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Prologue

These booklets have been produced edited and reviewed by the SoE with technical and financial
support from the SBEP and partners. The materials are recommended for printing and use as
draft resource materials for In-service, Pre-service and phase training courses of New Sudan.

Comprehensive review process will be conducted after the completion of the whole course materials
for various terms of stages 1 -4 of the In-service and1st to 2™ year of the Pre-service programs.

Constructive critical views and observations are welcomed by the Directorate of Teacher Education
and Training to support and motivate the final material review panels.

William Ater Maciek
Undersecretary - SoE.
Rumbek
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En 104 Introduction to English Langauge

Learmng Outcomes

Learmng Objectlves

. Student teachers WI|| be able to forrn ideas and express
opinions based on what they read. :

« Student teachers will be able to use strategic reading strategies
to so that they are able to read at the applied level.

» Student teachers will reflect on their practice.

- Student teachers will be able to teach their students how to form
ideas and express oplnlons based on what they read.

« Student teachers will be able to teach their learners how to

crrtrcally analyze text

On completron of thrs unlt student teachers should be ableto
« |dentify patterns in |nformat|ona| text such as cause and effect
and sequence ofevents.
- Practice critical readrng as you expenence read|ng strategles
such as the Questronrng the Author exercise..
« Increase their independent readlng Skl||S through engaglng in
se|f-mon|tor|ng comprehensron exercises.
. Develop their critical thlnklng, anaIysrs and reﬂect|on Skl||S
through recording personal connections you feel tothe text. /
+ Make observations about how the text connects to other text they
have read and the Iarger world: s
Identn’y what they are thrnklng before, dunng -and after readrng
*Help theirlearners generate questlons about the text they are .
readlng :
« Cultivate learners who read wrth purpose as they make
predrctlons about what they are readlng and reﬂect on what they .
have read :
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En 104: Introc‘lu‘ct__ioh to;Eng'Iis_H Language-'

lntroductlon o :

You must experience reading, wntlng, Ilstenlng, and speaklng in English together to learn how
to communicate well in the English language. In this unit, you 'will learn reading comprehension
strategies that will help you become more deliberate in your plans and actions while reading.
Using these reading comprehension strategles will help you have more control over your -
“reading process. Using these strategles will also help you when you are reading and are
unable to understand somethlng :

Reading com prehe'nsion refers to how well you understand the the text you encounter.

Good readers are able to:
. Recognrze and understand vocabulary words
» Decode words (sound out words), _
- Make sense of the words they encounter and
. Apply readlng comprehen5|on strateg|es

Decodes
Words

Activates
Vocabulary -
Knowledge

Reads
> Fluently

A Skilled Reader...

Y

Uses
Comprehension
Strategies

Reavding involves decoding, reading fluency, vocabulary
knowledge, and comprehension

Source: Vacca and Vacca (2005). Content Area Reading: Literacy and Learning Across the Curriculum

Levels of Reading Comprehension:

Being able to use information and express new ideas about what you read is important. When
you are able to use the information you read to express new opinions and form ideas, you are
reading at the applied level. Reading at the applied level is the highest level of reading
comprehen5|on Please review the figure below to understand levels of read|ng
comprehension: literal, interpretive, and applied.
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Levels of Comprehension

Reading
between
the lines

Reading | g — -
beyond Applied |
the lines | Using information
to express opinions

Reading :
getting
information
explicitly
from the
text

v and from new ideas
l Interceptive

putting together
information
perceiving
relationships
and making
inferences

Source: Vacca and Vacca (2005). Content Area Reading: Literacy and Learning Across the Curriculum.’



S 'ﬁ Toplc One. Readmg At the Applled Level

The authors of C wnte “The more
students perceive text patterns the more likely they are to remember and interpret the ideas

- they encounter in reading”(427). In school, learners primarily encounter |nformat|onal texts.
Informational texts are designed to tell, show, descrlbe or explain something. Five text
patterns dominate informational writing: descnptlon 'sequence, compare and contrast, cause
and effect, and problem and solution. If you are able to recognize thesepattems in the texts
you read, you will bein a good positions to read at_.the interpretive and applied levels.

Dominant Text Patterns Learners Will Encounter in Information Books

1. Descrlptlon ,
Descrlptrve texts provide information aboutatoplc concept event, obJect person or anidea.

2, Sequence of Events

Sequentral texts put facts events, or concepts into an order. The author traces the
development of the topic and outlines the steps in the process. Some time references may be
given such as first, second, next, last).

3. COmparlson and (:ontrast
Texts containing comparisons and contrasts point out likeness and/or difference among facts
‘ people events and concepts.

4. Cause and Effect
Cause and effect texts show how facts, events, or concepts (effects) happen or come into
bemg because of other facts, events, or concepts (causes).

5. Problem and Solution ,
Problem and solution text shows the development of a problem and one or more solutions for

the problem.
Source: Richard T. Vacca., & Jo Anne L. Vacca, Content Area Reading: Literacy Learning Across the Curriculum
(Pearson Education, Inc.), 397.

z Activity 1: Informational Text Patterns

Learning Outcomes

'F Student teac'hefs will be able to identify patterns in informational
text such as cause and effect and sequence of events.

By practicing the recognition of patterns in text, you will be in a good position to retain the
information you read and use the information you use to form new ideas and opinions.



Instructions
Please read text below and determine which one is sequence of events and problem and

solution. Answer the questions and complete the graphic representations in the English 104
Workshop Activity Book.

Background

Dinka and Nuer living in the south of Sudan have fought over cattle and grazing land for
centuries, settling scores at the point of a spear. But the civil war that ravaged the south for
more than four decades changed when groups started using automatic weapons instead of
spears. With the introduction of guns, tribal elders in South Sudan came to believe that modern
warfare was not only killing their people, it was killing their culture. If modernity was part of the
problem, tradition might be the solution, they reasoned.

In July 1999, chiefs and elders of the Dinka and Nuer came together for seven days to make
peace through traditional means. You can see these photos and find additional information on
the Dinka and Nuer Peace Talks by going to the following w_ebsites:

http://www.washingf_on post.com/wp-srv/inatl/galleries/sudan/
http://southsudanfriends.org/wunlit/

The Dir‘lka-Nuer-Pea'ce-talks begin in Thiet, a Dinka Area in June 1999.

First, before the peace conference the two In preparation for the tribal peace
tribes held exchange visits to discuss logistics conference, a bull is sacrificed in
and security. At the first meetingin Thiet,ona = celebration of the Nuer chief's visit to the
small alrstnp a Dinka Chief embraces a Nuer Dinka area. |

Chlef




As a gesture of peace, a Dinka Chief
sprinkles water over fellow Dinka and Nuer
negotiators seated in the meeting circle.

Tribal elders take part in meetings between

“the Dinka and Nuer tribal chiefs in Thiet. °

Second, the delegation moves from Thiet
to Ler, a Nuer Area, for more talks. The
delegation consists of four Dinka chiefs and
aferale leader. ’

When the delegation arrives in Ler, Nuer
Chief performs a dance with the women of
Ler during the arrival ceremony.



Nuer women then carry a Dinka Chief on
their shoulders in celebration of his visit.

The Nuer welcome the Dinka Chief by
washing his feet.

Lastly, after the preliminary meetings in
Thiet and Ler, the: delegatuon s final stop is
Wunlit for the formal beginning of the
‘Peace Conference. As the sun sets'in
Wunllt workmen put Iast-mlnute touches
on tukles: These houses become the
accornmodahons for the. deleg ates at the
Iong-awalted peace conference .

A Nuer chief speaks to the delegates
‘during the start of the‘fConference.;




Durmg the Peace Conference ‘the
Dinka and Nuer engage in dlalogue and
“listen to each other

: The pertic'ib_an"ts listen to each other.

Dinka Chiefs sit on the dirt floor of the
conference hall during the proceedings.

A Nuer delegate listens while a Dinka chief
talks about atrocities inflicted upon his
people.



Three Nuer women sit and listen while a
Dinka Chief talks about the effects of the
Dinka-Nuer war.

Dinka delegates Elizabeth Agok,. front, and
Monica Ayen Maguat back, listen intently while
a Nuer chieftalks aboutthe effects of the
Dinka-Nuer war on his village.

Delegates s19n and place a thumb pnnt on-a
covenant of peace and reconC|I|at|on They
“declare an end tomore: than seven years: of:
mtense conﬂ|ct between the Nuer and. Dlnka
; tnbes

_ "A Dlnka Chlef celebrates by gettlng a bxg hug
'from a Nuer Chlef




hitp; //www washlngtonpost om/wp-srvl

matl/gallenes/sudan/

Two Nuer Chlefs perform a rltual dance to

“symbolize the peace agreementwhlch they
: havejust S|gned ‘

5D|nka women Ilﬁ the|r hands in the alr wh|Ie' -
; dancmg W|th other women after the peace

‘,‘agreement was flnallzed S|gned on8 March'
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Nelao’s story

“Before | carne to know that | had HIV, I was justliving
life:because it’s life and | had to live. But now | have a
mission and a vision of what I'm living for.” '

© UNICEF B-roll
Nelao at home in Namibia.

Ambassador of hope

Nelao from Namrbra was infected wrth HIV atthe age of 16, nearly five years ago “I knew
about HIV,” she says. “l| was just afraid to follow the steps that | was telling other people. The
man that infected me ... the love: that | had for him fooled me. The words were: inside, to jUSt
use a condom. But | farled to tell him that: ‘Let's use a condom.’ | felt, if | tell h|m maybe that will
bethe end ofthe relatronshrp And IwaSJust st|l| too young to say ‘no’and let 'no’ mean ‘no’.”

Nelao only found out that she. was HIV-posrtrve when herson, who is: now three years oId
became . This led to thelr both havrng anHIV test They were both found to be mfected W|th
the virus. '

Not surprrsrngly, thiswas a great shock But Nelao’s mother stood by her and gave her a lot of
support. “’ m still partand parcel of the family,” Nelao says. “Later on, when I got enough
counseIrng, it made me understand what it means to be posrtrve how one can ||ve and how
}one can cope wrth HIV ne ' : :

Nelao also made a brave decision — one thathad a big rmpact not onIy on: her own Ilfe but on
the lives of other young people. ‘In Nam|b|a the highest rate of HIV is in young people she
explarns *“And'| came to realize that young people still believe that HIV is somethlng that snot
meant for them, especially if they are still atschool. Thiswas a big influence on me. So I
decided to tell people that| was rnfected with’ HIV SO young. people oould take measan
'exampIe that HIV does not dlscrrmlnate Andl have Iearned that aIthough you are HIV-posrtlve

,A mlssmn'and a VISIOI‘I - : ' S £
~ Life remains fqurIIrng for Nelao. “Ym currently |nvo|ved in actrvrtres wrth young people worklng
as an ambassador of light, an ambassador of hope inmy: country, targetrng young: people in
,secondary schools . Ibelieve that we as young people need to do somethrng hold hands
and frght agarnst thls eprdemrc ‘ : L

""“‘Before § came to know that | had HIV | wasrust Irvrng Ilte because its In‘e and I had to Ilve But
~ now | have a mission and a vision of what I'm living. Life is drﬁerent in the way that 1 have '
becorne more mature I'm reaIIy proud of the way I m Irvrng ‘

5 “ made a brg dlﬁ‘erence ina number of young people S I|ves They have changed therr
behavrors Some of them: especially—it has touched them ina way that they decrded to
abstarn to deIay sex, and I'm proud ofthat " : , .

‘ Sou rce: http://www, unicef.'org/voy/e)‘(pIOre/atds/expIore;206£html
/,\_" c //\/ \‘ v'\,‘ /. ‘/ 7N » ’ " ‘\ N /\,
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z Actlvnty 2. Questnonmg the Author

“ Learnmg Objectlve

e Student teachers W|II practlce crltlcal readlng as they engage in

the questlonlng the author exercnse

Another lmportant step toward bUIldlng your crmcal readlng Skl||S and belng able to read at
the applied level is questioning the authors of the text you are reading. The Questlon The
~ Author (QTA) readlng strategy will help you think more deeply and critically as you ‘make
meanmg from the text you are readlng The QTA strategy helps you learn how to read text
for. meanlng It prowdes you W|th an opportunlty to questlon and challenge the author

' Instructlons _ ‘ , ~ R i :
In small groups please read Artlcle One Negatnve Customs and Tradltlons Affectlng Women'

, .and Grrls inthe New Sudan, discuss and record your responses to the below questlons in the
' Enghsh 101 Workshop Actlwty Book o :

Questlonmg the Author -
Critical readers are ‘able to monitor whether the author is making sense by asking
questlons such as: :

1. Whatis the author trymg to say here?

2. Whatdoes the author mean? -

3. Whatis the srgnlﬂcance of the author’s message”?

4. Does this make sense with what the author told us before?
Source Richard T. Vacca & Jo Anne'L. Vacca Content Area Readlng theracy Learning Across the Curriculum
(Pearson Educatlon Inc. W 134

_ z Ac_tiyi‘t‘iy;a'::Self—Regulation and Cvomprehensio_n‘ MOnitoring

" Learnmg Objectlve

. Student teachers WI|| 'strengthen their independent reading sk||ls

through engagmg in se|f-rnon|tor|ng comprehension exercise.

Self-regulation and comprehension monitoring is an exercise that will help you build the
skills you need to read at the applied level. Paying attention to vocabulary words that you
do not understand and being able to recognize ideas that do not make sense to you when
you are reading will help you know what to do when you get into trouble while reading. The
purpose of comprehension monitoring and self-regulat|on is to give you the tools you need
to help you when you become confused while reading.

N NN AN N N N N N N N N N N N N N N N N NN N N N N NN N
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Instructlons L ' ‘ ‘ ‘
In'small groups please read Artlcle Two From Survrval to Thnval Chrldren and Women in: the

Southern Part of Sudan. In your English 101 WorkbookActlwty Book, dISCUSS and. record your
responses to the questlons below i

‘ "‘,Self-Regulatnon and Monltormg

. 1 Are there words that | don tunderstand’? :
2. Is there any information that doesn't agree with what I already know’? _
~ 3.Are there any ideas that don’t fit together because lcan'ttell who or what rs belng
talked about? -~ c
4. Are there any. ideas that don’t fit together beoause | can’t tell how the ideas are
related? - .

- b.ls there any mformatron mlssrng or not clearly explamed'?

Source: Linda- Baker quoted in. Rlchard T. Vacca &Jo Anne L. Vacca Content Area Readmg Lrteracy Learnmg Across
‘the Curnculum (Pearson Educatlon Inc.),78. ' -

K Actlwty 4. What are you thmkmg as you are readmg?

Learmng Objectlve

. Student teachers will develop a better understanding of what
they are reading by recording personal connections and
relationships they see between the text. -

Instructlons S
Another stepin reading at the applred levelis being aware of what you are th|nk|ng as youare

readrng In small groups please read Article Three: a sensrt|zat|on paper on the education of
girls written for teachers in Southern Sudan dlscuss and record your responsesin the Engllsh
101 Workshop Act|V|ty Book

Text-to-SeIf Text-to-Text, Text-to-World

Aslearners grow as readers, they begln to become more aware of the personal connections
they feel to the text they are reading; they become more aware of differences and S|m||ar|t|es
between a range of texts, and they are able to make connections between the text they are
reading and the wrder worId

In:a book entltled Strategies that Work (2000) written by Harvey and Goudvis, the authors refer
to the connections readers feel toward the text as:

« text-to-self
« text-to-text
« text-to-world

Text-to-self connections involve instances where readers feel personal connections with text
events or character’s emotions. Harvey recommends using autobiographies or. personal
memoirs to help learners develop skills in rnaklng text-to-self connections because reader
identification can be particularly strong |n these texts. Prompting learners to complete the
thought that states, “It reminds me of..." can help them reﬂect on these types of connect|ons

VAN AN VAN N/ NN N AN N NN VAV AV AV AN AN AV AN/ NN/ NN NN/
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Text-to-text connections involve connecting ideas across text. The concept of texts can be
a broad one here; ‘students might connect text content to a film or a song, for example
These can include comparlng characters’ personalities and actions; story events and plot
lines; lessons; themes or messages in stories; finding common themes, writing styles, or
perspectives in an author’s work; or comparing the treatment of common themes by different
authors.

Text-to-world connections are the most soph|st|cated connections learners can make. With
these types of connections, learners reflect on the relationship between the content of the text
and the wider world. This could include connections related to world events, issues, or
concerns.

To keep track of the types of thinking and connections made to text, please keep a record:

* T-S: Text-to-Self
*T-T: Text-to-Text
* T-W: Text-to-WorId

Learners should focus not onlyon recordmg their connectlons but also documentlng how the

con nections they feel toward the text is leading: them to greater understandrng of the text.
Source Richard T. Vacca., & Jo Anne L. Vacca, Content Area Reading: Literacy Learning Across the Curriculum
(Pearson Education, Inc.),186.



) 'ro‘pic Two: Tea'?chin'g‘ Reading

e Learmng Outcomes ‘ ‘
. Student teachers will be able to teach the|r students how to form
" ideasand express: opinions based on what they read.

. Student teachers will be. able to teach thelr Iearners how to =
crltlcally analyze text.

Learmng Objectlves

. Student teachers er| be able to help their Iearners identify what
theyare thlnklng before, during, and after readlng T

« Student teachers will be ableto help thelr learners ant|0|pate
- what W||I happen next and reflect on what they have read.

Readmg Strateg|es forArousmg Cunosrty KWL Chart OraI Ant|0|pat|on Gunde ReQuest
In this section, you will learn strategies that will-help you ‘work with your learners to realize their
questlons and thoughts before dunng and after reading.

z Actlwty 5: KWL Strategy ‘ '

The KWL activity is an instructional strategy that will help you help your learners engage in
active text readlng The KWL strategy begins with ‘documenting what you know about a toplc '
and then moves to wr|t|ng down questions you want to know, and then leads to recording. what
you have learned. Follow up activities to KWL could be class dlscusswns ‘writing summaries,
or taking notes on what you have read for use during report and essay writing. Overall, as your
learners develop their confidence using the KWL strategy, you will find them beginning to learn
' more |ndependent|y ’

Instruétions : :
In'small groups, please look at a KWL chart and discuss and document how you might use it
with your learners. Make sure to also complete the reflectlon activity in your English 101
Workshop Activity Book.

KWL CHART

What do | Know? What do | Want to know? What have | Learned?

Source: Richard T. Vacca., & Jo Anne L. Vacca, Content Area Reading: Literacy Learning Across the
Currrculum(Pearson Education, Inc.), 323.



ZActivity 6: Oral. Ar_lticipation Guide

Learnmg Objectlves :

. Student teachers will be able to help their learners identify what
they are thinking before, during, and after reading.

« Student teachers will be able to help their learners generate
questions about the text they are readlng

Oral Anticipation'Guides help your learners think about content before réading about it.
Your learners bring your ideas and previous experiences every time they read something.
Anticipation guides help your learners: understand what they already know and also allows
them to become aware of ideas that they do not know and may want to know.

Anticipation Guides consist of a series of statements that students must respond to before
reading the text. Responding to anticipation guide statements may lead your Iearners to form
new questions before, during, and after they read. ‘

Instructions Read the box below to see an example of:an oral anticipation gwde Then work in
pairs to deS|gn anoral ant|0|pat|on guide for use in'a classroom lesson. Write your oral
anticipation guide inthe English 104 Workshop Activity Book.

Oral Antlclpatlon Guide Example ‘
Designing oral ant|C|pat|on gwdes can help you create Ilvely discussions as
your learners discuss some of thelr preconceived ideas and m|sconceptlons
about various toplcs Oral ant|C|pat|on guides help teachers raise :
expectatlons and create ant|0|pat|on ‘For example, forauniton HIV and
AIDS, teachers can raise cur|03|ty by asklng Iearners to. part|C|pate ina
strategy known as every-pup|I response ‘ ‘

The teacher teIIs the. class that they are gorng to do an act|V|ty where they

would be asked several quest|ons about becommg infected with. HIV Every

Iearner isto respond to.each questlon by. raising their rlght hand if they agree‘ ‘

‘or ralsrng their left arm if they dlsagree The class has to. part|C|pate e
~ together.. After each questlon Iearners share thelr responses to the foIIowmgi '

,questlons : A : ~ ‘

Is lttrue that you can contract HIV by

* Having unprotected sex withan mfected partner?
«Kissing'someone with HIV/AIDS? '
“+Sharing needles with an: HIV—Infected person7 '

. Shanng a desk W|th an: lnfected person’?

+ Usinga telephone after some with HIV has used it?
- Being. bltten by a mosqwto’?

+Sharinga tooth brush?

,Source Richard. T. Vacca., & Jo Anne L. Vacca Content Area Readmg Literacy Learmng Across :
the Curncqum (Pearson EducatIon Inc) 308 '



ZActivity 7:’ 'ReQueSt_

‘_ Learnmg Objectlves _' -

“« Student teachers will be able to help thelr Iearners ldent|fy what
~ they are thinking before, during, and after readrng
« Student teachers will be able to heIp their learners generate
questions about the text they are readlng
« Student teachers will be able to help their learners read with
purpose as they make predictions about what they are reading
and reflect on what they have read

mm&;«%%mmmmﬁ“wmw” %&mmm%z mm "ﬁffrmm M{amm&a«mww?wmﬁwm’”f""‘”..wms«%m;@ﬁ'm%”ifﬁ‘“"”'W'*"’*"‘”‘W AR

‘ ReQuest is an rnstructronal strategy that you will help: your Iearners generate thelr own
questions about materials they are reading. ReQuest requires that learners and teachers read
- together, and |earners and teachers ask each other questlons aboutthe text.: Some learners
may struggle with knowing how to ask generatlve questions that stimulate lnterpretlve or
applied levels of thinking. Itis the role of the teacher to-model good question asking. ReQuest
is-an important strategy-that is good to use with learners as. they prepare to read information
that they will use when researchrng and wrltlng reports and essays

In_stru_ctnons: | ;
Select areading and practice ReQuest in small groups, and in the English 101 Workshop
Activity'Book, record your reflections on how you might use ReQuest.

ReQuest

When ReQuest is used as a small group or whole class activity, foIIow these steps:

1. Both the students and the teacher silently read the.same segment of the text. Manzo
(1969) recommends one sentence at a time for students who have trouble
comprehendlng what they read. However, text passages of varying length are suitable
in classroom applications. For example both teacher and students begin by reading a
paragraph or two.

. The teacher closes the book and is questroned about the passage by students.

. Next there is an exchange of roles. The teacher queries the students about the

materials.

4. On completion of the learnert-teacher exchange, the class and the teacher read the
next segment of text. Step 2 and 3 are repeated.

5. Stop questioning and begin pred/ctrng At a suitable point in the text, when the
learners have processed enough information to make predictions aboutthe remainder
of the assignment, the exchange of questions stops. The teacher then asks
predication question, “What do you think the rest of the assignment will be about? Why
do you think so? Speculation is encouraged.

6. Learnerss are then assigned the remaining portion of the selection to read silently.

7. The teacher facilitates a follow-up discussion of the material.

W N

Source: Manzo —— quoted in Richard T. Vacca., & Jo Anne L. Vacca, Content Area Reading: Literacy Learning Across
the Curriculum (Pearson Education, Inc.), 312.



Article One

Negative Customs and Traditions Affecting Women and Girls in the New Sudan

in Overcoming Gender Conflict and Bias: The Case of New Sudan Women and Girls, Jambo
S, New Sudan Women Federation, 2001, pp 37 —42 & 57

This article is taken from a report about a study investigating women’s empowerment in New
Sudan. :

The.following'information highlights some of the customs and traditions which affect
women and girls'in the New Sudan. The information is based on interviews of both
women and men of different age groups and backgrounds.

Women’s position in the family

The Dinka form the largest tribe in the New Sudan. They have a patrilineal society:
authority, decision-making and control are in the hands of the man as the father and
the head of the family." The father therefore makes decisions and controls affairs on
behalf of his family. The woman’s role as a wife is usually submissive (obedlent) with'
slight differences in power depending |arge|y on her personality, number of children
and her social background. The Dinka woman'’s status is wholly dependent on her
husband and children and all traditional practices are aimed at enhancmg the wealth
of her husband or father.In'the home compound, the men’s section is Iocated near.the
cattle (wealth), while the women'’s section is the cooking area of flreplace
Unfortunately, this. S|tuat|on is common in the whole of New Sudan, in varylng degrees.

Dowry

Dowry or bride price is one ofthe major V|olat|ons of:women and girl’ s rlghts in the
New Sudan. Women and girls feel that thls practlce is.nowa form of: ‘selling'and
buylng due to extreme abuse and explortatlon of- women and g|r|s for quick
enrichment. Bnde prlce is. consrdered as the legal oontract by which the husband and
h|s family have power overthe bride forthe rest of her life. The price. varies from one .
region to another Among the: Dinka and other Nilotlc tribes, dowry'is generally in the
form of a few hundred heads of cattle. In the Nuba Mountains, the SPLM has been
able to: reduce dowry to two cows and two goats per marrrage

The Sudan Rellef and Rehabllltatlon Assocratlon (SRRA) Famlly Affalrs Co ordmator
in Panyagor, Martha Ayen Deng, 40, said:“In fact women and girls.are used to. br|ng
wealth, this has given them second class status inthe somety This has led to their
denlal of educatlon and lack of freedom to think of thelr own affairs wrthout '
men. ”Among the Dinka in Panyagor (Upper Nlle) dowry has been reduced
conS|derab|y dueto the war and loss of cattle. In some ways, thls change is temporary
since traditional" practlces are Itkely to be relnstated when the waris over. The
average man has a maxrmum of three wives, unllke in Bahr el Ghazal where, except
for the northern part an average man could have up to 30 wives. Martha Yum 52 a
Dinka woman who livesin Rumbek, said dowry degrades women because “Once
dowry:is pald you have no v0|ce in'yourhome. An older man, for example is able to
‘afford’ marrymg a very young glrl but hrs sons erI father her chlldren It does not

1 Women and Law PrOJect Sudan (1999) Custornary Laws of Indrgenous Groups
AN \/ N, N\ 7 NS NS
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matter whether this. g|r| is in love W|th her own age mate or not she has to
succumb to her fate.” This is a manifestation (srgn) of the negatlve effects of war
and extreme abuse of culture since in the past a son could ‘inherit’ his father’s wife
“only. after his father had died (prowded she is not hIS mother) There are other-
factors, such as the girl's level of education, which will determine her ‘price’. The
more educated the girl, the higher the dowry her famlly WI|| demand Jonathan Manza, 78,

a man from Mundu in Maridi said:“The dowry depends on the girl's famlly (status) and her

: }educatlon If she comes from a prestlglous and educated famlly, more: dowry WI|| be ’
reqwred " :

Women and a few men recommend that dowry and brlde prlce be reduced Slnce it takes time
to eradicate (getrid of) such traditions, they recommend that comprehenswe awareness
creation (an awareness campalgn) emphasise the |mportance of educatlng the girl~child -
because she IS a human beingwith rlghts and not an assetfor enrlchlng her: father or reIatlves
‘ Tpohcres to abohsh the practlce of selllng and buylng of glrls The movement should also
create awareness sothatthe practlce are gradually eradlcated or die off naturally

‘ Arranged marnages evolve mto forced marriages v ~

Tradltronally, among most tribes in the New Sudan, elders chose a good' g|rI for their sonto
marry. According to customs, this was intended to ensure that the boy would marry into a good
home and have a successful marriage. Elders were expected to have better knowledge and
wisdom to make the right choice, but the girl did not have any choice. After all, she was ‘lucky’
to be chosen. However, not all tribes practice this type of arranged’ marriage. Among the Nuba
comrnunrty, for instance, both the boy and the girl have a right to choose theirmarriage:
partner.2 The girl’s ch0|ce is usually based on whether the man is strong-and brave or earning
more than other men. Forced marriages, which assume the guise (appearance) of customs,
are common among certain tribes of the New Sudan, including those living in exile. Girls who
are extremely young are forced to marry almost anyone who can afford dowry The question of
whether the girl marries into a ‘good horne’ is not considered because the desrre for qmck
enrichmentis overndmg

Early Marr/ages

The study indicates that at the grassroots level, early marriage is a common, if not the most
absolute practlce among some tribes in the New Sudan. Thousands of young girls are forced
into early marriages instead of continuing their education, partly due to archaic (very old)
traditions and partly due to the on-going war. This is most commonly practiced among the
Dinka tribe. Tono Deng, a 25 year old Dinka man from Malual Kon said:“Girls of 15 years are
being forced by parents and wealth to marry a man of 40-50 years, who most likely has at least
20 wives or s0.” Kar Mou Kor, 60, a Dinka man with five wives in Malual Kon said: “Girls are
married off when they are still very young, they are taken to the cattle camp instead of schools
for they are ‘valuable marriage’ assets.” A35-year old Dinka woman, Rachel Nyaluak Lam (the
NSWF Co-ordinator in Panyagor), attributes this practice to the conflict and harsh economic
condrtlons Lack of awareness on the importance of girl- ~child education and traditionalists’
resistance to women's development are other major factors fuelling this practice. During
discussions with community groups, community members strongly recommend that awareness
be created on the importance of educating the girl-child. The community groups also cite
(named) the need to immediately reduce bride price and gradually phase out the practice by
creatrng awareness of lts negatlve impact.

2 Findings from the Study Nuba Mountains, May 1999
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Recommendations on improving the status of women and girls in the New Sudan:

* The study strongly recommends sensitization (teaching people about) and
awareness creation on Women's rights as human rights with the aim of gradually
eradicating the culture of violence, harmful practices and punitive (punishment)
tradition discussed in this chapter, among others. In addition, adoption and
implementation of the following recommendations should greatly assist this process:

« Creating awareness on the importance of educating the girl-child

« Promoting the representation of women (women holding positions of power) in the legal
system in New Sudan, including traditional courts, as a major step towards ensuring
justice for women, girls and other marginalized (separated / downtrodden) groups

« Creating awareness and promoting rapid eradication (removal) of negative practices
such as rape, abduction, wife inheritance, early/forced marriages, viQIenCe against
women and other similar practices. In particular, concerted efforts should be made to
promote recognition of rape as a horrifying crime against wornen/girls and huranity as
awhole.

* The grassroots women and a few men recommended that dowry and bride price should
be reduced L v

« Women recommend the return dowry after a woman’s death be abolished (stopped).



Artiole Two

In From Surwval to Thrlval Ch/ldren and Women in the Southern Part of Sudan UNICEF
1999 pp 58 and 60

Thisrepo'rt was written for NGOs and donor countries.

Medlum snzed schools, also co- educatlonal like most schools generally have between 200 :
and 500 students, of whom only about 10% are girls, all of themiin the first three grades Only
one or two of the 10-15 teachers are likely to'be female. The school often has a few buildings
made of local material, but half the classes are held outdoors. There are some textbooks and
the sy||abus may be Kenyan or Ugandan Some schools have wells and latrines. The |arge ‘
schools have more than 500 students. Less than a third of them are girls, and there are rare|y
any g|rls above grade 4. Of the more than 20 teachers, only three or four are women. These
‘schools have the new Southern Sudan syIIabus but also use a Kenyan or Ugandan syIIabus
There are brick. burldmgs and also some made of local materlals Afew classes are still held
outdoors These schools genera|ly have a well or borehole andanu mber of latrines. Even |
when schools are ava:lable children findit dlfflcult to attend classes. In areas that are free of

fi ght|ng there are frequent natural dlsasters like flooding. Intimes of severe drought
communltles have:no choice but to mlgrate closertorivers or other water bodies. In war
affected areas frequent bombings and raids and contlnuous population dlsplacements (forced
movement) all contribute to preventing most children from going to school. Only 40% of
southern Sudan’s ene million prlmary school age children actually enroll in school, and of these
on|y 26% are g|rls -

Convention on the rights of the Child (CRC)

The Right: Article 28 of the CRC establishes the r|ght of every childtoan educatlon on the
baS|s of equal opportunlty ~

The‘ Reality: Very few children have access to primary education. Rural children, girls and
children of displaced families are especially disadvantaged (deprived).

The Challenge: To provide more schools with trained teachers; to make education relevant to
the needs of children; to make primary educatlon freely available to all eligible.

There are a number of reasons why so few children are in school. Access to education is
hampered (made difficult) by distance from the school, the need for children to work at home,
the cost of uniforms and books, early marriage and the low value placed on the education of
girls. Those children who do enroll are faced with a shortage of basic materials, books,
blackboards, chalk, etc. Rural schools are worse off than urban ones.

The war has affected the education of all children, but the situation is worse for girls, There are
many reasons why girls are kept at home while boys may be sent to school. These factors are
cultural, economic and social. Because a girl will fetch a bride price whether she is educated
or not, parents do not feel the need to incur (spend more) extra expenditure on her education.
Also, girls are needed at home to help their mothers with household chores, especially to look
after younger siblings. This burden on girls has increased in war affected areas. Many
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women and their daughters now have to take on the work that was traditionally handled by
their men, who are away fighting, or have been disabled or killed. The same dlsruptlon of
life that restricts girls’ opportunities for education has allowed more boys to go to school.
Looting or destruction of livestock following war has freed boys from their traditional role of
herding and taking care of domestic animals at cattle camps. With less work to occupy
them, they are free to go to school.

There are other reasons, too, why boys are sent to school more often than girls. Parents are
reluctant (unwilling) to send their adolescent girls to school if there are only male teachers to
teach them. The fear of attention from male teachers and fellow students which could lead to
pregnancy prevents parents from sending their older daughters to school. Even if a young girl
is sent to school for a while, early marriage is often likely to cut short her education.

Some areas have worse educational problems than others. Bahr El Ghazal is one of the areas
that has fared badly. The prolonged (extended) crisis and insecurity that prevailed in this region
has adversely affected primary education. The main causes have been raids, atrocities by the
militia and the army, natural disasters and displacement of populations. In Equataria on the
other hand, the number of schools has actually grown from about 200 in 1993 to over 1000 in
1999. Apart from this, several embryonic (new) teacher training centres have also been set up.
However, their administration remains unstructured. Yet, learning is available and schools do
function.



Art'icle -'Three

In a Sensrtlsatlon Paper on the education of girls for teachers in Southern Sudan, Sudan
Lrterature Center Nalrobr 1996 pp-12-13, 19

_ Gender stereotyp/ng at the school Ievel

The overwhelming (large) majority of teachers in Southern Sudan are men. Itis |rnportant for us
to recognrse that the image and status of teachers can provrde powerful role models for pupils
andalso for the community. The lack of female teachers to prowde role models for girls makes
it even more important for male teachers to be sensitive in the way they treat their grrl pupils.
As Ilterate people, the communrty also Iooks up to teachers.

The curncu|um is another aspect whrch canactasa restrarnt to the partrcrpatron of glrls in -
schoo| An effortis now being made by Southern Sudanese eductaionalists to develop a
curriculum which is more relevant to the: south. As teachers you can appeal to those
educationalists to make sure thatitis gender sensitive. In other words, it should not be justa
generalised currrculum but should tackle the specral needs of grrls

Meanwhrle teachers beware ofthe hldden curriculum. Issues such as what happens in a
school day, what a teacher might say, or not say, and how he or she interacts wrth the pupils in
the class could di |scourage the partlmpatron of girls.

Girls, because of the way they have been brought up, are normally shy. Therefore they are
usually reIuctant to answer questlons in class. Girls are often made to believe that they are not
as clever as boys and so they fear that they will be Iaughed atifthey give the wrong answers. It
is |mportant for the teacher to help the girls overcome their shyness and to become conﬂdent
and sure of themselves. When a girl makes a mistake, the teacher should correct her ina
frrendly way Use words such as, “That's not quite right. Sarah can you try again?” or “Part of
your answer is not right. Can someone help her?” The teacher must remember how difficult it is
for any shy child to speak in front of aclass. Do not rush such children and do notallow others
to |augh atanother puprI ] efforts

Do notignore girls when they put their hands up in class. As they are few, give them as much
attention as possible, but do not neglect the boys. All pupils should get equal attention, whether
they are girls or boys. All your pupils should be encouraged to believe that they can do well.

Encourage the young girls in your class to tackle science and mathematics. We all know that
girls, g_iven the right atmosphere are quite capable of performing well in the sciences and
mathematics. There are many examples around the world of renowned female doctors,
engineers etc. Any girl who shows the potential and interestin pursuing these subjects has to
be encouraged as much as possible. One day these girls will be the role models for others.

Boys and girls should not be treated differently when it comes to discipline.

Teachers must avoid sexually intimidating (frightening) and harassing (annoying or disturbing)
the girls in their school. There are a number of instances of teachers harassing girls,
particularly those who do well at school. In one school a headmaster decided to marry a school
girlwho had reached class 5. If a head teacher is the one disrupting a girl's education, what
will his teachers and other men in the community do? Some teachers even get the girls to do
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some of their domestic chores and thus prevent them from participating fully in the school
activities.

Changing girls’ education

The belief that boys are smarter than girls is not true, and teachers should never give the idea
that they think it is true. In other words, you should not ignore girls who put their hands up in
class or say things such as “After all, you are just a girl”, if a girl gets an answer wrong. Do not
make remarks that belittle girls. For example, if a boy makes a mistake or does something
wrong, you should not say things like, “Use your head and do not behave stupidly like a
woman”. You should also avoid stories like this:

Once upon a time men and women were equal. Everyone was allowed to own and keep cattle.
Then one fine day a bull was slaughtered in the community. All the women went scrambling for
the meat and in the process they forgot to restrain their cattle from wandering offinto the
wilderness.

The moral of the story is that women are onI‘y good for cooking food. They cannot be trusted
with the management of property and therefore cannot be allowed to inherit property.
Teachers should give opportunities for both boys and g|rls to express themselves freely and
encourage critical thinking.

Given a chance girls can perform as well as boys, or even better. You are all aware of various
NGO workers who come to Sudan. Many of them are women and they come in many different
professional capacmes Many of the facilitators at the teacher training courses are wornen.
Would it not be a source of pride to see Southern Sudanese girls progress to such
professional standards and contribute to the development of the South at a higherlevel?
Teachers should expose girls to become class monitors and school prefects andtolead in
debatlng sessions etc. Encourage both girls and boys to come to the front and talk about their
ambitions for the future. You can help them to gain confidence by appreciating their efforts.
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Glossary

Decode Words
Sound out the text to make meaning of the words.

Deliberate | |
Done with awareness and careful consideration.

Encounter
To meet or come across.

Generative
Issues, themes; concepts and ideas that provide enough depth, significance, connections,
and vanety of perspectwes to support |earners development of powerful understandlngs

Oplmons :
Beliefs or conclusions held with confidence but not substantlated by positive knowledge or
proof.

Interpretive

The way a person sees or thinks about something.
Misconceptions

A mistaken thought, idea, or notion; a misunderstanding.
Patterns

Consistent, characteristic form, style, or method.

Preconceived
To form (an opinion, for example) before having full knowledge or expenence

Reading Comprehension Strategies
Guidelines, tools, and approaches that help you develop the skills you need to read better.
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