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CHAPTER I
 

INTRODUCTION TO THE STUDY
 

Background of the Problem
 

The number of foreign students reported in the
 

United States in 1969 was one hundred and twenty-one
 

thousand three hundred and sixty-two. This is almost
 

twenty times the number who were in this country in
 
1
 

1922. A persistent increase in the number of foreign
 

students in this country has been one or the most impor­

tant developments in higher education since World War II.
 

This growth in international education has been worldwide;
 

it has culminated in 1970 being designated as "International
 

Education Year" by the United Nations. Yet, in spite of
 

these facts, financial support for international educa­

tion has decreased rapidly in the past few years in the
 

United States.
 

In 1969, the Fulbright-Hayes program was cut from
 

a yearly average of eight hundred grants for United States
 

students to study abroad to only two hundred and fifty.
 

Funds for foreign students to coi.e to the United States
 

under the same program were cut by about one-fourth..
 

10pen Doors 1969. The Institute of International
 

Education, New York,Teptember, 1969, p. 2,
 

I 



Private foundations have been turning their atten­

tion and funds away from the international scene to urgent
 

domestic problems.
 

Kenneth Holland, President of the Institute of Inter­

national Education, has summarized the situation well in
 

saying:
 

While attacks on domestic problems are
 
certainly, in many cases long overdue, the
 
sudden concentration on them has been at the
 
expense of broader international concerns.
 
In the year that men have landed on the moon,
 
is this not parocbial? Not only are all
 
these problems global, all global problems 1 
are now domestic. We must meet them as such. 

This decrease in financial support for student 

exchange is very recent, but criticisms of the services 

offered to foreign students who come to study in the 

United States were voiced as soon as the program began to 

develop. There were some critics who felt that special 

attention to, and counseling for, the foreign student was 
2 

not necessary.
 

Philip Woodyatt went so far as to say that foreign
 

students should not be ministered to, and that educational
 

institutions in this country had mistakenly created a
 

formidable apparatus for handling the mechanics of kindness
 

Ibi____d_, p. 5. 

2Cora Du Bois, Foreign Students and Higher Educa­

tion in the United States- (Washlnguon, D.C.: American
 
Council on EducaLion, 19b2), PP. 30-33.
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and for otherwise gratifying what he termed "benignant
 
1
 

urgea with respect to visitors from abroad. Mr. Woodyatt
 

and the critics quoted by Dr. Du Bois may represent a
 

small vocal minority, but it is important to view their
 

position against the background of a statement made by
 

John W. Gardner, a "friend" of international education by
 

any measure.
 

In 1952 Mr. Gardner wrote:
 

It Is perhaps characteristic of us as a nation
 
that we have thrown ourselves wholeheartedly into
 
such an enormous venture (student exchange] with­
out ever having subjected it to critical scrutiny.
 
* . . These are times which call for reexamination 
of all phase of our intercourse with other nations 
and peoples. 

In the same article he added that he felt that
 

• . . the foreign student does not need to be 
singled out for elaborate attention . . . The 
student will as a rule be far bettor off if left 
to himself to a reasonable degree.3
 

Certainly there have been other krowledgeable
 

observers who disagree with this position, but almost
 

twenty years after Mr. Gardner's exhortation to "critical
 

scrutiny," no attempt has been made to systematically
 

evaluate (nationwide) the effectiveness of Foreign Student
 

iphilip 	C. Woodyatt, "We are so Kind 
. . . 

International House Quarterly, XIX, No. 1 (Winter, 1955),
 
p. 	 10. 

2 John W. Gardner, "The Foreign Student in America," 
Foreign Affairs, XL, No. 4 (July, 1952), p. 640. 

Ibld.., pp. 643-644.
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Advisers who are at the core of this countryts foreign
 

student "industry."
 

It is in the contex of recent drastic decrease in
 

financial support for foreign students in the United States,
 

persistent criticisms of the services offered bk Foreign
 

Student Advisers (even though the numbers of foreign
 

students and Foreign Student Advisers have greatly increased
 

in the last decade), and the lack of a critical evaluation
 

of these services that this study is undertaken. More
 

specifically, this study is designed to give an indication
 

of the effectiveness of Foreign Student Advisers. The
 

results should be directly useful to Foreign Student
 

Advisers, to educators involved in Student Personnel Services
 

in higher education 4nd to institutional governmental and
 

private policy makers in international education programs.
 

The Development of Foreign Student Advising
 
As A Profession
 

Foreign student advising in the United States is
 

of more recent origin than the profession of Student
 

It was not until after
Personnel Services in general. 


World War II, that foreign student advising began to grow
 

and to become a specialized area of the profession. When
 

Homer D. Higbee surveyed the status of foreign student
 

advising in 1960, only sixteen of the six hundred and
 

seventy-nine Foreign Student Advisers who responded to
 



his questionnaire had been in foreign student advising
 

work before 1940. His table, which follows, (Table 1.1)
 

shows the expansion of foreign student advising in the
 

United States from 1940 to 1960.
 

Although the Institute of International Education
 

was founded !n 1919, and although by 1925 there were more
 

than one hundred and fifteen organizations In the United
 

States that were Involved directly or Indirectly in the
 
2 

exchange of students and other academic personnel, the
 

National Association of Foreign Student Advisers (NAFSA) 

was not organized until 1948. However, before that time
 

a Conference of Foreign Student Advisers was held in 

Cleveland, Ohio, in 1942.
3
 

Thirteen Foreign Student Advisers attended this
 

conference and met with representatives from interested
 

2Homer D. Higbee, The Status of Foreign Student 
Advising in the United States Universities and Colleges 
(East Lansing, Michigan: Institute of Researcb oI Jverseas 
Programs, Michigan State University, 1961), p. 3. 

2Guy S. Metraux, Exchange of Persons: The Evolu­
tion of Cross-Cultural Education (New York: Social Science
 
Research Council, 1952), p. lb.
 

3Robert B. Klinger, "A History of Non-Governmental
 
National Services in Behalf of the Foreign Student in the
 
United States," (unpublished manuscript), pp. 18-21,
 
referenced by Ivan Putman, Jr., The Foreign Student Adviser
 
and His Institution in International Suudent Exchange
 
(New York, New York: NAFSA, 1964), pp. b-0. Mr. Futman's
 
book is the source of this and the following information
 
about the history of NAFSA. He refers to the manuscript
 
by Robert B. Klinger as the source of all the information
 
prior to the founding of NAFSA in 1948.
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TAKLE 1.11 

Dates of Entry Into Positionn of Foreign Student
 
Adviser
 

Year Became F.S. Adviser Number Percentage
 

1940 and before 16 2.4
 

1940 - 1945 25 3.7 

1946 - 1950 127 18.7
 

1951 - 1952 59 8.7 

1953 - 1954 614 9.4 

1955 - 1956 107 15.7
 

1957 66 9.7
 

1958 81 11.9
 

1959 105 15.6 

1960* 6 .8 

No answer 23 3.4 

Total 679 100.0 % 

*Incomplete.
 

1Higbee, P. 5.
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government agennies and national private organizations 

concerned with foreign students. 

Another conference was held in Chicago In 1946. 

This time the conference was sponsored by lIE and the 

Department of State and thirty-one Foreign Student Adviaers 

attended.
 

The need for a national association of those con­

cerned with foreign students in the United States was 

recognized at a second Chicngo conference In 1947.
 

Finally, at the Conference on International Student Ex­

change at Ann Arbor, Michigan, In May 1948, the National 

Association of Foreign Student Advisers was formally 

organized.
 

The work of NAPSA has been supported over the 

years by a series of grants from foundations such as The
 

Ford Foundation, the Danforth Foundation, The Asia Founda­

tion and the Dean Langmuir Foundation. Individual and
 

institutional membership dues and the sale of publications
 

also support the NAFSA program. Financial support has
 

also been obtained more recently from corporations which
 

have overseas Interests.
 

The name of the organization was changed from
 

National Association of Foreign Student Advisers to
 

National Association for Foreign Student Affairs in 1964.
 

By that time, NAFSA's membership included a diversified
 

group of people from many academic disciplines, government
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agencies, and private life, who bad a common Interest in
 

foreign student service in the United States. 
 In 1956
 

the English Language Section of NAFSA was formally organized
 

(for teachers of English as a foreign language). The
 

Community Section for NAFSA members concerned with community
 

programs was organized In 1961 and a section for Admissions 

Officers was formulated in 1964. Thus, obviously, NASA 

bad outgrown Its original name. 

In 1970, NAFSA's total membership Is one thousand 

nine hundred and fifty (1,950), whicb includes nine hundred
 

and seventy academic institution memberships; ninety non­

academic institutional memberships; and seven hundred and
 

eighty individual membersbips.
 



CHAPTER II
 

THE PROBLEM AND ITS SETTING
 

Statement of the Problem
 

The purpose of this research is to study the effec­

tiveness of Foreign Student Advisers at selected American
 

colleges and universities as they are reported by foreign
 

students who are sponsored by the United States Agency
 

for International Development.
 

Subproblems
 

The problem of Foreign Student Adviser effective­

ness can be divided into the following subproblems:
 

Subproblem 1: What percentage of the foreign
 

students studied talked with a Foreign Student Adviser
 

during their stay in the United States?
 

Subproblem 2: According to the students' ratings
 

how often was the Foreign Student Adviser available to
 

help them?
 

Subproblem : How useful was the help the Foreign
 

Student Advisers provided, accordirng to the ratings made
 

by the students?
 

Subproblem 4: Are the geographic origins of
 

foreign students systematically related to whether or not
 

they talk with Foreign Student Advisers?
 

9 
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Subproblem 5: Are the students' ratings of the use­

fulness of the Foreign Student Advisers' help positively
 

related to the students' ratings of the frequency of their
 

availability?
 

Subproblem 6: To what extent do the ratings of
 

usefulness of Foreign Student Advisers' help vary according
 

to the length of time students have been in their training
 

programs?
 

Delimitations of the Problem
 

This study will be restricted to those foreign
 

students who attended institutions of higher education in
 

the United States and who were interviewed in the Agency
 

for International Development exit interview project at
 

The American University Development Education and
 

Training Research Institute in Washington, D.C., between
 

July 17, 1967, and August 31, 1968.
 

Definition of Terms Used
 

A.I.D. Participants. Those persons from
 

developing nation3 who are sponsored by the United States
 

Agency for International Development to receive academic
 

or vocational training in the United States are referred
 

to as A.I.D. partiuipants.
 

Academic Participants. Those A.I.D. participants
 

enrolled in academic programs at institutions of higher
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education are classified as academic participants. Ap­

proximately 85 percent of the academic participants are
 

degree candidates at either the graduate or undergraduate
 

level. The remaining 15 percent are non-degree students
 

enrolled in specialized programs.
 

Cross-Cultural Education. Cross-cultural education
 

is a social process of acquiring knowledge of an intellec­

tual or technical nature, under institutionalized condi-

I
 

tions, outside one's own social and cultural environment.
 

Culture Shock. Kalervo Oberg was the first to
 
2
 

speak of culture shock. It is the psychological distur­

bance in the mental and/or emotional faculties of a person
 

who is immersed In a foreign culture for the first time.
 

Culture shock is precipitated by the anxiety that results
 

from losing all our familiar signs and symbols of social
 

intercourse. "In nearly every prolonged contact that a
 

person scbooled in one culture has with that of another,
 

some shock and forced readjustment occurs. It is com­

pounded of frustration, exasperation, irritation, and the
 

strain of heightened attention to strange cues and signs
 

in a foreign situation."
3
 

IMetraux, op. cit., p. 1.
 
2Kalervo Oberg, Culture Shock and the Problem of
 

Adjustment 
to a New Cultural EnvL'onnent (Washingion:
 
Foreign Service InSULtuUe, Depar~menL of State, 1958)
 
(mimeographed).
 

3Conrad M. Arensberg and Arthur H. Nichoff, Intro­
ducing Social Change: A Manual for Americans Overseas
 

(Chicago: Aldine Publishing Co., 1965), p. 186.
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Two factors are considered to com-
Effectiveness. 


prise effectiveness of the Foreign Student Advisers in 
this
 

study. These are their availability to the foreign
 

students and the usefulness of the help they provide 
as
 

foreign students.
perceived by the 


Foreign Student. Any citizen of a foreign country
 

(who is not also h citizen of the United States) 
enrolled
 

as a student in an institution of higher education 
in the
 

United States.
 

Foreign Student Adviser. The person at the insti­

tution of higher education who is officially designated 
to
 

provide help and guidance to the foreign students at the
 

institution in matters affecting their personal 
and social
 

as the Foreign Student Adviser.
 adjustment is referred to 


As used in this study, the term applies to 
that person
 

performing this function
perceived by the students as 


whether or not the:formal title given to 
that person is
 

that of Foreign Student Adviser. Other formal titles used
 

in recent years include Adviser to International 
Students,
 

Director of International Studies, Dean 
of Foreign Students,
 

or Educational Exchange Coordinator.
 

An A.I.D. participant
Special Participants. 


whose training includes special courses, 
lectures, and
 

seminars; on-the-Job work experience; observational 
visits;
 

or some coiwination of these types of 
training.
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U-Curve of Adjustment. The hypothesized pattern
 

of social and cultural adjustment first described by
 

Sverre Lysgaard has been referred to as the U-Curve of
 

Adjustment. It is a pattern of phases In which the atti­

tudes of a person placed In a foreign culture for the
 

first time fluctuated in an adjustment cycle which is
 

positive at first and then becomes negative during the
 

sixth to eighteenth month of his stay. After the
 

eighteenth month the curve begins to take an upward swing
 

again and the person's attitudes again become more
 

positive.
 

Definitions of Acronyms Used
 

NAFSA - National Association of Foreign Student
 

Advisers (prior to 1964) National Association for Foreign
 

Student Affairs (since 1964).
 

DETRI - The American University Development
 

Education and Training Reaearch Institute.
 

IE- Institute of International Education.
 

A.I.D. - The United States Agency for International
 

Development.
 

Assumptions
 

This study is based on the assumption that the
 

responses to the questionnaire items given by the foreign
 

students are valid indications of their perceptions and
 

judgments.
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There is ample evidence that the information taken
 

from the data collected from the A.I.D. exit Interview
 

project, as conducted by the Development Education and
 

Training Research Institute or The American University,
 

and utilized in this study Is both reliable and valid. 

* * . an analysls was made of the information 
the participants spontaneously wrote in on the 
open-ended questions in the structured question­
naire. It was possible to compare 970 of these
 
write-ins with other items that were asked in a
 
structured manner in the same questionnaire for
 
approximately 1,000 participants. Of these 970
 
items, 809, or 83.4 percent were found to be
 
completely consistent, i.e., the written response
 
to one Item corresponded logically to the alter­
native checked by the same participant on another
 
closely related (sometimes identical) question
 
In the questionnaire. This index of internal
 
consistenoy is techicrlly acceptable for
 
questionnaire data.
 

A further assumption is that The NAFSA Directory
 

1967-68 can be used as a guide to those colleges and
 

universities in the United States which employed Foreign
 

Student Advisers during the 1967-68 school year.
 

A final assumption is that the biographical data
 

on the foreign students submitted by the United States
 

Agency for International Development to the Development
 

IPaul R. Kimmel, et. al., Participant Assessment
 
of A.I.D. Training Programs First Annual HeporL to the
 
Agency for International Development (Washngon, D.C.:
 
The American University, Development Education and
 
Training Research Institute, May, 1969).
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Education and Training Research Institute are reliable
 

and accurate.
 

Hypotheses 

For the descriptive aspect3 of this study, i.e., 

subproblems one, two, three, and four, no hypotheses will 

be formulated. The following hypotheses are made con­

cerning the Inferential aspects of this study In order to 

test the empirical consequences of the analysis of the 

date collected in its relationship to previous re.search 

completed In this area. 

Hypothesis 1: In a previous study of the 

adequacy of the counseling given to foreign students, one
 

of the reasons most often listed by the students wbo were
 

dissatisfied with the counaeling at their instittitLon was 

that the advisor was overloaded with work and bad too 
1 

little time to advise them. Tibs finding suggests that 

there may be a relationship between the lack of 

availability of counselors and advisors, and foreign 

students' perceptions of the inadequacy of their guidance. 

Therefore, for this study it is hypothesized that the 

1Edward C. Cieslak, The Foreign Student in American 
Colleges: A Survey and Evaluation of'Administrative 
Problems and Practices (Detroit: Wayne University Press, 
1955), p. 103. 
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ratings or the usefulness of the Foreign Student
 

AdvIserA* help will have a positive relationship, i.e.,
 

that the greater frequency of the availability of the
 

Foreign Student Adviser, the higher tne ratings of his use­

fulness will be; with the students' ratings of the frequency
 

of their availability.
 

Hypothesis 2: In studies on the effects of
 

culture shock and adjustment it was discovered that the
 

many foreign students went through a definite pattern of
 

phases in which their attitudes towards the United States
 

and their studies fluctuated. As previously defined,
 

this adjustment cycle with its ups and downs came to be
 

referred to as a U-curve. This curve can be defined as
 

the psychological process undergone by foreign students
 

during the course of their stay.
 

A 1948 study by Kiell stated that negative
 

attitudes toward the United States were thought to be
 

explained in part by a generalized downward curve of all
 

attitudes occurring after a stay of six to eighteen
 

months. Since there has been so much reference to this
 

U-curve factor and its effect on the students' attitudes
 

toward the United States it would seem relevant to
 

1Norman Kiell, "Attitudes of Foreign Students,"
 
Journal of Higher Education, XXII, No. 4 (April, 1955),
 
pp. 83-194.
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investigate In this study the possible effects of the U­

curve of adjustment on the foreign students' perceptions
 

of the helpfulness of the Foreign Student Advisers.
 

Therefore, it is hypothesized that: those students who had
 

training programs which had a duration of six to eighteen
 

months gave significantly lower ratings to their Foreign
 

Student Advisers' help than did those students who had
 

training programs which lasted for less than six months or
 

nineteen months and longer.
 



CHAPTER III
 

REVIEW OF THE RELATED LITERATURE
 

Studies on Foreign Student Advising
 

Although much research has been done in cross­

cultural education, very little has been done in the area
 

of foreign student advising. A study of the status of
 

foreign student advising was done in 1961 by Homer D.
 

Higbee. That study surveyed the range and scope of
 

services provided to foreign students and also gave a
 

profile of the pe:le primarily responsible for these
 

services. The author identified sixteen areas of services
 

offered to foreign students and determined the Foreign
 

Student Adviser's involvements in each of these areas.
 

See Table 3.1 for a graphic illustration of his
 

findings.I Higbee did not evaluate the effectiveness of
 

the services provided.
 

Another study which was primarily concerned with
 

the effects of the foreign students' perceptions of
 

thel. national status on their adjustment included some
 

practical suggestions to the Foreign Student Advisers
 

IHomer D. Higbce, The Status of Foreign Student
 
Advising in United States Universities and Colleves (East

Lansing, Mich.: Michigan State University, Institute of
 
Research on Overseas Programs, 1961), p. 11.
 

18
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TABLE 3.1
 

Foreign Student Advisers' Involvements in Services
 
Offered Foreign Students1
 

Service Complete 
Reap. 

No 
Reap. 

Shared 
Reap. 

Not 
Offered 

Admissions 20% 18% 53% 1% 

Registration 22% 19% 48% 3% 

Immigration-Visa Asst. 53% 3% 14% 17% 

Employment 19% 12% 47% 13% 

Academic Advising 26% 13% 49% 3% 

Programming Foreign 
Visitors 19% 11% 32% 26% 

Housing For. Students 17% 22% 40% 11% 

Arranging Scholarships 21% 16% 40% 14% 

Arranging Loans 16% 15% 40% 19% 

Discipline 19% 14% 46% 10% 

Assistance to U.S. 
Students Planning 
to Study Abroad 25% 16% 20% 29% 

Community Contacts 45% 6% 26% 14% 

Counseling on Personal 
Problems 49% 4% 35% 3% 

Information Giving & 
Correspondence 54% 4% 22% 10% 

Formal Orientation 
Program 23% 8% 27% 32% 

Social Activities 34% 8% 33% 18% 

l1 bid. 
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and concluded that the Foreign Student Advisers could be
 

viewed as performing three functions:
 

1.) They try to help solve a variety of
 
technical problems related to academic life-­
transfer of credit, institutional ground rules,
 
programs, tutoring, examinations, and the like.
 

2.) Tey assist in untangling the institu­
tional red tape--vlsas, work permits, transfer
 
of funds, dealing with immigration and other
 
government officials--both at home and abroad.
 

3.) They serve as cross-cultural translators
 
helping the student to understand and to get1
 
the most out of his social experiences here.1
 

As part of his study on foreign students, Edward
 

C. Cieslak made an attempt to evaluate Foreign Student
 
2 

Advisers. In this survey, done in 1955, the question 

was asked, "Does your institution have a foreign student 

counselor [not an academic counselor] to whom you may go 

for advise on various matters?"3 Two hundred fifteen 

out of three hundred and fifty-four replied in the 

affirmative. Eighty-three percent (one hundred and 

seventy-five) of these stated that they had been to his 

lRichard T. Morris, The Two-Way-Mirror (Minnea­
polis, Minn.: University of MinnesoDa Press, 1960), p.
 
135.
 

2Edward C. Cieslak, The Foreign Student in
 
American Colleges (Detroit: Wayne UniversIty Press, 1955),
 

3 Ibid., p. 96.
 



21 

office more than once since their arrival on campus.
 

In the same survey, foreign students were asked to
 

state whether they felt that they were receiving adequate
 

counseling and academic guidance at their rchool. Two
 

hundred seventy-four, 84 percent of the three hundred and
 

twenty-five who replied, stated that they were satisfied 

with the guidance that they received. I should be
 

noted that the measure included both academic and non­

academic counseling and was not a measure of the adequacy
 

of the Foreign Student Adviser only.
 

Among the reasons for dissatisfactions with the
 

counseling they received given by the students surveyed
 

In that study were:
 

1. Little advice received toward reaching goals;
 

2. Left to get information or adjust by self;
 

3. Could have used more advice than was received; 

4. Counselor was overloaded, little time for
 

advice.
 

Two dissertations done at Michigan State Univer­

sity in 1968 studied the on-the-job behavior of Foreign
 

Student Advisers. Both of these studies used the
 

critical incident technique to discover significant
 

aspects of the on-the-Job behavior of Foreign Student
 

Advisers.
 

lIbd., p. 103.
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The dissertation done by August G. Benson
 

analyzed-the observations of one hundred and ten
 

"knowledgeable Faculty Members," who reported critical
 

Incidents involving the on-the-Job behavior of Foreign 

Student Advisers which the "knowledgeable Faculty
 

Members," perceived as having a significant effect on
 

the academic progress and/or personal development of
 
I
 

foreign students at their institutions. Benson's study
 

developed the following generalizations in regard to the
 

functions which Foreign Student Advisers perform most
 

and least effectively:
 

Knowledgeable Faculty Members tend to perceive
 
Foreign Student Advisers as performing very satis­
factorily in the areas involving persona contacts
 
ith students, community groups, and off-campus
 

agencies, as well as in personal services and
 
emergency situations. This includes the areas of
 
Financial Guidance, Interviewed Students, Personal
 
Counseling, Coordinates Community Activities,
 
Relations with Outside Agencies, Emergency Situa­
tions and Miscellaneous Personal Services.
 

Knowledgeable Faculty Members tend to perceive
 
Foreign Student Advisers as performing satisfactorily
 
in areas more closely related to the knowledgeable
 
Faculty Members, Consultant and Advisory and
 
Academic Guidance, as well as in Gathering Infor­
mation. Knowledgeable Faculty Members perceive the
 
Foreign Student Advisers as being heavily involved
 
in the functions Consultant and Advisory and
 

1 August Gerald Benson, "On-the-Job Behavior of 
College and University Foreign Student Advisers as
 
Perceived by Knowledgeable Faculty Members," (Unpublished 
Doctor's dissertation, Michigan State University, East
 
Lansing, Michigan, 1968).
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Academic Guidance (as the Knowledgeable Faculty
 
Members perceive the Foreign Student Adviser's
 
role).
 

toerceive
 
the Foreign Student Adviser as performing less
 
satisfactorily in the administrative, management
 
area involving: Administers Office and Planning
 
and Program Development as well as in the functions
 

'*KnowledgeableFaculty Membrs tend; 


of Foreign Student Activities and Immigration
 
Expert. Knowledgeable Faculty Members perceive the
 
Foreign Student Adviser's actively involved in the
 
Immigration Expert area but performing below the
 
satisfactory mean for all incidents reported.
 

knowledgeable Faculty Member; do not perceive 
the Foreign Student Adviser as very active in the 
area of Referral Services and Gives Advice although 
the Foreign Student Adviser's performance is rated 
satisfactory for those incidents reported. 
Knowledgeable Faculty Members may have subsuTed 
these areas in other related critical areas.
 

The related study done by Richard E. Miller
 

investigated the aspects of the Foreign Student Adviser's
 

on-the-job behavior which Foreign Student Advisers
 

themselves perceive to be significant in facilitating
 

the academic progress and/or personal development of
 
2
 

their institutions.
 
the foreign students enrolled 

at 


to develop some
A secondary purpose of this study was 


generalizations regarding which functions Foreign Student
 

Advisers tend to perform most effectively and which
 

l1lbid., PP. 3 and 4.
 
2Richard E. Miller, "A Study of Significant
 

Elements in the On-The-Job Behavior of College and
 
University Foreign Student Advisers," (Unpublished
 
Doctoral dissertation, Michigan State University, East
 
Lansing, Michigan, 1968).
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functions they tend to perform least effectively. The
 

conclusions were the following:
 

Foreign Student Advisers tend to perceive them­
selves as being much more effective in areas
 
where they work primarily in direc. relationship
 
with people than In areas where they work more
 
with ideas, programs, or organizational structures.
 

Foreign Student Advisers tend to perceive
 
themselves as being least effective in functions
 
involving the academic advising of foreign atudents.
 

Foreign Student Advisers tend to perceive
 
themselves as being more effective In working with
 
non-university persons and agencies than with
 
university personnel.
 

Foreign Student Advisers tend to perceive
 
themselves as being more effective as they gain
 
experience in their field.1
 

These studies which are related to foreign
 

student advising, either as the focus of the entire 

study or as a part of that study, are few In number. Of 

these studies, the most comparative to a study of the 

effectiveness of Foreign Student Advisers are the 

Michigan State dissertations. Those dissertations
 

were done in 1968 and none of the other studies were
 

done before 1955. Thus, the related literature in this
 

area of investigation is of very recent origin.
 

Related Studies in Cross-Cultural Education
 

As mentioned, research In cross-cultural
 

2lbid., P. 5.
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education has been quite extensive in recent years. A
 

large number of books, journal articles, government publi­

cations and unpublished monographs have been listed in
 

bibliographies. The National Association for Foreign
 

Student Affairs and the Institute of International
 

Education compiled bibliographies on the subject annually
 

since 1961. In 1962, Dr. M. L. Cormack compiled a
 

bibliography and made an evaluation of the research on
 

educational exchange for the United States Department of
 

State. Still, only a few of these studies can be
 

considered classical in the sense that they are authori­

tative or traditional, because the origin of research in
 

this field has such a recent date.
 

A study done in 1954 by Cora Du Bois, the well­

known anthropologist, has been called a pioneer effort
 

to apply research data and techniques of behavioral
 

ISee the following: Richard F. Crabbs and Frank
 
W. Holmquist, United States Higher Education and World
 
Affairs: A Partially Annotated Bibliograpny (New York:
 
Frederick A. Praeger, 19od); Margaret L. Cormack, An
 
Evaluation of Research on Educational Exchange, prepared
 
for U.S. Department of State, Policy Review and Research
 
Staff (Washington, D.C., 1962); Institution of Inter­
national Education and the National Association for
 
Fureign Student Affairs, Research in International Educa­
tion, Annual Series since 1961 (Washington, D.C.); and
 
Bar ara J. Walton, Foreign Student Exchange in Perspective
 
(Washington, D.C.: The Uiflce of External Hesearch, U.S.
 
Department of State, 1967).
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1 

science to the processes or educational exchange. In
 

this book the author analyzes the status, potentialities,
 

and problems of international educational exchange. She
 

delineates elements that operate in foreign students' pre­

departure outlooks, their adaptation to American life, and
 

their readjustment to their homeland. She also hypotbe­

sizes a series of foreign student types, based on velf­

esteem, the student's situation In his homeland, aLd 

national status, as a means of predicting the adjustment he 

may make during his stay in the United States and upon his 

return to his home country.
 

One research program which has been excensively
 

quoted and referred to by researchers has been a series of
 

monographs sponsored by the committee on Cross-Cultural
 
2
 

Education of the Social Science Research Council. This
 

1Cora Du Bois, Foreign Students and Higher Educa­
tion in the United States (Washington, D.C.: American
 
Council on Education, 1956).
 

2 The seven books in this series are: William H. 
Sewell and Oluf M. Davidsen, Scandinavian Students on An 
American Campus; Richard T. Morris, et al., The Two-Way 
RIrror: National Status in Foreign Student Aaius=ment; 
John W. Bennett, et al., In Search of Idently: The Japanese 
Overseas Scholar in America and Japan; Ralph L. Beals and 
Normal D. Humphrey, No Frontier to Learning: 7he Mexican 
Student in the United States; Richard D. Lambert and Marvin 
Bressler, Indian Students on an American Campus; Franklin D. 
Scott, The American Experience of Swedish Stuents; and 
Claire Sell iz, et al., Attitudes and Social Relations of 
Foreign Students in the United States; all published by 
Minneapolis, Minnesota: University of Minnesota Press, 1956-63. 
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research project attempted to answer questions about the
 

experiences and attitudes of foreign students in the United
 

States and questions about their adjustment to American
 

academic and community life.
 

One of the volumes in the series entitled, In Search 

of Identity: The Japanese Overseas Scholar in America and 

Japan revealed the clear influence of the immediate past 

World War II period. There were distinct differences in 

the respondents' abilities to relate to their national 

identity, e.g., those who were "Idealist" (who had lost 

faith in the Japanese system) were found to deviate more 

from traditional Japanese norms than those who were termed 

"adjustors." Possibly because innovation was pervasive
 

in the Japanese culture at the time, no correlation was
 

found between differences in innovation potential and
 

differences in the American experience,
 

Richard T. Morris studied the effects of perception
 

of national status on adjustment to the United States.
1
 

He concluded that the national status which the foreigner
 

felt as being attached to him while in the United States,
 

away from home, affected his impression of the United
 

States. Morris also determined that students who rated
 

their own country low in status tended to have more favorable
 

attitudes toward the United States.
 

IMorris, The Two-Way Mirror, op. cit.
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In tbe last volume in this series, Attitudes and
 

Social Relations of Foreign Students in the United Suates,
 

the authors report on two separate studies in which
 

students from countries of Western Europe, or from
 

countries in which English is the native language, were
 

compa. d with students from Asia, the Middle East and
 

Latin America.
 

In the first study, students from the two world
 

areas differed to some degree in their descriptions of
 

every aspect of the United States. These included such
 

subjects as characteristics of Americans, relations
 

between students and professors, treatment of Negroes,
 

freedom of speech, democracy in general, and goals of
 

foreign policy. They also differed in the extent to which
 

they qualified genieralizations about the United States
 

and its people.
 

Many of these differences also appeared in the
 

second study. In both studies, Europeans were more likely
 

to describe Americans as placing great value on success,
 

while those from other parts of the world were more likely
 

to describe them as ambitious. Also, in both studies
 

Europeans reported more discrimination against Negroes.
 

This last volume is noteable not only for its 

methodology and its findings about the differences in 

national groupings but also for finding that non-Western 

students who had traveled were similar to Europeans in 
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their lesser need for orientation programs.
 

In 1965 a national survey on the views and
 

reactions of foreign students to their problems in the
 

United States was sponsored by the U.S. Advisory Commission
 
I
 

on International Educational and Cultural Affairs. The
 

number of students studied in this survey was 1,486.
 

They came from eighty-eight countries. Statistical infor­

mation was collected on academic problems such as registra­

tion, language skills, academic background and status and
 

grades. Personal and social adjustment were also studied
 

and students were asked to respond to questions about their
 

housing, extracurricular activities, their friends and
 

future plans.
 

This study is significant in that it was a pilot
 

study designed to secure gross data on the foreign student
 

population. It delineates the exGernal aspects of the
 

foreign student population and provides statistical pro­

files of various regional, cultural, national and
 

educational aggregates. It also identifies certain actual
 

and potential problems of the foreign student.
 

IForeign Students in the United States. A Report
 
From the U. S. Advisory Commission on Internaulonal Educa­
tional and Cultural Affairs, A survey conducGed by
 
Operations and Policy esearch, Inc., Washington, D.C.,
 
1966. 
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A series of articles in two special issues of the
 
1 

Journal of Social Issues are also important.
 

The 1956 issue deals with adjustment factors in
 

cross-cultural education and the 1962 issue emphasizes the
 

effect that cross-cultural education has on tLe foreign
 

student with special reference to "identity" and "self­

esteem."
 

Social scientists who have studied the cross­

cultural adjustment of foreign students have devised theories
 

about culture shock and social and cultural adjustment.
 

These studies revealed that the shock of being immersed
 

for the first time in a foreign culture was great enough
 

to affect not only the students' personal and social adjust­

ment, but their attitudes toward the United States and
 
2
 

their academic performance as well.
 

issue editor, "Attitudes and
iBrewster M. Smith, 

Adjustment in Cross-Cultural Contact: Recent Studies 

of
 

Foreign Students," Journal of Social Issues, XII, 
No. 1
 

(1956), 1-70; George Victor Coeiho, issue editor, "Impact
 

of Studying Abroad," Journal of Social Issues, XVIII, No.
 

1 (1962), 1-90.
 
2Ralph L. Beals and Norman D. Humphrey, No Frontier
 

to Learning: The Mexican Student in the United States
 

IMinneapolis, Minnesota: Universiuy of Minnesota Press, 1965);
 
entire issue.
and Brewster M. Smith, op. cit., 
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From these studies on culture shock and social and
 

cultural adjusument a general pattern of adjustment began
 

to be referred to as the
to be observed. The pattern came 


u-shape curve of adjustment and it has become one of the
 

classic propositions in the study of cross-cultural adjust­

ment. 

It was first perceived by Sverre Lysgaard of the
 

After interviewing
Institute for Social Research in Oslo. 


two hundred returned Norwegian students who had studied
 

in the United States under the Fulbright program, he found
 

that adjustment was good among those who had been in America
 

less than six months and more than eighteen months, but
 

those who returned home after a stay of from six to
 I
 

eighteen months were less well adjusted.
 

In recent years the u-curve hypothesis has been
 2 

confirmed and refined 
in a number of studies.
 

Peace Corps teachers
Yet, an evaluation study of the 


iSverre Lysgaard, "Adjustment in a Foreign Society,"
 

International Social Science Bulletin, VII, No. 1 (1955),
 
45-51. 

2See William H. Sewell and Oluf M. Davidsen,
 
American Campus (Minneapolis,
Scandinavian Students on an 


Minnesota: University of Minnesota Press, 1961); George
 
A Study of IndianCaelho, Changing Images of America: 

Students' Percteptions (Glencoe, 11.: The Free Press, 1958); 

and John I. and Jeanne E. Cullahorn, "An Extension of the 

U-curve Hypothesis," Journal of Social Issues, XIX, No. 3 

(July 1963), 33-47; and Norman KIell, "AtrTudes in 
a
 

Foreign Society," International Social Science Bulletin, VII
 

No. 1 (1955), 45-51.
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in a program in Ghana found that for American Peace Corps
 

a 
teachers in that country no such curve was evident. It
 

was suggested that this could have been due to the careful
 

advance preparation and training, or to the nature of the
 

assignment. This U-curve of adjustment is one of the
 

hypotheses to be furthur tested in this study.
 

A dissertation just completed at The American 

University, Washingron, D.C., utilizes a pirtion of the
 
2
 

same population of foreign students that are studied here.
 

That study was an analysis of the various problems of AID
 

participants who received their training through the
 

United States Office of Education during '.he fiscal years
 

1965, 1966 and 1967. One aspect of the analysis was to
 

classify the problems which individual students have
 

according to the country of origin. The three classifica­

tions of difficulties which that research found to be most
 

common were: 1) inadequate command of English; 2) academic
 

1
Brewster M. Smith, Peace Corps Teachers in Ghana.
 
Final Report of Evaluation of Peace Corps Project In Ghana.
 
(Berkeley: University of California, Institute of Human
 
Development, September, 1964).
 

2Gerald Hays Little, "An Analytical Study of
 
Problems of Participants in The Technical Assistance
 
Program of the Federal Government," Unpublished Doctoral
 
Dissertation, The American University, Washington, D.C.,
 
1970. 
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difficulties in United States educational instit.utions, and
 

3) illness, physical disability, or 
accidental injury.
 

It was further concluded that students from the
 

Far East and Africa had more problems per person than
 

students from the Near East and Latin America. It was also
 

concluded that participants from the Near East were some­

what more prone toward emotional, attitudinal, and
 

personality problems; and that African students had more
 
2
 

financial problems than the other students.
 

Therefore that dissertation is related to this
 

study due to the fact that the students sponsored by the
 

same agency were investigated, and because the relation­

ship of geographic origins to the experiences of the
 

participants was also analyzed as will be done in this
 

study.
 

A report was prepared by John W. Gardner in 1964
 
3 

entitled AID and the Universities. This study was mainly
 

concerned with the relations between the Agen,.y for
 

International Development and American Universities, but
 

one chapter was devoted to Participant Training.
 

Deficiencies of the existing programs were discussed and
 

suggestions were made for improving participant training
 

IIbid., p. 113. 2 Ibid., pp. 118-119.
 

3John W. Gardner, AID and the Universities (New York;
 
New York: Education and World Affairs, 1964).
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In the future.
 

Summary
 

The studies cited in this chapter indicate that
 

much research has been done on foreign students and their
 

adjustment in cross-cultural education. Adjustment problems
 

of students, orientation of the students, and their academic
 

adjustment have been widely researched. Yet, research
 

with respect to the work of the Forelgn Student Advisers
 

on the United States university campuses is limited. The
 

significant studies on foreign student advising were the
 

survey on the Status of Foreign Student Advising by Higbee

1
 

In 1961, and the doctoral dissertations by Miller and
 
2
 

Benson done at Michigan State University in 1968. These
 

two dissertations were studies of the significant elements
 

in on-the-job behavior of Foreign Student Advisers. One
 

used the critical incident technique to study on-the-Job
 

behavior as perceived by the Foreign Student Advisers
 

themselves and the other used the same technique to study
 

the behavior as perceived by knowledgeable faculty members.
 

These authors suggest that the area of foreign
 

student advising needs to be studied from the point of
 

view of the foreign students themselves as well, which is
 

lHigbee, op. cit., 
1961.
 
2Miller, op. cit., 1968; Benson, op. cit., 
1968.
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the approach of this present study. As far as this writer
 

could determine, no other attempt has been made to quanti­

tatively evaluate the effectiveness of Foreign Student
 

Advisers in American colleges and universities as they are
 

perceived by the foreign students.
 



CHAPTER IV
 

THE RESEARCH METHODOLOGY PND PROCEDURE 

The Source of the Data 

Primary Data: The data for this study have been
 

collected by The American University Development Education
 

and Training esearch Institute (DETRI), where the writer
 

as a graduat;e research assistant has participated in the
 

colleution of the data. These data have been collected as
 

part of a DETRI project for the U. S. Agency for Inter­

national Development. In this project, foreign nationals
 

who come to the United States from developing countries in
 

the Near East, South Asia, the Far East end Latin America
 

for academic and vocational training are given an exit
 

interview before leaving the United States. This exit
 

interview consists of a one hundred and forty-item
 

structured questionnaire which is administered by a
 

questionnaire administrator to groups of participants, and
 

a private oral unstructured interview given to each parti­

cipant individually.
 

The function of the exit interview, conducted at
 

the completion of the participant's training program prior
 

to his departure for his home country, is to provide data
 

for two major concerns: first, a record of significant
 

36
 



37
 

events and aspects of the total training experience of the
 

participant; second,--Te evaluative judgements of the parti­

cipant regarding his satisfaction with the completion of
 

his non-technical and technical- .ra=ling objectives, and
 

with regard to the adequacy of administrative arrangements
 

during his stay.
 

The exit interview presents an overview of all aspects
 

of the participant's total training sojourn, from his selec­

tion in his home country to his departure from the United
 

States at the end of the program. It includes home country
 

orientation meetings, orientation in the United States,
 

travel and living arrangements, arranged and spontaneous
 

social activities, a special seminar designed to help the
 

participant re-enter his home country and successfully perform
 

a change agent role, technical and non-technical aspects
 

of his training program, and plans for utilization of his
 

training after his return to the home country.
 

Between July 17, 1967, and August 31, 1968,
 

aggregate data were collected at DETRI on seven hundred and
 

ninety-five academic program participants and one thousand
 

and fifteen special program participants. This study
 

utilized only the data collected from the seven hundred and
 

ninety-five academic participants who attended institutions
 
I 

of higher education in the United States.
 

ISee Introduction to Appendix A for a list of the
 
selected items from the Participant Evaluation of AID
 
Training questionnaire utIlIzed in this study.
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Secondary Data: Published articles in professional
 

Journals and books containing information concerning
 

educational exchange, research on foreign students in the
 

United States, and the effectiveness of advisers and
 

counselors in student personnel services in higher education
 

were used in this study.
 

Unpublished studies, government publications, and
 

doctoral dissertations found in bibliographies of cross­

cultural education and Dissertation Abstracts were also
 

included. See the Selected Bibliography of this study for
 

a complete list of the secondary sources which were
 

utilized.
 

Procedures For the DevelopTent of the AID
 
Participant Exit Interview'
 

Plan of the Study: The AID exit interview project
 

development was based on two major considerations.
 

Comparable data needed to be elicited from participants
 

who have a fairly broad range of English language capabili­

ties, and who also represent a wide variety of cultural
 

backgrounds. Interview instruments had to be constructed
 

which would elicit this comparable data. A large number of
 

llnformation for this section of the chapter has
 
been taken from "Final Report: AID Participant Training
 
Exit Interview Developmer Study," The American University
 
Development Education and Training Research Institute,
 
Washington, D.C., mimeographed, and personal statements
 
from personal interviews with the Project Director, Dr.
 
Paul Kimmel, January 1970.
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participants had to be processed at minimal cost while, at
 

the same time, a standardization of environment and treat­

ment needed to be maintained so that these factors would
 

not have differential influence on the interview results.
 

In an extensive review of the related literature,
 

no prior study could be found which was faced with both of
 

these considerations simultaneously in the magnitude and
 

complexity involved in this current study. For this
 

reason, the basic thrust of the development strategy was
 

to allow for extensive pretesting of the procedures and
 

instruments. This extensive pretesting provided an
 

objective basis for specific decision-making in the
 

development of the procedures, and in the construction of
 

the instruments.
 

The developmental stage was planned and executed
 

in three major phases. In the first phase, initial instru­

ments and procedures were developed and a full-time
 

interviewing staff organized and trained. During this time
 

the first pretesting was conducted with these instruments
 

on approximately seventy-five academic and special parti­

cipants. One purpose of this initial pretesting was to
 

establish the most meaningful grouping of items for the
 

participants and the most relevant categories of
 

administrative procedures for the staff. The instruments
 

and procedures were revised accordingly.
 



Then, during Phase II, final pretesting was
 

conducted on three hundred and eight academic participants
 

and four hundred and sixteen special participants. During
 

this final pretesting, revisions and refinements were made
 

within groupings on items, ordering of items, instructions
 

in the interview instruments, and in administrative procedure
 

at a detailed operational level.
 

Finally, for two months, the final forms of the
 

instruments and procedures which emerged from the pretesting
 

phase were used in a full scale operational check out of
 

the total system. This third phase check out was conducted
 

during the months of June, July and August when participant
 

departures reach their highest level of the year and when the
 

administrative procedures receive their most severe opera­

tional test.
 

An additional strategic choice of approach was made
 

in regard to the order of development of the various instru­

ments. In view of the lengthy pretesting planned it was
 

considered desirable to begin making feedback reports to
 

the office of International Training at the Agency for
 

Therefore,
International Development as soon as possible. 


the first focus of the project was on the construction of
 

questionnaires; feedback reporting was started with the
 

final pretest form of the questionnaire used in the pre­

testing phase. Then, project effort was shifted to
 

development of the private oral interview.
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This sequence also had advantages for the develop­

ment of the private, oral interview. Since completely un­

structured, free discussions with the participants were 

conducted during this pretesting phase much valuable 

knowledge was acquired regarding the types of topics on 

whicb participants would most likely express themselves. 

This not only provided a cathartic interview for the 

departing participants, but also provided information 

necessary for the development of appropriate interview 

methodologies for the private, oral interviewing situation. 

Delimitation of Interview Content
 

It was necessary to formulate an explicit set of
 

information objectives for the exit interview before
 

technical development of specific interview instruments
 

could begin. The broad boundaries for the substance to be
 

included and the type of information required were estab­

lished by the defined purpose and scope of the exit interview,
 

but the initial problem for phase one of the study was to
 

identify and define the specific content within these
 

boundaries.
 

The Office of International Training of AID was
 

the primary source of materials concerned with AID
 

International Training programs and these sources were
 

carefully analyzed. These were:
 

1.) "Operations of the A.I.D. Participant-Training
 

Program," prepared by H. 0. Preston;
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2.) AID Manual Orders, forms, and publications
 

pertaining to and outlining the participant training programs;
 

3.) The reports, questionnaire forms, and code books
 

used in the AID/IT World Wide Follow-up Surveys; and
 

4.) An early preliminary draft of an exit interview
 

developed internally at AID and given a brief tryout with a
 
1
 

few participants.
 

A critical review of empirical studies in the litera­

ture on foreign studerttraining in the United States also
 

was undertaken. This review of instruments used and results
 

obtained by others in the field provided a greater scope and
 

depth to the development of the information objectives and
 

also helped to guide the general technical progress of the
 

project, that is, instrument construction, data analysis and
 

interpretation of results.
 

A detailed list of information requirements con­

cerning the administrative, technical and non-technical
 

aspects of the participant's training program was compiled
 

from these two general sources. This list, was composed of
 

the following categories: (A) criterion measures (evaluative
 

judgments of participants), (B) program background, selection
 

and language information, (C) orientation, (D) technical
 

training program, including program planning, (E) travel,
 

(F) housing, (a) financial, (H) personal adjustment and
 

ISee the Bibliography of this study for complete
 

references to these sources.
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social relations, (I) post-return plans, and (J) extra­

curricular learning and attitudes.
 

There were three hundred and twenty items on the
 

list. Multiple copies of this list were circulated within
 

AID/IT for review. The purposes of the review were to
 

ascertain the relative importance of the type of information
 

identified to AID Office of International Training and to
 

Insure that all useful types of information had been
 

identified. Each person in AID/IT who reviewed the infor­

mation requirements was asked to follow this procedure:
 

1) to delete any information requirement he thought
 

would not be useful.
 

2) to add any requirement he felt should be covered
 

that was not included on the list.
 

3) and to give a priority rating of either High,
 

Medium or Low to each item in the final list of requirements.
 

This final list of priority-rated information requirements
 

was the basis for the content of the first pretest interview
 

instruments.
 

The first pretest interview instrument was then
 

reviewed by selected members of the academic community who
 

are eminent in the field on cross-cultural communications
 

and research. These scholars became the Technical Advisory
 

Committee for the development of the project. The principal
 

function of this committee was to review the overall exit
 

interview system to insure that it was meeting specific
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requirements on a sound scientific basis, and to make
 

specific contributions to the interview instruments and
 

methodologies used in the project. The members of
 

this committee were:
 

Mr. Lloyd Free, Director
 
Institute for International Social Research
 
Bethesda, Maryland
 

Dr. Eugene Jacobsen
 
Associate Dean for Research and Development
 
International Programs
 
Michigan State University
 

Dr. Daniel Lerner, Professor of Political Science
 
Center for International Studies
 
Massachusetts Institute of Technology
 

Dr. Harley 0. Preston, Executive Secretary
 
Committee on Psychology in National and
 

International Affairs
 
American Psychological Association
 
Washington, D.C.
 

Dr. Bryant Wedge, Director
 
Institute for the Study of International Behavior
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The Ingratiation Factor
 

The ingratiation factor has to be faced to some
 

degree in any type of interview situation. Because of
 

cross-cultural factors, it was acknowledged from the
 

beginning of this project that additional attention would
 

have to be given to techniques to be used to overcome this
 

tendency of some respondents to give answers to questions
 

which they believe are wanted, rather than their actual
 

perceptions. Expressions of dissatisfaction can mean a
 

loss of "face" or status in some cultures. In other
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cultures it is forbidden to express any displeasure to your
 

host, and since these participants are in this country at
 

the expense of the United States government, and through
 

the AID Home Country Mission, AID is frequently considered
 

to be their host by the participants.
 

To minimize the influence of this ingratiation 

factor an Interview environment was created and interviewing 

Instruments and methods developed which provided the least 

possible basis for definition by the respondent of a "right" 

or "correct" answer and which emphasized, through demonstra­

tion, the value which the interviewers place on objectivity. 

The fact that A.I.D. employs an independent,
 

university-affiliated study group, which had no direct insti­

tutional or personal responsibility for operation of the
 

training program is explained to the participants. In the
 

administrations of the questionnaire to the participants,
 

the form of feedback reporting to AID/IT is fully and
 

factually explained. (See the Standard Introduction used bj
 

the Questionnaire Administrator, Appendix B, of this study).
 

Participants are urged to respond as frankly and honestly
 

as possible because their comments and suggestions can be a
 

major determinant of future training programs for other
 

participants who may come from their home countries. They
 

are assured that their responses and their remarks in the
 

private interview will not be used against them in any way
 

and that their future relationship with AID Missions in their
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home country would not be affected. The private oral inter­

view is described in the standard introduction and tends to
 

further reinforce the objectivity of the total exit interview.
 

Also a series of empirical checks on the participants
 

responses was developed.
 

Empirically, an estimate of the extent to which
 
the ingratiation factor is operating is provided in
 
two ways: internal consistency of answers ;o items
 
within the questionnaire is one index; significant
 
discrepancies, for example, between difficulties
 
experienced and degrees of satisfaction expressed are
 
explored in the private interviews. Even when no
 
apparent discrepencies are discerned within the
 
questionnaire the interviewer in the private interview
 
indirectly covers some of the same substance included
 
in the questionnaire to determine if the same judgments
 
are expressed by the participant and explores any
 
significant differences. Results of the private
 
interviews, which from the nature of the comments
 
made, are clearly accepted as off-the-record by
 
participants, firmly support the reliability and
 
validity of the questionnaire and group interview
 
responses of all but a small, insignificant number
1
 
of participants.
 

Questionnaire Development
 

Item and Instruction Intelligibility
 

In the development of any survey instrument a
 

critical problem is to word the items so that they commu­

nicate the intended meaning to all the respondents. In
 

the exit interview situation, the complexity of this task
 

was increased because the respondents are from a number
 

1"AID Participant Training Exit Interview Develop­

ment Study," unpublished report by The American University
 
Development Education and Training Research Institute,
 
Washington, D.C., p. 15.
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of cultures and vary greatly in their ability to under­

stand and use the English language. Thus, the questionnaire
 

items had to be very specific, simple, clear, and non­

directive. Also, the items on the questionnaire could not
 

assume a great deal of conceptual-substantive knowledge of
 

English on the part of the participants. Key words which
 

would have different meanings when translated by the
 

participants into other languages had to be avoided.
 

To do extensive pretesting of the questionnaire
 

items to handle these problems was essential. Throughout
 

the developmental phase of the project, the Questionnaire
 

Administrators were always in the interview rooms when
 

participants were filling out the forms. In the beginning
 

they asked the participants directly about the compre­

hensibility of the items and the instructions that went
 

with them. Difficulties were noted and items were changed
 

as needed to improve their intelligibility.
 

The Questionnaire Administrators were given the
 

task of ncting the less obvious problems of ambiguity,
 

generality, and presumptiveness in questions as the major
 

problems with wording were resolved. These problems
 

appeared in the questions asked by the participants about
 

specific items. After questions were noted by the
 

Questionnaire Administrators, they were discussed at
 

periodic staff meetings. When the problems were not
 

idiosyncratic in nature changes were made in the items.
 

Some items were expanded into a series of questions, each
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of which related to the one before. Other questions were
 

omitted or incorporated into the individual interviews when
 

they proved to be too complex to be presented In
 

questionnaire form. Response alternatives and visual aids
 

aided with the understanding of items and instructions.
 

Length of the Ouestionnaire
 

As conceived in the research design the written
 

questionnaires were to take approximately one and a half
 

hours of the participant's time at DETRI. The number of
 

items developed from the iniuial list of information
 

objectives had to be reduced in size to reach this criterion.
 

The major means of item reduction was through empirical
 

pretesting of the total item pool since few items had been
 

eliminated in the ATJD/IT and academic review.
 

As discussed earlier, some items were too diffi­

cult for the majority of the participants to understand,
 

even when presented in thi simplest terms. Others had
 

no meaning or a variety of meanings across different
 

cultures. Theae items were eliminated. Information on
 

some items was found to be redundant with other items
 

in the questionnaire. In such instances, only one of
 

the items was retained, with modifications if necessary
 

to cover the information requirements of related items
 

that were eliminated.
 

Code sheets were devised to tally the responses
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of a number of participants when the questionnaires were In
 

final pretest form. Those items that were found to have
 

little or no response variability over participants, or
 

which showed a very high correlation in responses with
 

other items were eliminated from the final questionnaire
 

form since they provided no unique information.
 

A few items were empirically eliminated because
 

they appeared to be politically sensitive or to represent
 

If any item could have possibly
an Invasion of privacy. 


been construed by the participants to infer a potentially
 

unjustifiable intrusion into the internal political affairs
 

of their home countries or a threat to its political 

sovereignty It was eliminated. No item was included which 

might be perceived by the participants as violating their 

rights as individuals to decide for themselves how much 

they would reveal about their personal life.
 

The final form of the questionnaire met the time
 

requirement specified in the research design.
 

Grouping and Ordering the Items
 

The grouping and ordering of the questions was
 

another technical problem during the developmental phase
 

of the project. Since the questionnaire covered the
 

participants' entire sojourn there were both time and topic
 

dimensions to be considered and accommodated. If only the
 

time dimension were used, certain topics (e.g., housing
 

arrangements) would have been repeated for each phase of
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the tour. I only the topics were used to group and order
 

the Items, the participant would be forced to rethink his
 

sojourn several timeE once for each topic.
 

A combined time-sequence and topical grouping was 

developed by means of pretesting and staff discussions. 

Items were grouped into topic areas that could be ordered 

according to a general time sequence, from selection to 

expected utilization of training. (See Appendix A, the 

questionnaire table of contents). 

Items were arranged In the same conceptual order
 

within each topic area. First, descriptive questions are
 

asked, so that the participant can specify how he experiencei
 

this phase of his sojourn. (The descriptive questions allow
 

for either static or changing experiences as appropriate).
 

Next, there Is a question in each section on problems the
 

particlpant encountered In these experiences. Finally,
 

there Is an Item or items which calls for the participant
 

to evaluate his experiences in the given area of his
 

sojourn being examined. Thus, for each topic area, the
 

participant first recalls his experiences, then thinks
 

about his problems with these experiences, and finally
 

evaluates the experiences in light of the problems he had.
 

Item Response Alternatives
 

The response alternatives available to the
 

respondent are as important as items and instructions for
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clarity of communication in a questionnaire. The response
 

alternatives help to define the dimensions of the question
 

and represent the options the respondent has for expressing
 

his answer. It Is important that the response alternatives
 

be as understandable as the questions and instructions,
 

and that they permit the particip-nts to express themselves
 

as completely as possible.
 

One method of response alternative construction Is
 

the "open-ended" approach which permits the respondent to
 

write out his answer In any way he chooses. 'Wile this
 

type of response alternative provides for completeness of
 

answers, it does little to help define the question,
 

requires more time and effort from the respondent, and makes
 

the aggregation and analysis of data more costly and
 

difficult. The written answers must be coded Into common
 

categories so that they can be compared across respondents.
 

The "closed-ended" approach was used in the
 

development of response alternatives for the questionnaires.
 

Specific response alternatives were provided with each
 

question for the respondent to select among. This
 

simplifies his intellectual and physical tasks, increases
 

the clarity of the questions, and makes possible the
 

aggregation of daLa over respondents directly from the
 

questionnaire. The major concern in developing "closed­

ended" response alcernatives is to be certain they are
 

complete and meaningful in terms of the answers the
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respondents have to give.
 

Again extensive pretesting was essential to solve
 

this problem. Many of the initial questions asked of
 

participants were open-ended so that they could write
 

whatever answers they might chose. These written answers
 

were then put on 5 x 8 cards, and when a sufficient
 

number had been gathered, they were coded by the staff to
 

provide a list of responses that was complete and compre­

hensive for each question. This list wan then put into
 

the next version of the questionnaire as "closed-ended"
 

response alternatives for the question under development.
 

Thus open-ended questions became closed ended questions.
 

A tentative list of logical response alternatives
 

was drawn up at the outset for a number of other items.
 

Participants were then asked to comment on the clarity­

completeness of these alternatives in accordance with the
 

answers they wanted to give. Their suggestions and
 

criticisms were used to change the alternatives in the
 

same way that their advice was used to improve the
 

intelligibility of the items-instructions.
 

It was found as the final form of the questionnaire
 

was being constructed that there were tbree.basic different
 

forms of response alternatives: (1) mutually exclusive
 

alternatives of which the participant was to choose only one,
 

2) multiple alternatives of which the participant could
 

choose as many as were applicable, and (3) forced choice
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alternatives of which the participant was to choose only
 

one of a graded series of answers for each alternative,
 

but in which he must make such a choice for each alter­

native under the question. It was decided to give these
 

three types of response alternatives a visual distinctive­

ness, one from the other, in order to facilitate the
 

participants' comprehension of them.
 

The mutually exclusive alternatives were usually
 

one choice of two, that is, yes or no. These alternatives
 

were placed side by side on the page with a box after each
 

of the choices. The multiple alternatives and forced choice
 

alternatives were usually several in number. The multiple
 

alternative responses have one box after each alternative,
 

while the forced choice alternatives have three boxes
 

after each with column heads above each describing the
 

gradations each box represents.
 

To further assist in the visual presentation of
 

the response alternatives, a lettering system was developed.
 

The mutually exclusive alternatives have no letter prefixes.
 

The multiple alternatives have letters in parentheses, and
 

the forced choice alternatives have letters with periods,
 

as prefixes before each alternative.
 

Questionnaire Format
 

The questions or problems experienced in each
 

section of the questionnaire are all laid out identically
 

on the page. The item wording is always the same except
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for the topic area being considered. The problems are listed
 

as alternatives with letter and period prefixes down the left
 

aide of the page under the heading DIFFICULTIES in bold type.
 

The three columns of boxes are always headed NOT TRUE FOR ME1,
 

from left to right
SOMEWHAT TRUE FOR NE and VERY TRUE FOR ME 

in bold type. Room is provided at the bottom of each list 

of alternatives for the participant to add any difficulties
 

not covered and check an appropriate box. Although these
 

problem questions are more difficult for the participants to
 

the outset, the
understand than other types of questions at 


use of a visual aid in the front of the room plus the
 

similarity of the item lay-outs throughout the questionnaire,
 

make this comprehensive type of question clear to all but
 

a few of the participants.
 

The response alternatives to the evaluative questions
 

appear as rungs on a ladder with numbers from 1 to 7 between
 

the rungs. The 1 and 7 categories are defined by written
 

"could not have been better" and "could
 

not have been worse" respectively (see Appendix A, Questionnaire).
 

The other numbers, 2 uhrough 6, have no written alternatives
 

alternatives as 


beside them. This allows the participanL to make up his
 

This type of scaling
own definitions for these scale points. 


a modification of Cantril and Free's Self-Anchoring Scale.
is 


According to Cantril the Self-Anchoring Scale
 

provides a simple, widely applicable, and adaptable
 

technique for tapping the unique reality world of an
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individual and learning what it has in common with that of
 
1
 

others.
 

A person is asked to define on the basis of
 
his own assumptions, perceptions, goals, and
 
values, the two extremes or anchoring points
 
of the spectrum on which some scale measurement
 
Is desired--for example, he may be asked to define
 
the 'top' and 'bottom' he 'good' and 'bad,' the
 
'best' and the 'worst.'
 

This self-defined continuum is a measuring device which is
 

often utilized in cross-cultural research because it is a
 

nonverbal ladder device which is in a sense "culture free"
 

because the concept of a ladder, with each rung denoting
 

a higher position, is a concept common to all cultures.
 

This form of evaluative saale was used for two
 

reasons: (1) it reduces the amount and the ambiguity or
 

arbitrariness of the written alternatives that appear on
 

most rating scales, and (2) it helps to alleviate the
 

ingratiation factor of giving very favorable responses
 

to evaluative items. Since the end categories are so
 

extreme they are less often used, and the participant is
 

freer to utilize the remainder of the scale which he
 

defines.
 

For this study the mutually exclusive alternative
 

item form was used to determine whether or not the
 

IHadley Cantril, The Pattern of Human Concerns
 

(New Brunswick, N.J.: Rutgers University Press, 1965),
 
p. 22.
 

2
 
Ibid.
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foreign student talked with his Foreign Student Adviser.
 

The multiple alternative form was used to ascertain how
 

often the Foreign Student Advisers were available, and
 

the evaluative scale form was used to evaluate the use­

fulness of the Foreign Student Advisers' help to the
 

foreign students. Thus all three forms in the AID exit
 

interview that have just been described, and that were
 

developed for the AID exit interview project, have also
 

been utilized in this study.
 

Criteria for the Admissibility of Data
 

All data contained within this study were carefully
 

subjected to the following criteria. These criteria were
 

established in order to insure that only those data which
 

are responsible and authentic would be incorporated In 

the research project. 

1. The questionnaire was constructed in such a
 

way as to elicit comparable data from participants having
 

a fairly broad range of English language capabilities and
 

who also represented a wide variety of cultural backgrounds.
 

2. The questionnaire was submitted to an initial
 

eight months of pretesting and then a final pretesting on
 

three hundred and eight academic participants in order
 

to establish the most meaningful groupings of items and
 

the most relevant categories. During the final pretest
 

iterative revisions and refinements were made within the
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groups of items, ordering of Items, instructions in the
 

Interview instruments, and administrative procedures.
 

3. The validity and comprehensiveness of the
 

participants' responses to the questionnaire were directly
 

assessed by trained interviewers in an unstructured oral
 

interview. The interviewers made ratings of the validity
 

of the participants' questionnaire responses based on their
 

comments in the individual interviews. They rated the
 

validity of the questionnaire suspect if any part of the
 

information they received could not be reconciled with the
 

participants' responses on the questionnaire. Only 9.1
 
1
 

percent of the questionnaires were rated suspect. That
 

is, in about nine out of ten of the individual interviews,
 

nothing that was said by the participants led the inter­

viewers to doubt the validity of any of the responses that
 

were written by the paruicipan" in his questionnaire.
 

A Detailed Sate',ent of Methodology for 

Each Subproblem 

Restatement of Subproblem I: What percentage of
 

the foreign students talked with a foreign student adviser
 

during their stay in the United States?
 

1paul R. Kimmel et al., Participant Assessment of
 
AID Training Program--First Annual Report Lo Lhe Agency for
 
International Development (Washington, D.C.: The American
 
University Devolopmnen Education and Training Research
 
Institute, May 1969), p. 101.
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The Data Needed
 

In order to determine the percentage of the foreign
 

students who talked with a Foreign S~udent Adviser during
 

their stay in the United States it was necessary to collect
 

from the subsample of academic partlc.pants, the number
 

of students who gave an affirmative response in the
 

Participant Evaluation of A.I.D. International Training
 

Questionnaire to the question: Did you ever talk with a
 

Foreign Student Adviser or Job Trainee Adviser? (See
 

Appendix A, Questionnaire item 90).
 

How The Data Were Obtained
 

The data for the percentage of foreign students
 

who talked with a Foreign Student Adviser were obtained
 

from the sample of one thousand eight hundred and ten
 

A.I.D. participants who were interviewed between July 17,
 

1967, and August 31, 1968. It was necessary to do a card
 

sort of the aggregate data on all the A.I.D. participants
 

in order to find the number of academic participants in
 

the total sample and an additional card sort to determine
 

the number who gave a positive response to the question.
 

All rc3ponses made by students who attended institutions
 

not listed in the NAFSA Directory 1967-68 were eliminated.
 

How The Data Were Treated
 

The following method was employed in obtaining
 

the percentage of foreign students who talked with the
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Foreign Student Advisers:
 

After the total number of academic participants and
 

the number of academic participants who gave a positive
 

response to the question were obtained from the aggregate
 

data on all A.I.D. participants, the percentage of the
 

academic participants (foreign students) who talked with
 

Foreign Student Advisers was computed arithmetically.
 

Restatement of Subproblem 2: According to the
 

the Foreign Student Adviser
students' ratings how often was 


available to help them?
 

The Data Needed
 

In order to procure the availability ratings for
 

the Foreign Student Advisers it was necessary to obtain the
 

data from all academic participants who responded to the
 

question: How often was he available to help you? (See item
 

number 91, Appendix A).
 

How The Data Were Obtained
 

The ratings made by the respondents was compiled
 

from the subsample of academic participants who responded
 

to the question: How often was he available to help you?
 

by choosing one of three categories.
 

How The Data Were Treated
 

After the ratings for all three categories were
 

collected and separated according to category, the number
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of students who responded to each category was totaled
 

separately. The percentage of students from the total
 

number, who indicated they had talked with a Foreign Student
 

Adviser, who responded to each category was computed
 

arithmetically.
 

Restatement of Subproblem 3: How useful was the 

help the Foreign Student Advisers provided according to 

the ratings made by the students? 

The Data Needed
 

In order to determine the ratings of the Foreign 

Student Advisers' usefulness it was necessary to procure 

the data from all academic participants who responded to
 

the question: How useful was any help he provided? (See
 

Questionnaire item number 92, '.pendix A).
 

How The Data Were Treated
 

Since the responses to this question in the
 

questionnaire were made on a seven point scale, the
 

responses were tabulated and divided according to the
 

number of responses for each point on the scale. The
 

percentage of responses for each point on the scale was
 

then computed arithmetically.
 

Are the geographic
Restatement of Subproblem 4: 


origins of the foreign students systematically related to
 

whether or not they talk with Foreign Student Advisers?
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The Data Needed
 

In order to determine if the geographic origins of
 

the foreign students are systematically related to whether
 

or not they talk with Foreign Student Advisers it was
 

necessary to collect data from the questionnaire 
which
 

records the name of the country in which the student 
was
 

born (See item number 121, Appendix A). These data were
 

needed for the academic subsample only.
 

How The Data Were Obtained
 

The data needed to determine the geographic origin
 

of the students in the academic subsample were 
obtained
 

by means of a card sort of the questionnaire drta 
from
 

item number 121 which records the name of the country 
in
 

The3e data were needed for
which the student was born. 


A.I.D. participants in the academic subsample.
 

How The Data Were Treated
 

The responses to the question which asked whether
 

they had talked with the Foreign Student Advisers
 or not 


made by the academic subsample was compiled 
by four
 

geographic regions: Latin America, Near East-South 
Asia,
 

The number of positive responses
Africa, and the Far East. 


and the number of negative responses uo this item were
 

The chi square test
 
tabulated separately for each region. 


then utilized to determine if there
 of significance was 


was a significant difference in the number or negative or
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positive responses from each geographic region. The chi
 

square test was used because the data could be classified
 

into categories and recorded in a 4 x 2 contingency table
 

as a set of observed frequencies to be compared with
 

expected chance frequencies.
 

Restatement of Subproblem 5: Are the students'
 

ratings of the usefulness of the Foreign Student Advisers'
 

help positively related to the students' ratings of the
 

frequency of their availability?
 

The Data Needed
 

The usefulness ratings from item number ninety-two
 

of the questionnaire which were utilized in subproblem
 

three and the availability ratings from item number
 

ninety-one which were utilized in subproblem two were
 

needed in order to find the relationship between the two
 

ratings.
 

How The Data Were Obtained
 

The data for this subproblem were collected for use
 

in subproblems two and three. No additional data were
 

needed.
 

How The Data Were Treated
 

Again the chi square test was used to determine
 

whether or not a positive relationship existed between the
 

availability ratings and the usefulness ratings.
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Restatement of Subproblem 6: To what extent do the
 

ratings of usefulness of Foreign Student Advisers' help
 

very according to the length of time students have been in
 

their training programs?
 

The Data Needed 

In order to determine if the usefulness ratings 

vary according to the length of time the students have 

been in training it was necessary to use the responses 

made by the pardicipants in the academic subsample to item 

number ninety-two of the questionnaire which is the 

usefulness rating. The responses from item number thirty­

six of the questionnaire also were needed to determine the 

lengths of the participants' training programs (See 

Questionnaire item number 36, Appendix A). 

How The Data Were Obtained
 

The data from item number ninety-two were collected 

for use in subproblems three and fiv;!. Data from item 

number thirty-six of the questionnaire were collected to 

determine the durauion of the academic participants' 

training programs. The responses made by the academic 

subsample to item number thirty-six were sorted from the 

aggregate data on all participants. 

How The Data Were Treated
 

The data cpllected from questionnaire item number
 

ninety-two were divided into two groups according to the
 



64 

responses of the students to item number thirty-six in the
 

questionnaire which reports the length of the students'
 

training programs. The responses to item number ninety­

two made by students who had training which was from six
 

to eighteen months in length were placed in one group and
 

the responses from those who had training which lasted for
 

nineteen months or longer were compiled in the other group.
 

Any data on participants who had training for less than six
 

months were added to this second group.
 

The chi square test of significance was applied to
 

determine if there was a statistically significant
 

difference in the ratings of theForeign Student Advisers'
 

usefulness as made by the two groups. The data were
 

classified into categories and recorded in a table as a
 

set of observed frequencies. For this subproblem a 2 x 2
 

contingency table was used.
 



CHAPTER V
 

PRESENTATION AND INTERPRETATION OF THE DATA
 

Introduction
 

In the preceding chapters the need for this study
 

and its purpose have been discussed, the literature pertaining
 

to cross-cultural education and the profession of foreign
 

student advising was reviewed, and the methodology used
 

in this study was explained. A quantitative analysis of the
 

data has been used to study the effectiveness of Foreign
 

Student Advisers as perceived and reported by foreign
 

students.
 

In Chapter V the principal findings which are
 

germane to the purpose of this study are presented and
 

discussed. In the first section demographic characteris­

tics and biographical data of the zeven hundred and ninety­

five foreign students are described. Section two is a
 

presentation of the findings from the data analysis. The
 

data for each subproblem are treated separately. In this
 

chapter the statistical interpretation of the findings
 

are presented; conclusions and recommendations will
 

follow In Chapter VI.
 

65 
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Demographic Characteristics and Blcgraphical
 
Data of the ForeIgn Suuden~s 4
 

The seven hundred and ninety-five foreign students
 

included in the sample for this study were almost evenly
 

divided in marital status. Forty-eight and five tenths
 

percent of them were single, 51.1 percent were married,
 

and .4 percent responded that they were eltber widowed
 

or divorced. (See Table 5.1).
 

TABLE 5.1
 

Marital Status of Foreign Studenzs Studied
 

Marital Status Percentage of Students
 

Single 48.5
 

Married 51.1
 

Other .4
 

Total Number of Students 794
 

The years of previous formal education that these
 

students had completed varied from seven years to nineteen
 

years and over. Only 12.4 percent had frcm seven to eleven
 

1The total number of students will vary in the
 
following tables due to the fact that not all students in
 
the sample responded to all of the items on the question­
naire.
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years of education while 45 percent of them bad had from 

sixteen to eighteen years of formal education. Those 

students who had eleven years of education or less most 

probably were enrolled in special non-degree programs at 

the colleges and universities which they attended in 
the
 

United States. (See Table 5.2).
 

TABLE 5.2
 

Years of Formal Education of Foreign Students Studied
 

Years of Education Percentage of Students
 

12.4
7 -11 


17.9
12 


15.5
13 - 15 
21.9
16 


23.1
17 -18. 


9.2
19 and over 


772
Total Number of Students 


The age of the students varied from 22.7 percent
 

who were less than twenty-seven years of age 
to 4.6 percent
 

or older. Twenty-eight

who were forty-six years of age 
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and four-tenths percent of the students were between
 

twenty-eight and thirty years of age: therefore, more than 

balf of them were thirty years of age and younger. (See 

Table 5.3). 

TABLE 5.3 

Age of Foreign Students Studied
 

Age Percentage of Students
 

Less than 27 22.7
 

28 - 30 28.4
 

31 - 34 17.9
 

35 - 39 15.6
 

4o - 45 10.8
 

46 and over 4.6
 

Total Number of Students (793)
 

Only 13.5 percent (one hundred and seven) of the
 

students were women. Eighty-six and two tenths percent
 

were male students. Thirteen participants did not respond
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to this question. (See Table 5.4).
 

TABLE 5.4 

Sex of Foreign StudenLs Studied
 

Sex Percentage of Students
 

Male 86.2
 

Female 13.5
 

No response .3
 

Total Number of Students (795)
 

The places where these students lived most of the
 

time after they were eighteen years of age varied !n size
 

from under one thousand nine hundred and ninety-nine in
 

population to over one million. Twenty-six and six tenths
 

percent of the students lived in cities of one million or
 

over while only 69 percent lived in towns of one thousand
 

nine hundred and ninety-nine or less. Fifty-six and nine
 

tenths percent of these students lived in places where
 

the population was between twenty-five thousand and nine
 

hundred ninety-nine thousand, nine hundred and ninety-nine.
 

(See Table 5.5). 
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TABLE 5.5 

Population of Place Where Student Lived
 
Most of the Time After Age 18
 

Population of Place Percentage of Students
 

Under 1,999 6.0
 

2,000 to 24,999 10.5
 

25,000 to 99,999 16.5
 

100,000 to 499,999 21.9
 

500,000 to 999,999 18.5
 

Over 1,000,000 26.6
 

Total Number of Students (789)
 

Most of the students in this study were graduate
 

students (63.1 percent). Twenty-nine and five tenths
 

percent were undergraduate while 15.8 percent were non-degree.
 

(See Table 5.6).
 

TABLE 5.6 

Academic Level of Foreign Students Studied
 

Type of Student Percentage
 

Graduate Student 63.1
 

Undergraduate Student 29.5
 

Non-degree Student 15.8
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Although only 15.8 percent of the students were
 

not in degree programs, 23.9 percent reported that they
 

did not earn a degree, thus not all students who were
 

enrolled in degree programs were able to earn their
 

degrees. Almost half or the students earned elLher a
 

Plaster of Arts or a Master of Science degree. Only 4.4 

percent of the sLudents earned Ph.D. degrees. (See 

Table 5.7). 

TABLE 5.7 

U.S. Degrees Earned by Foreign Students Studied
 

U. S. Degrees Earned Percentage
 

None 23.9 

BA/BS 26.1 

MA/MS 49.0 

Ph.D. 4.4 

It is interesting to note that 44.3 percent of 

the students studied in the field of education. Twenty­

two and three tenths percent of the students studied 

agriculture while 19 percent of them studied public
 

administration. Only 14.4 percent of the students
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studied In the field of industry and mining, transportation,
 

and public health combined. (See Table 5.8).
 

TABLE 5.8 

Fields of Training of Foreign Students Studied
 

Field of Training Percentage of Students 

Agriculture 22.3
 

Industry and Mining 4.3
 

Transportation 1.3
 

Public Health & Sanitation 8.8
 

Education 44.3
 

Public Administration 19.0
 

Total Number of Responses (759)
 

Most of these students stayed in the United States
 

for sixteen months or longer (78.4 percent), while only
 

3.1 percent stayed from one to seven months. Twenty­

eight and four tenths percent of them stayed between
 

eight and fifteen months. (See Table 5.9).
 



TABLE 5.9
 

Length of Sojourn of Foreign Students Studied
 

Length of Sojourn (months) Percentage of Students 

1 -4 1.1 

5 -7 2.0 

8 - 11 10.3 

12 - 15 18.1 

16 - 24 35.5 

25 and over 32.9 

Total Number of Responses (794) 

Data Analysis
 

Subproblem I
 

Subproblem I: What percentage of the foreign students
 

studied talked with a Foreign Student Adviser during their
 

stay in the United States?
 

Seven hundred and ninety-four of the seven hundred
 

and ninety-five AID academic participants to whom the
 

Participant Evaluation of AID International Training
 

Questionnaire was administered responded to the question:
 

"Did you ever talk with 
a Foreign Student Adviser?" From
 

these seven hundred ninety-four responses six hundred and
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seventy-six responded in the affirmative, while one
 

hundred and eighteen gave negative responses. That is,
 

85.1 percent of the students said that they did talk with
 

a Foreign Student Adviser. (See Table 5.10).
 

TABLE 5.10
 

Percentages and Total Numbers of Students Who Did/
 
Did Not Talk With a Foreign Student Adviser
 

Talked to Adviser Percentage of Total Number
 
Students
 

Yes 85.1 676
 

No 14.9 118
 

Total Number of Students (794)
 

Only three of the one hundred and eighteen students
 

who gave negative responses to this question attended insti­

tutions which were not included in The NAFSA Directory
 

1967-68, and listed as having a Foreign Student Adviser on
 
1
 

campus.
 

iThe NAFSA Directory is published biannually by
 
The NationaAssociation for Foreign Student Affairs,
 
1860 19uh Street, N.W., Washington, D.C. It is a member­
ship directory of the National Association of Foreign
 
Student Affairs and the Directory of Foreign Student
 
Advisers, Fulbright Program Advisers, Teachers of English
 
as a Second Language, Foreign Suudent Admicion Affairs,
 
Advisers for American Study Abroad, Contact Cffcers for
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Thus, it may be assumed that the one hundred and
 

eighteen foreign students (except those three - 2.5 percent)
 

had attended institutions which bad at least one person
 

employed either on a full or on a part cime basis, to serve
 

as an adviser to the foreign students.
 

Subproblem II
 

Subproblem II: According to Lhe studentst ratings
 

how often was the Foreign Student Adviser available to help
 

them?
 

The students rated the availability of the Foreign
 

Student Advisers in three ways; always available, usually
 

available, and sometimes available. Six hundred arid
 

seventy-three students responded to this question. Three
 

hundred and fifty-three or 52.5 percent said that their
 

Foreign Student Advisers were always available. Two
 

hundred and five or 30.5 percent responded that the Foreign
 

Student Advisers at their institutions were usually
 

available to help them. Seventeen peruent, one hundred
 

and fifteen students, said that the Foreign Student
 

Adviser was sometimes available. (See Table 5.11).
 

Students Sponsored by the Agency for International Develop­
ment and Community Service Program Leaders of U.S. insti­
tuilons of Higher Education.
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TABLE 5.11
 

Percentages and Numbers of Student Responses
 
to the Availability Ratings
 

Availability Rating Percentage of Number of
 
Students Students
 

Always Available 52.5 353
 

Usually Available 30.5 205
 

Sometimes Available 17.0 115
 

Total Number of Students 673 

Subproblem III
 

Subproblem III: How useful was the help the Foreign
 

SLudent Adviser provided?
 

Six hundred and seventy-four of the seven hundred
 

and ninety-.five participants responded to the question how
 

useful was the help th,- Foreign Student Adviser provided.
 

Their responses were made on a seven point scale. The scale
 

ratings ranged from one, which was labelled "extremely
 

useful, help cculd not have been better" to seven which was
 

"not at all useful, help could not have been worse." Twenty­

nine and six-tenths percent of ihe six hundred and seventy­

four students gave a one raLing to the help given by the
 

Foreign Student Advisers. Twenty two and three tenths
 

percent of the students gave a two rating to the help
 

provided by the Foreign Student Advisers. Thus, over fifty
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percent of the foreign students gave very high usefulness
 

ratings to the help of the Foreign Student Advisev*s.
 

Twenty-two and seven-tenths percent of the students
 

rated the Foreign Student Advisers' help at the three level,
 

while fourteen percent rated it at Lhe four level. Only
 

eleven and four-tenths percent of the students rated the
 

help given them at the five, six and seven levels combined.
 

(See Table 5.12 for graphic representation of this data).
 

TABLE 5.12
 

Percentages and Numbers of the Students' Responses to
 
the Utility Ratings of the Foreign Student Advisers' Help
 

Utility Rating* Percentage of Number of
 
Students** Students
 

1 29.7 200 

2 22.3 150 

3 22.6 152 

4 13.9 94 

5 - 7 n1.6 78 

TOTAL 674 

* Number One Is "extremely useful, could not be 
better." Number Seven is "not at all useful, help could
 
not have been worse."
 

** 
Any percentage which exceeded or was less than 

100% would be due to rounding numbers to the nearest tenth 
of one percent. 
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Subproblem IV
 

Subproblem IV: Are the geographic origins of the
 

foreign students systematically related to whether or not
 

they talked with Foreign Student Advisers?
 

In order to determine if the geographic origins of
 

the foreign students are systematically related to whether
 

or not they talked with a Foreign Student Adviser, data
 

from the Questionnaire which recorded the name of the
 

country in which the student was born (See Appendix A,
 

Questionnaire item number one hundred and twenty-one),
 

were collected for the academic subsample. These data
 

from item number one hundred and twenty-one were processed
 

through a card-sorter in order to divide the data on all
 

the academic participants into four regions. This was
 

possi.ble because the first digit of each three digit
 

country numbers in the coding of the Questionnaire data
 

corresponds to the region to which that country belongs.
 

Number two in the first digit column indicates that the
 

country is in the Near East. Number three indicates that
 

it is a South Asian country. Countries of the Far East,
 

except Viet Nam, are indicated by the number four. Viet
 

Nam is designated by the number seven. All countries in
 

Latin America have the number five in the first digit
 

column, and African countries are designated by the number
 

six. For this study the countries of the Near East (Number
 

two) were combined with those from South Asia (Number three)
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to form one region referred to as Near-East South Asia.
 

Vie- Nam (Number seven) was combined with all other Far
 

Eastern Countries. See Table 5.13 for a list of the
 

countries from which the students originated and the code
 

numbers assigned to each country,
 

TABLE 5.13 

Country Code List 

306 
510 
511 

Afghanistan 
Argentina 
Bolivia 

670 Libya 
687 Madagascar 
612 Malawi 

Malagasy 

512 Brazil 688 Mali 
505 British Honduras 608 Morocco 
695 
4142 

Burundi 
Cambodia 

524 Nicaragua
367 Nepal 

631 Cameroon 620 Nigeria 
S13 Chile 391 Pakistan 
84 China, Republic of 525 Panama 

514 
679 

Colombia 
Congo (Bra.) 

526 Paraguay 
527 Peru 

515 Costa Rica 492 Philippines 
233 
517 
518 

Cyprus 
Dominican Republic 
Ecuador 

696 
636 
649 

Rwanda 
Sierra Leone 
Somali 

519 El Salvador 650 Sudan 
663 
641 

Ethiopia 
Ghana 

621 
493 

Tanzania 
Thailand 

504 
520 

Guyana 
Guatemala 

69? Togo
664 Tunisia 

522 Honduras 277 Turkey 
386 India 263 U. A. R. (Egypt) 
497 
265 

Indonesia 
Iran 

617 Uganda 
528 Uruguay 

266 
32 
88 

Iraq 
Jamaica 
Japan 

529 Venezuela 
730 Vietnam, Republic of 
611 Zambia 

278 Jordan 000 U.S.A. 
615 
489 
439 
669 

Kenya
Korea, Republic of 
Laos 
Liberia 

680 Dahomey
660 Congo, Belgian Republic 
677 Chad of the (Kinshasa) 
383 Ceylon 
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It should be noted that five positive responses
 

from the total seven hundred and ninety-four cases were not
 

included in this analysis bjcause those five participants
 

who gave positive responses to the question, "Did you talk
 

with a Foreign Student Adviser during your stay in the
 

United States?" failed to indicate in the Questionnaire
 

(Appendix A, page forty-one, item number one hundred and
 

twenty-one) from which country they had originated. There­

fore only seven hundred and eighty-nine cases could be
 

utilized and this led to a slight change in the percentage
 

distribution (from 86.3 percent who answered yes to 85
 

percent and from a negative response of 13.9 percent to
 

15 percent).
 

The seven hundred and eighty-nine students whose
 

responses were utilized were not equally distributed among
 

the four regions.
 

Forty and eight tenths percent of the students (or
 

three hundred and twenty-two students) were from Africa.
 

Only 13.7 percent (108 students) were from Latin America.
 

One hundred and eighty-three students (23.2 percent) came
 

from the Near East-South Asia region and 22.3 percent
 

came from the Far East region. (See Table 5.14).
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TABLE 5.14 

Percentages and Total Number of Students
 
From Geographic Regions
 

Region Percentage of Students Number of 
from Total Number Students 

Near East-South 

Asia 23.2 183 

Far East 22.3 176 

Latin America 13.7 108 

Africa 10.8 322 

Total Number of Students (789)
 

Fifteen and eight-tenths percent of the African
 

students reported that they did not talk with a Foreign
 

Student Adviser, while 84.2 percent gave a positive
 

response to that question. Eighteen and five-tenths
 

percent of the Latin American students gave a negative
 

answer while 81.5 percent gave a positive response.
 

Students from the Far East gave 12.5 percent negative
 

responses, with 87.5 percent positive ones. The one
 

hundred and eighty-three students from the Near East-South
 

Asian region gave 86-3 percent positive responses and
 

13.7 percent negative ones. From these percentages It
 

can be readily seen that the students did not vary to
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any great extent by region as to whether or not they talked
 

with their Foreign Student Advisers. (See Table 5.15).
 

TABLE 5.15 

Percentages of Students' Responses to Whether or Not
 
They Talked With a Foreign Studenu Adviser
 

According to Geographic Region
 

Response Region 

Yes 

No 

Near East-Souuh Asia 

86.3 

13.7 

Latin America 

Far East 

87.5 

12.5 

Africa 

Yes 81.5 84.2
 

No 18.5 15.8
 

When these data were submitted to a chi square test
 

of significance it was determined that there was no signiw
 

ficant systematic relationship between the regional origins
 

of the students and whether or not they talked with Foreign
 

Student Advisers. The chi square computed with three degrees
 

of freedom was 2.350. To be significant at the .05 level,
 

the necessary chi square would have to be 7.82.
 

These data were submitted to the chi square test
 

of significance as described by McCallough and Van Alta in
 



their book, Statistical Concepts.
 

Subproblem V
 

Subproblem V: Are the students' ratings of the
 

usefulness of the Foreign Student Advisers' help
 

positively related to che students' ratings of the fre­

quency of their availability?
 

In order to determine if the ratings of the use­

fulness of the Foreign Student Advisers' help were
 

positively related to the students' ratings of the fre­

quency of their availability it was necessary to submit
 

the two rating scales to the chi square test of signifi­

cance.
 

Six hundred and seventy-three students from the
 

academic subsample had responded to both questions.
 

Eighty-three and nine tenths percent of the students who
 

gave the adv'sers' help a one rating also responded that
 

he was "always available," while 14.1 percent said that
 

he was "usually available." Only 2 percent who gave the
 

help a one rating said that the Foreign Student Adviser
 

was "sometimes available."
 

Fifty-four percent of the students who gave the
 

Foreign Student Adviser's help a two rating also said
 

1Celeate McCollough and Locke Van Alta, Statis­
tical Concepts (New York: McGraw Hill Co., 1963)_,Capter
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that he was "always available" while 38.7 percent said that
 

he was "usually available." Only 7.3 percent of those who
 

gave the help a two rating reported that the Foreign Student
 

Adviser was "sometimes available."
 

Among those students who rated the Foreign Student
 

Adviser's help as chree, 41.8 percent said that he was
 

"always available." Forty-three and eight tenths percent 

responded that be was "usually available," and 14.4 percent
 

reported that he was "sometimes available."
 

Ninety-three of the six hundred and seventy-three
 

students gave the Foreign Student Adviser's help a four
 

rating, which was the mid-point on the seven point scale.
 

Twenty-seven and seven tenths percenz of these students
 

reported that the Foreign Student Adviser was "always
 

available," and 37.2 percent of them responded that he was
 

"usually available," while 35.1 percent said Lhat he was
 

"sometimes available."
 

Only seventy-seven of the six hundred and seventy­

three students gave the Foreign Student Adviser's help
 

ratings of five, six and seven combined. Nineteen and
 

five-tenths percent of these students responded that tbe
 

Foreign Student Adviser was "always available" while 22.1
 

percent responded Lhat he was "usually available." Fifty­

eight and four-tenths percent of these students who gave the
 

lowest ratings to the Foreign Student Adviser's help reported
 

thai; he was*"sometimes available." (See Table 5.16).
 



TABLE 5.16
 

Percentages and Numbers of Responses to Availability Ratings
 
Categories According to Utility Rating Scale Placement
 

Availability Utility Ratings 
Rating 

Percent- Number 
age 1 2 3 4 5-7 

Always 83.9% (167) 54.0% (81) 41.8% (64) 27.7% (26) 19.5% (15) 

Us!'ally 14.1% (28) 38.7% (58) 43.8% (67) 37.2% (35) 22.1% (17) 

Sometimes 2.0% (4) 7.3% (11) 14.4% (22) 35.1% (33) 58.4% (45) 

Number of
 
Students (199) (150) (153) (94) (77)
 

Total Number
 
of Students (673)
 

CD
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Of the three hundred and fifty-three students who
 

responded that their Foreign Student Advisers were "always
 

available," one hundred and sixty seven or 47.3 percent
 

gave them a one rating on usefulness of help. Eighty-one
 

or 22.9 percent gave the help at two ratings while sixty­

four or 18.1 percent gave a three rating. Twenty-six of
 

these students (7.4 percent) rated the Foreign Student
 

Adviser's help at the midpoint of four on the utility scale
 

while only fifteen students (4.2 percent) of the three
 

hundred and fifty-three who found their Foreign Student
 

Advisers "always available," rated the help given them at
 

the five, six and seven points combined. (See Table 5.17).
 

TABLE 5.17
 

Percentages and Numbers of Students' Responses to the
 
Usefulness Ratings According to ilesponses to the
 

Availability Rating Categories
 

Useful- Availability
 
ness
 
Ratings Alvays Usually Sometimes
 

Percent- No. Percent- No. Percent- No.
 
age age age
 

1 47.3 (167) 13.7 (28) 3.5 (4)
 

2 22.9 ( 81) 28.3 (58) 9.6 (11)
 

3 18.1 (64) 32.7 (67) 19.1 (22) 

4 7.4 (26) 17.1 (35) 28.7 (33)
 

5-7 4.2 (15) 8.3 (17) 39.1 (45)
 

Number of
 

Students (353) (205) (115)
 

Total No. (673)
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The differences between the two distributions
 

were tested for statistical significance by application
 

of the chi square Lest of significance. The chi square
 

value obtained of 231.293 with eight degrees of freedom.
 

Thus the positive relationship tested significant beyond
 

the .001 level. That is to say that a difference as large
 

as the one obtained between the two distributions would
 

occur much less frequently than only one time in 1,000
 

by chance. Therefore, it is accepted that this is not a
 

chance difference.
 

Subproblem VI
 

Subproblem VI: To what extent do the ratings of
 

the usefulness of the Foreign Student Advisers' help
 

vary according to the length of time students have been
 

in their training program?
 

In order to determine to what extent the students'
 

ratings of the usefulness of the Foruign Student Advisers
 

halp varied according to the length of time the studenGs
 

bad been in their training program, the seven point use­

fulness rating scale was reduced to a five point scale.
 

Then, the responses of the six hundred and seventy-four
 

students who answered both the usefulness question and
 

the question which asked for the length of their sojourn
 

in the United States were divided into two groups. One
 

group included only responses from those s~udents who had
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been in the United States for from Six to eighteen months.
 

The other group was composed of responses from all other
 

students who had been in the United States for nineteen
 

months or longer or less than six months. From the total
 

of six hundred and seventy-four students, two hundred and
 

sixty-four had been in the United Statei from six to
 

eighteen months, while four hundred and ten students fell
 

Into the "all other" category.
 

The usefulness ratings made by the two hundred and
 

sixty-four students who were in the United States for from
 

six to eighteen months had the following distribution:
 

eighty-eight, or 33.3. percent, gave the Foreign Student 

Advisers' help a one rating; fifty-five (20.8 percent) 

gave the help a uwo rating while fifty-three (20.1 percent) 

gave a three rating. Twelve and nine tenths percent or
 

thirty-four students rated the help at the four level, and
 

the same number (thirty-four) gave the Foreign Student
 

Advisers' help ratings of five, six, or seven.
 

The ratings made by the four hundred and ten
 

students who were in the "all other" category had the following
 

distribution: one hundred and twelve or 27.3 percent gave
 

the highest possible rating of one. Twenty-three and two
 

tenths percent or ninety-five students gave a two rating
 

while 24.1 percent or ninety-nine students gave a three
 

rating. Fourteen and six tenths percent (sixty students)
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rated the usefulness of the Foreign Student Advisers' help
 

at the four level, and 10.7 percent (forty-four students)
 

gave ratings between five and seven. (See Table 5.18).
 

TABLE 5.18 

Percentages and Numbers of Usefulness Ratings
 
According to Length of Sojourn
 

Usefulness 
 Length of Sojourn
Rating (Percentage in Each Category)

6 - 18 Months All Other Lengths 

1 33.3% (88) 27.3% (112) 

2 20.8% (55) 23.2% (95) 
3 20.1% (53) 24.1% (99) 
4 12.9% (34) 4.6% (60) 

5 - 7 12.9% (34) 10.7% 4L4) 

Total Number
 
of Students (264) (410)
 

The differences between the two distributions (th-e 

two sojourn categories) were tested for statistical signi­

ficance by application of the chi square technique. The chi 

square figure obtained was 4.527 with four degrees of freedom. 

To be significant at the .05 level a 9.49 figure would be 
needed. This means that the size of the difference obtained
 

is likely to have occurred by chance. The probability of a
 

difference of that size occurring by chance alone is 
so high
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that the hypothesis about any real relationship between the
 

students' ratings of the usefulness of the Foreign Student
 

Advisers' help and the length of sojourn in the United
 

States is rejected. That is to say that these data do
 

not indicate a relationship between the "U-curve" of adjust­

ment in cross-cultural education and the students' percep­

tion of the usefulness of the help given them by Foreign
 

Student Advisers.
 

Summary
 

As a resume of the statistical analysis of the
 

collected data, the most significant findings for each sub­

problem can be briefly described as the following.
 

Eighty five and one-tenth percent of the foreign
 

students talked to the Foreign Student Adviser3 while 14.9
 

percent of them did not. Over seventy percent of the
 

students interviewed rated the help that Foreign Student
 

Advisers had given them above the midpoint on a seven point
 

scale while only 11.6 percent rated their help below the
 

midpoint on that scale. Fifty-two and five tenths percent
 

of the foreign students reported that their Foreign Student
 

Advisers were "always available." Thirty and five tenths
 

percent of them responded that the Foreign Student Advisers
 

were "usually available" and seventeen percent said that
 

the Foreign Student Adviser was "sometimes available."
 

Statistical analysis showed no systematic relationship
 

between the region of the world from which the partic±­

pants came and whether or not they talked with a Foreign
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Student Adviser.
 

An extremely high and statistically significant
 

positive relationship was found between the f'oreign students'
 

perceptions of the Foreign Student Adviser's availability
 

and their perceptions of his usefulness to 
them. Finally,
 

the statistical analysis of the data did not confirm the
 

hypothesis that the "U-curve" of adjustment would affect the
 

foreign students' perceptions of the helpfulness of the
 

Foreign Student Advisers. Chapter VI will include a detailed
 

summary of these findings as well as conclusions which may
 

be drawn from this study and any implications for further
 

research which these findings indicate.
 



CHAPTER VI
 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

Summary of the Main Findings
of the Study
 

The Effectiveness of Foreign Student
 
Advisers at Selected American Colleges
 
and Universities
 

This study revealed that over eighty-five percent of
 

the 2oreign students who were interviewed had at least one
 

talk with college and university Foreign Student Advisers.
 

Since these students were sponsored by the United States
 

Agency for International Development, they would not
 

normally be confronted with the common difficulties of the
 

unsponsored students such as visa problems and problems of
 

financial support which often bring the unsponsored student
 

into the office of the Foreign Student Adviser. Thus, this
 

probably is a conservative estimate of the percentage of
 

foreign students generally who talked with Foreign Student
 

Advisers.
 

It should also be noted that on November 17 and 18,
 

1969, at Meridian House in Washington, D.C., a special
 

NAFSA-AID workshop was held in an attempt to recruit the
 

closer cooperation of Foreign Student Advisers with AID in
 

providing services to the students sponsored by AID. The
 

92
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meeting was organized because AID program development officers,
 

other AYD officials, and NAFSA members alike felt that there
 

was considerable misunderstanding of each other and a lack
 

of knowledge about the international training program of
 

AID on the part of the Foreign Student Advisers, and a
 

similar lack of knowledge on the part of AID officers as to
 

the function of the university as an educational institution
 

for the AID participant. If this is in fact the existing
 

situation it would seem that fewer AID sponsored foreign
 

students would have less personal contact with the Foreign
 

Student Advisers than other foreign s ,.,ants on the campus
 

might have with the Foreign Student Advisers.
 

Other than these Program Development Officers who
 

are in the Washington, D.C., office of AID and who are
 

responsible for the students during their stay in the
 

Vnited States, some campuses with large numbers of AID
 

participants also have a Contact Officer (or Campus Co­

ordinator) designated by AID to assist the participants in
 

their communication with AID and their home country. Many
 

times the Foreign Student Adviser at the university simply
 

"wears this hat" also; but Just 
as often another person
 

serves in this capacity. In the latter case, it would seem
 

INAFSA Newsletter, XXI, No 5 (February 1970), p. 1.
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that here again the AID participant as compared to other
 

foreign students would be less li1ely to visit the of iice
 

of the Foreign Student Adviser with his problems.
 

Over half of the students who talked with a Foreign
 

Student Adviser reported that he was "always available" when
 

they wanted to ask for his help or advice. Almost a third
 

(30.5 percent) said that their Foreign Student Advisers were
 

"usually available" while only seventeen percent reported
 

that the Foreign Student Adviser was "Lometimes available."
 

Since this was a closed-end question and the students did
 

not have a fourth alternative such as "hardly ever available"
 

it is not possible to ascertain how many students who used
 

the lowest category felt that the Foreign Student Adviser
 

was not often available to them, but only three o2 the foreign
 

students who responded that they had talked with a Foreign
 

Student Adviser failed to answer this question. Since the
 

respondents are told by the questionnaire administrator at
 

the beginning of the interview that they may decline to
 
1
 

answer any question if they wish to do so, it may have been
 

that three participants out of the six hundred and seventy­

six who were eligible to answer this question declined to
 

do so because there was not a lower rating, however, a more
 

_ikely assumption is that the three fewer answers can be
 

ISee Appendix B for the Standard Introduction given
 
by the Questionnaire Administrator.
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accounted for by a lack of rigorous quality control in data
 

collection at that stage of the project.
 

The significant finding here is the large percentage
 

who rated the Foreign Student Advisers as "always available"
 

and "usually available." Eighty-three percent of foreign
 

students who talked with their Foreign Student Advisers 

responded in these two categories.
 

No statistics are available as to the number of
 

Foreign Student Advisers who are serving in a part-time
 

capacity in this Job, but in most of the smaller institu­

tions where the enrollment of foreign students is also small,
 

the Foreign Student Adviser is working on a part-time basis.
 

When Higbee did his survey in 1964 only twenty-five
 

universities reported that they had full-time Foreign
 
I
 

Student Advisers, and eignty-four percent of the Foreign
 

Student Advisers reported that they spent one fourth of
 

their time or less as Foreign Student Advisers. Only three
 

and five tenths percent reported that they were full-time
 
2
 

Foreign Student Advisers.
 

With the growth of the foreign student population
 

in the last decade and the increasing number of full-time
 

IHigbee, op. cit., p. 4.
 
2 1bid., P. 5.
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Foreign Student Advisers with their additional staff at the
 

larger universities, these percentages would not be accurate
 

today, but many Foreign Student Advisors, especially at the
 

smaller colleges are acting in a part-time capacity and may
 

also serve as the Dean of Students, a Department Chairman,
 

or as a Faculty member.
 

In view of this part-time basis factor, the high
 

availability ratings that the foreign students made would
 

indicate that even though many of the Foreign Student
 

Advisers are serving in this capacity on a part-time basis,
 

they still designate a sufficient portion of their time for
 

the foreign students and their needs.
 

The utility rating which the foreign students gave
 

to the Foreign Student Advisers' help revealed that almost
 

three fourths of the students ( seventy four and six tenths
 

percent) gave ratings of one, two and three which were
 

ratings higher than the mid-point of four on the scale.
 

Thirteen and nine tenths percent rated the help given them
 

at the mid-point while only eleven and six tenths percent
 

gave ratings of three, six and seven which were below the
 

mid-point on che scale. These ratings indicate that the
 

large majority of those students who did have personal contact
 

with their Foreign Student Advisers and received assistance
 

from them found that help to be very useful to them.
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Exploratory Findings
 

In the review of the related literature for this
 

study a number of significant studies were cited in which
 

nationality or national status was an Important factor in
 

the adjustment of foreign students. 
 The Selltiz study in
 

particular noted the differences that students from
 

different world regions gave to every aspect of their
 

description of the United States. 
Although no directional
 

hypothesis was formulated, this influence of world region
 

of origin was investigated to determine if there might have
 

been a systematic relationship between this regional factor
 

and whether or not the foreign students talked with a
 

Foreign Student Adviser. The analysis of the data for this
 

study did not reveal any systematic relationship between
 

these two variables.
 

Results of the Test of Hypotheses
 

The first hypothesis formulated in this study, was
 

that the students' ratings of the usefulness of the Foreign
 

Student Advisers' help would be positively related to the
 

students' ratings of the Foreign Student Advisers' availability.
 

This hypothesis was confirmed by the data. According to
 

ICora Du Bois, op. cit.; Richard T. Morris, p2.

cit., and Selltiz et al., o. cit.
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the findings of this research there Is a high positive cor­

relation between these two variables.
 

The second hypothesis of the study was developed
 

with reference to the U-curve of adjustment which was
 

defined and discussed in Chapter I. If the ratings that
 

the foreign students gave to the usefulness of their
 

Foreign Student Advisers' help had been related to the U­

curve of adjustment, the ratings made by those students who
 

were in this country from six to eighteen months would have
 

been significantly lower than those made by the students 

who had shorter or longer sojourns. The data analysis did
 

not support this hypothesis and therefore it could not be
 

determined that the students who were in the negative phase
 

of the u-curve of adjustmernL (six to eighteen months) gave
 

lower ratings to the help given them by the Foreign Student
 

Advisers.
 

Limitations of the Study
 

The Sample
 

In Chapter V of this study the foreign student 

population from whom the data was collected was described. 

In order to determine the extent to which the findings from 

this study can be generalized the subjects utilized in this 

study should be compared as closely as possible with foreign 

students In the United States in general. 

According to Open Doors, 1969, the annual
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publications of statistics on foreign students in the
 

United States of the Institute of International Education,
 

one out of every three foreign students in the United
 
1
 

States is a woman. In the student sample for this study
 

only thirteen and five tenths percent were women.
 

Forty-nine percent of all foreign students in the
 

United States are undergraduate while twenty-nine and five
 

tenths percent of the students used in thij study were
 

undergraduate. Sixty-three and one tenth percent of the
 

students sampled were graduate students while forty-five
 

percent are graduate students in the total population of
 

foreign students. Fifteen and eight tenths percent of
 

the study sample were non-degree students while only five
 

percent of the total population are non-degree or special
 

2
 
students.
 

The greatest differences in the characteristics
 

came within the fields of training. Forty-four and three
 

tenths percent of the sample were enrolled in the field of
 

Education while only six percent of the total population
 

was studying in that field. Agriculture was the field of
 

study for twenty-two and three tenths percent of the
 

sample while only three percent of the total population is
 

studying in that field.
 

1
 open Doors, p. 13. 2 1bid., p. 11.
 

3Ibid., p. 10.
 



100 

Thus, the findings of this study can not be
 

generalized to the extent that a study done with a random
 

sample of the total foreign student population might be.
 

Conclusions
 

The main findings of the study have been reviewed
 

and the limitations of the application of the findings have
 

been discussed. From these findings several conclusions may
 

be drawn.
 

1. Foreign Student Advisers at American Colleges
 

and Universities are effective in their role as they are
 

perceived and reported by the large majority of the foreign
 

students interviewed.
 

The analysis of the data revealed that not only
 

did over eighty five percent of the students talk with
 

the Foreign Student Advisers on the campuses of their
 

institutions, but that of those who did have personal
 

contact with Foreign Student Advisers, seventy-four and six
 

tenths percent rated the help that was given them above
 

the midpoint of the utility scale. Only eleven and four
 

tenths percent rated the help that was given them below that
 

midpoint. Therefore, if the effectiveness of the Foreign
 

Student Advisers as perceived by the foreign students is
 

defined by their availability to the foreign students and
 

by their usefulness to them it can be concluded that the
 

Foreign Student Advisers were perceived as very effective.
 



101
 

This function of counseling and aiding the foreign
 

student is, of course, not the totality of the Foreign
 

Student Adviser's role. This study is restricted to the
 

functions they perform for these foreign students as indi­
1 

viduals. Homer D. Higbee's study, which gave an overview
 

of the Foreign Student Adviser's work, listed sixteen
 

services in which Foreign Student Advisers may be involved
 

and he also indicates the degree of involvement in each
 

specific area. (See his table, Table 3.1 of this study).
 

His study demonstrated that the Foreign Student
 

Adviser has responsibilities in several areas other than
 

giving counseling and guidance to foreign students who
 

seek their help. Their duties may include community and
 

family contacts, planned social activities, organization
 

of formal orientation programs, and other areas which
 

might not be directly concerned with aiding foreign students
 

such as assistance to United States students planning to
 

study abroad.
 

Thus, this study does not attempt to evaluate the
 

effectiveness of the Foreign Student Advisers in these areas.
 

The responses made by the foreign students were primarily
 

related to their personal contacu with the Foreign Student
 

iHIgbee, op. cit., 1961.
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Advisers and Zheir availability and helpfulness to them as
 

individual foreign students.
 

In the findings of the research by Richard E.
 

Miller in which he studied the significant elements in on-


the-Job behavior of Foreign Student Advisers--it was
 

concluded that "foreign student advisers tend to be much
 

more effective in areas where they work primarily in direct
 

relationship with people than in areas where they work
 
I
 

more with ideas, programs, 
or organizational structures."
 

The conclusion of this study would support Miller's
 

findings to the extent that foreign students also perceive
 

the Foreign Student Advisers to be effective in these same
 

areas.
 

2. The geographic origins of the foreign student did
 

not determine whether or not they talked with their Foreign
 

Student Advisers.
 

The influence of geographic and cultural origins
 

or national origins on students' adjustments and their
 

perceptions of the foreign culture in a cross-cultural
 

educational situation had been demonstrated in a number of
 
2
 

earlier studies. Although no hypothesis was developed
 

iMiller, op. cit., 
p. 229.
 
2Selltiz, op. cit.,; Caelho, op. cit,; Bennett et
 

al., op. cit.; Morri er al., op. cit.
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to test the effect that geographic origin might have on
 

whether or not s.,uden's had Interviews with their Foreign
 

3tudent Advisers, there are several factors which
 

suggested that these two variables mignt be related. In
 

the geographic regions of Sou'h Asia and the Far East
 

there are cultural values and societal structures in which
 

respect for formality, official titles, and authority are
 

extremely important. In the hierarchical structure of
 

traditional Indian society this is especially true.
 

To visit the office of7 the person officially
 

designated by the institution as the counselor to foreign
 

students might be considered a duty, an honor, or a
 

privilege by persons from these cultural areas, and they
 

might, therefore, be much more inclined to take the oppor­

tunity to visit his office or to take advantage of the
 

services offered by an official designated by the college
 

or university to be their adviser.
 

AID participants come from the developing nations
 

of the world. There were no students from western European
 

countries or Canada included in the group. Had the sample
 

of students included persons from the regions of The
 

British Isles, Western Europe, Canada, or a grouping which
 

included English speaking countries such as the Selltiz
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study utilized, a systematic relationship might have been
 

hypothesized and tested. As It turned out, there were no
 

systematic differences according to geographic region in
 

this study.
 

3. A major determinant of the usefulness of the 

Foreign Student Adviser seems to bc his availability to the 

student. 

The investigation of the relationship of these two
 

variables demonstrated that there was a statistically signi­

ficant positive relationship between them. Research done
 

In 1955 had indicated that students who were dissatisfied
 

with the counseling they received also reported that the
 

counselors did not have time to advise ihen, i.e., were not
 

available.2 The hypothesis which this study tested was that
 

the usefulness ratings of the Foreign Student Advisers'
 

help would have a positive relationship with the students'
 

ratings of the frequency of their availability. This
 

hypothesis was confirmed.
 

A review of the research done in the field of
 

student personnel services In higher education did not
 

reveal any published studies which had attempted to determine
 

1Selltiz, op. cit.
 
2
Cieslak, op. cit., 
p. 103.
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the relationship between these two factors. Yet, at
 

Pennsylvania State University, in recent years, evaluations
 

of the effectiveness of counselors in men's dormitories
 

have determined that the students' ratings of the
 

counselors' effectiveness is positively correlated with
 
1
 

their ratings of his availability to them. These evalua­

tions done at Pennsylvania State University are similar
 

to the hypothesis which was formulated in this study and
 

the results were also comparable.
 

4. The U-curve of adjustment was not systematically
 

related to the foreign students' perception of the
 

helpfulness of the Foreign Student Advisers.
 

The U-curve of adjustment in cross-cultural
 

experiences was hypothesized and refined in earlier studies
 

and reviewed in Chapter III of this study. Previous
 

studies had shown that this adjustment curve with its
 

downward trend during the sixth to eigbeenth month of
 

the students' sojourns could have an effect on the
 

students' perceptions of the host country and on their
 

attitudes toward that country as well as their home
 

countries.
 

The data analysis for this study did not reveal
 

IAccording to personal communication with Dr.
 
Raymond Murphy, Dean of Students at Pennsylvania State
 
University, January 11, 1970.
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this effect on the students$ perceptions oC the helpfulness
 

of the Foreign Student Adviser. This result would tend to
 

confirm the validity of the data collected in that this
 

variable did not have an effect on the responses that the
 

students made and therefore did not alter their responses.
 

Recommendations
 

The major findings of this study, and the conclu­

sions drawm from those iindings, as well as the constitu­

tion of this study itself are the bases for the following 

recommendations.
 

The portion of this study which was primarily
 

related to the evaluation of the effectiveness of the
 

Foreign Student Advisers (Subproblem one, two, three) was
 

statistically descriptive. This description was of only
 

one aspect of the Foreign Student Adviser's role, namely,
 

his relationship with the foreign szudents as individuals
 

who came to the office of the Foreign Student Adviser
 

primarily seeking help and advice. Other duties which
 

Foreign Student Advisers may also perform such as:
 

planning and directing orientation programs, organizing
 

social and cultural activities for the foreign students,
 

assisting United States students planning to study abroad,
 

and community contacts are not evaluated. This description
 

was of only one aspect of the Foreign Student Adviser's
 

role was due to the nature of the available data. Although
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the Zarge sample of students interviewed, and the equally
 

large number of Foreign Student Advisers at numerous
 

universities evaluated gives this study unique significance
 

in its breadth of nation-wide coverage, it was not possible
 

to do a study in depth such as the two studies done by
 
I
 

Benson and Miller. Thus, it caa be recommended that a
 

follow-up study, perhaps using the critical incident
 

technique that both Miller and Benson used, be done in
 

which additional analysis and evaluation of all aspects of
 

the Foreign Student Adviset's position and its duties,
 

from the foreign students' perspective, could be conducted
 

Since the instrument used for this study, the
 

Participant Evaluation of AID Training Queitionnaire, was
 

not designed specifically to evaluate the effectiveness of
 

Foreign Student Advisers, it is also recommended that in the
 

future, any instrument used to determine the effectiveness
 

of Foreign Student Advisers be developed solely for that
 

purpose so that it might be refined and revised to more
 

accurately indicate their effectiveness.
 

It is finally recommended that future studies in
 

the evaluation of student personnel workers in higher
 

IMiller, op. cit.; Benson, op. cit.
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education replicate the portion of this study which related
 

the usefulness of the Foreign Student Adviser's help to the
 

amount of time that they were available to the foreign
 

students. If the usefulness of Foreign Student Advisers
 

to their foreign students i related to their availability
 

to the students this same relationship might also be
 

evident in other areas of student personnel work such as in 

the Office of the Dean of Students or office of the Vice-


President for Student Life and in areas of Dormitory
 

Counseling and Academic Counseling. This finding could
 

not only designate a guideline for Student Personnel
 

Administrations to evaluate the effectiveness of their
 

workers, but also indicate a way in which the services might
 

be improved.
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APPENDIX A 

PARTICIPANT EVALUATION OF AID INTERNATIONAL TRAINING 

Introduction to Appendix A
 

In order to collect the descriptive statistics,
 

demographic characteristics, and biographical data
 

necessary to complete this study the following selected
 

items were utilized from the Participant Evaluation of
 

AID International Training questionnaire:
 

Item Page
 

36 . .. .. .. .. 16
 

37 . .. .. .. .. . .. :L6
 

39 . .. .. .. .. . .. 16
 

90 . . . . . . . . . . .. 30
 

92 . . . . . . . . . . . . 30
121 . .. .. .. .. . .. 41
 

122 . .. .. .. .. . .. 4l 
123 . .. .. .. .. . .. 41
 
124 . .. .. .. .. . .. 41
 

.28 ........... . 4
 
14o . .. .. .. .. . .. 4
 

110
 



PARTICIPANT EVALUATION OF AID INTERNATIONAL TRAINING 

The American Universitv 

Development Education and Training Research Institute 

Washington, D.C. 

I 1'.
IT 

in the boxes below.- leave a space between words.Spell your name by printing letters 
CARD 0 

I1"
 
II
NAME: 

PROGRAM: ACADEMIC IOA 

{Not to be filled in by Participant) 

.4r,-41
AGENCY = 
P.D.O.AID J-IJJI I 

,
OCCUPAT. F"f' '. ECON.ACT.
CONTRACT 

]" INTERVIEWER ....DATE I II II '' COUNTRY = -- E1 

Plo/P 77 7 1 07 



EXIT INTERVIEW GUESTIONNAIRE CONTENTS AND INSTRUCTIONS 

PART PAGE 

SELECTION PROCESS ........................................... I
 

LANGUAGE INFORMATION ....................................... 3
 

PLANNING OF TRAINING ......................................... 5
 

ORIENTATIONS BEFORE YOUR TRAINING PROGRAM BEGAN ............. 11
 

TRAINING PROGRAM ........................................... Is
 

LIVING ARRANGEMENTS ......................................... 23
 

SOCIAL ACTIVITIES AND SERVICES ................................. 20
 

TRAVEL ARRANGEMENTS ....................................... 32
 

MONEY ALLOWANCES ........................................... 33
 

SPECIAL COMMUNICATION SEMINAR ............................... 34
 

EXPECTED USE OF TRAINING ..................................... 36
 

OVERALL EVALUATION ......................................... 39
 

BIOGRAPHICAL DATA ........................................... 41
 

This questionnaire is divided into the parts listed above. You vW71be asked questions 

about your training experience, from start to finish. Please read all questions carefully, and 

amwr frankly all of those which apply to you. Only through your help can AID improve its 

international training program for future participants 

The interviewer will give you more instructions before you begim 

June 1967 



SELECTION PROCESS 

The following questionsask about your selection for theAID trainingprograrn 

1. How did you become an AID Participant? 

I was nominated [FT] I imade a reeIs F IIRR 

2. Who encouraged you to take part In the AID training program? 

all 

(b) 

No one ................................................. 

My boss ................................................ 

F 

F 
- 2A 

-113 

(c) 	 Representative(s) of my Government ............................ I4c
 

.. 	 150 
......................................
(d) 	 AID Representative(s) 

(e) 	 Other (Write in the job title of the person who encouraged you): 

3. 	 Before you were officially notified of your selection as an AID Participant, did you have any interviews 

with officials? 

NO F'II6N YES [ ] , 

(Go to 4. Who were these of ficials?
 

No. 5 (a) AID Representatives ...................... .
 

(b) Home Government Representatives ........... F la] 
1c) Other (Write in job title and location ofother official(s) you met withJ: 

.................
 



The following questions as about the timing of your selection proce= 

5. 	 How long was the time between when you applied or were nominated and when you received official notice 

of your selection as an AID Participant? 
Month(s): 11-20 

How long was the time between when you received official notice of your selection asan AID Participant6. 

and when you received notice of the date you were to leave your country? 
-22
Week): 

7. 	 Was this enough time (your answer to item 6) for you to make necessary arrangermets? 

NO D YES)N I--' 

How long was the time between when you received notice of the date you were to leave your country and 

the day on which you left? 

8. 

24-26Day(s): __ 

for you to get ready as you wanted?9. 	 Was this enough time (your answer to item 8) 

NO 1-127N YES Fh 

Before you were officially notified of your selection as an AID Participant, did you have examinations10. 

of any kind? 

NO 01 YES -- 1. 

What were these examinations?(Go to 11. 

No. 13) (io. 

(a) Competitive examinations .....................
 

3"---'
lian(b) 	 Medical examinations ... .................. l -­

(c) English langurge examinations....................[ii
 

(d) 	 Other (Write in any other examinations you took):-

Did you have special training to prepare you for any of these examinations?12. 

NO 	 1 '" YES 1I l2Y 

2 



LANGUAGE INFORMATION 

The following questions ask about your knowledge and use of language in your own country andin the United 

States. 

13. 	 Which langLige have you used most often since you were 18 years at age? [iL--1,,.] 

used 2nd most often?________ 

used 3rd most often?___ ________ 

used 4th most often? 42-44 

14. 	 Between the time you were officially selected to be an AID Participant and now, did you have any English 

language instruction? 

NO YESF--4 

(Go to 15. Where was this English language instruction given? 

No. 17) (a) In my home country .........................
 

.	 -14"7B 
........................
(b) 	 In the United States 

16. 	 How useful was the instruction for helping you with your 

training program?. 

Extremely useful, instruction could not have been 

better .................................. 1
 

2 
3 

4 
5 

Not at all useful, instruction could not have been 
worse ...............................o ..,
 

3/
 



AID Participants have sometimes reported difficulties with the English language during their stay in the 

To what extent was each of these difficulties true 
17. 

of these difficulties.U.S. Listed below i-re some 

for you? 

Very true for meNot true for me Somewhat true for meDifficulties 

a. Difficulties with slang ........ -- F - --]­
[ 	 SOs [jj1 sty

SONjj]b. Difficulties with accent .........
 

r 

C. 	 Difficulties with personal [I] n[ I] si 


..............
conversations 

Cd. Difficulties with teachers 
. 

or supervisors speech......... 


5[ 	 vs3i0. 	 Difficulties in getting [j- ] 

......


adequate public services 

f. Difficulties with reading[~][i[I] 	 V 

............
class assignments 

[Ii [Ii]F- [jj]F ­
g. Difficulties with signs 


and directions ..............
 

S6s [-]sSv
h. Difficulties with i-

..........

numbering systems 

L Other difficulties (Write in):­



PLANNING OF TRAINING 

The following questiGns ask about theplanning of your training program before it actually starredat the training 

.,'tes).
 

As far as you know. was your training program planned in detail before you reced your first training 

site? 

18. 

NO-- ,--,YESF(I] 

Which of the following items of information about your training pro­(Go to 19. 

No. 221 gram were part of this plan? 

F SSA 
Objectivels) of training ........................
(a) 	

[-- 598 
Name and location of training site ................ 


tb) 	

F b0c 
....................
(c) 	 Training program contents 

.............. .. [i o 
(di Length of time of training program 

F 	 ] 62E ...... 
Time allotted to each part of training program

(e) 

If) 	 Training reports required ...................... -1
 

(g) 	 Person(s) to inform about training program problems .. -] 

-I](h) How training is planned to be used upon return to home 

country .................................
 

(I) 	 Other (Write in any other items tha: were part of the 

plan): 



20. 	 Do you know who (individuals and agencies) participated in the planning of your training program? 

NO 	j 'j1N YES F-- I 

(Go to 21. How would you describe the participation of each of the following persons in this 

No. 22 planning? 

Peons 


ea. 	 Myse ........... 


b. 	My boss.......... 


C. 	 AID representative 
i my home country. • 

d. 	 Someone else inmy 

home country ...... 

a. 	 AID Program De­

velopment Officer 
the ......... 

f. 	 Other Program 
Officers in the ............
U.S. 
A rite in which 

agency): 

.	 Pe sonnel at the 

train ing sitels). .... 

h. 	 Other (Wite in the 

job and location of 

anyone else who 

participated): 

L6 

No Somel 

Partlcipation Participation Participation

I--],J I--i
 
F-1-I- EI--IS I---lM
 

r -
I 	 a6N 69M 

[j 0 	 C 
?GS"C4
F 7N 	 7C.. 

l 	 , I- !
 

IZ, [I]the 7W11111]-1s727[Ii --I1 

3 - ,7- 7 j-F -1 




22. Did you want to participate in the planning of your training program? 

M

7 YES [111NOi 


23. Were any changes maoi in your training program before you reached the first training site? 

?dOjjjj]- YES [I] 15V 

(Go to I 24. Who suggeste the changes? 	 C 2 
N&.28) t 	 "- I 

oA) Myself .................................. [I IIA
 

1b) My supervisor ............................. .[I
 

(c) 	 AID representatives in my home country ......... .. II
 
............. F 1 


1d) Someone else in my home country 14D 

. ISE 
Wa) AID Program Development Officer in the U.S....... 


(f) Other Program Officer in the U.S.................[I 

(gi Personnel at the training sie(s).................. 1 170 

(h1)Other (Write in the job and location ofanyone else who 

suggested changes): 

7 



L 

21. AID Participants have sometimes reported difficulties with the planning of their training program. 
Listed below are some of these difficulties. 1o what extent was each of these difficulties true 

for you? 

Difficulties Not true for me Somewhat true for me Very %:!isfor re 

& Not enough personal 

participation in the s 
planning . ................. :" 	 2W
 

b. 	 Not enough participation 

by supervi.sorls) in the 

................. EL]J]
 

C. 	 Lack of information on 

the training program 

content ................... 

d. 	 Lack of information about 
training sef)................ ][i F-1 

e. 	 Training plan not suited to 

conditions in my home 

country ................... F!i--1 
fE 	 Training plan not suited to 

my previous training .......... F-1 F ] I11111] 
g. 	 Training plan not suited to 

expected use of training ........... F T -111[I iv 
h. 	 Not enough time allowed 

for training ................ I:' F T11 F1-1] 

Training plan not com­

pleted in time ............... 
 1111 LI] 'IV 
j. 	 Training plan too rigid;

did not allow for change ....... III !s [1] 

k. 	 Other difficulties Write in): 

9 	 '0 



29. 	 How satisfied were you with the planning of your training program? 

Extremely satisfied, p13nning could not have been better ............... 

3
 

4
 

5
 

6
 

.............
Not at all satisfied, planning could not have been wose 	 7 35
 

30. 	 Write in the ideas you have for improving the plarning of future vtaining program for AID 

Partkpmnts with objectives similar to youn 

10
 



PROGRAM BEGANORIENTATIONS BEFORE YOUR TRAINING 

The following questions ask about the kinds of information given you before you began your training 

program. 

31. 	 Which of the following places. if any, gave you orientations before you began your training program? 

......................... L hA
la) 	 U.S. AID Mission in my home country 

(b) 	 U.S. AID in Washington, D.C................................
 

...................... 11]
1c) 	 Other participating U.S. Government agency 

(Write in name of agency): 

F..3]90 
Center .............................


Washington International(d) 

-] 	 40E 
...................................
le) 	 Pre-University Workshop 


(Georgetown University, George Washington University or University of
 

Hawaii)
 

41FF....... 

A formal orientation for international students at a training site 

(f) 

Other (Write in any other place where you received an orientation):(g) 

APPLY ONLY TO THOSE PLACES YOU 
THE REST OF THE QUESTIONS IN THIS SECTION 


VISITED (AS CHECKED ABOVE).
 

ii 



32. At which of the places you visited did you hear about each of the following topics? 
(If you did not hear about any of these topics, leave blank all of the boxes in that row.) 

Topics 

U.S. AID 
Mission 

in home 
country 

U.S. AID 
in 

Washington. 
D. C. 

Other 
U.S. 

Government 
Agency 

Washington 
International 

Center 

Pre-
Univ. 

Workshop 

A formal 
University 
Orientation 

Ote lc 
(15fre in) 

a) Travel & visa arrangements . ... 4 3AEl 

(b) Sickness &accident insurance .. ] - El 
1c) Money available from AID .... El= 
,d, AID rules on use of cars. .... - o 
(e) AID rules about families...I~~ - X 
(f) AID rules on medical care . . .. (X * E . 

(g) AID rules about extending time. .E 2Gl 

EJl j El 

56lC[ ]l-
E l
XE 

l*-l~El1 I~GEl 

, 

[IZ [ii ] 7 
A 

=I1'[ -- f-El 
"c[n] . -Xl 
5DloIX o IX 

~-:r 7Xl.. 

l~ E 7

ElG'1 ; 
(h) 

(i) 

AID Exit Interviewls) and 

Evaluations ................ 

Practical facts for getting 
along in the U.S ............. 

.. 

i......j E 
El El 

I 

.-. 

2. 

El I- -E l--
(j) Kinds of U.S. social activities .. E l ° 

,k) Ways of life inthe U.S. ....... -7 
(1) Education in U.S. universities .. El44L 

El 

El-5SL 

D l 

EE-
El L 

El 

El 
4E 

41L 

r-E u 

El-] 
El 45L 

E s 

E l : 
El-' 

El,­
[El 
E '" 

(m) Operation of the U.S.Government .......... . . SlI - 2. r -

'-S 

(n) Economic facts about the U.S. ..=' 
(o) Religiouslifeintho S..... El60 [tl 
,p) Race relations inthe U.S ....... 

[]
E-

l' 
--

El]"° 

E
El 
E l "° 

l'
El]' 

-

l 
[l 

E-- " 



33. 	 AID Participants have sometimes reported difficulties with the presentation of Information before their training xrogram began. Listed below CARD a 
are some of these difficulties. Mich of these difficulties, if any, do you think reduced the usefulness of the information given by the various 
places you visited? 

U.S. AID U.S. AID CnhPrre. Other Place 
Mission in U.S. WVshington Pre- A formal (1tite in) 
in home Washington, Government International Univ. University 

Difficulties country D.C. Agency Center I Workshop Orientation 

a. 	 Information not specific r *z- 16 - 6 , . A 17A 
enough .......... ........
 

Fb. 	 Not enough information F 1 U 212 

presented ................ 913 LJ L L-J L- L c 

Too much information F1C 
presented...................L 2S 	 LW
 

360d. 	 Information not accurate ...... 320 3 0 340 [7) , r7 [7J r-E l 

e. 	 Not enough discussion ......... 7 39E El4E j J41E E 43E 7 44E (7)
 
f. Not able to understand
 

speakers)..................... l- LW LW -- ],
 

g. 	 No printed material ..........E G [II SA 5r G S7G [ 77 55 [ s0G
 

h. 	 No pictures or films ...........17)6 7) 61, 62. 63" [ - , ­

i. 	No former AID Participant(s) 1 67., F -1 -- f- [1 f--I 
took oart in the oroaram ...... L.. L.. LJ ... L.....1
 

j. 	 No difficultieswith this 
 E.7.1 78 791 S0 
agency spresentation ................ 
 l E lE 	 lE 



CARD 5 

At which of the places you visited did you get the most helpful Information, If any. about each of the following topics? 
34. 

(Check only one place for each topic; this means only one box in each row across the page should be marked.) 

No helpfulIn) InformationOtherU.S. Washington Pro. A formal Other(ite Place
U.S.MissionAID U.S.inAID 

given onUniv. UniversityGovernment InternationalIn home Washington, 
this topic

Center Workshop Orientation
D.C. AgencycountryTopics 


Practical facts 
a. 

17 111 E 11c D 10 ItE D'F 110~
for getting along . IIA 
In the U.S................ 


12,A I~ue j z [120z 12 [12r 1I] I
b. Kinds of U.S.F 

social activities ............ [
 ElA 
1 1FC. Wys of life 

in the U.S.................
" 


14- [-14.
 . 14A l-B [1140 "-lE l.A
d. Education in F---... ' IC 

............
U.S. Universities 

1
 sr[El ISE5 Ii E I 
a. .Operation of ...... [ A !S C 

U.S. Government............
 

6
E1f. Economic facts [1A [7' 166 I16c [ 160 6 I 
.
.
.
about the U.S . 

[1 170 17'C 11. IIE L i 17i7 G Z ' 
r'117Ag. Religious life 

inthe U.S................. [ F
 

I IIIsee Ia FI.o
h. Race relations I A 109c i-o 

*
in thp [I1q......... .,* 




35. Write in the ideas you have for improving the orientations for future paticipanti 

TRAINING PROGRAM 

Your actual training has consisted of classroom education, on-thed-job work experience, observation visits. 

or some combination of these training methods. In the following six pages. questions are asked about 

each of these kinds of training Answer only those questions that apply to the kind or kinds of training 

you received. 
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TRAINING PROGRAM 

,;6. What academic institution(s) did you attend? CARD 6 

Name of Institution Number of Months 

You Attended Your Major Field of Study You Attended 

i) 1sti[utiojj--jj.]-- '"] (a) j.J'"2 

Institution 

,b,) d (b) jJ 1 " 

Institution 

4cl 3rd jjjjjj f ()j 4 , 

37. What type of student were you? 

(a) Graduate student ............... 

(b) Undergraduate student ............. 

[1111] 
.[ 

459 

(c) Non-degree student ............... 
[-- 46c 

38. Did your training program include a plan foryou to earn an academic degree in the U.S.? 
' v


1 7 NO [ 42NYES[ 


39. Did you earn an academic degree in the U.S.? 

Y 
NO F-#]4 IYES [iii'
 

(Go to !140. What degree(s) did you earn?
 

No. 41) 1 a)A 
1a) BA/BS ...............................
 

1b) MA/MS ............................... E---]l
 

. -' IC 
(c) Ph.D.. ............................... 


(d) Other (Write in other degree): 
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Did you have aFaculty Advisor to help you with your academic program at the institution where you
41. 

'had most of your training? 

[yE ]-TNO[j5N 

Did he help you arrange your course schedule?(Go to 42. 

S ly
NNo. 45) 

S YES l yNo F 

How often did he help you arrange your course[Go to 43. 
schedule?No. 451 

E l SAC .......
Every school term 

4" ....... . -I-

Most school terms 

[E]A few school terms ........
 

How useful was the help he provided?44. 

Extremely useful, his help 

could not have been better .... I 

2 

3 
4
 

Not at all useful, his help 6 

could not have been worse .... 9 s 

Did you receive any informal help in arranging your course schedule from students, faculty or others? 
45. 

NO -,-I YES I-- y 

Who provided the informal help?
(Go to 46. 

(aN Other foreign students ....................
 

(b) U.S. students ...........................
 

Ic) Faculty and staff .......................
 

Other (Write in any others who gave informal help):
(d) 
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47. 	 How useful was the informal help? 

Extremely useful.help could not have been better ... [.1 
2
 

3
 
4
 

6
 

Not at all useful, help could not have been worse ... 7 60 

48. 	 After you began voi ;;cademnic training did you ask for it to be changed in ary way? 

Y]S 

(Go to 49. What kindls) of change did you ask for?
 

No. 50) (a) Change in academic institition ............... LZA
 

630 
.................t 


(b) Change in major field of study 

MC.[I...............
Change in length of programc) 


1d) Other (Write in any other change): 

50. After you began your academic training was it changed in any way? 

M5Y
 

F- YESNO 

IGo to 51. 	 What kind(s) of change was made? 
No. 52) 	 CIA1 

(a) Change in academic institution ............... ...
 

67n[111(b) Change in major field of study .................
 

(c) Change in length of program ............... L.T 

1d) Other (Write in any other change): 
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52. Were any field trips arranged for you as part of your academic education? 

NO [J '-" YES ,II­
(Go to 53. How useful were the field trips in terms of your training objectives? 

NO 54/ 

Extremel. iseful, trips could not have been better ..... 

2 

3 

4 

5 

6 

Not at all useful, trips could not have been worse ........ 70 

54. Did you have courses in which instruments and equipment %..reused? 

....YES j]7,fNO D 


(Go to 55. Were these instruments and equipment similar to instruments and 

No. 57) equipment now available in your home country? 

""'
 I, YES 

(Go to 56. Do you expect such instruments and equipment 

No. 57) will be available in your home country in the 

near future? 

NO I 71N YES I TY 

NO F"7 
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57. AID Participants have sometimes reported difficulties with their academic trainins, Listed below are 

some of these difficulties. To what extent was each of these difficulties true for you? 

Difficulties Not true for me 

4LCourses too simple .,...... F--1 I.... 

[ 1,b.Courses too advanced....... 


[I.i.i]T ,c. 	 Instruction too theoretical. 

[iFT.d. Instruction too detailed ... 

iiF -T aNot enough lecturing ........
 

FTI] 1*Jf. Not enough discussion ........
 

g. Too much assigned 
,reading.................. [ 


h. 	Not enough assigned 

reading ................. .,J 

L. Too many courses unre-
lated to major field ......... I 

j. 	 Too much duplication of 

subject matter in different F1-
Z1. .................
courses 

k. Other difficulties (Write in): 

Somewhat true for me Very true for me 

Ei F 1
 

[11-111 -,
-],S, 
[ T3 F-],,, 
[1111] FTII] 
F -1-~~ [II 
jj s [II] , 

[ -s, F-

F s ISV 

0 1 1 
135 ISV 

, 	 011111] 
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68. 	 How useful wore the courses you attended in terms of your training objectives? 

Extremely useful, courses could not have been better ............. .
 
2
 

3
 

4
 

5
 

6
 

Not at all useful, courses could not have been worse ............. 721
 

59. 	 We have divided academic training into the educational techniques listed below. As you Inok back 

upon your training objectives and the academic program you have just finished, what changes would 

you recommend in the educational techniques used? 

More Less About Right 

Educational Techniques Needed Needed Amouni 

[i-
Fa Lectures........... 


]3--W F-- L [I3
b. Seminars.............F1 


--1] LII ] 1L Ii] -1 
c. Laboratory or shop work 

5Rd. Individual research .... [ 11] [11 25. [ill 
[i] ~ j 26L [I ]

a. Field trips ............
 

f. Other (Write in any other change in educational technique(s) you recommend): 

60. 	 How satisfied are you with the academic education you received? 

Extremely satisfied, academic program could not have been better ....... 1
 
2
 

3
 

S4I
 

5I
 

worse .......
Not at all satisfied, academic program could not have been 
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Write in the sugestions you have for improving the academic education of future Participants who61. 

mI have the same training objectives you had: 

22
 



UVING ARRANGEMENTS 

62. Did you et any help in finding housing at your training site? CARO B 

NOII N YESDj]" 

(Go to 63. Who helped you in finding housing? 
No. 651 12[I]4 a) AID representatives ........................... F
 

(b) Other sponsoring agency officials ............... Fi1i
 

F -11c) Officials at the training site ................... C
 

(d) COSERV volunteers ....................... '
 

(e) Other Americans ............................ I
j , 

(f) People from my country ...................... 11]r

F.[0 

People from other countries ................... 1

(g) 

1 
64. In general, how useful was the help that you got? 

Extremely useful, help could not have been better ..... 

2 

3 
4 

5 

6 j 
Not at all useful, help could not have been worse ..... 7 

65. Which of the following people stayed with you at any of the places at which you lived in the U.S.? 

F 20A 
(a) My family ............................................ 

1b) AID trainees from my country .............................. F T ­

.[11 
AID trainees from other countries ............................
1c) 

(d) Foreign nationals who were not AID trainees .................... "3]
 

(a) U.S. students ........................................ E:
 

5Fs 
iff 

*........ 

Other U.S. citizens ............................... 


1g) No one, always stayed alone ................................. [Ill]
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66. Which of the following types of housing did you have at the place where you stayed the longest time 

in the U.S.? 

(a) Hotel ............................. E fA 

(b) Motel ............................. .. 1.11 
(cl YMCA.YWCA ...................... 11 -
(d) 	 Room in private home ................... D11
 

F 	 1­(e) 	 Dormitory .......................... 


(f) 	 Apartment .......................... . I
 
13"3r

(g) 	 House .............................. 


67. 	 How long did you live in this housing? 

Less than 30 days ........................ ] 

I to 4 months ............................ "I 

5 to 12 months .......................... 11 	 1
 
More than 12 months ....................... 	 ]
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68. 	 AID Participants have sometimes reported difficulties with their housing arrangements. Listed below 

ae some of these difficulties. To what extent was each of these difficulties true for you? 

Difficulties Not true for me Somewhat true for me Very true for me 

a. No Information about 1---1 I-- --Ii 
available housing ........ 	 I ]
 

b. 	 Cost too geat.......... I . II
 

., 	 Below desired living 

standards .............
 

s
d. 	 Landlord troublesome ... . lii [III 

IL Too far from training... 

iate .................. L. E.
 

f. 	 Too far from business ' -­

end social areas. .........
 

g. 	 Inadequate transportation . . F111I [II0 ' 

h. 	 Undesirable location ....... F[1 4' [F14: [-1 4P
 
L 	 Separated from peopleF 1-F 1 

I wanted to live with . F 
j. Too much noise (or 1 ][I][I] 

other disturbances) .... FE 	 ­
k. 	 Not able to eat as, I D v 

wanted ................ El., 
1. 	 Other difficulties (Write in): 
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69. How satisfied were you with your living arrangements during the time you have been in the U.S.? 

Extremely satisified, living arrangements could not have been better .... 1 

2 

3 

4 

5 

6 

Not at all satisfied, living arrangements could not have been worse ....... M A" 

70. 	 What would be the one most important factor you would look for in housing if you were training 

again in the U.S.? 

ID 

SOCIAL ACTIVITIES AND SERVICES 

The following questions ask about the experiences you may have had outside your programmed training 

activities in the United States 

71. 	 Did you join any formal organizations in the United States. such as student or community clubs or 

professional societies? 
' ' 1;NO . YES ti 

(Go 	 to 12. What was the name ot 'he organization(s)? 

No. 73) 
(a) 

(b) 

(c)
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73. 	 Were Vrere any format organizations you wanted to join but were not able to? 

No F-'I IYES [jj]l, 

(Go to 74. What was the name of the organization(s) you were not able to join? 

No. 75) 

J-l] .]6.2 

75. 	 Were there any social or recreational activities organized for AID Participants? 

NO I fibN YES F.6Y 

(Go to 76. Did you participate in any of these activities?
 

N& 80)
 

YES 1.67rNO F-1t6, 
(Go to 77. What kinds of activities did you participate in?
 

No 80) (a) Visits to American homes ....... [ 10
 

(b) 	 Dances .....................[I
 
...................
(c) Parties 	 70c 

710(dl 	 Picnics ."................. 


(a) 	 Other (Write in any other activities): 

78. 	 By whom were these activities arranged? 

(a) 	 Program advisors ............. .'A]
 

(b) Church groups .............
 
74C(c) COSERV ................. j 


(d) 	 University officials ...........
 

(e) Other students ............. I 76E
 

(fi 	 Washington International Center 
Volunteers ..................E l' 

(g) 	 Other (Write in any other groups which 
arranged activities: 
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CARD 979. How enjoyable were these activities? 

Extremely enjoyable, activities could not have been 1 

better ............................... 
2 

3 
4 

5 

Not at all enjoyable, activities could not have been 6 

80. 	 Did you participate in any olher informal activities? 

NO '--, yES F--T 

81. 	 What kind of informal activities?(Go to 
111-1AN& 82) 

In) Playing sports ...........................
 

(b) Acting in plays ......................... -T e
 

(c) Singing in groups ......................... [I
 
. [II1]

..........................
(d) Playing in bands 

.	 I ]
(e) Dancing ................................ 

(If) Other (Write in any other activites): 

Were there any informal activities you wanted to participate in but were not able to?
82. 

NO 	 IY ' YESIF-I"I 

83. 	 What were those activities?/Go to 

Na 84) 
L 

b. 
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84. Did you have any personal friendships with Americans? 

NO[I.f' YES' "j] 

(Go to 85. What kinds of Americans? 

No.87) My teachers ........................... 
4 

(b) University staff other than my teachers .........
 

(c) 	 Students ............................. 1 

'7
(d) Farmers ............................... [ i
 

(e) Rusdnersmen ........................... I I	 " 


r :
 ....................... 


(gi Other public officials ..................... 11111
 

If) AID representatives 

(h) My job training instructors ...............
 

(i) Other (Write in any other kinds of Americans): 

56. Did these friendships contribute directly to improving your training ex­

perences? 

NO 114 YES--''" 
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Did you know where to go to get any medical, legal or counselling services that you might have needed? 
87. 

,
NO ,!YES L-Z 
88. Did you use any of these services?(Go to 

1 
-,]No. 90) NO[I 3] YES 

Which of these services did you use?(Go to 89. 
[0] 3%ANQ.01 fAl Medical ...............
 

[b) Legal ...............
 

c()Counselling ........... 37C
 

Id) Other (Write in any other kinds of 

eries you used): 

Did you ever talk with a Foreign Student Advisor or Job Trainee Advisor?
90. 

11 1 ]YESNODl 

91. How often was he available -o help you?(Go to 
[1 3ANo. 93 

Always available .........................
 [ ]39u
Usually available ......................... 


[11Sometimes available ....................... 


How useful was any help he provided?92. 

... I

Extremely useful, help could not have been better 

2 
3
 

Not at all useful, help could not have been worse 
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Listed93. 	 AID Participants have sometimes reported difficulties during their stay in the United States. 

below are some of these difficulties. To what extent was each of these difficulties true for you? 

Difficulties Not true for me 

. 0 . .. _l " . s~~~ .-..-..-IL	Not knowing expected .4-4 
manners ........ 

b.Weather too hot ........ .iN], 


- Weather too cold ........ ""'iF. 


d. Food distasteful ........ 


&.Feeling homesick .........
 Ll 
. 4116f. 	Feeling lonely ......... 


g. Being sick .............. [ 7N 


o, LI[ l,K. Dealing with dishonest 
people ................. 	

4
 

L 	Dealing with rude or un- r 43. 

friendly people ........... L _ .J 

JL Lacking sufficient time far 

unprogrammed activities .... 

k. 	Not enough money for rec- [--' 
reational activities ......... 

L 	 Not enough money to re- I 


turn hosp itality . . . . . . . . . . . L ---- J
 

m. Racial discrimination against 
me ...................
 

n. 	Racial discrimination a ' inst ,l,] 


others .................
 

o. Other difficulties Wirte in): 

Somewhat true for ma 

--' 
4I 

-14S 
I- S 

F-1 -j]]

FZ1-~ 


]I-I[ZI!S 

4-sF-1 
Z]-ssI.,o.,08 

1 s 

-V 

IZ[-,iis 

Very true for me 

I V 

iFZJ.V, 
43I-] 


-I, 

IF iT 
F I -V 
r 

I--I
 

F-,1
 

1 

5.,v 

D hw 

5­
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94. Did you feel comfortable and welcome in the United States? 

1.....................
Extremely comfortable, always felt welcome 
2 

3 

4 

5 

6 

Not at all comfortable, never felt welcome ....................... 7
 

TRAVEL ARRANGEMENTS 

AID Participants have sometimes reported difficulties with their travel arrangements. Listed below95. 

are some of these difficulties. To what extent was each of these difficulties true for you? 

Very true for meDifficulties Not true for me Somewhat true for me 

a. 	 Traveling alone, no com­

panionship .............. F 1F 1F
 

b. Traveling alone, no help
 

or information ............
 

c.Not being met at airport-s) [1-. 1111 I-11-I 
or depot(s) ..............
 

d.No arrngemnts made for 	 I 
lodging .................
 

a.Trips too long and tiring ..... 	 I-1] [-111 
I.Trips too short, no op- [ L... 

IFportunity to see country .... 

g. Other difficulties (Write in): 
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MONEY ALLOWANCES 

96. 	 AID Participants have sometimes reported difficulties with the money allowances they received from 

AID. Listed below are some of these difficulties. To what extent was each of these difficulties true 

for you? 

Difficulties Not true for mo Somewhat true for me Very true for me 

a. 	 Unable to maintain usual
 

standard of living ..........
 

b. 	 Not enough money for
 

books and training material. .... [
 
c. Too little per diem while n-i
 

travelin. ............. I-I
 

d. 	Not enough money for
 

other program expenses......
 

(Write in items below): 	 [I [II 

a. Not enough money for
 

other personal expenses ......
 

Wrie initems below): F-1 . F- - F­

97. 	 Did you find your per diem too small in any of the cities where you stayed? 

NO 	 [ ] YES rj]... 

(Go to 98. In which cities?
 

No. 99)
 

C. 
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SPECCAL COMMUNICATION SEMINAR 

CARD 1099. 	 Did you attend a Special Communication Seminar? 

NO .... Y s ,,
D 1 --] 


(Go to 100. Where was the Communication Seminar that you attended? 

No. 107) 

is) Michigan State University Seminar at (Write in 

1"rdon): 

(b)Other (Write in any other locationl: 

101. 	 Was any of the subject matter of your training program repeated in the 

subject matter of the Communication Seminar? 

NO 	 j-1- YES ZiTi 

(Go to 102. What was repeated? 

No. 103) 

[14-i15
 

What do you believe was the purpose of your attending the Communication 

Seminar? 

103. 
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104. 	 AID Participants have sometimes reported difficulties with the Communication Seminar. Listed below 

re some of these difficulties. To what extent was each of these difficulties true for you? 

Difficulties Not true for me Somewhat true for me Very true for me 

.Too ny lectures.......... F[-	 [I q.
 

b. Subject matter not speci­

fic enough............... F 9 F ,9 F ]­

: 
. Instruction too detailed....... 2 - i-


d. 	Too muh repetition of 2 ]2s
 

material ..................- jN 1 1 
 v 

F-1. I -1jj +I-]e.Not enouh discussion ........
 

F i 	 I3Vf. 	Lack of social activities.......[jj] 


g. Other difficulties (Write in): 

105. 	 ulaw much of the subject matter covered in the ;ommunication Seminar en you think you will be 

aite to use in your work at home? 

All ....................
 

Almost all ...................... 1 1 "4
 

Most ........................ F 1-


Some ....... ....................--- ]
 

Little ....................... .111]4
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103. 	 How much do you think the ideas you got from the Communication Seminar will help you use your 

training when you return home? 

Extremely helpful. ideas could not have been better ................. 
 1 

2 

3 

4 

S 
6 

Not at all helpful, ideas could not have been worse ................. 7 

EXPECTED USE OF TRAINING 

The following questions ask about any ideas you may have about using your training after you return to 

your home country. 

107. 	 Do you-expect to use any of your AID training to instruct people or change projects in your home 

country? 

NOFT. YES F­

(Go to 108. To which of the following work activities do you expect to apply the 

No. 1091 AID training you have received? 

(a) 	 Training others in specific work skills ........... 
 IV 
(b) 	 Academic teaching .......................
 

(c) 	 Initiating new projects .....................
 

(d) 	 Changing on.going projects .................
 

(e) 	 Other (Write in any other work activity): 
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109. 	 How much of your AID training do you expect to use right awa on your job? 

.Norio......................... .7 


A little ....................... -,
 

A great amount ................. -1
 

110. How much of your AID training do you expect to use eventuall on your job? 

None ....................... D "
 

A little .......................
 

Some ....................... 
lll' 

A great amount ................. -1
 

111. Is there a specific job you will take when you return to your home country? 

NO LI,'3 YES Z, ­
(Go to 112. Isthis the same job you had before you came to the U.S.? 
No. 175) 

NOJII 1. YES F1 ,­
(Go to 113. Do you think that your job responsibilities will be changed 

No. 115) as a result of your AID training? 

NOZIv YESJj]. 

(Go to 114. Were these changes planned for 

No. 715) you before you began your AID 

training? 

NO ....YES'
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AID Participants have sometimes reported they expect to have difficulties in using their training.
115. 

Listed below are some of these difficulties. To what extent do you think each of these difficulties may be 

true for you? 

Not truie for me Somewhat true for me Very tr;e for me 
Difficulties 

.	 Lk f equipment, tool1 7V 

or facilities ............... 

F11 3 V1111111 
. . . ................... 


c. Lack of time.............
 

° [j.jv

Lack of qulified staff ....... 	 II' F-1 .
 

'
 
e.Lack of help from my.... ] 111 [1] 

immediate supervisor.........
 

Mjj [Isf. 	 Lack of support from 

higher officials .............
 

-]
9.Resistance to changing -] .] 

ways of doing things .........
 

h.Other difficulties (Write in): 

Could the U.S. AID Mission in your home country help you to use your training after you return 
116. 

to your home country? 

NO .. YES 4411 

117. How?_(Go to 

1181No. 
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OVERALL EVALUATION 

118. 	 In this questionnaire you have answered questions about the following parts of the AID training pro­

gram. For each part. check how much change. if any, you think the part needs to make it better. 

No 	Knowledge 
of ThisNeeds Much Change Needs Some Change Needs No Change 

a. Selection of F FT -
Participants. 

b. Language F1 [j] F[ 1 
Training . ...... r -,- - ' r 

c. Planning of .LI- [ii] F ]TL 

d.Orientations
 

Before Training1
 

Program..
...
 

e. Program(s) at 

Trairigng Site(s) . . 

f. 	Living 

Arrangements ....... 

9. SocialActivitco. ........ [ISI° F-1, [Z]F ,1
 
h,. Travel 

Arrangements ...... 	 1 

L Money
 
53

F MF 1)
Allowances ..... 

[I]li] 	 [ i
i.Communication F-1
Seminar ........ 
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119. 	 Your experience In the United States may be divided into two kinds: (a) technical or subject matter 

training, and (b) social and personal experiences, not directly a part of technical training. Which of 

these two kinds of experience has been relatively more important to you? 

Technical or subject matter training ............................. 	 i--


Social and personal experiences ............................... 	 F __]
 

120. 	 HOW SATISFIED WERE YOU WITH YOUR TRAINING PROGRAM AS A WHOLE? 

EXTREMELY SATISFIED. TRAINING PROGRAM COULD NOT HAVE 

BEEN BETTER ......................................... . 

2 

3 

4% 

5. 
NOT AT ALL SATISFIED, TRAINING PROGRAM COULD NOT HAVE 6 

BEEN WORSE ........................................... 	 . .
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BIOGRAPHICAL DATA 

The questions in this section deal with biographical information. schooling, work experience and trawl. CARoDI 

121. 	 What country were you born In? 122. What is your present age?.- 14.15.. 

123. Seax: Male =-- r ,fFemale 11F 

124. 	 Marital status: 

Single -s Married = 17
M Other =Zj,7o 

(Go to 125. Number of children: - ,-,, 

No. 	 26) _ 

126. 	 Number of brothers and sisters: _ 2021 

127. 	 What is (was) your father's usual occupation? 

[ 2211 4 

128. 	 Beginning with your first year of formal schooling, how many years of education did you have before 

beginning this AID training program? Years: - zs26 

129. 	 What was the highest degree, certificate, or diploma you earned before this trip? 

Name of Highest Degree. The Year I Received This Degree. 

Certificate or Diploma My Major Field of Study Certificate or Diploma 

'
 
--	 F -jjo.-s [ 1Cs 
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130. By whom were you employed at your last two jobs in your home country? 

If you have held no jobs, write "nojob in the first blo-k (a) below. If you have held only one job, 

describe it In (a) and write "no lob" In the second block (bi. 

Number of 

Name of Business or Agency Years I Was 

Where I Work(ed) My Job Title Employed 

is) Job held at t ZaI~ 	 L 
departure 

1b) Job held prior [jjjjjj (b)F .... b)F~ 1 

to Job a.above I 

131. Before this trip, have you taken any trips lasting one month or more outside your home country? 

NOI'-15 YES IZI5OY 

(Go to 132. How many months (total) had you spent outside your home country? 

No. 135) 	 M s'sz 

133. How many countries had you visited? 

Number: . . !4 

134. 	 What was the major purpose of your longest trip? 

Education ............................... E l 
SST
 

Technical training ......................... i ii
 

Employment ............................. F- t 
. I Sv 

Visiting ................................. 


(,)42 

V1 



135. 	 Before this trip, have you ever visited the United States? 

NO [ -6.1 YES I [.S ..

(GO0 136. How many months (total) had you spent in the United States before this trip? 

No. 739) 
_ 	 s7.5sMonths: 

137. 	 How many states had you visited? 

Number:-35*60 

139. 	 What was the major purpose of your longest visit before this trip? 

Education ............................ [ ] 

Technical training ...................... . I 
Employment ...........................
 

IVisiting .............................. .
 

139. 	How large was the place where you lived most of the time before you were 11 years of age? 

Under population of 500 .................................. [j A 

n
500 tO 1,999..........................................[i] 


2.000 to 24,999........................................ 2C
 

25.000 to 99.999 .......................................". ] A
 

100,000 to 499.999 ..................................... D
 

500,000 to 999.999 ...................................... [I]
 

Over population of 1.000,000 .............................. . l G
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140. How large was the place where you lived most of the lime after you were 18 years of age? 

Under population of 500 ....................................
 

500 to 1...........................................
 

2,000to24.999 .........................................
 

25.000 to 99.999 ....................................... ' o 

100.000 to 499.999 ....................................... FZ ror 

500000 to 999,999 ..................................... lF 1 
Ovr population of 1.000.O00 ............................... I 53 
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APPENDIX B 

The American University 
DEVEOPMENT EDUCATION AND TRAINING RESEARCH INSTITUTE 

AID Exit Interview Project
 

STANDARD INTRODUCTION
 
FOR ACADEMIC AND SPECIAL PARTICIPANTS
 

Good morning (afternoon). My name is 

IttS my pleasure to welcome you to the Development Educa­

tion and Training Research Institute of The American 

University. The American University, as you may know, is 

a private educational institution, one of the 5 major 

universities in Washington, D.C. Neither the University 

nor our Institute is a part of A.I.D. or of any other
 

government agency._ AID has asked us, as an independent
 

organization, to hold an exit interview with participants
 

like yourselves who have completed AID training programs
 

and are leaving from Washington, to go home. Have all of
 

you read about our exit interview on this sheet with the
 

map? (HOLD UP) [IF NECESSARY: Have any of you been told
 

about the purpose of the exit interview and the way we
 

conduct i? (PAUSE--PROBE IF NECESSARY TO DEVELOP
 

DIALOGUE.)
 

So that all of you may know more fully what to
 

expect, I want to tell you (more about) the purpose of
 

our interviews with you and the way they are carried out.
 

The purpose of the exit interview is to help AID
 

.132
 /D 
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improve their training programs for future participants.
 

You can help us do this by describing in a questionnaire
 

and an oral interview that we will give you, your
 

reactions to the training program you have had. 
We send
 

this information, combined with the information all other
 

participants give us, to AID for their use in planning
 

and conducting future training programs. Of course, your
 

own program(s) is (are) finished and cannot be changed.
 

However, we get satisfaction--and hope that you will also-­

from knowing that we can help improve the participant
 

training program for other people from your country(ies)
 

who will be coming to the United States in the future.
 

We hope you will give us your true opinions
 

about the good and bad experiences you had during your
 

training programs. We cannot help AID improve training
 

programs unless we send them information which truly
 

represents your opinions. For example, if you stayed in
 

a hotel that you liked, we need to know the name of the
 

hotel so that we can recommend it to AID for future parti­

cipants. Or, if you stayed in a hotel that you did not
 

like, we need to have the hotel name to tell AID not to
 

send future participants there.
 

Do you have any questions about the purpose of
 

the exit interview?
 

You are scheduled to be with us until 12:30 p.m.,
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although we will not keep you any longer than it takes to
 

complete the exit interview. During this time we will
 

ask you to take part in 2 or 3 activities. First, we 

would like all of you to fill out a questionnaire (HOLD 

UP QUESTIONNAIRE). This will tell us what your training 

experiences were and your opinions about them. It is 

not as long as it looks, since you answer only the 

questions that apply to you. When you have finished the 

questionnaire, we will provide for each of you an indi­

vidual conversation wiLh one of our Interviewers. The
 

questions in the questionnaire do not ask everything
 

about your own individual program that you may wish to
 

discuss. However, the individual conversation will give
 

you an opportunity to talk about your training program
 

in detail, and to discuss any opinions or experiences
 

you had which you may not be able to put in writing on
 

the questionnaire.
 

There is an Important difference between the
 

questionnaire and the individual conversation. Your
 

name is not related to anything you say in your indi­

vidual conversation, but the information you write in
 

your questionnaire will be seen by the people in
 

Washington and your home country who have worked on your
 

training program. We send your completed questionnaire
 

to AID's Office of International Training to be looked
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at by your Program Officer and by your Program Specialist
 

in another government agency, if you had one. After they
 

have seen your questionnaire, it is sernt to the USAID
 

Mission in your country. In contrast, none of the infor­

mation you give us in the individual conversation goes to
 

AID or to your home country, unless (1) you specifically
 

ask us to make a special report, or (2) it is something
 

you have already written in your queutionnaire. Otherwise,
 

the individual, private conversation is completely
 

confidential; your name is not attached to what you have
 

said in any report to AID or your home country.
 

At various times each year what we have learned
 

from all of these individual conversations and from the
 

questionnaires is put into summary reports and sent to AID
 

with recommendations for improving future training
 

programs. This is a copy of our last annual report (HOLD
 

UP REPORT). In these summary reports, we do noi give the
 

names or specific comments of any participant we have
 

talked with. Do you have any questions about the pro­

cedures we use in our exit interview? (PAUSE AND ANSWER
 

QUESTIONS.)
 

Not all of you are concerned with the third part
 

of the exit interview. This (POINT TO VISUAL AID) relates
 

to a special survey we are making of the orientation
 

program at the Washington International Center. Some of
 

you may have already taken part in the first part of this
 

N­
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survey when you attended the WIC orientation. (NOTE
 

PARTICIPANTS.) After you have completed the exit interview
 

questionnaire (HOLD UP) we will ask each of you Who
 

have taken part in the first part of this special survey,
 

and each of you who did not attend the WIC orientation
 

program for more than one day to compleLe this abort
 

questionnaire (HOLD UP).
 

Do you have any questions?
 

Now 7 would like to describe the exit Interview
 

questionnaire to help you complete it more easily. First,
 

I want to say that this is not a test. The questions aek
 

about what you did as an AID participant and how you felt
 

about these experiences. There are no right or wrong
 

answers. We only want you to tell us your 
true opinions.
 

We have divided your training experiences into these parts
 

(POINT TO FIRST VISUAL AID) and we ask questions about each
 

part. You can answer most of the questions in the question­

naire by checking the square that has the answer you want
 

to give. In a few questions, however, we ask you to write
 

out your answers. Also, you may write any comments or
 

suggestions you want to make about any question you answer,
 

even if you are not specifically asked to do so In the
 

instructions.
 

Now I would like to show you 3 different types of
 

questions that you will find in the questionnaire. (POINT
 

TO SECOND VISUAL AID.) (1) This type of question with the
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red lines is used so that we will not ask you about
 

experiences you did not have. For example, you can see 
that
 

this question asks if you got any help in finding a place
 

to live where you were training. If your answer is "No,"
 

you make a check in the square to the left of the red lines
 

that form a large box around the nex,; f "up of questions
 

(POINT TO "NO" BOX). Then you go to iuestion 107, as it
 

says below the square. If your answer i4 "YES," you make a
 

check in the square to the right of the red line (POINT TO
 

"YES" BOX). 
 In this case, you would answer the questions
 

that are surrounded by the red lines because they ask about
 

the kinds of help you got. Is it clear to you how this type
 

of question is used? (PAUSE--ANSWER QUESTIONS.)
 

(2) Another type of question asks you about
 

difficulties that some participants have experienced during
 

their visit to the United States. For example (POINT TO
 

THIRD VISUAL AID), 
this question asks about difficulties 

mentioned and then let us know whether or not they were true 

foz you. For example, (POINT TO THIRD VISUAL AID), we 

ask you to tell us if American slang was hard to understand.
 

If you feel that this was "not true for you," then you
 

indicate "not true" by checking the first square after the
 

difficulty, and go on to the next listed difficulty. If
 

this was true for you, you are to decide wbether it was
 

"somewhat true" or "very true." 
 If it happened on some
 

occasions and not others, or if the situation improved as
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you stayed longer in this country, you would check "some­

what true." If it is still a difficulty and has not improved
 

during your stay, you would check "very true for me," the
 

last square in .the row. For each difficulty we ask you to
 

check one of the three squares. There is at the bottom of
 

each list a space labeled "other difficulties" (POINT TO
 

VISUAL AID) where you may write in any other difficulty you
 

bad, In this topic area, that we have not mentioned in our
 

listing. In this type of question, it is very important
 

that you check a square for each difficulty listed, even if
 

none of them were true for you. In this case, all the
 

Is this type
squares would be checked "not true for me." 


of question clear to you? (PAUSE--ANSWER QUESTIONS.)
 

There are a few questions in the questionnaire that are of
 

type, but which do not ask about difficulties.
this same 


The third type of question involves a scale that we
 

ask yo'x to use to rate things such as satisfaction or
 

usefulness (POINT TO FOURTH VISUAL AID). There are 7
 

We have described number I as
numbers on the scale. 


"extremely satisfied, things could not have been better."
 

This is the ideal; there could be no improvement of any
 

Each number going from 1 to 7 represents less
kind. 


satisfaction or usefulness until you reach number 7, "not
 

at. all satisfied, things could not have been worse."
 

This is the extreme opposite of number 1; everything
 

needed improvement, nothing was satisfactory. We ask you
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to place a circle around the one number that represents your
 

feelings about the question asked. Is this type of question
 

clear to you? (PAUSE--ANSWER QUESTIONS.)
 

I will be here in the room while you are completing
 

tne questionnaire; if you have any further questions, please
 

raise your hand and I will come to help. If I happen to'be
 

out of the room, make a note of your question and I will
 

belp you when I return. There are a few questions in the
 

training program section (POINT TO FIRST VISUAL AID) of the
 

questionnaire that some participants have had some
 

difficulty understanding. I will be nearby when you come to
 

these questions (or will discuss these with you first) to
 

make sure they are clear to you. If you do not want to
 

answer a question for any reason, please let me know so
 

that I can discuss it with you.
 

When you have finished the questionnaire, please
 

bring it to me. I will go over it to see that all the
 

questions have been answered and then will arrange for the
 

next part of your interview. When your individual
 

conversation is finished, your interviewer will give you
 

this single sheet (HOLD UP) which asks a few questions
 

which will help us improve our exit interview here at
 

American University. After you have finished it, fold it
 

and put It into the box near the Receptionist's desk.
 

On the cover of the questionnaire (HOLD UP), print
 

your name in the boxes on this line (POINT), leaving one
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space between your first and last name. Do not write in
 

any other information on the cover. I will do this later
 

for you. You will notice some very small squares with numbers
 

in red in the questionnaire. Please ignore these. They are
 

Instructions for putting the information on IBM cards. Do
 

not hesitate to ask me for help at any time. Thank you.
 

(PASS OUT QUESTIONNAIRES AND PEYJIIS.) 

,!G~
 



APPENDIX C 

AID TRAINING EXIT INTERVIEW DEVELOPMENT STUDY* 

Since the inception of international training
 

programs by the United States Government, the exit interview
 

bas been used as an evaluation tool, first with the Marshall
 

Plan programs shortly after World War II, then with the
 

International Cooperation Administration, and since 1961,
 

by the Agency for International Development. The interviews
 

were conducted by program managers either in the foreign aid
 

agency or in other participating government agencies as a
 

part of the final meeting betwern the participant and the
 

program manager responsible for the participant's program.
 

The final meeting also covered an evaluation of the
 

substance of the participant's training program and provided
 

an opportunity for the tying up of any loose ends on
 

administrative or other matters associated with the parti­

cipants sojourn in the United States.
 

Use of the exit interview as an evaluation tool for
 

improving the effectiveness of future training programs is
 

based on a straightforward rationale. While recognizing
 

*Excerpts from "AID Training Exit Interview Develop­
ment Study," Washington, D.C.: Development Education and
 
Training Research Institute, 1964, mimeographed, which are
 
pertinent to this study.
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the critical importance of other factors in ultAmate utiliza­

tion of the substantive knowledge and skills which partici­

pants acquire In their training programs, obviously
 

including the substance itself, the subjective reactions
 

of the participants to their training experiences are major
 

determinants of that utilization. Participants who, on the
 

whole, are more satisfied with their training experiences are
 

more likely to make good use of their technical training than
 

participants who are dissatisfied. In the same way, the
 

participants who view their training experiences positively
 

are likely in the future to evaluate United States foreign
 

policy objectives more objectively and fairly than partici­

pants who are disgruntled and negative.
 

Used as an evaluation tool, the exit interview allows
 

an assessment of the participant's satisfactions and
 

dissatisfactiins and the Identification of events and
 

experiences which he associates with such evaluative
 

judgments, at a time when his memory of his training program
 

Is fresh and his subjective reactions are not leveled or
 

distorted by the passage of time and other events. Program
 

characteristics which are consistently related to positive
 

reactions can be reinforced in future programs, if possible;
 

aspects of programs which are consistently related to
 

negative reactions can be examined for possible change. The
 

interview data can be "banked" for use in subsequent longer
 

term follow-up evaluation studies in which the same kind of
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analytic process can be employed with training utilization
 

as the yardstick, rather than the participants' evaluative
 

judgments.
 

An internal management study of the evaluation
 

aspects of the final meeting between the program manager
 

and the particlpant revealed a number of shortcomings.
 

Evaluation was found to be informal and unstandardized, and
 

the results were not amenable to aggregation which is
 

necessary for an overall evaluation of the total international
 

training program. The major conclusions of the study
 

(Improving the Participant Exit Interview Evaluation Process,
 

September 1960) were:
 

1. 	Evaluation is not likely to be performed
 
objectively oe impartially.
 

2. 	There is no uniformity of approach and only
 
spotty coverage.
 

3. 	Insufficient provision is made for dissemina­
tion and application of evaluation findings
 
in Washington.
 

4. 	There is little indication of utilization of
 
evaluation reports by Missions; some staffs
 
never send evaluation reports to the field.
 

5. 	There is excessive duplication of effort;
 
some participants being interviewed several
 
times for essentially the same purpose.
 

6. 	The . . . process is expensive, occupying 
much time in the (foreign aid agency] and 
participating agencies. 

Following the recommendations contained in the staff
 

study, the Agency for International Development Office of
 

International Training (AID/IT) proceeded to develop plans
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for centralizing and standardizing the exit interview
 

evaluation process. A questionnaire instrument was developed
 

(Clements/Deuss, 1963) and pretested on a small number of
 

participants (the information content of the questionnaires
 

developed in the present study stems largely from the
 

Clements/Deuss questionnaire). As an evaluation tool, the
 

exit interview is not planned as a substitute for the final
 

meeting of the Program Development Officer (or Program
 

Officer) and the participant. Rather, in addition to
 

coping with the criticisms cited earlier, the exit interview
 

is viewed as a complement to the final meeting, allowing
 

more time in that final meeting to be spent by the PDO on
 

evaluation of the substantive content of the training
 

program and on proper handling of final administrative
 

matters. In this sense, it is recognized that the exit
 

interview is not the only, albeit a major, technique for
 

evaluation of AID/IT programs. Other tools and instruments,
 

such as PDO ratings of training and educational institu­

tions and evaluations by Mission Training Officers are
 

indispensable to overall program evaluation judgments.
 

For both technical and administrative reasons,
 

AID/IT decided that the exit interview whould be
 

conducted by an impartial, independent group and the
 

present development study was programmed.
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Exit Interview System Design Requirements
 

The exit interview system developed in this study
 

was designed to meet the following requirements which were
 

established at the outset of the study in concert with the
 

AID/IT Evaluation Group.
 

Types of Interview Instruments
 

For Academic program (enrolled in college or
 

university courses for degree credit) and Special program
 

(on-the-Job training, alone or in combination with special
 

classroom and/or observational tour training) participants,
 

two (2) types of instruments are required.
 

1. A standardized, structured written questionnaire
 

to be completed by each participant under supervision of an
 

interviewer in individual or group sessions. The question­

naire covers all aspects of the training sojourn experience
 

including evaluative judgments on the adequacy of administra­

tive arrangements and satisfaction with accomplishment of
 

technical and non-technical training objectives. Because
 

English language is a requirement for participation in
 

these two programs, the questionndire is in English with
 

predetermined and precoded response alternatives, requiring
 

an average of one and a half hours to complete.
 

2. A semi-structured, oral interview to be
 

administered individually to each participant on a private,
 

anonymous basis. The interview provides an opportunity for
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the participant to "debrief" himself, a session in which
 

he can express himself in a free and open manner and, if
 

he desires, indulge in a cathartic emotional release of any
 

gripes and complaints concerning his training sojourn
 

about which he might not wish to go on formal record. The
 

interview also allows the participant to express any
 

positive or negative attitudes or beliefs about the United
 

States, his training program, and their relationships to
 

economic and social development in his home country Lnd his
 

own future, and similar matters. Finally, the validity
 

and comprehensiveness of the participant's responses on
 

the formal questionnaire can be directly assessed. The
 

interview is in English, averaging one hour in length.
 

For Observational Tour Group program participants,
 

a standardized, structured oral interview, to be conducted
 

in a group session with each team of participants, is
 

required. The group interview covers the same content as
 

the formal questionnaire for Academic and Special program
 

participants. At the conclusion of the structured interview,
 

a free "off-the-record" group discussion is conducted by
 

the interviewer to serve the same functions, on a group
 

basis, as the private, oral interview. The interview is
 

conducted in English with participants having an English
 

language facility; interpreters are used for teams whose
 

members do not speak English. The total interview averages
 

two hours with English-speaking teams and two and a half
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hours for teams requiring an interpreter.
 

Participants to be Interviewed
 

Exit interviews are to be conducted with all parti­

cipants receiving training in the United States under A.I.D.
 

auspices, including participants programmed through direct
 

Mission contracts with United States institutions. Initial
 

operation of the exit interview system is programmed for
 

participants who pass through Washington, D.C., on their
 

return trip to their home countries. It is estimated that
 

this covers 65 per cent to 70 per cent of all participants
 

who depart annually. As soon as administratively feasible,
 

Interviews will be conducted with participants currently
 

departing from Miami, New Orleans, and West Coast locations.
 

(A sampling scheme was considered, but the total participant
 

population will be interviewed to avoid difficult technical
 

problems associated with the representativeness of samples
 

and because economy-of-scale factors do not allow signi­

ficant reduction in the cost/benefit ratios involved.)
 

Participant Processing Arrangements
 

Exit interviews are to be conducted on a continual,
 

year-round basis in order to fit in with established parti­

cipant departure schedules. The main Washington, D.C.
 

interviewing facility is located to be easily accessible
 

by public transportation from the main AID/IT offices.
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One half day of each participant's terminal stay in
 

Washington is programmed by AID/IT for processing through
 

the exit interview prior to the final meeting between the
 

PDO and participant. Two interviewing sessions are
 

conducted daily (morning and afternoon) Monday through
 

Friday of each week. The facility is large enough to
 

handle peak departure loads during July, August, and
 

September, at which time the regular professional inter­

viewing staff is augmented by specially selected and
 

trained part-time interviewers, who also assist as required
 

during the other months.
 

Feedback Reports to AID/IT
 

Two types of reports on the interviews conducted
 

are required.
 

Copies of the questionnaire completed by each
 

Academic and Special program participant and of a written
 

report prepared by the interviewer on each Observational
 

Tour Group interview. Three (3) copies are provided for
 

the AID/IT Program Development Officer (PDO), the Program
 

Officer (PO) in participating agencies or institutions,
 

and the USAID Training Officer in the participant's home
 

country for use in planning future specific programs for
 

participants with similar training objectives. To protect
 

the credibility of the exit interview process in the eyes
 

of the participants, and therefore its usefulness to AID/IT
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these reports are not used in the final PDO meeting with
 

participants or in Mission debriefings of participants after
 

their return to their home countries.
 

Semi-annual, annual, and special reports based on
 

aggregated data from all the interviews conducted. These
 

reports are designed to provide an overall evaluation to
 

AID/IT management for future general program planning and
 

policy formulation purposes. Semi-annual reports provide
 

statistical summaries which describe the experiences and
 

reactions of all participants, as well as for selected
 

groupings of participants (e.g., by region, country, type of
 

training program, length of stay in the United States, age,
 

etc.). Annual reports provide in-depth analyses of the
 

functional relationships among the aggregate data collected
 

(e.g., the relationship between overall satisfaction of
 

participants with their training program and the nature and
 

extent of their participation in planning their programs).
 

Special descriptive or analytic reports are prepared on
 

particular interview content topics or groupings of parti­

cipants as requested by AID/IT.
 

INDIVIDUAL, PRIVATE, ORAL INTERVIEW FOR
 

ACADEMIC AND SPECIAL PERUGHRA PARTICIPANPS 

The individual, private, oral interview was designed
 

to allow the Academic and Special participants to "de-brief"
 

themselves in a cathartic sense and to allow off-the-record
 

exprezsion of attitudes toward their training experience
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and the United States and the relationship of these factors
 

to their own careers and social and economic development in
 

their home countries. Given these purposes, It was decided
 

that a semi-structured, informal interview approach designed
 

to engage the participant in a dialogue was the most
 

appropriate Interviewing technique. A more structured or
 

formal approach would reduce the rapport needed for a
 

cathartic debriefing, and lead the participant Into
 

expressing attitudes whose saliency couid not be ascertained.
 

This approach was designed to complement the structured,
 

Impersonal questionnaire administration and to provide an
 

atmosphere in which Lhe participant feels comfortable in
 

expressing his opinions and concerns.
 

Since there are no formal individual interview
 

Instruments, the developmental emphasis in this phase of
 

the project was on the interviewing process and the tabulation
 

of responses for cumulative analysis. With this kind of
 

emphasis, the primary *eozhnical problems centered around
 

the selection and training of Interviewers, the development
 

of interviewing techniques, the length of the interviews,
 

and the recording and coding of interview data.
 

The Selection of Interviewers
 

The recruitment or candidates to serve as part-time
 

Interviewers was under.aken on a personal contact basis.
 

It was decided that the job and personal requirements for
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the individual Interviewers were so specialized chat the
 

normal recruitment procedures of placing advertisements
 

and dealing with erployment agencies were not appropriate.
 

The technical problem involved in this recruitment was to
 

find highly skilled nnd motivated Interviewers who had the
 

flexibility in their schedules to work on the irregular basis
 

that the individual interviewing demands. Since the amount
 

of time involved in the Job itself was not sufficient to
 

provide an income for the interviewer, it was necessary to
 

recurit people for whom the learning experience and
 

intrinsic interest of the work would provide adequate
 

supplementary compensation to the fiscal emoluments involved.
 

To locate such people, organizations and agencies 

that deal with foreign visitors were contacted. These 

included AID/IT, the placement office at the State Department, 

and International Visitors Service Council. Washington 

Opportunities for Women was also contacted when it was 

learned that this group specialized in the placement of 

professional women in part-time jobs. The response to 

these contacts made it clear that women were much more 

available and interested in this type of employment than men. 

However, a more balanced interviewing staff was needed, so 

the local graduate schcols and a ministerial association 

specializing in counseling were approached to increase the 

number of candidates. From a group of 17 applicants, 3 

men and 5 women were selected to supplement the regular 

>1 



DETRI staff as part-time individual Interviewers. 

of the regualr staff members are male.) 
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(Most 

The Training of Interviewers 

These eight Interviewers plus all the permanent 

DETRI staff participated in a 3-day interviewer training
 

session immediately prior to the initiation of the actual
 

individual interviewing. The technical problem that was
 

faced in setting up the training session was to design a
 

program that was sufficiently broad in scope to acquaint
 

the Interviewers with the variety of participants they
 

would be interviewing, and yet well enough focused so that
 

they would gain assurance that they could cope with that
 

variety.
 

This problem was handled by dividing the program
 

into a number of different parts. On the first day, the
 

new Interviewers were acquainted with the other phases of
 

the DETRI exit interview program and introduced to the
 

permanent staff. These introductions were used as models
 

of different "get-acquainted" techniques by Dr.. Bryant
 

Wedge, a member of the Technical Advisory Committee, and
 

specialist in cross-cultural communication. Dr. Wedge
 

then conducted a lecture-discussion on models of inter­

personal dialogue which provided the Interviewers with a
 

general concept of the phases of an interview and specific
 

suggestions on how to handle the problems inherent in each
 

phase.
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On the second day, Mr. Edmund Glenn of the U.S.
 

State Department and Mr. Joseph C. De Mello of the George
 

Washington University Human Resources Research Office
 

carried out a series of simulated interview situations
 

involving the Interviewers in dialogues with a variety of
 

different kinds of foreign nationals. These dialogues were
 

recorded on video-tape and played back immediately for
 

discussion and demonstration purposes. From these demonstra­

tions the Interviewers developed ideas about different
 

cultural styles in thinking and conversation along with
 

techniques for detecting and communicating with people
 

using these styles.
 

The third day, Mr. Glenn gave a demonstration on
 

rapid note-taking in interview situations, which provided
 

many basic techniques that the Interviewers could adapt to
 

their own style of recording the conversations. (Tape or
 

other recording instruments were rejected for use because
 

of the political sensitivity and invasion of privacy issues.)
 

The training session was concluded with a presentation of
 

the AID/IT information objectives for the individual
 

Interviews and specific procedures to be followed in
 

scheduling, preparing for, conducting, and recording the
 

individual interviews. These were presented last in the
 

training program so that they would not dominate the more
 

general information presunued in the earlier sessions, and
 

so that they would be most salient in the Interviewers'
 

memories.
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Further training of interviewers was carried out by 

holding weekly, 3-hour staff meetings. At these meetings 

the Interviewers shared their interviewing experiences from
 

the previous week. Problems were discussed and recommenda­

tions made for their amelioration in future interviews. 

Successful interviewing techniques and ideas for improving 

the entire individual interviewing process were presented 

and discussed at each meeting. Complete notes were taken 

at each of these staff meetings. These notes were edited, 

reproduced, distributed to Interviewers at the next staff 

meeting, and incorporated into the project archives, so 

that none of the development of this phase of the program 

would be lost.
 

Length of Individual Interviews
 

The exit interview system design requirements
 

called for the private, individual, oral interviews to be
 

one hour in length. There were two technical problems faced
 

in establishing the length of these inte.views. First, 

the semi-structured nature of the dialogues made the 

precise timing of an interview almost impossible. Some 

participants had many relevant concerns and opinions to 

express and thus would talk for more than one hour. Others 

had few such concerns and opinions and required less than 

one hour. A second technical problem concerned administra­

tive restrictions on the length of the individual interviews.
 

Since the participants are scheduled to be at DETHI for
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4 hours, if they arrive late and/or take an excessive
 

amount of time to complete the questionnaire, there might
 

not be an hour left for the individual interview. Also,
 

the DETRI facility has eight individual interview rooms.
 

These will accommodate 16 participants on any given morning
 

or afternoon, provided at least half of them complete the
 

questionnaire within 2 hours of their scheduled departure
 

time from DETRI. When this does not occur, the individual
 

interviews must be restricted in length so that all the
 

participants can be interviewed.
 

To deal with the first of theSe problems, it was
 

decided that when time is available, the participants would
 

be interviewed for as long as the Interviewer feels is
 

required for the participants to express their salient
 

concerns and opinions. (In DETRI's experience to date no
 

individual interview has lasted beyond one hour and 45
 

minutes.) When participants appear to have few salient
 

concerns and opinions, Interviewers are instructed to ask
 

more direct questions--within the realm of the information
 

objectives for the individual interviews--to be sure that
 

the participant has the opportunity to express himself.
 

When the Interviewer finds there is nothing more to discuss,
 

the Interview is terminated. (No individual interview has
 

been shorter than 15 minutes,)
 

The second technical problem is handled by the 

Questionnaire Administrator. If he sees that more than eight 
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participants are going to complete the questionnaire after
 

11 a.m. or 3:30 p.m., be instructs the Interviewers who will
 

be talking with these participants to limit the interviews
 

By doing this, the Administra­to approximately 30 minutes. 


tor is assured that interviewing rooms will be available
 

for all the participants who complete the questionnaire
 

within a half hour of the time they are scheduled to leave
 

DETRI.
 

Since the individual interviewing has been underway,
 

only two Academic and Special participants have not been
 

given an interview. These were participants who completed
 

the questionnaire too late to allow time for the interview.
 

Data Recording
 

Since the individual interviews are off-the-record,
 

the Interviewer's note-taking presents a technical problem.
 

Notes are essential for the later reconstruction of the
 

interview, but may detract from the confidentiality of the
 

dialogue if the participant feels he will be quoted.
 

Intervieweru were shown in the formal training
 

sessions how to take notes in a very cryptic manner. It
 

has been found that generally the fewer notes the Inter­

viewer makes the less the suspicions of the participant
 

and the greater the rapport in the interview. Notes are
 

made on yellow legal tablets in a casucl but completely
 

open manner. The participant is assured that the interview
 

'si
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is private, both by the Questionnaire Administrator and the
 

Interviewer. The Interviewer explains the note-taking as a
 

means of assisting him to accurately remember what was
 

discussed, so that the feelings of the participant can be
 

combined anonymously with those of other participants. If
 

the Interviewer senses any participant skepticism about the
 

confidentiality of the interview, this is dealt with
 

directly. If necessary, no notes are taken in the interview
 

to reassure the uncertain participant.
 

As soon as possible after the interview, the
 

Interviewer writes up the dialogue from his notes and
 

memory so that it can be coded and analyzed. The technical
 

problem here is to get the information in a form that does
 

not distort the interview, but that can be easily codified.
 

If the Interviewer tries to categorize this information
 

immediately, he may find that his write-up is not representa­

tive of the conversation and thus will be an inaccurate
 

source of data in the analysis.
 

Th.s problem was solved by allowing the Interviewers
 

to write-up their incerviews in a narrative style that they
 

feel recaptures the dialogue. When they have finished this
 

write-up, they go over it and put in topic headings that
 

extract from the narrative the issues and experiences that
 

were discussed in the interview.
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Data Coding
 

After the data has been recorded, it must be coded
 

so that aggrpgate analyses can be carried out. The technical
 

problem here is to put a wide variety of information into a
 

form that is abstract enough to be comparable across partici­

pants and specific enough to be understandable and relevant
 

to AID/IT.
 

It was decided that the Interviewers themselves
 

should do this coding, since they were most familiar with
 

the data. From the topic headings that were used to cate­

gorize the narrative write-ups, a common list of 35 topics
 

was drawn up which represented the majority of the issues
 

and experiences discussed in the interviews. This list was
 

reproduced as a code sheet with each topic divided into
 

experiences and attitudes (see Individual Interview Report
 

Form, Appendix A). For each topic discussed in an interview,
 

the Interviewer indicates on this code sheet the participant's
 

evaluation (on a 4-point scale), and his concerns (on a 3-point
 

scale) with his experiences and ideas in this area.
 

In addition, the Interviewers make general ratings
 

of the participant's feelings about his training institution,
 

A.I.D., and the United States, based on Lheir overall
 

impressions from the interview. These ratings add scope to
 

their more detailed ratings on the topics. Thus, the indi­

vidual interviews are coded for aggregate analysis in a
 

marner that represents the salient experiences and opinions
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of the participants at both the specific and general levels
 

of interest to AID/IT.
 

SUPPORTING DEVELOPMENT TASKS
 

In addition to the technical problems associated
 

with the development of instruments and procedures, there
 

were technical problems to be faced in the reproduction of
 

instruments for distribution to AID/IT, and the storage of
 

data for semi-annual and annual analyses.
 

Reproduction of Instruments--Questionnaires
 

There are several ways of making image copies of the
 

questionnaires, but none of them have been developed to
 

handle the scale of reproduction needed; i.e., three copies
 

each of 2,500 +, 46-page questionnaires annually. All of the
 

available office reproduction techniques were investigated
 

and found to be too expensive and time-consuming for this
 

Job. A system was required that could reproduce the items
 

on the instruments in a standard way and integrate the
 

answers of each participant.
 

It was decided that the most efficient and least
 

costly means of handling this task was-to program the
 

questionnaire for electronic data prucessing in such a way
 

that the IBM equipmenL could print out the questions and
 

answers for each participant. Although the initial programming
 

cost for such a system is quite high relative to other means
 

of reproduction, the use of this system over time will
 

{(N 
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reduce the cost per questionnaire to a figure lower than that
 

required by any other technique.
 

Reproduction of Instruments--Tour Group Reports
 

The job of reproducing Tour Group reports is not as
 

extensive as that of reproducing questionnaires, i.e., three
 

copies each of 200 +, 24-page reports. Thus, it was not
 

economically feasible to program the tour reports for repro­

ductLion by IBM equipment.
 

Since the tour reports are typed by DETRI staff
 

members, it was decided to use multiple-copy, pressure­

sensitive paper for the typing of the final reports. This
 

paper eliminates the need for carbon paper. An original
 

and three copies are produced by typing the original. For
 

the convenience of AID/IT the three copies are color-coded.
 

Data Storage
 

In order to carry out aggregate analyses of the
 

data collected for the semi-annual and annual reports, it is
 

necessary to store the information for as long as a year
 

at a time. In addition,. it is desirable to have back-up
 

copies of the data in case the original information is
 

accidently lost or destroyed.
 

DETRI keeps for one year the original copies of
 

t'.e ruestionnaires filled out by the Academic and Special
 

participants, a c'py of the final report on each of the
 

Tour Groups, and the code sheets for each individual interview.
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Since the analysis of the Tour Group and individual interview
 

data will be done internally by the DETAI staff, no other
 

system of data storage is required.
 

The data from the questionnaires, however, are too
 

extensive to be analyzed internally. They must be handled
 

by computer. Since IBM cards are already punched to provide
 

the participants' answers for the computer reproduction of
 

the questionnaires, the data are in a form that can easily
 

be stored and later fed into an analytic computer program.
 

All that is required is to transfer data from the punched
 

cards to a magnetic tape that is stored at the computer
 

facility. The program built for the reproduction of the
 

questionnaires was designed to make this transfer. The
 

magnetic tape thus produced provides back-up data on all
 

the processed questionnaires.
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