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PREFACE 

The O f f i c e  of Education, Bureau of Sc ience  and Technology ( former ly  

t h e  Development Support Bureau),  United S t a t e s  Agency f o r  I n t e r n a t i o n a l  

Development, has  con t r ac t ed  w i t h  t h e  Academy f o r  Educa t iona l  Development 

t o  develop an i nnova t ive  radio-based Engl i sh  language a r t s  i n s t r u c t i o n a l  

program i n  c o l l a b o r a t i o n  w i t h  t h e  Min i s t ry  of Bas ic  Educat ion i n  Kenya, 

where Eng l i sh  is used a s  a  medium of i n s t r u c t i o n .  The p r o j e c t  w i l l  d e s ign ,  

implement and e v a l u a t e  an i n s t r u c t i o n a l  system t o  t e a c h  beginning Eng l i sh  

language s k i l l s  i n  t h e  f i r s t  t h r e e  primary grades  of Kenyan schools  u s ing  

r a d i o  a s  t h e  major medium. 

Based on t h e  Kenyan n a t i o n a l  cur r icu lum,  t h e  r a d i o  l e s s o n s ,  b roadcas t  

d a i l y  du r ing  t h e  school  yea r  i n t o  r e p r e s e n t a t i v e  primary classrooms,  w i l l  

t a k e  i n t o  account t h e  l i n g u i s t i c  and c u l t u r a l  d i v e r s i t y  of Kenya's c i t i z e n s .  

To t h i s  end, t h e  Academy c o n t r a c t e d  w i t h  t h e  Center  f o r  Applied L i n g u i s t i c s  

t o  conduct a  s o c i o l i n g u i s t i c s  survey  which would both a i d  i n  t h e  f i n a l  

s e l e c t i o n  of p i l o t  schools  f o r  t h e  p r o j e c t  and provide  in-depth s tudy  of t h e  

l i n g u i s t i c  communities making up t h o s e  s choo l s .  Under t h e  d i r e c t i o n  of 

G. Richard Tucker, a  team from t h e  Center ,  working i n  c l o s e  coopera t ion  

wi th  Kenyan educa t iona l  a u t h o r i t i e s ,  and t h e  Kenyan and American members of 

t h e  p r o j e c t  team, c a r r i e d  ou t  t h e i r  f i e l d  work i n  January and February,  1981. 

Deborah 2. Fallows and James Dias  made up t h e  f i e l d  team. Thei r  r e p o r t  

which fo l l ows  was of immediate u s e  t o  t h e  p r o j e c t  team i n  making a  f i n a l  

s e l e c t i o n  of p r o j e c t  s choo l s  and in guid ing  t h e  work of t h e  l e s s o n  p l anne r s  

and w r i t e r s .  For t h e  g e n e r a l  r e a d e r ,  it provides  a c u r r e n t  d e s c r i p t i o n  of 

t h e  i n t e r a c t i v e  u s e  of Swahil i - - the des igna ted  n a t i o n a l  language; English--an 

o f f i c i a l  language of  t h e  count ry  and t h e  medium of i n s t r u c t i o n  i n  t h e  s choo l s  

a f t e r  t h e  f o u r t h  year ;  and t h e  ve rnacu la r  languages.  

Members of t h e  p r o j e c t  a r e  happy t o  s h a r e  t h i s  and o t h e r  in format ion  

from t h e  p r o j e c t  and welcome sugges t ions  and comments. 

Maurice Imhoof 
P r o j e c t  D i r e c t o r  
Radio Language A r t s  Pro j e c t  
The Academy f o r  Educa t iona l  Development 
1414 22nd S t r e e t ,  N . W .  
Washington, D . C .  20037-1009 



I. Introductory Statement . 
The Center f o r  Applied Linguis t i cs  (CAL) was asked by the  Academy 

f o r  Educational Development t o  undertake a focused c u l t u r a l  and socio- 

l i n g u i s t i c  survey of Kenya. This survey was t o  be undertaken i n  con- 

junction with t h e  Academy f o r  Educational Development (MD) simultaneously 

with t h e  launching by AED of the  Radio Language A r t s  Project .  It w a s  

thought t o  be important t o  c o l l e c t  base-line information concerning language 

use and language a t t i t u d e s  from a sample of respondents s imi l a r  t o  those  

who would ul t imately  be a f fec ted  by t he  implementation of t h i s  p ro jec t .  

CAL has had extensive  experience i n  coordinating o r  implementing f i e l d  

surveys of t h i s  type; and, i n  f a c t ,  coordinated the  survey of language use 

and language teaching i n  East Africa i n  which Kenya was one of the  f i v e  

countr ies  surveyed. CAL asked two l i n g u i s t s  t o  assume primary responsi-  

b i l i t y  f o r  t h i s  task.  D r .  Deborah 2. Fall-ows served a s  Team Leader f o r  t he  

p ro jec t  a s s i s t e d  by M r .  James Dias. Consultat ive input w a s  a l s o  received 

from D r .  Carol Myers Scotton, a Professor a t  Michigan S t a t e  Univers i ty ,  

who has had extensive  f i e l d  experience i n  Kenya; D r .  William Gage, a CAL 

l i n g u i s t  who is p a r t i c u l a r l y  i n t e r e s t ed  i n  the  language s i t u a t i o n  i n  East  

Africa; and M r .  Len Shaefer, Assis tant  Director  of t h e  Language Processing 

Center a t  Georgetown University. 

The ac tua l  f i e l d  work which l e d  t o  t he  preparat ion of t h i s  r epo r t  

r e su l t ed  from an i n i t i a l  reconnoitering t r i p  by Fallows and Dias t o  Kenya 

in November 1980 followed by t h e  a c tua l  f i e l d  work i t s e l f  which occurred 

during' a seven-week period i n  ea r ly  1981. The purpose of t he  reconnoiter-  

ing  t r i p  was t o  meet key individuals  who would a s s i s t  the  Survey Team i n  

var ious  ways during t h e i r  s t a y  i n  Kenya, t o  i den t i fy  p o t e n t i a l  a reas  of 

the  country i n  which survey work could be ca r r i ed  ou t ,  and t o  ob ta in  a 

tietter f e e l  f o r  t h e  scope of work acd, thus,  the  na ture  of information 

t h a t  should be co l lec ted  during such a survey. During t h e  f i e l d  work, 

exce l len t  support was received a t  a l l  s t ages  from the  AED home o f f i c e  i n  

Washington and pro jec t  s t a f f  i n  Nairobi. I n  add i t ion ,  individuals  from 

the  Kenya I n s t i t u t e  of Education,(KIE), the  Central  Bureau of S t a t i s t i c s  and 

o ther  education o f f i c i a l s  provided valuable ass i s tance .  



11. Purpose of F i e l d  Survey 

The F i e l d  Survey was p red ica t ed  on t h e  assumption t h a t  p a t t e r n s  of 

language u s e  and language a t t i t u d e s  c o n s t i t u t e  a n  important  component i n  

t h e  implementation of language teaching  programs. I n  r e c e n t  y e a r s ,  i t  

has become common t o  c a r r y  out  base- l ine  s o c i o l i n g u i s t i c  surveys  be fo re  

under tak ing  major language educa t ion  innovat ion.  The n o t i o n  is t h a t  a 

thorough knowledge of t h e  f u n c t i o n a l  a l l o c a t i o n  of languages and t h e i r  

a s c r i b e d  s t a t u s  w i l l  h e lp  one t o  understand b e t t e r  some of t h e  major 

s o c i a l  f o r c e s  a t  work t h a t  can  a f f e c t  program implementation. I n  g e n e r a l ,  

such survey work h a s  both  short- term and longer-term u t i l i t y .  The r e s u l t s  

of f i e l d  surveys  can provide  important  guidance concerning s e l e c t i o n  of 

program s i t e s ,  and t h e  con ten t  of s t r u c t u r i n g  of program m a t e r i a l s .  They 

can,  as we l l ,  provide a s o l i d  backdrop of demographic and o t h e r  language 

u s e  and a t t i t u d e  informat ion  f o r  t h e  d e s c r i p t i o n  of p r o j e c t  p a r t i c i p a n t s ,  

t h e i r  t e a c h e r s ,  t h e i r  s choo l s  and t h e i r  communities a t  t h e  beginning of 

t h e  language educa t ion  innovat ion  and f o r  comparative purposes a t  s p e c i f i e d  

i n t e r v a l s  fo l lowing  such informat  ion.  

A s  o r i g i n a l l y  envisaged,  t h e  p re sen t  F i e l d  Survey has  t h r e e  major 

purposes: (1) t h e  c o l l e c t i o n  o f  gene ra l  in format ion  from d i v e r s e  i n d i v i d u a l s  

concerning t h e i r  p a t t e r n s  and p r a c t i c e s  w i t h  r ega rd  t o  language u s e  and 

language a t t i t u d e ;  (2)  t h e  c o l l e c t i o n  of in format ion  from i n d i v i d u a l s  about  

previous exper iences  w i t h  r a d i o  as a v e h i c l e  f o r  formal  i n s t r u c t i o n a l  

purposes; (3) t h e  c o l l e c t i o n  of anecdo ta l  and o t h e r  supplemental in format ion  

concerning school  and community environment, school  f a c i l i t i e s ,  and 

r e c e p t i v i t y  of headmasters,  pa ren t s ,  and t eache r s .  

With r e s p e c t  t o  t h e  f i r s t  purpose--the c o l l e c t i o n  of in format ion  

from t eache r s ,  s t u d e n t s  and p a r e n t s  in d i v e r s e  s e c t i o n s  of t h e  count ry  

concerning t h e i r  p a t t e r n s  and p r a c t i c e s  w i t h  regard  t o  language u s e  and 

language a t t i t u d e  a s  w e l l  as more d e t a i l e d  informat ion  about t h e i r  need 

f o r  u s e s  of English--it  w a s  hoped t h a t  t h i s  in format ion  would provide  

base- l ine o r  en t ry - l eve l  d a t a  which would p e m i t  t h e  a c c u r a t e  d e s c r i p t i o n  

of p rospec t ive  p a r t i c i p a n t s  in t h e  r a d i o  language a r t s  p r o j e c t .  Such 

information is d e s i r a b l e  so  t h a t  s t a t emen t s  can be made about t h e  l i k e l y  

g e n e r a l i z a b i l i t y  of t h e  r e s u l t s  of t h e  r a d i o  language a r t s  p r o j e c t  t o  

c h i l d r e n  o t h e r  than  those  i n  t h e  experimental  p r o j e c t  schools .  I n  a d d i t i o n ,  



this information will serve as base-line data for the first phase of the 

longitudinal summative evaluation that will be carried out during the 

course of the project implementation to assess the relative efficacy of 

providing English language arts instruction for selected pupils via radio 

in comparison to that which is traditionally provided pupils by their class- 

room teachers in comparable control schools. 

Finally, with respect to the second and third purposes, very practical 

information was sought for AED program staff. It was thought that specific 

information about prior experiences with radio instruction and reactions 

to it would affect the design of the proposed series. In addition, the 

CAL team sought to provide information about those types of myths, beliefs, 

attitudes or traditions that might serve as the "vehicle1' for conveying 

language to pupils for the purpose of assisting AED project personnel 

in preparing scripts for the radio programs. 

111. Strategy for Sociolinguistic Survey 

The sociolinguistic survey was conducted by interviewing parents, 

teachers and students from 21 schools with respect to their patterns of 

language use and language attitudes toward English, Swahili and their 

mother tongue. The 21 schools from seven districts were chosen according 

to procedures described in the section of this report called "School 

Selection Procedures." 

In each of the seven districts, the CAL interview team first con- 

tacted the District Education Officer, and often several of his staff, 

including the Assistant Education Officer, the officer responsible for 

primary schools, the school inspectors, and the members of the Teachers' 

Advisory Center (TAC). The survey team presented letters of introduction 

from Kenya Institute of Education and explained the project. In many 

instances the CAL team was preceded by visits from the KIE/AED teams, and 

the district officers were already well aware of the project. These 

officials were able to facilitate CAL's entry to the schools by contacting 

school principals in advance, or accompanying the CAL team to the school, 

or at the least, by providing letters of introduction to the school 

principals. 

A CAL survey member arrived at a school, sometimes together with a 

district official, or a TAC member and often with a local contact to help 

in translation. (These had been trained by the CAL member to conduct 

interviews.) The survey team first met with the headmaster or the deputy 

- 3 -  24 



headmaster t o  d e s c r i b e  t h e  p r o j e c t  and in t en r i ew  procedures .  They some- 

t imes had t h e  oppor tun i ty  t o  meet w i th  t h e  t e a c h e r s  and p a r e n t s  a s  a group 

a s  w e l l .  I n t e rv i ews  were conducted i n d i v i d u a l l y  , one in t e rv i ewer  and one 

respondent ,  sometimes i n  t h e  presence  of a l o c a l  t r a n s l a t o r ,  i n  an  empty room 

o r  o f f  i c e ,  n r  a q u i e t  p l a c e  o u t s i d e .  In te rv iews  took  between 10 minutes 

( s tuden t  q u e s t i o n n a i r e s  were t h e  s h o r t e s t )  and 60 minutes ( t eache r  q u e s t i o n n a i r e s  

sometimes took  t h i s  l ong) .  There was o f t e n  time t o  spend a f t e rwards  t a l k i n g  

wi th  t h e  teachers--on a walking t o u r  of t h e  school ,  a t  lunch ,  o r  j u s t  c h a t t i n g .  

The in t e rv i ew team o f t e n  had a chance t o  c o r r o b o r a t e  s t a t i s t i c a l  in format ion  

provided by t h e  Cen t r a l  Bureau of  S t a t i s t i c s  (CBS) on each school  ( s e e  

s t a t i s t i c a l  package) by such obse rva t ion  and informal  d i s c u s s i o n  a t  t h e  s choo l s .  

It was p o s s i b l e  t o  complete i n t e rv i ews  a t  a g iven  school  i n  one o r  two days.  

I V .  School S e l e c t  i on  Procedures  

The Cen t r a l  Bureau of S t a t i s t i c s  provided u s  w i th  names of 10 randomly 

chosen schoo l s  i n  each of seven d i s t r i c t s .  For each school ,  they  provided 

s t a t  i s t i c s  of number of s t u d e n t s ,  number and q u a l i f i c a t i o n s  of t e a c h e r s ,  

CPE ( C e r t i f i c a t e  i n  Primary Education--the school- leaving exam given a t  t h e  

end of e lementary school)  performance of s tandard  seven (grzde  seven) s t u d e n t s .  

On t h e  b a s i s  of t h e s e  s t a t i s t i c s ,  w e  planned t o  choose t h r e e  matched p a i r s  

of  s choo l s ,  a high ( rank  l ) ,  a middle ( rank  2 ) ,  and a low ( rank  3)  p a i r .  

The rank 1 p a i r  would have comparat ively good t eache r  q u a l i f i c a t i o n s  and good 

CPE performances, t h e  rank  2 p a i r  would have middle l e v e l  q u a l i f i c a t i o n s  and 

performance, and t h e  rank 3 pa& would have low l e v e l  q u a l i f i c a t i o n s  and 

performance. 

I n  some d i s t r i c t s ,  p a i r s  could no t  be found. E i t h e r  t h e r e  were 

i n s u f f i c i e n t  d i f f e r e n c e s  among schools  t o  f i n d  t h r e e  l e v e l s  of schools ,  o r  

t h e r e  were i n s u f f i c i e n t  s i m i l a r i t i e s  t o  make up p a i r s .  I n  o t h e r  c a s e s ,  

we had t o  e l i m i n a t e  some schools .  Based upon d i s c u s s i o n s  wi th  t h e  l o c a l  

d i s t r i c t  educa t ion  o f f i c e r s ,  w e  found t h a t  some schools  were u n s u i t a b l e  

because they were i n a c c e s s i b l e  i n  r a i n y  season,  they  had poor r a d i o  r ecep t ion ,  

they were too urban, o r  t h e  popula t ion  of t h e  school  was n o t  r e p r e s e n t a t i v e  

of t h e  d i s t r i c t .  

We then  d i d  one of two th ings .  (1) I f  our t ime and l o c a t i o n  permi t ted ,  

we reques ted  a d d i t i o n a l  names of schools  and t h e i r  accompanying s t a t i s t i c s  

from CBS and then  repea ted  t h e  s e l e c t i o n  procedure. ( 2 )  We obtained a 



complete list of schools in the district, ranked according to average CPE 

performance. We divided the list into thirds (rank 1, 2, or 3), based 

on average CPE scores. We eliminated certain schools on the recommendation 

of the local education administrators for the usual reasons (location, 

radio reception, etc.). We then randomly selected schools from the rank 

group 1, 2, or 3 that we needed to complete the selection of three pairs 

of schools. 

V. Results of Sociolinguistic Survey 

The first purpose of the sociolinguistic survey was to gather information 

on the use of and attitudes toward Swahili, English, and the vernaculars 

throughout Kenya. The discussion of these issues is presented in the following 

way. 

First, in Part V, Section A, 1, there is a discussion of the overall 

proficiency of speakers in Swahili, English and the vernaculars around the 

country . 
Next, it was found that patterns of language use broke down into the 

following categories: Languages of the home and community; Languages of the 

workplace; Language of the "official" world; and Languages of communication. 

These are discussed in Section A, 2-5. 

Next, it was found that while these patterns of language use could be 

described for Kenya as a whole, there were some differences by district. 

These are discussed in Section A, 6. 

All of the above information viewed from another perspective indicates 

that there are distinct profiles of the different languages of Kenya, Swahili, 

English and the vernaculars. Descriptions of this overall sense of each of 

these languages are found in Section B. 

The second purpose of the survey was to examine the peoples' habits 

of radio listening and particularly, their experience in using radio for 

academic purposes. The discussion of these issues appears in Section C. 

Additional questions were addressed to the teachers about their commitment 

to the profession, their teaching experience and their opinions on students' 

English skills, teaching materials, and radio use in the classroom. This 

was a minor part of the survey and was designed to be of interest to the 

team preparing materials, and possibly for evaluation purposes. The results 

are presented in ?art VI. 

Finally, it was possible to examine the survey results from Part V 



with respect to two issues that were of prime importance in the school 

selection procedures: school rankings according to students' CPE performance, 

and geographical location. Part VII compares survey results from schools 

that were "high" performers or "low" performers according to the criterion 

of CPE performance. Part VIII examines survey results as a factor of the 

schools' location with respect to Nairobi, the "near" districts surrounding 

Nairobi or in the "far" districts along the eastern and western boarders of 

country. 

A. Language Use 

English, Swahili, and many vernacular languages are spoken through- 

out Kenya. The data from the different people we interviewed illustrate 

some of the variations in extent of use of these three language types and 

degree of proficiency in them. In each of the 21 schools, which were 

selected to represent seven districts around Kenya, we interviewed three 

students from Standard 6 or 7, three parents of students in the school, and 

five teachers, one each from Standard 1, 2, 3, one English teacher from an 

upper standard and the headmaster or deputy headmaster. Information gathered 

on professions of the informants indicate that the parents represent the 

lower end of the socioeconomic spectrum (72% are in unskilled or semi-skilled 

jobs, such as farmers and laborers, or are unemployed) while teachers 

represent the higher end, along with other professions as nurses and secretaries. 

1. Use and Proficiency of Languages 

Only about half the parents spoke any English at all. About 

35% gave themselves the highest ratings on proficiency, saying they spoke 

and understood English "very well" or "fairly well." Only 28% had studied 

English more than five years in school. Among the students, all spoke some 

English. Their proficiency varied widely; some were able to conduct the 

interviews easily while others had to do it by translation. About 90% of 

the students gave themselves highest proficiency ratings. 

The teachers were obviously the best in English. But their 

proficiency varied as well. All were able to complete the questionnaires, but 

some had considerable difficulty with the more complicated questions. In 

these instances, the interviewer had to explain or paraphase the question 

until he was sure the respondent clearly understood and was able to answer. 

99% gave themselves the highest proficiency rating in English. 



If the respondent was not skilled enough in English to 

both understand the questions and respond, then the interview was conducted 

in Swahili or vernacular. Vernacular was used if the interviewer, or the 

translator for the interviewer and the respondent shared a mother tongue. 

Otherwise, the interview was conducted in Swahili. For Swahili, we were 

able to make our own judgments only by observing the ease with which the 

Swahili-administered interview was conducted and the extent to which Swahili 

was used everywhere we went, with apparent facility. It is clear that most 

everyone is more comfortable with Swahili than English. The three groups, 

describe their own proficiency in Swahili this way: For parents, about 

two-thirds gave themselves the highest rating for speaking and understanding 

Swahili, "fairly well" or "very well." For students, almost 80% rated themselves 

this way and for teachers, almost 83%. Less than 3% of all respondents listed 

Swahili as their best language. Two-thirds of the parents listed Swahili as 

their second language, and one-third listed English as their third language. 

While more students listed English as their second language (53%) and Swahili 

as their third (52%), two-thirds of the teachers said English was their second 

best language and Swahili their third. 

The vernaculars, of course, are spoken fluently all over the country. 

While everyone speaks it best of all his languages, many (about 30% of parents 

and 12% of teachers) do not read or write it. These figures for language use 

and fluency were not always consistent across districts (see Table 1). Kiambu 

and Kericho each had seven parents who spoke English; Machakos had five; 

Kajiado and Kakamega had four; Kwale had three and Kisumu had two. Kiambu also 

had more parents listing English as their second language, almost 90% did 

so in Kwale. Kiambu had the smallest number who called Swahili their second 

language. In Kajiado, Swahili predominated as the second language, and 

English as the third, but one-third spoke only vernacular. 



PARENTS' KNOWLEDGE OF NON-VERNACULAR LANGUAGES BY DISTRICT 

TABLE 1 

Kespondeut 
Speaks English 

H e s p o n d e ~ ~ t  
Speaks Swat1 i I. l 

2nd B r s C  
Language 



A b i l i t i e s  i n  Swahil i  va r i ed  a s  w e l l :  o v e r a l l ,  about 36% of t h e  

pa ren t s  s a i d  they spoke Swahil i  "very w e l l " ,  and 47% understood, 41% 

read,  and 25% wrote Swahil i  "very w e l l . "  The one d i s t r i c t  t h a t  va r i ed  

no t i ceab ly  from t h i s  w a s  Kwale, where 100% repor ted  t h a t  they spoke and 

understood Swahil i  "very w e l l " ,  55% read and wrote it "very w e l l .  " One 

s a i d  i t  w a s  his b e s t  language. For t h e  vernaculars ,  t h e r e  is  a sharp  

d i v i s i o n  i n  l i t e r a c y  r a t e s  among t h e  d i s t r i c t s :  i n  Kajiado and K w a l e ,  two- 

t h i r d s  of t h e  pa ren t s  s a i d  they could not  read o r  w r i t e  t h e i r  own language 

"a t  a l l "  o r  "not very w e l l . "  I n  a l l  t h e  o t h e r  d i s t r i c t s ,  they answered 

" f a i r l y  w e l l "  o r  "very w e l l .  " 

There were d i f fe rences  among s tuden t  responses a l s o .  (See Table 2) 

Overal l  about h a l f  t h e  s tuden t s  l i s t e d  English a s  t h e i r  second language 

and Swahil i  as t h e i r  t h i r d .  I n  Kakamega, 7 of 9 l i s t e d  English second and 

9 l i s t e d  Swahil i  t h i r d .  I n  Kiambu, Machakos, Kisumu, and Kericho t h e  r a t i o s  

were about 2 t o  1, l i s t i n g  English a s  second and Swahil i  a s  t h i r d .  I n  

Kajiado and K w a l e ,  however, more than 75% l i s t e d  Swahil i  as t h e  second 

language and English a s  t h e  t h i r d .  Students from Kajiado and K w a l e  show 

great s t r e n g t h  i n  Swahil i  i n  p a r t i c u l a r .  I n  se l f -evaluat ions ,  they r a t e d  

themselves as speaking, reading,  understanding and w r i t i n g  c o n s i s t e n t l y  

w e l l  above t h e  norms. On t h e  o t h e r  hand, i n  Kiambu and Kisumu, s t u d e n t s  

r a t e d  themselves c o n s i s t e n t l y  w e l l  below t h e  norms f o r  Swahil i  a b i l i t i e s .  

While about 65% of s tuden t s  s a i d  they could read and w r i t e  t h e i r  ver- 

nacular  "very w e l l " ,  responses were more p o s i t i v e  i n  Kakamega, Kisumu and 

Kiambu, and more negat ive  i n  Kajiado and Kwale. The t eachers  a l s o  showed 

a l i t t l e  v a r i a t i o n  by d i s t r i c t .  Most of t h e  t eachers  r a t i n g  t h e i r  Swahil i  

a b i l i t i e s  as "not very w e l l "  were from Kisumu. Kericho and Kakamega had 

more teachers  answer t h i s  way than t h e  o t h e r  d i s t r i c t s .  

The fol lowing s e c t i o n s  w i l l  d i scuss  t h e  languages used i n  t h e  d i f f e r -  

e n t  kinds of s i t u a t i o n s  t h a t  make up l i f e  i n  Kenya: language of t h e  home 

and community; language of the  workplace, inc luding schools ;  language of 

t h e  " o f f i c i a l "  world; and language of  mass communication. 

2. Language of the  Home and Community 

The vernacular  c l e a r l y  dominates language use i n  t h e  home and 

vernacular  and Swahil i  a r e  both used a s  languages of t h e  community. Setween 

88-33:; of t h e  s tuden t s  s a i d  they speak a vernacular  a t  h o w  with p a r e n t s ,  



STUDENTS ' NON-VERNACULAR LANGUAGES BY DISTRICT 
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s i b l i n g s  and o t h e r  r e l a t i v e s .  The rest i s  pr imar i ly  Swahi l i ,  w i th  a 

l i t t l e  English spoken wi th  s i b l i n g s .  80% of  the  pa ren t s  s a i d  they speak 

vernacular  "nearly a l l  t h e  t i m e "  a t  home, and again ,  Swahil i  makes up 

most of  t h e  r e s t .  It i s  usual ly  spoken wit:? " v i s i t o r s "  who d o n ' t  speak 
. 

t h e  same vernacular .  H n i m a l  English is  spoken a t  home, oilly "when 

helping t h e  chi ldren"  o r  wi th  "v i s i to r s . "  

The t eachers1  p r o f i l e  looks s l i g h t l y  d i f f e r e n t :  only 56% 

say  they use vernacular  a t  home "nearly a l l  t h e  t i m e "  and they use more 

English and Swahil i  than t h e  pa ren t s  do. The explanat ion f o r  t h i s  is  t h a t  

many teachers  a r e  l i v i n g  and teaching o u t s i d e  t h e  regions  where t h e i r  

vernacular  i s  spoken. These teachers  would have many more occasions t o  use 

Swahili .  Many o f  t h e  teachers  were .from Kwale, which has t h e  h ighes t  per- 

centage of teachers  n a t i v e  t o  o t h e r  areas. Large numbers of s tuden t s  

assigned t o  t eacher  t r a i n i n g  co l l eges  i n  t h e  c o a s t a l  regions  a r e  from "up 

country." Many s t a y  on i n  t h e  a r e a ,  a t  l e a s t  temporari ly,  t o  teach.  I n  

K w a l e ,  6 of  15  teachers  were n a t i v e  Kidigo, whi le  the  rest were from a 

v a r i e t y  of o t h e r  a reas .  The only o the r  d i s t r i c t  t h a t  has a high percentage 

of non-native teachers  i n  Kajiado, where 7 o f '12  teachers  were n a t i v e  

Maasai. The rest were Kikuyu. 

Sixty-seven percent  of s t u d e n t s ,  65% of pa ren t s ,  and 67% of t h e  

t eachers  say they use t h e  vernacular  a t  church, wi th  t h e  clergyman. Nearly 

a l l  t h e  rest use Swahil i .  Many of t h e  respondents who answered Swahil i ,  

s a i d  it w a s  beca.use t h e i r  clergyman d i d n ' t  speak t h e i r  vernacular .  

A t  t h e  market, 54% of t h e  pa ren t s ,  65% of t h e  s t u d e n t s ,  and 

43% of t h e  teachers  speak vernacular .  The rest use Swahil i .  Many of t h e  

respondents s a i d  they r e a l l y  u s e  both languages, and had a d i f f i c u l t  t i m e  

saying which they thought they used more. It depended, they s a i d ,  on whom 

they were t a l k i n g  t o  a t  t h e  market, whether o r  n o t  the  o t h e r  person spoke 

t h e i r  mother tongue. A "store" o r  "shop" brought s l i g h t l y '  d i f f e r e n t  re- 

sponses about language use from use i n  t h e  "market." For pa ren t s ,  51% 

used vernacular ,  and 46% used Swahili .  For s tuden t s ,  41% used vernacular  

a g a i n s t  48% f o r  Swahili .  For t eachers ,  28% use vernacular  a g a i n s t  60% f o r  

Swahili .  Among paren t s ,  t h i s  same p a t t e r n  of roughly equal  use o f  vernacular  

and Swahil i  -- s l i g h t l y  favor ing vernacular  -- was observed i n  f i v e  of  



t h e  seven d i s t r f c t s :  i n  K w a l e  and i n  Kericho, however, S w a h i l i w a s  used 

much more f requen t ly  than the  mother tongue i n  coramunity s i t u a t i o n s .  The 

major i ty  s a i d  t h e  language they used a t  t h e  market, i n  s t o r e s ,  and a t  

church w a s  Swahil i .  Among s tuden t s ,  one-fourth t o  one-third of  t h e  s t u d e n t s  

from Kwale s a i d  they usua l ly  speak Swahi l i  a t  home wi th  t h e i r  f a m i l i e s ,  

although they s t i l l  l i s t e d  Kidigo a s  t h e i r  f i r s t  language. I n  community 

s i t u a t i o n s ,  s t u d e n t s  from Kwale and Kajiado c o n s i s t e n t l y  showed much more 

use of Swahil i  than the  o the rs .  

Teachers a l s o  showed some v a r i a t i o n .  I n  Kiambu and Kisumu, 

95% of t h e  t eachers  used t h e i r  vernacular  a t  church, whi le  i n  Kajiado 

and K w a l e ,  they averaged about h a l f  a s  h igh f o r  vernacular  and twice  a s  

high f o r  Swahili .  

A t  t h e  markets, vernacular  w a s  p r imar i ly  used by t eachers  i n  

Kiambu, Machakos, and Kisumu, whi le  Swahi l i  w a s  p r imar i ly  used i n  Kajiado, 

Kericho and exc lus ive ly  used i n  Kwale .  For shopping a t  s t o r e s ,  only i n  

Kiambu d i d  teachers  continue t o  use a g r e a t  d e a l  more vernacular  than 

Swahil i .  

Vernacular is  c l e a r l y  t h e  language of  t h e  home. Vernacular 

and Swahil i  a r e  both used as languages of t h e  community; ve rnacu la r  usua l ly  

is favored i n  Pdambu, Machakos, Kisumu, Kakamega, and Swahi l i  i s  favored 

i n  Kajiado, K w a l e  and Kericho. 

3. Language o f  the  Workplace 

The p a r e n t s  i n  t h i s  s tudy were descr ibed as being p r imar i ly  

semi-skil led,  unsk i l l ed ,  o r  unemployed. This includes  jobs  l i k e  ca rpen te r ,  

l abore r ,  fanner ,  d r i v e r ,  herder.  Only 28% were described as having "sk i l l ed t '  

o r  " p r o f e s s i o ~ l ' ~  jobs. The pa ren t s  r epresen t  a lower socioeconomic group 

than the  t eachers  - who a r e  a l l  descr ibed as "ski l led ."  The pa ren t s  s a i d  

t h e  primary language of t h e i r  workplace w a s  vernacular .  More than  90% of 

them speak vernacular  a t  work and 80% of  them speak i t  t h e r e  n e a r l y  a l l  t h e  

time. For t h e  rest,  Swahil i  is spoken about twice as o f t e n  a s  English. Most 

s a i d  they used t h e i r  Swahil i ,  "when someone d i d n ' t  speak t h e  vernacular ."  

Eleven percent  of t h e  p a r e n t ~ ~ p r e s u m a b l y  t h e  p ro fess iona l s  among them, s a i d  

they spoke English "nearly a l l  t h e  time" a t  work. Many of t h e  o t h e r s  who 

repor ted  speaking some English a t  work commented t h a t  they used i t  "when 

someone w a s  speaking English t o  t h e m "  o r  when "someone d i d n ' t  speak 

Swahili .  " 



Broken down by d i s t r i c t s ,  i n  Kiambu and Kericho -- where 

parents had highest  job ra t ings  -- the  majority s a id  they spoke English 

a t  work and the  majority of those sa id  they spoke it "nearly a l l  the time." 

In  the o ther  d i s t r i c t s  those who worked spoke vernacular a l l  the  t i m e .  

The language use of the  teachers a t  school is much more mixed. 

Vir tual ly  a l l  say they speak both English and Swahili a t  school; 75% say 

they a l s o  speak vernacular. (Those who don't speak vernacular a r e  probably 

teachers who a r e  teaching outs ide t h i e r  home d i s t r i c t s . )  Forty percent 

sap  they use English "nearly a l l  t h e  t ime . "  Eleven percent say they speak 

Swahili and 32% say they speak vernacular "nearly a l l  the  time." I n  English 

c l a s s  (standard 1, 2, 3 use-English only i n  English c l a s s ) ,  teachers 

say they use English nearly a l l  the time, except when providing c l a r i f i c a -  

t ions.  Then, they tend t o  use vernacular (42%) o r  Swahili (31%). There 

a r e  a few differences  by d i s t r i c t .  In Kiambu, 79% of the teachers c l a r i f y  

i n  vernacular while i n  Kwale, 67% c l a r i f y  i n  Swahili. Outside the c lass -  

room, teachers say they speak English with tlie s tudents  about ha l f  the  t i m e ,  

while the  r e s t  is  s p l i t  between Swahili and vernacular. (Many teachers 

explained t h a t  they usually use English with t h e  older  chi ldren and 

vernacular with the  young ones whose English is  not s t rong enough.) 

Seventy-three percent say they use English with other  teachers ,  and 87% 

use English with the headmaster. I n  Kiambu, teachers ta lked t o  each o ther  

i n  vernacular more than twice the  norm. In  Kajiado and Kwale teachers 

conversed i n  Swahili,  about 40% of the  the, the  only two d i s t r i c t s  where 

they spoke Swahili a t  a l l .  Seventy percent of the  teachers use vernacular 

when ta lk ing  with the  parents of t h e i r  s tudents ,  against  about 30% f o r  

Swahili. Swahili was used i n  Kwale and Kajiado, where teachers were nat ives  

of other  a reas ,  and i n  Kericho, where the s tudents  came from a va r i e ty  of 

t r i b a l  backgrounds. 

Among the s tudents ,  97% say they usually speak English with 

t he  teacher i n  English c lass ;  70% speak English with t h e i r  classmates i n  

c lass .  When they a sk  f o r  explanations i n  c l a s s ,  61% say they ask in 

English, 23% i n  Swahili,  16% in vernacular. Outside the c l a s s  98% say they 

speak English with the headmaster, ha l f  the s tudents  say they speak English 

with t h e i r  teachers,while the  r e s t  naostly speak vernacular. 80% say they 

speak vernacular with t h e i r  f r iends outs ide c lass .  By d i s t r i c t ,  Kiambu 

students reported using about twice a s  much vernacular,  both ins ide  and 



outs ide  c l a s s ,  wi th  t eachers  and classmates a l i k e ,  than was t h e  norm. 

I n  Kwale, on t h e  o t h e r  hand, s t u d e n t s  r epor ted  us ing much more English 

and less vernacular  wi th  t h e i r  classmates o u t s i d e  of c l a s s ,  than any of 

t h e  o t h e r  d i s t r i c t s .  

4.  Languages of t h e  " ~ f f i c i a l "  World 

For t h e  pa ren t s ,  Swahil i  is t h e  language most o f t e n  used 

"of f i c ia l ly" :  60% use  i t  a t  the  pos t  o f f i c e ;  60% a t  t h e  bank; 71% a t  

the 'doc to r ,  h o s p i t a l  o r  c l i n i c ;  80% a t  t h e  p o l i c e  s t a t i o n ;  46% a t  meetings. 

English is  used twice a s  o f t en  a s  t h e  vernacular  a t  t h e  p o s t  o f f i c e  and 

bank;equally a t  t h e  doctor ,  but  less a t  meetings. They write bus iness  

letters 46% of t h e  t i m e  i n  Swahil i ,  versus  32% i n  English.  Only i n  com- 

p l e t i n g  o f f i c i a l  forms, l i k e  d r i v e r s '  l i c e n s e s  and b i r t h  c e r t i f i c a t e s ,  do 

pa ren t s  i n d i c a t e  they use more English than Swahi l i  (49% versus  35%). Those 

who s a i d  they completed forms i n  Swahil i  o f t e n  s a i d  they d i d  i t  i n  Swahil i  

and had someone t r a n s l a t e  it  f o r  them i n t o  English.  

There is some v a r i a t i o n  among the  d i s t r i c t s  i n  terms of the  use 

of language f o r  " o f f i c i a l "  purposes. I n  Kwale, Swahil i  is  used almost ex- 

c l u s i v e l y  even among those  who speak English. I n  Kajiado, Machakos, Kakamega, 

and Kisumu, those  who speak both English and Swahil i  were about evenly 

s p l i t  -- h a l f  used English i n  these  i n s t a n c e s ,  and h a l f  used Swahil i .  I n  

Kiambu and Kericho, t h e  major i ty  of those who speak English use English a t  

t h e  pos t  o f f i c e ,  bank and f o r  o f f i c i a l  w r i t i n g ,  but  they use Swahil i  a t  

t h e  doctor and a t  t h e  p o l i c e  s t a t i o n .  

For t eachers ,  t h e  use of  English and Swahil i  are mixed. Equal 

ntnnbers use English and Swahil i  a t  the  p o s t  o f f i c e ;  80% use English a t  t h e  

bank, a p i n s t  17% using Swahili;55% use English a t  t h e  doctor ,  a g a i n s t  38% 

f o r  Swahil i ;  while 75% use Swahil i  a t  t h e  p o l i c e  s t a t i o n ,  a g a i n s t  17% f o r  

English. A t  meetings (which f o r  t eachers  usua l ly  means f a c u l t y  meetings) 

h a l f  s a i d  they use English,  a major i ty  of t h e  rest s a i d  they use Swahil i .  

Teachers s a i d  they w r i t e  bus iness  le t ters  i n  English 88% of t h e  time and 

complete o f f i c i a l  f o m  i n  English 98% of t h e  t i m e .  

Of these  o f f i c i a l  uses only t h e  pos t  o f f i c e  showed d i s t r i c t  

d i f ferences :  t h e r e  w a s  twice as much use of Swahi l i  compared t o  English 



i n  Kajiado, Kericho, Kakamega and Kwale ,  whi le  t h r e e  t o  f i v e  times a s  

much Znglish a s  Swahi l i  was repor ted  i n  Machakos and Kisumu. 

For s t u d e n t s ,  about h a l f  r e p o r t  using Swahi l i  wi th  t h e  doctor  

o r  nurse al though the  usage by d i s t r i c t  v a r i e s  q u i t e  a l o t :  Riambu r e p o r t s  

70% use of vernacular ,  Machakos 55%. Kajiado and Kericho r e p o r t  77% use 

of Swahil i ,  55% f o r  Kakanega and Kwale. Kisumu r e p o r t s  two-thirds use of 

English. Thus, t h e r e  is no consensus a c r o s s  d i s t r i c t s  concerning which 

language t o  use i n  t h i s  s i t u a t i o n .  

5, b q ~ a g e  of Communication 

Among paren t s ,  t h e  major i ty  of those who w r i t e  personal  l e t t e r s ,  

notes  and messages do s o  i n  t h e i r  mother tongue. They l i s t e n  t o  t h e  r a d i o  

mostly i n  Swahil i ;  although they l i s t e n  t o  some l e i s u r e  programs t h a t  a r e  

a v a i l a b l e  i n  vernacular .  Between 20-30% of t h e  pa ren t s  d i d  no t  r ead ,  but 

among those who d i d ,  they read newspapers i n  both English and Swahil i ;  

they read books both  i n  English and vernacular ,  and read magazines i n  

English and Swahil i .  ( I f  any book is a v a i l a b l e  i n  vernacular ,  i t  -,<ill 

usual ly  be t h e  Bible. A v a i l a b i l i t y  of o t h e r  t r a n s l a t i o n s ,  o r  o r i g i n a l  

t e x t s  i n  vernacular  v a r i e s  g r e a t l y  around t h e  country.)  Four dist.,:icts 

fol low these  norms, but  Kwale uses almost exc lus ive ly  Swahil i  i n  t-lese 

ins tances .  I n  Kiambu and Kericho, parents  use more English f o r  w r l t i n g  and 

reading.  

Students l i s t e n  t o  the  r a d i o  about twice a s  o f t e n  i n  Swahil i  

as i n  English,  excpet f o r  educat ional  programs, which a r e  always i n  English. 

The teachers  say they do almost a l l  t h e i r  w r i t t e n  corres-  

pondence i n  English,  even the  notes  t o  themselves. 75X l i s t e n  t o  the  r a d i o  

more than 20 hours a week; they l i s t e n  t o  t h e  radio  f o r  news and p leasure  

twice as o f t e n  i n  Swahil i  a s  i n  English. And of course,  t h e i r  educat ional  

program a r e  a l s o  e n t i r e l y  i n  English. For t eachers ,  i n  Kwale and Kajiado 

t h e r e  is two t o  t h r e e  t i m e s  a s  much personal  w r i t i n g  done i n  Swahil i  a s  i n  

English. I n  Machakos, on the  o t h e r  hand, 10 of  16 teachers  s a i d  they 

usual ly  w r i t e  no tes  and message i n  vernacular .  

6 .  Summary of Language U s e  Dif ferences  by D i s t r i c t  

T h e r e a e  a few t rends  t h a t  seem t o  s t and  out .  I n  Kwale, Swahil i  

is more heavi ly  used than i n  any o t h e r  d i s t r i c t .  More people speak i t  more 



of ten ,  and b e t t e r .  Swahil i  o f t en  rep laces  vernacular  f o r  community and 

even home use, and a t  work and i n  school. Swahil i  o f t en  rep laces  English 

a s  a choice f o r  o f f i c i a l  uses a s  well .  There a r e  a number of reasons 

t h a t  may be responsible  f o r  t h i s  expanded use of Swahil i  i n  Kwale, and 

probably, i n  t h e  whole c o a s t a l  region: Swahil i  is c lo se r ,  s t r u c t u r a l l y ,  

t o  t h e  c o a s t a l  Bantu languages than it is t o  t he  o ther  languages i n  Kenya 

and thus ,  is e a s i e r  t o  l e a rn ;  t h e  use of Swahil i  i n  Kenya o r ig ina ted  i n  

these  c o a s t a l  areas ;  t he r e  a r e  l a rge  populat ions of d i f f e r e n t  t r i b e s  

l i v i n g  i n  c lose  proximity -- encouraging use of a common language, Swahil i ,  

a s i t u a t i o n  found a l s o  i n  densely,  and d ive r s e ly  populated urban a reas .  

I n  Kajiado, Swahil i  and English a r e  s p l i t  a s  choices f o r  

o f f i c i a l  uses. Swahi l i  i s  o f t e n  used i n  community s i t u a t i o n s  i n s t ead  of 

vernacular  among teachers  and s tuden ts ,  but  not  among paren t s  -- many of 

whom knew only t h e  vernacular ,  Maasai. There is  a s t rong  l i t e r a r y  t r a d i -  

t i o n  of Maasai, and i t  i s  c l e a r l y  t h e  language of the  home. 

I n  Kiambu, two t rends  a r e  pu l l i ng  aga ins t  Swahili:  English 

i s  favored f o r  na t i ona l  and o f f i c i a l  uses ,  ;robably because of t h e  g r ea t  

numbers of educated, English-speaking paren t s ,  while vernacular  i s  favored 

f o r  community s i t u a t i o n s ,  probably because c,f t h e  ex i s tence  of a homogeneous, 

l a r g e  t r i b a l  group. Students i n  Kiambu app- ir s t r ong  i n  vernacular ,  and 

l e s s  s t rong  i n  Swahil i ,  comparatively. 

Kericho tends t o  favor Swahil i  over vernacular  f o r  community 

s i t u a t i o n s  and favor  English over Swahil i  f o r  o f f i c i a l  and n a t i o n a l  uses. 

This, again ,  i s  l i k e  the  s i t u a t i o n  i n  Kiambu, where educated and occupa- 

t iona l ly - sk i l l ed  paren t s ,  with b e t t e r  English a b i l i t i e s  d isplay preferences  

f o r  English over Swahili.  

I n  Kismumu, t h e  language s i t u a t i o n  looks l i k e  Kiambu, except 

t he  parents  are not  a s  s k i l l e d  a t  English,  and thus a r e  divided between 

Swahil i  and English f o r  t he  o f f i c i a l  and n?.tfonal uses f o r  language. V e r -  

nacular  i s  very s t r ong  f o r  community and home uses,  t ak ing  away from use 

of Swahili.  Also, l i k e  i n  Kiambu, s tuden ts  appear comparatively weak i n  

Swahili and s t r ong  i n  vernacular .  

The pa t t e rn s  a r e  not  a s  c l e a r  La Kakamega and Machaicos, a l -  

though they seem t o  be a less d i s t i n c t  ve rs ion  of what is found i n  Kismu: 



English and Swahil i  a r e  shared a s  the, o f f i c i a l  languages; vernacular  is 

usual ly  used a s  t h e  language of t h e  home and community. 

B. C h a r a c t e r i s t i c s  of the  Languages of Kenya 

There seems t o  be a genera l  opera t ing  r u l e  f o r  language use i n  

Kznya: use t h e  vernacular  whenever poss ib le ;  use Swahil i  a s  a second choice;  

use English when you a r e  obliged t o  and i n  s p e c i a l  s i t u a t i o n s .  This is  both 

a r  impression we got from our observations and a conclusion w e  drew from 

our s t a t i s t i c s .  It i s  meant t o  be a genera l  s ta tement ,  and needs t o  be 

q u a l i f i e d  i n  many ins tances .  Language choice can vary depending on t h e  

d e t a i l s  of t h e  people who a r e  t a l k i n g ,  t h e  p lace  where t h e y ' r e  t a l k i n g ,  

what t h e y ' r e  t a l k i n g  about, e t c .  

Besides these  circumstances of a conversa t ion,  t h e r e  a r e  s e v e r a l  

o the r  f a c t o r s  t h a t  a f f e c t  language choice. One is a person 's  f a c i l i t y  i n  

us ing each language. Obviously , people a r e  most comfortable wi th  t h e i r  

mother tongue. Although, a s  seen below, t h e r e  a r e  s p e c i a l  s i t u a t i o n s  where 

a person could be more comfortable using a d i f f e r e n t  language. I n  Kenya, 

v i r t u a l l y  everyone l i s t e d  the  vernacular  a s  h i s  b e s t  language. Two-thirds 

of t h e  t eachers  interviewed l i s t e d  Ecglish a s  t h e i r  second b e s t  language and 

two-thirds l i s t e d  Swahil i  a s  t h e i r  t h i r d  b e s t  language. Students -- who 

don't know English a s  w e l l  a s  t eachers  -- followed t h i s  p a t t e r n ,  bu t  per- 

centages were lower: 53% c a l l e d  English t h e i r  second b e s t  language (versus 

41% f o r  Swahil i)  and 52% c a l l e d  Swahil i  t h e i r  t h i r d  b e s t  language (versus 

42% f o r  English).  Only about h a l f  of t h e  pa ren t s  interviewed spoke English 

a t  a l l .  For a l l  pa ren t s ,  two-thirds l i s t e d  Swahil i  a s  t h e i r  second language 

(versus 20% f o r  English) and 28% l i s t e d  English a s  t h e i r  t h i r d  language. 

Other e x t e r n a l  fo rces  a f f e c t  language choice. Although a person 

may b e  f l u e n t  i n  a language, he may no t  read o r  w r i t e  t h a t  language. Such 

is of ten  t h e  case  w i t h  vernacular  i n  Kenya. I n  many n a t i v e  t r i b a l  languages 

i n  Kenya, the  Bible  is the  only t h i n g  t o  read,  and o f t e n  t h e r e  is nothing 

w r i t t e n  a t  a l l .  The educational  system c e r t a i n l y  a f f e c t s  language choice: 

s i n c e  people begin a s  ch i ld ren  doing near ly  a l l  t h e i r  i n t e l l e c t u a l w o r k  i n  

English, it is not  s u r p r i s i n g  t h a t  they go on t o  use English f o r  most 

reading and w r i t i n g  -- even w r i t i n g  notes  t o  themselves, o r  t h e i r  spouses 



o r  t h e i r  f r i ends .  And, t h e r e  a r e  c e r t a i n  circumstances where t h e r e  is no 

choice about which language t o  use: e .g . ,  i n  Kenya, o f f i c i a l  documents 

a r e  usua l ly  w r i t t e n  i n  English. Those who don ' t  know English must use a 

t r a n s l a t o r .  

There a r e  o t h e r  f a c t o r s  t h a t  go i n t o  determining t h e  p a t t e r n s  of 

language use t h a t  a r e  wi th in  a person's  c o n t r o l  -- e i t h e r  consciously o r  

subconsciously -- e.g.  preference  f o r  one language o r  another ;  a  sense  of 

appropr ia teness  of language choice when speaking t o  a c e r t a i n  person,  o r  

i n  a c e r t a i n  s i t u a t i o n ;  the  "pres t ige"  assoc ia ted  wi th  a language, e t c .  

There is a d e f i n i t e  p r o f i l e  f o r  each of t h e  t h r e e  languages of 

Kenya: Swahi l i ,  English,  and t h e  vernaculars .  

Swahil i  

Swahil i  is spoken by alnaost everyone i n  Kenya. I n  our survey, 

90% of parents ;  99% of t eachers ;  and 91% of s tuden t s  l i s t e d  Swahi l i  a s  one 

of t h e  languages they knew. Most pa ren t s  l i s t e d  Swahil i  a s  t h e i r  second 

language, more teachers  and s tuden t s  l i s t e d  English as t h e i r  second language, 

and Swahil i  a s  t h e i r  t h i r d .  This i s  a s e n s i t i v e  i s s u e :  we  t h i n k  t h e r e  is a 

l ike l ihood  t h a t  teachers  and s t u d e n t s  may have answered t h i s  way because 

they thought i t  was what w e  wanted t o  hea r ,  o r  what they thought they "should" 

answer, o r  what they would l i k e  t o  be the  case.  Our observat ions  contra-  

d i c t e d  t h e  s t a t i s t i c s :  For example, t h e  t eachers  and s t u d e n t s  s a i d  t h e y  

always used English wi th  the  headmaster; but  f i r s t -hand  experience a t  t h e  

schools t o l d  us t h a t  i n  r e a l i t y , t h i s  was not  a t  a l l  so.  I n  a t  least two 

schools ,  j u s t  a f t e r  having conducted in terviews where t eachers  s a i d  they 

always spoke English wi th  t h e  headmaster, and t h e  headmaster s a i d  he always 

spoke English wi th  t h e  teachers ,  w e  were t r e a t e d  t o  a lunch i n  the  company 

of t h e  headmaster and teachers  where no English was s p ~ k e n .  It seemed even 

more dramatic consider ing t h a t  w e  d i d n ' t  speak Swahili ,and couldn' t  t ake  

p a r t  i n  t h e  conversat ion.  When w e  i n i t i a t e d  conversa t ion i n  English,  they 

responded, of  course, i n  English, but  any t a l k  among themselves was never 

i n  English. Banking was another such ins tance .  80% of teachers  and 25% 

of pa ren t s  r e p l i e d  they d id  t h e i r  banking i n  English. I n  our e-qer ience  

and casual  observation,  i t  was our impression t h a t  Swahil i  is usua l ly  the  

language of banking t r ansac t ions .  



This survey i t s e l f  presented another  case. I n  s e v e r a l  in- 

s tances  when the  respondents l i s t e d  English a s  t h e i r  "second-best" language 

and Swahil i  a s  t h e  " t h i r d  bes t , "  w e  had t o  conduct t h e  survey i n  Swahil i  

because the  respondent 's  English was too poor. 

A l l  pa ren t s  say they want t h e i r  ch i ld ren  t o  l e a r n  Swahi l i .  They 

usual ly  g ive  one of two reasons: (1) they say i t  is  t h e  "nat ional  language" 

o r  t h e  "language of Kenya." People t a lked  about Swahil i  wi th  a g r e a t  sense  

of pa t r io t i sm.  And accordingly,  about 85% of parents  s a i d  they thought 

Swahil i  should be t h e  "language of Parliament." (Figures were higher  i n  

Kwale and Kajiado, lower i n  Kisumu and Kiambu.) Much of t h i s  is probably 

a f f e c t e d  by a person 's  a b i l i t y  t o  communicate i n  English and Swahil i  -- 
many parents  would be e f f e c t i v e l y  shu t  out  of t h i s  "nationalism" i f  English 

were used. Among t h e  t eachers ,  on t h e  o t h e r  'hand, who speak more and b e t t e r  

English a s  a group than t h e  pa ren t s ,  about 55% agreed on Swahil i ,  while 45% 

s a i d  English should be t h e  language of Parl iament.  

The second reason is  one of p r a c t i c a l i t y :  pa ren t s  s a i d  t h a t  

Swahil i  is t h e  "language of communication" among the  t r i b e s .  To funct ion i n  

the  mixed-language s o c i e t y  of Kenya, people must know Swahil i .  Again, about 

85% of the  parent  respondents s a i d  they thought Swahil i  should be t h e  

"language of t r a f f i c  s igns" and "language used on b i l l b o a r d s  and adver t i se -  

ments." (Again, f i g u r e s  were h igher  f o r  Kwale, lower f o r  Kiambu.) This 

means they c l e a r l y  s e e  i t  a s  t h e  language of communication wi th in  Kenya. 

The 15% who thought English should be used i n  these  cases usua l ly  s a i d  i t  

would he lp  t h e  t o u r i s t s  t o  have English. Of t eachers ,  6.3% s a i d  Swahil i  

and about 37% s a i d  English should be used. 

English- 

There is  q u i t e  a d i f f e r e n t  sense  of English. A s i n ,  a l l  

pa ren t s  want t h e i r  chi ldren t o  l e a r n  English,  bu t  the  most f r equen t ly  l i s t e d  

reasons a r e  "to get  a job" and "education." People t a lked  about English 

wi th  much more of a sense  of ob l iga t ion  - you have t o  l e a r n  English i f  

you want t o  succeed; you have t o  l e a r n  English t o  funct ion a t  a c e r t a i n  

l e v e l  of s o c i e t y ;  you have t o  know some English t o  ca r ry  ou t  c e r t a i n  o f f i c i a l  

ob l iga t ions .  We sensed no emotional attachment t o  English the  way we 

sensed i t  with Swahil i  o r  the  vernacular .  



English is  a l s o  t h e  language of t h e  w r i t t e n  word. The academic 

t r a i n i n g  i n  Engl i sh  is c e r t a i n l y  r e s p o n s i b l e  f o r  t e a c h e r s  s a y i n g  they  

u s u a l l y  w r i t e  (even t h e  most informal  k ind  of w r i t i n g )  l e t t e r s  ( 8 4 % ) ,  n o t e s  

(77%) and messages even t o  themselves (932) i n  Engl i sh .  So, f o r  t e a c h e r s ,  

even i f  they  a r e  communicating wi th  f ami ly ,  f r i e n d s ,  e t c .  who speak  t h e i r  

language, and even i f  they a r e  communicating about  t h e  most i n fo rma l  t h i n g s ,  

they  u s u a l l y  use  Eng l i sh ,  probably a r e f l e c t i o n  of a s t r o n g  l i t e r a r y  train- 

i n g  . i n  English.  The c a s e  is more complicated f o r  p a r e n t s .  Roughly h a l f  

t h e  p a r e n t s  who know English s a i d  they  w r i t e  t h e s e  in fo rma l  n o t e s ,  e t c .  i n  

English.  Overa l l ,  more people wrote  i n  v e r n a c u l a r ,  and fewer i n  Swahi l i .  

The p a t t e r n  is  remarkably d i f f e r e n t  f o r  Kericho and Kiambu 

where p a r e n t s  had h ighe r  occupa t iona l  r a t i n g  l e v e l s  and where p a r e n t s  who 

could w r i t e  i n  Engl i sh  d id  s o  almost  a l l  t h e  t i m e .  Presumably, t h e  d i f f e r -  

ence is t h a t  o v e r a l l ,  t h e  p a r e n t  respondents  know Eng l i sh  much less w e l l  

t han  t h e  t eache r s .  This  w a s  c e r t a i n l y  o u r  obse rva t ion .  We d i d  n o t  examine 

t h e  frsquency w i t h  which p a r e n t s  and t eache r ' r e sponden t s  a c t u a l l y  d i d  t h i s  

kind of w r i t i n g ,  b u t  i t  w a s  ou r  guess t h a t  t h e  t e a c h e r s  d i d  a l o t  more of i t  

than  p a r e n t s .  

Wr i t t en  Engl i sh ,  t hen ,  o p e r a t e s  under a d i f f e r e n t  s e t  of s o c i a l  

r u l e s  than  spoken language. Educat ional  background and t r a i n i n g  o v e r r i d e  

t h e  u s u a l  s e t  of rules f o r  choosing a language. The b e t t e r  you know Engl i sh ,  

t h e  more l i k e l y  you w i l l  be t o  w r i t e  i n  Engl i sh  -- even i n  c i rcumstances  

where, were you speaking ,  you would speak i n  ve rnacu la r .  

me same k ind  of p a t t e r n  seems t o  be t r u e  f o r  r ead ing .  For  

t e a c h e r s ,  they  do v i r t u a l l y  a l l  t h e i r  r ead ing  i n  Engl i sh  (97-99%). It i s  

i n t e r e s t i n g  t o  n o t e  t h a t  97% s a i d  they  r e a d  newspapers i n  Eng l i sh ,  w h i l e  

only  37% s a i d  t h e y  l i s t e n  t o  t h e  news on the  r a d i o  i n  English.  

Again, f o r  p a r e n t s  t h e  c a s e  was more complicated.  We b e l i e v e  

t h e  s t a t i s t i c s  d i s g u i s e  t h e  r e a l  breakdown o f  r ead ing  h a b i t s  because of  t h e  

.gross  d i f f e r e n c e s  i n  Engl i sh  language a b i l i t i e s  among t h e  p a r e n t s  and a l s o  

because of  t h e  a v a i l a b i l i t y  of  r ead ing  ma t t e r  i n  t h e  d i f f e r e n t  languages:  

f o r  many -- t h e  p a r e n t s  whose Engl i sh  is  minimal o r  n i l  - t h e  only  book 

they  r ead  is t h e  B i b l e ,  which is u s u a l l y  i n  ve rnacu la r .  These same people  

w i l l  r ead  newspapers and sometimes magazines i n  Swahi l i .  Other  p a r e n t s ,  

t h e  ones who speak  b e t t e r  Engl i sh ,  r ead  books i n  Engl i sh ,  and r ezd  maga- 

z ines  and newspapers i n  bo th  Swahi l i  and Engl i sh .  Again, i t  i s  i n t e r e s t i n g  

t o  n o t e  t h a t  wh i l e  40% s a i d  they  r ead  newspapers i n  Eng l i sh ,  only 10% l i s t e n  



t o  t h e  rad io  news i n  English. There a r e  no dramatic r eg iona l  d i f f e r e n c e s  

f o r  t h i s ,  except i n  Kwale, where a l l  reading is  done i n  Swahil i  and i n  

Kiambu and Kericho, where about 85% of those  who read do s o  i n  English.  

For s tuden t s ,  t h e r e  were no reg iona l  d i f f e r e n c e s  i n  t h e i r  English s e l f -  

evaluat ions .  But when they were asked t o  compare t h e i r  own English t o  t h a t  

of t h e i r  classmates,  s tuden t s  i n  Kericho, Kakamega, and Kisumu r a t e d  t h e i r  

own English a s  "worse" than t h a t  of t h e i r  classmates.  I n  o t h e r  d i s t r i c t s ,  

they r a t e d  i t  a s  "about t h e  same" o r  "be t t e r . "  

For s tuden t s ,  about 87% l i s t e d  t h e i r  occupat ional  goals  a s  

"ski l led"  o r  "professional" p o s i t i o n s ,  and 81% of them s a i d  t h e  l a n g w g e  

they would need most i n  t h e i r  f u t u r e  i d e a l  jobs was English. 

Thus, a s  f o r  w r i t i n g ,  the  b e t t e r  you know English,  t h e  more 

l i k e l y  you w i l l  be t o  read i n  English even i n  circumstances where, were 

you l i s t e n i n g ,  you would be l i s t e n i n g  i n  Swahi l i  o r  ve rnacu la r .  

Vernacular 

This was described s t r i c t l y  i n  terms of home and community. It 

is t h e  language of everyday l i f e .  When p o s s i b l e  ( t h a t  i s ,  when you know 

t h a t  people you a r e  dea l ing  with speak your mother tongue) you use ver- 

nacular  - i n  t h e  market,  i n  shops, a t  church, a t  the  c l i n i c ,  wi th  t eachers ,  

e t c .  The s t a t i s t i c s  do n o t ,  w e  be l i eve ,  r e v e a l  t h e  ex ten t  of t h i s .  ' People 

o f t e n  s a i d  they used Swahil i  i n  such cases .  The reason is t h a t  t h e r e  a r e  

s o  many a r e a s  throughout Kenya where people know they w i l l  have t o  use 

Swahil i  because they don ' t  s h a r e  a mother tongue, t h a t  many people s a i d  

they used Swahil i  ins tead  of vernacular .  But such answers w e r e  nea r ly  a l -  

ways q u a l i f i e d ,  a t  some po in t ,  by t h e  respondent saying t h a t  he d i d n ' t  use 

vernacular  i n  such and such a case  "because the  min i s te r  d i d n ' t  speak our  

vernacular" o r  the  " teacher  of my c h i l d r e n  is from another  region" o r  "the 

'shopkeeper i s  Asian and doesn ' t  speak vernacular" o r  " t r aders  i n  the. market 

come from a l l  over." They would use vernacular ,  they ind ica ted ,  i f  i t  

were poss ib le .  

The teachers  present  t h e  most i n t e r e s t i n g  case  of t h i s ,  a s  

they a r e  t h e  one group who o f t e n  f i n d  themselves 1 i v i n g . o u t s i d e  t h e i r  

vernacular  region.  A s  was seen,  i n  'Kajiado and Kwale, where you f i n d  t h i s  



s i t u a t i o n ,  t h e  use of vernacular  is  o f ten  impossible and t eachers  

r e s o r t  t o  Swahil i  f o r  many home and community s i t u a t i o n s .  For pa ren t s ,  

the  language of t h e  home and community is  t h e  vernacular .  By d i s t r i c t ,  

Kwale and Kericho show much more Swahil i  use i n  the  community s i t u a t i o n s .  

A l l  t h e  regions looked s i m i l a r  i n  t h e i r  language use p a t t e r n s  a t  home. 

For s t u d e n t s ,  while the  vernacular  c l e a r l y  fol lows t h i s  p a t t e r n ,  i t  f i n d s  

competition t o  some degree from Swahil i  i n  Kajiado and p a r t i c u l a r l y  i n  

Kwal e . 
J u s t  a s  Swahil i  is assoc ia ted  wi th  a "na t iona l  i d e n t i t y , "  

vernacular  is assoc ia ted  with a " t r i b a l  i d e n t i t y . "  There does not  seem 

t o  be a d iv i s iveness  o r  f r i c t i o n  between t h e  two -- j u s t  a s  you have a dual  

i d e n t i t y  of being a t r i b a l  member and a Kenyan, s o  you have a d i f f e r e n t  

language t h a t  goes wi th  each. There is a time and place  f o r  each, and I 

a d i f f e r e n t  kind of l o y a l t y  t o  each. 

C. Radio Use 

Radio is the  most widespread mode of communication i n  Kenya. Even 

the  poorest  own rad ios .  If  fami l i e s 'have  one possess ion,  i t  w i l l  be a 

radio.  You hear  r ad ios  everywhere you go i n  Kenya: i n  the  market and shops; 

i n  houses you pass on a walk through a v i l l a g e ;  i n  nea r ly  every school.  

Those who don ' t  own rad ios  s t i l l  l i s t e n  t o  them, usual ly  a t  f r i e n d s '  o r  

r e l a t i v e s  ' houses. 

Sixty-four percent  of t h e  s tuden t s  we interviewed s a i d  t h e i r  pa ren t s  

owned a radio .  These ch i ld ren  were from f a m i l i e s  where 55% of the  f a t h e r s  

were unemployed, o r  i n  unsk i l l ed  jobs,  o r  not  l i v i n g  with t h e  family,  and 

where 61% of t h e  f a t h e r s  and 70% of t h e  mothers had no t  a t t ended  school  

beyond s tandard  3. V i r t u a l l y  a l l  t h e  s t u d e n t s  s a i d  they l i s t e n  t o  the  

rad io  - t o  t h e  news, f o r  entertainment and, of course,  i n  school.  Even 

i f  they don ' t  have a r a d i o  a t  home, they w i l l  seek one out  t o  l i s t e n  t o .  

Of t h e  pa ren t s  we interviewed,  78% s a i d  they owned a rad io .  

Eighty-one percent  of t h e  pa ren t s  were e i t h e r  unemployed ' o r  i n  unsk i l l ed  

jobs.  Only 4 parent  respondents and 3 t eachers  s a i d  they d i d n ' t  l i s t e n  

t o  radio ,  while 412 of pa ren t s  and teachers  a l i k e  s a i d  they l i s t e n  more 

than 30 hours a week. Ninety-six percent  of teachers  own rad ios .  



Radio forms a v i t a l  l i n k  from t h e  countryside t o  t h e  r e s t  of 

t h e  world. Everyone who repor ted  t h a t  he l i s t e n e d  t o  t h e  rad io  s a i d  he 

l i s t e n e d  t o  t h e  news. F i f t een  percent  more pa ren t s  l i s t e n  t o  the  r a d i o  

than read newspapers. Only f r a c t i o n a l l y  fewer respondents s a i d  they a l s o  

l i s t e n  t o  t h e  rad io  f o r  entertainment purposes. Of course ,  a l l  the  c h i l d r e n  

l i s t e n  t o  educat ional  programs, and 86% of the  pa ren t s  s a i d  they l i s t e n  t o  

educat ional  programs a s  well .  Respondents repor ted  t h a t  they l i s t e n  p r i -  

mari ly in Swahil i .  Of t h e  s tuden t s ,  63% s a i d  they l i s t e n e d  t o  the  news i n  

Swahil i  versus 31% i n  English;  52% l i s t e n e d  t o  p leasure  programs i n  Swahi l i ,  

28% i n  English; 15% l i s t e n e d  i n  vernacular .  By d i s t r i c t ,  s tuden t s  l i s t e n e d  

more t o  Swahil i  i n  Machakos and more t o  vernacular  i n  Kiambu than t h e  norms. 

Educational programs f o r  t h e  c h i l d r e n  a r e ,  of course,  p r imar i ly  i n  English. 

The parents  l i s t e n  t o  even more Swahil i  than t h e  s tuden t s .  Seventy-one 

percent  l i s t e n  t o  t h e  news i n  Swahil i ,  a g a i n s t  10% i n  English and a repor ted  

13% i n  vernacular .  Forty-nine percent  l i s t e n  f o r  entertainment i n  Swahil i ;  

33% i n  English; 8% i n  vernacular .  Forty-four percent  repor ted  l i s t e n i n g  

t o  educat ional  programs i n  Swahil i ,  versus  33% i n  English and 8% i n  vernacu- 

l a r .  

By d i s t r i c t ,  parents  i n  Kwale s tood ou t  i n  t h e i r  r a d i o  usage p r o f i l e .  

Thir ty-f ive  percent  pa ren t s  owned rad ios ;  they averaged about h a l f  a s  many 

l i s t e n i n g  hours; and they repor ted  l i s t e n i n g  exc lus ive ly  i n  Swahil i .  The 

teachers  l i s t e n  more i n  English than t h e  o t h e r  groups do. Sixty-four percent  

l i s t e n  t o  t h e  news i n  Swahil i  while 37% l i s t e n  i n  English;  63% l i s t e n  t o  

p leasure  programs in Swahil i  versus  32% i n  English and 5% i n  vernacular .  I n  

sum, roughly between 30-40% of l i s t e n i n g  t o  news and f o r  p leasure  is done 

i n  English. Among teachers  i n  Kisumu and Kiambu, t h e r e  is a t  l e a s t  twice 

a s  much news l i s t e n i n g  in English a s  t o  Swahil i .  I n  Kwale, Kisumu, Kakamega, 

Kericho, teachers  l i s t e n  almost e n t i r e l y  i n  Swahil i .  I n  ilfachakos they a r e  

s p l i t ,  and i n  Kiambu and Kajiado, they l i s t e n  nea r ly  twice a s  much i n  

English a s  i n  Swahili .  

Nearly h a l f  the  teachers  s a i d  they had s tud ied  by r a d i o  themselves 

when they were i n  school,  more i n  Kiambu and Machakos, fewer i n  Kericho and 

Kakamega. About a t h i r d  of the  teacher  respondents had s tud ied  English by 

radio .  Ninety percent  of the  teachers  s a i d  they have used the  r a d i o  i n  t h e i r  



classrooms ( t h e r e  a r e  no r a d i o  l e s sons  a v a i l a b l e  t o  s t a n d a r d  1 )  and 

s l i g h t l y  more than  h a l f  t h e  t e a c h e r s  have had a t  l e a s t  t h r e e  y e a r s  of 

exper ience  t each ing  by r a d i o .  

S tuden t s  r e p o r t e d  very p o s i t i v e  f e e l i n g s  about  u s ing  t h e  r a d i o .  

They s a i d  they  l i k e d  t h e  v a r i e t y  it o f f e r e d ;  i t  was a n i c e  change from 

t h e  classroom t e a c h e r ;  t h e  l e s s o n s  were very  organized;  they  heard  l o t s  of 

new, d i f f e r e n t  and i n t e r e s t i n g  m a t e r i a l ;  they  l i k e d  t h e  music and songs.  

Teachers r e p o r t e d  t h a t  they  thought  about  80% of t h e  s t u d e n t s  were 
11 somewhat" o r  "very" p o s i t i v e  about  u s i n g  t h e  r a d i o  i n  t h e i r  c lassrooms.  

Many s a i d  t h a t  c h i l d r e n  l i k e d  l i s t e n i n g  t o  r a d i o  because i t  brought  s i g -  

n i f i c a n c e  t o  what they  s t u d i e d  about  -- t h e  s t u d e n t s  b e l i e v e  t h a t  i f  they  

h e a r  about  something on t h e  r a d i o ,  it must be  impor tant  t o  t h e  r e s t  of t h e  

country.  They seem t o  t r u s t  t h e  r a d i o .  

There were, of course ,  drawbacks t o  r a d i o  use i n  t h e  classroom. 

Despi te  t h e  good and f avorab le  r e p o r t s  about  r a d i o ,  s t u d e n t s  s t i l l  p r e f e r r e d  

. t eache r  i n s t r u c t i o n  t o  r a d i o  i n s t r u c t i o n  by n e a r l y  2 t o  1. Studen t s  i n  

Machakos and Kericho gave t h e i r  t e a c h e r s  ' the h i g h e s t  r a t i n g s .  Nothing, 

they  r e p o r t e d ,  can t a k e  t h e  p l a c e  of human c o n t a c t .  They l i k e  t h e  t e a c h e r  

because h e  is t h e r e  t o  e x p l a i n  o r  c l a r i f y  what t hey  haven ' t  understood on 

t h e  r a d i o ;  t o  g i v e  feedback,  c o r r e c t i o n s ;  t o  d r i l l  and p r a c t i c e ;  t o  backup 

and r e p e a t ;  t o  monitor  t h e i r  l i s t e n i n g .  

Teachers echoed t h e s e  f e e l i n g s  by t h e  s t u d e n t s ,  and added a few 

reasons  of t h e i r  own. Eighty-s ix  p e r c e n t  f e l t  t h a t  r a d i o  w a s  "somewhat" 

o r  "extremely" h e l p f u l  t o  them i n  t h e  classroom. Teachers  i n  Kiambu -- 
t h e  most exper ienced  i n  r a d i o  use i n  t h e  classroom -- were a l s o  t h e  l e a s t  

e n t h u s i a s t i c  i n  t h e i r  impress ions  of how h e l p f u l  i t  was t o  t h e  classroom; 

more than  71% r a t e d  i t  as "somewhat h e l p f u l "  compared :o t h e  norm of  31%, 

and only 21% r a t e d  i t  "extremely he lp fu l "  compared t o  t h e  norm of  55%. 

They w e r e  s i m i l a r l y  more nega t ive  i n  t h e i r  responses  of how t h e i r  s t u d e n t s  

would r a t e  t h e  use fu lness  of r a d i o  i n  t h e  classroom -- f avor ing  "somewhat 

p o s i t i v e "  twice  a s  o f t e n  a s  "very p o s i t i v e " ,  which is t h e  r e v e r s e  of  t h e  

norm. Nearly u n a n i m u s l y ,  t e a c h e r s  f e l t  t h e i r  presence  i n  t h e  classroom, 

working wi th  t h e  r a d i o ,  was e s s e n t i a l .  Bes ides  what t h e  c h i l d r e n  s a i d ,  

t eache r s  f e l t  they were a l s o  needed t o  en fo rce  d i s c i p l i n e d  l i s t e n i n g ,  t o  

encourage concen t ra t ion  and p a r t i c i p a t i o n .  



Manyof t h e  respondents discussed t h e i r  f e e l i n g s  about English 

lessons  on t h e  rad io .  These a r e  not  e a s i l y  quan t i f i ed ,  but  a r e  e a s i l y  

discussed i n  terms of content ,  s t y l e ,  methodology. 

The main po in t  w e  gleaned from our d i scuss ions  wi th  t eachers  i s  

t h e  n e c e s s i t y  of gearing t h e  content  of t h e  l e s sons  t o  s tandard  1, 2 ,  and 

3 ch i ld ren  from r u r a l  areas .  The ch i ld ren ,  they s a i d ,  w e r e  very naive  

and l i m i t e d  i n  t h e i r  wordly experiences. The t eachers  i n  Misakwani P r i m r y  

School, on the  h i l l  above t h e  c i t y  of Machakos, and i n  f u l l  view of t h e  

c i t y  j u s t  c l o s e l y  below, s a i d  t h a t  probably only 5-10% of those  young 

ch i ld ren  had ever  been down t h e  h i l l  and i n t o  the  c i t y .  Y e t ,  t h i s  was one 

of t h e  l e a s t  remote schools w e  v i s i t e d .  The experience of these  ch i ld ren ,  

they s a i d ,  is  l i m i t e d  t o  family l i f e ,  l i f e  i n  t h e  f i e l d s  and t h e  family 

shamba. They know about animals, crops,  weather, family , d a i l y  r o u t i n e s ,  

going t o  school,  f o l k  t a l e s  and f a b l e s ,  markets, v i l l a g e s ,  smal l  shops, 

s t o r i e s  about t h e i r  own t r i b e s  and r i t u a l s  and customs. The c h i l d r e n  do 

not  come t o  school  with much knowledge a b o u t ' c i t y  l i f e :  p o s t  o f f i c e s ,  

t a x i s ,  telephones,  h o t e l s ,  t o u r i s t s ,  bus inesses ,  c a r s ,  vacat ions ,  t e l e v i s i o n .  

Their  inCroduction t o  o the r  peoples '  ways of l i f e  should begin wi th  s t o r i e s  

about Kenya, no t  America o r  England o r  t h e  r e s t  of t h e  world. 

The c h i l d r e n  w i l l  not  go home t o  feedback o r  reinforcement of t h e i r  

English l e s sons .  Forty-eight percent  of t h e  pa ren t s  interviewed s a i d  they 

d i d  no t  speak English. Thir ty-f ive  percent  s a i d  they did  he lp  t h e i r  c h i l d r e n  

p r a c t i c e  English a t  home. Fourteen percent  s a i d  they had taught  t h e i r  

ch i ld ren  songs o r  rhymes o r  s t o r i e s  i n  English. So, whi le  a few c h i l d r e n  

may hear  pa ren t s  use  English, (or  more l i k e l y  ~ l d e r ~ b r o t h e r s  and s i s t e r s )  

a t  t h i s  age i t  is  almost exclus ively  a school  a c t i v i t y .  For the  c h i l d r e n  

i n  s tandard  1-3, it  is an a c t i v i t y  even f u r t h e r  r e s t r i c t e d  t o  English 

language period.  

Although most teachers  repor ted  us ing,  o r  t r y i n g  t o  use ,  English 

."outside the classroom, on t h e  school grounds" wi th  t h e  ch i ld ren ,  most 

q u a l i f i e d  t h e i r  answer by saying t h a t  they used the  vernacular  wi th  t h e  

standard 1-3 s t u d e n t s  (o r  Swahil i  when they d i d n ' t  sha re  a vernacular)  

because t h e  l i t t l e  ones d i d n ' t  understand enough English. 



Nearly a l l  the  teachers  (93%) f e l t  s t rong ly  t h a t  t he  teacher  and 

rad io  should work together ;  t h a t  the  teacher  enhances t he  worth of the  

rad io  broadcast i n  a v i t a l  way. Everyone would l i k e  t o  have supplementary 

classroom mate r ia l s  and v i s u a l  a i d s ,  given t h e  choice. There is such a 

dear th  of teaching a i d s  i n  these r u r a l  schools,  and any mate r ia l s  they do 

have a r e  s o  novel  t o  the  ch i ld ren ,  t h a t  any accompanying mate r ia l s  would 

be a very a t t r a c t i v e  add i t i on  -- one t h a t  would su r e ly  enamour t h e  rad io  

lessons  t o  most ch i ld ren  and teachers  I n s t an t l y .  

Teachers were s p l i t  on the  quest ion of language of p resen ta t ion  of 

t he  English lessons .  Sixty-four percent  f e l t  t h e  lessons  should be pre- 

sented e n t i r e l y  i n  English. They f e l t  the  teachers  could provide the  

explanation i n  Swahil i  o r  vernacular  -- whichever were nore o f t en  used -- 
when i t  was necessary. Thirty-two percent  f e l t  t h e  programs should be 

supplemented by explanation i n  another language -- usual ly  Swahil i .  A 

f e w  s a i d  they would p r e f e r  t he  explanations t o  be i n  vernacular  -- although,  

they were aware of t he  d i f f i c u l t y  of doing t h i s  f o r  l2ssons t h a t  would 

broadcast  nationwide. 

Teachers s a i d  t h a t  they would l i k e  t o  prepar? i n  advance f o r  the  

broadcasts ,  and t h a t  they would p r e f e r  a t eacher ' s  m a r  la1 t o  work wi th  

rad io  programs which would guide t h e i r  preparat ion.  Teachers repor ted 

s eve ra l  th ings  t h a t  the  young ch i l d r en  f i n d  appealing i n  l e ssons .  They 

l i k e  music of any kind,  and p a r t i c u l a r l y  e ~ j o y  l ea rn ing  songs. They a l s o  

enjoy hear ing poetry ,  s t o r i e s  and s k i t s ,  o r  th ings  l.avl;lving family 

charac te r s .  They l i k e  hearing l o t s  of d i f f e r e n t  background no i ses  : animals, 

b i rd s ,  b e l l s ,  horns,  whis t l e s ,  veh ic le  sounds, e t c .  -- anything they can 

try t o  i den t i f y .  

.V1. P r o f i l e  of Teachers 

There were .101 teachers  interviewed. More than 60% of them had taught 

more than s i x  years ,  s l i g h t l y  more i n  Kiambu and s l i g h t l y  fewer i n  Kajiado 

and Kisumu. They were q u i t e  l oya l  t o  t h e i r  profess ion -- 86% s a i d  they 

intended t o  remain a s  teachers  r a t h e r  than seek ano the r - j ob .  The teachers  

were unanimously s a t i s f i e d  being teachers  i n  Kakamega, and s l i g h t l y  less 

s a t i s f i e d  i n  Kajiado and Kisumu. Eighty-six perceniz t r a i ned  formally t o  

become teachers ,  most wi th  a t  l e a s t  two years  a t  the ceacher t r a i n i n g  



i n s t i t u t e .  Seventy percent  f e l t  t h a t  t eacher  t r a i n i n g  co l l ege  adequately 

prepared them f o r  teaching English,  and among those who d i d n ' t ,  t he  most 

prevalent  reason was t h a t  the re  weren' t  enough courses on teaching English 

i n  p a r t i c u l a r .  About 90% of the  t eachers  have used r a d i o  t o  teach with 

in t h e i r  c l a s s e s ,  h a l f  of them f o r  more than t h r e e  years .  Half of them 

have taught English by t h e  radio.  Sixty  percent  say the  r a d i o  recep t ion  

a t  t h e i r  schools is good; 30% say i t  is  f a i r .  Reception was poores t  i n  

Kakamega, where 38% of t h e  teachers  r a t e d  i t  a s  "poor." Nearly h a l f  of 

t h e  t eachers  had s tud ied  using rad io  themselves, more of them i n  Kiambu 

and Machakos, and fewer of them i n  Kericho and Kakamega. About a t h i r d  

of t h e  t eachers  taught  English wi th  Progress ive  Teak mate r i a l s  and another 

t h i r d  with S a f a r i  ma te r i a l s .  I n  descr ib ing t h e  English a b i l i t i e s  of 

t h e i r  s tuden t s  at  t h e  end of Standard 3, two-thirds r a t e d  t h e i r  a b i l i t y  t o  

w r i t e  a  simple paragraph and w r i t e  a  s imple s t o r y  a s  " fa i r . "  They r a t e d  

t h e i r  a b i l i t y  t o  fol low o r a l  i n s t r u c t i o n  a l i t t l e  b e t t e r ,  about one-half 

as " fa i r " ,  and t h e i r  a b i l i t y  t o  d i scuss  d a i l y  r o u t i n e s ,  and give c l a s s  

r e p o r t s  -- about one-half a s  "poor". There were no t  b i g  d i f fe rences  

among t h e  d i s t r i c t s .  Despite these  poor r e p o r t s ,  45X of t h e  t eachers  

s a i d  they thought t h e i r  s tuden t s  were a b l e  t o  handle English a s  the  s o l e  

medium of i n s t r u c t i o n  a f t e r  Standard 3. Only i n  Machakos and Kwale d i d  

more teachers  answer negat ively  t o  t h a t  ques t ion.  They were no t  a b l e  t o  

i s o l a t e  any ind iv idua l  inadequacy i n  t h e i r  English;  they f e l t  s t u d e n t s  

were lacking i n  experience i n  English i n  genera l ,  and not  i n  any pa r t iu -  

lar s k i l l .  

VII. S o c i o l i n g u i s t i c  Survey Resul ts  analyzed According t o  School CPE 
Performance 

One of t h e  c r i t e r i a  i n  school s e l e c t i o n  was performance of s tuden t s  

on CFE exams. Of t h e  t h r e e  schools s e l e c t e d  from each d i s t r i c t ,  one 

school  was l abe led  a "high" performance school,  one a "middle" performance 

and one a "low" performance shcool. This was based on t h e  average CPE 

Scare of a  school  f a l l i n g  wi th in  the  top middle, o r  bottom t h i r d  of scores  

from a l l  schools i n  t h e  d i s t r i c t .  One of the  o r i g i n a l l y  planned analyses  

of d a t a  was t o  comprrlrresults from these  t h r e e  types of schools .  However, 

the re  were g rea t  incons i s t enc ies  ac ross  d i s t r i c t s  i n  o v e r a l l  CPE scores .  



For example, s choo l s  i n  Kiambu performed much b e t t e r  than  schoo l s  i n  

Machakos. The "low" p e r f o d n g  s c h o o l  i n  Kiambu had h i g h e r  CPE s c o r e s  

than  t h e  "high" performing s c h o o l  i n  Machakos. To a r r i v e  a t  a more 

a c c u r a t e  sampling of  s choo l s  accord ing  t o  CPE p e r f o m a n c e ,  a r eas s ign -  

ment of s choo l s  t o  t h e  d i f f e r e n t  c a t e g o r i e s  was done i n  t h e  fo l lowing  

way : 

The C e n t r a l  Bureau of S t a t i s t i c s  provided  us w i t h  uniform s t a t i s t i c s  

of CPE r e s u l t s  f o r  a l l  2 1  schoo l s .  These appear  a s  fo l lows  ( s e e  c h a r t  on nex t  

page).  An average  CPE s c o r e  w a s  f i g u r e d  by m u l t i p l y i n g  t h e  average  CPE 

s c o r e  w i t h i n  each  f ive -po in t  range by t h e  number of  s t u d e n t s  o b t a i n i n g  a 

s c o r e  i n  t h a t  range ,  adding  t h e  t o t a l s  t o g e t h e r ,  and d i v i d i n g  t h e  sum by 

t h e  t o t a l  number of s t u d e n t s  t a k i n g  t h e  exam. The r e s u l t  w a s  t h e  "average" 

score .  Scores  from a l l  21  schoo l s  ranged from 13 .3  t o  25.4 ( s e e  Table 111) .  

It w a s  f e l t  t h a t  s i n c e  t h e s e  s c o r e s  d i d  n o t  span  a g r e a t  range ,  t h e  b e s t  

d i s p l a y  of t h e  d i f f e r e n c e s  i n  s choo l s  based on exam r e s u l t s  would be  

ob ta ined  by s e l e c t i n g  - two groups,  a "high" performing and a "low" perform- 

i n g  group. Schools  w i t h  average  s c o r e s  of 20.17 and above farm t h e  "high" 

performing group and s c h o o l  of 16.92 and below form t h e  "low" performing 

group. I n  t h e  "high" group t h e r e  w a s  one s c h o o l  from Kiambu, Kaj iado ,  

Kwale, Kericho and two from Risumu. I n  t h e  low group t h e r e  was one s c h o o l  

from Kajiado,  Kwale, Kericho,  and two each  from Machakos and Kakamega. 

The fo l lowing  i s  t h e  a n a l y s i s  of  d a t a  from t h r e e  groups of respond- 

e n t s :  p a r e n t s ,  s t u d e n t s  and t e a c h e r s  who were in t e rv i ewed  a t  t h e  "high" 

and "low" performing schoo l s .  I n  most c a s e s ,  t h e  two groups showed ve ry  

similar r e s u l t s  and  fol lowed t h e  t r e n d s  d e s c r i b e d  i n  t h e  main r e p o r t  

ana lyz ing  t h e  count ry  as a whole. R e s u l t s  t h a t  vary  between t h e  two groups 

a r e  d i scussed  below. 

A. Teachers  

There a r e  a few d i f f e r e n c e s  i n  t h e  o v e r a l l  d e s c r i p t i o n s  of t h e  

t e a c h e r s .  The t e a c h e r s  from the  "high" per forming  group a r e  l e s s  expe r i -  

enced than  t h o s e  from t h e  "low" group: about  40% have l e s s  t han  t h r e e  y e a r s  

exper ience  t each ing ,  ve r sus  10% from t h e  low group;  15% more t e a c h e r s  from 

t h e  "high" group d i d  n o t  i n t ~ n d  t h i s  t o  b e  t h e i r  l i f e l o n g  p r o f e s s i o n ,  b u t  a r e  

s eek ing  a n o t h e r  job.  



H. ANALYSIS OF STUDENT FLOWS 

En te r  t h e  number of s t u d e n t s  i n  each of t h e  fo l lowing  

1. Examination r e s u l t s  in.1979 

T o t a l  number s i t t i n g  C.P.E. 

of which 
Number o b t a i n i n g  less than  1 0  p o i n t s  

Nunber o b t a i n i n g  11-15 p o i n t s  

Number o b t a i n i n g  16-20 p o i n t s  

Number o b t a i n i n g  21-25 

Number o b t a i n i n g  26-30 p o i n t s  

Number o b t a i n i n g  31-36 p o i n t s  

Boys Girls 



DISTRICT 

Ki amb u  

Machako s 

Kaj iado 

Kwale 

Kis m u  

Kericho 

AVERAGE CPE SCORES BY SCHOOL 

TABLE 111 

S CHO OL 

L u s i g e t t i  

G i t h i r i o n i  

Mukui 

Mis akwani 

K i t  onyini  

Kisovo 

Is inya  

Olepolos 

Upper Matasia 

Mwamgunga 

Muhaka 

Mvindeni 

Rabour 

Lela  

Awasi 

Kapka t unger 

T o r i t  

Chepsir 

Mukumu 

Shikundi 

Muraka 

AVE . CPE S CORE 

24.08 

19.74 

18.45 

17.81 

15.51 

13.30 

20.70 

19.10 

16.40 

20.32 

18.80 

16.20 

23.07 

20.17 

17.18 

25.41 

18.87 

16.92 

19.61 

15.76 

15.71 



The teachers  from t h e  "high" group a r e  harsher  i n  t h e i r  evalua- 

t i o n s  of r a d i o  usefulness:  t h e r e  was about a 25% d i f f e r e n t i a l  i n  responses 

on t h e  usefulness  of r a d i o  i n s t r u c t i o n  i n  the  classroom. Teachers from 

t h e  "high" groups described i t  a s  "somewhat he lp fu l "  while those  from t h e  
11 low" group gave i t  t h e  h ighes t  r a t i n g  of "extremely he lp fu l . "  Corres- 

pondingly, about twice a s  many teachers  from t h e  "low" group repor ted  t h a t  

they f e l t  t h e i r  s tuden t s  "very pos i t ive"  about r a d i o  i n s t e a d  of "somewhat 

pos i t ive"  a s  repor ted  by t h e  "low" group. 

There a r e  d i f fe rences  i n  responses from teachers  from the  "high" and 

"low" groups t h a t  revolve  around English language a b i l i t y  and English language 

use. Teachers i n  t h e  "high" group s a i d  they s tud ied  English more years  

than those  i n  t h e  low group -- about 20% more s t u d i e d  "more than 7 years."  

About 25% more teachers  from the  "high" group r a t e d  t h e i r  English a b i l i t i e s  

t o  understand, read and w r i t e  i n  t h e  top  category. This may account f o r  

t h e i r  increased use of English i n  s e v e r a l  s i t u a t i o n s .  

About 10% more than the  "high" group s a i d  they use English f o r  

o f f i c i a l  func t ions  l i k e  t h e  post  o f f i c e ,  bank, p o l i c e ,  employer. The "low" 

group uses more Swahili .  About 15-20% more from the  "high" group s a i d  they 

use English f o r  informal w r i t i n g ,  such a s  personal  le t ters ,  no tes ,  d i a r i e s .  

The "low" group uses more vernacular .  About 15% more from the  "high" group 

l i s t e n  t o  r a d i o  news i n  English. The "low" group l i s t e n s  more i n  Swahili .  

S imi la r ly ,  15% more teachers  from the  high group r e p o r t  us ing 

English wi th  s tuden t s  ou t s ide  of c l a s s ,  on school grounds, e t c .  The "low" 

group uses more Swahili .  These same teachers  r epor t  about 15-20% higher  

r a t i n g s  on t h e i r  s t u d e n t s '  a b i l i t i e s  i n  English. But i r o n i c a l l y ,  although 

more teachers  from the  "high" group repor ted  more favorably on t h e i r  s tuden t s '  

a b i l i t i e s  i n  English,  about 15% more teachers  from the  "low" group repor ted  

t h a t  they thought t h e i r  s tuden t s  were ready t o  handle English a t  t h e  s o l e  

medium of i n s t r u c t i o n  a f t e r  Standard 3.  

The o v e r a l l  increased use of English a t  "high" group schools ,  and 

higher evaluat ion of "high" group s tuden t s  c o r r e l a t e s  i n  a very s e n s i b l e  

way with h igher  CPE performance. 

B. Students 

I r o n i c a l l y ,  s tuden t s  from the  "low" p e r f o p i n g  group of schools  

r a ted  themselves b e t t e r  i n  t h e i r  English a b i l i t i e s  than s tuden t s  from the  



"high" group -- 25% b e t t e r  i n  speaking and understanding;  10% b e t t e r  i n  

reading and w r i t i n g .  These f i g u r e s  c o r r e l a t e  wi th  d i s t r i c t  d i f f e r e n c e s  

a s  w e l l .  

The only o t h e r  n o t i c e a b l e  d i f f e r e n c e  i n  responses from the  s t u d e n t s  

is t h a t  s tuden t s  i n  t h e  "high" group l i s t e n  25% mnre t o  t h e  r a d i o  news 

i n  English and s t u d e n t s  i n  the  "low" group l i s t e n  25% more i n  Swahil i .  While 

s tuden t s  from t h e  "low" group may - f e e l  t h e i r  English is  r e l a t i v e l y  s t r o n g ,  

s t u d e n t s  from t h e  "high" group show t h a t  they a c t u a l l y  use English even when 

they .  a r e  n o t '  required  t o  ( i .  e. l i s t e n i n g  t o  rad io )  . 
C. Parents  

S t a t i s t i c s  showed t h a t  parents  i n  the  "low" group had lower s t a t u s  

jobs : t h a t  i s ,  t h e r e  were more people i n  "unskil led" p o s i t i o n s  (43%) , com- 

pared t o  t h e  "high" group (18%) whi le  people i n  t h e  h igher  group had more 

respondents i n  "semi-skilled" and "sk i l l ed"  p o s i t i o n s  (54%) than t h e  low 

group (19%). There were no d i f fe rences  among spouses '  jobs and no d i f f e r -  

ences i n  education.  The only d i f f e r e n c e  i n  language use i n  work s i t u a t i o n s  

was t h a t  t h e  "low" group used more vernacular  a t  work (90%) than t h e  "high" 

(65%). This is no t  s u r p r i s i n g  considering t h e  l e v e l  of t h e i r  p o s i t i o n s .  

These d i f fe rences  i n  job types could be r e l a t e d  t o  the  f a c t o r  of 

performance of schools:  schools  i n  lower socioeconomic a r e a s  performing 

less w e l l .  It is a l s o  r e l a t e d  t o  the  d i f f e r e n t  balance of r eg iona l  i n p u t ,  

i .e.,  t h e r e  a r e  no schools  r epresen t ing  Kiambu ( a  d i s t r i c t  where pa ren t s  

have higher  q u a l i t y  jobs than is t h e  norm) i n  the  "low1' group, and t h e r e  

a r e  two schools from Machakos (a  d i s t r i c t  where t h e r e  are many more paren t s  

in "unskil led" jobs than any o t h e r  d i s t r i c t )  . 
A second d i f f e r e n c e  c e n t e r s  on t h e  use of Swahil i .  Pa ren t s  from 

t h e  "low" group judge themselves b e t t e r  i n  Swahi l i  i n  r e l a t i o n  t o  t h e i r  

peers  than pa ren t s  from the  "high" group., by 34% versus  18%. This h igher  

se l f -evaluat ion c o r r e l a t e s  wi th  s e v e r a l  ins tances  of increased use of 

Swahili .  They repor ted  us ing a l i t t l e  more Swahi l i  (about 15%) i n  some 
11 o f f i c i a l "  s i t u a t i o n s ,  e.g. bank, post  o f f i c e ,  p o l i c e  s t a t i o n ,  and i n  
I I community" s i t u a t i o n s ,  e.g. market, church. They a l s o  used more Swahil i  

(20-35%) f o r  " o f f i c i a l  wr i t ing"  and reading magazines than pa ren t s  i n  the  

"high" group. 



They favored Swahil i  over English more f o r  t h e  language of P a r l i -  

ament; 90% versus  71% f o r  t h e  "high" group. 

While a s t r o n g  se l f -eva lua t ion  of a b i l i t y  i n  Swahil i  seems a 

reasonable explanat ion f o r  inc reased 'use  of Swahil i  i t  is d i f f i c u l t  t o  f i n d  

a connection between increased use i n  t h i s  wide v a r i e t y  of s i t u a t i o n  and t h e  

f a c t o r  of having c h i l d r e n  i n  "low" performing schools.  A t h i r d  f a c t o r  -- 
d i s t r i c t  d i f fe rences  -- should not  be overlooked. I n  the  "low" group of 

schools,  the re  is  no represen ta t ion  from Kiambu o r  Kisumu -- t h e  only two 

d i s t r i c t s  t h a t  favor  use of vernacular  over Swahil i  in these  "community" 

s i t u a t i o n s .  Thus, without input  from t h e s e  two vernacular-favoring d i s t r i c t s ,  

r e s u l t s  n a t u r a l l y  favor  Swahili .  

The d i s t r i c t  argument could a l s o  hold  f o r  favor ing Swahil i  a s  t h e  

language of Parl iament:  the  only two d i s t r i c t s  where any s t r o n g  support  

is  shown f o r  English use i n  Parliament a r e  Kiambu and Kisumu -- aga in  the  

two d i s t r i c t s  t h a t  a r e  not  represented i n  the  "low" group. S imi la r ly ,  no 

one from Kiambu o r  Kisumu r e p o r t s  reading magazines i n  Swahili .  

V I I I .  Survey Resul ts  According t o  Lacation i n  Rela t ion t o  Nairobi  

I n  another  a n a l y s i s ,  t h e  populat ion was broken i n t o  two groups: 

group 1 = the  t h r e e  d i s t r i c t s  t h a t  a r e  loca ted  near  Nairobi ,  Kiambu, 

Machakos, Kajiado; group 2 = t h e  four  d i s t r i c t s  loca ted  a t  t h e  e a s t  and 

w e s t  ends of t h e  country,  Kisumu, Kakamega, Kericho and Kwale. While t h e  

r e s u l t s  do show a few d i f fe rences  between these  two groups, in a l l  but  one 

case,  t h e  f a c t o r s  accountable f o r  t h e  d i f fe rences  seem t o  be something o t h e r  

than t h e  d i s t a n c e  from Nairobi.  For example, r e s u l t s  f o r  group 2 shows 

more use of Swahil i ,  and b e t t e r  evaluat ions  of a b i l i t y  i n  Swahil i .  However, 

t h e  d i f fe rence  is  not  cons i s t en t  among t h e  f o u r  d i s t r i c t s  of group 4 ,  but  

r a t h e r  i s  t h e  r e s u l t  of ex t remelyh igh  f i g u r e s  from one d i s t r i c t ,  Kwale. 

The d i f fe rences  from Kwale were enough t o  a l t e r  t h e  o v e r a l l  r e s u l t s  f o r  

group 2 .  Simi la r ly ,  among parent  respondents,  t h e  ques t ions  t h a t  concerned 
11 language use i n  t h e  community" ind ica ted  t h a t  Swahil i  was favored among 

group 2 .  When broken down, however, t h e r e  was again  no consistency among 

the  d i s t r i c t s  i n  group 2.  Swahil i  was indeed favored i n  t h i s  context  i n  

Kwale and Kericho, but  i t  was a l s o  heavi ly  favored i n  Kajiado, a d i s t r i c t  



x- /' 

from group 1. Fur ther ,  t h e  vernacular  was h ighly  favored i n  one d i s t r i c t  

from each group Kiambu and Kisumu. While t h e  mean s c o r e s  suggested a 

tendency f o r  Swahi l i  i n  group 2 , i t  was, i n  f a c t ,  not  t h e  case  f o r  the  

d i s t r i c t s  t o  sha re  t h i s  t r a i t .  

I n  another  example, sinong s t u d e n t s ,  t h e r e  is more Swahi l i  spoken 

i n  schools t h a t  belong t o  group 2. But again ,  a c l o s e r  a n a l y s i s  shows t h a t  

t h e r e  is no consis tency arcong a l l  these  schools  t h a t  l i e  f a r  from Nairobi ,  

but  r a t h e r  t h a t  t h e  d i f f e r e n c e  is extreme and concentrated i n  Kwale, and 

in t h e  schools  i n  t h e  western d i s t r i c t s  where c h i l d r e n  were n a t i v e  speakers 

of s e v e r a l  d i f f e r e n t  languages, and thus ,  they used Swahi l i  a s  t h e i r  connnon 

tongue. 

One v a r i a t i o n  among teachers  seems r e s t r i c t e d  t o  group d i f fe rences :  

group 2 t eachers  r e p o r t  abou t ' twice  t h e  l e v e l  of d i s s a t i s f a c t i o n  than 

teachers  from group l w i t h  t h e i r  own English a b i l i t i e s ,  and s a i d  t h a t  they 

were s tudying formally t o  improve t h e i r  English. Figures show t h a t  t h i s  

d i f f e r e n c e  remains cons i s t en t  from school  t o  school  i n  each group. In- 

t e r e s t i n g l y ,  however, t h e r e  i s  no d i f f e r e n c e  i n  t h e  t eachers '  s e l f -  

evaluat ion of t h e i r  own English. 

One nore  complicated d i f f e r e n c e  ind ica ted  t h a t  t eachers  from group 

2 evaluated  t h e i r  s t u d e n t s '  a b i l i t i e s  i n  English lower, and t h e i r  a b i l i t y  

t o  handle English as t h e  s o l e  medium of i n s t r u c t i o n  a f t e r  s tandard  3 less 

than teachers  from group 1. Looking a t  t h e  d i s t r i c t s  i n d i v i d u a l l y  seems 

t o  i n d i c a t e  t h a t  t h e  f i g u r e s  f o r  t h r e e  of t h e  d i s t r i c t s  i n  group 2, Kericho, 

Kakamega, Kisumu, do fol low t h i s  p a t t e r n ,  but  t h a t  K w a l e  does no t .  




