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1. PROGRAM OVERVIEW/SUMMARY 

Program Name: 

 

Reading for Ethiopia’s Achievement Developed  

Technical Assistance (READ TA) Project 

 

Activity Start Date and End Date: October 8, 2012, to October 8, 2017 

 

Name of Prime Implementing 

Partner: 

RTI International 

 

Cooperative Agreement 

Number: 

AID-663-A-12-00013 

 

Name of Subcontractors/Sub-

awardees: 

SIL LEAD, Save the Children International (SCI), Whiz Kids 

Workshop (WKW), Inveneo, Books for Africa (BfA), and Florida 

State University (FSU) 

 

Major Counterpart 

Organizations: 

Ministry of Education (MOE) and Regional State Education Bureaus 

(RSEB) 

 

Geographic Coverage 

(cities or regions): 

Nationwide with project offices in Amhara (Bahir Dar), Tigray 

(Mekelle), Oromia (Addis Ababa), Ethio-Somali (Jigjiga), and 

Southern Nations and Nationalities Peoples’ Region (SNNPR) 

(Hawassa). 

  

Reporting Period: January 1 to March 31, 2016 
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1.1 Program Description/Introduction 

Initiated in October 2012, the Reading for Ethiopia’s Achievement Developed Technical Assistance 
(READ TA) project is a 5-year (2012–2017) US Agency for International Development (USAID)-funded 
initiative to improve the reading and writing performance of 15 million primary students in seven 
Ethiopian languages (Amharic, Af-Somali, Afaan Oromo, Tigrinya, Sidaamu Afoo, Wolayttatto, and 
Hadiyyisa) and English.  

Working closely with the Ministry of Education (MOE) and Regional State Education Bureaus (RSEBs), 
READ TA is implemented by RTI International and six implementing partners: Save the Children 
International (SCI), Florida State University (FSU), Whiz Kids Workshop (WKW), SIL LEAD, Inveneo, 
and Books for Africa (BfA).  

READ TA is a major component in the effort toward improving the learning outcomes of primary 
school students, specifically in reading and writing. In this regard, the project aims to achieve the 
four following intermediate results (IRs):  

 IR 1: Reading and writing materials appropriate for primary classrooms and pre-service and in-
service teacher training developed 

 IR 2: Language-specific teaching and learning methodologies and strategies that focus on helping 
students learn to read and write effectively are applied  

 IR 3: Language teaching and learning supported by appropriate technology and teaching aids  

 IR 4: Technical assistance to support RSEBs and MOE for the READ institutional improvement  

While working to achieve these IRs, READ TA also strives to address three crosscutting themes of 
paramount importance in complementing its efforts: (1) gender and inclusion, (2) capacity building 
(CB), and (3) information communications and technology (ICT).  

READ TA coordinates project activities from its central office in Addis Ababa and operates in five of 
the biggest regions of Ethiopia. It has opened offices in the regional capitals of Amhara, Oromia, 
Ethio-Somali, Southern Nations Nationalities and Peoples’ Region (SNNPR), and Tigray regional 
states. The project also remotely works with the Addis Ababa, Afar, Benishangul-Gumuz, Gambella, 
Dire Dawa, and Harari regional states/city administrations.  
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1.2 Summary of Results to Date, Quarterly Report 

Table 1. Summary of results to date, quarterly report 

Standard Indicators 

Baseline 
Fiscal Year  
(FY) 2013 

Annual 
Target 

Quarter (Q)1 
FY 2016 

Q2 
FY 2016 

Q3 
FY 2017 

Q4 
FY 

2017 

Annual 
Performance 

Achieved to the 
End of Reporting 

Period (%) 

On 
Target 

Y/N 
Number of teachers, educators, and 
teaching assistants who successfully 
completed in-service training or 
received intensive coaching or 
mentoring with US Government (USG) 
support 

0 25,877 41 (26 male)  
 
Master trainers 
for adapting 
regions 

10,060 (4,817 
male)  
 
(357 [180 male] 
teacher trainers 
[TTs])  

37,584 (19,514 male) 
 
(22 [17 male] master 
trainers + 144 [94 male] TTs 
+ 37,080 [19,235 male] 
school teachers + 21 male 
mentor trainers + 317 [147 
male] mentors) 

— 184% Yes 

Number of teachers, educators, and 
teaching assistants who successfully 
completed pre-service training with 
USG support 

0 To be 
determined 

(TBD)*  

0 0 ***14,187 (8180 females) — Not applicable 
(N/A)**** 

N/A 

Number of textbooks and learning 
materials developed 

0 16 0 0 0 — 0% Yes 

Number of administrators and officials 
successfully trained with USG support 

0 500** 449 (400 male) 
 
(403 [367 male] 
leadership CB 
from Oromia 
Region + 46 [33 
male] CB for 
MOE) 

330 (304 male) 
 
(Leadership CB 
from Oromia 
region) 

6 (5 male) 
 
(Formative evaluation of 
mother tongue [MT] 
curriculum for MOE) 

— 157 % Yes 

*Annual target for number of teachers, educators, and teaching assistants who successfully completed pre-service training with USG support cannot be determined by READ TA. It will depend 
on the number of teacher trainees who graduate from Colleges of Teacher Education (CTEs) using the READ TA–developed course modules.  
**Target only includes capacity building for the five READ TA target regions and MOE. The target for adapting regions will be based on the region’s readiness and need, which will be 
determined on a case-by-case basis.  
*** READ TA obtained official data for pre-service training completion from 36 CTEs. The data is obtained from MOE inclusive of graduates in July 2016. Please note that it is not an 
achievement in this quarter.  
**** Because READ TA cannot have an annual target for reasons described above, the annual performance achievement was not calculated. 
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1.3 Summary of Results to Date, Annual Report 

Table 2. Summary of results to date, annual report 

Standard Indicators 
Baseline 
FY 2013 

Actual Prior 
Year (if 

applicable) 

Annual 
Target 

Annual Actual 
Out-Year 1 

Target 
Out-Year 2 

Target 

Annual 
Performance 
Achieved to 
the End of 
Reporting 
Period (%) 

On 
Target 

Y/N 

Number of teachers, educators, and 
teaching assistants who successfully 
completed in-service training or received 
intensive coaching or mentoring with USG 
support 

0 66,509 
(36,439 male) 

25,877 47,685 (24,357 
male) 

N/A N/A 184 % Yes 

Number of teachers, educators, and 
teaching assistants who successfully 
completed pre-service training with USG 
support 

0 0 TBD* **14,187 (8,180 
female) 

N/A N/A N/A N/A 

Number of textbooks and learning materials 
developed 

0 304 16 0 N/A N/A 0% Yes 

Number of administrators and officials 
successfully trained with USG support 

0 2,573 (2,406 
male) 

500** 785 (709 male) 
 

[449 (400 male) 
+ 330 (304 male) 

+ 6 (5 male)] 

N/A N/A 157 % Yes 

*The annual target for number of teachers, educators, and teaching assistants who successfully completed pre-service training with USG support cannot be determined by READ TA. It will 
depend on number of teacher trainees graduating from CTEs using the READ TA–developed course modules. READ TA obtained this official data for pre-service training completion on four 
modules through MOE. Note that there could be double counting. 
** READ TA obtained official data for pre-service training completion from 36 CTEs. The data is obtained from MOE inclusive of graduates in July 2016. Please note that it is not an 
achievement in this quarter.  
***The target only includes capacity building for the five READ TA target regions and MOE. The target for adapting regions will be based on the region’s readiness and need, which will be 
determined on a case-by-case basis.  
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2. ACTIVITY IMPLEMENTATION PROGRESS 

2.1 Progress Narrative 

During the reporting quarter, READ TA activities progressed well across all IRs. Building on Quarter 2 
(Q2) achievements, READ TA completed most of the Grades 1–8 English curriculum materials 
revision work in Q3. The first draft of the new English books was finalized during the quarter, and 
proofreading of the books progressed halfway by native English speaking pedagogues. In addition to 
the progress made in the English curriculum development work, Q3 was marked by the launch of the 
long-awaited mother tongue (MT) teachers’ mentoring activity at pilot schools in the five target 
regions by training a cadre of 317 mentors.  

Other remarkable achievements in Q3 included training local English writers on developing 
supplementary reading materials (SRMs), which resulted in the development of 90 draft English 
leveled readers; training Grades 1–8 master trainers and teacher trainers (TTs) who cascaded 
teacher trainings for 36,971 Grades 1–8 teachers in five READ TA target and four adapting regions; 
rolling out assistive technology pilot initiatives at 57 schools showing early signs of success; and 
distributing 234,500 donated English books to 469 school clusters in three regions, combined with 
Q2 achievements addressing 72.6% of school clusters originally planned. Although most activities 
under the four IRs were implemented as scheduled, some activities were delayed because of reasons 
that were largely beyond the control of the project and because of the tight implementation plan 
laid out for the final year of the project.  

Looking closely at the progress of activities along with the project’s IRs, Year 5 Q2 activities under IR 
1 (Reading and writing materials appropriate for primary classrooms and pre-service and in-
service teacher training developed) largely focused on providing technical assistance to MOE in 
improving the primary-level English language curriculum. In Q3, READ TA accomplished most of the 
activities scheduled for the quarter. Specifically, READ TA did the following: 

 Finalized development of Grades 1–8 student books (SBs) and teacher guides (TGs) using the 
curriculum materials field-testing feedback in lesson development. Native English 
pedagogues in Q3 proofread more than half the draft English books.  

 Supported MOE in conducting the Grades 9–12 English curriculum field study by reviewing 
instruments and training data collectors.  

 Began preparations to develop teacher training materials for the revised English curriculum 
by identifying experts who will support the activity. The delay in developing teacher training 
materials for primary English teachers was deliberate, waiting for final validation of the 
Grades 1–8 revised English curriculum materials. 

Activities for the reporting quarter under IR 2 (Language-specific teaching and learning 
methodologies and strategies that focus on helping students learn to read and write effectively are 
applied) progressed well in Q3 as READ TA did the following: 

 Issued two teacher training grants to MOE to train Grades 1–8 teachers in the five target 
regions and four adapting regions.  

 Trained Grades 1–4 and Grades 5–8 master trainers and TTs in preparation for teacher 
training in the regions through the grants and provided support to ensure training quality by 
deploying staff and master trainers to all training venues.  
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 Trained Grades 1–8 Af-Somali teachers from two Ethiopian refugee camps, which was a 
remarkable achievement.  

 Launched MT teacher mentoring at 125 mentoring pilot schools in the five target regions. 

Similar to Q2, preparations were not made to train Grades 5–8 teachers in READ TA target regions 
because of the delay in printing the Grades 5–8 SBs and TGs by MOE and the target regions.  

IR 3 activities (Language teaching and learning supported by appropriate technology and teacher 
aids) progressed well in Q3. Specifically, READ TA did the following:  

 Finalized production of eight Amharic Tsehai loves Learning (TLL) episodes and adapted 
validated Amharic TLL scripts to six other MT languages. Brief video segments featuring main 
themes of the TLL episodes were also filmed and edited.  

 Conducted the second maintenance visit at 24 Colleges of Teacher Education (CTEs) for 
support and training on the READ MT Package, finalizing the second round of maintenance 
visits conducted at CTEs with only one CTE remaining.  

 Worked on the Assistive Technology Capacity Building Initiative (ATCBI), during which the 
English version teacher training manual for assistive technology was adapted to seven MTs; 
teachers and principals from pilot schools were trained and provided with assistive 
technology items and applications, marking the launch of the initiative at schools; and the 
first round of implementation monitoring was conducted, which showed early signs of 
success in supporting low vision and hard of hearing students with technology assisted 
instruction.  

 Successfully sorted, packed, and distributed 234,500 donated English supplementary books 
(ESBs) to 469 School Cluster Centers (SCCs) in three regions of Ethiopia.  

 Trained 16 local experts from 11 RSEBs and schools on writing leveled English supplementary 
readers, producing 90 English readers along the way.  

Some activities were delayed during Q3. The procurement of additional ICT package equipment was 
put on hold because READ TA needed to confirm RSEBs’ and CTEs’ readiness to administer procured 
equipment. The handover of READ MT Package tools and resources to the MOE Center for 
Educational Information and Communication Technology (CEICT) directorate did not happen 
because the CEICT directorate was reluctant to assume the responsibility.  

IR 4 (Technical assistance to support RSEBs and the MOE for the READ institutional improvement) 
activities were also moving well in Q3. Major accomplishments included READ TA doing the 
following:  

 Validated the regionally adapted Af-Somali version of Module 7 and comment/edit 
incorporations.  

 Conducted monitoring and evaluation (M&E) of Modules 5, 6, and 7 at CTEs.  

 Completed revision and final production of English and MT versions of Module 4 based on 
M&E data from the pilot implementation at CTEs.  

 Trained six MOE experts on formative evaluation of MT curriculum as part of CB for the 
MOE.  
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 With an intent to learn about implementation of the revised MT curriculum at primary 
schools in the five regions, trained 60 SCCs who started school visits with instruments 
rendered on tablets using the Tangerine application and started getting data uploads from 
supervisors that will be analyzed in Q4.  

Some activities were not conducted as planned. The leadership and M&E CB for adapting regions 
was delayed because beneficiary regions did not demonstrate readiness. The material modification 
for readers with severe disabilities was delayed because other READ TA priority activities occupied 
the available human resources. The sustainability workshop was moved to Q4 with a change in 
design and approach. 

Overall, READ TA was able to lead implementation of project activities as per the plan for Year 5 Q3 
through the relentless efforts of project staff and active participation from MOE, RSEBs, Zone 
Education Departments (ZEDs), CTEs, and other stakeholders. As READ TA moves forward to its final 
Year 5 quarter, it will continue to work hard to complete planned Year 5 activities as per its 
implementation plan.  

2.2 Implementation Status 

This section presents a summary of READ TA’s progress across its four IRs for Year 5, Q3 (January 1–
March 31, 2017). 

READ TA quarterly achievements for IR 1 included the following:  

 As part of technical support for the Grades 9–12 English curriculum field study, trained six 
relevant MOE experts on data collection instruments and approaches in a workshop held on 
February 10, 2017. 

 Used field test results of Grades 1–8 English SBs and TGs to improve the curriculum 
materials development. Lead consultants presented field test findings and recommendations 
to curriculum revision teams and provided follow-up support to ensure the improvements 
were incorporated into the materials.  

 Reviewed alignment of the newly revised Grades 1–8 English syllabus, scope and sequence 
(S&S), and curriculum materials (SBs and TGs) through two English curriculum revision lead 
consultants. 

 Finalized development of the first draft of Grades 1–8 English SBs and TGs with a team of 39 
(10 female) experts in a finalization workshop from January 11–February 3, 2017. 

 Finalized proofreading of draft English SBs and TGs for four grade levels through three native 
English speaker international consultants. 

READ TA quarterly achievements for IR 2 included the following:  

 Directly trained 109 (10 female) Grades 1–8 teachers for Dolo Ado and Jigjiga refugee camps 
in 10-day workshops held at/near the refugee camps February 13–22, 2017. Of these, 83 (10 
female) were Grades 1–4 and 26 were Grades 5–8 Af-Somali teachers in the refugee camps. 

 Provided 5-day refresher for 36 (seven female) Grades 1–4 master trainers for the five target 
regions in a workshop conducted January 10–14, 2017, in Adama.  

 Provided 5-day refresher for 559 (152 female) Grades 1–4 TTs from the five target regions in 
regional workshops conducted during January 2017.  
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 Trained 425 (222 female) new Grades 1–4 TTs for the Amhara Region in 10-day workshops 
conducted from January 17–26, 2017, in five different training venues.  

 Trained 12 (two female) Grades 1–4 master trainers for adapting Afar, Oromia, and Harari 
regions in 10-day workshops January 10–19, 2017, in Adama (Oromia—six Amharic, Afar—
two Amharic, and Harari—two Amharic and two Afaan Oromo).  

 Trained 160 (85 female) Grades 1–4 TTs for adapting Afar, Oromia, and Harari regions in 10-
day regionally held workshops in January and February 2017 (Oromia—122 Amharic, Afar—
25 Amharic, and Harari—five Amharic and eight Afaan Oromo).  

 Trained 10 (three female) Grades 5–8 master trainers for adapting Afar, Oromia, and Harari 
regions in 10-day workshops January 10–19, 2017, in Adama (Oromia—four Amharic, Afar—
two Amharic, and Harari—two Amharic and two Afaan Oromo).  

 Trained 114 (38 female) Grades 5–8 TTs for adapting Afar, Oromia, and Harari regions in 10-
day regionally held workshops in January and February 2017 (Oromia—84 Amharic, Afar—14 
Amharic, and Harari—eight Amharic and eight Afaan Oromo).  

 Trained 30 (12 female) Grades 5–8 TTs for adapting Dire Dawa in 10-day workshops held 
January 23–February 1, 2017 (nine Amharic, nine Af-Somali, and 12 Afaan Oromo). 

 Trained 21 (all male) mentor trainers who then trained 317 (170 female) mentors selected 
from 125 mentoring pilot schools in the five target regions in regionally held 5-day 
workshops in March 2017. 

 Collected baseline data from 39 of the 125 mentoring pilot schools in the five regions before 
mentoring started at the schools.  

 Supported the five READ TA target and adapting Oromia, Afar, Harari, and Dire Dawa RSEBs 
to plan for and roll out quality Grades 1–8 teacher trainings by deploying 59 master trainers 
and 13 READ TA teacher training experts to all training venues. 

 Successfully administered three teacher training grants (Grant #4, #6, and #7) to MOE to 
train 36,971 (17,835 female) Grades 1–8 MT teachers in four adapting regions and five 
target regions.  

READ TA quarterly achievements for IR 3 included the following: 

 Adapted eight English/Amharic TLL scripts to six MTs (Af-Somali, Afaan Oromo, Hadiyyisa, 
Sidaamu Afoo, Tigrinya, and Wolayttatto) with 16 (two female) experts from MOE, 
respective RSEBs, and READ TA staff at a workshop held January 2–5, 2017. The six adapted 
MT scripts were later validated in a workshop held February 1–2, 2017, by MOE and RSEB 
experts. 

 Completed production of eight Amharic TLL episodes that included finalizing animation, 
sound cleaning, sound effects, editing and composition, and credit caption. Also filmed and 
edited eight video segments featuring major themes of the eight TLL episodes. 

 Conducted maintenance and training visits at 24 CTEs and eight RSEBs, supporting 130 CTE 
MT instructors and 68 ICT officers on the READ MT Package.  

 As part of launch and support for the ATCBI, did the following: 
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 Completed baseline data collection from 114 teachers and their classrooms at 63 
primary schools in the five regions. 

 Adapted English version assistive technology teacher training manual to seven MTs with 
in-house capacity. 

 Trained 114 (84 female) teachers, 63 (seven female) principals, and 11 (two female) 
RSEB representatives on ATCBI in regionally held two-day workshops in January and 
February 2017. Also distributed technology items and applications to all pilot schools.  

 Conducted first-round monitoring and support visits at all 57 assistive technology pilot 
schools in the five regions March 9–17, 2017. 

 Distributed 234,500 donated ESBs to 469 SCCs in Addis Ababa, Amhara, and Oromia regions 
from remaining first shipment and most of second shipment of books. So far, distributed 
363,000 books to 726 SCCs in seven regions, reaching 72.6% of the 1,000 SCCs. 

 Trained 16 (two female) local experts selected from RSEBs and schools in 11 regions on 
writing leveled English supplementary readers that are linked to the newly drafted English 
curriculum. The workshop also resulted in the development of 90 English readers that will be 
submitted to MOE following READ TA review. 

READ TA quarterly achievements for IR 4 included the following: 

 Validated regionally adapted Af-Somali version of Module 7 with six (all male) Af-Somali CTE 
instructors in a workshop conducted February 9–11, 2017, in Addis Ababa. Finalized post-
validation comment incorporation of Af-Somali version Module 7 with one Af-Somali CTE 
instructor in 5 days between March 1 and March 10, 2017. 

 Conducted M&E of Module 5 at CTEs with nine trained MT assessors and held M&E data 
sharing workshop with the assessors on February 24 in Addis Ababa. Also conducted M&E of 
Modules 6 and 7 with READ TA/RTI reading experts and Oromia RSEB representative. 

 Conducted revision of seven MT versions of Module 4 with 50 (two female) CTE instructors 
January 23–February 8, 2017; facilitated external review of the revised MT versions of 
Module 4 with language experts from the respective MTs; and completed final production of 
Module 4 in English and seven MTs. 

 Trained 60 (two female) school cluster supervisors from the five target regions to collect 
data on MT curriculum implementation in schools the supervisors oversee. 

 Trained six (one female) MOE experts on formative evaluation of MT curriculum March 13–
17, 2017. 

IR 1. READING AND WRITING MATERIALS 

APPROPRIATE FOR PRIMARY CLASSROOMS AND PRE-
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SERVICE AND IN-SERVICE TEACHER TRAINING 

DEVELOPED 

1.4 Develop Reading and Writing Materials for English 
1.4.5 Implement plan for English language curriculum revision 
During Year 5 Q1 and Q2, READ TA accomplished foundational activities in revising the pre-primary 
through Grade 12 English language curriculum materials. Curriculum materials development was 
progressing so well in Q2 that READ TA completed more than half the development of the SBs and 
TGs. In Q3, READ TA progressed further into completion of the curriculum materials development as 
described in the following sections.  

1.4.5.1 Review and revise pre-primary and Grades 1–12 English language curriculum documents 
(e.g., syllabus, Minimum Learning Competencies, and content) 
1.4.5.1.b Conduct desk review of Grades 9–12 English curriculum 
READ TA completed a desk review of the Grades 9–12 English curriculum materials during Year 5 Q1, 
producing a draft desk study report. The draft desk study report will be merged with a Grades 9–12 
English field study report in Q4. The Grades 9–12 English field study has been underway in the 
reporting quarter with MOE resources (see 1.4.5.1c). 

1.4.5.1.c Provide technical assistance to MOE in designing and analyzing a field study review of 
Grades 9–12 English language curriculum 
READ TA conducted a desk review of the Grades 9–12 curriculum materials in previous quarters. In 
addition to conducting the desk review, READ TA also committed to extend technical support for a 
field study on Grades 9–12 English curriculum materials. The field study started with READ TA 
technical experts’ review of the MOE-prepared field study proposal, based on which MOE finalized 
the field study proposal and data collection instruments in Q2.  

During this quarter, READ TA’s technical assistance involved further refinement of the data collection 
instruments (see Annex-C for instruments) with the support of an international consultant. READ TA 
also trained six (all male) MOE experts as data collectors for the field study on February 10, 2017. 
The READ TA Reading and Curriculum Advisor facilitated the training to equip participants with basic 
tools and techniques in collecting data for the Grades 9–12 English field study. Using its own funds, 
MOE subsequently deployed the trained data collectors to sample 60 field study schools across all 
regions of Ethiopia, interviewing the principal, two teachers, and four students from each selected 
school. The data collectors also observed English classrooms of the interviewed teachers. The English 
field study data collection was conducted from February 15 to March 2017.  

Following MOE’s data collection, READ TA was preparing to provide technical assistance in analyzing 
data from the field study. This included preparation to recruit data entry clerks and a consultant for 
data analysis and report write-up.  

1.4.5.2 Revise the English language curriculum documents for pre-primary and Grades 1–8 
As reported in previous quarters, the curriculum documents for pre-primary and Grades 1–8 were 
revised in September 2016. In this quarter, the English curriculum revision lead consultants and 
quality assurance team conducted a review of the revised Grades 1–8 syllabus, the grade-level S&S 
documents, and some grade levels of the newly developed SBs and TGs (Grades 2, 4, and 6) to 
ensure alignment. The review showed that there was no significant difference between the S&Ss and 
the syllabus in terms of content. However, minor reordering was done in the S&S following the 
review. The alignment review team suggested doing one last round of review for alignment between 
syllabus, S&S, and materials developed after the materials final production in InDesign is complete. 
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1.4.5.5 Present and validate the English language curriculum Grades 9–12 review report 
This activity was not conducted during the reporting quarter because of a delayed predecessor 
activity, 1.4.5.1c. As MOE completed the field study toward the end of Q3, the data analysis and 
report write-up for the Grade 9–12 field study did not materialize in the reporting quarter. 
Moreover, the English language curriculum Grades 9–12 review report that is to be presented and 
validated will be an integrated report of the previously conducted desk study report and the field 
study report, which is not yet complete.  

1.4.5.6 Revise the English language curriculum documents for Grades 9–12 
This activity was not conducted during the reporting quarter because of a delayed predecessor 
activity, 1.4.5.5. Once the Grades 9–12 English curriculum materials review report is completed and 
validated, the curriculum documents (syllabus, Minimum Learning Competencies [MLCs] and 
flowchart) will be revised based on the findings and recommendations in the review report. 

1.4.5.7 Validate the Grades 9–12 English language syllabus, MLCs, and flowchart 
This activity was not conducted during the reporting quarter because of a delayed predecessor 
activity, 1.4.5.5.  

1.4.6 Develop revised Grades 1–8 English language curriculum materials 
During previous quarters (Q1 and Q2), READ TA completed review and revision of the English 
curriculum documents (syllabus, MLCs, and flowchart). Moreover, READ TA finalized the grade-level 
S&S development work and completed more than half of the development of the Grades 1–8 SBs 
and TGs. Q3 achievements in developing the Grades 1–8 English language curriculum materials are 
described in the following sections. 

1.4.6.1 Develop S&S for Grades 1–8 English curriculum 
This activity was completed in the previous reporting quarter. The developed S&S for Grades 1–8 has 
been used as a working document during the SBs and TGs revision. Because the S&S is a working 
document, it will be finalized and validated along with the SBs and TGs in Q4.  

1.4.6.2 Review the Grades 1–8 S&S document 
This activity was completed in the previous reporting quarter. 

1.4.6.3 Materials development for Grades 1–8 English curriculum (SBs and TGs) 
By the end of the previous reporting quarter (Q2), grade-level teams were able to complete the 
majority of weeks of lessons with some differences across teams. During the reporting quarter, the 
teams carried on the lessons development from Q2 until January 4, 2017, and took a break for 
Ethiopian Christmas January 5–10, 2017. The English curriculum materials revision teams resumed 
work on January 11, 2017, and most teams completed lesson development as per the planned 
timeline.  

As reported in Q2, there were differences in the pace and lesson quality produced by grade-level 
teams. Hence, the READ TA technical experts and lead consultants assessed the capacity of each 
grade-level team and subsequently took remedial action. This included assignment of additional 
qualified experts and replacement of few team members. This was done in consultation with MOE 
and respective RSEBs of the outgoing team members. As a result, READ TA saw improvements in the 
pace and quality of the materials development. Consequently, with the exception of the Grade 7 and 
8 teams, grade-level teams completed the SB and TG development on January 25, 2017, as per the 
planned timeline. The remaining Grade 7 and 8 teams were also able to complete the development 
work by February 03, 2017. 

Remaining design and illustration work was finalized for all grade levels by February 03, 2017. Two 
members from each of the Grades 1–6 teams (selected based on their performance) and all 
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members of the Grades 7 and 8 teams worked with designers and illustrators to complete the 
remaining work. In addition to the illustrators and designers who supported the teams throughout, 
one additional designer and two additional illustrators supported the grade-level teams after 
February 3, 3017 (Table 3). Finally, the teams submitted signed hard copies of the draft revised SBs 
and TGs, as well as the soft copies, to READ TA on February 3, 2017. The two local lead consultants 
and one international consultant supported the finalization work. 

Table 3. Grades 1–8 English materials development finalization team members 

Grade level team/Role Female Male Total 

Grades 1–6 (two per grade level) 2 10 12 

Grade 7 0 5 5 

Grade 8 1 5 6 

Designer 1 2 3 

Illustrator 0 5 5 

Typist 4 0 4 

Admin Assistant 1 0 1 

Lead Consultants 0 2 2 

International Consultant 1 0 1 

Total 10 29 39 

 
After the grade-level teams completed the material development work, Grade 1 and Grade 7 
curriculum materials were further reviewed and revised by two quality assurance team members. 
This furthered the lead consultants concerns about the quality of the materials for those grade levels 
because it was learned that comments provided by the consultants were not adequately 
incorporated by teams. To ensure the quality of the revised materials, READ TA also recruited three 
native English speaker pedagogues to proofread the materials. Toward the end of the reporting 
quarter, proofreading for Grades 2, 4, 5, and 6 was completed, and proofreading for Grade 3 was 
progressing well. READ TA expects all proofreading for the remaining grades will be finalized in Q4.  

Meanwhile, the revised Grades 1–8 English materials—particularly the SBs—exceeded the usual 
MOE page number standards for curriculum materials. This was mainly because the materials were 
revised to address identified gaps through the English situation analysis, which indicated a need to 
give equal attention to all skills. Moreover, the revision focused on inclusion of some new language 
items, emphasized equipping students with necessary skills to use English as a medium of instruction 
(MOI) in later grades, and considered alignment of English and MT in terms of content and approach. 
This required including more content (vocabulary, reading, and writing practices) in context (via 
listening and reading texts). With an intent to provide additional support to students, four revision 
weeks were also included in the SBs, contributing to the large number of pages. READ TA is working 
with the MOE and USAID to determine how to address this issue in Q4.  

1.4.6.4 Piloting/field testing developed content 
Field-testing of developed content was completed in Q2. In the reporting quarter, READ TA staff and 
the two local lead consultants summarized feedback gained from the field test and shared relevant 
feedback with grade-level teams to improve the English curriculum materials development process 
(see Annex-D for the PowerPoint presentations on the field test findings).  

Major recommendations based on field test results included the following:  

 Ensure that lesson content can be covered within the allotted time.  
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 Revise activities that are too demanding (e.g., post-reading activities).  

 Shorten reading and listening passages that are inappropriately long.  

 Provide training for teachers on some of the content (e.g., fluency, phonological awareness, 
blending, and segmenting).  

 Minimize the steps described in TGs.  

 Avoid unnecessary redundancy. 

 Provide correct answers in TGs.  

 Provide brief notes on key language components that are new to or difficult for the teachers. 

Subsequently, grade-level teams operationalized the recommendations by revisiting lessons that 
were already developed and incorporating the recommendations when they moved forward in 
lesson development. Changes noted in the curriculum materials development process after the field 
test included allowing a reasonable amount of time for each lesson, including notes in the TGs for 
difficult content, including answers in appropriate places, minimizing the difficulty level of some 
activities, shortening longer texts, eliminating unnecessary repetitions, and making instructions brief 
and easier to understand. 

1.4.6.5 Validation of developed Grades 1–8 English curriculum materials  
This activity was not conducted during the reporting quarter. Once proofreading of the draft Grades 
1–8 SBs and TGs is complete, the revision team will finalize the materials for validation. The same 
experts who validated the curriculum documents (syllabus, flowchart, and S&S) will validate the 
curriculum materials. Following validation, READ TA will submit camera-ready copies of the final 
curriculum materials to MOE and USAID. 

1.4.7 Develop English language training materials 
1.4.7.1 Develop teacher-training manuals for in-service training of Grades 1–8 English teachers 
Following finalization of first draft revised Grades 1–8 English curriculum materials, READ TA began 
preparations for the development of teacher training manuals to guide in-service training of 
teachers on the revised English curriculum. Processes to identify consultants for the task began in 
February 2017, and READ TA was able to identify a short term technical assistant who will lead the 
process. The in-service teacher training manual development is expected to take place in Q4. 

1.4.7.2 Validate and post-validate the Grades 1–8 English language teacher-training manual  
This activity was not conducted in the reporting period because of a delayed predecessor activity, 
1.4.7.1. 

1.4.7.3 Develop recommendations on pre-service English Language Curriculum Revisions 
READ TA/RTI has started consulting with READ TA/FSU about how to develop recommendations for 
the pre-service English language curriculum revision. The recommendations are expected to be 
drafted early in Q4. 

1.5 Provide Technical Assistance to RSEBs in Developing MT Curriculum for 

Additional Languages (upon Official Request from MOE) 
READ TA has already delivered technical assistance for the seven MTs outlined in its original scope of 
work. However, the project is still committed to offer technical assistance, in the form of expertise, 
to curriculum development in other MTs, provided that MOE officially requests the assistance.  
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1.5.1 Provide technical assistance to RSEBs in developing MT curriculum for additional languages 
(upon official request from MOE) 
Following the Harari region’s request for technical assistance in Q1, READ TA worked with the Harari 
RSEB to help develop a plan for the development of curriculum materials in the Harari MT. The RSEB 
prepared the plan, which READ TA refined and returned to the RSEB. Although READ TA identified a 
consultant and assigned an R&C Specialist to support the Harari RSEB in Q2, the RSEB has not 
scheduled the development of the curriculum materials yet.  

Apart from the Harari region, READ TA has not received any requests for technical assistance in 
developing MT curriculum.  

IR 2. LANGUAGE-SPECIFIC TEACHING AND LEARNING 

METHODOLOGIES AND STRATEGIES THAT FOCUS 

ON HELPING STUDENTS LEARN TO READ AND WRITE 

EFFECTIVELY ARE APPLIED 

Add-On Activity: Grades 1–8 teacher training for schools in refugee camps 
In response to USAID’s request to train teachers working in refugee camps, representatives of READ 
TA, MOE, USAID, and Administration for Refugee and Returnee Affairs (ARRA) of Ethiopia discussed 
facilitating a grant agreement to train Af-Somali teachers in refugee camps in the Ethio-Somali 
region. However, the current USAID approach to teacher trainings through providing grants to MOE 
was not found to be viable for training teachers from refugee camps. Through further consultations 
held in Q3, it was agreed that READ TA should directly handle the teacher training, with ARRA 
handling other arrangements, such as arranging venues and selecting teachers. On the other hand, 
the MOE Mother Tongue and English Language Development (MTELD) Directorate facilitated the 
trainers’ arrangement with the Ethio-Somali RSEB and the Dire Dawa City Council Administration 
Education Bureau.  

Subsequent to these agreements, READ TA organized a 3-day orientation for TTs who were to 
facilitate the trainings for teachers at the refugee camps. The orientation was February 6–8, 2017, at 
the READ TA Ethio-Somali regional office, where six previously trained TTs from Ethio-Somali and 
Dire Dawa participated. The orientation was provided by RTI and SCI regional staff focusing on topics 
such as mission and training components, training of refugee teachers, and expectations from the 
trainers. Following the orientation, READ TA deployed the TTs to their respective training venues. 
The TTs then cascaded trainings for 109 (10 female) Grades 1–8 MT teachers who teach Af-Somali at 
Dolo Ado and Jigjiga refugee camps located in the Ethio-Somali region. For Dolo Ado, training was 
conducted February 13–22, 2017, at Melkadida (Table 4).  

Table 4. Grades 1–8 Af-Somali teacher training for Dolo Ado and Jigjiga refugee camp schools 

Venue TTs 

Trained Teachers 

Grades 1–4 Grades 5–8 Total 

Male Female Total Male Female Total Male Female Total 
Dolo Ado 4 63 8 71 18 0 18 81 8 89 

Jigjiga 2 10 2 12 8 0 8 18 2 20 

Total  6 73 10 83 26 0 26 99 10 109 
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2.2 Train Master Trainers and TTs for Grades 5–8 

2.2.1.a Refresher training of master trainers for remaining Grades 1–4 teachers in five READ TA 
regions (add-on to Year 5 implementation plan) 
Per READ TA’s implementation plan, training of Grades 1–4 master trainers in the READ TA five 
target regions was completed in previous project years. However, because untrained Grades 1–4 
teachers remained in the five regions, READ TA needed to provide refresher trainings for master 
trainers in consultation with USAID and MOE. Following a series of meetings, READ TA and MOE 
agreed on the number of teachers to be trained from the respective regions. Hence, READ TA 
planned for master trainers and TTs training that rolled out in Q3.  

In preparation for training untrained Grades 1–4 MT teachers, READ TA organized a 5-day refresher 
training for previously trained master trainers from the five READ TA target regions. Thirty-six (seven 
female) master trainers attended the refresher training conducted January 10–14, 2017, in Adama 
(Table 5). The refresher training aimed at making up for probable knowledge and skill loss among 
master trainers since the previous training. The content of the training covered curriculum issues, 
gender and inclusive education (G&IE), components of reading skills and techniques, the gradual 
release model and group exercise, and model lesson presentations. Finally, the master trainers 
reviewed the PowerPoint presentations and prepared training schedules in their respective languages. 

Table 5. Master trainers refresher training for Grades 1–4 teachers in five READ TA regions  

Regions 

Organization/Position Total 

Secondary School Teachers CTE Instructors RSEB Experts  

M F T M F T M F T M F T 
Amhara 5 3 8 10 2 12 0 0 0 15 5 20 

Oromia 1 1 2 5 1 6 1 0 1 7 2 9 

Tigray 0 0 0 2  0 2 1 0 1 3 0 3 

Somali  0  0 0  0  0 0 1 0 1 1 0 1 

SNNPR 1  0 1 2 0 2 0 0 0 3 0 3 

Total 7 4 11 19 3 22 3 0 3 29 7 36 

 
2.2.1.b Train master trainers for Grades 5–8 MT curriculum in RSEBs/City Administration Education 
Bureaus that have already printed and distributed MT books 
As has been the practice in READ TA, the training of master trainers and TTs is contingent upon the 
readiness of RSEBs in printing and distributing TGs and SBs at schools, which need to be officially 
confirmed by MOE. During Year 5 Q3, none of the five target regions were able to confirm (through 
MOE) printing and distribution of Grades 5–8 books to schools. Hence, READ TA did not organize 
workshops to train Grades 5–8 master trainers for the five target regions in Q3.  

However, upon confirming readiness through MOE, READ TA was able to train Grades 5–8 master 
trainers for three adapting regions of Afar, Oromia (Amharic language), and Harari in Q3. Recall that 
READ TA trained Grades 5–8 master trainers for four out of the nine adapting regions during Q1. 
With the additional master trainers trained for the three adapting regions, only two adapting regions 
out of the nine remain.  

The Grade 5–8 master trainers training for adapting Afar, Oromia, and Harari regions was conducted 
January 10–19, 2017, in Adama. Ten new master trainers were trained to train Grades 5–8 TTs in 
their respective regions (Table 6). The training aimed to equip prospective master trainers with 
content, approach, and methodology of the revised MT curriculum materials to prepare them for the 
training of Grades 5–8 TTs. A language consultant from Addis Ababa University (AAU) facilitated the 
training with the assistance of READ TA regional specialists. 
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Table 6. Grade 5–8 Master trainers training for adapting Afar, Oromia, and Harari regions 

Regions 
MT 

Language 

Organization/Position 

Secondary School Teachers CTE Instructors RSEB Experts Total 

M F T M F T M F T M F T 
Afar Amharic 0 0 0 2 0 2 0 0 0 2 0 2 

Oromia Amharic 0 2 2 2 0 2 0 0 0 2 2 4 

Harari 

Amharic 0 0 0 0 0 0 1 1 2 1 1 2 

Afaan 
Oromo 

0 0 0 0 0 0 2 0 2 2 0 2 

Total   0 2 2 4 0 4 3 1 4 7 3 10 

 
2.2.1.c Train master trainers for Grades 1–4 in seven adapting regions for 10 language communities  
As mentioned earlier, READ TA trained Grades 1–4 master trainers for two out of seven adapting 
regions in Q1. During the reporting quarter, READ TA organized a workshop to train Grades 1–4 
master trainers for the Afar, Oromia, and Harari adapting regions upon official request from the 
MOE.  

The Grades 1–4 master trainers training for the adapting Afar, Oromia, and Harari regions was 
conducted January 10–19, 2017, in Adama. A total of 12 new master trainers were trained for 10 
days to train TTs in their respective languages (Table 7). The training aimed to equip prospective 
master trainers with content, approach, and methodology of the revised MT curriculum materials to 
prepare them for the training of Grades 1–4 TTs. A language consultant from AAU facilitated the 
training with the assistance of READ TA regional specialists. 

Table 7. Grades 1–4 Master trainers training for adapting Afar, Oromia, and Harari regions 

Region 
MT 

Language 

Organization/Position 

Secondary School Teachers CTE instructors RSEB Experts Total 

M F T M F T M F T M F T 
Afar Amharic 1 0 1 1 0 1 0 0 0 1 1 2 

Oromia Amharic 1 0 1 3 1 4 1 0 1 5 1 6 

Harari 
Amharic 0 0 0 0 0 0 2 0 2 2 0 2 

Afaan Oromo 0 0 0 0 0 0 2 0 2 2 0 2 

Total   2 0 2 4 1 5 5 0 5 10 2 12 

 
2.2.2.a Refresher training of TTs for remaining Grades 1–4 teachers in five READ TA regions (add-on 
to Year 5 implementation plan) 
Similar to 2.2.1a, READ TA had expected to complete the training of Grades 1–4 TTs for the five 
target regions in previous project years. However, because of under-reporting by some RSEBs in the 
original projections, untrained Grades 1–4 teachers remained in the five READ TA target regions. 
Based on consultation with USAID and MOE, READ TA agreed to train new TTs for the Amhara 
Region and provide refresher trainings for previously trained TTs in the five regions. In addition to 
refreshers for previously trained TTs, new TTs for the Amhara Region needed to be trained to 
maintain a trainer-to-trainee ratio of 1:30. 

The refreshers for Grades 1–4 TTs in the five regions were conducted in 5-day regionally organized 
workshops during January 2017. The new Grades 1–4 TTs for the Amhara Region were trained 
January 17–26, 2017, in five different venues (Bahir Dar, Debre Tabor, Debre Markos, Debre Birehan, 
and Dessie). New teacher trainees were selected as per MOE’s selection criteria, and the refresher-
training participants were selected from previously trained TTs considering their performance in the 
previous trainings, qualification and experience in teaching, communication skills, and language 



22 

 

ability. A total of 559 (152 female) TTs from the five target regions received refresher trainings, and 
425 (222 female) new TTs were trained for the target Amhara Region (Table 8).  

The trainings aimed to refresh previously trained TTs and acquaint new ones with the methods and 
approaches of the revised MT curriculum, thereby equipping them with the necessary knowledge 
and skills to train school teachers in their respective regions. Aside from the depth and time, the 
trainings had similar content and practice time. Particularly, content included an overview of the 
revised MT curriculum, components of reading skills and techniques, the gradual release model, and 
G&IE considerations. There were also group exercises and model lesson presentations. Toward the 
end of the trainings, the TTs were familiarized with the adapted PowerPoint presentations from the 
master trainers training and practiced the lesson presentation during the training. 

Table 8. TTs training/refresher for Grades 1–4 teachers in five READ TA regions  

Region MT Language 

RSEB/ZEDs Experts Master Trainers TTs 

M F Total M F Total M F Total 

Amhara 
Amharic (Refresher) 

19 1 20 
5 0 5 95 54 149 

Amharic (New)  10 5 15 203 222 425 

Tigray Tigrinya 1 0 1 3 0 3 66 9 75 

Oromia Afaan Oromo 10 0 10 6 3 9 194 84 278 

Ethio Somali Af Somali 2 0 2 1 0 1 30 1 31 

SNNPR 

Wolayttatto 3 0 3 1 0 1 2 1 3 

Sidaamu Afoo 3 0 3 1 0 1 10 3 13 

Hadiyyisa 2 0 2 1 0 1 10 0 10 

Total   40 1 41 28 8 36 610 374 984 

 
2.2.1.d Train master trainers for Grades 5–8 in the remaining regions  
In Year 5, READ TA was able to train Grades 5–8 master trainers for seven out of nine adapting 
regions. However, Grades 5–8 master trainers for the five target regions were not trained because 
MOE could not confirm that TGs and SBs had been printed or distributed to schools in any of the five 
regions. As READ TA is approaching project closeout, consultations with MOE and USAID are 
underway to train master trainers and TTs for Grades 5–8 teachers irrespective of the region’s 
readiness. Even though MOE recently confirmed that TGs and SBs are secured and distributed to 
regions, READ TA is still discussing how to train master trainers and TTs for Grades 5–8 teachers with 
MOE and USAID.  

2.2.2.b Train TTs for Grades 5–8 MT curriculum in RSEBs/CAEBs that have already printed and 
distributed MT books 
In Q2, READ TA had plans to conduct Grades 5–8 TTs training for four adapting regions/city 
administrations and was able to successfully train Grades 5–8 TTs for three of the four regions (Addis 
Ababa, Amhara, and SNNPR). However, Grades 5–8 TTs for Dire Dawa city administration were not 
trained in Q2 because the city administration lacked readiness. 

In Q3, following confirmation of readiness of the Dire Dawa city administration and three other 
adapting regions (Afar, Oromia, and Harari), READ TA trained Grades 5–8 TTs. The Grades 5–8 TTs 
training took place January 13–22, 2017, in Dire Dawa town for adapting Dire Dawa; January 22–31, 
2017, in Woldia for adapting Afar; February 13–22, 2017, in Adama for adapting Oromia; and 
January 23–February 1, 2017, in Dire Dawa for adapting Harari (Table 9). A total of 144 (50 female) 
Grades 5–8 TTs, selected through MOE criteria, were trained from the four regions for 10 days. The 
training was also attended by RSEB/CAEB) focal persons to enable them to support subsequent 
teacher training rollouts. The training was facilitated by trained master trainers for the respective 
adapting regions with support from READ TA/SCI experts.  
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The TTs training focused on components of language skills, particularly reading and writing, gender-
responsive instruction, inclusive education, and models of teaching approaches suggested in the 
revised Grades 5–8 curriculum materials. Trainee TTs received theoretical and practical skills on 
teaching reading to enable them to transfer skills for actual teachers in their respective regions. 
Teacher trainees had the opportunity to practice the methods and skills emphasized during the 
training because 3 of the 10 days were reserved for model lesson presentations with feedback. 

Table 9. Grades 5–8 TTs training for adapting Dire Dawa, Afar, Oromia, and Harari 

Region/City 
Administration  

Adapted MT 
Languages 

TTs Master Trainers RSEB Experts 

M F T M F T M F Total 

Oromia Amharic 57 27 84 1 2 3 2 0 2 

Afar Amharic 9 5 14 1 0 1 1 0 1 

Dire Dawa 

Afaan Oromo 7 5 12 3 0 3 3 0 3 

Af-Somali 8 1 9 1 0 1 2 0 2 

Amharic 3 6 9 1 1 2 2 0 2 

Harari 
Amharic 2 6 8 1 1 2 1 0 1 

Afaan Oromo 8 0 8 2 0 2 1 0 1 

Total  94 50 144 10 4 14 12 0 12 

 
2.2.2.c Train TTs for Grades 1–4 in seven adapting regions for 10 language communities 
During Q3, READ TA trained Grades 1–4 TTs for adapting Afar, Oromia, and Harari regions. Training 
took place January 22–31, 2017, in Woldia for adapting Afar region; February 13–22, 2017, in Adama 
for adapting Oromia region; and January 23–February 1, 2017, for adapting Harari Region (Table 10). 
A total of 160 (85 female) Grades 1–4 TTs, selected through MOE criteria, were trained from the 
three regions for 10 days. The training was also attended by RSEB focal persons to enable them to 
support subsequent teacher training rollouts. The training was facilitated by trained master trainers 
for the respective regions with support from READ TA/SCI experts.  

The TTs training focused on components of language skills, particularly reading and writing, gender-
responsive instruction, inclusive education, and models of teaching approaches suggested in the 
revised Grades 1–4 curriculum materials. Trainee TTs received theoretical and practical skills on 
teaching reading to enable them to transfer skills for actual teachers in their respective regions. 
Teacher trainees had the opportunity to practice the methods and skills emphasized during the 
training because 3 of the 10 days were reserved for model lesson presentations with feedback. 

Table 10. Grades 1–4 TTs training for adapting Afar, Oromia, and Harari 

Region/City 
Administration  

Adapted MT 
Languages 

TTs Master Trainers RSEB Experts 

M F T M F T M F T 

Oromia Amharic 54 68 122 3 1 4 3 1 4 

Afar Amharic 12 13 25 1 0 1 1 0 1 

Harari 
Amharic 3 2 5 1 0 1 1 0 1 

Afaan Oromo 6 2 8 1 0 1 1 0 1 

 Total   75 85 160 6 1 7 6 1 7 

 
During practice sessions, master trainers and RSEB experts evaluated the performance of the 
trainees and selected the best-fit TTs to cascade trainings for actual teachers in three adapting 
regions.  
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2.2.2.d Train TTs for Grades 5–8 in remaining regions  
As described in 2.2.1.d, READ TA is holding consultations with MOE and USAID to train Grades 5–8 
master trainers and TTs for the five target regions before project closeout, irrespective of the 
region’s readiness. However, with adapting regions, READ TA was successful in training master 
trainers and TTs for seven out of nine adapting regions.  

2.3 Support for Teachers Mentoring 
2.3.1.1.a Conduct consultations with MOE and RSEBs on implementation of developed and adapted 
mentoring approach 
Following consultations held with MOE and RSEBs in Q2 and the agreement reached during the 
consultation to pilot MT teacher mentoring as the five regions prefer, READ TA supported regions in 
planning for and rolling out the mentoring pilots in Q3. In preparation for the mentoring pilots, READ 
TA trained 21 mentor trainers, who subsequently trained actual mentors from 125 pilot schools 
selected from the five target regions (see 2.3.3.1 and 2.3.3.2). READ TA also conducted a baseline 
data collection before mentoring pilots rolled out at pilot schools.  

Baseline data collection before mentoring pilots rollout in the regions  
Prior to the rollout of mentoring pilots at 125 schools in the five regions, READ TA held consultations 
with MOE (specifically with the MTELD directorate) on collecting baseline data from pilot mentoring 
schools. In consultation with MOE, READ TA developed four types of baseline data collection 
instruments (see Annex-E) that contained both qualitative and quantitative items. Prior to data 
collection, a 2-day training was provided for 20 (one female) data collectors from READ TA and the 
five regions to familiarize them with the tools and methods of data collection (Table 11). 
Consequently, baseline data was collected from 39 purposively selected mentoring pilot schools in 
the target regions (30% of the 125 pilot schools). The data collection was carried out March 27–30, 
2017. The collected baseline data will be analyzed, and the report will be written in April 2017. That 
will be followed by an end-line data collection in May 2017. 

Table 11. Baseline data collection from mentoring pilot schools  

Regions Target Schools Sampled Schools (30%) Data Collectors 
Amhara 30 9 4 

Ethio-Somali 22 7 4 

Oromia 38 11 4 

SNNPR 14 6 6 

Tigray 21 6 2 

Total 125 39 20 

 
2.3.3 Train mentors on mentoring manual and approach 
READ TA efforts to institute MT teacher mentoring at schools went operational in Q3, but as a pilot. 
As discussed in previous sections, MOE and the RSEBs agreed to pilot MT teacher mentoring in the 
five target regions. The pilot implementation is hoped to inform if and how to launch the READ TA 
developed MT teacher mentoring approach and manual at scale. Therefore, in Q3, READ TA trained 
mentor trainers and organized workshops to cascade trainings for actual mentors coming from 125 
pilot schools in the five regions. Details about the trainings are provided in the following sections. 

2.3.3.1 Train trainers of mentoring for Grades 1–8 for seven MTs 
During February 2017, READ TA/SCI prepared for and trained 21 (all male) mentor trainers selected 
from the five target regions. The mentor trainers training was held in Addis Ababa February 24–28, 
2017. Local consultants who were involved in the development of the MT mentoring manual and 
framework conducted the training primarily employing the manuals as a training resource. The 
training mainly focused on the concept of mentoring, global experience on mentoring, and 



25 

 

mentoring approaches and techniques at schools. During the training, trainees were given time to 
practice mentoring at nearby primary schools in Addis Ababa. The training involved school directors, 
supervisors, and education experts at all levels to build their capacity for future support in 
implementing mentoring at schools. In total, 35 people participated in the training, of which 21 were 
mentor trainers and the remaining were READ TA/SCI staff and RSEB representatives (see Table 12). 

Table 12. Mentor trainers training participants 

Region 
Mentors Trainers READ TA Staff 

Male Female Total Male Female Total 
Tigray 3 0 3 3 0 3 

Amhara 5 0 5 0 0 0 

SNNPR 3 0 3 2 1 3 

Oromia 6 0 6 2 0 2 

Ethio-Somali 4 0 4 3 0 3 

READ TA/SCI CO 0 0 0 2 1 3 

Total 21 0 21 12 2 14 

 
2.3.3.2 Train mentors on mentoring manual and approach and provide technical support for training 
of remaining mentors 
As discussed in previous sections, 125 schools were selected for piloting the mentoring 
approaches/manual at schools in the five target regions. Hence, during March 2017, READ TA/SCI 
trained 317 (170 female) mentors from pilot schools in the five target regions in regionally held 5-
day trainings (see Table 13). School principals, supervisors, and RSEB/ZED/Woreda Education Office 
(WEO) experts of pilot schools also took part in the trainings to help support implementation of the 
pilot MT teacher mentoring. Trained mentor trainers facilitated the regional trainings with support 
from READ TA staff. 

Mentors were selected to meet a mentor-to-mentee ratio of 1:5 at schools. Hence, the required 
number of mentors from respective regions were selected on such grounds, and training was 
planned as per the selection criteria set forth in the mentoring manual. Training content touched on 
the concept of mentoring and mentoring approaches and techniques in a school setting. Mentors 
received copies of the mentoring manual and framework during the training.  

Table 13. Number of trained mentors, principals, supervisors, and RSEB/ZED/WEO experts 

Role/Position Male Female Total 
Mentors  147 170 317 

Principals  104 16 120 

Supervisors  78 12 90 

RSEBs/ZED/WEO 36 2 38 

Total 365 200 565 

2.4 Provide Technical Assistance to RSEBs for Planning Teacher Training and 

Promoting Effective Instruction and Innovation 
2.4.1 Provide continuous technical support to RSEBs in developing a detailed plan and budget for 
in-service teacher training  
During Q3, READ TA/SCI regional staff closely supported regions in planning for teacher training 
rollouts. RSEBs were supported in selecting TTs, planning the training schedule, and disseminating 
information to zonal education offices to select teachers for the training. Staff ensured the master 
trainers and TTs selection was done as per selection criteria set by MOE. READ TA also encouraged 
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regional taskforces to take the lead in planning and coordinating the training events in the respective 
regions.  

READ TA/SCI and READ TA/RTI regional offices provided support for Addis Ababa and Dire Dawa 
CAEBs, working closely with CAEBs to plan and arrange training venues. On the other hand, the 
adapting Afar and Harari regions needed continuous support from nearby READ TA regional offices 
because they were not familiar with MT teacher trainings. Cognizant of this fact and using various 
means of communication, READ TA regional managers helped them select trainees, plan the 
implementation process, and budget. The support helped the regions properly use the budget and 
finish the training in a timely manner.  

2.4.2 Continuous technical support to MOE/RSEBs in implementing in-service teachers training 
rollouts 
In Q3, regions used grants administered by READ TA to conduct large-scale teacher trainings for 
Grades 1–4 and Grades 5–8. READ TA/SCI worked in close collaboration with MOE and the regions 
(Amhara, Tigray, SNNPR, Oromia and Eth-Somali) to technically support teacher training rollouts. 
This was done by deploying 59 (11 female) master trainers and 13 (one female) READ TA teacher 
training experts to all training venues throughout the 10-day training duration. Monitoring guidance 
notes and checklists were used at all times while technically assisting the teacher trainings. 
Moreover, the deployed personnel worked hard to facilitate instant responses to problems faced 
along the course of the trainings, as resources permitted.  

2.4.3 Use innovative approaches to support RSEBs to institute systematic change to improve reading 
and writing teacher training and support systems 
This activity was not conducted during the reporting quarter. 

2.5 Administer Grant to MOE for Training of Teachers 
During Year 4, READ TA had taken up the additional activity of issuing grants to the Ethiopia MOE to 
train at least 52,000 Grades 1–4 teachers and more than 30,000 Grades 5–8 teachers in seven MTs 
(Afaan Oromo, Af-Somali, Amharic, Hadiyyisa, Sidaamu Afoo, Tigrinya, and Wolayttatto) on the READ 
TA reading and writing in MT approach and methods.  

In Year 5, the plan was to train an additional 37,323 teachers seven regions (Afar, Amhara, Harari, 
SNNPR, Oromia, Tigray, and Ethio-Somali) with an additional fund of US Dollars (USD) 3,556,400. The 
total grant fund administered by READ TA therefore rose to USD 17,776,400 from the originally 
planned fund of USD 14,220,000. 

2.5.1 Administer grant to MOE for training of teachers 
During Q3, READ TA signed three teacher training grant agreements with the MOE (Grant #5, #6, and 
#7). There were also activities carried over from Grant #4, which was signed in the previous quarter. 
For successful accomplishment of the teacher trainings, READ TA relentlessly collaborated with MOE 
and actively facilitated payments upon achievement of agreed milestones. During the reporting 
quarter, READ TA released USD 5,563,911 upon achievement of milestones for different grant 
agreements. 

Grant #4 
In Q2, Grades 5–8 teachers for adapting Dire Dawa were not trained as agreed under Grant #4. This 
was because of revised MT books not reaching schools during Q2. The training was conducted in Q3, 
when 325 (97 female) Grades 5–8 teachers from Dire Dawa were trained (see Table 14).  

However, for Grant #4, the total number of teachers trained was less than what was agreed under 
the grant. To meet the number of teachers as agreed in Grant #4, the MOE agreed to train an 
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additional 403 (160 female) Grades 5–8 teachers from the adapting Amhara region (see Table 14). 
Pending MOE’s final report for Grant #4, READ TA has not made payments to MOE for the last 
milestone.  

Table 14. Grades 5–8 teacher training for adapting Amhara and Dire Dawa under Grant #4  

Region MT Language # of 
Venues 

# of 
Classrooms 

Training Dates # of Teachers Trained 

Male Female Total 
Amhara  Afaan Oromo 1 13 March 22–31, 2017 243 160 403 

Dire Dawa Amharic 1 1 

January 27–February 
5, 2017 

57 61 118 

Afaan Oromo  1 121 27 148 

Af-Somali 1 50 9 59 

Dire Dawa Total 3 228 97 325 

Total 16  471 257 728 

 
Grant #5  
Grant #5 was signed to train Grades 1–8 Af-Somali teachers from two refugee camps in the Ethio-
Somali region. However, the grant agreement was never put into effect because ARRA was not able 
to agree upon the grant terms. Alternatively, READ TA agreed with USAID and MOE to implement 
the teacher trainings directly rather than through the grant arrangement. As a result, the grant was 
cancelled and an agreement modification was signed by READ TA and MOE to de-obligate the funds. 

Grant #6 
During Q3, READ TA issued the sixth teacher training grant to MOE. The grant was signed to train 
30,189 Grades 1–8 MT teachers in the Amhara, Oromia, Ethio-Somali, Afar, SNNPR, and Tigray target 
regions. Teacher trainings under Grant #6 rolled out in Q3 based on a schedule shared by MOE. The 
total number of teachers trained under Grant #6 was 29,753 (14,364 female) Grades 1–8 MT 
teachers from Amhara, Oromia, Ethio-Somali, Afar, SNNPR, and Tigray (Table 15). Payment was 
broken down into seven milestones based on different deliverable requirements. In Q3, all seven 
milestones were met, and the total fund of USD 4,679,295 was released to MOE as per the 
established payment schedule. 

Table 15. Grades 1–8 teacher training for Amhara, Oromia, Ethio-Somali, Afar, SNNPR, and Tigray 
under Grant #6 

Region MT 
Language 

# of 
Venues 

# of 
Classrooms 

Training Dates # of Teachers Trained 

Male Female Total 
Amhara Amharic 20 492 January 28–March 7, 

2017 
7,993 8,994 16,987 

Oromia Afaan Oromo 26 272 February 1–10, 2017 4,724 3,425 8,149 

SNNPR Wolayttatto 1 3 

February 8–17, 2017 

55 11 66 

Sidaamu Afoo  1 13 244 115 359 

Hadiyyisa 1 9 160 111 271 

SNNPR Total 3 25 459 237 696 

Ethio-Somali Af-Somali 5 30 February 10–19, 
2017 

611 197 808 

Afar Amharic 5 36 February 4–13, 2017 620 321 941 

Tigray Tigrinya 7 75 January 28–March 7, 
2017 

982 1,190 2,172 

Total 65 930  15,389 14,364 29,753 
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Grant #7 
Grant #7 was signed to train 6,734 Grades 1–8 MT teachers from adapting Oromia and Harari 
regions. In Q3, Grades 1–8 teachers from adapting Oromia were trained based on a schedule shared 
by MOE. The total number of teachers trained under Grant #7 was 3,694 (1,908 female) Grades 1–4 
MT teachers from adapting Oromia region, 2,497 (1,112 female) Grades 5–8 MT teachers from 
adapting Oromia region, and 299 (105 female) Grades 1–4 MT teachers from adapting Harari Region 
(Tables 16 and 17). Training for Grades 5–8 teachers from the adapting Harari Region was not 
conducted in Q3 because the Harari Region postponed the training dates.  

Under Grant #7, payments were broken down into eight milestones based on different deliverable 
requirements. In Q3, six milestones were met, and a total fund of USD 884,616 was released to MOE 
at different times from a total fund of USD 1,105,770 under the agreement.  

Table 16. Grades 1–4 teacher training for adapting Oromia and Harari under Grant #7 

Region MT Language # of 
Venues 

# of 
Classrooms 

Training Dates # of Teachers Trained 

Male Female Total 
Oromia Amharic 14 123 March 1–10, 2017 1,786 1,908 3,694 

Harari Amharic and 
Afaan Oromo 

1 10 
February 6–15, 2017 

105 194 299 

Total 15 133  1,891 2,102 3,993 

 

Table 17. Grades 5–8 teacher training for adapting Oromia under Grant #7 

Region MT Language # of 
Venues 

# of 
Classrooms 

Training Dates # of Teachers Trained 

Male Female Total 
Oromia Amharic 20 84 March 1–10, 2017 1,385 1,112 2,497 

  
2.5.2 Monitor administration of teacher training grant 
In Q3, READ TA worked closely with MOE and conducted thorough monitoring to verify that 
milestones were accomplished as per grant agreements. Trained monitors were deployed to training 
venues in the regions as per training schedules and monitored almost all venues through a USAID-
developed checklist loaded onto tablets using the Tangerine software application.  

Monitoring for Grant #4 
In Q3, one teacher training monitor was deployed to a training venue in the adapting Amhara region. 
The READ TA monitoring verified that an acceptable number of Grades 5–8 teachers (93%) were 
trained with satisfactory training quality for Grant #4 in the adapting Amhara region. However, 
pending MOE’s final report for Grant #4, READ TA has not made payments to the MOE for the last 
milestone. 

Monitoring for Grant #6 
In Q3, 18 (three female) internal monitors and six (all male) external monitors were deployed to 62 
out of the 66 training venues in the regions. The READ TA monitoring verified that overall an 
acceptable number of Grades 1–8 teachers (98%) were trained with satisfactory training quality for 
Grant #6. Upon verification of achieved milestones, READ TA transferred the relevant funds to the 
MOE in the stipulated payment schedule.  
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Monitoring for Grant #7 
In Q3, nine (three female) internal and external monitors were deployed to all 18 venues in adapting 
Oromia and Harari regions. The READ TA monitoring verified a 91% trainee turnout for adapting 
Oromia while monitoring at adapting Harari was not complete in the quarter. READ TA, however, 
transferred funds upon verification of achieved milestones to MOE in the stipulated payment 
schedule.  

IR 3. LANGUAGE TEACHING AND LEARNING 

SUPPORTED BY APPROPRIATE TECHNOLOGY AND 

TEACHING AIDS 

3.1 Develop Multimedia Teaching Aids for Grades 1–8 in Seven MTs 
3.1.4 Production of TLL Episodes (eight episodes for seven MTs, 10 minutes each) 
3.1.4.1 Develop eight TLL episode scripts in English and Amharic that enhance and support MT 
implementation 
This activity was completed in Q2. The Amharic and English validated scripts were adapted into the 
six other target MT languages in Q3, as described in 3.1.4.2. 

3.1.4.2 Adapt and validate TLL episode scripts to the six additional MTs 
Subsequent to the validation of the Amharic and English TLL episode scripts in the previous quarter, 
READ TA/WKW led the adaptation and validation of scripts to the six other MT languages: Af-Somali, 
Afaan Oromo, Hadiyyisa, Sidaamu Afoo, Tigrinya, and Wolayttatto. 

Adapting TLL episode scripts to the additional six MTs 
READ TA/WKW organized a TLL script adaptation workshop January 2–5, 2017. A total of 16 (two 
female) experts (Table 18) from MOE and the RSEBs took part in the workshop and adapted the 
eight Amharic/English scripts into six MT languages (Af-Somali, Afaan Oromo, Hadiyyisa, Sidaamu 
Afoo, Tigrinya, and Wolayttatto) at the READ TA Addis Ababa office. Two language experts worked 
on the adaptation of each of the six MTs. 

READ TA developed a tool to assist script writing, reviewing, adaptation, and validation of TLL 
episode scripts. The tool contained three major categories: language skill and methodology, child 
friendliness, and appropriateness. Each category had 4–5 important factors that the scripts needed 
to consider. The tool helped ensure the appropriateness of the scripts as per the MT curriculum, the 
stories have been designed to be engaging and to be understood by the target group of children, and 
are culturally appropriate (see Annex F to see the tool).  

The workshop had lively discussions on how to keep the episode identity across different languages 
but also ensure the diverse context of each language and culture. At the end of the workshop, all 
eight TLL scripts were adapted to the six MTs, producing 48 scripts.  

Table 18. Adaptation of TLL episode scripts to the additional six MTs 

Region Organization Position Female Male Total 

  MOE Expert (Curriculum, MT, ICT, Planning) 
1 4 5 

Oromia RSEB Expert (MT, Curriculum) 0 2 2 

SNNPR 

RSEB Expert (MT, Curriculum) 1 3 4 

ZED Expert 0 2 2 

READ TA Program Staff 0 1 1 
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Somali RSEB Expert (Curriculum) 0 2 2 

Total 2 14 16 

 
Review of six adapted MT TLL episode scripts  
READ TA/WKW, with the support of READ TA/RTI R&C specialists, led the review of adapted six MT 
TLL episode scripts and alignment of audio in a workshop conducted from January 23-31, 2017 with 
13 (three female) MOE, RSEB, and ZED experts.  

During the workshop, the adapted scripts were reviewed as per the review tool, which included 
appropriateness in accordance with the MT curriculum, child friendliness, and appropriateness. 
READ TA/WKW also sought to make sure each dialogue audio of the adapted scripts was roughly 
equivalent to the Amharic scripts in length. Because production will be first done in Amharic and 
then dubbed into the other six languages, the adapters had to ensure dialogues are not too long or 
short in comparison to corresponding Amharic dialogues. Hence, READ TA/WKW provided mp3 
audio files of the Amharic scripts for the workshop participants. The reviewers had to time 
themselves reading aloud their respective MT version scripts and compare the length with Amharic 
audio scripts. Two language experts representing each MT worked to finalize the review and 
alignment of the six adapted MT scripts. 

Validation of six adapted MT TLL episode scripts  
READ TA/WKW conducted a validation workshop for the six adapted MT TLL scripts February 1–2, 
2017, with 13 (one female) experts from MOE and the RSEBs (Table 19). The tool that was used to 
review adapted MT version scripts was used during the validation. Validation comments included 
changing Tsehai’s name to a more common regional name. Participants debated the idea and finally 
agreed that Tsehai is already a well-known brand and the name should remain as it is. One of the 
reviewers who stayed behind incorporated the comments during the validation workshop. 

The six validated MT scripts will be used to record audios that will be used for dubbing on to the 
Amharic video productions. 

Table 19. Validation of six adapted MT TLL episode scripts  

Organization Position Female Male Total 

MOE 
Expert (Curriculum, MT, ICT, 
Planning) 0 4 4 

RSEB (Oromia, SNNPR, 
Ethio-Somali) 

Expert (MT, Curriculum) 
1 2 3 

ZED (SNNPR) Expert 0 4 4 

University/CTE Instructor 1 1 2 

Total 1 12 13 

 
3.1.4.3 Production of TLL episodes (eight episodes for seven MTs, 10 minutes each) in Amharic and 
dubbing into six MTs 
The production of all eight TLL Amharic episodes was completed, including animation, sound 
cleaning and sound effects, editing and composition, and end credit insertion. Eight video segments 
were filmed in schools and households and edited, highlighting the eight TLL episode themes.  

3.1.5 Review and revise Grades 1–8 model videos, as needed 
This activity was not conducted during the reporting quarter. 



31 

 

3.1.5.3 Review the Grades 1–8 model teacher videos 
This activity was not conducted during the reporting quarter. 

3.2 Deploy ICT Package and CB to Support Pre-Service MT Instruction in 

CTEs 
3.2.2.3 Procure additional ICT package equipment 
In Q1, READ TA outlined a list of additional equipment for procurement based on assessment on 
staff capacity and READ MT Package equipment status of each CTE and RSEB. Accordingly, 
procurement of additional ICT package equipment was scheduled for Q2. However, READ TA needed 
to consult with MOE and the RSEBs before embarking on procurement of the additional equipment. 
Hence, in Q2, READ TA held a consultation workshop to review READ TA MT instructional resources 
and technology package use and sustainability. During the workshop, READ TA worked with CTE and 
RSEB staff to develop their own support plans for the MT Package that was to be finalized and 
evaluated before additional ICT package equipment were purchased.  

In Q3, READ TA/Inveneo produced a report on the consultation workshop that took place in Q2 (see 
Annex-G). The report documented the response by CTE, RSEB, and MOE administrations on READ 
TA’s evaluation of their use and support of the MT Package. The report also described their 
commitments to strengthen weaknesses in their capacity to administer and sustain the MT Package. 
The fulfillment of those commitments will largely determine which colleges receive additional 
equipment to help ensure that additional procured resources will be properly used and maintained.  

In the meantime, a precondition was set for each CTE to demonstrate commitment to assuring 
sustainability of the MT Package before READ TA will procure additional equipment for each CTE. To 
do this, major topics such as ICT package support plan, budget, and usage policy were discussed, and 
sample templates were disseminated to all CTEs and RSEBs. READ TA expects each CTE to develop 
those three documents and submit them to us through RSEBs to start the process of reviewing the 
documents and begin procurement. 

3.2.4 Build capacity to support CTE ICT package (initial capacity built during Year 4) 
3.2.4.2 Train and build capacity of MOE CEICT directorate to monitor/manage the READ MT Package 
During Q2, READ TA provided advanced technical and support training on READ TA MT instructional 
resources and technology package for seven MOE CEICT staff. No CB activities have occurred with 
MOE during this reporting period because of a lack of commitment and participation from the MOE 
CEICT in regard to the MT Package and READ TA.  

3.2.5 Provide ongoing technical support for CTE ICT package 
3.2.5.1 Provide ongoing technical support for CTE ICT package at regional and CTE level: Tier 1 CTE 
ICT and Tier 2 RSEB ICT 
During Q2, staff from each CTE and RSEB were called once over the phone to continue to raise 
awareness of READ TA and to verify data gathered during the first maintenance visit. READ 
TA/Inveneo, through their local implementing partner CoreNet, also began visiting each CTE and 
RSEB as part of a second maintenance and training visit, during which 11 CTEs and two RSEBs were 
visited.  

In this reporting quarter, READ TA/Inveneo visited 24 CTEs and eight RSEBs as part of a second 
maintenance and training visit for the READ MT Package. The visit further built the capacity of ICT 
officers and MT instructors. It also helped gather data on the current use and administration of the 
MT Package. An estimated 130 MT instructors and 68 ICT Officers participated in the training and 
maintenance visit activities. All 10 RSEBs and 35 of 36 CTEs have now been visited. Only Harar CTE 
could not be visited because of illness of the ICT staff during the reporting period. 
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READ TA used lessons learned from the previous maintenance and training visits along with 
knowledge gathered over the support period to adjust the activity protocols for this second visit and 
customized each visit based on the needs of each site. The second visit lasted 1–1.5 days at each 
location and continued focus on CB with a concentration on the essential equipment necessary to 
support MT instruction. For equipment that is only supplemental but not necessary for the MT 
lecturers to teach with the package, such as the Synology server, support was only offered at a 
deeper level for those CTE staff who are capable enough to cover all topics within the time allotted. 
Trainings were customized to focus especially on where the CTE officer is weak based on prior 
evaluation to maximize the time of the visit in support of building a minimum level of technical 
capacity. 

The maintenance visits also captured what level of training, if any, is necessary for each CTE officer 
to obtain a suitable level of capability to support the core part of the MT Package and for each RSEB 
officer to be able to train a CTE ICT officer. Informed recommendations will then be provided as part 
of a report on the maintenance and training visits for each CTE to identify where future potential 
funds for CB, such as additional MT Packages and spares, would have the most impact and provide a 
roadmap for the RSEBs and future development work on where to further develop capacity. Initial 
assessment after the visits indicate that about one third of CTEs will either need to hire more 
qualified ICT staff or receive extensive training in the future (e.g., by their respective RSEBs) to 
acquire the recommended technical capacity for supporting the package. All CTEs have yet to 
provide the committed policy and budgetary documentation describing their sustainability plan for 
the MT Package. Administrative awareness and support of the MT Package should be strengthened 
for many CTEs to ensure institutional resources are devoted appropriately to sustaining the package. 

In addition to the second maintenance visit, staff from each CTE and RSEB have been called to 
continue to raise awareness of READ TA and to verify data gathered during the second maintenance 
visit. 

3.2.5.2 Provide ongoing technical support for READ MT Package at national level: Tier 3 READ 
TA/Inveneo with gradual handover to MOE 
During the reporting period, READ TA/Inveneo continued to provide remote technical support for 
CTEs and resolved technical problems for failed equipment. READ TA/Inveneo resolved eight 
incidental technical issues as documented by the incident tracking system, Freshdesk. READ 
TA/Inveneo also resolved minor technical issues and answered basic non-incidental technical 
questions via phone and chat. 

3.2.6 Review of ICT package for use, maintenance, and sustainability and hand over Tier 3 support 
to MOE CEICT directorate 
3.2.6.1 Conduct review of ICT package for use, maintenance, and sustainability 
During the reporting period, READ TA/Inveneo produced a report on the Consultation Workshop to 
Review READ Mother Tongue Instructional Resources and Technology Package Use and Sustainability 
that took place in November 2016. The data in the report was synthesized from the structured data 
gathered from discussion plans and outlines used by facilitators during the workshop. The report 
documented the response by CTE, RSEB, and MOE administrations on READ TA’s evaluation of their 
use and support of the MT Package. The report also described their commitments to strengthen 
weaknesses in their capacity to administer and sustain the MT Package. 

Specifically, the agreed commitments were for each RSEB and CTE to complete a draft of the 
following documents: 

 Support Plan identifying technical and administrative support requirements for the MT 
Package 
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 MT Package Use Policy defining proper use and access to the MT Package resources 

 Draft Budget to fulfill the activities outlined in the support plan for the following fiscal year 

Discussions from the workshop on best practices and lessons learned were documented in the 
report to help form a resource for participants to finalize these documents and formally incorporate 
them into their institutions. READ TA stated that delivery of suitable final versions of these three 
documents, accompanied with a signed addendum to the current Memorandum of Understanding 
declaring the plans set forth in the documents will be executed, were necessary for READ TA to 
assess the viability of each CTE/RSEB to receive additional MT Packages and spare parts from READ 
TA. 

3.2.6.2 Hand over all tools and resources to the MOE CEICT directorate to take over Tier 3 support 
READ TA had plans to hand over resources to MOE in February 2017. Currently, the MOE CEICT 
directorate has not committed to supporting the MT Package, so resources that were previously 
deemed the responsibility of MOE are being delivered directly to RSEBs and CTEs. READ TA/Inveneo 
has gathered all tools purchased for the project and is prepared to hand them over to READ TA/RTI 
for dissemination to appropriate support staff at the RSEBs or MOE. 

READ TA/Inveneo provided an MT Package Usage Policy Template to READ TA/RTI to be shared with 
CTEs and RSEBs as a basis for them to develop their own policies specific to the MT Package.  

3.3 Implement Regional Assistive Technology CB Projects 
3.3.6 Implement assistive technology pilot initiatives and monitor progress 
3.3.6.1 Develop training manual for assistive technology pilot initiatives: adaptation to 7 MTs 
During Q1, READ TA developed a teacher training manual for assistive technology in English. The 
manual focused mainly on special needs education, inclusive education, curriculum differentiation, 
accessible and modest technology for students who are hard of hearing or have low vision, and 
pedagogical and methodological support for teachers.  

In Q3, the teacher training manual was adapted into seven MTs by READ TA regional G&IE and CB 
specialists representing the seven respective MTs in a workshop conducted January 16–20, 2017, at 
READ TA central office. READ TA R&C specialists ensured the quality of the adaptation for Amharic, 
Af-Somali, Afaan Oromo, and Wolayttatto languages. External experts ensured adaptation quality for 
Hadiyyisa, Sidaamu Afoo, and Tigrinya languages in a workshop conducted January 20–21, 2017, at 
READ TA central office. 

3.3.6.2 Deliver training on assistive technology pilot initiatives 
In preparation for conducting training on the assistive technology pilot for teachers, principals, and 
supervisors from pilot schools in the five regions, READ TA organized a 3-day training of trainers for 
staff January 25–27, 2017, in Addis Ababa. The training was attended by all READ TA G&IE, R&C, and 
CB specialists. The training covered content areas, including instructional accommodation of Grade 2 
TG, hands-on practice on vision and hearing screening, and the use of Inclusive Multimedia Lesson 
Plan (IMLP).  

The trained staff later cascaded trainings for Grade 2 MT teachers and school principals from 
selected assistive technology pilot schools in regionally organized 2-day workshops. Regional ATCBI 
working group members from the five regions have taken part in the training in their respective 
regions. During the workshops, participating teachers and principals were trained on the objective, 
tools, and techniques that are important for assisting students with visual and hearing impairments 
in schools. Trainees also received electronic copies of the modified Grade 2 TG via smartphones and 
given practice time. A total of 114 (84 female) Grade 2 MT teachers and 63 (seven female) principals 
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from 63 ATCBI pilot schools, and 11 RSEB representatives from the five regions were trained in the 
regional workshops (Table 20). 

Table 20. ATCBI teachers and principals training 

 
3.3.6.3 Implement assistive technology pilot initiatives and monitor progress 
Immediately after the training of teachers and principals from assistive technology pilot schools, 
READ TA officially delivered technology items loaded with IMLP and screening application software 
to pilot schools in the five regions. Each trained teacher received headphones and a smartphone 
loaded with hearing and vision screening applications and Grade 2 IMLP in the respective MT 
languages. Following delivery of the technology items, teachers and principals from Ethio-Somali, 
Oromia, and SNNPR began implementing the pilot initiative the first week of February 2017. The 
initiative began in Amhara and Tigray schools in the third week of February 2017. 

As per the action plan, READ TA conducted the first monitoring visit to pilot schools in the regions 
March 9–17, 2017 (see 3.3.7.3 for detail on monitoring).  

3.3.7 Evaluate the implementation and outcome of assistive technology initiatives 
3.3.7.2 Conduct baseline data collection, including cost tracking 
The ATCBI baseline data collection that started on December 19, 2016, in Q2 continued through 
January 5, 2017. The data collection was conducted across the five READ TA target regions (Amhara, 
Tigray, Ethio-Somali, Oromia, and SNNPR) and was guided by a data collection protocol that was 
prepared along with the instruments. 

The baseline data collection plan was to collect data from a total of 114 classrooms (two per school) 
in 57 schools in the five regions. Baseline data was collected by 11 data collection teams who 
gathered baseline data from 114 classrooms in the five regions, but from 63 schools. Data was 
collected from 10 schools in each of the Amhara, Tigray, and Ethio-Somali regions, 12 schools in 
Oromia, and 21 schools in SNNPR (five for Wolayttatto and eight each for Hadiyyisa and Sidaamu 
Afoo). The reason for increasing the number of schools from 57 to 63 was because only one trained 
teacher (trained on the revised MT curriculum) was available in six SNNPR schools. That led data 
collection teams to include six more schools than originally planned. 

3.3.7.3 Conduct regular monitoring field visits at implementing sites 
Following the baseline data collection and rollout of the ATCBI at schools, READ TA conducted the 
first round of monitoring at assistive technology implementing pilot schools in the five regions 
March 9–17, 2017. Respective READ TA regional staff with support from READ TA central experts 
conducted the monitoring at all pilot schools. Monitoring checklists loaded on Tangerine were used 
to collect monitoring data. The first round of monitoring revealed that the initiative has created a 
sense of purpose in teachers and that they have begun to apply instructional accommodations, such 
as reading aloud, writing in large print on the board, arranging seats for visually impaired and 

Region/MT 
Language 

Number of 
Pilot Schools 

Training Dates Number of Training Participants 

RSEB MT Teachers Principals Total 
Amhara 10 February 13–14  2 20 10 32 

Oromia 12 January 29–30 2 24 12 38 

Tigray 10 February 11–12 2 20 10 32 

SNNPR/Hadiyyisa 8 

January 30–31 

1 10 8 19 

SNNPR/Sidaamu Afoo 8 1 10 8 16 

SNNPR/Wolayttatto 5 1 10 5 19 

Ethio-Somali 10 January 30–31 2 20 10 32 

Total 63  11 114 63 188 



35 

 

hearing impaired children, and repeating instructions. It was also noted that referral slips that were 
communicated to parents encouraged medical checkups for the identified children and, in a few 
instances, initiated medical treatment. The monitoring was also an opportunity to provide 
individualized support for teachers who struggled with the technology. On the other hand, the 
monitoring also helped identify the need to provide additional training to teachers to ensure proper 
implementation of the initiative. Because of these findings, READ TA has scheduled refresher 
trainings for teachers in the pilot schools in early April 2017. Already scheduled second- and third-
round monitoring in Q4 will follow the refresher training.  

3.3.7.4 Conduct end line data collection, including cost tracking 
This activity was not conducted in the quarter because of a delayed predecessor activity, 3.3.6.3. The 
end line data collection will be conducted in May 2017. 

3.3.8 Share findings and recommendations from evaluation of assistive technology initiatives and 
discuss way forward  
Findings and recommendations will be shared after end line assessment of the initiative.  

3.4 Develop Supplemental Teaching Aids and Resources 
3.4.1 Provide technical assistance on the use of teaching aids and supplementary instructional 
materials to enhance MT instruction 
READ TA did not conduct any activities on this during the reporting quarter because this activity is 
conducted in collaboration with and support of the other two READ projects. READ TA will continue 
to consult with the other projects to determine if and when it can provide further support on the use 
of teaching aids and supplementary instructional materials to enhance MT instruction. 

3.4.3 Management of supplementary English language book provision for SCCs 
3.4.3.2 Select primary ESBs 
BfA used the MOE-approved selection criteria to identify appropriate primary ESBs as the books 
became available. BfA shipped selected books to Port Djibouti in rounds. READ TA received the first 
shipment of books in Q1 and the second shipment early in Q3.  

The third shipment is planned for Q4 pending the timely arrival of the shipment to the Afar (8,500 
books), Benishangul-Gumuz (8,500 books), Ethio Somali (19,000 books), and Gambella (4,000 books) 
regions. 

3.4.3.4 Pack and ship supplementary books 
BfA shipped the second batch of donated books in three containers during Q2. The second shipment 
of 196,000 books was transported to a warehouse in Addis Ababa in Q3 through the contracted 
logistics company that also sorted the books in the warehouse. The ESB Selection Committee 
reviewed the books January 30–February 7, 2017. The ESB Selection Committee rejected 8,800 
books. Following review and approval, labelling and packing of the books was finalized by the 
logistics company. The 196,000 books from the second shipment and 23,500 books that remained 
from the first shipment were packed into 2,195 boxes. 

3.4.3.5 Distribute supplementary books to selected SCCs 
The first shipment of books from BfA contained 193,794 books. After conducting a review of the 
books, the ESB Selection Committee accepted all but 8,700 books from the first shipment. 
Consequently, in Q2, READ TA distributed 128,500 books to 257 SCCs in the Dire Dawa, Harari, 
SNNPR, and Tigray regions (Table 21). A total of 12,000 books were also ready to be distributed to 24 
SCCs in Addis Ababa toward the end of Q2. The remaining 44,594 books were planned to be 
distributed to the rest of the regions in Q3. 
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Table 21. First-round distribution of ESBs to four regions 

Region/CAEB # of SCCs Total 
SNNPR 186 93,000 

Dire Dawa 4 2,000 

Harari 3 1,500 

Tigray 64 32,000 

Total 257 128,500 

 

In Q3, READ TA distributed 219,500 books (196,000 from the second shipment and 23,500 from the 
first shipment) to the Amhara and Oromia regions (Table 22). In Q3, READ TA also distributed the 
12,000 books that were ready for distribution toward the end of Q2 for Addis Ababa city 
administration. In addition, 3,000 more books were distributed to Addis Ababa based on a request 
for six additional SCCs, which added to a total of 15,000 books distributed to 30 SCCs in Addis Ababa. 

Table 22. Second-round distribution of ESBs to three regions 

Region/CAEB # of SCCs Total 
Addis Ababa 30 15,000 

Amhara 147 73,500 

Oromia 292 146,000 

Total 469 234,500 

 

In the two rounds of distribution of books conducted in Q2 and Q3, READ TA has been able to 
successfully distribute 363,000 ESBs to 726 school clusters in seven regions. Compared to the plan, 
READ TA has achieved distribution for 72.6% of the total 1,000 school clusters and 63.6% of the 11 
regions/city administrations.  

Distribution of books to SCCs was carried out by transport companies selected through a competitive 
bidding process. READ TA, through its regional offices, worked hard to confirm that the books were 
delivered at the right SCCs and collected asset receipt vouchers from all selected SCCs. 

The warehouse contains 3,147 books that are to be distributed along with the third shipment in the 
next quarter. A final decision has not yet been made on the fate of the books that were rejected by 
the ESB Selection Committee. 

3.4.3.6 Train 1,000 SCC coordinators/librarians on library management 
READ TA has begun preparations to train library coordinators at 1,000 school clusters from the 11 
regions/city administrations. Hence, it has advertised for consultants to develop a training guide for 
Training of Trainers (TOT) and provide training for TOTs. READ TA received a few applications by the 
end of Q3.  

3.4.4. Develop local English SRMs for early grades to enhance English language reading instruction 
through context-based support 
READ TA has been providing technical support to MOE and the RSEBs to revise the English 
curriculum materials (MLC, syllabus, S&S, SBs, and TGs) for Grades 1–8. As part of this initiative, 
READ TA trained experts who will engage in producing SRMs for English. As part of the training 
activity, READ TA organized a 3-week writer’s workshop February 20–March 10, 2017, in Addis 
Ababa for developing supplementary readers in English. The primary objective of the workshop was 
to build the capacity of the RSEB experts in producing SRMs in English. The secondary objective of 
the workshop was to enable primary school children to have access to reading materials that are 
aligned with the English curriculum and to support the attainment of curriculum goals and 
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objectives. The workshop was led by READ TA/SIL LEAD’s technical team leader who, before the 
workshop, developed a manual for the participants that explains the basic steps for writing SRMs for 
the English subject for Grades 1–8. The manual included how to use Bloom software. This manual 
contained the most important aspects of writing books for children so that after the workshop the 
participants are able to do the following: 

 Explain why reading books are important for children. 

 Write story books for children using different genres. 

 Write story books for children that are appropriate for the different grades in the lower and 
upper cycle of primary school using a levelling system. 

 Use Bloom software to publish books. 

The approach used for the CB blended short training sessions, direct application of training, and 
coaching people on these tasks. The participants received training on the following:  

 Writing books for children 

 Writing narratives 

 Writing expository text 

 Using Bloom software 

 Using, inserting, and updating illustrations 

The quality of the books produced were checked against the following: 

 Criteria developed for levelled readers for the English subject (These criteria were drafted 
using the criteria for the levelled readers for the MT subjects, content of the newly drafted 
English language SBs, principles of language learning and reading, and early literacy 
principles.) 

 Adherence to genre 

 Adherence to the English language (international English) 

Several participants did not know English well enough to construct good sentences and draft 
linguistically good texts. This resulted in an increased editing task, which will be continued in Q4. 
Several validation tasks need to happen:  

 Validate the criteria for levelled readers for English.  

 Validate the content of the books.  

Overall, the writers’ workshop resulted in the following: 

 A total of 16 participants from RSEBs/schools were trained (Table 23) to write levelled 
supplementary readers that are linked to the language used in the newly drafted English SBs.  

 Wordlists were developed to guide the writers in what vocabulary the children would have 
been exposed to in their SBs up to that grade and semester.  
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 Draft guidelines for levelled readers for English were developed, including the criteria for 
each level linked to grade and semester. (These guidelines follow the format of the 
guidelines for levelled readers for the MT.)  

 A manual for writing levelled readers was developed. 

 Participants learned to use Bloom and improved their computers skills, including adjusting 
illustrations using the Paint program  

During the workshop, participants expressed their appreciation for learning how to use the Bloom 
program and increasing their creative writing skills. On the other hand, participants faced a few 
challenges during the writers’ workshop. Issues with technology and equipment at the workshop 
caused some setbacks and slowed down some of the writers. Also, the English language writing 
capacity for several of the participants was quite low, and their work required a lot of editing. The 
editing has not yet been completed in Q3.  

Table 23. English writers workshop participants 

Region Organization Position Female Male Total 
Addis Ababa School Teacher 0 1 1 

Afar School Teacher 0 1 1 

Amhara 
School Teacher 0 1 1 

CTE—Finote Selam Lecturer 1 0 1 

Benishangul-Gumuz 
School Lead Teacher 0 1 1 

CTE—Gambella English Instructor 0 1 1 

Dire Dawa School Teacher 0 1 1 

Gambella School Teacher 1 1 2 

Harar School Teacher 0 1 1 

Oromia RSEB Language Expert 0 1 1 

SNNPR 
CTE—Hosaena Lecturer 0 1 1 

Hawassa University Assistant Professor 0 1 1 

Ethio-Somali RSEB—Somali Teacher 0 1 1 

Tigray 
CTE—Adwa Instructor 0 1 1 

CTE—Abi Addi Lecturer 0 1 1 

Regional Participants Total 2 14 16 

 

READ TA/RTI Program staff 1 1 2 

READ TA/WKW Program staff 2 0 2 

Save The Children Reading Specialist 0 1 1 

READ TA Participants Total 3 2 5 

Total 5 16 21 

 

IR 4. TECHNICAL ASSISTANCE TO SUPPORT RSEBs 

AND THE MOE FOR THE READ INSTITUTIONAL 

IMPROVEMENT 

4.1 Develop Curricula for Reading and Writing Courses in Teacher Education 
4.1.1 Develop pre-service course materials in English 
Development of English version pre-service course Modules 6 and 7 was completed during Q1. 

4.1.2 Regional adaptation of pre-service modules in seven MTs 
Regional adaptation of pre-service course Modules 5, 6, and 7 was completed during Q1 and Q2.  
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4.1.3 Validation of pre-service modules 
4.1.3.1 Validation of English version of pre-service modules 
Validation of English version pre-service course Modules 5, 6, and 7 was completed during Q1 and 
Q2.  

4.1.3.2 Validation of adapted pre-service modules in seven MTs 
During Q1 and Q2, the project validated MT versions of Modules 5 and 7. The validation of MT 
versions of Module 6 was also completed during Q2 for all except the Af-Somali and Amharic 
versions. The reasons were as follows: (1) Even though a significant number of participants 
represented the Amhara region, there were no representatives from the RSEB; and (2) the Ethio-
Somali RSEB was not represented.  

During Q3, the READ TA/FSU team of reading experts supported six Af-Somali CTE instructors to 
validate the adapted Af-Somali Module 7: MT 221 (Table 24). The validation was completed in 3 
days, February 9–11, 2017. On the other hand, upon further consultation with the Amhara RSEB, it 
was agreed that CTE instructors who participated in the validation workshop in Q2 were well 
qualified and there was no need for an additional validation workshop. Hence, the validation of the 
Amharic version of Module 7 was approved. 

Table 24. Validation of Af-Somali Version Module 7 (MT 221)  

Region Language Organization Position F M Total 
Somali Af-Somali Kebridahar CTE Lecturer 0 1 1 

Dr. Abdulmejid CTE Lecturer 0 3 3 

RSEB Lecturer 0 2 2 

Total 0 6 6 

 
4.1.4 Post-validation of the adapted pre-service modules in seven MTs: Module 6 and 7 
During Q1, the project post-validated the MT versions of Module 5. The post-validation of Modules 6 
and 7 was also conducted in Q2, except that the Af-Somali versions of Module 7 were not completed 
with the other six MTs.  

Hence, in Q3, the READ TA/FSU team of reading experts supported one Af-Somali CTE instructor in 
revising the validated Af-Somali version of Module 7 based on feedback from the validation 
workshop. The revision was completed in 5 days, between March 1 and 10, 2017. 

4.2 Train Teacher Educators to Teach Reading and Develop Reading Teachers 
4.2.4 M&E of module implementation 
As part of the pre-service course module development and revision process, READ TA/FSU conducts 
M&E of each module while the CTEs are in session. A trained team of MT instructors (also called MT 
assessors)—who apply data collection methods to monitor and evaluate module implementation—
conducts the M&E. Until Year 5 Q1, READ TA/FSU used these methods to conduct M&E of Modules 
1–4. READ TA also started M&E of Module 5 (MT 212) in Q2 and finalized the M&E in Q3. READ TA 
also started M&E of Modules 6 and 7 in the reporting quarter, Q3. Quarterly progress on the M&E of 
Modules 5, 6, and 7 is provided in the section below. 

4.2.4.a M&E of module implementation for Module 5, 6, and 7 
M&E of Module 5 (MT 212) implementation at CTEs 
In Q2, an M&E Training workshop was carried out to train data collectors in preparation for M&E of 
Module 5 implementation at CTEs. During January in Q3, the trained MT assessors collected data 
from CTEs on the implementation of Module 5 from their respective regions. Data collection tools 
used for the M&E were specifically tailored to Module 5 (MT 212): Introduction to Language and 
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Linguistics. The tools included a questionnaire for CTE instructors, a classroom observation form, and 
a focus-group interview guide for students attending the classes being observed. 

On February 24, 2017, the data collectors gathered in Addis Ababa to share their findings (Table 25). 
During the workshop, READ TA/FSU collected the complete M&E forms and took notes that later 
informed the review and revision of Module 5 (MT 212) in March 2017. The M&E activities revealed 
that the English version of Module 5 (MT 212) was well received at CTEs. The content was 
considered relevant and important for pre-service teacher educators in the MT program. The course 
was implemented mostly as intended at the CTEs, and no major issues were found in the English 
version, the training materials, or the PowerPoint presentations. There were, however, challenges 
brought to light in the data sharing workshop. Students commented that many of the linguistic 
terms and ideas were unfamiliar, and requested further explication on these topics. In addition, 
many of the concepts had been inappropriately adapted from the English version to the MT versions. 
For example, in the Amharic module, it was found that many sections had been simply translated 
word-by-word from English to Amharic with complete disregard for the language structure or 
awareness of the relevance of the concept to the MT. Many such errors were identified for revision 
via thorough discussions with the CTE instructors and students. 

Once the M&E data were summarized, the FSU team realized the importance of including linguists 
from all languages for both the English development and the MT adaptation. Although linguists had 
been present for adaptation, it was necessary that linguists for each language be present to ensure 
that all questions can be addressed. Furthermore, the data revealed areas where too much detail 
had been included in the module, offset by areas lacking clarity. These data have been fully 
reviewed, and necessary changes are in process as the English version of Module 5 revision 
workshop is taking place in Q3 and through first week into Q4. Plans have been made to employ 
several more linguists during adaptation, including one professor of linguistics from AAU. 

Table 25. Module 5 M&E data sharing workshop 

Region Language Organization Position F M Total 
Amhara Amharic Dessie CTE Lecturer  0 1 1 

Gonder CTE Lecturer  0 1 1 

Oromia Afaan Oromo Fitche CTE Lecturer  0 1 1 

Adola CTE Lecturer  0 1 1 

SNNPR Hadiyyisa Hosanna CTE Lecturer  0 1 1 

Sidaamu Afoo Hawassa CTE Lecturer  0 1 1 

Wolayttatto Arbaminch CTE Lecturer  0 1 1 

Somali Af-Somali Dr. Abdulmejid CTE Lecturer  0 1 1 

Tigray Tigrinya Abi Adi CTE Lecturer  0 1 1 

Total 0 9 9 

 
M&E of Module 6 (MT 223) implementation at CTEs 
Pending training of MT assessors for M&E of Module 6 in Q4, the READ TA/FSU team of reading 
experts and one Oromia RSEB representative conducted M&E visits during Q3 at Nekemte and 
Mettu CTEs in Oromia Region. M&E data on Module 6 were collected March 27–31 by way of 
classroom observation, interviews with CTE MT instructors, and focus groups with students from 
classes observed.  

During the focus group, students could name the topics presented in class and give examples related 
to the main concepts presented in Module 6 (e.g., types of literature, expository text, narrative, oral 
language, and the importance of children’s literature in learning to read and reading to learn). The 
students confirmed that they can use the technology and use pictures to create stories. For the most 
part, CTE students were being exposed to children’s literature for the first time. Students in the 
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focus groups reported that they have no MT books at home; never had anyone read books to them 
in the early grades in school or at home; and even now do not have access to literature in MT, 
including books, magazines, and newspapers. They do not have supplemental reading materials 
(SRMs) in the classroom, but the MT instructors project the books from their tablets.  

Challenges observed during the monitoring included the following:  

 There are very limited reading materials in MT for CTE students to read. For most CTE 
students, the modules are their only source of reading. 

 There are only a few children’s books at the library—some are in English (mostly classic 
English literature), and a few are in Afaan Oromo, including folk tales and a children’s 
dictionary (Mettu CTE).  

 There are no supplemental reading resources in the classrooms (e.g., read-alouds, children’s 
books, leveled books, posters).  

 The CTE students also have limited access to computers on campus, and to  
Internet sources. 

 The IT staff at CTEs may not have the necessary skills to support instructors in the use of 
various materials available online. Another challenge is the fact that Internet connection is 
usually unavailable and sometimes accessed only at certain locations on campus. 

Lessons learned from the M&E visit included the following: 

There is a need to make sure that the modules and supplemental materials are made available to 
the CTE instructors and students, both in an electronic version and in print. One of the instructors 
teaching the module (MT 223) showed examples of children’s literature and books that had been 
uploaded to his tablet.  

We had hoped that the SRM distributed by READ Community Outreach to schools and communities 
would have reached the CTEs in time for the implementation of Module 6 (MT 223): Children’s 
Literature in MT, but that was not the case. It would be helpful to have the same book titles 
provided to primary schools also available at the CTE Libraries.  

M&E of Module 7 (MT 221): Developing Reading Skills in MT implementation at CTEs 
In Q3, the READ TA/FSU team of reading experts and one Oromia RSEB representative conducted 
M&E visits at Nekemte and Mettu CTEs in Oromia Region. M&E data on Modules 6 and 7 were 
simultaneously collected March 27–31 by way of classroom observation, interviews with CTE MT 
instructors, and focus groups with students from classes observed.  

The results of the data collection will be presented in Q4 as part of the M&E of the MT 221 report. In 
addition, CTE instructors will be trained to conduct the M&E of this module and conduct site visits to 
CTEs in their regions from April to June 2017. In the meantime, from what we have observed and 
heard from the students in this course, the monitoring visit revealed that the module is being 
implemented at CTEs with great success. Both the instructors and their students were very 
forthcoming: They provided meaningful information that we can use in revising the module and 
making recommendations for further improvement.  

The M&E visit also resulted in implementation lessons. As has been the case with previous 
modules, the instructors and students do not believe they can cover the entire content of the 
module in one semester. The students say they take six other courses and cannot dedicate more 
time to reading the module than they already have. The instructors provide mixed reviews. Some 
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instructors are more confident to teach the content of MT 221 than others. In addition, in some 
cases, the instructors miss classes because they are in meetings, workshops, and so on, and those 
classes are not made up or taught by another teacher. The MT 221 is a 2-credit course, so face-to-
face time with students is limited—100 minutes per week, usually divided into two classes per week. 
When revising this module, we will consider the allotted time to teach as well as simplify or 
consolidate some of the sections that require more time on task.  

4.2.4.b Final M&E of all seven modules  
During March 27–31, the READ TA/FSU team of reading experts and one Oromia RSEB 
representative conducted M&E visits to CTEs in Oromia to see the implementation of Modules 6 and 
7. The visit to the CTEs had two purposes. One reason was to collect specific information about the 
implementation of Modules 6 and 7.  

The other purpose of the visit was to gather some general information about how the seven 
modules have been implemented at the CTEs. READ TA/FSU intends to gather information on an 
overall view of the impact of these seven modules on pre-service teacher education in the seven 
target languages. This entails documenting the learning gains, outcomes, and recommendations for 
improvement of the MT program at all CTEs. 

Preliminary findings in the Oromia Region 
In focus groups with students, it became clear that CTE MT students are committed to promoting 
the language of their region. Most of the students in the MT program at CTEs talk about how 
important it is for them to see the children in their region reading and writing in the MT. This seems 
to be the main driver of wanting to be a teacher and enrolling in the MT program. Most of the 
students interviewed speak primarily the MT (Afaan Oromo), some Amharic, and very little English. 
Students could name the topics presented in class and give examples related to the main concepts 
presented in MT 223 (e.g., types of literature, expository text, narrative, oral language, and the 
importance of children’s literature in learning to read and reading to learn). They say they can use 
the technology and use pictures to create stories. For the most part, CTE students are being exposed 
to children’s literature for the first time. Students in the focus groups reported that they have no MT 
books at home; never had anyone reading books to them at the early grades in school or at home; 
and even now do not have access to literature in MT, including books, magazines, and newspapers. 
They do not have the SRMs in the classroom, but they have seen the materials when instructors 
project the books from their tablets.  

In MT 221, students are learning about the definitions of literacy skills, and reading strategies to 
improve comprehension; extensive and intensive reading techniques; cognitive and meta-cognitive 
skills, and so on. They use charts, tables, and visual aids. They use technology for both MT 221 and 
MT 223. Students like to learn from one another, and they say the methods used in these classes are 
“student-centered.” They say the methods used in the new modules differ from those of other 
classes, and only the instructors teaching the new modules use the “I DO, YOU DO, WE DO” 
method— “the teacher models, the students practice, and they become independent,” said one of 
the MT students. 

According to the CTE students, the methods most frequently used by instructors are lecture followed 
by discussion, a question-and-answer session, and activities involving small group discussions. In the 
two CTEs visited (Mettu and Nekemte), the ratio of modules per students was 1:1. Students can take 
the modules home and return them by the end of the term. On average, there are 50 students per 
class, with females outnumbering male students in all MT classes. The ages of the students range 
from 16 to 19, with some older students in the extension classes in the evening. Instructors teach 
several sessions of the same course.  
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There was an ICT package (tablet, document camera, projector) present at the CTEs visited in the 
Oromia Region. However, not all instructors applied the technology in all class sessions. There are 
several classes taught at once and only one set of projectors. The observed instructors were 
proficient in the use of the tablet, projector, and doc camera. CTE students reported their 
preference for classes that use the technology available: “The class time is better used with the 
technology, everything goes faster, because the instructor is not writing on the board.”  

Challenges:  

 The classroom observations that took place in March captured only the content and 
activities of Chapter 1 of the modules. In a way, it was too soon to gain an in-depth 
perspective of what students have learned from these classes.  

 There is only one ICT package per CTE, which limits the chances of all MT classes using the 
technology.  

 There are very limited reading materials in MT for CTE students to read. For most CTE 
students, the modules are their only source of reading. 

 Not all the newly produced modules are available at the CTE’s library.  

 There are no SRMs present at the CTEs visited.  

4.2.5 Revision and production of pre-service modules in English and seven MTs 
4.2.5.1 Revision of pre-service modules in English and seven MTs 
During Q3, READ TA/FSU led the revision of seven MT versions of Module 4 and the English version 
of Module 5. After the revision, it also carried out an external review of the revised MT versions of 
Module 4. Details on the quarterly achievements are presented below.  

Revision of seven MT versions of Module 4: Assessing Literacy Skills and Differentiated Instruction 
In Q3, the READ TA/FSU team of reading experts led a workshop for final revision of adapted seven 
MT versions of Module 4 (TMT 322). The revision of the modules took place for 3 weeks, from 
January 23 to February 8, 2017. A total of 33 (two female) CTE lecturers worked on the revision 
activity with assistance from four MOE and five RSEB experts, including representatives from the 
assessment and inclusion departments. Seven university lecturers who teach inclusion and 
assessment courses also took part in the workshop (Table 26). During the workshop, data collected 
from the M&E of Module 4 and feedback from stakeholders (i.e., MOE, RSEB, and CTE instructors) 
were used to inform the revision.  

Challenges encountered during the revision workshop included the following:  

 Representatives from the Tigray and Ethio-Somali regions were not able to arrive on the first 
day of the revision workshop. They began adaptation on the third day, and the workshop 
was extended for 3 days for these two regions. 

 As in previous workshops, there was a mismatch of the requested background of 
participants and the ones who took part in the final module revision. The RSEB sent 
representatives who were new CTE instructors, had not taught the course, and had not 
attended the training. In addition, there were instructors who were new to the development 
process. 

 There is an ongoing issue with the accuracy of the adapted modules in the seven target 
languages. Because we cannot verify the fidelity of the content of the modules by carrying 
out back-translations from each of the seven target languages to English, the issues related 
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to the language used in writing the modules in MT will remain. There are numerous 
technical terms in these modules that are new to the CTE instructors; some may not exist in 
the seven MTs and may require several discussions with multiple parties to reach agreement 
on the best way to adapt the new concepts and terminology to each of the target languages.  

The lessons learned from the revision activity include the following: 

 To ensure the quality of content of instructional materials, it is important to explore ways to 
identify and ensure support from stakeholders in providing experienced instructors, 
especially in the final revision process. In exit interviews, selected instructors have expressed 
concerns about the level of expertise in module development. Recommendations have 
included identifying a core team with representatives from each region who are involved 
throughout the process—from module development to production. Some suggested buying 
out their courses to free the core team of CTE instructors to work on module development. 
Then, for each module, additional instructors and representatives with expertise in the 
topic(s) of the module could be added (e.g. specialists in inclusion or assessment).  

 In the workshop, there were three instructors who have been in workshops since the 
beginning, and they were reading for content. They found errors in the English revision 
completed in November 2016; they know why they are errors and how to correct them (this 
includes some important concepts). Many of the remaining participants were adapting word 
by word (i.e. no fluency). 

 It was beneficial to have specific specialists available during the English revision. It would 
help to have these same people involved in adaptation to the seven MTs. They could at least 
provide a mini-presentation of relevant topics in the module before adaptation begins.  

 An important lesson is the inclusion of a sign-off sheet. After each chapter is adapted, the 
developers sign off. A second group then reviews the work, provides feedback, and signs off 
after revisions are made. It is now possible to have documentation of the instructors who 
completed each chapter and documentation that the adaptation reflects the content in the 
English module. 

Table 26. Revision of adapted seven MT versions of Module 4 (TMT 322)  

Region Language Organization Position F M Total 

   MOE 
Coordinator  0 1 

4 
Expert  0 3 

Amhara Amharic 

Gonder CTE Lecturer  0 1 

5 

Finote Selam CTE Lecturer 1  0 

Debremarkos CTE Lecturer  0 1 

Woldiya CTE Lecturer  0 1 

Sekota CTE Lecturer 0  1 

Oromia Afaan Oromo 

RSEB Expert 0  1 

7 

Dembi Dollo CTE Lecturer  0 1 

Adola CTE Lecturer  0 1 

Mettu CTE Lecturer  0 1 

Chiro CTE Lecturer  0 2 

Bulle Hora CTE Lecturer 1  0 

SNNPR 

Hadiyyisa 
Hosanna CTE Lecturer  0 6 

7 
ZED Inspector  0 1 

Sidaamu Afoo Hawassa CTE Lecturer  0 6 6 

Wolayttatto Wolaytta University Lecturer  0 5 8 
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Region Language Organization Position F M Total 
Arbaminch CTE Lecturer  0 3 

SNNPR RSEB Lecturer  0 1 1 

Ethio- Somali Af-Somali 
Dr. Abdulmejid CTE Lecturer  0 4 

6 
Kebidahar CTE Lecturer  0 2 

Tigray Tigrinya 

Mekelle University Lecturer  0 2 

6 Abi Adi CTE Lecturer  0 2 

RSEB Lecturer  0 2 

      Typist 7  0 7 

Total 9 48 57 

 
External review and revision of adapted Module 4 (TMT 322): Assessing Literacy Skills and 
Differentiated Instruction  
Following the revision of the seven MT version Module 4, each adapted module was sent for review 
by an MT expert in the target language. The feedback was then used to make final revisions before 
production, which took place February 15–23, 2017. The READ TA/FSU team of reading experts 
supported seven CTE instructors, one for each target language, in reviewing and revising Module 4 
based on external reviewer comments (Table 27).  

The challenges encountered during the review and revision relate to  sending and receiving the 
modules to external reviewers in a short period of time. There is limited Internet in some areas, and 
sending by mail or postal service is very slow. When possible, the module was sent with the CTE 
instructor for delivery to the reviewer. 

Table 27. Revision of Module 4 in seven MT after external review  

Region Language Organization Position F M Total 
Amhara Amharic Bahirdar University Lecturer  0 1 1 

Oromia Afaan Oromo Adola CTE Lecturer  0 1 1 

SNNPR Hadiyyisa Addis Ababa University Lecturer  0 1 1 

Sidaamu Afoo Hawassa CTE Lecturer  0 1 1 

Wolayttatto Wolayita Sodo University Lecturer  0 1 1 

Ethio- Somali Af-Somali RSEB Expert  0 1 1 

Tigray Tigrinya Mekele University Lecturer  0 1 1 

TOTAL 0 7 7 

 
Revision of English version of Module 5 (MT 212): Introduction to Language and Linguistics 
In a workshop that started on March 27, 2017, the READ TA/FSU team of reading experts engaged 
14 CTE instructors, two MOE representatives, and one linguistics professor from AAU to refine the 
English version of Module 5 and address issues and concerns from M&E of the module (Table 28). 
The revision will continue through April 8 in Q4. 

The lesson learned from the workshop was that when CTE instructors state that there are confusing 
ideas, unclear instructions for activities, or incorrect information, it is good to be sure to have them 
clarify whether the issue lies with the English module or the MT module. The READ TA/FSU team 
assumed both, but 3 days into the English revision it was apparent that very few and minor changes 
needed to be made to the English module—that most changes were in the MT modules. In addition, 
including a linguist from AAU significantly helped the process. The linguist was able to engage the 
participants in in-depth discussions in Amharic about how specific linguistic concepts are to be 
applied to each MT during adaptation (therefore impacting the level of information included in the 
English module). Careful grouping of workshop participants based on organizers’ knowledge of 
participants’ skill, past performance, and content knowledge led to success. 
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Table 28. Revision of English version Module 5 (MT 212)  

Region Language Organization Position F M Total  
  MOE Expert 1 1 2 

Amhara Amharic Dessie CTE Lecturer  0 1 2 

Gonder CTE Lecturer  0 1 

Oromia Afaan Oromo Dembi Dollo CTE Lecturer  0 1 2 

Assela CTE Lecturer  0 1 

SNNPR Hadiyyisa Hosanna CTE Lecturer  0 2 2 

Sidaamu Afoo Hawassa CTE Lecturer  0 2 2 
Wolayttatto Arbaminch CTE Lecturer  0 2 2 

Ethio-
Somali 

Af-Somali Dr. Abdulmejid CTE Lecturer  0 2 2 

Tigray Tigrinya Adwa CTE Lecturer  0 1 2 

Abi Adi CTE Lecturer  0 1 

TOTAL 1 15 16 

 
4.2.5.2 Final production of modules in English and seven MTs: Module 4  
The READ TA/FSU team of reading experts conducted a production workshop (Table 29) for English 
and seven MT versions of Module 4 from February 20 to March 3, 2017. The production workshop 
included the participation of seven CTE instructors representing seven languages from five regions of 
Ethiopia. The team was supported by four graphic designers and typists, who formatted the text and 
graphics in the seven languages from Microsoft Word to InDesign—an Adobe software suite that 
converts texts and figures into graphics. This helps with pagination and the representation of tables, 
figures, graphs, and so on. The final version is then saved as a PDF file and printed and uploaded to 
tablets and computers to be used by CTE instructors and students. This is the last step of completing 
a full cycle from development, adaptation into seven languages, validation, revision, 
pilot/implementation, M&E, final revisions, and production.  

The final production of Module 4 (TMT 322): Assessing Language Skills and Differentiated Instruction 
was produced just in time for the start of the semester, except for the Af-Somali version—that was 
validated later.  

Table 29. Final production of Module 4 (English and seven MT versions) 

Region Language Organization Position F M Total 
Amhara Amharic Sekota CTE Lecturer   1 1 

Oromia Afaan Oromo Adola CTE Lecturer   1 1 

SNNPR Hadiyyisa Hosanna CTE Lecturer   1 1 

Sidaamu Afoo Hawassa CTE Lecturer   1 1 

Wolayttatto Arbaminch CTE Lecturer   1 1 

Somali Af-Somali Dr. Abdulmejid CTE Lecturer   1 1 

Tigray Tigrinya Abi Adi CTE Lecturer   1 1 

Graphic Designer 3 1 4 

Total 3 8 11 

4.3 Build Capacity of RSEB and MOE in Planning and Monitoring System 

Improvements 
4.3.3 Implement RSEB/CAEB CB action plans 
4.3.3.1.b Build the capacity of educational leaders at the region, zone, and woreda levels for revised 
MT curriculum implementation (for non–READ TA target regions) 
In Year 4, READ TA conducted a series of leadership CB workshops for regional educational leaders 
on how to use a communication toolkit developed for supporting MT curriculum implementation at 
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various levels. The training reached educational leaders in the five READ TA target regions and one 
adapting region (Addis Ababa City Administration).  

The Year 5 READ TA plan includes conducting similar CB workshops for the remaining adapting 
regions. During Q1, in preparation for such workshops, READ TA worked with the Dire Dawa City 
Administration to obtain an estimate on the number of educational leaders and officials in the city 
administration that can be used to plan for the workshop. However, the number was not 
communicated until the end of Q2. In Q3, the Dire Dawa City Administration provided the number 
(which was 41) and READ TA subsequently developed a concept note for the training. Besides this, 
requests also came from Harari adapting region for the training of 45 educational leaders in the 
region. READ TA plans to conduct the trainings in Q4.  

4.3.3.2 Follow up and provide continuous support for the implementation of the MT Communication 
Toolkit and M&E Toolkit 
In Q2, READ TA and RSEBs prepared for and conducted follow-up visits in the five target regions to 
check the status of the newly revised MT curriculum implementation, provide support for the 
concerned educational leaders, and share successes, challenges and lesson learned. Consequently, 
RSEBs, ZEDs and mainly schools were visited in all the five regions except Ethio-Somali. Data were 
collected from visits with appropriate tools, and observations were reported with corresponding 
recommendations. 

During Q3, READ TA conducted the follow-up visit at the remaining Ethio-Somali Region and 
debriefed RSEBs on the results and recommendations from the follow-up visits. In Q4, READ TA will 
provide technical support to the regions, depending on the gap identified by READ TA teams and the 
RSEB focal work process for M&E.  

Monitoring the implementation of the revised MT curriculum at schools in target regions 
It has been more than a year since the READ TA revised seven MT curriculum materials—mainly for 
Grades 5–8—have reached schools in the five target regions and a few adapting regions. So far, 
READ TA has little data on the implementation of the revised curriculum materials in schools, 
especially with regard to how teachers are putting their in-service training into practice and using 
the TGs and SBs for instruction. Hence, in Q3, READ TA made initial efforts to collect some 
monitoring data from the five regions to get a picture of what implementation at schools looks like. 
As a strategy, school cluster supervisors were selected from the five regions, trained on data 
collection tools customized from the READ TA MT curriculum M&E toolkit, and deployed to 
respective schools that they oversee for data collection.  

From each of the five regions, 12 school cluster supervisors were invited to the training. Respective 
RSEBs of Amhara, Oromia, Tigray, SNNPR, and Ethio-Somali made the selection based on READ TA–
defined criteria. Consequently, 12 school cluster supervisors from each of the five regions except 
Amhara (which sent 10) received 4 days training from February 28 to March 2, 2017, in Addis 
Ababa—a total of 58 (two female) (Table 30). Two cluster supervisors who failed to make it to the 
training were later trained regionally.  

The training equipped participating cluster supervisors with basic information on the revised MT 
curriculum/materials, organization of the new books, methods and approaches adopted in the 
materials, and basic information about teaching aids and gender and inclusive concerns. Participants 
were also acquainted with the tools they would use for monitoring, together with the use of tablets 
in data collection using the Tangerine application. Toward the end of the training, cluster supervisors 
took time to plan for data collection in the schools they oversee and upload data on a pre-specified 
upload schedule. The data collection will continue until the end of the current school year at all 
schools overseen by the supervisors. READ TA hopes to use data from the monitoring—initially to 
share at the reading symposium scheduled in May 2017 in Q4 but also to have some evidence on 
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curriculum implementation to share with MOE and USAID before project closeout. Along the way, 
READ TA will also learn more about how monitoring of curriculum implementation can be supported 
with technology in the Ethiopian context, and the role cluster supervisors can play in monitoring and 
perhaps mentoring/coaching MT teachers in schools. 

Table 30. Cluster supervisors training for monitoring of MT curriculum implementation 

Regions Plan Accomplishment 

Male Female Total 
Amhara 12 10 - 10 

Oromia 12 12 - 12 

Ethio- Somali 12 12 - 12 

SNNPR 12 10 2 12 

Tigray 12 12 - 12 

Total 60 56 2 58 

  
4.3.3.3.b Build the capacity of key M&E staff in the adaptive regions to ensure revised curriculum 
implementation 
Similar to the CB workshops conducted for the five target regions, READ TA planned to build the 
capacity of educational leaders and experts of adapting regions on the M&E of the MT curriculum 
implementation. In the initial phase, the workshops were to be rolled out for adapting Addis Ababa 
and Dire Dawa City Administrations where the MT teachers had already received the 10 day in-
service trainings. However, because of other government priorities that the educational leaders 
were preoccupied with, these workshops did not take place. Although READ TA planned to conduct 
the trainings in Q3, the adapting regions/city administrations were not ready during the period.  

Thus, if the regions will be ready, READ TA plans to conduct the CB training for Addis Ababa and Dire 
Dawa in the next quarter. 

4.3.4 Implement the MOE CB action plan based on plans developed under 4.3.2  
4.3.4.1 Conduct a CB workshop on monitoring and formative evaluation of MT curriculum (e.g., 
syllabus, SBs, and TGs)  
One of the core components of the project is to build the capacity of leaders and experts in the 
education system. As part of this core area, the CB needs of the MOE were investigated and areas 
for such CB were identified. One of the areas identified involved conducting a formative evaluation 
of the MT curriculum. Therefore, READ TA organized a 5-day CB training workshop on formative MT 
curriculum evaluation for MOE representatives. The workshop was organized in Bishoftu, Ethiopia, 
March 13–17, 2017. Six (one female) participants from the MOE participated in the CB workshop, 
which was facilitated by a READ TA/SIL LEAD international reading expert (Table 31). Four READ TA 
regional specialists also attended the training. 

A collaborative approach was used to build the capacity of the MOE staff. Throughout the workshop, 
information was presented and discussed, drawing on the knowledge and experience of the 
participants. During this process, different concepts essential to understanding formative evaluation 
were clarified. To ensure the quality of the evaluation format, agreed-upon research methods were 
used and efforts were made to ensure that everyone understood the research framework in the 
same way.  

During the CB workshop, the formative evaluation research design was drafted, including the 
research questions, the instruments, and how to use the instruments. The research design is 
qualitative in nature. The two main research questions are as follows: 
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1. How well are the competencies and skills in the revised syllabus for the subject MT reflected 
in the SBs and TGs for grades 1–4? 

2. How well is the revised MT being implemented at the school level?  

To investigate research question 2, it was divided into several sub-questions. The main focus is on 
the teaching and learning materials and how teachers and students interact with those components.  

The following six sub-questions were investigated:  

 Which teaching and learning materials for grades 1–4 for the revised curriculum for the 
subject MT are present in schools? 

 How do students interact with the SBs for the subject MT in grades 1–4? 

 How do teachers interact with TGs for the subject MT for grades 1–4? 

 How do the principals, teachers, and parents perceive the syllabus and its learning 
objectives, the instructional materials, and teaching and learning process? 

 How effective are teachers at implementing the new curriculum? 

 Are the intended minimal learning competences of the curriculum achieved by the students? 

The different instruments will provide data for each of the research questions. There are seven tools: 

Alignment tool. The alignment tool will provide insight regarding whether the instructional materials 
reflect the minimal learning competences stated in the revised syllabus for the subject MT.  

Interview for teachers. The questionnaire for teachers allows the collection of factual data as well as 
experiences, perceptions, and opinions about the implementation of the revised MT curriculum.  

Interview for the principal. The interview for the principal allows the collection of factual data as 
well as experiences, perceptions, and opinions of the principal about the implementation of the 
revised MT curriculum.  

Interview for students. The interview for students will allow the collection of factual data as well as 
experiences, perceptions, and opinions of the students about the MT curriculum.  

Interview for parents. The interview for parents will allow the collection of factual data as well as 
experiences, perceptions, and opinions of the parents about the implementation of the revised MT 
curriculum.  

Focus group discussion. Focus groups will be used to capture the experiences and views of the 
teachers regarding the implementation of the revised MT curriculum 

Classroom observation tool. The classroom observation tool will enable capturing additional 
information relevant to the research question. It will also provide the opportunity to check whether 
the teacher is effective in delivering the lessons.  

Working with a small group of core people allowed the participants to engage deeply in developing 
concepts and the design of the formative evaluation. However, there were also challenges. It took 
some time before it was clear what the final number of participants for the formative evaluations 
workshop would be. That made it difficult for our team to plan and prepare well for the workshop. In 
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addition, on the last day of the formative evaluation workshop, three of the six key participants had 
to leave the workshop for other assignments. Therefore, the tools could not be finalized during the 
workshop.  

Table 31. CB training on formative MT curriculum evaluation for MOE experts 

MOE Directorate Position Male Female Total 
Curriculum development and 
implementation 

Experts (English, MT, Amharic) 3 0 3 

School improvement  Expert 1 0 1 

MT and English language development Expert (Afaan Oromo) 1 0 1 

Inspection Expert 0 1  

Total  5 1 1 

 
4.3.4.2 Follow up on the communication and support of directorates for MT curriculum 
Implementation  
This activity was not conducted during the reporting quarter due to other priority activities that 
occupied staff time. In addition, the MOE directorate (MTELD directorate) that was supposed to 
coordinate the follow-up on communication and support for MT curriculum did not provide any 
feedback on progress. 

4.3.5 Provide technical support to MOE and RSEBs on implementing MT special education needs  
4.3.5.3 Consultative workshop on material modification for readers with severe disabilities  
This activity was not conducted during the reporting quarter due to other priority activities that 
occupied the MOE. Despite continued efforts from READ TA, the relevant MOE directors have not 
responded or followed up on requests to finalize the strategy for adapting MT curriculum materials 
for students with special needs. Because READ TA cannot proceed without the MOE’s guidance and 
approval, it appears that the project is running out of time to complete this activity. Therefore, this 
activity may need to be completed within the project’s current timeframe. 

4.3.5.4 Prepare materials for readers with severe disabilities  
This activity was not conducted during the reporting quarter due to a delayed predecessor activity, 
4.3.5.3.  

4.4 Prepare MOE and RSEBs for project takeover and sustainability of activities  
4.4.1 Conduct a national sustainability workshop and support the preparation of a sustainability 
plan  
This activity has been rescheduled to May 2017 with modifications in scope and objectives from how 
the activity was originally outlined. After consultations with USAID, the MOE, and the other READ 
projects, it was agreed that the national sustainability workshop would be expanded to cover issues 
beyond just READ TA. Therefore, instead of holding the sustainability workshop, READ TA will 
coordinate with the MOE and READ projects to conduct a National Reading Symposium that will look 
deeply into what has been accomplished under the READ projects while identifying the gaps that 
remain to be addressed by the MOE and its partners. This will include the development of a research 
agenda for the MOE around reading instruction and learning, along with developing action plans for 
the sustainability and MOE ownership of key READ activities. 

4.4.2 Implement CB for MOE and RSEB and other educational partners to ensure sustainability  
This activity was not conducted during the reporting quarter due to a rescheduled predecessor 
activity, 4.4.1.  
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4.4.3 Follow up and monitor the sustainability plan’s implementation status  
This activity was not conducted during the reporting quarter due to a rescheduled predecessor 
activity, 4.4.1.  

3. LESSONS LEARNED 

Engaging administrators after an ICT intervention has been implemented is as vital as incorporating 
them during the design phase 
The RSEB administrations are both capable and willing to take the lead on supporting the MT 
package and should be the focus for taking the lead on the MT Package moving forward instead of 
the MOE. Although the presence of decision makers at the Consultation Workshop was vital for 
productive, actionable discussions on sustainability, a concerted effort to follow up must be done to 
ensure that CTE and RSEB administrations follow through with their commitments obtained at the 
workshop. As discovered during the second maintenance visit, the RSEB and CTE administrators 
were more positive about and aware of the MT package after the Consultation Workshop, so quickly 
engaging administrators after the implementation of an ICT intervention is as vital as incorporating 
them during the design phase. Requiring the institutionalization of the support system for the MT 
package had a significant impact on program buy-in and awareness by the ministry and colleges. 

Monitoring venues before the start of teacher trainings better informs grant administration  
The availability of training materials at teacher training venues continues to be a challenge in READ 
TA–administered teacher training grants. Hence, there is a need for monitoring the availability of 
training materials ahead of trainings for proposed training venues.  

Assigning focal persons from adapting regions to facilitate teacher training implementation 
In Q3, assigning focal persons in adaptive regions and closely following up on the regional trainings 
enabled READ TA to minimize implementation problems. Daily evaluation of the training sessions 
with training coordinators, MTs, and TTs also enabled us to solve program and administration issues 
without affecting training implementation. In addition, having reserve MTs and TTs helped overcome 
shortages of trainers.  

Working to simplify or consolidate module sections that require more time helps achieve full 
coverage of module content  
For most modules, instructors and students do not believe they can cover the entire content of the 
module in one semester. The students say they take five or six other courses and cannot dedicate 
more time to reading the module than they already have. The instructors provide mixed reviews. 
Some instructors are more confident to teach all the content of modules than others. In addition, in 
some cases, the instructors miss classes because they are in meetings, workshops, and so on, and 
those classes are not made up or taught by another teacher. Hence, in revising modules, it is good to 
consider the allotted time to teach as well as simplify or consolidate some of the sections that 
require more time on task.  

Facilitating clear articulation of comments helps address comments during module revision 
In the review of pre-service course modules, CTE instructors stated that there are confusing ideas, 
unclear instructions for activities, and incorrect information. In such instances, it is good practice to 
let them clarify whether the issue lies with the English version of the module or its MT version. This 
will save time in revising the modules after pilot implementation. Including linguists in the review 
process was the other lesson drawn during the review of modules. In addition, careful grouping of 
workshop participants based on organizers’ knowledge of participants’ skill, past performance, and 
content knowledge helped in module review workshops. 
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Employing specifically tailored pre-workshop assessments is more helpful than generic assessments  
READ TA has pre-workshop, daily, and end-of-workshop assessment forms with generic content. The 
forms help us to understand workshop participants better and inform how to adjust workshop 
delivery as needed. During the cluster supervisors’ workshop for MT curriculum monitoring, READ TA 
prepared a pre-workshop assessment form that was tailored for that specific workshop. That was 
because the training involved the use of technology, and it was found important to assess 
participants’ acquaintance with the technology items. Other information specific to the participants 
was gathered, along with the technology questions. The feedback obtained from pre-workshop 
questionnaires was so informative that it enabled workshop facilitators to make the necessary 
adjustments on content, time, and depth of the training to ensure that the training met its 
objectives. Hence, READ TA will try to prepare specifically tailored workshop assessment forms 
whenever possible. 

3.1 Implementation challenges 

Continued grievance of workshop participants over the revised DSA regulations pertaining to the 
per-diem limits  
Workshop participants continue to express dissatisfaction over the revised daily subsistence 
allowance (DSA) rate, which is often reflected in the daily training evaluation data collected during 
workshops. Grievances were so high during the school cluster supervisors’ training held in Addis 
Ababa that it threatened the well-being of READ TA staff, as well as the status of the workshop. The 
participants were highly dissatisfied with the daily per-diem rate, and if not for a friendly handling of 
the matter could have led to training discontinuation. Although READ TA clearly defines the rates in 
invitation letters to the MOE and regions, participants maintain that they do not receive complete 
information on invitation letters.  

Shortage of curriculum materials at teacher training venues 
MT teachers’ teacher trainings require adequate availability of the revised curriculum materials in 
training rooms. So far, the arrangement with the MOE was to inform trainee teachers to bring the 
books from their respective schools for the training. However, this consistently remained a problem 
for a number of reasons. It is observed during monitoring that there is often a shortage of the TGs in 
some of the training venues.  

Newly developed book pages exceeding MOE page limit standards  
The number of pages of the revised English materials, particularly for the SBs, is larger than the 
MOE’s standard. This was mainly because the materials were revised, taking into consideration the 
findings of the English situation analysis, which indicated the need to give equal attention to all skills, 
inclusion of some new language items, more emphasis in equipping students with the necessary 
skills to use English as an MOI in later grades, and alignment of English and MT in terms of content 
and approach. This required the development teams to include more content (vocabulary, reading 
and writing practices) in context (via listening and reading texts). To ensure that students meet the 
lesson objectives, 4 revision weeks are also included in the SBs. READ TA has been discussing and will 
continue to discuss with the MOE and USAID on how to address this issue.  

RSEBs changing training schedules strained READ TA grant monitoring and the technical support 
plan  
RSEBs changed teacher training schedules frequently and often at the last minute. In addition to 
changing schedules, RSEBs often failed to communicate these changes to READ TA. Such changes 
required modifications on agreements and milestones. The deployment of teacher training monitors 
was also affected by challenges due to these changes. Another challenge of monitoring teacher 
training venues was the large distances between training venues. Some regional venues were very 
far apart, requiring the deployment of additional monitors. 
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Challenges faced in supporting the READ MT package 
READ TA/RTI staff were fully engaged with other activities during the second maintenance visit for 
the READ MT Package maintenance visits led by READ TA/Inveneo. The scheduled CB of ICT staff and 
a structured evaluation of the MT package and MT instruction via the previously used survey 
instrument would have been well achieved with additional READ TA/RTI staff present. The 
maintenance visit occurred 2 months later than scheduled due to delays and coordination issues 
with the MOE, so when the second maintenance visit started, READ TA had conflicting activities and 
could not participate at most of the CTEs and RSEBs to conduct the survey. 

Lack of proper communication to CTEs and RSEBs by READ TA and the MOE concerning the 
occurrence and purpose of the second maintenance visit impacted the effectiveness of the visits at 
many sites. Some MT instructors were not present, and some who were present did not participate 
in the training because they expected to be paid. Some ICT staff members did not participate. 
Moreover, the MOE CEICT participated only in a limited capacity in the second maintenance visits by 
sending a representative to only four CTEs. In addition, some RSEB and CTE ICT officers still 
requested additional technical training on the MT package. Also, newly hired RSEB and CTE ICT 
officers had not always been trained on the MT Package by their departments upon being hired and 
were therefore not as prepared to support the MT Package or make the most of the training during 
the second maintenance visit. 

Challenges faced in module adaptation, revision, and validation: 
 Delays in gathering all M&E data from and reporting the findings to the team with enough 

time to review at the revision phase could be problematic. There were some revisions being 
made at the production phase, mostly related to placement of tables and graphs to ensure 
the fidelity of presentation in comparison with the English version. Different levels of 
capability on the part of the writers can also delay the process. The graphic designers may 
also get confused with the various pictures and graphs in multiple languages and sometimes 
misplace a table into a module in a different language.  

 CTEs do not have adequate resources to support MT instruction. There is only one ICT 
package per CTE, which limits the chances of all MT classes using the technology. There are 
very limited reading materials in MT for CTE students to read. For most CTE students, the 
modules are their only source of reading. It would be helpful to have the same book titles 
provided to primary schools also available at the CTE libraries. Moreover, not all the newly 
produced modules are available at the CTE’s libraries. The CTE students also have limited 
access to computers on campus and to Internet sources. 

 There is an ongoing issue regarding the accuracy of the adapted modules in the seven target 
languages. Because READ TA cannot verify the fidelity of the content of the modules by 
carrying out back-translations from each of the seven target languages to English, the issues 
related to the language used in writing the modules in MT will remain. There are numerous 
technical terms in these modules that are new to the CTE instructors; some may not exist in 
the seven MTs and may require several discussions with multiple parties to reach agreement 
on the best way to adapt the new concepts and terminology to each of the target languages.  

3.2 Monitoring and Evaluation Plan Update  

During Q2, READ TA’s Monitoring and Evaluation Plan (MEP) was revised based on feedback 
provided by the Agreement Officer’s Representative (AOR). The revised MEP was submitted to 
USAID in Q3.  
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ANNEX A: PERFORMANCE PLAN AND REPORT OF PROGRESS 

SUMMARY, BY QUARTER 

Table A1 outlines the achieved versus planned progress for the period, disaggregated by gender, geographic area, and other relevant factors.  

Table A1. Performance plan and report of progress summary, FY 2017 

Strategic Objective 

Indicator 
Data 

Source 

Baseline Data FY 2017 Quarterly Status (FY 2016) Annual 
Performa

nce 
Achieved 
to Date 
(in %) 

Comment(s) 
Year Value 

Annual 
Cumulative 

Planned 
Target 

Annual 
Cumulative 

Actual 
Q1 Q2 Q3 Q4 

USAID Ethiopia’s READ IR: Improved reading achievement 

READ Sub-IR 1: Reading and writing materials developed and pre- and in-service teacher training delivered as appropriate for primary classrooms 

Number of teachers, educators, 
and teaching assistants who 
successfully completed in-service 
training or received intensive 
coaching or mentoring with USG 
support 

— — — 25,877 47,685 41 10,060  37,584 — 184% — 

Number of teachers, educators, 
and teaching assistants who 
successfully completed pre-
service training with USG support 

— — — *Not 
determined 

**14,187 
(8180 
females) 

0 0 — — N/A Percentage of 
achievement 
cannot be 
determined 

Number of textbooks and 
learning materials developed 

— — — 16 0 0 0 — — 0% Development of 
English materials 
is near final  

READ Sub-IR 2: Improved management and planning capacity at schools; CTEs; and woreda-, regional-, and MOE-level in early grade reading and writing 
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Strategic Objective 

Indicator 
Data 

Source 

Baseline Data FY 2017 Quarterly Status (FY 2016) Annual 
Performa

nce 
Achieved 
to Date 
(in %) 

Comment(s) 
Year Value 

Annual 
Cumulative 

Planned 
Target 

Annual 
Cumulative 

Actual 
Q1 Q2 Q3 Q4 

Number of administrators and 
officials successfully trained with 
USG support 

— — — 500 779 449 330 5 — 158% — 

READ Sub-IR 3: Enhanced community involvement in delivery of quality education 

No indicators for READ TA — — — — — — — — — — — 

READ Sub-IR 4: Monitoring and evaluation conducted to ensure that implementation is on track and results are achieved 

*The annual target for number of teachers, educators, and teaching assistants who successfully completed pre-service training with USG support cannot be 
determined by READ TA. It will depend on the number of teacher trainees graduating from CTEs using the READ TA developed course modules. 
**The data are obtained from MOE inclusive of graduates in July 2016  
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ANNEX B: SUCCESS STORY 

Ethiopian teachers using assistive technology to address low-vision and hard-of-hearing students 
 
“Although I often had intentions to support needy children in my class, my conviction has amplified 
after the training I received with this pilot.” 
 

Ethiopian teachers are discovering the 
power of digital technology to address 
the needs of their low-vision and hard-
of-hearing students. As part of a pilot 
initiative, teachers like Ms. Agere 
Melaku of the rural Zenzelima school in 
Amhara Region are enthusiastically 
incorporating their new technology into 
their teaching practices. She maintains, 
“Although I often had intentions to 
support needy children in my class, my 
conviction has amplified after the 
training I received with this pilot. I am 

now a step ahead of other teachers; I am 
using technology in addition to the chalk 

and board. I tell that to my friends and am happy to be using technology in my class.”  

Another teacher at Yakatit 25 Primary School in Amhara Region explains, “I learned that I can use the 
simplest technology in my hand to enhance my classroom instruction. After the initiative, beyond 
Amharic, I also begun using my personal phone to complement my English class since I also teach 
English at the school.” 

These are the voices of two of the 102 teachers who are participating in the US Agency for 
International Development (USAID)–funded Reading for Ethiopia’s Achievement Developed 
Technical Assistance (READ TA) project’s Assistive Technology Capacity Building Initiative (ATCBI) 
being piloted in 65 schools across five regions. 

The READ TA project was initiated in October 2012 in response to alarmingly low early grade reading 
performances in mother tongues (MTs). READ TA successfully developed improved Grades 1–8 
student books and teachers’ guides in seven of the most widely spoken MTs in Ethiopia by using 
proven approaches known to show fast results in students’ reading performance. READ TA has 
integrated gender and inclusion as a crosscutting theme in all of its work. One such effort illustrating 
inclusion is the introduction of assistive technology for low-vision and hard-of-hearing students. 
READ TA’s ATCBI aims to support the systematic implementation of the revised curriculum for 
reading and writing in MT in Ethiopia.  

Before the rollout of assistive technology pilots at schools, READ TA collected baseline data from 65 
schools in five regions of Ethiopia to screen Grade 2 children in selected classrooms for their vision 
and hearing levels and gather information about their MT instruction. Among more than 3,700 
students screened, 150 children (4%) were identified with some hearing impairment and 211 
children (5.6%) with some vision impairment during baseline. Consequently, READ TA rolled out its 
assistive technology pilot initiative by training 114 Grade 2 MT teachers and their principals, selected 
from 63 schools in five regions of Ethiopia. As per the design of the pilots, trained teachers were also 
provided with headphones and smartphones loaded with hearing and screening applications, as well 
as an Inclusive Multimedia Lesson Plan (IMLP). 

Haimanot Tsegaw, Grade 2 Amharic Teacher, Dudmen Primary 

School, Amhara Region 
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Within 1 month of implementation, READ TA monitored the implementation of the assistive 
technology pilot, which signaled an early sign of success in teacher practices including low-vision and 
hard-of-hearing students in MT classrooms. Of 102 Grade 2 MT teachers visited during the 
monitoring, the majority were observed to demonstrate recommended practices to accommodate 
low-vision and hard-of-hearing students. Most of the MT teachers faced class while speaking, spoke 
loudly and clearly to all students, repeated instructions and questions to ensure that all students 
understood instructions, wrote large prints on the board, repeated student responses to the whole 
class, wrote lesson directions on the board, and demonstrated other inclusion recommendations 
stated on the IMLP loaded on their smartphones. Teachers were seen to attend to and exert efforts 
to accommodate students with hearing and vision impairments in their instruction. They also were 
interested in using technology to support their instruction. School leadership were enthusiastic to 
support the implementation of the assistive technology initiative. 

READ TA’s ATCBI is at its early stage of implementation. The results witnessed so far are, however, 
encouraging and signal the efficacy of the initiative to include students with hearing and visual 
impairments in regular MT classrooms.  
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ANNEX C: GRADES 9–12 ENGLISH FIELD STUDY 

INSTRUMENTS 

READ TA grade 9-12 English language teaching 
School Principal questionnaire 

Interviewer: _________________________________ Date: ______________________  
Regional State ________________ Zone _____________ Woreda ___________________ 
School Name: _____________________________________________________________ 
Principal/Vice Principal Name ________________________ sex:  M  F 
Years as Principal/Vice Principal _______Years Teaching (including this year)_______ 
Language of Interview _________________________  

 
Instructions: Start by thanking the Principal for giving time for this interview and for permitting the 
teacher observations. Explain that we are not evaluating teachers or schools and that we are 
interested in learning about the status of English teaching and learning only. Also explain that 
interview results are confidential and will be analyzed along with many others from other regional 
states so that RTI can get an accurate picture of English language education. 

SCHOOL PROFILE 
1. How many students attend this school now (RQXX)? Males (1)______; Females (2) 

_______; Total (3)_______;  
2. Can you tell me how many sections for each grade and the current number of students in 

each grade? (Or is this information available on the walls or from the Secretary?) 
[Interviewer: If necessary, after the interview, obtain this information from the secretary or off the 
charts on the wall] 

Grade (c) No. of Sections (d) Male (e) Female (f) Total (g) 

9     

10     

11     

12     

3. How many teachers are in this school (RQXX)? Males (1)____; Females (2)____; Total (3)____  
4. How many of your teachers teach English? Males (1)____; Females (2)____; Total (3)____; 

(4) don’t know ____ (RQ12)  
5. Do the English teachers in your school know English well enough so that they can teach the 

lessons well (RQ 11)? All of them Most of them Half of them Only few of them Don’t 
know their level of English 

6. Do the students who enter grade 9 know enough English to follow the lessons well (RQ 1)? 
All of them Most of them Half of them Only few of them 

7. What challenges or constraints do your teachers encounter in teaching and learning of the 
Grades 9-12 English language curriculum materials (RQ11)? 

8. What challenges or constraints do the students encounter learning English in Grades 
9-12 using the English language textbooks (RQ 11)? 

9. What do you think is the best way to improve English language skills of your English teacher 
(RQ12)? 

10. What do you think is the best way to improve English language learning achievements of 
your students (RQ12)?  
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READ TA grade 9-12 English language teaching 

Classroom observation tool 
Observer: _______________________________ Date: __________________________ 
Regional State _______________ Zone ________________ Woreda __________________ School 
Name: _____________________________________________   
English Grade ______ Section ______ sex of Teacher:  M  F    
Number of students: ______ Male ______; Female _____; Total _______ 
Starting time observation ________ ending time observation _________ 
 
Observe lessons using the classroom observation form. At the end of the lessons answer the 
following questions:  

1. What is the text book – student ratio in the class you observed (RQ11)?  

 1 text book for 2 students 

 1 text book for 3 students 

 1 text book for 4 students 

 1 text book for 5 students 

 1 text book for 6 or more students 
2. Do the students seem to be able to follow the lesson well (RQ1, 9)? 

Yes No 
3. To what extend does the teacher seem comfortable delivering the lesson (RQ7)?  

 Very comfortable: no problem,  

 Comfortable: 1 –2 things didn’t go well,  

 Not so comfortable: 3-4 things didn’t go well, 

 Struggling: used other languages quite often, 5 or more things didn’t go well.  

 I cannot provide a meaningful answer to this question 
4. Does the English teacher seem to have sufficient level of English to teach lessons well (RQ 

11)? 

 Knows it very well, hardly makes mistakes 

 Knows it well, sometimes makes mistakes 

 Often makes mistakes 

 Does not know it well. 

 I cannot provide a meaningful answer to this question 
5. What aspects of the lessons was the teacher struggling with (RQ12)?  

[Observer: Check all aspects that are relevant] 

 Difficult to pronounce words correctly. 

 Making grammatical mistakes. 

 Formulating good English sentences. 

 Time management 

 Class management 

 Making sure students participate actively. 

 Assessing students learning 

 Making sure that students use their textbook.  

 Helping students that are struggling 
6. What aspects of the lessons were the students struggling with (RQ12)? 

[Observer: Check all aspects that are relevant] 

 Grammar activities 

 Listening texts and activities 

 Reading texts and activities 

 Vocabulary activities 
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 Speaking activities 

 Writing activities 

 Asking the teacher for help 

 Using the text book 

 Understanding the teacher 

 Pronouncing words well 

 Saying a sentence in English 

 Others specify _______________________________________________  
7. Was the teacher able to finish the lessons within the allotted time (RQ5)?  

Yes No 
8. Were students able to communicate in English with each other (RQ6)? 

a. Yes, comfortably; b. They were trying but struggling; c. They were not able to; d. Not 
observed 

Observation tool 
Instructions for use:  

 Observe 2 lessons in each grade  

 Tell the teacher that you will come to observe the class to get an impression of the school. 
Do not tell the teacher what exactly you will observe.  

 You need a timer (on your mobile phone).  

 Every two minutes you have to indicate:  
o Who is performing one of the four skills and in which language?  
o You do this by marking an E (English), A (Amharic), M (mother tongue) in the 

table.(NB: it is likely that reading will always be in English)  
If a girl student is speaking mark the girl student row, if a boy student is speaking, mark the boy 
student row. If no one is talking, you mark the lowest row that says ‘no talk/silent’. 

 
Minutes  2 4 6 8 1

0 
1
2 

1
4 

1
6 

1
8 

2
0 

2
2 

2
4 

2
6 

2
8 

3
0 

3
2 

3
4 

3
6 

3
8 

4
0 

total  

Teacher                      Comments 

Listening                       

Reading                      

Speaking                       

Writing                      

Student-boy                        

Listening                       

Reading                      

Speaking                       

Writing                      

Student-Girl                        

Listening                       

Reading                      

Speaking                       

Writing                      

No talk/silent                        
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READ TA grade 9-12 English language teaching 

Teacher questionnaire 

Interviewer: _______________________________ Date: _____________________________  
Regional State _______________ Zone ________________ Woreda __________________ School 
Name: _____________________________________________   
English Grade ______ Section ______ Sex of Teacher:  M  F     
No. of Periods of English/Week __________Grade Levels: ________ Sections ________ 
Language of Interview _______________________  

 
Note: Choose teachers who have had at least one year of teaching at the school (plus the months of 
this year). 
 
Instructions: Start by thanking the teacher for giving time for this interview. Explain that we are not 
evaluating him/her. Also explain that interview results are confidential and will be analyzed along 
with many others so that we will know how to improve English Language Teaching. 

 
TEACHER EXPERIENCE 

1. How many years have you been a teacher (including this year) (RQXX)? 

 Less than one year 

 __________ years (if more than one year ) 
2. How many years have you been teaching English (including this year) (RQXX)? 

 Less than one year 

 __________ years (if more than one year ) 

PRE-SERVICE TEACHER TRAINING 
3. What is your highest level of academic qualification?  

[Interviewer: Check only one] 

 College diploma in __________ 

 Bachelor’s degree in _______________  

 Bachelors’ Degree in ______________plus PGDT Teaching Certificate  

 Master’s degree 

 Other: (specify) __________________________ 

4. What additional courses/training have you followed to teach English as a subject? 
5. How do you rank your own English language capability (RQ12)? 
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[Interviewer: Check only one] 

 Excellent (near native in speaking and reading) 

 Very good (understand most of what people say and can read without difficulty) 

 Good (I sometimes do not fully understand what people say and sometimes guess 
what a written word means through context) 

 Not very good (I miss a lot when others are speaking English and I have difficulty 
understanding what is written in English) 

 Inadequate (I cannot understand most of what others say and when reading I just 
use a bilanguage dictionary) 

6. If your answer is not good or inadequate, describe your reason for that. 
 
Teaching and learning English 

7. Do the students who enter grade 9 know enough English to follow lessons well (RQ 1)? 

 All of them 

 Most of them 

 Half of them 

 Only few of them 

8. Does the level of the materials at the end of grade 8 matches the starting level of grade 9 
well (RQ 1)? 

 It matches very well 

 It matches well 

 It only matches partially. 

 It does not match 
9. Does the content of the lessons in the grade you are teaching present the content spirally, 

what is learned in on grade is built on in the next grade (RQ 2)? 

 Yes  

 Mostly  

 Partly  

 No 
10. Is the content of the lessons in the grade you are teaching well-paced, not too much in one 

lesson and too little in other lessons? (RQ 2)? 

 Yes  

 Mostly  

 Partly  

 No 
11. Is the content of the lessons in the grade you are teaching well-paced and everything can be 

taught in one school year (RQ 2)? 

 Yes  

 Mostly  

 Partly  

 No 
12. Does the content of the lessons in the grade you are teaching give equal attention to the 

four skills: reading, writing, speaking and listening (RQ 3)? 

 Yes  

 Mostly  

 Partly  
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 No 
13. Do the contents of the lessons in grade 9-12 prepare students well to continue in higher 

education (RQ 4)? 

 Yes  

 Mostly  

 Partly  

 No 

 I don’t know 
14. Are you able to teach the content of the grade you are teaching within the designated 

teaching-learning schedule (RQ5)?  

 Yes for all grades. 

 No for all grades 

 No, it is difficult for grade ___ the content is too much. 

 No, it is difficult for grade ___ the content is too much. 

 No, it is difficult for grade ___ the content is too much. 
15. Using the curriculum textbooks, do you find it easy or difficult to organise your lessons well 

(RQ 5)?  

 Easy  

 Easy for most lessons  

 Easy for some lessons, but other lessons it is difficult. 

 It is difficult 
16. Does the content of the lessons in grade 9-12 prepare the student to do well in every day 

communication necessary for their out of school careers (RQ 6)? 

 Yes  

 Mostly  

 Partly  

 No 
17. Is the content of the course materials for grade 9-12 aligned with what you were trained for 

at college/university (RQ 7)? 

 Yes  

 Mostly  

 Partly  

 No 

If there is/are a differences, could you indicate what the main difference(s) is/are? 

18. Are the teaching strategies used for teaching the materials for grade 9-12 aligned with what 
you were trained for at university (RQ 7)? 

 Yes  

 Mostly  

 Partly  

 No 

If there is a difference, could you indicate what the main differences are? 

19. How do you evaluate the difficulty level of the textbook for your students (RQ8)?  

 For most of them it is too easy 

 For most of them it is the right level 

 For most of them it is difficult 

 For most of them it is too difficult. 
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20. How do the students evaluate the difficulty level of the textbooks in the grades you teach 
(RQ8)?  

 Most of them find it too easy. 

 Most of them find it the right level. 

 Most of them find it difficult. 

 Most of them find it too difficult. 

21. What aspects of the textbooks are difficult for student (RQ8)? 
22. Do the contents of the lessons in the grade you teach help students in using English as a 

Medium of Instruction (RQ10)?  

 Yes  

 Mostly  

 Partly  

 No 
23. Does the textbook encourage use of active learning (RQXX)?  

 Yes  

 Mostly  

 Partly  

 No 
24. Do you use active learning approaches during the English lessons (RQXX)?  

 For all lessons 

 For most lessons  

 For some lessons 

 No 

If yes, can you give a few examples of approaches you are using?  

25. Does the textbook encourage use of continuous assessment (RQXX)? 

 Yes  

 Mostly  

 Partly  

 No 
26. Do you use continuous assessment? 

 Yes  

 Most lessons  

 Some lessons 

 No If you only use it some lessons or not at all, could you explain why that is?  

27. Do the teaching methodologies/strategies in the teacher’s guides help you to prepare your 
students to use English as a Medium of Instruction (RQ10)? 

 Yes  

 Mostly  

 Partly  

 No 
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28. What teaching-learning materials are you using with your students in different grades 
(RQ11)?  

 yes no 

Student books   

Teacher’s guides   

Minimum learning competencies   

Syllabus   

Supplementary reading materials    

Others ________________   

29. How do you evaluate the relevance of those materials (RQ11)? 

 Very good Good  Fair  Poor 

a. Student books     

b. Teacher’s guides     

c. Minimum learning competencies     

d. Syllabus     

e. Supplementary reading materials      

f. Others ____________     

30. What is the student-textbook ratio in the grades you teach (RQ 11)?  

 1 textbook for 1 student 

 1 textbook for 2 students 

 1 textbook for 3 students 

 1 textbook for 4 students 

 1 textbook for 5 students 

 1 textbook for 6 or more students 

31. What challenges do you face in teaching English in the grade you teach (RQ 11)? 
32. What challenges or constraints do the students encounter learning English in the grade you 

teach using the English language textbooks (RQ 11)? 
33. What are three things you like most about the current English language textbooks (RQ11)? 
34. What are three things you like least or you would like to change about the current English 

language textbook (RQ11)? 
35. What recommendations do you have to improve the English language textbook and 

teacher’s guide? (RQ 12)?  

36. What do you think is the best way to improve your own English language skills (RQ 12)? 

37. What do you think is the best way to improve English language learning achievement of your 

students (RQ 12)?  
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READ TA grade 9-12 English language teaching 

Student Questionnaire 
 

Interviewer: ________________________ Date: _________________________  
Regional State _______________ Zone ________________ Woreda ____________________ 
School Name: _______________________________________________________________ 
Student Grade: ___________________________  Section: _________________________ 
Student sex:  M  F Student Age _____________________   
Language Spoken at Home ___________________  
Language of Interview _______________________ 

 
Instructions: Start the student interview by thanking them for giving you the time to conduct this 
interview. Then explain that the research is trying to identify ways in which English language 
instruction can be improved and that student input is very important to this understanding. 

 
1. What language does your English teacher usually use in English language classrooms (RQ1, 

11)? 

2. When you entered grade 9, how easy or difficult was it for you to use English in the 
classroom (RQ1)? 

 Very easy 

 It was okay 

 It was a bit difficult at times 

 It was difficult 

 It was very difficult 

If your answer is a bit difficult/difficult/very difficult, what makes your English class difficult? 

3. [Interviewer: Only a student in grade 10 or higher will be asked] Do you find that what you 
learn in your grade is building on what you learned in the previous grades (RQ2)?  

 Always 

 Most of the time 

 Some times 

 No 

If your answer is no, what is missing or why do you say no? 

4. Are the English language lessons spending about the same amount of time on speaking, 
listening, reading and writing (RQ3)? Yes/no 

 If no, which one(s) need more time? ______________________________ 

5. How confident are you that at the end of grade 12, you can use English well enough to do 
well in Higher Education (RQ4)?  

 Very confident 

 Confident 



 

68 

 

 I think I will find it sometimes difficult. 

 It will be difficult. 

 It will be too difficult. 

If you think you will find difficulties at times, what needs to happen so that you would feel 
comfortable using English in Higher Education?  

6. How well can you understand conversations in settings where only English is used? (RQ6)?  

 I can understand everything. 

 I can understand most of it. 

 I can understands bits and pieces. 

 I often cannot follow the conversation. 

7. How comfortable do you feel to talk in English in social setting or at school? (RQ6)? 

 I feel comfortable and talk easily with people.  

 Most of the time I feel comfortable. 

 I can do it, but I speak slowly and make mistakes, but I can communicate. 

 I do find it hard to join a conversation in English.  

8. How comfortable do you feel reading texts in English (for example textbooks for other 
subjects, websites, books for pleasure, leaflets or brochures)? (RQ6) 

 I feel comfortable and read everything.  

 Most of the time I feel comfortable. 

 I can do it, but I read slowly and make some mistakes. 

 I do find it hard to read things in English.  

9. How comfortable do you feel writing in English to friends or colleagues? (RQ6) 

 I feel comfortable and write about everything.  

 Most of the time I feel comfortable. 

 I can do it, but I write slowly and make some mistakes. 

 I do find it hard to write in English.  

10. How easy or difficult do you find the English lessons in your grade (RQ 9)? 

 Easy  

 Most are easy, some are difficult 

 Most are difficult 

 All are difficult 
11. Do the English lessons help you to use English during learning other subjects (RQ 10)?  

 Yes  

 Most of the time 
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 Only sometimes 

 Not at all 

12. How easy or difficult are the English texts (passages) in your grade level textbooks for you 
(RQ9)? 

 Easy  

 Most are easy, some are difficult 

 Most are difficult 

 All are difficult 
13. How easy or difficult are the following language components in your textbooks for you 

(RQ9)? 

 Easy Some are 
difficult 

Most are 
difficult 

All are 
difficult 

 Grammar activities     

 Listening texts and activities     

 Reading texts and activities     

 Vocabulary activities     

 Speaking activities     

 Writing activities      

 Others specify ____________________________________  
 

 

14. How do you find the following parts of your English textbook (RQXX)? 

 Nice! Okay Not so Nice No opinion 

1. Colors     

2. Organization of the pages     

3. Letter size of the reading texts     

4. Illustrations and pictures     

5. Organizations of the chapters and lessons     

6. Size of book     

 

15. What do you like best about your English class (RQ11)? 
16. What do you like least about your English class (RQ11)?  
17. How often do you find the lessons in the English text book difficult (RQ11)?  

 Every lesson is difficult 

 More than half of the lessons are difficult 

 Less than half of the lesson are difficult 

 No lesson is difficult 
18. Is there any language component (reading, listening, writing, speaking, grammar, 

vocabulary) in the book that you find more difficult that others? Yes/no 
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If yes, can you tell me which one and also tell me what makes it more difficult (RQ 11)? 

19. Do you find the content of the lessons interesting (like the different activities that you do 
during a lesson)? (RQ11)?  

 All content is interesting 

 Most content is interesting 

 Some content is interesting 

 None of the content is interesting 

20. What kinds of texts do you find interesting to read during English (RQXX)?  

[Interviewer: more than one option is possible] 

 Stories/narratives 

 Poem/Poetry 

 Informative texts that give information about different topics 

 Opinion texts that help to think about different viewpoints. 

 Others, ________________________________ 

21. What topics would you find interesting to read during English (RQ 11)? _________ 

 Are these topics in your current text book for English? Yes/no 

22. What are three things you like most about your English language textbook (RQ11)? 
23. What are three things you like least or you would like to change about your English language 

textbook (RQ11)? 
24. What are other English language learning materials or resources are available in your school 

(RQ11)?  
[Interviewer: mark all that apply]  

 Library books and materials 

 English language resource room 

 Materials developed by other teachers 

 English practice speaking or other English club 

 Reading corners 

 Computers without internet access 

 Computers with internet access 

 Other (specify)  
25. What are other English language learning materials or resources in your school that you use 

(RQ11)?  
[Interviewer: mark all that apply]  

 Library books and materials 

 English language resource room 

 Materials developed by other teachers 

 English practice speaking or other English club 

 Reading corners 

 Computers without internet access 

 Computers with internet access 
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 Other (specify)  
26. Outside of school, with whom do you speak English (RQ11)? 

[Interviewer: mark all that apply]  

 When I meet my English teacher in the neighborhood 

 When I meet with my principal/vice principal 

 At home with members of my family (specify who)__________________ 

 With my friends from school 

 With my friends from my home 

 Other (specify) ____________________ 

27. How well does your teacher know English (RQ11)? 

 Knows it very well, hardly makes mistakes 

 Knows it well, sometimes makes mistakes 

 Often makes mistakes 

 Does not know it well.  
28. What do you think your school can do to help you improve your English (RQ12)?  
29. What do you think you can do to improve your English (RQ12)? 
30. What aspects of the English text book needs to be improved (RQ12)? 
31. Does your teacher use active learning activities where everyone is involved in the lesson 

(RQXX)?  

 Yes  

 Most lessons  

 Some lessons 

 No 

If yes, can you give a few examples of approaches what these activities are?  

32. Does your teacher use continuous assessment during the lessons? Keeping track to see if all 
students have understood the lessons and if not, they are given some help (RQXX)?  

 Yes  

 Most lessons  

 Some lessons 

 No 

If yes, can you give a few examples how the teacher monitors your progress and helps when 
it is difficult?  
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ANNEX D: GRADES 1-8 MATERIAL FIELD TEST 

RESULTS SUMMARY (PRELIMINARY) 

1. Teachers Focus Group Summary 
Most helpful lessons: 
Word study; Pre, while and post listening and reading activities; Vocabulary; Blending and 
segmenting to enable students read; Listening text; Simple to complex organization; Pictures with 
words and texts; Time allocation in the TG; Answers to the activities 

Least helpful lessons: 
Grade 7 week 6 day 4 except contextual meaning others are not helpful; Clarity of instruction on 
blending and segmenting 

Resources: 
Recorded songs and stories; Supplemental materials (dictionary, grammar book); Educational media 

Challenges: 
Passages are too long; Background knowledge of studies; Key word identification; Writing 
composition- process should be suggested in the TG; Dialogue reading fluency and listening; Time 
shortage; Shortage of Notes on key grammatical items; Word study-Clarity of instruction on blending 
and segmenting; Dictation in the convention part. 

Comparative advantage from the previous 
Reading and listening skills; Time allotment; Participatory; Simple to complex 
Teachers’ readiness 
Not well prepared and training is needed-Most teachers are untrained; CTE curriculum revision 

Comments: 
TG and SB alignment (national flag ); Variety of activities; level of difficulty post reading and writing 
questions; Limiting redundant activities; Correct answers; Length of the lessons; Local word and 
English words should be side by side  

 
2. Teacher Interview Summary 

Student Book related Issues: 
Objectives achievable: No, because of time constraint (4 respondents). 

Activities fully exploitable: No, because of time allotment (6 respondents) & large class size. 

Activities in line with ELT methodologies: No, what I have been trained at college and what is in here 
are not same (2 respondents). 

Compatibility: 
Background: Names used unfamiliar (e.g. Dosa) 

Needs and interests: Ethiopian Holidays or December 8 should be replaced by other topic 

Cultural appropriateness: Change the phrase ‘Christian holiday’ P.8 TG step 4, answer for activity 1 
for it doesn’t represent all Christians; Not culturally appropriate for it looks more foreign than 
Ethiopian 

Layout attractiveness: Font size should be increased; There should be boarder line between weeks; 
The size of the book should be reduced (3 respondents); Label pictures to match as a, b, c, d or as 
1,2,3,4 
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Challenges: 

 Time constraint to cover the lessons(e.g., passages and activities) (12 respondents) 

 The approaches of the task are similar and hence likely to be monotonous 

 The songs in SB should be removed and put in TG 

 Am not well trained to deliver (e.g., via modeling) (2 respondents) 

 Some texts are long (e.g. G6: ‘Villages and towns’, ‘Ruined Places’) 

 Post-reading/ listening questions are demanding hence provide answer(3 respondents) 

 Instruction on page 14 (while reading activity) seems confusing 

 Answer for Q 6 in TG ‘pick’ should be replace d with ‘peak’ 

 Week 7, lesson 2 – some vocabularies are not found in the story 

 English words should be used for words like ‘Timiket’ and ‘Fasika’ 

 Mismatch between SB and TG (G7) 

 Longer listening text used in grade 2 (found challenging for the students) 

 G8 week 3, day 3 too much to cover in 40 mins 

Teacher Guide related concerns: 

 Font size to increase (2 respondents) 

 Steps not shown (Week 7, lesson 5, page 4) 

 Model answer for the activities (4 respondents) 

 Week 8, lesson 1 no answer provided in TG 

 Steps and instructions are longer (G5, 7) (3 respondents) 

 Teachers and students roles should be clearly identified as in MT 

 Add more notes on TG 

 Recurring Issues 

 difficulty to cover the lessons in the allotted/ suggested time 

 size of the book 

 lack of teacher training  

 model answer not included for some activities 

 demanding post-reading/listening activity  

 Too much steps in TG 

 font size 

 longer texts (reading & listening) 

 
3. Student Interview Summary 
1. How interesting is the textbook to you? 

Grade 7: 

• Student 1: They are interesting but some passages are vast e.g. Ethiopian holidays, 
December. The approach of the material preparation is simple. 

• One Grade 7 student commented that the passages are too long, as with Ethiopian holidays. 
Another student commented on a song that was too long and difficult to learn. 

2. How useful are the activities? 
The one response from Grade 1 as to the usefulness of activities says that activities need to be more 
varied and widened. 
  
3. How compatible are the texts and the tasks to your background, grade level and socioeconomic 
context?  
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Every respondent agreed that the text and tasks were appropriate for grade level and socioeconomic 
context. 
 
4. How meaningful and motivating are the texts, the activities and the instructions?  
Grade 2: 
Student 1: The instructions are long and difficult for me unless the teacher translates to Afan Oromo 
and tells me. The activities and texts are good, attractive and motivating. 
 
Grade 3: one student 
We can’t read and understand the instructions unless the teachers tell us. This is because some of 
them are long and complex. 

 

Grade 4: Student 1: They (texts, activities, instructions) are meaningful but unable to explain. 

 
Although students in grades 2, 3, and 4 found the texts to be motivating and culturally relevant, they 
had difficulty reading and comprehending the instructions as some were too long and complex. They 
were dependent on the teacher for interpretation into Mother Tongue. 
 
5. Are the instructions and procedures clear and simple? 
Grade 2: 
Student 1: No, I cannot understand the instructions. My background knowledge may be the factor 
for these. Instructions in my class are always translated by the teacher. 
Student 3: The instructions are too long for me to read and understand. The instructions are not 
clear and simple for us to understand. 
Student 2: Instructions are not clear and simple. This is due to my knowledge and understanding of 
English. My teacher always translates the instructions to us. 
Student 3: The instructions are too long for me to read and understand. The instructions are not 
clear and simple for us to understand. 
 
Grade 3: three students 
Student 1: 
Instructions are not always clear and simple. I have no experience of understanding instructions for 
myself. Teachers always explain or translate it. 
Student 2: The instructions are a little bit challenging and difficult to understand. 
Student 3: The instructions are not simple and clear. Some of them are long and difficult to 
understand. 
 
Grade 4: three students 
Student 1: Some are clear and others are vague. I always need to be translated into my mother 
tongue. 
Student 2: They are not clear or simple. 
Student 3: The instructions are clear and simple but my English hinders me to speak out in English. 
 
Grade 6: three students 
Student 1: only very few of them are clear and simple. It may be my background knowledge or other 
reasons. Unless I see a dictionary or my teacher translates it, into Amharic, I can’t understand most 
of the instructions. Thus as to me, instructions are not clear and simple. 
Student 2: Some instructions are simple and clear to me. Others are difficult and complex to me 
unless my teacher translates me to mother tongue. I can’t understand them by myself. 
Student 3: …some instructions need further clarification. For example on page 10, spelling part it 
says add “-s” and “ing” when we start working on the given words some words do not take “-s” only 
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go – goes: Such kind of example should be included on the instruction.  
 
Grade 7: two students 
Student 1: Some of them are clear and simple. Some of them are difficult (Page 22 Word Study 
(homophones) the example given is not clear. 
Student 2: But some instructions like page 21writing part seems difficult because it does not show 
part or there is no clue how to write. Rather it is better to use graphic organizer.  
 
Grades 2, 3, 4, 6, 7 students feel that instructions and procedures are not clear and are too difficult 
to read and understand without assistance from the teacher. There were 11 negative responses. 
Some did not understand the instructions unless they were read by the teacher in MT, were not 
clear and simple, instructions were too long to understand, lack of experience in following 
instructions without assistance….  
 
6.What challenges did you face while using the materials? 
Grade 2: two students 
Student 1: The song is very long. The song practice on page 13 is very difficult. The writing activities 
are difficult. 
Student 2: Objectives should be included. Review exercises should be included. 
 
Grade 3: one student 
Student 1: On page 3, word study blending and segmenting part - they are difficult to blend and 
segment 
Although students found content to be appropriate, culturally relevant, and sequential (simple to 
complex), they felt it difficult to learn a long song, difficult to do writing activities without prior 
knowledge, difficult to segment and blend sounds, a lack of a variety of questions, a lack of 
knowledge of paragraph writing. 
 
Grade 7: 
Student 1:Writing paragraphs because our background would not allow us to write a paragraph on 
own. We need procedures to help us write the paragraph. 
Student 2: Write reading part on page 23. It is challenging to answer the questions. They seems just 
reading questions. In general the post reading is listening questions are difficult to answer because 
most of them invite free writing. 
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ANNEX E: TEACHER MENTORING BASELINE TOOL 

Mentoring Baseline Study: Tools and Methods 

Final 

READ TA, Ethiopia 
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1. Introduction  

The success in the new curriculum implementation and institutionalization relies on a continuous 
and systematic teachers support. Teachers play central role in influencing the learning and teaching 
outcomes of students and whole other processes in schools. As a result mentoring support for 
teachers contributes a lot to the kind of result we anticipate from our students.  
READ TA/Save the Children International (SCI), Ethiopia has conducted a five days TOT training for 
mentors and additional regional trainings to implement/revitalize the mentoring program with the 
support of Ministry of Education (MOE) since end of February 2017. 
This baseline study is initiated to set a benchmark for assessing the adoption of the mentoring 
program. It is to be conducted in selected schools of READ TA target regions, namely Amhara, 
Oromia, Ethio Somali, SNNPR and Tigray. It will be fully supported by MOE and READ TA/SCI.  
This tool is developed based on the mentoring manual which has the following specific objectives: 

a. To define the roles and relationships among primary school Mother Tongue Language (MTL) 
mentors and mentee teachers. 

b. To improve MTL teachers’ capacities through building collaborative learning culture within 
school contexts. 

c. To build professionalism among MTL teachers at school level. 
d. To create clear understanding of MTL teachers’ mentoring at school level. 
e. To enhance MTL teachers’ confidence in using the new lesson books. 
f. To ensure harmonious implementation of the new lesson books.  
g. Consequently, to help MTL teachers’ enhance student achievements. 

 
The six key elements of the mentoring framework are also used to develop this baseline tool. These 
elements are: 

1. Mentoring schools having less than 5 teachers; mentors supporting other school teachers;  
2. Feasibility of Mentors’ Selection Criteria;  
3. Mentoring in self-contained schools/classrooms;  
4. Assign Mentor at Cluster/Woreda levels;  
5. Reduce teaching loads of assigned mentors; and  

Linking mentoring with continuous professional development (CPD) (60hrs-40hrs for CPD and 20hrs 
for mentoring). 

2. Purpose 
The main purpose of this baseline study is to establish an initial data about the school based Mother 
Tongue Language (MTL) Teacher support, and beliefs and practices about mentoring in sampled 
schools of five READ TA target regions.  

3. Method  
Data will be collected using both qualitative and quantitative methods. In particular we will be 
employing the following methods 

a. Principal interview 
b. Mentees’ interview 
c. Mentors interview 
d. Focus group discussions with mentees, mentors, principal and deputy principal together  

The sources of data for this baseline will be Mother tongue teacher (mentees), mentors, school 
principals and/or deputy principals.  

4. Sampling  
The baseline study will be conducted in 30% of schools identified for the mentoring pilot by RSEBs of 
the five regions with support from READ TA/ Save the Children International. The schools will be 
selected purposefully considering their accessibility to regional capitals as well as to ascertain equal 
proportions of urban and rural schools.  
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From the target schools two mentors and two mentees under each mentor (mentored by different 
mentors) will be purposefully selected for the interview. This makes the total people to be 
interviewed in a school seven. Whenever possible different sexes will be selected. It is also 
estimated that the data could be collected in a day. 
Table: schools selected for mentoring 
 

Regions Number of schools Sampled schools (30%) 
Remark  

Somali 22 7  

Tigray 21 6  

SNNPR 14 6 
This is increased to six to give equal 
chance to all three languages (2 each) 

Oromia 38 11  

Amhara 30 9  

Total 125 39  

Data collection and analysis 
Data will be collected by sector professionals from READ TA/SCI, Ministry of Education (MOE) and 
Regional Education Bureaus. The analysis of the findings and reporting will also be done by READ 
TA/SCI in collaboration with READ TA/RTI and MOE.  

5. Tools 
5.1 Principal Interview 

A. Overall Consent 
Date (D/M/Y): _________________  
Good morning/afternoon. My name is ___________________________.  
May you tell me yours please? ____________________________________. Thank you.  
(Record sex) Male  Female  
I am here today to assess the current practices of mentoring in the school with your support. The 
study is aimed at identifying current school based professional support, practices and beliefs 
towards existing mentoring activity, if any, at the school. The study outcome will be used as a 
benchmark to assess the mentoring pilot to be rolled out in your school.  
For a successful study outcome, I kindly request your consent for interview, mother tongue teachers’ 
interview and focus group discussion that we will have together.  

We will not use your and mother tongue teachers’ names in the study report. Findings will also be 
kept confidential. 
Do you have questions you would like to ask?  
Do you agree to participate in this survey and allow us to interview your mother tongue teacher’s 
(mentees) and mentors?  

YES  NO  
Thank you! 
 
  



 

79 

 

 
B. Basic data 

Region: a. Amhara b. Ethiopian Somali c. Oromia c. SNNPR e. Tigray 
Zone: ______________________ 
Woreda: ___________________ 
Kebele: _____________________ 
School Name: _______________________________________ 
School Cluster name: ___________________________________ 
Mother Tongue Language:  
a. Amharic b. Afaan Oromo c. Af-Somali d. Hadiyyisa e. Sidaamu Afoo f. Wolayttato g. Tigrinya 

School Level: 1-4  5-8  1-8  
What system is being implemented in the school? 

a. Self-contained b. Subject matter/non self-contained c. both d. Other…………………. 

School Location: Urban  Semi Urban  Rural  
C. School based professional support 

1. Is there mentoring program in your school? [if “no” go to question #3] 
 a. Yes b. No  

1.1 If yes, to which grade level? 

 a. 1-4 b. 5-8 c. both  

1.1.1 If “a” to question 1.1 above, where are mentors assigned?  

a. To self-contained classes 

b. To non self-contained classes 

c. To both  

1.2. If yes to question #1 above, what support are mentees’ getting? ------------------------------------------
----------------------------------------------------------------------------------------------------------------------------------
----------------------------------------------------------------------------------------------------------------------------------
------------- 

2. Is the mentoring program in your school subject (mother tongue) specific? 
 a. Yes b. No  

3. In your school, are there mentors assigned for another school? 
a. Yes b. No  

4. Are there cluster level mentors at your school from another school? 
 a. Yes b. No  

5. What is/are the selection criteria of mentors? --------------------------------------------------------------------
----------------------------------------------------------------------------------------------------------------------------------
--------- 

6. What benefits has your school got from mentoring? ------------------------------------------------------------
----------------------------------------------------------------------------------------------------------------------------------
--------- 

7. Is there a budget allocated for mother tongue language mentoring by Continuous Professional 
Development (CPD) to support the mentoring? 
a. Yes b. No  

8. Has there been experience sharing among the mentors within a cluster in the last one year? [if 
“no” go to Q. #9] 
a. Yes b. No  
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8.1 If yes, how many times? 

 a. 1 b. 2 c. 3 d. 4 

9. How frequent do mentees and mentors meet? 
a. Per week b. Per month c. per quarter d. Per semester e. Per year f. Do not meet at all 

9.1 If, “a” to “c” are selected, how many times? ….…………………….. 

9.2 If, “a” to “c” are selected for how many hours? ............................... 

10. What is the maximum load (credit hours) of mother tongue teachers per week? ……………….. 
11. What have you done to reduce the teaching loads of assigned mentors? --------------------------------

--------------------------------------------------------------------------------------------------------------------------------
--------------------------------------------------------------------------------------------------------------------------------
--------------- 

12. Do you have mentee portfolio? 
a. Yes b. No  

13. Do you receive mentor-mentee plan? 
a. Yes b. No  

14. Do you get reports from mentors? 
a. Yes b. No  

15. How many mentees disengaged in the past 3 years? ------- Males -------- Females ---------Total  
16. Have you heard about the Mother Tongue Language mentoring manual? 

a. Yes b. No 
 

D. Principal’s beliefs and practices 

S.N Questions Strongly 
agree 

Agree Neutral Disagree Strongly 
disagree 

Do not 
know 

1 Mentees feel happy about the support 
they get from mentors 

      

2 Mentoring has improved the teaching 
practice of mother tongue teachers 

      

3 My school has mentoring support needs        

4 Mentoring has got recognition in our 
cluster  

      

5 No teacher meets mentors selection 
criteria 

      

6 Mentors are selected based on their 
experience 
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5.2 Mentors interview  
A. Consent 

Date (D/M/Y): _________________  
School name: ____________________________ 
Good morning/afternoon. My name is ___________________________.  
May you tell me yours please? ____________________________________. Thank you.  
I am here today to assess the current practices of mentoring in the school with your support. The 
study is aimed at identifying current school based professional support, practices and beliefs 
towards existing mentoring activity, if any, at the school. The study outcome will be used as a 
benchmark to assess the mentoring pilot to be rolled out in your school.  
For a successful study outcome, I kindly request your consent for interview and focus group 
discussion that we will have with the principal and other mentees too.  

We will not use your names in the study report. Findings will also be kept confidential. 
Do you have questions you would like to ask?  
Do you agree to participate in this survey?  

YES  NO  
Thank you! 
 

B. Basic data 
1. Name: ---------------------------------------------------------- 
2. Sex: Male  Female  
3. What was your field of study? 

a. Language b. Non language  
4. What was your level of study?  

a. Certificate b. Diploma c. First Degree d. Second Degree  
5. What mother tongue language are you teaching now? ................................................... 
6. How long have you been teaching Mother Tongue language? --------------------  
7. Have you been teaching Mother Tongue Language for Grades 1-4 students using the revised 

Mother Tongue curriculum materials?  
a. Yes b. No 

C. School based professional support 
1. Have you ever served as a mentor? 

a. Yes b. No  
1.1 If yes, for how long ____________ (years/Months) 

2. How many mentees you have under you? 
a. One b. Two c. Three d. Four e. Five g. More than five  

3. How many of your mentees are trained in the new mother tongue language curriculum? 
………...... 

4. Do you have other mentees from other schools? 
a. Yes b. No 

5. Do you have discussions with the mentees? 
a. Yes b. No  
4.1 If yes, How often 
a. Weekly b. Monthly c. Quarterly d. Per Semester e. Yearly  

6. Have you participated in any experience sharing activity on mentoring for the last one year? 
a. Yes b. No  
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5.1 If yes, what changes have you brought to the mentoring scheme after the experience sharing? ---
--------------------------------------------------------------------------------------------------------------------------------------
--------------------------------------------------------------------------------------------------------------------------------------
------------- 
7. What support did you get as a mentor? ------------------------------------------------------------------------------

-----------------------------------------------------------------------------------------------------------------------------------
-----------------------------------------------------------------------------------------------------------------------------------
---------------  

8. Do you develop mentor-mentee plan? 
a. Yes b. No  

9. Have you heard about the Mother Tongue Language mentoring manual? 
a. Yes b. No 

 

D. Mentors’ beliefs and practices  

S.N Questions Strongly 
agree 

Agree Neutral Disagree Strongly 
disagree 

Do not 
know  

1 Mentoring is an over burden activity        

2 Mentoring is a means for continuous 
development of teachers 

      

3 The school leadership supports 
mentoring  

      

4 There is support from the cluster 
supervisors regarding mentoring  

      

5 Mentees are clear about the new 
curriculum 

      

6 Mentees are clear about the mentoring 
manual 

      

7 Mentoring helps self-contained 
classroom teachers 
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5.3 Mentee’s interview  
A. Consent 

Date (D/M/Y): _________________  
School name: ____________________________ 
Good morning/afternoon. My name is ___________________________.  
May you tell me yours please? ____________________________________. Thank you.  
I am here today to assess the current practices of mentoring in the school with your support. The 
study is aimed at identifying current school based professional support, practices and beliefs 
towards existing mentoring activity, if any, at the school. The study outcome will be used as a 
benchmark to assess the mentoring pilot to be rolled out in your school.  
For a successful study outcome, I kindly request your consent for interview and focus group 
discussion that we will have with the principal and other mentees and mentor.  

We will not use your names in the study report. Findings will also be kept confidential. 
Do you have questions you would like to ask?  
Do you agree to participate in this survey?  

YES  NO  
Thank you! 
 

B. Basic data: 
1. Name: ---------------------------------------------------------- 
2. Sex: Male  Female  
3. What was your field of study? 

a. Language b. Non language  
4. What was your level of study?  

a. Certificate b. Diploma c. First Degree d. Second Degree  
5. Are you currently a mother tongue teacher you qualified for? 

a. Yes b. No 
6. How long have you taught mother tongue language? --------------------------  
7. Are you trained in the new mother tongue curriculum? 

a. Yes b. No  
8. Have you been teaching Mother Tongue Language for Grades 1-4 students using the revised 

Mother Tongue curriculum materials?  
a. Yes b. No 

9. Do you teach a self-contained classroom? 
b. Yes b. No 

C. School based professional support 
1. Have you got a mentoring support from a mentor? [if “no” go to question #1.4] 

a. Yes b. No  
1.1 If yes, for how long? 

a. Less than one year b. One year c. 1-2 years d. Greater than two years 
1.2 If yes, what type of support? (Multiple answers are possible) 

a. New teaching ideas  

b. Demonstration on how students are taught  

c. Feedback from mentors 

d. In class coaching 

e. Emotional support 
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f. Induction program to beginners  

g. Others, please specify -------------------------------------------------------------------- 
1.3 If yes, has the mentoring support helped you improve your mother tongue teaching practice? 

a. Yes b. No 
1.4 If no to question number 1 above, why? 

a. There is no such thing in our school 

b. The mentor has no capacity 

c. I need no mentor 

d. Other please specify------------------------------------------------------------- 

2. Is there a budget allocated by Continuous Professional Development (CPD) to support the 
mentoring? 
a. Yes b. No c. Do not know  

3. Have you heard about the Mother Tongue Language mentoring manual? 
a. Yes b. No 

 

D. Mentees’ beliefs and practices 

S.N Questions Strongly 
agree 

Agree Neutral Disagree Strongly 
disagree 

Do not 
know  

1 The mentoring in my school has a co-
learning approach  

      

2 The mentoring results in my school are 
confidential  

      

3 The mentoring in my school has top 
down approach 

      

4 I benefited little from the mentoring 
activity in my school 

      

5 Mentors are clear about the new 
curriculum  

      

6 Mentors are clear about the mentoring 
manual 

      

7 Assignment of mentors is based on 
their expertise/experience/knowledge 
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6.4 Focus Group Discussion  

Date (D/M/Y): _________________  
School name: ___________________________________ 
This focus group discussion is to be done with mentees, mentors and principals/deputy principals.  
Names of discussion participants 

S.N Names Sex Roles Remark 

1     

2     

3     

4     

5     

6     

7     

8     

 
Questions  

1. What is the practice of mentoring in your school? What are the benefits? Improvements? 
Give examples, please.  

2. Is mother tongue language mentoring linked with Continuous Professional Development 
(CPD)? How?  

3. What is the existing CPD practice in your school?  
4. Are you clear about your roles as mentees and mentors? Have you read the mentoring 

manual and framework? Please give examples. 
5. Is there proper documentation of the mentee-mentor relationships? (example: agreement 

format, planning (setting SMART objectives and activities), reporting, feed backing, etc)  
6. What worked well in the mentee-mentor relationship? What does not work well? 
7. What are the challenges in mother tongue language mentoring?  
8. What are your recommendations?  
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Annex 1: Protocol 
a. The baseline is conducted in schools who have trained mentors in mentoring which has been 

given by SCI and MOE. If the selected school has no trained mentor please communicate 
that with SCI representatives as soon as possible to change the school.  

b. This baseline regards mentoring in the seven mother tongue languages in sampled schools in 
the five target regions. Adaptive languages in these regions are not included.  

c. The data collection should be completed between March 16 and 29, 2017 
d. It is applicable only to grade 1-4 teachers (mentors and mentees) 

Annex 2: Sampled schools selected for piloting mentoring baseline 
1. Sampled schools  

Regions 
Number of 

schools Sampled schools (30%) 
Remark  

Somali 22 7  

Tigray 21 6  

SNNPR 14 6 

This is increased to six to 
give equal chance to all 
three languages (2 each) 

Oromia 38 11  

Amhara 30 9  

Total 125 39  

 
2. Target schools (only from grade 1 – 4) 

S.N Somali  
(7 schools) 

Tigray  
(6 schools) 

SNNPR  
(4 schools) 

Oromia  
(11 schools) 

Amhara  
(9 schools) 

1 Jijiga (Wilwal 
elementary 
school)  

Mekele (Gereb 
Tsedo elementary 
school)  

Hadiya –Hossaena 
town (Haile Bobamo 
elementary school) 

D/Libanos (Sararo 
No.1 elementary 
school) 

Dangila (03 
elementary school) 

2 Gursum 
(Degehale 
elementary 
school) 

Axum (Kideya 
elementary school) 

Hadiya – Lemo 
wereda 
(Ambichogode 
primary school  

Sululta (Chancho 
No 1. Elementary 
school) 

Injibara (Andinet 
elementary school) 

3 Degehabur 
(Uggas 
Mohammed 
elementary 
school) 

Adigrat (Ageazi 
elementary school)  

Wolaiyt- Sodo Zuria 
weredaa- Wolaiyt 
Dalbo Wogene 
primary school 

Boset (Welenchiti 
No 1 elementary 
school) 

Debre Markos (Debza 
elementary school) 

4 Kebridehar CA 
(Nur ugas 
elementary 
school) 

Adigrat Zuria 
(Bizet) (Bizet 
elementary school) 

Wolayita – Damot 
Gale (Wandara 
elementary school) 

Lemubillibilo 
(Billibilo 
elementary 
school) 

Mecha town 
(Enachenefalen 
elementary school) 

5 Gode (Ugaz 
Meshkoke 
elementary 
school) 

L/Michew (Dura 
primary school 
school) 

Sidama – Boricha 
(Alawo Arke primary 
school) 

Burrayu (Keta 
elementary 
school) 

Mecha town (Merawi 
elementary school)  

6 Shinele (Shinile 
elementary 
school) 

Enderta (Romanat 
elementary school) 

Sidama – Shebedino 
(Moranto Kutela 
elementary school) 

Adama (Adama 
No.4 elementary 
school) 

Finote Selam 
(Finoteselam 
elementary school 

7 Shegosh (01 
primary school) 

  Adami Tulu 
(Tulluu 

Finote Selam (Feren 
elementary school) 
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S.N Somali  
(7 schools) 

Tigray  
(6 schools) 

SNNPR  
(4 schools) 

Oromia  
(11 schools) 

Amhara  
(9 schools) 

elementary 
school)  

8    Wellmara 
(Menagesha 
Kolobo primary 
school) 

Dessie town (Tita 
elementary school) 
 

9    Bishoftu (Bole 
elementary 
school) 

Dessie town (Kara 
Gutu elementary 
school) 

10    Shashemene 
(Biherawi 
elementary 
school)  

 

11    Sebeta (Mulugeta 
Gedile 
elementary 
school)  
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ANNEX F: TLL SCRIPT REVIEW AND VALIDATION TOOL 

  

 
 
 

Checklist for 
Tsehai Loves Learning Script Review 

and Validation  
 

Reading for Ethiopia’s Achievement Developed Technical Assistance 
(READ TA) 
 
November 11, 2016 
Addis Ababa 
 
 
INTRODUCTION: READ TA leverages multimedia material across a range of its activities to 

support capacity building, practice adoption and quality instruction. One of the multimedia 

materials to be produced is Tsehai Loves Learning. 

OBJECTIVE: The Amharic validation of Video scripts aims to ensure the appropriateness of the scripts 

as per the MT curriculum, child friendliness and promotes reading. 

CRITERIA: Criteria for Amharic script validation are in the curriculum alignment, key messages clearly 
promotes the benefit of reading  
 

 The script, topics and messages are aligned with the curriculum  

 The topics are addressed well.  

 The script is inline with the skill and methodology that it aims to communicate 

 The script is child friendly and interesting for the target audience Age 4-10 
 

 INSTRUCTIONS: Put a Y=yes, or N=no, or N/A=not applicable against each criteria validated. 
Note that you mark only against the criteria suitable for the script. 
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TLL Script -Validation Checklist  
Language: ____________________________Title of the script: 

____________________________Date of Validation: _______________________ 

No.  Name of 
Language Expert 

Contact 
Phone  

Contact 
Email 

Position/Titl
e of 

Validator: 

Organization Gender: 
F/M  

Signatu
re 

1        

2        

3        

4        

5        

6        

7        

 

Alignment with MT Content 

Yes 
or 
No 

If no, please write detail 
comment indicating where to 
improve. Please state script line. 

Language 
Skill/content and 
methodology 

   
Content appropriate for the target age group    

Key message emphasized     

Content depth and breadth matches with available 
time    

Aligns with primary objective of episode    

Use of appropriate Methodology        

Children can understand the messages easily    

Child friendly 

Episode script is attractive/appealing for the target 
age group     

  
  

Relates with children’s prior knowledge and 
experience   

 
 

When reading script can you visualize it?    

Calls for active involvement of  
Children     

  
  

Appropriateness 

Sensitivity to children with special needs    

Sensitivity to Gender issues    

Cultural appropriateness    

Religious appropriateness    

The topic is addressed well to the target audience    
Script appropriate for the target age group in terms 
of content, vocabulary, structure and other 
language items – specify___________________    

Prose and Expression indicated when appropriate    
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ANNEX G: CONSULTATIVE WORKSHOP REPORT ON THE 
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Activity Description 

Background 

Reading for Ethiopia’s Achievement Developed Technical Assistance (READ TA) Project is a five-year 
initiative to improve the reading and writing performance of 15 million primary grade students in 7 
Ethiopian Mother Tongue (MT) languages, in addition to English as a second language. READ TA 
provides support to the Ethiopian Ministry of Education (MoE) through pedagogical improvements 
such as the adoption of a national framework for instructional design for reading and the 
development of reading faculties at Colleges of Teacher Educations (CTEs). 

READ TA, with the assistance of its ICT partners, Inveneo and CoreNet Technologies, has delivered to 
all CTEs, RSEBs, and the MoE, the READ MT Package, a media and Information and Communication 
Technologies (ICT) tool to enhance pre-service teacher training in reading pedagogies.  

In line with the key goal of ensuring the MT Package’s future sustainability; READ TA has worked in 
collaboration with CTEs, RSEBs and MoE on a post-installation support and maintenance visit plan. 
Part of that plan includes 2 maintenance visits for all 36 CTEs and 10 RSEBs of which the first was 
completed in July 2016. 

During this first maintenance visit, CTE, RSEB, and MoE ICT officers worked closely with CoreNet’s 
maintenance teams to update and maintain the MT package while participating and leading re-
fresher trainings on proper support and maintenance procedures. Subsequently, a Maintenance Visit 
Report was created to outline the status and use of the MT package along with the current technical 
capacity of ICT staff to support the MT package. 

Workshop Purpose and Objectives 

The purpose of the workshop was to help ensure the sustainability of the package after the READ TA 
project ends so MT Instructors can continue to effectively teach MT courses. By providing a forum 
for READ TA, Inveneo/CoreNet, MoE, RSEB and CTE leadership to present their findings on the 
status, use and impact of the READ MT Package as an instruction medium of MT teaching, they can 
productively work towards creating an effective support plan for the package. 

Objectives: 

1. Share information on use of the package by reviewing, amending and validating the First 
Maintenance Visit Report 

2. Review and refine roles and responsibilities for MoE, RSEBs, and CTEs 

3. Collaboratively develop technical and administrative improvements to the sustainability 
guidelines 

4. Discuss best practices for a usage policy of the READ MT Package 

5. Identify additional training and capacity building opportunities for ICT staff and MT lecturers 

6. Discuss best practices for knowledge sharing between regions and colleges 

7. Discuss the READ MT package handover and equipment replacement plans 

Workshop Activities 

On November 25th and 26th, READ TA hosted the Consultation Workshop to Review READ Mother 
Tongue Instructional Resources and Technology Package Use and Sustainability in Adama, Oromia. 
During the consultation workshop, READ TA facilitated eight separate workgroup discussions by 
region where each region’s RSEB and CTE participants presented their observations on the current 
use and support of the package and drafted plans to support the sustainability of the resources.  
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Participants then came together in 2 plenary sessions to present their plans and outstanding issues 
and concerns. 

Expected Outcomes 

Expected outcomes of the workshop were for each RSEB and CTE to complete a draft of the 
following documents: 

a) Support Plan identifying technical and administrative support requirements for the MT 
Package 

b) MT Package Use Policy defining proper use and access to the MT Package resources 

c) Draft Budget to fulfill the activities outlined in the support plan for the following fiscal year 

Participants were then encouraged to finalize the above documents and formally incorporate them 
into their institutions. RTI stated that delivery of suitable final versions of the above 3 documents, 
accompanied with a signed addendum to the current Memorandum of Understanding declaring the 
plans set forth in the documents will be executed, were necessary for READ TA to assess the viability 
of each CTE/RSEB to receive additional MT Packages and spare parts from READ TA. 

Participants 

There were representatives from the CEICT, every RSEB except Addis Ababa and Gambella and for all 
CTEs but the following: Hosanna, Gambella, Injibara, and Kotebe. 
 

Summary of Results 
Response to the maintenance visit report 

CTE and RSEB administration from all regions reviewed, validated, and accepted the maintenance 
visit report with only minor corrections. 
 

Use and Impact of Package 

Most colleges are utilizing devices and almost all devices are functioning properly with positive 
results stemming from: 

 Improved motivation of teachers and engagement of students in the teaching and learning 
process 

 Teachers effectively applying improved reading and writing pedagogies in the classroom 

 Excitement from students to be a part of MT department 

 Ability to expose students to a standardized lesson 

 Reduced preparation time for teachers 

 Ability to share valuable content to all students 

However, there is a small minority of instructors who are not skilled enough to use the tablets or are 
not willing to properly utilize the ICT package. Additional follow up and support of CTE management 
and their respective ICT officers was expressed as a need. 
 

Capacity Building 

A lack of technical support is a significant barrier to sustaining ICT projects. Participants reviewed the 
current ICT capacity of CTEs and RSEBs from the maintenance visit report in order to inform a plan 
for effectively managing and sustaining the ICT resources deployed for the READ TA project. 

Ideas were focused on, but not limited to, the following needs for ICT training and capacity building 
activities: 
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 Identify where additional or better experienced ICT hires are needed 

 Identify future capacity building opportunities at RSEBs and their CTEs 

 Develop a plan for continued capacity building of current staff to practice and build 
knowledge and for when new staff is hired 

 Continued financial investment in ICT for all CTEs and RSEBs 

 Foster greater communication and coordination between RSEB and CTE ICT staff 

 CTE and RSEBs should use preventative maintenance visits as an opportunity to continue to 
build the ICT capacity of CTE and RSEB personnel 

 Request for Advanced capacity building training at all levels in order to fully support the 
program 

Support Strategy 

A detailed support plan is critical for defining the processes and activities necessary for keeping 
equipment functioning and ICT staff and MT lecturers capable and empowered to effectively use and 
support the package resources. 
Ideas were focused on, but not limited to, the following needs for a support plan strategy: 

 Fostering stronger communication and coordination between ICT staff at the RSEBs and CTEs 
is a cost effective means of promoting the sustainability of ICT infrastructure through 
knowledge and resource sharing 

 A Training and Induction plan should be developed for new and existing ICT staff 
o For instance, a succession strategy should exist to ensure there are at least two 

people with the knowledge and skills to support the package and a plan for how to 
hand over the responsibilities, knowledge, and skills when an ICT officer leaves their 
position. 

 Preventive maintenance is a key component to maintaining equipment and should be 
included in the support plan 

 Ongoing knowledge and experience sharing mechanisms should exist between regions so 
RSEBs can share their experiences with each other and between CTEs of the same region 

 Ongoing reporting on status of package resources and their use should happen at regular 
intervals 

 An MT Package use policy will be created with the help of READ TA and a plan to enforce the 
policy is also needed 

 Identify low resource CTEs as targets for more support from RSEBs  

 RSEB Support activities should at least include the following with a defined frequency of 
occurrence: 

o On line support to CTEs 
o Regular field visits to CTEs for preventative maintenance 
o Periodic field visits to CTEs when an incident occurs 
o Review meetings with CTEs 
o Yearly ongoing capacity building through refresher training for CTEs 

 CTE support activities should include the following with a defined frequency: 
o Preventative maintenance 
o Physical supervision of equipment 
o Review meetings with ICT staff and MT lecturers 
o Participation in meetings, trainings, and maintenance with RSEB staff 

Accountability and Reporting 

To make sure the goals for sustainability are accomplished through proper execution of the support 
plan, various ideas for accountability and reporting were discussed: 
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 As part of a new support plan and current annual plans, CTEs and RSEBs will develop a 
checklist for monitoring the package resources and their use at regular intervals 

 RSEB and CTE staff will use information gathered from checklists to follow-up on issues and 
to improve support plans and processes 

 Documents will be created for reporting problems and requesting support 

 The CEICT stated RSEBs and CTEs should cooperate with each other in regards to CEICT and 
the regions will be expected to report on the package during the currently held quarterly 
meetings. 

Budgeting for support 

The MT Package support plan will be incorporated into the annual plan of CTEs and RSEB where a 
new budget line will be created to allocate resources for sustaining the MT package as outlined by 
the roles and responsibilities defined in the MoU. 
 

Equipment and Spare Parts 

Procuring and Replacing Equipment 
There is consensus across regions for the following: 

 RSEB and CTEs should allocate budget based on their needs to purchase the spare parts and 
replacement equipment 

 RSEBs will collect list of the requested spare and replacement equipment and necessary 
budget from each CTE 

 READ TA is requested to provide a list of local vendors and pricing for replacement 
equipment to assist in the sourcing and budgeting processes 

There are differing opinions across regions about the following and may be implemented differently 
based on region: 

 Some RSEBs think the MoE should procure replacement equipment while others think 
procurement should be done by RSEBs and other still by CTEs 

 Some RSEBs think spare equipment should reside at RSEBs for efficient distribution to CTEs 
while others think it should reside at the CTEs 

 All participants requested different levels of support from the MoE to assist in the 
procurement process 

The CEICT stated they will not be involved in assisting with any part of the spare part process as they 
do not consider the READ project to be owned by the Ministry. The CEICT stated Regions should 
handle spare part procuring, storing and distribution. 
 
Additional Resources 

There is a need for increased special needs assistive technologies and targeted training for ICT staff 
on how to use and provide technical support for these technologies. READ TA stated they are 
currently providing laptops with JAWS software to blind MT lecturers. 
 
There is a request for supporting additional languages, which will help with sustainability for non-
targeted regions. READ TA stated additional languages will not be completed under this project but 
future projects may fulfill this need. 
 
Equipment allocation: 

CTE deans are trying to fully utilize the MT ICT package resource through proper scheduling of MT 
classes but in some CTEs the number of MT instructors and students are increasing from year to year 
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leading to a need of additional ICT equipment and MT rooms to support all classes with the MT 
Package resources. 
 

MT Package Equipment Use Policy 

ICT use policies, when followed, play a critical role in ensuring that equipment is used properly and 
protected from theft. The RSEBs and CTEs are using unwritten and inconsistent MT package usage 
policies, which led to a request by participants for READ TA to develop and provide draft MT package 
usage policy to RSEB and CTEs for adaption. 
READ TA agreed to deliver an MT Package Use Policy template for customization by RSEBs and CTEs. 
 
Action Items 

CTEs and RSEBs will: 

 Work on final copies of the support documents: Support Plan, MT Package Use Policy, Draft 
Budget for upcoming fiscal year to accomplish Support Plan 

 Gather additional information during participation in the second maintenance visit to occur 
starting in December 2016 

READ TA will: 

 Perform a 2nd Maintenance and Training visit at each CTE and RSEB in collaboration with 
RSEB, CTE and MoE staff to focus on filling gaps in capacity for ICT officers and gathering the 
status on the Support Plan, usage policy, budget for each CTE and RSEB as well as for the 
current use and administration of the MT package. 

 Provide an MT Package Usage Policy Template that RSEBs and CTEs can use to form a basis 
for their own usage policy. 

 Provide a source and specification listing for each piece of MT Package equipment for 
reference by CTEs and RSEBs when purchasing spare parts 

 Review the final version of the support plan, MT package Usage Policy, and related budget 
line items along with feedback from the second maintenance visit to ascertain the 
appropriate amount of spares and additional MT Packages to procure for CTEs and RSEBs 

 Follow up with the MOE to get the Memorandum of Understanding signed which has 
already been signed by the RSEBs and CTEs. 

 Get clarity from the MOE on the level of their plans and commitment to support the 
sustainability of the MT Package including resources (human and financial) that will be 
available to support the use of MT Package at CTEs after the READ TA project closes.  

MOE: 

 Sign the Memorandum of Understanding that the RSEBs and CTEs have already signed. 

 The MOE, as represented by the CEICT Director, was not willing to make any commitments 
to the sustainability of the MT Package because it was claimed that the MT Package initiative 
is not an MOE activity but is only part of the READ TA project. 

 




