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PROJECT EVALUATION SUMMARY (PES) - PART II 

13. S'llMMAR Y 

This is a report on the second interim evaluation of the Caribbean 
Education Project. The first ~as conducted in June 1981 at the end 
of the second year of the Project and the second was completed in 
Jlme 1982 at the end of the third year. The major emphasis in this 
report is therefore to evaluate project implementation slnce the last 
evaluation - that is, during the thirn year of the project. 

The Caribbean Education Development Project comprises three subprojects: 
the Primary Curriculum Subproject executed by the University of the 
West Indies (mil); the Secondary Curricultm Development Subproject 
implemented by the Caribbean Examinations Council (CXC); and the 
Primary School Construction and Rehabilitation Subproject whose 
executing agency is the Caribbean Development Bank (CDB). 

The Caribbean Education Development Project seeks to enable the 
human resources of the Caribbean to achieve their full potential 
through the improvement of the learning enVirOllment for the primary 
.and upper secondary age groups. 

The Primary Curriculum Su-oproject (hereinafter referred to a.s the 
Project) attempts to improve the lea:r.ning environment of the primary 
school age group (7-11), by means of improved curricular units, 
materials a':Jd related. teacher tr3.ining as well as to enable the 
WI to expan(~: and extend its assistance tc the territories in 
improving their educational systems. 

The Project is being actively implemented and the following outcomes 
were noted during the year following the previous evaluation: 

a) During t~e year new curricula were developed in 4 subject 
areas, for age groups 9-10 years, in 5 pilot schools per 
territory, in each of 9 territories, as a result of 2 
Regional Workshops, 18 Territorial WorkshC'ps and about 
95 Local Workshops. During the three-year period, therefore, 
new curricula have been developed in 4 subject area!:;, for 
age groups 7-8 years; 8':'9 years and 9-10 years in 5 pilot 
schools per territory, in each of 9 territories, as a result 
of 4 i{egional Workshops, 36 Territorial \~orkshops and about 
140 Local Workshops. 
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b) During the year a total of 205 headteachers and 
supervisors from 10 territories acquired additional 
skills to support the curriculum innovations as result 
of 10 territorial work~,hops which have been executed. 
Most of them had attended previous workshops organized 
under the Project. This brings the totals during the 
three-year period to about 255 headteachers and super
visors being trained through 20 workshops. 

c) No additional training took place in educational 
plann:ng although plans are b~ing formulated for 
expanded activity. The total number of people who 
have been trained remains at 18 persons from 10 
territories. 

d} There has been a continued. expansion of UWI services 
to the territories. To date approximately thirteen 
(13) members 0f the UWI School of Education Staff have 

. ' served as resource persons at Project regional and 
territorial workshops. 

Two major problems were encountered, as follows: 

a) There is still a backlog of baseline data that has not 
yet been analyzed for the p~poses of the internal evalu
ation of the Project; 

b) While efforts are being made to measure student performance 
on segments (units)of instructional materials develope~ 
under the project, there is still a need to arriv~ B.t ways 
of assessing student achievement resulting from the total 
Project activity, 

The Team, appointed to conduct the second independent evaluation of 
the Project, determined on the basis of a questionnaire mailed to 
Chief Education Officers (CEO's), that the Project was having ~trong 
or very strong impact on the five pilot schools in their respective 
territories. All CEO's scored the development of instructional 
materials as the Project component ranking first or second in terms 
of impact, the training of teachers and dissemination of materials 
as second or third, follo,"'ed by the provision of consultative help 
and training of administrators. 
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The Team made the following concluding statements on the accom
plishment of the Project. 

"In closing, the team conveys plaudits for the exceptional 
accomplishments of the Project administration, the out
standing quality uf leadership throughout the Project, 
the excellent curriculum materials produced, and the notable 
spirit of perseverance and dedication prevailing among Project 
implementers throughout the territories. The team is confident 
that US-AID will find in 1984 that the investment has produced 
significant impact far exceeding expectations held in the 
original proposal. 

The team made siro.llar comments in the concluding paragraph 
of the 1981 report. This year we began by questioning 
our findings in that report. We end by validating them 
with even more confidence than we had las.t year." (p.46) 

14. EVALUATION METHODOLOGY 

The Project Paper required the preparation of a comprehensive 
Evaluation Plan during the first year of the project. It also 
called for three formal evaluations by a panel of AID funded 
evaluators. The first evaluation would be conducted in 1981 
at the end of Project Year 2, the second at the end of Project 
Year 4 in 1983, and the terminal evaluation at the end of 
Project Year 5 in 1984. 

As reported in the previous PES, the Evaluation Plan was prepared 
in May 1980. Also, the first formal evaluation was conducted in 
June 1981 by a three-person team and, on the basis of the evalu
ation report, a PES was drafted. The team (whose composition is 
given below) recommendeQ in its report that the second formal 
evaluation be advanced one year - that is, in 1982 at the end 
of Project Year 3. This would have the advantage of permitting 
the evaluators to point out possible im~Jlelnentation problems 
early enough for correction during the remaining project life. 
The recommendation was accepted. . J 

It was felt by both OWl and USAID that this second evaluation 
wouJ.d be more thoroughly ande::q>edi tiously done by the .same team 
members on account of the familiarity which they had acquired with 
the area. Accordingly, in consultation with IeET (the International 
Council on Teacher Education), the same persons were recruited as 
follows: 
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(a) Dr. Karl Massanari, formerly Associate Director 
of the American Association of Colleges for 
Teacher Ed~cation (AACTE) and Director of the 
ERIC Clearinghouse o~ Teacher Education, Washington, 
D.C.; now Consultant to the College of Education, 
University of Florida; 

(b) Dr. Joanne Rand Whitmore (Assistant Dean for 
Teacher Education, College of Education, Kent 
State University, Kent, Ohio); 

(c) Dr. Cordell Wynn (formerly Dean, S~hool of 
Education, Alabama A and M University; now 
President of Stillman College, Tuscaloosa, 
Alabama. ) 

During its three-week assignment, from May 17 to June 12, 1982 
the team formulated its evaluative judgements on the basis of 
a comprehensive scope of activities including: 

1. conducting interviews with 20 territorial Hinistry 
of Education personnel; 

2. conducting interviews with all 10 of the Project 
Implement Officers ' (PIOs); 

3. Yisiting 31 of the 50 Project schocls; 

4. visiting all 10 of the participating territories; 

5. interviewing 33 Project School principals and 106 
teachers; 

6. interviewing 38 territorial Subject Leaders; 

7. visiting~observing y4 classes in Project schools; 

8. attending four Project Implementation Unit (PIU) 
meetings and one territorial workshop; 

9. conducting irtterv'iew's\oiith UWI faculty - - six at Mona, 
and 11 at Cave Hill; 

10. conducting interviews with the five primary Project 
staff members; 

11. interviewing two USAID officers; 
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12. eXaIDlnlng numerous Project reports submitted by 
Project st~ff, PIOs and consultants; 

13. examining available data summaries and analyses; 

14. integrating findings, sur; J.rizing observations, and 
formulating evaluative juu~ements. 

The runOtmt expended for the present evaluation exercise was aruut 
uS$16,ooo, thereby bringing the total cost of evaluation for the 
Project to about US$32,OOO. There was provision for this in the 
Project budget. 

15. E~rERNAL FACTORS 

During the course of the year there were no new changes in host 
goverrunent priorities affectillg pax:-ticipation in the Project. 

The status of Grenada remains more or less the same as reported 
in the last PES - namely, it has given no commitment to partici
pating in the Project. 

Nevertheless, additional territories opted to make use of mRterials 
produced by the Project (see Section 20). 
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16. INPUTS 

INPUTS EXPECTED DURING LOP 

1. Technical ·Assistance 

a) 52 months short-term 
consultants, costing $217,000. 

b) UWI -visits to territories, 
costing $263,769. 

c) 11 UWI AID-funded stEl.ff, 
costing $951,192. 

d) External Evaluation, 
costing $34,500. Provision 
has been made for three (3) 
external evaluations. 

2. Trnining 

a) 8 Regional Workshops, 
costing $329,600 were 
originally expected in 
Project Document. Approval 
gi ven to reduce the munber to 4. 

INTERIH EVALUATION COMMENTS 

Approximately 12 months of short
term consultancy was used during 
the year amounting to about 
$45,000. This brings the total 
employed in the Project to 16 
months of conSUltancy amounting 
to about $60,000. 

Approximately $60,000 was spent 
on visits to the territories by 
UWI staff during the year. This 
brings the total spent to date 
to approxima~ely $120,000. 

There was a decrease by one (1) 
staff illember during the latter 
part of the year due to the 
demise of the Evaluation Officer. 
The staff now stands at 10 UWI 
AID-f~mded persons, with the 11th. 
position, that of Graphic Arti-st,· 
being fiL.ed on a part-time, 
seasonal basis. Staffing costs 
during the year amounted to about 
$154,000 bringing the total spent 
to date to about $324,000. 

One additional external e-,aluation 
was conducted during the year, 
costing approximately $20,000. 
This brings the total number of 
external evaluations thus far 
conducted to two (2) costing 
approximately $32,000. 

2 Regional Workshops were held 
during the year costing approxi
mately $30,000. This brinr.s the 
total number of Regional Workshops 



16. INPUTS cont'd 

INPUTS EXPECTED DURING LOP 

a) cont'd 

b) 80 Territorial Workshops 
costing $99,640. 
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c) 48 Administrative 
vlorkshops, cost ing $240,000. 

d) 480 Local Workshops, 
costing $37,200. 

3. Travel and Replacement Cost s. 

a) Project Advisory Group, 
(FAG), costing $37,440. Nine 
(9) meetings scheduled. 

b) Replacement Staff, costing 
$513,000. Provision was made 
for ten (10) full-time Project 
Implementation Officers (PIO's) 
and 29 full-time equivalent 
sub.1 ect matter leaders. 

~) UWI travel, costing $15,000. 

INTERIM EVALUATION COMMENTS 

conducted to date to 4 costing 
about $85,000. (see Note 1 
below) . 

18 Territorial Workshops were 
held during the year, costing 
approximately $17,000. This 
brings the total number of 
workshops thus far held to 36 
costing about $35,000. 

10 Administrative Workshops 
were held during the year 
costing $8,000. The total 
number thus far held has been 
20 workshops, ~ osting about 
$31,000. 

Approximately 95 Local Workshops 
were held during the year, costing 
about $5,000. The total r.umber 
of workshops so far held is about 
140 costing approximately $6,000. 

One (1) PAG meeting was held 
during the year, costing approxi
mately $9,000. To date three (3) 
PAG meetings hEre been held, costing 
approximately $21,000. 

There has been no chan~e in the 
size of staff during the year. 
Costs amounted to about $94,000 
for the year. The corps remains 
at nine (9) full-time PIO's 
and 26 full-time equivalent 
sub,ject matter l~aders costing 
the Project to date about $184,000. 

Approximately $3,000 was expended 
during the year bringing the total 
to date to approximately $12,000 . 



16. INPUTS cont'd 

INPUTS EXPECTED DURING LOP 

Costing ;~69,000 

5. Furniture and Supplies 

Cost $34,750. 

6. Other Costs 

a) Inflation (10%) com
pounded annu8.11y), 
totalling $605,900. 

b) Administrative and 
Common Services (10%), 
totalling $335,999. 
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INTERIM EV ALUATIOH cm1MENTS 

Approxi::1ately $23,000 was 
expendeJ during the year, there
by bringing the total to 
$48,000. 

During the year approximately 
$2,000 was expended, the amount 
so far spent under the project 
being approximately $33,000. 

To date, no claim has been made. 
Nevertheless inflation has been 
built into the costs of goods 
anc services which have been 
procured under the Project. 

Administrative and Common Services 
amounted to approximately 
$49,000 bringing the total to 
date to about $99,000. 

Note 1: A special regional workshop was conducted for selected 
representatives for the purposeJ of training them in 
developing reading materials for pupils (see Note 1 under 
Section 17). At least one other regional workshop will . ) 
be held during the remaining two years of the project, 
bringing the total expected -1:1der the Proj ect to at least 
fi ve (5). 
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17. OU'T'PUTS 

ANTICIPATED OUTCOMES 

1. Curriculum 

New curricula to he developed 
in· 4 subj ect areas (Language 
Arts, Matherratics, Social 
Studies, Science), for age 
group 7-11 years, in 5 pilot 
schools per territory, in 
each of 10 territories. 

6.) Development of lmp::oved 
syllabi for primary education 
in the above snbjects. 

b) Development of impToved 
teachers manuals to accompany 
the syllabi. 

c) Development of improved 
instructional aids for pupils. 

d) Generation of a "refined 
model" for the curricultun 
development process inclu
ding 811 accompanying admin
istrators mRnual. 

INTERIM TN ALUATION COr>1Jv®ITS 

During the year new curricula 
were developed in 4 subject 
areas (Language Arts, Mathe
matics, Social Studies, Science), 
~or age groups 9-10 years, in 
5 pilot schools per territory, 
in each of 9 territories. These 
augment comparable ffiateria1s which 
were prepared in previous years 
for the 7-8 and 8-9 year-olds. 
(see Note 1 below). 

During the year improved syllabi 
continued to be developed in the 
subjec~s, to be systematically 
evaluated before use according 
to specific criteri8, field 
tested, revised appropriately, 
and dissendnated. 

During the course of the year 
teachers' manuals continued to 
be developed, with specific 
guidelines for instruct ' on, 
background information 8l1d assess
ment t(~c';miques. 

There continues to be the appro
priate development of instI'uctional 
aids based on the syllabi as 'ell 
as the revision of these aids based 
on evaluative feedback from teachers. 

The model which has been adopted for 
c'trriculwn development i:l this 
regional project evidently continues 
to b2 an appropriate one. 

1 
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17. OUTPuTS cont'd 

ANTICIPATED OUTCOMES 

e) 450 teachers and super
visors per year (45 x 10 
territories) including 60 
s~bject matter leaders, 
trained in the use of new/ 
revised syllabi and teachers 
manuals, through Territorial 
and Local workshops, super
vision , consultations and 
revisio'1. 

2. Administration 

280 Headteachers and super
visors per year - 25 x 10 
territories plus 30 in 
Jamaica - trained: "( a) to 
be familiar with new or 
revised syllabi and manuals; 
(b) to improve skills in 
curricul um development ,:.n 
using a variety of appropriate 
teaching methods, while working 
with teachers, and in the use 
of a variety of a~sessment 
procedures; (c) to improve 
administrative skills in 
record keeping, financial 
accounting, discipline, 
sch~duling, reporting, 
relationships with the 
community and PTA, school 
organization, and ~elationships 
with the Ministry of Education. 

3. Education Planning 

Improved skills in educational 
planning on territcrial basis. 

INTERIM EVALUATION COMNENTS 

Approximately 450 teachers, 
PIO's and subject leaders 
achieved these outcomes during 
th~ year b~inging the totals 
for the project to 655. (see 
Note 2 below). 

During the year a total of 10 
territorial workshops were held 
to train approximately 205 
principals and supervisors 
(20 x 9 territories plus 25 in 
Jamaica). As a result, the 
Project has thus far conducted 
20 territorial workshops and 
trained about 255 principals 
and supervisors (includin~ 39 
in Jamaica). 

No training activities took place 
in educational planning during the 
year. The sum total of training 
activiti0s in this sphere therefore 
remains at one (1) regional workshop 
for 12 territories. 
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17. OUTPUTS cont'd 

ANTICIPATED OUTCOMES 

4. Pupil Behaviour/Performance 

Pupils achieving specified 
objectives in subject matter 
areas and increased learning 
by pupils. 

5. uwr Services to Territories 

Strengthening UWI to enable 
that institution to expand 
and extend its assistance 
to the territories in improving 
their educational systems, 
through (~) addition of faculty 
expertise, (b) expanding kinds 
of services rendered, (c) 
extending services to more 
territories on more frequent 
basis, (d) faculty development, 
(e) on-going involvement in the 
Projects as trainers in the 
workshops, consultants, evalu
ators. 

INTERIM EVALUATION COMHENTS 

The Project emphasized during 
the year the development and 
administration of tests for unit~ 
of work developed. Such units 
tests have therefore be~ome the 
rule rather than the exception 
a~ was the case reported for 
previous years. There still _ 
remains, however, the problem 
of devising strategies of 
making overall assessments of 
student achievement as a result 
of thi~ total Proj ect effort. 

The following comments were made 
in the previous PES report: 

"Seven (7) members of the m\'I, 
Cave Hill staff - three from the 
R&D Section - have served as 
resource persons at Project 
regional and territorial workshops-. 
Feedback from workshop participants 
indicated that their contributions 
were helpful. Feedback from 
principals indicat~s the the contri
butions of the three who pa.rticip3.ted 
in the educational administration 
workshops were especially useful. 
Arrangement for securing UWI staff 
assistance appear to be on an ad hoc 

. basis rather than through a formal 
structural basis; Subject Matter 
Specialists have found that UWI 
faculty are responsive to requests 
for assistance . 

... .. 
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17. OUi'PU'l'S cont' d 

ANTICIPATED OU'lCOMES 

.:. ~.:;::..:~~~~~~~~_i.~)0S of CU (.:l:i:::.~i,~:~ 
~l,at:r:1 ) Is 

~ .:u'h):J;' _. !~ ,; !e rise to 
~ : - '> ~. , •.• ysis i)f mat-erials 
l'epl'ocJuc .... .i. on ~ (b) ·ieve J_opment 
of a plan f.Jr L~ec",pen:=-""~ 

!~production and di ~~ 
(c) c·L"Jtr:bt-.ti')n .')1' ~,_ 
Project p ,~rt iCiI.aT't s SH' _ 

terri tOL-ie::: ; .~ -:1) (~Vt;~.o:l):n~jTt 
of a plan for wid~r disspmin
ations in the territories 
beyo~d the pilot ~chools. 

7. Territorial Cap<.cbility for 
Orl '·p;oinp; Curr icul urn Devel<2E.
ment 

Territories will develop a 
capab~ H . ~ t,y for improving their 
educational curricula which can 
be used after termination of the 
Project. 

------,----~-

INTERIM EV ALUAT:ON CO!vfMENTS 

Restric~ions on the R&D 
Secti0n im:pc:3ea by the Vlv'1 
budgpt suggest that w!i versi ty 
conb:' l but ions vill continue at 
a.bou"L the S81ne level in terMS 
of both quantity ' 8.nd q1J.ality." 

Contrary to expeetations there 
has bE;'en since then a cont.inued 
expans~.on of mn s~rvices to;·Le 
ter~itorie ~ , v itb a total cf 
al l o1.rt J5 if,'?'1lber!='> of mH serv in fo 
:in a reS',)ln' Ct~ C;:3?c".' ::.t j', 

'!:o date th E: pla.n t( ,r -:h" 'widt:r 
rJ.i.ssemination of projf'(!t 

, ~ve~ials has still no~ been 
completed and it seems likely 
that tecllll;cal assistance may 
be sought in or~er t o assist 
in completing the task (see 
Sect ion 23) . 

During the course of the year 
signif~cant progress was made 
towards tnis out come, us subject 
matter leaders assumed si~nificant 
roles in curriculum development. 

jmenustik
Best Available
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17 .~urrpuTS CC.lt' d 

ANTi CIPi.l.'l'"ED otJ'I'COMES INTERIM EVATJUATIOK COMMENTS 

- -'--' .. _-- ---------------------------~---------

R. Project Advisor! Group (PAG) 
. and PTvje (' 'l; In.plementation 

Url.its (PIll's) esta.blished. 

During the year PAG's continued 
to meet and function in all 
territories. 

----. .. _---_._------,------
Nott' 1: 

Note 2: 

The Evaluation Team made the following relevant remarks: 

"The territorial governm.ents have eXpressed a need 
for a greater emphasis tl') be placed on the development 
of a.ppropriate readers for pupils. The special regional 
workshop on reading (see Note 1 Q~dcr Section 16) 
trained a cadre of Language Arts subject specialists 
to prepare suitable materials for their pupils b~t 
there remains th(' problE':l!. of :;.~('crui ting additional 
central staff to expecii >' e the collation of the materials 
in the form of graded readers sui table for use on a 
regional basis. H 

"The evaluation team founded evidence that steady 
progress '''as made during 1981-82 in all areas of 
curriculum development: Language frts, Maths, Science 
and Soci al Studies vi th the last providing a'1 exempla ... "Y 
model, in the judgement of the team. More gui dance in 
the use of the materials has been providEd by SMSs 
(Subject Matter Specialists) and resource persons 
including help in developing timetables or schemes and 
in using the materi als . more fl~xi bly. " (p. 34) . 

"The curriculum materials produced by t~1e Project 
were found to have had a sign~ficant impact on 
improving primary education in the pilot schools, 
and pyomises of having 'a similar impact on all 
primary schuols in the region if they are disseminated 
widely and accompanied by training." 

"Training acti vi ties conducted for teachers durin g 
the third year (1981-82) have given more attention to 
addressing the needs of participants. Nore persons 
(e.g. principals and non-Project teachers) qre taking 
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advantag~ of training opportunities. There is a 
noticeable improvement in the training of 
administrators both in terms 0 f numb€: l' 0 f opportunities 
and in program design and content." (p. 45). 
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18. PURPOSE 

The Project purpos~ was given in the previous PES, which 
contains a quotation from the Project Paper as follows: 

"The basic purpose of this subproje r .... , is to improve the 
learning environment for the lJrimary school age group 
(7-11 years of age) througho.lt the Regi on, A related 
subpurpose is to strengthen tIl.;; University of the West 
Indies School of Education, a regionally supported 
institution, to ~nable that institution to extend and expfu~d 
its ongoing assistance program to the territories in their 
efforts to improve their educational programs, II 

The Project is designed to involve 12 English-speaking 
Caribbean territories in i~s three components as follows; 

a) Curriculum development: Antigua, Barbados, Belize BVI, 
Dominica, Grenada, Montserrat, St. Kitts~Nevis, St. Lucia, 
St. Vincent. 

b) Educational administration: The 10 territories mentioned 
above plus Jamaina. 

c) Educational planning: The 11 prp.viously mentioned 
territories plus Trinidad/Tobago. 

Following are the approved End of Purpose Conditions with 
appropriate comments for the present PES '. 
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END OF PROJECT STATUS 

'1. Pupils achieving leai~ing 
objectives. 

2. Improved syllabi, teachers 
manuals and other instructional 
materi als used by teachers. 

3. Teachers applying ne", instruc
tional methods, e.g. increased 
use of child-centered activity. 

4. Teachers covering a broader, 
more enriched content. 

5. Teachers utilizing more fre
quent classroom testing as 
part of the eValuation process ~ 

EVALUATon'S COMNENTS 

During the year a great deal of 
e~phasis was placed on the development 
and administration of tests to 
accompany instructional units. 
There is still a need to ascertain 
how inuch students have achieved as 
a result of the total project effort. 
(see Section 23). 

During the year new materials for 
9-10 year-olds were developed and 
will be provide~ to teachers in 
September 1982 for field testing 
in the pilot schools during 1982-83. 
These materials augment those for 
7-8 and 8-9 yea.r-olds that have 
already been piloted and revised. 

All evidence suggests that pilot 
school teachers continue to be . 
enthusiastic in using the new 
instructional materials and methods. 
Furthermore there was, during the 
year, a great demand by non-pilot 
schools and teachers for these new 
instructional materials. (see Section 
20) . 

All evidence suggests that the . 
curriculum syllabi/teachers guides 
·continue to represent a significant 
improvement over the baseline syllabi 
and that the content remains relevant 
and interesting to pupils. 

This year, in particular, there has 
been increasing attention to the 
development of tests to accompany 
instructional units produced under 
the Project. There is evidence of 
this in all four subject areas. 
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18. PURPOSE Cont'd 

END DF PROJECT STATUS EVALUATOR'S CO~~NTS 

6. 

7. 

Teachers creating materials 
for use by students. 

Headteachers, principals and 
supervisors supporting the 
curriculum development process. 

Territorial workshops continue to 
assist teachers not only to familiarize 
themselves with the new curricula 
but also to enable them to create 
the materials. 

Of the 255 principals and super
visors who have been trained (see 
Section 17), the 4~ pilot school 
principals are generally very 
supportive of the curriculum 
development process. 

We conclude this section on the same note as that struck on the last PES -
namely, it seems likely that, with sustained enthusiasm from the Project 
participants, th2 learning environment for the 7-11 yeai' olds will be 
improved and the Project purpose, therefore, achieved, 

19. GOAL/SUBGOAL 

The goal of the Caribbean Education Development Project is to enable 
the human resources of the Caribbean to achieve their full potential. 
The Primary Curriculum Subproject, in turn. attempts to cont ribute 
towards the accomplishment of this goal inasmuch as the subproject 
tries to improve the quality of the learning environment for the 
primary school age group, 

The objectively verifiable indicators of th.e goal are (a) the reduction 
of unemployment levels, (b) increase in productivity and (c) lower 
birth rllte. The annual reports and. statistics of government are to 
be the means of verification. 

Indeed it is as yet too early to·determine whether the subproJect, 
during its two years of impl.ementation, has assisted in the attaintylent 
of this broad goal. Nevertheless , it appears that pupils in the region 
are developing understandings and skills whi ch ultimately should have 
pay-off in terms of the reduction of unemployment levels and increas e 
in productivity. Objective indicators of this impact ca~not be 
available until much later, perhaps 8 to 10 years. Nevertheless, 
pupils are now beginning to develop significant understandin e s 
through Social Studies of their families, communities, and territories, 
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to develop higher level thinking skills throuljh !~athematics and 
S~ience, ruld to develop improved oral and written communication skills 
through Lang\..ouge Arts .. They will, therefore, eventually become more 
productive citizens in their respective territories. 

20. BENEFICIARIES 

The Project Paper states that the principal beneficiaries of the 
Project will be the estimated 18,000 pilot primary school students, 
and their 450 teachers and 50 headmasters (plus 270 other headmasters 
and supervisors) receiving administrative traininG. Ultimately the 
entire regional population of 1,020,000 primary pupils would share 
in the benefits of Project activities as their results are 
disseminated over a period of years by the processes put in place 
by the Project. Additional beneficiaries would be the unspecified 
number of individuals to develop a capability i~ educational planning. 

During the year the Project intentionally initiated t~~ining for the 
following minimum number of persons: approximately 2008 primary 
school students and their 94 teachers in pilot schools as well as 
25 principals and supervL. 'rs in Jamaica. Thus, the total nWllber 
of persons who have bE'en traineQ and continue to receive training 
under the Project to date is about 6124 primary school students, 
282 teachers as well as about 255 principals and supervisurs. No 
addi tional training was provided for educatj.onal planners during the 
year, with the result that the number of beneficiaries remains the 
same as reported in the last PES - that is, 18 middle level 
educational administrators from 12 territories having received trainin g , 

It is clear, however, that many more persons have benefitted from 
the Project than was anticipated at this phase of implementation (see 
Section 21 on the serendipitous effects of the Project). For the year 
under consideration, such people included the several additional 
classes of pupils that pilot schools have exposed to the new materials, 
the pupils outside of pilot schools that have been exposed through 
Ministry of Education, Teachers Culleges and individual principal and 
teacher efforts, the ma~y children in non-participating territories 
(e.g. Anguilla and Turks and Caicos Islcnds) who are being exposed to 
the materials, as well as the several non-pilot teachers who have 
attended workshops, 

21. UNPLANNED EFFECTS 

The Evaluation Team appointed to review the Project stated in their 
June 1982 report that the following serendipitous outcomes, among 
others, have been noted: 

1. The Project Office has issued the first in a series of 
Project Newsletters designed to stare information among 
participating territories regarding the implementation 0 f 
thp Project. This new communication vehicle should prove 
useful in disseminating information a'Jout successful practices 
initiated under Project auspices. 



- 20 -

2. In St. Kitts a Remedial Reading Centre was establishec in 
order to use Project material more effectively with slower 
learners. It is exemplary in its structure and the quality 
of services provided. 

3. Several territori es have begun to develop reading materials 
specially for their children. 

4. In Belize there is a hig~ degree of integration among the 
programmes and functions of the Ministry of Education and the 
Primary Education Project. For example, the Curriculum 
Development Centre has become integrally involved in the 
dissemination of Project materials. 

5. At Georgetown School in St. Vincent, the implementation of 
the Project curriculum has led to the development of team 
teaching three days per week for Language Arts, Mathematics, 
and Social Studies. 

6. A principal in St. Lucia reports that his school was 
"revolutionized" as teachers at the higher levels helped 
teachers at the lower levels and in so doing became inspi red 
to make comparable changes in their teaching and curriculum 
prior to official involvement in the Project. 

7. Throughout the territories teachers report remarkable growr~ 
in the thinking abilities and enthusiasm of pupils for Project 
learning experiences. 

8. Some un+.rained teachers were found to be functioning effe cti vely 
with gruupings in subjects and individualizing learning experiences 
as a result of following the Project guides ru,a participating in 
Project workshops. 

9. Project curriculwn materials are becoming widely used in 
Teachers' Colleges. 

10. In one Project school in St. Vincent, Project teachers 
cooperated in taking the 80 pupils in their classes on an 
extended field trip to the Airport, the first ever for the school. 
Appropriate spin-offs re3ulted in Language Arts and Social 
Studies classes. 

11. Several prin cipals begeU1 to prepare teachers of 9-10 year-olds 
t hrough staff meetings and direct assistance in advance of the 
Project schedule. This advance planning was perceiveu as 
evidence of high acJ.mj.nistrative commitment and involvement in the 
Project process . 

12. There now exists.a coordinated working relaticnship between 
the Project and the Pan American Health OrganiL.ation (PAHO) in 
the development of curriculum materials. Continuation of this 
relationship, including the dissemination of health-related 
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curriculum products, is anticipated during the next two years. 

13. There has been even greater spread of Project impact than 
'Was reported in the previous PES. There 'Was substantial 
evidence that Project waterials were often disseminated to non
Project teachers and sometimes those teachers were included in 
Project workshops. Another spread effect occuried as a result 
of Project materials becoming widely used in Teachers Colleges, 
as 'Well as in the classrooms used as field sites for practice 
teaching. (In Antigua some Teachers College students, as part 
of their field wo .... k, are even doing research on the effectiveness 
of Project. materials). A third example of spread effect has 
occurred through a British Development Division Science Advisor, 
who is now using Pro.ject Science materials as a basis for 
training teachers and has taken the materials to territories 
either not itnvolved in the Project (viz. Anguilla and the Turi(s 
and Caicos Islands) or those which are involved but which did not 
opt for Science under the aegis of the Project (viz. Antigua 
and Dc~ni ca) . 

22. LESSONS LEARNED 

Experiences during the year lead us to reiterate the following 
statements made in the previous PES concerning the management of 
multilateral projects that are executed by regional institutions. 

"Projects of a regional nature pose complex implementation 
problems because of the multiplicity of bureaucratic 
procedures among the participating territories. For example, 
the determination of an appropriate budgetary allocation 
for the travel of Project Implementation Officers (PIO's) 
requires a careful consideration of the widely diffl.:, ring 
procedures used by the various governments in paying the 
travel of their public officers. A certain measure of 
empathy must, therefore, guide attempts to resolve 
administrative issues which arise during project implementati on." 

In the same section in the previous PES we suggested that if the 
Project is to have maximal impact on the territories, one highly 
recommended follow-on activity would be to disseminate the llew, 
improved instructional materials beyond the pilot schools during 
and/or after the life of the project, following a study of 
alternative methods of disse~nating the materials. 

It is true that the plan has not been completed as quickly as 
was anticipated and that technical assistance may be needed to 
complete the task. Nevertheless it is becoming clear that the 
success of the dissemination efforts reside not merely in the 
reproduction of the instructional materials on a regional basis, 
but also on appropriate orientation being given to potential 
users of these materials. 
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Also regarding possible follow-on activity, it was stated that 
while new improved instructional materials would have been produced 
for the 7-11+ age group under this subproject and for the 15 to 
17 year olds under the CXC/USAID Secondary Curricultun SubproJect, 
no attention has yet been paid to the age group 12-15 years. The 
Project has also recognized that the needs of children in the 
infant age group 5-7 have not been addressed. Finally the question 
of whether the proposed termination of the Project in May 1984 will 
permit the adequate evaluation and final revisions of all 
instructional materials ,has been of some concern to the Project 
administrators. As a result UWI is now giving some preliminary 
thought to the possibility of extending the Project in time, in 
target group level, or both. Obviously both UWI and USAID will 
need to give careful consideration to these matters at the 
appropriate time. 

23. SPECI PL COMMENTS OR REMARKS 

This section contains remarks on the status of previous evaluation 
recommendations and on new issues which need to be addressed. 

Status of previous evaluation recommendations. In the previous 
PES we recorded a number of issues which needed attention and we 
now report on the status of these. 

1. The search for a workable solution for the payment to UWI 
Project Staff of per diems that de. ~:ot exceed USAID's maximum 
p~r diem rates. There has been no further discussions of tl:.is 
issue ever since USAID i.ndi cate d several months ago its 
inabili ty to pay rates that exceed its maximum r8,Ces and asked 
the University to work out a preferred solution on the basis of 
some proposals that it informally suggested. 

2. The determination of a realistic level of participation in 
Project territorial activities by R&D Staff at UWl. The 
participation of the UWI staff has increased (see Section 17). 
Furthermore the Uni versity has made available the stun of app. 
US$30 ,000 for the appointment. of one faculty member to assi st in 
Project activities but the appointment has :-lot yet been made 
(see beloW). . 

3. The upgrading of the quali ty of materials produced in Language 
Arts. Curri culum development in this area has progressed 
considerably. In the area of Reading, too, much expertise has 
been developed amongst local personnel as a result of project 
activity and steps are now being taken to obtain technical 
assistance to assist in the compilation of gyaded readers, 
based on materials that have been produced under the Project. 
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4. The development of a 'p~an of regional activities under 
Education Planning. At the last Project Advisory Group (PAG) 
meeting held in May 1982, the Chief Education Officers clearly 
prioritized their needs in the area of educational planning 
based upon a position paper prepared by the Project Office. The 
tentative proposals still need to be costed. 

5. A study of the feasibility of disseminating Proj ect curriculum 
materials beyond pilot schools A rough estimate of the cost )f 
diss~mination was provided by t~e Project Office during the year. 
Subsequent discussions with key project personnel have indicated 
that thE' plan, if it is to be st.. :~cessful, must provide for 
A.ppropriate orientation for ~10n-pilot school teachers who are 
to use the disseminated material. It is now quite likely that 
technical assistance may be recruited to expedite the ,reparation 
of the plan. (see also Section 17). 

6. Obtaining additional help to complete the collection and 
analysis of all baseline data. In the previous PES we noted 
that the Project Evaluation Jesign require~ that n considerable 
amount of basel ine data be pro" :i.d.2d for the ' .establishment of a 
benchmark to measure progress toward the achievement of Project 
activities but that much of the collected data remained untreated. 
During the year the University's computer facilities were 
used to analyze some of the data. Most of the baseline data, 
with the exception of data on pre- an :i post-tests from pupils 
(see below) have been collected, processed and, in a number of 
cases, reports have either been prepared, or are in preparation, 
or will be completed shortly. The task has not been completed 
partly on accolmt of the demise of the Evaluation Specialist. 
For this reason as well as because of the continuing and 
emerging needs in the sphere of evaluation (see below), it is 
crucial that the vacant post be filled as quickly as possible. 

New issues which need to be addressed. - During the year the following 
new issues emerged. 

1. Finding a replacement for the Evaluation Specialist. As 
indicated above, the year under evaluation saw the unr'ortunate 
demise of the Evaluation Specialist. The search for a suitable 
replacement has been initiated but this needs to be acc-llerated 
so that the Proje~t staff will have, at the earliest possible 
date, an individual to give direction to internal Project 

. evaluation during the remaining two years of the Pr.oJect. Such a 
person is needed also to ensu~e; (a) that data collected is 
not merely voluminous but provides real e'vidcnce of ProJ ect 
success; (b) that the slight alterations in the Evaluation 
Plan proposed by the team are implemented; (c) that data is 
collected to show evidence of pupil achievement in the Proje~t 
classes (see below); (d) that the necessary data is collected 
to Justify a request for an extension of the Project; and (e) 
that data is collected in preparation for the terminal evaluation. 
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2. The utiliz~tion of app. US$30,OOO mad~ available by the 
TJni versi ty. During the year the Un 1. versi ty made avai lable 
':;0 the project the sum of app. US$30,OOO to recruit one 
addition~l staff member to assist in Project work. To date 
this additional staff member has not been recruited. 

3. Procuripg short-term technical assistance to facilitate: 
(a) the preparation of graded readers in · Language Arts; and 
(b) the completion of the plan for the dissemination of Proje ct 
materials beyond pilot schools. (see Sect~on 17). 

4. The need to collect data to show pupil achievement in Project 
classes. The Evaluation Team admitted that this aspect of 
evaluation is complicated. Possible sources of data would be: 
the comparison of pre-and post-test results for individual 
units of work; the results of term-end or year-end achievement 
tests set by teachers; and the results of standardized tests to 
compare the performance of Project class ,pupils with that of 
non-project class pupils. This aspect of "internal evaluation 
underlines the need for expeditiously recruiting an Evaluation 
Specialist for providing central leadership. 

5. The need to train teachers, principals and subject leaders in 
evaluation procedures. The team made this . ~commendation in 

ATTACHMENT 

the face of the inadequacy of the reportingoy subject 
specialists, conSUltants, resource persons and PIO's. What 
is needed, the team pointed out, was not merely a descriptive 
reporting of what happened but also evidence that what happened 
had some effect/impact on teachers and pupils. In this respect 
too, the team pointed out that while the educa~i.onal administration 
workshops reflected the important elements of quality, 
timeliness and relevance, there was some evidence that greater 
emphasis should be placed on workshops activities to assist 
administrators to become skillful in evaluation procedures and 
curriculum development. 

Evaluation Report of the Lwl/USAID Primary Curriculum Subproject .;.,.) 
(Caribbean Education Development Project No. 538-0029). Submitted by 
Dr. Karl Massanari, ur. Joanne Whitmore and Dr. Cordell Wynn. 46pp. 
plus Appendices. 
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I NTRODIJC nON 

This is th~ re~ort of an external evaluation team 'froM the United 
States to evaluate the progr~ss of implementation in the third year 
of the five-year UHI/USAID Primary Education Project.' It is the 
second annual mid-Project evaluation report rrepared by the. same 
evaluation team. The three-member team was composed of- the':following 
persons: :, 

: : . 

Dr. Kal'l Massanari ~ Former Associate Director of the American 
Chainnan . As~od'ation of Collpqes for: t~acher 

Education and uirector of the ERIC 
Clearinqhouse on·teacher Education, 
Hashin~ton, D.·C: currently Consultant to 
the College of Education) University of 

.". ····Florida . 

Dr. Joanne Rand ~!hi tmore 

Dr . Cordell !'/ynn 

Former head of teache~ education programs 
; n ·Early Chi-l dhood, f.l ementary, and 
Special Education~ George Peabody College 
'for .Teachers~ ~'ashvillel Tennessee~ 
currently Assistant Dean for Teacher 
Education, Colleoe of Education, Kent 
'State University~ Kent, Ohio 

Former Dean j School of Education~ 
f\ 1 abarna A and tl Uni versi ty, Huntsvi l1e» 
Alabama: currently Pre.sident of Sti 11 man 
College, Tuscaloosa~ Alabama 

The team was invited to visit the ten partici~ating territories curing 
the peri od r!cay 17 to June 12, 1982. 

The team wishes to express its appreciation of the warm hospitality 
. extended to members and the cooperation received in conducting the 
evaluation visit. t'lithout such cooperation and assistance the work 
of the Team would have been seriously hampered. Special acknow1ed~e
mf..nt is due to Dr. Desmond Broorr2s, Vi ce Dean of the School of Educati on ~ 
UHI/Cave Hill, wino in effect serves as the Project Qirector in the 
absence of the officially designated Project Dire.ctor~ Dean ~\Jbrey Phil1ips~ 
located .at the filona Campll1s'otjt·UNL Dr Leonarc! Shorey~ Project Coordinator:. 
and ~1s. Jan Bes t, Project Secr·etary. 

the Project Implementation OffiCErs (PIOs) in the terri~ories visited by 
the tea.'1 a lSQ desE·rve ~ spe.ci &1 ;fjhanks; thei r ass i stance was i ndi spensab le 
to th~ faci 1 i-tation of; '-Oflr work '.' ' 

. , " ~ I "' .... !: i 



Kenneth Aqaro ..... , .. B~lrl)ados 
Veronica Auqustin .... St. Lucia 
Cynthia Edw~rds ...... St. Kitts/ 

i'ievis 
Jerome Joseph ........ Comini~a 

2. 

Austin Nurse ......... St. Vincent 

Verna West ........ Kantserrat 
Charles Roberts ... Antig~a 
Datr~ll 0ia2 ". , ... Beliz~ 

Luci~ ~Jlters ..... BVI 

Dr. Trevor Turner serve5 as Coordi nator 0 I the JGr:~a; ca UHI liona Campus 
comr'nent of the Project. 

The Role of the EVQ1~ation Team 

'The role of tile ei~terndl evaluation teal~) ;s to Duke and "report judgrnents 
concerninr, progress bein~ made in ~eeting Project objectives as delineated 
in the Basic Project I.:ocurlent. An evaluatio:1 :;lbn, deve'lore~ during thG 
first year of the Project"'ri~sisted the teaQ in Qiving stru~ture to its 
work and report. 

The team made its observations and formulated its evaluative judgments 
this year on the basis of a comorehensive sco~e ~f activities including . 

. "conductin~l ;nt."'rvie\~s ~:Jith 20 territorial l'i~!1istry of 
Education ~ersonnel 
conductin0 interviews with a11 ten of the Project Implementation 
Officers (PIes) 
:isitinc 31 of the 50 Proiect schools 
visit;n~! al1 ten of the p~rticil)ating territories 
interviewing 33 Project School principals an~ 106 teachers 
i ntervi e~'!i n9 33 terri tori a 1 Subject Leaders 
visiting/observing 94 classes in Project schools 
attendin~ 4 Prcject Im~'lel71entation Unit (PIU) meetings and 1 
territorial workshop 
conductin~! intervieIJ/s with UHI f;:~cLllty' G at ifjonJ., and 11 at 
Cave Hi 11 
conductin0 interviews with the 5 priw~ry Project staff members 

. interviewing 2 US-AID officers 
exami ni n9 nu!:;erOl1S Project repcrts subm"j tted by Project staff; 
PIOs~ consultants 
examining av~ilJble data summJries and Jnalyses 
;ntegriJ.tin~: our findings:) summarizing OL!r observations) and 
formulJtin0 our evaluative judqments. 

A detailed Sl1r1marv 0'; the team's visits" inter'!iel'Js and activities is 
presented in Arpe~dix ~c. 1 to this rGryort. The conrrehensiveness of 
the scor;e of eva 1 uati Oi: .1ct i vi ti es provi ded the necessa ry background 
for the team to fon~ulate its judgnents, m2ke its recommendations, 
and prenare this report. 

For the r~rrose of clarifying the role of the evaluation team, it 
should be noted th~t it is not the function of the team to collect 
and analyze dat} prepared by the various territories. This is a 
responsibility of the Project Staff. The tear stuJi2ri the internal 
nroject evalu~tion based on the analysis of ~~~Q and used this infor
m] ti on as f'Jrther bJck-:-;round for' for:-lu 1 a ti n(1 .; ts observa ti ons and 
rec'1mmend(lti ons . " 



.. 

. :: 
I I. 

3. 

The Nature of the Evaluation . 

The nature of this eV:lluation, ~s was true of the evaluation in 1981, 
should be regarded as formative rather tha'i! sU!11,1ative e·valuation. That 
is,whi1e it addresses the matter of orogress b~inq mad~in achieving 
anticipated Pro,)sct outr:omes i at the same time it provides direction for 
modi fyi 09 the conduct of the Proj ect in \-/ays that hopefully wi 11 enhance 
its effectiveness 0Gtween now and 19iJ4. Thu5 l fonn~tive evaluation can 
be used to str0n£lthc.m· Project implementation. 

The Nature of this Reoort 

Jhi 5 rc!)ort is to L,,~ vi ewed ~nd i nter~reted as anext~ms i on: of the 1981 
repor~ su~mi tted by the same tE~'ln. It w~s considr-:red,:~~n~c;essar'y to 
repeat detailed descri~tion~ of nrocesses in~ludcd.in t~¥ ~~rlier report . 

. This .~e~ort treats new developments occurring during t~" 1~21-82 year as 
well as coments on the imrlementatior. of the team's'- r~cq~ndations 
included in the 1981 report. ." -

., ~his report is prasented in two major parts· (1) spacifit:and brief 
comments related. to the progress of Project implementation ~s outlined in 
the evaluation plan. and (2) a discussion 5ection including observations~ 
concerns and v'ecor,~fjK~ndati ons. 



4. 

PART I. OVEr-VIal OF PROJECT ACCm,iPLIS;·i;';EilTS 

Part I of this rercrt includes appropriate CCTf!!1(mts by the 
evaluation team using the original evaluation plan designed 
for Project implementation. Hov/ev0r) attention is called to 
~~ct;on II - B in Part II ;n which the team makes specific 
recommendations for mcdification of the oriainnl plan for 
documentation and internal evaluation. The team recommends 
that for the remainder o{ the Project during lS83 and 1984 
those Modifications replace the original pvaluation plan. 
The rationale for modifications of the original plan also 
is included in Section II ~ B of Part II of this rGport. 



-------------------------------------------------------------------
~:&"C'l i.It· \\lnt ,.-c "'''lIt to 1..1101< ahout 
:;..1I..:.'t:..:;'I~A:..."..;.('.::..:.Ul.:.: _________ t:.;.l;.e pre!'ent ~itll;'ltion* 

1. O'rrkllhn 
('<"\trill :lI\J 
I~'h'rial~ 
for prin.,ry 
('tAK;rticn in 

• bl\~''''/:C arts 
• ~CJencc 
• ,",11,h 

• ~('Ci:ll stn,\ies 

n. appropriatcness of sylla"i now 
II~C\J: contcnt, organization, 
sC'«lIenci 111: 

h. arl'T"I'T i~t<'llc~" of syUah i for 
,11:e ]c\'c) of pupils: l.'IlJ:!''ll:e. 
Ul"'l!rstnntlahil i ty of content 

c. "I'propr i ,Hellcs" nf tc;rehers' 
!Il.1nn;'lls eSI'f'.:tal'r in Tc!!ard to 
cncollr'lJ:!ins: the lISC of a range of 
te;1Chin!: mctho<!s/:1l'pro.,chcs. 
and aS$C's$ment procetlllrc~ 

d. :11'1'rOI'ri;)t('ne~s of srlli1\:>i and 
m.lllu:tls fl'om thc st.ln,lpoint of 
spccific:1tion of lc.lmer objectives 

c. ,'rpr"r.riarcllc5s of instnlCtion<tl 
aiJs for plq1ils 

11ol~ we propose to flncl out 
;)hoot the present situation 

a •• b., c., anc! d. and e. 

• cx:1lftinatlull/an;1JY!'is of 
sri llihi, m.1ttuals, and 
instructi.onal aitl~ for 
l1'Ipi Is in tenns of es-
tilhlishcd Guidelinc!' (Sec p. 11) 

• ~x:1mination/analy~i~ to I~ 
conductro at worhhops 
(R, T, ;1M L) anJ ilt other 
timc~ anc! with tIlt,> in\"olvcmcnt 
of tC;1chcTS. hC;1d te:tchers. 
supcrvisors, PIOs, slIh,icct 
speci:tlists, tcachers college 
:llIJ I~I starf. CDJs, and 
project staff. 

It determin:'tion of "PI'ropriilteness 
of cIITricuhan cnnlcnt anJ 
m:l tcr i:lls t(' hI! tnJ,le on the 
b~si$ of collective professional 
jml!!lIIcnt 

5. 

Tille Schedule 

J"j r'!!!t stil&e 
'\ul!lJst, l~80 
and tl~reafter 
on-going 

Evaluator's Cornmen~s 1981 

Some territories submitted no syllabi; 
some territorial syllabi comprised only 
a brief list of topics; some territories 
had relatively well developed syllabi. 
Generally, baseline syll~bi were found 
lacking in scope and depth of content~ 
sequencing of learning experiences, 
provision of objectives. and guidelines 
for instructions. With very few excep
tions tests and instructional aids were 
not included, and a variety of teaching 
methods were not suggested. Although 
time did not permit an extensive 
systematic evaluation of syllabi against 
specific criteria Subject Matter 
Specialists did engage in a deliberate, 
methodical collection and analysis of 
syllabi to determine a corrmon ·core of 
content among territories and strengths/ 
weaknesses in existing content and 
practic~s. 

l.a-e 1982 

No further comments. 



2. TC:]':'lcr I",ha\"lor/ 
pcr 1'0r.:>:UlCC 

a teachers' percCJ't ions about 
U5e of curriculum materials 

h the kin·ls ('( t(,.lChinr, 
l'leth0.1·;/apl'ffY'ches that 
teachers no(( lI~e 

c the extent. to "I! ich the)' nrJW 
<lcuel "I' i 1I>t n 'e tiona 1 a iJs 
for thei r pupi Is 

lo. the kind~ of a<S(,5',"cnt 
procedurcs the" now u~e 

('. th(' 1<inJs of h('lp trachers 
nm,' 1l<:,('(.1 M('I~ t to impro\Oe 
tlld r reach; nr. 

a. 

b. 

c. 

d. 

e. 

• TI,e eollce! If'll nf 1"";('1 inc ".1l1 is nceded hy the I'lojC'ct for three reil<ons: 

1. 1'"' ("{Wl;ftl~1 the 1!')~lC :l"'·tnptiono; rladt" iii the:- l'ft).iCl't c.lf'}onncnt 
, To) I'ro\';·.k .1 h,,<i~ rnr : Ivin): Jirr~ti'-'n tn Prn,ied ;I(tivities 
3, To pro\'i,k a ha~is for Cl'aillating Pro)ec.! achievCMents 

Teacher Survey Instruncnt (TSI) 

TS1 :t1l<1 c.li!5:;r()(~~ obscrv:ttion 
hy trained observers (See r. 13 & 

p. IS) 
Same as b. 

Same as b. 

TSI 

Begin 
October, 1980 

1981 
Data collected, not analyzed 

1982 

No n~w information available to team; 
apparently, no change. 

jmenustik
Best Available



--_._----- ----------
t:,lC".l' 11I'I1.~ 1;11at he want tn to('\,.: .1hnut 

_ J~.!.:.!...J.l~.::2 ,...,:'---________ t'-".:;.e'-'l ~rc ~en t s j tlla t ion 

1 , Pu: t I \ tt 1 t : lit .... 

, .... :I'~ l:;"'tt fir 
! ~'C J ~'! I III :,1: 

\'I\\" II r1I1"j('ilt. 

t1' .. 1 I<."t \\'It\" 

In t!I~' In: inn 

2. their perceptions ahout 
th('ir r('~l'cctive rotes 

b. ,I"'lr I'Clce-ptinns .,hollt 
·.'h.In\!(··~ Hceded in olrrtcultDSl 
(Ollt~"t ;ll}d m:ltcrial"'. 
: (';lchillg method~, other 

c. _heir r"tll'~ of the pre~ent 
'f'')rll i ng ctlvi ronment {OT 

l'\lI',l~ 

d. .1,,:· kinds of hell' the-:>, n('cd 
n,)~ t to iml'ro\'C' ;,dmull strati vel 
,."pcn:isory ,h lls 

c. .heir J'C1"lC'i1t jl)!} of the 
,if:nific'-lIl(C of thc project 

11010. P1r'lj" f\~cl ill,llut ~(liool. 

thclr '~I,hjt'ct~, tliC'i r !'C·.'TS. 

,,:.t-ni' ·d_1~5 '(tn-lty, i1nJ 
.• hout thcr.I<elvcs 

Illf·'nn:lllnn .lhllll! tlte' n:ltll"[C- ;md 
('\fcnt t"'l( .1'~·;1.:..t.IH((' nt)\.,. pT."nn.dcd 
11\ In.! r,) ti,l' fer) Iterlc .... to 
.I', .... jq ti:eJn tn Irlprnve their 
cdUGllIOB<l1 systems 

1101, w(, propose to fi lid Oil t 
ahout the pre"ent situation 

a. -b. -c. -d. -e_ 

Admi ni s tr~tor$/Supcrvj sors 
Sm"Vey Instrl.6llent (I\.rSJ) 

and I or 

Administrators/Supervisors, 
Intervi.ew Schedule (ISIS) 

Puri 1 IItti tilde InvcntoN (PAI) 
to he ~dmini5tcred by teacher!' 
and ...-ith additional infonn;1ti"n 
"hollt ('i1ch pur i I to h( I'ro\'hk-i 
h)' the re~pectivc tNeher (See p. 17) 

S'If'\'CY {!lstnllTlcnt and/or 
IntcrvicI,s . 

II ~(1l'rrtl'riatc lfl';! ",hoot 
of 1iI1Icatioll a.lministrators 
ant! faw! tr 

I) othe-r: e.g., tcnltorial 
min i s tn C5 of ('''UGl tion. 
PIlls, sut,ject matter 
specialists 

7. 

Time SchC'dule 

Redn 
Octoher, 1~80 
and thereafter 
on-going 

l1egin 
October, J9 
<In·) therC'a£ 
on-going 

Coml'lctcJ by 
August, 1980 

r:valu.1tor's C(JIfT1cnts 1981 

Data collected but not 
analyzed 

----------------------------------~-. 

3. a-e 1982 

No new information available to team 
apparently, no change. 

1981--

Data collected but not 
analyzed 

1982 

No new information available to 
team; apparently, no change. 

-----
1981 

UWI reports that the Rand 0 
section, Cave Hill, for years 
has been involved in various 
ter~itories with providing 
asslstance in curriculum development 
and personnel training 

1982 

Increased involvement by the 
Rand D Section and the 1n
Service linit of U"JI-Cave Hill 
Campus, School of Education. 

jmenustik
Best Available



1981 
(,. rr lP.l "'. ('-.IIK;'! t I (Ill 

S\·qc:!l~/pi lot 
scho.)ls 

":h.'ractC"ri~t ics of 5y$t(111~: 
~.r.., ~trllctllrc. pro\'isioll~. 
';"WTC or pi lnt <cilO<lJ ~: urbani 
Tllral, locale, ~IZ(,. t-I' ratio. 
leachers - qual ity, manher 
J'l~ll Is - nU'lber. sex, agc 

__ 1981 --------------
7. rlc\('n-\,!tl', ('\',m

lnat 1!'IlS 

!"hl1llt!nn rq:anlinR n.,lllre of 
(<)1I1(,lIt<; of th(' various cxam
in;ttiol\5 

---.-- ----_._._------------------
InstnllllC'lIts to he aW!1inistercd 
b)' the min i s try. pros. 1Ip.<lds. 
and Teac;\crs 

(ol1C'ct anl' an"lyzc ~i1mrlc 
copie< of C'x;unin.~tions 
n,ullI;llly frc", the ministry 
of education 

8. 

}\cgin 
August, 1980 

C"!'Tplctcd b)' 
August, 1980 

Data collected and analyzed 
1982 

Data collected? analyzed, and 
repo~ted.to USAID ana to 
terr~tor~es. 

Net completed 
1982 

No new information available to 
team; apparently, no change. 

jmenustik
Best Available



\ .j 

! .j. H. I! l' "1.1 I 
j'f"(I ~! 

-----------------------------

~,!, 11 \ t' 11 l' 

,1\.' 1'111\ 'I....~I. 
,Il I • I \ I !l,~ 1 

,\"IW ttl 
1,:10""<;' hP 

, Ilr I'j~: ,hol\lt. 
j'iti'lll'\ 1" 1.(, I'r"i" '''l' til 

IT·. T....;'~: 
;11.:1 i \ It 1(· .... ie:HI iil,! (0 

:lllil ('\'l'III('Tlf {1r ant lC 1-

pat('d (UrCUrrS 

n'''' 11,\1 rllll: 
lH.Jh h'C' l'r0p(l";(, to ~\','lll;tt(' tht'" 
cxt""t to "'hilh tl e alltiUI'''t<::J 
Ollt«()f11CS "'cre rCillheu 

In 
,n GJ IIflJ 

n,IJU,\1o''t'S cmnxrs - 19~1 

_=_ ~,~- --_ ,_ c-_,_-="-c"--_~.;_-_~_J.:l.Lf_-:_~=_=== =-:;:..-================= .. _- - -----_.,--- ----~-- -_ .. " __ =-=."'7':.-.7,.-=-:-:=::::"-

1981 .1, ! "n"'l] I r J .. ~ :1;/,1 r .... t ,Jh, 

1 I ',! II 1. !l t " ! ~ . .: i dt I J l~ I' , ----. .---r / J,~ \: -..1 1 ! il '.!ll r I •.. 

U}'::! (I·"t ;,t .Ind m;llt'r' 

1.11"" ,:1.'\('1,': wilt. :l:ild 
: C'l C'. ~! II 11 11.1: (Ill" I.'fit 

r~' '.' ',11 , l'-

d·.'. {'i"!'l"':lt (11 )fI-

J :' ", ~ ", I ·Jill f,)r 
prl:-,.,:',' l·:·tCltion til 

.l ,q!) I ('( t ,I,: ('.:J$ 

• I") l~(" ... ('Jup·~ ,;,.,[t 
• T ("'.1(.' t j 00":' i rrtrl PT! lS , 

\.J n~, t:r~, Con, others. 
• rC'v l<;.inll 
• d i t,~('mlH;)t Ion 

• III" '.' I ('j'1'"!l'lIl l'iI""d nn 
f,!,j.IC') lll(.", ;It 1l"'fr. 
:I!d !"l',il \\nrJ...shops 

• f "'IJ I(''! wI' 
.r('\I~:!nn 

• J)<:'''''C'r.'l111,lt Ion 

• (.'V:IIII:1ti('rl (,r ;lIT',nrT;;\f(,:I~ss 

of ':,"olc\,nrs hl,~~_1 on I'fo
r"O'SJOn:ll -j,.lgI,I(,))t f rJ"~, 

51-f-> , CI:Os, I~, Con, uther 

• ~':.d1J~lt ilm f"'f iIl5t ng:'1('ut 
h:l~('\1 on Cui;il_,ljUCS. h~' T, lIT, 
'''I', 9L', PUIS, Con, rs, oU,er 

• eff('ctin'II("s of fi('hl t(,qing 
.i Ild~~C'd h\' l, Iff, ~1Ii'. or her 

0n. gr; 1 ~~:: :! I .. I~·h 

thcllfcufthl' 
prc!)c(: t 

\0 ('vidtc'nce of established guide1ines 
1(lr dL'veloping curriculum content/ 
n!;(tL'rials or for eva1uating reSources 

a. 
1982 

A1th(l,,)..:h ,'urri,'ulum products reflect u 

sYSU'I1I;tl i,' ,lpproach to curr Lcu1um development 
and t'V;llll;l[ it1n, no \vritten guidelines <Ire in 
evidvnn' . 

Ir.1Prpvl'd syllobi \.Jere dE.'vclopeu for levels 
7-K and H-9, systematically evaluated before 
llSl' dCL'tlrding to specific criteria, fie1cl
[vsted, revised appropriately, and 
dissl'mindtL,d -----------,---------- -S y I Gb i Wt' r ('-d:-e-v-e---'-I-o-p-e-d--~l s t t: a c her s' meln U a 1 s 

(" "k"':!"'j'·-'r. ,t '1f ),',.1' 

I'TI \('J tl.· • ... i!el..:. r.1.1111111 ... 

::0 ;;ll'~r; \ 11":" t'le s .... J L1hl 

d, d'.",I'[(I~r'.·lt ~)( 1/;"1-

~l,')\('d 1:: tfll .... tlonal 
,1]'1> for ,'tJP>!s 

C, ~(,lI"J."j ~ tr ;1 () f :l 

.. r {": 1 ~ ",! ,I j, 1" f r) It! If" 

l\ll: ll:1l:_-~-;;'_'1()pr:;(.'nt 
i', (\(.C'·,S • 'I: Illd j nl! .111 

:I!..(' "':j :11:; !l~ .1tlinlnrs-
, t 1 dtO:-' ... 1.lliual 

• '<I:"!' :p. h, :thovC" 
II ~I. 'vc 1 (ljll'1l'h t h~' 

(c:«hers locall)' 

• SiU1C a" h, -\ al,uv(' 
h'i til sp('L'i fic guidel inc's for instruction, 

• effL'..:ti\'t'lIcs~ of f:elJ t(,~tillg 1)'lC'k"'''1I111(1 J'llformat l' d s t 
.I""I;('ci h,- T, Hf, "up {T, other ,-, , on, an a sessmen 

, ___ ~ _________ L..£.l'l':'~1~_~9~I~S inc 1 uded. _________ , __________ , 

• s:me AS b,-l aho\'(-

ID cHen ivcne" or field tcsting 
judged f,,' I' and T 

Instructional aids have been appropriately 
developed for syllabi and revised based on 
('v.1111:ltivl:' fc'edback from teachers. 

-------------------------------------Thc- "mode'l" is evolving as the -process 
• I"; d~u:'lol" dr"ft~ 8 al'l'r0J'rlat(,Il('S5 of moJ('l i1I1d l"~4 OT 

of no"if'l ,Ill,! "',IIIII,'} m:u,(J,rl jlklgC'-1 br m~s, after of curriculum development demonstrated 2nd 
JI) r(':lUI,-,,,,, flLlI" u:ns, Cllis~co!1, rs " d" I . 

PHI'" <':l<;, 1fT, other c":pl"rlenC-C 1n tie prOlect. 
• [("Vhln" 1982 
• di5S(,IOlIl,lti('n The model 1S continuing to evolve. 

"for a., h., c., d .• :l:nd ":'., 
3,;tivitips o,:i\l Ix' (',':JIlI,Ht'tl 
to i1slt'rtain ('ff£"C"tiv('lI('SS of 
tile- Pl'oc('ss used in ach iel'ing 
ant ic il'atc<i (\utCOlOt'5; fc('<lhack 
used to improve PTOjcct imple
mentation 

9_ 

b-c-d. 

1982 

The development of appropriate 
syllabi (core curriculum outlines), 
teachers' manuals (teaching/ 
learning experiences) and instruc
tional aids for pupils (worksheets 
and activity resources) has been 
completed through level III 
(ages ?-1O). 

jmenustik
Best Available



'~r 
,\<.~ 

Llne:l1 ; ona 1 
l'r0g' ;un 

TC':lcher 
!~_'Jl : 1\' i or / 
T'.~ \ fOrr:kIJKC 

1~'~IClrA'LO OUTcr:~S: 
",hn "'l' :Ire tryinj: to 
, ICC"'1' I i ~h; Cit;Ul!:CS WC' 

Ire trying to !>rill!: about; 
\ 'fl'--'I~ll:rs h"C propose to 
.'k\"\~lop 

I. the ',I~(' of IIC" '/ rcv iscd 
sy 1 bhi and teacheTs 
JIl"llllals 

.;, i.n]ll o\'c,1 ~k i IJ s in 
IJ , jng nC'h'/rc\'i~C'd 

srJ 1"lIi imd "",nuals 

":. lise or " \'arict" of 
I' ,11'1'J"0rriat(' tC',1cbin/: 

IIK't h')(J'/"rI'TOachc~ 

, 
l. "C \"(~ 1 ')r'"C'n t. ;!nJ u~e 

of ,"\ "'ITict:, of 
Cl ppf'''pr i ;:'Ite instruc
tioll.,J aids for 
pllpll 5 

I! . u sc of :l ~Jricty of 
~rrr~lriatC' n ~ 5e5S' 
mcnt pTo.:c-llITes 

u<e ('If ;!sse"'sl:l('nt 
r(,<lIlt~ fer modifying 
in~tn Jctjnn 3<;' \l.:c11 
,,< f" r r:lc:t <lI ring 
PIlP ; I \c;(rning 
ou t" t)I;'~~ 

fIl0CEC;S: 
activities leadin~ to 
;lchiC\'C\:1cnt of antici
pa tcd 00fCG1ES 

• U ':l111'111! throll!:h TeTr. 
and local \;ork~hol'$. 
s\!)'Crvis ion, con~ulta
t ion 

• fielu testing and 
revision 

• samc as a. above 

• s~nl(' :IS a, ahove 
• <icr"'n~tratioll~ by 

"",ster teachers 

G sa.'IIe as a. above 

• same as a. above 

• same as a. above 

[\.·,\LII,\ TI 0::: 
hr.ow ~ propose to evaluate the 
CJCtl'llt to ... hich the anticipated 
outcomes were rcalizeJ 

Teacher Survey Ill5t~nt 

an'l 

Classroont Obscrvatiofl 
by trainoo observers 
using a Cl~~sroom 
Observation Schedule 

• for a .• b •• c .• J., 
e •• :md f. ;{cti\'irie" 
"'ill IX' ('\'alu01u<l to 
;)SCC'rt01 in cffccth'enC's~ 
of process u~<,<1 ill 
ach i ev i n~ :111 t i,ci pitted 
outcomes; [ccdhack used 
t.:> inq'rovc proj::ct 
implc· ... ·,It:Jtion 

• an:llysi:<; (\f need!' to he 
rcpo~ back pC'Tiodically 

10. 

TII-I: 
SOIIDJI.E 

On-~oin~ thTough 
the life of the 
project 

EVALUATOR'S aJ-tlENTS - 1981 

PlOs trained to do observations; 

Data collected, but not 
analyzed 

Some units developed for 7-8 yr. 
olds; 8-9 yr. old units being 
prepared as part of the 
curriculum development process 

1982 

2. a-f. PlOs, Subject Sp~cialrsts, and 
Subject Leaders are ~aKing more 
visits to schoo:s and observing 
more classes. Systematic obs~rva
tion of classroom teaching using a 
formal schedule/instrument no longer 
seems feasible. (See section ll-B 
in Part II treating documentation 
and internal eva Iuation.) 

jmenustik
Best Available



J . 

T913r

Aspect of 
Educational 
:?rogram 

\W I r.! 1'\ TEfl "I 'f(XI' nes: 
,, 1.:'It "l' ,1rc tf"\' i.~g to 
:l~ C"'=-1l} t~ h; ch.lnr.('~ \,'e 
;lre !l'yin): to hrio!: <lIIollt; 
I'lilHI1~r:; " '(' rropose to 
.k "don 

Administrators 
(Head Teachers) 

a, f=i li 'lr itv "'it h nel< 
01 ' n:'v t ~elf syllabi 
.1,,<1 " " 1111.1Is 

and 
Supervisors 
behavior/ 
performance 

h. irlrrovcu sj.; i) Is in 
clln iCIII'''' de\'elop
mCllt proc('ss 

C, ir;pro\i~1 ski II ~ 1Il 

"'o r k inl: \,i th t('.1chcrs 
in lI<il1 l: " vari('t,· of 
"1'l'r"l'r iate tc~ching 
fT1{,thoJs 

d, ;0'1'10\"(:" sl.111s i n the 
. ;<c of ., , ';n' iet" of 
:l ~ ":"CS~;:Cl1t rroc~lurcs. 
11\.1 i" the "~(' of 
a < >('ss~cnt rcsults 

e. i"'Pnwc" ~ki lis in 
pl.11:01111: <til" C0n' 
\~IIt:t tn£: !:1Cl.I1 t \"" 
dCl'c l f)I'~·:n t p rol;r;ulJ~ 

f. i"l'r(>\'c.J ,,:jr.tlnistr.1-
t I\'C <k i II ~ in such 
otlwr .11(';15 ;1$: 

• H' .:n rd k('cl'i nl: 
• r 1 n ,lIlL i,,) "CCOUO! ing 
• ,I"CII ',I ioe 
• ':,hc": rl i llS: 
a rq ·"l [i !l~ 
• r C'1.1f jnll .. illpS with 

C I : !~'n In i t ~· .1 lY.i 1'1,\. 
lE\<.. i ud I ng cC)nthJC [
i lit.: n '\ Jr.cct Ill':: ~ 

• "LI."O I or;:""i ::It ion 
• rcbl lOn~"il'~ " ' ilh 

: l \l \ls try of hluc;Juon 
• t)[iler 

):. ;r.l'r'H't'J ~ki lls in (~Iuca
t iOI1" I r l:lnn i og nn ten i
forial b"~i s 

rflflCl'.SS: 
activities le;,,)ine to 
achic.\"(;r.l'"IIt of anticj,
rated OWUl-Ir:S 

TltAINI:..'!: 
through tcrri torial 
\oIOrkshnl'5 

ant! 
cnll~1!1 t;1I :ve help 
I"ro\'idccl ~t the 
loc~l lc\'c! by 
PIns. ~ollsul tant s. 
other 

E\'Al.lI'\TlO~;: 

how we prorose to eV;J lu,lte the 
cxtClit to which the anticipated 
outcomes were rcaliz(d 

r"lministr<ltoTs ;",tI 
S\lrcrvi~ors SUlvey 
lnstn~nt 

and / or 

lntl'TV Lews l<i th '1<lmin 
i~tr"tors and s' ll'crvi 
sors using InterviCl" 
Schedule 

and / or 

e\':llllat ion b,' 
teac"('r~ . lIDs, 
pros, . other 

o [or "., b., c., d .. c. :1I1d L, 
activities Idll be ('\'''!II:ttcd 
to " ,~ erl"in cf(cct i venC'ss of 
... , ..... '=' .... ~<t: " ... ~1 in :"Ie"'"'·''''' 
~nticip;lte<l outC'ClI"C's; ' (~;'lh;lCk 
~i I! bl! Il~-:" J to inprove project 
l1IIp .. cmen C q : :.:J!) 

11. 

TT'U : 
S<JIEU.IlL 

On-r.oing thTough 
tlte IHe of t1~ 
project 

EV.A.LUi\TOR·S carllNrS - 1981 

Workshops have been held to 
familiarize principals/head 
teachers and supervisors with 
new syllabi and teachers 
manuals and to assist in the 
improvement of administrative 
ski 11s 

1982 

3. a-f. Training of administrators has 
occurred on a more frequent 
basis; more people are involved 
and there is more participation 
of principals in regional and 
territorial workshops. 

One workshop on educational 
planning held 

1982 

g. Plans are evolving through the PAG 
to provide more training at the 
territorial levels. 
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\'i,('·~t e-f 
! ,luc.Hional 
I'rO!-T:un 

! ~ ';'1 I 
h~ .jl.l'," i or / 
i".'l !Orm.1nc(' 

,\:,"11 Cl r.\ ITO OIITcrt IT;S: 
~·h.:1t \"C :'lre tryjn~ to 
Jcc('~,:'l i~h; ch:m!:cs 1,~ 
:l!C t"'in!! to hring ahout; 
l'l:, 'r~ 1'·1 S 1Ce pre-pose to 
\k'~'('lllr 

3, \I',c' of the' n(,h/reviscJ 
in<t."lCtlonal .litls 
fM r'"l'i 1$ Jeveloped 
ll\' t('acher 

t-. i:-:;'rnn't1 ;Itt i tu·.!c'< 
tro' ;]rJ <;ch001 and 
1 c.Il;\Ing 

c. j'ui'i 15 ~lchj('ril1~ 
~;~"('if;{"',l nh.lcc:.tll,.-eS 
In <"hject m;ltter 
(1rc:t~ 

J. Inc rC':,oeel learning 
h .. :'"plh 

Pflt1Cf .. ')..S : 
:1cti\'itic5 lc,lJing to 
achievemC'nt of antici
pated oormIES 

• to be nchievcd throuqh 
approrriate teacher 
activity: instruction, 
supcrvision 

• t:J he adti('\'cd throllgh 
u~c r.f nC'\\' cllrrlCulllfn 
c<'ntcllt :11\,1 materials, 
and iml'ro\'(<1 methods 
of teJching 

EV.'\LII,\TIO\: 
hOI .... e prop<Jse t<J cv<'lu,He the 
extent to which the «nticipatet! 
outcomes were reali4cd 

• Teacher Survey Instnll1lcnt 

• Classroom observation 

• Use of Pre·Post Pupil Attitude 
Inventory 

,,_ '" ,!>we ~ 

• same as o. anove,J 

{

o Peri"'!lc assessment of pllpil 
achie.cment of specific objectives 
hy teacher 

• l~t~lled records rna tained by 
\.. teilcher 

• for a" n., c .• and ~., 
activities "ill he e\'~llIated 
to a~c('rta j n ('ffcct i\'cl1c~s of 
pr'1Cc,< 1I~C'<.1 in ~chi('\'ing 
an tic i I'a t cd Oil t C01le~: [cedback 
",j II he 1l!<('11 to il!~'rove 
project ilTlplementation 

rnu: 
SOIEmLE 

On-going throur,h 
the life of the 
project 

f:\'AUlATOR'S a.JN!.xrs.- 1981 

Baseline data collected, 
not analyzed 

Drafts of unit tests have 
been developed for some 
subject areas and for some 
units 
No assessments to date other 
than the Stanford Reading 
Diagnostic Test 

1982 

No major changes noted this 
aspect. See section II-B 
in Part II for recommendations. 

jmenustik
Best Available



1981 
_\~r<'Ct of 
I _!uc.;t jonal 
1'rCIJ: r am 

'1~1 ..:;cr\·lCC~ 

ti'l t{'rrltoriC'!= 

A. ... TIC! rA 1lJl 01 TfClX 1[$: 
,,-hat 1.(' arc tr,-ing to 
"cco~'l'l i ~h; chanl!e~ "0 

:Ire tn-ing to brini: ahout; 
r'I:t\I~lrrS l<e rropose to 
dcn~lnp 

a. str('nr.tli('nin~ Iq~l to 
cn-lbte th_,t institu
t It:'ll to (--~l'~l>-! ~nd 
c:\tC'td it::- :1 ...... -.:.15t:ln(C 
t""0t-:;C: ten i tor ies in 
i:Trovinr. their edu
catio",,] s~-stoas 

rROCT5S: 
activitie~ I"~ ~-nl! to 
:lchic\-(w'nt of antici
pa ted OOI"OJ-IES 

• a,ldition of faculty 
expertise 

• eXI':ln<linj! kiTl<l~ of 
services renderctl 

.;. c.([entiil1C ~cr-vices to 
",c,re' territories and 
011 " more frequent 
b"si~ 

• f.1C1l J I v clevdopment 

• on-going invol .... ement 
in the rToj('ct "s 
- tPincrs in the 

",oTL'!lol'~ 
- con--u) t;lnts 
- ('valuators 

IXfll.l~'Tla;: 
how Io;C propose to evaluate the 
extent to lo.tddl the anticipated 
outcomes sere realized 

• eyidmce of 1~1 
cO!m\itrnent 

• ('vi,IL"ce th_lt kinds of services 
have been expanded 

• ('vidence th"t services- have 
been extended 

• cvi<ience of ilwolvorent in 
project activities 

• _lsses~mcnt of the I!""Hecth-c
ness of serviccs rCI:de,-ed to 
be juJr.ed hy T, lIT, ~5. 
pros, CEOs, rs, 

TIn, 
SOlfruLE 

(In·r.oing through 
the life of the 
prC'.iect on an 
ann~l basis 

EVALUATOR I S CDr-errs 1981 

. seven m~mbers of the UWI, Cave Hill 
staff - three from the Rand D Se~tion . 
have served as resource persons at PEP 
regional and territorial workshops 

feedback from workshop participants 
indicates that their contributions 
were helpful 

feedback from principals indicates 
that the contributions of Mr E Newton, 
Mr R Nicholson and D F Scott were 
especially useful in the administration 
workshops 

_~~~~~~~~~~~~~~~~~~~~ __ ~~~~~~~~~~~~~~~~~. arrangements for securing UWI staff 
• <lctivitics "ill he c":tltl.1tctl 

to ascertain effcctivelless of 
tht:' Pl"oc('ss us('d in adriedng 
alit icip:lled outcome's; feedb--:k 
used to improve project Unl Le
mentation 

assistance appear to be on an ad hoc 
basis rather than through a formal 
structural basis; Subject Matter 
Specialists report that UWI assistance 
haG been adequate and reasonable within 
the constraints of time and budget set 
by the University; SMSs have found that 
UWI faculty are responsive to requests 
for assistance 

. restrictions on the Rand D Srction 
imposed by the L~I budget suggest 
.that university -cCUluibutions_\.li.lL_ 
continue at about-::t:.he same "lauel in 
terms of both quantity and quality 

it was reported th3t PEP has provided 
professional development opportunities 
for some UWI staff 

1982 

There has been a continued expansion of 
services to the territories. 
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_, 'l'cct0f 
I _llIcn iona 1 
Program 

1>. 

ni..:<;·,i~ilnt ina 
.,f ,'"rr icular 
'\.:ttC'Tials 

.\:-",nr\1Tll omm·n:s: 
"h:l ( "·e .11"(' try inr. to 
:Ie cor.tp ! ish; ~ har~gc5 h"e 
.1re trying tl' hring about; 
I'I~')I.ICTS "e propose to 
,lc\'el"p 

a. C()~t .10:1hrs1s of 
!:'"'terials- reproduc
tion 

h. de\"(~101",r!lt of a plan 
for ilh .. ">\'"j°·cnsh·c repro· 
duct ion ."111,1 distrihution 

c. di5tril'ut;on to eros, 
Irf, 1. <;":'. S't<;. rros. 
Project qaff. other 

d. (kveJl)r,~cnt of a "I:m 
fnr h'jdc-r <.li::'~L'r.lin:1tion 
ill the t('rritorte~ be
Y'ltld the I'i lo~ schools 

Pr:OCl:SS: 
:lctivitic5 leaoing to 
;]chien-r.1I'nt of antici
pated oormlES 

• by Project staff 

• hv Proiect staff in 
c~nsul i"ti.1I1 wi th lMI 
and other ar.<'ncics 

• re:lctions from CBas, 
pros 

• revision 

• in accordance with 
the plan - b. 

• same as b. above 

EVilJ.11,\ ncr.:: 
how "e propose TO cv"h'ate the 
ex tent tv "h ieh tim anticipated 
outcomes were realized 

• cost analysis report 

• aS5essrn~nt of effecdve
ness of plan 

• assessment of effective
ness of plan 

• evn Iunt i C'n by r.Dls, PIOs, T, 
lIT, PrOject s~aff 

14. 

Til- . 
salEOOLE 

"rmllall)" and 
oil-going 

b-c-d. 

EVALUATOR'S mfllNfS - 1981 

Not yet completed. 
1982 

No nelJ information; sti 11 a major 
need. 

Not yet completed 

Not yet completed 

Not yet completed 

1982 

A general plan for the region has not been 
completed yet. However, the team observed 
significant movement toward the establishment 
of a cost effective method of dissemination ill 
numerous territories, i.e., discussions and 
preliminary plans for reproducing and distri
buting (a) project materials to non-project 
schools and (b) materials in the subject area 
not selected for project activity. Evidence 
of fully developed plans for systewBtic 
dissemination with a~o.quate financial support 
to enable success still is not in existence. 



'\~I'cct of 
LhlC1t i"ll~l 
I'f(~gran 

i" 

f (' rl' I tflr i 11 

c'r,bilit\' for 
r"lI":r:- i 11\: 

'\. lH r li..:lllID1 

dL"'C 1"1''''Cllt 

,\.\, [(In 11.[1 (1{fl·o\'·["_<;: 
\,h~t I,e ."He tryill!! to 
"eccr.:r 1 i "It: ch,1m!C-S I;C 
~rc tryi"!, to brill!: about; 
['I:i:[~Jn<; I.e prorose to 
dC'vc1 PI1 

lerri tories !>i11 clc"c1op 
~ c"i'~1-i 1 i ty for il1l'ro\'-
111!: til" 1r (:du.:a t i Oil" 1 
nlrricIlla h'hich C3n be 
t1'~d after tl'nninntion 
of the I'ro,icc t. 

rl~x.l:SS: 
actidtic5 l('"din~ to 
achie,ement of antici
pated ournNEs 

• In- ~"inin!! cxpcrience 
thr(,lI!:h I'~rt icipiltion 
in the :,-year rl ilnary 
r:dllcatior: Project 

.. bv h:1villg :\.J; l~hle 
increased cxpertise 

• !:lot hat inn for cnn-
t i nll('d eff0rt, ~h<luld 
C(lillC' frnrll po",j tivc 1"(:

,,,11 5 of hal'ing parti
cil'~teJ in tlli, I'rojc(t 

[,,",\LUATlO:[; 
ho'" \,e propose tn c\"a illnte the 
extent to which the anticipated 
outcomes were realized 

• [valuation Gill ;,ot he 
macl~ unt it after lannina
tion of the Project 

THO; 
SOIEllULE 

End of Project 

EVALlL\TOR'S cmu;m-s - 1981 

t-;ot app licab Ie 

1982 

Significant progress toward 
this outcome already observ
able. 



'\;I'C'ct ", 
r.hH:·'t inn:.l 
\'r.,gr.1l1I 

A:,TIClI'AT[n mrconr:s: 
1o.'1'.1t I<C ;arc tl'yinr, to 
;:ICC(':':1' 1 i ~h; ch;mges "'C 

;'IrC' trrinj:! to hring ;:Ibout; 
rr~,)I~ln<; I<C propose to 

rnoo:ss: 
;'Ictivitics IC;'I,lin,; to 
:lc'liev~nt of antici
pOI ted ourm.;5 

EVi\l.lL\TT~: 
!I')\" we pro[">~e to co.'a, ..late the 
extent to ~;hich the anticipated 
outcoacs were realit~1 

~·iAJ.lIATOR·S mums - 1981 

===============~dc~'~'e~l~or~~==~========================================~_~_======================================~========~====,~====================== __ 

.~. 

TC'rrit0ri;'l\ 
C I ('\'CI\ 'l' I n,~ 
C'x'uniIlJtions 

rM!'.~d cn n:.turc of the 
c:(;c,i'1;.tions am) tl.cir 
cC'ntcnt 

• involvins: llIinistry of 
education per~onncl 
in on-going activi
ties of the Project 

• ilw(l\\'e them in con
structi.on of nl'pro
priate end of year 
tests [or II-year-aIds 

An."llysis of cleven-plus cxumin
atiolls in relation to Project 
goals b;' Project stAff. 

16. 

Anmlally analysis of 11 plus 
examinations incomplete 

assistance given to one 
territory in developing 
common entrance examination 

19B2 

The team is una.ware of any progress 
in this area. We see a potential 
problem regarding the importance 
attached to the 11+ examinations and 
the probable incompatibility of thei: 
contents to that in~iuded in the PEP 
curriculum materials. We recommend 
rapid progress toward revision of thr: 
11+ exams so that the content taught 
to 10-11 yr. olds under PEP will be 
reflected and so that these students 
wi 11 not be at a disadvantage when 
~iting the territorial 11+ exams. 
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PART II 
• - ! :.-" -.. '" 

,", 
- ~. ~:. ,. -. -"1' -.~,.. f .~ ; .-': , ......... ,; 

.. 
'!i'-'(. 

,'O-:tSCUSSION 'SECTION:OBSERVATIONS/ iCONCERr!S J MID RECQt;it1ENDATIONS 
':-,' .--. ' l i ~~: ::;_.-::;. 

. " '':.':' ,. ~.{!n;-,--:- , 

'; Thi:s part of the report inc 1 udes the"l':oin;ervati ons ~ concerns /)~:rl~d, recom-
. mendati ons 'of the team and inc l'udes ;'secti o.ns an adnii nis"trati'orf"6f the 
-pro-ject -including and 11 ary support' syst~ms; clocumentati on and ; nterna 1 
evaluation; the curriculum deve10pment process, Droducts~ and dissemina" 
-tion; thetrai n; n9 component of the' project j look; n'g ahead to' the 
terminal evaluation in 1984 and to a possible exten~ion of the project; 
and a conclusion section. 

1. Adm; ni strati on of the ~roject i ncl udi n9 ,I\nc;11 ary Support Sxstems 

This section pertains to. the functioning of the administration of the 
Primary Education Project. It includes not anly ttJose units which have 
primary responsibility (U\H's SchooJof ~ducation and the Project Staff):, 
but also those units ~lhich have indirect responsibility and which are 
part of the ancillary support system which assists in Project implemen" 
tation. It includes team observations, concerns~ and recommendations. 

The University of !'iest Indies, School of Education~ Cave Hill Campus 

Because of its critical importance to Project implementation, the team 
wi shes to comment at 0reater length on thi s aspect of Project admini stra·· 

-tion than is true of other aspects. 

As the grantee of the US-AID ~rimary Education Project; the,University 
of Uest Indies carries primary responsibility for its implementation. 
As noted in the Project document (page 1 L "tlle Project -will improve 
the quality of the learning environment fer 'the primary school age 
group (7-1l)~ and enable the UHI to expand and \:~xtend its assistance to 
the territor; es i il i iTIprovi ng the i r educa ti ona 1 sys terns.:' Further in 
this document (fJage 10) it is noted that C'the participa"tion of U\H will 
help to cement its role as an outreach arganization since it will be 
working more closely \tJith more ~1inistr;es.c: 

Overall management responsib 4 lity for PEP is vested in UlH operating 
through its School of EdUcation. Th~Dean bf the SOE (located on the 
Mona Campus) serves as the Project Director. For administrative 
purposes, the PEP is organized as a "separate:: unit within the School 
of Education:,;"C'ave Hill Campus, the other 1 two responsible units being 
the Rand 0 Section and the Inservice Ed~~ation Section (IES). The 
fonner is financed directly from the gener!al Univl~rsity funds; while 
the latter is funded enti'rely by the government of Barbados. 

The team's pe~ception bf the contextu~l~~~~ijngements within which PEP 
is conducted suggests that~ while t~~.e~6ject necessarily is organized 
separately' as an administrative unit-wHh';n ,SOE) it ;s SOE \/hich 
functionally carries responsibility-for Project implementation. That 
is, PEP is part of the:whole. but it ;s f~e whole of SOE which carries 
overa 11 respons i oil i t~!. ,I 
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If this perception is ~ccuratet as we believe it is ~ then the degr~, 
and qunlity of int~rl"'~lationshirs amonr the three units are of 
paramount lm~ort~nce to successfl:ll Project irl1r1emcntati'on. This Jroans 

: . that there should be collaboration, interaction/intQrfacing~ and 
:.' c.ooperation aoong th~ three units on it continuin£) basis. The concert 

of :'tl'!inning': Project personnel with SOE faculty ~mbers (mentioFled by 
, several of the faculty members intervie\,/ed) se~~s es[)ecially ' appropri
-., ate j 11 ,thi s connect; on .Thi s means further that the Project i tia 11 

, .: . ~ : . , .phases of its in;plementation must be viewed as an integral!1art Jof the 
, • 'SOE on a continuing basis~ and not as an isol~ted island with only 

, perfunctory ties to th.a main base. This ;Il no ,,!ay~ however, diminishes 
the role or the responsibilities of the Project Coordinator. In a 
laroer sense, it can enhance his role. 

In this context the t2:m1 wishes first to cOI7!'~ent on certain positive 
developments which have occurred during the: r,ast yecr (1981~lS82}5 . , 

1. ihe University hus allocated from its ovm r·.:sources the sum of 
B(lS$GC ,000 to' be used by the Project for r.:ucll needed addi ti aria 1 
personnel. This allocation is indicative of a UniversitY-\'1ide 
comm; tment to the Project. . 

2. There has been so~e progress in utilizing thE exrertise availabie 
in the R and ~ Section and in the Inservice SG~tion fer Project 
implementation. 

3. , There is ait incraased readiness on the l'~rt of ."it least some 
faculty r;lem~rs in Rand 0 and in Inserv;c8 to be used in Project 
activities on un above-the-regul~r-load basis. 

4.. There is evidence that there 'f/as an incn~;:;s2 in the number of : 
meetin~s hGld involving personnel from the three units (R and D) 
Ins~rvi ce ; and PEP). ' 

5. There ()ppe ·~rs to be qrea cer awareness and seriS iti vi ty on the part 
of personnel in all three units for the neeJ to work together in 
meeting U~'!I/SOE's oblig~tions for Project imr1Gf:'ai:ntation. 

5. There;s SOCie eviGcnce to indicate thnt, !'Ihile PEP has receiv~~ 
sOlile positive contributions from t~e SOC ut-l~r0e, the SOE has 
also ben~fitted from participation in '~hL! Project. 

Secondl~, the team wishes to renister the fol104ino majer .concerns and 
recor.mendations regarding this aspect of Pro,1ect G(~min;stration~ 

"' . . It i s reco~ni zed t:,at a search rrocess i s unde~Jay to secure a 
~placelilent for the Evaluation Sreciulist's i,osition. The team, 
ho\'1ever~ is concerned that tll;s process ~-:ust b: accelerated to' ;the 
fullest exte~t p05sible so that the Project st~ff will have 
available? ~t the earllest Qossibl~ date . 1n Evaluation Soecia}ist 
to give ~ir2ction to intern~l Project eviluation during the 
remaining t",~o .'/(~ars of the ~roject. Tile ir.:;Jortance of this con'cerrl 
and r2COlfafiiCnclati::>1I is hir.hlilJhted bll th~ t~i:lFI IS cOiiilllents in the 
Documentation and Evaluation"section of t:lis 1"1::~lort w:,;ch follows . 
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·Hhile the University at-laroe 'has allocni:Gd f]OS$60,OOO to the 
Project for addition of ~uc~-needed pcrsonnGl~ particularly in the 
nreas of L~0~Uaqa Arts and ~aths7 little of this money has been 
used. It is ' recognizEd by the team that thGr:~ are problems in 
; denti fyi nrl und securi ng .1 qUJ 1; fi ed p(~rson (or persons L and th~,t 
some ster;s have bGen tcken to sC'cure r"!21p on a consultative:; part'· 
time basis. ilot,'.'evc~r;, the team l)eliev'2s it is urgent that steps be 
accelerated imr.ediately to obtain additional i·ersonnel on a mor€! 
permanent hasis (i982-n4) to assist in Project implementation. 

The team also SLJ£~csts,' in this corrnectiori~ that some attention be 
(liven by a~propriute administr3tors (in PEP;; R il'nqu, <1nd IES) to 
fiM'r.1ore creative \'iays to match availabk rersonnd "lith available 
resburces. Open and free-\'Ihe91in~ discussions might yield ne\'J 
options and Opportunities; 

3. Hhile an ;ncreilsed number. of meetings \:;~rc held ona fairly regular 
schedule involving pe~sonnel from the Rand 0 Section) the Inservice 
Education Seetio,l (IEShand PEP~ there is strong evidence to 
suggest that some rarti c1 rants (if not mmy) regard these meet; ngs 
as largely r)cl~fl!nctory in' ilCItlJre~ i .e. ~ tile rororting of infonn~tion 
on Project uct; vi ties and events . . The ten~; racornmends that the 
expErtise availQblc in these meetings be ca~italiz€d on J particul)rly 
in the arUilS of ;'Jlanning and evaluation. f .. iorc r.~aningful involvement 

. of these rersons in shar[~d c.Iecisir.m-r.mkinfj '/lill incte·ase the sens~ , 
of o\'mershir und responsibility of all persons c~n.4erned!l and will 
emphasize ., on il cDiltfh(iing basis ~ that tlie r-roJect is indeed a 
Schoel of Education project. The rlannin~ of agendas for these 
meetings mirlht ','.'ell involve inputs from the rcsPGctive heads of 
Rand D and I~seryice. . 

4. It is clear that SO::lf.! faculty nembers, ;}c.rt ·icularl,Y thos.e in the 
Foundations ~r(n of the Rand n unit, feel thut their exr .. :;rtise 'is 
not used fully in ProJect ;1ii[11er:;~litat;on. rile teaf"1 Hishes to point 
out that expert; s'~ in thr are~s c'~. 'soc; a 1 nnd ~lsycho log; ca 1 founda ·· 
tions can be used rrof;t;~bly in Project implementation. Such 
expert; se can s!,)GClk to the impact .of culturQ 1 background ort teachGr 
and pupil behavior:. the develo~:nentJl chcr,::'.c-cel"istics of children of 
differing c~i~ lGvels 1 en:1ancing JiloUvntion in l~;]rnin9; nurturing 
sel f-conce;)ts ~ n learners, asses5m~i1t of 'ie,1rni ng out.comes and of 
teacher and ~~upil iJehuvior, to r.lent'ior just a f~\'J J,reas wl';ich one 
typically dssociates ~'/ith slIch experti~;e. L I'fas also noted that 
the faculty r:~m:jers referred to also hGve ;1~ld a considerable ~mouilt 

. of classroofll teilching experiences on t·/hich they could drm'l in makil1~1 
their contributions to PEP . 

. 5. There iss tron(1 evi dence of the need for an 'increased flo\'l of c 1 ea r 
communication \1ithin the SOE regardini.1 Project implementation to 
eliminate misil:forr.lation and miscomr.:unicaticn. The flm'l of cOrm1uni .. 
cation should be timely, i.e. I in advance of meetings/interviews/ 
confGrenccs/~~rksho8s and in connection with fJl1ow-urs t6 those 
activities. P1]dn~ vel"bal i.1gr'2ements in :,vritingl'dl1 assist to 
reduce the :-)Qssibilities of misunc!~rstn:;-lin ,;uch of the inforno" 
tion to be shared regardinq Project activit as already held can be 
donG in l'!ri '~'in~; t:1US fY'G2i:10 1f21uable ti".-iC il ;:roup meetings for 

; :" 
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mere substantive')ctivity. Or!janizaticn theery makes clear that 
the more cOi71plex an organization is~ thl:! groater the t1CeO for a 
free and open floH of clear communication ?ir:ona its parts or: a 
continuing Lasis. 

6. Hhi.1 e rersona 1 i ty di fferences . and confl i cts tire, to be eXf.'ect~d 
within any organizationill structure~ every possible step Il'ust be 
taken to assure tt1at such di.fferences und conflicts. do not imr.eciG 
the aChievement of COlmlon goals in an upf:ro\lCd" ::lgre~d-upon under .. 
taking. The implications here are self-evident. 

7. The team '11ishos to COM!l2nt on one additional faatter. In our 
interviews vlith Cave Hill Campus facult~/~ it \'!as Il'~ntioned by sm.G 
that ina re£lion where faculty members knovi each other and their 
areas of expertise on both a professional ~nd ~ersona1 basis~ 
coordination of activity to achieve cor:1nOn ~cals is not inportant~ 
if not unncc~ssary. Organization and au~ir.istr~tion theory is 
clear on this point of vie\'l~ namely) th~'~ it is unsound to depend 
solely on rerscflnl and r>rofessional re1ationshins to ensure 
effecti ve o~,erati on of an organi z.:lti on. Turnov(~r of personnel 
and shifts o-i- cmp:,ases :n individuals' Gx;.crtiss IT'.ake it necessary 
to conduct the organi zati on on a more de~~nJlblG basi s. This argu· 
ment supports til;,:: need for coordinatio:1 of activities on a more 
systematic basis. 

Project Di rector. ThE; Project Di rector ~ 10catet at the f,iona Carn?us, 
continues to provide ~tro~g leadership for the overall re0ional Primary 
Education Project. This ~-,as evidenced~ not only by the regulal"ity and 
frequency of cOf.lmunicu-cion between the Oir9ctcr and the -Coordinator, 
but also by the fact that several visits \'lQre r.~ad\; by the Director to 
Cave Hill campus to assist and participate r.ior~ f'Jlly in Project 
implementation. 

Project Coordinator. The Coordinator continu~s to provide strong 
leadershir 1n the lmrlemente.tion of PEP. Together t.t.!ith his staff, they 
have set a positive administrative tone in tha territories for Project 
implementation. Hi:; role 'I/ill become increasingi~/ important during the 
closing two years of PEr. Certain comments in the University of tlcst 
Indies, School of E~ucationi Cave Hill campus sub-section (above) are 
relevant here. . 

Secretarial and SupI)Clrt Stuff. A cOr.1petF.:nt staff continues to provide 
good support for Project im~lementation. The contribution of the head 
secretary, especially. is \'/orthy of oontion. The staff is short in 
number fer the increasing amount of materials :lrocJuc:;on ahead. 

The teaf.l suggests here that. 'if there are budgetnry r:roblems in addinc; 
support staff i tho Coordinator ~ive consitlera'~ion to the f'J0ssibility 
of securing volunteer ~ssistance from the USA/Poace ~orps and/or the 

. British Volunteer Orgnaization. . 

Project Subject SDp.c;·:llists. Continuity in ;"lcrsonr.21 ;s a strength. 
There has been 50n~ shift in rol~ expectations in the territories for 
Subject Specialists to serve as teach~r trainers. That is not to say 
that their role as curriculum developers is no loijper an important . 
functi on -- it conti nues to b(~ so. . The tei);.' notes the need for oreatcr 
coordination as r~1CI"C r.ersons are usej to assist the Snecialists in 
carrying out their :-';jsponsibi'lities. This is evident' ~1rQady in the 
Language Arts area. 
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Consultants an~ ~~50~rcc P~rsons. Conneten~ ccnsult1nts and resource 
rersons have been L!SGC: tc ?!SsTSf in PrOject k.!,12f11l2'1tation; rar-ticular'!,\! 
in th~ conduct of r80ional and tcrritofial t~rksh0rS, Ways ~eed to be 
found to use a~(itio~~l Qualified ~ersons ~hc ar~ available, and to us: 
more frec:uent 1 ',' ;:;,osc \'rho a r::? n0\-.1 bei nq usrd. H:,~ team notes that there 
is a substant;~l cum of nancy nvailable in the Proj0ct bud'Jet fer 
techn; eel 1 ass i s·c6.ncl} en a short~term bas i s th~'t bare:ly nuS been tapped. 
~ore attention ~eeJ~ to be qiven to findinr additional creative ways to 

,.matcn these available resources IJlith Project :'\eeJs. 

As ~ore and rnJre ~crsons become involved in Project implementation i the 
greater the np.ed 1'Jr coordination~ a~ pointed Ol,!t els';:?\'lhere in this 
report. 

The UHI - rlona C:::.nPL's. /\s already mentionc~;~ thG Pr0ject Director ;s 
the Lean of th8 !Fi'fv~rsit.v··VJiC2 School of ErJucation ~nd resides in 
Jar.:Jica. JJr:1r1ic.i's ii1vol'veP.lent in thG Project is~ in effect, 11 serllrat(~ 
component of the tot}l Project and involves the trainin~ ·of ad~inistretors 
in that territorv. As noted in the Trnininn section of tha reoort9 this 

J • • 

component is bcina cOil~lucted effectively by tl tCD.m of very ccrtpctent 
p.rofessionuls. In ~dGHion_ rk:rsonnel from thE: k'na Camrus serve as 
consultants for admin'jstrator trainin~ in ot:,cr territories in the 
western and SDuthorn r(trts of the C:l\~ibbean resion. 

The US~.'\ID Staff. Stclff of the US--{\ID offio'? :'!hg_ :,:ave responsibility 
for monitoring PEr prGvid€ strcn~ suprort f(~r PiOj<:;ct imp1er.1entation. 
They (iemonstrate pCSitiV2 sup[1ort to ensure the SUCC2SS of the Project. 
On a continuir.0. basis? they rrovid0 assistance to the; Coordinator as 
nceded for the implomentation of the Project. 

Proj~ct Im~lem2ntnti::m Officers (PIOs). i·lith on'~ major excertion) 
-(,'ntigua); thE:r,? is cOi1tinuity of personnel in t:iJ f'articipating 
territories. Th<;;rt:: is ~videi1ce that their roles !i:.'V0 becone increasin0l" 
dei.landin~; during til.:.: ;.'2St y(~ar. The~! ar~.:! COr:1:'oten'c iicrsons dedicated-co" 
the Project ;:md its succcssfu'l il'1ple;ncntatir:',l, They are \IIell-respect8~\ 
and well-~nawn i~ t~eir r2spective territories. The roles of the FIOs 
are critical to the success of the Project i~ the territories) and will 
become cven :11Drr.:: critici,ll dur"ing the next tl'!:J ~<~.:\rs. Some problems 
still r2main r2~~urC:in9 s,31ary adjustments. Fer tIl:; sake of morah~ anG 
for ensurinq continued succ2ssfIJ1 Project i:,l\~lcmentation" these probler:s 
should be ironc~ out as quickly as ~ossible. 

Project Il.lrl(;m8nV~t;on In;ts (PIUs), The Plus :~rov'idc forums fot' iln 
exchange of id0JS nnd for aivins direction tn t~e Project within the 
participo,ting tr;:Adtorias. Their me~bcrshi;->s inclu(.L~ educational 
leaders~ c.g. ~ :~crsc'ilne'l frol:i th(~ [·jin;stry 'Jf 0jucation~ PIOss Subject 
LCcders ~ Projoc ~ schoc 1 rri nci f)" 1 s al~d teach~rs ~ <:nr.! s tC!ff members froD 
Teacher Trai;linCl 'vcllcnes. In sor~e territories, PItJs function ?s a 
dynamic force 'in PtojC!ct ;n~'h~nGi1tation. In oti;\.~r.?. the intended 
advisory role is \!(~t t.c be: (~evGloi.'ed, lEOs 2nd ~IC::, in these territories 
should ~o what2vc~ the} can to st~en9then the role of t~eir PIUs, 
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. Chief Education Office,s ,(CEOs). GEOs appcarE:d to b~ more in.fonned 
about PEP thlS year an'( t'1e~fCTeurly evidence,i,. in a recent ~roun 
meeting in f\ntigua,~'a' high 'Ievel of commitr:1c.;nt ti.) and'involvement in 
plan~ing for expansion of Project impact anJ ~xt0nsicn of tho funJed 
effort., Gen:::rally, tile PIUs fe 1t morx:: sUP:::(lrtcd by the CEOs and there 
was substantial ev;Jenc~ that :::any etOS WcH'e concerned 'about institu-

r-tional;zation of Project activities. Durinf! the S~rin~fof 1~92, CEOs 
were contacted fo~ally by the team to,obtain cYJluative data about 
Project imple~ntati~n. The results of this survey are included in the 
Do~umentation and [valutltiarl section of this N;~ort. 

: • I 

Territorial Subject lenders (SLs). Their roles aN be'coming increasin~ly 
more mportant and cxpai1ded tolnc lutie r.lore res:)cns; bi 1 i ty for t~acher 
training and evaluJtion. Project teach~rs depend h8~vily on assistance 

r from the SLs. SLs r0~ort a hi gh degree of respons i veness en the ,)art of 
Project teachers to the help provided. In some terr;tories~ SLs will be 
attached next yaar to Teacher Training CollGC~s to assist with providing 
inservice education. The team notes that ther'.; is variation in the 
scheduling of SL visits to Project schools. In 'sC:~£? territories these are 
conducted on a reguh,r basisi in others much l~ss re~ularly. There 
continue to be SOrEe prcblcms in providing 2(~OqU[~tQ sU!Jport for travel. 
These problems should be ironed out as quickly as ~cssible. 

Proj8ct Schools: Princirals. There is evidence 'of the.tr.aini:1g of 
, ;rincipals in s~lected ~srects of ~d~inistrQticn. (Detnils nre presented 

in a·lnter section CJf this report). There;s heed f0r more trnining in 
the areas of instr~:tional leadership end evalu~tion. The support for PEP 
i ~ gener,111 y very pos Hi ve i:!mong Project Schvo 1 pr'j nci pa 1 s excert ina ret:! 
c~ses \'I'here the tQ.'U~ observed (1i-o tny . C:ver~' i::ffort should be made tv 
d~velor and utiliz2 the rotential of principals in Proj2ct implementation, 
porticul)rly in pr~viding support ~nd cis~istQnce to Project teachers. 

Proj2ct Schools' Teachers. ThEY'e is ckc.r o\,;cGnce thnt nmong many 
teachers 'nteres~ 1n ancl enthusi3sm for PEP cu~riculum mnterials continues 
to be strong; ~n,~ in SOr:hl c,'ses is incrensiiiC, ~srcci~11y where there is: 
conti ill! ity of c:ffecti ve ~,ersonne 1. I~cre,-:',5eJ 2V; dence of more effect; ve ' 
teaching wns observed. T~e nee~ for much arlditicn~l trnininn still exists 
and t:1ere nre ~rob12:1s rEiSU'!tin9 from (\ high turnover' of tel1chers in sm.1G 
schools. 

Teuch~r ir:~inin(j Coil2Scs C~TCs~. Ther2 is ~\'!;(\2nce that in some territories 
the rclat1onshl~ bfn:\,/ecn pt,: nn·..! the TICs is incrc~sin~ in importance and' 
in positive wnys rcsuHinn 'in r.1L!tu~l benafits. T:,esc linkMes ar0 imnort(!nt 
to ensur\: the dt.~:,,(\bi1ity of Project imf),1ct in tile territories and shauld be 
encouraged/str~n0thaned in t~0se territories whnro they have not yet been 
est~blished or whera th~y are week. There is eviJ2~c2 that, PEP is siGnifi
cantly impacting on 'chc n-1ture of ti;:lcher trci;1inf! progrems in the TICs. 
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Terrtio\';ld Cun'"!cului:1 f!<?vi~lcpm·~nt r.~ntrEs .1nC~ i:::J<:din'l Centres. Ther~; is 
ev; d('ilce- fll~t i n SO~0 brrHc,ri es th2 CurrfCliTl:!rr {\:ntres ana RG~di r.il 
CentrJs 0.re re1;;.tin9 ;'1·;)'2 closely to PEP. !;--j SOI~i.1:l PEP is ::!n int2IJrJl ['art 
of the tot~l effor~ to rcvis'2 rdmnry curricl}l~ "itil major resrons;bilit~;, 
assigned to the C~rric~lum Centres. PEP hes blon catalytic in th0 2st~b· 
1 i shment cf at lc2st C;'lC neVI Re~ci"9 Centra (St. Ki tts L nnd p l:ms ,wt.:: 
underway to es tub i ish one in [h: 1 i z(:. 

PAHO Linka~8. There exists now ~ cocrdinatcci ~urkin0 relationship between 
PEP and the pC\;,-,2nc:"1c::n I'h;~elth Orcpnizaticn in tho (~Gv01opr..ent of curricu .. 
lum m'-1teri0is. Ccntinu<.1ticn of this r(~btior.shi;~) including dissemintl1:ion 
of hei11th-rcl~te:": curriculum pr0ducts~ is ~nt;ci~'atG0 during the next t\H) 
yeGrs. 

Project Net·!slcttc:"., T:12 Project Ce0,·dintitor haS issund the first in J 
s~r;(:!s of Proj,~ct :k~\.'!sh~tters des;r:med to shr~~'(' in'i"or'j1i'ltion alilong tile:: 
partici;:0tin'J ':;2rritol'ies r2gunl;ng imr;lGrnG!1~etion of PE? This rle\'! 
communi cation VI-.:::1i r.:lc shaul d rrove useful ; n Ji $se:ni ilJti ng i nformati or. 
about successful ;:r.~ct; c~s ; niti.:1ted under Project c,usp; ces. 

"ihe cbove r·2v;2\'.1 Jf t;1G ProjE:ct's ~dmin;strn·;;i\!·~ str-vcturc and its 
supportin<J unci'ii(1r~' systems ·"lI1C units illus·~rt.tGs clearly the comrlexit~/ 
and comprencnsiv(!ncss (if th0 Pdn.1ry Educnt;;,);) Proje·:t. It makes clear 
why Project manC10cn'mt is so im:,ort.}t')t to Ut; succoss of the Projecto 
Tt I . ... . .. f' t .. . 1 t :Ie <:\Cl1evcmen'Cs ,;c (u:':CG <.Ire Slf.Jn1 lcan 0.;1(: ":1]9 In f\rse me;:\sure c 
Project leadershi0 end the contributions of key Project ~crsonnel. The 
tear1 ~otos th,)t d')ri n:-: th~ next b!G ye(1~s th~ SCOp0 of the Project will 
be ~Xrv\,m~ed; anc: its cC'f;ir:lexitj' I·d 11 ';ncrecs2: :"2quirinq l\ continuin9 
hiqh level of l:Jciorship LInd Qx;,anded rolGs of rcs!"onsibility for Project 
str\ff and tcrrito:"~Jl ~·\)rson:1<?1. The teer.' t-21ic,,'~s "that th~ 1r.1plemen'!:n
tion af t:,t? recor:;r:~n~C'.ti(Ji;S '::lr.c stJ(~0estions ;i:corporated in t:,is section 0·r
t~8 reilort will s;;r'J·~ tc strengthen even furt:lcr the administr,;.ticn of t;~is 
m~ssive~ regional ~ndert3king which up to this roint is operati~q so 
successfully. 
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II. ~j('cul~K:ntation and Interni11 c\fnluation 

This section of the r8port contains t\:w ITICljCt' ~'I3rts, 

A. j\n Ur(~ate on c:at.} collecte-.! ::,nu ann 1yze;,.; fer' I.F\SGlille and formative 
evaluation ~ur~Jscs) and 

B. An elaboration of the team's recommendations for specific mo~ificJ
ticlns ;n the crio:;in(11 evaluation design to ensure successful comple" 
tion of essential ev~luation procedures by Spring. 1984. 

The team urr.es that this section (8) of the rCfllJrt receive higilGst 
pri ority with Project s tnff in the month!:; ah2()l~ before attenti on 
becomes focus~J an the rreparntion of a rro~osal for Project 
extension. . 

A. Dat~ Collection an( Analysis 

Tho ;::va luati on T0.{.:;'; R~~port 9 June 1981 (pp 2;·?2) succi nctly descri bes 
the plan fer the collection of baseline data for PEP. An updating 
status rerort pr2:;are(.i by the Project staff for th2 ·team, a SUfllTIC\ry of 
resprmses fran CEOs to un ext8rl1f11 survey COi1(JlIctec~ by the team duri ng 
the Sprinq of '1982, (InC: sJlient observations'::I1·J concerns derived from 
i ntervicv!s tlnc) vi sits compri se thG content of tlli s sub··sect; on. 

1. Project R(;;;)ort or; the ~to tus of Basel; ne Ci.1tn > >.ar~h 1982 

i'·:ost of the: :~zlse1inc data pl;mned) with the exception of dat2. on 
pra- and post- tests from pupils j have been c()l1ecteJ~ processed 
and in ~ 'nw,.ber of cases reports are either nrcrared~ in prepar
ation) or .."r11l be completed shortly. The fcllm,!in0 are some of 
the relevant ~etails. 

1.0 Pupil '~ut('. 

1.1 Puoil attitude to school related mutters. 
n~~a collecte0 and rrocessc~ already. 

1.2 

1.3 

1.4 

{\ rQ;:ort 0n this ;s in rr-eparat'ior •. 

PUDil attitude anJ beh~viour -
OJ~~ collected and processcJ. 
bee n rwcnC1 re(~ .. 

I • 

V:;i\cher rerort. 
TI:!G ty~es of reports have 

(a) Irformfltion sheets - fC2d back to individual 
terrti tori es based on t:,(,; (lat2. from th2t territory 

(b) Overall reports basc~ 0n ~)tJ from all territories. 

PU'-il :)crformance. The c!atJ frGr~ a ~!;:::9nnstic tGst in 
Ln~(lLli};y; ."rts arc tK:i nq processGcj, 

Pro"rost t:;sts ;'.S units ()f fw.teri.:.ls e.r0 reportedly ii1()k;n~' 
i.\ sl~J',; ~r"()rcss. Some territr·ries !V\\f(? begun to adr.1;nis·cc;r 
these t;~sts. 
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2.0 Teacher Jata 

2.1 uata or; teach~:"s' practices anc perczptic{ls :ialJa becn :'Y'ocesse.~ 
and b/c ty!'es Irr re~ort hav~ b~cn Pt'8~:ur€:d "' 

(a) Two i r.fcr:uti en sheets to each territory baseC: on the data 
fror.1 the terri tor:! concerneu. 

{b} Il.n overall report bAsed on 1)11 catu. 

2.2 Classroool Observation data have b~en collected and are being 
processed. 

3.0 EJucational t.Lministrators/Supervisors duta 

Data from rwincipals and tG:1chcrs have been collected~ processec.! and 
t\'JO types of re~)0rts are in pref>aration but not complete. 

(a) Inforr'1n'Cion sheets to individual territories. 

(b) Overall re~ort based on Jatn fro~ a'1 territories. 

4.0 Territorial subject Curriculum data 

4.1 The subject consultants are preparin~ GBseline reports on the 4 
individual subject ~reas. 

4.2 It;s ~ll\nne(~ to rate curriculum rrep~rp.d llsing the curriculum 
evaluation ~uidelincs devised. ' 

5.0 TGuchers' :li1t.~ Pupils' Materials 

The evaluation is baso~ on feed back durinr TGrritorial and local 
workshcDs, ClIl\~ l:uring school visits. It :'las been decided to 
include' c: fcc(i bnck data foro ... lith c(1ch unit of ne\'/ materials 
proGuced. 

6.0 Project Activiti~s 

All project activities are ~valuateJ using questionnaire and a 
report pre~arerl. 

7.0 Education system 

Data 0n [wC'.v-ision and alloci1tion uf t(;L\c:,ers ;i1 the territories 
are beins rrocessed for information sh~cts an~ reports. 



2. Survey n'; r;cos c(.n(~ucte.J by the Team.> ~'i ~'itl(!, L82 

Irl ".c1ditior. to th,: nbovc ciata collection !"c~orte':: oy the Project 
stl.!ff., the; t.(:Jr.: itself collect\?d some !.;.'\t.(l froril th€: territories. r 
surveY'\;/ilS i:ilil';;l; to all Clrief [dl.;cat-jc:1l Officsrs by the evaluation 
tea~ to assess th~ir perceptions 0f Prcj0ct ~~pact to date. Thos8 
rcs~:!oi)S€'S Uj out nf 10 "Jere returned) Vicre: sUITDaY'i7..e'~ and analyz~:?C1 by 
the team, .'~ 11 CEOs re~ort.ed the rroject uS :liWi :"0 strong or very 
stronn ;;:;]:)a(;'~ on the fiverilot schools in their respective terri'tcrics. 
Project ir;lPuct 011 non"[:,ilot schools \'!as r(~ported vJith greater varilli,;" 
lity two in:~;c::.t2C: little or no imv\st. .. thrGc l"0ported SOr.lO. an,~ 
thl'ee descrEled t:,u imr.<1ct as strung. ;}~ tLi"? Project components t:1r~ 
CEOs Here l1sked t,) I'llnk oroel" in terms of 1)0'; Hi \j,2 ill1!):-tct ~ a 11 rc.n!<ed. 
the tjcvE:'lOi)l'i1\.m~ (,f i'Hteriais ~s f:!rst or SCCGi·j:'.I. Generally, the 
traininC) of t'.:aC:-lcrs and \lisscf:lination of :-:ateY'ials vlcre runked seconJ 
or thira~ fol101.\'e,: by the prevision of consultative help and trainin~l 
of nJministrators. CG~ments indicilted ~11 c~~lonents were highly 
valued and of rreatest concern to CEOs ~'.'i1~; tile possibility of 
extendins the Project nast 1J84 in order tc serve more schools and 
progra!7l levels. 

3. Salient Obs2rv~tions/Concerns 

(a) There cont-inuGs to be ~ lack of u.:.sclinG ~:~t[l on pupil achieve .. 
ment. Thi s 'j s truci alto the: overi; 11 ,:oc'lr.12ntati on of PEP 2.n ... : 
irilo'11c·:~;.)"ce stc'JS should be taken to :::,,:t ttl'2 data collection an<.i 
analysis nroc~ss unJerway. 

(b) There is 3 r~ccll to nov.:: ahead as ri);.:idl~1 :15 rossiblc: in 
,1nillyzinSj ·::ata collected and rer>or-di1~' resi/its to aprrorriate 
individunls in clecision-makinQ oositions. 

, v • 

(c) Ther2 COiltinu0s to Le, a need to stu\..y the probleJu of quantity ;n 
da'ci"i collGci:ion and an~hsis. S~\j:lrliil; ~~eSi(lflS are adequ~te. 
(See Sect ion [1 be 1 0\'''-) ~ .-.J 

(d) There is an ucute !leee to r/rcss forHard in tr~ining tC,1chers. 
nrincirals~ and subject leaders in (v~lu~tion procedures. The 
teJ'~ rows tht1 t thi s tmdeavor, ~'lhel1 acc(\!'T 1 i shed) shaul d grontly 
facilitate the critical need for 1atJ collection and analysis. 
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B. Recomr,;Gn(!J~;(jj'.:; for specific ~;10d.ifi.cJti('ns of tile orif'inal 
:va 1 Uil Ei on -r:' L:L'I - -~-,-

:~s ilrt(;~i in t;K '-:;;~-::',~i1ts on the orir:inal eVi:llu~t"ion i-11an. which is outlim;,:i 
in part one of t;i;S r(~::,C'rt, and in the observations Jnu cor:ments "lh~ch cr.:: 
inc luded in the ~:r8c2~i n~ sub-sect; on> some rroqress has been made 1 n . 
collectinr and ur~l"!linlJ data in c~~rtain aspects of Project imfller~(mtatlon. 
HO\lJevcr~ the entirG"proccss of documeni;ation and intern:!l avaluation is 
seriously behin~ scheJu1~ (for understandable reasons); and needs to be 
sin:-lified and !'r'ioritized. For four reasons, tIle tean is especiclly 
concerned about it~rle~entatinn of the inter~al evnluation process during 
the 'next two years ' 

1. He are confi'::ent no\.j:that tile expectaticns of the original evaluation 
plan were too hi9h given tliG restraints of ?:::rsonnel time and finan-
cial resources uvailable for internal eval! • .::tion. ConsequGnt'ly. the 
present situation exists where the rr0cess is behind schedule in a 
number of L:reJs. Lack of concentratin:] u'Ffo\"ts on high priority 
aspects of intcrnJl evaluation have r~sultcd in collecting less useful 
data than is needed to demonstrate real ;~vi"c?ncc of Project success. 
This rroble:-n \liaS mentioned in the Team's--,-gCI I·!e:port. 

2. ~;ue t~, the un2xpccted~ tragic deeth of the ?roject Evaluation 
Specitllist; :ir. Frank Vincent, t:lis situation is novl :'lore critical 
than befere. ~;!I,iL steps are lInder"la~' -~o find .:l nell! person for this 
pas iti rn, it ',"i 1'1 be some time - perlians a j'cnr - before a neN 
Evaluation Srecialist can be cli1!loyed C:lnC bl~cor',D fully acquainte(: !'/itll 
the Project anl~ its ;m~lemeiltation. I:1t£rnal evaluation must conti:1U(! 
during this intGri~. 

3. The results of inter~~l evaluJticn activities; narticulJrly those 
It/hich arc ·~etai1(!( belm"~ \·Jill be n8c:led esr·;~ciully at the time of the 
terminai eV.-!luction in 1984. The tear':::; 0vJll!ative judgments Jbout 
the 2xtent to which the Project has achiavQd its objectives and the 
overall imp~ct of the Project in the Caribb~nn region will have to be 
tr.aue, larrely, en the basis of inter'na1 Gvc.11l!ntion results. 

4. If there is to be A croposal to US-AID for an extension of the Project 
~eyond 1984. as nou appears li~Q1Y5 the ~rcDosal will be strengthened 
proportionJtely to the ctGgrec that a soun~ 2valuation desinn is in 
operation .:;nd i"2SUlts sl1m·/ real Gvidcnce thut Proj(;ct outcomes werl2 
ach';ev~d. Therefore, r.lddressin~ the intcr'lJl ~~vi)luat;on nrobler,-, nm! 
,lnd during t:18 rC?r.Jaining two years of this Frsject will stren0then ~ 
proposal which ma~ be forthcaming. 

In view of t:,e aQove) the tear.! has '1; ven Sutne thou~ht to the prioritization 
of internal evaluation activities and to ho\} L2~! ::dght be carr~ed out. 
The overriding 0uidelin~ is that, in the pr2sent circumstances. these 
activities must b~ corried on caoneratively tha ~rcjoct can no longer 
depend primarily en enc ~erson to ~o the jo~. 3trcng leaJershir needs to 
be given by the Coordinator. Coo~cr3tion on thJ ~art of Project staff will 
b2 neeced anLl I2x:,ans ion :)f tile to 1 as of thC1 ;) Fls :.!i 11 be i)I?CESSarjl. 
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Our recom~enclations for pri0ritizing int~rnal evnluatioil cctivities follow 

1, Tile (lL:ality (co;':;;~I'!)~ ; :i1'::SS nile ::11(?cificity) (/I~ 1":;I'~~r'd"ir; iJy su t, j:.~ct 
:;n~ci;!l ists , Ccn::'L!1 'i~uP'ts and f~~SOl!rC2 P(:: rsons ' , ,'; \ ~ ~: k: s ril.?G-ls to be un(lrad0 ~' ~.n":: i i l SOi::e case::; sul>sl~ntiali·.' so. ";,At is ilH: c.: C~ ·J 
mor2 ' thrtn d0.~;cri·-, ~iv(.': rCf'ortinl; of i'iIl{lt fl(]!) : 'C~';I~ ;'~: i!:; ·-, v;(iencc: tilat 

.' , .....;' .: r·--~-""· --· 

~"hllt :lu~~enQ(j :k"~ S:'~l'.: r! frect/mp::,.ct or. '~eJch~::i"s i1n;~. ~tml 15 . 
tV, d0r1C'::-aT 8fTiE~Ts:!:F~fmpo-P;~Gn-::-(m~-evt:: TuarrOi1;'-;-urposes than is 
d~scrir:·tiv~ info !'i:i;. ; '~ i0n . S0f. 'e Jat;~ rco(\rdinci C;= '~C',~L cun be coll(~ctec 
on site at the ';:il~: r .. ~: ~ n acti'iH··l dnti) ,:,r0 .~lso ncedcC: to shm<! effect 
OV!~I' ti8C. Ste')s ')::c.~L: ;)e takl2';1 iLi,,',~di ute 1 \I to L!;') 0 rade the llua li t,! 
and cQ(lsistenc\I o·r- 1'2 lJortinn, Thp rlevelo:,r:I(:\' ;1; (If ~ ~ i"!2:-,ortinq 'form' 
\·Jith o,t h~ast SOI '::'~ C: ":<: '. :~ ;': El(lm,~, .. ts \':nuld be lIs ~: fLil 'in inplementing 
thi~ r~comncn(hticn , :';:; ~ortinS1 2,5 uS ':~ cl in t:-;is :-<li"u :: ruph refet's 
~articIJla.rl~' ~o tll~: ;,:Ocullcr.tat;on of ~'!Orksl1o "'s but to other Project 
activities llS 1.'elL T';- the docl!!:.entaticn (rf \·c~'::s:·:or· impact over tine 
(ian:.:er·ri1n~~ ':::~;:0C~.)) l,r,0cor,12S unfe8.sible frf :;11 ~· 'or'!<shops t\ 

sa~rlinq of r~rr~srnt~tive worksho0s should be ~a~c, 

On a s2mi ·annual or ~i::lt!:~l basis , ;'10 I~el)orts s:lO,-'l~; ith::ntir/ 
;>recisely \f!hich s'i:i"('t (!.! ic~ ~(W( contributed fJOst;,Q the ir:ll')li;!nl€.ntation 
of tho Proj~ct~ ;~~nc! '.: ;";C\(. mil .. ':' ;lav2 been the ;:·. ~:)2(jir~:2jr·:5 or restrainin0 
factors. 

JII an nnlwill basis . t: i": reports of Sl:bject S ,~~::cialists_ Consultants 
and P2source Pers ~) ,~:; . ,.~ :i6 tile f:lIOs s:1ould be ~ntdyz2 , ; flnd the results 
SUF,iTlar; zed for t:, ::· l'ur~'')S2 of 5;101-'; n~ Project ".\ff0Cts . 

in a sGrl1i'-annua'! (T .',l'Illui:l oasis ) di'lta shoul \ ~ he obtuiP2G from all key 
persons involved ~ ; I th8 ;:ro:i~ct to ,,'valuate U1C? l!tiht~' of curricuium 
products~ ChJil f~ (~S in 'i:el~cher bei1~vior " C:~lan\'<~ s -iii !~l:;iil uehav;or, and 
chan]es in rareni.:e:l irivolv2rnent II/hic;, lc.)r: to :' i' I!I)nce:r,~ent of learnin~ 
envirOllnents. ri(~ f,-: ll('l\:lin~:i matrix snO\:s in 'Ir:: (-j '1ic form \<lhat th~ 
tea;'; rccon;r;l~i'\ds. 
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;' .. c,:-:mr.C'ij 'fem s:,culd 1.;2 .. :;:~ \! '2l:!1ed sv'n to cnl1c~ct tiH·;5C cvaluaticns fr8::: the 
individuals ne·ted . Cile:'} cc 1 1ectir,rl c:-i.lld iJ2::t;n as 0~1"1.':' (IS this SUfill,iCr f~·r 
cUi!"iculum I.'r!)ducts f::-.r :.; ~ ~1 '~Jr d.:is ,::mC: 'Fer Pr-:: jcct ilccivities con0.ucted 
L\ur;ng tile 193; ,· 1')32 .,/~at , 

[<:t '~':-. frc(;1 these eva 1 Uc,,~ ;"'; :',5 :> ;~·= u 1 d b'~ an01 .~'ze ,j ana S Ui,':::a ri lC!d :Xl u yea rly 
b:::sis t c 5:'0" Pr'. jLct .fL:';,s. 
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,) T:1Q third recc"-I~::c:l(!a'Li;:;n treats the· c,,:'11ecti"i, of (Gtel tr. sno',! ~'llril 
,3chiev2;;ienL His i',sr~ct, cf cct!rS2

J 
is i:!or':. c'-;·.~r·lic}·~eG )nd 

lib:l" \"ill n!~ed t(; ri":jvi:b for l'Tl0r(; var-iabilH: i:1its inpler:1entation 
I~ an~ event_ ddta il~~ ~eQded to evidence punil ~chieve~ent ir Project J ~ ___ ___ ________ . ____ . _______ --: _______ • _ ........... ______ . ___ _ 

c 1 asse:;. 

,)r.e source of sue;'! dc:·~a is the cOf:'oarisClIl of '"'r2"' :1:1'.. \'ost-·test results 
fpr int.:iviclliJl units C( \rfurk. It 1£ unreason~')l(~ t':.~ !:xpect data to be 
collected for a i1 un; ts (.-,f work tJu{;ht. ;" f 1=p!'2senU:.i.:i ve sann le for ons 
year which takes int~ consideration-subject ar0il, grade level and 
terdtory s~lould be USCG for this '1urrose. )/-:cps s!l"uld be taken tc 
develoo tfle sa:'1n L riesicHl and tC' Lerr;fi wl1ectiun;", this kind of data 
'rlh'ich then s:lQUld /;..:; sl);;[~c.r;zed to ShOh' CVi<.iCiiC,~ I':f this dimension of 
Project effect. 

,'\ second source ,:.f SL!C:l J3.ta 15 the results ('f t.2i"·><~nd or .:'ear-end 
achi evenent te~ ts" T::'aci"rer fi'Jue tcs ts refl ect i nr the: content tau"ht 
in PEP curriculun; r:di:e:rials shou1c; be ildmi;"ist:::~~('< The results of 
trw performance '." r Prc,:i(.?ct fluril s ('n such achicvf.~:1Cnt tcs ts Hill p,~ovi d~ 
additional evidenct: ·to d~l;;onstrat\= PrC',;ect efrec·~:. !,::ain th2 usc.} of 
a representativG snmplc of scho~ls/cla~ses is ade~uat~. 

~ third source of suc~ dJta is the results cf stand~rdized tests used 
; n the terri torics. C\:p.lOar; sons betl'!cen the i;l~rf:·rf:1Jnce of Project 
class ;.,upils une'. :-,cn"Pr(~:iect class n~!rils ctll.!k lX~ 1!":{1(;e particularly in 
thG SLlO,j2ct areas of Uml1uane /\'~-::s anc: ':aths 0 :>:c. i~" the use of a 
rerresentative sa:,)nll~ c-!' schC'ols/classcs is J.dc~'·!'.wt~. P(l.rticiptltin(' 
territories shocL Le C'x:J2cted to :>r(Nilie the l'~\"' ;_:ata from v!hich sl!ch 
crr.npari sons ccui.· [:;:;:.2de. 

;:I"1at is r·f ~arar:iC'!Slt i::~crtancG f2r this' asnect rYF internal Avaluation 
is centra 1 1 eac!ersi; i"" _ not 0.11y f~r cons trl!ct-i n:' tile des i ~n of the: 
sa~o12s. but ~ls:· fer initiatinG and ronitorinc i~ternal evaluaticn 
act, viti es 

The teu~: Iii shes .i::: SU(1;2st a rO:Jrt:l n:cor,1r,2i"~·::!(\."d'):; ti)rJunh; tis net 
regarded a.s havij"Q as hitJh a r>riority as the first·three: It emerges 
frcr.: a discovery t:lrour;!l visitin~ the territories. There is some 
evidence to shmJ that "upil attendance) runctualit~!:.- and courtesy are 
better in Project than in non-Project cl~sses. H2rci data were present20 
by two princi~als to substantiate this observation. ~ systematic 
collection and analysis of such data from Project schools might reveal 
significant findings to shm! Project effect. This invoives analyzing 
data whi en Project SC;100 1 rri liC; pa 1 s caul d pravi de to the StafF on an 
end-cf~the-term or end-of-the-vear basis. A ~~, rrincioals alreadv are 
beginning to make an anCllysis 'Of this kind of date. for their sd":covls. 

l.!hat the tean has :ltter,mted to do in sub~seci:i()n!~ of ~:his section of 
the renort is t~, h·j.:;:11ig;,t the priority areJS ·r:'I" internal eVuluation 
activities. The tCJr1 believes that these ro.t:H?Y' siJecific recGP.1nenda
tions vii" simrlify t:l(~ over(',ll t{'.sk of internal ::v2,lulltion end, if 
implemented, yield the kind of evidence ~05t needed to show Project 
im~act and effect at theil;-.le of me tern;H'a I ,.;itJ 1 ~Jtl on 1 n 1984. 

1 
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III. T!lE! Ct:rriculuf! Devclorm'2r.t P:--C'ccss. 
TMiftTcL, and !J1SSGr.:Hlabon 

.In, this sectioll of th'~ re:,;()r'~, tear:1 findinCls \·;ill· Le IJ~r:;;,.t~d \',;,th rCfIard tc 
(:l) the curricului.1 <'~8v::.:l('p::~ent process. (b) eva1t!\r(;i:m' of tile ~rooucts to 
l!ot3) (c) evidence of Prc-,j::ct 'il:-,r,act an·; ~otcntii'~l; u:id (d) thE past and 

. future disse:;~iilaticn of ~1l' .... !(~ucts. P~rticular att0r.tion ~:!ill be riven lastly 
to the evidence cf 1:\nO~jr~:,;js rXl.de in response to th[~ zl1ccific rc:ccmnendations 
~nd conc,erns de 1'1 t:E.!a "C 13!.; Lit: Ie 1981 report j ra!:cs .. ="10··33. 

T:1~ Curriculutr Deve1or. ... :(mt Precess , 

r'J i dence !'Iener() 11 \{ corti nU8S to be vcr" :"-:::::;iti ve t'c,';:,rc!; n!:' the effects of 
~::\C curri \:ul Uf:1 (I\:?VG 1r;-~:10nt rrocoss :)n (a) tCElcher ; nter!~si in the 'PEP 
r.lr.tGria1s. (b) tenc!ICi" rr,:)~JJr~ti(ln for (ffective lIS8 (f t!IC rroducts:. and 
(c) . the qu~ 1 i ty of tile: cL!r:~;'cl.'l urn i"!G-c;eri a 1 s. S~,t-j('ct i~utt(>r Spec; ali sts 

.(::':;5s) rcporteC: in intm'v;';';\'Js that the !'rcc.:lss has ~'(;~Gn s;;.:nificantly 
m':'f(;cted by the di SCOIJ':;l"',·! ";:hat teac;1ers ger,era lly nCl:d- :L!ch norC! he lr' than 
t!:-,s c:.nticipated durin~IPrc.iGct r111nl1;n~l. T::e hi~h ri~rccntare of untraineu 
teachers wi th very 1 ki t~d .iJ:;uca ti ana 1 b(,c!~~rOt;:,){ sin sor.~ t2rri tori es has 
e.l 'Cered the rroCeSS tCI f(lcUS .muC:-l ri;('r~ attenti or. on ,·i~v.:; 1 C.i1i ng teacller 
k;lo\-'l~dr:e and understamliw; of subject matter re~uh'~(~ fer effective use of 
th(} curricull!!'1. and to ,jirect r.jre ti~1e and effort thr:;'j ~ntici!'atcd to the 
tr:.dninl'l of teachers in ba:~:ic .ncda~o~'y. That D.tt·2~1ti0n ir: the process lIas 
bc~~n (!escrifJecl elsel·!hcrcin :this repott in terms \rf (a) the: ex~and:~d roles 
cf Subject Leaders (SLs} .':\5 consultin,1 teadlers and C:·) the incrensed 
~')rovision of localwor~~s;10:')s";';csisn\?d by Prcj:::!ct Li~lc~i·"eil'~ntion Officers 
(PIDs) and SLs to ocet s:'ccHic needs identificL. S[::Ss r0!,orted that PIns 
have ;;nw;t':cd teachers I,·lit:l excellent rcinf0r'cement t:n(: f~l1m'l-L!p to 
\·!orkshor.s. 

The development of cl!rr'ic121L:r:J ;:2.terials has l.>e(?n~c;'icv(/ on scheciuie. Cor~ 
Curricu1u:7: Outlines (s.vl1R~i) Clnd TeachinG/L!;o?rnin:~ [xl".~rionces (teachers' 
,::anunls) r,C!vc been devG'I\Y'G(~ throu';h Level ITI (a('p.s9-1n) for all· subject 
al"~~S. Tests (L!i.1~nostic and achievi;:;;;,C!nt) have LC:;i,! constructed for the 
·;.:i1:"G0 levels in i~at:ls; ~:;c:i8:1C~ e.nd Social Stu<.!ies. S'.!r.:·ler.lent(\rv tCuc:'linn 
r~aterials :13ve becr.~,;r,:,dt.:c2C: ,:llso (e.e;o J (iC't!'is \."orkshGsh. Science \-,jcrk- . 
cards ~ Lun!,!uJ.;'c tirts r:.-~~, 'i;::' resources). Rev; se',; fmilso'; the -Level I (2:.qes 
7<) l;'Jat~r;a15 cvidenc~~ si\';'iifi<:ant i(rr~rover.;ent 0 1/81' ~urliGr crafts where 
s!.!Lstantial revisions : .. 'er~·:· r\:)coi"'!'l€nded (e.I-, ~ L~Ui'~l~~:'C .-~.!"ts in \'.~1ich' lessons 
1:ler:~ more systen(ltiC?l1~; s.:~~IGnc2d an~i edited to inCrG2S8 clarity). Final 
rGvi s ions' a 1 so contai r. \'2fi :'!e;,ients by th~ 51 iSs ant: SLs' (G.~' '" the' ref:lCV~ 1 
-r1"01i1e3rly 1 eve 1 r:1ntcri (..-Is of conce!ltua 1 Cl.1ntent fC:L!r.( 'co ~}e' too aav'tlnce::d 
f::r the dev810nment (;!\nracteristics cf the "u~ils). rurtilcr'!:iore. the first 
nne s0cond drafts of ~:.Jt81"ials for l.2vels II ano III h ~'aths, Science and 
Sccial Studies evidence ·1 continunl rerine:':1ent O'~~;i(-:; i·~:tcrinls that su~qests 
also the refinsJent of a fUnd&lentally sound develo~r~nt21 nrocess. 

I:: sUr.r.1ary the evaluat';·jn t(';:;:: continues to renar:; -'t:i1(~ C'rOC2SS as an 
c;{c211cnt model for cu;'ricuiu:;. develorr;:ent. .£"~iditio:· .. 1i' resources. hm"ever 
c:rc :Ieaded to adequat::;1,~ . ~'o\fide for t:'e i:encher '~rai:'1~:l" (!ir::ensiOil of the 
'~i"'QC2SS _ es~ecia,11~1 ;n L~nc'ua0,'? f1rts ,~nr! ;\I1ths. 
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Evaluati~n of the Products to date 

In the " jydgrne~t of the ev~loaiion tea~. the curricul ~ deve'~ped for 
Level III (9 .. 10) this past ~ar in :lathematics, Scii]nCe and Social 
Studies have been exc~llent~ : I~provement has been noted in the Languare 
!\rts materials but~ in comparison l!llth the other curriculum areas) th'2Y 
appear underdeveiored. 

Four notable aspects of currio.ilum development cOi"lh~.ibuted ' sigfl ,ificantly 
to the team's jlli..lgi:ient that the i1aths) ' Scie~1C€) and Social Studies 
curricula are of excellent quc;lity. FirstJleader~ ; in each 9r-~a: are 
systematically dev~16rJin£!the c;urri'tula' materials b()5~d on , a · pre~ 
de~ermi ned scope and sequence .of i nslrucHona 1 obj'e(:ti V~~ -that wi 11 
resu,lt in the sec;ueritial development of'knot:'!ledC0C\i1o.'s.kHls ;n~the 
lei,rn'ers. Secondly; tests ,h,ave beenQ~veJopoct and diss'eillinatedto 
'encourage 't,eacher 'eval:.lation' of student learnin9, . Ttlird j the teachers' 
manua 1 s inc lLJde cons i deh~b 18 back~round i nfornp'd on p2rta i ning to the 
s~bject matter, specific guide1ihes and st~ps fo~ the teacher to follow ) 
and other preparatory ass i stanc~ 'for teachers. 'Although teachers and 

' subject le~ders continue to indicate that mor~ exrlanation'soL~he 
content and guidelines for implementation are needed) the te~rn(;Ol:rnends 
the Sf1Ss , and the assisting Sls for excellent rejponses to that' need. 
Similar supportive help to teachers need~ to, be added in Lahguage Arts 
guides. The.fdurth distinctive characteristic of these excellent 
materials is in their attention to the development of higherlev,els of 
thinking, especially in Science and Sodal Studies. The curriculum 
materials are outstanding in their use of activities involving fore
casting . estimating . evaluatfn~j analyzing. synthesizing9thinking 
critically and creativelYj and experimental problf:m solvfrig . . We would 
also not.? the exceptionally fine /language dev'2lofjif.ent activities 
incorporated in the Sch~hce and Soci,al · qtuclies curricula. A brief 
report of findings in each curriculuIT' area fo1101;J5. 

Langua'ge /\rts 

There is much evid2nce that teachers have been meanin£;ftJlly involved and 
influential in the curri~ulum development process for ,language Arts." 
Their input has significantly influenced the metarials developed. For 
example~ in response to teacher requests~ a resource book on reading 
instruction (ages 6··9) was developed through a re9ional "!orkshop 
(I~ntigua.) April lS;}l and disseminated, it has been ')rilised by teachers 
and administrators as meeting an acute neee:,. 1-\ different example is the 
apt:"arent resoluttnn of the earJier controversy over content emph()ses. 
\ lost teachers ana udmi ni strators nm'/ reoort the\! be 1 i eve the Landuaoe 
Arts curri~uJum will be appropriat~l, b~lancad be~~2en oral 1~n9~ag~ 
development anc: reading. Another example is th:'} f'xtentto whi<;h . 
requcs~~ for help ':.Iith the proble'({JS of dialcct2.1 il1terferelicc in the 
acquisition of Stan ri~ rd English ~~eakinr and rG~din~ skills continue to 
share curriculum d~veiopment in Lahguage t'rts . 
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The team rena rded the revi sec! Levels I and II I (7-3;:1--9) products as 
improved ov~r first drafts. Supportive help to ~eachers does ne~d to be 
expanded, (tl) to providE more relevant background information on conter;i; 
and ped~gogy, (b) to include diagnostic and achievement tests plus 

, 'gui deli nes for eva 1 ua t ion? nnd , ( c) tc def; ne ~ scope and sequence of 
I sldn develQpment thrO,ugh the primary school years. The' team again 
, encourages 'the L·angu.:\~e tlrts team to help teachers see the opportuni ty 

to rei nforce ilnd ext~ncl the Language I\rts c'1rri cul ur" through the many 
, language , activitie~ contained lIT SOience and Social Studies - e.g .. 
describing; defining'; did:~~;ng, · .stor.i:es,~ sequencing. etc. 

. ., 'I r rr. j .. 

The developMent of supple~el!t~)~,rea(Jing mnterials at territorial and 
1 oca 1 workshops, the coope{at:i yel· ~ssi,sta!1ce of the Pan-Ameri can Health 
Organization (PAHO.) ",lith supr-lem~ntari·health readers) and the production 
of the Teacher" s ~esource Booklet ,:. {Reading~ 6-·9 year olds) are commendable 
and successfu I efto~~ts ·to be respons~v.g :to exprt2ssocl needs. HO\'/cver j 

such activities should not prev.en't ·ctM full co:r;pletion of the basic PEP 
curriculum materiels : L,e;., .. ·(.evelopment of tests" evaluation ruides, and 
resource materials/teac;her helps ,in 'the;manuals. TIle team again stresses 
the urgent need to tiinploy addit-ional staff to assist in Lan9ua9~ J.\rts~ 
preferably .,.lith expertis~;n read.i;'ng. !'1ore c011aborl1tive plariiiin~ and 
evaluatinr- among the professional . team iSMS and resource persons) 
is strongly recorrnnended also to faoilitate the successful completion of 
the total set of curriculum materials and to provide mOre systematic 
training in the use of the materials( 

fiathemati cs 
i 

~~aterials for thirteen units of instruction ',·'/ere revielj/ed: graphs~ 
number concepts. lGngth. geometry. se-ts) timG: capacity, money~ 
fract;ons~ operations. shapes. expanded .notiilticn ;:>.nd place value, and 
count; n~1. Test:; ilnd t'Jorksheets accompan; cd separate 1y the manua'l for 
Teaching/Learning Ex~eriences. It is sugsested that the entire 
curri cu 1 urn package be bound in one docurnel1t for tea cher uSe even tholt~h 
tests and worksheets will be maintained separately also for duplicati~n 
purposes. It is also suggested. that the ·content of the manuals. be more 

'" consistent ;n introductory and supportiva infor~at;on provided to the 
" teachers. Speci fi ca lly) the team recomr.ends a,jeli n9 the 7-8 II\troduction 

to the 8-9 and 9-10 manuals~ adding a description of the curriculum 
scope similar to the C-9 guide to the 7-8 and 9-10 manuals~ ~rid ' adding 
the 8-9 guidelines for working with slol.'! and gifte·J students to 7-8 and 
9-10 manuals. . 

The docunent titled~ Constructing Classroom Tests in f'?athematics~ 
reflGcts. a seeminrl1y thorou0h rlontserrat workshop on testlng - diagnostic 
and achievement. The team hopes a si~i1ar workshoo is available to all 
Project teachers. It f.1ight be helpful if '·~aths obJ,~ctives were identifi8d 
in the manuals acc.crdiM to levels of learn in·:,; as used by James Halli<.lay 
in the workshop) and also if more emphasis ~\lGt'e placed in the \\lorkshop 
on the value and use of pretests. 



Science 

[':aterials for tedch8Y's ai1d purils "'Jere rev'ie',',I;:.d fer units on li'1iJtter, 
musical instru::;'2nts? ti:ne sequence, maq!H:ts~ :le.:1t,) time, measurement, 
water, rocks'u:,:::l $,Ji1::., ::1acf-JinEs, sound, light, iiving things, w€uther_ 
energy and forces. These w3terials are ~~~' strons in their systematic 
development of U)lC'~rts movin9 frOJil the sirr:rlc (';;,!d knOl'm to the More 
ccm!ilex. \;'orkccrds of fine quality have been cOl1struct:d to accompar,v 
the tests' as ai(~5 tr: t:-12 teilcher. Of s:J<2cial valllc to teachers has been 
Imt)rovis'a:tions"ir~ Science il ouide to the sir~Jle Jl1r1 101'1 cost construc'
ticn of r:l'atI2rit'.ls for teilchin~1 Science. Teacher l'Gl: in tl'!;J ~luide 
included alerts to cor::~lenent.:lry content in "ii1"~hS (C,9. ;'1easurement and 
Time). Similarrlerts should be made wherever ~rrropriate to help the 
teacher relate the l·-:;sson'to comp1t::nentary contG;r~ in Lansuage f~rts and 
Social ~tudies, 

Social Studies 

Last ye~r the t~am r~s)rded the 8-9 guide in Social Studies as a~ 
exempl~ry model and questioned whether contilu~d production of such 
comor2h€nsive nui·;c;s v!ould be a reasonable eXt":2ctation. The tear~ found 
the' 9":'10 Du;de'-',x:ual1~! ou'tstandins in peda:';i.>:1cal <'!ual1ty and in back·, 
ground informatio:-! fr)r an even more complex area of subject matter 
cont0nt. Once a0ain; th~ team sug~ests the ~rcducts i~ this area serve 
as a ~u;dinQ ~0del. , r __ _ 

It would seem beneficial to ~avE the final curric~lum products in eac~ 
subject area or~~nized systematically into a sin~!l~ bound docu~ent in 
each level simiiar te· ~,ocial Studies Introduction __ :'~ims (\ofe would 110tc= 
the delineation ~f ~ims rertaining to know12~0G and understanding. skills) 
attitudes and values}, the Core Curriculum (seou~nce of topics), Teaching/ 
Learnin~ Experiencos (sequence of units), SU~0esti8ns for Evaluation 
ProcedL:res, an,; T E:achc i~ f'esourcs ;'~a te ri c.l s . 1-:8 ~ 1 so recommend campa r~b 1 e 
organization of th? (;Jrriculuiil Core and the Teac;:irl:jLearn;ns Experiences 
to inclu62 the iJ~ntification of organizing conc2pts l generalizations to 
be develo~ed. soccific behavioural objectives ~ajcr content ideas, pupil 
skills to be developed and steos for teach0r~ to take in preparation. 
The single docum~nt ~rovides the teacher with J com~rehensive ~uide to 
teaching Social Studies for the year. 

The Si'1S is to be ackn0\f;ledg8ci for h€r 2xce;lent \.'cr!<sh,op designed to 
assist r10ntserrat irtith preparation to teach its territorial history. In 
this subject area. leve1 11([,-0), the syllabus req\!ir2d each territory 'C,) 
develop its soecific curriculum content to t~ach pupils about the territory 
in which they livG. That content obvious~v olaceG an additional workload 
on the S~S. ~ , 

Surnna ry 

The evaluation t2ar,~ found eviG2nce that st2(l·1'; 'JrO(iress \":1S r;:,}cle durinq 
1931-[;2 in all are~s~c~ curricuLlr:: deve·io).lr:1e~t i,_~:'!(i:age ;\rts, ;';aths, -
Social Studies. Anr, )Clence. The quality of ~2teri~ls are reaarded as 
excellent in !,iat;l~r3'i:"ics, Scienc2,and Soci .. :~1 Studies '-"lith the last 
providinQ an exenril::,.r~' {71odel, ill the judqmel1t of -l,ne: tcam. ~'ior2 :1uidai1ce 
i il the use cf t;,~ r~;at:::ri c 1 s has been :~rovi G~-_·' >~; S:,ss and reSOl!rce DErsons 
incluc1in9 'ie1r in ,i~~velofJinl' tirneot:ies or SC;-iCf,':,:S zmd in usin(] the 
materials more flexibly. ' 
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Suggested Examples of Project Impact and Potenti~l 

This section contai!1s a selected list of exam~;les of evidence of Project 
impact to date or of potential Project impact. fhe list is in no way 
exhaustive of notable findings. 

1. In St. Kitts a r.Ll£l1edial Reading Centre was established in order to 
more effectively implement Project material with slower learners. It 
is exemplary in its structure and the quality of services provided. 

2. In Belize there is a ~1g~ degree of integration among the programs 
and functions of the i I n1 stry of Education and the Primary Education 
Project. For example, the Curriculum r.evelopl!lent Centre has become 
integrally involved in the dissemination of PEP materials. 

3. At Georgetotlffi School in St. Vincent~ the implc.'foentation of PEP 
curri cul urn hCl.s 1 ed to the development of tean teachi n9 3 days per 
~oJeek for Lung!1ar,e Ji.rts ll f-~aths, and Social Studies. 

lL A principal in St. Lucia rerorts that his school was lirevolutionizedl' 
as teachers at the higher levels helped tea.chers at the lower levels 
and in so doin~ became inspired to make comparable changes in their 
teaching and curriculum prior to official involvement in the Project. 

5. Throughout the territories teachers report remarkable growth in the 
thinking abilities and enthusiasm of pupils for PEP learning 
experiences. . 

6. Some untrained teachers were fOllnd to be functioning effectively with 
groupings ~n subjects and individualizin~ learning experi'9nces as a 
result of following the PEP guides and participating in Pl"oject 
workshops. 

7 . Severa 1 terri tori es have begun to de vel op readi n9 mater; a 1:5 designed 
specifically for their children. 

8. PEP curriculu~ materials are becoolin9 widely used in Teachers' 
Colleges. 

9. In one Project school in St. Vincent; Project tl~achers coopeY'ated in 
taking the JC pupils in their classes on an extended field trip to 
the i\irport~ the first ever' for the school. ~\p!,ropriate spin"offs 
resulted in Lancuare Arts and Social Studies classes. 

10. Several pr;nci~als began to prepare Level III (9-10) teachers through 
staff meetin~s and direct assistance in Rdvance of the Project 
schedule. This advance planning was percieved as evidence of high 
administrative so,r.mitment and involvement in the PEP process. 
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Oissemination 

Concerns about production costs and time have porsisted this year) 
magnifieG by the \lJ1Ui~;e of m.aterials proc!uced for three levels of 
teaching. One tan orlly expect the problem ·co Jecome more severe unless 
additional staff and/or DEthods of duplication are found. Several 
territories reported shorta~es of materials received (i.e. less than the 
amount ordered) and delays in c'elivery so that wor!(shop participants did 
not have time to reviow the milterials in advance of the \,Iorkshop. 

Perhaps the greates~ h"~o re0ardin9 thi s ncod fvr more effi cient di sserr·· 
ination is in the increasing effort within territories to contribute local 
resources toward the sG1ution. The evaluation tean members~ in their 
visits to the 10 territories, heard many preliminary discussions of local 
efforts to find a way to duplicate and distribute Project materials to 
non-Project schools and to disseminate materials in the subject area not 
chosen to be part of the Project. Serious consideration was given in 
these conversations to the development or expanded LIse of territorial 
curriculum materials c::ntres. Leaders in several territories also exnressed 
a willingness to employ Project consultants/resource persons 'IJith local fun(~s 
in order +f) ,","'(\\1;(10 tf-\::\("'ha.r trrtininl] in the use of the materials in nOI1-
Project schools. 

In relation to dissemination of products~· there Se2f:1sto be an observuble 
spread effect CIt Projec~ ·il:.pact Jccurring in a nU:ilber of ways. ;\s hc$ 
been statec) the teafil found substanti 2.1 evi dcnce t:iat Project mater; a 1 s 
were often dissc~inat~d to non-Proj~ct teachers and sometimes those 
teachers were include~ in PEP workshops. ~nothcr spread effect noted 
earlier occurred as a result of the PEP mawrials becooing \</idely used in 
Teachers' Colleges, including in the. classrooms used as field sites for 
practice teaching. (In r'.ntigua some Teachers' [;011e·ge students even arB 
doing research on the effectiveness of Project materials as part of their 
field work.) ~ third example of spread effect has occurred through a 
regional Science arlvisor, r'jichael Ratcliffe, II/ho is nm·/ using PEP Science 
materials as a basis for trainins teachers Jnd has tcken the PEP curricu· 
lum materials to sever6l territories not related to the Project. 

The team wishes to cO~lcnt on another aspect of ~roject impact which has 
potential for lor9~r~ran~e effects of a ~orc general nature. Pupils in 
the region are develo~irg understandings and skills which ultimately 
should have pay~·c,ff in terms of the reduction of unemployr.'ent levels and 
incr2ase in productivHy, 0bj2Ctiv€: indicators ('If t;lis impact cannot be 
available until :i1l.2Ch later., perhaps 8 to 10 ~'eilrs. !-:owever, the fact that 
pupils aY'e now te~~in1ins to develop significailt uncifrst(\ndin0.s throu9h 
Social Studies of th2il" falililies) corrmunities_ a~1d tcrritories~ to develop 
higher level thin~in~ skills through ~aths an~ Science) and to develop 
improved ora 1 ajl(~ ','wittel"" cOP~iliuni cati on ski 11 s tnrou0h Langua~je Arts" a 11 
point to the concll!sion thJt in tir.1e they :,vil1 become more productive 
citizens in their respective territories. 

The evaluation tea~ was im~ressed by the degree of spread effect occurring 
in only the third year of the Project. 
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Proqress on 1981 Reco~endations and Concerns 
y 

1 . Si gni fi cant pro!Jress has been made in SO!i'9 territor; es '!Ii th regard to 
understanding the potential relationship of PEP curriculum to other 
curri cul urn reql!i rements and materi a 1 sin tht.:: terri tori eS:I There vIas 
mention in many territorial visits of integration and complementary 
use of a number of curriculum resources. Exam~les are i~r Ratcliffe's 
integration of PEP materials into the basic Science curriculum for 
St. Kitts and Antiqua, and the territorial olans of CEOs in Belize 
and Dominica. h , 

2. There was no evidence that SI'1Ss had begun to prepare composite 
descriptions of the score and sequence of learning experiences in 
levels I-IV so that teachers will know in each subject the total 
primary education curriculum and \A/hat chi ldren are expected to learn 
before and after tl eir year with them. 

3. There was an accelerated effort in test development this past year 
accompanied by growing teach9r resistance to the use of pretests. 
hore teacher preparation in the use of tests 9 particularly for 
diagnostic and grJuping purposes, needs to occur. 

4. Only in the ;:iaths curriculum were guidel ines found on how to group 
pupils and individua'lize instruction to 'meet specific learner needs. 
Those f1.aths guidelines could be much more developed) p~rticu1arly ttl 
help teachers see the 'value of diagnostic testing and to understand 
the various rnoC:ifications recorrrnended in teaching strategies (e.g., 
task analys;s~ providing enrichment~ etc.). Similar guidelines need 
to be includeo in all subject area guides. 

5. The Science cun';cl!lum explicitly a~knm'JleC:ges complementary 
relationships between i"laths and Science units. It;s not at all 
evident that Language Arts teachers are at',lare of complementary" 
opportunities to develop lan~uag0 a~d reading skills in Science and 
Social Studies curricula. necor.1.r:lendaticr.~ to the teachers that. they 
intentionally integrate content across subject areas need to be 
included in all guides. 

6. Some impediments to Project im~lement.3tion reportedly were removed by 
Ministries of Education in several (but not all) territories -
especially. re12~s2 of t~achers and compensation for travel costs. 
Lack of adequat~ space and supplies as well as high teacher-pupil 
ratios remain problemJtic in most territories. 

7. PIUs inmost cases were convened once a term though the agenda 
involved more progress reporting than meaningful "involvement in 
decision-miJ.kiil~'. according to participants. Hov/ever) some PIUs are 
becoming extremely influential and productive in their advisory 
capacity. 

8. . A serious prob18m remains with the lac~ of apprioriate materials 
available to teachers, especially in Science and Social Studies. 
This lack of support has discouraged sor.12 t2achers in their atte!T:ots 
to implement the curriculum. The Science document) Im~rOvisations 
in Science, is J very $i~nificant product addressing t is problem 
area. 
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9. noro territories found it possible to relG.J.se teachers all or part .. 
day in \/orkshops. no terri tory nOt'! reports rc 1 ease of teachers for 
\lJorkshops as cate~Jorical1y impossible. 

-" • i 

10. The role of SLs has been expanded and all terr-jtories now release 
them to serve as consulting teachers. In at least one case (Oelize)~ 
an additionc:l teacher is assigned to each Project school ,where a 
regular faculty member serves as a SL. 

In summary, significant progress was 'made this year on more than half of 
the 1981 recomr.~ndations. The team ehcourag~s Project imp1ementers to 
continue to attend seriously to all 10 recommendations and continue to 
make progress regarding them. 
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The developm::mt of these materials is l1utet"Jorthy and it should 
encourage other educators in thE: region to concentrate their efforts 
and eXDertise on developing other needed resource materials for 
traini~g. The t9aQ notes that two of the throe above-mentioned 
persons are Project Implementation Officers. 

There continu2S to be the need to give more attention to coordinat~d 
and collaborative planning among resource persons in determining 
workshop content. in Language Arts in particular~ and in other 
subject areas in qeneral. 

There is the need to give increased response to territorial needs in 
\~orkshop content nnd activities~ e.9., teaching skills in remedial/ 
developmental reading~ assistance with Science materials~ skills in 
dealing with dialectal interferences, traininr, of consulting 
teachers~ and~ rossibly~ assisting teachers to develop skills to 
work more effectively with the mental and physically handicapped 
students in regular classrooms. , 

There is also t~e need to conduct specially designed local workshops 
to assist new pilot teachers ,~ replacer!lents as .) result of resignations 
and transfers 'u to become mor'e knowledgeable about the implementation 
of PEP, and to develop necessary skills. 

There cnn{-,i"""'::: };:: ~'-: '::18 need to work on developing strategies for 
~~provin9 ~ttendance at territorial workshops where it is poor. It 
is recognized that this creates problems for principals to replace 
teachers? but the matter should be given special consideration. 

Workshops arc being conducted in keeping with the established 
:chedule. ' 

Trai ni n9 of ,.',dmi ni strators 

The Project Document. paS2 28, states i' ••• an essential element in 
improvi n9 the learni i1~ envh'Oi~ment is the effi ciency and effect; veness of 
the key leaders:l; p s1:(\ff in ea rryi ng out thei r 1 eadershi p function ... :'. 
In keeping with the 12tter and spirit of the above statment~ a series of 
workshops have bee:l held for administrators of p~p pilot schools ;n each 
of the territori~s. The team notes that these workshops are of two 
different types. In JCE.1ica, the \'Jorkshops are conducted during the 
summer for a fcur<I,'e2!< p'.;riod. They are COmget0.!1cy-/Jased and focus on 
the problems associated V,!~t:l leadership in the Jama;can primary schools. 
Systematic follow-up is provided through the conduct of seven seminars 
and on-site visits. In all other territories. training was provided 
through one-week workshops. 

The selection of content for the trainin<.: I,A!nrkshors for administrators is 
made from a cooperatively developed program outline and includes topics 
on administration) human relations) implementation. decision~makin9. 
argan;zation" supervis'ion~ lcadersh;I)'J nlJllflsement a:-,d cO!Tf1lunication. 
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Salient Observations/Concerns 

1. The content of these training workshops~ as revealed by the 
, ~valuation uata from participants? reflected theimpo~tant elements 

of quality, timeliness 3 and r~levance. 
., 

2. There was sufficient evidence to indicate that emphasis was ·placed 
on assisting administrators to break away from preo~cupation with 
the status quo t1dac1ninistrative trivialities and~ instead 9 raise 
substantive dialc;ue tcw3r1 ~r~roving leadership skills JS efficient 
and effective chunge agents. 

3. There is !:ui.i3 c~·;.·' :~~ ·~:·.ilt greater emphasis should be placed on 
workshop activ~tie~ to assist administrators to become more skillful 
in evaluation prqcedures and curric~lum development. 

. . 

4. There is need to d~ve~')p a systematic follm·!-up design to meaSUl-e 
training ir.1pact in arl \:er:,,~:~!"~es {excepting Jamaica} where such is 
well in place and operat:'9 effectively. 

5. There is a need' to.gp~h~r a .. -l analyz~ empirical data on workshop 
effectiveness ~iving'bttentio~ t6 the identified needs of individual 
administrators. . 

-:-~~r;"" .:~ ... ·.le;! e'J: '_,"ICC:- :1 indicate that coordination and collaborative 
planning are cor:man practices in tr~ining activities across the regio;,. 

C. Educational Planning 

The evaluation team viows the educ:tional planning component of PEP as 
the central vch~clG to assist in building stron~ and viable educational 
s}stems in the tGrritor~c:;. The teC'" found sorre evidence to suggest that 
!,,'Jt'e the:" cursory cf;ort~ hav~ been :~ade in U~G area of educational 
-''''I'1inr :··~:ring 19n~-82. 

One activity) descrbed in th~ ,)ur.c j ;981 Evaluation 'ream Report. page 21~ 
sets the stage }cr 'fc-::JsinS :::n :':J~stantive future issues/concerns about 
the need anddirectio~ rc~ G~1catio~al planning. On several occasions 
since the initial act~~~ty~ a s~31l resource group has been working to 
d2velop a detai12d opcrut~ri0 proposal to provide ~raining for educational 
planning Sllit;1h'~ .;.) .:~ r.o:,,')tituencips. r,ttention Vias given to the 
sui tabil it~1 of th is p: un '':0 fa 11 ~'!i th i il the framework of the funds 
available for thi:; purpo:~. 

The team notes that the PEP Coordinator has sa>.; in rr.otion a mechanism to 
obtain input/f~ed~ack from CEOs on the approach before submitting a 
formal proposill. (See (\Pf.''',d-lx No. 2~ a memorandum dated 1932-05-079 
from Dr Leor.3rd Shor2Yj p' ~ject Coordinator to CEOs~ for more detailed 
description.) 

The evaluation team :trongly endorses the fundamental concept of the 
proposed underlying objectiv~s and procedures envisuged so that the 
iMportant compor.:r,·~ c;J··I.·· i.i:ional planning can be implemented successfully. 



42. 

Salient Observations/Concerns 

1. There is a need to move ahea~ with plans to formalize a .comprehen
sive plan of action for the educational ~lanning component of PEP, 

2. This action. r:>lal1 (i':o. 1) should address t::e conduct of ari',pssess·· 
ment and tln2.1ysis of territorial data needs, a:1J the orga~l,izatio" 
of a central infomation base for decisil):l~makin!J purposes in 
educational plunning. ' -

t, • 
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V. Looking Ahead 

A. To the Ten-!linal Evnluation~ 1984 

Based on the ev~luation team's experionces in conducting the external 
Project evaluation for years 2 and 3s we have given considerable thought 
to how the final evaluation in 1984 mio.ht be or9anized and conducted to 
accompljsh the important task thorou~h~y., accurately, arid ·efficiently. 
It is o~r concern that the scope of the revi~w will be significantly 
larger due to the lapse of two years of Project activity during \'~hich 
production of ~ateriuls and internal Project eval~ation activities (i.e . 
data collection and analyses.' documentation) are expected to be expanded 
and accelerated. Drawing from our experiences with other external 
program revie'.l!s) we hove forlT1ulated some Y'ecomendations to facilitate 
the final evaluation visit. 

He recomnend that: 

1. Considerable a~vance planning occur for the 1934 team visit -

(a) 

(b) 

that the Project staff begin irrmediately to plan for the 
ciocumentation and organization of ::evidence to US'I that will 
facilita:·:! ~'1~ :~:mts revie'l' of Project accomplishments. The 
recor,1ITIendati ons made by the team under the Documentati on and 
Internal Evaluation Section of this report are intended to 
guide that process. 

that the evaluation team hold a 3-day planning session (in 
Gainesville J Florida ),if it is to be the same taam, during 
the early fall of 1983. The Durpose of the session would be 
to prepare 0uidelin~s for the final preparation of the 
May-June visit. Srecific suggestions would be transmitted to 

~ P"oject staff 1 especially the Coorc:ii1ator~ regarding) 
\c) arrans~ents for territorial visits; (b) preparation of a 
fi na 1 repoy't document; ng Proj ect outcornes estab 1 i shed through 
internal evaluation rn-ocedures) (c) or~!anization of gathered 
data~ and (d) the preparation of a master schedule of team 
f"',ember.-' act~\!~t~es to be disseminated to all persons involved 
in the review no later than March 1984. 

2. At least four \'1<:cks b~ al1m'/ed for the team visit with the first two 
weeks involving individual visits to the t~rritories visited in 1982 
and the last tlfJO \'leeks divided between (a) study of evidence items 
and intervi3Ws~ and (b) preparation of the report. A specified 
period of time in the schedule should be allocated for conducting 
visits and interviews in Barhados. t'10St of the final week should 
re~ain free to allow time for team consultation, writing~ and 
editi n9. 

3. All ':evidence ;t~ms" (i .e . ., curriculum r!lBterials s r~ports, data 
sumfTInr;es . etc.) be placed in one rOOJ:1 at the University in which 
the team members may work. Evidence files clearly labelled may be 
the most useful way to organize the material to be reviewed. 

4. Secretarial assistance be made available to team members during the 
writinr. nh~~p of the visit. 
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G. Toward the Possibility of an Extension 

The evalu~tion teoD encourages the U~I School cf ~~ucation to ap~ly fer 
an extension of time in order tv comolete .the orininal ~oal of disse~inatin0 
the curriculum r::ateri(';ls tu ,111 561O(11s in th2 t2rritories involved, r:le 
critic~l factor of toacher training to accompany that dissemination has 
D2CO:,:"J i nsreasi rJ("1'j',' 2vi (lent (;uri nC) the f~ rst thr'.?e vearsof the Project. 
Ther2for0j we SUci0;st that a requ~st f0~ ~xt2ndc~ t1me focus on widespread 
d-;S;SCl~'ir:utiO;1 al,tj tc8cilcl' tr;linin0, plus the cQ.ntinued training of aC:minis·· 
tratQ~s, with GM~hasis'cn ccmrletingthe jnstitutionalization of the Project 
'ir:lpact withi n 2,1cb te\~ritory. Extensi on of Proj ect l3.cti vi ti es to other 
iil~tructional le\f('~ls ~s':".t'~!pror.ll'iate plai'l ::'e support if funding is avail·~ 

.<:b 1 e for unothf:!l~ 5 y,:.:, I'S. 
'; , 

,n2 '~e~r:~ recomneilds ·~hat Project staff begin the; \·!c,rk toward a proposed 
Gxte:1s'icl1 by estilbl1shi,~(1 solid evid,?nce C'r PET imD(lct on student C\chievement 
aila: l!lt~~na tc e';ipTo,> .. ~)ii i ty~ a' wore 0enera 1 outcam2' desj red by. OsMrr. 
S2c':indly ~ the pi"o~r;s(:d ex.te.ns i"C'l:1 must be \11011 concertL!.a.l i zed and carefully 
p~2n:;~d, particulal'ly ~·.'ith regatd to productioi" t'nd dissel}1;nai:;'on costs 
and to·t...vailalyllity cy ne'eded personnel. Third .troWl support for the 
r::.~U2st "lust ccr:~e frC:~'l the territories invo'ived Hith 9uarantee~ of Hinistry 

, .. :'·;::;-Ol"t to ;ncreGse the dura~)il ity t1nd scope of Project impact" Plans for 
";~2/{;to:~ialil1stitutionaltz.(ltion 0"7 t~e Project (i .e. mechanisms and support 
fer on;oi n9 curr': c~;: ~:'. :" :.::::::; ion and teacher tra i ni ng to upqrade primary 
cc.~J~ation) ','Joule )(; !;;ust helpful iii strengthcning't;lE !Jroposal. The ai'1tici~ 
-~~Gd impact of loss of US-~ID funding to these territories also might be 
p2t3Uas -j vc • 

jmenustik
Best Available
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VI. Conclusion 

The teams which this year had the opportunity of visiting all 10 of the 
participating territGries in the Caribbean re9ion~ consistently has 
found that the PEP has had remarkable positive impact during the first 
three years of its existence. As one would expect» this impact has 
increased noticeably during 1981-1982. The Project is well knm~n through~ 
out the territories and is credited, not only with sharpening the aware
ness of the need, but also with generating increased enthusiasm for 
cooperative efforts to upgrade primary education in the Caribbean. P, 

, strong co~itment to upgrading primary education in the terri tori es 
appears ' to be evolving among an increasinn number of decision~makers and 
key professionals. 

The curriculum materials produced by the Project I.A/era found tO"have had a 
significant positive impact on improving 'primary edllcation in the pilot 
schools, and promising of having a similar impact on all primary schools 
in the region if they are disseminated widely and accompan.ied by training. 

T~ai ni ng activities conducted for teachers duri ng the thi rd year have 
~Hven more attention to addressing the needs of participant~. f'lore 
r'ersons (\;.g. ~ principals and non-Project teachers) are: taking advantage 
of training opportunities. There is a noticeable improvement in'the 
training of adr.!inistrators both in tenns of number of opportunities ana in 
program des i gn anu content. 

Hhll~ it is not the purpose of this concluding section to sunmarize the 
te;.'m's concer'ns and recomnendations which are incorporated in the body of 
the discussion section~ the team wishes to highlight those problems which 
we l)elieve pose the most serious challenges to the Project's effectiveness 
duri ng the next t\~·o years. 

The first major problem is in the area of personnel; as related to: 

, filling the vacant position on the staff -- Evaluation Specialist 

. securing additional personnel to assi st Subject Specialists, 
especially in Lanf}Llag2 tlrts and f' ~aths 

securing riore technical assistance ~n a 5hcrt~tenn basis to 
c.1,ssist in such areas as materials PI"ocuction and dissemination 
to Project schools~ internal evaluation. cost-effectiveness 
study of 'i,iuer dissemination of curriculum products~ educational 
planning) and in the conduct of workshops. etc. 

the addition of office support staff. 
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f\ttending to the implementation of these reCOnr:1andlltions should be 
given highest priorit:! by the Coordinator. ~:is resron5ibilities will 
become even heuv'jer cll!rins' the next two years, especially in the 
absenca of an Evaluation Snecialist; and as the rroject expands its 
scope of operation. The n~ed for adding personnel now is critical. 
The possibility of staff burnout (as !Jointed out in the 1981 report) 
still exists. In the b;;am's ,juc.igment~ the securing and orchestration 
of personnel may be th2 single most important task of the Coordinator 
during the next tv.'O years. Fortunate1y~ the :3Vaila0ility of financial 
resources to seCL:r~ personnel is not a problem. 

The second maj or problem area is the documentat i c·n and i nterna 1 
evaluation of Profect implementation. 

This problem exists for understandable reasons imd is delineated in 
Section II-B above. In essence j it involves the collection of real 
evidence of Project effect. Such evidence is needed at the time of 
the terminal evaluation and to support a proposal for Project 
extension. 

The team notes that until such time as an [v&luation Specialist is 
employed and oriented, it ~Jil1 be the responsibility of the Coordinator 
to provide leatiership and direction for internal evaluation. In 
recognition of this circumstance, and of the fact that the expectations 
of the original G1IJ1!1.()tion plan were too hiJh~ the team has included 
specific recolllTlendations for conducting internal evaluation activities 
during the remainder of the Project. 

In closinS. tho team conveys plaudits for the exceptional accomplish
ments of the Project aJminist;-ation, the outstandinC) quality of 
leadership throu-.;hout the Project; the excellent curriculum materials 
produced) and the notable spirit of persever2nce and dedication pre
vailing among Project ililplementers throughout the territories. The 
team is confident thnt US··t,ID will find in 1934, that the investment 
has produced si ~ nificant impact far cxceedin~ expectations held in 
the original proposal. 

The team ;'·wde similar cOli1T1ents in the concluding 
parasraph of the 19B1 report. This year we began 
by questici1in~ our f;nrlin~~s in that r2pC'rt, l~e 
end by validatins them with even more confidence 
than we had last year. 



APPENDIX NO.1 

SUM}L\RY OF THE INTERVIEWS AND VISITS CONDUCTED BY THE EVALUATION TEAM - 1982 

NO. OF PERSONS VISITED/ J'CA BVI B'DOS ANT. ST .K. ST.L. ST.V. HONT. DOM. 
INTERVIEWED; OTHER 

Ministry Hinister of 
1 1. 1 1. 1. 

of Education 
Education C.E.O. 1 1 1. . 1 1. 1. 1. 1. 1 

Other 1 1. 3 

P.I.O. 1 1 1 1 1 1 1 1 

Pilot Number 4 5 a 5 3 2 2 2 2 

Schools Principals 4 5 2 5 3 2 2 2 2 
Proj.Tchrs. 16 20 4 14 10 6 7 4 8 -.---

Subject 1 2 ... 2 2 2 1 Lang. Arts <-

Matter Maths 1 2 1 1 2 1 
Leaders Soc. Studies a 2 0 2 2 2 1 
ir~ TERR. Science 0 1 2 
Teachers and Principals 

2 1 1 in Non-Project Schools 
Classes visited 1n 

16 18 12 8 6 6 4 6 Project Schools 0 

PlU Meetings 1 1 1 1 --
Territorial Workshops 1 
Tchr.Tr.Colleges 1 1 1 
Teacher Trainlng 
College Fac./Admin. 3 2 1 6 
U.W. I. 
Fac./ Mona Campus 6 

Admin. Cave Hill 11 
Dir:G!ctor(j'ca) 1 
ViceDc.an(B'dos) 1. 

PROJECT Coordinator 1 
STAFF MATHS Spec. 1 

LANG.ARTS Spec. 1 
SOC. STUD. Spec. 1 
SCIENCE Spec. 1. 

US-AID STAFF 1 -T.V. broadcast 1 
Radio " " 1 1. 1. OTHER: 
CXC personnel 1 
Cur.Dev.Cntrs. 1 1 
Read1ng Cntrs. I 1. 
Presentations 
to PIU Meetings 1 1. 1 1. 
PAHO 1 
Presentation to 

1. 
Rotary Club 
Presentation to a meeting of CEOs:t--- 1--- and Hiniste s In erritor:..es 

-
NOTE; There wi 11 be some slight overlap 1n the figures SInce s..ome persons occupy 

more than one position. 

BEL. ~OTALI 

5 

1 10 
5 ._ 

1 9 

6 31 
, . , 

6 33 
17 106 

2 14 

2 10 
2 11 

3 

1 5 

18 94 
-'-r;-
"C;-

1 
1 

....... -
'; --

1. 13 .. -
6 

11 
1 
1. 
1 
1. 
1. 

1. 
1 
1 
1. 

1 4 
1. 

1 3 
2 

4 
I -
1. 

~ 

1 
\ 



APPENDIX NO.2 

lliI/USAID PRIMARY EDUCA'fION pRQJECI' 

Frem; Leonard Shorey., Project Coord:inator 
~ ',' .,' .. 

To: Chief Education Officers attend:ing PAG ~t:ing, May l.:182 

Date: 1982-05-07 

Subject: Educational Plann:ing - Propos;;tls 

i_' Background 

1. FUnding for the USAID Primary Education Project provides for use of 
same US$lOO,OOO to assist territories :in developing treir educational 
plann:ing caracity;, 

2. At a meeting of the university Advisory Committee re the School of 
Education) in 1981 sene general approaches with resf€ct to possible 
activities were considered by the'several Ministers of Education then 
present. C!1e of the activitieseonsidered desirable was that of providing 
attachrrents, and various Miriisters indicated, in pr:inciple, the willingness 
of their Ministries to offer assistance or the interest of their Ministries 
in receiving assistance of this kind. 'There was also general agrearent 
on the desirability of other activities focusing nore directly on providing 
training in a "structured" situation. 

3. FolloWing this rreeting and with 'the assistance of CDB,IADB and the Ministry 
of Education and Culture, Barbados, a two \'.leek Saninar/Workshc:p was held in 
,Bar1:ados with its major focus on School data (enroJ.ment, projections fran 
birth rates, etc.) and thei.r use in planning, eSp2ciall y in relation to 
school!, 'provisicns (buildings, staffing, etc.). 

4. C!1 several occasions since then a small resource group has been working on 
developing a detailed proposal for a prograrrrre in Educational Planning that 
might be nounted within the general frarrework of the f1.mding available for 
this purpose. The group is nON at the stage where, before finalizing and 
sul:mittjng a fonral proposal, it v..ould like to get saTe feedback fran CEOs 
on the approach envisaged. 

5. Outlined l::elON are the nBjor concerns, objectives and procedures enVisaged. 

A. Basic Principles 

Educational Planning to facilitate: 

(i) Overall national and hunan developrent in the participating 
territories. 

(ii) A more equitable distribution of opportunities for individuals 
in education as \VeIl as in other areas such as the econcrnic and 
socio/cultural life of the cOU!1tries. 

(,iii) Econadcal and effective use of human and other resources. 
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B. The COntext 

M;:)st caribbean territorif=S are likely to need assistance in developing 
their educatimal plannjng capabilitieS, mre especially as many of 
than are unable, becaUSfa of size and limited financial resources, to 
establish and maintain a full t:in'e Educational Plalmblg Unit or 
equivalent lxxly. In rn.:>st cases therefore educat.ional plarmingis. J:::ut 
cne of the tasks which may fall to cme or nore officers of the Min:tstx} 
and eveJ.lover a relatively short time span this responsibility may shU 
fran persm to parserl. 

In such a situaticn priority oonsidl:.raticn shculd desirably be given tc 

(a) ensuring tha'1:. a n\.lllber of peroons ·in the Ministry and school 
systan receive sare exposure to and gain sane knck/ledge and 
understandmg about educational plannin3. 

(b) ensuring that such exr:x;>sure provides as well for aCX}Uisitic.l'l and 
t!X&cise of relevant skills (1. e. a purely theoretical ap"Froach 
wo.tld r;e undesirable). In connection with the above it would be 
a matter of prime :iJnD"Jrtance that attenticn be qiven at an early 
stage to what might at first appear to be very elementary matters 

(such as focus:ing on the actual realities within the educaticn 
system cc:ncemed)smce it might be umdse to assune that all 
perscns likely eo be involved in the training prograntnf.! will have 
a really tho.rour~ understanding of these. 

No less llrp:>rtant would m the necessity of seeking to "lOl'.:k-in" to 
such an exercis~ perscns whose base may ~ll be outside tr.e Ministry 
of Educatial (e.g. in the Ministry of Finance) b.It who by their very 
very functiO'lS and resp::nsibilities are likely to have U!3eful and 
relevant insights arxl woo:se involvemE!lt is likely to ensure ccncrete 
realizatlcn of the fact that educatimal planning exist.s and must be 
carried out with..in inescapable ccnstraints not of an essentially 
education al nature. 

In sun there is need for a programne of t.raining whotse major thrust 
is ec1u9ational planning but Ttttich is not n.ar:rowly p1:escriptive. SUr..h 
a progrcmne wo..1ld not aim at prcducing "the educati.mal planner" for 
a <XAlIltry but rather ~d seek to provide a countty with a cadre of 
peJ:'SCl'lS able, at short notice, to fimcticn k:ncMledgSably in what 
;is basically educational planrung eVen though the activity may not 
nr .. n:mally be perc:eived as such. The local educaticn systan would, in 
everv case, be the main focus of ccnsideration and the chief area of 

~ 

study by pcLrticipants in the prc>gJ:aIl1ls. 

'.-'(" 



c. Objectives 

The overall objGCtive of the prograrrrre \\Duld. I.Je to increase the 
level of! awareness. understanding and skills of persons currently 
involved, or l:iJcGly to be involved in education.:"11 planning 0 

l'bre specificall~{ the pr01rCIl'l'Ce WJuld seek to (:evelop/erh-mce 
skills and insights so ~~ to: . 

(i) L'1cra"1se significantly the cc::rrp3t2I1ce of persoo (5) 
res?X'nsiblc for or cirectl y 8..11g20ged .in e,3.ucCltional 
pl,Jnr'..:lng so 2.5 to enhance the efficiency and ·effeo-' 
t.ivr2l1853 of sucr. planning tml1 to e:nable the:n1 ~mere 
appropriate. to 2.dvi.se roliey' rt"lDkers Hi th grcater 
confidence and a::mp8tence ane; 1 generally 1 to support 
and facilitate national develoET,~1to 

(ii) IC"'a1'~ify the planning !10C'<ls and probl(:lnS of the Ciribba:n 
, ·witll anr:h-1.sis on CMn territories in pi1rticular, 

(iii) Plan cll levels of eduCc1.tion (Le. 2,)r all education 
sections) consistent 'tTith I1c"ltional (J;veloJ;Irel1t needs 
taking into account econanic coru:;traints and hunan 2nd 
other resources v and to do tlus on the; basis of sound 
educational principles. 

(iv) Estal:llish,lm.x1ify education plannLJg procedures designed 
to orien'c all r:ersons in the educ:ltion systeil.s to the 
~:~;lan· and to their role in its successful iIrplem:mtation., 
through appropriate strategies fnL' various sets/groups 
of peroons in the system. A IPa i!)r purp:>se would be to 
enoour2.ge r:ersons at several levelc in the system 
(e. g. B·:ucation Officers, PrinCiP2.lS? Classrcx:rn teachers) 
tG be prepared for and to accept c. role in educational 
plcrmdnQ through .. 

(a) understanding the planning process; 
(b) providing feedhlck neeied for effective plannil'1..g i 
(c) Unc.;2rtaking intelligent linplerrent...:ltion of the 

plcm devisc':L 

D, A crucial a5p3ct of what is envisaged are ·i:he strategies pro!X)sed 
to achieve the objectives statea. These dIe·. 

(i) y~TorkshG:9S . .~ 

These T:JOuld be Im.llti···purr:ose activitif;s inte.nded to 
6evel0"_~ skills and insights thronSh theoretical analysis 
arll'J practical vDrk! thus sensiti:.:i.ng ;::x.1..rticipants to the 
generality of ~roblans confront.ing 1K'..roons involved in 



e1ucational pl.:mI1i11g esr:ecially in the Car:i.1::::tlean 
cont.3.'±. ~y \-~ulCl. Ora'.-' heavil~' 011 C.;lta already 
available (in sector Studies ~Jhi.d1 have already been 
carried out c?.n:1 ~.mose findinq8 (;lIe available to the 
resr':€C'd ve H .. mistries) and v.Duld. Use the case··stu:ly 
as i>n integral CC111[OI1eI1t. 'I1~J "K)uld thus ensure 
that participants :'keep their fee": on the grotl!1d l

' and 
~ 2nc1,,3pply their skills to cQn~rm:y rcq.],- . 
life s:'tuations. Collect ian 7 anc.1yEisi. interpretaUcn, 
c.nd ru:-eoentation of cata w:>uld L-e cerrtral to their 
. r...I.npi:.ioning • 

It is intended to direct attention to ('lay~to--day problems 
and r.eec1:3 within a given syuCatl in the context of lCOJ"" 
tt? .. D'n consid.crations,. as a Ire('l.n.~ of het,?ing territories 
im-?t'ove their :: plannJDj capar.ili ty:. ~::hi.s asr;:ect of the 
prcgrarrrre w:>uld seek to €IlSUre that [Ertj,cir..ants actually 
go through .and experience \'lhat is llTvvl Vec1 in detennining 
",..,..=1 ~,..,.... io .. ties ' . 
<;.AU',.. sel..~l.ruJ pr rJ. • 

(iii} AttaCJ'!n€llts and count!:Y,:srecific ~ll:hases 

(cl) It is intended that; .... 1herever Fossible .. ' act.illities 
should t:e country"'spE!Cific so as '.:0 ensure relevance to 
partlcip3..'1ts • 

'(!J; . . I- • • : • • • • 1 " ~ 

(b) Tlfe pro:rraItre would also provide for attachrrent· 6f 
persons fran a !tinistry in one country to a Hinistry in 
another or' even fran C'l1(~ t-linistrv to cmother wi thin the 
sarre COtntry \:mere dearec1 appI'Opriat":!. 'Ihis provision 
~"~ facili t'lte close collaL-oration in the actual ~rk 

_ context an:1 could' be basically of I~O kinds. In one case 
a resource person could be attachec. to a Ministry to ~rk 
with the recipient l'iinistry I s pGl.'"Sv""'TlI1el in respect of the;ir 
r~y to clay jcbs, bringing his/her Q..x;::ertise to bear 00 
prc.blans \,lith vJhich the local i CiL'1ist:,:y is grappling and 
providing or assisting Witi1 in .. service training as neeQed. 

(c) In the o~~ case persons Zran one or rrore territories 
might l:e attache:l to a Hinistry t.i1.us e.."q;X.)sing then to 
€'.xperience of and sore I,X)ssible p:.ll'.ticipation in Cln E¢lu,catiOl'l 
[!linistry other than their CM1. IYNious benefits are ~e 
likely e.X!=Qsure to different r:olicies: proce:1ures and' 
p!"dJlans am, :indeerl, to different itinist..ry organization and 
functioning. 
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(d) It is :Eurt-.b.er envi&J.oec1 that a,!:-r..achnen-cs could be 
so Struc'CU7.E/' as to ':lrovi;J.e a sm:tll ' ~:-(::!&}1.tr.ce team'; 
CCll1Prisil'10 ;".E:r~;;x:)nnel·' fran ~ or tJ.rree territories \lhiCh 
v,~:>uid ZeT0 3n on qry,3. assist a give..'1 J';ini:;trv in gl;'.:1ppH.n9 
v,i th a iX:j:t.icular' exercise 0 U~der the ~jl~i.dan02 of a" 
srx: . .'ciallst such a teal':\. c(xld benef..1:t sigmf:l.Cantly the 
territorv -Co whid1 its I.'Efnbers \',7ere tk~'l1:'O):-.:u:ily attamecL 
r-1oreovP...r~ t~,'lrcugh this concerl.crab::.:,,1 acfciv:i.ty the tZaI"1 

manbers ~':ould t..l1emselves derive D=>.nefit '!Ibich ~d rec1qund 
to the CJ.dvantaqe of their am territories on their return. 

E. Tarqet Group 

'.,' 

It is prorosed that i~riority attention shouk: be C'iv:~ to Chi7f 
F::'ucation Officers 2.8 '!ell as to L6ucation Officxo:::s \JI;ether Cirectly 
or indirectly involved in planning. 

I' 

The case for this 2F'prcXlch lies in the fact F (llrea~ ~( nota"1.;, b'1.a.t rroany 
of the rli.nistri~s are too snaIl '\:0 permit of a high il.eqree of speciali 
zation as regards rmties/resrx::msibili ties, an(). t.hat officers p.lJre often 
than not find. tha11Selv8s at short notice having ;:0 tutn j:i'leit'hangs", to 
a variety of IT!2,tters 0 Ll1 any case it v.Dulcl SeEm c1e3irable, . 'especially' 
.in snall Hinistriss: that all officers should ha.VE: a cle?x unc1erstanc1.L.~i 
of basic ~~.nt5 for effective and efficie.1").t plai1Ilinc,:r, and of their 
~J.n roles and possL0le contrLQution to this exercise, 

A relate:'! cons.i.c'ercrtion is that of seekinq to inCl.-ease understandinq 
between these officf'...rs and the policY'r,l<3kerso ! .. C'..citical matter ~!iil 
t.herefore tEl to 811sure a:::mnunication and interaction 1::cb.veen the b;jQ 
groups. For pu:i:;:-oses oE explanation the te:rr:- roliC'j 11'akers: is'seen 
as including rUnisters of Education; Perm:ment Secretaries and ccencr:Uc 
planners and advisers. 

OVerall nrshases 

Sane of the r.1ain EIl~::tS8S in the overall :;:>rcsranre uould therefore be. 

(1) C..eneral understanding of planning In:x.:Lels. s'c.r-3tegies.:md , 
systens uSGful/applicable to the Caribbean, 

(ii) IGentification of l)lanninq needs. ::"'rovisiol''.:: and prcblens 
i.."1 the sE;v'irral territories 1:.bxough a survey in \<Jhich the 
partici:t''<-Jl1ts thanselves v.Duld; deslrabl:,: ]X~ involved. 

(iii) r';OYairling iIl s:.:ecific skills and tcclli'1i010s in data collection: 
simpl::; (lata CT..alysis and rer:orting .. and 8stablisbm?.nt of 9-",. 
sotmd data OOSG for subSeque.T1t pl&'1ni.r1C';, ',! • , , . 

(iv) Training ir! techniques of Flrmning'-·?rcgr~Il'ld.ng--Buc1getin<j'· 
Evetluc:tion and Project design and ,'::ev21G-:tTento 

{v) Orienting relevant [.€rsons to centr2.1 issues in educatione.l 
planninCJ ill their a,m territories 0 



G, Re50ur~ :rersonnel 

It is envisaged that msource persons to lead v:--.rious segrrents '0'£ ~'1e 
prograIiTIYa would ~ OrC!l:IlI1 fraTl, 

um: 
Ministries of. Ec..1ucation 
local/regional/ international coru:;ul tarlts . 

arrl that appr.opriate scherluling and dove-tailing of: activities "iOuld be 
done. 

H. Anticipated outccr:es 

It is anticipated thilt at the erri of the prcx:;rarrr:e the follCNJing ".~d 
have been achieveC: 

L In each territory there \IiOulc;1 be ooe or reor€: pE!I""'.:GlS wit.l1 a 
general but SOW'ld W'lderstanding of educational planning and sana 
skills and techni~es in planr4.ng , 

. -,,- " 

2, The em ane 000 or !lOre Educatlon Officers in Hinistries of Educaticn 
toiOuld have a sound awareness of ec5ucaticnal planning for nationaJ. 
develq:rrent. 

3. Each r:-articipating terri tory ~uld have improved its educational 
plarll'lint] ·~ capebility by rrcd:Lfying/improying its planning systan if 

" one alI'€':ady exists or . by setting up prwi13ions for educational 
planning as a rart of the ltinistry I s activities i.."l a rore fOl:mal 
way than might previously have been cbne 0 

-1, Each terri t.ory ~',DuF: i1ave a general picture of t21e planning neecls 
and problans and initial steps to.-JarQs rrecting these \OiOuld have 
~ta~en. 

5 • t. wider cross'~sect-..io!1 of J:ersoIlS in the resr:ecti ve education systems 
\4.uuld have been oriente1 to rlanrrlnq .. irilpleta1tin<] and evaluating 
the education system for grea~.r effectiveness. 

6. '!he ':policy·~J<ers ;md 'planners ' i-~uld better und~stalnd each cth~ 
resulting in tetter planning for education iI, i.:he futUl"e. 

I. underlyinG principles . 

It smuld be evtcent fran the preceding that the ovc--rall programre 
envisaged gees far l:~yond the limited ooncept of giving a fa" people 
in a few territories sare additional skills 7 necessary though such 
skills are. 
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'The major and tn1~erly:i.n;: objective of the prcgr21il''B is to help 
develop a self<"su~~·(-.airLing capacity for educatioi.k?l plelU"1ing within 
'the region in I}E:l1I2ral and within each terri tor] in t"articular" 
The r.rograrnre as envisaged therefore lays grea-;; 8'001:e by heavy 
irrllol vanent of t-lini3i:ries and Ministry personn.:::l in every facet 
and at every sta.~re: in the belief t~at sud1 involve!n?...nt of the 
I,1inistriez a1:(! of ::j-nir personnel :ts a sine guo. non. if the 
objectives stat8:~1 are +-..0 be achieVL.~. 

Project Office 


