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FOREWORD 

ProJect IMPACT, as it attained its fifth and final year, success­

fully demonstrated to the many who came to see it, both from SEAMEO 

member countries and from other parts of the world, its viability, 

primarily in terms of its specified objectives, namely, effectiveness, 

economy and mass delivery. Yet, even as these were being achieved 

with scientific certainty, there surfaced some very favorable con­

comitants which add to the merits of the experiment and which help 

educators to perceive what could advantageously be changed or 

modified in conventional or traditional delivery systems for the 

benefit of the learners. 

Thus Project IMPACT has been more than an experiment. It has 

been a discovery of new insights and strategies that enhance not 

only the quantitative expansion and qualitative improvement of 

primary education but even more important, it has been a discovery 

of strategies that liberate the spirit of the learners as they were 

aided to develop themselves according to their own capacities and 

limitations and as they took on roles that give vent to leadership 

and self-reliance. 

Scientific evaluations of the research consisting of cost­

effectiveness analyses, internal and external achievement testing, 

i 



criterion and norm-referenced measures all point to the success of 

the project. That both the Indonesian and the Philippine governments 

have given their encouragement and support as the research was being 

conducted and are now spreading the tryout and replication of the 

IMPACT system on a nationwide basis, is certainly the best reward 

to the Center, and to the funding agency, the International Develop­

ment Research Centre, of Canada (IDRC). 

The success of IMPACT closes the year 1978-1979 with a deep 

sense of fulfillment and of gratitude to all those who lent a hand in 

the carrying out of the experiment. 

LICERIA BRILLANTES SORIANO 
Director, INNOTECH 

"The Director's Message, INNDTECH ANNUAL REPORT, 1978-79. 
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CHAPTER I
 

RATIONALE 

Most Asian countries, particularly members of the Southeast 

Asian Ministers of Education Organization (or SEAMEO), have one 

thing in common - each of these countries (with the possible 

exception of Thailand) experienced the travails of being a colony 

of another nation. The colonizing powers, perhaps meaning well 

at the time, simply imposed their own educational systems on their 

subject peoples. In fairness to all, It may be said that the systems 

laid down by the colonizers were perhaps the best possible under 

the circumstances. The Southeast Asian nations made substantial 

and useful gains in the academic and professional fields. 

In time, Asian countries developed an uncontrollable restles­

ness. Their political search for a national ident~ity and eventual 

independence spawned a parallel fermEcnt In the educational and 

socio-cultural arena. Western thinking, as reflected in the 

educational systems, begun to be considered as anachronistic, 

dysfunctional, and grossly [ll-f.i for the oriental mind. It 

was felt that therre was an urgent need to redirect the educational 

systems to conform to the surging aspirations and ways of thinking 

and acting of the Asian. 

However, by the time the Asian ceducator was ready to take on 

the responsibility of managing the educational sy, 'tem )f an 
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own making,Independent people, formidable problems, not all of his 

on the education of thehad developed which had direct bearing 

citizen. 

Foremost among these are the engrained school traditions, 

to the ethnic culture, themostly westernized. Although alien 

to settle and beborrowed educational systems have had time 

by those who have profitted from themtolerated, if not accepted, 

somehow. 

to enjoy primary education especiallyInequality of opportunities 

among children of primary school-age continues to be a major 

problem of developing countries. Approximately one half of the 

to complete a primary education.children in Southeast Asia are unable 

A high birth rate has the effect of making the problem endemic and 

its solution a perunnial worry. 

not at all certain that all parents wish theirAlthough it is 

until they finish higher education, in generalchildren to be educated 

asall parents want their echildren to have a minimum of education 

provided through primary schools, 

Unfortunately, mere love for education cannot sustain itself. 

toAlthough the proportion of the, national budgets devoted 

30 per cent of national budgets),education is substantial (up to 

further examination of -ducation budgets of different countrie3 
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shows that 80 to 90 per cent are allocated to teachers' salaries, 

leaving only 20 to 10 per cent to be earmarked for such items as 

books and other instructional materials, staff development, and 

physical plant and facilities. An expanding school population 

demands mnorE teachers than there are now. However, increasing 

the number of teachers, in turn, requires increasing the proportion 

of national budgets devoted to education, a situation which is 

untenablc especially for developing nations. 

The need for more and more teachers and other school personnel 

in the traditional graded structure is demanded by high population 

growth rates (at one time higher than 3 per cent in some Southeast 

Asian countries). In a society which values education highly, the 

implication of fast population growth on the need for increased 

outlays for education is alarming. Where physical plant facilities 

are lacking, childr:n have simply to be turned away or else-..-


makeshift shelters have to made--do as schools. 

On one hand, developing nations are unable to cope with the 

increasing demands of a rapidly expanding school population, 

Population explosion r(.sults in a rapid rise of school enrolment; 

an incroase in amount drkvotud to education in national budgets 

to provid,: for salaries of additional teachers, for more school 

buildings and for facilities, books and othcr instructional materials. 
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However, increasing the proportion of the national budget devoted 

to education is extremely difficult, if not impossible, in most 

developing countries. Therefore, means must bc; sought whereby 

the proportion presuntly dev,,ted to education would be maintained 

without resulting in a deterioration in the quality of education. 

On the other hand, the high perc;entage of dropouts is a glaring 

phenomenon in developing countries. In rural areas, where 70 per 

cent of the population lives; there is a consistently high dropout 

rate. The dropout rproblem is, of course, brought about largely by 

economic reasons, 

Research data show that whether a child attends or does not 

attend school is not solAy deterrine!d by school factors, such 

as the availability of uildings and tca.ch:rs , but it is also 

dependent on a number of noneducationa-il factors. In this categor, 

are economic..socio-cultural factors in general, and manifested 

in particular conditions such as: 1) th, neefd for children to help 

their parents in the:_ir struggl., for survival, .. g. , to look after 

younger brothers and sisters whilL: par-,nts aru at work, and to 

run Cerrands for therii, 2) the rocr health of the children, mostly 

on aLccount of nutritional defficiency;and 3) the inability of 
parents to pay for r.e'00...d school supplies, school contributions, 

and to buy the neccssary clothing for their children, 
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In other words, children are needed for the day-to-day struggle 

for survival. Poor nutrition and the resulting poor health aggravate 

the situation, so despite its being "free" , the rural family can ill 

afford the expenses incidental to acquiring even just primary education. 

Thus, before a rural child can finish a six-year elementary course, 

he drops out. 

Considering the large proportion of the overall national budgets 

of the SEAMEO member countries devoted to education, and consider­

ing that the financial inputs of these governments into the education 

of their youth is one of their b.igg.zt investments in human resource 

development, the wastage due to drope_.uts is something which these 

developing countries can ill afford. This wastage is deplorable in 

the sense that when children drop out of school even before they 

are able to achieve. literacy and numeracy and internalize the necessary 

desirable attitudes that would enable them to become productive 

citizens with high moral principles, this investment in human 

resources already suffers ,Agreat loss. 

At the samc tlirm: th : txisting school system is characterized by 

a dearth of facilities and rc..source-s --in spiL. , in some cas.s, of 

a high proportion of th.:- national budget that goes into the educational 

system. 

http:b.igg.zt
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Thcn, too, national governments have t.o takc on the responsibility 

of financing public secondary schools. On top of these, more and 

more state colleges and universities are being established - all 

demanding their share of government funds, 

The concern for the plight of the out-of.-school youth which the 

governme'nt has recogni.:eld as urgent has also somewhat increased the 

problems of the formal school system, Whatever additional financial 

resources could have be.en allocated to the formal school system, 

no have to be share d to finance; programs for the out-of-school 

youth. 

Meanwhile too, the conv:.ntional education6l .tysremhas 

generated some doubtful or even false hones about the capacity and 

ability of th- svste.,mo P,,-,eplc, arc mad,: to think that the school 

is the. only institution where children can obtain an education. 

Thec is, therefore., the countor tehnduncy to le ave the responsibility 

to educate the c:hild only to the formal scherls. 

All in all, the enormity of th( problem of accommodating all 

children of school eg., is ovrwhlmtng. Th,. gap between the 

demand for educational opportunities and th. number of places 

available have continu,.ally widened through the years. And it 

sceems that mere ..xpansion of thi. traditional system to cope with 

this :,roblem is not po)ssibh. To do so would require a proportionate­
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expansion in the educational budgets. For some countries this would 

place an unb:arable s train to an already tight economy. (And we have 

not cvee' inknQpr-obl - d tr th.e quality of .ducet.ion). 

In the light of ali these natI.nEal problems of many developing 

countri(..- , the traditional system for education patterned after a 

coloniz,.r-country's ,ducational system has become dysfunctional, 

impracticabl for -,ny dLveloping country to maintain. New ways 

must b. sought to solve problems in ,education; new ways which 

must bt evolved within the cultral rilieu of thcse developing 

countri.s. 

if the gr _abir problem Is quantitative and specifically fina ,cial, 

then solutions must he so directed. Project IMPACT demonstrates 

one: sucn pr;mising s clu tion 

HISTORICAL BACKGROUND OF PROfEOT IMPACT 

In August 1972, the S..uithcast Asian Ministers of Education 

Organization org' nizeclia T.chn[cal Working Group composed of 

key educators from th: ight mcmber countries to identify priorities 

for SEAMEC) to c nc.,ntraU, on .In the '70's. The following priorities 

were , stablished' 

i 	. Dv.l'.)pin~t f Instruction'.Al Object.ves by SEAMEO 

In1e nb r . i'."r 	 A:, t ,: S; 

2. 	 D.v,..prn.nt :,f ,en Cffectiv,: aind Economical Delivery 

Sys m Primary Education,ter'n-r Miass 

http:Instruction'.Al
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3. 	 A study of Non.-Formal Education in the SEAMEO Region; 

and 

4. 	 A study of Teachur Preparation and Utilization in the
 

SEAMEO Region.
 

The second priority, the development of an effective and economical 

delivery :system for mass primary education, is the forebear of 

Proje ct IMPACT which developed as the- major research effort of 

INNOTECFH in the 70's, It was a) slow, painful, and tortuous birth 

and de:velopment, 

In ordur to -stablish the focus for the research on the difficult 

problem of on alternative delivery system for mass primary education, 

which must be more- economical but at least just as c-ffCctive as 

the existing educational systems of thi: Region, a Regional Seminar 

on thL Effect:iv and Ec.-nomical De:livery .-,f Mass Primary Education 

was hosted by INN(OTEr'H in Sngapcr,. on F,.,bruary 19-23, 1973. 

One full day cf the:. se"minar w.s giv.n t a brainstorming session by 

a Select Committee of ',ducatars from both within and O.uts ide the 

Region .,n th.. pote;ntial alternative m(ans for dclivering mass primary 

education. The: conccept of the initia l dev-ry system came under 

the dubious , if hntrtgu tn titl "N f,,r...: Schools ? 

On th,. hascs f th, .. ommL.ndations of th Select Committee, 

the- !NNOTECH Research Staff prcdtuced an Initial Research Planning 
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Document in April 1973, This was submitted to the members of the 

Februe-ry Seminar's ' 1...ct Committee far review a-nd subsequently 

revisted as a T,:chnic-,l Prop as,1i for submission to SEAMES* for the 

purposc: of sYrr: .t,.r! funding in support of the: project. 

In idvartc,. f fc.rrra.l funding, prc:j.-ct sitcs werc selected in 

Indoncsiau and th, Philippines, ind a Project Director and Associate 

were r cruit--d a.t -.ach s ir.. 

VWith th. sitQs chose,n, and the Proji ct Directors and thcir 

Associates appointed, iNNOTECH h,.lH ,f,..ur.-wck follow--up 

seminor in . igon frm November 12-1G, 1973 on The Use of 

Community Resources in Pro)viding L,-,w Cost Primary Education." 

It was this scminar which replac'd the title "No More Schools ?" 

with the nor; f,:.rc, ful ,icrDnym IMPACT.*k And the. na7-me stuck. 

It was initially d :ci-:V.d that th.e r,_esea-.rch b'. conducted in 

two member c:,untr.Ls :.If .. and Indonesia,SEAMEO th(. Philippins 

On the Las,..s _f agrCed a pcon criteri,.., th, Survey Team from the: 

INNOTECH C h.vr 'iv,. C..bu in the villagesh,_:._ 'chooJs in ?'Vga, 

of N.a,-l.d, Pangr.-n , LuA , ironq , and Uling 

A similr ,f wer. .l..cted in Solo, Central,f sclvh,,ls 

Java, Indon,-si.1: I . hakkri-,mat 1, II, Alastuwo I,HK.bzkkramat 

,,.th<., t As r . > inis trs .'f Eduon Secretariat
 

**T-! . .n iy st.-.: ls f.:r ,nstriucLi.i-1 ivin;-iei by P
a.nt rents, 

emn tit 1.;,,hb In , ,rj .cdt Is ca-,llcidandcl s ~ fid,;ne- th. 

Pro'.-A P:".MON( [-:r n An,,k1. 1viMasyraka L Ora ngtua.didik-

Dan Ci,,u .. [vP7QT * -h..r.v.r as.,.in this re-port, 
shall :,.fr t,beth tie.. ..s ,an,iTa _ibii.n si.n r,-,j(.cts, 

http:c:,untr.Ls


Alastuwc I, and iMalngg,Atcno 

Th. last ::m,2Jcha;l was te'rmira.c-d soon after as a stte due 

to difficulty in : r Lv [,-n. 

Two proj(cct , xt,. ns&;xn sits v.r.: IstablishedPhiltppinesin tha 

at th.. start 91 school y;ar 1f)77--78, Oni,c -f those is in Lapu.I Le.pu 

City, also in C: bu. Thw: so.cond ;xt,.:ns on situ is in Sapang Palay, 

a human -ettl-m,.nt area in th, lvunicipality ..,f San Jose dcl Monte, 

in th,, in th i f ,u anAf.V:]aica:n tsland 

PROTECT PL.N DINC,i1v 1 PLEivI LNT-IINi F; ,V A STRATLGY W.S DEVELOPED 

Th. npr .C;:: ,f , NINOTECI (a h-d:tr n r ).ff'.EAMEO) are
 

conduct,-(. in c:ooration wtilh the Ministc-rs --fducaticn of the
 

inornb, r c..iu tri,:.;I,, V r Proj :,ct iMP/CTh,,_ Philippines , an,
in 


initieI c,rift:r-.- nc- with ',p rV I ducAmtor:, frorm th, then ,apartmont
 

of Education was C..ndl Ct,.d in JOctoer i1173 by the. 1j0i\TECH
 

Deputy ir.c ..r ,A- th. tim. (Dr. "Wmin-:Surakhand) and a Ruscarch
 

Advis.x (Dr D.r., (T. "ich:ls) Th, sa. ky .fficials wh..,
 

attendcd th.; confrenc. later compos,_d the N.ational St,,.ring
 

,,mmitt,,. for Prjct IMPACT, with th, .Jndc.r.ccrtary of the then
 

Departmnt of Ed,,cnUtn, Dr. Narci ,b-rracin :a.; Chairman.
 

Th ,. , .. w r. r,- ,h iructur ,f th, tho.; iurn, of Public
 

Schools, Or. tc,_ri, Brill,,t,. s S orian, thi;: ir:tr of th'o
 

.O1partm itA. ,f Education and C;:iitur , Regton VII, Dr, Aurclio Tiro;
 

http:ettl-m,.nt
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and the President of thu Phllip!nc: Normal College, Dr. Bonifacio 

Sibayan. Th, Office- of the.Regional Director, Region VII was 

designated as the coordinating agency since the project sitc was 

in that Regin, 

It w:as the Nationol Steering Committee and the representatives 

of INNOTECH who fin.ally made th,. decision or, the project site, 

and who ,:ppcdntd th. Project Director, 

Fror. No':vmbr;.- 12 L ti-c,..mber 15, 1973, the Prcject Director 

and hcr .tS.O;, n.t with th, INNOTECH Center Staff* to plan 

out th;. r..es(arch act.vtt[£ indectail, based on a tcntativ schedule 

dovtjup,. by th,. wi .;OTLJCH t,f 

Actual work -)n th. compone:nts of Project IMPACT started in 

January 1 074 . F _r ftv.. i.nths, mcdul... writrs w,.re trained and 

the rriodul.s for th.l. ftrst s(rn,st-er of Grad,.z. IV wre produced. It 

was in Grod,- IV that modular instruction, the. main mode of learning 

under IMPACT, was started. 

i Indo.s i.e, Pr<y,.iPAMO\NG was formally e-stablished by the 

Ministry )f Education and Culture: Decree No. 041/P/1976 of 

February 1'), 1976, 

•:L'. South Vietnam.Saigon, 
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OBJECTIVES OF PROTECT IMPACT 

The general objective of Project IMPACT was to develop an 

effective and economical deliv(.ry system for mass primary education. 

It was essentially an experiment on a management system to see if 

primary school objectives can be awhieved through non-conventional 

modes making effective use of available community resources at a 

cost significantly lower than conventional forms of primary education. 

Because of the restricting nature of the second language problem, 

Project I["fIPACT was planned to be carried out in a three-pronged field 

research approach. First, INNOTECH proposed to investigate the 

teaching of reading at the first grade in the local 3anguage since it 

is culturally, politically and practically necessary for the children to 

be able to read in their own dialects. Second, it was proposed that the 

teaching of a second language be investigated. Third, it was proposed 

that initial research on other components of the delivery system commence 

with the fourth grade at a time when children presumably are able to 

learn in the national language. 

The third approach (research on the delivery system beginning 

at the fourth level) was the major and most important task of Project 

IMPACT. Specifically, the research aimed to achieve the following: 

1 Determination of appropriate community resources and 

how to best use them. 

http:deliv(.ry
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2. 	 Development of means for orienting, encourag.g and 

directing parents to take an active role In monitoring 

the self-directed learning of their children. 

3. 	 Utilization of older children to tutor younger children 

4. 	 Development of instructional materials. The delivery 

concept demands that most learning be by means of 

self-instruction, hence the development of self­

instructional modules. 

5. 	 Development of the most efficienit way for children to 

learn how to handle their own instruction. 

6. 	 Further exploration of Programmed Teaching to other 

subjects and to other grade levels. 

7. Testing of the hypotheses that: 

a) second language training should begin with 

learning to understand it when spoken, before 

going on to developing tho raading skill via 

programmed teaching. 

b) 	 spoken-language understanding could be 

accomplished by scheduled radio broadcasts. 

8. 	 Research efforts on the viability of other components of 

the system, such as; 

a) content and function of the learning center 

b) use of community persons to operate such a center ­
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the.r potential capabilities and limitations for 

maintaining records, conducting post-module tests, 

etc. 

c) quantities of different kinds of material maintained 

for a given student population 

d) specific training given to community resource persons 

e) the optimum "size" of modules, i.e., how long an 

average module should take before post tests, and 

f) optimum sequencing of modules and subject matter. 
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DEVELOPMENTAL STAGES 

The development of Project IMPACT was planned to be conductcd 

in two phases (Phase I,covering the period from January, 1974 to 

June, 1976; Phase II, July, 1976 to December, 1979). Each phase 

covered the following stages: 

Phase I (Stages I and II) 

A. 	 Naga Project IMPACT 

1. 	 Stage I (January, 1974 - June, 1974) 

a. 	Survey and acceptance campaign 

b. 	 Orientation and on-the-job training fo module writers 

c. 	 Writing and printing of first semester modules for 

Grade IV 

d. 	 Initial orientation of teachers as Instructional 

Supervisors ( or I.S.'s)* 

2. 	 Stage II(July, 1974 -- June, 1975) 

Tryout of the components of the delivery system at Grade 

IV level, namely: 

a. 	 Instructional Supervisors performing the role of 

"managers" 

*In the IMPACT system, the designation of the teacher has been 
or simply "I.S."changed to "Instructional Supervisor", 
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b. 	 Thu use of community resources such as: (1) high 

school students serving as tutors; (2) parents monitor-

Ing the learning activities of their children; (3) skilled 

community members serving as resource persons at the 

Learning Center; (4) material and institutional community 

resources to enrich learning experiences; 

c. 	 The production of instructional materials for non-teacher 

learning activities; 

d. 	 The use of programmed instruction, particularly, 

programmed learning via modularized instruction; 

e. 	 The evolution of the structural design of the Community 

Learning Center (CLC) maximizing the use of existing 

buildings and other av&alible community resources. 

B. 	 Solo Project IMPACT 

1. 	 Stage I (Exploratory) 1974 and 1975 

a. 	 Fi id organization 

b. 	 Module development 

c. 	 Tryout and rclatcd activities 

2. 	 Stage II (Proto-typc Development) 1976 

a. 	 Development and tryout of delivery system components 
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Phase II (Stage III) July, 1976 to December, 1979 

Naga Project IMPACT and Solo Proyek PAMONG 

Stage III 

1. 	 Further research and development of the delivery system 

components; 

2. 	 Demonstration of the delivery system in operation; 

3. 	 Cost analysis of the entire system; 

4. 	 Continuing assessment and evaluation inclusive of formative 

and summative evaluation of the project; 

5. 	 Replication of the delivery system in two other sites. 



CHAPTER II 

FINANCIAL SUPPORT FOR PROJECT IMPACT 

Project IMPACT/Froyck PAMONG was funded by the International 

Development Research Centre, (IDRC), Canada. 

The budgets for the two Phases, I and II, included the extension 

sites, Sapang Palay and Lapu-Lapu City which were covered under 

Phase II of the project. The budgets are summarized as follows: 

A. Total Approved Budget for Each Phase (in Canadian Dollars) 

. Cdn.$205,910
Phase I ................................... 


FY 1973-1974 ........... 42,025
 

FY 1974-1975 ........... 81,375
 

FY 1975-1976 ........... 82,510
 

Cdn.$558,000
Phase II.................................... 


FY 1976-1977 ........... 147,914
 

FY 1977-1978 ........... 142,537
 

FY 1978-1979 ........... 203,080
 

To be agreed upon ....... 64,469
 

Total Grant for Phases I and II ................ Cdn.$763.910
 

B. ItAmized Budget for Each Site by Phase and Fiscal Year 

A breakdown of the items of the budget for each site; 

Naga and Solo, Sapang Palay, and Lapu-Lapu City for each 

fiscal year under Phase I and Phase 1I are presented in the 

the revisedattached table. Phase II Budget was based on 

budget as of April 11, 1979 as approved by IDRC. 

*The Terminal Financial Report is Volume III of this Report. 
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PHASE I PHASE II 
I T E M 6 FY 

1973-1974 
FY 

1974-1975 
FY 

1975-1976 TOTAL 
FY 

1976-1977 
FY 

1977-1978 
FY 

1978-1979 TOTAL 

1. Personnel 
Naga and Solo 
Sapang Palay 
Lapu-Lapu City 

$ 9,450 $ 26,115 27,173 62,735 $ 55,315 
1,450 

275 

$ 56,647 
9,582 
5,721 

$ 48,963 
8,428 
6,008 

160,925 
19,460 
12,004 

2. Travel and Subsistence 
Naga and Solo 
Sapang Palay 
Lapu-Lanu City 

- 23,660 24,940 48,600 17,114 
1,910 
1,000 

17,297 
4,260 
3,000 

17,493 
3,260 
2,000 

51,904 
9,430 
6,000 

3. Services/Communication 
Naga and Solo 
Sapang Palay 
Lapu-Lapu City 

4,800 9,700 10,500 25,000 2,600 
100 
100 

4,600 
1,000 
500 

5,600 
4,000 

500 

12,800 
5,100 
1,100 

4. Supplies and Materials 
Naga and Solo 
Sapang Pelay 
Lapu-Lapu City 

11,000 14,000 12,000 37,000 30,600 
7,830 
7,300 

25,200 
3,500 
3,500 

18,450 
500 
500 

74,250 
11,830 
11,300 

5. Equipment Lad Library 
Naga and Solo 
Sapang Palay 
Lapu-Lapu City 

14,800 4,000 4,000 22,800 3,960 
5,740 
1,520 

4,460 
1,000 
1,000 

2,460 
-
-

10,880 
6,740 
2,520 

6. Contingency/Hospitality 
Naga and Solo 
Sapang Palay 
Lapu-Lapu City 

1,975 3,900 3,900 9,775 500 
-
-

500 
385 
385 

500 
385 
385 

1,500 
770 
770 

7. Training Programs 
Sapang Palay 
Lapu-Lapu City -

-

-

-

-

-

-

5,300 
5,300 

-
-

-
-

5,300 
5,300 

8. 
9. 

10. 

Off-set Prirting of Philippine Modules 
Evaluation Autivities (Phil. & PAMONG sites 
Total by FY for each site: 

vaga and Solo 
Sapang Palay 
Lapu-Lapu City 

Amount to be agreed upon 
Total by Phase 

-

-

42,025 

-

-

81,375 
-

PHASE 

-

-

82,510 
-

I TOTAL ---

-

-

205,910 
-
-

$205,910 

-

-

110,089 
22,330 
15,495 

- 61,013 
- 22,635 

108,704 177,114 
19,727 16,573 
14,106 9,393 

PHASE II TOTAL ---

61,013 

22,635 

395,907 
58,630 
38,994 

64,469 
5 0 



CHAPTER III 

SPECIAL FEATURES OF IMPACT 

In the implementation of the above principles, a number of unique 

features of the IMPACT system have be.en developed. Following is 

a brief summary of the more significant features: 

THE COMMUNITY LEARNING CENTER (CLC) CONCEPT 

Project IMPACT deliberately offers its school doors to the 

At the same time, it reaches out and seeks knowledgecommunity. 

from the community. In IMPACT parlace, the entire community is 

be a variety of learning venues;a learning center where there can 

where there are unlimited available resources for learning; where 

there Is a place for the learners to congregate. 

In accordance, therefore, with the concepts and rationale of 

IMPACT, the school sites of Project IMPACT are re-named Community 

Learning Centers (or CLC's). 

The term Community Learning Center, is therefore used In 

two contexts: as a concept, and as a structure. 

Conceptually, the term CLC may be considered either a logical 

consequence of; or one that gives rise to the term IMPACT. The 

sequence is immaterial. What is important is that the IMPACT 

CLC maximizcs the use of the formal school structa.r-, making 

it the hub of all learning activities for the whole community - for 

the young and old alike. At the Bame: time, parents and community 

*10ore detailed dscrlptions are to be found in Volume TI of this 

report. 
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members accept and exercise active roles In the learning of the 

child. 

Furthermore, and most important perhaps, the CLC concept 

has the potential of entirely eliminating or at least minimizing 

school dropouts and out-of-school youths, through the provision 

of learning posts, itinerant teachers, and the other components 

of the instructional delivery system. 

Structurally, the CLC is a learning resource center from wh-.re 

the children can obtain their instructional needs, such as modules, 

and others. These learning centers are furnished and equ~pped 

in order to make them more evocative and stimulating environments, 

thus contributing to the well-rounded development of the students. 

In view of the nature of the learning modes the original 

school buildings arc slightly remodeled. A multi-purpose area 

is created by knocking off a wall be.tween two adjacent rooms. 

This is made a library and storage area for modules, visual 

devices, post te;sts and pupil records, as well as a room for 

remedlation, testing and study. The multi-purpose area has a 

potential for cont '.:1inc materials for the adult members of the 

community. 

Space is also provided for the GLC personnel and for practicing 

applied skills, as well as a garden. 
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For small group learning, additional space is created by 

the construction of temporary sheds or kiosks. Otherwise, group 

activities are held in any shady place. 

It may be anticipated that eventually, the IMPACT system 

would suggest specific architectural design for future buildings. 

Some satellites are provided for out-of-school children for 

each CLC, these are called in Indonesia, PATJAR (tempat belajar) 

or learning post. These are located in private homes, usually of 

a village official, consisting of spacc for modules, for testing, 

and for remediatory activities. 

SLF-INSTRUCTIONAL MODULES 

Learning in the IMPACT system is modular. Complimenting 

the unique instructional management system, the main means of 

IMPACT in the delivery of an efficient, economical, mass elementary 

education are the modules. 

In the absencL of readily available modules, Project IMPACT 

had to produce these materials on the basis of the existing prescribed 

curriculum for eleme ntary schools. In this sense, modules ;epresent 

the national requlrumcnts for basic learnings. 

Modules are written to suit individualized learning, as well 

as for small peer group study. For Levels I to II, and the first 

half of L.v..l III, mocdule:s are designed for Programmed Teaching. 
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For Levels IV, V and VI, the modules were designed for peer group 

learning or individualized study. 

Some learning modules arc in the form of small group instruction 

under the direction of teacher aides from the community. Others 

are tied to instructional radio programmes, small group exercices, 

etc. 

Printed modular materials are reusable by other students as 

soon as they are completed by those who progress more rapidly. 

Moreover, although they contain test questions, they are reusable 

because children are provided with answer sheets. 

Each module covers an amount of materials that normally 

takes one to two weeks to complete. Each module is designed 

for the attainment of specific educational objectives and contains 

both a readiness as well as post test. 

Modules arc: further divided into chunks or lessons, each 

being specific to a definite objective, The idea is to give a 

child only what he can digest at a time, both for mastery and as 

an insurance against boredom as a function of the interest span 

of the child. 

In the Philipjnes, advanced modules were prepared for the 

fast learners and those who planned to proceed to the high 

school. 
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In Indonesia, no advanced modules in preparation for the 

high school were produced. This does not mean, however, that 

there are no advanced materials for study. Enrichment, after 

passing the final learning examination given in mid-year, comes 

in two forms: 

a. 	 Packaged books provided by the government of which 

there are about 200 titles. 

Packaged books are supplementary readings developed 

under World Bank Loan. The 200 or so titles were produced 

after the start of the PAMONG project. All schools are 

supplied copies at the rate of one per pupil. 

Most 	Packaged Books are not required. They are 

simply supplementary reading materials. The programmed 

teaching modules of Proyek PAMONG actually refer to 

some of these titles as part of the text or items for study. 

Packaged books are on thu following subjects: 

Bahasa Indonasia Bk I IV For Levels I to IV 

Social Studies Bk I - II For Levels ITI to IV 

Science Bk I III (Only Bk I has been 
revised) 

Mathematics Bk I - VI For Levels I to VI 
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b. 	 Modules from the PPSP Program 

PPSP (Proyek Perintis Sekolah Pembangunan or Pilot 

Project of Development Schools) Is a cooperative, 

comprehensive school program for elementary and 

secondary education ran by the 8 IKIPS* and coordinated 

by BP3K.k* 

Module Format
 

The prototype for Grades IV, V and VI modules have these
 

features:
 

Overview
 

... Guide to how to learn
 

Objective
 

... Core information
 

. .. Exercise
 

... Feedback
 

... Rcplication of substance 

... S-lf evaluation 

... Summary 

The ahby, arc. built into very "chunk." A cluster of chunks 

compose of module. A cluster of modules compose a block. There 

is a module post test for every modul, and also a block post test 

for - block of module;s. 

*IKIP Is the acronym for Institut Keguruan dan Ilmu Pendidikan, roughly 

translated as: Institute for the Science of Teacher Education. 

**Badan Pe-ncltlan d;n Penguinbangan Pendidikan dan Kebudayaan, 

This is th(.. Office of Resenrch and Development of the Department of 
Education and Culture. 
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"PAMONG" developed th(. so called "practice module" to make 

the children familiar with the models for modularized instruction. 

In the Phll[ppin.:s, thevse are called transition module. There are 

about 21 modules in the PAMONG system. Those are also called 

t exe-!rciso modules. " 

ORQANIZLNG THr VFOOL* 

The usual gradt: level categories do not apply in IMPACT. Instead, 

the entir,. school population is divided into "families" of at least 40 

to 50 multI-level pupils. One Instructional Supervisor may handle two 

to four f:mlics. 

Out of the., families under one I.S. , she can organize her Peer 

Groups, Programm-,d Teaching Groups and the Transition Learning 

Groups. 

Since one 1.S. handles all kinds of groups of children, she can 

facilitate the schcduling of activities, 

** 

In a small 'IlviPACT school, such as those in Naga, the I.S. is 

one of two profe;ssionally trained pcrsonn:l in the CLC. There are 

two I.S.'s In a small school. A third pe rsonnl, the Icinerant Teacher, 

also is prof,-ssionally trainvd.'hc attends to non-modularized subjects 

such as Thysicial Ecucttrn , Music, and Arts. 

CLC Personnel 

*Fa; tmor,. ci:t.-,ld dd.:scr iptton, pLas., r(efr to Volume II. 

k*Far moi, d tit3 about the. rob. of pt rsonnel in IMPACT,
 

pli..;tsil r,-Jefer to Volum,- II.
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The I.S. is also assisted by an I.S. Aide, tutors, the Programmed 

Teachers, and parents and community resource persons. 

INSTRUCTIONAL DELIVERY SYSTEM 

As the name suggests, Project IMPACT is an instructional 

management system in which the parents and the community 

collaborate and cooperate with the school teachers toward the 

education of the child. 

Management (of the learning process) is the key word In 

IMPACT. The various modes of learning are designed to develop 

the ability for self as well as small group study. Thus the main 

actor Is the learner himself. The teacher's role is changed to that 

of management. In IMPACT, the teacher, now called an Instructional 

Supervisor, no longer conducts the conventional class recitation. 

She no longer "teaches". 

The I.S. is one of two professionally trained personnel in the 

CLC. She is assisted by the following: 

" An I.S. Aide - a non-professional who attends to the 

routine activities of the school. 

* Tutors - volunteers (usually high school students) who 

help pupils in Levels IV, V and VI with learning problems. 

" Programmed Teachers - higher level elementary children 

trained to conduct programmed teaching to Levels I, II 

and III. 
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" Parents and community resource persons. 

" Itinerant teachers - professionally trained teachers who 

attend to non-modularized subjects. 

Learning Modes: 

There are three main learning modes in IMPACT: Programmed 

Teaching; Peer Group Learning; and Individualized Study. 

Toward the end of Level JII, the child is introduced to peer 

group learning with the use of transition modules. 

Prcgress is self-paced and is indicated by the number of 

modules successfully completed by a child. Criterion for 

completion is mastery through a module post test. 

Considering that every day may be an entry day in an 

IMPACT CLC, every child who joins an IMPACT school is 

first given the guides to learning, depending on whidh part 

of the continuum he slips in. For example, if he is in the
 

programmed teaching stage, he is given orientation by the
 

I.S. on the expected behavior during programmed teaching 

period and other related activities. If he is a transition 

learner or a peer group learner, he is given orientation to his 

own learning activities as well as to his activities as a 

programmed 	teacher. 

The usual time for the orientation on "Learning How to 

Learn Techniques" is at the start of the school year. 
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child who in later during the year is givenHowever, a comes 

the same orientation. 

a. 	 Programmed Teaching. 

Programmed Teaching is programmed instructicn where 

the "teacher" strictly follows a pro-arranged program which 

does not only present what is to be taught but also how it 

is to be taught. The pre-arranged lesson is prepared by 

professional teachers whose role in the IMPACT system is 

It is the main mode of Levels Ithat of module writers. 


and II, and the first half of Level III.
 

The programmed teachers are elder pupils who have 

already attained mastery of the basic literacy and numeracy 

skills. They handle a group of 4 to 8 pupils for one hour 

each day - one half hour of teaching and another half hour 

of tutoring the slow learners in the group. 

Some language lessons in English and Mathematics 

have been provided by models on radio or simulated radio, 

such as cassette recorders. Starting school year 1977­

,978, in the Philippine site in Cebu, these language 

lessons were broadcast daily over Ministry of Public 

Information radio. 



Five families provide an optimum setting for the 

scheduling of programmed teaching because it will permit 

the students in a given peer group to do programmed 

at the samc time. Thus, peer group learningteaching 

will not be disrupted as would be the case should only 

or two of the group be assigned for programmed teach­one 


ing while the rest continue in peer--group learning.
 

The schedule below illustrates how a single group 

conducts programmed teaching for five families at the 

same time, (Note that five families grouped this way will 

allow for five periods of programmed teaching by peer 

groups from different families ) 

Here is a sample schedule of activities for families 

in Levels IV to VI, 

7:55 113f 11-30 2.45 :455:20 

Families to to to to to to 

85510:20 9_'M , 3 435 4:40 

Camia PT PG PG PG IP GR 

Rosal PG PT IP PG PG GR 

Adelfa PG PG PT PG IP GR 

Ahito PG PG IP PT PG GR 

Ros C PG PG FG P PT GR 

PT - Programmed T,Xaching 
FG - Peer Grutip L.ari ing 
IP Individua].izcd Pursuits 

GR -Gre~n Revoiuion 
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Proyck PAMONG was rustrained in its implementation 

of Programmcld Teaching. This system of imparting know-­

ledge to Levls I and II was attempted on!y in 1976 and 

only to Levcl I. In 1977, only Level II was programme 

taught while Level I was taught in the usual manner. 

Moreover, Programmed Teaching was only for Bahasa, 

Mathematics, and Science, 

In 1978, Programmed Teaching was implemented in 

both Levels I and II according to the following schedule: 

Level I - Starting Trimrster II in Bahasa Indonesia 

and Mathematics only 

Level II - Starting Trimester I in Bahasa Indonesia, 

Mathematics and Science only 

Level V children programme taught Level I; whereas 

Level VI children programm., taught Level II. 

One hour a day was spent in Programmed Teaching 

and the ether hour for all othe-r subjects under the I.S. 

Aide (a professional in Solo). These other subjects are 

Social Studies, Flome Economics, Physical Education 

and Health, Drawing, and Local Dialect. 

.,,e'vel I childrc:n held clas:ses for two hours in the 

morning followed by Level II children for the second 
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two hours. (This is the usual schedLlh of all schools in 

the Indonsia). nly LevelAs III, IV, V and VI held 

classes for th, whole morning, There were no afternoon 

for 6 days a week.sessions, hev<'r, class-s were 

By 1977, all Levels V and VI children were required 

to act as Preqrermm,.d Tachr. This was in contrast 

with the original sch,. nc where only the bright and able 

children wi:re allowid to prograimmc teach, 

Thu reason behind the use of Proqrammed Teaching 

for only Level I in 1976 and for only same children when 

they were. in L-vel II in 1977, was simply a cautious 

decision to guard thm childr--n against the ill effects of 

an untried system. 

Moreov-r, t-h. Ministry of Education and Culture 

had developed a- new m-.thodology for universal use in 

the teaching be-ginning vending in J.ahasa Indonesia, the 

so--callcd1 SAS or (S~ructur.Uil nalysis and Syntactic) method. 

Even ,xp.rienced Lsjch .rs vw.r, not familiar with the method 

and its us,. through Prograrrim,.d Teachers was therefor.:: 

v.ewt,.d with caution., 

A more- practical r. .s:. was the lack of Programmed 

Teachers. 
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In view of the lack of kiosks or learning places, the 

Project Director purchased chairs, tables, and small chalk­

boards for the use of Level II pupils during Programmed 

Teaching. These are arrannecd along the corridors of the 

buildings. The arrangement appears to be satisfactory. 

To small group learning, there is added the advantage of 

some amount of formality. 

In the intensification of the implementation of 

Programmed Teaching, a Supervisory Team of 9 members 

was assigned to continuously supervise the programmed 

teachers. They wcere specially recruited from the UNS* 

and assigned to collect data and information concerning 

the implementation of programmed Leaching. One of the 

aspects to b monitored and obs.rved was the degree t-o 

which th(e prograimmed teachers could follow the steps in 

the syllabus. 

If a high degr-, of deviation was performed Ly the 

programmed t(achr but a better result was achieved on 

the part of the learners, thr. pcrforrance of steps and 

sequence taken by the programme-d teacher was used in 

considering fhec revision of the syllabus° 

*Universitas Nc:ger. Seb,-las Mare, This university was the 

source of the professional stalff recruited to the Proyck PAMONG Staff. 
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b. Peer Group Learning 

ElderEldcr pupils who are on the second half of the continuum 

use the, peer gjoup learning mode, Each group is compos ,<] 

of 5 to 6 me<mbers who arc hete:rogcncous in ability but 

who are studying the same core modules. Each member of 

the group takes turns in acting as group leader and in 

leading discussions. 

Each peer grotp spcends no less than three hour each 

day for pe,,.er group learning, However, the, slower learners 

are given ani additional hour to complte their activ.itic.s on 

the cor., modul,, while the fast learners spend their hour 

on the advanced module, 

During the.: ix periods in a day for Le-vels IV to VI, 

one is giv n ov,.r to programmed tcacllng and one to the 

Green RZ(.volutiOroi. During th., remaining four periods, three 

are for p.er.group 1,.rning and the othcr is for individualized 

pursuits° 

The joining of families and the scheduling for different 

families to h responsibb, for ciifferent programmed teaching 

periods (as s ugg-sL.d e.rlier) dictates that peer-rgroup 

learning occur a:, L Ci 11( r1-,11 time.:s d,':pt nding on family 

menmbcrship, or exampi , while on,, group is programraru: 

teaching , the other groups wi .1 be learning In pee!,r groups. 
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This staiggcered schcdule has two decided advantages: 

(1) it will ak;o tend to stegger the time when a peer group 

is ready for a post test and (2) it will permit tutorial 

reimediation during "individual pursuit" periods to occur 

at different tims. The first advantage will keep testing 

facilities from b1:coming overloaded. The second advantage 

will permit more equitable use of tutor time across families. 

In Solo, until 1976, the use of modules was only for 

individualizd ]earning. It was only in 1977 that pee- group 

learning was adopted for the f.irst time. 'or this purpose, 

the children were grouptd by sexo 

Proy,..k PA/,\ONG has not chan(a;d its concept of Peer 

Group Learning, !,s practice.d, th. system is one whereby 

a group of childre-n study together. Each may be studying 

differc.nt modules., iHowever, at least two should be on the 

same modle 

"'Tiutorina" is done when m,.emibers help each other as 

problems aris,. (9rou p mcmbers ar. permanently assigned 

per trimi str 7nd so art! the "tutors", who are brightest of 

the group. 

High scl')ol students were noL av-,iLbd of as tutors since 

the s.cond.frv school:- ,r undr a different system of 

authority, 

http:differc.nt
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Transition Lcarninci. -- Pupils who complete the programmed 

teaching modules (a pproximaitely after L,.w ii) aro alloted 

for th,- sc-coni smestcer's work In L,:.,v I II with simplified 

peer gioup L:rn[nc -Lctivlti with an elder pupil monitor.­

ing their activiti-,; -.nd providing th.m guidance and support. 

Sincc. th..:s,. simplified p.er group modulcs serve as 

bridge be.tw(. .n structurud programm(d teaching modules 

and peer-group-paced learning modulus these are called 

transition moduls. 

In Proyck PAM)NG, transitional learning was entirely 

under th. Rgistrar, who is a professionally trained teachcr. 

It was a period for rumcdiation rid orientation to sclf­

learning and p,-ur.group lea,-rning with thj use of modules. 

PAMONG adopttd a three--stage process to introduce 

the child to modul.r Iclrning. 

In the first monhi, tiw, child learns through modules 

iside: th (:.e22rc .. n. Th,. teach.r functions as an I.S. 

a tutcr, and ,i meniLor0 

On th s,..cnd nonth, t:hi: child may leIarn eve~n out­

doors, Th teacher functions in the. simi way. 

Aft,..r two mo(nthls, -! child may I,- allow(:d to take 

modules horn,. The concipt of s, .f-pacing bugins to 

operate, Tutors may h(.lp the child. 
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c. 	 Individualized Study 

Sclfb--larning, and hence self. pacing in the': IMPACT 

system is bas-d on the, following principles:
 

. It is possibl.-e to design primary 
school learning materials 

based on the current curriculum in a form which can 

effectiv.ly serve s.lf--learning with a minimum guidance 

by t(;achcrs but with assistance; by oldcr children. 

* It is possib&, to entrust responsibility to childre to 

do self.-paced-learning without being rigidly tied up 

to time, place and teacher's supervision. 

It is possible to apply the principLe of self-loarning 

in certain grades of the: ele-mentary level. 

Self--instrucijt is allowcd of old,,r pupils who have 

attain.d lit,- racy ::;kills in the media of instruction under 

any of the: followinc. ('onditons: 

1 ) When th, 1arnr has 1.,en absent de;: to illness and 

wants to ctch up with his Cirouep. 

2.) When the 1earm;r has to stay away from thc earning 

Canter to hclp his partrnts at work and he wants to 

keep pact wilh h.L, group through s.lf--instruct "n 

during his free time at home. 

http:effectiv.ly
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3.) If the learncr is an out-of-schcol youth who wishes 

to continui with his -mntary cdUt Lion. 

4.) For the fast War,*r who studies th. ,advanc.d module 

while waiting fur his pu.r group to finish the cor­

module b.ing studi,-,d by thn. group. 

In practic,- , p each day is givenone rij to what has 

been termed "individual pursulikL;". This is the hour during 

which the nm)r. aW studunts stuhdy nrichmunt or advanced 

modui.s; (.m n, or Mn small groups). Tlis is also the hour 

during which the less ahie. nmmbrs of per groups review 

and study the crro module which th. whel.. group had been 

studying during ttL . previous thrc, priods. (Note in the 

suggqesvd scheme, aove, that Individual Pursuits always 

follow th Lhrc, pr.lods of Pcr-Group lnarning.) 

2, C, h r Modes 

Aside from thc, ttree; main modes of learning, IMPACT utilizes 

others for spcif c purposi.,s. 

a, Tutoring by O(.l.r Stu;.nts 

The origcinal I'MOCT proposal called for the utilization 

of high schocl stud.nts Lu hi .p [,:.vl5 IV, V and VI pupils. 

This wis not .,sibl. in th. Indncsian conxt. In the 
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first place, the secondary school students had hardly any 

free time. In th,. abs,.nr:c of sor. tangible incentives, 

ther. was no point in making aura ng;m. nts with the secondary 

schools of thu.. locality who, anyw,,_ay, belonged to another
 

quite separatc systemii. Th,rc wa,
s also the problem of
 

transportation to c-onLend with, 
 The nearest high school to 

the PAM ONG .;sit.s Is seve-ral kilometers away. 

As practiccd, therefore, tutoring in the PAMONG system 

Involved the us.; Uf oldr tinid brighter pupils of Levels V
 

and VI to assist their less 
,able classmate:s, especially in
 

individualized l)arnng. They 
wer,_. assigned per trimester
 

and unless Lh('y w,-re.: absent, or they drop out, 
 they remained 

as tutors for the etire, trimcsb ou
 

In the Philippires , tutori,.l refers 
more to the part played 

by High School stud,ts These.. studcnts report as often as 

they can, At th,, sam tiime., Lh,.y .arn credits nc;de.d for 

their own grad ua tion from high school *
 

The sLiip entared 
 some initial problems mostly 

arising from Lb, [.lure. If th,-, Lutors to b.. -it the: lr. arning 

ccnbt-i- on th, d :ys thy w,, .:xpctd to h. the rt,:. One 

reason for this ,vs the disLance of the high school from 

flW: community . .,rnin c 

(.*( Append i: . 
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In both the Philippines and Indoncusia, aside from peer
 

tutoring in sch,-..l, a also exp.ct,... horm, tutoring
thwr was 

whurevur primary school gjrALduat(..s .and oc:hcrs were availabl,.. 

Both the- high school students end the home tutors arc giv.n 

orientation on hew to tutor at the start :if each school year. 

Aside from doing tutorial work, the tutors were also 

expectcd to conduct modular post tests , iernoial work 

and othe.r simple. 7dministrative rasks, such as reporting 

marks to the ,S.'s Aideso 

Leve.ls ( to III pupils arc. g.ivn one--half hour tutorials 

for each subject by their programmed teachers after every 

30 minutes of prc.grammid tt_.ching. 

In both sites, in the Philippincs and in Indonesia, 

however, th, dekmands a~n th--ir struggle for livelihood 

frequently prevent:d p..rents from fully performing their 

roles as components in the IMPACT system. [n fact, insofar 

as Solo- is this d cooperation fromcric,.rno, nssistcac 

the community to the. IMPACT/PAMONG system may he 

described mainly in the form of 'apen--h,:rtedness" toward 

the syst,..m. Their o_)pi..n.-heartednc ss is indicated by the, 

facts that th, r,. wr, 1o corD la ints , 7rdmn,. parents 

withdrew their childrL r from the PAN'1O.NG "schools". 

http:PAN'1O.NG


41
 

b. 	 Skill Training by Community Resource Persons 

IMPACT utiles the specialized skills of some community 

nembcrs, Prior t ; ch,,e impl,. mcntatlon of IMPACT in tho 

schools, the Project Stajfs conducted a c:mmunity survey 

to identify resourcs an(I persons who. may b. utilized by 

the schools. Cc:railn modules for transition learning Fnd 

peer group i.earninj activities dire:ct the. learners to approach 

these community r:e-source persons, and to utilize available 

re sources , 

Meetings be;twecn the l.earners and the resource person 

in the latter's reslde-nc:: -r work station are arranged by 

the Rural C)oordinator, * 

c. ltinerant T:achingk* 

MPACT...Naga has two itine:rant teachers who handle 

Physical Education, Scouting, Arts, :-lnd Music° These two 

teachers s pnd ,.n. lh-[ day ,ich w k At each Learning 

Center and cr,nducts Thr ';- group mode activities. 

The it[nrant t,achers may elsej dmonsrate the 

performance rmedults in Practici. Arts and supervise the 

school b-iautiftc.-ton activit!;-s .)f the childrm ., 

•Please s.. ; for the hirarchy Df IMPAC;T Field 

PersonneI 

**Th: Itin.,rant Taclcrs 	 hr.::,,f S-lo b:sL described under the 
Learning Post Syst(im. ,s& s., th,. [,Alowing s.ctiono 
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Sapang Palay IM PACT has four .Itinerant teachers. These 

itin.rant t;-ach,!rs and their assignrnits arc: 

Itinerant T.achrs 	 As siqnr,.nts 

1. 	 M rs . Irene. dela (-,ruz [ow: Econo)mics , Cantecn 
Manac ,rmrent, and School 
FPeding Program 

2. Mr. Manuel Reves 	 Appli.d Skills (Industrial Arts 
nd El 'mc ntary Agriculturc), 

i\4 anag,-o rn t o)f School !?eauti­
ficat.iVnnd Food Production 
Programs, and Specialized 
AthIc tics 

3. 	 Miss Milagros Ruba Arts, Music, Physical Education 
and Souting 

4. 	 Mrs. Ncina Castillo Librartai,iGuidance; Councelor, 
and In-charge of Rucords 

All the itinrant teachers ahov.. r. -achelor of Science 

in Elementary EKlucation (BSEED) grdtiats whoso length 

of service in t,. ing rang.-:s frcr,.2,. to six years. Thos,. 

teachers w.r.. sch.tn t., s,.rv: , s iLinra:nt ti, achers not 

rneraly on he basis of their a.ibilit.Ues but also an] their 

interest to take part in the tryout program ,:,f IMPACT. 

The itinerant teachc.s ar stationed in the learning 

c(nters. Thcy do f(nt go fr,r)m ,,n sch.;2,l to anL)thor 

because thoir w ti.,l:, is already .ccupied In the 

learning center wher, thy ar: as signed . An itinerant 
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teacher teaches tht: whole day evry school day of the weak. 

Tcachitng is coiductd in l.airgt grcup rod, Pupils in 

groups .tt:nd their ci m!.ss!s u !cCr the I TT, during the 

designated pcr.i7d ,fthn d:,,% Th, tirn of classes under 

each KYTo is stagcr, PLnch that all the groups of pupils 

are attended to,r L:ught d:)il, 

The i. T. 's Iss act as; resourc,'., persons in the absence 

of commuflity r.%surc,. pu rsns or whunever necessary. They 

arc also charg,yi w:ith LAO dutie s -af sup _,rvtsinc the school 

activiti:~:s r t s,;ignments . The I. T. ofia K- thir 

Appli.d Skills sup;:rvi5.-,:-: 61.? school b,-autification and 

green rcvolutjin .activities. I.T. .4 -irn,. Economics manage.:s 

the school c-ant:en ,nd supplem-ntal f.Mding to undernourished 

school children; KT. Q Music a d Arts l:ads in th- pre­

sentat.i)P of schl.c :;rnmunity cUltur.] pr.p rams; I.T, of 

Physical Education and Scouting supc-rvises physical fitness 

prcgrq.,rn od -ictiviv s, LT of Spaclaliz, dPcouttnq w-d[. 

Athletics tratrs pupils in th difff.::r,.nt s ports Octlviti:s and 

and manad: r:he,, scho. ,--cmunit ttic competitions. 

Alth uic;h th, iv -:p t tra v,..1 from onuKT, cx 

school tQ mn.,tr, i.s Is n it y. don. inSapong Palay 

IMPACT. Th y,.o nly from r-(),111 [,9 oneL,v m tl 1 o'r from 

http:difff.::r,.nt


learning kiosk to .nothr in teaching o-r supervising their 

respectIva fhds -f assignmc-nt but this is within the 

for this is that theirconfines of tho sctiol. On.; reason 

time is a Irady fully )cr'upkid, Tanother re.-ason is the big 

843 in IRagongenrolme.;nt (1 ,267 tn Bag..ng [3tuay I' and 

Buhay D Learning &;,.ntr);,. ifficulty is commuting from 

one c:nter t.' an th:r sine, thr,: is no r-gulcar transportation 

routc Vw..n th, two cenbtrs; andc.1 no fundsplying th,; 


availabie to2-ray for tr,-.vl.
to.xpenss 

The numbr f IM's in bW,) iMPAGT schools is the 

sane dothual,.nro.m,.t in Bag.: .rg iuhay L) Learningii,: 

Bagc;Al hay F LearningCenter is much lass than in 

Center, TO f,rrm,r is a n..2.wly -vg,-niz,.. IMPACT school 

which stor[td il, In Juno, 197. Its st.f[ is still in 

the process f lamiliAzrizt ion Athi . r 7L.s and functions 

hence the miucti:.n of personnel is bnning made gradually. 

The goal is trtii s,:me mor,. th, number ..to., down 	 of personnel 

in th; replicati n Mimio.! until tho 12o21 si.t up is achi vJ. 

A study is ba,. i . A, the pms sibilitv of making ori s t 

of I.To 's in 	myv ....th ivI 'AC T 2:cmis in Lh-., future should 

thm.
th(.r, h( tren:;i rtti.:n .x.c nss :v.ilO ; f,.or 

*As of Juor. 	1':2'0 , tho P - . e:t 5irt ,r ,, S: n,. , i;l.y, lvrs. Lasm m.;s 

a ey D 1l,.mentary Sch,:olMuv:nn, .pq dnw.. ,.w Iv! 'A(. I'wh l, a:o1.i t '-

with -1 rr.. ;, ,f '343 .,which h,...:.st n . ,.othr ,t of 4 tint.rant 

T :a: h, rs. 
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Post 	Concept; Educating the Outof-School3. 	 PAMONG's Learninq 

You th. 

In a ny community, :childrcin -A school ag mray bf- rc;ughly 

divided into tw... th-sj wh- fortunaLIy hiv. thc ,..pportunity 

to attend schol),A r-gjlarly <,and. of andtake odvanteg( it, 

those who, fEr rua>Sn an.th;r, ot so fortunate ton or cr 

avail of formal scholingo Thc lOttor a. ,.ith,.r d-rop- outs from 

the formal school systin, or hay., ne wr st.rt,. schooling. 

It is the sc:,wnd group, h. out- Df- schoo], who constitute 

the clientel of PAMOAG's Iarning Post n,.pt, I.In practic,. 

, skillshowever, .nly thos i wh,. he v ir..ady d..v,opad reading 

were adaiitt(:A int. thr.- progranm. 

Educatj.nq th Out--,fSchool Youth, Or,-. of thn obj ectiws of 

Proyek PAMNC)( w-.s t. devlop a delivary system f prinary 

education that wouI h. av-ilal toi li y,uLh if school ag-, 

The main bullD i-f this pi.puiatiin is reach, thr,.ugh thce formal 

school systrn. InevitNbly, h ;w,:v.. r, f,-,r n,: rcasorn or anther, 

children droip out . sch.,ol withou t finish.ny, th: six grad,:.s 

The possiMlo iyty that th.%. ,, ih r.-n will r.,virt L.i ill.ieracy is 

great. It is, thmr[orr , import.nt tb it :ffMArtO Q: mada to reach 

them. Pro'y- k P.KAiO( in F,.brunry, ]7 1 unchod prwgralm 

for thi hit ,I-sci'. 1 -,. h i-y d.. n.in t,, ub pr( groi, was 

llmitud to chilr r h. twe un th, ag,:4 i, t. 1', yoa:lrSo 

http:import.nt
http:finish.ny
http:Educatj.nq
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1976, oin inventory c'f drop-out children
Strategy. In February, 

explained the prgr-m for them. 

was made. In tim,., thy wre c.lld t.-Ia ,ting in the village 

and there, togeth.r with their p;rents, Proy:ck PAMONG staff 

One hundr.d '.nrollcd. 

rest had dropped
By November, 1976, only 40 we.re- left. The 

out, Of these, I9 took the( final examination and 14 passed the:. 

grade VI level, 

In 1977, the strategy was changed. Inste.,d of using the 

the Project utilized
villagers to help in 1.:cating the drop-.uts , 

to contact their friends and acquaintances.
the in-school stud;ents 

in the: strategy w,.as to remove
One reason given for th change 

the: pressure frorm pe;rsi ns in ituthority cvid.nt in the 1976 

Lscovercd that not all information about 
strategy. It was also 

outs given by the villa,,c ,:uthojrltics was correct.
the drop 

4 wh:, took the mid.-yearA total of 25 enrolld.do O the 

examination In July, 11 r)ass,.d 

Thu progress is reflectcd tin the enrolment figures below: 

Juniorninroecid G-raduateSchool N . of Learni 
High School

Year Pasts 

24 17 41976 

4 14 51977 

81978 2 

http:enrolld.do
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The concept rcuogniz,.s the cnstra.I nts which face the 

out-.of--school, Prov.sion, therefor:, is mad- for the school 

to meet the child half way whore it is most convenient for the 

child. Under this c,-;nc,.pt, thj child repo.)rLs to the learning 

post during spccifi.cd times, At these times, a teacher will 

bc there to help him. 

In thi 3 sense, whether a learning post is established as 

part of a PAMONG CLC or a conventional school, a learning 

post acts as a sat,,llite to the school. The mother school 

provides the learning materials, professional help, and 

supervision. 

A learning post is a place of .asscmbly for the out-of­

s d-ool and a teacher ,ide. In practice, it car! be the hous e 

of a villacg c ad;-i&,r o-.r -ny convenient ploce with minimum 

facilities , the most imnpo-rtant o)f which is lighting. Meetings 

arc usually done, at night since all clients work in the daytime. 

Administration. Basically, the. administra-!tion ,,f a PAMONG 

Learning Post is similar to that o[ a re.gular primary school0 

Enrolmint is r,::crd.-d in aI"AIVO .Learning Pest register 

which is '.,fth,, ::;m,. indl as th (s ,,.,r.cistcr. Learning 

Post children hav: the.- right to, :and mr.,s t te official tests 

in their reportand examinatiions. Their gr.d-s are Jntered 

cards, 

http:spccifi.cd
http:c,-;nc,.pt
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Other learning progress records are kept for Learning Post 

children similatr to thus.;: of the re(qular sch:.:ol children. Thu 

only difference is that the Learning Post children do not pay 

school feeSo 

Supplies uf modules .r centered at the primary school which 

is assigned to manage a learning post. An itinerant (out-of­

school) Instruction..1 Supervisor lid,, assistcd by learning post 

attendants, take care of the m"dule supplies needed in each 

post, The modules which ,r, no longe.r neded at the posts 

are brought back to the- scnool. 

In the PAMONG .LC-rganization.Istructure , the manager 

of the Learning Post is the out-of-sch-ol IoS. Aide. He is a 

regular sch.;ol teacher dwelling in the respective villagc or 

sub-village, 

The MaWn-m.r ;fth, L,:arning Post is respo:nsible for: 

o 	 recruiting dr.:,p-. uts 

coordinating with local officials/administrators and community 

edu cation .:fficilal 

* 	 pre paring h,-ruing posts together with the drop-outs 

under hi-;/h,.r nanecment 

* 	 deciding 1,rning pst activities in cooperation with 

the chldr,;i 
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taking care of mrydules and returning the modules to the 

school if the moduh sore no longer needed 

administering module post tests and rcmediatory treatment 

.	 recording of attendance 

preparing childr,,n's progress report and other reports 

concerning the L alrning Post. 

The: expcrience of Proy-:;k PAMONG in bringing education 

clser to the reach of 'Lh out-of.-.school has verified the same 

problems which oth-r institutions with similar objectives face. 

The problems are twofold: 

How to !otivate th, iout-.of--school so that ho avails of 

the opportunity to heerr, in the Learning Post. 

* 	 How to sustain his Interest so that he.continues to learn 

until he acquires a ccitific,.t-:. ()fcomrpletion, 

The usual reasons for the drop out frm thc cut-of-school 

youth program ba1sed ,-;n the experience of the first enrolees 

Includ'. 

Return to the formal schcol 

• Leave the village
 

° Marriagc
 

* 	 Se-,ne realize they are actually elementary school 

graduats 
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Inducements and incentivcs to learn at the Learning Posts 

had been provided mainly by the parents and village elders. 

Tho diplomo, is diplomaw, was in itself an attraction enough. 

However, ther, w,.re a f.w cases whe.e. th,.- motivation for the 

diploma, was the requiremrijt of an employer for a certification 

of complction of ..le-mentary schooling, Fur these particular 

cases, Proyck PAMONG had to establish a l.arning post in a 

village outside of the legitimat-, legal boundary of the Project 

sites. 

The out-of--schoo)l youth program of Proyck PAMONG remains 

unique (as compared with IMPACT) but reached a practical and 

realistic level. 

Although the enr,-,lm ;nt in the out-of-school program showed 

a decline, the program was actually able to gain stature in that 

it was abl- to se.rve a neighboring village, Kemiri, and the range 

of purposes o.-fthe enr.llc.:. included 

causC the factory 

job qualification. There 

were three ,dd itiena.l nr...l- e, wh wer., fa l:ory workers in the 

neighboring village of K.rnlri. They nroll,-d b 

where th.y workced insiste.d that th,.y .:irn the eAlementary school 

certificatU , sine. :1.[ the'-ir .ther ,:rn ploy.,s wcre at least high 

school stud:nts. 

Moreover, two f the graduet(s o 
th ,,Learning Post
 

concept have-since gonh.., 
 -)high schooI.
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Th Learning Process. Learning Is mainly non-formal. After a
 

placement test, which determines a child's grad-'. or module
 

lcvel , he. 
 is Allow-d to. sign 'ut modules. These he studies at 

home or wher-wr cnvriiCnt for him, The principal mode of 

luarning is s,'-lf--study. If he finds difficulty, he is at liberty 

to consult or ask th,0 help of anyone. 

At th, Learning Post, the child is given tutorials, or
 

examinations, and gl.ncrally accorded 
 the guidance cf a professional. 

He then returns compl,.t.-d modules and signs out new ones. 

Complete:d modules Fir returned to the CLC by the Itinerant 

teacher or aitd, 

Module post ti.sts or block post tcsts and other remediatory 

treatments and tutorial an,: administered at the Learning Post by 

an itinerant out-of--scheol Learning Post Aide (a prof'.ssional) 

at times which are mutually agrCe-d upAn by the children and the 

I.S. Aide. 

GCner ..lly, twe. nm ,tings a w..,.,.k aire- held in ach Learning 

Post, ,ech meeting lasts for about tw.) hours. 



CHAPTER IV 

PROJECT SITES 

CRITERIA FOR THE SELECTION OF PROCJCT SITES
 

It was agreed during the planning stage that the project would
 

concentrate initially 
on primary education preferably in rural areas
 

where almost seventy per cent of the population live in this region,
 

and where the problems of education need immediate attention. If
 

the IMPACT system succeeds, it was also further agreed that the 

project may be expanded to cope with the problems of urban education 

as well. 

To increase reliability and validity of the experiment, an agree­

ment was reached that the experimental site should consist of four 

or five villages in close geographical proximity. 

In addition to these criteria for the choice of the project sites, 

the following were also taken into account: 

1. 	 The schools should not be only rural but also typical of the 

country; 

2. 	 Approximately only 50% or less of he children in such villages 

are currently receiving a primary education, or that there is a 

need to reduce educational costs; 

3. 	 There is a sizeable proportion of the children who do not speak 

the language of instruction; 
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4. 	 Relatively easy nccess to the INNOTECH Regional Center; 

5. 	 A willingness of the villages to participate in the study; 

6. 	 Has a total primary school age population in excess of 1,000; 

7. 	 The site should preferably be close to an institution from which 

staff and advisors can be drawn. 

DESCRIPTION OF SITES 

The IMPACT Schools in the Philippines 

1. 	 Naga, Cebu 

Project IMPACT was tried out in five rural schools in five 

villages in Naga, Cebu, Philippines. 

Naga is a southern town of Cebu which is twenty kilometers 

from the city. The farthest site, Uling, can be reached in an 

hour's travel by car from Cebu City. N' ja is a coastal town with 

a population of approximately 1, 000 households. 

The five villages at the site: Naalad, Pangdan, Lutac, 

Balirong and Uling are along the west side of the town, all of 

them located along a small river forming a narrow valley flanked 

by steep terraced hills. In terms of distance from the town center 

Naalad is 2 kilometers away; Pangdan, 5; Lutac, 8; Balirong, 11; 

and 	Uling, 14. 

All these barrios are agricultural villages whose staple 

produce are tobacco, corn, coconuts and bananas, In addithn, 
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one of the sites, Uling, does not only produce the above mentioned 

crops; it has very rich coal deposits which can provide the province 

of Cebu with heat energy for no less than fiftcen years. 

Statistics on the population and the average monthly income 

per family have the following approximate figures: 

Barrio Population 	 Month Income 
Per Fan'ly 

Naalad 2,350 	 US$ 45 

Pangdan 2,062 70 

Lutac 1,456 15 

Balirong 1,200 75 

Uling 1,651 22 

The five villages, although basically rural, has roughly 

twenty five per cent (25%) of its adult population who are literate. 

The leadership positions in thc villages are occupied by the 

barangay captain, the PTA president, and th-. school principal or 

head teacher. The barangay captain Is thi political leader of the 

community who is l,_Lctl by adult members; the PTA president 

is elected by the parent membe/:rs and holds office for ine year; 

the school princirol or head teacher is appointed by the Division 

Superintendent of Schools. 
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. Lapu-Lapu City in Mactan Island, Cebu 

Lapu-Lapu City is a semi--urban area. It is composed of six 

islets namely: Mactan, Olango, Pangan-an, Cawhagan, Caubian 

Daku and Caubian Dujot. The Mainland Mactan, is separated to 

the east by a narrow channel from Cebu City and Mandawe City. 

These islands are made of coralrocks. Unlike Naga, the 

place is not given to agriculture. Agricultural products are raised 

for local consumption only. The people have developed extra... 

ordinary skills in varied crafts such as carpentry, wood carving, 

furniture making, guitar making, metal working, etc. 

The educational profile of Lapu-*Lapu City is presented in 

the following statistics as given by the Bureau of Census and 

Statistics in its latest count (1975): 

a. 	 Population by Age groups:
 

1) Pre-School (0--6 years) ............. 13,448
 

(2) Elementary (7-12 years) ...... . ..... 16,551 

(3) Hiah School (13-16 years) ........ 	 7,288
 

(4) Undergraduate (17-.20 years) . . .. . . .. 6,186 

(5) Graduate (21-24 years ) ............... 	 5,059
 

(6) Above 24 ................ .......... 30,688-79,2'10
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b. 	 School Enrolment (1975 1976): 

294(1) Kindergarten ....................... 


....(2) Elementary ......... ....... 	 14,875
 

Grad, I ............ .,075
 

Grade I ........... 2,925
 

Grade III ........... 2,734
 

Grade IV ........... 2,380
 

Grade V ............ 2,041
 

Grade VI ............ 1,720
 

(3) 	 Secondary ......................... 2,976
 

First Year .......... 1,088
 

Second Year ....... 765
 

Third Year .......... 613
 

Fourth Year ......... 510
 

c. Literacy Rate: 

(a) Elementary Levcl .......... 52.93%
 

(b) Secondcry L, v] . ......... . . 88.2%
 

(c) Total Population .......... . 75.3%
 

The city is 	 predominantly Catholic and revere the miraculous 

Lady of th;. 	Virgin of the Rule. Like Naga, Cebuano is spoken 

principally 	by then people, howeve:r, the National Language Is 

understood 	and spoken fairly well by many of the residents. 
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.. Sapang Palay, San Jose del Monte, Bulacan 

Saparng Palay tsa resttlement project of the Government of 

the Philippines some 40 kilometers north of Manila arid located in 

the north--eastern portion of the town of San hs, del Monte, Bulacan. 

It covers an area approximately 752 hectares most of which is a 

hilly terrain. 

Initial development of the area started in 1960 and the first 

relocation of squatter families from Manila came in 1961. There 

was a tremendous incr.ieasc in th,:- population of Sapang Palay as 

a result of the rapid inflow of farmili.s that ware, being relocated 

from 1,lIetro Manila, This nece.:ssitatted the establishment of more 

schools and th;.i hiring of morre t-achers. More. units of the RP.-US 

Bayanihan School huildings were. constructed to accommodate the 

increa.s ing number of school children in the relocation area. 

One of the area schools, tagong Buhay F Elementary School, 

which has the biggest enrolment was chosen as an IMPACT site. 

4. 	 PAMONG Schools in Indon! sia 

Solo (Surakrta) .,lntral Province in Java provided the PAMONG 

field sit(. in indon(-sic' 

Java-i is one of th,. bigg..r islands .i,Indjonosia where its 

capital, fai-art,,, is locit!:do Solo is about 600 to 700 kilometers 

from jakarta. It is accss b10 from lakarta by plane in about 
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50 minutes or by train in 12 hours or by bus in 9 hours. It Is 

loczted along th, Blngawani Solo (Solo River). 

Solo has Ccentral JavanS: culture-. Four flat land villages 

with a view of rriorient.[.n 7nd abuu t ].1 17 kilo t..rs from Solo 

provides the Indonesian PAMONG sites. Each village .isabout 

2 to 3 kilomete.rs from onc another. Serving these four villages 

are sevn primary schools, four of which, i.e. , Kebak II, 

Kebak II, Alestuwo I, and Alastuwo II Elementary Schools were 

chosen as Proya%:k PAvtONC:* sites. 

These vlllag,.:s chos.eIn Cor Proy.ck PAMONG arc. agricultural. 

The main crops r rice, corn and suga)r cane° Thu major occupa­

tion of the villacjes is farming although some 1ngage in home 

industries as tile making, bamboo plaiting. Others work in 

factories such as th., sugar factory in the neighborhood. Th e 

human rsourcces of thc villages with special skills consist of 

farmers, artisans, carpenters, bricklayers, blacksmiths, and 

nurses. 

The average population of each village is about 3,000 persons 

with an avcra: ge numnbr'r of 3 to I childrn in each family. 

Local and religious institutions in the villages exist. The 

mutual assistanc, spirnt, locally known as "gotong royong" is 

strong., The mosque,.s :and puppe-,t ulays rnay be explored. 

http:kilomete.rs
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Organizations such as thc. [oy Scouts, the Rural Youth 	Organization 

(Kade Taruna Ds), thi- Youth Serving Club (Kodx.:r Thruna Desa), 

the Youth Serving Glub (3inomran), the fffstcning Group, 	 the 

to aid theInstiiution for Rural W,]f,-rc extst. Government efforts 

:s educational programs , agricultural education,villagers such 

health and family planning, education and home economics arc 

pres cnt. 



CHAPTER V 

CONDUCT OF THE RESEARCH 

"ROJECTSTAGES 

Long term funding of IMVIPACT was mad(- available in January 1974 

from a financial gr-nt provided by IDRC. This -. nabled the Center and 

field personnetl to follow through the implementation of plans and to 

make long. term commitments in the selected experimental sites of 

IMPACT in both the Philippines and Indonesia. The experiment proceeded 

along the f'[lowing sta-,ges: 

Phasi. I 

Stage I (Jan. 1974 -Tune 1975): Survey and acceptance 

campaign, dev,lopment of modules and other 

componcn-s. 

Stage II (July J... Tryout of the components1975 unc 1.976): 

ait the, Grade IV Luvel, 

Phase II 

Stage III (July 1976 -.fun; 1977): Expansion of tryout to 

includ,- th,. le-v.ls of Grades I, II, IV and V. 

Stage IV (July 1977 - funt' 1978): Tryout of the compon-nt 

to includ :. -II Crad(ns IV-..VIo 

Stage V (July 1978 --.Tu 1979): Dnmonstration year to test 

a-ll the I.iPACT cornporents. 
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thu modules, and allWith tikE preparation of thc. basic materials, 

schoolthe other components of Proj ect IINIPACT w:: ficld tested in the 

year June 1974 - March 1175. 

wure in semi-urbanIn Jun: 1977. two vddll-ional sites established 

the othersetting in th,. Philippin:,s, on, in Sapang Pnlay, Bulac,-:-n and 

in Lapu--L; Apu City, Cub. Th, .xte.nsion of IMPACT was aimecd primarily 

to enabtbt1 gen.r.li.zo..d in - Iarc.j nu:;,ber of settings within 

the regoLn and to dvolop ai. m-c!.l or diss,.minrition of the IMPACT systm, 

Project iMPACT, ,as it ren for fiv;,: years, follow.d a slow, cautious 

or ..nd -:volutionary proc,.,ss. It was ;,bl to ds-v, lop . mnag. mont 

K.livory syst,:.em whe-r,-by ,.n, professionally trnnc tu.nclhcr, assuming 

changed roles, would b, .bl t- handle up to 150-.200 children of 

diffirnt learning l-v.ls and .gos, The cornpon:_ittS" of the system that 

pssibl,. wr.. intgrat, d larning continuum, modularmade this an 

tunching , 1. ,r- ,,rning , tutorial,self-lnarning mt,rials , prrjr,-murvd 

teachcr ,id e S, community involv.m,_:nt and communitynon-prcfssional 

rusources utiliz;ation, 

THE STAFF 

Project IMPAffT was successfully impl.mented in the field sitos 

by dedtcted -nd highly compete:.nt FPhlippinc and Indonesian Staff 

,ach sit. rnnnKd by a Proj ectmembcrso In bth couritdis, field was 

S taff supcrv is. by a: r, ationaI SU rj Comitt , corposd-. of senior 

offici-ls of the ' inistry of Edwction ' nd Cu1.tur. 

http:compete:.nt
http:syst,:.em
http:gen.r.li.zo
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of froject IMPACT at the INNOTECBIAfter the [ormal presentation 

inAti u!; 1,,;73, the recruitment of
Governing 3oard Mvle.ting in Saijgon 

Directurs wefrt undertaken following
the Projoct Directors and Associate 

.
rnittthe organization f th.. Notic,n.! S.terinq (:)n 

th;. Staff in. the original site,In the Philippines, the soelection of 

i re-sentativ; with the assistance
Naga, was made by the D iECI u1' 

of Dr. Aurelio Tir, R;-gicnnal Education Director of thet Central Visayaso 

Associate Dir:ctor s(electied for NagaThe first Projm ct Director a-ind 


IMPA(T Projt wore .)r. Concussa Milan-iaduel and Dr. Rosetta F.
 

Mante, respectiv-ly. 

of th,, Office of Educational Research
In Indonesia, reprewsentatives 

P. ) and the Rector Of IKIP Surakarta assistedand Dw:lopmrent (B P. 

uf Drs. Boorham Rnspati ais Dir,'.ector and Drs. Salchin the selection 

iste -f of Naga
Muntasir an; Associat, lDtrctor. (A ccnpl ist personnel 

and Solo Project VINPACT is in Appn i I,) 

As initially f.reu.d upn , 1.ffice-;o in both countries wereth ild 

near thew ville- clust. r: (wl City In the Philippines andin cities 


Surakarta (Solo) in indrmr.sic,!,
 

Directors
In ,.dctti(on .athe. Proj ,ct )iroctcrs and Assoclat, 

from the a numbnr of .oal pro[,_avisunal twch rs wre r.c:ruitud 


-inc!ti -nultire. d,l Project IMPACT
Ministry of ut ,.c, d(.d t-


s matt:r s p(.cialis t;
to work full-- time as bjc(:c 
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The National Storring Conmittk- of each country wore organizcd 

to deturrninc polic io5 for thn im plcumunttkon of tho Projoct and to assist 

the Project Staff in the full i ph.Imnntotion of Projoct IMPACT. 

p(, o,,fth,. following:In the Philippino,,s, th, 	,-ominittc w," c. 

a. 	 Chairman - r. N ;irciso:- Albarrac in 
Undnrsecrctary of Education & Culture 

b. 	 Me tubers; - 1, Dr. Licuria Brilantus Soriano
 
Director of Public Schools
 

2. Dr. P,onifacio Sibayan 
Prsi nt 
Philippine No)rmFA Coll :.g 

3. Dr. Aurclio Tiro 
g tonal Education Director 
of th. (:rntral Visayas 

In Indonesia, the Cnmmitt,.;; wvs composed of: 

. Th(: Ghairman of th, PPf 

b. The Gov(rnor of ,.c.:ntral J.va 

c. The Rctur of IKIP, Surak-rta 

It was felt that thm Undur.standing , participation and support of 

local communttl:s will. ht th.. .'.y to. th.. ccc,ptanc,:. :1nd success of 

IMPACT. Sinc( thp projct v..'; tru l1/ccmmunIty-absed ,ind re:presented 

n drastic civng ,from trod i i. nal schoo.l t, ed organize Local.ic t',:, 


St:Arring ominittto s w M-,tc;IL. The following hcal steering committees 
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tho support of parents and other communitywere instrumental in giving 

members, 

were composedIn the Philippines, thc local steering committees 

of: 

1 The school principal, Chairman 

2. The Barrio Captain, Member 

3. The prc;sidcnt of the PTA, Member 

In Indonesia: 

1. The Village b-iad 

2. Thiu school principal 

3. The Chairman of th,. PTA
 

4, Some key persons in the.: village
 

With the axtension of Project IMPACT to a semi-urban setting in 

toSapang Paliy , ulacun .d La&pu..Lapu City, Cb.bu, a new staff had 

b: recruited to man th s, sit,.so 

In So pang PoloI.y, Lh. :. 1,t.ion ad rucruitcuiont of thu fiAd site 

pcrsonnel [or Proj cct [Ml'ACT b.ag r Sapt:,inb(r .-76 and endcd January 

1M77. Thu sueletion of th. 'taff was m;ade possiblc with th. assistance 

of Assist.t School Supurintundont Sim,,)n Gu.v-ra alnd District Super.-

S, X' JAy was as the Projectv[sor Lusmin s Avn Mrs. no d:.sig no;,U 

Dire-ctor nd' ki iss Viord llz, :,Vancw.nf, as Instructional SystA.ms 

\vna remainedCoordinator. As ProjrcL Dixr,. tor :f iMPACT, Lvrs. 

as District Sch SSiPa:rv is.,e: ul-A Of Pa,.)f 

http:SystA.ms
http:Vancw.nf
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For the Subject Mattkr Spociiists and Instructional Supervisors 

local teachers wtE r,-,cruitd , hnc , a r:,assignm, nt of thos,, tachrs 

from their forrnr assignments In thu. convcntional schools was effected 

with thc sanction of th. Ministry of Educ,- Lion and Cultureo (A complete 

list of nami,:s of thu Sapang P,7 la.y Staff is in Q.ppndlx,.L) 

Th.e L,.pu--LoPLIJ Staff was )rganivA:d in November 17, 1976, during 

a meeting with tP: division and district su pervisors huaded by 

Mr. Lopold Etull.-, (ity Suporintndant of Schools. Mrs. Juanita 

Rubi w.!s ,.., cttc 3 s th&:, Prujuci. Director with NIr. Fernando Manching 

as Instructional Sy, V i.i Go.rdbiator. HP was lat.r rplacecd by 

Mr. Lntero Aba yata 

The Subject 'ttc r Spuc.ialists and the Instructional Supervisors 

were loca] toachcrf; wh'o., w, r,.. 7Aso recruit-d h'rm iuhir former assign.­

ments in th. convntional scho].s (RWt:r LW App,:ndix L for thu 

comph;to"., list ,f[ p: rr-onn-. fr th.. Lapu--Lape; Pr.Jj,.Ct Staff.) 

TPININ: Oi I -!Y I.TNUC;T[O),fAI. SUPERVISORS ([,3. 

Durinl tihm iniial s::g,.s ,f Ir-aj,:ct ,)cal teachers wereLMPACT, 

rocruited from n.:ary cn.,vcnti.na sch(Lo:us in th, fl.ild sites to assume 

the now rolbA:; ,4 Insaructi.nAi S-uporvis:rs in thc Cumumunity Larning 

Centers (ILO .) c,:cu.s th., ir c:hang,:d rol from that of a class­

room to1ch, r in th(- cenv ntiorana] scho A to tha of "manager" 'A 

http:cn.,vcnti.na
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student learning in th.- IMPAC(T CLC's, It was duemitd nccessary that 

they be (rinc nd )n th iJr n('w r..)l:s, dui ties and rcsponsibtlitLt-s. 

In Nag,,!, Philippinus and in Solo , Indunosia, tMachers devoted a 

full day e-ach ,.: w,.orl'Ang with the fiVld st,.ffs in thu d- vlopment of 

lcarning m.krials, r'cviuwing L.. rnodull(,s and d:v,-loping a knowledge 

,." th . IMPIACfT rnag,:rentsystVrn ,anO th, ir own roc,s in that systurm. 

.!eekly mu, tints if KaLff nd tin. 1.,.'- wr, hld so that all proc.dur .s 

wr dc fin, d in advanc. . Training for h, ,,. L 's w-r1., done conLinually 

.s thu mn:yrn n t syst,.rn was d, -v oping, in :,th,.r words , they w;rc 

givn on..Lh,u- job tr,-.ining ah.A;ut th,.r ro, s irn fMPACT. 

Whn iMPACT wri ,,t- nd W Sapan, Play, San jos, dWl Monte, 

kulican; and Lapu--I.ce pU City, (.b4, th, would, b .. Instructional Super-­

visors of th, additional ,xpurimntal sites w.re givn a mor. diructcd 

training for Lh.r ros. 

Th,- traiinirg pr,)gra-rn cons tstc:d of two phas.._s, Thu first pohase of 

twelve dcays, (March 21 -April 2, 1977) w.:;:, coniAucted in Cbu; the 

sucond ,ham. d .::t r PiwJa, dv ys t th.. RNI.;TECI Centur, D.iliman 

()uuzun City, 

In ,iLndance to those s,-riras of seminars in Cobu and Que:zon City 

were thc twanty Instructional Supervisors of Sap.ing Pal.y and La pu-

LapuP(ity, the two [ustru:ti,,oll Syst; m. Courd.[no tors and the two 

Projrect Din:r,.tors of th xt"ison s tLu ;oTra inors, resource parsons, 

http:Lapu--I.ce
http:syst,.rn
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consultants/iernonstr-ntors included Dr. Rosetta F. Mnte, Project 

Director, Nga; Mr. Lundr, Sanch::, Education Analyst of Naga 

Project IMPACT; Mrs. Aiide Pesign, ,, Instructional Methods Expert of 

Naga; Mr. Godofredo Eli'an , Miss SLusar, Quano -ind Miss Porfiria 

Repuno, Naga Project IMPACT Instructional Suprtrvisors, Cand Mr. Anterc 

Abayata,, Instructional Systems CoordItnaor of Lapu--Lnpu C,'.y; 

Dr. Daryl Nichols, INNOTECH CIonsult nt, Dr. josu 1. Socrates, 

Mr. SasbanIl ,and Mrs. bibian Corcoro of the Research Division of 

INN OTECH. 

To reinforce the training obtained by th I, S 's , an evaluation of 

their performance was done twice during the year. The first was done 

by the Education Analyst and by themslves to enable the I.S.'s and 

the Projec t Staff to und.< rta kri:;m ad lai masur.s for deficiencies noted; 

the second wais lor t the a.nd of the school year in order to derive inputs 

into the traitning program of tUP. 1.S.'s duing the two-month vacation. 

DEVELOPINO THI-{ MODULES 

The most sArikinq and nniqur. feature of Project IMPACT is the 

delivery sys tem. of l,,jntng which ne:c ssitatcc th.e. production of 

Larning materials that would fit th(e deAiviry systern, h.ince, learning 

in IMPACT is modular -- the- Mcd ules King tht. m in instructional 

materials us(2d 
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m of 	subjecth; preparation of modules was undertaken by a Lo, 

i~rtter sp,.ciltsts, urldi-r th(. d.irection of :n Instructionai Mthods 

Expert. In tht_. Philippin,.,s and Indonesia., the pattcrn of preparation 

included the following: 

St;cring Committee1. 	 In-country rn&t.ltngs of NationA 

2. 	 Gathering of ,.xisting national objc ctives 

3. 	Gath,:rinq of curriculum ma-.tcria.ils curruntly in use for 

Grade IV 

to assist in apportioning4. 	 Ri-icruitmr.,nt of vitlOl&a t,-cichcrs 


subject mttir for or,. school yar
 

5, 	 Phasing of th,, projc.::t with th,.. -ssuranct: that nothing is 

rotlins tituLt,.i without having hi n,-n 

thr ,xtension sites inWith the-. di.-cision of INNOTECfT to opouji 

Projct IMPACT - Naga wasIpu-Lapu City and Sape:ng PAl:y, 

request,.,d to provide -Alt maril. ni -d,d in Lapu- LApu City ond 

modul-s fromto s.nd a cornpl,.t,_ s;t of ,ll th:,.. L,vels I to VI to 

Sapang Palay for th,. m to trLonte IC Pilipino in :accordinc. with the 

- school system of the country, Therefore, thebilingual policy of th 

ws divicd into two groups, om: to print theprinting staff for Ng 

n-.,eds for Nag,, aind li oth,Ah,-r for L,-.n,,.dS for L.pu --1 uLand Sapang 

Pil 	y. 
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From the start of th, projuci: in 1974 until thi. school ya.-ar 

all [IMPACT schocls usiud thi origin ., s,,-t of modules and1977..i1978, 

programmeid matura. 

Aft,"r th, evaluation of Proj :ct ),cLiviti-s by the Regional Center 

staff in March 1 ,77, th; Project staft rl set th, schcdul., for module 

writing in order to come up with an integratc.d curriculum which 

removes ill subj,.ct boundir.i:s and to write the mode-l modules for 

thu d monstr-tion year. 

The integrNd s(:t of modules was based on the original set of 

moduks. Int,:grattiori was maVd, of the skills and content subjects 

using four rn n corns. y.ommunication Arts , Mathmatics and Science 

Social Studies and Practical Arts 

It was cclcd that th, printing of the int,grated module s be don(: 

in off-.si.t print. For this purpos, , thu printing was done by the Girna 

Press in Davao City. The, printing was madte. possibl, through an 

additional hudg(t providcd by [].)RCo 

MONITORING ''UE PRC(TLUP 

As thu. proponent of the IMPACT research, IiN.NOTEC1-!H's role was 

to give: tuchnical a ist anc, to th, Proj ,ct Staff in th,_ field site to 

insue that the oh,.ctiv,:s of th, study w': carried out. Towards thL 

,end, INNOTEC pla nI d on t a-prtodic i id continuing monitoring of 

http:subj,.ct
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the deveiopmcnt and progrcss of th rese.arch in thc IMPACT ficld sites. 

PIriodic visits to th. Si.:j allowed [NN.TECi',, firstly, to understand 

more, fully -nd ccurately how th. project was aictually operating. 

to h ,,w [irsthand fltnowh.dgc andCccondly, it -n-bI, c Lh .,..nt. r Staff 

.,ttcr undcrstanctincg of thy. problems and difficulties cncounturcd in 

the cours(. of th. ,xp;, rimf:ont from which the-y subsquently based their 

for improving th,- diff,r(:.nt componentsrecomm,,dnLtions a-nd suggc:stions 

of IMPACT. Thirdly, it .,.Ilow, d INNOTECtH to confirm the accuracy of 

the field riports s'rnbmitt:d to thi, C .,,r Lastly, the- knowledge gain-d 

in thc; monitoring vi At,,s w, r,. h,.lpful in enriching INNOTECH' s reports 

to th; funding ,g,:nc7 (IDFR(;). 

The fllowig Lail. shows ., summary of ficld visits by the 

INNOTEi- St',,ff to the ,xperirnuntal sites in both Philippines and 

Indonesia . 

INNOTEGH Ci.-nter Staff Monitoring Activitic s 

!II'JNOTEC Staff 1ate Vted i Purpose of Visit 

1975 

I . Mrs. Bibiuina Corcoro Fb. 3. 7 Cebu Evaluation of Project 

Mr. ,\rtumio Vi zcond ,
 
Dr, £it,-wojo
 

2. T"Ir. O)rlando Cav:ria September Geu Ori-ntation visit 

3. ,vr. Arteni jo Vi cond, Dc. 18--19 ebu Orientation visit 

http:diff,r(:.nt
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Dr: fPlace 	Visited Purpose of Visit[NNOTEC.H Staff 

1976 

4, Dr. Lourdes Surmiagaysay Cct. ]3.-1 Cb Observation visit 

I. Naqs Evaluation of Phase- I1-22 	 &5. Mrs. libiena Corcoro 
Solo of Project IMPACT 

M..Artaiiiio.Vizcond:1 

Dr. Siswoj c 
Mr. ?viohamad Rifai 

C. 	 Mvrs , libiana C;orcoro Mar, 21-24 Ccebu
 

;anz .Nov. 23-25! Naga, Consultation visit on

7. Dr. Riorit 

Cebu the assessment survey
Dr. Tasaniya Punyodyana 

to be conducted in 
Feb. 1977 

Bibiana Gorcoro Dec 27..30 Lapu- Initial planning and 
3, Mrs, 

Lapu launching of theDr. Vilfrido Villacorta 
I7City c.xtension site 

1977
 

9, Dr. Liceria Brillantes tMar, 28-2d Cebu jObservation visit
 
Soriano
 

Observation visit

10. Dr, los, B. Socrates ipr. 18-20 Cebu 

To get ideas for Lapu-

LaUpu CLO. Develop 
rational for modul 
integration 

May 23-26 Naga, To give-. assistance in 

Cebu the integration and 

writing of modules 

Jiune 14-17 Cbu 

July 5--( Cbu 

S-p. 20..22 Ciebt 

To find out the progress,ov. 21-25. Cebu 
of the writing ofDc12-1 mod ulesintegrated 

Cbrvation visit11. Dr. Kowit Pravalpruk Sep. 11.-12 Nags Obaa 
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INNTOTECI Staff P, tc Plac. Vis it;c 4 Purpose_4 of Vis it 

21-25 	 Bulacan jM;, eting on initial12, 	 Dr. Riorita Cc niza >.Jov, 
Mrs. ibiana Corcoro planning for iMPACT 

Dr. Tasaniya Punyodyanat extension site 
Dr. Wilfrido Villacorta 

Mrs. Bibiana Corcoro Oct. 3 Bulacan Observation visit1.3. 	 theFollow-Lp visit on 

Oct. 3, 	 1977 visit 

1978 

14. 	 Dr. Jose 3B. Socrates Jan. 10-13 Cebu 

Feb. 20-22 Ccbu 

Davao & To check the 	progre(ssMar. 2-22 
CcbIi of work in the press for 

IMPACT modules 

Apr. 11.--14 CbI jEdit modules, confer 
with Project Staff 

May 15- 19 Cebu ITo assist in editing 
modules; to arrange for 

training; and
ilocal IS. 
to gather datU- for repli.­
taton manual 

June 19-23 Cebu 	 Vis.t schools in preparation 
for De:monstration Y-ar 
and ascitrtain status of 
mod ul, s 

15. 	 Mrs. Bibiana Corcoro D:c. 17-23 Indo... To lay ground work for 

nesi-	 Proye..k PAIVIONG 

evaluation1179 

Socrates Feb. 5- 17 Indo- To plan the cvaluatior16. 	 Dr. Jose B. 
nesia of PAMONG 

t3ibiana Corcoro Mar, 7-8 G 1)1b5 IS. qu,:stionnaire17. 	 ivir.s. 
administration 

18. 	 Dr. Jose , , SocratU:s luly 16-2]. Cebu To hold r arWk-

Dr. 	 vIuelba A. ''tl,'lc, shop on .xp-, d try 
of IMPACIout 

fJao B. Socra!tes D.c. 8-19 Indo-- To -:ssist in finalizing19. 	 Dr. 
nesle 	 th, PAifONG report° 
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CONSULTANTS 

As part of INNOTECH's tuchnical scs.[Stancu to Project IMPACTI, 

the services of technicol ,onsultants weru provided to guide and assist 

th.. cd components
the Projcat Stn fl 	 [n tLh ,,v,.1o9w1n,.nt of ci.[,nL A 

d mud utrar s .lf-. 1,.r ing mat,.rials,
intgrALt h arning contlinuum,IMPACT 

o n ­
tutori'l , non-profe s si lI teach..r 

progrnmmd ti.::'ching, p:,r 1arning, 

utiliz'tin.c, minunity r; sourc, s
aid-, c(ornmunit'y lnvolwment awel 

r- num. r of fori;..gn consultants wur. At certain periods during 

to share thAir uxpertiseinvitedthe devielopm(;ntal st;,,g,s of IiVPAC'T 


T -PACT d,liv, ry sys tni,
in developing Lh,. 


tutf for Research,

Dr. Da.ryl G. ,.ichols of A,i 	 amcrkcn Ins s 

of 'roj IMMIPACT, Along with topA CUSAI iMsr, th.: Rs .. rh Aldv s" 


of Pd C-ulture
i,.LIn:r) :nv. icLion a-nd
oducators of ti- D.partn; nt 


in pim,, ing ilhf ,.t,,oarch ac:tivitii:s
h: was tnvolv.dof the Philippinc;r.,, 

v. the: INNOTECH
of h,. Prj.t as, d o. , a t.ntttv: schadub , loped by 

Staff.
 

. in tiW : v lopln-:ne ii-ld writing of

T eL,t,:chnical assicstnn 

sc.rvd adv.sor[, ;athnr; who as 
modules was providd 1)y Mr. :icha. 


to the Na Proj, r:t Staff. [n tLh d;,v,,loplw L "f thLe wodllhs , ,
 

taa listP; in wriLin LU I )rigial modules
 
assist .d th,.. Suil-:h4 . ,tt :r S , t 


.iv r- ity, UlSA, wais Pro)j(ct

Dr. lDAugl;. . . In[rdinna 

ching. proT r:,mmod
IMPACT's T,-,chntcfl Consultant on programmndU 'he 

http:v,.1o9w1n,.nt
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th;- basic instructional rwt-rials for programmed
taching mod ul.s , 


teaching in Proj uct IMPACT, w;,r,- adaptations of Ellson's hLsson and
 

item progirams. 

Offic: of
Dr. Robcrt lacobs , R'egional Education Advisor, 

angkok, was invited by
Regional D.:v;iopm,.nt, U.S. EBbassy, 

field sites to
<cvrl wc7,C!esions to visit th IMPACTINNOTEO	.1:-on 

and to critiqu t. r-,per:ti in of the whole IMPACT learn­
observ,: 

to h-. conferred with the., 
ing sy;tWrn Durn, sch.duled visits Nc:.g, 

about IMPACT. tie 
t ': C 	 -perationl rnJttars"tl 	 'f' crtainProj 

contributd iuc hi r: vi,,winc th:: prgr-m of IMPCT. 

of Phase I o th,. Project, an
in I>,bruary 1977 , at th, ,'nd 


-
 to 
w ,en t t ti. field scit.s in seg, and Solo 

evaluation tc am s 

IMiA& f. Two F.r nch nternal advisors
evaluat' I-!as< If[ th. Projcct 

e'Ainot were involve.:dt and Cta Mr
of TN NOTEC i.i,Mr. R,.n(,, 

r.s ult of 	Lh;, ,e-va-lua-tion was coltainued in 
in the ,valuttin job,. Uh. 


submitttd t(., ',,;i,,JIO'iLC;.'lG1!­a written ru:port 

Robrt nail.1, a SEM.Y)E( (;ons.ltant also visited Project
Or. 

amae Ln observationI](-Vy',T/iSCSS rIMPACT during tlmg 

,cLs of t; uinger and subrmitted a report
about thW mFinanlgment 


on thi: mitt.r to IK3NOTIEC .!
 

http:D.:v;iopm,.nt
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The following table shows a summary of INNOTECH's Project 

IMPACT Consultancy, 

Project IMPACT Consultancy 
1972--1979 

Year Name, of C-msultants Pe-riod of Consultancy 

1.972-73 1. Mr. Michael iLathenson* Two Years 
2. Dr. Daryl 0. Nichols** 

1974 1. Dr. Robert facobs Nov. - no data on length 
1 2. Dr. Dnryl C, Nichols Dcc. 2 -.u -- 5 days 

1975 1, Dr, .Doug L1son Nov. 19 Dec. 8 ­- 7 week 
2. Dr. I-ouert )ja.cobs Tuly to Sept. -- 14 weeks
3. Dr. Robert SmIl Oct. 28.-Nov, 25 ..-5 weeks 
4. Mr. 1,n Miot Nov. 15 - no data on length
5. Mrs. G tan M i ot Nov. 15 --no data on length
6. Dr. Peter S.lior, Ducmber -- no data on length 

11976 1. Dr. 1,b rt f:-ans .ept. 2-7 -- 1 week 
2Mr.r,. R nN1t 5-12 ..8 d.ys
3. Mrs. *, n , U'inot D; ca 5--12 8 days 

j1977 1. ,r, iob,r .rt un 5--10 - 5 cays
 
IDryl
2. Dr. ( . Ichols March 7-.1.8; iprtl 4-20 

r weeks 
3, D~ro Doiqi .. l:Ton Itay - u. - 1) weks 

1978 1 . Mr. tr s i~rX:str Jutly 7--31 3 weeko 

1979 1. Dr. D u;] ; n I no 15.F] b, 24 --5 weeks 

" ssist; d thP'0 ilr- loject site, in N,ga a!nd Solo for rwo 
yu-ars by srving -!; ,,!vis. r .nd trainer to th- S L,ff.

**R, s,,rc:h ,dvi:;ur in 1c3tober] 73 
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IM PACT/ISOSA MERGER 

In July 1974, almost simultaneous with thc: start of Project 

IMPACT in Nsg, Cebu, th; In.-School OWf-Scho-ol Approach started to 

be tried out in T,.-Aisa y, .i..;hu, en. of thze igh: I.i.l,.ut JiivIsions in the 

Philippines to irnplume.nt IS -OSi, on ) tryout hrsis. 

The_: 	 In-School Off-School Appro:ich (IS-OST-,) aims to solve the 

persistent probl.rn of how toredIc, th,u cost and at thL same time bring 

up the standard of primary .;ducutiln. It: purports to cut costs by 

accommodating more learners per teacher, maximizing the use of class­

room by utilizing one tVache-r for from 50-80 1.arn rs instead of the 

usual one for 30--,0; and h-rncssing all .ivailabl. appropriate human, 

institutional, cultural, -Ind mat..ria resources in the community. 

The components of the. !S--OSA managem,nt system are briefly 

da scribe:d in the. folltowing: 

1. 	 Ono m-str t ich,r is ruspnsibl for up to 80 pupils. 

2. 	 Adopthun of :in alt.rnat, in--sch,otl off-school weekly 

sch,.du I. , i. . , .n- group. 40 p lupilsr"p.rting for in-­

school or crmal instructi2 tar onc w...k whil, tht other 

group of 40 pupils undert t,k,. cf--school wori during the 

sace priod -f tim.... Thi two .gro' p. intrch. ng, or 

alt:rLati sch,.du,:s .v.r w, .k thrutigq! ,t.t th, school 

ye;,ar, for pnssibl id-ption is v rnr:i 1. 

http:probl.rn
http:irnplume.nt
http:I.i.l,.ut
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Because of th2 proximity of Talisay IS-OSA pilot school to the 

Project IMPACT module: production cunter and also bcause of the close 

similarities of the IMPACT modules and IS-OSA self-larning kits, th.. 

then Department (now Ministry) of Education end Culture and the SE\MEO 

Regional INNOTECH Center acgreed that a cooperative c-ffort of the two 

projects be undertaken in the dvlopmcnt and production of self-learning 

mrraterials - s.lf.-learning kits (SLK's) for IS.-OSA, and learning modules 

for IMPACT. 

In July 1975, the coopcration between IMPACT and IS-OSA was 

formalized. A memorandum of agreement was signed by Dr. Liceria 

Brillantes Sortano, Dire.ctor of the defunct Bureau of Public Schools, 

signed for a:nd on behalf of th.: Govcrnmen.:.t of the Pilippin's and Orlando 

B. Claveria, INNOTECH Officcr-.in-Charge . 

The agreement cove-re-d thy. period from June 1, 1975 t­

Dece~ab-r 31, 1976. Thi proj,-ct was cxtended from January 1, 1977 

through Jun.. 30, 1)77. This joint piojcct ws financed by IDRC In 

the amount of US$2 , 670 . S vIngs wt r, .x, t.d to b, r.liznd in 

staff tim;- for thet nc und tryout narials .and in production-dv.A'upm r)f 

time. 

'The objectivw.s of thet, jAnt ,nc., ov,or w,. ;-s foll ows 

to both mana;gL.mi rt sysLt.ms using -i c,)mm.)n l.arning 

http:sysLt.ms
http:mana;gL.mi
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continuum based on the Philippine elementary education 

curriculum. 

2. 	 to try out the self-learning materials and utilize tryout 

data for ci-- . .i:, .h impn. . - .naterials for 

possible adoption as a model. 

In the final analysis, the merger, did not bring lasting benefits 

to both IMPACT and IS-OSA. Some problems relative to administration, 

staffing and budgets of the projects came up between the two projects, 

IMPACT and IS--OSA, which undermined the smooth development and 

attainment of the objectives of the merger. 

EVALUATING THE SYSTEM 

The IMPACT technology had undergone several evaluations in 

terms of its objectives which arc economy, effectiveness and mass 

delivery. 

n the school year 1977-1978, an extcrnal evaluation of 

Project IMPACT in the Philippine sites using the SOUTELE* tests was 

undertaken. The evaluation revealed that students at IMPACT school 

(CLC's) consistently achieved a higher level of educational achlevemdnt 

in all areas of the curriculum compared with students in the control 

group of trad.tional schools. 

Also, in August 1978, a cost-effectiveness analysis of Project 

IMPACT for the Philippines was conducted. The study found out that 

*This is a test devel oped Jn 1974 by the Department of Education 

and Culture for TLevels IV and VI. The -cronym stands for: Study of 
the Outco'-me's of El,-Am,::ntary Edluc,-tiono 
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ProJect IMPACT has clearly demonstrated that it is possible to reduce 

the cost of elementary education per child by up to 50% without any 

reduction in the educational attainment of pupils. 

Similar studios werc undertaken for Proyek PAMONG by staff 

of the Universitas Negeri Sebelas Maret of Solo toward the end of the 

proj ect..* 

The final year of Project IMPACT/Proyek PAMONG In 

school year 1978-1979, was designated as the Demonstration 

Year. The Demonstration Year was characterized by the full operation 

and demonstration of all these componen ts in the different field sites 

in both the Philippines -nd Indonesia. 

*The findings of th ,se studii.s are contained in attachments to 
this Report. 



CHAPTER VI 

DISSEMINATION AND IMPLEMENTATION 

This Chapter describes the various activities aimed at the
 

dissemination 
of information about IMPACT/PAMONG, to various 

publics 8nd rpotential implemntOrs. Although implementation was not 

a part of the project life, it is considered proper to include in this 

report the initial attempts to implement the IMPACT system, as a 

reflection of the success of the project. 

In spite of the novelty of IMPACT, its drastic departure from the 

conventional system of education, INNOTECH and the project staff 

had no questions, no doubts, success of theabout the eventual project. 

From the beginning, therefore, although at the start a low profile was 

maintained, the staff immediately engaged themselves in Asseminating 

the concepts and virtues of IMPACT in both formal and informal ways. 

1. REPORTS 

a. Site Reports 

In order to more faithfully and ac( ;.rately record and 

analyze the progress of the Project, each project site was 

required to submit scmi--annual progress reports to INNOTECH. 

b. INNOTECII Reports 

Integrated semi-annual reports consolidated from the semi­
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annual reports from the sites. However, by 1977, when the 

present head of th.:, Research Division was assigned, the 6th 

and 7th reports wzre already overdue. Hence, a decision was 

made to combin, report !,ios. 6-7. This system was continued 

with report Nos. 8.-9, 

c. 	 Terminal Report 

The preparation of this terminal report was done for the 

most part by the Research Division and mainly by the head of 

the Division who has direct responsibility In monitoring the 

project. A final Project Director's meeting did not materialize, 

hence it was left to the: R.:search Division to structure and write 

the terminail report. 

d. 	 Replication Manual 

Toguther with the t;rminal report, it was also decided to 

write a replicati-n rnanu !l. Thu Project Director of Naga 

submitted bhr uwn v()rs.i,-,n ::)f a replication rnnnual. However, 

in vicw o.. ict that there wcr, 14sit-s, It was obvious that 

only the Rusearch Division of INNOTEC!I could effectively 

synthesize thk ;xp,:rI, ncs fr m all sites for a replication 

manual,. 

Th,, plnn ;r! R. licati.n Manul ., in th t . end , took thk 

fornm Uf 	VJiur1n H .I this 1T rminal Rcport. 
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2. TECHNICAL PAPERS 

Aside. from the regular, required reports, both the project sites 

and INNOTECH initiated the writing of a variety of technical papers, 

magazine articles, and infermattvc moterials about IMPACT. Soric 

of these wcre producc;d for specific occasions but all have general 

and 	continuing value,
 

The complete list uf these materials may be found in the
 

Bibliography.
 

Happily, somr articl.s about IMPACT were also written by
 

others than me.mbers -,f th. :'rojkect Staffs or the R.,-search Division. 

In addition to thet list in the B3.ibliography, INNOTECH will 

publish a, book Jn IMPAC,T. The book is mainly an edited set of 

readings. 

3. 	 DISSEMINATION ACTIVITIES 

The- final y.ars of th,.: project was designated as the Demonstration 

Year. This was supp.jsd t ) open the project for observation by 

interested parties, pcially from thc international community. 

However, visJter,; c,-,mc ,.ven before: th, D.monstration Year. 

Unfortunately, tht. list -Af visitors during the Demonstration 

Ytear is quit.-_ , it was de:cid(.d not t') include; it in this
 

report. Inst,..ad, wM,., included in Appendix W a list
 

of fur..tgn visitor; whu (afi: t,-, visit the IMPACT sites during
 

its opt ratiun (1 '.74 .1,7 ) tn th: Ph lippin,.s and in Indonesia.
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A. 	 ACTIVITIES AT !NNOTECH 

At INNOTECH, -ind among INNOTECH staff members, particularly 

of the Research Divisicn, dissemination activities awere in the 

following forms: 

1. Training Division 

At the Training Division - For each of the 3-month and 

6-month courses, time is given to the discussion of educational 

innovations. In, arliably, IMPACT is the subject of one or two 

sessions during which time a member of the Research Division 

is invited to handle thfe session. Furthermore, one module 

is on IMPIACT. 

Each training group, too, is taken to Sapang Palay for 

observationrind more discussions. 

Quantitativ:ly, there are as many recipients of this 

type of dissemination s thcrc: had been trainees, from the 

time INNOTE'CH moved to Manila. 

2. 	 Orientation elks 

All internotional visitors 10 INNOTECH even if their 

purpose is not specifically t,'; observe IMPACT, were given 

an orientation on lIViPACT. 
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As materials for orientation of visitors, INNOTECH prepared/ 

produced the following., 

a) a brochure on IMPAC.T/PAMONG for distribution to visitors. 

b) bulletin board display, diagrams, charts and other visuals 

on various components of IMPACT. 

c) 	 a slide-tape presentation of IMPACT. The script of this was 

used as the main content of a module for the trainees of the 

Training Division. (Please see Appendix Y) 

B. ACTIVITIES AT SITES 

The most common way by which the project staff engaged in 

disseriinatio. activities was as invited speakers to seminar', 

workshops and conf.ences. Almost invariably, it was the Project 

Directors who were invited. 

Th.: 	list of th,- occasions may be found in Appendix X. 

4. 	 IDRC-- INdNOTECH FILM PRODUCTION ON PROJECT IMPACT 

In iarch 1978, ID ,C, In cooperation with INNOTECH, 

produce.d a film on tht, IMPACT experiment Thc IDRC representatives, 

Ir. Don Simnlpson and 1Mr. NeIl lvicKee , cam. to INNOTECH to 

carry out thl: filming in th,. thre.. Philippines IMPACT sites, 

Naga, LapuL.-ipu 'icy -)nd Sapang Palay. Two INNOTECH Staff 

from the Technical Divt.ioij assisted Mr. VicK:& in the filming 

Th;! same IDRC t, im elsn ;-iade th.. Proyek PAIIONG fiming in 

Solo, Indon..sa. 

http:Indon..sa
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Two separate films were produced entitled, Project IMPACT; 

The Overview (38 minutes) and Project IMPACT: The System (37 

minutes). Both films are available at the INNOTECH Center and 

at the IDRC; *e-gionual Office in Singapore, aid for purchase at 

Graphic Films Limited, Ottawa, Canada. 

5. IMPLEMENTATION PLANS OF PROJECT IMPACT 

Because Project IMPACT has convincingly shown its economy, 

effectiveness and applicability in any type of school, it has spurred 

interest from various sectors. In fact, plans hav been made by 

the Ministry of Lducation and Culture of the two host countries, 

Indonesia and the Philippines, to continue the implementation of 

IMPACT/PAMONCG in th,. original and c.xtension sites even after 

the termination of th(. proj,-ct. 

There are also plans to utilh'c the PAIVIONG in other areas in 

Indonesia, whil(e in the Philippines , an :expanded tryout has been 

planned to be launchcd In school yuear 1980-.1981 in some selected 

schools in the th.irte...n regions of thf: country. 



CHAPTER VII-

DISPOSITIONW OF EQUIPMENT 

It was inevitable that Project IMPACT acquired needed equipment, 

materials and books, both for the research aspect as well as for the 

tryout of the management system. Moreover, the project itself produced 

reusable learning mate-,rials in the form of modules, manuals, and other 

learning materials. 

Under the provisions of Article 8, Items 1 and 2 of the Agreement 

between the Government of the Republic of the Philippines and the 

Southeast Asian Ministc-rs of Education Organization, all these materials 

and equipment become the property of INNOTECH. (The text of Article 

8 on Items 1 and 2 on Property of the Organization is In Appendix V-i). 

The fact, however, is that IiiOTECH have no need of most of these. 

A decision was, thereforc, reached to donate them to the M.O.E. of 

the Philippines and Indonus.ia. 

It was opportuic that Dr. Ivan Head, President of IDRC, was in 

the Philippines on October 23, 1979. At that time, the equipment and 

materials of Sapang Palay had. already been inventoried. A document, 

a Deed of D,:t ... dly r. r--.and o formal turn over was 

effected in a simple ceremony. '.hL Regional Director of MEC Region II 

of the Philippines sign(.d for th. Mi.O.E. of the Philippines. Dr. Sutan 

Zanti Arbi, Deputy Dircctor of INNOTECH, signed for the MOE of 

Indonesia. 

http:Indonus.ia
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In the case of the Cebu Proje ct Staff, there were pieces of equipment 

for which there was some need ;)t the Rest.arch Division of INNOTECH. 

Hence, some of the- equipment was shipped to INNOTECH. 

It was a condition of the donation that materials and equipment 

'Jcxc being donated in the interest of the continuation of the project 

and eventual expansion of the implementation of the IMPACT system. 

In regard to the: modules, INNOTECH feels that these should be 

copyrighted so as to legalize the exclusive ownership/rights to printing 

and publication which is provided for under PD49 known as the Decree 

on Protectbn of Intellectual Property. (See Appendix V-2). 

INNOTECH's decision to copyright the modules was in line with 

the resoltation passed at the 19th INNOTECH Governing Boaid Meeting 

which statd that "all INNOTECH materials be copyrighted and that 

such copyright should not impose any restriction of their use of 

Ministries and Governme:nt Office of the SEAMEO Countries". 

In its follow-up action to copyright the-, modules, INNOTECH was 

advised by thL CopyrightOffice of the Philippine National Library to 

follow the standard operating procedure being practiced by all Voveni­

ment offices in regrd to the copyrlqht of printed materials, by simply 

indicating, All . :. . di",iH t-i'; materials. That,in printed 

accordingly, wi1 sufti,:1 ILI, :,,i (,tl:;_ th:it the material is copy­

righted , Howe w I%~r 1. ii -vill h v,. t frmirish the Copyright 

Offic, a copy of Its mot,,riils being , 2;rlqL ,d. 



CHAPTER VIII 

PROBLEMS 

Like any other research activity of major propcrtionn, 

Project IMPACT had its own share of problems. The major ones 

are presented In this Chapter. 

A. 	 STAFF PROBLEMS: 

1. 	 All the staff members of Project IMPACT are teachers by 

orientation and experience; all of them never had any 

experience In research or any previous training In the 

work each one of them was expected to do for the 

PILoject. However, the greatness and nobility of the sause 

for the research activity emboldened everyone to come 

up to his role expectations. This boldness was further 

reinforced by a basic human need - the need to achieve. 

But such an asset, If it can be considered an asset, was 

not enough for the staff. They also needed know-how 

which they got through painstaking snail-paced efforts. 

What the staff needed wa 4 technical assistanec from 

experts. What very little technical knowledge the staff 

acquired from the time: they started work at the Project 

was gained through reading books as suggested by 

Dr. Douglas Ellson and which IDRC generously purchased 

for 	ther,. 
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2. 	 Another limitation was inherent in the nature of the research 

activity. If the variables had only been mice and guinea 

pigs as used in laboratory research, things would have 

been easier. But in a social research like Project IMPACT 

where the variables are human beings, problems arise from 

the variables themselves. Human beings are not only 

bundles of biological traits; they are bundles of need 

dispositions and value orientations which have been shaped 

in different soco- psychological backgroundis. 

3. 	 The diversity of need dispositions and value orientations 

of the variables and even among che members c the 

research staff greatly contributed to all the problems that 

surfaced during the research activities. 

Because of these natural limitations, the staff 

needed support and assistance, both moral, technical 

and professional, However, problems submitted in the 

monthly reports to the Center's Research Staff often did 

not receive feedback. Since plans submitted for approval 

by the professional research staff 6I. not receive feedback, 

the Project Staff carried on their plans in the best way they 

could. 
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In the field too, feedback from the I.S., if any, was 

slow in reaching the writers. 

4. 	 Adding to the problems of the field staff was the fact that 

some field staff members were expected and had to perform 

functions outside of their roles in IMPACT. 

This was true of the Project staff of Lapu-Lapu. 

Even the PAMONG staff were utilized to assist in the 

replication in Bali. 

5. 	 Up to the end of the project, no solution was reached on 

how the I.S.'s are Lo he rated considering their changed 

roles. It should be noted that the rating scales and policies 

are based on a type of role of teachers. These are 

inadequate for the IMPACT .S. who performs different 

roles, 

Of course no attempt was also made to suggest 

a rating system. 

At least for the Philippines, all qualified I.S.'s were 

recommended for promotion to "Master Teacher" upon the 

termination of the project. 
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6. 	 There was a conflict between some conventional and 

IMPACT System of reporting. 

For example, the I.So's complained about the problem 

of reporting to the District Office because the requirement 

on enrolment and promotions by the District Office is based 

on mass promotion at the end of the school year. On the 

other hand, the record of the child's progress in IMPACT 

was self-paced and not based on the number of years the 

child has been in school. 

To fulfill the requirements of the District Office and 

to get their annual clearance, the I.S.'s have to prepare 

another set of reports, different from those needed for 

record keceping in the IMPACT System. This necessitated 

additional work on the part of the I.S's. 

7. 	 PAMONG was unable to relocate teachers at the beginning 

so it was necessary to assign them other functions. One 

of them was a Registrar 

Since the work of a Registrar does not necessitate 

similar professional training as the I.S. , it was thought 

at one time to replace the teacher-registrars with non­

professionals. 
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The idea of assigning a non-professional as a registrar 

replacing the teacher or professional needs profound reconsider­

ation.
 

If teacher-pupil ratio represents 
the only reason to 

justify the idea, it is the increase of the number of pupils 

and not the decrease of the number of teachers -- which 

seems to be more viable in the Indonesian condition. 

Unsettled job description of the registrar in the develop­

ment of the system represents an indication that assignment 

of non-professional to function as a registrar might raise 

additional problems. 

B. ADMINISTRATIVE PROBLEMS: 

1. Deficiencies in Monitoring and Supervision* 

A more systematic and sustained monitoring of Project 

IMPACT by IN*OTECH could not be effected for a number of 

reasons. 

In the first place, INNOTECH had to change venues 

several times. This is well-known. Changes in the personnel 

of INNOTECH assigned to monitor and supervise the project 

are not s well-known. 

*Information on the early changes on INNOTECH personnel who 
monitored Project IMPACT was supplied by Mr. Orlando S. Benoza,
Associate Specialist of the Training Division, INNOTECH, who has 
served INNOTECH since December 1973. 



93 

Projea't IMPACT was launched in January, 1974. The 

original plan was to assign a Desk Officer to monitor each 

project of iNNOTECH. Dr. Fabiana Gloria, a Senior 

Specialist, was assigned to monitor IMPACT. However, 

six months later in June.. she had to leave INNOTECH. 

During the period, January, 1974 to around February, 

1975, the INNOTECH Deputy Director, Mr. Winarno, an 

Indonesian, monitored Proyek PAMONG in Solo. He also 

made occasional visits to IMPACT in Cebu. Mr. Orlando 

Claveria, a Filipino, then Head of the Training Division, 

also made occasional monitoring visits to Project IMPACT 

in the Philippines. At the same time, Dr. Daryl Nichols, 

an American Consultant to INNOTECH, assisted both the 

Philippines and 'ndonesia p,'ojects. 

in June, 1974, Dr. Consesa Baduel, then Project 

Director of IMACT in Naga. Cebu, resigned. Mr. 

Claveria -:as then assigned to direct the project temporarily, 

and this was up to Decerber, 1974. In turn, he had to 

return to Saigon in January, 1975 to act as full time head 

of the Training Division. Dr. Rosetta F. Mante, took over 

as Project Direct.z up to the termination of the Project. 
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In March, 1975, Mr. Winarno left INNOTECH, and 

Dr. Nichols had ceased to give sustained assistance to 

Proyek PAMONG. By April, 1975, INNOTECH operations 

in Saigon was closed, and INNOTECH had to transfer to 

Bangkok. 

From May, 1975, until April, 1976 occasional monitor­

ing visits were provided by Mr. Claveria to both sites. 

In February, 1976, SEAMES created an internal evaluation 

Committee to study Project IMPACT. In August of the same 

year, Dr. Kowit Pravalpruk, who was to serve as head of the 

Research Division, visited the two sites prior to reporting 

to INNOTECH. Another visit was made by Dr. Riorita E. 

Ceniza, and Dr. Tasaniya Punyodyana on November 23-26. 

By then, INNOTECH had transferred to the Philippines. 

With the assumption of Dr. Kowit in August, 1976, 

he provided the monitoring functions with the ass stance 

of Mrs. Bibiana Q. Corcoro, an Associate Specialist of 

the Research Division. 

In April, 1977, Dr. Jose B. Socrates, was appointed 

Senior Specialist and the monitoring of IMPACT was assigned 

to him until the end of the projecL. was assisted by 

Mrs. Corcoro, until May, 1978 when she left INNOTECH, 

and Dr. Melba A. Tugade from October 3, 1977 up the 

end of the project. 
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With the appointment of Mr. Sasbani in February 17, 

1977 (an Indonesian) as Associate Specialist, he helped 

monitor Proyek PAMONG. 

However, consultants were available at certain stages. * 

2. Public Relations Problem 

The most critical problem which initially faced the 

project was its acceptance, not necessarily by the children 

but by the professionals, the parents, and the community. 

It was immediately assumed that objections, even road­

blocks will be faced. Hence, general acceptance was not 

taken for granted. 

The issue was met head-on with a vigorous acceptance 

campaign, starting with the top officials of the provinces 

where the project sites are located. 

Project IMPACT was started by no less than a formal 

launching during which the presence of representatives of 

the Ministries of Education; the Provincial Governor, the 

Regional Educaticn Director, and Municipal Mayor helped 

to endorse the project to the attending school and community 

officials and parents. The parents themselves were the 

object of almost individualized campaign. In the end, the 

commitment and participation of the parents and the community 

*Please see list of Consultants. 
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was formalized through the creation of local steering 

committees in each village or barrio. 

The disappointment is the academe. The most vocal 

and virulent criticisms came from professionals even if they 

never saw the project in operation, nor even understood the 

concepts and facets of the project. 

The negative attitude of some school people toward the 

Project might have been caused by the feeling of insecurity. 

The success of the Project may pose a threat to their 

security as teachers, because the IMPACT system would 

greatly reduce the demand for teachers with its pupil-teacher 

ratio as high as 200 to 1. 

Several teachers and administrators have campaigned 

against Project IMPACT and had told the I.S.'s not to do 

their job well because they fearcd the unemployment 

consequences if the Project should succeed. 

A high ranking administrator An the Cebu Division of 

Schools, who used to be detailed to the Project IMPACT, but 

who was recalled by his Immediate superior, delivered 

negative remarks against the Project over the radio at the 

start of classes. At another time, he visited Naalad, asked 

the children a lot of questions in such a manner that the 

pupils got scared of him, and then concluded that IMPACT 
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had failed. Still on another occasion, at the meeting of the 

Federation of PTA Presidents, he also delivered the same 

remarks about IMPACT's failurE, and its being the creation 

of foreign minds forced down the throats of "poor" Filipinos. 

All these when the Project was just starting. 

Considering the high status of this man In a status­

conscious society, one will understand why parents, teachers 

and other administrators easily believed him. The adverse 

effects were reflected in the number of IMPACT pupils who 

transferred to Non-IMPACT schools because their parents 

were convinced that the Project had done damage to their 

children's learning. 

At a meeting of the Federation of PTA Presidents, two 

parent leaders supported the stand of the school administrator. 

A member of the Municipal legislative assembly of Naga 

and a retired school principal from Naalad followed the lead 

of the school administrator and campaigned with parents in 

Balirong, Pangdan, and Naalad, discouraging parents from 

enrolling their children in the IMPACT schools; and threatened 

the I.S.'s that they would send a petition to the President 

and the Secretary of the Ministry of Education and Culture 

asking for the complete stoppage of Project IMPACT. 



Quite a few teachers, administrators, and community 

members blurted out blasud comments against the Project 

because of the "dollars that have supported it which other 

projects never had." 

The cooperation and support of the lay and professional 

communities varied in the degrec and kind of support. It is 

quite evident, however, thet this is manifested mainly in 

material form, and to some extent in various forms of moral 

support. 

In both sites, however, the demands of their struggle 

for livelihood, frequently prevent parents from fully perform­

ing their roles as components in the IMPACT system. 

3. Production Problems 

a. Initial production problems of the modules were a 

result of a number of factors most crucial of which 

was the inexperience of the writers. 

To assist the writers, external advisors had to 

be recruited who were familiar with the writing of 

modules. In time, the writers developed the necessary 

skills. 
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The 	inexperience of the writers was aggravated 

in the Philippines by the lack of curriculum guides for 

the subject specialists' use. In a few cases,the 

curriculum guides had to be secured at the Central 

Office in Manila because they were not available to 

the teachers in the field. 

In Indonesia, the problem was compounded when 

the 1975 curriculum was implemented. The production 

of modules had to shift accordingly. 

There were times when the production staff could 

not cope with thc pupil's demands for the modules. In 

Cebu, this was aggravated during those months when 

the local power plant had two-hour brownouts in a day, 

everyday. 

b. 	 The original plan was to write modules per subject area. 

The result was a proliferation of modules. More 

modules than could be finished in one year were 

produced. 

This was particularly true of the Philippines. To 

resolve the problem, it was decided to produce an 

integrated set of modules following an integrated 

curriculum. 
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Nevertheless, since the integrated modules for 

the Philippines were produced and printed during the 

Demornstration and final year of the project, this resulted 

In two serious situations: 

1) The integrated modules were not really tried out 

and tested on children before they were used. 

2) 	 Sapang Palay was not able to translate all modules 

that needed translation. This was necessary 

because Sapang Palay operated under the bilingual 

policy of the Ministry of Education. A big factor 

was the delay in the dclivery of the modules from 

the printer. In effect, Sapang Palay had to use the 

old set each time there was a lag in the delivery 

of modules. By the end of the project, Sapang 

Palay had not completed the necessary translations. 

c. 	 Still another production problem resulted from the attempt 

in the Philippines to produce two kinds of modules: 

linear and branching. The attendant difficulty was 

resolved by abandoning the production of branching 

modules. 

Fortunately, this occured early in the production of 

the integrated modules. 
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d. One result of the changed role of the teacher is the lack 

of direct teacher-pupil intcraction. This has also 

deprived thiu child of a voicc model for both English 

and national language. For the Naga and Lapu-Zapu 

schools, the local government radio station in Cebu 

graciously allocated two--half-hour broadcast times for 

the project. Production of the materials for the voice 

models was done by the INNOTECH Center in Cebu. 

For the site in Sapang Palay, cassettes were utilized 

for voice models. 

A problem in the preparation of the programmed 

materials for Levels I and I is the lack of a recording 

room and the poor performance of the cassettes. From 

June to Septembcr, 1978, the voice models used the 

recording room of a local radio station; however, the 

room was later fully utilized by the station. The 

cassettes vhich were purchased within the limits of the 

budget, are of a cheaper quality. Their performance is 

rather poor and the voice model is hardly audible to the 

pupils. 

e. The issue of the quality of the modules was not resolved. 

The project was not able to make a systematic evaluati3n 

of the modules. 
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Attempts at maintaining a good quality were done 

through the process of t:diting, very limited informal 

tryouts and adherence to the Ministry of Education 

curriculum. 

But the issue is unresolved. 

For example: 

1) 	 A problem which has persisted to the present in 

module preparation has been the need to "tone down" 

the language of the modules to the level of the 

learners. Some of the subject specialists had 

difficulty presenting the lessons in the pupils' 

vocabulary ic 'cd. 

2) 	 Pupils' reading problms. The planners of the 

project pref-Limed that the Grade Four pupils had 

already acquired comprehension s!-ills in the 

language of instruction which is not the native 

language. However, the reading tests administered 

to the pupils proved the assumptions wrong, and 

since modularized instruction requires reading 

comprehension skills for the child to go through 

the modulus successfully, the staff had to under­

take measures to cnablc the child to acquire the 

much needed reading skills. 
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3) 	 Difficulty in developing the higher level Intellectual 

skills and abilities such as analysis, synthesis 

and evaluation through the use of modules. 

A solution to this problem would be a continuing 

improvement of the modules and of the system of 

delivery of instruction. 

4. 	 Physical Plant 

The school building in Wling was condemned and the 

Pioject Staff had to utilize the multipurpose building of the 

Department of Local Governmint and Community Development 

in the center of the barrio. This building was inadequate to 

meet the space needs of two hundred pupils. Moreover, 

it had no campus and was right beside the street used by 

vehicles of a mining company. It was only in June 1978 when 

the condemned building was repaired and used. 

One of the buildings in Balirong was also considered 

not safe for children's occupancy. The three-room building 

that 	was utilized by more than onc hundred sixty pupils was 

therefore inadequate go meut their space needs. 

The walls of one of the buildings in Pangdan collapsed 

in March, 1977 due to the absence of steel bars for support. 

The problem of space is acutely felt on rainy days when 

the pupils cannot stay outdoors or in the kiosks. 
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5. 	 The number of Learning Kiosks remained Inadequate up to the 

termination of the project. 

The 	main reason, of course, is financial. Of the few 

kiosks constructed, so-mne collapsed before the end of the 

project. They were too small and makeshift. 

This is, however, with the exception of the extension 

site in Sapang Palay where the kiosks were more or less 

semi-permanent. The local school board assisted in the 

construction. It is also only In Sapang Palay where the 

kiosks are of uniform construction. 

C. PROBLEMS RELATED TO THE IMPACT SYSTEM: 

The IMPACT system, being Innovative, has many features 

different from the conventional system. It was quite natural, 

therefore, that prob1lms would bt encountered in the implementa-. 

tion of these features. In somu cases, the problems and their 

solutions led to a modification of the.; original design. One such 

is the production of integrated modules instead of modules per 

subject, as originally planned. 

Other problems related to the IMPACT system include: 

1. 	 The I.S.'s were trained only once. It was frequently voiced 

out that a refresher training would have been profitable. 
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2. 	 The initial mode for learning through modules was individualized 

learning. Under this scheme, the child was fre. to study 

either in school or at home,. One adversc effect was absen­

teeism. In turn, this resulted In great disparities in both 

the rattes and amount of progress among the pupils. 

The issue was resolved by resorting to peer group learn-

Ing, and by requiring attendance of at least 150 school days 

(in the Philippines). 

3. 	 The use of high school students as tutors was a two-pronged
 

problem. 
 In the first place, in a rural community, one cannot 

find many high school students living in the im ,ediate vicinity 

of the schools. Secondly, very few volunteered to serve as 

tutors. Those available would come late.,, are not so 

interested, and not all effective. 

A standing policy of the Department of Education and 

Culture (in the casc of the Philippines) was a welcome built­

in solution. 

Thce policy rucluircs all high school students to undertake 

civic action work as pre-requisite to graduation.* Tutoring 

in IMPACT schools has been accepted as a legitimate civic 

action work. 

*Dcpartnmnt Order #18, s. 1977. Please see Appendix 0. 
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4. 	 Absence of an ext,-nsion of th,. management system into the 

secondary lev,:l prevent(ed continuous movement or progrcss 

before the .-nd of a school y.ar. This was true of the fast 

learners. To sustain thilr learning, advanced modules were 

prepared in tht.: Philtpplnc s. 

5. 	 Both Programmed Teaching and Peer Group Learning pose 

potential disciplinary problems. 

A general solution was to place all the Programmed Teach­

ing groups under the immudiat. supervision of the I.S. The 

I.S. 	 Aide would then help supervis. the peer groups. 

6. 	 Programmed teaching depended on upper lcevel pupils. Some 

of these hav Irregular attendance; they may not all attend 

training sessions; they may dcviate from the programme; or 

may even have negative attitudzs. 

Somctim,;s, there wtzr.: not *nouqjh P.T.'s. 

7. 	 A related problem Is n the typu of Programmed Teachers. 

There had b-e n occasions in different sites to utilize high 

school students not only as tutors for Levels IV, V, VI 

as originally conceived, but as P.T.'s. 

The issue points to a need to explore further the 

possibilities of maximizing available resources if possible 

on a 	voluntary basis only. 
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The 	question of whether or not a P.T. may deviate from 

the steps in the item and lesson programs was also an 

evidence: of the fact that P.T. as currently scheduled and 

practiced is not yet at its maximum J:fficiency. 

Until a more efficient system can be devised, the P.T. 's 

follow strictly the item programs and deviation may be resorted 

to only after ensuring mastery and only when necessary. 

Up to the end of the project, Proyek PAMONG has not 

resolved the problem of the ,ffectiveness of Programmed 

Teaching. 

It seems that Programmed Teachers (and tutors) were not 

as acceptable to the pupils as it was envisioned. Their 

authority and credibility was not recognized by the children. 

Moreover, since Programmed Teaching was extra joban 

the P.T. himself looked at it as a deterrent to his own progress. 

8. 	 Modular learning in IMPACT was often criticized for its 

deficiency in developing the higher level intellectual skills 

and abilities - such as analysis, synthesis, and evaluation. 

No formal evaluative study was undertaken to prove or
 

disprovc this.
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9. 	 In Indonesia, official school examinations are conducted once 

a year for the entire system. Howeuver, in view of the sclf-­

paced nature of PAMONG, the; project was granted the privilege 

of having its pupils take the examination at mid-year. While 

this is a recognition of an achievement, it also creates a 

problem for the pupils who pass the test at mid-year. They 

will need to wait for the regular opening of classes before 

they can enroll in the lower se:condary level. 

The school may hold the pupils as tutors and programmed 

teachers, or for advanced self--study. Nevertheless, there 

is always the possibility that they will be overlooked by the 

I.S.'s and may no longer report regularly. 

Thu 	above- has a rela tid problem. The Idea of self-pacing 

resulting from self-study is good in itself° However, to those 

who 	will want to go to a high school, there may be a time lag 

from 	 the time they finish thir modules to the next leavtig­

school examination. 

Moreover, in the absence of a secondary school utilizing 

the PAMONG system, the PAMONG graduate must need to 

adjust himsulf to a different mode of learning. 

10. 	 Another unsolved problum is that of PATfAR (Tempat Belajar 

or Learning Posts), Learning Posts are satellites of the 
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Learning Center, where children may take and learn their 

modules. L-arning posts arc basically provided for all the 

children, especially for those who are reluctant or unable 

to come to the CLC for some reasons. The crucial problem 

of Learning Posts is the setting as well as its management. 

Motivating the out-of-school youth children to regularly 

attend at the Learning Post is quite a problem. 

Its retention capability is rather low. Thus, out of 

100 children at the beginning, only 40 maintained after a few 

months. Very few finished. The lower the grade they dropped 

from school, the more difficult it is to retain them. 

11. 	 The evaluation of student achiviwment was not planned at 

the start. There was no time to develop an instrument. 

Instead, r;xisting tests of the Ministry were used. These 

did not cover all grades, hu2nc,, not all the features of 

IMPACT were systematically tested for efficiency. 

D. OTHER PROBLEM 

Finally, this terminal report suffers from the fact that it 

was prepared almost single-handedly by the last INNOTECH 

Senior Specialist assigned to monitor IMPACT, with direct inputs 

from the sites only in the form of reports. 

This is the main reason, why nD recommendations are being 

advanced in this report. 
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APPENDIX A 

TTTLE OF NAGA TMPACT MODULES 

LEVEL I (Nos. I to 18) 

Module 1 (Lessons 1-21) 

Lesson I - Orientation
 
Lesson 2 - Learninr How to Learn
 
Lesson 3 - Tracing Big Letter,
 
Lesson 4p - Counting from IL-5
 
Lesson 5 -S ounding Out
 
Lesson 6 - Wri.ting/Copying One 's Name in Big Letters
 
Lesson 7 - Pinting to the Correct Number of Objects (1-5)
 
Lesson 8 - Tacodin, (Cebuano)
 
Lesson 9 - Tracing Biq and Small Let-ers
 
Lessor 10 - Counting .- 5
 
Lesson 11 - Decoding and 3ounding Out (Cebuano)

Lesson 12 - \ritingr Big and Small. Letters
 
Lesson 13 - Reading Numerals 0-5
 
Lesson 14 - Soundin Out
 
Lesson 15 - Tracing Bi"-g and Small Letters
 
Lasson 16 - ."Associat ing Nur. 'als with Real Objects
 
Lesson 17 - ecodin, (Cebuano)

Lesson lB - Writinc hi and Small Letters from Dictation
 
Lesson 19 - Associating Numerals with Pictures of Objects
 
Lesson 20 - Decding (Cebuano)
 
Lesson 21 - TracinF Vig and Small Letters
 

Podule 2 (Lessons 22-413) 

Lesson 22 - Aoci ..ing .S-t of Objects with Numerals 
Lesson 23 - iundin, Out 
Lesson 24 - /riting Pig and Imall Letters 
Lesson 25 - Tracing Numernls 
Lesson 26 - .Aunling Ou 
Lesson 27 - Tr'ac-ing Big and Small Letters 
Lemson 28- Writinr Numera",!si5 from Di ctation 
Lason 29 - ecorqc in-r (Cethj no)
Lsg n 30 -tJri"n MEwig and Small Letters
 
lesson 31 - Counting from 6-1()
 
Lesson 32 - 'nr (Cbu-,nq)
 

onsson33 - 1itLn,g one's ,am.s 
Lesson 3/ - Pointing to the Number of Objects (1-10) 
Loss vi 35 - . . ...n Ga'r., 
Lesson 36 -- Writng -i',on vdr: in Small LettersIesson 37 -"Fakiny, S of un 

Lesson 19 - -,'und v' out 
Losson 39 - ,i tinn' liven Words in Small Letters
 
Loss on 40 - Tran F Nume "V,-;
 
In;n 4 _ - Iuw(o< .n, (GCebuac-,)

Lesson 42 - Writing Numrap fro Dictation
 
Lesson 43 - - tin fc.n'tion
' 
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Module 3 (Lessons 44-65) 

Lesson 44 - Associating Sets and Numeralso 
Lesson 45 - Sounding Out 
Lesson 46 - Making Sets 
Lesson 47 - DeeoAring (Cebuano) 
Lesson 48 - Ordering Sets 
Lesson 49 - .Reading Sentences 
Lesson 50 - Writing Numerals 
Lesson 51 - Sounding Out. 
Lesson 52 - Writing the. Missing Numerals Q-10 
Lesson 53 - Reading Words. 
Lesson 54 - Writing..from Dictation 
Lesson 55 - Order of Numerals 
Lesson'56 - R-eview Game 
Lesson 57 - Order of Numerals 
Lesson 58 - Reading Syllables 
Lesson 59 - Reading Words 
Lesson 60 - Solving Word jProblems in Addition Orally
Lesson 61 - Reading Sentences 
Lesson 62 - Adding Numbers Orally 
Lesson 6 - Sounding Out 
Lesson64 Adding Numerals (Horizontal 
Lesson 65 - Reading Addition Se.ntences 

Nodule 4 (Lessons 66-87) 

Lesson 66 - Reading Syllables/Words 
Lesson 67 - Adding Numerals (Vertical)

Lesson 68 - Reading Addition Sentences 
Lesson 69 - Reading Sentences 
Lesson 70 - Writing -from Dictation 
Lesson 71 - Reading Number Words 
Lesson 72 - Review Gair. 
Lesson 73 - Matching Number Words with Objects
Lesson 74 - Reading Syllables 
Lesson 75 - Matching Number Words with' Figures
Lesson 76 - Readin; Words' 
Lesson 77 - l.;ritin., Numbers in -Words 
Lesson 78 - Re$ding entences 
Lesson '/9 - Count.,",g Orally
Lesson 80 - Souhding Out 
Lesson 81 - Reading Numerals
 
Lesson 82 - Writing Numerals
 
Lesson 83 - Reading Words.
 
Lesson 84 - writing Numerals frbm..Dictation 
Lesson 85 - Reading Sentences ' 
Lesson 86 - Counting Orally 
Lesson 87 - Readirg Words 
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1VI''ule 5 (Lessons 88-110)
 

Lesson 88 - Reading Numerals
 
Lesson 89 - Writing Numerals
 
Lesson 90 - Reading Words
 
Lesson 91 - Writing from Dictation
 
Lesson 92 - Writing Numerals from Diotation
 
Lesson 93 - Reading Syllables/Words

Lesson 94 - Adding One-Digit Numerals which Sums Up to Ten
 
Lesson 95 - Reading Sentences
 
Lesson 96 - Reading Syllables

Lesson 97 - Reading Words
 
Lesson 98 - Adding Tw)Digit Numerals
 
Lesson 99 - Reading Sentences
 
Lesson 100 - Counting Orally By Two's
 
Lesson 101 - Reading Words
 
Lesson 102 - Reading Sentences
 
Lesson 103 -
Writing Numerals in Multiples of Two
 
Lesson 104 - Reading Words
 
Lesson i05 - Reading Sentences
 
Lesson 106 
- Writing Numerals in Multiples of Two

Lesson 107 - Writing from Dictation
 
Lesson 108 - Reading Words
 
Lesson 109 - Counting Numerals Orally by Fives
 
Lesson 110 -
Writing Numerals in fiultiples of Five
 

,odule 6 (Lessons 111-133)
 

Lesson 111 - Reading Sentences
 
Lesson 112 - Counting Orally by Tens
 
Lesson 113 - Reading Syllables

Lesson 114 - Writing from Dictation
 
Lesson 115 -
Reading Numerals in Multiples of Ten

Lesson 116 - Reading Sentences
 
Lesson 117 -
Writing Numerals from Dictation
 
Lesson 118 - Reading Syllabl1es/Words

Lesson 119 -
Writing Numerals in Multiples of Ten
 
Lesson 120 - Reading Sentences
 
Lesson 121 - Reading Syllables

Lesson 122 - Grouping Objects by Tens and Ones
 
Lesson 123 - Reading Words
 
Lesson 124 - Writing from Diotation
Lesson 125 - Telling How Many Tens and Ones 
Lesson 126 - Writing Two-Digit Numerals 
Lesson 127 - Reading Syllables
Lesson 128 - Writing from Dictation 
Lesson 129 - Giving the Number Names in Words (Oral)

Lesson 130 - Reading Sentences
 
Lesson 131 - Writing Number Names in Figures (Dictation)

Lesson 132 - Reading Syllables ..
 
Lessor 133 - Writing from- Dictation
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Modulel.7(Lessons 134.155)
 

Lesson 134 - Naming Numbers 
Lesson 135 - Reading Sentences 
Lesson 136 - Recognizing Two Ways 6f Reading Two-Digit 

Numerals -"
 

Lesson 137 - Writing from Dictatioh .
 
Lesson 138 - Telling How Many Tens-and Ones
 
Lesson 139 - Reading Syllables
 
Lesson 140 - Reading Words '
 
Lesson 141 
- Telling How Many Tens"and Ones
Lesson 142 - Reading Sentences
 
Lesson 143 - Reading Two-Digit Numbrals
 
Lesson 144 - Reading Syllables 

Lesson 145 - Writing from Dictatioh

-'
 

Lesson 146 - ,Writing Two-Digit Numrals
 
Lesson 147 - Reading Sentences 
Lesson 148 - Writing Sentences froh Dietatjon
Lesson 149 - 1Matching Numerals in Wordt 
 with Pictures
 
Lesson 150 - Reading SylIables
 
Lesson 151 - Read ing Woris 
Lesson.152 - Matching Pitures with umber Words 
Lesson 153 - Re'ading . 
Les~on 154 - Matching Nierals in Figures with Numerals Wo"A 
Lesson 155 - Re'ading .. 

.qodule 8 (Lessons 156-178)
 
Lesson 156 - Reading and Matching Numerials in Words 

" With Figures
Lesson 157 - Reading
Lesson 158 ­ Writi.hg Numerals in.S~nteeces 
Lesson 159 - Readin with Comprehehsion 
Lesson 160 - Writing
Lesson 161 - Writing Number Names ror Numerals 
Lesson 162 - Reading with,Oomprehension
Lesson 163 - Writing the C;orrect S~qyejce of Numerals
 
Lesson 164 - Reading with'Comprehen'sio

Lesson 165 - Writing ..
 
Lesson 166 - Writing the Correct Sequece of Numerals
 
Lesson 167 - Reading Words
 
Lesson 168 - Reading Sentences
 
Lesson 169 - Reading a Story

Lesson 170 - Zero in Add.tion
 
Lesson 171 -
Reading Addition Sentence4 with Zero
 
Lesson 172 - Reading Words
 
Lesson 17 Reading a Story
Lesson 17 Writing 
Lesson 175 - Column Addition of a'vW- "ard One-Digit Numerals 
Lesson 176.- Reading Words 
Lesson 177 - Reading S6eite.nc~s 

= 

Lesson 178 - Reading vWith Comprehension 

http:Writi.hg
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Module 9 (Lessons 179-202) 

Lesson 179 Column Addition of One- and TWo-Digit Numerals 
Lesson 180 Readirng Words 
Lesson 181 Reading Sentences 
Lesson 182 Reading with Comprehension 
Lesson 183 Additton of Mixed Digits 
Lesson 184 Reading Sentences 
Lesson 185 Reading a Story 
Lesson 186 Writing the Answers to Addition of Mixed Digits 
Lesson 187 Readinig Addition Sentences in Column Form 
Lesson 188 Reading Words 
Lesson 189 Read ig Story 
Lesson 190 Concup of SubtractIon 
Lesson 191 Reading and Translating Words 
Lesson 192 Reading Sentences 
Lesson 193 Answer{ng Subtraction Sentences 
Lesson 194 Reading and Translating Sentences 
Lesson .195 Polit6 Txpressions 
Lesson '96 Writteh $ubtraction (Horizontal) 
Lesson 197 Tr'nsl1tng Words 
Lesson 198 Reading Sentences 
Lesson 199 WritteA Subtraction (Vertical) 
Lesson 200 Reading Subtraction Sentences 
Lesson 201.tReading a Story with Comprehension 
Lesson 202 - Writing from Dictation 

Fodula 10c (Lessons I0_3..27) 
Lesson 203 * Zero in Subtraction 
Lesson 204 Pagbabtsa at Pagsasalin ng mga Salita 
Lesson 205 Pagbabaaa ng mga Pangungusap 
Lesson 206 v Answering BasiQ Subtra2ction Facts 
Lesson 207 * Pagbabtsa ng Kuwento 
Lesson 208 Reading and Answering Questions 
Lesson R-9 Subtraction of Two-Digit Numerals 

Without Carrying
Lesson 210 w Pagsasatin ng mga Salita
 
Lesson #11 Diktasy~n
 
Lesson 212 Commutative Property of Addition
 
Lesson 213- Pagbabasa ng Kuwento
 
Lesson 214 v Pag-uunava sa Kuwentong Binabasa
 
Lesson 215 * Proving .ddition by Subtraction
 
Lesson 216 - PagbabasD.ng mga Salita sa Kuwento 
Lesson 217 - Pagsasaln ng mga Salita sa Cebuano 
Lesson 218 - Proving Spbtraction by Addition 
Lesson 219 - Pagbabasa ng Kuwento 
Lesson 220 - Pagbabasn at Pagsasagot ng mga Tanong 
Lesson 221 • Inverse Relationship of Addition and Subtraction 
Lesscn 121 PagbabaP"a at Pagsasalin ng mga Salita 
Le'sson 23! Pagbabasa at Pagsasalin ng mga Pangu4.-usap 
Lesson 224 Solv~ng Pblemo in Addition or Subtraction 

.Written)

Lesson 225 Pagbabasa at Pagsasalin ng mga Tanon;
 
Lesson 226 . Pagbabasa ng Kuwento
 
Le&Gcn 227.. Pagsaaagot ng mga Tanong
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tFodule ll(Lessons 228-252)
 

Lesson 228 

Lesson 229 

Lesion 230 

Lesson 231 

Lesson 232 

Lesson 233 

Lesson 234 


- Telling the Correct Order 
- Pagsusulat ng mga Salita 
- Pagbabasn at Pagsasalin ng mga Salita 
- Pagbabasa ng mga Pangungusap 
- Telling the Correct Order 
- Writing Ordinals 
- Pagbabasa ng Kuwento 

Lesson 235 - Pagsasagot ng mga Tanbng
 
Lesson 236 

Lesson 237 

Lesson 238 

Lesson 239 

Lesson 240 

Lesson 241 


Lesson 242 

Lesson 243 

Lesson 244, 

Lesson 245 

Lesson 246 

Lesson 247 

Lesson 248 

Lesson 249 

Lesson 250 

Lesson 251 

Lesson 252 - Pagbabasa ng Kuwento
 

N'odule 12 (Lessons 253-276)
 

Lesson 253 

Lesson 254 

Lesson 255 

Lesson 256 

Lesson 257 

Lesson 258 

Lesson 259 

Lesson 260 

Lesson 261 


- Telling Time Shown on a Clock
 
- Pagbabasa at Pagsasalin ng toga Salita
 
- Pagbabasa at Pagsasali-n ng mga Pangungusap
 
- Setting the Hands of the Clock
 
- Pagbabasa ng Kuwento
 
- Pagbabasa at Pagsasalin ng mga Tanong
 
- Pagbabasa at Pagsasalin ng mga Tanong
 
- Writing the Time Shown on a Clock
 
- Pagsasalin ng mga Salita
 

Lesson 263 

Lesson 264, 

Lesson 265 

Lesson 266 

Lesson 267 

Lesson 268 

Lesson 269 

Lesson 270 

Lesson 271 

Lesson 272 

Lesson 273 

Lesson 274 

Lesson 275 


Lesson 262 -*Pagbabasa ng mga Pangungusap
 

-

-

-


Lesson 276 ­

- identifying the Parts of the Clock
 
- Pagbabasa at Pagsasalin ng mga Saita
 
- Pagbabasa at Pagsasalin ng mga Pangungusap
 
- Telling Time by the Hour
 
- Pagbabasa ng Kuwento
 
- Pagbabasa ng mga Tanong at Paghahanap ng
 

mga Sagot nito sa Kuwento
 
- Reading Time by the Hour
 
- Pagbabasa ng mga Salita
 
- Pagbabagay ng mga Salita at Larawan
 
- Writing Time Shown on a Clock
 
-
Pagbabasa at Pagsasalin ng mga Paingungusap
 
- Pagbabasa ng Kuwento at Pagsasagot ng mga Tanong
 
- Pagsusulat ng.mga Salita
 
- Reading Time by Half Hour
 
- Pagbabasa at i-agsasa,lin ng mga Salita
 
- Pagbabasa at Pagsasalin ng mga Pangunrusap
 

-
-

-

-

-

-

Pagbabasa ng Kuwento
 
Pagbabasa at Pagsasalin ng mga Tanong

Pagbabasa at Pagsasagot ng mga Tanong
 
Identifying Philippine Coins
 
Pagsusulat ng mga Salita
 
Pagbabasa.at Pagpapares ng mga Salita sa Larawan
 

- Pagbabasa at Pag,asalin ng mga Pangungusap
 
- Reading Money in 'Centavos
 
- Pagbabasa ng Kuwento
 
-
Pagbabi.sa at Pagsasagot ng mga Tanong


Writing mioney Using the $ or Signs
PagL.-.asa at Pagsasalin ng tga Salita 
Fag.habisa ng Tula 
Pagbabasa at Pagsasagot g mga Tanong 

http:Pagbabi.sa
http:Pagbabasa.at
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Module 13 (Lessons 277-300) 

Lesson 277 - Reading Words 
Lesson 278 - Reading and Translating Sentences 
Lesson 279 - Reading Money with the Peso Sign 
Lesson 280 - Pagkompleto sa mga Linya ng Tula 
Lesson 281 - Pagbabasa at Pagsasalin ng mga Salita 
Lesson 282 - Reading a Story and Answering Questions 
Lesson 283 - Writing Money Values,Using the Peso Sign 
Lesson 284 - Pagsusulat ng mga Salitang Idinidikta 
Lesson 285 - Pagbabasa ng Kuwento 
Lesson 286 - P,;.gsusulat ng mga Salitang Idinidikta 
Lesson 287 - Reading and Translating Words 
Lesson 288 - Reading and Translating Sentences 
Lesson 289 - Readinr aind Answering Questions 
Lesson 290 - Identifying Coins of Different Denominations 
Lesson 291 - Pagbabasa at Pagsaoalin ng mga Pangungusap 
Lesson 292 Pag,babasa ng Kuwentc " 
Lesson 293 - Pr-tbabasa at Pagsasagot ng mga Tanong 

Tungkol sa Kuweno 
Lesson 294 - Reading and Translating Words 
lesson 295 - Reading and Translating Sentences, 
Lesson 296 - Reading iiand Answering Questions 
Lesson 297 - Spelling 
Lesson 298 - Solving Oral Problems .involving Addition 

and $kbtraction 
Lesson 299 - Pagbabasr at Pagsasalin ng mga Salita 
Lesson 300 - Pa{bahas. at Pagsasalin ng mga Pangung-usap 

Module 14 (Lessons 301-323) 

Lesson 301 - Reading and Translating Sentences 
Lesson 302 - A-:ding :l $tory Orally 
Lesson 303 - Additin- Tnvclving Money 
Lesson 304 - Pagbab).%-,, ng Kuwento 
Lesson 305 - Pagbabasa at Pagsasagot ng mga Tanong

T ingkol sa Kuwento 
Lesson 306 - Pag,,;:'ulat ng mga Salitang Idinidikta 
Lesson 307 - Fiad .g and Answcring Questions 
Lesson 308 - Reading rnd Translating Sentences 
Lesson 309 - 'ubtraction Involving Money 
Lesson 310 - Pigbabasa Rt Pagsasalin ng mga Salita 
Lesson 311 - Pagbabasa ng Tula 
Lesson 312 - Pagkonpleto sa mga Linya ng Tula 
Lesson 313 - Ritaling, a Story Orally.-
Lesson 314 - Reading and Answering Questions 
Lesson 315 - Spellin,:
Lesson 316 - Solving Problems Involving Addition or 

Subtraction of Money
Lesson 317 - Pagbabasa ngf mg- Salitang nasa Kuwento 
Lesson 318 - Pagbabasa at Pagsasalin ng mga Salita 
Lesson 319 - PaGbabasa at Pasasalin ng mga Pangg 
Lesson 320 - Pagbabasa a% Pangungusa p ia toga Ku,nto 
Lesson 321 - Reading Words Orcily 
Lesson 322 - Reading Words Cx-lly 
Lesson 323 - Counting by 3's 
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1odule 15 (Lessons 324-347) 

Lesson 324 - Pagbabasa at Pagsasa.lin ng mga Salita
 
Lesson 325 - Pagbabasa at Pagsasalin ng mga Pangungusap 
Lesson 326 - Reading Sentences 
Lesson 327 - Reading a Story and Answering Questions 

About Tt 
Lesson 328 - Counting by 4's 
Lesson 329 - Pagbasa ng Kuwento 
Lesson 330 - Fagbasa at Pagsagot .ng toga Tanong Tungkol 

s. Kuwnto 
Lesson 331 - Pagsusulat ng toga Salitang Idinidikta 
Lesson 332- Rcading and Translating Sentences 
Lesson 333 - Reading a Story
Lesson 334 - Reading and Answering Questions About the Story
Lesson 335 - Writing Numerals in ultiples of 3 and 4 
Lesson 336 - Pagbabasa at Pagsasalin ng mga Salita 
Lesson 337 - Pagbabasa at Pagsasalin ng mga FPongunrusap 
Lesson 338 - Pagbab,jsa ng Kuwento. 
Lesson 339 - Reading Words 
Lesson 340 - RcAding and Translating Sentences 
Lesson 341 - Building the Concept of ultiplicaticn 
Lesson 342 - Pagbabasa at Pagsasalin ng mga Salita 
Lesson 343 - Pagbabasa at Pagsasalin ng mga Pangungusap 
Lesson 344 - Pagbabasn. ng Kuwento
Lesson 345 - Pagbabasa at Pagsasagot ng mga Tanong
Lesson 34,6 - Spelling 
Lesson 347 - view G .; 

Module 16 (Lessons 348-370)
 

Lesson 348 - Building the Concept of ultiplicotion
Lesson 349 - Pagbabasa at Pagsasalin ng toga Salita 
Lessor, 350 - Pagbabasa at Pagsasalin ng mga Pangungusap
Lesson 351 - Pagbabasa ng Kuwento.. 
Lesson 352 - Pagbabasa at Pagsa'a 1in n- mga Tanong
Lesson 353 - Building the Concept of Multiplication 
Lesson 354 - Readingr and Translating Sentences 
Lesson 355 - Reading a Story
Lesson 356 - Giving the Equivalent of Multiplication 

Factss in Addition .Form 
Lesson 357 - Pa.-babasa at L]rigs asagot tig mga Tanong
Lesson 358 - Pag7susulit ng mga Salit-ng Idinidikta 
Lesson 359 - Readinr and Translating Words 
Lesson 360 - Re ading ind Tr-Lnslati-ng Sentences 
Lesson 361 - Spelling 
Lesson 362 - Answering. MultiplJication Facts
Lesson 363 - Pagba&basa. ng mg.m Slli-tang nasa Kuwento
 
Lesson 364 - Pagkikilala ng, Larawan
 
Lesson 365 - Pagbabasa at Pagsasalin ng mga Salit.

Lesson 366 - Answering Basic M'ulti-lication Facts',
 
Lesson 367 - Rev iw Game . 
Lesson 368 - Reading and Trains].ating Sentences 
Lesson 369 - Reading a.Story
Lesson 370 - Reading and Answering.Questions about 

the Story
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?"odule 17 (Lessons 371-394) 

Lesson 371 - Pagbabasa at Pagsasalin ng mga Pangungusap 
Lesson 372 - Pagbabasa at Pagsasalin ng toga Tanong 
Lesson 373 - Pagbabasa ng Kuwento at Pagsasagot ng 

mrFpa Tano nC 
Lesson 374 - Copying and Answering Basic Multiplication 

Equr,ti ons 
Lesson 375 - Spelling 
Lesson 376 - Reading aid Translating Sentences 
Lesson 377 - Reading the Rhymes 
Lesson 378 - Pagbabasa. at Pagrsasalin ng mga Salita 
Lesson 379 - Pagbabasa at Pagsasalin ng inga Pangungusap 
Lesson 380 - Answering Basic Multiplication Equatir ns 
Lesson 381 - Reading and Translating Words/Phrases 
Lesson 382 - Solvini Problems in PIultiplication 
Lesson 383 - Reading and Translating 'Y'ords/Phrase.-s 
Lesson 384. - Pa- babasa ng !Kuwento 
Lesson 385 - Pagbabaoa ng Pangungusap na Sumasacot 7a Tanong 
Lesson 386 - Reading and Answering PM'ultiplication Equations 
Lesson 387 - Reading and Translating Sentences in a Rhyme 
Lesson 388 - Reading Rhyming Words and Recognizing Thom 
Lesson 389. - Spolling 
Lesson 390 - Pagpapares ng iga Salita at LaravIan 
Lesson 391 - Copying and Answering Basic Nultiplication 

Equations 
Lesson 392 - Pagbabasa ng Kuwents 
Lesson 39' - Pagbabasa tt Pagsasalin ng mLa Tanon. 
Lesson 39 - Pagbabasa at Pagsasagot ng mga Tanong
 

Fri'ule 18 (Lessons 395-416)
 

Lesson 395 - Copyin. and Answering Basic Multiplication 
Equations (Vertical)

Lesson 396 - Reading and Translating Words 
Lesson 397 - Reading and Trzanslating Sentences 
Lesson 398 - Pagsusulat ng mga S7lita 
Lesson 399 - Pagbabasa ng mga Salita 
Lesson 400 - P-gbahasa at Pagasalin ng toga Ponicungusap 
Lesson 401 - Pubbaas at Pagsasagnt ng mga Tanong
Lesson 4,02 - Crnmutative Property of Multiplication 
Lesson 403 - Read in n.Story and Answering Questions 
Lesson 404 - Re-dinr a Story and Answering Questions
Lesson I405 - r n" Cpi tal litters 
Lesson 406 - I-a',bbas'a at Pagnasalin ng ga Salit:. 
Lesson 407 - P-psbabasa ng Kuwento 
Losson 4 o8 - }"arbabisa -t Paf," g ot rig mra Tanon.: 
Lesson 40-n' - Cm.,,utativ,, Prop( ty of Multiplicati ,n 
Lesson 4 -. and Tran lating WordsO :-rtig 
Lesson .41 F,rodingrnd Tran la ting Sentences 
Lesson .2 -c, din') and Answering Multiplication auations 
Lesson .1iading and T.ransl-tin, Words/Phrases 
Less on 41 i - Tracing Small Letter:; 
Lesson 41. 5 - P:agbabasm at Pagsas.lin ng mga Salita 
Lesson 416 - Readinr and Translating Words in a Story 
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LEVEL II (Non. 19 to 39)
 
(BASIC)
 

Module 19 (Lessons 417-438)
 

Lesson 417 - Dividing Objects into Equal Parts 
Lesson 418 - Pagbabaga at Pagsasalin ng mga Grupo ng mga 

Salita 
Lesson 419 - Tracing Capital Letters 
Lesson 420 - Reading and Translating Sentences in a Story 
Lesson 421 - Pagbabasa ng Tula ... 
Lesson 422 - Pagbqbasa at Pagsasagot ng mga Tanong 
Lesson 423 - Identifying Equal Parts in Fractions 
Lesson 424 - Reading a Story 
Lesson 425 - FoljOwinr Directions 
Lesson 426 - Pagkompleto sa mga Linya ng Tula 
Lesson 427 - Tracing Small Letters 
Lesson 428 - Identifying Fractions 
Lesson 429 - Pagsusulat ng mga Salita 
Lesson 430 - Reading aid Translating Words 
Lesson 431 - Copying Big and Small Letters 
Lesson 432 - Reading Fractions 
Lesson 433 - Pagsasalin ng toga Salita 
Lesson 434 - Pagbabasa ng mga Salita 
Lesson 435 - Reading and Translating Sentences 
Lesson 436 - Following Directions 
Lesson 437 - Spelling -. 
Lesson 438 - Writing the Symbols-1/2, 1/3, 1/4, 1/5 

Module 20 (Lessons 439-459)
 

Lesson 439 - Tracing Capital Letters 
Lesson 440 - Pagbabasa at Pagsasal'n ng toga Tanong 
Lesson 441 - Pagbabasa ng Kuwent6 
Lesson 442 - Pagbabasa ,.t Pagsasigot ng mga Tanong 
Lesson 443 - Reading and Translating Words 
Lesson 444 - Recognizing Fractiohal Parts
 
Lesson 445 - Tracing Small Letters
 
Lesson 446 - Pagbabasa at Pagsasalin ng mga Salita
 
Lesson 447 - Pagbabasa at Pagsasalin ng mga Pangungusap 
Lesson 448 - Reading and Translating Sentences 
Lesson 449 - Reading Poem 
Lesson 450 - Identifying Different Kinds of Fractions 
Lesson 451 - Pagbabasa ng Kuwento 
Lesson 452 - Pagsusulat ng mga Sagot
Lesson 453 - Writing from Dictation: Big aymd Small Letters 
Lesson 454 - Reading and Translating Words 
Lesson 455 - Labeling the Shaded Parts 
Lesson 456 - Reading and Translating Sentences 
Lesson 457 - Comprehension 
Lesson 458 - Pagbabasa ng -oga Salita 
Lesson 459 - Tracing Big L,.,tters 
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Module 21 (Lessons 460-480)
 

Lesson 460 - Pagbabasa at Pagsasalin ng mga Salita 

Lesson 461 - Pagbabasa at Pagsasalin ng mga Panungusap 

Lesson 462 - Tracing Small Letters 

Lesson 463 - Fractional Parts 
Lesson 464 - Spelling 
Lesson 465 - Review Game 

Lesson 466 - Reading Words in the Dialog 

Lesson 467 - Writing from Dictation 
Lesson 468 - Pagbabasa at Pagsasalin ng mga Salita 

Lesson 469 - Pagbabasa a-t Pagsasalin ng mga Pangungusap 

Lesson 470 - Writing Fractions 
Lesson 471 - Reading Senterlces 
Lesson 472 - Reding the Lines of the Dialog 
Lesson 473 - Writing One's Name • 

Lesson 474 - Pagbabasa at Pagsasalin ng mga Tanong 

Lesson 475 - Pagbabasa rn Kuwento 
Lesson 476 - Pagbabasa at Pagsasagot ng mga Tanong 
Lesson 477 - Recognizing Fractions 
Lesson 478 - Reading and Translating Words 

Lesson 479 - Reading a Story 
Lesson 480 - Reading and Answering Questions 

Podule 22 (Lessons 481-500) 

Lesson 481 - Recognizing Fractional Parts of Sets 

Lesson 482 - Pagsusulat ng toga Salitang Idinidikta 

Lesson 483 - Pagbabasa at Pagsasalin ng mga Salita 
Lesson 484 - Writing Printed Words in Script 
Lesson 85 - Review Game 
Lesson 456 - Spelling 
Lesson 487 - Writing the Fractional Parts of a dhole 

Lesson 488 .- :-,.t!)a.-babasa PF-oasa lin ng mga Pangungusap 
Lesson 489 - Writing Printed Sentences in Script 
Lesson 490 - Reading Words 
Lesson 491 - Comparing Fractions 
Lesson 492 - Pagbabasa ng Kuwento 
Lesson 493 - Pagbabasa at Pagsasagot ng mga Tanong 
Lesson 494 - Writing Sentences from Dictation 
Lesson 495 - Reading Sentences 
Lesson 496 - Reading and Translating Questions 
Lesson 497 - Reading a Story and Answering Questions 

About It
 
Lesson 498 - Solving Problems Orally 
Lesson 499 - Pagbabasa ng mga .alita ng nasa Kuiiento 
Lesson 500 - Pagbabasa at*Paisasalin ng mga Slita 
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r.oule 23 (Lessons 501-521)
 

Lesson 501 - Reading and Translating Sentences 
Lesson 502 - Reading a Story 
Lesson 503 - Reading and Answering Questions 
Lesson 504 - Understanding the Concept of Division 
Lesson 505 - Pagbabasa at Pagsasalin ng mga Tanong 
Lesson 506 - Pagbabasa at Pagsasalin ng mga Pangungusap
Lesson 507 - Pagbabasa at Pagsasagot ng mga Tanong 
Lesson 508 - Reading Basic Division.Facts 
Lesson 509 - Reading and Translating Sentences 
Lesson 510 - Review Game 
Lesson 511 - Reading and Translating Words in the Dialog
Lesson 512 - Answering Ba-sic Division Facts Orally

Lesson 513 - Pagbabasa at Pagsasalin ng toga Salita
 
Lesson 514 - Pagbabasa at Pagaasalin ng mga Pangunrgusap

Lesson 515 - Reading and Answering Basic Division
 

Facts Orally
Lesson 516 - Reading and Translating Sentences 
Lesson 517 - Readihg a Dialog and Answering Questions 

About It
 
Lesson 518 - Spelling

Lesson 519 - Copying ind Answering Basic Division Facts
 
Lesson 520 - Pagbabasa ng Kuwento
 
Lesson 521 - Pagbabasa at Pagsasagot ng mga Tanon:
 

?!or]ule 24, (Lessons 522-542)
 

Lesson 522 - Writing Division Sentences to Show Inverse
 
Relationship Between Vultiplication & Division 

Lesson 523 - Reading Words in a Story 
Lesson 524 - Reading a Story 
Lesson 525 - Reading and Answering Questions
Lesson 526 - Writing and Answering Basic Division Facts 
Lesson 5 7 - Pagsusulat ng mga Salitang Idinidikta 
Lesson 528 -' Pagbabasa at Pagsasal-in ng mga Salita 
Lesson 529 - Copying and Answerj-ng Division Facts 
Lesson 530 - Reading Words in the Story 
Lesson 5JI - Solving Problems in Division 
Lesson 52 -Pagbabasa at Pagsasalin ng toga Pangungusap
Lesson 53 -R eading Addition Sentences 
Lesson 534 - Reading a Story 
Lesson 1)5 - Reading and Answering. Questions 
Lesson 5)6 - Knowing How Many Times -aNumber is Arldod 
Lesson 137 - Pagbabasa ng Kuwento 
Lesson 5 8 - Pagbabasa at Pagsasa-got ng mga Tanon.: 
Lesson 59 - Writing 3ultiplicationSentences for
 

Addition Sentences 
Lesson 54,0 - Review Game 
Lesson 41 - Writing from Dictation 
Lesson 2 - Reading Repeated ,Subtraction 
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V1odule 25 (Lessons 543-563)
 

Lesson 543 
Lesson 544 
Lesson 545 
Lesson 546 
Lesson 547 

Lesson 545 
Lesson 549 
Lesson 550 
Lesson 551 
Lesson 552 
Lesson 553 
Lesson 554 
Lesson 555 
Lesson 556 
Lesson 557 

Lesson 558 
Lesson 559 
Lesson 560 


Lesson -61 
Lesson 1<2 
Lesson 56j 

Lesson 564 

Lesson 565 

Lesson 566 

Lesson 567 

Lesson 568 

Lesson 569 

Lesson 570 

Lesson 571 

Lesson 572 

Lesson 573 


Lesson 574 
Lesson 575 

Lesson 576 

Lesson 577 


Lesson 578 

Lesson 579 


Lesson 580 

Lesson 581 


Lesson 582 

Lesson 583 


-

-

-

-
-

-
-

Lesson 584 ­

- Pagbabasa at Pagsasalin ng mga Salita
 
- Telling How Many Times a Number is Subtracted
 
-
-
-

-
-
-
-
-
-
-
-
-

Reading and Translating the Lines of' a Poem 
Reading and Recognizing Rhyming 
Writing Division Sentences 

Subtraction 
Pagbabasa at Pagsasalin ng 
Pagbabasa ng Kuwento 
Pagbobasa at PagsasagEot ng 
Renaminu! oi.,) Numerals-igit 
Recognizing and Translating 
Reading a Story 

- Dramatization 
-

for 

mga 

mga 

Words 
Repeated 

P'2ngungusap 

Tanong 
(Written) 
Words 

Reading and Answering Questions 
Renaming Two-Di&it Numerals (Written) 
Pagkikilala at Pagbabasa ng mga Salita 

- Pagbabasa at Pagsasalin ng mga Pangungusap 
-
-
-

-
-

Writitw, Addition with Renaming 
Spelling 
Reading ,nd Translating the Words in the 

Rhym,>q c 
Reading Addition with Renaming 
Pagbabasa ntg Kuwento 

- Pagbabasn. at Pagsasagot ng mga Tanong 

,Nodule 26 (Lessons 564-584) 

-
-
-
-
-
-. 
-
-
-
-

-

Additio7n with Carying 
Reading-< "_,,nd Tranci.atipg Words 
Reading Rhynes 
Readin< A d ti,-n Scntences 
Pa{:suulot nO m.,i Parirala 
Solvin. Pr-blems in ddition with Carrying 
Reading and Transiating Words 
Subtraction Terms 
Pagbabasa at Pagsasalin ng mga Salita
 
Representing Tw-DJgit Numerals on a 

Place-Value Board 
Reading and Translating ,'I ntences 

Reading and Answering Questions
Showing Subtraction E'.uations on the 

Place-Value Board 
Pafbabasa at ragsasalin ng mtga Pangungusap
Answering Subtraction Equations on the 

Place-Value Board 
Sp,llin,,
Subtraction of lvi-Digit Numerals with 

Borr owing
Pagbabasa at 
Pagb.bao-a ng 
PnaasM. ng 

Pagisalin n. nga Tanong 
Kuwento 

no. at Pagsusulat ngnong.l 
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Fvodule 27 (Lessons 585-606)
 

Lesson 587 - Reading and Translating Short Sentences 
Lesson 588 - Writing Three-Digit -Numerals 
Lesson 589 - Pagbabasa at Pagsasalin ng mga Salita 
Lesson 590 - Renaming 'Three-DigitNumerals 
Lesson'591 - Reading a Stdry 
Lesson .592 - Reading and Answering Questions 
Lesson 593 - Renaming Three-Digit Numerals 
Lesson 594 - Pagbabasa at.Pagsasalin ng mga Pangungusap
Lesson 595 - Addition of Two and Three-Digit Numerals 

Without Carrying
Lesson 596 - Reading and Translating Words 
Lesson 597 - Addition of Three-Digit Numerals with 

Carrying in the Ten's Place"
 
Lesson 598 - Reading and Translating Sentences
 
Lesson 599 - Subtraction of Two and Three-Digit Numerals
 

Without Borrowing
Lesson 600 - Reading and Translating Questions
Lesson 601 - Reading a Story and Answering Questions
Lesson 602 - Subtraction of Three-Digit Numeals with
Borrowing in the Ten's Place
 
Lesson 603 - Reading and Translating Words or" Group of Woi. 
Lesson 604 - Reading Time by Half"Hour 
Lesson 605 - Pagbabasa ng Kuwento. 
Lesson 606 - Pagbabasa ng mga Tanong at Pagsusulat ng 

mga Sagot
 
Nodule 28 (Lessons 607-627)
 

Lesson 607 -
Writing Time from Dictation 
Lesson 608 - Reading Time by the Hour and Half Hour
Lesson 609 - Reading a Story
Leson 610 - Reading and Translating,Questions
LeSon 611 - Reading and Answering Questians 
Lesson 612 - Writing Time Shown on a Clock 
LessoX 613 - Pagbabasa at Pagsasalin ng mga S.lita. 
Lesson 614 - Identifying Corners in Geometric'Figures
Lesson 615 -Reading and Translating Lines of Rhymes
Lesson 616 - Reading Rhymes
Lesson 617 Identifying Geometric Figures
Lesson 618 -Reading and Translating Sentences 
Lesson 619- Reading Numerals in Figures (0Z9 )
Lesson 620 - Reading and Answering Questions.. 
Lesson 621 Writbng Numerals in Figures
-

Lesson 622 -Spelling 
Lesson 623- Reading and Translating Words 
Lesson 624 - Reading Numerals in Words.(0-9)
Lesson 625 - Reading andfanslating,Sentences 
Lesson 626 - Reading and Anfwering Questions 
Lesson 627 - Associating Figures with Words 
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Module 29 (Lessons 628-647) 
Lesson 628 - Pagsasalin ng toga Pangungusap 
Lesson 629 - Pagsasa rot ng mga Tanong 
Lesson 630 - Pagbabasa nr Kuwcnto. 
Lesson 631 - Pagbabasa 1 Pagsaoa;got ng toga Tanong 
Lesson 632 - Rrpn. ii Corr. et Expressions of 

Gr-.,ti nd Lo avetakings
Lesson 633 (r .. in, Pepe nd '"B.idding them GTodIbye 
Lesson 634 - Roading -rdTranslating Words 
Lesson 635 - Reading Nurnb r Words and Writing Thei, in

Fi.ures 

Lesson 636- Pa a~siin ng i 
Lesson 637 - PaF susulvt n .,,-,3'..lita 
Lesson 638 - 7Saying the Crr,:.ct E::rcsi._n for Each 

Situ-ition 
Lesson 639 - Reading and iar':'lajngkin ,tncesV 
Lesson 640 - Reading and ,na',. yi': Bsic Addition Facts 

Orally
Lesson 641 - PasasJilin na -,!-a 'n,£rwung:usap 
Lesson 642 - Pagsasaet n! " 
Lesson 643 - Pav,-papar _ n' N at Larawannit.. 
Lesson 644 - Using Folite xr ions When 

RcCCiving Visitors 
Lesson 645 - Sayingf Polite Expressions
Lesson 646 - Readin. and Translating Questions
Lesson 647 - Reading and Answering Addition Facts Orally 

Module 30 (Lessons 648-668)
 

Lesson 648 - Re-Adine a Poem 
Lesson 64}9 - P.igb,basa at Fakgsasalin ng raga Pangungusap 
Lesson 650 - Actin' Out . Dialog 
Lesson 651 - Reading S'toryq 

Lesson 5)52 - Reading -nrl AnswerinL- Questions 
Lesson 653 - Readin,- Addition Sentences 
Lesson 654 - Pagsasalin ry: mga Pahgungusap
Lesson 655 - Pa;babasa. at Pagsasalin ng..ga Tanong 
Lesson 656 - Pagbbs , ng KuwentI 

;r  Lesson 657 - Pa; b brisa qt ?asaaagt ng mga uanorg 
Lesson 658 - Transl tinr Polito E:pressions 
Lesson 659 - Sayin Poliire Expressions 
Lesson 660 - Reading anI Translating Words 
Lesson 661 - Reading Aditt.',+,ince in Words and 

Writing Them in ;S)mbF)h 
Lesson 662 - Copying Words icot. 
Lesson 663 and Iri,- /d ]iti:n Equation- Writin' Ans 
Lesson 664 - Paaanaain . ]iI.m.-
Lesson 665 - Pagbbr, a- . 
Lesson 666 - Writing< WLrr 1 : 
Lesson 667 - Radin f{, P 
Lesson 668 - Read( in nd. 'vr 

http:Crr,:.ct
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Module 31 (Lessons 669-688) 

Lesson 669 - 3olv:n Problems Orally
Lesson 670 - Pa < ig.t,,,amoa Tanong Tungkol s. ,aili
Le on 071 -aui? basa ".v'in ng mga SaLitc 
L(5 o, - T 1---.i -orlp;.0. tences to E i sh 

Lo~~s0 1 pp,(, 1 Wt _.: ( u- 'yLe st o n _Less on -7.I An::'v,.o o: Su i r.'. _ -: qr 0 :'1.IV['uata on 
Lesson 5) - r n: ... L.., . u, . .Ii lCes t Eiii:Lish 
Lesson 6':6 - Answ::ri k _ Cns ' ­tu. u 
Lesson Rixw -an 
Lesson R a i .n n., 
Less-on1 679 - Panw .n'u.ap na 

Lessnnn 6 (SBi") - Ps . FiLioino 
Ls I (), a P..n-gun-u, ap

Lesson 8 ' - r . bi.briu, a , " - - '- a 

Lesson (8'3 Cnpyin. ,- )tJInce 

Less n 68 4. -n i sd 'an V,. n-, a, 4 
Ln S - Suutr.k EqtuationsoIP Anivi(1ri.,-
Lesson 6 , - '.r, . n uibtiim 3en tenfc,:: to Tng].i!.;h 
Lesson (, 7 - Anwr in'n hh l Wht( Qu( tio-n'
Les.s, ,.n ,(88' - i ,k :in'' th,. Rel: ni d r 

Module 32 (Loss,;i (29-'0') 

Less on 689 - 1.'in ngto 1rqunusap sa P1.iipino
Lso 90 In? na angs s - -:-.ca.y naIPmt 

L -,esson",1. - r- L"In inga 
' I ,ii c -v.IRossn r , I' " ,: , 11shi nt:n to 

Les'son (9,3 - - ,:'c T r; i.S ,,, ,l t 
Lo 11 (94 d TlIn 
esson (")5 - 'R,,. in:- mlci n L tc Ln.- uestion::'Lr:_ 

e s s on1<97 A.but *the,Storyesonn, ,_ [. , ;-nf A 20 Ub-traction 

Les son (9 P ir .in r, P.n~unotva .a ,' Pilipino 
Lesson (99 - I"{nng'.lI i< rgo Thga:y na Gina-amit 

,q In/:: , , : V 
Lesson 700 - P! ."b" -7-a 71 S l.i n r: itga Pangungusap 
Leson 70. - Wr I :ri 

Lesson 7Oi - R .. . n , "irans .:,t. tngWord:: 
Less o 70] fl lomn- So I.n ob11 .1.n AdditJ.,on or Subtraction 
Lesson 70) --. t4 lin l, P, r;unsusap sa Pilipino 
Less on 705 P ic :::110d n,-- l nvg U IJ5( 
Less oh 706 - F,, ie- b:sa nv KuwintV( 
Lesson 707 - P ,.. b.ba:_ a -t tot nf tga Tanongm' 

http:I"{nng'.lI
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Fodule 33 (Lessons 708-727)
 

Lessrr. 708 - CorrectWriting Sentences 
Lesson 709 - "]ranslating Cebuano..Sentences to English
Lesson 7].0 - NarKn, Things Using "It's A " 
Lesscmn 11 - RReadin nd Trsnri.i-,ting OrdinalsLe ssor' 712 -Read ing, ,-, Story 
Lesson 71 R diadni. :-ind An.swerinp Questions
Lesson 714 theP Ilinvg cri_,t 6 2dinoals 
Less on 71.5 - PR. sasalin np mga Pangungusop sa Pilipino
Lesson (1 ( P aa<; t n -n, Tanong
Lesson 7 1 P',tg u-ulat nwimi: 

. 

Snaitan, IdinidiktL
Lesson 71 I-rn, lat Ln t,,,.nS entences to Englih7ISLesson 19 'mmni Things U,_ng "It's an (D 
Lesson 720 -A:soeiatir( Sentenc1s with Pictures 
Lesson 721 - Reading] Ordinals 
Lesson 722 - Pagsgsalin ng 'lwa P ng sa Iilipinor jungusap
Lesson 723 - Pagtanit nE m{ra iagalang na Pananalita 
ILesson 724 - Pag;bab-asa it Pagousulot ng toga Salita.
Lesson 725 - Translatin,, Ccbuan-) S.entences to English
Lesson 726 - Answerin' Que tic'ns 
Lesson 727 - Rcadin;r .nd.Writing, Words :r Groups of Words 

Module 34 (Lessons 728-747) 

Lesson 728 - Writing_- Ordinals in Sequence
Lesson 729 - Namin, the I-'rt,- a. Clock 
Lesson 730 - Pasasalin n ',g- la'nun;usap sa Pilipino
Lesson 731 - Pa ,amit 'gainn na Pananalita 
Lesson 732 - Pababasa nr , Pngungusap n, naso. Kuwonto
Lesson 733 - Copyink_< th( rret Sentences 
Lesson 734, - Associptini. Wr wiTh Pictures 
Lesson 735 -. Rcadin;: Aimo by t)!(- Hour 
Lesson 736 - P ;babsa n, iuw,.vnto 
Lesson 737 - Pa,_babasn at >,sasagot n,., mga :Tano 
Lesson 738 - Writing fr,-' Dictation 
Lesson 739 - Writinrf rl Dictation 
Lesson 740 - -idadi V 'Iime by Half Hour 
Lesson 741 - PaFsa'i--in n ' .Pangungusap sa Filipino
Lesson 742 - Pags;,s:.i ot n," mrna Tanong 
Lesson 743 - Pagbabasma ng m,,-im Salit.a na Kuventonasa 
Lesson 744 - Translating Cebuano Sentences to English
Lesson 74.5 - Reading and Writingr Words 
Lesson 746 - Reading Time on a Clock 
Lesson 747 - Setting. the Clock 
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Module 35 (Lessons 7 4 8- 7 66) 

Lesson 7 L8 - Pagsasalin ng mqa Sqlita sa Pilipino 
Lesson 749 - Iagbabaso at Pa{nsusulat nc mga Salita 
Lesson 750 - Transltin: Cabuno Sntonces to En.lzish 
Lesson 751 - Answering Questions 
Lesson 752 - Writing Time Anwr Qn a Clock 
Lesson 753 - Pagsqsalin n- m7. Salit, sa Pilipino
Lesson 7 54[ - Pagbabasa at Pagsasalin ng toga Pangungusap
Lesson 755 - Paibab-sa at Pagsas'igot ng nga Tanon: 
Lesson 756 - Saying the Lines of-the Poem 
Lesson 757 - Reading and Translatina Sentences 
Lesson 758 - Reading a Story 
Lesson 759 - Rading, Translatin. and Answering Q.etions 
Lesson 76 - Rnading Numeral- in Multiples of T ail 
Lesson 701 - Pagsasalir n ,a Salita sa 
Lesson 762 - Pagsusulat n, Aga Salita na Idinidikta 
Lesson 763 - Translatin, Cbuano Sentences to ngilish 
Lesson 764 - Reading and Writing. Words 
Lesson 765 - Writing Multiples of Ten in Figures
Lesson 766 - ReadinrKNuherdls in Words (ultiples of Ten) 

Module 36 (Lessons 767-785) 
Lesson 767 - Toscribinr Shapes of Objects
Lesson 768 - AnswerinC Questions-by Describing Shapos

of Objucts 
Lesson 769 - Writing Number Words in 2igures
Lesson 770 - Reading and Translatina Sentences 
Lesson 771 - Reading a Story
Lesson 772 - Associating Nu:ra:is in Figures with Words 
Lesson 773 - Parbibilantr 
Lesson 774 - PagbibilanC

Lesson 775 - Reading Numerals in..Figures 
Lesson 776- Paqpapares n. mga Salita 
Lesson 777 - Pagbabasa at Pagsasalin n,, mga PanCingusap 
Lesson 77 R - Writing Words 
Lesson 779 - Writing Words from Dictation 
Lesson 750 - ReadinC and Translating Sentences 
Lesson 781 - P ading a Story
Lesson 782 - Writing Numerals in-Figures
Lesson 783 - 1 ananonj na Ilan 
Lesson 784 - Pag.asagot ng m a Tanong
Lesson 785 - R(adinq Number Words, 
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M,iodule 37 (Lessons 786-806)
 

Lesson 786 - Pagbabasa ng Kuwento 
Lesson 787 - Pagsasagot ng rnga Tanong 
Lesson 7 8 - Associating. Words with Figures 
Lesson 789 - Us'.e of This Is 
Lesson 790 - Parts of the Bod; 
Lesson 791 - Writing and Reading Numerals in Figures and
 

Writing them in Words 
Lesson 792 - Reading and Translating Words 

Lesson 793 - Spelling 
Lesson 794 - Writing How Many Tens and Ones There are 

in Two-Digit Numerals 
Lesson 795 - Pagsasalin n- mga Salita 
Lesson 796 - Pagsasagot ng ,tgaTanong 
Lesson 797 - Pagbabasa at Pagsasaling ng mga Pangungusap 
Lesson 798 - Reading Two-Digit Numerals 
Lesson 799 - Use of These Arc, with Some Parts of the Body 
Lesson 800 - Identifying Some Parts of the Body Using 

These Are 
.Lesson 801 - Reading Words in atStory 
Lesson 802 - Writing Two-Digit Numerals 
Lesson 803 - Use of Some Action Words with Some Parts 

of the Body 
Lesson 804 - Reading and Translating Sentences 
Lesson 805 - Reading and Answering Questions 
Lesson 806 - Renaming Two-Digit Numerals 

5odulc 38 (Lessons "0'2-827)
 

Lesson 807 - Pagsa.7..in ng mga Pangungusap 
Lesson 808 - Pagsa jtot ng mga Tanong 
Lesqon 809 - Renami,-ig Two-Digit Numerals 
Lesson 810 - Pagbabasa ng Kuwento

Pa .t 
Lesson 812 - Reading Thrue-Digit Numerals 
LesSon 813 - Answering, Questions 
Lesson 8,14 - Reading Three-Digit Numerals 
Lesson 815 - Pagbasa ng mra Salita 
Lesson 81.6 - Pa,.,asalin ng mga Salita 
Lesson 817 - Renaming Threc-Di;-,it Numerals 
Lesson 21. - Tran,-iatini,, S.nt,,nce.. 
Lesson .19 - Answering Qu stin,-
Lesso, 0 - Writing Expand,_... N .tations 
Lesson F21 - Paeamit n : ,; .)alitang Nagsasabi n., Kulay 

,-aPa ].l ,-,ri ..tog Bagay 

Lesson 811 - babasa Pagasa.ot ng mga Tanong 

m a 
Lesson 822 - Pagla larav:an 
Lesson 823 - Reading 1Pract:ien"i 
Lesson 824 - De:cribin- Ani:i-s (Translating) 
Lesson 825 - Describin,: Animals 
Lesson 826 - Reading Words 
Lesson 827 - Reading Paragraphs and Supplyin-L .:issing

L: tters 

http:Pagasa.ot
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!odule 39 (Lessons 828-846)
 

Lesson 828 - Reading Fraction Words
 
Lesson 829 - Pag.ba.basa at Pagsasalin ng mga
 

Pangungusap , 
Lesson 830 - Pagbabasa n{g Kuvwento 
Lesson 831 - Pagbabasa at P-wi ;a.agot ng mga 

Tanong
 
Lesson 832 - R,.,cognizinr; Practiwral Parts 
Lesson 833 - Fractional Parts ef'Sets 
Lesson 834 - Describing Objects 
Lesson 835 - Describing Objects 
Lesson 836 - Writing Addition Sentences with 

Three Addends 
Lesson 837 - Reading, and Translating Sentences 
Lesson 838 - Reading, and Anpwroring Riddles 
Lesson 839 - Writing< the Associative Property of 

Arldition 
Lesson 84,0 - Pas-is.alin n,- mga Pangungusap 
Lesson 841 - Patsasa,-ot ng rnga Tanong 
Lesson 842 - Pafsusulat ngr mga Salita 
Lesson 843 - Adlding Three Addends 
Lesson 844 - Writlng 
Lesson 845 - Reading and Translating Words 
Lesson 846 - Adding Three One-Digit Addends 
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LEVEL III (Nos. 40 to 90) 
(BASIC) 

Module 40 (Lessons 847-866) 

Lesson 847 - PFangannalan n, :oga Araw 
Pasarsalin na mga PangungusapLesson 848 - Pagbabasa at 

Lesson 849 - Writina and Adding Three One-Digit Addends 

Lesson 850 - Namin the Days of the Week 

Lesson 851 - Using Ordinals with the Days of the Week 

Lesson 852 - Writing th, Days of the Week 

Lesson 853 - Reading and Translnting Words 

Lesson 854 - Two-Digit Addends Without Carrying.f 
sasalin ng rga PangungusapLesson 855 -Pa 

Lesson 856 - Pagsasagot ng mga Tanong 

Lesson 857 - Adding Numerals without Carrying 

Lesson 858 - Pagbabasa ng Kuwento 
Lesson 859 - Pagbabasa at Pna-.pasaaot ng m.a Tarnong 

Days of the Week from DictationLesson 860 - Writing the 
Lesson 81 - Naming the Months of the Year 

Lesson 862 - Reading and Translating Sentences 
Lesson 863 - Writinn Three-Digit Numerals from Dictation 

Lesson 864 - Pagkilala nq mga Pangalan ng Buwai; 
ng mga PangungusapLesson 865 - Pagbabasa at Pa sasalin 

Lesson 866 - Using Ordinals with the Months of the Year 

Module 41 (lessons 867-886) 

Lesson 867 - Reading a Paragraph 
Lesson 868 - Reading and Answering Questions 
Lesson 869 - Recognizing the Lowest Numeral 
Lesson 870 - Pagsasalin n m'a Pangungusap sa .ilipino 

Lesson 871 - Pagasagot ng rn:n 'lanonq 
Lesson 872 - Pa.bahana nn 1uwanto 

873 - P b at .b... ..... ot na ma Tanon.Lesson 
Lesson 874 - krraw inr:: inumera ls from Hiahast to Lowest 

Les on 875 - AnswerinK Qu.st:ons Us'.ing Ordiinals 'ith 

the Mnnths nt th Year 

Lesson 876 - Writing the Months of the Year 

Lesson 877 - Read"i.ng and Writinr Words 
Lesson 878 - Readint and Translating Sw:ntencer: 
Lesson 879 - Addinn T]hr.-Dig it Addeonds in Colunr 

,1 fitho Carryini-
Lesson 880 - "i '.a]i :n1 mjn Pangungu:ap sa Pilipino 
Lesson 881 - t',graqqot n .a Tlnong 
Losson 882 - Pa babasa n. 1.iwnto 
Lesson 883 - Writinq frnm Pictation 
Lesson 884 - Ppadinr Stno y 
Lesson 885 - o adin . and Anwcr'lng Questions 
Lesson 886 - Ading in Column without Carryin: 

http:Read"i.ng


A-22
 

Module 42 -Lossons 887-907)
 

Lesson 887 - Pagbabasa at Pagsasalin ng mya Pangungusap
 
Lesson 888 - Pagsusulat n, mga Salita at Pangungusap
 

na Idinidikta 
Lesson 889 - Translating Cebuano Sentences to English 
Lesson 890 - Answerinr When Questions 
Lesson 891 - Adding Renamed Numerals without Regrouping 
Lesson 892 - Review Game 
Lesson 893 - Writing from Dictatic'n 
Lesson 894 - Pagsasalin ng toga Pangungusap sa Filipino 
Lesson 995 - Pagnangalan sa mga Bahagi ng Bahay 
Lesson 896 - Pagbabasa at Pagsasalin ng mga Salita 
Lesson $97 - Adding Thrw-Diait Addends with Regrouping

in the Ten's Place 
Lesson 898 - Copyina CorrecT Abbreviations 
Lesson 899 - Writina Abbreviations 
Lesson 900 - Reading and Translating Words in the Story
 
Lesson 901 - Rordinn and Translating Sentences
 
Loson 902. - Adrdinn Thre-Digit Addends with Carrying
 

Up to the Hundreds Place 
Lesson 903 - PaCsasalin n,.'j-ga Pangungusap sa Pilibino 
Lesson 904 - Pa.sasaot nC mava Tanong( 
Lesson 905 - Paqbabasa at Pagsasalin ng mga Tanon.: 
Lesson 906 - Pagbabasa nr Kuwento 
Lesson 907 - Pagbabasa at Pasasagot ng mga Tanon; 

.odule 43 (Lessony 908-926)
 

Lesson 908 - Adding Three-Dlit Addends with Regrouping 
Up to the Hundreds Place 

Lesson 909 - Subtractin' Three-Diqit Numerals without 
Po rowin. 

Lesson 1O - ran1altinj Cebuano Sentences to Enliah 
Lesson 911 - Answerina Qu.stions 
Lesson 91.2 - ReadinF a Story 
Lunson 913- Feading and Anpwring Questions 
Le"7on 914 - Subtractinl Rnamed Numerals without Dorrowing
Lesson 91.5 - -r'asain nV ma Panun,"usap sa Pilipino 
Lessor 916 - P'raq.ofvt nr rn Tanon,' 
Lesson 917 - "-nba, .. Para:galin n: mga Saplita 
Lesson 918 - P:.bah" i t It9a alI.r n, mga .. un,usap 
Less on 919 '1 e:bsno Sentnces to ."nCl.k:h- r,.-Ti 

Lesson 92,. - .'.,,n i
. Lion,., 

-
Isson 92t - .9 ]v . n , Writin -.Xor :; 
LcsSon 52 - Kum! '.and 4r': iting : entuncus 
Iess on 9P5 ,uWr nln: iree -Digt Nlumerals ,ith 

P., in th Placein"w,'i Cn.,'s 
Less on 9V & ad i an rn . lati nv Suntoncu,. 
Lesson 92j >YqP 'in nC n a .1anungusap sa Pilipino 
Lesson 926 PS:Mot nC Tanon',a 
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,"odue 44 (Lessons 927-944) 

Lesson 927 - Pai-babasa ngr Kuwento.. 
Lesson 928 - Parbabasa at Pagsasagot ng toga Tanon,-

Lesson 929 - Subtraction of Three-Digit Number,?, vith 
Borrowin.,. 

lesson 930 - Translatin,!- Cbuano Sentences to E>nI!ish 

Lesson 931 - Telling : utIence About a Picture 
Lesson 932 - Ruadin- i tnry 
Lesson 933 - Readini:,, Answerin. Questions 
Lesson 934 - Writing from Dictation 
Lesson 935 - Solvjng Frobems Involving Addition or 

Sultraction of Threc,-Digit Nurcrals 

Lesson 936 - Recegrni inl: Nurerals. Greater than .iCertain 

Lesson 937 - Pam;sa.l 	 nV mca Pr.ngungusap sa Pilipino 
nv ma TanongLesson 938 - Pagssa ot 

Lesson 939 - Pagbabasa at P;Asass n n mga Salita 
at Pa n run usap 

Lesson 940 - Miultiplication of Two- by One-Digit 
Numerals without Carrying 

Lesson 941 - Tran8atini Cebuano Sentences to English 
Lesson 942 - Tel.lir4 a Sentence about a Picture 
Lesson 943 - Readir4 and riting Words 
Lesson 944 - Reading and .r,7nsilating Lines of the Poem 
Lesson 945 - The 'trms in Multiplication 

r;odule 45 (Lessons, 946-966) 
Lesson 946 - Pagf;asalin n, tmga Panrgungusap sa Pii..ipino 

,Lesson 947 - Pagsacagot n mrra Tan,:!;.-
Lesson 948 - Pagbabasa ng, Kuwento 
Lesson 949 - Pagbabasa at Pagnasagot ng mga Tanong 
Lesson 950 - Multiplication of Three-Digit by One-Digit 

Numerals without .Carryin<: 
Lesson 951 - Trans: lating Cebuana .3entences to Ei;lish 
Lesson 952 - Reading a Poem 
Lesson 953 - Reading Qu.-tioj.n; nnd Writing Answers 
Lesson 954 - ,".'iultiplication of v.- by One-Digit 

Numeral.; with Carfying
 
Lesson 955 -,iP' a 1 n ;ma Pangungus.ap sa -i1ip:jino 
Lesson 956 - Pa,-'sasa .t ng r Tanorsmga 
Lesson 957 - Pa<- i . Sa.i, at Pangungusap 

Lesson 95; - i" . agsasc in ng tga langunusap 
Lesson 9 '1 i Il.ion .,.f Thrwce-Digit by Ono-Digit 

"' .,iLt l',rrying
ILess.on ')(: - 70.,,,.11)O:' d:-,
Less on - -,, . , ''rnds
 
Lesson 9' .a' 'e.
-*1 t 

Lesson , r- I,1,- 1:d ,'ri t]i r:,,-roups of Words 
Lesson 4* P~u! r 11 i,-'."i 'r and1):'.!.. T hf c-,- threo-Di,?t 

by unm-Di',lurerals 
Le:ix on 9( .5 - 1.- .::'iiu]r r.rn;a'a nungusap sa Filipino 
Lescon 966 - Ps.' :;ago, n, mga Tannng 

http:ILess.on
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Module 46 	k Lessons 967-987) 
Lesson 967 - Pagbabasa n,; Kuwento 
Lesson 968 - Fagbabasa at Pagsasagot ng mga Tanong
Lesson 969 - Solving Problems iri Multiplication 
Lesson 970 - Acting Out a Dialog 
Lesson 97]. - Reading and Answering Questions 
Lesson 972 -	 "iht" with theTranslating Questions 

"Ing" Form of the Verbs 
Lesson 973 - Answering "What" Questions with the 

"Ing" Form of the Verbs 
Lesson 974 - Reading Fractions " 
Lesson 975 - Pagsasalinng. mga Pangungusap 
Lesson 976 - Pagsasagot ng mga Tanong 
Lesson 977 - Pagbabasa ngrmga Salita 
Lesson 978 - Writing Fractions 
Lesson 979 - Translating Sentences 
Lesson 980 - Answering Questions 
Lesson 981 - Reading and Translating Sentences
 
Lesson 982 - Shading Fractional Parts of Sets 
Lesson 983 - Pagsasalin ng mga Pangungusap
 
Lesson 984 - Pagsasagot ng mga 'Tanong
 
Lesson 985 - Pagbabasa ng mga Pangungusap at Pagpapares
 

ng mga Larawan
 
Lesson 986 - Pagsasalin at Pagsasagot ng mga Tanong
Lesson 987 - Reconizing Fractional Parts of Sets 

.odulo 47 	(Lessons 988-1007) 

Lesson 988 - Translatinu Sentences 
Lesson 989 - Answering Questions 
Lesson 990 - Reading a Story 
Lesson 991 - Reading and Answering Questions 
Lesson 992 - Recognizing liractional Parts of Whole 

Numbers
 
Lesson 993 - Pagsasalin ng mgaPangungusap

Lesson 994,- Fagbabasa at Pagsasalin ng toga Salita 
Lesson 995 - F] ,babasa at Pags.a;alin ng toga Pan Tungusap 
Lesson 996 - Fractional Parts ii'Whole Numbers 
Lesson 997 - Writing Words from Eictation 
Lessonn 998 - Writing Sent,,ncOs fro. Dictation 
Lo,"-n 999 -. SJ.ing
Lesson 1000 -. Reading and 'ranslating Words 

.rLesson 1001- Tdentifyin?- Froctional P tus of whole 
Numb.rs 

Lesson 1002 - . '1s.as'-ot iv; m,.'r. non,-
Lesson 1003 - .I- llarawan 
L ).-on 1004 - I -iobabasa nr Kuwento 
Lsaen 100.3 - ,i.6-bbasa nt Pagsasagot n tga .Tanong 
Lessor, 1006 - TI rn.yini Coins -and Bills 
Lesson 1007 - ",rit .t c _, 
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Todule 48 (Lessons 1008-1027)
 

Lesson 1008 
Lesson 1009 
Lesson 1010 
Lesson 1011 
Lesson 1012 
Lesson 1013 
Lesson 1014 
Lesson 1015 
Lesson 1016 
Lesson 1017 
Lesson 1018 
Lesson 1019 
Lesson 1020 

Lesson 1021 

Lesson 1022 

Lesson 1023 

Lesson 1024 

Lesson 1025 

Lesson 1026 

Lesson 1027 


Module 49 - (Lessons 

Lesson 1028 
Lesson 1029 
Lesson 1030 
Lesson 1031 
Lesson 1032 
Lesson 1033 
-Lesson 1034 
Lesson 1035 
Lesson 1036 
Lesson 1037 
Lesson 1038 
Lesson 1039 
Lesson 1040 
Lesson 1041 
Lesson 1042 
Les' on 1043 
Ler;-on 1044 
Lesson 1.045 
Lesson 1046 
Lesson 1047 
Lesson 1048 

- Reading an(, Translating Sentences
 
- Making Money Equiva-lents
 
- Writing Sentences Cerrectly
 
- Writing Sentences from Dictation
 
- Reading Decimal Notations for Money
 
- Writing Decimal Notations for Money
 
- Pagsasalin n, mga Pangungusap
 
- Paglalarawan­
- Reading Decimal Notations for Money
 
- Pagsusulat ng mga Pangungusap
 
- Pagbabasa ng mga Salita
 
- Writing Decimal Notations for Money
 
- Reading and Writing Decimal Notations
 

for Money
 
- Writing Sentences from Dictation
 
- Tranflating_ Sentences
 
- Answering Questions
 
- Using a Calendar
 
- Pagsasalin ng mga Pangungusap
 
- Paglalarawan
 
- Answering Questions 

1028-1048) 

- Translating Sentences
 
- Answering Questions 
- Reading a Story 
- Reading and Answering Questions 
- The Calendar 
- Pagsasalin ng mga.Pangungusap 
- Pagsasagot ng: mga Tanong 
- Pagsasalin ng mga Salita 
- Pagbabasa at Pagsasalin ng mga Pangungusap 
- Translating Sentences 
- Translating Sentencoes 
- Ansvwering Questio-!s 
- Reading and Translating Sentences 
- Answerin .r Questions 
- Parsasalin rd mga 'Magalang na Pananalita 
- Pafgrbabas' n.- Kuwento 
- Pi.-babasa it I.ag-Uunawa ng ;ioga Pangungusap 
- Trans]atin.r Sentences 
- Ansvwerin,,' Qucstions 
- riting: S(-itenc,- ' 
- Parsas agot ng mg Tanong 
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Module 50 (Lessons 1049-1067) 
Lesson 1049 - Pagbabasa at Pagsasalin ng mga Tanong 
Lesson 1050 - Pagbabasa ng Kuwento 
Lesson 1051 - Pagsasagot ng toga Tanong 
Lesson 1052 - Multiplying Two-Digit Numbers by On,-Digit 

with Zero n the Multiplicand 
Lesson 1053 - tlranslating entences 
Lesson 1054 - Answering Questions 
Lesson 1055 - Reading a Story 
Lesson 1056 - Readin:I.nd Answering Ques ti'ns , 
Lesson 1057 - ultiplying Three-Digit Numrrbers by 

One-Digit with -Zero n I ' ijt].jcandth: -i 
Lesson '058 - Pagsasalin ng mg::a Pangungusup 
Lesson I05 - Pagsasagot ng tga'fanong. 
Lesson 1060 - Pagsusulat ng toga Tanong
Lesson 1061 - Multiplying Two-Digit and Three-Digit 

Numrals with Zero in the Multiplicand
Lesson 1062 - Transl:,tin Sentences 
Lesson 1063 - Answering Questions 
Lesson 1064 - Tranlrtin. SeIntences...: 
Lesson 1065 - Answering{ Questions 
Lesson 1066 - Translating L ineg of .aRhyme 
Lesson 1067 - Readingr Rhymes 

Module 51 - Learning, How to Use Peer Learning Modules 
Mlodule 52 - Keeping Clean 
Nodule 53 - The Use of A and An 
Modu.le 54 - Plural Forms of Regular Nouns 
N:odule 55 - Plural Forms of Irregular Nouns 
,.rodulo 56 - The Family 

>OAulo 57 - Capitalization and Punctuation 
P1o'dule 58 - Wastong Pa{,sulat ng "an-ungusap 
,oculo 59 - Reading and Writing Four-Digit Numerals 
-ocule 60 - Use of This/That and These/Those 
1iodule 61 - :!astong Gamit nt Ito, I2, at Iyn 

odulo 62 - Learning About Pronouns 
odule 63 - Usingr Some Verbs 

M.iodule 64 - Mg.a Pandiwa 
N4odule 65 - Additioft of 2-arv4 3-Dig[it Numerals 
Mo (ule 66 - Writing LongeUr Sentences Using Can and Can't 
.,odule 67 - ?'ultiplication of Two-mnd Three-Digit Numbers 
r odule 68 - For-ming- Qorr.. ct Sentences 
qodule 69 - Pagbubui N n"anungusaip 
iodule 70 - Social Dstitution:-. 

iiodule 71 - What a G-ood qj lizen Do, o at Hose, In School, 
and In th: Comunity 

Nodule 72 - Suffixes 
Modul c 73 - What and Vh-i ,,- ,, 'ustions 
nodule 74 - PagasaroT-ni, -irm Pananong na Ano, Anu-Ano, 

S nu-S inC 
Mnclule 75 - Solving Multiplicotion Proble mn 
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.orlule 76 - Use of Apostrophe 
,,odlule 77 - Antonyms and'Synonyms
M.'1ulo 78 - Plagkakasilunga.t at Plagkakasing Hulugan
Plo,-ule 79 - Division of Two or Three-Digit- Numerals with 

Onc.-Di it Numeral 
'I ule 80 - Care of the Hair, Eyes, Ears, Hands and Feet 
Modulo 81 - Like and Unlike Fraction
 
IModulo 82 - Observations
 
"1odul 83 -
 Whose and Which 0ustions
 
ViMod.ule 84 - AI7'Tiat Kani r
 
Tv'or!ule 85 - Wihore and Whose Questions


r!oule 86 - Mga PanaJ.nong na Saan, Nsaan, at Kailan 
Module 87 - Measuring Objects illimeters, Centimeters 
>"edule 88 - Telling Time (To. the Minute)

"o"lule89 - Different Communities Make Up Our Country
M7od7ule 90"- Surface Features of the Earth 

LEVEL IIT ADVANCED MODULES 
Total 15 

M1odule 51-A - Countin, b'y 3's and 4's 
1.odule 52-A - Picture Graphs 
Module 53-A - Roman Numerals 
]()".oclul, 54-A - Pronouncing S-endins of Words 

rlu].e 59-A - Parrbs at P,.asulat n- mga Bilang 
, :0le ­

'-I uI.o 71-A - Ma king anci Acknowled ing Introductions 
O'>ulo 71-B - Pairpapakilala 

7.:,ble 71.-C - UsinF the Telephone 

, . O-A PF r-iinc a-alang 

-
' .]e 71- - Pakik,-ipat_-usap sa Telepono 
"..le 80-A - Tescribing- and 11'laking Sets 

Moule 85-A - Finite atnd Infinite Sets 
Module 89-A - Union of Joint and Disjoint Sets 
?r-0ulo 90-A - Ancient Plants and Animals
 

rlrlule 90-B - Intersections of Sets
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LEVEL IV (,los. .91 to 172)
 

rodule 91 - The Development and Cons"ervation of Natural
 

Resources in the Philippines
 
Pl o..ule 92 - Why and Who Questions
 
odulo 93 - Mga Pananong na Bakit at ;Paano
 

1odule 94 - Important Needs

.odule 95 
- The Community of Nations". 
,odule 96 - Comparison and Classification 
,'iodule 97 - Living and Non-Living Things 
1odule 98 - Getting the Main Idea 
Niodule 99 - Parigunahing Kaisipan 
Miodule 100 - Common and Proper Nouns 
'Module 101 - Ang Pangngalan 
PNodule 102 - Capitalizations 
Nodule 103 - Abbreviationhs 
Module 104 - Kinds of Plants 
Module 105 - A Plant: Its Parts and Functions 
?Module 106 - Flowers and Seedss Their Parts.and Fiinctions 
Podule 107 - Food from Plants 
,odule 108 - Reading and riting' Big Numbers 

TNIodule 109 - Getting the Meaning Through Picturc ahd Context 
Clues 

>odule 110 - Pagkuha rig Kahulu{ran 
Module 111 - Working Together through the United Ntions 

Organization 
Module 112 - Friendly Relations Through Different 

International 
Yodule 113 - Uses of Plants 
Module 114 - Useful Animals 
N,'odule 115 - Animal Reproduction 
Module 116 - Filipino Customs. and Tradition 
Module 117 - The Filipino Heritag, 
Module 118 - Social Discipline 
Module 119 - Alphanetizing 
Module 120 - Pag-aayos nr mga Salita hang Pa-Abakada 
Module 121 - Order of Numerals 
Module 122 - Using a Dictionary to:Locate Information 
Module 123 - Addition of Whole Numbers 
Module 124 - The Parts of a Book 
Module 125 - Our Filipino Brothers 
Module 126 - Subtraction of Whole Numbers 
Fodule 127 - Palabigkasan 
FMourl ue 128 - Silent Letters 
I oIu.e 129 - One-Step Word Problems in Addition and Subtraction 
P,'odule 130 - Parts of a S.;ntence 
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'odule 131 - AnF Bahagi. nF [Panngusap 
>iodule 132 - Two-Step Word Probldms Involving Addition 

and Subtraction 
I,'odule 133 - Kinds of Sentences 
?'odule 134 - .ga Urir nq Panc.un zusp 

0 135 ProperticF3 of ,.,ultiplicationodcu1. ­
'or1u !. 1336 - Uses of' the Comma and the Colon
 
odulo 137 - Mga a.it ng K'uwit
 

r)oule 138 - Factnrs,, Primes and- Iiultiples
 
Vodule 139 - Words with .ultiple Meaninfgs.
 

ilo 140 - K inds of Motion
 
orl'ulc 141 - fotation andl ,.2volution
 

'o~'1u]. 142 - Friction
 
'ouIe 143 - Sy.labication
 

u . ­144 Pagpapantig
 
lodule .145- Compound Words
 

!I,":oruIo 14.6 g alitang Tambalan
 
f"wluie 147 - Multipl~cation of Whole Numbers
 
,se 148 - Buildin Words with Roots and Affixes'
lo 
o.u]., 149 - Mga Pan api 
odule 150 - Mga Gamit ng Gitling 

f Ollc 1 - Th1 Sun an its Family 
Priod.u].e 152 - Writing ai -arat,raph 

(IuoduIe 1-5) - Anr, Aking,- ]alambuhay (Isang Katha) 
!ioItculo 154 - The Meaning and Properties of Division 
I"odu1o 155 - Anlr Akin,- Alapg-a (Katha) 

.odule- Writin, "My Family"156 Theme 
lo-ule 1.57 - Long- Division 
.c),:1.1c 158 - Antr Pambansan,, Awit 

Foduj 159 - Ani, Fanatan-, Marabavyn 
fr),-z1ule 160 - Enjoying and Under:,tanding! a Poem About Nature 
,c-Iu.e 161 - Usingu: the Correct Form of the Verb In the 

Present Tensq
 
olulc 162 - Safety Pract".r'es
 
;o,ule 163 - Verbs: Their Prosent and Past Forms,
 

redule 164 - Foreig, In. uen-e, on Philippine Culture
 
"ocue 165 - Simiplc Past Forms of Trr,..;ular V.::rbs"­
'orule 166 - Compos Ition Writ l ng A Sunday -to Roember 
Soulo 167 - The New Cons ti tuion 

1.u].c168 - The Divisibility Rules 
,ule 169 - Ang Pagrpapa.hayr : n, Kilos o Gawa sa Iba' t Ibang 

Pane hon 
odu lehtl170 - Pr; ng mga F-ndiwo sa gbubuoPanlapingTulong nC HM 

,,ocu.l0 171-. Rirhts and Duties of a Filipino Citizen 
I'oru le 172- Tsan{T l,.rr;'isrn (KathiA) 
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LEVEL IV - ADVANCED MODULES 
Total 15 

Module 92-A - Pagpapanigkat

?.odule 94-A - Properties 6f Addition

rIVodulo 96-A 
 - Union Diagram
'odule 97-A-- Layers of "tht Earth2Tocule 100-A -Ang Mag-Anak at mag Kamag-Ana

Mcdule 108-A - Reading and Writing Big Number

Plodule 121-A Notation qf Bases

Module 121-B - Addition of Bases
 
odule 121-C - Subtraction of Bases

.odule 123-A - Integers


Module 129-A - Learning About Expressions and SentencesAodule 136-A - Zeros in factors and Estimating Products
Module 143-A - Pagbabaylay

.odule 151-A 
 - Galaxies


Nodule 155-A - Division jsing 
the Partial Quoti-nt Method, 

LEV'EL - APPLIED SKILLS 
Miners 1-1-0 

!odule 1 - Vegetable Gardening
N1doaule .2 - PreparatioO of Seedlings
M.odule 3 - Preparing,tfhe Garden
Nodu.le 4 - Preparing the Soil for PlantingFodlule 5 - Pricking, Hardening and Transplanting Seedlings
o'lodule 6 - Taking Cart of the Vegetable Garden
,odu1e 7 - Plant Food

.odule 8 - Control of Plant Pests 
and Diseases. 
Module 9 - Harvesting 
.Iodule 10 - Seed Colloction 
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LEVEL V (Nos. 173 to 256) 
(BASIC)
 

Module 173 - Using Has and Have to Help Other verbs 
Nodule 174 - Following Direrctis. 
P'jodule 175 - Word Problems Involving Multiplication and Division

176 Writing Sentences And 

Mooule 177 - Verb Forms to Express, Future AcTlon
 
Module 178 - Let's Fight Germs
 

-odule - Longer 	 Using -and When 

Module 179- Needs of Plants 
lModule 180 - Plant Reproduction 
Module 185 - Measures of Capacity

Module 186 - Learning About Count and Mass Nouns.
 
Module 187 - [ga Pangngalang Di-Ndbibilang

Module 188 - Words to Use with Count and Mass.-Nouns in
 

Answering Some Questions
 
.odule 189 - lan at Magko
 

o ul.e 190 - riting De.cimals .in Words-and in Figures
Nodule 	 191 - Some Special Singular. and Plural Nouns 
rodule 192 - Why Taxes are Necessary in a Democracy 
M'odule 193 - The Responsibilities of the Local and National 

Government 
ifodu].e 194 - Communicablp Diseases 
.r"odule 195 - Addition and Subtraction of Decimals 
Moule 196 - Word Problems Involving Addition and Subtraction 

of Decimal
 
Module 197 - Personal Pronouns
 

olule 198 - Ang mga Salitang Magagamit sa Halip ng Pangngalan
 
ng Tao
 

r.,Module 199 - How the Country Maintains Peace and Security
P.oule 200 - Safeguarding the Health of the Community
Module 201 - How Some of our Laws Protect the Workmen 
11odule 202 - Learning About Possessive Pronouns 
M.odule 203 - Mga Salitang Nagpapahayag ng Pag-aari
,odule 204 - Indefinite Pronouns 
Moclule 205 - Panghalip na Pamatnig
M.'odule 207 - Word Problems Involving Multiplication and 

Division of Decimals 
Module 208 - Affirmative and Negative Statements 
M.. 209 Negative and Affirmative Questionsodule - Statements, 


and Tajs

Module 210 - Writing a Letter of Invitation 
Module 211 - Ang Pagsulat ng Liham na Pasasalamat 
'odule 212 - Learnimr About Fractions 
F.odulc 213 - Learning:- About Adjectives
Mliodule 214 - The Three States of Matter
Thclule 215 - Matte': Its Properties and Its Physical 

and Chemical Changes 
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Tliodulo 216 - Factors that Promote Growth
oi'lule 217 - The Philippines and the Filinino"People

•.odutle. 	 218 - UsinF Two-Word Ad. jectives


nrlule 219 -
 Ang Mg: . Salitan- Na{,i!Iarawan
_,')Julro 220 - Learning. More About Antonyms


0.,u1]e 221 - M1<a Salitan 
 Ma r]-akablitad ang"Kahulugan
'c ru].e 222 - ofKinds Fractions 

P-1odulL 223 Forms, Oovo- of rment 
"ocule 2214 - Miore About SynonymsKodule 225 - ,a Makakasin- Kahulugan 

Nodule 226 - Homonyms 
o !ulc 227 -	 ofAddition Fractions
 
u 1oU 228 IManet im
( -

FModule 229 - What Can Electricity Do? , 	odulo 230 - Two Kinds of Connections
 
Nodule 231 - Light

rqodule 232 - Sound
 
Module 23 - Road inr. Charts 
 and-Graphs

M"odule 234 - Subtraction of Fractions

Fodlule 235 - Us.ng; Adverbs of Tim(-
 and PlaceI"oo2ulo 236 - Adverbs of Frequency and Manner

io ule 237 - PaAkilala 
 sa Pang-Abr-ly


PI-,uc lIc 238 - Learnin: About 
 the Gl'cb
 
Fo .- !. 239 - Weather and Climate
 

,,joale 240 - Rain Formation and Typhoons
i'T.odule 241 - Fifgurativw Expressions 
 (Simile and "Ttaphor)*.T-lule 242 - Word ProbleMs Involving< Ad.ition and Subtraction
M'odule 243 - Reasonin{g 
Iorulc. 2414 - Mga Tugma at mea Bugton :
loiu-le 245 Making- C-,mparisons
rodule 24~6 - Pai-hahambin - ng mg Pang-uri
 

lodule 247 - l ltiplication of Fractions
o-u.le 248 - An Enjoyable Christmars (A Friendly Letter).'odule 249 - An, Liham na Nag-aanyaya
,'.orule 250 - The Skeletal System
17odule 251 - Division of Fractions

.od.u-lo 252 - Propositions


I.Codule 253 - The Social Doveloprmt-nt Program of the PhilippinesT'"odulc 2541 Word- Problems on Multiplication and Division 
of Fractions
MIodule 255 - Composition Wvritings: Writing a DescriptionNodule 256 - Ang Amin,: Tahanan (K-atha) 

LEVEL V- ADVANCED TODULE 

Total 19 
Nodule 174-A First- Aid
Module 175-A - Systems of Numerations
Vodule 180-A - Adaptive Structure and Protective Adaptation

of Plants 
odulo 185-A - Asueasur!M'OdUle 191-A - Concret '"., -bs t;?,ct Words 
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Module 193-A - Philippine Laws Under the New Society
 
Codule 209-A - Using Still and Anymore; Used to and Usually


ou 	 21-A - 1'Matter its Particles and Atomic Structure 
-lodule 218-A The Physical Characteristics of a Person
 

M Jodule 233-A - Interpreting a Schedule
 
Module 241 -A Figurative (Personification and
" Expressions 


Exaggeration)
 
Module 241-B - Pagspapahalaga n-g Isang Tula
 
,Module 244-A - Prodictation
 

1Tioodule 245-A - Writing Formal Letters
 
Module 245-B - Pagsusulat ng Liham Pagbati
 
Iodul.-, 248-A - W.ston Pagliliban,
 

1-odule 253-A - Using a1 Library
 
Moule 254-A - Filing out Forms
 
Mor,ul 255-A - Tracing[ Routes
 

LEVEL V - APPLIED SKILLS 
Numbers 11-20 

Module 11 - Garden Elan 
':o0ule 12 - Plantinfg Plan for Intensive Gardening 

'Module 13 - Making a House Garden 
."oodule 14-a-Backyard Poultry 

c du.e 14-b-Backyard Piggery 
.odule 14-c-Goat Raising 
i.odule 15 - Nursery Work and Plant Propagatior
' odule 16 - Constructing< the Nursery 
Modulo 17 - Propagating< and TransplantiLng Bigger Seeds and Cuttings 
Nloclule 18 - Asexual Propag;ation 
Vodule 19 - Charts and Records 
Nodule 20 - IndustrialArts 

LEVEL 	 V - HOME ECONOMIC 
Numbers 1-12 

t'jodule 1 - Play Activities, 
. o.ule 2 - Goals, Resources and Management 

1odule3 - Making an Apron 
,odule 4 - Lesson 1 - Reason for Eating Nutritiouls Snac rF 

Lesson 2 - The Characteristics of Food Proper for Snacks 
Lessn 3 - Thing., to Consider When We Plan Snacks 

,.rcugh for a Family 
,odule 5 -aorin, nish-s 

Fodule 6 - Preparing.-Vegetables 
Module ? - Preparing,, Snacks 
MIodule 8 - Preparing Ntive Delicacies 
N,)o0ule 9 - The House 

roule 10- Curtains 
IModule 11- Flower Arrang'ement 
Diodule 12- Physical Chanres at Puberty 
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LEVEL VI Qqos.257-.333)(BANC ) 

.:odule 257 - Words that LimiV Meaning
Module 258 - Change Brings Progress and Development
F,odulo 259 - Changing One Urlit of Measure to Another and 

Finding the Perimeter 
?l'odule 260 Two-Word- Verbs 
Module 261 - Roles of Citizens in Bringing About Change
ik:odule 262 - Cause-Effect Relationships
M1odule 263 - Dahilan at Buna 
Module 264 - Grouping Animals
Module 265 - How Animals Adapt to their Sorroundings
Module 266 - Understanding the Theme of a Story
Module 267 - M.ga Sakilang Tao 
Module 268 - Finding the Area of Plane Figures
Nodule 269 - The Respiratory System
Module 270 - The Function; of the Government in Economic
 

and SoQia Change
Module 271 - How Man Adapts to His Environment 
M'odule 272 - Household PQstz 
1 o100ule 273 - Getting Proofs for Given Statements 
,odule 274 - Mod ifying the Environment 
Tlo':ule 275 - The Natural Resources of our Country
7odule 276 - Ratio and Proportion 
.orT.ule 277 - Food Chain 
Mlodule 278 - How Living Things Help Each Other
F.oule 279 - Human Resoiurces as a Factor for Economic Development

TModule 280 - Literal and Implied Meaning
.odule 281 - Come and Soo ti.-m Philippines
-odule 282 - Joining SQntences and Ideas 
7odule 283 - Mga 73alitanc Panduitong
FModule 284 - Ang Pagkakasunod-sunod ng mga Pangyayari
P-odule 285 - Agricultur-R1Reginns of the Philippines and 

Their Productive Industries

1Vodule 286 - Other Productive Industries in the. Philippines
Pqodule 287 - Production 
M.1odule 288 - Technology Promotes Progress
Module 289 - Expressing; Things by the Hundredths 
Module 290 - Pagbibigay ng Panuto 

odlule 299 


I ­
?odule
P odule 

291 ­
292 ­
293 -

Inviting a Friend to Come and See the.PhilipipinesSimple Machines
Working Together for Economic Growth and Deveionment 

T*odule - Drawing; Inferences . 
t-oul 
TM.oule 

295 
,29.6 

- Pa.tatapos ng Kuwento 
- Better Life Through Economic Changes and Right 

.odule 
odulc 

297 
298 

-
-

Attitudes
Balanced and Unbalanced 
Drawing Conclusions 

Forces . 

- The Growth and Development of Two Socialist Countries
 
*'odule 300 
- The Correct Use of Some Troublesome- WordsM'qodu]e 301 - Points, Lines, An gles
M*odule 302 - Words that Signal Comparison on Contrast Relatives 

294 
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:"m(ule 303 - Fact and Fancy
 
Pnrulc 304 - Katotohanan. o Opiriyon
 
.o ulc 305 - ?'y Favorite Hero (A Written Composition)
 

Aiqi' 306 - Polyg'ons
 
mrlule 307 - valunatiot and Judgment
 
or,- 308- Die+ Synn the Water
1ule The stv and Removing
 

Sys'te of' the Body
 
ue 309 - Measuring Temperature


1"n0 uIe 31.0 - Expansion of Liquids
 
C,,r1u.le 311 - Effects of Heat on Solids
 

Ou Io 312 - Expanson of Gases
 
VodJule 313 - Making , Summary

''onhile 314- - Anu Aking Kaibi,an (Katha)
 
o uu , 315 - Centrifugal and Centripetal Forces
 
ndulC 316 - Moon and Tides
 
'odule 317 - Making Outlines
 
,nd.ule 318 - Paggawa ng Balangkas


M,o ruIe 319 - Ktha-"Pista sa Aming. Bayan"

"olule 320 - The Circle
 
,olulc 	 321. - 101akint{ Announcements
 
o',du]. 322 - P-aw - nf, Patalastas
 

,:-,.: 323 Direct -Ind Broken Quotation
 
~orluJ 324L, - Indir.e.t Quotation
 

V,'ruIir 325 - Spatial Figures
 
.. 32( - Usin.. Aop, and Wish
 
.'
c' u . 327 - 'Writing Composition: "My Ambition"
 

eiul.e 328 - The Circulatory System

odiieI 329 - Understandin-, Proverbs ani Fables
 
'"Io]e330 - Salawi~ain
 

"'iu~e 331 - Perceiving Relationships

ru]] 332 - Stars
 

'orlule 333 - Sending Trelegrams
 

LEVEL VI - ADVANCED MODULE 
Total 27
 

q'lulo 258-A - Growth and Progr,ss Through a Democratic Revolution 
.rlule 261-A - P].annin- days; of Effecting Changes in the New Society
Nodule 261-B - Performing On 's Role in Effecting Changes in Society
\Todule 261-C - Verbal Cluo 
'iodulc 266-A - Composition: A Picture Study
fllu].c: 266-B - CIass ific,-tion of Plants 
l"oIule 275-.A - Sea R-sourc.s.;orule 276-A - Scale of Drawings and Maps 
FOrluI,:: 278-A - M1..n and His Environment 
.Iodule 282-A - Isolating Dtrils in Story

r'Volu].,-- 285-A - Reading Newspaper" 
rorujle 291-A - U,sing Lm Tncyclopedia

;>Aule 303-A Pulin "A ng Unang Pasko"- Pagkukuwe nto 
1-luL,306-A - Trianngl's and Quadrilaterals 

Vor,.le 306-B - Congruence 
.3T'ule 313-A - Mood of o Story or a Poem 
o1u(1e 320-A - Finding Areo:s 

http:C,,r1u.le
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P'iodule 321-A - Writing Notes of Thanks and Notes of Congratulations
SIocule 322-A - Liham na NakikicIa.a!hati 
Mo11e 325-A - Isometric Drawing­,Todule 326-A - Findini. Vcluns of Spatial Figures
 
P,.oclu 328-A - Diffcrent Work Centers in 
 the Kitcken
 
r.oduIle 329-A - Buricraft
 
;iodule 330-A - Coconut Shell Craft


odul 331-A - The DPveloued rand the Developing Nations of the World
:oOule 331-B - "ioodcr-af-t 

VoCdule 332-A - Wire and Tin Can Craft 

LEVEL VI - APPLIED SKILLS 
Numbers 21-30 

oclule 

[MIodule 

T,1 21 - Standard lines 

22 - Crbinet Drawinfr
ordulo 23 - Drawin, Part by Part (Orthographic Drawing)
 

,o !ui 24 - Working Drawings

,W.id1:l 25 - Mirib Brooms
 

o ule 26 - Paper Beads
 
Viculue 27 
 - Corn Husk Curtain 
Vo dule 28 - Bamboo Craft
 
PIodule 29 - Baskotry

M-odule 30 - Lanterns and 
 Christmas Tree Decorations 

IEVEL VI 	 - HOU ECONOMICS MODULE 
Numbers 13-24 

Module 13 - Personal Hyrien. at Puberty 
r odule 14 - Planning Yeals 
Module 15 - Table M1anners and Table Service
T,"odlu. 16 -- Cooking Lunch nr Supper
Morl"I.e 17 - Simple Methods rf Preserving[ Foodoluic 18 	 - App ojpriatc C].nthing;: Some Factors to Consider!'orf-Ile 19 - Mend in Clothes
1-A.ule 20 - Washing Clothos 
1od1l]e 21 P.,7 ni chon Dress- -in 

j"rdr1.Iulo 22 - Color mA Design
MorIule 23- Embroidery 
r oclule 24 - Makin- i Centerpiece 

MAdkNUA LS 
L.erreentary Agriculture Mianuals Hom Economics Cooking ManualTridustrial Arts Manual Home Economics Sewin-.7 anual 



APPENDIX B 

INSTRUCTIONAL IATERIALS IN IMPACT SYSTEM 

I. 	 Modulest 46 5 

A. 	 Prorrammed Teaching Modules 50 

40B. 	 Transition Modules 

C. 	 Peer Group Learninu Modules z43 
D. Advanced Modules 	 76 

E. Applied Skills Modules 	 32 

F. Home Economics Modules 	 t4 

II. Rerders for Radio Leson.s 	 6 

A, Readers for Pilipino 	 3 

B. 	 Readers for EnFlish 

III. Manuals for H.E. and Applied Skills 	 4 

IV.. 	 Scripts for Radio Lessons 

V. 	 Aids for Programmed Teaching 

A,. Charts 555 

B, Flasheards 213 

C. Worksheets 	 39 

D. Posters 	 52 

E. Tachistoscope 	 21 

F. 	 Toy clocks, wheels of fortune,
 

pock2t charts, nlace value boards, 

VI, 	 Aids for Trans-.ition an( Poet Groun Learnings
 

A, Maos and Globe
 

B. 	Scionc! foacilities 

C. 	 Tool, for Applied Skills 

D. Utensils for Home Econamics 

t, Leaders Books, , n;wer Sheets, Post'tests 

VII, ractice Exercises for Snelling, Vocabulary and 

Math 

B-1 



B>2 

GroupinF of Modul~by Levels
 

LEVEL 
BASIC 

INCLUSIVE MODULE 
ADVANCED 

NUEBERSN 

PLTSKILLS .EF 

TQTA L NO. 

MODULES 

I1-i8 

Total 
- -

___-_-_-__ 

-

II '19-39 ---

Total 

III 

2 - 21 

P.T. 4o-50 

T,L. 51-90 

51a,52a,53a, 

54a,59a,60a, 
71a,71.b,71c, 
71d, PBOa, B5a, 
P9a,90a,90b. 

-. 

Total 51 15 - " 66 

IV 
P.G. 91-172 

92a,94a,196a, 
97a,100a, losa, 
121a,I21'-,121c, 
12a, 129a, 136 a., 

1-10 

Tetal 32 15 
1.7Th, 1.5a, 1 Oa., 

10 - T7 

V 

P.G. 173-256 

I1 . 1 - al.1 "3o. 
209a,21h M212., 
233a,2/.fJ.-,?2lb, 11-20 1-12 

5/.1,i -. . ,: 

Total 84 19 10 12 125 

25a,261a,20,b,.2.61 a, C'(,6a, 26T, 

VI 
P.G. 257-333 

275n.,276a, 278a, 
'P71 2,5q, 20R.a 
io a,06g,, 906b, 
,a,32 a,3 da,1 

32nn,32, ,33(, 

21-30 13-2. 

32!~.ti31. 322a. 

Total 
GRANIDrTAL 

77 
33 

27 
76 32 

12 
24 

212r 

46"3 

LEGEND, P .T. =-Provarrmonr TYoach i.r 
T.L. = Tran:1n-ition L,arrnin 
P.O. = Porer Grour.L,.r 



_______ ____ 

NUMBER dP LESSONS, COVFRED 3Y POST-TESTS
 
FOR LEVELS 1-3 PROGAI'I,'EPD TEACTHNq
 

MODULE N.,"BES 

2 

~~88-9.5; 
6 

7 

8 
9 


10 

11 

12 


14 	 r 

15 	 f 
~1611 
17 

18 
19 

20 
21 1 
22 	 I 

- 2 
2 

25 

26 

~~ 28. • 

29 

30 

31 
32 


3 
37[ 

36 
___ ___ 	 ___7__95___ 

32 

39 
7O 

4,-[ 

!!!1-i18; 

I3L+.-:t!; 

156-163 
179-186; 
203-211; 

22P-235; 
225-26 

277-20,4; 

301-308; 

324-'331. 

38-355; 


1.1I7-,4 2 " 
3n L 

4-6, 
l-1 ,! 

501-51--
-.532! 

51 551. 
5-64 573 
5F3-275~ g6 * 

62P,-637; 

6 8-657 

669-678 

LSSON NUM!ER 

K, ,2 29-3; 36-43;1 

_"-3' 	94-79;.8o-87, 
06-'1l2, 103-110', 

9-g7; (
(-R. -707.
 

119-126; 127-1.33,
 
1/42-1L-8, ia9_155, 

171
4 - 172-1.78. 
IB7l-IgL 105-202. 
212-220! 221-227,
 
236-2'3; 2 ,-252, 
261-269,; 27 -l76 
285-22 29-300.
 
r;-)-6 317-323.
 
'32-38; 3'39-3.17.
 
35 6 -362; 3 63-570.­

371-379; 380-3R86; 387?-94. 
T95)1to1; 402-4o,?, L Io-416. 

-,,
 

4'24-431! 4i.92-438. 
L~Lt~652-,5i4 
4LL,7-.h*730 

;92-500. 
511-521.
 
533-5Y42,
555-563.
 

15n-53- ..
 
596-6o6.6 Po-8,7..
-62 
630- ,(7. 
6
52-(6 .
 

'7023 ,. 

70O..-717
72P-7; 
7,"P-7-5 

77 

F9O7- 81.6 

07 
7i,-P7) 7 
S, '-T 

7-

956 

-727.
713P-,17. 

7'9(6. 
6-7P 

79(- Q n 

817-82. 

P- S6. 
P57 

877-266._-7 
nI '. 

-9-n, 17 , - 1, PinWI:-9 i7. , 17'­48 °7 I
TOA UTM- r 9' 7-92 , 

88 no- -lo ! ()3(7)-l ' 

AnW- !O' 	 1L!L 	 9"n0 

2 

http:3'39-3.17
http:4-172-1.78
http:127-1.33


LIST OF D-7'!T1ES A 7,D AIDS
 

I * Printed Devire.- for ivo% 1 e. 1-

A. CHARTS: 55 Lessen:0 

L SiJ NUJIY ERS 

' . 58rl 0 ' 8-48C i-0-S 51798-98-95 8 ___ _ 591 [____ !?o .go _____- __o 8)-' 

1?hr 1 85712-15 1 198 601 
211 6-0~ 1 317-__0___1 __ __ 6__,__ _859 

_ 2 )_1_ 609-610 ! 869 

3. T-214 872-879 
75--22W 8[l2___ __ __622 

22. j ' _ __ R896-8 96, 
I .. "" , ,-.... "8 7 900 

t L' 7 1 9025- 4 ' 
6 5 ), -5-0-651 905-7n7 

7 '8 ,165-DDI5'3-61 !2%9-22! L" 'i$ .... 9909
 
'__,-__- ___ '____, _____.__ 6f60-,/,62 
 ____-9 _ ___ 

____ _-_ ___ " ,,_r ___ _017-918,- i, ____ J _____,____ 
, -"' - ' "~ -~ - ~ ____01 

7__.___ . L r... (7 92 13 

I 73 927-02...,___________ i~~~~~~~~ . :r6t 7 93­

-n i7'.( 147 ' 2.3-686 _ 939 
o271. T~!p9 I 6,f ', 

J -99 t.. T'?l9-T 9 

.. .....' 7 R "757- ()0"7(-) '8 

';30 6 -1A . 7T-- ___-____ 99__n______17 Y-T2 t 3 0 '_- o. 

1 §- W I 7 - ,150 !51 'j/,~ 3957 

12,5rq- 2.7',7--',,TYTF0r'. 

1.) 2,,i 1 i :)) / ' 9- 7';:7 " 7 

'" 0 ,'! 100 1'Oo F''-'~ 
-IIIZ-. C, - - 7777I -I/ 

) ! r- r)})
t 5 

tmJI-

T - .t,- ,, ; . 



Bl 5 

LIST OF DEVICES AND AIDs 

I, Printed Devices fnr Modulesi 1-50 

B. FLASHCARDS, 213 Lonsonf­

LE-O351 NUIBERS 

16-____ 23o-23125,7,2 - 450 ~ 62169?8 .y p4-447 

19 241-24 S24_ _ 708 
411 21,4 ,57 711 

________-____ .65 734 ' 
55 249-251 738736
57 258 .78 

73 261-262 8 5 7149 
75 264-265 J 510 762 
77 ..1682 772 
81 270 519 776 
88 272 522 794
 
115 274 51. 798" 
125 2)55-556 ,56 .. 
126- 2 rM58279 1 
134 297. I -567 820 
136_ _ __ 315 '570 [ _23 

152 L 56P2 846lL.73 '52, " 
_____3_6_________ 7___ -7 3-54 36-1 832-8R43 

!58 37'-372 569 P83
 

18i 379-.81 98-(00 908 
13 383 7 FL , )6'

Tf-o8 ?54 
1 )2 3 1 A8-6o .5 

'i33-34 723-62P, 96 

11. :()38 90F 

o.'Q 6n E85 
, (102 987 

• 196-i9 7 " 
1.99-200 635 
20 -206 2-4-i-a13 (,Q-6110 992 
- 0 3- 2 1 0 .' (47 

. 

906 
212 ',8 ' v2 1000 
21.5 22:;-6 2-6 1020 
218 . 66 1.0 2 
.22 hg2 /,Ki, 66 10.4 

____227 (DA4L.-~65_________ 



LIST OF DEVICES AND AIDS
 

I. Printed Devices for Motules !-50 

C. WORKSHEETS: '39 Lessons 

LESS ON NUT-IBERS 

9 36 119 405 L438 4.63 5)41 1001 

15 39 186 409 I439 l81 612 1010 

21 40 233 414 445 1.814 752 1011 

25 103 335 419 459 4 89 ?78 1061 

27 110 380 4,27 462 529 982 

I. Printed Devices for Modules 1-50 

D. POSTERS: 52 Le,.sons 

LESSON NUMBERS 

50 756 966 
268 768 972 
364 7R4 973 
390 p19 979 
417 822 985
 
1455 824 _ oo 
5 f 01014 PL1 
59o 89 1022 
614 911 

-

1025 
643 920 1.028 
669 926 1037 
710 931 _ 0 7 
715 933 104 
719 9_3 _ j_5 
720 942 1002
 
765 947 1067 
7Lt.2 ,9__ _ __ _ __ _ ___6_ _ 

751 962_ 



1s
 
LIST OF DEVICES, AND AIDS 

I, Prirted Devices for Mo-]ule. -- '0 

E. TACHISTOSCOPE: 21 Lesonrs 

LESSON NIUMBERS 

378 448 735 766 788 828 904 

4n6 6311• 740 775 814 P4L5 101.2 

410 643 760 	 16 077 iF), 

F TOY CLOCKS: 3 PIECES IN EACH LEARNING CENTER. 

G. WHEEL OF FORTUNE: 3 PIECES IN EACH IEARNING CENTER. 

H. TOY MONEY:
 

A. 	 Coin denominations of Philippine currency on
 

cartolina, drawing.
 

B. 	 Paper bill denominations of Philippine currency on. 

cartolina. 

I. POCKET CHIRTS: 3 PIECES IN EACH LEARNING CENTER. 

J. PLACE VALUE BOARDS: 3 SETS IN Ej tCH LEAPAPING CENTER. 



Appendix C 

NUMBER OF MODULES TRANS lA TED/ADAPTED AND 

ACCOMPANYING MATERIAL3 PREPARED 



__ 

NUNBE,l OF MODULES TALSLATED/ADAlyrED 

AND AGCOMPANYING 	 MATERIALS PREPARED 

LEVEL M,0 D U L EiS ACCOMPANINYyG i
 
LE -. 0 MATERIALS PREPARED
 
FUIlly.iPart. Adapted 
 L.B. PT/WS C.L. REMARKS 
Trans.' Trans.
 

i) (2) (3) 44) ()

Bi:, 	

i (7) (8)S IC; 
w,- PTM 

" 

___! 2_ _ _WS_ T
 
_._3,,__ 	 WS PTM 

WS PTM

1 5 WS PTM
 

6 __ws PTM 
7 
 wJS 
 PTM "
 T 8 ws 	 PTM 
9 WS .	 PTM
10 _, w"S 	 T __ 011 
 W 
 PTM 

11 ,ws PTm " 
I 12 WS PM
1 
_! 14 	 ws PTM

I WS iPTN 
PTM

15 "W 	 .
----- I 	 i'M'
4-!16 	 i w 
__ _l 1.14S 	 L 
 t ..


1. WS.: PTN' 
1 
 PTM 

_ 19 	 . WS PTM 

14swsii....212 	 145 PTMPTM ­ws 
rT 	 P22T
1 

PTM
WS
6 " 

_23
27'
2I3 J 	 PTM~ ~ WSPIM I 


ri 34 F____ I ws
 29 
 WITM 

" 2.. iL PTM 
31 
 WS I
331 	 PTM
2 	 w . PTM
PITM
 
7I . -.
 t WS iPIN
 
4 
 14S 
 PTM
 

I _ 4 
36o i .. 	 ws __ _ _ _ _ __ _ _ _ _ __ _ _ P _ T _ M __ _ _ _ _ _ _ .
 PTM
"6 -- T ... ; ' i s 	 PTM­

ws _3
6i;-
2 S 
 PTM-"4........ 	 WS
0__,____ 
.__ . ... _ 

i! I PTMr , ___ 	 : 39 1S PTM
---------ws
I 	 PI A 

,-I-"r,. . -- --- -- ----- W_ 	 _ _ _PTM _ 

-. 

PTM
r' . +6 iI 	 I TM
 

50
48ti 

TI,i. ... . 



(1) (2) 1 (3) (4) (5) (6) (7) () 

________ SI x PT ___Tr i 

II1 52 x 	 Tr.liTr.. 
III -53 " 'Tr. 	 1 

* ili I 54 ' x PT 	 j Tr. Mx111 
5Il 

55 x P 
e 	

Tr, 1 

__ 7_ _ _ ___ _ __5__ 	 _ Tr. M 
IT r, M 

III 59 xPT Tr. 14 
LII 	 60 x _ _ _PT _ Tr. M 
III 61 x I PT 	 i Tr M 

7.11 	 PT TM,2 
11EE .~ ! 63 1 x PT ;r. 1 

64 x PT r. H 
111 __ 67 x K PT Tr, M 

_II___66_____,_ 68 x PT 	 ___Tr, 1M 
* 1 67 1 PT Tr. 1 

III , x F Tr ­71______68x ! PT ' Tr, 14 
II 69x PT I Tr. M 

' III 70 3 ! i x PT - Tr, N 
i11 71 .x. _ _ x i PT Tr, M 

76 .x I PT 	 Tr. M 

ii. . 73 ,, x PT 	 Tr, 

III 74 x T 	 Tr. M 
IlE 75 _ x PT 	 Tr. M 

7 .xIII 0 . _ 	 TYIII ' __ ____ ___ PT 	 Tr. 1
I_ 	 _l___, ___79____ Tr.M. 

F81.x 	 PT Tr., M 

' III,.) 2 1xlq 	 IT , 

[] [8 3 	 C)"ir .;-: IE7 xx PT 	 Trr85_______ x 	 _T___Tr. li 

III 86 x PT 	 Tr. ii 
I1 87 _ x PT 	 Tr. li 

88 I PT 	 r-E .
11 89 5 x PT 	 Tr, H 
111 90 , x PT Tr. M 

IV 91 9 'Cx P' 

IV '92 ,x _ 1r __ 	 _ 

IV I 93 x Pf
 
IV 9/4 x I
 

IV 95 j., PT
 
IV ' 6 ' i v
 
TV 97 x T ,
 

IV [ 98 PT
 

fl IVV _Pll100, . [:t_________U___

iv 	 __02 PT_____' __ 

IV 105 'x
 
IV 06 o x
 



'S(I) (2) (3) (4)i 5 6 (7) 

IV _107 x PIE_ _,, 

IV _108 _ x T __ 

IV 
IV 

I.IV 

log{ 110 
.11.1 _ t 

x 
x 
x 

PT 
TIT 
PT 

. 
_ 

_ _ _ _ 

IV 112 1 x PT _ 

-.--IV 113 r : x PT 
IV 114 __ _ _ _r - _ I 
IV_ __ 

IV I 
_ 

1161 
115 x 

x 
Pf'i 
PT _ '_ 

L IV i 117 x_ PT 
IV- 118 x PT 

l, 9IV x PT 
L IV i 120 I x PT 

IV 
.IV 

121 
1,22 

x 
Xx 

PT
PT 

1___f___________ 

IVIV -
IV 

122 .x 
123 
124 

x 
PT~l 
PIT­_PT 

PT 

___ 

IV 
IV 
IVIV 
IV 
IV 

<27 
.127 

_129 1230 
. 1271 

}..2 

. 

I 

x 
x 

1 x 
x 

] x 

K 

. 

PT 
PT 
PTPT 
PT 

IV 13132 x 
PT 
PT 

IV 13PT 
_ _ 

IV , _, 135 x PT 
IV 1 136 ., _ x PT 

_ IV 
IV 

IV 
__ _ 

137 
I_ 3u' 

13Gx 

4139 [f 
i x PTrT 

_ _ _ _ _ _ 

IV 1
IV141 

143 x 
x 

PT 
FT 

IV I141 i X PT 
IV __4 x PT 
I,V 146 , PT 
IV , .145 PT 
IV 
IV 
IIV 146 

14_ 
14i _ , x .... 

x 
x 

PI 
PT 

IV 149 i jx { PT 
IV 150 x PT 
IVIV IV152 
IV---------

151 

1_ 

xi PT 
PT 

IV 

IV 

IVIV 
_ IV 

IV 

-
15

15 x 

i 5 U J , 

1605x
' 15(, .E x['J 

15 7 xF[ 
j r__ 

PT 

PT_ 
PT 

ly 

_ 

_ 

_ 

_ 

__ 

_ 

_ 

_ 

...._ _ __ 

_ _ _ 

_ 

_ 

_ 

_ 

_ 

_ 

IV 
. IV .. 

158 
60 

x 
x 

PT 

IV i,5.)! x ! P 

IV 
IV ,x 

162 4 ...... ____I____: ______x 

IV x64 iT 
_______ 

-_..... 



(i ' (2) ( 3) (4It) (5£) (6k ) (7) ' k 

I_ _ 165 _ PT _ _ 

L IV . 166. x I PT_ _ __! 

IV 167 Ix PT . _ 

IV 163 x PT 
IV 169 x . PT _ _ _ _ 

IV 170 __ x -PT 
IV 171 _ PT_ 
IV 172 _x PT _ 

v
V 

1 - ° 1731174 i 
x I PTlI _____i 

V 
V 

_I
[ 

_ .. 175 
,_ 176_
i177, 

xK 
x.

!x K 
V 1.78. . i x 
V 179ix T _ 

V_
V 

__ 

_ 
_ 

_ 
180
181 x x 72F _ __ __ __ 

_ _v18 x _._I 
V _ 184t x p? I _ 

F v 
V 

L 2 _ _ 18 5 
185 

x 
x 

P' 
pT 

_ _ _ _ 

V 186 x 
__V 18787 x TC _ 

V 188 i x I _ 

_ V 189 x ; P_-

V 1_190_ x P 

V 
V 
V 

19 
945 ___ 

. 
1918x 

x 
x i 

_ 

P _ 
_ 

- _ __ _ 

I 
1 _ __ 

VVV 1.92 1 _ 

1 9 5  
1]96 I x 

xxP' II P" 
_ 
_ 

_ _ _ _ _ _ _ _ 

V 97 x i_ _ 

198 x PIT 
V 2 ' Kt 1--

V :204 i x P" 
V i 215 x 17 _ _ _ _ 

V 20 x P _ 

VV 
V I 20

2 l207 
20 

x 
x 

,x 
_ p? 

PF ,__ 
-

__ __ 

V 209 ix p -

v 2101 211 x 1P'I; : __I 

.. _] V 212 'x l P 
V213 ix i P 

_ V , 214 ,:x ±y:. ! 
V2 1 5 x I P" i 

'! [216 I x i PT . 
V i 217 1 x - n1 

V 
V I 

'218 
i219 x 

?,. 

V 220 - FfPT 
V221 1-IT 
V i222 x PIZf 



____ 

i 	() (2) 4 (5) (6) (7) (8) 
V4 22 

V' 

92_,____22 

VV 

V 

V 
V 

- V 
V 
V 
V 

I_... V 

V 
V 
V 

V 

i- V 
-- V 

V 

V 
V 

V 

V 

V 
V 
V 
V-
V 

VI 
Vi 
VI 

_ 	VI. 
...V I 
V 

VI 
... 	 ___ __ 

Vi 

VI. 
_. VI 

i~
VII 

vI.. 

V1 

-

i237 


253 

V25 

258 

2, 1 
2 

_ 	 __264 

26)2 70 

V 	 i 27 ) 

274 
V 


2222 	7 


228 


229 

230 
231 
232 
233 
234 
237 

236 

239 

V 2 1 
2t2 
23 
2,4 

25 
2.6 
2 7 
218 
2j9 

21 
2 2 
254 

255 

5 

257 

xx 

x 

x 

x 
x 
x 
x 
x 
x 

x 
x 

x 
x 
xPI 
x 
x 


x 

x 

x 


x 
x 

x 
x 
x 
x 

x 
x 

x 

259x 
260 x 

x 
26 x 

262 

265 
266 

267 
2( 

. . .. . T 

x 

" 

' 

x
:.: 

- :.. ., 

x 
.. x 


FTP1[ ", 

PT 

iFfI 

PT 
PT 
PI 
PiT 
PT 
PT ___23 

2' 
FP 
2T___________________ 

PT 
PT _ 

21f 
?T 

PT 
FT 
YE 

Z-

PT 
PT 
PT 
PT 
ji'
PTf 

PT _ 

__ 

PT 

PT_ 
PT 

__ 

_ 
_ _ __ _ _ __ _ _ 

__ _ __ 

.T 

NT 
IT 
] 

_ __ 

_________________ 

_ _ _ _ __ _ _ _ _ 

,-___T ____ 

____ ___ _ 

>1"l 	 _......... __
 

VI 



(1) :(2) (3) (4) (5) (&) (7) (8) 

VI 276:x T. 
VI 277 x PT 
V! 
Vi 279 

278x 
x 

PT 
?T _ __ 

VI 280 x PT i 
VI 
V1 
V! 

231 
282 
283 

x 
x 
x 

PT 
Ef 
PT 

, 

VI 

71 
V. 

285 

286 
287 

284 x 
x 
x 
x 

PT 
PT 
Pr 
PT 

VI 
VI 

Vi 

288 
289 
290 
291 

292 

x 
x 
x 
x 

x 

PT 
PT 
P111T 
Z 

?T 

: 

___ 

V1 293 x PT 
" . 294 x PT 

* .* 296 
295 

x 
PT 
PT 

7i 297 x PIE 

VIi 299 
298 

300 

x 
x 
x 

PT 
PTPT _ 

_ _._. 

......i 

V 1 
II T 

301 

302 
303 

x 

x 
x 

PT 

P_ 
II 

_ 

_r 

__, 

. 
Vi 
V.r 

V __07 

304 
305 
1.06 

x 

x 
x 

PT 
PTj 
PT 

PT 

' 
t 

VT 
V'308 

_____ 310 
x 
x -

PT i 
4---

Vi 
VI __3:1 

312 
x 
x 

PT
PT I 

VT. 33 .x PT 

VI 
Vi 

314 
315 
31 

x 
x 

___" 
---

T.TT 
_ _ __ _ 

Vi . 21 - x *. __ ___'._ __ __ __ __ __ 

V. 31CVA______.______312C 

v :: 321 
.......v32: 

xx 
x 
x 

iiPL____________________ 

, 
: 

_ 

3-3 
324 

x 
x 

I 
L1 

__ _ __ _ _ _ 

________ 

__ _ 

- V ! 
V I 
VI 328 

36 

327 
x 
x 
x 

T 
LT' 
PT 



__ 

.')(2 .(7:) (I 

*(1 (2) . (3) (4) (.5 (,): (7) (8) 

r 
VI 
vI 

.. Vl ! 

32'.-) 
330 
31 

x 
x 
x 

rj.
F 

_._ _ _ _ 

VI 
I 

' 
332 
333 

x 
x 

, 
PT _ 

\A .,rED 
T\ -
IV 

SKILLS
I , *I x 2T 

PM 

. .. i 3 i x , iT 
_..V1EV 44-5 ' I x PT!PT_-"___ _ _M 

IV 6 PT 
IV 7 x 
TIv._r'V 58 ', x ______ 

IV 9 I'x 

IV v 10 _ _ _ _ _ _ _ _ _ _ _ 

VV i 
112
1.2 xx i ' I__ _ 

_____ 
_ _ _ _ _ 

V 13 
vt x Pl 

V 14-a) 
_ ______ 

V 14­
*1 -cIx 

_. V x I ' 
__ __ __ _ 

S 

V 16 

V:17 
' Xx PT 

x f 
_ _ 

PM 

_ _ 

V 18 x 2T x PM 
V 19 ,x 

Vit 20 ' x 
V1 21 ix __ 

22 x iT 
VI 23 x 
V 24 I x I F1 

L' 25 p'm 

px 
 .,T_ PM 

VI 29.i1ii7 PM -
VI 30 x PM _ 

31 x PM 
hOWE ECONOMICS 

... 1 _ __:/ _ _ - _ _ 
V 2 x)_ _ _ 

______ ____ ..........
............. 

V 

v 4_ 
3 

_ _ _ _ _ _ 1 i .L ]r 

V 6- __ _* x ' _ 



__ ___ 

(1) 	(2) (3) (4) (5) i (6) (7) (13 

V 7 _ _ _ x __PT_,v 81 	 x P 
.. . xPT, .. 

V 10 PT	 __ 

V ii11 _ x PT	 
__x 

VI 121 	 PT 

VI 13 f_ _ _ x PT _ 

VI 14 	 x I PT __ 

VI 15 _ x __PT __ 	 _,if* t 	 --- i_ _ _VI 16 	 x I PT 

VI 17 __ x I PT _ 

VI 18 __ x PT- i 
VI 19 i _ _ _ x PM 
VI 20 1 xx P_.VI 211 	 x PT 
VI 22 	 x PT i 

VI 1 23 PM 
VI i 24 PM_ _x f 

TOTAL! 157 103 126 	 - _ 

SUMMARY: 

A. FULLY TRANSLATED - - 100 Basic Modules 
33 Applied Skills Modules
 

24 Home Economics Modules 
2 Manual-9 in Applied Skills 
2 Manuals. in Home Economics 

161 Total
 

B. 	 L'ARTIALLY TRANS. - - 103 Basic Modules
 
17 Advanced Modules
 

120 Total
 

C. ADAPTED - ------ 126 Basic Modules
 
73 Advanced Modules
 

199 Total
 

LEGEND:
 

L L.B. Leader's Book
 
P.T. Post-Tcst
 
W.S. Worksh,2t 
C.L. Checklist 
PTM ---- Programmed Tenching Module 
Tr. N-.... Transition Module
 

PM ---- Performance Module
 



Appendix D
 

MANAGEMENT FORMS
 



INDIVTDUAL PROGRESS CHART 

This is the Individual Progress Chart for each child, 

To- be most useful and meaningful, it should be accomplished 

at least weeklyf by the I. S. using data to be provided by the 

I. S. Aide. 

To minimize paper work, the numbers of the Peer Group or 

Programmed Teaching modules -illocated Per grsde level are 

printed in sequence. The indicated numbedrs of modules c*6mJ.eted 

may thus be comnared with the numbers required for a grade level 

to estimate the prorress of a child. 

Since each grade level has a different set of modules,, 

there are specific forms to be used for ench ,grade. 

The accomplished form should be filed alphabetically by
 

family and by peer or programmed teaching group. It may-be
 

helnful if families and rouns nre assigned a~n-ropriate names 

for identification purposes.
 



INDIVIDUAL 

19 

PR0GRESS, 

19. 

CHART 

NAr, OF PUPIL 

FAMILY _GROUP 

__YEAR' 

" .S. 

LEVEL. I 

Module 
Num!b]ers 

i 
,*~ 

2 

i Lesson 
Numbers 

1-15 
1'6-21 

22-28 i 

_ 

Date Posttest 
Passed 

_ " 

No. of Times, 
Posttest Was 

Take'n 

. 

Remarks 

" 

' .,_.,. 

"4. 66-7374-79[ _ I 

5 

6 

88-95 
96-102 

_3l~ I_10]- 1 2 
_ 

111-61_____ 
122-133 

+ 

_________ 

_ _ _ 

... 6-1 63 
16,1 71
172-,.M 

179-186 
187-0921.9f5-?202 

__ 
-_ 

, 



Frm I 

ATTENDANCE RECORD 

The IMPACT system has the sameattend­

ance requirements as the conventional system.
 

1owever, in extreme -cases'and whenever-jus­

tified, IMPACT may waivb the requirement of
 

attendance for some time.
 

It is recommended that the regular school
 

Form 1 be utilized but that it should be
 

modified to include additional information.
 

The listing of names should be alpha­

betical, by family and by peer or programmed
 

teaching group.
 

On the first nage, after the names of
 

the children, indicate sex, age, year level,
 

and the names of their parents or guardians.
 

Other items of irformation may be included
 

at the discretion of the teacher.
 

For the upper level children, a record
 

of the Programmed Teaching assignment is
 

The source of this
provided in this form. 


information is Form 4.
 



FAMILY 

GROUP 

N a m e Sex Age Level .Parent/Guardian 



PROGR MED TEACHING RECORD 

Lesson
 
Date
 

Lesson 

No. Date No. 



ATTENDANCE
 

June
 

51617 8411
 



i7 

167~81212~23? .89 
 0 



ATTENDANCE
 

July
 

1 - - 1T T
 

.1 .2.3 415 67?. .9 1t - 1 b35
 

1I 



0 li8 92 122:2324 56K78129 



ATTENDANCE 

March
 

126 5 87 8 9 01, 15[
3' 5
 



y~2I 3?4 5 6 j789~ 0c 1i 

I 1 I
 

1*1
 



Module Lesson Date Posttest No. of Times 
Numbers Numbers Passed Posttest Was Rernrks 

Taken 

10 203-211 
212-220 
221-227 

11 11 ._-1 228-235 _ _ _ _ _ __ __ _ _ _ _ 

1244-252 
12 1 253-260261-262 

I -­
13 27-2R84 _________ 

_ 9-9.00 

14 1 301-308 ___ 

309- 3 ______ 

15 324-31.
332-3"38 _ 

348-. 55 
?,56-,362 

363-370 .... ; 

17 371-379 

_87-39L "__ 

02-L'09 .i_ 

h lo-11 6iI 



INDI"IDUAL
.19_. 

PROGRES2 

- 19 
CI-ART 

NAPE OF-PUPIL .. .YEAR IZYEL Ii 

FAMILY GROUP • _ I.S. ... 

Module 
Numbers 

Lesson 
Numbers 

Date Posttest f No, of Times 
"Passed '. Pottest Was 

Taken 
Remarks 

19 

20 

. 417-423 

424-431 

432-438 

439-445 
446-452... 

4 53.-4 59 

. ..... 

._ 

.. ..... 

'_" 

21 

22 

46o-466 
4 67-473 

474._48o 

481-491 

492-500 

..­

. • 

23 501-510 

511-521 

.,, 
24 

25 
_ 

522-532 

_533-542 
5 '-54 
555-563 



Module 
Numbers 

Lesson 
Numbers 

Date Posttest 
Passed 

No. of Times 
Posttest Was 

Taken 
Remarks 

26 564-5731 

II 596-606 

28 607-617 

618-627 

29 
.. 

628-637 
,38-647 

648-657 
658-668 . I 

31 669-678 
679-_688iI I- -

-2 

I_ _ 

689-697 

698-707. 

33 

24l, 

708-717 

718-727 

728-737 

738-747. I 

. 

5 748-757 
758-766 

36 767-775 
776-78.5 

37 

38 

29 

786-795 

796-806 

807-R16 
817-P27 

828-837 

_ _ _ 

i 

.__ iI___I-___ 

838-846
 



INDIVIDUAL PROGRESS CHART
 
19 - 19_
 

NA.OF PUPIL . YEAR LEVEL . 

..
FAMILY.._____GROUP ... 
 I;S.
 

Module Lesson . Date Posttest No. of TimesNumbers Numbers Passed Posttest Remarks
 
N• brs..Taken
 

40 847-856
 

.... . 857-R66
 
41 . 867-876 .
 

........ 8 7 7 -9 9 6 . ..... 
... ..
 
4,2 ... . 87-897. " ...
 

L,_____2.898-907 -

3 908-917 . _ -. 

918-926
 

. 44 927-935 " 
_._ "_.... ....996-945 

.J1.5. . . . 946,95-0________ ________ ___ 

,_________ 957-966 ......... 


46 967-977
 

.._ _ 978-987 ,
 
47 988-996
 

997-1007
 
48 1008 1.017 , .. ......
 

1018-1027 ...
 
49 1028-1038 iI _
 

1039-1048 .....
 

50 
 1049-1058 
 ....
 

1059-lWe7
 



INDIVIDUAL PROGRESS CHART 

19~ 19.
 

0MF..JPIL III
.YEARIAEVEL 

i"/.i.~.... ." . -7-; - -; :<1 . : /:;- -, ,..,. ; &?;;,.3....__________ ":"i'T ." __________ !? i :"-',:! 
*. - GROQUP _ _ _ _15 _ _ _ _ _ _ _ 

-odule ' Date P6-st-' No. 6f' Times.. -odule.-I -Date. Post- No. of' Times 
• ' *-'!'U~i: 7 . . ......... . :;J U~i . . 7:; :;. . . . T: (::;
..... "'". U;.I. :W;:/'-/. . ,:. ; . . .:v;:'i:':. . iV. .:... . . . . . . . .: 'i::: !'-u:':./)'i:":.".. . :' . . 

ibi test.Passed, Posttest.Was Numbers, teit Ph'jted* .Posttest Wasi
 
Taken '**~Taken. 

.6o PRORS HR
 

5I 2 

. . . . . . . . . . . ... ... 

5_ _ ..... ..... 


61.VE .
 

6. ... .. .... ...8 

66 _ _. 86.. 
____ .,87_
67" __ . ... 

68 _ _ _ _ __ _ _ _88 _ _ _ _ _ _ _ _ _ 

69 _ _ _ _ _ _ _ _89_ _ _ _ _ _ _ _ _ 

70 90 



------- ...... .
 

INDIVIDUAL'PROGRESS CHART 

OF PIM+t IVEL, II 

,odule 

Ilumbers 

Da, Post-- N of Time: 

test Passed Pqsttest Wa. 

, ,~~~~~~..............................ii 

54..A 

MUe...... D.'e.t 

Number's:es Passed) :Postt±est Wa]8s" 

.......... ... , ..... 

2. A " '.B.m " . 4 . 

- ..:.. . . .. .. .T ' .. . ... . .. . ... ..... . ... . ....ken Ta... ..... ! 

"'9OA__ _ _ _ _ 

.... - ...... ,we...... .. ... . .. / y:i 

................... 
 . . ...-. ______; 
-60-AD ' , .- . ,, --. . , . . ... . 



INDIVIDUAL PROGRESS CHART 

19 - 19 

YEAR LEVEL IVNAME, OF. PUPIL 

:AMILY GROUP I.S. 

Module fDate Post- No. of Times Module Date Post- No. of Times
 
Numbers test Passed Posttest Was Numbers I test Passed Posttest-Was
 

Taken Taken
j 
91 I.
 

.92 . ._.... 112 , . _
 

,1._. - , .. . ..
 9 3 . 
_~. _ _ __ _"___ 1.b _ _ __ _ _9,__ __ _ _ 

94iT 

_ _ _ 1j--__ _ .159.5 


__96 __ _ _ _ _ _ _ _ _ _ _116 _ _ _ 

97 I.._ 117 __ 

_ 

98 _.. 11.8I.. 

99 __1.19 ,­

100 _ _,. 120 it_ _'
 

10 1 ....... 121 _ , ,
 

102 . .. . .... 122 _ 

123
103 


104_ 124 

1o6.._ 126 


.107 127 T
 
±108 _"__128 


109 , _ _,__ _'_ ­

110 130
 

131 -i 



INDIVIDUAL PR0GRESS CHART 

!,E
OF PUPIL 
 ...... YEAR LEVEL IV 

.. ._.
.!L Y _... _"....... GROUP .. S., _ _.........
 

Module Date Post-
 No. cf Times Module .. Date Post.- No. of Times • 

Numbers test Passed Posttest Was Numbers test Passed 
 Posttest Wps
 
Taken 
 .Tnken 

132 
 .... 15 2 . . . ... . . .
.. .

113 
 153
 

._._3
Q35 154
 

155
 
136 


1)6

137
... 

_157
 

i38 ____ __158 
 "_ _-_ _,_,
 

139 __ "'_'159_. . . .. 
140 
 160
 
141 161
 
I1j,2 162
 

.163 

h1* 16',
 
147 166i1 6 164_____ 

14_7 1.67 

149 
169Iq. _168 

. 
_150 - '170 ' 

172
 



_ _ _ _ 

INDIVIDUAL PROGRESS CHART 

19. -1.9
 

NAME OF PUPIL YEAR LEVEL-.-.. IV. 

FAMILY GROUP I.S, , 

Module Date Postv No, of Times Module Date Post- .,No. of Times 
Numbers test Passed Posttest Was Numbers test Passed Posttest Was 

Taken . . . ..aken 

'DVANCFD . ... APPLIED SKILLS .. 

9 2 -A .. . I . -. 

-94-A _ _ _ 

196-A -_ __ ___.... . . __.....__ __ __ __ 143. .. . . . 

108-A . . . . ... 6 ........
 
121-A .7' 

121-B .8
 

121-C . . .. 9_...... ........
 
1 2 3 -A ... .__ 10 . .
 

129-A,
 

136-A •_.­
14_3-A .. ... ..... ,. . .....
 

151-A 

Sl155-A .... .. .. ___ __ __ __ __ _ _ _ _ 



INDIVIDUAL PROGRESS .CHART
 

19. -19
 

' 
E... .. - . ,..- .VEL";NAD - UP .... .............. ..YEAR V
 

.- FAMILY .... ................ ..... .
~~........... P .. ...
 

.
No. of ' Post-Module Date Post- Times Mqdule Date . . . No. of Times 
.


Numbers test Passed Posttest Wab Numbefs- IestPqs ed Posttest Wss
 
Taken Takerf
 

173 1.9... ...... ... ..... 

175 196- ..................

176 197... ...... ...
 

177 . .. 19* .......
 

* 18 19
 

.. _. ...... .... ._ 1O9.. ,. . .
. 1798. _79_...... __ ..... .... . ,_ 201 .............--...... ........ . .:":
 

18 ...
1801..... . 202I ................................ ..
 

183 20..
 

184 205"'
 
2
185 


'186 207 .
 

188 209
 

189 210 _ ,,..__
..
 

190 211.
 

191 212
 

192 213
 

193 21h
 



INDIVIDUAL PROGRESS CHART
 

19 -19
 

V
YEAR LEVEL
NAME OF PUPIL 


FAMILY .... GROUP I .S. 

Module Date Post- No. of Times Module Date Post- No. of Times
 
test Passed Posttest Was Numbers test Passed Posttest Was
Numbers 


Taken Taken
 

215 236
 

216 237"
 

217 238
 

218 _ , 239
 

219 _021o 
 , 

220 __ 241 

221 242 
222 2<p3 

..... _ _ _ _ _ __...... 2/-... __ . _...... .... . .. _
, 
2 2 
' 
3 .... ,.. -.. . ,..
 

224_ 245 ......
 

229 . . .. ... 256. .. .. . ... .. . .
 
22 6 247 . . .... ......... ..] ...
 

22"7 . . . . .2488 ..... . . . ..
 

,, 259 _ ,228 


229 250
 
23e .. . .. ... 251
 

231 252
232 . . .253 ...
 

234 255
 
.256
235 


.. . . - ,S 



__ 

,23
 

'INDIVIDUAL PROGRESS CHART 
19. 19
 

NAME '.OF PUPIL YEAR LEVEL V 

FAMILY GROUP I.S. .. I,.T._., 

Module Date Post- No. of Times Modulq Date. Post-. No. of Times 
Numbers 
 test Passed Posttest Was Numbers test Passed Posttest Wls
 

Taken 
 Taken
 

ADVANCED 
 APPLIED SKILLS
 

174-A .11 . .. A . .. 
175-A .
.12 .....
 

.. 1 8 0.-A ....... .. ... __ ... _ _ _ _ .,_.! _ . ....... ..... . . . , ....._.... ... .
 

185-A .... ...... . .. .. 14.-a .. 

191-A .. 14-b ..... 
193-A 14-.c. _ .. _"_. 


209-A 15 .
.... ,,,___ . 
214-A . . . . . . .16 .... 
218-A • .17..........17 _
 

.233-A ..... 18 ... .
 

241-A ...... 19.. .
 
241-B _ _....... 20 ... .. __ _
 

244-A._ _ _ _ _ _ 

245-A ...... ____ 

245-B ..... .. .. ...... 
248-A_______.. 

25 3-A ... ... .. .. .....
 
254-A ... .. ... ,.. .. .... ._
 

~255-A.W .K 



INDIVIDUAL PROGRESS CHART 

19. - 19 

N/AME OF PUPIL YEAR LEVEL V 

FAMILY ......... _GROUP .... ..
.... I.S. 


Module Date Post- No. of.Times Module Date Post- No. of .Times
 
Numbers test Passed Posttest Was Numbers test Passed Posttest Was
 

Taken Tsken
 

HOME EC0118MICS 

2 , . 

12 



INDIVIDUAL PROGRESS CHART
 

19 19
 

NAME OF PUPIL YEAR LEVEL VI
 

FAMILY GROUP I.S.
 

...................................... 
 ........
 

Module. Date Post-.. No. of Times Module Date Post- No.of Times 
Numbers test Passed Posttest Was Numbers te-t Pnssed Posttest Was 

Taken Tiken 
.... ,. ........ ,....... |.......... .. ,...... 

257 278 " 

258 27_

.i259 280
 

....... 

2 61 ...... ... .2 R2 ...... . .... 

2 6 0 81 .. ... .... ... . . 

._. 


2 6 2 2_ "_........... 

263 .... .... 28" 
26k_ 
265 

_ __ _ _ 285 ....... 
286 .... 

__ __ __ __ __ _ 

266 287 

267 2R8 .... 

2 6R 289 ...... . . ...... 

269 290 . 

2 70 ""? 91 ... ... . 

271 292 

272 293 

273 294 

274 295 

275 296 _ 

276 1 297 _ _ 
277 j. 298
 



_____ 

INDIVIDUAL PROGRES$. CHART 

19 -19 

VI _ YEAR LEVELNAME OF PUPIL ..... 

GROUP I.S.
FAMILY 


-No. of Times Module Date Post- No. of Timae

Mddule Date Post-


test P ed Posttest Ws
Numbers test Passed Posttest Was Numbers 

Taken
Taken 


317
299 

18
300 


.
320 ........
502 


.... .. . 321303 
_ .304 322 

305 . .... 23 
524
3o6 


326 ........ _. . .
 308 __ 


309 .?___327........ 


_329 
30 ,_­311 


312 


3_____31I
313 

314 

_ 

332 
3 3
315,, 


316
 



INDIVIDUAL PROGRESS CHART
 

19 _ -19 

NAME OF PuPfL _YE-AR- LEVEL VI 

FAMILY GROUP I:S.
 

iDate Post- No. of Times
Mvodule. tatc Post- No. of Times Module 

Numbers itest Passed Posttest Was lNurbers test Papsbd Posttest Pfps
 

Taken Taken
 

Y'DVA NCED 
258-A 326-A .........
 

261-;.A __ 328-A.
 

261-B . ... 329-A .........
 
261-C ._. . _.,_ _ _ 330-A ........... ........
 

266-A .... 331-Al 


266-B ..... 331-B
 

275-A . 332-A 
276-A 
278-A
 

282-A
 

2 8 5 -A ........ ._._.. ....
 

2 9 1 -A ......... __......
 

303-A _
 

306-A .,_.._.....
 

306-B ._._ .
 

313 -A.. ._. _ _... .. ._. 

320- __
 

321-A _' "
 

325-.A
 



INDIVIDUAL PROGRESS CHART 

19__-19 

NA___YEAR LEVEL 1I 

FAIILY GROUP I.S. 

Module Date Post- No. of Timesi Module Date Post- No. of Times 
Numbers test Passed Posttest Was Numbers test Passed Posttest Was 

Taken Taken 

\PPLIED SKILLS HODT ECONOMICS 

1- _22 14 

29 15 

24 16 

25 17 

26 18 

27 19 

28 20 

29 21 

30 22 

24 



F or 3 

TEACHER'S DAILY LOG
 

The change in the role of the professional teacher
 

from direct teaching in a conventional classroom to that of
 

a manager of the learning process in the INPACT system
 

necessitates that she has ready access to various types of
 

she puts on record.information which herself 

There are many ways by which she can accomplish thise
 

The use of form 3 is suggested. 

one school
An ordinary rnotebook will do to last for 

year, In view of the range of information which need to be 

recorded, it will be convenient if all the information is 

contained in one page.
 

Information should be recorded daily. 

of
Under column 5, information includes names 


agencies, institutions and services as well as personS.
 

7 refers to the name of the particularColumn 

Peer Group for whom assistance was directly given.
 

a notebook of convenient size, the
In the absence of 


information can be placed in separate forms,
 



TEAC-ER 'S DAILY LOG
 

POST TESTS GIVEN COM1MUNITY RESOURCE UTILIZATION 

Month Date Mod. Names of Names of Re- IMod., tu of Assistance 

No. Pupils source Persons No. 0 u p a- o -C* , 

2 3 4 5 6 7 8 

--- I
 



___________________________ _________________________________ _________________________________________ _____________________ _________________________________ 

Form 3 

OF LEARN ING DIFFICULTIESREMEDIATI ONT U T 0 R S 

Names of Nature of Remedial MeFsuresNames of Na-es of Mod 
Pupil(s) Helped Difficulty
Tutor Puni1s 

9 __ _ ii_ 13 14112 


i -1­



Form 4 

PROGRAMMED TEACHING ASSIGNMENT 

This form is a daily record of the assinment of ?rofgrammed 

Teachers. It is a source of the same information to be indicated 

in the permanent record or Form I. 

If no printed form is available, it can be cooied in a
 

convenient part of the chalkboard.
 

The form may be accomnlished by the Aide, or the Programmed
 

Teacher himself.
 

Under the column "Programmed Teaching Group", the numbers
 

I, 2, 3, 4, and 5 should be replaced with the names of ea.ch
 

Programmed Teachin- Group under one Instructional Surervisor,
 

e.g., Camia. Add as many colums as there are groups.
 

An X in the cell under a Proprammed Teaching group will
 

indicate that the Programmed teacher concerned was assigned on
 

the specified date for the indicated lesson. 



_ _ 

______ _____ 

_ _ _ _ _ _ __ _ _ _ _ _ _ 

__ __ _ __ __ _ __ __ _ __ _ _ __ __ _ __ _ __ _ _ _ _ _ _ _ _ _ _ __ _ _ _ _ _ _ _ _ _ _ __ _ _ _ _ _ _ 

_ _ _ _ _ _ _ _ ________ ________ 

Ferm 4 

COMMUNITY LEARNING CENTER 

Family Instructional Supervisor
 

Number Name of Programmed Pro rammed Teachin Grou 
Date, Mod,: Lessonl Teacher 1 2 3 4 

_ _I_ 

I.-. 

I 4 

- If__________________ _ 

i .1 

____ __ __ __ __ _ ___,__ _ _ _ _ _ _ _ I' 1**[__ I ­

-1**-__________ _ _ _ _ _ _ ~~~~~~~~~~~~~II,,,__ _ _ _ _ _ _ _ _ _ _ _ _ _ ,_ _ _ _ _ _ _ _ __ _ 



Form 5 

LEA...NING CONThI ACT 

The need to 9irn a contr*ct for a set of modules
 

taken out by a peer group is aimed at instilling responsi­

bility and seriousrars in one's study., It allo allows a 

group to .:tudy outside of school hours .nO. to assist peer 

group members wno have been a-sent, 

The form for this may be in looce sheets or in a 

notehook, The latter is preferred and is the one 

illustrated, 

If a notebook is used, the Aide may allot several
 

sheets tj each peer group to he used throughout the year,
 

In the column for "Date Acttoally Returned," the 

Aidle should indicate the exact dlate and his initial, 



Form 5 

LEARNING CONTRACT
 

Peer Group Family Instructional Supervisor
 

We, the me..bcers of P.er Group promiA:-e to 

finish the modules indicated on the dates specifieds
 

Signede 

Name Name 

Name Name 

Name Name 

Date iModuleDate to be Signature of Date Actually
Borrowed Number Returned Group Leacer Returned 



Form 6
 

INDIVIDUAL PROGRESS REPORT
 

The Individual Progress Report for IMPACT,
 

unlike the report card for the conventional system, is
 

issued monthly in order to make more frequent reports
 

of pupil growth to narents. This is in accordance with
 

the IMPACT concept of getting the maximum involvement of
 

parents in the education of their children.
 

For the nonmodularized subjects, the rating system
 

used in conventional schools will be utilized.
 

At the back of Form 6, the IS. is to indicate in
 

the space provided her overall evaluation of the rate of
 

progress of the child. She should solicit the cooperation
 

and assistance of the parents in effecting remedial
 

measures called for.
 

In the columns for Required and Completed, indicate
 

the serial numbers of the modules, This information will
 

be more useful and meaningful than the information on just
 

the number of modules,
 



5q Form 6 

Republic of the Philippines
 
Ministry of Education and Culture
 

Region III
 
Bagong Buhay F Elementary School
 

San Jose del Monte, Bulacan
 

INDIVIDUAL PROGRESS REPORT 

Name Age __ Sex 

School,Year 
 Year Level
 

I. S. Family 

BASIC MODULES ADVANCED MODULESI APPLIED SKILLS HOME ECONOMICSMonths e- Con- Re- ICTom- Re- Con- iRe- comN­

_uired 
 pleted quiredl pleted quiredipleted qouired pleted
 
June---
July
 
August
 

September
 
October
 
November _
 

December _
 

January ___
 

February _ I
 
.March ­ _ 

RATINGS ON NON-MODULARIZED SUBJECTS*
 

SUFJECTS June 'July Aug. Sept. Oct. Nov. Dec. Jan. Feb. March 
Music 

Ar':____________ _____ 

y, '; 1 t 
Y I I 

_ _ __ _ _ _ 

*As in the conventional system, ratings will be in terms of these categoris:
 

0 = Outstanding (91-95) MS = Moderately Satisfactory (71-75)

VS = Very Satisfactory (86-90) NI = Needs Improvement (70 down)
 
S = Satisfactory
 

This pupil is eligible for admission to Level
 

Instructional Supervisor School Principal
 



Form 6
 

To the respected parents of
 

This report serves to inform you of the progress of your child.
 

Please examine it and kindly return it as soon as ?ossible through your
 

child, or personally if you wish.
 

In addition to the information on the other side of this card, please
 

note the following:
 

Your child is observed for this month as:
 

You are requested
 
to sign your name
 

Month C 0 M M E N T S on the space pro­
vided for each
 
month.
 

June
 

July
 

August
 

September
 

October
 

November
 

December
 

January
 

February
 

March
 

School Principal
 



Form 7 

School Year 

END CF THE YEAR REPORT 

Instructional 3upervisor Family 

Date Submitted 

Names 

_______uired 

Sex Age Level 
MODULE/LESSON PROGRESS

Basic Advanced Applied SkillsModules Modules Modules 
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Appendix E
 

THE PROGRAMS 



STEPS IN GROUP TEACHING rROGRA1i ( GEF) 

STEP I. (GIVING THE TASK) 

1. PT resents the Task
 

Example:
 

I want you to read this sentence.
 

STEP II. (PRCVIDING A MODEL)
 

1. PT provides a Model
 

Example:
 

This is a dog. (The class reads the sentence,
 
"This is a dog".) 

STEP III. (CALLING THE PUPILS BY GROUP) 

Example:
 

1. Children on thisside (PT points to the left)
 

2. Children on this side (PT points to the right)
 

STEP IV, (CALLINC THE PUPILS INDIVIDUALLY)
 

Example:
 

Jose, read the sentence.
 

(Jose is chosen first because he is a good reader. Let all
 
the children read individually, calling on the slower readers
 

last.) 



/iT
 
(GROUP TEACHING PROGRAMME)
 

STEP I STEP IT STEP III STEP IV 

right - raise 

PT presents PT presents PT asks the 

the task to the task to _ student th grou 

the group the half of 

the group 

individually < 

iwrong 

the ansnwerg 

is 
' 

rasopns 

group imitate 
half of the 

group imitates 

the studer 

answers 

I 
I 

Lyt -e right
student' . . 
imitates| 



ST2S'IN SIMiPLE 1Ew-_YRUG ±i.i4 FCR- GROUPS 
(SIPG) 

This Item Program is-used when the lesson task Lss.imle, ibep 

it is a single task not requi-ring analvs4 into parts. In this­

program, Steps 2 and 3 are combined into . step. 

STEP I. (TEST STEP)
 

a. 	Teacher presentsthe task.
 

Example:
 

What is this word?
 

Example of the word: "LAD" 

b. 	Teacher calls on a pupil.
 

c. 	The pupil will read the word, [MAN."
 

d. 	If the pupil respondscorrectly, teacher praises him go to
 
Step 4 (Step 4 is Group Aespogse)
 

STEP II. (TEACHING STEP) 

a. 	If the pupil cannot read the ord "LAi", the teacher will be 

the one to read the word for tie child. 

Example :
 

This word is cI A N. 

b. 	Let the pupil, repeat what tnq Leacher reads.
 

c. 	When the pupil does so, toacer goes to Step 4 (Group Response)
 

If the response is to point,$tep 4 is oitted. 

STEP III. (rEACHID:g STEP) This step is the same as in Step 2 including 

the procedure. 

STEP IV. (GROUP RES CiCSE) 

a. 	Teacher asksthe f'roup to repeat the correct response.
 

Example3
 
I* N:,ap t wnryone
 

2, New, everybody
 
3. 	Now, all of you.
 



* b& If all or most 

praises them. 

of the group respond correctly, teacher 

c. If few or none of the group respond correctly teacher 
repeats the correct response until they do so. 



(SIDLE ITEM PROGP"dE FOR GROUP) 

STEP I STEP IV 

PT presents/ 

asks the 

stude-nt 

the student 

answers 

e If 

the answer> 

is 
wrong 

right 

STEP II 

PT gives the 

correct answer 

praise 

STEP iII 

PT asks the 

question 

group 

response 

h, 

the student 

imitates 

the student 
answers 

right 



READING -ITEM PROGii'. FO_' £aIOUPS (RIIG) 

This program is-used primarily to analyse a sentence into words and 

to re-synthesize the sentence. 

It can be used for this purpose in two ways:
 

a. 	If the lesson consists of a list of sentences in which each
 

sentence is labelcd as an item, the program is applied to each
 

sentence item separately (one sentence at a time.)
 

b. 	If the lesson consists of continuous text, for example, a paragraph
 

or story in which the sentences are not labelled as items, the pupil
 

is allowed to read without interruption until he makes a mistake.
 

The sentences in which ho made the mistake then becomes an itemp
 

to which the item program is applied. In this application, Step 4
 

is omitted.
 

STEP I. (TEST STEP)
 

a. 	Teacher presents the task
 

Example i
 

Can 	you read this?
 

b. 	Teacher presents the sentence to be readi and callson any
 

pupil in the group.
 

Example of the sentence:
 

'rl is is a cat."
 

c, If the pupil reads the sentence correctly, teacher praise

'4 him and goes to Step 4 (Group Response)
 

d. 	If the pupil can not read the sentence or males one or more
 

mistakes, the teacher has him complete the sentence trying to
 

read every word. 
When he finishes the sentence or indicates
 

that the he can not do so, the teacher noes to Step 2.
 

STEP 2. (TEACHING STEP)
 

a. 	Teach the pupil the words missed in alphabetical order, or
 

in the order they apncar in the sentence.
mixed order, not 


What is this word? (If the pupil reads it correctly,
Example: 
teacher praises him and ,oes 9:he next word to be 
taught. If not, teachtwr sayst That: word is 

(Teacher reads the word for him, and lets him
 

repeat the word,
 



STEP 3, CTESr STEP)
 

a, Teacher asks the pupil to read the sentence again, by asking:
 

NOW, CAN YOU REiD TH ENfENiCE?
 

b. 	If the child reads it correctly teacher praise him and goes
 
to Step 4 (Group Response)
 

c. 	If the pupil does not re,, it correctly, teacher reads the
 

sentence and then goes to Step 4.
 

STEP 4. (GROUP RESPONSE)
 

a. 	Teacher asks the group to read the sentence in unison.
 

b. 	If most of them read it correctlyteacher praises them.
 

c. 	If none or only a few readt it correctly, teacher reads it
 
and then asks the group to do so.
 

NOTE: 	 IF THE LESSO CONSISTS 0i COINTINUO'S EZXT FOR EXAMfLEs A PaRiAG 
RAPH, OR A STRY, IN WHICH TH SENiTENCES iRE NUT LABELLED AS 
ITEiS, LE THE i'UQ'IL READ XITH(UT INYEIRUPTION UNTIL HE l.AKES 
A HISTiKE. TiiL. SENTENCE IN 4hil HE UHDE Thi NIIST-.IE fHEN 
BECO11ES id TE-. TO WHICh TEE ITEh PROGRA" IS aPPLIED. IN THIS 
APPLICAMICN, STEP 4 IS OA';TTED.
 

http:NIIST-.IE


(READING ITEM PROGRANIE FOR GROUP) 

S*..p I STEP IV 

right praise 

PT pr-sents IF .. 

the s--ntencc. tjh stU- \ 

to be read- - _ 

......... 

ent s readin' 
is // wrnwrong STEP- I-

_ 

STEP III 

GROU3 
RESPOliSE 

the stxdent > PT teaches the PT asks the 

reads words missed---­-- student to-- ' read 

the student right 

imitates 



STEPS 1N -WOPd. SOUNINhGRALLD1 1X.MRUS 
(WSPG
 

This program is used to analyze wrds into their components,
 

the words,

letters or syllables, and to rewsynth size (sound out) 


The program can be used in two yayst
 

a. If the lesson consist of a lis of words, Steps 1,2,3
 

and 4 of the programare applieI to each word separately, 
according
 

to the Rounds ProgrEi,
 

b. If the"lesson consists of continuous text, for example, a parag­

raph or story, th6 pupil -isallowed to read without interruption
 

until he makes a histake or comes to a word that he can 
not read.
 

That word then b~coms an item, to which Steps 2,3 and 4 are applied.
 

(Step 1 is omitted,) itfter Step 4, the pupil starts again at the
 
and continues


beginning of the sentence in which he made a mistake 


reading until he makes another mistake,
 

STEP I (TEST STEP)
 

a, Teacher presents the task
 

Example
 

Can you read this word?
 

b, He lets the pupil read the word.
 

If he reads ic correctly, teacher praises him and 
goes to
 

c. 

Step 4 (Group Responses)
 

d, If he does not read it correctly, teacher goes to Step 
2.
 

STEP 2 (TEACHING STEP)
 

a, Teacher tells the child the sounds of the letters (or 
say-slide
 

the word)
 /
 

b. Teacher lets the pupil repeat th' sound.
 

STEP 3 (TEST STEP)
 

a, Teacher asks the pupil to repeae the correct response, oy asking$
 

Now, "What is the word?"
 

If the child gives the correct response teacher 
goes to Step 4.
 

b. 




STEP 4 (GROUP RESPONSE)
 

a* The teacher asks the pupils to repeat the word in unisonA
 

Examoles
 

Now, all of you, or everybody*
 

b. 	If all or most of them answer correctly praise them, and
 
repeat the answer. Then go to the next word.
 

c. 	If noneor few of the group answe'scorrectly,'the teacher
 
gives the correct answer and require the group to report,
 



WSPG 
(WoRD) 3 OUND/ING PO~iRAMRROA foP S) 

STEP I 	 right - praise STEP IV
 

PT oresents
 
the task: upil's Group
 

CA T 'YOU?J'D readi', response most of hem Next
 

TIS__.__?If 	 correct, repeaL word

the answer
 

STEP II STEP III
 

Pupil reads 	 PT. tells PT. asksi
 
the sounds 
 WHAT IS THE
 
of letters 
 WORD?
 
or say-	 if
 
slide thewor
 

Pupil 'PT tells the rn
 
Pupil correct
 

Pupil response 	 rescnse
 
repeats
 



TH.'. ROUNDS PROGRAM
 

A Lesgon Program for Teaching
 

This program oneeiiies tne nroceaure To oe useu in 
teaching a Froup of punils when using one of the item pre. 
grams such as the SIPG,.RIPG, WSIG, etc. Tt snecifies when 
to call en each pupil in the group to recite on an item, when 
he should be 6alled en again and when to end the lesson, the 
Stop Criterion, The items of the lesson are presented one 
after another in "rounds". In a round, each oupil in the 
group is called on to recite until he g3.ves a correct res. 
ponse to apot, Once he does so he is not called on again 
until a new oegins, A round end s nd h new one begins when 
every pupil in the grou- ha7 r,'-cted corre6tly on one item. 
The lesson ends after e per-'ec round", Aperfect round 
is one in which every pupil in the group re oonds correctly 
the first time he is called on to recite in that round (the 
Stp-Criterion).
 

.TheyRounds Program,
 

I, 	Preparation
 

Before beginning a lesson the teacher should first
 
determine which group of ounils he is to teach, the
 
subject, and the number of ':- lesson he is to teach
 
them. He then lobks in tlc -"llbus Progrnm for that
 
subject to find the instructio-ns for that lesson, which
 
will tell him the type of program and,
 
A. 	The Item Program to be used.
 

B. 	The Lesson Program to be used.
 

C, *The Ctntent--what words, sentences, problems, etc
 
will be presented.
 

D. 	The Preparatien--ineluding the teaching materials
 
he should make ready before he begins to teach,
 

E. 	The Task--usualiy the question he is to ask or the
 
instrur5tions he is to give in Step' 1 of the Item
 
program being used for the lesson.
 

F. 	Notes on any special procedures to be used in
 
teaching -the lesson,
 



II. Procedure for Tepchina the First Round.
 

In the 	first round the items 5un the le son ?re usually
 
presented in the order in which they anpear in the
 

text or on the board. The teacher begins by nresenting
 
the task question or instrucfions and the first item,
 
and then calls on any punil. (The name cards for all
 

pupils 	are showing)
 

Note: 	 The teacher must call on the nil a.fter he
 
presents item task, not before.
 

4 

If the pupil answers correctly on Step 1, he tells the
 

pupil to Dut his name card down (to indicate th!-t he
 

has done so). 7T1hen the itim progr~m for thvit item is
 
finished, the teacher presents the task for the next
 

item and calls on anv other ru.il whose n:me cnrd is
 

showing. When that item is finished 4e presents the
 
next item and calls on another child whose n~me c.rd
 
is showing. He should cpll on every nunil .,hose cprd
 

is showing once before cpllin, on njy child a seqond
 
time. When every,pupil's cprd is down (every rupil
 

has answrered one item correctly) the round is elded.
 

A round also ends if the lnst nupil in the.group
Notes 

to turn down his n'me cprd fpils on 3 suceessive
 
items.
 

.If every pupil answered correctly the frst time he
 
was called on, this was a erflect round Pnl the lesson
 
is also finished.
 

III, Procedure for the second and lpter rounds.
 

Che~k the Preparation and Notes sections for the
 
lesson in the Syllabus Progran and make any c'h- .nes
 
in the teadhing materials that.they arecify. ,Tell the
 
punils to hold up their name cards s-,.rin for the new 
round, Then present tYwe fi.rjt item, call on a pupil 
to respond? and continue as in the fi.st round. 

Repeat 	thi. rrocedure for lter rounds until ,p nerfect
 
round occurs and the lesson ic.ended.
 

IV, Stop Criterion,
 

The Ston Criterion is fhe occurente of P nerfect
 
in which every nunil in the roup resoonds
round, 	one 


correctly on the first item oreented to him .- a 
round in which every punil responds Pnd mrkes no
 
mistakes.
 



Special StoD Criterion, If n ncrfect round does not 
occur in 10 rounds of the leqron, -the te. cher should 
report to the Instructionql Sunervisor, -,ho mny tell 
him to ston the lesson , nd v&1rt to do next, 

V, Recording. 

Record the number of rounds for the leqson. 
Record that each pupil hns comleted the lesson.
 
Rank the pupils on their -orformance on the lesson, 
1 for best, ? for second best, etc. 



Reading With Item Program (RIP) 
(The Stop Readincg Game) 

This program is used (in combination with RWCP) to read
 
sturies, poems, sonqs, texts, etc,) in v way which achieves two
 
objectives:
 

a. 	 In combination with the Readinc With Comprehension 
Program (RWCP), to teach the meaning of what is read; 

b. 	To supplement the Reading Svllabus by providing a kind
 
of practice that has been snwn to improve reading
 
skills, both decod ing and comprehension.
 

The teaching mater. a]. 'IseO .itH. this program consists of 
text which appro;:J-.tely contains 100 words per page, printed in 
type of a size suJ.tahi. for the pupils to be tam;ht, e.g., pri­
mary type for sJ.x-,ear-olds or first cqrade pupijls. 

The 	teacher reads thr story from heqining to end several 
times. Except in the First and] seconde readinns, :he teacher 
stops one or more times on ech page. Each time he stops he 
asks a pupil to do t;o i.hincs 

a. 	 Point to the last word the teacher read, and 
b. 'Read the next word which the teacher did not read. 

ThiA procedure is followed until the Stop Criterion is 
reached, indicatinc that the Stop-Readingc Qame is ended. This 
is ordinarily followed by tho Compr hension Program (RNCP) applied 
to the same story or text. 

The Prqram (pRIP) 

h-is 	 when teacher reading.This item. program ;-s the stops 

Step 1. Test Step, Pointing to the last word read by the teacher. 
Say, W.-2E APE WE? POINT TO T-" AST .ORD I EEAD Then 
ask one pupil tn answ.r (a pupil whose name card is 
showing,) 
a. If the pupil. pnints correct]lv, praise him and gO to 

Step 2. 
b, If the oui] anus not point correctly continue 

read in , without comment. 
Step 2, Test Step, read inqC th next cord. Say, WHAT IS THE NEXT 

WORD? R.EAD IT TO ME. 
a, If tlhe rle< i: corr',.t.v, prarise him andFupi., s 

qo t') Step 

b, If tihe pupi.]' :ps nwK rend L. correc tly, continue 
readino vithoLnl comnent. Do nat read. it to him. 

Step 3. Say, ALL (4 0Y . ',lAT IS- THE ,",IDD? When they answer in 

tn ison, proris then and cornvinue rad:ng. 



(READING WITH ITEM PROGRAMME) 

. 
RED GSTP/-V 

STEP I 
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STUDENT 
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Reading With 	Comprehension Program (RWCP) 
An Item Procram 

This program is used in combination with RWIC .to read stories, 

poems, songs, text., etc, to ochieve two objectives; 

a. To teach 	 the content and Eninc of reading text. 

1b. 	 To supplement the Reaciincf Svlbus with practice
 
designed to improv, rea.Anc comiprehension.
 

uscd with this program consistsThe teaching .aterial ordinarily 
of roading text which conta ins aporoxh[mately 100 words per page. At 

the bottom of each pge i.s printed: a) One or L.nore questions which 

can be answered from in::frmation in "e text or: that page. b) An 
paragraph 2),indication -ere on the page (e.,g., lines 8, 9, or 


the ;onswer Lo each aus-ion can b.e found.
 

The text is pr inted in type of a size suitable for the pupils 

to read. The cuestions and answers may be printed in smaller type. 

This program is ordinarily used only after the text has bccn 

read several times, sometimes many times, with RWIP. 

The 	 Program (PWCP) 

or story and 	 applies the programThe 	 teacher reads the text 
at the end of each page. Each au.stion is asked in accord with 

the following procedure; 

Step 1. Ask the ,.estion. 
The teacher reads Lhe Paestion, then calls on one pupil to 

answer. 
a. 	 If the pupil ansn.ors correctly, _raise him and go to 

Step 2. 
need be 	 wordsNote: 	 The answer not in the same as 

those which - ive the answer in the text. 

b. 	 If the pupil does not answer correctly, do not comment. 
annther pupil or continuePresent the next question to 

Do not nhve the nnsoer to the cuestion,reading. 
Step 2. Test 	Step. Search Lho text for the answer. 

SH,4 ME .A--E YOU TOUN, PEZ "NSN ER. Require theSay, 
pupil to point t) the -vV,,- line(s), or paragraph where 

he found the answer. 
Note: The soirr of the answer is given at the end of 

the rues .o 	 a. 
a. 	 If the pupil ':ns rorrctily, 1 .>-so him and go to 

Stop 3. 
b. 	 If the pupil oes not point correctly, reaK the next 

on tai: page to anonther pupil or continuequestion 

read ing it ui: comnment,
 



Step 3. 	Group Response
 

Give the correct answer briefly in your own words.
 

Then;,say, NOW ALL OF YOU. WHAT IS THE iiNSWER?
 

a. 	If they answer) praise them and present the next question
 

on that page to another pupil or continue reading.
 

b. 	If they can not answer, tell them the answer again. Then
 

go to the next question on that page or continue
 

reading.
 



(Reading T.ith Comprehension Programme) 
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REVIEW GAiE PAOGLimui 
(RGP) 

This program is used to review and give further practice on material
 

that has been taught previously with other programs. It is rdinarily
 

not used with an item program, although the procedure of the RGP is very
 

similar to that of the Simple Item program. In the Review Game, two
 

teams (or sometimes three) eachtr-icso gain the highest scorp by
 
instruction)
performing a lesson-task (answering a question or follving an 


or similar to items that have previously
with items that are the same 

been taurht.
 

To play the game, each team stands in a line facing the teacher
 

On the board may be pictures, words, problems, etc.,
and the blackboard. 

are viven "turns" in which memwers of the
used in the game. The teams 


team perform the lesson-task, for which they may score.2, 1 or 0 points
 

for their team. The score is recorded on the blackboard.
 

STEP I. (FOiING TEiS)
 

a. 	ieacher let pupils form two teams, using the name of an animal,
 

trees, colors, etc. For each team.
 

STEP II (FO.-ViING IN LINE FACING TEE BLNCK BORD, A14- TEACHER)
 

Each team stands in line facing the teacher and the blackboard.
a. 


b. 	On the blackboard maybe words, pictures sentences etc. to be
 

used in the game. (This mry include flashcards).
 

STEP III. (Deciding who will answer first)
 

a. Teacher may toss an eraser to decide who will answer first.
 

STEP IV. (PRESENTATION OF TH TaSK) "Read t):is Word"
 

Rules for the review game;
 

1. 	Each team is called by turn. The pupil at the head of the line
 

is given an item-task and his performance is scored as follows:
 

a. 	If he performs correctly without help from any member of
 

his own team, he scores two (2) for his team.
 

b. 	If he cannot answer but receives help from other members
 

of his own team, and repeats that answer correctly he still
 

scores one (1) for his team.
 

c. If he is not able to perform correctly, but receives help
 

from the other team and repeats the answer correctly, he
 

scores two (2) for his team.
 



At the end of the turn the pupil who was called on goes
d. 

to the end of the line.
 

If the task was not performed correctly thM other team is
 

given a turn with the same task and item.
 

31 	 If the task was performed correctly during the turn, the other
 

team is given a turn with a new item.
 

If both teams fail to perform correctly the teacher demonstrates
4. 

the correct performance, then gives a new item to the team
 

whose turn is next.
 

5. 	The game ends when the total score for one of the teams 
equals
 

30. The team which reaches the score of 30 first is the winner.
 



(REVIEI GAME PROGRAMME) 
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63 

Appendix F
 

SEA"':E0 IND1OTECH 
PROJECT IIPACT 

SURVEY OF COEt.,NITY 

This survey form which intends to gather da*ta'on
 

the demographic characteristics of the human resources
 

and the type of material resources available in a speci
 

fic community, is suggested to be accomplished before
 

IMPACT is formally launched. The instrument is designei
 

so that it may keep record of at least 10 households.
 

Assure the informant that the data they supply
 

will be -held in STRICT CONFIDENCE land that it will 

not be published except in the form of statistical
 

summaries in which no reference to any individual
 

persoh sa1l appear. ....
 

The purpose of this survey is to gather as much 

information about the community as possible-its re­

sources, needs, and peculiar characteristics. The 

data obtained is for the use of the .Community Learning.. 

Center (CLC) in making its educational program as re­

levant and as responsive to community conditions.
 

Hence, the survey must attempt to get a complete.... 

picture, and not just a sampling.
 

Community,
 
AccomplishedDistrict:iDate 

Region I 



_____________________________________________________ 

____ 

I. HUMAN RESOURCES 

Dialect Highest Grade 
Religious Spoken Most Completed


I.D. Name of Heads of Civil Preference of Often by (8)

No. Household Age Sex Status Household Household Husbandi Wife
 
(1)1 (2) (3) (4) (5) (6) (7) 

- -, 

_______________ _______________________, ______ ________L___________________L___ __________l_______i_ I_____il__________,__ 

i + 

_,
 



Average .Monthly.Income 
( 0o)_ 

.Skills Possessed(11. ) 
Occupation Other Members 

9 ' Other Family 
Husband ife Iflsband Wife Members Income -Husband Wife (please specify) 



II. MATERIAL RESOURCES
 

A. House and Housing Facilities
 

.. Structure of.
 

Number of Children of School Age House Ownership(13).' (12)' 

Seo y College Semi of

-TEementary. 


LeveL Level Le-el....... Per- Per-|l ght (14)Tilet
.Huse 


No. En- No. Out- No. En- No. Out- No. En-INo. Out- ma- ma- Mate­

rolled |of-School;r61led of-School rolled of-School nent nent rials Owned Rented 

0 -oe.i Type 4 Flush
 

-iH '
.

-

I 1 

I I 

I I 

... -.. - .i________-

-I 1
 

Code for Column (15) Toilet
 

0. None 2. Antipolo Type 4. Flush 



- - -

Appliances (Check as many as there are) 

Watre , 
(17) 

Others 

System StereoRadio Tape Re- Elec. Sewing Gas Range Elec. Range Rehri- (please 
(16) Radio..T.V -e°Phone.corder Fan IMachine Gas Stove Elec. Stove .girator specify) 

. .. -_'.
 

- /-1---- --- j 

.. . . ..... ........ ... ....-­

- .1_ - * -- ~ 

Code for Column (16) Water SyBtem
 

1. Open well 3. Artesian well 5. River 7. Public faucet
 



B. Homelot 


Tools/Imple­
ments/Machineries Ownership Lot Area
 
Available (List as of in Sq. Meter
 
many as there are) Homelot Available for 


(18) .(20) .......' 

Garden-
Car-


.....
entry,tr .Garden Farm _Own'edGardeeRetited inn- Farming 


C. Recreational and Educational
 

Home Industries
 
-....... . ............. .,. _. 

Enumerate t hose that you 
kko are e istin are en a ed in. -

7.. . . . . . . . . .. . . . . . . .. . ... .. .. . 

- - - -m. 

- -. -. -. . . . . • . a , . . .. o o 



______________ -Activities. ________ ____________ 

Most 

Comon
Reading Materials Corm-uni ty 
Ava lable Most Camon Activities 

Agri-business* Associations in you'Household Recreational Participated........ (22.) . . P rti i 

...... . ................ . .. Activities of in by the
 

:=umerpte those that you., I 

.... . ....... ......... . . (23) ~ cr a i n l t d. .
 

Sa ,o Jr!u t 'aga "Others Household 'Household .. know xtit ina are a member ofars zine, mie:s: specify (24) 

... . o ... . . ..... 4................. . ... ..... _ _____
 

Cooperatives, Small-Scale Industries, Samahang Nayon
 



_ _ _ _ __ 

_ _ 

4 

D. Community Organizations and Services
 

Clubs/Organizatiors Public Services Private Services
 
(26) * (27) (28) 

Name of Clubs/ Type of Clubs/ Name of Type of Ser- Name of Type of Ser-

Organizations Organizationa* Agency vices Rendered Agenc vices Rendered
 

C P
 

_ _ _ _VJi . ­

*Religious, Civic, Political, etc.
 



IMPACT MODEL OF MODULARIZED SELF INSTRUCTIONAL SYSTEM 

The results are comoared to baseline for gains.
 

Pupil under- Teacher or
 
takes self- Tutor gives
 
remediation remediation
 

T 
If pupil did not If pupil makes one
 
get a perfect score or two mistakes
 

-ils Tii Pupil scudie Pupil Teacher Pupil Pupil Pupil 
)r e ake module and takes evaluates getsa re,^ards presents gets a takes 

-;Fo,: ore- post- hpe4et "PASSED" ato ?icc takes self- post- i new 
fo i.-es test with 1lij BLOCKadin i scered test a modu]e

:4uleS b.s.:_1ne test "PASS-RD prnt Post­s l i D:'d l• test 

I 

! 

If pupil answers
 

correctly more than 
50% up to 80% I 

Parents
Parents 

Pupil gets record
mcnftor 


pupil's remediation only pupi's
 
on his errors
study J-


activities on home
 
monitoring
 
chart
If pupil answers hat
 

correctly only 50%
 

and below
 

Pupil is tutored
 

by the teacher or
 
tutor on the
 
whole module
 



IMPACT TENTATIVE HYPOTHEVICAL MODEL OF PROGRAMED
 
TEA IHER!5 ROL_ 
 _ 

Read script Provide
 
listen to tap Individual
 
simulate remediat ion
 
teaching to those who
 
learning need it
 
situation
 

If cassette 	 If 80% or more If pupil falls
 
is used 	 master the lesson
 

StudyTake post Conduct If 100% 	 Adiinister
 
Post Test Report


syllaus Test and programmed master pupil ___-

Study self-eva- 10rI , L&i- -- th4 lezaon n . - __ 
" iw-,lf -pupls 	 p-rformaneq tcPlreMS Mt~dul perfor-perfo- - Ipupils o fto 	 ---. -- , 

mance assigned by .A.
 
IS. 	 _-

I 	 I 
If noIcassette If les than 80% 

is used master the lesson If pupil passes I 

I I 
- -- I 

Study written Issue I 
ln6truction and the fRepeatpassed 

teaching 	 lesson card
 
lea-ruing 
situation I 

Bases for Evaluation$
 
i. For discrimination, rea ':ng, and oral language skills: Use criteria specified for the module.
 
2. For concept, numeracy, . other skills: Use written post tests or worksheets.
 



APPENDIX I
 

IMPACT MODEL FOR PEER-GROUP LEARNING
 

PUPILS ARE ORIENTED IN PEER-GROUP LEARNING_____
 
i'" 


/,/
 

KSTART 

FIRST LESSON
 

LEADER O BIE BERS 

Reads lesson Discusses Readssiently 

oral y.to gxoiip question/ I Rdilently 

'SELF-ADMINSTEED TEST 

Reads silently

Reads test 

items orlly 

-

I)I I Answers each
eah Iasrs question silentlj~y

question si entlY 

[ Gives his own
I
answr oally 


C -a sTon one to "_ 
orall
 

answer orally 


Chckshis own~ Dic~seS/~~rii~S 
hcsj w


D~cse/lrfc' nLosat module feed- Answers/Problems 

I SECOND LESSON 

L --­
(CHANGE LEADER) 

MODULE POST-TEST
 

1. Leader distributes the oral answering of self-administered 
test evenly to
 

Note: 

all members.
 

2. Leader and members take module post-test individually.
 



NAAlLAD 

14 Techr 

14 Teachers 


AIDIDE 

Programmed 
Teachers 


Parents/ 
Community 

.lment 250 


HIERARCHY OF IMPACT PERSONNEL" (Please see next page for legend) 

EDUCATION ANALYST 

DISTRICT SUPERVISOR
 

RURAL COORDINATOR ­

| -----------

PRINCIPAL , .PRINCIPALCPAI 'PPICIPAL
PRICIPAL _ PRINCIPAL - -

PANGD,! BALIRONG LUTAC ULING 

_2 *_ 

14 S. I. S.II.I S .Si 

14 Teachers 1 9 Teachers 9 Teachers _ 12 Teachers 

AIDE AIDE AIDE : 

Programmed Programmed
Programmed Programmed 

Teachers Teachers Teachers Teachers .
 

TUTOS TUORSTVTORS
TUORSTUTOS 


Parents/ ParentarePare nts/ ParentA/
 

Community Community Community Commmidity
 

327 235 220 2
 



Appendix K
 

PREPARATTON OF'A IAN 
FOR AN EXPANDED TRYOUT OF THE IMPACT TECHNOLOGY
 

This enclosure is designed to provide some guidelines 
in planning and eondueting the tryout of the IMPACT system in 
each regio/division, It attempts to help prepare the partici­
pants to produee realistic and valuable seminar outputs by re­
quiring them to equip themselves with the necessary data and
 
information like those found in handouts for Seminar I and
 
pertinent data about the schools where the IMPACT system will
 
be tried out.
 

It is possible that some of the participants who will
 
finalize the plans for the tryout will be hearing and knowing
 
about TMPACT for the first time. And yet, they are expected
 
t9 prepare plans based on knowledge and understanding of the
 
IMPACT concepts, The participants are, therefore, enjoined
 
to read the handouts that were given to Regional Directors
 
during Seminar I.
 

If INNOTECH can be informed early enough about the
 
names, designations and addresses of the participants in
 
Seminar II, qcpies of the handouts may be sent directly to
 
them in advance. 

OBJECTIVES 

The main #bjeetive of Seminar II is to finalize the plan 
for the expanded tryout of the IMPACT system in each region, 
*pecifteally in particular school(s) in supervisory district(s) 
ef the division(s) selected. 

The partieipants in Seminar II will therefore include those
 
Division Superintendents and District Supervisors within whose
 



jurisdiction the participating school(s) will be located. 

Hence, it is necess.ary that an early decision be made in the 

ohoice of the divisions, the districts and schools for the 

IMPACT tryout. 

I. 	 Needed Infrmation 

A. 	In preparation for the Seminar-worKsnop, mne parTicl­

pants should bring with them the following information
 

relative to the proposed IMPACT site(s)i 

1. 	Division(s) in the region to participate in the
 

expanded tryout of TIPACT!
 

2. 	 Number of supervisory district(s) in each division 
to be included in the tryout; 

3. 	 Number and types (rural, semi-urbartn. urban) of 

school(2) in each supervisory district to be
 

included; and
 

4. 	Data on each school to be included in the tryouts
 

a. 	 Enrolment by grade level, and . 
b. 	 Administrative and teachkng personnel, 

specifically:
 

(1) 	 Official designation of sc1ool head 

(principal, head teacher, or teacher 

in-charge), 
(2) 	Number of irimary and intermediate 

teachers and the subjects the latter teach, 

(3) 	 Other educational personnel such as the 

guidance counselor, if any, and
 

(4) 11e.mbers of support staff and their 

pnsitions. 

B. 	 Suggestions 
Relative to the choice of site(s) for tryout,
 

INNOTECH rffers the following practical suggestionss
 

a. Interest. it will be best to start with a school
 



which will volunteer, and/or where..teachers are eager 
to - engage in the tryout; 

b. 	The community is receptive and willing to coqperate;
 
c, 	A high school is accessible which can-be a source of
 

tutors;
 

d. 	The school should represent a setting or conditions for
 
which the region (or division) is expecting to make
 
certain decisions 
on the basis of the tr yout results.
 

e. 	In anticipation of research studies, there should be
 
comparable schools which can be utilized as 
control
 

schools.
 
f. It would be good if the teacher-pupil ratio in the
 

proposed IMPACT site is typical or representative of
 
the teacher-pupil ratio in the region or dividion.
J 

g. It would be desirable if a statement of the reasons ry 
rationale for the choice of te IMPACT site can be
 
incorporated in the plan.
 

I, 	Output of the Seminar
 

The output of the seminar will be the plan for the
 
expanded tryout of the IMPACT system. 
 In its simplest
 
flm, the 	plan will consist of the following:
 

A. 	DeAsions concerning:
 

1. 	Choice of sites, and
 
2. 	Duration or number of years the tryout is 
to be
 

cJnducted. 

B. 	Organizational structure
 

1. 	Who ,will be. the project director? 
2. 	Who will constitute the administrative and
 

supervisory personnel?
 
3. 	What number and type(s) of professional teaching
 

personnel will be retained?
 



Criteria for these decisions includes
 

a. Teacher-pupil ratio to start with, and
 
b. 	Itinerant and special teachers needed.
 

4. 	Technical support staff
 

It is suggested that a small core staff be
 
formed with the initial function of coordinating
 
materials production and distribution. As much as
 
possible, this 
core stafi should -be recruited
 
from among the existing staff in the school.
 

C. 	 Other pre-launching activities 

Before launching the tryout, the school staff will
 
need to undertake sever~tl important activities, which
 

inolude:
 
1. 	Preparing a schedule of activities;
 

2. 	Assigning personnel;
 
3. 	 Undertaking a community survey for the following 

purposes: 

a. 	 Ti assess the people's readiness for the use 
of the IMPACT system, and 

b. 	To make an inventory of community resources.
 

4, Conducting an acceptance campaign; and 
5,. Developing strategies and preparing guidelines for: 

a. 	Grouping of children,
 
b. 	Prevision of learning places like kiosks 
or
 

converting corridors into learning places, and
 
c. 	Reproduction of materials.
 

D. 	Materials production/distribution
 

The following type" of materials need to be
 

reproduced and distributeds
 

i Modules 
a.. If the Cebu modules will be used, printing 



may be done by the original printer in Davao; 
or
 
b. 
 f the Sapang Palay modules will be used, rep­

roduction will entail stenciling, mimeographing
 
and binding the needed number of copies.
 

Depending on the arrangements, these can be
 
ordered from Sapang Palayeor reproduced in each
 
site.
 

2. Leader's Books/Post-Tests
 

Whichever set of modules are used, each site
 
will need to prepare leader's books and post-tests
 
for all modules beginning with Module 51.
 

'Again, depending on the arrangements, these
 
can be ordered from either Cebu or Sapang Palay, or
 
reproduced in each site.
 

3. Programmed Teaching Items
 

The modules for programmed Teaching contain the
 
items to be learned but there are accompanying
 
materials to 
be prepared either by the teacher, or
 
by a production unit-
 These include flash cards,
 
charts, posters; or these..may.just be written on
 
the board 
as the need would arise.
 

Suggestions
 

It is possible that 
 economy nay be effected if
 
production of some items is centra'lized in each region
 
or division.
 

E. 
Physical Plant and Facilities
 
The IMPAC.i 
 system necessitates a modification of
 

the conventional classroom, hence, the plan for the
 
tryout should make provisions for:
 
1. Contruction of kiosks 
or designation of learning
 

places;
 



j6 o
 

2. 	Restructuring ard enlarging of the library for
 

an intearated 1earning-reso.rce center;
 

3. 	Construction of shelves for storage of modules/
 

materials; and
 

4. 	Frovision of desks or carrels for individual
 

testing. 

F. Interlockin Q of Educational Innovation Projects in
 
the R~qion 

It is important that existing as well as new
 

educational innovation nrojects be looked into as
 

they contribute to the attainment of the goals and
 

targets set forth to equalize the benefits of edu­

cation. As such it is best that in the development
 

of the II,-!%CT delivery system, one considers the
 

needs of education existing in the regions and more
 

so, the ,programsand projects that would meet these
 

needs.
 

For examrle, as discussed ir Seminar I, it may 

be possible that existinq Decert.ralized Learning 

Resoo.rce Centers (DLRCs) can serve- 71s INTICT 

Community Learning Centers. It is hoped; however, 

that the experimental nature of the ex-oanded tryout 

of the INFM7CT system will he preserved. 

lNoreover, the Five Year Educational Development
 

Plan of the Region generatpd throuali the planning
 
exercise of ERODED (Progran, for Pecen.1ralized
 

Educational Developrient), may serve as a valuable
 

source of information.
 



Appendix L
 

LIST OF PERSONNEL
 



9?e-


Naga Project IMPACT Staff 
(January 1974-June 1979) 

A. R,eseaph Staff 

Projeot Director* 	 Dr. Concessa Milan Baduel 
Mr. Orlando B. Claveria 
Dr/!R*osetta F Mante 

Assoclate Project Diretor*-	 Dr. Rosetta F'. Mante 

Education Analyst 	 Mr. Leandro P. Sanchez 

InstruetouUtMetod Expert*** 	 Mr. Celedonio Abayata 
Mr. Leandt6 Scnchez 
Mrs. Aida L. Pasigna 

Instruetonal, Materlals Officer 	 Mr. Maxlmino Alcoseba 

Ruli Educattn, Coordinator 	 Mrs. Carolina Mendiola 

Subject Matter Specialists: 

Language 
English, Mrs. Aida Pasigna 
English, Grades I & II Mrs. Bibiana A. Conde 
English,. Grade II Miss Rebecca N. Belleza 
-English, Grades IV-,VI Miss Noima''Sellon 

*rhpeefndvidwls successively held the position of Project Director as 
folows: 

1. Dr. Baduel (January to June 1974) 
2. Mr. Claveria (July to December 	1974) 
3.,Dr- Mante (January 1975 to June 1979) 

**The position of Associate Project Director was disolved as of January 1975 

**$Three: Idividuals successively held the position of Instructional 
Metkods ,cpertas follows: 

1. Mr. Abayata (Januaiy to June 1974) 
2. •Mr. Sanchez '(July to December 	1974) 
3. Mrs. Pasigna (January 1975 to June 1979) 



Reading 
Readin, C "e.WTMise Lourdes Orat 
Reading, Grades .i. Miss RebeccaL. Belleza 
Reading Miss Lourdes Villahrrnsa 

Mathematlca Mr. Leand'ro Sanchez 
Mr. Abner Barriga 

Ma hm .tie , Grades I & II 'lr. Aguellas CaIwrukias 

Science )r.,Lily K. Sabulao 
'liss Rosa Rosos 

Applied Skills Ir.Jesus Murillo 

Soeial Studies 	 Irs. Esperanza Rodriguez 

Home E6ooiMnCs 	 irs. Romedia Mainit 

Advisor 	 lidhaeI B.. Nafh nson 

., .suipon Staff 

Adm. Finawee O~f cep 	 Miss Bernardita Danlot 
Miss Judith Gamelo 

Secretary 	 Mrs. Leticia Mangubat 

Typists 	 Mrs. Ruth Engracia 
Mr. Leonardo Gabison 
Miss Bemardita Daniot­
*Mrs. Rome! Carin 
Miss Elizabeth Elndr" 
Miss Edith Gimenez 
Mr., ,Al.feo Tadena 

Artits 	 Mr. Florentino Caliawan 
Mr. Julius Goyanko 
Mr. Ruben Carin 
Mr. Jeremiah Alvar 
Mr, Joseph Callnawant 

t. Domlciano Fealino 

Editor Mr.: NicerioL. Leanza 
Mr. Benjamin Montejo 

*This was a fjew posiion aced to the Support Staff In June 1976. 



Printers 


Collator/Binder 


Li er/Q4ator 

Diiver 

b* en Staff 

1,Prngi~als 

Mrs, Gil Lage 

Mrs, Flera Pamer 

Mrs$ Carlina Mendiola 

Mr, BeniI Tapaj 
Mr, Consh ta Tel 


..Mr Bipnvenido Eborde 
Mr1 Deciderio Catubig
 
Mr, atil.do Bojos 

A', te6o Alcoseba 
'Mi, Percival Beltran
 
nihMa.tildo Bojos 

Mr. Edgar Sychico
 
Mr. Pedro Magallon
 
Mr. Eliezer Ornapia
 
Mr, NO-Ison Osorio 
Mr. C!ihiaco Temper
 
Mr. Tiin±cn Tpmn].a 

.Miss, iF.loreoita Matugas 

Mr. Juanito Valmoria 
Mr. Jose 

Schools
 
Naalad Elementary School
 
Pangdan Elementary School
 
Lutac Elementary School
 
Balirong Elementary School
 
Uling Elementary School
 

2. Instruetional Supervisors, 

Naalad Elementary School
 

Mrs, Natividad Ramirez
 
Miss Myrna Repuno
 
Mrs. Constancia Ubas
 
Mrs, Leonila Namales
 
Mrs. Virginia Manuel
 

Panadan Elementary School
 

Mrs, Evangeline Lara 
Mrs. Norma Suarez 
Mrs. Lucena Nael 

Lutac Elementary School 
Mrs. 
Mrs. 
Mrs. 
Mrs. 

Dalisay Manugas
 
Estrella Moncada
 
Teresita do Leon
 
Carolina Abapo
 



Ballrong Selementar. School 
Miss Lolita Testa 
Mrs. Virginia Nacalaban 
Mrs. Carolina Manayoi 

Uing Elerientar&y School 
-Miss My~na Repallo 
Mrs. Antonia Rosalita 
Mrs. Gregorta Jimenez 
Mrs. Edna Ubas 

.3. IS Aides 
Lucite Villacorta 
Grace Omani 
Concordia Gesman 
Maria Labrador 
,Carmelita Cabonilas 

C. Local Steering tommittee 
Chairman 

Members 


Naalad Elementary School 
Pangdan Elementary School 
Lutac Elementary School 
Jalirong Elementary School 
Uling Elementary School 

School Principal 
Barrio Captain 
.. resident'of PTA 



'Solo Proyek PAMONG Staff' 
(Thnuary 1974 - June 1979) 

.. Research Staff 

Project.DLrector, 	 Drs. -5o.orham Respati 
Associate Director 	 Drs. Saleh Muntasir 

Instructional Methods Expert 	 Drs. Soehardjo Danusastro 

Instructional Methods Advisor 	 Drs. Soeharsini Arikunto 

Instructional Materials Officer 	 Drs. Maryono 

Subject Specialists: 

Language Specialists -

Indonesian PrS.SoethVidi 
Drs. Roesdi 

Javanese Mr. Soemitro S..N 
Mathematics Drs. Suparjo 

Science D s. Lithon Suhyoto 
Applied Skills Drs. Danarto 

Drs. Soeharsono­
Soci.al Studies Specialists Drs. Soehamo TS. 

Drs. Hananto 

Rural Education Coordinators 	 Drs. VWidada 
Mr. Sale6 

Support Staff 

Typists 	 Sardjono 
Hendrastutim Titit 
Haryanti', Sri Nur 
Nuryani, Suci -
Mutyastuiti, Sri 
Hendrayani, Letty 

Proofreaders 	 Sunarno. Sh., 
Maryono 

Sar wosri, Endand 

Prhltters 	 Sudjayachi 
Jakiman 



Printer Helpers 

Illustrators 
(Part-time) 

Mess enger 

Driver 

.School:Staff 

1. School Principals 

Mrs. Sudarti S.W. 
Mr. S. W!Airyanto 
Mr. Hadiosemarto 
Mr. S. Sudiyono 
Mr. Djatmiko 
Mrs. Siti Salemah 
Mr. Hadisusanto 
Mrs. S. Broto Pandio 

2. Instruc'tional Supervisors 

Mrs. Suharni 
Mr. Sorgito 
Mrs. Daryanto 
Mrs. B. L. Sunvarso 
Mr. Suzeng 
Mr. Jahim 
Mrs. Sarmini 'Malanggaten 
Mrs. Sri Fenty Sularti 
Mr. Sutjiwadi 
Mr. Suwadi -
M'-,. Palmantego 
Mrs.. Sumlyati 
Mr. Suratno 
Mrs. Ngatinem 
Mr. Sardiyanto 
Mrs. Harnani 
Mr. Sutardi 
Mrs. 1,idaningsih 
Mr. Supardl 
Mr. Sukadi 

Mrs. Sri Suharni 

Mrs. Satimah 

Mrs. Sutinah 


Sunvarso, Budi Santua 
Kliwon 

Soedarsahadi
 
Soebagyo.i.. 

Soebrosortrismo Suhuno 

SudJ iwatmako 

Schools 

Kebakkramat II
 
Kebakkramat III
 
Malanggaten I
 
Malanggaten II
 
Alastuwo I
 
Ala'stuwo II
 
BanJarharjo:
 
Banjarharjo
 

Schools 

Kebakkramat II
 
Kebakkramat II
 
Kebakkramat II
 
Kebakkramat III
 
Kebakkramat,III 
Kebakkramat III
 

I
 
Malanggaten I
 
Malanggaten I
 
Malanggaten II
 
Malanggaten II
 
Malanggaten II
 
AlastuwoI
 
Alastuwo I
 
Alastuwo I
 
Alastuwo II
 
Alastuwo 11
 
Alastuwo II
 
BanjarharJo
 
Banjarharjo
 
Banjarharjo
 
BanJarharJo
 
Banjarharjo
 



Lozal Steering Committee 

Chairman Village Head 

Members 

-

-

School Principals 
PTA Chairman 
Chairman of the PKK 
(Family WAelfare Promotion) 
Community Key Persons 



Sapang Palay Project IMPACT Staff 
(1976 - 1979) 

A. 	 Research Staff 

Project Director Mr;s.-.'Le9es S. Avena 

Instructional Systems Coordinator Miss; Flordeliza Avancena 

Subject Matter Specialists Mr. "£roadio P. Robes 
Mils :Rosalinda del Rosario 
Miss Milagros C. Pecson 
Miss , Ma. Teresa Cruz 

Support Staff 

Seeretary Lourdes Brilon 

Clerk Typists Mercy Borcena 
Carmela Cruz 

Illustrator Valentin de Leon 

,Mimeogppher Fabian Datig 

Messeager Antonio del Rosarlo 

B. School Staff 

1. Instruetional Supervisors 

Erlinda Mutdong
 
Elyira VWano
 
Celia Baagtas
 
Loida Nolvo
 
Maria Mateo
 
Mareana Pagtalunan
 
Amelia Sai'tos 
Myrna Sarmiento
 
Franois=, Cruz
 
Daisy H, Santos
 
Lolita Urbina
 
Romeo C, Mendoza
 



2. I.S. Aides 

Romualdo Ergand 
Luzviminda Tenerio 
Jose Ergana 
Erlinda Tidoy 
Norma Ramirez 
Leonila Aita 
Rosalinda Patlan 
Zenlaida Aruta 
Nilda Buenaventura 
Ester Nonho 
Winona Padosas 
GliCeria Flores 

C. Local Steering Committee 

Chairman Gov. Ignacio Santiago 

Vice-Chairman Mayor Jqse A. Guballa 

Co-Vice Chairrnan buperintendent Deltin R. Manuel 

Members 
-

-

AsstK' SuiOt.!iimeon Guevara 
Bqy..Capt,.Panfilo Bajarde 
S'K.B. 'lhaifman Lellani Narlo 
PTA President Basillo Dianon 



Lapu-Lapu City Project IMPACT Staff 
(1976 - 1979) 

Research Staff 

Project Director Mrs. Juanita Li. Rubi 

Instructional Systems Mr. Fernando T. Manching
Coordinator* Mr. Antero B. Abayata 

Subject Matter Specialists Mr. Napoleon B. Tumulak 
Mr. Jesus P. Kyamko 
Mr. Santos Pangatunan 

Support Staff:. 

Secretary Lina T. Celiz 

School Staff 

1. Ins tiuctt6nal Supervisors School 

Mrs. 
Mrs. 

Leonila Ang 
Pricilla Bensi 

Babag Elementary School 
Is 

Mrs. Yolanda Dungog 
Mrs. Aida Jamora 
Mrs. 
Mrs. 

Eduarda C. Labiaga 
Lourdes Y. Legara 

Gun-ob Elementary School 
of 

Mrs. 
Mrs. 
Mrs. 
Mrs. 

Celestina Ngujo 
Meguila Sobrenega

Lucia L. Antay 
Nimfa M. Imbang 

, 

Mactan Air Base Elementary School 
" 

Mrs. Catalina S. Gulmatico " 
Mrs. Teresita C. Lauro if 

2. Itinerant Teachers 

Mrs. Pacita Calingacion Babag Elementary School 
Mr. Virgllio Regis ,, 
Miss Anastacia Tampus Gun-ob Elementary School 
Mr. Juan Tampus ,, 
Mrs. Doris Tabotabo Mactan Air Base Elementary School 
Mrs. Neomedia Sabado " 

.Mr. Abayata took over the position when Mr. Manching transferred 
-ther position. 



3. I.S. 	Aides 

Tereso B. Ngujo 
A polinaria Patalinhug 
Dulcesima Elejorde 
Merly Imbang' 
Sally Elbanbuena 

C. 	 Local Steering Committee 

Chairman 

Vice-Chairman 

Members 

City Mayor Maximo V. Patalinjug, Jr. 

Supt. Leopoldo"E. Etulle 

Asst. Supt. Dolores P. Abellanosa 

YMCA Pres. Atty.'Federico Mercado 

'Lions Pres.Dr.:Manolo Espedido 

Jaycees Pres. Atty. Pedro Amores 

ABC Pres., Rosario Ybanez 
PTA Federation President 
KB Chairman Luisito Patalinjug 

UFLVP RubiPresident Dolores P. 

UCCiP Church Minister Marcos
 

Berame
 
Parish:.Priest Antonio Van Bermer
 



AppeM U 
SOUTREST-ALN ISTER$-0 F--DUCA-TTOaNM-OIZAgIJ­

(SEAMEO) 
REGIONAL CENTER FOR EDUCATIONAL INNOVATION AND TECHNOLOG
 

(INNOTECH)
 

RESEARCH QUESTI ONNAIRE 

Projeot IMPACT
 
(Instruetimnal Management by Parents,
 

Commdnity and Teachers)
 

As Instruetional Supervisors and other personnel in
 

Project IMPACT, it was your rare privilege to engage in a
 

developmental research activity of unprecedented novelty and
 
magnitude. The project ha generated a number of viable
 

concepts and practices which shall certainly enrich our
 

educational system. Many of these results are products of
 

the application of theories and hypotheses.
 

In all, you were at the forefront of the research study, 

whether as an I.S., a sqbject matter specialist, or itinerant 

teacher. Yeu put into practice what to Others were mere hy­

potheses and assumptions, In other words, therefore, you are 

the richest source of information about how the ideas behind 

Project IMPACT actually worked. 

To you, therefore, we wish to turn for your own obser­

vations and opinions, for confirmation, re-thinking or even
 

rejection of some 	of jUr pre-conceived notions about Project
 

IMPACT. Your opinion are desired conceL'ning each of the
 

points covered. So, kindly respond to all items. Please
 

answer sineerely, a*d share with us your real convictions
 

so that those who follow after you may have the benefit of
 

your wisdom.
 

I. First, about yourqelf i 

1. Name (Optional) 	 Age _ Sex 

2. Years mf teaching experience - in the conventional system
 

- in IMPACT 
3, In what IMPACT CLO are you assigned ? 

4. What is your position? 	 __ ,,_,_____,___ __ __ ,_ ,_, __ 

5. 	 Where in the jonventional system did you teach 

yural urban 



II. Your general impressions of IMPACTt
 

A. 	 If at the start you know what it was you were going to
 

go through in Project IMPACT, would you still have wanted
 

.to.j.o.in.theQ.JrojeCt? ._ ye.s no
 

Please say some th-ing abou-t you-r answers. 

B. 	Did IMPACT make you feel
 

more of a professional?
 

less of i 	 professional? 

(no 	 appreciable change in my self-percepti'bn) 

C. Did you feel left out in the curriculum development 

process? 

many times rarely 

sometime s never 

.. Did you, at times feel that you could be writing out a
 

better lesson plan than what the modules offered?
 

many times 

somine times 

E. 	In your school, did you or the 

to "cover" -a certain amount of 

periocd? 

often 

sometimes 


rarely 

_ never 

other I.S.'s feel.you had
 

material by the end of a 

rarely 

_ never 

£1tf
 



F. Did you feel that some subjects are best taught the 
conventional way? _ yes no 

dVhich subjects? 

u', _i.l y.ou 1ee.L lel't out in the evaluation of .yo.ur.pupils' 

progress? 

yes to some 

n.o 
 not 	really
 

H. 	Did you feel your work load was:
 

too heavy just right
 

heavy but not too mucH light
 

I. 	How many pupils (on the average) were in our care each
 

year?
 

Did you feel this number was:
 
too big just enough
 
big but manageable can still be 
increasod
 

J. 	 How much tim:e: did you spend in,maintaining discipline? 

more than half the time 

about half of -the time 

less than half of the time
 
only a rnall part of' the time
 

Do you feel this; time spent wasi 

too 	much
 

demandingf but not too much
 
just e.nnu ,h
 

not i strain on my time 

I 5
 



K. As an I.S. in an innovative system, did you feel the 

supervision extended to you was:.. 

_superior in qual-ity _of good quality 

v.ry r-,oodl in quo.lity can be greatly .improved 

If your answer -is less than "very good" what suggestion 

can you advance to improve the quality of superviaion? 

As a result of your experience with Project IMPACT, how 

would you really rate the effectiveness of the system? 

Please .xpres,yourself in some rdetail: 

. What is 

system? 

the one thing you liked most about the IMPACT 

. What is 

system? 

the one thing you disliked most about the IMPACT 
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III. On Programmed Teaching (PT)
 

your observations,A. 	 In your opinion, and as a result of 

who should be assign ed as Programmed Teachers? 

1. 	 All ].upils of Levels IV, V & VI 

2. 	 Only pupils of Levels V & VI
 

3. 	 Only Pupils of Levils VI 

4. 	 All Itright pupils, of Levels IV, V & VI 

Only bright pupils of Levels V & VI5. 
6. 	 Only bright Pupils of Level VI 

7. 	 Others (Please specify) 

B. 	What, in your best judgcmnt, is the optimum number of 

pupils which a Programmed Teacher of different levels 

could handle. 
No. of Pupils 

1. Level 	 TV Programmed Teachers 

2. Level 	 V Programmed Teachers 

3. Level 	 VI Programmed Teachers 

C. 	 From your observation,,, and experience, for which grade 

level did programmed teaching yield best results? 

1. 	 LIevel I only 

2. 	 Levels I & II 

3. 	 Levels I, II & III 

D. 	 From your observations and experience, how long should 
best recults?last forproframmecd teachinrv 

15 rninute.,; minutes.15 

30 minutes one hour 

others 
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E. 	 As scheduled, a programmed teacher was to have devoted 

the first 30 minutcs to programmed teaching, and the next 

30 m.n ut, -to, r, .1 wrh,. In actual practice, how 

di[d m p. 4tachcrs 2.pportlon time ir ogrammedt rafvr~'l 	 for 

.1 hour in proFr.armllned teachin?. .. 
"______ hOu -!rcgramrnc i]-c. ]:i 1/2 hour for reviewi/ and 

_"_ i/ hr)u1' prcI~raNmm,. teachin.!, aid i/f hor remedial work 

1/2 hour Kr prorr,.mmcd tt.,-l.ching and the programmed 

tkichui returned to his/her peer proups. 

F, 	 What of p]rog-,rammecl t,ichin-; de you like best? 

What .-f programm,_.d teaching do you rlislike most? 

Whalt w6uld you s.fu e.t. t-to correct the deflciency/ies
 

you'hwav juct cited?
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G. List down briefly the specific behaviors of a programmed 

teacher/s which you observed occurred repeatedly. 

H, List down your activities during the time programmed 

teaching was going on. 

IV. 

A. 

On Peer-Group Learning (PGL) 

From your experience, which would 

more effective types of grouping. 

Friends 

NeNeighbor-r -

Separate sexes 

Acording tn ability _ 

Heterogneous abilities 

you suggest as the 

Check as many: 

Mixed sexes 

Others (please indicate) 

_ _-__ _ 

B, How bie should a peer o-roup be? 

C. How" loni shnu1d 

1tf5 minut 

.. .... O- inute 

, ]jeer gfroup study be dt aL strbtdh? 

__',n5nutes 

_S o___ 'hour* 

_more (please indicate) 



Di, Did you find "contracting" y,;orkable? yes no
 

If yeo, please state the c:,dood points of contracting:
 

Tfno, p7s . ta'tc the week points of contracting: 

What*do you suggst to improve the wieak- ooints? . 

.......................... ................
 

.. .............. .......-.......
 

/Ihat other problems did you encounter wit-h respect to 

contracting?
 

.. .i ..
0 0 
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E. 'Do you think Peer-Group Learning should be introduced?
 

In all Levels IV, V & VI
 

__ Only in LVvelr' V & VI
 

_._._ .n. -n•IT ve _ V
 
Othe r. ( <-puc if:y.) 

Why? " 

F. 	 What are the good- points of P-G.L.? 

What werc the mor- r, ii defects of P.G.L.? 

G. 	 In general, what strg eSti.on.. can you give to improve 

peer-g.roup learnim. 7 

...... j,,(,C 	 ) I
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V. 	 TUTORS 

A. 	 To what extent did you have tutors for your pupils? 

-to a great extent to a little extent 

to some oxt nt n.on at all 

B. 	 Did you have a regular schedule for tutorials? 

_ yes no 

C. 	 Would you have preferred a regularly scheduled tutorial 
period? 

yes 	 no 

D. 	 How would you evaluate the performance of the tutors 

assigned 	 to you? 

a r.atrat h.lp to the pupils More of a 
Sof somu help to the pupilc; disturbance 

_ f littl.e help t( the pupil .... bad exaifples 

E, 	 What .neni;'veo, have bee.n pr-vid-d t( ericourage tutors 

to be re.lar in their atendanc_ and to do their best? 

Pleas:.e 	 rank thhe first three (3) in :ffectivness 

F, 	In your school, did you have provision for continuous 

evaluation and improvement of tutorial teaching? 

G_Hodiyes train no 

G. 	 How did you train teie twtors? 

"(9 ;j]
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H. 	 When you had tutors, ow long did they stay with a pupil? 

5 minutes to 25 minutes 15 minutes to 45 minutes 

10 minutes to 30 minutes _____ 20 minutes to 60 minutes 

I. 	If ycu had a choice, at which grade level would high 

schor'l tutors work best? 

L_____ IV 

Level !I 	 Level V 

Level III " 	 Level VI 

All 	Levels
 

Level. I 	 Level 

j. 	 What problems/difficulties did you encounter with tutors 

assigned to your class? 

VI, 	I.S. AIDES
 

A. 	 What the level attairnent your I.S,-ui,; 	 averag-e of of 
Aides?
 

rraduat,,es elementary school graduates 

______ . _ elementary schuol students 

_collc 

oi 00tubints 


h "I<ho .r.du;t.S_others
 
,oohoc!s-tudrnts____hi,:b 

B, 	In ,7our [:rtI u!'r r,.,mimunity, do you think you got the 

b"t ]-_ 	 no 

-Why?
 

/I
(")
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C. 	To what extent was the assistance of your aide beneficial
 

to you as an instructional supervisor? 

to a great extent to a little extent 

-to some extent not at all"." 

*.How about t t, pupils? 

...... toa great extent to a little extent 

tosome extent not at all 

D. 	How many I.S. Aides do you think you ought to have for
 

best results?
 

E. 	What problems/cdifficulti-o did you encounter with regard 

to the way the IS Aides performed their functions/duties? 

(Indicate) 

F. Were you able tc solve these problems? How? 

G. Arc you re-;i,.ly --ynvinceH that elmeh-1m.tary school IS. 's 

o-,hruld t,>am uf. with trained I.,. Aides? 

http:re-;i,.ly
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H. What other suggestions can you give to improve the quality
 

of assistance of T.S. Aides:
 

VII. ON COMMUNITY ASSISTANCE
 

A. 	As you recall, what types of assistance did the CLC get
 

from the parents and the community?
 

Please rank the ffirst three (3) in their frequencyz 

givingA financial assistance 
...giving free labor for construction and repair 

giving tec'hnicol assistance to-pupils-. 


.volunteerwork during school-wide activities 

participating in programs 

monitoring children's progress. 

tutorin - children's -progress
 
' bther..r ..........
 

Of the first three (3) checked, do you think the assistance
 

given was maximal?
 

aw._rage or ptimal?.__
 

. .. . minimal?
 
fim mi -l.hat
su~gestins could you give

If it wa =in,t ma..× mal.,.- ha su e. 

to impr vc it? 

' 5
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B. 	 Did your village head render maximal assistance in 

.persuading or motivating community members to support 

IMPACT?
 

yes
 

If 	 it was not maxima!., what else could he have done? 

VIIi. ABOU.T OUT-CF-.CHOOL YOUTHS 

A. 	 Did your school CLC succeed iv a-ttracting out-of-school 

youths?
 

What 'ou!d have been done to improve the performance of
 

your CI; in thio regard?
 

B. 	 Do you really think IMPACT should concern itself with 

the out-of-school youths? 

Please elabo'ra.te 

http:elabo'ra.te
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C, 	If you have any other suggestions to offer concerning 

things you think should be done to improve IrTACT, 

please write them here. 



Appendix N
 

Republic of the Philippines
 
Department of Educatinn -andCulture
 

OFFICE OF THE SECRETAIxY
 
Mo.n i la 

June 	19, 1974,
 

n7PAR'iT.ENT ORDER
 
No. 25, s. 1974.
 

INPLEMENTTNG GUIDELINES FOR THE POLICY 
ON BILINGUAL EDUCATION 

Tot 	 The Diroctor cf Public School-,

.inhe, Dir,:ctor of Privat,, Schools:
 
The Director of Vcaitionail Eduction:
 
Prcsi:nt:: of 
Stati ,rJ.lers and Universities 

1. In convonance with the provisions of he 1972 Consti­tution -and rr,.cclred policy of the National Board of Education 
on bilin:u.].is in th,.: scols, in ord,r to develop a bilingualn-itic cnornetat in the u':se nf both English and Piliino, the
Deprtr-ont of Educ-tion and Culture hereby promulgates the
ol.owingr]u (uideli.n,: frr the imo,imenta.tinn of the policy: 

a, Bib..in ,u.il *<.uctirnis defined op-rtinnally, as the 
se par te :s.e of Pilipino and Enflish is media of
instruct-ion in de-finite subjr-ct areao , pro- :Ied that
in .'.riv-i shal± budditirn,u:;1 in -.reas wherebe t' 

it I (':ay
 

b, The n: ]i.iL n F'i1-ie nd ipino nr media of instruction
shall_ be.:-in in Cr-,d,. iin ill schools. In Grades I and i,the versa .cu] r u i .-, the. lncality 01 place where the
school i.s loc'.t->dr1 :haill be the-, ,r .xili-ary medium ofins,truc-tior, h. L u,; of th,, ve,rnacular shall be r,.,sorted
to o "" - 'ry . fcilit t'; understanrin,; of
the- ce o p : .ir.; tought i;h. ,iugh the prescribed
rren,.q :,' th, . 1 tj:c English, Pilipino Arabic,or 

c. Englis ',rid Pi].ii ja,, shr].l b.-. taught .s 1 aguage
Oubju,.; in e.1 ,jrrd.-. in thc el'mentary and secondary
-chool: to "'ch.. thJ. goal of bilingualism. 

http:bilin:u.].is
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d. 	Pilipino shall be used as 
medium of instruction in the
 
following subject areass 
 social studies/social science,
character education, work education, health education 
and physical education. 

e, 	 New textbooks and other instructional materials shall
be developed for English and Pilipino language courses/
subjects aimed at developing competence in the use of
 
these languages.
 

f. 	New textbooks in the subjects mentioned in "d" shall be 
only in Pilipino. 

g. 	 The following schedul'e shall be adopted for the,
implementation of the bilingual education program for

all 	levels in the elementary and secondary schools:
 

(1) Phase I: School year 1974-75 through school
 
year 1977-78..
 

This four-year period shall be a transition
 
period in the use of Pilipino as medium of
 
instruction for the fnllowing'subjectst social
 
studies/social,science, work educati6n, character
 
education, health,and physical education.
 
Schools/school divisions in the Tagalog areas may

'begin to.-se Pilipino during the school year 197 -75
 
in the subjects named above. Schools/school divi­
sions in all other areas shall develop plans for
 
either an immediate or a gradual shift to Pilipino
 
as medium of instruction in the subjects named
 
above, depending on the availability of teaching

materials and teachers competent to teach in

Pilipino. English shall remain as 
medium of

instruction for all other 
courses.
 

(2) 	 Phase,' "1981-!,, School year 1978-79 through school year 

During this period, the use of Pilipino in
 
the 	 subjects named in "d" shall be: 

(a) Mandatory beginning school year 1978-79 in the
 
followingI 

Schools/school divisions in the 	Tagalog 
areas and all other schools/school divisions
 
that mac the shift to Pilipino during

school year 1974-75 in accordance with "g" 
above. 
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(b) Mandatory in all other schools in accordance
 
with the following schedules 

Primary; School year 1978-79 Intermediate; 
School year 1979-80 First and Second year high 
school; School yea,,r 1980-81 Third and Fourth
 
year high school; School year 1981-82. The 
use of English in all other subjects/course; in 
the i.c,mentary and secondary levels shall like­wise be mandattory. 

2. In-servic;2 traininr, propTrnms for the development of 
teachers' competence in the use of Pilipino as medium of 
instruction sh-ill be organized on the national, regional, and 
local levels under tlhi direction of appropriate personnel of
 
the Deportment of ELucation and Culture and its agencies and
 
instrumentalities with the cooperation of te, chers' colleges
 
mind universitics.
 

}. All schools/school divisions shall prepare long-rfnge 
plo.ns for teachrn in-service training and materials acquisition
Ind ,/or preparation. 

4. Tertiary institutions (collegiate aind graduate levels) 
are given. discretion to develop their own schedules of imple­
mentotion, providced that by the school year 1984, all graduates
of tertitory curricula should be able -to pass examinations in 
EngliFsh and/or Pilipino for thu practice of their professions. 

.5. This Department Order supersedes Department Order No. 91 
s. 1973. 

(Sgd.) JUAN L. MANUEL 
Secretary of Education and Culture 

i/o
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Republika ng Pilipinas
 
(Republic of the Philippines)
 

(KAGAWARAN NG EDUKASYON AT KULTURA)
 
(DEPARTMENT OF EDUCATION AND CULTURE)
 

Manila
 

April 19, 1977
 

DEPARTMENT ORDER
 
Po. 18, s. 1977 

GUIDELINES ON THE IMPLEMENTATION 
OF TIE YOUTH CIVIC ACTION PROGRAM
 

To: 	 Bureau Directors
 
Regional Directors
 
Chiefs of Services and Heads of Units
 
Coordinator, State Colleges and Universities
 
Heads of Private Schools, Colleges and Universities
 

1. Conformably with the directive of His Excellency, President 
Ferdinand E. Marcos to make the Youth Civic Action Program more 
significant for the youth in terms of truly meaningful experience 
in social and national service particularly in the rural and 
depressed communities, the revised guidelines on the implemen­
tation of the Youth Civic Action Program is hereby released for 
the information, guidance and compliance of those concerned.
 

2. Inclosed is a copy of the implementing guidelines of the 
Youth Civic Action Program (YCAP) which shall serve as compre­
honsive guide in the implementation of a more operational pro­
gram on youth participation in national development. This 
w*as prepared by a commitiee composed of representatives from 
various units of the Department, other government and non-govern­
ment agencies. 

3. The guidelines embody all the pertinent provisions of
 
previous Department Orders and Memoranda on the subject, revised
 
or amended accordingly on the basis of the officials. New pro­
visions designed to clarify certain aspects which have not
 
been clearly understood, have also been incorporated.
 

4. The guidelines include the fcllowing important aspects
 
concerning the administration of the Youth Civic Action Pro­
rram: Rationale; Objectives of the Program; Scope of the 

Program; Suggested YCAP Activities for the Elementary, 
Secondary and Post-secondary Levels; Other Alternatives in YCAP;
 
.nd National YCAP Model for Secondary and Post-secondary Levels.
 

( t
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5. 	 Rcports required from the field, as specified in the 
to: National YCAP Coordinating%,uidelins,shall be addres ;od 

Office, copy furni,.hed the ri:,g-rinal director, at the end of 

each r er a tar term. 

a-(. r-ional cnirr otnre od to e(-nduct, from "time to 

'time, re,;ionoil and/or division YCAP seminars to insure the 

Ceffoctive implemornttion of thQ YOUTH CIVIC ACTION PROGRAM. 

7. 'Do full. coopsr'tisn of. -ll concerned regarding this 
ma,.tter ic: enjoin(-. 

(SrD.) JUAN L. MANUEL 

Secretary of Educatinn and Culture 

..
i |dle i .11 0 S.C .SI •o e e e * * * .. * Qi. *. e e * o e iee e e * e 0 . •4 

GUIDELINES ON THI; IMPLEMEN TATION 
OF THE YOUTH CTVIC ACTION PROGRAM 

The following puidlince on thc implementation of the 
Youth Civic Action Prorim h,:.reby outlined for information 
and c<uidancc of ,II concerned: 

i3, SECONDARY LEVEL 

1. I. th( r;:condary lv, every student in each curri­
culuA y-r ::hrll prticipa te. actively in YCAP activities. 
Sccondary- tudcntr. in cchoola., coll.{>:a-, uid univer ities, 

t'ireuzh their :rchoo adminitrators and/cr YCAP cnordinators, 
s, p.trticipation in devclopment project ­

-
 thr 1 c;nritt(:a.parav r bT/ ]_c Yt C'L . 

I, .oc.ii P c~wm tt.': cImpo'sed af the school YC1'P 
corecdin'Ler , y 'I :the ivisione,,rr is-r-tion tr cho l I YCAP 

coo, it,- r an -thI, JC,, civic. actinn officer, shll identify 
the ?choo or' ccr-w -t/ pr-rt/-ctivi.L.a to be undertaken 

tlnv,ler t_,C ]nninf Of eaKh school year. T 'is 
iouF, ,rmviA-,, tI. -ch c ,,P ccror1tinmtor -Adequate time to 

pr:,ra n] at;cheljd ul , a:;u t participation in the provinci al 
:CAP ixriority pro :ct. 



3, Evaluation of YCAP performance shall be on the impact
 
of the school YCAP project in the development of the local
 
community, the number of YCAP participants, the positive 
affective and psychomotor changes among YCAP participants. 

L, YCAP being a curriculir subject should be indicated 
in the students Form 138. The grades obtaind on his parti­
cipation in YCAP p:rojects should be a part of the student's 
school records. To graduatie, a secondary student shall have 
obtainear at least 4 units of YCAP. 

5. No period specifically for YCAP shall be indicated 
in the school program effective school year 1977-78.
 

//3
 



Appendix 1
 

REPLIC,TIOF PROCEDURES
 

The eight basic stens below were useful in the process

of establishing Project ID-TACT. They may well be useful for
 
the tryout and certainly for full replicption. The stens
 
are not necessarily sequential. Most cpn be done simultpneously.

The stens are scheiq.ticqllv illustr-ted below
 

Imrnlementation Procedures
 

STEP I. 
Drawing memorandum
 
of Agreement (MEC,
 
EDPITAF, the Region,
 
INNOTEH).


T 1 STEP
 
Coordination with
 
Regional Agencies and,
 
Organizations
 

Choosing the Site &
 
_ Building Relationship.
 

Conducting Community

Survey
 

Condueting Acceptance
 
Camnaigns
 

Stabilizing Implemen­
tation Procedures 

STirP 7 
* ruitment and Train­
inj of I.,S.'s
 

STEPI
 
Launching the Project
 

Diagram adapted from Havelock, The Change Agent'q Quide
 
to-Innovation in Education. (Englewood, New Jersey.

Educational Technology Publications, 1973)
 

11 q­
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STEP 1. DRAWING THE IVEMOR.',NDUM OF AGREEMENT
 

For the purpose of a tryout, this step may not necessarily
 
be a formal sten. However, it is obvious thpt where there is 
need to locate resnonsi ility, establish cnnditions Pnd guide­
lines, and generally snell out details, then some form of 
binding.document will need to be, drawn ur. 

It is possible, therefore, thpt some form of mgreement 
may be made among the r.TC, EDPITAF, the Region and INNOTECH. 

STEP 2. 	COORDINATION (MEETTNG) WITH REGIONAL
 
AND LOCAL AGENCIES, OFFICES, ND
 
ORGAPTIZ.A.TIONS 

Comnatibilitf in work rel.tions is important, The 
first thing that needs to be develored., therefore, is a 
viable relationship with the regiona! F ncies, offices and 
organizations. 

Initially, all that might be necessary is to inform them 
of the tryomut :ctivity, Don.rrn-in nh the extent of the try­
out, some can be tapped for assistance -nd nctive coonpr-tion. 
A secure 	 and re_sona bly well-delineated helninF role is an 
essential point to stnrt with. 

Armong these the l-nders of the thefare frna. ,EEC, 
Governor and City M,yor, Division Superintendent, renre­
sentatives of PT, DLGCD, NEDA, iumpn Settlements, anronriqte 
nrivate entities and institution.s as well ns other oninion 
laaders of the community. 

STEP 3. 	CHOOSING THE SITE ' D PUIT.DTNG REI,,TIONSHIP 
WITH TE CLIENTELE 

One of the esnecial.lv difficul]t nrohlemo is *ecidins 
the site and decidin which school/s -h-ll conduct the try­
out. The project site environment is one n the many 
asspects to re cronsidered .ince it I.-the nrimary ]ocation of 
both the constr-intc .nd rindoures of the prni*ect, The 
environment includes b.-Ath tho e:,rvcit i.m0ol.itic-l, pnd 
social and economic forces t.hit siav imin,nre on the nroijoct 
o ne ra t i r)n 

http:esnecial.lv


Schools which'would like' to ungirde the, quality of punils'
 
achievement by using the IMPACT delivery system would need
 

•,,comparable schools to constitute the' control group. Criteria
 

:used..for. the tryout scho6ls should also be'.the criteria used
 

in 'sele.6ting the control schools.,''
 

The choice of the school'will be governed-by a number-of
 
In the' final choice, these criterip wi]l reflect
criteria. 


.mostly practical considerations, such as the following:
 

1. Interest. It vill be be.st to start with a school
 
eager
which 	will volunteer, and whose teachers are 


to. engage in the tryout
 

2. 	A dynamic supervisor (as Pro'lec't Director) will be
 

crucial
 

cooperpte.
3. 	 The community is receptive and willingr to 

There is a high school nearby (for .tutors)
ij, 

belong
are 	chosen, they should :ll
5. 	 If several schools 
to one supervisory district.
 

If a tryout is to be accompanied y "a systematicqlly plpnned
 

research, the criteria will include the hynotheses. Thus,
 

hypotheses may have to do with comnarative effectivenes in
 

terms of size of schools, location (rural vs. urbn, commercial
 

vs. industrial; agricultural vs, fishing, etc.), age of school
 

(experienced vs. riew teachers); etc.
 

Just by way of inforimation, the choice of the five Naga

* . 

schools for the original site was governed in Prt :,v the.
 

following criteria:
 

Is rural and tynical of country,
 

ner 	cent (or less) of children
 coo 	 Has approximately 50 

currently receiving a primary education (or has a need
 

to reduce educational costs),,
 

"" 	 Includes some 5-10 villages 6' different sizes within
 

' 	 fairly close geograjhical'nrximity,
 

... 	 Contains a sizable proportion of children who do not. 
speak the lahguage of instruction (which tynically is 

used beginning in the fourth grade), 

Has. relatively easy access to INOTECH
 

lob 	 Exhibits a willingness of villqges to nrtici-ate in
 

study.
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STEP 4. CONDUCTING C0IMTUMITY SURVEY 

In order to make intelligent decisions ind choices one
 
has to have an adequate undertanding of wh-t has occured, 
what is available, and what L relevant qnd useful.notenti.lly 
This task of informrtion r2triev], vws f'ound to be useful to 
the IMPACT project. Tt c;n be handled cometently ind with 
minimum effort if the re-earcher has ideas of whpt he needs 
before hn ctarts and ]_anis the communLty sur,°ey strategy. 

-This community survey, beside nroviding the rnrniect staff 
information -ibout the nu-nl',s -rofile, parent.l educ.tional 
and occurntinnr.! background, could "he 7o derin-d so ns to 

Pkilled in
reveal the availability of nersons and resources 


the community. These will lpter be useful to teach nunils 
some nractical ,rts skills and the possibility of snme tn be 
invited as resource snesker- on snme tonics. The survey 
reveals as well the soclo-economic profile of the community. 

V1hatever stratery one w'ould choose, an imnort-rr point 
to be considered is thnt it should not be very sophisticated 
so as to cost too much. 

STEP 5. CONDUCTITG ACCEPTANCE CAMPAIGN' 

The relationship with the region-). gencles and organi­
zations arnl thc 1r.itial encounters made in Sten 2 must have 
a strong bearinF on nlarning the cnnduct on good relatinnship. 
As a rule these agencie- and organiz-tions sfhould be involved 
in the planninfg and conducting< the. ini-tial and the fllo\,,-u-n 
accentance camaifgns. Probably it is ?t this stage ti-t the 
Steering Committee be organized. Thi. can be in 3 levels: 

1. Division Level SteeriMr, Committee:
 

- Governor/City rlayor. . 

- DEC Reinnal Director 

- President nf Fed ,"r-itin of PTA Presidents 

- Division Sunerintendent 

- Representatives nf ,UCCD, NEDA, Muman Setteements. 

1II
 



2. 	 District Level Steering Commi.ttee:
 

- Municipal Mayor 

- District Supervisor 

- Representative of Local School Board 

- Representatives of MLGCD, NEDA, Human S~ttlements 

3. 	 Village Level SteerinF Committee: 

- Village Tolitical leaders 

- Field Coordinator 

- President of PTA 

- Head of Youth Organization 

An authority sugge-ts some Poi nts to consider in build­
ing up an ideal re_,tinnhi, with the clients. These -noints 
could also serve as reminders on the conduct o-f the ;.ccent~nce 
campaigns. The -oints ore as followsi 

1) 	 Reci-procitY. The give an4 take relntior, enhances tranefer 
of information, nutu,- -preci-tion of the nroblem thus 
resultinu to an 4ccur tc ionosis of the situation. 
This relrtionr'hip en-hances inlrolvement qnd commitment. 

2) 	 Openness. This' i-, charact,,rized by onpennesf to listen 
to problems of others, 

3-) 	 Realistic Exn,,ct-,tinns'. From the outset, it is very 
important, to set reasonably realistic oxnectations. 
Do not over sell e'e]f to the innov.tion, Relative 
to this, oeratinnal scsedules of the Project should 
be flexibl]e. 

4) 	 Exectations of Reward. The project must be seen. to 

be a viable alternatv'o ano nrnvide the cnmmunitvf with 
significantly same -3tlation if not significantIv 

-irnproved situ,i:f n. 

) 	 So. dfinton,- roles, working ProceduresStructure. .. of 
and exnected outcor:< need to be Inid down (neither too 
regidly or too snrcificaly) and a meningful distribution 
of .abor and reward considerd. Th)e orgrnizPt3 on set-un 
of the systerma,. be presented here. 
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At the outset, teachers and administrators
6) 	 Minimum Threat. 
are to be assured that Project IMPACT was never meant to 

of P 	 job. It is intended
nut 	a teacher or supervisor out 


to cope with the nroblem of ever-incre-sing enrolment Pnd
 

the 	inaoility of the loutheast )isiongovornmentr to further 

increase the Pernentoge allocotion for educotion in their 

national budgets.
 

The 	conduct of the meetings
7) 	 Confrontation of Differences. 
should facilitate the community and the tenchers to talk 

systems. honest nonfrontntion
out 	differences in the AXn 

during the meetinrs may erase doubts Pnd suspicions. 

The 	Strategy
 

A, 	 How to work to gain grour acceptance? 

An effective way berins with diagnoyinR the forces 

for and anninst the Project Pnd beinF able to draw up 
a list of individuals -ho cqn fit under each of the 
following headinars, "innovptor", "resister" and "leader", 
Part of this annlysis is an in-ontory of lendership. 
Then the next stop is to use key people -ho hove good 

follower connections Ps steprinp stones. 

Ps
This stenninr stone strptegy works follows:1 

(1) First, introduce the innovation to P core groul; of
 
try out the innovation,
"innovators". Get them to 


and 	to demon­to become sonhisticsted in its use, 

strate it to others.
 

(2) 	 Second, begin to work with aome of the concerned 

citizens who are notentiol but not-yet-vocpl resist­

ers, answernx their questions ind showing them by 
does 	not violatedemonstration thot the inrovtion 

values ond does not threaten the survivalestablished 
not 	 Wbleof the system as thcy know it, If you Pre 

to receive any cooporatin from resiiters Pnd if 
they are nlready vocal nd mobilized, vou should at 

Yor 	 con to nrotcct the irnovntors Pndleast do what 
and 	 to m.ke the innovation _pes vulncrnble. This 

means being hard-heodeed, replistic, and scientific 
in noqr qonrvch l ha.n seund Pnd well-rensoned 

Havelock. Kid p. 123. 
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answers for legitimate questions. With these srfe­
guards, you may not be able to Sience your detractors 
but in many cases you may be able to disarm them and 
prevent them from turning the rest of the community 
against rou, 

(3) Third, bring the innovation to the attention of the
 
leaders, allowing- them to observe live demonstrations
 
by the innovators and to sound -ut the reactions of
 
potential resisters.
 

(b.) Allow t-e lenders to lead the way to accentpnce by 
the rest of the system., If possible, -et them to 
publicly commit themselves -nd org.nize themselves 
into sun9orting and enrdorsing committees'. 

B. How to Communicte 

Gaining, accentsncc of innovations., is in large part, 
a matter of effective communiction. The Problem is how 
to get the right ness e cross the ri.g.ht peorle in the 
right wayi so that accor.tpncc v'i7! follow. But it irn't 
that easy, Corriuninirn is i comlicated process 
stronl w infblmcnced v the prrsonlit.v of both the 
senders, the r,cclr, the message qnd the medium, 
Thus, the conduct of th- nccentnnce cmnqicns should 
be well n!nned bearinF in mind the folloMing: 

a) 	 the size and n 1.1. t,]tr of 1:e taret Frouns, The­
grou-nin- r.2V C') t oo thet ton-level guthority 
fig.ures in t'-;-cr.<runit.v the school qdministrntors 
and teachers: the commiunit opinion lenodrs nd the 
community t lrre. 

b) 	 choosing the r..rht medium for the right o-'ob nd on 
the rig.ht T .rn. Th-( medin -n n atterials thpt could 
be used are either n) one-way media, ie., lectures 
book-, hndoffs, Fl]ms, posters nnd chrts rnd 
demonstratioim;: b) two-way med i, i.0, -nerso to 
person contacts with le ,dr3, oninion loaders, 
potential resistc-rs rnd key neople; groun discussions, 
conferences and workshon.sF. The to-way media has 
an edge over the former in thot t"'ev nllo.w q counter­
message thus qiostinnO nd obioections c.?n get through. 
Cur 	 recoqi'nd-n-ian is to have both one.-wav and two­
w, 	 mocha in vnrinus combinations. 

http:workshon.sF
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c) keening your nrogram flexible. The value of pnl-nning,
 
the project operqtior util~inF a-steplbv-stem Pnroach
 

one
is unqupstionnbe, holrever, this should guard 


against being overlyv rig]id in the way the schelule 

is carried out. One should hc ever wi1Tlinr end redy 

to charnerl- ;s as the need qrises. Boin- flexible 
would either mean bene: rodv to reqd-nt the chanse, 

"shift gears" or ch'-ngc the imnlementation strat-g',. 

STEP 6. STABILIZICT IP,EP TATIOn PROCEDURES
 

As soon )s th, communit:, disnla,vs some sD.ns of acceptqnce 
the Steerin, Comittee can meet vi.th the INI'.TnTEC74 Task Force 
and the p)rosp)ectivre. Project StaJ.ff mrnmbcrs -, thresh out !ome 
of th, impnlem:ntati-n procedure.-, TI e .roun cn begin to 
vi'ueliss the deciions~a~. ~a~t hi,her ]ev,--l on whether to 
t ry the ovot or to 1: n,r . u v,,h-twhole .:, rconl " Jusit 
component they vmnt to try to i-ml. v,;nt she.ld be made clear at 
the start. This drciion will. be the bsis of thc sta±ffing 
an( n]iIr- the cre ;ion of to currcu us:. d.-v,:o-ifent unit 
and a rese.rch unit. 

the'9ith 	 the assistance from the TOTFC T Tnqar Force 
Oxmected output- of this step- thre- rrolect' s oerntional 
s-chedule .nd its chart of ,etivities by rhnises eon be drawn. 
Theose wou]d sJ:-rve a 1 nridolinos 

The opertionn1 :chedle of th;, Project beryond those 
alread'y accomplished in Steps 1. to 5I,may include the 
follovin.r phses: 

.. 	 Select and R,!cruit Field Site Perronnel 
2. Adapt an! R,.odule, to Local Tscded if Necessary 

3.,.. r ,n P : ,..for Different Comnonentsatt r .
 
. Conduct Orer. tic.rn Prorr-.me
 

5. 	 D - ..c ev-)!u ive ,easur.. 
6. 	 Conduct Trv-outi of th,. 7x-"rim- nt,-J Progr-nmes for 

DiffX:rort ,omponent (Lunch the prolcot) 
I ,'7. 	 Trairi.nrF * 

I I (IF T,S.'sSTEP 	7. TR,',,TT ,T ' 

InitiJly, th, tr-in.ng of the- techera ls Instructinnal 
Sunerv. re .,;i.11. he .o he con:Lucted in coor-tio, with 
IN,OTECr . r iru, ro: rU7"t the qche,-u1 r, mumt be for at 
least Lt.w ,al: 

The detais! of tis stn .ha1. be1 token up with the
 
ronper peraonnel,
 

http:tr-in.ng
http:Prorr-.me
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STEP B. LAUNCHING THE PROTECT 

The care exercised by the nlnners durina the rnlnning 
of the launching should more or les come up to if not exceed 
the care Piven durin the ilannin of the qccont.ncee cpmpnipns. 
Care shnuld be observrri thnt -!I groupe of bt!, the fnrml 
and opinion leaders be reprosonted if not eiven o n-rt duri:-. 
the lau.nching:- progrpm. M be it wjill be frood to involve 
as many leaders, members, rTmils, 'arents Pnd supnorters so 
as to gather the most involvement and commitment. 



Appendix Q 

MODULE WRITER'S 
PERFORMANCE ANALYSIS 

Action Agent_ 
 Date 

Designation 	 Output,
 

Modules for Levels 
I to III
A. EVALUATION FACTORS: Modules for Levels!. 

IV 	to VI
 
1. Quantity of Modules
 

KIND OF MODULE ihL.Abj OF ON SCHEDULE BEHIND 
SCHEDULE 	 SCHEDULE
 

. asic Modules 

b. 	Advanced Mod.
 

2. Quality of Modules 

CRITERIA 	 ;Untis- ISatis-
 !Very Out- Weightfactory Ifactory Satls- stand­
_2factory 
 ing
 

a. 	Suitability of 
 I 
Conce p t-/S liii . 7 10 
to grade level I 	 i0 

b. 	 Accuracy of 
task analysis 15 

cStatement"' rnf' 
objectives in F 10 
behavioral terms 

T. 	 Criterioni .. e e- 10fencer tes ts 
 10
 
c. 	sitability , 

instructior .ai 
s trategy 

approach anrl
 
prompting- tech­
nique -.
 
je ctive k/tsk: 

f. 	 Consistency of 
format ,.th the
 
model of pro,,--. 
 0
 
ramming used 



DESCRIPTIONS OF NUMERICAL RATINGS IN
 

PERFORMANCE ANALYSIS
 

.j -.. PREVIOUS REVISED:.' 
FORM "'FORM I _ _ _ _ _ __ _ _ _ _ _ 

*-ev s________il ___ ___ e s-*'-

2 6 Very satisfactory (Minor revisions 
____,____ _____.,.needed in less than .5% of the module) 

-3 Very Satisfactory"'(Minor Revisions 
S____~"~'r~in --. i?"ll +r5 .Oo± the " module 

4 4 Satisfactory (Maor Revisions.heded in 
. .. ... " ' " ° :'e 

l::-' 2of.te'mOdUle4*........ ............ ;i-'IJ~W'tha ,
 

5 3 Satisfacto'y (Major Revisions needed in 
.. ...... .... 50%..but.less than,7.5% of... from..2.5:to 

J 
mode).
________the 

ne.eded in --6 2 Satisf'actory (Major Revisions 
. - over!.3 but..ess..than 75 .of'.the module) 

77 1 Unsatisfactory (Major revisions. needed.' 

________ _______ in over .. of the i6dule) 

-Suggested Referencels 

Bloom; Benjamin S, Handbook on Formative and 
Summative EFaluation of Student Learning. 
New York: McGraw.-Hill,r Inc, 

-(ed): Taxonomy of Educational.Objectives. 
New Yorks David lcKay Co.. Inc., 1956. 

T]_" .ofMHearnng, •Davesvo K te- _a~aeen .. 

Ellson, Douglas G, e, al, Programmed Teachingt 
Effective Teaching by "Unqualified Teachers" 
(Final Report)i. Saigonz Regional Center 
for Educational Innovation and Technology, 1973. 

Espi:-, J-iu -. & Bi . i.aels.. in-
Programmed nsructional. Materiajls (A HandboOk 

............... '.f'or, Pr'ogram Wr ters ).Po 1 A JtQ, Qalif ornia i 
Fearon Publishers, Inc, 1967, 

., • /I-Jig­



Performance. Analysis (Continued) 

CRITERIA 	 Unsatis- Satis- JVery Out­
factnry facto ry ,atis- stand- eight 

.factor.y ing. 

g. 	 Languagp/Vocabu- '
 
lary Level:
 

1) 	 Simplicity. 
clarity and I 10 
accuracy
 

2) 	 Gramnmar -_ 

h, 	 Provision for ­
remediation 	 5
 

i., 	 Relevance (links 
to reral-life 5 
situations). ,_. 

I, 	 Technique used 
in Integration 5 

OVERALL AVERAGE: 

DESCRIPTION _ _ 

B, ACTION REQUIRED (If any) 

RATING OFFICIALS t 

INSTRUCTIONAL M7THODS EXPERT 	 EDITOR
 



Appendix R 

SAMPLE RADIO SCRIPT
 

English 

Radio Lesson No. 1
 

(For Module 13, Lessons 277, 278, 282 and 297)
 

. . . Music . . 

KINI ANG RADIO ISSON NO. 1 ALANG SA PROJECT IMPACT.
 

KINI MAOY MOANDAM NINYO ALANG SA INYONG PROGRAMMED 

LESSONS 277, 278, 282 UG 297 SA MODULE 13. 

(Pause.)
 

KOMUSTA KAMO, MGA BATA: 
 ANDAM NA BA KAMO SA PAGPAMINAW
 

KANAKO?
 

(Pause. Class Answers.)
 

KARON ANIAY MGA TUDLING NGA MOSULTI BAHIN NI NANAY. SI
 

NANAY NAGSUL-OB UG DALAG NGA SININA. ADUNA SIYAY ASUL
 

NGA PAYPAY. PAMINAW PAG-AYO KAY AKONG IPADUNGOG NINYO
 

ANG MGA TUDLING NGA ININGLES UG ANG KATUGBANG NIINI SA
 

BINISAYA. ANIA.
 

This is Mother.
 

(KINI SI NANAY.)
 

She wears a yellow dress.
 

(NAGSUL-OB SIYA UG DALAG NGA SININA.)
 

She has a blue fan.
 

(ADUNA SIYAY ASUL NGA PAYPAY.) 

This is a dress.
 

(KINI USA tK- qTr TTIA ) 

This is a fan. 
(KINI USA KA PAYPAY.) 

Mother has a blue fan.
 
(SI NANAY ADUNAY ASUL NGA PAYPAY.)
 



Mother has a yellow dress.
 

(SI NANAY ADUNAY DALAG NGA SININA.) 

Mother wears a yellow dress.
 

(NAGSUL-OB SI NANAY UG DALAG NGA SININA.) 

KARON, MGA BATA. KUHAA NINYO ANG INYONG ENGLISH BOOKLET,
 

, , . a muSIC . . . 

AKONG TUN-AN PAGBASA ANG MGA TUDLING NGA INYONG NADUNGOG, 

ANDAM NA BA KAMO SA LAING KALIHOKAN? 

(Pause. Class Answers.) 

ABLIHI ANG INYONG ENGLISH BOOKLET SA PAGE 1 
(Pause, Give the pupils enough time to turn the page.) 

IA,-AiA NINYO PAG-AYO ANG MGA TUDLING NGA ANAA SA BOOKLET. 

AKO ANG MODASA UG UNA SA MATAG TUDLING. UNYA, SUNDA KNI 
-A PAGBASA. PAMINA.'I PAG-AYO SAMTANG ANG INYONG MGA KATA 

ANAA SA TUDLING INGA AKONG BASAHON. 

(Pause.) 

This is Mothier. 

(Pause. Class reads) 

This is !iother. 

(Pause. Class reads)
 

She wears a yellow dress. 

(Pause. Class reads 

She wears a yellcw dress. 

(Pause. Class reads.) 

She has a blue fan. 

(Pause, Class reads.) 

She hacs e blue fan. 

This is s dress. 

(Pause. Class reads.) 

This is a dress. 



(Pause, Class reads.)
 

This is a fan. 

(Pc-use. Class reads.)
 

This is a fan,
 

(Pause. Class reads.)
 

Mother has a blue fan.
 

(Pause. Class reads.)
 

Mother has a blue fan.
 

(Pause. Class reads.)
 

Mother has a yellow dress.
 

(Pause. Class reads.)
 

Mother has a yellow dress.
 

(Pause. Class reads.)
 

Mother wears a yellow dress
 

(Pause. Class reads.)
 

Mother wears a yellow dress
 

(Pause. Class reads.)
 

ANHI NA LkNG TA DINHI KUTOB, MGA BATA. HIPUSA NA NINYO 

A'* INYONG MGA BOOKLETS. 

(Pause)
 

DIGA BATA, MAGLEKSiYON NA USAB MAKO UBAN SA INYONG 

PROGRAMMED TEACHER. 

3Y . . . 

S, . Music . . 
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SAMPLE PAGE FROM THE READER
 

Module 13 
(Lessons 277, 282 & 297)
 

1, This is Mother.
 

2t She wears a yellow dress.
 

3. 	She has a blue fan.
 

4. 	 This is a dress. 

5. 	 This is a fan. 

6. 	 Mother has a blue fan. 

7. 	Mother has a yellow dress.
 

8. 	Mother wears a yellow dress.
 

Sample Programmed Lessons
 

A. 	Lesson Programs Rounds
 

B. 	 Item Programs SIPG 

C. Contents Words on Chart 

D, Preparations 

1. 	Review the rounds programs and SIPG.
 
2. 	Practice reading the words/items.
 

You may ask the I.S. to teach you how to
 

pronounce the words correctly. 

3, Prepare the chart and the pointer. 

4. Point to a word as you say the task. 

Tasks CAN YOU READ THIS WORD? 

F. 	Items:
 

1. 	is 7. yellow 

2. 	Mother 8. this
 

3. 	This 9. fan
 

4. 	dress 10. blue
 

5. 	 She 11. mother 

6. 	wears 12. she
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SAMPLE PAGE FROM THE READER
 

Module 13
 
(Lessons 277, 282 & 297)
 

1. This is Mother. 

2, She wears a yellow dress. 

3. She has a blue fan.
 

4. This is a dress. 

5. This is a fan. 
6. Mother has a blue fan. 

7. Mother has a yellow dress.
 

8. Mother wears a yellow dress.
 

Sampe Programmed Lesson 

A. Lesson Programs Rounds
 

B. Item Programs SIPG 

C. Contents Words on Chart
 

D. Preparations
 

1. Review the rounds programs and SIPG. 
2. Practice reading the words/items.
 

You may ask the I.S. to teach you how to
 

pronounce the words correctly.
 

3. Prepare the chart and the pointer. 

4. Point to a word as you say the task.
 

. Tasks CAN YOU READ THIS WORD?
 

F. Itemss
 

1. is 7. yellow 
2. Mother 8. this
 

3. This 9. fan
 

4. dress 10. blue
 

5. She 11. mother 
6. wears 12. she 
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RESEARCH STUDIES ON IMPACT
 



U.1
 
IMPACT AS SEEN BY THE
 

INSTRUCTIONAL SUPERVISORS
 

To ascertain whether all the IMPACT concepts ancd assumptions 

have been worked out effectively and efficiently at the field
 
sites, an opinionnaire study was conducted among the implementors
 

of the IMPACT management system - the Instructional Supervisors 

(I.S. 's). 

It was considered important to gather the observations
 
and experiences of the I.S. 's and other members of the project
 
staff to get their perceptions on the many aspects of IMPACT.
 
Being at the front line of the project, the I.S.'s put into
 
practice what, to others, were only hypotheses and assumptions.
 
They are therefore the richest sources of information about
 
how the ideas behind Project IMPACT actually worked.
 

Their observations and opinions about IMPACT which are
 
most down to earth could be considered as bases for confirma­
tion, rethinking, or even rejection of some of the pre-con­
ceived notions about Project IMPACT. 

THE RESPONDENTS
 

Toward the end of Project IMPACT, the Research Division
 
of INNOTECH fielded a questionnaire to 33 Instructional Super­
visors of the Philippine IMPACT sites: Naga, Cebu, Lapu-Lapu City
 
in Cebu and Sapang Palay, San Jose Del Monte, Bulacan.
 

A total of 33 Instructional Supervisors (I.S.'s) in the
 

three IMPACT sites /-Naga (N=9); Lapu-Lapu City (N=12), and
 

Sapang Palay (N=1217 were included in the study. Except for
 

1 male I.S. in Sapang Palay, all the Instructional Supervisors
 

in the three sites were females. (Actually another male I.S.
 

in Naga could not respond to the questionnaire).
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The Sapang Palay l.S,'s are the youngest among the 

group, with a mean age of 25 years while Lapu-Lapu City I.S.'s 

are relatively the oldest in the group, with a mean age of 41 

years. The mean age for the Naga I.S.'s is 33 years. 

As a relocation site for the urban squatters in the
 

1970's, S apan(, Palay's CLC is relatively new, hence, that 

probably accounts for the younger cohort of teachers, 

The predominance of female teachers is not deliberate 

or a prerequisite to the IMPACT system. The fact is, in the 

Philippines there are rilore females than males who are attracted 

to elementary teaching. 

The l.S.'s have had relatively long years experience 

teaching in the conventional system. Of the three sites, 

Lapu-Lapu City T.S.'s had the highest average years of teach­

ing experience, which was 16 years; 2 years of which were in 

the IMPACT system and 14 years, in the conventional ;y.stem. 

Naga .,S. 's had a total average of 9 years teaching experience; 

3 years of which were in IMPACT and 6 years, in thi conven­

tional system. 

Sapang Palay T.S,'-, the youngest among the 1.S.'s lad 

a total average years of 4 years in the teaching profession; 

2 years eac'h in IKPACT and in the conventional system. 

Prior to the 1.S. '-s assinment to the IMPACT sy.siitem, 

thcYhad been teaching in the conventional system in different 

types of school. Except the Lapu-Lapu City I.S. 's, who were 

used to teaching in the urban schools, Naga and Sapang Palay 

I.S.'s have previously taught in the rural schools. 
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THE FINDINGS
 

It is not the purpose cf this paper to 1present the 
findings of the study as though they were facts or conclusive 

data. The innovative nature of IMPACT and its contro.rcersial 

aspects demand 

evaluation and 

that the 

scrutiny. 

system be subjected to continuing 

The fact, however, remains that there is a group of 

teachers who pioneered in the development of the system. 

Surely, their opinions, their observations and recommenda­

tions cannot be taken lightly. These shall be presented in 

the spirit of their bein;-, food for thought. There will be, 

therefore, a minimum of analysis, 

A. General Impressions on IMPACT 

To the open-ended question, "If at the start you
 

knew what it was you were going to go through in Pr6ject 

IMPACT, would you still have wanted to join the project?", 

thirty one of the 33 respondents replied in the affirmative 

and. only two said "no" 

Half of those who said "yes" (16) gave as their 

reason - to t7ain n,.re knowledge and experience. A 
similar reply - to learn s omethin(, about educational 

innovaticn was given by eight respondents. 

Nine res)ondents said they wanted to avoid preparing 
long, lesson plans since the materials of IMPACT were 

a].ready prepared. 

All the respondents in the three sites unanimously 

said that with their involvement in IMPACT, they felt
 

more of a professional, than otherwise. 



The feeling of being more of a professional vw.Ls corroborated 

by the generally ne-ative response to the question; "Did you 

feel left out in the curriculum development process?" This was 

asked on the ssumptA.on thait the "manageri.,1l" role of the 

teacher was in contr':alitien to her more direct involvement 

in the currieulu. rew-.op)nr-:nt in the conventional system. 

In IMhPACT, the roe' pons ibility for curriculum development was 

assumed by :t -roup of ,ubject mattor apcia.istc who wrote 

the modules, 

Approximately four-fifths or 61.82 per cent ol the I.S. 's 

in the three sites felt that they ,ere never left out in 

the curriculum rinvelnopi:n-c, process in IqP~ACT. Actually, the 

subject matter speci'lists receive] feecibncks fi.ot the I.S. 's 

on the pupil.' u ,,D f the mter feedbac ],-:ere thenelcrb-.,he 

the bas is of the deve]op);ent of' the materials, hence, the 

Is. 's believed tha_-t they were very much involved in the 

curri 2ulu,-i development process, 

The concept of curriculum development included the 

writing of lesson one * A follow-up questinn wns there­

fore asked: "Did yu fee! ,1t times th.t you could be 

writing i better lesson plan tha-t what the ;rodu]es offered?" 

Forty five Per cent of the Inltiruction.]... Supervi,,eors in 

the three a-lies opined thai they n 1v,-fc].t they coulld be 

writing out -. bette,r Le:i,, plan th: lw,,hat the modules offered. 

This was e apecilly tr, "mong l.S. ' a in Naig: (4.I) and 

,)apang Paly (P3, 3<) 

On the other hnnd, the Lapu-Lapu City I.J. 's (91.67;,) 

sornetimes felt that they could be viritin out a. bettor 
lesson plan. Vhether the attitude of the iapu-C'adu City 

I.S.*'a was a carry-o)ver of t 1ir 10] . ye are of be in, accustomed 

to the convntiono]. eyett; is_ . o'mathing tlt cannot be i{,;nored. 

iK$v 

http:ssumptA.on


The nature of the above.responses perhaps is more re­
lated 
to the quality of the modules than to the attitude of
 
the I.S.'2 to their professionl status. Individur
 
differences of pupils' needs 
in each field site coul, also
 
contribute to the desire of the .
1.S to modify the nodules 
to'suit their pupils neoein . Uniquone2. of n community and 
its neeY; should be takokn into considerption in th" nrepa­
ration of modulas.
 

Another related question was asked on the comwonly held
 
notion of "coverrp,;e" of content: "In your school, did you or
 
the other I.S. 's feel you had to "cover" n certain amount of 
materials by the end of a period?" One third or 39.3) per 
cent of the Instructional jupervisors in the three sites,
 

mostly the Lqpu-Lapu City and Sopnng F lay ,S.S's, revealed 
that they often timer feel they had to "cover" a certain 
amount of materials by the end of a period. More than one­

half or 55.56 of the NagalI.S,'s reported that they never 

felt that way. 

The rifferenee" of opinion rearding the 
coverage of
 
the content may bo dun to the varyin, length 
of ezposure of 
the I.S. 's on the use of these mnterinal. Nfaga I.S. ' had 
longer years experionce of usin Ihe mtnrials than the I.S. 's 
in the other sites. If this i a fnctor, it neeKK further 
verification. 

In IMPACT, lessons are mostly in modular form, however,
 
there 
are certain subject: that were not modularized such as 
Music, Art; and P.. Wihether the I.S.'r agree or disagree 
that some subject , are bent taugiht the conventions , way, the 
question was asked ; "Did you Vel,that some subjects are 
best taught the conventional way? If yor:-, which subjects?" 

('
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Lapu-Lapu City arnd Sa]pang Palay 1.S. 'c were unanimous
 

in saying "yes". Only 1 or 11.11/ of the Naga l.S.'s said
 
\ I,
 

yesQto the same qu,-!5tion.
 

The subjcts that were mentioned to be better taught
 

in the convntional way with the corr',ponding number of
 

respondents ajree ina to it were: music (19) 7. ,.TL
 

(18) 54, 54, nhthcraatics (15) 45.45/, Arts (Y ) 42.42%,
 

Language Arts (11) 3.33/, ' d Work Education (10) 0.30/.
 

Thi, "gcin could be a reflection on the qual.ity of 

the modules prepared for these subjects than to the attitude 

of the I.S.-,. 

EvAluation of pupils' progress in IMPACT is extremely 

important in IMPACT becau-e of th, concept of mas tery 

learning. Tvu:.tion, measure, are built-in the modules 

The Ti,, ' do not write to, t questions. As reveale& by the 

responses of the : .3. 's to the quostion; "Did you feel left 

out in the evoluation of your puplp s ' progress ?", all the 

Instructiona1 5uperv:s orirs, except two in Naga, neve?. felt 

left out in the eve lootion of their pupils progreo. 

Thu concept of -valuation goes bevond paper nd pencil 

tests, It in th function o1" the I.3. to be watchful 

(evaluativ,) of '-ry individual learninn difficulties during 

the learn n period, so tha t spacial :rttontion to pupils 

needing hlp (tutorigc) can be ;,iv,, 

A very mrarkio, deprrtur. of IPACT from the conventional 

system i: the incre'nod to.cher-p,)opil ratio, hence, the work 

load and its attond ant impilication to the ma intenance of 

disciplin-. 

Morn than thro-fourth or 78.791 nI' the I.3.'s in the 

three Ite; felt t -:'t the.i. wrk loads5 were "hevy" but that 

these. were "not too much" lfor thom. A =11:]] percentage.a of 

Lapu-Lapu City -:nd t nF ... I.S.1z, .33 :udW .ip -'s Fry ' an 67 , 
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respectively, felt that their wor% loads were "too heavy" 
for them. In contrast, a little less than one-half' of 
the S,'s (i.,1J.), felt thnt their work loads were 
"just right" for them. Not one feit the work load Vas 
.. light", 

Since IMPACT is non-Fraderd, the Instructional Supor­
visor may theoreticnlly handle 2 to 4 fMilies:of multi­
level pupils , provided the entire rqroup she manaes does 
not exceed 200 pupil, . In practice, however, the 
questionnaire revealed thnt 100 is the average number of 
pupils urvWer ennoh I.S. 's. The respondents believed that 
100 pupils is bir but nevertheless, manageable, and that 
moreover 100 is just right for one I.S. 

E. On Programmed Teaching 

Programmed 'eachin'; is th. muin mode of learnin{-g 
for Levels T - III. The us of upper level pupils to 
"program tWeaoh" wDn b far th rmos t commonly criticised 
aspect of IFAC'', Yrt, obsrrvati n- showed tha t it is, 
in fa ct, n very el'ff-ctive monde, 

The re onse, of the I,* S . '.s rovewaled that more than 

one-half of them in, the three vi.te: vere in- the Opinion 

that all lovei IV, V "i,: 'VI pupils could be assigned a. 

Programmed TanSchorA 

A number of th,: I.S . 'C (9) in the other. hand believed 
that only the bright pupils of' Levels IV, V and VI pupils 
be nssined ,, Pro,,ramrred Teachers. 

These finding nt l.e;.t 6nofirrmQd the decigion to 
utilize all upper A1,vc! pupil: as Pr'granmod Teachers 

instead of j ust the br igt, onew:.. 

/3
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All the I.S.'s were unanimous in their opinion that 

ten pupils or leas i the optimum number of pupils a 

Programmed Teache.r should hand -whcther he will be 

Level TV, V, or VT. 

The u:,un 1 lrnf;th of time devoted to actual teachinsg 
in Programmed TenchinC ip 30 minutes and the other 30 
minutes is for tu;orine, the slow learners in the group. 

On the cuestion, "How long -hDInuli pro.rammed teach­

ing las t for best result" ?" the nS'nhave dif'ering; 
opinions r.'egarding this aspect 

More than one-haf] or 69. (9 pr cent of the I.S. ' 

believed that 40C to 4.5 . jule:: is most ideal for progra:mmed 

teachinq to yi.:id best results. 

A sn2llcr p:rcontag;e , 18.18%,preferred the usual 
one-hnlf t1nchin, while only three indicnted one hour. 
No one indicatd 15 .ijoutoc o .ore than one hour. 

A onrli-or m ntion , typically in a programmed 

teachi:n. oh,. .nt1, n PT ovntev the first 30 minutes to 

programm: i tchin,, on,, the next 3)0 mirutes to tutoring 
work. WhothI r thi. :n b:.dii.l., : ,: foil..owd in actual. 

proct ice, th, ques-tin =o n "I: actual practice, 

how did m6ot pror-amid to cherp apportion time for 

programm I tw. ohi ' 

R,:pcn. of th . ,, ''T : how H var iety of practice. 

About e-, or . o,.1f the I.S. 's followed theyhird 

typicnl .O:hodul. of 1i1?.T that .W. - ori,,-ho].f hour' P. ard 

one-half our r, ri i wnikc A ,:Aller percentag{e, 
30.30 , ali. ,u-., ip .. , pcorted tha t they spent 

One hour in pwn c.hinr 'J.. n, while 3 or 24.2 spent 

one-ha][oL hou".r l'".e- nn l r.view',:Trn' in": one-h hour 

Four of Snjai. ' l: 1,.* .. p .eforrd one-half hourth, : 

PT and the Prorimr:',d jrecher ye'turnn to her p0or-group, 
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The responses seem to mirror the ability on the 

part of both the I.S. 's nn the PT's to sustain otten­

tion and maintain ,'1iscipline. 

Several advnnti es of Proramrnmed To;nching were noted 
by the I.S. ' s. Youtncer pupils who are undcr a pro :rannled 
teacher arc Peen to foo at Ce rndco ven got clone].r 

attached to -the ro.:ramd ten:chrA. iThe progranud 

teachers, on th- clthe; ho,''nd, develop Cood person'lity on(d 

mana.oriol .skills in to' chin , slf- tudy and disc i.line 
responsibi lity, snif-confkdann. and loedarship, It ,a.; 

also pointed out tha t in :ro rnmad teaching, )upils learn 

more rnd are encourred to learn by the use of incentives. 

These findings clearly confirm the observations and 
clalims made on IWFACT by frequent visitors to the IMPAC. 
field sites wh . noted thu t "IMPACT pupils are more s]pon­
taniou, and uninhibited in their activities. They are 
more sociable, they becom- jrood leaders and more reliabl e." 
The pu]pil in hi c'pscity is programmed teachor is looked. 
up to, obeyed and rspected by th, younger pupils. 

On the othr hand, son, i.nftructinna.l problems and 

d iff.cu].ti.:s wera onoountored ini th: fie]_d in the use of 

Programmed Tin,chir whiich may noed further r cex,- ination 

and rethinklC. 

Some of the preP l os raised by the T '. included 
the resrto nt in c xpar~ning the prgri med 1,Icscens, The 

I.S .'s were told to stric;ly mp ly with the module 

lessons, Diff icuity in t,.chn: i.temm were alsb trace(l 
to the incompetent PT' s* Nero.over, The. I,,S 's felt that 

there worn ton mqny itm.. to lmrn, Irregular attendance 

of PT '.swas u ni:Lve r o ly noted, 

/1-o
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The problems and dif.fic;J.tien cited in the previous 
question, prompted n re.atod question to b; asked, "What 
would you suirest to correct the deficiencies you ha.v 
cited?" 

A number of 1.S. 's (10) believed that to correct the 
problem regardina; the restraint in expanding the prora: ,r;,ed 
lessons, th. l.S.'2 should provide enrichment lessons.
 
They al.so s osugg-eted that the number of lessons be reduced
 
to n minimum; .nd more training be given, to the P, 'i.. 's.
 

The role of the I.S.'s in IMPACT is changed to that
 
of a facilitator of pupils learning. Unlike theiri' 
 counter­
part in the ,raj:itional schools who engage in direct 
teachinC, tiho I.S. mangnes pupil learning. The I.3. 's 
weore therefor ask d to list down their activities during
 
the time pro,:ronram,-d to chin was going on.
 

.As revenld by the I. S. ' a, their activities were 
directe( min].rly in a :,isating; and gu iding the P.,. 's as 
well as the pupils. Amon;g "t;1' most, spec.ific activities 
they cited vere; h ]iin the F',' . ' a in their teachini.g: 

d ifficulties (]), o..erving the P *.T. a whether' they 
teach the io.,m prr granm properly (13), remedia.tin; pupils 
with difficu]tis (5), check inr: th, program of the 
activitiee (k). 

Althou-1 . do not1.3. 'T givu direct toaching and there 
is no definite time allotment for the tasks of monitoring 
learning, thq rm:dn a en their" timu and attontion seem 
enouglh to keep them busy anrd v il.ant all day. 



C, On Peer-Group Learning (PGL) 

---P er- .up ( ..... as.on. - ,,..-Learring--(GL o... -the*-effective+.----. 
learning management techniques employed in -the IMPACT 

system, utilizes groups of pupils,- composed of2 5 -to 6 
members. Typically, the groups are heterogeneous in 
ability but they are studying the same core modules,
 

The I.S.-'s were generally in accord with hetero­

geneous rouping. In addition, howov': , ninety fu
 
per cent of the I.S.',s preferred, pupils who arefriends,
 
neighbors, relatives and of 
mixed sexes to be grouped
 
together and preferably the group be limited to less
 
than 10 pupils.
 

The orig.inal scheme actually suggested that grouping should 
bo by. friends; heighbors, relatives and of mixed sexes. 
Family members, will want to feel responsible for each
 
other, and friends and neighbors will have groater
 
feeling of responsibility. The mixing of sexes.in each
 
group is also important in the socialization of children.
 

The findings also show that the I.S.'s in each site 
do not agree on a commo i length of peer-group study
 
period. Suggestions range from 30 minutes to .one hour.. 
This clearly suggests the need for more flexibility .in 

following time schedules. It may well be worth consider­
ing to give leeway in adjusting time periods to give
 
allowance for individual differences of pupils.
 

One significant feature of PGL is "contracting"
 

In "contracting", Levels 4 to 6 pupils sign a group

contract with their I.S. at the'start of each week, The
 

contract specifies the objectives set by a group to
 
attain in a week. To ascertain whether this feature in
 
PGL is effective, the question was asked; "Did you' find
 
"1contracting workable?" One third of tho 1.5 found
Is 

http:sexes.in
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"contracting" workable. The I.S, Is claimed Ithat 
"1contracting" developed responsibility and self-direction, 
cooperation and promptnessiiin the pupils. 

The two Naga I.S.'s who did not find cQntracting
 
workable alleged tha on the contrary, slow learners lag,
 
behind the 'group and that the accomplishment of the..
 
contract is .hampered by the limited number of modules.
 

Othcr significant problems with respect to 
contract­
ing, as citted by the I.S.'s were: failure of the_?upils 
to comply with the 
terms of the contract: absent memnbes
_ 
lag behind the group achievement; pupils who failel, to 
finish the required modules are left behind hence, another 
contract have to 
be made for them.
 

The following were cited by the l.S. 's 
as among.
 
the more glaring defects of Peer-Group Learning; the
 
ill-effects of the competitive situation betwee n the fast
 

and slow learners, communication problem due to language
 
difficulty, and some disciplinary prol on pupils'
 
behaviors and practices.
 

Suggested remedies 
to the above included: fast 
,,learners should be assigned as leaders during the first
 
semester instead of rotating the leadership. This wbuld
 
minimize the 
ill-effects of thecmpetitive nature of the

pupils.
 

D. Tutors 

In the IMPACT system, tutorial form ho'e component
 
of the management system. Levels 4 to.6 puptls 
are
 
tutored by hih school students, parents, relatives
 
and neighbors at the Learning Center 
or at hd6"e. In this
 
connection, the l.S. 's were 
asked, "To what extent did you
 
have tutors for your pupils?"
 

/Z
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V . One-half' of' the IS's in the three sites indicated 
the response, "to some extenit", while a little less "than 

one-half, mostly the Sapang Palay I.S.'s indicated 

little extent" Sapang Palay I.Sj, 's seemed to have 

o a 

availed 1/ 

little of the assistance of tutors, because as reported by 

the I.S, 's, the tutors who were assigned to them apparently 

were; no'c iterested in teaching the slow learners and were 
frequently absen't from their scheduled tutorial assignmont.. 

' 

The, I.S,'s revealed that they prefer, and that they 

followed a regular ',schedule for tutorials. In fact, the 

Sapang Palay I.So.'swho expressed dissatfsf'dtion over 

tutors, still set aside a regular schedule for tutorials. 

f 

Tutoring is one of the significant provisions of -the 
IMPACT system for the,..slow learners to help them attain 

mastery learning. 'Evidently the I.S. 's are convinoed ,of 
the importance of'?:tutoring slow pupils. Since most of 
the, tutors were elementary graduates and high school 
students who tutor only during their free: time, the IS.'s 

must have felt the convenience of preparinga tutorial 

schedule that 'was mutually agreeable to both-the tutors 

and the tutees. 

On the quality of performance of the tutors, the 

I.S. 's were asked to evaluate the pcP2,ormance of the 

tutors assigned to them. 

More than one-half or 57,58 per cent of the I,S. 's 

gave their tutor's a positive rati'ng which meant that they 
were "a.great help to the pupils", as against 27,27 per 

cent who gave the rating, "of some help to the pupils". 

44.z 

Five of the twelve Sapang Palay I.S. 's gave the 

lowest rating to their tutors as indicated by their 

response, '.of little help to the pupils": This rating is 
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supported by a subsequent response to a question 

where they revealed that the tutors assigned to thel 

were not interested in their tutorial assigri nents. 

It appears that, aacordin: to 22 of 33 I.S. 's, the 

tutors were orientd on their roles and trained for the 

job by the IPACT FAd Coordinators. As part of the 

training, they were made to study the modules after 

which they were siven a test to qualify as tutors. 

The responses seem to indicate that the tutors 

receive good traininV, however, there were still tutors 

who did not perform their job well. This problem could 

possibly be a result of some other factors like, otiva­

tion but not on the quality of tranin they received, 

The next quo: tion was asked of the I.S.'s! "Whon you 

had tutors, how lona did they -toy with a pupil?" This 

question was a:ked on the assumption that length of tioe 

in tutorin{ is an indication of -the degree of the tutors' 

motivation. 

RIasponses of the I.S. 's show that 81.82 per cent 

reported that their tutors stayed with their pupils for 

20 to 60 minutes as againSt 16.6 per cent, all of Nag . 

who said that their -tutors stayed with their pupil. from 

10 to 45 minutes. 
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Tho length of time indicated by mos t of the I.S , 2 

especially those from Sapang Palay, may indicate that 

motivation is not l.cking cn tutors who did their job, 

Another question w.'iv askeds "If you had a choice p'-, 

which grade level would high school tutors work be c,-'?' 

Responses of the Ti.S. 's show v\aryinZo choices, 

Fifteen of 33 I.3, 'o pointed out that high school 

tutor could worked best with Level ITI; and 12, mostly 

the Sapang Pnly IS. 's, believed that they are equally 

capable to tutor pupils in all levels, Some responses 

also revealed choices in Levals .lndII. 

In the oriinal concept, tutorinn was to be given 

to Levels TV, V and VI pupils whose difficultiec have 

been identified. They are tutored on the basis of 

their wenk.].ne ss aes identified by the results of 

the module post-tests. 

http:wenk.].ne
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The mention of Level III by almost half of the 

rcsponc-.nts i7 rnther si;nificAnt. Level III is a tran­

sition a:ra c ,,nd perhal -the-. pupils really needrll the 

help hva ilable. 

The re s:ons o ravo rd tha-,t amon thn greatest 

problems; ofncountored by the I.S. 's with their tutors 

are: the apparent lAck of interest of some tutors to 

teach, the wekntw's; of some tutors in some subjects, 

tardiness of tutor: comin, to teach. 

E. I.S. Aides 

The Instructional Supervisors in IMPACT are assisted 
by a non-profsnionally trained Nide. The aide should at 

least be nn e.lemontrary school !rqduate. 

Thn .r.t t t ,:r enta . of the, I.S.'. Aides (69.,69%) 
were higeh school t ntn: nnd ,,:r-ua.:. There vweru only 

15 per cant who weor el. 'c :'tduents and the samc per­

c.n'towo who wor, ."., nti'ry rardu"'!te. 

S<anpi P1]V atnd Lapu-Lanpu City have mad , use of I.S. 
Aides who wro iet ,'-' noll. ::tudents., iagn did not 

have IW. Aid, who hv rchud the coll.e 1.lvel. Th,. 
fact howov.r, iR', t,-t otte Rat availablc a.id nc­they be. 

in the:ir rep.cs .tiv,..": o mu n.ty. It must be noted thnt 
N , in: ;i ruri co:v--tulqty wh r a s both "jung Pal.y and 

Lapu-Lapu ar :;,cmi- ran. 

The I.S. ' s wr, ink.ad about th. extent of benefit 

derived from the I.. Aids. 

In th, cyinon oF the I.S. 'K;, the I.S. Aides werc 

equally bonefcil,] to thu I.. 's and the pupils. 

/Z
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I.S. kidoc worn considered beneficiAl "to a groat 
extent" to the . by 98?.. 81 . 21 indicated tW.7 were 
beneficial to the pupil.: "to a nraet .xtcnt". 

Normally, ,ch 1.3 . Ml ho1vo ono. IS, A" . T'ihe 
opinion of the I S. ' w,ur, asked rq.qdinC the nuM;bcr of 
Aides they ought to h v fnr bast rult. 

Responss of th- I oS. shows tha:t they wore more 
inclined to hav,: two AWids; rathur than only one. Naa and 
Sapang P.qly 1.. 's a .rticularly seem to favor havira two 
Aides than or. 

The preferenc, for two Aides is perhaps more of an 
expression of rn i'1..l number r:-ther the.n an expression 
of inadequacy of "nsin; t.nce of ira.e , Tho previous
roSpoisuv oF thi 3.'r o , .evnoisd their 

satinf actionr of the prformo nc o' the ir Aids:3, hence, onc.e 
I.S. Ai. 1.3. tofor -och t 0 Muificent. 

On rprobis/d iff culti- onceunio.red with roa.ivd to 
the way I. S Aid,. p::rnr.d thi i functions/duties, the 
I.S.'s mentionad:, ii.y f. th, I. . Aide to (icipline 

Pupilis , a-b'entc., I of W.as, incomoe tnce, in record keeping 
nnd chockina of&tr:-: p:p,,..- rpd r,e :rcinr them. 

S.ven of 33 Is. 's did" not raspond to this item ,hile 
three indicated th.t they dr not have any problom with their 

Aides. 

As reveld by thir rcponow., majority of the I.S. 's, 
28 or ,4 . P. worn nvincu-V on th, ,ff' ctiveness of teamin. 
up the 1.3. "nrd h. Pon-:rofssion;.ly trained I.1, Aide. 
Only 1; id not .,r, on the t.pm up. Lrapu-Iopu City 

*. ' oil i l nn,/'u' n fA to i t77 up,15 

Of tho:, '.','n did not F'vor tho t;em-up, thy .roferrod 

not to r:iv,Y'ny rea son for th. , r nt vN r-spon , 

http:Pon-:rofssion;.ly


Appendix U.2 

LIST OF GRADUATE STUDIES ABOUT PROJECT IMPACT., . 

A. 	 STUDIES CO.M7PLETED AT TIE 	CEBU STATE COLLEGE, CEEU CI'kY 

1. 	 A Compra'tive Eva lua tio of the Achivsment inLangrua:r; of Lev,1. IV IMPACT Pupil-s- Grade IV 
Non-IMPACT Puils of Naga School Dil:triets :I (:nIII,
Cebu School r1 ion 	 1978- 1979 (by Mrs. Sionita C. Bucao) 

2. 	 A Compartive Evaluation of the Achievement in 1o--)
Econon'ics of Level VT ITVIPACT Pupils and Grade VI 
Non-IMPACT Pupils of Na School Districts I and II,
Cc.bu 	 School Division 1978 - 1979 (by Mrs. Romelia M. Manit) 

3, 	 A Comparative Evaluation of the Achievement in Reading
of Level TV IMPACT Pupils and Grade IV Non-IMPACT Pupils
of N-gsn. School Districts I and II, Cebu School Division 
1978 - 1979 (by N.,rs;. Braulia C. Ornopia) 

4. 	 A Cop.ip-rativ- Evaluation of the Achievement in Science
of Level IV IMPACT Pupi].s and Grade IV Non-IMPACT Pupilsof Na ga School Districts I and TI, Cebu School ]]ivision
1978 	 - 1979 (by Miss Ro.a 1-1. Rosos) 

5. 	 A Compar.ative Evaluation of the Achieve-ment in Social
Studies of Lev.el VT IMPACT Pupils and Grade VI Non-
IMPACT Pupils of Nafr;. School Districts I and IT, Cebu
School Division 1.978-1979 (by NrMrs. Esperanza T. Rodriguez) 

6. 	 Isanri Pah,'Imbing n.,I p ir-L- , N'tt-tuhan sa Pilitino

n[ ng 
 , J B;i ,., , Paarlang
sa Purok T vt TI s N'I:', Sons-sy ni Cebu 1978-1979 
(ni Fb. Lii . . C rci) 

r,.!- 1 . .	 Ij.-I'PACT 

7. 	 Isan Pm-iribin,: nl.l P! ,tat:-y', s Natutuhan sa Pilipino ngmg' 	 Ma -orl lk<nin: iAnta, s. mugs Paai'al]ang IM,1.PACT
at II.a .. B.it.ng sa raga Fnin Di-IMPACT SangayPoralatr. cm 
rg l,unv od m-. L.apu-,L.pu sa '.aon, 1978-1979 (ni ,b.hestituta 
Z. Sanchez) 

B. 	 STUDY MADH' AT THE UNIVERSITY OF 'HE VIAYAS, CEBU CITY 

1. 	 A Comparative Apprisal of the Achievement in i'lathe­matics of Level VI IMPACT Pupils "nd rade VI Non-IHPACT
Pupils of N"ogia School Distric-L I and TII Cebu School
Division, School Year 1-97-197v. (by Mr. Abner E. Barriga) 
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IMPACT AS SEEN BY PARENTS AND COMMUNITY MEMBERS
 

At the start of the school year in June l976, the pro-

Aress of the deve].opmentpl - Pxperimental Activities particularly 

those that pertain to the p.rents "<nd commr~unity members auffered 
oeriou, setbnck. This wan due to a cerognt.ry comment again:t 
IMPACT by the A:sistnnt Superintendent of Schools for Cobu 

Division which woas"id ever the rtdio. 

Considerin. the 
nttu; of ouch school officio 1 awonC rural. 
folks and the entire Cebu Cormunity, onn understands why parents 
transfered their children tc Nor-IMPACT schools in the neighbor­

ing villages, and prepared a petition :O1dressed to tho Secretary
 
of the Department of Educi tion 'cd Culture to ask for the sus­
pension of the developmental experimental activities of IPAC1.
 

Immediately the Project St-ff took steps to counteract 
the adverse moves of par-ntp. Moetingn were held in small 
groups; rvther thn sk parent. -nd community members to come 
to the Community Le!rning Center for a meeting, the Rural 
Lducation Coordinqtor -- i::ted by Some teachers went from 
village to villg, tQ. d 5Y:,, inote the correct information. 

The staff al.r::ed the members of tho loc,-. .;teerin{: committee 
d the National Stocr u. Committee to aspist in assurin' the 

parent, thc t Prorjot I.PACI hAd not cr used ,ny adverse effect 
on pupil's educ-tion,. 

To help the sti ff identify the community members who had
 
negative attitudeA tow .rds IMPACT and to quantify tho extent 
of the damage caused by the Asr;istant Superintendent'; comments, 
the staff conducted a survy 'monmnn th. cnmmunity membersn The
 
Aurvey instrument wws.a querstionnaire wordncd in the native
 

http:cerognt.ry


2
 

language. The questionnnire was administered by the officrs 

of the Kabatasnn Bgrangay of each vi.lage from June to Aug:ut 

1976. Each household wn:7 Kiven 2 questionnaire to be filled 

out either by the household hend or by the representative of 

the Kabotaan: Farngay who conducted to him by the househo!d1 

head . When gil the ques tionnr-ire. were ,atherod together 

a number of them were not filled out except the first question. 

These sheets were courntered out in the anly. is of dt. 

The following charts present the data gathered from 

the questionnaires. 

Sampling for the Study 

Village No. of Sheets No. of Sheets No. of Sheetsi Gathered Counted Out Considered 

Naalad 167 33 134, 

Pangdan 82 0 82 

Lutac 135 73 62 

Balirong 96 24 72 

Uling 107 10 97 

Tiotals 587 140 447 

General Attitude of Respondents to Project IMPACT 

Niald 
F % 

Pn 
F 

don 
/ 

Lutac 
F / 

Balirong 
F F 

Uling 
,; 

Total 
% 

Those in 
favor 88 66 69 84 44 71' 52 72 23 24 276 62 

'hose 
opposed 44 33 10 12 18 29 20 28 71 73 163 36 

response 2 1 3 4 0 0 0 0 3 3 8 

The data show that 62/ of the total respondents are in 

fnvor of Project IMPACT. The h-rdest hit community is Ulin.; 

with only An: of thn tot.l respondnts in favor of the Project. 

Two percent of thp total ';mple did not rive any response to 

the question. 
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Reasons for Parents' Resistance to I.1PACT 

Reasons Naalad Pangdan Lutac Balirong Uirn Total 

F %~ F 4 F % F, 1 1" -;.., IF 
a, Children 

canno ; 
f inish 
,lementary 
in six ye--.r; 

, Parent!-. are 

10 

2 

7 

1 

13 

10 

16 

12 

13 

5 

A! 

8 

5 

5 

7 

7 

39 

4 

40, 

4 

o0 

26 

18 

6 
given dutie; 
to fulfi 1 

c. Parents do 
not have the 

37 28 15 18 18 29 12 17 42 43 124 28 

time to carry 
out their 
duties in' 
TI, YAC'i 

*,Children have 
0 mic to 

stud 

2 1 4 5 0 0 2 3 0 0 8 2 

e. Chilren 
don ' t leari' n 
so muc from 
other child­

1 1 6 7 1 2 3 4 22 23 33 7 

fen 

f', Children 
cannot read 

0 0 0 0 0 0 0 0 0 10 10 2 

The frequencies indicate the frequency with which the answer 

i::; given by respondents, A respondent may give two or more
 

Anwer?,
 

The two mrin resacns for parents' opposition "to IhPACTj are 
their feeling of inability to orry-out the role that the 
sys ter ss32igns to parents , Nnd thuir fear that children cnnot 
finish the -lerrentary in nix years:, Both reasons .re do omd 
v lid by Lhe t :. -aif th,-, viv needs of .eop1 e 1 ,'in 
,velonpin ,ountr , and Q -..requirymcv ts r." mastery earnin:,, 

K*t. child', r, ':, Jeerin. t00. ..; in contra.t"k pvro 'n co 

"to mr;-: prootico i.:;wh'ih i~n1 t p)b lic,h. CtQJ.;aCl Phe eloeni dt-ry 

school in the counlry. 



4 

Benefits Given By IMPACT to Learners 

Benefit: Nnaad Pangdan Lutac Balirong Ulin,F % F % F % TotalF / F /% 
canv, Children 

read well 48 36 40 49 15 24 43 60 22 23 168 38 
b, Children 

irrlprovoC-
hayvC
their 11 8 24 29 3 5 8 11 0 0 46 10 

command 
....na:l is; h 

of' 

c. Children 
developed 

hve 
21 16 47 57 33 53 45 63 5 5 151 34 

study hbiin 

A, Children have 
learned n~o much 14 10 32 39 9 15 9 13 3 3 67 15 

Among the merits of IHPACT as pointed out by parent respondents 
are the development of the child's study habits and improvement of 
their reading WKill. 

Paront's Willingness to Come to CLC Whenever Needed by IS 's 

hea,ponse Nalad Panyd -in Lutac Balirong UlinV rotal
 
F %F / F /F F 7. '% 

Yo2 86 64 57 70 40 65 4? 58 52 On 277 62 
7o 2 16 22 24 2 63 1414 10 9 10 1 
No reponse 34 25 17 20 21 34 in 19 21 2 107 211. 

Sixty two percent. of th. tot:al reo: condents oxprer willinmness
 
to come to the Learning Cntr whenever 
thny are requeated by the 
IS for a conforr nce 141 :i- they could not come ; and 24; ter-, 
ncn-commital on the question. 
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Tutoril' AssstanceGiv'l to Ohildrei' 

Tutors 	 NaaJlad Pangdan Lutac Balirong Uling Total
 
F %~ F % -F %F %' F ~ F % 

Parenits 	 28 21 16 20 14 23,40o 56 11 11 109 24 

Brothers/ 26 19 22 15 8 13 22 31 3 3 71 1 
sisters 

Relatives 4, 3.6 7 3 5 0 0 0 0 13 3 
Nei.ghbors 2 1 8 10 1 2 0 0 0 0 11 2 

Although the above data do not show what per'cent of the
 

total I~eACT population have home grown tutors,Ithey show that 
the most common home grown tutor is the parent, with s'libling 
coming next. 

A 	- Activ3ities 	 Date 

1. Meetiilg with pa~rents in each site 	 July, 1976 

2. The Mayor of Naga met with two leaders of July,. 1976-
-4 l b. i'	 .. : - < . - /' : L ! i ii : ,. . , . . -i, :the parent petitioners to hell,' the in 
understand the activities 'of the Project 
and the rationale for such activities. 

3. 	Meeting' .with the officers of the Federation August, 1976
 
of PTIA Presidents of Cebu to clarify certain
 
dOoubts about the Project
 

4. 	 Small group :rneetings with parents in all, August, 1976 
the villages 

5.Meeting with officers of the Local 	 September, 1976
 
Steering Commhittoes of the five Project ~ 
Sites, and then with parents,
 

6, Follow-up meeting with parents October, 1976
 

7. 	Meeting with Local Steering Committees Februa.ry, 1977
 
and the parents
 

8. 	 The Mayor of' Naga called for a general Mar'ch, 1.977 
assembly of all adu-lt members of the com­
munity to inform them of his office's plans
 
to implement the Presidential Decre6 which
 
provides that parents are held responsible

for their children's dropping out of school.
 

http:Februa.ry


--------	 ing,,,the seo ,Amongthe,f'.eledjb~cK -,~ece-iy~ed -,flr omarurs.A 	 -­

meetings are the following: 
1. 	Parents think that regimentation regarding pupils'

staying together in one classroom all the time, 
which is characteristic of the traditional system, 
is better than the allowance of mobility of pupils 
in the rooms and learning kiosks. 

2. 	Parents doubt the effectivity and efficiency of
 

elder pupils' teaching younger pupils.
 

Most of the community resources availed of by pupils
 

during the schoolyear includedc
 

a. 	sari-sari store owners as informants on how to
 
manage a sari-sari store in connection with their
 
lesson in Applied Skills.
 

b. 	cooking utensils borrowed from parents for the
 
preparation of recipes taken up in their Home
 
Economics.
 

c. 	observation of the workers in the National Power
 
Corporation, who have been installing the electric
 
posts and lines from the source through the Naga-Uling

road, to identify the science principles at work in
 
such movements or activities.
 

When asked about problems with the community, IS's and 

the Rural Coordinator submitted the following based on their 
Oay-to-day c ,>.iith. parents in the community: 

1. 	Not all parents attend the parents meeting. Only
th6ee who already understand what Project IMPACT is 

keep coming to the monthly meetings. 

2. 	Some community members who were asked to serve as 
resource persons turned down the request because 
they had their own work to attend to. 

A few parents do not appreciate the value of educa­
-
 tion for their children so that they would rather have
 

their children work on the farm than go to school.
 

4. 	 Some parents do not mind the letters that the IS's 
send to them. 



Appendix .f 

EXTERNAL EVALUATION OF THE IMPACT COMPONENTS
 

A staff review and evaluation of IMPACT-Naga idehtified
 
a number of needs pertinent to the success of both the Naga
 
experiment and the Lapu-Lapu/Sapang Palay extensions.
 

1. 	Module Revision 

a. 	Observation
 

(1) There is a need to revise the modules and to
 
simplify the language. 

(2) Statement of objec'tives specify level of criterion. 
Weakness of such :practices criterion is subjective. 

(3) 	There are errors 'in the typing or printing of
 
modules which may affec't pupils' learning.
 

(4) 	 There is overlapping of subject matter 'in . .
different subject modules. .For exampl., telling
the 	time in Math and Scie.nce; use of fb'tilizer 
in Science, Hoie Economics and Applied Skills, 

2. 	 Tutorial System . 

a. 	Observation
 

(1) 	Irregular attendanc'e of high*school tutors 
especially -inLutac and Uling. . 

(2) 	IS.s have reported thq-t high school tutors are
 
still requested to render YCAP services,.
 

b, Suggestions
 

(1) 	To re'quest Dr. Tiro to,.talk to high school 
teachers and principals to allow high school 
student's not to report, to their schools on the 
days 	they are assigned to stay at the Community

Learn'ingCenter and to exempt themfrom daily
quizzes given duringthe day'. 

(2) 	To tap all high, school' students residing in 
the five barrios regardless of the high school 
they go to, 

3. 	Procedure for Remediation
 

a. 	Observation
 

(1) 	 The pupils-, -.rd shown the right ans'wer rather than 
taught where to find the answer, 

b. 	 Suggestion: to help th6 learner by showing him where 
to locate the correct answer. 
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. .. Programmed Teaching.ffiff 

a. Observat~ons
 

(1) 	One is easily impressed when he sees elder 
pupils teach the younger ones, but one may not 
see the flaws' in the process such as: ;>the 
degree to which mastery learning is achieved. 

(2) 	IS's are charged with teaching language,'and
 
reading, and with one nour training session
 
with programmed teachers. These activities
 
take away three hours from their tasks of
 
monitoring and supervising learning.
 

(3) 	Item programs .have not been fully followed by
 
programmed teachers.
 

(4) 	Not all elder pupils are used as>'programmed"
 
teachers; slow learners among elder pupils
 
are not used.
 

b. Suggestions
 

(1) 	To use cassettes and tapes for programmer,iteach­
ing to relieve the IS's of the -task of tcjhing, 

(2) 	For tl{e Central Staff to take care of the train"
 
ing of programmed teachers at the start of' the
 
school year to enable the programmed teachers
 
to internalize the procedures so as to do awvay
 
with daily"',training.
 

(3) 	For the office to seek frnds for:
 

1 reel taue recorder 
1 good /iu~'litycassette recor'der for office use 
18 units of good quality players: 15 to be 

distributed to the schools, and the three 
to stand ready when a unit is pulled out
 
for repair or inspection.
 

a good recording room
 

(4) 	Role of the ISis in programmed teaching should
 
be to find out what things are needed and what
 
steps the P.T. h{as to take to enable them to
 
make the necessary corrections and suggestions.
 

(5)' 	ISs must give positive reinforcement to programmed
 
teachers.
 

(6) 	 Alternatives which may be used when the PT is absent: 

(a) to use large group mode, if possible

(b) for the IS's or IS. aide to take over 
(c) to use peer programmed teacher, or a
 

level 3 pupil,
 

. . . '. I:-. .. . .I. . . . . .
 



._=................To').-. ,us o,-a ll-old er._pupi.1;l _as,_ programmed............... 

teachedis as much as possible. 

Programmed Le arn i..,
 

a. 	Obs'ervations 

" (1)'' Levels 4 to 6 pupils are neglected. Parents 
have valid reason to' complain and pupils have
 
r-asons to take long loaves of absence.
 

(2) 	There is more emphasis on self *instruction
 
than peer loa'rning and small group mode. No
 
evidence of peer learning is observable at
 
allCLC's. Children are not seriously going
 
through their modules. Answer sheets are not
 
used by -pupils.
 

(3) 	Contracts have never been used, Contract
 
Progress Charts are not used appropriately.
 
It does not show what each child did every
 
week of .the month and of" the-year. Is's say
 
they do not have contract forms,.
 

(4) 	Puzzles and comic. books have not been used,
 
except for a few puzzles'in Lutac.
 

(5) 	Post tests administration; children take the
 
post test with their modules with them; pupils
 
help each other during the test; wrong answers
 
are remediated byI showing the pupil the correct
 
answer,
 

(6) 	IS's do not go around to observe the' different
 
groups in their learning activities.
 

(7) 	Pupils.go through the ordeal of reading long
 
performance modules when time could have been
 
saved by having the tutor, or IS demonstrate
 
the procedure to the group, .
 

(8) 	ISs do not'remeiate if the pupil achieves the 
80 or 90 percehtc6riterion stated in the-objective. 

(9) 	No all elder pupils are used as programmed
 
teachers.
 

b. Suggestions
 

(1), 	 The norms for learning should be group learning­
group 	- heterogenous group .formed and. they 

learn the lesson by going through peerlearning
 
or small group mode. Self-instruction is allowed
 

• 	 onisalowd
 

V" - .. .", 4 	 :
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only 	 on the following excoptionst 
(-
-- Ipup-1±-is -late--and-wan~ts to-Mak-b- j5


for i t.
 
(b) If' the subject is the child's favorite,

hie may be allowed 
to go 	at iis own fas I rate 
(2) 	The norm is group contracting-the group signs up


for 	 the same modules. 
(3) 	Contract charts should show what each child did

during the week by writing L for being on leave:
 
a star,.,:;,for a contract completed; and a fraction
 
to show the number of modules completed out of a
 
total signed up in the contract.
 

(4) 	Do IS's read modules before pupils do? 

(5) 	ISs must go around the different groups every ten
 

to fifteen minutes to find out what each group
 
is doing.
 

(6) 
The Education Analyst may readminister 2 to 3
 
block post tests to check for mastery learning.
 

(7) 	Children may bring ihome the module and the
 
answer sheets.
 

(8) 	Emphasize.non-teacher instruction thrbugh peer
 
group learning,, and deemphasize self-instruction.
 

(9) 	Study the possibility of reducing IS's 
in Lutac
 
and increasing those in Pangdan on the basis of
 
enrolme nt. 

(10) Parents and children must be made to understand

that the norm is school learning. A child may

be absent for only very important reasons.
 

(11) 	 Tutors, or IS's may go. over performance modules
and demonstrate them to pupils for the latter 
to imitate and to master. 

(12) 	 To build more practical learning kiosks. To 
ask Dr. Albarracin and Dr. Tiro 	 to talk aboutthe kiosks during the graduation exercises,
 

(13) 	The management system may make provision to 
program the use of tools in one barrio at -( time. 

(14) 	 Comics and puzzies must be used 
to advantage,
 
(5) 	 Remediation activities must be undertaken even for
 

pupils who achieve th eighty percent criterion. 
(16) 	 Pupils must gro to the Community resource person 

and -the IS's' will arrange for the meetings fths
 
pupils of -the resource person. ,jo hs
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Instructional Supervisors
 

a. Observations
 

(1) 	ISs have shown.a gre.at deal of improvement in
 
their attitudes..
 

(2) 	IS's are used as programmed teachers for Language

and Reading which takes away two hours of± -the
 
time that they could have spent supervising.
 
and monitoring learning activities.
 

(3) 	A f'ew of the ISs go around to observe and super­
vise student activities, Others complain about
 
a lot of problems about children but do not do
 
much about trying out solutions to problems,
 

(4) 	IS's still insist on adding another IS.
 

b. Suggestions
 

(1). 	To relieve ISs of the load of teaching.to enable
 
them to monitor and supervise learning by using
 
cassettes,
 

(2) 	The major role of ISs is to monitor and supervise
 
learning.
 

(3) 	IS's must arrange for the meeting of pupils and the
 
community.resource persons. at the, homes or place of
work rather'than require resource persons to go to
 

the Community Learning Center.
 

7. Criterion Tests 

a. Observations
 

(1) 	Present criterion tests cannot be .used as basis for
 
comparing IMPACT and Non-IMPACT children,
 

(a) Tests tend to measure module objectives
 
which non-IMPACT pupils may not have been
 
taught.
 

(b) Tests tend to concentrate in vocabulary
 
testing even in non-Language and Reading
 
subjects.
 

(c) 	Tests show too much sophistication, that is, 
too ma.ny test types which confuse the pupils. 

(d) 	Tests contain errors., in -printing and answer
 
sheets do not tally with test questions,
 

... 	 .. e.
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(1) 	To use external -tests for purposes of comparing

IMPACT children with Non-IMPACT children. 
(2) 	 T~o i.mprove the criterion -tests by trying it 

out first on one or two pupils. 

8,/Replication
 

a. One must distinguish. between feasibility study and 
a model. Project IMPACT at this stage is still a
 
feasibility study and is not yet a model for repli­

. . cation for the following reasonst
 

(1) 	the modules are far from perfect
 
(2) 	the management system for Levels 4 to 6 still
 

needs improvement
 
(3) 	programmed teaching is not yet final
 
(4) 	test instruments still need a lot of improvement
 

b. 	Before replication starts, the following pricrities 
must be solved: 

(1) 	Ways to improve learning levels 4 to 6
 
(2) 	Curriculum development 

(a) 	Integration of the curriculum
 
(b) 	Module revision 

(c) 	Tap external assistance 

(3) 	Ways to improve programmed teaching
 
(a) 	To tap external assistance to revise mnodules
 
(b) 	To use cassette recorders and tapes to
 

replace ISs
 

(c) 	To tap peace corps volunteers for the editing
 
and revision of modules, one trained in 
simplifying: instructional materials; andanother one with training in educational 
psychology and competence in programmed 
instruction. 

(d) 	To look for an instructional methods advisor 
to help in the revision of modules. 

(4) 	Evaluation - to tap external evaluation instruments 
such as regional tests. 

I .....
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PERTINENT PROVISIONS REIATIVE TO INNOTECH
 

MATERIALS AND EQUIPMENTS
 



Appendix V.1
 

Pertinent Prov:viion:z from, "Arreoment be.tween the
 

CGovcrnmcnt of the Republ.ic of t 1wPhilippifnes and 

the S outhr: .. .ni.:anof u.cy-tion. 

zato- Ra irM tho tempo a opur: t rn of the 
SEAMETO Reilonal ULC;ntrc for Ed uciti oal Inrnovat ion 
a.nd Techn L ..,":1976, P. 5. 

Articlo VII 
Propertk o ' the Orranization 

.	 The prop:erty -nd c n. th,,, Oryinizn-tion shall enjoy 
immun Ity from, r ry form o:f' 1,. r,1 process xcept for 
thas; propo:rty And n-:-:. of the Orgnnizatcon spocific­

al.y coyvre-] by any acntract ''hich the Regiona.l Contrc 
entce into with P coh tr" ctinr pir.t'..y :..n the Philippines.
 

2. 	 Thear'chivo,.s of th, Or..niztion and, in -eneral,all 

document: Ut lonnin, t. th,. Or..ni.,tion or held by it 

ha].l be invin]nbla wherever located in the Philippines 
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49 Appendix V.2PRESIDENTIAL DECREE NO. 

Pertinent Provisions from Presidential Decree No. 49,
 

Decree on the Protection of Intellectual Property?
 

Nov, 14r- 1972, Vol. III, Presidential Decrees, pp. 37-39.
 

CHAPTER II - COPYRIGHT. 

Article I. - Scope and beneficiaries of copyright.
 

Section 5. Copyright shall consist in the exclusive rights
 
(A) To print, reprint, publish, copy, distribute, multiply,
 

£tbl, and make photographs, photo-engravings, and
 

pictorial illustrations of the works;
 

Section 9. No copy shall subsist in any work of the Govern­

ment of the Philippines. However, prior approval of the
 
government agency or office wherein the work is created
 

shall be necessary .for exploitation of such work for
 

profit. Such agency or office may, among other things,
 

impose as a condition the payment of royalties. No prior
 
approval or condition shall be required for the use for
 

any purpose of statutes, rules and rogulilations, and
 

speehhes, lectures, sermons, addresses, and dissertations
 

pronounced; read or rendered in courts of justice, before,
 

administrative agencies, in deliberative assemblies; and
 

in meeting of public character.
 

A "Work of the Government of the Philippines" is
 
a work created by an officer or employee of the Philippine
 

government or any of its subdivisions and instrumentalities,
 

including government-owned or controlled corporations as a
 

part of his regularly prescribed official duties. 

Notwithstanding the foregoing provisions, the 

Government is not precluded from receiving and .holding 
copyrights transferred to it by assignment, bequest or 
otherwise; nor shall publication or republication by the 
Government in a public document of any work in which copyright 

is subsisting be taken to cause any abridgement or annulment 
of the copyright or to authorize any use or appropriation 

of such work without the consent of the copyright proprietor, 
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PADA PROJ.,C. IMPACT FOREIGN VISITORS 

Name of Visitorc Tna titution/Ago fncy Date Visited 

197 	11. 	 Mi.. Marjorie USAID, Washinaton September 15 
Wheatley 

2. 	Dr. Donald Simpson TDRC, Ottawa Nov. 24-27' 
3. 	 Mr. Salch Muntq i.r Solo Proyek FAONG Nov. 14-'07 

4. 	Mr. "idna Solo Proyek PAIONG Nov, 24-Dec. 4 

5. '. Boorhom ReipOti 	 Solo Proyk tAMONG Dec. 1-5 

6. 	 Dr. Julran Sinaga Science Univer:ity Dec. 4-5
 
Penang, M"lays:­

7, 	Dr, R atnavtike UNESCO, Brn ,fk&:,e: ALi.1( 	 Dec. 

8, 	Dr. Sai.suree U.N. Ani-n Dovalopment March 8-9 

Chutikul 	 TnwtituQ, 
9 .	 Dr.*nrn]. Guru. . Bainkok 16UNESCO, March 


10, Mr, Clyde Sanger DR(., .nalna. Oct. 13-20
 
11., Mr.. ,.GoMond.p L:.rkn, December
.o Dept. of Educ. Sri 

12, Mrs. Ruth Z.g:orin 	 Soc.c ]S.emery i "iumanitiw: Jan. 12-14
 
Division, IDRC;
 

13. Mr. M ryono Frnyek PAIONG , Iodoner ia March l-14. 

1.. 41r.* IDurirto Pro....A...A -N , I I cridrisu i 

Proy, .8
15. ., Soe broto 	 KNOXM , lHdoetno.a 

1., 	Dr . TI n er Pn .or .3% ,7" , June 124-15 

1. 	 . MMm . Chri tin M.ixiia Ltry .F d -tion Juro 21-'23 
Normal'' Mcn'ovii, i 'r -, 

1.8 	, Dr. -,1.dy- Hard.in{: MinsL.try or Eduction June 21-23 
Moinraviq Li Uri 

19, 	 Hrs, livin Ka.rn M,inistry of 1Eduction June 21-23 
Ockncr Nonrcvin, Li:.r" 

20. Mr:s. Jorophine 	 M:Lri::i y of i:d UC tLef Junc, 21 -23.-213 
Ric ha rd: Monrovia, ] L ori :a 

21. Dr. Stephen Yokena on 	Minis:ry of. E.ducrttion June -2212 

Monro i ", L i br. 

22, Mr, Beo c, Nr"h Mini - , OFa hc'tin Jultne 21-73:iLf; 

Kqri , aibw*ii 
Notell Dat. for tie, Lin t of f',rei,;r vi: itor- are taken from 

Annu''.l ,:p..,port- or ,ch ' Pro j:.ci, S oe. 

, "
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Name of Visitors InstitutiDn/Agency Date Visited 
Represented
 

23. Dr. W. Whitten 	 USAID, Wshington June 21-23 

24. Dr. Oh Republic of Koron July 14
 

25, Dr. James Turmn USAID, Manila July 26
 
26. 	 Mr. Henry Krohnan Canadian Toacners August 2-5
 

Federation, Canada
 

27. 	 Mrs. Eric. Krohman Canadian Teachers August 2-5
 
Federntion. Canndn
 

28, 	 Dr, Zoo Ministry of Education Sept. ].i-12 
Thailand 

29. 	 Dr. Pete Dharyathan Ministry of Education Sept. 11-12 
Thailand 

30, Dr. Peter Cody 	 USAID, Manila October 5­

31. 	 Hon. Eril Boll Miistry of Education October 5-8 
Jamaica, 

32. Mrs. Lola MccKen]y 	 Ministry of Education October 5-8 

33. Dr. N*ying 	 Ministry of Fducation October 5-8 

34. 	 Mr. R. Ruddock 'Ministry of Edccation October 5-8
 
Jama ic:
 

35. 	 M. T, Stanigar Ministry of Education October 5-8 
J'; r: !ca 

36. 	 Mr. Leo Oakley Ministry of Education October 5-8 
Jmaica 

37. Dr. Mauricio 	 ILO, Gon,-w October 26 
Loonor
 

3,. Dr., Robert Myers 	 IX.Q , Can.dnn November 6-7 

39. Mr. Khoo 	 SEAMES, Bangkok November 11 

40. Mrs. L,eo Cow Lina GB, S ingapore November 11 

11Dr. mitro Indonesia November iiOre, 	 GDM, 

42. Mr. iuai: Boo G'N, Malaysia Novomber 11 

A Dr. In.i.yllut Ch .mp:n.tonJ ;, ThA. ]..L nd Novembe-r 11 

44i. Mr, ri'INlu. ~zbrn ly9/ -' 
tAfric 	 October 

45. Dr, P-r t il "m :m 	 London, Univrsity Febr:Ly 23 

46. Dr. Joyrn B'rry 	 .nngkok, ThAland Septtu.ber 

,/V 
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Name. of Visitors 

47, Dr. Shamsul Hague 


48. Mr. A.;.TA. Rashid 

49, Mrs. Jaha) Rra Kasim 

50, Mr.- J. Balton-Maggs,,\q: T. 


.51. Dr. A. T. Morales 

52, Dr. Abdul Aziz Khan 

5)3. Mr. Khewaja Habid 


Ahmad 

54. Mr. Fasal-e-Quadir 

5, Mr. I. H. Sulemriani 

5.. H. eLa 


:3 

Institution/Agency Date/Visied
 
Represented
 

IER, Univ. of Dacca February 28 

-Department of Public February '28 
Instruction,ofBangladeshPublic PebriaryDepartment 28
 

UNarOy.D ca8
Instruction, Bangladesh

UNESCO, Dacca Febru 28
 
UNESCO, Dacca February 28 
Min. of Educ., Pakistan November 19 
Department of Education November 19/i
Pakis tan •.
 

Gov't. of NWFP, Peshawar November 19 

Nat']./Educ'i/Equipmen-, November 19
 
hore
 

!K' 
))
 



PROYEK PAMONG FOREWI;N V'ISITORS 

P:a of Visitors Institut'icn/Agancy Date Viesitod 
}'aOpro su("n ,c..
 

1_.z
 
.1.,Ruth Z :'<orin IDRGC, Ottaw , CrKnadra January 

Gon 


3, Granvil AL. T rmond USA,D 


2. ]_arv.Rw W. USAIT January 

* January 

. S"tur:is H. ,rbin USAID January
 

5. ,oburt .DRO, Aprily:.rm Canada 


...... M RECS , Por n Pay
 

7, Cr. Tund .-1 P.12mhr, n 'a. June"' W-.C , 


. C i T Education June
 

•u ;.o..,J 
9. D.'on Niaoson UNESCo(O, Ba.-J]'. Juno
 

!10
 



LAPU-LAPU CITY PROJECT IMPACT FOREIGN VISITORS 

Name of Visitors 	 Institution/Agency 
 Date Visited
 
Represented
 

9221. Dr. Tunder Palmer 	 IDRC, C.nada July 28. 
2. 	 Mr. Henry Krehman Canadian Teachers August 5
 

Federation, Canada
 
3, Mrs. Erioa Krehman 	 Canadian Teachers August 5 

Federation, Canada
 
4. Dr. Kom Min. mf Thmiland 	 September 12 
5. Dr. Eric Bell 	 Min. of Educ., Jamaica irtober 76. Dr. Saiyut Champateng Rep,, Thil]and 	 November 11
 

7. Mr. Kum Bet 	 Rep., Milay+.a November 11 
8. Mrs, Lee Snw Ling 	 Rep., Singapore November 11 
9. Mrs, Praneat Khadneam RIT, Th'-.l'nd Deceeber 14 

10. Mr.AtinutPhramsiri RIT, Thailand December 14 
198 

Ii. Dr. Dnnald Simpsen 
 IDRC, Ottawa, Canada February 15-16 
1.2. Mir . Frank Green IDRC 10 t;t r, FobrUry 16 
13. Mr. Nei cKee IDRC O-taw , C 1.1ada Febr u.ry 16 
14. Mr. Donald B)re IDRC, C nadantL, February 16 
15. Mr. Sa nah 1-tttIe, Thailand 	 August 9 
16. IMr. Prn'onur RIT, 'iA iLand August 9 
1'?. F y. CM'J Ntunrtguza Furunli., Africa October6 

18. Mrs. Thelma Smith Part ,acua.i, Austr:alia January 19 
1.9. Mr, Alice Barrnwman Port Matciurj.x , Australia January 19 
20. Dr. Jerry Short Univ. f V±'igjnia February 15 
21, Mrs. Jerzry Short Univ. Pi' Vriljinla February 15 
22. Mr. John "-,,x Department of Education February 15 

New Zealand 



i1
 
IPCT FO F 1GN V~IITORSL)APMIQAI4I~0LTRCT 

.... of Institution/Agcy - . n ViIto, ,epresented 

19,11. 

D , 

Mr. Christine .T. Ministry of Education Junc 24 

Norman Instruction 
.,nrovI, LLLer. 

Josephinc University of Liberia -s 
Juno 24 

1. Dr, Tunder Palmer IDRC, Canda une 16 

3. Mrs. D.,.'Ii~hards:.. ionrvrLiboria 

.... f Education Junoo 24.}l.dn't,ycnltr 

.,... ' :.,.A.r.rdflr M 2~rio. ...
,,, 

Educatioj Julo 2+,.rOlivIa I,of 
'Liberiq 

c, DrA Stephen " n, iversity College Judnc 24, 

, 'oonntov., Le.• 

er Jurn e 24. 

66krr 'Monrovia L 

7".!Mr;. IBonifaco. Nah ' KaIit'i 'Rura]. "T'0ac 
Training Institute (KRTTI)
.Mtovia, '.Liberia
 

g, Jahombang D.o nducation Juy 12
 

mam untak & Culture, indonsia
 

w 

9. Rusyd i Univ, of Sebi-,las Marot, July 12 
' """ T ned o h c,si n. 

. .
10. Soaleh Ma.rzuli ,d Eduo TU-chIr. Training July 12n., ' -ion, .. 

Indones la 

1.. Nurzal ilnin'siry of Education July 12 
, •utur,Indonesia 

13',,4 86u].tu. ........~ ...... ..e, &, , Ju,,'±2i
1.L u . ; !.'t , ,,, . , ,. . V, 

a ,..:;JU?,].jia,; VJA ,; .....vbB~a.. i "' 

2.,
13. Mohd Nor Long ,,n,j . J u . 
bu BP.Jakri, ,Kuantm 

1/4,. Syed Idrus Syed ." Sko&hh'?;i1& engashSuii:v7Y .2.. 

hmad 6 f4', ' rs ",.a 

Yeo Ewe Thye Spec.rt! t Teachers' July 12
 
1), 

Ksu.,jr, Lurnpur , .aly.i­

(7ci 



Roprosented­

16. WVan Hus i n Zookri Tun Seri Lanag Secondary July 12 
: 	 School, Mountbatten Road 

-Singapore 

17. 	 Lin Hiong/ .thye Jurong, Town Primary School July 12 
Corporation Drive, Singappre 22 

18, Charles Bong SuL.i 	 Queenstown Centrlized JuJly 12" 
* 	 Poong Workshops, Langlcok Bahru, . 

Singapore 3 

19. Chan Tung Fong 	 Ministry of Education July 12
 
Singapore 10 

20. 	Wanee Ruangsawad Phyathai School July 12 
Sri-Ayuthaya Road 
Bangkok, Thailand 

21, 	Saismorn Chat-yanonda Ministry of Education July 12 
A Bangkiok 

22. 	 Miss Lampoo Ministry of Educ ,tion , July 12 
Prayurahong Bangkok ... 

23. 	 Mr, Somkit Keorvsan Department of Educational July't2. 
Teehniqui.,s, Minis try of' 
Education, Bangkok 

21. 	 Dr. Henry A. Krohman Canadian Teachers' July 27 
Federation, Canada 

2., 	 Mrs,. Erica C. K Canadian Teachers' July 27 
Krohman Federation, Canada 

26. 	 Mr. Eric 0. Bell Ministry of Education October 4 
Jamaica 

27. 	 L, McKonley Ministry of Education October 4 
Jamaica 

2., PatrLck Stan igar 	 FJinistry of Education October . 
Jamaica 

29, N. Ying 	 Ministry of Education Octobe . ., 
Ja.maica 

30, L. Ruddock 	 Ministry of Education October 4, 
Jamaica 

31. 	L. Oakley Ministry of Education October4 
Jamaica 

32, Th Sajid 	 Lcturer in Education October 19 
. urakarta, nones iad 


33, Nelson Sine6ar 	 Jurusan Kinia, IKIF October 19 
B-a-ndung, Indon..sia 



Name oj' Vsitors 	 Ins tituton/Agency Da-c"" Visited 

3I,4, 	 Suwantji Sisworahardjo University of Indonesia 0cU, 19) 
35. 	 Maman Kadarisman BP3K, Indonesia October 
36. 	 Sri Nusa Ahmad B.]in Malayan Teachers College, October 19 

Thaharuodin Pcnang, PMlaaysia 
37, 	Mokhtar Bin IMali. MOE, Malaysia october 19/ 
38. 	 Jmes Woe Lai Khoon Education Dept., Sarawak October 19 

Mohd, L39.Lazim Bin Hamid MOE, lalaysia October 19 
4o, Loo Pui'.Jah Bukit Panjang Gov't. October 1.9 

High School, Singapore 
. 41, Lim Nai Yan Whitley Secondary School October 19 

Singapore
 
42, Chia Wai Chee Paya Lbar School, S'pore October 19 
43- Mrs. Helon Wong Balestier Boys' School October 19 

, ingapor(e 
44, mr. somchao Kespratoom MOE, Thailand October 19 
45. 	 Dr. Sowwance Sikkahabandit MOE, ihailand October 19
6. 	 ooissNalindhiba MOE, Thailand October 19 

Sandhawe sukh
 
47, Mrs. Malee Chittripol Donrrmlng School, Thailand October 19
 

48, 	 Mrs. Srinoi Povatong SEAIVIS, Thaial.nd Nov, 8 
9, 'Sunder Prasad Shrcsth7 Technical. Section Office Nov, 23

Nepal 

50, Bimal L. Shrestha Scionce Educti' Nov.2
 
Specialist, Nepal
 

.51. Tik% PraEd Rija. Public Vocational ;School Nov. 23
 
Nopal.
 

52. 	 Dr. Vincent Campbell USA Dec. 2 
53. 	 Dr. Philip C. Coombs USA 

54. 	 Dr, Juma Gui Bandawa]. MOE, Afghanistan Dec 7 
55. 	r, Mohamm.d Yousuf Finance Section Dec, 7 

Yousif i MOE, Afghanistan 
56, 	 Mr. Nohammad Salem Finance Section .Dc, 7 

MOE, Aftghnis tan 
57. 	 Mr, D/ialang Provincial Educ'l, Planning . 

MOE, Afghnin.tan ,Dc, 7 
5 U NYo) ~Educational Research Doc.Tin 


Bur.u,,, iangoon, Burma
 

http:Thaial.nd


.­0--j ---i--tn-y vu 
ReCpresented 

-at"-i.-d 

59. u 0Oo ah) Gyaw: ". 'I"I" 
InsItute of Education D c, 7. 
Burrna 

60. Daw NSNge Sc in :Institute of Economics, De.c, 7 
Burma 

. U Khin Swe Mandalay, Burma Dcc, 7 
62. U Hlah Nyunt Mandalay, J3urma .Dec, 7' 

3. ilTh- Dun MOE, Rangoon, Burma DeC 7' 
64. Daw KhoniThoin Daing Institute of Educ. , Dcc. 7 

Rangoon 

5, Mr. Rudolf' Nosbergen .MOE, Singapore June 16 
Chin ,,ng Am 06s'ingapore Juneo 21 

7oenarto Dept. of Educ., Indonesia Jtne 2.1 
68. Loh Ku: Hong Pahang Educ, Dept., :JuLl] 21 

Plaaysia. 
6..ri, Wahab Johore Educ. Off'ice,,. Juno 21 

r .lays ia 
70. Lmirr Tirtar.),ha. Unjungpandang, In o- Jun 21 
71. in(Areas Dwi ..co uInarto Indonesia June 21 
72. Winjo Admosochardjo ,ndon, sia Juno 21 
73. Horfry Tan . Singapore Juno 21 
74. Li-r Anh to1C' SIngapore June 21 
75, Changahkow Singapore June 21 
76. McIdmc Hsu Ph.i.!iip: Sin.aporc Juno 21 
77, Syod Must:ipha MOE, Mlaysia June 21 
78, K. 1guptRn, Jalan uha, Kuala Lumpur JLIC 21 

Abdul Ra hid 13inh .mad v aJlysin Juno 21 
, ooban Chambung TO, Thailahd Aug. 3 

1 Ocm ji.t S ri2Lriya CB.-BLP, Thailand Aug, 3 
8, ,omsr i Takratanasaran. CB-BLP, Thailand Au., • 

3. Frachunpur Bulayalert CB.-BLP, Thailand Aug. : 
4, Loeh Mr. CB-BLP, Irdonosia Aug, 3 

,5. P, P'unrna da IT, 'Thailnd Aug. 10 
b 

q?. 
E,tuJa. 

Joh 
CarybC.) In 

Bai 
ISABIkoD, 
Bankok 

Thilan 
PrTiln d 

:ti Sept. 

Sp 

2I 

2 



-

of. o g, C. 	 .ii.*rl c 

Repres.n tcd 

8. M..r. 	 ;lmann Sin-i,.. Univ. of VNalaya, Penang S), 20 

89, rvl,.s. Ellen S''1inaga Univ, of Malaya., Ponang Sept. 20 

90. Dr. Baisalya .Bangkok 	 Thailand Nov. 16 

91, Suchada Pornnapa Ministry of Educ., Thailand °o 16 

92. N..erkhaili 	 D0, Indonesia Nov. 16 
93. dtriah Adang Sobri IKIP-Bandung, Indonesia Nov. 1'6 

94, Tigor Sinaga BP3Z, " "Indonesia Nov, :6 

95. If~otPasaibu 	 Salatiga, Indonesia Nov. 16 

96. Poon Meng Seng Singapore Noi. 16 

97, Wlong Toon Kuang Singapore Nv. ,.6 

98. Chin Pak Kim Singapore . Nv 16 

9,. d, Tha Utang KL, .l,]alaysia Nov.. 16 

.0. ohad of ".duc., Malaysia 1..N0o 16Saedi Dept. 


101, Olarn RojYamahinam MO, Bangkok, Tha land Nov. 16
 

102. Sornnuok Aiumrod MOLE, 'Bangkok, Thiland," No. .6.
 

103, bdul J1LIl Hj, lthir y- ' Nov. 16
 

104, ,",bmood MOE, Nov. 1'6
Ya,...cob M:laysia 


105, Uoh SSzow Chon MOB, Singapor, Nov.
 

106. Iavis Edmonds Canadian Embassy, Manila Nov. 17 

107, Narong Tiemsong NFE, Thailand- De,.' 

108, hing Suh Kim Seoul National Univ., Korea Doc,' 8 

109, Yoichi Nishimoto NFEp Tokyo, Japan 

* 	 110, Horibeth Hinsen Germany 'Doc. 8 

11, Djoedjo. Atkawi Jakarta, IrAonesia Dec, 8 

12 . S, 	 C. Dutt. NFE, New Delhi, India Dod. 8 

113. Mi.- ThroFe hrk . Hongko,,< 	 Dec, 8" 

1.4. Byung Kil Kim South Korea Dec, 8
 

1 r Peter Univ. Dec. 8
e-15. Griy son 	 pf Melbourne,::i/:i . . .. . : Australia. " 

116. Koh Viatt Scrag Cur., & TestingDiv., Dc..8
 
.Singpore
 

117. Uvais Aamed KL, Ma2..oysia .­

11., Ang BnB',A ,.S, . -....
Gee ' ,0 ABangko. . 0 

119 Jrmi Hoy Pick . .. Uni. of Singapore . o, .. 

4 



'la"r of Visitors Insitioririny i. t c t t'ied 

1 20, S. ldney S, Wong Hunghum, Hongkong :,, .j
 
2l1 Kowit Vorapipa T.ara A.0E, Thailand Dec. 
 8
 

12 2, SUnthorn Sunanchai. N2EC Bangkok , Thailand Dec 
 8
 
123, Jong Qon !twang Kaimyung UniV., South Korea Dco, 
 8 
124, Andrew Kin Poon Chan Kowloon, Hongkong Dec, 8
 
125, CKH Wong . Chinse
6,~o o- Univ. of Hongkong. Dc, 8Hogkng Dec.aar" 
126Abul SbaJakarta, Indonesia D cc , 
127. Dr. Chris Duke ASPBAE III, Australia Dcc, 8
 
J hr , Australia Dc. 8
,PBAE, U ta i 

129, Yoichi Mishimoto Tokai Univ., Tokyo, Japan Dao,. 8 

130, Syad Abu Bakar MOE, Malaysia Jan, 5
 
131, PiOrtot SEAMES, Bangkok .Jan, 5
 

2. Dr. Saiyt mpatong MOE, Bangkok Jan 5 
1-33. Ibrahim Bin, Othmar MI, Ma].aysia .Jan, 24
 
1D4, Chamreon Sekthecra Yala, Thailand Jan, 
 24
 
135, Sune Solgosoo NOE, Thailand Jan. 24
 
136. Jit Krsisupa Bangkok, Thailand Jan. 24
 
137, David Ma NOE, Singapore Jan, 24
 
38 , Yasema Varavarm MOE, Bangkok Jan. 24
 
139. Hashir Jasa KL, Malaysia Jan. 24 
140, Ng Hwoe Kiani;P MOE, SingapOre Jan, 2 

141. Yu Ming Hwang Singapore Jan. 24 ­
.42, Nanda Bandaroa Singapore Jan. 24 

143. Hansah bin Othman MOE, Kuala Lumpur, Malaysia Jan, 24 
144. Mana Sanguansook Project RIT, Thailand Jan, 24 
145. Agus Gotaspasti alaysia 24-Jan, 
146, K, Jogadeva MOE, Malaysia Jan, 214, 
147,. Suparna Indonesda Jan, 24 
.14U, Annar Ayob lJan, 24 

Karol D149,hirobha Thailand Jan, 24+ 
O. Fook1g Kah Singapore Ja) 24, 

151, Harum Java Province, In.oncsL.L an. 24 
J52. A. Morgono IndonusiL Jan, 

J5.Dadancg Ind onoe Jan,?~ 



!.:irnoa of visitors 

15.i Sumit!"o 

155. Hasmin bin Mohamrnad.ed 
'156. Mr. John Cox 

157, Mrs. S, J. Ka im 

71.58. D~r. Shamsul Hague 
J.59, A.M.A. Rfashid 

160 John Bolton 1iaggs 

161 Warren Brandt 

162. Esther Brandt 

163, Mohd, Hussein bin Ahmad 
164. Dr, Frank A. Mann 

165, Dr. Rich ard Cambridge 

166. Mr. V. C. Demotriou 

Institution/Agency 

Represented 

BP3K, Indonesia 


Yf1, Malaysia 

Dept. of Edu., 
New Zer!lIand:, 
Dacca. Ba'hgladosh 

Da,,cca., t:3ang.%adoh 
Sikka. Bhabon, Bangladesh 

UNESCO, Bangladesh 

Carbondalo, Illinois, USA 
Carbondalo, Illinois, USA 

Ma].aysia 

AID, Washington 

World Bank, USA 

World Bank, USA 

VDateisited 

l9 
Jan, 24 

Jan. 24 

Feb. 22 

Feb, 27 

Fe.b. 27? 
Fob, 27 A 

Fob. 27 

Mar. 15 
Mar, 15 

SCt. 24 
Sept. 17 

Jan 199. 

Jan. 19 

________ ] A . , A A- : 

http:Mohamrnad.ed
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IMPACT DISSEMINATION ACTIVITIES 



APPENDIX X
 

PROJECT IMPACT INFORMATION-DISSEMINATION ACTIVITIES
 

Type of 

ActivitDate 


i. Acccntance 

Dr.inCivic 


Dr. z.acuel 


Dr. . ante 
Dr. A. Abayate 

B. Spealir 

Engagement: 

(All subsequent 
topics, by 

iOr. R. Nnnte) 

NAGA PROJECT 

TopiD
 

Philosophy, Plans of Project IMPACT 


Innovations in Primary Education 


Innovative Practices in the Elementary Level 


Educational Innovations Here and Abroad 


Feecack on IMPACT 

?reparation of Self-Instructional -Materials, 


Evaluating a Learning Program, ANP Regional 


Project Planning 


The Role of the Teachers in the IMPACT 

Delivery System
 

Perspective for the Management of Learning 


Modern Teaching Techniques and Procedures 


IMPACT
 

Jar.. 1974 


april 1975 


Hlay 1975 


Sept. 1975 


---t. 27-23, 1975 

e-c. 5, 1975 


Nay 25, 1976
 

July 12-14, 1976 


Aug. 23-27, 1976 


Sept. 1976 


Jan. 18, 1976 


Place/Audience
 

'aga
Cebu,Barrio leaders, Parents,
 
leaders, school personnel,
 

teachers
 

University of the Visayas, Graduate
 
School Seminar
 

PS2D Cebu Chapter Seminar
 

Colegic de San Jose Recoletos
 
Graduate School Seminar
 

Bziuio City, PSCD Biennial Seminar 

Cebu
 

University of Sains, Penang, Malaysi
 

Quezor 2ity
 

USP Graduate School, Cebu
 

UP-Cebu, Under Graduate Seminar
 



2
 

Type of 

tivit y TopPDate Place/Audience 

Project IMPACT: Its Philosophy and Content Jan. 21, 1977 Argao, Cebu 

Modularized Teaching leb. 18, 1977 UP-Cebu Graduate School Seminar 

Project IMPACT: An Alternatives to 

Existing Delivery System 

Hay 24, 1977, 

June 3, 1977, 

June 7-8, 1977 
Aug. 27, 1977 

DEC Region VIII, Executive Training 

Institute 

Noder Learning Theories and Strategies 
for the Realization of Instructional 
Ubjectives 

June 14, 1977 Velez College of Arts and Sciences 

Students and faculty 

M-wderr Instructional Theory June 14, 1977 DEC Region VII, Modern Science 

Teachers 

Project Formulation and Introduction to PERT June 27, 1977 DEC Region VII, Educators 

Th Lcarner in the Perspective of the Home 
and Ccmnunity 

Prezaring Instructional Objectives 

Aug. 25, 1977 

Oct. 9-11, 1977 

University of Southern Philippines, 
Cebu, Students and faculty 

US? Graduate School 

Ii4PA-C Management Model Sept. 9-12, 1977 Geneva, Switzerland, International 

Project Evaluation:the Naga Experience Mar. 13-17, 1978 Chiangmai, Thailand, Asian education 

iXPACT Management System April 30 -

i'ay !., 1978 Baguio City, School Superintendents 

Pecr xnd Progratrned Teaching June 11-12, 1978 Andres Soriano, La Salle, Bislig, 

Educational Innovation: The Challenge July 8, 1978 Cebu City, School Leaders 

Innovation and Project IMPACT Aug. 1978 Cebu City, Secondary Teachers 



-3­

i ype ofTpi 

Activity 
Topic Date Place/Audience 

Return to the Basics Sept. 1978 Cebu City, Public School Teachers 

iew aioles in IMPACT Oct. 23 

1!ov. 3, 

-

1978 

Sri Lanka 

2roject INPACT - iaga £Lov. 22-23, 1978 Ormoc city, Teachers & Administrators 

Parcnta! Involvement in Educating the 

Fii-_*ino for the 21st Century 

Dec. 18-19, 1970 Cebu City, Educators 

Lecturer: 

Dr. Mante 

TargLao Course, Regional Command 7 

Seminar on individualized Instruction for 

Lcondary Science Teachers 

April 3, 1979 

June 5, 1979 

Cama 

NSDL 

Sergio Osmena, Sr., 

an >.EC Region VII 

Cebu City 

Project IMPACT Sept. 28, 1979 Sil1iman. University, Dumaguete City 

D. Consultant: 

Dr. 
project INSPIRE Sept. 10-23, 1979 Unversiti 

M'"nteMalaysia 
Sains Malaysia, Penang, 



PROYEK PAMGNG INTFORNTION -DISSEMINATION ACTIVITIES 

Solo, Indonesia
 

- . of Activity Topic Date Pl~cE/Audinncc 

. 'cceptance Campigr. 

,ra. B. RcErati 
 Project PAMONG 
 Jan. 1974 	 Kcbakkramat, Karangayar, Parcnts, teacher
 
students, cormnunitv members
 

B O.ryono
.ONG System Jan.-iay, 1975 	 Kcbakkramat 

pea-.ln- znaagznnts 

.rcsLcnt.ti.on of
 
o -ing Papner)
 

Lrs. B. S~spati 	 Development of Core Elements of 
 Dec. 17-20, 1974 	 IKIP, Surakarta, Pabelan, Solo, Indonsia
Proyek FAMONG Delivery System Proyek PAMONG Research Staff, Representa­

tive of the 
BPP & IKIP Surakarta
 
.uhardjo Dcnusnstro zianaging the 
 Learning Center 1974, 1975 
 Kcbak-kramat, 
LC PBrsonnel of Kea1:kaan t 
Lrs. B. Respati 
 Proyek PAMONG Solo 
 Jan. 28-31, 1975 
 Jakarta, Indonesia, Innovative Educational
 

project officers undcr Department of 
Education and Culture and some other
 
Dcpartmnts, Reresentative of other
 
Departments and institutions which are
 

related to formal and non-formal education
 
UNESCO consultants. 

Suhardjc Danusastro 
 Job Description of the tutors 
 1975 	 Kebakkramat, Pamong Tutors
 
Drs. B. Respati The Role of Instructional Super-
 Aug. 23-27, 1976 	 INNOTECH, Quezon City, Philippines
 

visors in the IMPACT Delivery
 
System
 

M. Sa:leh Muntasir 
 Project 
PAI-IONG as an Innovative 
 Jan. 1977 
 Jakarta, Indonesia, Project Leaders
 
Project 


of various projects in Indonesia
 

http:rcsLcnt.ti


-2-


Type of Activity Topic Date Place/Audience 

Suhardjo Danusastrc Guide for 2AkONG Module Revision i977 Solo, P XNOG Nodule Constructor 

How to meae PIvMOUG Learning 1977 Solo, Kebak1aramt, PAIiONG personnel of 
activities Bali, " ian­

"onstructinc Evaluation instrument 1977 Mas - Bali, PAMONG personnel if Bali, 
for -iMONG 3ali Ma ian 

Workshop on Constructing Module 1977 Jakarta, Project Staff Package A 

Mryono Torkshop on Jomunitv Education 1977 a. Community Education Officials 
and Cs of Regency Education office 
Cent-i2.i Jav 

Soomitro Workshop on Co unity Education 1977 Salatie.-, Community Education Officials 
& Heads of Regency Education office 
Central Java 

SSuhardjo Danusastro Constructing Module 1978 Denpasa, Module Constructor of Pamong 
Bali 

Constructing Manual for Studying 1978 Mas-Bali, LC Personnel of Bali 

" Constructing Module 1978 Solo, U14S Lecturers (New Modulists) 

Soemitro PAIO4NG System June 12-17, 1978 Denpasar, Bali, Representative of 

several Asian countries and EWC-Hawaii 

Drs. B. Respati Projek FPMONG Solo Jan. 22-31, 1979 Ujungpandang, Indonesia, Non-formal 
Education project officers, Representa­
tive of the BP3K and IKIP Ujungpandang 

-IA.Saleh Muntasir Social Participation in PAMONG Solo Cebu, Philippines. Teachers and 

otticials ot the Department of
Education of the Republic of the 

Fnilippines 



"Cf-i:v ity T *. 
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./' 

L-.:tur -c 

Ct rt.L 
L~ hc -~i d teYoun .t A!in 

-r f 
*,Y tcji~r'~iu 

s~ i f the d is tr ict 
Educ.-tij 

o f c 

Ti:i no .f PrL1J ct-

SC.10 L 
dow t,- Propar4-

-nCLnnCsia 
tne Open?- Secorndary School 1978 

ofnfthn 

or- usi'-

r'rrn 

-7hO- inl 
'*.-nass 

of Education, 
L~ykr~Idnsah ~ dctr 

ten, pro 
riedia. 

c 

.L~sruct.~narinlcountries i~t m mnbers 

a C- jn 

S 

K 

. -vtr 

t arSair 

ot. 

?rran-.cdTc.Chin-

Eva ILuation Design to Programmed 
in PA101NG EXperjicrtation 

L evoiopmcnt of CoeElumics ot 
?lr.Dy ck PANO1NG 

C ntrucri 

Teaching 

ij197 

1976 

1976 

Dec. 1977 

Dcc. 18-21, 1974 

So1c, rr-ra=Lu IuhinL u; nstructors 
SOL-), ~r~r:d TCLChjnCntutr 

Jkra noeiT~ofcaso h 
De-t. of Educ. who have Evaluative burdei 

IKP Pabelar", Sco 

tr ~o-cra1 Educatinn ii._ril -June,l 7 Z- -Ear .: n U N ss iarc 
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__~~ Dcc0m~t5 7JiiL Sol-, ' tzaff and TKT;: jCtcU-LcrS 

L, r t .n D& w1,,- Prj;:ra-rs tor Bali 1977 J>, 2 itryS.2SilB1 

- uhnrdj Danusastrc 2! m:AFL :,::i:n Lc -rning 19 79 S J. io l.c t s t'-ff L-nd ri r ­

Pf-L s 



Type of 


ALctivity 

paking 

Hnza menc 

Speaker:
 
Mr. A. Abayata 


,,irs. FRubi 


"I 

" 

" 


it 

Ar. A. Abayata 


'rs. Rubi 


PROJECT IMPACT iNFORMTION-DISSEMINATION ACTIVITIES
 
ZAPU-IAPU CITY PROJECT IMPACT 

Date
Topic 


iroject IMPACT: Its Social and Cultural riar. 24-31 -

V 'iues Apr. 3-5, 1977 

Educationa! innovations June 18 -


Oct. 15, 1977 


Bcginnirig Learning 


i stery Learning
 

Criterion-Referenced hieasures ',
 

Behzvioral ObjectiveE 

PrOect IMPACT for Mass Primary Education 

Ooc unication Arts U 

I.Lastery Learning July 1-31, 1977 

Criterion-Referenced Measures 


Behavioral Objectives 


Parents' Role in the CLC July 8-12, 1977 


Beginning Reading 
 Aug. 13-27, 1977 


Educational Innovations 


Place/Audience
 

Lapu-La:u City, parents, teachers, 

students, other community members
 

Cebu, Elementary and Secondary
 
Teachers
 

It 

,, 

Lapu-Lapu City, Elementary and 
Secondary Teachers
 

it 

I s 

Lapu-Lapu City Parents, teachers,
 

othrc: ommunity members
 

Lapu-Lapu City, Elementary and
 
Secondory Teachers
 

"
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Topic Date Place/Audience 

cr5 :-c S pea1er. 

'All subsequent
s by 

Dovcilo-.mental Activities of Project IMPACT Sept. 6, 1977 La-u-Lapu City, "upervisors,
L-2hool administrators 

r. Rtibi) 
,uD,;i)-' Learning Activit.es Sept. 8, 1977 

June 25, 1973 

- Lapu--La-u City, Parents, 
thcr co=-unity embers 

teachers, 

irjc Ct L.iPACT for Mass Primary Education Sept. 105 1977 L- -u-Lapu City, School 
,C11)Tistrator_ Lnd Classroom 

T~achers 

lQ cs Frmary Education Nov. 12-21, 1977 ity, Donors, sponsors, 
advvrtizers in Cebu City and
icpu-Lapu City 

Teachin, Profession and Field of Work Feb. 23, 1978 Lapu-Lapu City, Senior High 
Scaool students 

xAltcrmnatives to Mass f::ilary Education lMar. 4-11, 1978 Lazu-Lapu City, Teachers 

occt IMPACT: Its oponns, Mneagement 
System, Pupils' Learning Activities, Structure 
and Organization 

Oct. 13, 1978 Lapu-Lapu City, Region VII 
Schools Superintendents; 
Educators from Philippine Normal 
College, U.P., Educators from the 
Visayas and 'iindanao, Jamaica, 
Canada, Malaysia, Indonesia, 

Singapore, Thailand; Doctoral 
students of the Univ. of the 
Visayas, Cebu City 

What About Lapu-Lapu City Pr6ject IMPACT ? Nov. 12-21, 1978 Lapu-Lapu City, Donors, sponsors, 
advertizers 

Con.:unity Assistance to Project IMPACT Jan. 24, 1979 Lapu-Lapu City, Parents, teachers, 
other community members 



* - -Tol ic Date 

ctivity
 

F JcC ~iAMT iay 12, 1979 

Eva luating Lapu-LzDu Jity Project IMPACT Nov. 12-21, 1979 

_z2u-Lapu ;ity 2r. jzct fIliACT 

Progress of II4PACT Pupils in the CLC 


Place/Audiance
 

Cebu city, Doctorands of the
 
University of the Vi.ayas, Cebu City
 

Lapu-Lapu City, Donors, sponsors, 
."vrtizers in Cebu and Lau-Lapu City 

Lz;u-Lapu City, Visitor-obs.,rvers 
f-or.- vi-yvas and .-indnarc; Doctorands
 

Lromthc University of zh Visayas,

d u ity
 

Lapu-Lapu City, Parents and other
 
Cnommunity menmbers
 



ctivity 


I. Orientation la!k 

Speaker(: 

Piji~s vnncur. 

lNr. lobcs 


Nr.. Avcnz 


Miiss Avancefta 


hr. Robes 


Hrs. Avcna 


Ars.
ivena 


!-rs. Avena 


lirs. Avena 


i'. Robes 


hrs. "vena 


POJECT IMPACT 

Topic 

Overview of Project IMPACT 


IMPACT Mnagement System 

Modulc Production 


Overviw of Project IMPACT 


IMPACT Management System
 

Module Production 


IMPACT ML°nagemient System 


IMPACT Management System 


IMPACT Management System 


Overview of Project IMPACT 


IMPACT 1,enagement System 


Overview of Project IMPACT 


iNFOR 1ATIOJ:-

SAPANG PALY, 
DISSEMI TIION ACTIVITIES 

SULACAL 

Date 


June 24, 1977 


" 

" 

July 12, 1977 


"
 

Sept. 15, 1977 


Sept. 22, 1977 


Oct. 4, 1977 


' 


Oct. 19, 1977 


Place/Audience
 

-:oduction Center, BBE-Elem. School
 

Lerian educators
 

Production Center BBE-Elem. School
 
ININOTEC-H Trainees 

Production Center-BBE Elem. School
 
Representatives of Canadian Teachers'
 
Federation
 

BBE Learning Center, Representatives
 
of UP Research & Development Office
 

BBr Learning Center, Regional
 

Supervisors of Region III & Division
 
of Bulacan Supervisors
 

BBF Learning Center, Jamaican
 

educators
 

,
 

BBF Learning Center, INNOTECH
 
Trainees
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Typ- iDp Da.-e -1ac /Audience 

;iiss ,:.c-,a i.TPACT Managexaent System ict. 19, 1977 BBT: !,-arning Center, INOIE:H Trainees 

fcbs -.-u! Production II I' 

Svnn .acm..System I-ov. 3, 1977 BBF Learning ;.:nter, !nconesian 

douontars accempanied by DR. rura 

iu.-.cda Liban, Asst. Director of 

cn iT!,T-r. 
i- L&umt of 

Louiulacan I--naois ofand! Sus~vsr 

.ir. i(obCs Mduis Troduc iont 

.:rs. zivena !UPACT -nn..er..n- System ov. 23, 1977 F Learnin- Ltcr, 

.dut::ts accompanie 

aS 

by -.r. uarry 

Sautii Sr.. Educ. a :rch- EC 

Lrs. Avena I-PACT 'LanagumiEnt System• ",of Vov. 29, 1977 BBF Larning Center, Division Office 3u1acan Supervisors 

.rs AVLnranag.... System Dec. 7, 1977 2I Learning 

.t orS 

enter, Afhganistan 

Mr. Avena IhPACT Managcnent System Dec. 14, 1977 2-1 Learning Center, Delegates of 

LIT Swninar in YHalolos, Buiacan 

Mrs. Avena IMPACT Management System Jan. 9, 1978 BBF Learning Center, P';G Vice 

iresident & Chairman of the Research 
Departmcnt 

irs. Atvena Overview of Project iMPACT Jan. 31, 1978 BBF Learning Center, INNOTECH Trainees 

A-Irs. Avena IMPACT Managent System i 

s. crArna I.odule Production 
It i 

,irs. Avnr- IMPACT Management System Feb. 16, 1978' BBF Learning Center, FNC FacultyMember s 



fIc -OD 

..o nb. 

- .nan rnt .vstaz 

L.rs. AvEr: 'yiuffi roducticrn 

irs. Avena ! LTzLd'ianngeent bysotem 

- *r. Robes i~Id1~iraduc-t ijn 

;irs. Avena nal--I-agcment System 

mVrs.Avna 2-ao.-u>, roduction 

_I I lanagcmcnt System 

ii-iiA-i Managemnt System 

&obes uIduc £roduction 

'C ,:vtna i 3i-'-.1Management System 

Mir. 'obcs AodU L production 

. Management System 

Dat 

1 

Feb 23, 

Feb. 23, 

viar. 1I, 

June 21, 


June " 

July 14, 

Aug. 3. 

Aug. 4, 

Sept. 6, 

1373 

1'973 

1978 

1978 

1978 


1978 

1978 


1978 

1978 

,-ace/udi, nr:. 

_DB L,-arning 2;enttr, i:IN Faculty 

33F. 7,_arnin, 2ei.t~r, cc,:ondary
 
, hool administrators
 

3BF L~arnin Cnter, Secondary 
Scoladminis;trators 

3S Lvarning Cuntr, Diztrict 
eup&rvisors of Buiaa­

B3-F Learning Centur, Th0iOIECH 
--r21neos 

BB Lvarning Center,. 3aliuag 
-orth Administr.tor 

BBF Learning Center, GB-BLP
 
Re prescntatives 

BBF Learning Center, FNC 
President and ;urcr~hrs 

3BF Learning Center, Dr. Felicita 
G. Bcrnardino, the regional 
D,-::ctors and represent -ves of 



~Tooic
-

-- 7vcncc CT MSnagement Syotm 
E S C 

;du!N ProductionA~lr. Robes 

IliACT Managcment Systemr-irs. Avena 

it'. Alobcs 1iodub Production 

INLPACT ian!gcmcnt System:irs. "vena 

Modulc Productionr. Robes 

I24PACT LanagEment Systt-m
s. 'ri'vcnz 


I1?PACT Management System 

B. SpEaking
 
Engagemnts :t
 

srIMPACT Lanagement System 


-irs. ivcnnc cceptance Campai:n 

iss DI oaroteachers
• . 

c
 

Sept. 65 !7" 

I"
 

Nov. 2, 1978 

1nov. 16, 1978 

Dcc. 8, 1978 

Jan. 24, 979 

]Feb. 16, 1979 

Mar. 27, 1979 


May 11, 1979 


Mr. 15, 1979 

June 15, 1979 

BBF Learning Center, DR. Felicita 
G. Bernardino, the Rcgional Director
 

and r:presentativcS of iEC 

B Learning Center, Region XII 

hi:f c, Elem. Educ. and 2 Schools
 
Division Superintendents
 

I
 

BBF Learning Center, INNOIECH Trainee: 

.33i Learning Center, ASPBAE Delegates
 

HE Learning Center, 11*4OTECH Trainee 

DBF Learning Gentzr, PUi Graduate
 
otudit-s
 

53F Learning Center, Teachers and
 

-dministrators
 

EBF Learning Center, BBD Elem. 
School Teachers
 

Bulacan, Bulacan, Social Studies
 

Teachers
 

3D Elem. School, Parents, repreSsn­

atives ot government agencies,
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ype ot 
A~tiviny 

Topic Date PLacc/e.udiencc 

rsz. Avena ....IL Iana'c :.-ert system April 16, 1979 Bocaue, 
Bocaue 

Bulacan, Ecachers 
and Sta. i'iaria 

of 

H.r. lobes 

1irs -'Ivena 

;lobes 

Overview of. Prooect iMPAC_, 

Ac2eptance Campaign Strategies 

AorJl 17, 

!--r.T 

Iiay 9-1-25, 

i, 

i979 

19/9 

Baliua, Eulacan, Teachers 
=aliuas and Plaridel 

...B-, Lcentt 7 

eBL _.. Cnt 
Elementary School !Qachers 

o 

Miss de1 Rozario Survey of Co-munity Resources a 

IisE Avancena Suctirg the Cormmunity 

;Grouping Pupils 

Learning Center 

" 

- Mrs. Pecson SzhLduling 

Hiss Cruz 3ianagcment Forms ", 

rientation on the uses 

accompanying materials 

of modules and 

h'ir.Robes Role and Role Expectations " ,, 

Mrs. Avena 

hIiss de! Rosario 

Learning Modes and Techniques 

Lecture-Demonstration of Programmed 

TeEching Techniques 

I I, 

Miss Avancefia 

-r. Robus 

IMPACT Management System 
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yTopic 


ir Avrena LiYYCT Management Lystei. July 17-20, 1979 


Aug. 27, 1979 


iSept 24, 1979 


Oct. 16, 1979 


, Oct. 17, 1979 


Mr. Robcs " 
 Oct. 19, 1979 


1-Irs. Avena 
 Aug. 1, 1979 


tug. 4, 1979 

ace/Audience
 

C~b Rgionai Directors, Asst.
 

Dire~ctors, Superintendent, and 

Suprvi:3 or s 

Caloocan Citv, Muniipa
 

tc-::h~rs of i-oocar City 

BF " . s 't-" 

u C t r S 

"B5FL o'nin. ac-tkr, NOR 

~- ~i.-:isrators L'nd Tcach -s 

BEF Learning Centcr, 1I.UOTEGli
 
tr iii..a s
 

BB L:arning Cng.T , IIATEA
 
Studants 

BB L irring Ccncer, Angeles
 

Jity administrator
 

",ycauayan,Bulacan, Teachers
 

and administrators of Meycauayan
 

District
 



Appendix Y
 

SCRIPT OF SLIDE TAPE PRESENTATION ON -IYUPACT 
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PROJECT IMPACT
 

SLIDE 	 SOUND
 

1. ) 	 MUSIC THEME ESTABLISH 
2. ) SEAMEO SEAL 
.31. 
4. 	 THEN UNDER:
 

NARR. 1: Thc- SEAMEO Regional Center
 
for Educational Innovation and Tech­

5. INNOTECH SEAL 	 nolocy, INNOTECH, presents
 

6. TITLE SLIDE 	 "Projcct IM"PACT, an experiment in mass
 

primiry education."
 

MUSIC: THEME UP AND FADE UNDER; 

7. Group shot of school- NARR. 2: Every year millions of
 
age children school age children in Southeast Asia
 

are deprived of primary eddcation.,
 
How can we reach them?
 

8. Girl taking care of 	 NARR. 1: How can we reach those who
 
younger brothers/sisters are out cof school for one reas!n or
 

another, such is those who have to
 
help in the home chores?
 

9. 	Boy fishing NARR. 2: Thcse who have to help in
 
providing the next meal,
 

10. 	 Girl fruit vendor And thuse .wh:.%, at an early age, have 
to help ern a living? 

11. Father and son working 	 NARR. 1: How can we bring education 
in the farm t. then ind t., the thousands who 

must leav:. school to help in the 
firm? 

12. 	 MCU children NARk. .2: How can we be fair to all 
those wh seek and deserve at least 
a basic primary education?
 

13. 	 Group of learners NARR. 1: How can we maximize the use 
using one book of available learning resources and 

facilities?
 

/Q'7 
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14. 	 Ordinary classroom NARR. 2: And despite various socio­
scene economic ccnstraints, how can we
 

manage instructi:n so that it can be 
inexpensive and at the same time
 
effective'."
 

15. 	 Slide Classroom NARR, 1: h:ie traditional'systems,
 
have failed, what could be an effective
 
system fur mass primary education that
 

16. 	 "ECONOMICAL is ecanGmic,.l effective, and efficient?
 
EFFECTIVE
 
EFFICIENlT
 
DELIVERY SYSTENO'
 

17. 	 BIG SEI.EO SEAL NPRR. 2: in response to this challenge,
 
the Southeast Asian inisters of 
Educatton Ortgani ration authorized the 

18. 	 INNOTECH SEAL Regional %Cnterfor Educational Innova­
(Center-Big) tion nadTechnol!cgy, or INNOTECH, to 

'undertak -. Sarch project. This­
19. 	 Project IMPACT project has L.ecn named ProjeCt IMPACT. 

20. 	 INSTRUCTIONA;L LiP.,l. L..IP means Instructional 

MANAGEMENT BY 'ianagcment iby Parents, Ccmmunity, and 
PARENTS l-achers. 
COMiIUN ITY 
AND TAiCHERS
 

21. 	 I D R C NARR. 2: Project IMPA&T was fully 
funded by the government of Canada 
through th,: International Development
 
Center ;.r I -;. !>-.ased in Ottawa, and 
the expvrimE-t ',asconducted in coopera.­
tion with the Inid.onesian and Philip­
pin, govcrnvnts. 

22. 	 SE flap indicating NARR. 2: jecc I,1PACT is a deveiop-
Indonesia and RP mental expcriment on an economical and 

effective delivery system of mass 
primary duceati,)n. It was launched 
as a 5-year project in Indonesia and. 
thc Philiprines in JzTnuary, 1974 and 
will terminate in December, 1979. In 
Indonesia, it is called Proyek PAMONG. 
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23.. 	Map.of RP indicating !ARR. 1: In the Philippines, the
 
project sites 	 project site is inNaga, Cebu. Two
 

other field sites werc established
 
later, on. in Sa.;ang Palay, a semi-

Lr'Mn community so,me fburty kms. 
from anila, and ne in Lapu-Lapu, 
hlactan Isl.2nd. just off Cebu. 

.24. Map of Indonesia 	 NARR. 2: in Indonesia, the project
indicating project 	 sitc Kor Pr{yek PIVMONG is in Solo,

and :Od'iti-:.n,-:i Field 9ites were es­
tablishced itcr in Bali and Jlalang. 

25. 	 IMPACT Learning NARr.. 1. Pr'ict IiiPACT isessentially

Manageient System rT experiment -n the management of a
 

learning system that iseconomical
 
and at the sni- time pfficient, and

these irL tht components of the 	 IIP;CT
Lcarning nr;ament System., 

26. 	 Community Learnling NARR. I Let's tak, a closer look
 
Center 	 tWi-. !m..-,.ments .fthe IHPA.CT system.

ThL- heirt .-f tk.hIfiPCT system is the. 
Community Learninj Cunter or CLC 
which includes not only the h"cessary 
physical fAcilities of buildings, 
tables ind desks, 

27. 	 Learning Resource Section 
 but acls- the: various instructional 
media servic,-s and materials, and 
lcarninj resources availabl,. 

28. 	 Children at learning NARR. I ,t thl proj ct sites, learning
kiosks kiosks, c-!n!,tructd with free labor and 

materials .,y the- C,mmuni ty arc part of 
the Communicy Learning Center. This is 
in addition to. the regular school 
buildings. 

29. 	 Children at luarning NARR. 2 
i 2
h, CU. isthe setting for
 
center-peer group progranmed teaching, peer group
learnino Icari-ing, tutDrials, and other various 

learninq ictivitics.
 

30. 	 A group of modules NARR. I: K.i;dulks ,re th basic 
materials for instruction. 



31. 	 Child studying by 

himself under a tree 

32. 	 Child learning Ly 
himself at learning 
canter 

33. 	 Child learning by 
himself while taking 
care of younger brother 

34. 	 Programmed teacher 

with 	learners 

35. 	 Programed teachers 

36. 	 Peer group learning 

37. 	 Learner with high 
school tutor 


38. 	 Child taking post-test 

39. 	 Programmed Teacher 

with 	learners 

40. 	 Mle H.S. tutor and 

learners 

41. 	 Home tutor 

42. 	 Peer group learning 

NARR. 2 Modularized instruction
 
enables a child who has learned the 
fundament ls of lituracy and numeracy
to learn by himsQlf. 

NARR. 1: A&e oach child to progress 
accordn. tW his own rate and 
ability. 

NARR. 2. P'od learn at his own availa­
5le time. 

NARR. 1: hside from self-instruction, 
othur Tnstructional strategies used 
are: programmed teaching by upper 
clcmcntary 4cvW pupils who teach 
beginning iawrnrs in the first and 
second Dr Grades I and II. 

NARR. ?: PaY:r group learning or 
learning wit; one's peers; with one's 
classm-tes. 

HIRR. ' Utilizing the services of 
tutors such is this high school
 
student.
 

NARR. 2. .n tW insure that mastery 
Tearning takes plice, evaluation and 
remediation are vital components of 
the - ,stem. 

NARR. 1: Personnel components of
 
the systm include: 

Programmed Tcarhers - volunteers from 
among lcv .Is i-6 pupils who teach 
reading, writing, and basic numeracy 
to beginning learners-

N/,RR. I: Tutors. lutors may be high 

school students, peers, older meiBurs 
of the family, or even neighbors; 

Peers or classmates who form themselves 
int learning groups and take turns in 
leading activities or discussions; 
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43. Instructional 	 NARR. 2: The Instructional Super-

Supervisor Aide visor Aide who assists in keeping


records end inventories of instruction­
al resources;
 

44. REC with parents 	 NARR. 2: Th Rural Education Coordi­
nator, the District Supervisor, and
 
-- Systems Coordinator
the Instructional 

who link the research team with the
 
Commur ity Learning Centers and the
 

45. 	 REC with I.S., I.S.A. Community Ind ivc administrative and
 
supervisory assi.tancc to the Ins­
tructional Supervisor;
 

46. 	 I.S. and Seamtress NARM. 2: Community Resuurce Persons.
 
Available community resource, both
 

47. Learners with 	 human and material, are harnessed to
 
Community Rescource provide 	and enrich learning experiences,
ouni 	 especially inhelping the children to


develop specific work skills.
 

48. 	 I.S. with Parents Of coursc., ,irents are actively involved. 
They aro c,)nsulted continuously. 

49, Learner and Parents 	 Their assistancc is enlisted both
 
inencouragig .and monitoring children's
 
work at homeo, and in contributing


50. 	 1.S. with Parent ideas -icwl as free labor to the 
Community Learning Center. 

51. 	 I.S. with guest NARR. I: The nerve center for th. 
whole Learrin, system is none otier 
th:r thL. Instructional Supervisor, 

rofessirnally trained teacher. 

52. I.S. going over 	 Among her main responsibilities arc:
 
project chart
 

- record keeping of pupils' progress
 

53. 1.S. going over recc.rds/ 	 and invent.,ry &f learning materials 
inventory of instructional and resources;
 
materials
 

54. 	 I.S. deing rumdiation remediation activities and small 
group enrichment sessions; 

55. 	 I.S. 2nd progrrmm-,d training of programmed teachers; 
teachers 

12OI 



7
 

56. 	 I.S. with parents - enlisting the cooperation of 
and school officials parents and community and maintaining

close relations with school officials, 
and
 

57. 	 I.S. with I.Ai.S. and - monitoring and managing the various
 
learners learning activities.
 

58. 	 I.S. with learners NARR. 2, Did you notice that except

for the Instructional Supervisor, most

of the components of thc IMPACT 

59. 	 Seamtress & Pupils Learning Marnageme nt System arc. non­
teacher learning resources and that
 

60. 	 I.S.A. and Learners non-tcacher mrdes of learning havw
 
been adopt.d? [As you will see latcr,

all these schemes redound to a considera­

.ble 	 reduction of educational costs 
without sacrificing quality education. 

61. 	 Grade I children with NIARR. 1: For a better understanding
tutor 	 of how the IHiPACT Learning Managemern

System actually operates, tet's take 
this child who is just learning to 
read and write. n 

62. 	 Group of 8 learners Inschool he 'elongs to a learning 
group or family consisting of 8 
learners.
 

63. 	 Learners with At least for the first two years
 
Programmed Teacher learning iswell scheduled for them so
 

64. 	 NS Learning group with that they learn the fundamentals of. 
PT 	 .. literacy an numeracy - the basics of 

learninr, to learn. 

65. 	 Learning group with lhcy are assisted by programmed
PT - focus on PT. 	 teachers vwho sfpnd it least one 

hour each day with them in the morning 
or in the afternoon. 

66. 	 Programmed T with i.S. Progr3mmLJ t.:lche. perform their 

tasks with cc¢nstint guidance from the 
Instructio,1-l Suprvisor. 

67. 	 PTs with I.S. The~y 3pend ibout an hour in the lat, 
afternoon with the Instructional
 
Su;.,trvisor while she practices them 
on the m-nturial hey are to use the 
next day. 

JjP{ ­



CU 

68. 	 PT tutoring a learner The same individuals may also act as
 
tutors for individual learners.
 

69. MODULE 	 NARR. I Lach inarner has to learn
 
one moduic every day. A module is
 
usually divided into five lessons.
 

70. 	 Pupils taking Llock post Every two weeks, the learners take
 
test a block ,ost-tcst given by the Ins­

tructional Supcrvisor to assess mastery

of modu!ks '!earned for the poriod.
 

71. 	 Child showing parunts Each timea child passes a post-test
 
an achievement slip hu brings home an achievement slip.
 

72. 	 P.T. doing remediation If remadiation is necessary, he is
 
with a learner given tutorial help.
 

73. IS and PTs going 	 NARR. 2: For beginning learners,
 
over schedule the instructional Supervisor's job
 

includes­

- preparation of the programmed 
teacher's schedule and needed 
instruction materials. 

74. 	 I.S. with PTs - regular meetings with programmed 
teichers to upgrade their skills 
and t m intain a system of 
incentives. 

75. 	 I. with learning group - periodic visits to each learning 
group tc ma- sure that lessons 
aru proceeding smoothly to monitor
 
pupils' progress, and to assign
 
tutors when needed.
 

76. 	 I.S. with I.S.A. - she also makes surc that the 
Instructional Supervisor Aide 
mintains complete records. The 

S;in,r e a parent or adult
may 

vluntor from the community.
 

77. 	 Levels 4-6 pupils NiARR. 1 Woi, for levels 4-6 or
 
grades IV-VI learners, learning acti­
vities inlcude a greater variety
 
of :4pproachas and strategies.
 

?03 
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78. Child learning by Having acquired. fundamental literacy
hi msel f and numeracy skills, programmed 

learning through self-instruction
 
is practiced with ease.
 

79. 	 Learners contracting modules With the help of the Instructional 
Supervisor, a group of learners simply
 
contract a set of modules which they
 
can study within a given time, usually
 
a week's time.
 

80. 	 Child showing module to Then 1e:rner shows his parents the
 
parents things ha has to do.
 

81. 	 Peer Tutoring W.hen difficultics arise, he may solicit
 
the help of a classmate or a friend; 

-82. 	 Learner and H.S. or of 2 high tutor, a student in a
 
neighboring hijh school who assists.
 
young learners in fulfillment of 
YCAF 	 requiremr-;its, 

83. 	 Peer group For upper lvjIs pupils, peer group
 
learning is the mcin mode of learning.
 

84. 	 Parents and learners Th: help of parents and community
 
elders is also enlisted especially in.
 
lessons involving applied work skills.
 

85. 	 Child taking posc-test - Aftcr completing a module a child 
with I.S.A. takes :; modul post test which is 

usually *dministered by a tutor or 
an Instructional Aide. 

86. 	 Tutor doing remediatin If chc test result indicates a need 
f,:r it, rcmedi..tion is done to insurG 
mrastcry !earning. 

87. 	 Children playing crucationa.l NitRl, 2: But lxi1rning with modules 
games 	 is not ,l". that the children do. 

Thcroe ar: -lso oducational games to 
challenge their young minds.
 

88. 	 Children Gardening . 15-minute ttreak )fter every hour of 
Iearnin, , is provided for such activities 
as garden'nn. 

89. 	 Children at pl.ay art work, music, and physical education
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90. 	 Set of modules After completion of a learning
 
block which consists of a series
 

91. 	 Learners Reviewing of from 5-10 midules, the learners
 
prepare fur aI block post test, also
 
using modules.
 

92. 	 Learners taking b.p.t. After 3dministering the block post­
test herself, the Instructional,
 

93. 	 I.S. and Lcarner Supervisor chccks results to deiters"
 
mine maste:ry _.r the need for remediation
 

oes 

tutor evaiuation, and supervisor evalua­
tion as part of his learning activitius
 
to insure iilst ry of lessons.
 

94. I.S. with tutor and learner 	 A learner -. through self-evaluation,
 

95. 	 I.S. with tutors NARR. I For u!pper level learners the
 
Instructional Supervisor schedules and
 
monitors tutorials.
 

96. 	 I.S. with learners insidc As well ,Ls learning activities going
 
luarning kiosks on in the- learning kiosks.
 

97. I.S. supervising test 	 She supervise.s the administration and
 
administration 	 scoring of block post-tests, and assigns

tutorials "-r peer help as needed. 

93. Learners with 1.S. 	 She elsc i1.intains an incentive-reward
 
beside 	progress chart system fDr pupils, tutors, community
 

volunteoers and rc.souce persons.
 

99. REC at work 	 To bL b, tr .concentrate on her instruc­
tional management functions, she enlists 

the help c, the Rural Education100. Instructional Sy-tm 

C i rdinat. :r the. Instruction System
Coordinator 	 Coordinate.: for community resource
 

surveys, ,nu for getting needed 	ccmmuni­
ty assista,icc.. 

.101. IMPACT Learning Management N',RK. 2: The success of learning in
 
System 	 IMIPACT howver, greatly depends on 

the Instructional Supervisor who has 
to orchestritu 1li the elements in 
the IfIPACT Le'rning Management System 
fo- maximum effectiveness, with 	 less 
costs, ind .ri.3ter efficiency.
 



102. Line Graph NARR. 1: Pnd speaking of learning 
effectiveness under the IMPACT System, 
comparative results of tests conducted 
on IMPACT and Non-IMPACT learners shcw 
that the IMiPACT learners achieved 
higher averagcs. The dotted lines 
indicate the performance of IMPACT 
learners. You will also note that 
in , majrity of subjects, the 
difference is highly si.nificant. 

103. Bar graph Level IV In this gr.ph also showing 
for levei IV l.,arners, the 
represent the mean scores 
learners; the ,;rnge bars, 
of non-.IMP4CT learners. 

List results 
blue Jars 

of IMPi,,1­
the sccres 

104. Line graph Level V Here ari th ! rLsults for Level V. 

105. Bar graph Level V Note asain the higher 
IMPACT learncrs. 

achievement of 

106. Line graph Level VI And thL results for level 
.the same trend ... 

VI reveal 

107. Bar graph That IMPACT learners achieved signi­
ficantly better than those in conven­
tional classes. 

108. SOUTELE It m3y bL rintioned that tests used 
were developed '-,v an exterr 1 research 
body, the Philiopines Committee to 
survey the outce., rs of Flementary 
Education, r.,rSoutele, as it is called. 

109. Table showing learning 
effectiveness in Indonesia 

In proyek PfP.CrKi Indor*".a, the 
percentag:;- 'f -,ssesof learners in the 
National mid-ycar and end of the yc.ar 
examinations show similar results to 
Project I:, ;.'.T, Phili-. 'nos. All these 
results attest "' the quality of learning 
under th IiYiP; C system. 

110. Traditional Costs NARR. 2. ,at about cost effectiveness? 
These figures show some comparative 
operating costs, between traditional 
and IMPACT systems in the five Naga
barrio scho'.1s. The five barrio schools 
used to ernploy be-tween 55 and 58 teachers 
whose salaries averaged P400.00 a month. 
This amr.unted to a total salaries bill 
of P264,000 a year. 
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111. Comparative Costs Under the IiiACT system, there are 
only 12 instructional Supervisors 
in thc. sch.ols - 2 in each of the 
CICs and 2 itinerant teachers who 

.4 

112. 

113. 

Modules in shelves 

Cost effectiveness 
(pictorial graph) 

teath music, arts, P.E. & health. 
The tct:il salary bill for these 
12 Instructional Supervisors, at 
6,",o000 t year or less than 1/4 
its former costs. Even if we add 
to this thc cost of module production 
vis a vis t;&xtlcok production, and 
other opuratihnal costs, it is 
clearly s:vidcnt that the IMPACT 
system c-:ri Dp rat, schools at half 
the cost that it takes the conven­
tional syst.m. 

114. Project IMPACT MUSIC ORIDGE UP AND FADE TO 

fiARR. L In thrivf, Project IMPACT, 
as a distinct lcarning system is-cha­
ractcrizc d Ly: 

115. 

116. 

Modularized learning 

Children and modules 

1) moduaariz4d learning utilizing 
curriculum materials and learning
r-sourcis dcsignod to suit self 
and .jroup karning, and above all... 

117. 

118. 

119, 

Unique Instructional 
Management System 

1.S./Tutors 

Learners & Co1,munity 
Resources Person 

2) a unique instructional manageme!nt 
system that enables one professionally 
traino.d tachr to handle effective­
ly up t.:170-200 pupils in her 
neN role, as Instructional Super­
visor, usini thE full range of 
non-toacher icarning resources 

120. Group of Learners 

anu tmiploying a variety of non­
each,r 1:arring methods to aid 
inchilIren's learning. 

121. UNIQUE 
EFFECTIVE 

BRIDGF MUSIC UP AND FADE TO 

ECONOMICAL 
EFFICIENT 

NARR 2. This is the IMPACT Learning 
ilanagemient system ­ unique, effective, 
economic-!, and Lfficient; 

122. Classroom scenL NA.RR. 1: lin alternative delivery 
system f.;r mass primary education 
dieveloPied Ly SEAMEO INNOTECH 

O7
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123, Project IMPACT on 
picture collage 

MUSIC THEiME UP AND FADE TO 

124. M.S. Dr. Kowit NARR. 1: For comments regarding 
Project If.P C'T, the Deputy Director 
of INNOTECH, Dr. Kowit Pravalpruk 
has this to say. and we quote: 

125. I..S. with tutors The results of Project IMPACT are 
indez-d very impressive and encouraging 
beyond .:xpectations. 

126. Sapang Palay 
learners guests 

All eviJenc2 :.:cint to the fact that 
the InrK,,CT system is effective and 
much ch-aper t opurate than traditional 
delivery systcms for mass primary educa­
tion inboth countries where it has .been 
tried out. 

Ir. n.3. ur. rwwi This should be gpod news to all our 
educational planners and policy makers. 
especi3lly in the developing countries 
of Asia and the.Third World. 

MUSIC BRIDGE UP AND FADE TO 

128. M.S. Dr. Soriano NARR. 2: From thk Director of 
INNOTECH hers IJ, Dr. Liceria 
BrillantLs Soriano 
Project !rPACT is on the threshold of 
its final and demonstration year, 
the school Var 1978-1979. 

129. Dr. Soriano and 
foreign visitors 
at project site 

By deronslrit:1!. year, we mean that 
the project in all the sites; Naga, 
Sapangj Paiay. lapu-Lapu in the 
Philippines -rrnSolo, Bali and 
Hlalan9 in Inden-Osia, will be ready 
to show te Gbservers the different 
components cf the management system 
workiag in uris-.n and as a whole. 

130. Sapang Palay with 
guests inside kiosk 

Hany f,,rin ,Jucators have expressed 
the desire ( ccmi,. We would not 
liku you tc c '.utdone. Thus, we 
sincerely invite you to come and see 
the sites next school year, 
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131. Naga, Cebu with guests, 
pupils, parents, etc. 

I am certain the project staffs, 
the learners and their elders will 
you a warm welcome. 

give 

132. MCU Dr. Soriano 

I am equally c,,rtain that you will see 
in opera tion th% chalracteristics 
of the systein thiht differ from those 
of convcnti,:,naI programs and this is 
important f r w,. at INNOTECH,believ:e 
that thcsk. Jifironces as described 
in th 1 !)r(:cedin(, parts of this 
prescnt -tijn account for the successes 
of thL prj.cL ..th in economy and 
in cffici&r.y, 

i'US1C PI Nl:D FADE TO 

133. HS Undersecretary NARR. l HNext 1et's listun to 
Jndersccrtary Narciso Albarracin 
uf the Ministry of Education and 
Culture: 

134. Graduati,7 Student As one wu has L,.:Ln actively involved 
in Project iMP61CT froiii the beginning, 
I ccrtainly fuLl happy and proud of 
the rusultv -f the e xperiment. And 
who sl-iuld not Lap,.:y :ibout instruc­
tic~na' systum that is inexpensive yet 
effcctiv, ? 

135. GS school-age 
children 

Tht r .Iity nF 50,.% of school-age 
children in ,)uthast Asia not bng 
alle to 1et at least a basic primary 
education is Just overwhelming, 

136. Picture -

Collage on 
IMPACT graduates 

but cqually '.verwhelminqgs.,the fact' 
that a w,k,r'k.blu system for Wss 
primary education that is 2Conomical 
and at thL samc time effective has been 
developed successfully by no 
SEAriLO Ii,NOTECH. 

less than 

137. MCU Dr. Albarr.-cin Every c-:nccrrcd educator should be 
Cager to try thL IMPACT learning 
management systCm. 

BRIDGE IHUSIC UP AND FADE TO 



138. MS Min. J.L. Manuel 

139. Children playing 

140. MCU Min. Manuel 

141. Children at learning 
kiok
kiosks 

142. Growp of Parents 

143. MS Min. Manuel 

144. Project IPR-,CT 
an experiment in mass 
primary education 

145. INNOTECH SEAL I 

146. INNOTECH SEkiL 2 

147. IflNOTECH SEAL 3 

148. SEAMEO SEAL 

NARRI 2: Finally, her 'sthe Honora­
ble Mlnister Juan L. Manuel -

The- rapizld,., ir!C'asing school-age
populatio..a,-n the dcreasing number 
of enrollees iteacher education 
courses, not to mention increasing
educatioDnal cists at all levels are 
signs which we cannot simply ignore 
today. The implications of these 
trends wi~l surely be felt deeply in 'a 
few jears from nnw in the Philippines.and proL.aiy in other developing 
countries, ]s wl. This iswhy it 
shojld n(,t ",coifficult for pro­
gre3ivc educational planners and 
pra citi nrs t' appreciate the value
of IMfACT as 3n alternative delivery 
systgm f.:-r mass primary .education. 
Of courseo, I un.,erstand that the 
system, as yat, has its imperfections 
but thc conc.ot :,f Instructional 
,iana eme t' Parents, Community, 
and Teachers sh.uld be enough to whet t 
imaginati-.n Df ii] conscientious and 
innovative educators. 

Rcplication :f tic experiment should 
be encourage"i hure and abroad so that 
the systumr can le refined to suit 
various sccio-zconomic conditions 
and educational system.
 

THEME MUSIC UP TO END 

MUSIC THENE TO END
 



Appendix Z 

DEED OF DONATION 



Southeast Asian Ministers of Education Organization 
(sEAMEO) 

Regional Center for Educational Innovation and Technology 
(INNOTECH) 

DEED OF DONATION 

TO ALL TO WHOM THESE PRESENTS MAY COME - GREETINGS: 

the Southeast Asian Ministers of Education Organization
WHEREAS 

as Its Regional Center for Educational
(SEMIEO) established INNOTECH 

11inovation and Technology; 

as one of its priority problemsSEAMEO has identifiedWHERFAS 

in Southeast Asia the development ot an effective and economical delivery 

system for masb primary education; 

in the attainment of this goal INNOTECH conducted the 
WHEREAS 

Project IMPACT/PAMONG or Instructional Management by Parents, 
research 

Community and Teachers, in Indonepian, Pendidikan Anak Oleh Masyarakat 

in the school year 1974-75 through school year 1978-79; 
Orangtua Dan Guru, 


WHEREAS in the conduct qf Project IMPACT/PAMONG INNOTECH
 

of Education
 
received the unqualified and full support of the Mi.nistries 

of Indonesia pnd the Philippines;of the governments 

said Project IMPACT/PAMONG would not have been possible
WHEREAS 

of the government of Canada through 
without the generous financial support 


or TDRC;

the International Devd opment Ilesearch Centre 


Project IMPACT/PAMONG has successfully demonstrated
 
WHEREAS 

of its delivery system;
the viability, effectiveness and economy 



9 

WHEREAS it has now become thc responsibili ty of the Ministries 

of J]ducation and Culture. of Indonesia and the f'hliippines to subject fie 

concepts and products of IMPAC/T"PAMONG to further development: and 

WHEREAS INNOTECH is desirous of further assisting the Ministries 

of Education and Culture of Indonesia and the Philippines In the continuous 

development and implementation of IMPACT/PAMONG. 

known to all, as it is herebyBe it: therefore, resolved and made 

resolved and made known to donate to the Ministries of Education and Culture 

of Indonesia and the Philippines., all equipment, books, and materials acquired 

by Project IMPACT/PAMONG in the interest of the continued development of 

the IMPACT/PAMONG system; 

further resolved to express the gratitude and deep appreciationBe it 

of INNOTECH to the Government of Canada, Indonesia and the Philippines 

for their cooperation and support of Project IMPA CT/PAMONG. 

Done this 23rd day of October 1979, at Diliman, Quezon city, 

Ph ilippines. 

For INNOTECH For the Ministry of For the Ministry of 

Education and Culture Education and Culture 

Indonesia Philippines 

LICERIA BRILIANTES ... / 

SORINTO 
Directorw 

Witn-s,t s" ' /'4 ;-" "* ''"
 
r ,''.f ."
 


