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EXECUTIVE SUMMARY 

This report summarizes available global evidence on the potential of education sector 
programs and policies to prevent and mitigate violence and crime in the Latin America and the 
Caribbean region. The United States Agency for International Development (USAID) 
commissioned this review and evaluation of evidence to help education development 
stakeholders to make informed education programming decisions. The report synthesizes the 
available evidence, identifies programs that show potential to mitigate crime and violence and 
identifies gaps for future research.  

A. Conceptual framework

The education system can help children and youth lead productive lives and prevent
divergence onto negative pathways where violence and crime play a part. The conceptual 
framework, or theory of change, on how this happens is based on evidence showing that children 
and youth are most likely to avoid violence and crime if they remain safely engaged in school 
and continue their learning, while developing the social-emotional skills that will help them to 
avoid involvement in risky behaviors, violence, and crime (Figure ES.1).  

Figure ES.1. Conceptual framework 
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Table ES.1 summarizes how these outcomes are correlated with reducing violence and 
crime. These outcomes associated with violence and crime are malleable throughout an 
individual’s development, including from ages 3 to 29. 

Table ES.1. Outcomes correlated with violence and crime that education 
programming can impact 

Correlated outcomes Mechanisms through which outcomes can affect violence and crime 

• School engagement,
educational attainment,
learning, employment,
and earnings*

Cognitive skills alone can reduce one’s likelihood of engaging in violence and crime. 
How individuals allocate their time (time use) affects engagement in violence and 
crime: when in school, training, or at work, one is not engaging in (most) violent or 
criminal behavior.  
Students’ interest in school activities (school engagement) increases their 
participation in school activities and motivation to attend and remain enrolled in 
school—reducing risky behaviors and increasing learning and educational 
attainment, improving employment and earnings, and reducing violence and crime. 
Cognitive skills can improve educational attainment, learning, and/or employment 
and earnings outcomes, each of which can reduce one’s likelihood of engaging in 
violence and crime. 
Cognitive skills can reduce one’s likelihood of engaging in risky behaviors, which in 
turn can reduce one’s likelihood of engaging in violence and crime.  
Educational attainment and learning improve employment and earnings outcomes, 
which can reduce one’s likelihood of engaging in violence and crime. 
Better employment and higher earnings increase the opportunity cost of violence and 
crime, can have an incapacitation effect by crowding out violence and crime, and can 
reduce violent and criminal behaviors through peer effects. 

• Social-emotional skills Social-emotional skills can affect the likelihood of engaging in violent and criminal 
behaviors by strengthening one’s ability to control their behavior, enable them plan 
ahead to avoid criminal activity, or help them to think through problems in ways that 
lead to solutions that avoid violence, and also through potential peer effects. 
Social-emotional skills can affect one’s likelihood of engaging in risky or protective 
behaviors, which can in turn affect engagement in violence and crime. 
Improved social-emotional skills can improve educational attainment and learning, 
which can in turn affect employment and earnings and likelihood of direct 
engagement in violence and crime. 
Social-emotional skills can improve one’s likelihood of obtaining and retaining better 
employment and of better earnings, which can in turn affect the likelihood of 
engaging in violence and crime. 

• Environmental factors The home environment, including within-household relationships (such as attachment 
or conflict), parent behaviors towards the child (such as warmth, bonding, or 
discipline), parent behaviors with each other (such as domestic violence), can 
contribute to child or youth social-emotional skill development and behaviors, which 
can contribute to violence and crime through a variety of pathways, as described 
above. 
The school environment, including teacher behaviors (such as attendance), teacher-
student relationships, violence in schools, and peer effects, can contribute to child or 
youth learning, as well as social-emotional skill development and behaviors, each of 
which can contribute to violence and crime through a variety of pathways, as 
described above. 
The community environment including pro-social cohesion, peer effects, perceptions 
of and willingness to engage with public and community institutions and officials to 
prevent and report crime, can contribute to child or youth social-emotional skill 
development and behaviors, which can contribute to violence and crime through a 
variety of pathways, as described above. 
Risky, aggressive, and antisocial behaviors can increase the incidence of violent and 
criminal behavior. 
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Correlated outcomes Mechanisms through which outcomes can affect violence and crime 

• Risky and protective
behaviors

Protective behaviors can decrease engagement in violent and criminal behaviors, 
either directly or indirectly through reductions in risky behaviors that may reduce 
engagement in violent and criminal behaviors. 

* These standard education literature outcomes are not the focus of this report, which focuses on searching the non-
standard outcomes.

B. Methodology

The purpose of this review was to identify the global literature on the role of education
programming in mitigating violence and crime, with a focus on identifying studies that were 
relevant to and conducted in the LAC region. Our approach to conducting this review began with 
building a foundational knowledge base for the study, which was important in developing a 
focused protocol for the comprehensive bibliographic and grey literature search. We then 
conducted the comprehensive literature search and review. We identified relevant literature from 
LAC countries, but also from low- and middle-income countries (LMICs) that face many similar 
development challenges. While the motivation of this review is based on the situation in the LAC 
region, it is relevant for LMICs in other regions, and much of the relevant literature is global in 
nature. It also was important to include literature from high income countries (HICs), as many 
potentially promising programs do not have a large evidence base in LAC countries or LMICs.  

Key outcomes correlated with violence and crime include the focal outcomes of most 
education programs (educational attainment, learning, employment, and earnings), social-
emotional skills, environmental factors, and risky and protective behaviors. In this review, we 
focused on the outcomes that are not typically included in education studies, and we didn’t 
include educational attainment, learning, employment, and earnings in our search. Because 
education programming at USAID focuses on children and youth ages 3 through 29, we too 
focus on those ages. 

This evidence review focuses on the effects of education programming on violence, crime, 
and outcomes correlated with violence or crime, incorporating a systematic search for literature 
and review of the evidence. We conducted systematic bibliographic searches (in nine databases) 
for evidence from LAC countries and LMICs and grey literature searches (across 33 websites) 
for global evidence that were built on global foundational literature reviews of 43 education 
programming programs. We then used a common protocol to identify and review eligible 
qualitative and quantitative studies from the approximately 49,000 search results. We reviewed 
475 studies across the different education programs using a common protocol (Figure ES.2).  
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Figure ES.2. Literature search process 

Limitations. This evaluation of the evidence has several limitations. The main limitation is 
the scant evidence available on the topic—particularly evidence from LMICs and LAC. 
However, in addition to synthesizing what we do know about education programs’ ability to 
reduce violence and crime, this review also serves to highlight key gaps in the evidence base 
which still need to be addressed.  

Due to the breadth of the research questions and scope of the review, we were unable to 
conduct a Spanish-language bibliographic literature search and may have missed some important 
studies relevant for LAC countries and LMICs. Fortunately, many Spanish-language journals 
translate abstracts to English, which would have been identified in the bibliographic literature 
search. Test searches of Spanish language databases confirmed this - several studies available in 
Spanish language journals had already been identified by our primary search process. This 
suggests that a Spanish language search was unlikely to provide much additional information. 
The majority of the key findings in the evidence were likely identified, and the overall 
conclusions about the evidence base would not change with an additional search in Spanish.  

Although we used consistent criteria to define levels of evidence in each findings chapter 
and in this conclusions chapter, assessing the strength of each study and the body of evidence for 
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 each intervention requires judgment about where to draw the line between the evidence levels.  
 Reasonable reviewers could disagree about how to assess evidence, but the conclusions about the 
 overall evidence base would not vary greatly.  

 Finally, we opted for a landscape analysis of the overall existing research, rather than a 
 review focused exclusively on rigorous quantitative analysis. Given the dearth of existing causal 
 research on many of the programs included in this review, we considered high-quality qualitative 
 research valuable to provide early indications of what programs held promise or should be 
 prioritized for future research. However, due to this gap in causal evidence, for many programs, 
 we were not able to provide conclusive recommendations around implementation. 

 C.  Findings and Conclusions

 There is very little evidence on what types of education sector programming work to prevent
 violence, crime, and mitigate correlated factors in LAC or in LMICs more broadly. Even in 
 HICs, there is little rigorous research estimating causal effects.1 Not only is there a wide gap in 
 the literature on the impacts of education programs on violence and crime, but also on evidence 

 of impacts on outcomes that are correlated with 
 violence and crime. Due to this dearth of rigorous 
 research, there is also a lack of understanding of the 
 cost effectiveness of various programs or intervention 
 components. 

 This section synthesizes the findings by the 
 amount of evidence that is available by geographic 
 location and by level of evidence. First, this section 
 presents programs that provide compelling global 
 evidence, including some evidence from LAC 
 countries and LMICs, to consider implementing in 
 LAC countries or LMICs (subsection 1). Second, this 
 section presents programs that have generated 
 compelling evidence in HICs only (subsection 2). 
 These programs are grouped separately because 

 programs that have been shown to work well in HICs will not necessarily work in a potentially 
 very different developing country context. Then, this section presents findings for programs with 
 insufficient evidence to draw conclusions about their effectiveness at improving violence, crime, 
 and related outcomes (subsection 3). While there is more known about the effects of some 
 programs than others, there are opportunities to contribute to the evidence base going forward for 
 all programs included in this review.    

 Promising programs with evidence from LAC countries or LMICs 
 This section presents findings for the 21 programs with an evidence base that suggests they 

 have promise for working to improve violence, crime, or correlated outcomes in LAC countries 

 1 By rigorous causal research, we mean impact evaluations, including experimental and quasi-experimental designs, 
 that are designed to reduce concerns about internal and external validity.  

 Challenges to researching the 
 effects of education programming 
 on violence and crime 

 •  Most education programs affect
 outcomes that are precursors to
 or correlates of eventual violence
 or criminal behavior.

 •  Impacts on violence and crime
 may take place years—
 sometimes up to 10 to 20
 years—after the intervention, and
 longitudinal research takes time,
 funding, and commitment.

 •  Measurement of violence and
 crime outcomes is difficult.
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or LMICs. The evidence base for these programs may include those with emerging or better 
evidence from HICs with suggestive evidence from LAC countries or LMICs, or emerging or 
better evidence from LAC countries or LMICs. Table ES.2 summarizes the bodies of evidence 
for programs’ effects on the correlated outcomes and violence and crime, and from LAC 
countries or LMICs.  

By providing young children a safe environment where they can begin learning and 
developing social-emotional skills at an early age, early childhood education (ECE) sets 
children up for success in the long run. Early childhood education has a strong evidence base for 
improving social-emotional skills in childhood and violence and crime outcomes in adulthood, 
generated by the well-known longitudinal studies in HICs.  There is moderate evidence for 
ECE’s improvements in social-emotional skills in LAC. ECE is a promising approach to reduce 
violence and crime, although the benefits would not be realized until years after the intervention. 

Table ES.2. Strength of evidence and correlated outcomes: Promising 
programs with evidence from LAC countries and LMICs  

Program (Chapter, Section) 

Overall evidence 

Evidence from 
LAC/LMICs 

Correlated 
outcomes 

Violence and 
crime 

outcomes 
Formal and non-formal education 

Early childhood education (ECE) (IV) 

Literacy and numeracy (V) 

Teaching at the right level: Tracking (VI, 1) 

Classroom-based social and emotional learning (SEL) (VII) 

School-wide positive behavioral interventions and supports 
(SWPBIS) (X, 1) 

Restorative practices (RPs) (X, 2) 

Classroom management (XI) 

School-based anti-bullying (XIII, 1) 

School-related gender-based violence (SRGBV) prevention 
programs (XIII, 2) 

Dropout prevention programs (XIV, 1) 

Class time (XV) 

Cash transfers (conditional and unconditional) (XVI, 1) 

School feeding, take-home rations and other in-kind transfers 
(XVI, 3) 

Vouchers (XVII, 1) 

Merit-based scholarships (MBS) (XVII, 3) 

Single sex instruction (SSI) (XVII, 4) 

Workforce development (XX) 
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Program (Chapter, Section) 

Overall evidence 

Evidence from 
LAC/LMICs 

Correlated 
outcomes 

Violence and 
crime 

outcomes 
Adult basic education (ABE) (XXI, 3) 

Extracurricular or education support services 
After-school programming (ASP) (XXII, 3) 

Responsive services (XXIII, 2) 

Community engagement 
Parenting programs (XXIV) 

Notes:  Each program is discussed in detail in the noted chapters in the report. LAC = Latin American and 
Caribbean; LMIC = low-and-middle income country. 

 = strong body of evidence with positive findings; = moderate body of evidence with positive findings;  = 
emerging body of evidence with positive findings;  = mixed findings in emerging or larger body of evidence; 

 = findings of no impacts in emerging or larger body of evidence;   = strong body of evidence with 
negative findings; = moderate body of evidence with negative findings;  = emerging body of evidence 
with negative findings; = weak body of evidence;  = no body of evidence. 

By improving instruction, literacy and numeracy programs and tracking programs can 
improve learning. This can improve engagement in school and social-emotional skills, which can 
have effects on violence and crime through multiple pathways.   

● Literacy and numeracy programs have a moderately strong evidence base from LMICs but a
relatively weak base of evidence from HICs and LAC for improving social-emotional
outcomes. There is a high likelihood that high-quality reading and literacy programming in
schools will have positive impacts on social-emotional skills in addition to the desired
learning outcomes. There is also evidence suggesting family and child-to-child literacy
programs have similar effects, although we recommend further research to understand which
components of family literacy programs produce desired social-emotional skills, protective
behaviors, and family environmental outcomes.

● Tracking programs have an emerging evidence base from LMICs showing their potential to
improve instruction and the school environment as teachers are more able to use instruction
methods targeted to students’ specific level. However, because evidence from HICs and
LMICs is mixed on social-emotional skills, policymakers may wish to take steps to
minimize stigma associated with being assigned a low track or feelings of being
overwhelmed if placed in a high track and monitor impacts of such policies on students’
social-emotional skills. We did not locate any evidence on tracking in LAC.

By fostering a positive school environment and working with children and youth to facilitate
engagement in school and agency in life, programs—including classroom-based social and 
emotional learning (SEL), school-wide positive behavioral interventions and supports 
(SWPBIS), restorative practices, classroom management, preventing school-based bullying 
and school-related gender-based violence (SRGBV), and preventing dropout—can improve 
engagement in school and social-emotional skills and, thus, encourage behavior change to reduce 
risky or violent behaviors.  
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• There is moderately strong evidence in HICs demonstrating positive or mixed effects of
classroom-based SEL on crime and violence, social-emotional skills, and behaviors at
different points in an individual’s life. There is some support for early intervention (though
programs implemented later in youths’ lives have also succeeded), and there is strong
evidence that skills are not fixed at a young age but are highly malleable throughout
adolescence (National Academy of Sciences, Engineering, and Medicine, 2019). This review
finds limited evidence of the effects of classroom-based SEL in LMICs and LAC; however,
the available studies do show some short-term benefits for social-emotional skills and
behavior among children and adolescents.

• Evidence from HICs and LMICs suggests that, when implemented with fidelity, SWPBIS
may have positive effects on the school environment, risky and protective behaviors, and,
ultimately, school violence. Evidence on social-emotional skills, violent crime, and
nonviolent crime is only emerging. We did not identify evidence on the effects of SWPBIS in
LAC. Based on the theory of change and existing evidence base, we recommend
implementing SWPBIS to mitigate violence and crime in the shorter and longer run.

• Evidence from HICs and LMICs suggest that restorative practices programs may improve the
school environment, behaviors, and school violence.  Evidence on social-emotional skills,
violent crime, and nonviolent crime is only emerging, but this evidence is largely positive in
HICs. We did not identify evidence on its effects in LAC. Based on the theory of change and
existing evidence base, we recommend implementing restorative practices programs to
mitigate violence and crime in the shorter and longer run.

• Classroom management has a moderate base of evidence for improving social-emotional
skills and risky and protective behavior outcomes in LAC, as well as a moderate evidence
base in HICs. There is little evidence on the intervention’s direct impacts on violence or
crime but did find weak evidence of reductions in violent crime in HICs. Classroom
management is a promising intervention to reduce violence and crime, both in the medium
term as well as in the longer run, through prevention. By changing non-academic teacher
practices and providing scaffolded support to students at risk in the school, student
engagement in school can improve, social-emotional skills can develop, and behaviors can
change. Different specific programs are required for different schooling levels, as the social-
emotional skills as well as behaviors change as children develop.

• School-based anti-bullying programs have produced strong evidence of their potential to
reduce school violence in HICs, as well as emerging evidence from LMICs and weak mixed
findings from LAC. While there is strong and credible evidence for the effectiveness of
bullying prevention programs in HICs, these studies do not guarantee that results will be
easily replicated in LMICs or LAC. We recommend piloting anti-bullying programs before
implementing them at scale in LMICs or LAC. A comprehensive, whole-school approach
tends to work better at reducing bullying than programs that work individually with bullies or
victims. Programs that incorporate firm disciplinary measures for tackling bullying,
implement playground supervision, and last longer are also likely to have more positive
results. When in doubt about features to include in a program, the Olweus Bullying
Prevention Program can be a useful guide, but the model needs to be adapted to the context.

• The evidence for the ability of school related gender-based violence prevention programming
to mitigate such violence in schools is well established for HICs, but not for LMICs or LAC.
In HICs, the literature reveals that several gender-based violence prevention programs
consistently yield positive impacts. These studies, however, do not guarantee that results will
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be easily replicated in LMICs or LAC. We recommend piloting school-related gender-based 
violence prevention programs before implementing them at scale in LMICs or LAC.  

• Evidence on dropout prevention programs suggests that they may reduce violence and crime,
but the evidence is only emerging and relies on only two studies (one RCT in an HIC and one
RCT in LAC). The emerging evidence on their impact on correlated outcomes is mixed in
HICs but promising in LMICs. Based on the available body of evidence, we cannot provide
recommendations on how best to use dropout prevention programs to improve violence,
crime, or correlated outcomes aside from its direct effect on improving dropout, which can
directly affect violence and crime.

By increasing the amount of time children and youth spend in high-quality schools (either
formally through more class time, or encouraging attendance to and progression in schooling 
through cash transfers, school feeding, take-home rations and other in-kind transfers), 
children and youth will be in a safe environment more conducive to learning for a longer period 
of time and will have fewer opportunities to engage in risky or negative behaviors and more 
opportunities to continue to develop useful skills.  

• Programs to increase class time, either through lengthening the school day or the school year,
have an emerging evidence base for decreasing violence and crime as well as risky behaviors
from LAC countries and LMICs. Because longer school days or years have a direct effect on
students’ time use, such policies could affect youth’s participation in crime in the immediate
term, so studies could be completed relatively quickly by measuring short-term impacts. In
addition, if the additional time is used productively, it would influence school engagement
among other outcomes. This is a particularly relevant policy in LAC as some countries move
from a traditional half-day school model to a full-day model or extend the academic year.

• In the large evidence base on cash transfers, there is moderate evidence of reduction in
violent crime in LAC. This finding is consistent with the moderate evidence of improvements
on outcomes correlated with violence and crime identified in LMICs. By getting children or
youth to enroll and attend school, they are spending their time in an environment that
provides the opportunity to learn new skills (including academic and social-emotional skills)
and limits opportunities to engage in risky behaviors or violence or crime.

• An emerging body of evidence in LMICs suggests that school feeding, take-home rations and
other in-kind transfer programs reduce risky behaviors such as transactional sex or early
marriage. However, the evidence from HICs is mixed, and there is no evidence from LAC.

By increasing access to high-quality schools or learning environments through voucher
programs, lotteries, or merit-based scholarships or expanding access to single-sex 
instruction, students gain access to a better school environment. In addition to improving 
engagement in school and learning, an improved environment can reduce participation in risky 
behaviors for students who change peer groups to a group that is less likely to engage in risky 
behaviors.   

• The evidence base on vouchers and lotteries shows reductions in risky behaviors in LAC and
HICs and reductions in crime in HICs. Emerging research on voucher programs in LAC,
largely based on Chile’s longstanding voucher program, shows their potential for reducing
students’ participation in risky behaviors by changing their peer group. This is supported by
moderate research from HICs showing improvements in school environment and reductions
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in crime. This evidence is promising, but expansions of voucher programs should consider 
such programs’ possible contribution to social stratification if private school remains out of 
the reach of relatively disadvantaged public-school students.  

● Studies on merit-based scholarships found impacts on students’ school environment and
risky behaviors; this evidence base is entirely from LMICs, as there is no evidence from
LAC or HICs. However, impacts on students’ school environment were not limited to
impacts resulting from students changing schools—rather, teacher attendance (considered
part of the school environment) improved within schools that participated in a merit-based
scholarship program. Merit-based scholarships programs may be an effective policy to
improve access to high-quality schools for promising students and to improve teacher
attendance for all students.

● There is evidence indicating that single-sex instruction has the potential to improve
outcomes correlated with violence and crime, including school environment, social-
emotional skills, risky behaviors, and—in one study—school violence. Although the large
share of identified studies took place in HICs and some studies reported impacts for girls but
not boys, there are positive impacts in studies LAC and one LMIC.

By helping out-of-school children and youth continue their learning, either by facilitating
access to traditional academic schooling or to alternative schooling, workforce development 
and adult basic education programs facilitate learning and social-emotional skill 
development—which can have direct effects on behaviors and violence and crime as well as 
indirect effects on violence and crime through improved employment and earnings.   

● Studies of workforce development programs have generated moderate but mixed evidence
of impacts on violent and non-violent crime in LMICs, showing the promise of this
intervention despite weaker evidence from LAC and HICs. Evidence from LAC and LMICs
shows that workforce development components focused on SEL skills can influence SEL
outcomes and that these outcomes are valued by employers.

● Adult basic education programs, which improve access to education for adults, have a
moderate base of evidence for impacts on outcomes correlated with violence and crime in
HICs, driven in part by stronger results for young women and mothers. These programs
have moderate evidence of impacts on outcomes correlated with violence and crime in
HICs, emerging evidence from LMICs, and weak evidence from LAC.

By providing structure and a safe positive space outside of school, after-school
programming supports children and youth in their academic, physical, and/or social-emotional 
development. After-school programming has an emerging evidence base for decreasing violence 
and crime and improving correlated outcomes in LAC. The literature in HICs and other LMICs, 
however, is not well developed and shows mixed findings. Because of the wide variety of 
programs that can be incorporated into after-school programming (ASP), there is uncertainty 
about which combinations of extracurricular programs are most effective when combined into an 
ASP, as well as on the populations for whom and the contexts in which they are most effective. 
The evidence does suggest that integrating youth who are at the highest risk of committing 
violence or crime with youth who are at less risk could be more effective at reducing violence 
and crime among those high-risk youth than programs segregating them from other youth. 
However, caution should be taken in implementing such programs, because it is not entirely clear 
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whether there are secondary benefits or costs for the lower-risk youth who are included in the 
programs. 

By improving non-academic school services that address an individual child’s or youth’s 
needs responsive services can improve social-emotional skill development, behaviors and 
school environments. Services are delivered in several modes (including individual counseling, 
skill building for strengthening students’ management skills, group counseling, referrals, 
consultation, and peer assistance programs) and assist youths in addressing specific issues, 
concerns, and needs, whether related to students themselves, their family, or their neighborhood 
and community. There is a large body of evidence on responsive services; however, it is based 
mostly in HICs and other LMICs, with few studies from LAC. Responsive services generally 
yield positive effects on risk and protective behaviors and social-emotional skills, but the 
strength of the evidence varies for different specific services. The evidence base on the effects of 
responsive services on violence and crime is weak, as few studies measure these outcomes, and 
those that do report mixed effects. Implementation characteristics are an important factor in 
program outcomes, and evidence suggests that recruiting professional providers for some 
programs can be more effective. Teachers, trained volunteers, and school nurses have proven to 
be effective in referring students for mental health and other responsive services in resource-
constrained environments, but evidence supporting their efficacy as implementers is mixed.  

By improving the environment where children and youth spend their time outside of school, 
programs that work with parents support children’s learning through social-emotional skill 
development and improving behaviors. Parenting programs have a moderate body of evidence 
across all three geographic regions for risky and protective behaviors, social-emotional skills, 
and environmental factors—specifically family environment factors. However, the consistency 
of the findings was low, with several evaluations finding mixed or no impacts within an outcome 
category. In addition, aside from a small handful of studies, the evidence of impacts on violence 
and crime and for other types of environmental factors was largely non-existent. We recommend 
that policymakers consider implementing parenting programs as an effective means of improving 
the home environment, as program efficacy seems to be sensitive to the local context or quality 
of implementation. 

 Promising programs with evidence from HICs, but insufficient evidence from LAC 
countries or LMICs 

Based on the existing evidence, there are seven programs that seem worth investing in due 
to a strong evidence base in HICs, but they have not yet been sufficiently studied in developing 
country contexts. These programs should be considered for implementation. However, 
adaptation to the local context will be of primary importance, and implementation should be 
accompanied by studies to determine their effectiveness. These programs include: tutoring, class 
size reduction, lotteries, mentoring, organized sports, substance abuse prevention, and 
multicomponent counseling programs. Each intervention works through different mechanisms to 
facilitate engagement in school, as well as learning, social-emotional skill development, or 
improved behaviors. Table ES.3 summarizes the bodies of evidence for programs’ effects on the 
correlated outcomes and violence and crime, and from LAC countries or LMICs.  

Tutoring programs improve instruction by offering individualized instruction on specific 
issues with which students are struggling. Tutoring programs have a moderate evidence base for 
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impacts on outcomes correlated with violence and crime—with evidence of improvements in 
social-emotional skills and risky and protective behaviors and emerging evidence showing the 
potential of tutoring to reduce violent crime. Evidence from LAC countries and LMICs was 
insufficient to say how effective tutoring has been in LAC countries or LMICs at reducing 
violence, crime, or correlated outcomes. However, the theory of change is strong and the 
evidence from HICs and on learning impacts from LMICs suggests this is a promising 
intervention for reducing violence and crime in LAC.  

Table ES.3. Strength of evidence: Promising programs with evidence from 
HICs, but insufficient evidence from LAC countries or LMICs 

Program (Chapter, Section) 

Overall evidence 

Evidence from 
LAC/LMICs 

Correlated 
outcomes 

Violence and 
crime 

outcomes 
Formal and non-formal education 

Teaching at the right level: Tutoring (VI, 4) 

Class size reduction (XII) 

Lotteries (XVII, 2) 

Extracurricular or education support services 
Mentoring (XXII, 1) 

Organized sports (XXII, 2) 

Counseling: Substance abuse prevention program 
(XXIII, 3) 

Counseling: Multicomponent programs (XXIII, 4) 

Notes: Each program is discussed in detail in the noted chapters in the report. HIC = high income country; LAC = 
Latin American and Caribbean; LMIC = low-and-middle income country. 

 = strong body of evidence with positive findings;  = moderate body of evidence with positive findings;  = 
emerging body of evidence with positive findings;  = mixed findings in emerging or larger body of evidence; 

 = findings of no impacts in emerging or larger body of evidence;  = strong body of evidence with 
negative findings;  = moderate body of evidence with negative findings;  = emerging body of evidence 
with negative findings;  = weak body of evidence;  = no body of evidence.  

Class size reduction improves instruction and the classroom environment by enabling 
teachers to tailor instruction to their students and provide more individualized attention to 
students. The evidence on the role of class size reduction on violence, crime and correlated 
outcomes is scant and based entirely on evidence from HICs. Evidence from the United States 
and Sweden shows that class size reduction has the potential to improve social-emotional skills, 
behavior, and engagement in class in primary and lower secondary school, but these impacts did 
not always persist several years after the class size reduction. We did not find evidence from 
LAC countries or LMICs on social-emotional skills or other outcomes of interest. Given this 
weak body of evidence, we cannot provide recommendations on how to use class size reductions 
to improve violence, crime, or correlated outcomes in developing country contexts.  

School assignment through lotteries expands students’ access to higher quality schools, 
which may offer improved instruction as well as peer groups who are less likely to engage in 
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risky behaviors and more likely to be highly engaged in school. Lotteries have a moderate 
evidence base for improving violence and crime outcomes, and an emerging body of evidence 
shows their potential for reducing risky behaviors. However, the entire evidence base is from 
HICs. Although we have no information on which to base a recommendation or lotteries for 
LAC countries or LMICs, the theory of change for lotteries is promising for LAC countries and 
LMICs and operates similarly to vouchers (which show emerging evidence of reducing risky 
behaviors).  

By improving non-academic school services, mentoring and organized sports provide 
students with structured and safe time outside of school to receive additional supports and 
develop connections with others—facilitating improved social emotional skills as well as 
academic learning (in the case of mentoring).   

● The evidence for mentoring comes almost exclusively from HICs but is strong. HICs show
moderate and strong evidence in all three categories of outcomes correlated with violence
and crime, as well as moderate evidence of reductions in school violence and emerging
evidence for crime reduction. However, we found only weak evidence of improvements in
social-emotional skills in LMICs and no evidence for any outcome in LAC.

● Organized sports have a large evidence base from HICs, suggesting a relationship between
organized sports activities and violence, crime, and correlated outcomes, though the
evidence is somewhat mixed. The bulk of this suggestive evidence is focused on risky and
protective behaviors and indicates that the relationship between sports activities and this
outcome area is fairly heterogeneous—varying by type of sports, type of risky and
protective behaviors, and across demographic groups. We also found some evidence from
HICs of positive impacts of sports activities on social-emotional skills. Findings from LAC
countries and LMICs are weak or mixed. We recommend implementing organized sports
pilots that are evaluated for their effectiveness and incorporate research that explores the
heterogeneity in impacts.

By providing counseling or training, substance abuse prevention programs and
multicomponent counseling programs support students in addressing specific needs. Each may 
use different strategies to support students.   

● Substance abuse prevention programs deliver structured lessons designed to prevent the use
and/or abuse of alcohol, marijuana, tobacco, and other drugs. These lessons can be
integrated into school curricula, taught by school counselors in collaboration with teachers
and other school staff, or may take place in the space of just one classroom session or
throughout the academic year. The moderate evidence base is almost entirely from HICs and
shows positive effects on behaviors—with better results for interactive, skill-based programs
and delivery during early adolescence. Efficacy varies depending on the targeted substance
abuse, program design, timeline of the evaluation, and other factors. Substance abuse-
specific programs are more beneficial when delivered in an individual rather than group
format. We recommend prioritizing skills-based substance abuse prevention programs over
approaches focused on generating knowledge or changing attitudes.

● The evidence base for multicomponent counseling services is moderate for behavioral
outcomes in HICs, with some studies in LMICs and LAC. The effects of multicomponent
programs on behaviors produced generally mixed results. In addition, we found limited,
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mixed evidence on social-emotional skills and school environment. There are a few studies 
with positive effects (in HICs) or mixed effects (in HICs and LMICs) on their impacts on 
violence and crime. We recommend research exploring whether universal, group, or 
individual counseling programs are more beneficial and cost effective. Because at-risk 
students often do not take advantage of the available counseling services, programs should 
implement targeted supports for reaching such students.  

Programs with insufficient evidence 
There are 15 programs that have insufficient bodies of evidence to determine if they should 

be used to reduce violence and crime. These programs work in a variety of ways, including 
attempting to improve instruction, the school environment, non-academic teacher practices, and 
the environment where children spend their time. The specific programs include remedial 
education, computer-assisted instruction school infrastructure, school security measures and zero 
tolerance policies, expulsion prevention programs, scholarships, other student financial 
incentives, teacher pay-for-performance, contract teachers, secondary certification, 
complementary basic education, accelerated education programming, community outreach and 
awareness, and school-based management. Table ES.4 summarizes the bodies of evidence for 
programs’ effects on the correlated outcomes and affect violence and crime, and from LAC 
countries or LMICs. 

The theory of change behind Teaching at the Right Level programs—to enable teachers to 
tailor their instruction to their students’ individual levels—is promising for supporting students 
who may be at risk of participating in violence, crime, or negative correlated outcomes. Evidence 
on remedial education shows it may improve violent crime and correlated outcomes (including 
in LAC), but this evidence base is weak. Similarly, the evidence base for computer-assisted 
instruction is weak, including only mixed findings on social-emotional skills. The evidence base 
is insufficient to draw conclusions about their effectiveness and justify recommending 
implementing remedial education or computer-assisted instruction to prevent violence and crime. 

School climate measures that focus on infrastructure, security measures, zero tolerance 
policies, and expulsion prevention programs (that focus on systems change) are not well 
studied, despite their strong theory of change and potential to reduce violence in schools. The 
evidence that does exist, mainly from the United States, points to the unintended, negative 
consequences of zero tolerance policies. The most recent evidence signals no clear benefit in the 
use of metal detectors, school police officers, and surveillance cameras. Although the evidence 
base for security measures is based solely on research from the United States, the Gang 
Resistance and Education and Training (GREAT) program seems to have the potential to yield 
large, positive outcomes for students in LMICs. We advise caution in implementing other school 
security measures or zero tolerance policies in LAC countries or LMICs without first studying 
their effects further, particularly in developing country contexts.  
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Table ES.4. Strength of evidence: Programs with insufficient evidence 

Program (Chapter, Section) 

Overall evidence 
Evidence from 

LAC/LMICs 
Correlated 
outcomes 

Violence and 
crime outcomes 

Formal and non-formal education 

Teaching at the right level: Remedial education (VI, 2) 

Teaching at the right level: Computer-assisted 
instruction (CAI) (VI, 3) 
School infrastructure (VIII) 

School security measures (IX, 1) 

Zero tolerance policies (IX, 2) 

Expulsion prevention programs (XIV, 2) 

Transfer programs: Scholarships and other student 
financial incentives (XVI, 2) 
Teacher incentives: Pay for performance (XVIII, 1) 

Teacher incentives: Contract teachers (XVIII, 2) 

Secondary certification (XIX) 

Complementary basic education (CBE) (XXI, 1) 

Accelerated education programs (AEPs) (XXI, 2) 

Extracurricular or education support services 
Counseling: School counselors (XXIII, 1) 

Community engagement 
Community outreach and awareness programs (XXV) 

School-based management (XXVI) 

Notes: Each program is discussed in detail in the noted chapters in the report. LAC = Latin American and 
Caribbean; LMIC = low-and-middle income country. 

 = strong body of evidence with positive findings;  = moderate body of evidence with positive findings;
 = emerging body of evidence with positive findings;  = mixed findings in emerging or larger body of 

evidence;  = findings of no impacts in emerging or larger body of evidence;  = strong body of evidence 
with negative findings;  = moderate body of evidence with negative findings;  = emerging body of 
evidence with negative findings;  = weak body of evidence;  = no body of evidence.  

Unlike the effects of cash and in-kind transfers, the effects of transfers in the form of 
scholarships and other student financial incentives on violence, crime, or correlated outcomes 
have not been well studied. The existing evidence is emerging and suggests they may have the 
ability to impact behaviors and social-emotional skill development, though the evidence is mixed 
and inconclusive. 

The literature search identified no studies on the impacts of teacher incentives, including 
pay-for- performance and contract teachers, on violence or crime and few studies on 
outcomes correlated with violence or crime. The little available existing evidence was on the 
impacts of such arrangements on the school environment, suggesting that teacher incentives can 
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potentially be effective in improving teacher attendance and teachers’ responsiveness to student 
needs. However, the evidence base was too weak to justify recommending implementing such 
policies to promote the reduction of violence and crime.  

The overall evidence base for the effects of secondary certification, complementary basic 
education, and accelerated education programming (AEP) —three alternate pathways to 
learning—on violence, crime, and correlated outcomes is relatively weak, with mixed findings. 
Funder support will be particularly important for rigorous evaluations of AEP. In addition, 
evaluations that can rigorously identify the impact of adult literacy and numeracy programs 
alone or as part of larger programs would help policymakers compare the effects of literacy and 
numeracy initiatives on key outcomes to other program components or programs, such as 
vocational elements, workforce development programs, or parenting supports. 

Evidence on the effect of school counselors comes only from HICs and generally has mixed 
findings on its impacts on behaviors, social-emotional skills, and the school environment. 
Evidence from HICs shows that school counselors can be effective in improving school violence 
and risk behaviors. However, studies of counselors’ day-to-day activities demonstrate that 
guidelines mandating a focus on specific services are important for ensuring effectiveness. 
Service guidelines may be needed to ensure the effectiveness of broad-based counseling services. 

There is a weak body of evidence—from LMICs only—of the effect of community 
outreach and awareness programs on family, school, and community environmental factors. 
The findings suggest that outreach programs may improve community members’ knowledge and 
sensitivity to issues that affect schooling decisions and experiences of children and youth in their 
communities, but more research is needed to understand when and how such programs can have 
an impact.  

There is an emerging body of evidence of the impacts of school-based management 
programs on the school environment from LAC countries and LMICs only. This evidence was 
weak and largely drew on studies that did not allow for separately identifying the impacts of 
school-based management from impacts of other programs occurring simultaneously.  

D. Future research recommendations

Given the overall dearth of research on how programming in the education sector can affect
violence and crime, we recommend additional research, particularly on those promising 
programs identified in this review, to fill the gap. In each chapter, across the 43 programs 
reviewed in this report, we have made recommendations for improving the evidence base. There 
are also several recommendations that are relevant for building the evidence base across 
programs. In this section, we discuss these cross-cutting research and evaluation 
recommendations.  

Invest in expanding the evidence base in LMICs and LAC. As noted, evidence on most 
programs that have been shown to be effective at mitigating violence, crime, or correlated 
outcomes is heavily concentrated in HICs, and it is noticeably lacking in LMICs and LAC. 
Given the unique contexts and issues faced by children and youth in many of these countries, 
some of the existing evidence from HICs might not help much in understanding whether the 
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programs that worked in those countries will also work in LMICs, or specifically in the LAC 
region, without efforts to tailor the evidence on what works to those contexts. 

Consider evaluating the longer-term impacts of programs. In our review, we found that a 
short follow-up period is an important limitation of many existing evaluations. Indeed, our 
assessment of the literature in LMICs and LAC reveals that conclusions are typically drawn from 
data collected immediately after the intervention and up to a few months later. Few of the 
evaluations examined looked at impacts beyond a year after completion of the intervention. This 
makes it difficult to establish whether the impacts, if any, are sustained over time, change in 
magnitude, or have important impacts on longer term outcomes associated with crime and 
violence over time. Understanding such longer-term impacts as well as validating the theory of 
change would be of interest to policymakers seeking to invest in these programs. 

Invest in research to improve measurement of violence and crime outcomes. 
Measurement of such outcomes is challenging and is part of the reason why these outcomes have 
not been measured in some studies. We discuss this further in Appendix C.  

Evaluate impacts on outcomes correlated with violence and crime for studies not 
designed to detect impacts on violence or crime. Detecting statistically significant impacts on 
violence or crime may require large sample sizes because violence and crime are relatively rare. 
Studies not powered to detect impacts on violence and crime should focus on detecting impacts 
on outcomes correlated with violence and crime, which are more likely to be detected with 
smaller sample sizes.    

Support research and evaluations that disentangle the effects of specific components or 
different combinations of components in programs. For the most part, the existing evidence 
base on the impacts of multiple-component programs cannot isolate the effects of specific 
program components, and what information does exist suggests that some impacts may be 
context-specific. Additional research is needed to help policymakers better understand which 
components work best for which populations and why. From a cost-effectiveness perspective, it 
is important to determine which components or combinations of components are the most 
effective. 

Support research and evaluations that explore the heterogeneity in impacts for 
different subgroups. Additional research is needed to understand if and how programs will 
impact the outcomes or subgroups that policymakers are interested in reaching. 

Prioritize documenting the costs and cost-effectiveness of programs. Policymakers need 
to understand not only whether programs work, but whether they produce benefits that justify 
their costs. Documenting costs and cost-effectiveness would help decision makers determine the 
appropriate trade-offs in investing in human capital, particularly in resource-constrained settings 
such as low-income countries. 
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		13		2		Tags->0->8->1->0		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Evidence review chapters" is appropriate for the highlighted element.		Verification result set by user.

		14		2		Tags->0->8->1->0->0,Tags->0->9->1->0->1,Tags->0->10->1->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed				Verification result set by user.

		15		2		Tags->0->9->1->0		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Evidence review appendices" is appropriate for the highlighted element.		Verification result set by user.

		16		2		Tags->0->10->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Full combined evidence review." is appropriate for the highlighted element.		Verification result set by user.

		17		7		Tags->0->34->1->0		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "1" is appropriate for the highlighted element.		Verification result set by user.

		18		7		Tags->0->34->1->0->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of " 1 " is appropriate for the highlighted element.		Verification result set by user.

		19		20		Tags->0->94->0		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "www.usaid.gov" is appropriate for the highlighted element.		Verification result set by user.

		20		20		Tags->0->94->0->1		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "www.usaid.gov" is appropriate for the highlighted element.		Verification result set by user.

		21						Guideline 1.3 Create content that can be presented in different ways		Lbl - Valid Parent		Passed		All Lbl elements passed.		

		22						Guideline 1.3 Create content that can be presented in different ways		LBody - Valid Parent		Passed		All LBody elements passed.		

		23						Guideline 1.3 Create content that can be presented in different ways		Link Annotations		Passed		All tagged Link annotations are tagged in Link tags.		

		24						Guideline 1.3 Create content that can be presented in different ways		Links		Passed		All Link tags contain at least one Link annotation.		

		25						Guideline 1.3 Create content that can be presented in different ways		List Item		Passed		All List Items passed.		

		26						Guideline 1.3 Create content that can be presented in different ways		List		Passed		All List elements passed.		

		27						Guideline 1.3 Create content that can be presented in different ways		Other Annotations - Valid Tagging		Passed		All Annotations (other than Links and Widgets) are tagged in Annot tags.		

		28						Guideline 1.3 Create content that can be presented in different ways		Table Cells		Passed		All Table Data Cells and Header Cells passed		

		29						Guideline 1.3 Create content that can be presented in different ways		Table Rows		Passed		All Table Rows passed.		

		30						Guideline 1.3 Create content that can be presented in different ways		Table		Passed		All Table elements passed.		

		31						Guideline 1.3 Create content that can be presented in different ways		Heading Levels		Passed		All Headings are nested correctly		

		32						Guideline 1.3 Create content that can be presented in different ways		ListNumbering		Passed		All List elements passed.		

		33						Guideline 1.3 Create content that can be presented in different ways		Header Cells		Passed		All table cells have headers associated with them.		

		34		4,5		Tags->0->21		Guideline 1.3 Create content that can be presented in different ways		Summary attribute		Passed		Please verify that a Summary attribute value of "Table ES.1. Outcomes correlated with violence and crime that education programming can impact  is appropriate for the table.		Verification result set by user.

		35		8,9		Tags->0->42		Guideline 1.3 Create content that can be presented in different ways		Summary attribute		Passed		Please verify that a Summary attribute value of "Table ES.2. Strength of evidence and correlated outcomes: Promising programs with evidence from LAC countries and LMICs   is appropriate for the table.		Verification result set by user.

		36		14		Tags->0->60		Guideline 1.3 Create content that can be presented in different ways		Summary attribute		Passed		Please verify that a Summary attribute value of "Table ES.3. Strength of evidence: Promising programs with evidence from HICs, but insufficient evidence from LAC countries or LMICs  is appropriate for the table.		Verification result set by user.

		37		17		Tags->0->72		Guideline 1.3 Create content that can be presented in different ways		Summary attribute		Passed		Please verify that a Summary attribute value of "Table ES.4. Strength of evidence: Programs with insufficient evidence  is appropriate for the table.		Verification result set by user.

		38						Guideline 1.3 Create content that can be presented in different ways		Scope attribute		Passed		All TH elements define the Scope attribute.		

		39						Guideline 1.3 Create content that can be presented in different ways		Meaningful Sequence		Passed		No Untagged annotations were detected, and no elements have been untagged in this session.		

		40						Guideline 1.3 Create content that can be presented in different ways		Tabs Key		Passed		All pages that contain annotations have tabbing order set to follow the logical structure.		

		41						Guideline 1.3 Create content that can be presented in different ways		Orientation		Passed		Document is tagged and content can be rendered in any orientation.		

		42				Doc		Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Format, layout and color		Passed		Make sure that no information is conveyed by contrast, color, format or layout, or some combination thereof while the content is not tagged to reflect all meaning conveyed by the use of contrast, color, format or layout, or some combination thereof.		Verification result set by user.

		43				Doc		Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Minimum Contrast		Passed		Please ensure that the visual presentation of text and images of text has a contrast ratio of at least 4.5:1, except for Large text and images of large-scale text where it should have a contrast ratio of at least 3:1, or incidental content or logos
		Verification result set by user.

		44						Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Reflow		Passed		Document is tagged and content can be rendered in any device size.		

		45						Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Text Spacing		Passed		Document is tagged and content can be rendered by user agents supporting tagged PDFs in any text spacing.		

		46		1,3,6,8,9,14,17		Tags->0->1->0,Tags->0->3->0,Tags->0->18->0,Tags->0->28->0,Tags->0->42->3->2->0->0,Tags->0->42->3->3->0->0,Tags->0->42->3->4->0->0,Tags->0->42->4->1->0->0,Tags->0->42->4->2->0->0,Tags->0->42->4->3->0->0,Tags->0->42->5->1->0->0,Tags->0->42->5->2->0->0,Tags->0->42->5->3->0->0,Tags->0->42->6->1->0->0,Tags->0->42->6->2->0->0,Tags->0->42->6->3->0->0,Tags->0->42->7->1->0->0,Tags->0->42->7->2->0->0,Tags->0->42->7->3->0->0,Tags->0->42->8->1->0->0,Tags->0->42->8->2->0->0,Tags->0->42->8->3->0->0,Tags->0->42->9->1->0->0,Tags->0->42->9->2->0->0,Tags->0->42->9->3->0->0,Tags->0->42->10->1->0->0,Tags->0->42->10->2->0->0,Tags->0->42->10->3->0->0,Tags->0->42->11->1->0->0,Tags->0->42->11->2->0->0,Tags->0->42->11->3->0->0,Tags->0->42->12->1->0->0,Tags->0->42->12->2->0->0,Tags->0->42->12->3->0->0,Tags->0->42->13->1->0->0,Tags->0->42->13->2->0->0,Tags->0->42->13->3->0->0,Tags->0->42->14->1->0->0,Tags->0->42->14->2->0->0,Tags->0->42->14->3->0->0,Tags->0->42->15->1->0->0,Tags->0->42->15->2->0->0,Tags->0->42->15->3->0->0,Tags->0->42->16->1->0->0,Tags->0->42->16->2->0->0,Tags->0->42->16->3->0->0,Tags->0->42->17->1->0->0,Tags->0->42->17->2->0->0,Tags->0->42->17->3->0->0,Tags->0->42->18->1->0->0,Tags->0->42->18->2->0->0,Tags->0->42->18->3->0->0,Tags->0->42->19->1->0->0,Tags->0->42->19->2->0->0,Tags->0->42->19->3->0->0,Tags->0->42->20->1->0->0,Tags->0->42->20->2->0->0,Tags->0->42->20->3->0->0,Tags->0->42->21->2->0->0,Tags->0->42->21->3->0->0,Tags->0->42->21->4->0->0,Tags->0->42->22->1->0->0,Tags->0->42->22->2->0->0,Tags->0->42->22->3->0->0,Tags->0->42->23->2->0->0,Tags->0->42->23->3->0->0,Tags->0->42->23->4->0->0,Tags->0->60->3->2->0->0,Tags->0->60->3->3->0->0,Tags->0->60->3->4->0->0,Tags->0->60->4->1->0->0,Tags->0->60->4->2->0->0,Tags->0->60->4->3->0->0,Tags->0->60->5->1->0->0,Tags->0->60->5->2->0->0,Tags->0->60->5->3->0->0,Tags->0->60->6->2->0->0,Tags->0->60->6->3->0->0,Tags->0->60->6->4->0->0,Tags->0->60->7->1->0->0,Tags->0->60->7->2->0->0,Tags->0->60->7->3->0->0,Tags->0->60->8->1->0->0,Tags->0->60->8->2->0->0,Tags->0->60->8->3->0->0,Tags->0->60->9->1->0->0,Tags->0->60->9->2->0->0,Tags->0->60->9->3->0->0,Tags->0->72->3->2->0->0,Tags->0->72->3->3->0->0,Tags->0->72->3->4->0->0,Tags->0->72->4->1->0->0,Tags->0->72->4->2->0->0,Tags->0->72->4->3->0->0,Tags->0->72->5->1->0->0,Tags->0->72->5->2->0->0,Tags->0->72->5->3->0->0,Tags->0->72->6->1->0->0,Tags->0->72->6->2->0->0,Tags->0->72->6->3->0->0,Tags->0->72->7->1->0->0,Tags->0->72->7->2->0->0,Tags->0->72->7->3->0->0,Tags->0->72->8->1->0->0,Tags->0->72->8->2->0->0,Tags->0->72->8->3->0->0,Tags->0->72->9->1->0->0,Tags->0->72->9->2->0->0,Tags->0->72->9->3->0->0,Tags->0->72->10->1->0->0,Tags->0->72->10->2->0->0,Tags->0->72->10->3->0->0,Tags->0->72->11->1->0->0,Tags->0->72->11->2->0->0,Tags->0->72->11->3->0->0,Tags->0->72->12->1->0->0,Tags->0->72->12->2->0->0,Tags->0->72->12->3->0->0,Tags->0->72->13->1->0->0,Tags->0->72->13->2->0->0,Tags->0->72->13->3->0->0,Tags->0->72->14->1->0->0,Tags->0->72->14->2->0->0,Tags->0->72->14->3->0->0,Tags->0->72->15->2->0->0,Tags->0->72->15->3->0->0,Tags->0->72->15->4->0->0,Tags->0->72->16->2->0->0,Tags->0->72->16->3->0->0,Tags->0->72->16->4->0->0,Tags->0->72->17->1->0->0,Tags->0->72->17->2->0->0,Tags->0->72->17->3->0->0		Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Non-Text Contrast		Passed		Please verify that all graphical elements need to have a contrast ratio of at least 3:1 against adjacent colors.		Verification result set by user.

		47						Guideline 2.1 Make all functionality operable via a keyboard interface		Server-side image maps		Passed		No Server-side image maps were detected in this document (Links with IsMap set to true).		

		48						Guideline 2.4 Provide ways to help users navigate, find content, and determine where they are		Headings defined		Passed		Headings have been defined for this document.		

		49		1,3,5,18		Tags->0->2,Tags->0->15,Tags->0->23,Tags->0->80		Guideline 2.4 Provide ways to help users navigate, find content, and determine where they are		Outlines (Bookmarks)		Passed		Heading text and bookmark text do not match.		Verification result set by user.

		50				MetaData		Guideline 2.4 Provide ways to help users navigate, find content, and determine where they are		Metadata - Title and Viewer Preferences		Passed		Please verify that a document title of Evidence review: The effect of education programs on violence, crime, and related outcomes, Executive Summary is appropriate for this document.		Verification result set by user.

		51				MetaData		Guideline 3.1 Make text content readable and understandable.		Language specified		Passed		Please ensure that the specified language (en) is appropriate for the document.		Verification result set by user.

		52				Pages->0,Pages->1,Pages->19		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed				Verification result set by user.

		53				Doc->0		Guideline 3.2 Make Web pages appear and operate in predictable ways		Change of context		Passed		An action of type Go To Destination is attached to the Open Action event of the document. Please ensure that this action does not initiate a change of context.		Verification result set by user.

		54						Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Formulas		Not Applicable		No Formula tags were detected in this document.		

		55						Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Forms		Not Applicable		No Form Fields were detected in this document.		

		56						Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Other Annotations		Not Applicable		No other annotations were detected in this document.		

		57						Guideline 1.2 Provide synchronized alternatives for multimedia.		Captions 		Not Applicable		No multimedia elements were detected in this document.		

		58						Guideline 1.3 Create content that can be presented in different ways		Form Annotations - Valid Tagging		Not Applicable		No Form Annotations were detected in this document.		

		59						Guideline 1.3 Create content that can be presented in different ways		RP, RT and RB - Valid Parent		Not Applicable		No RP, RB or RT elements were detected in this document.		

		60						Guideline 1.3 Create content that can be presented in different ways		Correct Structure - Ruby		Not Applicable		No Ruby elements were detected in this document.		

		61						Guideline 1.3 Create content that can be presented in different ways		THead, TBody and TFoot		Not Applicable		No THead, TFoot, or TBody elements were detected in this document.		

		62						Guideline 1.3 Create content that can be presented in different ways		Correct Structure - Warichu		Not Applicable		No Warichu elements were detected in this document.		

		63						Guideline 1.3 Create content that can be presented in different ways		Correct Structure - WT and WP		Not Applicable		No WP or WT elements were detected in the document		

		64						Guideline 1.3 Create content that can be presented in different ways		Article Threads		Not Applicable		No Article threads were detected in the document		

		65						Guideline 1.3 Create content that can be presented in different ways		Identify Input Purpose		Not Applicable		No Form Annotations were detected in this document.		

		66						Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Images of text - OCR		Not Applicable		No raster-based images were detected in this document.		

		67						Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Content on Hover or Focus		Not Applicable		No actions found on hover or focus events.		

		68						Guideline 2.1 Make all functionality operable via a keyboard interface		Character Key Shortcuts		Not Applicable		No character key shortcuts detected in this document.		

		69						Guideline 2.2 Provide users enough time to read and use content		Timing Adjustable		Not Applicable		No elements that could require a timed response found in this document.		

		70						Guideline 2.3 Do not design content in a way that is known to cause seizures		Three Flashes or Below Threshold		Not Applicable		No elements that could cause flicker were detected in this document.		

		71						Guideline 2.5 Input Modalities		Label in Name		Not Applicable		No Form Annotations were detected in this document.		

		72						Guideline 2.5 Input Modalities		Pointer Cancellation		Not Applicable		No mouse down events detected in this document.		

		73						Guideline 2.5 Input Modalities		Motion Actuation		Not Applicable		No elements requiring device or user motion detected in this document.		

		74						Guideline 2.5 Input Modalities		Pointer Gestures		Not Applicable		No RichMedia or FileAtachments have been detected in this document.		

		75						Guideline 3.3 Help users avoid and correct mistakes		Required fields		Not Applicable		No Form Fields were detected in this document.		

		76						Guideline 3.3 Help users avoid and correct mistakes		Form fields value validation		Not Applicable		No form fields that may require validation detected in this document.		

		77						Guideline 4.1 Maximize compatibility with current and future user agents, including assistive technologies		4.1.2 Name, Role, Value		Not Applicable		No user interface components were detected in this document.		

		78						Guideline 4.1 Maximize compatibility with current and future user agents, including assistive technologies		Status Message		Not Applicable		Checkpoint is not applicable in PDF.		
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