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Introduction 

Funded by USAID, Accelerated Quality Education for Liberian Children project aims to increase access to 

education for approximately 48,000 out-of-school children ages 8 to 15 in targeted six counties (Bong, 

Grand Bassa, Nimba, Lofa, Montserrado and Margibi) of Liberia.  

 

During the project’s first four months, Education Development Center, Inc. (EDC) conducted a Gender 

Analysis (GA) in conjunction with a Rapid Education Risk Analysis (RERA) in order to identify gender-

related challenges and barriers in Liberia and strengthen its understanding of how these inequalities affect 

education outcomes for out-of-school Liberian children in relation to the project’s scope of activities. 

Additionally, the project included a special focus on children with disabilities (CWD), who are one of the 

most vulnerable groups in Liberia due to stigma and social norms.   

 

The project team analyzed the results from the GA in order to consolidate a list of recommendations and 

implications in the form of a Gender Implementation Strategy (GIS), which will serve to inform EDC’s 

integration of gender within the project activities, based on the context-specific needs of Liberian children 

and youth in equitable access to education, especially in Accelerated Learning Programs (ALPs). The GIS 

outlines key triggers and mitigating factors, which EDC will undertake to address gaps or monitor project 

implementation to ensure that girls and boys benefit equally from contract activities, and that the project 

fosters equitable access and safe learning environments for everyone.  

Methodology 

The GA was comprised of a desk review and primary data collection. For the sake of efficiency, the primary 

data was collected in conjunction with the project’s Rapid Education Risk Analysis (RERA). This data was 

collected through eight key informant interviews (KIIs) and 24 focus group discussions (FGDs). However, 

the team developed separate research questions and objectives for the GA, which are outlined below. The 

KIIs and FDGs were conducted in two Liberian counties, Montserrado and Grand Bassa, in both rural and 

urban communities.  

The project team worked with County Education Officers (CEOs), District Education Officers (DEOs) and 

Parent Teacher Associations (PTAs) to identify participants in targeted communities to participate in FGDs 

who they believed to be important for the discussion. The sampling of FGD participants was purposive and 

non-random.  

Topics and Research Questions 

The Gender Analysis (GA) sought to identify gender-related gaps and barriers that exacerbate gender 

inequity and thwart improved education outcomes for Liberian girls and boys, with a special focus on 

Accelerated Learning Programs (ALPs) and Children with Disabilities (CWDs).  

 

After conducting a thorough desk review, the project team identified gaps in the data, which in turn 

facilitated the development of key questions for primary data collection. The GA sought to answer the 

following guiding questions:  

1. What are the gender-related barriers and gaps in the Liberian accelerated learning 

programs/alternative education sector, and what are potential approaches to reduce these gaps, 

including access, enrollment, and retention and education quality for girls? 
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2. What are the challenges to achieving an inclusive and gender responsive learning environment for 

ALPs?   

3. What are parents, teachers, and communities’ perception of ALP school safety/school-related 

gender-based violence (SRGBV) and how do they see their role in prevention and response to 

SRGBV? What interventions or strategies are needed to sensitize PTAs/community about safety 

needs/SRGBV?  

4. What laws, policies, regulations, and institutional practices prevent or support the achievement of 

equitable educational outcomes for girls, specifically in ALPs?  How are they implemented (or not 

implemented)? 

Analysis of Secondary Data 

The desk review was conducted over the course of several weeks in preparation for the primary data 

collection. Relevant documents were culled from USAID, the Government of Liberia, peer-reviewed 

literature, as well as reports and materials produced by other international development partners and 

NGOs. While the desk review focused on an analysis of Liberian gender and social norms, other factors 

were analyzed with a gender lens to better understand the country context, past and present. These 

included the 2014–2015 Ebola Virus Disease (EVD) outbreak and regional conflict dynamics and triggers. 

One key theme was the prevalence of sexual and gender-based violence (SGBV). Review of literature and 

past program documentation helped to understand the target population and the context in which the 

project is operating; specifically the expected effects of program interventions and the anticipated 

outcomes on gender relations, norms, and equality in ALPs. The final step of the desk review included the 

identification of guiding questions for the focus group discussions and key informant interviews through the 

primary data collection process. For a full list of reports and sources referenced in the desk review, see the 

bibliography. 

Primary Data Collection 

Primary data collection targeted both rural and urban sites in two counties in Liberia, Montserrado and 

Grand Bassa, for the focus group discussions (FDGs) and key informant interviews (KIIs). The data was 

collected during May and June 2017.  

Tools and Targets 

For the primary data collection, the project developed four data collection tools that were vetted and 

approved by EDC’s internal Institutional Review Board (IRB). 

1. Teachers’ FGD interview tool 

2. Parents’ FGD interview tool 

3. Children’s FGD interview tool 

4. Teachers for children with disabilities’ interview tool 

 

The three FGD protocols focused on questions around access and retention and the relationship between 

ALPs and formal schools. For the purposes of the GA, we focused on the impact of school related gender-

based violence (SRGBV). The interview tools were tailored to be appropriate for each participant group. 

The KII interview tool focused on issues of school access for children with disabilities, including teachers’ 

and communities’ perceptions of children with disabilities and the existing barriers and supports for these 

children to receive education. The full text of each protocol can be found in the annexes. 
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Sample 

The project conducted a total of 24 FGDs, these consisted of four parent FDGs, four teacher FDGs, and 

four child FDGs in rural areas and in urban areas in Montserrado and Grand Bassa counties (12 per 

country). FGDs were single sex, so there were separate male and female FGDs for teachers, parents, and 

children. Prior to participating in the FGDs or to being interviewed, participants were provided information 

explaining the details of the study per the approved protocol1, including their rights as participants. Oral 

consent was obtained by all adults, as well as by the primary caregiver of youth participants (aged 14 & 15). 

 

The sampling of FGD participants was purposive and non-random. The project team worked with County 

Education Officers (CEOs), District Education Officers (DEOs), and Parent Teacher Associations (PTAs) to 

identify participants that met the selection criteria and who the CEOs, DEOs and PTAs believed to be 

important for the discussion. Four schools were selected from the two counties using the 2015–2016 EMIS 

data based on the availability of female teachers (at least six were needed per FGD). Staff from the Ministry 

of Education (MoE) supported in the communication with the DEOs and principals of their respective sites, 

who assisted by inviting participants they believed to be knowledgeable about the issues. Each FGD was 

designed to have a maximum of 10 and a minimum of six participants per group. In total, 200 individuals 

participated in the FGDs.  

 

In addition to the FGDs, EDC also conducted eight key informant interviews with teachers working with 

children with disabilities (CWDs), specifically from schools serving blind and deaf children. Both schools 

were located in an urban area of Montserrado County and suggested to us by the Special Education 

Division of the MoE. Half of the teachers were male and half were female.  

 

Table I. Focus Group Discussion Structure  

 

County Montserrado Grand Bassa 

Site Rural site Urban site Rural site Urban site 

FGD Types 

Parents – men Parents – men Parents – men Parents – men 

Parents – women Parents – women Parents – women Parents – women 

Teachers – men Teachers – men Teachers – men Teachers – men 

Teachers – women Teachers – women Teachers – women Teachers – women 

Children – boys Children – boys Children – boys Children – boys 

Children – girls Children – girls Children – girls Children – girls 

Subtotal 6 FGDs 6 FGDs 6 FGDs 6 FGDs 

Total 24 FGDs 

 

 

 

 

  

                                                 
1 Approved by EDC’s internal IRB. 
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Table 2. Number of participants in each FGD  

County Montserrado Grand Bassa 

Site Rural site Urban site Rural site Urban site 

FGD 

Types 

Parents – 

men 
10 

Parents – 

men 
10 

Parents – 

men 
7 

Parents – 

men 
6 

Parents – 
women 

10 
Parents – 
women 

10 
Parents – 
women 

8 
Parents – 
women 

10 

Teachers – 
men 

8 
Teachers – 

men 
7 

Teachers 
– men 

6 
Teachers 

– men 
7 

Teachers – 

women 
10 

Teachers – 

women 
10 

Teachers 

– women 
2 

Teachers 

– women 
6 

Children – 

boys 
10 

Children – 

boys 
10 

Children 

– boys 
7 

Children 

– boys 
10 

Children – 

girls 
10 

Children – 

girls 
10 

Children 

– girls 
6 

Children 

– girls 
10 

Subtotal 58 57 36 49 

Total 200 

 

Collection Protocol and Ethics  

Prior to data collection a study protocol including the interview tools and consent language were submitted 

to EDC’s internal Institutional Review Board (IRB). The protocol was determined to meet the criteria for 

exemption in accordance with the following category: 

 

Exempt Category (2) Research involving the use of educational tests (cognitive, diagnostic, aptitude, achievement), 

survey procedures, interview procedures or observation of public behavior, unless: (i) information obtained is 

recorded in such a manner that human subjects can be identified, directly or through identifiers linked to the 

subjects; and (ii) any disclosure of the human subjects' responses outside the research could reasonably place the 

subjects at risk of criminal or civil liability or be damaging to the subjects' financial standing, employability, or 

reputation. 

 

The FGDs and KIIs were conducted by trained assessors hired by EDC. Oral consent was obtained from all 

adults, as well as from the primary caregiver of youth participants per the protocol’s guidance. Due to the 

high risk associated with asking questions about SRGBV, EDC’s IRB recommended that these be excluded 

from FGDs with students.  

Data Analysis 

EDC staff transcribed the FGDs and KIIs using a combination of the assessors’ notes and audio recordings. 

The transcripts were then translated into Standard English summaries, which underwent qualitative analysis 

using the data analysis software QDA Miner. In QDA Miner, the summaries were coded based on our 

research questions so that common themes could be extracted from the text. 

Limitations 

Limitations of the GA include the need for additional primary data collection in more counties; however, 

due to time constraints, EDC opted to focus on urban and rural communities in two counties. EDC plans 

to build on the findings of this analysis by incorporating key observations into the project’s learning agenda 

and monitoring and evaluation activities, which will allow the project to broaden its knowledge of equity 

and inclusion across all target counties during the life of the project. This will provide the project with a 

continuous cycle of feedback, with the aim of gaining further insight into project activities and tracking 
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gender goals and indicators. Additionally, this new data will provide Liberian policymakers with valuable 

information, allowing them to make more informed decisions and to achieve sustainable and gender 

equitable development outcomes that benefit boys, girls, and children with disabilities in Liberia.  

The findings from the KIIs should not be generalized to formal school teachers, as we only spoke with 

teachers at schools that specifically cater to serving CWDs. Our findings pointed to the difficulty that 

regular schools might have when seeking to accommodate CWD, which indicates that ALPs will need to 

carefully consider how to best support CWD in project activities.  

Context and Background 

Country Context 

Liberia is located in West Africa and gained its independence on July 26, 1847; it is Africa’s oldest republic. 

Liberia has a population of 4.503 million people (The World Bank, 2017), comprised of more than 18 

indigenous ethnic groups, as well as emancipated American slaves. Liberia is organized into 15 counties, 

though the majority of people live in Montserrado County (which includes the country capital, Monrovia) 

followed by Lofa, Bong, Nimba, and Grand Bassa (Government of Liberia, The World Bank, 2016). Nearly 

70% of Liberians live on less than $1.90 per day, which is 20 percentage points higher than other developing 

countries in Sub-Saharan Africa (Government of Liberia, The World Bank, 2016). However, poverty and 

food insecurity are acute, particularly in rural areas (World Food Programme, 2017).  

Conflict and Crisis  

From 1989 to 2003, Liberia endured intermittent civil war, which left the country economically and socially 

reeling and destroyed much of the public and private infrastructure of health services and schools 

(Schaberg and Williamson, 2008). During the war, more than 250,000 Liberians became refugees and 

another half million were internally displaced. Between 2004 and 2012, the United Nations High 

Commissioner for Refugees (UNHCR) aided more than 155,000 Liberians to return to Liberia, and still 

others returned without assistance (The World Factbook: Liberia, 2017). By December 2004, a total of 

103,912 individuals had been disarmed and demobilized, including, 11,780 children (9,042 boys and 2,738 

girls) (Schaberg and Williamson, 2008). 

Notwithstanding the passing of time, distrust and misperceptions based on perceived participation in the 

war have not fully disappeared, and local and district peace building efforts continue to face challenges 

penetrating the community level. Furthermore, school systems have not yet realized their potential to 

engage communities in open dialogue (Schaberg and Williamson, 2008). Additional conflict drivers include 

sexual and gender-based violence (SGBV), discrimination against people with disabilities, ex-combatants or 

single mothers, and low access to education in rural areas (UNICEF, 2015). Still other counties experience 

tensions between Islamic, Christian, and traditional communities.  

The EVD Outbreak and Its Effect on the Education System and Community Cohesion 

Since 2003, efforts to rebuild the country have been met with setbacks, including the Ebola Virus Disease 

(EVD) outbreak in 2014. The EVD outbreak led to 10,675 cases and 4,809 deaths and produced short- and 

long-term economic impacts, including a reduced growth rate and disruption of economic activities across 

sectors. Vulnerable Liberians suffered the most from the outbreak, experiencing significantly reduced 

incomes and destroyed livelihoods, as well as food insecurity (Government of Liberia, The World Bank, 

2016). Schools closed from August 2014 through February 2015. When schools reopened, two main 

factors hampered students’ return to classes, the fear of contracting EVD and school fees (AIR, 2016). 

Financial constraints (school fees and school materials) constituted a significant challenge in reenrolling in 
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school because the EVD outbreak disrupted many families’ livelihoods. This was especially the case for girls 

(Ibid.). Girls listed several reasons for not returning to school including the loss of a family member who 

previously provided financial support, forced migration to new communities, and pregnancy. After the 

outbreak, schools in Bong, Lofa, and Grand Bassa reported damaged infrastructure, deficits in teaching staff 

and teaching and learning materials (AIR, 2016). Damaged infrastructure such as latrines and building doors 

lowered student morale and motivation for attending classes. Even though teachers were paid during the 

closure, once classes resumed, there were shortages across districts due to migration and other factors. 

Volunteer teachers helped to alleviate the deficit; however, lack of pay led to reduced motivation and weak 

commitment (Ibid.).  

The outbreak also changed how students and teachers, as well as students and their peers, interacted with 

one another (AIR, 2016). Additionally, the outbreak caused many families to migrate, which changed the 

composition of local communities and social habits, while also affecting familial support systems. Migration 

to new communities led to mistrust and fears that ‘outsiders’ carried the disease (Ibid.). PTAs assisted 

schools with health protocol implementation and mobilizing communities to reopen schools, including 

donation of their time (labor) and funds to rebuild damaged infrastructure (AIR, 2016). Parents and family 

members’ perceptions of the value and importance of education were critical in facilitating students’ return 

to schools.  

Socioeconomics and Health 

Despite education gains during the last 30 years, 47.3% of Liberians have no education (Government of 

Liberia, The World Bank, 2016). According to the 2014 Liberia Demographic and Health Survey, 33% of 

Liberian women between the ages of 15 and 34 and 13% of Liberian men had never been to school. An 

estimated one third of youth are not enrolled in school, training, or employment, which increases pressure 

on social cohesion and stability in Liberia’s pre-election context (Ibid.). Furthermore, 75% of the working 

population is employed in some form of vulnerable employment. According to the 2010 Labor Force 

Survey, the total labor force participation is 62.8%, of which 30.8% work in the formal sector, 36.6% in 

agriculture, and 28.9% in informal or household. According to the 2012 School-to-work Transition Survey 

(STWTS), the remaining 3.7% are unemployed. Among youth, nearly 40% of adolescents aged 15-17 are 

working (Ibid.).  

Liberia has made significant gains in human development. Since the end of the civil war, gross national 

income (GNI) per capita in Liberia has nearly doubled and life expectancy at birth has increased by more 

than eight years. Female literacy has also increased, most notably among younger females (according to 

2013 data, 69% of 15-19 year old females were literate compared to 29% of females aged 40-44) (Ibid.). 

The literacy rate of the general population is 62.4% for male Liberians and 32.8% for women (The World 

Factbook, 2017). 

Gender Context 

Since 2005, the Government of Liberia (GoL) has instituted various reforms aimed at restoring the 

educational infrastructure in the country. However, barriers to achieving gender equitable education 

outcomes remain a significant challenge. As of 2013, more than 90% of children were too old for their 

grade level, often leading to dropout and ultimately, poor educational outcomes, particularly for girls. 

Approximately 63% of boys of primary school age are out of school compared to 67% of girls of the same 

age. Nearly 29% of female youth of secondary school age are out of school compared to 21% of male youth 

(GOAL, 2013). 

The GoL has developed policies and initiatives in partnership with other key stakeholders to promote 
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gender equality and girls’ education. However, patriarchal gender and social norms continue to constrain 

Liberian women from fulfilling their academic and professional aspirations. These constraints include the 

obligation to obey husbands and male relatives and to fulfill strictly defined domestic and maternal roles. 

Additionally, most girls are married by age 20, especially in rural areas (Stromquist et al., 2013). And while 

teachers and parents cite the importance of girls’ education, there are still significant difficulties in 

translating attitudes into actions (GOAL, 2013). Many parents are unaware of the government’s policies 

and initiatives related to girls’ education, such as the 2005 National Policy on Girls’ Education. For example, 

in a survey conducted in 2012, only 51% of parents were aware of these policies (Plan International West 

Africa Regional Office, 2012). Parents lack an understanding of the value of education and its related 

demands such as regular attendance, progress through the education system, need to study at home. A 

2016 survey conducted by Street Child found that 45% of girls reported that one or both parents had 

never been to school. Moreover, 62% of out-of-school girls’ mothers had never attended school, which is 

significantly higher than that for mothers of in-school girls at 43% (Street Child, 2016).  

One of the most acute issues facing Liberians is exploitation and violence, which are woven into daily life. 

During the conflict, violence was used as a weapon of war. However, violence continues to impact men and 

women, boys and girls in Liberia at multiple levels. Sexual and gender-based violence (SGBV) is common 

and disproportionately affects Liberian girls and women. This extends to the school system (UNICEF, 

2015). Transactional sex and harassment by teachers is common, and early pregnancy often undermines 

girls’ educational prospects. In 2005 the GoL criminalized rape, and those convicted face a maximum 

penalty of life in jail. However, due to weak judicial systems, most perpetrators are not brought to justice. 

Half of reported rape cases are attacks against girls between the ages of 10 and 15 (Allemano, Miller Wood 

and Walker, 2009). Furthermore, Liberia has one of the highest teenage pregnancy rates in the world, 

indicating early sexual activity, and sexual violence and abuse often affects girls in the 6 – 12 year old age 

bracket (Schaberg and Williamson, 2008).  

As further described in the following sections, gender-related barriers continue to exacerbate inequity in 

Liberia, including access, retention, and educational outcomes for girls and boys. 

Summary of Desk Review 

As the first step in the process of preparing the Gender Analysis (GA), EDC conducted a comprehensive 

desk review of existing reports and data. This review assisted the team in identifying information gaps and 

developing guiding questions for primary data collection. The themes from the desk review are further 

discussed below.  

Traditional Laws and Women’s Status in Liberian Society 

Women’s status in Liberian society varies by region, ethnic group, and religion (Boayue, 2014). Liberia 

operates under a dual system of customary and traditional practices and statutory laws. Customary laws 

are a leading contributor to gender inequality and pose challenges to achieving justice, especially for girls 

and women. Stricter adherence to the legal system has the potential to further empower girls and women 

and promote their right to education and safety (Ibid.). However, traditional/customary laws often take 

precedence over the GoL’s child protection laws. For example, the legal age for marriage is 18 for women 

and 21 for men, but customary law allows for girls to marry at age 16. Additionally, polygamous marriage is 

legal under customary law (Women NGO Secretariat of Liberia, 2015).  

Moreover, girls and boys are often sent to traditional or ‘bush’ schools. Girls are sent to Sande schools, 

and boys attend Poro schools. Both are secret societies, and enrollment statistics are unknown. Sande 

schools provide informal learning for girls on issues regarding local history and genealogy, family life and 
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sexual relations, as well as domestic skills and social attributes. Female genital mutilation (FGM) is also 

practiced in these schools (Stromquist et al., 2013), and initiation may lead to early marriage and dropout. 

In 2016, the Liberian parliament removed a ban on FGM from a new domestic violence law (John, 2016). 

The Ministry of Internal Affairs and Government of Liberia policy prohibits the schools from operating at 

the same time as formal schools (Government of Liberia, World Bank, 2016). In rural communities, girls’ 

formal education is often valued less than their training to be mothers and care givers (Boayue, 2014).  

Commitment to Human Rights and Gender Equality 

In order to address key gender concerns, the GoL has developed several policies in its institutional 

framework. These include the 2009 National Gender Policy, which aims to eliminate the marginalization of 

women and girls in Liberia by 2020. It includes strategic actions on gender and violence such as establishing 

gender focal points, providing gender, and human rights training, enacting and enforcing laws against sexual 

harassment, increasing the gender capacity, and collecting data on the police. Furthermore, the 2008 

Gender and Sexually Based Violence Act aim to strengthen the criminal justice system and public awareness 

campaigns and to broadly reduce gender-based violence (GBV). The 2008 Poverty Reduction Strategy 

prioritizes the security of women and girls and promotes gender-sensitive curricula of security institutions 

(Griffiths & Valasek, 2011). Liberia’s National Action Plan for the Implementation of United Nations 

Security Council Resolution 1325 (2009) also includes outputs and indicators under the four pillars of 

protection for women: prevention, participation, empowerment, and promotion. However, one study 

found that monthly reporting and monitoring of progress under the plan was not taking place, signaling a 

continued need for training at the middle level of policy enactment (Dunne, 2011).  

Furthermore, the Education Reform Act of 2011 commits to promoting gender equity and equality 

throughout the educational system. The Act and the 2010–2020 Liberia Education Sector Plan gives the 

Ministry of Education responsibility for enforcing legal action against perpetrators of sexual violence and a 

code of conduct for teachers was unveiled in 2014 (Parkes, 2016). In addition, the 2013 National Policy on 

Girls’ Education seeks to reduce economic, social and cultural barriers to girls’ education. It also defines 

roles for the MoE and other educational stakeholders and communities in implementing policy measures. 

Several other Ministries also promote gender equity and girls’ education including the Ministry of Gender, 

Children and Social Protection; the Ministry of Justice; the Ministry of Internal Affairs; the Ministry of Youth 

and Sports; the Ministry of Public Works, and the Ministry of Health.  

Additionally, Liberia has adopted the Universal Declaration of Human Rights (UDHR), the Convention on 

the Elimination of Racial Discrimination (CERD), the Convention on the Elimination of All Forms of 

Discrimination Against Women (CEDAW), the Convention against Torture and Other Cruel, Inhuman or 

Degrading Treatment or Punishment (CAT), the Convention on the Rights of the Child (CRC), and the 

Convention on the Rights of Persons with Disabilities (CRPD). Liberia has also adopted regional human 

rights instruments including the African Charter on Human and Peoples’ Rights (ACHPR), the African 

Charter on the Rights and Welfare of the Child (ACRWC), and the Protocol to ACHPR on the Rights of 

Women in Africa.  

While these policies are a good start, implementation remains a challenge, as most policies are reactive 

rather than preventative. According to the Human Rights and Protection Section (HRPS) of the United 

Nations Mission in Liberia (UNMIL) and the Office of the United Nations High Commissioner for Human 

Rights (OHCHR), practices such as female genital mutilation (FGM), forcible initiation into secret societies, 

trial by ordeal, allegations of witchcraft, and ritualistic killings are still carried out in many Liberian 

communities. These practices disproportionately affect the most vulnerable Liberians including women, 

children, elderly persons, and persons with disabilities. Despite constituting human rights offenses, these 
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practices are often unpunished in the Liberian formal justice system, as they are perceived as being part of 

national culture and tradition (UNMIL and OHCHR, 2015).  

As violence is such a critical issue in Liberia, the GoL has developed several policies and approaches to 

combatting it at various level of society. The GoL developed the National Gender-Based Violence Action 

Plan, which focuses on the prevention and response to GBV. Additionally, it has established a Women and 

Children Protection Section (WACPS) within the national police force, a Sexual and Gender-based 

Violence Crimes Unit at the Ministry of Justice to prosecute sexual offense cases, a specific criminal court 

to try these cases, Safe Homes to provide protection to survivors of GBV, and “One Stop Centers” to 

provide comprehensive and integrated services to GBV survivors. Country hospitals also have SGBV Units 

and trained health workers to respond to reported cases of rape (Government of Liberia, 2014). However, 

there is less information available to understand the effectiveness of these forces.  

Despite the aforementioned approaches, both the system and policies to address GBV and school related 

gender-based violence (SRGBV) have been criticized. For example, the 2006 Girls’ Education National 

Policy included objectives to end impunity for teachers who had committed acts of SRGBV. However, 

while teachers who commit SRGBV should be dismissed, in reality, they are often allowed to return to 

teaching after their five-year suspensions have ended. In some cases, the teacher will marry the student out 

of remorse or moral conscience (Dunne, 2011). Services provided by the Ministry of Gender and Children 

and Social Protection through its Observatory Group have been limited in many communities. The 

standard operating procedures to ensure that GBV service provider lists are revised and made visible to 

communities are not updated by GBV task forces. Additionally, specialized courts for SGBV cases are only 

stationed in eight of Liberia’s 15 counties (John, 2016).  

Gender Equity and Access to Education 

More than 83% of Liberians live below the lowest income poverty line ($1.25 per day). According to 

UNICEF, 64% of primary school-aged children in Liberia are not in school. From this number, about 14% 

stay at home to assist with household chores or sell things on the streets to support their families. An 

additional 22% live too far from the nearest school or cannot pay for school fees or buy a uniform (Saint-

Pé, 2017). The high cost of uniforms, shoes, and school-related fees is a formidable obstacle to parents in 

educating their children, especially girls. According to a 2010 Core Welfare Indicator Questionnaire, an 

estimated 73.8% of students enrolled in primary school and 74.8% of students enrolled in secondary 

schools seldom to always have difficulty in paying school fees (Republic of Liberia, 2010). The costs tend to 

hinder girls’ enrollment more than boys, as families demonstrate a preference in educating sons rather than 

daughters due to their perceived higher income potential (American Institutes for Research, 2016). The 

pressure to work often poses an added burden on girls, taking away from time to do homework or study, 

leading to dropout (GOAL, 2013).  

Many of the factors also had a greater impact on female students than male students. These additional 

factors included poor learning environments, non-academic related punishments, and harassment. Girls 

often face peer pressure to drop out of school (Boayue, 2014). The decision of whether to educate a girl is 

often linked to the direct and indirect costs of education. This is evidenced in completion rates; the primary 

completion rate for boys is 62%, while only 47% for girls (DHS, 2013 as cited in Government of Liberia, 

The World Bank, 2016). More than 30% of males ages 15 to 24 have completed junior high (JH) and/or 

attained a higher level of education while fewer than 15% of females have achieved the same objective. 

Additionally, 29% of males have ‘no education’ compared to 43% of females ages 15 to 24. Additional 

barriers to girls’ education in Liberia also include language of instruction in school, early marriage and 

traditional gender roles, single motherhood, domestic responsibilities, overage enrollment and the shame 
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associated with being older than the appropriate grade level (Boayue, 2014). 

There are three central financial barriers that Liberian girls face: direct costs (school fees), indirect costs 

(such as uniforms, shoes, transportation or school supplies), and the opportunity cost or loss of income 

(Street Child, 2016). While the provision of scholarships and materials increases girls’ access and retention, 

this option is limited (GOAL, 2013). Twenty percent of out-of-school girls stated that the main reason they 

were out of school was due to the loss of their primary caregiver (Street Child, 2016).  Without someone 

to financially support them, girls are often forced to fend for themselves or rely on the support of an 

extended family member. The result of the increased strain on extended family finances often leads to girls’ 

engagement in transactional sex in order to pay school fees or other education expenses. Transactional sex 

often leads to dropout, and for girls, this is likely due to early and unplanned pregnancy. Sixty-one percent 

of children reported that they knew at least one girl who had become pregnant in the last two school 

years, and only 5% recounted that those girls returned to school (Plan International West Africa Regional 

Office, 2012).  

The 2013 National Policy on Girls’ Education mandates that the MoE provide programs to support 

pregnant students’ access to education; however, while official MoE policy does not require girls or women 

to leave school or attend night school when they are pregnant, teachers and other education officials often 

direct or encourage them to do so as part of an informal, institutionally embedded practice (Government 

of Liberia, The World Bank, 2016). In a nation-wide study, 67% of households reported that pregnancy was 

the main reason for school dropout among girls (Government of Liberia, The World Bank, 2016). 

Additionally, young, unmarried mothers are subject to stigma and marginalization and often face harassment 

from teachers and students. In a 2016 Street Child survey, 97% of surveyed out-of-school girls stated that 

they would like to return to school; however, the financial barriers hinder their ability to continue their 

education. 

For girls who are enrolled in school, another barrier to their retention are shortages of water sanitation 

and hygiene (WASH) facilities, especially in rural schools (UNICEF, 2016 as cited in Government of Liberia, 

The World Bank, 2016). This particularly affects adolescent girls who need appropriate facilities for 

menstrual hygiene.  

Culture of Violence 

Experiencing or witnessing SGBV is common for Liberian children. A recent study indicated that 96% of 

children had experienced at least one form of abuse, with similar rates among girls and boys. A quarter of 

the students reported that they had been forced to have sex against their will (30% of girls and 22% of 

boys) (IBIS, Concern Worldwide, Norwegian Refugee Council and Save the Children,, 2014) Furthermore, 

a 2009 study of 600 adult females in two Liberian counties (Montserrado and Nimba) revealed that 

between 56–59% of females experienced at least one act of GBV over a period of 18 months. In 2010, only 

6% of reported cases of SGBV were taken to court, and only 2% resulted in a conviction. (Postmus, 2015) 

Cultural attitudes that portray men as superior than women– particularly younger women – reinforces the 

perception that SGBV is a standard component of relationships and a natural expression of men’s sexual 

urges in Liberia. While the legal age of consent and marriage is 18, the majority of Liberian girls have their 

first child before reaching this age due to early marriage and rape. Even though SGBV is considered 

inappropriate, there is a ‘culture of impunity’ for perpetrators and little expectation that they will face 

serious consequences. Thus, significant cases of abuse are not reported to authorities. In cases where a 

female student becomes pregnant as a result of GBV involving a teacher or peer, it is common for the 

family to handle the situation, often with the involvement of traditional leaders. This includes reparation or 

support for the baby, and the girl is generally excluded from the process.  
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Only about a third of students who had experienced GBV reported it (34% of girls and 37% of boys). 

Victims of violence are often considered partly responsible, especially if the victim is female. The belief that 

girls sometimes do things to cause the abuse is common, as well as the perception that men and boys have 

good reason to use violence against women and girls.  

A significant percentage of rape victims are minors. Of the approximately 150 cases monitored and 

documented in 2015, at least 78% of the victims were minors, and some died as a result (Office of the 

United Nations High Commissioner for Human Rights, 2016). Of these 150 cases, the alleged perpetrators 

were predominately males over the age of 18. Additionally, the majority of the perpetrators were 

community members known to the victims and their families, and in some cases, close relatives. The stigma 

associated with reporting a community or family member often discourages victims from reporting the 

violence. Factors such as legal and institutional weaknesses, social mores and attitudes, corruption, lack of 

will or diligence on the part of government officials, and logistical constraints have created a widespread 

culture of impunity for perpetrators of SGBV, particularly rape. Women and children are often at greatest 

risk (Ibid.). According to the 2015 Ministry of Gender, Children and Social Protection (MOGCSP) Gender-

Based Violence Annual Statistical Report, only 2% of SGBV cases reported to GBV response actors (Health 

facilities, NGOs and LNP/WACPS) resulted in a conviction. Additionally, according to prison data received 

by United Nations Mission in Liberia (UNMIL) in 2015, only 34 individuals were convicted for rape out of 

more than 803 reported cases. This culture of impunity creates poor access to and mistrust of services 

such as the police and the judicial system leaving many perpetrators to face few to zero consequences 

(Parkes, 2016) (Gongloe-Weh, 2015).  

School-Related Gender-Based Violence (SRGBV) 

Lack of referral structures and monitoring and accountability at the district levels are the main barriers to 

reducing SRGBV. The MoE is working toward addressing SRGBV and other violence and safety concerns. In 

2014, the Ministry approved the Code of Conduct for Teachers and School Administrators in Liberia, 

which also provides guidance on referral pathways and administrative hearings for students and staff who 

experience violence. However, it is unclear to what extent the Code has been enforced (Government of 

Liberia, The World Bank, 2016). Moreover, school administrators are reportedly reluctant to discipline 

teachers perpetuating SRGBV due to teacher shortages. Teachers are also victims of SRGBV, and female 

teachers may be pressured into having sex with school principals and/or education officials in order to keep 

their jobs. Education officials and school administrators in Liberia are usually male, and supervision is 

therefore a gendered activity (Shriberg, 2007, 2008 as cited in GOAL Plus Final Report, 2016).  

Transactional sex has become a survival strategy for many Liberian women and girls. The practice, also 

known as ‘sex for grades’, is reportedly common in schools. Vulnerable young girls are often faced with the 

choice between dropping out of school or agreeing to perform sexual acts to pay for their education. Even 

if they are fortunate enough to be able to attend school rather than work, they may struggle to pay school 

fees, uniforms, or school supplies (Zebede & Shahid, 2016). In the 2014 Passing the Test Study, almost 18% 

of girls and slightly more than 13% of boys reported having been solicited for sex by a teacher in order to 

get better grades. Additionally, one third of students report that they had experienced SRGBV (by 

teachers, school staff, or classmate), and nearly one third of female students had been asked for sex in 

return for money. While boys reported experiencing SRGBV more than girls (35% to 29%), there is a need 

for additional research on SRGBV perpetrated against boys. Many students suffer long-term consequences 

of SRGBV, and the prevalence of ‘sex for grades’ leads students to question the merit of the marks they 

receive. The abuse can also cause students to drop out of school due to loss of concentration, pregnancy, 

or concern from parents over their children's safety. These teacher-student relationships are abusive given 

the power differentials and the students’ age, and all violate the Code of Conduct for Liberian Teachers and 
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School Administrators (IBIS, Concern Worldwide, Norwegian Refugee Council and Save the Children, 

2014). 

However, in some cases, parents do not condemn transactional sex between teachers and students (or 

other individuals in the community such as religious figures) as it is perceived as a possible route to financial 

assistance for the household. Given the widespread poverty in Liberia, families can place considerable 

pressure on girls to find resources for both school fees and other expenses (Ibid.). Between 60% and 80% 

of Liberian girls have been reported engaging in transactional sex in order to fund their education and basic 

living costs (Houreld, 2005). Parental pressure on girls to engage in transactional sex is often met with an 

implicit recognition of conflicting expectations. On the one hand, parents encourage their daughters to fund 

their education; however, they also want their daughters’ actions to be discrete in order to protect their 

reputation (Atwood, 2011). 

Transitional sex is part of the overall challenge of tackling SRGBV and safety in schools in Liberia. Teachers’ 

conduct inside and outside of the classroom often contributes to girls feeling unsafe in school (Street Child, 

2016). Twenty-three percent of the girls interviewed currently in school claimed that they had felt unsafe in 

their school environment, and 32% of girls who had dropped out of school had felt unsafe due to sexual 

harassment by teachers, teacher bribes, and corporal punishment. In relation to their peers, 69% of the 

girls experience peer pressure to skip class, to engage in early sex and to drop out and find a boyfriend. 

(Street Child, 2016) Almost one in four boys and one in five girls report abuse by classmates. Additionally, 

almost one in five students, both girls and boys, report abuse by teachers or school staff (IBIS, Concern 

Worldwide, Norwegian Refugee Council and Save the Children, 2014). Furthermore, corporal punishment, 

beating, and bullying are also common in school, and students and parents identify corporal punishment as a 

reason for feeling unsafe. Given that SRGBV hinders girls’ access and retention, real changes are also 

needed to create safe, gender inclusive learning spaces for both girls and boys. There is a need for more 

child protection policies and procedures in both formal schools and ALP programs to protect students and 

ensure a safe and friendly learning environment (Gordon, 2013).  

Gender Inclusive Learning Environments 

The Agenda for Transformation (AFT) is the Government of Liberia’s five‐ year development strategy of 

socio‐ economic transformation and development that in part aims to improve quality of life by investing in 

more accessible and higher quality education. As of the agenda, Goal 5 aims on eliminating gender 

disparities in primary and secondary education by 2005, and achieving gender equality in education by 2015, 

with a focus on ensuring girls’ full and equal access to and achievement in basic education of good quality. In 

addition, Goal 6 aims to improve all aspects of the quality of education and ensure excellence of all so that 

recognized and measurable learning outcomes are achieved by all, especially in literacy, numeracy and 

essential life skills (Ministry of Education, Liberia, 2015). However the implementation of these goals 

requires the creation of a gender inclusive learning space, which is made difficult by a lack of gender 

inclusive curriculum, improved textbooks, and teacher training. 

The teacher is central to creating an inclusive learning process for both boys and girls. “Gender responsive 

teachers understand and respond to the specific needs of girls and boys by being aware of the different 

psychological and physical maturation issues, by encouraging equal participation and involvement of boys 

and girls in class activities and by having the same expectations from the girls as they do for the boys” 

(GOAL Plus, 2016). However, without gender-responsive pedagogy skills, it is a challenge for teachers to 

create inclusive learning spaces. Most teaching and learning materials are not gender sensitive and often 

depict boys and girls that fit strict gender and social norms. Many times teachers are unaware that they are 

being discriminatory towards boys or girls or that they are making disparaging remarks about the capability 
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or characteristics of either sex. This particularly affects girls’ full and free participation in the learning 

process (GOAL, 2013). 

Teacher training in Liberia does not adequately prepare teachers to address gender inequalities and 

constructs or how to incorporate gender sensitive course content into the curriculum or understand how 

cultural values and practices affect female and male students differently (Stromquist et al., 2013). Sex is also 

a taboo topic, especially among parents in rural areas. In 2015, the Division of School Health developed a 

draft Comprehensive Sexuality Education (CSE) curriculum for Grades 3-9 in partnership with UNFPA. The 

curriculum purportedly includes content on gender roles, decision-making and communication skills 

(Government of Liberia, World Bank, 2016). However, in the past, the CSE curriculum has focused on 

hygiene and health and avoided topics such as teenage pregnancy, sexual abuse, and peer pressure to 

engage in sex. Teachers receive training on HIV and AIDS prevention and are expected to teach it to their 

Grade 6 students. However, the lack of sex education programs and discussions about gender-related 

problems prevents female and male students from developing more equitable perceptions about gender 

roles (Stromquist et al., 2013; Boayue, 2014). 

In the formal school system, Liberian teachers often lack subject knowledge, didactic skills and an 

appreciation of learner centered and innovative pedagogy. Additionally, key education stakeholders have 

identified the need for curriculum revision, including for the ALP, to include enhanced instruction in life 

skills and other transferable skills (European Union, 2014). Another challenge for learners and teachers is 

that standardized English is not widely understood in rural communities. One recommendation is for ALP 

and teachers from formal schools to use local languages (Liberian English and indigenous languages), as well 

as to provide teaching and learning materials in local languages (Gordon, 2013). Additionally, ALP learners 

often enter the program without basic literacy skills, and the current ALP curriculum does not adequately 

address this skills gap. Literacy should include continuing assessment of basic reading skills such as reading 

speed and comprehension (Ibid.).  

Gender Inclusive Teacher Training  

In Liberia, only 50% of the teacher workforce has the minimum qualification required to teach at the grade 

level they are teaching, and more than 11,000 primary school teachers do not hold the minimum 

qualification. At the primary level, 62.3% of teachers are qualified, compared to 33.1% and 33.9% of 

teachers at the JH and senior high levels (Government of Liberia, The World Bank, 2016). Additionally, 

female teachers are significantly underrepresented in the MoE teaching force across all levels. In primary 

schools, 21% of the teaching force is female; in junior high, this drops to 11%, and only 7% of senior high 

teachers are women (Government of Liberia, The World Bank, 2016). It’s also important to note that this 

varies by county. The shortage of women teachers in the workface can be attributed to several other 

factors including cultural barriers to receiving an education, early onset of sexual activity and teenage 

pregnancy, social expectations about early family formation and the unequal childcare burden and unpaid. 

In addition, there are fewer qualified female high school graduates, which is a prerequisite for enrollment in 

teacher training programs at universities, polytechnics, or rural teacher training institutes (RTTIs) 

(Stromquist et al., 2013). The Education Sector Plan 2010-2020 recommends setting a minimum quota for 

females at RTTIs and targeting female students in high schools to prepare and encourage them to enter the 

teaching profession. Women enrolled in teacher training programs face several challenges, especially those 

with (younger) children. According to policy, mothers are not allowed to bring their children to classes, 

and childcare is not offered at RTTIs. In addition, women face criticism from unsupportive male classmates, 

as well as sexual harassment. RTTIs have the capacity to increase enrollment; however, their inability to 

attract qualified high school graduates, particularly females poses a challenge (Stromquist et al., 2013).  
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There is also lack of willingness to appoint more women as CEOs and DEOs. In Liberia, women’s abilities 

are often stereotyped through stories, music and movies. This includes the idea that they are incapable of 

leadership (Women NGO Secretariat of Liberia, 2015). At last count, seven of the 96 DEOs are women 

and one of the 15 CEOs is a woman (Raynor, 2011 as cited in Stromquist et al., 2013). Most female 

teachers are married and/or have children, yet the education system is insensitive to their domestic 

responsibilities. Liberian teachers can benefit from a maternity leave policy, but it is only granted at the 

discretion of the CEO, and it is not offered to unmarried women. Female teachers often feel intimidated by 

overage students, particularly male students. Additionally, weak communication and road infrastructure 

adds another challenge to female teachers’ mobility and safety (Stromquist et al., 2013).  

Community Engagement  

Poverty, gender and rural status intersect in ways that decrease the likelihood that some children will 

complete a primary education than others. DHS 2013 data indicate that primary completion rates (PCR) in 

Liberia vary by gender, urban-rural status and the intersection of these variables. For example, the PCR for 

male children is 62% and 47% for female children. (GOAL Plus, 2016). Women and girls are 

underrepresented in nearly all levels of education, including upper basic, senior high, TVET, tertiary 

education, RTTIs and the teaching force. Girls account for 47% of secondary school students and women 

account for less than 10% of the teaching force (all levels combined).  

While parents generally express a desire for their children to be educated, they are often not involved in 

this process and may expect the school to assume full responsibility. This is due in part to high illiteracy 

rates and busy schedules (Ibid.). An additional factor restricting parents’ participation in their children’s 

schooling is the language barrier, as students are taught in English at school but often communicate in local 

dialects at home (Boayue, 2014). However, PTAs and communities have the opportunity to hold teachers 

and local schools accountable through monitoring of education quality and teacher attendance and 

performance (Gordon, 2013). While communities have demonstrated their willingness to support ALP 

programs, the process often takes time, especially in rural areas where there are higher levels of illiteracy 

and a need for healing and social inclusion after years of war (Ibid.).  

Information Gaps in Secondary Data 

In preparation for the collection of primary data, the team identified several areas in the research where 

more information was needed about parents, teachers, and communities’ perceptions about gender and 

disability. While the desk review uncovered a lot of important and useful information about harmful gender 

and social norms that impede children’s access, retention and success in education programs, the team 

identified additional gaps. These gaps included information around issues of access and retention in 

education programs, including reasons why children might never start school or why some might start 

school and then leave. The team used a gender lens analyze these gaps considering why girls and children 

with disabilities might be excluded from school (never enrolled) or what additional barriers they might face 

in comparison to their peers. Additionally, the team wanted to find out whether there are different 

perceptions about the importance of educating children, especially children with disabilities and girls, as any 

information about children with disabilities was largely absent from the literature. Furthermore, existing 

data on ALP in Liberia is extremely limited. 

Summary of Fieldwork Findings 

This section focuses on the findings of the primary data collection, which were gleaned from focus group 

discussions (FGDs) and key informant interviews (KIIs) with parents, teachers, and students. While the 

desk review uncovered a plethora of themes related to gender, EDC’s guiding questions for data collection 
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focused on several of these themes, including 

equity and access to education and school-related 

gender-based violence. The qualitative data provide 

additional insight into the challenges and barriers 

that children, especially girls and young women, 

face in achieving an equitable education in Liberia. 

Additionally, the findings delve into attitudes and 

norms about school safety and security, as well as 

gender-based violence (GBV) in school, at home and in 

in the community and the mechanisms through which it 

is addressed.  

Gender Equity and Access to Education 

Liberia presents a challenging landscape for 

access to equitable gender opportunities to 

education. As noted in the desk review, girls are 

less likely to continue their education than boys, 

and they are also more likely to drop out due to 

insecurity, pregnancy, and early marriage. Despite 

these challenges, participants in the FGDs 

expressed the importance of education for both 

girls and boys.  

Children noted that education is important for 

boys and girls due to the impact that is has on 

their futures. More importantly, girls stated the need know how to navigate the socially imposed barriers 

to getting an education. This is an expressed need that is not yet being addressed. 

Parents shared the perception that boys and girls have an equal right to be educated in order to become 

productive citizens. Teachers also expressed similar opinions about girls and boys’ importance in society. 

Teachers mentioned the current Liberian president, Ellen Johnson Sirleaf, as an example of what can 

happen when girls are given access to education.  

Teachers working at the school for the blind and school for the deaf especially emphasized the need to 

educate children with disabilities with the same gender equitable approaches.  

While all participants agreed on the importance of education, there were still admissions about the 

continued challenges and barriers to access for both boys and girls. All of the participants mentioned that 

the lack of money to pay for the direct cost of school fees and indirect cost of uniforms and transportation, 

among other things, posed barriers. Given the level of poverty and unemployment, most parents struggle 

One teacher stated, “We educate both 

because they all have the right to be 

educated. As they say, if you educate a 

woman you educate a nation and girls who 

are educated now are making more of 

impact in their families.” 

One parent noted, “Parents are not able to 

support them to buy uniform and other 

necessities. Parents prefer to spend the 

money for the other able children. The deaf 

are left without support, as most families 

may only have money to send two or three 

children in normal school for skill learning, 

but when it comes to the child with 

disabilities the parents do not have money.” 

Several girls noted “with the changing of 

cultural norms, a woman’s place is no longer 

in the kitchen and girls need education in 

order to pursue their dreams and have the 

same capabilities to care for their families 

and communities”. 

One teacher shared, “It is very much 

important indeed, to educate both disabled 

children, boys and girls. It is important in the 

sense that what the able people can do they 

can also do. They can work in the 

government offices if they learn, and if they 

get opportunity the can learn how to create 

their own business, they can trade like 

others, and can be helpful to the society.” 
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to be able to send their children to school, which is a factor for late enrollment.   Children with disabilities 

face additional challenges as many parents prioritize the education of children without disabilities, especially 

when finances are tight.  

For children who are fortunate enough to start school, the lack of financial support often leads to dropout 

or involvement in risky activities to support their education. For girls, teenage pregnancy was highlighted as 

one factor that leads to drop out. Participants cited boys’ involvement in income generating activities as 

one reason for dropout.  

While some participants were not aware of ALP schools, those who were familiar with ALP noted that the 

free education offered at these schools is a benefit and that it encouraged them to decide to send their 

children to school. Additionally, they perceived that ALP schools were safer than regular schools due to 

the enforcement of the code of conduct and regulations, which was an additional reason for them to send 

their children to ALP schools. Parents mentioned that transitioning from ALP to formal schools included 

several challenges, among them the costs of formal school and the perception that girls are more likely to 

become pregnant in formal schools. 

Culture of Violence 

Studies demonstrate that violence is pervasive in Liberian culture, and SGBV is often perceived as a way for 

men to exert their dominance, especially over women and girls. Many participants’ shared their perceptions 

of violence as an imposition of power that enables a person to take aggressive and destructive action 

against another person. Most participants noted that girls and boys experience violence differently, and girls 

are more prone to be targets of SGBV. Violence generally occurs at any time, at school, at home, and in 

the community. While males are noted as the primary perpetrators of violence against girls, parents also 

noted that violence also occurs between adults and children, as well as between boys, especially when 

alcohol and drugs are involved. 

While responses to violence vary, in general most respondents stated the need to involve the community 

and town chief as mediators. While some respondents mentioned involving the police, not everyone 

suggested this approach. Most participants preferred to 

discuss the problem with both parties first, and if they 

cannot come to an agreement, they involve the town 

chief; in dire circumstances they would consider 

involving the police. The reluctance to report violence 

validated research that only about a third of students 

who had experienced GBV reported it. This is also 

affected by the imposed stigmas and victim blaming that 

is the result of the belief as well as the perception that 

men and boys have good reason to use violence against women and girls.  

School-related Gender-based Violence (SRGBV) 

All parents in the FGDs noted that their children did not always feel safe at school. While both girls and 

boys are victims of discrimination and SRGBV, there are some nuances. Girls are more likely to be 

propositioned for transactional sex, and boys are more likely to receive corporal punishment. Perpetrators 

of this violence include school administrators, teachers, and students themselves. 

One mother stated, “It is equally important 

to educate both boys and girls as we live in a 

competitive world. If girls are not educated, 

they may become a liability, or if boys are 

not educated, they may become unskilled 

laborers. The role of gender equality is to 

not discriminate boys or girls.” 
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In an environment where most students are overage (too old for their grade level), parents and teachers 

alike raised concerns about the abuse inflicted by older children on younger children. Teasing and bullying 

often lead younger students to drop out. While participants’ opinions varied about the age when children 

start engaging in sexual activity (9-18), most parents agreed that children learn about sex from other 

students. Overall, the decision to engage in sexual activities is not equitable, and girls generally experience 

greater pressure compared to boys. While sexual harassment happens everywhere, both parents and 

teachers agreed that it often happens at school. In the case where the age range varies within a class, older 

boys often pressure or force themselves on girls. Respondents stated that it is common for perpetrators to 

use profane and sexually explicit language, to engage in inappropriate touching, solicitation of sex, and in 

some cases, to rape girls on school grounds or on their commute. In schools with unisex toilets, girls avoid 

using the bathroom to avoid becoming victims to SRGBV. When school administration does not enforce 

disciplinary measures against the perpetrators, girls are especially vulnerable. Teachers from the schools 

that serve children with disabilities (CWDs) stated that CWDs are even more vulnerable to SRGBV, 

especially as many parents and community members are not concerned about their wellbeing. As is the 

case with children who do not have disabilities, SRGBV affects boys and girls differently. Boys with 

disabilities are more likely to be victims of physical abuse by other peers or corporal punishment by 

teachers. This includes hitting, slapping, whipping, or making students kneel for long periods. Girls with 

disabilities are more likely to be sexually exploited by their peers as well as by adults. However, parents 

and students’ mistrust of the system and the lack of credibility afforded disabled students by parents, 

community, and school officials leads to rare reporting and documentation of SRGBV. 

Additionally, many parents added that children, especially girls, might feel unsafe around male teachers as 

they might try to coax them into sexual relationships. However, some participants also noted that parents 

sometimes do not step in to stop sexual violence between teachers and girls. Given the economic hardship 

in funding children’s education, some parent pressure young girls to engage in transactional sex with 

teachers and other adults in order to fund their education. Some parents may even encourage their 

daughters to dress a certain way in order to attract the attention of teachers and to engage in transactional 

sex or other sexual activities.  

Responses to School-related Gender-based Violence 

Most students who experience SRGBV suffer from some form of trauma, whether physical or physiological. 

Parents noted that most children no longer feel safe at school or that their academic performance suffers. 

Girls who become pregnant as a result of sexual 

violence are often victim-blamed, shamed, or 

stigmatized, which leads to drop out. In most cases, 

parents stated that children do not have the courage to 

report cases of SRGBV or are threatened by the 

perpetrator not to do so. Parents stated that parents' 

lack of openness with their children was one of the 

reasons why children might conceal cases of SRGBV. 

However, the most prominent reason why children do not report cases is the lack of rules, monitoring and 

enforcement in school to address these issues. 

 

Responses to the perpetrators in reported cases of SRGBV are mixed. When children report cases of 

SRGBV to parents, they typically engage with the school principal or administrator. If no actions are taken, 

they will go to the community chief or the PTA. The PTA has the primary responsibility to query the 

One mother stated, “It happens on the 

school campus. Teachers take/ask money 

from them by force. The teacher will 

threaten them or make sexual advances on 

their student. So, they are not always safe in 

school.” 



Accelerated Quality Education for Liberian Children | Gender Analysis | 22 

school, then the perpetrator. For schools who have a School Code of Conduct in place, it serves as a guide 

on what consequences are faced by the teacher/perpetrator. Depending on the severity of the offense, 

parents may take the teacher/perpetrator to the police. However, most cases are dealt with in the 

community or household. If the violence results in pregnancy, the parents may choose to address the 

perpetrator privately. However, given that most cases are unreported, the majority of perpetrators of 

SRGBV are not brought justice. 

 

As a means to address and prevent SRGBV, parents advocate for raising awareness about the associated 

dangers to the victim and consequences for perpetrators. Teachers noted that this should include educating 

children about their rights, and how to respond to GBV at home, at school, and in the community. Some of 

teachers proposed the creation and support of girls’ clubs to create safe spaces to empower girls’ social 

assets in order to mitigate and improve reporting of SRGBV. This is in addition to improving the 

relationship between the teachers and the parents through regular PTA meetings. Community engagement 

activities proposed included engaging parents with school and local governance structure to impose 

curfews for children. And finally, facilitating discussion between the community and the school about 

methods for ensuring children’s safety as they commute to school (e.g., organizing group walks to school), 

as well as advocating for children with disabilities in general as well as in relation to SRGBV.  
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Gender Implementation Strategy 

Based on these aforementioned themes and recommendations consolidated from the Gender Analysis, the 

team drafted the following Gender Implementation Strategy (GIS). This strategy outlines tangible 

approaches to integrate gender into the project’s result framework. The central aim of the GIS is to ensure 

that the project considers gender, disability, and vulnerability as transversal elements across all of its 

activities. The analysis demonstrates that the majority of the constraints faced by Liberian young women, 

children, and children with disabilities (CWD) are linked to inequitable gender and social norms. While 

recognizing that norms do not change overnight, the team has outlined approaches that will promote 

greater gender equity and inclusion in target counties among students, teachers, and parents. Broadly, the 

project will seek to mainstream gender and social inclusion into all of its structures, policies, procedures, 

partner selection process, and overall project culture, as well as conduct advocacy with the Ministry of 

Education to foster sustainable approaches to gender equity and inclusion for boys, girls, and children with 

disabilities in the revised ALP policies. 

For clarity, we have outlined specific interventions by the project’s two main result areas: 

Result 1 – ALP Regulatory Framework Institutionalized 

Build Capacity of CEOs and DEOs: 

▪ When strengthening monitoring and supervision capacity of County Education Officers (CEOs) and 

District Education Officers (DEOs), encourage the participation of women CEOs and DEOS; advocate 

with the Ministry of Education for increased inclusion of women CEOs and DEOS in accreditation and 

certification processes, including promotion of female teachers to fill these leadership roles, especially 

within the project;  

▪ Include content in training materials to raise awareness among CEOs and DEOs about formal MoE 

policies related to pregnancy to ensure that girls who become pregnant are still afforded equitable 

education opportunities and not encouraged to attend night school or to drop out of school or switch 

schools; 

▪ Promote female leadership among teachers in ALP schools, including promotion to school principal 

positions for the purpose of ALP supervision, as well as leadership positions in PTAs; 

▪ Ensure that the Education Management Information System (EMIS) is strengthened at decentralized 

levels, including improved protocol for collecting data on children with disabilities.  

Support the MoE to Adopt National ALP Policies: 

▪ Ensure that Accreditation Policy for ALP centers includes Program Quality Standards on gender 

sensitive and inclusive approaches; advocate with the Ministry of Gender to ensure that improved 

monitoring of gender and school-related gender-based violence (SRBGV) issues are considered 

paramount in revised policy. Also, engage with the Ministry of Justice for issues around enforcement of 

Code of Conduct, as well as the Ministry of Internal Affairs for community engagement, engagement of 

traditional leaders, etc. 

▪ Ensure that approaches to identifying and enrolling eligible learners are gender sensitive and inclusive at 

site, district, and county level interventions. 

Community Engagement and Mobilization: 

▪ Advocate with parents to enroll their children in ALP schools, especially children with disabilities that 
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may be excluded from the formal school system; raise awareness of ALP policies and opportunities, 

demonstrating the project’s commitment to educating vulnerable children, especially girls, overage 

children, and CWDs; 

▪ Train PTAs on the ALP framework and facilitate regular feedback loops between communities and the 

local education authorities, especially with the aim to combat SRGBV and other issues that may 

negatively impact girls and CWDs’ access to education or retention. 

Result 2 – Increased Eligibility of Learners to Transition to Formal Education 

Rehabilitated ALPs and Improved Safety:  

▪ Ensure that learning standards promote a youth-friendly, learner-centered environment that meets 

safety standards, especially for adolescent girls; criteria for ALP site selection must consider gender, 

disability, and vulnerability;  

▪ Address critical issues of separate, private latrines with adequate lighting in ALP sites and safe passage 

to and from schools that are free of violence and harassment; 

▪ Train PTAs on ALP policy, prevention and response to SRGBV and compliance with the Code of 

Conduct; 

▪ Train teachers in gender awareness and inclusive pedagogy to promote equity, safety, and inclusion in 

the classroom; 

▪ Work with the MoE, teachers, and PTAs to enforce the school Code of Conduct to improve safety and 

reduce SRGBV; 

▪ Facilitate discussion between the community and the schools about methods for ensuring children’s 

safety during the school commute (e.g., organizing group walks to school); 

▪ Lead a mapping exercise to identify local organizations providing GBV services and share data or 

reports with target schools, parent and teacher organizations, student organizations; 

▪ Develop a referral system in cases of violence or a first-responder system to be able to manage 

incidents and negative trends at school. 

Community Engagement and Mobilization:  

▪ Conduct social mobilization campaigns to emphasize the benefits of girls’ education and the benefit of 

educating CWDs in preparation for communities’ identification of out-of-school children for 

enrollment in ALPs; 

▪ Work with PTAs and community leaders to develop a PTA/Community Engagement Plan for SRGBV; 

▪ Conduct activities with adolescent boys and girls to establish a culture of gender equality to be 

supported by interventions at the community level;  

▪ Encourage cross generational dialogue and reconciliation between parents and students to encourage 

children’s increased participation in society and improved confidence to communicate about and take 

action to resolve sensitive issues; 

▪ Offer guidance to students, teachers, education officials, families, and communities on comprehensive 

approaches to address SRGBV including sensitization on Code of Conduct and accountability measures 

for ALPs and teachers; 

▪ Engage men and boys in SRGBV prevention and response; challenge harmful definitions of masculinity 



Accelerated Quality Education for Liberian Children | Gender Analysis | 25 

by identifying male "gender champions" in schools, communities, and within education administration. 

ALP Curriculum:  

▪ Ensure that ALP teaching and learning materials are gender sensitive and inclusive by providing technical 

assistance in curriculum revision via EDC’s Home Office Gender Working Group. 

In addition to the interventions addressed in the project’s main result areas, we will also conduct the 

following best practices throughout the life of the project: 

▪ Train all project staff on the principles of gender awareness and integration best practices; 

▪ Facilitate access to all gender-related reports, resources, and tools to all staff; and 

▪ Conduct on-going assessment of gender indicators and include updates in annual and quarterly reports 

on progress and performance of gender-related interventions described above to assess whether girls 

and boys are equally benefiting from all project activities, as well as CWDs. 

Next Steps 

The observations collected and distilled for the Gender Analysis (GA) provide the Accelerated Quality 

Education for Liberian Children project team with additional insight into the current context of gender 

equity and sociocultural norms in Liberia. With guidance from the Gender Implementation Strategy (GIS), 

we will incorporate these findings into the project learning agenda and monitoring and evaluation activities 

in order to track the progress of important gender indicators related to ALP and inclusion of out-of-school 

children and those at-risk for dropping out. During the next five years, the project will be able to target 

specific aspects of gender equity revealed in the analysis in order to continue moving toward the country’s 

gender equality goals, as well as the United Nations Sustainable Development Goals. 
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Annex: Demographics of KII and FGD Participants 

 

 

 

Type and 

county 

School 

and 

group 

Level of Education Age group 

Total 

No 

Education 

Elementary/ 

Jr. High 

High 

School Certificate 

College/ 

University 

14-

15 

20-

29 

30-

39 

40-

49 

50-

59 60+ Unknown 

FGDs in 

Montserrado 

Urban 

school 
2 26 10 7 12 20 6 12 9 5 5 

 
57 

Parents 2 6 8 
 

4 
 

5 9 3 2 1 
 

20 

Male 
  

6 
 

4 
 

3 4 
 2 1 

 

10 

Female 2 6 2 
   

2 5 3 

   

10 

Teachers 
  

2 7 8 
 

1 3 6 3 4 
 

17 

Male 
   

2 5 
 

1 
 

2 2 2 

 

7 

Female 
  

2 5 3 
  

3 4 1 2 

 

10 

Children 
 

20 
   

20 
      

20 

Male 
 

10 
   

10 
   

   

10 

Female 
 

10 
   

10 
   

   

10 

Rural 

school 
8 24 13 

   
2 10 15 7 3 1 58 

Parents 8 4 8 
   

1 6 8 1 3 1 20 

Male 2 
 

8 
   

1 
 

6 1 2 

 

10 

Female 6 4 
     

6 2 

 

1 1 10 

Teachers 
  

5 7 6 
 

1 4 7 6 
  

18 

Male 
   

4 4 
  

2 3 3 

  

8 

Female 
  

5 3 2 
 

1 2 4 3 

  

10 

Children 
 

20 0 0 0 20 
      

20 

Male 
 

10 
   

10 
   

   

10 

Female 
 

10 
   

10 
   

   

10 

FGDs in  

Grand Bassa 

Urban 

school 
5 23 15 5 1 20 2 7 8 6 6 

 
49 

Parents 5 3 8 
   

2 5 5 2 2 
 

16 

Male 1 
 

5 
     

3 1 2 

 

6 

Female 4 3 3 
   

2 5 2 1 

  

10 

Teachers 
  

7 5 1 
  

2 3 4 4 
 

13 

Male 
  

2 4 1 
  

1 2 2 2 

 

7 

Female 
  

5 1 
   

1 1 2 2 

 

6 

Children 
 

20 
   

20 
      

20 

Male 
 

10 
   

10 
   

   

10 

Female 
 

10 
   

10 
   

   

10 

Rural 

school 
3 18 8 4 3 13 1 6 6 6 4 

 
36 

Parents 2 6 5 
 

2 
 

1 5 3 4 2 
 

15 
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Type and 

county 

School 

and 

group 

Level of Education Age group 

Total 

No 

Education 

Elementary/ 

Jr. High 

High 

School Certificate 

College/ 

University 

14-

15 

20-

29 

30-

39 

40-

49 

50-

59 60+ Unknown 

Male 
 

2 5 
    

1 1 3 2 

 

7 

Female 2 4 
  

2 
 

1 4 2 1 

  

8 

Teachers 
  

3 4 1 
  

1 3 2 2 
 

8 

Male 
  

3 3 
    

3 1 2 

 

6 

Female 
   

1 1 
  

1 
 

1 

  

2 

Children 1 12 
   

13 
      

13 

Male 
 

7 
   

7 
   

   

7 

Female 1 5 
   

6 
   

   

6 

Interviews in  

Montserrado 

School 

for blind 

children 
  

1 2 1    2 2 
  

4 

Teachers 
  

1 2 1 
   

2 2 
  

4 

Male 
  

1 
 

1 
   

1 1 

  

2 

Female 
   

2 

    

1 1 

  

2 

School 

for deaf 

children 
  

1 2 1  1 
 

1 2 
  

4 

Teachers 
  

1 2 1 
 

1 
 

1 2 
  

4 

Male 
  

1 
 

1 
 

1 
  

1 

  

2 

Female 
   

2 

    

1 1 

  

2 
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Annex: FGD Protocol for Teachers 

1.  (RERA) Access and retention in education programs: 

a. (RERA) In this/your community, are there many children ages 8-15 who are not in school?  

i. (RERA) What are some of the reasons why children might never start school? 

(RERA) What are some of the reasons why children might start school, and then 

leave? 

b. (RERA) Who makes the decision to send the children to school?  

i. (RERA) What factors do you think they consider in making the decision to enroll the 

children in school or an ALP program? 

ii. (RERA) What/Who else might influence the decision to send children to school? 

iii. (RERA) What encourages children to continue in school or in an ALP program?  

c. (Gender) Do you think in the community, they believe that educating children equally 

important for boys and girls? Why? Why not?  

i. (Gender) What factors are specific for educating boys and what factors are specific 

for educating girls? 

d. (RERA) When do you think it is the right age to sign up a child for grade 1?   

i. (RERA) At what age do you think it is too late for a child to go into grade 1?   

ii. (RERA) Do you think it is a problem if there are children of different ages in grade 1? 

Why? 

2. (RERA) Relationship between ALP and ‘regular’ schools:  

a. (RERA) Do you know or have you heard about ALP Schools? 

i. Can you describe the difference between, ALP school, and a regular school? 

ii.  Is there an ALP center in your community or near the school?  

b. (RERA) If you have to choose, which program do you prefer to send your children to, the 

ALP or to regular school? Why?  

i. (RERA)How do you feel about the teaching quality and learning process of ALP 

centers compared to regular schools? 

ii. (RERA)Do you have any concern about safety in ALP schools as compared to regular 

school? 

iii. (Gender) If any, what are your safety concerns for boys compared to girls attending 

ALP Schools?  

c. (RERA) What problems, if any, exist between parents, teachers, and students in regular vs. 

ALP schools?  

i. If so, what did you do or what can you do to solve the problem? 

d. (RERA) Do you see any challenges to move from an ALP to a regular school?  

i. (Gender) If yes, are there different challenges for girls than boys to move from an 

ALP to a regular school? If so, what are they?  Why? 

ii. (RERA) When or at what level do you think children in ALP centers should be 

allowed to join the regular school? Why? 

iii. (RERA) (If they say, after they finish) Is there any other time that they should be 

allowed to join? 

Dear participants, we are going to discuss School Related Gender Based Violence (SRGBV).  If you do not 

feel comfortable to participate, you can choose not to participate. One of the risks here is that you may 

feel uncomfortable discussing this or may upset you if you have experiences related to SRGBV.  But if you 

are willing to participate, then we will talk about when students feel safe and when they are involved in 

man/woman business.  
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You MUST NOT under any circumstances use people's names or share any information about other 

people that might be identifiable. We kindly let you know that if you start sharing in the group personal 

information we will stop you and ask you to tell us general information only. Remember, we have agreed 

not to tell other people any details about what we are talking and we will not use anyone’s name.  

3. (Gender) GBV: How common do students, teachers, and community members think gender-based violence 

is (define) in school and at home? [Framing Question] 

a. What does violence generally mean to you? Are boys and girls victims of the same kind of 

violence?  How frequently do you think violence takes place in the community?  Who do you 

think is the source of the violence?  How do you and others respond to the violence?   

b. To what extent do you hear about the existence of violence against boys or violence against 

girls in schools (in your school or other schools)?  

c. Do you think that students are always safe when they are at school?  

i. If not, what are the reasons why students sometimes do not feel safe at school? 

ii.  What or who causes students sometimes to not be safe at school? Where does it 

happen? Are there any factors that makes girls more vulnerable compared to boys? 

d. What are the main responses when violence occurs between a child and a teacher, other adults 

or older children in school? [Prompt: Community response, Parent response, School response] 

i. Are the responses different for boys compared to girls? 

ii. In these cases, how does it affect the student after the violence?   

iii. What happens to the perpetrator/person causing the violence? 

e. What are the main factors that enable people to respond or prevent violent incidents in 

schools? 

i. Do survivors/children who survived violence look for help or report the incident when 

they experience violence? If so, why or why not?  Is this different for boys and girls? 

ii.  What would make people more comfortable to report these incidents especially when 

they occur in school? 

f. At what age do children learn about man/woman business (Sex)?   

i. At what age do children start engaging in these activities? Is it different for boys and 

girls? 

ii. Is it always the free choice of the student to do man/woman business, or are there 

times when students might be convinced, or forced to engage in these activities? Are 

there differences for boys and girls? 

iii. When and where does this usually happen? [School, Home, Community] 

g. What do you think the community or the school could do to make schools safer and prevent 

violence? What about Parents, teacher or students? [Prompt] 

i. Are you aware of existence of support networks or services that address cases of 

violence in the school or in the community? If yes, are these services mostly responsive 

(after the incident) or are they preventative? 

ii. Are there other things that could be done to stop students being convinced or forced 

to do man/woman business? 
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Annex: FGD Protocol for Parents 

1. (RERA) Access and retention in education programs: 

a. (RERA) In your community, are there many children ages 8-15 who are not in school?  

i. (RERA) What are some of the reasons why children might never start school? 

(RERA) What are some of the reasons why children might start school, and then 

leave? 

b. (RERA) Who makes the decision to send the children to school?  

i. (RERA) What factors do you consider in making the decision to enroll the children in 

school or an ALP program? 

ii. (RERA) What/Who else might influence the decision to send children to school? 

iii. (RERA) What encourages children to continue in school or in an ALP program?  

c. (Gender) In your community, is educating children equally important for boys and girls? Why? 

Why not?  

i. (Gender) What factors are specific for educating boys and what factors are specific 

for educating girls? 

d. (RERA) When do you think it is the right age to sign up a child for grade 1?   

i. (RERA) At what age do you think it is too late for a child to go into grade 1?   

ii.  (RERA) Do you think it is a problem if there are children of different ages in grade 1?  

2. (RERA) Relationship between ALP and ‘regular’ schools: What are the potential problems and 

possible solutions in communities where there is access to both ‘regular’ and ‘ALP’ schools? [FRAMING 

QUESTION --- NOT to be read aloud by data collectors] 

a.  (RERA) Do you know or have you heard about ALP Schools? 

i. Can you describe the difference between, ALP school, and a regular school? 

ii.  Is there an ALP center in your community?  

b. (RERA) Which program do you prefer to send your children to, the ALP or to regular school? 

Why?  

i. (RERA) How do you feel about the teaching quality and learning process of ALP 

centers compared to regular schools? 

ii. (RERA) Do you have any concern about safety in ALP schools as compared to regular 

school? 

iii. (Gender) What are your safety concerns for boys compared to girls attending ALP 

Schools? 

c. (RERA) What problems, if any, exist between parents, teachers, and students in regular vs. 

ALP schools?  

i. If so, what did you do or what can you do to solve the problem? 

d. (RERA) Do you see any challenges to move from an ALP to a regular school? 

i. (Gender) Are there different challenges for girls than boys to move from an ALP to a 

regular school? If so, what are they?  Why? 

ii. (RERA) When do you think children in ALP centers should be allowed to join the 

regular school? Why? 

iii. (RERA) (If they say, after they finish) Is there any other time that they should be 

allowed to join? 

Dear participants, we are going to discuss School Related Gender Based Violence (SRGBV).  If you do not 

feel comfortable to participate, you can choose not to participate. One of the risks here is that you may 

feel uncomfortable discussing this or may upset you if you have experiences related to SRGBV.  But if you 
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are willing to participate, then we will talk about when students feel safe and when they are involved in 

man/woman business.  

You MUST NOT under any circumstances use people's names or share any information about other 

people that might be identifiable. We kindly let you know that if you start sharing in the group personal 

information we will stop you and ask you to tell us general information only. Remember, we have agreed 

not to tell other people any details about what we are talking and we will not use anyone’s name.  

3. (Gender) GBV: How common do students, teachers, and community members think gender-based violence 

is (define) in school and at home? [FRAMING QUESTION --- NOT to be read aloud by data collectors] 

a. What does violence generally mean to you? Are boys and girls victims of the same kind of 

violence?   

b. How frequently do you think violence takes place in your community?   

c. Who is the source of the violence?  How do you and others respond to the violence?   

d. To what extent do you hear about the existence of violence against boys or violence against 

girls in schools?  

e. Do you think that students are always safe when they are at school?  

i. If not, what are the reasons why students sometimes do not feel safe at school? 

ii.  What or who causes students sometimes to not be safe at school? Where does it 

happen? Are there any factors that makes girls more vulnerable compared to boys? 

f. What are the main responses when violence occurs between a child and a teacher, other adults 

or older children in school? [Prompt: Community response, Parent response, School response] 

i. Are the responses different for boys compared to girls? 

ii. In these cases, how does it affect the student?   

iii. What happens to the perpetrator/person causing the violence? 

g. What are the main factors that enable people to respond or prevent violent incidents in 

schools? 

i. Do survivors/children who survived violence look for help or report the incident when 

they experience violence? If so, why or why not?  Is this different for boys and girls? 

ii.  What would make people more comfortable to report these incidents especially when 

they occur in school? 

h. At what age do children learn about man/woman business (Sex)?   

i. At what age do children start engaging in these activities? Is it different for boys and 

girls? 

ii. Is it always the free choice of the student to do man/woman business, or are there 

times when students might be convinced, or forced to engage in these activities? Are 

there differences for boys and girls? 

iii. When and where does this usually happen? [School, Home, Community] 

i. What do you think the community or the school could do to make schools safer and prevent 

violence? What about Parents, teacher or students? [Prompt] 

i. Are you aware of existence of support networks or services that address cases of 

violence in your community? If yes, are these services mostly responsive (after the 

incident) or are they preventative? 

ii. Are there other things that could be done to stop students being convinced or forced 

to do man/woman business?  
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Annex: FGD Protocol for Children 

1. (RERA) Access and retention in education programs: 

a. (RERA) In your community, are there many children ages 8-15 who are not in school?  

i. (RERA) What are some of the reasons why children might never start school? 

(RERA) What are some of the reasons why children might start school, and then 

leave? 

b. (RERA) Who decided you could come to school? 

i. (RERA) What factors do you consider in making the decision to enroll the children in 

school or an ALP program? 

ii. (RERA) What/Who else might influence the decision to send children to school? 

iii. (RERA) What/who encourages you to attend school? 

c. (Gender) Do you think education is equally important for boys and girls? Why not?  

i. (Gender) What factors are specific for educating boys and what factors are specific 

for educating girls? 

d. (RERA) When do you think it is the right age to sign up a child for grade 1?   

i. (RERA) At what age do you think it is too late for a child to go into grade 1?   

ii. (RERA) What do you think about having children of different ages in the same 

classroom with you? 

2. (RERA) Relationship between ALP and ‘regular’ schools: What are the potential problems and 

possible solutions in communities where there is access to both ‘regular’ and ‘ALP’ schools? [FRAMING QUESTION --- NOT 

to be read aloud by data collectors] 

a. (RERA) Do you know or have you heard about ALP Schools? 

i. Can you describe the difference between, ALP school, and a regular school? 

ii.  Is there an ALP center in your community?  

b. (RERA) Do you attend an ALP or to regular school?  [Note to data collectors, if the child attends 

ALP, please ask the following 3 questions for ALP schools; If the child attends regular school, please ask 

the following questions for regular schools] 

iii. (RERA) How do you feel about the teaching quality and learning process of ALP 

centers/regular schools? 

iv. (RERA) Do you have any concern about safety in ALP schools/regular schools?  

v. (Gender) How safe do you feel in an ALP school/regular school?? 

c. If you have attended both ALP and regular school, what are some of the differences you see in 

the two kinds of schools? 

d. (RERA) What problems, if any, exist between parents, teachers, and students in regular or 

ALP schools?  

vi. If so, what did you do or what can you do to solve the problem? 

e. (RERA) What are the challenges that may prevent you to move from an ALP to a regular 

school?  

vii. (Gender) Are there different challenges for girls than boys to move from an ALP to a 

regular school? If so, what are they?  Why? 

viii. (RERA) When do you think children in ALP centers should be allowed to join the 

regular school? Why? 

ix. (RERA) (If they say, after they finish) Is there any other time that they should be 

allowed to join? 
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Annex: KII Protocol for Teachers at Education Institutions for 

Children with Disabilities 

Sex of Interviewee:          Male                                 Female 

Name of School/Institution:  

_______________________________________________________________  

A. GENERAL INFORMATION 

Directions for the interviewer: Read the questions and choices to the interviewee and put a ✓(check) in the box next 

to his/her response. You may ask follow-up with clarificatory questions or elaborate should the interviewee ask for 

further explanation. 

Name of the Institution_________________________________________________ 

Location institution County:  Montserrado  Grand Bassa 

                                             Site :  Urban               Rural 

The Institution has grades  _______to ____________ 

How long have you been working  in this institution?        ________ years    ________ months 

What is your position?  Teacher  Administrator  Other_____________ 

a. Is the interviewee is also disabled? Yes  No (Note to be observed by the Interviewer) 

If yes, what type of disability?______________________ 

b. If the interview is with an administrator, are there staff members with disability? Yes  No 

If yes, what type of disability?______________________ 

 

What is the highest academic degree you have received?        

High school graduate 

B- Certificate 

C- Certificate 

Bachelor’s Degree (Specify program _______________________________________________) 

Master’s Degree (Specify program _________________________________________________) 

Other (specify) :_________________________ 
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Do you have a professional teaching license?        Yes  No 

Have you attended any training on how to identify and teach children with special needs/disabilities?  

No  Yes  

a. How many children are enrolled in the school? 

Number_______________ Don’t know  

 

 

 

  

 

 

 

b. Roughly what percentages of the children in the school are overage? (for the Principal) 

__________________________ 

c. Roughly what percentages of the children in your class are overage?(for the Teacher) 

 

Grade Number of Children 

 Male Female Total 

1    

2    

3    

4    

5    

6    

Total    

Do your students have the following types of disabilities? (How do you define persons with disabilities?) 

Visual Audio Behavioral Physical Mental/Intellectual Brain injury  

 

Multiple disabilities   Learning Disability   Others (specify):  __________________________ 

How far do your students come from (from the community, from the county, from other places)? 

_____________________________________ 

Is there a case where students were turned away because there was no space in the school? 

 Yes  No 

Are there cases where students from the school/institution transferred to a regular school? 

 Yes  No 



Accelerated Quality Education for Liberian Children | Gender Analysis | 38 

Have you ever had any gender awareness training (i.e., how to promote classroom equity, how to reduce 

and address gender-based violence, etc.)?  No Yes  

 

If YES, please specify the name(s) of the training(s): 

(a)__________________________________________________________ 

(b)__________________________________________________________ 

 

Directions for the interviewer: Read the questions to the interviewee. Elaborate, paraphrase or 

translate if necessary. Audio record and write down responses. You may probe deeper by asking 

follow-up questions or ask the interviewee for further elaboration. 

[RERA] Disabilities: What are the reasons why children with disabilities often don’t go to school (formal 

or ALP)? What are some of the ways in which these problems would be addressed? (Please indicate 

whether it is about ALP or formal school). 

 

[GENDER]What do you think about children with disabilities? Do you believe that educating children 

with disability is important? Is it equally important for boys and girls with disabilities? Why? Why not? 

 

[RERA] What are the traditional or tribal beliefs that you are aware of around people with disabilities? 

 

[RERA] What do you think are important for families, communities, government and schools to provide 

in order for children with disabilities to go to school? 

 

[GENDER]Are children with disabilities more prone to being victims of violence (Gender Based 

Violence)?  

a. If yes, is it different for boys and girls? What are the factors/root causes that creates this difference in 

vulnerability to violence for boys? What are the factors/root causes that creates this difference in 

vulnerability to violence for girls? 

b. Are there any victims of violence support network or support particularly for persons with disabilities? 

If there was no school for the blind/deaf, do you think the regular schools can help the children with 

disabilities? If yes, how?  

THANK YOU VERY MUCH FOR YOUR TIME! 
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