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EXECUTIVE SUMMARY AND MAJOR RECOMMENDATIONS 

The purpose of this evaluation is to document the different areas of impact of the Swaziland 
Teacher lkaining Project (STTP). The scope of work designed for this report encompasses 
three different m a s  of project impact: pre-service programs; in-service programs; and the 
management of teacher education. The evaluation team focused upon: a) the impact of 
identified project outcomes; and b) the sustainability of positive outcomes. 

PURPOSE OF THE PROJECT 

The Swaziland Teacher Training Project was developed as a result of the Ministry of 
Education's (MOE) dedication to producing better qualified and highly motivated primary 
school teachers. This led to a request for technical proposal (RFTP) from USAID/Mbabane 
for an institutional development approach to teacher training in Swaziland. In March, 1984, 
the five year, $5,595,000 contract was awarded to Ohio University. In June, 1988, an 
amendment to the contract provided an additional $500,000. 

Together, the Government of Swaziland (GOS) and USAID developed the following project 
objective in Article I of the contract: 

"To increase the Government of Swaziland's capacity to produce better-qualified 
and more highly motivated teachers capable of improving the quality of 
instruction available to Swazi students through the use of more appropriate 
curriculum materials and teaching methodologies. 

For Swaziland to have a well coordinated teacher training system that 
will include: 

1. an expanded capacity at the University of Swaziland (UNISWA) to 
train qualified teacher educators for the faculty of teacher training 
colleges (TTCs); 

2. close coardination between the National Curriculum Center (NCC) 
and the teacher training colleges to assure the introduction of 
improved primary curricula into the curriculum of the colleges; 

3. functioning in-service training programs utilizing the facilities of the 
Teacher Innovation and Development Centers (TIDCs) and the new 
curriculum materials developed by the NCC; and 

4. an increased capacity within the MOE to effectively supervise and 
coordinate teacher training activities both for pre-service candidates 
and in-service teachers." 



The project was designed to provide the following: 

a. long-term technical assistance at the MOE, UNISWA, TTCs, in-service unit (ISU), 
and at the NCC (originally 20.5 person years extended to 24.5 person years); 

b. short-term technical assistance (originally 23 person months extended to 36 person 
months); 

c. participant training for Swazi educators (total 23 person years in the U.S. plus in- 
country training); 

d. commodities procurement 
1. books/references/publications for UNISWA, TIDCs, T K s  
2. audio-visual equipment/instructional aids for UNISWA, TIDCs, and in- 

service 
3. kits 
4. supplies, maintenance, communications; and 

e. cooperative administration. 

Provided services resulted in three major areas of intervention: 1) the upgrading and 
institutionalization of pre-service programs for primary school educators at 'ITCs (new 
curricula for the 3 year diploma course) and at UNISWA (new curricula for the 4 year B.Ed. 
program); 2) the upgrading and institutionalization of in-service programs (new multipliereffect 
workshops and spin-off workshops) for practicing primary school educators including the useof 
TIDCs(new1y equipped resource centers); and 3) the management of the teacher education and 
curriculum development processes at the MOE (the coordinationa nd effective management of 
project innovations by the newly formed Inspectorate for Teacher Education and Curriculum 
Development [ITECD I). 

~TUMMARY OF FINDINGS AND MAJOR RECOMMENDATIONS 

The major fmdings of the team are that the S"I has had a significant initial impact focusing 
on many areas of the country's primary school education needs, including curriculum revision, 
the quality of teacher training, the quality of teacher perfoxmance, the GOS awareness of the 
significance of primary school education, and the MOE's initial dedication tot he coordination 
of primary education. Findings suggest that irnprovemeiA*~ implemented during the Swaziland 
Teacher Training Project continue to be in place and functioning. 

The team found evidence of systemic impacts in all areas of the project. Of particular note 
is the institutionalization of GOS financial contributioin to te~cher education which, as a result 
of this project, is a line item in the GOS yearly budget (MOE Project and Trust Fund). The 
original E165,OOO annual budget for teacher education was increased by 16% this year, as 
were other GOS lines items, to E190,OOO. The Annual Work Plan, a coordinated financial 



yearly schedule for teacher training institutioins, was developed for 1990-91 after the 
termination of technical assistance, The team was most impressed and Curriculum 
Development, established under this project, continues to be the most vital positioil for the 
management and coordination of successful outputs in teacher training. 

Other findings suggest that pre-service and in-service programs are currently undergoing 
revisions to address changing needs. Both the Teacher Training Colleges and the University 
of Swaziland are producing primary school educ~tors in newly constructed three-and four-year 
programs, both outcomes of this project. 

In service programs, by the end of 1991, will have virtually reached all 504 primary schools 
by the use of a six year, three cycle, multiplier-effect worlcshop delivery system. Follow-up 
meetings of past participants (cycles 1 and 2) as well as new workshops for third cycle 
teachers, are underway. Some schools visited, even in very rural areas, showed signs of 
improved development anduse of instructional materials in the classroom. In almost all cases, 
participants related very positive personal gains from the project's in-service programs. 

Some of the project's impacts remain fragile, however, due to the questionable sustainability 
of the system that the project so successfully put in place. In almost all areas, the 
sustainability of the project impacts will be determined by the MOE's ability to properly 
manage and coordinate needed program modification and tosupport arreas which have suffered 
slippage in the past year. Objectives for primry teacher education have not been reviewed 
or modified this past year due to the lack of needed leadership and coordination by the 
ITECD. 

Overall, the team recommends that the system istself undergo major "in-servicing" for the 
successful long term institutionalization of project outputs. In additio, if primary teacher 
education is intented to incorporate future modification, the system for coordination and 
management must be nurtured to ensure modification and sustainability. Although such a 
process should be ongoing, the project's original success, based on an extraordinary 
coordination and management scheme implemented by the contractor, may be in jeopardy due 
to the current faltering coordination of institutions and staff. The lack of management and 
strategic planning is negatively affecting the sustainability of project gains. 

The major recommendations of this evaluation are summarized below. 

Pre-Service Programs 

Teacher Training Colleges 

'ITC students should be made aware of the current MOE policy for pay and 
mobility, and of the national need for trained primary school educators. 

Structures developed and/or supported by this project (such as the ISU and ISU 
workshops, equipment use, the role of TIDCs, the use of TAP kits, annual teacher 
conferences, the role of the NCC, etc.) should be incorporated into the 'ITC 



curriculum so that newly trained teachers are familiar with project gains and vork 
to sustain them. 

lTCs should develop a structured on-going staff development program including 
staff trriining in new equipment utilization and in areas of primary education. 

The ITECD ought to mandate completion of Tl'C self-studies for TTC maintenance, 
growth, evaluation, and planning. 

Graduate placement and performance should be planned and tracked to ensure ?TC 
program effectiveness and to determine future TTC curriculum modification. 

Lecturer mobility should be coordinated among TTCs, ITECD, and UNISWA B.Ed. 
Primary program to strengthen 'ITC sraffing, increase placements within the MOE, 
improve ISU participation, and monitor lecturer academic upgrades. 

Student intake and output should be determined through structured and coordinated 
planning by TTC principals, REOs, the TSC, the Ministry of Labor, and the lTECD 
to ensure future placements and the GOS ability to pay. 

Meetings to coordinate pre-service and in-service programs (TTCs, UNISWA, NCC, 
and the ISU) should be mandated by the ITECD to ensure improved participation 
in both in-service and curriculum coordinating meetings. 

Participation in staff development mri the in-service program should be incorporated 
into TI'C lecturers' job descriptions. 

An in-se~celstaff development recognition or certification system should be 
designed and implemented to reward TTC and other in-service delivery personnel. 

Curriculum changes should be planned and coordinated in a timely manner with 
the Faculty of Education at UNISWA and subject panel staffs. 

The 'ITCs and B.Ed. programs should clarify course objectives, and target student 
intake and prospects for graduate placement. 

UNISWA 

Now that 'ITC lecturing positions have been virtually filled, the purpose of the 
B.Ed. Primary at UNISWA must be clearly defined. If it is to continue, it must 
not compete with ?TCs but either be equal to (thereby making 'ITC "campuses" 
of the faculty) or extensions of TlrC courses (i.e., a Master's Degree program for 
'ITC graduates). Such clarity would include redefining the targeted sndents for 
the program and the targeted job positions for its graduates. 
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Low numbers of staff curtail teaching possibilities within the department, 
particularly when staff leave for studies abroad. Possibilities for adding UNISWA 
positions ought to be considered if the program is to be expanded (i.e., if intake is 
increased or if content areas are taught inside the F~culty of Education). 

The B.Ed Primary course content objectives are unclear. Objectives should be 
reviewed and revised so that curriculum can be modified accordingly. 

Education courses taught outside the ~ a c u k  of Education should be closely 
monitored and better coordinated with other faculties. 

The possibilities of other B.Ed. concentrations such as educational administration, 
training of trainers, instructional leadership, c~uriculum and materials developmexit, 
etc., should be explored. 

Monitoring of intake and output of B.Ed. students ought to be systematic, which 
must entail the coordination with TSCs, the NCC, the TSC, the Ministry of Labor, 
and the ITECD for graduate placement. 

Coordination is needed with SNAT 0-level preparation course officials to ensure 
the upgrading of headmasters and inspectors to identify possible candidates for part- 
time Dip.Ed. and B.Ed. programs. 

An attempt should be made to secure the renewal of Kellogg funds, especially 
directed for headmaster and primary inspector intake. 

A concentrated effort should be made to more fully utilize the equipment provided 
by the project, especially ERIC and the language lab, through national utilization 
proposals, in-service training, 'ITC, or even international utilization (particularly in 
the Southern Africa =@on). 

A concentrated effort should be made to modify the UNISWA mature entrance 
scheme to attract headmaster and inspector intake. 

The MOE and UNISWA should explore the possibilities and implications of direct 
0-level and/or TTC graduate entrance. 

The MOE and the Ministry of Labor should plan for additional level 17 positions 
according to anticipated graduate numbers and carry through with the creation of 
a headmaster primary position for B.Ed. Primary graduates to fill. 

Long-tenn planning for the possibility of the Faculty of Education providing 
Master's level courses and research opportunities should be initiated. 
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In-service Programs 

The Use of the DIE and LIT Delivery System 

In-service training based on teachers' needs should be strengthened and expanded 
so that every teacher receives a specified number of in-service! days during each 
school term. Training might include 10-15 days per annum; two or three residential 
workshops (e.g., the model developed in Botswana) during holiday periods; 112 to 
one day workshops at TlDCs led by DIES, Teacher Leaders, and others; workshops 
led by LITs and local experts at schools. 

The use of local teachers in the delivery system should be expanded to include: 

-- a LIT at every school to coordinate training activities, the 
use and supplies of teaching aids and other learning 
supplies and materials; and 

-- the use of other teachers with special skills and knowledge (e.g., 
PTD holders). 

A long range plan for the development of a master teacher position should be 
explored to build upon the positions IAOW held by LITs. 

The In-Service Unit should develop a series of Training of Trainers ('.TOT) 
woskstiops based on adult and experiential education models for the ongoing 
development of LITs, DIEs, Teacher Leaders, and other resource people used in the 
delivery of in-service training. 

A system of follow-up supervision should be developed that reinforces the learning 
process and provides support and adgce when teachers are having difficulties. 
LITs, DIEs, headmasters, and in-service staff should all be involved in this effort. 

The individuals providing supervision and follow-up should be given training and 
the necessary time and authority to provide these services. 

A study of the responsibilities, staffing and resources of regional office staff needs 
to be conducted to determine their roles in in-service training. Appropriate training 
and human resources to enable regional offices to carry out those functions should 
be provided. Such an effort requires improved cooperation between REOs and 
Teacher Leaders. 

A systematic effort to gain the support and understanding of all headmasters for 
new and continuing in-service initiatives is strongly recommended. While head- 
masters would not be directly involved in the delivery of in-service training, their 
assignment ought to encourage a sense of ownership and ensure ongoing 
commitment. 



The Use and Availability of Materials and Teaching Aid.s 

An in-depth and systematic review of the NCC materials that seeks input should be 
initiated not only from pilot schools but from a wide variety of schools, 
headmasters, and teachers who make use of the materials. 

A strategy for gathering input from NCC material users should be developed that 
gives teachers an opportunity to discuss and explain their concerns and opinions 
(teachers do not fee! that the use of questionnaires has been an effective way of 
allowing for meaningful input). 
Communication and cooperation between departments need to be strengthened to 
guarantee that the NCC curriculum remains an integral part of in-service cfforts. 

If cost is not prohibitive, the quality of the construction of student workbooks 
should be improved. 

A system for timely distribution, which includes delivery of an adequate supply of 
materials to all schools developed and supported by the MOE, is strongly 
recommended. 

A system of payment for yearly "rental" of books over a period of four years 
should be studied and revised to ensure: 

-- that books are constructed to last for that period of time; and 

-- that payment for books can be collected at the correct cost to 
parents (114 the full price) and at an appropriate time of year 
when parents have funds to pay; and 

-- that headmasters m trained to manage the rental system. 

If the system is to benefit from the availability of TAP kits, the following m a s  
need to be addressed: 

-- in-service training that incorporates "hands on" experience with 
the use of the TAP kits to make specific teaching aids; 

-- training that prepares local teachers and headmasters to use TAP 
kits for repair and maintenance; and 

-- the policy which mandates financial responsibility for lost or 
damaged tools should be reconsidered. 



The Roles of TIDCs and PCVs 

The roles and responsibilities of Teacher Leaders should be studied to detc:rmine if 
TIDCs need two full-time staff positions: one to coordinate NCC pilot projects cind 
another to help local schools and teachers with teaching aids and learning materials, 

The MOE should clarify how the roles and responsibilities of Teacher Leaders are 
to be prioritized, e.g., who has primary responsibility for their supervision? how 
should conflicts in their roles and responsibilities (with in-service, NCC, REOs) be 
resolved? 

TlDCs should have the full-time use of at least one vehicle. 

Consideration should be given to the development of mobile TlDCs (a procedure 
whereby Teacher Leaders travel to alternate distribution centers three or four days 
a month) and to providing additional TIDCs which are acccobible to the Mbabane 
area and to remote area schools. 
Consideration should be given to allowing practicing teachers to attend TIDCs and 
Open Day workshops at the regional office nearest them. 

REOs should ensure that all teachers are aware of the Teacher Leaders at 'XIDCs 
and the services they provide. REOs should also encourage headmasters to support 
teachers' use of TIDCs. 

The use of PCVs at TIDCs should be continued and the possibility of using PCVs 
to supplement the in-service unit be explored. 

Other Issues Related to In-service 

The MOE should cany out a study of its transportation capacity and the 
administrative procedures which affect that capacity, particularly mgarding project 
vehicles. The most cost-effective means of meeting needs should be determined, 
including the use of low cost transport (i.e., motorcycles, mobilettes) which could 
be assigned to appropriate institutions or individuals. 

The existing reimbursement system for individuals willing and able to use private 
or public transportation to xeach workshop locations should be expanded to include 
participants from all cycles. 

Participation by miners and trainees in in-service programs should be =cognized 
by the MOE and all educational institutions thmugh a system of certification which 
could then be used ps partial criteria for future promotion, admission to academic 
programs, salary grade increases, etc. 



The Manapernent of Teacher Training 

The office of the Chief Inspector is the hub for the successful coordination of 
teacher education and therefore vital to impact sustainability. The Chief Inspector 
should be made accountable for the implementation of all coordiniltion efforts 
between the NCC, TTCs, UNISWA, REOs, TIDCs, and In-service. 

If the responsibilities of Chief Inspector cannot be s~~ccessfully undertaken by one 
person alone, an administrative assistant should be assigned to the office, 

If aciditiona.1 status to the inspector's position will help guarantee hisher ability to 
coordinate and collaborate with the other institutions and inspectorates, the level of 
the ITI?CD should be upgraded. 

The ITECD should be made accountable 'for ensuring monthly joint administrative 
staff meethgs with the NCC, 'ITCs, UNISWA, In-service, the TSC, and the 
Planning Department. 

A TSC and a Planning Department oficial should be added to all other joint 
planning efforts which affect TTC and B.Ed. student intake and oupicc. 

The AT,CD should be made accountable for the successful completion of all 'ITC 
self-studies and work together with the Board of Affdiated Institutions (BAI) to 
ensae prompt verification. Such efforts should be coordinated at joint staff 
meetings. 

The Director of Education and the ITECD should be made accountable for ensuring 
the joint planning, coordination and dissemination of the master calendar. All joint 
staff meeting members must p,wticipate in this effort and the Director of Education 
must mandate that it be honored by all educational institutions. 

The ITJ3CD should be made accoantable for the successful joint development and 
dissemination of each annual work plan, ensuring participation of the NCC, TI%s, 
UNISWA, and the ISU. The system for withdrawal of funds must be coordinated 
between participants and the MOE Accounting Office. 

The ITECD should be made accountable for ensuring the participation of the NCC, 
ISU, UNISWA, TTCs, Teacher Leaders, SNAT, and REOs during the planning and 
implementation of annual teacher education conferences. 

CONCLUSIONS AND FUTURE STRATEGIES 

This evaluation documents a system in place and ready for well-plmaed, coordinated and 
managed steps to ensure its continuation, Simple steps, mostly centered around 
communication between and among institutions, must be taken. The major impact of this 
project has been reaching i;s objective of strengthening the primary teacher education system. 
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This system has been functioning since technical assistance terminated. Although in many 
cases components of the SITP have been institutionalized (e.g., the annual work plan, the 
three year TTC curriculum, the four year B.Ed. Primary course, in-service workshop cycles, 
etc.) and are undergoing needed revisions, the future status of these outcomes is tenuous due 
to lack af proper planning and dissemination. 

- 
The team cannot stress strongly enough the need for purposeful nurturing of this young 

- 

program so that its mmendous impacts can be sustained. Swaziland educators must develop 
a future strategy for primary education so that longlasting results can be ensured. The 
development of such a strategy demands irnrnediatn leadership and timely coordination in the 
areas identified in this report. 

The EOPS projections not fully achieved are those which stated the number of anticipated 
'ITC and B.Ed graduates (note: the MOE cut TTC intake by 50% in 1985). A review of 

I 
project EOPS reveals that the project met or exceeded all other identified objectives. Again, 
the goal stated in the USAIDIGOS contract, was to increase the GOS capacity to produce 
better-qualified and more highly motivated teachers capable of improving the quality of 
instruction available to Swazi students through the use of more appropriate curriculum 
materials and teaching methodologies. This goal was at least attained, if not surpassed, by 
improvements to TTC and UNISWA curriculum, TIDC utilization, in-service cyclical 

1 workshops, equipment procurement, and initial management and coordination. 

A, look to the future reveals a lack in the project design and outputs for ensuring proper 
management of the innovations disseminated. How impacts will be evaluated and modified 

1 
in the fume must be urgently addressed to minimize the slippage of gains and maximize 
both human and physical resources which have been produced. Such an endeavor cannot be 
brought about easily as it entails systematic planning in :dl areas addressed in this evaluation. 
What is of great importance is that the STTP successfully put into place a significantly 
improved primary teacher training program which must now be purposefully and continually 
assessed, monitored, and m a l e d .  
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I. INTRODUCTION 

This is the final report of the impact evaluation conducted in July and August, 1990, for 
USAIDISwaziland, by Creative Associates International, Inc. The subject of the report is the 
Swaziland Teacher Training Project (S'ITP) implemented between 1984-1990. Details of the 
project's design, inputs, and outputs can be found in the original project paper, the project's 
semi-annual reports, the mid-term evaluation conducted in 1987, and the final report submitted 
by the contractor in 1990. 

The scope of work for this comparative evaluation does not take into account measurement 
of project outputs, contractor performance, pre- and post- comparative analyses of teacher 
performance, or student achievement. Rather, the purpose of this evaluation is to describe 
the visible impact the project has had upon completion of the technical assistance effort and 
to make some informed judgements as to the sustainability of identified impacts. 

The scope of work for the evaluation team focused on three major areas of impact: pre- 
service programs, in-service programs, and the management of teacher cducation. Project 
"impact" was defined as an institutionalized, adopted, or utilized prqject output; and "impact 
sustainability" was defined as the anticipated future stability of an identified positive outcome. 
The judgements made in this evaluation were based on the ariginal project EOPS. 

REVIEW OF END-OF-PRO JECT-STATUS 

The goal of the project was to establish a sustainable system of pre-service and in-service 
primary teacher training in Swaziland. The project included: installation of a common three 
year teacher training curriculum at the teacher training colleges (TTCs); staff development for 
'ITC faculty members; installation of a four year B.Ed. primary course at the University of 
Swaziland (UNISWA) and the participant training of faculty members to teach it; a 
"multiplier effect" system of in-servicing current teachers and headmasters; and a management 
system whereby these innovations could be coordinated, monitored, and modified. In all 
areas, commodities and short-and long-tenn technical assistance were provided to maximize 
fmal sustainability of project outputs. 

The c~riginally stated objectives were that by the end of the project: 

a. teacher training colleges graduate at least 300 primary school teachers annually 
(graduates qualified to teach new primary curricula); 

b. UNISWA produces 8-10 primary school educators per annum; 

c. in-service training program is operating (i.e., at least 300 primary school teachers 
and headmasters per annum trained with school based focus); 

d. library resource centers are staffed, equipped and operating from TTCs and TIDCs; 



e, participants return from long term trilining und take up respective posts in the 
Ministry, TTCs, and NCC; 

f. improved instructional materials itre in use in TTCs, TIDCs, and in individual 
primary school; and 

g. workshops, conferences, and evaluation are completed (information recorded and 
distributed). 

METHODOLOGY 

The original five week evaluation contract was extended an a iditional week due to the 
Ministry of Education's interest in the dissemination of the team's findings. It was decided 
that the team would provide a one-day "dissemination session" for many of the key primary 
teacher educators in the country. This took place on August 22 at the Swazi Inn and was 
attended by 35 teacher educators from TIDCs, NCC, In-service, TTCs, REOs, UNISWA, 
USAID, and the Ministry of Education. 

The evaluation was based upon data obtained by interviewing teachers, teacher educators and 
administrators; by questionnaire surveys of teachers and teacher educators; and by observations 
of primary school classrooms, teacher training institutions, and in-service workshops. These 
data helped the evaluation team members focus on and make judgements about the 
sustainability of project outcomes. 

The evaluation team members'tirne allocation varied from week to week. The initial week 
involved reading project documents and being briefed by the former contractor chief of party, 
the MOE, and USAID. Relevant data wen= collected. The second week was spent conducting 
initial interviews with members of the educational institutions involved. A two week agenda 
was established with the three team members and two enumerators to ensure maximum 
coverage of identified target participants for observations and interviews. These included 
REOs, teacher leaders, Peace Corp Volunteers, in-service personnel, MOE officials, UMSWA 
personnel, ITC principals andfor vice-principals, lecturers and students, and practicing 
teachers (including but not limited to PTDs, PTCs, and LITS). Weeks three and four were 
spent in the field conducting interviews and observations. The fifth week debriefing led to 
an extension for the preparation of the cne day dissemination session. Interviews we= carried 
out and a preliminary field report was given to USAID before the team's departure. 



11. PRE-SERVICE PROGRAMS 

INTRODUCTION 

The purpose of this section is to describe and analyze the project impacts on pre-service 
primary education programs. Data were gathered through interviews, questionnaires, and 
observations at the three teacher training colleges, UNISWA, and the Ministry of Education. 

The r r C s  currently offer the project's new three year Primary Teaching Diploma (PTD) 
which provides post-secondary education to admitted 0-level graduates with three credit 
passes. In complwison, admission to UNISWA requires five credit passes. Due to increased 
numbers of 0-level graduates, some ITC candidates obtained 4 and sometimes 5 credit passes. 
Principals see this trend as cantinuing and predict that entry requirements will be raised within 
thc next two ysws. Upon completion of the new PTD, graduates are required to teach for a 
minimum two years before becoming eligible to apply to the B.Ed. program at UNISWA. 
The B.Ed, program requires all students to have a PTD or Secondary Teaching Diploma 

(STD) and teaching experience. 

The part-time diploma @ip.Ed.) is a three to five year program, provided by UNISWA on 
weekends and during vacation periods, for practicing certified teachers who wish to upgrade 
arid obtain the new primary teaching diploma. 0 levels must have been passed for entry 
into the part-time progrun; the Swaziland National Association of Teachers (SNAT) is 
cmn t ly  offering a well-attended 0-level preparation course. Countrywide, all new primary 
school teachers are required to complete the three year course. 

Considering the short time which they have been in place (the three year PTD and the B.Ed. 
programs), both outputs of this project seem to be serving an increasingly large number of 
students. The PTD program designed to upgrade the standards of primary school teachers at 
minimal financial and institutional cost to the MOE has achieved its initial goals. 

TEACHER TRAINING COLLEGES 

The original EOPS regarding TTCs estimated 300 PTD graduates per annum. However, in 
1985, by MOE decree, intake of 'ITCs was reduced by 50% because MOE officials estimated 
that the number of needed teachers would drop. Teacher training colleges are currently 
producing between 140-170 graduates a year, depending on college intake (Nazmne is on a 
rotating 30160 intake); 1989 graduates numbered 144 (BAI 8lJune189 meeting minutes), and 
enrollment in the. 1990 graduating class is currently 166, according to 'ITC administrators. 
It is anticipated that these numbers will remain fairly stable depending on MOE placements 
in schools, studcnt intake, and TTC expansion. Most PTD graduates serve the Swaziland 
primary school system while others have found employment in the secondary school system 
or outside the country. 

The part-time Dip.EJ. is administered by the Faculty of Education's in-service department at 
UNISWA and h2s graduated a total of 17 students as of 1990, according to the UNISWA 



registrar, There are mother 8 students currently enrolled. Although UNISWA suspended 
the part-time diploma in 1989 in order for TTCs to assume responsibility for the program, 
only one TTC, Ngwane College, is currently ready to take on the part-time diploma. The 
other two face shortages of both physical space and staff. It is anticipated that UNISWA 
will continue to administer the part-time diploma through distance education. Proposals for 
the prograii are currently being written by UNISWA. When TTCs will be ready to 
accomodate the administration of the part-time diploma program is still unknown. 

The Three Year Diploma Program 

The purpose of the new, three year TTC curriculum is to produce better qualified primary 
school teachers. Presently, there is no doubt that an additional year of study is having a 
considerable impact on the content knowledge that the students have upon graduation. The 
major objective of the third year curriculum has been to offer subject specialization. Thus, 
all students choose one of four areas of concentration (language arts, social studies, math 
/science or practical arts). The general increase in the number of 0-level graduates in the 
country seems to be pushing standards even higher than the project had originally anticipated. 
The Ministry of Labor has secured a PTD salary scale by adding 21 1 primary education posts 
in 1989-90 and an additional 149 in 1990 solely for PTD holders. 

One long-term suggestion has been that the TTCs become campuses of the Faculty of 
Education at UNISWA. Although no plans are in the works for the implementation of such 
a plan, the TTCs are working to upgrade entrance requuements and follow UNISWA Faculty 
of Education curriculum guidelines to ensure the use of the most current Faculty of Education 
curricula. If the TTCs continue to upgrade entrance requirements and follow B.Ed. 
curriculum, the precise role of the lTCs and the B.Ed. will need to be more clearly defined. 
At this time, the three year diploma courses are in progress at all three TTC campuses. The 
P'I'D or the completion of the par.-time diploma is a prerequisite for entrance into the B.Ed. 
program at UNISWA. If the B.Ed is eventually implemented at the TTCs, UNISWA could 
upgrade its program to a Master's level, 

The Part-Time Diploma 

The part-time diploma was developed to assist practicing teachers and headmasters to upgrade 
their academic qualifications over a three to five year period. The need for a well established 
part-time diploma program is evident since it is the only way in which practicing educators, 
particularly headmasters, and inspectors can upgrade their academic qualifications. It is 
particularly important for the integration of headmasters into the new diploma system. In 
addition, part-time diploma recipients are often good candidates for continuation into the B.Ed. 
Primary program at UNISWA. 

The need for headmasters to have the opportunity to upgrade in a system where new PTD 
graduates have higher academic qualifications is not insignificant. Whether or not the 
Minisay will mandate that by a determined time (e.g., 1995), headmasters (e.g., under the age 
of forty) must have a diploma either through full- or part-time work has not been determined. 
Such a demand would require coordination between the TSC, TTCs, UNISWA part-time 
diploma program, and SNAT 0-level courses. 



The part-time diploma program was intended to be taken over by the three 'ITCs so that 
curriculum arid staff could be coordinated and better utilized. It was also intended to make 
the part-time diploma program more accessible by offering it on three campuses as opposed 
to one. TTC administrators have voiced much interest in administering the part-time diploma, 
however, due to the lack of space and staff (perhaps due, in part, to the failure to complete 
self-studies which address such issues), WPC and Nazarene College are not equipped to take 
on the part-time diploma. UNISWA suspended the part-time diploma program until the MOE 
and UNISWA could agree on a possible &stance education plan. It is anticipated that the 
part-time diploma program will open again at UNISWA until TTCs are ready to accoxnmodate 
it. Better coordination is still needed between the TTCs and UNISWA to assure the 
continuation of the D.Ed. program. 

The Self-studg 

A self-assessment of 'ITCs was esiablished during the project by the development of the l T C  
self-study. Based on a US model of institutional self-evaluation, the self-study was designed 
to help administrators and lecturers assess the quality of 'ITC education in order to address 
future needs. Subjects addressed in the self-study include: student characteristics and records; 
philosophy and objectives; educational programs; student activity ; library and media; student 
services; college facilities; teaching practice; follow-up of graduates; staff; administration; staff 
development; innovative activities; research; in-service, etc. 

The self-study is a self-administered questionnaire that is cumbersome and time-consuming 
to complete. However, it was developed to help identify some of the areas of need such as 
those in this evaluation. The self-study was to be completed by each of the three colleges in 
rotation. To date, it has been completed by only one of the three TTCs, Nazarene College, 
in 1989. 

Upon completion, the ITECD should turn the self-study over to the Board of Affiliated 
Institutions (BAI) at UNISWA. In turn, the BAI assigns an investigatory commission which 
includes TTC principals to validate self-study findings. The Nazarene self-study is currently 
awaiting the formulation of the investigatory committeee. The William Pitcher College (WPC) 
study, which was targetted as the first to be completed, is only 70% completed according to 
a WPC administrator. Ngwane College is waiting for the ITEW to provide the results of the 
initial two studies befoxe it undertakes such an effort. 

The self-study &y uncover such important issues as facility improvement and expansion, 
and increased places for TTC lecturers. Such an assessment may determine the success or 
failure of the 3 year program. To date, the ITECD has not been able to provide fwthzr 
information concerning the successful completion sf TTC self-studies. The conjpletion of 
the self-study or another instrument of its type is essential for the continual assessment of 
the 'ITCs effectiveness and future needs. Without some sort of assessment, the 'ITCs are 
operating ad hoc and using crisis management rather than devising a future strategy. 



Recommendations 

The ITECD should maridate completion of the self-studies for TTC maintenance, 
growth, and planning as well as planning for TTC responsibility for the part-time 
diploma program. 

Upon its completion, the self-study should be modified to be more effective for 
institutional use. In addition, the TTCl self-study may be a model for other 
assessments for educational institutions including in-service, Faculty of Education, 
etc. 

The ITECCI should assist the BAI in organizing the investigatory committee to 
ensure self -study completion. 

Intake and O u t ~ u t  

Although entry standards have gone up and curriculum modifications are underway, two major 
areas of concerrn surfaced: 

a. How is student intake planned? 

b. How are graduates placed? 

Student intake at TTCs is determined by the physical space available at each college. 
Country need is not considered, since outputs are placed based on the yearly requests of 
Regional Education Officers (REOs) to the Teaching Service Commission (TSC) and the 
Ministry of Labor. Building of community schools is reported upon completion rather than 
during construction. According to the MOE Planning Department, the last school mapping 
took place in 1986 (see Swaziland: School MappingMcro-Planning in Education, MOE, 
1986). Actual need for PTD holders remains nebulous pending MOE investigation and 
planning efforts. 

According to the TSC, one objective of this project was to determine primary school teacher 
q ~ ~ c a t i o n s  which assisted the TSC to identify the number of underqualified teachers in the 
system. However, TTC enrollment is not currently based on the projected need determined 
by the TSC count but rather on the availability of space. There is no connection at this time 
between PTD student intake and MOE teacher placement upon graduation, 

The TSC estimates that the current number of underqualified teachers in the system, the loss 
of teachers to South Africa, the placement of PTD graduates in secondary schools, and the 
increase of community primary school construction will allow the TCCs to run unmonitored 
for the next few years with guaranteed placement for graduates. The Planning Department 
states, however, that there is no mechanism at this time for monitoring the movement of 
teachers and teacher educators. This is a major area of concern. Is this system successfully 
providing primary school teachers to serve Swaziland rather than South Africa and the 
homelands? How can the number of GOS teachers be estimated if community construction 
goes unmonitored? Should PTD holders be consumed by the secondary school system? And 



further, there is no coordination between the possible outputs from the SNAT 0-level 
preparation course for the DIP. Ed. and PTD or B.Ed admissions. Whether 'ITCs should 
expand or not may be determined by obtaining data related to the areas listed above. Such 
efforts would help identify the anticipated pool for intake and the country's need for output. 

TTC students offered some insightful information about future planning for 'ITC graduates. 
Although entering a UNISWA B.Ed. program was considered a long term goal of many of 
the TTC third year students, preference was given to the B.Ed, Secondmy rather than the 
B.Ed Primary. Reasons given were: 

1. Pay is considered to be higher for B.Ed. Secondary graduates (this is not the case, 
although it is perceived to be so). 

2, B.Ed Secondary graduates can become department heads or headmasters of 
secondary schools and receive higher pay than primary school headteachers, 

3. Secondary school is easier to teach because teachers are responsible for teaching 
only one subject area. 

4. Secondary school is more prestigious. 

5. Many primary schools are in rural areas. 

6. Teaching lower grades does not utilize new PTD graduates capabilities in subject 
area specialization. 

Recommcnda tions 

TTC students should be made aware of the current MOE policy for pay, mobility, 
and national need for primary school educators. 

Graduate placement should be planned and performance monitored to evaluate TTC 
program effectiveness. 

Student intake and output shou1.d be planned by structured and coordinated efforts 
of 'ITC principals, REOs, the TSC, the Ministry of Labor, UNISWA, and the 
ITECD to secure the future production of teachers. 

Curriculum 

The syllabus is already undergoing changes which is a positive sign that the three year 
program has been initially institutionalized and that teacher educators are monitoring its 
effectiveness. A system is in place for modification and revision to occur. Besides on-going 
subject modifications during joint NCC, UNISWA and TTC subject-panel meetings, the major 
curricular question wbich has unfolded over the past year is related to the content of the third 
year specialization, There are two major considerations: 



Third year specialization has produced better qualified primaxy school teachers IN 
THE AREA OF THEIR SPECIALIZATION. 'ITC lecturers claim that their 
students could easily teach secondary school in their subject area. . Graduate 
placements suggest that this is true since some TTC graduates have been employed 
as secondary school teachers. The question which arises is whether this is a 
desired outcome of the three year primary education program. A further 
considersltion is that the nine year basic education system, if implemented, may 
require teachers to have a deeper knowledge of subject areas in grades 7-9. 

2. A third year specialization might also hinder students fiom attaining a more 
widespread body of knowled.ge. As primary teachers, they need to bc qualified to 
teach all subjects well. Several question arise: Will students be well equipped in 
dl subjects rather than just in the area of specialization? Will students be able or 
willing to teach in lower grades, where all subjects are taught by the same teacher? 
Do students understand the purpose of having a third year specialization? 

There is also an historical consideration which became evident to the evaluation team. 
Studznts still feel that primary education is not a specialization in and of itself but is rather 
the first step to teaching in secondary schools. This issue has not been addressed by ?TC 
staff nor is it a part of the new curriculum. The purpose and importance of improved 
primary education, the catalyst for this project, may not have filtered down to the TTC 
students. This concern was verified by both 'lTC lecturers and their students. In one TTC 
third year class, for example, out of 50 students, only one had ambitions of making primary 
school teaching a career. The others wished to continue "upward" to become secondary 
school teachers and did not envision primary education as an area of expertise. This is a 
major area of concern if the PTD program is to attract students and if PTD holders are to 
remain in the primary education system. 

TTC students stated their confidence in subject area specializations but felt unsure and 
unequipped to teach the other subjects. TTC lecturers added that education curriculum 
continues during the third year. However, revisions to the third year curriculum should be 
made based on the UNISWA Faculty of Education's decision to emphasize or deemphasize 
subject specialization in primary education courses. 

An additional area which was mentioned by lecturers and by Ministry officials was the lack 
of staff development and coursework in testing and continual assessment. Although an annual 
teacher education conference was held focusing on evaluation, teachers, and administrators 
voiced concen about the lack of ongoing training in this area for students and lecturers, The 
ability of subject panel members, including ITC lecturers and NCC officials, to construct tests 
related to primary education was questioned. In addition, lecturers' ability to teach l T C  
students testing procedures for primary school students was unclear. An example of testing 
inconsistency was the 1989 final standardized Tl'C exam which had a 100% passing rate. 
This exam is currently being revised for 1990. NCC officials state that there is currently no 
plan to implement criterion referenced tests and norm referenced testing will continue to be 
used until this issue is addressed. 



Other curriculum areas including education, math, science, language arts (English, SiSwati, 
and communication skills), and social studies seem to be well-staffed and using the new 
curriculum. Practical arts lecturers are less available, partially due to lack of training in 
agriculture, small business, art, music, physical education, and home ecomonics. There is a 
need for an expansion of training in these areas. Nonetheless, as a result of the three year 
curriculum, it is anticipated that by the end of 1990, over 300 new PTD holders will have 
successfully completed the course and will be better qualified to serve as Swaziland primary 
school teachers. 

Students should be made aware of the purpose and importance of primary education 
as an area of expertise. 

Students should be made aware of anticipated practical teaching structures such as 
the in-service multiplier system, TIDCs, UNISWA, NCC, and become familiar with 
TAP kits, workshops, annual teacher conferences, the master calendar, and other 
significant innovations as a part of their TTC curriculum. 

Curriculum changes should be planned and coordinated in a timely manner with the 
Faculty of Education staff so that careful future planning of UNISWA and TI'C 
cwTiculum and course objectives can occur. 

Subject panels should not only revise curriculum but insist that content revisions 
coincide with TI'C and UNISWA course objectives. 

Third year curriculum should be revised to ensure that students receive the optimal 
training experience in primary education. Subject specialization should be 
emphasized as an area of concentration, rather than as the objective of their primary 
teacher education process. 

Third year students should practice teach in several subjects and in several grades. 
Specialization areas might include grade level (lower or upper) in all subjects 
instead of, or in addition to, subject concentration. 

Staff Develooment - 
The Ministry of Education mandated that all TTC lecturers must hold university degrees by 
1991. The mandate has had a positive impact on upgrading academic qualifications of lTC 
lecturers and all but a few lack degrees (less than 10, according to TI'C administrators). 

- Most lecturers hold B.Ed secondary degrees and are subject specialists in one of the four 
areas of concentration (there are also 5 B.Ed. Primary graduates teaching at 'ITCs). 

One of the objectives of the project was to provide staff training for 'ITC lecturers so that 
the new three year course could be taught by better qualified instructors. The project 
provided 36 person months of short term technical assistance. Eighteen technicians were 
brought to Swaziland between 1984-1989 to help achieve project goals. They supplied 



assistance in the fa!lowing areas: special education; mathfscience; staff development; 
evaluation and competency instruments; guidance and counseling; physical education; media 
m d  library; business; cassette technology; English us n second language; child development; 
industrial arts; and m~lsic education. Short term contracts lasted between 3-14 weeks. 

One of the project's in-service objectives was to offer staff development to upgrade lTC 
staff members. Simultaneously, ongoing in-service programs and the annual teacher education 
conference were implemented. The intention was to develop the new curriculum for incoming 
students while providing a forum for upgrading practicing lecturers. 

Additionally, the project included training in the US for 22 educators. One of the EOPS 
stated that participants upon returning from long term training, should take up respective posts 
in the Ministry, at TTCs or at the NCC. Four with M.Ed.'s from Ohio were. placed at 
UNISWA, while nine M.Ed. graduates and one B.Ed, graduate returned to positions at the 
TTCs (including one principalship and two vice-principalships). Seven participants completed 
a six month library and media course to provide technical assistance with newly acquired 
project commodities. Each TTC had one representative who completed this course along with 
representatives from each regional TIDC and from the NCC. Each college now has on staff 
one trained technician who, after completing this course, is capable of operating audio-visual 
equipment and computers and is able to accommodate library needs. Total US training for 
Swazi educators number 276 person months, 155 of which were for TTC lecturers, librarians, 
and aclministrators. 

Currently, the majority of TTC lecturers are B.Ed Secondary graduates. They have been 
trained to teach in one area of specialization to students of college age. A problem arises 
as to the ability of those lecturers to properly sustain gains in staff development to teach the 
'ITC curriculum when they have had little or no experience teaching in primary schools and 
face the following obstacles: 

1. intake of new lecturers from the B.Ed. Secondary who have had no primary 
experience and did not benefit from staff development efforts during the project; 

2. loss of 'ITC lecturers to secondary school positions as heads of department in their 
area specialty or as headmasters for higher pay and specialized instruction; 

3. loss of TTC lecturers to the Republic of South Africa or the homelands due to 
significant pay increases; 

4. ITC lecturers going abroad to upgrade and replacements having no primary school 
experience; 

5. lecturers having no follow-up to the workshops that the project provided; 

6. lack of coordination and planning of 'ITC lecturer intake and mobility to ensure 
maintenance of gains; 

7. no permanent staff development system in place in the three 7 T C s ;  



8. no forum for the Ohio trained librarylmedia technicians to disseminate technical 
knowledge; and 

9. no structured opportunities for TTC lecturers to participate in primary school 
instruction even though they supervise and critique their own students in primary 
school classrooms. 

The staff development impact on the TTCs was initially significant. However, sustainability 
of the impact at colleges, where staff are somewhat more mobile than had been originally 
anticipated, is tenuous. TTC administrators also voiced concern about the lack of a structured 
ongoing staff development program for college lecturers. No coordinated effort to establish 
such a program has been made to date. All lecturers with whom the team met voiced a 
willingness to adopt such a program and the need ft7r upgrading their own knowledge base of 
primary education. In fact, some lecturers suggested that as part of the staff development 

- process, they be required to complete a practice teaching component in pri1,nary schools. 
Some administrators voiced interest in leading such programs. 
An example of the inexperience of B.Ed. Secondary lecturers in primary education was related 
by a TTC administrator. He had been visiting a teaching practicum site and observed a 'ITC 
lecturer observing a TTC student teacher. He reported the following: "I was so impressed 
at this student's performance. The children were actively il~volved in the lesson and working 
together to solve problems presented by the student teacher. It was a very dynamic lesson. 
But when I approached the lecturer (who had a B.Ed. Secondary) about his observation of the 
student, he reported that the student had done very poorly, since there was little discipline to 
curtail talking and too much noise and distraction in the room. You see, he had no idea what 
it's like to handle children and his perception of learning was based on a structured secondary 
school experience. Unfortunately, the student teacher was told that he had done poorly." 

Recornmenda tions 

Lecturer mobility should be monitored and coordinated between TTCs and the 
UNISWA B.Ed. Primary program to ensure 'ITC staffing. 

Participation of n% lecturers in staff development and in the in-service program 
should be made part of TTC lecturer job description. 

A reward system for the recognition of TTC and other in-service and staff 
development delivery personnel should be devised to guarantee participation and 
promote quality control. 

A mandated ongoing staff development program, covering primary education issues, 
teaching methodologies, child psychology and development, etc., should be designed 
and implemei~ted at all three TTCs. 



In-service and Pre-service Coorclinstion 

The TTCs and the in-service department work together on a limited basis and therefore 
resources of the lTCs and in-service are only minimally shared. The need for the connection 
between in-service activities and pre-service curriculum is an area which continually surfaced 
during the evaluation. Many TI'C graduates, for extimple, have never heard of a TIDC, n 
TAP kit, NCC revision mechanisms, etc. l T C  tidministrators and lecturers voiced a strong 
interest in becoming more involved in the in-service program so that TTC students and 
lecturers as well as practicing teachers might be exposed to common areas of interest. In 
addition, TIDCs and TTC library resources and staff expertise could be utilized more fully. 

One possible solution to the lack of TI'C ii~volvemont with in-service programs has been the 
recent appointment of a full-time director of the in-service unit. Although housed at WPC, 
the in-service unit will become an autollomous institution able to work with the lTCs in a 
more structured manner. The missing linkages between TTCs lecturers, NCC designers and 
in-service, which would connect pre-service and in-service teacher education, are desperately 
needed. 

Recommendatiorls 

Structured coordination between TTCs, NCC, and ISU pre-service and in-service 
progranls should be mandated by the ITECD to ensure appropriate dissemination of 
curriculum. 

Coordinated in-service efforts should maximize human and physical resources at 
Trcs.  

Resource Utilixatilon 

One of the EOPS stated that library resource centers at TTCs would be well equipped, stzfCccd, 
and operating. Another stated that improved instructional materials would be in use at the 
TTCs, TIDCs, and in classrooms. The equipment placed in TTCs is impressive. Utilization 
of that equipment, however, is limited at best. Due to the lack of issues raised concerning 
staff development, use of expensive equipment may not be extensive due to lack of ongoing 
training including a forum for trained personnel to provide seminars or workshops for other 
staff members to disseminate technical knowledge. In addition, the ability of those trained in 
Ohio to train others at their colleges seems nebulous. In one case, an Ohio graduate stated 
that she knew how to use the equipment but she did not feel capable of passing that 
knowledge on to her fellow teachers in a group situation. There is currently neither ongoing 
coordinated equipment utilization training for 'ITC staff nor training of trainers (TOT) 
available either at individual campuses or as a coordinated 'ITC effort. 

Each of the colleges has journal subscriptions and books which were provided by the project. 
Libraries are used by students and lecturers. Although equipment was available, there was 
little evidence of the use of audio-visual equipment. Computers were used by the librarians 
and a limited number ~f staff. Film and slide projectors had not been used. Overhead 
projectors seemed to be the most frequently used item. Although micro-teaching was a part 



of the new curriculum, use of video camenis seemed mi~iimal due to limited time of lecturers 
to film at the lTCs or during student teaching exercises. Video equipment is stored in the 
Department of Education at Ngwune College ilnd the amount of usage by other deputments 
or by lecturers observing teaching practica is questionable. 

Lecturers all stated that although they felt they had not had minimal training for equipment 
usage, they also had little time to either inquire about its operation or mange for truining. 
Administrators agreed that this must be u mandated effort in order to be effective. The TTC 
library resource centers are well-equipped and staffed, however, whether they arc working to 
maximize project outputs is questionable, Although some workshops on equipment utilization 
were provided during the project, neither an ongoing system to provide hands-on training nor 
a curriculum to include the use of equipment in the classroom was developed. This has 
negatively affected the use of equipment and newly developed instructional materials, 
including TAP kits, at the TTCs. 

Recommendations 

TTCs should develop a structured staff development program including training on 
equipment utilization. 

TTC resources should be better utilized by coordinating technical training with in- 
service programs. 

Trained technicians should be mandated to disseminate knowledge to all TTC staff 
members to maximize human and physical resources. 

UNISWA 

'The curriculum for the B.Ed. Primary was developed during the project. It is a four year 
course which was originally designed for primary school teacher educators and administrators. 
The program produced its first 3 graduates in 1989 and according to the vice-chancellor, has 
become part of the yearly course calendar at UNISWA. The B.Ed. Primary continues to 
operate with the four Ohio trained M.Ed. graduates. The original project EOPS stated that the 
program would produce 8-10 school educators per annum. There have been 9 B.Ed firnary 
graduates to date (3 in 1989 and 6 in 1990). It is anticipated that there will be 10 graduates 
in 1991. According to current enrollment figures, there should be 3 graduates in 1992, 3 in 
1993, and 9 in 1994. 

The GOS will provide a one year salary for mature students if the applicant has the required 
years of teaching experience. The Kellogg Foundation supplies the continuation of salaries 
for these students. This has made it possible for 18 students to enroll in the B.Ed degree 
program. It is anticipated that another 4 students will be funded beginning in 1990. B.Ed. 
graduates have filled the following positions: 5 TTC lecturers (4 primary and 1 secondary), 
2 secondary school principals, and 1 private primary school headmaster. One of the graduates 
is deceased. 



Students currently enrolled sue not sure which jobs they shall fill, The B.Ed. Primtry 
gruduate will be paid ut level 17, the same pay Bevel as the B.Edl. Secondary, The MOE has 
established degree positions in primtuy schools to ensure future plilcement of B.P,d. graduates. 
To date, 32 posts have been allocated at gay level 17 in primary education. These posts, 
however, are currently staffed by non-degreed personnel and are all in English medium 
schools. Once they become avciilable, they will be filled by B.Ed, holders at level 17. 
Twenty-seven of these posts arc in governnlent schools. Of the 32 positions allocated, 14 are 
in the Hhohho region, 14 in the Manzini region, and 4 in the Shiswelweni region (see 
appendix 3). 

Planning for B.Ed. graduate placement is something that all interviewed educators wish to 
see impr~ved. B.Ed. Primary graduates are preferred as TTC lecturers and should talte the 
place of B.Ed Secondary lecturers who might choose to head departments of their subject 
specialty or become principals in the secondary schools. Although there is currently no 
administrative position for primary school headmasters (they iue head teachers/higher primary 
at level 15), the hi9E has already proposed to the Ministry of Labor that such a position be 
created. It has yet to be approved. 

The long term viability of the B.Ed. primary is dependent on many factors. Institutional 
support from UNISWA has mated a departrncnt with four full-time staff, The m C D  is 
the liaison between the UNISWA B.Ed. Primary Program and the MOE. The vice-chancellor 
of the university has stated that the B.Ed, primary was "long overdue" and supports its well- 
planned growth. 'ITC students see the B.Ed as a possible future for them to obtain degrees. 
Part-time diploma students foresee the B.Ed as a possibility for continuation upon completion 
of the part- time diploma. B.Ed. lecturers see the B.Ed. program becoming a Master's 
program in the future. 

Intake and Out~ut 

Since the intake at the TTCs seems somewhat stable at this time and the part-time diploma 
is supposed to continue at UNISWA, the number of candidates for the B.Ed. Primary is 
envisioned as increasing, not decreasing. Some of the major intake problems are: 

a. requirements of at least two years of teaching practice (in many cases, students 
have as many as 13 or more years of experience due to GOS teaching requirements 
for guaranteed one year salary payment); 

b. limited or no use of UNISWA mature entrance; 

c. MOE's limited quota of teachers who can be taken out of the system; 

financial burden for older students; 

e. financial burden for those still paying GOS loans; 

f. no direct entrance for 0-level graduates; and 



g. little coordination effort between the MOE urld UNISWA for future placements of 
B.Ed. graduates. 

Besides intake considerations, the second urea of concern is the number and placements of 
B.Ed. graduates. R.Ed. plucemcnts have been allocuted in the schools, however, these posts 
are currently held by other, non-deb~eed teachers. Reul space in primary education for level 
17 degreed teachers exists only au TTC lecturers. These spaces have now been almost 
entirely filled by B,Ed. Secondary graduates, No planning for the placement of B.Ed. Primary 
gruduates to accommoiii~te TTC turn over is fonnally in klace, 

Although establishing a Department of Primary Education is a major project impact, the 
sustainability of that impact will be dependent on the planning for intake and output. These 
areas are foggy at best. The original objectives of the B.Ed. were to train teacher educators. 
Of the 10 graduates, five have returned as TTC lecturers. Three inspectors are currently 
students, One headmaster has enrolled. Part of thb intake pool was TTC lecturers wishing 
to upgrade due to the MOE's mandate for degreed college lecturers. That objective has 
nearly becn reached. Since there is no system in place to monitor the intake and mobility of 
TFC lecturers, there is currently no way of determining the future intake for the B.Ed, 
targeted for TTC placement. 

Headmasters have not been able to access the B.Ed. easily. Those who need to complete O- 
levels can participate in the SNAT program to obtain a part-time diploma. There is, however, 
no coordinated monitoring of this system to help identify headmasters as possible B.Ed. 
candidates after diploma completion or possibly through UNISWA mature entrance. 

Mature entrance is when a student who has not complete!:' G-levels can "test out" and be 
considered for UNIStVA admission. To date no student has been allowed mature entrance 
to the B.Ed. program. According to lecturers at UNISWA, the mature entrance test is 
inappropriate and extremely difficult. The Faculty of Education is the only faculty which 
requires work experielice prior to entry. Therefore, the question of how mature entrance in 
education might best be handled, perhaps directly by the Faculty of Education, has not been 
resolved. Mature entrance is an avenue which needs to be explored to allow headmasters and 
teachers with years of experience access the B.Ed. program. This would entail coordination 
between the Registrar's office, the Faculty of Education and the MOE. Currently, no 
structured effort is being made in this regard. 

Since B.Ed. graduate placement outside the TTCs is not yet clear, the implications of 
increased enrollment need to be analyzed by the MOE. If increased B.Ed. enrollment is 
desired, one identified avenue would be to eliminate the teaching experience requirement and 
accept students directly from their 0-levels in high school, as do the other faculties. Students 
would enter with the standard UNISWA requirements of 5 credit passes. The project was 
unable to secure that possibility and UNISWA has not yet decided whether 0-level entriance 
will be acceptable in the field of education in the future. 

There is currently is a pool of eligible students who pass university entrance requirements 
but are not placed, due to lack of space at UNISWA. The B.Ed. Primary might assist in 
this regard. Acceptance of 0-level graduates would also eliminate the problem of the financial 



responsibilities fuced by older students with families. Again, the need for such action has not 
been determined due to the lack of planning. Student intake, implications for pay, and 
placement of potentiul. graduates need :o be considered. This year, twenty nine candidates 
were admitted by UNISWA to the B.Ed. Primary program. However, due to financial 
constraints, the inability of the MOE to release many from their current job positions 
(typically 9-10 ure released per annum), and the inability of applicants to repay GOS loans, 
the faculty estimates an intake of only 9 or 10, These students will make up the graduating 
class of 1994. 

In 1987, a grant from the Kellogg Foundation was obtained through a proposal by the 
project's Chief-of-party. The objective of having Kellogg monies available was to assist 
mature students who had families and financial responsibilities to enter the B.Ed. program. 
As described above, since the Faculty of Education is the only faculty which requires 
experie,nce prior to entry, the financial constraints for mature students are many. The only 
solution to this problem of experienced teachers entering into academia and losing salaries 
has been the Kellogg monies. Students interviewed by the team stated that they would not 
have been able to leave their jobs and continue with their education if it had not been for 
the a~~ailability of these funds. 

Studerus are screened by a Kellogg committee made up of MOE officials, the Dean of the 
Fac~ltj! of Education, TTC principals, and the MOE principle accountant, who review 
app1ic;ations and interview candidates, The Kellogg grant will end in 1994 when it is 
estimaied that slightly over 80 student years will have been supported through Kellogg 
monies. A renewal of the grant is strongly desired and direly needed and the MOE has plans 
to request such an extension. If no monies become available, mature students wishing to 
participate in the B.Ed program will remain without salary, except for the first year of study, 
which can be funded by the GOS. The Kellogg monies have been the reason that many 
candidates have applied to the program. This year, fifty-five potential students applied for the 
scholarship following an MOE advertisement. Only four scholarships will be awarded. 
Renewal of the Kellogg grant should be ensured or other grants should be sought. 

Although the B.Ed Primary is producing graduates, its purpose is nebulous and its 
managczment and coordination with the TTCs and the MOE are not clearly defined. There 
is no system of tracking B.Ed. graduates, their placement or mobility, their success or failure. 
This is a similar problem to that identified with TTC graduates. In addition, the implications 
of the future 9 year basic education program (should it be implemented) for the need for 
B.Ed graduates should be analyzed. 

Accorcli.ng to the MOE Department of Planning, no system is in place to record the graduates 
and their placements into GOS schools. Although some 'lTC and B,Ed graduates have been 
placed in secondary schools, numbers are not systematically recorded. Mapping of such 
movement does not occur. Placement of future R.Ed. Primary graduates does not seem to pose 
any immediate problem as long as the rate of graduates increases slowly enough for the MOE 
to both ensure pay and placement either at Tl'Cs, as teachers (currently only at secondary 
schools at level 17), or as primary school administrators (if the Ministry of Labor approves 
pay for such positions). Management and coordination of this process remain ad hoc. Future 
strategies urgently need to be devised. 



Recommendations 

Monitoring of intake and output should be systematic, including the coordination 
and cooperation of the TSC and potential institutions for graduate placement e.g., 
TTCs, NCC, REOs, MOE, In-service. 

Coordination is needed with SNAT 0-level preparation course officials to identify 
possible candidates for part-time aild B.Ed. programs. 

The MOE should secure the renewal of Kellogg funds and direct these funds to 
headmasters and inspectors. 

A concentrated effod should be made to modify the mature entrance scheme to 
attract headmasters and inspectors. 

The MOE and UNISWA should follow-up the possibility of direct 0-level entrance 
into year one and PTD graduate and mature entrance into the second or third year 
of the B.Ed. This would entail thu, restructuring of the teaching practice 
requhernent for entry. 

The MOE and the Ministry of Labor should plan for additional level 17 positions 
based on planned placements and cany through with the creation of a headmaster 
primary position. 

Curriculum 

Them seems to be little question as to the desire for the continuation of the B.Ed. Primarily 
by UNISWA staff and administration, the MOE, and the TTC staff and students. What is in 
question, however, is its purpose and curriculum content. The target student body has become 
somewhat unclear since TTC lecturers are now nearly all degreed and few administrators have 
enrolled. The staff is considering whether the purpose of the B.Ed. is to train primary school 
teachers or to train primary school teacher educators/administrators. Both require specific 
curricula. The possibility for 'ITCs to administer such courses and for UNISWA to offer 
graduate courses has not been planned. 

The TSC suggests that the purpose of the B.W. should be to train headmasters and inspectors. 
Areas such as educational administration, supervision, TOT, instructional leadership or primary 
teaching, for example, have not been introduced as area specializations. The program has 
concentrated on subject specialization which includes only one course on educational 
adminis nation. 

The new curriculum just proposed at the university reduces subject specialization time in the 
four concentrations in order to increase the number of overall primary education curriculum 
methods courses. The fourth year does allow for subject research projects and some 
specialization in one of the four content areas. This suggests that curriculum revisions are 
ongoing and undergoing changes based on a perceived need for changes in B.Ed. objectives. 
Such adjustments also suggest that UNISWA envisions a course structured to address the 
needs of primary school teachers, rather than teacher educators and administrators, which is 



a modification of initial project objectives. I-Iow this new curriculum will affect the TTC 
curriculum is unknown since the TI'C stuff have not yet had an opportunity to fully discuss 
the new proposal and its implications. No coordination has been made between the MOE, the 
Ministry of Labor, and UNISWA concerning the proposed headmaster position in primary 
schools, and implications for B.Ed. course objectives. 

Since only four staff positions exist, the Faculty of Education staff teaches education courses 
and some subject areas called "content courses". However, the major part of the content 
courses are taught in faculties other than the Faculty of Education. For example, B.Ed. 
students specializing in math are required to take the same math courses as those students 
who belong to the Faculty of Math. This has caused significant problems since the level of 
math knowledge of education and mathematics students is quite different in many cases. 
Many B.Ed students fail content courses which puts a strain on the relationships between 
faculties and lengthens the time it takes students to graduate. This has presented many 
problems for students and staff both financially and pedagogically. Due to UNISWA's 
inability to increase staff positions, this practice will continue. It is hoped, however, that the 
new changes in curriculum will allow students a greater amount of time to study at the 
Faculty of Education, rather than in other faculties. 

Recommendations 

Now that TTC lecturing positions have been filled, the purpose of the B.Ed. 
Primary at UNISWA must be clearly defined. If it is to continue, it must not 
compete with TTCs but either be equal to (thereby making TTC "campuses" of the 
faculty) or different from TTC courses (i.e., offering graduate courses or training 
administrators). Such clarity would include naming the targeted students for the 
program and the targeted job positions for its graduates. The TSC, NCC, and MOE 
should be involved in this process. 

B.Ed Primary course content objectives are unclear. Objectives should be reviewed 
and revised to clarify the course's purpose so that curriculum can be modified 
accordingly. Other areas of specialization, such as educational administration, TOT, 
instructional leadership, curriculum development, etc., should be considered as 
originally intented. 

Education courses taught outside the Faculty of Education should be carefully 
monitored and coordinated with other faculties. 

As a result of this project, four full-time UNISWA staff positions in primary education have 
been authorized. The four lecturers are all M.Ed, Ohio graduates with different areas of 
specialization. They continue to be involved in their own staff development process and two 
of this group will be leaving for further studies in the US in September, 1990, 

There is presently no plan in place for positions to be filled during the current staff's absence 
(i.e., Fulbright, or other planned international or national replacements). One replacement has 



been found from the international community, however. No long-term staffing plan is 
currently underway. UNISWA sees no immediate justification for an increase in personnel at 
this time. 

Although current numbers may satisfy immediate needs for the limited number of students, 
it is anticipated that additional positions will be necessary if the program is to proceed in 
the future with iecomrnended curriculum changes. 

Recommendations 

Low numbers of staff curtail teaching possibilities within the department, 
particularly when lecturers leave for studies abroad. A staffing plan should be 
developed and possibilities for adding UNISWA positions should be considered if 
the program is to allow for the absence of Faculty staff due to further training 
abroad. 

Resource Utiliz~tion 

The equipment purchases from the project were considerable for the B.Ed. Program. The 
Faculty of Education houses a research center which was equipped with a complete ERIC 
microfiche system, a/v equipment, a language lab, computers, and a number of journal 
subscriptions. Equipment sign-outs registered over 900 separate user times of ERIC and 
computers during the past six months. The 1991 annual research publication will include 
works completed on ERIC this year. 

One reason the equipment has been used to date is that the librarian was trained by the 
project. However, she may be taking on other responsibilities, therefore, the sustainability 
of the equipment utilization is tenuous. TO date, no structured training is available to 
UNISWA staff. In addition, no serious effort to extend the use of the ERIC system to other 
institutions or to scholars in the Southern Africa region has been attempted. The ERIC 
system could serve as an important resource for the faculty, UNISWA and Swaziland itself. 
Further uses of the ERIC system need to be developed to justify its extensive costs. 

Since UNISWA classes were not in session during the course of the evaluation, the team 
made no observations of audio-visual equipment in use. The equipment is stored in an A/V 
room for staff use. The eight-cubicle language lab provided by the project has not been 
assigned a permanent location and therefore remains unused. This is a great loss to the 
faculty and to UNISWA in general, since the lab could serve other faculties .which are 
engaged in language instruction. The computer in the dean's office also remains unused. 
No immediate plans to remedy these problems of equipment use have beer1 developed. 

Recommendations 

A concentrated effort should be made to utilize more fully the equipment provided 
by the project, especially ERIC arid the language lab, by the faculty, by other 
UNISWA Faculties, by the MOE, and by other educational institutions in Southern 
Africa. 



111. IN-SERVICE PROGRAMS 

INTRODUCTION 

According to research conducted by the World Bank, the most important variables impacting 
student achievement in developing cduntries are instructional materials and teacher quality, 
Of these two, the most important, or the prerequisite, is instructional materials. Teacher 
training in the use of these materials is also mandatoryefor their effectiveness. 

This evaluation has concluded that Swaziland has made significant progress toward inssuring 
that an adequate supply of learning materials and teaching aids are available to both students 
and teachers. In addition, the majority of the primary teaching force has at least the 
minimum skills necessary to make effective use of these resources. The NCC and the TIDCs 
ensure the quality and relevance of these materials. 'Such gains are critical and significant and 
put Swaziland on an important threshold of educational advancement. Among other things, 
it means that Swaziland is in a position to make sufficient gains in student achievement by 
upgrading the quality of its primary teaching force. 

However, these gains are fragile and tcnuous. They will not be sustained unless they have 
systemic and strategic reinforcement. Data from this research points to three interrelated 
organizational issues that are of principle importance to the ability of the system to sustain 
the present outcomes. The first issue is maintaining teachers' morale and enthusiasm for and 
commitment to new skills and knowledge that is engendered during the actual participation in 
in-service workshops. The second is the ability of personnel in administrative positions to 
provide ongoing support and supervision to local teachers and effective management of the 
system. The third is that the present transportation system is an impediment to: a) the 
effective delivery of in-service training, supervision, and follow-up; and b) the widespread and 
timely distribution of learning materials and teaching aids. 

Scope of Work and Or~anization of In-Service Section 

This section of the report evaluates the impact of the in-service component of the STTP. 
The research design was developed specifically to address the following issues: a) the 
impact of the in-service training on primary teachers; b) the effectiveness of the delivery 
system used to carry out that training; c) the use and availability of teaching materials and 
instructional aids as a result of project interventions; d) the impact of the Teacher Innovation 
and Distribution Centers (TIDCs), including the use of Peace Corps Volunteers at the Centers 
and; e) the visible improvements in the quality of the teaching force as a result of in-service 
or pre-service project inputs. 

The team was also asked to make recornmendations on three related issues concerning ongoing 
planning in the area of primary in-service teacher education. These issues are: a) the 
optimum level of in-service training a primary teacher in Swaziland should receive; b) the 
need and appropriateaess of certification for in-service training and; c) the use of Peace 
Corps Volunteers (PCVs) as teacher trainers. These issues are discussed briefly. This section 
also discusses the roles of Regional Education Offices, national curriculum materials, and 



nvironmental conditions (i-e., crowding, tlvailability of desks and chairs, and other classroom 
conditions). 

Description of the In-Service Com~onent 

The in-service component of the S'ITP was designed as a delivery system which uses a 
"multiplier effect". The basic principle is to provide in-depth training to a cadre of personnel 
who can, in turn, provide training for their colleagues at,a local level. The principle strength 
of this apprcach is that large numbers of participants can be reached quickly and at relatively 
low cost. The specifics of the delivery system vary in each of the four geographic regions, 

In conjunction with the in-service staff, each of the four Regional Offices chose 10 District 
In-Service Education Specialists (DIES) from the ranks of inspectors, teacher leaders, and 
headmasters. These individuals, in turn, chose 20 target schools from which 10 of the hest 
and most qualified teachers were identified. These reachers became Local In-Service Teachers 
(LITs). The team of DIEs and LITs attended eight workshops per year. 'Avo of the 
workshops were one-week residential workshops, while the remaining six were one-day 
follow-ups. Each series of workshops, which included one residential and three follow-ups, 
was devoted to one subject area (i.e., math and science, language arts, social studies, or 
practical arts). By the end of the second year training cycle, all four major curriculum areas 
were covered. 

At the end of the first two year training cycle, the project instituted "open day" training 
sessions for LITs who wished to continue in the in-service program. Open days are held 
once a month at the TIDCs. LITs from any of the three cycles can attend these half day 
training sessions conducted by Teacher Leaders and the in-service unit (ISU). They can also 
pick up supplies and materials for target and sister schools. 

Prior to the beginning of a training cycle, each target school was paired with a sister school 
and each DIE was paired with two LITs. After each residential training, the DIES and LITs 
held a one day training session at both the target and sister schools. Half-day training 
sessions were held at target and sister schools after DIES and LITS completed each of the 
one day follow-up workshops. The training sessions at the target and sister schools were 
known as "spin-off workshops". This system enabled the project to reach 160 schools per two 
year cycle. By the end of the project, the third cycle of training was well under way and 
virtually all primary schools in Swaziland had been reached. 

The training of DIEs and LlTs was conducted by the ISU with assistance from TTC and 
UNISWA lecturers, and staff members of the NCC. In addition to content training in 
specified subject areas, DIEs and LITs were provided training in conducting workshops and 
in teaching methodologies. Subject matter content and many of the teaching methodologies 
were drawn directly from the latest NCC materials. 

The principle goal of the in-service training program was to improve teachers' understanding 
of curriculum materials, as well as their ability to make and use appropriate teaching and 
learning aids. During each workshop, participants were instructed in the development of a 
variety of teaching aids appropriate to the content being studied. At the end of every 



workshop, LITs were given the supplies nnd materiuls needed to provide both trlrget and sister 
schools with u set of rdds. 

The in-service component of the project also included the upgrading of the four Teacher 
Innovation and Distribution Centers (TIDCs). TIDCs an: regional centers that support in- 
service activities and are distribution centers for learning materials and instructional aids. 
Teacher Leaders administer TIDC activities. They we also responsible to the NCC for pilot 
testing new or updated curricl~lum materials. 

The project purchased a variety of supplies and equipment for the TIDCs, helped establish 
small TIDC libraries, and provided training to the Teacher Leaders, Each TIDC has a Peace 
Corps Volunteer who is to assist the Teacher Leader in a variety of capacities including 
developing teaching aids, cataloguing library and other resource materials, and keeping the 
TIDC open while the Teacher Leader is occupied with gther responsibilities in the schools. 

Finally, the in-service component of the project called for the development and distribution 
of Teaching Aids Production (TAP) kits. These kits, however, consisted of the tools and 
supplies needed for the construction of a variety of teaching aids,as well as classroom repair 
and maintenance. TAP kits were introduced late in the project, 

The In-Service Unit consists of 8 full time staff. Throughout the life of the project, the unit 
was under the administrative jurisdiction of William Pitcher College (WPC) and headed by 
an acting director. Prior to the completion of this evaluation, the unit was made an 
autonomous department of the MOE. 

Methodology 

Data obtained relating to the in-service component were gathered using: structured, open- 
ended interviews; classroom observations of teacher performance using a prepared checklist; 
interactive analysis (the conclusions presented were negotiated among the team members and 
enumerators and then recycled to a subsample of respondents for their confirmation, 
corrections and/or elaboration); and project documents. 

Project documents provided information related to the degree to which project outputs had 
been achieved and listed obstacles and successes encountered during the implementation 
process. The compilation of interviews produced a variety of data: teachers' opinions of 
in-service successes and failures; strengths and weaknesses of project outputs; and descriptive, 
historical, and contextual information. The teaching practice checklist confumed the existence 
or absence of predetermined, specified behaviors. Classroom observations also served to 
gather impressions, identify areas of focus that would later be addressed during interviews, 
and to better understand the context in which the project was implemented. 

Data gathered measure three dimensions of impact: 1) the effect of training efforts on the 
performance and attitudes of the primary teaching force; 2) the system's ability to improve 
the quality and availability of teaching materials and instructional aids; and 3) the system's 
ability to sustain achieved positive impacts. 



In thc ubsence of any pre-project dutu concerning teacher pcrfomunce or the use rind 
development of instructional uids in the classroom, judgements made on performance and 
instructional materials were based on three areas of observation. The first was the extent to 
which the intended skills and behaviors promoted during in-service activities were present 
among the recipient teachers. The second was the extent to which teachers, headmasters, and 
other personnel attributed certain positive results and/or failures to the in-service program, 
The third was the survey team's perceptions of visible impacts which were collectively 
discussed and verified durinil; the entire data gathering process. 

The first week was spent reading project documents and interviewing individuals who had 
been most intimately involved in the delivery of the in-service training program. These 
included the contractor's Chief-of-party, the acting director of the ISU, regional inspectors 
who had served as DIES during the project, and Teacher Leaders at the TIDCs. While 
information concerning overall project operations was also gathered, the primary focus of 
these interviews was to determine what project participants envisioned as intended in-service 
outputs which should be apparent in classrooms of in-service recipients, 

Initial interviews laid the foundation for the development of the teacher practice checklist. 
The checklist included items specifically mentioned by the trainers, as well as a number of 
items which represented second-order and unexpected gains, A set of interviews for teachers 
and headmasters was also developed which focused oii: 1) elicited expression of what in- 
service recipients felt they had gained as a result of in-service training; and 2) elicited 
assessment of the strengths and weaknesses of the program. In addition, descriptive and 
evaluative information about other project outputs was solicited including the use of TIDCs, 
TAP kits, relationships with regional offices, etc. 

The team (including two enumerators) spent two weeks visiting primary schools in order to 
conduct interviews and observations. Four team members (two groups of two) spent five 
days visiting identified schools in each of Swaziland's four regions. During this 10 day 
period, 47 schools were visited and 70 classroom observations conducted. Over 90 individual 
interviews and over a dozen group interviews were held. When this process was completed, 
the team developed a list of general recommendations which was then verified by a sub- 
population of inspectors, headmasters, LITs, and other participants. 



TABLE I 
NO. OF PARTICIPAIYfTS BY REGION AND CATEGORY 

Region 

Category Shiselweni Manzini Hhohho Lubombo Total 

LITs * 3 4 3 4 14 

PTDs " 5 3 6 0 14 

Others "* 20 9 2 11 42 

Totals 28 16 11 15 70 

'Local In-Service Teachers 

''Primary Teaching Diploma Holders 

"'Participating teachers who are neither LITs nor PTDs 

24 



TABLE I1 
NO. OF PARTICIPANTS B'I' TRAINING CYCLE AND REGION 

Trriining Cycle 

Region First Second Third Total 

S hiselweni 8 12 8 28 

Manzini 4 6 6 16 

Hhohho 3 4 4 11 

Lubombo 5 6 4 15 

Total 20 

TABLE 111 
NO. OF PARTICIPANTS BY SUBJECT AND GRADE 

Subject 

Grade Maths Science Soc.Studies Lang. Arts P. Arts Total - 
1st 0 0 0 8 1 9 

2nd 4 1 0 7 2 14 

3rd 2 2 0 5 0 9 

4rd 3 2 1 4 0 10 

5th 0 3 3 1 0 7 

6th 4 2 0 3 0 9 

7th 4 1 3 4 0 12 

Total 17 11 7 32 3 70 

25 



TABLE IV 

NO, OF STUDENTS IN CLASSROOMS 
NO. YEARS TEACHING EXPERlENCE 

NO. STUDENTS Mean S td,Dev. Min. 

37.00 13.67 4 

Max. 

72 

NO. YEAR 
TEACHING EXP. 8.67 

There were some limitations to the gathering of data. First, due to time constraints, neither 
the interview instrument nor the observation checklist could be field-tested. Second, some 
instability in information obtained may have occumd due to interviewers' personal 
interpretations. Third, although an effort was made to seek distribution by geographic region 
and by urban and rural location, there were difficulties locating some of the remote schools. 
Also, during the second week of the survey team's work, many schools were holding exams, 
making accessibility and the need to maximize the number of individuals at a single sight 
significant factors in the selection process. During the five week period ihat the evaluation 
was conducted, over 200 individuals were interviewed and nearly 10% of Swaziland primary 
schools were visited. 

IN-SERVICE TRAINING: THE MULTIPLIER EFFECT AS A DELIVERY SYSTEM 

The I m ~ a c t  of In-service Training 

In all but 5 of the 47 schools visited, it is possible to say that the STTP has had a positive 
impact on the primary school teaching force of Swaziland. This conclusion was reached on 
the basis of data from both interviews and classroom observations. In most cases, individuals 
report that the in-service training was of p a t  benefit to them as teachers and, in turn, to the 
students they teach. They attributed the following benefits to their involvement in in-service 
spin-off workshops: 

improvement in their ability to make and use a wide variety of teaching aids (e.g., 
maps, posters, charts, clocks, science demonstrations, maths aids, etc.); 

improvement i~ their understanding of the concepts in the NCC curriculum; 

improvement in their understanding and use of teach~ng methodologies (e.g., how 
to begin a lesson, how to organize a lesson, how to present concepts so that 
students understand them, how to use groups, etc.); 



improvement in their professionul attitudcu, i,o,, wer urn roawukcnning thoir intcmst 
In teaching, muking thorn feel positive through tcuching uyuin, helping thctn 
understand the teuchindoarning process, holping them undcrstuncl how to better use 
the currlsi~lum they lcarncd at the TTCY; 

improvement in developing and using rclcvunt cxumples; 

improvement in mlationuhips between teachers by providing them with the 
opportunity to share with md learn from other teachers in the following ways: 

-- they are no longer afraid others,, will find them 
incompetent if they ask for help; 

-- they realize that their colleagues have expertise from 
which they can benefit; and 

-- established new networks within the teaching profession. 

increased confidence and self-assurance that has helped overcome their feelings of 
incompetence and their feelings that others view them as incompetent; and 

changes in their relationships with students and their attitude toward their 
responsibilities as teachers in the following ways: 

-- they are concerned with the achievement of all children; and 

-- they more often will ascribe student failure to the system 
(i.e., class size, availability of teaching materials or their 
own inability to reach the student) then to the failure of 
the child. 

Classroom observations confmed that: 

teachers are using teaching aids: 

-- they are available and on display in the classrooms; and 

-- appropriate aids are used during lessons. 

teachers are using a variety of appropriate teaching methodologies (i.e., small 
groups, science demonstrations, etc.); 

teachers' lessons are structured and presented in such a way as to allow for 
sufficient time on task; and 



tcrlchcrs sccm less likcly to punish childrcn for wrong unvwors if thcy fecl thc 
child is trying (this observation was ba~cd on the Swuzi cnumcrutoru' cc~rnparisan 
with thcir own primury school cducntion), 

To a lesser cxtent, but still cvidcnt: 

childrenu' work is on displuy; 

teaching uids ure drawn from the locul community and cnvironmcnt; 

teuchers use iippropriute questioning techni~;rres; 

useful feedback is given; 

teachers use relevant examples for clarification and relate the lessons to real life 
situations; and 

teachers monitor student progress. 

On a number of occasions, this information was shared for the purpose of verifying findings 
and conclusions. Participants asked how the team knew that these results could be attributed 
to the STTP, as opposed to either the NCC materials or the training teachers had received at 
the TTC. The survey team concluded that the project impacts could not be separated from the 
fact that teachers had and were making use of NCC materials. The two programs, 
intentionally or unintentionally, have worked hand-in-hand and have therefore reinforced each 
other. However, this was an opinion reached by the survey team, not one presented by the 
teachers and headmasters being interviewed. Both teachers and headmasters specifically 
attributed the benefits to the workshops, Even when asked if these skills and technique? could 
be attributed to their P C  training programs, teachers insisted that the project had "revived" 
what they had learned in their certification programs, The following anecdotes will serve to 
illustrate this point. 

One female teacher was praising the spin-off workshops for the help 
trainers had provided in teaching her how to use teaching aids. She had 
a Zyear certificate from a 'ITC, and had been %aching for three years. 
When asked if she had not learned about teaching aids in college she 
replied, "Oh yes, I learned about them at college, but now I understand 
them." 

Teachers often credited the workshops for providing skills and insight 
that facilitated student learning. One male science tzacher with 12 yews 
of experience had received his certification as a teacher through a 
previous UNESCO in-service program. He was enthusiastic about how 
the spin-off workshops had helped him be able to develop and use 
examples that were relevant to his students' lives. He was also 
enthusiastic about how this in turn helped his students to learn. When 
encouraged to give an example of this, he told of how for years he had 



taught ubout "modes of transportation" by discussing airplunes ancl 
trains, "Can you imagine," he suid, "I, myself, have ncvcr cven seen a 
train or un airplane." He went on to cxpluin and enact how he now 
tells his students that when they go into the woods and shoot u buck 
and then build u sling from tree limbs and rope to carry it buck to their 
village, they are using a mode of transportation. "Can you imugine how 
that opened my own eyes?" he remarked, 

Additiond findings based on both observations and interviews which are relevant to a number 
of the conclusions and recommendations are listed below. 

Although there is evidence, of the use of teaching and learning aids and t9achers' 
convictions about how these aids have improved students' ability to learn, the team 
was left with a strong impression that teachers' grasp of many of the methodologies 
(e.g., small groups, science demonstrations, etc.) is superficial. Teachers may not 
be able to make effective use of new methodologies. 

Teachers' understanding of both the concepts and the subject content is sometimes 
poor and this, in turn, is affecting not only their ability to make full use of their 
new skills, but also their use of NCC materials. 

Positive outcomes are more often visible in lower grades than in upper grades when 
content is more difficult. 

Teachers almost never teach to higher order learning objectives. This seems related 
to the level of the teachers' academic preparation. 

Students are not frequently encouraged to ask questions. 

The degree to which the above impacts from in-service training are present is contingent on 
a number of interrelated variables. They are, in order of their importance: 

1. the cycle in which the teacher was trained, i.e., the amount of time which had 
elapsed since the teacher last attended a spin-off workshop with other teachers (This 
was verified by observation sheet items related to the use of teaching aids [see 
appendix two]); 

2. the support and understanding of the headmaster; 

3. the remoteness of the school; 

4. the amount of financial support available to the school; 

5. whether the school was a target school or a sister school; and 

6. the capabilities of the LIT (i.e., the attitude, skills and knowledge). 



P011,,., ving :. some illustrations of how these factors interact. 

In most cases, schools from the first cycle show diminished impuct on the 
observation items when compared to both second and third cycle schools, and 
teachers reported that they have "slipped away from" or "lost" some of their gains. 

Many cases, third cycle teachers were rated higher on observation items. 

The schools which showed the most impact within a cycle alw~ys had supportive 
headmasters. 

Impact was always more evident in target schools than in sister schools. Most 
sister schools reported that they had received little or no benefits from the open 
day being held at the TIDCs for first arid second cycle LITs. 

The remoteness of a school and its a.ccess to financial resources seemed to be 
positively related. 

The impact was severely diminished or almost non-e~istent in first and second 
cycle schools if the headmaster had not continued hisher support and commitment 
to the project after the training cycle: had ended. 

In one case, a very remote school from the second training cycle had a headmaster who was 
very supportive of the program and reimbursed his LlT for travel to the TIDCs. He also 
encouraged her to continue to provide training to the other teachers. However, LITS with 
supportive headmasters but with few or no means of providing the supplies and materials 
needed for teaching aids were discouraged, They expressed concern about their ability to 
continue to make use of their training. 

One second cycle school, where little impact was observed, was in very good condition. 
There was evidence of an abundance of supplies (e.g., paper, crayons). However, thL :ad- 
master, who was also the LIT, was not supportive of the program and had done little or 
nothing to share the training he had received with the teachers at his school. Another second 
cycle school where little impact was observed also rated negatively on these same variables. 

Another, a very remote school, was observed where both the school and the teachers had been 
without water for a number of weeks. The teachers were bitter about this condition. They 
had participated in the second cycle and had a very supportive headmaster. The positive 
impact of the in-service program was still evident in observations and the teachers' verbal 
assessments despite the physical drawbacks. 

Four other factors affecting the continued impact of the program are: 

1. The lack of transportation to and &om workshops and TDCs is negatively affecting 
both the quality of the initial outcomes and the sustainability of the outcomes. For 
example: LITs reported that if they relied on public transportation, they often 
arrived late at follow-up workshops andfor were forced to leave early; Mrculty 



with transportation was the reason most often cited for target schools' failures to 
fully involve their sister schools in spin-off workshops; supportive headmasters who 
had the resources reimbursed teachers for travel to TIDCs, however, non-supportive 
headmastms expected teachers to pay for their own transportation; in remote areas 
where the schools had no external source of support, even if the headmaster was 
supportive, both transportation and the money needed for supplies and materials 
created critical problems. 

2. While there are notable exceptions, the majority of headmasters did not continue 
their support of the project after the training cycle was completed, This was 
primarily due to their lack of commitment to the project. 

3. Both DIES and LITs report that the lack of input from DIES, especially in the third 
cycle, negatively affected the quality of training. 

4, In approximately one third of the 47 schools visited, a number of environmental 
conditions that were not conducive to learning, especially in the lower grades, were 
evident. For example, large numbers of students (45 or more) would be forced to 
sit on the floor or share a chair, a desk, and learning materials with another 
student. Headmasters reported that had this evaluation been conducted earlier in 
the school year, even more unfavorable conditions would have been observed. 

THE EFFECTIVENESS OF THE DIE AND LIT DELIVERY SYSTEM 

The effectiveness of the system as a means for the delivery of an in-service project is evident 
from the impacts reported above. In the opinion of Regional Education Officers (REOs) and 
teachers who participated in the spin-off workshops, the system is sustainable. The major 
proof of the systems' sustainability is that the third cycle workshops are being carried out on 
schedule and with observable impact after the termination of technical assistance. The 
continuation of the third cycle is mainly due to the efforts of LITs and the ISU. DIES seem 
to have little or no impact on the effectiveness of the delivery system during the third cycle 
(the degree to which this is true varies slightly from region to region). 

The lack of involvement in third cycle training efforts was something that DIES themselves 
identified as a concern. They gave two reasons for this. First, upon termination of the 
project's technical assistance, they no longer had access to transportation. Second, the 
coordination and communication between regional offices and the ISU had been inadequate 
to allow for the necessary planning needed to take part in spin-offs. 

Historically, the school inspectorate system has focused on the enforcement of rules pad 
regulations. Interviews with primary school inspectors who have served as DIES reveal that 
they had made a major shift, at least in attitude, away from this approach. In their own 
words, they now think of themselves as "helpers" rather than "policemen". This change in 
attitude and perception is a significant step toward an educational system whose basic concern 
is supporting and nurturing the innovations and improvement it is seeking to promote. 



While DIES were proud of this new image, they repeatedly expressed the opinion that they 
had neither the academic background nor the professional skills needed to car~y out these 
new roles and responsibilities. A corresponding change in the perception that teachers and 
headmasters have of the inspectorate has not yet occurred. Headmasters, because of their 
level of academic training and lack of management and administrative skills, are one of the 
weakest links in the primary education system. The benefits of an enthusiastic and well- 
trained teaching force are severely diminished if those responsible for their support and 
guidance, and the management of the system in which they work, are not capable of carrying 
out those rcsponsibilities. 

DIEs tended to be very positive about the project's in-service training initiatives. They had 
enjoyed their roles as DIEs and felt very strongly their participation in workshops has had a 
positive effect on their relationship with teachers. They identified one of the benefits of the 
in-service program as helping them better understand teachers and their problems. While this 
change in their perceptions is a very important one, classroom teachers had not yet perceived 
this change in either the roles or the attitudes of illspectors who were DIEs. 

The scope of the role and responsibilities of DIES is difficult to determine. It appears that 
much of their time is spent attending to short-term or immediate needs (i.e., crisis 
management). According to data gathered while visiting schools, inspectors do not make 
regular visits to most primary schools. 

The system as it now stands, even without the use of DIES, has a number of strengths which 
should be preserved. It also has some limitations whic?l call for modification. 

Strengths: 

This delivery system is both an effective and inexpensive way to reach a large 
number of teachers. 

Teachers report that it is important to have a direct connection to the in-service 
program (i.e., a colleague they can consult, someone responsible for coordination 
of training, teaching aids, and other supplies and materials). 

The use of a local teacher in the delivery process has contributed to teachers' 
willingness to seek help from each other and to the breakdown of fears of asking 
for assistance or information. 

The slippage in the transfer of learning, while present, is not severe enough to 
prevent a significant positive impact. 

LITs tend to be dedicated and willing to participate fully in the in-service program. 

The delivery system develops leadership and is good training for future 
headmasters, inspectors, and in-service staff. 



The delivery system provides both the LIT and other teachers with a sense of pride 
in their profession and makes them feel that they are appreciated, 

LITs have direct, immediate, and relevant information about needs, interests, and 
concerns of the teachers they serve. 

Limitations: 

Target schools benefit more than sister schools. 

LITs do not feel that they are in a position to provide much needed follow-up 
supervision because: 

-- they lack confidence in themselves as supervisors; and 

-- they do not feel they have the authority to carry out this kind 
of responsibility. 

LITs are often not able to provide the depth of information that teachers need (i.e., 
they can't go beyond the information presented in the workshops). 

If the headmaster does not support the LIT, it is difficult for the LIT to carry out 
her/his responsibilities properly. 

The observation checklists reveal that LITs scored consistently higher on items related to the 
use of teaching aids, new curriculum, and new methodologies. It is interesting to note that 
although third cycle LITs and other participants scored higher on these items, teaching 
experience might influence scores on items regarded as secondary gains (i.e., communication 
skills and classroom management. Cycle two teachers averaged 9.1 years of experience, 
cycle three 7.5, and cycle one 7.8. Cycle two teachers scored highest on these items [see 
appendix two]). Other findings related to the effectiveness of the delivery system include: 

The quality of the LIT made a difference in the effectiveness of the spin-off 
workshop: 

-- if they were not fully committed to the project; and 

-- if their knowledge of certain subject areas was weak and/or they 
were not confident about their ability to teach a particular 
subject area. 

Most headmasters did not make good LITs since: 

-- they tended to be the least academically qualified; and 

-- they had reservations about and did not fully support the 
philosophy behind the program; and/or they did not fully 



understand the program; and/or they had not been sufficiently 
involved and therefore did not display any commitment to the 
program. 

A number of teachers felt that the workshops did not fully meet their needs 
because: 

-- workshops did not deal specifically address the grade that they 
taught; and 

-- workshops were too general and did not address the specific 
needs in which they needed help. 

A few of the teachers questioned the quality and preparation of the resource people 
who delivered both follow-up and spin-off workshops. 

Conclusions 

While the project has made a significant impact, this impact is fragile ald tenuous 
at this point in the development of the Swaziland educational system. There are 
a number of interventions which must occur if the impact of the project is to be 
maintained tiised as a building block for other educational innovations. 

The multiplier approach, as a delivery system for in-service training, has been 
effective. With proper support, this approach is sustainable. However, the weak- 
nesses in the system are of sufficient magnitude to warrant consideration of a 
number of modifications for future in-service initiatives. 

In general, rile primary teaching force in Swaziland is performing at the peak of 
its ability. That is to say, teachers are using the methodological skills, teaching 
materials, and instructional aids available to them at the optimal level of their 
academic training. 

Headmasters are the weakest link in the system in terms of the academic and 
professional preparation for the responsibilities of supporting in-service and other 
initiatives. 

The project did not significantly impact the MOE's capacity to effectively supervise 
and provide support to in-service teachers. Primary school inspectors, specifically 
those who sewed as DIES, have, for the most part, developed a positive attitude 
about their roles as supervisors. However, a number of obstacles, including 
problems with transportation, skills training, and their definitions of roles and 
responsibilities are preventing them from serving in effective resource and support 
roles. 



Recommendations 

In-service mining, based on teachers' needs, should be strengthened and expanded 
so that every teacher receives a specified number of in-service days during each 
school term. 

The use of local teachers in the delivery system should be expanded to include: 

-- a LIT at every school to coordinate training activities and the 
use of teaching aids and other learning supplies and materials; 
and 

-- the use of other teachers with special skills and knowledge (e.g., 
PTD holders). 

A long range plan for the development of a master teacher position to build on the 
position held by LITs should be considered. 

The In-Service Unit should develop a series of TOT workshops, based on adult and 
experiential education models, for the ongoing development of LITs, DIEs, Teacher 
Leaders, and other resource people used in the delivery of in-service training. 

There should be a system of follow-up supervision that reinforces the learning 
process and provides support and advice when teachers are having difficulties. 
LITs, DIEs, headmasters, and in-service staff should all be involved in this effort. 

The individuals used to provide supervision and follow-up should be given training 
and the necessary time and authority to supply these services. 

A study of the responsibilities, staffing, and resources of regional office staff 
should be conducted in order to determine what roles they should and can play in 
in-service training. Appropriate training and human resources to enable them to 
carry out those roles and responsibilities should then be provided. 

A systematic effort to gain the support and understanding of all headmasters for 
new and continuing in-service initiatives should be made. While headmasters 
should not be used to any large extent in the direct delivery of in-service training, 
they should be given roles and responsibilities to foster a sense of ownership and 
ensure their ongoing commitment. 

THE USE AND AVAILABILITY OF TEACHING MATERIALS 
AND INSTRUCTIONAL AIDS 

In all but a few of the schools visited, teaching materials and instructional aids were available 
and effectively used. Examples of teaching aids on classrooms walls were observed 



consistently. Less consistent, but still present, wrls the use of instructional aids during the 
lessons observed, 

Children had NCC workbooks cmd sufficient paper rind pencils to do their work. In the 
majority of cases, children had their own materiuls and did not have to share books and 
materials with other children (however, as stated enrlier, headmasters reported that their 
numbers were drastically reduced by the end of the year and that different conditions 
concerning overcrowding and sufficient supplies itnd materials would have been apparent 
earlier in the school year). Chalkboards, except in remote school, were in good condition. 
Most teachers observed had excellent chalkboard skills. 

A number of headmasters reported that, while LITs had been able to supply both their own 
schools and their sister schools with teaching aids during the training process, knowledge 
about how to construct aids was often not transferred to other teachers. In some cases, the 
supplies and materials needed to make these aids were no longer available. Target schools 
tended to have more aids than sister schools. Some materials and teaching aids that should 
have been distributed to schools were found unused at the TIDCs. Some supplies and 
materials were only available to a limited number of teachers, specifically LITs andfor their 
target schools. In one very remote third cycle school, teachers were observed making use of 
a variety of aids that had been constructed from "odds and ends" available from the 
environment; a positive outcome. However, they had no paper on which to construct maps 
or other illustrations. 

While all the variables discussed in the previous section need to be considered in order to 
fully explain the use and availability of materials, the most significant variables affecting 
materials usage and distribution were: a) the inadequacy of the transportation and distribution 
system; b) the remoteness of the school; and c) the training cycle in which the school 
participated. 

Following is a compilation of observations made: 

All third cycle schools were utilizing teaching aids. 

Usage of teaching aids was evident in both second and first cycle schools but at 
a diminished level. 

Most, but not al!, urban schools had supplies. The extent to which teachers were 
making use of these supplies was affected more by the cycle in which they were 
trained than by the availability of supplies. 

First cycle schools, especially those in rural areas, had few supplies and these were 
old and worn. 

NCC Materials 

The development of national curriculum materials was not a part of this project, and an 
evaluation of the use and distribution of these materials was not included in the scope of 



work. However, the In-Service Unit hud utilized the NCC muterials us tr basis for their 
training programs, and teacher and headmaster concerns about the materiuls ~urfaccd in 
interviews so often that somc of the findings we discussccl below. 

All schools now have and are making use of the new NCC materials. However, teuchcrs 
and headmasters report a number of problems und concerns. All but s few urban schools 
report that they had difficulty obtaining the books in a timely manner, 

Many headmasters said they had difficulty collecting school hes from parents at 
the beginning of the school yew If they waited until the school fees were paid 
to buy the books, they often did not receive books until late irn the school year, 

Lack of the materials was also a concern. Many headmasters rep0rt.d that books 
were either not available, or not available in sufficient quantity. Some headmasters 
were given pick-up dates by the regional' offices that were well after the beginning 
of the school year. 

17ransportadon caused many problems for schools not located near bus routes, One 
headmaster reported that he hired a pickup truck to deliver the books to his school 
due to lack of public transportation. On the way home it rained and many of the 
books i, .;re damaged. 

There were reports from several regions that headmasters were not being allowed 
to use the 4 year rer.:al system as a basis for the payment of materials. 

Teachers also reported a number of concerns over the content and organization of the 
curriculum. In their opinion: 

Some books cover too much material and teachers do not have enough time for 
review. This becomes an even greater problem when the books do not arrive until 
the school year is well underway. 

The concepts in the books in some cases are too difficult for the age level. This 
was attributed to: 

-- whether or not books had been designed by Swazis; andor 

-- the books were designed for urban children and were not applicable 
to rural children (for example, ma1 children, who have perhaps not 
used a pencil, are expected to write their names on the .first day of 
school). 

If teachers present concepts to a child who had not been introduced to the 
necessary concepts the previous year (because NCC materials were unavailable at 
that time), it is difficult to achieve the course objectives in the time allocated. 



In some cascs, the concepts to be covcrecl tue not well distributed throughout the 
grtldes, There may be too much matcriul to cover in the loww gsfidcs rlnd too 
little in the upper grades. 

In some cases, student workbooks are not c:'bnstructed to last for the entire four 
year rental scheme. 

The concerns listed above were reported by teachers and hedmnsters. There is another 
dimension that should be considered when evaluating such remarks. As mentioned above, 
the survey team concluded that teachers are teaching at the maximum level that their 
academic preparation will support. However, some teachers ure struggling to keep up with 
the NCC materials. Many of their comments may bc colored by the fact t h ~ t  the materiais 
art: not ot~ly a chdlenge to their students, but a challenge to themselves as well. 

Teachers use materials in a very structured manner and follow NCC guidelines 
without deviation. They seem to feel that they are expected or requimd by the 
system to adhere exclusively ta the lesson plans and curriculum content provided. 
Little evidence of creative teaching was observed due to the strict adherence to 

the curriculum materials. 

Teachers' own understanding of the concepts and content being taught may be too 
weak and they may have neither the confidence nor the knowledge to use the 
material creatively. 

Teachers in rural areas have few resources with which they can supplement NCC 
materials because of: 1) the lack of transportation; 2) the limited operating hours 
of the TIDCs; and 3) the lack of the teacher's awareness of the existence and 
purpose of the TIDCs. 

In subsequent interviews with NCC staff, a number of issues concerriing communication, 
involvement and cooperation were raised as having plagued the relationship between in-service 
and the NCC. These misunderstandings have prevented the type of mutually beneficial 
relationship that could and should exist between the two programs. In some cases it may be 
resulting in the duplication of services between training initiatives carried out by the In- 
Service Units and infusion workshops offrt~d by NCC staff. 

TAP Kits 

Of the 47 schools visited, only 6 schools were making effective use of TAP kits. The rest 
were tnaking minimal or no use of the kits, The reasons given for failure to use the kits 
were: 

regulations require teachers to replace bmken or stolen items; 

some schools do not offer training; 

the training teachers receive is not sufficient; 



there is a Inck of sccurc storrlgc spucc on school propcrty (heudmusters often lccep 
thc TAP kit in their homo milking use of tlic kit inconvenient for thc tcuching 
staff); 

most primnry teuchers urc femulcs rind hwc no knowledge of curpcntry; 

many teachers suy they do not havc materiuls such ns lumber, nails, etc., to make 
cffcctive use of the kits; 

in ull cases where the TAP kit is bcing used effectively, someone ut the school had 
some knowledge of carpentry. 

Then were a number of idministmtive delays in the development and distribution of the TAP 
kits over which the project had no control, As u .result, the kits were not delivered to the 
schools until ulmost the end of the project. This would explain some of the problems related 
to the lack of orientation and training. 

Conclusions 

Swaziland, as a result of this project and previous projects, has made great strides 
in developing and supplying relevant teaching mit?n,rials to most of their schools. 
However, there are a number of problems related to the distribution and 
maintenance of these materials which must be solved if the gains are to be 
sustained and hbve a long term impact on student achievement. 

While the TAP Kits are benefiting a few schools, additional training and support 
will have to be made available if they are to have any impact on the system as a 
whole. 

Recommendations 

* An in-depth and systematic review of the NCC materials that seeks input not only 
from pilot schools, but from a wide variety of schools, headmasters and teachers 
who make use of the materials, should be developed. 

The strategy for gathering teachers' input concerning NCC materials should be one 
that provides teachers an opportunity to fully discuss their concerns and opinions 
(some teachers feel questionnaires are not effective). 

To ensure that the NCC curriculum remains an integral part of in-service !,raking, 
communication and cooperation between departments should be strengthened. 

If cost is not prohibitive, the quality of the construction of the student workbooks 
should be improved. 



A system for timely distribution which includcs dclivcry of un ndcclui~tc supply of 
materials should be developed and supported by tho MOE. 

The system of puyrnent for the "renting" of books for u pcriod of four yeurs should 
be studied and improved, 

If the system is to benefit from the uvailubility of TAP kits, the following ureus 
should be co~~sidered: 

-- in-service training that incorporates "hands on" experience to 
make specific teaching aids; 

-- training that prcpms local teachers and headmasters to use TAP 
kits for repair and maintenance; and ,, 

-- the policy rnaking teachers financially responsible for lost or 
damaged tools should be revised. 

TlDCs AND THE USE OF PCVs 

TIDCs 

The equipment at the TIDCs is in good condition and is being used. Teacher Leaders seem 
committed to their roles. They are active and interested in what they are doing. The 
equipment includes, but is not limited to: PC computers with a variety of software; a printer 
and other supp'lies; four drawer filing cabinets; a dry press laminator; storage cupboards; 
equipment and supplies for preparing meals; sewing machines; books; films; and a variety of 
teaching aids. 

TIDCs are used for follow-up workshops and, in some cases, for spin-off workshops. 
However, only a few teachers, mostly LITs and some teachers from schools close to the 
TlDCs, are getting any measurable benefit from the TIDCs. Only one TDC has operating 
hours outside the normal 8:00-17:00, Monday through Friday schedule. This makes it very 
difficult for teachers who do not have private transportation or live near by to use Tl[DCs 
effectively. Equipment is therefore not being fully utilized. 

A number of the teachers interviewed either did not know that the TDCs exisred or reported 
that they were unable to reach them during their normal operating hours. Some teachers and 
headmasters complained about having to travel to the TIDC assigned to their negion even 
though an alternate TIDC was much closer to their school. 

There are some problems concerning the job descriptions of the Teacher Leaders. This is 
related to how their roles and responsibilities are shared with the REO, the NCC, and In- 
service. Some Teacher Leaders feel that they cannot adequately respond to all the demands 
that are made on them by all the individuals and institutions to whom they must answer. 



Both the In-survicc Director rlnd the NCC Ilircctor bclicvc tl111t the tcltcticr Icritlcrs rlrc 
mcmbcrs of thcir sttrl'f und under thcir dircct ~uj~crvision. 

PCVs are cffcctively scrvirlg n numbcr of importrlnt Functions at thc TII)Cs, 'I'hcir prcscncc 
allows the 'lbucher Leader to supcrvisc spin-off workshops and the piloting of NCC tnntcrials 
without closing dawn the TIDCs, Depcnding on their skills, which vary from pcrson to 
person, PCVs iue also providing truining in the dcvelopmcnt rind use of teaching aids, and in 
categorizing and organizing the resource mutcririls avnilnble at the 'I'IDCs, 

PCVs report some conccrn about the orientation they receive and thc clarity of their job 
descriptions. They feel that their skills could be more fully utilized by the TIDCs, There 
is also a lack of clarity about who is responsible for their supervision and the devclopmcnt 
of their job descriptions. 

Conclusions 

While TIDCs have not had a substantiril impact on the system to date, they have 
a great deal of potential, and will be critical to the ability of the system to 
tnaintain the project gains. 

PCVs are playing an important role at the TIDCs and their continued presence is 
needed. 

Recommendations 

The roles and responsibilities of Teacher Leaders should be studied to determine 
if TIDCs need two full-time staff positions: one to coordinate NCC pilot projects; 
and another to help local schools and teachers with teaching aids and learning 
materials. 

The MOE should clarify how the roles and responsibilities s f  Teacher Leaders are 
to be prioritized e.g., who has primary responsibility for their supervision? how 
should conflicts in their roles and responsibilities be resolved? 

TIDCs should have the full-time use of at least one vehicle. 

Consideration should be given to either the development of mobile TlDCs (a 
procedure whereby Teacher Leaders travel to alternate distribution centers three or 
four days a month) and to providing additional TIDCs which are accessible to the 
Mbabane area and to remote area schools. 

Consideration should be given to allowing p.articipating teachers to attend TIDCs 
and Open Day workshops at the regional office nearest them. 



Efforts should be undcrtukon by REOv to insurc that all teuchcrs ure uwurc of thc 
services thut Toacl~er Loaders u,t locul TIDCs providc. REOs vhould ulvo 
encourage headm~ters to support tcuchcrs' usc of TIDCv. 

The use of PCVs at TIDCs should be continued o.nd the possibility dl' using PCVv 
to vupplemcnt tho ISU should be c:xploxd. The job description of thc PCV should 
be developed with input from the Teacher Lcuder, thc NCC, and the ISU. 

QUALITY OF PRIMARY TEACHER DIITLOMA (PTD) HOL1)ERS 

While 30 to 35 PTD holders were targeted as potential intervieweer;, only 14 were observed 
and an additional 5 interviewed. Tliere wc:re two reasons for this: 1) information about 
the teaching locations of PTD holders was often incorrect; ard 2) during the second week 
of observation, many schools were in the mitIdle of exams and some classroom observations 
were not made. 

The quality of PTD I-qlder performance was compared, in many clues, to teachers of 5 to 
10 years experience. Therefore, even if additional observations had been made, comparisons 
of teaching performance would have been difficult to make. Nonetheless, of the 14 observed, 
demonstrated skills were favorably in~pressive. Observations revealed. that their grasp of most 
subject aread is greater than that of their col.leagues who do not hold the 3-year diploma. 
Interviews revealed the following, 

The first groups of students felt that their program was substantially impaired 
because of the lack of organization and the constant change in lecturers. However, 
they were still very supportive of the program. 

They reported that they had little chance to make use of their area specialization, 
but would welcome the opportunity to help other teachers in their field of 
specialization. 

They were divided on whether third year ?TC students should be required to study 
an area specialization or a more ge.neralized curriculum. 

Many of them felt they were prepared to teach secondary school and expressed 
dissatisfaction with their placement in primary schools. 

A number of accounts reveal that many of the PTD holders were, in fact, either 
teaching r n  secondary schools in Swaziland or had been recruited to teach primary 
schools in South Africa. 

Conclusion 

On the basis of limited observation, ithere is reason to believe that PTD holders are 
better prelpared academically than their colleagues, and that if they stay in the 



primary teaching force, they will cventuully make u ~ignificur~t impuct on thc 
quality of teaching und tho uchievcment of students due to their gmsg on ureus of 
specialization, 

ISSUES RELATED TG IN-SERVICE 

Further Academic U~grnding 

Many teachers are struggling with their responsibilities, just barely able to keep ahead of 
their students and the NCC materials. In some cases, they make only limited use of the 
methodologies and concepts presented in those materials: Many of the concerns voiced were 
either about workshops not addressing specific grades and subject areas, about the NCC 
materials, or about not getting needed help from Inspectors. This may be related to the fact 
that teachers recognize their limitations and are eager to advance. If the present gains in the 
availability and use of instructional materials and teaching aids can be maintained, the system 
can reap significant benefits in student achievement through investment in the upgrading of 
teacher academic qualifications. 

The best approach to improving teachers' academic qualifications (i.e., upgrading academic 
qualificaitons of existing teachers or improving pre-service training and/or admission 
standards) can only be determined by an analysis of the cost effectiveness of alternative 
approaches. One of the principle determinants, however, is the relationship between the 
stability of the present teaching force and the system's ability to absorb new, more highly 
trained and/or qualified teachers. 

Recommendations 

The MOE should initiate further studies to determine the composition of the 
primary teaching force in Swaziland over the next 10 to 15 years, 

On the basis of that study, generauiberal arts education should be strengthened 
and/or expanded for teachers and other professional personnel currently in the 
primary school system. The program should utilize a variety of methods such as 
distance education/comspondence courses, part-time diplomas, a mature entry 
scheme. This recommendation distinguishes between teacher education and 
training; and a liberal arts education geared toward the enhancement of overall 
academic and intellectual development. 

The lack of transportation had a negative impact at all levels of the in-service component of 
this project. The lack of public transportation impaired local schools' participation. An 
insufficient number of vehicles, and/or their inefficient use, hindered staff at both the regional 
offices md the in-service units. These same problems continue to negatively affect the 
sustainability of the project impacts of the in-service program. 



Transpor!ntion proved to be a problem in all phuses of the projcct from the initial truining 
of DIEs and LITs to follow-up and spin-off workshops. DIEs gave tritnsportntion as the 
primary reason they were unable to participate in third cycle training und/or provide needed 
follow-up services. LlTs and other tctichers reported problems with transportation as the 
primary reason they fuiled to carry out and/or attend spin-off workshops. Neudmastcrs 
reported the difficulty with public trnspomtion un4or the money needed to reimburse LITs 
for transportation us the main reason they did not support continued spin-offs and visits to the 
TLDCs. 

According to officials, regional offices may have between 4 and 5 vehicles. One of the these 
vehicles is designated as the emergency vehicle which means that it is kept in reserve so that 
it is always available should the RE0 or other staff be called to the ministry. A second 
vehicle is used almost exclusively by the building inspector. A third vehicle is used by other 
services, such as health services, within the regional office. Often, one vehicle is out of 
service, therefore one vehicle is left for the remaining members of the insyectorate. 

Recommendations 

The MOE should initiate a study to determine its transportation capacity and the 
most cost-effective means of meeting thc transportation needs of its i.n-service 
programs. 

The MOE should designate a specified number of vehicles to be used exclusively 
for in-service activities and follow-up activities for DIES and LITs. 

The MOE should develop an administrative and management system for the use of 
these vehicles that facilitates flexibility as well as efficiency. 

A reimbwsement system for individuals willing and able to use private 
transportation should be developed. 

The use of low cost vehicles such as motorcycles and mobilettes that can be 
assigned to both MOE personnel and local school staff should be investigated. 

Certification for In-Service l'kaining 

It is perhaps not necessary for in-service participants to receive credit that would count toward 
academic certification for in-service training. While this issue was. brought up by MOE 
personnel, it did not seem to be important to teachers. A major obstacle to such a scheme 
is that it is difficult to maintain quality control over individual achievement in in-service 
training activities. 

Strongly recommended, however, is the recognition of in-service training in the form of 
certificates and other public records (e.g., personnel files). This recognition should be given 
to both participants and service providers such as LITs, DIEs, and lecturers who are 
responsible for the delivery of in-service workshops. Furthermore, this recognition should 



be used as part of the criteria that determines promotions, salary increases, and udmisvion to 
academic programs via the mature entry scheme. 



IV. THE MANAGEMENT OF TEACHER EDUCATION 

INTRODUCTION 

The STTP's most itcpressive contributions were its innovations in the area of coordination 
and cooperation of educators from the mny  institutions under the MOE. These efforts were 
undertaken by the Inspectorate for Teacher Education ilnd Curriculum Development (ITECD). 
Educators stated repeatedly that participation of educators and careful, prompt decision making 
by the Inspectorate were keys to the positive impact on management. Since the termination 
of technical assistance, however, the transition within the MOE to effectively manage teacher 
training has not been smooth. One of the keys to the project's success, effective management 
from the leadership within the Inspectorate, is faltering. Since the Inspectorate has 
jurisdiction over all teacher training institutions, little can be done by educators in those 
institutions if they are not fully supported by the 'ITECD. The .ack of ITECD support, 
collaboration, coordination, and management of educators in teacher training institutions is 
seriously weakening the abiliiy of the MOE to sustain project gains. 

THE OFFICE OF THE CHIEF INSPECTOR TEACHER TRAININCICURRICULUM 
DEVELOPMENT 

The Chief Inspector of Tcacher Education md Curriculum Development is directly responsible 
for the coordination and management of all aspects of pre-service and in-service programs as 
well as curriculum development for primary and secondary schools. The sustainability of 
project outputs largely depends upon the leadership and management skills of the Chief 
Inspector. 

The project contractor set up and used an extraordinary management and coordination scheme 
which was one major reason for the project's success. The team was able to identify four 
major areas of impacts. They are: 1) the coordination efforts which took place at joint 
administrative staff meetings; 2) the development and institutionalization of the annual work 
plan; 3) the delivery of annual teacher education conferences; and 4) the use of an MOE 
master calendar. 

Since the termination of technical assistance, the office of Chief Inspector has not been able 
to meet its many responsibilities. The four major areas of impact listed above are being 
neither monitored nor developed further effectively. This lack of leadership seriously 
jeopardizes sustainability in these areas. The team cannot sufficiently stress how urgently 
management is needed if the many positive impacts, including the design of this Inspectorate, 
are to be sustained. 

The office of the Chief Inspector is the hub for the successful coordination of 
teacher education and therefore vital to impact sustainability. The Chief Inspector 
should be made accountable for the implemention of all coordination efforts 



between the TSC, MOE Depnrtment of Planning, MOE Department of Testing, 
NCC, 'ITCs, UNISWA, WOs, TIDCs, and In-service. 

If the responsibilities of Chief Inspector cannot be successfully undertaken by one 
individual, an assistant administrator shol~ld be assigned to the office. 

If additional status to the inspector's position would help guarantee Ms/her ability 
to coordinate and collaborate with the other institutions and inspectorates, the level 
of the ITECD should be upgraded in the MOE's organizational plan. 

JOINT ADMINISTRATIVE STAFF MEE'i'INGS 

Of the myriad meetings which occur, the ones which officials from the NCC, UNISWA, 
'ITCs, ISU, and MOE have described as most important to teacher education were the joint 
administrative staff meetings which immediately followed the MOE's monthly meetings. 
Present were TI% principals, an NCC official, a UNISWA representative, an in-service 
representative and the Chief Inspector. Minutes from these meetings reveal an extraordinary 
amount of coordination and planning among all of the institutions' representatives including 
discussions concerning: the annual work plan and the master calendar; in-service workshops; 
teacher training overseas; number of anticipatzd B.Ed. graduates; curriculum revisions; the 
completion of the self-study; graduate placement; and annual teacher education conferences. 

The joint administrative staff meetings offered the needed forum for all institutions to 
collaborate, coordinate, and plan. It has been reported that these meetings have not occurred 
since the termination of the project's technical assistance. The toll on the system is apparent 
everywhere since each institution is currently operating somewhat independently of the others. 
Basic needs addressed at these meetings, such as those listed above, now go unanswered. 

Without exception, administrators (particularly NCC officials and 'ITC principals) stated that 
the most important impact of this project was the knowledge dissemination provided by the 
coordination scheme. If that scheme no longer functions appropriately, sustainability of 
effective management of teacher education is hanging in the balance. The position of Chief 
Inspector must ensure that such collaboration continues. A commitment to joint 
administrative meetings is direly needed, and anxiously awaited for, by officials at the 'ITCs, 
NCC, UNISWA, and the In-service unit. Joint administrative meetings are the responsibility 
of the lTECD. 

Recommendations 

The l[TECD should be made accountable for ensuring monthly joint administrative 
staff meetings with the NCC, 'lTCs, UNISWA, In-service, and the MOE. 

A TSC and a Planning Department official should be added to all joint planning 
efforts which affect 'ITC and B.Ed. student intake and output. 



0 The I'1'ECD should be made accountable for the resolution of common problems 
of teacher education such as the successful completion of all 'ITC self-studies, 
work with the BAI, annual conferences, student need and placement, etc, at well- 
planned monthly joint staff meetings. 

THE MASTER CALENDAR 

The. Master Calendar is another output from the project which was originally maintained by 
the project's Chief-of-party. It has since been taken over by the Director of Education. The 
purpose of the calendar is to ensure that the MOE has a coordinated plan to carry out teacher 
education activities. The calendar has been honored by all educators at each educational 
institution. Workshops, meetings, and other events have been planned around calendar 
openings. All administrators interviewed stated that the maintenance of the calendar is vital 
for the following reasons: 

1. It provides for coordination of the MOE with educational institutions, in-service 
with schools, in-service with pre-service, and the NCC with in-service. 

2. It justifies workshop commitments and other activities to headteachers and other 
officials by demonstrating MOE support. 

3. It validates in-service as an essential part of teacher education supported by the 
MOE. 

4. It provides teachers the opportunity to participate in all activities such as EEC, 
Australian, Canadian, SNAT, UNESCO, instead of having to choose among 
competing donors and time slots. 

5. It gives institutions a chance to plan the yearly events together instead of imposing 
ongoing work from one institution to another. 

6. If klly honored, the master calendar makes the MOE responsible for the process 
of teacher education and regards participation in that process as essential to its 
success. 

At this time, institutions do not have a current master calendar and there is none planned for 
the upcoming year. 'ITC principals and NCC officials feel that the master calendar is no 
longer honored by educators in all institutions, and the planning and dissemination has not 
been properly maintained. As a result, educators are tom between conflicting commitments 
and are confused as to their own allegiances and responsibilities toward calendar events. The 
master calendar also offered a long-term perspective of what the year would and woilld not 
provide so that a 3-5 year plan could be outlined for teacher education continuity and 
coherence. ISU officials and UNISWA staff report that such practices have not continued 
satisfactorily since the termination of the project's technical assistance. One lTC  principal 
attributed the failure to have an annual teacher education conference to the lack of a master 
calendar. 



Recommends tions 

The Director of Education and the ITECD should be mude accountable for the joint 
planning, coordination, and dissemination of the master calendar and mandate that 
it be honored by all educational institutions. 

THE ANNUAL WORK PLAN 

The Annual Work Plan has become a line item in the OOS annual budget and was increased 
by 16% last year with all the other line items in the budget. The 1990-1991 plan was 
developed in the Chief Inspector's office. Allocated monies are distributed through the 
principle accountant's office at the MOE. There is currently E190,000 in the teacher 
education program. Each of the institutions involved in teacher education identify financial 
need in the yearly plan to provide appropriate line item amounts to the MOE. 'fie amounts 
are then made available to the institutions upon request.' This is not insignificant, since the 
GOS not only met but increased its financial commitment to teacher education. 

Although a 1990-1991 work plan was completed, institution officials had little or no role in 
its final production. Appropriate means to withdraw the funds allocated to their institution 
remain unclear. A withdrawal request form exists which is turned into the Chief Inspector 
and the Director of Education for approval. Amounts are paid directly by the MOE 
accounting office. Access to this process, however, has become limited. This year, In- 
service has been the only institution which has drawn upon ~.llocated funds. Other 
institutions were not even awm that the annual work plan had been completed for 1990- 
1991, since their participation had not been requested. 

TTC principals, vice-principals and lecturers, NCC and ISU ofiicials, and practicing lecturers 
wish to support wholeheartedly the annual work plan, as it eliminates any confusion or 
competition for funding. Officials from each of the educadonal institutions voice their 
strongest &sire to be involved in its yearly development, identify needed modifications, and 
be supplied with the final document to facilitate financial support. Historically, planning and 
development of the annual work plan has taken place at joint staff meetings. Some 
administrators =main unsure of its current status and are dissatisfied with the managzment of 
the plan's development. The ITECD is responsible for the annual work plan. 

Recommendations 

The lTECD should be made accountable for the successful joint development and 
dissemination of each annual work plan. 

ANNUAL TEACHER EDUCATION CONFERENCES 

The project provided annual teacher education conferences which had yearly themes. These 
themes were identified and conferences planned at joint staff meetings. Typically, short term 
consultants were brought in to assist with the content and delivery. 



1990 will he the first year since the project began that no teucher educution conference has 
been planned. Administrators suggest two reasons for this: 

1, The lack of coordination of the ITeCD to hold joint staff meetings or other 
plenary sessions to ensum conference planning and successful implementation. 

2. The limited number of Swazis with the necessary experience due to lack of 
previous involvement. 

All administrators and lecturers voiced the desire for the continuatiol~ of the conference eidier 
annually, or at least, every two years. They also voiced enthusiasm for participating in the 
planning and implementation of the conference. The coordination of such efforts is the 
responsibility of the ITECD. 

Recommends tions 

The ITECD should be made accountable for ensuring the coordinated and 
cooperative planning and implementation of annual teacher education conference. 
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ATTACHMENT I 

STATEMENT OF WORK 

BACKGROUND: 

The g r a n t  agreement f o r  t h e  Teache r  T r a i n i n g  P r o j e c t  was 
s igned  on J u l y  24 ,  1983,  a u t h o r i z f n  $5,595,000 t o  be spent 
o v e r  t i v o  years. T h i s  p r o j e c t ,  U S A ~ D : ~  second b i l a t e r a l  
e f f o r t  i n  the  e d u c a t i o n  sec tor ,  was designed t o  improve and 
expand t h e  capacity of Swaziland's teacher t r a i n i n g  system t o  
gu p o r t  p r e - s e r v i c e  and in-service t r a i n i n g  f o r  primary R sc o o l  teachers.  Ohio U n i v e r s i t y  was s e l e c t e d  a s  t h e  pr ime 
c o n t r a c t o r  t o  implement t h e  p r o j e c t ,  The Oh io  University 
C h i e f - o f - P a r t y  a r r i v e d  i n  Swaziland in March, 1985. The bulk 
o f  tho technical  a s s i s t a n c e  conc luded  i n  June 1989. An 
a c t i n g  project manager and an administrative ass istant  
continued t o  manage t h e  purchase and  d i s t r i b u t i o n  of 
commodities and o t h e r  project  i n i t i a t e d  activities through 
January ~ 9 9 0 ,  

Creat ive  Associates  conduc ted  a mid- term e v a l u a t i o n  i n  March 
1987,  I n  1988 the p r o j e c t  paper and g r a n t  a k x e m e n t  were 
amended t o  extend t h e  PACD from August  31, 1989 t o  August 31, 
1991, to increase t h e  LOP by $600,600 t o  $6,''5,000, a n d  t o  
reprogram funds f o r  commodity purchases and : .pport t o  
Fundza, an i nd igenous  e d u c a t i o n  Private  Volunsary 
Organization (PVO) ,  

I I .  Description of Planned Activ i  t y :  

The purpose  of t h i s  evaluation i s  t o  assesz  t h e  impact of t h e  
Teacher Training Pro jec t  on e d u c a t i o n  i r  Pwaziland. The 
e v a l u a t i o n  s h a l l  document the q u a l i t a t i r .  a n d  q u a n t i t a t i v e  
changes i n :  1) the system for  i n ~ e r v i c e  t~achgr ,  t ra in ing ,  and 
2 )  pre-service teacher t r a i n i n g  .?at can be a t t t i b u t e d  t o  t h e  
t h e  project .  

ARTICLE I .  ' ~ i t l e  - 
Swa t i  land Teache r  T r a i n i n g  Project 
( 6 4 5 - 0 2 1 4 )  
Impact E v a l u a t i o n  

ARTICLE 11. O b j e c t i v e  

To assess the l m r a c t  of project-initiated a n d / o r  supported 
changes made t o  t h e  teacher t r a i n i n g  system on educa t ion  i n  
S w a z i  land in a quantifiable and . p a r t i c i p a t o r y  manner 



A R T I C L E  111. S c o p e  of? Wark 

The team s h a l l  d e t e r m i n e  t h o  o x t e n t  t o  w h i c h  t h o  M i n i s t r y  of 
E d u c a t i o n ,  U n i v e r s i t y  oE S w a z i l a n d ,  and t h e  t e a c h a r  t r a i n i n g  
c o l l e g e s  havo improved  t h e  q u a l i t y  of  t h e  t e a c h i n g  Eorco a n d  
t h e  t r a i n i n g  system1$ a b i l i t y  t o  p r o d u c e  mora c a p a b l e  
t e a c h e r s .  To a s  g r e a t  a n  e x t e n t  a 9  p o s s i b l e ,  i m p a c t  
i n d i c a t o r s  s h o u l d  be r e p o r t e d  i n  q u a n t i f i a b l e  t e r m s ,  

The e v a l u a t o r s  s h a l l  r e p o r t  f i n d i n g s  on two l e v e l s .  On t he  
f i r s t  l e v e l ,  t h e  e v a l u a t i o n  w i l l  d o s c r i b e  t h e  c h a n g e s  made 
o v e r  t h e  l i f e  oE p r o j e c t  t o  t h e  system f o r  t r a i n i n g  
t e a c h e r s .  T h i s  w i l l  n o t  r e q u i r e  a g r e a t  d e a l  o f  a n a l y s i s ,  
T h i s  s e c t i o n  w i l l  p r o v i d e  t h e  c o n t e x t  f o r  r e p o r t i n g  impac t  
f i n d i n g s  a n d  may i d e n t i f y  a r e a s  of n o t a b l e  i n t e r e s t ,  f o r  
example, areas w h e r e  o u t p u t s / a c t i v i t i e s  f e l l  s h o r t  of o r  
e x c e e d e d  e x p e c t a t i o n s ,  

O n  t h e  s e c o n d  l e v e l  t h e  e v a l u a t o r s  s h a l l  ~ J S C S S  t h e  impact 
on p r i m a r y  e d u c a t i o n  i n  S w a z i l a n d  of  p r o j e c t  - i n i t i a t e d  
changes  t o  t h e  t e a c h e r  t r a i n i n g  s y s t e m ,  Questi o n s / i s s u e s  t o  
be a d d r e s s e d  i n c l u d e  t h e  : 

* q u a l i t y  and e f f e c t i v e n e s s  of  i n - s e r v i c e  t r a i n i n g  
p r o v i d e d  t o  t e a c h e r s .  T h i s  s h a l l  i n c l u d e  a n  
a s s e s s m e n t  o f  t h e  d e g r e e  t o  which t h e  i n s e r v i c e  scheme 
meets the  needs o f  t e a c h e r s ,  t h e  e f f e c t i v e n e s s  of t h e  
d i s t r i c t  i n - s e r v i c e  e d u c a t i o n  s p e c i a l i s t s  (DIES) and 
t h e  l o c a l  i n - s e r v i c e  t e a c h e r s  ( L I T s )  i n  improv ing  
t eacher  p e r f o r m a n c e ,  and  t h e  demand f o r  s e r v i c e s  from 
t h e  T e a c h e r  I n n o v a t i o n  Development C e n t r e s  (TIDCs), 

* q u a l i t y  o f  t e a c h e r s  p roduced  by t h e  TTCs, The 
e v a l u a t i o n  w i l l  b e  e x p e c t e d  t o  d e t e r m i n e  w h e t h e r  
changes i n  e n t r y  r e q u i r e m e n t s ,  c h a n g e s  t o  t h e  
o r g a n i z a t i o n  and c u r r i c u l u m  oE t h e  T e a c h e r  T r a i n i n g  
C o l l e g e s ,  and t h e  l e n g t h  o f  time t e a c h e r s  a r e  t r a i n e d  
has  p r o d u c e d  v i s i b l e  improvements  i n  t h e  q u a l i t y  of 
t h e  t e a c h i n g  PETFC and  r e s u l t e d  i n  i n c r e a s e d  l e a r n i n g  
i n  t he  s c h o o l s ,  

* ef feet iveness a n d  l o n g - t e r m  v i a b i l i t y  o f  p r o j e c t  
i n t e r v e n t i o n s  on t h e  B a c h e l o r  o f  E d u c a t i o n  ( p r i m a r y )  
program a t  U N I S W A ;  E v a l u a t o r s  w i l l  s p e c i f i c a l l y  
examine  t h e  i s s u e  of  t h e  demand f o r  t h e  program ( i . e :  
t h e  s u p p l y  of s t u d e n t s )  and  the demand f o r  g r a d u a t e s  
f rom t h e  p r o g r a m ,  

* f i n a n c i a l  a n d  c o s t  i m p l i c a t i o n s  on t h e  teacher  
t r a i n i n g  s y s t e m  i n c l u d i n g  documen t ing  the  GOSts 
c o n t r i b u t i o n  t o  t h e  p r o j e c t ;  
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T h e  e v c i l u a t i o n  r e p o r t  sha l l  a l s o  i n c l u d o  s r t i n o n t  
rocommcndat lons  for t h o  r e g o l u t i a o n  of  p r o  1 lems i d u n t l f l c d ,  
a n d  on o t h e r  f u t u r e  a c t i o n s  t h a t  s h o u l d  be c o n s i d u r e d  by t h e  
MOE w i t h  regard t o  t c h c h o r  training, e s p e c i a l l y  i n s e r v i c e  
t r a i n i n g .  

E lemen t s  o f  the E v a l u a t i o n  Design 

:he e v a l u a t i o n  d e s i g n  w i l l  i n c o r p o r a t e  t h e  c o m p a r i s o n  

.Fe- and  
p o s t - p r o j e c t  p r i m a r y  e d u c a t i o n  zvstem using 

, ove rnmen t  , ~ i s s ~ r d ' ~ ~ r o j  e c t  record3,  I t e r v i c w s  w i  
s t a f f  i n  t h e  i n s t i t u t i o n s  t h a t  p a r t i c f p a t ~ , ~  i n  t h e  p r o  
a n d  a ~ t r u c t u r e d  s u r v e y  of R e ~ i o n a l  Ed tion Off i ce r s  

g c h o o l  i n s p c t o r s ,  H-&rs. ~ n n e x -  
p r o v i d e s  a n  i l l u s r  r a t i v e  summary o f  a r e a s  of  e x p e c t e d  
i m p a c t ,  some p r o b a b l e  a u a n t i f i a b l e  i m p a c t  i n d i c a t o r s ,  
potential s o u r c e s  o f  i n f o r m a t i o n .  

oE t h e  

and 

The S u r v e y  
-- 

A s t r u c t u r e d  s u r v e y  w i l l  be c o n d u c t e d  t o  h e l p  d e t e r m i n e  t h e  
p r o j e c t ' s  impac t  on t h e  q u a l i t y  of t e a c h e r s  p r o d u c e d  by t h e  
Teacher T r a i n i n g  C o l l e g e s ,  t h e  e f f e c t i v e n e s s  oE i n s e r v i c e  
t r a i n i n g ,  e s p e c i a l l y  t h e  u s e  of d i s t r i c t  i n - s e r v i c e  
e d u c a t i o n  s p e c i a l i s t s  (DIES) a n d  l o c a l  i n - s e r v i c e  t e a c h e r s  
(LITS), and t h e  demand f o r  a n d  s a t i s f a c t i o n  with t h e  
s e r v i c e s  o f  the Teacher I n n o v a t i o n  D i s t r i b u t i o n  C e n t e r s .  
The s u r v e y  w i l l  e n t a i l  t h e :  (1) d e v e l o p m e n t - a n d  t e s t i n g  of  a 
s u r v e y  i n s t r u m e n t ( s ) ,  ( 2 )  t r a i n i n g  of e n u m e r a t o r s  i n  
a d m l i ~ i s t e r i n g  t h e  i n s t r u m e n t ,  ( 3 )  a d n i n l s t r a t f o n  of  t h e  
i n s t r u m e n t  t o  R e g i o n a l  E d u c a t i o n  O f f i c e r s  a n d  s e l e c t e d  
school  i n s p e c t o r s ,  H e a d t e a c h e r s ,  a n d  t e a c h e r s  and ( 4 )  
a n a l y s i s  and i n t e r p r e t a t i o n  of d a t a .  The sample p o p u l a t i o n  
s h a l l  i n c l u d e  H e a d t e a c h e r s  a n d  t e a c h e r s  a t '  s c h o o l s  wnere 
r e c e n t l y  g r a d u a t e d  terchers a r e ' w o r k i n g  and  where DIES and 
LIT$ have been a c t i v e  i n  p r o v i d i n g  i n s e r v f c e  t r a i n i n g ,  and 
H e a d t e a c h e r s  and t e a c h e r s  a t  an e g u i v a l e n t  nun bet o f  c o n t  to1 
s c h o o l s .  The number of r e s p o n d e n t s  i s  estimated a t  300 w 

W u - 7  

P r i o r  t o  t h e  t e a m ' s  d e p a r t u r e  from t h e  U.S. the team l eader  
will c o n t a c t  Dr. Don Knox at Ohio U n i v e r s i t y ,  t h e  f o r m e r  
t h i e f  of P a r t y  of t h e  p r o j e c t ,  t o  o b t a i n  background 
i n f o r m a t i o n ,  c l a r i f y  any p o i n t s  of  confusion, a n d  i d e n t i f y  
useful r e s o u r c e s .  

Qualifications of Evaluation Team Members 

Two e v a l u a t i o n  team members are to be p r o v i d e d  u n d e r  t h i s  
c o n t r a c t :  

1. E d u c a t i o n  E v a l u a t i o n  S p e c i a l i s t  
2 .  Teacher E d u c a t i o n  Specia'ist 
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A l o c n l l y  rccruitud Tcacher E d u c a t i o n  Specialist s h a l l  
c o n l p l c t e  t h e  e v a l u a t i o n  team. S/he s h e l l  a s s i s t  p r i m a r i l y  
in t he  des ign  and mnnagcmont of t h e  s u r v e y  i n c l u d i n g  t h o  
r e c r u i t m e n t  of f o u r  r e sea rch  e n u m a r a t o r g ,  I n l  a d d i t i o n ,  t h o  
USAID S w a z i l a n d  Human Rosourcos /GeneraX Developrnont O f  Eicer , 
a n  FSN e d u c a t i o n  specialist, and  t h e  E v a l u a t i o n  O f f i c e r  
s h a l l  bo a v a i l a b l e  a s  t a s o u r c e  p e r s o n s  on a l i m i t e d  b a s i s .  

1, E d u c a t i o n a l  Program E v a l u a t i o n  S p e c i a l i s t  (Team Leador)  

The team l e a d e r  s h a l l  be r o s p o n s i b l e  for the  general  
d e s c r i p t i o n  o f  p ro j ec t  i n i t i a t e d  r e f o r m s  and a c t i v i t i e s .  
S / h e  s h a l l  a s s e s s  t h o  l o n g - t e r m  v i a b i l i t y  of  p r o j e c t  
a c t i v i t i e s .  As team l o a d e r  s/he s h a l l  be respons ib le  f o r  
e n s u r i n g  t h e  q u a l i % y  and v a l i d i t y  of the e v a l u a t i o n  design 
and s u b m i t t i n g  a final document  i n  con fo rmance  w i t h  t h e  
s p e c i f i c a t i o n s  i n  h i s  s t a t e m e n t  of  work.  A l s o ,  $/he s h a l l  
a s s e s s  t h e  p r o j e c t  component d e a l i n g  w i t h  t h e  B.Ed ( p r i m a r y )  

XSWA S / h e  s h o u l d  h a v e  a d o c t o r a l g r e e  In 
A e c i a l i z a t i o n  in t e a c h e r  e d u c a t i o n  and be 
e x p e r i e n c e d  i n  d e s i g n i n g  and c o n d u c t i n g  f i e l d  r e s e a r c h .  
T h i s  team member shou ld  be s k i l l e d  i n  c o n d u c t i n g  e v a l u a t i o n s  
o f  d e v e l o p m e n t  p r o j e c t s ,  

2 ,  T e a c h e r  E d u c a t i o n  S p e c i a l i s t  (Primary E d u c a t i o n ) :  

T h i s  team member w i l l  have  p r i m a r y  r e s p o n s i b i l i t y  f o r  
c a r r y i n g  o u t  t h e  e v a l u a t i o n  s u r v e y  t o  d e t e r m i n e  c h a n g e s  i n  
q u a l i t y  of '  i n s t r u c t i o n  a s  a r e s u l t  o f  changes i n  t h e  t e a c h e r  
t r a i n i n g  and s u p p o r t  s y s t e m ,  This  will i n c l u d e  t h e  
management o f  a team of l o c a l l y  h i r e d  e n u m e r a t o r s ,  S/he  
s h o u l d  have an advanced d e g r e e  i n  e d u c a t i o n  w i t h  s p e c i a l t y  
i n  t e a c h e r  e d u c a t i o n  and  h a v e  e x t e n s i v e  f i e l d  r e s e a r c h  
e x p e r i e n c e .  Background i n  d e v e l o p m e n t  e d u c a t i o n  i s  
d e s i r a b l e ,  

3. Loca l  Ed.ucat ion S p e c i a l i s t  

USAID/Swaziland s h a l l  recru i t  t h i s  team member under a 
separate PIO/T. The j o b  d e s c r i p t i o n  is i n c l u d e d  here f o r  
i n f o r m a t i o n a l  p u r p o s e s  o n l y ,  S/he s h a l l  be a Swazi  w i t h  
e x p e r i e n c e  t e a c h i n g  i n  Swazi  l a n d  a n d  k n o w l e d g e a b l e  o f  t h e  
h i s t o r y  and deve lopmen t  of t e a c h e r  e d u c a t i o n  and  
c e r t i f i c a t i o n  i n  t h e  c o u n t r y ,  S /he  s h a l l  a s s i s t  t h e  teacher 
education s p e c i a l i s t  i n  a s s e s s i n g  t h e  i m p a c t  of p r o j e c t  
a c t i v i t i e s  on t h e  T e a c h e r  T r a i n i n g  C o l l e g e s  and t h e  q u a l i t y  
of t h e  t e a c h i n g  f o r c e .  S / h e  s h a l l  have p r i m a r y  
r e s p o n s i b i l i t y  f o r  i d e n t i f y i n g  e n u m e r a t o r s  f o r  t h e  s u r v e y  
and w i l l  a s s i s t  i n  a l l  s t a g e s  of s u r v e y  p r e p a r a t i o n  and  
a d m i n i s t r a t i o n .  S/he s h a l l  a l s o  a c t  a s  a resource t o  o t h e r  
team members on e d u c a t i o n  i n  S l a z i l a n d ,  
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ARTICLE I V .  Reports-  

The c o n t r a c t o r  s h a l l  p r o d u c e  an  e v a l u a t i o n  r e p o r t  of t h e  
i m p a c t  of! t h e  T e a c h e r  T r a i n i n g  P r o j e c t  o n  p r i m a r y  e d u c a t i o n  
i n  Swaziland i n  a c c o r d a n c e  w i t h  t h i s  s t a t e m e n t  of work. A 
d r a f t  e v a l u a t i o n ,  I n c l u d i n g  p r e l i m i n a r y  s u r v e y  r e s u l t s ,  
s h a l l  be s u b m i t t e d  t o  USAID t h r o  
do  a r t u r e  of  the e v a l u a t i o n  
& r b ,  rhe te-1 ho- a j o i n t  b r i e f i n g  w i t h  the GOS 
a n d  USAID t o  p r e s e n t  pre l iminary  f i n d i n g s  a n d  e n s u r e  t h a t  
t h e  d r a f t  c o n t a i n s  no e r rors  o f  f a c t  o r  o m i s s i o n .  The team 
l e a d e r  w i l l  c a r r y  t h e  s u r v e y  d a t a  t o  t h e  U.S. and  h a v e  i t  
p r o c e s s e d  and  a n a l y z e d  and t h e n  i n c o r p o r a t e  the f i n d i n g s  
i n t o  a f i n a l  d r a f t  which w i l l  be m a i l e d  by DHL c o u r i e r  t o  
USAIDISwaziland. USAID w i l l  r e v i e w  t h i s  d r a f t ,  and  i 5  
n e c e s s a r y ,  p r o v i d e  a d d i t i o n a l  comments t o  t h e  C o n t r a c t o r .  
Tha C o n t r a c t o r  w i l l  u s e  t hese  commenxs i n  c o m p l e t i n g  t h e  
f i n a l  e v a l u a t i o n  r e p o r t .  The  f i n a l  r e P o r t  s h a l l  i n c l u d e  a n  
e x e c u t i v e  summary and a summary of e v o i u a t i p  f i n d i n g s ,  
c u m 5 u s i o n s  a n ~ d a t i o n s  i n  c o n r o r m a n c e  w i a  A.?.D. 

c t  Evaluat.  -. Twenty c o p i e s  oE t h e  
e v a f i a t i o n  r e p o r t  s h a l l  be mai led  t o  USAID/Swaziland 

by DHL c o u r i e r  w i t h i n  1 4  days  of t h e  c o n t r a c t o r ' s  r e c e i p t  oE 
USAID/Swazi landts  f i n a l  comments on  t h e  d r i f t  e v a l u a t i o n .  

Below i s  an i l l u s t r a t f  ve  s c h e d u l e  f o r  p l a n n i n g  p u r p o s e s  r 

~ u g u s t  6 - 1 0  - I d e n t i f y  survey e n u m e r a t o r s  ( t h i s  w i l l  bc 
done  by a l o c a l  hire team member) . 

August 9 - U.S. team members d e p a r t  U.S.. 

August  11 - U.S. team members a r r i v e  S w a z i l a n d  

Augus t  13 - 18 - O r i e n t a t i o n  and  i n t r o d u c t i o n s ,  o u t l i n e  - 
d e s c r i p t i v e  s e c t i o n  of e v a l u a t i o n ,  

' c ! ~ i ; n  m e y  i n s t r u m e m ,  r i c n d u r v e y  
s rnp e ,  - 

August  20 - 25 - P r e t e s t  and r e f i n e  s u r v e y  i n s t r u r n e n t ( s ) ,  
f i n a l i z e  sample, t r a i n  e n u m e r a t o r s  
c o n d u c t  i n t e r v i e w s  w i t h  MOE, TTC, 
a.nd UNISWA personnel. 

August  27 - 31 - A d m i n i s t e r  s u r v e y ,  c o n t i n u e  i n t e r v i e w s ,  
b e g i n  d r a f t i n g  d e s c r i p t i v e  s e c t i o n s  o f  
e v a l u a t i o n  

S e p t .  3 - 8 - C o n t i n g e  a s  i n  p r e v i o u s  week,  begin 
d r a f t i n g  f i n d i n g s  a n d  recommendat ions  
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Sept .  10 - 1 2  - DraPt p r e l i m i n a r y  findingn, complete 
d r a f t  of d e s c r i p t i v e  secti 'on,  c o l l e c t  
a l l  survey d a t a -  

Sept;, 13 - 1 4  - Present f i n d i n g s  t o  USALD, MOE and  UNISWA 

Sept ,  15 - U.S. team members d e p a r t  Swaziland 

Sept ,  1 7  - Survey resul ts  e l e c t r o n i c a l l y  t a b u l a t e d  
Oct. 6 and sorted 

Oct. 8 - 19 - F i n a l  r e p o r t  d r a f t o d  iqcorpora t ing  survey 
findings 

O c t ,  2 2  - D r a f t  DHL'd t o  Swaziland 

Oct, 29 - - USAID/S reviews repor t  and f a x e s  o r  D H L t  s 
Nov. 9 comments t o  c o n t r a c t o r  

Nov, 1 3  - 2 2  - Report put i n  f i n a l  and DHLVd t o  Swazi land 

ARTICLE V. Relationships and R e s p o n s i b i l i t i e s  

The eva lua t ion  team s h a l l  work under the  superv i s ion  of t h e  
US,41l) Human Resource/General Development Of f i ce r  and be 
a s s i s t e d  by th8  FSN Education S p e c i a l i s t ,  and by the  
Ev~Xuat i an  Officer i n  t;he USAID Program and  Project 
Devel~?menE Off ice ,  

ARTICLE VI, Terms of Performance 

Work s h a l l  commence on or a b o u t  August 8, 1990 and be 
completed by November 3 0 ,  1990. , 

ARTICLE VII. Work Days Ordered 

4 s i x  day work week i s  author ized .  

ARTICLE VXII. 

A. Duty Post: Swaziland 

B. Language: E n g l i s h  

C. L o g i s t i c a l  Support:  USASD/S w i l l  make a v a i l a b l e  a l l  
p e r t i n e n t  documents r e l a t ed  t o  t h e  Teacher Training P r o j e c t  
a s  well a s  o t h e r  pas t  USAXD p r o j e c t s  i n  the educat ion sector 
and t e c h n i c a l  r epor t s  on f i l e  a t  USAID. USAID w i l l  a l s o  
p r o v i d e  o f f i c e  space and  w i l l  a s s i s t  th5 c o n t r a c t o r  i n  
securing h o t e l  accommodation, r en t ing  ca r s  and of f  i c e  

\ I 



equipment, and s e c u r i n g  sccrerar ia l  servicos i f  requested t o  
do so, We recommend t h a t  consultants brina their own - . -  . 

computers because of the difficulty in r e n t i n g  th~em in 
Swaziland, USAID will a s s i s t  the Contractor i n  making 
pre l iminary  appo in tments  w i th  relevant GOS and projec? 
personnel.  



APPENDIX I1 
CLASSROOM OBSERVATION CHECKLIST AND DATA GATHERED 



Observation Worksheet 

datc: 

school: 

time: 

region: 

grade: 

academic subject: 

length of observation: 

teacher's pseudonym: 

observed by: 

Descriptive Information 

number of students in classroom: 

condition of classroom: (chalkboard, chairs, windows, etc.) 

Number of years experience of teacher: 

Is the teacher a LIT? 

During which cycle was the teacher trained? 

Did the teacher obtain a PTD? 



D. Classroom management skills 

1. Directions are clear? 

2. Children are able to move quickly from one learning activity to another? 

3. Number of minutes students are er~gaged in a single learning activity? 

4. Percentage of class pcriod students are engaged in primary learning activity? 

5. Teacher monitors comprehension level of students? 

6. Is the noise level appropriate to the learning activity? 

E. 'reacher's understanding of curriculum content and methods 

1. Is the lesson well organized'! 

2. Does the lesson engage students' interest? 

3. Is information presented accurately? 

Describe inaccuracies 

4. Does the teacher teach to higher order learning skills? 

Describe 

F. Personal reflections 

1. Comments on the learning environment 

2. Comments on the teacher's effect on the learning environment 

3. Comments on the students' response to the learning environment 



SCORES ON OBSERVATION ITEMS BY CATEGQRY OF PARTICIPANT 

The following observation iicms (Al through B1 and El ,  2, 4) represent the behaviors and 
skills most often cited as the dcsired outcome of the in-service training program. Ali items 
were rated on a 3 point scale, with 3 being the best possible score. Two scores are given: 
the average of all rating 1-3 per itemlper category of participants; the percentage of all 
participants scoring 3 per itemlper category. Since all items were not relevant in all 
classroom situations, some items are not scored in every classroom. 

A. TEACHING AIDS 

1. The teacher is using teaching aids (they are visible in tho classroom). 

Average % of 3s 

LITs 
FTDs 
Others 

2. The teacher uses teaching aids during the lesson being observed. 

Average % of 3s 

LITs 
PTDs 
Others 

3. Children's own work is displayed in the classroom. 

Average % of 3s 

LITs 
FTDs 
Others 

4. Children and teachers are using teaching aids drawn from the local community and environment. 

Average % of 3s 

LITs 
FTDs 
Others 

B. USE OF CURRICULUM AND OTHER RESOURCE MATERIALS 

1. Children have access to the new NCC curriculum materials (text books, work-books). 

Average % of 3s 

LITs 
PTDs 
Others 



E. TEACJ-IER'S UNDERSTANDING OF THE CUIIRICULUM CONfI'L3NT AND 
METI.IODOLOalCAL SI<ILLS 

1. The lesson is well organized and trppropriute for the majority of the clns~. 

Average % of 3s 

LlTs 
PTDs 
Others 

2. The lesson is presented in a manner that enguged students' interest. 

Average % of 3s 

LlTs 2.4 
PTDs 2.5 
Others 2.5 

4. The teacher teaches to higher order thinking skills through materials and information presented 
andlor the use of questioning skills. 

Average % of 3s 

LITs 
PTDs 
Others 

Cumulative A verages: 

Average 

LITs 
FTDs 
Others 



SCORES ON OBSDRVAI'ION ITEMS BY CYCLIl 

The followin4 observation itctns (A1 through B1 and El,  2, 4) rcprcscnt tlic bcllaviors and 
skills most otten citcd as thc outcomcs that the in-scrvicc training rograni hopcd to acllicve, 
Two scores arc givcn - the avcrage of all ratings pcr itcmtpcr cyc e and Ihc pcrccntagc of  all 
participants sconng 3, pcr itcmlper cycle. 

r 

A: TEACHINa AIDS 

1. The teacher is using tuching aids (they are available and on display in the clnssroom). 

Average % of 3s 

Cycle I 
Cycle 2 
Cycle 3 

2. The teacher uses teaching aids during the lesson being observecl. 

Average % of 3s 

Cycle 1 2.1 
Cycle 2 2.2 
Cycle 3 2.2 

3. Children's own work is displayed in the classroom. 

Average 

Cycle 1 1.3 
Cycle 2 1.8 
Cycle 3 2.0 

4. Children and teachers are using teaching aids drawn from the local community and environment. 

Average % of 3s 

Cycle 1 
Cycle 2 
Cycle 3 

B. USE OF CURRICULUM AND OTHER RESOURCE MATERIALS 

1. Children have access to the new NCC curriculum materials, i.e., text books, work-books, etc. 

Average 

Cycle 1 2.8 
Cycle 2 2.8 
Cycle 3 3 .0  



E. TEACII13RiS UN1~13RS?'ANI>IN~ OP 'rill! CURIZICULUM CONTENT AND 
METI IODOLOGICAI SKILLS 

1. 'rt~e les~on is well oryanizcd ul~d uppropriuto to tile mujority of' 1110 cleus. 

Cycle 1 2.4 
Cyclc 2 2.8 
Cycle 3 2.8 

2. The lesson is presented in u manna. thnt cngugcd students' intcrcst, 

Avcrayu % of 3s 

Cycle 1 2.6 
Cycle 2 2.4 
Cycle 3 2.7 

4. The teacher is teaching to higher order thinking skills through materials and information 
presented andlor the use of questioning skills. 

Average % of 3s 

Cycle 1 1.1 
Cycle 2 1.5 
Cycle 3 1 .G 

Cumulative Averages: 
Average % of 3s 

Cycle 1 1.9 
Cycle 2 2.2 
Cycle 3 2.3 



'rhc following obscrvation itcms ((21-7 tliroilgli Dl ,  2, 5, 6) rcprcsclit the bcliaviors and 
skills which onc would hope to find prcscnt 111 tlic classroom. They wcrc not outcorncs thc 
project had specifically addrcsscd in 11s training objcctivcu. All itclnu wcrc ratcd on a 3 point 
scalc, with 3 being the bcst ossiblc scorc. Two scorcs arc givcn - the avcragc UF all rating 
1-3 per itcmlper catcgory o participant; and, tile perccntagc of all piuticiparits scoring 3 pcr 
i tcmlpcr catcgory. 

P 

C.  USE OF COMMUNICATIONS SKILLS AND S'rUDENT CENTERED MO'I'I~IODOI,OOIES 

1 .  The teacher asks appropriate questions. 

LlTs 
PTD, 
Others 

2. Students are encouraged to ask questions. 

LITs 
PTDs 
Others 

Average 

3. The teacher answers students questions providing relevant information. 

Average % of 3s 

LITs 
PTDs 
Others 

4. The teacher relates the lesson to real life situations. 

Average % of 3s 

LITs 
PTDs 
Others 

5.  The teacher uses examples to explain the lesson. 

Average % of 3s 

LITs 
PTDs 
Others 



7. The tcucher uses u vuricty of' tcacl~ing rncthotlu (e.g, stnull groups, work books, ctc.). 

Averago % of 3~ 

LIT8 2.5 
FPDs 2.2 
Others 2.0 

8. The tccrcher gives students uppraprinte Fecdbuck (rcinf'orcctnent, correction, nun-thrcrrtcning). 

LITs 2.2 50 
PTDs 2.5 55 
Others 2.3 45 

D. CLASSR30M MANAGEMENT SKILLS 

1. Directions ore clear. 

Average % of 3s 

LITs 
ITDs 
Others 

2. Children are able to understand directions and move quickly into learning activity. 

Average % of 3s 

LITs 
PTDs 
Others 

5. The teacher monitors for student progress. 

Average % of 3s 

LITs 2.5 44 
PTDs 2.5 55 
Others 2.7 69 



LITs 
lYI'Ds 
Others 



'I'lic lbllowing obscrv;ttion itctns ((!I-7 tllro~~gl~ Dl, 2, 5, 0) rcI)rcsc~It ~ I I C  I)cI~:~viors i111tl 
skills wllicll one would I~opc io find prcscrll in  tllc classrooln, 'l'lloy wcrc not oc~tcottlcs tllc 
project Iiad spccificiilly ;rddrcsscd it1 its training ot)ajcctivcu. 'l'wo scorcu arc givctl - tl~c 
avcrilge of all rating itcln/pcr oyclc; il t~tl ,  tllc pcrccnlagc of rill participiu~ts scoring 3 per 
i tcm/pcr cycle. 

C, USE 0 1 7  COMMIJNICA'I'IONS SKILLS AN11 S'I'(/DIIN'I' CIIN'I'IiRIIII MI~I'IIOI)OI,O(~lliS. 

Cycle I 2.4 
Cycle 2 2.8 
Cycle 3 2.6 

2. Students arc: encouraged to ask questions. 

Cycle 1 1 .0 
Cycle 2 l .G 
Cycle 3 1.1 

3. The teacher answers students' questions providing relevant information. 

Average 74 of 3s 

Cycle 1 1 .G 
Cycle 2 2.8 
Cycle 3 2.2 

4. The teacher relates the lesson to real life situations. 

Average % of 3s 

Cycle 1 1.6 
Cycle 2 2.8 
Cycle 3 2.2 

5 .  The teacher uses examples to help explain the lesson. 

Average % of 3s 

Cycle 1 1.6 
Cycle 2 2.4 
Cycle 3 2.1 



6. 'I'll@ lcuchcr lrucu upproprioto lrrtiyu~rgc fijs tho grlrclo lovcl being t~rught, 

Cycle I 
Cycle 2 
Cyclo 3 

7, 'I'hc twchcr UHCU LL vuricty of  tcuching mcthodu (c,g. timull groups, workbooks, ctc.), 

Avcrnyc % of 3s 

Cycle 1 1 .S 
Cycle 2 2,2 
Cycle 3 2.3 

8. The teacher gives students npproprinte fcedb:rck (reinforcement, correction, non-threaening). 

Cycle 1 
Cycle 2 
Cycle 3 

D. CLASSROOM MANAGEMENT SKILLS. 

1. Directions are clear. 

Average % of 3s 

Cycle 1 2.7 
Cycle 2 2.8 
Cycle 3 2.6 

2. Children are able tu understand directions and move quickly into learning activities, 

Cycle 1 
Cycle 2 
Cycle '3 

Average 

5. 7 'Fie teacher monitors for student progress. 

Average % of 3s 



'Ibo clunsi':!~.~ %:;;so :cvcl in uppropritrlo to tho Ictrrniny uclivily, 

Cyclo 1 
Cyclo 2 
Cyclo 3 

Cyclo 1 
Cycle 2 
Cycle 3 



APPENDIX 111 
1990-1991 GOS ESTABLISHMENT REGISTAR FOR PRIMARY EDUCATION 



LIEAD 20 IUucnllon 

AQ'MTY 3020 l'rlmary Education 

RESPONSIBILITY CENTRE! 1111 - District Education Officer - Lubornbo 

POST CODE DESCRIIYI?ON GRADE 

District Education officer 
Inspector of Schools 
Leader Teacher 
Assistant Account~t  
Driver 
m i s t  IIA 
Junior Clerid Officer 
Telephone Operator 
Messenger 

RESPONSIBILITY CENTRE 1112 - Teaching Service Commission 

POST CODE DESCRIPTION GRADE 

EDNOSO 
EDN074 
EDN077 
ADM043 
ACC008 
ADMO53 
EDN075 
EDN078 
EDN076 
ACCOlO 
ADM065 
ADM069 
ADM070 

Secretary T.S.C. 
Secondary Teacher I (Maternity Leave) 
Secondary Teacher I (Study Leavc) 
P e r s o ~ e l  Officer 
Assistant Accountant 
Assistant Personnel Officer 
Secondary Teacher N (Maternity Leave) 
Secondary Teacher N (Study Leave) 
Primary Teacher Wm (Maternity Leave) 
Accounts Officer 
Senior Clerical Officer 
Clerical Officer 
Junior Clerical Officer 

ACTIM[TY 3020 - Primary Education 

RESPONSIBILITY CENTRE 2001 - Hhohho Government Primary Schools 

POST CODE DESCRIPTION GRADE 

TEACHER DEGREED 
Head Teacher - Higher Primary 
Deputy Head Teacher - Higher Primary 
Head Teacher - Lower Primary 
Primary Teacher 
Depuv ;lead Teacher - Lower P.iimary 
Primary Teacher I 
Primary Teacher rUm 



RFSPONSIBILITY CENTRE 2002 I-ihohho Aidcd Prirnury Schools 

POST CODE DESCRIPTION Gl'UL.DE 01.04.89 01.04.90 

EDN042 tIcnd Tcachzr - Higher Primary 15 90 90 
EDN045 Dcputy Hcod Tcnchcr - Higher Primary 14 39 39 
EDNO46 Hcad Tcilcher - Lowcr Primary 14 13 13 
EDN069 Prilnivy Tcachcr 14 32 32 
ED14048 Primary Teacher I 12 55 55 
EDN049 Primary Tcaci!cr W I I  10111 722 722 

RESPONSIBILITY CENTRE 2003 - Maria Govemcnt Primiu y Schools 

POST CODE DESCRIPTION GRADE 01.04.89 01.04.90 

EDNOS1 TEACHER DEGREED 17 9 9 ' 
EDN042 Head Teacher - Higher Primary 15 19 19 
EDIV045 Deputy Head Teacher - Higher Prihary 14 16 16 
EDN046 Head Teacher - Lower Primary 14 2 2 
EDNC69 P r i m q  Teacher 14 30 30 
EDNO48 Primary Teacher I 12 49 49 
EDN049 Primary Teachcr IUEII 10111 163 163 

RESPONSIBILITY CENTRE 2004 - Man7.ini Aided Primary Schools 

POST CODE DESCRIPTION GRADE 01.04.89 01.04.90 

TEACHER DEGREED 
Head Teacher - Higher Primary 
Deputy Head Teacher - Higher Primary 
Head Teacher - Lower Primary 
Primary Teacher 
Deputy Head Teacher - Lawer Primary 
Primary Teacher I 
Primary Teacher LInII 

RESPONSIBILITY CENTRE a 0 5  - Skelweni Government Primary Schools 

POST CODE DESCRIPTION GRADE 01.04.89 01.04.90 

TEACHER DEGREED 
Head Teacher - Higher Primary 
Deputy Head Teacher - Higher Primary 
Head Teacher - Lower Primary 
Primary Teacher 
Deputy Head Teacher - Lower Primary 
Primary Teacher I 
Primary Teacher IUIII 



RESPONSIIJILJTY CENTRE 2006 - SlJsclwcni Aidcd Primary Schools 

POST CODE DESCRIPTION GRADE 01..04.89 

EDN042 Head Teacher - Higher Primary 15 88 
EDN045 Deputy Head Teacher - I-Iighcr Primary 14 38 
EDN046 Head Tcachcr - Lowcr Primary 14 12 
EDNO69 Primary Tcachcr 14 24 
ED NO48 Primary Teacher I 12 84. 
EDN049 Primary Teachcr IVnX 10111 721 

RESPONSIBILITY CENTRE 2007 - Lubombo Government Primary Schools 

POST CODE DESCRIPTION GRADE 111.04.89 

EDN042 Head Teacher - Higher Primary 15 11 
EDN045 Deputy Head Teacher - Higher Primary 14 9 
EDN069 Primary Teach:,r 14 1 
EDN048 Primary Teacher I 12 25 
EDN049 Primary Teacher IIAI 10111 116 

RESPONSIBDLITY CENTRE 2008 - Lubombo Aidcd Primary Schools 

POST CODE DESCRIPTION G W E  01.04.89 

EDN042 Head Teacher - Higher Primary 15 67 
EDN045 Deputy Head Teacher - Higher Primary 14 38 
EDN046 Head Teacher - Lower Primary 14 9 
EDN069 Primary Teacher 14 32 
EDN048 Primary Teacher I 12 59 
EDNO49 Primary Teacher IUIII 10/11 591 



APPENDIX VI 

In tents cf tha Job &valuation Scheme, a &li fication werjhting 
factor of 12 .5"X3  agreed along with another 9 factors uscd i n  
determining the grade of a, job. QucrZificcrtions arz thcrcfore 
a ma'jor fuctor. in  determining the grads and o n t r y  requiremanta 
i n  tho PuDZic ,%rvice. 

Academic and prof~ssional  qua t i f iw t ions ,  arc i scd  i n  the foZZowing 
areas t o  deterrmno entry Isv~iZs i n  ,tho rocruitmcnl; proczsc: 

- AZZ new g m d w t e  ennbrants wiZZ antxzr the S O ~ V ~ C B  a t  Cmde 26 
unless othervise specifisd,  

- Those with Honours Dcgrea w i t 2  entzr at. notch 3 of Crczde 16. 

-'."HoZders-of  asters Dcgroes and Poet gmduata diploms wi l l  
en tzr  a t  Grade 18, 

- (Thz only excsptions t o  t h i s  are Doctors,' Dcntists and V ~ t s  
(as  detaiZod in prcrgraph 6), Pltpit Crown CounseZs, Cadczt 
Engineers and certain Tachcrs (who enter a t  Gradc 17). 

. . 

- Full-time two year MatrLc ~ i ? l o &  hoZders m y  - entgr a t  Gradc 
14. 

. . - F U Z Z - t i m ,  one year Post JoC, 31- MatTic C1~rti f icate  holders 
my enter at,Gmdo 10 or 12 . . depznding on the discCp2ina. 

- Those with '0' Level Ccrtificcrtes entgr a t  Grade 8 and Junior 
. Cert i f icates  , . ., a t ,  G r d e .  6. 

2. TEACHING PROFESSION , . ".I . . . . .' , . ..', . ,; . 9. , . . ' . ... 
AZZ teaching p o s t s i n  the RlbZic S b c c  arz q u ? ~ i f i m t i o n  baszd, . . 

Lo:, t-@t,,L<~, . - t i f ia t ion  form .the ,F jor,, single factor used t o  dster- . 
mitag 'a . job'~ntry"ls'v~t;;'".~~ch':kn kxmnganeftt ' i s  'common in'most . -.:. 
countfies i n  the Southern African R e g i ~ n  and i s  wzt i  understood by 
the Teachers; 

Toachers are rscruited as f02lows: 
. . . . . .. 

- ~ n q k ~ i f i i d  with ~<nior  Certif icates . ; - 6 

@ r i m t ~ ~ y  Lawer ~ z r t i f i w t s s  without 
.junior . . , C m t i  f i a t z .  ..11,Gmdz 10 

. . . . 



' . .  1 ,,. + I Prcimry ~H~gho;'?C~rtiPi&'tb,r ,,Or; Prim?ny, 

hwcr  Csrtif icaCe plus Diplonu or Primary 
Lower Cert i f icatz  plua J.C. - Cmdo 12 

Highar Czrti.ficcltc or Prirnaru Lowsr 
o Certificctts pZus ,9!,.Leval,~ , - C r d o  12 

Dcgraa i n  Primrrry Education ' - ~ & d c  17 
- . I . , . .  

I t  should be noted that upgradings aro i n  prograss with a ' v i m  t o  
phas2 out unqualifizd taczchors so that i n  thz  futurg no unqualified 
teachers, . . triZZ be racruited, - Y 

Quali f ied Wmry  SchooZ Tc~chers  with an uptituck and good work rocord 
my bz promoted t o  Deputy  Heads a t  Grada 14  2nd subscquantly Haads of 
Prirmry Schools a t  GPJ& 15. 

Secondary Teacher's C ~ r t i f i a t a  (STC) - Gmde 14 

H~me Economics (DipZom) - Gmda 14 

Dsg2se with CDC - Gmds 17 

',Di?grss uithout CDC , - Gmdz 26 

, Tzpchors a n  be promoted t o  Hads of Depmtmsntg, 18 and higher 
.ZeveZs .as:. f q p q q s  : : 

- Gmde 19  D & u ~ ~ ? H c z ~ ~ , * ~  r l *  Junior S~c0,ndary Sch00Z6 

-17eput y .:Head ... of Senwr. Secomlruly or: w h .  .SchpoZ 

Bead of Senior, SscondQry or High School - Gmde 22 

NURSING " r ~ h ~ ~  ' 
, 

Nursing Assistant 
. . 

Aczd&c Educption Junior &rtifiific;lte. ~ h o  period of t ra in ins  i s  t& 
years and shoutd also p s s  the earnination that  i s  conductzd by tha 
Swziknd Nurc<ng Council. 

State EnroZZed Nurse (S.EIN.) - Gmde 1 3  
. .  

This ZaveZ is bczing"$a'ha$ed out twith upgmding of t h c i r  ~ Z i f i w t i o n s .  
da&mic Education Form 111. Ths training period wzc for threo yams 
plus ona additionat yaar sat asaida for specitzl trsiz.iP.ing i n  ~Yiduifcry. 

-iZ_ 

b' 



APPENDIX IV 
GOS 1988 STATISTICS FOR PRIMARY EDUCATION 
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A N A L Y S I S  O F  TEACHER T R A I N I N G  - 1'388, 

______-------------------------------------------------------------------------- 
CC!URSE 1 YEAR 2 YEARS TOTAL ______--------------------------------------------------------------------------- 
SEGitNDARY TEACHERS DIPLOMA 93 71 164 

TECIMICAL TEACHERS C E R T I F I C A T E  

FRIHARY TEACHERS DIPLOMA 

PRIMARY TEACkfERS C E R T I F I C A T E  

HCNE ECONOMICS 

TOTAL 295 216 501 _______________-_---------------------------------------------------------------- _____________-___-_-------------------------------------------------------------- 
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TABLE 9. 

QUALIFICATION OF TEACHER 
STATUS OF TOTAL TEACHERS ........................................................................ 
TEACHER GRADUATE POST-HATRIC PRE-HATRIC DITH TRAINING UNCERTI- 

UITH TRAINING PIC PkC PLC PLU FiCATED .......................................................................................... 

UNHARIEQ HEN 259 2 14 107 116 15 4 1 
HARRIED HEN 662 5 33 169 270 122 62 1 
MHARRIED WOHEt! 938 6 36 309 354 140 G3 r 

HARRIED WOHEN 2806 14 54 536 840 755 J?'l :I 

TOTAL 4665 27 1 37 1221 1580 1032 653 15 
----------------------------------------------------------------------------------------------*------------- ------------------------------------------------------------------------------------------------------------ 

NOTES: 
1. POST HATRIC WITH TRAINING IHCLUDES TEACHER WITH SECONDARY iEACHER CERTIFICATE OR OTHER - 

POST-HATRIC 2 TO 3 YEARS COURSES. 
2.PRE-HATRIC WITH TRAINING INCLUDES TEACHERS WITH PRIHARY TEACHE~,PRIHARY HIGHER, PRItiARY LOHER 

CERTIFICATE AND A PRIHARY LOWER-UP-GRADING CERTIFICAIE. 



PCIPILS I N  PRIMARY SCHOOLS, RATIO OF PUPILS PER TEACHER, CLASSES AND SEPAiIAl'E 
TEACHING ROOMS. 

TABLE 10. 

-------------_-_----------------------------------------.------- 
GOVERNMENT GRANT-AIDED PRIVATE I'OTAL ------_---__-____---------------------------------------------- 

N(3, UF FCIPILS 29748 1197015 
NO, OF TEACHERS 910 3,521 
NcS , (:IF QCIALIFIED 
TEACHERS 909 3&12 
NO. OF PUPILS 
PER TEACHER 33 33 
NU, OF PUPILS PER 
CIUALIFIED TEACHER 33 33 

- NO, O F  CLASSES 746 3309 148 4203  
NO, O F  PUPILS 
PER CLASS 40  36 23 36 
NO, OF SEPARATE 
TEACHING RCIOMS 772 3010 99 3 8 8 1  
NO, OF PUPILS PER 
TEACHING R(:IUM 3'3 40  35 114  ___________________--_--~-------------------------------------------------------- _____-______-_-_--------------------------------------------------------_-------- 

NOTE: 
A QCIALIFIED TEACHER HAS A MINIMUM QIIALIFICATION OF PRIMARY- 
LOWER-UP-GRADING CERTIFICATES- 



- 
TABLE 11. 

AGE AT L A S T  
B IRTHDAY 
BOYS 
UNDEA 6 YRS 

6' 
7' 
8' 
9' 
10 ' 
11 ' 
12 ' 
13 ' 
14 ' 
I5 ' 
16 ' 
17 ' 
18 ' 
19 ' 
20 ' 
21 ' 

OVER 21 ' 
BOYS'TOTAL 

- AVERAGE A6E --------------- 
G I R L S  
UNDER 6 YRS 

6' 
7' 
8' 
9' 
10 ' 
11 ' 
12 ' 
13 ' 
14 ' 
15 ' 
16 ' 
17 ' 
18 ' 
19 ' 
20 ' * 

21 ' 
OVER 21 ' 
61RLS1TOTAL 
AVERAGE A 6 E  

SEX AND GRADE 1988. 

GRADE OF P U P I L  ------------"---------------------------..--------..-------------------------------------.----- 
GRADE I GRADE 11 GRADE 111 GRADE I V  GRADE V GRADE V I  GRADE V I I  TOTAL 

-----------I----------------------------"---------------------------------------------------- 

TOTAL A L L  P U P I L S  30658 26359 23827 20866 18574 17150 15461 152895 --------------------------------------------------------------------------------------------------------------- -----I-------------------------------------------------.-------------------------------------.----------------- 



---------- 
REPETITION, RESTARTERS, CONTINUATION AND DROP-OUT RATES IN  PRIHARY AND SECONDARY S;I:1'.:: :iSi MARCH, 1388. 

HUHBER OF REPEATERS It4 ALL PRIHARY SCHOOLS BY AGE, SEX AND GRADE. 

TABLE 21. 

GRADE OF PUPIL 
---------------_--_--------*--------"---------------------"---------------------------------- 

A6E AT LAST GRADE I GRADE I1 GRADE 111 GRADE I V  GRADE V GRADE V: S3DE V I I  TOTAL 
BIRTHDAY ----------------..---------------------------------------------------------------------------- 
BOYS 
UNDER 6 YRS 59 7 - - - - - 66 

6 '  445 51 - - - - - 496 
7 '  1308 328 13 - - - - 1649 
9 '  872 766 144 8 1 - - 1791 
9 '  263 692 510 73 8 1 - 1547 

10 ' 88 419 638 251 . *  56 3 - 1455 
11 ' 33 202 547 419 - 187 28 7 1423 
12 ' 12 85 305 386 305 138 39 1270 
13 ' 6 45 154 296 314 197 113 1125 
I 4  ' - 15 60 141 237 235 202 890 
I S  ' 2 9 24 71 125 190 237 658 
16 ' 3 5 I 5  40 60 70 171 364 
17 ' - 1 8 13 35 63 124 244 
18 ' - - 1 3 8 32 64 108 
19 ' - - - 1 5 7 35 4 8 
20 ' - - - - - 4 11 15 
21 ' - - - - - 1 3 4 

GVER 21 ' - - - - - - 2 2 
TOTAL REPEATERS 3091 2625 2419 1702 1341 969 1006 13153 
TOTAL I N  GRADE 15877 13739 12199 10255 9142 8122 7480 76814 
LREPEATERS 19,s 19,l 19,8 1 6 4  14,7 11,9 13,4 17,l 
--------------------------------------------------------------------------------.."----------------------------- 
GIRLS 
UNDER 6 YRS 4 4 44 

6 '  379 17 396 
7 '  972 172 18 1162 
8 '  635 549 157 17 1358 
9 '  208 454 440 98 5 1205 

10 ' 54 227 479 276 88 5 1129 
11 ' 17 100 267 329 271 57 3 1044 
12 ' 7 51 150 232 316 191 48 995 
13 ' 5 14 76 157 275 294 185 1006 
I 4  ' 4 7 27 51  164 234 260 747 
15 ' 1 8 33 76 111 220 449 
16 ' 1 3 10 26 58 122 220 
17 ' 1 3 11 25 60 100 
10 ' 1 2 1 5 30 39 
19 ' 1 1 5 7 
20 ' 1 1 2 
21 ' 1 1 

OVER 21 ' 0 
TOTAL REPEATERS 2325 1595 1626 1208 1233 982 935 9904 
TOTAL I N  GRADE 15780 12620 11 628 10611 9432 9028 7981 76080 
J REPEATERS 15,7 12,6 11,O 11,4 13,l 1019 11,7 13,O 
ALL PRIHARY REP. 5416 4220 4045 29.iU 2574 1951 1943 23059 
Z TOTAL REPEATEkS 17,7 l6,O 17,O 13,9 13,9 11,4 12,6 l S 1 l  
---------1--1----------"----.----------*----------------------------------.------------------------------------ ----.-----------------------*-------------------------------------.-------------.------------------------------ 





PRifHARr SCHOOL TEACHER' OUAl lClliTlON 19r TYPE OF PAY AND EXPERlEHCE IH EDUCAT!.OHAL PROFESSION - 1988. 

TYPE OF PAY AND EXPERIEI!CE I N  YEARS ......................................... 
PAID BY 60VT NOT PAID BY 60VT. ........................................................................................................ 

QUALIFICATIOH LESS 1 1 - 4 5 - 9 10 - 19 20, LESS 1 1 - 4 5 - 9 10 - 19 20+ TOTAL 
OF TEACHER _--------------------------------------------------------------.---------------------------------------- 

GRADUATE - 1 10 6 3 1 4 1 1 27 - 
POST HATRIC 
WITH TRAINING 7 48 19 29 17 - 1 8 6 2 137 

PTC 

PHC 

PLC 

PLU 

UNCERTIFICATED - 5 2 3 1 - 3 - - - 1 1.5 

TOTAL 127 1200 1274 1423 596 2 9 16 11 7 4605 .......................................................................................................................... __-__--------------------------------------------------------------------------------------------------------------------- 
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APPENDIX V 
KELLOGG FOUNIrATION MONIES 



NARRATIVE REPORT 

to t h c  

W. K. KELLOGC FOUNDATION 

Third Annual Rcport 

February, 1990 



IlKI'OIIT OF' PROGRESS 

'I'll i r; rVl )o r  t. c t r r iccrns  p r o g r o s s  a c h  i clvuil by khu t h i r d  y c o r  s f  t.hc Kc l 1 op2, 
Forrricln I. i o n ' s  s u p p o r t  ko Ltic Swazi  l a n d  l 'caciior Educn t i o n  Prop,ramniu wh i ctj 

btgj!i~ri o n  I.'cbruilry 26, 1987 w l 1.h a to t n l  grarrt of $540,000 awat-dcd at; L h i ~ ~  
I.imc*. T h i s  p,ranl; p rov i r l cn  f o r  c ig t lky  ( 8 0 )  y c a r s  o f  Lri l ininp:  f o r  Swazi 
c?ducaLors who o r a  t a r ~ c t c d  f o r  s o r v i c c  i n  t h c  t c a c h c r  t r a i n i n g  c o l  l c g c s  
and o t h c r  arcas i n  t h c  c d u c a t i o n a l  scctor. 

Wo c o n r i r m  ttic p r i o r i  t i cs  f o r  ttic awnr t l ing  of K c l l o g g  b u r s r r r i c s  rcmnin  
uricti;lnp,cd, o.g. : . 
1 .  T r i  o r d c r  1;o b c  c l i p , i b l c  for  n Kcl lops F o u n d a r i o n  b u r s a r y ,  t h c  i n d i v i d u i ~ l  

q ~ p l  y irip, mua t f i r s t  b c  ndmi t t c d  to t h o  L ' n i v c r s i  ty. of S w a z i l a n d .  

2. Fol l o w i n g  a d m i s s i o n ,  t h c  first p r i o r i t y  w i i l  b c  g i v c  to t.cachcr c o l  l c g c  
I p k L u r c r s  p r c s c n  t l  y i n  s c r v i c c  wi t h i n  t h c  c o l  I cgcs. 

3. Nc!x t i n  i j r i o r i  t.y are ( a )  i n s p c c t j o r s ,  (b) p r o s p c c  t i v c  kcnct1c.r ctducn tors, 
arid (c) p r i m a r y  s c h o o l  h c a d m a s t c r s .  I n  t h o  dasc of ( b )  a n d  ( c )  nbovc ,  
s h o u  1 d ci  t,hor c n  t.cgory b c  c o n s i d c r c d  for  Kcllop& Bursaries, t.hcy woul d 

t,r? s ~ i b j c c t c d  t o  a n  i n  t c r v i c w  p r o c c s s  i n  o r d c r  to d c t c r m i r l c  f i n a l  s c l  cc t i o n .  

T h i s  y c n r ,  1.tic t h i r t l  y c n c  of t h o  projr!ct;, w e  wcrc a g a i n  obovc  t.o p r o v i d e  for  
b u r s : l r i c s  o v c r  a n d  nbovc  t;hc numbcrs a n t i c i p a t c d .  

TIIC p o s i t i o n  compnrcd w i t h  t h c  o r i g i n a l  p l a n  is a s  follows: 

Numbcr o f  B u r s n r i c s  

Ycnr 1 Ycar 2 Yonr 3 Ycnr 4 Ycar 5 Ycar  6 Ycar 7 T o t a l  

Of t.hc scvct i  K c l l o g g  S c h o l a r s  s c l c c t c d  for y c a r  o n c  of t h c  programme two 
tl:~vu r:ucccss f u  I1  y comp 1.c Led t h e  programme a n d  rc-n t c r c d  t h e  Tcnch i np, S y s  L c m  
;IS Iienc.ls of n c t r o o l s  a n d  f o u r  liavc p rop , r c s scd  to t h c  f i n a l  y c a r  o f  st-udy. 

Con:; 1,aricc Ktium;l.l o 
Snriih M;)r.uku 
1l:lpp i ric:;s Lulilangn* 
I:s i nti Mkhc I;hwi~ 
M;iry C i r ~ i n d z n w *  
Amos M i ~ t t l a l c l n  
I lope* I)  l am i n i 

Progrnmmc y o o r  Ass i gnmcn t 

I V  

1". 
I V  
I v 
111 
Comp l c t c d  
Comp l o  t c d  

Nfiwanc C o l l c g c  
Ngwanc C o l l c ~ c  
Naza rcnu  C o i l c g c  
Wil l i n m  P i  t , chcr  Col lcb~.c* 
W i l l  iom Pi  t .chcr  Col Ic*p,c! 
E r i c  Rosoriburp, School  
S.O.S. P r i m a r y  Sctiool 

WWi l.titlrr*w f o r  h c a l  Lh rr?anoris l o s t  year b u t  h a s  s i n c c  bcon rcndmit;torl t .o ' t . t~o 



I r l  Ltic second ycor o f  tho p ro jcc  t o f u r t h c r  scvcn scholqrs wcrc odmi t tcd Lo 
I . l l c ?  proL:rnmmc. Thcy n l  1 hnvo a l l  dorlc woll s1.1cccssfu1 l y  moving on o prop,rilmmc 

ycwr w i  1.11 orio completing t i i n  skudics and tok ing up o post  c r : ~  IlcodmosLcr. 

The? schol n r s  arc  os f o l  lows: 

Programme Ycnr 

nr.i(ly,cnL Dlomini 

(;wc9bu Nqob i 1 c Col isi  1 c 
Amos Ndz i n i sn 
I)um i t; i 1 c 2w:lnc 
A I plicu;; M;lsuku 
R l  lcri Dlnmini 

Pll i I cmon Np.wcnyn 

Ass i pnmcn t --- 
111 Prospcc t i  vc Tenchcr Ktluco I.or 

III  11 I1 I t  

I I I I@ 
II II 

111 I 1  
I t  I I 

I 

I V Wil l iam P i  tchcr Coi lcgc 
I V Prospcc t i v c  Tcachcr Educa Lor 

Camp I c tcd Hcodmos t c r  

For tl lc L l l i  r d  ycar  o f  thc p r o j c c t  wc hovc bccn able t o  draw a f u r t hc r  scvcn 

bur::i~rir:s ou t  o f  thc funding and thc nantcs o f  thc scholars sc lectcd arc  as 
uritfcr: 

Dnnivl Mnyiscla 

Vc*ron i cn Mngomczul u 

D:lvid Moloi 
(Juc*c:ric* 1.11 Ns.i bilndc 
C'wc~ndol yrlc Simclnnc 

D I ~  i r i  i c Tcmbc 

I.urigi I o S imcl nnc 

Progrsmmc Ycar Assi gnmcn t 

I I Inspcc t o r  

111 Pronpcc t i  vc Tcachcr Educator 

IV 18 II 11 

I I I II 11 I 1  

IV I 1  I 1  I I 

I11 Inspcc t o r  

I I Prospcc t i v c  Tcachcr Educa t.or 

. Tlic? i r ~  t.t-rsvicws of' i ndiv iduols  f o r  the f ou r th  ycor o f  thc Kc1 10% pro jcc  t 

is p1nrlnc.d for  Ju ly  1990. Wc hnvc advert ised thc opportuni. t i c s  i ~ v o i  1 i ib lc  

t e l l  i s yc*;~r. i r i  I;he loca l  press and wc arb hoping t o  i d c n t i  fy a group o f  

;)r'om i s i r ~ g  scliol o rs  from omongs l; thc oppl i con  t s  . 
'I'tlr* Mi r i is t ry  o f  Education and thc Govcrnmcnt o f  Swazi land i s  most 

i.il~prccint;i vc. o f  t.hc success of t h i &  p r o j c c t  and i s  plcascd and g ra te fu l  

t.o I.hc W.K. Kc1 l o w  Foundation fbr pro"iding thc funds t o  makc t h i s  

~IC'II i c*vcbmctn t poss i b 1 c. 

M .I Nsi bnndc 

I'r i r i i -  i pn I Sccrc 1;;lry 

I .  F i r~;itic i o l Report t o  W. K. Kol 1 opz, Foundn t.ion 

I'ro j c c  t Numbcr & PD I r i i  t ia l 's :  ~ ~ C 1 5 0 0 C i i  .,,'NAD 
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APPENDIX VI 
PROJECT'S IN-SERVICE SCIiEMATIC 



FIGURE 1 

In-Service Distribution Plan 

*DIES = District In-Service Education Spec ia l i s t s  

**LIT = Local In-Service Teachers 



APPENDIX VII 
PUBLISHED UNICEF PRIMARY EDUCATION STATISTICS 
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Tabla 7.14 Eacpaneion of h-imary and Cac.ondary Eduontion 
1968-1868 

Year F ' r i m n r y  Education Gecondary ~ducot lon*  

No. o f  Enrolment N o .  o f  Enrolment 
echoole ochoole 

1968 368 62 082 31 6 248 
196l3 366 64 411 42 8 811 
1970 361 69 068 6 4 8 027 
1871 366 71 466 6 4 8 001 
1972 382 76 343 62 10 681 
1873 396 81 684 64 12 468 
1874 403 86 110 6 6 14 301 
1876 412 89 628 67 16 227 
1W76 420 82 721 67 17 3B6 
1977 43t3 86 836 70 19 368 
1878 43 8 100 700 76 20 684 
1879 440 106 607 . el 22 oel 
1880 460 112 019 82 23 188 
198 1 470 119 813 86 24 826 
1982 463 125 303 86 26 469 
1883 468 128 767 88 27 801 
1984 467 134 628 8 9 28 883 
1985 466 139 346 90 29 914 
1986 471 142 206 100 30 489 
1987 477 147 743 113 32 842 
19BB 401 162 886 126 36 278 

X Increase 134 246 . 403 6 64 
aince 196B 

.w Xncludee both Secondary and High echoole. 

6ource: African Development B a n k .  1988. C60, 1883. CSO. 
1987. 

r 



Table 7.15 Averase and Expsctod &eW of Pupil*. 1988 

Frlmary Ed~~cation Gaoond- ~duaroion- 
Clrade A v .  A g e  E ~ r p t .  Age Form Av.Age Expc.Ase 

M F n F 

1 7.4 7.3 6 1 15.6 14.8 13 
2 8.9 8 .8  7 2 16.8 16.6 14 
3 0.2 9.8 8 3 17.4 16.4 16 

4 1-6 10-9 9 4 18-2 17-4 16 

6 2.3 12.1 10 5 18.9 18.2 17 
6 3.6 12.7 11 
7 14.3 14.0 12 

* Tlls expected age i s  calculated from 4 pupi l  who 
prosreasee vithouo repetition throush the eretern. 
s tar t ins  srade 1 at 6 .  

*ol Includse bach Secondary and High achoole- 
Sorrrce : C60( 1983). 

- 



Table 7.16 Oropout Rates in the School Systm, 1988 

Ycor of Primary Sccondary(C1~100Xl Sec.(Fl=lOOZ) 
course 
1 100 36.9 100 
2 86.0 31.2 a4.5 
3 77.7 21.4 . 57.7 
C 68.1 15.7 42.4 
5 60.5 .9.3 25.2 
6 55.9 
7 50.4 

Sourcc: Calculated f r m  CSO, 19M. 

I Table 7.17 Frimarv School Tamchera bv Qualification and 60% 

69% Graduate Poat-matria F'ro-mmtric + Train- Uncert. Total. 
+ Traininu PTcV PLC:- 

Male 7 47 662 . 303 2 821 

Female 20 80 2138 1482 13 3744 

Total 27 137 280 1 1786 16 4668 

* PTC incfudea all Prima,ry teachera certificate and Primary Higher 
cersif icate, 

""PLC Fncludee a11 Primary l o w e r  certificate and Primary Lover 
upgrading certificate. 

Source: C 6 0 .  1989. 

Tablc 7.20 Pupils, Schools and Tcachers by D i s t r i c t  

D i s t r i c t  Enrolmnt No. of ~ c h b 0 1 ~  No. of  tcochers 
P r  imry Secondary Primary S c c o J ~  P r i m r y  Secodory 

Source CSO, 1988. ' 



Percent Increase in School3 since 1968 
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