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EXECUTIVE SUMMARY 
In June 2021, the U.S. Agency for International Development (USAID) awarded the 5-year Inclusive 
Primary Education Activity (IPEA) to RTI International and partners. IPEA, which began on October 1, 
2021, and will end on September 30, 2026, is facilitated by RTI with a consortium of partners, including 
World Education International (WEI), Save the Children, and Room to Read, along with other 
development partners and local nongovernmental organizations (NGOs). 
The most prominent focus of the Quarter (Q)1 Fiscal Year (FY) 2022 implementation of USAID’s IPEA 
has been on start-up actions, aimed at building the operational and technical capacities of the Activity so 
it can launch activities during the 2022 academic year. Start-up activities have included setting 
objectives and targets with USAID and collaborating with the Ministry of Education, Youth and Sport 
(MoEYS) to setup and lead implementation agendas and modalities. Start-up activities have also 
included developing strategic priorities and ways to work with consortium partners and harmonizing 
operational systems and structures. 

Development of the Activity’s operational capacity has continued throughout the 3-month period. By the 
end of Quarter 1 FY 2022, all staff had been recruited for the Activity, except for one position for the 
School-Based Management (SBM) Team; it is expected that the position will be filled in January 2022. 

The Activity established the IPEA office near the Primary Education Department (PED) in Phnom Penh; 
however, setting up the new office for full functionality has been a little slower than anticipated due to 
difficulties finding a contractor with reasonable costs and setbacks from COVID related office closures. 
RTI will complete the refit of the office during Q2 FY 2022. 

RTI has contracted all consortium sub-partners, and seconded staff are now working full time on IPEA. 
Sub-partners include WEI, Save the Children, and Room to Read.  

During Q1 FY 2022, the IPEA Technical and Operations Teams, in close collaboration with the PED 
and MoEYS’s Special Education Department (SED), held start-up meetings with Kampong Chhnang 
Provincial Office of Education (POE) and all eight District Offices of Education (DOEs). The aims of 
the meetings were to discuss and obtain agreement for the targets and start-up activities in December 
2021. After the meetings, the IPEA Technical and Operations Teams launched teacher training. By 
January 6, 2022, all School Directors and Grade 1 teachers from the five districts had been trained on the 
first of three rounds of instruction focusing on the Komar Rein Komar Cheh methods and materials for 
teaching literacy.  

During Q1 FY 2022, the IPEA Technical and Operations Teams started selecting the District Mentor 
Managers, Cluster-Based Master Mentors (MMs), and School-Based Mentors who will support the 
implementation of the remaining two rounds of teacher training later in the year. Candidates to fulfill 
these roles are beginning to be registered and their final selection will complete in January 2022.  

During Q1 FY 2022, the IPEA Technical and Operations Teams also started research for and 
development of the inclusive education (IE) and SBM activities, which began in December 2021 with 
desk reviews, consultative meetings, and in-field research.  

INTRODUCTION 
The purpose of IPEA is to improve early grade reading skills of children with or without disabilities in 
primary schools in Cambodia. IPEA is designed to support MoEYS with rolling out the national 
inclusive Early Grade Learning (EGL) program (Objective 1) and to strengthen School Governance, 
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Transparency, and Accountability . IPEA is also designed to improve IE practices and policies and to help 
improve school management and accountability while deepening national and school capacities for IE so 
that students’ learning outcomes continue to improve.  

   
IPEA will begin activities in Kampong Chhnang and will continue to provide follow-up support in 
Kampong Thom, Kampot, and Kep during Year 1; IPEA will expand to additional provinces during 
Years 2 through 5. MoEYS, in collaboration with the Activity and USAID, will select these additional 
provinces. 

ACTIVITY IMPLEMENTATION PROGRESS  

1. Progress Narrative and Implementation Status 
During Q1 FY 2022 of IPEA, most of the focus was on conducting the start-up activities and developing 
the operational capacity to implement agreed-upon activities in subsequent quarters. The key startup 
actions included the following: 

● Designing and fitting the new IPEA office 
● Contracting consortium partners 
● Recruiting all IPEA staff 
● Obtaining agreements from partners, MoEYS, and USAID regarding key technical approaches 

and targets 
● Developing the Communications and Outreach Strategy (submitted for further collaborative 

design in November 2021)  
● Developing the IPEA Inception Report (submitted to USAID in December 2021 for approval) 
● Developing the Annual Work Plan (submitted to USAID in December 2021 for approval) 
● Developing the Activity Monitoring, Evaluation, and Learning Plan (submitted to USAID in 

December 2021 for approval). 

During the inception period, RTI worked closely with WEI, Save the Children, and Room to Read to 
define Scopes of Work (SOWs) and budgets for Year 1 of IPEA, collect the necessary staffing 
information, and establish tracking systems for technical levels of effort. Technical planning discussions 
involved all partners and concluded with establishing the Partner Advisory Board and the Terms of 
Reference. The start dates for consortium partners are as follows:  

● WEI: November 1, 2021 
● Save the Children: December 1, 2021 
● Room to Read: December 1, 2021.  

During December 2021, IPEA held a meeting with representatives from all districts and Deputy 
Directors from the PED and SED and obtained agreement about working with POE and DOE offices in 
Kampong Chhnang. POE and all DOE representatives agreed to support IPEA implementation and the 
activities to be conducted. 
Table 1 presents the technical activities that will guide IPEA’s actions throughout FY 2022. However, it 
is important to note that, as of the time of writing this quarterly progress report, the USAID mission has 
not yet provided its full approval of the list of activities.  
*Note; at the time of resubmission the Annual Work Plan has been reviewed by USAID and all activity 
adjustments will be reflected in the Q2 FY22 report.   
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Table 1. Activities for the Work Plan Period, FY 2022 

Objectives Expected Time Frame Progress 

Objective 1: Achieve National Rollout of the Inclusive EGL Program 
Activity 1.1: Strengthen MoEYS’s capacity to scale up the inclusive EGL program: manage, monitor, and evaluate 
the EGL program 

Sub-Activity 1.1.1: Scale up the implementation of the inclusive EGL program for Grades 1 and 2 (by providing in-service 
teacher training and mentoring support to Grade 1 and Grade 2 teachers in new provinces) 

1.1.1.a: Train Grade 1 teachers on how to use the 
Komar Rien Komar Cheh early grade reading 
package in five districts in Kampong Chhnang 

Q1 through Q3 
FY 2022 

The first of three teacher 
training sessions for Grade 1 

teachers in five districts of 
Kampong Chhnang started in 
December 2021 and ended 

January 6, 2022. 
1.1.1.b: Support the implementation of the 
MoEYS EGL mentoring program in all eight 
districts in Kampong Chhnang 

Q1 through Q4 
FY 2022 

Selection of mentors at the 
school and district levels began 

in December 2021. 

Sub-Activity 1.1.2: Develop, test, and scale up teaching and learning materials (TLMs) and training for Grade 3 

1.1.2.a: Develop and pilot Grade 3 TLMs, 
including a Grade 3 scope and sequence, a 
teacher’s guide, and possibly a supplementary 
student book 

Q1 through Q3 
FY 2022 

The initial Grade 3 surveys of 
teacher recommendations has 
been initiated in December 
2021 

1.1.2.b: Develop corresponding Grade 3 training 
materials 

Q3 and Q4 
FY 2022 Not applicable. 

1.1.2.c: Develop Grade 3 supplementary reading 
materials, including a new set of Grade 3 
appropriate storybooks  

Q2 through Q4 
FY 2022 Not applicable. 

Sub-Activity 1.1.3: Support the review and revision of existing pre-service modules for teaching Khmer in the early grades 
and develop new pre-service modules focused on IE and multilingual education 
1.1.3.a: Support 12+4 Teacher Education 
Colleges (TECs) and 12+2 Provincial Teacher 
Training Centers (PTTCs) to strengthen lecturers’ 
capacity in using the developed modules and 
make small revisions, as needed, to existing 
modules 

Q2 FY 2022 through  
Q1 FY 2023 Not applicable 

1.1.3.b: Support the research and development of 
a pre-service IE module for the TECs 12+4 
curriculum (to be adapted to the PTTCs 12+2 in 
future years) 

Q2 FY 2022 through  
Q1 FY 2023 Not applicable. 

Sub-Activity 1.1.4: Support IE, including in-service training about Universal Design for Learning (UDL)–informed IE; 
support special schools to continue quality early grade education for children who are deaf or blind; contribute to national 
IE policies and minimum standards; and support multilingual early grade reading education 
1.1.4.a: Create an in-service IE teacher training 
for early grade teachers that is based on UDL 
principles (training to be piloted and implemented 
during Year 2) 

Q2 FY 2022 through 
Q1 FY 2023 

 Initial stages of pilot school 
selection have been conducted 
in collaboration with key actors 

and stakeholders. 
1.1.4.b: Research and develop a pre-service IE 
module based on the in-service teacher training 
developed during Step 1.1.4.a (module to be 
finalized and implemented during Year 2)  

Q2 FY 2022 through  
Q1 FY 2023 Not applicable. 

1.1.4.c: Provide training to EGL teachers in 
special schools on how to use the adapted TLMs 
and conduct the adapted Early Grade Reading 

Q2 through Q4 FY 2022 

Consultation with Special 
School Directors, Deputy 

Directors, and teachers has 
begun. 
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Objectives Expected Time Frame Progress 

Assessment (EGRA), especially for students who 
are deaf or hard of hearing 
1.1.4.d: Create IE awareness training for School 
Management Committees (SMCs) (training to be 
piloted during Objective 2) 

Q2 through Q4 FY 2022 Not applicable. 

1.1.4.e: Support the establishment of national and 
provincial (Kampong Chhnang) IE working groups  

Q2 FY 2022 through 
Q1 FY 2023 

Group formations at the 
national and sub-national 

levels have begun. 
1.1.4.f: Create a plan for supporting minority 
language students under IPEA that includes 
conducting a needs assessment and developing 
a reading or oral language assessment for 
minority language students 

Q2 through Q4 FY 2022 Not applicable. 

Sub-Activity 1.1.5: Continue to mobilize MoEYS’s and partners’ capacity, including training NGOs to implement the 
Komar Rien Komar Cheh early grade reading package and increasing the pool of National Trainers 

1.1.5.a: Invite interested NGOs to attend Grade 1 
teacher training in Kampong Chhnang Q1 through Q3 FY 2022 Invitations have been shared.  

1.1.5.b: Train identified trainers as part of the 
cohort of National Trainers Q1 through Q3 FY 2022 Trainers have been identified. 

Activity 1.2: Strengthen system resilience to ensure effective response to external shocks impacting the delivery 
of EGL 

1.2.1: Continue to participate in national 
conversations about system strengthening and 
resiliency 

Q1 through Q4 FY 2022 
During Q1 FY 2022, there was 

active participation in all 
available forums. 

1.2.2: Support resiliency and catch 
up/remediation efforts at the school level that 
include refresher teacher training, formative 
assessments, and tips for providing support to 
struggling students 

Q1 through Q4 FY 2022 
Collaboration with DPs 

regarding assessment support 
is underway. 

Activity 1.3: Increase MoEYS’s capacity to sustain the Komar Rien Komar Cheh program and mobilize domestic 
and external resources for EGL scaleup 

1.3.1. Identify readiness indicators for when the 
teaching and learning and teacher support 
systems are in place in order to be sustainable in 
a province 

Ongoing Ongoing collaboration with 
MoEYS 

Objective 2: Support SBM 

Activity 2.1. Strengthen and link social accountability and SBM  

Sub-Activity 2.1.1: Strengthen school leadership, governance, and performance management, including supporting 
MoEYS in the formation of SMCs, training School Directors and SMCs about school leadership and management, and 
contributing to SMCs’ operation manuals 
2.1.1.a: Develop an IPEA SBM design and road 
map for developing and scaling an effective SBM 
model with success indicators identified, including 
conducting desk reviews, consultations, and 
learning visits to existing SBM models 

Q1 and Q2 FY 2022 Consultations and 
collaborations have begun.  

2.1.1.b: Review and refine existing materials or 
create new materials to support the formation of 
SMCs that include orienting School Directors 
about SMC formation and roles and 
responsibilities, electing SMC members who are 

Q2 and Q3 FY 2022 Material collection for review 
has begun. 
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Objectives Expected Time Frame Progress 

representative of the community, and training 
SMCs about their roles and responsibilities 

2.1.1.c: Pilot the formation of SMCs in one target 
district in Kampong Chhnang  

Q2 FY 2022 through 
Q1 FY 2023 

Consultations regarding pilot 
site selections have begun with 

POE and DOE in Kampong 
Chhnang.  

Sub-Activity 2.1.2: Strengthen SMCs’ capacity to engage with schools to increase transparency and accountability, 
including setting up reporting structures and mechanisms 
2.1.2 a: Review and refine existing materials or 
create new materials to support capacity building 
of SMCs and to provide support and oversight to 
EGL implementation, IE improvement, and 
community mobilization and outreach  

Q2 FY 2022 through Q1 FY 2023 Not applicable. 

2.1.2 b: Pilot the delivery of an EGL 
implementation oversight and support for SMCs 
in a target district 

Q2 FY 2022 through Q1 FY 2023 Not applicable. 

2.1.2.c: Pilot the delivery of an IE awareness 
training for SMCs in a target district Q4 FY 2022 through Q1 FY 2023 Not applicable. 

Sub-Activity 2.1.3: Strengthen caregiver and parental engagement and partnerships with school authorities 

2.1.3.a: Develop and test community engagement 
activities and tools and community-based 
performance monitoring tools and plans for 
implementation during Year 2  

Q2 FY 2022 through Q1 FY 2023 Not applicable. 

Sub-Activity 2.1.4: Improve access to information about education system decisions and processes, and the planning, 
spending, and investment of school funds 
Linked to 2.1.3a and will be implemented during 
FY 2023 FY 2023 and beyond Not applicable. 

Sub-Activity 2.1.5: Raise awareness of accountability and integrity challenges and successes in public school education 
and administration through education and outreach  
Will be implemented after FY 2022 as ongoing 
activities and sharing of evidence for effective 
system change  

FY 2023 and beyond Not applicable. 

Activity 2.2: Increase civil society engagement and participation in the education sector 
2.2.a: Develop tools for community mobilization, 
outreach, and support for mapping of accessible 
civil society support and resources  

FY 2023 and beyond Not applicable. 

Activity 1.1: Strengthen MoEYS’s capacity to scale up the inclusive EGL program: 
manage, monitor, and evaluate the EGL program 
Sub-Activity 1.1.1: Scale up the implementation of the inclusive EGL program for Grades 1 and 2 (by 
providing in-service teacher training and mentoring support to Grade 1 and Grade 2 teachers in new 
provinces) 

Sub-Activity 1.1.1.a: Train Grade 1 teachers on how to use the Komar Rien Komar Cheh early grade 
reading package in five districts in Kampong Chhnang  

The EGL Team worked closely with the Procurement Team and supported the process of reprinting the 
Grade 1 TLMs for the Grade 1 teacher training in the new coverage province of Kampong Chhnang on 
January 3–6, 2022. The EGL and Procurement Teams delivered these TLMs to the training venues by 
the end of December 2021. The TLMs delivered included teachers’ guides, supplementary students’ 
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books, and letter picture cards (consonants and vowels cards). The EGL and Procurement Teams will 
distribute an additional 30 storybooks/titles to schools during February 2022. It is important to note that 
only a few sets of these storybooks were needed during training to show to the teachers who attended 
but there was a need to use them for practice.  

In November 2021, IPEA finalized the Kampong Chhnang Training Plan. The Professional 
Development Team, with support from the EGL Team, planned and prepared all relevant training 
materials, adapted from the All Children Reading–Cambodia (ACR-C) materials to the new training 
format; which includes Master Mentors and School-based mentors in the training, and gives instruction 
on the use of KoBo, digitized observation forms.  

With support from the Operations Team IPEA successfully accomplished different types of training as 
planned (Table 2). 

Table 2. Training Workshops Held During Q1, FY 2022 

Types of Training Workshops  Dates in 2021 Total 
Trainers 

Total Number of Participants 

Invited Actual Percentage (%) 
Attending 

Online Training of Trainers for Core Trainers  
Grade 1 Teacher (Komar Rien Komar 
Cheh) Workshop 1 (of 3 in FY22) December 6–8 5 10 10 100 

School Director Workshop 1  December 9–10 5 13 13 100 

District-Based In-Person Training of Trainers for National Trainers 
Grade 1 Teacher (Komar Rien Komar 
Cheh) Workshop 1 December 13–16 12 90 74 82a 

School Director Workshop 1  December 21–22 9 58 45 78b 

A total of 16 people (equivalent to 18%) invited were absent. Those absent included the following: five representatives from 
POE and five from MoEYS, as well as three EGL Team members. Most of these participants were supposed to serve as 
observers during the training; however, the three DOE staff were supposed to be trainer participants. The reasons given for 
absenteeism spanned being very busy with their core tasks to having overlapping schedules with other NGO partners. 
 A total of 13 people (equivalent to 22%) were absent. Those absent were as follows: five POE representatives, three EGL 
Team members, and three MoEYS Technical Team members. Most of them were assigned to serve as observers during the 
training; however, the two DOE staff were assigned to be trainer participants. The reasons given for absenteeism were the 
same ones mentioned in the previous note. 

Based on the general observations, the trainers were very responsible and well prepared for all of the 
Training of Trainers (TOT) workshops. During each workshop, it was observed that the participants 
were actively engaged in training activities and practiced in small groups. The National Trainer 
participants said that the workshops had a good balance between the theories and practice, and the new 
teaching methodologies with five components and the teaching principles of “I Do, We Do, You Do” 
could make the teaching and learning more child-centered.  
 
Sub-Activity 1.1.1.b: Support the implementation of the MoEYS EGL mentoring program in all eight 
districts in Kampong Chhnang 

In Kampong Chhnang, at the time IPEA startup, there have been no attempts to establish the MoEYS-
recommended teacher mentor system. Therefore, the first activity of IPEA was to support the selection 
and establishment of the MoEYS-approved mentor network, from the district to the cluster and school. 
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IPEA, in collaboration with MoEYS, developed the criteria and SOW for the School-Based Early Grade 
(SBEG) Mentors and MMs and distributed the criteria to the POE in Kampong Chhnang. DOE 
participants in the start-up meeting in Kampong Chhnang were asked to disseminate the link to a 
digitalized application form to relevant and potential teachers and Education Managers so they could 
apply. The different units, such as the Monitoring, Evaluation, and Learning (MEL) Team and the EGL 
Team, put forth strong efforts in these preparations prior to the advertisements. Table 3 shows the 
number of individuals who are required to operate the mentor network in Kampong Chhnang. 

Table 3. Required MM Supervisors, MMs, and SBEG Mentors in Kampong Chhnang  

District Number 
of Clusters 

Number 
of 

Schools  

Proposed Number 

SBEGs 
(1 per 

School) 

MMs 
(1 MM per 
Cluster) 

MM Supervisors 
(1 District Technical 

Monitoring Team 
per 2 to 3 Clusters 

Kampong Chhnang 
Province Town 

2 8 8 2 1 

Rolear Phi-ea 8 59 59 8 3 

Kampong Trolach  8 48 48 8 3 

Toeun Phos 8 41 41 8 3 

Boribo 5 33 33 5 2 

Samaki Meanchey 6 37 37 6 2 

Kampong Laeng  6 30 30 6 2 

Chul Kiri 5 23 23 5 2 

Total 48 279 279 48 18 

 

During Q1 FY 2022, IPEA also began making preparations for the mentoring program. This work 
included reviewing the MoEYS Early Grade Mentoring Manual, which IPEA will need to implement in 
Kampong Chhnang, and developing the mentoring training schedule and session plans for the 2-day 
Training Workshop 1. IPEA adapted the training materials from the existing ACR-C Literacy Coach 
training and MoEYS’s mentoring training models. IPEA will submit these materials to PED for its 
review and feedback for improvements. The training for Core Trainers is expected to occur during the 
third week in January 2022.  

Sub-Activity 1.1.2: Develop, test, and scale up TLMs and training for Grade 3 

Sub-Activity 1.1.2.a: Develop and pilot Grade 3 TLMs, including a Grade 3 scope and sequence, a 
teacher’s guide, and possibly a supplementary student book 

As a first step toward the development of the Grade 3 teacher training and related materials, an 
assessment of the current needs and capacity gaps in teaching methods and materials is required. 
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Agreement was reached that the first step toward that assessment was to conduct a national survey of 
Grade 3 teachers to collect their feedback and seek their guidance. 

As such, the EGL Team has been working closely with the MEL Team to develop and finalize a survey 
to be shared with Grade 3 teachers. The aim of this task is to obtain responses from at least 1,000 
teachers to get their feedback about what would be helpful for improving the current Grade 3 Khmer 
materials and methodologies. The PED leadership approved IPEA’s request and disseminated the link of 
the KoBo survey form, developed by the MEL Team, to all primary schools for Grade 3 teachers to 
complete. IPEA, in collaboration with MoEYS, launched the survey at the end of December 2022. The 
MEL Team will allocate approximately 10 days for the survey process, aiming to complete it by the 
second week of January 2022. The MEL Team will then review and clean the data and report the 
findings to USAID by the end of January 2022.  

After USAID has reviewed of these findings, the TLM development process will start with consultation 
and collaboration with the MoEYS Technical Team to review the current materials and approaches. 

Sub-Activity 1.1.3: Support the review and revision of existing pre-service modules for teaching 
Khmer in the early grades and develop new pre-service modules focused on IE and multilingual 
education 

Q1 FY 2022 was the end of ACL project and the beginning IPEA. As a part of the ACL project, the Pre-
Service Teams held a consultation workshop to finalize all details and contents in Microsoft PowerPoint 
presentations for TECs and PTTCs. The new pre-service materials, including syllabi and Microsoft 
PowerPoint presentations to support lecturers, were provided to all TECs and PTTCs. With support from 
the Teacher Training Department, these new developed syllabi have been implemented in all TECs and 
PTTCs across the country during the new academic school year 2021/2022. As a part of Activity start-
up, IPEA developed the 1-year Activity Plan for pre-service actions which will build from these 
achievements and ensure ongoing technical assistance is provided so that these training modules are 
implemented with quality, and effectively demonstrated in practicum schools.  

Once the IE in-service teacher training modules are developed, particularly focusing on a UDL 
approach, the team will review the pre-service landscape and identify opportunities to engage with the 
TECs and PTTCs on adding additional content to the curriculum, where appropriate.  

In addition, the pre-service team will collaborate with other actors on pre-service multilingual teacher 
training, supporting leading development actors such as CARE International, to provide assistance if and 
where needed.  

Sub-Activity 1.1.4: Support IE, including in-service training about UDL-informed IE; support special 
schools to continue quality early grade education for children who are deaf or blind; contribute to 
national IE policies and minimum standards; and support multilingual early grade reading education 
Sub-Activity 1.1.4.a: Create an in-service IE teacher training for early grade teachers that is based on 
UDL principles (training to be piloted and implemented during Year 2) 
 
The creation of a more efficient and effective IE training for teachers comes at the request of the Special 
Education Department (SED), who currently have a 10-day training program for teachers that they deem 
too costly and unfocused to effectively implement. With inadequate screening and referral structures in 
place in Cambodia, it has been recommended by USAID IE consultant specialists (IDP) that IPEA 
focuses more on supporting all children to learn more effectively, despite possibly unidentified 
disabilities, by taking a Universal Design for Learning (UDL) approach. The UDL approach will 
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provide key teaching and class management approaches that will improve learning for all children, no 
matter what disabilities they may be facing.  

It is intended that the UDL training builds from the SED IE manual and provides some key concepts and 
tools for teachers. The training modality is still, as yet, undetermined but will be developed and tested 
over the course of the coming year. It will fall in line with existing practice developed for the EGR 
training, and is expected to be much shorter than the current IE training of SED. Thus providing SED 
with a tried and tested model and materials that will be much more practical, versatile and efficient to 
implement.  

The material testing plan will be completed in collaboration with 6 schools in Kampong Chhnang in Q4, 
and a pilot rollout will be implemented in 1 full district in Q1 of FY2023. The need for a full district 
pilot is due to the need to test the implementation mechanism that is envisaged to drive the larger rollout 
of this teacher training. Currently it is the district unit of governance that is seen to be key to 
implementation and ongoing support. Therefore, to fully test the model IPEA will need to work with 
district oversight, and with cluster level MMs to implement, support and monitor in schools.  

During Q1 FY 2022, the IE Team engaged in a series of consultative meetings to further develop the 
Annual Work Plan, plan activities for FY 2022, and set the strategic direction of IPEA interventions. 
Consultations and collaborations have included planning with representatives of SED, including SED 
Deputy Director (Mr.   IPEA Technical and Operations Teams; representatives from 
National Institute of Special Education (NISE) and USAID; member organizations and key stakeholders 
of NGOs working on inclusive education and disabilities (WGED). 

SBM and IE teams have begun consultations with the Kampong Chhnang POE and DOEs to identify 
pilot schools, clusters, and districts for site visits, and consultations with development actors have begun 
in Kampong Chhnang Province.  

Sub-Activity 1.1.4.c: Provide training to EGL teachers in special schools on how to use the adapted 
TLMs and conduct the adapted EGRA, especially for students who are deaf or hard of hearing 
In November and December 2021, the IE Team organized virtual meetings with two special schools: 
Phnom Penh Thmey and Battambang. The aim of the meetings was to assess the training needs for the 
teachers who are teaching children in the special schools. A total of 11 participants attended the 
meetings and included School Directors and Deputy Directors, as well as teachers who teach students 
who are blind and/or deaf and are in Grades 1, 2, and 3. The IE Team made some observations, 
identified some challenges, and developed some suggestions for IPEA and IE activities. Specifically, in 
the special schools: 

● The teachers need to learn how to produce subject-based teaching materials at a low cost because 
some materials are very expensive and difficult to find in Cambodia. 

● The teachers need to learn the methods that should be used to teach children with multiple 
disabilities. 

● The teachers said that they prefer to be trained in-person because they can learn more clearly 
during the practical activities.  

● The teachers need training sessions with demonstrations on how to properly use the techniques.  
● The teachers need to receive coaching and mentoring after they have been trained. 
● The teachers need additional pictures and books, as well as more up to date materials for 

teaching. 
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● Exchange visits or study tours should be conducted to learn from other Association of Southeast 
Asian Nations (ASEAN) countries on how to teach students who deaf or blind; these visits can 
help build teacher capacity. 

Sub-Activity 1.1.4.e: Support the establishment of national and provincial (Kampong Chhnang) IE 
working groups 
During Q1 FY 2022, the IE Team worked with the SBM and EGL Teams to coordinate with MoEYS in 
forming the Technical Working Group (TWG) at the national and sub-national levels for implementing 
and monitoring IPEA and IE activities. 

In addition, the IE Team finalized the protocol for referring children with disabilities for specialized 
services. This protocol can be used as the minimum standard for referrals of children with disabilities to 
IPEA, other agencies, and Activity implementers.  

With requests from SED, the IE team have also agreed to support the review and refinement of national 
guidelines for school screening. This policy paper will be developed with SED through Q2 and Q3. The 
process will involve review, testing and refinement with multiple IE development partners under the 
leadership of SED.  

During Q1 FY 2022, Mr.   the IPEA IE Director, was selected to serve as the Vice Chairman 
of the NGOs WGED. The main objectives of the NGOs WGED are to:  

● Support the implementation of and monitor progresses on all objectives, policies, indicators, and 
other strategies relating to special education and IE in Cambodia; 

● Strengthen the capacity of members and key actors at the local and national levels to support 
them with effectively addressing challenges regarding special education and IE; and 

● Represent on behalf of the civil society organizations working in the field of special education 
and IE to support and work in partnership with MoEYS. 

 
Sub-Activity 1.1.5: Continue to mobilize MoEYS’s and partners’ capacity, including training NGOs to 
implement the Komar Rien Komar Cheh early grade reading package and increasing the pool of 
National Trainers 

During Q1 FY 2022, IPEA continued to support Mission Alliance and NGO Education Partnership 
(NEP) members who had attended the orientation of the Komar Rien Komar Cheh package under the 
ACR-C project. The Mission Alliance will plan to invite teachers during their supported project to attend 
the in-person Teacher Training Workshop 1, which is scheduled in January 2022 in the Kampong 
Chhnang Province.  

With PED’s collaboration, IPEA (the MEL and EGL Teams) will conduct an NGO mapping exercise 
with relevant NGOs and the POE and DOEs in Kampong Chhnang in January and February 2022.   

Activity 2.1: Strengthen and link social accountability and SBM 
 
Sub-Activity 2.1.1: Strengthen school leadership, governance, and performance management, 
including supporting MoEYS in the formation of SMCs, training School Directors and SMCs about 
school leadership and management, and contributing to SMCs’ operation manuals 
As originally planned, the SBM Team launched activities from December 2021. During the actual 
implementation, two SBM Team members (i.e., the SBM Director and the SBM Capacity and Training 
Lead) transitioned from Save the Children to IPEA. During that same time, IPEA recruited one SBM 
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Community Officer in December 2021. The SBM Capacity and Training Lead and the SBM Community 
Officer will be full time and supporting IPEA starting in January 2022. The SBM Director will continue 
part-time work during the transition period but will increase the level of effort for IPEA in January 2022.  

Sub-Activity 2.1.1.a: Develop an IPEA SBM design and road map for developing and scaling an 
effective SBM model with success indicators identified, including conducting desk reviews, 
consultations, and learning visits to existing SBM models 

The IPEA Team has discussed and reached agreement regarding the key concepts of the road map for 
piloting the formation of the SMC in two clusters of one district in the Kampong Chhnang Province.  

The minimum package for scalable SBM is not yet available during the reporting period because it will 
need more internal discussion, evidence-based documentation from schools that have successfully 
implemented SBM, and consultation with external stakeholders and MoEYS.  

However, the concept of the minimum package is to develop a series of interventions in SBM that will 
result in the formation of representative and functional SMCs, with effective oversight of EGL 
interventions, and outreach mechanisms for community engagement and system oversight by the wider 
community. The interventions we will develop, in pursuit of the minimum package, will be designed to 
not contradict the national standards for SMC, but also keep a firm focus on the agreed objectives of 
IPEA within this development space. It may be considered as building a framework from which all other 
SMC capacity building and interventions may be added to, in line with national standards. 

 

Sub-Activity 2.1.1.b: Review and refine existing materials or create new materials to support the 
formation of SMCs that include orienting School Directors about SMC formation and roles and 
responsibilities, electing SMC members who are representative of the community, and training SMCs 
about their roles and responsibilities 
 
The SBM Team has collected relevant documents about SMCs and other components of SBM from 
MoEYS and from the World Bank and Global Partnership for Education (GPE) projects in Cambodia 
which support the implementation of the MoEYS “School Community Strategy” (SCS). The SBM Team 
will start reviewing these documents in January 2022 and identify the schools with existing experience 
in SBM for future field visits for consultation and learning.  

2. Integration of Cross-Cutting Issues 
This information was not applicable during Quarter 1 Fiscal Year 2022 of IPEA implementation. 

3. Implementation Challenges 
At this early stage in IPEA, the Activity has not yet encountered any unforeseen implementation 
challenges. In fact, the main activity of Q1 FY 2022 (i.e., teacher training in the five districts) has 
proceeded exceptionally well considering the very short lead time taken to work with Provincial and 
District Education Managers in Kampong Chhnang after reaching agreements in December 2021 
regarding implementation. 

4. Monitoring, Learning, and Adapting Updates 
During Q1 FY 2022, the IPEA Team developed the Activity Monitoring, Evaluation, and Learning Plan. 
The plan discusses the detailed MEL frameworks, tools, and protocols for measuring the Activity’s 
progress toward targeted results, mapping lessons learned for adaptation through the learning agenda, 
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and coordination with MoEYS to evaluate the Activity’s impacts on student learning outcomes. The 
plan will serve as an iterative guiding document that establishes consensus between the Activity, 
MoEYS, and partners regarding what information will be collected and in what manner, how the 
information will be communicated, and what mechanisms will be used to support adaptation in response 
to this information. The IPEA Team has set up meetings with PED and the United Nations Educational, 
Scientific and Cultural Organization (UNESCO) to review the reporting structures of MMs and SBEG 
Mentors. PED and UNESCO have already implemented the EGL program of the Global Partnership 
for Education (GPE) that has been utilizing the mentor network and therefore they will be consulted to 
ensure that the mentor system will be consistently implemented adapted and harmonized for PED’s and 
MoEYS’s partners, including IPEA. Thus, the MEL Team will work closely with UNESCO and PED to 
contextualize both reports of MMs and SBEGs by ensure the reliability and accuracy of reports and to 
increase the accountability of MMs and SBEGs through a real-time performance dashboard.  
The MEL Team is preparing the TWGs, called the Research and Learning Committees, under IPEA at 
the national level. The Research and Learning Committees consist of the IPEA Technical Teams and 
partners: WEI, Room to Read, Save the Children, World Vision International, UNESCO, and the 
Flemish Association for Development Cooperation and Technical Assistance (Vlaamse Vereniging voor 
Ontwikkelings-samenwerking en technische Bijstand [VVOB]). The Research and Learning Committees 
will collaborate with MoEYS, the Education Quality Assurance Department, PED, SED, and NISE to 
engage during the quarterly meeting and share the results of small-scale studies, student assessments, 
bright spots analyses, and community- and teacher-led action research. These committees will discuss 
the challenges of EGL program implementation and identify solutions and will document the best 
practices and lessons learned of EGL program for scale-up purposes.  

5. Outreach and Communication 
During Q1 FY 2022, IPEA’s communications and outreach work focused on setting up the 
communications framework for the Activity and preparing for the IPEA launch event during January 
2022. 
IPEA delivered the first draft of the Communications Strategy to USAID in November 2021; IPEA is 
awaiting feedback and full collaboration with the USAID Communications Team to finalize IPEA’s 
strategies. Although some communications and outreach activities were envisioned at the outset of the 
IPEA project, others are likely to emerge over the course of implementation; therefore, the 
Communications Strategy serves as a living document that provides guidance and sets rules and 
regulations for communication and outreach, but it will adapt and expand as IPEA moves into full 
implementation and expansion.  
In addition to coordinating and preparing for the launch event, the Communications Team, with support 
from an outsourced videographer, has started the production of a video to capture some key 
achievements of IPEA and its implementation. The video will be shared during the launch event in 
January 2022. 
On December 16, 2021, the Communications Team supported IPEA’s orientation workshop in 
Kampong Chhnang with the leadership from the PED and SED of MoEYS.1 During the trip to Kampong 
Chhnang, the Communications Team interviewed the Head of POE in Kampong Chhnang and a 
representative from SED; the interviews will be featured in the IPEA video that the Activity is 
producing.  

 
1 More information about the orientation workshop is available on Facebook at 
https://www.facebook.com/1625505767480837/posts/4898102893554425/?d=n 

https://www.facebook.com/1625505767480837/posts/4898102893554425/?d=n
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Other efforts have been made to wrap up social media content for the remainder of academic years on 
the Komar Rien Komar Cheh page and provide ad hoc communication supports to the IPEA Team. 

 
COORDINATION AND PARTNERSHIP 

1. Sub-partners and Stakeholder Collaboration 
On December 17, 2021, the IPEA Senior Management Team participated in a productive project 
introduction meeting with the POE and DOEs of all eight provinces and some officials from MoEYS’s 
SED, with over 30 people involved. The main focus of the meeting, which was co-led by the PED 
Deputy Director and the IPEA Chief of Party, was to collect information from the participants about the 
challenges they have experienced regarding EGL and teaching and about their needs in order to address 
these identified barriers. During the meeting, the IPEA Senior Management Team presented IPEA’s 
objectives and implementing activities, which are aligned with the educational needs for children in the 
entire province. 

The SBM Team has held a number of discussions with MoEYS’s PED about the collaboration between 
IPEA and relevant MoEYS departments in implementing the Activity. As recommended by USAID’s 
Education Project Management Specialist Mr.   and agreed upon with the PED, an EGL 
National Working Group will be re-established and chaired by H.E. Minister of MoEYS. Under this 
Working Group, there will be at least three Sub-Technical Committees that will assist in guidance of the 
three components of IPEA. For the SBM component, an SBM Sub-Technical Committee will be 
established at the national level. The SBM Sub-Technical Committee will consist of technical staff from 
relevant MoEYS departments, and its members will be in support of the development of materials and 
building technical capacity for the SBM TWG at the sub-national level. At the sub-national level, each 
of the target provinces will have one SBM TWG, which will consist of POE and DOE Leaders and 
Technical Officers, cluster Principals, and outstanding School Principals who have experience with 
SBM. This sub-national TWG will mainly be in charge of building capacity in SBM to schools and 
communities, as well as providing feedback and advice on future improvement and adaptation of SBM 
minimum package model for nationwide scalability.  

2. Coordination with Other USAID Activities 
The Food for Education (FFE) program, with funding from the U.S. government (USG), has harmonized 
the rates of per diem for government staff training with several development actors in Kampong 
Chhnang. IPEA has consulted with implementors of the Food for Education program and several 
organizations and has agreed to pursue a course for harmonizing both rates and their application 
mechanisms for future training of teachers and Education Managers within the province.  

3. Coordination with Other Development Partners  
Consultation with development partners has begun, and mechanisms for future coordination and 
collaboration are in agreement. The most prominent of which will be the revival of the EGL Working 
Group under the MoEYS. 
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UPDATES FROM LAST PROGRESS REPORT 
This is the first quarterly progress report for IPEA. This section is not applicable, but it has been left in place for consistency 
with the recommended template.  

NEXT QUARTER ACTIVITIES 
This section of the quarterly progress report presents the activities planned for Q2 FY 2022. The 
activities are grouped by EGL, IE, and SBM.  

EGL 
For the Grade 3 TLMs Development Plan, activities include the following:  

● Reviewing the Grade 3 teacher survey findings with recommendations, technically supported by 
MEL Team, for the informed decisions on Grade 3 TLM development  

● Presenting the survey findings and recommendations with PED to obtain agreement and present 
different options of scope and sequence for Grade 3 

● Planning with the MoEYS Technical Team for Grade 3 TLMs 
● Developing a Grade 3 teacher’s guide; tasks will be divided between the EGL Team and the 

MoEYS Technical Team (ongoing) 
● Conducting a desk review/marketing survey to explore the existing Grade 3 supplementary 

books and storybooks from MoEYS and NGOs  
● Identifying the topics and themes for new storybooks and titles as additional reading materials  
● Working with potential writers and NGO partners to write the stories, with guidance from IPEA 

material development experts.  
For the Pre-service Plan, the Activity Plan for Q2 FY 2022 is included. Additional activities include the 

following: 
● On-going support to TECs and PTTCs to ensure they have the capacity to implement the existing 

pre-service training for EGR effectively  
● Exploring what currently exists in the IE curricula for TEC (12+4) and PTTC (12+2) and how 

much time is available in the TEC and PTTC curricula 
● Building knowledge and understanding about IE and UDL from the IE Team through reading the 

related documents and/or attend meeting or through TOT training, if any, with the IE Team  
● Supporting the EGL Team with developing the Grade 3 scope and sequence. 

For the Training Plan (training for teachers, SBEG Mentors and MMs, and School Directors), activities 
include the following: 

● Grade 1 Teacher Training Workshop 1 for teachers (4 days) 
● Grade 1 Teacher Training Workshop 1 for newly selected MMs and SBEG Mentors (4 days) 
● TOT Mentoring Workshop 1 for Core Trainers (2 days) 
● TOT Mentoring Workshop 1 for National Trainers (2 days) 
● Training Mentoring Workshop 1 for the Master Mentors and SBEGs (2 days) 
● TOT Grade 1 Teacher Workshop 2 for Core Trainers (5 days) 
● TOT Grade 1 Teacher Workshop 2 for National Trainers (5 days) 
● Grade 1 Teacher Training Workshop 2 for teachers (3 days) 
● TOT Mentoring Workshop 2 for Core Trainers (2 days) 
● 2-day TOT Mentoring Workshop 2 for National Trainers (2 days) 
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● Training Workshop 2 about mentoring for the Master Mentors and SBEGs (2 days). 
IE 
In the area of IE, the activities include the following: 

● Organizing meetings with key stakeholders (MoEYS SED and relevant departments) and 
partners to plan and engage them in IE review, planning, implementation, and monitoring IE and 
EGL. This and other collaborative meetings will be essential to ensuring that the IE landscape is 
understood, ministry aspirations are aligned with IPEA, and the context is clear before we begin 
a process of collaborative design for interventions.  

● Creating IE TWGs at the national level for implementing and monitoring IE  
● Working with the TWG and the EGL Team to review existing IE materials and UDL principles 
● Working with the TWG and the EGL Team to design and develop IE and UDL materials for 

training mainstream teachers 
● Conducting a training needs assessment with teachers in the special schools 
● Testing and finalizing the adapted EGRA tools for use with children who are deaf and children 

who are blind 
● Designing and developing the training sessions that focus on the adapted TLMs for teachers who 

teach in special schools. 
SBM 
In the area of SBM, the activities include the following: 

● Establishing the SBM National and Sub-national TWGs under the MoEYS Steering Committee, 
and in Kampong Chhnang province.   

● Identifying and selecting the target schools and clusters in one district of Kampong Chhnang for 
piloting the formation of the SMCs and subsequent capacity building 

● Recruiting and selecting the final team member: an SBM/Community Engagement and 
Advocacy Specialist 

● Collecting and reviewing existing documents about SBM from Save the Children, the World 
Bank, and MoEYS to select and adapt the relevant and scalable contents for the formation of 
SMCs 

● Reviewing MoEYS’s nine Standards for Primary Schools to select relevant indicators for the 
functioning SMCs  

● Developing tools for school baseline studies.  
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APPENDICIES 

Appendix A. Activity Tracking Table  
Note: the following Annual Work Plan is still in draft form and awaiting final approval from USAID 
Cambodia. 
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Objective 1: Achieve National Rollout of the Inclusive Early Grade Learning (EGL) 
Program 

Activity 1.1: Strengthen the Ministry of Education, Youth and Sport’s (MoEYS’s) 
capacity to scale up the inclusive EGL program: manage, monitor, and evaluate the 
EGL program 

Sub-Activity 1.1.1: Scale up the implementation of the inclusive EGL program for Grades 1 and 2 (by providing 
in-service teacher training and mentoring support to Grade 1 and Grade 2 teachers in new provinces) 

1.1.1.a: Train Grade 1 teachers on 
the Komar Rien Komar Cheh early 
grade reading package in five 
districts in Kampong Chhnang               

1.1.1.b: Support the implementation 
of the MoEYS EGL mentoring 
program in all eight districts in 
Kampong Chhnang              

Sub-Activity 1.1.2: Develop, test, and scale up teaching and learning materials and training for Grade 3 

1.1.2.a: Develop and pilot Grade 3 
teaching and learning materials, 
including a Grade 3 scope and 
sequence, a teacher’s guide, and 
possibly a supplementary student 
book              

1.1.2.b: Develop corresponding 
Grade 3 training materials                

1.1.2.c: Develop Grade 3 
supplementary reading materials, 
including a new set of Grade 3 
appropriate storybooks             

Sub-Activity 1.1.3: Support the review and revision of existing pre-service modules for teaching Khmer in the 
early grades and develop new pre-service modules focused on IE and multilingual education 

1.1.3.a: Support 12+4 TECs and 
12+2 PTTCs to strengthen lecturers’ 
capacity in using the developed 
modules and make small revisions, 
as needed, to existing modules             

1.1.3.b: Support the research and 
development of a pre-service IE 
module for the Teacher Education 
Colleges (TECs) 12+4 curriculum (to             



 

 
IPEA Quarter 1 Progress Report, FY2022 

 FY 2022 Q1 FY 2022 Q2 FY 2022 Q3 FY 2022 Q4 

 
Oc
t 

No
v 

De
c 

Ja
n 

Fe
b 

Ma
r 

Ap
r 

Ma
y 

Ju
n 

Ju
l 

Au
g 

Se
p 

be adapted to the Provincial Teacher 
Training College [PTTCs] 12+2 in 
future years) 
Sub-Activity 1.1.4: Support IE, including in-service training about UDL-informed IE; support special schools to 
continue quality early grade education for children who are deaf or blind; contribute to national IE policies and 
minimum standards; and support multilingual early grade reading education 

1.1.4.a: Create an in-service IE 
teacher training for early grade 
teachers that is based on UDL 
principles (training to be piloted and 
implemented during Year 2)             

1.1.4.b: Research and develop a pre-
service IE module based on the in-
service teacher training developed 
during Step 1.1.4.a (module to be 
finalized and implemented during 
Year 2)             

1.1.4.c: Provide training to EGL 
teachers in special schools on how to 
use the adapted teaching and 
learning materials and conduct the 
adapted Early Grade Reading 
Assessment (EGRA), especially for 
students who are deaf or hard of 
hearing             

1.1.4.d: Create IE awareness training 
for SMCs (training to be piloted 
during Objective 2)             

1.1.4.e: Support the establishment of 
national and provincial (Kampong 
Chhnang) IE working groups             

1.1.4.f: Create a plan for supporting 
minority language students under 
IPEA that includes conducting a 
needs assessment and developing a 
reading or oral language assessment 
for minority language students             

Sub-Activity 1.1.5: Continue to mobilize MoEYS’s and partners’ capacity, including training nongovernmental 
organizations (NGOs) to implement the Komar Rien Komar Cheh early grade reading package and increasing 
the pool of National Trainers 
1.1.5.a: Invite interested NGOs to 
attend Grade 1 teacher training in 
Kampong Chhnang             

1.1.5.b: Train identified trainers as 
part of the cohort of National Trainers             

Activity 1.2: Strengthen system resilience to ensure effective response to external 
shocks impacting the delivery of EGL 
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1.2.1: Continue to participate in 
national conversations about system 
strengthening and resiliency             

1.2.2: Support resiliency and catch 
up/remediation efforts at the school 
level that include refresher teacher 
training, formative assessments, and 
tips for providing support to 
struggling students             

Activity 1.3: Increase MoEYS’s capacity to sustain the Komar Rien Komar Cheh 
program and mobilize domestic and external resources for EGL scaleup 

1.3.1: Identify readiness indicators for 
when the teaching and learning and 
teacher support systems are in place 
in order to be sustainable in a 
province 
             

Objective 2: Support SBM 

Activity 2.1: Strengthen and link social accountability and SBM 

Sub-Activity 2.1.1: Strengthen school leadership, governance, and performance management, 
including supporting MoEYS in the formation of SMCs, training School Directors and SMCs about 
school leadership and management, and contributing to SMCs’ Operation Manuals 
2.1.1.a: Develop an IPEA SBM 
design and road map for developing 
and scaling an effective SBM model 
with success indicators identified, 
including conducting desk reviews, 
consultations, and learning visits on 
existing SBM models             

2.1.1.b: Review and refine 
existing materials or create new 
materials to support the formation 
of SMCs; that includes orienting 
School Directors about SMC 
formation and roles and 
responsibilities, electing SMC 
members who are representative 
of the community, and training 
SMCs about their roles and 
responsibilities             

2.1.1.c: Pilot the formation of SMCs 
in one target district in Kampong 
Chhnang              
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Sub-Activity 2.1.2: Strengthen SMCs’ capacity to engage with schools to increase transparency and 
accountability, including setting up reporting structures and mechanisms 

2.1.2 a: Review and refine 
existing materials or create new 
materials to support capacity 
building of SMCs to; provide 
support and oversight to EGL 
implementation, IE improvement 
and community mobilization and 
outreach.              

2.1.2 b: Pilot the delivery of an 
EGL implementation oversight 
and support for SMCs in a target 
district             

2.1.2.c: Pilot the delivery of an IE 
awareness training for SMCs in a 
target district             

Sub-Activity 2.1.3: Strengthen caregiver and parental engagement and partnerships with school 
authorities 

2.1.3.a: Develop and test 
community engagement activities 
and tools and community-based 
performance monitoring tools and 
plans for implementation during 
Year 2              
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Appendix B. Performance Indicators Tracking Table: Quarter 1 Year 1 
Targets in Table B-1 are based on a current estimate of the activities in the draft of Activity Work Plan and Activity Monitoring, Evaluation, 
and Learning Plan to be funded under this Task Order. Targets to be finalized in consultation with the U.S. Agency for International 
Development (USAID). 
B-1. Performance Indicators Tracking Table for Quarter 1 Year 1 

     
Year 1  

(FY 2022) 

Year 2 
(FY 

2023) 

Year 3 
(FY 

2024) 

Year 4 
(FY 

2025) 

Year 5 
(FY 

2026) 
Life of 

Activity  

Indicator (Type) Data Source Frequency 

Measure
-ment 
Unit 

Baselin
e Target Target Target Target Target Target Notes 

Goal: Students’ learning outcomes improve  
1: Percentage of learners targeted for 
USG assistance who attain a minimum 
grade-level proficiency in reading at 
the end of Grade 2 (ES.1-1) (Outcome) 

EGRA Annually Percent-
age 2022 

Baseline 
TBD 

TBD N/A N/A N/A TBD 

 

Result 1: Achieved national rollout of the inclusive EGL program 

1.1: Number of learners reached in 
reading programs at the primary level 
with USG assistance (ES.1-5) (Output) 

Student register 
form and official 
reports from IPs 

Annual 
Number 
by sex 

Direct 
82,500 

To date: 0 
43,255 6,920 TBD TBD TBD 

 

Indirect N/A N/A TBD TBD TBD TBD  

1.2: Percentage of primary grade 
learners targeted for USG assistance 
who have the appropriate variety of 
decodable, leveled, and supplementary 
readers in the language of instruction 
with inclusive representation of diverse 
populations (ES.1-45) (Output) 

Student register 
data/ 
MoEYS student 
register data 

Annual Percent-
age 2022 

90% 
To date: 0% 

95% 95% 95% 95% 95% 

 

1.3: Number of vulnerable people 
benefiting from USG-supported social 
services (ES.4-1) (Output) 

 Annual Number 2022 
8,251 

To date: 0 
4,935 692 TBD TBD TBD 
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Year 1  

(FY 2022) 

Year 2 
(FY 

2023) 

Year 3 
(FY 

2024) 

Year 4 
(FY 

2025) 

Year 5 
(FY 

2026) 
Life of 

Activity  

Indicator (Type) Data Source Frequency 

Measure
-ment 
Unit 

Baselin
e Target Target Target Target Target Target Notes 

Result 1.1: Strengthened MoEYS capacity to scale up the inclusive EGL program: manage, monitor, and evaluate the EGL program 

1.1.1: Number of primary school 
educators who complete professional 
development activities on 
implementing evidence-based reading 
instruction with USG assistance (ES.1-
7) (Output) 

Official reports 
from IPs and 
training register 
forms 

Annual 
Number 
by sex 

Direct: 
2022 

2,324 
To date: 15 

(6) 
1,339 149 TBD TBD TBD 

 

Indirect: 
2022 N/A N/A TBD TBD TBD TBD  

1.1.2: Percentage of teachers receiving 
the EGL intervention who reach Level 
2 or higher during year of 
implementation of teacher training and 
mentoring (Monitoring) 

Teacher 
observation data Annual Percent-

age 2022 
80% 

To date: 0% 
85% TBD TBD TBD TBD 

 

1.1.3: Number of service providers 
trained who serve vulnerable persons 
(ES.4-2) (Output) 

Grant or 
subcontract 
documents and 
agreed-upon 
plans for staff 
development 
with service 
provider 
organizations  

Compounded 
quarterly 

Number 
by sex 

2023 
2,324 

To date: 0 
1,339 149 TBD TBD TBD 

 

Result 1.2: Strengthened system resilience to ensure effective response to external shocks impacting the delivery of EGL 

1.2.1: Number of USG-assisted 
organizations and/or service delivery 
systems that serve vulnerable persons 
strengthened (ES.4-3) 

Subcontract 
and/or grant 
agreement 
documents with 
organizations 
that enter into 
formal 

Quarterly, 
compounded 

annually 
Number 2023 N/A 18 18 TBD TBD TBD 

 



 

 
IPEA Quarter 1 Progress Report, FY2022 
 22 
 

     
Year 1  

(FY 2022) 

Year 2 
(FY 

2023) 

Year 3 
(FY 

2024) 

Year 4 
(FY 

2025) 

Year 5 
(FY 

2026) 
Life of 

Activity  

Indicator (Type) Data Source Frequency 

Measure
-ment 
Unit 

Baselin
e Target Target Target Target Target Target Notes 

partnerships 
with IPEA 

1.2.2: Number of primary or secondary 
school educators who complete 
professional development activities on 
teaching students with special 
educational needs with USG assistance 
(ES.1-8) 

Official reports 
from IPs and 
training register 
forms Annual 

Number 
by sex 

Direct: 
2022 

2,324 
To date: 15 

(6) 
1,339 149 TBD TBD TBD 2,324 

Indirect: 
2022 

N/A N/A TBD TBD TBD TBD N/A 

Result 1.3: Increased MoEYS capacity to sustain the Komar Rien Komar Cheh program and mobilize domestic and external resources for EGL scale-up 

1.3.1: Number of primary or secondary 
textbooks and other TLMs provided 
with USG assistance (ES.1-10) 
(Output) 

Book Control 
System Quarterly 

Number 
by type 

Direct: 
2022 

16,200 
To date: 0 

53,366 7,229 TBD TBD TBD 
 

Indirect: 
2022 N/A TBD TBD TBD TBD TBD  

1.3.2: Number of primary school 
classrooms that receive a complete set 
of essential reading instructional 
materials with USG assistance (ES.1-
11) (Output) 

Book Control 
System Annual Number 2022 

194 
To date: 0 

1,339 149 TBD TBD TBD 

 

1.3.3: Number of primary or secondary 
textbooks and other TLMs that are 
inclusively representative provided 
with USG assistance (ES.1-49) 
(Output) 

Book Control 
System Quarterly 

Number 
by type 

Direct: 
2022 

16,200 
To date: 0 

53,366 7,229 TBD TBD TBD 
 

Indirect: 
2022 N/A TBD TBD TBD TBD TBD  

1.1.4: Monitoring Indicator: Number of 
mentoring activities conducted by MMs 

SBEG, MM 
Reports Quarterly Number Direct: 

2022 1,164 1,740 894 TBD TBD TBD  
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Year 1  

(FY 2022) 

Year 2 
(FY 

2023) 

Year 3 
(FY 

2024) 

Year 4 
(FY 

2025) 

Year 5 
(FY 

2026) 
Life of 

Activity  

Indicator (Type) Data Source Frequency 

Measure
-ment 
Unit 

Baselin
e Target Target Target Target Target Target Notes 

and SBEG teams To date: 0 

Result 2: Supported school governance, transparency and accountability 

2.1: Number of public and private 
schools receiving USG assistance 
(ES.1-50) (Outcome) 

MoEYS and 
project 
documentation 

Annual Number 2022 
1,099 

To date: 0 
1,099 TBD TBD TBD TBD 

 

2.2: Number of learners in primary 
schools or equivalent non-school-based 
settings reached with USG education 
assistance (ES.1-3) (Output) 

Student register 
forms and 
official reports 
from IPs 

Annual 
Number 
by sex 

Direct 
82,500 

To date: 0 
103,963 73,084 TBD TBD TBD 

Includes 
EGL and 
SBM 
interven-
tions  

Indirect N/A N/A TBD TBD TBD TBD  

Result 2.1: Strengthen SBM 

2.1.1: Number of education 
administrators and officials who 
complete professional development 
activities with USG assistance (ES.1-
12) (Output) 

Official reports 
from IPs Annual Number 2022 

1,123 
To date: 
181 (33) 

1,362 153 TBD TBD TBD 

Includes 
EGL and 
SBM 
profes-
sional 
develop-
ment 

2.1.2: Number of primary or secondary 
educators who complete professional 
development activities with USG 
assistance (ES.1-6) (Output) 

Official reports 
from IPs and 
training register 
forms 

Annual 
Number 
by sex 

Direct: 
2022 

2,324 
To date: 15 

(6) 
1,339 149 TBD TBD TBD 

 

Indirect: 
2022 N/A N/A TBD TBD TBD TBD  
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Year 1  

(FY 2022) 

Year 2 
(FY 

2023) 

Year 3 
(FY 

2024) 

Year 4 
(FY 

2025) 

Year 5 
(FY 

2026) 
Life of 

Activity  

Indicator (Type) Data Source Frequency 

Measure
-ment 
Unit 

Baselin
e Target Target Target Target Target Target Notes 

Result 2.2: Increase civil society engagement and participation in education sector 

2.2.1: Number of PTAs or community 
governance structures engaged in 
primary or secondary education 
supported with USG assistance (ES. 1-
13) 

Official report 
from IPs Annual Number 2022 

54 
To date: 0 

626 TBD TBD TBD TBD 

 

Note: EGL = early grade learning; EGRA = Early Grade Reading Assessment; FY = Fiscal Year; IP = implementing partner; IPEA = Inclusive Primary Education Activity; 
MM = Master Mentor; MoEYS = Ministry of Education, Youth and Sport; N/A = not applicable; PTA = Parent–Teacher Association; SBEG = school-based early grade;  
SBM = school-based management; TBD = to be determined; TLM = teaching and learning material; USG = U.S. government.
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Appendix C. Upcoming Public Events 
A launching event for IPEA will be held during Quarter 2 Fiscal Year 2022. The event will be held 
January 24, 2022, subject to agreement from U.S. Agency for International Development (USAID) and 
the Ministry of Education, Youth and Sport (MoEYS). The event will also highlight the successes of 
ACR.  

Appendix D. Success Stories and Beneficiaries’ Feedback 
This information was not available during Quarter 1 Fiscal Year 2022 of IPEA implementation.  

Appendix F. Electronic Datasets (if any) 
This information was not available during Quarter 1 Fiscal Year 2022 of IPEA implementation.  

Appendix G. Maps (if any) 
This information was not available during Quarter 1 Fiscal Year 2022 of IPEA implementation.  
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