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AED/BESO II Project funded by the United States Agency for International Development

and in consortium with the American Institutes for Research developed supplernentary
. ' .' ~

materials on socially relevant topics for primary schools.in Ethiopia. Three ofthese materials

were printed in 10,000 copies and distributed to 2nd cycle cluster schools:duririg 2004/2005

academic year. During 2005/2006 aC'l;demic year, .formative evaluation of the materials,

namely, Teacher's Activity Guide for Civic and Ethical Education for grades 5-6 and 7-8, and

HIV/AIDS Manual for grades 5 to 8 Teachers, was conducted in 9 sample cluster schools in 8

regions to assess their usage and to inlprove them. Series of school level group discussions

were held, data- were gathered from teachers who worked individually and in group on the

instruments provided. This revised module is the result of these series of feedback.

In the development and revision process, the manual took the collaborative efforts of a large

number of people and central and regional institutions. AEDIBESO II would like to

acknowledge the support and contributions made by the Ministry of Education, Department

of Civic and Ethical Education and Training, the Regional State Education Bureaus, schools

and teachers across Ethiopia. AEDIBESO II would like ,to thank Dr Mona G. Habib from

AIR who provided technical support and input in the development process of the first edition.

The revised edition of this activity book was produced by Ato Dessalegn Garsamo,

AED/BESO II Instructional Materials Development Officer, and Ato Daba Huridie,

AED/BESO II Instructional Materials Specialist, under the technical guidance of Dr Johnson

Odharo, Deputy Chief of Party, Technical, AEDIBESO II Project.

To improve cycle 2 supplementary materials a consultative workshop was held in December

2005 and 9 school representatives were trained to monitor the formative evaluation conducted

in 9 regions during January to March, 2006. School representatives, directors and key

teachers, collected feedback on the usage of the materials from 87 teachers in 9 schools.

AED/BESO II would like to thank the Addis Ababa, Afar, Amhara, Beni-shangul Gumuz,

Harari, Oromia, Somali, SNNPR and Tigray Regional State Education Bureaus for their

support and participation during the formative evaluation of cycle 2 supplementary materials.
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PARTl

INTRODUCTION

Civic Education is based on the role of the citizen. In a democracy, the citizen ·is expected to

be a decision maker and an actor. A citizen must be prepared to think about issues and to play

an active part in civic life.

Democracy at one level is about personal free~om.

At another level, democracy is about equality and social ju.stice.

.Beliefs central to democracy include:

• Citizens should have a voice in decision making

• All citizens should be treated equal

• All citizens have fundamental rights and freedoms

• Citizens should have a sense of what is socially just

• Citizens should be respoI}sible to other people in the community



The Role of School in Teaching Civic Education

In order for students to understand the democratic process, the teacher should model the

process of democracy in classroom instruction and in planning learning activities.

Teachers, in.. managing instruction, should encourage students to: .

• Engage in discussions

• Ask questions

.• Express their opinions

• Learn to organize their thoughts

• Respect different points of view

• Weigh evidence

• Formulate judgments

• Make decisions

• Act based on their decisions

Teachers, in planning learning activities, should encourage students to:

• Participate in activities to decide ordinary questions such as how to celebrate a

holiday

• Develop their own classroom rules and elect the class monitor ·who has the duty to

hold then1 responsible for these rules

• Organize clubs around their interests, select their activities and make their decisions

• Organize a student council in the schpol, whereby elected representatives from each

class meet regularly with the student body and take students concerns to the school

administration to discuss issues and problems that concern students

2



1. The Rights of the Individual

In a democracy, it is imp01:tant for students to understand that.everyone including children
I " .'

have rights.

Boys and girls below tht? age of 18 years are children.

The Rights of Children include:
i

i' • The right to have a name and an identity

• Equal rights in the law of the land, with no discrimination bas~d onrace, religion,
".' ' .' . .

color, sex, disability, language, ethnic group or social status .whether.ric~ or poor,

• The right tq have care and protection by parents and family

• The right to health

• Protection from drugs

• The right to get an education

• The right to freedom of expression

• Protection from child labour

• Refugee and handicapped children have a right to be protected and helped

• . The right to be protected from dangers of war

• The right to be protected from harmful social practices

• The right to be protected from harmful cultural practices

• The right to be protected frOJ;Il sexual exploitation

• The right to be protected from child abuseahd·torture-

2. National Identity

In a denl0cracy, it is important for students to understand that within a nation there might be

diverse groups of different races, ethnic groups, religions, and languages. Nations' are united

under national symbols that identify them.

3. Individual Responsibilities

In a democracy, it is important for students to understand that everyone including children

have responsibilities towards themselves, their parents, and their family.

3



Responsibilities towards oneself, one's parents, one's family includes the ability to:

• ,.-Be literate and knowledgeable

• Use critical thinking to solve problems

•
•
•
•

Assess different options and make decisions based on independent thinking

Communicate to express yourself

Dev~lop self-esteem

Respect family values

• Develop personal values

• Be self-reliant

• Plan and set goals for oneself

• Be persistent and diltgent in working towards achieving one's goals

• Develop a 'positive attitude towards work .,.

• Be cooperative in an interdependent society

• Show respect for the rights of others

4. Community Responsibilities

.; ~ .

In a democracy, it is important for students to understand that everyone including children

~ave responsibilities towards their community.

Responsibilities towards one's community include the ability to:

• Respect school rules and work diligently and persistently

• Respect cultural tradi.tion

• Respect public property

• Respect and appreciate the cultures of others

• Develop skills of resolving conflicts

• Develop skills of negotiating conflicts

• Develop skill s of diffusing conflicts

• Engage in productive work

• Respect rule of law

4



5. Social Responsibilities

In a democracy, it is important for students to understand that everyone, including children,

have responsibiliti~s towards others in their society.

6.. '(;overnment
.......

In a democracy, it is important for citizens to understand how government functions, how

leaders are chosen, how policies are made and how citizens can influence their local and

national government.

5



PART 2

GRADE.S

Unit 1: The Rights of the IndIvidual

"'.

Session 1: The Right of Children to have Care and Pr~tection by Parents
and Family.

Objectives:

By the end of this session, the students will be able to:

• Describe their fanlilies

• Explain the role of each family ·member

• Describe the responsibilities of parents towards their children

• Describe how parents can help their children

• Describe how teachers can help their students

Background Information:

Parents should care for their- children. They should protect them against danger. Some

children do not have parents. They should also be cared for and protected.

It is the duty of parents to care and protect their children. They should help them to behave

well. Parents should help children in a positive manner.

At school, teachers have the duty of helping children to learn. They should also help children

to behave well.

Parents and teachers should not harm or injure children when they are trying to teach them

how to behave well.

Activity:

Read the following story to the students and ask them to discuss the questions:

Abebe is a student in grade 5. He has been absent from school for 3 days. His teacher goes to

visit him at home. Abebe has a wound on his forehead. His father has whipped him because

6



he is always playingfooiball, igrloring his homework, and not helping his father with his

work.

1. What would you do if you were Abebe's father?

2. What are the responsibilities of parents towards their children? .

3. What are the rights o~· child!en in their families?

4. What are Abebe's responsibilities to his family?

5. How should parents and teachers discipli~e children?

Evaluation:

At the end of this session students will be able to:

• Describe the responsibilities of parents towards their children

• Identify the rights of children in their families

.• Identify the children's responsibilities towards their family

• Describe the role of teachers in helping children to learn and to behave well
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Sessi~n2.;.The Right of Children to.Freedom of Expression

Objectives:

By the end of this session, the students will be able to:

• Identify children's rights to express themselves

• Describe the role of parents in helping children express themselves,

• Describe the role of teachers in helping children express themselves

• Describe the role of community in respecting children's right of expression

Background Information:

Children have the right to think and express themselves. Parents and teachers should help

children to think and express themselves as children.

It is children's right to mix with other children at school and in the community. By mixing,

playing, listening, and talking, children· learn to respect others.' Children also become

respected.

Activity:

Read the following story to the students and ask them to discuss the questions:

The head teacher asked students to think of class rules. The students gave their suggestions to

the teacher. The head teacher listed all the rules that the students suggest~d. The list was long,

so the teacher asked the students to select 6 of the rules from the list. The students discussed

the rules and voted to select the final rules. The students pled~ed to accept and abide by the

rules they selected.

• How did the teacher provide an opportunity for the students to express their opinions? .

• Discuss how the teacher shows respect for the opinions of the students.

• How can teachers encourage students to express themselves in class?

• How can parents encourage their children to express themselves at home?

Evaluation:

At the end of this session, students will be able to:

• Discuss the right of children to express themselves

• Identify the role of parents in helping children express themselves

• Discuss the role of teachers in h~lping children express themselves

• Explain the role of community in respecting children's rights to express themselves

8



Unit 2: National Identity

Session 1: Ethiopian NationalFlag

.Objectives:

By the~nd of session, the students will be abl.e to;

• Describe the location of Ethiopia

o Identify the countries that border Ethiopia

• Identify the National Flag of Ethiopia~

.. Identify the colors of the Ethiopian flag

• Describe the meaning of the colors of the Ethiopian flag

• Describe the enlblem and the significance of the·' emblem

Background information

Ethiopia is a sovereign st.ate located in the hom of East Africa.

It is surrounded by different cou.nties:

• Eritrea to the North

• Kenya to the South

• Sudan to theWest and Northwest

• Djibouti and the Republic of Somali to the East

One of Ethiopia's national symbols is the flag.

-The Ethiopian flag has three colors: green, yellow, an~ red with ..?ne star in the middle.

The flag of the Federal Democratic Republic of Ethiopia symbolizes the· sovereignty of the

Republic and the unity of its peoples founded on their common will.

The colors of the flag represent the following meanings:

• The green stands for labour, fertility and development

• The yellow stands for hope, justice, and equality

• The red stands for sacrifices and heroism towards the prevalence of freedom and

equality

• The circular blue background of the emblem signifies peace

9
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The emblem of the Ethiopian .flag is a star located in the middle of the flag in the yellow.....
. stripe. The emblem represents the following meaning:

• The star fonned by the straight and equal lines sIgnifies the up.ity founded by the

nations, nationalities, and peoples united under common will.

• The straight and equal lines signify the equality of nations, nationalities, and peoples

as well as religions.

• The yellow rays signify the bright prospect in sight.for the nations, nationalities, and

peoples united of their common will.

Activity:

Display the Ethiopian flag and ask the.following questions:

1. What country does this flag represent?

2. Where is Ethiopia located?

3. What countries border Ethiopia?

4. What is the symbol of Ethiopia?

5. Why is the flag a national symbol?

6. \Vhat are the colors of the flag?

7. What do the colors represent?

8. What is the emblem in the middle of the flag? What doesi~symbolize?

The teacher asks the students to draw the flag of their region and discuss it~ significance.

Evaluation:

At the. end of this session, the students will be able to:

• Identify the location of Ethiopia ~

• Name the counties that border Ethiopia'

• Draw the flag of Ethiopia .

• Differentiate the colors of the flag

• Discuss the meaning of the colors of the flag

.• Describe the emblem in the middle of the tlag and explain its significance

. 10



Session 2: National Heroes

Objectives:

By the end of session, the students will be able to:

''-~ Identify some national heroes of Ethiopia
......

• Explain why they are national heroes

• Discuss the role of Taytu and Menilik II in the history QfEthiopia

Background information:

Taytu Butul married King Menelik II and was crowned Queen of Sho'a in 1883. Taytu was

born near Gonder of a princely family, partly of Dromo descent. It \vas Taytuwho

encouraged the King to move the c~pital from the stonn sW,ept heights,ofEntoto to. the lower

altitude and more pleasant climate around the hot springs of ,~infine, the New. City,,lmown

today as Addis Ababa, the New Flower.

. Both Menilik IT and Taytu were national heroes who resisted the Italian' occupation of

.' '. '. . . . . ~- . ' - ~

Ethiopia. They participated in the war of Adwa beginning in 1895.

In 1896, the Italians were defeated.

Activity:

Read the selection above to your students.

Ask your students to discuss the following questions.

• Who was Taytu Butul?

• What is Taytu Butul specially noted for?

• Why are Menilik II and Taytu considered national heroes?

• What happened in 1896 in Ethiopia? How did it end?

Evaluation:

At the end of session, the students will be able to:

• Identify some Ethiopian national heroes

• Explain how the capital Addis Ababa came into being

• Discussed the role of Taytu and Menilik II i.n the histo~y of Ethiopia

• Explain the significance of the date of 1896

11 '



Unit 3: Indi~!j.Jual Respon~,:- :iities

Session 1: Problem-Solving

Objectives:

At the end of session, the students will be able to:

• Identify the sources of knowledge

• Describe the role of critical thinking in solving problems

• Explain how to arrive at making decisions

Background Information:

We can get knowledge from different sources: for example, from our parents, school,

community, books, magazines, nywspapers and radio, .etc.

In addition, every citizen ~hould have access to information 'held by the government or any of

its branches in so far as such inf9m1'ation is required by citizens to make informed decisions.

• Act on that decision

Activity:

You are a member of a student football team. The. team collected some money to buy a

football.

1. What infonnation do you need to collect about footballs before you make a decision

and buy one'!

You might want to consider: size, make, cost,- availability, etc'

12
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What size of football is suitable for the sport activity?

What size is best suited for the level and age of players?

What kinds of materials are used in the making of footballs?

What different kinds of footballs are available to buy?

, What is the quality of the footballs that are available?
.......

What is the cost of the different types?

Which type is within the budget of the team?

2. What options would you consider based on the information you collected?

3. What factors would you think about when considering which football to buy?

4. How did you reach your decision?

5. What did you do after you made your decision?

Evaluation:

At the end of this session, the students will be-able to:

• Identify a problem

• - Collect information about the problem that is identified

• Use critical thinking in solving the problem

• Explain strategies useful in making a decision. These may include studying the

problem, collecting relevant 'information, considering option, judging alternative

options, making a decision based on possible options; and acting on the decision.

13
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E:'_3ion 2: Non-1~, .JI COmiIi" ;. ;~ation -

Objectives:

By the end of session, the student will be able to:

• Discuss the importance of communication

• Identify ways of communicating to express onese.lf.

• Describe non-verbal means of communication

• Explain how body language can communicate how someone is feeling

Background Information:

Communication" is a two-way exchange of ideas.

There are two ways of communicating: verbal and non-verbal.

Non-verbal communication is communicated through body language such as' body

movements, postures, gestures, .facial expressions, etc. Body language is a powerful means

of communication.

Activity:
Charades

Assign an emotional state to a selected number of students and ask them to act it out without

using any language.

Choose one of the following situations of human feelings: .

Feeling angry

Feeling shy

Feeling excited

Feeling afraid

Feeling exhausted

Feeling sad

Ask the class to interpret the body language, the body movements, postures, gestures, or

facial expressions; and guess what they are expressing.

Ask the students to discuss the power of non-verbal communication.

Evaluation:

At the end of this session the students will be able to:

• Discuss the importance of communication

• Identify ways of communicating to express oneself

• Describe non-verbal means of communication

G Explain he -'" language can communicate how someone is feeling.

BEST AVAILABLE COPy
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Session 3: Listening Ability

Objectives:

By the end of session, the student will be able to:

• Discuss the importance of communication

.~ Identify ways of communicating to express oneself
~

• Describe verbal means of communication

• Explain how to communicate effectively to express oneself

,
".

\

"

Background Information:

Communication is a two-way exchange of ideas.

There are two ways of communicating: verbal, and non-verbal.

Verbal communication has to be clear to get the attention of the listener. Speakers who intend

to convey their ideas must try to be as clear as possible in forming their messages, so that the

listeners are able to pay attention and to respond in an appropriate manner.

" Some people have difficulties articulating their thoughts and· fail to convey their messages to

others thus causing a break down in communication.

Activity:

The Ability to Communicate and Listen

Tell the students that communication is it a two-way of exchange of ideas.

A speaker must be as clear as possible with the massage he/she is sending.

A listener must be attentive and respond in an appropriate manner.

When the listener fails to pay attention to the speaker communication breaks down.

Before the lesson

Write these responses on different pieces of paper before class begins:

• Give advice while the speaker is te,uing hislher story

• Talk to som¥ one while the speaker is telling hislher story

• Look around the room while the speaker is telling hislher story

• Interrupt a speaker and prevent him/her from finishing the story

o Fall asleep during the story

15
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Du. ;.; the lesson

1. Ask one student to teU a story. , ,

Before the student starts to tell his or her story, hand out t,he pieces of paper to different

students with the above response on them and ask theln to behave in the way. described on the

paper.

After the story, ask the students to discuss the behaviors that indicate that certain individuals

arc not listening attentively to the speaker.

2. Ask another student to tell a story.

Select a number of students and ask them to think of behaviors that indicate they have been

listening attentively to the speaker.

Responses to the speaker that indicate that the listeners have been attentive include:

• Asking for clarification

• Being able to s~mmarize the story

• Being able to complete the story

• Being able to role-play the story

• Ask the students to discuss responses that indicate that listeners are attentive to the

speaker

Evaluation:

At the end of this session the students will be able to:

• Discuss ~he importance of communication

• Identify ways of communicating to express oneself

• Describe verbal means of communication

• Explain how to communicate effectively to express oneself

BEST AVA/LABLE COpy
16

John M
Rectangle



Session 4: Self-Assertion

Objectives:

By the end of session, the student will be able to:

,• Discuss the importance of communication

• ....... Identify ways of communicating to express oneself

• Explain how to communicate effectively to express oneself

• Discuss communication as a means of self-assertion.

Background Information:

Communication is a two-way exchange of ideas.

There are two ways of communicating: verbal and non-verbal.

Non-verbal communication is communicated through body language such as body

movements, postures, gestures, facial expressions, etc. Body language is a powetful means

of communication.

Verbal communication has to be clear to get the attention of the listener. Speakers who intend

to convey their ideas must try to be as clear as possible in forming their messages so that the

listeners are able to pay attention and to respond in an appropriate manner.

Some people have difficulties articulating their thoughts and fail to convey their messages to

others thus causing a break down in communication.

An important aspect of communication is self-assertion.

. "

17
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"'J.

The Ability to Express and Assert Ones, '.-

Ask the students to rank themselves on L:'i~ following' statements to detennine whether'they

are assertive in expressing themselves.

most of the time some of the time almost never
I can express my feelings

I can say no without

feeling bad

I can admit when
-

I am angry

I can express good

feelings as well as bad

I can respect the

rights of others while I stand

up for my own rightS

I can disagree with

someone without using

verbal abuse ' ,

Ask the students to think of ways that help them become assertive in expressing themselves.

Evaluation:

At the end of this session the students will be able to:

• Discuss the importance of communication

• Identify ways of communicating to express oneself

• Explain how to communicate effectively to express oneself

• Discuss communication as a means of self-assertion

BEST AVI1ILABLE COpy
18
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Unit 4: Community Respon~ibiHties·

~ession 1: Tree.Planting

ObJective:

By ~he end of this session, the students will be able to:

• Explain the importance of trees in the environment

• Discuss measures to preserve trees

• Discuss the role of citizens in protecting trees and preserving the environment

• Explain the strategy of compromise among community members in planning and

implementing tree planting project

Background Information:

Trees are living things.

Trees are an important resource in our environment for they:

• Provide a source of food

• Some trees are sources of medicine

• Provide wood for building' shelters and furniture

• Beautify our surrounding

• Protect soil from erosion

• Provide habitat for birds and other animals

• Purify the air. They absorb carbon dioxide and give out oxygen

People are destroying these natural resources. They cut trees· to ob.tain wood, clear the land

for farming, and create space for expansion of buildings.

To preserve this natural resource citizens should:

• Observe government policies designed to protect and to preserve the native flora and

fauna

• Playa major role in restoring the flora and fauna of their regional areas

• Organize community and school activities to plant trees and restore forests

19
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dy:

1. Read the story. Then ask the studenL ,;) discuss the questions:

:. .-:,.,."

The advisor of the "Environmental Preservation Club" organized a project to plant trees on

the school ground to celebrate "Tree Day". The club discussed their 'plan with the director of

the school. The director gave pennission, provided the :sturleIits u~clert~ke' ~hi~ ~ctivity during

the weekend. The students wanted to db the project during' the' school day.;' The advisor

intervened and mediated a compromise between· the' director's 'wishes and the' students' desire

and arrived at a resolution that partially satisfied the need of everyone.

• Why is it desirable to plant trees in the school playground?

• What conflict arose in connection with planting trees on the school ground?

• How was the conflict resolved?

• What kind of compromise do you think was acceptable to everyone?

2. Organize an environmental club in your school and ask students to plan and implement a

project to plant trees in their community.

Evaluation:

At the end of this session the students will be able to:

• Explain the importance of trees in the environment

• Discuss measures to preserve trees

• Discuss the role of citizens in protecting trees and preserving the environment

• Get involved in projects to plant trees

• Accept compromise when conflicts arise among people involved in projects of

planting trees

,
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Unit 5: Sn~ial ResD(~-i§ibilities .
, '. ' ' ~ ,

Session 1: Resolving' Conflicts through Offering 'Choices

Objectives:

At~he end of this session, the students will be able to:

~...., Explain how cultural tradition might conflict with personal values

• Discuss measures of resolving problems

• Explain the strategy of offering choices

Background Information:

Cultural traditions are customs and practices passed on from one generation to the' next

generation.

There are different cultural traditions in different societies. Some cultural traditions have

been based on beliefs that served people in the past, but are not suited for the present time.

Cultural traditions have been a source of conflict for they interfere with values that the young

generation cherishes. This tension between the modern time requirements and old time

tradition creates conflicts within families, communities, and schools. Therefore, it is required

that young people learn skills to use strategies to resolve conflicts and arrive at resolutions

that are acceptable to both generations.

Activity:

Read the following story. Then ask students to discuss the questions.

Almaz has been a ranked student in 11th grade in Harar Senior High School. At the end of

grade 11th her father and mother wanted her to get lnarried. But she wanted to continue her

education.

She appealed to her teacher to intervene on her behalf and talk to her parents so she could

continue her education. The teacher visited the parents to discuss the situation with them.

The teacher suggested ideas and offered a number of alternative choices to the parents to

resolve the conflict they had with Almaz.
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Questions:

1. Why did a conflict arise between Almaz and her parents?.....
2. What did Almaz do to resolve the conflict or solve the problem?

3. Ifyou were Almaz, what would you do?

4. What did Almaz's teacher do to help solve the problem?

5. What alternative choice would you offer Almaz's parents to convince them to let her

continue her education?

Evaluation:

At the end of this session the students will be able to:

• Explain how conflicts arise between cultural traditions and personal values

• Identify conflicts that arise between generations in your community

• Discuss measures of resolving problems

• Explain the strategy of offering choices.
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Unit 6: Government

Session 1: The Kebele Election and Accountability

Objectives:

By'1J?e end of this session students will be able to:
""

• Discuss the structure of the Kebele administration

• Explain how the Kebele Council is elected, and how the different officers are selected

• Discuss how citizens can hold the Kebele Council accountable

Background Information:

The Kebele administration is grassroots administrative hierarchy in the region:

It is comprised of:

The Kebele Council

The Kebele Administrative Council

The Kebele Social Court

The Kebele Council is the highest authority of Kebele. Members of the Council are directly

elected by the people and are accountable to the people who elected them.

The Kebele Council elects the Chief Administrator of the Kebele .Jr?m among the Council

members. Generally, the Chief Administrative of the' Kebele is elected upon the

recommendation of the political party or political parities that have greatest seats in the

council.

The Chief Administrator submits nominee social judges and the" Council approves their

appointment.

The Kebele Council Speaker and Deputy Speaker are elected from among the members of the

council.

The Kebele Chief Administrator is accountable to the Kebele Council.

The term of service of the Kebele Council is five years.
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Ac·~·,.·ity:

Ask the students to discuss the following questions: .

1. What is the structure of Kebele administration? .

2. How are the members of the Kebele Council elected?

3. How is the Kebele Chief Administrator chosen?

4. What is the term of service of the Kebele Council?

Organize students of grade 5 to elect a mpnitor by doing the followi~g:

1. Discuss the criteria of selecting a monitor. What kind of a person would make a good

monitor?

2. Explain the procedures of the election so the process of the election is clearly

understood by the students.

3. Ask the students.to think about and then nominate 3 students to be class monitor.

4. Carry out voting by secret ballot. Have students write the name of the student they are

voting for on a piece of paper so no one sees who they are voting for.

5. Count the votes in the class so students can see'the process is fair.

6. Announce the winner who will become the class monitor of grade 5.

7. Ask the students to discuss how the democratic process played out in electing the

class monitor.

Evaluation:

At the end of this session, the students will be able to:

• Discuss the structure of the Kebele administration

• Explain how the Kebele Council is elected, and how are the different officers selected

• Discuss how citizens can hold the Kebele Council accountable

• Describe how the democratic process played out in the election of the class monitor

""
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. Session 2: The Kebele; Functions and Responsibilities.

Objectives:

By the end of this session, the children will be 'able to: -

• Explain the structure 'of the Kebele organization

• Describe the functions and responsibilities of the different bodies
"
~

Background Information

The Kebele administration is comprised of:

The Kebele Council

The Kebele Administrative Council

The Kebele Social Court

The functions and responsibilities of the Kebele Council include:

• Issuing directives on local matters in accordance with the. laws, regulations and

directives enacted by superior bodies like theWoreda.

• Issuing guidelines for implementatio~ of the socio-economic and administrative

programmers and plans handed drown by its superior bodies, the Woreda.

• Create suitable conditions' in which the residents of the Kebele can initiate

development projects.

• ' Enforce measures to protect the natural resources.

• Ensure maintenance of peace, security and order, as well as observance of laws.

• Call and question the Chief Administrator and other officials and investigate the

discharge of their responsibilities.

• Elect a speaker and a deputy speaker from among the members of the council, who

call and preside over the meetings ~f the- Kebel~ Council.

• ~old a session every month.

• Pass decisions made by the majority of members present at the meeting. '

The Kebele Adminis.trative Council comprises the Chief and Deputy Chief Administrators.

The functions of the Administrative Council are to:

• Enforce laws, regulations, and directives enacted by the council.

• Implement development plans and actions issued by the Kebele Council.
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• Prepare plans of actions, follow-up and control the implementation of' prognims; in the

Kebele.

• Maintain peace and security in the Kebele.

• Implement social programs to. provide access to public health and education, clean

water, housing ~nd social security.

• Promote education that is free from religious influence, political partisanship or

cultural prejudices.

• Support cultures and traditions that are compatible with fundamental rights and

human dignity in accordance with democratic rights provided in the constitution.

• Ensure the preservation and development of natural resources.

Activity:

Ask the students to discuss the following. questions:

1. Which. body of the KebeleAdministration has legal responsibilities for' making

actions? Which body carries out or implements the plan?

; 2. :g~pl~n the functions of the Kebele Council. How does it differ from the functions of

the Kebele. Administrative Council?

3. What is the function of the Kebele Social Court?

4. What can citizens do in a democracy to make the Kebele Administration accountable

for its actions?

Evaluation:

At the end of this session, students will be able to:

• Explain the structure of the .K~bele.

• Describe the functions an4.responsibilities of the different bodies

• Explain how the functions of the Kebele Administration legislative,branch differfrom

.the executive branch

• Explain the responsibilities of the Kebele Social Court

• Identify measures and describe_ actions that citizens can exercise in a democracy to

make the Kebele Administration accountable·
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PART 3··

{;RADE 6
. -

UNIT 1: The Rights of the Individual

Ses~ion1: The Right of Children to Get an Education
"­ "'-l

Objectives:

By the end of this session, the children will be able to:

• Describe the importance of education

• Explain how children get education in their community

• Describe the responsibility of parents to provide education for their c~ldren

• Describe the duties of students in getting education

• Explain the role of government in providing,education for its .citiz~ns

Background Information:

All children have a right to be educated. The best education for children takes place at school,

at home, and in the community. They also learn when they play together with their friends

and when they help their parents Vl,ith some work at home.

The government must ensure that children given a chance to go to school.

Activity:

Read the story to the class and ask the students to discuss the questions:

Lemma's parents are not educated. He likes to learn but his parents don't send him to school.

They think that school is a waste of time~ Lemma wants to go to school, so he asks his uncle

to help -him. His uncle talks to Lemma's parents and asks them to send him to school. He tells

him that education is important and Lemma has the right to be educated. Lemma's uncle

convinces his parents to allow him to go to school.

1. Why was Lemma not in school?

2. How did Lemma get his parents to allow him to go to school?

3. Why does Lemma want to go to school?
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4. What occupation might Lemma do iriJhe future? And why?

Ask the students to identify a respected member in the community and explain how he/she

achieved this position.

Identify a respected member in the community and invite him or her to talk to the students to

explain the importance of education in achieving his or her life.

Evaluation:

At the end of the session the students will be able to:

• Describe the importance of education

• Explain how chi1~en-get education in their cO!JlIDunity

• Describe the responsibility of parents to provide education for their children
.....

• Describe the duties of students in getting education

• Explain the role of government in providing education for its citizens
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Session 2: The Right of Children to 'Good Health

Objectives:

By the end of this session, the children will be able to:

• Explain why health is important .

• Describe how parents can protect their children from diseases and keep them healthy

o Describe what children can do to care for their health

Background Information:

Every child should be healthy.
j: "-

Children should be immunized, live in clean homes, eat good food, and drink clean water.

Children who are healthy learn better, are more active, enjoy play, and generally are happier

with their friends.

Parents should take care of their children's health.

The Government should provide health services for all citizens.

Activity:

Read the story to the.class and ask the students to discuss the questions:

Amora is sick. He has drunk water from the river. He has dysentery. He goes to the hospital

for treatment. The doctor told him he should drink clean water.

1. Where do you get your drinking water?

2. How do we clean water for drinking?

3. How can parents protect their children from diseases?

4. How do we care for our health?

5" Invite a health worker and ask him or her to discuss how children can care for their

health.

Evaluation:

At the end of the session, the students will be able to:

• Explain why health is important

• Describe how parents can protect their children from diseases and keep them healthy
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• Describe how can we purify water and"make it clean before drinking it

• Describe what children can do to care for their health
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Unit 2: National IdentitYt'

Session 1: The Peoples of Ethiopia

Objectives:

By the..~nd of session, the students will be able to: .
...... .

• Name the different peoples of Ethiopia

• Identify the different cultures, religions, and languages

• Explain how the different groups in the country fonn the nation of Ethiopia

Background information:

Ethiopia is the county of diverse groups of peoples living together. There are different races

in different regions of the country. People in different parts of the country have different skin

tones.

In addition, Ethiopia has different ethnic groups. These ethnic groups include Afar, Amhara,

Gurage, Harar, Oromo, Sidama, Somali, and Tigrinya.

Each ethnic group has its own language and culture.

Ethiopians also have different religions. Some regions are· inhabited predominantly by

Moslems, while the majority of people in other regions are Christians of different sects:

Orthodox, Catholics, and Protestants.

The nation of Ethiopia is made up of all these diverse groups.

Activity:

Ask students to name their ethnic group and religious affiliation.

Count the number of the students in each category and write it on the board.

Ask the students to na~e the characteristics they have in common across the groups that form

the class.

Tell the students that the same principles that bling them together as a class also bring the

peoples of Ethiopia together as a nation.
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Ask the students to discuss the following questions:

1. What are the different and diverse ethnic and religious ~TOUPS that make up the

peoples of Ethiopia?

2. What are some of the differences among them?

Give an example of two ethnic groups with two different languages.

3. How do ethnic groups differ in culture?

Explain the cultural differences in clothing, food, .or dance between two ethnic

groups.

4. What do all these ethnic groups share in common?

Explain how EthiopIa has become a nation.

Evaluation:

At the end of session, the students will be able to:

• Name the different peoples of Ethiopia

• . Identify some ethnic groups that have different languages

o Explain the cultural differences between ethnic groups

• Explain how the different groups in the country form the nation of Ethiopia
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Sessi~l~H 2: Tile National Anthem

Objectives:··'·

By the end' ofthis· session, the students will be able to:

o Explalllwhat is~a nati<;>l1al anthem and why it is significant

o Discuss the historical evolution of the Ethiopian National Anthem

• Explain how the Ethiop·ian National Anthem reflected the ideology of the regimes that

ruled Ethiopia

o Recite the Ethiopian National Anthem

• ;'. Write the Ethiopian National Anthem

o Discuss the meaning of the Ethiopian National Anthem

Background Information:

A national anthem is' a song that celebrates a nation.

Most ·national anthems have been composed after a nation has won its independence, or after

a revolution that ~rou~ht about a change in government.

,
.~~ti.o~alanthems ~eflect the hopes and aspirations of the people living under the regime that
~. :... .'. .-. . . ' -; ., '. ~.

rules the country.

Ethi?pia has had three national anthems. Each reflects a different time in Ethiopia's modem

history, from imperial rule, through a communist military rule, to the current democratic rule.

During the imperial rule of Haile Selasie, the national anthem eniphasized the divine power

of emperor as ordained by God and called subjects to be loyal to the emperor.

When the Derg came to power, the ideology of the government changed from imperial sacred

rule to a socialist communist outlook. At that time the national athem reflected ~e Dcrg's

communist military rule by emphasizing equality, freedom, and Ethiopia first, etc.

The current national anthem reflects the unity of the peoples of Ethiopia who by common

will are united under a democratic rule.
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When the Ethiopian Peoples Revolutionary Democratic Front (B.P.R.D.F) came to power iIi

1983" E.C (1991 G.C), the national anthem was changed to reflect the rights and

responsibilities of citizens, struggle for peace, love for people", unity of ethnic groups, respect

for human rights, preservation of natural resources, and heroism towards preserving the

national territory.

Activities:

Write the words (lyrics) of the Ethiopian national anthem on the board. Ask the students to:

1. Read the lyrics of the national anthem.
.,.,..- '.

2. Discuss the meaning of the national anthem.

3. Write a short paragraph summarizing the main ideas presented in the national anthem.

4. Explain why the anthem is considered an important national symbol.
I

5. Explain the kind of occasions that call for the playing or singing of the national

anthem.

Evaluation:

At the end of the session, the students will be able to:

• Explain what is an~tionalanthem and w~y is it significant

• Discuss the historical evolution of the Ethiopian national anthem

o Explain how the Ethiopian natio~al anthem reflected the ideology of the regim~s that· I

ruled the country

• Recite the Ethiopian natio~al anthem

• Write the Ethiopian national anthem

• Explain the meaning of the national anthem
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Unit 3: Individual Responsibilities

Session 1: FanIily Values

Objectives:

By the end of this session, the students will be: able to:

• Explain the meaning of values

• Identify values that parents think are" important for their children

• Identify values and messages that students receive from their families

• ," Reflect upon values passed from the family-and determine whether they are forced

upon the children

• Determine to what extent the values they get from" their"family affect their behavior

Background Infonnation:

Values are ideas or qualities that are deemed important, desirable; and prized.

Children learn their values from their familie"s and other people as they grow up. The children

as they grow older and have families of their own pass these values to next generation.

S'ometimes families pass messages about values to their children indirectly. This means that

they don't actually tell their children to value something, but they pass these messages by

acting in a certain way or by saying certain things.

Some values that are passed from the family to their children may include believing in the

importance of getting good grades in scQ.ool, passing exams and being promoted, graduating

from school, going into college, getting a job, earning money etc..-~

Activity:

Ask the students to discuss these questions:

1. What does your family tell you about such things as:

• Grades in school

• Graduating from high school

• Getting ajob

• Making money
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2. Can you think ofother values that your parents deem desirable or important and have

'r passed on to you?

3. Did y~ur parents tell you what they value directly in words or did they pass these

values indirectly though behavior and hints?

4. Do you believe in the values that your parents passed on to you? Or are they forced ort.

you?

5. How do the values of your family affect your behavior?

Evaluation:

At the end of this session the students will be able to:

• Explain the meanin¥_of values

• Identify values that their parents consider important for them

• Identify, the values that they received from their families

• Identify the values that have been forced upon them

• Examine to what extent f~lnily values affect their behavior
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Objectives:

By the end of this session, the students wi~l be able to:

• Explain the me~ming of values

• Explain how parents pass family values to ~heir children

• Reflect upon valu,es passed from the family and determine whether they have adopted

them as their personal values

.! Detennine what personal values they think are important.,

o Determine how their personal values affect their behavior

Background Information:

Values are ideas or qua~ities that are deemed important, desirable, and prized.

Children learn their values· from their families and other people as they gro",:" up. The children

as they grow older and have families of their own pas~ these values ~o !1~?<-t generation.

Sometimes families pass messages about values to their children indirectly. This means that
I

they don't actually, tell their children to value something, but they pass these messages by

acting in a certain way or by saying certain things.

Some values that are passed from the family may be rejected by teens seeking independence

from their families.

Peer pressure plays an important part in'influencing values that ~~enagers think are desirable,
. .

and they adopt them as their personal values. Teenagers value what their friends or peers do

and think and this can affect their behavior. '

Activity:

Write the following words on the chalkboard.

Physical appearance

(how they look)

Good physical health

BEST AVAILABLE COpy
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Friends

Successful careers

Intelligence

Money

Education

Ask the students to read the words then make a list of what is most important to them by

ranking th~ following values in order of importance. The frrst thing they list will be most

important to them, followed by the second, and so on.

Then ask the students to list their personal values according to their desirability.

Ask the students to study their personal values and answer the following questions:

1. Which of these values do their parents share?

2. Which of these values do their friends share?

3. Do any of their personal values conflict with their family values? How do they resolve

this conflict?

4. How do their personal values affect their behavior?

Evaluation:

. At the end of this session the students will be able to:

• Explain the meaning of values

• Explain how parents pass family values to their children

• Reflect upon values passed from the family and detennine whether they 'have' adopted

them as their personal values

• Detennine ~hat personal values do theybdieve are most important

• Determine how their perso~al values affect their behavior
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Sessiou 3': Cooperation in an Interdependent Society

Objectives:

By the end of the session, the students will be able to:

o Explain th~ importance ofcoopenition among interde~endent communities

• Suggest ways of promoting cooperation among interdependent communities

• Identify how cooperation among interdependent groups can be cultivated to develop

social services that promote the well being of communities

Background Information:

Interdependence involves depending on others and cooperating with them to provide different

services needed by people living together.

In a society, citizens depend on each other to provide specialized s~rvices, such as food,

clothing, shelter, and med~~al, educational, banking, and business services etc.

.:Pe,ople living in cOTIununities ha\!e common needs. Communities can be organized to address

these needs and to, improve the quality of life of their members. Different services can be

provided through mutual cooperation among members of the community, whereby members

rely 'on each other's. skills to perform functions that benefit the whole community. Services

that can be rendered through community cooperation include: building schools, bridges,

roads, sanitation, planting trees to protect the soil from erosion and to preserve the

environment, care for the elderly and the disabled people, etc.

Cooperation among people, whether tht?y are family merrlbers, friends, schoolmates, teachers,

neighbors or other members of the community, promotes unity among people, fosters positive

interpersonal relationships, and creates hannony.

Activity:

Read the story and ask the student to discuss the following questions.

Ato Guta is a chairperson of the Walonkomy Kebele in Western Showa. He presents a

proposal to the members of the community to build an elementary school fOf the children in

the Kebele.
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The community members discussed the issue and agreedto undertake the project.

They selected a site.

Then they organized the settlements into groups, and divided the responsibilities among the

different groups:

Group 1: collects wood.

Group 2: provides metal sheets.

Group 3: provides professionals to.design and supervise the building of the school.

Group 4: provides the laborers to build the school.

The members made a s~hedule of work before they ~tarted on the project.

1. What is the common need of-the Walonkomy Kebele?

2. How did they go about addressing this need?

3. What did the chairperson depend upon when he or she proposed the project?

4. How do you think the members of the community decided who would do what work?

5. How can the community involve people who are not participating in the building of
. .

the school?

6. Some of the members of the community do not have children that would benefit from

the school. Should they be involved in the proje~t? Explain and justify your answer.

Evaluation:

By the end of this session, students will be able to:

• Describe situations in their commupities where people have cooperated with eac~

other to uQdertake projects that benefited the community

• Discuss how cooperation among interdependent groups provides services for the well
!

being of the whole community

• Discuss how cooperation among interdependent communit~es works in a traditional

authority

• Suggest ways to promote cooperation among interdependent communities
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Unit 4: Community ResJ,J0nsibilities

Session 1: Respect Public Property

Opjectives:
. .

. . -

By the end of thi~ session, students will be able to:

• Explain what public prope~ty is .

• Identify what is co'nsidered public property

• Discuss responsibilities of citizens concerning public property

• 'Explain why it is important to respect public property,

• Demonstrate how citizens can show respect for public property

Background Information:

Public properties are common facilities and things that benefit and serve the community.

PubHc property includes natural resources, sl:lch as water s()urces, forests, nat':lral reserves for

birds and other animals.

Some public properties are qlan-~ade facilities and things such as schools, health centers,

roads, public telephones, street light, etc.

It is the responsibility of citizens to respect and protect public property for the benefit of all.

Some strategies used in protecting public property include the following measures:

• Discussing the issue with students and encouraging them to express their opinions

• Listening and respecting students' opinions

• Stating the issues in terms of problems that need to be addressed for the benefit of all

• Brainstorming and asking students for suggestions that are satisfactory

• Selecting solutions that are acceptable to everybody

• Making a concrete plan to implement the suggested program
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Activity:

Reaothe story and ask the students to discuss the questions:

Alemayehu, Kuma and Alemitu are three friends. One day they were playing football in the

street. Kuma kicked the ball and broke the street light unintentionally. A policeman saw

what happ~ned and arrested the boys. He took them to police station. The policeman asked

them how they were going to repair the damage and replace the broken street light.

1. Why the street light is considered public property?

2. Why should the students be responsible for the damage?

3. What did the policeman expect the students to do?

4. What do you thinkthe boys should do to repair the damage?

5. What would you do if you were one of the boys?

Evaluation:

At theend of this session, students will be able to:

• Explain why streetlights are considered public property

• Identify public properties in their communities

• Discuss the responsibilities of citizens to respect public property

• Demonstrate how citizens can show respect fC?r public property
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Session 2: Air Pollution

Objectives:

By th~. end of this session, students will be able to:
"

• Explain what air pollution is

• List the causes of air pollution

• Describe the effects of air pollution

• Suggest measures to minimize or reduce air pollution

Background Information:

Smoke and dust pollute the air. Smoke is released from factories and industries.

Certain activities that communities engage in generate dust and smoke and pollute the air.

Dust is as bad as smoke. Dust pollutes the air and can affect your lungs and eyes. Dust

particles carry germs and viruses a~d often spread coughs a;ndcolds.

Smok~ contains dangerous substances, w?ich pollute the' air, and enter the body through the

lungs. Air pollution often causes health hazards such as breathing problems in the case of

asthma. lung problems as infections. pneumonia, and other related diseases.

There are certain measures that people can take to reduce and minimize air pollution.

These measures include smoke management methods as follows:

• If you use a stove,. use one with an in-built chimney or a kerosene stove

• If you use charcoal, leave the "Midija" outside until it is lit

• If you use a "Midija", ventilate the room before you bring it into the house

• If you use wdod, make sure it is dry

• If you use a "Kuraz" lamp, the wick should· be clean. Dirty wicks produce a lot of

smoke

• If you burn rubbish, be careful that the bushes don't catch on fire
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Activity:

Read this short story and ask the stUC\..~?i:s to discuss the qlii;"~~J~ions.

Russen and Fatuma have lived in Jijiga since 1964 a.c. Their home is near the main street.
. . . .

They each have a severe case of lung infection caused by dust partiCles' and .fumes that are

produced by the vehicles traveling up and down the main street. What measures or actions

must be taken by Hussen and Fatuma to overcome their health problem?

1. What is air pollution?

2. What causes air pollution?

3. Why should citizens take measures or actions to reduce air pollution?

4. If you were in the same situation as Russen and Fatuma, what would you do to protect·

your health?

Evaluation:

At the end of this session students will be able to:

• Explain what air pollution. is

• List the causes of air pollution

• Describe the effects of air pollution

• .Sugges"tmeasures to minimizeor reduc.e air pollution

BEST AVAILAEJLE COpy
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Unit 5: Social Responsibilities

Session 1: Resolving Conflicts through Negotiation

Objec.~ives:

""By the end of this session, students will be able to:

• Explain what negotiation is

• Describe the possible causes of the conflict between two people or groups

• Describe about the strategy of negotiation between two people or groups

• Suggest ways to resolve conflict through negotiation

Background Information:

The strategy of negotiation is often used in resolving conflicts that arise between two people

or groups. Negotiation occurs without a third party. The two parties attempt to work out their

differences between themselves. But the resolution often depends on the power or perceived

power of one of the parties, and leaves either party able to withdraw from negotiations.

Activity:

Read this short story and ask the students to discuss the questions.

The teacher of 6th grade does not have enough books for the students. Lemma and Tena had

. to share one book. Problems arise between the two students when both of them need the book

at the same time. Lemma wanted the book in the evening and Tena could not use the book at

night. The two students got together and negotiated with each other to resolve the problem.

Questions:

1. What is negotiation?

2. What is the main cause of the conflict between Lemma and Tena?

3. How did they resolve the problem?

4. If you were in the place of Lemma and Tena how would you resolve the problem that

they faced?
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Evaluation:

At the end of this session, student~ . ,ill be able to:

• Explain what negotiation is

• Describe the cause of the conflict between the two students

• Describe about the strategy (Jf negotiation of the two students

• Suggest ways in resolving the conflict through negotiation

BEST AVAILABLE COpy
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Session 2: Resolving Conflicts;through Arbitration

Objectives:

By the end of this session, students will be able to:

• Explain what arbitrat~on is

o State causes of the conflict between rieighbors or groups of people

• Describe the strategy of arbitration in conflict resolution

Background Information:

The strategy of arbitration is used iIi resolving conflicts ,that arise between two people or,.

groups. Arbitration is agreement between two people or groups to appoint an arbitrator, a

third person who is not involved, to help them ,settle the conflict. The conflicting people or

groupshave to ,abide by the decision made by the arbitrator.

Activity:

Read this short story and ask the students to discuss the questions:

Two brothers inherited a piece of property from their father. The two brothers had a

disagreemerii on th~ir common property. They agreed to involve an arbitrator to solve the

problem.

Questions:

1; What is arbitration?

2. What are the causes of the conflict between the two brothers?

3. What strategy did the two brothers agree to use in resolving their conflict? '

4. Explain why arbitration can be a good strategy to use when two people or group

disagree.

Evaluation:

At the end of this session students will be able to:

• Explain what arbitration is

• State the causes of conflict between neighbors or groups of people

• Describe the strategy of arbitration in resolving conflicts

47



·Unit 6: Government

Session 1: The Woreda Election and Accountability

Objectives:

By the end of this session, the students will be able to:

• Discuss the structure of the Woreda Administration

• Explain how the Woreda Council is elected, and how the different officers are

selected

• Discuss how citizens can h9ld the Woreda Council accountable

Background.Informatioll:-

The Woreda administration is .next to zonal administration hierarchy. The Woreda

administration is comprised of:

The Woreda Council

The Woreda Administrative Council

The Woreda Court

Members of the Woreda Council are directly elected by the people who reside in Ke~eles

> within the Woreda.

The Woreda Council appoints the Woreda Chief Administrator from among members of the

Woreda Council.

The Woreda Council appoints the judges of the Woreda Courts.

~ The Woreda Council is accountable to th.e people who elected them.

Citizens have the right to inform the anti-corruption commission or the police, if the elected

person is not responsible or is corrupt.

The term of service for the Woreda Council is fiveyears.
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Activity:

Ask the students to discuss the following questions:
/~

1. What is the structure of the Woreda Administration?

2. How is Woreda Council elected?

3~." ......Who are the Woreda Council members accountable to?

4. What can citizens do to make sure the Woreda Council members are. accountable to

the people who elected them? _

5. How long is the term of the Woreda Council?

Model the democratic process in the classroom by asking the students to participate in·

elections to decide how to celebrate "Parents Day".

.Ask the students to:

• Brainstorm suggestions to celebrate "Parents Day"

• Discuss their different suggested activities

• Choose an appropriate activity

• Plan the activity

-. Assign responsibilities

• Implement the progranl

Evaluation:

At the end of this session, the students will be able to:

• Discuss the structure of the Woreda Administration

• Explain how the Woreda Council is elected, and how are the different officers

selected

• Discuss how citizens can hold the Woreda Council accountable

• Explain how well the democratic process worked in deciding how to celebrate

"Parents Day" .
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Session 2: The \Voreda FunCfi _,flS, and RespoH.slbilities

Objectives:

By the end of this session, the students will be able to:

• Explain the structure of the Woreda Administration

• List the responsibilities of the Woreda' s AdmInistrative bodies

• State the measures that citizens can take to hold the Woreda Administrative body

accountable

.Background Information:

Woreda is an administrative body, which is hierarchically found next to th~ Zonal

Administration.

The Woreda is made up of three bodies: .

The Woreda Council

The Woreda Administrative Council

The Woreda Court

The Woreda Council has the responsibilities to carry out these ,activities:

• Plan social services like family planning programs, prevention of HIV/AIDS and "

other diseases, gender issues, children's rights, facilitating education etc.

• Plan economic development activities throughout the Woreda.

• Mobilize the people for development activities.

• Ensure the collection of taxes.

• Lead the credit association for micro finance level.

• Protect and care for natural resources.

• .Preserve the antiquities fo~nd i~ the Woreda.

• Implenlent laws, policies and directions that flow from the high~r bodies. like Zonal

and Regional Administrative bodies:

The Woreda Council holds session every three months.

t BEST AVAILABLE COpy
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The responsibilities and functions of the Administrative Council a;e to:

• Implement its own regulations, policies, directives plans, and programs as well as

those issued by the State and Federal Government.

• Direct and control police and security forces to enforce laws and maintain order,

"-peace and security of the citizens of the Woreda.

The Woreda Court is the judicial body of the Woreda Administration.

Activity:

Read the story and ask the students to discuss the questions:

Hariso's and Massebo's families got into a serious conflict over property ?oarder.Their

.conflict resulted in huge property damage for the two opponent sides. They could not agree

on their boarder. Finally the neighbors advised these families to appeal to the Kebele

Administrative body. The Kebele court could not resolve the problem. So, they referred them

to Woreda Administrative body.

1. Why did Hariso's and Massebo's family appeal to the Woreda Administration?

2. Where would the Woreda Administration refer the families? And why?

3. What p<?wer does the Woreda Administration have to resolve the conflict?

4. What would Hariso's family do if they have evidence that the Woreda Administration

has been bribed to favor their opponents over them?

Evaluation:

At the end of this session, students will be able to:

• Explain the structure of the Wor'eda Administration

• List the responsibilities of the Woreda's Administrative bodies

• State measures that citizens can take to hold the Woreda Administrative body

accountable

• Explain what Hariso's family can do if they have evidence that the Woreda

Administrationhas been bribed to favor their opponents over them
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Appendix

Formative Evaluation Participants of-Cycle 2 Supplementary Materials

Region Name of School Name of Teachers

Addi~Ababa Teshay Chora 1 Yebeyu Asmelash

2 Fantahun Bekele

3 ~ahiru Alemayehu

4 Zenebech Belachew

5 HiwotAbtew

6 Tesfaye Tadesse

7 Hiwot Haile Mariam -Director

8 Teka Kassa

9 Buzenesh Kebede

10 Zewdenesh Tesgay

11 Ermias Semie

Afar Senbile 1 Mehammed Hussen

2 Fekadu Mulugeta

3 Beladu Wondimu

Amhara Ayalew Mekonne'n 1 Zelalem Desta

2 Dinke Sewenet

3 Alemtehun Mersha

4 Banchyehu Tessema

,5 Yibre Ali Bushera

6 Embet Sisay

7 Aytenew Addisu

8 Kinde Fente

9 Ahmed Mohammed

10 Wale Worku - Director

Benishangul- Selam Ber
Gumuz' 1 Asnaketch Muluneh

2 Dessalegn Ahmed

3 W orku Tefera

4 Diriba Bokisa
5' Genet Belay

6 Tekalegn Gutama

7 Zerihum Gashu

8 Getachew Zewede

9 Setegn Molla

010 Teshay Agaz
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11 Israel Ja1aw.
12 Yadeta Bekele

.. '

13 Semahegn Abraha
14 Wosene Abdisa -,

15 Alemayehu Kebede
. 16" Ayele G/Michael'

17 Amana Desissa

18 AbebeFufa
19 Zelalem Gessesse
20 Bekuma Wakene
21 Seboka Abdissa - Director

Harari Arbegnoch 1 Tefera Yehuelashet
2 Haragua Tafessie
3 Tesfaye Sisaye
4 Ashagre Misgan
5 Eshetu Gebere Tsadiq
6 Sentayehu Tegene
7 Mengistu Yosef
8 Kassa Shiferaw
9 Lemma Gulent
10 Teshai Zeleke

Oromia Tetki 1 Kebede Abdisa -Key teacher

2 Tsegaye Getaneh

3 Tesfaye Seboka
4 Aweke Wrrsadik
5 Bekabil Adula

6 Tadesse Shifera -Director

7 Getachew Abebe

SNNP Alaba Guba 1 Abera Elias
2 Yared Adise
3 Mehammed Negash
4 Hussien Dmer
5 Sara Negash
6 Bezuyehu Abera -Director
7 Feleke Tekle

Somali Ahmed Gurey 1 Aden. Khelif Abdi

2 Ahmed Oumar Bahdoon

3 Mahamed Daahir Aawale

4 Abdi Husien Dii's
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5 Al-nned /J-·;:b Hussein

6 Faysel Oumcr Hassen

7 Nlahamed Gusman Gumer

8 Liban Abdi Ibrahim

9 Ahmed Yusuf Nur -director

Tigray Megab 1
2

3
4
5
6
7
8
9

Gidey Abraha -Diretor

Tesfalem GlMicheal -Key teacher

Alem Tsegay

Layzgi Abraha

GlMicheal G/Meskel

GlMedhin G/Micheal

Tewelde Asgedom

Tesfay Abraha

Assefa Berihu
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