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ACRONYMS
BEQAD

Basic Education Quality Assurance Department

COVID-19

coronavirus disease

CPD

Continuing Professional Development

CTLRD

Curriculum, Teaching and Learning Resources Department (REB)

CWPM

Correct Words Per Minute

DDE

District Director of Education

DEO

District Education Officer

DOS

Dean of Studies

EGRA

Early Grade Reading Assessment

ESAD

Examinations, Selection, and Assessment Department (REB)

ESSP

Education Sector Strategic Plan

FY

Fiscal Year

GOR

Government of Rwanda

GRN

Global Reading Network

IR

Intermediate Result

KRC

Kinyarwanda Reading Camp

LARS

Learning Assessment in Rwandan Schools

LTM

Learning and Teaching Materials (see TLM)

MEL

Monitoring, Evaluation, and Learning

MINALOC

Ministry of Local Government

MINEDUC

Ministry of Education

NCPD

National Council of Persons with Disabilities

NQT

Newly Qualified Teacher

NRTT-SL

National Reading Training Team (School Leader Training)

NRTT-TT

National Reading Training Team (Teacher Training)

NUDOR

National Union of Disability Organizations in Rwanda

ORF

Oral Reading Fluency

REB

Rwanda Education Board

RSL

Rwanda Sign Language

SGAC

School General Assembly Committee

SEI

Sector Education Inspector

TDM

Teacher Development and Management and Career Guidance and
Counseling Department (REB)
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TLM

Teaching and Learning Materials (see LTM)

TOT

Training of Trainers

TTC

Teacher Training College

UDL

Universal Design for Learning

URCE

University of Rwanda College of Education

VSO

Voluntary Service Overseas
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SECTION 2

ACHIEVEMENTS AND DISCUSSION
OF MAJOR ACTIVITIES
A. OPERATIONAL ACTIVITIES
Recruitment. During the reporting period, the project transitioned the Director of Early Grade Reading
Coordination (seconded to the Rwanda Education Board, or REB) to the position of Special Projects
Director. Additionally, the project onboarded a new MEL Advisor, Data Collection Advisor, Short-Term
Sustainability Specialist, District Advisor – Kayonza, National Research Specialist, and a Short-Term
District Advisor. The project also transitioned the District Advisor – Musanze to serve as District
Advisor – Nyarugenge.
Procurement and logistics. During the reporting period, the project completed or advanced several
significant procurements and distributions, including those described below.
•

Procurement.
— P1 textbooks. Due to machine maintenance issues, the subcontractor responsible for the printing
of P1 textbooks was not able to complete their printing, binding, and delivery per the agreed
upon schedule. However, at the time of the COVID-19 lockdown (mid-March), the textbooks
were ready for delivery to the Soma Umenye warehouse, and they will be delivered following
the lifting of the lockdown.
— P2 textbooks. During the second quarter of FY2020, the printer responsible for the printing of P2
textbooks delivered the small remaining quantity (51 textbooks).
— Decodable readers. During the reporting period, the printing, delivery, and quality assurance of
approximately 3.3 million decodable readers was completed.
— Leveled readers. In this quarter, the project continued to engage local publishers for the provision
of P2/P3 supplementary readers. During the reporting period, the project received 115
complete sets of titles that are destined for Rwanda’s 2,546 public and government-aided
schools. This is in addition to the 73 sets received during Quarter 1. The project engaged two
additional local publishers during the reporting period for the provision of five titles. Soma
Umenye will deliver a set of 198 P2/P3 readers to each target school once schools re-open. Due
to COVID-19, the review, printing, reception, and quality assurance of supplementary readers
has been delayed.
— Braille readers. In December, the project released an RFP for the production of accessible digital
supplementary readers. A technical evaluation committee has evaluated the proposals and
selected a vendor. The project plans to engage the selected vendor early in Quarter 3.
— Remediation materials. In March 2020, the project subcontracted multiple vendors to print
teacher’s guides and big books for the Kinyarwanda Reading Camp. While the project has
received the big books, the lockdown has prevented the project from exercising final quality
assurance of the received printed materials. Additionally, the project was not able to green light
printing of the Kinyarwanda Reading Camp teachers’ guides prior to the lockdown.

•

Distribution.
— Supplementary and decodable readers. In the second quarter of FY2020, the project engaged a
third-party logistics firm for the distribution of P2/P3 leveled readers, decodable readers, and
P2/P3 Andika Rwanda readers. Additionally, the project continued the distribution of P1
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—

—

—

supplementary readers. During the quarter, the project completed the distribution of the
materials to Rwanda’s 2,546 public and government-aided schools, however, at the time of the
COVID-19 lockdown, the reconciliation and remediation efforts to finalize distribution were
ongoing. Following the end of the lockdown, the project will establish a plan to conduct a global
remediation effort to ensure appropriate distribution of materials.
Decodable readers. Prior to the government of Rwanda’s March 14 announcement of remote
working guidelines, the project was working to pick and pack the second phase of decodable
readers. However, given the large engagement of casual laborers, the project decided to cease
distribution preparations following the announcement to prevent the transmission of COVID19.
Decodable storage containers. At the beginning of January 2020, the project procured decodable
storage containers and services to deliver them. At the end of March, the project was informed
that the delivery of the decodable storage containers had arrived at the port in Dar es Salaam,
and the project is working with the freight forwarder to determine a contingency plan for the
temporary storage and unloading of the decodable storage containers in light of COVID-19.
Bookshelves. The project has continued to work closely with the third-party logistics firm
responsible for the distribution and assembly of bookshelves and has engaged in multiple
conversations with them regarding their performance. At the time of the school closures due to
COVID-19, the third-party logistics firm was on track to complete distribution, assembly, and
correction in Eastern and Southern Provinces before the end of the quarter. However, given the
closure of the schools, it is impossible for them to complete distribution per the revised
schedule.

COVID-19 planning. During March, Soma Umenye responded to the COVID-19 pandemic as follows:
•
•
•
•
•
•
•
•
•
•

Introduced hand washing facilities and sanitizer points at the entrance to the office a sanitizer within
the office.
Observed social distancing from early March.
Introduced remote work from 16 March 2020.
Closed the office completely from 23 March 2020.
Trained all staff to make use of Microsoft Teams.
Introduced senior management team WhatsApp groups to streamline communication.
Introduced a daily senior management team meeting to co-ordinate activity.
Developed a revised workplan to identify the impact of COVID-19 on planned delivery and plans to
work.
Re-structured the organizational chart to create smaller portfolios to manage delivery of activities
remotely.
Engaged selected international short-term international experts to support activities remotely where
that enabled work to continue.

B. TECHNICAL ACTIVITIES
B1. IR 1: CLASSROOM INSTRUCTION IN EARLY-GRADE READING IMPROVED
Sub-IR 1.1: Evidence-based, gender-sensitive early-grade reading materials available and
used
1.1.1. Ensure student access to essential core materials

SOMA UMENYE QUARTERLY PROGRAM REPORT | 5

Distribute leveled readers (including Andika Rwanda readers). During this reporting period, the project
managed the delivery of 65 titles of P1 leveled readers, 24 titles of the 2018 Andika Rwanda readers, and
30 titles of the 2019 Andika Rwanda readers to Rwanda’s 2,546 schools.
Soma Umenye plans to distribute 208 P2 and P3 leveled readers; the first batch of 73 titles was
distributed in January 2020, the second batch of 101 titles was distributed in March 2020, and 14 titles
remained undistributed as at the end of the quarter. In advance of leveled reader distribution, Soma
Umenye manages a regular quality assurance process and delivers minor corrective action. Further
quality assurance has been delayed due to the COVID-19 lockdown.
During this quarter, the project engaged two local publishers to print and deliver five additional titles
(this action was required because one of the originally contracted publishers could not commit to
printing their books in Rwanda). During the final review of these 10 books, Soma Umenye realized that
two of the REB-approved titles were incorrectly levelled and therefore were not included in the final
procurement. However, as P2 and P3 classroom libraries will be receive 15 Andika Rwanda readers
from the 2019 competition, Soma Umenye will have delivered more than 100 readers to each P2 and P3
classroom (in target schools) when full distribution is completed.
Distribute decodable readers. During the reporting period, the printing, delivery, and quality assurance of
approximately 3.3 million decodable readers was completed. Schools received the first four books, each
with two decodable stories covering the first eight consonants in the P1 Kinyarwanda curriculum. The
second phase of decodable readers was still undergoing pick/pack at the warehouse at the time of the
COVID-19 lockdown when activities were put on hold.
Procure and deliver plastic tubs (for decodable readers). The plastic storage containers were in various
stages of transit at the end of the reporting period. Receipt of the shipments is underway, with delays
due to the COVID-19 lockdown.
1.1.3. Develop and distribute instructional materials for remediation program
Develop instructional materials. During Quarter 2, the project engaged REB to revise the Kinyarwanda
reading camp (KRC) instructional materials based on feedback from the pilot conducted in the previous
quarter. The revision process began with a workshop to reflect on the KRC pilot that involved REB
representatives, teachers, school leaders, and Soma Umenye staff who were involved with the pilot.
Input from the workshop was then integrated into the instructional materials as well as the overall
reading camp program design, and submitted to REB for review.
Print and distribute the remediation materials (teacher’s guides and big books). After receiving REB validation
of the revised instructional materials, the project began the procurement of materials to support the
reading camp expansion to all schools nationwide (originally planned for the April school holidays). In
March, the first batch of big books was received from local printers at the Soma Umenye warehouse.
However, the quality assurance of the big books and the printing of the teachers’ guides were
postponed due to the COVID-19 lockdown. The process of printing, quality assurance, and distribution
will be resumed after the lockdown is lifted, so that the books are available for post-COVID-19
Kinyarwanda reading camp activities.
1.1.4. Digitize Soma Umenye-supported materials
Support REB’s digital materials platform. By the end of the reporting period, the majority of the P1-P3
uncopyrighted Kinyarwanda instructional materials were uploaded to REB’s eLearning platform, located
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Soma Umenye developed a plan to produce radio lessons, including a revised scheme of work for P1-P3
Kinyarwanda content aligned with the curriculum. Based on data about the extent to which Term 1
content had been covered in sampled schools, the project determined to begin radio lessons with a
review of Term 1 content, before proceeding to new content. The scheme of work was submitted to
REB for review and validation.
Following validation, Soma Umenye developed initial scripts for radio lessons, which were then recorded
and edited in-house and submitted to REB for review and validation. At the end of the reporting period,
the first lessons were validated by REB and submitted to the selected radio station for broadcast. The
production of radio lessons will continue during school closures. A plan for monitoring penetration and
impact of the digital lessons, will be developed in the next quarter, and will support ongoing
improvement of the radio lessons.
1.1.5. Adapt Kinyarwanda learning materials for blind and deaf children
Support REB to create an online repository for inclusive education materials. During Quarter 2, the project
continued to collect REB-validated inclusive education materials and submit them to REB for inclusion
on REB’s eLearning portal to be accessed by teachers and development partners. The project engaged
with the REB ICT department on a final file structure for the materials within REB’s online eLearning
portal, and the project will continue to follow up to determine when the submitted materials will be
uploaded and available on the portal.
Support REB to map current and future inclusion activities. In Quarter 2, Soma Umenye continued to
support REB in mapping current and future inclusion activities, with additional partner activities
identified and added to the mapping. Soma Umenye also conducted further analysis of the mapping, by
aligning activities with the goals and sub-goals of the Special Needs and Inclusive Education Policy. This
analysis was not shared during the quarter as planned, due to infrequent meetings of the Inclusive
Education Technical Working Group. Soma Umenye will advocate for a meeting at the earliest possible
time.
During this quarter, Soma Umenye was elected as co-chair of the RENCP Equity and Inclusion Working
Group. Soma Umenye collaborated with the other co-chair, VSO, to strategize around the direction of
the working group for 2020, and its relationship with the REB-chaired technical working group. As it
relates to this specific activity, Soma Umenye, together with VSO, will use its position as co-chair of the
RENCP working group to further drive the mapping, which will allow the REB technical working group
to focus meetings on strategic discussion and decision making rather than partner updates. The RENCP
working group will also advocate for more frequent REB technical working group meetings on inclusion,
as well as for a costed analysis of special needs education policy progress.
Support the National Council of Persons with Disabilities (NCPD) to finalize the Rwanda Sign Language (RSL)
dictionary. During this quarter, Soma Umenye convened an RSL steering committee meeting with NCPD,
Rwanda National Union of the Deaf, and VSO to get an update on the status of the RSL dictionary. The
meeting revealed some challenges. Afterwards, Soma Umenye reflected on how to best support the
group in order to build on the momentum of the work already accomplished (primarily the collection of
all data for the signs and the mapping of linguistic features of RSL). Soma Umenye continues to have
discussions with NCPD to determine the best course of action moving forward and to support NCPD
to deliver on their commitment to have a validated RSL during quarter 3.
Adapt the Soma Umenye-supported textbook for blind and deaf children, if appropriate. During this quarter,
Soma Umenye reflected on input and observations from special schools and model inclusive schools
regarding the adaption of Soma Umenye-supported textbooks. Soma Umenye also attended a
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REB/UNICEF workshop on the efforts being made to convert a P1 English textbook into an accessible
digital textbook for students with and without disabilities.
Adapt the 2019 Andika Rwanda books for blind children. In Quarter 2, Soma Umenye continued to work
closely with the National Union of Disability Organizations in Rwanda (NUDOR) to transcribe and print
Andika Rwanda 2018 and 2019 books in braille. During this quarter, Soma Umenye received draft
versions of all 54 titles in braille. Upon discussion with REB and, following a specific request from REB’s
director general, Soma Umenye worked closely with the head of the Curriculum, Teaching and Learning
Resources Department (CTLRD) to draft a proposal to support the facilitation of a national workshop
to standardize and validate, for the first time, a Kinyarwanda braille code. In addition, this workshop
would also agree upon standards for printing braille materials.
Prior to the national lockdown, Soma Umenye solicited feedback on the workshop proposal from key
stakeholders including the Rwanda Union of the Blind, NUDOR, and the special needs and inclusive
education department within the University of Rwanda, College of Education (URCE). During this
workshop, it is expected that participants will revise (as necessary) and validate the 54 draft Andika
Rwanda titles in braille as a practical application of the standardized Kinyarwanda braille code. While the
first part of the workshop was scheduled for March 23, it was delayed due to the COVID-19 lockdown.
As this workshop cannot be conducted virtually, Soma Umenye will reschedule for when the ban on
workshops/large gatherings has been lifted.
Adapt the 2018 and 2019 Andika Rwanda books for deaf children. During this quarter, Soma Umenye took
steps towards finalizing the procurement process with an organization to adapt the 2018 and 2019
Andika Rwanda books. The adaptations will follow Universal Design for Learning principles that present
information to students in a variety of ways, making them more universally accessible for children with
and without disabilities. For example, the books will include written text, narrated text, Rwanda Sign
Language video, interactive reading comprehension questions, and a vocabulary glossary.
Pilot Orbit reader. Following a disability inclusion event with the U.S. Ambassador, Soma Umenye
prepared a short technical brief for USAID on a variety of technology options to support the literacy of
students who are blind. The option of refreshable braille devices (Orbit readers) was featured in the
brief. Soma Umenye had planned to pilot this device in selected schools for the blind in Rwanda during
Term 2. However, the piloting is delayed due the national lockdown due to COVID19.
1.1.6. Support REB to better manage its book supply chain
Develop a training course to enable REB to develop a book supply chain guide. In Quarter 2, project staff
developed the draft supply chain guide. However, the development of the training module was retimed
to allow staff to focus on the production, quality assurance, and distribution of instructional materials.
The project will finalize the training course during Quarter 3.
Hold book supply chain workshop with REB. This activity will be retimed after the lifting of the COVID-19
lockdown.
Provide agreed-upon training support to REB’s quality assurance team. This activity will be rescheduled after
the lifting of the COVID-19 lockdown.
Provide updated instruments for the REB print quality assurance team. This activity will be retimed to
Quarter 4, after the training is conducted.
1.1.7. Promote the use of Soma Umenye–supported books in schools and at home
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Deliver the National Reading Campaign. During Quarter 2, project staff supported the Soma Rwanda
platform, in collaboration with MINEDUC and development partners, to launch a year-long National
Reading Campaign. The aim of the campaign is that by the end of 2020, all children in the early grades
will read well enough to reach the required benchmarks, and early grade reading is made a national and
urgent priority at all levels. The campaign is divided into three phases, the first phase beginning in this
quarter focused on “Books in Schools!” and had an aim to ensure that stakeholders understand the new
performance benchmarks, know how to support children to achieve them, and promote the use of
supplementary readers to make time for reading in school and at home. As part of the National Reading
Campaign, USAID Soma Umenye will promote messaging through social media and community radio.
For the launch, an event was held in Burera District (Northern Province) with the MINEDUC
permanent secretary officiating, along with USAID’s mission director. A ribbon was cut to officially open
the campaign, and guests were invited to view a classroom library and to listen as parents read to and
with their children.
Sub-launch events happened in all districts of Rwanda. Each launch event was hosted by local
government officials, with the mayor or his/her representative hanging the Make Time for Reading
campaign banner in a prominent location. A MINEDUC representative was also present in each district,
to share key messages of the campaign and encourage parents, whether literate or illiterate, to find time
for their children to read. Each district’s Andika Rwanda 2018 and 2019 winners were recognized and
awarded during the events.
Please see Annex E for the National Reading Campaign launch report.
Following the launch of the National Reading Campaign, Soma Umenye staff collaborated with
MINEDUC/REB and development partners, through Soma Rwanda,1 to plan for additional Phase 1
campaign activities. Several partners hosted events in late February and early March, including the
celebration of the International Mother Language Day, hosted by the Rwanda Academy of Languages and
Culture in Kirehe District, Eastern Province. A schedule of activities related to the campaign was
maintained on the Soma Rwanda literacy calendar, and can be accessed here:
https://rwandareads.rw/soma-rwanda-literacy-promotion-calendar-2.
USAID Soma Umenye planned to support the campaign literacy messages through local meetings with
parents and community members in the last weeks of the second school term. These meetings aimed
celebrate the decodable readers, requesting parents to make time for reading: at least 15 minutes per
day. The meetings also aimed to inform parents on LEGRA activities, reading benchmarks, and the
Kinyarwanda reading camps planned for the school holidays. However, the school closures and
lockdown for COVID-19 postponed these events and they will be considered in Quarter 3, based on
the timing for reopening schools.
During Quarter 2, Soma Umenye staff also oversaw the development of campaign materials to support
the National Reading Campaign, including a complete audio identity (campaign jingle, song, and
animation). The finalization of some materials was delayed due to social distancing guidelines for
COVID-19 mitigation, but will be continued in Quarter 3.
Support dissemination of REB’s LTM guide. REB’s LTM guide was incorporated into the School Library
Guide as well as the training handbook for School Leaders Module 3 training.
1

In 2019, the Rwanda Reads Steering Committee took a decision to change the platforms name to use the
Kinyarwanda translation: Soma Rwanda.
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education officials, and district education officials to provide regular coaching support through
communities of practice focused on improving evidence-based reading and writing instruction.
Develop community of practice materials. To support the school-based coaches and SEIs, the project
committed to develop and distribute print and video materials for use in facilitating effective
communities of practice. During Quarter 2, the following materials were developed:
1. Early Grade Kinyarwanda Reading Community of Practice Guidelines for School Leaders and Sector
Education Inspectors. The guidelines outline the planning process and the particular roles and
responsibilities of key players in establishing, managing, and sustaining the communities of practice.
School leaders were oriented on the guidelines during the Module 3 training for school leaders, and
each school leader was provided with a copy of the guidelines.
2. Videos on effective coaching and communities of practice. During Quarter 2, the project began
development of three videos to support effective coaching and communities of practice. The videos
cover model lessons, coaching practice and strategies, and community of practice at the school and
sector level. Scripts were developed for each video and filming was set to take place in March, but
was delayed due to the COVID-19 lockdown and school closures. The activity will be resumed after
the lift of the lockdown.
3. LEGRA videos. Two videos were developed to support LEGRA implementation and supplement faceto-face training activities, including 1) The LEGRA Process, and 2) Administering LEGRA. The videos
will be used by school-based coaches and SEIs during communities of practice to prepare teachers
for LEGRA administration. The videos have been validated by REB and will be shared with USAID
for approval. The use of the videos was postponed due to the school closures, and the revised plan
will be determined by the project’s back to school strategy following the end of the lockdown.
4. Classroom library videos. The project supported REB to develop 13 videos on classroom library
management, which will be used in communities of practice to provide additional support to
teachers on classroom library management. The full list of videos is presented in Exhibit 3.
1.2.4. Digitize REB’s Kinyarwanda language pre-service and in-service courses to facilitate
continuous professional development
No activities in this quarter.
1.2.5. Support REB to implement a sustainable model of continuing professional
development (CPD) and coaching
Soma Umenye’s goal of establishing a sustainable model of CPD and coaching to support early grade
reading will be taken forward in Quarter 3 with a concept note presented to USAID and REB.
However, some planning related to informing the model has taken place during Quarter 2 with the draft
planning for a Soma Umenye study into teacher behavior and coaching. In addition, Soma Umenye’s back
to school concept, which will be expanded in Quarter 3, will provide improvements to the structure,
sequence and communication of the community of practice and coaching plan and the relationship
between the two processes.
1.2.6. Conduct pilot of Universal Design for Learning (UDL) instructional strategies
Prepare teachers in treatment group to implement the UDL approach. In Quarter 2, at the beginning of Term
1, Soma Umenye conducted a four-day training for 25 pilot teachers, head teachers, and SEIs who will be
part of the UDL pilot in Gicumbi District. The goal of the training was to provide participants with an
understanding of (1) inclusive education; (2) UDL principles; (3) how to apply UDL to reading
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instruction, looking specifically at the five components of literacy (phonics, phonemic awareness,
vocabulary, reading comprehension, and fluency) and writing; (4) how to use local materials to support
the application of UDL in the classroom; and (5) inclusive classroom management strategies. During the
last two days of the training, teachers had the opportunity to practice incorporating UDL reading
strategies into lessons from the teacher’s guide and delivering them to their head teachers and fellow
teachers. The teachers were very engaged during the sessions where they made tactile materials,
practiced delivering UDL lessons, and discussed questions in small groups.
Data from the training reveal that 100% of the participants found the training to be either very useful
(85%) or useful (15%). Additionally, teachers feel more prepared to teach students who are struggling in
their classrooms after the training, and teachers reported feeling more comfortable using many of the
inclusive teaching strategies, including visual schedules, think-pair-share, thumbs up when you know,
small group instruction, and letter cards. A pre-/post-training test was administered to all training
participants, which consisted of 10 multiple choice questions related to UDL, inclusive education, and
the ability of all children to learn to read, among other items. The post-test average score was 9/10
questions correctly answered, which was a statistically significant increase from the pre-test value (6/10
questions correctly answered).
Establish UDL coaching system. During Quarter 2, Soma Umenye reviewed current classroom
observation/coaching forms and, for the pilot schools, made slight revisions to ensure that UDL
principles were captured. For the observation forms, the revisions added specific questions to
determine whether teachers are using strategies as taught during the UDL training. For coaching forms
used by head teachers, two questions were added, as described below.
•

•

For class observations. Did the teacher use inclusive teaching approaches, including multiple means of
engagement (e.g., visual schedules, morning meetings), multiple means of representation (e.g., thinkpair-share, small group work, use of manipulatives), and multiple means of action/expression (e.g.,
ticket out the door, pointing/speaking/writing).
For conferencing with the teacher. How could the teacher make this lesson more inclusive in the
future? Note: give the teacher time to answer this question first. If the teacher struggles to provide
concrete responses, you can prompt them with additional questions, such as: (1) What materials
could be added in future lessons or how could the use of these materials more actively involve
students? (2) How could you incorporate small group work into future lessons? (3) What are some
other ways that you can assess student understanding besides choral response or calling on a
specific student? (4) Reflect on how much of the lesson was focused on teacher talking compared to
students talking or working together. Could this be changed in future lessons?

During the Term 1 lesson observations by Soma Umenye staff, head teachers were invited to join and
observe the process. After the observation, the Soma Umenye staff sat with the teacher and head
teacher to debrief. During this debrief, Soma Umenye staff modeled effective coaching practices for both
teachers and head teachers, such as getting teachers to take notes, identifying specific strategies for the
teacher to try, referring back to the student textbook and teacher’s guide during the debrief session,
and asking probing questions. Additional details about these coaching sessions can be found in Annex B.
During this quarter, Soma Umenye also drafted a virtual coaching schedule for pilot teachers, including
targeted WhatsApp messages to head teachers and teachers and a plan for Soma Umenye staff to
conduct structured coaching phone calls with teachers. The WhatsApp messages will fall into three
categories:
•

General. These cover a wide variety of UDL and classroom management strategies
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—

•

•

Example: Turn and talk tip! This week, try using turn and talk two times in each lesson. Ask
students to talk in small groups for 10 seconds about other words that have the target sound.
Or, before calling on students to give an answer to a question, ask them to confer with their
neighbor first. This might seem challenging at first, but you’ll be surprised how quickly learners
get used to the routine.
Reflection. These questions are designed to probe teachers and get them to think critically about
their own practice
— Example: Time to reflect! Which questions or activities in your lessons could be practiced in
small groups instead of with the whole classroom in unison?
Targeted. Messages that correspond to where teachers should be in the teacher’s guide
— Example: When you are introducing the letter “n” in written form this week, try distributing
multiple flashcards with the letter “n” to students seated in small groups. Depending on the
reading level of students in each group, you could ask them to read the words to each other,
identify the syllable that has the letter “n” in it, or count how many times they find the letter “n”
on the flashcards. Walk around the room and help those who are struggling, while using group
leaders to support.

Soma Umenye will implement this activity when schools re-open.

Identify students and teachers with disabilities in the pilot classes. During Quarter 2, Soma Umenye
finalized and delivered a proposal to the National Ethics Committee of Rwanda. The proposal
and presentation detailed Soma Umenye’s plan to conduct vision/hearing screenings and
administer the Washington Group Questions in the pilot classes in Gicumbi. Following the
presentation, Soma Umenye received conditional approval from the National Ethics
Committee. The committee approved the overall proposal and only requested one change on
the consent forms. Soma Umenye expects full approval once the committee reviews the
revised consent form. During the school closure period, Soma Umenye is finalizing preparations
and plans to administer the screenings and assessments once schools re-open.
Administer a baseline LEGRA to pilot classes at the start of Term 1. During Term 1, Soma Umenye
administered a baseline literacy assessment in the pilot schools in Gicumbi District and the control
schools in Rulindo District. Data analysis is ongoing and the data collected will be compared to data
from upcoming LEGRA assessments as well as an endline literacy assessment at the end of the school
year.
Support pilot teachers to deliver UDL instruction to students in Terms 1 and 2. In Quarter 2, Soma Umenye
conducted a weeklong site visit to all pilot classrooms. The main objectives of the visits were to (1)
conduct lesson observations for all pilot teachers; (2) debrief with pilot teachers; (3) debrief with head
teachers and model good coaching practices; and (4) facilitate a community of practice meeting. Overall,
every pilot teacher tried at least one new UDL strategy during the lesson observations. Some pilot
teachers had a very well-developed understanding of UDL, demonstrating excellent application in the
classroom, and this drove the approach to the community of practice at the end of the week where
these teachers served as role models for their colleagues. A complete report from Term 1 classroom
observations, and the community of practice, can be found in Annex B.
Administer an end-of-term LEGRA assessment at the end of Term 1 and Term 2. This activity is scheduled to
take place in Quarters 3 and 4.
Deliver a UDL refresher training. This activity is scheduled to take place in Quarters 3 and 4.

SOMA UMENYE QUARTERLY PROGRAM REPORT | 17

job description and imihigo to include comprehensive assessment activities. Soma Umenye will continue
to engage with MINEDUC and partners in this respect.
Coaching
Facilitate monthly support for coaches. Coaching is planned at the school level based on school activities
and need. Soma Umenye staff provide support as needed, based on request or monitoring data. In
response to the March monitoring report, a plan was proposed for Soma Umenye staff to conduct field
visits within the same month, before the end of Term 1, however this was postponed to Quarter 3 due
to conflicting school-level activities, including LEGRA preparation and administration.
Create videos to model effective coaching and communities of practice. During Quarter 2, the project began
development of three videos to support effective coaching and communities of practice. The videos
cover model lessons, coaching practice and strategies, and community of practice at the school and
sector level.
For each video, the project developed scripts, identified shooting locations, and contacted the education
stakeholders who should be involved in the shooting process, including SEIs, head teachers, deans of
studies, and students. The shooting was set to take place in mid-March but was interrupted by the
lockdown. The activity will be resumed after it is lifted.
Distribute videos to coaches. This activity was postponed to Quarter 3, based on the retiming of the video
production.
Provide refresher training for coaches. No activity in this quarter.
Design virtual coaching pilot. During Quarter 2, Soma Umenye presented more detail about the project’s
virtual coaching pilot to USAID at a check-in meeting. The project will develop a delivery plan in
collaboration with REB during Quarter 3.
Sub-IR 1.4: Schools’ and teachers’ use of student assessment results improved
1.4.1. Support teachers to conduct formative assessment
Support teachers to conduct formative assessment. In Quarter 2, the School Leaders Module 3 training
included content showing school leaders how to (1) support teachers to conduct formal formative
assessment and (2) share assessment results with parents. Additionally, in February, the refresher
training for P1-P3 Kinyarwanda teachers included training on conducting formative assessment. In both
of these activities, trainees were oriented on the approved reading benchmarks for Kinyarwanda,
including how the benchmarks are used to measure children’s reading progress.
1.4.2. Support REB to implement comprehensive assessment in P1, P2, and P3
Kinyarwanda classrooms
Scale up of LEGRA to all districts in Rwanda
Following the successful LEGRA pilot in Quarter 1, Soma Umenye made a LEGRA expansion plan for
2020, which included a workshop to revise LEGRA tools, a training of trainers, a training of P1-P3
Kinyarwanda teachers, and support visits to schools during pre-assessment, assessment, and post
assessment meetings and activities.
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Develop LEGRA tools. In January, Soma Umenye, in collaboration with REB, held a workshop to update
the LEGRA tools, including revising the assessment tools for end-of-term implementation (Term 1 and
Term 2), updating data collection tools for class-to-district reporting, and developing a LEGRA guide to
support virtual training. The objectives of the workshop were as follows:
•
•
•
•

To develop test items for Term 1 and 2 assessment forms for P1, P2, and P3 aligned to the draft
term benchmarks and cut scores;
To develop LEGRA data collection templates for classroom, school, sector and district levels;
Review and revise the LEGRA training module based on LEGRA pilot feedback;
Validate the LEGRA training manual with REB.

Following the workshop, the LEGRA instruments and data collection templates were validated by REB.
The LEGRA guide was drafted and continued to be revised following the workshop. In addition, Soma
Umenye collaborated with REB to draft and send a letter to districts informing them of the upcoming
LEGRA administration and request their cooperation in its implementation.
In response to COVID-19, with the uncertainty as to when face-to-face training could be considered
following any potential relaxing of lockdown, Soma Umenye has adapted plans to prepare P1-P3
teachers for LEGRA through a structured cascade training model utilizing an instructional video
demonstrating how to administer the LEGRA. The video will cover (1) preparing for the assessment, (2)
administering the assessment, and (3) marking the assessment and reporting results (at school, sector,
and district levels). A LEGRA guide was developed to supplement the instructional video, including the
addition of an overview of the reading benchmarks and explanation of the pre-assessment and postassessment meetings. Soma Umenye produced the LEGRA video in February and subsequently validated
by REB.
In March, the project printed and packaged LEGRA assessment forms, data reporting forms, and the
LEGRA guide. At the time of the school closures, the assessment and data reporting forms were in
Soma Umenye’s warehouse, and the guide was printed and awaiting delivery to the warehouse.
Deliver LEGRA training. To support LEGRA implementation, Soma Umenye plans to engage its district
advisors in the delivery and monitoring of LEGRA with Soma Umenye staff and REB officials acting as
“supercoaches” during district LEGRA implementation. These supercoaches, allocated to specific
districts will work closely with Soma Umenye district advisors, district education staff, sector education
staff, and head teachers in the district planning, delivery and reporting of LEGRA.
LEGRA delivery was set to begin mid-March. However, all of these activities were postponed as a result
of the COVID-19 lockdown and school closures. They will be retimed as part of the project’s back-toschool program in Quarter 3.
1.4.3. Collaborate with REB to create and implement sustainable model(s) of school-level
remediation for P2-P3 early grade reading students
Pilot selected model(s). In Quarter 1, Soma Umenye supported REB to pilot the Kinyarwanda reading
camp (KRC) as a remediation strategy for P1-P3 students who did not meet grade-level reading
benchmarks. Two districts — Kicukiro (an urban district) and Burera (a rural district) — were selected
to take part in the KRC pilot. These districts had also been a part of the earlier LEGRA pilot. A total of
20 schools (10 schools in each district) participated in the KRC pilot. Eligible students for KRC were
those who scored zero on the LEGRA pilot assessment. Participating schools implemented the
remediation pilot during the Term 3 break.
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struggling readers benefited from the remediation intervention and at the KRC reflection workshop held
in early February, it was agreed to scale up the KRC nationwide, in the holidays following Term 1.
Support implementation of resulting model. In February, Soma Umenye supported REB to hold a workshop
to review the KRC plan and instructional materials. The workshop included REB staff from three
departments (CLTRD, TDM, and ESAD), as well as MINEDUC inspectors, and six Kinyarwanda teachers
who participated in the KRC pilot. The main objectives of the workshop were as follows:
•
•
•

To reflect on KRC results, identify best practices and challenges from the pilot;
To review the KRC instructional materials (teachers’ guide, big books and teacher training modules);
To determine necessary revisions in the KRC materials and program design.

To begin the workshop, the teachers who had participated in the KRC pilot shared their experiences.
Next, workshop participants worked in groups to reflect and develop recommendations for the scale-up
of the intervention. Participants made the following recommendations for how to improve the KRC plan
and instructional materials:
•
•
•
•

•
•
•

There should be an accelerated program for P2 and P3 students who scored zero on the LEGRA,
and as a result find it difficult to follow remediation content for their grade level; for example, a P3
student who cannot read a P1 syllable.
Instructional time devoted to writing and decodable reading activities should be increased (and the
teacher’s guide should reflect this re-allocation of time).
Creative writing should not be included in the KRC because it is not taught in P1-P3 class; there is
no reason for the students to be remediated on something they did not study during class.
Case studies — which illustrate how to use LEGRA data to plan for KRC and how to determine the
most appropriate KRC activities — were used in the KRC training of teachers; however, they should
come from the teacher’s guide, contain only essential information (they were seen as too long), and
be concluded by a short summary of the purpose of the case study.
Special needs strategies should be added to the teacher’s guide in order to show how a teacher can
help children with special needs.
In the teacher-training module, time for practice should be increased to allow teachers to make
KRC hands-on materials.
The illustrations in big books should be above the text not mixed in the text.

Following the workshop, Soma Umenye revised the KRC instructional program and materials based on
these recommendations, and REB validated the package of KRC instructional materials (teacher’s guide,
four big books titles, and the KRC teacher training module). The materials were recommended to be
used by all schools for implementation of the KRC.
The training of trainers and training of teachers activities were planned for March, but were postponed
due to the COVID-19 lockdown. These activities will be retimed following the lift of the lockdown, and
as part of a broader back-to-school program.
B2. IR 2: SYSTEMIC CAPACITY FOR EARLY-GRADE READING INSTRUCTION
IMPROVED
Sub-IR 2.1: National advocacy mechanisms for early grade reading interventions
strengthened
2.1.1. Support GOR to promote best practices in early grade reading
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Support the implementation of the National Literacy Policy. The draft National Literacy Policy was submitted
to MINEDUC in Quarter 1, and Soma Umenye supported the drafting of the accompanying Cabinet
Paper, which was submitted to the Minister of Education in January. In February, the policy was still in
the Minister’s office for review at the time that the Government of Rwanda announced a cabinet
reshuffle which resulted in a new Minister of Education being appointed. When the policy is approved,
Soma Umenye will work with USAID education partners and other development partners to support
the implementation of the policy and support reporting on progress with the implementation of the
policy.
Hold contextualized GRN course for REB and MINEDUC staff. In Quarter 2, Soma Umenye identified a
consultant to develop a Rwandan early grade reading course, based on a course previously developed by
the Global Reading Network. This activity will begin in Quarter 3.
Support REB and/or MINEDUC staff to attend the Comparative International Education Society (CIES)
conference. During Quarter 2, the project prepared for three approved presentations to be made during
CIES with government counterparts. Due to the COVID-19 pandemic, the CIES conference was
restructured as an online conference. Soma Umenye will prepare to conduct presentations remotely.
The participation of government counterparts will depend on their availability according to the revised
schedule and ability to access to online conference.
Support REB and/or MINEDUC staff to attend the USAID Global Education Conference (GEC) in April 2020.
Soma Umenye invested in REB and MINEDUC participation at CIES rather than GEC in 2020. Two
Soma Umenye staff members were due to attend GEC in April 2020 but the conference was postponed
due to COVID-19.
Organize early grade learning conference No activity in Quarter 2.
2.1.2. Support the implementation of ESSP 3
Develop ESSP 3 dashboard. During Quarter 2, Soma Umenye proposed to refocus investment from the
proposed ESSP 3 dashboard to a Comprehensive Assessment Dashboard for the following reasons:
•
•
•

•

The ESSP, largely driven by donors, has not been a primary focus of MINEDUC or REB. As the aim
of Soma Umenye’s support to a dashboard is to give visibility to early grade reading, this goal is
unlikely to be realized through an ESSP dashboard.
Other development partners, such as the World Bank and UNICEF, have longer-term projects
investing in education ICT, including national dashboards.
Comprehensive assessment, established by cabinet resolution and taken forward actively by REB,
will impact every Rwandan school three times a year. The data will enable REB to report on quality
education resolutions made during the February 2020 National Leadership Retreat. As a result, the
Comprehensive Assessment Dashboard is more likely to provide visibility for early grade reading
data at a national level.
Soma Umenye is ESAD’s core partner supporting comprehensive assessment. Demonstrating
LEGRA assessment in 2020 should provide a prototype for REB to expand data access to a wider
comprehensive assessment dashboard.

Collaborate with BEQAD and inspectors on inspection forms. The inspectorate has been fully involved in the
development of LEGRA. The LEGRA assessment is co-delivered and coordinated by SEIs, and the
LEGRA process and tools form part of the SEIs’ toolkit. During Quarter 2, Soma Umenye continued
the preparation of LEGRA instruments initially in preparation for the LEGRA planned for March 2020,
which was postponed due to COVID-19. In addition, Soma Umenye began development of the tablet-
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MINEDUC Permanent Secretary Mulindwa Samuel, and Burera District Mayor Marie Chantal
Uwanyirigira.
As the children were presented with their awards, Permanent Secretary Mulindwa was moved by one of
the youngest award winners and commented, “If Divine can write such a story read by all students
countrywide, why not others? Parents and education leaders, this is a challenge for us to do the
needful.”
Across the country, during the district launch events for the National Reading Campaign, the 2018/2019
Andika Rwanda winners were recognized and awarded. Soma Umenye’s district advisors also used these
events to raise awareness of Andika Rwanda 2020, and each district hung a roadside banner and
displayed Andika Rwanda pull ups in prominent locations.
Throughout the quarter, the project took every opportunity to raise awareness on Andika Rwanda
2020. During the P1-P3 Kinyarwanda refresher training, Soma Umenye’s district advisors oriented
participants on the guidelines and competition timeline. Schools were instructed on their role to
organize a school-level jury by March 2020, in advance of jury activities planned in the April school
holidays.
Soma Umenye’s district advisors also distributed school posters and Andika Rwanda guidelines during
their school monitoring visits for TTCs, as some TTCs were noted to have not received the materials.
A WhatsApp group was created for SEIs in order to regularly update them about the competition
deadlines and prompt them to continue encouraging students to write quality stories.
Support evaluation of Andika Rwanda entries. It was planned that schools would form juries to select the
winning stories at school level in the last week of Term 1 (30 March – 3 April 2020). District level juries
were planned for the week of 13-17 April 2020. However, due to the COVID-19 lockdown, these
activities were postponed and will be retimed following the lockdown lift.
2.1.5. Support transition of key Soma Umenye activities to GOR ownership
Soma Umenye continues to focus on transition to government with each of its activities. During
Quarter 2, key transition activities included:
•
•

•
•
•

Developed plans to scale up LEGRA nationwide as part of REB’s comprehensive assessment plan.
Continued the series of development laboratories with the facilitation of the Kinyarwanda
instructional time lab. Actively engaged REB’s director general in the findings from the Kinyarwanda
instructional time laboratory and advocated for implementation of recommendations both in the
form of a revised head teacher imihigo and in REB’s response to the National Leadership Retreat
resolutions targeting education.
Developed a plan for REB to build capacity of its planning and development unit.
Provided technical assistance to improve LARS IV, including the development of a reading fluency
component.
Agreed to the co-development of an ESAD EGRA in 2020/21 to deliver a full EGRA and build
capacity of ESAD to include effective EGRA into LARS V in 2022.

Sub-IR 2.2: Student and teacher performance standards and benchmarks for early grade
reading applied
2.2.1. Develop term-specific student performance benchmarks
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2.4.1 Administer EGRA
No activities planned in Quarter 2.
2.4.2 Collaborate with REB to develop a plan to analyze and use national-level learner
performance data
Collaborate with REB to implement LARS Kinyarwanda assessment. In support of REB’s fourth national
sample-based learning assessment (LARS IV), the project facilitated the review and field-testing of draft
P3 Kinyarwanda instruments. In March, the project conducted an orientation session for REB and
MINEDUC staff who collected the pilot data. During the pilot, two sets of draft instruments were
piloted, in order to determine which set was best suited for LARS IV administration, based on the
quality and reliability of the instrument. The instrument testing was conducted in two districts, one rural
(Rulindo District, Northern Province) and the other urban (Gasabo District, Kigali City). In March, the
project shared a draft report with REB, highlighting key findings and recommendations from the
instrument testing exercise for their review and approval.
Please see Annex D for the Kinyarwanda assessment instrument pilot report shared with REB for
validation.
Sub-IR 2.5: Capacity of teacher training colleges (TTCs) to effectively prepare teachers of
early-grade reading increased
2.5.1. Support TTCs to develop teaching and learning materials
Develop TTC TLM. In Quarter 1, Soma Umenye supported REB to develop the tutor’s guide and
textbook for Kinyarwanda student teachers in TTCs. The TTC TLMs were aligned with the revised P1P3 Kinyarwanda instructional materials (teacher’s guide, read aloud storybooks and student textbooks).
In addition, the TLMs were designed to incorporate the early grade reading benchmarks, classroom
library management guide, and other early grade reading best practices in order to ensure that the
student teachers are effectively prepared to teach Kinyarwanda in early grades once they graduate.
In January, Soma Umenye worked with CTLRD to finalize the tutor’s guide and TTC student textbook
and then organized a meeting with TTC principals and dean of studies in order to orient them on the
materials and provide soft copies for immediate use. The printing of TTC TLMs will be done in
collaboration with the World Bank.
Deliver training to TTC tutors. The project had planned to begin development of the TTC training module
for Kinyarwanda tutors in Quarter 2. However, the consultant was unable to provide in-country
support to the activity due to the COVID-19 lockdown and will now provide remote support. Soma
Umenye will initiate discussion with REB on the best process for remote collaboration on the
development of the TTC training module for Kinyarwanda tutors.
2.5.2. Support REB to equip lower primary Kinyarwanda teachers with best practices in
early grade reading instruction
Train NQTs and re-deployed teachers in Soma Umenye training. Soma Umenye planned to conduct a training
for newly qualified and re-deployed teachers during Quarter 2. However, the training was delayed after
MINEDUC and REB recruitment and placement activities for newly qualified teachers was not
completed at the time expected. REB’s teacher recruitment process begun in December 2019 and the
selected candidates sat for exams in the same month. However, the process did not generate a sufficient
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number of candidates to fill the teaching vacancies. REB arranged a second round of recruitment, which
is still incomplete at the end of the reporting period. Because of the shift from subject teachers to
classroom teachers, there are more vacancies to fill than in previous years. As of March, Soma Umenye
estimates that of a total of 1,350 P1-P3 teaching posts that required new teachers, 850 have been filled
with NQTs and redeployed teachers leaving a further 500 vacancies that require recruitment.
Soma Umenye will deliver training to the 850 teachers as soon as practically possible post COVID-19.
Support REB to engage TTCs to mentor NQTs. No activity in Quarter 2.
2.5.3. Support TTCs to deliver inclusive education training
Conduct needs assessment. During Quarter 2, Soma Umenye reflected on the current Special Needs
Education curriculum for TTCs, as well as the potential capacity for TTC tutors to deliver this
curriculum. In parallel, Soma Umenye reflected on how inclusion could be woven into the overall TTC
curriculum. Soma Umenye will finalize a strategy, in conjunction with REB, during Quarter 3 and begin
implementing the strategy.
Train TTC tutors to implement new curriculum. No activity in this quarter.
Distribute books designed for blind and deaf students to TTCs. No activity in this quarter.
2.5.4. Build the capacity of TTC tutors to deliver early grade reading instruction to preservice and in-service teachers
Develop model for in-service training through TTCs. Soma Umenye supports REB’s aim to establish TTCs as
the home of ongoing in-service training and mentoring. Data shows that 60% of NQTs and re-deployed
teachers are placed in the 16 districts where TTCs are located, which will ease transport and create
opportunities for follow up mentoring and coaching. Soma Umenye will support TTCs to organize the
early grade reading foundation training for all NQTs and re-deployed teachers. TTC tutors have already
been trained as trainers and some were involved in developing the training modules. Soma Umenye is
discussing plans to conduct the training through TTCs with REB.
C. MONITORING, EVALUATION, AND LEARNING AND OTHER CROSS-CUTTING
ACTIVITIES
MEL 1. Conduct ongoing performance monitoring.
Collect and analyze data on USAID Soma Umenye performance with respect to its indicators. Soma Umenye
finalized the compilation and analysis on indicator performance. Soma Umenye also consolidated,
analyzed, and updated performance data collected on:
•
•
•

Participant training (school leaders training Module 3, training of trainers for refresher trainings of
P1, P2, and P2 Kinyarwanda teachers, and P1, P2, and P3 refresher trainings).
TLMs distributed in schools (P1, P2, and P3 supplementary readers).
School profile data 2020.

Coordinate school monitoring and lessons observation activities to monitor the fidelity of Soma Umenye
implementation. During Quarter 2, Soma Umenye organized an internal workshop to review the school
monitoring tools, reflect on past data collection challenges, and agreed upon ways to ensure data quality
during the next round of data collection. Staff reviewed and updated the tools, tested them in
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classrooms, revised and programmed them into SurveyCTO. The workshop also served as a refresher
training and orientation for new team members on the school monitoring protocol.
Produce summary reports of collected data on internal dashboard. In Quarter 2, Soma Umenye produced
summary reports from data collected during the school visits conducted in 150 sampled schools, as well
as annual school profile data. The team created visualizations to reflect performance and other project
information.
MEL 2. Implement data quality assurance procedures.
Carry out data quality assessments to verify data submitted for Soma Umenye indicators. In Quarter 2, Soma
Umenye conducted a regular systematic data quality assurance exercise of (1) proof of deliveries for
TLMs distributed and (2) new school profile data. Support documents for the planned USAID DQA in
April 2020 were prepared.
Monitor the quality of Soma Umenye activities as per quality benchmarks. On an ongoing basis, Soma Umenye
staff monitored the quality of implementation of project activities against established quality benchmarks.
In Quarter 2, the MEL team monitored the quality of implementation of the following activities:
•
•
•
•

Training of trainers for school leaders training
School leaders Module 3 training
Training of trainers for P1-P3 Kinyarwanda teachers refresher training
P1-P3 Kinyarwanda teachers refresher training

The monitoring reports with summary of findings and the recommendations to consider for the next
trainings for the activities above were shared with the project team.
MEL 3. Hold performance review and learning activities.
Conduct semi-annual performance monitoring review and learning workshops. Soma Umenye planned an
internal learning session for project teams, based on Quarter 2 school monitoring data. However, due
to COVID-19 lockdown, the planned review session was postponed and will be conducted remotely in
Quarter 3.
Hold annual learning workshop with REB and DEOs to discuss how data collected should inform next year’s
implementation. No activity planned in Quarter 2.
MEL 4. Report Soma Umenye data as required.
Submit quarterly performance data through the Development Information Solution portal. During Quarter 2,
Soma Umenye staff completed and submitted USAID Development Information Solution Excel templates
that are used for indicator data reporting (annual/semi-annual/Quarter 1 indicator results).
Prepare and submit participants’ cost data through TraiNet. All participant cost data for Quarter 2 were
submitted through TraiNet.
D. COMMUNICATIONS ACTIVITIES
COMM 1. Raise visibility of Soma Umenye activities
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Disseminate project information through social media. Soma Umenye staff created buzz around project
activities through a series of exchanges on Twitter and publication of activities on YouTube, including an
introductory video on LEGRA and a short video celebrating female school leaders in honor of
International Women’s Day.
The World Braille
Day

National Reading
Campaign Launch

National Reading
Campaign

International Women’s
Day

Andika Rwanda

Encouraged parents to
read at home during
the lockdown period

Informed the public
about the radio
lessons to encourage
parents to listen with
their children

Engage Rwandan media. As part of launching the National Reading Campaign, Soma Umenye organized a
media orientation, which took place in January. The media house participants were introduced to the
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USAID early grade reading projects as well as the goals of the
National Reading Campaign. As a result of the orientation, a number
of media houses covered the launch of the National Reading
Campaign in February and continued to promote literacy messages
in the weeks following the launch events.

During the launch, invited journalists and
media influencers tweeted about the
ceremony:

Days after, they continued to generate new
tweets, in relation with the campaign.

One day after the launch of the NRC, the
#MakeTimeForReading hashtag was
among the top trending topics in Rwanda:

Two weeks after the Launch, Social Media
Influencers were still tweeting about
#MakeTimeForReading. This tweet by
Beranova’s generated more than 200 likes
and more than 40 retweets in only two
days.
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ONLINE STORIES:
1. https://www.newtimes.co.rw/news/government-partners-unveil-year-long-reading-campaign
2. https://www.rwandainspirer.com/2020/02/08/why-parents-should-assist-their-children-inreading-earlier/
3. https://www.kigalitoday.com/uburezi/ibikorwa-by-uburezi/article/gukundisha-abana-gusomabakiri-bato-bibarinda-kurangara
4. http://nonaha.com/burera-ireme-ry-uburezi-ntiryakunda-abana-badakundishijwe-gusomabakiri-bato
5. http://kigalihit.rw/index.php/2020/02/05/mineduc-na-usaid-batangije-ubukangurambaga-bwamumpe-urubuga-nsome-amafoto/
6. https://ubumwe.com/ubukangurambaga-bwiswe-mumpe-urubuga-nsome-ababyeyibarasabwa-guha-abana-iminota-15-yo-gusoma-buri-munsi/
7. http://kigalipost.com/Burera-Hatangijwe-ubukangurambaga-bwo-gusoma-abarezi-n-ababyeyibakangurirwa.html
ONLINE POSTS ON YOUTUBE
1. https://www.youtube.com/watch?v=BRii SvvVcM&feature=youtu.be
2. https://www.youtube.com/watch?v=pQOVRp8srvo&feature=youtu.be
During the national event to launch the National Reading Campaign, held in Burera District, REB in
partnership with USAID Soma Umenye, launched the Andika Rwanda 2020 writing competition. The
Andika Rwanda 2018 and 2019 district winners were awarded prizes in each of their respective districts.
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District Andika Rwanda winners accept their prizes.

USAID Soma Umenye has grown its audience from 1,082 followers in the previous quarter to 1,155 by
31 March 2020. Project Twitter highlights for the reporting period show the top tweet earned 14.4k
impressions and the top mention earned 395 engagements. On average, the account earned three likes
and one retweet per day.

COMM 2. Support regular required reporting
Support required reporting and develop success stories. During Quarter 2, Soma Umenye staff documented
various project activities for the archive and quarterly reports. Documentation included photography of
the events and conducting interviews (audio and video testimonials) with teachers, school leaders, REB,
district and sector officials, and Andika Rwanda participants.
COMM 3. Ensure appropriate branding and marking
Provide ongoing internal support to ensure appropriate branding and marking. On an ongoing basis, Soma
Umenye staff ensure all events, workshops, and trainings that take place were well branded according to
USAID branding guidelines.
COMM 4. Leverage communications to support Soma Umenye’s expected results
Deliver the National Reading Campaign in collaboration with Soma Rwanda. During Quarter 2, project staff
supported the Soma Rwanda platform, in collaboration with MINEDUC and development partners, to
launch a year-long National Reading Campaign. The launch took place in February 2020 in all 30 districts
of Rwanda and events were covered by a variety of news outlets, including print, television, and social
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media. Government accounts, including those of MINEDUC, REB, and district officials, also tweeted
about the events.

Support project staff to develop compelling videos. During Quarter 2, Soma Umenye staff prepared to use
digital resources for training and rollout of the LEGRA. Staff planned and developed a training video to
be used in training teachers on how to administer LEGRA. The use of the video was postponed due to
the COVID-19 school closures.
Support Rwanda Reads. USAID Soma Umenye collaborated with Soma Rwanda members on an ongoing
basis for the launch of the National Reading Campaign and the promotion of literacy activities overall.
Soma Umenye staff oversaw the development of revised branding guidelines for Soma Rwanda and the
redesign of the Soma Rwanda website.
Support the implementation of Andika Rwanda. Soma Umenye staff supported the rollout of Andika
Rwanda 2020 by finalizing and disseminating competition guidelines and messages to schools and parents
to encourage students to write stories for submission.
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SECTION 3

CHALLENGES AND LESSONS
LEARNED
A. CHALLENGES ENCOUNTERED AND PROPOSED REMEDIAL ACTIONS

COVID-19 and school closures. The core challenge impacting Soma Umenye during Quarter 2 was
related to COVID-19. Given the wave of European government responses to COVID-19
(including lockdowns), following the outbreak in China, we were (to an extent) able to predict
that a preventative lockdown would be applied to Rwanda which would impact project
management and delivery.
From 16 March 2020, the government of Rwanda closed schools, and they remain closed at the
time of report submission without a clear date to re-open. From the same date, Soma Umenye
shifted all but essential operations staff to remote working. During the week of March 16-20,
the operations team prepared themselves to manage HR, finance, and procurement remotely
while still ensuring compliance with project procedures. From 21 March 2020, the government
put in place a national lockdown.
The project applied a temporary restructuring of its organizational chart to create smaller
teams to improve the efficiency of remote team management to achieve identified goals.
The senior management team has met daily since remote work started and the extended
management team, including middle managers and provincial advisors, has met weekly. The chief
of party has been updating staff weekly about project plans and wider information, including
information about domestic violence and referral pathways.
The project developed training materials and delivered training to enable all staff to work
remotely, including training on the use of Microsoft Teams and ensuring that staff were
competent to tether their laptops to their cellphones to work online.
Soma Umenye’s COVID-19 response includes:
•

•
•

supporting REB’s remote learning plan with the provision of:
— audio broadcasts developed in house and ready for broadcast in April
— improving accessibility to 54 Andika Rwanda readers in both decompressed PDF format
and in video format with commentary.
Planning a monitoring process to assess parental engagement with the Kinyarwanda radio
lessons.
Developing a back to school plan with flexibility built in so that Soma Umenye’s planned
activities can respond to MINEDUC or REB plans. The back to school plan takes into
account the projection that face-to-face training will potentially be restricted for several
months after the initial lockdown is relaxed. As a result, the project has been repurposing
some of its planned training to be delivered at the school level through a structured cascade
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•
•

approach with district, sector and school communities of practice delivering training with
video content to improve the consistency of delivery through the cascade.
Supporting USAID/Rwanda’s education team through attendance at development partner
coordination meetings.
Maintaining regular communication with REB and USAID.

COVID-19 is impacting Soma Umenye in Year 4 of project delivery, a critical year where Soma
Umenye’s full package of materials was available to P1-P3 teachers who have all been trained,
supported by head teachers and other education leaders who have been trained and motivated
to support teachers in their classes. We were also prepared for a major national combination
of assessment and remediation with LEGRA and KRC planned for March/April 2020. It was also
a key year to measure the results of interventions (since an EGRA would not be possible in
September 2021 due to the project end date). The school closures have threatened our ability
to do this work and secure strong results after a year of supportive implementation.
The path is not yet clear given that we don’t have a re-opening date. However, we recognize
that any significant time of school closures negatively impacts learning outcomes.
We have pivoted to remote learning to try to make up some of the lost learning. However, our
monitoring data tells us that we are only reaching one third of the audience (and we have not
yet measured learning outcomes to know the degree we are stemming learning losses). We are
working to increase the audience for the radio programs but we recognize that many children
are not in ideal circumstances for learning.
Given the uncertainties related to school operations, we have planned for various scenarios.
One is an intense back to school effort to try to help children make up some of the lost
learning should the same school year restart. Another possibility is that the school year will restart (with all children in the same grade starting from the beginning of Term 1). If this comes
to pass, we will discuss with USAID an extension to ensure we can measure learning at the end
of that new school year.
B. SUCCESS STORIES AND LESSONS LEARNED

See next page.

SOMA UMENYE QUARTERLY PROGRAM REPORT | 40

SNAPSHOT

Make Time for Reading Campaign
Launched Across Rwanda
Teachers and parents are
encouraged to make time
for reading for children to
read at school, in the
community, and at home.

PHOTO: Alain Patrick Mwizerwa/ USAID Soma Umenye

Permanent Secretary Samuel Mulindwa
from the Ministry of Education visits
children reading books in their
classrooms.

USAID Soma Umenye conducted a study of the
use of time in Rwanda’s early grade Kinyarwanda
classrooms and found that up to half of the
instructional time is lost to various other activities.
As a result of this finding, USAID Soma Umenye is
collaborating with the Ministry of Education in a
year-long national reading campaign, under the
slogan “Make Time for Reading.” The campaign
aims to encourage school leaders, teachers,
communities, and caregivers to ensure P1, P2, and
P3 students spend enough time practicing reading
to successfully learn to read.
In February, the Ministry of Education and
USAID/Rwanda launched the campaign in all 30
districts of the country. At the launch,
USAID/Rwanda symbolically handed over 1.3
million readers to be housed in 13,000 classroom
libraries in Rwanda’s primary school (these books
have been delivered to schools). The event
featured a classroom visit, where guests observed
students borrowing supplementary readers from
the classroom library to take home to read there.
In addition, several parents demonstrated reading
to and with their child.
Speakers emphasized the importance of
Kinyarwanda literacy for every student’s academic
success. The Ministry’s Permanent Secretary
Samuel Mulindwa appreciated the work of USAID
to improve reading skills in Kinyarwanda. He said,
“I strongly believe that if teachers, head-teachers,
parents and community at large help children to
read, the issue of school dropout and repetition in
schools will be eliminated very soon.”
USAID Soma Umenye has targeted school
personnel, community, and caregivers with the
campaign to encourage them to help students
practice reading enough to successfully reach
grade-level benchmarks.
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SNAPSHOT

Research Informs New School
Leader Performance Contract
Learning laboratory results in
evidence-based decision
making.

PHOTO: Alain Patrick Mwizerwa/ USAID Soma Umenye

Dr. Irénée Ndayambaje, REB’s director
general, visits the learning laboratory on
Kinyarwanda instructional time.

USAID Soma Umenye conducted a study on
the use of instructional time in early grade
Kinyarwanda classrooms to help the Rwanda
Education Board (REB) understand the degree
to which limited classroom time is used to
help children learn to read. The study found
that close to half of classroom time is lost to
activities other than instruction, but that if
about half that was reclaimed for instruction it
could significantly improve student
performance.
In February, USAID Soma Umenye facilitated a
learning laboratory with specialists from the
Ministry of Education, REB, and the University
of Rwanda College of Education to discuss the
study’s findings and how they could be
addressed. Participants discussed the finding
that about 25% of classroom time is lost due
to teacher and student absenteeism, while
another 20% is spent on classroom activities
(such as calling roll) that do not support
learning.
During the workshop, REB’s director general
asked participants to revise the standard
performance contract (imihigo) given to all
school directors to include elements that
could address the loss of instructional time.
In response to this request, participants
proposed a performance contract that
directed school leaders to identify any student
or teacher absenteeism, investigate its root
causes, and identify solutions where possible.
The new performance contract (not yet fully
approved by REB) will hold school personnel
more accountable to ensure classroom time is
spent on activities that boost student learning.
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SNAPSHOT

Rwanda Develops Tools to Track
Early Grade Reading Progress
LEGRA supports a
common expectation of
student achievement in
early grade reading in
Kinyarwanda.

PHOTO: Alain Patrick Mwizerwa/ USAID Soma Umenye

Dr. Alphonse Sebaganwa, Head of
Department of Examinations, Selection
and Assessment, Rwanda Education
Board, reflecting on the LEGRA pilot.

For several years, the Rwanda Education Board
has been looking for a tool to better track
learner progress in school. It has developed a
national assessment tool, but — while that tool is
certainly useful — it is administered every two
years, which is not frequent enough to help
schools identify ways to help their students
improve.
USAID Soma Umenye has worked with REB to
implement its vision for a tool that would be
used for more frequent assessment of all
students. Together they developed the local early
grade reading assessment (LEGRA). The tool is a
rapid assessment of student progress towards
expected grade-level reading performance
administered at the end of Terms 1 and 2. As a
result, it gives teachers information they can use
to — for example — help a student who is
struggling in Term 1 get back on track for Term
2. Soma Umenye helped REB to pilot this tool in
five districts in Rwanda.
According to Jean François Rubanda, a
Kinyarwanda examination officer at REB, “With
LEGRA, teachers measure whether students in
early grades are meeting grade-level expectations
in learning to read Kinyarwanda well and results
will enable lower primary schools to take
measures to support children who do not meet
the Kinyarwanda EGR benchmarks.”
In the near term, Soma Umenye will support REB
to expand LEGRA administration to all
government and government-aided schools in the
country. Building on this new tool, Soma Umenye
has also helped REB to create a catch-up
program scheduled during the holidays to help
those students who underperform on LEGRA to
catch up with their peers.
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SECTION 4

ACTIVITIES PLANNED FOR NEXT
QUARTER
Given the impact of COVID-19 on project activities at the end of Quarter 2, with schools closed from
16 March 2020 and the subsequent lockdown from 21 March 2020, Soma Umenye has made several
assumptions regarding planned activities for Quarter 3. Firstly, at the time of writing this report, the
project assumes that schools will resume teaching on May 11th, 2020. We realize that there is a high
probability that schools may well remain closed until September but, as this has not been confirmed, we
are preparing for an earlier return to school. Secondly, the project assumes that REB will allow two
weeks devoted to planning and refresher lessons when schools re-open. Prior to schools re-opening,
the week beginning on May 4, 2020 would be for head teachers and teachers to meet and plan for
welcoming students back to school. These activities, and the ones presented below, are also subject to
REB approval. Finally, Soma Umenye assumes that the nationwide lockdown, including all travel
restrictions, will be partially lifted in May. While a delay of these projected dates by a few weeks is
unlikely to have major impact on the activities presented in this section, a significant delay could require
a further adaptation to these plans and create further opportunities.
A. OPERATIONAL ACTIVITIES
Recruitment. The project will continue to move forward the recruitment process for the procurement
and logistics coordinator, accountant, senior database specialist, web developer, radio producer, and
two drivers. However, in light of COVID-19, the project has slowed down or paused its recruitment
efforts for the above-mentioned positions, with the exception of the radio producer, given that this
position will be essential in the creation of remote learning radio content during school closures.
Procurement. In the second quarter, the project released a request for quotations for the procurement of
tablets for school leaders. In the context of separate discussions with USAID, the project decided to
pause this procurement. However, the project anticipates reviving the procurement in Quarter 3.
In early April, the project plans to enter into blanket purchase agreements with community radio
stations. While the initial plan was to engage them for programs related to the National Reading
Campaign, the project envisions using them to air P1, P2, and P3 Kinyarwanda radio lessons during
school closures (approved by USAID as a COVID-19 activity).
Following the end of the COVID-19 lockdown, the project anticipates reviving procurements related to
(1) supplementary readers, (2) coaching materials, (3) Kinyarwanda Reading Camp teacher guides and
big books, and (4) printing of library management materials for effective use and management of
classroom libraries.
Distribution. Once the COVID-19 lockdown is lifted, the project will recommence preparations for the
distribution of decodable readers to be distributed in the decodable storage containers, which we
expect to arrive in Kigali by the end of the first week of May. Additionally, the project will continue to
conduct reconciliation and corrections for distributions of P1/P2/P3 supplementary readers, decodable
readers, and bookshelves. Following the reconciliation, the project will develop a plan for the
remediation of books that were distributed to schools in the incorrect quantities.
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Finance and compliance. In Quarter 3, the project will complete the external audit that was started during
the second quarter of the fiscal year.
B. TECHNICAL ACTIVITIES
B1. IR 1: CLASSROOM INSTRUCTION IN EARLY-GRADE READING IMPROVED
Sub-IR 1.1: Evidence-based, gender-sensitive early-grade reading materials available and
used
1.1.1. Ensure student access to essential core materials
Audit student textbooks in schools (losses, condition of books). In Quarter 3, Soma Umenye will finalize the
student textbook audit tool and share with REB for their input. When schools re-open, Soma Umenye’s
provincial and district advisors will collect information from across the country about the condition of
P1-P3 textbooks. As part of this audit process, Soma Umenye will also explore options to model and
predict the number of P1-P3 textbooks needed for the upcoming school year.
Hold workshop to develop strategies to improve book longevity. Soma Umenye will co-plan this workshop
with REB following the results from the textbook audit.
Implement agreed-upon strategies to improve book longevity. This activity will take place following the
workshop on strategies to improve book longevity.
Discuss increased curricular time focused on Kinyarwanda. In Quarter 3, Soma Umenye will continue to
leverage the National Reading Campaign to support advocacy for increased curricular time focused on
Kinyarwanda. Soma Umenye will also engage in discussions with REB around an overall approach to
welcome teachers and students back to school, which will also be an opportunity to advocate for
increased Kinyarwanda curricular time. In addition, further to REB’s request for Soma Umenye support
for further research into the factors impacting on learner outcomes, Soma Umenye will be advocating
for a clear change management process that links research, such as the Kinyarwanda instructional time
study, to policy and revised implementation in schools.
1.1.2. Distribute leveled readers and decodables and provide storage solutions for
decodable readers
Distribute leveled readers and Andika Rwanda readers. In Quarter 3, Soma Umenye will work with REB to
ensure technical approval of the five remaining leveled reader titles. Following technical approval, Soma
Umenye will work with local publishers to print these titles. Once the five titles have been delivered to
the project warehouse, Soma Umenye will quality assure and approve them for distribution. These titles,
along with the other 14 titles currently in Soma Umenye’s warehouse, will be delivered to P2 and P3
classrooms in Quarter 3 (assuming a lifting of the lockdown).
Distribute decodables. In Quarter 3, Soma Umenye will resume pick and pack of the decodable readers
that are scheduled for distribution as part of the second batch. This batch represents stories 9-24
(books 5-12, each book has two decodable stories).
Provide storage solutions for decodables. Soma Umenye expects the decodable storage containers to arrive
in Rwanda in April and May. Once the containers have been delivered to the Soma Umenye warehouse,
a team will conduct a quality assurance check and, following this, they will be distributed to P1
classrooms across the country.
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1.1.3. Develop and distribute instructional materials for remediation program
Develop instructional materials. This activity was completed in Quarter 2.
Print and distribute the remediation materials: teacher’s guides and big books. In Quarter 3, Soma Umenye
will print the KRC teacher’s guide and big books.
1.1.4. Digitize Soma Umenye-supported materials
Support REB’s digital materials platform. In Quarter 3, Soma Umenye will explore the opportunity to
digitize a package of teaching materials, including the teacher’s guide, to be included within a pre-service
course for TTCs, and a sustainable in-service course for teachers. This work will involve thinking about
how the development and digitization of a pre-service and in-service course can not only reflect each
other but also reflect and be supported by a revised digitized teacher’s guide. Soma Umenye will start by
engaging in discussions with REB to ensure that the project’s understanding of digitization reflects REB’s
new digital content framework.
Support REB to deliver an online learning program during school closures. In Quarter 3, Soma Umenye will
support REB to produce Kinyarwanda radio lessons for P1, P2, and P3 students so that they can
continue learning at home while schools remain closed. Additionally, Soma Umenye will also produce
compressed pdf versions of the Andika Rwanda readers as well as video-supported versions of the same
readers, with reading comprehension questions, so that parents can read with their children. All online
materials will be uploaded to REB’s eLearning platform, as well as posted on Soma Umenye’s YouTube
channel and circulated through WhatsApp and Twitter.
1.1.5. Adapt Kinyarwanda learning materials for blind and deaf children
Support REB to create an online repository for inclusive education materials. With a delay in uploading
materials at the end of Quarter 2, Soma Umenye will continue to follow up with REB on when the
submitted materials will be uploaded and available on the portal.
Support REB to map current and future inclusion activities. Through its position as co-chair of the RENCP
Equity and Inclusion working group with access to multiple partners, Soma Umenye will further drive
the process to map out and reflect on current inclusive education activities.
Support the National Council of Persons with Disabilities (NCPD) to finalize the Rwanda Sign Language (RSL)
dictionary. Soma Umenye will continue to have discussions with NCPD to determine the best course of
action moving forward with regards to the development of the dictionary and to support NCPD deliver
on their commitment to have a validated RSL.
Adapt the Soma Umenye-supported textbook for blind and deaf children, if appropriate. In Quarter 3, Soma
Umenye will propose a number of options for adapting the P1-P3 textbook for students with disabilities
(based on information gathered in Quarter 2).
Adapt the 2019 Andika Rwanda books for blind children. Following a request from REB for Soma Umenye
to support the process to standardize and validate a Kinyarwanda braille code, the project will hold two
workshops in Quarter 3. The first workshop will be a consultative workshop with REB, Rwanda Union
of the Blind, URCE, and selected teachers from schools for the blind to agree on a process to
standardize a Kinyarwanda braille code. The second workshop will see this process through in addition
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to developing Rwandan print specifications for braille materials. Soma Umenye will use part of this
workshop to validate the draft braille versions of 2018 and 2019 Andika Rwanda readers.
Adapt the 2018 and 2019 Andika Rwanda books for deaf children. In Quarter 2, the project will finalize the
procurement process and start working with a selected vendor to assist in adapting the 2018 and 2019
Andika Rwanda books to become more universally accessible for children with and without disabilities.
Pilot Orbit reader. In Quarter 3, Soma Umenye will start the process of piloting Orbit Readers in schools
for the blind. Piloting in the schools for the blind, with qualified teachers who have braille expertise, will
allow the project to understand (1) whether the tool helps teachers deliver literacy instruction to
students who are blind and (2) whether it would be a worthwhile investment to expand to model
inclusive schools.
1.1.6. Support REB to better manage its book supply chain
Develop a training course to enable REB to develop a book supply chain guide. In Quarter 3, Soma Umenye
will develop a book supply chain training course, based on the draft supply chain guide.
Hold book supply chain workshop with REB. The activity will take place in Quarter 4.
Provide agreed-upon training support to REB’s quality assurance team. This activity will take place in Quarter
4, following the training.
Provide updated instruments for the REB print quality assurance team. This activity will take place in Quarter
4, following the training.
1.1.7. Promote the use of Soma Umenye–supported books in schools and at home
Deliver National Reading Campaign. Soma Umenye will continue to deliver the National Reading Campaign
during Quarter 3. Under the original plan, Quarter 3 activities would focus on Phase 2 of the campaign:
Festivals of Reading. This will be reviewed in collaboration with Soma Rwanda members given the
COVID-19 lockdown in Rwanda. Soma Umenye will continue to leverage communications channels to
support children’s literacy development through targeted messaging and promotion of digital
repositories of reading materials. The project will also focus on the development of policy briefs,
infographics, and messaging cards to elevate the national dialogue on early grade reading. During
Quarter 3, the National Reading Campaign audio identity, including the campaign jingle and an animated
short, will be incorporated into radio and video messaging.
Support dissemination of REB’s LTM guide. Please see discussion under Activity 1.2.2.
Advocate for the effective use of Soma Umenye–supported REB TLM. Soma Umenye will continue to
advocate for a regular reminder to head teachers, teachers, students and parents to ensure that
textbooks and reading books are valued and used effectively.
Sub-IR 1.2: Teachers’ use of evidence-based, gender- sensitive instructional practices in
early-grade reading increased
1.2.1. Provide refresher training to P1, P2 and P3 teachers
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This activity was completed in Quarter 2. However, Soma Umenye is aware that approximately 1,000
newly qualified or redeployed teachers have not received Kinyarwanda language training. Soma Umenye
will plan to deliver training during Quarter 3 subject to COVID-19 restrictions.
1.2.2. Train P1-P3 Kinyarwanda teachers in effective classroom library management
Develop videos and materials school library and classroom library management. In Quarter 3, Soma Umenye
will finalize the classroom library management videos and related material. Following REB approval,
Soma Umenye will incorporate these materials into the planned communities of practice and coaching
cycle.
Distribute library management materials to teachers. In Quarter 3, Soma Umenye will distribute the
approved classroom library videos to all school leaders and sector and district education officials. The
videos will be uploaded to school pen drives and also circulated to district and sector education officials
through communities of practice. See Activity 1.2.3 for additional information.
Train SEIs to oversee library and classroom library management. In Quarter 3, SEIs will be oriented on
classroom library management through district and sector-level communities of practice. During the
communities of practice, SEIs will be supported through training videos and supplementary PDF content.
See Activity 1.2.3 for additional information.
Support SEIs to train head teachers in library management and P1- P3 teachers in classroom library
management. Through sector-level communities of practice and supported by district advisors, SEIs will
be oriented on all aspects of classroom library management. Head teachers will receive the same
training materials, and SEIs will support them to fulfill their role of school library management. Through
school-level communities of practice, head teachers will orient and train teachers on classroom library
management. See Activity 1.2.3 for additional information.
1.2.3. Support sector and school-based communities of practice for P1-P3 Kinyarwanda
teachers
Develop community of practice materials. The period of school closures presents an opportunity for Soma
Umenye to strengthen the planned delivery of communities of practice. In Quarter 3, Soma Umenye will
develop a plan to use district, sector, and school-level communities of practice to support and facilitate a
structured cascade approach to training and coaching throughout the term. This approach will leverage
modular training content (supported by videos and PDFs) with the potential of enabling local
stakeholders (DEOs, SEIs, and head teachers) to take ownership of the delivery. Soma Umenye will
finalize a list of key communities of practice for the term that cover (1) new training content, for
example LEGRA and an end of term KRC, and (2) curriculum-dictated topics that strengthen fidelity of
implementation, such as formative assessment, use of decodables, classroom libraries, and key moments
in the P1-P3 curriculum that may present a challenge for teachers. Examples of these key moments
could include the introduction of three-letter blends in P2 or the introduction of grammar and language
structure in P3.
Central to the success of a school-level community of practice is the ability of the head teacher/coach to
observe his/her teacher applying the new concept in the classroom and then provide strategic feedback
to inform teaching practice. Head teachers will be supported through sector-level communities of
practice to strengthen their coaching techniques.
At every level, communities of practice will be supported by video and PDF-based content. Supported
by district advisors, Soma Umenye will provide facilitators (DEOs, SEIs, and head teachers) with notes
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and guidance to ensure they feel confident to deliver the content. Prior to the delivery of community of
practice materials, Soma Umenye will provide DEOs, SEIs, and head teachers with a roadmap of the
term ahead. This roadmap will clearly illustrate the various communities of practice and it will show the
strong link between communities of practice and coaching. To the extent possible, the roadmap will be
developed in conjunction with other development partners in an effort to support REB with presenting
an overall approach to learning and coaching. There may be potential to support structured
communities of practice with Soma Umenye ‘super coaches’ who are selected Soma Umenye staff
supported by NRTT members who are not education officials.
Distribute community of practice materials. In Quarter 3, Soma Umenye will begin to distribute community
of practice materials through pen-drives at the school level and through established WhatsApp groups at
the district, sector and school level. In addition to accessing these materials through pen-drives and
WhatsApp groups, Soma Umenye will also pre-load tablets for coaches with the video and PDF content.
Soma Umenye expects to finalize the procurement of tablets when the COVID-19 lockdown is lifted.
1.2.4. Digitize REB’s Kinyarwanda language pre-service and in-service courses to facilitate
continuous professional development
Revise and digitize Soma Umenye materials supporting teacher professional development. As introduced in
Activity 1.1.4, Soma Umenye will review the current in-service training package and explore ways it can
be broken down into modules and delivered digitally. During the development of the pre-service training
module (as further described in Activity 2.5.4), Soma Umenye will ensure that both training modules are
linked and reflect lessons learned from the instructional time study, KRC pilot, initial observations from
the UDL pilot, and regular classroom observations. Furthermore, Soma Umenye will take this
opportunity to include key material in the in-service and pre-service training modules that were not part
of the original teacher training package, including those covering decodable readers and classroom
library management. The development of digitized courses for teacher professional development will be
done in conjunction with a review and revision of the current teacher’s guide. In Quarter 3, Soma
Umenye will prepare a concept note that specifically outlines how a revised and digitized in-service
training, pre-service training, and teacher’s guide will respond to REB’s digital content framework.
1.2.5. Support REB to implement a sustainable model of CPD and coaching
Meet with REB to discuss TTCs as the home of ongoing in-service training and mentoring. Prior to the delivery
of Activity 1.2.4, in Quarter 3 Soma Umenye will meet with REB and prepare a concept note outlining
options for TTCs to serve as the home of ongoing in-service training and mentoring. The subsequent
discussion with REB around this concept note will further inform and guide Activity 1.2.4.
Conduct study tour to Kenya and Uganda. This activity will take place in Year 5 depending on COVID-19
restrictions.
1.2.6. Conduct pilot of Universal Design for Learning (UDL) instructional strategies
Design and conduct impact evaluation of the UDL pilot Identify a cohort of 50 P1 classrooms (25 treatment and
25 control) for the pilot. Soma Umenye finalized the design of the pilot in Quarter 2. Evaluation will be
ongoing, with final pilot results shared at the end of the 2020 academic year.
Prepare teachers in treatment group to implement the UDL approach. This activity was completed in Quarter
2.
Develop and print UDL Companion Guide for P1 pilot teachers. This activity was completed in Quarter 2.
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Establish UDL coaching system. In Quarter 3, Soma Umenye will supplement in-person coaching with
some virtual coaching. Soma Umenye will finalize a plan to send out targeted WhatsApp messages to
head teachers and teachers including reflection questions, which will be designed to get teachers to
think critically about their own practice, and general tips, which will cover specific strategies and UDL
activities for the five components of literacy.
Identify students and teachers with disabilities in the pilot classes. In Quarter 3, Soma Umenye will begin the
administration of vision and hearing screenings, as well as the Washington Group Questions to students
in pilot schools.
Administer a baseline LEGRA to pilot classes at the start of Term 1. This activity was completed in Quarter 2.
Support pilot teachers to deliver UDL instruction to students in Terms 1 and 2. Soma Umenye will visit pilot
classes in Quarter 3 and provide in-person coaching. Additionally, Soma Umenye will begin aspects of
the virtual coaching strategies described above.
Administer an end-of-term LEGRA assessment at the end of Term 1 and Term 2. Soma Umenye will
administer a nationwide LEGRA assessment in Quarter 3.
Deliver a UDL refresher training. Given the extended period of school closure, Soma Umenye will combine
the remaining refresher trainings and provide a three-day training to pilot teachers and head teachers in
Quarter 3. Soma Umenye will provide ongoing support to teachers through virtual coaching strategies
described above.
1.2.7. Support teacher incentives for high-performing teachers
Following the collection of LEGRA data, Soma Umenye will define the methods and manage the process
of identifying best performing teachers.
Sub-IR 1.3: Capacity of head and mentor teachers to coach and supervise early-grade
reading instruction strengthened
1.3.1. Train school leaders to support improved early grade reading outcomes
Given the COVID-19 restrictions, Soma Umenye’s Back to School revised activities include delivery of
school leader refresher training activities in the form of just-in-time structured communities of practice
at the district, sector, and school level. In addition, Soma Umenye has proposed back-to-school
activities in a refresher/training week to be held immediately before students return to school subject to
REB approval.
As previously discussed, Soma Umenye plans to provide tablets to all early grade reading coaches, and
will pre-load the tablets with all instructional materials, including the P1-P3 teacher guides, P1-P3
student textbooks, and supplementary readers. Depending on the timing of school re-openings, Soma
Umenye will also load the tablets, prior to distribution, with a range of training videos and
supplementary materials, including those centered around coaching, communities of practice, and
classroom library management. Prior to receiving tablets, coaches will also be guided to access these
materials on REB’s eLearning portal.
1.3.2. Facilitate school monitoring and support to strengthen leadership for early grade
reading instruction
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Role of SEIs
Engage BEQAD, ESAD, and development partners to coordinate SEI activities. In Quarter 3, Soma Umenye
will work with BEQAD, ESAD, and BLF to align government and partner approaches in order to
coordinate and harmonize SEI activities in the delivery of comprehensive assessment and school
monitoring and support.
Coaching
Facilitate monthly support for coaches. Please see explanation under Activity 1.2.3.
Develop videos on effective coaching and communities of practice. Please see explanation under Activity
1.2.3.
Distribute videos to coaches. Please see explanation under Activity 1.2.3.
Provide refresher training for coaches. Please see explanation under Activity 1.2.3.
Design virtual coaching pilot. In Quarter 3, Soma Umenye will finalize a concept note for the virtual
coaching pilot. The virtual coaching pilot will serve as an alternative to face-to-face coaching that is
currently provided by school-based coaches. Members of Soma Umenye’s staff will serve as virtual
coaches in the pilot, and will provide support to a select number of teachers. Specific aspects of the pilot
could consist of:
•
•
•

Initial meetings between virtual coaches and teachers to agree on the modalities of virtual coaching
Weekly phone calls and/or WhatsApp conversations with the teachers to check-in on challenges
encountered and constructive feedback to improve the teaching and learning process
Monthly communities of practice led by virtual coaches that also support the professional
development of SEIs and head teachers

Deliver virtual coaching pilot. Once the design has been finalized, Soma Umenye will deliver the pilot in
Quarter 3 and Quarter 4.
Assess virtual coaching pilot. This activity will take place in Quarter 4.
Sub-IR 1.4: Schools’ and teachers’ use of student assessment results improved
1.4.1. Support teachers to conduct formative assessment
Support teachers to conduct formative assessment. While head teachers and teachers received training on
conducting formative assessments in Module 3 of the school leaders training and the P1-P3 refresher
training respectively, Soma Umenye will continue to support and encourage teachers to conduct
formative assessments through structured community of practice sessions (see Activity 1.2.3). Through
sector-level communities of practice, head teachers will be guided to observe teachers when they are
conducting formative assessment and provide strategic one-on-one feedback to them. Through schoollevel communities of practice, teachers will be supported to use information from formative assessments
to inform their teaching practice. In Quarter 3, the Soma Umenye technical and field team will visit
selected schools to provide on-the-ground support.
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1.4.2. Support REB to implement comprehensive assessment in P1, P2, and P3
Kinyarwanda classrooms
Develop comprehensive assessment guidance. Following a request from ESAD, Soma Umenye will support
REB to develop a comprehensive assessment guide during Quarter 3 and Quarter 4.
Develop bank of equated test items for Term 1 and Term 2 assessments. In Quarter 3, Soma Umenye will
develop a range of test items for Term 1 and Term 2 assessments.
Deliver LEGRA training. In Quarter 3, Soma Umenye will deliver LEGRA training to all teachers through
school-level communities of practice. Through this training, teachers will learn how to administer the
test, mark it, record the data, and analyze and prepare it for use at the post-assessment meetings. The
training will also show teachers how to use the data to inform their teaching and reduce the number of
their students who are zero scorers. While head teachers have already received this training through
Module 3 of the school leadership training, their knowledge will be refreshed through a sector-level
community of practice that will take place prior to the school-level community of practice.
Support Term 1 and Term 2 assessments. In Quarter 3, when schools re-open, Soma Umenye will support
teachers to administer the Term 1 LEGRA (subject to REB’s agreement). At the end of the term, Soma
Umenye will support the administration of the Term 2 LEGRA. If the re-opening is delayed, Soma
Umenye will adjust these dates.
Support LEGRA data collection and access to data. Soma Umenye will continue to adapt the LEGRA tools
so that they are suitable for upload onto a tablet device. For the Term 2 LEGRA, Soma Umenye expects
to have tablets available for head teachers to record data. Regardless of whether or not the data is
collected via paper or tablets (depending on the timing of school re-openings), Soma Umenye will
support stakeholders to reflect and analyze data through school, sector, and district-level
inamas/meetings.
Support LEGRA reporting to school, sector, district and national. Soma Umenye will support LEGRA reporting
at various levels (school, sector, district, and national) through communities of practice and the LEGRA
inama. At communities of practice, teachers, head teachers, SEIs, and DEOs will be trained on how to
report LEGRA data. At the school and sector inama, these stakeholders will review student literacy
performance and determine what remediation and other actions are required to improve performance.
At the district inama, districts will develop a plan of action to promote early grade literacy improvement.
Discuss with REB how to build sustainable capacity to deliver LEGRA in Rwanda. This activity is scheduled for
Quarter 4.
1.4.3. Collaborate with REB to create and implement sustainable model(s) of school-level
remediation for P2-P3 early grade reading students
Support implementation of resulting model. Following successful reflection with REB and MINEDUC on the
KRC pilot, Soma Umenye will deliver KRC nationwide at the end of Quarter 3/beginning of Quarter 4.
Soma Umenye plans to break down the KRC training manual into modules and has planned to deliver
KRC teacher training through sector and school-level communities of practice given possible continued
restrictions that may be applied to center-based training activities.
B2. IR 2: SYSTEMIC CAPACITY FOR EARLY-GRADE READING INSTRUCTION
IMPROVED
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Sub-IR 2.1: National advocacy mechanisms for early grade reading interventions
strengthened
2.1.1. Support GOR to promote best practices in early grade reading
Support the implementation of the National Literacy Policy. Throughout Quarter 3, Soma Umenye will
continue to support the implementation of the National Literacy Policy in collaboration with USAID
Mureke Dusome.
Hold contextualized GRN course for REB and MINEDUC staff. In Quarter 3, Soma Umenye will engage
former Global Reading Network (GRN) specialists to develop a Rwanda early grade reading program
design course drawing from existing GRN courses. The contextualized course will focus on (1)
international evidence that informs the design of early grade reading programs and how we measure
skills and subskills and (2) national evidence from EGRA 2018, LEGRA 2019, the Kinyarwanda
instructional time study, and the KRC and UDL pilots) Soma Umenye expects to start delivery of the
course in Quarter 4.
Support REB and/or MINEDUC staff to attend the Comparative International Education Society (CIES)
conference. Following the cancellation of the in-person conference, Soma Umenye expects to deliver
planned presentations as part of the virtual CIES program in April 2020.
Support REB and/or MINEDUC staff to attend the USAID Global Education Conference (GEC) in April 2020.
Following an announcement of new dates for the GEC, Soma Umenye will support REB and MINEDUC
to attend and present at the conference when the revised date is confirmed.
Organize early grade learning conference. Preparations for the conference will re-start in Quarter 3. The
conference is planned for Year 5.
2.1.2. Support the implementation of ESSP 3
Develop ESSP 3 dashboard. In Quarter 3, Soma Umenye will develop a concept note that reflects the
move from the ESSP 3 dashboard towards a comprehensive assessment dashboard.
Collaborate with BEQAD and inspectors on inspection forms. As part of the process to develop the formal
role of the SEIs in comprehensive assessment, Soma Umenye will provide training to SEIs in the use of
LEGRA data collection instruments and reporting at school, sector and district level. In addition, Soma
Umenye expects to discuss the role of the wider inspectorate in the delivery of comprehensive
assessment, in particular the use of comprehensive assessment data as diagnostics for more intensive
inspection of sectors and schools indicating low performance.
Print and distribute summary of ESSP 3. This activity will take place in Quarter 4.
Support district- and sector-level LEGRA activities tracking progress towards benchmarks and ESSP 3 goals.
In Quarter 3, Soma Umenye will continue to work with district advisors and provincial advisors to plan
for advocating for districts to include LEGRA district and sector meetings within their district plans. At a
national level, Soma Umenye will work with REB ESAD to develop comprehensive assessment activities
at the sector and district level including compilation of reports, diagnostics and turnaround plans.
2.1.3. Support districts to include a focus on quality education in their district plans
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Orient district and sector officials to early grade reading benchmarks and LEGRA. In Quarter 3, Soma Umenye
will support a district- and sector-level community of practice to refresh DEOs and SEIs on early grade
reading benchmarks and the LEGRA process. Working through Soma Umenye district advisors, the
project will provide training videos to support these communities of practice, which will supplement the
training that DEOs and SEIs received in Module 3 of the school leader training. In particular, the sectorlevel community of practice will serve as an opportunity for SEIs to work closely with head teachers to
develop a plan for administering LEGRA.
Support districts to incorporate key early grade reading indicators into their development plans and imihigo. This
activity will take place following the administration of the first LEGRA, likely in Quarter 4.
2.1.4. Support implementation of a sustainable model of Andika Rwanda
Distribute Andika Rwanda guidelines. This activity was completed in Quarter 2.
Raise awareness about Andika Rwanda. In Quarter 3, Soma Umenye will continue to raise awareness
about Andika Rwanda through the National Reading Campaign events and will leverage the position of
project district advisors to share frequent messages at the district, sector, and school level.
Support evaluation of Andika Rwanda entries. This activity will take place in Quarter 4.
Help produce winning entries as books. This activity will take place in Quarter 4.
Recognize winners at National Literacy Day celebration. This activity will take place in Quarter 4.
2.1.5. Support transition of key Soma Umenye activities to GOR ownership
Throughout Quarter 3, Soma Umenye will continue to look at the sustainability of project interventions
as well as collaborate with REB and MINEDUC on a combination of activities and technical assistance to
enhance the potential of systemic change. Examples of key transition activities that Soma Umenye will
continue in Quarter 3 include building the capacity of REB’s ESAD to develop and deliver an ESADEGRA, providing ongoing technical assistance to refine LARS IV, and supporting REB staff to strengthen
their book supply chain processes.
Sub-IR 2.2: Student and teacher performance standards and benchmarks for early grade
reading applied
2.2.1. Develop term-specific student performance benchmarks
Organize workshop with REB to create term-specific benchmarks. This activity was completed in Quarter 2.
Engage REB to validate the term benchmarks. While it proved difficult for workshop participants to predict
Term 1 and 2 benchmarks, Soma Umenye will use findings from the workshop, along with projected
term benchmarks, and integrate them into the LEGRA process, which will commence in Quarter 3.
Soma Umenye expects that by tracking students, through LEGRA, over the course of Term 1 and 2, it
will be in a better position to revisit the creation of specific term benchmarks.
Integrate term benchmarks into LEGRA implementation. See description above.
2.2.2. Develop teacher performance standards
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Organize workshop with REB to identify early grade reading instructional competencies. This activity was
completed in Quarter 2.
Sub-IR 2.3: Research-based policies and curricula in support of early-grade reading
instruction implemented
2.3.1. Conduct studies supporting Soma Umenye’s implementation
In Quarter 3, Soma Umenye will finalize the design of the research study with the reference group as
well as REB and USAID. Data collection is expected to start in Quarter 4.
2.3.2. Hold learning events and support ongoing learning
In Quarter 3, Soma Umenye will prepare a series of policy and technical briefs that share learning and
make future recommendations for REB, MINEDUC, USAID, and the wider education sector. Possible
topics could include the co-development of the EGRA with MINEDUC and ESAD, the development of
student standards and benchmarks for early grade reading, improving effective teaching time, and book
supply chain.
In preparation for the annual learning event, expected to take place in Quarter 4, Soma Umenye has
facilitated a number of technical laboratories, including the EGRA 2018 review and the Kinyarwanda
instructional time study review. During Quarter 3, we plan to facilitate the LEGRA 2019 and the KRC
technical laboratories.
REB’s director general has asked the head of ESAD to plan an annual learning event with Soma Umenye.
Sub-IR 2.4: Early-grade reading assessment systems strengthened
2.4.1 Administer EGRA
Develop REB plan for EGRA component of LARS 2020. In Quarter 3, Soma Umenye will develop a concept
note that outline plans for an ESAD-EGRA in 2020.
Create braille version of EGRA. This activity can only be completed once the standardization and validation
of a Kinyarwanda braille code (Activity 1.1.5) has taken place. It is scheduled to take place in Quarter 3.
Train data collectors for FY2020 EGRA. This activity will take place in Quarter 4.
Collect data for FY2020 EGRA assessment. This activity will take place in Quarter 4.
2.4.2 Collaborate with REB to develop a plan to analyze and use national-level learner
performance data
Collaborate with REB to implement LARS Kinyarwanda assessment. Following the development and testing of
tools in Quarter 2, Soma Umenye will finalize the tools with REB in Quarter 3. After the tools have
been finalized, Soma Umenye will support the training of REB staff to administer the tool and collect the
data. This groundwork will support the successful administration of the ESAD-EGRA (Activity 2.4.1).
Support national-level LEGRA activities. In Quarter 3, Soma Umenye will finalize plans for post-LEGRA
reporting and reflection, which will be delivered following the first LEGRA.
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Sub-IR 2.5: Capacity of Teacher Training Colleges (TTCs) to effectively prepare teachers
of early-grade reading increased.
2.5.1. Support TTCs to develop teaching and learning materials
Develop TTC TLM. This activity was completed in Quarter 2.
Print and distribute the TTC TLM. REB has informed Soma Umenye that the World Bank will be printing
the TTC tutor’s guide and the TTC student’s guide.
Deliver training to TTC tutors. In Quarter 3, Soma Umenye will collaborate with CTLRD and TDM to
develop training content for a 10-day training covering all three terms. This will be done in parallel to
Activity 2.5.4, where Soma Umenye will discuss with REB an overall strategy for TTCs. The goal of the
training will be to train tutors on the new TTC TLM.
2.5.2. Support REB to equip lower primary Kinyarwanda teachers with best practices in
early grade reading instruction
Train NQTs and re-deployed teachers in Soma Umenye training. In Quarter 3, Soma Umenye will train
NQTs and re-deployed teachers through a 10-day in-service training course to build their skills in early
grade literacy instruction.
Support REB to engage TTCs to mentor NQTs. This activity is scheduled for Quarter 4.
2.5.3. Support TTCs to deliver inclusive education training
In Quarter 3, Soma Umenye will continue reflecting on the current special needs education curriculum
for TTCs in conjunction with the project’s overall approach to TTCs (further described in Activity
2.5.4). Soma Umenye will explore the option of integrating inclusive education principles (partly
informed through initial observations from the UDL pilot) throughout the pre-service and in-service
courses as opposed to having a separate course.
2.5.4. Build the capacity of TTC tutors to deliver early grade reading instruction to preservice and in-service teachers
Develop model for in-service training through TTCs. In Quarter 3, Soma Umenye will develop a concept
note, in collaboration with REB, that outlines a proposal for an overall strategy for TTC delivery of both
pre-service training and in-service training, initially focused on support to student teacher placements
and newly qualified teachers in their first year of teaching. This would include consideration of a model
for in-service training through TTCs and a pre-service course in TTCs, ensuring that the two are linked
and reflect progress and learnings from other project activities (for example, a reviewed and digitized
version of the teacher’s guide to reflect some lessons learned).
C. MONITORING, EVALUATION, AND LEARNING AND OTHER CROSS-CUTTING
ACTIVITIES
MEL 1. Conduct ongoing performance monitoring.
Collect and analyze data on USAID Soma Umenye performance with respect to its indicators. Soma Umenye
staff will consolidate, analyze, and update Quarter 3 actual results and performance data with respect to
Soma Umenye indicators.
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Coordinate school monitoring and lessons observation activities to monitor the fidelity of Soma Umenye
implementation. Soma Umenye staff will continue to identify a sample of schools to be monitored
monthly over the course of Quarter 3.
Produce summary reports of collected data on internal dashboard. During Quarter 3, Soma Umenye staff will
develop visualizations of the internal dashboard for various project indicators and school monitoring
results. In June 2020, Soma Umenye staff will share the visuals (data visualizations demonstrating
progress towards targets) with their team, REB staff, DEOs/SEIs (through the field team), and USAID.
MEL 2. Implement data quality assurance procedures.
Carry out data quality assessments to verify data submitted for Soma Umenye indicators. Soma Umenye staff
will continue to conduct data quality assessments to verify data submitted for reporting all Soma
Umenye indicators.
Monitor the quality of Soma Umenye activities as per quality benchmarks. Soma Umenye staff will monitor
the quality of implementation of Soma Umenye activities planned in Quarter 3 (including the online
learning program and schedule of communities of practice) and TLMs distribution against established
quality benchmarks.
MEL 3. Hold performance review and learning activities.
Conduct semi-annual performance monitoring review and learning workshops. This activity will take place in
Quarter 4.
Hold annual learning workshop with REB and DEOs to discuss how data collected should inform next year’s
implementation. This activity will take place in Quarter 4.
MEL 4. Report Soma Umenye data as required.
Soma Umenye staff will collect, analyze and report Quarter 3 project performance data.
D. COMMUNICATIONS ACTIVITIES
COMM 1. Raise visibility of Soma Umenye activities
Engage Rwandan media. In Quarter 3, Soma Umenye staff will continue to engage media for visibility of
project activities and the promotion of National Reading Campaign messages. In addition, Soma Umenye
staff will ensure project visibility on social media by regularly updating the project’s Twitter and
Instagram accounts.
During the COVID-19 school closures, particular focus will be on using communications channels to
raise awareness of remote learning opportunities developed by REB and development partners,
particularly the P1-P3 Kinyarwanda radio lessons and digital literacy materials supported by the project.
Soma Umenye may use print media, radio mentions, social media, and WhatsApp messages to raise
awareness, disseminate materials, and transmit positive messaging to parents and communities on how
students can be supported to continue learning at home during the school closures.
COMM 2. Support regular required reporting
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Support required reporting and develop success stories. Soma Umenye staff will attend project activities as
they happen to document them (photography, videography, and interviews) for the purpose of reporting
and archives.
COMM 3. Ensure appropriate branding and marking
Ensure appropriate branding and marking. Soma Umenye staff will ensure all workshops or trainings that
may take place in Quarter 3 are well branded according to USAID branding guidelines.
COMM 4. Leverage communications to support Soma Umenye’s expected results
Support national communications campaigns. In Quarter 3, project staff will collaborate with Soma Rwanda
members to revise the National Reading Campaign plans given the COVID-19 lockdown in Rwanda. This
will take shape through the development of a Soma Rwanda awareness strategy to engage parents and
communities to support children’s literacy development through targeted messaging and promotion of
digital repositories for reading materials.
During the lockdown, the project will support delivery of the National Reading Campaign through
targeted messaging to key stakeholders on the importance of literacy as an urgent, national priority. This
will include the development of policy briefs, infographics, and messaging cards, among other things.
Support project staff to develop compelling videos. Soma Umenye staff will continue to develop compelling
videos highlighting project activities and successes.
Support Rwanda Reads. Soma Umenye staff will engage with Soma Rwanda as noted previously, for the
delivery of the National Reading Campaign and awareness strategy during the COVID-19 lockdown. In
addition, project staff will oversee the re-design of the Soma Rwanda website and support Soma Rwanda
members to appropriately follow the new branding guidelines.
Support the implementation of Andika Rwanda. Soma Umenye staff will promote and implement Andika
Rwanda, including the dissemination of messages for parents to support children to write stories during
the school closures, which will be collected upon the re-opening of schools.
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ANNEX B. UDL PILOT: CLASSROOM
OBSERVATIONS TERM 1
INTRODUCTION
OVERVIEW OF UDL PILOT
Over the course of the 2020 school year, USAID Soma Umenye is supporting REB to pilot a Universal
Design for Learning (UDL) approach to instruction, which will focus particularly on strengthening
inclusive education in Rwanda in 25 P1 classrooms in Gicumbi District. UDL is based upon the premise
that all children learn differently, regardless of whether or not they have a disability. It consists of a set
of principles that provide teachers with a structure for creating adaptable learning environments and
instructional strategies that meet the diverse needs of all students. Research from various contexts
shows that (1) students with and without disabilities have stronger educational achievements and social
growth when educated in inclusive settings and (2) students who receive instruction using UDL
principles make significant gains in reading skills and demonstrate increased motivation to learn.
USAID Soma Umenye is committed to supporting REB and MINEDUC to implement the Special Needs
and Inclusive Education Policy (2019). Part of this commitment means ensuring that Soma Umenye’s
activities take a holistic approach to inclusive education by taking steps to ensure that students with
disabilities and special education needs are fully engaged in Rwanda’s early grade Kinyarwanda
curriculum. The UDL pilot uses existing REB-validated materials, working within REB’s curriculum; the
key difference is that, in the pilot, Soma Umenye staff train and equip teachers to modify classroom
exercises in response to student learning needs and preferences.
OVERVIEW OF REPORT
UNIVERSAL DESIGN FOR
In March 2020, Soma Umenye staff visited the classrooms
LEARNING
of UDL pilot teachers over the course of a week to
UDL is based upon the premise that all
provide supervision and observation of their
children learn differently and as a result,
implementation of the UDL techniques they were trained
they need (1) to be engaged or
to use. This report provides an overview of key
motivated to learn through multiple
means (2) information to be
observations from those visits, which concluded with a
represented for them in various ways,
community of practice meeting where sector education
and (3) the opportunity to express
inspectors (SEIs), head teachers, and classroom teachers
their learning in multiple ways.
came together to discuss their thoughts and experiences
with UDL. This report describes UDL best practices
observed in Rwandan pilot classrooms and makes suggestions for further extending these practices.
Prior to this week-long visit, pilot teachers, head teachers, and SEIs participated in a four-day UDL
training at the beginning of Term 1. Therefore, this report documents the progress pilot teachers have
made a few weeks after the initial training.
There were four key activities during the week of supervision and observation visits:
1. Conduct lesson observations
Using a revised lesson observation form (see Appendix B-1) designed to capture specific UDL
instructional practices, Soma Umenye observed one lesson conducted by each of the 21 pilot
teachers.
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2. Debrief with teachers
Immediately following each lesson observation, Soma Umenye staff conducted a debrief with each
teacher. Each debrief started with the teacher reflecting on what went well and what challenges she
faced. The observers then recognized good practices and engaged with the teacher to identify areas
for improvement. In order to do this, the observer asked probing questions to encourage the
teacher to identify specific UDL strategies she could try in future lessons. Before closing, the
teacher, supported by the observer, identified three specific goals for future lessons. In every
debrief, teachers were asked to take notes.
3. Debrief with head teachers and model good coaching practices
Depending on their schedule, Soma Umenye met with each head teacher either before or after
lesson observations. The purpose of these meetings was to discuss how head teachers are
supporting their pilot teachers and to get to know areas where they feel they need more support. In
all instances, head teachers were encouraged to join the lesson debrief with teachers. When head
teachers joined the debrief with teachers (approximately 50% of the time), it provided an
opportunity for Soma Umenye staff to model effective coaching practice. When head teachers did
not join the debrief with teachers, Soma Umenye staff explained the coaching process to the head
teacher, modeling effective coaching practices through description.
4. Facilitate a community of practice meeting
At the end of the week, Soma Umenye facilitated a
“Now I welcome students with
community of practice session for all pilot teachers,
disabilities and write their names
head teachers, and SEIs. Prior to the community of
on the register like any other.
practice, Soma Umenye staff identified five strong
Before UDL, I didn’t know what
teachers who had effectively modeled UDL
to do with these students; we just
strategies (as observed in their lessons). These
brought them in, but we didn’t
teachers formed a panel and Soma Umenye staff
ask them questions or anything.
prepared specific questions for each panelist. The
Now I know I can support these
questions for the panel reflected common
students. UDL has made all
questions and concerns that teachers shared during
learners our friends.”
the week. The following questions were asked
— P1 PILOT TEACHER DURING
during the community of practice and responses
COMMUNITY OF PRACTICE
are addressed throughout this report:
— “I didn’t use UDL strategies today because I
MEETING, GICUMBI DISTRICT
didn’t have any students with disabilities.”
Please respond to this statement.
— When you use read alouds, what strategies do
you use to make sure every student is engaged and focused throughout the story?
— What instructions do you provide to orient your students to an activity in the textbook?
— Some teachers say that their students are easily distracted because they are very young and
there are a lot of them. How would you respond to this comment? Do you agree or disagree?
— How do you balance the need to get through everything in the teacher’s guide with the reality
that some of your students are struggling and might not be achieving the lesson objectives?
Structuring the community of practice this way allowed teachers to interact with each other and
receive support from their peers. Head teachers were also more motivated to support their
teachers.
The themes of focus for this report are general classroom management strategies and strategies that
reflect the three core principles of UDL (multiple means of engagement, multiple means of
representation, and multiple means of action and expression). Further notes have been provided to
document the challenges confronted during post-lesson debriefing sessions undertaken with teachers.
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Some notes have also been included about a successful example of school leadership. Finally, an analysis
of the strategies observed has been provided at the end of the report.
GENERAL CLASSROOM MANAGEMENT STRATEGIES
School observation visits revealed some excellent practices around general classroom management,
which creates an enabling environment for teachers to practice UDL strategies. The following list is a
summation of good practices observed across classrooms; however, it is important to note that there
were some teachers who used few or none of these strategies. The primary strategies relate to getting
student attention, rewarding good behavior, and caring for books.
•

Giving attention to all students:
— The teacher is actively moving around the classroom throughout the period, making sure that
she divides her attention equally across all sections of the room and ensuring that students have
equal opportunities to hear her.
— The teacher calls on a variety of children, calling them by name.

•

Getting attention or bringing the class back together:
— The teacher says “AB” and students respond “CD,” then teacher says “CD” and students
respond “AB.”
— The teacher touches shoulders silently and students repeat.
— The teacher shakes plastic bottle filled with chalk or stones.

•

Recognizing and rewarding good behavior:
— One plastic bottle is introduced at the beginning of the lesson, and teacher drops small stones in
the bottle when students complete a task or do well. When students become unfocused or
exhibit poor behavior, the teacher holds up a smiley face that has an X marked through it. If
more stones have been accumulated than X-marked faces, the class can receive a reward at the
end of the lesson.
— At the beginning of class, the teacher promises her students a reward if they behave. The class
decides what reward they would like — for example, a song or dance — so they know what to
look forward to. At the end of class, the teacher allows a few minutes to sing/dance.

•

Establishing expectations:
— At the beginning of class, the teacher establishes the expectation that, because there are many
children, she will not respond if they shout. If the students want attention, they should silently
raise their hands rather than calling out answers to questions.

•

Management of books:
— The teacher assigns one or two students the task of handing out textbooks while she is
preparing other materials.
— The teacher assigns a group leader from each small group to come up to collect the materials
for his/her group. This helps save time and students feel like a part of the working of the class.
Student helpers can rotate each class or week.
— The teacher asks students to place their fingers on the word or item in the book they are about
to read.
— To orient students to the correct place in the student book, the teacher:
 Writes the page number on the board and circles it. To announce the number for young
students (as they likely have not learned large numbers), instead of saying “32” the teacher
can say “3” “2”.
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Opens the textbook to the correct page and holds it up clearly in the air or against the
chalkboard so students can see the appearance of the page and find it themselves in their
individual books.
 Describes the image found on the page as a means of guiding students to the correct page.
 Displays the correct page and students turn the pages of the book in unison while watching
the teacher turn the page.
 Tells students to support each other to find the correct page.
— When taking a break from the book before returning to the task, the teacher asks students to
place their pen with cap in the book to save the place.


MULTIPLE MEANS OF ENGAGEMENT
In line with the first principle of UDL, this section describes
some of the effective strategies observed related to
multiple means of engagement. Visual schedules were
frequently observed in school visits, while other strategies
were used by only a small number of teachers.

MULTIPLE MEANS OF
ENGAGEMENT
Students are motivated and engaged to
learn in different ways. Teachers should
stimulate interest and motivation using
a variety of strategies.

•

Visual schedules:
— At the beginning of class, the teacher introduces the activities of the class on a schedule with
pictures. The teacher may also invite children to come and point to the components of the
lesson including the new letter demonstrated on the schedule

•

Small group work:
— The teacher asks students to put their arms around each other (teacher uses the word
“friends”) to show they’re ready in their groups.

•

Songs and movement:
— Using the alphabet song creatively, the teacher asks students to clap when they reach a letter
already taught
— Using the alphabet song creatively, the teacher uses a pointer or students use their finger in
their textbook to follow along letter by letter
as they sing.
— The teacher sings “ese muranzi?” song, where
she asks students if they know the sound of
“You have to know your students
syllable when two letters are combined.
and know the content you are

•

Ticket out the door:
— The teacher asks students to show her their
notebooks so that she can mark them before
they are dismissed for break. Students line-up
at the end of class to show their work.
Students are motivated to complete the activity
so that they can leave for break. While listed
under engagement, this strategy is also an
effective formative assessment tool.

teaching, and balance the two.
Some head teachers do not look
at the quality, but only want us
to advance. If we are not careful,
students will make mistakes that
become difficult to correct. A
slow, steady start will help all
students catch up and run fast.”
— P1 PILOT TEACHER DURING
COMMUNITY OF PRACTICE
MEETING, GICUMBI DISTRICT
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•

Concrete objects and images:
— Instead of relying solely on images in the textbook, the teacher brings in objects from her home
or the community to reinforce concepts.
— When teaching a read aloud story, the teacher draws illustrations from the story on large grain
sacks and asks prediction questions to students before she starts reading the story. Students are
encouraged to come point to certain areas of the picture to answer the question.

SUGGESTED STRATEGIES FOR ENGAGEMENT NOT OBSERVED IN CLASSROOMS
Teachers demonstrated emergent strategies to promote multiple means of engagement. To extend this
development, Soma Umenye and head teachers discussed additional strategies with teachers during
lesson observation debriefs. The following list represents strategies proposed during the debriefs by
Soma Umenye staff, head teachers, or the teachers themselves.
•
•
•

•

•
•
•

When using a visual schedule, the teacher returns to the schedule throughout the lesson to identify
changes in activities.
When a teacher uses physical materials, such as letters made from local materials, the teacher
allows students to pass around the materials and touch them.
When teaching phonological awareness, the teacher asks students to identify other people’s names
that contain the target sound. Further, the teacher may ask which students in her class have the
target sound in their name and ask them to stand up. The teacher may point to a standing child and
ask that child to pronounce his own name loudly and clearly to the class. Then, the students repeat
that child’s name.
When assigning classroom activities, the teacher provides an additional activity for gifted students to
do extra learning while teachers support struggling learners, such as silently reading a decodable
text. This will also help prevent learners from becoming bored and disrupting their classmates with
talk.
When reading longer stories, the teacher asks children to each read a word in order, so that each
student has an opportunity to read and so that other students are encouraged to actively follow
along while awaiting their turn.
In classrooms with students with known disabilities, the teacher can encourage students to work in
groups so that students can demonstrate to their peers their abilities, and to prevent the disability
from becoming isolating.
Teachers try to form student groups such that at least one strong learner is present in each group
to support his or her peers; the teacher may also attempt to avoid forming groups where many shy
students are seated together.

MULTIPLE MEANS OF REPRESENTATION

MULTIPLE MEANS OF
REPRESENTATION

Teachers attempted to use multiple means of
representation, and many of them expressed in debriefs
Teachers should create various ways
for students to learn. Offering only one
that they had not attempted such strategies prior to the
instructional option or strategy can
UDL training. This was evident in terms of the newness of
limit the accessibility of information.
small group practice, in particular. Observers emphasized
that students and teachers alike would become more
familiar and comfortable with small group work as practice and exposure to the strategy increases.
Nonetheless, the following strategies for multiple means of representation were already evident.
•

Concrete objects:
— The teacher prepares multiple sets of concrete objects. She selects two, holds them up, and
students must point to the object containing the target sound.
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— When teaching a new syllable, the teacher brings in pictures of three objects and asks students if
they can name each object and then select the object that contains the targeted syllable sound.
•

Manipulatives (flashcards, letter cards):
— The teacher prepares the target letter (upper and lower case) using local materials including
branches or folded grasses.
— When teaching a new letter, the teacher prepares individual pieces of paper with the new
consonant and all five vowels. Then she uses the “I do, we do, you do” technique to hold up
one consonant and one vowel in the air and ask students what syllable is formed when they are
combined. During “you do,” students identify the name of each letter on their own prior to
identifying the sound of the syllable.
— The teacher writes syllables on mini-chalkboards and then places them in the slots in the pocket
chart. The teacher invites different students to come and read different syllables.

•

Small group practice:
— The teacher organizes students into small groups. She distributes sets of syllables written on
flashcards to each group. Each set is presented in a hand-made paper envelope and can be
combined to create a word. One group of advanced readers receives sets of words to create a
sentence. All students in the group organize the word/sentence and read it aloud to each other.
The teacher visits groups to check for understanding. Students are instructed to return their
words/syllables into the paper envelope provided prior to finishing and return the papers to
teacher in good condition.
— The teacher assigns a leader for each small group and changes that leader across lessons or
weeks.
— When reading sentences from a story, the teacher asks students to each read one word in the
sentence (moving from students on her left to her right). The teacher demonstrates this
strategy using one group as an example before asking all groups to work independently. The
teacher rotates around the room to support readers in their practice.

•

Turn and talk: This describes a method where a teacher poses a question to the students, and
asks them to turn and talk to students near them (pairs or small groups) to discuss their answer to
this question, prior to sharing with the larger group.
— During a read aloud lesson, the teacher asks a comprehension question, and instead of calling on
one student immediately, asks students to turn and talk about the answer. Then, the teacher
selects students to share their answer with the class.
— When asking students to use a new vocabulary word in a sentence, the teacher asks children to
turn and talk with a neighbor to come up with an example. Students are instructed to put their
arms around their neighbor’s shoulder to show they have come up with an answer.

•

Think-pair-share: This is similar to a turn and talk method, except that students are asked to think
of their own answer silently prior to turning to a partner.
— When asking students to identify other words with the target sound, the teacher orients
students to think silently for five seconds of their own answer, then to discuss with a partner,
prior to sharing with the class.
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I have 130 students altogether between morning and afternoon. Though they are so
many, I will not respond to ‘please, please.’ We agree to this and we don’t do it. Then I
tell them we are going to read a story. We agree how they will answer. I also tell them
I’ll be using symbols or signs, so people are looking at me while I am reading. When I
am reading, you make sure that you keep on asking them questions as you read, because
I know that students get easily distracted. Even that side that is getting distracted,
when you ask a person, this child comes back and you get their attention. Again, I have
to make sure that my questions are simple so that they easily get the answer.
Sometimes my questions require yes/no answers or I even write the answer on the
blackboard yes or no, and again, I don’t stand stationary in one place, I keep on walking
as I read, reaching all corners of the class.
— P1 PILOT TEACHER DURING COMMUNITY OF PRACTICE MEETING, GICUMBI
DISTRICT

SUGGESTED STRATEGIES FOR REPRESENTATION NOT OBSERVED IN
CLASSROOMS
The strategies described above were not used by all teachers, and the most important area for
improvement in terms of multiple means of representation would be for teachers to concentrate on
practicing further the above strategies used by their peers. For example, the teachers who struggle
with applying UDL may wish to start by trying turn-and-talk activities as a means of disrupting the
pattern of choral response. During lesson observation debriefs, Soma Umenye and head teachers
discussed additional strategies with teachers. The following list represents strategies proposed during
the debriefs by Soma Umenye staff, head teachers, or the teachers themselves.
•

•
•
•

When teaching the blending of a consonant and vowel to create a syllable, the teacher asks students
to turn and talk about what they believe the answer is. For example, when blending “k” and “a,”
instead of calling on one student to answer for the class, the teacher asks students to identify this
blend in pairs. Then, a teacher selects a learner who hasn’t yet spoken to share the answer with the
class.
When allowing students to practice reading letter, syllable, or word cards in small groups, teachers
can allow students to rotate the materials they read between groups, if time allows. Otherwise,
students may only be able to practice a single word.
In addition to allowing groups to put their arms around each other to show readiness, teachers can
also instruct group members to put their arms around their group’s shoulders to show they have
come up with an answer.
Use of chalkboards can be improved:
— Where objects block the bottom of the wall, teachers should move them to enable students to
access the chalkboard. When students are asked to come up and write on the chalkboard, the
teacher should design the activity such that an answer can be written low on the board for
students who might not be able to reach.
— When teachers have a chalkboard at the front and back of the class, they can consider using
both to enable all learners to be close to the board. Where this is impractical given seating
arrangements or other reasons, the teacher can use the second chalkboard to produce a visual
schedule of the week’s activities such that children can reference this throughout the week.

MULTIPLE MEANS OF ACTION AND EXPRESSION

SOMA UMENYE QUARTERLY PROGRAM REPORT | 78

A variety of strategies were observed which demonstrate
multiple means of action and expression. However, among
those who are demonstrating the most emergent UDL
application, a pattern of choral response among students still
persists. To challenge this practice, teachers may attempt to
practice some of the below strategies already in use by some
of their peers.
•
•
•
•
•
•
•

MULTIPLE MEANS OF ACTION
AND EXPRESSION
Teachers should provide options for
students to demonstrate and express
what they have learned.

After practicing phonological awareness exercises, the teacher asks students to close their eyes and
use thumbs up and down as a form of informal assessment.
Among a selection of three concrete objects, the teacher asks students to point to the object with
the correct target sound.
Among two or three images drawn on the chalkboard, the teacher chooses a student to come to
the chalkboard and the student draws a line between the letter and the correct image (if letters
have been taught), or to point to the correct image if the letter has not yet been taught.
When seated in pairs or small groups, one student reads the syllables or words to the other student
while the other student follows along in her book. Then, the roles are reversed. While students are
reading, the teacher circulates the room to check for understanding.
When preparing to practice writing, the teacher uses the lines already drawn on the board. She
makes the first mark of the letter herself, then turns to the students to ask them to give her
directions about how to move her chalk next in order to create the letter.
When learning a new letter, the teacher asks students to walk to the walls of the room, find, and
then point to the letter in print-rich materials.
When practicing reading and reviewing syllables, the teacher asks students to first go through a
passage and count how many times the target syllable appears.
“It is also important for the head teacher to visit classrooms and get to know the
students. Sometimes, during assessments, we test where we want to see high marks.
What we need to test are the skills, and we need to take into consideration the
environment. When we write on the blackboard, maybe not all the children can see it. So,
it is important to ask yourself ‘what are you testing’?”
— HEAD TEACHER DURING COMMUNITY OF PRACTICE MEETING, GICUMBI
DISTRICT

SUGGESTED STRATEGIES FOR ACTION AND EXPRESSION NOT OBSERVED IN
CLASSROOMS
As for multiple means of action and expression, while many strong strategies are already in use by some
teachers, there is room for improvement. The following list represents strategies proposed during the
debriefs by Soma Umenye staff, head teachers, or the teachers themselves.
•

•

When asking students to select the correct object or image from a selection of two or three,
teachers should ask students to turn-and-talk to their neighbors to choose the correct answer,
instead of calling a single student to answer first. Especially for images that have taken teachers
great effort to prepare, it is important to make good use of them for all students, and not just a
single child who is called to answer the question.
When teaching a new vocabulary word, or reading a passage in a story, the teacher can ask students
to act out the new word or the story. For example, if the word is “sweep,” a student can take the
broom in the classroom and demonstrate sweeping. Or, if the students are reading a story about
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•

•
•

washing fruit, the students can act out how they would wash a fruit or vegetable in a bucket of
water.
Using the syllable cards already formed for other activities, select students may come to the front of
the class and hold one syllable card each, outward to face the audience. Their classmates must
provide them support on what order to stand in in order to create a word amongst the syllables.
To extend this activity, teachers invite individual groups to do the same activity with multiple sets of
words
Students are encouraged to act out the shape of a letter using their own bodies. To extend this
activity, small groups can work together to spell a word with each student representing a single
letter.
In pairs or small groups, students can draw a picture of an object that contains the target syllable
and write the word (or target letter) on the back of the paper. Then, their partner (or another pair
of students) must look at the image and state (or write down, if there are able to) their guess of the
object’s name. Then they can flip the paper over to see if the word they have written is matches the
one chosen by the image’s authors.

SCHOOL LEADERSHIP CASE STUDY: EP KINJOJO
Amidst an educational culture where schools are often overburdened and under resourced, the addition
of UDL to a teacher’s repertoire may feel like an unreachable goal. As a means of challenging this
discourse, the case study of EP Kinjojo, in Gicumbi District, may serve as an inspiration to others. The
UDL pilot teacher from EP Kinjojo, supported by her head teacher, demonstrated exceptional inclusive
strategies in the classroom and a willingness to try more. Her example helps to demonstrate that strong
school leadership can make a strong and direct impact on the viability of UDL implementation. EP
Kinjojo is very remote and no more economically advantaged than many other schools, so it helps to
illustrate what is possible with a combination of willpower, leadership, and community support. Some
examples of strong school leadership skills from EP Kinjojo, as described below, may help explain why
the pilot teacher from this school was stronger than many of her peers.
•

•

•

•

The head teacher sets an expectation with all his teachers, including the P1 pilot teacher, that
textbook care is very important. When giving out textbooks, the pilot teacher explained to the
students the importance of having clean fingers and hands so that their textbooks will also remain
clean. The teacher also warned that two students should never try to open the same textbook
together, as they could risk tearing the pages. Textbooks observed in the pilot classroom in EP
Kinjojo were in excellent condition despite having been used in the prior school year.
Under the direction of the head teacher, teachers have encouraged parents to provide a backpack,
or make a school bag from locally available materials, to enable their children for carrying materials
back and forth to class. The head teacher emphasized this point during a school meeting and
teachers sent notes home with students who failed to bring backpacks. All students take their
books, notebooks, and decodable stories home in their backpacks, and they return in excellent
condition.
The head teacher collected his own informal data on the number of children in the school with zero
scores and made a strategic plan to respond to these students’ needs. The head teacher used
assessment data as a basis to offer weekend classes for struggling learners. In order to compensate
the teachers, students’ families would be charged a nominal fee, but only after students had
demonstrated improvements. After the children went to school and began to read successfully, only
then did parents contribute 1,000 RWF to the school. According to reports, parents had no trouble
paying the money when they saw the positive impact.
The head teacher made a point to tell parents not to think of their children as weak, but to
recognize their children’s strengths, because parent engagement is critical. The head teacher
encouraged parents to listen to their children practice their homework.
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•
•
•

All children must wash their hands prior to entering school, and this requirement was even applied
to the guests that visited for school observation.
School gardens are impeccably maintained, as are all the materials in the classroom.
The head teacher holds regular community of practice meetings with all teaching staff, and actively
introduced UDL strategies to all teachers (even those not part of the pilot) without being instructed
to do so.

COMMON CHALLENGES AND STRATEGIES FOR MITIGATION
This section summarizes some of the most common challenges or concerns with UDL implementation
raised by participating teachers. Some solutions and strategies to respond to these challenges, grounded
in evidenced-based best practices, are listed below. These include strategies provided by Soma Umenye
as well as other successful teachers themselves. Many of these suggestions reflect conversations from
lesson observation de-briefs as well as the community of practice session with all pilot teachers and
head teachers. Within this section, the term “coaches” refers to Soma Umenye staff conducting the debriefs as well as certain head teachers who were present for these de-briefs.
“WHAT SHOULD I DO IF A STUDENT WRITES LETTERS BACKWARDS OR
OTHERWISE APPEARS TO STRUGGLE WITH UNDERSTANDING THE
ORIENTATION OF LETTERS?”
•
•
•
•
•
•

Use cut out letters made from paper to allow the student to feel the shape of the letter
Make raised letters using sand and glue
Allow the student to form the shape of the letter using a piece of string or rope
Allow the student to write on a larger space, whether a larger notebook, piece of paper, or the
chalkboard
When reading, students can cover the part of the text they haven’t yet read with a piece of paper.
This enables students to focus only on certain words, rather than potentially being distracted and
confused by many letters and words on the page.
When writing, students can be supported to draw straight lines in their notebooks using the flat
edge of a ruler or a block of wood. Modeling the appropriate orientation of the letter, teachers
then support students to write the letter within the lines.

“I DID NOT USE UDL STRATEGIES TODAY BECAUSE THE STUDENT WITH A
DISABILITY WAS ABSENT.”
This was answered best by a pilot teacher during the community of practice panel: “Children have
different interests and challenges, and they may not be physical. There are those that have learning
disabilities. Those children need these methods. Communication challenges are another example. We
need to include these children with UDL strategies. Those with unusual characters, emotional
challenges, those who don’t want to work with others. If you want to teach these children, you have to
get different strategies. Some learn through seeing what you’re teaching, some learn through play, so
you have to change these strategies.”
•
•
•

UDL supports all students to succeed by recognizing the natural diversity among learners and
providing them with different means to access the content.
UDL is just as useful for struggling learners as it is for gifted learners, as it recognizes the unique
strengths and needs of each child.
It is positive that teachers are trying to provide special supports to students with disabilities, but
they must make sure not to isolate these children by separating them at their own desks or openly
pointing out in the classroom that they need special attention.
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•

Even if a teacher does not believe a student with a disability is present today, there may be students
with “invisible” disabilities present. It is also true that some students are further advanced than
others, so UDL can help these learners in different ways.

TEACHERS STRUGGLING TO MASTER BASIC LITERACY INSTRUCTION
School visits revealed some teachers who still struggle to master the basic contents provided in the
teacher’s guide, and who are more likely to lecture and accept choral responses. During the debrief,
the following feedback and coaching methods were provided:
•
•
•

Coaches encouraged teachers to use turn and talk, because it requires no additional planning or
materials, and is a simple way to challenge the routines currently in use. It appears to be the most
likely way to begin to integrate UDL for teachers with no other skillsets in this area.
When highlighting areas requiring improvement, instead of providing an alternative, Soma Umenye
and head teachers (acting as coaches) invited teachers to identify other ways they could have taught
the content or accepted answers than the strategy they used.
Coaches used the teacher’s guide to support the debriefing by highlighting how the lesson was
intended to be taught and pointing out the discrepancies.

GENERAL COACHING STRATEGIES MODELED BY THE OBSERVATION TEAM
In addition to discussing solutions to specific challenges, the following general coaching strategies were
used during school visits. They may prove useful to others involved in providing teacher coaching and
support.
•

•
•

•

•

•

Coaches insisted that teachers bring a paper
SAMPLE GUIDING QUESTIONS USED
and pen to record their notes during the
DURING LESSON OBSERVATION DEdebrief. Most did not do this until they were
BRIEFS
asked.
•
What are some other ways that you can
Coaches asked teachers to bring the student
assess student understanding besides choral
textbook with them to the debrief so as to
response or calling on a specific student?
model possible activities.
•
Reflect on how much of the lesson was
When beginning the debrief by asking for the
focused on you (the teacher) talking
teachers’ reflection, Soma Umenye staff
compared to students talking or working
together. Could this be changed in future
encourages teachers to consider how they
lessons?
incorporated UDL into their lessons through
•
What materials could you add during future
a series of guiding questions.
lessons to more actively involve all students?
Coaches made an effort to highlight the
aspects of UDL or classroom management
that were observed in a class and to link these positive observations with the relevant UDL
principle.
When providing suggestions of new or different strategies to be used, instead of calling the
strategies only by name, coaches also explained using a concrete example how they could be applied
in the lesson just given. For example, when discussing the vocabulary word “sweeping,” the teacher
had asked students to use it in a sentence. However, during the debriefing, one coach identified that
this could have easily been acted out by students, and the broom already present in the room could
have also been used.
When the head teacher was present in the debriefing and had sat in for the lesson, Soma Umenye
staff invited the head teacher to provide his reflections prior to the external visitors. This helped to
provide Soma Umenye staff with an indication of the head teacher’s own capacity for observation
and critical input. This information will inform the upcoming refresher training, which will include
pilot head teachers.
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•

Coaches asked teachers to share what aspects they were still struggling with when applying UDL in
the classrooms. Once concerns were shared, coaches provided targeted suggestions to respond to
these concerns. For example, common concerns included short lesson time, large classroom sizes,
lack of familiarity with implementing small group practice, and questions about specific examples of
struggling learners.
— In response to concerns about short lesson time, coaches engaged in dialogue with teachers
to discuss the relative benefits of progressing according to the teacher’s guide, against small
modifications to enable additional practice on topics with which students require more support.
— In response to concerns about large classroom sizes, coaches showed teachers videos and
photos from other teachers with large classes, discussed possible adjustments in the
arrangement of desks to enable access to more students, reiterated effective examples of
classroom management strategies and the importance of providing clear instructions, and the
value of turn and talk exercises in giving more individual practice to students in large classes.
One of the excellent panelists in the community of practice meeting, who has 70 students in her
morning class, also served to validate the possibility of applying UDL in challenging
circumstances.
— In response to a lack of familiarity in implementing small group practice, coaches gave
various suggestions: students reading one word to each other in pairs; one student pointing to a
word and asking a partner to read it; round robin activities with syllables, words, or sentences;
counting how many target letters are in a story; and peer support to struggling learners in small
groups.

CONCLUSION AND ANALYSIS
Generally, the emergent application of UDL strategies by teachers in the pilot schools was impressive.
Even among those with the most basic instructional skillsets, it can be said that every teacher
demonstrated at least one UDL strategy in practice during her lesson. This lent credence to the
assertion that UDL can be applied, even in settings with few resources, many students, and teachers
already experiencing varied constraints.
Some teachers demonstrated comfort with UDL strategies to such an extent that it was clear they had
already been teaching inclusively prior to this pilot, without the benefit of the terminology to explain
what they were doing. In fact, daily debriefs amongst team members reinforced the hypothesis that
those teachers who were strong at UDL implementation were likely already very strong teachers prior
to the pilot beginning. On the other hand, the teachers who require the most attention are those who
not only struggled with UDL implementation, but also struggled to teach the literacy content as
described in the teacher’s guide. In general, these struggling teachers depended heavily on choral
response, did not appear to recognize when students struggled with an exercise and so did not pause
for review or extra practice, used the textbooks infrequently during the lesson, and had students who
appeared the least engaged. These teachers will require more support in mastering the basics of the
teachers’ guide in addition to trying simple strategies such as turn-and-talk or the use of concrete
materials to reinforce learning. One factor that became apparent in many of the strongest classrooms,
those where UDL had been thoughtfully implemented and where teachers reflected on their practices,
was the presence of a head teacher who understood UDL and encouraged its use. Unfortunately, it is
unsurprising that some of the struggling teachers also had absentee or uninvolved head teachers.
Interviews with both classroom teachers as well as head teachers highlighted that, even in classrooms
where UDL was implemented enthusiastically, disability is still typically understood as referring just to
physical or sensory limitations, rather than including intellectual, communication, emotional, and
attention challenges. Even in the case of an interview with a proactive head teacher, he emphasized
UDL’s ability to help teachers reach students with visual and hearing impairments. This reality was
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reflected by teachers who most often highlighted the students with physical impairments as now being
included in class. This is an important aspect to take into consideration during future trainings, where
the presence of invisible, non-evident disabilities must also be addressed. A handful of teachers are
becoming aware of learners who need extra supports, as indicated by the teachers who asked for help
with students who struggle to write letters correctly or who have trouble sitting still during class. This
greater awareness is important and can hopefully be encouraged with all teachers. While the wide range
of disabilities was covered during the initial training, discussions with teachers highlight the need to reemphasize this point during future refresher trainings and classroom observation visits.
Generally speaking, Soma Umenye observers found that one third of teachers have limited to no
mastery of UDL methods and struggle with teaching basic literacy methods, another third have
emergent UDL skills and require more support and practice, and a final third are already demonstrating
excellent application of UDL methods (this does not include the three teachers who have already been
moved to other classrooms since the training, a challenge in and of itself). This observation helped to
drive the approach to the community of practice meeting on the final day of our visit, which featured the
exceptional teachers (as identified by Soma Umenye during the week) who were able to explain their
approaches to their peers and answer questions from them. This appeared to be a successful approach
to engage the rest of the teachers, and lends credence to continued efforts to support struggling
teachers to learn from their successful peers. It also helps to showcase those teachers who can serve as
models during training workshops and more broadly in national workshops across Rwanda.
A crux of the UDL pilot is the attempt to engage teachers and students in more (or in some cases, any)
small group practice. Some classrooms have already begun to attempt these strategies, but there were
many teachers who appeared to be trying small group practice for the first time and lacked comfort or
familiarity with how to do this. In particular, the need for providing clear instructions to young learners
was evident. Small group activities offer opportunities for learners to work independently for a time,
which means they need a firm grasp of what they are expected to do. Frequently, it was observed that
teachers who could provide simple, clear instructions with short demonstrations had more success
when implementing small group activities. The refresher training, planned for the start of Term 2, will
focus heavily on this skillset in particular to ensure teachers have ample opportunity to practice this
method. For the refresher training, Soma Umenye will also consider gathering examples from Rwanda
and other relevant settings that have successful implemented small group instruction.
Another major issue — confronted by the country as a whole and the project specifically — is the
ability to manage time in short lessons. Most teachers — whether strong or struggling — did not
manage to teach their lessons in 40 minutes. While visitors did engage teachers in discussions about the
benefits of slowing down some elements of instruction strategically to develop learner competencies
early in the school year, there are still other methods most teachers should try to apply to cover the full
lesson content. In most classrooms, it took five minutes or more for books to be distributed and for
students to locate the appropriate page. This is crucial time that can be better spent on small group
practice if teachers can develop strategies to use students to distribute and collect books and to help
students practice identifying the correct page in the book. Furthermore, some UDL strategies such as
turn-and-talk, thumbs up when you know, or peer support add no more time to lessons but offer great
value. Teachers should be encouraged to capitalize on inclusive strategies that do not cost them time,
wherever possible.
Ultimately, this initial school observation activity was very successful, and the strong spirit of
collaboration amongst all involved is an asset. Moving forward, continued support and supervision will
be required to ensure the effective implementation of UDL over the course of the school year.
Simultaneously, documenting effective practices already in use, such as those described above, will help
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to build a body of evidence justifying the appropriateness and practicality of applying UDL in lowresource school settings.
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………………………………………………………………………
………………………………………………………………………
List 2 areas where the teacher could improve (related to multiple means of engagement).
Provide specific strategies for the teacher.
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………

2. The teacher has explained new content through multiple means of representation (i.e. not only
teacher speaking and writing text)
o Yes

o

No

If yes, select all that apply
o Think-pair-share
o Small group practice
o Explaining information multiple ways (i.e. verbally and through demonstration)
o Manipulatives (letter cards, beans, stones, bottle caps, sand)
o Images / diagrams / charts
o Games / music / movement
o Role play / acting out new concepts
o Other ………………………………………………………………
Observation/Notes:
List 2 things that the teacher did well (related to multiple means of representation):
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………
List 2 areas where the teacher could improve (related to multiple means of representation).
Provide specific strategies for the teacher.
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………

3. The teacher has encouraged students to show multiple means of action and expression.

o
o

Yes
No

If yes, select all that apply
o Students choose how they show their answer (e.g. pointing, writing, speaking)
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o
o
o
o
o

Thumbs up when you know
Thumbs up / down
Ticket out the door
Identifying answer from a selection of 3 options
Other ………………………………………………………………

Observation/Notes:
List 2 things that the teacher did well (related to multiple means of action and expression):
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………
List 2 areas where the teacher could improve (related to multiple means of action and
expression). Provide specific strategies for the teacher.
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………

4. Students are provided choices for responding that demonstrate their skill and knowledge (e.g.
verbal, written drawing, physical demonstration).
o Yes
o No
If yes, select all that apply
o Verbal
o Written
o Drawing
o Physical demonstration
o Other ………………………………………………………………

5. Students demonstrate familiarity with expectations, procedures and routines that involve
student choice and inclusive strategies (e.g. it does not appear to be the first time they have
worked in small groups)
o Yes
o No
If yes, select the activities that students demonstrate familiarity with:
o Transition to small group work
o Turn and talk
o Use of manipulatives
o Peer support to struggling learners
o any other………………………………………………………
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6. The teacher has followed the core lesson objectives as described in the teacher’s guide while
demonstrating flexibility or creativity to incorporate UDL approaches.
o Yes
o No

7. The teacher was able to deliver the lesson within the allocated time while also demonstrating

UDL approaches to instruction.
o Yes
o No
After the observation, please meet with the teacher to review the following:
1. Teacher Reflection
2. Classroom Observation

Please provide a review of the above observation with tips for improvements and set SMART (Specific,
Measurable, Attainable, Relevant and Timely) goals for the next visit.
Potential Prompts:
o How will I promote learning for all of my students?
o How will I change how I teach to meet the needs of my learners?
o How can I motivate all learners in my class? Particularly the struggling learners?
o How can I measure academic progress and the comprehension of my pupils in new and different
ways?
o What are some other ways that I can assess student understanding besides choral response or
calling on a specific student?
o Reflect on how much of the lesson was focused on you (the teacher) talking compared to
students talking or working together. Could this be changed in future lessons?
o What materials could I add during future lessons to more actively involve all students?
List 2-3 goals for the next visit:
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………
………………………………………………………………………
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ANNEX C. REPORT ON THE
KINYARWANDA READING CAMP PILOT
BACKGROUND ON REMEDIATION AND KRC PREPARATIONS
Developing foundational literacy skills in Kinyarwanda is an essential pre-requisite for learners to be able
to succeed in other subjects. In 2019, REB and Soma Umenye designed and piloted a Local Early Grade
Reading Assessment (LEGRA) to determine the number of P1-P3 students who were not meeting
grade-level reading benchmarks. Results from the LEGRA pilot revealed that a significant number of
students were falling behind, not demonstrating adequate literacy skills, and in need of further support.
For instance, LEGRA data revealed that 74.5% of P3 students (13,575 out of 53,213 students) in the five
districts where LEGRA was piloted could not read well enough to reach the P3 performance
benchmarks. In an educational context where lower primary teachers often teach more than 50
students per shift, it can difficult for teachers to provide targeted remedial activities during a regular 40minute Kinyarwanda lesson. It is against this backdrop that Soma Umenye supported REB to implement
a holiday remedial strategy that would support struggling readers so that they could be successful in
school.
Soma Umenye and REB designed a Kinyarwanda Reading Camp (KRC) to support remediation for P1-P3
students. KRC was also designed in response to MINEDUC’s current Education Sector Strategic Plan
(ESSP), which specifically references putting in place a remedition program for under-performing
students especially those who fail in the language of the instruction. 6 When children underperform in
their mother tongue and language of instruction, in this case Kinyarwanda, research shows that they are
less likely to be academically successful in later grades. KRC directly responds to MINEDUC/REB’s
vision to implement the ESSP 3 by ensuring that every struggling reader is provided with targeted
remedial activities.
Soma Umenye and REB selected two districts — Kicukiro (representing an urban district) and Burera
(representing a rural district) — to take part in the KRC pilot. These districts had also been a part of
the earlier LEGRA pilot. A total of 20 schools (10 schools in each district) participated in the KRC pilot.
Eligible students for KRC were those who were zero-scorers on the LEGRA assessment. Participating
schools implemented the remediation pilot over 12 days in December during the Term 3 break.
KRC INSTRUCTIONAL PACKAGE AND OVERALL METHODOLOGY
Identifying students for KRC participation
KRC is primarily designed to support students who scored zero (or close to it) on the LEGRA pilot
assessment. LEGRA, which is implemented by early grade reading teachers using standardized tools,
involves four separate tests, including reading recognition of letters/syllables/words, reading fluency,
reading comprehension, and basic writing skills. The reading fluency and reading comprehension tests
are administered one-on-one, while the other tests are administered in a group setting. Students who
scored zero on the LEGRA automatically qualified for the KRC pilot. While KRC did not target students
who met grade-level reading benchmarks, there were a few cases of students attending KRC who did

6

See Table 12 Outcomes -Specific Risks in Ministry of Education, Education Sector Strategic Plan 2018/92023/24. Available at
http://www.minecofin.gov.rw/fileadmin/templates/documents/NDPR/Sector_Strategic_Plans/Education.pdf,
accessed April 29, 2020.
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meet or exceed the benchmark at the baseline LEGRA. Some of these students accompanied their
siblings who joined KRC, while others lived near pilot schools and joined KRC.
KRC’s instructional approach
Students attended KRC for 12 days. The first and last day was for registration, the pre-KRC LEGRA
(which also served as a placement test), and a post-KRC LEGRA. As a result, students received 10 days
of core remedial instruction for three hours each day. In total, the level of KRC instruction that each
student received is equivalent to approximately 45 regular class periods. The core support strategy that
teachers are trained to use in the KRC is a systematic phonics approach to instruction that provides
equal support for decoding and encoding skills directly at a learner's instructional level with multiple
opportunities for reinforcement and practice with hands-on activities.
The KRC instructional materials — teacher’s guides and big book readers — were developed based on
interactive play-based learner-centered methodology. The play-based approach helps the students to be
more engaged in the teaching and learning process. KRC also uses techniques of positive camp culture
with engagement techniques for participation and time on task. These elements are further described
below.
Hands on activities for phonics instructions
The phonics instruction lessons use different hands-on games and sound songs to support KRC students
to practice decoding and encoding sounds and letters. In KRC, teachers give students more time and
several ways to practice hearing and saying sounds, as well as reading and writing sounds when
connected to the letter through routine steps. The teachers give very specific instructions that begin
with students hearing a target sound and practicing it several ways. For example, using picture cards and
letter cards, the teacher leads students in singing the sound in a song, along with actions to help the
students remember the target sound.
The games and activities included in the KRC materials are referenced in the weekly phonics lessons,
such as Sound Out and Zapu! (a phonics game specifically focused on practicing blending) and, for small
group work, Letter-Sound Roads (cards to help children recognize specific sound in a picture name),
Upper-Lower Case Matching, and Word Building with Bottle Caps (letters are painted on top of each
cap and children try to make words by putting those different caps together).
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Reading aloud with big books
In the KRC, teachers are trained
to use four big books for read
aloud lessons. Big books are
printed in large print with
colorful illustrations to allow the
whole classroom to share and
enjoy the story. The large and
clear illustrations are designed to
allow teachers to easily get a
student’s attention when asked
to predict what the story is
about. Specific prediction
questions are included in each big
book and the questions are
designed in the form of
illustrations to allow students to
provide an answer through
matching.
Big books designed for the Kinyarwanda Reading Camp.
The teacher’s guide provides
guidance on how to use the big
books. For example, when using a big book, the teacher is guided to ask questions such as “Did you like
the story? What was your favorite part? Where does the story take place? What was the problem? How was the
problem solved? How do you feel about the ending? Did this story remind you of another one? What did you
learn from the story?”

•

Before reading activities. Before reading the big book, the teacher may show the students
pictures, ask for predictions, and ask a guiding question that may be answered by the end of the
story. The teacher should also quickly introduce two to three vocabulary words from the story that
can increase comprehension by:
—
—
—
—

•

Saying the word
Syllabicating the word
Giving a simple definition
Using the word in a context (e.g., sentence, picture, action, etc.).

During reading activities. During reading, the teacher pauses and asks questions about the text
and the pictures on each page. Questions have been developed for each page of the big book in the
scripted lesson plans in the teacher’s guide, and teachers can change or add additional questions as
needed.
Teachers should use engagement techniques, such as asking students to “Think-Pair-Share” or “Turn
and Talk” to a friend about each question. The goal is to get all students talking about and actively
responding to reading. This step in the instructional sequence deserves the most time, and teachers
need to practice going back and re-reading a page, thinking out loud to model what they are
wondering when reading, and promoting student dialogue.

•

After reading activities. At the conclusion of the story, teachers give students a bit of time to ask
questions about what happened in the story. Teachers should not retell the story themselves but
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ask questions to get the students to retell the story or share their reactions and ideas in responding
to reading. Teachers can ask open ended questions.
Creating positive camp culture with engagement techniques for participation and time on
task
Soma Umenye trained teachers to use the following classroom engagement techniques regularly with
multiple students in the classroom during the Kinyarwanda Reading Camp. These techniques encourage
more students to regularly participate through thinking, active listening, giving answers to questions in
words and in written form, and finding ways to show what they have learned. The way a teacher delivers
these techniques should fit the moment in the classroom, and always convey that she/he is using this
technique because it shows care for her/his students’ ideas, thinking, actions, and answers.
•

•

SLANT. This technique teaches learners the specific behaviors that
show active listening. The teacher gives students positive cues or
directions that refer to these behaviors to increase time on task. This
helps the teacher to guide students to what she/he wants them to do so
they are ready to learn. Instead of saying “keep quiet,” she/he can say, “I
need to see everyone track the speaker.”

SLANT
Sit up
Lean forward
Ask Questions
Nod your head
Track the speaker

Precise praise. Teachers should use language that is very descriptive of specific desired behaviors
or actions in the learning environment. This technique uses positive reinforcement to emphasize
what good learners do. Saying “good boy” or “good girl” doesn’t help a student understand why
they are earning praise or acknowledgment, or give other students clues about what to do so that
they can also earn that kind of praise. Teachers should say things like:
—
—
—
—
—

“Ange, thank you for raising your hand and not shouting out.”
“This row is cooperating so well; they all have their exercise books and pens ready to begin
writing.”
“John, thank you for keeping your bag in your desk.”
“Keza, I can see you are keeping your book so nice by turning the pages carefully.”
“Table three is sitting up and nodding their heads, I can see they are really listening to Peter.”

•

Wait time. Teachers should give at least five to ten seconds of wait time before calling on a
student to answer a question. When more wait time is given, then more students have enough time
to think about the answer and raise a hand to participate. During the wait time, teachers can ask
students to:
— use a tool in the classroom environment to help find the answer (e.g., visual aide on the wall,
notes in exercise book)
— turn and tell a friend the answer
— write down the answer they want to give.

•

Everyone can answer and give the right answer. There are four formats a teacher can use to
help any student answer a question if called on or get the correct answer if they are wrong or partly
correct. Teachers should never accept no answer or a wrong answer and move on. It sends the
message that it is acceptable for students to give a wrong answer and confuses the other students
who have the right answer but were not called on. Helping the student get to the correct answer
should be done lovingly and firmly and sets the expectation that everyone can answer.
Format 1: Teacher gives correct answer, student repeats.
Format 2: Teacher gives clue to help student find the answer, student gives answer.
Format 3: Teacher calls on another student to give the correct answer. The first student repeats.
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Format 4: Teacher calls on another student to give a strategy to get the correct answer. The first
student repeats.
Sometimes a student gives a partly correct answer, and it is a good practice for the teacher to say,
“Can you extend your answer? I hear part of the answer, but it’s not complete yet. Check your
exercise book.” Teachers can also ask students, if they want to ask friend for help, or to give their
answer for them if they are shy about speaking in front of the class. A teacher might say, “Do you
want to whisper your answer to your friend who can say it loud?”
Methods for creating positive camp culture
The following activities (morning meeting and community meetings) help to create positive camp culture
by providing teachers and learners with time to describe and set their intentions about the choices and
behaviors that will help them meet goals for learning to read. These meetings provide structured time to
address the social and emotional learning that happens in an academic environment, and helps teachers
and learners to be more self-aware, cooperative, confident, and kind.
•

Morning meeting. Teachers are guided to begin each KRC day with a whole camp gathering for
15 minutes and includes activities that contain 1) a message and 2) provide movement. The
message should relate to a specific guiding principle or value that is being reinforced through a
positive behavior system. For example, a teacher could tell a quick story that gives an example of
how someone kept trying and didn’t give up, even when they failed the first few times and connect it
to the idea of perseverance, or “stick to it”! The movement should be a quick game or exercise
that engages the body and gets learners ready to look, listen, and follow directions. Research shows
that children who elevate their heart rates prior to a lesson have increased capacity for time on
task, more positive attitudes about learning, and better learning outcomes. Games like “Monkey See,
Monkey Do” and “Rock, Paper, Scissors” or a song that has stomping, jumping and clapping can all
work to quickly provide movement and focus.

•

Community meeting. At the end of each KRC day, the teachers and learners in each classroom
gather for 15 minutes in a circle to have some reflection and discussion about the day. This meeting
provides an opportunity to “check in” and think about how behaviors and actions have led to
successes or opportunities to try again on academic or behavior goals. There are a variety of
formats for the community meeting, though all formats should give each student of the community
an opportunity to speak, and the option not to speak, if they would rather not. Examples of formats
for community meeting include:
— Appreciations and concerns. Students take turns speaking around the circle and share an
appreciation or concern they have about something that happened during the day.
— Highs and lows. Students take turns sharing the part of the day that was their best and their
worst and what they want to accomplish the next day.
— What will you share? Students take turns telling their community what they will share about
their day at home.

Teachers can help students to participate and share by modeling. For example, in a community meeting
doing appreciations and concerns, a teacher might say, “Today I appreciated how much all students
were talking to each other and discussing the story when I asked questions during reading. I could see
and hear how much you were understanding and enjoying. My concern is that we took a very long time
coming back from break, and we didn’t have enough time for both groups to meet with me during hands
on time. Now that group won’t get to meet, and I feel bad for them. What can we do tomorrow so that
this does not happen again?” Then the teacher would go around the circle and give the other members
of the class opportunities to share appreciations and concerns.
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Teachers should also use this time to reflect on the positive behaviors that were recognized and
reinforced during the day, and students input and ideas on what they can do to continue the learning
tomorrow. If there were significant negative behaviors, then this is also a time to address it as a group if
appropriate, and discuss what can be done differently the next day to ensure success.
KRC teacher’s guide
The teacher’s guide for KRC has the scripted lessons, including phonics instruction and read aloud
lessons that teachers use during the reading camp. The model lessons demonstrate the steps of key
activities in each lesson. Since the pilot was conducted at the end of the school year, the model lesson
plans were designed to cover a large portion of the P1-P3 curriculum in 10 days. For P1 and P2, the
model lesson plans focused heavily on vowels, consonants, and two-letter blends. For P3, model lesson
plans focused on three-letter blends and did not focus on grammar and literature (which is a focus of
the Term 3 curriculum).
The teacher’s guide has four main sections:
• General introduction,
• The model lesson plans for big books,
• The model lesson plans for hands-on activities (games)
• The model phonics instruction lesson plans for two KRC weeks (10 days) and additional scripted
lessons (P1-P3). Following the placement test on the first day, KRC teachers may find that their
students are at a slightly different level than that targeted in the basic lesson plans. To address this
possibility, Soma Umenye developed additional scripted lessons to give teachers some flexibility in
delivering remediation.
•

Section 1: General introduction. This section includes:
— The case studies: these are hypothetical cases about teachers interpreting individual and
classroom LEGRA data or KRC instructions and taking certain actions. At the end of case
studies, there are specific questions to be answered by teachers.
— How to use the remediation guide
— An explanation of the KRC instructional approach
— An explanation of KRC’s assessment approach
— An “if... then…” chart, which includes games to use if the child still struggles to read after
formative assessment.

•

Section 2: Big book lesson plans. In this section, there are eight lessons plans for two big books
as every big book is taught in two lessons (two in Week 1 and the other two in Week 2). The big
books are:
— Rukamba na Gafigi
— Jyambere yaragurutse
—

•

Section 3: Hands-on games. This section describes how to use different hands-on activities and
how to prepare them. These games are divided into two categories: primary and additional
activities. Primary hands-on games are the ones included in the daily KRC activity routine. In
addition, there is a bank of games that teachers can choose to use when needed, but they are not
included in the daily routine activities. Teachers are guided to particularly use these games as a
remedial activity following the formative assessment (specific games are designed for children
struggling with specific skills). Teachers can also use the additional games for warm up activities in
the morning or after breaks. The following are some hands-on activities in the teacher’s guide:
—

Sound boxes for Day 1
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—
—
—
—
•

Sound sort for Day 2
Word building with bottle caps for Day 3
Sequencing cards for Day 4
Upper/lowercase symbol matching or sound road for Day 5

Section 4: Model phonics instruction: Lesson plans for two KRC weeks and additional
scripted lessons targeted different levels (P1- P3). Prior to the KRC pilot, the materials were
pre-tested in six lower primary classes. The purpose of the pre-testing was to understand the
applicability and feasibility of the methodology in a classroom setting. The pre-testing had the
following assumptions:
—
—
—

KRC phonics instruction and read aloud lessons should be delivered within a 45-minute session
to keep students focused and active
Big books should attract the students' attention and help them in developing comprehension
skills
The hands-on activities should help the students to learn phonics skills in a fun and enjoyable
way.

To test the materials, Soma Umenye collaborated with the head teacher of GS Nyamata Catholic
School in Bugesera district, who allowed three Soma Umenye KRC material developers (one per
grade) to act as P1-P3 Kinyarwanda teachers. The first Soma Umenye staff member taught the
phonics lesson, the second taught the read aloud lesson using big books, and the third taught the
lesson with hands-on activities. While these Soma Umenye staff were teaching, the actual Nyamata
Kinyarwanda class teachers at primary school and the rest of the material development team acted
as observers to determine the effectiveness of the approach.
Results from the pre-testing show that students enjoyed the phonics instruction lessons and the
overall instructional approach, especially the use of sound songs. However, during the pre-testing, it
was noticed that the lessons, particularly the phonics instruction lessons, were too long.
The big book approach was found to be effective because students became more active in the
teaching and learning process. As the result of the pre-reading, during reading, and after reading
activities, the students were more engaged. From the beginning of the lesson, the students gave
their full attention to the big book, and most of them were able to correctly respond to the
comprehension questions. Teachers were able to deliver these lessons within the allocated time.
With regards to the hands-on activities, the pre-testing showed that the students enjoyed learning
through games. Based on the pre-testing results, the phonics instruction lessons were divided into
two periods of 45 minutes each to make it more manageable for the teacher.
KRC TEACHER TRAINING
Following the development of the KRC instructional package, Soma Umenye organized a three-day
training for teachers from the selected pilot schools. All P1-P3 teachers in the 20 pilot schools were
trained as KRC pilot teachers; all of them had undergone previous Soma Umenye training and therefore
had been exposed to the key elements of evidence-based early grade reading instruction. In classes
where the number of zero-scorers exceeded 60, Soma Umenye trained a KRC volunteer teacher
(Grade 4-6, Kinyarwanda teachers of the same school) to support the large number of students
anticipated to join the camps. As a result, the teacher: student ratio for KRC classrooms was
purposefully lower than in regular classrooms. In total, Soma Umenye trained 170 teachers at 20 schools
(52 of whom were volunteer teachers).
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The KRC teacher training focused on how to use the remedial instructional materials: the KRC
teacher’s guide and big books. Teachers were also trained to develop appropriate teaching aids using
locally available materials (time during training was allocated to allow them to make these materials). An
example of a local teaching aid included bottle caps with letters on them. Teachers used these bottle
caps to support students to identify target letters or to combine vowels and consonants to form new
blends. Another example included letter cards, made from manila paper, which students used in a
variety of games to reinforce their knowledge of target letters, blends, and words. Following the
training, each teacher brought back these teaching aids to their respective schools. Furthermore,
teachers were trained on how to use the reading materials already available in their schools, such as
decodable readers, alphabet charts, and pocket boards. In addition to teachers, 17 head teachers, four
deans of studies, and 11 SEIs were trained (all of whom had previously received Soma Umenye training
on effective early grade reading coaching).
MONITORING DURING KRC
During KRC, head teachers and deans of studies were responsible for monitoring remediation activities
in their schools to ensure they took place. They monitored attendance for both teachers and students,
which they reported daily to their district director of education and their Soma Umenye district advisor.
In addition to monitoring, they also provided coaching support to KRC teachers. These individuals were
already trained as early grade Kinyarwanda coaches and, during coaching visits, they used the regular
coaching forms.
SEIs were also engaged in monitoring activities. Specifically, their role was to work with local leaders to
communicate with parents about the schedule and potential benefits of KRC. Finally, Soma Umenye staff
also conducted monitoring of the KRC pilot and findings are shared in the following section.
FINDINGS FROM THE PILOT
Prior to the Kinyarwanda Reading Camp, students in the pilot districts were given a baseline LEGRA
where their skills were assessed on four key subtasks: reading syllables/words, dictation, reading
comprehension, and oral reading fluency. This section details the findings from a pre- and post-KRC
LEGRA as well as some general challenges and lessons learned.
ATTENDANCE
Following the results of the first LEGRA, 3,134 students were expected to attend KRC in both pilot
districts. Attendance varied over the course of the 12-day KRC, with a peak during the mid-point of
KRC.

Exhibit C-1. Daily Student Attendance at the Kinyarwanda Reading Camp
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In order to have a deeper understanding of the impact of KRC on the oral reading fluency of students
who scored zero upon entry, individual P1-P3 remedial students were tracked according their reading
performance category.

Exhibit C-6. P1 Zero-Scorers’ Oral Reading Fluency at the End of the KRC
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At the beginning of the reading camp, 91.5% of P1 students were zero-scorers. The findings show that a
significant number of these P1 students (45.6%) remained zero-scorers after the intervention. The rest
of the students (54.4%) advanced into other categories, with 10.9% reaching or exceeding the P1 reading
benchmark at the conclusion of KRC.
As seen in Exhibits C-7 and C-8 below, P2 and P3 zero-scorers also made progress as a result of KRC.
Prior to KRC, 77% of P2 students were zero-scorers and, of these, 66% graduated to other reading
performance categories following KRC. In contrast to P1, only 6% of P2 KRC students reached the
grade-level reading benchmark.
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Exhibit C-7. P2 Zero-Scorers’ Oral Reading Fluency at the End of the KRC
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Prior to the reading camp, 45.5% of P3 students were zero-scorers and, of these, 20.2% remained zeroscorers following KRC. Results from the post-KRC LEGRA show that 4.3% of P3 zero-scorers reached
the grade-level reading benchmark after KRC.

Exhibit C-8. P3 Zero-Scorers’ Oral Reading Fluency at the End of the KRC
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Given that KRC was piloted in two districts (Kicukiro and Burera), Exhibit C-9 displays post-KRC ORF
results, which vary by district. Kicukiro is an urban district while Burera is a rural district.
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After the pilot, six teachers (one for each grade in both districts) were interviewed to gather their feedback on
the implementation of the reading camp. During the interviews, the teachers described strengths of the KRC
methodology, including:
• Most children liked the games and had fun during the lessons
• Teachers felt supported in using the various KRC materials
• The teaching methods used in KRC helped teachers easily monitor students’ progress and provided focused
support to students with learning difficulties
• Overall, teachers saw improvement in students’ literacy skills following the pilot.
CHALLENGES OBSERVED DURING THE PILOT
During the pilot, a number of challenges were observed that might have had an impact on the data and
findings presented above. The main challenges included:
Student absenteeism
Daily KRC attendance records showed that attendance during the first few days was much lower than
expected. As noted previously, this may have been due to lack of frequent communication with parents
prior to the start of KRC (there was a four-week gap between when parents were informed and when
KRC started). Furthermore, it was reported that some students went to visit families who live far from
the schools and therefore were unable to attend KRC.
Enabling teachers to teach students with below-grade reading skills
Some P3 and P2 students lacked the prerequisite skills to be remediated in grade-level content. For
example, there were P3 students who could not read a P2 text. In order to effectively support these
students, on Day 1 of the reading camp, P3 and P2 students were given placement tests to help teachers
determine the instructional level of these students and provide appropriate remedial support. The
placement test items were selected from the LEGRA test. P3 students were given syllable and word
reading tasks from the P2 LEGRA test while P2 students were given syllable and word reading tasks
from P1 LEGRA test. As a result, if P3 students failed to read P2 syllables and words, their remediation
started with P2 content while P2 students who failed to read P1 syllables and words started remediation
with P1 content. However, during the KRC pilot, Soma Umenye staff noticed that some teachers were
unclear on how to provide the accelerated content to these below-grade students, given that students
were still grouped according to their grade and not to their level.
Limited time for schools to aggregate post-KRC LEGRA data header
At the end of the reading camp, students sat for the post-KRC LEGRA, which was the same assessment
the students took before joining the KRC. Since the KRC took place during the end-of-year holiday,
Soma Umenye staff observed that schools did not have time to enter the post-KRC LEGRA results and
send them to the districts within the stipulated timeframe. To overcome this, Soma Umenye asked
schools to make a copy of the class-level LEGRA form and send the original forms to the Soma Umenye
office for analysis.
Ensuring only eligible students attend
There were some students who attended KRC who did not meet the eligibility criteria as they
performed well in the baseline LEGRA.
RECOMMENDATIONS FROM A REB/MINEDUC REVIEW OF THE KRC PILOT
Following the KRC pilot, Soma Umenye held a workshop with REB, MINEDUC, and selected pilot
teachers to reflect on KRC best practices and challenges. The workshop also reviewed, revised, and
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validated all KRC materials (particularly the teacher’s guide, big books, and training module). This
section details the main findings and recommendations from that workshop.
GENERAL RECOMMENDATIONS AND LESSONS LEARNED
• KRC methodology should be taught to P1 students in the 1st term as this will help students who did
not receive a pre-school education.
• MINEDUC is implementing the single shift policy in phases (that is, MINEDUC is gradually moving
away from double shifts at primary schools to a single shift per day). When this policy is fully
implemented, KRC can be done within the school timetable, such as in the afternoon. This will solve
the challenge of waiting for holidays.
• The pilot revealed that some students remain zero-scorers, even after the remediation lessons. It is
possible that some of these students may have special educational needs. Documentation is needed
in the teacher’s guide on how this methodology can address this group of the students.
• Students whose reading skills were assessed at below their grade level should be promoted to their
actual grade (within the KRC) once they have mastered the skills of a certain group level. The aim of
this is to get students to their actual level before KRC ends.
• As long as two shifts exist in schools, KRC should be organized during holidays and last for five days
for Terms 1 and 2. Parents and community leaders should be informed early about the schedule.
• Teachers should provide a variety of exercises that cater for different intellectual levels of students.
• There is a need to expand the KRC, even after Term 3, to help P1-P3 students transition to the
next grade. It was noticed during the KRC pilot that some learners were going to be promoted to
the next grade, even though they remained zero scorers after KRC.
• The post-KRC LEGRA should be printed and packed ahead of time. Trainers should be trained on
when and how to distribute them to the teachers.
• Seating arrangements during LEGRA should be uniform. All teachers should be trained on the
LEGRA seating arrangement during teacher and school leader training. This should be also be in the
overall LEGRA training video.
RECOMMENDATIONS FOR THE KRC TEACHER’S GUIDE
• The teacher’s guide should include more activities that focus on writing skills.
• Some lessons in the teacher’s guide were too long compared to the time allocated to each lesson.
This resulted in teachers not following the methodology as described in the teacher’s guide.
• Decodables were not always used as instructed in the teacher’s guide because teachers ran out of
time. Therefore, scripted lesson plans should include enough time to incorporate the use of
decodable readers.
• Creative writing was not useful because it was not taught during normal class and this should not be
remediated in the KRC (not until the curriculum provides this).
• The teacher’s guide provides case studies on how teachers can use the LEGRA data to plan for the
Kinyarwanda Reading Camp. The case studies also show how a teacher can use the KRC approach
to support struggling students, such as how to determine the best hands-on activities for students.
These case studies were found to be very helpful for teachers. However, it was recommended that
they should be in the training modules rather than the teacher’s guide. In addition, the case studies
were too long; they should contain the essential information then at the end of each case study
there should be a short summary of the purpose of that case study.
• The teacher’s guide should include some information on how KRC teachers can support students
with special needs.
RECOMMENDATIONS FOR TEACHER TRAINING
• Expectations for teachers (roles and responsibilities) during KRC should be included in the training
module.
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•
•

•
•

Teachers should be trained on how to teach a class with different instructional levels (for example,
they should be shown how to build in time to practice).
The training should include increased time for making teaching aids, preparing hands-on activities,
and practicing how to administer LEGRA (e.g. how to calculate the correct words per minute, which
is the standard way of calculating reading fluency).
The use of the teacher’s guide needs to be emphasized during training as some teachers did not
understand how to effectively use it during KRC.
The training schedule should provide enough time for a session on making an action plan for KRC
implementation (including strategies to implement KRC in teachers’ respective schools). Although
this was on the agenda; it was not covered during the KRC training due to short time.

RECOMMENDATIONS FOR ASSESSMENT
During the KRC pilot, teachers used formative assessment during the teaching and learning process.
The KRC teacher’s guide provides the daily monitoring form, in which teachers were expected to
record each student’s performance in different KRC activities (for example, how many words a child
reads/writes on a given day, whether he/she participated in hands-on activities, etc.). During the
KRC pilot, it was noticed that the form was not user friendly and it should be revised. REB,
MINEDUC, and Soma Umenye therefore suggested using the letters A, B, and C during hands-on
activities and a numerical ranking for other tasks. It is important that teachers fill out the daily
monitoring form and share it with parents so they can see the impact of KRC on daily basis. REB,
MINEDUC, and Soma Umenye staff recommended that teachers should be trained on how to use
this form.
• The teacher’s guide had all the LEGRA forms (class-level form filled in by teachers, the school-level
form filled by head teachers, and the sector and district forms). Only the forms that teachers use
should be in the teacher’s guide. The other forms can be in an annex to the guide.
•

RECOMMENDATIONS FOR BIG BOOKS
• The big books proved very useful; however, they were too heavy for teachers to hold for 40
minutes of instruction. It was suggested that rope/string can be used to fix the books on the walls of
the classroom. Trainers could demonstrate how to do this during the teacher training.
• The titles of the big books should be written in print letters and not in cursive.
• Illustrations in the big books should be above the text, rather than mixed in with the text.
• Some big books have typos and errors that need to be corrected.
RECOMMENDATIONS FOR HANDS-ON ACTIVITIES
Materials required for the hands-on activities should be available in or around schools. For example,
students can collect bottle tops, and the school can buy sacks, manila papers, and markers. In
addition, teachers should make a remediation teaching aids package during teacher training.
• There is a need for mats since the students sat on the ground during the pilot. Head teachers may
buy mats locally.
•

REVISION AND VALIDATION OF KRC INSTRUCTIONAL MATERIALS
During the conclusion of the workshop with REB and MINEDUC, participants revised and validated the
KRC materials based on the recommendations above. The following list details the major changes that
were made to the KRC program.
Development of an accelerated program
The accelerated program is designed for the students who are further behind their peers and lack the
prerequisite skills to follow their grade-level remediation content. On Day 1 of the KRC, teachers will
give students a diagnostic assessment to determine their instructional level. For example, P3 students
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will be given a P1 test. If they pass, they will be given a P2 test. If they fail that test, they will start with
P2 remediation content.
Teacher’s guide revisions
• Additional hands-on activities were incorporated in the KRC teacher guide
• Activities related to creative writing were removed

SOMA UMENYE QUARTERLY PROGRAM REPORT | 113

ANNEX E. REPORT ON THE LAUNCH OF
THE NATIONAL READING CAMPAIGN
INTRODUCTION

Soma Rwanda (“Rwanda Reads”), a Ministry of Education literacy platform in collaboration with USAID
Rwanda and development partners, launched a year-long national reading campaign in mid-February
2020 to run until December 2020. The national launch event was organized and facilitated by USAID
Soma Umenye, one of the Soma Rwanda platform members, in collaboration with Mureke Dusome.
The aim of the campaign is that by the end of 2020, the campaign’s message and goal — “all children in
the early grades reading to the required benchmarks” — is made a national priority. The campaign will
use various channels to reach children, parents, teachers, local leaders and high-level officials to
generate support for early grade reading.
The campaign — with its key message “Make time for reading!” — will focus target audiences on the
time available to help children develop foundational reading skills. This message will be shared in a
number of creative ways to appeal to school leaders, teachers, communities, parents, and children. The
campaign will prominently feature images and voices of children and their demand for time for reading
as well as parents making time for their children to read every day. In addition, the campaign will
encourage teachers to make time for children to read at school and to take books home to practice
their reading.
At the national level, the campaign will emphasize that now is “Rwanda’s time” for all children to learn
how to read.
PRE-LAUNCH PLANNING

In collaboration with the Soma Rwanda Secretariat, MINEDUC, REB, and the Rwanda Academy
of Language and Culture, USAID Soma Umenye led a variety of activities to prepare for the
National Reading Campaign including a video conference with all district directors of education
and a media orientation.
DISTRICT DIRECTORS OF EDUCATION VIDEO CONFERENCE

An orientation for local government officials was organized by MINEDUC and facilitated by
MINALOC. It was attended by the district directors of education and vice mayors in charge of
social affairs.
The video conference was hosted in Kigali from MINALOC’s offices, with MINEDUC
representatives present to lead the orientation of the district education teams. MINEDUC
introduced the National Reading Campaign and the role of districts in ensuring the launch takes
place at district level on the same day as the national event. MINEDUC also informed the teams
that MINEDUC representatives would be assigned to each district to officiate the event and
promotional materials would be availed to each district by Soma Umenye. Soma Umenye staff
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presented the launch key messages and provided the teams with ideas of what the district
launch events could look like.
MEDIA ORIENTATION

At the media orientation, participants included 68 media practitioners composed of reporters,
social media influencers, and YouTube content creators. In addition, REB and the Media High
Council were represented. The media orientation covered the following topics:
•

The media were introduced to the USAID Early Grade Reading Projects: USAID Soma Umenye and
USAID Mureke Dusome. They learned the scope of work for each project and how they
complement one another. Then they were introduced to Soma Rwanda as a MINEDUC
platform that brings together stakeholders in both the public and private sector for one
common purpose: strengthening literacy and building a culture of reading throughout
Rwanda. Soma Rwanda coordinates the International Literacy Day celebration. Its working
groups include: community libraries; formal education; book sector and civil society
organizations.

•

The media were introduced to their role during the National Reading Campaign: Power of the
media in shaping public opinion and advocacy. The National Reading Campaign is a year-long
event that aims to elevate the importance of reading and mobilize children to read. The
media plays a key role in achieving the campaign goal, as they will support in disseminating
the Make Time for Reading campaign messages and informing the public of key events. The
media were clearly shown their roles in making the NRC a success: using their channels and
their influence on public agenda setting to promote the campaign key messages and to
encourage parents to make time for their children to read books at home and every day;
and to encourage teachers to make time for children to read at school and to take books
home.

•

The media were oriented on campaign details, key messages and planned events for the first three
months of NRC delivery. The campaign was launched in February in all districts. The key
messages of these events include emphasizing individual responsibility to help children take
care of the books brought home from school by covering them and ensuring they return
the books each day to class, and ask parents for time to read.

•

Media awards introduction. In order to promote the Make Time for Reading messaging (the
heart of the National Reading Campaign), and to raise the issue of reading to a national
priority, the media were invited to participate in an awards competition. The Media Awards
will focus on recognizing journalism from different categories (print, television, social media,
etc.) that promotes the campaign messages and encourages positive dialogue around
literacy. The participants were provided with details on the award categories and guidelines.
This news was received with excitement from the media personalities present, and feedback
and recommendations were received.
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“We are very grateful to participate in this important event in changing the behavior among
Rwandans to develop a culture of reading. The presentations we were given are powerful. We now
have a clear understanding of early grade reading and its role in a country’s sustainable economic
development.” Oswald Mutuyeyezu, social media influencer and a reporter at Radio and
TV10.
“You did a unique approach of inviting not only journalists in traditional media, but also social media
influencers and YouTube content creators. We are sure that the campaign messages will be widely
spread and using all possible channels, including the modern ways of communication. We
recommend that for next time you also invite people who react on current affairs and communicate
through comic cartoons that are shared on social media, especially on WhatsApp,” Richard
Kwizera, a social media influencer on Twitter and a reporter at KT Press.
NATIONAL LAUNCH IN BURERA DISTRICT

The National Reading Campaign was officially launched in February at an event in Burera
District. At the national level, the campaign focused on how now is “Rwanda’s time” for all
children to learn how to read.
Below are activities conducted as part of the launch ceremony:
•

Official launch of the campaign at the national level. The campaign launch was marked by a
ribbon cutting, done by MINEDUC’s permanent secretary, USAID’s mission director, the
Mayor of Burera, a child and his parent. The official launch was followed by two
simultaneous events, a classroom visit and a performance of Urunana DC focused on
teachers lending children books to read from home.

•

Classroom visit. MINEDUC Permanent Secretary Samuel Mulindwa, together with USAID’s
mission director, the mayor of Burera District and others, visited a P2 classroom to
observe the use of the P2 classroom library and supplementary readers. They observed the
teacher signing books out for students to borrow and take home to read.
Permanent Secretary Mulindwa spoke with students about the importance of taking care of
the books and returning them each day. He also encouraged children to ask their parents
for time to read at home.

•

Reading session. A reading session took place, with parents and their children seated outside
in the primary school compound. The children read a book to their parents and parents
read to their children. The books were chosen from the classroom library supplementary
readers.

•

Parent testimony. During the launch, a parent gave a short testimony on the responsibility of
parents in supporting their children to read and showing children how to take care of their
books.

•

Speeches by guests. Speeches included messages on parental roles and responsibilities and
emphasized the importance of enabling children to use their time to practice reading. The
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speeches encouraged parents to make time for their children to read, teachers to effectively
use class time to promote reading, and children to ask their parents for time to read as well
as caring for the books. In his closing remarks, Permanent Secretary Mulindwa stated,
“Quality education cannot be achieved if we don't encourage pupils to read and write. I
request parents, teachers, head teachers, and the community to support children.”
Urunana performance. The famous Urunana radio comedians staged a series of plays in a bid to
increase awareness of the role of teachers and parents in helping children to Make Time For
Reading. It was also an opportunity for Burera District residents to know the Urunana
celebrities
MEDIA COVERAGE OF THE NATIONAL READING CAMPAIGN LAUNCH

A variety of media houses and social media influencers were invited to cover the launch in
Burera District. In total, 35 were present, from 28 different media houses. These included:
1.
2.
3.
4.
5.
6.

Three television stations, including Rwanda TV
Two YouTube channels popular in Rwanda
Eight radio stations, including two community radios covering Burera District
Two print newspapers including The New Times
Twelve online websites including Igihe.com and Umuseke.com
Three social media influencers
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ONLINE STORIES:
1. https://www.newtimes.co.rw/news/government-partners-unveil-year-long-reading-

2.
3.
4.
5.
6.
7.

campaign
https://www.rwandainspirer.com/2020/02/08/why-parents-should-assist-their-childrenin-reading-earlier/
https://www.kigalitoday.com/uburezi/ibikorwa-by-uburezi/article/gukundisha-abanagusoma-bakiri-bato-bibarinda-kurangara
http://nonaha.com/burera-ireme-ry-uburezi-ntiryakunda-abana-badakundishijwe-gusomabakiri-bato
http://kigalihit.rw/index.php/2020/02/05/mineduc-na-usaid-batangije-ubukangurambagabwa-mumpe-urubuga-nsome-amafoto/
https://ubumwe.com/ubukangurambaga-bwiswe-mumpe-urubuga-nsome-ababyeyibarasabwa-guha-abana-iminota-15-yo-gusoma-buri-munsi/
http://kigalipost.com/Burera-Hatangijwe-ubukangurambaga-bwo-gusoma-abarezi-nababyeyi-bakangurirwa.html

ONLINE POSTS ON YOUTUBE
1. https://www.youtube.com/watch?v=BRii SvvVcM&feature=youtu.be

2. https://www.youtube.com/watch?v=pQOVRp8srvo&feature=youtu.be
MEDIA COVERAGE FOR DISTRICT LAUNCHES

In addition to the mass coverage of the national launch in Burera District, media covered the
launch of the NRC in various districts. In total, 62 reporters covered the district launches in 21
districts. Public relations staff at districts also tweeted about the events.
The first phase of the campaign (February to April 2020) is focusing on books being in schools
and in community, and encouraging teachers to lend books to students to read from home, and
parents making at least 15 minutes a day for their children to read books at home.
Phase 1 celebrates:
1. REB’s investment in teaching, learning and reading materials with USAID financial and
technical support:
a. Soma Umenye has delivered Kinyarwanda student textbooks at a ratio of 1:1
(P1, P2, P3)
b. Soma Umenye has delivered more than 13,000 classroom libraries enabling
access to more than 1,400,000 Kinyarwanda readers in P1, P2 and P3 classrooms
nationwide
c. REB has established performance standards for Kinyarwanda early grade reading
for P1, P2 and P3.
2. Collective responsibility of schools, students, and parents to focus on reading.
a. Ensuring teachers use the teacher’s guide and use teaching time effectively
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b. Ensuring that students are encouraged to borrow reading books, make time at
home to practice their reading, and return them for other students to use.
c. Ensuring that parents and family members are aware that their children will be
bringing textbooks and readers home, including the decodables, and that they
make time to read with their children and support their children to take care of
the books.
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