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EXECUTIVE SUMMARY

Introduction

Rural Health and Education Services Trust (RHEST) started a trafficking prevention
program known as STOP girl Trafficking (SGT) Program by educating girls, their families,
and communities to prevent girls of rural Nepal from the vicious cycle of child marriage,
child labour and being a sex worker. RHEST believes that if girls are kept in school, they
will not be trafficked and will be educated enough to even raise the awareness of their
families and communities.

The goal of the assignment was to conduct an end-term evaluation of the project in six
districts (Banke, Bardiya, Kailali, Kanchanpur, Sindhupalchok and Surkhet). The purpose of
the assessment was to explore the multiple interventions of the SGT project that aimed at
supporting girls’ education and reducing social malpractices.

A qualitative evaluation was conducted with a total of 12 Focused Group Discussions
(FGDs) with school girls, seven FGDs with Friday/Support teachers and members of RHEST
Anti Trafficking Advocacy Groups, 10 In-Depth Interviews (IDIs) with dropped out
schoolgirls and 37 key informant interviews (KlIs) with different stakeholders in six
project districts.

A total of 15 schools: two school of Banke, Bardiya, Kailali and Kanchanpur, three school of
Surkhet and four schools of Sindhupalchock district were purposefully selected for this
assessment. FGD participants were recruited from grade 7 to 10 of the SGT supported
schools, because the younger students might not be mature enough to answer the
questions properly. Interviews were conducted using four different sets of data collection
interview guides, which were pre-tested in Sindhupalchock district, prior to data collection.
All interviews were audio recorded with consent from all participants. The interviews were
transcribed, coded and analyzed. Thematic content analysis approach was used according
to the predefined themes and sub-themes that emerged during the data processing and
analysis. The quotes cited in the report have been included to best represent the range of
ideas expressed around key themes which are presented below.

Key Findings:

SGT provided quality educational materials in a fair and transparent manner:

All SGT supported educational materials were equally well received by the school girls and
was highly appreciated with the quality of the provided materials except for some odd
sized sweaters, which could be because all girls of the same age are not necessarily of the

Same stature.

SGT project has improved girls’ access to education:

H9 Milestone Report pg. 9




The study revealed that SGT project has tremendously supported marginal, deprived
vulnerable and hard to reach girls by providing crucial educational support. The study also
shows that the SGT students’ performance have alo improved along with increased
regularity and creativity. Moreoevr, the communities in which the SGT program is
implemented has seen increase in the culture of educating girls. Also, the number of
students drop out and child marriage has decreased significantly.

Students’ satisfaction towards SGT support package was very high:

Almost all the students expressed their satisfaction towards currently provided SGT
support package and educational support, which helped them complete their school
education, increase knowledge and confidence in making decisions and reporting of social
malpractices, if the see or experience any.

RHEST’s student selection procedure was highly appreciated:

RHEST’s student selection procedure was highly acknowledged and appreciated by all the
participants. The School Management Committee, parents and local government officials all
noted that the support was given to the indigent girls with a fair selection process.

SGT support contributed to reducing school absenteeism and dropouts and
increased the success rates of disadvantaged girls in school education:

The findings indicate that the SGT project has contributed in mitigating school absenteeism
and dropouts through awareness raising programs, advocacy approaches, formal and
informal counseling, Friday classes and follow up of irregular students by the teachers,
peers and SGT project staff. The findings also suggest improved educational attainments of
the girls representing disadvantaged communities, particularly Muslims, Dalits and Janajati
students that had the lowest educational attainment compared to the upper caste children.
SGT project’s support to educational materials, tuition fee and school uniform motivated
them to be in school and to do well in school across the project districts. RHEST has also
been able to bring back few dropped-out students to continue their education. As a result of
the intervention a significant number of girls have pursued university level education and
are working in different organizations as volunteers, interns and employees, including
RHEST’s central office and field offices.

Students and Friday teachers had varied perception towards girl education:

Almost all FGD participants (91.5%) agreed that their family would continue their school
education after the Secondary Education Examination (SEE). It is evident that most of the
Friday and Support teachers completed their school education with the support from
RHEST, with the majority of these students pursuing university level education. Around
two-third (60%) of the participants believed that the community would give continuity to
girls’ education to higher levels after marriage. Project monitoring data also shows that
there was a sharp decline in school dropout rate after the project in 2018 against the pre-




intervention stage of 2016 (5.5% vs. 4.4%). Similarly, SEE completion rate has also
significantly increased between the period 2016 and 2018 (60% vs. 84%).

SGT support was successful in reducing early marriage and empowering girls to take
decision about their marriage:

The participants stated that the incidents of child marriage were very high earlier in all the
project districts, but, it has plummeted drastically with the implementation of the project.
The girls supported by the SGT project are perusing higher education at the universities.
They stated that RHEST formed and mobilized the advocacy groups, Friday and Support
teachers and students in each school which did motivate them to come to school regularly
reducing school dropout rates and disseminating the message across the communities. The
findings further show that more than three-fourth (76.0%) of the school girls were aware
of the negative impact of early marriage before the age of 20 years, which would lead to
negative consequences on their health, education, social status and so forth. Three-fourths
(76.1%) of the students reported that they had the liberty to decide on their marriage.
Parents’ fear of their daughters’ marriage in early age was also reduced, however, a small
proportion of the students said that even their parents are pressurized by other family
members to marry off their daughters at an early age. The reason may be socio-cultural
traditions as well as poor financial condition of the family.

SGT support fostered making students fully aware on social malpractices and its
reporting:

All students in this evaluation expressed that they were well aware of social malpractices
that existed in the community and stated that they knew the place to report any incident
observed in their community. Most of the students said that they would report the case to
the police while some felt more comfortable talking to the RHEST staff or Friday or support
teacher and family or friend.

Students tend to be confident to raise their voices and fight against social
malpractices:

The evaluation findings show that students were fully aware of prevailing social
malpractices (i.e. child marriage, child labor, violence and trafficking) and they had worked
in the community for the advocacy and awareness raising. Students reported that they
learned from their school, especially Friday classes, to become confident in raising their
voices and to fight against social malpractices.

Friday teachers’ work was highly appreciated:

Both students and teachers highly appreciated the work done by Friday teachers and their
contribution for SGT students despite their limited working hours. Almost all students of
FGD (95.7%) said that the Friday classes have made them confident to raise their voice and
fight against child arriage, violence and trafficking. Friday teachers have supported
students for their academics, handwriting practices and discussion on social malpractices




(child marriage, abuse, violence, trafficking, Chaupadi and so forth) that were prevalent in
the community. After the imolementation of the project, students were found to be more
confident in fighting against social malpractices at the community and spread the correct
messages at the community level.

RHEST advocacy groups were actively working across the project districts:

Advocacy groups formed under the project have been actively working at the community
level across all project districts organizing awareness raising activities involving different
local stakeholders. Few success stories were also reported in stopping child marriage in
local communities as the groups were successful to convenience parents and the girls to
stop early marriage and continue their education.

RHEST capacity and working modality was highly appreciated and acknowledged
across the project districts:

The evaluation findings clearly show that after the SGT project, RHEST learned lessons in
terms of project documentation and reporting requirements. RHEST’s working modality
was highly appreciated and acknowledged by the field offices in the project districts. The
participants applauded the long-term presence of the partners, continuity of activities in
the districts and coordination with other organizations in the districts. RHEST’s priority of
recruiting local Friday/Support teachers, forming heterogeneous advocacy groups and
alumnae were highlighted. Few members of the advocacy groups who actively worked in
the community received jobs at local level and also received study opportunities. The
participants frequently reported that RHEST worked in close coordination with local
stakeholders and successfully implemented a number of community activities to fight
against social malpractices and provided formal and informal counselling and referral of
girls to rehabilitation centers.

When it comes to the different activities implemented by RHEST, the participants
appreciated school education support, community health awareness, especially on junk
food consumption and its impact on community health.

Few trainings from RHEST were reported from central to district level that was reported as
being highly useful for their work and manage the project as well. Life-skill and Pedagogy
training, in particular, to Friday teachers was mentioned highly useful as it made them
competent to talk and teach to their students.

Range of audio-visual, social media and materials developed by the project were the
main sources of information against social malpractices:

Social media such as Facebook, YouTube, Television, Radio, and newspapers were reported
as the main source of information regarding social malpractices across the study districts.
Similarly, Friday classes, child clubs and their activities, Narishwor, RHEST bulletin and
Saksham Chhori radio program were all reported as the major sources of information about
social malpractices.




The evaluation participants expressed a range of suggestions for the betterment of
SGT project in the future:

e Increased Friday teachers’ working hour: Friday teachers’ work was highly
acknowledged, but both students and Friday teachers felt that the current provision of
two hours per week is very short to cater effectively on social issues as well as to
provide support to the students.

e Train the Friday teachers: Both students and Friday teachers reported that whatever
Friday teachers have been doing is great, but they felt they are not competent enough to
provide detailed information on social malpractices, for example, legal age of marriage
and providing some counseling. They said that it would be effective if RHEST could
arrange for more trainings on these issues.

e Very limited community awareness program activities to fight against social
malpractices: Participants said that the current SGT project involves frequent
meetings with students and parents but very limited community activities to fight
against social malpractices. They believe that there should be more activities to raise
the awareness of the community members rather than just rely on the limited number
and knowledge of the alumnae team.

e Follow up on the use of educational materials provided by the project: Participants
were concerned about the proper use of RHEST supported materials by the students as
in its absence few cases of misuse were reported. Therefore, RHEST should continue to
monitor the (mis)use of the materials distributed.

e Itis suggested that RHEST should not only provide educational support to the students,
but also coordinate (most feasibly through the alumnae team) with local government
and non-government organizations that support in developing school facilities such as
toilet construction, drinking water and other physical facilities.

¢ Review current support package offered by the project: The evaluation participants
have suggested to review the current package and add school fees for grade 8 students
and lower level students, where applicable. Also, they suggested that the package
should also include calculator, colour pencils and RHESt needs to coordinate with the
schools beforehand for proper size of sweaters.

e Avenue for review and reflection meeting: Key stakeholders, Friday teachers,
students and project staff suggested that there should be provision of review and
reflection meeting among all six districts that may help mutual learning and sharing of
success stories.

Program implication and recommendations:

Based on the evaluation findings, following recommendations are made to improve the SGT
project in future:

e Most participants suggested for revision of the current SGT support package adding few
more items. The items suggested to add by the students include scientific calculator,




umbrella, tuition fee for students in grade eight and below as well, colour pencils and
coordinate for proper size sweaters.

e Students suggested that the current working hours of the Friday teachers (i.e. two
hours per week) is not adequate to fufill their expected roles. Therefore, the project
team should work with the district stakeholders and Friday teachers and allocate ideal
working hours based on the content that need to be covered.

e Both students and Friday teachers felt that the Friday teachers have been doing a great
job, but they are still not competent enough to provide proper and detailed information
about social malpractices. Therefore, RHEST should provide them training and make
them competent enough for disseminating messages about social malpractice.

e The participants raised concerns that the current SGT project have very limited
community related activities to fighting against social malpractices and it should
include more community level awareness activities for identifying the local platforms
rather than relying on only RHEST supported students, parents and alumnae.

e Participants stated that they got few trainings from RHEST and the Life Skill and
Pedagogy training to Friday teachers was useful making them competent to talk and
teach the students. Similar trainings and workshops should be provided to all
stakeholders regarding social malpractices which are dynamic and complex to talk and
explain.

e The project should continue to monitor the distributed materials or assign concerned
staff (local staffs wherever feasible) for regular follow up and update the records.

e Students raised the concern of discriminatory attitude of few school teachers such as
ignoring, humiliating and patting/touching improperly which results in students
dropping out from the school. Therefore, RHEST should further explore and sort out
these issues.

e Participants expressed concern that SGT project does not have community awareness
program activities separately on social malpractices which should be added in the
revised package and implement in future with active involvement of parents, students,
teachers and local influencers.

¢ In spite of the project support to bring and retain girls' students who dropped out of the
school, very few girls have returned to school because of unsupportive and broken
families and inefficiency to find the balance between the girls’ daily livelihood and
education. Girls were forced to work at home. It is, therefore, recommended to consider
establishing linkages with other district and local level stakeholders who could support
for livelihood and provide other support to the girls for the continuation of their
education.

e It is suggested that RHEST should not only provide support to the students and bring
them to school, but also coordinate with other stakeholders for the accessibility of
school facilities such as toilets, drinking water and other physical facilities.
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CHAPTER ONE: INTRODUCTION

1. Background of the study

Despite strides of progress in increasing access of girls to education, human trafficking,
especially girls’ trafficking, remains a prominent predicament among the disadvantaged
and impoverished communities. The 2015 United States Department of State’s report for
Annual Trafficking in Persons states that “Nepal remains a source, transit point, and
destination country to exploit men, women and children and subject them to forced labor
and sex trafficking”.l A literature review on child early and forced marriage in Nepal
reveals that the average age of marriage among the present generation is still from 14-18
years.Z Similar to RHEST’s belief USAID also affirms that promoting school activities and
reducing absentism help girls and boys stay in school and do well in schools3, subsequently
reducing the incidents of social malpractices like child marriage and child trafficking.

USAID’s STOP Girl Trafficking (SGT), a three-year project, works closely with girls and
women, family guardians and civil society to address girl trafficking through education,
awareness, community engagement, and counseling. Rural Health and Education Services
Trust (RHEST) launched the SGT program in 18 districts of rural Nepal in 1993 and USAID
joined in the venture in 2016. Under the STOP Girl Trafficking initiative, RHEST team
annually supports over 13,000 girls in 18 districts to be in school, out of which, USAID is
supporting 3,800 girls in six districts - Banke, Bardiya, Kailali, Kanchanpur, Surkhet and
Sindhupalchowk. The 3,800 students under the USAID funding are from 125 schools; 2508
girls from mid and far west regions and 1,292 girls from Sindhupalchowk, one of the 14
severely earthquake-affected districts of Nepal.

RHEST is a Nepalese non-governmental organization working to prevent human
trafficking, child exploitation, and improving women’s reproductive health and nutrition.
RHEST strongly believes that schools provide a safe learning space, keep children safe from
traffickers and empower children and their families from falling victim to lucrative offers
from traffickers. Under the project, girls are given educational materials, school bags,
stationeries and uniforms each year. Moreover, the project has implemented community
level anti-trafficking awareness and advocacy campaigns against social malpractices,
organized trainings for SGT alumnae and RHEST staff for capacity building and initiated a
Management Information System (MIS).

! USAID Webpage: https://www.usaid.gov/nepal/fact-sheets/stop-girl-trafficking-project) .

2 Ghimire, A. and Samuels, F. (2014) Continuity and change in social norms for Nepali adolescent
girls: the drivers and inhibitors of early marriage and education.

3 USAID 2017.Nepal Adolescent girl’s empowerment assessment
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Similarly, most of the schools have received financial support to develop their
infrastructure and technical supplies. Through this project, some of the graduated girls
become a part of the organization as volunteers or employees to be a counselor for the new
beneficiaries. This helps the alumnae to gain self-confidence and independence, while
younger girls gain positive peer role models and can visualize their brighter future. The
project is focused on preventing trafficking amongst the vulnerable girls in selected
districts of Nepal. The theory of change behind the SGT Project is that by keeping girls who
are at risk in school they become less likely to be trafficked, especially for sex work and
child labor. RHEST believes in “Keeping at-risk girls in school so that they don’t get
trafficked for sex work and domestic slavery and they don’t become child brides”.

Overall objectives of the SGT program are:

e Objective 1: Providing support to the vulnerable girls to continue their education.

e Objective 2: Increasing partnership with community level protection mechanism to
create a safe environment against human trafficking.

e Objective 3: Increasing capacity of RHEST and its partner organization to reduce risk of
girl trafficking.

1.1. Selection Criteria for Contractor

After consultation with USAID, RHEST develop the criteria for SGT program evaluation and
consultants. The criteria for the evaluation and consultants were as follows:

Technical criteria:

e Experience of consultancy firm in End line Assessment and Evaluation
e Report writing with previous evaluation experience required

e (ritical thinking on impact assessment

e Experience of Team Leader

e Experience of Team management

Criteria for consultant

e Technical Proposal with the CV of lead consultant

e Proposed Methodologies

e Financial proposal with detailed budget breakdown

e VAT registration certificate

e Tax clearance certificate (during proposal submission)

* Roles and responsibilities of each team member

e Sample reports of previous similar undertakings. If required they will be kept
confidential and returned in case of hard copies
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o References contact detail of at least 2 of previous clients worked with in similar
assignment
e Tentative work plan

RHEST opened bid two separate deliverables for End line assessment and End Term
evaluation survey. A total of 22 firms/individuals applied for these deliverables. Out of
them, 5 firms were selected for further process of assessment. After complete all the
selection process and assessment, the assessment team of RHEST had selected Bikash
Shrot Kendra for both deliverables; i.e. end line assessment and end term evaluation
survey. The detail ToR and contract of consultant are attached in Annex 1.

1.2. Objective of the evaluation
General objective:

The purpose of this end-term evaluation was to explore the multiple interventions of the
SGT project, understand the dynamics of promoting girls education and reducing social
malpractices and understand the RHEST capaity for fighting against SGT issues in the
project districts of Nepal.

The primary objectives were:

e To explore the impact/changes has the SGT project had in the lives of the SGT students
and their families

e To assess the SGT activities reached to the targeted population what it pledged to do

e To assess the effectiveness of empowerment approaches of RHEST in keeping the
vulnerable girls out of trafficking

e To document the best practices adopted by SGT to have effective advocacy at
community level, and how does that work

e To explore the impacts of the SGT program in the schools and community

e To assess the RHEST coordination process with the government and non-government
agencies at local level and its benefits after the coordination

e To assess the organizational capacity of RHEST and its network improved in dealing
with SGT issue sustainably.

e To explore the effective of SGT, have the approaches been in bringing changes in the
community and in the lives of the target population.

e To seek suggestions for the betterment of the SGT project in future.
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CHAPTER TWO: RESEARCH METHODOLOGY

2. Introduction

This section elaborates on the study design, sample process and size, recruitment of the
participants, data collection processes, field supervision and monitoring, data management
and analysis, and ethical considerations and limitations of the study.

2.1. Study design

A cross-sectional qualitative study design was used to conduct the end-term evaluation of
the SGT project implemented by RHEST Nepal in Nepal.

2.2. Study area

This end-term evaluation was conducted in six SGT project districts (Banke, Bardiya,

Kailali, Kanchanpur, Surkhet and
Sindhupalchowk). A total of 15
schools were visited for completion

Table 1: Data collection schools

ST . SN. District Name of School
of the qualitative data collection 1 Banlk s s darv School. Pi
where at least two schools of ' anke arswatl seconcary School, Fipara
Bardiya, Banke, Kailali and Sagarmatha Gyanpunja School,
Kanchanpur and four school of Pasupatinagar
Sindhupalchock district were | 2. Bardiya Panchajanya School, Padanaha
purposively selected (Table 1). Kusmadevi School, Padnaha
. . 3. Kailali Shree Shreepur Sec School, Shreepur
2.3 Sample size and populatlon Saileshwary Sec School, Behada
The qualitative evaluation survey 4, Kanchanpur Shree Laxmi Sec School, Khairbhatti
was conducted with different Uday Sec School, Banka
5. Sindhupalchock Shree Jalpadevi Secondary School, ]

stakeholders, Table 2+ FGD .
through Focus Group Melamchi
Discussions (FGDs), [|District Nawalpur Secondary School, bol
In-depth interviews Nawalpur
I(H?IS) alnd . Key Siddhi Kamala HSS, Chautara
nformant Interviews A
(KHS) with the Sindhupalcho Shei Krishna Ratna Ganga SS, hot
following four || WK Chautara ny
categories of the 6. Surkhet Shree Jivan Jyoti School, |
participants: Surkhet Janapriya school,

Banke Shikhar Secondary School, Chhinchhu
School girls FGD: A [[Bardiya 2 1 5 2
total of 12 FGDs was |[Kailali 2 7 2

Kanchanpur 2 1 6 2

Kathmandu 1

project  staff

[Program

coordinator]

Tatal 12 ] 7 10




conducted in six project districts (2 per district) with grade 7 to 10 school girls.
Participants were randomly drawn from the list of RHEST supported students. Each FGD
had 6 to 8 participants (Table 2).

Friday/ support teacher FGD: A total of four FGDs with Friday or support teacher of SGT
project were conducted in four districts namely Banke, Kailai, Surkhet and Sindhupalchok
(Table 2). The FGD recruited 6 to 8 participants. Thus, a total of 19 FGDs were conducted in
the SGT project districts.

KII participants: In total 37 KlIs were conducted with seven different stakeholders (i.e.
NGO partners,

advocacy group | Table 3: Total number of KII participants
members, SN. | Participants N_o . per | Total
Mayors/deputy district number
mayors, education 1 NGO Partners [Kailali Banke and 1 3
focal person of the Surkhet]

icipality/rural Advocacy group members [6-
m“mc?pa .ty 2 | Coordinator and 3 male member - Banke, 9 9
municipality, school Kanchanpur, Kailai]
management 3 | Mayors/ Deputy Mayors 1 6
committee, RHEST E ducat focal —
focal teacher/head || 4 ueation ~ocal person 0 € 1 6

o Municipality /Rural Municipality
teacher (principal) 5 | School Management Committee 1 6
and central level staff 8
of the RHEST as stated 6 | RHEST focal teacher/Head teachers 6
in Table 3. 7 | Central RHEST staff of the project 1
Total 37

IDI participants: A
total of 10 IDIs (2 each from five SGT project district except Sindhupalchok) was conducted.
In Sindhupalchock the dropout girls refused to be interviewed (Table 2).

2.3. Data collection

Bikash Shrot Kendra (BSK), a national level Nepali research organization was
commissioned for the survey based on a competitive bidding process through a call for
Expression of Interest (EOI). BSK hired the required experienced research coordinator,
field researchers/enumerators, data translators and statistician for the evaluation. The
data were collected using four different data collection study guidelines (Annex 1) that
were developed based on the SGT program’s log-frame, theory of change, indicators, and
review of baseline report. Few questions were added based on key SGT project
interventions. The study guidelines were translated into Nepali language and pre-tested in
Ram Devi Secondary School in Harre, Sindhupalchock district, which was not included in
the final evaluation. The RHEST team, especially the Monitoring and Evaluation (M&E)
officer, closely monitored and supervised the data collection work in all steps of the
evaluation including joint training for field researcher training, attending pre-testing visits
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and district level data collection monitoring visits (in Kailali and Banke). Data collection of
this assessment were done in the following stages:

Selection of schools and participants: The field teams visited the selected rural
municipality and municipality and 15 schools of the six districts for data collection as per
the name list provided by the project. In each district the data collection team met with
RHEST district project team and compiled all potential participants’ name list and prepared
final list of participants based on the inclusion criteria. Each of the potential study
participant was called by field research team to confirm their time and place for the
interview.

Data collection team and training: Field researchers were trained for three days by the
research implementing agency, Bikas Srot Kendra, and RHEST staff. The training covered
survey protocol, preparing lists of participants, participants’ recruitment process,
consenting procedures, interview skills and all consent forms and contents of the study
guidelines. All the study guides were translated into Nepali language to be used for data
collection.

Each FGD, on average, lasted for about one to one and half hours. KlIs and IDIs were
conducted for about 35-45 minutes. Both FGDs and interviews were audio recorded with
the permission of each participant. The participants were first asked to provide their
informed consent. Two trained data collectors were involved for facilitating FGD whereas
KllIs and IDIs were conducted one-on-one basis by a trained qualitative data collector. All
audio records were safely stored and used for the transcription/translation and safely
stored in BSK’s central office in Kathmandu office. Three data collection teams were formed
and mobilized simultaneously in three study districts. The first team conducted the survey
in Kailali and Kanchanpur, second team was deployed to Sindhupalchowk and the third
team was deployed to Banke, Bardiya and Surkhet. The teams for Kailali and Kanchanpur
and Sindhupalchowk consisted of one supervisor and two enumerators whereas the team
looking after Banke, Bardiya and Surkhet had one supervisor and four enumerators. While
selecting enumerators, priority was given to those candidates who had previous similar
experiences and could speak local languages as well as have past experience of working in
the study districts. After the completion of fieldwork, all the transcribed documents were
handed over to qualified translators for translating into English before final data analysis.

2.4. Data processing and analysis

Data entry and cleaning started after submission by the field researchers. All transcriptions
were cleaned by another researcher who was not a part of the surveys and all audio
recorders and interviewer notes were transcribed into one final transcription. The Nepali
transcripts were translated into English and they were read and re-read using common
exploratory techniques. To identify key themes, code, frequency reports and coded text
reports were generated, and thematic content analysis was applied, and the key findings
were drawn.
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2.5. Field supervision and monitoring

The district supervisors regularly monitored and checked the collected data and ensured
that the audio records and field notes were managed well and performed in appropriate
study sites and with right participants. BSK core evaluation team members made
monitoring visits to the survey districts in addition to the RHEST team in Kailali and Banke.
Regular phone calls were also used. BSK’s team worked closely with RHEST team and
traveled to the districts to monitor fieldwork for quality assurance. There was no any major
concern raised during monitoring visits except not getting two school drop out girls from
Sindhupalchock district. Quality control measures were also included in qualitative data by
reviewing audio recordings and translated transcriptions by supervisors and sharing of the
files with the core research team.

2.6. Ethical considerations

Verbal informed consent was obtained from all respondents prior to enrollment in the
study and interviews were conducted in private settings by data collectors of the same sex,
to reduce participants’ discomfort (Annex 2). Moreover, the participants were informed
that their participaton was voluntary and they had the right to refuse answering any of the
question and they had the right to withdraw from the study at any point of time.

2.7. Limitation of the study

This study was conducted in six project districts of Nepal; therefore, the analysis and
results presented in this report are confined to those districts only and may not necessarily
reflect or be generalized to the other districts. This study was conducted using purposive
sampling for selecting both RHEST supported schools as well as the location where the
evaluation team could gather participants from more than one schools at the same time.
This gave us the opportunity to interact with more students in limited time. However, due
to this limitation, the sampling was less dispersed and representative in comparison to a
randomly selected sample. Nevertheless, the girls were selected in a random basis after the
schools were selected on a convenience basis. The findings from the qualitative study may
not be generalizable to the entire population of the study districts or other similar districts
of Nepal where the findings are not intended to be generalized beyond the target
population.
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CHAPTER THREE: FINDINGS

3. Background

This section presents the demographic characteristics of the schoolgirls who were invited
for an interview followed by key evaluation findings on the basis of qualitative interviews
and discussions. The evaluation objectives as mentioned in section 1.2 are considered
while analyzing and presenting the findings. The objective wise findings are presented
developing the key themes based on the information provided by the participants.

3.1. Demographic

characteristics of school girls

A total of 92 schoolgirls (age 12 to 19
years) from grade 7 to 10 were recruited
for FGDs in this study. More than one-
third (34.8%) were of age 15 years and
the youngest was 12 years. All
interviewed girls were unmarried and
belonged to Bramin/Chhetri caste, ethnic
community (42.4%) followed by Janajati
(94.3%) and Dalit (16.3%) respectively.
The majority of the students were
enrolled in grade 5 (22.8%) followed by
grade 4 (20.7%) and grade 7 (18.5%)
respectively (Table 4).
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Table 4: Socio-demographic profile-school girls
Age group (n=92) Number | %
12 8 8.7
13 3 3.3
14 21 22.8
15 32 34.8
16 17 18.5
17 9 9.8
19 2 2.2
Caste/ethnicity
Bramin/Chhetri 39 42.4
Janajati 38 41.3
Dalit 15 16.3
Marital status
Unmarried 92 100.0
Schooling grade
7 14 15.2
8 28 30.4
9 38 41.3
10 12 13.0
Which grade have you joined RHEST
2 7 7.6
3 11 12.0
4 19 20.7
5 21 22.8
6 11 12.0
7 17 18.5
8 5 5.4
9 1 1.1

pg. 22




3.2. Demographic characteristics of Friday/support teachers and advocacy

group members

Table 5 shows that the majority of the Friday teachers/support teachers and advocacy

Table 5: Socio-demographic profile-Friday

/support teachers and advocacy group
members

Age group (n=38)

Number | %

18-23 29 76.3
24-31 9 23.7
Mean age 22 years
Marital status
Married 13 34.2
Unmarried 25 65.8
Education
MA 2 5.3
Bachelor 17 44.7
Certificate/IA/ED 19 50.0
Caste/ethinicity
Bramin/Chhetri 14 36.8
Janajati 16 42.1
Dalit 7 18.4
Muslim 1 2.6
Working as a Friday/support teacher (n=26)
One year and below 9 34.6
Two years 8 30.8
Three years 4 15.4
Four years and above 5 19.2
Working period as an advocacy members
(year) [n=19]
One year 12 63.2
Two years 5 26.3
Three years 2 10.5
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members were of age between 18-23
years (76.3%) followed by 24 years
and above (23.7%). The mean age of
this category was 22 years. Around
two-third (65.8%) and the rest were
were married. Surprisingly, RHEST
supported students were obtaining a
higher-level education; from
proficiency certificate to Masters Level
and majority were doing a certificate
level study followed by undergraduate
level. The majority  of  the
Friday/support teachers and advocacy

members were Jananjati (42.1%)
community followed by
Bramin/Chhetri (36.8%) and Dalit

(18.4%).

More than one-third of the participants
worked as Friday or support teacher.
Nearly one-third (30.8%) had worked
for last two years and 19.2% worked
for more than four years. Similarly,
around two-third (63.2%) had worked
one year as an advocacy member
followed by 26.3% two years and
10.5% three years respectively (Table
5).
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3.3. SGT project supports

This section covers the SGT project support in terms of educational materials, student
selection procedures and their suggestions for the corrections. The core activities of RHEST
was focused in the school education support and it required material in the six project
districts. Students received stationaries, uniforms, bags and school fees, RHEST bulletin
and Narishwor. In addition, they were supported by the Friday teachers in extra curricular
activities and learning.

3.3.1. Educational materials support

Table 6 presents the support received from the SGT project as indicated in the quantitative

survey with schoolgirls. It clearly shows

. Table 6: S t ived SGT project
that all (100%) students received able 6: Support received from projec

stationaries, uniforms, bags and school || variables | No. Percent

fees, whereas more-than three-fourth |"Hayve you ever received SGT
received additional tuition fees, RHEST || educational materials?

bulletin and Narishwor. FGDs with | ves 360 100.00
schoolgirls supported this. In addition, | what did you receive?
they got Friday teachers and library |"gi,00lfee 360 100.0
support (in some schools) to help girls Additional tuition fee 305 84.7
complete their further education. :

Uniform 360 100.0
“We have received copies, pens, eraser, bag, Bag 360 100.0
uniforms and tuition fees. Tuition fee was NRs. || Stationaries 360 100.0
900 for class seven and NRs.1200 for class | RHEST bulletin/ RHEST 328 91.1
eight. Along with that, we were provided NRs Narishwor 314 87.2

500 for stitching our uniforms and also

received Nariswor and RHEST bulletin” [FGD, Source: SGT Quantitative Survey, 2019 [Unpublished]

School Girls, Bardiya]

Almost all participants who participated in the interview and discussion stated that the
given materials (stationaries, dress, bags) and tuition fees were adequate and of good

quality.

“Currently provided educational materials -copies, books, pens, pencils are enough for us” [FGD, School
Girl, Kanchanpur]

“Pens, Pencils, books, copies are enough for each student who received support” [KIl, Surkhet, School
Teacher]

“RHEST is providing educational materials such as copy, pencil, pen, eraser and school uniform which
are provided twice a year. Two different educational booklets i.e. RHEST bulletin and Nariswor
bulletin are also provided, which have contents on various issues and vulnerabilities” [KII, Advocacy
Group, Sindhupalchok]
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However, few participants reported that school tuition fee provided by the project was
insufficient.

“The stationaries are enough for them because we give them twice a year. 6 months before we have
provided them copies, bags, pens, and uniforms and after 6 months we provided sweaters, copies, pens
and pencils. The quality of the materials is satisfactory.” [KIl, School Teacher, Bardiya]

“RHEST does not provide school fees for students below grade 8 which our parents have to pay. Even
the additional tuition fees they pay is not enough for the students.” [FGD, School Girl, Kanchanpur]

3.3.2. RHEST student selection procedure

The RHEST’s student selection procedure was highly acknowledged and appreciated by all
the participants. It was noted that the support was given to the indigent girls with a fair
selection process. All the participants in their interviews and discussions stated that the
poor, vulnerable and marginalized girls were benefitting from the project.

“RHEST has been supporting those students who have a weak economic background and are not being
able to go to school. RHEST is supporting such children so that they can also get education and make a
better future for themselves “[FGD, Sindhupalchowk]

“In terms of the benefit we can say, for those students who cannot afford education RHEST has opened
a gate for them. I don’t even think it should be measured. There is no measurement for it. Those who
can’t get an education or who are not able to get an education, they are getting educated” [KII, Banke]

SGT project coordinator also stated;

“RHEST has very fair policy for student recruitment. RHEST needs to complete layers of process which
need to be approved by the school management committee. Then RHEST staffs visit sample households
and finalize whether the candidate fall under the selection criteria or not. We have not heard any
question regarding the selection of students for the project support.” [KII, Project Coordinator]|

Some of the participants presented the success stories with RHEST supported girls thus:

“There are many stories. One of the stories among them is about a Choudhary girl residing in Banke.
Her mother and father both separated and got married to a different person. Her parents could not
send her to school so, she came to Nepalgunj and stayed at others house and continued her study at
Shree Saraswati Secondary School. After she got admitted there, RHEST provided support to her.
Currently, she is studying to obtain her bachelor’s degree and is working part time as a support
teacher. If she was not provided with the support, she could not have come this far. There are many
girls like her” [KII, Banke]

KII participants also reaffirmed education materials supported by the SGT project.

“The stationaries are enough for them because we give them twice a year. 6 months before we have
provided them copies, bags, pens, and uniforms and after 6 months we provided sweaters, copies, pens
and pencils. The quality of the materials is satisfactory. However, sometimes they complain that the

school bag did not last for a year.” [KIl, School Teacher, Bardiya]
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3.3.3. Advocacy group activities for the community

RHEST has formed anti-trafficking advocacy group in each project district including
representatives of local stakeholders such as from respective Rural/Municipality mayor,
deputy mayor, ward members, school teachers, parents and other stakeholders who have
also been part of the advocacy group interactions, rallies and other programs conducted by
the project. Study findings indicated that these groups organize different community level
activities for reduction of social malpractices particularly celebration of national and
international days in coordination with local government in the respective districts.

“The Advocacy group is working to reduce child marriage, Chaupadi, and support girls to continue
school education, fight against violence and trafficking. The project has conducted awareness
program in presence of Police officers, Chief District Officer and other district level stakeholders to
stop human trafficking and prevent other social issues. Sometimes we conduct drama in order to
increase awareness of community towards girl’s education” [KII-Advocacy group member,
Kanchanpur]

As reported, the advocacy group implemented at least two advocacy events every year with
participation of local stakeholders. One KII stated that:

“There are two interaction events with local stakeholders by advocacy groups every year and the
project also conduct Social Audits every year” [KIl, Advocacy group member, Banke]

Similarly, one advocacy member from Sindhupalchock district also stated advocacy groups’
core activities at the community aligned to SGT project goal particularly girl’s education. He
expressed one of the success stories on stopping child marriage and helping the girl
continue her education.

“We organize at least four different programs every year related to those issues and aspects that we
feel have been an issue in the community. We conducted these programs during national and
international days’ celebration. We conducted interaction programs and debate in the presence of
concerned stakeholders, students and parents specially focusing on the issues that are related to SGT

project goal. We generally organize programs to raise awareness.” [KIl, Advocacy Member,
Sindhupalchock]

The advocacy group informed that they succeeded to achieve the goal of SGT project. One success
story was narrated by a Sindhupalchock advocacy group member thus.

“We have tried to solve the problem that arise in the society. There was one girl studying in class 8 who
was about to get married. She was not even 18 years old and we were successful to stop that marriage.
We suggested them (parents and the girl) not to get her married before completing her study. Now
they are planning her married after she becomes 20 years” [KIl, Advocacy Member, Sindhupalchock]

3.4. Impact of SGT project

Findings indicated that SGT project has worked on supporting girl’s education at school to
grade 12 which indicated direct relation on reducing child marriage practices, girls
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trafficking, and child empowerement on repoting of any incidents witness or any
suspicious case to Police and other concerned places.

3.4.1. Reduced child marriage

Child marriage has been found prevalent in all project districts. It appeared to be both the
cause and consequence of school drop-outs. Interviews and FGDs with children and
teachers suggest that child marriages are the result of a combination of factors including
poverty, poor access to education, family problem, cultural and or traditional harmful
practices, social and peer pressure. In the past, child marriages were arranged and often
forced by the girl’s parents or other family members, however, the mode of child marriage
has been changed which the children describe their unions as love marriage - usually girl
and boy decide themselves to get married. A growing number of children are reported
having love marriages at the age between 14 to 17 years while they are at grade 7 to 10.
Early marriage arranged by the parents or family members has been reportedly decreasing
whereas the incidents of children getting married by if found to be increasing. Child
marriage and school dropout was reported among all caste and ethnic groups; however, it
was more among Dalits, Janajati and Muslim girls. Some of the participants stated their
views about the child marriage as such:

“In earlier times, parents used to force to get their children married in early age (child marriage)- at
the age of 15 or 16 years — but these days, children get married (child marriage) by their own choice
even though their parents and teachers always motivate them to continue their study” [FGD, Advocacy
Group, Sindhupalchowk]

Some other particants described child marriage as a result of poverty, domestic violence
and hostile family environment that force the young children to choose early marriage as
an alternative option to get rid of family problems.

“There are various reasons that girls want to get married early including family pressure, alcoholic
father who does not help provide daily basic needs and domestic violence. Because of such reasons
some girls think that they will have a better life after getting married, while some of them wish to get
married for their own desire. Also, there are some cases where the married girls are sent back to their
parents’ house.” [KII, Education Focal Person, Surkhet]

Efforts have been made by various groups including RHEST network such as Friday
teacher, alumnae and advocacy groups to eliminate child marriage, in some areas. An
encouraging progress were reported by the key informants as:

“Previously child marriage was very common but after formation and mobilization of child clubs in
each schools of this municipality they are working actively to stop child marriage. If they come to
know about any case of child marriage somewhere, they would go there, make the people aware about
the consequences. Nowadays, there might be very less incidents cases of child marriage. The numbers
of girl students are even more than the number of boys these days. Everyone including community
members, school administration and different organizations are very concerned about girls’
education” [KIl, School Teacher, Sindhupalchowk]
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3.4.2. Reduced girls trafficking

Sindhupalchowk is known as one of the districts having a high prevalence of girls trafficking.* But,
as reported, the situation has changed in recent years. The participants reported their mixed
opinion with regards to girls trafficking. Some stated that it has been reduced dramatically while
others described that it has taken different forms, but trafficking has reduced for the last few years.
One of the participants stated her view:

“Sidhupalchowk used to be severely affected by trafficking mainly in Tamang communities. This
program was launched focusing on that. As this program gradually increased its activities, such
incidents have drastically decreased. Girls were trafficked in various places of India and in
Kathmandu, but that is not the case now. There may be few such incidents, but it is not much of a
problem at recent times. We cannot say all this happened because of RHEST only but they have a
leading and supporting hand in achieving this feat”. [KIl, School Management Committee Member,
Sindhupalchowk]

Another participant from the same district reported changing form of human trafficking:

“Girls trafficking is almost zero, but there is an increasing trend of girls going for foreign employment
and many have been in a terrible situation. Girls are being trafficked in the name of foreign
employment or many other reasons. But the severity of the problem has decreased” [FGD, Advocacy
Group, Sindhupalchowk]

“Two types of trafficking exist- the first one is the migration for foreign employment and the
second one is that the students of grade 6/7 are lured for better jobs by the trafficker,
however, the number of trafficking cases has drastically reduced form Sindhupalchowk”, [KI],
Deputy Mayor, Sindhupalchowk]

The respondents in Kailali also reported similar story that shows high prevalence of girls
trafficking in different forms that caused many girls to drop out of school.

“There are such case, like the girls are lured to marriage, taken to India and trafficked there. There are
2-3 girls who got married here and were on the way to India. When they found out that they were
being trafficked they informed us and we were abe to rescue them.” [Kll, School Teacher, Kailali]

“I have heard that a brother-in-law of my aunt took his sister-in-law to India convincing her to get a
good job, but when her family came to know about then they went to India and found them just as he
was about to sell her. They rescued her and brought her back home” [FGD, School Girl, Kailali]

“Some of my friends also left school to go to work in the cities. Two girls from Saraswati
School left school to work at bar in Kathmandu” [1D], Dropout Girl, Kailali]

* NHRC (2018). Trafficking in Persons in Nepal: National report. National Human Rights Commission:
Lalitpur Nepal; pp. 6.
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3.4.3. Perceptions towards social malpractices among school girls

In this section the students were asked a number of issues related to the status of child
marriage, its driving forces and family attitude towards child marriage. Also, we asked
what the major social problems were prevailing in their community, what were the sources
of information for girls, where they reported the cases of abuse or violence that they faced.
The responses of the study participants to those questions are analyzed and theme wise
description is presented in Table 6. It shows that the schoolgirls’ perception towards social
malpractices has drastically improved. 88% girls agreed that school education has made
them more aware about abuse, violence and trafficking against women. Similarly, almost all
(91.3%) girls were confident to raise their voice and fight against abuse, violence and
trafficking and 88% girls reported that they were comfortable to report cases or suspicion
regarding abuse/harassment/human trafficking to family and community. More than
three-fourth (76%) girls claimed that their school education made them confident to
decide when to get married and 76% girls stated that they were fully aware that getting
married before age of 20 years has negative consequences. The Friday classes were found
very effective and almost all (95.7%) participants agreed that Friday classes has made
them confident to raise voice and fight against abuse, violence and trafficking. Interestingly,
still around half (48.9%) participants agreed that their parents, relatives and community
members had put on pressure for marriage whereas 40.2% did not agree on that. More
than three-fourth (76.1%) participants did not agree about their parents fear if a girl does
not get married while she is young it would be difficult for her to get married later (Table
7).

Table 7: Perceptions towards social malpractices among school girls

Statement Agree Neutral | Disagree Total

School education has made me aware of 0 0
abuse, violence and trafficking against women 81 (88.0%) 0 11 (12.0%) 92

School education has made me confident to
raise my voice and fight against abuse, 84 (91.3%) 0 8 (8.7%) 92
violence and trafficking against women

School education has made me comfortable to
report cases or suspicions regarding
abuse/harassment/human trafficking of
family/community

81 (88.0%) 0 11 (12.0%) 92

School education has made me the freedom to

0 0
decide when to get married 70 (76.1%) 2(2:2) | 20 (21.7%) 92

School education has made me confident that

getting married before age 20 has negative 70 (76.0%) 4(4.4) | 18(19.6%) 92
consequences.

Friday classes has made me confident to raise

my voice and fight against abuse, violence and | 88 (95.7%) 0 4 (4.3%) 92

trafficking against women

Parents face pressure from other relatives and
community members to marry their 45(48.9%) | 10(10.9) | 37 (40.2%) 92
daughters
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Parents fear that if a girl does not get married
while she is still young it will be too difficult 22 (23.9%) 0 70 (76.1%) 92
for her to marry later

Besides the student’s empowerment, SGT project has conducted parent-teacher interaction
program at school, which was helpful to disseminate positive messages to the community
for childrens’ education.

“RHEST has played an important role. RHEST also conducts parent-teacher interaction program in the
school. This has brought positive change in the minds of the parent to continue their childrens’
education” [KIl, Myor, Sindhupalchock]

3.5. SGT project approaches fight against girls trafficking

The evaluation findings suggest that SGT project not only supported for education
materials but raised community level awareness. The SGT project mainly targeted to
recruit poor and vulnerable children helping them complete their school education. The
project formed different teams at the community level to fight against girls trafficking. It
supported students, Friday/Support teachers, alumnae and advocacy groups that were
actively engaged in the community in implementing awareness raising activities and girl’s
education as well as girls trafficking. That community activities were focused on girls
schooling particularly completion of school education and passage to higher education.
The participants widely acknowledged and appreciated these activities. The participants
stated that if there was no SGT project many girls would be trafficked.

“If there wasn’t the SGT project, many girls in our society would get trafficked because their family
couldn’t afford education of their daughters and without education they wouldn’t know how to be safe
and how to decide about their future. The SGT project supported girls are more concentrated on their
education which is incredible, and we are fully satisfied of the supports provided for girls education”
[KIl, School Teacher, Surkhet]

Some of the participants presented the success stories of the project supported girls who
were able to become teacher and led number of events as a Friday teacher and disseminate
the message at the tipping point.

“There are many stories. One of the stories among them is about a Choudhary girl residing in Banke.
Her mother and father were separated and got another marriage. Her parents could not send her to
school so, she came to Nepalgunj and stayed at others house but continued her study with the support
from the SGT project. Currently, she is studying at bachelor’s degree and is working as a support
teacher and leading to fight against social malpractices. There are many such girls who are actively
advocacting at the community and sensitize the community against girls trafficking” [KII, Advocacy
Member, Banke]
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3.6. Advocacy groups activities at the community level

The evaluation findings indicate that the SGT project was successful in promoting girl’s education
and mitigating child marriage, girls trafficking, abuse and violence to some extent in the project
districts. Friday class was most liked and commonly reported effective activity for girl’s
empowerment, building their confidence and educating practical skills to fight against the
discrimination, violence and traditional malpractices. Over 95.7% FGD participants from 12 FGDs
agreed with the statement that “Friday classes has made me confident to raise my voice and fight
against abuse, violence and trafficking against women”.

Participants further remarked that:

“In Friday class, the teacher helps student complete their homework, teach spelling, handwriting
practice and some difficult exercises. They also teach them what should be done and what shouldn’t be
done during menstruation, regarding child marriage, when should they get married and when
shouldn’t, how to continue study up to class 12, what is violence against women, harassment, high risk,
what could be their problems and how could they be safe. They teach in Friday class using new
methods and also encourage them to participate in school’s completions like elocution, debate and art
competition. Our children used to sit on the last bench, because they were weak in studies, but now this
has been changed because of the Friday class” [KIl, Advocacy Member, Kailali]

The reporting of violence cases was found minimal compared to the prevalence, however, the
project seemed successful to bring the issues out in the discussion. It was also well noted that
RHEST and SGT project is well known and accepted by the community in the project districts. The
project tends to be successful reaching out to the real target beneficiaries with fair selection criteria
and actively working by all advocacy members, alumnae and students. Advocacy groups formed by
the SGT project were successful in advocating at the community level and many cases of early
marriages were stopped and the girls continued their school education.

“One of the RHEST supported girls, from Khajura was studying in class 9 and she was about to get
married with her own brother-in-law. The girl did not want to get married so she told about this to us
and the advocate of the Khajura rural municipality. We all went to the girl’s house and spoke with the
parents and stopped the marriage” [KII, NGO Coordinator, Bardiya]

“RHEST has brought a few dropped girls back to school. They have continued their study now and even
passed SEE examination. Few girls are pursuing university level education and got jobs too” (KII, NGO,
Kailali]

Another strength and appreciable outcome were the long-term presence of the partners
and continuity of activities in the districts. Few participants reported some shortcomings
with local coordination by RHEST, however, the majority of them stated RHEST has
developed good working relationships and implementing its project in coordination with
local stakeholders.

“This program has been running for a long time and people have trust in this program. Many

organizations came here and discontinued after a short time for 2 — 3 years but RHEST has
been working diligently since long time. The materials provided are of excellent quality and
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we would like to see the same quality materials being distributed again” [KII, NGO
Coordinator, Bardiya]

“In the past, there was not much coordination activites but after the USAID support of SGT
program, we came to know that there is a RHEST program and they have started the Pairavi
Samuha [Advocacy group]. Then again, we organized another program in Bardiaya and got
to learn a lot. Again, after that many organizations came forward and we got good response
through that program. We also organized a street drama in coordination with RHEST and
Room to Read. We also conducted 3-4 programs in coordination with the rural municipality.
With this it has been much easier to work and there has been good coordination. Now, almost
everyone knows about RHEST program”. [KII, NGO Coordinator, Banke]
3.7. Impact from the SGT program in the school and community

Participants were asked to describe SGT impacts on girls’ education in their communities in
particular girl’s enrolment in the school, their regularity and dropouts. They were also
asked the reasons for not attending or dropping out of school if they reported any such
case. Moreover, they were enquired about RHEST’s educational support to the girls - its

adequacy, quality, benefitting group and its impact on girls’ school attendance. The findings
are summarized below.

3.7.1. Change in community people’s attitude towards girl’s education

The findings show that the status of girl’s education in terms of enrolment, regularity and
completion rate has been improved in the SGT project area as compared to few years back.
Most importantly, a change in community people’s attitude towards girls’ education was
observed across all project districts. The participants reported that compared to the past
few years, the social attitudes towards girls’ education has changed.

A total of 19 FGDs with school girls, Friday/support teachers and advocacy groups were
conducted and were asked four key statements regarding girls’ education. Almost all
(91.5%) families encouraged their daughter to persue higher education after completion of
SEE. Around three-fourth (73.1%) participants comprising both students and Friday and
Support teachers agreed that teachers treat their students in a fair manner. The present
society believes that the girls should be equally educated as boys and getting education is
the fundamental right of every child. The FGD participants when asked to rate the
statement “My community believes that the daughters of our society should get education

and equal
opportunities”, the || Table 8: Perceptions towards girls’ education
vast majority Statement Agree Neutral Disagre
(68.5% of _th_e total My family encourages me to continue
130 participants) || my education to higher level (after 119 (91.5%) | 1(0.8) 10 (7.7%)
agreed with the |[SEE)
statement. The i i
. My teacher treats students in a fair 95 (73.1%) 2 (1.5) 33 (25.4%
parents  happily ||manner
send their My community believes that the
daughters of our society should get 89 (68.5%) 3(2.3%) | 38(29.2%
education and equal opportunities
Girls in my community encouraged to
continue their education to higher 78 (60%) 12 (9.2%) | 40(30.8%
]CI‘YD]C 'JF"DY' marrian‘n




daughters to school for education. Furthermore, 60% (of the total 130 participants) of the
focus group discussions agreed that girls in their community are encouraged to continue
their education to higher levels even after the marriage (Table 8). One of the participants in
the focus group discussion stated:

“In the past people used to think that they shouldn’t educate the girl child since they would
eventually go to their husbands’ houses. They should be taught to handle the household works.
But now this isn’t the condition. More girl students are in the school nowadays”. [FGD,
Advocacy Group, Sindhupalchock]

Similarly, secondary data also shows that there was an increase in students who completed
grade 10 (SLC/SEE) with Figure 1:RHEST supported students who completed grade 10
support from the SGT project (SLC/SEE)

(58% and 60% in 2015 and 84%
2016 whereas 78% and 84% in 78%

66%
2017 and 2018 respectively 58% 60%
(Figure 1). 48%
The target of the SGT program
was to reduce student dropout

rates as much as possible and .51, 2014/15 2015/16 2016/17 2017/18 2018/19
encourage girls to complete

their education at least till highf- Year

school. Similarly, stud.ent dljop Year | Total studentsr Annual dropro;t Drop-out rate
out rate has reduced slightly in 2015 10000 529 5.3%
2018 against 2015 (from 5.3% [ 50714 3809 210 6.0%

to 4.4%) (Table 9). Although [y17 3909 227 6.2%
167 students dropped out in | 7918 3809 167 4.4%

that year where the reason
from the project monitoring data shows that it was due to marriage, migration from the
community and poor financial status of their families.

Participants also further stated that few girls had dropped out even after support from SGT
project because of some reasons.

“Few girls dropped out from school because they got married and went to India” (KII, School
Teacher, Banke]

“One girl left school because of her family’s weak financial situation and her need to take care
of household chores” [KII, School Teacher, Bardiya]

Friday teachers also further added that some girls left the school because of their poor
educational performance.
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“Few girls left school because of their weak educational background, they found it difficult to
pass the exams .....unfriendly environment at their home also forced them to quit education”
[FGD, Friday Teacher, Banke]

“Mostly they [girls] drop out because of marriage and if they give birth to a baby, they don’t
like to join the study again” [KII, Advocacy Group Member, Surkhet]

Similarly, by district student drop out shows a significant change before SGT project and
after it. In 2016 annual drop-out was 6%, but after SGT support in 2018 significant number
of

Figure 2: Annual drop out rate in study districts

students
0,
drop out 870, 37% 8.6%
7.6% 7.8%
was 5.4% 7.0% 6.0%
reduced 4.3% 6.0% 5.89 6.2%
(4.4%). 4.5% >0% 3.3% 9% 4%
The 4.0% o
3% 00/0 5%
highest
proportio
n of drop
out in Sindhupalchowk  Surkhet Banke Bardiya Kailali Kanchanpur Total
2018 was m2016 =2017 m=2018
found in
Surkhet

(8.7%) followed by Kanchanpur and Sindhupalchock (4.9% vs 4.3%) respectively.
However, Banke, Kailali and Kanchanpur district data shows a significant proportion of
drop out reduced before and after the project period (Figure 2].

3.7.2. Increased number of girls in school

The M & E data given in Figure 2 shows that the number of girls who completed their
school education has increased in 2018 as compared to 2016/17. The level of people’s
understanding has also improved. They are now well aware about the importance of
education, and the parents wish to provide the education to their children as much as they
want to study. Out of 130 respondents from 19 FGDs conducted in RHEST project districts,
91.5% agreed that their family motivates them to continue higher studies after SEE. The
increased awareness among the public has contributed to increase the number of girls
significantly in the schools these days. However, the ratio of girls in lower classes is high
which gradually decreases as they go to higher grades. In grade 11 and 12, male students
are comparatively more than female students. Few years ago, most of the children from
disadvantaged population - Badi, Dalits and Muslims - were left out of school, but now they
are also encouraged to go to schools. The study participants believe that the government’s
effort and support of civil society and NGOs have made this possible. The study participants
believe that RHEST’s support has played a vital role to increase the number of girls in the
schools of the project areas.
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“RHEST provides all educational materials, school uniform and tuition fees. They are helping
those students who are financially deprived. It has been a great support and female students
have been able to continue study. The number of schools going children has also increased”.
[FGD, School Girls, Banke]

Participants further stated that:

“Large numbers of parents have started sending their daughters to school on a regular basis
as they are now well aware about the importance of educating daughter. Comparatively, the
situation has improved a lot, but still in few caste / ethnic groups, enrollment of daughters is
less as compared to sons. Talking about those female children under the RHEST support, the
trend of drop out and child marriage has decreased comparatively. We meet the students time
to time and also RHEST staff from centre also come for regular visits. Radio show Saksham
Chhori has also played an important role in this matter.” [KII, School Teacher, Bardiya]

3.7.3. Increased success rate of girls from disadvantaged population

Participants reported the improved educational attainment of girls from the disadvantaged
communities. They further added that a few years back, Muslims, Dalits and Janajati had
the lowest educational attainment compared to the upper caste children. SGT project
support focused to those children providing educational materials, tuition fee and school
uniform that motivated them to study. This has contributed greatly to their better grades
with higher success rates of disadvantaged girls across project districts. One of the
interview participants stated:

“With the support, they have become more motivated and have progressed in their studies.
Earlier, no student from the Badi community would be ableto pass grade 10, and only a few
students from Dalit community would pass, but, now they are also going to higher education
after passing grade 10” [KII, Advocacy Member, Kanchanpur]

SGT project staff also further stated that after SGT project in the district,

“Students who left the school because of their poor economical situation were brought back to
school resulting in an increment in their class regularity and a decreased drop out rate” [KII,
School Teacher, Sindhupalchock]

Education office focal person also stated improved competency of girls after SGT support:
“The girls who are studying in the schools, supported by RHEST, have increased their creative
thinking. They can talk and speak easily. They can put forward their ides and can present in
other various programs well” [KII, Education Focus Person, Kailali]

Key informant interviews also expressed similar views that the SGT project has not only

supported education materials for girl’s education, but the student’s competency skills
have also increased, and they are more empowered now.
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“Advocacy group members and alumnae have participated in different rallies and talked with the local
elected members, particularly with Mayors and Deputy Mayors about social issues. They have
developed their speech skills. In the past, they used to be scred to talk to the ward chief but now they
can work with them easily. Many of the girls also got chance to work with NGOs. They have built their
self-confidence and are working in different sectors. Around 30 project supported girls who completed
school education have their own business, many are working with NGOs, and one of them is working as
a government employee”. [KIl, NGO, Kailali]

Participants further stated that The SGT project not only offered girls education but saved
lives of many girls who are now able to manage their lives independently.

“The SGT project’s education support has saved lives of many girls and now they have become fully
capable of implementing and managing their lives independently. Previously, there were incidents of
girls trafficking but now to prevent trafficking, the project has provided support to the needy girls,
upto class 12. After completion of grade 12, they become capable to earn for their lives independently.
Few of them are working as a teacher like us” [FGD, Friday Teacher, Sindhupalchock]

3.7.4. Reduction in school absenteeism and dropouts

SGT project’s support has helped mitigating irregularity in attending school and dropouts
of girl students. Awareness raising, advocacy group - counselling, Friday classes and follow
up of irregular students and dropouts by the teachers, peers and SGT project staff was
found supportive to reduce school absenteeism and drop outs.

“In comparison to the previous years, the regularity of girls in the schools has improved.
Parents send their daughters to the school regularly. Although, it has improved in general,
girls of some caste and ethnic groups are still not allowed to go to school regularly in
comparison to the boys. The drop out rates and the cases of leaving the school to get married
has decreased in comparison to the past. The radio program initiated by RHEST, “Saksham
Chhori” has supported this. In average, the situation has improved a lot compared to the past”
[KII, Advocacy Group, Bardiya]

Banke district, girls’ schooling is more than of the boys. Nowadays, girls are more motivated to pursue
education. People have developed the thinking that girls should be educated. In the past, girls used to
stay at home doing household chores but now they have started going to school” [KIl, School Teacher,
Banke]

Despite the awareness and positive attitudinal changes among parents, small proportion of
girls across the project districts were reported to be irregular in school and had dropped
out. The drop outs were mostly among students in grade 7 to 9 (age 14 to 16 years). Key
informants discussed the status of school drop-outs in their area saying:

“The students who gets an admission tend to come to school for three to four days then stop
coming. Their peers or the school administration has to go find them. Record from the entire
nation shows that the students stop coming to school from primary level which leads to less
students appearing in SEE. So, the number of students seeking higher education is very less.”
[KII, Advocacy Group, Banke] School management committee members stated that because
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of the SGT project comprehensive changes are seen at the community level in terms of girls’
education.

“We cannot say a certain outcome is due to only one reason, but we can see girls’ schooling has
drastically improved, their performance has become better and completion rate has increased. Parents
spend their huge amount of time for education of their child even if they are staying in a rented house
and working daily as laborers. This is all because they have that awareness on the importance of girls’
education. All credits go to the SGT project. This has helped a lot” [KIl, SMC Member, Sindhuppalchock]

One of the teachers from Sindhupalchok reported that the Janajati children dropped out of the
school more, particularly after a love marriage:

“The teenage Janajati students in grade 6 to 8 (14-15 years) tend to drop out of school and run away if
their family is not supportive of their relation.” [KIl, School Teacher, Sindhupalchowk]

“They generally drop out in class 8 or 9. After class 10 these incidents rarely happen. There are cases
where the students studying here are from other places like Jumla. They suddenly leave school and go
back home when their parents call them back. Few female students have migrated that way” [KI],
Education Officer, Bardiya]

Nevertheless, SGT project has been successful in raising awareness and creating a positive
community environment towards girls’ education in the project districts.

3.8. RHEST coordination and working practices

The evaluation findings show that all the participants from across the project districts
highly appreciated and acknowledged the SGT project and its working modality. The main
strength and appreciable outcome were the long-term presence of the partners and
continuity of activities in the districts. The majority of the study participants stated that
RHEST has developed good working relationships and implementing its project in
coordination with local stakeholders.

“This program has been going on for decades and people have trust in this program. Many
organizations came here and discontinued after 2-3 years, but, RHEST has been working
diligently since a very long time. The materials provided are of excellent quality and we would
like to see the same quality materials being distributed again.” [KIl, NGO Coordinator,
Bardiya]

Due to good relation and working with close coordination with the local stakeholders and
other organizations now everyone knows RHEST and its work.

“In the past, there was not much coordination but after the USAID support, first of all, we organized an
interaction program with the stakeholders. After that program, we came to know that there is a
RHEST program and they have started the Pairavi Samuha (Advocacy Group). Then again, we
organized another program in Bardiaya, from that we came to know a lot. Again, after that many
organizations came forward and we got good response through that program. We also did a street
play in coordination with RHEST and Room to Read. We also conducted 3-4 programs in coordination
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with the rural municipality. With this it has been easier to work and there has been good coordination.
Now, almost everyone knows about RHEST program”. [KII, NGO Coordinator, Banke]

School teachers further expressed that The SGT project has worked in close coordination
with different stakeholders and other organizations in the schools. Other organizations
have focused mainly on infrastructure development and teachers’ training, but, RHEST’s
support is to improve the education of the girls and raise awareness of the community. This
is the major strength of the project.

“Most of the district level stakeholders knew about the SGT project. We have been working very closely
with other organisations like WOREC, Women Development Section, municipality, judiciary
committee, and of course Police. We can’t work alone”. [Kll, Coordinator, Kailali]

“RHEST has coordinated well with other local organizations. There is an organization named NNSWA
that provided support in early child development, classroom management and teachers’ training....
Maiti Nepal has been working on trafficking awareness program with which the SGT project teams are
closely working”. [KIl, School Teacher, Kanchanpur]

Participants stated that the SGT project was closely working with various NGOs on topics of
social malpractices and referral for rehabilitation and counselling of the vulnerable girls.

“RHEST Project team has regularlydone interaction program with local NGOs and INGOs on topics of
social malpractices. Especially we have worked with the local NGOs partner of RHEST to collaborate
on referral services for rehabilitation of the rescued girls, counseling for the girls and so forth” [KII,
Project Coordinator, Sindhupalchock]

3.9. SGT working approaches in the community

All participants appreciated the RHEST policy of recruiting Friday teacher from SGT
supported students, advocacy members and alumnae and engage them in different
activites. This has created some jobs to girls at local level, also it has provided learning
opportunity and has prepared them for future employment. More importantly, we noticed
their motivation and ownership towards the project.

“They [RHEST] have given chance to some students to work as Friday teacher or as a Support teacher
or a social mobilizer like me without any experience. This is another important aspect of RHEST. We
can learn a lot while working here and it also financially helps us. If we carry on performing better
being active, there is always some way out for us that RHEST manages. Now, we have experience and
some financial support, so we can continue our university education. This is what I like most about this
program”. [KII, School Teacher, Bardiya]

The strategy of continuously engaging the advocacy members, alumnae and Friday
teachers has helped bring positive changes. A number of success stories were expressed by
the participants as well as by the stakeholders and they highly appreciated the project for
its work on girls’ education and advocacy for decreasing social malpractices.
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One of the key informants stated,

“There are very rare cases of student drop out after the introduction of RHEST's support. This is not
only RHEST supported students, but other students’ drop out has also reduced because of the
interaction programs with parents. This credit directly goes to RHEST” [KII, School Teacher,
Sindhupalchock]

Furthermore, all participants appreciated the RHEST policy of recruiting Friday teacher
from SGT supported students. This has created some jobs to girls at local level, also it has
provided learning opportunity and has prepared them for future employment. More
importantly, we noticed their motivation and ownership towards the project.

“They have given chance to some students to work as Friday teacher or as a support teacher or a social
mobilizer like me without any experience. This is another important aspect of RHEST. We can learn a
lot while working here and it also financially helps us. If we carry on performing better being active,
there is always some way out for us that RHEST manages. Now we have experience and some financial
support, so we can continue our university education. This is what I like most about this program”.
[KIl, School Teacher, Bardiya]

The evaluation participants stated that RHEST not only supported for girls’ school
education but also to the community level health awareness activities.

“RHEST has not only talked about social issues but also provided health related information in schools
and raising awareness about women’s health and junk foods in the community. The consumption of
junk foods hah been significantly reduced as people are aware of its consequences” [FGD, Advocacy,
Sindhupalchock]

3.10. Organizational capacity development

The SGT/USAID project has conducted eight staff capacity development trainings on programmatic
and financial management and implementation of community level activities for the central and
field level staff and alumnae.
However, these trainings were not SGT /USAID initiated trainings for RHEST alumnae
limited to only six districts. Some and staffs

trainings were implemented in all
18 project districts. Moreover, for Five-day training for Friday and Support teachers on
the wider learning and exposure of life skill and pedagogy training

the SGT project staff, two exposure o _
visits were organized in India (one | ® Refresher training for Friday and Support teachers

to Delhi and another to Patna) to | ® Annual training (1 to 2 days) orientation for Friday

observe similar types of programs teachers

related to women and children. » Two-day financial training in 2017
o Self defense training in Kailali and Kanchanpur

The participants stated that after | ® MIS training for the field officers and RHEST central

having life skill and pedagogy staff

training, the Friday teachers were | ® Refresher on financial training in 2018

e Project management training for some of the
alumnae representatives
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more confident and competent to teach their students.

We participated in the life skill and pedagogy training which made us very competent and confident to
teach our students. We are confidently running trainings on girls trafficking and fight against violence
and trafficking among students as well as their parents” [FGD, Friday Teacher, Kailali]

Similarly, advocacy group members also clearly articulated that the received training made them
competent and were able to fight against social malpractices in the respective communities. They
had implemented a number of community level awareness activities with the presence of local
stakeholders and in coordination with NGOs and local government.

“After having the training from the project, we have conducted an essay competition in coordination
with the ward office which was excellent, and we were confident enough to implement it” [KII,
Advocacy Member, Bardiya]

Moreover, RHEST central and district teams also clearly articulated that after staring to work with
USAID, RHEST’s organizational capacity has improved drastically in terms of reporting and
documentation process as the staff have attended a range of trainings and capacity development
activities. The Project coordinator stated that:

“Before the SGT project, we did not know the importance of documentation, and our documemtation
was poor and even we did not have capacity for well documentation and maintain recording and
reporting which we learned after the collaboration with USAID” [KII, Banke]

Similar voice was heard from the SGT project coordinator in Kathmandu. He expressed that they all
became capable in project management and that their learning was not only limited to six SGT
project districts.

“RHEST’s capacity has improved after working with SGT project and USAID team, especially on
programmatic aspect, documentation, data collection from the field and reporting. Our staff learned a
lot on documentation and well maintaining project-related information. This learning was not only
useful for the USAID-supported districts, but, also to other RHEST project district” [KII, PC, KTM]

Similarly, the study participants stated that their learning helped to coordinate with other local
organizations and successfully implement different trainings at the community level.

“SGT/USAID has helped and facilitated to advocacy group in coordinating with various organizations
like Mercy Crops, Gharelu for various training and advocacy. The members have participated in such
trainings that helped foster their careers”. [KIl, Advocacy Group Member, Kailali]

Furthermore, despite these training, few Friday teachers stated that the currently offered
training did not well cover the topics to talk and teach about the social malpractices.

3.11. Issues and challenges faced by school girls

Despite improving the girls’ school enrollment and completion of their education, following
issues and challenges were reported at SGT project sites:
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3.11.1. Schools being far away

Though many girls are continuing school and performing well, a significant proportion of
students have to commute long distance to and from the schools. Few students have to
walk miles to reach the school through difficult topographic conditions. The foot trails are
not good. These were often reported as the barrier in bringing girls to school. Drop-out
girls from Kanchanpur and Kailali districts stated one main reason to leave the school was
the school being far from home.

I did not have cycle to go to school. The school is far from my home, so, I could not walk that
far. The cycle was used sometimes by my father and sometimes by my mother. I did not have
money even to repair the puncture of the cycle. That’s why, I left school.” [IDI, Dropout Girl,

Kailali]

Similarly, the FGD participants from Sindhupalchowk district also described thus:

For all the schools that are not near. In some places like Thulothakani and Chipling there are
schools which are far where children have to walk for more than two hours. So, there is a
problem to commute which makes it difficult for students. Since schools are far, it is difficult to
send small children to study. Even grown up children might think of dropping out because
they have to walk a long distance everyday.” [FGD, Advocacy Group, Sindhupalchowk]

3.11.2. Poverty/poor economic condition of the family

The extreme poverty of the family was commonly stated as barrier for girls’ education. As
reported, drop-outs were higher from the poor family. For the parents who are living in
poverty, they need their children as helping hand just to get by. Some couples have many
children and can’t afford to educate them. The girls are asked to do household chores
rather than go to school.

“One girl left school due to financial difficulties. Due to poor economic status, her family didn’t
give money to buy books, then she went to work in aunt’s home and left school” [FGD, School
Girl, Sindhupalchock]

Some girl students who were enrolled in school were irregular in their classes due to work
pressure, they had to go to others’ field for ploughing, sowing, planting and harvesting
frequently which ultimately made them drop out of school.

“If they (students) are not coming to school, we check the attendance and try to find the
reasons. Some used to work at the brick factory, a girl was absent to look after her younger
brother. We talked with their parents for the continuity of their study. But, their parents
thought that skipping few classes will not be a big issue. They thought that her study could be
covered in the next day. There are many such cases in our community” [KII, Advocacy
Member, Kailali]
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3.11.3. Dis-functional family

Many reasons were stated for girls leaving school. One of them was unsupportive family
environment. The most reported unfavorable conditions faced by the girls who dropped
out of school was family tragedy such as the death of a parent, broken family -
father/mother living seperately, alcoholic and irresponsible parents and domestic violence.
One of the drop out girls stated her story as:

“I was about one and half years old when my mother passed away and at 5 years of age I lost
my father too. I stayed with my maternal aunt till I completed grade 8. My maternal aunt also
died, and then I went to stay with my sister. I tried to continue my study but could not do it
due to unfavorable circumstances. I was going through a lot of stress and decided that it was
best for me to get marriage to get myself out of the financial burden. There would have been a
supportive environment to study if my parents were alive. They would have supported me. My
maternal uncle and aunt were my parents, but she also left this world. I could not continue my
study, so I decided to get married” [IDI, Dropout Girl, Surkhet]

Another girl from Kailali described her reason to leave school as:

We could not afford to buy clothes or to provide essentials to my sisters. My father is an
alcoholic, he always drinks and beats my mother and us sometimes. I could see that we were
not able even to eat so I left school to work” [IDI, Dropout Girl, Kailali]

Similarly, the Friday teachers in their discussion informed:

Some students don’t attend school regularly because of their parents. Their parents live
separately, or the father work far from home. We have recently surveyed the reason of
irregularity among the student and found that some families are irresponsible towards their
children. Drunken father in some cases resulted in broken families. Parent who lived
separately can’t provide food to their children on time. This results in irregularity of the
children in school. We have made home visits to those children who are irregular at school to
try and convince them to continue their education. But they continue to be irregular. There
are some students who have received support from RHEST, but they are also irregular in
school” [FGD, Friday/Support Teacher, Sindhupalchowk]

3.11.4. Lack of child friendly school environment

Physical facilities with adequate classrooms and playground, provision of toilets, water
facilities and clean environments are the basic requirements of schools. However, some of
the schools in the project districts do not meet the basic requirements that may have
contributed to the drop-outs, particularly of girls. Poor physical infrastructure such as
small-crowded classrooms, no provision of toilets, no sanitary facilities for girls during
menstruation, poor sanitation and lack of water in the school are frequently reported
problems in all project districts. The participants stated:
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“There is no provision of drinking water in my school. Toilets are also not in adequate number
as required. Now, we also do not get to drink water” [FGD, School Girls, Kailali]

Students of Kanchanpur also stated that they have the problem of drinking water at school.

“We don’t have drinking water facility in our school. We need to go to a nearby temple to
drink water but during menstruation period, we cannot go in there...we miss classes during
menstruation” [FGD, School Girls, Kanchanpur]

The school authorities in several schools accepted such shortcomings in their school. One
of the participants stated that:

“We do not have well managed toilets and because of that, the secondary level girls are
having problems during their menstruation” [KIl, School Teacher, Kailali]

3.11.5. Negative and discriminatory attitudes of the teachers

Discriminatory attitude of the schoolteachers was often reported by the girls in focus group
discussion. The commonly reported discrimination was that the teachers favor more to the
brilliant students and weak students are often ignored. Many of them experienced
harassment and or insult based on their caste, ethnicity and gender. More than one-fourth
(25.4%) FGD participants from across project districts disagreed to the statement -
“Teachers treat all students equally”. This shows that some school teachers do not behave
fairly to all students. Some of the students shared their experience in this way:

“Most of the teachers focus on the talented students only. They do not pay attention to those
children who have low performance” [FGD, School Girls, Surkhet]

Students’ FGDs also narrated that there is discriminatory behaviours from the school
teacher.

“Some teachers discriminate student by their castes like Tamang, Damai, Kami, Newar, etc.
Teachers encourage the children from Brahmin/Chhetri castes but say that Tamang children
cannot study well and cannot do anything in life [6FGD, School Girls, Sindhupalchowk]

Similar view was narrated in Kailali:

“While teaching, they teach that we should treat all equally irrespective of race, caste or
gender, level of intellectuality, etc. but it cannot be seen in practice. Special focus is given to
talented students and weak students are sidelined. Teachers love good students and say
pinching words to weak students. It happens in almost all schools” [FGD, School Girls, Kailali]

3.11.6. Abuse and violence

The study participants reported that young girls frequently face abuse and harassment by
their teachers at school. Emotional and sexual harassment has been stated as commonly
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faced abuse and harassment. Humiliating to certain caste or ethnic groups and touching on
sensitive parts are the common forms of abuse reported by the girl students. Some of the
examples expressed by the participants are:

“Sometimes, some teachers touch girl student’s bodies. ...... if we go to talk to the (head)
teacher about it, they scold us in return and say that they have done nothing” [FGD, School
Girl, Sindhupalchowk]

“Once the teacher behaved in a bad way and he has had bad intentions toward girls. He used
to call the girls for tuition even at 3 am. Such rumors were there and later the teacher was
expelled out of school” [FGD, School Girls, Kanchanpur]

3.12. Source of information and reporting of violence

Social media such as Facebook, Television, Radio, YouTube and newspapers were reported
as the main source of information on violence and trafficking among young generation
across all districts. Reading books, friends and networks, neighborhoods, parents, in-laws
were also the source of information for learning about culture, tradition and social
practices. Friday classes, child clubs and their activities, Narishwor and RHEST bulletin
were the means of getting proper information by the adolescents in the project area.
Nonetheless, it was commonly reported that the electronic media and its excessive use has
had negative impact among young generation. Some of the participants stated their views
saying:

“TV and mobiles are the sources of information, but the young generation are getting
negative information more from different programs and advertisement presented through
media” [KII, Deputy Mayor, Sindhupalchock]

Very few participants reported that they had listened to “Saksham Chhori” radio program.

“We heard of ‘Sakshyam Chhori’ radio program all episode but ending gender-based violence
and other social issues are interesting and very informative for us” [FGD, School Girls, Kailali]

The study found increased awareness among the people in the project areas against
violence and trafficking. The participants were well aware on where to report the cases of
violence. However, it was noted that the action and reporting against violence was minimal.
In Tharu community, normally they reported the case to Bhalmansa (Mukhiya). In some
occasions they go to Ward Committee and or Police seeking legal action, but, these are very
rare. In the RHEST project area, the girls normally report to the advocacy group first and if
needed, they go to Ward Committee or Police. Some schools have designated a teacher or
formed a committee to take care for such reported cases.

“Boys sometimes tease girls. Nothing serious. Sometimes between students they complain that
another student is ogling her. We talk to the students and try to find out the truth...they
report to teacher, but they inform to Friday teacher as well” [KI], School Teacher,
Kanchanpur]
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3.13. Suggestion and recommendation of SGT project for future improvement

Participants were asked to respond to the question - have you observed any changes
brought by SGT project? Can you share how satisfied you are with the support provided by
the SGT project? We also asked them what aspects of SGT program they liked most and
what aspects needed change? Based on response to these questions provided by the
participants, we have summarized the success, suggestions and recommendations for
future improvement below.

3.13.1. Key achievement/success

In general, the evaluation findings suggest that the SGT project was successful in promoting
girls’ education and mitigating child marriage, girls trafficking, abuse and violence to some
extent in the project districts. Friday class was most liked and commonly reported effective
activity for girl’'s empowerment, building their confidence and educating practical skills to
fight against the discrimination, violence and traditional malpractices. Over 95.7% FGD
participants from 12 FGDs agreed with the statement that “Friday classes has made me
confident to raise my voice and fight against abuse, violence and trafficking against women”.

One participant remarked:

“In Friday class, the teacher helps students complete their homework, teach spelling,
handwriting practice and some difficult exercises. They also teach them what should be done
and what shouldn’t be done during menstruation, regarding child marriage, when should they
get married and when shouldn’t, how to continue study up to class 12, what is violence
against women, harassment, high risk, what could be their problems, how could they be safe.
They teach in Friday class using new methods and also encourage them to participate in
school’s completions like speech, debate and art competition. Our children used to sit on the
last bench because they were weak in studies, but now this has changed because of the Friday
class” [KII, Advocacy Member, Kailali]

The reporting of violence cases was found minimal compared to the prevalence, however,
the project seemed successful to bring the issues out in the discussion. It was also well
noted that RHEST and SGT project is well known and accepted by the community in the
project districts. The project tends to be successful reaching out to the real target
beneficiaries with fair selection criteria. The participants described their views and
experiences about SGT project in this way:

“Overall, the program is very good, and many vulnerable girl students have been able to
complete their +2 [Higher secondary] and have become teacher, JTA, Nurse, etc. They would
not have been able to reach there if RHEST had not provided the support. Though we are not
being able to bring about a change in all areas, we have been successful in certain areas.”
[FGD, Advocacy Group, Sindhupalchock]

“A person working at DEO [District Education Office] tried to sexually abuse a girl. The girl
belonged to RHEST supported program. She was abused when she was there for tuition. She
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then reported the case to the police. That person escaped from there. Later he lost his job. The
case is still ongoing. She shared us that incident. She was capable of reporting and sharing
this incident because of RHEST.” [Kll, NGO Coordinator, Bardiya]

“One of the RHEST supported girls, from Khajura was studying in class 9 and she was about to
get married with her own brother-in-law. The girl did not want to get married so she told
about this to us and the advocate of the Khajura rural municipality. We all went to the girl’s
house and spoke with the parents and stopped the marriage” [KII, NGO Coordinator, Bardiya]

Participants further added that RHEST has been supporting girl’s education up to grade 12
and other extra knowledge sharing.

“The most interesting thing is that RHEST not only focuses on girls’ education but also inform
them about various aspects. For instance, we got support from RHEST from class 4 to 12. In all
these years apart from the book knowledge I got to learn about various other things, which

my friend did not had a chance to learn. That is the most interesting aspect” [FGD, School
Girls, Bardiya]

Another strength and appreciable outcome were the long-term presence of the partners
and continuity of activities in the districts. Few participants reported some shortcomings
with local coordination by RHEST, however, the majority of them stated RHEST has
developed good working relationships and implementing its project in coordination with
local stakeholders.

“This program has been going on for a long time and people have trust in this program. Many
organizations came here and discontinued after for 2-3 years, but RHEST has been working diligently
for a long time. The materials provided are of excellent quality and we would like to see the same
quality materials being distributed again. RHEST supports the education of a girl child till class 12 but
what after that? Even if a girl completes class 12, the economic condition of that girl still might be
miserable. So, what next? They also do not have any work experience and there comes the issue of how
they can continue their study further ahead?” [KII, NGO Coordinator, Bardiya]

“In the past, there was not much coordination but after the USAID support, first of all, we organized an
interaction program with the stakeholders. After that, we came to know that there is a RHEST
program and they have started the Pairavi Samuha (Advocacy Group). Then again, we organized
another program in Bardiaya from that we came to know a lot. Again, after that many organizations
came forward and we got good response through that program. We also did a street play in
coordination with RHEST and Room to Read. We also conducted 3-4 programs in coordination with
the rural municipality. With this it has been easier to work and there has been good coordination.
Now, almost everyone knows about RHEST program”. [KIl, NGO Coordinator, Banke]

Furthermore, all participants appreciated the RHEST policy of recruiting Friday teacher
from SGT supported students. This has created some jobs to girls at local level, also it has
provided learning opportunity and has prepared them for future employment. More
importantly, we noticed their motivation and ownership towards the project.
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“They have given chance to some students to work as Friday teacher or as a support teacher or a social
mobilizer like me without any experience. This is another important aspect of RHEST. We can learn a
lot while working here and it also financially helps us. If we carry on performing better and being
active, there is always some way out for us that RHEST manages. Now we have experience and some
financial support, so we can continue our university education. This is what I like most about this
program”. [KII, School Teacher, Bardiya]

3.13.2. Regular monitoring of the educational materials

RHEST activities were found highly appreciated and acknowledged from both beneficiaries
as well as stakeholders. In order to support girl’s education RHEST has been providing
quality materials and mobilizing Friday teachers for students’ extracurricular activities i.e.
handwriting, speech and discussion about social issues. However, the participants made a
number of suggestions for the betterment of RHEST program in future. According to them,
RHEST provided material should be regularly checked whether students have been
properly using them or not. One Kailali participant suggested:

“The support materials provided by RHEST has to be checked time and again, because those materials
may not have been properly utilized or some may have sold those copies. To avoid this, they (project
staff) have to come for regular inspection” [FGD, Friday Teacher, Kailali]

“RHEST must monitor regarding its [educational material] misuse regularly” [KII, Education Focal
Person, Kailali]

3.13.3.  Counselling service to girls and parents

Almost all participants suggested that girls who dropped out of the school should be
counselled along with their parents. Project monitoring data also shows that trend of
school dropout has decreased, but small proportion of girls left school prior to completing
their school education. They should be supported and guided towards completing their
school education.

“We do not have regular counselling service at school and project. Project should have separate staff
to counsel parents not only student” [IDI, Dropout Girl, Banke]

School teacher themselves also felt that regular interaction with parents was important for
the continuation of the girl’s education which is also limited.

“We are trying our best to prevent drop outs in our school, but if one of the students leaves the school
without consulting, it becomes really hard for us to bring that student back to school. If we provide one
counselor on a regular basis to counsel girls and meet their parents, that might reduce the number of
drop outs in future, if RHEST could think about this” [KIl, School teacher, Bardiya]

3.13.4. Build on the capacity of Friday teachers

Almost all participants highly acknowledged and appreciated the work of Friday teachers
but, Friday class teacher themselves and few students raised concerns that they should be
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capacitated in terms of providing education supports i.e. handwriting, homework and
community awareness program about social malpractices.

“Friday classes have helped a lot to speak up against women violence, harassment and trafficking, but
they themselves need to be more confident and be able to confidently provide information as well as
support for the students’ homework and other discussions” [FGD, School Girl, Bardiya]

Friday teachers themselves felt that there is a necessity of coaching, mentoring and training
Friday teachers along with teaching management of the Friday classes.

...... we are not expert in everything, we talk about child marriage, but we don’t know the legal details
related to this and it does not look good when we speak about the things that we don’t really know. In
such cases, we feel uncomfortable. If any topic arises about something that we don’t have any
knowledge for, we cannot discuss that topic.........firstly we need to know the topic in detail then it’ll be
easy for us to discuss. RHEST should regularly organize trainings and sharing session for updates”
[FGD, Friday Teacher, Kailali]

“We need trainings and related materials, it would be better if educational materials based on
curriculum were available, if we want to teach anything related to mathematics, we need black/white
board and while discussing about violence, the pamphlets and posters containing related pictures
make class more effective. Children would be able to understand better with visual aids and we also
need to know well for effective teaching” [FGD, Friday Teacher, Kailali].

3.13.5. Extension of Friday teachers’ engagement

SGT project supported students highly appreciated the Friday teachers’ work where they
learned something extra than that they have been doing in the class. Most of the girls’
discussion stated that Friday teachers’ working hours should be extended and should be
given more time for support rather than whatever they have been doing.

“In Friday class they teach about a lot of issues such as child marriage, trafficking, Saksham Chhori
radio program, handwriting etc. Before taking Friday classes we didn’t know anything. What is child
marriage? What is the legal age for get married? To discuss in details their allotted time is very short
that is why it is better to have more days of classes” [FGD, School Girl, Kailali]

Friday teachers themselves also stated that it is very difficult to manage all students in the
currently allotted time.

“We have a time limit of two hours, which passes by checking homework. I cannot teach them the
content I had planned to discuss with them. Two hours of class time is not enough to cover all the
allotted material, we need more time.” [FGD, Friday Teacher, Kailali].

Advocacy group discussion also narrated that Friday teachers’ work burden is huge.

“Friday teachers also have workload problem- they get money for two hours classes each Friday but
not for their field work. Field work, in the sense, they have to go to student’s home, provide counselling
to the students who don’t come to school. This is not an easy work for them. It is also difficult while
reporting” [FGD, Advocacy Group, Kanchanpur]
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3.13.6.  Review of availability of school facilities

Most of the Friday teacher FGDs raised the concern that RHEST should also coordinate to
arrange basic facilities at the schools such as toilet, drinking water, school class, and library
and science lab. FGD participants stated that:

“There is no facility of drinking water in my school. Toilets are also not in adequate numbers. You did
not get water to drink here as well.... RHEST should look on that too” [FGD, Friday Teacher, Kailali]

“It’s difficult for us to go to toilet. It is so dirty that we don’t want to go there” [FGD, School Girls,
Sindhupalchock]

Similarly, students also narrated that most school do not have adequate facilities, only few of
the school has such facility, but students are not allowed to use it.

“We have a library, but they don’t open it. We have also computer and science labs, but they don’t use it
to teach us” [FGD, School Girls, Sindhupalchock]

3.13.7.  Review of current RHEST supported package

Most of the students, teachers and Friday teachers were happy with RHEST’s currently
offered educational support package but they have suggested that the current package
should be revised as per the current needs of the students.

“We do not have any comments on currently offered package, but this needs to be revised and include
the provision of school fee for grades below 8 which has been managed by parents. This is very difficult
for our parents” [FGD, School Girl, Kanchanpur]

Participants further added that the current package should have included colour pencils
and a calculator.

“We need color pencils to practice drawing for science class, which is a must requirement, also, we
need calculator for mathematics class.” [FGD, School Girl, Surkhet]

Student FGDs also stated that sweaters provided by the SGT project did not fit many
students. So, they have suggested that RHEST should allow them to buy sweater in the local
market or if that's not possible the school should order different sized sweaters as per
student’s requirement.

“We have been getting sweater which is not from the local market and most of the girl’s sweater does
not fit as per their size. We need to use that anyway so if RHEST would provide us sweaters as per
students’ size or allow us buy from the local market” [FGD, School Girl, Kailali]

Project coordinator of RHEST also agreed that there was no provision of colour pencil,
school fees for students below grade 8 and calculator in the current package.
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“We haven't provided colour pencil, calculator, school fees below class eight students in the current
package” [KII, Project Coordinator]

Education focal person of Kailali district also stated that the currently offered package
should be reviewed and the amount and materials should be increased.

“I feel that the financial aid and the study materials must be increased” [KIl, Education Focal Person,
Kailali]

3.13.8.  Include community awareness program

Most of the participants feel that RHEST have done a wonderful job supporting girl’s
education but they do not have extensive community awareness program on various social
malpractices. Participants narrated in this way:

“SGT project should have community awareness program on advocating fight against trafficking, child
marriage, and domestic violence” [KlI, School Teacher, Bardiya]

“RHEST have only parents and student interaction and discussion program, no any community
awareness program, therefore, RHEST should design a rigorous community-based activity to fight
against trafficking, violence etc.” [KII; School Teacher, Surkhet]

FGD participants of Sindhupalchock also narrated that:

”

“We have not seen any such programs (community awareness programs) organized by RHEST so far
[FGD, School Girl, Sindhupalchock]

3.13.9.  Provision of review and sharing meeting

Both the Project staff and Friday teachers raised concerns that SGT project have not
organized learning and sharing meeting involving all six districts.

“We are almost at the end of the SGT project, but we have not heard or got any chance to sit with all
six districts’ project team and review our work, share good learning as well as discuss issues with
RHEST, it needs to be planned in future” [FGD, Friday Teacher, Sindhupalchock]

Similar view was expressed by the project coordinator thus:

“It is good to have the provision of SGT project review and reflection meeting at least two times a year
inviting all six district members that would help to learn good practices” [KII, RHEST Staff]
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CHAPTER FOUR: CONCLUSION AND RECOMMENDATION

4.1 Conclusion

This chapter presents a brief conclusion on major findings of the status of the SGT project
activities and identifies the key issues and challenges for the prevention of girls’ trafficking
and child labour by bringing girls to school, keeping them at school and helping them
achieve better in school. The study has also suggested for improvement in the current
program in coming future. This section draws the following conclusions based on the main
findings of the study.

SGT provided quality educational materials in a fair and transparent manner:

All SGT supported educational materials were equally well received by the school girls and
was highly appreciated with the quality of the provided materials except some odd sized
sweaters.

SGT project enhanced girls’ access to education:

The study revealed that the SGT project has tremendously supported marginal, vulnerable,
deprived and hard-to-reach girls by providing crucial educational support. After the SGT
support, the growth in student’s performance has improved along with increased
regularity and creativity, and culture of educating girls. Also, the number of students drop
out and child marriage has decreased simultaneously.

Students’ satisfaction towards SGT support package was very high:

Almost all the students expressed their satisfaction towards currently provided SGT
support package and educational support, which helped them complete their school
education, increase knowledge and confidence in making decisions and reporting of social
malpractices, if any.

RHEST’s student selection procedure was highly appreciated:

RHEST’s student selection procedure was highly acknowledged and appreciated by all the
participants. It was noted that the support was given to the indigent girls with a fair
selection process.

SGT support contributed to reducing school absenteeism and dropouts and
increased the success rates of disadvantaged girls in school education:

The findings indicate that SGT project contributed in mitigating school absenteeism and
dropouts. Awareness raising, advocacy group, counseling, Friday classes and follow up of
irregular students by the teachers, peers and SGT project staff led to reduce school
absentees and drop outs. The findings also suggest improved educational attainments of




the girl students representing disadvantaged communities particularly, Muslims, Dalits and
Janajati students that had the lowest educational attainment compared to the upper caste
children. SGT project’s support to educational materials, tuition fee and school uniform
motivated them to be in school and to do well in school across the project districts. RHEST
brought few dropped out students back to the school and they have continued their study.
Few girls were pursuing university level education and working in different organizations,
including RHEST, as volunteers, interns or employee.

Students and Friday teachers had varied perception towards girl’s education:

Almost all FGD participants (91.5%) agreed that their family would continue their school
education after the Secondary Education Examination (SEE). It is evident that most of the
Friday and Support teachers completed their school education with the support from
RHEST. Majority of those alumnae have been studying at the university. Around two-third
(60%) of the participants believed that the community would give continuity to girls’
education to higher levels after marriage. Project monitoring data also shows that there
was a sharp decline in school dropout after the project in 2018 against the pre-intervention
stage of 2016 (5.5% vs. 4.4%). Similarly, SEE completion rate significantly increased
between 2016 and 2018 (60% vs. 84%).

SGT support was successful in reducing early marriage and empowering girls to
taking decision about their marriage:

The participants stated that there was child marriage in earlier days in all the project
districts, which has drastically decreased since the implementation of the project. The girls
supported by the SGT project are perusing higher education at universities. They stated
that RHEST formed and mobilized the advocacy group, child club, Friday teachers and
students in each school which did motivate them in reducing school dropouts and
dessiminating the message to the community. The findings further show that more than
three-fourth (76.0%) of the school girls were aware of the negative impact of early
marriage before the age of 20 years, which would lead to negative consequences. Three-
fourth (76.1%) of the students reported that they had the freedom to decide when to get
married. Parents no longer feared that it will be difficult to find suitors if their daughters
did not marry at an early age. However, a small proportion of the students raised concerns
that their parents were being pressurized by other family members to marry off their
daughters early. The reason may be socio-cultural traditions as well as poor financial
condition of the family.

SGT support fostered making students fully aware on social malpractices and its
reporting:

All students in this evaluation expressed that they were well aware of the social
malpractices that existed in the community and their reporting. All students stated that
they knew the place to report any incident seen in their community. They said that they
would report the case to the police followed by to RHEST staff or Friday or support teacher
and family and friend.




Students see to be confident enough to raise their voices and fight against social
malpractices:

The evaluation findings show that students were fully aware of prevailing social
malpractices (i.e. child marriage, abuse, violence and trafficking) and they had worked in
the community for the advocacy and awareness raising. Students reported that they
learned from their school and Friday classes to become confident in raising their voices and
to fight against social malpractices.

Friday teachers’ work was highly appreciated:

Both students and schoolteachers highly appreciated the work done by Friday teachers and
their contribution for SGT students despite their limited working hours. Almost all students
of FGD (95.7%) discussed that the Friday class has made them confident to raise their voice
and fight against abuse, violence and trafficking. Friday teachers have supported students
for their academics, handwriting practices and discussion on social malpractices (child
marriage, abuse, violence, trafficking, Chaupadi) that are prevalent in the community. After
the project, students were found confident in fighting against social malpractices at the
community and spread the correct messages to the community level.

RHEST advocacy groups were actively working across the project districts:

Advocacy groups formed under the project were actively working at the community level
across all project districts in awareness raising activities involving different local
stakeholders. Few success stories were reported in stopping child marriage in local
communities as the groups were successful to convenience parents and the girls stopping
early marriage and continuing education.

RHEST capacity and working modality was highly appreciated and acknowledged
across the project districts:

The evaluation findings clearly show that after the SGT project RHEST learned lessons in
terms of project documentation and reporting requirements. RHEST’s working modality
was highly appreciated and acknowledged in the project districts. The participants
applauded the long-term presence of the partners, continuity of activities in the districts
and working in close coordination with other organizations in the districts. RHEST’s
priority of recruiting local Friday teacher/ support teachers, forming advocacy groups and
alumnae were highlighted. Few members of the advocacy group who actively worked in the
community received jobs at local level and received study opportunities. The participants
frequently reported that RHEST worked in close coordination with local stakeholders and
successfully implemented a number of community activities to fighting against social
malpractices and providing counselling and referral of girls to the rehabilitation centers.
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By type of project activities, the participants appreciated school education support,
community health awareness, especially on junk food consumption and its impact on the
health. Few trainings from RHEST were reported from central to district level that was
reported as being highly useful for their work and manage the project as well. Life-skill and
Pedagogy training to Friday teachers was mentioned highly useful as it made them
confident and competent to talk and teach to their students.

Range of audio-visual, social media and materials developed by the project were the
main sources of information against social malpractices:

Social media such as Facebook, YouTube, Television, Radio, and newspapers were reported
as the major sources of information regarding social malpractices across the study districts.
Similarly, Friday classes, child clubs and their activities, RHEST bulletin and Saksham
Chhori radio program were all reported as the main sources of information about social
malpractices.

The evaluation participants expressed a range of suggestions for the betterment of
SGT project in the future such as: Increased Friday teachers’ working hour; regular
training/refresher training to Friday teachers; expand community awareness program;
conduct follow up on the use of educational materials provided by the project and review
the currently supported package.

4.2 Recommendations

Based on the study assessment and findings, following recommendations are made to
improve the SGT project in future:

e Revise the current SGT support package adding few more items include scientific
calculator, umbrella, and tuition fee for up to grade eight, colour pencils and
coordination with school for proper size sweaters.

e The current working hours of the Friday teachers (i.e. two hours per week) is very
less given the assignments they have been given. Therefore, the project team should
work with the district stakeholders and Friday teachers and allocate ideal working
hours based on the content that need to be covered.

e Both students and Friday teachers felt that Friday teachers have been doing a great
job, but they are not competent to provide detailed information about social
malpractices such as early marriage. Therefore, RHEST should provide them
training and make them competent for dessiminating messages about social
malpractices.

e The participants raised concerns that the current SGT project have very limited
community related activities to fighting against social malpractices and it should
include more community level awareness activities for identifying the local
platforms rather than relying only on RHEST supported students, parents and
alumnae.
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e Regular trainings and refreshers should be provided to all stakeholders regarding
social malpractices, which are dynamic and complex to talk and explain.

e Students raised the concern of discriminatory attitude of few school teachers such
as ignoring, humiliating and patting which push students to dropping out from the
school. Therefore, RHEST should further explore and sort out those issues.

¢ In spite of the project support to bring and retain girl students who dropped out of
the school, very few girls had returned because of unsupportive and broken families
and difficulties to manage education and daily livelihood. Girls were forced to work
at home. It is, therefore, recommended to consider establishing linkages with other
district and local level government and non-government organizations who could
support for livelihood and provide other support to the girls for the continuation of
their education.

e Itis suggested that RHEST should not only provide educational materials support to
the students and bring them school, but it also works with other stakeholders for
the accessibility of school facilities such as toilets, drinking water and other physical
facilities.
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Annex 1: ToR and Contract of the Study

Terms of reference for End Line Assessment and End Term Evaluation

Rural Health and Education Service Trust (RHEST), a highly reputed non-profit
organization, working to minimize girl trafficking and promote girl-child education in Rural
Nepal for the past 25 years, is looking for highly motivated individuals to take our mission
forward.

RHEST launched the STOP Girl Trafficking (SGT) Program in 18 districts in rural Nepal in
1993. Under the Stop Girl Trafficking initiatives RHEST team supports over 13,000 girls in
18 districts to be in school. The theory of change that RHEST follows is that by keeping girls

who are at risk in school they are less likely to be trafficked, especially for sex work, and
child labor.

The organization is looking for a capable, competent and motivated individual to take the
program forward.

Background of the SGT Program

The STOP Girl Trafficking (SGT) program of Rural Health and Education Service Trust
(RHEST) has been working to educate children to make sure that they are not trafficked.
We believe that we should “Keep at-risk girls in school and they don’t get trafficked for sex
work, domestic slavery and they don’t become child brides”. Currently, USAID is supporting
3,800 girls in six districts - Banke, Bardiya, Kailali, Kanchanpur, Surkhet and
Sindhupalchowk under SGT program.

Through the collaboration of RHEST and USAID team, all the girls are given educational
materials such as bags, stationeries, uniforms and so forth. Moreover, some of the schools
have also received support to develop their infrastructure as well as technical supplies.
USAID funding is focused on preventing trafficking amongst the at- risk girls in Nepal.
Among the 3,800 girls being funded by USAID, 2508 are from mid and far west and the
other 1292 are from Sindhupalchowk (a priority earthquake- affected district, 1/3 of the
total students).

Objectives of SGT Program
Objective 1: Providing support to the vulnerable girls to continue their education.

Objective 2: Increasing partnership with community level protection mechanism to create
a safe environment against human trafficking.

Objective 3: Increasing capacity of RHEST and its partner organization to reduce risk of girl
trafficking.
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Major activities
The major activities conducted under the program are:

e Distribution of stationery, school bags, uniforms and sweaters twice a year.

e Financial contribution made to schools in all 6 districts.

e Community level anti trafficking awareness and advocacy system established and
conducting campaigns and awareness activities against social malpractices.

e Trainings conducted for SGT Alumnae and RHEST staffs for capacity building.

e C(Created MIS and data populated.

Scope of Study will include, but may not be limited to the following:

e Develop assessment and evaluation methodology and determination of samples
location with appropriate sample size for the Assessment and Evaluation with
representation from all working areas (rural and semi urban location) covering all
social and ethnical groups in consultation with RHEST.

e Preparation of Questionnaires for End line Assessment and Evaluation and finalize it
in consultation with RHEST team.

e Visit the communities and conduct Assessment and Evaluations with SGT Girls, their
parents, community members, and other stakeholders.

e Train the enumerators on questionnaire and data collection methods in
coordination with RHEST team.

e Understand the satisfaction, benefits, issues and document findings/learning with
beneficiaries/stakeholders of the activities conducted by the RHEST team.

e Assess whether the indicators on SGT are met.

e To prepare separate reports on conducted Assessment and Evaluation.

e To provide further recommendations on SGT activities to be delivered in the coming
days.

Methodology and Tools

The End Line Assessment and End Term Evaluation need to follow both qualitative and
quantitative methods. The methods and tools will be developed by the study team and
finalized with RHEST team.

Data Analysis and Reporting

The collected data will be clearly tabulated, analyzed as well as presented using simple
statistical methods like averages, percentages etc. Pictures, charts and graphs should be
used to make the report understandable and legible. The report will be brief and supported
by relevant, figures facts and diagrams. Initially, the draft report will be shared to RHEST
SGT Team. The data will be integrated within the Assessment and Evaluation
questionnaire.
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RHEST Team Composition

The End Line Assessment and End Term Evaluation will be led by M&E Officer and
technically supported by Program Manager, Program Officer and Field Officers.

Expected Deliverables

Deliverable A (End Line Assessment Report)

A comprehensive report including

1.
2.

Section A:
Assessment of results against SGT indicators and present changes against baseline

Section B: Answers to following assessment questions

What changes have occurred through the education materials distribution to SGT
students?

Have the education materials been distributed on time? Were the materials different
from other years?

Have the SGT students and other community members been a part of the advocacy
campaigns?

What made your friend drop out of school? Are there ways to bring them back to the
school?

What trainings have the RHEST staffs and alumnae received?

Have the trainings, exposure visit and workshops been effective? Which training
was most helpful?

Do you know RHEST works with local level GOs and NGOs? Does it help you? If yes
what are they?

Outcome tables, databases and supporting documentation to be attached as Annex

Deliverable B (End Term Evaluation)

1.

N

SR

What impact/changes has the SGT project had in the lives of the SGT students and
their families?

Has SGT done what it pledged to do?

How is the effectiveness of empowerment approaches of RHEST in keeping the
vulnerable girls out of trafficking?

What are the best practices adopted by SGT to have effective advocacy at
community level, and how does that work?

How have the Target Population been supported?

What impacts did the SGT program have in the schools and community?

How have the field officers coordinated with the government and non-government
agencies in local level? What are the benefits of such coordination?
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8. Have the organizational capacity of RHEST and its network improved in dealing
with SGT issue sustainably? What changes did the SGT training and backup support
instigate in the lives of the alumnae to continue SGT initiatives at communities, and
how?

9. How effective SGT have the approaches been in bringing changes in the community
and in the lives of the Target Population, and what contributed to its effectiveness?

Additional deliverables

e A detailed data on End Line Assessment and End Term Evaluation collected through
appropriate tools and methodologies. (Annex to the reports)

e A report of the conducted Assessment and Evaluation with good pictures and
community voices. (Annex to the reports)

e A detailed, accurate and articulated report on the status of the communities in
project areas of RHEST supported project. (Annex to the report)

e Presentation to the RHEST SGT team: After the completion of the field study and
before the final reporting, a presentation to RHEST is expected on the findings and
suggestions/ recommendations. Two presentation expected: (1) assessment and
then (2) evaluation.

e All supporting documents. (Annex to the reports)

Reporting Line Manager

This work is to be delivered to SGT Program Manager and overseen by M&E Officer.
Duration of study Start date and completion date

Deliverable A: February 15, 2019- April 15, 2019

Deliverable B: March 01, 2019 - May 15, 2019

Payment Procedure

Payment for both Deliverable A and Deliverable B will follow the same procedure:

I installment: 20 % of the total cost after signing of contract and submission of detail
work plan

e Il installment: 30 % after submission of Inception report with detail methodology for the
Assessment and Evaluation and detail work plan

 Final installment: 50 % after completion of Assessment and Evaluation, submission of
final report and approval from RHEST

Technical Criteria for Assessment and Evaluation:

H9 Milestone Report pg. 59




e Experience of consultancy firm in End line Assessment and Evaluation
e Report writing with previous evaluation experience required

e (ritical thinking on impact assessment

e Experience of Team Leader

e Experience of Team management

Documents for submission

e Technical Proposal with the CV of lead consultant

e Proposed Methodologies

¢ Financial proposal with detailed budget breakdown

e VAT registration certificate

e Tax clearance certificate (during proposal submission)

e Roles and responsibilities of each team member

e Sample reports of previous similar undertakings. If required they will be kept
confidential and returned in case of hard copies

e References contact detail of at least 2 of previous clients worked with in similar
assignment

e Tentative work plan

Applying Procedure
Interested Firms/Individuals are requested to submit a Proposal through email:

info@rhest.org.np by 25t January, 2019 by 5 pm, with the subject ‘Proposal for End Line
Assessment and End Term Evaluation’.

*Only shortlisted candidates will be contacted for further process. RHEST reserves the right
to reject any or all applicants.

**Failure to abide by the applying procedure will result in immediate disqualification of
application.
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Contract with Consultant for End Line Assessment and End Term Evaluation
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Annex 2: Study Guides

English guides

FGD guides -School girls

Goal: Describe their experience learning about and implementing the SGT project activities.
I Hello, my name is . Thank you for taking the time to speak with me today. We are
ntroduce . . . . . .
yourself: going to.dlscus§ you Sfever:fll questlon§ regarding your egucatlon and your understanding of

SGT project activities in this community. There are no right or wrong answers. Also, we are

interested to hear both things that went well and things that can be improved this program

in future too.

Warm-up

Question: | As we get started, [ would like for you to tell me a little bit about your thoughts on what part
of school is the most fun and why? What is the most challenging part of school? Why?

e Whatis the current practice of girl’s education in your community? Do all girls of this
community go to school regularly? [Probe: any different in any caste/ethnicity,
public/private school]

e Have you or your colleagues recently faced any problem associated with continuing
studies at your school? If yes, what problems are they? [Probe: irregular classes, irregular
teacher, school is very far, not enough infrastructure in school, poor financial status of
family, family pressure to get married]

o Ifall girls are not going to school; what was the main reasons for not going/dropping
out? [Early marriage, failed exam, weak economic status, lack of female friendly

Gi infrastructure in schools, school is very far away, mistreatment]
irls )
Educations |® M which class do they drop out most? Why?

o Ifthose left/dropped out girls get any support, will they start school again?

Over the last few years, RHEST have been implementing SGT program in your community

(name community).

e Have you ever participated of any RHEST/SGT project activities? If yes, does anyone
recall what activities were you involved of RHEST/SGT program in your community?
[List what they recall RHEST/SGT project] [Probe: Friday Classes, Advocacy events,
Competitions, Rallies, Education Material distribution]

e Who do you feel benefited from that project activities?

Out of those people, who do you think benefitted the most?

e What have you learnt in the Friday Classes? What benefit does it have in your education
and daily life?

RHEST/SGT |e Are you aware that RHEST project has been supporting education in this community?
project Whom they usually supported?

education |e Canyou explain what supports have been getting from this project? [Probe: stationary,
supports school fee, uniforms/bags, tuition/coaching fee, Friday support teachers]

e  Was this support enough for your/their school education? If not, what additional support
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is needed for the completion of school education?

e Did you all receive the same level of support from RHEST? Why not?

e How important of that supports for girl school education? Have you observed any
changes of girl’s education in this community with compared to two years back? What
changes have you observed? [Probe: reduce school dropout, child marriage, trafficking,
child labor]

e  What makes this support most important of girl’s life? Does these supports facilitate to
change the girl’s life?

Now, we want to talk about few statements related on school education and how it
helps you to go to school regularly and do well. When we read one problem, we ask that
you raise your hand and_explain why and why not you agreed on the statement. After
we read the list, we want to make sure it is complete, so we will ask every girl opinion
on each statement.

My family encourages me to continue my education to
higher level (after SEE)

My teacher treats students in a fair manner

My community believes that the daughters of our society
should get education and equal opportunities

Girls in my community encouraged to continue their
education to higher levels after marriage

We have discussed so far about your education and RHEST/SGT project activities. Now we can discuss about
SGT project implementing awareness program related on social problems [human trafficking, violence, abuse,
child marriage].

e How commonly does child or early marriage occur among girls in your community?
[Probe: any differ within caste/ethnic, religious groups and location most likely to get

Child married before finishing school]

marriage e What do you think are the main driving force for child marriage in your community?
(Probe: religious, cultural, socio-economic status)

e Are you pressurized by your family to get married? Do you think you have the freedom to
decide when to get married?

o How RHEST/SGT have been advocating to eliminate child marriage in your community?

e There has been a lot of discussion recently about Human Trafficking, violence’s and
malpractices. Have you heard anything about this? what kind of social problems (human
trafficking, violence’s, abuse, child labor, child marriage) have you heard of in your
community? Where did you hear about it?

Violence/ab |e¢ What do you think are the main kinds of violence — at home, on the way to school, in

use related school, and in the community - that girls face? Are any of these kinds of violence worse
for particular groups of girls? If yes, why? (Probe: Differences according to disability,
caste/ethnicity, religion, class, others.)

o Ifgirls want to ask for help when they are abused, physically or verbally, or treated badly
and with discrimination, to whom can they talk or go to for help in this community?
(Probe: for in the school, household, community level support, women'’s cell, Friday and
support teachers, school management team, SGT Alumnae).
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e Did they able to resolve the issue with the help received? If yes, how it was? If not, why
was the issue not resolved?

e Would you any one explains, if any social problems [trafficking, violence, abuse] seen in
your community or faced in your family, where you can visit/report it?

e What do to think you should do if you or any girl are at risk of violence/ abuse/
exploitation/ trafficking?

e In your views, what would prevent girls from being vulnerable to trafficking and
violence? [Probe: access to education, awareness raising activities, involvement of
girls/women in income generating activities, support from local authorities]

e Have you ever received any message regarding social problems/malpractices? if yes,
whom did you get that information? [school teacher, school alumni, parents, NGOs
activities, Friday Classes]

o How effective was that services? Do you have any suggestions to improve on the
information provided from the Friday support teacher? If yes, what area do you think to
change or add it?

Now, we want to talk about few statements related on child marriage, abuse and trafficking and how

it prevents and go to school regularly and do well. When we read one problem, we ask that you raise

your hand and_explain why and why not you agreed on the statement. After we read the list, we want
to make sure it is complete, so we will ask every girl opinion on each statement.

School education has made me aware of abuse,
violence and trafficking against women

School education has made me confident to raise
my voice and fight against abuse, violence and
trafficking against women

School education has made me comfortable to
report cases or suspicions regarding
abuse/harassment/human trafficking of
family/community

School education has made me the freedom to
decide when to get married

School education has made me confident that
getting married before age 20 has negative
consequences.

Friday classes has made me confident to raise my
voice and fight against abuse, violence and
trafficking against women

Parents face pressure from other relatives and
community members to marry their daughters

Parents fear that if a girl does not get married
while she is still young it will be too difficult for
her to marry later
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What are the main sources of information that you think girls are using to learn about
social problems/malpractices? (Facilitators: if they say, “media,” ask them which media,
specifically.) [Probe for ‘Saksham Chhori’ Radio Program]|

Is::fl:;crz;tfi on If anyone talked about Sakscham Chhori program, ask what did you learn from that
program? Which epipod found interesting? what message/aspect found interesting?
Did you learn from RHEST any documents? [RHEST bulletin-Nariswor]. Was it useful for
girls of this community? Which document did you find useful? What was the useful
messages have you learned from that bulletin?
Have you answered the questions in Narishwor and Bulletin? Was it interesting?

SGT Would you share your overall satisfaction of SGT support that you have received? How

Feedback has the support helped you? What aspect of SGT program most like you?
What aspect was not helpful?
Which aspect do you think to change or revises it in future?

Wrap-up We have finished with our formal questions. Thank you very much for your patience and

thoughtful answers. Is there anything else you would like to add? Is there any question
that you thought was important, but we did not ask you? Do you have any
recommendations for us? Do you have any questions for us?

***FTHANK YOU***
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FGD guides - Friday/Support teachers

Goal: Describe their experience learning about and implementing the SGT project activities.
I Hello, my name is . Thank you for taking the time to speak with me today. We
ntroduce . . . . .
] are going to discuss you several questions regarding your education and your

yourself: : . o . : :
understanding of SGT project activities in this community. There are no right or wrong
answers. Also, we are interested to hear both things that went well and things that can be
improved this program in future too.

Warm-up

Question: |As we get started, [ would like for you to tell me a little bit about your thoughts on what
aspect of your work is most fun? What is the most challenging part of your work? Why?

e Whatis the current practice of girl’s education in your community? Do all girls of this
community go to school regularly? [Probe: any different in any caste/ethnicity,
public/private school]

e Have you or your colleagues recently faced any problem associated with continuing
studies at your school? If yes, what problems are they? [Probe: irregular classes,
irregular teacher, school is very far, not enough infrastructure in school, poor financial
status of family, family pressure to get married]

o Ifall girls are not going to school; what was the main reasons for not going/dropping
out? [Early marriage, failed exam, weak economic status, lack of female friendly

Girls infrastructure in schools, school is very far away, mistreatment]
Educations |e [n which class do they drop out most? Why?

o Ifthose left/dropped out girls get any support, will they start school again?

Over the last few years, RHEST have been implementing SGT program in your community
(name community).

e (Can you explain a little bit about RHEST/SGT program in your community? [Probe:
Friday Classes, Advocacy events, Competitions, Rallies, Education Material
distribution]

e Who do you feel benefited from that project activities?

Out of those people, who do you think benefitted the most?

e What have you benefited from the RHEST/SGT program? [Probe: life, education,

career]

RHEST/SGT |,

project
education
supports

e (Canyou explain what supports students have been getting from this project? [Probe:
stationary, school fee, uniforms/bags, tuition/coaching fee]

e Was this support enough for their school education? If not, what additional support is

needed for the completion of school education?

What was the quality of the education materials? [Probe: quality of bags, dress, pen]

Are the students using the educational materials properly? [Probe: share with family

members, sells]

How important of that supports for girl school education? Have you observed any

changes of girl’s education in this community with compared to few years back? What

changes have you observed? [Probe: reduce school dropout, child marriage, trafficking,

child labor]

e  What makes this support most important of girl’s life? Does these supports facilitate to
change their girl’s life?
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Now, we want to talk about few statements related on school education and how it helps to
go to school regularly and do well. When we read one problem, we ask that you raise your
hand and_explain why and why not you agreed on the statement. After we read the list, we
want to make sure it is complete, so we will ask every girl opinion on each statement.

My family encourages me to continue my education to higher
level (after SEE)

My teacher treats students in a fair manner

My community believes that the daughters of our society
should get education and equal opportunities

Girls in my community encouraged to continue their
education to higher levels after marriage

We have discussed so far about your education and RHEST/SGT project activities. Now we can discuss about
SGT project implementing awareness program related on social problems [human trafficking, violence,
abuse, child marriage].

e How commonly does child or early marriage occur among girls in your community?
[Probe: any differ within caste/ethnic, religious groups and location most likely to get
married before finishing school]

e What do you think are the main driving force for child marriage in your community?
(Probe: religious, cultural, socio-economic status)

e Areyou pressurized by your family to get married? Do you think you have the freedom
to decide when to get married?

o How RHEST/SGT have been advocating to eliminate child marriage in your
community?

e There has been a lot of discussion recently about Human Trafficking, violence’s and
malpractices. Have you heard anything about this? what kind of social problems
(human trafficking, violence’s, abuse, child labor, child marriage) have you heard in
your community? Where did you hear about it?

e What do you think are the main kinds of violence - at home, on the way to school, in
school, and in the community - that girls face? Are any of these kinds of violence worse
for particular groups of girls? If yes, why? (Probe: Differences according to disability,
caste/ethnicity, religion, class, others.)

Violence/ab | If girls want to ask for help when they are abused, physically or verbally, or treated

use related badly and with discrimination, to whom can they talk or go to for help in this
community? (Probe: for in the school, household, community level support, women’s
cell, Friday and support teachers, school management team, SGT Alumnae). Has any
student ever reported such case to you?

e Were you able to resolve the issue with the help received? If yes, how it was? If not,
why was the issue not resolved?

e Would you any one explains, if any social problems [trafficking, violence, abuse] seen in
your community or faced in your family, where you can visit/report it?

e What do to think you should do if you or any girl are at risk of violence/ abuse/
exploitation/ trafficking?

e Inyour views, what would prevent girls from being vulnerable to trafficking and

Child
marriage
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violence? [Probe: access to education, awareness raising activities, involvement of
girls/women in income generating activities, support from local authorities]

Have you ever received any message regarding social problems/malpractices? if yes,
whom did you get that information? [school teacher, school alumni, parents, NGOs
activities, Friday Classes]

How helpful was that messages?

Friday/Sup
port
teachers’
activities

What activities are you carried out for RHEST/SGT? [Prob: Friday teaching, advocacy
activities, events day rallies, Interaction with local stakeholder, competition on any
social malpractice theme]

What sorts of training have you received? Which activity was most interesting? What
are the challenges?

How do you make Friday class more effective? [ Probe: teaching methods and materials
on social malpractices]

Source of

Information .

What are the main sources of information that you think girls are using to learn about
social problems/malpractices? (Facilitators: if they say, “media,” ask them which
media, specifically.) [Probe for ‘Saksham Chhori’ Radio Program]

If anyone talked about Sakscham Chhori program, ask what did you learn from that
program? Which epipod found interesting? what message/aspect found interesting?
Have the students been receiving any documents from RHEST? [RHEST bulletin-
Nariswor]. Was it useful for girls ?

SGT
Feedback

Would you share your overall satisfaction of SGT support that you have received? How
has the support helped you? What aspect of SGT program most like you?

Wrap-up

We have finished with our formal questions. Thank you very much for your patience
and thoughtful answers. Is there anything else you would like to add? Is there any
question that you thought was important, but we did not ask you? Do you have any
recommendations for us? Do you have any questions for us?

**+THANK YOU***

KlIs interview guides - different stakeholders

Goal:

Describe their experience learning about and implementing the SGT project
activities.

Introduce yourself: |today. We are going to discuss you several questions regarding your

Hello, my name is . Thank you for taking the time to speak with me

understanding of SGT project activities in this community. There are no right or
wrong answers. Also, we are interested to hear both things that went well and
things that can be improved this program in future too.

Girls Educations

e Whatis the current practice of girl’s education in your community? Do all
girls of this community go to school regularly? [Probe: any different in any
caste/ethnicity, public/private school]

e Have you or your colleagues recently faced any problem associated with
continuing studies at your school? If yes, what problems are they? [Probe:
irregular classes, irregular teacher, school is very far, not enough
infrastructure in school, poor financial status of family, family pressure to get
married]

o Ifall girls are not going to school; what was the main reasons for not
going/dropping out in this community? [Early marriage, failed exam, weak

H9 Milestone Report pg. 74




economic status, lack of female friendly infrastructure in schools, school is
very far away, mistreatment]
If those left/dropped out girls get any support, will they start school again?

What opportunities are available for the girls in your community who
cannot complete their school education? (probe: Non-formal education:
vocational training; starting own business; getting a job, earning income in
other ways)

What are the opportunities for girls in this community those who receive
their school leaving certificate (SEE)? (probe: Non-formal education:
vocational training; starting own business; getting a job, earning income in
other ways)

Are there any NGOs, or programs in your community supporting for girl’s
education in this community? If there is supporting organization, what
supports are they providing for girl’s education? [probe: fee payment,
educational materials, dress, lunch package]

Over the last few years, RHEST have been implementing SGT program in your
community (name community).

Have you ever participated of any RHEST/SGT project activities? If yes, what
activities were you involved of RHEST/SGT program in your community?
[List what they recall RHEST/SGT project] [Probe: Friday Classes, Advocacy
events, Competitions, Rallies, Education Material distribution]

RHEST/SGT project
education supports .

Are you aware that RHEST project has been supporting girl’s education in
this community? Can you explain what supports school girls have been
getting from this project? [Probe: stationary, school fee, uniforms/bags,
tuition/coaching fee, Friday support teachers]

Was this support enough for their school education? If not, what additional
support is needed for the completion of school education?

Did all sponsor girls being getting same level of supports from RHEST/SGT?
If no what are they?

How important of that supports for girl education in this community? Do
you want to share any success stories of RHEST/SGT supports and change
girl’s life in this community?

Have you observed any changes of girl’s education in this community with
compared to two years back? What changes have you observed? [Probe:
reduce school dropout, child marriage, trafficking, child labor]

For school teacher only: Could you explain your recruitment process of new
SGT student at every year? What would you suggest to make it more
transparent?

For Advocacy members: How do you see the RHEST project support on the

girls’ education in your community? Can you tell us what activities you have
been conducting in association with RHEST? Was it helpful to reduce social
malpractices and help in continuation of girl’s education? If yes how? If no, why
not? What sorts of training have you recived from RHEST?

Child marriage .

How commonly does child or early marriage occur among girls in your
community? [Probe: any differ within caste/ethnic, religious groups and
location most likely to get married before finishing school]

What do you think are the main driving force for child marriage in your
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community? (Probe: religious, cultural, socio-economic status)

How RHEST/SGT have been advocating to reduce child marriage in your
community?

[s there anything else RHEST/SGT can do to decrease child marriage
practices?

Violence’s related

There has been a lot of discussion recently about Human Trafficking,
violence’s and malpractices. What kind of social problems (human
trafficking, violence’s, child labor, child marriage) have seen in your
community? How is the current situation with compared to two years ago?
What do you think are the main kinds of violence - at home, on the way to
school, in school, and in the community - that girls face? Are any of these
kinds of violence worse for particular groups of girls? If yes, why? (Probe:
Differences according to disability, caste/ethnicity, religion, class, others.)
If girls want to ask for help when they are abused, physically or verbally, or
treated badly and with discrimination, to whom can they talk or go to for
help in this community? (Probe: for in the school, household, community
level support, women'’s cell, Friday and support teachers, school
management team, SGT Alumnae).

Did they able to resolve the issue with the help received? If yes, how it was?
If not, why was the issue not resolved?

Have you seen/witness any social problems [trafficking, violence,
Chhaupadi, abuse, child marriage, child labor] in your community or your
family, where they can visit/report it?

What do to think if any girls are at risk of violence/ abuse/ exploitation/
trafficking?

In your views, what would prevent girls from being vulnerable to trafficking
and violence in this community?

Source of .
Information

What are the main sources of information that you think girls are using to
learn about social problems/malpractices? (Facilitators: if they say, “media,”
ask them which media, specifically.) [Probe for ‘Saksham Chhori’ Radio
Program]

SGT Feedback

How do you see the RHEST /SGT program activities in your community?
How has RHEST/SGT program helped girl’s education and awareness
activities of social problems?

What aspect of SGT program most interesting? Which aspect do you think
need to change or revises it in future? [Probing: sustainability]

Wrap-up .

We have finished with our formal questions. Thank you very much for your
patience and thoughtful answers. Is there anything else you would like to
add? Is there any question that you thought was important, but we did not
ask you? Do you have any recommendations for us? Do you have any
questions for us?
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IDIs interview guides - School dropout girls

Goal: Describe their experience learning about and implementing the SGT project activities.
I Hello, my name is . Thank you for taking the time to speak with me today.
ntroduce . . . : :
yourself: We are going t.o d.1scus.s you seve?al questions rega.rdmg your understanding of SGT
project activities in this community. There are no right or wrong answers. Also, we are
interested to hear both things that went well and things that can be improved this
program in future too.

e What grade were you when you dropped out of school? What led you to dropping
out from school? Was leaving school your own idea?

e Have your siblings also dropped out of school? Why they also dropped out?

e Are your fiends also dropouts? Why they also dropped out? Did they influence you
to drop out of school?

e How was your parent reaction of your school dropout? Did they try to send you
school again?

e Have you seen any problem associated with girls continuing studies at school? If
yes, what are they? [Probe: irregular classes, irregular teacher, school is very far, no

Girls physical facilities and school, poor financial status, family pressure to get married,
. not able to study, donot want to study]
Educations - - -

e What were your main reasons for dropping out from school? [Probe: family,
personal and school related factors]

e Was there anything you particularly disliked about school? How could we help you
from dropping out?

e What would facilitate you or your friends who dropped out from school to return
to school again and complete school education?

e If you get any support, will you start school again? If yes what supports are you
looking?

e Are there any NGOs, or programs in your community supporting for girl’s
education in this community? If there is supporting organization, what supports
are they providing for girl's education? [probe: fee payment, educational materials,
dress, lunch package]

We have discussed so far about your education and RHEST/SGT project activities. Now

we can discuss about SGT project implementing awareness program related on social

problems [human trafficking, violence, abuse, child marriage].

e How commonly does child or early marriage occur among girls in your community?

Child [Probe: any differ within caste/ethnic, religious groups and location most likely to
marriage get married before finishing school]

e What do you think are the main driving force for child marriage in your
community? (Probe: religious, cultural, socio-economic status)

e Are you pressurized by your family to get married? Do you think you have the
freedom to decide when to get married?

e How RHEST/SGT have been advocating to reduce child marriage in your
community?
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Violence’s
related

There has been a lot of discussion recently about Human Trafficking, violence’s and
malpractices. What kind of social problems (human trafficking, violence’s,
Chhaupadi, child labor, child marriage) have seen in your community?

What do you think are the main kinds of violence - at home, on the way to school,
in school, and in the community - that girls face? Are any of these kinds of violence
worse for particular groups of girls? If yes, why? (Probe: Differences according to
disability, caste/ethnicity, religion, class, others.)

If girls want to ask for help when they are abused, physically or verbally, or treated
badly and with discrimination, to whom can they talk or go to for help in this
community? (Probe: for in the school, household, community level support,
women’s cell, Friday and support teachers, school management team, SGT
Alumnae).

Did they able to resolve the issue with the help received? If yes, how it was? If not,
why was the issue not resolved?

Have you seen/witness any social problems [trafficking, violence, Chhaupadi,
abuse, child marriage, child labor] in your community or your family, where they
can visit/report it?

What do to think if any girls are at risk of violence/ abuse/ exploitation/
trafficking?

In your views, what would prevent girls from being vulnerable to trafficking and
violence in this community?

Source of
Informatio
n

What are the main sources of information that you think girls are using to learn
about social problems/malpractices? (Facilitators: if they say, “media,” ask them
which media, specifically.) [Probe for ‘Saksham Chhori’ Radio Program]

SGT
Feedback

SGT

How do you see the RHEST/SGT program activities in your community? How has
RHEST/SGT program helped girl’s education and awareness activities of social
problems?

Wrap-up

We have finished with our formal questions. Thank you very much for your
patience and thoughtful answers. Is there anything else you would like to add? Is
there any question that you thought was important, but we did not ask you? Do you
have any recommendations for us? Do you have any questions for us?

***THANK YOU***

Nepali Guides: FGD guides -School girls

Goal:

SGT Mot o9 a1aT 3foigeehl @ T reTerd saedm ant |
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Al BfE TAGEAT Telheldlel IRghr B | THAT foh aT afsh IcaX gaet | grr gt
T SR T HITRIAT FURIT AihoA PR IESHT SeAthel aTe] B |

TIRT 9T

379 gl e IRE | AUSH! TIURAT Thofeh! o IR TeheH Hol geo T fohet 2 31y
AUt F1 & g STl S ? Rt 2

Girls
Educations

CHECIREIL

o TUEH FACHAT g afcrenr RIefrhl Iaedr HEATS ? T8 FHTIH
SifesEe AT Thel Seoa ? (@deadl: Fol SIS, THRT a1 JISHE
THeldl T T & )

o TUE AT AUSH HEUISIEEe glorde Tpordll afAe gars Hewth ot qaeam
AIAAT I g2 278y 93t o1t AfAge & & g 2 (Wdeefera: HAAAT Forg,
AR RaTh, Tpel TeheA <reT, $ifdeh TR g, TRAR! FHAN 3R
37, faargen! el aRERS gare)

o T T TIAREE Thol ST 81a; Thel Aolle]/DISAh THE HRUT & glellel ? (Tl
e, adieTr el 870X, sk TR e, Tholdl AfgeT # FXTe g, T
TeH TTel S, GedaeNR)

o el FelrAT fafdes g SlgoeT 2 R 2

o T& T3 SISH Afcihgee Fot T UIwHAT, Nfdge B Fhol STeoe ?

RHEST of 997 &g ¥ &l qurSehl HHEIAT (HHGIIH! A #ewi) SGT (THTICN)
SRIHH o] TN TWR S

. WWRHEST/SGTWWWEWG?wGW,
HACTS T & Pl HIAshal HT Tredel goeral ? (3l o sroe foee Fa3a)
(GiicTo] BIE: YeheReh! e, RIST ke, Fiaifita, Rafa, Afers areal facon)
T Wolaredhl HAHAGE H aHflead JUH & P ? fafegs 7y, quss
e O arenfead ey 2

o YHINH FEAT AUSe & @] oA 2 J@aTE qUSept gers T dfaen fSaetam &
BT S ?

wafar &
TNoiere faeT
e

o I GHGIH RHEST Wisieee! RIGTAT TEIIT INHT USSR & 2 fafagse
AT FEATS TGN IR Bl ?

o TH WSIHC 1T & FEANT IRTEH & T3 Hgeo ? (TNcielel; NIGEIR I
el 06, FTeT, Ui, T8 i, YhaRk RAaTsh Hgaen)

H9 Milestone Report

pg. 79




TN WEANIT AUTSHI/STAgeeh! Thol Fargenl N qoar fa 2 Fér RAueT o1 Tepofent
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o TUSH FIHGTIA STel T4dIg Hecd et &l offal RHEST/SGT o HaR s IRIgehr
B ?
e, o AT SUfeEe, [FHT T HHUTH TRAT gTot A Telthel IRTH B & dUSeT IH
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Thol RIET IRER / FHETIR GedaeR / 3cdise / Hld
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**THANK YOU***
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FGD guides - Friday/Support teachers

Goal: of&T

SGT Sioide o19] a1eT 3TAgeeh! fAhTg T 3eIsrd saedn It

3TFAT
AR e
m

goll, AN ATH g | 37T & I I 3T AT feTHTRIAT Yegale | gral
TUSHT TH FHGIHAT 1] AU THIATE WISieFeshl FAhelT et Hig gesa
Seherdle Iger St | TEAT 5k ar AfSh IcaX 8T | gTel g AT Ut T i
FARIA FlPAF 9 oot g5 of |

GEERCES

37 GIAT 2% IR | THEHT TITRAT 1A H Feof T&T Tohed Foll g0 ? 3Tl FoAlfaqor
& grem T fohet?

frear

o TUSH FHETIAT Higel dTiciehT fALTRI HAFATHFEAN S ? JH HHCRIHT Fo
Sifaree [AAfAT Thel Seoet ? (T SITASNTd, THRT a1 TSHT THAAT Th &
f 81 @ideelerg)

o TUEH aT TUSH HEUISIgeel Elerdlel Thotdll [AATAT Tars Fewtll et TaHEdm
AT 1] A 2 FEr a2 o1t RfeteT & & gl 2 AT Folrd, Jferaiara Ruews,
Thel UeheH lal, Hifde e @,mwmmﬁm sty
IRERT EaTd Ticeele )

o T T FIAREE THel Sele] 871; Thel Tile]/BISefhl THW HROT & AT 2 (el
TJarg, IeTm Bl HUT, HEaiT mﬁa:mm,ﬁmm aAfger & g g, Tl
T H TeT B, GedesR)

o A T fafee g BIgoe 2 fohe 2

o IET T TISH SIicIhIgeel Foi TELNT UIT &7aA, Tialge B Thel Seoed ?

RHEST & 37 &g ¥ 3 quréent FHETIAT (FHGIH 1H #ea1) SGT (THT)
HRIHHA o] I TWH &

o & U AT HHASIAT RHEST/SGT FIIFHAB! SRAT Hfg Te13e] AFolgeo ?
(Tices] B YehaRET HETEE, Tl Heldh FRAHHES, TAANAEE, TeAles, R
arHa faaron)

IE HISiFeeh! HAThelIee Sl Aeledd Sl & ?

o dUREt fafdee ALY, qugH fGarR#r oY amnfead & HUH & ?
o JUEA RHEST/SGT FIIHHASIC o oll$T UISI3TUhl & 7 (Wicdes] 81 Siae, Ruat,

H9 Milestone Report pg. 83




FARI)

o IH IRASTHASTE fAearifgEel & FEANT AISIeh Sl grell ? (Wlcles] g AT&h
AT, TaeATer Y[eh, UIRMTeh, SATell, TR /T oeh)

o 3oligwa facarery s anfer A FgAeT qAed © 2 4TS B e, faczmery Rem
R Ieiehl AT AR & FeT 3aTh  ?

o f&Teh G TUER & FEAN S GeT? [GicTooferd: STell, TIRITeh, hefHH! JURER]

o Taezrdies Afh AHIAEE 3RT FINT TS et ? (WcTeafeld: TRARAT Ferer
wheT a7, fafew farawor o)

o SToEIfhThT RIETES el HEAHT INH S&T HUH T 2o dUSe IF
FACTIAT &g ¥ dfgernl Joaman 3ifger arforet dersaa Fet IRadees ot
AT HUH B 2 AUISe HEAT IRl HTH S& HTH B2 (@lcTeale ¥ [dedrerd orga

319 gl Topel TRT, I8 Tl AT ST T AT A6 TRAT g TSRO R e

Ugeol | STd gl &g Savor ueol, g1 durSdrs g1 3610 3o JarHT Jgighent UM

fesg ger |

A gRaRer SEE ufes ufsr 3= R1eT e1fae ey Ncdige 3T

MY TNaTher T foendigears TATT cIagR TEs

A FHETA faRare a1 fo gl THATSTH sRigea RIam

{ HA 3GH U5 IS

R AT AfgeTEEars e 9fes ufet soa e g ot

IcaTge IS

greTer duUSeh! T8 I RHEST / SGT 9RASAT sifafafgwed aRaAT 3ifgeasd Sohe IR Sf| 319

I WA HATATEE AT Sufads), [{H, gedae, arel fqargas Frafetd vasier (

IRATSTATh STt Tl Hefeh hIAsheeh! TRAT Tolthel I+t B |

o TUSH FHCIAT STATAaTg hiccler! ATHT S ? (Tidoelerd: SiTd /ST, afdies
THGHAT T TUAHAT Thol Alhalsteel digel ﬁ?ﬂ's'g?r HFHTSAT §o5?)

oTer R |* ST AT fargerl enfay ws1rar a1 e 9 HEy ?{I'éba'?g?[cﬂ-d\l TS ?
(TIcTeeIg I eTiaeh, HiEhicish, ATHATISIh-37T fEufa)

o & AULER A fIaTE Ieieht @l ARSI GAGAT gofges ? TS fIaRaAT
duses T9aTg Higel el Heol ORI 36T Tadeddl & ?

o JUSH FIHCIAT aTel f3d1g Hecd e &I 1A RHEST/SGT of HEAR hre ITRIgeh!

RHEST/v&
oY
gRATSTeATRY
feveqraT

Hg AT

H9 Milestone Report pg. 84




S ?

AT Sefame, G T FIUTR! SRAT gTel R Tolthel IRTH T & dATSS I
SRAT el T HTRI S ? HEA TR FTHATGR FATAEE (AT Sdia@, &4,
GeIaEN, STeiHH, dTeT faaTg) Fool TR S ? gl Yool HUHIET ?

qaTgeR! TEIRAT Hélg®el - EXAT, Tehol SiTGT, FHTAT T HCTIAT - FHEAT TR
fRHTEe TIHAT TS gl ? & IEAT YhRehT T T Fot THFH hEIGEAT FEl S ?
Ife & &, et ? (Tedosgld: TSI 3HTHR Heh, STcl/STTd, U, a9, 313)
ﬁ@mm%nﬂﬁ?@wmmgﬁﬁmmﬁm
AMEeOal Hed TH THCTIAT FEl SAeoe] ? (WcTeelgId: Tohel, O], AECTAS TAT I
eI, ARSI T A, YohdR T TR &7k, Thel sTTEATITT HIHA, THAE
TeGiH) | & dugels ol fdeardier aec AT Higed RUE IRebro= ?

UIed TEANEIE F 3R TJT JATITATS AT o] Hohehl alellel ? Ife, T 94,
A 7 TG A Hel, [oheT TATETT 87T el ?

TET AUTSR! FHCIIAT a1 IRARAT HATToIh FHET (AleTa =i, iRear, gedargy)
Wﬂﬁﬂnﬁﬁ@'&?@gﬁi-mquwd HFEr ?

TSRt faaReT Ife aurg ar Fel her fiHT/gedagr/AvuT/SafeusR SifEHeAT ©
H & IS ?
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S greter grr 3o weete® qu e of| duder & T RaRqel scawer anfer

N N Yogarc| 3T Fol P UG FATCAS T3 GGl G TISATS
T & TUSHT ETACS Fol T © ? ATSH! GIHAATS Fol T © ?

**THANK YOU***

H9 Milestone Report pg. 86




FGD guides -Advocacy Group members

Goal: of&T

SGT Siotre o19] a1eT 3Toigeehl fAehTs T 3elstd saedn et

3TFAT
AR e
m

godll, A 1T almnﬁwgm?ﬁmﬁgrmaﬂmm

Il AUSHT JH HACKIAT o] HUhl VAT oloreehl hlehelld Fe-ti fosgar

TeIhelITel IReH B | FTEAT ook a1 S ek €81 | gl g T T T
HIIRTAT FURIA Fleholail Uil Fool gToh B |

GEERCES

31 GIAT 2% IR | TAEHT fAARAT FIA P FeT G&T U A Holl §eor ? A
AAYOT o greT T fehet?

frear

o TUSH FHETIAT Higel STiciehr fALTRI HAEATHEN S ? JH HHCRIHT Feo
SIfeTEe AT Thol See ? (Fel SIS, IhRT T TS Thol Al
o o & Wideser)

o TUTSH HHCRIAT STl Tl AT TaTs Heowtll Fol THEAT AIHAT

W

R

waf 29y gt o NfAge & & gt ? (Tideadgi: AR Folrd, JfaafAd
f1eTeh, Tl TeheA e, Hilfash TRAET Agef, IRAREAT haAR 3 3raeem,

faarge! et aReEReT gare)

o I T FIAPEE Thol SEAe] 81a; Thel Aoile]/DISTh T HROT & AT ?

(STer Taare, TRIeT el $1TR, sk T e, ThoraAm Afgem A Twa

ge], THol TFGH TTal @, Ged9ENR)
o el FeA fafee g BIgoeT 2 fohet 2
o T A BISH SIfIFETS Tl TEINIT T 371, AT B Thel SeoeT ?

RHEST,/T&
[
qRIIStetTeht
ferarAT

HgareT

o I IRIISEETE faeardighel & HEANT UISIGehT Bl Glell ? (Ticlos] B AT

AT, faeATer Y[eh, UIRMTeh, SATell, TIAT /I oeh)

o 3oligwa facTery ReeR anfer A TgdeT qaed © 23 S o=, facaTer

fRreT @1 el Sl JifdRerd & HgAeT TavTw © ?

o fETeh FHAR JURER & HEN S BIell ? [TlcdealgIe: FiTel, GIRITH, HeTdsh!
oTE]

o Tcariies Afern aeadies 3T gier arse o ardest grer 7 (Tidesferd:
IRARST TeTTo AT 311, fafeh faaror 1)

o SRR RGNS Sicae HgAT HTH S&] WU T 7 dUSel TH

HCTIAT g 9 gfgeleh! Jorala fgel ST G Fot IRATAEE HTH!
&G AU & 2 AUTSS el TRAcTe HUH ST U 7 (Tielosfold: fdeme
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39 g Thor RAGT, T8 Thol ATHAT STl T AT It TRAT g favorar Hr
I Tgeo! | 919 g favoT ggal, gl dursens gd 301w A fIeRuTAT dursehr
RO fee grell |

gRare SEE ufes ufer 3= fedr g1fier a1t icangeT s

freTre T foumiigedrs TH g 6o

e faeare 18 f& gt wArere oligwe e T

AT A T3] TS

AT HIgATgoels T9aTe ITe Iiey 3T fream gridres e

GIcHTgeT ITcSet

greTer qurSeh! T8 I RHEST / SGT IRASIAT sifafafigse aR#AT 3ifgeasd Soha IR S|

39 gl SIS FHEAEE AT JdiaEe), {4, gedagn, arer faagder graud wHehdr

IRATSTATh STt Tl Hefeh hIAsheeh! TRAT Tolthel et B |

o CUISEEH HHGTIHAT STeliddlg hiceie! HIHT S ? (Tdealgel: ST/,
fHeh FHGAT T TUAAT Thol Alehofeleal Ulgel ﬁ?ﬂ's'gﬁ HFATSAT §o?)

o TUTSEeh! TAURAT HHSTIAT STel fargen! STfar yarrar a7 aTey dlel HEg J06e

e R | g T A 7 (SiAeg: ST, W e, TR e )

o & JUSES DI WWWWWW?WW
dusars foag wiger I 3o AU I Tadeddr & ?

o TUSERH! WIHGTHHAT dcl faaTg 3ecd Tl I olidl RHEST/SGT of &R e
INIGh © ?

e/ o AT SHGGEH, FET T HIAUTHR TRAT 8T A TeAhel TRTH S| & dUSA TH
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TRAT FET FRT HTHRI S ? FEAT JhRA FHATSIh THTAEE (AT ST,
&, GedagR, aTer, aTel f4aTg) Goo HURI S TGN Goof HTHI Y ?
qATSEeh! TaRAT HEgEel - EAT, Tl SITaT, FholdAl T THCTIAT - FHEAT TR
fRHTE® TIHAAT TS Gl ? & AT YhRehT T T Fot THEH! HEGEAT T
© 231 © e, el ? (Tedoserd: TSN HTHR Bleh, STl /ST, &, T,
31=)
Iﬁmmanﬂﬁmgﬁwmﬁwﬁg’aaﬁmﬁaﬁwmﬁm
UGeoal Hel T THAIHAT Fgl Seoe ? (Eidealgld: Thel, B, IS T
Y FEAIT, ATGeT I Aef, YhaR T FeTdeh AT, Thel sAGEUTIT HIAT,
THSME TeGfAa)| & durseeds ol fdeamdiel ey AFer wiged Re
THGeT ?

UIed TEAPEIE F 3® JT JATITATS AT o] Gohehl alelle ? Ife, b
Hel, ET 2 Al S H1, el FATUTT HUA glelr ?

TET UISESh! FHGTIAT a1 IRIRAT WA FAEAT (SHiaT, BT, gedemg)
Wﬂﬁﬂnﬁﬁmﬁﬂﬁgﬁi-aﬂwﬁﬁqdbd HFEr ?

durSeeeh! faarar afe oot wér fEar/gedasr/ avor/safsss SifaaAr ©
H & IS ?

dusgea! far#T, iegeens 9g fawa ¥ Reaer Qe s© Fak s
Tfthes glell ? (TidegIe: fRuetmehr afar qgu,ddﬁdaﬂ ger3a Afafafss, 3ma
3cTGe ATATATIGEHAT HATGoll/AGATEE Helde, TR JfFRIgEn FAd)

& AUESEE higed FHTGIS FHEAT/FIUT TRAT hie FeIall/SATAHRT IT3e] $hT
B3¢ T Hl, AT SAFHRT AT IS3FHAT ? (Tdegrerg et faegrerg qa
o1, AT, R TSN HaroaTsht NATARIEE, YhaR HETeE)

ar elecage Shal Fganht v |
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e RHEST &I IRl §He 91 dUISeTd & & FIAHHES o] HTH S ? [TicTod] B :
SFca T, aTeiadrs, e gfaaifara)

o TURBETA TAGT FATH TFRT a7 I-FIHN FAFRATATE HT Fol HeafandT
FAFATE B AT o] HTH! 2T HA Fol ol [ATIAT I TR AT 2

o WA FOTACTHT IRAT HATS FT AMAH &% HT F 6T Aforel! TR & FF AR
HTHI S ?
S 0 TSIl $7THT HT HEAR AT 37T 2, IARY HTRT T FHTd! YAl Igs AT T
° AHATS FHR FHTUT 1] 8713 ?
o AUTSEER R FHGR! ITSeT TS AN TATSTHT HIHTTOTR ATAGEHT hF ITIRT &

HUH & ? A & 7 © 8ol & WU S ? IS BT 871 et 7oT0RT gl 2

o TUBEEA il TEA FATE Fd FAfAHT e F1o 1et gear Rl o=t ggvr
T HTHR'S 7 A & 0 TCATFe! Gl 1] AT 2, 39 F14 A6 74T o a7we7?
HUT oo fohet $1UaT?

o RHEST Rt Gopga! F1o 71ef AR Ff UR 1 vef Seq srvant &2

o TUREEH TR AT Hélgtel ATHIISG TAEAT dT Ield Tl T TRHAT FHEIC
SR feleoet 8Tl ? Hgotehal: JGT 3Tlgeel [ATSAT sfeoet e, @re Fef

ST T fafsar afa o | (@des: Ta Bk 3T FIwA)

o Iig A FaTH BRI FRIKHD TRAT I TSel Hel T FRIASIC TUS
& o] 5131 2 FeT TS TTh S9N ? Pl FeaT JATeh 13T 2

e RHEST dTc fqeanfdgse ot qiEches d1$ @ehr Bel? (RHEST Feolies -
ANIRER) | & AT SATAHRI Heleh T ?

SGT SHTsha
yesm | AT SGT HTshd HIT HIHT Shiciehl Hoclee golga-uzwsﬂfr HIAHHADT Fel
> AT UGS FeA T 2 3 Y g 2
grtel BrA NTARE 9eeTe® qU IR Bf| duged 87 ¥ faaRyqel Scai
o &Y M gegare| IHT Fol FA TS FHCS TATS ATEeIgrooll gTetel

AUEATS WA? & TAISH! FIAAS Fol GG T 2 AUSH! FIHATS Fol A ©

*HFTHANK YOU***
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Klls interview guides - different stakeholders

Goal: of&T

SGT Wiore o19] 16T 3Toigeehl fAehTs T 3elstd saEdn et

3T IR
& 8

godll, ;A &1 B | 37T & I I 3T A fEAHTRIAT Yegale
| g AU AH FHGTIAT SITe] HURYSGT (THSEY) HSFea! FaArheTd
Fetl o Serherte IRehT B | FHAT 5k a1 SfdH IR ge | g
g IH HTH T AISRIAT GURIT HichelRIgHT Telthel et O |

STferer e

o JUEH FHACHAT AR sfcrenr Rafn! FaeAHEA S 2 38 FHAIH
STfesEe AT Thel Sese ? (Pl ST, FBRY a1 A TherdT
e & o ST Tideeer)

o iferhT RIET TSl Fol THTIT AR ? T B el AAGE & & g ?
(@ideaera: IfAAfAd Ferd, AT RNeTeh, Thel ThedA el Hifasw
HITAT g, TRARDT AR 31k HaeT, fAargepr wmof IR e

o I G FIAPEE Thol Sl 81a; Thel Aoile]/DISAh THT HRUT &
T2y 2 (arer Torarg, odveTr el 870X, hasiiX TR 3rare, Thore Afgem A3
T g, Thel THGHA AT B, GedaeR)

o IET T TISH SMTcIhgeel Foi TELNT BT &7, Aielee BT Thol

oGl ?

o A TdeTerT RAGT QT 9167 FHehehT helgoen! oIl TUTSh AHGTIHT
Tl IAEER ST Bl ? (TcleadgId: IeAlaaren RIeT, saraars
oTTole; 3MFet STTETT F; AT, 3T TReTel 3T 37ToieT)

o I GHCIAT Hiegeehl oNf SEE IR IST & AAEE Oel ? (Wicloolgd:
IeitqeTien RIET, saraaniss difoi; 3t SaarT J; wAtendl, 3
aReTer 3T 31ToTeT)

o & TAUSH THSIAT Siciehr RIGTHT oM TEANT Tl ol IR-TRBRT FEUT
T AECTRIS HIAhAGE Oel ? TS Tl e, & AT ITRIgRT S glell?

(TTeerg: oeh $eFcled, ATaTh HTHAA, TIRITh, WTSIT/ele TTehsT)

RHEST o fS91dT &fg ¥ ¢& Ul THRIAT (FHEIR! 1H Heel) SGT
(CETSE) HRHA o] I TR &

o dOUE Higed RHEST/SGT (THTSIC) Foicen! HIAshaAAT TgHM gl TR
T ?2TE T Hel, Fel BRAKAAT FEolde] §?oram’r ? 3fAgTer I oo foe
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Iel13a) (Wiclos] BIH: haR I e, RIS wRisha, FagHardT,
=relt/Sford, QAfeten FHEalr faee)

RHEST/SGT

IR ISTATRY
fRrear agaeT

I FHSTIAT RHEST Hisiercel RIGTHAT HEIT IRl qUSelS SIhRI T ?
& I UiSighl & Sdr3a HFgrD ? (@ideer: Afereh ATy, Thel
T, aremTeh, Siell, Tga=T b, YR fRraTw T2

I FEAT 3{AETh! Thol Terssh! oel qaal AT 2 JEy AT 817 Thoren!
Uels W 3T & U7 HgANT AT & SiEll olli s ?

HEAIT UTUHT JIfolhge Aol RHEST &T¢ 3fcdsd TgaIT UISigehl Sel? el
$7o7 fohet sTaTUST glet ?

STfoIshTeht Tohel TAIGTRIGIN A7 FHSTIAT Al TEAIeT hell Heca ol & glel
?% 9§ RHEST/SGT & HEIANT TH FHGIAT STfcieplehl Siiael
IREcIARl Fel TheT HUGE oo HF GO ?

A FHEIAT TS g3 aY Ufgel T JoieliAT s e g aRace
ST HUH T ?h URAcT & TRl T ? (WicTooferd: Thel BIae!
&1, dTeliadlg, SafadeT (SIh{ohs), STersd adal)

T _fAarwa! a1fdr A & qars 797 SGT ez g¥ ¥ &t st ared
Qﬁmﬁ#aﬁquléﬁ?rachlgrw daTSel EXh auAT a1 faeardt st aref
wfshar 38T IRERl SIS & 96 el ?

Advocasy St HEEAEEHT AN TUSH HAGRIAT STfoieran! fAGTAT RHEST

Qﬁﬁmmﬂwﬁaﬁgra 2% TUS BTGNS ScT3s]ders] O GEI]
%ol IMATATIEE RHEST HaT HFeg $TR TellSigs] HUR T 2 A AANSS
FIUT A oA T Sifererl RIGT fRecRdmeRr orfer 3ol ey 2 afe @y =
AT 72 Ife FAver Ha fohet 2

CICREEI

ATl HACTIAT STAfATE Hicereh! AHAT S ? (Tideadgd: STd/SfdeT,
Ui FHgAT T TUHAT Thel Hichofeteal dfgel ﬁars'gﬁr HFHTSAT §oo?)
@mmﬁmaﬁmmmwmﬁ@mw?@m
TS ? (Widlosfeg: e, AiEehicien, HATHATh-31TTI Fufd)

AT HIHCTIAT dlcl [4aTg e aTeienl oflfs RHEST/SGT of &R Fehrercl
IRIGH & ?

T f3aTE 9T "3 RHEST/SGT of a1 ol 31 $fg © ?

fear graee

Al SHaE, AT T FIUTR TRAT gl O Solthel TRTRN S| el
YT HIATGIh FHEIRE (AlTd SHiawsT, T84T, geddgR, alel 44,
STelfag) AU 3T HHCGIIAT SWehl T 7 GloTehl 37aEAT g3 ay HTeh!
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AT HEAT ] G0 ?

qaTSeR! TEERAT $Hélgel - EAT, Tehol TGl FHAT T HHSTIHAT - FHE
TR REHTES AT TS EelT ? 35 Il Rl G W et Tafgent
HAGEAT TG & 2T T A, ToheT ? (Wledeogra: ATSIAT AR I,
ST /ST, 9, FT, 319)
ﬁmmamﬁaﬁm%méawmmaﬁ
ST AMgeoel el TH FHCTIAT FEl Aoeoel ? (@icTeelgId: Tohel, IR,
THCTAS TAX I TGAT, AT T el, YhaR T Tglash RAaTh, Thel
SATEYTIT A, THSAET TegiAa) |

gTcd AEANTEIE & 3oig® TH THATITATS TATHTT o] Hehehl glellel ? AfG
Tk A, FAA 2 TG T HA, ohed TATYTA T gl 2

% IS 3MFA! FHERT a7 dUrSeh! IRARAT Feot Gfel TTHATISD HACAEE
[safaas, e, 13vs), giweR, aTe faTs, aTa 4#] ¢ ST T2 AR T
oY, 3G FEl NUIC o1 HFOo] ?

TSRt faaReT I Fot T fRaT/gedagR/Aor/Sefageh SGaA ©
Hl & IS ?

TH FAGTHAT e Sata@s I fH SAA gl FAR Aok Alehes
grerr ?

SATASRT Ades |°

duse fSUR AT FEIgsar TTHATIoeh THEAT aT Ireld Ydelel ol TRHAT
FEIETE STARRI fIeST glell ? Tgolehdl: Idr 3gssr ARAT voa 9,
g Fa1 fAfSA aifer @ty | (Tidest: @aid BIR U3 wriha)

SGT &Ri%H ufa
e

IS THSTIHAT RHEST / SGT Srdshel ITAfAfIgs duig ekl gefgron
RHEST/SGT ShTishaTel dTfelal TG I TATOIh THRAT Hededl STddATen
FAheTgee HAT TN IR I[FHh 2

SGT SRAh&sh! el Y&T TeTeel Jeich ©? TUTSHT TATRAT HTSEIHAT Fol
eT FUR a1 IR I 3TaRTH S ?

greftel gral JgaiReh TRegE QU IR ©f| dusd 94 T fauryor
Waﬁﬁ%ﬁ%ﬂmlmgﬁ@aﬂﬁmwwwsggra,
Sl gl AUSATS WIEH? & TUSH! GIACTS Fol A T 2 AU
gIACTS ol I © ?

**THANK YOU***
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IDIs interview guides - School dropout girls

Goal: of&g

SGT Sioide o19] a1eT 3ToAgeeh! fAhTg T 3eIsrd saedn et

3TFAT
AR e
m

gooll, A &A1 g1 | TSt # G P 3Tl FHY FETHTHIAT Yogale; |
BT TUTSHaT uTSshl fRAET T JH FHSTIAT o] HUH!  SGT HISieFeeh! Hlehelld
FeHl [T Sehea] IR of | TEAT o a1 afesd 3cR oot | g ge
AT $TTRT T ATSRIAT FURIT HlheaAsdT il Fool STk O |

fRrer

. aqéﬁmm@sa%%aimgﬂgﬁuﬁ?gmfﬂﬁamw@sﬁ
ST 7k Tehol IS dUISeRl 3Toet foAoTr AT 2

o & qUISH oS AR o THe o o 2 fAdewe R ore g 2

o & Uk WAdgEd Ul Tl DIsH B e fafeed 18 2 Rdfged
AUEATS Fhel BISA & o FenTfaa adf 2

o TUEH AT BISHAT TUSH! ATATSIGHT Tiafshar Hedr AT 23 fehgsa
quSaTs B Tl qoI3 @it ?

o TUEH HEUSEES FIORHT THoAT AR TeTS HawH Fot FHEAT Ao
T gt 2 7 oAt s AfAee & F g 2 (@deeer: AAIfAT Fer,
AR T, Thel TheA e, #ifas TP 5o, TRARPT FASR IS
37T, [Aarger Al IREReT gare)

o qUEH TICITT DS HET HRUEE & AT ? (Gideeferd: TRAR, s feFdard
I Thol HFe=H)

o & USATS Thoh! SRAT AUV TR Hefeldel T Hfg Ay 2 gl Haly
TATSAATS Thol DTS TRAT HGAT Il HFo ?

o TUE A dUSHl AAEE SES Tl DIeHOd BR Tl Behel T Tae@Tery
fRI&T T 91 Tl T HEAIT GIS gledl ?

o TR AUEH Fol TEANT WS A & AUE BR THel YT Iegeo ? A
TS T & TRl A6 g7 ?

o TUSH HHCRIAT Fol IR THRT FEATAT  FRIKHEE SMcreht TALTHT TEhIT
TR o2 AT TEATT I TEAT & A STfolehT TASTHT, Telg® of o AT
HEANT IES 7 (TicTos] B Yoeh 3ebclled, ATeTeh ATHa, ofam, o TaTehor)

arel faarg

gTeTel Ut AT T RHEST / SGT uRAsr=r aifafafgssr aner sifgeass
TIthel RN BI| 31 G AIATSh HAEAEE (AT Saiaws, iH, gedagR,
JTTAaTg) T FFaledd Falie] IRATATAT ARTERAT FIRHHD( TRATTAT el
ol |
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TATSh! FHETIHAT STedaTe hiccehl HIHY S ? (Tdeadg e ST/, affies
THGHAT T TUAHAT Thol Alhalsteel digel ﬁ?ﬂ's'gﬁ HFHTSAT §oo?)
Hﬁmmﬁmaﬁmamwmﬁﬂ'@qw%gamm ?
(TicToeTerg: eTféeh, HiEhicen, ATATiTe-3des Fufd)

% durg Taarg IeTehr @l IRERSIC GaleaT gofgeos ? qugeh! [AaRaAT qurgers
fSaE Fger Tof Heat AU 31 TadeTar © 2

TS HIHSIIAT aTef fadTg el aTetehl ol RHEST/SGT of &R Hgar
INIGh © ?

AT STIGA, T T FIUTHRT TRAT glel N SeAthel TRTH S| FEAT TR
AT THAEATES (HTd sSafaws, BT, S3qs), sTd 4/, STdiag) dusa
AT FHSTIAT ool & ?

AT TSraRAT Helgwel - BNAT, Tohel STTel, TohelAT T FHSTIAT - HIHAT Il
W@W$@$WWWW@WQ®W
98 © 231 T 89, ohel 7 (Tiodesgld: ISl AR BIeh, ST/, 9,
gaT, 31)
mmammmmmgawmmaﬁw
HACTIAT el SNeoal ? (Tidoelerd: Fohel, @], AHCIAS TR Sl T, Afgen
I AT, YhaR T TEIh TRI&Th, Thel STTEATITT HIHACH, THACT TeGfHAe) |
gIcd AEANTEIE & 3oig® TH TATITATS TATTST o] Hehehl glellel ? AT Toh
Hel, ET 2 Al S H1, el FATUTT HUA glelr ?

% AUSS 3MFA! FHERT a7 ISl IRARAT Feot Glel TTHATISD HACAEE
[ATeTa Sefege, 4T, o139, ged«gR, aTel faaTe, STl 4#H] ST 3T © ?
STTHTH! B 3Tot, T NIE F1 16T el ?

Ter ot afel anfoehr ffar  gedasr QNI TERIPT SHGAAT §olgrs Hod
o 3 e g 7

TATSeh! e, T8 FHSTIAT dlfcienl TR T el Sifae oS e Uekel
Afheo grerm ?

SATThRY
AIdg®

dus fSaR AT RS Ao GHEAT a1 Idd YIodd T dRAT Fglee
SRR fFOeaT gl ? Fgolehal: Jor 3gsd AT voaT 9=, @™ el
fafear gfa Ay | (@aes: 'TeTd DI W3 FdwH)

SGT FIHH
EIGEIEIE]

S

TS SGT HTIshd HIT FHIHT Shiciohl Hoclee gelgeo THSICT HIAHHADT Tl
TeT AUSATS Hel Tf ? HIGEIHAT Fol U&T GUR AT IRAAT el T & ?

HHAT T

gl grt 3iaaier TRele® X1 IR of| ause 8F T IRl seaRar @i
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N N gegag| 3% Fel F TS GTHIATS TAT3T TEelgrooll BT dILeS
7 & TUISH! BITATS Fol AT © 2 AUSH! EIACS Fol T S ?

**THANK YOU***
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Annex 3: Consent Form

HgHATd BRA

H,mrsﬂammﬁ,wmﬁwmmmgmmmmﬁ%
fqemeifg® Her RHEST E@RT HaTfold T S & Hfehash! U3eT HA&TUT 318 B | g I8 HdeTorEre
fRveT, 3R werferaestor T Afgen favg @i FTAET TRAT duTgeE! IR T AR et a6eo0!|
IeaRaTdll g aTe] ST qAUSTS AT G 3ot Ages Toh TH HecRaTdTenl SlTHT HleTd aeendl, BT,
GO STECT HaeA2Me favage AT ufel 31 37t o | gTef I TAwIg@ar augen! [ ool gl |

T FEETOT T ITeT 39-Yo AT #TeeT U FHT ol19e) Seof| THAT TG TEHTHNT A5 gt | TG
TS 3R AT YReAR! e oot ATe §oet 1eT HTEIHR ITed Aebe] Eel © | TS foreg 70T ooy
Wwvﬁwm@ﬁamqﬁaﬂmwgrmaﬁ@mmqﬁgﬁ%|
TS 3caRET haol TLATSHT ARTAHT ST HTT AT ITRA & |

T8 TH FHRTUT HaT FFS Tt oot TEAET HT, HOrAT A FHTT GRASIHT fold=T TEaTg e+l ¢ ¥¥3630e

YYA¢ 2 o AT WDl ITe] BIelT ATeh! TH TRAT GIHT TS TS BT hg T3 el |

% BTHT 316 3TecRETATHT 73S dGed HFSH ?

80 - eIl e et /

E'Z’Ho - 3edRETdT ey ITef T Yo, TGl /
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