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FOREWORD

ThIS manual IS a practIcal gUIde to empower classroom teachers to be able to see the gender
mteractIOns that occur m the classroom-to observe and be aware of events takmg place, to
reflect on the declSlons they are makmg as well as on the exchanges between the boys and gIrls
ThIs manual takes as ItS startmg pomt the observatIOn that changes for the better m the classroom
enVIronment for gIrlS depend on teachers' roles as declslonmakers Classroom deCISIon-makIng
IS not easy and many teachers fall because they do not want to be successful or are not aware of
what needs to be done All too often they fall because they are unaware ofwhat occurs m theIr
classrooms and schools They are so busy dealmg WIth the details of runnmg a classroom that
they are unable to perceIve the classroom as a whole

In theIr roles as decisIOnmakers-planners, Implementors, evaluators, and managers-teachers
are In a pOSItion to foster change for the gIrlS m theIr classrooms

Gzrls' Partzczpatory Leammg Actzvztzes m the Classroom Envzronment (GzrlsPLACE) offers a
structured format to Identify patterns of mstructIOnal mteractIOns, motivatIOn, management
procedures, and student-to-student InteractIOns The observatIOn gUIdes are deSIgned so that
teachers may work m partnershIp WIth theIr school colleagues or CIrCUIt supervIsors to IdentIfy
what takes place m theIr classrooms The PLA actIVIties allow teachers and students to compare
perceptions and attitudes about classroom expenences and mteractIOns, and to Identify problems
and alternate solutIOns to factors that mfluence the classroom partICIpatIOn of boys and gIrlS
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THE PROBLEM

The enrollment rate for guls In pnmary schools In sub-Saharan Afnca has dramatIcally Increased
SInce the early 1980s Sull, there are consIderable dIfferences In the learnIng opportumues
aVailable to boys and gIrlS Certain factors come Into play that have an adverse effect on gIrlS'
performance, attendance, and partIcIpatIon In school For example

• cultural belIefs Influence teacher attItudes and behaVIOr towards the gIrl student,
• classroom Interacuons between gIrlS and boys can lead to harassment and abuse of gIrlS,
• teachers and headteachers aSSIgn clencal and domesuc responsIbIlItIes to gIrlS In greater

numbers than they do boys,
• the curnculum and textbooks-even those proclaimed to be free of gender

bias-conunue to reflect domInant bIases and dIstortIon, and
• poverty-related factors such as lack of InstructIOnal matenals, lack of school umforms, or

Inadequate clothIng, temporary hunger, and need for chIld labor affect gIrlS more than
boys

Gender analySIS of coeducatIOnal classrooms In many AfrIcan countnes reveals a systemauc bIas
by teachers against gIrl students The teachIng methods and styles present the first barner to
effectIve learnIng Observed teachIng styles encourage rote memonzatIOn and repetItIOUS
learmng ThIs delays learnIng and places a premIUm on such aggreSSIve behaVIors as shoutIng
and standmg, to gIrlS' dIsadvantage

EVIdence from research conducted In classrooms also shows that teachers' low expectatIons lImIt
gIrlS' potenual to succeed In the classroom Cultural belIefs that gIrlS should be groomed for theIr
future roles as mothers In a pnvate, domestIcated household Influences teachers' attItudes toward
the gIrl student VanBelle-Prouty (1991) labeled the phenomenon of gIrlS InternalIZIng these
expectauons of theIr future roles as "an apprentIceshIp of marrIage" These IdeologIes are carned
Into the classroom and are perpetuated by teachers who, for example, favor boys over gIrls,
posiuvely reInforce boys more, and pumsh assertIve gIrlS They are also reInforced by male
students who frequently assume dOmInant roles to the guls' SUbmISSIVe roles (Another
consequence IS that boys' aggreSSIve behaVIor undermInes teachers' control of the classroom and
encourages boys to assume supenonty based solely on theIr gender)

GIrlS also assume the lIon's share of school chores, and step In to assume the responsIbIllues of
boys when they fail to complete theIr tasks The frequently observed pattern of teachers'
assIgmng chores to gIrlS has consequences far beyond the reducuon of theIr learnIng tIme It
means that classrooms are structured In such a way that the gIrlS' role IS to proVIde support to the
boys, freemg boys' tIme for learnmg actIvIues It IS small wonder, then, that gIrlS drop out more
frequently than boys the system IS deSIgned for thIS to happen

GIrlS receIve less attenuon In class and frequently are not gIven the opportumty to assert
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-AAUW Report 1992,68-79

Research m the Umted States spannmg the last
twenty years conszstently reveals that boys recezve
more teacher attentwn than do gzrls One reason lS
that boys demand more attentLOn One study showed
that boys called out answers ezght Umes more often
than gzrls When boys called out answers the teacher
reactzon was to IWen to the comment When glrls
called out, they were usually corrected wlth
comments such as "Please razse your hand ifyou
want to speak" Even when boys do not volunteer,
teachers are more hkely to sohclt thelr responses It
was also found that boys recezve more useful teacher
mteractzon-acceptance, prazse, cntzczsm, and
remedzatzon

themselves mtellectually In cases where gIrlS are assertIve, they may be severely repnmanded for
gomg agaInst SOCIal norms Under these condItIOns, boundarIes set for gIrlS dIscourage success
and may even reward faIlure

Research has repeatedly demonstrated that teachers mteract more pOSItively WIth boys than WIth
gIrlS They are posItively reInforced for theIr behaVIOrs be they good or bad, such as teachers
laughmg along WIth boys who make negative comments toward gIrlS In southern MalaWI,
research has shown that both women and men teachers called on boys conSIderably more
frequently than they called on gIrlS (DaVIson and Kanyuka 1990) In a Nigenan level two class

the teacher gave equal amounts of time to gIrlS and boys In pOSItiVe InstructIOnal InteractIOn By
level SIX, however, the teacher's pOSItIve Interactions WIth boys rose dramatIcally whIle pOSItIve
InteractIOns WIth gIrlS had not changed In contrast, negatIve perceptions of the boys had
decreased wlule negatIve perceptions of the grrls Increased (BIraimah 1989)

In theIr reVIew of classroom
ethnographIes MIske and VanBelle­
Prouty (1996) conSIstently found that
teachers belIeve boys to be more
IntellIgent than grrls, more WIllIng
partICIpants In the learnIng process, and
more aggreSSIve m theIr learnmg (See
also BIrmmah 1980, DaVIson and
Kanyuka 1990, and VanBelle-Prouty
1993) Boys commanded and receIved
more attentIOn and help from theIr
teachers GIrlS, on the other hand, were
perceIved by theIr teachers to be less
motIvated, lazy, weak, WIth thIngs other
than school on theIr mInds, and were
belIeved to waste teachers' time
Classroom observatIOns IndIcate that
Indeed gIrlS are often paSSIve observers
In the classroom, learnIng In a secondary mode of InstructIOn that IS targeted toward boys and
theIr learnIng needs A VICIOUS CIrcle IS created In whIch gIrlS InternalIze teachers' negative
perceptIOns, dIsengage and perform badly In school, and thus further reInforce the stereotype that
they are not worthy of the schoolIng Investment

Teachers' behaVIOr and attitudes may contnbute to the perceptIOn that gIrls are paSSIve classroom
members VanBelle-Prouty (1991) reported repeatedly observmg a teacher callmg on the least
capable gIrlS to solve math problems on the blackboard When the grrls faIled, he called on the
most capable boys to solve the problem The teacher then commented on the gIrlS' lack of
engagement WIth such statements as "You spend too much time tryIng to make yourselves
beautIful to spend tIme on your math, but you aren't even smart enough to know how to make
yourselves beautIful" Eventually the ntual would end WIth the boys JomIng In on the hazmg
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Needless to say, gIrlS m tills classroom tended to be paSSIve learners and were frequently absent
altogether

Although tills IS an extreme example, It underscores the lmk between the gIrlS' learmng style,
level of engagement, and teacher remforcement and support Unfortunately, the debacle
wItnessed m tills math classroom IS not umque Research has demonstrated that gIrlS are
frequently teased and harassed by male students and m some cases by theIr teachers, both male
and female In a classroom m Gumea, teachers Ignored and even ndlculed gIrlS An observer
wItnessed a teacher say to a large gIrl In thIrd grade "you are the grandmother of everyone here "
When gIrlS gave wrong answers, some teachers would respond WIth comments such as "scum,"
"ImbecIle," or "really, you are dumb" (Anderson, Bloch, and Soumare 1994) SImIlar comments
were heard m MalaWI one male math teacher told a large gIrl who had gIven an mcorrect answer
to a questIon that she should go to the market and sell fish mstead of bemg m class (Sey 1997)

In another study m MalaWI, teachers lmked gIrlS' puberty to theIr lack of engagement and
academIC performance m school and noted that boys outperformed gIrlS because of theIr
ImmoralIty at tills age (DaVIson and Kanyuka 1990) Lang et al (1997) found a SImIlar attItude
Sey (1997) reported that a standard eIght female teacher m a MalaWI pnmary school SaId, "As
soon as gIrlS illt puberty, they go for the boy We don't know who tells them, but It IS as If they
are glued to boys That's all they thmk about, not school, not work, but boys" Another standard
seven female teacher shared that "as soon as gIrlS are mature, they lose mterest m school because
the natural step or stage m theIr lIfe cycle IS to be mamed, therefore, school IS not a pnonty for
them anymore"

But the attItudes and perceptIons of teachers frame only a part of the emotIOnal barrage that many
gIrlS must face Other studIes have drawn attentIOn to how mappropnate the mteractIOn between
the boys and gIrlS IS (Kmg and HIll 1993, Verspoor 1991, WIlkmson and Marrett 1985)
EVIdence from these studIes shows that boys often make ImplICIt or explICIt threats to gIrlS In the
classroom and that gIrlS must endure teasmg, hlttmg, pusillng, and shovmg Researchers
conclude that these actIOns SIlence guls m the classroom Numerous examples of tills kmd of
controllIng behaVIOr were reported mAnderson et al (1994) m Gumea In schools across the
research sample they found boys from the first grade on hlttmg gIrlS on then bottoms and faces
They also saw boys blockmg guls as they would try to move around the class or yellmg at them
"SIt down," and "get out" when the gIrlS tned to partICIpate m class work

In MalaWI, research has shown that standard eIght gIrlS were mercIlessly teased dunng theIr
menstruatIOn If theIr clothmg became SOIled due to lack of sanItary pads, boys would make
comments lIke "Oh, you're sellmg palm 011 today" Boys would also make sexual mnuendos to
gIrlS who were phySIcally developed such as "You know men [you've had sex], that IS why you
are so bIg" (Sey 1997)

Research shows that gIrlS have less tIme than boys to devote to theIr studIes Both at home and at
school gIrlS are aSSIgned more responslbllltles Teachers expect gIrlS to sweep classroom floors,
school offices, and the school compound They must also fetch water and clean latrInes-all
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tasks that are predommantly vIewed as the domestic responsibIlIt1eS of women and gIrlS
InterestIngly, as noted In Anderson et al (1994), Sey (1997), and VanBelle-Prouty (1991) boys
receIved chores as pumshments that gIrlS were rOUt1nely assIgned as daily responsIbIl1t1es ThIs
sends strong messages about both the value of the tasks that gIrlS were perfOrmIng as well as the
status that they had In the classroom GIrlS not only had less tIme for studymg, dOIng homework,
and playIng, but they had consIderably less sleep as well-all factors that lImIt theIr partICIpatIon
In school and affect theIr academIC performance In fact, Sey (1997) found that rural gIrlS
receIved nearly two hours less sleep each day than urban boys And In the rural areas, long after
the boys m the VIllage had gone to sleep, gIrls contmued to perform theIr domestIc labors Yet,
the gIrlS were expected to anse at the same tIme as the boys each mommg m order to work
alongsIde them m the gardens and then fetch water and carry wood whIle the boys bathed and ate
The graph below compares rural gIrlS' days from the time they wake up at 4 30 m the mornmg
until they go to bed at 9 30 at mght, WIth those of boys In the VIllage and urban gIrlS and boys
The graph hIghlIghts the IneqUIties that gIrlS, especIally rural gIrlS, face In theIr daIly actIvIties

Out-af-school Time

rural girls

rural boys

urban girls I

urban boys -

o 20 40
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OVERVIEW OF THE MANUAL

The purpose of tills manual IS to provIde a lens through WhICh school mspectors, teachers, and
students can better understand what goes on m classrooms Teachers are often unaware of
everythIng that students do In classrooms Frequently, they must perform a myrIad of competIng
tasks and are unable to reflect on the multItude of daily happemngs In theIr classrooms, a
phenomena that Jackson (1968) labeled "the press of the classroom" Doyle (1986) IdentIfied
five charactenstics of classrooms that Influence teacher behaVIOr and engagement and define how
ongomg actIVItIes press teachers to make qUIck deCISIOns based on lImIted mformatlon and mput
These powerful forces can counteract a teacher's ImtiatIve to prOVIde optimallearnmg
opportumtIes to all students Thus, It IS Important that teachers have an opportUnIty to "see"
through someone else how these forces shape learnIng These charactenstIcs are

• Multldlmenszonailty-different kInds of tasks and events that occur mcludmg record­
takIng, mOnItonng and evaluatmg of student work, pacmg lessons, questIOmng students

• Slmultanelty-overlappmg demands such as teacillng a lesson and mOnItonng student
comprehensIOn willIe maintainIng classroom discIplme

• Immedlacy-rapid pacIng of classroom events or the here and now of classrooms,
• Unpredzctable and publlc classroom cllmate-unantICIpated events that are observed by

other students
• Hlstory-norms and understandmgs that mfluence what happens m classrooms such as

the way that teachers develop expectatIOns concernIng the abIlIty of mdividual students

Teachers have a varIety of belIefs that mfluence theIr teacillng declSlons and practIces Teachers
who belIeve they mfluence student learnmg, or hIgh-efficacy teachers, make deCISIons m ways
that help students achIeve learnmg goals In contrast are teachers who belIeve they are powerless
to mfluence student learmng (low-efficacy teachers), are more lIkely to gIve up, have lower
motIvatIOn, and thus have low expectatIOns for theIr students Students m theIr classrooms tend
not to perform as well

Sykes (1986) found that factors that mfluence teacher efficacy mclude

• the nature of the teachmg/learnmg process,
• the charactenstIcs of chIldren,
• the nature ofmotIvatlon,
• the defimtIOn of subject matter (readmg, math, SCIence, etc ),
• the purpose of discIplme,
• the goals of schoolmg,
• the potent1allmpact of a teacher on student, and
• the role that school authonties play m makIng mstructIOnal deCISIons

5



The observatIOn guIdes and actIvIties presented In thIs manual were developed to help teachers
reflect on theIr teachIng In order to become hIgh-efficacy teachers ReflectIve teachIng IS
grounded In bemg able to make ratIOnal chOIces about what takes place m the classroom and to
assume responsIbIlIty for those chOIces To do thIS, teachers need to have a better understandIng
of what takes place m theIr classrooms The actIvItIes and gUIdes present concepts and frame
questIOns that teachers or teacher-support staff can use to probe teachers' thInkmg and to reflect
on the chOIces they are makmg

Gzrls' Partlczpatory Leammg Actzvztzes m the Classroom Envlronment (GlrlsPLACE) offers a
structured format to IdentIfy patterns of mstructIOnal mteractIOns, motIvatIOn, management
procedures, and student-to-student mteractIOns The manual IS organIzed mto three parts Part I
mtroduces an observatIOn gUIde wIth technIques that can be used m partnershIp wIth another
teacher head teacher, or mspector to observe what takes place m a classroom The objectIve of
observmg the classroom IS to IdentIfy patterns of mteractIOn that WIll prOVIde the basIs for
dISCUSSIon The classroom observatIOn guIde has been desIgned to deconstruct overlappmg
actIVItIes and capture hIstones and procedural tasks Part IT conSIsts of PartICIpatory Learnmg
ActIVltIes,1 exerCIses for teachers and students to take part m that can proVIde addItIOnal
mformatIOn about what occurs Although these technIques and actIVItIes were desIgned to focus a
WIde-angle lens on what takes place m classrooms, they were also framed to hIghlIght how
gender dIfferentIates the school expenences of gIrlS and boys By tnangulatmg mformatIOn
gleaned from classroom observatIOns and partICIpatory research actIVItIes WIth both teachers and
students, teachers may come to better understand the ways m whIch gender mfluences learnmg
opportunItIes and, as a consequence, become more responSIve to the needs of gIrlS m theIr
classrooms Fmally, throughout the manual are Hmt and Thmk boxes hlghlIghtmg mformatIOn
that may help observers and teachers conSIder what IS takmg place m the classroom or aId m the
ImplementatIOn of the technIques and actIVItIes presented m the manual

It IS as Important to understand what thIS manual has not been deSIgned to do as what It was
deSIgned for Not mcluded are gUIdes or technIques to evaluate a teacher's performance,
competency m the subject matter, or abIlIty to present a lesson Nor IS there gUIdance on the
evaluatIon of mstructIOnal matenals or textbooks The gUIde was developed to analyze
InteractIon that takes place m the classroom, note mstructIOn that IS dIfferentIated by gender, and
IdentIfy gender-bound attItudes and perceptIOns that mfluence learnmg opportunItIes and
achIevement 2

IThe PLA actIVItIes used In thIS manual were modIfied from cornmumty partICIpatIon and development
matenals deSIgned by Robert Chambers, JoachIm TheIS, and Heather Grady

2All guIdes Included In the classroom observatIon sectIOn of the manual were deSIgned by the authors
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PART I CLASSROOM OBSERVATIONS

Many of us have spent a lot of tIme m classrooms But Iromcally, thIS makes It hard, perhaps
especIally for teachers, to see what IS really happemng m the daIly routme of teachIng and
learmng Those Just begInnmg to conduct classroom observatIons should begm by focusmg on
one dIscreet actIVIty-to try to see It as If for the first tIme As observers become more
expenenced, they can begIn to note overlappIng and sImultaneous actIVItIes

DevelopIng routInes and patterns SImplIfies note-takIng Recordmg when and where InteractIOns
are happemng IS a pattern that needs to be establIshed at the start The date of observatIOn, the
grade level and teacher's name should be noted each tIme observatIOns are made Pages should
be numbered and dated to ensure that notes about ongomg actIVItIes are correctly sequenced
How much tIme IS elapsIng should also be noted In the margIn fu most cases thIs can be done In
five mInute mtervals

Several examples of recordmg methods are Included In thIS handbook to help observers
systematIze the recordIng of InfOrmatIOn The method used to record or code the InformatIon
should effectIvely dIfferentIate between the expenences and responses of boys and gIrlS and
capture both pOSItIve and negatIve learnIng expenences When recordIng what IS happenIng
observers need to be careful to descnbe, rather than mterpret, what IS takIng place For example,
rather than wnte that a student IS dIsengaged, observers should note that the student IS lookIng
out the WIndow or drawmg a pIcture In an exerCIse book whIle the teacher lectures

ObservatIOns should occur In blocks of tIme suffiCIent to effectIvely and completely descnbe an
mteractIOn Because of the mtensIty of classroom observatIOn, observatIon penods should be
broken Into short blocks of tIme, varyIng the types of data collectIOn, e g , patterns of
questIOnIng, student use of InstructIOnal matenals, group work, etc Although observatIOn
penods must respond to the InteractIOns takIng place WIthIn a classroom and not stop In the
ffilddle of a partIcular InteractIOn, twenty ffilnute penods are often suffiCIent to allow an observer
to develop data-nch classroom slIces

fu thIS part of the manual, tables IdentIfy InteractIOns and teachIng/learnIng factors that Influence
what goes on m classrooms QuestIOns that relate to each Issue are there to prompt the observer
These questIons are not exhaustIve, but they are representatIve of the types of questIOns that need
to be conSIdered as observatIOn takes place As observers become more adept and gaIn a better
understandIng of the kmds of patterns that occur, other questIOns may emerge for conSIderatIOn
Although several gUIdes have been Included In the manual, the use of a gUIde can become
cumbersome fudIVIduals usmg the manual are encouraged to explore ways to gather and record
mformatIOn both effiCIently and unobtruSIvely WIth expenence, classroom observers develop
therr own style of note-takIng and recordIng whIch works best for them

One of the baSIC tools for classroom observatIon IS the classroom map Maps are useful to both
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Action Zones
ActLOn zones are the areas ofthe classroom
where most mteractLOns occur and where there
are qualztatlve differences m the kmds of
mteractLOn that occur Examples mclude
• Area where students are called on most

frequently by teacher
• Area where maJorzty of the

mstructLOnal matenals are located

• Area where more actlve students are
seated

• Area where the teacher provldes more
asslstance to students workmg on
wntten asslgnments

• Area where teacher lS physlcally
located

frame observatIOns and serve as a recordmg
mstrument A classroom map should be
dIVIded lOto four quadrants WIth the "front" of
the classroom at the "top" of the map UslOg a
classroom map to capture data and
lOteractIOns allows the observer to record
actLOn zones (see box), whIch reflect both the
qUalIty and quantIty of lOteractlOns that affect
InstructIOn and learmng opportumues

The follow109 IllustratIOn IS a coded
classroom map that IdentIfies seatlOg
arrangements by gender, level of questIOns,
and the teacher's locus of mstructlOn and
movement patterns withm the classroom

Coded Classroom Map

---------------------------------------------------------------

BB BB BB BB GG GG
IlIlllhh
+--+

GG G BB GB BG BB
Ih IIIIlh Ih

++-

BB BB BB BB BB GG
III II hI
+ +-

BB BB BB GB BG GG
11

Codes
B/G boy/girl
+/- correct/mcorrect answer
lib lower order/h1gher order question

------ teacher's movement 10 the classroom
11I1 no times teacher calls on a student
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INSTRUCTIONAL INTERACTIONS

Factors that 10fluence what goes on 10 classrooms are outlmed 10 the follow1Og tables The tables
help observers consIder what to look at and how to reflect on the patterns that they note The
tables were organIzed around guId10g themes such as 1OstructIOn matenals or questIOnmg
patterns The first column IdentIfies specIfic areas to be eXamIned such as textbooks or level of
questIOn1Og "BIg pIcture" questIOns are 10cluded 10 the second column, followed 10 the thIrd
column by more specIfic questIOns The questIOns are IllustratIve, many more could be framed
depend10g on the focus of classroom observatIOns and the kmd of mformatIOn that observers and
teachers want to learn from what takes place m the classroom

There are seven tables Instructwnal Materzals, Lesson Presentatzon, Questwnzng Patterns,
Motlvatzon/Evaluatzon, Management Procedures, Physlcal Envlronment and Student Behavzors
Three guIdes are also proVIded A Sample Student GUlde, Runnzng Tabulatzon Gwde, and an
ActlVlly Log InstructIOns are also proVIded on developmg Case Study ReVlews
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Textbooks

Manipulatives

Allocation of
resources

.note subject
area
.note tIme of
dally schedule
when class IS

taught

Descnbe If they
are not standard
classroom
lllstrucnonal
matenaIs

Note on the
map the
locations
where students
have materials
and note the
gender of the
students who
have them.

-Who has a textbook/who doesn't? Does thzs appear to
affect classroom mteractwn? How?
-Are the students readmg from the textbook?
-Are the students copymg from the textbook?
-Is the teacher wrltmg on the boardfrom the textbook?
-Is a summary bemg wrzttenfrom the book or a verbatzm
sectwn copzedfrom the textbook?
-Are mzstakes bemg mtroduced m the copymg from text to
board?

-What manzpulatzves are the students usmg?
-Do boys use them more than gzrls?
-Do all students have equal opportunzty to use the
manzpulatzves?
-Ifgzrls are not partlczpatmg what does the teacher do?

-Are there differences m the qualzty ofthe matenals some
students are provzded (materzals that are damaged and
hard to read or pages are mzssmg, etc)?
-Do all students have the learnzng materzals? Ifnot, who
doesn't have them and what zs the ratlO and representatlOn
by gender?
-Do all students m the room have chalk and slates or pen,
pencils and exerczse books? Ifnot, who doesn't have them
and what IS the ratlO and representatlOn by gender?
-IfmstructlOnal matenals are passed out by students, who
passes them out? Does thzs have any zmpact on learnmg
opportumtles or classroom mteractlons? If so, m what
ways?

10
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Lesson Presentation What~ the tea.ebv~'S ratmuate,
for bJsIber adkms1 "

"

Modahtyof Does the teacher • Is the teacher lectunng ?

presentation use lots of .Is the teacher wrztmg on the board-ifso, can all
examples that students easIly see what IS bemg wntten ?

relate to the h ves .Are the students domg seatwork? If so, descrIbe
of the cluldren?

Count the • When the students are unable to answer does the teacher
Waittmle seconds of WaIt rephrase the questIOn or provIde cues to the students? Does

ttrne that the the teacher differentIate m the cues gIven to boys and to
teacher gives to gIrls?
boys and guls .Ifcues are prOVIded, what are they?
when askmg .Does the teacher proVIde different amounts ofwalt tIme to
them questions students based on where they slt m the classroom? By
Are there gender? By whether or not the student IS an actIve or
differences m the paSSIve learner?
tIme allocated? .Does the teacher prOVIde cues or different cues to

different students based on where they SIt m the classroom?
By gender? By whether or not the student IS an actIve or
paSSIve learner?
• What happens when the teacher mcreases wazt tIme and
gIves the students more tlme to thmk about the answer?

Locus of Do gIrls take part .Where does the teacher dIrect the maJonty ofhIslher
instru m "secondary questIOns to the students?
ttron mode" learmng? .In what areas of the classroom does the teacher

stand/walk?
• Who does the teacher look at when slhe teaches?

Out of the overall .How much tIme does the teacher spend on a lesson?

11



Lesson Presentation wblt*~]"~~ra.~?
i\)tbi~~adlbns?, \~: '~",'" ":-.",, ", ".

Time on task lesson ome, how -How much of the lesson time IS "teacher talk" and how
muchtnneis much IS "student talk"?
spent on -How much time of the lesson IS spent havmg students do
transitlons? "seatwork "?

-Approximately how many concepts are covered m one
lesson?

Language -Does the teacher speak the local language ofthe
chIldren?
-How much ofthe lesson does the teacher talk In a local

Wntmg language?
-What kmd ofexchanges take place m the local language,
e g , clarifymg comments, directIOns, student feedback,

Speaking prmse/dlsclplme?
-What kmds ofwYltlng do students engage ln, e g,
copymg, creative wrltmg, answering questIOns from the
textbooks?

Readmg -Do all the students take part In all the different kinds of
wrltmg assignments? Ifnot, why? I
-What kinds oforal language actiVities take place m the
classroom, e g , choral readmgs, reading from textbooks or
from the board, answenng questwns, creatlVe storytellmg?
-Do all children use the offiCial language ofmstructlOn In

the classroom?
.Ifnot, do girls or boys use more metropolItan language or
local language?

12



WAIT TIME

Wlllt ume IS the length of time that teachers allow students to thInk about and to respond to
questions Most teachers allow students less than a second to respond Research has shown that
IncreasIng wlllt time to three to five seconds results In slgmficant Improvements In student answers
and nsk talang They have shown that Increased Wlllt time causes

• longer student answers,
• more unsohclted responses,
• more correct responses,
• fewer Incorrect responses,
• more speculatIve responses,
• Increase m student-to-student companson of data,
• Increase In hIgher order (levels two and three) thmkIng,
• mcrease m student-Inluated questions, and
• greater varIety of verbal contnbutIOns to lessons by students

-Good and Brophy 1991 482

Bloom's Taxonomy
Levels of QuestIomng

Levell LIteral QuestIOns knowledge, comprehensIOn
QuestIOns askmg for mformatIOn exphcltly stated the text

Level 2 InferentIal QuestIOns applzcatlOn, analySIS, syntheSIS
QuestIOns askmg for mformation that reqUIres a reader to use background knowledge m
conjUnctIOn WIth InformatIOn exphcltly stated m the text

Level 3 EvaluatIve Quesuons opmlOn, evaluatIOn
QuestIOns askmg readers to make cntlcal Judgments about InfOrmatIOn In the text USIng
preVIOUS expenences of values

13
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Level of Question

GU"}s' participatiOn

Bloom's
Taxonomy
(See box)
Are there patterns
m the level of
questiOnmg that
the teacher uses on
and boys?

Are grrls more
passive m therr
engagement and
tum-takIng than
the boys?

Aregrrls
lliscouraged or
even repnmanded
for bemg actIve
learners?

.Are there differences zn the level ofquestwns that the
teacher uses when questwntng students?
.What lS the frequency ofthe different levels?

I

.How does the teacher respond to mcOi rect responses-
does s/he come back to students who made zncorrect
responses to clarify understandmg and why answers were
Incorrect?
• What level ofquesUons does the teacher ask boys? Ask
glrls?

.Are there differences zn whom the teacher calls on wlth
hlgher level questwns?
• What differences are observable m the partlczpatwn of
students m both askzng and answermg questwns 1

.Are there differences by gender who asks or answers
questwns?
.Are there differences zn the abdlty level ofwho asks or
answers questwns?
.Are there differences In whom the teacher responds to
when asked questwns by the students?
• What kmds ofdifferences are observable?

14



THREE LEVEL GUIDES

A three-level gUIde IS a readIng guIde that dIrects readers through InterlockIng levels of
comprehenSIOn Three-level gUIdes are excellent InstructIOnal tools, and are Included In tills
manual to famIlIanze observers With the three levels of quesuons outlIned by Bloom

Word Problem Readmg GUIde

Problem Badou has collected 239 empty tm cans He puts 107 mto a big box How many must he put m
each of two smaller boxes If he uses the rest of the cans and puts the same number m each box?

Level I (lIteral)
Facts of the Problem
Dlrectzons Read the word problem above Then under column A check those statements
that contam the Important facts of the problem Look back at the problem to check your
answers Under column B check those statements you thmk wIll help you solve the
problem

A
(Facts)

r/

B
(WIll help)

r/ 107 cans went mto the big box
Badou had collected 239 empty cans
Badou had one bIg box and two httle ones
Badou needs to put the cans mto three boxes
107 cans had to be put mto two smaller boxes

Level IT (mferentIal)
Math Ideas
Dlrectzons Check the statements that contam math Ideas about thIS problem Look back
to column B of part I to prove your answers

r/ DIVISiOn IS puttmg an amount mto equal groups
To find the total amount of a group we add the parts

t/ When we take an amount away we subtract to fmd the amount left
Addmg groups WIth the same amount m each group IS multIplymg
Subtractmg IS separatmg a group mto two parts
When we put an amount mto groups of the same SIze we dIVIde the
amount by the number of groups

Level III (evaluatIve)
Numbers
Dlrectzons Below are pOSSIble ways of gettmg an answer Check those that wIll work m
thIS problem Look back to column B of part I and to part II to prove your answers

(239 -) + 107
(239 - 107) - 2
239-2

/~

107-2
239 - 107
107 + 239



MOTHER AND CHILD-ITSEKIRI

The Itsekm people hve m the NIger Delta and the women prefer to use Imported, pnnted
cottons for theIr dresses They always select bnght, hot colours such as red, purple, yellow
and orange Wrnle the chOIce of colours remains unchanged, partIcular attentIOn IS paid by
the women to the patterns selected, a fact of wrnch the manufacturers are fully aware
Usually they are bold m arrangement and such artIcles as telephones, srnps, trams, flowers,
ammals and fish are produced m repeat patterns The head cloth IS of SIlk or some soft
matenal tIed over the head The skrrt IS usually made m two pIeces and reaches to the
ankles Mothers carry theIr babIes tIed tIghtly on theIr backs when travelmg to the local
market

-Nzgerza m Costume

Level I (lIteral)
Use what's m the text Read the hnes

Descnbe the dresses that Itsekm women wear

Level II (mferentIal)
Use what's m the text plus make them thmk wlth somethmg beyond the text Read
between the hnes

Why do you trnnk manufacturers are aware of the dress of Itsekm women?

Level III (EvaluatIve)
Make them thmk Read beyond the hnes

If only two manufacturers produce cloth for the Itseklre women, do you trnnk that
the women can be certain that they are gettmg the best product for theIr money?
Why or why not-JustIfy your answer?

16



Wbatlstb~
"MotivationlEv31uatioll
"teacher's "

l1\tionalefor',
"bislher actlOOsl

Feedback Form over substance .Does the teachel make comments thatfocus on how thmgs look
over the COl rectness of the work?

Teachmgto .Are there differences m the kmd offeedback that boys get
illlsConCeptIons compared to gzrls?

.When students gzve mcorrect answers does the teacher explam
Does the teacher's why thezr answers are mcorrect?
feedback send the .Are there observable differences m the kmd offeedback that boys
message that the student recelve and the feedback that glrls recezve? If so, what are the
can not do better? differences?

.Does the teacher use enablmg feedback? Ifyes, do boys and glrls
Is the message given recezve the same level ofenablmg feedback?
that girls aren't as .Are there dlfferences m the feedback that zs gzven to glrls based
capable as boys m math on subject matter, e g , readmg, SClence, maths, etc )?
and SCIence .Does the teacher the teacher use personal comments when

referrmg to the students, thezr work, or answers?
.If the teacher uses personal comments, do they refer to the way
the student looks? Are they used more wlfh glrls than boys?

Expectati<ms Are there patterns ill .Does the teacher make negaflve comments to the students that
who the teacher makes talk about thelr ablbty to learn ?

comments about? .Does the teacher make comments about the kznds ofwork that the
student should be domg such as selilng food at the market, 01 bemg

Do grrls receIve more a fzsherman, etc ?

negatIve comments .Does the teacher make comments to glrls that are sexual
from the teacher than mnuendos?
boys? .When glrls make mlstakes does the teacher encourage them to

redo the work and dlscover where they made thelr mIstakes? Or
What kinds of patterns does the teacherJust say wrong and move on to another student?

17
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are observable m tenus -Does the teacher call gzrls to the blackboard to demonstrate how
of students bemg chosen to do problems?
to aSSlst one another? -Does the teacher talk posltzvely about the contrzbutzons of

women?

18



Students wzth teachers who use a lot ofposztzve remforcement or enablmg
questzons perform better, are more actzve students, and take greater rzsks
Students wlth teachers who use negatzve remforcement, respond to the form
(what the work looks lzke) rather than the substance of the work (the
correctness) or do not gzve feedback (mstead ofusmg enablmg feedback when
respondmg to mcorrect answers), tend to be more passlve m thelr turn takmg
and hesztant to respond to teacher questzons Teachers should never use
personal comments about students or refer to personal attrzbutes about
students

19



Disclphnel
punishment

Asslgnmg
tasks

What amount of
the teacher' 8 tIme
18 spent managmg
boys' behaVIOr?

What bnds of
patterns do you
notIce In the
responsIbIhtIes
that are asSIgned?

What percentage
of the chores at
school are
performed by
gIrlS? By boys?

Are students
pumshed If they
are unable to
complete theIr
aSSignments?

-A,e boys given pUnIshments ofchores that girls are expected to
peiform dally?
-Are glrls expected to mOnItor the behavwr ofboys slttmg near them?
-Are girls repnmandedfor behavlOr that IS Ignored With boys?
-Are there differences m the pumshments that are meted out between
boys and girls for the same misbehavIOrs?
j(4re glrls pumshedfor callmg out answers Without ralsmg their
hands or standmg?
Ills corporal pUnIshment used by the teacher (or doled out by the head
teacher)?
-Are students dlsmlssedfrom classes as a pUnIshment?

lIDo girls care for younger slblmgs durmg school?
-Are gIrls expected to care for the teacher IS chtldren durmg school?
lIWhat kmds of tasks are girls aSSIgned?
lIWhat kmds oftasks are boys aSSigned?
lIDo girls have to leave class to complete chores?
lIDo boys do outSide chores while girls do mSlde domeS!lc-type tasks?
lIDo students have to come early to school and/or stay after school to
complete school chores? GIrls? Boys?
IIlfboys do not complete thelr chores/tasks do gtrls have to assume
their responSlblll!les?

20
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What. the "
,

Malltlgement procedures ,
t~r~ raticmak 'C

,
for- hIslhe:r ac.ti<ms?>

Procedural Are there JrWho asslsts the teacher m clerzcal tasks such as takmg attendance,
details differences 1U the collectmg exerClse books, etc ?

leadershIp or 1ID0es the teacher plck a student to assIst m procedural tasks such as
responsible tasks rmgmg the class bell, watchmg class, etc II Who gets th,S Job more
that are assIgned often-glrls or boys?
guls and boys? lIDo student groupmg patterns that are used allow greater learmng

opportunltles to glrls or boys? (Can see or hear better, have more
Do groUplllg access to learmng matenals, have better/more comfortable seatmg and
patterns place boys wrztmg arrangements?)
m charge over
grrls?

21



Normative
lSSU~

Do smgle-sex or nuxed­
groups rema1Il more
engaged and stay on
task better?

Is It an orderly and safe
envrronment?

What 1S the school's
defimtlon of ~'sexual"
harassment?

Are there school-level
pohcles to protect grrIs
from harassment and
hazmg?

stones, stools, on mats, etc ? If so, who sUs on benches/chazrs?
What 1S the mtlO and representation by gender?
-Are students seated m a way that all students can see the board?
(Are there taller boys who block the vzew ofshorter glrls slttmg
behmd them?)

lIWhen boys threaten, tease, or harass glrls, what are the
consequences?
-Are there rules that prohlb1t sexual harassment?
lIDo glrls feel comfortable reportmg sexual harassment by
teachers or other students?
IIIf there a1 e no latrmes at the school, what measures does the
school take to ensure the g111s' safety if they have to go to the
bathroom away from the school grounds?
-Are school personnel avazlable ifgirls stay after school to clean
the classrooms or compounds or complete other chores?

22



A~essto Is the classroom lIDo all the students m the classroom have access to lzghtmg and
windows comfortable and support ventzlatzon?
and doors learmng? -Are classrooms stuffy and hot?

IIln ramy season, are the rooms damp and leaky?
Are there dIfferences lIDoes dust, sand, or smoke come tnto the classroom?
from classloom to
classroom m the same
school?

23



Active or Passive Engagement

Students who are actlvely engaged exhIbIt the followmg behaVIOrs
• raIse therr hands hIgh In the aIr to answer questIOns
• ask the teacher questIOns
• SOhClt the teacher's aSSIstance when they do not understand
• mampulate InstructIOnal matenals
• read In theIr textbooks or wnte In theIr exerCIse books
• work WIth the other students
• mamtam their attention on school actIVItieS

Students who are passlvely engaged exhIbit the followmg behaVIOrs

• look out the wmdow
• watch on the sIdelInes as other students do learmng actIVItIes (use

mampulatIves, take part In SCIence expenments, read from the
textbook, etc)

• tmudly raIse theIr hand to answer questIOns or not raIse theIr
hands at all

• focus on actIvItIes takIng place outSIde the classroom

• daydream
• ask very few questIons or do not SOlICIt help from the teacher

Just because students are paSSIvely engaged does not mean that they are
not good students or unable to learn In many cases the bnghtest students
are paSSIve learners

24



Studmt Behaviors What i$ the t~acher"~

ratiQuale tQr blfilb.- ,

acti~s1 ,

Passive Are gIrls more paSSive III 1ID0es the student razse hand nmldly ?

behavior therr behavIOr than boys? 1ID0es the student SIt qUletly zn the classroom and not
answer questwns or take part m actlVltles?

Are grrls engaged III 1ID0es the student watch as others do the learnzng
"secondary mode" learmng? actlVltles?

Active Are gIrlS repnmanded for 1ID0es the student razse hand hIgh and wave It zn the
behavior actIve engagement? all ?

1ID0es the student seek help when confused or doesn't
understand?

Resistance Are students engaged In lIDo students slowly get out books and delay begznmng
actIvItIes WIth the pnmary the lesson?
tntent to deratl the teacher lIDo student') Walt untll the teacher begzns the lesson to
and the lesson? mdlcate they don't have a book or other znstructwnal

mate1wls that they need to complete the lesson or
Are grrls more engaged In assIgnment?
this kmd of behaViOr or lIDo students talk among themselves whIle the teacher IS
boys? teachzng or do other thzngs to d,stract themselves and

other students?
lIDo students protest when the teacher asslgns
homework or requests an assIgnment that IS due?
IIlf demeantng comments are made to gzrls, what lS theIr
reactwn?

Interaction When grrls are harassed or lIDo boys verbally tease gIrls? Ifso, what kmd of
between hazed by boys what IS the:tr comments do they make?
boys reaction? lIDo boys block glrls as they move around the classroom
and girls or play area?

25
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When hazmg Of harassment
by the boys occurs, what
does the teacher do?
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lIDo boys phySIcally touch gIrls? HIt them?
lIDo boys make comments to gIrls that are sexual
mnuendos?
lIDo boys make comments or laugh when girls say
thmgs m class or grve wrong answers?
lIDo boys make comments about the phYSIcal
development ofgIrls?
lIDo mdlrect forms ofverbal harassment occur?
By whom agamst whom?
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GUIDES

Elements ofharassment m school mclude name callmg, threats ofphyszcal vzolence, rumor
mongerzng, zsolatzon and alzenatzon, theft ofpersonal belongmgs, and physzcal abuse Boys and gzrls
typzcally harass others m different forms Boys practzce physlcal forms ofharassment and gzrls
practzce mdzrect and verbal harassment

Other examples ofharassment znclude

• sexual comments, Jokes, gestures, or looks
• sexually explzczt pzctures, photographs, zllustratzons, messages, or notes
• sexual graffitz or notes about glrlS
• spymg on gzrls when they dress, go to the bathroom or lookmg up thezr skzrts when they

stand to answer questzons
• touchzng, grabbzng, pmchmg , pullzng at a gzrl's clothzng, or zntentzonally brushmg agaznst a

gzrl
• blockmg or cornermg a gzrl
• forczng a glrl to kzss someone
• forcmg a glrl to do somethmg sexual other than kzssmg

-Hostzle Hallway 1991

lVIETHOD 1 SAMPLE STUDENTS

TIns techmque can be used to develop a composIte of questIOnmg and partICIpatIOn patterns m the
classroom The technIque selectIvely tracks what happens to a group of students and provIdes
mformatIOn on the kmds or levels of questIons that the teacher IS askmg, student-generated
questIOns, and student engagement m the lesson

Steps

1 On a pIece of paper draw a rectangle to represent the classroom map DIVIde the classroom
map mto four (4) quadrants

2 Select two students-a gIrl and a boy-from each quadrant for a total of eIght students

3 In each quadrant, label a column for the gIrl and one for the boy

4 Track what exchanges take place between the teacher and the eIght students for a ten
mmutepenod

5 Note WhICh students of the eIght have a textbook, exerCIse book, penCIls, etc

6 Repeat the actIVIty as needed WIth eIght dIfferent students
7 Tally the responses notmg who the teacher calls on, the kmds of questIOns that are asked,

the level of student engagement and pOSItIve or negative feedback that the teacher gIves



Codmg symbols

TQ1 = teacher asks a level 1 questIOn
TQ2 = teacher asks a level 2 questIOn
TQ3 = teacher asks a level 3 questIon
TF+ = teachers gIves pOSItIve feedback
TFO = teacher gIves no feedback
TF- = teacher gIves negative feedback
SPE = student passIve engagement
G=gIrl B=boy

SA+ = student answers questIOn correctly
SA- = student answers Incorrectly
SQ = student asks a questIon of the teacher
SAE = student actIve engagement
b =student has a textbook

Example of a coded classroom map for Sample Students-

Quadrant 1 Quadrant 2 Quadrant 3 Quadrant 4

G B G B G B G B

TEXT- ./ if v ./ ./

BOOK

TQl ./ ./

TQ2 vv ./

TQ3 ././

TF+ ./ ./ ./

TF- ./ ./

TFO ./ v ./

SPE ./ ./

SAE ./ ./ ./././

SA+ ./ v

SA- v ./ ./

SQ v vv

TQl-2
TQ2-3
TQ3-2 10 nnnute period

Analyzmg the InformatIon
• What kinds of patterns do you notIce?
• Does the teacher calIon students In one quadrant of the room more than another?
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• Does the teacher calIon the boys more than the girlS, grrls more than the boys, or IS there
no difference?

• Does the teacher gIve more posItIve feedback to the boys than to the gIrlS?
• Are all eIght students actively engaged, are the boys more engaged than the gIrlS, or VIce

versa?
• Do the boys or the gIrlS ask more questIons, or do they ask the same number of questIons?
• Are there dIfferences m the level of questIOns that the teacher asks boys or gIrlS?
• Do gIrlS or boys have more textbooks, or IS there no notable dIfference?
• Does negative or no remforcement from the teacher have an effect on the subsequent

engagement of the student? If so, what do you notice?

Hznt If thls technzque lS repeated untzl all students have been
tracked, a composlte wlll emerge ofhow the teacher znteracts
wzth the students zn hzslher classroom Repeatzng thzs over
tzme wzll allow you to note how conszstent the teacher
znteractzon zs wzth zndzvzdual students or groups ofstudents

29



METHOD 2 RUNNING TABULATION

Create a tabulatIOn matnx lIke the one shown below to track the questIon and response exchanges
that take place InformatIOn gathered WIth thIS method allows you to note patterns m whom the
teacher calls on, whether or not the teacher IS promptmg students mto hIgher-order thlnlang skills,
and the kmd of feedback that the teacher gIves students

/ /

'LevelofT~''s ~~se
/

Gender ofStudeut Teaelter Feedback
Q~ toStudmt

1 TIC B ..+..

1 SII G -
2 TIC G ~+~

3 Til B E

2 TIC B {)

1 SIC B P

Steps

1 Create the table to track the exchanges that take place between the teacher and students

2 For each questIOn the teacher asks note the level m the first column

3 In the second column mdlcate whether the student was called on by the teacher by notmg a
T or S If the student called out the answer

4 In the second column milicate whether the student response was correct (C) or mcorrect
(I)

5 Note the gender of the student, B or G, m the thud column

6 In the fourth column note the teacher's feedback to the student (see coiling)

• If the teacher gIves pOSItIve remforcement such as, good try, good effort, correct,
OK, good job, yes, that's fine, thank you, etc, place a + m the space

• If the teacher gIves negatIve remforcement, such as, no, SIt down, mcorrect, etc
place a II' m the space

• No response from the teacher (for Instance, the student gIves an answer-correct or
mcorrect-and the teacher moves on to another chl1d WIthout commentmg) should
be noted WIth a 0

• Form over substance comments such as "It looks very mce," or "Your handwntmg
IS very good," or "You've done a neat Job," should be noted WIth a 0
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• EnablIng comments such as, "Why dId you gIve tills answer?" or "Can you explaIn
how you got tills answer?" or "Can you show us your work?" or "Go back and
check your work," etc , should be noted wIth an E

• Teacher feedback to student responses that focus on personal attnbutes of the
student such as, "You're too bIg to be In thIS classroom," or "Can't you read that?,"
or "Are you blInd?" should be noted wIth a P

7 Tally the scores at the end of the observatIOns penod Take partIcular note of level of
questIOns beIng asked and teacher feedback

Analyzmg the Information
• Look for patterns In teacher feedback Do gIrlS receIve less, or more negatIve, feedback?
• Does the teacher tend to use illgher-Ievel questIOns wIth boys more than gIrlS?
• Do boys gIve more correct answers than gIrlS?
• Do boys callout answers more than gIrlS?
• Does the teacher use enablIng feedback to prompt students to try harder (and send the

message that they can do better)?
• Do boys or gIrlS get more enablIng feedback than gIrlS?
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ACTIVITY LOG

An actIVIty log provIdes mfonnatIOn about the kInds of actIvItIes that take place m a classroom
over a penod of tIme and how frequently actIvItIes occur The log also allows the observer to
determIne the frequency In whIch boys and gIrls are Involved In each of the dIfferent actIvItIes

Categones of actIvItIes are classIfied In the matnx AddItIOnal categones of actIvItIes can be
added as needed The observer should track the actIvItIes that take place In the classroom for at
least one class penod (a math lesson, a readIng lesson, etc) Domg thIs In dIfferent classes (math
vs readIng or SCIence vs readIng) can POInt out passIve/actIve learnIng dIfferences that occur
between boys and gIrlS Note the tIme that you begm and end an actIvIty log

Chores Student Turn-Taking DIscIplIne Seatwork

Cleamng washmg Asking questtons Cleamng washmg Wntmg m exercIse book
wmdows cleamng wmdol-1-s cleamng
latrznes sweepzng latrznes sweepmg
classrooms, sweepmg classrooms, sweepmg
compound emptymg compounds compound
garbage cleanzng emptwng garbage
backboard cleanmg cleamng backboard
dusters cleanmg dusters

Clencal takzng Respondrng to questions Corporal pumshment Readmg from text
messages to office, camng beatmg, dlggzng
takmg attendance holes
takzng charge ofroom
when teacher IS not
there

Agncultural hoemg Wntmg on blackboard Runmng errands Workmg m groups
weedmg watermg

Runmng errands ReadIng orally from text Staymg after school
fetchmg water
carrymg wood

Taking part m an Workmg m the school
acttvlty/expenment garden
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Chores Clerical B G

Agricultural G

Running errands B

Cleaning G G G G

Student Askmg questIOns B G
turn-

Gtakmg Respondmg to questions B B G
B

Readmg orally G B G

Wntmg on blackboard B B B

Domgan B
actlVlty/expenment

Seatwork WritIng m exercise book

Readmg from textbook

Workmg III groups

Cleanmg B B
DIsCiplIne

StayIng after school

Corporal Punishment B

RunnIng errands

Each tIme a gIrl or boy does one of the actIvItIes IdentIfied on the matrIx, mark a B (boy) or G
(gIrl) m one of the boxes m that lIne For mstance, If a gUllS asked to clean the blackboard, wnte
a "G" on the lIne labeled "cleanIng" under "chores" Tally the total for each category to find out
how gender factors Into classroom actIvItIes

AnalyZIng the Information
• Are there certaIn kmds of chores that gIrlS or boys tend to do more? If so, what?
• Are chores that gIrlS are assIgned on a regular baSIS gIven to boys as pUnIshments?
• Who assumes the greatest percentage of the chores? (If there are more boys In the

classroom than gIrlS, the greater number of boys needs to be taken Into consIderatIon)
• Are there dIfferences In the number of tImes boys or gIrlS are called upon to answer

questIons or do work on the board?
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CASE STUDY REVIEW

Case study reVIews provIde an opportUnIty to get a more m-depth understandIng of the specIfic
sItuatIon of IndIVIdual students In a classroom and to IdentIfy what factors Influence theIr learnIng
opportUnIty and achIevement Although the student selected for a case study reVIew may not
necessarIly represent the SItuatIon of all students wIthIn a certaIn group (for example, what IS
learned from one gIrl'S case study may not represent the SItuatIOn for all gIrlS In her classroom),
the chances are that what IS learned WIll benefit most of the students WIthIn that group Case
studIes that compare and contrast the classroom expenence of two or more students can be
extremely valuable

Select the students from the classroom to observe more closely ObservatIons to take note of
Include

-Student questIonIng patterns-frequency and nature (see annex) of questIOns that the
student asks the teacher, frequency and "correctness" of responses to teacher questIOns
-SOCIal InteractIon WIth other students of same sex, WIth students of OppOSIte sex, WIth
teacher, WIth head teacher
-PaSSIve or actIve engagement In classroom actIvitIes-do they raIse theIr hands for help,
do they approach other students for help, do they use theIr textbook or other InstructIOnal
matenals, do they work mdependently at theIr desk (how long?), do they complete
aSSIgnments?
-Student actIVIty zone-where they SIt, where they move around In the classroom, where
they move around In the play area

Through the collectIOn of matenals and IntervieWS, develop a portfolIo for each student that takes
Into conSIderatIOn the follOWIng questIOns

-Areas of Interest partIcularly In terms of school work, subjects that bore them
-PhYSICal charactenstics
-Background InfOrmatIOn such as SOCIO econOmIC class, ethmclty, relIgIOn, etc
- Collect copIes of theIr work
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Example of a Case Study

JULIANNA

Julzanna attends a rural pnmary school zn a tropzcal forest area accesszble only by
foot about three mzles from a passable road Inhabztants zn the area are mostly
mzgrant farmers from the Eastern Regwn However, there are also Ewes and
Fantls, whzch creates a complex ethmc and language mzx zn the commumty and
school When Julzanna was zn level 4 she was zdentifzed by her teacher and her
performance as a hzgh-performzng chzld zn her class At that poznt, she could copy
letters but could not wrzte her name or read more than two or three words from
Englzsh textbooks for levels 2-4 Classroom observatwns zndzcated that she dzd not
have an exerczse book or paper to wnte on The followzng year, when she was zn
level 5, she was observed to have an exerczse book (whzch she used 18 percent of
the observed tlme) She was able to wrzte her name and twenty-two other words
She was able to read about halfof the words zn passages from her textbooks but
was unable to answer any of the comprehenswn questwns Julzanna was tested
agazn shortly before the end of the pnmary cycle (level 6) She could decode and
pronounce about 80 percent of the words zn the readzng passages taken from
textbooks for levels 2-6 but her comprehenswn was stzll very low, especzally for the
upper level passages Whzle bezng zntervzewed, Julzanna pulled out a bookfrom the
schoollzbrary and proudly read to the zntervlewer as she poznted to each word
However, when Julzanna was asked about her Englzsh lessons, she reported that
the class spent most ofthe tzme workzng on Umt 1 Wzth only a few weeks left zn
the school year, the class was stzll workzng on Umt 4 (out of thzrty unlts)
Julzanna's Englzsh textbook was badly water damaged but stzll usable As she
descnbed her strategzes for learnzng, zt was clear that she used the book both at
home and school Julzanna reported that she zs helped to learn Englzsh by her
parents and older szblzngs, whzch herfather confirmed zn an zntervzew He sazd
that they made extra asszgnments for her to do at home

-The Qualzty Lznk, Wmter 1997 (6) 15
The Improvmg EducatIonal QUalIty (IEQ) Project
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N::lmp of "chooJ rommllOllv

SCHOOL PROFILE

Number of Students by Number of Teachers by Student Age Range by Average Age of
Grade Level Grade Level Grade Level Students by Grade Level

Boys Gtrls Men Women Boys GIrlS Boys Gtrls

I

2

3

4

5

6

7

8

School Charactenstlcs (Check Appropnate Response)

Urban 0 SemI-Rural 0 Rural 0 Remote 0
DIstance m Km to neatest road __ (tar 0 dIrt 0)

Walls Mud 0 Cement 0 Bnck. 0 None 0
Roofmg TIle 0 Tm 0 Thatch 0 Asbestos 0 None 0
Water Source Tap Stream 0 Carned 0 None 0
Library Ye" 0 No 0 Number of Books __

Secure Doms
Secure Wmdows
Telephone
Photocoplel
Typewnter
Electnclty
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Yes

o
o
o
o
o
o

No

o
o
o
o
o
o



SCHOOL MAP

DRAW A MAP OF THE SCHOOL BUILDINGS AND F'LAY AREA
(Indicate playground, water source, latrInes, trees, classrooms, etc)
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PART II PARTICIPATORY LEARNING ACTIVITIES

THE BASICS

Over the past decade, there has been a growmg awareness of the value of PartIcIpatory Learmng ActIVItIeS
(PLA) The failure of conventIOnal development approaches to meetmg the needs of resource poor people
has led to the exploratIon of alternative methods of mvestIgatmg, plannmg, Implementmg, and evaluatmg
development ImtIatives PLA offers a creatIve approach to mformation shanng and a challenge to
persIstent bIases and preconceptIOns about local peoples' knowledge

FIrst defined by Robert Chambers as RapId Rural AppraIsal (RRA), partIcIpatory approaches to
developmental research such as PLA are a method for learnmg about rural lIfe and condItIOns from rural
people themselves But PLA IS more than Just learnmg It extends mto analysIs, planmng, and actIOn PLA
has several cntlcal features One IS that It IS a form of mformatIOn gathenng that allows local people to
share and analyze mformatIon about theIr lIves and condItIOns. and to plan, act. and fmd ways to Improve
them Chambers (1991) Secondly, the tIme frame used to gather and analyze mformation and IdentIfy
solutIOns IS consIderably compressed compared to more tradItIOnal forms of research PLA was ongmally
deSIgned to collect agncultural data, but has smce been adapted for other sectors and areas mcludmg
health, urban commumty development, poverty, and educatIOn (see Robmson 1993, Kane 1994, Johnson
1995)

PLA offers an alternatIve way of creatmg behavIOral and attItudmal change and offers a creatIve approach
to mformatIOn shanng The key assumptIOn around WhICh all PLA actIvItieS have been deSIgned IS to
valIdate the knowledge that people have about theIr own lIves Therefore, PLA utIhzes research
methodologIes framed on the theory that data gathermg, IdentifIcatIon of problems, and the generatIon of
potentIal solutIOns should actIvely mclude those whose hves are the subjects of research PLA emphasIzes
cost-effectIve tradeoffs between quantIty, accuracy, relevance, and tlmehness of mformatIOn It combmes a
range of methods for rapId and cumulatIve data collectIOn The productIOn of knowledge and the
generatIOn of potentIal solutIOns are all carned out by the local people

PLA methods utIhze a varIety of methods mcludmg field-based visuahzatIOn, mtervIewmg, and group work
techmques that advocate and promote mteractIVe learnmg, knowledge shanng, and flexIble structured
analysIs These techmques have been valuable for understandmg local perceptIOns
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THE METHODS

Examples of PLA that can be used m the classroom are lIsted below

Focus group dlscussLOn
Venn dzagrams
Preference rankmg and scormg
Crlterza matrlx
Classroom mappmg

Dally actlvlty profile
Seasonal calender
Transect walks
Flows and causal dzagrams
Ple charts

When Implementmg PLA m the classroom, not all exerCIses need to be used Teachers and students can
choose from the menu of techmques as theIr needs dIctate For mstance If they are mterested m
deterrmnmg how students spend theIr day, they may want to use a daIly actIvIty profile, pIe chart, or focus
group dISCUSSIons A seasonal calender, flow and causal dIagram, or cntena matnx rmght be more useful to
deterrmne factors that mfluence theIr learmng and achIevement m school and ways to Improve student
achIevement As the teachers and students become more adept at usmg the techmques, they may deCIde to
adapt them m order to get the mformatIOn they want-thIs happens frequently as mdIvIduals become more
expenenced wIth PLA In order to Implement PLA no specIal matenals are needed Most of the exerCIses
reqUIre only paper and markers Many can be conducted outSIde, m group settmgs, drawmg on the ground
usmg local matenals such as stIcks, stones, leafs, empty tms, beads, seeds, etc

The PLA exerCIses have been adapted to allow teachers and pupIls to analyze problems they face m the
classroom enVIronment and to IdentIfy pOSSIble solutIOns For example, If teachers want to fmd out whether
they call on boys more than gIrlS, one techmque IS to use a sort whereby the same number of seeds are
dIstnbuted to all the pupIls Each tIme the teacher calls on a pupIl, the student puts a seed aSIde At the end
of the class, seeds are tallIed to determme gender percentages ThIS aCtIVIty could be followed by a focus
group dISCUSSIOn or flow and causal dIagram to deterrmne what factors mfluence whom a teacher calls on
and student partICIpatIon patterns It would also prOVIde a framework to dISCUSS what can be done to
change teacher questIOmng and student partICIpatIOn patterns

InstructIOns on how to Implement each actIVIty are mcluded m the next sectIon of the manual DetaIled
steps outlme what the teacher must do to Implement the aCtIVIty Matenals that WIll be needed are lIsted,
and the baSIC amount of tIme It WIll take to conduct the actIVIty IS noted Probmg questIOns that should be
conSIdered whIle the actIVIty IS bemg Implemented and as the mformatIOn generated by the aCtIVIty IS bemg
analyzed, are mcluded WIth the actIVIty descnptlon
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ActIvity Seasonal Calendar
TlDle 1 hour

A seasonal calender hIghlIghts the mam activIties, problems, and opportumties that occur throughout the
annual yearly cycle It helps IdentIfy the months of greatest dIffICUlty and vulnerabIhty m terms of student
health, and access to and partICIpatIOn m school

What InformatIon a seasonal calendar can reveal

Kmds ofSeasonal
Calender /

Seasonal calenders can
be used to IdentIfy the
dIfferent kInds of work
done by boys and grrls
dunng the dIfferent
seasons

Gender-dIfferentIated
workloads and time
spent completIng tasks
baSed on seasonal
changes

IdentIfies how chmate
dunng the dIfferent
seasons of the year
affects pupusleannng
and partICipation

IdentIfies tradItiOnal
and relIgIOUS
ceremomes that may
lead to absenteeIsm

IdentIfies dIseases

-Agncultural work done dunng different seasons and Its effects on the
schoolIng of gIfls
-The multIplICIty of work gIrls engaged m as well as the seventy of work
burden dunng dIfferent seasons, for example, m MalaWI m the razny seasons,
glrls m the rural areas work on thelr parents' farms plantmg and
transplantmg, weedmg, hoemg, watermg, and dtggmg They also help do
domestIc chores mcludmg, laundry, cookmg, runmng errands, sellmg on
roadsIdes or m the markets, collectmg wood and water, etc

-Identlfies penods when grrls engage m dIfferent act!vIbes, such as leisure
time, homework, or studymg Other examples mclude, before school-farm
work, afternoon-sellmg In the market evemng chores mclude gathenng
wood, cookmg, cleamng, etc

-Generate rate of absenteeIsm and ldteness based on the condItion of the
weather, amount of lateness dunng dIfferent seasons and reasons for bemg
absent or late Example, durmg the ramy seasons, poor mfrastructure In

school envtronment such as leakmg roofs, broken WIndowS, lack ofdoors m
classrooms causes pupds to be wet
-Because of the lack of chaIrS, pupIls SIt on hard cold cement floor WIth
barely enough clothmg
-Poor roads and unpaved roads become slIppery dunng the rams and they
get wet and dIrty GIrls get teased for bemg dIrty
-In dry seasons hUlmdity creates unfavorable condItIons m the classroom
due to large class SIZe and close prOXImIty among pupils
_Kmds and aVaIlabIlIty of foods aVaIlable to eat

_Determme seasons for ceremomes and the effect It has on pupu school
hves Example, how do mZtlatwn ceremonzes affect attendance for grrls?
How do rellgwus belIefs such as fasnng affectperformance?

_The dIfferent kmds of dIseases affectIng pupIls based on the seasons and
how It affects therr attendance, performance, and partICIpation
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How to make a seasonal calender

A seasonal calender can be drawn on the ground Sticks, stones, leaves, empty tms, beans, or almost any
locally aVaIlable Item can be used for symbols The seasonal calender can also be drawn on large pIeces of
paper usmg pencIls, pens, colored pencIls, and markers to fIll m dIfferent actiVItIes A twelve or eighteen­
month calender IS drawn to capture the dIfferent dry and wet season cycles The calender does not have to
start m January but needs to reflect the VarIOUS seasonal cycles Two methods of conductmg a seasonal
calender are possIble the matnx calendar and the tIme lIne calendar

Steps
1 DIVIde pupIls mto groups Create separate groups for gIrlS and boys, each group conSIst of no more

than twelve to fifteen students

2 Bnefly explam what a seasonal calender IS

3 Ask each group to select one student to draw the chart Lmes can be drawn on the ground usmg
Sticks or on the paper that represents the months of the year and the raIny and dry seasons Students
can take turns drawmg to mamtam the mterest level (See example below of a seasonal calender)

4 PupIls can use locally aVailable Items to symbolIze the seasons For example, a pIle of whIte beads
could symbolIze months m the raIny season, and yellow beads to symbolIze months dunng the dry
season

5 To IdentIfy labor patterns, ask pupIls to dISCUSS the kInds of work they do dunng dIfferent seasons
and use symbols to represent thIS work For example, m the ramy season, gIrlS mIght plant,
transplant, or weed Any local materIal can be used as symbols to represent theIr work Symbols
that represent the dIfferent kInds of work done are placed m the month In WhICh the work IS done

6 If the chart was drawn on the ground and It needs to be saved, transfer It to paper

7 Ask probmg questIOns to fmd out the dIfferent kInds of work that gIrlS and boys do
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Example of seasonal calender

RAINY SEASON

November December January February March April

LABOR

Digging and Transplanting Weeding & Weeding & Weeding Stocking &
Planting applymg applying Harvestmg

fertilizers fertlllzers

Maize &
Cassava Beans

Tobacco
L...- .........J'-- ---L. .-L.. -'- ..J...- ---l'--

DRY SEASON
May June July August September October

LABOR

Clear land Make ndges Plant seeds Marketing Marketing, Marketing,
(both boys bUIld houses bUild houses build houses
and girls) (gIrls collect

thatch & fetch
water, boys
bUild)

Maize & Cassava Beans
Tobacco
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Another example of seasonal calender

J
A
N

F
E
B

M
A
R

A
P
R

M
A
Y

J
U
N

J
U
L

A
U
G

S
E
p

o
C
T

N
o
V

D
E
C

Problenls for School Girls

Lack ofmoney for
school fees
Poor Infrastructure
Lack ofTransportatIOn
DIrty, unpaved, slIppery
roads
Grrls are teased when they
fall on the roads
Weather conditIOns result
In lateness and absenteeIsm :

Food avaIlabIlity
DIseases
Weather CondItIOns
Too hot to learn
Close proxIIDlty seatmg
m classrooms mcrease
dIsease transmIssIOn
Workload
Tune avmlabIhty
For play, sleep, school
work or chores

Workload
Food
AvallabIhty
Health

Problems
DIseases

Hmt Workmg outszde and on the ground lS fun and
excltmg Students love the hlgh level ofmteractlOn and
commumcatlOn As a dlagram lS bemg done on the
ground, every one gets to see the Vlsual plcture and
changes that are made as objects are moved as
dlscusslOns proceed

44



Usmg the mformatJon gamed from a seasonal calendar

--
Issues Quemous:

Chores/tasks _What are the bUSIest months?

~~

.Whattasks do you do then?
• What IS the next bUSIest month?
-What tasks do you do then?
-What are the dIfferences In bnds of tasks that boys and girlS are asked to do?
.What are the drfferences In the amount of chores and tasks that boys and gIrls
are reqUired to do?

Chmate .What bnds of food do you eat dnnng dIfferent seasons?
.How much food do you eat dunng dtfferent seasons?
-What ways do eating patterns affect your school partiCIpatiOn?
-Are there tImes of the year when you are more hungry than others?

DIseases .How do the seasons affect walkmg to school?
.What dIseases are there dnnng the different seasons?
.Are you more SIck dnnng one season than another?
.When other people In your fanuly (mother, father, SIsters, brothers) are SIck,
does thIS affect your ,>chool attendance? How?
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ACtIVIty DaIly ActIVIty Profile
TIme 50 mIDutes

A dally actIvIty profile collects mformatIon about the dally activIties of students It allows you to compare
the dally patterns between dIfferent groups of students It IS pOSSIble to dISCUSS both the types and
dIstrIbutIon of workload throughout the day DaIly actiVIty profiles are useful to Identify time constramts
and hIdden time that can be used for homework and study

InformatIon from daIly actIVIty profiles lnghhght
• daIly labor patterns at school and at home,
• dlstnbutlOn of work load and amount of time spent on chores, etc throughout the day,
• house tasks/chores are dIfferentIated by gender,
• tlmmg of actiVItIes,
• overlappmgJob responsIbIlItIeS,
• dIfferences m personal eatmg and sleepmg patterns, and
• amount of leIsure, play and study time

How to make a daIly actIVIty profile

Steps

1 DIVIde students mto groups of gIrlS and boys

2 Dlstnbute large pIeces of paper, penctls, and rulers to students

3 Ask each group of students draw a straIght hne on the ground or paper

2 Make marks on the hne that represent each hour of a twenty-four hour penod

4 Sub-dIVIde the time hne mto actIVItIes by hour or by mornmg, afternoon and evemng or by tImes
when actIVItIes change

5 In each group ask the students to IdentIfy the daIly actIVItIes for the gxrls and boys Place symbols,
or draw pIctures or wnte words that represent the dIfferent dally actiVIties along the time hne at the
tIme when they complete these actIVItIes (If the time hne IS drawn on the ground eIther use locally
aVaIlable matenals to represent the actiVItIes or locally avaIlable matenals to represent them For
tIme hnes drawn on paper you can draw symbols, use matenals or wnte the name of the actIVIty on
the tIme hne )

6 After the tIme hne IS drawn, the teachers and students dISCUSS ways that they mIght be able to free
up tIme to allow gIrlS more study and homework tIme

7 DetermIne the amount of tIme that gxrls and boys spend domg dIfferent kInds of actIVIties such as
domestIC chores, personal Items, play, school chores, eat, study, do homework, etc

8 Compare the gender-dIfferentIated amount of time that gIrlS do chores agamst the amount of time
that boys do chores, the amount of tIme that gIrlS have to study and do homework and the amount
of time that boys have to study and do homework, and the amount of tIme that gIrlS have to sleep
compared to that of boys
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Hmt It zs more hkely that lndden time wzll be zdentzfted
at school rather than at home Thzs exerczse helps
teachers to see all the dzfferent tasks that are placed on
gzrls Although teachers are hmzted zn thezr abzhty to
address unequal chore obhgatzons that exzst between
gzrls and boys at home, they can address znequztzes that
eXlst at school

Probmg questIOns that can be asked to help students IdentIfy actIVIties

What tzme do you wake up zn the mornzng?
What are the kznds ofthzngs, work or actzvltles you do zn the mornzng before school?
What tzme does school start?
When do you arrzve at school?
Before class begzns, what kznds ofactlvltles are you engaged zn ?

How lS your tlme spent zn the afternoon at home? And so on

The process contmues untIl students have IdentIfIes all the pOSSIble actIVItIes, (chores, errands, personal
actIVIties) that they engaged m a 24 hour penod An example of the blocks of time that students rmght lIst
mclude the ones IdentIfied

Hmt Askzng students to create a separate tlme lzne for
the tlme spent m school allows for a more detazled
dlscussLOn ofthzngs that occur zn the classroom

Chores
farmzng chores
marketzng
gatherzng wood
fetchmg water
washzng dlshes
babyslttmg
runnmg errands
bUlldmg houses
cleanmg latrmes

Personal
bathmg
eatmg
playmg
sleepmg
studymg
homework
watchzng TV/
!zstenzng to radLO

Cleamng
sweepmg classrooms
sweepmg school compound
cleanzng latrznes
runnmg errands
clerzcal work
cleanmg blackboard

Usmg the mformatIon
• Note gender dIfferences In workload
• Note dIfferences 10 how boys and gIrls spend time at school What are the dIfferences In the

kInds of chores that they do at school and at what times they complete these?
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• What are the dIfference m wealth-some students do not do as much domeshc/clencal work
as others Try and find out why there are these dIfferences For mstance It may be because
they have maIds at home (TIns provIdes tIme to focus more on school work)

• What are the dIfferences m daIly patterns such as for sleepmg, eahng and plaY1Og, do1Og
homework, and studymg? How much dIfference 10 hme IS there between what gtrls spend
do1Og chores and what boys spend do1Og chores?

• What are the patterns 10 work loads, and overlapp1Og Job responslbIhtIes?
• Where nught there be hIdden hme for gIrlS to spend on homework or study1Og?

Hmt A dazly actzvzty profile may reveal that gzrls have a
longer school day than boys, due to the fact that gzrls come
to school earlzer to do cleamng tasks such as sweepmg the
school classroom and compounds, washmg wmdows, and
workmg m school gardens before classes begms They may
also clean latrmes after school before gomg home
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Example of dally activity profile

430 500 530 600 lrl SO 700 130 2'00 300 400 500 600 700 800 8'30 900 930

rural boys ~+ • •• • •• .. ... ... ... 'I p+ P. tIt •• • •
I" •

girls ~+ .... • 0' 0. /... ... 0 • .0. • '10 [Be --0 --0 00 ....0 00 •..[ 0 0 e e e

urban •• •• ... • • • lEe 00 00 .!? 0 •girls girls til ~. .. ••
utban boys til~ • ... ... • .. • ..~ .. • - •

glfls til~ 00 00' •• • • • • • 0('- 00 .0 0 •
urban girls [i]..[ 00 ~. •• • 0 .0 0 /Be • 'I• 00 •e.

KEY

school chores • marketmg /B constructIOn P madressas • go to school •
cookIng a collectmg firewood ... errands -- studyIng • eatmg •domestic chOies 0 carryIng water ..[ playIng .. wake up [f]

farmIng + babyslttmg e bathIng ~ go to bed •
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ActIvity Transect Walk
Time 40 mmutes

A transect walk IS an orgamzed walk that students and teachers take through classrooms and the
school compound Dunng the "walk" they observe, ask questIOns, lIsten, and IdentIfy problems
When the walk IS completed, they dISCUSS ways to address IdentIfIed problems The school
enVIronment and phYSIcal plant can be used to create a transect map Factors IdentIfIed that affect
teachmg and student learnmg should be hIghlIghted to faCIlItate the dISCUSSIOn

What mformatIon a transect walk can highlIght
• The layout of the school phySIcal plant,
• The condItIon of the school, and
• Items that Influence students learnIng and partICIpatIOn In school

How to do a transect walk
Steps
1 Create dIfferent kmds of groups of students to partICIpate m the transect walk Groups can

be formed by gender, age, or by grade level LImIt groups to 6-8 students

2 Walk around the school, observmg, questIonmg, and discussmg the condItIons

4 Draw a map of the thmgs that were noted on the walk

Materials needed
• Papers, pencIls, rulers, erasers

Usmg the mformatIon
I If there are no latnnes, where do the girls go to use the bathroom? Is the area secure? What

measures can be taken to make certam that gIrlS are safe when they use the bathroom?

2 If there are latnnes but there IS an msufficIent number or they are In poor, unsamtary
condItIOn, what do students use mstead?

3 Do boys and gIrlS use the same latnnes? If so, what kmds of behaVIOrs go on when the gIrlS
are usmg the latnnes?

4 Are VIllagers allowed on the school compound? Are there men who hang around the
school?

5 If there IS no water, where do the students have to go to fetch water? Is the path secure?

6 If there are no secunty fences, what prevents outSIde dIstractIons or outSIders from cOmIng
onto the school grounds? What prevents younger students from wandenng off?

7 Are there dIfferences m the condItIOn of dIfferent classrooms? Do some classrooms have
better matenals/supplIes, more chaIrs or desks?
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8 Are the condlt10ns of the school dangerous to the students, e g, broken glass, danghng
roofmg sheets, choppy cement floors, snakes, or bltmg msects, etc?

Hznts Have more than one group take part m thls actlvlty and
compare thelr maps Interestmg differences may emerge as probmg
questwns are asked

Plck a tlme when the rest ofthe schoolzs m sesswn to do a transect
walk Thls helps avozd drawmg a group ofcurwus students, whlch can
create dlstractwns

Example of a transect walk map:
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Activity Causal Diagrams
TlDle: 1 hour, may reqUIre more or less dependmg on tOPiC

Causal dIagrams are used to IdentIfy and analyze the Impact of specIfIc events such as corporal
pumshment, harassment, teasmg, pregnancy, or abuse After problems are IdentIfied, mterventIOns
can be dIscussed

What mformatlOn from casual diagrams can be used to highlight
• Factors affectmg student partIcIpatIOn and learmng m the classroom
• PerceptIOns students have of theIr teachers and how they affect theIr performance
• Problems caused by poor faCIlItIes and mfrastructure, what factors contnbute to the

problems, and what can be done about them
• How lack of water m school affects learnmg
• Reasons for hIgh absenteeIsm and tardmess
• Causes/consequences of physIcal, emotIonal, and sexual abuse as well as possIble solutIons

How to make a causal diagram
A large cIrcle IS drawn m the center of a page The Issue to be dIscussed IS wntten m the center of
the cIrcle An example of an Issue mIght be "Factors that mfluence gIrlS' partIcIpatIOn m sCIence
classes" Students IdentIfy factors that mfluence that partIcular Issue TheIr responses are wntten m
smaller CIrcles that connect to the larger CIrcle m WhIch the Issue has been wntten Factors that both
pOSItIVely and negatIvely mfluence the Issue are IdentIfIed SolutIOns to the problems or Issues
emerge through thIS process

Steps
1 DIVIde students mto groups separated by gender

2 DIstnbute paper and pencIls to each group If the exerCIse IS drawn on paper If the exerCIse
WIll be done on the floor dlstnbute chalk to each group

3 Draw a CIrcle m the center of the paper or m the space on the floor where the exerCIse WIll
be conducted In the clfcle wnte the Issue

4 Ask students to IdentIfy factors that affect the Issue In smaller CIrcles extendmg from the
center CIrcle, wnte down the factors that the students IdentIfy

5 Connect the smaller CIrcles to the larger "Issue CIrcle" WIth lInes

6 Place a + or - next to each CIrcle to mdIcate a pOSItIve or negatIve relatIonshIp

7 As factors emerge, dISCUSS pOSSIble solutIOns

Hmt Have boys and glrls complete thzs actlvlty separately That allows you to
compare what thezr perceptzons ofcausal factors are Stereotypes can then emerge
and become part of the dzscusszon
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Matenals needed
• Most matenals can be used, dependIng on the CIrcumstances
• It IS best to use matenals that are easIly changeable such as paper and pencIls, chalks, and

soft ground
• Students may prefer to wnte on paper SInce they are comfortable WIth It

Usmg the mformatlon
• When a teacher asks a questIon In class do you feel that you raIse your hand all the trne,

some of the trne, or not at all? Why or why not?
• When you know the answer to a queston do you always nuse your hand? Why or why not?
• Who do you thmk speaks more m class-gIrls or boys?
• Do you feel that you get enough attentIon from your teacher?
• What other problems can you thInk of that mIght affect the way you learn or behave In the

classroom?
• When you don't have textbooks or exerCIse books how does thIS affect your partICIpatIOn m

class?
• How does not haVIng tables and chairs or desks affect your partICIpatIon?
• What are pOSSIble solutIOns to each of the problems that are IdentIfied?

Example of a Causal DIagram
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Activity Pie Chart
Time 40 mmutes

Pie charts allow analySIS of the relatiOnshIps between actlvitles For mstance, students can
determme what proportiOn of theIr school day IS spent on readmg, playmg, or cleamng The pIe or
CIrcle IS dIVIded mto segments that represent the Importance of the partIcular elements or activitles
that have been Identlfied

What mformatIon from a pie chart can hIghbght
• PIe charts can help students determme theIr dIfferent activitles and the amount of tlme spent

domg those actlvitles For example, dIfferent chores that students IdentIfied m pnmary
school can mclude m-class learmng, runmng errands for teachers, sweepmg the classrooms
and school compound, cleanmg the latnnes, washmg wmdows, cuttmg grass, and fetchmg
water

• They can be used to determme wealth, by chartmg the percentage of students who have
matenals, school supphes, books, umforms, shoes, money for lunch, or school bags

How to make a pie chart

Steps
1 DIVIde students mto groups of boys and gIrlS

2 Ask students to Identlfy the dIfferent actlvitles performed dunng school day or Identlfy the
dIfferent artIcles of "wealth" (shoes, school supplIes, etc)

3 Draw a CIrcle on paper or on the floor WIth chalk or beans

4 DIVIde the pIe based on the percentage of tlme spend domg activitles or the portiOn of
students who have the dIfferent artIcles of wealth

Hmt For students unfamzlzar With the concept ofproportion and
percentages, It zs posszble to make thiS process easzer by saymg,
"Out of100 stones, how many represent the amount of time gzrls
spend cleamng around the school compound or domg
gardenmg ?" The stones can be diVided to represent all the
pOSSible chores and actzvztzes students conduct m schools
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MaterIals needed
• Paper, pencIls
• Erasers, compass, rulers
• Beans, seeds or stones are needed If pIe chart IS to be drawn on the ground A cIrcle of beans

IS created that can be dIVIded and redIVIded

Usmg the mformatIOn
• When classes start m the mornmg?
• What kInds of thmgs do students do at school before classes start?
• Who dusts the blackboard gIrls, boys, whomever the teacher calls on?
• In class, who dIstrIbutes exerCIse books gIrls, boys, or the teacher?
• Who goes to the headmIstress/master's offIce to collect books and supplIes? GIrlS or boys?
• How many breaks do you have dunng the day?
• What do you do dunng break penod? Play, eat, or work?
• Do you clean after school before gomg home? If so, what? For how long?
• Look for dIfferences m the amount of tIme boys and gIrlS spend domg chores
• What are the gender dIfferentIated patterns?
• Is It the case that gIrls always do much more domestlc/clencal work m school, or IS there a

shared responsIbIlIty?

Example of a pIe chart

GIRLS BOYS

Girls and Boys School Dav

Chores

II Assembly

/

/
\

Breaks

II In Class
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ACtiVIty. Criteria MatrIX
Tune· 35 IDmutes

A cntena matnx is a matnx that allows teachers and students to identuy and rank llsts of cntena for
certam elements For mstance, students can identIfy the five most important subjects to them, and
establIsh cntena for theIr importance

A CrIterIa MatrIx can be used to hIghlIght
• Reasons why certam tasks are assIgned to girls rather than boys
• Reasons for preference of subjects
• Why subjects have greater or lesser Importance
• Why students work harder m certam subjects

How to do a Cntena MatrIx
To complete a cntena matnx, students lIst subjects and classes on the top of the matrIx and the
cntena on whIch they are Judged down the SIde Each subject or Issue IS evaluated on the baSIS of
the cntena that have been identIfIed For example, health educatIOn class could be discussed m
terms of the cntena Is it an easy subject? Does it generate active partiCipatIOn among gIrlS and
boys? Is It Important to learn? Can 11 help one get aJob later In lIfe? Are students shy about the
subject matter? Are girls teased more In thIS class? Students rank the subjects by placmg seeds or
marks on the cntena for each subject based on the strongest to the weakest preference In each
cntena

Steps
1 DivIde students mto group

2 Chose 5 or 6 Issues to dISCUSS

3 ElICIt cntena to rank the Issue Examples of probmg questIOns mclude
What IS good about each subject? What else?
What IS bad about each subject? What else?

4 Draw the matnx WIth subjects across the top and cntena lIsted on the SIde

5 Ask students to rank the subjects WIth fIve beIng the best and one the worst

Materials needed
• If the matnx IS drawn on the ground, local matenals such as stones, empty tInS, nuts, seeds,

or leaves can be used to stand for cntena and subjects A pupIl should be made responSIble
for wntmg on paper what IS drawn on the ground The faCIlItator needs to ensure that all
students partICIpate

• Large SIze paper, penCIls, color pencIls, pens, ruler, markers

Usmg the mformatIon
• What IS good about each subject? What IS bad about each subject?
• WhIch subjects are harder for gIrlS? Why?
• Which subjects do girlS heSitate to partICipate m? Why?
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• WhICh subjects do gIrlS do well m? Why?
• WhICh subjects do girls need to get a well paymg Job after school?
• WhICh subjects do girls need to be a good mother or WIfe?
• WhICh subjects do boys need more than gIrlS? Why?

Example of a crltena matrIX

Easy ••• • ••
•• ••

~Do:weU ••• ••
Inclsss •• ••

AetNa •• ••••
mclass- • •••

_QUIet ••• ••
In class ••• • •

D.moult •••• ••
••• •

Job •• ••••
• •••

ImP'!rtant •• ••••• ••• • •

Lots of ••• ••
Money ••• ••

Buslness ••••
•••

Score 13 7 9 14 18 26

Rank D F E C B A
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ACtIVIty Problem/SolutIon MatrIx
TIme 50 mmutes

A problem/solutlOn matnx IS useful to Identlfy thmgs that affect teachmg and learnmg and to then
dISCUSS ways to respond to the problems Identlfled For example, teachers and/or students can
dISCUSS how lack of furnIture affects learnmg and what to do about It

What mformatIon from a problem/solutIon matrIX can hIghlIght
• To IdentIfy problems and factors that affect the learnmg expenences of girls
• To determIne the problems and causes of sexual harassment and abuse and to Identlfy

possIble solutlons to these problems
• To determIne what problems are caused by lack of secunty fences, latnnes, farmIng

eqUIpment, and water, and dISCUSS how they affect students' (especIally girls' ) partlCIpatlOn,
performance, and attendance

How to do a problem/solutIon matriX
The method mvolves drawmg a gnd and wntlng the problems down one SIde and the solutlOns
across the top Students and teachers dISCUSS and IdentIfy the most Important problems that affect
theIr learnmg and come up WIth possIble solutlons The problems are then ranked agamst the
solUtlons to see WhICh carry more weIght for solvmg that partIcular problem ThIS IS done by
allocatmg ten seeds to each problem Based on the dIScussIons the seeds are dlstnbuted to the
vanous solutlons WIth the greater number of seeds gomg to the solutlon that WIll probably be more
effectlve m resolvmg the problem For example, girls mIght Identlfy pregnancy as a major problem
for droppmg out of school PossIble solUtlons that could be IdentIfIed mclude fOrmIng a gIrlS club to
meet and dISCUSS how to protect themselves from gettlng pregnant, or to dlstnbute condoms or bIrth
control pIlls m schools, or to practlce abstmence The ten seeds would be dlstnbuted among the
solutlons If girls thmk that usmg contraceptlon IS the most Important solutlOn, they may give SIX
seeds to that solutlOn, and the remammg four seeds to the other two solutIOns The process
contmues untll all the problems/solutIOns Identlfled are weIghted

Steps
1 DIVIde students mto groups of gIrlS and boys

2 Dlstnbute paper, penCIl, chalk If drawn on classroom floors, sticks If drawn on the ground

3 Ask students to IdentIfy problems and solUtlons

4 Ask students to draw hnes and fill m the mformatIOn

5 If drawn on the ground, local objects are used as symbols ega bIg stone can represent one
problem, leaves can represent another, and so on The same process IS repeated for
solutIOns

6 Students rank theIr problems/solutIOns
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MaterIals needed
• Paper
• PencIls, markers
• Any local object found lyIng around and seeds, beads can be bought at the local market

Usmg the mformatlOn
• What are the problems assocIated WIth the lack of latrInes? Water? Desks/tables and

benches/chaIrs?
• What are the problems assocIated from the lack of InstructIOnal matenals? Textbooks?
• 'What are the problems of abuse and harassment that gIrlS face In the classroom?
• How does mteractIon between gIrls and the teachers affect theIr performance?
• How does InteractIOn between the gIrls and the boys affect theIr performance?
• How do school chores affect gIrlS' partICIpatIOn?
• What affect does home chores/ responSIbIlItIes have on gIrlS' partICIpatIOn?
• How does the dIstances students walk to school affect theIr attendance? Tardmess?

Performance?
• What Impact does corporal pUnIshment have on the learnIng of gIrlS? Boys?

Example of a Problem/SolutIon MatrIX

Solutions Effects that

Problems Problems have
on Learning

it- '=- -.i ~

Donor Governments CommunIty
AgenCieS Self Help

Groups

Lack of Low participation high

Classroom absenteesm and excess
•••• ••• •• trredness because pupilS

FurnIture ••• •• • are constantly lookmg

~~
up to the teacher and
stramlng theIr neck

Lack of Performance IS low

Textbooks espeCIally for girls who
••••• ••••• are less lIkely to haveand TeachIng ••••• ••••• pnvate tutors after school

• s ..
Pupils cannot study or do
theIr homework

Lack of Younger pupIls wonder
off and older pupIls are

Secunty ••• ••••• ••• sent to find them causing
Fences lateness Fear of gIrls

~
•• ••••• •• gettIng acosted and

abused Thieves break In
and steal school supplies

Long distance
Pupils are tIred by the
tIme they arnve at school

from School •••• ••• ••• Fear of undwed pregnancy.. causes early marnage
••• •• •• Parents fear that older

~ men attract gIrls wIth
money and gifts

Lack of
Pupils walk to the nearest
bush ThIS IS unsafe for

Latnnes ••• • •• ••• fear of girls being acousted
by strange men lurking

-ft •• ••• •• around the school
Unsanrtary pupIls don t
have access to water

Lack of Deters the leanng and
research process for both

Libranes ••••• ••• •• pupIls and teachers

••••• •• •
~~-"~ ~
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ActIvity Venn DIagram
Time 60 mmutes

A Venn dIagram shows the extent of the mteractlon between and among head teachers, teachers,
gIrlS, and boys DIScussIon about the nature of the mteractIOn can be noted

InformatIOn Venn dIagrams can highlIght
• the amount of mteractIOn m the classroom that takes place between the students, and

between the students and teachers,
• reasons for the dIfferent mteractlon patterns,
• roles teachers and head teachers have m the lIves of students,
• how students perceIve theIr teachers, and
• the level of commUnICatIOn and support between head teachers and teacher

How to make a Venn Diagram
A Venn diagram IS made by drawmg CIrcles that represent the dIfferent groups or people-head
teachers, teachers, boys, and gIrlS The amount of overlap between the dIfferent CIrcles represents
the mteractIon or power relatIOnshIp that eXIsts between the VarIOUS groups represented by the
mdlvldual CIrcles If we want to know the level of mteractIon between teachers and gIrlS m the
classroom, two CIrcles are drawn to represent the two groups If they have lImIted mteractIon, the
CIrcles WIll overlap a tiny bit If they have conSIderable mteractIOn, the CIrcles WIll almost
completely cover each other Each group draws theIr CIrcles and then compares them to those the
other groups have drawn

Steps
1 DIVIde students mto groups of boys and gIrls

2 Dlstnbute paper

3 Ask students to IdentIfy groups m the class or school enVIronment that they mteract WIth
and rank theIr level of mteractIOn

4 Ask students to Identify the degree of contact and overlap between dIfferent groups

5 Cut out or draw CIrcles to represent each mdlvldual

6 Arrange the CIrcles as follows
separate CIrcles-no contact
touchmg cIrcles-mformatIon passes between mdlvlduals
small overlap-mInImal mteractIOn or cooperatIOn
large overlap-conslderable mteractIOn

MaterIals needed
• CIrcles made from cardboard or drawn on paper
• SCIssors large SIze paper
• PenCIls, erasers markers, etc
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Usmg the mformatlOn
• Whom does the teacher mteract WIth more m class?
• What IS the nature of the mteraction WIth gIrls? PosItIve? NegatIve?
• Whom do gIrls mteract WIth most m the classroom?
• What IS the amount of mteractlOn between boys and gIrlS? What IS the nature of theIr

mteractIon?
• Who mteracts more WIth the head teacher? What IS the nature of the mteractIon?

Example ofa Venn dIagram

Girls Interact more with other girls for support
They frequently borrow pencils, erasers, pens,
and share food and textbooks from each other
Additionally, teachers make them Sit together

Girls say "We are afraid of teachers,
they pUnish us more than boys We
fear them a lot We run their errands"
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Mmlmallnteractlon, mostly negative
Girls say "Boys are bad, they tease us,
embarass us and laugh at us They
think we are stupid and lazy Teachers
sometimes let them tease us"

Teachers favor boys and help them
more In their school work Girls say
"They help us too, but they are much
nicer to boys"



ACtIVIty Card Sort
TIme one class perIod

A card sort ranks cards WIth words or drawmgs that represent certam Ideas and concepts (See
drawmgs of chores and occupatIons that can be used for cart sort actIvIty m the annex) Teachers
and students can dISCUSS how gender stereotypes mfluence the kmds of chores that gIrls are
expected to do as well as the kmds of occupatIOns they are expected to pursue

What mformatIon card sorts can hIghhght
• words that teachers use to descnbe gIrls and boys LIsts that gIrlS make and boys make can

be compared,
• drawmgs IdentIfymg dIfferent chores can be wntten or drawn and ranked by the students by

whether a boy or gIrl would be expected to do thIS task,
• dIfferent occupatIons that gIrlS or boys could pursue,

How to do a card sort

Steps
1 Separate mto groups of gIrls and boys

2 Ask students to sort cards or make two lIsts of words that teachers use to descnbe girls and
boys Teachers can be asked to sort cards wIth words that descnbe student behavIor They
can IdentIfy whether the words descnbe a boys or a gIrl

3 The lIsts should be compared to see how gender def10es the perceptIons and attItudes of
teachers and students

MaterIals Needed
• Papers or five by eIght cards
• SCIssors, pens, pencIls, color pencIls
• Seeds, stones, beads, nuts, etc

Usmg the mformatIon
• Categonze the kInds of words that teachers use to descnbe gIrlS and boys? Are they negatIve

or posItIve? Do they send messages about hIgh or low expectatIOns for the students?
• What are the perceptlOns that gIrlS have about themselves?
• Do the Jobs that gIrls project for themselves represent predommantly the gender dIVIsIon of

labor 10 the socIety at large?
• Do the words that boys use to descnbe gIrlS contain negatIve stereotypes, threats, sexual

1Onuendos, abuSIve language, or demean10g Imagery
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Examples of card sorts

GIrls
Shy Carefree
Playful Neat
Smart Passzve
Lazy Slow
Good m local languages

Boys
Interrupt Dzsruptzve
Naughty Hard-workmg
Courageous Emotwnal
Talkatzve Clever
Showoffs Head zs empty
More llkely to ask questzons zn class
Better dressed

Words that teachers use OccupatiOl18 boys thmk gIrls OccupatIons gIrls smd they
to describe girls want to pursue wanted to pursue

wltch cook nurse
mtelllgent nurse mr hostess
clever typlst secretary
weak secretary tyPlst
stupld azr hostess teacher

headmzstress seamstress
polzcewoman cool
storekeeper busmess person
teacher wife ofa preszdent
person who collects firewood

Hznt Teachers and students can be asked to sort beans to detenmne
whom the teacher calls on more-gzrls or boys Each student lS glven
ten beans Each tlme thelr name lS called they move a bean from one
plle to another At the end of the class perwd students tally the beans
that were used Or a teacher can have two different-colored plles of
beans Each tlme a boy lS called a student moves a "boy" bean to a
different plle, each tlme a gzrlzs called the student moves a "gzrl"
bean mto the pzle At the end ofclass the teacher can tally how many
Umes she calls on boys compared wzth glrls
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