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AMEP Life of Award Indicator Table 
 

 



All indicators, all years.

Target Achieved Target Achieved Target Achieved Target Achieved

Activity Objective: Improved achievement of girls in upper primary and secondary school

Balaka: 52%
Chichewa: 

50%
93% 52%

Machinga: 40% English: 15% 93% 40%

Zomba: 50% 93% 50%

Total: 48% 93% 48%

Total 93% 94% 94% 95% 94%

a. % of male learners 94% 94% 96% 95% 95%

b. % of female learners 92% 94% 91% 95% 93%

c. Numerator (female) 21,885 20,121 11,002 22,560 20,904

d. Numerator (male) 21,305 19,106 12,493 21,452 23,737

e. Denominator (female) 23,747 21,930 11,898 23,747 22,606

f. Denominator (male) 22,581 19,324 13,099 22,581 24,888

2a Transition rate of girls in standard 4-8 
School enrollment & 

attendance registers
None 78% 78% 78%

Balaka: 73% 75% 73%

Machinga: 82% 84% 82%

Zomba: not reported n/a n/a

Total: 78% 79% 78%

2c Transition rate of girls and boys (Std 8 to Form 1)
School enrollment & 

attendance registers
None 39% 50% 41% 55% 60%

Balaka: 1.9% 1.4% 1.9%

Machinga: 2.4% 1.6% 2.4%

Zomba: not reported 1.0% not reported

Total: 2.1% 1.5% 2.1%

4 Girls JCE pass rate
National exam results 

(MANEB)
None 46% 47% 46%

Balaka: 52% 54% 52%

Machinga: 52% 54% 52%

Zomba: not reported 54% not reported

Total: 52% 54% 52%

Balaka: 58% 56%

Machinga: 58% 56%

Zomba: 58% not reported

Total: 58% 56%

Data Source

National exam results 

(MANEB); baseline 

data collected through 

direct student 

assessment.1

National exam results 

(MANEB)

School enrollment & 

attendance registers

School enrollment & 

attendance registers

National exam results 

(MANEB)

National exam results 

(MANEB)

Indicator

No.

†Percent of learners who demonstrate reading fluency 

and comprehension of grade level text at the end of 

primary school (or grade 6, whichever comes sooner) 

with USG assistance. (ES.1-2)

1b

6a

5

3

2b

‡Proportion of student who, by the end of the primary 

cycle, are able to demonstrate understanding as defined 

by the country curriculum and standards of 

performance as agreed upon by national experts 

(USAID req)

Transition rate of girls and boys in standard 4-8 

Girls’ MSCE pass rate 

Girls’ PSLCE pass rate

Dropout rate of girls in standard 4-8

1a

BaselineDisaggregation

not 

reported

56%57%56%

52%53%

2.1%1.7%

20162015

n/a

2017

Revised in FY17

Comments

The indicator and its 

requirements changed after a 

DQA with USAID.1

The indicator and its 

requirements changed in 

FY2017. Values for FY16 

were calculated 

retroactively.

2018

Revised to 1b in FY17

Previously 1a

Revised to 2b in FY16

Revised to 2c in FY17

Previously 2b

Previously 2a

Dropped

Dropped

3.3%1.0%2.0%1.0%
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All indicators, all years.

Target Achieved Target Achieved Target Achieved Target Achieved

Data SourceIndicator

No.

BaselineDisaggregation 20162015 2017 Comments2018

Total: 60% 75% 78% 76% 82%

Male: not reported 75% 74% 76% 87%

Female: not reported 75% 82% 76% 77%

7a Repetition rate of girls in S4-S8
School enrollment & 

attendance registers
None 19% 18% 19%

Starting in FY16, this 

indicator was disaggregated 

by district, and in F17 by sex.

Balaka: 18% 16% 18%

Machinga: 21% 18% 21%

Zomba: not reported 17% not reported

Total: 19% 17% 19%

Total: 18% 15% 9% 10% 16%

Male: 21% 15% 9% 10% 16%

Female: 23% 15% 9% 10% 16%

Output 1 – Reading skills for girls in upper primary school improved

8a

‡Total number of S4-S8 teachers who successfully 

complete a total of 15 days of in-service training in an 

academic year in reading instruction with USG support 

(USAID req)

Internal project 

records
None 328 1,260 716

The DQA by USAID in 2015 

recommended a change in 

the wording of this indicator, 

which was changed again in 

FY17.

Balaka: 0 945 1,495

Machinga: 0 945 1,799

Zomba: 0 884 2,589

Total: 0 2,774 5,883

Total: 0 4,476 5,436 2,774 1,337

Male: 0 2,686 3,728 1,664 968

Female: 0 1,790 1,708 1,110 369

Balaka: 0 945 1,495

Machinga: 0 945 1,799

Zomba: 0 884 2,589

Total: 0 2,774 5,883

School enrollment & 

attendance registers

Internal project 

records

Internal project 

records

Internal project 

records

National exam results 

(MANEB)

School enrollment & 

attendance registers

Repetition rate of girls and boys in S4-S8 (Disaggregated 

by girls and boys)

†Number of primary or secondary educators who 

complete professional development activities with USG 

assistance. (ES.1-6)

8c

9
Number of people trained on gender sensitive  

pedagogy

‡Number of teachers/educators/teaching assistants who 

successfully completed in-service training or received 

intensive coaching or mentoring with USG support 

(USAID req)

8b

7b

7c

6b PSLCE pass rate, disaggregated by girls and boys

Repetition rate of girls and boys in S4-S8 (Disaggregated 

by district)

Previously 6a

1,630 716

The reported disaggregation 

changed in FY17.

Wording of this indicator 

changed in FY16 according 

to guidance from USAID.

Revised to 7b in FY16

Revised to 7c in FY17Prevously 7a

Previously 7b

Revised  to 8b in FY16

Previously 8a Revised to 8c in FY17

Previously 8b

Dropped

The indicator was dropped 

in FY17 by guidance from 

USAID because it was similar 

to other indicators about 

teacher training.
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All indicators, all years.

Target Achieved Target Achieved Target Achieved Target Achieved

Data SourceIndicator

No.

BaselineDisaggregation 20162015 2017 Comments2018

10

‡Total number of person hours of 

teachers/educators/teaching assistants who successfully 

completed in service training or received intensive 

coaching or mentoring with USG support

Internal project 

records
None 0 179,040 652,320 110,960 51,440 Introduced in FY2017

Total: 0 100 45 120 20

Male: 0 30 17 45 7

Female: 0 70 28 75 13

12
‡Total number of person hours of administrators and 

officials successfully trained with USG support

Internal project 

records
None 0 4,000 5,400 4,800 1,920

Balaka: 0 945 1,495

Machinga: 0 945 1,799

Zomba: 0 884 2,589

Total: 0 2,774 5,883

Total: 0 310,000 344,638 340,000 361,870

Male: 0 186,000 167,563 166,600 175,941

Female: 0 124,000 177,075 173,400 185,929

Total 310,000 344,638 340,000 361,870

a. Males 151,900 167,563 166,600 175,941

b. Females 158,100 177,075 173,400 185,929

c. Males 10-14 106,330 117,294 116,620 123,159

d. Females 10-14 110,670 50,269 121,380 52,982

e. Males 15-19 45,570 123,953 49,980 130,151

f. Females 15-19 47,430 53,123 52,020 55,779

g. Learners with disabilities 12,920 12,666 12,920 13,299

h. Learners affected by conflict 

or crisis
0 0 0 0

Internal project 

records

Internal project 

records

School enrollment & 

attendance registers

School enrollment & 

attendance registers
15

11

†Number of education administrators and officials who 

complete professional development activities with USG 

assistance (ES.1-12)

†Number of learners reached in reading programs at 

the primary level (ES.1-5)

13
Number of people trained on gender sensitive  

pedagogy

14

†Number of learners in primary schools or equivalent 

non-school based settings reached with USG assistance 

(ES.1-3)

not available

7161,630

Introduced in FY17 Introduced in FY2017

The indicator was dropped 

in FY17 by guidance from 

USAID because it was similar 

to other indicators about 

teacher training.

Introduced in FY17

Introduced in FY17

Introduced in FY17

Dropped

Introduced in FY17
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All indicators, all years.

Target Achieved Target Achieved Target Achieved Target Achieved

Data SourceIndicator

No.

BaselineDisaggregation 20162015 2017 Comments2018

Total 32,700 36,421 35,820 38, 242

a. Males 17,550 19,589 19,109 20,568

b. Females 15,150 16,832 16,711 17,674

c. Males 10-14 2,633 13,712 3,954 6,171

d. Females 10-14 2,443 5,877 3,197 5,303

e. Males 15-19 14,917 11,782 16,245 14,397

f. Females 15-19 12,707 5,050 14,912 12,371

g. Learners with disabilities 55 38 70 39

h. Learners affected by conflict 

or crisis
70 0 100 0

Balaka: 1,830 113,400 127,500

Machinga: 2,187 113,400 127,500

Zomba: TBD 159,120 0

Total: 4,017 385,920 255,000

17b

†Number of primary or secondary textbooks and other 

teaching and learning materials (TLM) provided with 

USG assistance – including in school Macheza cards 

(ES.1-10)

Internal project 

records
None 4,017 443,000 512,590 0 157,388

Balaka: 0% 2.0% 4.9%

Machinga: 0% 2.0% 5.2%

Zomba: 0% 2.0% 3.1%

Total: 0% 2.0% 4.4%

Total: 0% 6.0% 5.5% 6.0% 6.5%

Male: 0% 6.0% 7.0% 6.0% 7.1%

Female: 0% 6.0% 4.0% 6.0% 5.8%

Output 2 – Adoption of positive sexual and healthcare-seeking behaviors among youth 10-19 increased

Balaka 0 700 0 0 0 0

Machinga 1-9 0 n/a n/a n/a  0 583

Machinga10-14 0 3,634 9,068 2,580 9,068 4,003

Machinga15-17 0 877 2,193 3,954 2,193 2,329

Machinga 18-24 0 n/a n/a n/a  0 539

Zomba 1-9 0 n/a n/a n/a  0 693

Zomba10-14 0 4,648 11,619 3,440 11,619 4,970

Zomba15-17 0 1,427 3,568 5,828 3,568 2,757

Zomba 18-24 0 n/a n/a n/a  0 677

Total 0 11,286 28,448 15,802 28,448 16,551

Learner assessment

Learner assessment

Internal project 

records

School enrollment & 

attendance registers

Internal project 

records

16

†Number of learners in secondary schools or 

equivalent non based school settings reached with USG 

assistance (ES.1-4)

18b
Percent gain in literacy among students for Standards 4-

8 (Disaggregated by girls and boys)

18a

‡Number of textbooks and other teaching and learning 

materials provided with USG assistance (USAID req)217a

Percent gain in literacy among students for Standards 4-

8 (Disaggregated by district)

Number of active OVC beneficiaries as defined by 

PEPFAR guidelines served by PEPFAR OVC programs 

for children and families affected by HIV/AIDS (USAID 

req). (OVC_SERV)3

19

not available

00 Not reported

Revised in FY17 according to 

instruction from USAID.

Values for FY16 are from the 

FY17 Q2 report. The 

reported disaggregation was 

revised in FY17.

0189,000

0%2% Revised to 18b in FY17

Previously 18a

See footnote for details 

about changes in the 

defintion of "active OVC 

beneficiaries" over time.

Introduced in FY17

Revised to 17b in FY17

Previously 17a
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All indicators, all years.

Target Achieved Target Achieved Target Achieved Target Achieved

Data SourceIndicator

No.

BaselineDisaggregation 20162015 2017 Comments2018

Balaka: 83% 84% 83%

Machinga: 75% 76% 75%

Zomba: 74% 79% 74%

Total: 76% 79% 76%

Balaka: 69% 67% 69%

Machinga: 62% 67% 62%

Zomba: 63% 67% 63%

Total: 64% 67% 64%

Balaka: 0% 0% 0%

Machinga: 0% 0% 0%

Zomba: 0% 0% 0%

Total: 0% 0% 0%

Balaka: 0 3,550 1,787 1,500 2,153 0 0

Machinga: 0 3,550 1,787 1,500 2,367 0 0

Zomba: 0 4,420 0 1,620 3,113 0 0

Total: 0 11,520 3,574 4,620 7,633 0 0

Balaka: 42% 45% 42%

Machinga: 42% 45% 42%

Zomba: 42% 45% 42%

Total: 42% 45% 42%

25a Percent of girls accessing SRH services   Baseline None 29% 29% 29%

Balaka: 40% 30% 40%

Machinga: 19% 30% 19%

Zomba: 20% 30% 20%

Total: 29% 30% 29%

26

Number of active beneficiaries receiving support from 

PEPFAR OVC programs to access HIV services 

(OVC_ACC)

N/A as never 

captured.
None

Requested by USAID in 

review of AMEP, but then 

not required and not 

collected.

Balaka: 2% 5% 2%

Machinga: 3% 5% 3%

Zomba: 3% 5% 3%

Total: 2% 5% 2%

Class registers

Class registers

Class registers

Internal project 

records

(Distribution lists)

Baseline

Baseline

23

25b Percent of boys and girls accessing SRH services

3% 2%27

Percent of young never married people (aged 15-19) 

who used a condom at last sex, of all young single 

sexually active people surveyed

Baseline

Percent of children regularly attending school 

(OVC_SCHATT)420

Percent of children who progressed in school during 

the last year (OVC_PRGS)
21

24

Percent of young women and men aged 10–19 who 

both correctly identify ways of preventing the sexual 

transmission of HIV and who reject major 

misconceptions about HIV transmission 

22
Percent of children who are too sick to participate in 

daily activities (OVC_SICK)

Number of SRH materials distributed to target 

communities5

DroppedPreviously 25a

00

0%0%

64%66%

Revised to 25b in FY16

Dropped42%44%

Dropped

Dropped

76%78% Dropped

The indicator was removed 

in FY17 as it was no longer 

required by PEPFAR.

The indicator was removed 

in FY17 as it was no longer 

required by PEPFAR.

The indicator was removed 

in FY17 as it was no longer 

required by PEPFAR.

The indicator was removed 

in FY17 by USAID and was 

no longer required by 

PEPFAR.

The indicator was removed 

in FY17 as it was no longer 

required by PEPFAR.

The indicator was removed 

in FY17 as it was no longer 

required by PEPFAR.

Dropped

Dropped
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All indicators, all years.

Target Achieved Target Achieved Target Achieved Target Achieved

Data SourceIndicator

No.

BaselineDisaggregation 20162015 2017 Comments2018

Balaka: 79% 85% 79%

Machinga: 86% 85% 86%

Zomba: 78% 85% 78%

Total: 83% 85% 83%

Balaka: 0 6,121 4,600 6,121 6,251 0 0

Machinga: 0 6,121 5,178 6,121 7,629 0 1,642

Zomba: 0 6,277 2,210 6,277 8,917 0 2,255

Total: 0 18,519 11,988 18,519 22,797 0 3,897

Machinga10-14 0 12,620 0 31,550 17,177 31,551 18,283

Machinga15-24 0 2,657 0 6,643 8,563 6,644 6,865

Machinga15-19 OVC 0 756 0 n/a n/a n/a n/a

Machinga 24+ 0 n/a n/a 1,889 31 1,889 0

Zomba10-14 0 16,390 0 40,974 23,466 40,974 23,045

Zomba15-24 0 3,892 0 9,730 8,347 9,730 6,630

Zomba 15-19 OVC 0 1,239 0 n/a n/a n/a n/a

Zomba 24+ 0 n/a n/a 3,098 70 3,098 5

Total 0 37,554 0 93,884 57,654 93,886 54,828

Machinga: 0 5,000 2,792 9,000 8,027

Zomba: 0 7,500 6,046 12,000 10,623

Total: 0 12,500 8,838 21,000 18,650

Balaka: 0 0 0 0 0 0 0

Machinga: 0 0 21 20 50 20 71

Zomba: 0 0 24 20 69 20 102

Total: 0 0 45 60 120 60 172

Balaka: 0 1,328 0

Machinga: 0 1,328 0

Zomba: 0 1,437 0

Total: 0 4,094 0

Total: 0 8,187 5,351 8,187 22,103

Male: 0 4,176 2,419 4,176 9,939

Female: 0 4,011 2,932 4,011 12,164

Number of learners referred to access SRH/HIV (HTC, 

VMMC, condom access, FP, GBV screening and 

treatment) and social services (LINK_HC and 

LINK_SOC with disags)

33b

33a

Number of learners referred to access SRH/HIV (HTC, 

VMMC, condom access, FP, GBV screening and 

treatment) services

28
Percent of trained teachers who are  providing SRH 

information in schools

29

Number of individuals completing an intervention 

pertaining to gender norms within the context of 

HIV/AIDS, that meets minimum criteria 

(GEND_NORM - Custom in FY16 and thereafter)

Internal project 

database

Number and percent of individuals from priority 

populations who completed a standardized HIV 

prevention intervention, including the specified 

minimum components, during the reporting period 

(PP_PREV) - School-Based HIV & Violence Prevention 

30

32

Number of health worker full-time equivalents who are 

working on any HIV-related activities i.e. prevention, 

treatment and other HIV support and are receiving any 

type of support from PEPFAR at facility and community 

sites (HRH_CURR)

Baseline

Internal project 

records

(Training reports)

Internal project 

database

Internal project 

records

Referral registers

Referral registers

31

The number of students who are actively participating 

in an after school (health club utilizing evidence based, 

participatory curriculum (Macheza Cards, DREAMS 

Toolkit) (PP_PREV_SA)

84% 83%

Indicator introduced by 

USAID (DREAMS) in FY17.

The indicator was removed 

in FY17 as it was no longer 

required by PEPFAR.

The indicator was 

introduced in 2016.

Note in 2018 report: Since 

this is a custom indicator, 

there were no annual targets 

set by PEPFAR. 

This indicator was 

introduced in 2016 due to 

the DREAMS initiative. 

This indicator was 

introduced in FY16 at 

USAID's request. 

This indicator was 

introduced in 2016 due to 

the DREAMS initiative.

Introduced in FY17

Dropped

Introduced in FY16

Introduced in FY16

Revised to 33b in FY17

Previously 33a

Introduced in FY16

Introduced in FY17
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All indicators, all years.

Target Achieved Target Achieved Target Achieved Target Achieved

Data SourceIndicator

No.

BaselineDisaggregation 20162015 2017 Comments2018

Total: 0 3,572 4,301 0 0

Male: 0 2,072 2,945 0 0

Female: 0 1,500 1,356 0 0

Balaka: 0% 60% 0%

Machinga: 0% 60% 0%

Zomba: 0% 60% 0%

Total: 0% 60% 0%

Balaka: 0 0 0

Machinga: 0 1,574 0

Zomba: 0 2,582 0

Total: 0 1 0

Machinga: 0 88 0 182 183 182 163

Zomba: 0 132 18 259 259 259 217

Total: 0 307 18 441 442 441 380

Machinga: 0 8,000 2,299 0 2,833

Zomba: 0 10,000 3,898 0 3,954

Total 0 18,000 6,197 0 6,787

Balaka: 133 175 133

Machinga: 231 275 231

Zomba: 0 0 463

Total: 364 450 827

Balaka: 0 0 not reported 0 0

Machinga: 231 300 289 325 1353

Zomba: 0 463 578 500 1743

Total: 364 963 867 825 3096

34b
Number of teachers trained on code of conduct 

(Disaggregated by sex)

39b

Number of orphans and vulnerable children (<18 years 

old) with HIV status reported to implementing partner 

(including status not reported), disaggregated by status 

type  (OVC_HIVSTAT)

39a

Number of OVC beneficiaries who know their HIV  

status and have self-disclosed HIV status to OVC 

implementing partners (OVC_KNOWNSTAT)

38

Number of individuals who received HIV Testing 

Services (HTS) and received their test results 

(HTS_TST)

Training records from 

teachers and 

education officials

N/A as never 

captured.

N/A as never 

captured.

School OVC registers

School OVC registers

Internal project 

records

Internal project 

records

Introduced in FY16

Number of schools implementing school health days 

twice per year
37

35

Percent of school going OVC and other at risk 

adolescents reached through school wide HIV and 

violence prevention curricula in 80 percent of targeted 

schools

36

Number and Percent of school attending 15+ (OVC 

and social cash transfer program recipients) 

empowered through school based clubs

Introduced in FY17

Introduced in FY17

Introduced in FY17; replaced 

OVC_KNOWNSTAT.

Introduced in FY17. 

Required by USAID under 

MER 2.0 guidelines. 

This indicator was 

introduced in 2016 due to 

the DREAMS initiative.

The indicator was only 

introduced in FY16 due to 

DREAMS initiative and was 

later in FY17 dropped as it 

was deemed not a required 

indicator for ASPIRE by 

PEPFAR.

Introduced in FY16 

(DREAMS), then dropped in 

FY17 with guidance from 

USAID.

This indicator was 

introduced in FY16 and was 

dropped in FY17 following 

new PEPFAR reporting 

guidelines. The indicator was 

replaced by OVC_HIVSTAT.

This indicator was 

introduced in 2016 due to 

the DREAMS initiative.

Previously 34a

Dropped

DroppedIntroduced in FY16

Replaced with Indicator 39bIntroduced in FY16

Introduced in FY16
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All indicators, all years.

Target Achieved Target Achieved Target Achieved Target Achieved

Data SourceIndicator

No.

BaselineDisaggregation 20162015 2017 Comments2018

Machinga: 0 9,500 12,101 4,500 6,923

Zomba: 0 11,000 15,704 7,000 8,501

Total 0 20,500 27,805 11,500 15,424

Output 3 – Key structural and cultural barriers for girls ages 10-19 decreased

Balaka: 0% 50% 0% 70% 85% 80% 99%

Machinga: 0% 50% 0% 70% 85% 80% 99%

Zomba: 0% 50% 0% 70% 85% 80% 99%

Total: 0% 50% 0% 70% 85% 80% 99%

Balaka: 0 152 173 183 176 176 176 176

Machinga: 0 163 180 173 182 182 182 182

Zomba: 0 n/a 21 266 259 259 259 259

Total: 0 315 374 622 617 617 617 617

Balaka: 0 176 176 176 176

Machinga: 0 182 182 182 182

Zomba: 0 259 259 259 259

Total: 0 617 617 617 617

Balaka: 1.5% 0.9% 3% 1.5%

Machinga: 1.5% 1.9% 3% 1.5%

Zomba: 1.5% n/a 3% 1.5%

Total: 1.5% 1.50% 3% 1.5%

Balaka: 21 300 230 400 345

Machinga: 33 300 328 400 526

Zomba: 11 400 656 500 973

Total: 65 1,000 1,214 1,300 1,844

Internal project 

records

Internal project 

database

43

†Number of parent teacher associations (PTAs) or 

community governance structures engaged in primary 

or secondary education supported with USG assistance. 

(ES.1-13)

Number/Percent of community groups mobilized and 

taking action to keep girls in school.

42

Number of schools operationalizing school based 

strategies, guidelines and/or policies to safeguard the 

girl child.

44a
Percent of girls in targeted schools who were re-

admitted and retained

44b
Number of girls in targeted schools who were re-

admitted and retained

40

The number of people attending community 

mobilization or demand creation events on a large scale 

where issues pertaining to AGW are discussed (young 

marriages, staying in school, safe spaces, access to 

services, etc) (COMM_MOB)

2%
Internal project 

database

Project records

Project records

Internal project 

records

50041

175

Introduced in FY17

385

Indicator introduced by 

USAID (DREAMS) in FY17.

Measured as a number in 

FY15. USAID through their 

DQA  in 2015 recommended 

that this indicator be 

changed to capture the 

proportion starting in FY16.

This is one of the F-

Indicators introduced by 

USAID.

The indicator was changed in 

FY17 to count the actual 

numbers following a meeting 

with the project management 

specialist from USAID. 

Measured as a percentage in 

FY15 and FY16; changed to a 

number in FY17--see above. 

FY16 numers have been 

added retroactively.

Revised to 44b in FY17

Previously 44a n/a

Introduced in FY17
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All indicators, all years.

Target Achieved Target Achieved Target Achieved Target Achieved

Data SourceIndicator

No.

BaselineDisaggregation 20162015 2017 Comments2018

Balaka: 173 183

Machinga: 180 173

Zomba: 130 266

Total: 483 622

46
Number of vulnerable girls benefiting from mother 

group education fund to complete secondary school.

N/A as never 

captured.
None 0 10 0

The indicator was dropped 

after FY15 because it is 

counted under OVC_SERV.

Balaka: 0 92% 90% 94%

Machinga: 0 92% 90% 94%

Zomba: 0 92% 90% 94%

Total: 0 92% 90% 94%

Balaka: 68% 70% 68%

Machinga: 65% 66% 65%

49a
Percent of improved toilets provided in institutional 

setting

Internal project 

records
None 59% 0% 59%

Balaka: 0 14 14

Machinga: 0 14 14

Zomba: 0 0 0

Total: 0 28 28

Internal project 

records

Training records 

KAP Survey

Baseline rapid 

assessment

49b

47
Percent of community members who are 

knowledgeable about the adolescent SRH rights

Percent of target schools with adequate WASH 

facilities. 
48

‡Number of basic sanitation facilities provided in 

institutional settings as a result of USG assistance.

45
Number/Percent of mothers' groups trained to create 

Village Savings and Loan groups

Dropped

Dropped

Revised to 49c in FY17Introduced in FY16

Measured as a number in 

2015 and then changed to a 

proportion in 2016 per 

USAID's recommendation. 

Dropped in FY17 per 

guidance from USAID.

This indicator was not 

collected as part of the 

midterm evaluation; 

therefore, a decision was 

made to not include it in the 

final data collection.

Dropped in 2016, no longer 

required by USAID.

The indicator was 

introduced in FY16. 

However in FY16 ASPIRE 

was advised to count blocks, 

while in FY17 ASPIRE was 

advised to count the actual 

drop holes.

158 7070

Not reported Not collected92%91%

Dropped in FY17

Replaced with 49b
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All indicators, all years.

Target Achieved Target Achieved Target Achieved Target Achieved

Data SourceIndicator

No.

BaselineDisaggregation 20162015 2017 Comments2018

Balaka: 0 0 0 0 0

Machinga: 0 0 0 0 0

Zomba: 0 14 14 0 0

Total: 0 14 14 0 0

Balaka: 0 14 14

Machinga: 0 14 14

Zomba: 0 0 0

Total: 0 28 28

Balaka: 0 14 14

Machinga: 0 14 14

Zomba: 0 0 0

Total: 0 28 28

Balaka: 0 2,730 10,125

Machinga: 0 2,730 11,982

Zomba: 0 0 0

Total: 0 5,460 22,107

Balaka: 0 12,000 10,125 13,000 11,321

Machinga: 0 12,000 11,982 13,000 13,019

Zomba: 0 12,000 12,674 14,000 13,961

Total: 0 36,000 34,781 40,000 38,301

Balaka: 21% 30% 21%

Machinga: 7% 20% 7%

Balaka: 1.9% 3% 1.9%

Machinga: 1.2% 3% 1.2%

Internal project 

records

Observation checklists

Observation checklists

School enrollment & 

attendance registers

School enrollment & 

attendance registers

Observation checklists

Observation checklists

49c

†Number of basic sanitation facilities provided in 

institutional settings (schools) as a result of USG 

assistance. (disaggregated by facilities for special needs 

and for MHM) – (HL.8.2-4)

Percent of target schools with menstrual hygiene 

management facilities.
53

Percent of schools using chlorinated water for drinking54a

52a
‡Number of people gaining access to a basic sanitation 

service as a result of USG assistance.

52b

†Number of learners with access to improved 

sanitation facilities as a result of USG assistance. 

(disaggregated by male and female)

50

‡Number of basic sanitation facilities, with menstrual 

hygiene management facilities, provided in institutional 

settings as a result of USG assistance.

51

‡Number of basic sanitation facilities, for special needs, 

provided in institutional settings as a result of USG 

assistance.

Previously 49b

Dropped

Dropped

Revised to 52b in FY17.

Introduced in FY16

The indicator was 

introduced in FY16. 

However in FY16 ASPIRE 

was advised to count blocks, 

while starting in FY17 

ASPIRE was advised to count 

the actual drop holes.

The indicator was no longer 

required by USAID after 

FY15.

The indicator was only 

introduced in FY16 and was 

dropped in FY17 as it was 

seen to be a repetition of 

49c.

The indicator was changed in 

2016 by USAID to number 

of liters of water treated, 

and then was later dropped.

The indicator was only 

introduced in FY16 and was 

dropped in FY17 as it was 

seen to be a repetition of 

49c.

The indicator was 

introduced by USAID in 

2016 and wording was 

revised the same year.

Previously 52a

Dropped

Revised to 54b in FY16

Introduced in FY16

Introduced in FY16
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All indicators, all years.

Target Achieved Target Achieved Target Achieved Target Achieved

Data SourceIndicator

No.

BaselineDisaggregation 20162015 2017 Comments2018

Balaka: 6,228 43,600

Machinga: 6,480 47,960

Zomba: 0 0

Total: 12,708 91,560

55a
Percent of functional hand washing facilities with soap 

established
Observation checklists None 32% 0% 32%

Balaka: 0 210 140

Machinga: 0 210 138

Zomba: 0 295 196

Total: 0 715 474

Balaka: 0 0 1,580 830 946 1,384 1,884

Machinga: 0 0 1,620 878 1,033 1,464 1,641

Zomba: 0 0 2,210 1,262 1,211 2,104 2,120

Total: 0 0 5,410 2,971 3,190 4,952 5,645

Cross-Cutting Issues

Sustainability

57

Number of community structures who develop action 

plans to improve girls’ access and retention in school, 

advocate for girls’ empowerment to stay in and 

complete school 

Internal project 

records
None 0 500 70

USAID through their DQA 

conducted in 2015 

recommended that this 

indicator be dropped.

Integration

Balaka: 0 1 8

Machinga: 0 1 8

Zomba: 0 1 2

Total: 0 3 18

Balaka: 0 1 1 2 1 0

Machinga: 0 1 1 2 1 0

Zomba: 0 1 1 3 1 0

Total: 0 3 1 3 7 3 0

Observation checklists

Internal project 

records

Internal project 

records

Internal project 

records

Observation checklists

56

†Number of people educated on tools, approaches, 

and/or methods for water security, integrated water 

resource management, and/or water source protection. 

(HL.8.3-1)

55b
‡Number of functional handwashing stations with soap 

established as a result of USG assistance

54b

‡Number of liters of drinking water disinfected with 

point-of-use treatment products as a result of USG 

assistance

58

Number of joint partner advocacy events 

organized/held in support of girls’ empowerment to 

stay in and complete school

59

Number of joint policy advocacy events with 

Government staff on ASPIRE  implementation at all 

levels

not reported

02

2 0

Indicator was introduced in 

FY16 and dropped in FY17 

per guidance from USAID.

Introduced in FY2016.

Replaced with Indicator 59 starting FY17

Dropped

Previously 54a Dropped

Replaced with 55b

DroppedIntroduced in FY16

Introduced in FY16
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All indicators, all years.

Target Achieved Target Achieved Target Achieved Target Achieved

Data SourceIndicator

No.

BaselineDisaggregation 20162015 2017 Comments2018

Private Sector Engagement

Balaka: 0 1 1 1 1 1 1

Machinga: 0 1 2 1 1 1 0

Zomba: 0 1 1 1 1 1 0

Total: 0 3 4 3 3 3 1

Balaka: 0 5,000,000 7,500,000 7,000,000 4,410,000

Machinga: 0 5,000,000 7,500,000 7,000,000 0

Zomba: 0 6,500,000 9,000,000 8,500,000 0

Total: 0 16,500,000 24,000,000 22,500,000 4,410,000

Internal project 

records

CRECOMM reports61

Amount of income and number of other resources 

generated from the private sector in support of ASPIRE 

activity

60
Number of initiatives supported by private sector 

stakeholders 
01

3 PEPFAR guidelines defining "active OVC beneficiaries" changed in FY17 to refer to those registered for the program who had received at least one service in the past 3 months.  Targets, however, had been set on school enrollment estimates.
4 Beginning in 2016 this indicator was "Percent of children ages 10-19 regularly attending school (OVC_SCHATT)."

5 In 2015 this indicator was "Number of SRH materials printed and disseminated to target communities."

2 In 2015 this was worded as "Number of supplementary readers and other teaching and learning materials provided with USG assistance."

Introduced in FY17

1The data source for this indicator was changed after the baseline, in discussion with USAID, to use the annual results from MANEB to report the proportion of learners that have passed English at Standard 8 (at the end of primary school).  The MANEB data provides only a binary measure of 

achievement (achieving at least a pass or higher, or not) and does not provide detail about the distribution of students’ reading abilities (for example, average fluency or reading comprehension scores), which would provide richer insight into students’ performance. Since the vast majority of 

students in these districts did reach the minimum English reading standard by the end of primary school, there are ceiling effects with this indicator that make it difficult to track improvement over time.

†Current Standard Foreign Assistance Indicator

‡ Former Standard Foreign Assistance Indicator
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Index of Performance Reports and 
Information/Intellectual Materials Submitted to 
USAID’s Development Experience Clearinghouse 
(DEC) 

Title 
ASPIRE CPD Manual for Reading and Writing Instruction in Upper Primary Classes 
ASPIRE Literacy Coaching Manual for Upper Primary Classes 
ASPIRE ELP Facilitator's Guide 
ASPIRE ELP Participant's Workbook 
ASPIRE ELP Baseline Report 
ASPIRE ELP Final Report 
ASPIRE Youth Literacy Movement Training Manual 

ASPIRE DREAMS Activity Card - Kulandira Uphungu Ndi Kuyezetsa Kachirombo Ka HIV 
ASPIRE DREAMS Activity Card - Kulemekeza Chikhalidwe Chathu, Kuteteza Tsogolo 
lathu 
ASPIRE DREAMS Activity Card - Kuthana Ndi HIV  EYA Kapena AYI 
ASPIRE DREAMS Activity Card - Nkhanza Zapakati Pa Amuna Ndi Akazi Msukulu 
ASPIRE DREAMS Activity Card - Zotsatira Zosiyira Panjira Kumwa Mankhwala Otalikitsa 
Moyo MaARV 
ASPIRE OA Activity Card - Condom True or False 
ASPIRE OA Activity Card - Consequencies of Early Pregnancy 
ASPIRE OA Activity Card - Decision Making in Making Relationships 
ASPIRE OA Activity Card - Drug and Substance Abuse 
ASPIRE OA Activity Card - Early Marriage Drama and Song 
ASPIRE OA Activity Card - Empathy Drama and Song 
ASPIRE OA Activity Card - Gender Based Violence 
ASPIRE OA Activity Card - Harmful Cultural Practices 
ASPIRE OA Activity Card - Health Service Linkages 
ASPIRE OA Activity Card - Peer Pressure Resistance and Assertiveness 
ASPIRE OA Activity Card - Preventing Pregnancy STIs and HIV Story 
ASPIRE OA Activity Card - Sexual Reproductive Health and Gender 
ASPIRE OA Activity Card - Show what you know! Quiz on HIV Risk 
ASPIRE OA Activity Card - Staying in School Community Interview 
ASPIRE VYA Activity Card - Ask Health Worker Game 
ASPIRE VYA Activity Card - Be Great When I Grow Up 
ASPIRE VYA Activity Card - Completing Scenario on Friendship 
ASPIRE VYA Activity Card - Fatimas Story 
ASPIRE VYA Activity Card - Healthy and Unhealthy Role Play 
ASPIRE VYA Activity Card - HIV Prevention Positive Health Dignity 
ASPIRE VYA Activity Card - How Alcohol Feels 
ASPIRE VYA Activity Card - Male and Female Roles 
ASPIRE VYA Activity Card - Menstruation at School 
ASPIRE VYA Activity Card - Myths and Truths about Sexual Violence 
ASPIRE VYA Activity Card - Saying No! 
ASPIRE VYA Activity Card - Taking a Stand 
ASPIRE VYA Activity Card - The Empathy Game 
ASPIRE VYA Activity Card - True or False Game 

ASPIRE Primary LSE CPD Manual   
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Title 
ASPIRE Secondary LSE CPD Manual   
ASPIRE LSE Coaching Manual 
ASPIRE After School Health Club Guidelines for OA 
ASPIRE After School Health Club Guidelines for VYA 
ASPIRE HIV and AIDS Assembly Talk Messages 
ASPIRE WASH Training Manual 
ASPIRE Male Champions Training Manual 
ASPIRE School-Community Stakeholders Training Manual 
ASPIRE Resource Tool for Orientation of Community Leaders 
ASPIRE SMC PTA Manual Chichewa 
ASPIRE Baseline Report 
ASPIRE Annual Program Report FY 2015 Public 
ASPIRE Annual Program Report FY 2016 Public 
ASPIRE Annual Program Report FY 2017 Public 
ASPIRE Annual Program Report FY 2018 Public 
ASPIRE Quarterly Program Report 2015 Jan-Mar 
ASPIRE Quarterly Program Report 2015 Apr-Jun 
ASPIRE Quarterly Program Report 2015 Oct-Dec 
ASPIRE Quarterly Program Report 2016 Jan-Mar 
ASPIRE Quarterly Program Report 2016 Apr-Jun 
ASPIRE Quarterly Program Report 2016 Oct-Dec 
ASPIRE Quarterly Program Report 2017 Jan-Mar 
ASPIRE Quarterly Program Report 2017 Apr-Jun 
ASPIRE Quarterly Program Report 2017 Oct-Dec 
ASPIRE Quarterly Program Report 2018 Jan-Mar 
ASPIRE Quarterly Program Report 2018 Apr-Jun 
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EXECUTIVE SUMMARY 

ASPIRE conducted an endline English Language Proficiency (ELP) study in Balaka, Zomba and Machinga 
Districts. The purpose of the study was to assess the impact of the ELP intervention on teachers’ English 
language proficiency. This report therefore compares the results of the baseline and endline test 
administered to the teachers. The findings of the study have been used to make conclusions on the 
effectiveness of the ELP intervention.  

In general terms there was an increase on average of teachers English language proficiency, and this was 
also the case for the lowest and the highest performing teachers.  At the same time, there was variation 
with regard to sub-skills and although some sub-skills improved, others did not.  Importantly, those that 
improved are the ones that ASPIRE emphasized and targeted as the most important to improve with 
regard to English Language Proficiency.  

The study targeted Standards 4-8 teachers drawn from 20 clusters (10; treatment and 10; control). In 
total there were 8 clusters in Zomba, 6 clusters in Balaka and 6 clusters in Machinga districts. One teacher 
per class from standards 4 to 8 was purposely sampled at each school, making a total of 5 per school. 

Although initially the study set out to follow a quasi-experimental design due to unexpected changes during 
implementation this was not the case.  For example, participants selected for treatment groups were not 
randomized.  Rather, the participants in the treatment group were those who were struggling.  Therefore, 
there was not a match between treatment and control participants. In other words, there were significant 
differences between treatment and control participants. It is for this reason, that this report focuses on 
making comparisons between baseline and endline scores for teachers in the treatment group and testing 
for significant differences.  

The test had four sections measuring teachers’ English proficiency in vocabulary, grammar, reading 
comprehension and composition writing.  The first section measured vocabulary skills in two parts namely; 
choosing closest meaning and circling best word that filled a gap. The second section was on grammar and 
had four parts: parts of speech, punctuation, question tags and changing statements into questions. The 
third section was on reading comprehension which comprised of three different texts (narrative, 
descriptive and informative). The last section of the test was composition writing in which the participants 
were required to choose one composition question out of three; folktale, speech and short story.  

The end line results were entered and analyzed using SPSS and the scores were converted to percentages. 
The percentages were then ranked on a four point proficiency scale as follows: 0-25% not proficient; 26-
50% becoming proficient; 51-75% average proficiency; and 76-100% advanced proficiency.  

Furthermore, comparisons of means tests were conducted to see if there were significant differences 
(where p <0.05) between the baseline and endline scores. Thus the results from this test were compared 
with the benchmarks established during the baseline to see if there were any significant gains in the 
teachers’ English language proficiency which could be attributed to the ELP intervention.  

The following are the major findings of the study: 

• The main finding of the study was that the ELP intervention had a positive effect on the level of 
English language proficiency among teachers in the treatment group. For instance, the minimum 
score for the treatment group increased by 10% after the intervention and the maximum score 
went up by 6%. Again the mode of the treatment group went up from 53% during the pre-test to 
59% during the post-test.  
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• In addition, a paired-samples t-test conducted for the treatment group to evaluate the impact of 
the intervention on teachers’ scores showed a statistically significant increase in the test scores 
from pre-test (Mean=55.23, SD=10.147) to post-test (Mean=60.9, SD=9.956 and p<.0005). The 
eta squared statistic (.15) indicated a large effect size.  

• The results showed that in the treatment group, teachers migrated from lower to higher English 
language proficiency levels.  

• The results of the sub skills are not surprising.  What is most important to note is that the higher-
level skills of reading comprehension and writing were those most improved. These higher levels 
skills are those of particular interest to both the ASPIRE team and international experts around 
the globe.  It is particularly noteworthy that composition improved, as this is an important sub 
skill for teachers (from 41.51 to 79.20). 

• Furthermore, the results showed that that generally teachers of all the targeted classes except for 
standard 4 had increased mean scores during the posttest as compared to the pretest.  

• The results also showed that the differences in the mean scores of male and female were only 
significant in the sub-skill punctuation (p.05). This meant that sex of the teachers did not have a 
substantial impact on the outcome of the ELP intervention. 

• An independent-samples t-test conducted to compare the post-test scores for rural and urban 
teachers showed that there was no significant difference in scores for urban teachers (M=65.03, 
SD=8.462) and rural teachers (M=60.57, SD=9.994). The p value was at .122. This meant that 
location of the teachers did not affect how they benefited from the intervention. 
 

 
From these findings and experiences with the ELP intervention, the following 
recommendations are put forward: 

• There are English Language deficits (as detected in previous assessments), therefore there is a 
need for an ELP intervention. 

• The ELP intervention had positive effects, and therefore should be implemented for improved 
English language skills of teachers. Consider targeting newer less experienced teachers for greater 
effects. 

• There remain some sub skills that require further refinement of materials and training in order to 
improve results (although the most important did improve). 

• The duration of the ELP was short (3 sessions for 2 days and 2 sessions of 1 day), more training 
is required.  More coaching should be considered. 

• Future research in the form of a true experimental design would provide more substantial 
evidence. 

• Future research should examine the link between improved teacher ELP and student performance.  

• If the ELP intervention is replicated in other contexts a similar approach should be employed in 
terms of development of materials, manuals and training plans.  
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CHAPTER 1: INTRODUCTION 

1.1 Background information 

ASPIRE is a USAID-funded Activity implemented by Save the Children (SC) in collaboration with Malawi 
Institute of Education (MIE), Forum for African Women Educationists in Malawi (FAWEMA) and Creative 
Center for Community Mobilization (CRECCOM). The ASPIRE Activity delivers improved educational 
achievement for girls in upper primary and secondary schools in Balaka, Zomba and Machinga districts. It 
employs an approach that combines evidence-based approaches for effective teaching of foundational 
academic skills in the context of gender-sensitive learning environments and proven socially-driven 
approaches to positively change social norms and behaviors to influence girls’ retention in schools.  

The ASPIRE Activity has three main outputs they include:1) Reading skills for girls in upper primary school 
improved; 2) Adoption of positive sexual and health-care seeking behaviors among youth ages 10-19 
increased; and 3) Key structural and cultural barriers for girls ages 10-19 decreased. 

One of the activities under Output 1 is the training of teachers in English language proficiency (ELP).  
Improvement of teachers’ proficiency levels is important because in upper primary English is the medium 
of instruction in all the subjects except Chichewa. It is, therefore, imperative that teachers for these classes 
are proficient in English in order to deliver lessons efficiently and competently. It is with this understanding 
that ASPIRE designed professional development support materials to assist teachers who struggle in the 
use of the English language during lesson delivery.  

1.2 ELP professional development 

The ELP professional development support materials were developed based on the needs assessment 
conducted prior to the training. The manual had five units. Each unit covered listening, speaking, 
vocabulary, grammar, comprehension and composition writing tasks. The unit had three sections: cluster 
based, peer work and independent work. Tasks under cluster sections were dealt with at cluster meetings, 
whereas tasks under peer work were done at school level where the participants did the tasks together. 
Tasks under independent sections were done by the participants individually but reviewed at cluster 
meetings. 

See textbox 1 for detailed information on ELP.  

The training was conducted during the 2017-2018 academic year in 3 phases; phase 1 covered units 1 and 
2; phase 2 covered units 3 and 4; and the phase 3 covered unit 5. Each cluster meeting was followed by 
peer and individual work. The cluster meetings were facilitated by key teachers from primary and 
secondary schools. These activities were monitored by literacy specialists from MIE, Education divisions, 
ASPIRE Activity and TTCs.  

1.3 Purpose of the study 

The purpose of this study is to assess the impact of the English language proficiency training for standards 
4 to 8 primary school teachers in Balaka, Zomba and Machinga Districts. The test scores of the end line 
assessment have been compared to teachers’ scores that were obtained during the baseline study.  It 
focuses on the treatment group.  The reason for this is because although a treatment and control group 
were selected, given the small sample sizes it is not possible to conduct a sound differences in differences 
statistical analysis with such small samples between the treatment and control group. See limitations. 
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1.4 Objectives 

The specific objective of the study is to compare 
baseline and endline results across the sub-skills 
tested to determine whether there were any 
statistically significant differences which could 
be attributed to the ELP intervention. 
 
The specific objectives of the study are to: 

a. Evaluate general teachers’ performance 
in all English sub-skills (grammar skills, 
reading comprehension skills, and 
writing skills) tested. 

b. Measure and analyze teachers’ 
performance in English sub-skills tested 
by according to their sex, cluster, 
location, and teaching experience. 

c. Compare baseline and endline results 
across the sub-skills tested to 
determine whether there are any 
statistically significant differences.  

CHAPTER 2: METHODOLOGY 

2.1 Research design 

Although initially the study set out to follow a 
quasi-experimental design due to unexpected 
changes during implementation this was not the 
case.  For example, participants selected for 
treatment groups were not randomized.  
Rather, the participants in the treatment group 
were those who were struggling.  Therefore, 
there was not a match between treatment and 
control participants. In other words, there were 
significant differences between treatment and 
control participants. It is for this reason that this 
report focuses on making comparisons between 
baseline and endline scores for teachers in the 
treatment group and testing for significant 
differences.  

2.2 Sample size and sampling method 

The study collected and analyzed quantitative 
data. To have reliable results, this research targeted 30% of the population for the end line study. The 
population comprised 60 clusters (30 control clusters and 30 implementing clusters) from Balaka, 
Machinga and Zomba districts. From the total of 60 clusters, 20 clusters were randomly sampled for the 
End line study (10 from control clusters and 10 from implementing clusters).  In each cluster (both 
treatment and control), three schools were randomly sampled for the study. At each school, one teacher 
per class from standards 4 to 8 was purposively sampled for the study. 

Textbox 1. ELP 

ELP trainings began in FY17. The training was 
based on a FY16 needs assessment which showed 
significant deficits in speaking and writing English. 
A writers’ workshop was organized and ELP 
materials were produced.  

The manual was reviewed by USAID and SC, 
together with ASPIRE staff. Two tools were 
created: a Facilitators’ Guide and a Participants’ 
Workbook. The content included activities such 
as: cluster training, peer work, and individual 
work sessions (for reflective practice).  

In Q2 of FY17, ASPIRE began pilot testing the ELP 
materials, with the first piloting conducted during 
expert training. A team of TTC lecturers, ASPIRE 
literacy POs, language specialists from the 
Ministry of Education Science and Technology 
(MoEST) and Malawi Institute  of  Education  
(MIE)  critically analyzed the materials. In addition, 
ASPIRE conducted trainings for cluster-based 
mentors/facilitators for ELP for the ten clusters 
that were sampled for testing the training 
materials.  

In Q3 of FY17, ASPIRE continued to test the ELP 
materials. The twenty facilitators comprising 10 
secondary and 10 primary school teachers 
(paired: one secondary teacher and one primary 
school teacher) conducted on-site trainings in the 
ten pilot clusters. The cluster-based trainings 
were followed by peer work and individual work 
sessions.  

In Q4, ASPIRE continued with the testing of the 
ELP training manuals with the aim of soliciting 
feedback from users on areas needing 
improvement before rolling out the course to 30 
clusters in the ASPIRE districts of Zomba, 
Machinga and Balaka. The ELP materials testing 
and monitoring visits culminated in the 
refinement of the materials.  
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2.2 Data collection procedure 

Data for this study was collected through the same English language proficiency test which was 
administered during the baseline study.  The test was administered to the same participants as those in 
the baseline study. The results from this test were used to establish the extent to which the teachers have 
acquired the English Language proficiency in terms of vocabulary, grammar, comprehension and 
composition writing for both implementing and control clusters.   

2.3 Data collection instrument 

The English language proficiency test had four sections that were aimed at measuring teachers’ proficiency 
in vocabulary, grammar, reading comprehension and composition writing.  The first section focuses on 
vocabulary in two parts, namely choosing closest meaning and circling best word. The second section is 
on grammar and had four parts: parts of speech, punctuation, question tags and changing statement into 
questions. The third section is about reading comprehension which comprised three different texts 
(narrative, descriptive and informative). The last section of the test is on composition writing, in which 
the participants were required to choose one composition question out of three.  See Annex B for tools. 

2.4 Data analysis 

The test was scored by language specialists using a marking scheme that had been developed in advance 
for all the sections. The data was then coded and the scores entered into SPSS. Preliminary analyses were 
done to assist in cleaning the data. The data was analyzed using SPSS. Queries were run to pinpoint 
language areas of strength and weakness. Comparisons of means tests were conducted to see if there 
were significant differences (where p <0.05) between the baseline and endline scores. Thus the results 
from this test were compared with the benchmarks established during the baseline to see if there are any 
significant gains in the teachers’ English language proficiency which could be attributed to the ELP 
intervention.  

2.5 Limitation of the study 

Lack of an experimental design.  Due to the nature of the intervention, this study did not use a true 
experimental design.  The treatment and control groups were not equal.  This is described further in the 
second limitation below.  In order to mitigate and still take useful information from the study, this study 
examines the treatment group and examines changes in statistical significance between baseline/ endline. 

Implementing simultaneously. The other limitation is that given the need to implement and conduct 
the evaluation simultaneously there were unexpected changes which affected the nature of the design.  
These included namely (1) originally the study meant that standards 1-3 would be included, but then 
SEGREM did not proceed w ELP; (2) the change in target group, the treatment group became the lowest 
performing teachers; therefore, the treatment and control were not equal (also relates to first limitation). 

See Annex A for DQA process and Ethics protocols. 

2.6 Characteristics of sample respondents 

Characteristics of respondents included: sex, class taught, location of the school, professional qualification, 
academic qualification, mode of training, number of years teaching English in teacher’s career, and number 
of years teaching English in the current class. Characteristic data is the same for baseline and endline data. 

2.6.1 Number of teachers per standard and by sex 

Table 1 below shows the number of teachers who took part in the proficiency test per standard and sex: 
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Table 1: Number of respondents by standard and sex. T = Treatment group, C = Control group. 

Sex Std 4 Std 5 Std 6 Std 7 Std 8              
T C T C T C T C T C 

Female 15 13 20 18 17 13 21 20 24 23 

Male 15 17 9 11 13 14 8 9   4 7 
Total 30 30 29 29 30 27 29 29 28 30 

 
Table 1 above shows that there were 291 respondents in total drawn from Standards 4 to 8. All classes 
were represented, with Standard 8 of the implementing schools registering the highest number.  In 
addition, the table shows that standards 5 to 8 had more female participants than male participants. 

2.6.2 Professional qualifications of teachers 

In this study, teachers were asked if they were officially qualified. Officially qualified teachers is defined as 
those teachers who have been certified by examination body and the Teaching Service. The results of 
this question showed that in implementing schools 146 sample teachers (standards 4-8) were qualified, 
while in the comparison schools 142 teachers were qualified while only 3 were not. Unqualified teachers 
were volunteer teachers recruited by the communities in an effort to minimize the problem of teacher 
shortage. 

Table 2: Teachers status regarding their professional qualification 

 Qualified Unqualified 

Treatment 146 0 

Control 142 3 

 

2.6.3 Academic qualifications of teachers 

Teachers were asked about their academic qualifications. The study showed that less than 1% of teachers 
from both implementing and comparison clusters have a diploma nor a bachelors’ degree. 

Nearly 96% of respondents from treatment clusters and 93.8% of respondents from control clusters have 
a Malawi School Certificate of Education (MSCE), which is the highest entry qualification into Teacher 
Training Colleges (TTCs).   

Only 3.1% teachers from treatment clusters and 5.9% teachers from control clusters had a Junior 
Certificate of Education (JCE). Previously, both JCE and MSCE holders were recruited for a teacher 
training program, but currently only MSCE holders are recruited. This explains why there were few JCE 
holders.  
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Table 3: Academic Qualification of Teachers 

 Treatment (%) Control (%) 

MSCE 95.9 93.8 

JCE 3.1 5.9 

Diploma 0.7 0.3 

Bachelors’ 0.3 0 

 

2.6.4 Teachers’ mode of training 

The study found that teachers who took the test were trained through various modes of training. Table 
4 below indicates number of teachers according to their mode of training.  

There were no significant differences in training between teachers in the treatment clusters and those in 
the control group, at baseline. The findings revealed that 44% of treatment teachers and 38% of control 
went through IPTE training mode; while the remaining 56% and 62% respectively went through different 
training modes. 

Table 4: Percentage of teachers according to mode of training 

Mode of teacher training  

Treatment Frequency (%) Control Frequency (%) 
ODL 22 26 
IPTE 44 38 
MIITEP 23 22 
MASTEP 2 2 
One -year training 5 5 
Two-year  training  4 5 

 
2.6.5 General teaching experience in English 

Teachers were asked to indicate how long they have been teaching English. Table 5 below shows the 
results. Over half of the respondents had an experience in teaching English of between 1 and 5 years and 
almost three-quarters (72%) have 10 years of experience or less.  
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Table 5: Number of teachers according to experience in teaching English 

Experience 

Frequency (%) 

1-5 years 57% 

6-10 years 21% 

11-15 years 6% 

16-20 years 8% 

21-25 years 6% 

26 -30 years 1% 

31 -35 years 0% 

CHAPTER 3:  FINDINGS OF THE STUDY 

3.1 Teacher performance  

Nearly 150 standard 4-8 teachers participated in the ELP intervention (i.e. are treatment group teachers) 
and were administered the English test (n=146).  The table below shows the range and the mean scores 
for these teachers prior to the intervention (pre) and after the intervention (post).   

Table 6: Changes in teacher performance 

 Mean score Min score Max score  

Pre- 
intervention 

55.23% 28% 76% 

Post- 
intervention 

60.97% 38% 82% 

 

The table above shows that the mean scores are higher than during the pre-test. The mean scores of the 
treatment group moved from 55.23% to 60.97%. A t-test was conducted to assess and confirm that the 
difference between pre and post scores was statistically significant1. 

In other words, there is a statistically significant difference in the average before and after scores of 
teachers who participate in the intervention. 

The minimum score moved from 28% to 38%, and the maximum score increased from 76% to 82%.  In 
other words, the lowest performing teacher improved 10 percentage points and the highest performing 
teacher also improved 6 percentage points. 

  

                                                 
1 There was a statistically significant increase in the test scores from pre-test (Mean=55.23, SD=10.147) to post-test (Mean=60.9, 
SD=9.956 and p<.0005). 
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3.2 Average English proficiency level performance of teachers 

The study sought to establish the level of proficiency for the teachers. Table 7 shows the results. 

Table 7: Average English proficiency level performance of teachers in the treatment group 

 Pre (#) Pre (%) Post (#)  Post (%) 

Not proficient (0-25%) 0 0.0 0 0.0 

Becoming proficient (26-50%) 42 14.43 22 7.56 

Average  proficient (51-75%) 98 33.67 111 38.14 

Advanced proficient (76-100%) 1 0.34 7 2.40 

 

The table generally shows that in the treatment group, teachers migrated from lower to higher English 
language proficiency levels. For instance, during the pre-test, there were 42 teachers in the becoming 
proficient level while during the post-test only 22 teachers had not migrated from this level. This means 
that due to the ELP intervention, 20 teachers moved from becoming proficient to the average proficient 
level, representing 48% of the teachers who moved to this higher proficient level. The table also shows 
that the number of teachers who in the advanced proficient level increased from 1 to 7. See figure next 
page. 

 

Figure 1. Proficiency level 
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3.3 Average performance of teachers according to the sub-skills tested 

The study examined teacher performance by sub skill. The table below shows the results. What is 
important to note is that while there were improvements in some sub skills this was not across the board. 

Table 8: Average performance of teachers according to sub skill  

 Pre Post 

Choosing  word with closest meaning 81.31 90.07 

Circling the best word 66.76 64.06 

Identifying parts of speech 69.52 57.67 

Giving meanings of phrasal verbs* 50.34 73.01 

Punctuation 62.90 58.49 

Question tags 47.31 50.55 

Changing statements into questions 41.17 37.33 

Reading comprehension 1 73.28 73.46 

Reading comprehension 2 53.79 51.03 

Reading comprehension 3 84.28 79.73 

Composition writing* 41.51 79.20 

* Indicates statistically significant, highlight indicates those that improved 

Figure 2. Average performance of teachers sub skills 
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The table (and associated figure) above shows that during the post-test, mean scores of teachers in the 
treatment clusters were higher in the sub-skills of choosing the closest meaning, giving meanings of phrasal 
verbs, question tags, reading comprehension 1 and composition writing than they were during the pre-
test. In the case of giving meanings of phrasal verbs verbs and composition writing were the differences 
significant (p.000).  

As is further discussed in the conclusion section, the results of the sub skills are not surprising.  What is 
most important to note is that the skills ASPIRE (and international experts) believe to be most relevant 
and important for teaching in English, are the sub skills that improved.  Furthermore, it is particularly 
noteworthy that composition improved, as this is an important sub skill for teachers (from 41.51 to 79.20).  

3.4 Teachers performance in the 20 clusters by characteristics 

The study investigated the performance of teachers by looking at different characteristics. The results are 
shown below. 

3.5.1 Teachers’ performance according to class 

Performance of teachers by class was also explored. The Table below shows the results. The lowest value 
or the pre test minimum is presented for each standard.  Similarly, the highest value or the pre test 
maximum is presented.  These values are comparable to the post test results for minimum and maximum.  
The associated figure examines the means. The table above shows that generally all classes in the treatment 
groups increased in the both their minimum and maximum scores and the mean scores. 

Table 9: Teachers’ performance according to class 

 Pre 

Min 

Pre 

Max 

Pre 

Mean  

Post 

Min 

Post 

Max 

Post 

Mean 

Standard 4 28 76 51 41 75 59 

Standard 5 38 70 54 38 77 55 

Standard 6 38 74 55 45 76 63 

Standard 7 35 73 58 42 80 63 

Standard 8 34 73 59 41 82 65 

 

A paired-samples t-test was conducted for the mean scores of all the classes in the treatment group to 
evaluate the impact of the intervention on teachers’ scores. In all standards with the exception of standard 
5 the increases were statistically significant2. Overall the statistics show that the majority of teachers made 
significant improvements in the English language proficiency due to the intervention. See figure below with 
mean scores presented.  

                                                 
2 For standards 4, 6, 7 and 8 there were statistically significant increases in the test scores from pre-test. For instance, for standard 
4, the mean score moved from 50.4 to 59.33; the SD moved from 11.929 to 9.442 and the p value was at .004.  For standard 6, 
the mean score moved from 54.81 to 63.03; the SD moved from 10.097 to 7.079 and the p value was at .002. For standard 7, the 
mean score moved from 57.82 to 62.90. However, the SD slightly moved down from 9.0144 to 9.855 but the p value was at .047. 
For standard 8, the mean score moved from 58.88 to 64.69; the SD moved from 9.756 to 8.839 and the p value was at .039. it 
was only for standard 5 where regardless of an increase in the mean score from 53.71 to 55.33, the SD had decreased from 8.418 
to 11.495 and the p value was at .501. 
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Figure 3. Teachers’ performance according to class (mean scores) 

 
 

3.5.2 Teachers’ performance by experience 

Data was disaggregated by years of experience.  The table below shows those with less than 5 years and 
those with more than five years experience.  This cut point was chosen because over half of teachers had 
less than five years of experience at baseline and it lent it self to an interesting analysis. 

Table 10: Average performance of teachers in sub skills according to experience 

 Less than 5 

Pre 

Less than 5  

Post 

More than 5 

Pre 

More than 5 

Post 

Choosing  word closest meaning 78 95 84 86 

Circling the best word 65 63 68 65 

Identifying parts of speech 66 56 72 59 

Giving meanings of phrasal verbs 48 74 52 72 

Punctuation 58 53 68 63 

Question tags 43 47 52 54 

Changing statements into questions 36 34 46 40 

Reading comprehension 1 75 75 71 72 

Reading comprehension 2 53 53 54 49 

Reading comprehension 3 84 82 84 78 

Composition writing 41 79 41 79 
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The table shows that teachers with less experience appear to demonstrate more improvement than 
teachers with more experience.  For example, in the sub skill chose the word, teachers with less 
experience improved from 78 to 95 percent, or a 17 percentage point increase.  On the other hand, 
teachers with more experience only improved from 84 to 86 percent, or a 2 percentage point increase.  
While teachers with more experience started off performing higher, they tend to have fewer gains.  

Another example is giving meaning of phrasal verbs; teachers with less experience increased from 48 to 
74 percent, or 26 percentage points whereas teachers with more experience increased from 52 to 72 
percent or 20 percentage points. This appears to be the trend across the sub skills (even in small cases) 
and in the exception where the skill does not improve or drops, the less experienced teachers drop less 
(see for example punctuation). 

3.5.3 Teachers’ performance according to sex 

Data was also disaggregated by sex. The table below shows the results.  

Table 11 Average performance of teachers in sub skills according to sex 

 Female 

Pre 

Female  

Post 

Male 

Pre 

Male 

Post 

Choosing  word with closest meaning 78 96 83 86 

Circling the best word 65 66 68 68 

Identifying parts of speech 67 56 71 60 

Giving meanings of phrasal verbs 50 71 50 75 

Punctuation 61 54 64 62 

Question tags 42 44 51 52 

Changing statements into questions 39 33 43 40 

Reading comprehension 1 73 74 72 73 

Reading comprehension 2 55 50 53 52 

Reading comprehension 3 87 82 83 77 

Composition writing 41 78 42 80 

 

In the pre-test females out performed males in reading comprehension 1, 2, and 3 and whereas males 
outperformed females in all other sub-skills with the exception of giving meaning to phrasal verbs in which 
case both groups were equal.  However, the differences in the mean scores of male and female were only 
significant in the sub-skill punctuation (p.05). 

In the post test, females outperformed males in reading comprehension 1 and 3 and choosing word with 
closest meaning whereas males outperformed females in all other sub skills.  However, none of the 
differences in the mean scores of male and female were statistically (p.05). 
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3.5.4 Teachers’ performance by location (rural or urban) 

The study further analyzed teachers’ English language proficiency by location. The table below shows the 
results.  

Table 12: Average performance of teachers according to location 

 Pre Post 

Urban 54 65 

Rural 55 61 

 
Generally, teachers performed better in the post test than in the pretest. An independent-samples t-test 
was conducted to compare the post-test scores for rural and urban teachers. The results showed that 
there was no significant difference in scores for urban teachers (M=65.03, SD=8.462) and rural teachers 
(M=60.57, SD=9.994). The p value was at .122. 
 
3.5.5 Teachers’ performance by class and sub-skill – Treatment 

For the treatment group too, the performance of teachers by class and sub-skill was investigated in this 
study and the table below shows the findings. 

Table 13: Average performance of teachers by class and sub-skill 

 
 Test Standard 

  
4 5 6 7 8 

Choosing  word with closest meaning 
Pre 81 78 80 85 82 

Post 85 81 81 87 86 

Circling the best word 
Pre 61 66 66 71 70 

Post 61 60 66 66 66 

Identifying parts of speech 
Pre 65 65 68 71 78 

Post 56 57 59 56 61 

Giving meanings of phrasal verbs 
Pre 48 49 45 48 61 

Post 74 67 75 74 76 

Punctuation 
Pre 60 61 51 66 75 

Post 59 48 58 57 71 

Question tags 
Pre 33 47 44 49 63 

Post 49 42 51 57 54 

Changing statements into questions Pre 42 36 41 45 42 
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 Test Standard 

  
4 5 6 7 8 

Post 31 30 44 41 41 

Reading comprehension 1 
Pre 66 75 80 77 70 

Post 70 72 78 72 77 

Reading comprehension 2 
Pre 52 52 63 52 52 

Post 52 50 54 47 53 

Reading comprehension 3 
Pre 75 90 90 81 86 

Post 77 78 84 74 86 

Composition writing 
Pre 37 40 41 45 42 

Post 76 68 81 85 86 

 
Generally, the means for teachers in all classes in the post test was greater than the pre-test in most of 
the sub-skills. For all classes, the means were greater in some sub-kills; notably choosing words with 
closest meaning, giving meanings of phrasal verbs and composition writing. However, there were losses 
in some sub-skills like changing statements to questions and identifying parts of speech.  

CHAPTER 4 CONCLUSION AND RECOMMENDATIONS 

4.1 Conclusion 

This study aimed at assessing the impact of the ELP training on primary school teachers in standards 4 to 
8 in Balaka, Zomba and Machinga districts. The specific objective of the study was to compare baseline 
and endline results including across the sub-skills and to test to determine if there were any statistically 
significant differences which could be attributed to the ELP intervention. 
 
The main finding of the study was that the ELP intervention had a positive effect on the level of English 
language proficiency among teachers in the treatment group. For instance, the minimum score for the 
treatment group increased by 10% after the intervention and the maximum score went up by 6%. Again 
the mode of the treatment group went up from 53% during the pre-test to 59% during the post-test.  

In addition, a paired-samples t-test conducted for the treatment group to evaluate the impact of the 
intervention on teachers’ scores showed a statistically significant increase in the test scores from pre-test 
(Mean=55.23, SD=10.147) to post-test (Mean=60.9, SD=9.956 and p<.0005). The eta squared statistic 
(.15) indicated a large effect size.  

Again, the results showed that in the treatment group, teachers migrated from lower to higher English 
language proficiency levels. For instance, during the pre-test, there were 42 teachers in the becoming 
proficient level while during the post-test only 22 teachers had not migrated from this level. This means 
that due to the ELP intervention, 20 teachers moved from becoming proficient to the average proficient 
level, representing 48% of the teachers who moved to this higher proficient level. The number of teachers 
who were in the advanced proficient level also increased from 1 to 7. 
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Post-test, mean scores of teachers in the treatment clusters were higher in the sub-skills of choosing the 
closest meaning, giving meanings of phrasal verbs, question tags, reading comprehension 1 and composition 
writing than they were during the pre-test. In the case of giving meanings of phrasal verbs verbs and 
composition writing were the differences significant (p.000).  

The results of the sub skills are not surprising.  What is most important to note is that the skills ASPIRE 
(and international experts) believe to be most relevant and important for teaching in English, are the sub 
skills that improved.  Furthermore, it is particularly noteworthy that composition improved, as this is an 
important sub skill for teachers (from 41.51 to 79.20).  

Furthermore, the results showed that that generally teachers of all the targeted classes except for standard 
4 had increased mean scores during the posttest as compared to the pretest; a paired-samples t-test 
conducted for the mean scores confirmed the significance of the results.  

The results also showed that the differences in the mean scores of male and female were only significant 
in the sub-skill punctuation (p.05). This meant that sex of the teachers did not have a substantial impact 
on the outcome of the ELP intervention. There are greater gains for teachers with less experience than 
those with more experience (i.e. five years and over) 

An independent-samples t-test conducted to compare the post-test scores for rural and urban teachers 
showed that there was no significant difference in scores for urban teachers (M=65.03, SD=8.462) and 
rural teachers (M=60.57, SD=9.994). The p value was at .122. This meant that location of the teachers did 
not affect how they benefited from the intervention. 
 

4.2 Recommendations 

• RECOMMENDATION 1 There are English Language deficits (as detected in previous 
assessments), therefore there is a need for an ELP intervention. 
 

• RECOMMENDATION 2 The ELP intervention had positive effects, and therefore should be 
implemented for improved English language skills of teachers. Consider targeting newer less 
experienced teachers for greater effects. 

 
• RECOMMENDATION 3 There remain some sub skills that require further refinement of 

materials and training in order to improve results (although the most important did improve). 
 

• RECOMMENDATION 4 The duration of the ELP was short (3 sessions for 2 days and 2 
sessions of 1 day), more training is required.  More coaching should be considered. 

 
• RECOMMENDATION 5 Future research in the form of a true experimental design would 

provide more substantial evidence. 
 

• RECOMMENDATION 6 Future research should examine the link between improved teacher 
ELP and student performance.  

 
• RECOMMENDATION 7 If the ELP intervention is replicated in other contexts a similar 

approach should be employed in terms of development of materials, manuals and training plans.  
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Annex A. DQA and Ethics Protocol 

 

Data quality assurance 

 
Several steps were taken to ensure that the data is of high quality: 

• The instrument was piloted. 
• The enumerators were trained on field procedures and guidelines 
• Field monitors monitored the enumerators 
• Teachers were given identification codes to make their class and school known for easy 

verification if need be 
• Once the data collection instruments were finalized, the codebook was prepared. The codebook 

provides a comprehensive description of the contents and layout of the data that are entered into 
a computer for analysis.  

• Any changes made on the data were documented to simplify error checking. 
• Once data were entered, basic quality assurance measures will be taken. For instance we shall 

ensure that data in spreadsheets are lined up in their proper columns. We will also check for any 
missing, impossible, or anomalous values. One way to do this will be to sort data fields and check 
for discrepancies. We will also perform basic statistical summaries, such as means, and standard 
errors. Where we will perform data transformations for analysis, we will compare the statistical 
summaries before and after transformation to ensure no mistakes were made during 
transformation. 

• We will also look for outliers to identify potential data contamination. All outliers identified will 
be flagged for further investigation. 

 

Ethics protocol 
 

• Enumerators were trained on ethical concerns to be observed when administering the 
instrument. 

• Appropriate permissions were obtained to undertake research from gate keepers (DEMs and 
PEAs)  

• Obtained informed written consent from the participants.  
• Provided information regarding the purpose, intent, motivation, sponsoring organizations, 

potential use of data, and methods of data collection to the participants. 
• Participants were assured of total confidentiality. As such they did not write names on the 

instruments but rather were given identification codes  

• The information collected is used only for the intended purpose of the study 
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Annex B. Tools 

 

 

 

ENGLISH PROFICIENCY PRE-TEST AND POST-TEST TOOL 

Time allowed: 2 hours                                               Date: ___________________________ 

Instructions  

1. Complete the blank spaces below with relevant information. 

2. DO NOT write your name. 

3. This paper contains _____ pages, please check. 

4. The paper contains four sections. Answer all questions from Sections A, B and C and 
one question from Section D. 

District __________________________ Zone _______________________________________ 

Cluster_______________________________________________________________________ 

School name___________________________________________________________________ 

Standard _____________________________________________________________________ 

Urban/Rural __________________________________________________________________ 

Sex    _________________________________________________________________________ 

Qualified/Unqualified __________________________________________________________ 

Academic qualification _________________________________________________________ 

Mode of training ______________________________________________________________ 

Years teaching English _________________________________________________________ 

Years teaching English in current class ____________________________________________ 

Starting time_______________________Submitting time___________________________ 

Took the English Language Proficiency pre-test:  Yes                 No                

 

Attended English Language Proficiency trainings:  Yes                 No   

If attended the English Language Proficiency trainings, tick the units which you were trained 
in:           
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Unit  1  
Unit  2   
Unit 3  
Unit 4  
Unit 5  

 

 

Part A: Vocabulary (25 marks) 

For questions 1-10, choose the correct word that has the CLOSEST MEANING to the 
underlined word. 

1) We will permit them to come in the morning. 
A. ask 
B. allow 
C. send 
D. tell 

 
2) Taonga faced many hurdles before he got selected to secondary school. 

A. opportunities 
B. chances 
C. challenges 
D. advantages 

 
3) Asiyatu was anxious to know about her test results. 

A. eager 
B. courageous 
C. unsure 
D. doubtful 

 
4) Lucius Banda is a renowned musician in Malawi.  

A. popular 
B. distinguished 
C. celebrated 
D. infamous 

 
5) Kondwani always drops in to see his uncle on the way home from church. 

A. visits 
B. walks by 
C. waves 
D. leaves 

 
6) After class we must hustle to the football pitch for practice.  
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A. walk 
B. busy 
C. hurry 
D. dance 

 
 
 
 

7) We have beautiful meandering rivers in our country. 
A. struggling 
B. flowing 
C. bending 
D. wandering 

 
8) After the rains died down I walked to the market to buy vegetables.  

A. increased 
B. stopped 
C. calmed 
D. continued 

 
9) I do appreciate the trust that you have in me. 

A. truth 
B. love 
C. faith 
D. hatred 

 
10) The estate owner gave Mathero a loan to buy some farm implements. 

A. produce 
B. seeds 
C. tools 
D. food 

 
For questions 11 to 25 circle the BEST WORD to fit the gap in each of the following 
sentences. 

 
11) A teacher has to be organised as her work involves meeting _____________________. 

A. problems 
B. responsibilities 
C. challenges 
D. deadlines 

 
12) Miss Kanthumba enjoys teaching in rural areas because she finds the _________________ 

stimulating. 
A. traffic 
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B. environment 
C. application 
D. opportunity 

 
 
 
13) It’s important to understand other peoples’ cultures so that you don’t cause 

______________in your school.  
A. offence 
B. problem 
C. disaster 
D. behavior 

 
14) If someone looks at me straight in the eye without __________________ I tend to think he is 

honest.  
A. yawning 
B. sighing 
C. blinking 
D. sniffing 

 
15) Jane and Jake are not a family but business ______________________ and are intending to 

diversify their businesses. 
A. delegates 
B. customers 
C. associates 
D. officers 

 
16) Your body _________________________ usually gives other people information about how 

you really feel. 
A. appearance 
B. impression 
C. language 
D. relationship 

 
17) This week’s assembly was ________________________ on Wednesday. 

A. provided 
B. run 
C. conducted 
D. held 

 
18) When writing a business letter, make sure that addressee’s job __________________ is  

correct. 
A. name 
B. type 
C. title 
D. description 
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19) If you are ____________ in attending the Zonal Reading Competition, please let me know as 

soon as possible. 
A. pleased 
B. sure 
C. interested 
D. concerned 

 
20) The Primary Education Adviser is writing to _______________________ the CPD workshop 

for upper primary teachers this week. 
A. conform 
B. confer 
C. confine 
D. confirm 

 
21)  _____________________, I’ll check if the District Education Manager is in the office. 

A. Keep on  
B. Hold on 
C. Go on  
D. Stay 

 
22) I’m _______________________________ the head teacher is in a meeting. 

A. worried 
B. afraid 
C. concerned 
D. frightened 

 
23) You should speak to parents of your learners _________________________ . 

A. slowly 
B. kindly 
C. politely 
D. carefully 

 
24) Don’t make careless jokes in the classroom as you may be __________________________ 

A. mistaken 
B. misunderstood 
C. misplaced 
D. misguided 

 
25) It was decided to _________________________ the meeting until after lunch. 

A. finish 
B. hold 
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C. adjourn 
D. interrupt 

 
 
 
Part B: Grammar (20 marks) 
 
For questions 26 to 29 write the correct answer for each of the item provided. 
 
26) Analyse the following sentence using the identification approach:  
 
Example  
 
Sentence: Chisomo was going to church alone 
 
Item                 Identification                           Function 
A. Chisomo       noun                                             subject of the verb 
B. was                             auxiliary verb                               helping the main verb 
C. going   verb                                               expressing action  
D. to   preposition                                    showing direction 
E. church    noun                                              object of the verb 
F. alone                                    adverb                                            modifying verb 
 
 
Sentence: This is a new book. 
 
Item     Function 
G. This   _______________  __________________________ 
H. is    _______________  __________________________ 
I. a    _______________  __________________________ 
J. new   _______________  __________________________ 
K. book   _______________  __________________________ 
 
 
27) Write the MEANING of the underlined phrasal verb as used in the following sentences.  

 
A. You need to give upsmoking otherwise yourlungs will be damaged. ___________________ 

B. In this school we knock off at 3:00 PM. __________________________________________ 

C. My younger sister finally got over her sickness. ____________________________________ 

D. I came across my bicycle that was stolen last year at the market. _______________________ 

E. The doctor advised the blood pressure patient to cut down on salty foods intake. __________ 
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28) PUNCTUATE the following sentence.  

 
Dont you understand what Im saying shouted his father get down at once! 
__________________________________________________________________ 

 
___________________________________________________________________ 

 
 

29) Complete each sentence below with an appropriatequestion tag. 
 
A. I’m the head teacher of this school, _____________________________________________? 

B. We’ll go to the market this afternoon, ___________________________________________? 

C. My mother has no car, _______________________________________________________? 

D. We ran to school this morning, ________________________________________________? 

E. We do not go to school on Saturday, ____________________________________________? 

30) Change the following statements into questions.  

Example 

Statement:I will go to the stadium. Question: Will you go the stadium?  

1. Statement: Khama could have given his brothers the cows.  

Question: _____________________________________________________________________ 

2. Statement: They bought fruit at the market.  

Question: _____________________________________________________________________ 

3. Statement: You are not buying stolen property. 

Question: _____________________________________________________________________ 

4. Statement: We have been waiting for his arrival.  

Question: _____________________________________________________________________ 

5. Statement: She would like to find a job.  
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Question: _____________________________________________________________________ 

 
 
Part C: Reading Comprehension (15 marks) 
 
Read the following paragraph to answer questions 31-34.  
 
Hare was very popular with the other beasts who all claimed to be her friend, but one day she heard 
the hounds approaching and hoped to escape them with the help of her many friends. “What are 
friends for,” she asked herself, “if not to help out in time of need?” Furthermore, most of her 
friends were big and brave, so at least one should be able to help. First she went to the horse, and 
asked him to carry her away from the hounds on his back. But he declined, stating that he had 
important work to do for his master. “I feel sure,” he said, “that all your other friends will come to 
your assistance.” She then approachedthe bull, and hoped that he would repel the hounds with his 
horns. The bull replied: “I am very sorry, but I have an appointment with a lady. However, I feel 
sure that our friend the goat will do what is needed.” The goat, however, feared that his back might 
be harmed if he carried Hare. The ram, he felt sure, was the proper friend to ask for assistance. 
SoHare went to the ram and told him the case. The ram replied: “Another time, my dear friend. I 
do not like to interfere on thisoccasion, as hounds have been known to eat sheep as well as hares.” 
The hare then asked, as a last hope, the calf, who regretted that he was unable to help her. He did 
not like to take the responsibility upon himself, as so many others had declined the task. By this 
time the hounds were quite near, so the hare had to take to her heels. Luckily, she escaped. 
 
(Adapted from: http:/www.education.vic.gov.au/documents/school)  
 
Questions 
 
31) The hare was confident she would find a friend to help for all the following reasons except:  

A. She knew she was popular.  
B. She assumed friends were there to help.  
C. Most of her friends were big and strong.  
D. Her friends had promised help whenever she needed it.  
E. She had a wide range of friends.  

 
32) A suitable moral for this story would be:  

A. A friend in need is a friend indeed.  
B. Never rely on your friends in a time of crisis.  
C. Popularity does not mean friendship.  
D. Friendship does not exist among animals.  
E. In a time of crisis you discover who your true friends are.  

 
 33) What was the order of animals the hare approached? 

A. bull, horse, ram, goat, calf 
B. goat, bull, cow, sheep, horse 
C. horse, bull, goat, sheep, cow 
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D. horse, bull, goat, ram, calf 
 

34) The goat refused to assist the hare because 
A. He was not big enough and brave 
B. He had an appointment with a lady 
C. He did not want to interfere on the present occasion 
D. He was afraid that his back might be harmed 

 
 
 
Read the passage below and answer questions 35-38 that follow. 
 
Among the predatory dinosaurs, few flesh-eaters were bigger, faster and nastier than the "tyrant 
lizard" of popular imagination, the Tyrannosaurus Rex. At least, that is what we have been led to 
believe.  
 
Now research suggests that, far from being the fastest of dinosaurs, Tyrannosaurus Rex, whose 
ferocious reputation has fascinated generations of schoolchildren, was in fact a cumbersome 
creature with a usual running speed of twenty-five kilometers an hour. This is a mere snail's pace 
compared with modern animals such as the cheetah.  
 
Unlike some of the predators of today's African savannah, which can change direction almost 
immediately, the dinosaur would have had to turn slowly or risk tumbling over. And while a human 
can spin forty-five degrees in a twentieth of a second, a Tyrannosaurus would have taken as much 
as two seconds, as it would have been hampered by its long tail. Thankfully, however, all its prey, 
such as triceratops, would have been afflicted with the same lack of speed and agility.  
 
The findings were reached after researchers used computer modelling and biomechanical 
calculations to work out the dinosaur's speed, agility and weight. They based their calculations on 
measurements taken from a fossil dinosaur representative of an average Tyrannosaurus and 
concluded the creatures probably weighed between six and eight tonnes.  
 
Calculations of the leg muscles suggest that the animal would have had a top speed of forty 
kilometres an hour, which is nothing compared to a cheetah’s one hundred kilometres an hour. It 
is sobering to reflect, though, that an Olympic sprinter runs at about thirty-five kilometres an hour, 
not sufficient to outrun a Tyrannosaurus, should Man have been around at that time!  
(Adapted from http:/www.education.vic.gov.au/documents/school)  
 
Questions 
 
35) Being known as the fastest of dinosaurs means Tyrannosaurus Rex:  

A. wore shoes 
B. was a quick moving creature 
C. was a hunting machine 
D. was the most ferocious of dinosaurs 
E. None of these 
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36) In turning, a Tyrannosaurus would have been hampered by:  

A. its weight 
B. its bulky leg muscles 
C. its overall size 
D. its tail length 
E. All of the above 

 
 
37) The overall theme of the passage is:  

A. Because it was cumbersome, Tyrannosaurus Rex was lucky to survive 
B. Tyrannosaurus Rex’s speed and agility were still superior to those of other dinosaurs 
C. Tyrannosaurus Rex’s fierce reputation is now laid to rest 
D. Compared to modern predatory animals, Tyrannosaurus Rex was slow and cumbersome 
E. None of these 

 
38) Which of the following is faster than a Tyrannosaurus?  

A. Olympic sprinter 
B. Cheetah 
C. Snail 
D. All of the above 
 

 
 
Read the passage below and answer questions 38-42that follow. 

It is breakfast time. You have been looking forward to eating a nice ripe banana ever since you 
woke up. Just when you reach for the delicious piece of fruit on your counter, you see something 
that makes you much less hungry: a swarm of fruit flies! 

Fruit flies are tiny insects that are attracted to ripe or rotting fruits and vegetables. The flies not 
only eat the fruit, they also lay their eggs there. A single fruit fly can lay up to 500 eggs on the 
surface of a piece of fruit. Within eight days, the fruit flies that hatch from these eggs are full adults 
that can then lay their own eggs. As you can see, what might start out as a small fruit fly problem 
can become very large very quickly. 

Although there is a chance fruit flies can carry germs on to your food, this is not very likely. Fruit 
flies are annoying, but they probably will not hurt you. Because they are such a nuisance, however, 
most people want to get rid of these pesky bugs as quickly as possible. Some people use pesticide 
sprays on the fruit flies. Although this will kill the flies, it will also spread harmful poison all over 
your kitchen. Luckily, there is also a completely safe way for you to get rid of fruit flies in your 
house.  

The first step is for you to remove all fruits or vegetables from your kitchen. Store these items in 
sealed containers. Clean up any spilled juice or bits of food that might be on the floor. Take out 
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the trash and empty the bin. Wash any dirty dishes. Doing all of these things will stop new fruit 
flies from finding food or places to lay their eggs.  

Next, make a trap to catch all of the remaining fruit flies in your house. First, fill a small bowl with 
a few tablespoons of vinegar. Then, put a piece of very ripe or rotting fruit into the vinegar. Cover 
the bowl very tightly with a sheet of plastic wrap and poke a few very small holes in the wrap with 
a fork. If all goes according to plan, the flies will enter the trap through the holes but will be unable 
to fly back out. This trap will catch all of the remaining fruit flies. You can either kill these flies 
or release them outdoors.  

Fruit flies can be a pest, but they do not have to make you crazy. With a little effort, you can get 
existing flies out of your house and prevent new ones from taking over your kitchen. 

(Adapted from: http://englishforeveryone.org/PDFs/5_Fruit_Fly_Fix_Free_Sample.pdf) 

Questions 
 
39) What are fruit flies?  
 
______________________________________________________________________________ 
 
 
40) Where can you find fruit flies?  

A. by the lake 
B. in the kitchen 
C. near the latrine 
D. None of the above.  

 
41. How long does it take for a fruit fly to become an adult?  

A. five days 
B. seven days 
C. eight days 
D. ten days 

 
 
42. The following are the steps in making a trap to catch fruit flie except: 

A. fill a small bowl with a few tablespoons of vinegar 
B. put a piece of a very ripe or rotting fruit into the vinegar 
C. cover the bowl very tightly with a sheet of plastic 
D. pork a few large hole is the wrap with a fork 
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SECTION D: COMPOSITION WRITING (40 marks)  

Write a composition on ONE of the following questions. Your composition should be between 
200 and 250 words. 

Write a composition on ONE of the following questions. Your composition should be between 200 
and 250 words. 

1. Write a speech that you would make during a press conference, either in support or 
against the motion: It is better to preserve our environment than to destroy it.  

 
2. Imagine there are no textbooks at your school that your learners can use for reading. 

Write a folktale that you would use as a read aloud if you are in lower primary or for 
learners to read if you are in upper primary. 

3. Write an original story titled “The most memorable day” 
______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________ 
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END OF PAPER 
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Introduction 

The USAID-funded Girls’ Empowerment through 
Education and Health Activity (ASPIRE) delivered 
improved educational achievement for girls in 
upper primary and secondary schools in Balaka, 
Machinga and Zomba districts through an 
approach that combined evidence-based 
strategies for effective teaching of foundational 
academic skills in the context of gender-sensitive 
learning environments, and proven, socially-
driven approaches to positively change social 
norms and behaviors influencing girls’ retention.  

In 2016, ASPIRE became a recipient of funds from 
a new initiative of the U.S. President's Emergency 
Plan for AIDS Relief (PEPFAR).  PEPFAR’s 
Determined, Resilient, Empowered, AIDS-Free, 
Mentored and Safe (DREAMS) initiative was 
created to provide an opportunity to reduce new 
HIV infections among vulnerable Adolescent 
Girls and Young Women (AGYW) by promoting 
positive sexual health behaviors, increasing their 
access to sexual and reproductive health 
services, and creating an enabling environment 
for AGYW by supporting caregivers, addressing 
harmful community norms and practices, and 
creating safe spaces for AGYW in schools and in 
communities. 

DREAMS funding allowed for the expansion of 
the ASPIRE Activity into Zomba District (original 
districts were only Balaka and Machinga).  The 
DREAMS funding focused specifically on Machinga 
and Zomba districts.  DREAMS funding provided 
for an expansion and deepening of PEPFAR 

funded interventions, as well as the introduction 
of new DREAMS-specific interventions.  Key 
among these was the funding of school block 
grants to create safe and healthy school 
environments, preventing school dropout and 
keeping girls in school.   

During the 2016-2017 academic year, ASPIRE 
distributed block grants to 65 secondary schools 
and 125 primary schools in Machinga and Zomba.  
Each of the selected secondary schools received 
a total of $3,200. Each of the 125 selected 
primary schools received funds amounting to 
$1,500.   

All primary schools received the same package: 
support to mothers groups (MGs) to produce 
sanitary pads (all start up materials for 
production of pads, sewing machine and other 
supplies as needed); school uniforms; basic water, 
sanitation and hygiene (WASH) supplements (e.g. 
hand washing soap); outreach training and bicycle 
transport for MGs to support orphans and 
vulnerable children (OVCs) at highest risk of 
leaving school; and scholastic materials (pens, 
copy books, and student supplies for all students 
in selected schools).  

Grant support to secondary, schools, however, 
allowed schools to select from a menu of 
activities and items that could be supported 
through the grants.  As a result, the  block grants 
led to a broad range of support and resulting 
impact in ASPIRE’s secondary schools.   
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ASPIRE in collaboration with the schools (head 
teachers, female teachers, parent-teacher 
association and bursars), Education District 
Managers and officials from the  South East 
Education Division (SEED) developed a block 
grants implementation menu. The menu guided 
schools on activities and items that could be 
supported through the grants. The school 
selected areas of support based on their specific 
needs. The schools then developed budgets that 
enabled ASPIRE to disburse funds to them.  

The menu for secondary schools included: 

 Bursaries (School fees) 
 School uniforms 
 School shoes 
 Scholastic materials 
 Basic WASH supplements  e.g. Soap 
 Outreach support (Procurement of 

Bicycles) for mothers groups 
 Sanitary pad production training and start 

up materials 
 Supporting mothers groups with Income 

Generating Activities. 
 Feeding Program Supplements 

 

ASPIRE conducted trainings for the schools on 
how to manage the block grants funds, including 
following of recommended procurement 
procedures. ASPIRE guided the teachers and 
school community representatives on how to 
select the grant’s beneficiaries.  

The schools identified OVCs through a school 
based committee which comprises of 1) Deputy 
Head Teacher 2) Bursar/Accounts Officer 3) 
Form Teachers 4) Student Counselor 5) PTA 
Chairperson or his delegates 6) MG 
Chairpersons 7) Head boy/girl and the process 
was led by the head teacher.  

Across Machinga and Zomba districts, 2,350 
secondary learners benefited from the bursaries 
provided through the block grants, 61% of which 
went to girls. 

This publication highlights a select number of 
secondary schools in Machinga and Zomba 
districts, and describes the support that the 
DREAMS block grant provided to the school.  
Together, these selected profiles show the 
breadth of support and resulting benefit from the 
DREAMS-funded block grants. 

 



Machinga District 
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CHILIMBA CDSS 
ASPIRE Block Grant Recipient School  

School Information 

District:  Machinga 

T/A:    Mposa 

Established: 2016 

Enrolment:  18 learners  
  (90 B; 90 G ) 

Proprietorship: Government 

Key Players 

H/T:      Nyarai Hamela 

D/HT:   Dainamic Kamanga 

PTA Chair:  Jackson Green 

Support Team 

MG Chairperson:    Marrium  
  Makuche 

Female Role Model: Jacquireen  
  Kalonga  

Village Headman:  VH Gumbala 

 

 

Grant Impacts 
Working closely with the 
community The school’s 
procurement committee used 
the grant to pay for school 
fees, purchase new school 
uniforms for students as well 
as outfitting classrooms with 
more learning materials.  
Additionally, the school 
utilized the grant to buy lab 
equipment, desks and chairs 
to help improve the learning 
environment for all students. 
Efforts were made to ensure 
that much of the expenditure 
benefited girls, with a special 
effort made to use funds to 
purchase sanitary supplies for 
adolescent girls attending the 
school.  

Other ASPIRE-driven 
Impacts 
The introduction of SHDs 

and referral systems at the 
school has increased 
learners’ access to health 
care services. 

 Learners’ attendance has 
increased with the support 

that was provided to the 
school.  

OVC girls now have the 
required school basic needs 
such as uniforms and 
scholastic materials 
including sanitary pads.  

Challenges 
There is still inadequate 

financial support when 
compared to number of 
needy students. Even for 
many who had school fees 
covered the learners 
continued to struggle to 
afford other school supplies, 
For this reason, the 
program could not take the 
learners to completion of 
their secondary education. 

 Participants in the IGS 
training for MG said that 
the training was too short 
to be effective. 

Recommendations 
There is a need for 

continued ASPIRES grant 
funding, Ideally the school 
would like an increase in 
funds to more fully meet 
the needs of learners. 

Girls were the major beneficiaries of the ASPIRE block grants, here adolescent 
girls receive sanitary pads paid for through the block grant. 
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CHIMWANKHWAZI PRIMARY SCHOOL 
ASPIRE Block Grant Recipient School  

School Information 

District:  Machinga 

T/A:    Nkula  

Established: 1994 

Enrolment:  511 learners  
  (238M;273F) 

Proprietorship: Roman Catholic  
  Church  

Key Players 

H/T:      Charity Banda  

D/HT:   Joseph Chipoya  

PTA Chair:  Esnala Masamba  

Support Team 

MG Chairperson:     Mrs Siwiti  

Female Role Model: Mrs Maulidi  

Village Headman:   Masanjala  

 

 

Grant Impacts 
Through the block grant, the 
school was able to purchase 
and distribute school 
uniforms to OVC girls and 
boys. The grant was also 
utilized to purchase teaching 
and learning resources that 
made the teaching and 
learning process more 
effective. In an effort to 
ensure improved girls’ 
hygiene, ASPIRE distributed a 
sewing machine to the 
school’s Mother Group as a 
resources for sewing re-
usable sanitary pads for needy 
adolescent girls at the school. 
The pads are being distributed 
for free to the needy girls 
whilst at the same time  being 
sold at a relatively low price 
to girls and other women in 
the communities.  
 

Other ASPIRE-driven 
Impacts 
 ASPIRE empowered the 

school to construct its 
own girls’ changing room. 

 Through distribution of 
buckets, ASPIRE 
improved school WASH. 

 Learners benefited from 
the HIV & AIDS assembly 
talks. 

 

Challenges 
 Mothers groups are still 

facing challenges as they 
try to encourage dropout 
girls to return to school. 
Dropout girls and their 
parents are reluctant. 

 There are only 9 teachers 
for over 500 learners. 

 

Recommendations 
 Implementing partners 

should consider re-
sensitizing communities 
on the re-admission 
policy including the 
importance of girls’ 
education in general. 

 Development partners 
should continue to 
advocate for and fund 
hiring of qualified 
teachers. 

 

Na block grants beneficiaries posing in their new uniforms 
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CHINDUZI PRIMARY SCHOOL 
ASPIRE Block Grant Recipient School  

School Information 

District:  Machinga 

T/A:                Sitola 

Established: 1972 

Enrolment:  1144 learners  
  (548M;596F) 

Proprietorship: CCAP 

Key Players 

H/T:      Worried  
 Chizingamayiwe 

D/HT:   Kalonga Simoko   

PTA Chair:  Arthur Nanyanga  

Support Team 

MG Chairperson:     Rose Chikwete  

Female Role Model: Ellen Fisi 

Village Headman:   Chipamba  

 

Grant Impacts 
Through the grants initiative, 
the school purchased a sewing 
machine which is being used 
as a resource for sewing re-
usable sanitary pads for needy 
adolescent girls at the school. 
The school, through its 
Mothers Group, is also using 
the machine to sew uniforms 
which are sold to families of 
boys and girls at the school. 
This as an important income 
generating activity. The school 
also used part of the grant to 
purchase a bicycle in order to 
ease movement of Mother 
Group members from one 
village to another in their 
continued efforts to make 
sure that all school-going girls 
are indeed enrolled and 
attending school.  This has 
contributed to increased 
enrollment at the school  

 
Other ASPIRE-driven 
Impacts 
 Training of teachers on 

code of conduct has 
improved teachers’ 

discipline. 
 Through distribution of 

buckets, ASPIRE 
improved WASH at the 
school. 

 Establishment of YLMs 
and reading centers has 
improved learners’ ability 
to read and write . 

 

Challenges 
 Not all teachers were 

trained on code of 
conduct. 

 Reading center facilitators 
were not trained on how 
to properly manage the 
reading centers. 

 

Recommendations 
 Implementing partners 

should consider providing 
additional Code of 
Conduct training and 
management orientation 
to reading center 
facilitators. 

 Development Partners 
should consider extending 
these successful ASPIRE 
activities. 

A sample sanitary pad that Mother Group members at Chinduzi Primary are 
producing.. 
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LIWONDE CDSS 
ASPIRE Block Grant Recipient School  

School Information 

District:  Machinga 

T/A:    Sitola 

Established: 2001 

Enrolment:  644 learners   

Proprietorship: Government 

Key Players 

H/T:      Frank Nangwale 

D/HT:   Gaudencia Macholowe 

PTA Chair:  Chisale chilombe 

Support Team 

MG Chairperson:    Violet Mlenga 

Village Headman:  Mlonga 

 

Grant Impacts 
The grant provided  school 
fees and uniforms including 
shoes as well as other 
scholastic materials to OVC 
learners. Funds were also 
used to provide girls with 
sanitary pads. Using the block 
grant to help provide 
learners, especially girls, with 
needed supplies and help with 
fees has helped decrease the 
overall dropout rate and 
helped learners attend the full 
school session. It had also 
assisted the back to school 
campaigns for girls who could 
not previously attend due to 
their being unable to afford 
uniforms, materials and fees.  

 
Other ASPIRE-driven 
Impacts 
 Money has been spent to 

improve WASH facilities 
and training of learners in 
improved WASH 
application. 

 Teacher have been 
trained to  give learners 
life skills lessons 
improvement. 

 Mother groups are sewing 
re usable sanitary pads 
which they provide to the 
OVC. 

 

Challenges 
 Health officials were not 

cooperative with the 
referrals leading to 
problems for learners 
accessing services through 
clinics. 

 

Recommendations 
 The school and health 

clinics needs to work 
together more closely to 
ensure that OVC are able 
to access services 
effectively.  

 

Namandanje CDSS block grants beneficiaries posing in their new uniforms 

Training of MG members on production of re-usable sanitary pads. 
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LIWONDE SECONDARY SCHOOL 
ASPIRE Block Grant Recipient School  

School Information 

District:  Machinga 

T/A:    Sitola 

Established: 1980 

Enrolment:  405 learners  

Proprietorship: Government 

Key Players 

H/T:      P.S Benson 

D/HT:   C.L.N Gwaba 

PTA Chair:  F. Kalamabo 

Support Team 

MG Chairperson:    Mrs Makhole 

Female Role Model: Grace  
            Chimwendo 

Village Headman:  Saiti 

 

Grant Impacts 
The grant provided mother 
groups with a funding to start 
business to support 
themselves and OVC. They 
have supported so far 25 
OVC with school fees and 
other scholastic materials. 
The money from block grants 
was also used to procure  
emergency sanitary pads for 
the girls which helps in 
keeping girls in school 
 

Other ASPIRE-driven 
Impacts 
 The Mother Support 

groups are sewing 
reusable sanitary pads 
that they provide to the 
girls. 

 OVC girls now have the 
required school basic 
needs such as uniforms 
and scholastic materials 
including sanitary pads. 

 

Challenges 
 Mother groups are 

supporting the OVC but 
at a lesser extent due to 
restrictions of funds. 

 

Recommendations 
 The school to consider 

alternative ways of 
supporting the OVC. 

 

Namandanje CDSS block grants beneficiaries posing in their new uniforms 

Sample of a sanitary pad that was produced  by Mother Group members at 
Liwonde CDSS.. 
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JOHO PRIMARY SCHOOL 
ASPIRE Block Grant Recipient School  

School Information 

District:  Machinga 

T/A:                Nsanama 

Established: 1932 

Enrolment:  1325learners  
  (692M;633F) 

Proprietorship: CCAP 

Key Players 

H/T:      Brenard Ntalimanja  

D/HT:   Juliana Kantuzi  

PTA Chair:  Patricia Makiseni  

Support Team 

MG Chairperson:     Edith Doyce 

Female Role Model: Ethel Mthiwa 

Village Headman:   Joho   

 

Grant Impacts 
Upon receipt of the block 
grant, Joho Primary school 
utilized funds to buy learning 
materials (notebooks, pens 
and pencils) for needy girls 
and boys at the school. 
Additionally, the school used 
part of the grant to purchase 
a sewing machine which is 
being used by Mothers’ 
Group members to sew re-
usable sanitary pads which are 
then distributed for free to 
adolescent needy school girls. 
In an effort to promote 
sanitation, the school also 
purchased water buckets 
which were placed in 
classrooms and near girls’ 
latrines. As a result, learners 
are now able to drink safe, 
treated water from the 
buckets purchased through 
the block grants initiative.  

 

Other ASPIRE-driven 
Impacts 
 Training of teachers on 

code of conduct has 
improved teachers’ 
discipline. 

 Aspire increased HIV & 
AIDS knowledge amongst 
learners through assembly 
sessions and talks on 
SHDs and HIV & AIDS. 

 Communities have been 
motivated by ASPIRE to 
construct girls’ changing 
rooms at the school . 

 

Challenges 
 The girls’ latrine being 

constructed by the 
school’s community is still 
under construction. 

 

Recommendations 
 The School’s PTA needs 

to ensure completion of 
the girls’ latrine and 
mobilize resources for 
construction of additional 
girls’ latrines at the school 
and in other schools. 

Joho school utilized the grant to buy water buckets for improved WASH at the school. 
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MALUNDANI CDSS 
ASPIRE Block Grant Recipient School  

School Information 

District:  Machinga 

T/A:    Nyambi 

Established: 1997 

Enrolment:  186 learners  
  (107 B; 79 G ) 

Proprietorship: Government 

Key Players 

H/T:      A.O. Tembo 

D/HT:   M.N. Nkusang’ombe 

PTA Chair:  Mr. Makunganya 

Support Team 

MG Chairperson:    Mai Dick 

Female Role Model: Mai Roseby  
  Steven 

Village Headman:  VH Nyambi 

 

 

Grant Impacts 
The school’s procurement 
committee, working closely 
with community and district 
level groups used the grant to 
pay for school fees, buy 
school uniform and other 
teaching and learning 
materials including sanitary 
pads. Additionally, the school 
utilized the grant to boost an 
already existing school feeding 
program which was initiated 
by the school’s Mothers 
Group. Part of the grant was 
also used to boost small scale 
income generating activities 
by the Mothers Group.  
Generally, the grant’s majority 
beneficiaries were girls.  
 

Other ASPIRE-driven 
Impacts 
 Introduction of SHDs and 

referral system at the 
school has increased 
learners’ access to health 
care services. 

 Learners’ attendance has 
increased with the support 
that was provided to the 

school’s already existing 
feeding program. 

 Food supplements have 
enabled learners to be able 
to attend study circles. 

OVC girls now have the 
required school basic needs 
such as uniforms and 
scholastic materials 
including sanitary pads.   

Challenges 
 Inadequate support as 

compared to number of 
needy students. Even for 
those that got the school 
fees, the program could not 
take the learners to 
completion of their 
secondary education. 

The grant was too fixed. It 
did not allow to buy real 
needs for school e.g a 
printer. This left the 
educators feeling like they 
lacked the ability to follow 
through on the upgrading 
processes started under the 
grant.  

Recommendations 
There is a need for 

increased mentorship for 
female learners. 

 Engaging the 
Education Division to 
consider allocation of 
female teachers to 
the school  

School feeding program has allowed girls and boys at Malundani CDSS to have more 
study time after knocking off from formal classes. 
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MAYERA PRIMARY SCHOOL 
ASPIRE Block Grant Recipient School  

School Information 

District:  Machinga 

T/A:                Ngokwe 

Established: 1969 

Enrolment:  1323learners  
  (683M;640F) 

Proprietorship: Roman Catholic  

Key Players 

H/T:      Charles Chuma  

D/HT:   Samson Misunje  

PTA Chair:  Tawanda Misunje  

Support Team 

MG Chairperson:     Estery Black 

Female Role Model: Kenifa Sambo  

Village Headman:   Muwawa  

 

Grant Impacts 
Through the block grants 
initiative, the school 
purchased a sewing machine 
which is being used to 
produce re-usable sanitary 
pads for needy adolescent 
girls at the school. In addition, 
the school utilized part of the 
grant to purchase materials 
for materials used to make 
the sanitary pads. The school 
also used the grant to 
purchase a bicycle in order to 
increase mobility of Mother 
Group members as they 
travel from one village to 
another to encourage all 
school-age girls to enroll and 
attend school.  Finally, in an 
effort to improve the teaching 
and learning process, the 
school purchased and 
distributed learning materials 
(pens, notebooks & pencils) 
to vulnerable girls and boys at 
the school.  

Other ASPIRE-driven 
Impacts 
 Aspire increased 

knowledge of SRH, HIV & 
AIDS including amongst 
learners . 

 Through distribution of 
buckets, ASPIRE 
improved WASH at the 
school. 

 Supplementary readers 
have improved learners’ 
reading and writing 
fluency . 

 

Challenges 
 Parents are still reluctant 

to send adolescent girls to 
school as they claim that 
girls’ education is no 
longer important . 

 

Recommendations 
 Implementing partners 

should consider 
conducting community 
sensitization meetings 
focusing on importance of 
girls’ education. 

Some of the learners that benefitted through the ASPIRE Block grants at Mayera school. 
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MBENJERE SECONDRY SCHOOL 
ASPIRE Block Grant Recipient School  

School Information 

District:  Machinga 

T/A:    Liwonde  

Established: 2003 

Enrolment:  527 learners  
  (258M;269F) 

Proprietorship: Government 

Key Players 

H/T:      A.C. Namkumba 

D/HT:   Maurice Mhango 

PTA Chair:  K. Ndindi 

Support Team 

MG Chairperson:    M. Mkasala 

Female Role Model: C. Malemia 

Village Headman:  V.H. Nkhuna 

 

Grant Impacts 
The school’s procurement 
committee with support from 
the community structures 
used the grant to pay for 
school fees, buy school 
uniform and other teaching 
and learning materials 
including sanitary pads. 
Additionally, the school 
utilized the grant to boost an 
already existing school feeding 
program which was initiated 
by the school’s Mothers 
Group. Part of the grant was 
also used to boost small scale 
income generating activities 
by the Mothers Group.  
Generally, the grant’s majority 
beneficiaries were girls.  

Other ASPIRE-driven 
Impacts 
Introduction of SHDs and 
referral system at the school 
has increased learners’ 
access to health care 
services. 
Learners’ attendance has 
increased with the support 
that was provided to the 

school’s already existing 
feeding program. 
Food supplements have 
enabled learners to be able 
to attend study circles. 
OVC girls now have the 
required school basic needs 
such as uniforms and 
scholastic materials including 
sanitary pads. 

Challenges 
Inadequate support as 
compared to number of 
needy students. Even for 
those that got the school 
fees, the program could not 
take the learners to 
completion of their 
secondary education. 
The grant brought a 
dependency syndrome on 
the parents/guardians. 

Recommendations 
There is a need for increased 
role modelling and 
mentorship for female 
learners. 
Engaging the Education 
Division to consider 
allocation of female teachers 
to the school. 

Girls posing with SMC members during the handover ceremony of the grant to 
Mbenjere CDSS. 
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MPILANJALA CDSS 
ASPIRE Block Grant Recipient School  

School Information 

District:  Machinga 

T/A:    Mchinguza 

Established: 2003 

Enrolment:  174 learners 

Proprietorship: Government 

Key Players 

H/T:      Blessings Moyo 

D/HT:   None 

PTA Chair:  Mr Chisale Chilombe 

Support Team 

MG Chairperson:    Violet Mlenga 

Village Headman:  Mlonga 

 

 

Grant Impacts 
Using funds from the ASPIRE 
grant the Machinga district 
school started a feeding 
program to retain learners. 
The result has been a decline 
in both absenteeism and an 
increase in overall retention 
of students. The success of 
the feeding program especially 
has led to sustained support 
from the community allowing 
it to continue after the end of 
the grant. OVC learners were 
also supplied with uniforms 
and other scholastic materials. 
  

Other ASPIRE-driven 
Impacts 
 Increased use of Macheza 

cards and life skills classes 
has raised awareness of 
Sexual Reproductive 
health among learners and 
in the wider community. 

 Learners are able to 
access family planning and 
HTS services through 
school health days and 
referrals. 

 The readmission policy 
has increased enrollment 
in the school. 

 

Challenges 
 Health  and Education 

policies on SRH do not 
align well which causes 
confusion and means that 
many learners do not to 
access some services at 
the school. 

 

Recommendations 
 School and health policies 

need to aligned more 
closely so that learners 
are able to navigate them 
more effectively.  

 

Some of the girls that benefitted school uniforms through the block grants initiative. 
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NAMITOSO PRIMARY SCHOOL 
ASPIRE Block Grant Recipient School  

School Information 

District:  Machinga 

T/A:                Liwonde  

Established: 1996 

Enrolment:  618 learners  
  (303M;315F) 

Proprietorship: LEA  

Key Players 

H/T:      Mackson Khaneni  

D/HT:   Evance Saidi 

PTA Chair:  Yobe Masamba  

Support Team 

MG Chairperson:     Nelifa Chikaonda  

Male Champion:      Damiano Pathela  

Village Headman:   Mgomba  

 

Grant Impacts 
After ASPIRE’s successful 
disbursement of the grant, 
Namitoso school purchased a 
sewing machine which is being 
used to sew re-usable sanitary 
pads for needy adolescent 
girls at the school. The 
school, through its Mother 
Group, is also using the 
machine to sew uniforms 
which are sold to both boys 
and girls at the school. This 
provides lower cost uniforms 
for children and is an income 
generating activity for 
mothers. The school also 
used part of the grant to 
purchase a bicycle in order to 
ease movement of Mother 
Group members as they 
travel from one village to 
another in their continued 
efforts to ensure all school-
age girls are indeed in school.  
Furthermore, the school 
purchased and distributed 
learning materials and soap 
for needy adolescent girls and 
boys.  

Other ASPIRE-driven 
Impacts 
 Supplementary readers 

have improved learners’ 
reading and writing 
fluency. 

 Through distribution of 
buckets, ASPIRE 
improved WASH at the 
school. 

 After-school health clubs 
have increased learners’ 
HIV & AIDS including 
SRH knowledge. 

 

Challenges 
 Early marriages within the 

catchment areas still 
common. 

 Girls’ are still dropping 
out of school as they are 
pressured into casual 
labor by parents. 

 

Recommendations 
 ASPIRE should consider 

conducting community 
sensitization meetings 
focusing on importance 
and benefits of both girls’ 
education and delayed 
marriage. 

A bicycle and a sewing machine that Namitoso school has benefitted from ASPIRE.es 
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NGOKWE CDSS 
ASPIRE Block Grant Recipient School  

School Information 

District:  Machinga 

T/A:    Ngokwe 

Established: 2003 

Enrolment:  229 learners   

Proprietorship: Government 

Key Players 

H/T:      Mr Goloka 

D/HT:   Mr Mphunthu 

PTA Chair:  Mr Maulana 

Support Team 

MG Chairperson:    Mrs Thomas 

Female Role Model: Hawa Malinda 

Village Headman:  Mwakanjira 

 

 

Grant Impacts 
The grant money was used to 
start a feeding  program 
which has successfully 
reduced absenteeism at the 
school by helping learners 
access quality nutrition that 
they may not have out side of 
school. It was also used to 
provide school uniforms and 
other scholastic materials to 
the orphaned and other 
vulnerable children. The 
mother groups started under 
the ASPIRE project started 
farming with the grant they 
were given. They managed to 
pay school fees for 12 girls 
from the proceedings they 
made from selling rice. 
 

Other ASPIRE-driven 
Impacts 
 Increased referrals helped 

learners access medical 
and social support 
service. 

 Life skills training has 
equipped learners with 
knowledge on how to 
prevent early pregnancy 
and STIs. 

 The academic 
performance of girls has 
increased due to 
increased self esteem 
through life skills. 

 

Challenges 
 There are few female 

teachers at the school, 
hence some girls still lack 
motivation. 

 

Recommendations 
 MoEST should consider 

transferring female 
teachers to the school. 

Namandanje CDSS block grants beneficiaries posing in their new uniforms 

Girls that have benefitted through school uniforms at Ngokwe CDSS. 
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PUTEYA CDSS 
ASPIRE Block Grant Recipient School  

School Information 

District:  Machinga 

T/A:    Chamba 

Established: 1996 

Enrolment:  368 learners  
  (189M;179F) 

Proprietorship: LEA 

Key Players 

H/T:      Dyton Chitseko 

D/HT:   Konzekani Ackim  

PTA Chair:  Andrew Gabriel 

Support Team 

MG Chairperson:    Gladys  
  Kambanga  

Female Role Model: Scholastica  
  Kaole 

Village Headman:  Puteya  

 

Grant Impacts 
The school’s procurement 
committee with support from 
the community used the grant 
to pay for school fees, buy 
school uniforms, buy sanitary 
pads, and purchase teaching 
and learning materials. 
Additionally, the school’s MG 
benefitted from a sewing 
machine. ASPIRE trained them 
on how to sew low cost, re-
usable sanitary pads and 
uniforms to support children 
and generate income. Just like 
in other schools, the majority 
of beneficiaries were girls.  

 
Other ASPIRE-driven 
Impacts 
 Introduction of school 

health and a school 
referral system has 
increased learners’ access 
to health care services. 

 Learners’ attendance has 

increased with the 
support that was 
provided to the school’s 
already existing feeding 
program. 

 Most vulnerable girls now 
have the required school 
basic needs such as 
uniforms, scholastic 
materials and sanitary 
pads. 

 

Challenges 
 The long distances being 

travelled by girls from 
their homes reduces their 
participation in school. 

 

Recommendations 
 MoEST and other 

development  partners 
should consider 
constructing a girls’ hostel 
at the school. 

 

Thanks to the Block Grants initiative, Puteya CDSS girls are now motivated to work hard. 
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NSANAMA PRIMARY SCHOOL 
ASPIRE Block Grant Recipient School  

School Information 

District:  Machinga 

T/A:                Nsanama 

Established: 1970 

Enrolment:  2877 learners  
  (1354M;1523F) 

Proprietorship: Roman Catholic   

Key Players 

H/T:      Solomon Natabu  

D/HT:   Josephat Martin   

PTA Chair:  Joseph Waliya  

Support Team 

MG Chairperson:     Ellen Amin  

Female Role Model: Lines Faki  

Village Headman:   Saidi  

 

Grant Impacts 
Using the block grant, 
Nsanama MG members 
purchased a bicycle which, 
among other things, is being 
used by community members 
to promote enrollment and 
attendance of girls. Through 
the grants initiative, the 
school also purchased a 
sewing machine which is being 
used to sew re-usable sanitary 
pads for needy adolescent 
girls at the school. Prior to 
the use of the machine, MG 
members were trained by 
ASPIRE to production the re-
usable sanitary pads. Also, the 
school purchased learning 
materials (pens, notebooks & 
pencils) for learners in an 
effort to both improve 
students learning and reduce 
financial barriers to attending 
and participating in school.  
 

Other ASPIRE-driven 
Impacts 
 Establishment of Auntie/

Agogo club has ensured 
that teen mothers are in 
school. 

 There was a reduction of 
harmful cultural practices 
following orientation of 
traditional leaders. 

 ASPIRE’s support to train 
S4-S8 teachers to deliver 
literacy lessons has 
improved learners’ 
reading and writing skills. 

 Supplementary readers 
have improved learners’ 
reading. 

 

Challenges 
 There are still reported 

cases of harmful cultural 
practices including early 
marriages and 
pregnancies.  

 

Recommendations 
 Implementing partners 

should consider 
conducting other 
community sensitization 
meetings to reduce 
cultural practices which 
are harmful to girls’ 
education. 

Some of the girls that have benefitted from the ASPIRE block grants at Nsanama 
school. 



Zomba District 
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LUNTHA CDSS 
ASPIRE Block Grant Recipient School  

School Information 

District:  Zomba 

T/A:    Mwambo 

Established: 2012 

Enrolment:  400 learners   

Proprietorship: Roman Catholic 

Key Players 

H/T:      SR Magarita  
 Kamangrire 

D/HT:   J.P. Mlenga 

PTA Chair:  J. Tebulo 

Support Team 

MG Chairperson:    Effie   
           Chang’ambika 

Village Headman:  Sumali 

 

 

Grant Impacts 
The school used the grant 
primarily to  provide school 
fees, uniforms and other 
scholastic materials for the 
orphaned and other 
vulnerable children in the 
community who struggle to 
afford school.  Additionally, 
some funds were used to 
purchase cooking utensils for 
the school feeding program. 
This program provided 
needed meals to many 
learners which they often did 
not get outside of school, in 
turn the program reduced 
absenteeism and improved 
retention as students came to 
school assured of a meal.  
 

Other ASPIRE-driven 
Impacts 
 The grant helps drive  

hygiene and sanitation at 
the school through 
increase WASH trainings. 

 MGs received sewing 
machines that they use to 
make reusable sanitary 
pads for girls in the 
community. 

 The profit earned by the 
MGs was used to help 
sustain the feeding 
program at the school. 

 
Challenges 
 Learners who received 

financial help in paying 
their school fees remain 
unable to pay for school 
without the help of the 
grant at this time.  

 

Recommendations 
 There is need to referral 

the learners to the other 
services available in their 
district. 

Namandanje CDSS block grants beneficiaries posing in their new uniforms 

Learners such as these have progressed well in class through the block grants 
initiative. 
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MAGOMERO CDSS 
ASPIRE Block Grant Recipient School  

School Information 

District:  Zomba 

T/A:    Chikowi 

Established: 1989 

Enrolment:  306 learners  
  (142 G; 164 B) 

Proprietorship: Catholic 

Key Players 

H/T:      McDonald Kadewere 

D/HT:   Joseph Chinangwa 

PTA Chair:  Ronex Kabade 

Support Team 

MG Chairperson:    Agnes Chifisi  
  Magareta 

Female Role Model: Innocencia  
  Kajawa  

Village Headman:  VH Jiya 

 

Grant Impacts 
The school’s procurement 
committee with support from 
the community structures 
used the grant to pay for 
school fees, buy school 
uniform and other teaching 
and learning materials 
including sanitary pads. 
Additionally, the school 
utilized the grant to boost an 
already existing school feeding 
program which was initiated 
by the school’s MG Part of 
the grant was also used to 
boost small scale income 
generating activities by the 
MG.  Generally, the grant’s 
majority beneficiaries were 
girls.  
  

Other ASPIRE-driven 
Impacts 
 Introduction of SHDs and 

referral system at the 
school has increased 

learners’ access to health 
care services. 

 Learners’ attendance has 
increased with the 
support that was 
provided to the school.  

 Improved quality of 
education i.e. increased 
pass rate. 

 High retention of 
students and a reduction 
in absenteeism.  

Challenges 
 Fewer boys than girls 

were reached. 
 Need for continued 

support to pay fees for 
learners who cannot do 
so without ASPIRE 
support. 

 Recommendations 
 ASPIRE should have 

considered including boys 
in the block grants 
initiative. 

The school has utilized part of the grant to support an already existing 
school feeding program. 
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NAMING’AZI CDSS 
ASPIRE Block Grant Recipient School  

School Information 

District:  Zomba 

T/A:    Malemia 

Established: 2010 

Enrolment:  144 learners   

Proprietorship: C.C.A.P 

Key Players 

H/T:      Richard Matola 

D/HT:   Bernadetta Sapanga 

PTA Chair:  T.E Salama 

Support Team 

MG Chairperson:  Mary Nikisi 

Female Role Model: Margret  
  Kaunda 

Village Headman:  Matande 

 

Grant Impacts 
The primary focus of the 
school in spending the grant 
was to provide fees for the 
orphaned and other 
vulnerable children. This was 
done with the aim of 
decreasing absenteeism and 
increasing overall retention of 
students.  
 

Other ASPIRE-driven 
Impacts 
 MGs were formed and 

trained to provide 
guidance and counselling 
to the girls. 

 Life skills training helped 
in minimizing drop outs 
due to early pregnancies. 

 

Challenges 
 Some of the block grants 

beneficiaries are unable to 
continue with education 
without further financial 
aid as their parents/
guardians are too poor to 
support them. 

 

Recommendations 
 There need to be more 

linkages between grant 
funded services and other 
social services in the 
district.  

Namandanje CDSS block grants beneficiaries posing in their new uniforms 

Some of the girls that benefitted from the school block grants at 
Naming’azi CDSS. 
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NAMISONGO CDSS 
ASPIRE Block Grant Recipient School  

School Information 

District:  Zomba 

T/A:    Mwambo 

Established: 1992 

Enrolment:  328 learners   

Proprietorship: Government 

Key Players 

H/T:      Lyold Majliru 

D/HT:   Charles Mweneghajue 

PTA Chair:  W Twaya 

Support Team 

MG Chairperson:    Mrs Mateyu 

Female Role Model: Abigail  
  Makowa 

Village Headman:  Kumisuku1 

 

 

Grant Impacts 
In an effort to reduce 
absenteeism the Namisongo 
school opted to use the 
money from the ASPIRE grant 
to provided  fees for 
orphaned and other 
vulnerable children. The 
money paid for school fees 
and other items needed by 
students, including school 
uniforms, who could not 
afford to pay for them. 
Learners who received help 
with school fees were absent 
less often and their overall 
academic performance 
improved as a result.  
 

Other ASPIRE-driven 
Impacts 
 Teacher have been 

trained to deliver life skills 
education to students on 
a variety of topics. 

 Learners are accessing 
social and health services 
with ease through the 
referrals. 

 

 Challenges 
 Boys are feeling left out as 

most initiatives focuses 
more on girls. 

 

Recommendations 
 ASPIRE should try to 

incorporate boys as well 
as girls in the health clubs 
and other activities so 
that the boys do not feel  
left out. 

Namandanje CDSS block grants beneficiaries posing in their new uniforms 

Mother group members at Namisongo CDSS have provided 
OVC girls with school uniforms. 
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NSALA CDSS 
ASPIRE Block Grant Recipient School  

School Information 

District:  Zomba 

T/A:    Chikowi 

Established: 1992 

Enrolment:  300 learners   

Proprietorship: Government 

Key Players 

H/T:      Andrew Tsoka 

D/HT:   Mr L. Lipinje 

PTA Chair:  Mrs Namuona 

Support Team 

MG Chairperson:    Mrs Mateyu 

Female Role Model: Abigail  
  Makowa 

Village Headman:  Kwipululu 

 

 

Grant Impacts 
Funds from the grant were 
used to start MGs and income 
generating activities to help 
OVC afford to pay for school 
expenses. The rest of the 
grant was used to pay for 
those orphans and vulnerable 
children who could not pay 
for school fees and other 
academic supplies themselves. 
 

Other ASPIRE-driven 
Impacts 
 MGs were given training 

to help provide guidance 
and counselling to the 
girls. 

 Life skills training has 
helped to minimize drop 
outs due to early 
pregnancies. 

 

Challenges 
 Without continued 

funding from block grants 
parents are unable to 
continue supporting some 
learners to poverty. 

 

Recommendations 
 There need to be more 

linkages made between 
social and health services 
in the district to help 
OVC access care. 

SMC members at Nsala CDSS during  a handover ceremony of the block 
grant at the school. 
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NSONDOLE CDSS 
ASPIRE Block Grant Recipient School  

School Information 

District:  Zomba 

T/A:    Mtumanji 

Established: 1998 

Enrolment:  200 learners   

Proprietorship: C.C.A.P 

Key Players 

H/T:      Mr Chipata 

D/HT:   Aaron kauze 

PTA Chair:  E. Kadewere 

Support Team 

MG Chairperson:  Mrs Yasini 

Female Role Model: Anita Sawali 

Village Headman:  Ponda 

 

Grant Impacts 
The grant was used mainly to 
provide school fees and funds 
to purchase academic supplies 
for the orphaned and other 
vulnerable children. It also 
helped boost the income 
generating activity of local 
mother groups which were 
partially funded by the grant 
 

Other ASPIRE-driven 
Impacts 
 Assembly talks helped in 

disseminating information 
about prevention and 
treatment HIV as well as 
other sexual reproductive 
health messages. 

 Referrals have enabled 
learners to access both 
social and health services 

 ASPIRE brought together 
all school stakeholders 
helping them to work 
together as a team. 

 

Challenges 
 Some learners are still 

uncertain about how to 
access services and 
hesitant to get referrals. 

 

Recommendations 
 There needs to be 

training and outreach to 
increase awareness of the 
referral system.  

Namandanje CDSS block grants beneficiaries posing in their new uniforms 

Through the block grants initiative, mother group members have boosted an already 
existing school feeding program at Nsondole  CDSS. 





U.S. Agency for International Development  
1300 Pennsylvania Avenue, NW  

Washington, D.C. 20523  
Tel.: (202) 712-0000  
Fax: (202) 216-3524  

www.usaid.gov  
 

December 2018 



 

ASPIRE Final Report Annexes  85 

ASPIRE Success Story Compilation 
 



Girls’ Empowerment through  
Education and Health Activity 
(ASPIRE) 
 

SUCCESS STORY COMPILATION 
 

This publication is made possible by the support of the American People 
through the United States Agency for International Development (USAID). 
The contents of this publication are the sole responsibility of Save the 
Children and do not necessarily reflect the views of USAID or the United 
States Government.  

SUPPORTING 
GIRLS TO 
ACHIEVE 



Cover Photo Credit: Save the Children 



Girls’ Empowerment through  
Education and Health Activity 
(ASPIRE) 
 

SUCCESS STORY COMPILATION 
 

 

SUPPORTING  
GIRLS TO  
ACHIEVE 

Cooperative Agreement No. AID-612-A-15-00001  

This publication is made possible by the support of the American People through the United States Agency for 
International Development (USAID). The contents of this publication are the sole responsibility of Save the 
Children and do not necessarily reflect the views of USAID or the United States Government. 





ASPIRE  |  SUCCESS STORY COMPILATION                1 

Introduction 

The USAID-funded Girls’ Empowerment through 
Education and Health Activity (ASPIRE) delivered 
improved educational achievement for girls in 
upper primary and secondary schools in Balaka, 
Machinga and Zomba districts through an 
approach that combined evidence-based 
strategies for effective teaching of foundational 
academic skills in the context of gender-sensitive 
learning environments, and proven, socially-
driven approaches to positively change social 
norms and behaviors influencing girls’ retention.  

For four years, beginning in December 2014, 
ASPIRE supported upper primary and secondary 
students in 536 primary schools and 81 
secondary schools.  ASPIRE worked to improve 
reading skills for girls in upper primary school 
(standards 4-8), increase the adoption of positive 
sexual and health-care seeking behaviors among 
youth ages 10-19, and to decrease key structural 
and cultural barriers to education for girls ages 
10-19.  This included a focus on improving water, 
sanitation, and hygiene (WASH) facilities and 
practices at schools including construction of 84 
pit latrines and 98 urinal cubicles in 43 prioritized 
primary schools. 

Originally focused just on Balaka and Machinga 
districts, ASPIRE extended into Zomba with the 
receipt in 2016 of funds from a new initiative of 
the U.S. President's Emergency Plan for AIDS 
Relief (PEPFAR).  PEPFAR’s Determined, 
Resilient, Empowered, AIDS-Free, Mentored and 
Safe (DREAMS) initiative was created to provide 

an opportunity to reduce new HIV infections 
among vulnerable Adolescent Girls and Young 
Women (AGYW) by promoting positive sexual 
health behaviors, increasing their access to sexual 
and reproductive health services, and creating an 
enabling environment for AGYW by supporting 
caregivers, addressing harmful community norms 
and practices, and creating safe spaces for 
AGYW in schools and in communities. 

The DREAMS funding focused specifically on 
Machinga and Zomba districts.  DREAMS funding 
provided for an expansion and deepening of 
PEPFAR funded interventions, as well as the 
introduction of new DREAMS-specific 
interventions, including school health clubs, 
school health days (SHDs), school block grants, 
and establishment of a school-based referral 
system.     

This compilation of selected success stories from 
across the three districts highlights the important 
outcomes and impact of ASPIRE’s work over the 
past four years.  The stories are organized by 
district, and further identified with the funding 
source most closely affiliated with the work 
described.  ASPIRE had three main funding 
sources from USAID: Basic Education funding, 
PEPFAR funding, and WASH funding.  



 



Balaka District 
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Mary Mwamadi, a standard 7 English teacher at Ngwangwa 
Primary School, teaches classes where the number of 
students reach as high as 142. In her classroom, there are 
learners sitting on the floor, and there are inadequate 
books.  These conditions make teaching difficult.   
 
“The teaching of vocabulary and comprehension was hard at 
first,” she explained. “I used to tell my learners meanings of 
words or ask them to guess without providing them with an 
environment for guessing. Reading lessons were taught in a 
traditional approach – read and answer questions in the 
book.” 
 
Mary is one of the 4,978 upper primary teachers trained in 
advanced literacy skills instruction by the USAID ASPIRE 
Activity.  ASPIRE’s continuing professional development 
training focused on strategies and approaches for teaching 
advanced literacy skills to learns in upper primary grades, as 
well as classroom management strategies such as handling 
large classrooms.  Training was complemented by coaching.  
Ninety-five percent of teachers received coaching each year. 
 
Despite the number of learners in her classroom, total 
attention is drawn, and efforts are made by learners to 
respond to activities. Her students actively participate and 
are willing to learn and read.  She credits the ASPIRE 
training with providing her the skills and motivation to 
manage the task of teaching so many learners. 
 
“I have been in the teaching profession for over twenty 
years but the recent trainings in skills for advanced reading 
and English Language Proficiency have motivated me to 
teach better.” 

BASIC EDUCATION SUCCESS STORY 

CONFIDENT TEACHERS BETTER ENGAGE 
STUDENTS 

Teachers utilize 
improved skills in large 
classroom management 

“I have been in the teaching 
profession for over twenty 
years but the recent trainings in 
skills for advanced reading and 
English Language Proficiency 
have motivated me to teach 
better.” 

 

— Mary Mwamadi, 
 English teacher at Ngwangwa 

Primary School 

Mary Mwamadi delivering a 
lesson . 

Photo Credit: ASPIRE Activity 
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A school is not a standalone institution, but relies on the 
community for continued support and supervision. This is 
why it is important to have a school community that is 
equipped with skills for the development of the school, in 
order to sustainable ensure the school is environment is 
healthy and safe for all learners.   
 
With the aim of promoting girls’ education, ASPIRE trained 
different community stakeholder groups in the three target 
districts on their roles and responsibilities to children’s 
education in their community, and specific strategies and 
approaches for rendering their support and services. 
 
Mangombo Primary School, in Chiendausiku zone, is one of 
the schools in which ASPIRE trained school-community 
members, including their leaders, to take a leading role in 
championing development activities at their school.  In an 
enthusiastic response, the community structures led by 
Group Village Head (GVH) Kwitanda have constructed 
urinals for boys and girls, constructed toilets, and plan to 
construct more of these together with a school block.  
 
Through this plan, the community has molded 278,000 
bricks and is in the process of soliciting more support from 
the council to complete the construction work of the 
school-block and other structures at the school. GVH 
Kwitanda has also mobilized alumni of the school to help 
with the renovation of the old school blocks. 
 
Apart from addressing the challenge of limited classroom 
blocks, the community has also embarked on a project to 
support impoverished learners who poorly perform at 
school due to lack of scholastic materials and other school 
basic necessities. The school-committees mobilized its 
members to contribute MWK100 each per month to go 
towards helping needy leaners. Through this special needs 
fund, so far, the committee managed to buy uniforms for 
eight learners and supported others with writing materials. 
  
GVH Kwitanda had this to say, “ASPIRE has contributed to 
the community understanding of the importance of 
education and this has empowered community leaders in 
leading several initiatives towards promoting education and 
health development activities at this school.”  

PEPFAR SUCCESS STORY 

MOBILIZED COMMUNITIES MAKE A 
DIFFERENCE 

Community structures  
build school and latrine 
blocks  

“ASPIRE has contributed to the 
community understanding of 
the importance of education 
and this has empowered com-
munity leaders in leading sever-
al initiatives towards promoting 
education and health develop-
ment activities at this school.” 

 

— GVH Kwitanda  

Mr. Amin and Mr. Ngwira (right) 
captured while supervising the 
construction work at the site. 

Photo Credit: ASPIRE Activity 
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Initiation camps for adolescent girls and boys entering young 
adulthood are important cultural traditions in Malawi.  These 
camps, however, were often negatively affecting children’s 
school attendance.  Children were reporting late for lessons at 
the start of the new academic year because they were delayed 
in the camps by the cultural ceremonies. After circumcision, 
many children were not treated with modern medicine, 
causing some to miss school while their wounds healed.   
 
Mustafa Kamabalame is a cultural initiator who hails from 
Naungu Village, Traditional Authority Sitola, in Machinga 
district. Mustafa has a wide area of operation, spanning Balaka, 
Machinga and Mangochi districts. He is well known by parents 
and guardians as a cultural initiator who employs good modern 
ways of initiating children in the rite of passage, while 
promoting education.  Since 2015, USAID’s ASPIRE Activity 
has worked with cultural initiators like Mustafa, to promote 
best practices and reduce harmful cultural practices affecting 
girls and boys education.   
 
This support included initial orientations, monitoring of 
initiation camps by senior traditional chiefs and district 
initiation counselors with ASPIRE support, and in subsequent 
years review meetings and ongoing monitoring.  During this 
time, ASPIRE’s support focused on the timing of the camps 
session to avoid collision with school calendar; sanitation, 
hygiene and heath for initiates and the camp; as well as 
modifying or eliminating harmful social norms previously 
practiced in camps in order to better promote girls’ education 
and health.  Initiation counselors, such as Mustafa, have 
enthusiastically aligned themselves with ASPIRE’s objectives to 
support education achievement of both girls and boys. 
 
“My initiation camps take five to ten days to graduate. This 
year, I have managed to graduate my clients at Chabwera and 
Chilimani camps on 19th August, this is almost a month before 
schools opened,” reported Ngaliba Mustafa.  He enjoys strong 
demand for his services from parents and guardians, relative to 
other Angalibas (cultural initiators) in the community.  He 
attributes it to the best practices he employs. 
 
Before taking children into camps, he clearly set his working 
conditions and requirements for parents’ attention and 
actions.  He uses medication, and follows up students at 
school. “I also visit them in school ,” he explains, “to offer 
continued guidance and counselling to ensure proper 
integration with their peers while they are also excelling in 
their studies.”  

PEPFAR SUCCESS STORY 

CULTURAL INITIATOR CHAMPIONS 
EDUCATION  

Best practices in 
initiation camps support 
adolescents’ education  

“This year, I have managed to 
graduate my clients at 
Chabwera and Chilimani camps 
on 19th August, this is almost a 
month before schools opened.” 

 

— Mustafa Kamabalame, 
cultural initiator  

Mustafa Kamabalame, local cul-
tural initiator working in Balaka 
and Machinga districts. 

Photo Credit: ASPIRE Activity 
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In 2017, Bazale School in Balaka faced a shortage of 
classrooms, forcing some classes to be held under a tree or 
under grass-thatched temporary shelters.  The shortage of 
classrooms was among the issues highlighted when radio 
stations, engaged by ASPIRE, recorded stories in the Bazale 
catchment communities, which later aired on both MBC and 
Radio Maria stations. 
 
As part of its community mobilization approach, ASPIRE 
developed partnerships with local radio and television to 
promote and highlight reading achievements happening in 
Balaka, Machinga and Zomba districts. These partnerships 
culminated into signed memorandums of understanding with 
several local radio and television broadcasters operating in 
the targeted districts, with the aim of expanding the 
coverage of listenership, community outreach and viewing 
of the successful impact of the ASPIRE activities. These 
broadcasters conducted recordings and airing of stories 
captured in the project impact area. 
 
Members of the Bazale School community heard the radio 
programs about their school and the shortage of 
classrooms.  Moved by what they heard, the school’s 
catchment communities decided to construct a two-
classroom block for their school.  The PTA agreed that 
each learner would pay MWK300 for the labor charge for 
the builders and purchase of other necessary materials 
needed during the construction work. The school raised 
MWK678,300 and all learners paid.  
 
“Having contributed to the recording on girls’ education 
programs on both MBC and Radio Maria and listened to the 
programs, this encouraged community members to 
construct a new building at the school. It is agreed that the 
contribution will be done every term to contribute to the 
school development fund”, explained the Head Teacher.  

PEPFAR SUCCESS STORY 

RADIO PROVES POWERFUL MOTIVATOR 

Radio program on 
ASPIRE activities 
motivates a school 
community to action 

“Having contributed to the re-
cording on girls’ education pro-
grams on both MBC and Radio 
Maria and listened to the pro-
grams, this encouraged commu-
nity members to construct a 
new building at the school. ” 

 

— Head Teacher,  
Bazale School  

Bazale 2 class roomed project – 
foundation level. 

Photo Credit: ASPIRE Activity 
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Like a normal student, Agnes arrived at school in high spirits, 
eager to learn. All of a sudden, she had stomach cramps. She 
noticed blood stains on her skirt. She is just thirteen and didn’t 
know what was happening. Older classmates realized she was 
menstruating and they decided to take her out to assist her 
manage the menstruation. They thought of taking her into some 
private room at the school. Unfortunately, there were none at the 
school. They struggled to look for some place and eventually 
opted for some nearby bushes. After an hour, they decided to go 
back into the class, but Agnes couldn’t and decided to go home. 
She was ashamed and didn’t come to school again for the rest of 
the week. 
 
Agnes, a standard 8 student at Chimbumbu Primary School, 
recalled this story and explained this was the situation that she 
faced whenever she would start menstruating. “The thought of a 
boy walking on me when inside the toilet was shameful. I did not 
even think of going to school during menses. We did not have 
change rooms and sharing the toilet with boys made it difficult to 
change pads. I used to stay at home until I finished my menses. I 
used to miss a lot of lessons and I did badly during weekly test or 
end of term tests,” she lamented. 
 
Girls at the school did not have any private room to help them 
change and wash when they were menstruating. Many would stay 
back from school to avoid the shame. It is a known fact that the 
absence of reliable and secure sanitary facilities in schools 
negatively affects the teaching-learning process. Research has also 
proven that the absence of latrines in schools is one of the leading 
factors for high drop out and absenteeism among female students.  
 
ASPIRE embarked on pit latrines construction in primary schools 
in Balaka, Machinga and Zomba to minimize challenges faced by 
female students. Chimbumbu is one of the 14 beneficiary schools 
in Balaka district.  
 
Things have changed now for girls at Chimbumbu. The MHM 
room is secure, fitted with a mirror glass and girls can now 
dispose of used sanitary pads and clean themselves whenever the 
need arises. The urinal blocks minimize congestion in the toilets. 
Girls can now easily take part in outdoor activities, as they feel 
much more comfortable during their menstrual period.  “Now 
that we have modern latrines and handwashing facilities, we are 
practicing good hygiene all the time”, explained Agnes. 
 
ASPIRE constructed 84 pit latrines and 98 urinal cubicles in 43 
schools across Balaka, Machinga and Zomba districts.  Over 
38,000 girls have benefitted from access to improved sanitation 
facilities as a result. 

WASH SUCCESS STORY 

IMPROVED WASH FACILITIES EMPOWER 
FEMALE LEARNERS  

New latrines and secure 
MHM room keep girls in 
school during menstrual 
periods  

“Now that we have modern 
latrines and handwashing 
facilities, we are practicing 
good hygiene all the time.” 

 

— Agnes, primary school 
student in Balaka 

Agnes posing at the new latrine. 

Photo Credit: ASPIRE Activity 
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Lack of adequate WASH facilities at schools, particularly 
insufficient latrines, is a significant challenge for many 
schools in Malawi.  Chisongwe Primary School in Ulongwe 
zone, in Balaka district, had just three basic pit latrines for a 
student enrolment of 580 learners.  MOEST standards 
recommend a 1:60 ratio of latrines to enrolled students.  At 
Chisongwe, that ratio was 1:193, or more than three times 
the standard.  This eventually led a considerable number of 
learners to relieve themselves in the bush, posing a large 
health risk to both the school and surrounding communities 
during rainy season. Adolescent girls were the most badly 
affected by this shortage of WASH facilities.  The school 
was registering low learner attendance, and subsequent 
dropout, particularly for girls.  
 
Beginning in 2016, he USAID-funded ASPIRE activity 
supported and trained school WASH committees in all 
targeted schools in Balaka, Machinga and Zomba districts.  
This training emphasized the critical importance of safe 
WASH facilities for keeping adolescent girls in school. At 
Chisongwe, the WASH Committee recognized that the dire 
situation at their school needed strong community action.   
 
The WASH Committee approached the School 
Management Committee, which includes local leader 
representation from the eight feeder villages of the school.  
The local leaders were sensitized on the importance of 
having a healthy and safe school environment by providing 
access to good sanitation facilities, and how this improves 
learning outcome for their children, particularly girls. The 
local leaders unanimously resolved that each village 
construct one pit latrine for its children at the school, and 
this resulted in the school having eight new pit latrines, one 
each from Jali, Mtelela, Chakwiya, Chozemba, Mmalisyem 
Chitseko Kumchenga and Mulilima villages. 
 
Provision of these new toilets has greatly reduced 
congestion and time spent by learners when queuing to 
access these facilities. “Furthermore, these new eight 
latrines will significantly improve learner attendance, access 
and retention in school, thereby improving their learning 
outcomes. Previously, some children took advantage of 
toilets unavailability as scapegoat for missing classes, but 
now with the provision of these toilets, learners will be full 
time at the school and learning,” concluded, Jailosi 
Chimenya, WASH teacher for the school. 

WASH SUCCESS STORY 

COMMUNITIES DRIVE WASH IMPROVEMENTS  

School communities 
build eight pit latrines 
for their school 

“These new eight latrines will 
significantly improve learner 
attendance, access and 
retention in school, thereby 
improving their learning 
outcomes.” 

 

— Jailosi Chimenya, WASH 
teacher  

Some of the new latrine blocks 
built at the school by the 
community. 

Photo Credit: ASPIRE Activity 
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A healthy, safe, and gender-sensitive school environment is 
one in which girls have access to safe drinking water; clean, 
safe and private toilet access; handwashing facilities with soap; 
and private spaces to wash sanitary pads. In 2015, ASPIRE 
conducted a rapid assessment of WASH facilities in all target 
schools in Balaka and Machinga.  The assessment found that 
89.7% of schools had a water source within the school, 
however only 31% of the schools had handwashing facilities. 
 
Chilusa Primary School, in Maduwani Zone, is one of the 
schools in Balaka district which has benefited from the 
ASPIRE provision of handwashing water buckets. Between 
late 2016 and early 2017, ASPIRE distributed buckets with 
taps and covers to all schools in Balaka district. These 
buckets were meant to be used as handwashing facilities at 
the school with a view to improve learners’ sanitation and 
hygiene behaviors. When first received, the school placed the 
buckets on the ground.  Animals and kids would play with 
them, thereby contaminating the inside water. 
 
Realizing how important it is to have these facilities at the 
school, the school’s WASH committee devised a proper care 
and management mechanism to ensure long lasting use of 
these water buckets at the school. The committee decided to 
construct brick-stands to lift the water buckets high enough 
from the ground so that the buckets and the water contained 
therein would not contaminated with wastes from the 
ground floor.  
 
The school WASH Committee obtained 150 bricks from the 
School Management Committee, which were initially meant 
for the construction of a classroom block. “After being given 
the bricks, we constructed the child friendly stands for each 
class so that children can wash their hands every time they 
want to, this also minimizes learners’ time spent in queuing 
for the same services at the water source where they usually 
hustle with community members partaking in the same water 
source,“ the WASH committee chair person, Mr. Steven 
Juwawo, reported.  
 
The Head Teacher, Mr. Hector Jalasi, explained, “The water 
point stands have instilled sanitation discipline among 
learners, apart from influencing hygiene habits and practices. 
This has also improved lifespan of the facilities as kids and 
animals can no longer tamper with them, as they are placed 
high enough out of their reach.” 

WASH SUCCESS STORY 

WASH COMMITTEE INNOVATES 

School’s WASH 
Committee champions 
creative handwashing 
solution 

“The water point stands have 
instilled sanitation discipline 
among learners, apart from 
influencing hygiene habits and 
practices.” 

 

— Mr. Hector Jalasi,  
Head Teacher 

Girl washing hands using ASPIRE 
provided water buckets placed on 
newly built stands. 

Photo Credit: ASPIRE Activity 
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Menstrual issues can be a barrier for adolescents to attend 
school. In Malawi, girls’ lack of materials to support them 
with menstruation increases absenteeism, leading to under-
performance in school and potential drop out. In 2017, Save 
the Children’s resource development team facilitated the gift-
in-kind donation of 2,000 sanitary kits from Heart to Heart 
Foundation.  ASPIRE distributed the kits to to orphans and 
vulnerable girls in 45 schools in all 12 zones in Balaka district. 
 
The kits comprised of two reusable sanitary pads, a small cup 
and container for use in the change room, a puberty book for 
girls, a whistle for protection issues, and a torch for studies, 
three tablets of soap and three sachets of a powdered soap 
for washing of the pads. ASPIRE developed a criteria to 
identify OVC beneficiaries of these kits as follows, which 
included single or double orphans, teen mothers, HIV+ 
students, students from ultra-poor or child-headed 
households, and readmitted girls. ASPIRE involved mothers 
groups and PTA members to ensure community acceptance 
of the kits to and provide necessary knowledge on the 
materials included in the kits.  
 
Getrude Kamanga, a STD 7 learner at Mseche primary 
school,  said that she is glad that even girls from poor 
households will be able to attend classes now. “There is no 
more shame in menstruation, with the Nyanda (an ordinary 
cloth used as a pad), we even struggle to walk but with these, 
walking will be easy too.”   
 
She also demonstrated the use of the torch to fellow learners.  
Many girls feared walking to toilets located at far reaches of 
the home and school campus due to threat of harassment or 
gender-based violence. The inclusion of the whistle and torch 
within the package helps to minimize this threat.  As 
Gertrude further explained, “The fear is minimal now, with 
this whistle, I can blow it up for help, the torch light on the 
other hand will ease accessibility of dark space but at the 
same time improve my study time and improve my results at 
the end of the term.” 
 
Heart to Heart Foundation followed up the 2017 donation 
with a second donation of 600 kits which were distributed to 
adolescent girls in 21 schools in Balaka.  ASPIRE selected 
Balaka schools to receive these distributions, as Balaka did 
not benefit from the MHM-focused activities of DREAMS 
funding. 

GIFT-IN-KIND SUCCESS STORY 

SANITARY KITS EMPOWER GIRLS  

Pupils welcome 
donation of sanitary kits 
from Heart to Heart 
International  

“There is no more shame in 
menstruation, with the Nyanda 
(an ordinary cloth used as a 
pad), we even struggle to walk 
but with these, walking will be 
easy too.” 

 

— Getrude Kamanga, 
standard 7 learner   

Appreciative students show off 
their new sanitary kits. 

Photo Credit: ASPIRE Activity 



Machinga District 
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Out-dated instructional techniques, lack of incentives, and a 
weak reading culture were leaving many upper primary 
students with limited interest in education, or in engaging with 
reading materials in school or at home.  Lexa, who lives in 
Malawi’s Machinga district, was one of the learners who loved 
passing time playing with her peers, and did not engage in 
education activities or take time to read books after school.  
 
In 2014, the USAID ASPIRE Activity began promoting schools 
to conduct reading fairs at least once every term, specifically 
involving upper primary students, as well as the younger 
students just learning to read. Reading fairs are an exciting 
way to support and motivate students to improve their 
reading abilities outside the classroom.  They offer leaners a 
chance to showcase to their communities their reading 
abilities. The introduction of reading fairs inspired Lexa to 
start working hard. She did not miss any reading fair, and 
began practicing reading to improve her reading skills so that 
she could take first position during the reading competitions. 
 
 “I did not only concentrate on reading content for English or 
Chichewa subjects, but also other subjects, which greatly 
helped me to do well in my studies. This saw me scooping 
first position during the zonal mock examination in our zone,” 
explained Lexa proudly.  At one reading fair, Lexa emerged 
top after beating 64 other learners. Her hard-working spirit 
and determination, coupled with progress during reading fairs, 
helped Lexa to have confidence and do better in the final 
national examinations. She was selected to a national 
secondary school (Lilongwe Girls).  
 
“I entirely believe that ASPIRE has been very instrumental in 
bringing about my success in primary school terminal tests 
and in the final examinations, since the project has been 
helping our teachers with techniques and skills to teach 
advanced literacy lessons, and that it has been supporting 
school reading competitions and fairs where learners 
competed for prizes.” 
 
Reading fairs were held in 100% of ASPIRE target primary 
schools in academic years 2015-2016 through 2017-2018.  In 
addition, schools located in the same education zone engaged 
in reading competitions at cluster and zonal levels, which saw 
best learners rewarded with assorted scholastic materials to 
help with their learning needs. Through reading fairs and 
competitions, ASPIRE has contributed to building a stronger 
reading culture in Balaka, Machinga, and Zomba districts. 

BASIC EDUCATION SUCCESS STORY 

MOTIVATION LEADS TO STUDENT 
SUCCESS  

Introduction of reading 
fairs provides motivation 
for learner to achieve  

“I did not only concentrate on 
reading content for English or 
Chichewa subjects, but also 
other subjects, which greatly 
helped me to do well in my 
studies. This saw me scooping 
first position during the zonal 
mock examination in our 
zone.” 

 

— Lexa, secondary school 
student in Machinga 

Lexa (far right) captured during 
one of the reading fairs organized 
by faith leaders at their school. 

Photo Credit: ASPIRE Activity 
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Injesi Maposa is a well-known and respected initiation coun-
selor from Traditional Authority Mposa in Malawi’s Machinga 
District. In this area along Lake Chilwa, economic interests 
are often prioritized over education.  Proximity to the lake 
and commercial activities leads many learners to drop out of 
school, some to fish and others to engage in rice farming 
along the lake.  Centers of economic activity, like the fishing 
docks of Lake Chilwa, are also known to be hot spots for the 
participation of vulnerable adolescents in harmful social prac-
tices, such as trading sex for food or other material needs, 
and dropping out of school at an early age.  Statistics from 
Mposa Health Centre indicate the area has a high prevalence 
of HIV and AIDS and gender based violence cases.   
 
Influential and respected community members can catalyze 
increased community support for education. Mr. Maposa 
demonstrates that such respected community members can 
also directly participate in important education support activ-
ities.  A strong supporter of local health and education devel-
opment activities, in 2017 the community around Mchilima 
Primary School chose Mr. Maposa to be a member of the 
Youth Literacy Movement.   
 
ASPIRE introduced the YLM model in all targeted primary 
schools in Balaka, Machinga and Zomba districts, training 
eight volunteers from each school community to advance 
strategies for promoting and increasing local literacy activi-
ties. YLM members in all the three districts developed action 
plans to revamp village-reading camps and even construct 
reading camp shelters in communities where there is none. 
 
Just weeks after his YLM orientation, Mr. Maposa established 
a reading center in a shelter sometimes used to house chil-
dren during initiation ceremonies.  He went on to establish 
five more reading camps in his area.  In his dual role as a YLM 
member and initiation counselor, Mr. Maposa proved well 
positioned to ensure activities of the initiation camps did not 
interfere with children’s education. “Many community mem-
bers failed to understand the importance of education as long 
as they have money and food and never thought that there 
are many things one or the community would achieve when 
one is educated,” he explained.  
 
Across the three districts, ASPIRE trained 537 YLM volun-
teers.  YLM members have run reading camps, mobilized 
communities to build reading camp shelters, sourced materi-
als for reading centers, and facilitated readmission of girls 
into school.  

BASIC EDUCATION SUCCESS STORY 

TRADITIONAL INFLUENCER PRIORITIZES 
EDUCATION  

Initiation counselor 
promotes and leads 
community literacy 
activities  

“Many community members 
failed to understand the 
importance of education as 
long as they have money and 
food and never thought that 
there are many things one or 
the community would achieve 
when one is educated.” 

 

— Attribution 

Ingesi Maposa captured at his 
house at Mposa. 

Photo Credit: ASPIRE Activity 
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Malawi’s life skills education curriculum aims to provide 
students with important communication, critical thinking, 
problem-solving and inter-personal skills to meet the 
challenges of their daily lives.  It also aims to provide 
students with important knowledge and skills to stay healthy 
and safe, including topics related to HIV prevention and 
students’ sexual and reproductive health. For many 
teachers, this is a difficult and challenging subject to teach.  
Issues of sexual and reproductive health are highly sensitive, 
and often culturally taboo. Further faced with a lack of 
information, skills and techniques for handling sensitive 
topics, many teachers resorted to skipping the topics, 
denying learners their right to important information. Poor 
instruction in sexual and reproductive health topics 
contributes to learner dropout due to early pregnancy and 
increased risk of contracting sexually transmitted infections. 
 
USAID’s ASPIRE Activity developed professional 
development courses for both primary and secondary life 
skills teachers, providing training in learner-centered 
approaches and strategies and activities to teach difficult and 
sensitive topics.  Gregory Namutwa, a standard 7 teacher at 
St Augustine Primary School in Machinga, participated in the 
training and noticed changes in his classroom.  “After 
getting trained by ASPIRE, my classroom has changed from 
a dull and passive one to a very lively one,” he said.   
 
Teachers also received a manual focusing on activities to 
promote learners’ active participation in life skills lessons.  It 
also focused on a non-judgmental approach and gave a list of 
possible answers to difficult questions or scenarios. 
 
“Life Skills lessons are full of fun as my learners are always 
engaged throughout the lessons because of the participatory 
approaches I learned,” explained Mr. Namutwa.  “What’s 
more, I even apply the methodologies in other learning 
areas motivating my learners even more. They would not 
want to miss a class because they always expect something 
new each day.” 
 
ASPIRE trained 1,937 primary and secondary teachers from 
Balaka, Machinga, and Zomba districts in delivering effective 
LSE lessons.  To provide ongoing support to LSE teachers, 
ASPIRE also developed and rolled out LSE coaching, 
monitoring and supervision tools in the three districts.  

PEPFAR SUCCESS STORY 

CONFIDENT TEACHERS PROMOTE LIFE 
SKILLS DEVELOPMENT  

Teachers gain skills and 
strategies for delivering 
sensitive subjects  

“After getting trained by AS-
PIRE, my classroom has 
changed from a dull and pas-
sive one to a very lively one.” 

 

— Gregory Namutwa, standard 
7 teacher  

Gregory Namutwa, standard 7 
teacher at St Augustine, 
interacting with learners during 
one of the Life Skills lessons. 

Photo Credit: ASPIRE Activity 
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In Malawi, HIV/AIDS continues to be one the biggest 
challenges to the health and development of Malawi’s 
population. Many orphaned school-going children struggle 
to complete their education because of limited or lack of 
support caused by deaths of their parents and guardians.  
 
Adolescent girls are especially vulnerable.  Girls and young 
women account for 74 percent of new HIV infections 
among adolescents in sub-Saharan Africa. In Malawi, early 
marriage, cultural initiation practices, and poverty can all 
lead to unsafe behaviors that put girls at risk of HIV 
infection.   
 
ASPIRE developed HIV messages for assembly talks. These 
messages aim at standardizing messages to be given to 
students by schools, increasing knowledge on HIV and AIDS 
among school going adolescents, and  improving support 
provision to HIV+ learners in schools. In FY2017, ASPIRE 
oriented 100% of the head teachers in all the schools in 
Balaka Machinga and Zomba on the HIV messages and 
approaches to deliver the messages.  
 
Provision of HIV messages during assembly helped to reach 
out to many adolescents with correct messages on 
prevention of contracting HIV, ways of contracting HIV, 
treatment and management of HIV. There are reports of 
learners who have had the courage to disclose their HIV/
AIDS status after awareness through the assembly talks. 
 
Mchema Primary School in Machinga, like other schools in 
the district, conducted these assembly talks once a week, 
reviewing messages over the course of the week. One of 
the teachers at Mchema Primary School, M. Batson 
Chiopsya noted, “The HIV messages which are disseminated 
to the learners are also benefiting teachers as they are also 
acquiring new information on HIV.”  

PEPFAR SUCCESS STORY 

RAISING SCHOOLS’ HIV AWARENESS 

School assembly talks 
bring HIV messages 
closer to both learners 
and teachers  

“The HIV messages which are 
disseminated to the learners 
are also benefiting teachers as 
they are also acquiring new in-
formation on HIV.” 

 

— Batson Chiopsya, teacher 
at Mchema Primary School 

Head teachers during an HIV and 
AIDS assembly session talks 
orientation workshop. 

Photo Credit: ASPIRE Activity 
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Sakina and Patuma*, both aged 18 years and in standard 6 and 
7, respectively, know getting pregnant can negatively impact 
their education.  “We have seen many of our friends dropping 
out of school and we don’t want that to happen to us,” 
explained Patuma. Pregnancy is a leading cause of dropout 
among adolescent girls in Malawi, but youth friendly health 
services (including forms of contraception), can be difficult to 
access.  According to the National Youth Friendly Health 
Service Program evaluation study, carried out in 2013-2014, 
30.7% of young people had heard of YFHS and only 13% had 
ever used them. Challenges to access such services include 
long distances to health centers, long waiting times, and lack 
of confidentiality.  
 
USAID’s ASPIRE Activity introduced School Health Days in 
the 2016-2017 academic year as a way of bringing YFHS 
closer to adolescents and promoting health seeking behaviors. 
During SHDs, ASPIRE mobilized school going adolescents to 
participate, gave health talks to promote access to services, 
and increased knowledge on SRH, HIV and GBV. Partners 
collaborating with ASPIRE provided services such as HIV 
testing and counseling, GBV screening, contraceptives, and STI 
screening, setting up the services just off school grounds. 
 
Sakina and Patuma participated in a SHD held at Kambewe 
Primary School in Machinga district.  In Machinga, ASPIRE 
partnered with PSI as the main service provider for YFHS.  
During the SHD, both girls accessed implanon from PSI, a type 
of contraceptive that is inserted under the skin of the upper 
arm to prevent pregnancy for up to three years. “We 
discussed and decided among ourselves that we should get 
inserted with implant in order to prevent pregnancy which 
may lead us into dropping out of school,” said Sakina. “The 
female nurse created a conducive environment where we felt 
free to talk,” Patuma added. The girls also received a 
thorough counselling session before the procedure. “The 
nurse talked to us about both the advantages and 
disadvantages of different methods and we ended up choosing 
the best for us.”  
 
Across Machinga and Zomba districts, ASPIRE facilitated 345 
SHDs over the 2016-2017 and 2017-2018 academic years, 
reaching over 315,000 students.  During these events, 2,390 
female students were referred to SRH services.  The SHDs 
demonstrated successful collaboration between education and 
health sector partners, offering a viable approach for reaching 
youth with YFHS and increasing health seeking behaviors. 
*Not real names 

PEPFAR SUCCESS STORY 

BRINGING HEALTH SERVICES CLOSER TO 
STUDENTS  

School Health Days 
provide adolescents with 
easy access to SRH 
services  

“We discussed and decided 
among ourselves that we should 
get inserted with implant in 
order to prevent pregnancy 
which may lead us into 
dropping out of school.” 

 

— Sakina and Patuma, primary 
school students in Machinga 

Student asking a question during 
SHD. 

Photo Credit: ASPIRE Activity 
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27-year old Esther Bizwick is a mother of twins, a boy and a 
girl.  She is one of the youngest females to act as a group 
village head Kamwendo in Traditional Authority Sitola in 
Machinga district. She was saddened, a year after giving birth 
to her twins, to realize that she was diagnosed HIV positive 
and that the female child came out positive, while the boy 
child tested negative.  
 
“Today my children are six years old, since realizing my 
sero status, I have taken it as a priority to be on the fore-
front to bring awareness to young girls in my community to 
go for HIV testing and know their status. Using my position 
as a Group Village Head (GVH Kamwendo’s heir) I grab 
every opportunity to talk to young people that comes my 
way,” said Esther when ASPIRE interviewed her.  
 
During a school health day at Kamwendo Primary School, 
organized by ASPIRE to bring services and information to 
learners on HIV testing services and gender-based violence 
prevention, she came out in the open to tell learners and 
community members to embrace her example and be 
champions of change.  
 
Such a public disclosure is not easy for a young lady of 
authority to do. She had even struggled before to tell her 
girl, 6 years old, of her status. “I had really struggled to tell 
my child, she would go like why am I not getting healed and 
am forced to take these drugs daily?”  
 
With courage, Esther finally revealed the status of her 
daughter who at 6 received the news with a broken heart.  
Esther leaned on mentor teachers and female role models 
at the school to help provide her daughter with needed 
psycho-social support.  These teachers report Esther’s 
daughter is coming to school without fear or self-blame,  
just like any other kid, and the school will continue to 
support her in her studies. 
 
Esther firmly believes that one way to curb 
discrimination is to defy the odds, wear a brave face, 
and be truthful in one’s dealings as one could be to 
themselves. In this way, she is proving a leader for 
those in her community. 

PEPFAR SUCCESS STORY 

LEADER KNOWS STATUS AND 
ENCOURAGES OTHERS  

Village Head uses school 
health day to champion 
HIV/AIDS testing  

“Today my children are six 
years old, since realizing my 
sero status, I have taken it as a 
priority to be on the fore-front 
to bring awareness to young 
girls in my community to go for 
HIV testing and know their 
status.” 

 

— Esther Bizwick,  

Kamwendo GVH  

A male nurse from Machinga 
DHO addresses learners at 
Kamwendo primary school in 
Machinga 

Photo Credit: ASPIRE Activity 
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14-year-old Sophie* still remembers the night when her 
stepfather wanted to force himself on her, when her mother 
was away on a business errand. “My father told me - Make 
sure you come back alone here when your friends are gone, 
straight to my room”, Sophie said.  She refused him, but the 
trauma and fear stuck with her.  He continued to pursue her. 
Another night, the stepfather asked for Sophie, who was at 
her aunt’s place, to come back to his house to prepare dinner 
for him. She was hesitant, but family members scorned her, 
saying she was being rude to her father. She returned home 
accompanied by a young brother, and her stepfather man 
didn’t like this. He tried to entice her with money, but Sophie 
refused his advances. 
 
Cases like Sophie’s are unfortunately not unique in Malawi.  
Malawi registered a 7% increase in defilement cases in 2018 
compared to 2016-2017 (Malawi Police Service, 2018).  Early 
identification and action on child protection issues is critical to 
stop those wanting to inflict violence, abuse, exploitation and 
neglect on children. 
 
Sophie’s courage in saying no, was developed through the 
knowledge and skills she had gained from her participation in 
the after school health clubs establish by ASPIRE.  She 
remembered one of the key lessons she had learned during 
the after school clubs, that “every girl has a right to take good 
care of her body and that no one including parents and 
guardians cannot force us to do things we don’t want as girls”. 
 
Sophie shared her ordeal with close friends at school, but was 
nervous to report to authorities for fear of her own life and 
her two younger siblings.  Her two friends reported the issue 
to the teacher, especially fearful for their friend, due to 
rumors that the stepfather is HIV+. Learning of the situation, 
the ASPIRE district team coordinated with the Victim Support 
Unit Coordinator for the district and Nselema police to 
follow up. Sophie was taken to the one-stop center at 
Machinga District Health Office, where she received a 
precautionary HIV and STIs test, and pregnancy test, which all 
came out negative. The police, together with the Child 
Protection Worker, engaged Sophie’s mother, who decided 
to keep the girl at her grandmother’s place while a case file 
has been opened.   
 
The collaboration among different players was vital in 
protecting Sophie.  ASPIRE actively worked to strengthen 
connections within the community to increase awareness and 
support for protecting girls from violence.    
*Not her real name. 

PEPFAR SUCCESS STORY 

WORKING TOGETHER TO PROTECT GIRLS 

Community services 
work together to 
protect girl from abusive 
relationship 

“Every girl has a right to take 
good care of her body and that 
no one including parents and 
guardians cannot force us to do 
things we don’t want as girls.” 

 

— Sophie*,  14 years old 

Police officer explaining to the 
leaners on the importance of re-
porting any forms of abuse.  

Photo Credit: ASPIRE Activity 
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In 2016, USAID’s ASPIRE Activity began training mothers 
groups on how to produce the reusable sanitary pads, and 
provided trained groups with sewing machines and a starter 
kit of materials.  The training encouraged the mothers 
groups to produce pads for needy girls at their schools, and 
to produce and sell pads locally to generate income to 
further support vulnerable students’ needs.   
 
Namasika mothers group, in Machinga, is successfully using 
their new skills. Three members of the group participated in 
the ASPIRE training on sanitary pads production and then 
proceeded to train seven other members of the group.  
Together they are sewing the sanitary pads. 
 
“I have now leant how to sew sanitary pads and am proud 
of the knowledge acquired through my colleagues,” said 
Jamila, who did not attend the training, but was trained by 
her counterparts.  
 
Six months after their training, the group had produced 150 
reusable sanitary kits out of which 65 had been sold to 
mothers and schoolgirls from the community. Thirty-eight 
of these sanitary pads were sold to Malindi Secondary 
School in Zomba, and the rest were distributed freely to 
the needy girls of the school.  From the sales of these pads, 
the group earned about MK180,000. Some of the money 
was used to buy scholastic materials for OVC learners.  The 
group also paid part of the school fees for at least 40 OVC 
students.  
 
“We have never, realized such a big amount of money since 
we started our group but this has been done just because of 
the selling of pads”, said Anne happily, the chair lady for the 
group.  
 
ASPIRE has provided reusable sanitary pad production 
training to members of all 617 targeted primary and 
secondary school mothers groups in Balaka, Machinga, and 
Zomba districts.   

PEPFAR SUCCESS STORY 

LOCAL EFFORTS MEET GIRLS’ MHM NEEDS  

Mothers groups build 
skills to make and sell 
sanitary pads to support 
vulnerable girls 

“I have now leant how to sew 
sanitary pads and am proud of 
the knowledge acquired 
through my colleagues.” 

 

— Jamila, mothers group 
member 

ASPIRE trained mothers group 
displaying reusable sanitary made 
for the adolescent girls. 

Photo Credit: ASPIRE Activity 
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Like many girls in Malawi, Esnart was planning to get mar-
ried after she lost both her parents, because she had no 
other support to allow her to go to school. Despite the fact 
that she was selected to a community day secondary school, 
she explained, “There was no one who could provide me 
with fees and all other learning materials.”  Esnart lost her 
father in the year 2000 and six years later, she also lost her 
mother. “I had all the reasons to never continue with 
school, life was tough.” Her future was uncertain and she 
had given up on her dreams of becoming a nurse. 
 
In September 2016, the USAID ASPIRE Activity introduced 
DREAMS-funded school block grants. The grants reached all 
65 secondary schools in Zomba and Machinga, as well as 
125 primary schools in the two districts.  At secondary 
school level, the grants included funds for support of indi-
vidual OVC students.  
 
After being identified as an OVC at Pirimiti Secondary 
School, the school’s block grant provided Esnart with a 
school uniform, sanitary pads, and other scholastic materials 
such as pens, notebooks and a scientific calculator. “The 
learning materials have improved my class attendance and 
participation, before the materials I could not concentrate 
in class as I was busy thinking how best I could provide my-
self with such learning materials,” explained Esnart. Thanks 
to this support, she can now stay in class and delay marriage 
until she is ready, allowing her to revive her dream of be-
coming a nurse.  
 
Esnat is one of the 2,350 secondary school OVC learners 
who received bursary and materials support from the block 
grants.  Continued support to these and other students is 
provided through the layered services facilitated by the AS-
PIRE Activity and PEPFAR funding.  At both primary and 
secondary schools these services have included mentoring 
and guidance from trained female role models, improved 
curricula instruction and afterschool clubs promoting HIV 
and violence prevention, school-based referrals to social 
and youth-friendly health services, HIV testing and counsel-
ing at school health days, and critical support from mothers 
groups.  Mothers groups are using proceeds from sewing 
uniforms and re-usable sanitary pads to support vulnerable 
girls in the schools—a source of sustainable support that 
will continue long after the ASPIRE Activity closes. 

PEPFAR SUCCESS STORY 

GRANTS KEEP LEARNER’S EDUCATION 
DREAMS ALIVE  

Grant support keeps 
learner in school and 
out of marriage  

“The learning materials have 
improved my class attendance 
and participation, before the 
materials I could not concen-
trate in class as I was busy 
thinking how best I could pro-
vide myself with such learning 
materials.” 

 

— Esnart, secondary school 
bursary recipient 

Esnart leading group discussions 
with classmates. 

Photo Credit: ASPIRE Activity 
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Many children in Malawi who contracted HIV through 
mother to child transmission are unaware of their status, 
despite being on ARVs.  Parents often do not know how 
and when to disclose to their children if HIV was 
contracted through mother to child, and many do not 
explain to their children that the drugs they are taking daily 
are ARVs. This was true for Ndaziona*, a 16-year old 
standard 8 student in Malawi’s Zomba District.  She was 
born with HIV, but her parents had not told her of her 
status, and explained the drugs she took daily were for 
headaches.  
 
Ndaziona learned of her status when she attended a school 
health day at her school, hosted by the USAID ASPIRE 
Activity.  Ndaziona got tested for HIV and was found with 
the virus.  The news was both devastating and initially 
confusing, as she always thought HIV was mainly contracted 
through unprotected sex, and she had not yet started 
engaging in sexual activities.  Talks given during the school 
health day, however, reminded her that mother to child 
transmission of HIV is also possible. 
 
Ndaziona was distraught from the news, and angry with her 
parents for not disclosing her status, transmitting the virus 
to her, and lying about the purpose of her daily medication.  
Since her mother was available, the health provider called 
for her to understand the situation. The HIV testing and 
counseling providers at the school health day counseled 
Ndaziona and mother together, and helped calm Ndaziona 
down.  Learning her HIV status was a difficult but important 
step for Ndaziona to manage her health into the future. 
 
Ndaziona is one of the more than 9,000 learners tested for 
HIV during school health days facilitated by ASPIRE. ASPIRE 
facilitated 345 school health days across Zomba and 
Machinga districts, bringing important health and social 
services closer to learners, including HIV testing and 
counseling, nutritional assessment, hygiene education, and 
child protection services. To make these events happen, 
ASPIRE partnered with HIV testing and counseling 
providers, District Health Offices, Social Welfare 
departments and Police Victim Support Units. ASPIRE also 
linked with partners for follow up and support to learners 
found to be HIV+, including Dignitas International, which 
runs teen clubs that provide psychological support to 
adolescents and youth to live positively with HIV. 
*Not real name. 

PEPFAR SUCCESS STORY 

LEARNING STATUS BEGINS PATH TO 
LIVING POSITIVELY  

School health days bring 
vital HIV testing and 
counseling to students  

More than 9,000 learners were 
tested for HIV during school 
health days facilitated by 
ASPIRE.  

 

A learner is tested for HIV at a 
school health day. 

Photo Credit: ASPIRE Activity 
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Throughout Malawi, many primary schools continue to lack 
adequate and safe latrines and changing facilities for girls, 
creating a significant barrier when girls begin to menstruate 
and need facilities that support their menstrual hygiene 
management (MHM).  Without such facilities, girls often do 
not attend school while they are menstruating, leading to 
significant cumulative absences over the course of an 
academic year.  
 
In Zomba District, ASPIRE’s rapid assessment of WASH 
facilities in 2016 found many schools with far fewer latrines 
than the MOEST recommended 1:60 ratio of latrines to 
enrolled students.  Many schools had one latrine for over 
200 girls. Matandwe Primary School in Zomba’s Ntonda 
Zone had a girls’ latrine ratio of 1:276 and no private space 
for changing of sanitary pads.    
 
ASPIRE began implementing in Zomba in 2016, and trained 
the school management committee, MG, WASH committee, 
PTA and local leaders to build their capacities and 
commitment to improving girl’s education and school 
retention and readmission by addressing key barriers, 
including lack of MHM facilities. In the past, issues of MHM 
have been taboo topics in the community. The school’s head 
teacher, Mr. Michael Kayenda, reports that these trained 
groups have actively sensitized the community on the need 
to ensure girls can go to school, even when menstruating. 
The community constructed a new toilet block, and school 
leadership prioritized use of school improvement funds to 
build a girls changing room at the schools. “The initiative has 
helped the retention of girls hence concentrate on their 
studies,” he explains. 
 
These community and school investments have improved 
girls’ attendance in upper classes at Matandwe Primary 
School. The school’s dropout rate for girls in standards 4-8 
decreased from 9% in the 2016/2017 academic year, to 3% in 
the 2017/2018 academic year.  Mr. Kayenda further reports 
that through training and sensitization efforts, the schools’ 
relationship with the community has improved, benefitting all 
students. 

WASH SUCCESS STORY 

INVESTING IN MHM REDUCES DROPOUT  

School builds girls’ 
changing room with SIP 
funds and reduces 
dropout   

“The initiative has helped the 
retention of girls hence 
concentrate on their studies. ” 

 

— Mr. Michael Kayenda, 
Head Teacher  

Matandwe Primary School 

Students washing hands outside 
the new changing room build by 
the community. 

Photo Credit: ASPIRE Activity 
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