imstructiomal
Ubjectives

Moaderr Instructiomal Theory

Preject Formulation and Introduction to PERT

T'he Learner in the Perspective of the Home
and Ccmmunity

Preparing Instructional Objectives
IHPACl Management Model

Project Evaluation:the Naga Experience

IMPACT Management System

fecr ond Programmed Teaching

Educational Innovation: The Challenge

Innovation and Project IMPACT

Jan.

Fekb.

tay 24,

June
June
aug.

Jur.e

Oct.

21, 1977

18, 1977

1977,

3, 1877,

7-8,

1977

27, 1377

14, 1977

27, 1977

z5, 1077

9-11,

1977

Sept. $-12, 1977

Mar. 13-17, 1978

April 30 -

June 11-12, 1978

July 8, 1578

Aug.

1978

Argao, Cebu
UJP-Cebu Graduate School Seminar

LEC Region VIII, Executive Training
Institute

Veliez College of Arts and Sciemces
Students and faculty

DEC Region VII, HModerm Science
Teachers
DEC Region VIIL, Educators

University of Southern Philippines,
Cebu, Students and faculty

USE Graduate School
Geneva, Switzerland, Internatiomal

Chiangmai, Thailand, Asian education

Baguio City, School Superintendents
Apndres Sorianc, La Salle, Bislig,
vebu City, School Leaders

Cebu City, Secondary Teachers




Topic

w. Lect
br.

urer:
Mante

Return to the Basics

[{7]

tiew Roles in IMPACT

Jroject IMEACT - Rege

erntzl Involvement 1
ino for the 213t

Seminar on lndividualized Instruction for
cecondary Science Teachers

Jroject IMPACT

Froject INSPIRE

“ducating the

Regional Command 7

O
2]

,,
Q

< o
v

=

€O

~J

[n2]

April 2, 1979

June 5, 1979

Sept. 28, 1979

Sept. 10-23, 1979

Cebu City, Public School Teachers

Sri Lanka

Urmoc <ity, Teachers & Admirnistrators

Cebu City, Educators

cem Scrgio Osmena, Sr., Cebu lity

NSLZ znz HEC Region VIL

Sillimarn, University, Dumaguste <ity

Uriiversiti Sains Malaysia, Penang,
Malaysia




PROYEK PAMCNG INFORMATION-DISSEMINATION ACTIVITIES
Solo, Indonesia

]
v
re
m

Suhordjo Danusastro

Dre. B. Respeti

Suhzrdjc Danusastra

Drs. B. Respati

M. Szleh Muntasir

Preject PAMONG

F&MOHG System

Development of Core Elements of
Proyek PAMGONG Dclivery System
Henaging the Learning Center

rroyek PAMONG Scio

Job Description of the tutors

The Role of Instructional Super-
visors in the IMPACT Delivery
System

Project PAMONG as an Innovative
Froject

Jan., 1974

Jan,-May, 1975

Dec. 17-20, 1974

1974, 1975

Jan. 28-31, 1975

1975

Aug. 23-27, 1976

Jan. 1977

Kebakkramat, Kerangayar, Parcnts, teacher
students, community members

Kebakkramat

IKIP, Surakarta, Pabelan, Solo, Indoncsia
Froyek PAMONG Rescarch Staff, Represcnta-
tive of the BPP & IKIP Surakartao

Kebakkramat, LC Personnel of Kebalbkromar

Jekarte, ILndoncsia, Ianovative Educationzl
project officers under Department of ‘
Education and Culture and some other |
Departaents, Representative of other \
Departments and Institutions which are
related to formal and non-formal education
UKNESCQC consultants.,

Kebakkramat, Pamong Tutors

IRNOTECH, Quezcn City, Philippines

Jakarta, Indornesia, Project Leaders
of various projects in Indonesiz


http:rcsLcnt.ti

Type of Activity

Topic

Place/Audience

#8/

Suhardjo Danusastrc

‘it

Snemitro

11"

Soemitro

Drs. B. Respati

lM.Saleh Muntasir

Guide for ZAMONG Module Revision

How to manare
activities

£uMOHG Learning

constructing Zvaluation instrument
for PAMONG 3zii

Workshop on Constructing Module

Workshop cn Community Education

Workshop on Community Education

Comstructing Module

Constructing Manual for Studying
Lonstructing Module

PAMCONG System

Projek EAMONG Solo

Social Participation in PAMONG Solo

1977

1978

1978
1978

June 12-17, 1978

Jan. 22-31, 197

NE
[ors

o}
of Repency Education

Mas-Bali, LC Personnel of Bali
Solo, UNS Lecturers (lew Modulist

Denpasar, Bali, Representative of

several Asian countries and EWC-Bawaii

fice

Salatiga, Community Education Officials
& Heads s5f Regency Education office
Central Java

s)

Ujungpandang, Indonesia, Non-formal |
Education project officers, Representa-

tive of the BP3K and IKIP Ujungpandang

Cebu, Philippines. Teachers and
otticials ot the Department of
Education of the Republic of the
Pnilippines

vormunity Educaticn Officials



Evaluation Dosign tc

Development of Core
Croyek Pa IO.«G

 f Activity Sie ate Tirev/audience
. L_octurcre
.. Solen Muntasir PO G Systime o oan Ianovative Hay Junc 15977 Sclatign, Jentral Java, Indonesia |
Lo Accumodate 811 Younsters in a The Ufficinls of the districet office |
Comwwnicy L othe Depnrimene of Educntion !
M. Szleh Muntasics £l G Systum s nn o aliornocive Way sug, 1977 :
L. Craopliment Nzt onzd Prinary
Scnael Systeme
. iow to Prepure the Qpen Secondary Scheol 1978 Educators
in Indenesia prozect
Troining of Froject
« -
[ X
S
Sthardzo Dznusastro frepariny Scif Imstiuctional Module 1974 CSubu,
" Workishop on Uonstructin, Sclf 1575 Szipon, Delegates from INNOTECH -
Instrectional Motorial countrics members
—~ 1 Workshop on Constructiny Hdule 187s By, r,lLankS—u, Delegotes from FESP
o and fzmonn froject
S j
(VAN . s . .
' ! Froyrasmed Teaching 1376 Sole, rrsgrammcd lenaching Constructors
Scemitras Trogrammed Teoching 1976 Solu, rropreommdd Teaching Constructors

icials of the
luative burde;

. I .
AL SE
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PROJECT IMPACT INFORMATION-DISSEMINATION ACTIVITIES

IAPU-LAPU CITY PROJECT IMPACT

Educational Innovations

Type of 3 s s
YPE ¢ Topic Date Place/Audience
activity .
tpeaking froject IMPACT: Its Social znd vultural Mar. 24-31 - Lzpu-Lapu City, parents, teachers,
ErgGgement Volues apr. 3-5, 1977 students, other community members
Speaker:
Mr. A. Abayata Educetional Ianovations June 18 - Cebu, Elementary and Secondary
Oct. 15, 1977 Teachers
Mrs. Ruti Beginning Learning 4 "
i Mastery Learning " "
" Criterion-Referenced heasures " "
" Beh:viorzl Objectives " "
— " Proiect IMPACT for Mass Primary Education i "
Q)
- " communication Arts " "
" Mestery Learning July 1-31, 1977 Lapu-Lapu City, Elementary and
Secondary Teachers
" Criterion-Referenced Measures i "
i Behevioral Objectives " "
iz, A. Abayata Pzrents' Role in the CLC July 8-12, 1977 Lapu-Lapu City Parents, teachers,
othcr community members
Mrs, Rubi Beginning Keading Aug, 13-27, 1977 Lepu~Lapu City, Elementary and

Secondary Teachers




. Topic Date Place/Audiencc

! subsequent Developmental Activities of froject IMPACT Sept. o, 1977 Lapu-Lapu {ity, Yupervisors,
"igcs, by czincol administrators
. Subi)
cupile’ Learning Activities Sept. 8, 1577 - Lapu~Lepu vity, Parents, tecchers,
June 25, 1378 other community members
2rcjcct 1viPACT for Mass Frimery Education Sept. 10, 1977 Lo u-Lapu <ity, School
administrators znd Classvoom
Tceechers
Y=os rrimary Education tov, 12-21, 1977 ~Lapu Jity, Donors, sponsors,
covertizers in Uebu <ity and
Lcpu-Lapu ity
Tezching Profession and Field of Work Feb. 23, 1978 Lazpu-Lapu City, Senior High
Scaool students
—_— |
gzg alteinatives te Mass Zrimary Education tlar. 4-11, 1978 Laou-Lapu City, Tezchers
zroject IMPACT: Its Jomponcnts, Mznagement Get. 13, 1978 Lzpu-Lapu City, Region VII
System, Pupils' Learning Activities, Structure Schools Superintendents;
znd Organizetion Educators from Philippine Normal
College, U.P., Educators from the
Viszayas and Mindanao, Jamaica,
Canada, Melazysia, Indonesiz, ‘
Singapore, Thailand; Doctoral
students of the Univ. of the
Visayas, Cebu vity
What About Lapu-Lapu lity Project IMPACT 7 ' © BNov, 12-21, 1978 Lapu-Lapu City, Donors, sponsors,
advertizers
vomrunity Assistance to Project IMPACT Jan. 24, 1979 Lapu~Lzpu City, Parents, teacher

:
oth#r community members l



Date

Place/Audience

valuating Lopu-Lapu City Project IMPAC

Togress of IMPACT Fupils in the CLC

Hay 12, 1979

Lo d
)

iov. 12-21,

vebu vity, Doctorands o
University of the Visay

Lapu-Lepu vity, Parents
community members

bo/



PROJECT IMPACT INFORMATICu~-DISSEMINATION ACTIVITIES

SAPANG PALAY, ZULACAN

Iype of
Activity

Topic

Date

Place/Audience

A. Orientation TIzalk
Speakirs:

filse Lwwvancohic

Ihr. Robes

Mrs, Avena

mrs, Avena

Mre. Avens

.. Robec

lhirs. avens

Gverview of Project IMPACT

IMPACT Management System
Module Preoduction

Overvivw of Project IMPACT

IMPACT Management System

Module Production

IMPACT Mznagement System

IMPACT HManagement System

IMPACT Management System

Overview of Project IMPACT

IMPACT Meznagement System

Overview of Project IMFACT

June 24, 1977

1577

Sept. 15, 1977

Sept. 22, 1977

Oct. &4, 1977

Oct. 19, 1977

oduction Center, BBE-Elem. School
~icerian educators

’h'

1]

Production Center BBE-Elem. School
INNOTECH Trainees

Production Center-BBE Elem. School
Representatives of Canadian Teachers'
Federation

BEF Learning Center, cpresentatives
of U? Research & Development Office

BBF Learning Center, Regional
Supervisors of Region IIL & Division
of Bulacan Supervisors

BEF Learning Center, Jameican
educators

BBF Learning Center, INNOTECH
Trazinees




T Topic: Date zlece/Audience
tiv 3
Gvnnoona 1rPACT Managemernt System Jgct. 15, 1577 BBF Learning Center, INNCIECH Trainees
Rctus module Producticn " "
avena Lo.PacT lMznagement System Fov. 3, 1977 Inc¢onesian
ors hcconpun;cd by DR. rura
Director of
Mapaois of
and Supsrvisors
Kobes Modulc Troduction " "
AVEREZ INPACT Hznagement System Hov. 23, 1977 ABF Learning oenter, ealless
cducotbars accompanicd by :or. Larry
Sautisce, Sr., Educ, Aesicrch-#EC
avena IkPACT tanagement System tigv, 29, 1577 £B8F Learning Center, Divisien Office
of Dulacan Supervigors
. Avens IXMPACT lanagement System Dec. 7, 1977 23 Learning center, afhganisten
_LoLIroTs
Avena INPACT Management System Dec. 14, 1977 Learning center, Delegates of
Scminar in Malolos, Bulaczan
Avene IMPACT Managsmoent System Jan. 9, 1978 BBF Learning cCenter, PG Vice
Fresident & Chairmen of the Rescarch
Department
avena Overview of Project IMFACT Jan. 31, 1978 BBF Lecarning Center, INNOTECH Trainees
Avenc IMPACT Mamnagetterit System " "
Lvenz F.odule Production " "
Avena IMPACT Management System Feb. 16, 1978 BEF Learning Center, FNC Faculty

Members




ssee 0% Tonic Date flacce/audicnze

attivity .

LS. avena wodule rroducticn Feb. 15, 1378 ~»3: Learning cventer, the Faculty

TS avens InulD donagement Systen Feb. 23, 13738 328 Learping <enter, Sccoondery
Scnool ad“-nlxtrbtJ:s

liTS. AVERD *pduis rroduction Teb., 23, 19278 5Br Learni
5chool administrators

hrs. avenc Trza T Hanagement Systenm tar. 10, 1978 3Bk Leerning venter, Distcoict

upervisors of Bulacen
ir. Robes fndule Production " "

Mrs. avena

“rs. avene

R e
ESY% 92 YVEY

Tirirall

LT DA o
iAol

Management

Management

sroduction

System

System

Systen

System

w
‘e
"
cr
©
8

June 21, 1978
June

1578

[
c
'-—J
<
'—I
=~

Aug. 2, 1978

sug. 4, 1978

Sept. 6, 1978

BBY Learning cCenter, INNOTECH
inees

BBF Learning venter, 3aliuag
liorth admirnistrator

BBY Learning Center, C3-BLP
Representatives

BBF Learning tenter, FNC
President and rescorchors

3BF Learning venter, Dr. Felicita
G. Bernardino, the regicnzl
Divectors ané representctives of

AT
[ty




o E Topic Date Flacve/audiernce
AT LVLILY N
Sigs avonoefi in2alT Monagement System Sept. 5, 1378 BBF Learning venter, DR. Felicita
3. Bernardino, the Regional Director
snd representatives of HEC
Mr. Robes #cdule Production " "
Mrs. AvVenz 11.2a0T Management System ¥ov. 2, 1978 iBF Learning center, Regiom XII
hief of Elem. Educ. and 2 Schools
Division Superintendents
Mr. Aobes Module ZProduction " "
Mire. avena 1MPACT lianagemcnt System iov. 16, 1978 BBF Learning Center, INNOTECH Traimees
Hr. Robes Module Production " !
rirs. avens IMPACT Manzgement System Dec. 8, 1978 3BF Learning Center, ASPBAE Delegates
~ ' IMPACT Management System Jen. 24, 1579 2BF Learning Center, LHNOTECH Trainee
w " Feb. 16, 1979 5BF Learning Center, FLM Graduate
Studies
" " Mar. 27, 18975 %3F Learning lenter, Teachers and
Administrators
i " May 11, 1975 2BF Learning Center, BBD Elem.
Schoel Teachers
Spezking
Engagenments:
Resource Spezitelr: o - .
cir . Robes IMPACT Manegement System Mar. 15, 1979 Bulzcan, Bulaczn, Social Studies
Teachers
Ars. Avong 2cceptance Campzign : June 15, 1979 =3D Elem. School, Parents, represen-

cotives ot government agencies,

1 Dcl Rosario
Jdiss Del Rosari teachers




Topic

Fiace/rudicence

Miss del Rosario
Miss Avancena

i1}
Mrs, Pecson
Miss Cruz

ir. Robes

Mrs., Avena

Miss del Rosario

Miss &vancena

Fr, Robes

LAPALT Maragcuent dystem

Jverview of Trorect IMPACT

w
19
[a)
(4
}-4.
—
i
-
jand
[11]
(@
%
3!
[
s}
r—l-
=
3
!
{v
(9]
a]
9]
'-4
=}
G

Grouping Pupils
Scheduling

“anacement Forms

Crientation on the uses of modules

accompanying wmaterials
Role and Role Expectations

Learning Modes and Techniques

Lecture-Demonstration of Programmed

Teeching Techniques

IMPACT Management System

11

il




(@2

-voe of . . . .
R Topic Date Flace/Audience
Civiiy
Mrs, dvina I¥PAlT Management tystem July 17-20, 1979 Asst.

Gct. 156, 1275

Aug. 1, 1979

Aug. &, 1979

administrator

Dist-ict

Lecrning Center,

IHNOT

i
3
o,

— v

Lon




Appendix Y

SCRIPT OF SLIDE TAPE PRESENTATION ON -IMPACT



- ‘. - L

10.

11.

12.

13.

SLIDE
)
)_ cin.. SEAMEO SEAL

INNOTECH SEAL
TITLE SLIDE

Group shot of school-
age children '

Girl taking carc of
younger brothers/sisters

Boy fishing
Girl fruit vendor

Father and son working
in the farm

MCU children

Greup of learners
using one book

PROJECT IMPACT

SOUND

MUSIC THEME ESTABLISH

THEN UNDER:

NARR. 1: Thc SEAMEQ Regional Center
for Educational Innovation and Tech-
ncleoy, INNOTECH, presents

"Project IMPACT, an experiment in mass

~primary cducation.”

MUSIC: THEME UP AND FADE UNDER:

NARR. 2: Every year millions of
school age children in Southeast Asia
are deprived of primary education.
How can wt reach them?

NARR. 1: How can we reach those who
are out of schocl for one reason or
another, such 1s those who have to
help in the home chores?

NARR. 2: Thcse who have to help in
providing the next meal-

And those who, at an carly age, have
to help earn a living?

NiKR. 1: How can we bring education
te them and t2 the thousands who

-must Teavi schcol to help in the .

farm?

NARKR..2: How can we be fair to aill
those whe scek and deserve at least
a basic primary education?

NARR. 1: How can we maximize the use

of availablc learning resources and
facilities?

[97



14,

15.

16.

17.

18.

9.
20.

21.

22,

Ordinary classroom
scene

Slidge Classroom

MECONOMICAL
EFFECTIVE
EFFICIENT
DELIVERY SYSTEH"

BIG SEAFEC SEAL

- INNOTECH SEAL

(Center-Bic)
Project IMPACT

INSTRUCTIONAL
MANAGEMENT BY
PAREHTS
COMMUNITY

AD TEACHERS

IDRC

‘SE~ Map indicating

Indonesia and RP

NARR. ¢: Anc despite various socic=
economic constraints, how can we
manage instructizn so that it can be
incxpensive and at the same time
effectiver

NARR, 1: Where traditional systems -
have failed, what could be an effective
system fur mass primary education that
is cconomical, effective, and efficient?

NARR. 2: In response to this challenge,
the Southeast Asian Ministers of
Educatfon Oryanization authorized the
Regional “enter for Educational Innova-
tion and Technology, or INNGTECH, to
undertake 2 posearch project. This:
rraject has bzen named Project IMPACT.

FARK, 1: TPACT mecans Instructional
rlanagement oy Parents, Community, and
Tcachers.

NARR. 2: Project IMPALT was fully
funded by the governmont of Canada
through th. International Development
Center or I0HAC Lased in Ottawa, and

the oxperiment was conducted in coopera-
tion with the Iadonesian and Philip=
nine governments.

NRRK. 2: Prriece IHPACT s a deveiop=
mental experiment on an economical and
cffective delivery system of mass
orimary cducation, It was launched
as ¢ S-vear project in Indonesia and-
the Philiprines in January, 1974 and
will terminate in December, 127¢, In
Indonesia, it is callced Proyek PAIMONG.
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23,

24,

25,

26'.

27,

28,

28,

30.

Mapfbf RP indicating
project sites

_Map of Indonesia

indicating projcct

IMPACT Learning
Management System

Community Learning
Center

Learning Kesource Secticn

Children at learning
kiosks

Children at learning
center-peer group
learnine

A group of modules

NARR. 1: In the Philippines, the
project site is in Maga, Cebu. Twc
cther ficld sitos werce establishod
Tater, one in Sapang Palay, a semi-
urdban community some fourty kms.
from Fanila, and ~ne in Lapu-Lapu,
Mactan Isizand. just off Cebu.

‘NARR. Z: In Indonesia, the project

sTtc For Provek PAMONG is in Solo,

and caditiconzt Ficld eites were es-
tablished Tater in Bali and Malang.

NARK. 1:_ Prodwct 1MPACT is essentially
an cxperiment oo the management of a
Yearning system that is economical

and at thc same time efficient, and
these arc the components of the IHMPACT
Learning ranagement System. | 1

MERR. 1 Lot's take a closer look

2t the .tements of the IMPACT systum.
The heart of the IHPACT system is tho
Communitvy Learning Center or CLC
which inctudes not only the nécessary
shysical facitities of buildings,
tablcs and desks,

© but alst the various instructional

media services ond moterials, and
Tearning rosources available,

MARR. 1 st the nreject sites, learning
kiosks, censtructed with frec labor and
maeterials v the Community are part of
the Community Learning Center.  This is
in addition to thc regular school
buildings.

NARR. 2- The CLC is the setting for
programmed teaching, pecr group B
lcariing, tutorials, and other various
learning activitics.

NAER. 1: rfisdules are the basic
materials for instruction.
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31.

32.

33.

34.

35.

36.

37.

36.

40.

41,
42,

Child studying by
himself under a trec

Child learning by
himself at learning
center

Child learning by
himself whils taking
care of younger brother

Programmed tcacher
with learners

Programmed teachers

Peer group learning

Learner with high
schoo! tutor

Child taking post-test

Programmed Teacher
with learners

#ale H.S. tutor and
learners

Home tutor
Peer group learning

[$2]

NARR. 2: HModularized instruction
enables a child who has learned the
fundamentale of literacy and numeracy
to learn Ly himself.

- NARR. 10 5i¢ wach child to progress

accordine t2 his own rate and
ability.

NARK. 2. nd Tearn at his own availa-
Lle time.

NARR. 1: /iside from self-instruction,
othcr Instructicnal strategies uscd

«are: pragrammed teaching by upper
Cclementary Jove! pupils who teach

beginning fearners in the first and
scecond or Grades I and II.

NARR. 2: Peer qroup learning or
Tcarning with one's peers, with one's
classmates. -

MARR. ¢+ Utilizing the services oF
tutors such 1s this high school
student.

WiRR. 2. fnd to insure that mastery
Tearning takes place, evaluation and
remediation are vital components of

“the . rsten.

NARR. 1: Personnel components of
the system include:

Programmed Tcachers - velunteers from
among levels d4-6 pupits who teach
reading, writing, and basic numeracy
to beginning learners;

NARR. 1: Tuters. Tutors may be high
school students., peers, clder members
of the family, or even neighbors:

Peers or ciassmites who form themselves
ints lcarning groups and take turns in
leading activities or discussions;
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43,

44,

48.
49,
0.

51.

Instructional
Supervisaor Aide

REC with parents

REC with I.S., I.S.A.

“LLS. and Seamtress

Learners with
Community Resource
Person

1.S. with Parents
Lecarner and Parents
I.5. with Parent .

[.S. with quoest

CL.S. guing wver

project chart

1.5, q90ing ovar records/
inventory of iastructional

materials

I.S. doing remedration

I.S. and programmed
teachers

NARR. 2: The Instiuctional Super-
visor Aide who assists in keeping
records and inventories of instructicn-
al resources: :

NARR. 2: The Rural Education Coordi-
nator, the Cistrict Supervisor, and

“the Instructional Systems Coordinator

who link thi rescarch team with the
Community Learning Centers-and the
Community and ¢ive aaministrative and
supervisory assistance to the Ins-
tructional Supervisor;

NARR. 2: Community Resource Persons.
Available community resource~, both
human and material, are harnessed to

provide and enrich learning experiences,

especially in helping the children to
develop specific work skills,

0f coursc, parents are actively involved.

They are consulted continuously.

Their assistance is enlisted both

in encouraging and monitoring children's

work at hame, and in contributing
ideas a2 weil as free labor to the
Community Lcarning Center.

NARR. 1: Thi nevve center for the
whole learning system is none other
thar the Instructicnal Superviscr,
1 vrofessicnally trained teacher:

Amcng her main responsibilities are:

record keeping of pupils' progress

and invent vy Of Ycarning materials
and resources;

.

remediation activitics and small
group anrichment sessions;

training ¢f programmed teachers;

2.0
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I.S. with parents - enlisting the cooperation of
and school officials parents and comnunity and maintaining
: clase relations with schocl officials,
and
[.S. with I.A.S. and - monitoring and menaging the various
learners learning activities,
[.5. with Tcarners MARR. 2 Did you notice that except

for the Instructional Supervisor, most
of the components of the IMPACT

Seamtress & Pupiis - Learning Management System arc non-
teacher learning resources and that
I.S.A. and Learncrs non-tcacher medes of learning have

been adopted?  As you will see later,

all these schemes redound to a considera-
-ble reduction of cducaticnal costs
without sacrificing quality educaticn.

Grade I children with NARR. 1: For a bettef understanding
: tutor cf how the IMPACT Leerning Managemen;

System actually operates, 1et's take
this child who i just learning to
read and writc.

Group of 8 learnzrs In school he Lbelongs to a learning
group or family consisting of 8
learners.

Learners with At least for the first two years

Proyrammed Teacher Tearning is well scheduled for them s¢

that they learn the fundamentals of

. . - . 1; | .
RS Learning group with - literacy anu numeracy - the basics of

al Tearning to learn.

Learning group with They are assistod by programmed

PT - focus on PT, teachers who snond 2t Teast one ,
hour cach day with them in the morning
or in the aftcrncon.

Programmed T with 1.S. Programmed toache-s nerform thedir
tasks with constant guidance from the
Instructional Supcrvisor.

PTs with I.S. They spend about an hour in the lato

afternocn with the Instructional
Supervisor while she practices them
on the material they are to use the
next day.

—t



68.

€9.

70.

72.

73.

74.

75.

76,

77.

8

PT tutoring a learner

MODULE

 Pupi1s taking Llock post

test

Child showing parents
an achievement slip

P.T. doing remediation
with a learner

IS and PTs going

over schedule

1.S. with PTs

[.S. with learning group

[.S. with I.S.A.

Levels 4-6 pupils

The same individuals may also act as -
tutors for individual learners.

NERR. 1. tach izarner has to learn
onc moduic every day. A module is
usually divided into five lessons.

Every two weeks, the learners take
a block rost-test given by the Ins-
tructional Supervisor to assess mastery
of modulcs Tearncd for the pariod.

Each time 2 child passes a post-test
he brings home an achievement slip.

If remediation ‘s necessary, he is
given tutorial help.

NARR. 2: For beginning learncrs,

the Instructional Supervisor's job

includes:

- preparaticn of the programmed
teacher's schedule and needed
instruction materials.

- regular meetings with programmed
teachers to upgrade their skills
and to m2intain 2 system of
incentives. '

- pericdic visits to cach learning
group t¢ make sure that lessons
are proceeding smoothly to monitor
puiils' progress, and to assign
tutors when needed.

- she also makes sure that the
Instructicnal Supervisor Aide
maintains complete records. The
.S, may be a parent or adult
vulunteer from the community.

NARE. 1. Well, for levels 4«6 or

grades 1V-VI 1carners, learning acti-

vitics inlcude 2 greater variety
of 2pproaches and strategies.
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Having acquired fundamental literacy
and numeracy skills, programmed
learning through self- 1nstruct1on

is practiced with ease.

'Hith the help of the Instructional

Supervisoer, a group cof learners simply
contract a set of modules which they
can stuoy within a given time, usually
a week's time.

-
-

Then 2 iearner shows his parents the
things h¢ has to do.

When difficultics arise, he may solicit
the help of a classmate or a friend;

a

- or of 2 hignh tutor, a student'1ﬂ
nL1ghbor1nc h1Jh school who- assists.

‘young lcarners in fJ1f111ment of

78. Child learning by
himself

78. Learners contracting modules

80. " Child showing medule to
parents

81. Peer Tutoriﬁg

g2. Learner and H.S.

83. Peer group

84. Parants and learners

85. Child taking posc-test
with I.S.A.

86. Tutor doing remediation

87. Children p]ayiné caucational
games .

88. Children Gardcning

89. Children at play

NAEK. 03

YCAF requiremeits,

For upper levels nupils, peer group
learning is thc main mode of learning.

The heln of parents and community
clders is also enlisted especially in.
tessens involving applied work skills.

- After completing @ module a child
tekes 2 moduli npost test which s
usua?ly administercd by a tutor or -
an Instructional Aide.

If the test recult indicetes a  need
for it, remedistion is done to insurc
mastery tearning.

I3 But Yearning with modules
1s aet &1t that the children do.
There ars ~1so cducational games to
chailenqe their young minds.

£ 15-minutc treak after cvery hour of
learning is provided for sych activities
as gardening,

art work, music, and physical education

204
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90, Set of modules After completion of a learning
: biock which censists of a series
G1. Learners Reviewing of from 5-10 modules, the learners

prepare for a Llock post test, also
using modules.

92. Learners taking b.p.t. ' After administering the block post=
, test harself, thc Instructional
93. I.S. and Lcarner ' Supervisor checks results to deter-:

mine mastery or the need for remediation

94. I.S. with tutcr and learner A Tearner joes through self-evaluation,
tutor evaiuation, and supervisor evalua-
tion as part of ais iearning activities
to insure mastery of lessons,

95. I1.S. with tutors NARK. 1: For uzner level learners, the
Instructicnal Supervisor schedules and
monitors tutorials.

96. 1.S. with Tearners insidc As well as learning activities going
learning kiosks on in the learning kiesks.
67. I.S. supervising test She supervises the administration and
administration scoring of bluck post-tests, and assigns
tutorials or peer help as needed.
83. Learners with 1.5, She alsc mzintains an incentive-reward
beside progross chart system for nunils, tutors, community

volunteers and resouce persons.

99. ReC at work To be abie o .concentrate on her instruc-
tiunal mnagement functions, she enlists
the help ©F the Rural Educaticn

100, Instructional Sy=tem Cocrdinat.: wr the Instruction  System

Coordinator Coordinater for community resource
surveys, nrnad for getting needed cocmmuni-
ty assicsteacc.

-101. IMPACT Learning Management NARR. 2@ The success of Tearning in

System IMPACT howcver, greatly depends on

the Instructiona? Supervisor who has
to orchestrate a1l the clements in
the IMPACT Learning Management System
for maximum offectiveness, with less
costs, and ~reater efficiency.
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102.

103.

104.
105.

106.

107.

108.

109.

110.

Line Graph

Bar graph'LeVG1 IV

Line graph Level V

Bar graph Level V
Line graph Level VI

Bar graph

SOUTELE

Table showing lcarning
effectiveness in Indonesia

Traditional Costs

1

NARR. 1: #And speaking of ‘learning
effectiveness under the IMPACT System,
comparative results of tests conducted
on IMPACT and Non-IMPACT learners shcw
that the IMPACT Tcarners achieved
higher averages. The dotted lines
indicate the performance of IMPACT

“learners. You will also note that

in & majsrity of subjects, the
differenrce 1s highly significant.

In this graph also showing tost results
for Jevel IV l.arners, the Ulue bars
represcnt the mean scores of IMPACT
Tearners; the orange bars, the scores
of nor-IMPACT liarners.

Here are the results for Level V.

Hote again the tigher achievement of

T IMPACT Yearncrs.

And the results for level VI reveai

.the same trend ...

That IMPACT lcarners achieved signi-
ficantly better than those in conven-
tional ciasses. '

Tt may be mentioned that tests usad

vicre developed bv an exterr 1 research
bedy, the Philiopines Committee to
survey tne cutcomes of Flementary
Education. =r Scutele, as it is called.

In proyck PAsCHs, Indove ‘*a, the
percentag:. of passes of Tearners 1n the
National mid-year and end of the ycar
examinations show similar results to
Project L4PACT, Phili; ‘nes. A11 these
results attest *+ the quality of learning
under the IMPACT system.

NARR. 2: ‘at about cost affectiveness?
Thcse  fiaures show some comparative
operating costs, between traditional

and IMPACT systems in the five Naga

barrio schouls. The five barrio schools
used tc crnloy  batween 55 and 58 teachers
whose salarics averaged P400.00 a month.
This amcunted to a total salaries bill

of Pz54,000 a vear.
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111,

113.

114.

117.

118.
119,

120.
121.

122.

Comparative Costs

Madules in shelves

Cost effectivencess
(pictorial graph)

Project IMPACT

Modularizaed learning

Children and modules

Unique Instructiona! -

Management System
[.S./Tutors

Learners & Cormunity
Resources Person
Group of Learners
UNIQUE

EFFECTIVE

ECONOHICAL
EFFICIENT

Classroom sconc

12

Under the IMPACT system, there are
only 12 Instructional Supervisors
in the 5 schools - 2 in each of the
CICs and 2 itinerant teachers who
tezath music, arts, P.E. & health.
The tctal salary hill for these

12 Instructional Supervisors, at
P6:,000 2 year or less than 1/4

its formar costs. Even if we add
to this the cest of module: production.
vis a vis toxtiook production, and
other opirational costs, it is
clearly = zvident that the IMPACT
system can operate schools at half
the cost that it takes the conven-
tional systcm.

MUSIC BRIDGE UP AND FADE TO

WARR. Y:  In bricf, Project IMPACT,
as a distinat lcarning system is cha~
racterized Ly

1) modutarized learning utilizing
curriculum matcrials and learning
resources designed to suit self
and groun tiarning, and above all...

2) a wnique instructional management

system that enables one prefessionally
trainod toacher to handle effective-

1y up tz 176-200 pupils in her
new vrolc as Instructional Super-
visor, using the full range of
nen-teacher tcarning resources
dnc emplaying a variety of non-
“each:zr 1carning methods to aid
ip chiliren's Tearning.

BRIDGE_MUSIC UP AND FADE TO

NARR, 2. This is the INPACT Learning
Management system - unique, effective,
economical, and c¢fficient;

NERR., 1@ Jin aiternative delivery

system for mass primary education
developed Ly SEAMEQ INNOTECH
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1cs.

128.

129.

130.

Project IMPACT on
picture collage

M.S. Dr. Kowit

. 1,5, with tutors

Sapang Palay
learners guests

- Meds Uy RUWITL

M.S. Dr. Soriano

Dr. Sorianc and
foreign visitors
at project site

“Sapang Palay with

guests inside kiosk

MUSIC THEME UP AND FADE TO

NARR. 1: Fcr comments regarding

Project 1MPACT, the Deputy Director

cf INKOTECH, Dr. Kowit Pravalpruk
has this to say. and we quotc:

The results of Project IMPACT are
indecd very impressive and encouraging
oeyond cxpectations.

ATT evidence ccint to the fact that

the INP~CT system is effective and

much ch.apcy to operate than traditional
dolivery systems for mass primary educa-
tion in both countrics where it has .been
tried out,

This should be guod news to all our

educational »lanners and policy makers,
especially in the devcloping countr1cs
of fisia anc the .Third World. ;

MUSIC BRIDGE P AMD FF.DE TO

KARR. 2: From the Director of
THNOTECH hers:1f, Dr. Liceria
Brillantcs S,r1a1“ ce

Project i¥PACT is on the threshold of
its fina®! and dcmonstration year, '
the school vear 1273-1679,

By demonstrati:n year, we mean that
the project in all the sites; Naga,
Sapang Paiay, Lapu-Lapu in the
Phiiippincs 2nd Solu, Bali and
Halang in Indoncsia, will be ready
to show te cbscrvers the different
components ¢f the management system
workiag in unis.n and as a whole.

Hany foreisn cducators have expressed
the desire Lo coeme.  We would not
1ike you tc Lo nutdone. Thus, we
sincercly invite you tc come and see
the sites noext scheol year.
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131,

132.

133.

134.

136.

137.

Naga, Cebu with guests,
pupils, parcnts, ctc.

tCY Dr. Soriano

iMS  Undersecretary

Graduating Student

GS school-age
children

Picture -
Collage on
IMPACT graduates

MCU Dr. Albarracin

14

I am certain the project staffs,
the lcarners and their elders will give
you a warm welcome.

[ am ecquatiy certain that you will seo

-~ in operaticn the characteristics

" KARR. 1.

of the systum that differ from those
of conventicnal programs and this is
important fr wi at INNOTECH.believe
that these Jifiorences as described

in the precaeding parts of this
prescentation account for the successes
of the project toth in economy and

in cfficienzy.

MUSIC BRIGEE UF AND FADE T0

. HNext let's Tisten to
Underscerotary Narciso Albarracin
of the Ministry of Education and
Culture: -

fis one wiw has tacn actively involved
in Project IMPGCT froiw the beginning,

I certainly feed heppy and proud of

the resulte of tho oxperiment.  And

whio simuld not i ¢ hapey about instruc- -
ticnet system that is inexpensive yet
effectivie?

The reatity of 50% of school-age
children in Southeast Asia not being
able to 5ot at least 2 basic primary
eaucatinn is just overwhelming,

but cqually sverwhelming.is the fact’
that a wark:ble system for mass
primary cducation that is 2¢onomical
and at the same time cffective has becn
developed successfully by no less than
SEAMEQ Ir:NOTECH.

Every concerncd educator should be
cager to try tho IMPACT learning
management system,

BRIDGE #USIC UP AND FADE TO
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138. MS Min. J.L. Hanuel NARR, 2: Finally, herc's the Honora-
' ' “Ble Winister Juan L. Manuel - :
139. Children playing The: rapidly incrcasing school-age

populaticn aad the decreasing number
of enrollecs ir teacher cducation
courses, not to mention increasing
educational costs at all levels are
signs which we cannot simply ignore
140. MCU Min. Manuel ' today. The implications of these
~ trends will surely Le felt deeply in &
fow years from anw in the Philippines
anc probtably in sther developing
countries, 15 w2il. This is why it
shoyld nct Le aifficult for pro-
araigive educational planners and
practiticners te appreciate the value
of JNFACT 25 an alternative delivery
_ system Tur mass primary education.
- 0V course, 1 unZerstand that the
system, as yet, nas its imperfections
142. Group of Parents - tut the concept 2f Instructional
Management by Parents, Community,
anc Teachers should be enough to whet t
imacinati~n of ail conscientious and
innovative cducators.

141. Children at learning
kiosks

143. MS Min. Manuel Replication of tihc experiment should
' ce encourage!d here and abroad so that
the system can Lo refined to suit
various sccio-zconomic conditions
and educational system.

THEME MUSIC UP T0 END

144, Project IMPACT -
an experiment in mass
primary education
145. INNOTECH SEAL 1
146, INNOTECH SEAL 2
147, INNOTECH SEAL 3

148. SEAMEO SEAL FUSIC THEME TO END

A0



Appendix 2

DEED OF DONATION



Southeast Asian Ministers of Education Organization
(SEAMEO)
Regional Center for Educational Inncvation and Technology
(INNOTECH)

DEED OF DONATION

TO ALY, TO WHOM THESE PRESENTS MAY COME -~ GREETINGS:

WHEREAS the Southeast Asian Ministers of Education Organization
{SEAMEO) established INNOTECH as its Regional Center for Educational
Innovation and Technology;

WHEREAS SEAMEO has identifled as one of its priority problems
in Southeast Asia the development of an effective and economical delivery
system for mass primary education;

WHEREAS in the attainment of this goal INNOTECH clonducted the
research Project IMPACT/PAMONG or Instructional Management by Parents,
Community and Teachers,in Indonegian, Pendidikan Anak Oleh Masyarakat
Orangtua Dan Guru, in the school year 1974-75 through school year 1978-79;

| WHEREAS in the conduct gf Project IMPACT/PAMONG INNOTECH
received the unqualified and full support of the iviinistries of Educatioh

of the governments of Indonesia and the Philippines;

WHEREAS said Project IMPACT/PAMONG would not have been possible
without the generous financial gupport of the government of Canada through

the International Devd opment Research Centre or TDRC;

WHEREAS Project IMPAGT/PAMONG has successfully demonstrated

the viability, effectiveness and economy of its delivery system;
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WHEREAS it has now become the responsibility of the Ministries
of Fducation and Culture of Indonesia and the Fallippines to subject the
concepts and products of IMPACT/PAMONG to further development; and

WHEREAS INNOTECH is desirous of [urther asslsting the Ministries
of Education and Culture of Indonesia and the Philippines in the continuocus
development and implementation of IMPACT/PAMONG.

Be it. therefore, resolved and madc known to all, as it is hereby
resolved and made known to donate to the Ministries of Education and Culture
of Indonesia and the Philippines, all equipment, books, and materials acquired
by Project IMPACT/PAMONG in the interest of the continued development of
the IMPACT/PAMONG system;

Be it further resolved to express the gratitude and deep appreciation
of INNOTECH to the Government of Canada, Indonesia and the Philippines
for their cooperation and support of Project IMPBA CT/PAMONG.

Done this 23rd day of October 1979, at Diliman, Quezon City,

Ph'ilippines .
FPor INNOTECH For the Minlstry of For the Ministry of
Education and Culture Education and Culture
Indoneslia Philippines
,"‘ . L X \,\ ) .
LICERIA BRILLANTES LT [“ \ |
SORIANO ’\ Vi

~

Director

. ‘C‘)‘? ‘ ’ .
‘\Nitﬂ(;.‘} G 4',,\ A ﬂ,. %_L(, C":'A)‘- LIRL LAY '(“;'!.



