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The University of Nebraska at Omaha (UNO) was active with Afghans before the war, sustained activities during
the war, and currently is working with the Afghans as they rebuild their war-torn country.

UNO began its involvement in Afghanistan in the early 1970's with the establishment of the Center for Afghat.istan
Studies and a university exchange program with Kabul University. In April 1992, UNO completed a five and a half
year USAID sponsored Education Sector Support Project for 31.2 million and in May 1992 a new three year
con'ract for 18.0 million was initiated. The University of Nebraska at Omaha is the implementing agency for the
contract with The Education Development Center, Inc. and Creative Associates International, Inc. as subcontractore.

UNO's involvement has included the support of some 2000 schools and 400,000 students inside Afghanistan, 1031
refugee schools in Pakistan, and logistical and professional support for curriculum developinent, teacher training,
adult literacy and monitoring.

The members of the Center for Afghanistan Studies and the Education Sector Support Project are looking forward
to a peaceful and united Afghanistan, continuing old ties and participating in the educational development and
exchang: programs essential to the reconstruction of the country. Included in the FY93 Annual Report are brief
program histories, activities accomplished and future plans.

Sincerely,

30 September 1993
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FY93 ANNUAL REPORT

INTRODUCTION

The Education Sector Support Project (ESSP), Contract No. 306-0202-C-2034-00, was
implemented 1 May 1992. The University of Nebraska at Omaha (UNO) is the
implementing agency with The Education Development Center, Inc. (EDC), and Creative
Associates Internaiional, Inc. (CAII) as subcontractors. The objective of the ESSP is
to provide educational/ humanitarian assistance to Afghan citizens, the primary focus
being the controlled areas inside Afghanistan and to a more limited degree the refugees
who are returning to Afghanistan. The main focus is to strengthen the primary school
network (gr. 1-8) by improving curriculum, textbooks, instructional aids, teacher training
and central capabilitics in planning, budgeting and policy development; increase the
incidence of adult literacy (women) by providing instructional materials and training; and
increase access to schools and remove educational disparities.

The format of the FY93 Annual Report includes a summary of the main program
activities, purpose level monitoring indicators, financial summary and a briefing paper.
The report represents the efforts of an expatriate team of five staff {(G. R. Boardman -
Team Leader, Prof. A. S. Azimi - deputy team leader, Donald G. W. Schutte -
curriculum/teacher training, David J. Weiler - EMIS coordinator, and Ramona
Klaasmeyer - finance officer); a local staff of 428 Afghans and 4 non-Afghans; a
counterpart agency represented by the Education Center for Afghanistan (ECA) and its
staff of 82; and 132 part-time monitors. Included is a main office in Peshawar with
regional offices in Quetta and Kabul and three regional education centers (Herat, Khost
and Jalalabad).

The FY93 program activities also included the efforts of 16 consultants.

University of Nebraska at Omaha (UNO):

a. Dr. Ivalyn VanEvery - Curriculum/Learning Styles
b. Dr. Doris Henry - Strategic Planning

C. Dr. Ismael Burhan - Dari/English Language

d. Dr. Richard Gibson - Planning and Management



Creative Associates Internavional, Inc.(CAID:

. Dr. Nagat El-Sanabary - Gender Equity/Policy

- Kay Huth - Gender Equity/Home Schools

Doe Mayer - Gender Equity/Social Mobilization

. Zuheir Al Faqih - Gender Equity/Social Mobilizaticn

o o

Education Jevelopment Center, Inc. (EDC):

Dr. James Rose - Ed. Finance/EMIS

Dr. John Bowers - Testing

Dr. David Chapman - EMIS

Dr. Grant Farr - Demography/Social Scientist

Dr. Tony Lanza - Planning and Policy

Dr. Lynn Evans - Instructonal Supervision

Dr. Howard Faber - Curr./Scope & Seq./Teaching Guides
Dr. Donna Ogle - Reading/Whole Language

aeeow
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II. PROGRAM SUMMARY (History, Activities and Future)

a. The Education Center for Afghanistan

History

The Education Center for Afghanistan, ECA, was created to coordinate the
rehabilitation of education for Afghanistan as a result of the damages of the Soviet
aggression. The ECA was formed from professional people of the different political
organizaticns. In Nov. 1986, with the help of USAID and the University of Nebraska
at Omaha, the ECA was formed and began involvement in the following projects:

1.

2.

Rehabilitation of schools inside Afghanistan.

Providing teachers salaries, texthooks and teaching aids and other classroom
supplies.

Establishing teacher education courses in order to up-grade teachers in their
knowledge and understanding of new methods of teaching.

Establishing literacy course for mujahideen.

Establishing short term vocational courses for those who had their education
interrupted by the war and those who were without work.

Providing scholarships for non-degree and degree work for those whose higher
education was interrupted during war.

ECA has seven departments

1.

2.

Literacy Department

Curriculum Department

Teacher Training Department

Finance Department

Planning and Foreign Relations Department
Academic and Supervision Department

Administration Department



Completed Works

L.

Most recently, the ECA supported 1171 active schools which formed the foundation
of education for the Islamic State of Afghanistan. The schools are currently in the
process of being transferred to the Afghan government.

Development of textbooks for grades 1 - 8. These textbooks are printed and
available for use in the schools. Also textbooks for grades 9 - 12 have been
prepared and are ready for printing if funding can be found.

For each textbook a teacher’s guide was prepared and sent to tke schools in
Afghanistan.

In cooperation with the IMDC teaching materials were prepared including
instructional boards, charts, maps and kits and sent to the schools.

In the past literacy courses were established for the Afghan freedom fighters. As
a result, thousands of illiterate people have learned to read and write. Currently,
discussions are on-going with the Ministry of Education about the establishment of
adult literacy courses for females.

Assisted in providing teacher education seminars for up-grading the knowledge and
methods of teaching.

Assisted in providing salaries of schools through 5 May 1993.

Assisted in providing degree and non-degree scholarships to the U.S. for those
whose education was interrupted by the war.

Assisted in providing manpower training courses in public administration and
vocational areas for middle school and high school graduates.

On-going Works

1.

A complete list of ECA schools has been given to the Afghan Ministry of Education
and related departments in order to reopen schools in different parts of Afghanistan.
When the current UNO/ECA national survey of schools in Afghanistan is
completed, it will make this work much easier.

Textbooks and teaching materials are being sent to the centers of the provinces
which were recently liberated. ECA will continue to send more materials to these
provincial centers.



Discussions are on-going between the Afghan Ministry of Education and the ECA
to offer seminars in Kabul city for 355 Kabul city teachers.

During the past year the ECA had several meetings with the new Afghan
government to discuss the following:

a.

Since textbooks of the communist regime have been abolished, the ECA
textbooks should be used in all schools of Afghanistan.

The ECA textbooks should be revised cooperatively by a joint committee of the
ECA and members of the translation and compilation department of the
Ministry of Education (MOE).

More textbooks and teaching materials are needed for distribution inside
Afghanistan to meet the existing shortages. The MOE needs textbooks for
grades 1 - 12 and ECA now only has permission to provide textbooks for
grades 1 - 8.

The ECA needs to nrovide more seminars in all provinces of Afghanistan on
teaching methodology and usage of the textbooks.

Future Plans

In the future the ECA will cooperate in the following aspects of education:

1.

Providing additional textbooks and teaching materials for grade 1 - 8.

2. Cooperation in opening regional educational centers to support schools all over
Afghanistan,

3. Cooperation in offering literacy courses.

Difficulties

The most difficult problem which the ECA is currently facing is that the Afghan
Ministry of Education also wants textbooks for giades 9 - 12, but the respectful office
of USAID has not provided permission to the UNO/ESSP office to print these
textbooks. This dilemma causes the following problems:

The textbooks published by the ECA are based on a comprehensive scope and sequence
related to the class and age of students from grades | - 12. If ECA textbooks are not
printed and distributed, difficulties will be as follows:



Grades 9 - 12 will be without textbooks and graduates of grade 8 will be without
a future.

The Afghan Ministry of Education will discuss the issue with other countries, such
as Iran and Saudi Arabia, which will cause some problems such as:

The process will take time. This will cause even a further delay in the
provision of education.

A delayed preparation process means the Afghan children will be further
deprived of an education during this preparation period.

The scope and sequence of grades | - 8 will not match with grades 9 - 12 and,
as a result, a proper and sequential learning will not result.

Gratefulness and Wishes

In addition to the cooperation of UNO/ESSP with the gracious office of USAID, the
ECA has benefitted from many seminars on textbook writing, exam construction,
making lesson plans and learning new methods of education. More than this, the ECA
submits its thanks and appreciation for the praise and worthy work that has been done
during the hard days of the war for the education of the innocent children of

Afghanistan.

1.

Everybody knows that UNO/ESSP is one of the most successful USAID projects;
therefore, development and continuation of this project is necessary.

For war damaged Afghanistan it is not as important to construct paved roads or
build modern buildings. Sooner or later the Afghans will solve the deficiencies of
agriculture, industry, and buildings, but if assistance and help does not take place
in the education area, we will not be able to recover. Therefore, we respectfully
request the United States of America, especially the USAID, not just to continue its
help in education, but to increase its help. USAID should help print the textbooks
for grade 9 - 12, which have all been compiled by the ECA and are ready for
printing, so that the graduating students from grade 8 will not be dropped from
education. This would be a better help than any other kind of assistauce to a
country which has been destroyed by war.

The Education Center for Afghanistan once more thanks the respectable office of
USAID and UNO/ESSP for their cooperation in the past years.



b. Instructional Material Development Center

History

The Instructional Materials Development Center (IMDC) was established in March 1987
in the basement of the UNO/ESSP Main Office located in Peshawar. IMDC’s main goal
was to develop instructional materials for the literacy program and the primary schools
inside Afghanistan. Because of easy conveyance and use, and water proof and durable
quality, IMDC produced instructional materials have proved to be very effective and
will be useful in the future of Afghanistan education.

At the beginning of its activities, the process of producing instructional materials such
as posters, charts, maps, etc. was very slow. Initially, posters and other visual aids
charts were printed by hand and only a few posters were produced every day. Initially,
the IMDC consisted of only four employees including one part-time. After completion
of the posters and other instructional materials, they are submitted to ECA for delivery
to the primary schools inside Afghanistan along with the textbooks.

In October 1987, with the increase of primary schools and textbooks, the demand for
instructional materials also increased. Using the method of silkscreen production of
instructional materials and use of velcro in the production of the letter and number
boards, IMDC entered a new phase. Simultaneous was the demand from other external
projects such as Operation Salam (UN), UNDCP, and DAI for similar materials; thus,
the work area and more staff members were gradually developed. The UNO/IMDC was
expanded to include more professional and experienced staff including artists, chemists,
carpenters, tailors, painters, and production operators. UNO/IMDC’s activities also
included providing instructional materials and technical assistance to other UNO/ESSP
programs such as the teacher training seminars, manpower training program, literacy
program, instructional design workshops, monitoring depariment, and production of
miscellaneous items such as certificates, file folders, and uniforms to students in other
ESSP programs.

Production

Under the guidance of an UNO/ESSP specialist, Dr. Howard Faber, UNO/IMDC has
developed more than 3000 sets of scientific materials consisting of 17 items. In
addition, 54000 cloth-made storybooks in color quality for students of grade 1 - 4 have
been printed in Dari and Pashto languages. The purpose of printing the cloth-made
storybooks is to improve the reading skill and general information of the students.

Moreover, UNO/IMDC has a 3-year record of UNO/ESSP’s various programs activities
on video tapes including training seminars and workshops from inside Afghanistan and
in Peshawar, plus some clips of primary schools from inside Afghanistan.



The production of the instructional material development center in 1993 was as follows:

No. of Product

1. Silkscreened charts & maps (6 designs) 60,580
2. Math/word & sentence/calculator boards 28,920
3. Cloth world globes 7,550
4. Cloth storybooks (12 designs) -Dari 48,100
5. Cloth storybooks (12 designs) -Pashto _ 16,000
6. Scientific kits (7 items) 2,481
7. Scientific charts (4 designs) 13,560
8. Anti-narcotic & mine awareness posters (3 designs) 14,793
9. Teacher Training Posters, Pashto & Dari 2,000
10. Cloth Calendars for Schools, color 1,000
11. Design and Production of Paper Calendars 500
12. Production of Blackboards 1,100
Future

The IMDC has been a highly effective production unit because of an emphasis on
inexpensive durable materials produced from indigenous raw materials through labor
intensive manufacturing methods. The management has utilized sound organization
practices in the assignment/training and supervision of personnel and arrangement of
the production process. Future activities will continue to focus on instructional aids
for the primary grades (literacy, numeracy and supplementary reading materials) along
with science kits, some training aids, mine and anti-narcotics awareness materials and
blackboards.



Teacher Training Program

History

On 3 March 1990 a group of eleven teacher trainers including six teachers from Quetta
and five from Peshawar were employed for the teacher training program and they
started a three month course.

The teachers were initially screened on the basis of an exam given over general
subjects, followed by an observation of a demonstration teaching lesson, and an
interview regarding formal education, teaching experience and willingness to travel.
The iatter included verification of graduation from a higher teacher training college (14
grade), at least 5 years of teaching experience, and the ability to travel inside
Afghanistan.

The above group of eleven teachers followed a three month training program conducted
in a training facilities leased from IRC in Hangu. These eleven teachers, upon
completion of the training program, became the first group of master teacher trainers
to start work with UNO/ESSP and the UNO teacher training program became active.

The next steps taken in the area of teacher training were as follows:

Seventy five refugee teachers who represented all areas of Afphanistan, including the
North, East, South and Western provinces were invited for testing, interview,
preliminary training and then more screening and training. Forty trainees were selected
from the 75 to attend a one month seminar and at the end of the seminar 8 trainees were
selected to complete the full master teacher training program. The rest of the
participants went back to their communities.

While the training was going on in Hangu, responsible education authorities from Logar
and Wardak came to the UNO/ESSP head office in Peshawar and requested that
professional teacher training seminars be conducted in their provinces. For the first
time two five member master teacher training teams were sent inside Afghanistan to
Logar and Wardak provinces to hold four week in-service seminars. When school
teachers from neighboring provinces understood about the holding of the seminars, they
also requested training. Due to a limited number of staff, the UNO/ESSP was not able
to respond to all of the requests. The directorship of the UNO/ESSP felt the need for
increasing the number of master teache: trainers; thus, following the previous selection
criteria and screening process, 17 experienced teachers were chosen for preliminary
training after screening through an exam and an interview. They were also trained at
the leased IRC office in Hangu. After completing the initial training and some
additional screening, 9 trainers were selected to complete the full master teacher training
program bringing the overall {otal of male master teacher trainers to 28.



Following the training of this third group of master teacher trainers, teams were sent
to the provinces of Farah, Helmand, Parwan Zabul, Kandahar, Kapisa, Wardak, Logar
and Nangarhar to survey the teacher training needs and begin the conduct of four week
in-service training program for classroom teachers in these areas.

Within a short time the training seminars became known in all of the provinces of
Afghanistan. In addition to sending letters for the holding of seminars, some of the
responsible school representatives and commanders personally visited the ESSP office
and requested the seminars for their areas. Additionally, a fourth group of experienced
teachers were identified, selected, screened and followed the three month training
program. Sixteen trainees were ultimately selected for master teacher training from this
group which brought the total male trainers to 44. As it was very difficult to send a
team of the trainers from Peshawar to the Southwest part of Afghanistan; a teacher
trainer program was opened on 1 April 1992 in Quetta using the same training model.
Five master teacher trainers were transferred from Peshawar to Quetta to implement the
program.

Trainees were selected in accordance with the standard procedures previously defined
and a group of 6 trainees completed the master teacher training program in Quetta
bringing the number of master teacher trainers in Quetta to 11.

The total number of male master teacher trainers is now 49, 38 in Peshawar and 11 in
Quetta.

Activities of Teacher Training Program

The basic duty of the master teacher training program is to familiarize primary school
teachers :nside Afghanistan with new teaching methods so that they can train and teach
their students in the best way. Attached is a description of the basic format of the four
week in-service seminar conducted and a summary of the training seminars conducted
to-date.

Steps in Identifying and Conducting of a Seminar are as follows:
1. The education director of a region is consulted and a survey conducted in the area.

2. After a positive survey result, the teaching materials and other necessary support
items are provided and selected master teacher trainers visit the seminar site or
location to determine the necessary logistics.

3. A team of 5 master teacher trainers conduct the seminar. Initially the duration of
the seminars was 4 weeks (24 days), but more recently the seminar has been
increased to 5 weeks (2% days) to include some additional material on teaching
effectiveness.
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A group of 20 to 45 teachers participate in each seminar.
Participants are in class for 4 hours each day.

Teachers who are absent more than three days are not eligible to receive a
certificate of completion. A formal evaluation is conducted on all participants,

In total 2,427 teachers from inside Afghanistan have received training. Currently, three
seminars in Laghman, Konar and Nangarhar are in session.

Future

The teacher training program will continue its activities in two forms as follows:

l.

Master teacher training and the four week in-service training will be offered through
Regional Education Centers in diffcrent parts of Afghanistan. The provinces of
Afghanistan are divided in nine regions. The related activities for the other
provinces in a region are supported from the center. According to the plan, the
regions are as follows:

Khost, Paktika and Paktya

Laghman, Konar and Nangarhar

Herat, Badghis, Ghor, Farah and Nimroz

Parwan, Kapisa and Bamyan

Kunduz Baghlan, Takhar, and Badakhshan

Balkh, Faryab, Jawzjan and Samangan

Ghazni, Wardak, and Logar

Kandahar, Helinand and Oruzgan

Kabul

I N

Out of the above regions, the first three centers have been opened and training
activities are currently on-going. Centers 4, 5 and 6 are under survey and will be
opened in the near future. The last three centers in regions 7, 8 and 9 are on hold
for the time being because of some instability issues.

A first condition for selecting one nf the provinces as a training site is the security
of the personnel and property of the program. In this connection, the UNO/ESSP
office requires both a written and oral commitment of assurance of security from
the authorities of the province.

A second condition is that the province should make a training facility available to
ESSP free of charge. The UNO/ESSP office requires this local contribution as a
show of regional support and commitment. The aim is to encourage the local
government and people tc take an active part in the training and to assume some
ownership in the educational activities provided.

11



A third condition is the method for accepting trainees. From each region a member
of trainees according to program need and based on examination and interview are
selected and provided one month of training. At the end of the month only the most
qualified members are selected to continue the program and become master teacher
trainers. The rest of the participants return in their communities having received
the base leve! training.

The qualified persons are then registered for the second phase of the program.
After completing the additional second phase and the conduct of a practical seminar
under supervision, the trainees are certified as master teacher trainers.

According to this procedure, there are now 10 men and 10 women in training as
master teacher trainers at the center in Herat, 10 men in training at the center in
Khost and 12 men in training at the center in Laghman. Each is currently
scheduled for completing the master teacher training program early this Fall.

2. Training will be offered through seminars as identified and conducted in the present
four week fermat. In those provinces where regional education centers are not
active, the UNO/ESSP office will send survey teams from Peshawar and/or Quetta
and review the local need for offering teachcr training seminars. After reviewing
the survey inforniation, respensible trainers will go to the provinces and hold in-
service seminars for one month.

Additionally, the UNO/ESSP office is planning to open a teacher monitoring program
within the framework of the teacher training program. The purpose of establishing this
section is to evaluate and assess whether the teachers are using the new methods in their
teaching, and what type of problems and difficulties they are facing.  The
implementation of such a followup activity should add even more teaching effectiveness
and importance to the quality of the program.

Master Teacher Trainers



d. Female Teacher Training

History

Teacher training programs for women started in July 1991, with the employment of five
women teachers with prior teaching experience. It was a difficult and sensitive situation
since at that time most people were not in favor of starting such a program. This issue
of how these five women were trained as teacher trainers, by whom, and how, without
facing any reaction makes an interesting story. The UNO initiators of this program
were wise and culturally sensitive.

The initial five women were placed in a small room in a building next to the UNO main
office. Inside this building the first UNO/ESSP female master teacher trainer program
was held. One of the male master teacher trainers most experienced members,
Mohammed Yousaf Jabbar Khel, went alone to the classroom of the group cach day and
began instruction in teacher training methodology and related subjects. He was the only
person allowed to meet with the female trainers to do this job. The program was
conducted in complete confidentiality without even the knowledge of the other ESSP
project staff. At the time it was clearly stated that one could not use a male to train
females in Peshawar; thus, the uniqueness of the program. The male master teacher
trainer completed the conduct of the full program including the four week practical
seminar portion. It was through this program that the initial group of female master
teacher trainers started their work in preparing for the conduct of seminars for female
teachers in the refugee schools in Peshawar.

Since the process of training this initial group was successful and since it was welcomed
enthusiastically by the teachers who participated in the seminars, the UNO office took
a further step in this direction. A second group of five experienced teachers were
employed to be trained as master teacher trainers.

This time the former prublems of how to do the teacher training and who should be
responsible did not exist, since the first group had achieved the required competence and
could train the second group. Of special importance was the fact that Ustad Mohammed
Yousaf Jabbar Khel continued as supervisor to guide this work. To this day, Ustad
Yousaf still hoids the position of coordinator of the female teacher training program.

Along with the training of the second group, the demand for female training programs
in Peshawar expanded and requests for conducting seminars increased. The quality and
desirability of the program became well known and the reputation of UNO/ESSP spread
among the female teachers in all schools for women in Peshawar and its neighborhood.
This goodwill was due to the fact that the UNO administration had paid particular
attention to the interest and eagerness of the women who were deprived for years of
this gift and completed the training in a culturally sensitive manner.
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During 1993, UNO took still another step in this direction and trained a third and a
fourth group. There were no problems in training either of these groups. At this time
the UNO office also established a similar program in Quetta, where there were a
number of girls’ schools and female teachers in need of training. A group of six female
trainees in Quetta were identified. There was an excellent UNO male master teacher
trainer, Emad, in Quetta who was assigned to Quetta in conjunction with the UNO male
master teacher training program. Emad, along with selected women master trainers
from Peshawar, who proceeded to travel to Quetta, conducted the training. Recently
the Quetta group received their certification and are now busy conducting seminars and
training activities in the Quetta area. The program has gained much attention in a short
time and teachers from other local institutions in the area are asking for the four week
in-service seminars.

In conclusion, there are today 18 female master teacher trainers in Peshawar and six
female master teacher trainers in Quetta. Additionally, there are 3 other females in
Quetta who have been trained but are currently working with the adult literacy program.

Activities Accomplished

The female master teacher trainers from Peshawar have conducted the following four
week in-service training programs with classroom teachers from the local schools:

1. A four week teacher training seminar for 27 female teachers in Naheed Shaheed
School, Peshawar,

2. A four week teacher training seminar for 21 female teachers in Zerghora Ana
School, Peshawar.

3. A four week teacher training seminar for 24 female teachers in Omahatul Momineen
School, Peshawar.

4. A four week teacher training seminar for 23 female teachers in Bibi Somia School,
Peshawar.

5. A four week teacher training seminar for 52 female teachers in Bibi Khadija and
Malalai School, Peshawar,

6. A four week teacher training seminar for 29 female teachers of the Women’s
Department, Peshawar.

7. A four week teacher training seminar for 29 female teachers in Bibi Aayesha
Seddiqa and Bibi Khadija Schools, Peshawar.
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8. A four week teacher training seminar for 64 people in Uma Sulma, Peshawar.

In total, eight seminars were conducted in Peshawar which covered the training of the
total of 269 women teachers.

The teacher training program for women took a major step forward recently in
expanding its activities to conduct seminars for 60 women teachers inside Afghanistan
in Jalalabad. The conduct of such a seminar was not a simple issue. It required
considerable logistics and planning, including arranging for security issues and lodging
and boarding. The general preparations required the UNO staff to work directly with
the provincial authorities of Nangarhar. This paved the way for the successful
implementation of the program. As a result of these efforts, UNO was able to send 10
of the women master teacher trainers from Peshawar for one month to Nangarhar
Province. They conducted two seminars for female teachers, one at Elahi Lycee in
Jalalabad and the other in the Experimental School of Higher Teachers College. Words
cannot describe how welcomed and how well received the program was. Also the
teachers were housed in a very safe place complements of a local commander. At the
end of the program the teachers were asked to stay another month so that more female
teachers might have the opportunity to benefit from the seminars. The local teachers
reported that they had seen other seminars but that this seminar was far superior to any
previous ones.

Due to some instability in the region at the end of the seminar, the 10 teacher trainers
returned to Peshawar. Preparations are currently being made to offer two more
seminars in Jalalabad in which 70 female teacher will participate. These seminars are
scheduled for the first week of September.

Today the people of Afghanistan, men and women, have better realized the fact of
USAID’s assistance to Afghanistan. Although USAID has been useful in all sectors of
the society, it is not comparable to what has been done in the area of education. All
Afghans are very pleased with the texibooks, the teachers’ guides, literacy texts, and
the men and women teacher training programs, so much as that they have almost
forgotten many of the calamities and present difficulties. This is a good sign of hope.

What should also be noted in this section is the conduct of teacher training courses for
women teachers in Herat. An in-service seminar for four weeks was held for women
teachers in Herat by the male master teacher training staff from Quetta, 45 female
teachers participated. For the first time women teacher training was taught by male
teachers inside Afghanistan. In addition, it should be noted that 15 women were trained
for four weeks by male master teacher trainers through the Regional Education Center
of Herat. Out of this group ten women distinguished themselves and are now being
trained to become master teacher trainers. This is an activity which does not have a
precedent and is most encouraging.
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During the past two and one half years, several short term female consultants were
invited by the UNO project to extend their assistance. They conducted many useful and
valuable seminars and workshops for the staff of the teacher training program for
women. For example:

- Seminars of Dr. Yvonne Tixier y Vigil (Adult Literacy) and Ayesa Miakhel (Adult
Literacy).

- Seminars of Dr.Ivalyn VanEvery (Curriculum).
- Seminars of Dr. Lynn Evans (Supervision)

- Seminars of Dr. Doris Henry (Planning)

- Seminar of Mrs. Kay Huth (Literacy Training)
- Seminars of Dr. Donna Ogle (Whole Language)

It is worth mentioning here that these female consultants also traveled to Quetta to
conduct similar seminars for the Quetta staff. Additionally, the women participated in
a 5 day seminar which was planned by UNHCR on narcotics awareness.

Future Programs

Although there is a need for conducting training seminars for women in Peshawar, the
UNO office now desires to conduct most of its seminars inside Afghanistan, particularly
in the urban centers where security exists. Therefore, in addition to Jalalabad and
Herat, seminars will be held in Kabul and/or Mazar if security continues. This means
that probably the present staff will not be sufficient for the job. This being the case,
there is a need to train additional female staff through the regional education centers.
As far as the women are concerned, there is a feeling that it is their responsibility to go
to any remote or close-by area of the country to render our services in education.

Our expectation from the higher authorities of USAID is that the candle that has been
lit in the face of great difficulties should not be extinguished. We feel that this is the
best project for female education and for the tax money of the people of the USA to be
spent. The effects will remain forever in the spirit and body of the new generation in
Afghanistan.
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€.

Adult Literacy Program (Overview)

History

Today’s huinans are living under conditions in which illiteracy is a great insult to their
status and prestige. It is for this reason that people all over the world, even in the
remotest areas, welcome literacy programs.In the present world more than one billion
people are illiterate. More than 700 million of these’ illiterates live in Asia.
Unfortunately, women form the majority of these illiterates.

Afghanistan is one of those countries where the majority of the population is illiterate.
In particular, women constitute 90% of the illiterates. The Soviet invasion of
Afghanistan and its reginie, destroyed the system of education and its network, besides
causing destruction, ruin and depravity. This being the situation, it is necessary that a
literacy program be established in Afghanistan. The enrollment of males and females
in these courses should be taken into consideration, since illiterate people resemble a
lifeless skeleton which does not move.

In the present circumstances, since Afghanistan has serious social and economic
problems, the eradication of illiteracy seems to be impossible. These tasks are far
beyond the present financial power of the country. Afghanistan is unable to resolve this
problem and, as a result, it is unable to help those Afghans who are deprived of the gift
of literacy. Obviously the problems are great and tremendous. But the courageous
people of Afghanistan believe that there are loving friends, welfare organizations, social
and individual organizations that exist in the world which can assist in the campaign of
illiteracy eradication. These organizations need to take firm and initial steps in this
direction. They must take practical measures in order to pave the way for the present
and the future.

Fortunately, UNO/ESSP, through the financial assistance of USAID, took the first set
in this regard on May 5, 1993 and started a literacy program for illiterate women in
Peshawar and for this purpose employed seven experienced teachers.

The reports made by short term consultants and advisors after visiting the pilot literacy

courses highly praised the success of the courses as well as the achievements of the
literacy students.
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Several consultants and experts have observed and visited the literacy courses and have
conducted training seminars and workshops. Our literacy teachers have learned a lot
from their experience and teaching. Since beginning on 23 June 1993 the following
consultants and experts have visited the women literacy courses and have discussed
appropriate issues with them,

Dr. Doris Henry, Dr. Lynn Evans and Dr. Ivalyn VanEvery have visited the
literacy courses and have written the results of their observations in their reports.

Mrs. Kay Huth visited the courses and prepared a detailed descriptive report of the
pilot program.

Mrs. Nancy Dupree observed the courses and has admired the progress made by the
students.

Seminars and Workshops

1.

Dr. Ivalyn VanEvery conducted several workshops on 4MAT during the Fall of
1992 and Spring semester of 1993.

Dr. Lynn Evans gave seminars on learning styles and supervision on the 13, 14 and
15 of June 1993.

Dr. Doris Henry gave a workshop on strategic planning to the teacher training
program on 20 and 21 of June 1993.

Mrs. Kay Huth gave a workshop on literacy teaching on 17 and 18 of July 1993.

Dr. Donna Ogle conducted a seminar on "whole language reading" on 23 August
through 26 August 1993.

In addition to the above the following activities were also completed:

1.

A criterion based literacy test was prepared and administered by the teachers on 5
August 1993. The results were good. This test showed that the students were
making satisfactory progress.

Requests have been received to expand the program to other refugee communities.
The first seminar in literacy teacher training was held in Quetta from 16 May to 26

May 1993. Fourteen teachers participated in this seminar, including 9 from the
UNO office, two from the Aryana Primary School and 3 from the Gharjistan

Primary School in Quetta.
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4. Four literacy courses for women and older girls of ages between 12 and 30 years

were opened in Quetta on 15 August 1993. Four teachers are teaching a group of
46 Afghan women and older girls.

It is worth mentioning that the Afghan refugees in Quetta continually praise the timely
humanitarian assistance of the UNO/ESSP and USAID and promise their full support
and cooperation in promoting such programs.

Future

1.

To open literacy courses inside Afghanistan. The people of Afghanistan have
realized that illiteracy is the biggest enemy of their life. Therefore, ESSP proposes
that along with teacher training programs, literacy programs in the form of "Home
Schools" be initiated in conjunction with the regional education centers.

In most areas of Afghanistan there exists a clinical center, health clinics, etc.. A
great number of people attend these centers. It is possible to open literacy centers
in conjunction with these centers. Health issues and literacy can be taught together.
It is our understanding that women will register in these courses in order to learn.
A pilot program inside Afghanistan should be implemented.

Literacy is one of the urgent needs of humankind. Illiterate people cannot have a
happy life. Thus, literacy is a basic need. Also it is an international responsibility.
Friendly countries, and those countries who helped in the Afghan Jehad, should
assist and play a significant role in the eradication of illiteracy.

In the present world illiteracy is a parasite. When the parasite increases and enters the
human body, the body becomes sick. If not treated or prevented, most people will die.
They must be assisted as that they can become free from this disease. Therefore,
friendly and cooperating countries, those who have financial and technical ability,
should help the people of Afghanistan to get rid of illiteracy. Otherwise, the majority
of illiterates who are engaged in unlawful activities and live without any goal will
increase. This pattern of life is not beneficial for the societies of the world.

ESSP Primary Home School Classroom



f. Female Literacy Program

History

The process of literacy in general and female literacy, in particular, was on-going in
Afghanistan before the war. The majority of Afghanistan’s population, especially .
women, were illiterate; thus, the job was great and initial effects of the literacy
programs had only just begun. During the invasion of Afghanistan by the communists
the illiteracy problem increased. The closing of schools and other educational centers
for different causes left millions of Afghans illiterate. Solving the problem now looks
even more overwhelming because of the disorganized structure of the government and
the collapsed condition of the economy. Again there needs to be an organization who
can take the first steps to provide a basic literacy program so others can follow.
Fortunately UNO/ESSP with the support of USAID, a humanitarian organization of the
United States, is taking this step in the establishment of the female literacy home school
program. The training of seven female adult literacy teachers in Peshawar was initiated
on 5 April 1993 to begin the home school concept.

Performed Activities

1. At the beginning we were concerned as to how to find ways to enter to a private
house for the home school program?  Also, how to get people to accept the
program without paying salaries/stipends? According to the UNO/ESSP policy and
decision, the plan was to provide training, textbooks and aids, blackboards and
some supplies but no stipends or salaries.

There were two alternatives for adoption of this program:

a. Each of the teachers should find a group of illiterate adult women and/or older
girls and register them. Also, the teachers should find out who among the
women could provide a room in their homes which could be used as a
classroom for two hours daily.

b. If the above alternative was not a possibility, the teachers were to go to the
refugee camps and do a survey to find out how many women were ready to
attend a school in a nearby house or public place. In the beginning there were
a few problems like providing security and some propaganda against the
program, but soon both concerns proved to be negligible as the positive
elements of the courses sold the program.
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The teachers succeeded in their initial attempts to locate illiterate women and
appropriate homes for the conduct of the courses and established 6 literacy courses
in homes in different refugee areas of Peshawar City in May 1993. As these
schools have been observed by UNO/ESSP specialists and other official visitors, the
reports are that the courses are very successful. The students are highly motivated
and are making excellent progress. The duration of these courses will be five to six
months. The age of the registered students are from 12 to 30 years.

More recently, four other pilot literacy courses were established in Quetta. We
were not sure how many Afghans, who live in Quetta, would register but a good
number did and ESSP was able to establish four pilot home schools in different
parts of Quetta. Forty-six literacy students are currently involved in learning to
read and write. According to initial reports motivation and attendance have been
good and a number of additional women are indicating an interest. This has
encouraged us to be hopeful about the future.

The establishment of these initial home school literacy courses for females is
providing helpful guidelines for the future. UNO/ESSP is learning by these first
experiences with the home school and this will help to do even better in the future.
It will greatly facilitate the establishment of similar courses inside Afghanistan
where logistics will be more difficult. These experiences provide hope and should
provide a standard for other organizations to follow in order to reach a similar level
of success.

Relative to the training component, from the beginning of the program, the literacy
staff have been attending professional workshops:

a. Initially, the staff attended a four week general teacher training course because
it seemed necessary for literacy teachers to know about general methods of
teaching.

b. Next, the staff participated in two weeks of a specialized adult literacy course.
The methods which were taught in this course focused on adult education and
were deemed essential for a literacy teacher. The Peshawar and Quetta literacy
programs followed the same courses. Additionally, some of the same seminars
and workshops established through UNO/ESSP for the general teacher training
and supervision program were also followed by the literacy staff.
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Future Plans

UNO/ESSP has an interest to increase the female literacy program. The potential for
this program is good both in the refugee camps of Pakistan and inside Afghanistan. As
was previously stated, starting such a program does not require a great amount of
money. Ironically, the damages of 15 years of war and living in a strange land have
made Afghans more interested in the education of their children and to have a better
understanding of the value of education than they did before.

ESSP would request, if possible, that USAID could increase its humanitarian
cooperation in education and continue to help save our hopeless people from ignorance.
Afghans do not have a good remembrance of machinery projects but believe that
wisdom through education is a treasure which is sustainable forever.

Literacy Training Workshop
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g. Afghanistan Pilot Home School Project
Female Primary Education (Grade 1-2)

History

After 14 years of war, the situation in Afghanistan presents many challenges to the
development of primary education for females. Afghanistan is a multifarious country
and the war has rendered it even more complex. The infrastructure has been fractured
by the war and tribal elders have been replaced in their traditional roles by military
commanders.

Literacy is an important need of Afghan girls. It is perhaps the single most important
weapon at the disposal of womankind for use in the fight against infant, child and
maternal mortality and high fertility rates.

The preliminary primary home school design is assembled on a foundation laid by the
UNO/ESSP through its previous five years work in primary education and the recent
work in adult literacy home schools. The primary home school has been designed to
utilize local resources as much as possible. Females from the villages will be recruited
by the community as teachers.

Preliminary Design

The objective is to provide a primary education (grades 1 - 2) in a home setting for
girls, ages 6 - 10, which is culturally acceptable to the community and to provide the
basis for the student to enter grade 3 in a government sponsored school.

Management: Over all project management will be centered at the headquarters of the
implementing agency. Direct overseeing of field operations should be under the
direction of a project manager and must be located as close as possible to the project
are2. The concerned provincial capital appears to be the ideal location for the project
office.

Participating Communities; The local village/community home school sites must be
close enough to the project office to allow for easy access.

Community Organizer: The community organizer will play a key role in promoting
girls’ education and will initially be the essential link with the village elders, mullahs,
commanders, council and community. This person should have the respect of the
people and be knowledgeable about the village culture.

The community organizer will work with the community on all aspects of establishing
the home school, including the selection of the teachers and students. The community
organizer must work with the villagers in establishing an education council.
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Supervisor/Trainer: The implementirig agercy should hire a woman whose family is
from the area to work as a superviscr/trainer. She has to be acceptable to the village
communities. She may be the only person providing training, guidance, and support to
the teachers, and submitting reports and giving feedback to the community organizer and
project manger. Community approval for the supervisor in the area must be assured.
The supervisor should supervise five or less schools all of which she can visit each day.
The supervisor should visit a school without giving prior notice to the teachers.

Teacher: The teacher will be selected from the community with the guidance from the
community organizer. Education level should be the highest possible, ideal would be
class 10. A teacher’s agreement should be signed by the education council and the
teacher.

Student; Schools sponsored by the implementing agency will be for girls, ages 6 - 10.
The number of students per school will depend on the availability of space in the
village. All students must be from the community and acceptable to both the teacher
and the community.

Location oi the Home School; The site selection can be conducted in two ways: a) the
community organizer can work with the community in the selection of the site or b) the
community organizer can outline the criteria for selection of site, and return to the
community once these tasks have been completed.

Site Selection: The majority of schools will be established in homes. Because of the
ages of the girls 6 - 10, they may be prohibited from going to existing schools or public
buildings. The community organizer must be sure the site is acceptable to the families
and the teachers.

Curriculum_and Instructional Materials: UNO/ESSP is developing a curriculum for
home school program similar to the existing ECA curriculum in the areas of langunge,
math and science. A special teacher’s guide is also being developed. Teachers in this
program will not be required to have the same level of education as in the government
school system. Most teachers in the home school program will have minimal training.

Schedule: The community organizer will work with the community in establishing a
schedule for the home schools. The supervisor during her visit should ask the mothers
regarding a preferred schedule for their daughters because of the minimum number of
hours required. This information should be given to the community organizer who
should encourage the community to accept the proposed schedule.

Future Plans

This Fall, the UNO/ESSP is planning a pilot implementation of 4 - 6 primary hoine
schools.
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h. Instructional Design

History

The instructional design group was initiated in the Summer of 1992 with 4 staff, one
each in language, social studies, mathematics and science. Initially, the focus was on
the development of a grade 1-3 scope and sequence. This was followed by extensive
training in pedagogy, use of learning styles and appropriate teaching strategies. The
staff was later expanded to 13 including 5 in the language arts, 4 in social studies, and
2 each in the areas of mathematics and science.

Activities

1.

Workshops conducted in the Fall of 1992 for members of the ECA and UNO staff,
male and female:

Five training workshops, four in Peshawar and one in Quetta were conducted. One
hundred four educators attended the full sessions, others attended parts of the
workshops.  Participants in the workshops included ECA members, teacher
specialist facilitators, teacher trainers, and others interested in the educational
program for Afghanistan.

The Curriculum Development and Educator Training workshops were as follows:

Number of
Location  Date Group Participants
Peshawar  Oct. 20, 21, 22 ECA 21
Quetta Oct. 26, 27, 28 MTT and ECA 23
Peshawar Nov. 3, 4, 5 ECA 22
Peshawar Nov. 22, 23, 24 Women TTP 11
Peshawar Nov. 1,2 3 MTT 27

104

The twelve hour workshops were held on three consecutive mornings. The
workshops offered a comprehensive introduction to educational systems which
included an introduction to a one-page structured format for developing teaching
guides/lesson plans.

The training workshops were very effective in stimulating interest and providing
knowledge in regard to instructional design to a large number of people.



Participation in in-house training uctivities almost daily during the Fall of 1992.
The purpose of this program was to acquaint the members with the 4MAT (for most
appropriate teaching) system, a lesson unit planning structure; learning styles;
understanding and preparation of scope and sequence skill statements and concepts;
teaching methods including appropriate teaching strategies and tactics; and
assessment methods. '

During the training and practice sessions, the specialists by department and
individually were assigned to produce a group and also an individual work. Each
department selected a concept and topic from the scoje and sequence according to
the first grade level. The same was done for the individual projects. Groups as
well as individuals developed the teacher resource books. In addition, each group
as well as individuals were assigned to translate their works to Dari and Pashto.

Revision of the scope and sequence charts for grades 1-3, that were prepared in the
summer of 1992, from skill statements to concepts and initial development of scope
and sequence charts for grades 4-6 with translation to Dari and Pashto were
completed.

Preparation of handouts and a trainers manual for conduct of a ten week technology
transfer workshop that was held in the Summer of 1993 for the math and science
maste. teacher trainers. All members participated in the development of the
materials and translations from English to Dari.

Conduct of a 10 week master teacher training workshop and coordination and
advisement in the development of 23 math and science academic/pedagogy resource
books.

Currently, each subject area is in the process of developing instructional materials
for grades 1, 2 and 3 for use in th= primary home schools.

Testing of the instructional materials in a pilot classroom practice teaching situation
with 8 non-readers, 4 boys and 4 girls.

Attendance at training seminars and workshops conducted by consultants. Members
of the various departments are currently attending a whole language workshop and
four persons, one from each departiment, are attending a research workshop.
During this period, from July 1992 to August 1993, several consultants canie from
the USA to assist the project. The consultants and their areas of expertise were as
follows:

1. Dr. Donald G. W. Schutte, Teacher Training and Curriculum Design.
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2. Dr. Ivalyn VanEvery, Scope and Sequence. She helped prepare the concept
based scope and sequence charts for grades 1-3 and took part in teaching of the

workshops.

3. Dr. Howard Faber came two times to Peshawar and he assisted in preparing the
scope and sequence for grades 1-3 and grades 4-6. Additionally, he worked
with the group on effective teaching techniques, lesson planning, and
development of appropriate instructional aids. Y

4. Dr. John Bowers provided training in the development of various assessment
techniques.

5. Dr. Farr held workshops on research methodology, including sampling
techniques and data collection techniques.

6. Dr. Lynn Evans held workshops in observing and identifying indicators of
classroom instructional supervision.

7. Dr. Donna Ogle held a workshop on Whole Language development and KWL
(knowing, wanting to know, and learning) and demonstrated development of a
weekly plan for whole language usage.

Future Activities

The instructional design specialists will continue to:

1.

2.

Design grade 1-3 instructional materials for the schools.

Finalize and edit the scope and sequence charts for grades 1-6 and begin
development of grades 7-8 scope and sequence.

Train the master teacher trainers in appropriate justructional teaching strategies and
techniques.

Evaluate and revise the prepared materials.
Conduct workshops and training activities in supervision.

Work cooperatively with ECA in upgrading staff and in development of appropriate

" -instructional materials.
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Research and Planning

History

The Research and Planning office/department was originated through the initiation of
the UNO/ESSP administration for coordination and undertaking research projects and
programs in October 1992. The office started functioning as a separate branch within
UNO/ESSP structure in a location close to the main office in January 1993.

A coordinator, three research members and two computer programmers constitute the
staff of Research and Planning. They are responsible for coordinating and advising the
ESSP research-related activities.

Objectives

The main objectives of Research and Planning are:

1.

2.

Coordination and advisement of research activities within the UNO/ECA structures.

Building a wide-ranging EMIS (Educational Management Information System) in
cooperation with the Education Center for Afghanistan (ECA) on the basis of the
IEES (Improving the Efficiency of Educational Systems) model to help planning
processes for the future improvement and reform in the educational system of
Afghanistan.

Launching a comprehensive school survey program at the national level for
gathering up-to-date, accurate, and relevant data from the field to obtain a complete
and thorough picture of the current educational situation in Afghanistan.
Undertaking a series of special studies in selected areas of education which will
serve UNO/ECA special data requirements for the fulfillment of various planning
purposes.

Coordinating and conducting seminars and workshops in  research related topics.
Providing the opportunity for a selected number of UNO and ECA staff to acquire

basic knowledge and skills in research methodology.

Disseminating the final outcomes of the research findings in an appropriate
manner.
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Activities

In order to accomplish the above objectives, ESSP with the guidance of Dr. David
Chapman, EMIS specialist, prepared a five-phased data collection plan in early 1993.
The plan, which included a list of appropriate educational indicators, was based cn the
IEES model.

The IEES is a ten-year initiative funded by the Agency for International Development
(USAID), Bureau for Science and Technology, Office of Education. The principal goals
of the IEES project were to help developing countries improve the performance of their
educational systems and strengthen their capabilities for educational planning,
management and research.

The IEES efficiency-based, educational model consists of five important concepts in
terms of context, input, process, output and outcome. Context refers to existing social,
economic, political and cultural conditions of the society in which the educational
system operates. Inputs are the resources that give birth to certain educational activities;
such as, students, teachers, textbooks and instructional materials. Process is referred
to as the means and tools through which the transformation of educational inputs into
educational outputs actually takes place. The outputs are the immediate production of
the educational system; such as, cognitive achievements, manual skill development and
attitudinal changes. Outcomes are the long-term and final results of education; e.g.,
employment and earnings.

At present, the scope of the Research and Planning activities is multi-dimensional. It
encompasses three main areas of related works including a school survey scheme,
special studies, and seminars and workshops.

1. The School Survey Scheme

The purpose of the school survey scheme is to develop at the national level a
comprehensive, adequate and manageable education management infoimation
system, EMIS. This EMIS will enable education planners and decision makers to
plan for the improvement of what is currently happening in schools in Afghanistan.

The survey is to be undertaken in five phases, each containing a distinct set of
measurable indicators. The first phase includes the indicators which will provide
urgently needed data for the basic education planning purpose; such as, school
location, total enrollment,,student qualification by gender, number of teachers,
stratification of teachers across their level of qualification, and number of books.
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The survey instrument for the first phase of data collection was designed specifically
to obtain the data required for the Phase I first order indicators. The survey form
was initially prepared in English through collaborative efforts of the R&P staff and
ECA. The form was revised and modified several times until it was ready for field
testing. The form was translated into Dari and Pashtu and sent for pilot testing in
four urban and three rural schools in Nangarhar province to make sure that there
was no difficulty and/or ambiguity in the form. Maximum attention was paid to
making the survey form as easy and understandable as possible. In order to
confirm the understandability and fluency of the form, the surveyors’ suggestions
were taken into consideration and proper modifications made. After elimination of
any shortcomings in the form, the survey teams were trained, organized and
prepared for the field work.

For data collection purposes, the provinces wer:: grouped into regions in accordance
with the planned ESSP regional education centers. Each region consisted, typically,
of three to five provinces. The following is a list of the provinces grouped by the
nine regions.

Region 1 ~ Nangarhar, Laghman and Kunar

Region 2 Khost, Paktya and Paktika

Region 3 Herat, Badghis, Ghor, Farah and Nimroz
Region 4  Parwan, Kapisa and Bamyan

Region § Kunduz, Baghlan and Badakhshan
Region 6  Balkh, Samangan, Faryab and Jawzjan
Region 7  Ghazni, Logar and Wardak

Region 8  Kandahar, Helmand, Oruzgan and Zabul.
Region 9  Kabul

The number of survey teams assigned for each province varied from one to seven
teams depending on the size, geo-physical conditions and the estimated number of
schools in the province.

At the time of this report, survey work had been completed on thirteen provinces;
including Nangarhar, Kunar, Laghman, Paktya, Paktya, Ghazni, Logar, Wardak,
Oruzgan, Zabul, Badakhshan, Takhar and Kunduz. The data collection process in
five other provinces; Baghlan, Kapisa, Herat, Badghis and Bamyan is expected to
be concluded early in the Fall. In addition, the preparation for sending the survey
groups to the sixth region is also well underway.

For the thirteen provinces of Nangarhar, Kunar, Laghman, Paktika, Paktya,

Badakhshan, Takhar, Kunduz, Zabul, Oruzgan, Ghazni, Logar and Wardak the data
entry work is completed and work on the remaining provinces is continuing.
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Lastly, in the computer data base each school, district and province has been
assigned a standard identity code for easy data analysis. Further, the computer
section of UNO/ESSP has opened six independent files for each school. These files
include a School Information File, Teacher File, Teacher Qualification File,
Student File, School Textbook File and School Administrative Personnel File.

Special Studies

Special Study One

Special Study One was designed to examine school enrollment rates in the provinces
of Afghanistan 3o, that areas of low school enrollment can be identified, especially
regarding girls’ school enrollment. Using the data gathered in Phase One of the
Research and Planning data gathering effort, this study has also develop a model to
estimate current population projections for each province in Afghanistan. These
projections were developed using UNHCR, USAID, and UNIDATA data estimates

of Afghan population.

Of particular interests are the percentage of children of ages 5 to 14 that are in
school, as well as gender specific rates that will allow an examination of female
enrollment by province. This study will be of critical use in future school planning
as it will identify areas of particular need.

Special Studies Two and Three

Special Studies Two and Three were designed to examine the relationship between
the schools in Afghanistan and the local communities the schools serve. Study Two
examined the willingness and ability of the local communities to offer financial help
to the school, especially their ability to support the teachers’ salaries. Special Study
Three examined the willingness and ability of the local communities to offer non-
financial support to the local schools, including the willingness of the local villagers
to participate in the operation and teaching of the school. Study three also
examined the willingness of the local people to send their children to the village
school, particularly their girls. The study also included a few questions on fertility,
mortality and literacy rates.

Special Studies Two and Three were pilot-tested and after some adjustments to the
data collection instruments, the study was conducted in three provinces; Nangarhar,
Paktya, and Herat. The results of this study will be used to develop community
action plans that will encourage the villagers to become active in their local schools.

It should be noted that the team leader for each special study will be one of the

ECA directors and that all of the special studies are being advised by Haji Abdul
Shukoor, executive director of the ECA.
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3.

Workshops, Seminars & Training Programs

The Research and Planning (R & P) office has sponsored a number of workshops,
seminars and training programs to enhance the initial research skills of the R & P
staff and the general awareness of research methods among the UNO/ESSP and the
ECA staff. Dr. Grant Farr, UNO consultant, gave two workshops in April 1993
on general research techniques and one on community involvement methods.

In addition, a three day training workshop was given in April 1993 for 54 persons
(from both ECA and UNO/Monitoring) in the R&P center for the purpose of
carrying out the task of the school survey scheme. Another three-day workshop
was given to nine ECA-Monitoring staff for implementation of Studies Two and
Three in mid-July 1993. The R&P office also conducted a third three-day training
workshop at the UNO/ESSP office in Quetta last June.

In August 1993, Dr. Farr also presented a series of workshops on the conduct of
field research in Afghanistan for R&P staff and selected members of UNO and ECA
staff. The workshops included:

1. Sampling Techniques: This workshop covered issues of how to take an
accurate representative sample of villages in Afghanistan.

2. Instrument Construction: This workshop discussed how to make observation
schedules, interview protocols and questionnaires for the Afghan situation.

3. Data Analysis Techniques: This workshop included how to do elementary
data analysis of survey results.

Future Activities

The future activities will focus on the following areas:

a.

To continue the work on the remaining four phases of the school survey scheme
for constructing the EMIS system.

To pursue the task of completing Special Studies Four and Six and to undertake the
remaining nine special studies suggested in the five phased EMIS plan.

To conduct the necessary workshops and seminars to increase the level of
awareness and skills of R & P and UNO/ECA staff members.

To organize training programs on community involvement strategies.
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e. To continue to work cooperatively with ECA in the design and implementation of
all research planning activities.

To conclude this report, Research and Planning, during eight months of its existence,
has made a good start in the conduct of its activities. During this period, a total number
of 1498 schools were surveyed in 13 provinces. Surveyors are currently in the field in
six more provinces. It is anticipated that the survey work for the first phase of the
EMIS system will be completed before the end of this year.

Data collectors for Special Studies Two and Three are in the field in the three provinces
of Nangarhar, Khost and Herat. Upon their return, the findings of these studies will
be finalized in order to present a more complete picture of the potential for the
communities’ tangible (programmatic) and non-tangible (programmatic) support for
education.
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i. Monitoring Department

History

UNO/ESSP, since its establishment in 1986, has worked closely in the field in the
achievement of its organizational goals. From the beginning of the project the main goal
was to help and promote primary education in the liberated/controlled areas.
Monitoring was accepted as a necessary part of this task. In order to fulfill the
organization’s goals, monitoring has been an integral and necessary component. During
the implementation process, monitoring has had to overcome many obstacles and
challenges. Because of the Jehadic conditions of the country through April 1992, all
major highways were in the control of the communist government. Monitors had to
cross mountains and deserts, face many weather conditions, move at night many times,
and be ever watchful of security conditions in order to visit schools to qualify and/or
disqualify a school assisted by UNO/ESSP.

Major Tasks

1. The most important job of the Monitors was to go inside Afghanistan and to
physically observe a school and prepare a report for ECA and ESSP administration.
To validate schools and textbook and salary distributions, multiple and independent
monitoring missions from UNO and ECA were used. Upon return of the missions,
it was the job of a joint committee from ECA and UNO to compare reports from
both groups and make a consensus decision as to the status of the school. It should
be noted that many times. schools did not exist in the same status from one
n'onitoring to the next. This means a school might be verified as an active school
for one period of time, but the next time the status of the school could be changed.
Many reasons may have caused this diversity; including security, tribal disputes,
government bombings, weather, etc.

2. The second job of monitoring was the textbook distributions to the ECA schools.
Textbook resupplies and additional instructional material distributions need to be
done each year. Based on the records, ECA would prepare the need of each school
and monitoring would provide the requested textbooks, school supplies and other
instructional support materials. Accordingly, after a defined verification and
approval process, textbooks and other support materials would be provided to the
school representatives, who were usually introduced by their respective party
commanders. Transportation costs to central distribution points were paid by
UNO/ESSP and local transportation provided by the commanders. The monitoring
office calculated the transportation expense and allotted a standard distance
determination for each distribution point. After the establishment of the Islamic
government i Afghanistan in 1992, the textbook distribution system was revised,
working more closely with the provincial directorates in coordinating the
distributions.



The list of the school need is still prepared by ECA but textbooks are now
transferred only to the capital city of each province. Regional responsibility is
placed on the provincial education authorities to assist in the task of distribution and
help to transport the textbooks to the schools in the province. UNO/ECA monitors
observe the distribution of the textbooks and prepared a report. The non-ECA
distributions also include coordination through other agencies, commanders and the

parties.

In 1991 teacher saiaries and textbook distributions were implemented for the refugee
schools in Pakistan. UNO/ESSP was requested by USAID to cooperate with the
Afghan Interim Government/Ministry of Education (AIG/MOE) in this task;" thus,
monitoring of the refugee schools was started in 1991. Thirteen additional monitors
were hired and trained at this time for the refugee school monitoring task. The
refugee school monitoring task lasted about a year and a half. Textbook
distributions for the refugee schools were stopped in April 1992 as soon as the
Islamic government took power in Afghanistan. Final teacher salary payments were
completed by the Fall of 1992.

The fourth major task of monitoring has been teacher salaries distributions inside
Afghanistan. In 1992 with more security and mobility possible inside Afghanistan,
it was decided to send salaries of teachers directly inside Afghanistan along with a
payment monitor. The first phase of this type of salary distribution started in the
middle of 1992 and salaries were paid directly to teachers through payment
monitors. This phase was completed with much success. Despite the hard
conditions of weather and security, UNO/ECA was able to complete this phase on
schedule and without a single incidei::. The second phase of direct salary
distribution started in June of 1993 and is still on-going. Currently UNO/ESSP has
salary distribution missions in eight different provinces. These provinces will
complete about 80% of the final teacher salary distributions for inside Afghanistan.
Distribution of all teacher salaries will be completed by early Fall.

The last task of monitoring has been participating with ECA and the UNO research
and planning department in research data collection. Recently, UNO/ESSP sent 15
teams of monitors to gather information in a national survey of schools being
conducted for all provinces of Afghanistan.



Future Plans

The future plans are as follows:

Completing the final teacher salary payment distributions to ECA schools.
Textbook distributions inside Afghanistan to all schools.

Monitoring of the teacher training program.

Continued data collection in cooperation with the research and planning department

which is in its first phase of data collection. Monitoring will be assisting in
completing each of the five phases of the EMIS data collection plan.

Unloading of Textbooks Inside Afghanistan
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1. PURPOSE LEVEL MONITORING SYSTEM Septesber 30, 1993
PROJECT: Education Sector Support Project (306-0202) OFFICE: AFO

PROJECT OFFICER: John W. Tucker
I. BACKGROUND INFORMATION I1. STATUS As OF 9/30/93

PURPOSE : 1. To strengthen the primary school network by improving its key elements, including in SIGNIFICANT ACCOMPLISHMENTS (during last 6 months):
curriculum, textbooks and instructional aids, teacher training, and central capabilities
planning, and policy development. Nine scope/sequence curriculum charts were prepared in math/science, social studies and language arts

2. Increase the incidence of adult titeracy by providing te:tbhooks, instructional materials, for grades 4-6 in three languages, Dari, Pashto and English.
and technical guidance to groups engaged in literacy training. Approval by the Ministry of Education/Kabul of the ECA textbooks for the schoois of Afghanistan.

1.37 miltion ECA textbooks distributed, 1559 schools and 408,000 students inside Afghanistan are now

being served by the ECA textbooks.

*

SCHEDULE: Date of Original Authorizatior: August 8, 1986 Last Amendment: August 27, 1991 * Five new cloth storybooks we:e« designed and printed for the schools, one in Dari and four in Pashto.
Twenty seven thousand storybooks and 32,200 silkscreered charts and maps were produced and
Original PACD: August 8, 1989 Last Evaluation: December 1990 distributed. In addition, eight adutt literacy cloth storybooks were designed and printed. The
topics were health and nutrition and correspond to the first level of reading in the home/family
Revised PACD: December 31, 1995 Next Evaluation: TBD adult literacy book.
* Forty three master teacher trainers including 10 women were trained (16 week program). Four hundred
seventy four classroom teachers, including 337 women, were provided with a four week in-service
COUNTERPART AGENCIES: MNone training program. One hundred nineteen women were trained insive Afghanistan.

Final teacher salary payments have been completed “or 16 provinces. Nine hundred ninety three ECA
schools are eligible for salary payments and 764 have been completed. .
CON 1 XACTORS/GRAKTEES: University of Nebraska at Omaha (UNO) Regional education centers were established in Herat, Khost and Laghman.

Contract Termination Date: April 30, 1995 * Capacity building within ECA included one planning workshop (11 staff), one community development
workshop (6 staff), one curriculum development workshop (6 staff), five research workshops (24 staff),
special studies (11 staff) and EMIS activities (35 staff;.

Ten pilot adult literacy home-based schools were established, six in Peshawar and four in Quetta.
EMIS Phase [ data coliection has been completed for 16 provinces. The survey includes 1803 schools and
472,376 students. The participation rate shows the ratio of boys to girls as 9.68:1. Three special

*

MISSION DIRECTOR’S ASSESSMENT:

Since the fall of the Najibullah regime in April of 1992, the ESSP has responded to the phenomenal demand studies were completed; Study No. 1 on School Participation Rates in Afghanistan, Special Study No. 2
for textbooks by greatly increasing the number of textbooks distributed. Many have been sent for the on Alternative Financing of Teachers’ Salaries, and Special Study No. 3 on Community Support for
first time into urban areas previously inaccessible because of the Soviet occupation. All 54 textbooks Education.

developed under the project have been accepted by the Ministry of Education of the Government of

Afghanistan. IMPORTANT ACTIONS (during next 6 months):

The number of female students enrotled in schools receiving project textbooks has more than tripled over * Several important actions are necessary during the next 6 months:

the past vyear. Also, in the last six months, female teacher training has been conducted inside 1) complete the remaining teacher salary payments, 2) complete the EMIS Phase I data collection and
Afghanistan for the first time since project ircepticn. Three regional education centers have been implement Phase 2, 3) implement Special Studies Nos. 4 thru 10, 4) establish three additional regional
established inside Afghanistan from which training will be conducted. The elimination of payment of educational centers - Balkh, Parwan and Kunduz, 5) supply all primary girls’ schools and coeducational
teacher salaries, an important step toward sustainability, was taken in June of 1993. schools with ECA textbooks and supply as many of the primary boys’ schools as possible with textbooks,
6) implement pilot adult literacy and pilot primary home-based schools inside Afghanistan, 7) complete
the development of the new primary grade 1-2 lesson units and curriculum, and 8) implement the gender
equity ethnographic and tracer research studies and sacial mobilization campaign. These are the
important actions which are needed in order for ESSP to remain responsive to the primary education and
adult literacy needs of Afghanistan.

PROJECT OFFICER’S ASSESSMENT: Project activities continue at a rapid pace in response to an aggressive
implementation plan. Efforts to econorize limited USAID resources by ceasing payment of teachers
salaries are nearing completion; the savings generated by the stoppage will be redirected to increase
PROJECT OFFICER NISSION DIRECTOR textbook production as demand still exceeds supply. All 54 of the ECA textbooks oroduced by the ESSP
dohn W. Tucker John S. Blackton have been approved by the Ministry of Education in Kabul for use in the schools of Afghanistan.
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Septesber 30, 1993

111z INPUT ANALYSIS
A. STATUS AS OF SEPTEMBER 30, 1993  (3000) E. FINANCIAL ANALYSIS
obligation Authorized ESSP is now left with only one activity, which is a contract with the University of Nebraska at
To-Date Lop Pipeline Percent Omaha (UNO). This contract was originally scheduled for rermination on April 30, 1995 but due to
Element Lop Amount Expended Balance Ex; ed the planned closure of the Afghanistan Program, it will now be due for termination on June 30,
1994.
TA 10,132 7,953 2,179 78%
Logistic Support 2,330 1,609 721 69% ESSP has been showing an excellent record of expenditure projections and pipeline management. As
Program 30,234 26,812 3,422 88% of September 30, 1993, ESSP had a pipeline of $6.322 million pertaining to the UNO contract., At
Manpower Training 2,280 2,280 0 100% an average expenditurc rate of about $500,000 per month, this contract might accrue an additional
expenditure of $4.5 million, excluding contract termination costs, through its revised termination
date of June 30, 1994. Therefore, it is expected thet ESSP will have about $1.5 million available
for deobligatiun.
TOTAL: 44,976 49,200 38,654 6,322 &Z
B. ANNUAL LOP EXPENOITURES (3000)
% Actual
Actual ABS Expenditure vs ABS
FY Expended Projections Projection
1987 1,933 3,500 55%
1988 3,098 4,959 62%
1989 5,285 8,000 66%
1990 5,685 9,209 62%
1991 7,213 10,500 69%
1992 9,823 8,700 113%
1993 5,677 6,866 82x%
C. ABS EXPENDITURE PROJECTIONS ($ 000)
atr 1 Qtr 2 atr 3 Qatr 4 Total
Projections for FY 92 8,700
Actuals for FY 92 2,246 2,708 3,609 1,260 9,823
Projections for FY 93 2,004 1,806 1,533 1,521 6,864
Actuals for FY 93 1,772 1,424 1,404 3,194
D. OBLIGATION PROJECTIONS ($ 000)
Projections for FY 93 6,531
Actuals for FY 93 6,531
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IV - PURPOSE LEVEL INDICATORS

September 30, 1993

Cum. LOP 1995
FY87-FY91 FY92 FY93 To Date Target ANALYSIS OF CURRENT TRENDS
CURRICULUM QUALITY Scope/sequence charts have now been completed for math (6), science (6),
1. curriculum plan social studies () and language arts (6) for grades 1-6 in Dari, Pashto, and
a) No. scope & sequence charts prepared (gr. 1-8§) 0 12 12 24 32 | English. Grades 7-8 remain to be completed during FY94. Ferty three resource
b) # resource books (academic) developed (gr. 1-8) _ 0 43(units) 4L3C(units) 12 | units have been completed for grades 1-3; math (11), science (20), social
studies (5) and language arts (7). These 43 units will be compiled into four
academic resource books for grades 1-3.
2. Textbook Revision
a) # textbooks developed/revised (gr. 1-3) 54 & (revd.) 4B(revd.) S&(revd.) 48 Initial review and acceptance of the ECA textbooks was conducted by the
b) # textbooks printed/distributed (gr. 1-6) 6.66 mil. 2.28 mil. 1.67 mil. 10.61 mit. 15.0 mil. | Education Council for the Seven Party Alliance (ECSPA), advisory council to
c) # textbooks developed/re-ised (gr. 7-9) 83 0 1 84 24 | the ECA, 1987-1989. The books went to schools in the liberated areas inside
d) # textbooks printed/distributed (gr. 7-9) 867,484 535,945 461,892 1.85 mil. 2.0 mil. | Afghanistan. In 1990 the books were accepted by the Afghan Interim
e) # textbouks developed/revised (gr. 10-12) 15 0 0 15 15 | Government/Ministry of Education, Peshawar; in 1991 the books were accepted
f) ¥ textbooks printed distributed (gr. 10-12) 6,483 39,599 38,716 84,798 100,000 | by the UNHCR. tater in 1991 book distributions were authorized by AID for
the refugee schools. In April 1992 the books became available to all newly
liberated areas inside Afghanistan, Distribution to refugee schools was
terminated in Summer 1992 except for a few girls schools. The demand for ECA
textbooks continues to exceed supply. The books are good for two years and
revisions have been continuous. During FY93 the ECA reviewed all 54 of the
current books and made revisions. Recently, the HOE/Kabut accepted the
textbooks as the official books for the schools of Afghanistan. A joint
MOE/ECA review of the books is now planned. ESSP and ECA are working jointly
in further revision of the basic content areas of math/science, social
studies and language arts to correspond to the new scope/sequence charts.
3.  Instructional Aids Produced
8) # silkscreened charts & maps (6 designs) 144,980 77,110 54,580 276,670 452,000 | The production of instructional materials/aids continues %o be a strength of
b) ¥ math/word & sentence/calculator boards 49,323 27,930 26,720 103,973 182,000 | the ESSP project. New items include one Dari storybook, four pashto
c¢) # cloth world globes - 1,000 7,550 8,550 20,000 [ storybooks, six new items added to the scientific kits and the blackboards.
d)  # cloth storybooks (12 designs) -Dari - 10,000 48,100 58,100 250,000 | Production of cost effective and durable items continue to be the key. Twenty
e) # cloth storybooks (4 designs) -Pashto - - 16,000 16,000 250,000 | seven thousand storybooks were produced in the past six months as the books
f) # scientific kits (13 items) ’ - 100 2,481 2,581 5,000 | continue to be well recejved. The storybooks provide a cost effective reading
g) # scientitic charts (4 designs) 11,500 14,600 13,560 39,660 75,000 | reinforcement aid needed for the sustainability of new readers. Storybooks
h) _# anti-narcotic & mine awareness posters (3 designs) - 35,500 14,793 50,293 300,000 | average about $2.00 each.
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Cum. LoP 1995
FYB7-FY91 FY92 FY93 To Date Target ANALYSIS OF CURRENT TRENDS
TEACHING QUALITY Teaching guides are cross-referenced t5 the existing textbooks and include a
. Teaching Materials Produced one page lesson unit with objectives, basic concepts, and teaching strategies
a) # teacher’s guides developed (gr. 1-6) 6 12 0 18 24 | for each lesson. A new and more detailed format including daily lesson plans
b) # resource books (pedagogical) developed (gr. 1-8) - - 2 2 4 | corresponding to each lesson unit are in development for grades 1-3. These
c) # resource books (assessment) ceveloped (gr. 1-8) - - 0 0 3 | daily tesson plans will be especially usefut for the less experienced
d) # lesson units developed (gr. 1-8) - 0 3 3 800 | teachers. Initial pitoting of the materials has been very positive. These
e) # teacher’s guides developed (gr. 7-9) 0 12 0 12 12 | are the materials planned for the pilot primary home-based schoots.
S. Teacher Training Emphasis continues to be placed con the training of women trainers and
a) # instructional design specialists (men) (6 months) - 1" 5 1€ 22 teachers -- 10 women master teacher trainers and 337 women teachers were
b) # master teacher trainers (men/women) (16 weeks) 23/5 26/5 33/31 82741 1207120 | provided training, 119 inside Afghanistan. Women master teachar trainers from
c) # teacher trainers (men/women) (10 weeks) 40/0 3170 0/9 7179 120/120 | Peshawar traveled to Jalalabad to conduct the training of <he 11¥% classroom
d) # classroom teachers (men/women) (& weeks) 1314/0 539/0 7117337 2,564/337 3,600/1,200 | teachers. Male master trainers from Quetta traveled to Herat to conduct the
training of the 10 women master teacher trainers. Both of “hese programs were
6. Student Attainment a first for the ESSP in the training of Afghan womer insids Afghanistan.
a) Rate of student attrition - - na na na
b) Rate of student repetition - - na na na | Data on student attrition/attainment/achievement will be gathered during
c) Rate of student progression - - na na na | Phase 111 of the EMIS and Special Study No. 10. The data collection will be
specific to those regions where training, textbooks and the new instructional
materials are implemented.
MAWGEMENT QUALITY The ECA was initiated in the Fall of 1985, with the support of ESSP and the
parties, to serve as a counterpart and implementing agency through which ESSP
7. Institutional Capecity of the ECA delivers its education programs. Initially advised by representatives of the
Alliance, ECA later reported as a subunit through ths MOE/Afghan Interim
a) # employees 82 0 0 32 82 | Goverrment and Afghan Education Authority, and is currently involved in
b) # ECA schools receiving salaries 996 1,083 993 1,501 1,000 | dialogue and some cooperative planning with the Ministry of Education/Kabul.
€) # ECA schools supplied/resupplied textbooks 1,635 1,180 1,133 - - The ECA is involved in monitoring, literacy, textbook development and
d) # other schools supplied/resupplied textbooks - - 426 - - | distribution, salary distribution, EMIS, and research/planning. Teacher
e) # total schools supplied/resupplied textbooks - - 1,559 2,372 3,000 | salary payments are scheduled to be finished within the next 30-40 days. 1559
f) # regional education centers established - - 3 3 9 | schools and 408,000 students are now being served by the ECA textbouks inside
Afghanistan, more than double the students from a year ago. Three regional
education centers were recently estabiished; Herat, Khost and Laghman. Six
additional sites are planned for FY94 and FY95. Training facilities and
security are a local contribution.
8. Organizational Development (ECA) Institutional capacity building and organizational development of the ECA are
a) # participating in management training workshops 20 15 14 49 S0 on-going as members of ECA continue to participate in ESSP management
b) # participating in community development workshops - - [ [ 50 | workshops (11 staff), community development workshops (6 staff), curriculum
c) # participating in curriculum development workshops 0 7 S5y &6 50 | development workshops (& staff), research methods (264 staff), special
d) # participating research workshops/special studies 0 0 41 41 50 | research studies (11 staff), and EMIS training activities (35 staff). (See
e) # participating in EMIS development/implementation 0 4 39 43 50 | Agendas, Section V, for the criteria, events included in the EMIS activity).
9. NRanegement/Supervision (Schools) Two management/supervision handbooks were developed. The training is intended
a) # management/supv. handbooks prepared - 0 2 2 2 to provide instructional supervisors with the essential supervision
b) # instrurtional supervision trainers (men/women) - - 8718 8718 20/20 | technigues and knowledge for assisting the classroom teacher in preparation
¢) # schor. headmasters/supv. trained (men/women) - - 0/0 0/0 200/200 | and planning, classroom management, learning equity, effective teaching and
d) # di- zrict directors trained (men) 200 0 0 200 200 | conferencing. Thirty five indicators have been identified and 26 trainers

prepared, including 18 women trainers. Management/supervision training is
schedured to be provided to headmasters/supervising staff in the areas served
by the regional educational centers.
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Cum, LoP 1995
FYB7-FY91 FY92 FY93 To Date Target ANALYSIS OF CURRENT TRENDS
ACCESS AND EQUITY Ten pilot adult literacy home-based schools were implemented, six in Peshawar
10. Interventions (Gender) and four in Quetta, and a descriptive study of the schools completed. The
a) M research/policy studies - B 1 1 3 | pilot primary home-based schools are scheduled for implementation this fall.
b)  # home-based schools - adult literacy - - 10 10 90 | Important gender interventions including the ethnographic research study,
c) # home-based schools - primary - - 0 0 €0 | development of curriculum gender sensitizing wunits, and the social
d) # curriculum gender sensitizing units - - 0 0 n.a. | mobilization campaign units were delayed to Fall 1993 due to budget
e) # social mobilization campaign units - - 0 0 n.a. constraints in July/August. (See Agendas, Section vV, Equity Ingrovement, for
critical events incliuded in the Equity activity,)

11. Participation Rates A five phase EMIS system has been developed and is being implemented. (See

a) X ages 5-14 attending schools (boys/girts) 34/3.5 Agendas, Section V, EMIS.) The first phase of the system has been completed
b) Ratio of boys/girls age S5-14 attending schools 9.68:1 9.68:1 5:1 for 16 provinces. Thirteen special studies are included as a part of the
€} % primary teachers - urban {men/women) - n.a. 2174.6 system, data for three of the studies have been collected and are being
d) Ratio of men/women primary teachers - urban - n.a. 4.56:1 4.56:1 2:1 compited. The participaticn rates shown are based on the 16 provinces for
e) X primary teachers - rural (men/women) - n.a. 72/1.7 which data have been coliected. A participation rate profile is Scheduled for
f) Ratio of men/women primary teachers - rural - n.a. 43,1531 43.15:1 20:1 each province and for the nine regional education areas. The participation
g9) X attending primary schools - urban (boys/girls) - n.a. 22/3.9 rates provide teacher and student irdicators for access and equity (urban/
h) Ratio of boys/girls attending primary sch. - urban - n.a. 5.9:1 5.5:1 2:1 rurai, gender and geographic), The targets set may be optimistic but
i) % attending primary schools - rurat (boys/giris) - n.a. 71/3.7 represen: goals which the ESSP should strive to attain. The percent of girt
j) Ratio of boys/girls attending primary sch. - rural - n.a. 19.0:1 19.0:1 10:1 students served by the ECA textbooks and instructionatl materials has
k) % schools with girls only - 1.16 4.36 increased from 2.13% in FY92 to 7.65% in FY93 and total students served
1) X schools with coeducation - 2.39 9.54 inside Afghanistan from 168,000 te 408,000.

m) X students that are girls - 2.13 7.65 7.65 20.0

n) # primary students served/Afghanistan - 168, 000 408,000 408,000 1 mil.

12. Adutt Literacy from FYB7 to FY92 some 43,694 Mujahideen were provided !iseracy courses in
a) ¥ literacy books/teaching guides ] 3 4 13 18 [ the Winter camps along the border areas using the Alphabe® of Jehad Literacy
by # literacy books printed/distributed 105,000 30,000 13,000 148,000 150,000 | books. During late FY92 and earty FY93 a Home/Family Learning to Read and
) ¥ silkscreened charts & maps (6 designs) 24,000 8,000 6,000 38,000 48,000 | write titeracy textbook (Dari), teaching guide and reading pamphlets were
d) # math/word and sentence calculator boards 9,000 3000 2,200 14,200 18,000 | completed. During the past six months, a Pashto version was prepared along
e) # cloth storybooks printed - - 8(dev.) B(dev.) 50,000 | with eight functionai cloth storybooks related to health and nutrition
f) # literacy teachers {men/women) 1,000/0 150/0 0/21 1,150/21% 1,000,500 corresponding to the first level of reading in the textbook. In addition, 2%
9) # participants provided courses (F.:jahideen) 37,100 6,594 0 43,694 30,000 | women trainers, including 5 from other agencies, were trained. Pitot adult
h) ¥ participants provided courses (Home Schools) - - 86 86 3,000 | literacy home-based schools for older girls/women were recently initiated in

Peshawar and Quetta. The next phase is the implementation of a similar pilot
program inside Afghanistan and further training of other agency personnel .
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I Cum. LoP 1995
FYB7-FY9 FY92 FY93 To Date Target ANALYSIS OF CURRENT TRENDS
MUTUAL RESPONSIBILITY Preliminary community interest and support for education data has been
i13. Local Commmity - % interest in providing: collected from a pilot study in Nangarhar province. The percentages shown
a) financial assistance (school expenditures) - n.a. 0.0 0.0 50.0 | represent the pilot information. A complete study has been done for each of
b) physical resources (land, bldgs, furn./labor) - n.a. 88.2 88.2 100.0 | three regional education areas; Herat, Xhost and Laghman. Data are currently
c) program assistance (management/classroom activities) - n.a. 29.4 29.4 100.0 | being analyzed. A community action plan for increasing local support of
education will be prepared based on the information.
14. School Authorities (Teachers, Headmasters)
a) % completing grade 9 or less - n.a. 13.12 13.12 0.0 Local communities need to take more responsibility in assuring the selection
b) X compiet.ng grade 10 - 12 - n.a. 56.32 56.32 50.0 | and trairing of better qualified teacners. The ESSP currently provides a four
¢) X completing grade 13 or more - n.a. 30.56 30.56 50.0 | week in-service training seminar for teachers focusing on basic teaching
d) X teacher attendance - n.a. n.a. n.a. n.a. pedagogy and use of the textbooks and teaching guides. More detailed daily
e) X schools with education council/committee - n.a. n.a. n.a. n.a. lesson plans are in preparation for grades 1-3 teachers, many of whom have
f) # parent-teacher contacts/per school - n.a. n.a. n.a. n.a. only a grade 9 or less education. Information on the last three indicators
in this section are being collected through the special studies.
15. Central/Regional (MOE, ECA, Donors)
a) X school expenditures provided (financial) n.a. n.a. n.a. n.a. 75.0 | The central goverrment infrastructure is sié'l basicatly non-functional.
b) # textbooks provided per student n.a. n.a. 1.99 1.99 4.0 | Prior to April, 1992 the MOE/Kabul functioned mainly in the provincial
c) # school visits/year (monitoring) 2/yr. 2/yr. e/yr. 2/yr. 2/yr. centers while the schools in the libera*:d arz.: were stpported by the ECA
and other donors. ECA schools were proviged a nomiial salary and textbooks/
materials. As of June, 1993 ECA no loager provized teacher salaries. Shuras
are currently picking up some salaries, as tocal schools are being merged
back with the pre-war government schouis. The MOE proides some salaries in
the urban centers. ECA textbooks are being 1istrib.te3 ty all schools but are
insufficient as the demand, especially in the .rban cinters, exceeds the
supply. Currently, the ESSP is restricted to yrcies 1-8 textbooks which is
another constraint as the demasd is for grades 1-12.
TRANSFERRED/COHMPLETED PROGRANS
16. Access to Higher Education (transferred) Selection of students for participation in the Afghanistan Scholarship
a) # of scholars completing Eng. lang. trng./selected 63 ] - 63 174 | Program (ASP) and Weber S:holarship Program was completed in Summer 1991,
b) # of scholars in training - U.S. 105 [} - 105 123 Thirty nine students rems ‘7 ztudies in the U.S. and 10 students were out
c) # of scholars returned from trng. - U.S. 45 1 _ <6 105 | of status when the program was t sisferred o HxI/AED on September 30, 1992.
17. Access to Basic Skill Training (transferred)
a) # of training centers (Manpower Training) [ 2 _ [} 3 | The Manpower Training Program was transferred to HRD/AED on September 30,
b) # enrolled in training (trade/office skills) 1,157 902 _ 2,059 1,620 | 1992 with 6 functi.ning centers ard 507 students in attendance.
c) # completed training 829 658 _ 1,487 1,296
18. Access to Basic Education (completed)
a) & of refugee schools supplied (Pakistan) - 2,181 - 2,181 2,000 | szlary and textbook supplies for refugee schools ended in April, 1992 with
b) # of refugee schools salaried (Pakistan) - 1,031 - 1,031 1,000 | the transfer of the Afghan Interim Government to Kabul.
19. Envirormental/Social Awareness (cumpleted) Production of mine awareness and anti-rarcotics awareness material was a
a) # mine awareness materials designed/distributed 2.17 mil. 316,290 _ 2.49 mil 1.8 mil. | shored USAID/UN supported activity which was completed in FY 92 with the
b) # anti-narc. awareness materials designed/dist. 7,200 21,400 - 28,600 50,000 | reduction of UN funding.
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V. AGENDAS
Target Date Education Management Target Date Equity Improvement
Date Completed Information System (EMIS) Date Completed

Sept. 92 Sept. 92 Assess current data availability for coverage/accuracy Oct. 92 Oct. 92 Develop equity improvement plan

Dec. 92 Dec. 92 Identify priority needs for new information Jan., 93 Jan, 93 Conduct policy study to clarify targets

Jan. 93 Jan, 93 Identify purpose level indicators Feb, 93 Feb, 93 Identify participation and attainment rate indicators

Feb, 93 Feb, 93 Develop IEES/EMIS plan (multiple phases) Feb. 93 Feb. 93 Identify Afghan counterparts (institutions/
individuals)

Apr. 93 Apr. 93 Establish reporting requirement and develop report formats

Apr. 92 ~ Apr. 93 Implement Phase I (enrollment and gender data)

May 93 = Hay 93 Implement Specisl Studies (Nos. 1-3) (access and comm. support) June-July 93 Hay 93 Design/establish home schools or "Kara® schools

(adult titeracy)

July 93 Aug. 93 Implement Phase 2 (internal efficiency data) July-Aug. 93 « - Implement gender sensitive teaching/
learning process

Aug. 93 " June 93 Implement Special Studies (Nos. 4-6) (quality and training issues) July-Aug. 93 * - Design/implement an information campaign

Hov, 93 - Implement Phase 3 (ach., attainment, and teacher effec. data) July-Aug. 93 * - Design/implement ethnographic research study (constraints)

Dec. 93 - Implement Special Studies (Nos. 7-10) (efficiency, mgt., and data Oct.93 - Collect baseline data for determining equity/access; gender,

audits) rural/urban, geographic and ethnic

June 94 - Implement Phase 4 (mutual responsibility, costs, and facilities) Oct.-Dec. 93 - Design/implement tracer study (success factors)

July 94 - Implement Special Studies (Nos. 11-13) (outputs and graduates) June-Aug. 94 Implement additional interventions for increasing access and
attainment

Oct. 94 - Implement Phase S5 (outputs and outcomes ) June-Aug. 94 - Implement additional interventions for decreasing
inequities/disparities

Rpr. 95 - Provide on-goi~g training in institutional capacity (infor.

systems, efficiency concepts, and strategic planning)

* Implemented on schedule. Final reports to be completed by Oct./Nov. 93 * Scheduled for July. Place on hold due to budget constraints, rescheduled for October,
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FINANCIAL SUMMARY

The following Quarterly Expenditure Summary shows actual
cumulative expenses for the new ESSP contract for FY92; actual
cumulative expenses as of 30 September 1993 were
$7,058,025.93. Accruals in school salary payments exist due
to time required for monitors to verify a school, arrival of
textbooks, and the verification process needed for transmittal
of salaries. Estimated accrued primary school salaries of
$48,724 are not included.

ESSP Adult Literacy Trainers - Quetta

44


http:7,058,025.93

ESSP PER QUARTER EXPENDITURE

NEW CONTRACT
| Cum Thru Cum Thru |
| 92-1ll 92—V 09/30/92 931 931 93-1li 93-1v 09/30/93 |
: - -
I
| ESSP TOTAL 391,199.35 1,641,633.17 2,032,83252 993,103.36 1,130,108.46 1,287,080.35 1,614,901.24 7,058,025.93 |
I |
| A. TA Consul & Log Supnort 170,095.70 621,157.20 791,250.90 390,982.96 457,225.45 512,224.06 482,245.07 2,633,928.44 |
I
| Log Suppont 4,449.68 184,199.62 188,649.30 22,295.23 9,799.80 54,790.12 42,283.93 317,818.38 |
| TASub-Cont 30,737.39 82,987 .34 113,719.23 80,368.21 168,352.14 121,470.37 152,830.96 636,740.91 |
| TAUNO & ESSP 134,906.63 353,975.74 488,882.37 288,319.52 279,073.51 335,963.57 287,130.18 1.679,369.15 |
I I
|B. ECA 48,746.67 81,709.56 130,456.23 87,245.29 89,896.94 82,619.37 77,312.14 467,529.97 |
I |
| ECA-P 34,215.54 61,602.22 95,817.76 76,298.94 69,450.40 67,165.03 58,184.37 366,916.50 |
| ECA-Q 14,531.13 20,107.34 34,638.47 10,946.35 20,446.54 15,454.34 19,127.77 100,613.47 |
I I
| C. Primary Salaries 0.00 0.00 0.00 8,213.65 16,867.36 232,741.28 448,574.06 706,396.35 |
I I
| Salaries 0.00 0.00 0.00 8,213.65 16,867.36 232,741.28 448,574.06 706,396.35 |
I I
| D. Text Books/Supplies etc. 114,536.98 §72,339.34 636,876.32 360,767.12 458,097.54 353,635.28 5§24,588.80 2,383,965.06 |
I I
| Classroom Supp 7,468.80 54.44 7.523.24 0.00 2,050.31 - 0.00 0.00 9,573.55 |
| TextBooks 0.00 54,822.91 54,822 91 130,252.36 207,606.39 173,635.33 251,915.67 818,233.16 |
| Transportation 11,463.58 18,893.54 30,357.12 3,23278 5,007.11 4,518.13 3,799.83 46,914.97 |
| Montoring/EMIS 14,563.15 58,019.45 72,582.60 65,249.83 86,219.50 77,561.50 136,221.64 437,835.07 |
| TT 32,678.06 92,634.24 125,312.30 134,509.54 128,720.76 109,592.40 104,157.52 602,292.92 |
| TT-Women 10,228.86 11,731.56 21,960.42 13,604.25 20,015.12 23,774.62 28,493.74 107,848.15 |
| Mid/Sec ED 0.00 78,385.51 78,385.51 4,367.66 0.00 (30,046.36) 0.00 52,706.81 |
| Refuges Ed. 19,781.19 253,649.99 273,431.18 5,407.26 2,789.41 288.10 0.00 281,915.95 |
| Refugee Ed—MTR. 8,438.60 2,053.77 10,492.37 4,128.32 5,688.91 (5,688.91) 0.00 14,620.69 |
| Refugee Ed—Women 9,914.74 2,093.93 12,008.67 15.12 0.03 (0.03) 0.00 12,023.79 |
I . I
| E. Functional Litaracy 57,748.22 89,225.45 146,973.67 106,210.15 108,963.17 105,860.36 81,909.17 549,916.52 |
I . I
| Literacy 417.51 692.98 1,110.49 2,434.04 11,197.75 19,393.44 9,531.05 43,666.77 |
| IMDC 57,330.71 88,532.47 145,863.18 103,776.11 97,765.42 86,466.92 72,378.12 506,249.75 |
! I
| F. Scholarship 73.78 277,201.62 277,275.40 39,684.19 (942.00) 0.00 272.00 316,289.59 |
I |
| Scholarship 73.78 277,201.62 277,275.40 39,684.19 (942.00) 0.00 272.00 316,289.59 |
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30 September 1993

BRIEFING PAPER
Education S8ector Support Project (ESSP)

1.

2.

3.

Introduction:

A.

The University of Nebraska at Omaha (UNO) 1is the technical
assistance contractor for the ESSP and is assisted by The Education
Development Center, Inc. and Creative Associates International,
Inc. UNO has a long history of support for the Afghan cause:
Center for Afghanistan Studies (since 1972), Library Collection,
Higher Education Project at Kabul University (1974- 1978), Atlas of
Afghanistan Project, Afghan Participant Training, and the Education
Sector Support Project (1986-92).

The USAID Office for Afghan Affairs buperv1scs the project,.
Project implementatior of the initial ESSP began in October 1986
and was completed 30 April 1992 with expenditures of approx 331.6
million. A new three year ESSP contract was initiated 1 May 1992.
Expenditures through 30 September 1993 were approx $7.2 million.
The project contract through FY95 is 18.0 million.

The counterpart agency for ESSP is the Education Center for
Afghanistan (ECA). Initially, ECA was advised by representatives
of the Alliance, later reported as a subunit through the Ministry
of Education/Afghan Interim Government (AIG) and Afghan Education
Authority (AEA), and currently is involved in cooperative planning
with the Ministry of Education/Kabul. ESSP expatriate staffing
includes five positions.

Program Ob-jectives:

A.

To strengthen the primary school network by improving its key
elements, including curriculum, textbooks, and instructional aids,
teacher training and central capabilities in planning, budgeting,
and policy development.

To increase the incidence of adult literacy by providing textbooks,
instructional materials, and technical guidance to groups engaged
in literacy training.

To increase access to schools and to remove educational disparities
by reaching under-served gender, geographic and ethnic groups.

Summary of Accomplishments - ESSP (October 1986 thru April 1992)

A.

Education Center for Afghanistan (ECA)

Operational in Fall of 1986
. Integrated into AIG/Ministry of Education in 1989
. Afghan Education Authority in the Fall of 1991
Informal dialogue with the MOE/Kabul since April 1992
. Main office in Peshawar, two r=gional offices
. 82 employees and 7 departments

46



(October 1986 thru April 1992 - Continued)

B. Schools Active Salaried
Afghanistan 1,178 1,013
Refugee/Pakistan 1,031 1,031 (8,040 staff)

C. Textbooks ' Prepared Printed
Gr. 1-6 56 8.1 million
Gr. 7-9 83 1.2 million
Gr. 10-12 15 37 thousand

D. Teacher Training Number Training Period
Master Trainers 52 20 weeks
Teacher Trainers 66 10 weeks
Classroom Teachers 1,314 4 weeks

E. Literacy Courses Participants
Mujahideen 2,265 43,694

F. Scholarships

50 Particip. (ASP) 43 ret. 0 1in-prog. 7 out of status
10 Particip. (ASP/Web) 0 ret. 10 in-prog. 0 out of status
45 Particip. (Web) 8 ret. 35 in-prog. 2 out of status
G. Material Kits Silkscreen
Development Posters
Educ. Materials 66,875 216,890
Mine Awareness 738,520 2.2 million
Narcotic Awareness 2,686 11,700
H. Teachers’ Guide Subjects
Gr. i-3 Reading and Math
Gr. 4-9 Reading, Math, Science, Soc. Studies
I. Manpower Training Skills Area Stdts Enr Stdts Pass
Peshawar (male) Office/Trade 906 622
Peshawar (female) Office 35 27
Quetta Trade 376 251
Hayatabad Auto 50 42
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Summary of Accomplishments - ESSP (May 1992 thru September 1993)

A. Education Center Regional Education Centers (REC)
for Afghanistan (ECA) Offices 1in Herat, Khost and
Sub-office in Kabul (FY92). Laghman (FY93).

B. Research Info. (16 Provinces) Schools Students
Surveyed 1,803 472,376 (gr. 1-12)
ECA Supplied 1,559 408,000 (gr. 1-9)
Girls/Coed 254 35,405 (gr. 1-8)

C. Textbooks Distributed
Gr. 1-6 2,508,218
Gr. 7-9 644,777
Gr. 10-12 47,782

D. Curriculum Quality
Development includes Scope/Seq. for Gr. 1-6, Reading, Math/Sci. &

Soc. Studies; Teaching Guides and Textbooks for Gr. 1-9; 31 Home
School Lesson Units for Gr. 1-2; and 4 Pedagogy Resource Books (two
in process).

E. Material Development Kits Quantity Type
Primary/Literacy 15,880 95,280 Charts/Maps (6 kinds)
Language/Math (Primary) 15,130 43,120 Boards (3 kinds)
Storybooks (Primary) ====-- 74,100 Cloth (12 kinds)
Scientific (Primary) 2,581 18,067 Math/Sc.Aids (7 items)
Scientific (Middle) 5,215 20,860 Charts (4 kinds)

F. Teacher Training Number Prodgram Trng Period
Specialist Facilitators (M-16) 16 training 6 months
Master Teacher Trainers(M-40,F-31) 71 training 16 weeks
Teacher Trainers (M-10, F-7) 17 training 10 weeks
ECA Classroom Tchrs(M-1250,F-119)1369 training 4-5 weeks
Ref.Schls Classroom Tchrs (F-218) 218 training 4-5 weeks

G. Literacy Textbook/Material Development/Training

Learning to Read and Write (3 books): Home/Family (Vol.l),
Farmers (Vol.2) and General Adult (Vol.3), each includes textbook,
teaching guide, and storybooks.

17 ESSP Women Trainers (2 weeks)

5 Other Agency Women Trainers (2 weeks)

10 Pilot Adult Literacy Home Schools (6 months)

H. Scholarships

45 Particip. (contd.) 6 ret. 39 in-prog.* 0 out-of-status
I. Manpower Training Skills Area Stdts Enr Stdts in-prog.*

Peshawar (male) Office/Trade 213 150

Peshawar (female) Office 43 34

Quetta Trade ‘ 175 124

Hayatabad Auto 89 78

Maruf Trade 52 38

Ghazni Trade 120 83

* Note: Students in-progress when transferred to HRD on 30 Sept. 1992.
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ESSP ORGANIZATICWNAL CHART/STAFFING PLAN 30 September 1993

CHIEF OF PARTY
G. R. BOARDMAN

LT1
Deputy Chief of Party Monitoring/Literacy/
A. S. Az.ni Community Development
LT2 LS (Assil)
I |
Literacy Material/ Community Dev./
Training Social Marketing
LS (Abdali) Ls (Zamani)
| | I l
Instructional Design/ Female Education/ EMIS Coordinator/ Finance/Adm. Officer/
Educator Training Gender Equity Institutional Dev. ACA Finance Advisor
(Sherzad/Amouzgar/ (Yousaf/Helai/Trina) LT3 D. Weiler LT4 R. Klaasmeyer
LS Najmi/Azizi) LS
Coord. EMIS Activities Supervise Finance,
Plan/Coord. /Imnplement Plan/Coord.Trng& Mat.Dev. Assist R&P/Monitoring/ Accounting, Personnel
Instructional Design Coord. Home Schools Institutional Dev./Sub- Logistical Support anrd
and Educator Training Coord.Social Mobilization contractors (EDC/CAII) Procurement Activities
[ 1
Instructional Material Regional Education Centers Research & Planning
Dev. Center (IMDC) ECA/MOE Liaison
LS (Nazir) LS (ECA Directors) LS (Rahimi) Staffing
I Expats (1 Open) 5
Monitoring/Textbook LS (Afghan) 428
LT = Long Term ACA = Afghan Counterpart Agency Distribution = (Non-Afghan) 4
LS = Local Staff ECA = Educ. Center for Afghanistan |[LS (Nagibullah/M.Shah) Eca 62
EMIS = Educational Management Information Systems
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Unloaded Textbooks Inside Afghanistan
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Adult Literacy Classroom
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