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I 
Report on Nueva Escue/a Unitaria Teacher Workshops I 

I. INTRODUCTION I 
A. Context I 
This report presents the results of two workshops conducted by the personnel of I 

the Improving Educational Quality (IEQ) Project with teachers from the Nueva Escuela 

Unitaria (New Unitary School or NEU) program in May and June of 1995. I 
One of the objectives of the Improving Educational Quality Project is to contribute 

to the pmcess through which research on educational quality can be integrated into the 

education system. As an initial step, a brief presentation on the preliminary results was 

made at the end of the 1993 school year at a workshop on achievements and products 

of the NEU program. Then, at the end of 1994, a series of day-long workshops were 

held with supervisors and teachers in both regions where the NEU project is being 

implemented. In the evaluation of those workshops, the teachers suggested that it 

would be convenient if the groups were not so large and that, ideally, feedback would 

be given at the beginning of the year so that they could make any necessary changes to 

the process. Taking into consideration these recommendations, the decision was made 

to hold this year's workshops in each"department and in the month of April. Due to 

logistical problems, they were finally held on May 30 in the region of Alta and Baja 

Verapaz and on June 2 in Region IV. Following the same strategy employed in 1994, 

these workshops were planned using an active and participative methodology, taking as 

a source of discussion real examples selected from the classroom observations 

conducted in the schools which have been under observation since 1993. 

B. Organization of the Workshops 

The workshops were organized as a series of activities lasting approximately 

three hours, taking advantage of the workshops which were planned as part of the NEU 

program training. In Region II, IEQ personnel first worked with the group of teachers 

from Alta Verapaz from 8:00 AM to 10:30 AM and then from 10:30 AM to 12:30 AM with 
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the teachers from Baja Verapaz. In Region IV, due to the fact that only one site was 

available, it was necessary to work with all of the teachers from Jalapa, Jutiapa, and 

Santa Rosa from 8:30 AM to 11 :00 AM. 

As a first step, the lEa Coordinator asked the teachers to fill out a questionnaire 

regarding the changes which they had made in the aspects that were previously 

emphasized in the workshops of the previous year, such as encouraging the 

development of creativity in the children, working in groups with and without the teacher, 

and encouraging boys and girls to work together. 

As a second step, it was explained to them that this year, following the 

suggestions they had provided, the research design had been changed in order to 

incorporate 30 NEU schools which had all six primary grades, or complete schools, into 

the sample. In order to evaluate learning and the utilization of self-instructional guides, 

curriculum-based tests were designed for fourth, fifth, and sixth grades. The lEa 

Coordinator asked the teachers to respond to these tests in pairs and to provide 

suggestions on the items and make comments on the tests. 

Then the results obtained were presented and discussed using an overhead 

projector, where available, or through posters with graphics at the sites where this visual 

means was not available. These presentations were conducted in a large group context 

with all of the participants (See Appendix A). 

Finally, two examples of children working in a small group without a teacher 

present were presented. One of the examples illustrated a group working successfully, 

I and the other showed children grouped together who were actually working individually. 
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In the workshops in Region II, the examples were presented and discussed with 

the teachers, noting the suggestions which each participant offered. However, in 

Region IV, due to the lack of space, the method had to be changed. The teachers were 

asked to group together by department to discuss the cases and provide suggestions 

and observations on a large sheet of paper. When the three groups finished, the three 

sheets were placed before the entire group, and the lEa Coordinator summarized the 

aspects they had noted and led the general discussion on the suggestions they gave as 

to how to help the children work in a group in a more effective manner without the 

teacher present. 
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Objectives: 

The objectives which these workshops were designed to meet were the 

following: 

1 . Obtain feedback on the effects of the workshops held in 1994. 

2. Obtain feedback on the tests with the purpose of incorporating the 

teachers' suggestions into the test revisions. 

3. Inform the teachers about the results of the evaluation conducted in 1994, 

in other words, on the second year of implementation of the NEU project. 

4. Cause the teachers to reflect on one aspect of the process which the lEO 

research has shown is not being used well by the students and help the 

teachers to find solutions to this problem through the use of examples 

taken from the observations conducted in the sample schools. 

Participants: 

The participants in the workshops were 32 teachers from Alta Verapaz, and only 

nine teachers from the department of Baja Vera paz, as in that department difficulties in 

notifying them about the workshops were encountered. In Region IV, 36 teachers from 

the three departments attended, although some from Jalapa did not attend the 

workshops. In Region IV the directors of the NEU project also attended the workshops 

as did some members of the Socio Educativo Rural (the Rural Education Directorate of 

the Ministry ). 

Evaluation: 

The workshops were observed by two of the researchers from the lEO project 

who took notes on the proceedings of each workshop. 

Also, the questionnaire which was administered provided information on the 

impact of the previous workshops, and the comments made about the tests designed 
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for grades four through six provided information which was analyzed with the objective 

of revising the tests. 

The lEa project team summarized their impressions of each workshop and, also, 

received informal comments from the NEU directors and the other participants when in 

conversation with them. 

II. RESULTS 

A. Questionnaire on Changes Made 

The questionnaires which the teachers were asked to complete in order to 

determine the changes in classroom practice which were made as a result of the 

previous year's workshops were tabulated and analyzed overall and by department. 

The overall analysis of the questionnaires indicated that 79% of the teachers in 

the five departments reported having made some type of modification in the classroom 

related to developing the creativity of their students. The responses to that question 

can be grouped into four categories: development of diverse activities; increased 

participation of the students in creative activities; valuing all responses of the students, 

thereby, giving them more freedom to participate; and depending more on the NEU 

guides and materials. Some of the responses follow: 

• A greater dynamism was reinforced in group activities directed by the brightest 

students. 

• Yes, it is being achieved little by little stimulating the children with small activities 

which they complete. That is what causes them to feel important and to come up 

with and express ideas without fear because they know that their ideas or work 

will never be rejected. 

• Motivating the children with games, didactic material, and projects outside of the 

classroom and at home. 
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On the question about changes which had been made while working with small 

groups directed by the teacher, 73% reported having made modifications. These 

responses were grouped into three categories: organizing groups better; serving more 

as facilitators; and improving communication with the students. Some of the responses 

which were provided in these categories reflect the changes which were realized: 

• 

• 

The changes which I've made are the following: the children from fourth grade 

integrate with first, second, and third grade groups so that they can help them at 

any time, and I try to spend more time with the first graders. I also use monitors 

a lot. 

I modified the groups which yielded good results since the more students there 

are in a group, the more they complete their ideas. 

• Yes, we do small projects and the students listen to the instructions which the 

teacher suggests. They also give their own opinions and, with both of our ideas, 

the work is carried out better. 

In response to the question on the changes which had been made with respect to 

work in small groups without the teacher's presence, it was found that 44% stated that 

they had made modifications. Some of the changes they reported follow: 

• I take advantage of the leadership of some of the children so that they 

accompany the shy children. In the same way, I have those who know more 

explain things to those who know a little less. 

• I give greater importance and prior orientation to the monitor before the classes 

start. 

• The functions of the monitor were established, reinforced, and adapted. 

In the response to this question, it was noted that the teachers still had difficulties 

with this context and, therefore, the results were analyzed by department. In Alta 

Verapaz 40% of the teachers said that it was problematic to organize the children so 

that they would work alone. In this region the teachers reported that since the children 

are bilingual, sometimes they do not understand the instructions and often ask for 
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clarification. In the department of Baja Verapaz a smaller percentage (33%) reported 

difficulties, and in the departments of Jalapa, Jutiapa, and Santa Rosa the percentage 

reporting problems was 38%. Some of the teachers reported having problems because 

the children do not know how to work in groups, and others said that they had not 

implemented this context. With respect to this issue we cite the following responses: 

• I don't have groups without my direction. I always have to be there at the times 

they need me. 

• Since the students are so little, they can't work alone yet. 

• They advance with difficulty because their comprehension ability is not well 

developed. 

• 'Nell, this is something that I'm trying to overcome since my students are Q'eqchi' 

and they have difficulty working with the guides without having someone 

translate for them, so I only leave them alone for a little while. 

As the teachers still have problems using this context, it is understandable that 

only 44% of them have reported making changes with respect to students working in 

small groups without the teacher present. 

With respect to boys working together with girls, it was found that 30% had made 

some type of change. The responses to this question were grouped into three 

categories: encouraging them to participate in activities together; giving girls greater 

importance; and motivating and/or pressuring them. Some of the responses which 

showed these changes follow: 

• Each group of students is mixed to increase interaction. 

• They've worked together, on different projects, such as gardening at the school. 

• All work is now done in mixed groups. 

The group of teachers who did not report having made changes in the classroom 

activities so that boys worked with girls gave basically three reasons: They had never 

had problems integrating; They had already achieved a good integration of students of 
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both sexes; and They had not attempted it because the culture of the children makes 

work in mixed-sex groups difficult. 

B. Feedback on the Tests 

In Region II, the teachers responded to 27 tests for fourth, fifth, and sixth grades. 

They made comments on 16 of the tests. The rest of them only responded, but did not 

provide any feedback. In Region IV, the teachers answered 22 tests and made 

comments on 14 of them. 

The comments received were very similar in both regions and were, therefore, 

analyzed together. All of the teachers who evaluated the tests reported that the level of 

difficulty was appropriate for the different grades, with the exception of a couple of 

teachers who mentioned that the sixth grade test was difficult and that they had found it 

difficult to complete. A general comment was that the test was good as it would make 

the children think and that it was adapted to the NEU project's goals. 

In general the teachers' suggestions were good and useful in revising the tests. 

Some of their suggestions allowed for the simplification of the instructions and, 

therefore, assured greater comprehension of the test items. Some of the comments 

and suggestions were: 

Comments: 

• The items seem good to us because the child will think, reason, and analyze 

before responding. 

• I liked the way in which the questions were asked a lot. I feel that it is dynamic 

for the children. 

• We felt that the test was objective, realistic, motivating, and adequate for a child's 

mentality. It the text "La Abeja," one word is misspelled. It shouldn't be "otro," 

but rather "otra." 

• We think that the test is very original, that it doesn't just evaluate knowledge, but 

also advancements in the child's development in analysis. It has the 

characteristics of a test closely related to the NEU teaching process. 
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• Suggestions: 

• We suggest that the instructions not use the term "question" since none of the 

items contains a question. 

A general comment of the teachers was related to the use of a directive that the 

child draw how he/she feels at school. They thought that it might be misinterpreted as 

"siento" (I feel) has two meanings derived from "sentarse" (to sit) and "sentirse" (to feel). 

Taking this into account, the item will be modified. 

C. Presentation of the Results 

During the presentation of the graphics showing some of the results obtained in 

the research for the 1994 school year, the teachers made very few comments and 

mainly listened. In the region of Baja Verapaz, the teachers observed that the creativity 

of the third graders in the traditional schools is slightly higher than that of children in 

NEU schools, although there is not a significant difference. They made the following 

comment: 

• I feel that the creativity of these children was not developed in first grade, but 

rather later. It did not begin in preschool which is stage where children develop 

the majority of their abilities. 

In the other workshops, there were no additional comments on the results 

presented. 

D. Reflection based on Real Examples 

The greatest participation in these workshops occurred when the examples of 

group work without a teacher were distributed. 

When the teachers in Alta Vera paz finished reading the two examples, they 

provided ideas, and these were summarized on a flip-chart to discuss later with the 

entire group. 
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The first example follows: 

Elisa has a dictionary on her desk and is looking for the words indicated in the guide. Elisa says to a 

girl in her group, "I already found 'sol,' ("sun")" but nobody answers her. Elisa copies the meaning of 

the word "sol." One of the children in the group asks her, "What is 'sol'?" Elisa answers, "'Sol' is a 

system which illuminates .... ,'· and then the girl says to her classmate, "I'm going to look for another one 

now." The boy responds. "Okay." She takes the dictionary and begins to look for the word. Elisa 

pauses and says. "I'm tired already. Now you look for one," and she gives her classmate the dictionary 

without saying anything. Elisa remains in her seat without doing anything except watching the others in 

her group work. Then another boy from a different group comes over and asks them. "Are you done?" 

Elisa responds, "We still have some left." The boy leaves the group. A classmate from Elisa's group 

tells her. "I found another one." Elisa asks him. "Which one?" "Torta," ("Cake") he tells her. Elisa takes 

the dictionary and proceeds to dictate the meaning of the word to the rest of the group. When they're 

done. she begins to look for more words in the dictionary. 

The teachers were asked to note the aspects they observed in the first example 

which made this observation a better case of group work than the second example. 

The aspects of the first example which they cited are the following: 

Indifference of the group ... 

Learning is occurring. 

A girl is leading the group. 

There is communication among the children. 

With respect to the second example which follows, the teachers mentioned the 

following characteristics: 

There is no work as a group occurring. 

There is no communication among the children. 

The students seem shy. 

The students seem uninterested. 
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Irina copies the topic from Natural Science in her notebook. She pauses to look at the teacher who is 

helping another student find a book in the library and continues writing. After copying for a while, she 

stops to flip through the guide and returns to copying. After a few minutes she turns around to talk to a 

fifth grade student. They talk for a while, and Irene shows her the guide saying, "Look, this is it." They 

continue talking until the observation ends. 

After the discussion related to this developed, the teachers were asked to look 

for solutions to assist students in working better in the context of a small group without a 

teacher's direction. 

The majority of the comments centered on the issue of using monitors and the 

lack of motivation in the students. Some of their comments follow: 

e It would be good to specify the monitor's functions because there (in the 

example) is no leader. Each students does what he/she wants to do. 

• For example, if they are supposed to look up several words, one can assign a 

word to each child so that they all participate and later have them integrate the 

work and complete one group assignment. 

• It's important to value the leader's work so that he/she feels motivated. 

In this group the teachers' enthusiasm for offering ideas and searching for 

solutions to the problem proposed to them was evident. After finishing this portion of 

the workshop, they were asked to give their opinions of the second and third grade 

guides and to describe their perceptions of the students~ comprehension. This topic 

lead to a great deal of discussion, and everyone expressed their opinions. Some of 

these follow: 

• 

• 

Some of the students understand, but others don't. 

If you explain it to them in their native language it's not difficult for them, but in 

Spanish it is. 

The children have difficulty understanding the guides, even in their native 

language. 
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During the discussion it became evident that the majority of the teachers felt that 

the guides were difficult for the Q'eqchi' children to understand and that, due to this, 

these children need constant attention from the teacher. This conversation ended the 

workshop in Alta Vera paz. 

In the workshop in Baja Vera paz, after analyzing the cases presented to them, 

the teachers mentioned the following aspects as relevant in the case of the first 

example: 

The students work as a group. 

They also work individually. 

There is no group organization. 

There is no leader. 

The work is cooperative. 

There is no motivation. 

The aspects of the second example that they mentioned were: 

A lot of distraction ... 

A lack of concentration ... 

There is no group leader/monitor. 

There is no true group work. 

There is no communication among the children. 

The classroom conditions might have an effect. 

Upon completion of this part of the activity, they were asked for suggestions on 

how to help the students work better without the teacher's presence. Some of the 

suggestions given by this group were: 

• To remedy the lack of teacher guidance provided to the monitors, the students 

should be given an explanation before they begin working. 
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• You can rotate the monitors. In my school, the children resent it when the 

monitor is always the same student. 

• It's important that one is interested in and very familiar with the guides. You 

should read them first in order to be able to orient the students. 

Another aspect that the teachers in Baja Verapaz mentioned related to group 

work without a teacher present was the excessive dependence of the students on the 

teacher. This topic was expanded a bit by explaining to them that they can work with 

the students on dependence and try to give them more confidence in themselves so 

that they can work alone. Another topic that came up was the level of vocabulary used 

in the guides. There were differing opinions on this issue. Some thought that the level 

was too high for the children, and others thought that this was a positive aspect which 

gave the teachers the opportunity to expand the students' vocabulary by providing 

explanations on the meanings of words. This notion was reinforced by explaining to the 

teachers that there is a close relationship between the breadth of vocabulary and 

reading comprehension, and, therefore, expanding the students' vocabulary as much as 

possible is ideal. 

The teachers in this department coincided in the opinion that they did not feel 

that the children have difficulty understanding the content of the guides and that, when a 

question related to vocabulary arises, their function is to explain it to them and, thereby, 

expand their vocabulary. 

In Region IV, as the cases presented were worked on by department, the method 

varied, and the follow-up discussion was the shortest because the groups spent a long 

time in discussion. One group did not understand the assignment, and what they did 

was to determine whether the cases presented were similar to their experiences in the 

schools. The other two groups worked with the examples as indicated and arrived at 

similar conclusions. 

In general the following aspects of the first example were notable to them: 

There is communication among the students. 

The students participate a lot. 

There is learning between the group members. 
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There is not much motivation. 

The aspects of the second example that they mentioned were: 

They work slowly. 

There is no communication among the students. 

There is a noticeable lack of motivation in the group. 

After discussing both cases and presenting their ideas, the teachers were asked 

to provide ideas on how to overcome the problems which they had mentioned. Some of 

the suggestions that they gave follow: 

• Support the students by explaining the process of group work to them. 

• Rotate the monitors. 

• Amplify the role of the monitors so that they not only help the other children in 

their group, but also make sure that the others work appropriately. 

Before beginning an assignment, the students must be given an explanation so 

that they can serve as monitors. 

• Reinforce the responsibility of the students in general. 

During the discussion of this topic, the teachers said that they noticed that the 

children had difficulty using the guides when they worked alone and generally needed 

the teacher's guidance. 

They also brought up the topic of the dependency of the students on the teacher 

as they constantly consult them. One teacher said: 

• I have one student who constantly asks me if his work is correct because his 

father makes him show me his work to find out if what he does is right. 

With respect to this issue, the idea that if the child is dependent at home, he will 

also be that way in the school and that they can gradually reinforce independent 

behaviors in the children so that they will increase and the dependent behavior with 
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decrease was discussed. In relation to the issue of the lack of motivation of the 

students in the second example, it was decided that it is necessary not only to reinforce 

the good performance of the group, but also to prize the contribution of each group 

member, that way all memqers of the group will make an effort to work. 

After the conclusion of this discussion, the teachers were asked how they viewed 

the level of difficulty of the second and third grade guides. They responded that the first 

guides, the ones that were used in 1994, were not very appropriate, but that the ones 

that they were using this year were easier to understand and that the progression of 

difficulty from first to third grade was more gradual. 

III. CONCLUSIONS AND RECOMMENDATIONS 

A. Conclusions 

The vast majority of the teachers who attended the lEO workshops which were 

held the previous year reported having made some type of change in their teaching this 

year. In other words, the workshops, according to the teachers' appraisal, had an 

impact on their work as teachers and on their comprehension of the process being 

implemented by NEU. 

It was perceived that there is still a problem with getting students to work in small 

groups without the teacher's constant supervision. This problem was most serious in 

the departments of Alta Verapaz and in Region IV. There were even cases of teachers 

who stated that they had not begun to work with that type of context. 

The feedback requested from them on the tests for fourth through sixth grade 

proved useful, and the tests were revised based on their input. Also, the teachers in 

general showed a great deal of interest in this type of measure and expressed their 

desire to use this type of evaluation instrument in the future in their schools. 

The use of actual observations completed in the classrooms, was again shown to 

be a strong tool in facilitating the process of reflecting on aspects which the teachers 

should reinforce in the implementation of the methodology provided by the NEU project. 
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Working by department, or having a smaller number of participants, proved more 

effective than working with all of the teachers in a region. This was demonstrated in 

Region IV where the shortage of physical space necessitated working with all of the 

teachers together. 

B. Recommendations 

• It is recommended that an effort be made to hold workshops by department so 

that the number of participants does not exceed 30 people. 

• The real examples taken from the observations are effective in promoting, not 

only change, but also reflection on the process. Thus, it is recommended that 

they be used whenever feasible. 

• If the tests which were developed based on the teachers' feedback prove to be 

useful in measuring learning, they should be made available to the teachers so 

that they can use them in the classroom in the future. IEQ should help the 

• 

teachers to use this instrument effectively. 

Training workshops should continue to emphasize the use of small groups 

without a teacher's presence so that this context will be employed more 

frequently since this helps teachers in multigrade schools distribute their time 

more effectively. 
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Prfrncr l:J~rnpl(): 

TRABAJO De GRUPO PEQUEÑO 
SIN MAESTRO PRESENTE 

Fn~a la nilia obs{'lv(Jd:J se Gflcucntrn EI'l un ~1IUpt.l do cinco alumnos compuesto 
efe do!! varones y tres niñas de torc~r grado en lIna oscualo tipo NEU trobQjando 
todos en Idioma español. Los niños están en ese mon"'l~nto busf:ondo palabros 
QI"'I el diccIonario. 

EUsa tiene el diccionario cm su escritorio y busca 10$ palabras que I'!t; Indico lo 

guía. Eliia le dIce o uno nii"to de su grupo: 'yo encontré sof' pero nadie 
contesta. Eliso copla el significado de la palabra sol. uno da 10$ nji'lo. del grupo 
le pregunta' ¿c;ué es el sol?" Eliso le contesta 'sol es sistema que numina .... • y 
luego la nlt'la le dice al mismo componero: 'voy a buscar otra ahorita' el nlno le 

lespotlde:"est6 bueno'. ella toma el diccionario y se pone a bU$Caria. EIi$a le 

detiene y dice 'yo ya me cansé. ahorito que busque otro' y le da el dicclonorlo 

(] otro niño del grupo $In decirle nado. Elisa S9 queda en su Juggr stn hacer 

nada, viendo como troba/on los de su grupo. Luego llego ofro nlno de otro 

grupo y JQS pregunta: 'Va terminaron" EJlSO le contesta: '1"10$ fattan lodovla' el 
nii\o se retiro del grupo. Un compañero de grupo le dice" Ya encontré otra', 
ElIJa 10 pt&gunta '¿Cual es?' el nh"lo le dice 'torta', EIi¡c toma el diccionario y 

procede a dIctarles el significado de la palabra al resto del grupo. Cuando 
termina ella se pone nuevamente a buscar 10$ palabras en el diccionarIO. 

SEtgundo Ejemplo 

Contoxio: 
(rino os lJflQ nlñ(j de tercer grado en Uf IU c:;cue!c.l tipo NEU, ello GStá xantoda 
con ofros:3 con-,poñeros trc1bajando con la guío en Ciencia:> Naturales. 

Irlna copio en su cuaderno el tema de Ciencias Naturales, $& detiene a ver a la 

Maestra que ayuda a otro alumna (] bU$car un libro en la Biblioteca y luego 
continua escribiendo. 

luego de copior ofro ralo, se detienQ a hojear lo guío y vuelVe a copiar. 

Después de un rato se voltea pera COnver$(lr con una alumna de qUinto grQdo, 

hoblan un reto y hina le onseña lo gu1a diciéndolo 'es esto mira' y se quedan 
ploticando has1a que finolíla la observación. 

BEST AVA!LABLE COPY 
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CREATIVIDAD EN EL ANO 1994 

2do. y 3er. Grados 
BAJA VERAPAZ 

" 
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o ' / .,,:.'---------
SEGlJNDO TSRCE~O 
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/'~ ~"""'f 
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Porcentaje 

CONDUCTA DE LOS NiÑOS 
AL HABLAR EN CASA 

REGION 11 

6~ -------------- ---------------------
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1G - -

o "70~-'. ""C"Dt-

Con Timidez Sin T:micez A~'l.ca ~on lE.:aas 

Conducta 
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CONDUCTA DE LOS NIÑOS 
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REGION IV 

~: --------------------------------------------------------
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PROYECTO MEJORAM\ENTO DE LA CAUDAD EDUCATIVA 

Fecha_. ___ _ 

S~xo_ ._. __ ._ 

Después dp,( taller ell que 6l:l~tí6 el oi\o posado del proyocto Mojoramlen10 de lo 
Calidad Educativa. ¿qué cambios o rnodlflcadones hizo en (os d(t~rentes 
C.lSp~ctos que S~ di~cuf¡~ron? Si (~usta puede i1~lstrar(o con ejernp[o~. ln ca:lO de 
no haber hocho ningún cambie), por favor explique porque. 

1. Desarrollo de; la creallvidad en lo~ <.lIl1rnrto!J. 

2. Trabajo de pequeños grupoli dirigidoll por ellnCK~$tr(). 

3, Trabajo de pequeños grupos ¡{in la prHs«;ncla d«;l mC1Hstro 

LI. Troo(ljo en c;onJun1 (> ele vnlonos y Ilih('~s. 
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