
USAID KENYA TUSOME EARLY
GRADE READING ACTIVITY
Quarterly Progress Report
January—March 2019

April 30, 2019; revised August 31 and November 6, 2019
This publication was produced for review by the United States Agency for International Development. It
was prepared by RTI International.



USAID KENYA TUSOME
EARLY GRADE READING
ACTIVITY

FY 2019 QUARTER 2 PROGRESS REPORT
January | ~ March 31, 2019

‘Award No.: AID-615-C-14-00007

Revised and resubmitted August 31, 2019
Final version submitted November 6, 2019

Prepared for
Contracting Officer (CO)

‘Contracting Officer's Representative (COR)
United States Agency for International DevelopmentiKenya
CIO American Embassy
United Nations Avenue, Gigiri
P.O. Box 629, Village Marker 00621
Nairobi, Kenya

Prepared by
RTI International
3040 Cornwallis Road
P.O, Box 12194
ResearchTriangle Park, NC 27709-2194
USA

DISCLAIMER,

The views expressed by t! ly reflect the views of the United States Agency



Table of Contents

List of Tables

Abbreviations.
|. Executive Summary...

1.1 Background
1.2. Qualitative impact
13 Quantitative impact.
14 Opportunities and constraints

14.1 Opportunities
142 Constraints

nnn

1.8 Quarter 3 work plan, FY 2019.
2. Key Achievements (Qualitative Impact)

2.1 Increased availability and use of appropriate textbooks and supplementarymaterials that support reading —2.1.1 Adaptation of CBC-compliant Tusome teaching and learning
materials for SNE . a Oe2.12 Adaptation of illustrations for CBC-compliant SNE materials21.3 Finalization of leveled readers iio n2.1.4 Procurement of leveled readers from KPA

2.2 Improved methodsof delivering reading instruction...221 School-based teacher professional development
22.2  Tusome SNE interventions...

.223° Tusome's Primary Teacher Training College interventions,2.2.4 Tusome Youth Fund interventions..
23° Supervision support and classroom observations

23.1 ICT for education gi23.2 Teachers’ instructional support and coaching system23.3 Tusome staff support for CSOs and ICs — 8234 Sustainability engagement with MoE and TSC officals at countyand sub-county levels rere ‘24 Increased capacity of GoKto design, implement, and assess programs toincrease reading skills.
2.4.1 Development of joint work plans by county education afficials,242 Orientation of newly appointed MoE and SAGA personnel toTusome... ss ia :24.3 Tusome collaboration with development actors to leverage

reading.
25 Improved policy environment that promotes readingskills25.1 Policy guideline on copyright of Tusome materials and revision of

book policy ‘ sn25.2 Policy on reviewing reading benchmarks for Kiswahili and English,
grades | and 2; and setting grade 3 benchmarks26 Lessons learned

3. Activity Progress (Quantitative Impact,
3.1 County sustainability meetings...
3.2 Sub-county meetings at33. Tusome technical staf support to CSOs.
3.4 Tusome staff support to ICs

Page

Ho

BRU

Tusome Quarterly Progress Report, january "March 31,2019



35 Youth Fund grantees: Monitoring visits and support.

4. Opportunities and Constraints... . iat i
4.1 Opportunities
42 Constraints...

Performance Monitoring ..
Progress on Gender and Inclusion Strategy.

Progress on Links with Government of Kenya Agencie

.
6

7. Progress on Links to Other USAID Programs...

a

9 Progress on USAID Forward -cunsisnn
10, Sustainabilcy and Exit Strategy...

I, Subsequent Quarter’s Work Pian...

1.1 Cash flow and budget details.

112 New sudaward details...
12. Activity Administration: Personnel

Annexes
Annex A. Success Stories

Annex B. Summary of Key Achievements by Youth Fund Grantees (January-March 2019)...

‘Annex C. Summary of County and Sub-County Meetings, FY 2019..

‘Annex D. Classroom Observation Data (Dashboard) for January and March 2019..

‘Annex, Performance Data Tables ~ Tusome-Wide Indicators

Performance Data Table !a— Numberof learners receiving reading interventions at primary
level with US Government (USG) support (regular) ..

Performance Data Table Ib — Number of learners receiving reading interventions at primary
level with US Government (USG) support (SNE)win

Performance Data Table 2a — Number of textbooks and other teaching and learning
materials provided with USG assistance in English and Kiswahili (regular).

Performance Data Table 2b — Numberof textbooks and other teaching and learning
materials provided with USG assistance in English and Kiswahili (SNE)

Performance Data Table 3— Number of schools using information and communication
technology (ICT) due to USG support,

Performance Data Table 4a— Numberof teachers teaching assistants who have successfully
completed in-service training or received intensive coaching or mentoring with
USG support (grade |, 2, and 3 regular teacher training)

Performance Data Table 4b — Number of teachers / teaching assistants who have

successfully completed in-service training or received intensive coaching or
mentoring with USG support (grade | and 2 SNE teacher training)

Performance Data Table 5 ~ Percent of Curriculum Support Officers (CSOs) supported by

USG programs who meet che standard of IS classroom observation visits per
month . So

6
27

29
29

30
a3)

32

39
41

44

55

v6 |

on6 |

64

67

70

B

76

79

82

“Fusome Quarterly Progress Report, January I-March 31, 2019



Performance Data Table 62 ~ Number of administrators and officials successfully trained

with USG support (Curriculum Support Officers’ and head teachers’ trainings) .

Performance Data Table 65 ~ Numberof administrators and officals successfully trained

with USG support (CSOs' and Instructional Coaches’ (ICs'] trainings).

Performance Data Table 6¢ — Number of administrators and officials successfully trained

with USG support (MoE / SAGA officials in CSOs’ and ICs’ trainings)

Performance Data Table 6d ~ Number of administrators and officials successfully trained

with USG support (Quality Assurance and Standards Officers’ [QASOs']

training) a esi
Performance Data Table 6¢ ~ Number of administrators and officials successfully trained

with USG support (Teachers’ Service Commission Sub-County Director [TSC-

SCD] training) oon i ai

Performance Data Table 6f ~ Number of administrators and officials successfully trained with

USG support (Sub-County Directors of Education [SCDE] training)

Performance Data Table 7—Numberof target institutions that have improved capacity as 2

result of USG assistance .

List of Tables
Table |, Summary of Quarter 3 work plan, April-June 2019,

Table 2. Proposed allocation of book titles.

Table 3. Adopted benchmarks.

Table 4. Percentagesof pupils expected to reach the proposed benchmarks by 2022,

Table §. Summary of Tusome staff support to CSOs, January-March 2019...

Table 6. Summary of Tusome staff support to ICs.

Table 7, Cash flow report and financial projections (in US dollars) 0m. 4

Table 8. Budget details (in US dollars), -

Table 9, Tusome hiresipromotions from January | to March 31, 2019...

85

88

91

4
7

100

103

“Fusame Quarterly Progress Report January I-March 31, 2019

——————————————

OO



Abbreviations
‘APBET ‘Alternative Provision of Basic Education and Training.

ASAL Arid and Semi-Arid Lands

cec ‘compecency-based curriculum

cpcs Country Development Cooperation Strategy

CDE County Director of Education

CEMASTEA Centre for Mathematics, Science and Technology Education in Africa

CEO Chief Executive Officer

lpm correct letters per minute

co Contracting Officer

COR Contracting Officer's Representative

cso Curriculum Support Officer

ewpm correct words per minute

DAYO Dream Achievers Youth Organization

DQAS Directorate of Quality Assurance and Standards

FAF Foreign Assistance Framework

FY fiscal year

Gok Government of Kenya

GPs global positioning system

HI hearing impaired

Ic Instructional Coach

ict information and communication technology

IR latermediate Result

KEM! Kenya Education Management Institute
KiB Kenya Institute for the Blind

Kicb Kenya Institute for Curriculum Development

KISE Kenya Institute of Special Education

KNEC Kenya National Examinations Counell

KPA Kenya Publishers Association

KSB Kenya Society for the Blind

KSDC Kenya Society for Deaf Children

LN {ocal national

LOE level of effort

Mae monitoring and evaluation

MoE Ministry of Education

NACONEK National Couneil for Nomadic Edueation in Kenya

NASMLA National System for Monitoring Learner Achievement

PREG Partnership for Resilience and Economic Growth

PRIEDE Kenya Primary Education Development project
PRIMR Primary Math and Reading

PITC Primary Teacher Training College

“Jarome Quarerly Progress Report jaar “March 31, 2019 vi



Q quarter
Qaso Quality Assurance and Standards Officer

RDE Regional Director of Education

RTI RTI International (registered trademark and trade name of Research Triangle

Institute)

SAGA Semi-Autonomous Government Agency
SCDE Sub-County Director of Education

SNE special-needs education

LM teaching and learning materials

TP Teaching Practice [tool]

TPD teacher professional development

Tsc Teachers’ Service Commission

TSC-CD TSC County Director

TSC-SCD TSC Sub-County Director

te teacher training college

USAID United States Agency for International Development

usc United States Government

VAT value-added tax

vw visually impaired

vso Volunteer Service Overseas

WERK ‘Women Educational Researchers of Kenya

YIKE Youth Initiatives Kenya

Fisame Quarterly Progress Report january |-March 31, 2019 vi—



|. Executive Summary
1.1 Background

‘The Tusome Early Grade Reading Activity is a Kenyan Ministry of Education (MoE) program. The
Activity is a collaboration between the US. Agency for International Development (USAID) and the
MoE to improve accessto high-quality education in Kenya. The Activity seeks to improve the
reading outcomes of children in grades |. 2, and3in all Kenyan public primary schools and 1,500
Alternative Provision of Basic Education and Training (APBET) institutions: and to increase the
capacity of the Government of Kenya (Gok) to deliver and administer early grade reading programs.
Tusome boasts a proven model of improving results in early grade literacy based on a key set of
elements: improved teacher capacity for effective curriculum delivery, improved teacher support
through effective supervision and integration of information and communication technology (ICT),
provision of appropriate learning materials, and an effective monitoring and evaluation (MBE) system.
Through these elements, Tusome has contributed to improved reading outcomes in 24,038 Kenyan
primary schools (22,538 public and 1,500 APBET). The midline external evaluation of Tusome, for
instance, established that the percentageof emergent and fluent readers increased at large and
statistically signficane rates between the Tusome baseline (July 2015) and midline (October 2016),
for both English and Kiswahili! A follow-up external endline evaluation planned for October 2019
should indicate whether the program was able to sustain or increase these gains.

In the second quarter (Q2) of fiscal year (FY) 2019 (ie, January 1-March 31, 2019), the program's
focus was to maintain momentum in establishing systems and structures for the sustainability of
Tusome gains. The activities in line with this objective included county-led joint work planning: work
with the MoE and Teachers’ Service Commission (TSC) officers to support Curriculum Support
Officers (CSOs) and instructional Coaches (ICs) in classrooms during lesson observations; coaching
and mentorship of teachers by CSOs and ICs; and adaptation of competency-based curriculum
(CBC)-compliane Tusome teaching and learning materials (TLMs). All these activities were achieved
in collaboration with the TSC, the Kenya Institute of Curriculum Development (KICD), and Semi-
Autonomous Government Agencies (SAGAS) in the MoE, among other literacy actors.

‘Alongside the school-level interventions are those aimed at increasing the capacityof the GoKto
design, implement, and assess early grade literacy programs; and others intended to create a

favorable policy environment for promoting reading skills. The Activity accomplishes both through
on-the-job mentorship of GoK personnel, such as during classroom observations and development
of county-owned joint work plans. Tusome’s efforts have also been strengthened by its partnership
with youth organizations, which work directly with parents and school systems to expand Tusome’s
reach through activities such as creationof literacy-promoting murals: reading exhibitions;
parenticaregiver sensitization forums; and formation of reading clubs, thereby contributing to the
overall goal of improved literacy outcomes. Asof January 2019, 13 of the 23 Youth Fund grantees
had been able to complete their activities, The remaining 10 had grant activities under way during
the quarter: Bungoma Youth Bunge Forum, Dream Achievers Youth Organization (DAYO), Garissa
‘County Youth Bunge Network, Kisii County Youth Development Forum, Lamu Youth Alliance and
Lamu Community Educational Trust Fund, Mandera County Youth Bunge Forum, Migori County

| Freudenberger, E. & Davis. (2017). Tusome external evaluation —Midiine report. Prepared for the Ministry of
Education of Kenya, USAID/Kenya, and the UK Department for International Development under Contract
No. AID-615-TO- 16-0012. Washington, DC: Management Sciences International, a Tetra Tech company.
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Youth (Development) Forum, Murang'a County Youth Network, West Pokot County Youth
Network, and Youth Initiatives Kenya (YIKE),

This report describes the key achievements (both qualitative and quantitative); constraints and

opportunities; performance monitoring activities; progress on the gender and inclusion strategy:
progress on links to other USAID programs; progress on links with GoK agencies; progress on
USAID Forward: sustainability and exit strategy; the work plan for Q3, FY 2019; financial
information; and Activity administration,

1.2 Qualitative impact
‘As noted earlier, in the quarter under review, the Activity continued its efforts to build systems and
structures to sustain Tusome’s gains. Among the activities implemented were county-led joint work
planning sessions; coaching and mentorship of teachers by CSOs and ICs; Primary Teacher Training
College (PTTC) interventions; adapration of CBC-allgned TLMs; and capacity-building for national,
county, and sub-county MoE, TSC, and SAGA officers on early grade literacy.

‘Among the officers targeted by the capacity-building initiatives—such as county-level individualized
‘or corporate engagements—were Regional Directors of Education (RDEs); County Directorsof
Education (CDEs); TSC County Directors (TSC-CDs): Sub-County Directors of Education (SCDE
‘TSC Sub-County Directors (TSC-SCDs); Quality Assurance and Standards Officers (QASOs}; CSOs
and ICs: and head teachers and teachers, from both mainstream and special-needs education (SNE)
schools, Over time, these types of engagements have led to a tremendous increase in the uptakeof
Tusome, as evidenced by the systematic adoption of Tusome elements, including the I:1 ratio of
books to pupils, schoolwide use of Tusome’s instructional approach (ie. in upper grades in addition
to lower primary), instructional support supervision, and teacher trainings,

Some schools have adopted school-based training to ensure thatall their teachers are trained on the
Tusome methodology, to ensure continuity in the teaching of Tusome, and to improve performance
in languages (English and Kiswahili). A case in pointis Bishop Lawi Imachiu Primary School, Nanyuki
‘County, where this strategy has been a success, When visited and asked for comments, the head
teacher said about this initiative:

“We have been doing all these just by our initiative. We did not know that others would findit
Useful and come to learn from us.” (Head Teacher, Bishop Lawi Imathiu Primary School,
Nanyuki County)

Tusome also has gained traction across all the counties as schools have witnessed Tusome's effects
in the upper grades, when learners transition into these classes. The Tusome model (direct
instruction) is seemingly gaining currency in several schools. In Isiolo County for instance, a head
teacher reported:

“Tused the method, direct instructional model, ta teach class 8 Kiswahil ast year and the

‘mean score improved from 48 to $7%.” (Head Teacher, St. Teresa Primary School, Marsabit
Central Zone, Marsabit County)

Teachersare also reporting use of Tusome strategies in teaching other subjects. One teacher
commented

“Vuse the ‘before reading skillor ‘picture walk’ or “discuss the picture" to teoch map work in
Social Studies. I guide pupils to identify what they can see in the map and therefore pups are
able to interpret the map, identify the physical features. As a result of using Tusome skills to
teach map work, performance has improved." (Teacher, Al Hidya Primary School, Marsabit
County)
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This was a commen feature in most of the observed Tusome schools. As one ofthe head teachers
noted, Tusome has built such a strong foundation in the younger learners that teachers in the upper
classes look forward to having these learners as they move to upper primary, The head teacher
‘commented

“We have a very firm foundation thanks to Tusome. The upper classes teachers lookforward
to taking up lessons in classes transitioning from Tusome to the upper grades." (Head

(eo,IICia; Zone, solo County)

The regional teams also held meetings at the sub-county level to follow up on the implementation of

the joint work plans. among other things. This follow-up was necessary in order to cascade the
momentum from the county level to the sub-counties. As noted by the SCDE for Garbatula Sub-

County, Isiolo County

“Consultative meetings are important for the updating of teachers’ knowledge on curriculum
delivery.” (SCDE, Garbatula Sub-county,Isiolo County)

In addition to the Tusome-led interventions, others were made possible through the partnerships
‘with Youth Fund grantees, Youth Fund activities have been critical in driving parental engagement
activities, hence promoting a conducive environment for children to acquire reading skills. Youth

groups were involved this quarter with parent/caregiver sensitization forums, reading exh

reading clubs, provision of reading materials, and safe storage containers or cabinets for the
materials

tions,

1.3 Quantitative impact
(Quantitative data this quarter came primarily from county-led joint work planning meetings, as well

as from teacher coaching and mentorship through Tusome technical staff, CSOs, and ICs. County
led joint work plans are seenas the tools through which the counties can rally stakeholders to work
together toward the sustainability of Tusome’s interventions. Consequently, in the quarter in review,
Tusome technical teams continued to use these meetings to sensitize and build the capacityof these
officers to embrace the culture of joint work planning, These efforts borefruit, as county after
county agreed to work on and launcha joint work plan. From the beginning of Q2 FY 2019, 30

county-led joint work plans were developed across the country, with 21 of these being officially

(publicly) launched by the regional and county TSC and MoE leadersas a show of commitment to
implementation.

1.4 Opportunities and constraints
In the period under review, the Activity encountered a mixture of opportunities and challenges
These are discussed below.

1.4.1 Opportunities
‘The opportunities realized during the quarter stemmed from activities such as the county-led joint
work planning meetings that the technical teams supported. The regional teams capitalized on the

cooperation and the bridges buile by the joint work plans and stepped up engagement with county
officials onthe Tusome transition and sustainability

Adaptation of Tusome teaching and learning materials was another activity that helped strengthen
Tusome’s collaboration efforts. The planning and the execution of the workshop benefited from the

support of KICD and the MoE's Directorate of SNE. For instance, during the workshop, KICD
offered three ofits own graphic designers to work on the material alongside Tusome designers,

TTusorne Quarterly Progress Report, jsuary I-March 31, 2019 3



providing opportunity for the two teams to learn from each other. Tusome will continue building on
this collaboration while developing teaching and learning materials for both SNE and regular learners.

1.4.2 Constraints
While the Activity was successful overall this quarter, the advances were undermined somewhat by

challenges that continued to slow down the achievements. Among the challenges were turnover of
CDEs, which slowed county-led joint work planning; high teacher attrition, especially in APBET

institutions, which affected performance and continuity in the implementing schools; CSOs’
retirement and/or transfers, which left many teachers unsupported: uncertainties around the
interventions in APBET institutions coming to an end in April 2019; and book shortages in grade |.

‘These and other opportunities and challenges are discussed further in section 4.

1.5 Quarter 3 work plan, FY 2019
Table | is alist of acti

Table 1. Summary of Quarter 3 work plan, Apri

jes that have been scheduled for Quarter 3, FY 2019.

I-June 2019

__ Activities
Monkoring of implementation of joint county

work plans

Turome wal, TSC. and MoE support C502 and
Ct in clastroom leston observations

Hae 2 Ea Description xStavaaeame
aif fave Been holding meeting 3 the ub<ouney

snd county levels to ensure that Tusome's aces are
mmanstresmed and alge withthe Mo€'s and TSC's work plans, to
Statin te ane 40 fr ‘The nent phate of hi atv wil valve the
technicalsf mentoring the implementition of thede joint work
pane
This efor wil ental having Tutome sal TSC walor MoE officers
visit schools to suppor he CSOs or Ce vi lesson obterntions.

Cieceig edaSRTH ESO
seaiee
(CSOs and ICz hold zonal duster cermly
reflection meetings

(CSOs and ICs wil vile schools for classroom instructional support

“The CSOs and ICs will have wich meetings with grade 1.2, and 3
‘eachers and head teachers from their respective public school zones
for APBET clusters to reflect upon and discuss the progress of
‘Turome implementation.

Monkoring of Youth Fund grantees

Finalize CBC-compliane SNE materials approved
by KICD

“This eHfore will entail supervning Youth Fund grantees to ensure they
deliver the agreed-upon milestones and meet their imperatives for
cost, time, scope. and quality

‘The draft CEC-ligned SNE materials were under review atthe end
‘of March 2019. They are expected to be finalized and ready for KICD
spprovalin 3

Prine final approved leveled readers “The leveled readers for Tusome were atthe edicng sage in March
2019, They are expected to be ready for printing nd later
Giserbution to schools in Q3.

Procurement of leveled readers from Kenya
Publahers Association (KPA)

“Apart from the Tusome-developed readers, the Actvgy wil aso
procure additions leveled readers feom the KPA. Specific lists of
readers from each publither were generated in February, with
procurement expected to entue in Q3

2. Key Achievements (Qualitative Impact)
As indicated earlier, Tusome recognizes that achieving its goal of improved reading outcomes calls
for greater teacher capacity to deliver the curriculum effectively; provision of appropriate learning
materials: improved teacher support supervision and coaching, as well as integration of ICT: and an
effective M&E system. All of these elements have contributed to Tusome’s continued success, and
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during January-March, the Tusome team conducted a number ofrelated activities: adaptation of
(CBC-aligned Tusome teaching and learning materials for SNE; finalization of leveled readers; and

instructional support and coachingfor teachers.

Alongside these activities were others aimed at building the insticutional capacity of the MoE and
TSC to sustainably implement a national reading program. Toward this end, the Activity continued
engaging with counties and sub-counties, as well as PTTCs and Youth Fund grantees, The activities
were conducted in collaboration with the MoE, KICD, Kenya Institute of Special Education (KISE),

Kenya Education Management Institute (KEMI), TSC, and key civil society organizations such as
Women Educational Researchers of Kenya (WERK) and the Tusome Youth Fund grantees.

The achievements of each activity are discussed in detail below, and Annex A contains selected
success stories.

2.1 Increased availability and use of appropriate textbooks and
supplementary materials that support reading

The availability and use of appropriate and well-designed teaching and learning materials is a key
element for any successful literacy intervention. Based on this premise, Tusome continued to
provide appropriate learning materials targeted at grade |, 2, and 3 learnersin all public primary
schools (both regular and SNE) and 1,500 APBET institutions. Between its inception in 2014 and the
tend of this quarter (March 31, 2019), Tusome had distributed 25,310,531 teaching and learning
materials. The achievements within this objective during Q2 specifically are explained below,

2: 1 Adaptation of CBC-compliant Tusome teaching and learning materials for
SNE

During the quarter, the Tusome team began the process of adapting Tusome TLMs for grades1, 2,

and 3 for special needs education. The adaprations will cover TLMs for visually impaired (V1) and
hearing impaired (Hl) learners and teachers. First, on February 8, a team of participating SNE experts
held a briefing meeting in Tusome’s Nairobioffice. During the briefing, the team reviewed the plan
and instruments for a survey to determine the challenges experienced with the current SNE

materials and the needsof learners and teachers.

The survey data collection took place February | |-15, 2019, targeting 21 SNE centers (14 Hl and 7

VI) across the country. Team members participating in the survey were drawn from the MoE, TSC,

KISE, Kenya National Examinations Council (NEC), Kenya Society for Deaf Children (KSDC),
Kenya Society for the Blind (KSB), Volunteer Service Overseas (VSO), and Kenya Institute for the
Blind (KIB), Four members of the Tusome materials development teamand two Tusome technical
staff who are SNE specialists accompanied this survey team, co assist with logistics and to support
any queries regarding the Tusome methodology or the Tusome CBC materials. The survey results
informed the review and the adaptation process for grades | and 2 Hl and VI materials.

‘The first of two adaptation workshops took place at KICD from February 18 to March 2, 2019.

Participants were, once again, drawn from KICD, MoE (Directorate of SNE), KISE, KSDC, KSB, KIB,

VSO, TSC, and Tusome. The workshop began with opening remarks from the following key guests:
Director of SNE: Chief of Party, Tusome: Head of Research Department, KICD; and Senior
Curriculum Development Officer, KICD. The key coordinators were the Tusome Senior Education

Program Coordinator, SNE; and the Tusome Senior Production Manager.

‘The first three days were targeted at ensuring thatall the participants understood the Tusome
methodology, the structure of the existing Tusome books, and the structure of the approved CBC-

aligned books for Tusome. The three activities were led by the members of the materials

development team: Tusome Materials Development Specialist, Tusome Regional Education Program

Tusome Quarterly Progress Repare january | March 31,2019 5



Officer ~ Nakuru Region, Tusome Education Program Specialist~Isiolo Region, Tusome Education
Program Assistant — Nanyuki Region, and Tusome Education Program Specialist — Eldoret Region.

During the adaptation workshop, the adapters werefirst assigned to either the VI or the Hl group.
In their two groups, and informed by the survey findings, the teams began with 2 discussion about
areas they would adapt in the Tusome learner books and teacher guides for grades | and 2. Among
the recommendations of che HI team members were:

+ Flexible instructions. A typical classroom that caters to hearing impairments has a mix of
hearing, hard of hearing, and deaf learners as well as those with multiple disabilities. Ina class

with varied abilities and needs, the teacher will need a guide that contains instructions
‘enabling them to teach all the learners.

+ Not the same lessonsfor all. The team originally chose to retain but adapt for SNE all

the activites in the lessons for the regular learners, prompted by KICD's asserting that the
instruction should be the same for all learners. Rather than creating entirely new lessons, the
focus was on writing instructions for the teachers on how to teach the adapted activities.

They reasoned that evenin the case of phonological awareness activities, the learners who
are hard of hearing would still need the information for knowledge and for building the
foundations for developing lip-reading skills Its also relevant in the development of correct,
spelling and therefore writing for the deaf. As a result, when learners who are hearing or
hard of hearing are instructed to say sounds of lexters or words. their counterparts who are
deaf will be cueing, fingerspelling, and signing letters or words. However, after further
consideration of the skills HI learnersbring to school, and related discussions with KICD,
the team agreed to additional adaptation in order to teach Signed Exact English instead of
coral language in the beginning of grade I, reduce the texts and restructure grammar routines
to accommodate the unique needs of the learners who are deaf and those who are hard of
hearing,

+ Addressing sign-language deficits. A study of the KICD curriculum design showed that
all categories of learners ina classroom are expected to learn the same content and develop
the same competencies. These are the same competencies examined by KNEC. Learners
with HI should be cueing, fingerspelling, or signing and sign reading, while their counterparts
with visual impairments should be saying, pronouncing, or reading. This requirement
therefore implies that reducing the content for learners with hearing impairments would
greatly disadvantage these learners. The team grappled with this expectation, however, given
the reality in schools. For instance, most learners whoare deaf join grade | with limiced sign
language knowledge, which then inhibits their communication in school. However, the team
discussed restructuring content—especially in the oral lessons for HI learners—to cater to
learners whose sign language knowledge is so limited that they may not understand most of
the content taught in the early days.

By the end of the first workshop, the two groups had achieved the following:

a) Hearing impairments
+ Allcontent for grades | and 2 was adapted and corrections implemented for the first

draft

+ All-content for grade 3 was adapted, pending corrections for the graphic design team.

+ Alldraftillustration briefs (ie.. instructions to the artists, by page) were prepared and
issued to explain where adjustments needed to be made in the illustrations.
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b)_ Visual impairments
*  All'content for grade | and 2 was adapted and corrections implemented for the first

draft of the pupil books, Corrections for the teacher guides were completed after the
workshop.

+ Half of the content for grade 3 was adapted, pending corrections for the graphic design
team.

* All draft illustration descriptions were included,

Pretesting of the materials was done March 18-22, 2019. A team comprising staff from MoE and RTI

Tusome piloted the materials in 21 (14 HI and 7 VI) sampled schools for the hearing or visually

impaired. At the end ofthe quarter, the data from the pretesting activity werestill being analyzed to
inform the next workshop, scheduled for April 2019. During the second workshop, the team will

review the corrected materials against the pretest findings. Judging by the preliminary results,
however, the materials for Hi learners will need co undergo significant changes, especially the oral
lessons.

2.1.2 Adaptation of illustrations for CBC-compliant SNE materials

The documentation of how the illustrations for CBC-compliant SNE materials should be adapted

was completed for Hi, grades |, 2. and 3; and for VI, grades | and 2, The illustration list continued to
undergo review by the materials development team as they checked the corrected texts to create
‘comprehensive illustration briefs for the artist. The illustration briefs may undergo further changes
during the April 2019 workshop, when the pretested contentis reviewed.

2.1.3. Finalizationof leveled readers
In FY 2018, the Tusome technical team helped to develop leveled readers using the leveled readers
framework. However, a review by an external literacy consultant suggested that some of the readers
did not meet certain parameters for publishing. This finding resulted in the need to retrain the
technical team. The training—which happened from January 28 to February 2. 2019—was facilitated
by the consultant, the Tusome Senior Production Manager, one of the Tusome Senior Education

Program Specialists, and the Tusome Regional Education Program Officer for Machakos Region. The

key objectives wereto train and refresh team members on the Kenya leveled-readers framework, to
train the writing team on how to prepare leveled readers, to develop illustration briefs to support
the texts, and to develop guidelines on how to use leveled readers,

During February 4-6, the team embarked on developing and cleaning up the Kiswahili and English

texts, Each reader was reviewed to ensure alignment with the leveled-readers framework,
readability, and clarityof content. Other criteria the team looked at were how appropriate the
stories were for young children, how relevant the materials were to the CBC, and how captivating
the content was. Once it had been established which stories met the minimum criteria, the team
analyzed the text in detail, looking at all the categoriesin the framework. Most of the writers found

it more challenging to write for the intermediate and higher levels, and few typescripts were
received. Some team members were tasked to write additional texts for those levels.

2.1.4 Procurement of leveled readers from KPA

Technical evaluation meetings for KPA readers were held on January {4 and January 25, 2019, to
narrow down the list of leveled readers further to accommodate Tusome’s budget. The team came

up with the following selection criteria
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i. Cost: The publishers should provide the known average price of books for each level, which

could help the technical team makea selection in case of a scoring tie among several

readers.

i Allocation ("sprea
‘on the following:

) of books per level: The allocation for each level would be based

1) The need for more books for the middle levels, which is where the external midline

evaluation placed mostlearners
b) The needfor a variety of genres and themes.

Thus, the allocations per level were determined as proposed in Table 2, assuming sufficient funds to
purchase 60 titles,

Table 2. Proposed allocation of book titles
2a. Spread by levels

Level %oftitles |

Emergene (AC) [__ tox 5

Bepnner (O-F) [50% 25

Transnal (6 30H [3% is

Incermediace (Land 0% 5

Teacher readalouds [ io

Total I 6.

2b. Graphic representation ofreader allocation
|

_ Pupilreaders:
Level Sublevel|Breakdown|Graphic representation of spread_| read-alouds

a 1

8 1

c 3os =|
E 30
F 10

6 10
a 4 5 {jt

a 2 Serr
1 2 Crt

Total 50 10

This formula was designed to be applied to any agreed-upon quantity, depending on the final budget

availble. In addition, it was decided that each school will receiveafull set (or sets) of readers. The
allocation will notbe by grade as was the case for supplementary readers, where eachclass received

‘a set of readers. Because the leveled readers are aligned to individual pupils’ abilities, the levels cross

grades. For example, the Tusome midline results indicated some nonreaders remaining in grade 3.

The Tusome procurement team will determine the final number of classrooms for each grade based

fon available data at the timeof final purchase
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Other considerations: The evaluation team agreed to

3) Maintain a record of the score awarded to each book for the final report

bb). Flag all itles written by Tusome coaches, consultants, or team members, to avoid

conflicts of interest.

2.2 Improved methods of delivering reading instruction

This result area seeks to equip teachers and other curriculum implementers to create an

‘environment in which high-quality reading instruction can be provided. This has traditionally been.

done through termly cascaded trainings in which Tusome would train a group of master trainers
drawn from TSC, MoE and its SAGAs; who would train the CSOs and star teachers; who would

subsequently train teachers and head teachers on the requisite skills for teaching early grade

learners. Although this model was not feasible in the January-March quarter due to budgetary

constraints, the Activity leveraged the peer- and school-based training approaches currently being

implemented in some schools. as a way of consolidating the gainsin teacher professional

development (TPD), The ongoing PTTC and Youth Fund grantee interventions also were connected

to this result. Efforts on these fronts are explained below.

2.2.1 School-based teacher professional development
‘Among the pillars of Tusome's success is TPD, primarily a termly training activity conducted by the

CSOsor ICs at the zonal level (or the cluster level, for APBET schools) for the Tusome

implementing teachers and respective heads of schools, The training typically is scheduled during

schol holidays. In the case of government schools, based on the CSO's ability, he or sheis
partnered with a nearby CSO while supported by a resident zonal “star teacher” to conduct teacher

trainings. In APBET schools, three ICs partnered to train their respective teachers, supported by the

City Managers (who serve as coordinators of the ICs). When the schools reopen, the teachers apply

the skills they gained from the trainings to lead early grade literacy lessons that improve outcomes
among learners. Further, Tusome has ensured that teachers are supportedas consistently as
possible.

The 2017 midline evaluation results convinced many schools to vest their trust in the program; for
example, head teachers were reported to have taken decisive measures to ensure Tusome is fully

supported and implemented. Because this type of internal influence and energy has worked

‘organically in certain schools, as gathered from the anecdotal reports from Tusome regional officers,

ig was suggested as a possible strategy to enhance the uptakeof Tusome in schools. If sustained, the

best practices of Tusome, as envisioned, would help improve literacy outcomes not only in grades |,
2, and 3, bur also in all classes in a school

Tusome consistently works to strengthen strategies that have the potential to sustain the gains

ade. It also seeks ways for the MoE and relevant agencies to mainstream key successful activities
For instance, Tusome has highly prioritized working through the existing government structures and

systems, With the addition of the anecdotal information about school-based strategies, Tusome
‘embarked on identifying schools thac had adopted Tusome methods to conduct school-based
teacher support. In all, 102 schools from Tusome regions were established to have been conducting

school-based teacher and peer support, through short-term trainings, peer consultative feedback, or

trainings that targeted all teachers regardless of the subject or classes they were handling, Ina bid to
learn how these activities might align with the TSC teacher professional development process,
‘efforts were made to visit the schools to establish how the schools had been conducting internal

teacher capacity development.
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‘A team composed of 17 Tusome technical staff and 5 others from KICD was dispatched to visit 49

sampled schools during March 4-8, 2019, across Kenya, This team aimed to find information on:

+ Who championed such strategies at the schools;

© Whothe trainers were:
© Who the trainees were}

‘©The content for the training:
© When the lase such training was held at the schools;

©The duration of the training:
‘* How often such trainings were conducted;

+ The impact of such trainings; and

‘© Implications of such trainings in terms of cost, time, and uptake by ceachers new to the
Tusome strategy.

Feedback obtained from this weeklong activity showed evidenceof trainings in all the sampled

schools, which had sought to expand the use of the Tusome techniques beyond the Tusome-trained
teachers. In some cases, these trainings were conducted upon the request of teachers handling

upper primary classes, Such teachers would pick specific strategies applied in Tusome that they had

‘observed as potentially useful in their upper primary classes, and would requestto be trained on
them, In other schools, especially where the head teacher played a lead role, the need to have

internal trainings was prompted by the desire to ensure continuity in the case of teacher

retirements, transfers, and attrition, as well as absenteeism.

‘Some schools had adopted an approach whereby teachers trained in the early grade literacy

program subsequently trained all other teachers in the school, Others narrowed down the trainings

to specific skills and strategies used to teach early grade literacy ¢o enable learners in the upper

primary grades to improve their literacy skills.

Specifically, the findings included the following:

© Head teachers took the lead to ensure these trainings were conducted

«© Some CSOs were very persuasive in promoting this type of internal training, meaning that

large numbers of schools were reported.

'* Whereas mostof the trainers were Tusome-trained teachers, in some cases, external
trainers—especially che zonal star teachers—were called uponto help with the trainings.

© Teachers handling grades 4, 5, 6, 7, and 8 formed the majority of these highly interested in

adopting Tusome strategies. The reasons given were that learners in grades 4 and S had

previously been taught using the Tusome instructional approach, and they would urge
teachersto follow a particular method when teaching English and Kiswahili. Learners would,

for example, remind teachers about “picture walk” before reading a story. For grades6 to 8,

however, the teachers were motivated by the observed effectiveness of the Tusome
methodology in teaching reading, hence the promise of helping to assist nonreaders at these

grade levels.

© Compared to other subjects, teachers of Kiswahili and English highly embraced the trainings.

‘© Minimal costs for refreshments and/or bus fare would be incurred during such trainings.

¢ Mostof the trainings were conducted outside the lesson time, during breaks or in the

evenings after school
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‘©The specific strategies most frequently trained on were stepsin teaching vocabulary, sound

practice, before-reading activities such as “picture walk” and predictions, and steps in writing

compositions

Tusome intends to use these results to engage the TSC and MoE on how to establish a cost-effective

TPD strategy thatis teacher-oriented, This engagement also will help further leverage Tusome’s best

practices. if TSC and MoE buy into this concept, they and their relevant agencies, along with the
Tusome technical team, can chart the approach most likely to ensure that teachers acquire skills,

thatearly grade literacy becomes entrenched within the government systems, and that literacy

acquisition functions as part of curriculum implementation,

2.2.2. Tusome SNE interventions
The major Tusome SNE activity conducted during January-March was adaptation of materials. This

process was necessitated by the introduction of the CBC and the full rollout that commenced in
January 2019. The main objectives of this activity were to align Tusome SNE instructional materials

with the CBC, to identify and fix errors, and to flag and remediate instructions that would be

confusing for teaching learners who are visually or hearing impaired

In order to identify where revisions were needed, the materials development team consulted

Tusome teachers for practical and reliable information that could inform the process. Data were
collected from teachersin special schools and units for the deaf and for the blind in 15 counties

during February 11-15: Baringo, Bungoma, Busia, Kakamega, Kiambu, Kirinyaga, Kisumu, Kwale,

Laikipia, Meru, Mombasa, Nyeri, Siaya, Trans Nzoia, and West Pokot. The officers who conducted
this activity came from KIB, KICD, KISE, KSB, KSDC, the National Technical Team, TSC, VSO, and
the MoE Directorate of Special Needs Education,

‘The Tusome technical team reviewed the Tusome methodology and instructional materials with the

‘two adaptation teams (i.e., one group for visual impairments and the other for hearing impairments).
The two groups had separate sessions on key structure and style issues pertaining to the teachers’

guides’ and pupil books. All their agreements were documented to provide technical and contextual

guidance during the material adaptation.

‘The separate teams then engaged in the adaptation tasks for the teachers’ guides and pupil books for

grades |, 2, and 3, conforming to the techni

they completed pages and sections, the
Tusome materials development team edited
the revisions and also corrected any printing
errors that had been identified in the grade |

and 2 books (the grade 3 teachers’ guides
and pupil books had not yet been printed),

| agreements and recommendations made earlier. As

2.2.3 Tusome’s Primary Teacher
Training College interventions

In the quarter under review, Tusome
conducted a number of pre-service A lecturer ot Kiel Teachers Troining Colege gives feedback to a

inee asthe Tusome National Ceerdinator (center)

literacy. For example, in 2018, teams from letene

PTTCs and the Mo's Directorate of Quality
Assurance and Standards (DQAS) had

developed the Primary Teacher Education Teaching Practice assessment tool (the “TP tool”). This

quarter, Tusome supported the validation of the tool, which incorporates resources for observing

interventions regarding Tusome early grade

(Phot: Tusooe stom)
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and evaluating new teachers" instruction in early grade literacy, numeracy, and the CBC. The

validation workshop sessions were held at Tusome’s Nairobioffices January 3|—February I. The

participants came from DQAS, KICD, PTTCs, and Tusome.

‘After validation of the TP tool, Tusome supported the piloting of the tool during teaching practice in

selected PTTCs. Ten officers fram DQAS and PTTCs conducted the pitot. Locations were Bomet

Teachers Training College (TTC), Garissa TTC. Kenyenya TTC, Kitui TTC, Shanzu TTC, Thogoto
TTC, Valley TTC, and Western TTC. The pilot was conducted from February 25 to March I. except
at Garissa TTC, where the pilot took place March | 14
Tusome staff from all nine regions supported PTTC lecturers during teaching practice in the
‘catchment-area schools, which was held between February I and March 22, 2019. The TP support
entailed a Tusome staff member joining an assigned lecturer in a lower-grade classroom where a

trainee teacher would be teaching either a Kiswahili or an English lesson. Afterward the lecturer and

trainee would take time to reflect on the lesson, with the Tusome staff providing feedback so that
both the trainee teacher and the lecturer would benefit. To effectively support PTTC lecturers,
Tusome staff first held sensitization sessions in the regional offices for all staff who did not directly

participate in training PTTC lecturers, These sensitization sessions were held February 4-7, 2019, in
the afternoons.

Among the issues identified during the TP suppors were:

+ While some PTTCs had incorporated early grade literacy into their teacher training and had

posted their teacher traineesco teach in lower grades, other PTTCs had not taken up
instructional preparation around literacy

© PTTCs that had Tusome-trained lecturers (e.g. Eregl, Mosoriot, Kenyenya, and Thogoto
TTCs) were doing much better than the others in preparing teachers for instruction in early

grade literacy.
‘© Some large public PTTCs that did not have Tusome-trained lecturers, such as Asumbi TTC

and Migori TTC, did not even post trainee teachers to lower primary grades.

‘© Staff turnover at private TTCs was very high, as manyof those who were trained by Tusome
in August 2018 had since left the institutions.

Despite the aforementioned challenges, the lecturers welcomed the role Tusome is playing in the
PTTCs, noting that it will be integral to influencing how literacy lessons are implemented in schools

for posterity. The lecturers who participated in the teaching practice alongside Tusome advised their
teacher traineesto be keen on Tusome approaches sinceit would give them an edge over others.
‘One lecturer said about the Tusome approach:

“if the teachers leave primary teacher training equipped with Tusome methodologies, they will

be marketable.” (Lecturer, Tendo Valley PTTC, Meru County)

2.2.4 Tusome Youth Fund interventions
The Tusome Youth Fund is an intervention arm of Tusome that works with youth-led organizations

to promoteearly grade literacy activities in communities. The Youth Fund grantees operatein six of

the nine Tusome regions. As of the end of December 2018, |3 out of the 23 groups had been able

to complete their activities. However, 10 had activities ongoing during Q2. Achievements by these

youth groups are discussed below. See Annex B for a detailed summary of accomplishments by each

youth group.
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Creation of murals
During the reporting period, Murang’s County Youth Network arranged for 12 murals to be

designed and painted in its target schools. This was done with guidance and recommendations from

the teachers and the Tusome technical team in Nairobi, There was great excitement among the
learners once they were able to read from the walls on their schools. The teachers also encouraged

the learners to make use of the walls during their free time.

Ac Bb Cc Dd Ee
Gs Bh ui Jj KkQn Co Pp QeasTt Uu Vy W

on food the
the school dunn thes rege te

‘Marang'a County Youth Network)

A youth points @ mul at Kangangu Primary School

[Phota: Muranga County Youth Network)

Reading Exhibitions

To expose the children to more reading activities, the youth groups organized reading exhibitions at

the school, cluster, or zonal level. In Nairobi, Youth Initiatives Kenya conducted five reading
exhibitions for the 20 APBET schools in Korogocho Cluster. The reading exhibition activities

captured the following concepts, which were agreed upon beforehand during a planning meeting
with the teachers and the Instructional Coach for Korogocho cluster: word blending, use of letter
cards, word segmenting, storytelling, spelling, and use of vocabulary words to make sentences. The

parents were also treated to secing their children read aloud. All the children who participated were
awarded with storybooks to motivate them.

Pups using letter cords to make words during @ —Galbet C50 moderating the second exhibition at
‘reading exhibition activity in Karogocho Chister Goarssa Primary School

[Photo YIKE) (Photo: Govissa County
Youth Bunge Forum)

Similar successes were also reported by Murang’s County Youth Network. which organized reading
exhibitions at 12 different participating schools. In Mandera, Mandera County Youth Bunge Forum
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organized three reading exhibitions for || schools in Rhamu Zone, In Garissa, Garissa County Youth

Bunge Network organized two reading exhibitions involving 12 schools in Waberi, Galbet, and

Township zones.

Parent/caregiver sensitization forums

During the quarter, Lamu Youth Alliance and Lamu

‘Community Educational Trust Fund conducted six radio.

talk shows hosted by Radio Sifa, a local station in Lamu

‘West Zone. This programming was aimed at reaching
more parents/caregivers and enlightening them on how

to directly support their children at home, do reading
sessions with their children at home, and create a

conducive reading environment at home, The guest
speakers were three teachers from Mkomau, Shella,
and Manda Primary Schools; one former teacher; one
CSO; and one religious leader.

18 A relpous leader at Roda Sifa during
the rodo tak show

{Prot Lam Youth Alince)

Other Act

a) Youth participation in the “Hands on the
Future Kenya Skills Show 2019"

‘The Hands on the Future Kenya Skills Show aims to
attract youth, their parents, and the general public

to experience interactive and informative showcases
con training, entrepreneurship, and life skills, The

event was held at the Kenyatta International
Conference Centre in Nairobi, February 8-10, 2019,

Four youth groups that have been working wich

Tusome (Dream Achievers Youth Organization,
Garissa County Youth Bunge Network, Murang'a
County Youth Network and Youth Initiatives
Kenya) pardeipated in this years event-tn vota2a) "OMAR (Ber nguigwa yourgto
youths (8 women and 14 men) attended, As Photo: YIKE)

exhibitors, the youth groups showeased thelr work
under Tusome and shared with other youths whatit takes to deliver a successful program, The

youth group representatives also demonstrated their technical and vocational education and training
skills as well as selling their merchandise. As participants, the youth also experienced interactive and

informative exhibits on training, entrepreneurship,andlife skills

b) Youth participation in 6th Annual Devolution Conference, 2019

This year’s Devolution Conference was held at the Kirinyaga University Grounds, March 4-8, Five

youths from three youth groups jnvolved in the Tusome program participated, both as delegates and

as exhibitors, As delegates, the youth had an opportunity to listen in on plenary sessions that
covered devolved functions of the county governments, the successes and challenges of the different

counties, and the counties’ prospects. These discussions exposed the youth to available

‘opportunities and gaps in the counties’ services that they could tap into. The youth also had a chance

to network with county-level government leaders, development partners, and private sector actors
who were interested in working with youth groups. As exhibitors, the youth showcased their work
under the Tusome program.
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One ofthe you hs from YIKE engoging with 0 vitor during
the Devoluton Conference

[Phota:Tusome staf]
The Treasurer ofthe Murang'a County Youth Network

engaging with a vister ving the Devolution Conference
[Photo Tusome stff]

¢) Updates on Migori County Youth (Development) Forum

‘As noted in previous progress reports, this group had its activities suspended after its governing

board was dismissed in June 2018. The group did, however, hold successful elections on December

21, 2018, and it appointed a new executive committee. The plan is ko resume activities next quarter,

2.3. Supervision support and classroom observations

The following subsections cover achievements this quarter related to in-school coaching support for

teachers, as carried out by CSOs and ICs.

2.3.1 ICT for education
ICT has been employed under Tusome to enrich the training and coaching experience between the

CSOs/ICs and the teachers, which has translated into better learning outcomes. The following are
the highlights of achievements in the quarter under review

Uploading existing teachers’ guides, pupil books, and leveled readers onto QASOs’,
SCDEs', and TSC-SCDs’ tablets
The ICT officers from Tusome updated 40 tablets for QASOs and 16 tablets for SCDEs with the
PDF versions ofthe teachers’ guides, pupil books, and leveled readers. This was done during regular

support visits to sub-county offices for sensitization and joint work plan preparations. The

sub-county officers were all trained on how to interact with and manipulate books using the Adobe

‘Acrobat Reader application installed on their tablets. Some of these officers also accompanied

Tusome technical officers during regular school visits, using their tablets to observe lessons and give

feedback.

Update ofexisting tablet-based supervision tools

Updates to the Tangerine application were a major activity this quarter, Tangerine—the core tool
Used for teacher support—was modified to accommodate the revised books for grades | and 2 that

had been aligned with the CBC. The ICT team and other Tusome staff were tasked with ensuring

successful updates of CSOs'/ICs' tablets during trainings
ICT and dashboarduse by education stakeholders
Many education officers in Mombasa region learned to access observations done bytheir CSOs

through a link shared by RTI Tusome staff, They began using the data from the dashboard to guide

them on where to channel more support, which had the effect of increasing teacher support
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activities in the region, Uptake of the dashboard was high because of easy access through mobile

phones and tablets.

On the other hand, the dashboard report system was unstable on some occasions this quarter
because of periodic upgrades and maintenance aimed at making the system more informative and

simpler for users. However, when this exercise is complete, the system will be morereliable and

effective.

Revise and deploy updated school list

Updating the school list was an important activity this quarter. The tasks involved adding new
schools, new zones, and new sub-counties to the school list database; and revising existing school

information to match the correct zone, sub-county, and county for those that were misplaced

‘Additionally, misspelled school names were rectified

2.3.2 Teachers’ instructional support and coaching system
The continuous support by the ICs and CSOsis also beneficial to head teachers. As administrative

persons in schools, the head teachers benefit from teachers’ stronger preparation oflesson plans

dnd schemes of work, which are tools for ensuring high-quality teaching and learning, APERI) cea ceachor praised Tusome for this kind of help

Tusome is helping the teachers to be better skiled, better organized, ond more

professional....! have no worries with my Tusome teachers because they scheme and plan
their lessons on time.” (Head Teacher, IME Gokowa Zone, Nyer

County)

2.3.3 Tusome staff support for CSOs and ICs

In the quarter under review, trained CSOs and {Cs continued to receive mentoring and guidance

from Tusome technical team memberswho walked alongside them as they supported their teachers.

The support focused mainly on giving high-quality feedback to the teachers, using the tablet,

Uploading data, and using the teachers’ guide when giving feedback on lesson instructional delivery

based on the Tusome methodology, Tusome staff supported the CSOs and ICs during lesson

‘observations in grades |, 2, and 3. Overall, they reported improvements in the quality of teachers’

lessons. They saw evidence that teachers across the Tusome regions were making the effort to link

Tusome lessons to the CBC, specifically the core competencies, values, and pertinent and

contemporary issues. Staff also reported correct applications of the direct instructional model by

teachers, proper implementation of formative feedback during lessons, and well-managed after-

lesson reflection meetings between the CSOs/ICs and teachers. Teachers generally were receptive
to feedback on how to improve their lessons. A teacher from Embu County said about her CSO’s

support:
“1 am happy because now I have learnt something new, | now know how to retell (stories.
That is how I will be doing it with my pupils.” (Grade 3 Teacher, Kanothi Primary School,

Kionjieu Zone, Embu County)

The Tusome technical staff used their in-person visits as an opportunity to work closely with the CSOs

and ICsto guide schools on school-based ceacher professional development, as a strategy for sustaining

the gains of Tusome. As described earlier (section 2.2.1), a number of schools had embarked on in-

house teacher training on their own initiative, and teachersin upper grades had begun following the

Tusome methodology to teach languages, Schools implementing this TPD strategy reported increased

enthusiasm for the Tusome approach among their teachers, who noticed that when they followed the
Tusome methodology, their pupils performed better in languages.
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2.3.4 Sustainability engagement with MoE and TSC officials at county and
sub-county levels

During the quarter under review, the regional teams continued with county and sub-county

meetings. The main focus was to equip county and sub-county officers with technical skills to

support teachers within their jurisdictions. Although there were major reassignments of county and

sub-county officers across all the Tusome regions, this did not affect the uptake since those who

came onboard were equally conversant with Tusome.

Because of notably different levels of knowledge, skils, and experience among the field officers

(region, county, and sub-county), Tusome regional teams also varied their support activities to suit

individual officers. RDEs, for example, received updates onthe level of uptake by specific counties

under their coordination, with performance represented by the number of classroom observations

by CSOs as well as the development and operationalization of the county and sub-county work

plans.

For CDEs and TSC-CDs, discussions revolved around classroom observations by the CSOs, Tusome

achievements to date, sustainability strategies, and a walk-through of the Tangerine lesson
observation tool as well asthe classroom observation dashboard, The dashboard link also was
shared; it has becomea preferred tool for the CDEs and TSC-CDs to monitor their counties’

performance, and for data-driven decision making—which, in turn, has created a demandfor results

from the officers under them. Consequently, all levels have become more motivated to support
Tusome’s incerventions and to sustain its gains. Many field officers redoubled their commitment,

leading to more support to teachers across all the learning areas. This impetus was also helped by

the emerging realization that childrenin grades 4 and 5 (the first cohorts of Tusome learners in

2015) who had learned to read under Tusome generally performed better than their counterparts in

higher classes. Many commentators mentioned this across the Tusome regions. For instance, during

a head teachers’ meeting in Kilifi North Sub-county, Kill County, the head teachers reported to
have witnessed that, compared to previous years in the same grades, grades 4 and 5 were
performing better. The same sentiment was reportedin Vuga Primary, Matuga Sub-county, where

during a Kiswahili panel meeting, members were amazed to find grades 4 and 5 learners writing
better “insha" (Kiswahili compositions) and English compositions than the higher classes, Tusome

teachers grabbed the opportunity to share with the rest of the teachers how they teach reading and

writing in Tusome classes,

2.4 Increased capacity of GoK to design, implement, and assess programs to
increase reading skills

Since its inception, Tusome has been collaborating with the TSC, MoE, and SAGAS to ensure that

gains are sustained. Fully sustaining the benefits will be possible only when government institutions
are equipped with the necessary skills co design, implement, and assess programs that increase
reading skills: and when government policies are favorable, Efforts toward this end during the

quarter under review are discussed below.

2.4.1 Development of joint work plans by county education officials
‘As described in previous progress reports, as a sustainability strategy and in preparation for

transitioning, Tusome collaborated with the MoEand TSC to initiate the development of joint
MoB/TSC and Tusome work plans at the county level. for the purpose of aligning all annual activities

ina single document. The focus of the work planning exercise is to organize, discuss, and plotall
county education activities. The documents also are expected to contain an annual schedule ofal
CSO school visits and the capacity gaps of the county and sub-county officers. Having these records
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will facilitate the development of eapacity-building plans for CSO-supporrt field officers. The work,

plans will be working documents that are reviewed as the need arises

By the end of March 2019, 30 counties (29 of these happened during January-March 2019) had

developed their county-led joint work plans, and 21 counties (Bungoma, Busia, Garissa, Lamu, Nyeri,

Marsabit, Meru, Mombasa, Murang'a, Samburu, Tharaka-Nithi, Tana River, Trans-Nzoia, Kirinyaga,

Laikipia, Kaliado, Kwa, Isiolo, Kisil, Mandera, and Wajir) had launched their completed work plans.

Some strategies chat emerged included plans for adding more teacher training, attending to textbook

‘maintenance, grouping nonreaders and putting them through an early grade literacy (Tusome)

program together, and sensitizing al teachers in primary schools—including grades 4-8—on the

Tusome approach to teaching reading.

2.4.2 Orientation of newly appointed MoE and SAGA personnel to Tusome

The turnoverof officers in TSC, the MoE, and SAGAS is very high. This is mostly due to normal

transfers, new hiring, retirements, and natural attrition. The TSC,for instance, has expanded and

created new field offices, which has meant hiring new officers who require training. This quarter the
Tusome field staff set aside two days each week to reach out to the education and TSC field officers

for capacity-building sessions. Tusome regional teams caught up with these officers in their offices

and convinced some of them to take part in instructional support supervision under the tutelage of

Tusome technical staff at the regions. Field officers who were trained included CDEs, TSC-CDs,

QASOs, SCDEs, and TSC-SCDs.

The regional technical teams identified capacity gaps in MBE, use of ICT, and organizing TPD.

Individual officers received tailored guidance on the various components of Tusome as well as the

various tools at their disposal. In addition, the officers were shown how to track issuance of early

grade learning materials, including managing buffer stocks and offsetting shortages. The latter was of

particular importance given that the government has taken over the role of procuring and

distributing grade | books, County Program Coordinators from the Kenya Primary Education

Development (PRIEDE) project? also were tasked with stepping up their monitoring of programs and

projects under the MoE. The meetings brought to the fore the interests and general appreciation of

Tusome's robust M&E tools and best practices, A QASO was quated to have said:

“if all programs were managed and monitored like Tusome, there could be high gains in the

education sector.” (QASO, Mukurweini Sub-county, Nyeri County)

2.4.3 Tusome collaboration with developmentactors to leverage reading

Tusome was designed with the understanding that delivering a national literacy programwould
require collaborative efforts from all che literacy actors. One such actor is WERK, which has been

‘one of the subcontractors under Tusome. WERKhas been coordinating Tusome’s implementation

In the 1,500 APBET schools. These schools are spread across five cities: Eldoret, Kisumu, Mombasa,

Nairobi, and Nakuru, Direct support to APBET institutions began in January 2015 and is set to end

in April 2019. The suscontract focused on hiring, management, and oversight of 83 ICs supporting
the schools.

WERK 's cechnical staff werefully engaged as members of the larger Tusome team, including

contributing to the revisions of teachers’ guides and pupil books, and the development of other
instructional materials, including supplementary readers. In January 2019, the National Council for

Nomadic Education in Kenya (NACONEK) was given the mandate to coordinate education for

[APBET schools. With the mandate for APBET institutions shifting co NACONEK, there were initial

2 PRIEDE is a Ministry of Education program for improving early grade mathematics.
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engagements with RTI Tusome staff to move forward with ensuring the sustainability of Tusome’s

gains in APBET institutions.

2.5 Improved policy environment that promotes reading skills

Tusome’s design and its implementation are sensitive to existing government policies. As an MoE

program, and working within the ministry's framework, the Activity continually assesses the policy

environment to ensure that the necessary conditions exist for promoting early grade literacy skills

within the Kenyan education system, Progress and the attendant activities under this result area are
discussed below.

25.1 Policy guideline on copyright of Tusome materials and revision of book policy

‘As reported in QI FY 2019, RTI has been working to transfer the copyright of the Tusome books to
the government of Kenya. On March 15, Tusome successfully handed over to the Ministry of

Education the Kenyan copyright for all materials developed by RTI from 2013 to 2018 under the

Primary Math and Reading (PRIMR) Initiative or the Tusome program. These materials include pupil

books and teachers’ guides for literacy instruction in English, Kiswahili, Lubukusu, and Kikamba;

supplementary readers, including big books; homework books; exams; letter and number flashcards;

‘materials for instruction in braille; and pupil books and teachers’ guides for math instruction, RTI

retains the copyright for these materials outside of Kenya, allowing them to be refined, improved,

and usedfor research. While Tusome could potentially support KICD and MoE-driven revisions to
these materials during the remainder ofits contract, the handover of copyright for these materials

greatly enhances the likelihood that they (and their derivative products) will continue to be used in

schools beyond the end of Tusome, Having the copyright assigned to the government will ensure
that the government can coordinate subsequent revisions, printing, and distribution, and that the

Tusome teaching and learning materials will be held perpetually within the Kenyan education system,

2.5.2 Policy on reviewing reading benchmarks for Kiswahili and English, grades |
and 2; and setting grade 3 benchmarks

{In line with improving government capacity to
sustainably improve reading outcomes, this quarter the
‘Activity supported KNEC to come up with
benchmarks for grades | through3, for all children,

including those with special needs. Notably, although in

2012 (under the PRIMR Initiative) RTI had provided
technical support to KNEC to establish grade2literacy
benchmarks in English and Kiswahili for regular-schoo!
pupils, the process did not include benchmarks for

grade I? or for SNE learners.
The Chie Execuve Ofer for KNEG, leading

INASMALA Steering Commitee members onthe
‘adoption of benchmarks therefore to develop benchmarks for regular-school

{Photo Tusome sof pupils in grades | and 3, plus benchmarks for HI and VI

earners in grades | and 2. For regular-school pupils
and VI learners, the process targeted the establishment of benchmarks for English and Kiswahili

However, for pupils with hearing impairments, the objective was to establish benchmarks in signing

fluency for English.

‘The objective of the Incest benchmarking activities was

2-The grade | benchmarks as currently used in Tusome were estimated from grade 2 benchmarks,
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The process for establishing benchmarks for these learners was undertaken by engaging relevant
stakeholders through a workshop and session briefings, The first instance, a one-day workshop on
February 22, 2019, was coordinated by the National Assessment Centre, a center within KNEC that
is in charge of the National System for Monitoring Learner Achievement (NASMLA); RTI Tusome
staff provided technical support. The workshop participants included representatives from the
National Assessment Centre, USAID, PTTCs, primary schools, and other education actors. In total,
46 stakeholders (20 men and 26 women) participated,

Briefing sessions with KNEC’s Chief Executive Officer (CEO) and with the NASMLA Steering
Committee followed the workshop. Those leading the two briefings walked the KNEC CEO, and
later the NASMLA Steering Committee, through the process of benchmarking. This review
culminated in the adoption of the benchmarks.

Table 3 shows the newly adopted benchmarks for grades |, 2, and 3 for regular and SNE learners.
The stakcholders set the regular grade | English low benchmark at 20 correct words per minute
(wpm) and the high benchmark at 35 cwpm. In Kiswahili, the low and high benchmarks were set at
10 cwpm and 30 ewpm, respectively. For grade 3, the regular English benchmarks were 40 cwpm
(low) and 80 ewpm (high), whereasin Kiswahili, they were 30 ewpm (low) and 55 cwpm (high).

The benchmarks for grade | VI and Hi learners were based on correct letter fluency, represented by
correct letters per minute (clpm). For VI learners, in English, the low benchmark was 10 clpm, while
the high benchmark was set at 15 clpm. Similarly, in Kiswahili, the low and high benchmarks for
grade| Vi learners were 10 clpm and 15 clpm, respectively. For the HI learners, the low benchmark
level was 15 clpm while the high benchmark was 35 elpm*

By grade 2, VI learners will be expected to read between a low benchmark level of 1S ewpm and a
high benchmark level of 20 cwpm in English. However, in Kiswahil, the low benchmark level was set
at 10 ewpm and the high was set at 15 cwpm. Lastly, for grade 2, the low benchmark level for HI
learners was 10 cwpm while the high was 1S ewpm,

Table 3. Adopted benchmarks

Regular — grade | ewpm) 20 35 10 30

‘Regular grade 3 (ewpm) ~ 0 30 35

=arade | (cpm) 10 is 10 is
= arade | (cpm) 15 35

arade 2 (ewpm) 15 20 10 is
grade2(wpm) 10 25

Further, the proportion of learners in the different categories expected to reach the benchmarks by
2022 was established as shown in Table 4.

In Kenya, HI learners are cuught Kenyan Sign Language and Signed Exact English, not Kiswahili
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Table 4. Percentages of pupils expected to reach the proposed benchmarks by 2022

Regular ~ grade | 35a25, 30 2
Regular—grade 3 35 20 35 10

Bind (Vi) grade | 30 28 27, 2
eat (Hi) — grade | 30) 30

Blind (Vi) ~ grade 2 34 30 3 2
Deal (Hi) grade? 30 15

Speaking during the NASLMA Steering Committee Meeting, one of the participants, who was
representing the MoE’s Director for Policy and Partnership, had this comment on the adoption:

“Ie is a milestone for Kenya to hove benchmarks for the blind learners as well as deaf
learners.”

2.6 Lessons learned
‘Someof this quarter’s activities, particularly those oriented toward performance monitoring, yielded
‘opportunities for learning and program improvement. One such activity was the classroom
‘observation support to PTTC lecturers during teaching practice for the teacher trainees. The
support was aimed at establishing whether the PTTC trainees were able to apply the Tusome
methodology in teaching literacyin grades |, 2, and 3. Through the support, it emerged that teacher
trainees posted to private schools foundit dificult to apply the Tusome methodology as specified by

the teachers’ guides, since the schools did not receive Tusome books. Curiously, however, some of
the teachers had indicated Tusome books as their references in the schemes of work and lesson
plans. It also emerged thatalthough most teacher trainees had some knowledge about what Tusome
‘was, most had dificulty applying the methodology in classroom situations. Strategies for addressing
this challenge will include organizing on-campus sensitizations on Tusome, as well as promoting peer
discussions among teacher trainees.

‘County-led joint work planning also served as a learning opportunity for the Activity. For example,it
‘cameto lightthatall the departments of education at the county and sub-county levels had been
longing for such a document in order to understand each other's roles better, vist schools together,
and share resources where necessary. Both TSC and MoEofficers at county and sub-county levels
embraced the joint work plan as a coordination tool. Commenting during the launch of the Meru
County joint work plan, the TSC-CD said:

“I have been thinking this is o Tusome thing, but after really understanding this activity, ! came
to realize itis the professional document our education sector has been awaiting, for
stakeholders to work in harmony.” (TSC-CD, Meru County)

Another issue that arose during the quarter's activities was the lack of cooperation between county
government departments of education, MoE, and TSC. There were no platforms for bringing county
governments, MoE, and TSC to the same page. The joint work plan was viewed by these
departments as a way to establish the needed cooperation,
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3. Activity Progress (Quantitative Impact)
With training interventions winding down, Quarter 2 of FY 2019 had few quantitative activities as
compared to QI, Nonetheless, a few activities did yield quantitative data, especially the county-led
joint work planning meetings: monitoring of Youth Fund grantees; and teacher coaching and
mentorship through Tusome technical staff, CSOs, and ICs.

‘County-led joint work planning—described in sections 2.4.1 and 2.6—was Tusome’s initiative to
establish a coordinated approach to the implementation of ministry's programs. Since October I,

2018, 30 county-led joint work plans have been developed across the country. Of these, 29 were
created during January-March 2019. The respective county teams of MoE, TSC, SAGA officers, and
other stakeholders (including nongovernmental organizations) publicly launched 21 of these (see
Annex C [Table C-1] for more details). There were also sub-county capacity-bullding meetings as 3
cascade from the county-level meetings; 84 sub-counties held such meetings, as captured in
Table C-2 (Annex C). Additionally, 64 county visits were undertaken, with 439 (345 men and 94
women) education officials attending as a means to enhance Tusome’s sustainability. Of those visits,
62 were capacity-building meetings (see Annex C),

In addition to the sustainability and transition activities, Tusome carried out performance monicoring
in the form of instructional support supervision, through classroom observations: and monitoring of
Youth Fund grantees, This monitoring covered teacher coaching and support by the CSOs and ICs;
and support supervision by RTI Tusome staff, National Technical Team members, MoE, TSC, and
SAGA officers at the national, regional, county, and sub-county levels. These and other capacity-
building efforts over this reporting period are presented below.

3.1 County sustainability meetings
During the quarter, the Tusome regional teams were able co engage the county-level TSC and MoE
officers of various counties to discuss the sustainability activities of Tusome. The focus during the
quarter was to have as many counties as possible finalize their joint work plans. As noted
immediately above,joint work planning meetings were undertaken in 29 counties, culminating In the
launches of 21 county-led joint work plans, A Deputy Regional Director of Education attended one
launch, representing the Rift Valley RDE in Trans Nzoia County. She commended the gains made by
Tusome

“I have personally been very keen on Tusome since the PRIMR days, and I can say its an
‘amazing program for iteracy.” (Deputy Regional Director of Education, Rift Valley Region)

She went on to affirm the importance of ensuring that the gains in early grade numeracy, an
‘outgrowthof PRIMR that is now implemented under PRIEDE, are not watered down; and to
advocate that the two programs should be supported adequately. At a separate joint work plan
faunch event in Busia County, the RDE for Busia emphasized the need for the MoE and TSC to work
together to sustain the gains in Tusome, Accordingly, she remarked as she presented the CDE for
Busia County with the joint work plan document:

“This isa time for both the Ministry and TSC officers to come together and ensure the gains
made in Tusome live on and benefit the customer, who is the learner.” (ROE, Western Region)

She went on to encourage the SCDEs to ensure the implementation schedule is duly followed so as
to maximize the gains made by Tusome in improving learning outcomes for early grade learners.
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During the launch of Meru County's joint work plan,
the RDE for Eastern Region built a strong case for
collaboration, a window that has been made possible
through the joint work planning. In her view, she said,
working together is a key objective of joint work
planning, because it minimizes friction and instances
where people exploit gaps when officers are not on
good terms. She highlighted this point while also
‘emphasizing the need co involve stakeholders,
particularly nongovernmental organizations and
county governments. Speaking about Tusome's

ADE for Eastern Region, making her remarks dung
the launch ofthe Meru Coun ant wrk plan athee Girls High School contributions and the need for its sustainability, she

Photo: Tusome staff] remarked:

‘We are here because of Tusomie, and | want you to step up monitoring of other government
progroms. We are going to ensure sustainabilty of Tusome in Eastern Region, Officers, ensure
Tusome succeeds; and colleagues in the TSC, let us ¢rash the barriers and deliver together."
(RDE, Eastern Region) |

The same sentiment was reiterated in Kirinyaga County, where during the launch of the county's
plan, the CDE commented:

"Monitor programs in schools, work together with TSC as well as help them make reports
based on the observations in the fields.” (CDE, Kirinyaga County)

She was very happy to note that children were reading comfortably courtesy of Tusome,

3.2 Sub-county meetings
The regional teams were also able to conduct various sustainability and transition meetings across
several sub-counties. In addition to discussions on sustainability, the meetings at the sub-county level
focused on increased sensitization of the officers on the Tusome dashboard, and how it can be used
for decision making. In all, 98 sub-county meetings were conducted in 31 counties across the
country (Annex C, Table C-2), At a meeting in Kibweri Sub-county, Makueni County, the SCDE
commented on the impact of Tusome:

“Tusome has improved transition by reducing repetition... Children can now read and do wel
unlike what used to happen when children could not read and were forced to repeat...”
(SCDE, Kibwezi Sub-County, Makueni County)

‘The sub-county level meetings promoted 2 common understanding, allowed the participants to
discuss challenges and solutions in implementation, and created space to develop the joint work
plans

3.3. Tusome technicalstaff support to CSOs
During Term of the 2019 academic year, CSOs continued to receive guidance while they were
undertaking lesson observations, mostly during January and February 2019. The CSOs were
supported by RTI Tusome staff jointly with county and sub-county staff as part of capacity building
for MoE and TSC officers and sustainability of the lesson observation component of Tusome
Overall, 21.1% of the CSOs were supported in January 2019, 17.3% in February, and 13.8% in March,
as shown in Table 5. (Annex D also presents abservation dashboard data for January and March.)
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Table 5. Summary of Tusome staff support to CSOs, January-March 2019
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3.4 Tusome staff support to ICs

During the January-March 2019 quarter. ICs also were supported while undertaking lesson
observations. Table 6 summarizes the support given to ICs by RTI Tusome staf, disaggregated by
APBET city. All ICs in Kisumu and Eldoret were supported in March 2019. Nairobi APBET ICs were
supported in January, February, and March 2019. On average, 22% of ICs were supported during the
quarter.

Table 6. Summary of Tusomestaff support to ICs
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3.5 Youth Fund grantees: Monitoring visits and support
‘The Youth Fund is an intervention arm of Tusome that works with youth-led organizations to
promote early grade literacy activities in communities. The Youth Fund grantees have been

operating in six of the Tusome regions, with 23 youth groups on board.

Only 10 of the 23 youth groups stil had ongoing activities chis quarter. These groups are based in
Bungoma, Garissa, Kisii, Mandera, Migori, Mombasa, Murang'a, Nairobi, Walir, and West Pokot
counties, Six groups were visited for purposes of support monitoring: DAYO, Garissa County Youth
Bunge Network, Kesho Organization, Kisii County Youth Development Forum, Mombasa County
‘Youth Bunge, and Murang'a County Youth Network

4. Opportunities and Constraints
Discussed below are some of the opportunities and constraints that were experienced in the
January-March 2019 time frame.

4.1 Opportunities
School-based teachers’ professional development.Training new teachers who missed the
Term | 2019 training in December 2018 played a key role in ensuring that the teachers acquired the
necessary knowledge and skills, hence assuring continuity in learning

Launchof joint work plans, Building on the opportunities presented by the development and
launches of the county-led joint work plans, Tusome leveraged that energy by cascading the joint
work planning to sub-counties.

Adaptation of Tusome teaching and learning materials. The SNE adaptation workshop that
was conducted during the quarter helped to further strengthen the collaboration between KICD and
Tusome, The MoE’s Directorate of SNE and KICD were very active in planning and implementing
the adaptation workshop. For instance, for the first time during Tusome, KICD offered threeofits
own graphic designers to work with Tusome graphic designers on the material. The KICD designers
thereby had the opportunity to learn a lot from the Tusome designers. This collaboration will

leverage Tusome's efforts to develop teaching and learning materials for both SNE and regular
learners

CBC rollout. The rollout of the new curriculum in the 2019 school year in all primary schools
(both public and privace) put pressure on the MoE to ensure thac CBC-aligned materials were in
schools. This accelerated implementation created an opportunity for Tusome tofill the void. The

government adopted Tusome’s CBC-aligned materials as the approved materials for English and
Kiswahill for grades |, 2, and 3. As a demonstration ofits commitment to the sustainability of
Tusome, the government printed and distributed grade | Tusome books (Kiswahili and English) to all
public primary schools and 1,500 APBET institutions through its own procurement system. The
book were distributed to public schools and Tusome-targeted APBET insticutions in January 2019,

Youth Fund interventions, The complementary activities by the youth groups, under the Youth
Fund, continued to promote Tusome’s uptake beyond the school level. The youth groups used
various activites, including radio talk shows, to ensure parenticaregiver involvement in pupil
reading and to increase their sense of ownership of Tusome.
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4.2 Constraints
Turnover of CDEs. Although Tusome received support from all education stakeholders, from the

Regional Coordinators of Education to classroom teachers, the turnover of CDEs across the

country almost slowed down progress in working toward sustainability.

High teacher attrition. Teacher attrition is a persistent problem in APBET institutions, This is

especially true in the first term of each academic year, when teachers are proneto leave their

stations for December holidays and never return, as they acquire employment elsewhere. This

forces the schools to hire new teachers who, in most cases, are not Tusome-trained, hence affecting

performance and continuity.

€SO retirements and/or transfers. During this quarter, 8 CSOs (4 men and 4 women) retired
and another 19 (5 men and 4 women) were transferred. Vacancies mean that many teachers go
without support, which influences the quality of learning in in the affected schools,

Gok’s commitmentto supporting APBET institutions, While there has beena lot of

traction toward sustainability in public schools, this momentum has been slower in APBET

institutions, The existing government structure, through NACONEK, does not guarantee inclusion

of all APBET schools in the government system, or subsequent support beyond the existence of
TTusome. The institutions thus remain unsure whether the MoEwill accord them the support they

have been enjoying for the past five years from USAID funding under Tusome.

Skills gap between the CSOs and sub-county officers (both TSC and MoE). The Tusome
technical team distinctly noted inconsistent support to the CSOs by the SCDEs, QASOs, and TSC-

SCDs. This is the category ofofficers who should be supporting the day-to-day implementation of

MoE/TSC programs. This lack of supporc is largely due to officers’ technical skills (ar lack thereof).

The officers often say that they feel inadequately equipped compared to the CSOs and teachers,
who have had more trainings.

Grade | book shortages. Teachers were findingit hard to teach CBC-aligned Tusome lessons
because in some schools, the grade | books that were to be supplied by the GoK either were
insufficient or had not been delivered at all.

Late teacher training for some counties. December 2018 disruptions to teacher training, as

reported last quarter, required the Term | trainings for Makueni, Marsabit, Narok, and Turkana

counties to be completed in January 2019, for the affected zones.

5. Performance Monitoring
Performance monitoring in the quarter under review mainly involved the following activities:

+ classroom lesson observations;

‘© updating of enrollment data across all public and APBET primary schools (including SNE

schools—for hearing and visually impaired learners);

+ updating of the PTTC database;

«monitoring of Youth Fundgrantees’ interventions: and

+ tracking of sustainability indicators.

All these activites were aimed at ensuring fidelity to Tusome methodology, tracking progress
toward the Activity’s outcomes, and ensuring that data being reported are of good quality. In

Tusome, progress on learning outcomes is monitored primarily through the routinely collected

classroom observation data, The data are recorded using Tangerine, which captures the number of
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support visits as well as pupil performance—reported in terms of oral reading fluency—at various
levels (national, county, and zonal or cluster). The CSO's or IC's (and sometimes others’) Early

Grade Reading Assessment results from three randomly selected pupils are uploaded into a cloud-

based database. Tusome technical staff analyze the data and share the cumulative results monthly,

through a web-based dashboard, with relevant stakeholders in the MoE and TSC, The data also are
validated for accuracy by checking the observers’ global positioning system (GPS) coordinates. GPS

verification is among the conditions that must be met before any reimbursement can be processed
for the CSOs and ICs. Other analyses are conducted from time to time to draw lessons that inform
day-to-day management decisions.

The Tusome M&E team also monitored the activities and tracked the progress of deliverables
required of the various youth grantees under the Tusome Youth Fund, as well as reviewing relevant
documents received from the grantees as part of the approval process. The documents reviewed

included activity reporss, quarterly and final reports, and supporting documents required before
issuance of milestone payments. Thirteen round | Youth Fund grantees were clearedfor potential

participation in the second round of interventions.

Activity trackersalso helped in monitoring the performance of various undertakings in the Tusome

regions. For example, the M&E team used digital trackers for classroom observations, sustainability

measures, training attendance, support given to Youth Fund grantees, and reflection meetings. Data
{rom these platforms aided in decision making during the planning and implementation phases of the

respective activities,

‘Another critical performance monitoring activity during the quarter under review was an endline

study to determine the impact of Tusome interventions in APBET institutions. It began on March |,
2019. The introduction of new APBET institutions as part of the Tusome add-on award in December
2016 provided an opportunity to measure and compare the achievement levels of two different

Tusome cohorts in these low-cost private primary schools. Given that the new APBET institutions

(phase 2) were drawn from the same geographical regions as the existing schools (phase 1), it was
theorized that the phase | institutions that joined Tusome in 2015 would perform better than

phase 2 institutions (those that joined in January 2017). A baseline study in March 2017, which

covered 180 APBET institutions, was the first arm of the impact evaluation; this quarter's evaluation

was a follow-on to the baseline assessment.

In addition to measuring any impact of the program's
interventions on learners from APBET institutions, the
endline study will seck to determine factors that influence
the effectiveness of the Tusome's interventions on grades
|, 2, and 3 learners from low-cost private schools. It will

further assess the extent to which the duration of the
intervention influenced the effectiveness of the program.

As at baseline, 180 sampled APBET institutions from the
five cities (Eldoret, Kisumu, Mombasa, Nairobi, and

Nakuru) were targeted for the study,‘Adil reading 0 stor cloud oan assessor
follows along, dunnga field wait for assessor

trong at Pork Rood Primary Sel ‘Although quantitative data from the APBET endline study
[Preto Tusome sof} had not yet been analyzed as the quarter ended, anecdotal

‘evidence indicated that Tusome has transformed the carly grade reading ecosystem in these schools

Tusome has changed teachers’, parents’, and learners’ attitudes about education; motivated learners
to read; and helped struggling learners read ac KNEC benchmarks and with understanding, These

schools treasured the support they had received from the program, including teacher trainings,
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classroom observation support by the ICs, and provision of teaching and learning materials. The

suppore laid a good foundation for these children's later reading and learning,

Annex E contains Performance Data Tables that document progress against all the project
indicators.

6. Progress on Gender and Inclusion Strategy
Gender equality and inclusion remains an important strategy in the implementationof Tusome. It

involves intentional monitoring to establish the extent to which the Activity’s interventions are
benefiting all the targeted categories of learners without discrimination on account of gender, ability,

regional disparities (Arid and Semi-Arid Lands [ASAL] and non-ASALetc.), and any other
predispositions, All interventions are therefore tracked to ensure noneof the different segments of

beneficiaries are discriminated against through the program's life cycle. Accordingly.all the activites
conducted this quarter were assessed for exclusion, and activity-related data were tracked and

disaggregated by gender and other relevant inclusion criteria to ensure that no systematic exclusion

was introduced during targeting and implementation of such activities

‘Adaptation of Tusome’s TLMs also ensured that learners from SNE schools (particularly the hearing
and visually impaired) would also benefit in the long run from the CBC-aligned literacy materials

Furthermore, the CSOs, ICs, and Youth Fund grantees were given express instructions to make sure
that boys and girls benefited equally, as much as possible, from the different interventions, including

through reading assessments, During such assessments, the CSOs and ICs were instructed to be

deliberate in sampling boys and girls for assessment. Ifthefirst learner to be sampled was a girl, the
next would have to be a boy before another gir! was sampled, and vice versa. The same messages
were relayed to parents/caregivers, who, through the youth groups, were sensitized on the

importance of supporting their children’s education and finding pride in seeing both girls and boys
benefit from education in equal measure.

7. Progress on Links to Other USAID Programs
‘The Tusome Early Grade Reading Activity is one among several programs contributing to USAID's
broader development portfolio and strategic goals in Kenya. Tusome continued to collaborate with

other USAID-supported programs, especially those that are members of Partnership for Resilience

and Economic Growth (PREG), This section describes how Tusome leveraged activities of selected
USAID programs during the quarter under review.

PREG. During the January-March quarter, Tusome continued to participate in various PREG.

activities, both at the national level and within selected Tusome regions. Through strategic
collaboration—with, among others, the National Drought Management Authority and the devolved

county governments—PREG leverages various programs in terms of sequencing, layering, and

integrating activities to alleviate diverse effectsof drought, human conflict, and marginalization. This

typeof cooperation not only helps consolidate Tusome's gainsin ASAL areas, but also aligns well

with Tusome’s gender and inclusion strategy. As an example, in Isiolo Region, the Activity
participated in meetings and sice visits with other partnersin January and February 2019. The

meetings and visits were strategic not only to USAID's strong recent calls for collaboration, but also

to Tusome's ongoing efforts to sustain the interventions.
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‘Ac one ofthe PREG events—a visit to
Merille Livestock Market in Marsabit
‘County—partners explored the site's

progress on sequencing, ayering.s and

incegrating activities. In the meeting, an
upsurgeof trade in the market was
reported, pointing to a breakthrough in

layering of activities. The partners
reported that Tusome had also
contributed to this success, albeit
indirectly, Provision of adequate learning

A Tusome MBE Officer with PREG partners the head teacher offce
im Menile Primary School, Marat County materials relieved parents who use the

(Photo: Tasome tf market of the cost of purchasing CBC-
aligned English and Kiswahili books in

the early grades.

‘The PREG partnersalso visited Merille Primary School, one of the schools in the area supported by

Tusome. This was an opportune momentfor the partners to understand Tusome approaches and

interventions, In addition to briefing partners on Tusome’s impact at his school, the head teacher
narrated external factors that negatively affect learning outcomes. Particularly, he singled out poor
Infrastructure, increasing absenteeism resulting from hunger, negative attitudes towards education,
and—interestingly—the nearby market built by partners. “During market days—every Tuesday—

learners attend to livestack [at home] while parents troop to the marke,” the head teacher argued

The partnersalso toured Manyatta Zebra Primary School to identify areas of collaboration and

partnership. The head teacher cited constant human-wildlife conflict at the school. Northern
Rangelands Trust, a partner investing in wildlife conservancy. was tasked with exploring possible
solutions, including fencing the school, As was the case at Merille Primary School, the schoolalso
lacked basic infrastructure, including an office for che head teacher. The World Food Program was
asked to assess the school feeding program to help keep pupils nourished and healthy,1could see the futilty of providing excellent learning materials if these pupils cannot stay in

school. Health and nutrition need to be looked jnto to ensure Tusome succeeds in this school,

‘and this is why partners need to come together. (An officer from Africa Lead~Feed the
Future)

Technical Working Groups for the health, nutrition, livestock, and education sectors were formed

to further enhance collaboration. Tusome became the Education Technical Working Group Lead for
Marsabit and Isiolo counties.

8. Progress on Links with Government of Kenya
Agencies

Tusome continued to have a cordial working relationship with the government (national as well as

the county governments) at all levels. Significant linkages remained operational among the

S Layering: An approach that aligns existing goals with new partnerships a¢ the local levels to increase leverage
and impact. The idea is that multiple “layers” (Le. different implementers) of investments in a single place

generate extra impact For example, at the same school site, Tusome might offer its early grade reading
Activities while other partners—based on their capacity and specializations—implement a water, sanitation, and

hygiene program; and build or improve latrines.
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stakeholders within the regions, and more stakeholders came to understand their roles and showed

willingness to support teachers. Communication and collaboration with the MoE, TSC, and relevant

SAGAs—including KICD, KEMI, KISE, and CEMASTEA—were heightened, culminating in the
development of the county-led joint work plans. While TSC remained 2 critical agency in charge of
teacher employment and performance management, the other agencies had responsibility for the
day-to-day implementation of the curriculum: its design was the exclusive role of KICD. The strong
collaboration between Tusome and KICD.for instance, resulted in the government using its own
resources to develop, print, and distribute CBC-compliant Tusome grade | learning materials

Tusome has earned its reputation as one ofthe
MoE’s successful programs. Consequently, the
‘Activity has often been showcased at MoE

events. A case in point is the Devolution
Conference (also described in section 2.2.4
above), held March 4-8, 2019, at Kirinyaga
University. Led by governorsof all 47 counties
of Kenya, the Devolution Conference brought
together stakeholders from the national

government as well as county governments.
County staff in attendance included members of

The Governer af Egeyo Markwet(nght) and the Uasin shu county executive committees, county assembly
Govern (second from night iste closely os they are onented

to the Tesome program duringte Devoliton Conference _TePresentatives. and directors of various county
[Photo: Tusome sa] departments. The national government leaders

‘were led by the President of Kenya and the Deputy President, who officially opened and closed the
three-day conference, respectively. Tusome was allocated space under the USAID tent, and was
represented by the Chief of Party; the Senior Grants Manager; the Education Assistant for Nanyuki
Region: and three delegates from the youth groups: West Pokot County Youth Network, Youth
Initiatives Kenya (YIKE), and Murang'a County Youth Network.

The Tusome booth received high-profile visits from governors, senators, and several other
delegates. A delegate from the Bill and Melinda Gates Foundation commented as he visited the
Tusome booth:

“have ahways known that something special is happeningin Kenyan schools because of the

‘accolades I hear in the international arena about Tusome, | amso glad | can now understand
hhow this magic happens!”

Some delegates were interestedin the Tusome tablets initiative, Tusome textbooks, SNE braille
books, and Youth Fund interventions. USAID's Deputy Mission Director, who visited all the USAID

implementing partners’ booths, was especially excited to know that Tusome was working with the
youth. Stopping at the Tusome booth, she remarked:

This fs what we want to see happening in the society. Every program should find @ woy of
working with the youth. Good work, Tusome, and thank you.

9. Progress on USAID Forward
Tusome recognizes the strategic role that local institutions play in the success and sustainability of

programs. Working with these institutions and building their capacity to promote early grade reading
is partly why Tusome has been successful, and why the uptake has been good even at scale. During
the quarter under review, the Activity continued its partnership with WERK and Youth Fund

"Tusome Quarterly Progress Repart, january “March 31, 2019 31



grantees, The roles and contributions of these partners to the success of Tusome are discussed
below.

Women Education Researchers of Kenya. WERKhas been a strategic partner of Tusome since
its inception. Although this partnership is due to end on April 30, 2019, the two organizations have
strongly helped each other. Tusome benefited from the mentorship and coordination that WERK
provided in delivering reading interventions in APBET schools; WERK benefited from continuous
capacity building ofits staff throughout the life of the project.

Tusome Youth Fund grantees. The Youth Fund grantees have been operating in six out of the
nine Tusome regions. Through their grassroots engagements, Tusome’s interventions became more
visible within the target zones and clusters. Round 2 of Youth Fund grants is expected to begin in

the April-June quarter,

10. Sustainability and Exit Strategy
‘As was mentioned in the QI progress report, the overriding focus in FY 2019 is transition and,

sustainability of the gains made in early grade literacy, as the ultimate measure of success, To build
momentum for the sustainability of Tusome’s interventions in the counties, the technical team met
at the county level with MoE/TSC teams. These meetings aimed to ensure that the transition of the
Activity would be smooth, and to ensure the flow of benefits beyond the life of Tusome. Through
these meetings, 30 county teams (MoE/TSC) developed work plans that will guide them in

implementing Tusome activities, which have been mainstreamed into the county work plans
alongside the duties and responsibilities of other actors. For the counties that already had work
plans, the USAID Tusome technical team cascaded the sustainability meetings to their respective
sub-counties. During the joint work-planning meeting in Kisumu Central, the SCDE commented,

"The Tusome team has done a wonderful job; thus, the ball is in our court. We have no

further excuses to give because all we need has been provided. Ours is to ensure that such a
good program remains on its feet.”

Capacity-building sessions for the county and sub-county officers were an ongoing activity in all the
Tusome regions. Most gained a better understandingof the program than before, and 2 good
number slowly came to appreciate their role in instructional support supervision through classroom
observations. The RDEs also were supportive and quick to pass information down to the CDEs, and
saw that Tusome's activities across the counties took place without incerruptions, With good
guidance from the RDEs, sustainability going forward is more likely.

Il. Subsequent Quarter’s Work Plan
The following are some of the key activities planned for the April-June quarter, per the FY 2019
work plan:

© Finalize CBC-compliane SNE materials approved by KICD

‘© Print final approved leveled readers
‘+ Print KPA and Tusome leveled readers
* Deliver TLMs and leveled readors to zones

«Award Youth Fund round 2 grants
© Monitor grantees’ implementation
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‘* Arrange instructional support and coaching for SNE teachers
* Monitor implementation of joint county work plans

IL. Cash flow and budget details
The cash flow table below (Table 7) is derived from the financial table also provided in this section
of the report (Table 8). The cash flow report reflects expenses and forecasts as of March 31, 2018,

Table 7. Cash flow report and financial projections (in US dollars)

‘Cumulative
outflows

‘Quarterly
‘outflows

‘Obligated
funding_|Net cash flowQuarter (Q)

‘As of Q2FY 2019

3 FY2019,

QeFy 2019,

QI FY 2020

Tusome Quareesly Progress Report, January I-Mareh 31, 2019 3



Table 8. Budget details (in US dollars)
Total Expected Costs
Cumulative Obligated Funds
‘Cumulative Expendicures

Tnvoiced
expenses,

Obligation as of
Dec 31, 2018

Program Implementation

Computer Expense

Shipping and Forage
“Travel (Domestic and Foren)
Local National Fringe

WortshopuTraming

Office Lease and Unies
‘Oftite Alowance

Miacellsneous Business Expense

Equpment

Marerals

Subcontractors (WERK, Volunecer Service

Consulenes

Value-Added Tax

QR FY 2019
actual

expenditures
Gan—Mar 2019)

Q3 FY 2019
Projected

expenditures
(Apr-Jun 2019)

Q4FY 2019
projected

expenditures
(ul-Sep 2019)

Qi FY 2020
projected

expenditures
(Oct-Dec 2019)
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Obligation

Tusome Youth Fund

Gane
Tusome Partnership Fund

Subcontractors (Dalberg. Warldreader)

Morera
Services

Indirect Conte

Fixed Fee
Total

Tnvoiced
expenses,

asof
Dec 31, 2018

Q2FY 2019
actual

expenditures
(Jan-Mar 2019)

Qa Fv 2019
projected

expenditures
(Apr-Jun 2019)

Q4FY 2019
projected

expenditures
Gul-Sep 2019)

QI FY 2020
projected

‘expenditures
(Oct-Dec 2019)
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Budget notes
Labor Forecasted labor includes home office and local national (LN) labor.

Monthly labor costs decrease in Q4 FY 2019, reflecting closure of the
Tusome regional offices.

Services ‘Q2 FY 2019 includes distribution costs for grade 2 books. A portion
of costs for the APBET endline study hit in March 2019; the remaining
costs for the APBET study are forecasted in Q3. Q3 FY 2019 also
includes book distributioncosts for grade 3 supplementary leveled
Fenders (estimated 2¢ MIND. KICD review fees for revised
materials are forecasted for Q4 FY 2019.

‘Computer Expenses ‘Computer expenses include monthly Office365 expenses for LN staff,

The reduction in Q3 reflects the closures of the Tusome regional
offices,

Telecommunications Telecommunication costs include monthly telephone and internet
‘expenses (includingcell phone service for LN staff and landline for
offices),

(QI FY 2020 includes shipping of project files to the US for record

LN Fringe

In-country travel costs for Q2 include RTI staff travel for the Term 1

2019 trainings. Forecasted travel includes CSO transportation
reimbursement for classroom supervision through July, as well as
‘regional staff travel. Foreign travel for Q3 FY 2019 includes three
trips: one trip for the Home Office Project Manager to travel to
Nairobi to support finalization of the grade 3 leveled readers; one trip
for the Senior Production Manager to presentat CIES; and one trip
for home office operational support for closeout of the regional
offices. Q1 FY 2020 includes one trip to support closeout activities as
well as repatriation of the DCOP-Operations and his family.

(Q3 forecasted LN Fringe includes severance and other allowable
payouts for Tusome regional office staff, as well as renewal of medical
insurance for current staff, The medical insurance benefit applies only
to staff who are currently employed by the project. Allowable LN

termination payouts are also included in Q4 FY 2019 and QI FY 2020
to align with staff terminations as the project scales down for
closeout.

Workshops (Q2 FY 2019 includes trailing costs for the Term | IC and CSO
training and teacher training as well as joint work planning by the sub-
counties, Q3 includes the final trailing costs for the teacher training
{an estimated Ecohit in April as the final teacher payments)
and the SNE materials adaptation workshop (MD. QI FY 2020
includes a leszons-learned closeout and transition event and a
sensitization of APBET proprietors on maintaining Tusome
approaches.

Office Lease and
Utilities

Includes rent and utilities payments for the Tusome Nairobi and
regional offices. The regional offices are forecasted through the end of
Q3, with utility payments made one month in arrears,

Offsite Allowances Q3 FY 2019 costs include residential lease and education allowance
payments for two expatriate staff through December 2019. QI FY

2020 costs include shipping of houschold effects for repatriation of
the DCOP-Operations. Allowances for the other expatriate advisor
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Budget notes
Will Be billed based on the actual level ofeffort (LOE) % spenton
Tusome. At the end of each year, his billed allowances will be
reviewed against actual LOE and any reconciliations made, and cost
adjustments submitted to USAID.

Miscellaneous ‘Actual forcign currency gains are reflected under the Miscellaneous
Business Business Expense line. RT! does not forecast estimated FX

snins/losses, therefore the forecast for Q3 FY 2019 - QI FY 2020s

Eq) QI FY 2019 equipment costs are for 3 software licenses for Elastic

Stack for the data dashboard utilized by Tusome and the MoE, and
purchase of a mobile phone for the DCOP-Operations.

Materials ‘QZ FY 2019 costs include printing of grade 2 pupil books and
teachers’ guides. Grade 3 supplementary leveled readers are
forecasted in Q3 under the Partnership Fund, asthe team anticipates
‘working with the KPA to procure grade 3 leveled readers at heavily
discounted prices.

‘Subcontractors Forecasted expensesare costs for subcontractor WERK forcoach
management. WERK’s subcontract will close in Q3.

‘Consultants ‘Qi costs include labor and travel expenses for international
consultant STTAto facilitate the writer’s workshop and support the
development of Tusome-produced grade 3 leveled readers. Q3 & Q4
include remaining costs for the consultant's finalization of the leveled
readers, as well as local consultant costs to support the APBET and
SNE endline study.

VAT The forecast includes billable VAT per the VAT protocol issued July 6,
2018. Accruals include VAT incurred butnot yet billed, as well as
VAT and customs duties incurred in 2015 on the importation of grade
| books. Thelatter is pending a determination of allowability by
USAID.If determined unbillable, this amount will not be billed to
USAID.

Grants Forecasted grants payments are for the Youth Fund grantees. The
forecast includes the second roundof awards starting in Q2.

Indirect Costs Calculated per award conditions.

Fixed Fee Tnvoiced fixed fee to date is based on actual fee billed per the
deliverable schedule in Section F.8 of the contract. Forecasted fee is.

based on the total remaining unbilled fee perthe F.8 schedule in
Modification 16.

11.2 New subaward details
No new subawards were issued during this reporting period.
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12. Activity Administration: Personnel
‘There were two promotions and one new recruitment during the January-March quarter. The
details—including name, position, effective date of promotion/hire, and location—are highlighted in

Table 9.

Table 9. Tusome hires/promotions from January | to March 31, 2019

November 1, 2018 Nairobi, Kenya

“Training Speciale — Nakura Promoted ta Regonal Education|February 1.2019 Nokona, Kenya

Program Ofizer
[Not applicable (new hire) ‘Communication Specialist March 25, 2019 Nairobi. Kenya
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Annex A. Success Stories
Whenonepupil was not doing so well, a Tusome pupil came in handy$<

‘A mother of two students at Kiangoma Primary School, Kirinyaga County
[Phota: Tusomesof]

Going by its name, Kiangoma Primary School may not be a great place be—after all, it means “a

place inhabited by the devil.” The County Director of Education for Kirinyaga County wondered
why the schoo! would not change the name, “! have been telling them to change the name. ft doesn't

‘augur well for them.” However, other than the name woes,a tillating story has been unfolding
(Oneofthe parents at the school was not pleased when her son, who is now 13 years old, had to
repeat grades |, 3, and 5. The head teacher, who has since been posted to another school, was
hoping that more time in class would somehow turn around the situation for the boy. The mother
confided that her 13-year-old, now in grade 6, could not even write his name—until recently. She

added that her elder daughter, now in Form I, could not save the situation, as the son “was not
comfortable when taughtby her." The boy had first enrolled at the school at the preprimary level.

Although the County Director of Education suspected that the boy could have some special needs,
the mother was quick to disagree. "He has no special needs, He is very jovial at home. He also likes to

accompany me to the form.”

This mother had been frequenting the school to monitor her son's progress, However, to her
surprise, help seems to have come from the most unlikely quarter—and closer to home, for that
‘matter. Atthe beginning of 2018, when the son was in grade 5 and his younger sister was 9 years old
and in grade 2 at the same school, their mother began to notice something remarkable. The children
‘were getting closer than ever. Throughout the year, the bond grew stronger. The siblings amazed
their mother. But it didn’t stop at that, She noticed how her daughter was helping her brother to
write his name and read out words, Amazingly, the young daughter was using segmentation, starkly
different from what the boy was used to, and he liked it. According to the current head teacher, “it is

the Tusome approach that's enabling this girl to effectively assist her brother in reading.” The mother said
that her son can now write his name and has come to love reading.

‘Amazed with story, the Kiine Zone Curriculum Support Officer (CSO) confirmed the possibility,
noting another case of a grade 7 boy who was also helped to read by a grade | teacher who used
the Tusome approaches. The teacher of the girl who was tutoring her brother said that “word

segmenting when teaching how to read is very effective, os opposed to reading the whole word.” She further
explained how the girl loved reading, and rated her as one the best pupils in her class, The assertion
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was confirmed by the CSO when she assessed the girl. She was able to fluently read an English story,
at 60 correct words per minute!

The two siblings having a conversation with the Kine CSO, the head teacher, ond the girs teach, ax thelr mother sens

‘We help each other: | ask her questions and she also asks me,” the young teenager confidently said as
the head ceacher and his mother encouraged him: Inspired by his little sister, the boy said he hopes
to attain at least 200 marks out of the possible 500 on the examinations at the end of Term 1, which
put a smile on his mother's face, In the opening examination donein January 2019, he scored 141

marks. He later improved to |72 on the midterm examinations. When that happened, his mother
revealed how he came running home, thrilled by the results
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Annex B. Summary of Key Achievements by Youth Fund Grantees
(January-March 2019)

Note: A [0th organization, Migori County Youth (Development) Forum, had its activities suspended effective June 12, 2018. However, the group successfully held
elections on December 21, 2018. With the new executive committee coming on board, the Forum’s groups are expected to resume their activities during April-June
2019,

Name of ‘Activities accomplished in Planned activities for
‘organization|County_|_Tusome region Quarter 2, FY 2019, Key outcomes next quarter

1|Bungoma Yours|Bungoms Bdoree * Compilation and submission of|*Final report documenting the group's|=

Bunge Forum fol repore tives during the contractual period
2|Dream Achievers|Pombars Homann = Compiston and submasion of|*Final report documenting the group's

You fel report Detives during the conersetul period
‘Onzaniation

3|Garasa Couney|Gara Grn + Panning meeting for each sone|»Mecung held with C50 and weachers to|> Frlae the fral report
Youth Bunge con reading exhibitions. with saree on the dates, vender. and
Necwork CSOs. teachers volunteers. and|clustering ofthe schools for ? reading

Gariaa County Youth Bunge exhBtions
Network sf

+ Reading exhbiions 2 reading exhibions condveted
involving the 12 ergee schools

4|Kaacouny|Kaw Keune * Identification of supplementary|=Approved lat of supplementary readers|» Hold one sentation
Youth readers in consulesion with RTL reeting with
Development Tusome sf and the KICD parenticareivers of
Forum “Orange Book™ the 16 selected schools

+ Procure and dieribure
3.430 supplementary
reading macersls (214
books per school) a8
per the needs ofthe 16
schools in Nyakembene
Zone

+ Conduct one reading
‘exhibition

+ Compile nd submit
final report
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schools

Name of Activitios accomplished in Planned activities for
No.|organization|County _|_Tusome region Quarter 2, FY 2019 Key outcomes next quarter

S| GmwYouh Gre Moma + Rado uk thow + 6 radio elk shows held + Record sna share 5
Alfance and Lama audio stories (in both
Community Kiswahil and Engh)
Educational Trust seth teachers and
Fund parents

+ Prin and distribute
1.600 Tusome seckers
to sensitize parents to
support ltersey

+ Compile fil report
©|Minders Couney|Manders Gras + Panning mecting for each zone | Mecung held wth ©5O and teachers to|* Fnaliae the fal repor:

‘Youth Bunge fon reading exhibitions, with agree on the dates, venvet. and
Forum (C50, teachers, volunteers. and|custering of the schools for 2 reading

Mandera County Youth Bunge|exhibitions
Forum set

> Reading exhibnions +3 pending evhibiions conducted ve the
zonal eve involving the {1 target
techoolt

7|Paranda County|Moranss Nairobi = Murals ergetnglearmecsin [+ [2 mural ereseed (one m exch eget
Youth Neework odes | Zand 3at I2earget|school

= Reading exhibitions at the 12

target schools
+ TR reading exhibioans conducted

learners in the 12 earget schools were
engaged in interaceive resding and
‘writing vesions Read-sloud sessions 38

swell a rpeling and writing activities
were done:

> Parent engagement forums = 12 sensitization forums held with
parents on creating a good reading
environment at home and their role in
Improving Ieracy through parent
Reading Champions and motivational
speakers

+ Compilation and submasion of
final report

> Final repore documenting the group
sethities during the contractual pend
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Name of
‘organization County Tusome region

‘Activities accomplished in
Quarter 2, FY 2019 Key outcomes

Planned activities for
next quarter

%_| Wes Pokor
‘County Youth
Network

Wen Pokor Borer > Two radio elk shows wing
local radio steions to reach
more parents

~ Trade tik shows conducted through
North Rif Raion

> Repore on supplemen-
tary reading materials
distnbuted to grades |,
and 3

+ Report on purchase
sind distribution of 42
lockable bookshelves
the 21 target schools

+ Report on review
meeting held with
board members. CSOs
and representacives
{rom other partner
organizations working
In the eduestion sector

* Compile and submit the
final program report

9|Youth Inkieives
Kenya (YIKE)

Nirob Nairobi (Kerogecho
Chater)

= Mobiigation and planning for
resdeg exhibvant

= S reading eahibidons conducted at 5

venues (Rehema Day Care, Chodone.
Mission of Hope. St John School,
Beandiey) for the 20 APBET schools

> Produce and distnbute
animation videos in 20
schools to id pupils in

reading (3 videos per
schoo!)

+ Finalize the fina report
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Annex C. Summary of County and Sub-County Meetings, FY 2019

County capacity-building meetings and supportTable C-1.
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Table C-2.  Sub-county capacity-building meetings and support visi
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Annex D. Classroom Observation Data (Dashboard) for January and March 2019

Note: January date oe included to indicate progress during the quarter. The newly adopted KNEC benchmarks are yet to be configured to include grade 3 Engish and

Kiswohil; hence the "0%" placeholder values for grade 2 in the dashboard. The grade | benchmarks remain those previously estimated from the grade 2 benchmarks

Table D-I. January 2019 dashboard (for comparison)

Fluency rates and percent of learners at KNEC benchmark, by language and grade

English Kiswahili

County No. of classroom visits Grade Grade? Grades Grade! Grade? Graded

‘All 12,380 (50%) 156%) 391s) 620%) BGs) 27 (1%) 39.0%)

Baringo 157035) 100%) 21%) 80%) 1a) 2 3008),

Bomee 141 a 8%) 200%) Oe aque 150%) 26108)

Bungoma 2a ae) 190%) 252%) 70%) (lo BOs 360%)

Bae 59 20%) 10 0%) 170%) 320%) 7.0%) 170%) 410%)

Eldoret APBET. 367 (502%) 25 (32%) 32,30) 720%) 175) 32 (18%) 3708)

[Racyortirakwer 198 (50%) 14 (10%) 26%) 480%) ase Be 27 OS)

Embu 59 (15%) 80%) 23 oR) 52108) eins 206%) 250%)

Gans 73255) 100%) 28.0%) 71%) as 2368) 350%)

Hom Bay 528 (S75) ex) aes) ao 166) 30 20%) 0%)
Tale 70%) TOs) 2B) 500%) 133%) 26 (14%) 20%)

Kaede, 700%) 11%) 2 Oe 00%) 109%) Ba 20%)

Keema 05 (6) 60%) 2603) 70%) 716%) 1943) 2s)
Kahana Turia 85 (0%) 20%) 10.0%) 2103) 26%) 70%) 60%)

Kencho 188 385) Wes) 270%) 50%) B(Ire) 226%) HOD

Kamba 387 78%) 16%) 2%) 20%) 2G) 29 (5%) 208)

ry 125 (25) 2a BOR 1 a6) 190%) 290)
Kimya Beams Rey 31 Os) aq 243%) 21 OR)

Kit 467 (67%) 153) aus 700%) 156%) 290%) 80%)
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Fluency rates and percent of learners at KNEC benchmark, by language and grade
English Kiswahili

County No. of classroom visits Grade! Grade? Graded Grade | Grade? Grade 3

Keur 30247) Ras 708) 6%) TOSS) Ea) 3608)

Kisure APBET 474 (305%) 2 ais) $8340) 20%) 17 (3%) 36 31%) #08)
[Rie 245.183) 14108) 393) Ox) 154%) 266%) 450%)

Kwale 7) 788 39108) 0) 10 G7%) 26 380%)

Lipo 72 24%) 15 27%) ae) 16 55%) 294

= 27 asx) Be) 265%) 320%) Bese 27 (12%)

Machakos 129 (3%) 100%) 37), 3305 a(x) 27 (12%)

ahvent 31 aa) 120%) 3S) er 11 Oey 26a)
Finders 132 (66%) 170%) 650%) 221%) wes)
Marnbe BS 78%) 710%) 50.03) 10 26%) Teds)

[Mera Re 400%) 1 eos) 53)
Peo Be eo 15 ase) Bras
Mombasa $9 (59%) 1565) 800) e138) 25 (16%)

ombars APBET 400 (194%) 2117) so@is) 780%) 9m 41a)
oranga 164 30%) 100%) 7) 3903) 924%) 28)
Riirobi an 150%) 38 (3%) Cr 186: 220%)

Niro APBET 2275 2 20(17%) S2a7%) 750%) 17a) 32 (7%)

Nekuna 231 Gs Ras 27%) 500%) 128) 2)
[Nskoru APBET 305 (207%) 2am 26%) 6508) 747%) 307%)

Nan BUS 3) 300%) Teas) 248)
Nero Bee 270%) 460%) 100%) 20
Nyamira 608 (148%) Bay 5) BON 14 08%) 32 (11%)

Randaros 93 (26%) 10%) 28 (6%) BOM 76s) 280%)

Nred 134 04%) 18 (108) 37 (10%) 390%) 12ass) 37 Os)

[Benton 12 (66%) 100%) 350%) 77s) 12 28%) 400%)

sar 349 (3) 10s) 3683) CT 10.09%) 380%)
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Fluency rates and percent of learners at KNEC benchmark, by language and grade
English Kiswahili

County No, of classroom visits Grade | Grade 2 Grade 3 Grade t Grade? Grade

(etic: 107 (7%) Toa) 25 (6%) Oy oes) 2016s) 300%)

Tana River 79 (68%) um 180%) 380%) 8 ars) ENTS) 310%)

Tania Nahi 2 eT) 1465) 3853) 580% (15%) 27 (10%) 33 (08)

[Trean Noi 13 Gs) 20%) 270%) 31%) ars) 20 (12%) 35 (08),

Turkana 166%) Tes) ° 610%) 19 (100%) 26 (0%) 36 (0%)

Usain Giabu 130 28%) 146%) oe 380%) Bay 253) 50108)

Vii 258 (61%) 140%) 3808) 610%) re 287%)

Wate as) 120%) 290%) 10%) Saas) 210%)

West Poker er 110) 200%) ° ® 410%)
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Table D-2. March 2019 dashboard

Fluency rates and percent of learners at KNEC benchmark, by language and grade

Peer. “English Kiswail

Couney_ classroom visits Grade t Grade? Graded, “Grade | Grade 2 Grade}

Al 14,123 (575) 19 (158) 47 (20%) 70 (0%) 17 (50%) 32 (19%) 440%)

Baringo 195 a7) Bey 328) 380%) 13 28%) 255%) HOW

Bomet 188 G08) es 26108) S108) 12 as 288) BOW

[Bungome 320895) wes 20%) 700) 14 G58) 26 (5%) 420%)

Base BI), Os 03) B48) 15 @7%) UR 52(0%)

Eldoret APBET 417 6715) 30 (44%) 66 (52%) 24%) 25 07%) OT) 45(0%)

Elgeyo-Morskwee 193 47%) Bas 3911) 40%) 18 (54%) 27%) Oe)
Embu 20 (20%) IOs) 31% 80%) toe 370%)

Garinsa 125 (44%) 17%), 366%) 00%) BGs) 4108)

Hora By 713 (60%) 8%) 4S) 70 (0%) 18 (56%) 50 (0%

tito 6 (S7%) Bo 28%) 37000) 10 (16%) 310%)

Kayado 59.03%) 14 45.(168) 700%) 12.0%) 330%)

Kalamers 606 (68%) Res 31%) 5608) Re 330%)

Kakuma Turkana 20%) 208) IS 0%) 290%) 404%) Boy
Kencho 210. 38%) 166%) 38(10%) 58 (0%) 17 6% 26 (9%) 200%)

Kiarbu Sieur) 20(11%) 48 (148) 780%) 18 64%) 35.5%) 40 (0%)

[Kiar 100 (16%) Boe 40.10%) BO) 15 085) aE 390

[Rass ry 19 (16%) oy) BY FT) om 460%)

Kis $48 (77%) 16%) ae THOR Ga) 318%) 390%)

Kiso 356 (555) 16m) 37) oi Bes 26 (1%) 340%)

Kisumu APBET 683 (440%) 28 355) 65425) 870%) 21 (63%) 37 0%) 520%)

Kea 240 (17%) 18.12) 32048) 720%) 173%) 34 (19%) 57 (0%)

Kwale 77 (18%) 157%) 31) BOs) 14.00%) 20%) 330%)

[Bitipa 76.035) 47 268) 760%) 1338) 27 (17%) RO
Lame 20%) ey 4805) 10 (6%) 23 (1%) 410%)

“Fosome Quarterly Progress Report january I-March 31, 2019 we



Flocney rates and percent of leamers at KNEG benchmark, by language and grade

eer English Kiswahili

classroom visits |___Grade t Grade? Graded, Grade | Grade? Graded

197 a2) 14s) ars) eros Tee 26) 390%)

226 20%) 4a ae) 70%) 16 46%) 306%) 450%)

125 (62%) 170%) ous) 700%) 21 182%) 356%) BOM
121 (70%) Bee 250%) 40%) Oss) BOS) 3)
ro) BO 32%) 410%) 143% ™ Te 2908)

$03 (64%) 20(16%) 50 (20%) 20 (66%) aa) 390%)

6) 1 (les) 027%) 370%) 10 (163), 261%) 310%)

$00 aa) 227) 593%) TOR 25 (8 856%) 38 (0%)

307 (57%) ra 20%) 650%) Bam 325%) 37 (0%)

1765) 180%) 280%) 730%) 28 (100%) 2 ee) 3108)

2595 (244%) 28 (36%) 830%) 21 (62%) 38.31% 09)
370 63%), 1 a or 21) 3108)

273 75%) 34 (51) 66555) 780%) 24 (68%) 36 30%) 20%)

(9%) Boo 20s) Box Bem 25 6%) 3108)

388%) 20s a7) 20%) 16 50%) 24s) 32108)

658 (167%) 18.00%) 5) 750%) om 36 21%) 30108)

220 (623), BBS 00%) 17508) 310) 38 (0%)

109 27%) vO Os) Tess) 27 (10%) 35 (08)

177 (104%) 70%) 808) 14 (508) 32 450%)

6907) yo 90%) 14 08%) 29 (10%) #4008)

TaeTeves 22 (10%) 340015) 330%) 20%) es) 30%)
“Tana River 906%) 4) 280%) 450%) 1667) 26x 35108)

Traraia-Nehs 14 @7%) 0) 32.03%) 010%) Bese 28 (13%) RO
Trans Noi Si) os 36 (11%) oo) 14 (405) 27 (13%) 3108)

Toran 330) 170%) 61 26%) 38 (0%) 196%) 31) 50 (0%)

[Ursin Gishus 183, G7), 30% 48 (15%) 16 39%) 27 (12%) 44 (0%)
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BOT 1668) 2s 2 15.45%) 3219) 480%)
128 (57%) 120%) nay) 40%) 13.255) 20.0%) 330%)

325%) 20%) 210%) 33 (0%) 17 (65%) 190%) 32 (0%)
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Annex E. Performance Data Tables - Tusome-Wide Indicators
Performance Data Table la - Number of learners receiving reading interventions at primary level with US Government
(USG) support (regular)

Strategic Objective: Reading outcomes for grade 1, 2, and 3 pupils improved

‘Number of learners receiving reading interventions at primary level with US Government (USG) support
Indicator 2 Foreign Assistance Framework (FAF) reference: F 3.2.1-35; Country Development Cooperation Strategy (CDCS) reference: CDCS 2.2.0

UNIT DISAGGREGATE BY: Location, cvent. date and gender

‘Geographic Location ‘Activity Title Date w " Subtotal
Number o

preiay pups Nacional ‘Learners in public chooks arch 31 2019|1569588 [1.647.306 3216894

attending grades|pjermative Provsion of Banc Eaveton and ‘Leamers ww APBET schoolseae “Training (APET) — Nairobt Mombasa, March 3t2019|68023] 67516 138539

Kisumu, Nakuru and Eldoret

Totals Taare |_i7asr 3352433,

Results:
Reporting|Reporting

Results in Prior ‘This Reporting Period Period|Period|Fiscal Year (FY) Fy 2020 End of Activity

nT, Periods 3I-Mar-19 aojun-t9 |30-Sep-19| 2019 Target Target Target

suet Achieved Target ‘Achieved Targee_| Target Target Target Target

Women (w).Menimy [w]e|w » [w[a| w wls|[wis| w * w m w 4
National ©|0 [ramare [170330 Taran Tsarsm|vavsann|iaarses|vatane|isons | 1ersau

Baringo T9A_| 2557 Ta
Bomet 39.0|20873 117
Bungoma, vans|96002 B10
Busia 2017_|3h 09
Eldorct APBET 08 | 3064 3
Elgeyo Marakwet Tan|2a Tas
Embu tai | aD 15005)
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Reporting|Reporting
Resultsin Prior|This Reporting Period|Period|Period|Fiscal Year (FY) FY 2020 End of Activity

‘Additionat Criteria
|_B25sine Periods Seetaet? 30Jun-19 |30:5ep-19| 2019 Targee Target Target

gan ‘Achieved|Targce|Achieved Target_| Tareet Target Target Target

Wott teeny [Dn (aware Wh |awalenelw etwas] w|low|alow |
Gariess Ton|1767 Tam_|1608
Homa Bay 165|S502 sawea_| 3676
Iwiolo soe|sexu oom|ome

Fe

Kajiado mae |e mons a5099

Kalamera Wis _| 927 Torso 03744

Keriche 35200 | 3636 sae|36230

Kiambu eer] 36a aan|7.08
iti a7 | ‘oo earns
‘Kiinyaga p30] p20|are
isi san07 sas|52000

Kisuma 57 “ans |Kisumu APGET oa om|_4n6

Kieu 05|s9295 ssam7_|_sat0
Kwale 35765|31204 mano|29902

Laikipia aaa|1seh6 506|tae
Cars 37] 397 as_|_at
Machakor ware) s5214 arm_|9578
Pakvend 393|8.98 nas|2001
Manders a0|26008 won| 716
Marsabi tine [wa naa1_|_ 1007
Mere em | am|ser
‘Migor [sates | sass “556_|saa
Mombasa toast | 10408 vaso|0089
Mombasa APBET ss | Grr em|701
Murang’s Dasa] 98 30906|22206

Nairobi 30917 | 060 man|209
Nairobi APBET em | ae ra|_a7538
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Reporting|Reporting
Results in Prior ‘This Reporting Period Period|Period|Fiscal Year (FY) FY 2020 End of Activity

‘a eile Baseline 3IMas 30-Jun-19 |30-Sep-19| 2019 Target Target Target

sexe Target Target|Target Target Target Target

Women (w). Meni)|w|M wie] w wim[wi[n| w 4 w 4 w M

Nakuru, CD
Nakuru APBET

a iz
Nandi 36850

7 il

Narok 2
Nyamica 289750

Nyandarva 20562

yer Tn
‘Samburu 3)
Siaya 50
Taita-Taveta ie|80
Tana River, wae|0355,

Tharaka:-Nithi warn|15753

Trans Nzoia aon_| aise
Turkana nase|RD
Uasin Gishu wae|3070

Vihiga 786,
Waiir 1695

West Pokot waar|sare

“This does not apply for indicators that cannot be disagzregated by sex
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Performance Data Table Ib - Number of learners receiving reading interventions at primary level with US Government

(USG) support (SNE)

Strategic Objective: Reading outcomes for grade

Number of learners.

2 and 3 pupils improved

ig reading interventions at primary level with USG support
Indicator 2 FAF reference: F 3.2.1-35; CDCS reference: CDCS 2.2.0.8

‘UNIT, [DISAGGREGATE BY: Location, event. date and gender

Geographic Location Activity Title Date w mM Subtotal

Number of
ipravsary pops ‘Navona! Hearing impaired (HI) learners March 312019|1.883 U9 4.002

racemes oe yeoral pally in arners tarch312

Toery
Na Visually impaired (VN) ta March 31 2019 ats aaa 859

National Hearing impaired / viaually impaired (HVVI) learners|March 31 2019 33 70 13

Totals
2351 2633 4.184

Results:
Reporting|Reporting

Results in Prior This Reporting Period Period|Period FY 2020 End of Activity

‘Maacacree Baseline Periods 3I-Mart9, 304Jun-19|30-Sep-19|FY 2019 Target Target Target

Sex*: Achieved Target Achieved Target|Target Target Target Target

Women (W).Men(m)|w|m|Ww a [w[al[ w a [wi[e[wi[es| w M w w M

‘National o|o|zasr|2633 2351|2633

Baringo sa
|

a2 4 2
Bomet a 16 4 6
Bungoma Oo 77 ai 77

Busia 137 133 37 133

Net | Not Not Not
Eldoret APBET applicable|applicable applicable|applicable

Elgeyo Marakwet 3 2B 3t 3B

Embu 4 4 4 is

Garissa 40 50 0 30

Tusome Quarterly Progress Report. rawary |-March 31, 2019
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Reporting|Reporting
Period|Period

30-Jun-19|30-Sep-19

Targee_| Target

wialwin

Fy 2020
Target

End of Activity
TargetResults in Prior

Periods
Achieved

w. o
4 38

&
2
7
2»

@

a
36

‘This Reporting Period
3Mar 19

Achieved

o
38

FY 2019 Target
Additional Criteria

Sex"
Women (W), Men (M)

Homa Bay

Target Target Target Target

wie Ww M Ww. w M

ioto
Kajiado
Kakamega
Kericho:

Kiambu
Kili

3s

Noe
applicable

0
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Reporting|Reporting
Period|Period

30,Jun-19|30-Sep-19

Target|Target

Results in Prior
Periods

‘Achieved
Ww. o
EJ 2

FY 2020
Target

‘This Reporting Period
BeMart9

Achieved

End of Activity
Target
Target

FY 2019 Target
TargetAdditional Criteria

Sex:
Women (W), Men (M4)

Nairobi

Target

wis
Target

wie w ™ w. w M

ae
‘Noe | Noe

Nairobi APB i, oh

a 5
Not|Now

spplieable|applicable

Nandi is |i
Narok 182

Nyamira |42a
%

a
i is
30 2B

36 Ss

23 |e7 7m

3s 7
s a
30 3

Nyandarua
yew
Samburu
‘Siaya

Taita- Tavera
Tana River
Tharaka-Nithi
Trans Nzoia
Turkana
Usain Gish
Vitiga
Waiie
West Pakot

This does not apply for indicators that cannot be disaggrepated by 26x.
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Performance Data Table 2a - Number of textbooks and other teaching and learning materials provided with USG assistance
iswahili (regular)in English and

jery of reading instructionto target pupilsjon, support, and dIntermediate Result (IR) I: Improved super

‘Number of textbooks and other teaching and learning materials provided with USG assistanceinEnglish and Kiswahi

IR [.1 Indicator 3 FAF reference: F 3.2.1-33

Re reereo onsmeest|aan aa8tearing|Totals 25237865 25237865

Resales:
Reporting

Period
30-Sep-19

Tareet

FY 2020,
Target
Target
598,194

End of Activity
Target
Target

728,669.436

This Reporting Period
3h-Mar-19

‘Achieved

FY 2019 Target
Target

5398198
Taree

25237.865,

45.179

S742

National

Baringo
Bomet
Bungoma
Busia

Eldoret APBET

Elgeyo Marakwet
Embu
Garis, 2026

212.970

105.479
Homa Bay

Iiole

o“Tosome Quarterly Progress Report January I-March
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Reporting,
Period

30,Jun-19

Reporting
Period

30-Sep-19

Target

FY 2020
Target

Results in Prior
Periods

‘Achieved

347.982

1295895,

528268

354253

7105583

214.000

761740

(364142

7783
1.083.341

45370
318647

ease
200.918

763.953

293.610

174019,

TAT As
saa
198572

00249

457283

@a364

anes
1045453

4516

‘This Reporting Period
3t-Mar-19

Aehieved

End of Activity
TargetFY 2019 Target

TargetTarget Target Target Target

xi
Kirinyaga

Kis
Kivume

‘Kisumu APBET

Kiwi

Kwale

Laikipia

Lame
Machakos

Makueni

Mander
Marsabie

Migon,
Mombasa
‘Mombasa APBET

Murang’s
Nairobi
‘Nairobi APBET

Naor
Nakuru APBET
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Performance Data Table 2b - Numberof textbooks and other teaching and learning materials provided with USG assistance
in English and Kiswahili (SNE)

IR I: Improved supervision, support, and delivery of reading instruction to target pupils

‘Number of textbooks and other teaching and learning materials provided
IR 1.1 Indicator 3 FAF reference: F 3.2.1-33

UNIT DISAGGREGATE BY: Location. event dite and gender

Geographic Location Activity Title Date Number Subtotal
6298Number of

English and Nasonly Hearing impaiced adapted material ‘Sepeember 30 2018 6298)

Kiswahili = Viauily impaired adapted mater ember302 2a 2407
textbooks and Seow ly impaired adapted material September 30.2018 07

other teaching /
earning|Totals 8705
materials

Reporting
Period

30-Jun-19

Tarset

Reporting,
Period

30-Sep-

Target

End of Activity
Target

Rezules in Prior
Periods

‘This Reporting Period
31-Mar-19

Target ‘Achieved

FY 2019 Target
Target‘Achieved Target

8705,

1
38

373

309

Not applicable

166

7

Eldoret APBET

Elpeyo Marakwet
Embu
Carissa
Homa Bay
Thiele
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Reporting
Period

20,Jun-

Reporting,
Period

30-Sep-19

Target

Fy 2020
Target
Target

Results in Prior
Periods

Aehieved
301

392

78
220

182

5

‘This Reporting Period
3h-Mar-19

‘Achieved

End of Activity
Target9 FY 2019 Target

TargetTarget Target Target

Keriche
Kiambu
Kits

Kisumu 278

Kiewi 360

7
106

a
°

Kwale

Manders
Marsabit
Mens

Migori

Mombasa
Mombasa APBET

Murang’a
Nairobi
Nairobi APBET

Nakore
Nakuru APBET
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“This Reporting Period
3iMar

Target

2

Achieved

Reporting|Reporting
Period

30-Jun-19

Target

Period
30-Sep-19

Target

FY 2019 Target
Target

Fy 2020
Target
Target

End of Activity
Target
Target

“Tusome Guareery Progress Report January I-March 31,2017 7



Performance Data Table 3 - Numberof schools using information and communication technology (ICT) due to USG

support

jon, support, and delivery of reading instruction to target pupils

Number of schoolsusing ICT due to USG support| Indicator 4 FAF reference: F 3.2.1-36

UNIT DISAGGREGATE BY: Locition. event, date, and gender

Gaopapitseanon Activity Tie Date Number Seber
Number st

those averpie Tia apical nponedomgebien|Faren31 200 uD 3
worersgcne|APBETrabMemb Kier.|up crapper anon wpporeesunng bien|arch 312019 son ois

Took Te Te
Rene

Reportne| Reportne
Results in Prior ‘This Reporting Period Period Period —— End of Activity

tnetine|""pened Stetacty aojomte|soscpte|ry aoie tare|target Tareee

Tehieved|Toreet|__Ache|Taraet|Toreee|Target Taree Tareet

Nao a 76 7a 36 246 2436

Baringo 703 @
Bonet 7 1s

mae 76s 7
Busia 26

7
89

ai :

erst POET 2 @

Elgeyo Marakwet 370 130
- |Embu 385 @

© Previously data for al schools were reported. The figures for the Janusary-March quarter shew only schools visited by Curriculum Support Officers for lesson
observations
) These numbers represent the total unique schools by county supported using tablets through lesson observations in Term | 2019,
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Reporting|Reporting
Resultsin Prior|This Reporting Period Period|Period End of Activity

Periods 3I-Mart9 sojuncta|30-Sep-19|FY 2019 Target Target
Achieved|Target [Achieved Target_| Target Target Target

Garis 201 2
‘Homa Bay wa ma

ise 109 2
Kajiado 40 3
Kalamezs 88 Bs
Kericho, 7 100

Kiambu 190

‘iti *
Kirinyag= &
Kis 27,

Kisura
Kisumu APBET

Kiewi

Kerale

Latin
Lammas

Machakos

Makweni

Manders
Marsabie

Mens

Migork

Mombasa
Mombasa APBET

Murane’s
Nairobi
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Reporting|Reporting
‘This Reporting Period Period|Period End of Activity

Baseline 31-Mar-19 30Jun-19|30-Sep-19|FY 2019 Target Target

Target Achieved Target|Taraet Target Target

71
a

158)

a
255
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Performance Data Table 4a - Number ofteachers / teaching assistants who have successfully completed in-service training
or received intensive coaching or mentoring with USG support (grade 1, 2, and 3 regular teacher training)

IR I: Improved supervision, support, and delivery of reading instruction to target pupils

: ‘Number of teachers / teaching assistants who have successfully completed in-service training or received
intensive coaching or mentoring with USG support

IR 1.2 Indicator $ FAF reference: F 3.2.1-31; CDCS reference: CDCS 2.2.1.4

UNIT DISAGGREGATE BY: Lecison. event dts and gender

Geographic Location ‘Activity Title Date w m Subtotal
Number6 grade

Te ivands|_Nevonal (Tusome regions waning se) Trang of teacher pub chook December 312018|sae | 20710, 75347

feeerores||eaeete! Tring of enchers i APBET school December 31 208 san|os 4082

Toul sane|aia Ta
Results

waka | ween |eat FY 2020 End of Activity

adduionat Criteria
[Bassline|Periods Steetart9 roJun-t9|30.Sep-19|FY 2019 Target ‘Torgst Target

= Achieved [Taree|Achieved|Targce|Target Target Target Target

Women. tent) [WH] w[||w[e|w ls [w[s|w[e[w [mw|w [ow|w [on

National 0 Lo [sane|mais ara|par|am|ve|orm|mar
Basioge wer|0s
Bomee [ 110487
Burges | ase|618

Bova ser|30
Eldoret APBET 24 “4

i

Elgeyo Marakwet
I

936 m
Embu

_ no 277
T ir “t

Garises Fra me
Homa Bay I sea [953

Torome Quarterly Progress Report january (March 31,2019 7



Reporting| Reporting
Period|Period

30-Jun-19|30-Sep-19

Target

wis|lwin

FY 2020
Target

End of Activity
TargetResults in Prior

Periods
Achieved

we ™

iss [ive

rs
or

“This Reporting Period
31-Mar-19

Achieved
Ww. ¥

Baseline FY 2019 Target
Additional Criteria

Sex:
Women (W), Men (M)

Iolo
Kajiado

Kakamegs

Target Target Tarect

wile
Target Target

wwie Ww M w. ™

Kericho 330

Kiambe 12

ii on
188

oe
7
a

Kirinyaga

Ki
Kisumu

Kisumu APBET

Kieui

48
254

5
5
60
oe
301

396

4
3
7

269

7
387

Kwale

Migon

ombasa
Mombasa APBET
Murang’a

Nairobi
Nairobi APBET
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Reporting|Reporting
‘This Reporting Period Period|Period FY 2020 End of Activity,

31-Mar-19 30,Jun-19|30-Sep-19|FY 2019 Target Target Target
Additional Criteria

‘Seis Target ‘Achieved Target|Target Target Target Target
Women (W),Men (my|Ww] wial w w [wialwi[s| w 4 Ww. Ww. M

Nakure
Nakuru APBET

Nandi
Narok
Nyamira
Nyandarua
Nyen
‘Sambure

Siaya
‘Taita-Taveta

Tana River

Tharaka-Nithi 70
‘Trans Nzoia
Turkana an |Uasin Gishu reo|195

Vibiga 27
Waiie 208

West Pokot 0 [369

"This does not apply for indicators hat cannot be dingsresnted by 40%
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Performance Data Table 4b — Numberof teachers / teaching assistants who have successfully completed in-service trai

or received intensive coaching or mentoring with USG support (grade | and 2 SNE teacher training)
nm to target pulsupport, and delivery of reading instruct

‘Number of teachers teaching assistants who have successfully completed in-service training or received
intensive coaching or mentoring with USG support

IR 1.2 Indicator § FAF reference: F 3.2.1-31; CDCS reference: CDCS 2.2.1

UNIT DISAGGREGATE BY: Locition, event, date and gender

Geographic Location ‘Activity Title Date w m Subtotal
Number of grade

Te2and ‘Nional (Tusame regions training sites) Training of grade | and 2 teachers of SNE December 31 2018 218 307 235
teachers trained [Toeats a6 307 122s

Results:

Reporting|Reporting
Results in Prior ‘This Reporting Period Period|Period Fy 2020 End of Activiey

prsaticnan Cilia.|Basie Periods ahMar19 a0jun-t9|10-Sep-t9| FY 2019 Target Target Target

am: ‘Achieved Target Achieved Targct_| Target Target Target Target

Women w)Menia [wm|Ww ™ [w[a|w e [w[a|wos| w H w " w "1

National oe |e|x07

Baringo | 3 3
“Bomet

[

2 10
-| [-

Bungoma 30 7

Busia al is a ie

Nor|Not
Eldoret APBET Be
Elgeyo Marakwet 2, 4

Embu 6 2

Carissa 3 B
‘Homa Bay | 2 i |

Isioto l 7 7 I

“Torome Quareerly Progress Report january I-March 31,2019 79



Reporting|Reporting
Results in Prior ‘This Reporting Period Period|Period Fy 2020 End of Activity

Rise ver Periods 3-Mar19 30,Jun-19|30-Sep-19|FY 2019 Target Target Target

Soe ‘Achieved Target ‘Achieved Target|Taraee Target Target Target
Women (W), Men (Mt w. wie] w nu [wi[alwisl] w M w Ww. m

10

M

6
5

3

4
7

2

10

é
Nor
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Reporting|Reporting
Period|Period

30-Jun-19|30-Sep-19

Target|Target

wilaltw[e

FY 2020
Target

Retults in Prior
Periods

‘Achieved
Ww. ™

Noe|Not
applicable|applicable

3% 2
Noe|Noe

applicable|applicable

30 3

2 10

7 é

is
9

7

2
10

8

1
7
10

2
4
2

3

‘This Reporting Period
31-Mar-19,

‘Achieved
Ww. o

End of Activity,
TargetFY 2019 Target

Target
Additional Criteria

‘Sex:
Women (W), Men (Mt

Target

wos
Target Target

w. M Ww. w M

Nakaro

Nandi
Narok
Nyamira
Nyandarual

Nye
Samburw
Siaya
Taita-Taveta
Tana River

Tharaka-Nich
Trans Neola
Turkana
Usain Giahu

Viniga

Waiie
West Pokot

"This does not apply for indiestore that cannot be disgremnted by tex
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Performance Data Table 5 ~ Percent of Curriculum Support Officers (CSOs) supported by USG programs who meet the
standard of 15 classroom observation visits per month

IR |: Improved supervision, support, and delivery of reading instruction to target pupils

Percentof CSOs supported by USG programs who meet thestandard of 15 classroom observation visi

IR 1.3 Indicator 6 CDCS reference: CDCS 2.2.1.5
per month

UNIT DISAGGREGATE BY: Lociion evra ite ond sender

te Geographic Location ‘Activity Tle Date Number Sonror

schocls Nese Proportion of pb school Prenat aor |e 70785) 41 (70788)ee| Aret perenne eens Proportion of APBET choo Haren 31 2019|11.9¢140/ 1.170) 119 140 (1.170)

Tora (verses) aE Tea anv 1a)

ewe:
Teno] SeeRests in Prior|ThisReportng Period|"Period|Period ryamo|end ot Activity

‘adtvtona Creeta|utstne|Pevioas sheer sojunie|s0Septo|FY 2010 Targce|Target Taraee

san Tchicved|Farge [Achieved|Tarece|Targee|Tarece Taree Tasgse

Women (4), Men
Rational @ res rT} % % is

arin en 5
Bomet

- x 6s cy i | —
Benger ut oH

Besta 39 ae
Eldoret APBET imo. Teo
Elgeyo Maralwet 38 38

Ebi 20 25

aie Bs aI
Heme Bay 357 mI
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Reporting]Reporting
Period|Period

30-Jun-19|30-Sep-19

Target

End of Activity
Target

‘This Reporting Period
3httart9,

Achieved

FY 2019 Target
Target

Additional Criteria
Sex’

Women (W), Hen (M1)

foto

Kajiado

Kakamers
Kericho
Kiamba
Kili
Kirinyaga
Kit
Kiuma

Target Target Target

ae
00

284

206

x

Kisumu APBET

Kieui

Kwale

Lame
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Reporting|Reporting
Period|Period

rojun-19|30-Sep-19

Target|Target

Fy 2020
Target
Target

This Reporting Period
31-Mar-19

‘Achieved

End of Activity
TargetFY 2019 Target

TargetAdditional Criteria
Sex:

Women (W), Men (M4)

Nakora
Nakuru APBET

‘Nandi

Narek

Target Target

aS,
1000

12

15

Nyamira
Nyandarua 29

aNyeri
Samburu
Siaya
‘Taita-Tavees

Tana River
‘Tharaka Nichi

Trans Nzoia
Turkana
Uasin Gishur

Vibiga

Ware
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Performance Data Table 6a ~ Numberofadministrators and officials successfully trained with USG support (Curriculum,
Support Officers’ and head teachers’ trainings)
IR 2: Improved governmentcapacity in target directorates, to sustainably improve reading outcomesee‘Number of administrators and officials successfully trained with USG support

IR 2.1 Indicator 7 FAFreference: F 3.2.1 -03
unr DISAGGREGATE BY: Locion sens Ateand Rr

umber athena SaagLacaon ActTae Dave w m Suber
Beater eiieet [sess regonrte ens Tammi athadiedernpbicnceos|Onenterstaoie|are|a5 ome

APGET (MoratiMontam Koss Tap thendtethes PRET achec|Dacenberaz018|97|sos ‘aot

Tou ae ane To
few:

Reporting] Reporting
Messin Porid™| Poned Fy 2020 End of shiny

addtionstCrtena |_Bueice|Percah rojo [20septo| FY 2010Tareee|Tansee Target

ae Tehieved angie|range|__STaye ate
Women (wy tien) [w>M [w|i w[n|win|w | wfTaina oo|sas [ase a0|reese|a9|reese [avo] eet

Barings ce
Bomet 7 trala ar
Besa @_[ os
fidorct APOET ftSerpe Marske @ [a
on [anGaris TeHoma Bay |e
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Reporting|Reporting.
Period|Period

30-Jun-19|30-Sep-19

Target

wie

Fy 2020
Target

End of Activity
Target

This Reporting Period
3h-Mar-19

Results in Prior
Periods

‘Achieved

w M

2 a
o

170)

7

FY 2019 Target
Target

Additional Criteria
soey

Women (W), Men (4)
teiole
Kajado
Kakamera
Kericho

Achieved
w. o

Target

wie
Tareet Taree Target

wie Ww. 6 w Ww. m

702

Kiambu
Kili

Kiss
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Reporting|Reporting
Results in Prior “This Reporting Period Period|Period Fy 2020 End of Activity

Periods BieMar-19 ao,jun-t9|30-Sep-19|FY 2019 Target Target Target
Achieved Target Achieved Target|Target Target Target Target

Ww. u [wi[al| w m [w[al[wi[e| w M w. Ww. 4
tes|586

7 7

Additional Criteria

6

Taita Tavera
Tana River

Tharalka: Nichi
Trans Neola
Turkana
Uasin Giabu

Vihiga

Wai
West Pokot
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Performance Data Table 6b - Numberof administrators and officials successfully trained with USG support (CSOs' and
Instructional Coaches’ [ICs’] ¢ gs)

IR 2: Improved government capacity in target directorates, to sustainably improve reading outcomes

‘Number of administrators and officials successfully trained with USG support
IR 2.1 Indicator 7 FAF reference:F3.2.1 - 03

‘UNIT DISAGGREGATE BY: Locition. event, date and gender

Geographic Location Activity Title Date w. o ‘Subtotal
Number of CSOs
and ICs trained Nawonsl (C50 erring December 31 2018 393 9s 1338

APBET (Nsirobl, Mombass Kisumu,
‘Nakuru, and Eldoret)

Totals 83 92 Tas

Instructional Coseh erining December 31 2018 0 7 87

Results:

Reporting] Reporting.
Period|Period

30-Jun-19|30-Sep-19

Target

wie

FY 2020
Target

Results in Prior
Periods

Achieved
Ww.

“This Reporting Period
3 1-tar.

End of Activity
TargetFY 2019 Target

Target
Additional Criteria

Sex:
Women (W), Men (M)

National

Tarect Target

wie
Target

wie
Target

w
°

o
@

w ot w. Ww. o
23

Baringo

"
on

38

Bomet 25

Bungoma
Busia

Eldoret APBET

2,
15

3

2
18

2
9

Elgeyo Marakwet
Embu

Gare
Homa Bay
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Reporting|Reporting.
Period|Period

30,Jun-19|30-Sep-19
FY 2020
Target

Results in Prior
Periods

‘Achieved

we 4
2 2
a i
ie 28

@ ry

7 6
4 mH

3 2

2» 2
16 35

6

a
ie

4
6

2
36

3
7

This Reporting Period
31-Mar-19

End of Activity
TargetFY 2019 Target

Target
Additional Criteria

Sex!

‘Women (W), Men (M4)

Taiolo

Kajiado
Kakamezs
Kericho
Kiambu

Achieved
w. ¥

Target

wie
Target

wie fw
Target

m

Target Target
w. M w. w. 4

Kil

Kirinyaga,
Kiss

Kisume
Kisumu APBET
Kitui

Kwale

Laikipia
Lamas

Machakor
Makwent

Mandera
Marsabie

Higon
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Reporting|Reporting.
Period|Period

30-Jun-19|30-Sep-19

Target|Target

wialw[e

FY 2020
Target

Results in Prior
Periods

‘Achieved

¥
7,

2

7,
Ey

2
i
3
ie
28

9

3

7
4
TH

16

2
5
20)

This Reporting Period
3I-Mar-19

‘Achieved
Ww. o

End of Activity
TargetFY 2019 Target

Target
Additional Criteria

Sex
‘Women (W), Men (M)

Nakure
Nakuru APBET

Nandi
Narok
Nyamira
Nyandarua
Nyer
Sambur
Siaya

Target

wos
Target Target

w. ¥ we w oal<

Taita-Tavers,
Tana River

“Tharaka:Nithi

Trans Nzoia
Turkana
Ussin Gishu
Vibiga

wai
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Performance Data Table 6c - Number of admit
officials in CSOs' and ICs' trainings)

trators and officials successfully trained with USG support (MoE / SAGA

IR 2: Improved government capacity in target directorates, to sustainably improve reading outcomes—strators and officials successfully trained with USG support.
IR 2.1 Indicator 7 FAF reference: F 3.2.1 - 03

‘UNIT DISAGGREGATE BY: Locstion event date and gender

‘Geographic Location Activity Tithe Date w 4 Subtotal
Number of MoE / ze

‘SAGA officials Tusome reins eraning venues MoESAGA officals im CSO and ICH emininas|December 31 2018 386 a
trained Tomas 386 08

Results:

Reporting|Reporting
‘This Reporting Period Period|Period Fy 2020 End of Activity

ronesoesa reat 31-Mar-19 30,Jun-19|30-Sep-19|FY 2019 Target Target Target

Seat Target|Target Target Target Target
‘Women (W), Men (M) wis[wis| w o Ww. w 4

National

Baringo
Bomet
Bungoma
Busia

Eldoret APBET

Elpeyo Marakwet
Ember

Garises
Homa Bay

Iaiolo

Kajiado
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Reporting|Reporting
Period|Period

30,Jun-19|30-Sep-19

Target_| Target

wie lw
Fy 2020
Tarect
Target

End of Activity,
TargetFY 2019 Target

Target
Additional Criteria

Sex!
‘Women (W), Men (M)

Target
w. M w. w 4

2

Kirinyaga
Ket

F).].{./uls].[ulé

Kisumu APBET ItKieui

Kwale

Mandera
Marsabie

Meru

Migon
Mombasa

Mombasa APBET

Murang’s

Nairobs

Nairobi APBET
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Reporting|Reporting
‘This Reporting Period Period|Period FY 2020 End of Activity

ar sjun-t9|30-Sep-19|FY 2019 Target Target Targetreee 3t-Mar-19 30,Jun-19|30-Sep-I ee e et

aa Target ‘Achieved Target|Target Target Target Target
Women (W), Men (M4) w o [wi[al[wilel| w 6 w w. M

Nakura

Nakuru APBET

Nandi
Narok
Nyamira
Nyandarua
Nyen
Sambure
Siaya
Taita-Taveta
Tana River
Tharaka Nichi

“Trans Nzoia

Turkana
Usain Gishes

Vihiga

‘Waiie
‘West Pokot

“Tesome Quarterly Progress Report january I-March 31, 2019 %



Performance Data Table 6d— Number of administrators and officials successfully trained with USG support (Quality
Assurance and Standards Officers’ [QASOs'] training)

IR 2: Improved governmentcapacity in target directorates, to sustainably improve reading outcomes

Number of administrators and officials successfully trained with USG support
IR 2.1 Indicator 7 FAF reference: F 3.2.1 - 03

‘UNIT DISAGGREGATE BY: Location. event date and gender

‘Geographic Location ‘Activity Title Date we M Subtotal
Number of Mot / ae ~

SAGA officials “Turome repons enining venues ‘Quality Assurance and Sendards Oficers wraining|September 302018 im a7 86
trained Totals uW 37 286

Reporting|Reporting
Period|Period

30,Jun-19|30-Sep-19

Target_| Target

wilsi[wi[s

Fy 2020
Target

End of Activity
Target

Results in Prior
Periods

‘Achieved

w M

1 377

in

“This Reporting Period
31-Mar-19 FY 2019 TargetAdditional Criteria

Sey
‘Women (W), Men (M)

National

Tarzee Target Target‘Achieved
Ww. ¥

Target

wie w w MM Ww.
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TWisrepartingPeriod|"“Ferod”|“Porled™ Fy 2020 End of Activity

ai eis 31-Mar-19, 30-Jun-19|30-Sep-19] FY 2019 Target Target Target

‘Seah Target Achieved Target_| Target Target Target Target
‘Women (W), Men (M) wie] ow m [w[s|[wi[s|] w m w. Ww. o

Kakamesa
Kericho
Kiambu

Kai
Kirinyags

Migon

Mombasa APBET

Murang’s

Nairobi APBET
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Reporting|Reporting
Period|Period

30,Jun-t9|30-Sep-19

Target

wie

“This Reporting Period
3-Ptar19

Achieved
w. 4

FY 2020
Target
Target

End of Activity
TargetAdditional Criteria

‘Sex

Women (W). Men (M4)

Nakane

FY 2019 Target
TargetTarget

wie
Target

wos
Target

wie M Ww. M Ww. Ww. M

Nakuru APBET Ne

Nandi
Narok
Nyamira
Nyandarua

2
é

tw

Nye
‘Samburw

‘Siaya
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Performance Data Table 6e - Numberof administrators and officials successfully trained with USG support (Teachers!
Service Commission Sub-County Director [TSC-SCD] training)
IR 2: Improved governmentcapacity in target directorates, to sustainably improve reading outcomes

= Number of administrators and officials successfully trained with USG support
wee IR 2.1 Indicator 7 FAF reference:F3.2.1 — 03

UNIT DISAGGREGATE BY: Location, event date and ponder

Geographic Location ‘Activity Title Date w " SubtotalNumber of MoE /
= as

Rmotonais “Tusome resons training venues TSCSCD ering September 30 2018 4 17 158
Government

Agency officials.|Totals 41 uW 138trained

Reporting|Reporting
Period|Period

30-Jun-19|30-Sep-19

Target

we

Fy 2020
Target

End of Activity
Target
Target

Results in Prior
Periods

This Reporting Period
3-Ptar-19 FY 2019 Target

TargetAchieved Target
Ww. *

Target

wos
Achieved

w ™

a u7

Target

wie 4 w ¥Ww wWomen (W), Men (M)
National
Baringo. o

Bomet 0

‘Bungoma 4

3

2

3

2 3

Nec|Noe
appieabie|appieble

Eldoret APBET

Elzeye Marakwet
Embu
Garis

°
°
o
2‘Homa Bay
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Reporting|Reporting.
Results in Prior ‘This Reporting Period Period|Period FY 2020 End of Activity

Periods 31-tar-19 30,Jun-19 |30-Sep-19| FY 2019 Target Target Target
Additional Criteria

‘seat Achieved Target Achieved Target|Target Target Target Target

‘Women (W), Men (M) wisl w nu [wi[alwi[el w o Ww w 4
Thiele I

Kajado
I

Kalamega
Kericho:

Kiambu
Kili
Kirinyaga
Kis
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Reporting|Reporting
Results in Prior ‘This Reporting Period Period|Period FY 2020, End of Activity

HES RE Rai Baseline Periods 31-Mar-19 30-Jun-19|30-Sep-19] FY 2019 Target Target Target

‘Sex Achieved Target ‘Achieved Target|Target Target Target Target
Women (wy. Meni)|w [| Ww w [w[n[ w wu [w[salwi[s| w M w w M

Noe] Noe
applicable|applicable

Nakunw ° °
Noe|Noe

Nairobi APBET

Nakurs APBET

Nandi
Narok
Nyamira,

Nyandarua
Nyert

Siaya
Taita-Taveta
Tana River

“Tharaka-Nithi

Trans Nzoia
Turkana
Usain Gishu
Vihiga

West Pakot
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Performance Data Table 6f- Number of administrators and officials successfully trained with USG support (Sub-County
Directors of Education [SCDE] training)

IR 2: Improved government capacityintarget directorates, to sustainably improve reading outcomes—‘ ‘Number of administrators and officials successfully trained with USG support
IR 2.1 Indicator 7 FAF reference: F 3.2.1 03

DISAGGREGATE BY: Location, event, date and gender

Date
‘UNIT

‘Subtotal

268

‘Activity TitleGeographic Location
Number of MoE /

SAGA officials
trained

Tusome regions training venues SCDE training ‘September 30 2018
Toul

Results:

Reporting|Reporting.
Results in Prior ‘This Reporting Period Period|Period FY 2020

cae ene Periods 3h-Mar19, 20-Jun-19|30-Sep-19|FY 2019 Target Target

eae ‘Achieved Tarset ‘Achieved Target|Target Target Target

wife [wia[wils| w a|ww.

a
™

225

é
4

2
t 3

Nee|Not
applicable|applicable

Ww.Women (W), Men (M) =
National

°
°
tBungoma

Busia

Eldoret APBET

Elgeyo Marakwet
Embu
Carissa
Homa Bay

aio
Kajado
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Reporting|Reporting
Results in Prior ‘This Reporting Period Period|Period Fy 2020 End of Activity

Rages ib Sali Periods 3hMar-19, 30,Jun-19|30-Sep-19| FY 2019 Target Target Target

‘Sexts Achieved Target ‘Achieved Target|Target Target Target Target
Women (W), Men (M) Ww. wial w w [w[al[wi[n| w o w. w m

le

ilo
lB

ele

ole[=le)=fele|=[-f={EE|+]=[ole|-lel
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2

1

1

°
2

2

°
°
2

°
°

‘Not
appleable

t

2

Noe
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Reporting|Reporting
Results in Prior “This Reporting Period Period|Period Fy 2020 End of Activity

Periods 31-Mar-19 30-Jun-19 |30-Sep-19| FY 2019 Target Target TargetAdditional Criteria
Rest Target_| Target Target Target Target

‘Women (W), Men (M) wialwi[m| w M w. w. M

Nakure

West Pokot
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Performance Data Table 7 — Number of target institutions that have improved capacity as a result of USG assistance

IR 2: Improved governmentcapacity in target directorates, to sustainably improve reading outcomes

‘Number of target institutionsthathave improved capacity as a result of USG assistance
__IR21 Indicator 8CDCS reference: CDCS 2.2.1.6

UNIT DISAGGREGATE BY: Location event dite and sender

‘Geographic Location Activity Title Date Number ‘Subtotal
Number of target
tnsiations that Nasonsl Capacity balding of MoE March 312019 4 <

fave improved =
capacity Capacity balding of TS arch 312019 4

‘Copsey bldng of Kenya Isoute of Curriculum _ '
Y

Development (KICD) gga
‘Copsey buling of Kenya Education Management 1 '

faba March 312019

‘Capac balding of Kenya latte of Spec oe 1
'

Edectoon (KE) bisaaiaeed

Totals " "

Results:

Reporting | Reporting
Rewuitsin Prior|This Reporting Peried|Period|_Peniod FY 2020 End of Activity

Baseline Periods sista so,jun-t9|30-Sep-19 |_FY 2019 Target Target Target
Achieved Tarece__[ Achieved|Target|Tarace Taraet Tareet Tarset

‘National (MoE, TSC, and . i iother SAGAS)
Directorate of Quality 7 T

Assurance and Standards
{0QAs)
MoE- Directors 7 T

County Directors of 1 T

Education (CDEs)_
SCOEs 0 t
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Baseline
Results in Prior

Periods
‘This Reporting Period

31-Mar-19)

Reporting,
Period

30-Jun-19

Reporting
Period

30-Sep-19 FY 2019 Target
FY 2020
Target

End of Activity
Target

‘Achieved Target ‘Achieved Target Target Target Target Target
TSC. County Director
TSC Sub- County Director
TSC County Staffing
Officer
TSC Curriculum Support
Officers
KICD

ERT
KISE
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