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EXECUTIVE SUMMARY

The Nonformal Education Project (Ecuador 1972-76) was designed and
administered by the Center for Intermatiomal Education, University of Magsa-
chusetts, Amherst. Impacts from the project were made not only among the
rural poor in Ecuadcr, but in and through CIE and on the broader field of
nonformal education metaodologies and programs in developing countries.

In Ecuador, the vroject tested various monformal education techniques
and delivery systems over a period of three years and then strove to consoli-
date results in a national nonformal education system under ze Ministry of
Education. During the experimental phase, project activity concentrated in
four provinces in rural communities with high levels of illiteracy. Peasant
facilitators, ¢trained in participatory literacy and consciousness-raising
techniques and assisi=d by specially designed educational games and other
learning aids, were instrumental in establishing community education programs,
organizing numerous development projects aud even in training other peasants
as facilitators. The educational games were.used enthusiastically and with
positive literacy and numeracy as well as motivational and organizational
outcomes. However, even though they were designed to be reproducible by lo-
cal commuaities, such reproduction occurred only occasionally. Large scale
production by the Ministry of Education was begun, but not continued.

Various innovative uses of rural radio proved successful in markedly in-
creasing peasant participation in community educational and development ac-
tivities, including production of radio entertainment and learning programs.
A series of photonovels with peasant themes and characters, aud a mobile unit
equipped with photonovels, educational games, puppets, resources for live
theater and musical instruments were other means used to reach into rural
areas with an "appropriate educatiomal technology."

Attempts were also made to introduce national development entities to
the most successful methods and techniques. However, impacts made in these
formal institutioms, with the exception of some individual cases, were negli-~
gible compared with the successes achieved among the rural populations them-
selves. For a brief period after the end of the project, a Nonformal Educa-
tion Unit continued to operate under the aegis of the Ministry of Educatiom's
Extrascholastic Education Program, but the only instance of strong institu-
tional continuity has been through the Education for Development Unit which
continues to function in the province of Chimborazo. There is some sugges-
tion that project influence has been maintained "nonformally' and may be re-
emerging with the government's renewed emphasis on literacy and adult educa-
tion in rurai areas. '

Impacts derived from this relatively low cost project were greatest among
the rural poor and may be largely attributed to the unusual dedicatiom of
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project personnel (themselves mostly rural Ecuadoreans) and the care taken
to design and manage the project and to utilize methods and techniques ap-
propriate to the needs and practices of bemeficiary populations.

At the Center for Intermational Education, involvement in the Ecuador
Project was instrumental in establishing a participatory ''lifestyle'" and in
enabliing the center to win an institutional dz:velopment grant from AID to
continue and strengthen.its work in nonformal education in developing coun-
tries. Consequently, the Ecuador Project became a prototype used in the
formation of numerous students from both the U.S. and developing countries
and in the design of other pr2izcts in nonformal education carried out in
Latin America, Africa and Asia. In another round of diffusion of impacts,
CIE graduates are bringing their knowledge and orientation into other insti-

tutions where they are employed, frequently in activities which relate to
education in developing countries.
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PREFACE

is review of impacts has been formulated on the basis of informatiom
obtained in available jocumentation and complemented through interviews with
individuals in Washington, D.C. and at the Center for Internatiomal Educa-
tion in Amherst, Massachusetts in a three day visit there. Most of the pub-
lished documentation on the project refers to the fi-st two years of acti-
vity and very little is available on the last year of activity. However,
Jim Hoxeng (DS/ED) was most helpful in providing both additiomal documents
from his personal files and clarifications and details which would have
otherwise simply remained unknown. He also contributed by correcting and
commenting on earlier drafts. CIE also opemed its archives which contained
far more information than could possibly be synthesized here and CIE people
were most interested in discussing a project which they vnanimously regarded
as thoroughly intertwined with the center's own developaent and orientation.

Reducing the volume of material available to the length required has
proved rather time-consuming. More important, as in all assessments of
impacts, but particularly one done in "desk'" style, it is virtually impossi-
ble to know to what extent impacts are attributable to the project rather
than to other causes. Reliance on key informants (both personmal and docu-
mentary) has been necessarily heavy, although care has been taken to cross=-
check them against each other and against the larger body of information
available.

My sincere thanks to those interviewed for their cooperation and time
spent in somet imes lengthy conversations. Even though most of what was
shared simply cannct find room in these short pages, it nevertheless contri-
buted tc my own sense of the project and helped to imcrease the reliability
with which impacts could be assessed. :



ECUADOR

COUNTRY DATA SHEET

Size 106,000 sq. mi. . .
(Third smallest in South America)
Population 1972 - 6.4 milliont
1978 = 7.8 million?

American Indian 40=457,

Mestizo 40=~457%

White 10-15%

Black 5=-10%
Density 24 per lem?

200 per kiz of arable lands

970) 3

Income Distribution (1

% of national income, lowest quintile 2.7
Z of national income, highest quintile 73.2

Distribution of Land Cwmership (1968)3

% owned by top 10Z of owners

65

%Z owned by smallest 277 of owners 1

Cunmulative Anrnual Growth Rates (7.')2

Populat
..950-60 3.0
1960-70 3.2
1970-78 3.4

Adult Literacy Rate3

1960 ' 68%
1975 74%

Number of Cities Over 500,0003

ion

1960 0
1975 2
Urbanization3
1960 347
1975 42%

Per Capita
GDP GDP
4.8 1.8
5.5 2.2
9.2 5.5

1972% 717 (population 15+)
61Z rural
86% urban

lArea HandBook for Ecuador
ZLuzuriaga and Zuvekas 1980

3W’orld Bank Development Indicatnrs
nistry of Education, EZcuador



PROJECT DATA SHEET

Title: Community Education/Nonformal Education
Initial Contract: January 1, 1972

Closing Date: June 30, 1976

Grest Nember: EHEEOED (RELIRANL e 1o

Contracting Parties: Center for International Education

University of Massachusetts, Amherst

USAID/Ecuador

Grant Amount: Through June 30, 1973 $417,000
Through FY 1973 $736,000
Life of project $1,143,000

Goals and Targets:

Goal A:

Output
Target 1:

Outgut
Target 2:

Goal B:

Qutput
Target 1:

Qutput
Target 2:

Qutput
Target 3:

Outgu
Target 4

Increase educational opportunities for those who at present do
not have adeyuate access to the formal system of schoollng

Teachers and local leaders prepared and motivated to provide

basic education to community members in such areas as agriculture,
health, nutrition, literacy, home arts and other related fields.

Individuals who are motivated to learn through self-initiated
study after a period of training is completed.

More effective methods and materials for aiding individuals out-
side the regular school system.

Develop and implement technical and experimental educatinn demoun-

strations with the agsistance of teachers and other community
groups

Test and evaluate the techgical and educational materials and
methods developed under Target 1.

Make available to the Ministry of Education and other institutions
full information on the most efficient and effective syscems
developed and evaluated under this project.

Dissemination of the more successful systems

vii



AID
CcA
CEMA
CIDA

CIE
UMass/CIE

CSE

DS/ED

PEA
SENARED
SEV
UNASAC

UNESCO-OREALC

LIST OF ACRONYMS

Agency for International Development
Creative Associates '
Ecuadorean Center'for Motivation and Assistance

Interamerican Committee for Agricultural
Development

Center for International Education, Uaiversity
of Massachusetts at Amherst

Center for the Study of Evaluatiomn, University
of California at Los Angeles

Development Support. Bureau, Office of Education,
Agency for International Development

People's Education Association, Ghana
National Educational Resources Service, Ecuador
Ecuadorean Volunteer Service

Union of Agricultural Assodiations of Columbe,
Chimborazo Province

United Nations Educational and Social Council-
Regional Education Office for Latin America
and the Caribbean

viii



PROJECT SETTING

As the Community Education/Nonformal Education Project passed through
different stages of implementaticn, there were also changes in project
setting. Originally written as a one-year experiment to test various
nonformal education techniques and delivery systems, the project coutinued
- for over four years (1972-76) and emphasis on institutiomnalization grad-
ually replaced early emphasis on experimentation.

During the first year (1972-73), the project comsisted of four
loosely related programs held together by a ceantral staff and by the goal
of finding teaching-learning techniques which would effectively improuve
literacy, numeracy, communication and negotiatiom skills among rural
Ecuadoreans. All of the programs were designed for people "without access
to the formal system of schooling,” in other words, for the rural poor.

O0f the four programs and other spin-off activities, the most important

(in terms of size and intensity) was the facilitator program, initially
carried out in conjunction with CEMA, the Ecuadorean Center for Motivation
and Assistaznce. Initially, the facilitator program was concentrated in
the mountain provinces of Chimborazo and Tungurahuwa; later it expanded
into Cotopaxi (mountains) and Manabi (coast). $Simmltaneously, a pilot
project with Ministry of Education Adult Educatiom Centers was carried out
in Los Rios province; a small experiment was tried with the Ecuadorean
Volunteer Service (SEV) in a secondary school for peasants in the Cuenca
region of Azuay province; cassette tape recorderg were introduced into the
Tabacundo Radio School program which broadcast into rural communities in
Pichincha province. A review of some of the characteristics of rural
Ecuador will help place the project in perspective.

In 1960, 32 percent of Ecuador's population was rural; in some moun-
tain provinces, like Chimborazo, more than 50 perrent were Quechua speakers.
Between 1964-66, some steps towards agrarian reform were taken, but pra=
cious little was accomplished and the sector contimued under the domina-
tion of large landowners to whom a large part of the rural population
stood in a relatiocuship of quasi-servitude., Small farmers, indige..ous
coumunities and the rural landless remained withomt any significant poli-
tical power in spite of some attempts at organization (AID 1970). Ac-
cording to various sources, about half the rural population of Ecuador
lived (and still does) in absolute poverty, unable to satisfy minimum
basic needs (See Luzuriaga and Zuvekas 1980: 23-31). A "Comprehensive
Level-of~Living Index for Rural Areas" developed by those same authors
using eight variables (see Table 1 ) enables a camparison of project
provinces with the 20 provinces of Ecuador as a whole. On that index,
Cotopaxi ranked twentieth; Chimborazo, nineteenth; Azuay, eighteenth;
Tungurahua, fifteenth; Los Rios, thirteenth; Manabi, tenth; Pichincha,
second. With the exception of the latrer, it 1is clear that project
provinces were among the poorest in Ecuador. Moresver, communities which
actually participated in the project were generally ''poorer'" than their
surrounding provinces (see Tablec 2 A/B which give some characteristics
for some of those communities).

In 1972, the Junta Nacional de Planificacidn estimated that adult
illiterates numbered about one million, some 29 percent of the total
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national population (6.6 million). Of this one million, four-fifths lived
in rural areas (39% of rural population) and oune-fifth lived iu urbar areas
(14Z of urban populatiom). For the indigenous population of 929,700, the
Junta estimated that the illiteracy rate was 80 percent. According to
calculations made by Luzuriaga and Zuvekas, on an illitaracv scale with
scores ranging from one (highest) to tem, Chimborazo (52.8%) scored oune;
Cotopaxi (40.3%), two; Los Rios (32.8%), four; Tungurahua (30.2%) and
Manabi (34.1%7), five; Azuay (31.1%), six; and Pichincha (29.7%), seven

(see Table 3). As with previous rankings, illiteracy rates in project
communities were higher than in the province as a whole.

According to a CIDA (1965) study cm land tenure and socioceconomic
developnent

Ecuadoreans regard Chimborazo as the poorest, most backward
part of the uighlards; a region which combines all the ob-
stacles which make it difficult to exploit the available re-
sources, inferior as they are to those of other regicas .
and finally, it ls regarded as the region where living con-

ditions so anachronistic as to be unbelievable con*tinue to
te be maintained (p. 275).

Enrique Tasiguano, Ecuadorean field coordinator for the Nonformal
Education Project, provides additional insights into the feudal life-
sty.e which prevailed in the province of Chimborazo, where he estimated

that ten percent of the populatiom owned the vast majority of cultivat-
able lands: '

Household and field responsibilities are placed ir the hands
of the women and younger children because from an early age
the men must join the patron's work force, earning from six
to 25 sucres a day in the Best of casesg, Waen children reach
the age of eight or nine, they become "vanaperos [pecns'
helpers] in the haciendas. The little girls are given over
to serve Iin the hocienda residences or in tending small live-
8tock. If they st:v at home, they assume family duties of
caring for siblings and household animals.

All of this works againet any kind of preparation, instruc=-
tion or education Because school age children must joln the
working conglomerate at such a young age. Adults finish the
day tired and worn from wock and cold and lack of primary
services undermine any interest in getting ready (to study].
Mo- _over, the patrons 3o to great lengths to avoid the
presence of development agents and the formation of educational
nuclei and when that is no longer possible, they set up schools
on the hacienda 1itself so that they can control the education
of their "items of property." (p. 8-9; author's translation).

Notes In the CIDA volume indicated that Cotopaxi shared many of the
characteristics of Chimborazo, though to a lesser extreme. In contrast
Tungurahua, with its specialization in frui%t crops was judged "one of
the few examples in the mountains whers small properties have evolved
towards an open technification and intemnsification of tasks." Los Rios



is mentfoned as an area of small farmers, with little additional infor-
mation given. Manabi, a coastal province, was reportedly occupied by
independent small farmers, most often on arid lands and in condirions
described as "precarious.”

dbout 1970, personnel in the AID mission in Quito began to utilize
organizational development techniques and bottom-up planning and amanage-
ment in mission operations. The desire to extend these techniques out-
side the mission led to the creatiom of CEMA, an AID-funded i~4upendent
group of trainers available to work with development programs (Richard
Greene; personal communication). When the University of Massachusetts'
Center for Internatiomal Education (UMass/CIE) personn-l arrivad in
Beuador in 1971 for an exploratcry visit, they found a highly compatible
orieatation and practice in the mission and in particular with CEMA per-
sonnel who had already submitted a proposal to AID/Ecuador to "train
faiclitators in group work, dialog, literacy, problem-solving, critical
analysis, information-gathering and achievement motivation with the ex-
pectation that changes would be effected in local rural comrunities."”
After an initial collaborative experience in the training of the first
facilitators in October 1971 (see below), UMass signed a formal contract
with the mission in January 1972. From then until June 1974 the Nonformal
Education Project experimented with a number of teaching-learning tech-
niques, oftenin'close collaboration with CEMA persomnel, in order to
determine their effectiveness in assisting Ecuadorean peasants and develop-
ment agents. After October 1974, the project entered a comsolidaticn
phase in which effcrts were joined witl. the Ministry of Education to
establish a system of nonformal educatiovn throughout the country.

PROJECT IMPACTS
FINDINGS: EXPERIMENTAL PHASE (1972-7&)

The Facilitator Program

In October 1972, CEMA trainers, with contribut:ions from a UMass/CIE
representative, trained 24 peasant facilitators in an intensive five-week
~program to work in what CEM\ called "community education." In December,
the facilitators began their own couxrses in seven communities with 164
participants.l The facilitator centers operated with a dual purpose and
methodology. Not only were individual skills to be developed, but commun-
ity organization and participation in developument were equally project
goals. Resources included the facilitators themselves trained in pavti-
cipatory styles, the Ashton-Warner literacy mechod and a series of educa-
tional games, all designed to strengthen word fluency and number fluency
simultaneously with expressive and cooperative abilities. The final step
of the Ashton-Warner method (outlined in Table 4 ), reflection on the
relationship between learning content and daily life, was of particular
importance in leading individuals and community towards praciical action.
The same dimension was built into the games, some of which w972 actually
simulations of life situations, developed in the local contewr with input
and adaptatioms by participants (see.list of games .in Appendix}.

Despite the loose experimental nature of the prog- n, its general
success and the direction of its impacts are easily disc rnible in docu-



ments reviewed. In the earliest evaluation report available, CEMA member
Piedad Figueroa (December 1972) councluded that the project's strongest
inpacts were on community organ.zation and community development. At the
time, Figueroca counted 25 community developr:nt projects initiared by the
seven ccmmunities--11 had been completed successtully, two had been un-
successful and 10 weve still in execution. Hoxeng (1973) summarized the
nature of those and a few additional projects (see Table 5 ). Though
dita were sparse, Figuerva also found gains in liferacy and numeracy
skills. Test scores for 44 individuals w..> had been tested at the be-
ginning and at the cenclusion (11 months later) of the initial program
showed improvement in writing (t = p .U5) and in mach (£ = p. Ol). Anec-
dotal data from Hoxeng (1973) depict the tehavioral application of both
technical and interpersomal sk.lls in decisiou making, negotietion and
organization and impiementation of plans. .

A few months later, Swanson (AID contractor; Mzy 1973) found that
participation iz facilitator ceanters was superior to that typical of the
Ministry of Education’s Adult Education Centers. He alsc cbserved that
the facilitator centerc werxe providing a mezas of access to aducation in
rural areas which were served oaly partially at best by the ministry's
program. Iforeover, Swansor noted that in comparison with the latter,
facilitator center participants 1) received lustruction that was wmore
relevant to their immediate reeds; 2) were more likely to change attitudes
and behaviors; 3) were uors effective community members, 4) were able to
create learning environments within rural areas.

The most impressive evidence of impact from the "first generation"
facilitator program was its spontaneous spread, at the request of new
coumunities and througis the initiatives of the peasant facilitators them-
selves. For example, zfter the contract with CEMA expired {September
1972), facilitators from Tutupala recrulied 16 new trainees from their
own and four neighboring communit.ies and designed and implemeated a 10-
day training program which they convinced UMass to support. They later
provided new facilitators with follow up visits. Likewise, Punachisac
faciiitators joined with their counterparts from El1 Rosario to train 19
young women from seven communities and recrvited amother group of trainees
from 10 new communizies. In Guasasc, cthe facilitator sought assistance
from fwo counterparts ia Punachisac and eight new candidates from four
communities were trained in a course like that desiganed by “he Tutupalans.
When Swarson gathered his data in early 1973. he found tuat the number of
facilitators had grown to 46 in the two provinces of Chimboraz» and Tuo-
gurahua; 29 of chem were active in 12 centers with some 269 participants.
In short, within a year of its beginning, the project had virtually dupli-
cared itself.

In April 1973, two AID/W ecducation officers visited the project for
thelr own examination. and reported that

One of the most exciting realizar.cns of the Ecuador Non-
formal Education Project 1is the successiul use of rural veople
to help their neighbors learm. 'Facilitarcrs,' usually with
sixth grada education, facilitate learning for neighbors and
for new facilitators; participants are fully involved in the



" wholeprocess . . . . The objective is as much to improve
community life as it is to learn reading and writing, words
ordiparily grow out of particular problems .

Progress in the short time the project has been active is
indeed impressive; the devices work, both a4learning tools
and as stimuli to self-awareness (Newbry and Applegate, 4/9/73).

A Note About Educational Games

In the same letter Newbry and Applegate wrote:

The shert term evaluator employed by the Mission has con-

formed informal observations, namely, that gaming is highly
popular, that learning is taking place, that neighbors do

work very hard to help their community learnm, that gaming

and fotonovelas [see below] have encouraged community action,

and that interest remains high over extended ileriods. (Par. added).

The short term evaluator to which the above authors referred was
Swanson, whose observations provide some insights into the usage and
value of the games tested by the project. He noted that the games were
"not the focal point of facilitator sessioms," that they were used for
about 20 percent of total class time, and "usually introduced in the
second half of a session after drills in math, spelling, literacy, etc.,
have taken place, and are primarily used to supplement lessons." Even
though the same games were used over and over, Swanson reported that par-
ticipants became ag involved as if the games were new. While some games
were intended as simulations, others emphasized skill acquisition. The
former were more popular and when participants felt games lacked real
life qualities, they often improvised to make them more realistic.

The most significant indicazors of whether or not the games were good
nonformal educarion techniques would seem to lie in such phenomena as the
inteasity with which they were used and spontaneous diffusion as well as
the occurrence of learning. 2 Anecdotal expressions like those already
presented indicated that the games were used enthusiastically, although
it was also observed that effective use of games was largely related to
the facilitators' interest and use of them. Swanson claimed that scme
80 percent of the facilitators also used the games outside class, e.g.,
in a community members' home or in the local commmity center. He also
observed that the most utilized game was Hacienda, a gzame patterned
after monopoly, but which simulated local rural coaditions and relation-
ships. Many of the community leaders interviewed by Swanson, although
not participants in facilitator classes, were thoroughly familiar with
Hacienda. The game had had what Swanson termed second and third gemeration
spread effects, and he noted without being specific that the same was oc-
curring with other materials, i.e., that they were spreading '"'from one
village tc another without direct participation by the project staff or
facilitators.'" At the same time, Swanson observed that such diffusion was
positively correlated with local leaders' acceptance of the program and
was stymied in places where local authorities regarded facilitators as
intruders.



Hoxeng (1973) reported that games were used by facilitators at their
own initiative as a means of making contact and recruiting new communities
to nonformal learning activities. A general picture of the spread of games
in the project's first year was reporced in the table reproduced in Table 7.

Los Rios Proiect

The Los Rios experiment was the initial point of collaboration with
the Ministry of Education during the early phase of the project when Wass
generally and deliberately kept its distance from that institution. The
pillot project consisted in introducing the Ashton-Warner and gaming tech-
niques into a formal setting-—five Adult Elducation Centers in the prcvince
of Los Rios. TForty teachers were given a 10-day short course and received
materials for classroom use, but only five centers were chogen to form the

pillot project and continue in follow up sessions and ongoing relationships
with project staff.

In his evaluation, Swanson found that relationships between the project
--and the .Ministry of Education. .were cordial and the program was regarded as
satisfactory. In general, he reported only weak outcomes from the project
and at times, his statements appear contradictory. Dropout rates were the
same (66 percent) in plliot centers and adult education centers throughout
the province. Teachers continued to use traditional methods and relegated
use of games to atcerclass situations or when students were tired; when
teachers used games more enthuciastically, they were also used more effec-
tively., In spite of teacher differences, Swanson found that 80 percent of
the participants felt that gameswere helpful for practical living and
helghtened learning as well. On the one hand, Swanson maintained that there
were no major outreach difference when pilot centers were compared to other
centers: on the other, he reported that "spread effects for the use of games
is notable'" and "'games are used ontside the clagsroom in the community, add-
ing to this spread effect." In an end-of-year wession with 16 of the 40
teachers originally trained and supplied with games, Hoxeng found general
satisfaction with and desire to continue using them.

Newbry and Applegate characterized the Los Rios experiment as unsuc-
cessful, but felt that this was probably due to poor design and implemen-
tation (they did not elaborate) and sfiould not be generalized as indica-
tive of the future of collaborative programs anticipated with the Ministry
of Education. Indeed, UMass reported that "on the basis of the Los Rios

experiment,'" a multi-purpose training program and materials developuent
effort was heing planned for 1373-74,

The Ecuadorean Volunteer Service

Ancther experiment at introducing nonformal education techniques
into a formal institutional setting was carried out with SEV, an AID-
founded, VISTA~type organization designed to bring university students
into work with peasants. Twenty-two SEV volunteers working at a secondary
school for peasants formed the basis of the experimental team. The vol-
unteers were already azcustomed to a methodology whi:th stressed conscious-
ness-raising through conceptualizatiom, . but they did so within the tradi-
tional secondary curriculum. Rather than attempting to change that curri-
culum, UMass decided to experiment with the use of educational games during



the school's informal activities. Volunteers also agreed to produce and
distribute copies of the most popular games for students to take back to
their home communities and volunteers working in 10 local communities were
instructed in the use of games.

In spite of the scope of initial agreements, UMass reported that use
of materials by SEV was extremely limited. Swanson found that SEV volun-
teers were using games in eight communities in instructional contexts with
"positive" results and that they were also being used "informally" in
other communities. Unfortunately, neither Swansom nor the authors of any
other documents reviewed offered auy insights into what the impacts real-
ized through the SEV program might have been.

Tabacundo Radio School

In the fourth major compouent of the project, 38 cassette recorders

were introduced among the 52 highland communities and 1000 participants

of the Tabacundo Radio School, located one and a half hours north of
Quito. The experiment was design=d to test whether the introduction of
mechanisms for two-way communication would help improve the quality of
participation and learning among the population. Hoxeng found that in the
short period of four months (November 1972-February 1973), the taped mes-
sages prepared by various communities.matured into imaginative productions
which were received, edited and broadcast by the station in a regular pro-
~gram called Mensaie Campesino. 1In addition, feedback provided through

the cassgettes was used in the development of three radio school texts
which proved to be both popular and useful--"Let's Grow Vegetables,'
"Community Life" and "Good Quality Milk;" music groups were formed in
several of the radio school communities which suddenly had an opportunity
to perform and listen to indigenous music and a few communities even pro-
duced thelr own sociodramas for broadcast.

Data collected by pfoject staff showed that the recorders were indeed
being used widely, but attempts to compare changes in listener attitudes
and behavior with data gathered a year before the introduction of the
cassettes are of little significance. More impressive are the reported
collaboration of peasauts with professionals to produce programs in agri-
culture, the continuous supply of programs spontaneously produced by the
communities, and the fact that these had come to require no editing. Like=-
wise, the radio school director attributed the formation of 28 new commun-
ity associlations to the "inter-community communication made possible by the
recorders." This was a sharp contrast with the December 1971 observatiou
of AID researcher Hayes Keeler that the Tabacundo program (pre-cassettes)
was effective as an lnstrument for literacy education, but had little effect
in spurring community organization and community develcpment programs.

The Fotonovela

First~year activities also included testing the fotonovela as a medium
for nonformal education. Traditionally a soap opera in comic book style
(with photos instead of drawings), fotonovelas are a form of popular liter-
ature, widely accepted LY rural as well as urban populations in Latin
America. As with other techniques, there were three basic educatiomnal




objectives which guided the use of photomovels: 1) increase the self-
confidence of peasant readers; 2) reinforce the notions of community and
community action and 3) help foster concepts of organization, decisiom
making, communication and strategy-planning.

A phoctonovel hero, Manuel Santi, was created after an indigenous
leader with a reputation for confronting abusive authorities and landowmers.
the traditional exploiters of Ecuadorean peasants. In late 1972, 12,000
copies of the first production were run and distributed through commercial
houses, tramnsportation (railroad and bus) ticket sellers, village grocery
stores and adult education centars. Seveaty-five readers surveyed said
unanimously that they like the photonovel and its heroes. Respounsas to
other questions indicated. that readers identified with the protagonists
and their situations and that the production was readable and attractive.
A second photonovel was also printed in 12,000 copies and was also well-
received. A new method of distribution, market-to-market traveling sales-
men, proved to be an effective means for selling "thousands of copies all
over the country to exactly the people for whom the fotonovelas were in-
tended." Interestingly enough, AID/W wondered whether the magazines
carried messages that were potentially inciteful. Inquiries prompted
assurances from the mission that officials throughout the Ministry of
Education had seen and approved them and in fact, MOE officials were so
favorable that they contracted for the production of four more fotonovelas
during the seond year of the contract.

Second Year Activities and Impacts

During 1973-74, project activi:y consisted almost entirely of expand-
ing the facilitator program and in establishing large-scale collaborative
relationships with the Ministry of Education Adult Education Department,
thus combining two of the four original programs wikdch operated in the
first year. »

In October 1973, some two years after the first facilitator training
had taken place, Hoxeng made a follow up report om the seven original com-
munities. In two, he found that disagreements betwmeen facilitators and
communities had arisen and thar activities had ceased altogether. 1In
another, the only facilitator-led activicy involved preparing a community
soccer field. In the remaining four communities, classes had stopped
(since September 1972, facillitators no longer received stipends or back-
stopping from the project), but other community activities (cooperatives
and infrastructure improvemen:) continued and therm were ideas for new
projects. Facilitators from two communities had utilized their educatiomal
arnd organizational skills in other coumunities, although in a limited,
sporadic fashion. Hoxeng concluded that facilitatwrs who remained active
were still working to get the largest share of the community involved, but
that the rapid development which had characterized the first year of acti-
vities had "slowed to a walk." Nevertheless, he felt that essential pro-
cesses remained intact.

In a second phase of experimentation, the farflitator program moved
into peasant communities in the mountain province of Cotopaxi and into
completely new settings on the coast, as well as montinuing to work in
Chimborazo and Tungurahua. The Colonche area of Baayas province was



chosen as a pilot coastal site. In contrast to the intensive 10-day work-
shop which had become the standard. training mode for new facilitators, the
program in Colonche was held during weekends in October and November 1973.
In March 1974, Alcocer found that 30 of the 34 trainees were active in
their communities in spite of early feelings that 'the people were not
very interested" in working with facilitators. To help compensate for
lacks in facilitator-community coheciveness, an organizational innovation
was tried on the coast. In a monthly rotation plam, all nime facilitators
worked. for a period in one community, a scheme which Bill Smith (project
administrator for over three years; persounal coumunication) observed not
only provided an effective support systam for individual facilitators,
but demonstrated to commur”’.ty members that they were part of something
larger thaan their own communities. ,
In preparation for an expanded program in nounformal educatiom, the
ministry consolidated its various materials production units into one in-
dependent department known as SENARED (National Educational Resources Ser-
vice). 1In 1973, SENARED's chief operatiunm became the production of educa-
tional games (see Table 8) and three regional centers were established--
in Ibarra, Riobamba and Latacunga=-=-to assist in training and distribution
of materials. With that regional support system in place, plans were laid
by ministry and project staff to train personnel for 331 adult education
centers in eight mountain provinces. Originally, peasants were to be 60
percent of those trained (and later employed by the ministry). However,
when the number of trainees was increased from 360 to 550 at the pressure
of unemployed scheol teachers, peasants were outnumbered five to one. Do-
cuments do not give a clear picture of what happened, but it appears that
positions available were awarded to "teachers" rather than "peasants,"
and various references indicated that the short workshops had little effect
on the traditionmal styles of many teachers. Some, already oriented towards
greater participation and inncvative methods, were given concrete ideas and
general reinforcement. However, one severe drawback was the several months'
delay by SENARED in providing the games and other materials designed to
help implement what had been offered in the training sessioms.

A glimpse of post-training occurrences for peasant facilitators in
the Quechua~-speaking Columbe region of chimborazo province may or may not
be generalizable. Nine months after the training program, project staff
member Diego Andrade found that of the trainees, ounly nine were still act-
ive, 14 were semi-active and six were totally inactive. Of seven community
groups which had been formed, one was described as failed. Three communi-
ties held regular meetings and in two of them, farmers' associations had
been formed and. an umbrella. oxganization (UNASAC--Union of Agricultural
Associlations of Columbe) was headed by three facilitators and included
four communities. One community had expanded its governing body (cabildo)
and in three other communities, peasant facilitators had formed adult edu-
cation centers, In two of these, they were replaced by '"teachers," al-
though in one case, the facilitator was kept om in charge of first-cycle
students.*

In second year activities with SEV, training was provided for normal
school gradrates (unemployed teachers) supported by funds from West Germany
to work as rural change agents. According to another report by Diego
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Andrade, these community workers, selected from among 20 trainees and as-~
signed to four communities, managed to organize adult learming centers,

to promote the building of four schools and the improvement of medical dis-
pensaries and to activate groups for other public works as well. Andrade
also noted that their use of educational games had been '"well-received."

In one community, there was even some local reproduction of games, some-
thing which although it had been the intention of the projecc,was not re-
corded in any other sites.” Andrade's general conclusion was that the
program was move successful in these communities than it had been at the
peasant high school because those who attempted to use nonformal techniques
did not really have the support of colegio authorities. In other observa-
tions, Andrade stated that in communities where facilitators were active,
communications styles and patterns were becoming more inclusive, members
were exhibiting a more active role in shaping their life settings, and
individual ekills in literacy, numeracy, communications and negotiations
were stronger.e

Formal relationships with Radio Tabacundo ceased in April 1973. 1Im
his October visit, Hoxeng observed that the peasant-produced radio program
had become the "most listened to" on the station. The radio school itself
was continuing to use the recorders and undertook to replenish supplies of
cassettes. As late as 1978, there was evidence that recorders were still
being used (though in the interim many had broken down and had to be re-
paired). The commitment to community participation continued.

New initiatives in use of radio included production of seven enter-
tainment programs which promoted attitudinal changes to large audiences
and five direct participation programs which aimed at behavioral change
for relatively small audiences. A third type of program, the sociodrama,
was a series of broadcasts designed around rural themes and specific
learning goals and with potential to provoke attitudinal change for rather
large audiences. All the programswere produced and wecorded a) in a pro-
fessional studio; b) with voices of rural people; c) who read and inter-
preted scripts written by professionals 1in their own way; d) using music
and sound effects recorded in the country, markets, etc., to increase the
credibility of the production. Follow up research carried out in several
communities verified the usefulness of the programs and pointed out some
of the limitations, both technical and substantive, for correction in the
future. With only minor problems, the programs were well-received and suc-
cegsful in producing the effects desired.

In a subsequent development called radiovision, programs were re-—
corded onto cassettes and accompanied by visual macerials. Both types
of materials were charged to a monitor who met with community members to
play the cassette tapes and use the visual aids to strengthen presentations
and ensuing discussions. Radiovision also incorporated elements of the
Tabacundo experiment by encouraging communities to prepare their own pro-
ductions. Overall, the experiment demounstrated that the monitor-cassette—
visual ald combination was an effective methodology for rural communities.
Interviews with several local radio stations showed that owners were at-
traced to the idea of broadcasting such materials. Project staff concluded
that dozens of local radio stations might become the basis of an extensive

instructional reach.
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FINDINGS: THE CONSOLIDATION PHASE

1974-76

Project influence on the ministry could already be observed in 1973
in the inclusion of a track of "nonformal education” as part of its organi-
zation. Im 1974, the budget for adult education was increased to 41
nillion sucres, from only 11 million the previcus year. A seccion of the
National Education Plan drafted in 1975 and entitled '"The Institutionali-
zation of Nonformal Education," depicted project influence quite explicitly
(see Appendices for translation of that sectiom). It concluded by recom-
mending that nonformal education be promoted and imstitutionalized at all
levels of activity, both in and out of schcol. An AID Project Appraisal
Report covering the period from April 1974 chrough September 1975 lists
the following completed actioms, indicating both the expanded nature of
the project and some progress towards institutiomalization:

=310 educators from four coastal provinces imstructed in the use
of nonformal education methodologies and processes adapted for use in
coastal environments;

-technical assistance to the Adult Education Department in the
development and production of two photonovels;

~adaptation of the Hacienda game for use in coastal environments;

-technical assistance to the Ministry of Education in planning future
nonformal education programs; program design included regional support cen-
ters, with the intention that these would become the basis of a more in-
tensive and decentralized system;

-two facilitators cach trained for 10 communities in the use of
tape recorders and f£lip charts as part of the radiovision program; visits
made to communitiles to discover the distribution of listener audiences
and responses to the programs;

-40 radio dramatizations (25 for coastal and 15 for mountain audi-
ences) developed on themes familiar to listeners and which would provide
them \dith the opportunity to reflect ou their life situations;

~continuation of follow up visits to facilitators in both mountain
and coastal areas; ,

-3 seminars designed to provide peasant facilitators with the op-
portunity to analyze and evaluate the facilitator program; first seminar
for 15 facilitators who in turn planned the second seminar for 35 others;
in the third, 15 peasant leaders were brought together with 15 facilitators
to compare and reflect on leadership styles.

In the final months of the project, Valerie Ickis wrote a report ou
the achievements and problems in the institutionalization process up to
that point (March 1976) which claimed to reflect the assessment of the pro=-
ject staff. On the positive side, nonformal education methodologies were
gaining prestige among ministry personnel; a cohesive working team of
ministry and project staff had been formed at the national level; effgctive
provincial teams were emerging from concrete experiences in working together;
90 new communities had solicited the service of the nonformal education pro-
gram (10 in Cotopaxi, 40 in Chimborazo, and 40 in Manabi).

On the negative side, Ickis identified several problems: 1) tendency
to place unemployed teachers in facilitator positiouns with the results. that
communities were less responsive to these "outsiders' and turnover was high
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as teachers moved on to other, more desired employment; 2) the nonformal
education program was placed in competition with the extrascholastic pro-
gram for resources and this fanned existing resentments between the two
groups of personnel-—the former opposed the displacement of community com-
mitunent because of depersonalized bureaucratic arrangements and the latter
did not appreciate nonformal educational methods and techniques; 3) provincial
directors appointed nonformal education personmel with the result that
facilitator security was completely dependent upon the director and ''three
years of careful experimentaticn with facilitator selection was wasted' and
undommitted people wereoften chosen to work in nonformal educatiom: 4)
support teams were too small and ill-equipped to provide adequate fcllow

up for community workers; 5) teachers and supervisors often found the
horizontal relationships valued in nonformal education threatening to their
traditional status and manner of relating; . 6) materials production was lack-
ing or there was little effective distribution of materials which did exist
to facilitators, leaving them, in either case, without needed materials;

7) decisions were made unilaterally by ministry officials in complete con-
tradiction with the two-way communication which had been established in
earlier phases of the project.

A final and important note by Ickis about the instituticnalization
process was that discussions on the nationwide implementation of nonformal
education had been abandoned because of a changeover in national govern-
ment. Consequently, after UMass withdrew, the nonformal education unit,
by then incorporated into the department of extrascholastic education,
continued to operate its program only in the provinces where it had worked
most intensely during the project--Chimborazo, Cotopaxi, Manabi and Tungu-
rahua.

1977 and After

Enrique Tasiguano, who continued on with the nonformal education pro-
gram under the ministry, wrote a report on the situation about a year aud
a half after UMass participation had ended. Tasiguano's report opens:

Since the month of June 1976, the presence and application of
the Nonformal Education Project has undergone changes, but
these have been more within the administration at the official
level than in 1its very essence in the rural communities of
Ecuador.

Tasiguano echoed some of Ickis' criticisms and suggested his own per-
sonal disappointment: that incorporation into the minisctry had made the
program more ''bureaucratic" and ''school-like." He also reported that both
the extrascholastic and the nonformal education programs were being absorbed
into an overall strategy of nuclearization (an educational model becoming
rather widely followed in Andean countries in recent educational reforms).
In Tasiguano's appraisal, however, nonformal education was not being dis-
placed but was contributing both its philosophy and its techniques as well
as its human and materials resources to the nuclearization program.

Tasiguano's report and other, more recent information, indicate that
under whatever title,nonformal education activities have continued most
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strongly in the mountain province of Chimborazo. In late 1977, Tasiguano
reported 60 facili-ators working in the province, 49 of them indigenous.

He also identified a number of community development activities (including
the establishment of artisan and clothesmakmaking centers, purchase of

land and light machinery, construction of roads, school and meeting centers
and storage facilities). The educational fair (mobile unit) continued to
function as did the use of ouppet theater and radio broadcasts. Strong
ties continued with the provincial education office, ''the one office where
the peasant enters freely and without hindrance to express his coancezns

and desires or with stories and events from the communities."

Tasiguano reported problems as well, noting in particular that games
and other learning aids were in short su'ply and wera not being replen-—-
ished, except for a special literacy text (Tambien Yo Puedo) which was
available in Spanish and being prepared in Quechua. The one availabuie
vehicle was breaking down with the result that follow up visits were lag-
ging and in one month, facilitator stipends were withheld to provide re-
sources to hold a follow up seminar.

In 1978, Carlos Moreno, who had become head of an Fducation for
Development Unit, reiterated the problem of lack of materials, but added
that theywere "performing miracles'" to produce copies of Hacienda and
Letter Dice and a few other games, in spite of no support from the ministry.
Moreno also noted that & Bilingual School had been created in Colta
Monjas (northern Chimborazo) to train peasant leaders as facilitators and
bilingual professors for grades one and two. With that, the number of
facilitators had risen to 180. Moreno's owva unit included four school
supervisors, four agrounomists, three community workers, one nutritionist,
one anthropologist, one psychologist, one specialist in rural education
and two secretaries. That unit and its work, were the subject of a 1978
UNESCO-OREALC case. study on ''Decentralization of Educational. Administra=-
tion in Latin America and the Caribbean." The volume makes only slight
reference to the UMass/AID project in nonformal education, but the history
and activities described are clearly those of the project and the picture
portrayed is one of vigorous continuing activity.

"In September 1979, the Interamerican Foundation awarded the the Chim-~
borazo Unit a three-year, $218,000 grant (complemented by $94,850 from the
Ministry of Education, mostly in staff salaries) to bolster its activities.
Funds covered the purchase of two badly needed vehicles; renovation of equip=-
ment for the Educational Fair and resources to increase the number of pre-
sentations from 15 to 50 per year (each presentation lasting 1-2 days and
reaching 3-€ communities); expansion of the Bilingual Training Center estab-
lished at Colta Monjas; creation of an "educational community' at Gastazo
Hospital where practical training would be offered in agriculture, forestry,
livestock-raising and small industries); establishment of handicraft centers
in 15 communities and of breadmaking cemters in 10 other communities. Profits
derived from the breadmaking centers were to be returned fifty percent to
the community for a dcvelopment fund and the remaiming fifty percent used to
create a scholarship fund for indigenous students.

In Manabi, Tasiguano reported that a three-year program was being
carried out couperatively by the Provincial Educatfon Office, the Nonformal
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Education Unit and the Sanitary Works Institute. He found some 1C0C facili-
tator centers functioning with approximately 3800 participants and noted that
literacy in the province had risen from 35 percent in 1974 te 80 percent in
1976. 1In Tasiguano's opinion, the Manabi program was particularly effective
at combining education and development activities, thanks to the collabora-
tion of both types of agencies in planning and implementing activicies. Fa-
cilitators were chosen from both inside and outside the communities, trained
in techniques for studying and analyzing the communities and the dynamics of
the region, and given strong follow up support.

Activities reported by Tasiguano for the province included literacy edu-
cation, surveying, agricultural improvements, mobile moviis, sociodramas,
singing, poetry, dancing, folklore, artisanry, and radio programs using com~
munity productions; 27 lots donated for communith centers., materials procured
for 32 community centers and ome educational ‘center; local roads repaired,
nine health centers established and one artisan center set up with more than
180,000 sucres worth of goods; 60 water pumps and 270 latrines installed; 60
kerosene lamps, four sewing machines and 332 classroom benches procured.

In 1979, Ecuador again returned to a civilian government and literacy
again became a national development priority. In an April 1980 visit to
Manabi, Jim Hoxeng (DS/ED) noted that there '"the machinery was still im place,"
i.e., methods and techniques dating from the UMass Project have been retained
and can be used in the new campaign against illiteracy. Even more r..ently,
two representatives from Creative Associates observed that the provincial edu-
caticn office in Manabi was using the basic techniques of facilitator training
.to prepare promotores for community literacy work. They also reported some.
use of educational games.

In Cotopaxi and Tungurahua, the only information available on the post-
project situation is from Tasiguano's 1977 report. Cotopaxi had 37 facili-
tator ccnters with 874 participants. However, only three of the facilitators
were local to the area and the rest had transferred into aonformal education
from the defunct Unesco literacy program. A high drop out rate among these
personnel had prompted a decision to recruit more local facilitators, but re-
maining workers who feared their jobs would be threatened pressured against
the move. Tasiguano's observation was that in Cotopaxi, literacy training -
had reverted to a vertical operation with little evidence of community involve-
ment or community development repercussions. The only materials available were
a few games left over from the UMass project and virtually no follcw up was
being given from provincial administration to the facilitators. In Tungurahua,
15 facilitators were receiving 1000 sucres stipends monthly. There, as in
other provinces, Tasiguano observed that local facilitators showed greater in-
terest and were more successful at gaining support for community development
activities. The regional education office was supplying some mimeographed ed-
cational materials and holding biweekly meetings for facilitators. Fifty new
facilitators were scheduled to be trained in November,

Changes noted above in Ecuador's national government and policies inter-
rupted the continuity and spread of project impacts. A change which coincided
roughly with the end of the project resulted in a general hiatus in literacy
and adult education programs, especially in rural areas. The current govern-—
meant has again authorized a national program and ca. =d for 48,400 persons
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- (17,000 volunteers) to work in 15,000 communities (11,000 rural and 4000 urban)
to produce 760,000 new adult literates in five years. Review of literacy cam-
paign documents shows that that linkages in literacy, consciousness-raising and
community development are recognized as fundamental. There is a clear call
for participatory research, goal-setting and implemencation. Campaign strate=-
gies advocated are dascribed as "simple so that they can be developed by front
line workers, without being unscientific.'" A key source of continuity is Carlos
Poveda, who headed the Adult Education Department during the years of tne pro-
ject and is currently in the directorate of the natiomal literacy program. In
an interview with the Creative Associates team, Poveda remarked that the Non-
formal Education Project had helped introduce some philosophy and techniques
that are now part of a more mature system and program. CA observers emphasized
that for them, the greatest evidence of impacts made earlier lay precisely in
Poveda and others like him who showed a spirit of experimentation and a com-
micment to participatory processes. In visits to a few provinces to survey
literacy campaign acitivities, CA members found instamces of local reproduc-
tion of literacy materials (visual aids, including some in the style of the
photonovels) and workers who had been trained like facilitators.

BEYOND ECUADOR: TMPACTS ON THE CENTER FOR INTERNATIONAL EDUCATION AT THE
UNIVERSITY OF MASSACHUSETTS AND ON THE FIELD OF NONFORMAL EDUCATION

When CIE entered into the "Ecrador Project" in 1971-72, it was a young
center (founded in 1968) with talented individuals and ideas, but little ex-
perience in nonformal education in developing countries. The project pro-
vided CIE with the opportunity for field experimentation which in turn impacted
heavily on ‘the center's own development. That impact was strongly reinforced
through a five-year, $750,000 institutional development grant received from
AID in 1974. In a summary of progress under that gramt, CIE director David
Evans wrote in 1978 that "Many of the substantive elements of the Ecuador Pro-
ject have been studied, revised, transformed, enhanced and transmitted through
the capacities created and sustained by the 211(d) grant . . . ." CIE pro-
fessor David Kinsey said that impacts from the Ecuador project can be traced
in all the major areas of CIE life——other field projects; faculty, students
and graduates; ccurses; dissertacions, scholarly papers and publications; con-
ferences and network relationships; only some of the highlights are summarized
here.

Projects. Since Ecuador, nonformal education prvjects have been or are
being carried out in Ghana, Guatemala, Thailand, Swaziland and Indonesia. The
Ghana project was begun with 211(d) monies and applied many of the lessons
and techniques from Ecuador to the literacy educatiom program of the People's
Education Association in eastern Ghana. Since the emclusion of CIE's 211(d),
AID has funded the PEA with accelerated impact monies to extend its program
into cther parts of Ghana. Both the Guatemala and Thailand projects were sup-
ported by an additiomal $240,000 AID grant to CIE while it held the 211(d).

ITn Guatemala, rural health nurses, technicians and promoters under the umbrella
of the Ministry of Health were trained in the use of nonformal education metho-
dologies. In Thailand, a nonformal education program was established in the
Adult Education Division of the Ministry of Educatiom.

In subsequent project, the govermments of Swaziland and Indonesia have
contracted CIE directly, a testimony to the reputatism which the center has
built internatiomally. In the case of Indonesia, CIE was chosen over its
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competitors by the Indonesioun govermment {(which maintains one of the largest
nonformal education programs in the developing world) to provide the technical
assistance to the Division of Community Education during a four-ye ., 30 mil-

licn dollar project supported by a World Bank loan and government of Indonesia
resources.

Personnel. The philosophy and practices of the Ecuador Project influenced
CIE perscnomel and organization profoundly. Out of 2 commitment to participa-
tory processes, faculty and students sbhare 1in problem definition and solving
in all the activities of the center. Special efforts -are made to receive
students from project countries for short or loung-term training at CIE aund to
incorporate their understanding of their own populations' needs into CIE pro-
grams. Developing countries which have sent students to CIE include Chile,
Mexico, Venezuela, Ghana, Kenya, Lesotho, Indomesia, Thailand 'and India as
well as Ecuadar. Severalreturned graduates hold key positions in education
and/or rural development institutions in their own countries. In the U.S., CIE
graduates are empoyed by agencies which work in educational derelopment, e.g.,
the Overseas Education Fund, New Transcentury, the U.S. Department of Education,
the National Institute of Education, the State Department, Creative Associates,
the Government Affairs Institute and AJD itself, and in several universities.

Individuals linked specifically to the Ecuador project have been particu-
larly instrumental in Zurthering its impacts. Ecuadorean field administrator
Patricio Barriga and Ecuadorean staff member Alberto Ochoa both came to CIE
for doctoral work. Barriga has subsequently worked in a rural education pro-
gram in Guatemala and with a Unesco rural udult education program in Colombia.
James Hoxeng and William Smith, twu CIE graduate students who served as pro-
ject administrators, are currently employed in the AID/DSB Office of Education
and at the Academy for Educational Development, respectively. Through Hoxeng,
the Ecuador experience has been carried into DS/ED's own program in nonformal
education in developing countries, including Coiombia, Chile, Nicaragua, Panama,
Kenya, Cameroon, Ivory Coast, Lesotho and the Philippines.

Dissertations, Scholarly Papers and Publications. Three CIE dissertations
(Hoxeng, Smith, Etling) have written directly about some aspect of the Ecuador
project and several others have used it as case material. A series of 15
Technical Notes describing and analyzing aspects of the Ecuador project has
been published and circulated widely to institutions and projects throughout
the world. Distribution manager Will Shaw, noting that the project Technical
Notes are by far the most frequently requested publications, provided the
following figures for overall sales: 1977--2806 copies; 1978--1679 copies;
19794843 copies. Shaw also said that most ccples went to practitiomers in
Third World countries and explained that publications were reproduced as eco-
nomically as possible, precisely so they would be within the means of such
practitioners.

The CIE Network. CIE netowrk members reach around the world. A 1979
CIE publication listed 23 members from ten African countries (Ethiopia, Gha-a,
Kenya, Lesotho, Niger, Nigeria, Senegal, Tanzania, Zambia and Zimbabwe); 3.
from eight Asian countries (Bangladesh, India, Indomesia, Japan, Nepal, Philip-
pines, South Korea and Thailand); tem from seven Latin American countries
(Colombia, Chile, Guatemala, Mexico, Niearagua, Peru and Venezuela); one each
from Iran, Iraq and Israel; 80 from the U.S., Canada, England, Belgium, France
and Sweden. Through its pubiications exchange, CIE participates in a network
of 80 institutioms located around the world.
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LESSONS LEARNED

Issues raised in the scope of work prepared for this review »f impacts
offer a convenient way to look at some lessons learned from the Noanformal
Education Project. Specifically, what can be councluded about the relation=-
ship between impacts and administrative/managerial efrectiveness, use of
uncertified personnel, appropriateness, access and participation, replicacion
and institutionalization? What must be said first about each of these dimen-
sions, as well as about the quality and extent of impacts, is that they were
different in different phases of the project. Put simply, the project was
apparently more effective at meeting its goals and impacting the lives of
beneficiaries during the experimental phase when "nonformality" prevailed.
Methods and techniques tested—educational games, photonovels, cassette re-
cordings, radio programs, sociodrama, theater: (puppet and live) and facili-
tators-—all proved effective at improving the level of basic education and
c?mmuuity development among the rural poor. A type of nonformal institu-
tlonalizaticn even began to emerge-—peasants took the initiative at training
other peasants as facilitators, produced educationmal radin programs and
created or revived community and intercommunity organmi-dcions. Impacts de-
clined when institutionalization, interpreted as incorporation into the
formal system of education, became the overriding goal.

Administrative/Managerial Effectiveness. In contrast to others, this
project placed strong emphasis on Ecuadorean stafiing and participation by
beneficiaries; the field staff was headed by an Ecuadorean and included no
more than one North American at amy time. Moreover, the Ecuadoreans chosen
as staff members were themselves '"the products of the communities" in which
the project worked. According to ome UMass document (July 1975),

Bringing the perspective and experience of a group of sociaily
committed Ecuadoreans directly into the core of the Project was
perhaps the singlemost important factor in producing the results
which followed.

As the foregoing indicates, project organization and management was thor-
oughly decentralized and approximated bottom-up planning and implementation
as completely as possible, at least when it was independent of minis*~ con-
straints. Later, when attempts at institutionalization placed nonformal
education under ministry control, organization and activities were forced to
adapt to extraneous conditions such as the authority of provincial directors,
the demands' of certified teachers, and the lack of commitment by oucrsiders.
Especially disconcerting and contrary to the original thrust of the projec:
was the preference given to 'certified'" teacher., many of whom used nonformal
education techniques poorly or rejected them even though they had proven
effective and popular when used by others. Likewise, impacts on community or-
ganization and development were diminished due to lack of commitment and rapid
turnover of certified personnel.

One problem which was nrt solved by either the education establishment
or the project and its beneficiaries was the inadequate supply of educational
materials. It does not follow, however, that the problem is necessarily un-~
solvable. The probability is high that failure to produce and/or distribuce
materials by the ministry was due as much to poor organizatiom or lack of will
as to insufficient resources or technical capability. On the other hand, re-

production by participants might have been able to occur on a more adequate
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scale if it had not been left entirely to sponianeiry. Yor example, the team
which continued to functiou jin Chimborazo was able to perform the "miracles"
necessary to prrduce some materials, albeit in small grantities; cooperative
grtisan production centers were among the organirations eszablished by project
communities. Might it have been feasible to establish a cooperative system of
.educational materials production by indigenous artisans? Had this been accom-
plished, it seems that a rnonformal education system might have been able to
institutionalize itself autonomously rather than rely cn the ministry for in-
atitutiunal support which was not in fact delivered.

Appropriateness. In lieu of criteria which emanated from the formal sys-
tem nf education, the touchstone for project design and implementation was fun=-
damentally cultural appropriateness-—patterns of interaction and organization
and methods and techniques wnich were either famiiiar or compatible with in-
dizenous ways and means. The impacts and spontane s spread wnich occurred
during the earlier phase of the project were clearly related to this basic
appropriateness. That same appropriateness was likewise the basis of the
project's marked acceseibility and participation by the rural poor and early
reports affirmed thac both access and participation were superior than in the
formal ministry program. However. the picture again changed during the latter
part of the project. While new facilitators were %rained and commurity pro-
gr: . established, energies and rescurces were increasingly devoted t¢ train-
ing "certified personnel' in the use of ncnformal education techniques, but
with much less result. In short, as the nonformal but culturally appropriate
project became more involved with the formal system of education, appropriate-
necs obviously diminished and, while few statictics are reported, it seems
that the level of access and participation by the rural poor was significantly
curtailed. It follows that fewer impacts were made among those beneficiaries.
Impacty on certified teachers were generally reported as minimal.

Legitimacy and Institutionalization. Once again, it was the confusion
of legitimacy and institutioralization with formal educational arrangements,
and the implicit or sometimes blatant regard of nonformal and/or indigenous
arrangements as illegitimate, that resulted in a substantially alterad project,
in the uname of institutiomalization. That alteration makes it impossi%“le to
coaclude that the project, or even the approach to nonformal education which
it represented, was actually institutionalized. At best, separzte elements
were picked up by the formal system and iufluenced individual personalities
and practices, but, with the exception of Chimborazo province, there is no
real evidence ¢f an institutionalized nonformal education system structured
to respond to the needs of the rural poor and in their own cultural terms.
Interestingly enough, the program in Chimborazo has apparently succeeded in
simultaneously maintaining positive, productive relationships with formal in-
stitutions, both educational and outside the educational establishment. Si-
milar, but much less complete activities were also reported for the province
of Manabi. Those experiences argue that while there is an inherei.t teasion
between formal and nonformal approaches, collaboration 1is possible. As the
Chimborazo case suggests, that collaboration depends on the strength and auto-
nomy ot the nonformal system, something which trarscends a mere adaptation of
the formal system.

One hypothesis which emerges from this project case is taat as a result
of the project's cultural appropriateness and decentralizacilon, some aspects
of it may have been maintained in rural areas even when official promotion
diminished. Similarly, as rural development again receives priority in govern-
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ment programs, there may well be a positive correlation between communities
which have participated in nonformal education programs and receptivity to
and participation in current programs. If so, the argument for culturally
appropriate projects and decentralized management emerges as a long-term
development strategy in the face of the instability common in formal insti-
tutions and programs in developing countries.

Finally, project impacts were greatly multiplied through linkages with
the Center for International Education and coordinationm with that entity's
institutional development. WNot only did that conmection endow the project
with an unusual unity of research,practice and teaching, but CIE mechanisms

have extended project impacts into the field of nonformal education itself,
both in the U.S. and in other developing areas.



NOTES

Swanson (1973) reported that the 164 participants included 93 men and 71
women; /0% were agricultural workers, 137 housewives, 7% artisans and 8%
held other occupations. The great majority of the participants were from
11 to 21 years old; 15% were more than 40. Some 647 did not have child-

ren; 107 had four to six children. Swanson depicted the 'composite par-
ticipant" as

an agricultural worker who toils all day cultivating potatoes,
corn, wheat, beans and other agricultural crops. Life is not
easy since most work is done as peon labor for petty wages.
Death is a constant factor in his community and fatalism exists
all around him. He lives in an adobe house, just like the
facilitators, and has little outside momey for buying amenities.
His wife and children work the farms nearby and help with
household chores. He has not attended school because he had

to work, or .the school was too far away from his home.

Swanson also gathered data on 46 facilitators: 37 were men, 9 women;
29 were active, 17 inactive; 37 were agricultural workers, 5 artisans,
S5 from other occupations; average age was 25 and ages ranged from 20
to 40 years old.

The Center for the Study of Evaluation (UCLA 1975) carried out a rather
elaborate evaluation of four of the games as learning devices. In this
author's opinion, an evaluation of the games themselves was an artificial
manipulation of the project methodology which emphasized several comple-
mentary approaches to learning and considered the games as supplementary.
Briefly, the study concluded that the games were somewhat effective in
improving beth word and number fluency, although specific games produced
different results in learners depending on_such things as the role and the_

persorality of the facilitators, the nature of the group, the frequency of play,

and the individual!s existing level of skills. All four of the games
evaluated (Hacienda, Syllable Dice, Syllable cards, Number Bingo) were
about the same in the interest they aroused, but "Hacienda' proved most
successful in maintaining interest because of its close approximaticn to
rural reality. Hacienda was the game most linked to subsequent impacts,
both according to the CSE report and the observations of other sources
consulted. With regard to that game, CSE noted that

Its depth of content allowed peasants a variety of learming
experiences; this appeared to motivate peasants to make
practical applicatiors of what they learmed to daily situations.

It was through the use of Hacienda that rmral groups became
most motivated to continue their own education, and to apply
that to actual situations (e.g.. the marketplace, dealing with

authorities) . . . .Further, only Hacienda contained elements
that motivated a group to a sense of local pride and group
identity.

20
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CSE also examined whether learning effects varied according to different
game sequences. No truly significant finding emerged. As might have
been expected, increased frequency of play yielded higher scores, though
the degree of difference varied with sex and level of education.

There was no definition of the population interviewed and no interpreta=-
tion of results. The reader (see Technical Note #10) is merely given
a few flat facts, such as

In 1972, 31 percent of those questioned thought a cooperative
was an organization to help members and 40 percent thought it
was a union; while in 1973, 53 percent thought it was an organi-
zation to help members, {four other answers pulled less than

ten percent each and 21 percent did not respond) (parenthesis
added).

According to William Smith (Academy for Educational Development; personal
communication) peasants were frequently employed by the ministry and in
some cases where they were temporarily displaced by teachers, later re-
turned to function as adult educators.

Smith also said that there was more widespread reproduction of games in
local communities than was indicated in project documents.

In other observations, Andrade noted that in some comnunities there

were clear changes in leadership style from autocratic to more democratic
and that even though women were still excluded from participation in com-
munity associations, they were present and active in the education centers.
In contrast to previous practice, Catholics and Evangelists were included
ia the same organizations (e.g., the farmers' association). Some 19 com-
munities. formed the UNASAC netwcrk and communicatiom with outside offi-
cials and development agents was reported as "ably handled by facilitators
and other community members." In comuunities with educational centers,
Andrade reported marked improvements in both literacy and survival skills.
Attitudes of self-esteem and cooperation were evidemt in community projects
(such as opening new lands for cultivation, experimentation with new crops
and market systems, insistence rn respect from tramsport operators) and
and in interactions with mestizos as well as in making and acting on
community decisions. '

Sylvia Forman of the Anthropology department at UMass examined the results
of the project in the Columbe region and concluded that the progressive-
ness among peasants there (an area with which she was familiar from previous
field work) was not due to project inputs, but to processes generated by
broader economic development due largely to the evamgelistic movement in

the area which promoted discipline and dedication te economic and social
improvement and provided peasants with an organizational umbrella and
support system.

Creative Associates is a D.C.-based minority firm involved in the
Ecuadorean literacy drive through a DS/ED contract.
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Table 1. An Illustrative, Comprehensive Level-of-Liviag Index for Rural Areas, By Province, 1974

1) 1¢)) 3 (%) () () ¢)] (8) .
House- School Unweighted Rank
- General Infant House- hold : Non- Aggregate Unwelighted Order
Mini~- Mor- Mox- - hold Elec- I114- Acten- Scale Average of Frov-
Incoma fundia ctality tality Water tricity teracy daaca Points Rank - f{nces
Sferra
Carchi b 9 ? 4 7 7 9 é 51 6.4 5
Imbabure 3 1 2 2 10 6 2 3 s 4.4 16
Pichincha 3 L1 .} 6 10 10 7 5 5% 6.8 2
: Cotopaxi 4 [ 1 3 5 3 2, 3 23 3.1 20
. Tuagurahua ? 1 4 3 [ 9 5 s 40 5.0 15
Bolfvar S 8 5 4 3 2 3 3 13 4.1 17
Chinborezo 8 3 2 1 7 3 1 1 26 3.2 19
Cafiar ? k] 6 7 3 3 5 5 41 5.1 i4
Aczuay 1 3 5 5 2 3 [ 4 29 3.6 18
Loja 1 7 9 10 4 2 6 6 45 5.6 9
Coast
Esmeraldas 1 10 9 8 | § 3 3 3 114 5.5 10
Haaabf 7 8 10 10 1 2 5 1 44 5.5 10
los Rfoa 8 5.5 9 8 i 3 4 4 £2.5 5.3 13
Guayas 10 8 8 5 4 S S 5 14 6.8 2
£l Oro 7 9 10 10 8 7 9 7 .Y} 8.4 1
Orlcance
Hapo & 190 10 10 1 3 6 4 48 6.0 7
Yustaza 6 10 9 8 3 7 5 2 50 8.2 6
Morons Santiago 5 9 8 9 1 1 6 4 43 5.4 12
Zanora Chinchipe 5 10 7 6 4 2 8 3 47 5.9 8
Galdpagos n.a.  n.a. 8 10 6 1 1c a.a. 6.2° 4

Soucces; Aa indicatad i{n che cext,

%Avernge of 6 indicators only. n.a, Not availabla.

Source: Reproduced from Luzuriaga and Zuvekas, June 1580
Table V. 15
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Table 2. Characteristics of Project Communities
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A. Characteristics of Original Seven Facilitator Communities,
Highlands 1972
Potable Public Access Size of
School Electricity Water Plaza Road Population
Punachisac yes no no yes yes 800
E1l Rosario no no no yes yes 500
Sigualo yes no no yes yes 690
Tutupala yes no no no no 350
Balzayan yes no no no yes 500
Guasaso yes no . no no path 500
Ulpan no no no no dry 500
weather
3Criteria for selection: 1. population not primarily indi-
genous 2. S500-3000 inhabitants 3. Spanish-speaking
4., relatively easy physical access 5. not previously
part of institutional program 6. similar in ecological
resources, primary occupation of residents, per capita in-
come, infrastructure, size, proportion illiterate and
ethnic features 7. choose to participate in program
Source: Figueroa (1972)
B. Characteristics of Original Nine Facilitator Communities,
Coast 1973
Elec~ Potable "Access Size of
School tricity Water Road Population
Colonche yes yes no yes 1000
Bambil Desecho yes no no yes 300
Bambil Callao yes no no yes 1000
Cinchal yes no no yes 2000
Manantial de
Colonche yes no no yes 1000
Salanguillo yes no no yes (dry) 1100
Manantial de
Huangala yes no no yes 1700
San Padro yes no no yes 2500
Valdivia yes no no yes 2000

Source: Alcocer (1974)
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Province and Cancdn

Azuay
Cucnca
‘Glrdn
Gualaceo
faute
Santa Isabel
Sipwlg

Chimborazo
2 obacba
Alausg
Colta
Chunchdi,
Guazoce
Guane

Catopaxi
Lacacunga
f<ngua
Pujsif
Salcado
Saquisilf

Guayus
Guayaquil .
Balzar
Dauls
Milagro
Haronjal
Naraziizo
Salinas
Sanborvonddn
Sanca Elens
Uchins Jado
Yaguachi
£l tavalas:

Llos Rfos
Bababuyo
3aba
Pushlo Viejc
Quavedo
Urdaneta
Yencanas
Vinces

Manab{
Portovigjo
Bolfvar
Chone
7l Cermen
Jipijapa
Juafn
Hanta
Moncecsised
?Pején
Rocnfuerts
Sanca Ana
Suczs
24 da Hayo

PLlchincha
Quico
Cayaaha
Majfa
Fedro Morcayo
Ruatifizhutl
Sanco Joaingo

Tungurshak
Ambeco
Barfos
Pataca
Pelileo
?P{llaco
Quero

($Y)
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4,538
3,323
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Table 4.
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Description of Six Step Ashton Warner Literacy

Method (As Summarized by James Hoxeng)

1.

Create a climate of confidence. (This basically
means ''compafierismo' instead of the normal authori-~
tarian teacher-student relationship, and emphasiz-
ing that no one person has all the answers.)

Solicit from each participanc his word (or phrase)
for the day -~ what idea, problem, or worry is
most important to him at that time. The word is
then written on a card or in the participant’'s
notebook.

Practice in writing the word or phrase in the
notebook, with aid from the facilitators.

Writing at the blackbcard for sharing with the
other participants.

Story writing - beginning with "stories" of only
2 or 3 words, the participants write what they
want to say, again with the facilitator's assist-
ance.

Reflection - sharing stories and discussing what
bearing they have on the lives of the participants,
seeing wnat problems emerge and thinking about
possible solutions.

Source:
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Figure 2.

Parcvicipation Patterns in Original Seven Highlands Communities,
January 1972-April 1973

Source: William Smith, Project Administrator
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Table 5.

Community

El Rosario

Punachisac

Sigualo

Balsayan

Guasaso

Tutupala

Ulpan

32

Actions Urdertaken Ry Original Facilitator Communities

Source:

Activities

Community center established; nermission to farm
nearby state lands

Running water; electricity; community center

repaired; road improvement; creation of town
council

Community drainage system; bridge renovation

Concrete block factory- (unsuccessful);
electricity (unsuccessful)

Negotiated bridge site to more favorable
location; road improvement; running water;
forestation cooperative

Running water; rifle for night guards;
road improvement; forestation cooperative;

community store; community center

Electricity

Hoxeng, 1973



Table 6.
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10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.

o
L

22,

23.
24,
25.
26.

27.
28.
29.
30.
31.
32.
33.
34.

33

Master List of Games Used in the Nonformal

Education Project (Spanish/English Translation)

Haciznda (two types)?
Cooperativa
El Robo
Concentracidn
Naipes de Letras
Naipes de Silabas
Dados de Letras
Dados de Nimeros
a) Suna
b) Multiplicacidn
¢) Divisidn
d) Resta
Quinua
a) Suma
b} Multiplicacidn
Pin Ball
Ruleta
Argollas
Tres en Calle
Dumino
El Burro
El Chulo
E1l Mercado
Feria
Barrio
La Comida
Juego de la Educacidn
Juego de la Comunidad
y Planificacidn
40 de Letras
Veintiuna
.artas de Nutricidn
FGtbol Soccer de
Matematicas
Parquet
Palabras Revueltas
Quinua de Palabras
Loteria
Flip
Ocho's
Juego de rrases
Terrenos

Game of Life
Cooperative
Theft
Concentration
Letter Rummy
Syllable Rummy
Letter Dice
Number Dice
Addition
Multiplication
Division
Subtraction
Math Bingo
Addition
Multiplication
Pin Ball (Math)
Roulette
Ring Toss
Math Tic Tac Toe
Domino (Math)
The Donkey (Multiplication)
(Reading and Math Board Game)
Market
Fair
Ghetto
Fouod
Education Game
Community Planning Game

40 of Letters
Twenty-one
Rucrition Card Game

Math Soccer
Parquet

Yord Scramble
Word Bingo
lottery

Flip

Eight's
Phrase Game
Land

30ne made of card board and the other of wood. In
addition, the game has been adapted to the Sierra
and the Coastal regions of Ecwmador.

Source: Ochoa, 1974
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Spread Characteristics of Educational Games and Other

Nonformal Education Techniques Used in the Project,

1972-73

Inatitution

————

W¥hich Techniques

Numbers of
People
Involved

Estimatas of.
Intensity of°
Uso

NMass Effort
Required

Colegic Kennedy

Los Rios Primary
School Teachers

Instituto

" Linguistico
de Verano

Centro Juvenil
Brothren

Army

CoLAC
(Cooperative
Yederation of
latin America)

Puyo Area
Communities

Brigadas
Estudiantiles

Rormalistas

Centro
Ecuatoriano de
Fducacion
Familiar

Number of new
vrganizations
using our
techniques:

19

Source:

Mariket. Lettor
Dice, Ruamy

Rummy, Market,
Chule, Bingo,
Ring Toass

Letter Dice,
Rummy, Market

Dice (letter &
number),

Dominoes, Bingo

Roulette,
Pinball, Rummy

Coop, Feria

Hacienda

Letter Dice,
Rummy

Letter Dice,

" Haecienda, Rummy

Fotonovela:,
Number Dice,
Rummy, Markot,
Hacienda

Number of
techniques
adopted or
adaptaed:

[ 4

14

300 (7

10 + teachers
300 (7) students

as teachers
700 (7) students

200 youths

50 ?; officers
soldiars

2§ representa-
tives from 13\
L.A. countries

Two or three
communities

35 students
8 campesino ’
villages

sS4 new teachers
29 “institu-

tional change
agents”

Number of
Participants:

Hoxeng, 1973

10 (?) teachers
students

2 nights/
wveell during
school year

During school
year 2 times
a weold

every after-
noon for
6 months

usod in rec.
rooms during
off hours

.
. 1 group:

once a wvoek

every day
for 6 weeks

once a weelc,
four weeiks

unknown

Average
Intensity

of Usa:

Lor2
times oer week

Conve sation
ore men-day

None; introe-
durced by
other
teachers

"show and
tell®
trainine:
3 man-days

CGamc-making
one man-~day

Nces

trainud by

Mz .'ro Jacomo
under seopa=
rate contract

Conversaticn:
twvo man=-days

Came intro-
duction
one man-day

Show and
Tell
2 r.an-days

No:-2: trained
by SEV

Sh,wv and
Toll
one man=-dJday

Average UlMass
investment:

1.1l man.dav

per ot QLD




Table 8. Use and Reproduction of Games

A. Games Rated Most Highly in Evaluation
Devised by Ochoa

Hacienda
Concentracidn
Naipes de Silabas
Naipes de Letras
Dados de Letras
Dados de NUmeros
El Burro

E1l Robo

Tres en Calle
Quinua

B. Reproduction by SENARED (Ministry of Education)

1973 1974

Hacienda 200 500
Syllable Cards 500 1000
Letter Cards 500 1000
Letter Dice 5000 1000
Market 500 1000

- Math Bingo 500 1000

Source: Ochoa, 1974
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Figuie 3. Organization Chart, Out-of-School Adult Education
Division of Ecuador Ministry of Education Showing

Early Influence of Nonformal Education Project

* I3
Previously the term nonformal was not commonly

used in Ecuador nor conceptualized as an alter-

native approach to educationm.

Source:
of Education, Ecuador

Department of Adult Education, Ministry
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Table 9. Three-Year Summary of Activities of the Facilitator Program
in Four Privinces, Quantitative and Qualitative Results

A. Quantitative Results

Manabi Cotopaxi Chimborazo Tungurahua Total

Teachers and Commun-

ity Leaders Trained 100 40 97 30 267
Communities Involved 84 35 97 30 246
Participants in Com-

munity Centers 2400 1050 2900 860 6210
Peasants Related .

With the Project 8400 3800 30,700 5200 48,100

B. Qualitative Results
1. Community mobilization for solving its own problems.
2. Organization and solidarity among peasants.

3. Interchange and mutual support of activities across
rural communities.

4. Increase in self-confidence among peasants.

5. Acquisition of knowledge relevant to solving vital
individual and community problems.

6. Acquisition of skills in reading, writing, mathematics
and basic science.

7. Openness to social development in the peasant communities.

Source: Ministry of Education, 1976
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Translation of Section of Ministry of Education
Program Document for 1976

Institutionalization of Nonformal Education

An experimental program to work out educational methodo-
logies known as "monformal" has been operating for the last
three years under the University of Massachusetts and financed
under bilateral agreements between Fcuador and the U.S.

In particular, the grant program has developed innova-

tive educational materials for use among marginal rural com-
munities.

Personnel from the University of Massachusetts worked
in conjunction with the then Department of Adult Education
and the Department of Educational Technology in several pro-
vinces throughout the country and achieved positive results
in many respects, especially in promoting a critical awareness
and desire for participation among the communities.

The experience should be utilized in function of the
following purposes:

a) Mobilizing marginal communities towards the solu-
tion of their problems;

b) Interchange and mutual support of activities
among peasant communities;

c) Development of self-confidence among peasants;

d) Accomplishment of basic skills in reading, writing,
mathematics and basic applied science with out-of-
school resources;

‘e) Openness towards social development;

f) Participation in national decision making.

As a general conclusion, nonformal education should be

promoted and institutionalized at all levels of action, in
school and out-of-school.

Source: Ministry of Education, ca. 1975
(Author's translation; emphasis added)
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Background -

The Cenier for Tnictnatiunal Education i one of
scveisl programs In the ivision of Educationa]
Policy, Rescarch and Adiminisuation at the Universi-
ty of Massachancus’ School of Education. Diawing
on its owa {aruliy amd graduaic siudeans, as well as
on eutide teswutes, the Center offens graduace level
profoscial gaming, sexcanh and service oppot-
waites in the aeas of Developrcnn Eduoation,
Nonfornal Fduation, Intcinatiomalizing Ameiican
Educaninn and Mubiculiial Education An wader-
groduaic incrnanional icacher edication program
aba conducied unded Center auspices

The Cemicd's program is based vn the belicf that the
beut professicasl saimng acouns when a penon aa
move ficcly bewwsen pesiods of Gicld work and
peaiends of scflection, siudy and coasolidation of
ficld caperscsnaes Much tnaining theicfore takes
phace in ahic content of cduaational projecis both ia
the Uaied Swsies and abroad, auny of these desiga-
ed and implenscatcd hy Centee Fellows. Sime the
vialuy and substance of this ype of pinin
depeneds heavily va the Al commitment lnj
conttibution of sl pariapams, she Cenger sechs to
auzin 3 Jivenity of awmibens wlio biing with
thean cenmiderable lickk expecsiconc as well a3 8 com-
minnent 10 imcinasonst ediation.

Diatogue comerning indivsdual pragrams of swdy
and groap projecs iakes place contaually wichin de
Cenecr By dhis smicans, chic Conter aticanpes to maia.
satts connst Jous awarencss of 1l iniplicaons of is ac-
tivitres fus semial jostice 2k the :Liliuy of people 10
conttol thei own destinics

School of Bducation

The Sihoot of Bducation has emcrged a3 3 lesder
amang Noth Amciican insitions in the aica of
educational innovaton. §has becone the gathering
place fot inany cducatuns and geaduate siudents who

" aic cumcrncd with ihe tosuie of educativa and s

sule in soniety  Hhas, abie Center For lnccinational
LEducacion G el bnated io o scimulaiing en-
viemment, cmnstantly challcaged by now and cx-
ating probleas fivm many atcas of education.
Theough individuahizcd programs of graduace soudy,
stndents a1t the Center diaw  upoa rosouies
theaughast the Schad 1o develop professionat com
peiciics

s
.

Progrem of Study

The academic offctings of the Coemer sec currenidy
concencated in four aicas:

5. laternstionalhring Amerkon Bducation
Pic-service and in servine teacher asining, in-service
woikshops for ccachens, snd the devchopment and
Itui:;‘ of wiericulum marcrials fing lcn‘lﬁn, about
specific peoples sid cubtarcs ase the prinipal ixuscs
of academic and expeticanial offesings in this arca.
Siudcats iypically incgrate teachiag expericnce with
soademic wark in coniculuin devc opunene, com.
paaavive education. amd 20 aica specialiy. A limised
nunnbcr of practice teaching opponunites in overscas
seutings i available to undergraduare studenss in e
Pre-Ictvike progeam.
2. Development Education In Asla, Aliica and
Latin Ame-Ican
Oflcrings in this atca clucidate the role of cducaton
in national develupment and explore setationships
and coaflicts beeween rducation sad lal and na-
donal developmcne. Stiuctues and wechniques fos
cduarional adow lanning, traintng and
cvaluation aic comsidescd in lighs of theis implica-
tkans for social, cconemic, political and irnlividual
human developrcin, Woiking in collaboiation wich
educatars in the ahicd wokd, yudems learn 1o apply
theis skifls to sulutions of pracical cduagionsd pro-
bleas while scnnaining sensitive 1o loal priosiics
and constrains Bssues of banh formal and poofosmal
education asc exgloted in this content
3. Nanfarmal Education
Nunlienas o5 st of school”” eduaation is 8 spedial
focus of the Cemer Councs in planning, cvalua-
tinn, iining and marceiab developenca: !fu auafor.
mal ediession oce offvied, and sdents sre cn.
coutaped 1o supplemeat dicis academi seudy with
fickd work ac sites in the United Siates and in e
thisd warll. Nonformal  cducation  peojeces in
Euador, Glana, Thailand, Guaicmala snd 1n-
duncsia have affurded opponunitics for Comicr
membens 0 enhance dicic skills and ke a con-
tibadion o this fiddd. Applications of nonfurmal
education 1o proldems of tucal develupment and 1o
promation of the role of wanicu in devebopinent sie
cmpliases of pacisubas iniciest and comcerm.
4. Mulilcnbiueal Educaiion .
Thas ficld of siudy conuibuses q alleviating the pro-
bleans of racism, sexism amld clitism i edudation
theonsgh proousion of culueat plasatism in all faces
aml avall leveh of sahooling Gradaae sindems con-
wonatiog i this arca 1abe 3 cone of csines in

1sUation,

)

P X
- A

< e
L

muliculiursl cdhcation amd devehg 2 amliicubwral
approsch in an atcs of sulnpedislizaion {n-scrvice
taining in multhulouisl cduwstion kading to an
M Fd. or Cenifnare of Advaned Graduacc g\mly s
ulfcred in conjuction with the Edcarion foi o
Changing Woild In-Seevice Loopctative

Expectations and Requirements
On sdmissioa, 3 douoal sisdemt wisls faouly
uidsiee formulates program of sudy whih
Lhmu suademic wurk with schevaad ficdd e
peticoees. One of 1wo yean of wune wak and in-
depenlent suady (a1 kesst one year in tesideme)
fullow as 1he siudcnn prepares fos ihe compichensive
csamination. The foim and conicm of this cxaniina-
tion giow ous of the program of suudy 2l are
csablishcd by she susdenn i concert with a faculy
committee. Swdeats typually remain on campus
wadil they have compidered this exaniination, shice
whivh they are scynived 1o picpare a disseraation pro-
puaat 3nd disseniation. An ol cxamination follows
compleiion of she Jisscrtation.

While at the Centes, mcmben atc cxpedied 1o act as
buth studenis and tcaching sescutces Simc the cx-
pericatial compancnt of many swdcns’ programs is
derived from waik oa Gdd projeas develoged by e
Center, memben on and uE caenpus aic caxouraged
w paniipate in developnicn and sippon of dbose
profecss. An aunasplicse of sohintainn and o will.
Ingness 10 contgibuie are nccenary (o maintain dese
sdtivitics.

Courscs

Cuurses in the Cenice aae designed 1o meer changing
stndent nceds and lntcreses. Suidens sic encoutag-
ed o supplement their councwork in ilie Center
with counscs offcied chewhieie in e School and
Univenity and with independen suudy. The fullow.
ing is a seprascmative hisa of courses olfered at che
Cenies avee the pase several yean:

Rerearch Methodidogy sn Intermasional Eduiaton

Teibuiques of Edusstsonasl Planning for
Dereloping Cooumines

Spessal Problems « Internutionsl Education

Education in Afpma

Eduiation sm Aus

Eduiatrin 1n Latin Amverna

Eduiatin su Rural Devslopment

Bays St s Nonforemal Edustion

Eduiatvonal Games/Simulations fir Nonformal
Eduirtion

3 PP -
Evailable Documeaen.

Technidogy awd Eduistivnsd Developomens

Eduiations! Devigns for Women Worldunde

Women in Desclopment

Crons swliwiad Coildrcanng and Education

Plonning and Evalustion of Noaformad Educatron

Cumu:};u Inwei, Meihodi amd Materials on
Mol ultural Edusanion

Eduvistion for a Changing Warld

Introdu ion to Muliuultural Education

Graduate Serrsnsr sn Multsosdivead Educairon

Teaching 1he Avam bapencace

Ractim, Oppresuon and Llemnty The Educotwn
of Third Woild Penple

Crvvi wwdiural Penspecisves 1w Education:
The Avan Expencnie in the U §.

Curnuslomn Devclopment s Intermationdd
Educasion

Carmiunlum Devgn for Iniernationaliiang
Amf"q el E-J.(Jl“‘-

Proctium i lnidnsnvasd Educashon

Final Year Serninar

Projects/Activities/Publications

Cenmcr mcmben aie amd bave been iwvolved in o
wide variciy of prajecss aud acaivities in ihe United
Seates ard ovenscas i duding:

PEIIMAS/CIE Nouluimal Eduscation in lindoacsts
Projecs

Ghana Nanfumal Eduaation Progiam

Nonfornal Clocanen Two sice Program
(U hailaad and Guaicmala)

tianian Guidaime Coaanelor Toainiong

Noofoanat Edocarion Projecs o Ecuador

UNESCO Evaluadivn Paojea

Crns cuhueal Wakshops

The Fun Bus. Noolamal Educadion hirongh the Aig

Radio Fdi ation -

Exchaage Progams wah Southlands Collcge and
Ralle College in England, snd Adademia

(:(blul rand b B \I‘l'll‘

.

CGuicomes and (adings of diese and ovidicr scrivivies
ase descabicd and analyecd in a wide vanery of
Center pulidicaiions A doscsipuve tising of shese
pobiliauons is availabic upon sequest.

Carcer Opporunities

tncienning cinpliosis an dhic uced for expeats i intes-
nationmal cducation has caced many oppartunitics
for professional carcers Gosduates o the Center
have bocn placed in caching posisians a0 all leveh,

N
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Figure 6. Summary of AID Development Assistance to Ecuador,
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