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Introduction 
 

The purpose of this module is to further develop reading skills of student 
teachers. Student teachers need to have higher level reading skills when studying 
college level course content and as lifelong learners. The focus of the course is to 

develop necessary cognitive and metacognitive skills good readers use. These skills require 
students to know many strategies and know when and how to use them. There are general 
strategies that can be used. Examples are taking notes/making notes, summarizing what is 
read, analyzing the texts, synthesizing information from reading texts, integrating with 
previous knowledge, inferring meaning from contexts, etc. There are also specific strategies 
that should be used to comprehend, communicate and apply what has been learned. The 
purpose of this module is to provide support to student teachers in reading and 
understanding the content of courses, and in completing written assignments. It is 
important for student teachers to understand that the goal is to use the strategies to 
comprehend course content. And, the overall goal is to understand what is being taught and 
to be able to use this knowledge when teaching primary students.  

 
Learning Outcomes 

At the end of this course, student teachers will be able to: 

• Understand the developmental progression of reading skills from basic to disciplinary 
literacy levels 

• Analyze the implications of different theories of learning to reading practices 
• Develop various writing strategies that help college students comprehend academic 

texts 
• Appreciate the role of writing strategies in learning subject-area content  
• Identify strategies that help students extract meaning from disciplinary texts and 

resources 
•  Discuss the nature of disciplinary texts 
• Use note taking/note making and summarizing in reading academic texts 
• Construct different kinds of graphic organizers based on the nature of the text 

structure 
• Use strategies to construct meaning of the content in academic texts and resources 
• Identify the generic literacy skills that could be employed in reading academic texts 
• Develop journals that help to promote the learning of content area texts 
• Apply different techniques to increase content-area vocabulary and depth of 

meaning of words when reading academic texts 
• Use various reflective techniques on their reading processes and practices  
• Differentiate cognitive and metacognitive skills in reading texts  



 

 iii  
 

• Use different study strategies when studying college course texts and other learning 
resources 

• Appreciate the role of self-reflection and the multiple ways to construct meaning 
from reading materials 

• Demonstrate values of learning that are related to in-depth understanding rather 
than surface learning  

THE STRUCTURE OF THE MODULE 

The module is organized by chapters and sections. Each chapter includes learning outcomes, 
contents, assessment methods, teaching and learning strategies, activities, a chapter 
summary, project(s), chapter review questions, and self-assessment questions. References 
for each chapter and a glossary of words and terms used are indicated at the end of the 
module. 

Learning Activities and Modes of Reading 

The module is intended to be delivered in a student-centered and contextually meaningful 
manner. This module requires largely interactive; it is delivered in classrooms where 
students take an active role in several forms of activities, including work in small groups; and 
participating in peer discussions, demonstrations, reflections, peer evaluations, 
presentations, debates, and project work. Teacher talk or lectures should be kept to a 
minimum to give students more time to practice and discuss the concepts presented in the 
module. 

The module provides multiple opportunities for student-teachers to review theories and 
concepts of reading components.  Student teachers practice the various strategies for 
comprehending and learning content area texts using contents of this module, extracts of 
two articles and two articles published in journals. It is very critical that this course is task-
based and student teachers and teacher educators practice these tasks thoroughly and 
completely. Teachers are advised to allocate sufficient time for each task. 

Assessment Techniques 

Continuous assessment is expected to be used for assessing student-teacher’s learning. The 
techniques include individual/peer reflection, project work, oral and written 
presentations/demonstrations, questions that include open ended questioning, and 
examinations. The following are suggested techniques and the recommended percentage of 
overall performance. 
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Number Continuous Assessment Technique Expected Percentage 
1 Presentation of individual, pair and group 

work 
30 

2 Project Work and/or Chapter Review 
Questions 

20 

3 Mid-term Exam 15 
4 Final Exam 25 
5 Quizzes and Short Tests 10 

Total  100 
 

Teaching Resources 

This module should be used by CTE instructors as the main course book to develop the 
reading skills of student teachers.  This course was developed to provide support to student 
teachers in learning the content of the CTE MT Modules and related resource materials (i.e. 
stories, articles, abstracts, etc.).  You will also find translated articles and a glossary at the 
end of the module. 
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ICONS USED 
Dear student! 
 
Please note that the following icons or symbols are used in this Module for making reference easier 
for you. The table below lists all the icons used in this module followed by their meaning.  
 
Icons Used in Module  
 

  

This tells you that there is an introduction to the module, unit or section. 

  

This tells you that there is question to answer or to think about in the text. 

 
 

This tells you that there is an activity to do. 

  

This tells you to note and remember an important point. 

 
 

This tells you that there is a self-test for you to do. 

 

  

This tells you that there is a checklist of the main points. 

  

This tells you that there is a written assignment. 

 

 
 

This tells you that these are the answers to the activities and self-test 
questions. 

 



 

 vi  
 

  

This tells you that there are learning outcomes to the Module or Chapter. 

 

  

This tells you that there is an activity to do. 

  

This tells you that there is a conclusion to the unit. 

 

 
 

This tells you that there is an assignment to do. 

  

This tells you that there is a video to watch. 

 

  

This tells you that there is a student textbook or teacher’s manual to use. 

 

 
 

This tells you that there is a script to practice that is seen in the video. 

 
 

 

This tells you that there is time for silent reading. 
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CHAPTER 1: OVERVIEW OF READING FOR LEARNING  
 

INTRODUCTION 

In this chapter, you will examine disciplinary literacy and general strategies for 
understanding content-area text. Both reading and literacy are defined. In addition, 

the concept of content/disciplinary literacy is discussed. Lee (as cited in Vacca, Vacca, & Mraz, 
2011, p. 14) defines disciplinary literacy as “the ability to understand, critique and use 
knowledge from texts in content areas.”  Disciplinary literacy also includes our knowledge about 
vocabulary, concepts, facts, etc. that are used within a subject-area and know how these 
concepts are developed in the discipline (Shanahan & Shanahan, 2008).  Reading and 
understanding college level mother tongue texts can be challenging; the content can be 
complex and technical. There are both basic literacy strategies and strategies specific to the 
subject that can be used to support learning. This chapter presents the basic literacy strategies 
that can be used across subjects. The chapter also discusses how different reading strategies 
were developed using different theories of learning.  

 
LEARNING OUTCOMES 

At the end of this chapter, student-teachers will be able to: 

• Define reading.   
• Discuss the purposes of reading at the college level. 
• Discuss literacy. 
• Define disciplinary literacy in the context of the MT Language courses. 
• Explain challenges in reading content-area texts. 
• Summarize cognitive and metacognitive strategies that are related to effective learning. 
• Discuss the progression of literacy development. 
• Explain basic literacy strategies that can be used across content-area text. 
• Summarize characteristics of good readers. 
• Reflect on personal reading behaviors (i.e. use of strategies) and identify areas in need 

of improvement. 
• Discuss the implications of different theories of learning on reading strategies. 
• Discuss the role of writing in learning content-area text. 
• Appreciate the reading strategies for learning content-area text. 
• Identify the literacy level and strategies specific to learning objectives of teachers as 

learners.  
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INSTRUCTIONAL MATERIALS 

• Charts 
• MT Modules 

TEACHING AND LEARNING TECHNIQUES 

• Interactive lectures 
• Task-based approach 
• Peer and   Group work 
• Independent Study  

ASSESSMENT TECHNIQUES 

• Oral questions and answers 
• Individual, pair, and group work 
• Reflections 
• Classroom participation 

1.1 Definitions of Reading and Literacy 

Pretzel & Cooter (2013) define reading as a complex set of skills, strategies, knowledge, and 
concepts used to understand visual and print-based information. The information may be 
presented in a variety of formats. Good readers read for a purpose and are actively engaged 
when reading. Good readers identify what is important and what is already known about the 
topic. Reading involves: 

• Reading known words and having strategies to figure out new words (i.e. decoding, 
morpheme analysis); knowing the meaning of the words 

• Integrating what is known about the topic with new information (Honig, Diamond, & 
Glutlohn, 2006). 

Comprehension is the goal for reading. If readers can read the words but do not understand 
what they are reading, they are not really reading. The reading process requires attention, 
memory, language, and motivation; it is both a cognitive and social activity (Reutzel & Cooter, 
2013). 

Reading is also part of the broader term literacy. Over time, the meaning for the word literacy 
has been revised. The world is rapidly changing and there are new skills needed to respond to 
these changes (Street, 2006). Traditionally, literacy meant the ability to read and write. 
Currently, literacy includes reading, writing, speaking and listening. With advances in 
technology, literacy has also been expanded to include visual, analytical, and technological 
skills. For a person to be literate includes: 

• Basic Skills: listening, reading, writing, and speaking 
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• Oral communication: the ability to listen, evaluate, think critically, and respond to what 
has been heard and read (Street, 2006); to communicate orally and in writing (OECD, 
1997) 

• Technology skills: the ability to access electronic information, to read and to 
communicate orally, written, and in electronic formats (OECD, 1997) 

The meaning of the word text is also changing; text can now be print and non-print (i.e. audio, 
visual, and digital or online). In addition, content area and disciplinary literacy are included as 
part of the overall concept of literacy.  

 
Activity 1. Think/Pair Share 

 
1. Compare/contrast your former view of literacy with the definition/explanation you just 

learned 
2. Based on the above discussion can you reflect on what literacy skills you have and you 

don’t have? 
3. Identify your purpose(s) and goal(s) for completing this course. 

Share your thoughts with your partner and with the whole group. 

1.2 Learning to Read and Reading to Learn  

Learning to Read 
In MT 201 you learned the basic reading and writing skills that students must master when learning to 
read. By grade 5, it is assumed that students have mastered these basic skills. Figure 1 is a summary. If 
these skills aren’t mastered, or if they do not fluently work together, it will be hard to comprehend. 
These skills are the foundation for reading and writing both in school and life. As a student teacher, you 
may want to reflect on these skills and identify which skills you can use and which ones needed extra 
practice.   
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FIGURE 1 SKILLED READING 

 

 

 

Activity 2: Think/Pair Share 

1. The above model shows the basic skills (learning to read) needed to be 
successful when reading to learn. These skills include language comprehension and word 
recognition. Reflect on how well you use the skills and write your ideas: 

a. Which language comprehension skills do you use when reading and listening to 
lectures? Which ones do you need to practice? 

b. Which word recognition skills do you use when reading? Which ones do you 
need to practice? 

2. Share your thoughts with a partner. 

Reading to Learn 

Beginning in grade 4, students are expected to be able to use basic skills for reading to learn 
content-area information (reading to learn). As students’ progress in school and college, many 
of the text are related to specific courses and subjects. The goal of reading is to learn how to 
think, how to understand the concepts and ideas, and to communicate what has been learned. 
Each discipline has its own vocabulary, concepts, themes, topics and purposes for reading 
(Vacca, Vacca, & Mraz, 2011).  

Student teachers are required to read content-area, disciplinary text and materials. This 
requires applying different reading strategies. In the CTE Teacher Education Language Courses, 
you are required to read many different types of materials. In addition, there are written and 
oral assignments that must be completed. The literacy demands (reading, speaking, listening 
and writing) can be very complex:  
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• assignments are longer 
• the writing styles of the writers/authors can vary based on the subject and topic 
• the vocabulary is very specific and related to the subject; the vocabulary and concepts 

may be difficult to understand 
• the structure of the text and reading materials, how information is organized, can vary 

based on the subject, topic, and content 
• the strategies, needed to understand the content of the coursework, can also vary based 

on the topic and subject area 

It is important to recognize the differences in how the information is presented and how the 
writing styles vary across subjects. In the Teacher Education program, students complete 
coursework across different subjects (i.e. mother tongue, linguistics, psychology). Within each 
subject, different types of materials may be used (i.e. modules, research papers, supplementary 
textbooks, videos, and other resources). Student teachers need to understand the language for 
each discipline and to be able to select strategies that support understanding.   

1.2.1 The Purpose of Reading  
There are three primary purposes for reading: (1) reading for pleasure, (2) reading for literal 
understanding and (3) reading for analysis, interpretation, and application (University of Texas, 
n.d., Waring & McClean, 2015). Each one is identified by different motivation, activities and 
strategies. Basically, reading for disciplinary literacy demands reading for analysis, 
interpretation, and application; the purpose goes beyond reading for pleasure and literal 
understanding. To meet these purposes, two reading approaches known as intensive and 
extensive reading can be used. The first two reading purposes, reading for pleasure and reading 
for literal understanding can be achieved by the extensive reading approach. To understand 
content- area text Intensive reading is used. Intensive reading does not focus on the size but 
focuses on depth of understanding.  In Table 1, each primary reading purpose is identified by 
different motivations, and activities. 

TABLE 1 - EXTENSIVE AND INTENSIVE READING 

Extensive Reading Intensive Reading 
 
READING FOR PLEASURE 

READING FOR LITERAL 
UNDERSTANDING 

READING FOR ANALYSIS, 
INTERPRETATION, AND 
APPLICATION 

Text based on interests Answers basic who, what, when, 
and where questions 

Engages critical thinking skills through 
questioning and reflection 

Multiple and easy 
connections to prior 
knowledge 

Builds vocabulary and basic 
concepts in the subject 

Considers stated and implied ideas 

Satisfies intellectual 
stimulation and/or emotional 
pleasure 

 Predicts on how concepts can be 
applied to new situations 

(University of Texas, Module 2, p. 6)  
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FIGURE 2 - PROGRESSION OF LITERACY DEVELOPMENT 

1.2.2 Reading Skills Progression 
Shanahan and Shanahan (2008, p. 4) developed a model of the development of literacy skills 
that students move through when learning specific content-area information. Figure 2 presents 
this model.  

 

Basic Literacy: learning to read, the skills within the five areas of reading plus writing; regularly 
used to support reading and writing tasks 

Intermediate Literacy: literacy skills common to many tasks, including basic comprehension 
strategies, common meanings for basic words (i.e. table), and developing fluency in reading and 
writing. 

Disciplinary Literacy: literacy skills used to understand the concepts, facts, ideas, vocabulary, 
etc. that are related to a specific subject-area (discipline) 

In MT 201 you learned about basic literacy skills and strategies. As you become more fluent in 
basic skills, it is possible to learn and use more complex skills and strategies. However, it may 
also be necessary to examine basic and intermediate skills that need review and practice. For 
example, using word parts and known words to decode new words may need additional 
practice.  

As you transitioned to intermediate literacy, you mastered basic comprehension strategies, 
could use basic vocabulary and became fluent in reading and in writing skills.  

The top of the pyramid represents what is needed to gain proficiency in more advanced skills to 
read challenging subject-area text (Shanahan & Shanahan, 2008). The top of the pyramid 
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represents learning skills that are complex, technical, and relate to the specific content of each 
subject. 

1.2.3 Content-Area (Disciplinary) Literacy  
 
Activity 3: Think/Pair Discussion 

 
Think about newspapers, magazines, and fiction stories that are written for a wide audience.   

1. How is this type of reading different from reading one of the CTE modules? 
2. Which one is more demanding? And why is this so? 

N.D., It may be necessary to bring in sample magazines and newspapers to discuss in class 
before completing this task. 
 

Content literacy is a term that has been used to describe the ability to read and write to 
understand new subject area (content area) information (McKenna & Robinson, 1990; 
Alvermann, Gillis, & Phelps, 2013). Learning new information happens in a cycle. The more a 
college student studies the content of a subject, the more she/he understands the concepts, 
vocabulary, etc. related to the subject (Alvermann et al., 2013).  For example, in MT 201, you 
learned about the five areas of reading. This semester, you are learning how to teach the skills 
and strategies in these five areas. 

The new term, disciplinary literacy adds more to this definition. Lee (as cited in Vacca et al., 
2011, p. 14) defines disciplinary literacy as “the ability to understand, critique and use 
knowledge from texts in content areas.” In addition to the ability to understand and think about 
academic texts, disciplinary literacy also includes our knowledge and skills, and how knowledge 
in each discipline is organized. Each subject has an organized way of thinking about the world 
and the questions to be answered. When studying different types of texts, it helps to learn how 
the professionals in a specific subject think, read, and write (Buehl, 2011). Thus, as MT student 
teachers, it is helpful to know how our knowledge of effective strategies for improving reading 
skills are developed and expanded. You will also learn how the knowledge base of a certain 
concept is organized. For example, in MT 201 phonological/phonemic awareness was part of 
the five areas of reading. This built your knowledge base. One question was, “What are the five 
basic areas of reading?” In linguistics, this concept was part of phonetics your knowledge base 
was expanded. You examined where the sounds were made in the mouth. And, you learned the 
International Phonetic Alphabet (IPA) that can be used to code sounds across languages. One 
question was, “How can the IPA help you study the sounds of the different Ethiopian 
languages?” 

Finally, subject-area information and practices may have different meanings across social, 
cultural, and regional contexts (Alvermann et al., 2013). For example, children learn Latin 
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languages at the sound level and Saba languages at the syllable level (regional context). The 
scripts are different and some of the sounds are different when comparing the two categories 
of languages.  In the next section, you will learn more about disciplinary literacy. 

1.2.4 Challenges in Reading Disciplinary Text 
The goal of disciplinary literacy is for students to be able to think and develop a deep 
understanding of the ideas and concepts in each discipline (Vacca et al., 2011). These authors 
suggest that the terms content and disciplinary literacy can be used to identify a discipline-
centered approach to learning in the content areas. To understand the texts and modules for 
different disciplines (subject areas), it is important to understand that there are content specific 
ways that the materials are written, specific vocabulary, and specific types of information. Each 
subject can be different in what is included in knowledge and information, and how the 
information is collected and presented. These differences can present several challenges 

• The type of text can vary: The text can be a module, resource, text, visuals, objects, 
speech/sound, gestures, etc. The information is related to the subject-area and presents 
related concepts, skills, vocabulary that may be new. For example, in MT 212 you 
learned about the IPA chart and in MT 201, you learned how brain processes information 
during reading.  

• Each discipline has language that should be identified and understood. You will need to 
understand and use the subject specific language. There are different types of 
vocabulary that are used: general terms, (i.e. syllable and letter sounds), technical terms 
that are content specific (i.e. phonetics), and terms that represent abstract concepts (i.e. 
IPA chart). In addition, each subject can have many related technical words (i.e. phonics, 
phonology, phonetics). Look for a glossary to help you understand the content-specific 
vocabulary. 

• Each discipline uses syntax, the way the sentences are written and this can be different 
based on the subject and topic. As a result, the syntax, or structure of the sentences may 
not be familiar and not used in everyday conversation. You will need to be able to read 
complex sentences and understand what is said. 

• Each discipline has procedures for the way the materials are examined and used (i.e. 
viewing, listening, reading, etc.) and the way student teachers respond to the materials 
(i.e. create, write, produce, teach, discuss, critique, etc.). The challenge is to identify the 
requirements of the task, or activity, and identify what skills and strategies are needed 
to comprehend. For example, in the current module you will be required to use 
strategies presented in the chapters to understand the content and to complete 
assignments. In TMT 223, you are learning not only how to read books to children, but 
also use activities that engage them in processing what has been read.  

1.3 Theories of Learning and their Implications for Reading to Learn 

Learning theories help us to understand the way the subject-specific concepts are presented 
and taught, and how to understand course content. One of the most important activities in 
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which we engage is learning.  Theories are ways to explain how learning happens, and how the 
instructional methods and materials used by teachers can influence the learning. As you read 
this section, you will recognize key words that form the basis for strategies presented in this 
module (i.e. metacognition, class discussions or discourse, schema, active learning, etc.). 
 
1.3.1 Cognitive Theory  
Cognitive theory proposes that the reader is actively constructing meaning through combining 
prior knowledge and new information. Prior knowledge includes the daily experiences, ideas, 
skills, and strategies the reader has previously used. The reader also has organized this 
information in patterns in the brain, called schema. Schema is used to explain how the brain has 
stored the information into interrelated ideas or concepts. This process is ongoing and schema 
is constantly changing to add new information to what is known, or to change what is known to 
accommodate new information (Alvermann et al., 2013). Accessing schema allows the reader to 
draw generalizations, form opinions, decide what important, build relationships between ideas, 
and identify what should be closely examined.  Cognitivists view reading and writing as thinking 
processes (Alvermann et al., 2013).  

As a part of the thinking process, the reader is flexible in the use of strategies to support, 
monitor, and regulate comprehension (Dole et al., 1991).  The flexible use of strategies is called 
metacognition. Metacognition is the student’s awareness of what they know about the concept, 
ability to evaluate how well they understand new information, using fix-up strategies when 
needed. Fix-up strategies are strategies used when the reader does not understand. Fix-up 
strategies include rereading parts of the content, identifying important information, making 
visual images, contrasting new ideas with what is already known, accessing additional 
resources, etc.  

Learners should be able to use strategies to organize information and build schema. One 
example is the use of graphic organizers to build schema of what has been learned. Another 
example is monitoring your own learning and using specific fix-up strategies when 
comprehension breaks down. 

 

The pedagogical approaches identified in this theory include: 

• Use of prior knowledge 
• Building schema 
• Graphic organizers and visual imagery 
• Flexible use of strategies and fix-up strategies 

1.3.2 Social Constructivist Theory 
Piaget is considered the first constructivist theorist (Reutzel & Cooter, 2015). Piaget believed 
that language development is linked to cognitive development (e.g. thought processes and 
abilities). This theory proposes that language development and cognitive development are 



 

 11  
 

integrated and support each other. In addition, he suggested that students use a process of 
assimilation and accommodation as they incorporate new knowledge with what is already 
known about a topic.  If the new information supports what is already known, this information 
is assimilated into an already existing framework. However, it is important to make sure that 
you correctly understand and interpret the new information.  In contrast, accommodation is the 
process that happens when the new information does not match what is already known and the 
current knowledge is adapted to accommodate the new information (Alvermann et al., 2013).  

Social Constructivist theorists believe that information is best understood when the learner is 
engaged in an activity or problem solving task using language, discourse (discussion), and 
thought. Also, activities occur within a culturally specific context (e.g. what is socially 
acceptable) and from the readers’ interactions with the world. Using language, students 
communicate and learn from others. 

Vygotsky’s concept of zone of proximal development (ZPD) describes how new knowledge is 
acquired (Reutzel & Cooter, 2015). New knowledge depends on what is known, the type of 
instruction, and the support the learner receives.  ZPD refers to the concept that through the 
support of a more capable person (teacher, peer, parent, etc.), the learner can increase the 
pace of learning and can progress to the next level.  

Scaffolding is another term used to visualize the learning process and the supports that are 
provided as students acquire new information. When students are learning something new, the 
teacher (or parent, peer, etc.) first models the process and then provides support. The support 
is removed as the student moves toward independence in completing the task.  Scaffolding is a 
temporary support that provides access to skills, strategies, and concepts. These supports are 
gradually removed until the student understands and can discuss, and respond. 

The pedagogical approaches, typically associated with this theory, include hands-on, active 
learning.  It is through hands-on active exploration that the learner constructs knowledge. This 
is often called “learning by doing,” “discovery learning,” or “active learning.” It is believed 
knowledge is acquired in the context of how people create and understand their life 
experiences (Alvermann et al, 2013). The teacher provides models and examples of the 
information to be learned so that the students can understand. The role of the teacher is 
facilitator, providing support to the learner. The learner is actively creating her/his own 
understanding. This approach also helps students focus on what is most important. 

1.3.3 Psycholinguistic Theory 
In the psycholinguistic theory, reading is viewed as an activity of making meaning of what has 
been read and requires the reader to use a variety of skills and strategies across contexts 
(Jacobs, 2008).  The differences in dialect, ethnic groups, the way the person learns (e.g. 
visually, auditorially, etc.), and affective factors (e.g. past successes or failures with this subject) 
are considered. Additional factors are the complexity of the text, combined with the reader’s 
receptive/expressive language skills, memory/prior knowledge, and interest/motivation in how 
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well the material is understood. Finally, this model “borrows” from other theories: (1) the 
relationship between the brain and how it processes language, (2) information processing 
theory; and (3) how the mind represents, organizes and processes information (schema).  

Pedagogical applications include examining the subject-area materials and the content. When 
reading, the questions include: What is the complexity of the vocabulary? How are the 
sentences structured? Are there concrete examples? Also, what are the reader’s expressive and 
receptive language skills; memory and prior knowledge; and interest and motivation? 

1.3.4 Information Processing Theory 
The information processing model also provides an explanation of how information is processed 
in the brain (Schraw & McCrudden, 2012).  It is proposed that there are three main components 
that are used to process information: sensory memory, working memory, and long-term 
memory. Incoming information is processed by sensory and working (short-term) memory. This 
information is stored in long-term memory. Figure 3 provides an illustration of the process 
(Cengage Learning as cited in Schraw & McCrudden). 

Information Processing Model 

 

 

 

 

 

 

 

FIGURE 3 INFORMATION PROCESSING MODEL 

Sensory memory processes incoming information and can hold up to 1-7 discrete elements (e.g. 
words, numbers). However, this type of memory is activated for a very short period of time 
(Schraw & McCrudden). Sensory memory processes both (1) the most relevant information 
related to the current task and (2) information that is familiar. It is believed that these two 
types of information are the ones most likely to be available in working memory.   

Working memory receives the information that is forwarded from the sensory memory. 
Working memory assigns meaning to the information that is received and links it to other 
information stored in the brain. Several concepts are used to describe the cognitive processing 
that happens in working memory: 

• Automaticity refers to performing tasks quickly and efficiently.  
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Memory 
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Memory 

Encoding 

Retrieval 
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• Selective processing refers to the ability to use cognitive processes to focus on the 
information that is most important for the current task. 

• Individuals are limited in how many mental activities they can use at the same time. The 
ability to engage in multiple activities is dependent on the skills and strategies the 
individual uses. 

The information stored in working memory is processed and moved to long-term memory. 
Long-term memory is the process used to store facts and knowledge, it is believed that long-
term memory has unlimited capacity and can store a lot of information for a very long time 
(Anderson, 2000).  Researchers suggest that there are two key factors in long-term memory: (a) 
the types of information that is stored and (b) how this information is organized (Schraw & 
McCrudden, 2012).  

Working memory and long-term memory are able to “communicate” by two processes: 
encoding and retrieval. The strategies the individual uses to transfer the information from 
short-term to long-term memory is called encoding (e.g. organizing, inferring and elaborating).  
Once the information is stored in long-term memory, it can be retrieved. Retrieval describes the 
processes used to access the information from long-term memory to use for the current task.  

Pedagogical implications are that these processes improve comprehension: 

• Both sensory and working memory store information for a very short time. There are two 
basic strategies that can help the learner: becoming automatic in processing basic 
information (i.e. fluency); and the ability to identify and focus on the most important 
information.  Students need to become automatic in use of basic skills (e.g. word).  

• The ability to automatically process information improves decoding, number recognition, 
handwriting, spelling, etc. Becoming automatic in basic skills allows the limited short term 
memory to focus on more complex and new information. Frequent practice using basic skills 
and strategies is necessary for building automaticity. 

• Prior knowledge facilitates encoding, organizing, storing, and retrieval of information. 
Accessing prior knowledge and building knowledge, when there are gaps, supports learning. 
In addition, using problem-solving, critical-thinking skills, and other strategies supports 
memory.  

• Learners are more efficient when they have acquired many learning strategies and are 
flexible in using these strategies. They are able to process the information at a more 
complex level. Some of these strategies are used automatically. However, the learner must 
actively select some strategies and know when and how to use (metacognition).  It is 
important that you know how to organize (e.g. Venn Diagram, visual maps, etc.), draw 
inferences (e.g. making connections between concepts), and how to use information (e.g. 
discuss how new information connects to prior knowledge). 

Each of these theories can provide insight into how to learn content area information both 
across subjects and within specific subjects. There are concepts and terminology that can be 
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found across theories that are specific to one theory. Knowledge of these theories can also help 
you identify the correct strategies for the subject, the topic, the purpose and the activity.  

 

Activity 4: Pair/Share 

 

1. In the chart below, part of the chart is completed for the four learning theories to 
answer the five basic questions listed in the first column. Using the completed 
examples and the information in this section, complete the chart.   

2. Discuss on your answers in pairs and then present to the whole group. (You need to 
thoroughly read the learning theories to understand the theories and complete the 
activity)  

3. Based on the implications you identified, discuss how these implications help us 
understand how we develop reading skills. 

Note: The answers can be found on the instructor’s CD. 

Questions Learning Theories 
Cognitive Social Constructive Psycholinguistic Information Processing 

How does 
Learning 
Occur? 

- Through 
actively 
combining prior 
knowledge and 
new information.  

 - By making use a 
variety of linguistic 
skills and 
strategies across 
contexts  

 

 
 
Which factors 
influence 
learning? 

 - Cognitive 
development. 
- Environmental 
factors.  
- Scaffolding 
(Support from 
society and or 
teachers). 

 - Sensory memory, 
working memory and 
long term memory 
- Frequent practice. 
- Lack of focus on most 
important information. 

What is the 
role of 
brain/memory 
in processing 
information? 

- Organizes ideas 
and concepts by 
interrelating into 
patterns in the 
brain called 
schema. 

-  
 

- Different parts of 
the brain 
processes 
information. 
- Organizes and 
processes 
information into 
schema. 

 

 
How does 
transfer 
occur? 

 
- By combining 
prior knowledge 
and new 
information. 

  - working memory gives 
meaning to the new 
information and links it 
to what already exists 
in the brain.   
- Encoding information 
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by organizing, inferring 
and elaborating. 
-Prior knowledge 
facilitates encoding. 

What are the 
strategies that 
are 
recommended 
in the theory? 

 
 

 
 
 

 
Identifying text 
complexity and 
use:  
Knowledge (topic, 
linguistic, 
vocabulary, prior, 
etc.). 
Sets a purpose for 
reading (i.e. 
pleasure, 
information, etc.) 
and uses related 
strategies. 
Schema, 
visualization. 

- Frequent practice and 
rehearsal. 
- Becoming automatic 
in processing basic 
information. 
-  Identifying and 
focusing on the most 
important information. 
- See Scarborough’s 
Reading Rope. 

 

1.4 Cognitive and Metacognitive Strategies 

In previous modules, you have learned that you should use cognitive and metacognitive 
strategies in reading academic texts and materials. The comprehension processes and 
corresponding strategies discussed in MT 201 have also included many of the cognitive and 
metacognitive strategies. Per Buehl (2011), our mind needs to be trained to automatically use 
these strategies when reading academic texts, in completing assignments, and in 
communicating what has been learned. Some of the cognitive strategies that are discussed in 
this course and previous courses include: 

• Predicting what the author has written, or the content of the text. 
• Based on predictions, using what we know before reading academic texts. 
• Visualizing the content and concepts, or view(s) of the author; creating pictures/images 

in our mind. 
• Generating questions related to the text by oneself before and while reading the 

material. 
• Summarizing the main points of the text or the author’s view. 
• Making inferences when reading the text and related materials. 

Buehl (2011) stated that as readers we have two major tasks: (1) extracting meaning from the 
text and the author’s message and (2) at the same time, simultaneously assessing or evaluating 
whether we correctly understand what we are reading. Related reading strategies are called 
metacognitive strategies: “thinking about thinking”: students think about their reading and 
thinking as the reading progresses and after reading the texts. Baird (1990) states 
metacognition is “knowledge, awareness and control of one’s own learning.” It includes 
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knowledge about which cognitive strategies to use; when, how and whether there is proper 
understanding of the material being learned. Readers need to monitor and assess their reading 
processes.  So, readers must evaluate their understanding and thinking while interacting with 
the assigned text or materials. Buehl labelled aspects of the metacognitive strategies 
“comprehension check down’” (Buehl, 2011, p.159). You may have to ask the following 
questions while reading: 

• What do I want to learn from this and did I learn that properly? 
• What is/are the author’s main idea/s? 
• Do I correctly understand the texts? 
• Are the reading strategies I am using working effectively? What do I need to improve 

and change? 
• How does what I read relate to what I know before and what does this mean in terms of 

my understanding of the concept and text? 

Metacognitive strategies also include assessing whether there is proper understanding, using ‘fix up’ 
strategies when necessary. Fix-up strategies are used to repair comprehension. Metacognitive strategies 
also include revisiting the constructed meaning, criticizing the text and author, reflecting on what has 
been read, and assessing whether the strategies used for learning have worked out (Alvermann, et al 
2013; Santa et al, 2004). As college students, you need to be self-directed in using these strategies 
and should not need to be reminded by your college instructors.   

 

Activity 5: Individual Work and Whole Group Discussion 

 

 

1. Read the following cases carefully and list the appropriate strategy (cognitive and/or 
metacognitive). Some cases may reflect the features of the two strategies.   
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Case Strategy (cognitive and/or 
metacognitive 

1. Assume that you are reading a text that is related to 
your previous knowledge and you used your 
previous knowledge in extracting meaning of the 
text. 

•  

2. For example, reading the title of an article entitled 
“The effect of silent reading on fluency”, you predict 
the study may state that silent reading improves 
fluency of students.   

•  

3. Assume that you are reading a paragraph about 
“Global Warming”, but you found it challenging to 
understand and you decided to read it again. 

•  

4. You read a magazine and found information that 
contradicts with what you already know. You reread 
what the author wrote and look for other resources 
about the topic. You are checking to see which 
information is correct.  

•  

5. When you found a linguistic concept, which seems 
difficult to understand and you used two column 
notetaking and were able to understand. 

•  

6. You summarized the main idea of the short story 
you read about the Gadda System.  

•  

7. After reading a newspaper on the topic “Ozone 
Depletion” and you start to associate the idea with 
your own environment. 

•  

8. You decided to use a paper and pen, taking notes 
when reading MT modules. You used this after you 
realized that you forgot what you read and writing 
the main ideas helps to improve your retention.  

•  
 

 

2. Discuss your responses with the class. If there appears to be any confusion in 
differentiating the cognitive strategies and metacognitive strategies, please refer to your 
psychology of learning course have completed.  

 

1.5 Content-Area Literacy Strategies  

There are general literacy strategies that can help in understanding the ideas, concepts, and 
facts in content-area materials. Basic literacy strategies can be used across subjects. There are 
also specific, subject-area strategies. Selecting which strategies to use is based on the 
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differences in how each subject uses language to create, discuss, and evaluate knowledge 
(Shanahan & Shanahan, 2008). 

In this section, you will review basic strategies that support comprehension. To be effective in 
the use of cognitive and metacognitive skills, it is important to identify which strategies you 
currently use. This can help you identify other strategies to learn so that you can select the 
correct strategy for the task. Characteristics of good readers are also briefly discussed. Examine 
the reading strategies you have used in reading college level courses using the following 
activity. 

 
Activity 6: Think/Pair Share 

Identifying the strategies commonly used by the student teachers 

1. Think of a time you found the content of a module challenging. Complete the chart and 
check what strategies you have used to understand the concepts: 

While reading modules and other books or reading 
materials, I… 

Did not use Used some of 
the time 

Used all the 
time 

used prior knowledge: thought about what I already 
knew about the topic 

   

used the chapter outline and headings    
made predictions about the topic and what I would 
learn 

   

generated questions while reading the materials (i.e. 
do I understand? What are the authors’ trying to tell 
me? etc.) 

   

made inferences (identified what was not presented in 
the module, but could be identified and understood 
from the information in the module) 

   

used basic skills (i.e. sounded out words, used word 
parts to figure out the word) 

   

used strategies to help me understand (re-read, took 
notes, used text structure, etc.) and strategies when 
did not understand 

   

used the glossary of the material    
other strategies I used (e.g. dictionary, talked to a 
classmate, used other resources, looked up 
information on the internet, etc.): 
List what you used: 

   

summarized what I learned (orally or written)    
used graphic organizers     
note making/taking strategies     
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wrote summaries    
wrote journal entry     
 (Adapted from Buehl, 2011) 

2. Share your findings with a partner. In whole group, share what you do all the time to 
help understand what is read. 

What did you learn from the above activity? You may use some of the strategies very often and 
some of the strategies less often.  How often and effectively we use the above strategies 
influences our learning. Table 2 summarizes the characteristics of fluent readers which were 
discussed in previous courses. As you read the indicators, use your responses in the activity 
above to reflect on which of these strategies you use some of the time and which strategies you 
use all the time.  

TABLE 2 CHARACTERISTICS OF GOOD READERS 

Characteristics of Good 
Readers: 

Strategies Used by Good Readers: 

• Actively engaged 
with the text when 
reading. 

• Have a purpose for 
reading. 

• Use cognitive skills 
to understand texts 
(i.e. prior 
knowledge, making 
predictions, 
summaries and 
inferences. These 
skills are used in 
extracting meaning 
from text. 

• Use metacognitive 
strategies to 
monitor when 
comprehending and 
what strategies to 
use when not 
comprehending. 

• Access background 
knowledge.  

 

• Set clear goals for reading and evaluate if these goals have been 
met, or not. 

• Examine what is to be read, the topic, headings, sections, 
structure, text type (i.e. expository, narrative), etc. 

• Make predictions about the topic and content. 
• Read selectively, identify what is important and should be read 

carefully, what to read quickly, what to re-read, etc. 
• Use a continuous process of making meaning: revising as new 

concepts, vocabulary, etc. are learned; ask questions while 
reading (Does this make sense? What is the author trying to tell 
me?). 

• Monitor understanding, adjusting reading when needed; ask 
“What do I need to do to understand?” 

• Integrate prior knowledge with new information; prior 
knowledge may be modified, or changed based on new 
information. 

• Identify the author’s writing style, the message, and identify the 
beliefs of the author (i.e. view of what is important to learn about 
assessing children’s reading skills). 

• Identify text type and adjust reading strategies based on text 
type; look for key words (i.e. compare/contrast; key words: same, 
different, etc.). 

• Think about what is being learned before, during and after 
reading. 
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• Summarize while reading, adjusting when new information is 
integrated. 

• Summarize after reading, identifying key ideas and supporting 
details. 

(Adapted from Duke & Pearson, 2002) 

 
Activity 7: Quickwrite 
 
 

Compare Table 2, characteristics and strategies of good reader, with your checklist in Activity 6. 
Write 1-2 sentences identifying which strategies you need to learn to use. If you do not use 
strategies that good readers use, discuss why you do not use them.   

As previously mentioned, each discipline has a particular way of presenting ideas, concepts and 
skills and strategies that the experts use (Buehl, 2011). Technical vocabulary is central to the 
discipline. There is also discrete content-area knowledge (i.e. within modules: language and 
linguistics, 5 areas of reading, literature, differentiating reading instruction, etc.). The world is 
presented through the lens of the discipline. You will find not only specific words, but also: 

• different purposes for writing (i.e. how to teach graphophonemic awareness) 
• various writing styles, text organization, and visual presentations 
• different languages and ways of communicating 
• specific background knowledge to be used and specific ways to use this knowledge 
• disciplinary beliefs set expectations for evaluating, examining, interpreting, communicating, and 

using information 

For example, the content in the MT Language Courses is quite different from the content in a 
science or math course. As you progress in your coursework, you are acquiring the skills to 
think, act, and talk like the experts in your field. As a student teacher, remember that you are 
developing an academic identity. You are becoming a member of a group that represents the 
mother tongue language program. 

1.6 The Role of Writing in Developing Reading Skills 

Writing has the potential for enhancing reading in three ways (Graham & Harris, 2010). First, 
both reading and writing are practical activities that can be integrated to accomplish specific 
objectives. For example, learning new information presented in a text. When one writes about 
ideas in a text, comprehension and learning are facilitated. Writing gives the reader with a way 
of recording information. Through writing, the reader can connect analyze, personalize and 
manipulate key ideas from the text. Second, reading and writing are interrelated as they use a 
common knowledge and cognitive processes (Shanahan, 2006). As a result, improving students’ 
writing skills should help improve reading skills. Third, reading and writing are both 
communication activities, and writers gain insights about reading by creating their own texts 
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(Tierney and Shanahan, 1991). Creating one’s own text and writing about what is learned 
supports better understanding of assigned readings.   

Graham and Harris (2010) identify a group of effective instructional activities that are believed 
to be helpful to improve students’ reading skills. Accordingly, they categorized these activities 
into three main groups, two of which are more effective instructional activities for academic 
literacy in this context. These two are: 

1. Write about what you read: When you write about what you read in different subjects 
you study; your comprehension significantly improves.  The following are the kind of 
writing that best prepares you for your comprehension:  

a. Responding to a text in writing (writing your personal reactions, analyzing and 
interpreting the text)   

b. Summarizing a text 
c. Writing notes when reading text 
d. Writing answers to questions about a text, or creating and answering written 

questions about a text  
2. Engage yourself in many different types of writing activities: your reading 

comprehension is increased based on how often you write your own text. This includes 
writing responses to what is read. You are making meaning of the information. 

1.7 Teachers as Learners 

Each of you is a reader. You may read different types of materials and resources. Even reading 
the text on your phone is a type of reading. What do you read? When and why do you read? Do 
you read to study? As a parent, do you read to a child? Do you read to learn information and to 
support your family? 

The goal of MT Coursework is to increase knowledge, to develop skills, and to acquire the 
concepts of MT curriculum. As you progress through the courses, more complex information is 
presented. In addition, the basic information you learned in beginning courses is expanded to 
build depth of knowledge. You learn the concepts, ideas, and vocabularies needed to 
communicate and talk like an expert in the discipline (Alvermann et al., 2013). It is expected 
that you will be able to use this knowledge to teach the primary curriculum.      

In MT 201, you learned about the RAND Model. This model can also be used to think about the 
MT reading assignments and activities. The related strategies you use are based on the type of 
text and activity.  Figure 4: RAND Model can be used as a reminder of the reading process: 
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FIGURE 4 - RAND MODEL 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

Activity 8: Pair/Share 

 
 

1. Complete the following chart. You may have more than one identity. You may identify 
yourself as a student, as a preservice teacher studying a specific subject, as a 
parent/child/family member, as someone who likes to read the news. You might be 
someone who likes to read stories, magazines, etc. You might be a friend who likes to 
read text messages. List each of your identities as a reader, and then the items you read.  

(adapted from Buehl, 2011). 

 

My identity So, I read…… 
Student  
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2. Share with a partner. 
3. Be prepared to share with the class. The class can list each type of reading identity to 

see all the different ways students are readers. 
4. Review the RAND Model and discuss how the activities/descriptions within the three 

components change because of the type of reading you do (i.e. reading for pleasure 
versus reading a module). 

In addition, you have a personal identity. You may be an Ethiopian, adult female, one of five 
children family, live in a specific region, etc. You also have personal traits that others recognize 
and that define you as an individual (love to read and learn, loyal, supportive, etc.). Combined, 
these identities help define who you are as a person and as a teacher. 

Chapter 1: Summary  

The definition of literacy now includes not only listening, speaking, reading, and 
writing, but also the ability to use technological skills. As students, we need to have 
the ability to read and extract meaning from academic texts. Each discipline has a 

way of organizing and communicating its knowledge base.  Disciplinary literacy helps 
us to competently read, think about and reflect on knowledge and skills organized in the MT 
discipline. As student teachers progress through college and become teachers, the demand for 
understanding subject-area content and concepts becomes more complex. Both basic and 
subject specific literacy strategies can help you read, understand, explain and apply subject-area 
information. However, it is important to remember that the goal is being able to understand 
and communicate (e.g. teach) what has been learned.  

There are different strategies that are used by good readers. These strategies are classified as 
cognitive strategies and metacognitive strategies. Prediction, summarizing, and inferring are 
some of the cognitive strategies good readers use while interacting with academic text. As good 
readers, we need also to be aware of how well we understand what is read. If comprehension is 
weak, fix up strategies need to be used to repair comprehension. We need to monitor our 
comprehension and the effectiveness of the strategies employed to comprehend academic 
texts. In such cases, we are using metacognitive strategies.  

The chapter also discussed some of the major implications of different learning theories. These 
theories explain how we learn effectively using different activities and techniques. As learners, 
we should be able to appreciate the lessons that could be drawn from these theories and how 
they work in supporting our learning.  

As teachers, we have many different identities both personal and professional. These identities 
shape what and how we teach. It is also important to recognize how personal identities help 
determine who we are as a teacher. This includes experiences as a student in primary grades. 

Reading and writing become dependent on the discipline. You are developing your academic 
identity and becoming a member of a specific discipline. A teacher’s success depends on the 
knowledge and skills he/she has to teach primary students. Primary students need to learn to 
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read and read to learn; their success depends on what and how you teach. Effective teachers 
take time to reflect on her/his teaching practices. And, when necessary, have the skills and 
strategies to adjust what is taught and how it is taught. 
 

Chapter 1 Review Questions 

Write short answers to the following: 

1. What is the difference between reading and literacy? 
2. Define literacy. 
3. What are the challenges college students may face when reading subject-area materials? 
4. Think about your primary classes and the basic skills needed to learn to read. Which 

skills were taught? Which skills were not taught? 
5. Which of the generic disciplinary literacy strategies you discussed the chapter appears to 

be very useful when you read academic texts? Why? 
6. Think about chapter 1 of this module and answer the following questions. 

a. When you read the title, what did you already know about the topic? 
b. What strategies did you use to identify the main ideas? 
c. What strategies did you use to understand the new vocabulary? 
d. What type of expository text structure was used to write this chapter? 
e. Were there parts you did not understand? What strategies did you use to 

comprehend? 
7. Discuss the difference between cognitive and metacognitive strategies by providing 

illustrations of strategies you used reading this chapter. 
8. How do you describe your role as a student? 
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Chapter 1 Self-Assessment 

 
Below are self-assessment statements. Copy them to your exercise book and put a 
checkmark () indicating if you agree (yes), or disagree (no). If you disagree, please 
explain your concerns and questions. 

Statement:  I can 
 

1. define reading and the purposes for reading at the college level o Yes o No 
2. discuss what good readers do to understand college level materials o Yes o No 
3. discuss literacy o Yes o No 
4. define disciplinary literacy and give examples from the MT language 

courses 
o Yes o No 

5. explain challenges in reading college level texts o Yes o No 
6. summarize cognitive and metacognitive strategies that are related to 

effective learning 
o Yes o No 

7. discuss the progression of literacy development o Yes o No 
8. explain basic literacy strategies that can be used across courses o Yes o No 
9. reflect on personal reading behaviors (i.e. the use of strategies) and 

identify areas in need of improvement 
o Yes o No 

10. discuss the implications of different theories of learning on reading 
strategies 

o Yes o No 

11. discuss the role of writing in learning content-area text o Yes o No 
12. identify the literacy level and strategies specific to learning 

objectives of teachers  
o Yes o No 

13. appreciate the importance of learning content-area information in 
the preservice teacher preparation program 

o Yes o No 
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CHAPTER 2: VOCABULARY KNOWLEDGE AND 
CONCEPTUAL GROWTH  
 

Introduction   

This chapter discusses vocabulary knowledge and conceptual growth in content 
area reading. Conceptual growth is understanding the theories and information 
related to a subject-area. Part of conceptual understanding is development of 
vocabulary. Vocabulary knowledge is the stored information about the 

pronunciation and meaning of words necessary for communication in a language.  There is a 
strong link between vocabulary knowledge and conceptual growth in language learning. A 
content area is identified by its language, particularly the technical terms that label the 
concepts of subject matter. Knowing vocabulary is important for reading new words in content 
area materials (Vacca et al, 2011).  This chapter addresses the issues that help you develop your 
vocabulary knowledge and conceptual growth. This chapter presents roles of vocabulary, types 
of vocabulary, and strategies for reading new words, building depth of word knowledge and 
understanding relationships between words. To fully understand word meanings, you should be 
able to read the word and identify the correct meaning based on the text being read. Therefore, 
the chapter provides the strategies that help develop vocabulary knowledge development and 
conceptual growth in content area text.     

 

Learning Outcomes 

At the end of this chapter, student teachers will be able to: 

• Use strategies that can be used to decode unknown words. 
• Discuss three types of vocabulary. 
• Use context clues, when appropriate, to decode and understand new words. 
• Use text clues authors provide to support understanding the meanings of new words.  
• Use   personal dictionary, possible sentences, and Frayer model to build depth of word 

knowledge. 
• Use different methods to develop understanding of the relationships between words. 
• Appreciate the role of content-area vocabulary in understanding complex text. 
• Appreciate the importance of being able to use content-area vocabulary when 

communicating and applying new knowledge. 

Instructional Materials 

• Course Module 
• Articles 
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TEACHING-LEARNING TECHNIQUES 

• Interactive lecture 
• Cooperative and peer learning 
• Task-based method 

ASSESSMENT TECHNIQUES 

• Individual, pair, and group work  
• Observation of students during class participation 
• Questions and answers, including open-ended questions 

 2.1 Roles of Vocabulary Knowledge in Content Area Reading  

 

Activity 1: Individual Work  

 
1. Before reading this chapter, write answers to the statements in the anticipation guide below. 

Write your responses in the before column. Check yes if you agree and no if you do not agree 
with the statement. 

2. After reading this chapter, check your answers to the statements using the after column and compare 
your responses to the ones you made before reading. Explain the reasons for your answers. 

Anticipation Guide 

Before Reading Statements After Reading 

o YES o NO Understanding vocabulary in the MT modules is easy  o YES o NO 
o YES o NO I am familiar with the roles of vocabulary knowledge in 

content area reading and can explain it.  
o YES o NO 

o YES o NO Using Analogy is one of the best   strategies I use to see the 
relationships between words when decoding new words.  

o YES o NO 

o YES o NO  I can use context and text clue to identify and understand 
meanings for unknown words, and meanings for new words 
based on the text being read. 

o YES o NO 

o YES o NO It is easy to explain types of vocabularies. o YES o NO 
o YES o NO  I can use graphic organizers that shows hierarchical 

relationships between words in specific MT language when 
learning vocabulary.   

o YES o NO 

o YES o NO I am familiar with the levels of building depth of word 
knowledge and discuss about it intensively. 

o YES o NO 

o YES o NO It is easy to identify/differentiate content area (disciplinary) 
texts and resources of MT from other disciplines.  

o YES o NO 
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There is a very strong connection between knowing the meaning of content-specific vocabulary 
and comprehension of course content (Fisher & Frey, 2008). Each discipline has specific 
content-area words that must be understood and used in oral and written communication 
(Nagy & Scott, 2000). However, these words can be technical and abstract, not used in everyday 
language. Semantics and syntax are more complex. Sometimes, these kinds of words can be 
confusing. The technical vocabulary in the MT courses are key to understanding. You will need 
to understand the vocabulary and the language of the discipline, or field of study.  
 

2.2 Types of Vocabulary 

According to Alvermann et al. (2013), there are many of differences in disciplinary vocabulary, 
and each discipline poses unique challenges for student learning.  In MT 201, you learned the 
three tiers of vocabulary that focus on the difficulty level of vocabularies; which are Tier 1, 2 
and 3. This was a way to identify what words need to be taught to primary students. In this 
chapter the types of vocabulary are presented in another way. This approach helps college 
students identify the types of reading vocabulary found in content-area text. These words are 
the ones that are key to understanding content. Per (Vacca et al, 2011 p. 237), there are three 
types of vocabulary. These are:  

• General vocabulary words: words that are used in everyday language. Examples of general 
words are:   teaching, school, book, introducing, and other words that   we use for different 
purposes.  

• Special Vocabulary: known words that take on a specific meaning for the content being read. For 
example, the word chart is general. But, a chart of the letters/fidels of the MT language is more 
specific. The word table is general. But the word periodic table is more specific. 

• Technical vocabulary: words that are specific to the discipline (i.e. psychology, language). For 
example: phonics, phonetics, phonemes, etc. 

2.3   Strategies for Reading and Understanding New Words  

As you progress in the MT Language program, you will need to be able to talk, think, read, and 
write like a language teacher. To be successful, you will need strategies to not only figure out 
new words but also the meanings for each word.  You will encounter these words in class 
discussions, and read in textbooks and other resources. You will also need to use strategies to 
organize and remember words and their meanings. Gunning (2013) provides suggestions for 
learning new vocabulary: 

• Build experiential background: use new words in classroom discussions and use 
additional resources (i.e. primary classroom observations and activities, pictures, videos, 
internet resources, etc.). 

• Relate vocabulary to prior knowledge: relate to known words, and/or relate to 
experiences and identify examples. For example, I know the word form: formative 
assessment: to form ideas. So, formative assessment is used while teaching to form 
ideas about students’ progress. 
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• Develop depth of meaning: the ability to explain and use the word. 
• Practice using the word: the more the word is used in speaking and writing, the easier it 

will be to remember. 
• Become interested in learning new words through hands-on experiences (i.e. practice 

teaching concepts, develop a personal dictionary, etc.). 
• Develop and use many strategies for learning new words and their meanings. 

When learning new vocabulary, it is also important to: 

• Use strategies to learn and to remember the words (i.e. visualize, graphic organizers, 
and write the word and meaning in a personal dictionary, etc.), 

• Be able to say the word and explain its meaning; build depth of word knowledge. 
• Practice the word and its meaning, use the word in class assignments and activities (i.e. 

speaking and writing) [Blachowicz & Fisher, 2000]. 

 
Activity 2:  Group Work  

 

1. Which of the above strategies have you used before when learning new vocabulary? 
Provide examples how each of the strategies has been used. 

2. Think about the strategies your teachers used to teach words/vocabulary. Compare and 
contrast whether your teachers have used the above strategies. 

3. Which of the above strategies do you think are new to you and need practice when you 
are learning new words? 

4. Share these strategies with a partner and with the class. 

At the most basic level, you will need to be able to read, write, and say new words. Your 
instructor may provide information about new words and you may have heard some of the 
words. However, you will also need strategies to be able to decode and read these words.  

Not only is subject-area vocabulary more complex, but the types of sentences can also be 
complex and difficult to understand. These words and sentences are not a part of everyday 
conversation. For example, you would not say to a friend, “Your pragmatics are very weak and I 
do not understand the syntax of the sentences you are using.” It is important to be able to 
translate what is written into language that you understand. 

One way to build vocabulary is to use the new words in class conversations. Practice with the 
words increases reading fluency and comprehension. In MT 201, you learned suggestions for 
selecting words (Beck et al., 2000). You can use this strategy for selecting words to learn; words 
that are important for understanding and that will be used across the courses in your program. 
Vocabulary development requires the ability to use different components of language. These 
are: 
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• The ability to hear sounds in words and to say these words. 
• The ability to combine parts of words to read more complex words. 
• The ability to understand words and their meanings. 
• The ability to construct sentences using content area words. 

All the strategies discussed above are included under the specific strategies listed below  

2.3.1 Brainstorming   
When you first read a new word, you may use brainstorming to determine the meaning of the word. 
Brainstorming is a procedure that quickly allows students to generate what they know about a 
key concept. In brainstorming, students access their prior knowledge in relation to the target 
concept (Vacca et al, 2011). This strategy can be used across your MT courses to help you 
identify what you already know about a topic. When you hear a new word, you can think about 
what you already know about the word, and/or the related concept (i.e. what do you know 
about children’s literature). This can help you in identifying what you need to learn about the 
word to understand course content. 

2.3.2 Decoding New Words 
 
Activity 3:   Brainstorming  

 
1. In MT 201, you learned about graphophonemic (graph – letter, phoneme-sound) 

awareness. Graphophonemic awareness is the ability to match letters, or fidels, with their 
sounds. You also learned about phonics, decoding and encoding. How did you learn to read 
these words? And, what did you do to help you remember what these words mean? 

2. Be prepared to share your responses with the class.  
 

When reading new words, there are several decoding strategies you can use. Some of these 
strategies are: 

• Saying and blending the sounds of the syllables or phonemes to say the word (i.e. fō-nə-
ˈlä-ji = phonology) 

• Using analogy: use the parts of the word that are known to read a new word. For 
example, if the words be, send, and table are known, it is possible to read the word 
de/pend/able (Stahl et al., 1998, p. 347). In addition, Cunningham (1998) suggests that 
the first question should be, “What other words do I know that look and sound like this 
word?” Are these words related (i.e. property, proper). Using analogies is further 
explained below. 

• Morphemic Analysis: Saying the meaningful word parts, morphemes, and then blending 
to say the word (i. e. phonology: phone/ology; phon = sound, logy = study of the sounds 
of words). This is an efficient way to say longer words found in the discipline. 
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• Identifying the prefixes, suffixes, gender markers (in some languages), smaller words in a 
big word, etc. Next, read the parts and say the whole word (i.e. phonemes, reteach). 

• Asking someone, using online resources, etc. (Honig et al., 2006) 

When trying to learn new words, it can help to think of word families; groups of words that 
have a relationship to each other (Alvermann et al., 2013). If you know one word in a family, 
you may be able to figure out how to say the new word and what it means. This is what we call 
using analogies: I know the word phonics, so I can figure out phonetics, phonemes, 
phonological, etc. However, for some MT languages, when these words are adapted, the new 
words may not have similar spellings. If this is true for your language, it is more difficult to see 
the relationships between words. 

Note: During adaptation, adapters will need to insert examples in their MT. 

 

Activity 4: Pair/Share 

1. Using the chart below, identify which strategy is the BEST strategy for reading 
each of the words listed on the chart.  

2. Be prepared to share your responses and reasons with the class.  
 

Word Say the sounds of 
the phonemes or 

syllables 

Say the 
morphemes 

Use analogy Use prefixes, suffixes, 
gender identification, 

smaller words, etc. 
disciplinary     
discipline     
discourse     
dialogic     
 

2.3.3   Using the Context 
Using the context of the text is one approach used to decode an unknown word. First, when you 
come to a word that you don’t know, it is sometimes helpful to read the rest of the sentence, 
paragraph, etc. and guess the word. You must confirm that the word is correct by checking if 
the word you say makes sense in the context of what you are reading. 

Using the passage or context to recognize and say a word can help. However, some concepts 
and related vocabulary can be very complex. Beck et al. (2000) found that approximately only 5-
15 words out of 100 unknown words can be read and understood using the context. This is not 
one of the most effective strategies to use to identify and say new words. However, this 
strategy can help identify the meaning of unknown words (section 2.4). 
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2.4 Building Depth of Word Knowledge 

 

Activity 5: Guessing Meaning of Words Using the Context and Checking the 
Meaning 

 
Read the following paragraph and complete Table 3 that follows. Use the context to try to figure 
out the meaning of the underlined words. Check to see if your guess is correct by consulting a 
dictionary and discussing with the teachers or another student. 

Mounting evidence that teachers are often licensed without acquiring content knowledge of 
language and reading development has important implications. State and federal mandates for 
teachers to use screening and progress-monitoring assessments, to group children for 
instruction, and to teach reading and spelling explicitly would seem to be premature until 
teachers have been given more opportunity to learn the foundation concepts of their discipline. 
Our survey findings, for example, help explain why we would observe teachers teaching 
children to blend words letter by letter instead of sound by sound (even though the teacher 
manuals directed them specifically to sounds), why opportunities to teach orthographic 
patterns were overlooked, and why the grammatical and syntactic skills of writing were simply 
not taught in many classrooms. Findings such as ours suggest that teachers may not learn the 
essential insights if they must rely only on teaching experience, use of structured reading 
programs, use of screening tests, or willingness to implement higher academic standards. 
Because teachers improved with coursework, our data suggest that teachers’ formal knowledge 
is acquired through explicit instruction and ample practice with each of the concepts at issue. 
Although general verbal ability may well be a mediating factor in how readily knowledge of 
language and reading instruction is acquired and how skillfully it is applied, teachers, too, 
deserve to be taught systematically the content they are responsible for teaching to children 
(Moats & Foorman, 2003, pp. 37-38).  

TABLE 3 BUILDING WORD MEANINGS 

Underlined Words 
(Developers: These 
words need to be 
difficult or new to 
the student 
teachers) 

Your definition of the 
word from the 
context 

Definition/s of the 
word from the 
dictionary 

Sentence written 
with the meaning of 
the word as used in 
the paragraph 
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 NOTE FOR ADAPTERS: When you adapt this module to MT use/insert a text for students 
to use context to guess the meanings of unfamiliar words from the text here.  These 
unfamiliar words could be bolded or underlined in the text 

 

As you learn words, it is also important to build your depth of knowledge about a word’s 
meaning. As the information becomes more complex, the meanings for words increase.  
Meanings for some words can be found in a dictionary; however, there are more effective 
strategies that can be used. When using the dictionary, it is sometimes difficult to select the 
meaning for the word that fits the context of the text.  To know a word, it is important to be 
able to say the word and know its meaning.  

 “We learn words in incremental ways by internalizing new understandings in each subsequent 
encounter with the words. The meanings become deeper and more sophisticated as we are 
exposed to the words multiple times in different contexts and as we actively use the words in 
reading, writing, speaking, and listening” (Harmon & Wood, 2008, p.2). For example, in MT 201 
you learned about phonological awareness and the levels of development In MT 212, you 
gained in-depth knowledge of the sounds of your MT language, how to identify and say the 
sounds. In TMT 322, you will learn how to assess student’s ability to say the sounds and 
strategies to support students in learning the targeted skills. From previous coursework, you 
also learned about depth of word knowledge (Beck et al., 2000). As a quick review, the levels of 
building depth of knowledge are: 

• Do not know the word. 
• Have seen or heard the word. 
• Know something about it, can relate it to a word, or know a synonym (i.e. 

phonological/sound system). 
• Know the word, can explain and use the word. 

 
Activity 6: Individual Work 

 
1. Complete the following chart, by checking your level of knowledge for each 

word/concept: 
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Table 4 

Word/concept Do not know 
the word 

Have seen or 
heard the word 

Know 
something 

about the word 

Know the 
word, can 

explain and use 
the word 

International 
Phonetics 
Alphabet 

    

Phonetics     
Phonological      
 

2. For the words, you checked “know, can explain, and use”: write a student friendly 
definition for the word and a sentence using the word. 

3. For the words, that you checked one of the first three boxes, list what strategies you can 
us to build depth of knowledge. 

4. Be prepared to share your information with the class. 
5. The class works together to provide a student-friendly definition for each word. 
6. If there are words that the class does not know at the top level (can define and explain), 

the word(s) will be assigned as homework. Each student will bring in a student friendly 
definition and a sentence using the word to the next class session. 

To remember these words, you will need to group and store the words in your brain. You will 
need to develop schema. This includes both declarative and procedural knowledge. Declarative 
knowledge is being able to explain the word. Procedural knowledge is the ability to use the 
word correctly in the context of the text (Nagy & Scott, 2000). It is also important to remember 
that words can have more than one meaning. It will be necessary to identify the correct 
meaning for the word in the current context. For example, the word structure is used differently 
across subject areas. In science, it can be the structure of a cell. In engineering, the structure of 
a building. In reading comprehension, it can be the structure of the text based on the types of 
expository text. In summary, you need to be able to hear and recognize the spoken word, use 
the words in your oral language, and understand the word when reading and use when writing. 

There are four different ways that new words are learned and used. Knowing these types can 
help you identify how much you know about a word and what needs to be learned (Alvermann 
et al., 2013). Table 5 discusses the four ways words are learned: 

TABLE 5 - TYPES OF WORD LEARNING 

Known Word/Known Concept Known Word/New Concept 
A known word is used for a concept that is known 
For example: Sound (hearing sounds in the 
environment: horn honking, thunder, phone ringing) 

You may know the word, but the concept is new. 
For example, the of the MT language are a new way 
of looking at the meaning of the word sound. 

New Word/Known Concept New Word/New Concept 
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The concept is known but the word is new. 
For example: Phonological relates to hearing the 
sounds of the MT language. 

This is the most difficult word-learning task. You will 
need to learn a new concept and new word(s) to 
describe the word. For example, you have 
discussed the sounds of the MT language. But, you 
may not have used words such as syllables. Using 
this word, the sounds are examined using units of 
sound, based on the syllables in a word. 

 
 

Activity 7: Think/Pair Share    

 
1.  Based on the explanation in Table 5 above, match the following words and definitions 

with the appropriate headings below. (ND: the words and descriptions are not in 
sequential order of the chart): 
• Narrative genre: a category for types of genre that tell a story 
• Types: a category of types of literature 
• Genre: a category of types of literature 
• Types: a category or group of words that have the same thing(s) in common 

2. Be prepared to share your categories with the class. 

TABLE 6 

Known Word/Known Concept 

 

Known Word/New Concept 

New Word/Known Concept 

 

New Word/New Concept 

 

2.4.1 Using Text Clues 
Even though using a sentence or paragraph to figure out a word’s meaning is not always 
accurate, there are clues that authors use. In the last section, you read about using the context 
to decode a word. Using text clues helps you understand the meaning of the word. One 
important technique that helps in using context effectively is to analyze deeply the clues the 
author provides to identify the meaning of the word. The author may also provide information 
on how the word relates to the concept being taught. Some examples of how the authors 
provide clues include providing definitions and/or glossaries, explaining a word’s meaning, 
repeating information, and/or the use of text structure (e.g. compare/contrast).  
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• Definition: if you see words such as: if, means, like, etc., these words signal that there 
may be a definition or explanation of the word or concept. There may also be a glossary 
that provides definitions. 

• Repeating information: the information is repeated, as new information is not always 
learned the first time it is introduced. Sometimes the author may use different words to 
say the same thing. Signal words include: or, that is, or in other words; usually with a 
comma.  

• Comparison/Contrast: comparing and contrasting information can help you see the 
connection of a new word to a known word or concept. Signal words include: like, just 
as, similar, different, in contrast, and on the other hand. 

2.4.2 Personal Dictionary 
You may want to use an exercise book and create your own personal dictionary. The word is 
listed, a student friendly definition written, and a picture or example given.  

    
 
Activity 8: Individual Work 
 

Provide your own words in the first column below, beginning with number 3. In the second and 
third columns, write new words and give a definition and example for each word. Examples are 
given for first two words. 
 
WORD Student-Friendly Definition (meaning) Sentence, Picture, or Example, etc. 

1. limerick  A funny poem with five lines An old lion was he 
Asleep in a tree 
      Who rolled over 
       And fell in the clover 
For all to see 

2.  dialect  
 

The form of the language that is spoken 
in one area with different 
pronunciation or form of the same 
language 

Based on dialect difference    of 
English, the word ‘often’ is 
pronounced in two different ways:  
British /ofən/ 
USA /oftən/ 

3 
 

  

4 
 

  

5 
 

  

 



 

 37  
 

 

Activity 9: Individual Work 

 
1. Identify three new words you have read in this module and can explain the meaning.  
2. Copy the entry for the personal dictionary found below. 
3. Write the words and your student-friendly definition (use words that you understand to 

explain the word). 

Word Student-friendly Definition (meaning) Sentence, picture, or example, etc. 
   
   
   
 

2.4.3 Possible Sentences 
Another strategy to deepen our knowledge of words is to develop several sentences to show 
the relationship between words. First identify the topic, then select 6-10 words that you need 
to remember. Then, create sentences that link the words. For example: 

Diagnostic assessment, differentiated instruction, students with disabilities, accommodations 

When deciding what type of reading instruction, a student needs a diagnostic assessment can 
be used to diagnose, identify what skills the student needs to learn.  

In the course on differentiating instruction, I learned about specific accommodations that can 
be used to support the students with disabilities.  

The assessment results and the information on accommodations which can help me teach the 
skills the student needs to read and write. 

Note: In your MT language, it may take many words to represent the English word and/or to 
explain a concept. For example, in some languages it makes take more than two words to 
explain differentiated instruction. 

 
Activity 10: Small Group 

 
1. Work together to complete 3-4 sentences to help you remember the following Key 

Words. Use the topic ‘Short Story’ and the key words: characters, setting, theme, and 
plot.   

2. Share your work with the class. 
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Narrative 
Genres

folktales epics proverbs and 
parables

Traditional 
Literature

FIGURE 5- HIERARCHY OF NARRATIVE GENRES (N.B. THIS 
IS ONLY A REPRESENTATION OF SOME OF THE NARRATIVE 
GENRES) 

2.4.4 Frayer Model  
You learned about and practiced the Frayer Model in MT 201. The Frayer Model provides a way 
of examining a word: its meaning, characteristics, examples and non-examples. The Frayer 
model is a visual organizer that contains four sections: essential characteristics, non-essential 
characteristics, examples, and non-examples. This model helps us differentiate the 
characteristics that define the concept and those only marginally associated with it (Frayer, 
Frederick, & Kaameseither as cited in Santa et. al, 2004).  In the chapter review, you will 
complete a Frayer Map to explore the characteristics of the word vocabulary.  

2.5. Relationships between Words 

In the previous section of this chapter you reviewed decoding strategies which can help you (a) 
learn to read the word and (b) identify a word’s meaning. Once the word and its meaning are 
learned, it is also important to see the relationship between this word and other words. Looking 
at the relationships between words helps students build their vocabulary knowledge beyond 
identifying its meaning. This is a higher level of understanding than learning to read.  This helps 
build schema. The following strategies identify the relationships between words.  We can use 
graphic organizers and charts to show relationships between words and to explore a word; its 
meaning and characteristics. It is also important to recognize the relationships between words 
used to explain a concept.  
 
2.5.1 Hierarchical Relationships   
Categorizing, or grouping the concepts can help reduce the complexity of what is being learned 
and support understanding. There may also be a hierarchy for the relationships between 
words/concepts. Research-based practices provide information on how to construct and use 
graphic organizers (Vacca & Vacca, 2005): 

• List all the key words that you need to learn for the chapter in a course. 
• List the major word as the topic (i.e. the topic of the module and/or chapter) 
• Arrange the words related to the topic, to show their relationships to the topic. 
• Evaluate your map: are the major relationships clearly shown? Can the organizer be 

simplified (i.e. less levels for words)? 
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Activity 11: Small Group Discussion 

Use the words given below in number 1 and 2, and complete the following Hierarchy 
for each set of words.  Note: Words listed are not in sequential order.  A hierarchal 

chart can go from top to bottom or side to side. 

1. Phonology, morpheme, allophone, linguistics, phoneme, morphology, phone, 
allomorph, morph. 

    

 

 

  

 

 

 

 

 

 

2. Content words, articles, nouns, word class, prepositions, adjectives, functional 
words, conjunctions, verbs, adverbs. 
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2.5.2 Semantic Maps 
In MT 201, you learned about semantic maps. These maps can also be used to show 
relationships between concepts. Semantic maps can be used in many ways. One way is to use 
the map to organize and visually illustrate categories and relationships between the concepts 
being studied (Vacca et al., 2011). The example below provides one way to use semantic maps 
to show word relationships. 

 
Activity 12: Small Group 
 
 

1. Draw a semantic map like the one below:  
2. List the topic for this course in the middle. In the next level of circles, list the main topics 

for chapter 2, 3, and 4. For the next level of circles, list at least three of the topics for 
each of the chapters 

 

 

 

 

 

 

 

 

 

2.5.3 Word Sorts (Chart) 
Word sorts involve either sorting words into topics on paper, or visualizing how the words relate to each 
other. Using word sorts helps you organize information in your brain (schema). Word Sorts are another 
way to organize related words in categories; link new words to known words; and study for tests. The 
following word sort is an example of how to organize and remember information from MT 201. 

 

Activity 13: Individual Work 

1. Complete the following word sort using the words and definitions below the 
charts. Write the definitions and words under the header word the information that is 
related: 
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Topic Phonological 
Awareness 

Graphophonemic 
Awareness 

Fluency Vocabulary Comprehension 

Definition      

Example      

Example      

A. Definitions: 
• Actively reading and constructing meaning of what is being read 
• Matching letters, or fidels, to their sounds 
• Ability to read words and sentences quickly and with expression 
• Knowing words and their meanings 
• Ability to hear the mother tongue language 

 
B. Words: 

Rate initial sound 
identification 

Literal, 
inferential 

accuracy Rhyme 

decoding, 
blending sounds 
in words 

narrative story 
maps 

Semantics encoding/spelling 
words 

Syntax 

 

2.6 Vocabulary: Effective Strategies for Students with Disabilities  

For students who are finding reading and comprehending content-area text difficult, the 
following research-based strategies are recommended   

Reading New Words: 

Many of the strategies presented in this chapter are effective for all learners: 

• Use analogies  
• Read word parts (prefixes, infixes, gender markers, etc.) 
• Identify prefixes, suffixes, gender markers, etc. 
• Say the syllables in the word 
• Identify words that are related by root words or smaller words can also be helpful. For 

example, words related to linguistics that have the same root word phono: phonology, 
phonemes, phonological, allophones, etc.) 

In addition, a more structured approach to reading new words (Mastropieri & Scruggs, 2010; 
Vaughn, Bos, & Schumm, 2003) includes: 

1. Discover the word’s context, what is the sentence/paragraph about? 
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2. Separate the suffix, prefix, gender marker, etc. 
3. Identify the base/stem/root word and say that part, or say the smaller words in the 

bigger word 
4. Say the word with all the parts 
5. If the word does not make sense, check with someone to see if you are saying the word 

correctly 
6. If there is a dictionary for your language, look the word up in the dictionary 

Vocabulary: Word’s Meaning and Relationships Between Words 

Strategies presented in this chapter that are effective for all learners (Mastropieri & Scruggs, 
2010; Vaughn, Bos, & Schumm, 2003): include: 

• Using text clues (i.e. context, glossary, etc.) 
• Using a personal dictionary 
• Use graphic organizers: Semantic maps, etc. 
• Sort words by key idea (word sort). For example, Primary Materials: textbook, teacher’s 

manual, read aloud text, decodable text, children’s literature 

Chapter 2: Summary 

Content area texts and resources include many new and complex concepts that use 
unknown words, or known words with new meanings (Alvermann et al., 2013). 
Understanding the concepts being taught, and words and their meanings can be 
challenging. Having prior knowledge of what has been taught and adding new 

information to the existing schema is important. It is important to have the strategies needed to 
learn how to say the words, and understand their meanings within the current context. It is also 
important to use strategies to relate these words to the concept being taught. 

There are several strategies that can be used to decode new words. You can say the sounds for 
letters or fidels. However, for longer words, it will be necessary to use analogies, morphemes, 
and/or word parts (i.e. affixes, gender markers, etc.). In addition to being able to read, write 
and say the word, and the meaning of the word must be understood. There are many strategies 
that can be used to help you develop in-depth understanding of the words.  

You may already know some of the words, but they may have new meanings. Some of the 
words are technical and related to the mother tongue subject area. Strategies that can be used 
to build in-depth understanding are: personal dictionaries, possible sentences and Frayer 
model. To build word schema, learning the relationships between words (graphic organizers 
and charts, hierarchical relationships, semantic maps word sorts and strategies from chapter 2) 
are important. These strategies can help when organizing the information in your brain 
(schema). 
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As you learn content area words, it is important to also practice using these words. Using these 
words in classroom discourse, or conversations, and in reading and writing will help you 
develop knowledge of the words and related concepts.  
  

Project 1: Group Work 

 
Read the excerpt (conclusion) below from the article: Word Recognition Processes in College-
Age Students’ Reading Comprehension Achievement (Ari, 2016, p. 718).  

1. Underline words that are new and work with your group to identify the key words that 
are important for understanding the text. 

2. List each word and work together to identify each word’s meaning. 
3. List what strategies you used to decode the word (if you did not know how to say it) and 

used to identify the word’s meaning. 
4. Work together to write a 1-2 sentence summary of the information. 

 

Word Recognition Processes in College Age Students’ Reading Comprehension 
Achievement: Conclusion 
The research reviewed in this paper suggests that word recognition continues to play a 
significant role in college students’ reading comprehension achievement. Guidance in 
improving the word reading skills of developmental readers is currently mostly limited to 
findings from intervention studies conducted with young readers. However, there are 
indications that word recognition processes of developmental readers may benefit from 
fluency-based activities, affordances of which facilitate the construction of strongly-
amalgamated lexical representations through encouragement of careful processing of 
texts with familiar topics. Adding corrective feedback to students’ fluency training may 
help increase efficiency of word reading processes. It can do this by ensuring availability 
and incorporation of phonological representations of words into the construction of 
lexical amalgamations that also include orthographic and semantic representations. The 
manner in which lexical amalgamation processes are best supported through fluency 
interventions remains an area of college reading that awaits more research. Results 
from studies investigating repeated readings training relative to non-repetitive but wider 
exposure to print and similar interventions of connected text reading are likely to 
provide guidelines for supporting word recognition processes in college readers who 
struggle with text comprehension. 
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Chapter 2 Review Questions 

 

Write responses to the following: 

 

1. Go back to activity 1 and complete the after part of the chart and support your answer 
with reason. 

2. What responses were the same as the before part of the chart? What responses did you 
change? Why? 

3. Discuss your responses with a partner and identify where you agree/disagree and why. 

4. Be prepared to discuss your responses and supporting reasons with the class. Use 
information from this chapter to support your responses.  

5. The following words were learned in linguistics: phonetics, intonation, and allophones 

a. What are the five strategies that can be used to decode new words (hint: 2.3.2)?  
b. List each word and the strategy you used to figure out the new word. 
c. Using the depth of word knowledge chart on activity 9, identify how well you 

know each of the three words listed above. 
d. Create a personal dictionary using the three words. 

1. What are different types of graphic organizers that you can use to learn the relationships 
between words, their meanings, and how different words are related?   

2. In MT 201 you learned about the Frayer Model for learning words. Copy the one below 
and complete for identifying what you have learned in this chapter about vocabulary: 

Definition: 

 

 

Characteristics: 

Examples: 

 

 

 

Non-examples 

 

   

  

VOCABULARY 
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Chapter 2 Self-Assessment 

 
Below are self-assessment statements. Indicate if you agree (YES) or if you disagree 
(NO) with the statements on the left. Write a short explanation when you disagree. 
List any remaining questions you may have. 

  

Statement: I can  Agree Disagree 
1. discuss three types of vocabulary o YES o NO 

2. use strategies to decode new words o YES o NO 

3. use strategies for learning the meaning of key vocabulary  o YES o NO 

4. use text clues authors’ use that can help identify new words 
and their meanings. 

o YES o NO 

5. analyze how to develop vocabulary knowledge related to 
subject-area concepts 

 
 
 
 
 
 
 
 
 
 
 

o YES o NO 

6. use a personal dictionary, possible sentences, and Frayer model to 
build      in-depth understanding of word   knowledge. 

o YES o NO 

7. use different methods, to develop my understanding of the 
relationships between words.  

o YES o NO 

8. appreciate the role of content-area vocabulary in 
understanding complex text 

o YES o NO 

9. appreciate the importance of being able to use content-area 
vocabulary when communicating and applying new 

 

o YES o NO 
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CHAPTER 3: WRITING FOR LEARNING 
 

Introduction 

Writing is an important tool that can be used for organizing, communicating, and applying 
what has been learned or read (Binacarosa & Snow, 2004). This chapter deals with different 

writing strategies that support reading comprehension and learning. In addition, you will learn about 
how and when writing provides you with insight into the learning concepts, facts, ideas, etc. The writing 
strategies you use depend on the text structure, the task, and purpose for writing. During learning, 
writing can also be used to identify key ideas and details as well as significant vocabularies. These writing 
strategies include: 

• Using imagery and graphic organizers to develop pictorial representations of content 
• Note taking/Note making  
• Writing summaries 
• Journal writing 
• Sequence organizers 

In this module, you will have a chance to practice using these strategies. Writing strategies can also be 
used across coursework. As you read and complete writing activities, projects, etc. you are building your 
disciplinary knowledge.  

 
Learning Outcomes 

At the end of this chapter, student teachers will be able to: 
 

• Discuss how writing can support reading comprehension 
• Analyze course content to identify key ideas, supporting details, and vocabulary using different 

writing strategies 
• Apply visual imagery and graphic organizers to develop visual representations of information 
• Use note-taking strategies before/during/after reading 
• Evaluate course content and the task to identify the appropriate writing strategy for the activity 
• Appreciate the role of journals for writing reflections and emotional responses to what is being 

learned 
• Appreciate how writing can help organize information and build depth of understanding 
• Use specific writing strategies depending on the text structure, task and purpose 
• Write summaries of narrative and expository texts using different strategies.  
• Use KWL chart to write reflections, facts, discussions, etc.  

 
INSTRUCTIONAL MATERIALS 

• Course Modules 
• Articles, Extract, Stories 

 
TEACHING-LEARNING TECHNIQUES 

• Interactive lecture 
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• Cooperative and peer learning 
• Task-based method 
• Reflection 

 
ASSESSMENT TECHNIQUES 

• Self-assessment 
• Individual, pair, and group work  
• Class participation in discussion of key concepts 
• Questions and answers, including open-ended questions 
• Project Work 

3.1 The Relationship between Reading and Writing 

Writing and reading are interrelated in that both are practical activities that can be integrated to 
accomplish specific objectives. For example, learning new information presented in a text requires 
writing and reading:  when one writes about ideas in a text, s/he facilitates comprehension and learning. 
Writing provides the reader with a means of recording, connecting, analyzing, personalizing and 
manipulating key ideas from the text. In addition, both are interconnected as they use a common 
knowledge and cognitive processes (Shanahan, 2006; Graham & Harris, 2010).  

Writing is often recommended as a tool for improving reading. In Reading Next (Biancarosa & Snow, 
2004) identify intensive writing as a critical element of an effective literacy program. Binacarosa and 
Snow state that writing instruction improves reading comprehension and that the teaching of writing 
skills (i.e. grammar and spelling) reinforces reading skills. It is also believed that writing about a text 
improves comprehension. Writing helps students make connections between what they read, know, 
understand, and think (Carr, 2002). 

There are many ways to record information (i.e. summaries, graphic organizers, etc.). As you complete 
the CTE coursework, you will identify the strategies that work best for you. You have probably learned 
that one strategy doesn’t work for all types of reading and writing. You have developed metacognitive 
skills: an awareness of what strategies to use for different types of reading and what to use when you do 
not understand. Also, different text types require using different types of strategies. Which ones you use 
will also depend on how the author(s) have organized the information (i.e. sequence, descriptive, 
narrative, argumentative with supporting evidence, etc.). As you read and learn about the following 
writing strategies, keep in mind that the purpose for reading, the structure of the text, and your learning 
preferences guide which strategies you use. 

3.2. Writing Strategies for Learning 

Writing strategies are the ways or approaches which help you to communicate, analyze, 
appreciate and reflect on reading and the general concepts.  Writing strategies can be used 
when reading a text, article, extract, reference materials, etc. In addition, these strategies are 
deliberate and are focused ways of thinking about writing. They can take many forms; the 
strategies can be a formal plan a teacher wants students to follow to write summaries, journals, 
articles, etc. Or, they can be strategies the learner chooses to use to help understand and 
remember the content. There are many strategies that are applicable in learning process. 
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Research-based strategies are presented below.  Many of these strategies can also be 
considered comprehension strategies and could be included in the next chapter. However, since 
these strategies include writing, they are presented in this chapter. 

3.2.1 KWL Chart 
 

Activity 1: Individual Work 

Remember, in the previous MT 201 module, you learned about the KWL chart. This 
strategy can help you before, during and after reading.  Think about how writing can 

support learning new information, completing assignments, and studying for classroom 
assessments (i.e. quizzes, exams).  The KWL chart can be used to set a purpose/goals for 
reading. 

1. Based on the title of this chapter, complete the first two sections of the KWL chart 
below. At this point, complete the What I Know and the What I Want to Know.  

2. After completing the chapter, you will complete the What I Learned section. 

What I Know What I Want to Know What I Learned 
 
 
 

  

 
 

3. After reading, revisit the What I Want to Know section to determine if you achieved 
your goals.   

There are additional writing activities that help organize what you are learning; supporting both 
comprehension and retention of what you have learned (Vacca et al, 2011). 

3.2.2. Graphic and Picture Organizers 
In MT 201, and in chapter 2 of this module you read a lot about graphic organizers. There are 
many different types that can help you record information as you listen or read. In this section, 
you will learn about different types of graphic organizers and how to use visual imagery to 
improve understanding and to support remembering what you learn. Both strategies provide 
visual displays of information (Vacca et al., 2011) 

 

Activity 2: Brainstorming 

 

1. In small groups, list and draw a picture of as many graphic organizers you remember 
that you learned in other MT courses.  

2. For each organizer, write one sentence discussing the purposes for the graphic 
organizers. In whole group, create a list of these graphic organizers. 
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Note 
Taking/Making 

3.2.2.1. Sequence Organizers 
The reader can use sequence organizers for both narrative and expository text. This type of 
organizer helps when analyzing the sequence of events in a story, the changes in a character as 
a result of the events that happen, etc. (Alvermann et al., 2013). This organizer can also be used 
to discuss the sequence of information provided in a chapter, and in sequencing information 
from a class assignment.  Depending on the assignment, or task, the reader may use different 
formats. Sequencing organizers build coherence and fluency in writing, especially when 
summarizing (Santa et al., 2004). The steps include: 

• Identify the main topic 
• Choose a framework that matches the task (i.e. timeline, flowchart, sequence of boxes, 

etc.) 
• Complete the organizer. 

Two examples of sequence organizers are shown below.  First is an example of a sequence of 
boxes were used when reading a biography of Dr. Medhanit. This information could also be 
displayed in a timeline: 

 
Next, is an example of an expository flow chart for this section of chapter 3: 

 

 

 

 

 

 

     
Both of Dr. 
Medhanit parents 
are teachers.   

  
When she grew 
up, she attended 
a school in one 
of the regions of 
Ethiopia where 
both her father 
and mother 
worked.   

 
When she 
graduated from 
AAU with B.Sc. 
of Health, her 
name became 
Dr. Medhanit.  

 
She opened a hospital for the 
benefit of her country.  She has 
strong feelings of 
compassion/sympathy, especially 
for the people who are suffering 
from inconvenience.  For those who 
are in need, she is also generous 
enough and committed to provide 
them with the necessary support.  

Writing for 
Learning 

Writing 
Strategies for 

Learning 

Interrelationship 
between 

Reading and 
Writing Summaries 

Journal Writing 
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3.2.2.2 Visual Imagery 
Visual imagery uses drawings, diagrams and/or symbols, to help organize and remember information; 
building schema (Vacca et al., 2011). Mental images can be created while reading or listening during 
class discussions and other activities. They can also help you integrate information from a variety of 
resources. Picture notes, another type of visual imagery, can help you process and understand difficult 
information (Santa et al., 2004).   

A. Mental Imagery 

While listening, or reading, think about what you are hearing/reading and create a visual image. 
For example, when listening to a discussion about which speech organs are used to make each 
sound, you can visualize the structure of the speech organs. As the instructor talks about where 
each sound is made, you can picture the speech organs and how each sound is made (i.e. /t/ 
visualize your tongue touching the ridge just behind your upper teeth).  You can also create 
pictures in your mind while reading a story. Finally, if you are learning about how to organize 
information, it is possible to visualize a specific graphic organizer and the information you will 
use. As you visualize, you may want to also draw a picture or diagram of what you are thinking. 

 
Activity 3: Individual Work 

 

1. Read the following sentences line by line. Next, as each line is being read, create a 
mental image in your mind: 

 
It is a beautiful, sunny day and a yellow flower is growing. 
A flower is by the house. 
A spider spins a web from the top of the house to the flower and goes down to 
the flower. 
A fly appears and becomes trapped in the spider web. 
The spider is happy; she now has lunch! 
 

 
2. Discuss how you created a mental image and added to the image as the story was read. 
3. Draw and picture and describe the image you created. 

B. Picture Notes 

Picture notes can also be used to represent the information you are reading. Using this strategy, 
a picture is drawn of what is being read, including the key ideas. You may also want to write 
some notes to explain the picture. For example, this chapter discusses using writing to support 
reading, comprehension and retention of information. The following drawing is an example of a 
picture note. 
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Writing for 
Reading 
Comprehension 

 ?? MT 
221 

www.qwoc.org 

Activity 4: Individual Work  

1. Visual imagery can also help you remember key words and concepts. One 
strategy, which you have learned across modules is graphic organizers. 

2. Draw a picture note to help you remember what graphic organizers are and how they 
look.  

3. Add a note about the picture. 
4. Be prepared to share your picture note with the class. 

3.2.3. Note Taking/Note Making 
Why do we take/make notes? Vacca et al. (2011) state that we can quickly forget more than 
50% of class material. Note taking/ making while reading is a good way to record and remember 
information. Note taking/making supports reconstructing what you are learning in a format that 
can be used for understanding (Buehl, 2011). Notetaking/making helps you review information 
and identify what you understand and what needs review, study for tests, and as a reference 
when completing class assignments (Alvermann et al., 2013; Vacca et al., 2011). Some of the 
major note taking techniques are discussed below. 

3.2.3.1. Two Column Notes 
There are many ways to use two column notes (Santa et al., 2004). The type you select can 
depend on the MT course you are taking, the purposes for reading, and the type of text. For 
example, the information found in the Children’s Literature course is much different than the 
information in the linguistics and cognitive development courses. In this section, you will learn 
different ways to use two column notes. When using two column notes, the paper is divided 
into two columns for note taking. The steps in writing two column notes are: 

1. Before reading, look at the  
a. structural aids and author’s clues  

 
 
 
 
 
 

https://www.bing.com/images/search?q=free+clip+art+and+picture+of+the+front+of+a+book&id=5F6C1261D7318DEEC65BDEAA40C8EED5BC9CF485&FORM=IQFRBA
http://www.qwoc.org/
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b. Titles, headings and subheadings; objectives  
c. Vocabulary (i.e. bold print, glossary) and phrases in bold print 
d. Transition words (i.e. first, next, finally, etc.) that indicate key points 
e. Activities, projects, and discussion questions (i.e. chapter review, self-

assessment) 
f. Repeated ideas (i.e. including other MT courses; as a quick review…)  
g. Clue phrases (i.e. the main point, most important, key idea, etc.) 

2. Decide what main points you will list on the left side and write this information. One way 
to do this is to write major headings in the left column.  

3. Read the text. As you read, make notes on the right side about the details that support 
each main idea. On the right side, write the subheadings, any important vocabulary and 
the related details. 

A good strategy is to also write conclusions about the information, include what else you may 
know, and identify ways you can use the information. Below are three different ways to use two 
column notes.  You can use this strategy as you read modules, chapters, or sections. For 
example: 

A. Main Ideas and Details 

Main Ideas Details 
3.2.2 Graphic and 
Picture Organizers 

3.2.2.1 Sequence Organizers 
Used in narrative to discuss events in the story, or how the character 
changes as a result of the events, etc. 
Used in expository (informational) text to show the sequence of 
information presented in a chapter, section, etc.  
(you could also draw an example) 
 
3.2.2.2 Visual Imagery and Picture Notes  
(imagery: to make a picture in my mind or draw a picture to 
remember the information) 
(use the information to draw an example, see the example in 3.2.2.2) 

 

 
Activity 5a: Individual Work  
Before reading about other ways of note taking/making, complete the following activity to 
practice Main Ideas/Details writing strategy. Use section 3.2.4 on ’Writing Summaries.’ 

1. Draw a two-column note chart. At the top write “Main Idea” and “Details” (see example above). 
2. Look at section 3.2.4 and write the major heading under the title “Main Idea.” Note: for some 

assignments, there will be more than one main idea. While reading and completing the activities 
for the next part, write supporting details. These details are written on the right side under the 
title “Details.” Use the information from the heading and subheadings, key vocabulary, etc. 
 



 

 53  
 

Additional types of two-column notes are explained below: 

B. Reactions, Questions, Reflections 

Questions I have while reading: 
What did I find interesting and wanted to learn 
more? 

Reflect on the meaning, the message. Make 
connections to prior knowledge, other classes. 

I would like to know more about visual imagery and 
how it can help when reading informational text. 
 
Which strategies will work best for me? 

I understand the concept of graphic organizers. I have 
learned about and used story maps and semantic 
maps. I have also used the KWL chart. 
 
There are strategies I can use that will help me 
understand and remember the information. Taking 
notes will help me study and complete take-home 
assignments. 

 

C. Conclusion-Support 

Conclusion (Chapter 1, 
Section 1.2., 1.2.2., 1.2.3) 

Support 

1.2. Without basic literacy 
skills, students will 
struggle to read subject-
area text 

If readers can read the words but do not understand what they 
mean, they are not really reading (Reutzel & Cooter, 2013). 
 
Strong readers are able to decode new words, read fluently, and 
have strategies for comprehending and learning the meanings 
for new words (Honig et al., 2006) 
 
Skilled reading requires language comprehension and word 
recognition (Scarborough 2001). 
 

1.2.2, 1.2.3. There is a 
progression of literacy 
development 

Basic Literacy: learning to read, five areas of reading + writing 
Intermediate Literacy: general strategies for decoding and 
comprehension, basic vocabulary, fluent reading 
Disciplinary Literacy: subject area concepts, facts, ideas, 
technical vocabulary, complex sentence structure 

 
Two-column notes can also be used to identify cause-effect, problem-solution, hypothesis-evidence, 
research findings-supporting evidence, etc. 

   
Activity 5b: Group work 

1. Work in groups and read the Synopsis of “Writing to Read: Evidence for how 
Writing can Improve Reading” (Graham & Harris, 2010) found in Annex A. Your group will 
use two column notes to complete this activity. 
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2. You will be assigned to write one of the following for the headers for the two columns. See the 
related example above. 

a. Main Ideas and Details 
b. Reactions, Questions, Reflections 
c. Conclusion-Support 

3. Each member of the group will prepare a two-column chart and complete a draft on their own. 
The group will then work together to compare and complete one two-column chart for the 
group.  Be prepared to share the group’s chart with the class. 

 
In this section, you have learned many ways to use two-column notes. Using two-column notes helps 
you identify main ideas and the supporting details. They can also help you identify statements and 
supporting research/evidence. You can use this strategy to ask questions, think critically about the 
information, and build comprehension of the information in your coursework. 
 
You can also use two column notes when studying for tests. Cover the right column and look at the 
concepts, vocabulary, etc. that are listed in the left column. See if you can say the supporting 
information in the right column without looking at the information. Next, check to see if you 
remembered the information in the right column.  
 

3.2.3.2. Content Frames 
The content frame is a strategy to help students analyze the interrelationships between ideas. It is 
another way to provide a visual representation of the content. Consider using content frames with 
material that is structured so that main topics are compared with similar sub-topics (Santa et al., 2004). 
To build a content frame, on the left side list the categories or types of information. Subdivisions of the 
categories are then listed across the top of the chart. Or, you can list the types of information that can 
be entered (see the example below). When developing a frame, ask yourself two questions: What are 
the important categories of information? How might these categories be subdivided?  

Content frames or matrices help students organize and compare information from a variety of texts, 
including textbook information, visual texts, fiction, and non-fiction. The following content frame 
example lists types of written responses and can provide students a way to compare the strategies:  

TABLE 7 

Writing 
Strategy 

Description/Purpose When used during the 
reading process 

Visual Imagery Used to create a mental representation of what is being read 
Purpose: create schema, build comprehension 

During Reading 

2 Column Notes Used to see relationships between concepts, ideas, and 
vocabulary 
Many types: main idea-detail, conclusion-support, etc. 
Purpose  
Before: Preview; During: identify important ideas, concepts, 
vocabulary; After: 
review, study, reference, complete assignments 

Before/During/After 

Summaries Used to write short sentence(s) or a paragraph about what has During/After 
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NOTE to Instructors: With content materials, model how you can use headings, subheadings, 
introductions, and summaries to help decide how to frame categories. Then build a sample frame 

  

 

been read 
Purpose:  
During: identify key information After: condense information for 
review, studying, reference, assignments 

Journals Include informal responses: notes, ideas, reflections, explanations, 
personal dictionaries, etc.  Journals can also be used to discuss 
information with other students and/or the teacher in an interactive 
format 
Purpose: Personal responses and reflections 

Before/During/After 

Notice that the above content frame can provide a quick overview of the different types of writing 
activities. Using this chart, you can identify the purpose for writing and the activity, you can quickly 
identify the strategy that best matches the task.   

Activity 6: Individual Work 
Based on the example in the chart above, write in your own words the answers for the two 
columns below. Use the information from MT 201 related to the concepts below. 
 

No Techniques for improving 
Reading Fluency 

Description Why do we use it? 

1. Partner reading   
2. Reader’s theatre   
3. Choral reading   
4. Echo reading   
5. Repeated timed reading   
 

3.2.4. Writing a Summary 
 
Activity 7: Brainstorming 

In 3 minutes, Quick Write answers to the questions below. 

1. What is a summary (define the word)? 
2. What should be included in a summary? 
3. How can summaries help you in this course? 
4. Be prepared to share your answers with the class. 

You have read a lot about writing summaries and how to teach primary children to write 
summaries. You are also required to write summaries in your CTE courses. It is important to be 
able to read modules and chapters and to reduce the information to the main ideas, supporting 
details, and key words. Students, who are strong in summarizing, monitor their progress and 
check with the text to make sure that the important ideas are recorded (Taylor as cited in Santa 
et al., 2004). Writing summaries also helps organize, remember, and use the information 
(Alvermann et al., 2013; Vacca et al., 2011). Buehl (2011) also states that writing summaries can 
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be challenging. You are required to identify what is important and to synthesize this information 
into a few sentences. It is not only writing a sentence, sentences, or short paragraph. You must 
also identify the author’s message; what he/she thinks is important. 

3.2.4.1. One Sentence Summaries 
One sentence summaries require you to identify the most important ideas and information 
from a part of a text. These one sentence summaries can help you when reviewing and studying 
for tests. For example, each summary can be placed on a card, or a small piece of paper to use 
when studying. The steps are: 

1. Read the selection, or part of the text. 
2. Identify and list five ideas/words from the selection. 
3. Combine these words, and/or ideas into one sentence.  
4. Re-read and delete any words that are not needed. 

For example:  

1. Read section of Chapter 1, 1.2.3.: Content Area (Disciplinary) Literacy 
2. Identify words and/or ideas: disciplinary literacy; challenging subject area-text; technical 

vocabulary, concepts, and ideas; skills and strategies 
3. Sentence: Disciplinary literacy is using the complex skills and strategies to understand 

and use the information in challenging subject-are text; technical concepts, ideas, and 
vocabulary. 

4. Edit: (NB: the shaded words indicate what was edited, deleted, to write the final 
sentence). Disciplinary literacy is using the complex skills and strategies to understand 
and use the information in challenging subject-are text; technical concepts, ideas, and 
vocabulary. 
Final sentence: Disciplinary literacy is using complex skills and strategies to understand 
subject-area text; technical concepts, ideas, and vocabulary. 

 

Activity 8: Individual and Small Group Work  

1. Your teacher will select paragraphs or sub-headings from the article: 
Reading, Presentation, and Writing Skills in Content Courses (Shaw, 2016). 
Annex B at the end of the module. 

2. There will be at least 5 students working on one sub-heading. Each group will be 
assigned one of the following:  

a. Training in Reading and Comprehension Skills 
b. Presentation and Oral Communication Skills 
c. Writing and Publication Skills 

3. First, individually complete the following: 
a. Read the sub-section of the article carefully.  
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Who 
What 

Where 
When 
Why 
How 

b. Then, write a one sentence summary of your own based on the 4 steps listed 
above. Also, write your final sentence. 

4. Next, the students who worked on the same sub-heading sit together and reflect on the 
summaries of each group member. Try to reach a consensus about the main idea of the 
sub-heading before you start the reflection. 

5. Be prepared to share your work with the class. 

3.2.4.2. Summarizing Narrative Text 

A narrative summary provides a brief review of a text including the plot, characters, conflict and 
themes from the point of view of the person. This type of summary is used with different types 
of writing including biography, essay and literature. To summarize a piece of text, a reader need 
not just recap the text after reading, though that is indeed a needed skill 
(Fountas & Pinnell, 2001). 

 
 
 
 
 
 

https://www.google.com.et/imgres?imgurl=http%3A%2F%2Fwww.pathfinder.org%2Fassets%2Fimages%
2Fslides%2Four-work-slides%2Four-work-projects%2Fethiopia-project-slides-%2FEthiopia-Girls-
Scholarship-Lewis- 
 
Narrative text is generally easier to summarize than expository text, so it might be advisable to 
start writing summaries using a short story or a chapter in a novel (Alvermann et al., 2013).  
Two ways that narrative text can be summarized are presented below. 
 

1. Somebody-Wanted-But-So-Then Strategy  
The strategy "Somebody-Wanted-But-So-Then" is used to help students understand plot 
elements such as conflicts and resolution. It can be used as a “during reading” or “after reading” 
strategy. Students can also complete a chart or graphic organizer that identifies the character, 
the goal of the character, what problems or conflicts are being faced. And, if the conflict is 
resolved, how it is resolved.  
 

Somebody Wanted/Needed But So Then 
     

https://www.google.com.et/imgres?imgurl=http%3A%2F%2Fwww.pathfinder.org%2Fassets%2Fimages%2Fslides%2Four-work-slides%2Four-work-projects%2Fethiopia-project-slides-%2FEthiopia-Girls-Scholarship-Lewis-
https://www.google.com.et/imgres?imgurl=http%3A%2F%2Fwww.pathfinder.org%2Fassets%2Fimages%2Fslides%2Four-work-slides%2Four-work-projects%2Fethiopia-project-slides-%2FEthiopia-Girls-Scholarship-Lewis-
https://www.google.com.et/imgres?imgurl=http%3A%2F%2Fwww.pathfinder.org%2Fassets%2Fimages%2Fslides%2Four-work-slides%2Four-work-projects%2Fethiopia-project-slides-%2FEthiopia-Girls-Scholarship-Lewis-
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Three to five sentence summary  
 
 
 

 

Prove it! (N.B. For a more challenging task, students can be asked to identify the part of the 
story that was used to complete the above chart) 

 
Detail: 
 
 
Detail: 
 
 
Detail: 
 
 

Completed Examples: 

Examples: 
Somebody 

 

Wanted 

 

But 

 

So 

 

Then 

The Big Bad 
Wolf  Pigs for dinner  They hid in the brick 

house.  He went hungry.  The pigs 
celebrated.  

Christopher 
Columbus  

To sail to India 
to buy spices  

He ran into the 
Caribbean Islands  

He claimed the 
area for Spain.  

Europeans began 
to settle the "New 
World"  

Thomas Edison  
To invent the 
incandescent 
lightbulb  

His lightbulb 
blackened (the 
Edison effect)  

It later led to the 
electron tube  

The electronics 
industry was born  

Stephen 
Hawking  

To be a 
mathematician  

His father wanted 
him to be a chemist  

He combined 
science and math 
to study black 
holes in the 
universe.  

He became one 
of the most 
respected 
physicists in the 
world.  
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Note to Instructors: Suggested Teaching Strategy:  
After reading a short narrative passage of text, fill in the graphic organizer, and then work with the 
students to transfer the information from the graphic organizer into a good summary.  

Example: Three to five sentence summary: Stephen Hawking 

Stephen Hawking wanted to be a mathematician. However, his father wanted him to be a 
chemist. Hawking combined both studies in science and math. One of his most important 
contributions is his findings based on his study of black holes in the universe. His is one of the 
most respected physicist in the world.  

 
Activity 9: Whole Group 
Complete a Somebody-Wanted-But-So-Then Chart: 

 
1. Your instructor will select a piece of text that has previously been read with the class or one with 

which the class is most familiar.  
Note: Select a piece of text to be read in a shared reading format. Fountas and Pinnell (2001) recommend 
beginning with short texts (perhaps a legend or fable) that does not have too many details and are easy to 
summarize. When completing the chart, remember to focus on information that is most significant 

. 
2. Write the SWBST strategy on a chart or an overhead and use the information to write a 

summary of the text.  
3. Work together as a class to create a group summary, selecting which details to use and which to 

delete. For example:  
• Somebody (identify the character) 
• Wanted (describe the character’s goal) 
• But (describe a conflict that hinders the character) 
• So (describe how the character reacts to the conflict) 
• Then (Describe the resolution of the conflict) 

4. Next, analyze what makes it a summary and discuss with the class. You may want to work with 
the class to create criteria for writing a summary. The chart can then be posted for reference.  

 
2. Plot Diagram Strategy  

The Plot Diagram strategy focuses on summaries that maintain logical progression, and can also be 
used to emphasize how characters respond to situations and change over time. First, students fill out 
a graphic organizer inserting relevant details from the story. Next, the students use that graphic 
organizer to actually write a coherent summary of the story.  

Sample Plot Diagram   

Below is an example of a chronological plot. The story begins with the setting. The main 
character (protagonist) is given a challenge. The challenge is usually from an opponent 
(antagonist). There is a series of actions that the man character takes to solve the problem, 
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or challenge. The climax is where the main challenge happens. There is then a resolution 
and summary.  

 

Activity 10: Group Work 

1. Work in a group. Find and read a narrative text/ story.  
2. Next, summarize using a plot diagram summary. 

3. Read the story or text to the class.  
4. Next, present your summary to the whole class. 
5. At the end, the class can comment your summary; whether you summarized 

it or not.  
 

Note to adaptors: Give some specific stories for the groups to read and complete. The 
selected story needs to be complex. 
 

3.2.4.3. Summarizing Expository Text 
When reading a new chapter, there are several strategies that can help identify what you 
will learn and support understanding. The following steps can be used to preview, read, and 
review a module, chapter, a section of a module, or other resources (Santa et al., 2004). 
Vacca et al. (2011) provide guidelines for writing the summary that include:  

• Look at the  
 structural aids  
 titles, headings and subheadings; objectives; vocabulary (i.e. bolded, glossary);  
 transition words (first, next, finally, etc.) that indicate key points 
 activities, projects, and discussion questions (chapter review, self-assessment);  
 repeated ideas (including other MT courses; as a quick review…); and clue 

phrases (the main point, most important, key idea, etc.) 
• Make predictions about what you think you will learn 
• Read the selection and take notes (you learned how to take notes in this chapter) 
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• Organize the thoughts from your notes; you have learned many graphic organizers 
and other strategies for organizing the information. You may need to re-read parts of 
the assignment to add information and/or to correct errors in the written 
information 

• Write your summary, review your summary and edit 
 
Ask yourself, is this summary accurate? Is there enough information for me to remember 
and, if necessary, to review the chapter? If not, rework your summary. 
 
One-Sentence Summary Frames for Expository Text 
Summary frames can provide more support when writing a summary of an expository text. 
Cope (Santa et al., 2004) developed summary frames for the five types of expository text. 
Using sentence frame summaries supports examining the internal structure of the 
information: ideas and details (Buehl, 2011). In MT 201, you learned about the five types. 
Expository summary frames are: 
 
Description A ________ is a kind of ____________ that_____________ 

 
Compare/Contrast __x__ and __y__ are similar in that they both ……., but __x__ …… while 

__y__.... 
 

Sequence _____ begins with….., continues with ….., and ends with ………. 
 

Problem/Solution _________ wanted……., but………, so…………… 
 

Cause/Effect ___________ happens because….. or ____________ causes…………….. 
 

Activity 11: Pair/Share 

Complete the following summary frames 

Description Disciplinary literacy  is a kind of ____________ that_____________ 
 

Compare/Contrast Reading and writing are similar in that they both ___________, but 
reading ______________ while writing     ________________________ 
 

Sequence  
Basic literacy begins with_________, continues with _______, and ends 
with _________________ 
 

Problem/Solution  
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She wanted to remember the new vocabulary words, but _____, 
so__________ 
 

Cause/Effect  
Weak comprehension happens because _________________________ 
 

 
Using your answers in each question frame, write a sentence for each type (total of 5). 
Share with a partner. Discuss how your answers are alike and how they are different. 
Share with the class. Discuss how the answers were alike and how they were different. 

 

Activity 12: Jigsaw 

 

1. Form small groups, this is the “home” group.  
Home Groups (example with 3 groups) 
 

Group A Group B Group C 
1A,  2A, 3A !B, 2B, 3B 1C, 2C, 3C 

(if the class is large, there may be several students with the same number) 
The students in the home group number from 1-3. Students with number 1, 
are assigned to One Sentence Summaries (3.2.4.1). Students with number 2 
are assigned Summarizing Narrative Text 3.2.4.2. Students with number 3 are 
assigned Summarizing Expository Text 3.2.4.3. 

2. Based on the assigned number, students then move to one of three “expert” groups 
(3.2.4.1, 3.2.4.2, 3.2.4.3.).  
Expert Group 

1A, 2A, 3A 1B, 2B, 3B 1C, 2C, 3C 
Section 3.2.4.1. Section 3.2.4.2. Section 3.2.4.3. 

 
Using 2 column notes, each expert group prepares a presentation on their assigned 
section.  

3. The students then return to their “home” group (Group A, Group B, or Group C) and 
are the expert in their assigned type of summary. 

a. Students, in the home group, take turns making the presentation developed 
by the “expert” group. 

b. The students in the home group then answer the following questions: 
o How were the summaries alike/different? 
o Which summaries reflect the important ideas and key words? 
o Which summaries were easy to complete? Which ones were hard? 
o Be prepared to share your answers with the lass. 
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Note: if the class size is too large, each group can be assigned a number and write the 
corresponding summary. Groups can then present their examples to the other groups. 

 

Activity 13:  Think/Pair/Share 

In activity (5A) in section 3.2.3.1., you completed a two-column note chart to 
record information about this section. 

1. Revisit your chart from activity 5a. Think about what you have learned and 
practiced. Is there anything that needs to be changed? Is there additional 
information to be added? If the answer is yes, please add to your chart. 

2. Share your chart with your partner. Discuss your charts: 
o How are your charts alike? Different? 
o Was the information accurate in you notes? What did you change? Delete? 

Add? 
o Did you list any vocabulary words? If so, what are the words?  
o Did completing this while reading the chapter help? Why or Why not? 
o How can this strategy help you in this course? Other courses? 

3.  Be prepared to share with the class. 

3.2.5. Journal Writing 
Writing in a journal is a great way to think about what you are reading. Journals provide 
personal, real life purposes for writing. You can use a journal for generating ideas, and for 
recording thoughts and feelings. You can respond to what you are reading and discuss how 
the information relates to your life (Alvermann et al., 2013; Vacca et al., 2011). Journals 
promote extended thinking about the information, problem solving, and may help you 
generate new ideas on how to use this information in your own classroom. Writing in 
journals also builds writing fluency; some of your ideas can be used in writing summaries, 
completing classroom assignments, and in writing reports. 

It is recommended that you have an exercise book to keep notes, summaries, etc. One way 
to use your journal is to keep learning logs (a written record). Logs can be used for free 
writes, explanations, note difficult vocabulary, and as a personal dictionary, etc. You can 
make notes before/during/after reading.  

3.2.5.1. Free-Write  
Free writes are notes that you make and are not part of an assignment or task. This type of 
writing goes beyond documenting information found in the modules and other resources. 
You can write your reactions, thoughts, etc. about what you are reading. You can write 
reflections, note confusing parts, questions about what the author(s) are saying, etc. Free 
writes can include asking and clarifying confusing sections, and/or your emotional responses 
to what is heard or read. The more you write, the more you will remember. One way to 
begin is with sentence starters: 



 

 64  
 

• The chapter was _____________ (descriptive: clear, confusing, interesting, etc.) 
when ________ (tell what you read that made it this way) 

• This chapter made me feel _____________ 
• I was confused when ______________. It was confusing because 

________________________. 
• _______________ reminded me of ______________ (in my life, in another book, a 

class discussion, etc.) 
• I can use the information I learned when ___________________ 
• I didn’t like _______________ because ____________________ 
• I liked the section about _______ because __________ 

(adapted from Santa et al., 2004, p. 157) 
 

3.2.5.2. Response Journals  
This type of journal can help you become aware of what you are thinking while reading and 
writing (Vacca et al., 2011). It is another example of using two-columns. On the left side, you 
write ideas, comments, summarize what was read, or copy specific information from the 
text, etc. as you are reading. You write reactions, thoughts and feelings (Alvermann et al., 
2013). Tovani (as cited in Santa et al., 2004) provides suggestions for prompts to help write 
responses on the right side: 

Write a:  
Direct quote, a part you found interesting, 
summary statement, summarize an 
activity/project/chapter review exercises, 
etc. 

Possible prompts to help you write a 
response or reaction: 
This reminds me of 
I predict 
I think this means 
I do not understand because ___- 
This supports what I learned in _______ 
I have had these experiences in my own life 
I would like to know 

 

3.2.5.3. Dialogue Journals 
As you talk to classmates about the text, activities, and other resources you read, you can 
write about these conversations. You can share your logs with a partner and write responses 
in each other’s log. Your teacher may also have you write a response based on a question, 
on what you have read, or an assignment, etc. The log is then given to your instructor to 
make comments and returned to you. The purpose is to have a discussion with your 
instructor. Responses between students and the teacher should not be negative but should 
be a conversation. The person writing the response can begin by writing one of the 
following phrases: 

• I agree, or I disagree 
• In my opinion 
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• I think 
• I understand what you mean when you say _________ 
• It helps to have a conversation with the person who responded to your thoughts and 

ideas. 
 

3.2.5.4. Pre- and Post- Reading Journal Entries 
This type of journal entry can reflect your predictions and thoughts from previewing the 
text, chapter, section. It can help you link the information to prior knowledge. After reading, 
you can re-read your entry, add information, and correct misinformation. For example: 
 
Topic: Summary  
Pre-Reading 
I have read about and practiced teaching young children how to summarize what they have 
read (prior knowledge). I have also been asked to summarize information in the modules. I 
seem to write summaries that are too long and do not address the important ideas or 
concepts (reflection). I think I will learn how to write better entries (prediction).  
Post –Reading 
After reading the section on summarizing, I feel more confident that I can summarize what I 
have read. I can organize and write one sentence for a section. I can also summarize by 
writing a sentence or short paragraph for a sentence, chapter, and module. 
 
 

You can also write journal entries after viewing a video (e.g. how to teach phonological 
awareness), reading a literature book (e.g. a biography, a how to book), going on a field-trip, 
or working with a primary student, etc. 

3.2.5.5. Journal Entries: Completing Processes and/or Explaining Concepts 
Explaining concepts, ideas, and how you completed a task supports comprehension. For 
example, writing the sequence of the I/We/You do and how to teach students to orally 
blend syllables can reinforce practicing teaching phonological awareness. The information 
can also be reviewed when you become a teacher. The entry below is an example of what 
notes could look like when explaining how to teach phonological awareness:  

My Notes on How to Teach Phonological Awareness 
Explicit instruction: I/We/You Do Phonological Awareness and Blending Syllables 
Note to myself: reminder that teaching phonological awareness is an oral activity; no 
letters/fidels or words are used when teaching phonological awareness. 
I do: explain the activity, show the students how to blend syllables. Say the syllables in a 
word and then say the word 
We Do: Say the syllables in a word with the students and then say the whole word with the 
students. 
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You Do: Say the syllables in a word, have the students say the syllables by themselves and 
then say the word. Practice with several words. 
NOTE: Use different words in the I/We/You Do parts. 
 

As you complete the CTE coursework, practice writing different types of journal entries. You 
may want to write the title and name of the course on the front of your journal. These 
journals can provide support as you begin teaching. Using journal entries is one way to 
become engaged in what you are learning and practicing. You may also find that you are 
more aware of what you are reading and improve processing the information. Exchanging 
your journal with another student and/or the instructor can enhance and broaden your 

perspectives and understanding of the topics. 

 
Activity 14: Write/ Pair/Share 

1. Free write your thoughts, ideas and opinions on the use of journals in the 
MT coursework 

2. Share your journal with a partner.  
3. Using the guidelines in 3.2.5.2., how to write a written response, write a response in 

your partner’s journal. Using your journals, discuss your reactions, thoughts, ideas on 
this type of journal. 

4. Reflect with the class. 

3.2.6 Writing: Effective Strategies for Students with Disabilities  

For students who are finding reading and comprehending content-area text difficult, many 
of the strategies in the chapter (Mastropieri & Scruggs, 2010; Vaughn, Bos, & Schumm, 
2003) are effective: 

• Use graphic organizers: KWL, Sequence, etc. 
• Write Summaries, Note Taking/Note Making, 2 Column Notes; when reading class 

materials and during class sessions 
• Journal Writing 

In addition, Mastropieri & Scruggs (2010) and Vaughn, Bos, & Schumm (2003) recommend 
the following: 

• Identify the task and set a purpose for writing (i.e. to record class lectures, 
presentations, etc.) 

• Plan and identify the strategies needed to complete the task 
• Use self-reflection and assessment of how writing is supporting your understanding 

o How am I doing?  
o What does/does not make sense? 

• Engage in classroom discussions 
• If available, audiotape class sessions 
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Chapter 3: Summary  

 
In this chapter, you learned how writing can support reading comprehension. 
There are many different types of writing strategies. The writing strategy you 
use depends on the text structure, the task, and the purpose for writing. You can 

use writing to identify key ideas and details, and important vocabulary. You can also record 
personal responses, to analyze and evaluate what is being learned and to identify how this 
information can be used (i.e. when you teach). Writing helps you remember the 
information, apply what has been learned, supports completing assignments, and is a tool 
for studying.  
 
Graphic organizers and visual Imagery can help you to visualize what has been learned. 
Examples are sequence boxes and flow charts. Picture notes, one type of visual imagery, can 
provide a quick summary of the information. Taking notes can also support reading 
comprehension. There are several types of note taking including Two-column notes which 
help:  

• organize main ideas and details,  
• record reactions, questions, and reflections;   
• evaluate and analyze what is being learned to draw conclusions using evidence from 

the text. 
 
Content frames also help identify relationships between ideas. In section 2.3.2, you 
examined a content frame that provided a summary of some of the types of writing and 
when they can be used. 
 
Summaries can be used from early primary throughout school. Summaries require you to 
synthesize the important information into one sentence, several sentences, or short 
paragraph. The types you examined included: One sentence, Narrative, Expository Text 
Summaries 
 
Journals have many uses from writing reflections, creating a personal dictionary of key 
words, to facilitating dialogues with other students or the teacher. The types include: Free-
write, Response, Dialogue, Pre- and Post- Reading, Process and Explaining, and Dialogue 
Journals. 
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Project 1  
 

 
1. Identify another course you are taking this semester and complete the following: 

a. Write the title of the course 
b. Write the title of chapter 1 of the course. Select one type of graphic organizer 

(i.e. flow chart or boxes) and complete for chapter 1 of the course.  
2. Select another chapter, write the chapter number and the title of the chapter.  

a. Use two-column, main idea, and complete for the identified chapter. 
b. Using your notes, write a summary of the chapter. 
c. Write a journal entry reflecting on the chapter. 

3. Select a different chapter, write the number and the title of the chapter. Complete a 
picture note for this chapter. 

4. Go back to the KWL chart in Activity 1. Complete the last part, What I Learned. 
Reflect on how your thoughts, ideas, and understandings have changed since 
reading and completing the activities for this chapter. 

5. How can a KWL chart help you before/during/and after reading? 
a. Use the content frame described in 3.2.3.2.and the same headers to 

summarize the information for the different types of journals in section 3.2.5.  
b. Answer the following questions: 

How can this information help you in identifying which type of journal to use? 
Identify two types of journals that you can use and write how they can be 
used. 

6. Identify which writing strategies you have used in other courses to understand what 
is read. 

7. How can writing support understanding content area materials? 
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Chapter 3 Self-Assessment 

 

Below are self-assessment statements. Put a checkmark if you agree [YES] and if 
you disagree check [NO]. Write a short explanation when you disagree. List any 
remaining questions you may have. 

Statements: I can Agree Disagree 
1.      discuss how writing can support reading comprehension o   YES o   NO 
2.      analyze course content to identify key ideas and supporting 
details, and vocabulary using different writing strategies 

o   YES o   NO 

3.      Use visual imagery and graphic organizers to understand course 
content 

o   YES o   NO 

4.      Use note-taking strategies before/during/after reading o   YES o   NO 

5.      Identify key ideas and vocabulary using different writing 
strategies 

o   YES o   NO 

6.      Write summaries of course content o   YES o   NO 

7.      Evaluate course content and the task to identify the writing 
strategy for the task to be completed 

o   YES o   NO 

8.      Appreciate the role of journals for writing reflections and 
emotional responses to what is being learned 

o   YES o   NO 

9.      use visual imagery and graphic organizers to develop visual 
representations of information 

o   YES o   NO 

10.  use note-taking strategies before/during/after reading o   YES o   NO 

11.  identify key ideas and vocabulary using different writing 
strategies 

o   YES o   NO 

12.  write summaries of what has been read o   YES o   NO 

13.  evaluate course content and the task to identify the writing 
strategy for the activity 

o   YES o   NO 

14.  appreciate the role of journals for writing reflections and 
recording emotional responses to what is being learned. 

o   YES o   NO 

15.  appreciate how writing can help organize information and build 
depth of understanding 

o   YES o   NO 

16.  discuss how writing can support reading comprehension. o   YES o   NO 
17.  select writing strategies depending on the text structure, task, 
and purpose. 

o   YES o   NO 
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CHAPTER 4: READING FOR LEARNING 
 

Introduction  

In the previous chapters, you learned many strategies that can be used to activate 
and support comprehension processes. In this chapter, you will continue to practice 
strategies that support disciplinary literacy comprehension. These include: strategies used 
before, during, and after reading, identifying and using text structure, questions and 
questioning, generating questions, using anticipating guide, using graphic organizers and 
reflecting on reading. 

 Learning Outcomes 

 
At the end of this chapter, student teachers will be able to: 

 
• use before, while and after reading strategies to understanding disciplinary texts 
• identify and use text structure to comprehend disciplinary texts,  
• synthesize author’s purpose/major idea from disciplinary texts  
• evaluate author’s writing style to comprehend disciplinary texts 
• answer and generate questions while reading disciplinary texts to enhance 

understanding of disciplinary texts 
• use graphic organizers to comprehend disciplinary texts 
• use self-reflection and group reflection to deepen understanding of disciplinary texts 
• use an anticipation guide to comprehend 
• use different questions and questioning strategies to comprehend disciplinary text 
• discuss the advantages of group reflection 

INSTRUCTIONAL MATERIALS 
• Articles and Extracts 
• CTE MT modules  
• Other Disciplinary Text (i.e. text in other subject-areas) 

TEACHING LEARNING TECHNIQUES 
• Interactive lecture 
• Reading assignments  
• Cooperative and peer learning 
• Task-based method 
• Reflection 

ASSESSMENT TECHNIQUES 
• Individual, pair, and group work  
• Reflections: oral and written 
• Written assignments 
• Class participation  
• Questions and answers, including open-ended questions 
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4.1 Comprehending Disciplinary Texts 

Comprehension requires actively being engaged and is an activity that takes place in your mind 
(Vacca et al., 2011). Strong students are self-directed, decode words, and read fluently. They are 
students who are able to comprehend. It requires metacognition, a conscious use of identified plans 
and actions, setting goals, and having a purpose for reading. The purpose, or reason, for reading can 
include organizing information, summarizing, verifying information, activating prior knowledge, etc. 

4.2 Author’s Purpose and Writing Style 

When an author first writes, she/he must identify the reason for writing about the topic. The author 
must also identify if the text is narrative or expository. The purpose may have already been 
identified (i.e. author selected to write a course module). There also may be multiple purposes 
(Beuhl, 2011). Reasons for writing can be to entertain, explain, inform, persuade, etc. Finally, the 
author may have specific guidelines for the content (i.e. CTE syllabus). 

Once the author has identified the topic and purpose, the content can be written. Each author has a 
style, or way of writing includes how the text or book is organized, vocabulary used, depth of details, 
etc. The author must also decide how much to write for the information to make sense to the 
reader. The author needs to identify the audience and what the readers should already know. As a 
result, the reader must use prior knowledge and strategies to understand. Good readers can use 
knowledge and strategies to understand what the author is saying (Beuhl, 2011). 

The way authors present information in content-area text can make it difficult to read and 
understand. The explanations may not provide enough information and/or examples, the content 
may be new, and/or the vocabulary and sentence structures are complex. Many of the materials 
may also be written at a college reading level or higher. 

When the author provides adequate information and the reader has the necessary prior knowledge, 
the text makes sense. However, sometimes there is a mismatch. The author may refer to 
information that is unfamiliar and difficult to comprehend. The chart below, identifies the text 
features authors should use to make the text accessible. Table 8, in the following activity identifies 
the text structures the authors should use to make the text comprehensible. 

 
 

Activity 1: Group Work 

 
1. Using the Table of Contents and Chapter 1 of this module, evaluate how well the 

authors organized the information. Check “yes” if you see the feature and “no” if it is 
not observed 
 

2. Prepare a short summary of your findings and recommendations for making the 
content more accessible (i.e. easier to understand, etc.). 
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TABLE 8: EVALUATING AUTHOR’S PURPOSE AND WRITING STYLE 

PRE-READING 
1 Is there an introduction to the module and for each chapter that 

identifies key concepts? 
o YES o NO 

2 Do the introductions provide background information, and/or 
support students accessing prior knowledge? 

o YES o NO 

3 Do the authors set a purpose (e.g. objectives, statements, 
questions) that tells students what they will learn? 

o YES o NO 

4 Are there headings and subheadings? Do these headings match 
what is to be taught? 

o YES o NO 

 DURING READING 
1 Are the main ideas and supporting detail easy to identify? o YES o NO 
2 If there is a brainstorming activity, for one or more sections, do the 

questions help recall prior knowledge? 
o YES o NO 

3 If there is a brainstorming activity, can you answer the questions 
before reading the section? Do you need to read the section to 
answer the question? If so, check no. 

o YES o NO 

4 Are the main ideas clearly explained? o YES o NO 
5 Are the main ideas for a section found in one sentence or 

paragraph? 
o YES o NO 

6 Is there enough supporting details, explanations for the main 
ideas? 

o YES o NO 

7 Are the concepts explained using everyday examples and 
vocabulary that is easy to understand? 

o YES o NO 

8 Are there enough examples and do they help understanding? o YES o NO 
9 Are there enough activities and do they help understanding? o YES o NO 
10 Organization and information o YES o NO 
11 Do the authors use signal words (i.e. first, next, however, also, in 

addition, etc.) to make the text easy to read? 
o YES o NO 

12 Do the authors use signal words to identify the type of text 
structure? 

o YES o NO 

13 Do the authors use words to emphasize important concepts (e.g. 
the most important….)? 

o YES o NO 

14 Is there a consistent organizational pattern (each chapter and 
section is organized in the same way)? 

o YES o NO 

 VOCABULARY 
1 Is new vocabulary related to the topic? o YES o NO 
2 Are new subject-are vocabulary clearly explained? o YES o NO 
3 Does the glossary explain the new vocabulary using student-

friendly definitions? 
o YES o NO 

4 Are there other words that should be added to the glossary? o YES o NO 

 AUTHORS’ STYLE 
1 Is the text engaging?  o YES o NO 
2 Are the sentences easy to understand? o YES o NO 
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 POST-READING 
1 Are there supports to help you understand and summarize what 

has been learned (e.g. projects, review, questions, and 
reflections)? 

o YES o NO 

2 Are there both lower-level and higher-level questions in the chapter 
reviews, projects, and module review)? 

o YES o NO 

3 Do the authors provide extension activities for application (e.g. new 
hands-on activities requiring application of what has been learned, 
projects, etc.)? 

o YES o NO 

4 Do the chapter summaries and the module summary provide a 
good review of key concepts? 

o YES o NO 

(Adapted from Santa, Haven, & Valdes, 2004). 

4.3. Disciplinary Literacy Strategies that Support Learning  

 

Activity 2: Individual Work.  

As you learned in previous chapters, there are strategies that strong readers use. 
You also completed a checklist in chapter 1 indicating which strategies you use. The 
following checklist builds on your responses.  

1. Complete the following checklist. Compare your checklist to the one you completed 
in chapter one.  

2. What new strategies have you used when completing this module? 

While reading the chapters in this module, I… Did not use Used some 
of the time 

Used all 
the time 

used prior knowledge: thought about what I 
already knew about the topic 

   

used the chapter outline and headings    
made predictions about the topic and what I 
would learn 

   

identified the most important information    
generated questions (i.e. do I understand? 
What are the authors’ trying to tell me? Etc.) 

   

made inferences (identified what was not 
presented in the module, but could be 
identified and understood from the 
information in the module) 

   

used basic skills (i.e. sounded out words, used 
word parts to figure out the word) 
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used strategies to help me understand (re-
read, took notes, used text structure, etc.) and 
strategies when did not understand 

   

used the glossary    
used other strategies (e.g. dictionary, talked to 
a classmate, used other resources, looked up 
information on the internet, etc.): 
List what additional strategies you used: 

   

summarized what was learned    

decoded new words     

identified the meaning of new words  
   

identified relation of new word to known 
words  

   

used graphic organizers    

note making/taking strategies  
   

wrote summaries    

wrote journal entry     

(Adapted from Buehl, 2011) 

Activity 3: Individual Work 

In chapter 3, section 3.2.5.4., you learned about writing pre-, and post- journal 
entries. Before you read this chapter, complete a pre-journal entry. Discuss what 

you think you will learn in this section (4.3). 

There are different comprehension strategies that can be used to understand, 
communicate, and apply content-area information. The different types of strategies are 
used, based on the concepts and purpose of the task.  

4.3.1 Strategies Used Before, During, and After Reading  
There are many strategies that good readers can use to comprehend different disciplinary 
texts at different stages of reading (i.e. before, during, and after). In MT 201 you learned 
about these strategies. These are pre-reading strategies that help the reader to prepare 
himself, or herself, for reading. There are also while reading strategies that help the reader 
understand the content. Finally, there are post/after reading strategies to help the reader 
check comprehension and apply what has been read. In the next activity, you will practice 
these strategies using the text provided. 

Activity 4: Individual work, selected presentation and whole group discussion 

The chart below lists general strategies that can be used before, during, and after 
reading in the right column. In the left column, the writing tasks to be completed 
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for this activity are listed. 
1. Look at the article entitled “Reading, Presentation and Writing Skills in Content 

Courses” (Shaw, 2016) found in Annex B.   
2. After reading the article, write a short summary of what you learned from the article 

and the different strategies used to help you understand the information.  
3. Then five students selected by the teacher present their summaries and students 

reflect on the summaries and the strategies used by the students who presented 
their work. 

 

General Strategies Assignments for this Activity: Tasks to be 
completed 

Before Reading 
* set a purpose for reading, identify why  
you are reading and set goals 
* preview the text, chapter, section to 
identify the main ideas (headings, bolded 
words, etc.) 
* identify key words and their meanings 
* access prior knowledge, you may also 
need to identify what prior knowledge is  
missing and what you can do to build  
this knowledge 
* Identify the text structure 
* Identify which strategies, presented in 
other chapters and/or this chapter (i.e.  
KWL, journal entries, etc.) can be  
used before/during/after reading 

 
*Look at the title and the assignment and  write 
your goals for reading the article: 
 
* First, skim the article and look at the headings 
(extensive reading) 
 
* Write key words and their meanings 
* Write what you already know, list what 
information you should know 
 
 
* Write the type of text structure 
* Write what strategies you think would help you 
read and understand the article 

During Reading 
* Monitor comprehension and use 
strategies to comprehend (i.e. re-read, 
stop and ask questions, etc.) 
* Create visual images of what is being 
read 
* Ask questions, think about the 
author’s style and message 
 
* Identify main ideas and supporting 
details 

 
* Write which strategies you are using to 
comprehend. 
 
 
* Draw one visual image of the information 
* How does the author’s style helps you read and 
understand? What do you think the author is 
trying to say? 
 
* Before reading, you previewed the article. 
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* Use note taking and other strategies 
* Identify how the key vocabulary is 
used 
 
* Look at illustrations, figures, and 
tables, etc. to support comprehension 

Write the main ideas and supporting details. 
* Write what note taking strategies you are 
using. 
* Explain how knowing the key vocabulary and 
their meanings help you understand? 
* Were there any illustrations, figures, and/or 
tables? If so, write how they help you understand 
the information? 

After Reading 
* Use/complete graphic organizers 
 
* Review main ideas/details; 
summarize and make inferences 
 
* Identify how the information can be 
applied and used to complete 
coursework and to teach primary 
students 

 
* If you have not done so, identify and use one 
graphic organizer (i.e. sequence, hierarchical, 
etc.). Attach the completed organizer. 
* Review what you listed as main ideas/details – 
mark through and edit as needed; summarize 
what you read; list at least one inference from 
what you learned. 
* Write how you can use the information to 
complete this module; discuss what you learned 
that you can use when teaching 

 
4.3.2 Using Anticipation Guides 
Anticipation guides are usually developed by the instructor. There are general statements 
and questions that you can use to help guide your learning. This guide can be designed help 
the reader set a purpose before reading, evaluate what is being read, and for evaluating 
your comprehension after reading. These guides include a series of questions and/or 
statements that help activate your prior knowledge, understanding, and belief. Based on 
what you read in the text, you examine your prior understanding and beliefs, you may 
change your beliefs based on what you learned from the text (Merkley as cited in 
Alvermann et al, 2013).  After reading, you revisit the anticipation guide to check your 
comprehension and your beliefs and prior understanding. If your teacher uses an 
anticipation guide, it would be good to refer to the information when completing tasks and 
when studying for tests. The guide addresses key ideas and concepts that the teacher thinks 
is important to remember. Anticipation guides can be used to list and remember key ideas. 
This guide can also have questions and/or statements to be answered (Alvermann et al., 
2013). 
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Activity 5: Think/Pair Share (Assignment for one week) 

1. Your teacher will assign a group of 5 students to read the article “Read 
Long and Prosper: Five Do’s and Don’ts for Preparing Students for College” in 

Annex C. These students will read the article; they will develop and complete the 
following anticipation guide. 

a. Two questions have been developed for the introduction. 
b. The 5 students will develop 2 statements for each of the 5 Do’s and Don’ts = 

10 questions. 
c. The 5 students will also develop 1 statement for final thoughts. 

TABLE 9 ANTICIPATION GUIDE 

Anticipation Guide: Five Do’s and Don’ts for Preparing for College 
Before Reading  After reading and discussion, 

state your position Agree Disagree 
Before Reading Statements 

  1. Most students begin college 
without enough preparation to 
complete the requirements. 

 

  2. Before entering CTEs, 
students should have had 
opportunities to practice the 
types of teaching methods and 
evaluations used in college 
classes. 

 

1. Don’t Assign Only Short Readings. Do Assign Longer Books.  
    
    

2. Don’t Assign Only Short Papers. Do Assign Longer Papers for Students to Write in 
Multiple Stages 

    
    

3. Don’t Focus Too Much on Groups Discussion and Projects. Do Encourage Students 
to Work Individually. 

    
    

4. Don’t Play Too Much to Individual Learning Styles. Do Encourage Students to 
Develop the Ability to Learn from a Variety of Teaching Methods. 

    
    

5.  Don’t Over-Emphasize Technology for Researching. Writing, and Note-Taking. Do 
Give Students Opportunities to Step Out of the Virtual and into the Real World.  

    
    

Final Thoughts 
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5. During the second-class session, the remaining students will form 5 groups. The 5 
who wrote the anticipation guide will be the teachers for a group of students. The 
“students” work in small groups. Each student completes the Before Reading section 
of the anticipation guide. 

6. Students will then read the article individually and discuss the article in groups. 
7. Next, students will state their position and explain their reasons. 

4.3.3. Identifying and Using Text Structure  
In MT 201 you learned about and practiced narrative elements and expository text 
structures. Your understanding of this information is to help you teach reading in primary 
schools. This same knowledge is also important when you are reading the course modules; 
and in organizing and communicating what has been learned. As you have learned, there 
are two basic types of text structures: expository and narrative (Honig et al., 2006). 

4.3.3.1 Narrative Text Structure 
As a quick review, narrative texts and literature tell a story using factual events, tell a tale, or 
tell events from oral tradition. Some examples include nonfiction (e.g. biographies, 
autobiographies), poetry, realistic fiction, traditional fiction, and fantasy. At the college 
level, the text and books you read provide more complex story elements. For example: 

Setting: The setting may move back and/or forward in time; the setting may be vague 
requiring the reader to make inferences 

Characters: The characters are more complex. Characters include:  

Protagonist: the main character in the story 

Antagonist: The character or force that is in direct opposition to the main character, 
provides the challenges to solving the problem, or achieving the goal.  

Plot: This is an important element of fiction. The plot presents events and actions of the 
characters. The plot discusses the problem(s), or goal(s) the main character faces; how the 
problem is solved. The story may, or may not have a sequential beginning/middle/end.  

In TMT 223, you are learning about complex plots. Figure 6, is an example a progressive, or 
sequential plot: the story told in a chronological sequence. 

Figure 7 is an example is an episodic plot which ties several short stories, or episodes, 
together.  
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FIGURE 6 - PROGRESSIVE OR SEQUENTIAL PLOT 

 

FIGURE 7 -EPISODIC PLOT  

In a story with a multiple, complex plot, more than one plot is happening at the same time. 

These elements can also be represented using a story map: 

Title  

Setting(s) 
(place, time, 

etc.) 
 

Characters 

Protagonist: 

Antagonist: 

Other Characters: 

Problem(s) 

Or 

Goal(s) 

 

Plot: 

Type 

Important 
Events 

 

(i.e. sequential, progressive, multiple, etc.) 

Outcome  

Theme  

 

Activity 6: Think/Pair Share  

Read a narrative story.  While you are reading, think of the narrative elements: 
setting, characters, plot and theme. Based on your previous knowledge, identify these 
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elements which will help you easily comprehend the story. Then, compare your answer with 
you partner and reflect with the whole class.  

Instructors: You will need to find a story that includes all these elements. This must be 
developed by the module adaptors. 

 

4.3.3.2 Expository Text Structure 
Expository text and books present concepts and facts; their purpose is to inform, persuade 
or explain. Your course modules are expository text. In MT 201 you learned about 
expository text structures found in the primary text. This type of literature includes 
information about how to do something (i.e. cook, build, etc.), facts about the world around 
us (i.e. about animals of Ethiopia), study of life and living things, etc. The expository text 
structures are the same for expository literature. The challenges are to identify the type of 
structure (i.e. descriptive) and use what you know about the text type to comprehend. This 
type of reading also requires more abstract thinking. You will need to be able to 
compare/contrast concepts, analyze and evaluate the information, and recognize 
cause/effect. The information will need to be synthesized to remember, used when teaching 
primary students, and to be able to communicate in the discipline. 

As a brief summary, the organization of expository text and books include both the physical 
presentation and related text structures (Honig et al., 2006). The physical presentation 
includes headings and subheadings, signal words, and the location of the main idea and 
details. In more complex text, the main idea and details may not be sequential. Remember 
that text structure is how the information is organized: compare/contrast, cause/effect, 
description, problem/solution, and sequence. There are also key words, or signal words that 
can help you identify which type of structure is being used. The following Table 10 presents 
an overview of the types of text structure, signal words, and the author’s purpose/message: 

TABLE 10 SIGNAL WORDS AND PURPOSE OF THE TEXT STRUCTURE OF EXPOSITORY TEXTS 

Passage 
Structure 

Description of the 
Structure 

Signal Words Message to the 
Reader: Signals to 
identify passage type 

Cause-Effect Explains the reasons 
why something 
happens 

 
Because, due to, therefore, so, 
as a result, if/then, 
consequently 

The causes(s) leading 
to the effect(s), or 
problem(s) and the 
possible solution(s) Problem/ 

Solution 
Poses a problem and 
then provides possible 
solutions to the 
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Compare/ 
Contrast 

Discusses how two 
things are alike and 
different 

Like, same/similar, both, also, 
too, unlike, but, in contrast, on 
the other hand 

How things are the 
same and different 

Description Explains a concept, 
etc.by creating a 
picture in the reader’s 
mind 

To begin with, first second, next, 
then, finally, most important, 
also, in fact, for instance, for 
example, in front, besides, near, 
after 

Recognize a list or set 
of characteristics 

Sequence Presents information 
in a chronological, or 
sequential order 

Before, first, during, while, as, at 
the same time, after, then, next, 
at last, finally, now, when 

Identify a sequence of 
events, actions, or 
steps 

 

Activity 7: Group Work 

 

1. Count off using numbers 1-5. 
2. Form groups by numbers (e.g. all the students who are number 1 form a group 

and the same for the other numbers). If the group is large, separate into smaller 
groups. 

3. Each number is assigned one type of expository text structure (e.g. 1 = 
cause/effect; 2 = problem/solution, etc.). 

4. Each group will use this module to find a section that uses the assigned text 
structure (e.g. the explanation of a word sort is an example of descriptive text 
structure) 

5. List the text structure, write a short summary, the page number(s) of the section 
that uses the structure, and list the signal words. 

The findings can be reported using jig-saw; new groups are formed each having 
numbers 1-5 represented. Or, each group can report. 
 

Activity 8: Think/Pair Share  

Annex C is an example of an expository article titled Read Long and Prosper: Five 
Do’s and Don’ts for Preparing Students for College (McDaniel, 2014). 

1. While you are reading this article, think of the text structure used by the author. There 
may be more than one text structure in an article. There are sections for the Do’s and 
Don’ts. The type of text structure may vary within the article. 

2. List each section and identify the type of text structure for each section: problem and 
solution, sequence, compare and contrast, etc. Knowing the structure will help you easily 
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comprehend the text. Use Table 9 above to help you identify the type of text structure. 
Then, compare your answer with you partner and reflect to the whole class. 

4.3.4 Questions and Questioning 
In class, you will be required to answer questions. Teacher generated questions are used 
before/during/after reading can support understanding and improve retention of 
information; developing a deeper understanding (Buehl, 2011; Gunning, 2013). Teachers 
need to intentionally select questions and strategies that will engage students in expressing 
their perceptions and developing understanding of text topics. 

4.3.4.1 Levels of Questions: Bloom’s Taxonomy  
In MT 201 you learned about Bloom’s Taxonomy. It is important that the teacher ask 
questions at all levels of the taxonomy. To develop a deep understanding of the concepts, 
etc., more complex questions should be asked. Higher level or open-ended questions help 
you to analyze, evaluate and synthesize what has been learned. Your ability to answer the 
questions can help you identify what you understand and what you do not understand. As 
students, it is critical to understand that you guide your reading. The purpose of answering 
higher level questions that may require you to analyze, infer or evaluate a certain 
information. Lower-level or usually close-ended questions that require memorization or 
recall of information are important to our understanding of a text but answering them 
should not be the ultimate purpose or goal of reading. When the focus is on lower level 
questions, learning will be at the surface level rather than deeper conceptual learning. 

4.3.4.2 Student generated questions 
More importantly, you should practice and learn to generate your own questions about 
materials to be read: generating questions.  Before, during, and after reading a text, 
students should ask and answer questions. This helps you to read with a goal, to understand 
major characteristics of the text, to activate prior knowledge, to predict what information 
will be learned, and to critically examine whether the author or the text provides the 
relevant information and if there is a logical argument in the way the information is 
presented. By practicing generating questions and seek answers to those questions and with 
the help of teachers, you can become a strategic reader (Vacca & Vacca, 2011). Asking the 
right questions can help identify the information, identify what you do/do not understand, 
and help you synthesize information. Table 10 provides a quick review of the levels of 
Bloom’s Taxonomy. 

TABLE 11: BLOOM’S TAXONOMY 

Knowledge Level 
(easy to hard) 

Definition Key Words 

Knowledge Remember information, including prior 
knowledge 

Describe, identify, 
name, list, state, label 

Comprehension Demonstrate an understanding of the 
information 

Classify, explain, give 
example(s), 
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summarize, predict 
Application Apply what was learned to actual situations Apply, choose, 

practice, predict, 
show, relate, use, 
write 

Analysis Find evidence for information to support what 
is written 

Analyze, compare, 
contrast, illustrate, 
relate, examine 

Synthesis Integrate information with prior knowledge to 
develop a deeper understanding or to propose 
new solutions, etc. 

Categorize, explain, 
plan, synthesize, write, 
create, develop, 
construct 

Evaluation Make and defend judgments based on the 
information and/or external criteria (i.e. 
research, guidelines, etc.) 

Defend, evaluate, 
justify, select, 
summarize, support 

 

Activity 9: Think/Pair Share 

1. Look at even numbered activities in chapter one and three of this module 
and identify the level of question(s) that each task uses. 

2. Share with your partner. 

When generating your own questions, it is important to develop questions at the higher 
levels of Bloom’s. The following Question Frame provides examples of questions you can ask 
when reading a text or while completing tasks (i.e. reading chapters, articles, etc.). Sample 
questions are: 

Analysis 
Summarize, categorize, divide, 
separate 

What is the main idea of (section, chapter) ___? 
Define _____________ (key words). 
What are the parts, or sub-sections of ________? 
What is the topic of _______________________? 

Inference 
Predict, conclude, what if, infer 

What do I think I will learn next (at the end of a section, or 
chapter) ____________? 
What do I conclude about (concept, idea, and information 
__? 
What would happen if ________________ (e.g. I try this 
strategy; I do not understand the information)? 

Evaluation 
Judge, defend, prove, assess, evaluate 

What is my opinion of (key ideas, information, strategy) __? 
What is the best solution when I do not understand (word, 
concept, etc.) ___________________? 
Defend your opinion about _____________. 

(Adapted from Santa et al., 2004) 
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As you read, you use metacognitive strategies; think, monitor, and reflect on what you are 
learning. Examples of questions include:  

• What do I want to learn in this section? 
• What does this section make you think about (i.e. do I understand? How can I use 

this information? If I use these strategies, will it improve my reading 
comprehension? Etc.). 

• What does the author want me to know and understand? 
• What does the author say that is not clear? 
• What did I learn in this section? 
• What else do I want to know related to this topic? 

There are also strategies that can help you both answer written questions and generate 
questions. Both Question the Author (QtA) and Question, Answer, Relationships are 
examples of effective strategies (Santa et al., 2004; Vacca et al., 2011). 

4.3.4.3 Question the Author (QtA) 
Questioning the author (QtA) is a strategy that helps you understand that contents in a book 
are the ideas of the writer and her/his opinions. Also, writers may not express their ideas 
directly nor clearly for the reader (Alevermann. et al., 2013). It is important to understand 
that queries are one type of question you may ask. Queries include questions the reader 
asks to check the information provided by the author. Queries focus on the author’s 
purpose and content (Santa et al., 2004).  For example- what is the author’s trying to say? 
What is the author’s message? etc.  Queries are designed to guide students in evaluating 
and connecting ideas and constructing meaning. Examples of follow up queries are 
(Alvermann et al., 2013): Does the author explain this clearly? Does the author give reasons 
and/or provide support? How does this connect to what the author has said before?  

It is important to critically read the information in the course modules and to identify the 
authors’ own views and opinions. In addition, in some modules you may also learn about 
different opinions (i.e. MT 201: explicit versus implicit instruction; MT 212 views on the 
number and types of sounds in your MT language). Questioning the author (QtA) can help 
you understand that some of the information may be the authors’ own opinion or views 
(Buehl, 2011; Alvermann et al., 2013; Vacca et al., 2011).  

 

Note to instructors: It is important to teach and practice both activities. You can use parts of 
the module (i.e. questions and chapter review questions), articles, etc. These strategies will 
need to be explicitly taught. The activity below can then be used to apply what has been 
learned. 
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Activity 10:  Think/Pair Share 

Use the article titled Read Long and Prosper: Five Do’s and Don’ts for Preparing 
Students for College, in Annex C at the end of the module.  

1. It is recommended that both of you identify a section of the text to read and each of 
you then read the section on your own. 

2. As you read and after you read, the following questions should be answered:  
• What is the author trying to say? 
• What does the author assume I already know? 
• Why is the author telling me this? 
• Did the author explain so that you can understand? 
• Did the author give reasons for the statements? 
• Were major concepts supported by research and citations for research 

findings? 
• Did the author link new concepts with prior knowledge? 
• Do the explanations relate to the key concepts? 
• Are the examples clear and easy to understand? 
• Do the pictures, tables, figures, etc. help me understand? 
• What does the author want me to learn? 

3. Share your answers with your partner. 

 It will take practice to use this strategy. It helps to identify key ideas and divide the text into 
sections. Using this strategy, you will be able to move away from just reading the 
information to integrating ideas, thinking critically, and to making meaning of what you are 
reading. 

4.3.4.4 Question-Answer-Relationships (QAR) 
Another way of examining what the authors are saying is called QAR. In MT 201 you learned 
how to teach primary students this strategy. This strategy is also being presented in TMT 
222 and can also help you in understanding the content in CTE coursework. Using this 
strategy, you can understand the types of questions the authors are asking in text and in 
other resources (Alvermann et al., 2013; Vacca et al., 2011). Based on the type of question 
asked, you can identify where and how to find the answer. 

There are four types of questions: Right There, Think and Search, On My Own, and Author 
and Me (Alvermann et al., 2013; Santa et al., 2004). Table 12 presents the four types of 
questions and how to find the answers. The type of question, and where the answer can be 
found: 
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TABLE 12: TYPES OF QAR QUESTIONS 

Right There: 
The answer comes mainly from the 
passage. The answer to the question can 
be found in a specific place in the 
passage; the question and answer have 
the same wording. 

ON MY OWN (inferential and evaluative) 
The answer to the question comes entirely from 
students’ prior knowledge, without even reading 
the passage 

Think and Search 
The answer is found in more than one 
place. The answer to the question 
requires looking across the passage. The 
question and answer have different 
wording than the words used in the 
passage. 

AUTHOR AND ME(inferential) 
The answer to the question comes from the 
students ‘prior knowledge and context clues 
provided by the author. 

 
 
Activity 11: Group Work 

 

1. Below are four questions that are developed based on an extract from the article 
“Students Perceptions of Active Learning” (Lumpkin, Achen, & Kodd, 2015). 

2. Read thoroughly the extract and the following four questions in part A.  
3. Match each correction with the QAR descriptions. Write the number of the Question 

in the blank after the correct description in part B. 
 

Extract 

Active learning “involves students in doing things and thinking about the things they are 
doing” (Bonwell & Eison, 1991, p.2). Simply stated, as students read, write, discuss, and 
problem solve, they learn more (Millis, 2012). Prince (2004) added, “The core elements of 
active learning are student activity and engagement in the learning process. Active learning 
is often contrasted to the traditional lecture where students passively receive information 
from the instructor” (p.2). Active learning included any activity encouraging students to 
participate in learning approaches engaging them with course material and enhancing 
critical thinking as they make applications beyond the classroom. 
 
Bonwell and Eison (1991) stated emphatically, “…research suggests that the exclusive use of 
the lecture in the classroom constrains students’ learning” (p.24). They emphasized 
numerous research studies have shown conclusively through student achievement that 



 

 87  
 

active learning strategies are comparable to lectures in promoting student mastery of 
content while superior to lectures in promoting the development of students’ skills in 
thinking and writing. They added, “…some cognitive research has shown that a significant 
number of individuals have learning styles best served by pedagogical techniques other than 
lecturing” (p.iii). For example, discussions, questioning techniques, and short writing 
activities in class can skillfully engage student’ exploration of the subject matter. They 
concluded if an instructor’s goals include developing critical thinking skills, then lectures 
should be interspersed with alternative learning strategies.  
 
When the objectives of a course are for students to retain information after the end of the 
course, to be able to apply knowledge to new situations, to change students’ attitudes, to 
motivate students toward further learning in the subject area, or to develop students’ 
problems-solving or thinking skills, however, the discussion is preferable to lecture. (Bonerll 
& Eison, 1991, p, 36) 
 

A. Questions 
1. What professional qualities does a teacher need to have to engage students in 

learning? 
2. Define active learning according to Bonwell and Eison?  
3. Discuss the three stages or phases of explicit instruction (I do, We do, and You do) 

against the essence of active learning. 
4. Why do we need to use different active learning strategies?  

B. QAR Types 
A. Right there (The answer is almost a direct quote from the text):__________ 
B. Think and search (The reader must select information from several places in the text 

and make inferences about this question? ______________ 
C. Author and you (The reader must know many of the issues and events from the text, 

but the question also calls the reader to use prior knowledge): ___________ 
D. On your own (The reader can entirely rely on prior knowledge): ____________ 

4.3.5. Graphic Organizers 
Using graphic and semantic organizers is one type of comprehension strategy. They are used 
to inform the reader about graphic representation of ideas discussed in text. You have been 
practicing these graphic organizers in MT 201. You have already learned different types of 
graphic organizers: 

Type                       Chapter 

Hierarchal Maps 2 

Semantic Maps 2 

Frayer Model 3 



 

 88  
 

4

3

2

1

Initiating Event 

KWL Chart 2 

Narrative Story Map 3, 4 

Expository Text Structures 3, 4 

 
There are additional graphic organizers that can be used when 
reading expository text. These organizers can be used to display a 
series of events, explain a cycle (i.e. life cycle), and compare and 
contrast: 

a. Series of events    
Questions to help sequence the events:  
What is the objective, procedure, and initiating event? 
What are the stages or steps?  
How do the events proceed from one to the next?  
What is the final outcome?  
 

b. Cycle  

     Questions to help list the events: 

    What are the Critical events in the cycle? 

    How are they related? 

                  How are they different? 

     In what ways are they self-reinforcing? 

 

 

 c. Compare /Contrast Matrix  
  Questions to help complete the 
chart: 
What things are being compared? 
How are they similar?   
How are they different? 
(Alvermann et al., 2013) 

  

 Name 1
  

Name 2 

Attribute 1   
Attribute 2   
Attribute 3   
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Activity 12: Individual work  

Answer the following questions and discuss your answers with the class. 

1. Does the type of text and style of writing influence which of graphic organizer you 
would select to comprehend?  How? Why? Briefly explain. 

2. Read the article Read Long and Prosper: Five Do’s and Don’ts for Preparing Students 
for College (McDaniel, 2014) in Annex C. 

3. Develop a graphic organizer based on the text you read. Explain why you use the 
kind of graphic organizer you developed.  

4.4. Reflection on Reading 

Reflection is one of the important skills of effective learners and professional practitioners. 
Reflection is examining and asking questions about what we have experienced: reading, 
teaching or other day to day activities.  “It is a type of critical thinking, a form of suspended 
judgment (McAllister & Neubert, 1998, p.3).  Research shows that we must think about our 
learning experience (in this case reading), talk about what we read, listen to others’ views, 
and write about what we read to become a reflective reader (Beed et al as cited in Pedro, 
Abodeeb-Gentile, & Courtney, 2012). Reflection deepens understanding of learning; 
enhances retention; and application of what has been theoretically learned into practice. 

Roth (as cited in McAllister & Neubert, 1998) stated that reflection requires that we value 
and carry out the following activities: 

• Questioning, why, how and what we are doing 
• Use inquiry as a tool for learning 
• Refrain from making judgment in the absence of sufficient information 
• Open-mindedness to others’ views or alternative perspectives 
• Compare and contrast  
• Explore different ways of interpreting or viewing a certain idea 
• Ask for and appreciate others’ ideas and viewpoints 
• Validate what is read or experienced  
• Analyze, synthesize and evaluate 
• Test different views  
• Make decisions  

 
Activity: 13 Group Work 

Based on the above descriptions about what reflection is: 

1. Work in groups of 5 and discuss what it means to be a reflective reader. Consider all 
the bullet points in your discussion. As an example, we can examine the implication 
of one of components indicated above: validate what is read or experienced. Assume 
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that you read an article on the role of fluency on comprehension and the article 
concludes that fluency strongly predicts comprehension.  

a. How do you validate what you read? For example, this may be done by 
reading another article, by carrying out a small research with primary school 
students, by examining variations in your community’s children and the 
influence on comprehension, or by discussing with other teachers or reading 
experts.   

b. Or would you like to accept that conclusion 100%? If so, are you a reflective 
reader?  

2. Next, do the same for the remaining bullets. 

4.4.1 Self-reflection 
There are many ways to use reflection while reading. As a college student, it is important to 
keep in mind that: 

• Your previous experiences, interests and dispositions affect the meaning you extract 
from what you read; 

• Your understanding of a reading text could be different from someone’s due to 
different reasons; 

• Your beliefs and practices on how to read for understanding and your instructional 
practices need to challenged or questioned and refined across the years. 

As you have discussed in the previous chapters of this course, dialogue journals can be used 
to reflect on what you have learned. So, self-reflection in reading is related to self-
assessment or evaluation on what you have read in terms of: 

• how your experiences and background influence your understanding  
• how what you have read fits with your future professional engagement 
• what valuable thing you have learned from what you read 
• whether the author critically examined other alternative views 
• whether what you have read contradicts/supports with what you know before 

4.4.2 Group reflection 
Engaging students in group discussion is another way of involving students in reflecting on 
what they have read. When students are involved in discussion they will willingly reflect 
what they have read from the text. This is done by reflecting on how they comprehend the 
writer’s intentions, the main idea of the text and details. In addition, students will be able to 
develop interpersonal skills and a sense of responsibility for contributing to the group’s 
learning. Unlike a whole class discussion, small group discussion promotes greater individual 
involvement and places more emphasis on members’ ability to communicate and voice their 
ideas on a topic in greater detail. Students express a greater diversity of views and beliefs. 
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4.5 Comprehension: Effective Strategies for Students with Disabilities  

For students who are finding reading and comprehending content-area text difficult, many 
of the strategies in the chapter (Mastropieri & Scruggs, 2010; Vaughn, Bos, & Schumm, 
2003) are effective: 

• Activate prior knowledge: look at the title, look for clue words, identify words that 
are hard and/or new, etc. 

• Use the cues the author(s) provide: illustrations, visual displays, graphic organizers 
(i.e. pictures, semantic maps, etc.), glossary, etc. 

• Use KWL strategy, effective for both writing and comprehension 
• Identify text type (e.g. narrative or expository) and use related graphic organizers 

(i.e. story map, cause/effect, etc.) to improve recall of information 
• Use imagery: visualizing the content of what is read. During reading, make a picture 

in your mind of important information. Drawing a picture of the image can also help. 
• Summarize and paraphrase 
• Use QaR and QtA 

In addition, working in learning/cooperative groups can support understanding. 

Chapter 4 Summary 

In this chapter, you have practiced strategies that support learning the content in 
disciplinary texts. The strategies include using pre, during, and after reading 
strategies. Pre-reading strategies are those designed for helping the reader 

identify the purpose and goals for reading. The reader is also able to access what is already 
known about the topic. While reading strategies help the reader learn the content and can 
be used when the reader does not understand. Post-reading strategies are those the reader 
uses to check their comprehension of the text, communicate and apply what has been 
learned. Anticipation guides are written by the teacher and can help before, during, and 
after reading. In addition, strategies for identifying the author’s purpose and writing style 
were discussed.  

Other strategies discussed and practiced included identifying and using narrative and 
expository text structures. Narrative text tells a story and using story elements: setting, plot, 
theme, character, etc. Expository structure presents facts, the types include: cause/effect, 
problem/solution, etc. 

Answering questions and questioning strategies were also discussed. Students need to both 
answer teachers’ questions and generate their own questions while reading. Questions 
need to be asked and answered at all levels of Bloom’s, especially at the higher levels. QtA 
and QAR are both strategies that can be used to answer and develop questions. QAR 
identifies four types of questions and where the answers can be found: right there (factual 
questions), think search (implication question), author and me (background and information 
from the author) and on my own (can be answered without reading the text). 
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Graphic organizers can also be used before, during, and after reading. Graphic organizers 
serve many purposes: identifying the purpose and goal, organizing the information, and 
reflecting on what is learned. There are graphic organizers for narrative and expository text. 
They can also help present different types of information. 

Finally, using reflection as a strategy was discussed. Both self-reflection and engaging 
students in group discussion promote critical thinking and application of knowledge. 

 

Chapter 4 Review questions 

 

Answer the following equations and reflect to the whole class. 

 

1. Identify two reading strategies for each of the pre-reading, while-reading and 

post-reading phases and discuss how they will be used during the reading 

process. 

2. What does generating a question mean? Whose role is that while you are 

reading a text? 

3. List questions that we need to ask the Author (QtA). 

4. How can you evaluate Author’s writing style? 

5. Explain when and how anticipation guides can be used. 

6. Explain how difference in text type can have an effect on the type of graphic 

organizer you can use to summarize and comprehend a text. 

7. Explain how critical literacy can develop.  

8. Discuss the advantages of group reflections. 
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Chapter 4 Self-Assessment 

 
Below are self-assessment statements. Indicate if you agree (YES) or disagree 
(NO) with the statement on the left. Write a short explanation when you 
disagree. List any remaining questions you may have. (CHECK after rewrite 
objectives) 

 

Statement: I can Agree Disagree 
1. use before, while and after reading strategies to 

comprehend disciplinary texts 
 

o YES o NO 

2. identify and use text structure to comprehend content  o YES o NO 

3. synthesize author’s purpose/ideas to support 
comprehension  o YES o NO 

4. evaluate author’s writing style to support comprehension o YES o NO 

5. generate questions that facilitate comprehension 
 o YES o NO 

6. use graphic organizers to comprehend disciplinary texts 
 o YES o NO 

7. use reflection as a reading strategy to critically examine 
texts 

 
o YES o NO 

8. use an anticipation guide to comprehend  o YES o NO 

9. use different questions and questioning strategies to 
comprehend disciplinary texts o YES o NO 

10. discuss the advantages of group reflections.  o YES o NO 
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CHAPTER 5: STUDYING STRATEGIES  
 

Introduction  

In this chapter, you will learn about different study strategies that can be used 
while learning college coursework.  In addition, you will learn about different 

types of knowledge and skills needed when reading and completing assignments.  
 
It is not only important to comprehend, but to also use the information to study, to 
complete assignments and to prepare for and take assessments.  You have already learned 
many strategies for studying. In this chapter, you will learn strategies to prepare for tests 
and strategies you can use when completing assessments. Strategies for both objective (i.e. 
multiple-choice) and subjective (essay) assessments are discussed. Using the strategies 
presented in the previous chapters and the ones in this chapter can support completion of 
course activities and assessments. 

  
Learning Outcomes  
 
At the end of this chapter student teachers will be able to: 

• Use SQ3R, interactive reading guide for studying text. 
• Apply the elements of effective studying  
• Use properly online resources while studying 
• Discuss both procedural and declarative knowledge and their importance in 

understanding content-area materials 
• Use diverse study strategies to prepare for exams and tests. 

INSTRUCTIONAL MATERIALS 
• Course Modules 

 TEACHING-LEARNING TECHNIQUES 
• Interactive lecture 
• Cooperative and peer learning 
• Task-based method 
• Reflection 

ASSESSMENT TECHNIQUES 
• Individual, pair, and group work  
• Class participation in discussion of key concepts 
• Questions and answers, including open-ended questions 
• Project Work 
• Quiz  
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5.1. Fundamentals of Effective Studying 
 

Activity1:  Individual Work 

1. What do you do when studying college courses? 
2. What factors do you consider when studying college courses? Do you 

just study to pass exams? 

To be effective in studying and in completing assignments, you should be aware of the both 
the task and the skills and strategies used (Alvermann et al., 2013). In chapter one, you 
learned that you should use cognitive and metacognitive strategies when reading academic 
texts and materials.  To be effective while studying college courses, there are some factors 
that you need to consider. These are motivation, teacher’s expectations, nature of the 
assignment and the content area/domain knowledge in the discipline.    

Motivation: When studying, we should set a purpose; identify both the goals and how the 
information can be applied in a meaningful way. Students generally find studying a 
worthwhile activity only when they recognize meaningful purposes for completing the 
activity (Alvermann et al., 2013). Studying helps students improve their mastery of the 
subject matter and to excel academically. As students and would be professionals, 
extending our knowledge and understanding of the content areas should be a motivating 
factor while studying. Thus, self-motivation while studying will help us to sustain our effort 
and use our time effectively in learning. It is also helpful to keep in mind that studying 
determines out future career development. College performance predicts to a certain 
degree our future career and status.  

Teacher’s expectations: identify what course content the teacher(s) expect you to master 
because studying is mostly a self-directed activity. It is also necessary to understand what 
your teacher expects in terms of mastery of contents. 

Nature (knowledge) of the criterion for the assignment: Knowing the criteria will allow you 
to select the strategies that best fit your learning style and the task. When teachers provide 
instruction in study skills and clearly state expectations, students are able to identify the 
best strategies to learn the content (Alvermann et al., 2013).   

Content-area/Domain Knowledge 

Domain knowledge relates to the specific vocabulary, concepts and ideas found in the CTE 
MT coursework. Using the example from above, in MT 212, you learned many new words 
and concepts. You learned that there is a way to transcribe the sounds in a word to 
universal symbols. This allows you to identify how to say words in across languages and to 
understand differences in languages. You also learned manner and place of articulation. This 
chapter had many new concepts and vocabulary words. To improve domain knowledge 
requires intensive study, use of strategies, practice and application. Strategies include the 
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use of a personal student-friend dictionary, note-taking, summarizing, graphic organizers, 
etc. Classroom discussions and discussions with your peers also support learning domain 
knowledge. Through practice, you will learn to think, read, write and talk like the experts in 
your field.  We can differentiate content-area/domain knowledge into three types:         

• Declarative Knowledge  
Declarative knowledge is knowledge about the what of something. It is related to storing 
information, organizing knowledge, and constructing meaning about it. Your knowledge 
about the places of articulation and manner of articulation is declarative knowledge. Your 
knowledge about the concepts and facts in your mother tongue courses is declarative 
knowledge.  

• Topic Knowledge 
Topic knowledge refers to your background experiences related to the current idea or 
concept. It is necessary that you have adequate pre-requisite knowledge or skill to 
understand a certain academic content (Alvermann, et al; 2013). Absenteeism from class 
and failing to cover contents of college courses could affect your readiness to learn from the 
content you read. Thus, when studying academic contents, examine if you have the 
background knowledge and when you don’t have that knowledge, read the foundational 
knowledge required for learning that academic content.  The QAR strategy helps build topic 
knowledge. Using this strategy and other strategies requires using different types of topic 
knowledge: 

• Text-to-self: what you have learned from personal experiences 
• Text-to-text: what you learn from reading, writing, and studying 
• Text-to-world: this includes what you have learned from others and your thoughts 

and ideas 
Combined, these three types of topic knowledge can help you make connections and 
support understanding. Once you identify knowledge gaps, there are supports you can use. 
For example, the QAR strategy can help you identify the type of question and where the 
answers can be found. Dialogue journals and discussions with peers can also support 
building topic knowledge, identify misunderstandings, etc. Accessing additional resources 
that are available online and/or in the CTE library can also help build knowledge. For 
example, in MT 201 you learned about hearing the MT Language, how to match sounds to 
letters/fidels, and how to decode and encode. And, you could use your experiences in 
hearing the language and learning to read and write in MT. 

• Procedural Knowledge 

Procedural knowledge is the steps and strategies used to complete a task. The task may 
include understanding concepts, knowledge of rules, and making discriminations 
(Oosterhof, 2009).  It is our knowledge on how to do or apply a certain knowledge or 
concept we have in our content area. Our knowledge about syllables is declarative 
knowledge but when we use that knowledge to identify the number of syllables in a word it 
is called procedural knowledge. Knowing the meaning of a word is declarative knowledge. 
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Whereas our knowledge and skill to use the word in the appropriate context and sentence is 
called procedural knowledge. Procedural knowledge is the ability to use the strategy to 
think about what is being learned.  

Activity 2: Pair-Work 

Discuss in pairs how the types of knowledge you are required to learn influences 
the study strategies that you must use and provide examples using a content or 
concept in your subject area.  

5.2. Using Study Strategies 

In the CTE MT Language courses, you have completed many activities: brainstorming, 
pair/share, individual and group work, projects, chapter and module review questions, and 
self-assessments. These assignments help you identify and understand the important 
information and what the author(s) want you to learn. These activities can also help you 
access prior knowledge and encourage you to move beyond the “right there” information. 
The role is to help you synthesize and use the information. Finally, these activities help you 
practice the skills and strategies needed to become proficient in reading subject-area texts 

In the previous chapters, you have learned many strategies that can help you study. 
Studying involves using cognitive strategies and monitoring and evaluating the learning 
process, metacognitive awareness. When studying, metacognitive awareness includes the 
following (Alvermann et al., 2013): These are: 

• Identifying what you need to study to learn; task awareness 
• Identifying the best strategies to use; strategy awareness  
• How well have you learned the information; performance awareness 

5.2.1 Task Awareness 

Task awareness refers to deciding what to study in a particular reading assignment or while 
learning. An effective way to focus student’s attention on important information is to teach 
SQ3R- an acronym that stands for Survey, Question, Read, Recite and Review. The strategy 
is similar to two column notes. Both can be used when studying. The difference is that, in 
SQ3R, the headings and subheadings are turned into questions (Alvermann et al. 2013; 
Santa et al., 2004). As a learner, you may decide that creating questions helps identify what 
is important in the text.  The steps for completing SQ3R are listed below and compared to 2 
column notes. 

Activity SQ3R 2 Column Notes 
1. Survey/Preview the 

section: 
 read titles, headings, 
subheadings, figures, 
tables, summary, etc. 

Same activities Same activities 
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2. Question: 
List the headings and 
subheadings and write a 
question for each 

List the headings and 
subheadings; write a 
question for each 

List the headings and 
subheadings. 

3. Read: to answer the 
questions 

Answer the questions In the second column, write 
key information, vocabulary, 
and reflections, related to 
headings and subheadings. 

4. Recite Close the text and 
summarize what you read; 
make notes using your own 
words 

Cover the right side, look at 
the headings and 
subheadings and recall the 
supporting information you 
wrote. Check for accuracy 

5. Review Review your notes over time 
to help build memory 

Use as needed to review for 
tests, complete activities, 
etc. 

 
Below is a comparison of what a completed activity would look like using each of the two 
strategies. The SQ3R would be completed when studying with a partner or in a group with 
everyone contributing to the questions and answer. Two-column notes could be used when 
taking notes and studying on your own or with a partner. The example below uses the 
section 4.3.4 Questions and Questioning and two sub-headings: 4.3.4.1 and 4.3.4.2. 

SQ3R 2 Column Notes 
 

1. Look at the title and 
subtitles in section 4.3.4, 
there are two tables (Bloom’s 
Taxonomy and Question 
Frames) 

1. Look at the title and 
subtitles in section 4.3.4, 
there are two tables 
(Bloom’s Taxonomy, and 
Question Frames. 

 

2. List the 
heading/subheadings; write a 
question, or questions, for 
each. 
 
 
4.3.4 Questions and 
Questioning 
Why should teachers ask 
higher level questions? 
Why should students ask 

2. List the headings and 
subheadings. 
 
 
 
 
4.3.4 Questions and 
Questioning 
 
 
 

3. In the second column, 
write key information, 
vocabulary, reflections, 
related to headings and 
subheadings. 
 
4.3.4 Helps to develop a 
deep understanding of the 
concepts 
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themselves questions when 
reading? 
Why ask Bloom’s higher level 
questions? 
 
 
4.3.4.1 Levels of Questions 
What are the levels? What is 
the purpose of higher level 
questions? What are some 
activities? 
 
 
 
4.3.4.2 Student Generated 
Questions: 
What are types and examples 
of student generated 
questions? 
 
 
 

 
 
 
 
 
 
4.3.4.1 Levels of Questions 
 
 
 
 
 
 
 
4.3.4.2 Student Generated 
Questions 
 
 
 
 
 
 

 

 
 
 
 
 
 
4.3.4.1 Bloom’s Taxonomy, 
need higher level questions 
(analysis, synthesis, 
evaluation) to develop a 
deep understanding; helps 
student identify what she/he 
understands 
 
4.3.4.2 As read, think and 
reflect on what is being 
learned. Examples of basic 
questions, Bloom’s, and 
questions that help make 
inferences are presented 
Basic: What do I want to 
learn? 
How will these strategies 
help improve my 
comprehension? 
Blooms: What do I conclude 
about the concept, idea, 
and/or information 
(inference)? What is the best 
solution when I do not 
understand? 
 

3. Answer the questions 
(these are ORAL answers) 
4.3.4 To monitor learning, 
build depth of understanding. 
Higher level Bloom’s 
synthesis, evaluation, and 
analysis support depth of 
understanding. 
4.3.4.1 Higher levels are 

This section not applicable to 
2 column notes 
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analysis, synthesis, and 
evaluation. 
Builds critical thinking, 
deeper understanding, make 
judgements 
 
4.3.4.2 Student generated 
questions  
These questions can be 
general (what I want to learn, 
what I learned). Questions 
include analysis (define, what 
is the topic), inference (what 
do I conclude from ___) and 
evaluation (opinion; best 
strategy, etc.) 
4. Close the text and 
summarize what you read; 
make notes using your own 
words. Write a summary to 
each question based on the 
information in activity 3 and 
other information from the 
section. 

 4. Cover the right side, this 
side) look at the headings 
and subheadings on the left 
side. Check to see if you can 
recall the supporting 
information you wrote on 
this side (right). Check for 
accuracy 

5. Review your notes over 
time to help build memory 
 

 5. Use as needed to review 
for tests, complete activities, 
etc. 

 
Activity 3: Think/Pair Share 

1. Using the SQ3R strategy and chapter 4, complete steps 1-3.  
2. Have partner 1 complete step 4. Have partner 2 add to the information. 
3. Answer the following information 

a. How can this strategy help you study? 
b. Which strategy, SQ3R or 2 Column Notes, will best help you study? Why 

4. Share your answers with the class. 

Interactive Reading Guide 
Another strategy that can be completed with a partner, or small group, is an interactive 
reading guide (Buehl, 2013). The steps are: 

1. Look at the topic and think of what you already know and list.  
2. Make prediction(s) about what you will learn. 
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3. Each person silently reads the section. 
4. Create a mental image of what you are reading. Describe your mental image. 
5. Determine importance and list what you think your partner, or group needs to know. 
6. Write one question that identifies what else you would like to know about the topic. 

Share your questions. 
7. Make connections, orally say what connections you made to what you read (i.e. I 

learned this in MT ___, I have practiced using this strategy, etc.) 
8. Identify what information you think the author wants you to know, but doesn’t state 

in the text. The author may think that you already know this information. Or, the 
author may expect you to infer this information from what you read. Share your 
inferences. 

9. Write a short summary and share. 
10. List key words those were important to learning.  

 
5.2.2 Strategy Awareness  

As previously discussed, selecting a strategy means that you have examined and analyzed 
the task. You are able to select the strategy, or strategies, that best match the text, activity, 
and you’re learning preferences. In this module, you have learned many strategies that can 
help you as a learner. To be a proficient reader and to use the information, it requires that 
you have developed a set of strategies that work for you. Therefore, you need to examine 
and decide which kind of strategy will meet your interest and the task you are required to 
complete. Alvermann et al., (2013) have identified study strategies that improve learning 
and in application of what has been learned.  

Observable Strategies are: 

• Select and record information 
• Make notes and write summaries 

There are also strategies that you use in your head that are not observable. This includes 
cognitive (i.e. mental imagery) and metacognitive strategies (i.e. re-reading when confused).  

Non-Observable Strategies are: 

• Preview the material 
• Vary Reading Rate based on text complexity 
• Visualize; mental imagery 
• Predict before (what will I learn) and during (what will I learn next) reading 
• Make connections to what you know and your experiences 
• Ask questions as you read 
• Re-read when confused 
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5.2.3 Performance Awareness: 
Performance awareness are the indicators of how well you use strategies to meet the 
desired objectives and whether you have met the objective or accomplished the task 
successfully. Being aware of how well you performed helps you monitor whether you have 
understood the task and used the appropriate study strategies. To be an effective learner 
requires organizing information, identifying the tasks to be completed, and scheduling time 
to complete the tasks (Buehl, 2013). Performance awareness also means that you identify 
which strategies best help you as a learner. It is necessary that you reflect whether the 
strategies that you employed have helped you to accomplish the task successfully. This 
needs your own or peers’ assessment of mastery of a certain read or learned material. If the 
assessment reveals that you have not adequately mastered the content, then you need to 
revisit the strategies you employed. Thus, as a learner we need to assess our performance 
and whether the strategies have helped us to master the content and intended learning 
outcome. 

5.2.4 Strategies for Using Online Resources 

Your CTE library may also have resources that can help you complete coursework. Also, if 
you have access to the internet, materials available online can support studying. Online 
resources are called digital literacies (Alvermann et al., 2013). If you have access to the 
internet, it is possible to use additional information about the topic; complete assignments 
(i.e. word processing); view videos, pictures and photos related to the topic; etc. In addition, 
study notes, portfolios of work, and other class materials can be stored online.  Finally, there 
are technologies that can support reading (i.e. programs that read the text out loud) and 
students with disabilities (i.e. enlarged print). 

Online resources can help you write reports that go beyond the traditional written 
summary, etc. It is possible to create PowerPoint presentations, posters, use art or clips of 
music, and a 2-dimensional representation of the concept, etc. It is also possible to create 
hyperlinks that link the main content to other online resources. 

Using online resources and materials requires a complex set of skills and strategies. There 
are many resources available; some accurate and some that may not be supported by 
research, etc. As you search, you may view many sites and resources before identifying the 
ones that are relevant. Table 13 is a checklist that can be used when identifying online 
resources (www.newliteracies.uconn.edu/iesproject/index.html).  

  

http://www.newliteracies.uconn.edu/iesproject/index.html
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Table 13: Evaluating Online Resources 

Check when 
completed 

Indicator 

Identify a Question 
 Identify a specific topic and questions to be answered to help guide the 

search 
 Modify questions, as needed, using the following strategies 

• Identify key words in the question 
• Add more key words if needed 
• If this doesn’t work, write a new question 

Locating Information 

 • Use a search engine (i.e. goggle) 
• Use the key words in the search engine 
• Read the results and identify the most useful resources for the 

assignment 
• Quickly skim the resource to determine if the information answers the 

question 
• Carefully read the resources that answers the question 

Critically Evaluating Information 
 • Understand that websites have a perspective and/ or bias; identify the 

bias 
• Identify the purpose of the website: inform research-based, materials to 

support primary teachers, etc. 
• Identify the author of what you are reading 
• Examine more than one source to compare and contrast the reliability of 

the information 
Synthesize the Information 

 • Using multiple sources (i.e. research, articles, audio, tables, graphs, 
etc.), synthesize the information 

• Identify relevant information and delete information that is not 
relevant 

• Organize the information (i.e. note taking, graphic organizer, etc.) 
Communicating the Information 

 • Use the organizational strategy and write a summary, etc. 
• Online: use online forms of communication (i.e. email, presentation 

software, etc.) 
• Know how to include attachments in online communication 

Schrock (2016) suggest guidelines for evaluating web resources: 
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• Is the author’s name listed? What are the credentials of the author? What is his/her 
affiliation (i.e. university) and relation to the website’s sponsors? Is there a way to 
contact the author? 

• Is the information accurate? Are there references, links, or another way to verify the 
information? Did you find information that conflicts or is different? 

• Why was the information written on this site? Does the language, graphics/tables, 
pictures, etc. provide insight into the author’s views and opinions? Is the information 
presented objectively? 

• When was this written? Is there a date on the site? Is the information current? 
• Does the information adequately discuss the information? How does the information 

compare with what you have read in other sources? What is missing? Confusing? 
What else do you want to know? 

In Appendix A, at the end of this chapter, is a list of extensions used to indicate the source of 
the information. It is recommended that you begin with the educational, government, and 
organization websites when searching for information. 

5.3 Strategies to Prepare for Tests and Exams            

There are two types of tests discussed in this section: objective and subjective tests. 
Objective tests include: multiple-choice, true/false; fill in the blank; matching). In contrast, 
subjective test includes short answers and essays. There are overall test-taking strategies 
that help you prepare for and take all types of exams. There are also specific strategies for 
different types of questions and assessment tasks. General strategies include: 

• Completing reading assignments, activities and projects on time. You will then have 
time to review the information before and assessment.  

• Ask what will be covered on the assessment: chapters, lectures, assignments, etc. 
During class discussions ask questions when you do not understand. This includes 
text and parts of assignments that are confusing.  

• Identify a time you will spend preparing for the assessment. For example, if you are 
assigned a time to go to the library to read the module, take notes and use other 
strategies to write important information.  

• Weekly review what you have learned: reread class notes, summaries, class 
assignments, etc. 

• You may write a list of sample questions you think may be on the test. Write 
questions based on the information in the text. Use vocabulary, key ideas, headings, 
and subheadings.  

• Practice recalling specific details to prepare for an objective test. If the test is an 
essay exam, focus on the big ideas. 

• To avoid re-reading text assignments, prepare them to review as you read by 
underlining key words and phrases when taking notes on major ideas. 

• Change your point of view for better understanding and recall.  
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• Plan the time you spend preparing for the exam, if you memorized facts, think about 
how you will use this information. Organize your material to effectively remember 
the information. 

• Get enough rest the night before the exam. 
(Spokane Schools Community College [SSCC], n.d.) 

5.3.1 Taking Tests and Exams 

In this module, the focus is on taking tests and exams. Testwiseness is the skills and 
strategies a student uses when taking a test. A student who is testwise will make a high 
score. These skills include use of metacognitive and cognitive skills. Testwiseness is different 
from the knowledge that tests measure.  The skills and strategies are learned over time 
through direct instructions and experience in taking tests (Oosterhof, 2009). 

Oosterhof (2009), also presents several concepts and strategies called testwiseness: 

• Using time effectively 
o Maintain a quick pace to complete on-time 
o Answer the questions that will take the most time last. If you will need time 

to think about the answer to a difficult question, save it for last. Answer the 
easy questions first. 

o Answer high point questions first if the time is limited.  
o Be specific in your answers to short-answer and essay items. Many students 

try everything they know about a question. This will take time away from 
being able to review your answer for accuracy and for answering other 
questions. 

o Mark items to review and for possible changing of the answer. Mark these 
items and skip. As you answer other questions, you may find clues to the 
answers to the items you are not sure how to answer.  

• Avoid errors 
o Follow directions carefully. Look for key words and phrases (i.e. list, define, 

give examples, and compare/contrast). Make sure you answer the specific 
question. 

o Proof work. If there is time left, after you complete the test, use it to proof 
your answers.  

o Carefully mark answers. When completing true-false, matching, and multiple-
choice, make sure you mark the answer you intended to mark.  

o Eliminate alternative answers that are clearly wrong. This will narrow the 
choices and increases the chance that you will mark the correct answer.  

o Read all the answers. 

5.3.1.1 Objective Tests  
Objective tests evaluate recall of information. It is important to use logic, problem solving 
skills, and critical thinking (Worchester Polytechnic Institute [WPI]. 2009). There are specific 
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strategies that you can use, based on the type of test (SSCC, n.d.; WPI, 2009): Short answers 
items can measure the ability to recall information. Students can be asked about facts (i.e. 
names, place, and people). Short answer can also require that you write about how to do 
something (i.e. write a summary). 

For Adapters: based on the above information, please prepare an example of each type of 
test from your MT Language 

 
Note to Adapters:  There are there some assessment questions/statements for each type of 
assessment and answers below.  Please check to make sure these examples are accurate in 
your MT.  
Note to instructors: Have students work to answer and then class discussion on correct 
answer and strategies they used. They can discuss how the way the question is presented 
gives the answer. 
 

Multiple-Choice Items:  

• Try to answer the question before looking at the choices. This can help you recognize 
the correct answer. 

• Read all the answers versus marking the first one that “looks correct.” 
• Try rewording the question; this can help your memory. 
• If you guess, first marks through the choices you know are wrong. 
• Look for answers that are grammatically correct. For example, if the question 

indicates that the answer is plural, look for an answer that is plural: 
o This course has a ______________- 

• Exams 
• Projects 
• Books 
• Module (module is the only answer that is singular) 

• Look for root words in the answer that is similar to a word in the question or 
statement: 

o Graphophonemic awareness includes 
• Hearing and saying the sounds of the language, no written 

symbols 
• Phonics 
• Reading quickly and accurately 
• Knowing the meaning of words 

• Eliminate silly or choices that you know are incorrect. Use logical reasoning and your 
background knowledge. 

• Select the choice that is the BEST choice. More than one may seem to be the right 
answer, but one answer may be the best choice. 
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True-False Items 

• For a statement to be true, each part of the statement must be true 
o Haile Selassie was Emperor of Ethiopia in the 21st century. (False, he did not 

rule in the 21st century) 
• True/False items may have what is called “absolutes” which imply there are no 

exceptions to the statement (i.e. never, none, always, every, only, all). These words 
often make the answer false, but not all the time.  

o All the people in Bahr Dar swim in the Nile River. (False, it is highly unlikely 
that all the people who live there swim in the river, especially small babies) 

Matching Items 
• READ all the items in both columns FIRST. 
• Match the items you know are correct matches. 
• If the item is used only ONE time on the test, cross out the items as you use them.                     

 Sentence Completion Items 

• If you don’t know the total answer, write as much as you know. You may receive 
partial credit. 

• Check the number of blanks. Sometimes, there are the same numbers of blanks that 
indicate the number of words in the answer. 

• Look for clue words (i.e. that indicate plural/singular that indicate gender, etc.).  

5.3.1.2 Subjective Tests 
Subjective tests are short answers tests and opinion essays, these evaluate students’ 
abilities, to organize, analyze, synthesize, and integrate ideas. They are open to more 
interpretation regarding the correctness of the answers (Alvermann et al., 2013). Many 
of the strategies you have learned throughout this module can help you write reports 
and prepare for exams; including short answers and essay exams. Strategies for 
preparing for subjective tests include (www.wmich.edu, n.d.): 

•  Study course materials for understanding concepts, and ability to use what you have 
learned. 

• Learn and know key concepts. 
• Use online resources, if they are applicable. 

5.3.2. Writing Templates 

As you write, it helps to visualize what you want to write. Taking time to review summaries, 
notes, journal entries, and/or graphic organizers can help you determine what needs to be 
included. You may have learned to use templates for writing, based on the type of writing 
(i.e. descriptive, argumentative, etc.). And, you may have mental templates for reports and 
essays you have written. All of these strategies can help you when completing more formal 
assignments. In MT 201 you also learned about the writing process and types of paragraphs. 

http://www.wmich.edu/
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You also learned about different types of sentence structure. In your final year of 
coursework, you will have a course on writing reports. A basic template for writing includes: 

• Begin with a topic sentence that states the topic, or your opinion 
• Use three to five sentences that provide examples and support 
• Use transition words to move the connect sentences and thoughts and to move the 

reader through the product 
• End with a sentence that re-states the topic 

1. For example, an opinion essay, for MT 223: Children’s Literature in Mother Tongue, could 
include the following for a simple paragraph: 

I think that integrating children’s literature into the primary mother tongue curriculum is 
important. First, children are able to apply their reading skills to books that can reflect the 
experiences they are having in their lives. Books can open their thinking to what is possible. 
Also, they can read and create their own understandings. In summary, through literature, 
children can learn that reading is fun and the characters can become their friends.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                    
 

2. A more complex essay can include several paragraphs. The first paragraph introduces the 
main topic and supporting details. Each of these supporting details can be expanded in the 
paragraphs that follow: 

I think that integrating children’s literature into the primary mother tongue curriculum is 
important. Children’s literature discusses both good and bad experiences of childhood. 
Children not only practice reading skills but can also reflect the experiences they are having 
in their lives. Children can learn about the stories and traditions of their ancestors. They are 
exposed to new ideas leading to creative thinking and using imagination; thinking about 
what is possible.  
 
Reading about the universal needs of humans can build understanding and empathy. In 
summary, through literature, children can learn that reading is fun and the characters can 
become their friends. As children grow and build their reading skills, it is important for them 
to independently read quality literature. Children who engage in wide reading are successful 
and beyond. 

 

3. Another type of essay can contain an analysis of a character in a story. A template that 
can be used includes: 
Note: Bold words are written as part of the sentence. The other words provide 
information about what to write in the blanks. 
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__________, a character from the book titled ____________ by _______ (author), is 
(describe the character, i.e. good) person. An example of this is when ________________ 
(what did the character do to match the adjective good, i.e. he helped his neighbor gather 
teff).  And when (name) ____________________ (another example of what the character 
does). Finally, (name) ______________ is always 
______________________________________ (another example, i.e. helping his 
neighbors).  
 (Adapted from Santa et al. 2000 p.177). 

4. Expository Essays can be built around the type of text structure (i.e. problem/solution, 
cause/effect, description, etc.). The following can be used to write a problem/solution 
essay. 

The current problem is ___________________ (i.e. writing an essay for this course) because 
____________ we have not completed the module. Other challenges (causes) for being able 
to complete this paper include _____________ (not enough modules and limited time to 
read in the library). In addition, ________________ (there are not enough resources to 
support writing the essay). 
The current problem could be solved using several approaches. First, additional modules 
could be made available and/or the library hours extended. If this is not possible, another 
solution is to provide time in class for students to take notes. Class time could be given for 
dialogue and other types of journal writing. These responses could be shared in class in 
small groups and in pair/share activities. Finally, advanced organizers and study guides could 
help students identify important concepts. Any of these solutions would help students have 
access to the materials and develop a deeper understanding of the concepts and ideas. 
 
Essay Exams 
Essays are one way to test students’ knowledge of the content in the modules. The essay 
format can measure different levels of knowledge. An essay item can measure how will a 
student can communicate ideas when writing. (Oosterhof, 2009). There are strategies for 
reading the questions that can help you understand the type of answer your instructor 
expects. For example, sometimes the instructor wants a specific answer sometimes personal 
response sometimes she or he may work an argumentative response. Therefore, it is 
important to examine questions carefully. You may be asked to support with reasons. The 
following steps can be used: 

1. Read the question and underline the verbs and key words. 
2. Use the question or statement in the introduction, topic sentence. 
3. Brainstorm and identify the supporting information you want to include. Identify a 

way to organize this information (i.e. graphic organizer, semantic map, flow chart, 
etc.). This doesn’t need to be detailed; it can be a brief outline. 

4. Write the response using your organizer.  
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5. Reread the question and make sure you have addressed all the parts of the question 
or statement.      

The example below includes the steps. 

1. Identify and describe the three types of journals. Give an example of each. (Note: 
there are 5 types of journals, the instructor is allowing you to choose 3/5.) 

2. Topic sentence: Three types of journals are free write, dialogue, and pre- and post-
reading. 

3. Brainstorm: 
a. Free write: thoughts, ideas and reflections 
b. Dialogue 
c. Pre- and Post-Reading 

4. There are three types of journals that can be used to understand the course content: 
free write, dialogue, and pre- and post-reading. Each type uses different responses. 
Using a free write journal, you can list reflections, thoughts, ideas, define vocabulary 
words, etc. In contrast, a dialogue journal allows you to share information with 
another student and/or the instructor. Using this type of journal, you are able to 
receive feedback. Feedback can help identify what you understand and what is still 
confusing and needs further study. Finally, a pre- and post-reading journal uses many 
strategies. You can write about prior knowledge, predictions about what you will 
learn, new vocabulary words, etc. You can also write information related to the 
content, update information while reading and check for accuracy and correct after 
reading. All three types of journals can help you better understand the concepts and 
ideas. 

5. The task is completed all the parts of the task have been discussed. 

Using the example above, notice that writing an essay is like writing other types of papers. It 
is important to include an introduction, body, and conclusion. And, use examples to explain 
and support your statements. 

5.3.3. Study Skills and Test Preparation: Effective Strategies for Students with Disabilities  

For students who are finding reading and comprehending content-area text difficult, many 
of the strategies in the chapter (Mastropieri & Scruggs, 2010; Vaughn, Bos, & Schumm, 
2003) are effective. These strategies include both strategies for studying and for preparing 
for tests: 

Study Strategies 

• Use task, performance, and strategy awareness 
• Note taking and note making, writing short summaries of information; two-column 

notes are one of most effective strategies. When taking notes, write words not 
complete sentences, note only key ideas 
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• When taking notes during a lecture, mark a line through errors versus taking time to 
erase. 

• Use effective time management, set a schedule, organize materials (exercise book, 
notes, etc.) 

• Review notes, graphic organizers and correct as needed,  
• Self-evaluate what was written (how am I doing, what part doesn’t fit?) 
• Use self-reflection and monitor learning 

Preparing for Tests 

• Manage study time, keep up with assignments and complete on-time 
• Use study aids (graphic organizers, notes, etc.) 
• Create flashcards: write short amount of information, questions, or words on pieces 

of paper for studying 
• Learn about the test: predict questions, review class sessions (what did I learn, how 

it relates to what I already know, how well have I learned the information, and what 
will I learn tomorrow?) 

Chapter Summary:   

In this chapter, you learned about different study strategies for reading academic 
text and materials. In addition, the fundamental elements of effective studying 
and completing assignments are presented. It is also important to be able to use 

domain and procedural knowledge. Study strategies discussed in this chapter involve task 
awareness, strategy awareness and performance awareness. There are also general 
strategies for studying. Information for using online resources for additional information 
and for how to evaluate the accuracy of information was presented. 

Strategies to prepare for tests and exams were discussed. Also, specific strategies for taking 
different types of tests and exam (objective and subjective) were presented.  

 Chapter 5 Review Questions  

1. Share your experience using studying strategies with your partner. 
2. Discuss the difference between subjective and objective tests.  
3. What is the role of assessment in understanding content area information? 
4. Discus and reflect on how online resources used for study. 
5. Explain performance, task and strategy awareness.  
6. In your first semester exam there are 20 questions 10 of them are matching and 5 0f 

them are true and false the rest are multiple choice.  What strategies you use to answer 
these questions? 
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Chapter-5: Self-Assessment  

 
Below, there are self-assessment statements. Indicate if you agree (YES) or if you 
disagree (NO) with the statement on the left. 

 

 

 

  

Statements: Agree Disagree 
      1.   apply the elements of fundamental effective 

studying 
o YES o NO 

      2.    use different reading strategies to prepare for 
tests and exams 

o YES o NO 

3. explain the role of on line resources on studying o YES o NO 

4. use diverse study strategies to get prepared for 
subjective and objective exams and tests 

o YES o NO 

5. use topic and domain knowledge to understand 
content-area materials 

o YES o NO 

6. I can use testwiseness techniques to study and 
answer questions 

o YES o NO 
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Appendix A: Extensions for Online Websites 

 

.com     commercial website .net           network source 

.edu      educational institution .org           other types of organizations 

.gov      government agency .web         organizations that exist on the web 

.mil       military  
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Module Summary  
 

In the previous chapters, you have learned the importance of being automatic 
in the use of basic reading and writing skills. You also have learned strategies 
that can build both basic skills and knowledge of subject-area topics and 
content.  

There are learning theories that can help describe how we process and use information. 
These theories are the foundation of the strategies presented in this module. In addition, 
there are models of what skills are necessary for comprehension (Scarborough, 2011) and 
that describe the interaction between the reader, the text and activity (Snow & Sweet, 
date). As you have read there are many implications that we can draw from each theory. 
Most of the implications of these theories have been discussed in the cognitive and 
metacognitive strategies sections. Good readers use appropriate cognitive strategy and 
assess and monitor whether the strategy they used resulted in good learning. Reading is 
then an interactive process of constructing meaning using different strategies and checking 
whether the constructed meaning is correct or not. To this end, we need to employ as 
diverse strategies as possible.  

There are five strategies for reading new words, beginning with sounding out phonemes 
and/or syllables to using morphemes and identifying words that are similar. However, it is 
also important to know the meaning of words. Creating a personal dictionary, using graphic 
organizers and visual images can support learning the meanings of words. To support 
comprehension, you have learned many strategies (i.e. note-taking, graphic organizers, 
etc.).  

Writing about what has been read builds comprehension. Writing also supports studying, 
preparing for tests, completing tasks, and can be referred to when you begin teaching. Not 
only writing but talking about what you are learning can help you organize and explain 
complex concepts and ideas. 

It will take intensive work (reading, writing, listening, discussions, outside resources, 
studying, etc.) to become proficient in your discipline. The ability to use what you have 
learned to apply the knowledge, skills, and strategies to teach primary children is critical to 
the success of the children you teach. 
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Annex A: Synopsis: Writing to Read: Evidence for How 
Writing Can Improve Reading  
A Report from the Carnegie Corporation  

Graham & Harris (2010) 

 
Early writings have been found in rock paintings. Drawings have included pictures of 
animals, human forms, and other images. These early writings evolved into the first 
alphabet. Through these paintings and through writing, human beings express their feelings, 
thoughts, and experiences. They have left messages of who they were, what they did and 
saw, and what they believed. Writing has become part of learning and of education. 
Through writing, students are able to understand, think about, analyze and evaluate what 
they read. Reading and writing are interactive and support each other. Together they make 
it possible to learn and record new ideas; connecting to what is already known, analyzing, 
and creating personal responses. Also, both reading and writing use the same knowledge 
and cognitive processes (Shanahan, 2006). Finally, they are both ways of communicating 
(Tierney & Shanahan, 1991). To be successful learners, students need strong literacy skills 
and should be able to use these skills for learning. Below are research-based 
recommendations for writing practices that support learning. However, these practices are 
not all inclusive and should be used flexibly, according to the activity and to support 
students’ learning. Writing has been found to improve fluency; reading accurately and with 
comprehension. Recommendations include students writing about what they read, explicit 
instruction in the writing process and writing skills, and time for extended writing activities. 
 
Recommendations: Writing Practices that Enhance Students’ Reading 
 
First, students should write about text they read. Comprehension requires actively creating 
meaning. The student uses both information in the text and prior knowledge, beliefs and 
experiences (Wittrock, 1990). Writing allows students to organize and integrate ideas into a 
structure that makes sense. Writing also supports taking time to reflect, personal 
involvement with the information, and using one’s own words to communicate. Writing 
records what has been learned. Writing about a text supports comprehension more than 
just reading the information (Graham & Hebert, 2010). The written product allows the 
reader to study, discuss, and remember the information. 
 
Different strategies can be used to write and respond to text. For example, writing an 
extend response can include personal reactions, analysis and interpretations. Students can 
also include related personal experiences. Written responses can be expository (i.e. 
explaining a procedure), narrative (i.e. comparing two characters), persuasive (i.e. 
argumentative, arguing for or against), descriptive, etc. Students need to have opportunities 
to analyze, interpret, and personalize what they read (Langer & Applebee, 1987).  
 
Journal writing is another way to respond to text. While completing essays provides 
extended writing opportunities. Flow charts can provide a visual image of the information. 
Other strategies include one sentence, or longer, summaries of key information and 
taking/making notes while reading. Taking/making notes requires the student to identify 
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what is most important and summarizing using key words, phrases, and sentences. This 
process requires the ability to discuss the relationships between key ideas, details, concepts, 
and vocabulary (Graham & Hebert, 2010). The first step may require separating the notes 
into different columns (i.e. two-column notes). Taking notes provides better understanding 
than reading and re-reading text (Graham & Hebert).  
 
Finally, it is recommended that students have opportunities to answer questions about the 
text and to create and answer their own questions. Answering questions in writing involves 
questions asked by the instructor, questions within a chapter, and/or questions at the end 
of a chapter. Answering questions can provide feedback about how well the text is 
understood and can be used for reviewing the information. Generating questions requires 
the student to create questions and then practice answering these questions. Generating 
questions helps the reader identify the main ideas and communicate what these ideas 
mean.  
 
Teach Student Writing Skills and Processes  
 
Research indicates that when students are taught writing skills and processes reading skills 
are improved (Graham & Hebert, 2010). For example, reading comprehension improves 
when students are taught the writing process and text structures for writing. Teaching 
spelling skills how to construct sentences and paragraphs improves reading fluency and 
word reading skills.  Students should be taught how to combine sentences to construct 
complex sentences. Students also need to know how to write different types of sentences 
(e.g. persuasive, descriptive, etc.) and the how the structure differs, based on the type of 
sentences being written. 
 
It is recommended that writing skills and the writing process be explicitly taught. However, 
the types of writing instruction should be varied; allowing students to write for real 
audiences. Students also need practice in engaging in the process of planning, drafting, and 
revising, etc. Teachers should provide support and feedback as needed (Graham & Perin, 
2007b). Finally, students need support in learning to spell words; developing schema helps 
students remember these words when they are read in text (Ehri, 2000). 
 
Increase How Much Students Write 
 
Writers can improve their skills when creating a text for others to read (i.e. instructor, group 
work). Knowing there is an audience can prompt students to think about what they are 
writing; building relationships between words, sentences and paragraphs (Wittrock, 1990). 
 
Writing and explicitly teaching writing has been part of education across time. In today’s 
world, electronic writing has provided a quick way to communicate with family, with friends, 
and teachers (Graham, 2006). Writing is a valuable tool for learning; allowing students to 
gather and transmit information in greater detail. Writing provides a record of what is 
learned and is available for review and evaluation; establishing connections between ideas, 
what is known, and future information. 
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Annex B: Reading, Presenting, and Writing Skills in Content 
Courses.  
Introduction 

All students need to learn basic academic skills. One approach is to teach basic skills in 
reading, writing, and presenting within content-area courses. 

Training in Reading and Comprehension Skills 

The ability to read and comprehend is important across college courses. There is a concern 
that teaching these skills is not integrated into coursework. In some disciplines, it is possible 
to pass a class without being required to apply critical reading skills. Students may only be 
required to write an essay on a general topic. It is possible to write a response based only on 
personal experiences and basic knowledge of the topic. 

Providing training in reading skills will require college instructors to change attitudes and 
make an effort to teach in their classes. Questions an instructor can ask are: How many 
reading assignments should be used in a course? How can a reading assignment be 
evaluated? How can the instructor make sure that the students read the materials? How 
much time should be spent teaching reading skills? 

First, it is important to set a goal for how much students should read, balancing with 
assignments and time to study. One recommendation is to expect three hours per week of 
reading in a three-hour class. One hour is spent on preparation: outline the topic, identify 
points that are not clear, and decide what should be used in class discussions. After class 
discussion, two hours should be spent reflecting on the information and critical reading. 
Reading assignments can include the course module and 1-2 supplementary materials (i.e. 
articles). It is important to schedule time for class discussions using a learner-centered 
approach. One recommended activity is to develop a class outline or guide.  

Second, it is important that the course textbook thoroughly discusses the topics. The 
supplemental materials may examine one topic in-depth. The course schedule can identify 
what is to be read each week including any supplemental resources. 

Third, there should be a monitoring and evaluation system to make sure students read 
assignments. Quizzes that include both objective and short-answers can be effective. In 
contrast to a final exam, a quiz can focus on one chapter. In addition, students may be asked 
to write a review of the content of supplementary materials; critically analyzing the 
information. Open-book exams do not support critical analysis of information and are not 
recommended. 

If students are motivated when they provide guidance and their progress monitored in 
completing assignments. Using assignments that set a reasonable amount of reading helps 
students gradually learn the course content. The more a student reads, the more is 
understood. And the more that is understood, the faster the student reads. 

Presentation and Oral Communication Skills 

When communicating, presentation and oral communication are the most widely used 
skills. However, these skills are not adequately taught. Challenges in teaching these skills 
include large class sizes and the amount of time it takes for presentations during limited 
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class time. If presentations are used, some questions to be asked include: How much credit 
should be given? How long should each presentation take?  One suggestion is that each 
presentation should take 15 minutes: 10 minutes for the presentation, 2 for questions, and 
2 for the moderator. This will vary based on the size of the class. 

The content of presentations can address one of three areas: research projects, evaluation 
of the next chapter, and themes/topics selected by the instructor. To prepare, students can 
be required to review the literature, learn about research methods, and relate theory to 
real-world examples. The students may need support in choosing a topic and focusing on 
the main points. 

As an alternative, students can be required to present on a topic from the course text. The 
instructor can require that the speeches be varied. For example, pairs can present with each 
focusing on a specific part of the information and closing with a summary review and a 
general critique. Students can also define the concept, the key features, explain using 
examples, and discuss applications of the information. Another type is a research summary 
which provides a basic reason for the information, the methods used, the findings, and 
evaluate how the research adds to the current knowledge. When using the course text, a 
theme that fits with the lecture for the class can be assigned. The presenters can discuss the 
topic and take different points of views. Students should submit an outline of the 
presentation. They should also be encouraged to use visual aids (i.e. pictures, drawings, 
etc.). 

Presentations can be evaluated using one of four options. First, is no evaluation, students 
are given full credit. The reason is to encourage students who have no experience in making 
formal presentations. Another way is that the teacher evaluates the presentation by making 
comments and judgements after the presentation. However, this can embarrass the 
presenters. Another option is to have the other students evaluate the presenters publicly 
and as a group. This option can place a lot of pressure on the presenters and graders. A 
preferred option is to include both student and instructor evaluations. The students 
complete a standardized form and the students evaluate based on the topic, content, 
preparation, and overall content. An overall grade is assigned. The evaluation completed by 
the instructor can use a fixed percentage or use the same form given to the students. 

During presentations, the instructor should be the moderator, making introductions, 
keeping time, and making a non-judgmental comment about the presentation. If a student 
expresses that they are uncomfortable with presenting, practice should be provided. The 
instructor provides feedback. 

Writing and Publication Skills 

In comparison to reading and making presentations, writing a publication requires the use 
of many academic skills. The writer must first read and understand the materials. Next, the 
right words must be selected that communicate the ideas. The message must be 
imaginative and convincing and gain the attention of the audience. The message should 
attract the attention of the reader and provide new ideas and explanations. It is difficult to 
do this when writing and when publishing. Providing instruction and support to students will 
require a greater understanding of the process in comparison to teaching other skills. 
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When integrating these skills into classroom instruction, the following question and answers 
can help. First, how much should you expect students to write? Students should at least 
write summaries, arguments, and explanations using the course concepts and reasoning 
skills. Students should be encouraged to write five-page critical summary of the chapter 
topic, research findings, or a theory that is being taught. Writing assignments should 
enhance student understanding of the course topics.  It is important to clearly state the 
requirements to help students focus on what is expected. For example, the students are told 
to focus on a specific article, a specific concept or theory, etc. The goal is to help the 
students be able to work independently and creatively. 

When evaluating students’ written assignments, suggested criteria includes: clarity in 
expressing ideas, accurate information, use of logical arguments and reasoning, and overall 
organization. In addition, criteria specific to different types of writing can be used. For 
example, what is unique and captures the reader’s imagination, how are the findings and 
the related analysis presented? It is important to tell the students how much they need to 
write and the grading criteria. In a 5-page writing product, points can be given for: a 2 ½ 
page summary of the content; a half-page on the strengths and weaknesses; a half-page on 
how the content supports the information in the discipline, and a half-page for suggesting 
future questions or ideas to be explored. The instructor also needs to decide if students 
should participate in evaluation. Some think that peer evaluation motivates students to 
reflect on and improve each other’s writing (Mazur, 1997). There are several suggestions; 
however, these involve a lot of time. For example, one suggestion is to have selected 
students present what was written and other students write a two-page summary and are 
able to submit a grade.  

Another approach uses what is called a “newsroom approach” (Karloff, 1998). First, the 
teacher conducts a one-on-one brainstorming session to agree on a topic. Next, the student 
(editor) submits a draft and receives feedback. The student then has a relative, friend, etc. 
review the revised version for feedback. The next version is read to class members for 
feedback. The instructor rotates to each group and provides feedback. Finally, the student 
submits the formal paper, called “publication.” Students can be motivated to add more 
information when they receive positive feedback.  

Summary 

Reading, speaking and writing skills are important for understanding content-area concepts, 
theories and to use critical thinking/reasoning skills. Students also learn to apply the 
knowledge and analysis to everyday life. Instruction must be provided across coursework. 
Over time, reading, presentation, and writing remain skills important for a lifetime. 

 

Karloff, K.E. (1998). The newsroom approach to successfully improving student writing skills. 
Paper presented to the Fifth CSU Symposium on University Teaching. San Bernardino, CA. 

Mazur, E. (1997). Peer instruction. Upper-Saddle River, N.J.: Prentice-Hall. 

Shaw, V. (1999). Reading, Presenting, and Writing Skills in Content Courses. College 
Teaching, 47(4), 153-157. 
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ANNEX C: READ LONG AND PROSPER: FIVE DO’S AND 
DON’TS FOR PREPARING STUDENTS FOR COLLEGE 

Extract 

Too often, students enter college without literacy, and critical thinking skills needed to be 
successful. They are not prepared for college-level academics. Some must take preparation 
classes in reading, writing and listening. Even some bright high school graduates struggle 
with the high literacy levels needed for college coursework. Students lack the background 
knowledge and necessary theoretical understanding of course content. In the lower grades, 
students need experiences with the types of assessments and teaching methods they will 
encounter. The following sections list what students need to know and be able to do before 
entering college. 

1. Don’t Assign Only Short Readings. Do Assign Longer Books. 

Short readings have a purpose and allow the teacher to focus on teaching specific skills and 
strategies. However, complex ideas, events and relationships need longer text. Complex text 
support critical thinking, complex reasoning and improving writing skills. The skills required 
to understand content of subject-area text. In addition, readings that students complete on 
their own should be included in the course.  

Students must develop the ability to sustain attention and concentration when reading. The 
ability to do this takes practice and exposure to longer text. Teachers should state the 
expectation that students will acquire the attention, skills, and strategies to read longer and 
more complex text. 

2. Don’t Assign Only Short Papers. Do Assign Longer Papers for Students to Write in 
Multiple Stages. 

One way to build sustained attention is through writing. Students must practice writing skills 
before they join college.  Without this type of experience, students can become 
overwhelmed with longer writing assignments. Most college students think that most of the 
writing assignment should be a few pages, at most 2 pages. However, college students have 
to learn to read and write longer papers, about 7-8 pages, as a requirement for courses so 
that college students will learn to write research papers. To make the task possible, students 
should be taught how to complete the process in stages. They can first identify a topic and a 
thesis or hypothesis, and what they think they will learn, based on their investigation of the 
topic. Students should attach a bibliography of resources they will use (articles, textbook, 
etc.). And, they may be required to submit several drafts in order to receive feedback.  

3. Don’t Focus Too Much on Group Discussion and Projects. Do Encourage Students to 
Work Individually.  

In the current workplace, there appears to be an emphasis on a team approach: discussions, 
projects and presentations. It is possible to learn valuable skills through these types of 
activities, including the ability to work with others. Cain (2012) suggests that group work can 
suppress creativity. She further cites the founder of Apple who stated that it is possible to 
imagine and create new things by working alone. 

Group work can be hard to assess. Important questions are who contributed to the product 
and who did not? Who learned the material and who did not? In college, it is important that 
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students know how to study by themselves and to prepare for tests without working with a 
group. In addition, students will be required to write their papers on their own. Assessments 
will evaluate how well an individual student understands and can communicate content-
area concepts. Each student must be able to understand and communicate what they learn 
without the help of other students.  

4. Don’t Play Too Much to Individual Learning Styles. Do Encourage Students to 
Develop the Ability to Learn from a Variety of Teaching Methods. 

Too often, students enter college expecting teachers to teach to their preferred learning 
style. It is important that students should be able use a variety of learning styles. Part of 
college is to develop an ability to learn through different modes: group lectures, group 
discussion, presentation, reading articles, etc. Expecting and learning through only one style 
hinders the ability to be successful in the different classes and approaches that college 
teachers’ use. The ability to learn from a variety of sources is both a college skill and a life 
skill. Both college teachers and employers will appreciate this skill. 

5. Don’t Over-Emphasize Technology for Researching, Writing, and Note-Taking. Do 
give Students Opportunities to Step Out of the Virtual and into the Real World. 

Technology has changed our world; how we access information, record events and 
thoughts, and express ourselves. It has helped teachers in providing other ways of learning. 
Even at a young age, children enter school with knowledge from internet sources. Students 
need to both know how to access information on the internet and know other ways of 
finding information. It is important that students also know how to use more traditional says 
of accessing information. 

It is easy to access online resources such as Wikipedia. However, to develop a deep 
understanding of the concepts, students will need to use more scholarly sources (i.e. library 
books, articles and professional journals). There are also professional journals available 
online through databases (i.e. JSTOR).  Researching a topic can be overwhelming. But, with 
the right support, students can learn to appreciate the information that is available. 

Some students may express interest in using their laptops for taking notes. McDaniels 
(2014) suggests that using a computer results in students merely recording what is said. Her 
proposition is that taking written notes supports critical thinking. She cites an article by 
Keim and the finding that handwriting notes appear to help engage the brain improving 
retention of what is learned. McDaniels further suggests a balance in using both traditional 
forms and technology. Learning both will help students be successful in completing the 
variety of college assignments. 

Final Thoughts: 

McDaniel (2014) emphasizes the need to begin in the middle grades to prepare students for 
the demands of college work. Students need to enter with the ability to sustain attention 
when completing longer reading and writing assignments. They need to be able to complete 
individual work, and know how to use and learn from educational resources and the 
internet. Students will then be prepared for the demands of college and life beyond college. 

McDaniel, K. (2014). Read Long and Prosper: Five Do’s and Don’ts for Preparing Students for 
College. The Clearing House, 87(83-87). 
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ANNEX D - CHAPTER 1: ANSWERS TO THE LEARNING 
THEORIES ACTIVITIES 
TABLE 11 CHAPTER 1: ANSWERS TO THE LEARNING THEORIES ACTIVITIES. 

Questions Learning Theories 
Cognitive Social Constructive Psycholinguistic Information 

Processing 
 
 

1. How does 
Learning 
Occur? 

- Through actively 
combining prior 
knowledge and 
new information 

- By actively 
engaging oneself in 
an activity or 
problem solving task 
using language, 
(discussion), and 
thought. 

- creating meaning 
from experience 

- By making use 
a variety of 
linguistic skills 
and strategies 
across contexts 

-  process and use 
information by using 
sensory memory, 
working memory and 
long term memory 
 

 
 

2. Which 
factors 
influence 
learning? 

- Practice and 
feedback 

- The way that 
learners attend 
to, code, 
transform, 
rehearse, store 
and retrieve 
information. 

- Cognitive 
development 

- Environmental 
factors 

- Scaffolding 
(Support from 
society and or 
teachers) 

 

- interest and 
motivation 

-complexity of 
vocabulary 

- Sentence 
structures 

-Learners 
expressive and 
receptive skills 

- Sensory memory, 
working memory and 
long term memory 

- frequent practice 
- lack of focus on most 

important information 
 

 
3. What is 

the role of 
brain/mem
ory in 
processing 
informatio
n? 

- Organizes ideas 
and concepts by 
interrelating into 
patterns in the 
brain called 
schema 

- “memory” is always 
under construction 
as a cumulative 
history of 
interactions. 

 

- different parts of 
the brain 
processes 
information 

- organizes and 
processes 
information into 
schema 

- transfer the 
information from 
short-term to long-
term memory by 
encoding 

- access information 
stored in long term 
memory by retrieving 

 
4. How does 

transfer 
occur? 

 
- By combining 
prior knowledge 
and new 
information. 

- Use a process of 
assimilation and 
accommodation as 
they incorporate 
new knowledge 
with what is 
already known 
about a topic 

-  by using 
linguistic 
knowledge and 
prior 
knowledge 

- working memory 
gives meaning to the 
new information and 
links it to what 
already exists in the 
brain 

- encoding information 
by organizing, 
inferring and 
elaborating 

-prior knowledge 
facilitates encoding 
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Questions Learning 
Theories 

Questions Learning 
Theories 

Questions 

5. What are 
the 
strategies 
that are 
recommen
ded in the 
theory? 

 

- Graphic 
organizers 

- Visual 
Imagery 

- Metacognitive 
strategies 

 

- Learning by 
doing, 

- Discovery 
learning 

- Active learning 

 
Identifying text 

complexity and 
use:  
Knowledge 
(topic, 
linguistic, 
vocabulary, 
prior, etc.) 

Sets a purpose 
for reading (i.e. 
pleasure, 
information, 
etc.) and uses 
related 
strategies 

Schema, 
visualization 

- Frequent practice and 
rehearsal 

- becoming automatic 
in processing basic 
information 

-  identifying and 
focusing on the most 
important 
information. 

- See Scarborough’s 
Reading Rope 
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Glossary 
 

Terms Definition 
Analogy     • Identifying word parts that you already know to be able to read 

a new word 

Article • An article can be a story, an expository text (i.e. Report on 
events), or text expressing an opinion). Articles can be found in 
newspapers, journals, magazines, etc. 

Brainstorming • A way of making a group of people all think about something at 
the same time to solve a problem or to create good idea. 
People working together to solve a problem and propose a new 
idea, or way of looking at something, etc. 

Column notes • The paper is divided into sections and each section has a header 
(i.e. Main idea, detail, etc.) And the relevant information is 
recorded 

Content area • The facts, ideas, opinions, etc. Found within a discipline 

Content frame • A strategy that uses a visual representation. The visual can be 
used to help students analyze how ideas are related. 

Context • Using the words that come just before and after an unknown 
word, phrase or statement   to help read and say the word 

Depth • Way, the level of understanding; in this module, how well the 
meaning of a word is known. At the most complex level, the 
person can correctly explain and use the word. 

Discipline • A field of study (i.e. Linguistics, psychology, etc.) 

Discriminate • Identify the best way of doing things 

Domain knowledge • Content area knowledge 

Extract • A portion of a book (document), incorporated and explicitly 
identified in another work (i.e. Citation, quotation) 

Hierarchy • Organizing items (i.e. Words) to categories, sub-categories, etc. 

Journal • A diary or daily record that a person writes, the person may 
write about thoughts, ideas; record important information, etc. 

Log • Written notes about events, information, stories read. 
Documentation of what has been done, or may need to be 
completed. 

Motivation • Wanting to complete a task (i.e. Reading a chapter), setting 
goals and assessing if goals were achieved 
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Note 
taking/making 

• The writing down of a relevant information from reading or 
from an oral presentation;  

Online resources • Resources which can be accessed from the internet 

Performance 
awareness 

• Is the ability to monitor and select the appropriate study 
strategies 

Plot diagram • A diagram showing the plot of a story. There are different plots 
(i.e. Chronological, episodic)   

Prerequisite 
knowledge 

• What is already known about the topic 

Procedural 
knowledge 

• The steps and strategies used to complete a task 

Strategy awareness • Ability to identify which are the best strategies to use to 
complete a task 

Sq3r • Survey, question, read, recite, and review: a strategy that 
supports comprehension. This is also an activity that can be 
completed by a group of students when studying, preparing for 
tests, etc. 

Summary  • Condensed, or brief form of a text; shorter version of a longer 
text  

Task awareness • Refers to students’ ability to decide what to do in a reading 
assignment 

Text clues • Clues that the author uses to help the reader understand the 
meaning of the word (i.e. A glossary) 

Testwiseness • Ability to prepare for and use effective strategies to successfully 
complete a test 

Topic knowledge • Refers to one’s background experiences related to the current 
idea or concept 

Synopsis • In this module, a condensed version of a longer journal article 

Word sort • Grouping words to show their relationship to each other 

Writing templates • Examples of formats that can be used to complete a task 
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