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About the cover photographs 

 
(A) Janaina, center at computer, and her colleagues present information about the Program to a company representative during 

an AMCHAM (American Chamber of Commerce-Recife) event for 300 companies in Recife, Brazil.  This is an example of 
one of the many ways that PPF connected youth with key actors from the private sector. 

(B) The project team comprised of teachers and coordinators from the five implementing partners.  
(C) Two PPF youth, Alex and Cleyton, fix a computer for one of the Bank of Brazil’s managers at the PPF Technical Support 

Center inside the training facility.  About half-way through the program a person who had heard about PPF brought by his 
computer to see if our youth could fix it. He had taken his computer to a well known computer store and had been told that 
the motherboard had to be replaced for around US $280. After about 20 minutes, the youth determined that all that was 
needed was to replace a US$1.50 battery that keeps the system clock running. After this person went away happy more 
people would bring by their systems for youth to diagnose and fix. This allowed the youth to gain very practical experience 
in troubleshooting and repairing equipment as well as interacting with “customers.”  

(D) Abraão, one of the PPF youth, hands his e-Mentor, Jailson (who is from Siemens), his e-Mentoring certificate during the 
Program’s graduation event.  The relationship between the e-Mentor and his or her mentee was instrumental in the success 
of PPF and in enabling many youth to gain quality jobs. 

(E) Two PPF youth, Felippe and Quesia, discuss alternatives to address a challenge in one of their learning projects on how to 
sell products creatively.  All learning objectives were presented as challenging projects that integrated multiple disciplines 
to form a cohesive learning environment that accelerated learning and enable student ownership. 

(F) Cintia, one of PPF youth, with her mother after one of the bimonthly meetings with parents held by the Social Worker and 
the Project Coordinator.  Cintia, was one of two youth who where featured in a Business Week article on the future of 
technology in emerging economies (September 27, 2004). In fact, Cintia appeared on the cover of the international edition 
of this issue of Business Week. 
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1. Introduction 

Programa Para o Futuro (PPF), or Program for the Future, was a pilot ICT employability-training project 
partly funded by the Brazil office of the US Agency for International Development (USAID) under a 
Cooperative Agreement1 with the Academy for Educational Development under the dot-ORG project.2  
The pilot project was implemented between November 1, 2002 and August 31, 2004 and targeted 50 
disadvantaged youths in Recife, Brazil.  Full-time formal employability and IT skills training with the 
youth lasted 9 months. 

 
The report is divided into four key sections.  This first section provides the background to the project.  
The second section focuses on the project’s results, followed by a third section on project lessons learned.  
The fourth and final core section of the report highlights concluding thoughts and recommendations. 
 
This first section of the report provides an overview of the program’s goals and objectives (1.1.), an 
explanation of the roles of implementing partners (1.2.), a project process and timeline (1.3.) and 
definitions for key concepts related to the project (1.4.) 
 

1.1. Goals and Objectives of Programa Para o Futuro 

AED designed and implemented Programa Para o Futuro to develop, test and evaluate new 
employability training approaches, strategies, methods and activities focusing on ICTs to enable very 
poor disadvantaged youth (16-24 years of age) to transform their lives and gain the technical, life and 
work place skills need to both secure good jobs and start careers in the ICT sector.  Employability training 
programs across the world and in Latin America, especially those for youth from impoverished families 
and communities, have demonstrated relatively poor results.  A review of many of these programs shows 
that regardless of their poor results, they tend to continue using the same approaches and methods.  
 
Using this information and in depth knowledge of the specific challenges facing poor youth in Brazil 
when trying to secure quality jobs, the team focused their efforts on designing an unconventional and 
innovative project approach and learning methodology that integrated a complex mix of academic, 
technical, social and life, work place and employment skills to create a comprehensive employability 
curriculum.  AED developed this curriculum and learning approach through a continuous testing, 
assessment and refinement process with the project team, the youth and the private sector.  In addition to 
the goal of creating a new and innovative approach to preparing disadvantaged youth to compete 
effectively for quality jobs against their advantaged peers and to make productive futures, the Pilot set a 
target of enabling at least 80% of participating youth to secure employment with strong career potential.  
The project team and youth came very close to achieving this ambitious goal with 71% of youth who 
started the program being employed at the end. Maybe an even more important achievement is that 88% 
of youth left the program with concrete opportunities for employability.3 
 
 
 
To achieve these goals, PPF focused on the following specific objectives: 

                                                 
1 Leader Associate Award “Bridging the Digital Divide and Enabling Employability for Disadvantaged Youth in Brazil through information 
Technology” Under Leader Associate Award GDG-A-00-01-00014-00. 
2 The dot-ORG project is part of the DOT-COM Alliance that is funded by USAID/EGAT/IT and administered by the Academy for Educational 
Development.  The dot-ORG project focuses on increasing access to and making effective use of ICTs for development and poverty alleviation, 
especially for women and other disadvantaged groups.  
3 This figure of 88% includes youth who earned jobs at the end of the program and those that accepted the free scholarships to attend IBRATEC, 
the best technical college in the North East of Brazil.  Some youth had jobs and enrolled in IBRATEC under the scholarships organized by PPF. 



 
  

 
5 

� Create and test an integrated training curriculum designed to increase academic, social, 
employability and ICT skills for disadvantaged youth.   
 
This curriculum integrated Portuguese and English language activities to build and strengthen 
communication skills that are the foundation of any profession in the 21st Century.  With these 
language skills, the program also integrated math, hardware and software learning, creativity, 
problem solving and critical thinking exercises, work place behavior, public presentation 
experiences, job hunting and interview skills, etc.;  

 
� Develop and test curricula and a methodology for training instructors to work in youth-oriented 

ICT employability programs.   
 
Instructors received 2 weeks of intense hands-on learning.  During the first week, they were 
exposed to the curriculum in the same way as the youth would be expected to learn.  During the 
second week, a group of youth volunteers was included to give the teachers real-world practice in 
applying the methodology and in experiencing how the youth learned.  Then, during the actual 
training program, the teachers participated in on-going professional development activities using 
an on-line capacity-building program in partnership with a Brazilian university.  This was done to 
ensure that each teacher was supported during the challenging process of learning new 
pedagogical and content skills.  
 

� Develop an innovative project-based instructional methodology that emphasized hands-on 
learning with real tangible results that simulated the work place reality.   
 
This methodology organized youth into project teams with different levels of responsibility for 
each member of the team to simulate project teams in businesses.  In place of conventional 
teacher-centered lectures, the instructional team functioned together as learning facilitators 
guiding youth toward achieving their goals. 

 
� Integrated an online learning program for Linux instruction (Linux is open source software 

that is becoming increasingly popular).  
 
AED, in partnership with the Federal University of Rio Grande do Sul, provided an on-line 
learning environment for Linux and introduced youth to leaner-managed life-long-learning and 
the power on web-based instruction.  Through this activity, youth also learned how to participate 
in Internet-based learning communities that are so critical to keeping up-to-date in the fast-
moving ICT world. 
 

� Engage the active participation and commitment of local and national business partners.   
 
AED partnered with several private sector partners included: 

� IBM-Brasil, which provided all computers equipment and cash for student uniforms; 
� Bank of Brasil, which provided free access to space in their offices for the training 

facility; 
� Microsoft Brazil, which provided free software for the training facility including legacy 

version of Microsoft Windows; 
� IBRATEC, a private technical training college in Recife that provided free scholarships 

to all youth for their 1.5-year technical training program; 
� ABA, an English language school that provided two English teachers without charge;  
� about 50 businesses in Recife Sao Paulo that provided release time for their staff to 

participate in the project’s e-Mentoring program; and  
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� several other businesses in Recife that provided periodic support. 
 

� Develop a model for collaborating with local youth-oriented NGOs.   
 
AED recognized that developing, testing and refining an ICT employability training program for 
disadvantaged youth would demand multiple skills, capabilities, experiences and a deep 
understanding of the realities of Brazil.  Therefore, AED identified and partnered with four 
Brazilian non-profit organizations which possessed different clusters of skills and abilities that 
would be needed to carry out the pilot project.  AED believed that creating a project 
implementation team comprised of skilled professionals form different organizations would be an 
efficient way to address the diverse needs of this complex project.  In addition to gaining access 
to local knowledge and experience, another goal of collaborating with a mix of local non-profit 
organizations was to test an approach to these organizations. 
 

� Design, carryout and test the first even electronic mentoring (e-Mentoring) program in Brazil.   
 
The e-Mentoring program linked each participating youth with a professional from Recife and 
other parts of Brazil using digital communication tools including e-Mail and Instant Messaging.  
AED designed this innovative program to achieve four important objectives: 1) enable youth to 
gain practical skills with using electronic communication tools; 2) strengthen communication and 
Portuguese language skills; 3) build and expand a professional network so important to finding 
employment and building a career; and 4) connect youth to a successful adult that would model 
professional behavior and become the youths’ champion for their new futures. 
 

� Include youth from the Government’s “first-offenders” program.   

 
Youth from this first offenders program are under court order to carry out community service for 
a criminal offence rather than serve jail time.  AED designed this aspect of the Pilot Project to test 
the hypotheses that PPF’s curriculum and methodology would enable these extremely 
disadvantaged youth to transform their lives and create new productive futures.  As part of this, 
the project team carefully integrated four first offenders into the pilot’s two instructional sessions 
(a four-hour morning session for 25 youth and a four-hour afternoon session for another 25 
youth).  Experience with integrating such youth in social development programs had been 
consistently unsuccessful in Brazil.  The pilot wanted to test an innovative approach to integrating 
these youth into the training program to see if it would be possible to enable these extremely 
disadvantaged youth also to transform their lives.  
 

� Create an integrated and intense employability program that focused on enabling youth to build 
their capacity to identify, apply for, interview and successfully compete for quality jobs.   
 
To do this the youth participated in job hunting simulations that include participating in mock 
interviews with real human resource professionals, developing professional resumes and 
submitting them to on-line employment services, writing and sending letters of interest to 
companies, preparing and carrying out public presentations at conventions, IT fairs, and other 
events to demonstrate their skills, etc. 
 

� Provide equal opportunities for both youth women and men.   
 
Fifty percent of participants were women and 50% were young men.  The project’s recognition of 
the importance of gender was also reflected in hiring a half-time gender specialist who worked 
with the instructional staff to ensure that they carried out their work in a gender neutral way and 
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with the youth to raise their understanding of the equitable treatment of people regardless of 
gender in both learning and working environments. 

1.2. Implementing Partners and Organizational Chart  

 
Staff from the dot-ORG project at the Academy for Educational Development (AED) designed, directed 
and administered this pilot project.  AED, in partnership with four Brazilian NGOs, Casa de Passagem, 
CDI-Pernambuco, LTNet-Brasil and Porto Digital, implemented PPF in Recife, Brazil.4  All but LTNet-
Brasil were located in Recife.  The AED Project Director, Eric Rusten, in partnership with the leaders 
from the different partner NGOs hired the Project Coordinator, Tania Ogasawara,5 to manage day-to-day 
activities of the project, coordinate all activities in Recife and lead the pilot’s employability activities.  
The chart below shows how the different partners in PPF were organized. 
 

 
 

1.3. Project Process and Time Line 

The project officially started on November 1, 2002. During the first two months the contracts for the 
different partners were arranged, staff were recruited, the strategy and criteria for identifying and 
selecting youth was developed, the teacher training program was planned and an effort to recruit the 
Projects Coordinator was started.  In addition, during these early months of the project AED finalized 
partnerships with IBM-Brasil, which provided all equipment and funds for student uniforms, the Bank of 
Brazil, which provided the room for the training facility, ABA, which provided the two English language 
teachers, and Microsoft, which provided all software for the project.  The figure below shows the basic 
time-line for the entire project.  
 

                                                 
4 Appendix I presents a full list of PPF partners. 
5 Appendix II provides a list of all project staff. 
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1.4. Definitions of Important Terms and Concepts 

There are a variety of definitions for complex terms and concepts common to the world of social, 
educational and development programs.  To avoid confusion and to help people understand PPF, the 
design team established working definitions for core concepts and terms.  Over the course of the project, 
these working definitions evolved and became more refined and complete.  Four concepts essential to 
understanding PPF are discussed below. 

1.4.1. Disadvantaged or At Risk Youth 

The project’s proposal borrowed the definition for disadvantaged youth used by USAID/Brazil.  
According to this definition, disadvantaged youth are young people 14 to 21 years of age who, because of 
a combination of factors possibly including poverty, poor education, physical and mental disabilities, a 
lack of job skills, inadequate access to quality health care, social inequity and weak family support 
systems, do not have the same opportunities for productive and positive futures that youth from better off 
families have.  Not all aspects of this definition apply to PPF since the program did not include youth 
with mental or physical disabilities.  Over the course of the project, the PPF definition for disadvantaged 
youth evolved in response to what the project team learned by working closely with disadvantaged youth 
and by helping them transform their lives and create new productive futures.  It is important to note that 
the following working definition is specific to disadvantaged youth in Recife.  It is likely, however, that 
many of the factors comprising the PPF definition for disadvantaged youth would also apply to other 
communities and projects.  

 
There is a tendency, and maybe even a desire, to define disadvantaged youth in simple economic terms so 
that poverty becomes the dominant defining factor.  This is, however, results in an overly simplistic 
definition, and if this is used as the foundation for designing employability training programs for 
disadvantaged youth then such programs will likely be equally simplistic and likely ineffective.  Being 
disadvantaged, as presented above, is far more complex than just being poor.  Poverty alone does not 
convey precisely the full complement of factors that work together to make youth disadvantaged or put 
them at risk.  The following is a partial list of some of the most important factors contributing to making 
youth disadvantaged (not listed in any order of priority).  Not all of these factors apply to youth who 
participated in PPF.  The items with an * (asterisk) indicate factors that were prevalent in a majority of 
youth participating in PPF. 
 

� Poverty and the lack of skills and/or the physical assets needed to earn money in the 
formal job market;* 

� Poor and/or inadequate education;* 
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� Weak or non-existent family support system;*  
� Weak and relatively homogenous social and economic networks6;*  
� Problems with drugs and/or alcohol; 
� Being pregnant and/or being a single parent; 
� Living in a violent home and/or community;* 
� Poor self-esteem;* 
� Having a criminal record and/or problems with the law;  
� Low literacy levels; 
� Inadequate or poor housing;* 
� Being homeless;  
� Limited access to water, electricity or social services in their home community;*   
� Poor and/or inadequate nutrition or being chronically hungry;* 
� Serious medical or psychological problems such as HIV-AIDS or depression;  
� No or limited access to medical services (physical and psychological);* 
� Poor understanding of available government or social services or the ability to access 

these services; 
� No or limited conceptualization about one’s future;* 
� No or limited access to information from radio, TV, print or digital form;*and 
� Having suffered from social, racial and/or gender prejudice.7*  

 
Not all of these factors need to be present to create the same effect.  It is also important to note that there 
is a self-reinforcing interplay between the factors that amplify their effects of each so that the combination 
of factors has a greater negative effect than the sum of the individual factors would be expected to have.  
Thus, the more factors that are present in any one youth’s life the greater the degree of his or her 
“disadvantagedness” will be.  Understanding this spectrum or degrees of being disadvantaged is very 
important to designing effective employability training programs that seek to enable disadvantaged youth 
to transform their lives and create positive new futures.  For example, if youth participating in a program 
have inadequate diets, it may be necessary that the program provide nutritious meals and/or snacks.  
Similarly, youth coming from poor families may be unable to afford to use public transport to travel from 
their homes to the training program’s facilities.  This is often a critical factor since it is common for poor 
communities or slums to be on the outskirts of cities and thus walking to the training facility is not a 
viable option.  If youth come from homes that lack running water it may be important for the training 
facility to provide shower facilities with soap, shampoo and towels so that youth can maintain good 
personal hygiene.   
 
Limited resources will likely prevent employability-training programs from addressing all the factors of 
disadvantagedness that youth participating in a program may suffer from.  Program designers must 
therefore make choices about which factors to address.  In making these choices, it is important to attempt 
to mitigate the factors that will likely have the greatest negative impact on the youths’ ability to 
effectively participate and complete the program.  Determining this demands accurate and detailed 
information about the youth who comprise the target population.   

1.4.2. Employability   

A review of literature available on the Internet shows that there are multiple definitions for employability.  
Common among all these definitions is the understanding that there is much more to building the capacity 

                                                 
6 The e-Mentoring section below provides more information about weak and homogeneous social and professional networks. 
7 It is all too common for advantaged members of society to have negative preconceptions of people, especially disadvantaged youth.  Once a 
person is labeled as disadvantaged or poor, a series of prejudices often come into play including, the belief that the disadvantaged or poor youth 
are ignorant, uneducated, lazy, involved in drugs or criminal activity, untrustworthy, etc.  Youth suffering from such prejudice can often come to 
internalize these perceptions and start to believe them.  This is the principal reason we did not allow the e-Mentors and mentees to meet face-to-
face at the start of the mentoring process.  We felt that it would be necessary to establish a relationship before they met so that there would be less 
of a chance for common prejudices against disadvantaged youth to prevent an effective mentoring relationship from forming. 
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for a person to be employable than simple a narrow set of technical skills or job placement.  Many of 
these definitions also emphasize that employability and job training are different.  For example, the 
University of Newcastle defines employability as the “capacity to move self-sufficiently into and within 

the labour market, to fulfill potential through sustainable employment.”  Similarly, the Learning and 
Teaching Support Network of the Generic Centre defines employability as “a set of achievements, 

understanding and personal attributes that make individuals more likely to gain employment and be 

successful in their chosen occupations.”8  For these and other definitions, the complex set of skills, 
attitudes, perceptions and capabilities that contribute to making a person employable are what need to be 
integrated into training programs to enable people to achieve employability.   
 
Many definitions emphasize the importance of recognizing that employability is not just about getting a 
job and that just because students may be in vocational or job training course achieving employability is 
not automatic.  As several researchers explain, “(e)mployability is more than about developing attributes, 

techniques or experience just to enable a student to get a job, or to progress within a current career.  It is 

about learning and the emphasis is less on 'employ' and more on 'ability'.  In essence, the emphasis is on 

developing critical, reflective abilities, with a view to empowering and enhancing the learner.  

Employment is a by-product of this enabling process (Harvey, 2003; Lees, 2002; Knight & Yorke, 

2002).”9  
 
Developing critical, reflective abilities and creating the capacity for employability demands a range of 
skills, attitudes, perspectives and attributes in addition to solid technical skills.  A survey of personnel 
recruiters by the management consulting firm of PriceWaterhouseCoopers highlighted the following five 
dominant qualities that employers are looking for in recruits—in other words five principal characteristics 
of employability:10 

� Motivation and enthusiasm; 
� Team work skills; 
� Oral communication; 
� Flexibility; and  
� Initiative.  

 
Other definitions emphasize additional skills, characteristics and attitudes that contribute to building the 
capacity for employability.  Some of the more important include:  

� Inter personal skills especially communication and teamwork skills; 
� Time management, work planning skills and being able to reasonably determine how 

much time certain tasks will require to be completed, organizing resources and ones 
schedule to accomplish required work on time; 

� Aspiration or opportunity matching skills or the ability to articulate realistic aspirations, 
being able to identify methods for seeking opportunities where the inspirations are closer 
to being made reality, and being able to put those methods into practice effectively. 

� Organizational related skills being able to stay employed within an organization being 
able to develop one's Employability; 

� Attitudes and beliefs relevant to working effectively; 
� Self-managed learning skills including the ability to identify what one needs to learn to 

both successfully accomplish their work and to progress in their career, identifying how 
to go about learning these skills using a variety of resources, often independent of formal 
courses, and carrying out this learning without being managed by outsiders; 

                                                 
8 From http://www.shu.ac.uk/research/cre/Employabilitydefiningemployability.htm . 
9 From  http://www.shu.ac.uk/research/cre/Employabilitydefiningemployability.htm . 
10 From PriceWaterhouseCoopers at: http://www.pwc.com/uk/eng/car-inexp/graduate/improving-enhancing.html (The complete descriptions of 
these attributes of employability are presented in Appendix IV. 
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� Problem solving and critical thinking skills or the ability to clearly diagnose and define 
problems, to break them down into management elements, to create a systematic 
approach to developing a solution and to implement the solution.   

 

 
 
The PPF design team used these descriptions of employability to guide the design of the program and the 
development of the employability-training curriculum.  The design team also used the above diagram that 
illustrates the concept of building the capacity for a person to be employable.  As shown in this diagram, 
many skill areas contribute to creating a person’s employability.  As more and more of these skill areas 
are integrated together to form a training/learning program the greater the resulting employability will be.  
To achieve this fully, it is essential that the skill areas be fully integrated.  When true integration of skill 
areas is achieved, a resulting interplay among these areas increases the impact of each skill area.  This 
results in an exponential increase in a person’s employability.  Conversely, if only a few skill areas are 
included in a training program and these are not integrated then the person gains little capacity for 
employability.  They may leave such programs with a job, but it is likely that they will have limited or no 
success in keeping this job or developing a career. 

1.4.3. Project-Based Learning 

The idea behind project-based learning (PBL) is neither new nor rocket science (although learning about 
rockets would likely be enhanced with PBL).  It is possible to trace the first definition of PBL to the 
ancient Chinese through the proverb “Tell me and I'll forget; show me and I may remember; involve me 

and I'll understand."
11

  Actively involving learners in the learning process is central to the concept of 

                                                 
11 The actual origin of this proverb is unclear.  Some references attribute it to Native Americans, while others attribute it to the Chinese where it 
may have been derived from the Confucius quote, “I hear and I think.  I see and I remember.  I do and I know.” 
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project-based learning.  There are many definitions of project-based learning; the following is one of the 
more commonly quoted definitions:  
 

"Project-based learning is... focused on teaching by engaging students in investigation.  
Within this framework, students pursue solutions to nontrivial problems by asking and 
refining questions, debating ideas, making predictions, designing plans and/or 
experiments, collecting and analyzing data, drawing conclusions, communicating their 
ideas and findings to others, asking new questions, and creating artifacts (e.g., a model, a 
report, videotape or computer program)."12  

 

The Buck Institute for Education defines “standards-focused PBL as a systematic teaching method 
that engage students in learning knowledge and skills through an extended inquiry process structured 
around complex, authentic questions and carefully designed products and tasks.”13  This definition 
encompasses a spectrum ranging from brief projects of one to two weeks based on a single subject in 
one classroom to yearlong, interdisciplinary projects that involve community participation and adults 
outside the school. 

 
The power of PBL to improve learning is no longer questioned.  Years of educational research from 
around the world demonstrates that PBL, when used correctly, can significantly:  
� improve teaching and learning;  
� reduce absenteeism;  
� accelerate learning and make it more enjoyable; 
� link learning to future careers and jobs; 
� enable collaborative learning and improve teamwork skills; 
� enhance higher order thinking and problem solving skills;  
� enable students to create links among disciplines, expand learning beyond the school and result 

in deep understanding of complex concepts; and 
� release the students’ innate desire to learn, solve problems and create knowledge.14   

The traditional teacher-led model of passively learning facts and reciting them out of context is no longer 
sufficient to prepare students to be knowledge workers and to meet the demands of today’s work place.  
Learning to solve complex problems and adapt, interact effectively with people and perform in diverse 
environments requires that students have mix of fundamental skills (reading, writing, and math), and 
Digital Age skills (teamwork, problem solving, research gathering, time management, information 
synthesizing, utilizing high-tech tools, etc.).  Project-based learning enables student to both gain these 
skills and to use them to become the directors and managers of their learning process when guided and 
mentored by a skilled teacher.15 
 
Nearly all instructional activities in PPF were organized and presented as real-world questions or 
problems for investigation--the learning projects.  Many of these questions and projects were eventually 
created by the students as they learned more about the realities of the world of work.  Students worked in 
teams to investigate the problem, discover information and combined this in new ways to create practical 
solutions.  Students then organized their results into products such as demonstrations, power point 
presentations, reports, spreadsheets, diagrams, databases, web sites, etc.  Many basic computer skills such 

                                                 
12 Blumenfeld, Phyllis, Soloway, E., Marx, R., Krajcik, J., Guzdial, M., & Palincsar, A. (1991) “Motivating project-based learning: Sustaining 
the doing, supporting the learning.”  Educational Psychologist, 26 (3 & 4), 369-398. 
13 The Buck Institute of Education (BIE) is US non-profit, research and development organization dedicated to improving the practice of 
teaching and learning.  BIE’s views on project-based learning can be found at:  http://www.bie.org/pbl/pblhandbook/intro.php#standards . 
14 The George Lucas Education Foundation web site (http://glef.org/php/article.php?id=Art_887&key=037) has an extensive list of research 
results demonstrating the power of PBL.  Also, Regie Stites’ article “What does research say about outcomes from project-based learning?”  
(http://pblmm.k12.ca.us/PBLGuide/pblresch.htm) provides a good summary of research that supports the power of PBL to improve teaching and 
learning. 
15 Mathematics and Motivation: An Annotated Bibliography, (http://mathforum.org/~sarah/Discussion.Sessions/bibliomotivation.html), Liza 
Ewen 
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as using a spreadsheet, Power Point, Word or other software were learned by carrying out the project or 
producing the project’s product.  All subject-mater teachers were present in the training room at the same 
time and students called on the teachers they needed as resources and facilitators.  Students were also 
encouraged to seek help from fellow students, the e-Mentors and others in the community just as a 
professional would seek help from his or her professional network.  Completed projects were assessed by 
peer review and through formal metrics by teams of teachers.  Over time, learning projects became 
increasingly sophisticated and built on past projects.  The PPF learning products become real-world 
demonstrations of real skills and abilities and gave the youth a strong sense of personal achievement and 
success—feelings that few had ever experienced in formal school or training situations. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

2. Programa Para o Futuro Results   
At the end of the one-year training program PPF achieved many important results and demonstrated that 
the innovative approaches to ICT employability training tested through this project can enable 
disadvantaged youth to transform their lives, create new positive futures for themselves and break the 
tenacious cycle of poverty.  The following summarizes some of the most significant PPF achievements 
and results.  Testimonials from students, staff and partners illustrate each of these summaries. 
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2.1. Testimonials from students, staff and partners 
Photos and accompanying text are two small 
 

� At the end of the pilot, Programa Para o Futuro resulted in 
having 71% or 35 out of 49 youth securing quality jobs with 
strong career potential. A total of 88% or  43 of the 49 youth 
who completed PPF either have jobs and/or have progressed 
to post-secondary education programs and have positive new 
futures. 

 
Quote:“Programa Para o Futuro youth are different from their 

peers at IBRATEC in that they have clearly defined goals for 

their future. They know what they want to do and they work hard 

to achieve it.”   

Source: Wagner Pinheiro, Pedagogical Coordinator and teacher 
at IBRATEC, the technical college in Recife that provided free 
scholarships to all PPF graduates.  

 
 

 

 Quote:“Alex recently traveled to Joinville for training at the 

headquarters of the company that hired him. He proved himself to be 

dynamic, committed and modest. The main difference between Alex and 

other trainees is his humility; when he doesn't know the solution to a 

problem he seeks help from experts.”  

Source: Roseana Pessoa, Human Resources Supervisor at Amanco in 
Recife, a client of Teletex. Teletex is an IT technical support company 
headquartered in Joinville, Santa Catarina, a state in the south of Brazil. 
Alex, a PPF graduate, was hired by Teletex as its representative for 
Recife.  
 

 

� PPF organized youth into teams to carry out hands-on learning projects that simulated the 
work-place, built problem solving abilities, created practical skills and enabled them to 
learn to work effectively in project teams. 

 
Quote: “When I started PPF I thought it would be a course like any other 

where I would simply learn basic computer skills. I was wrong. Instead of just 

enabling me to learning to use computers, PPF did more by integrating 

subjects on gender, creativity, mathematics, English, software and hardware, 

Portuguese, and e-Mentoring, etc. The Program helped me become a full 

citizen with expectations and plans for life. I feel privileged to participate in 

PPF and I have gained more than I ever thought possible.”   

Source: Manoel Quaresma, a PPF youth. 
 
 
 
 
 

� PPF piloted the first electronic or e-Mentoring program in Brazil.  This pioneering effort 
linked each youth with an adult professional from companies in Recife.  The e-Mentoring 
program helped youth learn what it means to be a working professional, to model 
professional behavior and develop self-confidence.  

 
Signing the agreement between AED 
and IBRATEC resulting in scholar-
ships for all PPF students to attend this 
technical college. Left to right: 
Wagner Pinheiro, IBRATEC’s 
Pedagogical Coordinator; David 
Stephens, IBRATEC’s President; 
Stephen Moseley, AED's President; 
and Tania Ogasawara, PPF’s Project 
Coordinator. 

 

Alex (a PPF graduate) helps Roseana, 
during work at Amanco's offices, a 

customer of the firm where Alex works. 

Manoel sharing a light moment 
with his friend Priscila at the PPF 
training facility. 
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Quote: "E-Mentoring!  This term and idea were not known to me before I 

received an e-Mail from the Program Para o Futuro Project Coordinator.  

I am benefiting from participating in this activity not just the youth who I 

am mentoring.  I feel very good about participating in this pioneering 

activity for many reasons, among other things, e-Mentoring helps the  

personal growth, professional and social development young talented and 

interested men and women as they seek to find new directions in their lives.  

I see in Janaína, my mentee, a very big change, and I also see great 

opportunities for this continuing to happen, and through perseverance our 

plans for the future will be reached.  Through e-Mentoring I will always be 

beside her and with certainty we will share her success together.”  

Source: Daniel Queiroz – Director of Business Development for CREATTO (a local 
company in Recife).   
 

 

� A dynamic network of public-private partnerships contributed to the success of Programa 

Para o Futuro.  Partners included IBM, Bank of Brazil, Brazil-America Association, 
IBRATEC, and Microsoft.  

 
Quote: “The Bank of Brazil had the opportunity to try and to see if 

great things could be accomplished with a low investment while not 

giving up quality. This project made it possible for the Bank of Brazil 

to exercise its social responsibility and PPF had great 

repercussions." 

Source:  Luiz Costa, representative at the Bank of Brazil for PPF 

 
 
 

 

2.2. General Results from Programa Para o Futuro 

One hundred percent (100%) of the youth who started the 12-month training program completed the 
activity (this does not include the one youth who was murdered during the program). At the time these 
youth graduated, 88% had achieved very concrete opportunities for employability.  This figure includes 
71% of the youth who had secured quality jobs4 and the 80% who were attending IBRATEC, the best 
technical college in the North East of Brazil, on free scholarships.   
 
   
 
 
 
 
 
 
 
 

Concrete Opportunities for Employability *  

 

Daniel Queiroz, with his mentee 
Janaina, celebrates Daniel being 

awarded his certificate for being a 
successful e-Mentor during the 

closing event for Programa Para o 
Futuro. 

 
Luiz Costa, of the Bank of Brazil, with PPF 

youth discussing employability options. 
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* This data is as of August 2004, the formal end of the pilot project. 

 
The Program selected 50 disadvantaged youth, 25 young men and 25 young women, ages 16 to 21 years 
of age to participate in the pilot phase of Programa Para o Futuro.  When they were selected, none of 
them were working.  All came from families with an average income of half the minimum wage per 
person or Real120/person (~ US$ 40).  At the end of the Program, 88% of these youth, or 43, had 
achieved concrete opportunities for employability.  This included the 71% who had entered the formal job 
market,16 80% who were attending classes at IBRATEC on free scholarships orchestrated by the Program 
and the 6% who secured seats at one of the public universities in the area. 
 
Areas of Youth Employment * 

 
* This data is as of August 2004, the formal end of the pilot project. 

 
 
All PPF youth came from families with no real opportunities for quality education.  Moreover, their 
parents, if they had jobs, worked as menial laborers in the informal job market.  When youth graduated, 
they represented the first generation in their families to break this cycle of low education, menial labor 
and poverty by securing professional jobs in the formal labor market.  A majority of graduating youth 

                                                 
16 An informal survey of other employability training programs indicates that the maximum rate of employment was 40% and on average 20-30% 
of youth gained internships at the end of the training programs. Some programs resulted in no more than 5-10% employment. 
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who secured jobs found them in the ICT technical area as technical support staff.  This was the Program’s 
target employment sector.  Some work as help desk technicians others with software development 
companies.  Other youth found jobs in the administrative area where they use their ICT skills to 
communicate with customers and organize information.  A smaller number of youth found jobs in the 
service area.  One youth started a computer repair and maintenance company and has started building and 
selling computers to the public. 
 
Types of Youth Employment Contracts * 
 

 
* This data is as of August 2004, the formal end of the pilot project. 

 

Most youth who found jobs after graduating, 71%, were hired through Brazil's formal Internship program 
(this program is governed by a federal internship law).  Under this program, companies can hire youth 
who are attending a certified education program without having to pay all the fees and benefits that a 
formal employee needs to be paid.  Because Brazil's labor law makes it very expensive to hire new 
employees and very difficult to let go of staff, companies use formal internships as a way to hire new 
staff.  At the same time, 23% of youth who found jobs found them as formal employees with full benefits 
and protection under the law.  Some youth transitioned from Internships to formal jobs.  Other youth 
found jobs as consultants and as temporary staff. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Salary Levels 
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The average salary of PPF youth is 36% above the government’s minimum salary.  A majority of first-
time formal jobs (those with full benefits and protections under Brazil’s labor law) are paid at the 
minimum salary level.  The fact that youth from PPF earn more than this is an indication that the vicious 
cycle of poverty and being disadvantaged that have trapped them and their families is being broken.  This 
is especially the case when we compare it to the level of half the minimum wage per person in the family 
from which PPF youth were selected.  The data on salary levels presented here is for the period when they 
started their jobs.  As of August 2004, we learned that at least 11% of the employed youth had received 
salary increases after they had gone through performance assessments. 
 

3. Lessons 

As described above, one of the main objectives of the pilot project was to design and test innovative 
approaches to providing poor disadvantaged youth with skills needed to transform their lives and secure 
jobs with a solid career potential.  To achieve this, the program team designed and tested a new 
curriculum for ICT employability training, new teacher training methods, a new instructional approach 
for employability training, a training program targeted toward enabling youth to build multiple skills, an 
e-Mentoring program and many other innovative program features.  Through the process of testing 
different approaches, methods, and strategies, the program sought to learn how employability programs 
for disadvantage youth could be improved so that greater numbers of they youth would be able to 
transform their lives and break the tenacious cycle of poverty.  For the purpose of this final report, the 
project team identified the following seven lessons that warranted detailed explanations.  
 

1. The Power and Challenge of Partnerships 

2. Investing in Training Teachers and Continuous Professional Development  

3. Project-Based Learning—Integrating Technical and Non-Technical Topics  

4. Focusing on Employability—Creating Capacity for Life-Long Employment  

5. The e-Mentoring Program—Connecting Youth with Working Professionals and Mentors 

6. First Offenders Pilot—Meeting the Needs of Highly Disadvantaged Youth 

7. Robust Internet Access— Is Robust Internet Access a Luxury or Necessity for Effective ICT 

Employability Training? 

 

Each of these elaborated lessons includes content organized under the following four heading: Context 
and Background; Pilot Project Experience; Lessons; and Scaling and Replication.  Following these 
elaborated lessons are 20 other lessons from Programa Para o Futuro with only brief explanations. 
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3.1  The Power and Challenge of Partnerships 

Context and Background: Working with disadvantaged youth and preparing them for the world of 
work is complex and challenging, and demands a variety of technical skills, deep local knowledge 
and practical experience.  Even though AED is a large organization with many highly skilled staff 
with years of experience working with youth employability programs, the AED project design team 
decided to collaborate with local Brazilian NGOs to refine the pilot’s design and carry out project 
activities.  In addition to strengthening the pilot project, collaborating with local organizations would 
enable AED to strengthen the capacity of these organizations and create opportunities for sustaining 
effective ICT employability programs for disadvantaged youth.  In addition to developing 
partnerships with Brazilian NGOs, the AED design team focused attention on identifying private 
companies to provide essential resources and funds to the project.17  This partnering process was an 
integral part of the pilot project’s design.  In addition to being important at a very practical level by 
providing critical skills, resources and supplemental funding, partnering was programmatically 
important by demonstrating the process and benefits of orchestrating diverse and equitable 
partnerships and by expanding the network of contacts that youth would have access to during job 
placement activities.  
 
Before starting formal project activities, an AED staff member and a Brazilian consultant carried out 
an assessment in Recife, Pernambuco and Salvador, Bahia to determine which location would be best 
suited for the pilot and to identify local NGOs that could contribute essential skills and experiences to 
the project.  The assessment team also met with staff from different private companies to explore 
their interest in becoming founding private sector partners in PPF and to determine what they could 
contribute to the pilot project.    

 
Based on this assessment, the design team selected Recife, Pernambuco as the site for the pilot for the 
following primary reasons: 

� Recife had a robust and growing ICT sector with demand for entry level workers; 
� The Bank of Brazil in Recife offered AED the free use of an excellent training facility on the 

9th floor of their offices (including free utilities, access to additional rooms as needed, etc.); 
� There was pool of local NGOs that were very receptive to collaborating on the pilot program 

and working as a team with other NGOs;  
� ABA offered to provide, free of charge, two teachers of English as a foreign language to the 

pilot project. 
� Several of the NGOs that were interested in collaborating on the pilot had previous 

experience with job training programs; 
� All of the NGOs that were interested in collaborating on the pilot had strong links to the 

private sector;   
� Several of the NGOs had good working relationships with the state and municipal 

government; and 
� The NGOs showed an interest in testing new strategies and approaches for employability 

training programs and in learning from these experiences. 
 
 

The assessment also enabled the design team to identify the following four Brazilian NGOs to join 
AED to implement PPF. 
 

                                                 
17 The grant from USAID/Brazil did not include funds to purchase computer equipment, software, furniture and other equipment, rent a training 
facility and pay utilities, cover the cost of English language instruction, or pay for student uniforms.  
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� Casa de Passagem, a well established and respected NGO in Recife, focuses on programs 
for at-risk-youth and poor families and communities.  Casa de Passagem (the house of 
passage) also has job training programs that prepare disadvantaged youth for work as tailors 
and caterers.  Casa staff have years of experience working with youth and families in some 
of the poorest communities of Recife. 
 

� CDI-Pernambuco, a relatively young NGO in Recife, focuses on programs that seeks to 
bridge the digital divide for disadvantaged youth.  CDI-Pernambuco has strong links with the 
private sector in Recife and works with poor communities to establish computer training 
facilities. 
 

� Porto Digital, a relatively young NGO in Recife, incubates small businesses in the ICT 
sector as well as carrying out enrichment programs for disadvantaged youth.  Porto Digital is 
a well respected NGO with strong links to the private sector.  Porto Digital also has a for-
profit arm that works in partnership with the State of Pernambuco to refurbish the historic 
district of Recife and strengthen Pernambuco’s growing ICT sector. 
 

� LTNet-Brasil, a young and well respected NGO headquartered in Brasilia, focuses on 
developing innovative student-centered education and training curricula with a focus on the 
effective use of ICTs for teaching and learning.  LTNet-Brasil also designs and carries out 
training-of-trainers and teacher training activities and on-going professional development 
initiatives.  This NGO specializes in helping schools and training programs adopt and 
implement project-based and collaborative learning programs that leverage the power of 
ICTs to improve significantly teaching and learning.  LTNet-Brasil also designs and carries 
out evaluations of education and teacher training initiatives. 

 
AED established formal partnerships with each of these NGOs to implement PPF.  From the very 
start of the pilot project, AED focused on establishing and actively cultivating a strong collaborative 
and open partnership with all local NGOs.  In addition, all four local partners provided substantive 
input into refining the design of the pilot.   

 
Pilot Project Experience: AED took steps from the start of the project to strengthen the collaborative 
partnership and build a strong sense of project ownership among each NGO.  For example, after the 
four NGOs were selected, representatives from each NGO worked together to decide which 
organization would take principal responsibility for pilot project tasks.  The five NGOs created a 
matrix of core tasks to show how the responsibilities would be distributed among the partners.  The 
resulting matrix became the foundation of the contracts with AED (Appendix III).  As part of this 
partnership building process, Tania Ogasawara, the PPF Project Coordinator, was recruited and hired 
through a collaborative process.  Even though the Project Coordinator was hosted at one partner’s 
office, she was responsible for coordinating the work of all five NGOs including AED.  Furthermore, 
monthly coordination meetings were held at one of the collaborating partner’s offices so that each 
could share equally in hosting these meetings.   

 
Early in the process of implementing the pilot, it was common for staff from each organization to ask 
the AED Project Director or the Project Coordinator how specific project activities should be carried 
out.  Rather than simply providing an answer, the Director and Coordinator would routinely ask the 
person to work with others to develop a design or plan to answer their question.  Then, final decisions 
were made collaboratively.  This process was time consuming, but was critical to the success of PPF.  
It is not possible to carry out a pilot project that seeks to test and learn from new approaches if only 
one person or organization decides what to do.  In addition, because people and organizations are 
often risk averse and interested in promoting their own approaches, it is common for people to use 
their conventional and traditional strategies rather than test new innovative approaches.  Using this 
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collaborative design and planning process rather than simply dictating a predefined project structure, 
enabled the team to test and assess more innovative strategies and approaches to addressing the 
problem of preparing disadvantaged youth for the world of work.   
 
Over all, the partnership among the five collaborating NGOs was a success and contributed greatly to 
the achievement of PPF.  At the same time, this collaborative approach to implementing PPF also 
created a variety of challenges and difficulties.  Coordinating the work of the four local NGOs proved 
more difficult than expected.  Several factors contributed to these difficulties including: 

� different institutional cultures at each organization; 
� different approaches to managing organizational staff; 
� different degrees of decisions making autonomy that each NGO representative had; 
� individual personality differences among the core team;  
� difficulties that each organization was having with other projects; 
� the limited use of e-mail communication capacity among one organization; and 
� poor and inconsistent leadership at two of the partner organization. 

 
At a more basic level, collaboration is one of the most difficult things for people and organizations to 
do.  This is especially true when organizations and people feel that they are, in some degree, in 
competition with other members of a group.  This feeling of competition can be especially strong 
among NGOs that often struggle to gain resources and funding from a limited pool.  This competitive 
pressure was commonly visible when organizations described their relationship with PPF.  As the 
project started to gain success and recognition, it was common for most of the partner NGOs to 
present the project as their own and to minimize the role of the other partners.  On several occasions, 
partner NGOs had to be asked to list the other partners in printed material and their web sites and to 
remember to mention other partners during interviews or presentations.  Feelings of competition also 
surfaced during monthly planning meetings when one organization continuously tried to convince the 
rest of the team, USAID/Brazil, and the project’s private sector partners, that PPF’s strategy and 
performance was very poor.  This resulted in a good deal of tension among the collaborative partners 
and a drain on staff and financial resources. 

 
Lessons: 
� Implementing employability programs for disadvantaged youth with a team of collaborating 

organizations can be very effective. 
� Keep the number of collaborating organization as small as possible. In retrospect, it would have 

been better if only two or three organization had been used to implement PPF. 
� Carefully and completely investigate the character and capacity of potential partners. 
� Establish clear guidelines and procedures to govern the collaborative partnership. 
� Clearly define the leadership and decision making roles of the Project Coordinator.  
� If capacity building for the partner NGOs is one of the objectives then is should be made an 

explicit objective. 
 

Scaling and Replications: For all the reasons mentioned above, collaborative partnerships comprised 
of a mix of local NGOs and private companies would be essential to the success of larger-scale 
employability projects for disadvantaged youth like PPF.  This is especially true to ensure that local 
knowledge and networks become part of PPF activities in other cities.  Collaborative partnerships 
with NGOs also allow projects such as PPF to gain access to skilled and experienced staff especially 
to fill part-time positions or to meet periodic needs.  This will keep costs low and improve the impact 
of the project.  However, it is critical that the nature, complexity and size of such partnerships be kept 
to a level that can be managed effectively and optimally.  The business concept of return on 
investment is important to keep in mind.  The costs of managing complex partnership can exceed the 
value of the benefits that arise from involving different institutions.  It is important to optimize the 
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nature of partnerships so that the benefit that these partnerships deliver to the activity and greater than 
their management costs.  

 

3.2. Investing in Training Teachers and Continuous Professional Development  

 
Context and Background: Employability training programs across the world, especially those for 
youth from impoverished families and communities with weak social and economic networks, have 
demonstrated relatively poor results.  Today, preparing young people for the world of work and to be 
productive citizens is much more complex than it was in years past.  It is now clear that to be 
effective it is no longer sufficient to provide training in a narrow body of knowledge or skills using a 
traditional teaching approach designed to prepare students to respond to examination questions and to 
memorize and regurgitate information.  Additionally, as local and global markets become much more 
information and knowledge focused it is increasingly important for economically competitive citizens 
to integrate a broad array of skills and abilities.  In contrast, many job-training programs divide 
training activities into distinct skill areas rather than integrating them to form a holistic capacity-
building program that replicates the reality of the work place.  The teaching or instructional process 
that organizes content into narrow restrictive thematic areas results in training programs that 
artificially isolate skill and knowledge areas.  An informal review of many job or employment 
readiness training programs showed that regardless of their poor results they tended to continue to use 
the same restrictive approaches and methods. 
 
In response to this analysis, the PPF design team18 decided to take a different approach with respect 
to the curriculum and the instructional method. As part of this, the teachers in Programa Para o 
Futuro would be expected to create learning environments and facilitate the complex process where 
disadvantaged youth would be able to transform their lives, take the risk to change and to create new 
and more positive futures for them.  The design team and LTNet-Brasil staff saw the teachers, or 
learning facilitators, hired to work in PPF as central to the success of the pilot.  Therefore, the 
designers and LTNet-Brasil executive staff invested a significant amount of effort in building and 
strengthening their capacity as educators.  The design team realized that these teachers would need 
different skills than are need in conventional schools or training programs.   
 
In addition, the PPF learning facilitators would need to work effectively in an educational 
environment19 or very different from a conventional classroom that they were used to.  The PPF 
teachers, each coming with their own specializations, would be asked to undergo their own 
transformation as educators so that they would be able to work in collaborative learning teams using 
project-based learning methods to enable and empower youth to acquire an integrated complex set of 
skills and abilities by:  

� developing higher level cognitive skills; 
� cultivating problem solving capabilities; 
� exercising and sharpen their creativity;  
� strengthening Portuguese language and communication skills; 
� engaging in collaborative and peer learning; 
� building self-managed learning abilities; 
� gaining employability skills from interviewing successfully to applying for jobs; 

                                                 
18 The PFF design team responsible for designing the curriculum and instructional methods used in PPF initially consisted of Eric Rusten of AED 
and Vera Suguri of LTNet-Brasil.  Soon after the project got underway, Vera Suguri involved Dr. Jose Valente of University of Campinas and his 
Ph.D. graduate student Odete Sidericoudes in the design process for the curriculum, the instructional method and the teacher training and 
professional development activities. 
 
19 The training facility was a single large room with the computers.  All students and instructors worked at this at the same time for each four-
hour training period each day.  Other space was available at the Bank of Brazil for smaller group learning and planning activities.  This 
arrangement required the instructional team to work in teams and work as learning facilitators rather than conventional teachers at the front of a 
traditional “classroom” teaching through direct instruction. 
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� learning new hardware and software technical knowledge; and  
� integrating all of these skills through a hands-on experiential process to produce real-world 

results and products to practically demonstrate their skills, abilities and knowledge. 
 
A majority of Brazilian teachers and other professionals are not equipped to teach the above skills or 
engage in collaborative learning with fellow teachers, other project staff and students in the same 
learning facility at the same time.  To a great extent, this is why most, if not all training programs, in 
Brazil and elsewhere use conventional methods and curricula.  Furthermore, when programs include 
training of trainer (ToT) activities they also use conventional approaches, last only a short time and 
rarely if ever include follow-up professional development activities to reinforce new content skills, 
learning approaches and instructional methods.  It is unrealistic to expect teachers to fully learn new 
curricula, methods and approaches after only a week or so of training. At the same time, experience 
shows that when teachers start to teach after workshop training programs they quickly slide back to 
conventional approaches, methods and content that they are comfortable with.  This should not be 
surprising, it is difficult for anyone to change the way they have done something most of their 
professional life or to teach in ways that they have never learned.   
 
Pilot Project Experience:  Prior to the project none of the teachers interviewed by the project team or 
recruited by PPF had ever worked as a team of learning facilitators and none had worked together 
with other teachers in the same room with the same group of learners all at the same time.  To address 
the challenges described above and to build a professional teaching team with the skills and abilities 
to work as learning facilitators and create an effective learning environment demanded that the 
project make a significant investment in a four part teacher capacity building effort.  

1. Carrying out an intense two-week training workshop; 
2. Providing an on-going professional development program using on-line learning tools; 
3. Providing strong, continuous support from the experienced pedagogical coordinator; and 
4. Engaging teachers in a continuous creative process of assessing and modifying the 

curriculum and instructional method.  
 
1. Two-Week Training-of-Trainers: The project designed and carried out an intense two-week 
teacher training program to enable the professionals recruited to become PPF teachers to gain new 
skills and to transition from their conventional approaches to teaching to use PPF’s new project-based 
learning methods and team-teaching approaches.  During the first week, teachers were introduced to 
the curriculum in the same way as the youth would be expected to learn.  They were organized in to 
learning teams just as we expected the youth to be organized and given projects to carry out just like 
the youth.  As they were learning as we expected the youth to learn the ToT team would break for to 
discuss with the trainees the rational behind the integrated curriculum and the new teaching method. 
These moments allowed the teachers to express doubts and concerns, complain, and asked questions. 
These discussion activities were seen as part of a continuous process of engaging the teachers as 
professionals to help build a strong sense of ownership for the program and what we were seeking to 
achieve. The ToT team also emphasized the concept of PPF being a pilot project and as a pilot project 
the critical need to test new approaches and learn even if what we try does not work the way we 
expected.  Taking risks and trying new things were celebrated and rewarded.  During this intense 
week, many teachers expressed serious concerns that the method and curriculum would not work and 
that they would not be able to teach in this new way.  
 
During the second week, a small group of youth was included in the ToT to give the teachers real-
world practice in applying the methodology and in experiencing how the youth would learn and react 
to the new curriculum and instructional methods.  Including these youth volunteer students was seen 
as essential to the ToT program.  The project was asking the instructional team to learn a great deal in 
a very short period of time and to make radical changes in the way they were used to teaching.  
Giving them a chance, even though it was relatively brief, to “practice” the new curriculum and 
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teaching methods on the “volunteer” learners helped them get used to the  a great deal in a more 
relaxed environment.  Involving real learners in the training also made the ToT a very real experience 
for the teacher trainees.  
 
As part of the ToT, the teachers were provided with a set of partly developed interdisciplinary 
projects as the pedagogical material that they had to refine, expand and use with the students.  Except 
for the software and hardware teachers, the teachers had little experience with using computers and 
the Internet.  To meet the different needs of the participants, this training material was organized into 
three different levels of sophistication: basic, intermediary and advanced to give the teachers 
experience with applying the methods, using the computer technology in the training facility and 
working with different interdisciplinary projects with teams of learners.  The volunteer youth 
participate in a 4 hour morning session. During the afternoon sessions, the teachers engaged in 
intense exercises where they examined what transpired in the morning, comparing how they were 
learning to teach with conventional practices, discussing how the new method was affecting student 
learning, and exposing more doubts, concerns, fears and discoveries.  
 
To optimize learning during the ToT most lunch meals were delivered to the training facility so that 
teacher could easily continue working, learning and discussing what they were going through as they 
ate lunch. The collaborative teaching and project-based learning process used for the ToT was the 
same approach that the teachers were expected to use with the PPF youth.  
 
2. Continuous On-line Professional Development:  Recognizing that just two-weeks of training in 
this complex method and curriculum would be insufficient to enable the instructional team to sustain 
the changes expected of them, LTNet-Brasil created an on-line professional development 
environment.  This environment was designed to support the teachers in carrying out their day-to-day 
responsibilities and provide continuous capacity building and professional development.  The on-line 
environment was hosted at the University of Campinas - UNICAMP and Odete Sidericoudes 
facilitated the professional development activities.  This environment enabled the teachers to record 
and reflect on their work, to test modifications on the method, share doubts, concerns and successes.  
The teachers used the computers in the training facility to publish their learning projects on the online 
professional development system.  This system also enabled the teachers to receive advice from Vera 
Suguri, Odete Sidericoudes, and Jose Valente to improve their work and to keep focused on adopting 
and adapting the new instructional method.  This also enabled each teacher to receive the support 
needed to learn and perfect new pedagogical and content skills. 
 
3. Strong and Consistent Guidance from the Pedagogical Coordinator: LTNet-Brazil appointed 
Marcio Rocha, an experienced teacher trainer who was also knowledgeable of project-based learning, 
as the Pedagogical Coordinator for the training facility.  One of Marcio’s main responsibilities was to 
help the teachers plan and carry out their instructional projects with clear objectives and procedures 
as a “proposal” to the students.  Marcio, also helped coordinate the formation of instructional teams 
for different learning projects.  Marcio also organized teachers to share and discuss the project and to 
guide them in the process of identifying which subject matter content from their discipline would be 
integrated, to suggest how new ICT tools and resources could be used to challenge the youths to full 
explore their own potential.  
 
The outcomes of the projects weren’t the same for all students: the level of sophistication and depth 
of the projects depended to the capacity of each and how they decided to solve problems, the different 
solution they found and their ability to propose new questions. This strategy helped to build and 
strengthen one of the most critical skills required in the business world: teamwork skills, where 
teachers collaborated with each other and with the students and the students were in turn partners 
with each other.  The close relationship between students and teachers with Márcio Rocha enabled 
the Pedagogical Coordinator to meet a variety of different needs.  For example, when Weidson, one 



 
  

 
25 

of PPF’s youth who started his own IT business after graduating, came to Márcio early in the 
program to ask if he could focus more on hardware activities than software, Márcio was able to 
respond effectively.  Márcio, working with the teachers, provided Weidson with more intense 
learning opportunities in dealing with hardware than other students received.  This is a good example 
of how important the role of an experienced guide is to effectively implementing a complex program 
like PPF.  This is also an example of how important it is to build flexibility in to the curriculum.  A 
more rigidly managed program may have refused Weidson’s request and forced him to do exactly 
what all the other youth were doing.  If this had happened in PPF, it is likely that Weidson would 
have dropped out of the Program and would never had the skills needed to start a successful small 
business.  

 
4. Continuous Collaborative Assessment and Modification of the Curriculum and Methods:  
Through the project LTNet-Brasil organized weekly teachers’ meetings where the teachers, the 
Pedagogical Coordinator, Vera Suguri, Márcio Rocha and/or Odete Sidericoudes would engage in 
discussions to reflect on experiences, achievements, difficulties and to evaluate progress toward the 
learning and capacity building goals of the pilot project.  The results from these meetings resulted in 
improvements in the curriculum and instructional methods.  These meetings also contributed to 
building strong bonds among the instructional team that made teaching in teams in the same facility 
and created a strong sense of ownership and commitment to the pilot program.  
 
As a result of this comprehensive investment in the members of the instructional team a majority of 
the teachers successfully learned to use the complex curriculum and the learner-centred methodology.  
Furthermore, this investment contributed greatly to the gradual enhancement of the curriculum as 
teachers integrated their daily experiences with using the curriculum and method into the process of 
assessing and improving the instructional program.  However, this process was not easy. For the first 
few months after the formal instructional program started, many teachers found using the curriculum 
and method difficult and naturally tended to revert back to the conventional approaches they were 
more comfortable with.  Fortunately, the combination of the on-line professional development system 
and the continuous engagement of Marcio Rocha, the Pedagogical Coordinator, and the periodic and 
strategic inputs from Vera Suguri, Odete Sidericoudes, José Valente and Tania Ogasawara kept the 
teachers engaged in using the curriculum and methodology. Gradually, most of the teachers started 
experiencing the rapid rate of learning and the transformation of the youth that was underway, and 
the work of using the methodology, of creating learning projects and of teaching in teams became 
both easier and very enjoyable.  Without the planned intense investment in building and 
strengthening the capacity of the projects instructional team to use the new curriculum and 
methodology, the pilot project would either not have been successful at all or its success would have 
been significantly less. 

 
At the end of the project many teachers commented that they would have a very difficult time 
returning to a conventional classroom now that they have experienced the incredible level of learning 
enabled by the project-based approach.  Many also commented that they had never had such an 
exciting and rewarding educational experience. Hiring professional staff and providing them with 
initial and on-going training and capacity building activities was essential to creating a cohesive and 
dedicated project team. Many projects rely on mostly volunteers or poorly paid amateurs. It is 
important to realize that working disadvantaged youth is very challenging and the skills needed to do 
this successfully demands dedicated and qualified professional staff. 
 
Lessons: 
� A Single ToT is not Sufficient: One shot training workshop, no matter how effective or 

successful, will not be sufficient to enable any group of teachers to learn to use a new and 
complex curriculum or to effectively apply a new instructional method. Teachers need to acquire 
lifelong learning skills and the ability to create effective learning environments for disadvantaged 
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youth that will enable them to transform their lives, learn a complex set of new skills and become 
competitive in the market against their more advantaged peers.  To be successful, this demands 
both an intense pre-program ToT activity and continuous follow-up learning with persistent 
professional guidance. 
 

� Personal Change and Professional Transformation are NOT Easy: Not all staff recruited by 
the project as members of the instructional team successfully adjusted to using the new 
curriculum and instructional methods.  At the start of the formal training period, several members 
of the instructional team were threatened by the new methods and curriculum.  These trainers had 
an especially difficult time discarding their teacher-centered approach and becoming learning 
facilitators with the students at the center of the process.  Many of these same people also had 
difficulty adjusting to the project-based learning approach where teaching is not as direct as the 
lecture approach they were used to.  Similarly, many members of the instructional team had 
difficulty adapting to the team teaching process.  During the process of adjustment, some of the 
teachers who were not comfortable with the changes they were being asked to undergo became 
disruptive.  The weekly teachers meetings became an important means of enabling these 
frustrated instructors to voice their concerns.  Unfortunately, for some, this was not sufficient and 
they stopped collaborating and even engaged in activities designed to sabotage the instructional 
program.  Fortunately, by this time, a majority of the instructional team had successfully 
transitioned to the new approach and was not interested in returning to conventional teaching 
practices.  Eventually, the most disruptive teacher, the person principally responsible for software 
instruction, resigned.20 
 

� Continuous Capacity Building Critical to Success: Like all other professions, teachers need 
constant and continuous renewal to be effective, motivated, and to keep their knowledge and 
skills up-to-date.  Except for the software and hardware teacher and the Pedagogical Coordinator, 
most of the teachers had little or no experiences with using computers and none had experience 
with using computers in an educational environment.  The teachers on-line learning site, teachers 
documented their projects, registered their experiences and concerns, exchanged ideas and 
discussed themes among teachers and the pedagogical consultant.  In addition, by exploring a 
variety of ICT tools, teachers who were not familiar with them researched and applied these tools 
in their projects.  For example, the Portuguese teacher introduced the use of cartoon software for 
writing dialogues.  The Creativity teacher included designing software for drawing and artistic 
activities.  Experience from all areas of training and education show that teacher become more 
effective if investments are made in helping them improve their professional capacity and if they 
were given the tools and freedom to explore and learn.  The more difficult the teaching situation 
the more important this becomes.  This is especially true for preparing disadvantaged youth for 
the competitive job market.  In Brazil, as elsewhere, there are few if any teachers or other 
professionals with the complement of skills needed to work effectively in this educational 
situation.  These skills and new capacities must be developed and strengthened if programs 
expect to achieve acceptable levels of success. 
 

� Quality learning Demands Quality Teaching:  Quality teaching does not automatically happen 
and it is never an accident.  Quality teaching is only possible when teachers are given the support 
needed to develop their skills with using highly effective instructional methods and their solid 
subject matter skills.  Achieving these two critical factors is a continuous process. 
 

� Lifelong Learning: Traditional training approaches and programs cannot adequately address new 
educational challenges and realities.  This is especially true for preparing disadvantaged youth to 

                                                 
20 Part of this problem with a few members of the instructional team being disruptive was related to the inflexibility of the NGO they worked for. 
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compete effectively in the modern global economy. 
 

� Reality-Based ToT Essential for Success: Using real youth as part of the ToT was critically 
important to improving the rate of teachers adopting the new curriculum and methodology.  If 
they would not have directly experienced the change in student learning during the ToT, it is 
likely that the teachers would have resisted the difficult process of change when they were faced 
the challenge of working with 25 youth from disadvantaged backgrounds and using a new and 
complex curriculum and methodology. 

 
Scaling and Replications: To scale-up and replicate PPF it would be essential to invest in carrying 
out a reality-based ToT, providing a mechanism for continuous professional development, providing 
teachers with highly skills professional guidance, and enabling teachers to take ownership of the 
curriculum and teaching method.  These investments can be achieved in cost effective ways.    
� Conventional beliefs that were strongly held by many of the Pilot’s partners forced the project to 

hire a teacher for each of the individual skill areas needed in the program.  At the start, the design 
team had proposed hiring members of the instructional team that would be principally responsible 
for multiple skill and subject areas.  Nearly all the partners resisted this plan so strongly that the 
project team was forced to follow conventional practices.  This resulted in the program having 
more members of the instructional team than was really needed.  This in turn increased the costs 
for the ToT and the on-going professional development program.  Now that the pilot has been 
successful, it would be possible to reduce the number of professionals hired to be members of the 
instructional team.  Each of these members could become principally responsible for multiple 
skill areas.  For example, Creativity/Professional Development, Portuguese/English, E-mentoring/ 
Gender, Math/Software, etc. could be combined and shared by an individual member of the 
instructional team. 

� It is advisable that all members of the instructional team be hired, trained and managed by the 
organization responsible for managing the instructional program. Although previous experience 
with using computers in educational situations may not be critical, there are some basic skills that 
are essential for the members of the instructional team.  These include the ability for teachers to 
work in teams, being proactive and inquisitive and the ability in effectively communicate with 
peers. Teachers’ capacities in these critical skill areas should be carefully assessed during the 
hiring process.  Most of the difficulties that emerged with the instructional team were directly 
related to the inability of a few members of the team to work well with and respect their peers. 

� The marginal cost of having more teachers use the on-line professional development system is 
quite low. As a result, one such system could easily handle many teachers. The only element of 
this on-line system that would have to increase as the numbers of teachers are increased is the 
number of on-line facilitators. It is likely, that each full-time on-line facilitator could manage 20 
to 30 teachers.  

 

3.3. Project-Based Learning--Integrating Technical and Non-Technical Topics to 
Create the Capacity for Permanent Employability  

Context and Background: 
Numerous programs in Brazil and elsewhere seek to provide disadvantaged youth with a range of 
technical, life and job-readiness skills to improve their prospects for productive futures.  However, 
since many of these programs are not market-driven they often prepare youth for poorly paid menial 
jobs, and in turn do not have a significant impact on youth unemployment.21  In addition, many job-
training programs tend to focus on a very narrow set of technical skills while neglecting essential 
“soft skills” such as social preparation, creative thinking, problem solving, working in teams, 

                                                 
21 AED and the program defined having a significant impact on youth unemployment as enabling youth to achieve a high Emotional Quotient 
(EQ) and thus the capacity for continuous and progressive employment, not just placement in a specific job.   
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effective communication, etc.  As a result, disadvantaged youth who are in these programs are usually 
poorly prepared to compete for jobs or places in post-secondary schools with their more advantaged 
peers.  Furthermore, it is all too common to find job-training programs that focus on theory rather 
than hands-on experience so that youth leave these programs with little or no ability to actually 
accomplish work that employers demand.   
 
Additionally, many training programs divide training activities into isolated skill areas rather than 
integrating them to form a holistic capacity-building program that replicates the reality of the work 
place.  Similarly, traditional approaches to training found in many employability training programs 
are based on the memorization and repetitions of facts rather than on accomplishing results through 
projects that integrate multiple skills and objectives and simulate real world professional situations.   
 
Finally, few employability programs actively link youth with working professionals and as a result, 
the youth do not gain a practical real-world understanding of what it means to be a professional and 
how to proactively seek and retain employment and build careers.  It is not surprising therefore, to 
find that few employability or job training programs achieve significant immediate results and even 
fewer create a long-term sustainable capacity for permanent employability.  
 
It is rare to find a profession that focuses on one narrow set of job skills that do not change over time.  
The majority of jobs and professions demand a broad mix of technical skills and a complex array of 
“soft skills” that make it possible for a person to function effectively and successfully in the work 
place and society.  Within this professional “soup” it is not easy to distinguish between ingredients 
and in many cases it is impossible.  However, if certain ingredients are missing, the “soup” will not 
taste very good or be as nutritious.  If the skills needed for a person to be successful in the job market 
are integrated and mixed, it seems strange that training programs that seek to prepare youth for the 
world-of-work would segregate and stovepipe skills and training activities.  As a result, such 
programs do not prepare a flavorful and nutritious “soup,” the chefs in such programs are simply 
arranging many ingredients in individual dishes and hoping that somehow “soup” will be made as the 
student consumes the ingredients.  Alternatively, even worse, they may only work with one or a few 
ingredients and end up preparing a very inadequate “soup.”  Such programs may expect the youth to 
figure out on their own how to integrate the skills to create a high capacity for employability.  
Unfortunately, this ability to integrate fully sets of skills to create the capacity for employability is not 
common or automatic--and disadvantaged youth face more challenges in achieving this integration 
without help then their advantaged peers.  
 
In addition to the challenge of integrating the complex sets of skills necessary for employability, there 
is the problem of only having a limited period for disadvantaged youth to participate in training 
programs.  Most employability training programs must be completed in only three months to a year.  
At the same time, only 2 to 4 hours of training is usually possible each day.  Unfortunately, to 
compete in the job market against their advantaged peers, disadvantaged youth must learn a great deal 
of new information, develop new capabilities, change many undesirable habits and attitudes, and do it 
all in a very short period of time.  Furthermore, many disadvantaged youth come to training programs 
with poor learning skills and their experience with education and training programs has often not been 
positive.  Conventional stovepiped approaches to instruction and training cannot address these 
problems or achieve the competing objectives of enabling youth to learn a great deal, transform their 
lives and accomplish this in a very short time period.  As a result, such programs must often take 
short cuts and limit training to a few area of instruction, usually limited to narrow sets technical skills.  
There are, however, pedagogical methods and learning approaches that can accelerate learning by 
empowering youth to drive their learning rather than to require teachers to drive the instructional 
process.  These pedagogical method and learning approaches include project-based learning, student-
centered learning, active learning, and exploratory learning.   
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Recognizing the difficulties and challenges described above, the PPF design team set about to create a 
comprehensive learning environment and curriculum through which disadvantaged youth would have 
the best possible chance to strengthen and build their capacity to become permanently employable.  
Central to the design of the PPF learning environment and curriculum is the project-based 
pedagogical approach that integrates all academic, technical, social/life, work-place and employment 
skills within learning projects.  Over the course of the Pilot project, as described below, the project 
team tested and evaluated this project-based learning approach and continuously modified and 
improved the design of the learning projects and the instructional curriculum to accelerate learning 
and intensify opportunities for youth to transform their lives.    

 
Pilot Project Experience:  
One of the most important goals of the Pilot Project was to create, test and evaluate an integrated ICT 
employability training curriculum designed to enable disadvantaged youth to increase their academic, 
social, work-place and ICT skills so that they would be able to compete successfully for jobs.  This 
curriculum integrated Portuguese and English language activities to build and strengthen 
communication skills that are the foundation of any profession in the 21st Century.  With these 
language skills, the program also integrated math; ICT hardware and software learning; an online 
learning program for Linux instruction; creativity, problem solving and critical thinking activities; 
effective work place behavior and public presentation experiences; job hunting and interview skills; 
etc. 
 
The curriculum design team worked with representatives from the private sector including human 
resource managers, professionals with years of experience with disadvantaged youth, and master 
teachers to determine which skills and abilities would be most critical to creating a high capacity for 
employability (see above employability definition).  This process was repeated several times during 
the pilot as part of the project’s continuous assessment and improvement effort.  The skills that were 
identified as a result of this planning process are organized below in three main clusters: basic skills, 
technical skills and life/employability skills. 
 
� Basic skills:  Portuguese, English and Math 

o Produce, express, interpret, and communicate ideas; 
o Use written and oral languages for multiple social and professional demands; 
o Use different information resources and technical tools to search for information; 
o Comprehend and apply the information; 
o Integrate, systematize and express this information using appropriate language; 
o Create and use spreadsheets to effectively present and analysis numeric data according to a 

company’s needs; and 
o Organize calculate, measure, analyze data, and apply and understand basic statistics 

processes. 
 

� Technical skills (software): 
o Learn to, install, configure, update, upgrade and use current and legacy version of Microsoft 

Windows and Linux Operation System (OS) software; 
o Effectively manage files and folders both on the desktop and server; 
o Effectively use utilities that come with different operating systems to solve problems, 

maintain the computer and manage the system’s configuration; 
o Diagnose and solve problems with the OS software,  
o Install, configure, update, and use basic Microsoft and open source office applications22; 
o Diagnose and fix problems with application software; 

                                                 
22 Including Microsoft Office applications with Word, Excel, Access, Power Point, Outlook, etc. and the Open Office applications suite. 
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o Use a variety of open source, freeware and proprietary software utility software programs to 
improve the operation and use of computers;  

o Use Internet browser software (Internet Explorer, Netscape, and FireFox) to access web site, 
search for information, and communicate; 

o Search for, evaluate, download, install, configure and test software available on the Internet; 
o Develop a security protocol to protect computer systems from viruses, worms, Trojans and 

spyware; 
o Install, configure, update and use anti-virus and spyware software applications.  
o Advise users on the use of software applications and help users decide which applications 

will help them get their work done effectively; 
o Read, interpret and follow instructions available in software manuals and instructional 

material available from a variety of sources on the Internet; 
o Create a disaster recovery strategy for a company, routinely backup data to different non-

volatile media and restore this data to computers and servers when needed;  
o Use software applications to develop professional documents containing specific text and 

data such as forms, letters, reports, tables, graphs and presentations; 
o Evaluate different brands of software applications against a company’s needs and constraints 

and make recommendations; 
o Create and implement spreadsheets according to the company needs; 
o Use free and proprietary web development and graphics software to develop and maintain 

basic web sites; 
o Use graphics software applications to create, manipulate and manage graphics and digital 

images; and 
o Create basic databases, populate the database with data and manipulate the database to create 

reports.   
 

 
 

� Technical skills (hardware): 
o Identify and understand the function of the computer components and peripherals and also 

understand the relationships and interaction among them; 
o Install and configure new peripherals; 
o Detect and solve, if possible, program and peripherals installation conflicts; 
o Install internal components of the computer (the motherboard, memory ships, media drives, 

etc.) 
o Set-up and configure a computer including connecting the monitor, keyboard, mouse and 

peripheral equipments such as a printer, scanner, surge protector and stabilizer, etc.; 
o Interpret and follow the instructions in equipment manuals; 
o Identify the network components and functions; 
o Set-up, configure and troubleshoot a basic local area network (LAN); and 
o Provide technical support to users in a polite and courteous manner. 

 
� Soft skills: (including effective communication skills, personal initiative, self-managed learning 

skills, creativity and critical thinking abilities, autonomy and teamwork skills and interpersonal 
and gender awareness skills, etc.) 
o Be critical, responsible and constructive in different social and professional situations; 
o Be proactive in the work environment by facing challenges, foreseeing problems and 

proposing creative and economic solutions; 
o Taking the initiative to keep ICT skills and knowledge up-to-date; 
o Make active use ICTs at school, at work and in other situations; 
o Use effective dialogue to mediate conflicts and to make team decisions; 
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o Use good manners, rules and conventions when using electronic communications (e-mail, 
listserv, instant messaging, newsgroups, etc.); 

o Be conscious and respectful when using collective resources; 
o Be aware about the management of sensitive information such as internal documents, Internet 

information and the use of software; 
o Understand and respect copyright issues for print material and software;   
o Effective use of the telephone to communicate with clients; 
o Be able to meet users/clients needs; 
o Ability to adapt to new working situations and changing environments; 
o Be able to communicate problems and situations, to mediate with clients and other 

professionals or departments; 
 

Using the above skills as a guide the curriculum design team developed an innovative project-based 
instructional methodology that emphasized hands-on learning with real tangible results that simulated 
the work place reality.  This methodology organized youth into project teams with different levels of 
responsibility for each member of the team to simulate project teams in businesses.  In place of 
conventional teacher-centered lectures, the instructional team functioned together as learning 
facilitators guiding youth toward achieving their goals. 
 
To help the student gain critical skills with the use of Linux23 and to learn how to use online learning 
environments, LTNet-Brasil and the Federal University of Rio Grande do Sul developed an on-line 
learning program for Linux instruction.  This curriculum component was designed to introduce youth 
to life-long learning and the power of web-based instruction, and to enable the youth to learn how to 
participate in Internet-based learning communities that are so critical to keeping up-to-date in the 
fast-moving ICT world. 

 
To link instruction and learning projects to the real world, students were actively integrated with the 
electronic-mentoring (e-Mentoring) program.  (See 3.5 below)  This e-Mentoring program linked 
each participating youth with a professional from Recife and other parts of Brazil using digital 
communication tools including e-Mail and Instant Messaging.  This innovative program worked to 
achieve four important objectives:  

1) enable youth to gain practical skills with using electronic communication tools; 
2) strengthen communication and Portuguese language skills; 
3) build and expand a professional network so important to finding employment and building a 

career, and; 
4) connect youth to a successful adult that would model professional behavior and become the 

youths’ champion for their new futures. 
 

To make sure that all instruction topics were integrated, all or most of the teachers worked together 
with students on learning projects in the training facility at the same time.  This team-teaching and 
learning process enabled the learning project to effectively integrate different skills.  Students 
reported that having teachers with different core competences in the same room optimized learning 
since they did not have to wait for a different instructional session to discuss and receive guidance on 
their work.   

 
Teachers did not have an easy time learning to use and adopting the PPF training approach and 
project-based curriculum.  The curriculum team provided teachers with continuous professional 
development and on-going support to help them make this transition and to keep them from slipping 
back to conventional teacher-centered and discipline-focused instruction.  An important part of this 

                                                 
23 Linux is an open source operating system that is becoming increasingly popular around the world.  Linux in used primarily as an OS for 
servers, especially web servers but it is becoming increasingly popular as a desktop OS. 
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was TelEduc24, an online learning environment that the PPF teachers used to publish their projects, 
discuss problems and concerns they were experiencing and to receive guidance and support from the 
Curriculum Team.  This allowed teachers to receive quick responses to their concerns, doubts and 
problems raised by students.  Using TelEduc also proved to be a very cost effective way to provide 
teachers with ongoing professional development and support.  In addition to using TelEduc, teachers 
communicated intensively via e-mail, chat and instant messenger.  Because of this open approach to 
communication, nothing was hidden or swept under the carpet.  The content produced by teachers 
and advisors also contributed to the monitoring and evaluation process. 
 
Active relationships with the private sector made it possible to make the content of the projects 
relevant to the needs of the market.  Students were encouraged to make suggestions for new projects 
according to their needs and interests, or from topics raised from the visits to companies or through 
Internet research.  For example, after visiting different companies several students asked that PPF 
provide legacy versions of Microsoft operating system software (Windows 95, 98, and 2000) and 
different types of office applications.  

 
Weekly pedagogical meetings for all teaching staff provided meaningful opportunities for educators 
to talk about the challenges they were facing with balancing different aspects of projects such as 
content learning, technology learning, and social/employability experience.  Furthermore, periodic 
meetings with staff provided opportunities for the team to participate in assessing, planning, and 
implementing new learning projects. These meetings prompted important debates that helped building 
the capacity on each member, for understanding the innovative and non-conventional learning 
approach being implemented by PPF.  Because inputs and results are not linear as in the conventional 
methods, the project-based methodology could only be learned and understood by team members who 
participated continuously in these meetings and consistently followed the dynamic process that 
produced exponential results.  Some teachers had a very difficult time adjusting to this new approach 
to teaching and learning.  Even with some initial obstacles, the methodology was gradually adopted 
by all teachers and rapid results become visible.  These results, however, were not immediate; they 
took time to materialize.  

 
Nearly all instruction content was organized into a series of mutually reinforcing learning projects.  
These projects emphasized hands-on learning with tangible results that simulated the work place 
reality.  To carry out projects, youth were organized into teams with different levels of responsibility 
for each member of the team.  This simulated project teams in business.  In place of conventional 
teacher-centered lectures, the instructional team functioned together as learning facilitators guiding 
youth toward achieving their projects’ goals. 

 
The Curriculum Team developed and implemented an evaluation methodology focusing on 
performance assessment instead of using traditional multiple-choice tests.  Through the performance 
assessment approach, students demonstrated what they knew by applying their knowledge to solve 
concrete real-world problem.  The assessment process and specific assessment problems were 
designed by a team of teachers, the Pedagogical Coordinator and the Pedagogical Consultant.  The 
steps taken by each of the teachers to define the Formative Assessment included: 

1. The assessment team identified specific core competencies (using the Program’s list of 
Competencies presented earlier) that needed to be assessed.  

2. For each of these sets of core competencies, the assessment team defined the skills to be 
assessed and the activity or problem that would be used to evaluate these skills. 

3. Scoring criteria were defined for each assessment. 
4. After the assessment exercise was completed by students a final score for the different 

subjects was calculated by summing the scores for each skill area.  

                                                 
24 TelEduc is an open source software application developed by University of Campinas. 
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5. For subjects such as software, Portuguese, math and creativity, youth were asked to complete 
tasks in a project.  Having one student per computer, youth completed their tasks in the 
machines and teachers could follow their performance during the work and the final results 
by evaluating the project completed by youth.  

6. For the hardware assessment, the teachers observed two students at a time working to solve a 
hardware problem.  In addition to a technical assessment, the teachers also evaluated the 
students team working and problem solving skills. 

7. For the gender, e-Mentoring and relationship assessment, (the latter held by the Social 
Worker), youth responded to survey forms and scenarios that they had to evaluate.  

 
Below is an example of a completed hardware assessment.  
 
Task: Install a computer and its peripherals so that all equipment and the Operational System are 
working properly.  
Competencies assessed 

• Have basic information about electricity to install equipment correctly.  
• Physically connect the monitor, keyboard, mouse, peripherals and stabilizers.  
• Install and configure the operating system. 

Content assessed 
1. Electrical network tested with the multi-meter. 
2. Technical characteristics of the stabilizer were evaluated.  
3. The machine and the monitor connected correctly.    
4. Mouse installed using different types of connectors. 
5. Installed the keyboard correctly.  
6. Turned the computer on and installing Windows (or Linux) OS.  
7. Testing of all components and factions to make sure it is working properly. 
8. Worked effectively in a team, read the description of the activity to be able to complete it 

and expressed initiative (proactively). 
 

Below is an example of how the results of the assessment were presented and evaluated. 
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A similar process was carried out for all other subjects (software, Portuguese, math, creativity, 
and employability). Both, self-evaluation and teachers’ evaluation were also done for activities 
such as e-Mentoring and gender awareness.  While assessing the students’ performance teachers 
were also able to evaluate their own performance, which helped them to internalize the new 
teaching and assessing methodology and functions inherent in capacity strengthening initiatives.  

 

Lessons:  
Designed as a pilot, Programa Para o Futuro was expected to yield valuable insights into the 
effectiveness and efficacy of the project-based teaching and learning approached.  Important design 
and implementation steps, were also derived, included the following: 
� Through close interaction with the businesses, especially human resources managers, the team 

learned that the most important aspects they consider in hiring workers is: basic literacy (reading, 
writing), facility with numbers (math/numeracy), the ability to work with other people, to learn 
quickly, to adapt to market shifts, to think independently and to apply their knowledge in a world 
of constant change.  According to these professional, companies can easily train staff to operate 
hardware and software, but the other skills are much more difficult to provide.   

� Interdisciplinary efforts in project-based learning are not easy to implement.  However, 
integrating subjects through projects makes it possible to help students to learn to think creatively 
and to connect ideas to across boundaries and disciplines. 

� Providing for flexibility within the curriculum and the instructional day are critical  to 
accommodating real-world professional learning opportunities, such as: 

o Visit to companies and receive visitors; 
o Elaborate “Thanks letter” for companies and reports of the main lessons learned during 

the visits; 
o Making public presentations; and 
o Participate in IT events, etc. 

� Integrating technical and non-technical information is made possible through interdisciplinary 
learning projects. 

� Youth are likely to have several different kinds of jobs and career responsibilities in their life.  
Helping youth developing a capacity for dealing effectively with change is critically important. 
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� Youth may have to create their business rather than find a job.  Helping youth to develop a range 
of skills needed to be successful entrepreneurs makes this possible.   

� The world of computer technology is constantly changing and keeping up-to-date demands 
lifeline and self-managed learning skills.  Workers can no longer expect companies to train them 
for this changing world.   

� Lifelong learning and training for the workplace cannot be confined to the traditional classroom; 
 

Scaling and Replications: 
� One pedagogical coordinator could support a larger number of teachers via online environment, 

such as TelEduc; 
� The youth from the previous training could collaborate as e-mentors and teachers for the new 

groups; 
� The teachers from the previous training could take the role of multipliers helping to train other 

teachers; 
� New materials will no longer be produced from scratch, as the instructional material already 

produced for the pilot phase can be adapted and updated; 
� Having a collection of projects aligned to the market demand, it will be easier to expand, since 

the demands from the market are similar everywhere; little changes will be sufficient to meet the 
needs of the local companies.  

3.4. Focusing on Employability – Creating Capacity for Life Long Employment 

Context and Background: One of the most important lessons learned by PPF is that when 
preparing youth, especially disadvantaged youth, to compete successfully in the ICT sector job 
market it is important to focus on enabling youth to gain the complex mix of skills needed to be 
employable rather than just focusing on a narrow set of ICT technical skills or trying to make the\ 
employment market change to meet the needs and existing skills and abilities of youth.  One of the 
key reasons for this is that the ICT private sector and the job market in general is very dynamic and in 
continuous flux.  Part of this flux is due to the rapid rate of innovation and change in the ICT field as 
new technologies appear, new uses for ICT tools are created and as the ICT sector becomes 
increasingly integrated into all economic, government and social sectors. The ICT employment sector 
is a moving target and to successfully find employment, youth must have the ICT and employability 
skills needed to make them equally dynamic and continuously employable. 

 
In Brazil, as elsewhere, it is common for social welfare projects, especially those for disadvantaged 
youth, to partner with private sector companies and encourage them to create special short-term job 
opportunities for youth.  Such programs also often include financial incentives or subsidies from 
government and/or exemptions from some aspects of strict labor laws.  Although these programs can 
be an important first step to encourage the job market to overcome prejudice against disadvantaged 
youth and to possibly give youth their first formal work experience, they are not a permanent solution 
to the unemployment crisis for disadvantaged youth.  Regardless of incentives and partnerships, most 
private sector companies will only be able to hire permanently people who have the skills and 
abilities that meet their needs and who will enable these businesses to remain competitive and grow.  
The primary goal of all private companies is to generate profit, stay in business and grow—not 
charity.  Their principal objective is to generate profit; not the charity.  Asking companies to adjust to 
match the needs of disadvantaged youth will have a limited effect and likely lead to menial and short-
term working experiences, which would likely only last for the period of the social program.  These 
efforts may achieve the project’s short-term objectives, but they will NOT achieve the youths’ goals 
of becoming competitive in the job market and becoming permanently employable. 
 
Obtaining a first job is just one point in an employment continuum that last a person’s work life.  To 
earn a job a person needs to go through a complex job-search process that in itself is a “full-time job” 
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that requires knowledge in writing an effective resume, the ability to effectively express oneself 
during an interview, being proactive and assertive in following up with prospective employers, 
having a good diverse professional network (see item No.5 below) and the skills that an employer is 
seeking.  After starting a job, keeping it and converting the job into a career and advancing in this 
career can be even more challenging.  The employee needs to be able to learn new skills and 
information rapidly, be able to communicate well with peers and supervisors, have or develop 
leadership skills, be able to creatively solve problems, work in teams and deliver results.  If 
everything progresses well, the employee can earn more responsibilities and take advantaged of new 
opportunities.  This is the essence of being employable and as described in the definition above it 
requires a complex set of physiological, social, communication, basic education, life-skills as well as 
the technical skills needed for a specific job. 
 
Having the above in mind, the PPF design team focused on developing a program for preparing youth 
with a comprehensive set of skills/abilities that were organized under the following three 
employability categories: 

� Personal and Behavioral Skills: Disadvantaged youth come from backgrounds where they 
have not had opportunities to learn the skills needed to effectively communicate with and 
engage professionals from the private sector.  To compensate for this lack of skills and to 
make the youth competitive, the employability activities need to focus on helping the youth 
learn to communicate and behave in a professional manner.  Part of this can be accomplished 
by putting youth in situations with working professionals so that they can observe and model 
the qualities of a professional.  Emotional intelligence25 and other skills can be addressed 
more directly through simulations of professional engagements that are critiqued.  
Participating in public presentations is another way to accomplish this objective.  The 
instructional team and the youth ate their meals together.  This allowed the youth to observe 
how to use cutlery, behave at the table and carry out professional discussions over a meal.26 

� Intellectual and Educational Skills: Disadvantaged youth also generally lack quality 
educational and critical thinking skills.  The program assessed basic math and Portuguese 
language skills and set a minimum skill level as part of the selection criteria.  However, the 
minimum skill level was below what the program believed would be necessary to be 
competitive in the job market.  Therefore, the program included instructional activities 
designed to strengthen basic education and critical thinking skills.  This was primarily 
achieved by using multidisciplinary learning projects that integrated basic education skills 
with technical and employability skills.  One of the most important basic educational skills 
was the program’s focus on Portuguese language speaking, writing and reading skills.  At the 
same time, the learning projects focused on building the capacity of the youth to learn how to 
learn, to gain creative problem-solving skills, and to apply these skills across different 
subjects and topics.  

� Social, Life, Professional and Work-Place Skills: As with the above two areas, disadvantaged 
youth generally lack effective social, life, professional and work-place skills and therefore 
employability training programs must focus on activities to build these skills.  This area of 
work was also targeted toward helping the youth become good citizens and productive 
professionals.  The presence of the training facility on the ninth floor of the Bank of Brazil’s 
office in Recife made it possible for youth to observe the behavior of working professionals 
every day.  The youth also had opportunities to talk with Bank of Brazil staff and engage in 

                                                 
25 EIQ of Emotional Intelligence Quotient - In the early 1990s, Dr. John Mayer, Ph.D., and Dr. Peter Salovey, Ph.D., introduced the term 
"emotional intelligence" in the Journal of Personality Assessment. They used this term to describe a person's ability to understand his or her own 
emotions and the emotions of others and to act appropriately based on this understanding. Then in 1995, psychologist Daniel Goleman 
popularized this term with his book Emotional Intelligence: Why It Can Matter More Than IQ. 
26 A meal was provided to youth in the morning and afternoon sessions.  Many of the youth came from families that usually were only able to eat 
one meal a day.  Since hungry youth do not learn well, it was necessary for the program to provide a nutritious meal. 
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social activities with these professionals.  Over time, PPF youth modeled their behavior on 
these Bank professionals and rapidly gained valuable professional skills.  

 
The PPF employability program integrated several activities (e-Mentoring, job shadowing, public 
presentations, simulated interviews, participating in IT events and trade shows, etc.) that increased 
youths’ exposure to the job market. Through these activities and the successes achieved during the 
instructional program, youth gained self-confidence and a sense of autonomy to take the 
responsibility for planning activities, working in teams, gathering information through networking, 
making decisions and communicating with market representatives.  These activities contributed 
greatly to building the capacity of the youth to be employable. 
 
Pilot Project Experience:  
Many of the learning projects that teams of youth carried out in the classroom simulated the work-
place and directly integrated core employability topics and activities.  These learning projects where 
also directly and actively linked to the reality of the job market through enabling youth to meet with 
company representatives, visit companies, participate in ICT expositions, work with their e-Mentors 
and carry out public presentations at professional association meetings and corporate events.  There 
was a progressive transition from learning within the training facility to gaining an accurate 
understanding about what it means to be a professional, what skills companies are looking for and 
how to identify, apply for and secure employment. 
  
Youth were prepared and progressively exposed to the market through several explicit activities: 

� To effectively prepare youth to compete for jobs against their more advantaged peers, PPF 
developed an intense set of hands-on classroom activities simulating the whole job search 
and hiring cycle. The focus on these learning activities was to simulate, with real-world 
examples, the process of identifying and applying for jobs using newspapers, job websites 
and placement companies and the youths’ professional networks.  As part of this process, 
youth, working in teams, analyzed different opportunities according to their professional 
interests and compared the job requirements to their skills. They prepared different versions 
of their resumes directed to the needs of certain job and highlighting specific skills in an 
assertive and competitive way.  Instructional activities taught the youth to be proactive in 
both learning more about job opportunities, arranging for interviews and in following-up on 
their job applications.  These activities focused on helping the youth learn to use effective 
language and a professional approach. During these class activities, youth and staff worked 
closely together and with their e-Mentors they learned things that disadvantaged youth rarely, 
if ever, learn in traditional schools. This learning was also carried out in an environment 
where the youth were able to ask many questions about the job search process and gradually 
gained the self-confidence in their skills and abilities that is essential to being able to seek 
and secure quality employment.   

� During this process, the e-Mentoring Coordinator worked with the Employability 
Coordinator to focus the e-Mentoring program to reinforce and support employability 
activities.  As a result, youth and their e-Mentors exchanged information about the youths’ 
resumes, job opportunities, letters of interest and the youths’ doubts and fears with taking the 
risks needed to seek employment. Having the e-Mentor involved in the employability activity 
was critical. The e-Mentor was able to take both a very personal and professional interest in 
the youth’s efforts to prepare for the employment process. This contributed greatly in the 
youths’ ability to seek and apply for jobs, arrange for interviews and follow-up on the whole 
process and it contributed greatly to the youths’ ultimate success in finding jobs. 

� PPF integrated hands-on classroom activities and employability workshops with members of 
the instructional team and volunteer professionals. These activities included interview 
simulation with real human resource professionals, resume writing, learning business 
terminologies and values, supplemental ICT skills training on special hardware, AutoCad, 
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Delphi, databases, etc. Through these employability activities, youth not only enhanced their 
skills, but become adapted at talking and interacting with professionals from corporations 
who that had not previously met.  This helped youth gain experience with effectively and 
professionally engaging with people they met for the first time. 

� The Employability Coordinator, Tania Ogasawara, also made arrangements for youth to 
actively participate in professional meetings and give presentations about the PPF and their 
ICT projects at professional events.  At the very start of PPF, youth were required to present 
their project results to the rest of the class using MS-Power Point.  These presentations were 
critiqued by their peers and staff and in a short while these presentations became very 
professional.  Later, youth were required to prepare short ICT training activities as 
presentations for the public.  Participating in a presentation required youth to go through a 
variety of steps, defining the purpose of the presentation, understanding the audience, 
respecting time limits, identifying the content that needed to be presented and organize it to 
create a logical and compelling presentation, organizing themselves in teams and sharing 
tasks within the team, taking leadership to conclude activities on time, and “stepping on the 
stage.”  For all of these youth, giving these presentations in public was the first time in their 
lives that they have given a speech to an audience of professionals who they had not 
previously met.  For many of the youth, the first presentation was considered a life-milestone, 
which defined a new phase in their growth and development.  Success with these 
presentations helped them feel accepted by the professional environment and gave them the 
confidence to face the challenges of the job market.  

 
This socialization process was done under the supervision of the instructional team with continuous 
feedback from teachers and peers.  At the same time, youth were given the space to assume greater and 
greater responsibilities and the autonomy to make their own decisions.  This was a critical aspect of the 
youths’ transformation process.  During this phase, youth transitioned from interacting primarily with 
peers in the training facility to engaging a wider circle of professionals in and outside the training facility 
and with greater expectations for professional behavior.  The combination of the above resulted in the 
following pilot project results: 

� 71% of youth are employed in formal jobs with strong career potential, mainly in the 
technical and managerial areas;  

� 100% of the youth who started the program were awarded free scholarships by IBRATEC 
(45 of these youth accepted these scholarships); 

� 88% of youth have concrete perspectives for continuous employability, including those youth 
who found jobs and youth who are either studying in a technical school or entered in the 
public university; 

� At least 10% of the youth started volunteer work in their communities as trainers of existing 
ICT centers or leaders to concentrate efforts; and 

� At least 8% of those youth who found jobs were promoted to managerial positions and are 
responsible for supervising at least one other staff members. 

 
Lessons:  

� Companies value the youths’ EQ27 or employability quotient more than their IQ.  Interviews 
and discussions with employers and human resource (HR) professionals from companies in the 
ICT and other sectors during the project and after they hired PPF youth show that applicants with 
a broad EQ are preferable to those with only strong technical skills.  Employers and HR 
professionals stated that the most attractive applicants are those with a strong set of so called “soft 
skills.”  Some of the most important soft skills include strong social, professional and 
communication skills, demonstrated ability to learn quickly on their own, being sensitive to an 

                                                 
27 EQ or Employability Quotient – this is a measure of an youth’s employability in the same way that IQ is a measure of intelligence.  At present 
the EQ is not being measured. However, AED staff are working on developing an way of calculating a persons EQ.  
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organization’s culture and being able to adapt quickly to new and unfamiliar environments.  They 
all agreed that strong technical skills were important, but explained that it was easier to 
supplement an employees technical skills that to build or strengthen the more important soft-
skills.   

� Secondary school leavers can become viable choices for companies seeking to hire skilled 
ICT experts.  In the employability training and job placement field there is an active debate 
about whether or not disadvantaged youth who graduate from public high schools and who 
receive some supplemental ICT training can become viable candidates for jobs in companies 
seeking skilled ICT experts.  One hypothesis is that it is not possible for disadvantaged youth 
graduating from public high schools with some supplemental ICT training to successfully 
compete with advantaged youth graduating from private high schools, technical colleges and 
universities for a limited pool of job opportunities in the ICT sector or for jobs that make regular 
use of ICTs.  Another hypothesis is that it is not possible for supplemental training programs to 
provide disadvantaged youth with the mix of soft and technical skills to make them competitive 
against their more advantaged peers in the job market.  The results from PPF show that 
disadvantaged youth graduating from public high schools can become viable candidates for 
highly skills job openings in the ICT sector.  The results from PPF also show that it is possible to 
provide disadvantaged youth from public high schools with a solid mix of soft and technical skills 
that makes them very competitive in the job market.  The critical point is that supplemental 
employability training programs must be designed and carried out to build these and strengthen 
these soft skills and to really make disadvantaged youth competitive. 

� A Comprehensive Employability Learning Environment makes it possible for youth to 
rapidly transform their lives and develop a high capacity for permanent employability. In a 
project life-period of 8 to 12 months, disadvantaged youth will only become ready to transform 
their lives, “learn how to learn”, and become socialized to the professional demands of the world 
of work, if a comprehensive employability learning environment is provided. This environment 
must provide an integrated mix of social, physical and psychological support, effective 
educational guidance and intellectual challenges. Evidence from PPF indicates that there is 
nothing intrinsic in being a disadvantaged youth who only graduated from a public high school 
that precludes them from being viable candidates. What matters is the type and quality of 
supplemental employability training that is provided to these youth.  

� An effective employability program demands close supervision and feedback from the 
whole instructional team. The transition process from classroom learning to employability 
activities and eventually to professional employment demands close and effective supervision, 
personal engagement and feedback from the entire instructional team. At the same time, youth 
need to be empowered and given the space to actively assume personal responsibility for their 
future and life and be given the autonomy to make their own decisions and take ownership for 
their future. It is important to find a balance between supervising youth and providing 
constructive feedback and advice while also requiring that they take responsibility for their 
decisions, actions and future.  Evidence from PPF shows that when there is a diverse mix of 
caring adults who the youth can easily access for advice and help, it is easier for youth to take 
greater and greater responsibility for themselves. However, youth must also believe that they are 
not venturing out alone on the battle field of life.  When they have a strong and capable network 
of peers and adults that they can turn to for help and advice, they will be much more willing to 
take the increasable risks to transform their lives and seek professional employment.  Without this 
network of concerned adults, most disadvantaged youth will not be able to take these risks and 
little benefit will be achieved.  

� A full-time Employability Coordinator is essential for success.  The employability related 
activities mentioned above were basically the responsibility of the teachers and the Employability 
Coordinator.  Carrying out the employability activities describes above cannot be left to a 
volunteer or to anyone with “extra” time on their hands.  A successful employability program 
demands the attention of a skilled professional who is give the time, resources and responsibility 
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to carry out this work.  The skills that are important in an Employability Coordinator include: 
experience working in the private sector and in the field that the training program is concerned 
with, a strong understand of the “soft skills” needed by the private sector, the ability to 
communicate with senior staff in the private sector and know the language of the market, and the 
proven ability to network and create partnerships with private sector companies.  

 
Scaling and Replications:  One of the main challenges facing employability training programs is 
the limited absorptive capacity of the market to hire all youth successfully completing training 
activities. In any community or city there is a natural limit to the number of people needed to fill 
demand for specific skill areas.  For example, at any point in time a city or community can only 
employ a maximum number of tailors, carpenters or network engineers.  Training programs that 
ignore these limits are essentially training youth for unemployment.  The only way to effectively 
overcome this natural limit in absorptive capacity of the market for entry level employees is to either 
limit the number of people who can train for specific skills or to prepare youth to be dynamically 
employable in a diverse array of related fields.  The project team designed PPF’s employability 
activities to address the second of these two options.  When scaling up any employability training 
program it is critical to seriously address the absorptive capacity question. 
 
� The classroom activities section of the employability program is embedded in the project-based 

learning methodology and can be carried out within the context of the large scale training 
program.  The professional responsible for coordinating and carrying out the employability 
activity should have real-world experiences with the private sector employment market and be 
able to integrate employability activities into learning projects undertaken by youth throughout 
the training program.  At the same time, this person must focus activities on preparing youth to 
meet a diverse array of work-place skills that meet the needs of private sector companies.  A 
critical part of this is recognizing that to be employability demands much more than have a 
narrow set of technical skills (see employability definition above). 

� As the numbers of youth participating in employability training programs grow it is critical to 
expand the pool of partnerships with local professional associations (PPF partnered with the 
Brazilian Human Resources Association, other project might partner with Rotary International, 
Lions Clubs, American Chamber of Commerce, ICT associations, etc.), cultivate partnerships 
with private companies of all sizes, and link with the network of human resource professionals 
from larger companies.  Such partnerships will provide a diverse pool of people and organizations 
where youth can give presentations, engage in simulations of interviews, participate in job 
shadowing and as a source of e-Mentors. 

� Critical to the success of other employability programs of any size can be significantly enhanced 
through a well integrated e-Mentoring program.   The one-to-one relationships created through an 
e-Mentoring activity provides youth with the individual attention of a professional who can 
advise on specific needs.  These relationships are also critical to enabling youth to effectively 
model professional behavior and communication skills and gain the confidence needed to seek 
employment.   

 

3.5. The e-Mentoring Program—Connecting Youth with Working Professionals 
and Mentors 

 Context and Background:  The e-Mentoring activity was included in PPF to address two important 
challenges facing disadvantaged youth seeking to compete for employment opportunities against their 
more advantaged peers. First, is the relative weakness, small size and homogeneity of these youths' 
social, political and economic networks that severely limits their opportunities for productive futures. 
Second, is the relative lack of positive role models in these youths’ lives through which they can 
replicate professional behavior and come to understand the expectations of the working world.   
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As any professional will agree, one of the most important factors to finding good jobs, creating an 
effective career and progressing socially, economically and politically are a person's professional and 
social networks. Few, if any, disadvantaged youth have such networks and thus moving out of 
poverty and into the world of professional work28 can be nearly impossible. One of the more 
debilitating characteristics of people who are economically, socially, politically and educationally 
disadvantaged is the weakness and relative small size of their networks. Also, the networks of 
disadvantaged people, especially youth, are generally homogeneous in character and tend to reinforce 
the state as well as the attitudes of being disadvantaged rather than providing alternative examples.  
In contrast, the networks of advantaged youth are more robust, diverse and offer youth multiple 
perspectives for productive futures.  If employability or job training programs do not address these 
unrelated problems, it is likely that the impacts and results of these initiatives will be incomplete, not 
durable and short-lived. 
 

Pilot Project Experience: AED proposed creating an e-Mentoring (electronic mentoring) activity 
and making it an integral part of PPF to address the problem described above as well as to achieve the 
following four important goals: 
1. Make it possible for PPF youth to establish and grow a professional network comprised of adults 

outside their existing social network; 
2. Learn to use powerful electronic communication tools (e-mail and instant messaging) by 

communicating with working professional adults on a routine and continuous basis;  
3. Improve their Portuguese language and professional communication skills by engaging in 

continuous and on-going communication with their mentor (This goal was enhanced by 
integrating Portuguese language instruction in the PPF curriculum.); and 

4. Link each youth with a working professional adult who would model professional behavior, 
communication and attitudes and be a positive adult in the youth's lives that were neither parents 
nor teachers. 

 
To implement the e-Mentoring activity, a full-time e-Mentoring Coordinator (EMC) was hired. Since 
this was the first time an e-Mentoring activity was being carried out in Brazil, there were no Brazilian 
models for this activity that the EMC could follow.  Furthermore, few examples of e-Mentoring in the 
United States were not linked to building the employability capacity of disadvantaged youth.  
Therefore, AED provided the EMC with the basic architectural design for the PPF e-Mentoring 
program and a selection of books on mentoring as a starting point to implementing this activity.  

 
Using the above as a foundation, the EMC (Ms. Cida Cavalcante), in collaboration with the Project 
Director and the Project Coordinator, created the e-Mentoring activity.  The following is a basic list 
of components that were developed and steps taken to implement this critical part of PPF. 

� Write an e-mentoring manual to guide the work of e-Mentors. 
� Identify companies in Recife from which e-Mentors could be recruited. 
� Recruit the e-Mentors and provide them with a code-of-conduct agreement. 
� Match the e-Mentors with youth so that each youth would have his or her own mentor (about 

60% of the e-Mentors were men and the rest were women). 
� Develop and provide an on-line e-Mentoring training activity. 
� Through on-line activities prepare the e-Mentors for their role as Mentors and for first online 

meeting with their youth mentees. 

                                                 
28 One of the explicit objectives of PPF was to prepare youth to be employable throughout their lives as well as to compete successfully for 
quality jobs with a solid career potential. This goal is significantly different from simply preparing youth for a specific menial job, part-time or 
short-term employment. Achieving PPF’s more aggressive goal demands a more complex and integrated approach than short-term training 
activities. 
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� Through face-to-face sessions, prepare youth for their role as mentees, their first online 
meeting with their e-Mentors and training in the use of e-Mail and instant messaging. 

� Have the youth and the e-Mentors publish their personal profiles, with photographs, on the 
project web site. 

� Provide on-going suggestions for weekly e-Mentoring activity session (At the start, a 20 
minute period was reserved each Friday for e-Mentoring activities.  Later e-Mentoring 
activities were more spontaneous and driven by need and on-going projects between the e-
Mentor and his or her mentee.); and 

� Daily monitoring of e-Mentoring activities by participating in instant message sessions and 
receiving copies of e-Mail messages sent between e-Mentors and their mentees.  (Being 
included in Instant Messaging sessions and cc:ed on e-mail messages was voluntary.  Over 
time the EMC became an integral part in many e-Mentoring exchanges.  The MSN messaging 
tool was the favored application used in e-Mentoring, but Yahoo IM and AOL IM would 
work effectively.) 

� After about two months of on-line mentoring sessions, the EMC organized the first formal 
face-to-face event for e-Mentors and their mentees at the conference room at Porto Digital.  
For most, this was the first time they met in person. 

 
The formal e-Mentoring activity lasted over 10 months.29 Over this period only four e-Mentors left 
the program, two because they moved from Recife and felt that they could not sustain sufficient 
contact with their youth to make worth the youth’s time, one was asked to leave because of unsuitable 
behavior and one left because he learned that being an e-Mentor was not what he wanted to do. These 
four were quickly replaced and additional mentors were even added because of strong interest in 
being e-Mentors by members of the business community. While a vast majority of e-Mentoring 
activities took place via the Internet, nearly all e-Mentors invited their mentees to visit their places of 
work to experience first-hand what their mentors work day was like.  During the course of the pilot 
project, the e-Mentoring activity evolved and matured. One of the organic changes that occurred in 
the program is that mentoring relationships changed from the initial one-to-one links to multiple sets 
of links among groups of mentors and youth. On average, each youth would be actively engaged with 
four to five e-Mentors and each e-Mentor would be actively engaged in four to five mentees. These 
multi-link networks were dynamic and reflected changes in the IT skills of the youth, emerging 
employment opportunities, friendships that grew among e-Mentors and mentees, and the 
sophistication of youth’s communication abilities and interests. This result demonstrates that one of 
the objectives of the e-Mentoring activity, the development of durable and diverse professional and 
social networks by youth, was very successful. 

 
Even though the e-Mentoring program formally ended when youth graduated from their training 
activity there was no reduction in e-Mentoring activities. In fact the intensity of e-Mentoring 
activities increased over the course of the pilot program as the e-Mentors became “champions” for the 
youth, connecting them with their friends and peers for job interviews and visits to companies. Even 
after the end of the pilot project, e-Mentoring is continuing. 
 

Lessons: By any measure, the e-Mentoring activity was a fantastic success. All objectives of this 
feature of PPF were achieved and staff expectations for e-Mentoring were far exceeded.  
Furthermore, staff believe that the e-Mentoring activity is responsible for at least 20 percent of the 
total success of the overall Program.  Since there were no model e-Mentoring activities in Brazil to 
follow, most of the design elements of this activity were being tested for the first time. As a result, 

                                                 
29 During the first two months of PPF’s training activity, the e-Mentoring program was being designed, e-Mentors recruited, trained and matched 
to youth.  
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much was learned about carrying out an e-Mentoring program and integrating e-Mentoring into a 
complex employability program. The following is a list of some of the most important lessons. 
 

� Full-time e-Mentoring Coordinator (EMC): Having a full-time e-Mentoring coordinator is 
essential to implementing this type of activity.  Aside from the obvious need for someone to 
organize this type of activity by preparing the e-Mentoring manual, train the e-Mentors and 
mentees and match-up e-Mentors to mentees, the EMC is critical to ensuring that the 
mentoring relationships develop effectively through a carefully orchestrated set of specific e-
Mentoring activities that enable e-Mentors and mentees to move beyond simple conversations 
to substantive activities that build the capacity of the mentees and achieve the objectives of 
this type of activity.[too long] The EMC is also critical to ensuring that e-Mentoring 
relationships do not go off track. The most common problem with maintaining an effective 
relationship is ensuring that communication between the e-Mentor and mentee is continuous. 
Often, the e-Mentor or mentee would wait for the other to respond to a communication and 
become frustrated (mentee) or worried (e-Mentors) about the relationship. The EMC would 
then intervene and help the mentees find the a better way to communicate to get a response to 
their messages or help the mentors learn about any issue or concern that they might have 
about the wellbeing of the mentee.  It is also all too easy for mentees to misinterpret the 
professional and personal nature of these relationships and seek a more parental or even 
romantic relationship.  By remaining engaged in the different e-Mentoring relationships, the 
EMC can help maintain the proper mentoring character of these relationships and intervene 
when they start to go astray.  Several e-Mentors involved in PPF commented that if they had 
not had access to such a person they would not have agreed to become e-Mentors and would 
not have continued as e-Mentors.  

� Clear and Simple e-Mentoring Manual: People do not automatically know how to be an 
effective mentor.  The challenge of being a mentor may actually increase when using 
electronic communication as the principal means of carrying out mentoring activities.  None 
of our e-Mentors had ever been a mentor before PPF and they relied on the manual to learn 
about being a mentor in general and in dealing with challenges as they appeared during the 
program.  Again, several e-Mentors commented that the e-Mentoring Manual became their 
bible and was instrumental in helping them get used to being an e-Mentor and becoming a 
successful e-Mentor as time progressed. 

� Having Access to a Social Worker:  PPF hired a full-time social worker as part of the core 
project team.  This person was principally responsible for addressing the many social 
problems that are characteristic of disadvantaged youth and in linking the program effectively 
with families.  During the program it was common for the EMC to call on the skills of the 
Social Worker to help intervene in e-Mentoring relationships when social issues surfaced that 
the e-Mentors were not equipped to deal with.  Having ready access to the skills of a social 
worker made the EMC and the e-Mentors feel much more comfortable with continuing with 
e-Mentoring relationships since they could direct problems that they did not have the skills to 
deal with to the social worker and remain focused on the challenge of e-Mentoring.  

� Creating and Growing a Professional Network: As stated above one of the key objectives 
of the e-Mentoring activity was to enable youth to create and grow a professional network 
comprised of people outside of their initial immediate social network.  This provided to be 
one of the most successful achievements of the activity. Through careful nurturing, the youth 
were able to create and build quality, dynamic, diverse and effective professional networks 
that proved instrumental in their transformation and opportunities for employment. At the 
same time, the youth learned to manage their networks and maneuver within their networks 
and among their immediate network and those of others youth in the program. 

� Electronic Communication is a Viable and Effective Means for Mentoring Youth:  At 
the start of the e-Mentoring activity several people involved in the pilot program felt that for 
mentoring relationships to be effective they had to be face-to-face.  This pilot demonstrates 
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that the use of electronic communication tools such as e-mail and Instant Messaging were 
extremely effective in enabling high impact mentoring.  Key to this success is that with these 
tools it was easier for Mentors to engage their mentee.  In real terms, the use of these 
communication tools reduced the effect of guilt that can develop in face-to-face mentoring 
when an e-Mentor´s busy work schedule prevents them from meeting their mentee.  In 
addition to this, the practice of electronic communication in the classroom developed a 
practice of youth using e-mail and instant messaging as a private and safe means for 
communicating with teachers, the social worker and coordinators, and expressing difficulties 
they might be having.  This results in the development of type of electronic “counseling” 
through which PPF youth were able to reach people they trusted and discuss difficult issues 
they were facing.  Once the issue was opened via some more of electronic communication it 
became possible to discuss it face-to-face and find a solution. 

� The Professional Networks Became Channels for Continuous Learning: In addition to 
being important to building self-esteem and increasing access to employment opportunities, 
the networks became dynamic channels for continuous learning and professional 
development.  When youth were faced with technical challenges for which they did not have 
a solution, they would more often then not turn to their networks to learn and access possible 
solutions.  In one example, one of PPF’s youth was working with his boss on a difficult 
problem with the office local area network.  After several hours of struggle without success, 
the youth launched MSN and tapped into his network of peers.  One youth on this network 
thought that a person his e-Mentor had introduced to him would know the answer to the 
problem and contacted this person by Instant messenger to explain the problem.  In moments, 
the youth reported back the results of his discussion and the problem was solved.  The youth 
and his boss not only solved their problem but also learned something new and a new node 
was created in the youth’s professional network. 

� Establishing and Managing a Successful e-Mentoring Program is NOT Easy:  The 
benefits of an e-Mentoring activity to the success of youth employability programs, especially 
for disadvantaged youth, are significant.  However, establishing and maintaining an effective 
e-Mentoring activity to achieve the multiple benefits listed above is not a simple or easy task. 
It demands careful planning, hiring a talented professional with a mix of strong people skills, 
management experiences, and a strong desire to make an activity like this work.  It is also 
critical that the leadership for the overall project in which an e-Mentoring activity exists 
strongly support the goals and objectives of e-Mentoring and provides needed resources and 
attention to carrying out e-Mentoring.  It is also critical that the project promote and nurture 
the e-Mentoring both to recruit e-Mentors and maintain the interest of mentors and mentees.  
If the e-Mentoring activity is being carried out with disadvantaged youth, the PPF project 
team believes that the other elements of the training program that support e-Mentoring would 
also be needed to achieve success.   

� Getting the Buy-in from the e-Mentors’ Companies:  One of the keys to the success of the 
PPF e-Mentoring activity is that staff worked closely with both the e-Mentors and the 
companies they worked for.  Companies were asked to give staff participating in the e-
Mentoring activity time off during their workday to engage in e-Mentoring activities. 
Creating and maintaining a five way partnership between companies, mentors, youth, the 
program team and the community was key to the overall success of such a complex activity.  

� Instant Messaging Became the Preferred Communication Tool: Initially, the e-Mentoring 
program used e-Mail as the primary means of communication between the e-Mentors and the 
mentees.  This was done for two reasons, one was to focus on improving the youths’ 
Portuguese language skills and the other was to take advantage of the asynchronous nature of 
e-Mail and thus less the stress on e-Mentors and mentees needing to be online at the same 
time.  The youth and the e-Mentors, however, quickly turned to MSM Instant Messaging 
(IM) as the preferred and principal means of carrying out e-mentoring activities.  They youth 
liked the informal nature of IM and both youth and e-Mentors liked the more personal 
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dynamic characteristic of the communication that was made possible through IM.  Also, since 
you can easily see if a person you want to talk with is on-line, the problem of scheduling isn’t 
that big of an issue.  However, for IM to be truly effective in an e-Mentoring activity it is 
critical that youth’s access to the Internet be ubiquitous. 

 

Scaling and Replications:  One of the benefits of an e-Mentoring program is that it is based on 
using free digital tools such as e-mail and Instant Messaging. Because of this, it is relatively easy for 
e-Mentoring programs to be scaled-up to involve more e-Mentors and mentees.  However, there are 
several factors that would need to be considered when scaling-up such an activity: 

� Successful e-Mentoring demands effective personal management.  Without the dedicated 
attention by one or more full-time EMCs, e-Mentoring activities will either be much less 
successful or will simply fail.  Scaling-up an e-Mentoring activity so that larger numbers of 
youth can participate requires that the numbers of EMC also be increased.  The PPF EMC 
believes that it would be possible for one coordinator to administer a program for about 100 
youth and e-Mentors. It may also be possible to have one senior EMC that would both be 
responsible for managing a group of e-Mentors and mentees while also directing the work of 
a pool of e-Mentoring Managers that would be responsible for overseeing other larger groups 
of e-Mentors and mentees. This arrangement might lower the overall costs of establishing 
and maintaining an e-Mentoring program.  The project team believes that the benefits that 
arise from an e-Mentoring program far outweigh the costs of having such a program. 

� Successful e-Mentoring demands a pool of professionals who volunteer: It is advisable that e-
Mentoring relationships start as a one-to-one relationships and then grow to a more hybrid 
situation with e-Mentors and mentees linked together to form larger groups. This requires a 
relatively large pool of adult professionals who agree to become e-Mentors when new 
programs are started. However, more experienced e-Mentors might be able to effectively 
manage a mature relationship while also starting a new one. It would be important however 
to not over-burden e-Mentors since quality mentoring demands a deal of time and if the e-
Mentors feel that they do not have sufficient time to carry out e-mentoring activities, they 
may quit the program.  Existing e-Mentors can be an important means of identifying new e-
Mentors and recruiting e-Mentors into a program. 

� Use existing e-Mentors and mentees to replicate and scale-up programs:  One of the most 
effective ways to start a new e-Mentoring program or scale-up activities is to involve skilled 
e-Mentors and experienced mentees from earlier activities.  New e-Mentors and mentees will 
likely learn more quickly how to effectively engage in an e-Mentoring program when these 
experienced participants are part of training and recruitment efforts. 

� An e-Mentors’ Network can Facilitate Program Management: One way to lower the burden 
on scaling-up an e-Mentoring program is to create a facilitated e-Mentors’ network that can 
be used by e-Mentors to address challenges of being an e-Mentor and to share effective e-
Mentoring activities.  

 

3.6. First Offenders Pilot—Meeting the Needs of Highly Disadvantaged Youth 

Context and Background: In Brazil30, every year there are 55,000 deaths from violent crimes 
(equivalent to 1 sports stadium full of people).  The fifth most violent state in the country by percent 
of the population murdered is São Paulo.  The first most violent state one is Pernambuco, where 
Programa Para o Futuro was piloted.  In Pernambuco, for every 100 thousand deaths in one year, 46 
thousand are due to gun shots.  A majority of the victims are men 15 to 29 years old.  In São Paulo 
and Pernambuco, the indexes are not only high, they are growing.  According to a study made by a 

                                                 
30 Data from TV news Fantastico, about the social costs causes of violence in Brazil, broadcasted on November 21st, 2004. Full text can be read 
at http://fantastico.globo.com/Fantastico/0,19125,TFA0-2142-5514-201168,00.html  
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Brazilian historian who researched the cost of the violence to the Brazilian health system, 25% of the 
total national health budget is directed toward health services for victims of violence.  In average, a 
public hospital can spend up to 40% of their budget on trauma patients who are victims of violent 
crimes.  According to this research, preventing crime is a much cheaper option than dealing with the 
medical, psychological and psychiatric care of victims and the cost to society for the loss of life and 
property.  

 
Brazil’s federal government, through the Special Secretary of Human Rights, has a special “first 
offenders” program in Brazil for youth under the age of 21 who have committed their first infraction 
against the law.  The “first offenders” programs are locally implemented by government agencies in 
partnership with NGOs that organize community service activities for these “first offenders” in place 
of having the youth go to jail.  However, very few social and community development projects 
integrate these first offenders into programs with those that have not had difficulties with the law.  
Casa de Passagem, for example, once experimented with mixing first offender youth into one of their 
existing programs.  According to Casa de Passagem staff the result was a disaster with the first 
offender youth disrupting the program to an extent that prevented it from achieving its objectives.  
This and similar experiences along with general prejudice against poor youth who have had problems 
with the law severely limits opportunities for these youth to transform their lives and create new and 
productive futures for themselves. 
 
When the general issue of disadvantaged youth is examined, some of the most disadvantaged youth 
of all are those that suffer from the debilitating mix of poverty, weak social and family support 
systems and criminal problems.  It can therefore be argued that if social programs want to seriously 
work with disadvantaged youth they should not forget to include those disadvantaged youth who are 
part of first-offenders programs.  It is for this reason that the PPF Project Director, Eric Rusten, 
decided to accept the challenge proposed by Nena Lentini of USAID/Brazil and staff from the 
Ministry of Justice in Brasilia to include some youth from the first offenders program in Recife in the 
PPF pilot training activity. 
 
Pilot Project Experience: After agreeing to include some first offender youth in the PPF training 
program, the Project Director met with representatives from our implementing NGO partners to 
introduce the idea.  At first, all members of the project team were against adding this element to the 
pilot program.  They cited failed experiences and expressed grave concerns that youth with criminal 
backgrounds would be so disruptive that the pilot would have no chance of succeeding.  The Project 
Director then presented the following strategy for this feature of the program to the core project team. 
 
First Offenders Pilot Strategy: 
� A small number of first offender youth, no more than 5 youth or 20% of the total, would be 

integrated in both the morning and afternoon training sessions.  It was felt that the possible 
negative effects from these five youth would be diluted by the positive behavior of the majority of 
youth in each session. 

� Only three project staff, the Project Coordinator, the Project’s social workers and Casa de 
Passagem’s Activity Coordinator would know who these youth were.  We did not want the 
teachers and others project staff to treat these first-offender youth any different from the other 
youth.  It was expected that if all staff knew about this aspect of the project and knew who these 
youth were, the staff would treat the first-offender youth differently from the other youth and thus 
invite difficulties.  We also believed that if these “special” youth were treated just like all other 
youth in the program they would act like the other youth.   

� The first offender youth themselves would not know each other.  We felt that if they did not know 
about each other, they would not be able to create a clique of first offenders and thus over come 
the “dilution effect” of integrating them into the program.   
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� The first offender youth, once identified, would participate in the overall youth selection process, 
managed by Casa de Passagem, so that they would be seen as part of the project from the very 
start.  We felt that to have the best possible outcome from this first offenders pilot, it was critical 
that these special youth started to see themselves as equals with all other youth.  In addition, we 
felt that it was critical for all people applying to PPF to have faith in the transparency and fairness 
of the selection process. 

� The other students participating in the program would not know that first offender youth were 
part of the pilot.  As above, we didn’t want the youth behaving differently around these “special” 
youth. We felt that one of the most powerful features in youth behavior is that youth will often 
model their behavior on that of the majority so that they will fit in. Thus we believed that aberrant 
behavior would be mitigated. 

� The project would not advertise that an activity with first offered youth was being piloted within 
the overall pilot PPF project. We did not want to draw attention from outside about this feature of 
the program for fear that it would cause the above elements of the strategy to fail.   
  

After agreeing with USAID/Brazil and Ministry of Justice staff to include up to 10 youth from 
Recife’s first offenders program in PPF, project staff met with representatives from the Federal 
Special Secretary of Human Rights in Recife to formulate a memorandum of understanding to govern 
the partnership with the Ministry.  This agreement specified that the Special Secretary would provide 
a small team of three PPF staff with a pool of 15 to 20 youth from their program that were between 
16 to 22 years of age and who had completed secondary school or were enrolled in the last one or two 
years of secondary school.  The plan was for the PPF team to then select those youth from the pool 
that would participate in PPF.  At first, the Special Secretary resisted this requirement, but the PPF 
team insisted that this was necessary for this experimental activity to succeed. The PPF team realized 
that the criteria used by the Special Secretary in selecting the participating youth would not be in line 
with the PPF criteria and that this difference would pose a risk to the overall program.  The 
identification of a pool of 15 to 20 youth proved to be a serious challenge for the Special Secretary 
since most of their youth between 16 to 21 years of age were still studying in primary school and did 
not have sufficient levels of literacy to engage the PPF curriculum successfully.  Ultimately, the 
Special Secretary was only able to identify six youth that met our selection criteria and out of this 
pool we selected four youth, three young men and one young woman, to participate in PPF.  Two of 
these youth were integrated into the morning session and two into the afternoon session. 
 
As mentioned above, it was important that the defined process for selecting youth for PPF be 
followed with respect to these special youth to insure that youth would not be questioned about the 
exception and consequently, not exposed.  All four “special” youth participated in the second and 
third phases of the selection process.  They were assessed by the two psychologists contracted for the 
process, as were all applicants.  This was an initial means of inclusion and equity, were first offenders 
felt part of the process by participating equally and reached the Program due to their merit not just 
because they were “special”.  They felt that they were part of the program from the start and there 
was no question about not having participated in the full process.    
 
During the 16 months of the entire pilot project, the Program Coordinator, the PPF social worker and 
the Casa de Passagem Activity Coordinator held quarterly meetings with the Special Secretary’s three 
social workers who were the case workers for the four first-offender youth.  On two occasions, after 
the formal meeting, the four first-offender youth joined the team to share their experiences and 
expectations.  In these meetings, a follow up was held, including issues related to family, formal 
school (if youth were absent for a long time), possibility of drugs use or excessive alcohol 
consumption, etc.  Usually the PPF Social Worker informed the Special Secretary’s Social Workers 
about these issues.  Unfortunately, no apparent action was taken by these government staff, which 
indicated the lack of structure and response to these problems.  
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Two young first-offender men, Fernando31 and Ricardo were integrated into the morning training 
session and a young woman Gloria and a young man Leonardo, were integrated into the afternoon 
training session.  Fernando was very well articulated and self-aware.  He was an active participate in 
the activities held by the Social Worker related to describing who they were and what were their 
perspectives for their future.  However, he had a very difficult time with writing and following up and 
completing his projects.  Ricardo was extremely shy and introspective at the beginning, but with time, 
gained trust and confidence and became very sociable and made many friends.  He made good 
progress in the training program with no real difficulty.  Gloria was also extremely shy and had 
difficulty relating with other youth.  She had emotional problems and found it difficult to do things in 
ways that were different from her experience.  After a time, she became very interested in building 
and fixing computers and was recognized by the technical teacher for her excellent skills.  She was 
well organized, a good observer and had sharp logical thinking.  Gradually she became open, sociable 
and participated actively in class activities.  Leonardo had difficulty coming to class regularly and in 
concentrating during instructional activities.  He was extremely creative and drew exceptionally well 
and showed, during the Program, some moments when he reached great results, but his performance 
was inconstant. 
 
The four followed different routes during the Program. Fernando came from an extremely 
disadvantaged community and family.  Also a close member of his family was deeply involved with 
criminals in the community.  His mother, sister and he were under constant threats of being killed.  
Because of the urgency of this situation, the Program team sought help from the Special Secretary’s 
social worker to see if his family could be provided with resources to enable them to move to new 
home in a safer community.  This was not successful.  The threats became lower and he continued to 
attend the program’s training sessions.  Unfortunately, he was shot during a fight with another youth.  
Project Coordinator and PPF social worker went to visit him in the hospital and at his grandmother’s 
home, where they talked to his family members about the concerns and next steps.  Because of this 
and other incidents and also the lack of motivation, Fernando became less and less involved in 
training activities.  Even though the PPF Social Worker constantly called the youth and his mother, 
and provided all the needed help and alternatives (example: individual attention for catching up class) 
he was not able to return effectively to the course and eventually he completely lost the motivation to 
study and participate.  Eventually, at the end of 2003 he started working part-time in at a local 
supermarket.  In June of 2004, the Program received a phone call from his mother, with the sad news 
that he had been murdered.  The Project Coordinator and about 10 of his friends went to the funeral.  
Apparently, it was a revenge crime from the person he had fought with during the initial shooting.   
 
Ricardo made exceptional progress in the Program and took advantage of the free scholarship to 
attend IBRATEC.  He is now employed full time as a Technical Support technical.  As a result of his 
good performance in PPF, he had his sentence was commuted.   
 
Gloria also came from a very difficult social background.  She has a young daughter who was being 
raised by Gloria’s mother.  Over the course of the project she made fantastic progress.  She decided 
not to accept the scholarship at IBRATEC but to continue an arts project she had started 
simultaneously with the Program.  She also became PPF’s default digital photographer.  Because of 
her outstanding success with the program and her transformation, she had her sentence commuted. 
 
Leonardo also came from an extremely disadvantaged background.  He and his brother had been 
involved with drugs before joining the Program and his first-offenders Social Worker had tried to 
help him in different ways without success. During the Program, he showed a little progress, but not 
in consistently.  He would have peeks and valleys.  When there is a probability of youth in the first-

                                                 
31 These are not their real names. 
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offender program using drugs the youth are periodically tested for drugs.  The PPF Social Worker 
and the Project Coordinator visited him at home to talk with him and his mother about his drug 
problem and performance in the program.  The team made consistent follow-up with this youth but 
eventually he stopped attending formal training activities at the very end of the training period.  

 
Lessons:  One of the most important lessons to emerge from this experience is that it is possible to 
successfully integrate these extremely disadvantaged youth in an employability training program if 
done correctly.  At the start of this effort, all members of the PPF who knew about this aspect of the 
project and other Brazilians outside PPF who knew about this experiment believe that it would be a 
complete failure and that the overall program would suffer serious consequences.  This experiment, 
demonstrated that if a carefully thought out and executed strategy were followed it is possible to both 
successfully integrate first-offender youth into a social program and create a situation where these 
youth can permanently transform their lives and create productive futures for themselves. 

 
� Limiting the number of project staff who know about the inclusion of first-offender in the 

program was important to its success.  This assured that the youth had some level of anonymity 
and in-turn a positive, safe and harmonic learning environment was enabled.  It avoided youth 
being exposed to the team and other students and facing obstacles from prejudice against youth 
who are identified as “criminals.”  It also allowed the teachers to concentrate their efforts on what 
the youth were learning rather than on worrying if these youth would cause problems in class.  

� Working with first-offenders is possible, and can result in such youth having a great success, 
socializing with other group of youth, developing new skills, gaining self confidence, recovering 
their sense of rights and responsibilities as citizens and becoming prepared to be included 
socially and professionally in larger communities.  

� To work with first offenders and any youth who are severely at-risk, projects or organizations 
must recognize that these youth will require great level of effort and consume more project 
resources, 32 especially at the start of a project or program.33  These youth come to programs with 
a complex and troubled history that demands special attention and care. Even if these youth are 
full-time participants in programs, it is important to remember that they also spend time at homes 
and in communities that may not contribute to the goals of the program.  There families can be 
severely impoverished and it is common for there to problems with alcohol, drugs and violence at 
home. It is therefore essential that programs that include these youth have the capacity for quick 
follow-up with youth both in the program and at their homes. Failure to do so can have serious 
consequences.  Investing successfully in these youth demands a coherent, well thought out and 
executed plan that integrates the family, the school and supporting organizations (drug clinic, 
churches, etc.) and deeply committed program staff.  

� Institutions with primary responsible for helping first-offender youth, demonstrated a low-level of 
responsibility and commitment to the needs of these youth.  This relative lack of engagement 
may be caused by a lack of resources, having too many youth per caseworker, poor training, low 
salaries, lack of institutional support, supervision and no consequences for not doing their job 
well.  Programs seeking to integrate first-offender youth into their programs must recognize that 
little support may come from these agencies and they must in turn be prepared provide the 
necessary level of support using their own staff and resources.  
 

� Unless a project has the resources or skills for working with youth with severe drug problems, it 
is strongly advised that first-offender youth with such problems not be included in social 
employability activities.  Drug problems add several layers of complexity that have to be 

                                                 
32 It is important to note that the absolute cost of these additional resources will be significantly less than the costs that such youth may cause 
society if they are not assisted in transforming their lives and becoming productive citizens. 
33 If sufficient investments are made in these youth at the start of a project, it is likely that as these yout h start to undergo transformation the need 
for supplemental investments will fall till it becomes equal to the majority of youth. 
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explicitly addressed if people with drug problems are to be integrated into other social programs. 
Doing this effectively requires skills and resources that non-drug rehabilitation programs do not 
usually have. One of the four first-offender youth that participated in PPF had a serious drug 
problem which interfered with this youth’s ability to benefit from PPF at the same level as other 
youth. Even though this young man stayed with the program till the end, he was not able to 
leverage what he learned into a job or enrolment in IBRATEC.  And the PPF staff were not 
equipped to address the added set of difficulties that this youth brought to the program. 

 

Scaling and Replications: If the institutions that are primarily responsible for working with first-
offender youths become more committed and have a closer and coherent follow-up activities with 
them, it would be possible to more easily scale-up and replicate the integration of first-offender youth 
into other social programs.  Without improving the performance of these government agencies, it 
becomes costly and difficult for other programs to incorporate such youth into social programs.  An 
optimum proportion must be respected, not to jeopardize the effectiveness of the whole program.  
Also, first-offenders who are sill attending primary school (such as is the case for the majority of the 
first-offenders in Recife) should be included. In situation where the level of youths’ disadvantageness 
is greater, as with first-offenders or youth with drug problem, it is necessary to increase the ration of 
youth to adult staff to provide the level of contact with staff that these youth demand.  

 

3.7. Robust Internet Access – A luxury or necessity for effective ICT 
employability training? 

Context and Background: After over a year of intense pilot project activities, the project’s 
management team concludes that providing youth access to robust Internet connectivity is a 

necessity for effective ICT employability training--NOT a luxury. 
 
In the pilot project, staff defined robust Internet access as high-speed reliable access that is available 
on demand by youth and staff for learning and communication.  Programa Para o Futuro was 
extremely fortunate to be provided with free robust Internet access through Porto Digital, one of the 
project’s five NGO implementing partners.  This access was provided by a fiber optic cable that 
connected the training facility in the Bank of Brazil with Porto Digital’s backbone that serves much 
of historic Recife.  Approximately 128 KB of bandwidth is provided to the facility and shared by 25 
youth (per training session) and the instructional team.  From 20 to 30 people in the training facility 
may access the Internet at anyone time.  
 
In assessing the value of Internet access, project managers commonly pose the question:  
 

“Can youth learn about information technologies without or with only 

limited Internet access?”  
 

Experience in the PPF pilot suggests that a different question should be asked:  
 

“How much more can youth learn and how much faster can they learn 

when robust Internet access is available?”  
 

In other words, is there a positive return34 on investments (ROI) made in providing robust Internet 
access to ICT employability training programs that would not be possible without such access?  
  

                                                 
34 The positive ROI is measured in terms of the added quality, breadth, diversity, and speed of learning that takes place during an ICT 
employability training program when robust Internet access is available. 
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Some would argue that ICT employability training programs in countries like Brazil cannot afford to 
provide poor youth with robust Internet access.  These same people may argue that ICT employability 
training without access is better than no training at all.  At first this argument appears sound, 
however, it neglects one of the most important reasons for provide disadvantage youth with ICT 
employability training–the real possibility that youth will gain quality employment in the ICT sector 
and the start of productive careers as a result of training.  The counter argument may be that we 
CANNOT AFFORD TO NOT provide robust Internet access in ICT employability programs.  In 
other words, the long-term social, economic growth and political costs to the youth and society of not 
providing this access in an ICT training program is far greater than the absolute financial costs of 
proving such access. 
 
When we consider the value of robust Internet access, it is critically important to distinguish between 
digital inclusion activities and ICT employability training programs.  The goals and objectives of 
these two types of ICT programs for development have several important differences.  Digital 
inclusion activities that provide valuable benefits to poor children, youth and adults can be carried out 
without Internet access by simply providing computers and software.  However, the same is not true 
for ICT employability programs since it is unlikely that youth who do not have solid skills in using 
the Internet, configuring Internet resources, setting up Internet access, engaging in continuous on-line 
learning, researching technical questions, finding software patches and updates, obtaining technical 
solutions form on-line FAQs (frequently asked questions) systems, communicating with peers and 
software providers, becoming part of professional ICT electronic networks, etc. will be very, if at all, 
successful in securing quality technical jobs or developing a career in a ICT field.  Simply put, robust 
Internet access is principally responsible for the Communications elements in ICTs as well as 
providing vastly more Information for learning and building human capacity than would be possible 
without connectivity.  Because of the critical role that robust Internet access plays in learning and 
transformation of youth in ICT for employability projects, it is very important to consider that 
programs without robust access may only result in youth with unachievable expectations for quality 
employment because they will be unprepared for the ICT job market. 
 
Pilot Project Experience: Over the course of the pilot project many extremely important specific 
benefits to having robust Internet access became visible.  Below is a partial list of these benefits.  The 
pilot project did not attempt to estimate the immediate and long-term financial value of these benefits.  
However, it is relatively easy to imagine the impact on overall learning and transformation results if 
these benefits were absent. 
� The e-Mentoring program:  As described earlier, the e-Mentoring program linked each youth in 

the project with an adult professional.  The link is created and maintained primarily through the 
use of e-mail and instant messaging via the Internet.  Without easy and robust Internet access,    
e-Mentoring is simply not possible.  Maintaining productive and active mentoring relationships 
over a full year by traditional face-to-face mentoring is extremely difficult and rarely successful.  
The cost in terms of time and travel to manage face-to-face mentoring makes it both very difficult 
to find mentors and even more difficult to sustain the relationship over time.  Over the year of 
project activities in PPF, only four of our original 50 e-Mentors left the program and at the end of 
the program there were 54 e-Mentors working with 49 youth, (one of the 50 youth was murdered 
during the program).  Several e-Mentors reported that their ability to stay with the program and to 
maintain consistently a quality mentoring relationship with their youth was because the majority 
of mentoring activities were carried out via instant messaging and e-mail via the Internet.  Nearly 
all of this communication from the youth was done at the training facility since Internet access by 
youth was not readily available from other place and the youth in this program were too poor to 
own personal computers at home.   

� On-Line Learning for Youth:  Linux is growing in popularity across Brazil.  However, 
instructional capacity in using this open source software is lagging significantly behind demand.  
Also, there are few Portuguese language books available on Linux, and the vast majority of 
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learning materials on Linux are only available on-line and most of these are in English.  After the 
project team decided that it was essential to provide youth with a solid foundation in Linux it was 
necessary to figure out how to provide them with instructional material on this subject.  CDI-
Pernambuco, the partner primarily responsible for the majority or ICT instructional activities in 
the program, stated that they had no capacity or experience in this area and could not provide 
instruction in Linux.  LTNet-Brasil identified and recruited a team from the Federal University of 
Rio Grande do Sul to provide an on-line learning environment in Linux for PPF youth and to lead 
instructional activities in this area.  Without robust Internet access, instruction in this critical area 
of technology would not have been possible.  

� On-Going Professional Development for Instructors: One of the pilot’s objectives was to 
design, test and refine a project-based instructional approach that would make employability 
training programs more effective.  Since this instructional method was new to all teachers 
recruited for the program as well as the team teaching approach used by PPF, it was felt important 
to provide the instructional team with continuous professional development after their two-weeks 
of teacher training.  To make this on-going professional development affordable and to contribute 
to the teachers skills with using computers and the Internet, an on-line learning environment was 
developed for the teachers.  Over the course of the project, teachers made extensive use of this 
on-line professional development environment and as a result the quality of their teaching 
improved.  This benefit to PPF would not have been possible without the availability of robust 
Internet access in the training facility.  

� Employability Activities: With the high rate of unemployment in Brazil and the overall state of 
Brazil’s economy, it is not easy for any youth, especially youth from disadvantaged household, to 
find employment.  Success depends on using a rich mix of tactics and approaches including 
professional networking, active communication, accessing on-line job advertisements, and using 
the tools of the ICT market place.  Youth used their access to the Internet to search on-line job 
listings, the digital versions of local news papers, to send their CVs to possible employers, post 
their CVs in on-line employment services, and to communicate with companies seeking skilled 
ICT workers.  The availability of robust Internet access contributed greatly to the 74% 
employment of youth at the end of the program. It is likely that without this level of Internet 
access fewer students would have found jobs and the process of securing quality employment 
would have been significantly more difficult. 

� Diagnosing ICT Problems and Creating Solutions: One of the most important job skills for 
successful employment and career development in the ICT sector is being able to solve problems 
and deliver results.  Simply regurgitating technical knowledge or knowing the routine steps to 
using a software application is not sufficient.  For the ICT sector, being able to solve real-world 
problems, to develop creative solutions and to quickly deliver results is essential for success. 
Unfortunately, the very dynamic nature of the ICT sector, the high rate of innovation and the 
massive numbers of different devices and software applications makes it impossible for anyone 
person to know it all.  Success in the ICT sector therefore depends on a person’s ability to rapidly 
seek information about problems, find advice from globally dispersed peers, tap into vast 
directories of technical specifications, and reassemble all this information to create unique 
solutions.  Learning to do this is only possible with robust Internet access.  

 
Over the course of the pilot project, participating youth had to continuously complete projects 
and develop creative solutions to problems of increasing sophistication and complexity. Within 
these projects and problem solving exercises the youth were required to make intense and 
creative use of Internet resources.  In a relatively short period of time, they developed 
sophisticated skills in rapidly finding the information they needed, using both English and 
Portuguese resources on the Internet to diagnose problems and create solutions.  Through this the 
youth developed a solid ability to creatively use the Internet to meet the needs of future 
employers. This would not have been possible without easy and continuous access to the Internet. 



 
  

 
53 

� Building Solid Internet Skills:  Learning to use the Internet fully cannot be done theoretically.  
Nor can a full complement of well practiced Internet skills be developed through sporadic and 
limited access to the Internet.  It is unrealistic to expect disadvantaged youth to successfully 
compete in the job market with a lack of or incompletely developed Internet skills.  In addition, 
ICT employability training programs that do not provide robust Internet access are short changing 
the youth participating in these programs and raising expectations for employment that cannot be 
achieved. 

� Simulating the Modern Workplace: Most medium to large businesses in Brazil and many small 
companies now depend on the Internet to carry out their business and to remain competitive.  
When such companies hire staff, especially people to address ICT issues, it is expected that they 
have a sound and diverse knowledge and practical skills with many aspects of using the Internet.  
Perspective employees without Internet skills or with only limited familiarity will likely find 
themselves severely uncompetitive in the job market.  Even companies that are not yet connected 
will likely look for staff to help them connect to the Internet and start using this communication 
tool to enhance their business.  Applicants who have the skills to make this possible will compete 
more successfully for scarce jobs that those with only minimal Internet skills.   

 
The availability of robust Internet access in the project’s training facility created an environment 
that made use of the Internet second nature and catalyzed youth to constantly expand their skills 
and learn how to use a vast array of Internet skills.  Instructional projects also directed youth to 
develop skills in establishing Internet connectivity, configuring IP networks and browsers for 
different levels of security and usability.  This was done to provide our youth with the most 
competitive skills in the ICT job market.  Ubiquitous connectivity also allowed youth to explore 
how companies around Brazil and the world are using the Internet for business.  The lack of 
robust Internet access would have severely limited the competitiveness of our youth and in turn 
reduced their employability potential. 

� Learning to Create and Maintain Web Sites: One of the many skill areas in the ICT sector that 
provide employment opportunities for youth in ICT employability program is designing, creating 
and maintaining web sites.  Like learning to use the Internet, learning to develop and maintain 
effective web sites cannot be done theoretically or by only using desktop computing resources.  It 
is possible to establish a LAN-based web server for learning many things about web sites, 
developing a full complement of marketable web development skills, especially those related to 
using FTP clients, security protocols, remotely installing and configuring web software to make 
sites interactive, integrating web-based communication software for visitors to use, and 
experimenting with e-Commerce applications cannot be done without access to the Internet.  This 
full spectrum of skills and demonstratable results with working in many areas of web site 
development is only possible when Internet access is available.  A complement to having robust 
Internet is also having access to web-server space to host student web sites so that the results of 
their work and skills can be see by perspective employers.  Youth in Programa were provided 
with open and unfettered access to the Internet so that they could actively carry out web 
development projects.  

Scaling and Replication: Providing robust Internet access to youth is essential to all ICT 
employability programs.  Unfortunately, robust Internet access is often expensive and difficult to 
obtain.  If funding is not sufficient or free Internet access is not available through partnerships, 
projects will need to use creative approaches to securing Internet access.  Public private partnerships 
may be one way to meet this essential need.  It may also be possible to carry out fund raising 
activities such as dances and parties where all costs are donated and the ticket cost pays for access, 
community auctions where companies donate products that are auctioned off to members of the 
community to pay for Internet access.  Alternatively, groups of companies may be found that would 
be willing to work together to sponsor Internet access.  Internet service providers may be encouraged 
to provide access deeply discounted rates if an outright donation of access is not possible.  As a last 
resort, it may be necessary to provide youth with prepaid vouchers for limited amounts of Access 
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time and the ability to buy more vouchers for additional time online.  This fee-based system would 
need to allow for those youth who can absolutely not afford to pay for access. 

 

3.8.  Complementary Elements of Success 

In addition to the above lessons, the pilot project included a many other components that resulted in 
important lessons including the following: 
 
Instructional  & Methodology Elements 

� Integrating Linux instruction into the PPF curriculum; 
� Enabling youth to participate in public presentations; 
� Providing for flexibility within the curriculum and the instructional day; 
� Focusing on Portuguese and English language skills; 
� Enabling students to visit companies and inviting people to visit the training facility; 
� Enabling youth to participate in local ICT events and trade fairs; 
� Emphasizing gender awareness; 
 

Project Management Elements 
� Hiring a fulltime Social worker; 
� Holding periodic meetings with PPF parents; 
� Providing students with uniforms, meals and transport; 
� Carrying out a transparent and open youth selection process; 
� Emphasizing open and transparent communication with the team and the larger community; 
� Providing continuous, consistent, and professional guidance, management and coordination; and 
� Hiring professional staff rather than only using volunteers. 

 
Each of these lessons are described in detail below. 

3.8.1. Instructional & Methodology Elements 

 
� Integrating Linux Instruction into the PPF Curriculum 
Linux is an open source operating system software application that is becoming increasingly popular 
with businesses, government agencies and others because there are no license fees and the software 
code in openly accessible by users.35  IBM, for example, has developed a major business unit around 
Linux and most Internet Service Providers in Brazil and around the world use Linux as the operating 
system software for their web servers.  Because of the growing importance of Linux in Brazil and the 
commitment of PPF to provide program youth with a competitive advantaged in the job market, the 
design team explicitly include Linux instruction in the PPF curriculum.  However, at the time PPF 
was being designed and implemented, few training programs in Brazil offered training in Linux and 
CDI-Pernambuco, the NGO partner responsible for providing ICT trainers, had no experience with 
using Linux.  To address the lack of skilled Linux trainers in Recife, LTNet-Brazil orchestrated a 
partnership with a team of graduate students at the Federal University of Rio Grande do Sul to adapt 
an existing Linux resource web site to create an on-line learning environment for Linux instruction.  
The graduate students also played the role of learning facilitators and guided the youth through a 
variety of learning projects focused on installing, configuring and using Linux.  
 
In addition, all of the computers in the training facility were configured as dual-boot systems.  This 

                                                 
35 Recently, Brazil’s Federal Government established a rule that will require all government computer systems to run Linux rather than 
Microsoft Windows.  The Government will also launch a program to encourage citizens to buy computers with Linux and other open source 
applications.  This rule will make it possible for people with Linux skills to more easily find employment.   
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allowed students and staff to select either Microsoft Windows or Linux as the operating system that 
would be started on the computer when it was turned on.  As a result, students were able to carry out 
an ongoing assessment of the similarities and differences between Linux and Microsoft Windows.  
Students also gain experience in using a variety of open source applications such as Open Office, a 
suite of applications similar to Microsoft Office.  

 
Many in and outside PPF felt that including Linux in the curriculum was not a good use of the limited 
amount of time available for training activities.  However, when students started seeking 
employment, we learned that having Linux skills provided our youth with a competitive advantage 
over other job seekers.  In one case, four PPF youth were being interviewed by the owner of a 
computer service and support company setting up offices in Recife.  During the group interview, one 
youth asked the man if his company provided any support for Linux system.  The man commented 
that his company was focused on Microsoft applications and that he was not interested in Linux.  One 
of the youth then asked what he would do if a client asked for support in implementing Linux.  The 
man considered this question and then asked the youth to tell him about Linux.  After a long and 
detailed explanation about Linux and other open source applications, the owner of the business 
offered all four youth jobs with his company.  This is only one example of how important Linux is 
and will continue to become.  Training programs similar to PPF should definitely include Linux in 
their curriculum.  Not doing so has the potential of limiting employment opportunities for the 
students. 

 
� Enabling youth to participate in public presentations 
Over the course of PPF, the Project Coordinator was asked to make presentations about the Program 
to businesses, professional associations, other NGOs, etc.  Rather than simply doing these 
presentations herself, Tania asked at least two youth to prepare the presentation, practice it in front of 
their peers for feedback and eventually travel with her to make the presentation in front of people 
who had asked to learn about the program.  The success of this activity on building important skills 
and attitudes caused Tania to make this a formal part of the project’s learning activities.  In addition 
to always asking youth to prepare and give presentations for groups that made requests, Tania also 
sought opportunities for PPF youth to make formal presentation in front of people that they did not 
know.  Over the course of the project, all PPF youth participated in at least one formal public 
presentation.   

 
One of the features of the program that made it possible for PPF youth to make public presentations 
was the availability of laptop computers provided by IBM-Brazil.  Having these laptops made it 
possible for the teams of youth to work together in another part of the Bank of Brazil to prepare and 
practice their presentation.  Then, just like other IT or business professionals, they would travel to the 
organization requesting the presentation with the laptop and LCD projector, set up their equipment 
and give their presentation.  

 
Having to develop and engage in professional quality presentations and then give their presentation in 
front of professionals they had not previously met and at the end of the presentation address questions 
from the audience resulted in the youth learning a variety of skills important to being a professional 
in the modern workplace including: 

� Learning to use Microsoft Power Point to prepare an effective, logical and engaging 
presentation. 

� Planning and carrying out the entire presentation process including, working as a team, 
deciding on the topic and message for the presentation, deciding on the content and creating 
an attractive layout. 

� Preparing for and developing any digital images needed for the presentation. 
� Assembling a draft presentation and then schedule a time to practice the presentation in front 

of their peers and instructors for feedback and critique.  
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� Refining their presentation based on feedback and critique. 
� Scheduling travel to the presentation site and organize all equipment needed for the 

presentation. 
� Giving the presentation and then responding effectively to questions from the audience.  

 
For all PPF youth, these experience with making public presentations was their first experience with 
public speaking in a professional setting.  These experiences contributed greatly to youth gaining 
invaluable skills and abilities critical to effective employability including: 

� A strong sense of personal accomplishment and confidence in their ability to meet with 
strangers and perform in a professional manner. 

� An understanding of how professional meetings and events are carried out. 
� The kind of planning and organizational skills needed to be effectively prepared for 

professional occasions. 
� The kind of behavior and language needed for engaging effectively in business and 

professional activities. 
� Experiences with different professional settings and experiences that built their ability to 

present themselves with poise and confidence. 
 

Based on the benefits of engaging youth in professional presentations, the design team strongly 
recommends that any employability training program make public presentations a formal part of 
employability preparation activities. 
 
� Providing for flexibility within the curriculum and the instructional day 
It is common for training programs to follow a ridged schedule and curriculum, which often prevents 
teachers from making decisions to change activities and allow for independent action.  The PPF 
design team encouraged teachers to make decisions about the schedule and curriculum that they felt 
would best meet the needs of participating youth and help achieve the Program’s objectives.  This 
policy not only contributed to a great sense of ownership in the program by teachers, but it also 
resulted in some very important unanticipated successes.   

 
For example, a few months after the program started a person who had heard about PPF stopped by to 
see if the youth could determine what was wrong with his computer and if it could be fixed.  This 
person had already taken his computer to a repair shop where he had been told that the computer’s 
motherboard was wrecked and needed to be replaced for about US$300.  Some of the youth asked the 
teachers if they could use some class time to trouble shoot the computer.  The teachers did not 
hesitate and suggest that a team of youth would work on the computer during the last 20 minutes of 
the training session.  With in about 10 minutes the youth figured out that the only problem was that 
the CMOS batter was dead.  After replacing the battery for about $1, the computer started without 
difficulty.  This simple incident demonstrated to the youth that what they were learning had important 
practical implication.  After this first troubleshooting and repair experience more and more people 
would bring computers in for the youth to diagnose and repair.  Program youth even started repairing 
computers for staff at the Bank of Brazil.  
 
In another example, one student approached Marcio Rocha, the training facility’s coordinator, to see 
if he could focus his training on hardware rather than follow the rest of the class.  He explained that 
he was really only interested in hardware issues and wanted to gain the skills needed so that he could 
start his own computer repair business when he completed the training program.  Marcio used his 
own judgment and agreed to let the youth structure his own program that would focus primarily on 
hardware repair and maintenance issues.  Toward the end of the training program, this youth proved 
true to his dreams and started his own business “WW Infomatics” in his mother’s bedroom.  The 
business has grown and prospered and the youth has expanded his services, he has several contracts 
for computer maintenance, and is now assembling computers from parts and selling them.  It is likely 
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that if PPF had been an inflexible program this youth would have dropped out of the program and a 
productive future would have been lost.  By responding flexibly to opportunities, employability 
training programs can make it possible to provide real and sustainable benefit to disadvantaged youth. 
 
� Focusing on Portuguese and English language skills 
Good communication skills are one of the most important factors for creating effective employability.  
Disadvantaged youth, however, often have very poor verbal and written communication and language 
skills.  Additionally, poor quality language and communication skills often trigger prejudice and 
negative perceptions by employers about candidates, making it more difficult for disadvantaged 
youth to secure quality jobs.  Recognizing this potent combination of forces, the PPF design team 
explicitly integrated written and verbal Portuguese language instruction into all aspects of the 
curriculum and instructional program. 
 
Similarly, the program design team recognized that basic English language skills are important to 
success in the ICT field.  Keeping up-to-date in the ICT field demands at least basic English language 
skills since the latest information in computer and Internet technologies is usually only available on 
the Internet and in English.  Because of this, the Program included basic English as a foreign 
language (EFL) instruction into the instructional program.  To achieve this, the PPF design team 
negotiated a partnership with the Brazil American Association (ABA)36 to provide two EFL teachers 
to the program without cost.  To strengthen EFL learning, many learning projects include English as 
an important part.  For example, youth were often required find technical information on English 
language technology web sites in order to solve problems as part of their learning projects.  Youth 
also learned to use on-line translation tools to assist in understanding the content of on-line English 
language resources and information. 
 
Generally, Portuguese language courses are among the least liked courses in school and Portuguese 
language teachers report that it is extremely difficult to get students to focus on improving their use 
of Portuguese.  Initially, the behavior of PPF students toward Portuguese instruction was similar to 
the behavior of student in regular schools.  However, as the demand for quality communication grew, 
especially from the e-Mentoring program and the emphasis on making public presentations, the PPF 
students’ attitudes toward Portuguese language learning improved significantly.  The combination of 
the PPF learning projects and other program activities created a real and practical demand for 
improved Portuguese language skills and the youth focused a great deal of positive energy and effort 
toward improving their language skills.  This resulted in radical improvements in spoken and written 
Portuguese.  Toward the middle of the program, some visitors commented to the Project Coordinator 
that the PPF youth “did not speak like disadvantaged youth.”  In addition, because of the 
improvements in language and communication skills, the team often had difficulty convincing 
visitors and the audiences at student presentations that PPF youth actually came from poor and 
disadvantaged families and communities. 
 
The PPF design team believes that improvements in the youths’ language and communication skills 
are greatly responsible for the Program’s job placement success.  The team also believes that as the 
youths’ language and communication skills improved, their self-concept improved.  As a result, many 
PPF became more willing to take risks and become more assertive in their engagement with the job 
market. Based on this experience, the PPF team strongly recommends that employability training 
programs for disadvantaged youth integrate language and communication instruction into all aspects 
of the training program.  
 

                                                 
36 ABA is one of 18 Bi-National Centers in Brazil.  These Centers have are formally linked to the US Embassy’s English language and cultural 
programs.  They host the American Library, provide access to information about Fulbright Scholarships and US universities, and host US cultural 
events.  



 
  

 
58 

Enabling students to visit companies and inviting people to visit the training facility:  Parallel to 
activities such as presentations in public, one important aspect of building youth’s capacity for 
employability were the many opportunities that PPF staff organized for them to interact with 
professionals by visiting companies or having professionals visit the training facility.  In these 
situations, youth could spend more time with these professionals, asking questions and feeling like 
peers.  During the visits, youth experienced the structure and function of different companies, and 
observed how professionals interacted with each other.  After these visits, staff and students would 
discuss what they saw and reflect on how aspects of the training program were preparing them for the 
world of work.  Having volunteer professionals visit the training facility and give lectures was an 
important part of demystifying the concept of being a professional.  While they talked, discussed and 
learned, youth could see that a professional was someone accessible, respectable and equal to them.  
They also were able to could start to see themselves as future professionals as they developed a more 
positive self-concept.  Meeting professionals at companies and the training facility also enabled youth 
to learn what businesses were seeking in new employees.  All of these elements contributed to 
helping the youth become more professional, conscious and confident.  
 
Enabling youth to participate in local ICT events and trade fairs:  During the training program, the 
project team too every opportunity to involve youth in local ICT events and trade fairs.  At one ICT 
fair, the project was provided with a booth to present the program.  In teams, youth organized and 
staffed the booth and explained about the program to visitors.  Participating in such events also 
enabled youth to interact with business and ICT professionals and to learn about the latest 
technologies.  The Bank of Brazil also made it possible for groups of youth to participate in special 
training activities at one ICT trade fair.  Participating in these events also enabled youth test their 
knowledge and to practice their technical abilities learned in the classroom.  These experiences were 
important in that the youth realized that what they were learning was up-to-date valuable knowledge 
that was respected by this professional community.  Many times, after the workshops, youth would 
come to the Program and informally assess the quality of the event or workshop and the behavior of 
people attending the activity.  The events were an important part of the process of building a 
professional capacity.   

 
 

 
� Emphasizing gender awareness 

Even though women in Brazil have equal rights with men guaranteed in Brazil’s Constitution, and 
there are more women doctors and engineers then men, many women are still paid less then men and 
often suffer from sexual harassment and other forms of discrimination.  The program design team 
also realized that most young men and women were unaware of gender issues and unprepared to 
work effectively in a mix gender environment.  At the same time the team knew that the instruction 
staff would have no capacity to include a gender perspective into the training program.  For these 
reasons, the design team included funding for a half-time gender specialist to with the instruction 
team and youth on building gender awareness skills. 
 

At first, both the teaching staff and the youth thought that the time spent on gender awareness 
activities was a waste of time.  Gradually, however, both groups started to realize the magnitude of 
gender related problems in society and the workplace.  The gender specialist also helped the teaching 
staff to design the learning projects and other classroom activities so that boys were not favored over 
girls.  During classroom observations, the gender specialist help teachers become aware of when they 
were treating boys and girls differently, and she helped them achieve greater gender balance.  This 
focus on gender equity in teaching and learning was done to ensure that the girls in the class were 
given an equal chance to participate in all learning activities and excel.  Over time, it became second 
nature for teachers and students to organize groups so that there was gender balance and to make sure 
that each student, regardless of gender, had an equal chance to participle.  When pairs of youth were 
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selected for public presentation, a boy and a girl were always selected.  When group activities that 
required a team leader were organized, the students and staff routinely made sure that both girls and 
boys were equally selected to lead the activities.  Over the course of the program, the behavior and 
attitudes of the teachers and students toward each other noticeably changed.  At one level, the girls 
and women were treated with greater respect while at the same time girls became more assertive and 
visible in the classroom.  It is unlikely if these changes would have occurred if the program had not 
have included the gender specialist and not have made gender equity an important objective. 
 
The impact of this focus became clear in many ways.  For example, early in the program, staff 
noticed that one young woman came to class dressed like a boy and not wearing any makeup.  This is 
quite uncommon for women in Brazil.  Later in the program, she started dressing more like her 
female peers.  The project's hardware teacher eventually asked her about the change and student 
explained that her neighborhood was very dangerous, with a high incidence of rape and attacks on 
women.  She went on to explain that to protect herself she did not wear makeup and dressed like a 
boy and.  However, after being in the program that cared for her personally and as a woman, she felt 
safe enough to dress as she wanted to and to express her identity as a woman.  In Brazil, as in many 
other countries, women, especially poor and disadvantaged women, often face more challenges and 
difficulties in their lives than men do.  Yet, it is not always obvious what effect a gender-enhanced 
program may have on women.  However, as this example demonstrates the impact can be significant.   
 
The Program’s emphasis on gender equity also went beyond training activities.  In Brazil, especially 
in the northeast region, companies seeking applicants for ICT related jobs generally prefer young 
men to women.  When companies approached the Program to ask for resumes of our male students, 
staff suggested that the companies also consider our young women candidates who were equally 
qualified.  Gradually, some companies started considering the resumes of our young women and 
invited them for interviews.  Unfortunately, the bias against women in the ICT sector resulted in 
companies hiring youth men to fill more positions than youth women (see Program results summary 
above).  It is critically important that employability training programs both recognize that 
disadvantaged girls and young women face greater difficulties and barriers in finding employment in 
the ICT and other sectors than men and to take action to mitigate these problems.  The long-term cost 
to society and economy of neglecting the needs of women will be far greater than the cost to address 
them.  We can either choose to spend a little more now or be forced to spend a great deal more later. 

3.8.2. Project Management Elements 
 

� Hiring a fulltime Social worker 
Recognizing that there are multiple factors, physical, environmental and psychological, that 
contribute to youth, or any person, being disadvantaged, the program hired a full-time social worker 
to help youth deal with these problems.  The program design team also expected that youth would 
come to the program with a variety of social, emotional, family, physical and psychological 
difficulties and that for the training activities to have the greatest impact possible it would be 
necessary to provide participating youth access to counseling services.  Even though the team knew 
that having a social worker would be important to the overall success of PPF, we did not realize that 
having a social worker would be as important as it became.  In addition to working directly with 
teams and individual youth, the social worker also spent time working with parents and families.  
During the program, it became clear that the transformation process that the program was asking 
youth to engage in added stress and pressure to their already difficult lives.  Having access to a social 
worker helped students cope more effectively with the changes they were being asked to make in 
their lives.   

 

All employability-training programs that work with disadvantaged youth would benefit greatly from 
including a social worker on the project team.  It is possible that such a person could also take 
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responsibility for project activities related to life and employability skills training and just be less 
costly.  The PPF project design team could not imagine carrying out a program similar to PPF for 
disadvantaged youth without a full-time social worker.  

 
� Holding periodic meetings with PPF parents 
Recognizing the critical role that parents and guardians play in the lives of youth and the decisions 
they make, the Program organized periodic meetings with the youth’s parents and guardians.  The 
first parent meeting was part of the inauguration of the PPF training program at the Bank of Brazil.  
The event included speakers, a coral group comprised of Bank employees, all parents and guardians, 
and all members of the instructional team.  Each youth was required to bring at least one parent or 
important adult in their lives to this event.  During the event, we asked all the parents and guardians to 
stand and be recognized for the critically important role that they play in helping their children build 
productive futures.  From this point forward, the program organized bi-monthly meeting for parents at 
the bank of Brazil.  Because attending these meetings was difficult for most parents, the program 
provided bus tickets so that the cost of travel to attend these meetings would not be an added burden 
to the family.  The Program also provided modest refreshments.  

 
These meetings provided the program with opportunities to share with the parents the nature of the 
training, the achievements of their youth and to raise important issues.  The meetings also gave 
parents a chance to ask questions about the program and voice their concerns.  One of the most 
important results of these meetings was that they were greatly responsible for none of the youth 
leaving the program before it was completed.  At about the halfway in to the program, several youth 
let staff know that their parents were pressuring them to leave the program so that they could work in 
menial jobs to earn badly needed income for the family.  The program team raided this issue at the 
parent meetings and helped the parents understand the importance of investing in the long-term future 
of their children rather than meeting immediate and short-term needs.  As a result, parents stopped 
pressuring youth to leave the program and all youth (except for one that was murdered) completed the 
training program.  
These meetings also helped parents learn about and understand the different non-conventional 
activities and learning methods being used by PPF.  Demonstrating the value of the PPF approach 
helped reinforce what we were seeking to achieve and built a sense of ownership in the Program by 
the parents.  The result was improved student performance and a more serious attitude about what 
was being achieved. 
 
Based on PPF’s experience with formally, systematically and substantively involving parents in the 
Program, we strongly recommend that other employability training activities also involve parents.  It 
is important to note, however, that for the benefits of parental engagement to be realized, it is critical 
that the meetings make a serious point of listening to parents and not just talking at them. 

 
� Providing students with uniforms, meals and 
transport 
One of the main criteria for selecting youth to participate in 
PPF was poverty.  The average income of the youths’ 
families were less then the official poverty level set by the 
Brazilian government.  As a result, none of the youth could 
afford cost of a round-trip bus ticket (about US$1.00) to 
travel to and from the training facility at the Bank of Brazil.37  
Furthermore, many youth could only eat one or two meals a 
day and had inadequate clothing.  Because of this situation, 
the Program provided each student with bus tickets each day 

                                                 
37 Even with the bus ticket, many youth had to walk quite a distance to catch the bus and return home each day. 
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for travel to and from the Bank of Brazil office, a lunch meal, and two pairs of uniforms.  If PPF had 
not provided the bus tickets it is likely that many of the youth would have missed many training 
sessions and some would have likely dropped out of the program before completing their course of 
study.  Providing the bus tickets contributed to a very high attendance rate and none of the youth 
dropping out of the program early. 

 
Providing a simple and nutritious meal proved equally important.  At the most simple level it is clear 
that hungry people do not learn well and research shows that quality nutrition has a significant impact 
on the quality of learning.  Casa de Passagem, one of the four local NGOs that implemented PPF, was 
responsible for providing the two daily meals (one for each of the two training sessions).  Casa’s 
professional nutritionist took special care to plan very nutritious meals that varied from day to day.  
Using a combination of donated and purchased ingredients the meals cost about only US$0.75 per 

youth per day.  Because of the quality of the meals, teachers and 
other staff often paid for these meals and ate with the youth.  This 
contributed to a strong bond of kinship among the youth, teachers 
and staff and provided time to socialize and teach through 
example proper manners. 
 
One of the most important factors in a young person’s perception 
of himself or herself is how they look.  To avoid the many 
problems that can arise from having poor quality clothing, the 
Program provided each youth with two complete uniforms as 
shown below.  IBM-Brazil provided the funds to buy the cloth for 
the uniforms.  Students in at a tailoring training program at Casa 
de Passagem designed and sewed the uniforms.  The funds 
provided by IBM-Brazil also cover the cost of underwear, socks 

and shoes.  Providing uniforms served several important functions: 1) it avoided problems with 
clothing caused by poverty; 2) it made it easily to identify PPF youth at the Bank of Brazil to avoid 
security problems; 3) it was a good way to promote the program, recognize our partners and increase 
exposure; 4) lessened competition among youth; and 5) reduced distractions caused by youth wearing 
provocative clothing.  Even thought these factors are important, it became clear over the course of the 
project that the uniforms were having a much greater impact on the program that expected.  The 
uniforms became a source of pride and professional identity for the youth.  These feeling of 
professional pride were enhanced by the program actively involving youth in a variety of public 
events, trade fairs and public presentations.  Over time, it became clear that our youth were being 
treated with respect when they met business professionals and staff at the bank.  This in turn affected 
the way the youth behaved, how they carried themselves in public, how they greeted people and 
responded to question.  In a very real sense, the old saying that “clothes makes the man” became an 
important contributing factor to the transformative process that the youth were undergoing.  Early in 
the Program, a visitor commented that we had spent too much money on the uniforms.  It is now clear 
that if the uniforms had not been attractive and professional looking, they would not have had the 
same impact on our youth.  Based on this experience, the PPF team strongly recommends that similar 
training programs for disadvantaged youth should provide support for transport, a basic yet nutritious 
meal and professional looking uniforms.  

 
� Carrying out a transparent and open youth selection process 
When youth talk about their experiences during the Program, they often mention the selection process 
that allowed them join the program and describe it as an important part of their journey and learning.  
Some speak of it as the first step toward their new future, the time when their lives changed forever.  
At the same time, it is important to reflect on the fact that the same process that opened doors for 
some closed the doors for other disadvantaged youth.  It is therefore extremely important that the 
selection process be carefully developed, transparent and fair.  It is also critically important for the 
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process to be clearly defined and communicated to the community from which youth will be selected.  
The rules must be simple and fair and the criteria for the application process equally applied.   

 
In PPF, the targeted audience was youth, 16 to 21 years old with a family income up to half the 
minimum-salary per month and per person.  All applicants who had not yet graduated from high 
school would have to prove that they were enrolled in school and pursuing a high school diploma.  
The selection team made it clear that only 50 youth, half boys and half girls, would be selected.  The 
selection committee targeted youth living in poor conditions and who could demonstrate that they 
were interested and committed to learning new skills and become employable.  

 
There were three parts to the selection process.  During the first phase, the pilot program was 
advertised in two well-known slum areas not too distant from the training facility.  The requirements 
for being accepted as an applicant were clearly defined as was the entire selection process.  To keep 
the process manageable and to not raise the expectations in too many youth desperate for a chance for 
a better future, only 200 applicants were accepted after meeting the basic application criteria.  In the 
second phase, the youths had to take a written exam to enable the selection team to evaluate their 
reading, communication, math and logical thinking abilities.  From the 200 applicants in phase one, 
only 100 successfully completed the second step in the selection process.  In the third phase, social 
and group dynamic skills were assessed by a social worker and psychologist as small groups of 5 to 8 
youth were given a group activity to carry out.  This was followed by individual interviews given by a 
psychologists.  At the same time home visits were carried out to ensure that the information provided 
by the applicants about their income and family situation was accurate.  At the end of the third phase 
about 60 youth were identified as acceptable candidates.  The selection committee then discussed 
each youth to decide on the 46 youth who would be admitted to the Program.  The remaining four 
places were reserved for the youth from the first offenders program (see lesson number six above).  

 
� Emphasize open and transparent communication with the team and the larger community 
One of the principal goals of PPF as a pilot project was to test new approaches to preparing 
disadvantaged youth to compete successfully in the job market, learn from these experiences and to 
communicate what we were learning to people and organizations in and outside the project about.  
Additionally, AED recognized that one of the key ingredients to successfully managing the complex 
partnership with four Brazilian partner NGOs was to ensure frequent, open and transparent 
communication with the staff, students and parents participating in PPF.  Accomplishing these two 
critical goals required that the AED create a strong collaborative partnership and to use a variety of 
methods to communicate continuously about project management, challenges, strategies, approaches, 
and achievements with members of the implementing team and the wider community.  It was also 
essential for the PPF management team to create an enabling environment in which all members of 
the team, the students, parents and collaborating partners could openly share their concerns, doubts, 
questions and successes without fear.   

 
To accomplish these objectives, the AED and PPF management team implemented a communication 
strategy comprise of the following main elements.  The pedagogical coordination team organized 
weekly meetings for the teaching staff to discuss the implementation of the curriculum and the 
instructional methods.  These meetings were especially important early in the project as the 
instruction staff were still trying to adjust to the new curriculum, the team teaching approach and the 
need to develop and facilitate learning project with the students.  As the project progressed, these 
meetings became an important time for teachers to work collaboratively to develop ideas for new 
learning projects.  

 
The Project Coordinator organized monthly PPF management meetings with the senior staff of the 
four implementing NGOs.  These monthly meetings were hosted by one of the collaborating partners 
NGOs at their offices on a round-robin basis.  During these meetings management issues and 
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concerns were raised and openly discussed.  At time these discussions were heated and tense as 
certain partners expressed their feelings against the direction that the pilot was taking, the curriculum 
and the teaching approach.  Even though these meetings were occasionally difficult, it was much 
better that these questions and issues were openly discussed among the team than to have them 
bottled up and allowed to fester.  Ultimately, the fact that it was possible for the team to express their 
opinions freely strengthened the team and contributed to the ultimate success of the project. 
 
The PPF management team initiated a weekly update report to communicate to USAID, the team and 
the larger community about the progress the project was making, achievements and challenges.  
When the project first started these weekly update reports were short e-mail messages with bulleted 
lists of activities, challenges, achievements and future plans.  The audience for these initial weekly 
updates was USAID staff (Brazil and Washington, DC), the project implementing team and staff at 
AED.  After formal training activities started, the format of the weekly update report changed to 
include longer narrative explanations of project activities and photographs showing the youth and the 
project team in action (See Appendix VI for one sample weekly update reports.)  Photographs 
became a natural part of PPF activities. Staff and youth would continuously make visual records of 
PPF activities in and outside the training facility.  These photographs not only helped youth see the 
progress they were making but they also illustrated the activities to demonstrate that progress and 
action were indeed taking place. It is easy for narrative reports to “paint a rosy picture” of a project, 
but photographs can really tell a power and honest story.  The audience for these expanded weekly 
update reports also changed to include a large number of people and organizations outside the project 
who were interested in following our progress.  To keep costs low, these reports were distributed 
electronically via an e-main distribution system and they were available on the project’s web site 
(http://www.programaparaofuturo.org.br). 

 
The Project Coordinator and other core staff organized periodic meetings with youth so that the youth 
could express their concerns, doubts and perspectives about the project.  Open communication with 
the youth proved to be especially important in preventing students from dropping out of the program.  
Additionally, many of the questions and issues raised by youth allow the PPF team to discuss the 
need for youth to take responsibilities for their own lives and to be proactive rather than waiting for 
others to do things for them.  For example, youth asked why they were not provided with a stipend to 
participate in the training program (In Brazil, it is common for social and training programs for 
disadvantaged youth to offer youth small stipends to participate.).  In responding to this issue, the 
PPF management team organized group meetings with the youth and teaching staff to discuss what 
the project was already providing to the youth and the need for the youth to take greater 
responsibilities for their lives.  Enabling and encouraging dynamic and open discourse with youth and 
treating their questions and concerns respectfully and honestly had a profound effect on the success 
of PPF.  At the most basic level, PPF was asking each youth to take the risk of engaging in the 
difficult process of radical personal transformation.  Even though this process is a very personal 
journey, it is rarely successful if the person attempts it alone.  Consistent, open and fair 
communication with youth helped them take greater ownership of PPF, built strong feelings of trust, 
and made it possible for them to take the risk to change their lives and build new futures. 
 
At the very start of PPF, LTNet-Brasil organized a partnership with Jose Valente who is a professor 
at the University of Campinas to be the pedagogical and curriculum advisor for the program.  One of 
Professor Valente’s graduate students, Odete Sidericoudes, became interested in PPF and asked if she 
could work as a volunteer with PPF and carry out her doctoral research on the program.  The PPF 
management team agreed to this request.  Having Ms. Sidericoudes work with the program and carry 
out her graduate research during the pilot made it possible for the PPF team to receive un-biased 
feedback on different aspects of the program.  Furthermore, the Ph.D. dissertation on the program 
provides an independent perspective on different aspects of the program. 
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PPF established a public web site at the very start of the program and continuously updated the site 
with information about the program.  This included the weekly project update reports and other 
project documents.  A sincere effort was made to make the site truly informative about the program 
rather than simply have is service as an advertisement about PPF as so many project web sites are.  
The program actively pursued engagements with organizations in Recife and reached out to local 
media.  Students and members of the team made many public presentations about PPF and people 
were encouraged to visit the program to see for themselves what was happening.  The team worked 
closely with the partner NGOs to gain effective reports about PPF in the press.  (See Appendix VII 
for copies of articles in Portuguese about PPF that appeared in the local, national and international 
press.) 
 
It is common for projects and organizations to manage communication with the outside world to 
ensure that their “dirty laundry” is not made public.  Unfortunately, this has a negative side effect of 
making it possible for projects and organizations to hide from problems and avoid difficult choices 
and decisions.  It can also prevent people within a project or organization from openly sharing 
concerns, problems, difficulties and successes.  Ultimately, this weakens the effectiveness of a 
project.  Open and transparent communication within a project and between a project and the world is 
not easy, however, based on the PPF experience; we feel that the benefits of open communication far 
out weight the possible difficulties that might arise from enabling and fostering open and transparent 
communication.  
Providing continuous, consistent, and professional guidance, management and coordination: 
As described in this report, PPF included a variety of elements and activities and simultaneously 
tested multiple new approaches to making employability training for disadvantaged youth more 
effective and successful (see diagram #1 below).  At the same time, five NGOs worked together to 
implement the pilot (see diagram #2 below), several private companies contributed resources, over 50 
volunteers provided valuable services, and USAID/Brazil, the principal donor, required periodic 
reports on the pilot’s progress.  The combination of these factors resulted in a highly complex project 
that required the management team to continuously provide consistent and professional guidance, 
management and coordination.  The design team also realized that many projects much less complex 
than PPF fail because of poor management and coordination.  To prevent this problem and address 
the needs of PPF, the design team put in place a strong management and coordination system based 
on transparency, professionalism, collaborative decision making, sharing of responsibility and mutual 
respect. 
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Diagram #1 Coordinating Multiple PPF Activities 
 

 
Diagram #2: PPF Project Team 
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Central to PPF’s management and coordination system was the PPF Project Coordinator.  At the start of 
the project, the description of the Project Coordinator’s job was developed collaboratively with 
representatives for all five implementing NGOs reviewing and contributing to the job description.  The 
position was openly advertised in Recife and nationally.  Nearly 100 people applied for the job and copies 
of all applications were provided to each NGO.  From the list of applicants a short-list was created and 
during a meeting of representatives from the five collaborating NGOs a small list of people who would be 
called for initial interviews was created.  Group interviews were held in Recife where candidates were 
interviewed at the same time by representatives from each partner NGO.  Three finalists, two residents of 
Recife and one from Sao Paulo, were selected and called for a second interview.  The candidate from Sao 
Paulo was flown to Recife for a face-to-face interview.  After extensive discussions the representatives of 
the five NGOs unanimously selected the Sao Paulo candidate, Tania Ogasawara, as the PPF project 
coordinator.  This participatory process set an important precedent for collaborative decision making in 
PPF that was in sharp contrast to many other projects where decisions are made by a single person 
without input from others involved in the activity.  This process also contributed greatly to the ability of 
the Project Coordinator to carryout the critical work of coordinating the work of the different partners and 
managing the complexity of multiple activities.  If the Coordinator had only been selected by the Project 
Director, it is likely that PPF would not have achieved much success. 
 
The Project Coordinator was hosted at Porto Digital, one of PPF’s NGOs in Recife, rather than having 
AED establish an independent project office in Recife.  This saved valuable project funds and improved 
project coordination.  Porto Digital was selected as the host for the Project Coordinator because it was 
within walking distance of the Bank of Brazil where the PPF training facility was located.  This made it 
possible for the Project Coordinator to easily visit the training facility to work with members of the 
instructional team, observe project activities first hand, address issues, questions and concerns quickly 
and provide guidance and model professional behavior for the project team and students.  It is also 
important to note that being able to visit the training facility regularly enabled the youth to see the Project 
Coordinator carry out her duties on a daily basis to develop strong relationships with her. 
 
In addition to the Project Coordinator, each local NGO had one of their staff who coordinated their 
organization’s responsibilities and ensured the dissemination of information among PPF staff their 
organization.  This Activity Coordinator was usually a part-time position and often part of the NGOs 
contribution to the project.  The combination of the Project and Activity Coordinators became the PPF 
management team.  This team met regularly and senior staff from the different NGOs often participated.  
These meetings allowed questions about the strategies being implemented to be discussed and resolved 
progress to be evaluated and plans to be made.  The Management Team Meetings rotated among the 
offices of the NGOs present in Recife so no one organization was favored or given a greater chance to 
show their capabilities.  
 
One of the most critical elements for the success of the PPF collaborative management system was clearly 
defining the roles and responsibilities for all staff.  This was especially important for the roles and 
responsibilities of each organization and for the Activity Coordinators from each of the four NGO 
partners.38  The management team invested a great deal of effort at the start of the project to ensure that 
all organizations and Activity Coordinators clearly understood their responsibilities.  During the project, 
the management team also worked to strengthen the capacity of these coordinators and continued to 
clarify responsibilities as they had to change in response to the evolving demands of the project.   
Another important element of the PPF collaborative management system was delegating responsibility 
rather than centralizing it.  As part of this, the Activity Coordinators managed their organizational staff 
and managed communication about project activities to their organizations.  Sharing these responsibilities 
allowed the Project Coordinator to focus on overall project issues and ensure consistent team to work.  

                                                 
38 AED used a formal contract and a detailed scope of work to define clearly the roles and responsibilities of each partner NGO and the roles and 
responsibilities of the NGO’s Activity Coordinator. 
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� Hiring professional staff rather than only using volunteers 
It is common for NGOs and social projects to use volunteers to carry out much of their work.  The 
principal reason for using volunteers is financial.  Some NGOs lack the funds needed to cover the costs of 
using professional paid staff.  In other cases, volunteers complement existing paid staff and enable the 
NGOs to provide greater coverage for activities than is possible with paid staff alone.  Other projects and 
NGOs use volunteer from the community hosting a project as a sustainability strategy.  There are many 
benefits to using volunteers; unfortunately, relying too much on volunteers to deliver services needed by 
projects and organizations can also have important costs and result in serous problems--volunteers are not 
synonymous with FREE labor.  For example, volunteers may not have the skills, experience or 
professional qualification required to deliver effective services to clients.  Similarly, there is usually a 
limited pool of people from which to select volunteers to cover core project or NGO duties, and as a 
result, organizations have to take what they can find.  Additionally, volunteers are not bound to provide 
services on a regular basis and may decide to stop being a volunteer when a better opportunity comes 
there way.  If the project has a volunteer fulfilling a critical role in a project and this person finds a paid 
professional position, it could take a long time for the organization to find a suitable replacement and the 
people being serviced may then go without the benefits that the project should be providing.    
 
In many cases, the most successful uses of volunteers is to use them very selectively in roles that are not 
central to the success of the project and for things that do not require specialized and professional skills.  
This is how PPF decided to use volunteers.  For core project activities that required specialized skills, the 
PPF design team decided to recruit skilled, experienced and professionally qualified staff.  Using 
professionals and strengthening their skills through continuous professional development was central to 
the pilot project’s success.  During the project, some people expressed concern that using professional 
paid staff increased the cost of the project making it impossible to replicate or sustain.  However, the PPF 
management team strongly believes that PPF could NOT have achieved the results of the pilot project 
described earlier by relying heavily on volunteers.  The professionals hired by PPF had the skills and 
dedication needed to accomplish project activities and to stay engaged with the project from start to 
finish.  Volunteers would not have been able to do this.  In addition, it is likely that the time needed to 
recruit and train volunteers and replace them over the course of the project would have increased the 
management costs of the project and made it much more difficult to implement successfully.  During the 
course of the project, it became increasingly clear how important it was to use paid professionals for 
critical positions such as teachers, the social worker, coordinators and project managers.  The work in 
PPF was very demanding and the professional growth and transformation that the staff was required to 
undergo would not have been possible with volunteers.  As paid professionals, staff made a professional 
and contractual commitment to continue with the work even though it was difficult.  Using volunteer 
teachers and a volunteer social worker could have had a much higher cost in terms of lack of performance 
and the negative impact on youth than could have been saved from not paying a professional to do the job 
well.   
 
Another very important benefit from using professional staff is public perceptions of the project were 
enhanced.  One of the key goals of the project was preparing youth for successful careers in the private 
ICT sector.  Having qualified professional staff running the program helped members from the private 
sector view the program as a serious professional program.  This positive perception of PPF made it much 
easier for PPF youth to get interviews and to be seen as serious candidates.  Feedback from private sectors 
people about their perceptions of PPF and our youth demonstrated that PPF was seen as a quality seal of 
approval.  PPF staff believes that developing this public perception of PPF would not have been possible 
if volunteers were used to fill key professional positions. 
 
The pilot project did, however, make successful and selective use of volunteers.  All of the 53 e-Mentors 
were volunteers from the business community.  Three volunteers from the IBM office in Recife gave 
instructional seminars on specialized technical areas.  A volunteer from Casa de Passagem provided 
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graphic design services.  Odete Sidericoudes, the Ph.D. student who carried out her dissertation research 
on the project, was a volunteer pedagogical advisor to the project and supported teachers’ effort to adopt 
the project-based learning approach used in PPF.  Other volunteers visited the program to give brief 
lectures and human resource professionals from local companies volunteered to carry out interview 
simulations with the youth.  This use of volunteers significantly enhanced the quality of the pilot project.  
However, the benefit that these volunteers provided was only made possible because the core of the 
project was implemented by skills paid professionals. 
 

4. Concluding Thoughts and Recommendations  
The previous sections provided a detailed description of the Programa Para o Futuro pilot project with a 
view to highlight 1) the extent to which project objectives were achieved (Section 2); and 2) what was 
learned from the project in terms of what works, what doesn’t work and how it the project could be 
replicated and/or expanded (Section 3).  This fourth section will leave the reader with some final 
reflections and recommendations. 

4.1. Providing disadvantage youth with a competitive advantage to create a better 
future is NOT an impossible dream 

Giving a competitive advantage to disadvantaged youth is not only NOT an impossible dream, it is a 
dream worth aiming for.  Disadvantaged youth, as defined in this report and for this project, are 
disadvantaged in so many ways that the challenge of trying to level the playing field and to allow them to 
compete with their more advantaged peers can seem daunting.  This project took on the challenge head on 
and worked through many obstacles to achieve what it achieved.  The broader lesson to take from this 
project is simply that leveling the playing field for disadvantaged youth is not an impossible dream.  In 
fact, this should be an essential objective of all employability-training programs for poor disadvantaged 
youth.  
 

4.2.  Creating an environment where disadvantaged youth can imagine a better 
future – hence the title of the program (Programa para o Futuro) 
 

Disadvantaged youth often suffer from a sense of fatalism and resignation and also the  employers 
reinforce this fatalism  believing  that they are less capable of long life learning to be productive in a 
continuously changing world. The PPF instructional approach and methodologies contributed to 
awakening both the youth’s capacity to dream a better future and the employers to have close contact and 
follow up the youth growing in process and to work to achieve this dream.  The key, though, is not to start 
dreaming impossible dreams for themselves but to become better able to reflect on one’s own situation, 
one’s goals and to imagine the strategic path that goes from today to tomorrow and a better future.   
 
Until the youth start believing in themselves and realizing that they can achieve a better future, all the 
training in the world will achieve very little.   
 
Youth emerging from the one-year PPF are emotionally intelligent, professionally capable, competitive, 
ICT savvy and employable, because they went through a quality program. This was only possible because 
reasonable investments were made, qualified professionals were employed,  teacher training and on-going 
professional development was provided, good quality equipment in suitable numbers for ubiquitous 
access was provided, and intensive social follow-up with youth and their families was a routine feature of 
the program.  
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4.3. Providing Youth with the Ultimate Multivitamin Soup 

 
Arming the youth with the tools they need to achieve their visions of their own future is not just a matter 
of giving them technical skills known to be in demand in the job market.  In an economic climate where 
jobs are scarce to begin with, this may help them to find their first jobs, but it will likely not be sufficient 
to ensure a better future.  The more comprehensive approach to training that was tested in this pilot 
proved essential to achieving the type of permanent transformation that would allow the youth to escape 
from their “disadvantageness” and gain a sure foothold on the path to a better future. 
 
Some employability training programs may limit themselves to providing a set of skills where specific 
topics are taught in separate classes.  The result is a salad where the sum of the ingredients or skills that 
are put into the salad and the connections across skills are limited.  The ingredients may be in contact but 
they are not interacting and there is little if any mutual enhancement.  To continue the analogy, Programa 

Para o Futuro did not provide a salad, it provided a robust and hearty soup.  The key difference between 
a salad and a soup is that in the soup, the individual skills taught are no longer separate skills, they are 
part of a mixture that includes all essential ingredients for employability.  The quality of a good soup as 
with an effective employability program is far more than the simple sum of its parts 
 
The exact nature of the “soup”, the mix of technical, educational and social skills that need to be 
addressed by the employability training program to make disadvantaged youth competitive differs from 
country to country and for the economic sector that the program is seeking to prepare youth for jobs.  As a 
result, the amount of training needed to effectively prepare youth to compete in the marketplace will also 
vary depending on the degree of new skills that need to be developed and the nature of the educational 
and social deficits that need to be addressed.  In some countries, disadvantaged youth will also have to 
overcome a social stigma against them and negative perceptions about disadvantaged youth that inhibit 
employers from even considering them for quality jobs.  
 
When initiating a program it is difficult or impossible to know the optimum mix of components in an 
employability-training program and the amount of training needed to help the disadvantaged youth 
become competitive in the job marketplace with their advantaged counterparts.  At the same time 
economic conditions the character of many disadvantaged youth, will likely prevent employability-
training programs from lasting longer than 6 to 9 months (either half-day or daylong training).  
 

4.4.  Success should not be measured by simply counting participants or 
graduates 

  
The ultimate success of any employability-training program should not only be measured by the numbers 
of youth participating or graduating from the program.  A critical success factor in such programs is the 
level and quality of employment achieved by youth and job retention rates among graduates.  The desire 
of large corporations and small and medium enterprises to be seen as being socially responsible can 
encourage them to hire disadvantaged youth from a training program.  However, we are learning that 
companies often consider fulfilling their "social responsibility" as a temporary activity and that they are 
not really hiring a "real" employee.  It is therefore critically important for projects and training programs 
to convey the perspective that the companies are hiring real professionals rather than simply hiring 
disadvantaged youth as a charitable activity.  At the same time, however, it is important that the 
companies realize that they may need to make an investment in ensuring the success of youth employees 
from programs like PPF than they may have to make when they hire more advantaged youth.   
 

4.5. Applying lessons from PPF to other learning contexts 
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The Technical Schools can benefit from the employability feature of PPF.  It is very common for 
graduates from technical schools – even from the most famous schools – to be unsuccessful in their job 
hunting efforts; to find it difficult to addressing the needs of the employers (in practical ways); or to take 
a job in fields other than their specific graduation area.  Implementing some of the components of the PPF 
in technical schools may increase the graduate’s chances of finding quality jobs. 
 
Regular public high schools also would benefit from the methodology and the partnership with private 
sector and other institutions.  For this, it would be necessary to reform the system/structure of the school.  
The project-based learning methodology may be adopted and progressively used in public schools as a 
way of updating the educational method that has roots in the French educational system from ancient 
times copied by the Brazilians almost two centuries ago.  Teachers and youth would "learn how to learn" 
and "learn by doing", based on practical situations and projects, where subjects are integrated. Teachers 
would be seen more as facilitators and also as key agents in the learning process, being given the 
appropriate learning tools, resources and follow-up to succeed in the students learning process. 
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Appendix I - Partners 

 
 

 
 

 

 

 

 

Casa de Passagem coordinated 
activities for the social and 

psychological development of 
youth, managed meals and 

transportation, provided 
teachers, and managed 

relationships with families. 

CDI-PE helped with 
partnerships for corporate 

contributions, installed 
equipment in training room, 
provided IT teachers, and 

helped with employability. 

LTNet-Brasil developed the 
instructional curriculum and 

methodology, carried out the teacher 
training, coordinated youth training 

activities, and providing the 
pedagogical coordinator. 

Portodigital supported 
employability activities, 

linked with local 
companies, coordinated 
events, and hosted the  

e-Mentoring and Project 
Coordinators. 

    
 

The following companies and organizations provided critical inputs  
and support for the Pilot Phase of Programa Para o Futuro 

 
 

 

Associação Brasil América (ABA) – Made it possible for the Program to 
provide English language training by providing two English Language teachers 
for free. 

 

 

Bank of Brazil – Provided the program with the room for the PPF training 
facility on the 9th floor of their office building in Recife. This included free 
electricity, security, air conditioning and staff support.  

 

 
 

IBM-Brazil – Donated all computer equipment used by PPF including a server, 
20 desktops and 7 laptop computers. Provided funds to purchase printers and to 
pay for student uniforms.   

 

IBRATEC – This private college provided scholarships for all PPF youth to 
attend the 1.5 year technical training college for free.  

 

 

Microsoft Brazil – Provided all Microsoft software applications for free 
including the network operating system, MS Office and legacy Windows 
operating systems.  

 
 

The following companies and organizations in Recife and São Paulo they allowed their  
employees to participate in the first e-Mentoring program in Brazil. 

 
AMPLA  CIEE FACULDADE SÃO MIGUEL PORTO DIGITAL 

ARIS TECNOLOGIA CORPO DE BOMBEIROS FISEPE PREFEITURA DO RECIFE 
ABA CREATTO COMUNICAÇÃO FITec PORTAIS BRASIL  

ATHIVA TECNOLOGIA DELOITTE  GCF SISTEMAS PROCENGE  
BOMPREÇO  DEVELOPTEC SESC SEBRAE - PE 

CÂMARA MUNICIPAL RECIFE DIRETIVA DIGITAL DETRAN -PE SIEMENS 
CASA DE PASSAGEM HOTLINK CAPITAL LOGIN  TEMPEST 

CENTRO INFORMÁTICA UFPE ESPOSENDE CALÇADOS MINISTÉRIO PÚBLICO PE UFRPE 
CENTRO SOCIAL L. FREIRE EUROVIA VEÍCULOS NOVAR W3 TECNOLOGIA   
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Appendix II – The Project Team 

 
Name & e-Mail Organizational 

Affiliation 
Title & Principal Responsibilities * 

Eric Rusten 
erusten@aed.org 
 

Academy for Educational 
Development (AED) 

Project Director (part-time position), conceptualized, 
designed and directed the project. Orchestrated public 
PPF’s private partnerships. 

Tania Ogasawara 
tania@programaparaofuturo.org.br 
 

AED  Project Coordinator, managed and coordinated all day-to-
day project activities. Lead the employability activities. 

Vera Lucia Suguri 
vsuguri@ltnet-brasil.org.br 
 

LTNet-Brasil Executive Director of LTNet-Brasil. The project’s 
Pedagogical and Curriculum Development Director (part-
time position) responsible for overseeing the 
development and implementation of Project’s teacher 
training, instructional methodology and the development 
and refinement of the curriculum. 

Marcio Rocha 
mrocha@ltnet-brasil.org.br  
 

LTNet-Brasil Pedagogical Coordinator for the training program. 
Responsible for coordinating daily activities and projects 
with teachers and youth in the classroom.   

Odete Sidericoudes 
sidericoudes@dglnet.com.br  

LTNet-Brasil, Ph.D. 
student at the Catholic 
University of São Paulo – 
PUC/SP 

Volunteer. Coordinated the 2-week teacher training 
activity and then the on-going professional development 
of the PPF teachers. This was done as part of her Ph.D. 
dissertation. (Provided without cost by LTNet-Brasil.) 

Jose Valente 
jvalente@unicamp.br  

LTNet-Brasil, professor at 
the University of Campinas 
– UNICAMP 

Volunteer. Pedagogical and Curriculum Advisor to 
LTNet-Brasil and PPF. (Provided without cost by LTNet-
Brasil.) 

Decio Tatizana 
dtat@psico.ufrgs.br  

LTNet-Brasil, graduate 
student at the Federal 
University of Rio Grande 
do Sul 

Volunteer, facilitated the Virtual Learning Environment 
on Linux teaming up with 3 graduate students from 
Federal University of Rio Grande do Sul: Ricardo 
Vianna. Roger Gonzáles and Omar Salib. 

Thelma Torres 
cp@casadepassagem.org.br  

Casa de Passagem Executive Coordinator of Casa de Passagem, responsible 
for the organization’s political representation in the 
Program.  (Provided without cost by Casa de Passagem.)  

Rosangela Maia 
trabalho@casadepassagem.org.br  

Casa de Passagem Activity Coordinator (part-time position) responsible for 
coordinating all activities and staff related to the social 
area: Social Worker, Psychologist, meal and transport 
administration and family involvement.  

Zoracy Guerra 
zoracy@hotlink.com.br 

Casa de Passagem Gender Specialist (half-time position at start of project) 
responsible activities related to gender awareness, rights 
and responsibilities with teachers and youth.  

Magda Silvestre 
magdareginas@yahoo.com.br 

Casa de Passagem Teacher, responsible for leading Portuguese instruction. 

Gilvani Holanda 
gihol@hotmail.com 

Casa de Passagem Teacher, responsible for leading Portuguese instruction. 

Sandro Pereira 
sandrowisky@terra.com.br 

Casa de Passagem Teacher, responsible for leading math instruction. 

Joselio Oliveira 
joseliocarloso@bol.com.br 

Casa de Passagem Teacher, responsible for leading math instruction. 

Simone Maior 
simonegrsm@uol.com.br 

Casa de Passagem Teacher, responsible for leading Creativity activities. 

Silvia Albuquerque 
salbuquerques@yahoo.com.br 

Casa de Passagem Teacher, assisted with employability activities. 

Laene Freitas 
laenemf@hotmail.com 

Casa de Passagem Social Worker, responsible for providing social support 
to youth and families. 

Marli Ramos 
Marli.ramos@programaparaofuturo
.org.br  

Casa de Passagem Operational Assistant, responsible for coordinating 
meals, transport, and youth’s presence at the training site.   
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Kleuder Costa 
Kleuder.costa@programaparaofutur
o.org.br  

Casa de Passagem Psychologist, responsible for counseling youth 
individually and also providing group support for youth 
and families. 

Pier Carlo Sola 
piercarlo@portodigital.org.br 

Porto Digital President of Porto Digital, responsible for the 
organization’s political representation in the Program. 
(Provided without cost by Porto Digital) 

Julianne Pepeu 
julianne@portodigital.org  

Porto Digital Activity Coordinator (part-time position) responsible for 
coordinating events for the Program. 

Aparecida Cavalcante (Cida) 
Cida.cavalcante@programaparaofut
uro.org.br  

Porto Digital E-Mentoring Coordinator responsible for implementing 
and managing the e-Mentoring Program for PPF. 

Danielle Sacramento  
danielle@portodigital.org  

Porto Digital Administrative Assistant (part-time position) responsible 
for assisting program activities and events.  

Marcelo Fernandes 
marcelo@cdi-pe.org.br  

CDI-Pernambuco President of CDI-Pernambuco, responsible for the 
organization’s political representation in the Program.  
(provided without cost by CDI-PE)  

Joselia Caldas 
Joselia.caldas@programaparofuturo
.org.br  

CDI-Pernambuco Activity Coordinator, responsible for identifying prospect 
employers and following up with youth for presentations 
and interviews. 

Maria Helena Lopes 
Helena.lopes@programaparaofutur
o.org.br  

CDI-Pernambuco Teacher, responsible for leading computer hardware 
instruction. 

Marcelo Correia 
marcelo.santos@serpro.gov.br  

CDI-Pernambuco Teacher, responsible for leading computer software 
instruction. 

Marcos Mensallas 
mensallas@terra.com.br 

CDI-Pernambuco Technical Support, responsible for administering the 
classroom network. 

Barbara Formiga 
bformiga@yahoo.com 

Associação Brasil América 
(ABA) 

Teacher, responsible for leading English instruction.  
(provided without cost by ABA) 

Camila Drummond 
camila_drummond@hotmail.com 

Associação Brasil América 
(ABA) 

Teacher, responsible for leading English instruction. 
(provided without cost by ABA) 

* All positions are full-time unless noted. 
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Appendix III - Distribution of Tasks, Activities and Responsibilities 
Key: CDI: CDI-Pernambuco; PD: Proto Digital; CdP: Casa de Passagem; LTNet: LTNet-Brasil; PC: Project Coordinator 

P-Principal Responsibility; C-Collaborative/Supportive Responsibility; X-No direct responsibility 

 Tasks / Activities CDI PD CdP LTNet AED PC 
1 Host Project Coordinator C C C X X NA 
2 Coordinate curriculum development P X P C A P 
3 Assemble curriculum materials  P P P C A P 
4 Prepare Training of Trainers program P P P C A P 
5 Carryout trainers training P P P C A P 
6 Develop & host project web site X C39 X C1 P P 
7 Develop and manage the virtual community X P X C P P 
8 Organize Project Launch Event P C P P P NA 
9 Project team members (at least one staff members from each NGO) P P P P40 P2 C 
10 Coordinate/manage supplemental education (Portuguese, English, math) C-e41 X Cp/m42 X X C 
11 Provide IT Technical Instructors (2) C P X X X C 
12 Provide Employability Instructor (2) P P C X X C 
13 Coordinate e-mentoring activities C-m43 C-f44 X P45 X P 
14 Coordinate/manage student sponsorships  P X P X P C 
15 Coordinate/manage Internships  P P P X A C 
16 Coordinate/manage job placement  P P P X A C 
17 Coordinate local company partnerships for computer equipment C X X X A C 
18 Primarily responsible for developing/hosting training facility  C46 X C8 X A P 
19 Organize/mange upgrading and setup of training facility C8 X C8 X A P 
20 Organize / manage Internet connectivity for training facility P C47 X X A P 
21 Organize & acquire software for training facility (OS, NOS, applications, etc.) C X X X P P 
        

 Tasks & Activities CDI PD CdP LTNet AED PC 
22 Organize hands-on workbench lab (apple/sun/windows/peripherals/LAN/etc.)  C P X X A P 
23 Coordinate monitoring & evaluation (M&E) activity P P C P A+P C 

                                                 
39 PD and LTNet will share this task by providing different services and functions. 
40 Participate face-to-face when in Recife, when not in Recife, virtual participation. 
41 Manage the English language instruction via ABA. 
42 Manage the Portuguese and math instruction. 
43 Proactively manage the e-mentors. 
44 Find e-mentors within Recife businesses. 
45 Help find e-mentors in other cities/schools/government/etc. 
46 If Bank of Brazil agrees to provide the site for the training. If not, then Casa de Passagem will provide site. 
47 If the Bank of Brazil is the training site, PD will organize the connectivity and provide ISP services for free. 
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24 Hire/manage M&E specialist X X C X A + P P 
25 Write & Produce Project documents P P P P C C 
26 Contribute content to Project web site P P P P P C 
27 Coordinate graduate’s “professional kit” P P P X A C 
28 Coordinate employer readiness information with ETHOS P P P P P C 
29 Organize youth orientation activity C P C P P C 
30 Manage daily youth training C P C X X C 
31 Manage digital inclusion activities or younger youth C P P X X C 
32 Manage evening sessions for participants C X X X X P 
33 Printing, production, distribution of project documents P X P X P C 
34 Hosting project team meetings (rotates among 3 Recife NGOs) P P P X X C 
35 Participating in conferences/seminars to promote project P P P P P C 
36 Manage youth travel/transport P X C X X P 
37 Organize/manage specialization projects (web/graphics, LINUX, LAN/WAN, etc.) C P X P X P 
38 Organized/manage youth employment counseling during internships P P C X X P 
39 Manage relationship with USAID X X X X C C 
40 Develop and manage relationships with major private sector partners P X X X C C 
41 Develop and manage relationships with other youth programs in Brazil P P P P P C 
42 Gender Program Enhancements X X C P A P 
43 Manage Translation needs  X X X X P C 
44 Coordinate graphic artists and identity development (free contribution) P P C X A P 
45 Develop Criteria for Participant Selection  P P C P P C 
46 Advertise, Promote program for candidates, Identify Candidates, Submit Names P P P X X C 
47 Carry out Participant Selection (including interviews, assessment test, etc.) C P C X X C 
48 Coordinate guest lectures and student excursions (as small teams) to companies P C P X X C 
49 Coordinate meals for students (a modest breakfast and lunch)48 X X C X X C 
50 Create a simple participant database to track progress and for reports P C P P P C 
        
 Optional Activities       
51 Organize Computer assembly kits (optional) C P X X A P 
52 Contact Amazon.Com to see if they will donate computer books to Project X X X X P C 
53 Contact Ziff-Davis Publishing for Free subscription to PC Magazine for graduates X X X X P C 
54 Development of Computer Assembly Kits or get sponsor for these kits C P X X P C 
55 Arrange for Sponsors for the graduates Professional Kit49 and assemble the kits P P P P P C 

                                                 
48 The Bank of Brasil will allow the project to use the cafeteria for preparing these meals, the project needs to provide the raw materials for these meals. The 
coordinator of this part of the activity will need to secure donations for this, either through the sponsorship fee or from vendors of food. 
49 The Project’s professional kit would be provided to each graduate and may include some of the following: one year free dial-up Internet access, a suite of dress 
cloths and a change of office clothes, a 3 to 5 book starter library of computer books, a free starter subscription to one or more computer magazines,  
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Appendix IV - PriceWaterhouseCoopers Perspectives on Employability 

 
The following are the top five qualities that employers are looking for in potential employees.  Quoted 
from http://www.pwc.com/uk/eng/car-inexp/graduate/improving-enhancing.html. 
 

1. Motivation and enthusiasm -- Employers look for people with a record of achieving their personal 

goals - with the determination, concentration and energy to complete tasks and objectives, even when 

the going gets tough. These qualities are vital in the workplace, as are motivating and encouraging 

those around you.  

2. Teamworking -- Modern workplaces tend to be characterized by close-knit teams of individuals, all 

working towards a set of shared goals.  If you have effective teamworking skills, you will be capable 

of making a real contribution to such an environment. For instance, good team players: 

• Understand their role and how it fits in with the rest of the team; 

• Are open and approachable;  

• Help others where possible and ask for and accept help if necessary;  

• Are capable of developing mutual trust and confidence in colleagues; 

• Will take on unpopular or routine tasks for the sake of the team; and 

• Contribute to overall team objectives, no matter what the direct personal benefit may be. 

3. Oral communication -- The way you interact with other people, from colleagues to customers, 

clients and suppliers, makes a huge difference to how successful you are in your job. Good 

communication skills enable you to: 

• Find out what other people need from you;  

• Relate your own ideas to others;  

• Waste as little time through misunderstandings as possible; and  

• Be confident that other people are happy to deal with you. 

 
And it's not just about talking slowly and clearly.  A good communicator: 

• Deals with issues directly, never avoiding difficult questions;  

• Makes clear the reasons behind decisions, instructions and needs;  

• Speaks with authority and confidence;  

• Changes their style of communication to meet the needs of the audience;  

• Manages group discussions effectively; 

• Checks whether people understand what they have said; 

• Doesn't use inappropriate language, humor or jargon; and 
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• Listens - without interrupting -- Listening to others is in fact just as important as expressing 

your own views.  A good communicator is someone who always relates and responds to 

others appropriately. 

4. Flexibility -- The world of work is never static - things change, projects grow, challenges develop, 

objectives shift, problems occur - and if you are to bring value to your employer, you need to be 

willing and able to adapt.  But that's not all - being flexible also means recognizing when you've made 

a mistake and changing your approach accordingly.  This is not as easy as it perhaps sounds; it 

requires true strength of character. 

5. Initiative -- Employers are always looking to be at the cutting edge of their business - a position that's 

only possible if you actually try new things and explore challenges from different perspectives. 

Initiative is thus the key to both business and personal success; so do not be afraid to challenge the 

norm. 
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Appendix V -  Student Reflections and Testimonials 

 

Ana Célia Arcanjo dos Santos 
Atividade - Histórico de cada Aluna do PPF. 
Realizado por - Ana Célia Arcanjo dos Santos. 
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Fiquei sabendo do curso através do meu irmão, professor de informática na época e que no 

dia das inscrições foi me buscar em casa, embora não tivéssemos muitas informações sobre o 
projeto. O que me motivou a fazer a inscrição foi o meu perfil que se adequava aos pré-
requisitos, além de estar procurando um curso de informática . Era a oportunidade. 

Antes de entrar para o curso, já havia estado no Centro do Recife, mas não sabia andar só, 
e meus pais sempre tiveram muito medo da violência urbana e do fato de não termos maiores 
informações de como e onde seria o curso, entre outras coisas e mais, ele não queria que eu 
participasse. Com o meu poder de persuasão eu consegui convencê-lo de que seria muito 
importante para o meu futuro. 

Quando fui me inscrever me informaram que a inscrição já era a primeira etapa de seleção. 
No primeiro momento, não deu para ter uma noção geral da quantidade de concorrentes, mas na 
segunda eliminatória, as provas de Matemática e Português, tinha uma fila enorme.  

Nessa hora deu um pouquinho de medo, e enquanto esperava comecei a conversar com 
umas meninas que também estavam aguardando. Tive em torno de uma semana para estudar, mas 
elas me disseram que tinham chamado até professor particular, aí eu pensei seja o que Deus 
quiser. Por um lado eu estava tranqüila porque sempre gostei de fazer prova, redação, mas o que 
eu não queria era decepcionar quem estava acreditando em mim. Nesse dia lembro que até tive 
febre, acho que foi a ansiedade.  

Quando eu recebi o resultado senti uma sensação de alivio e mostrei para mim mesma que 
sou capaz e dei alegria e orgulho para os meus pais também. 

 Logo depois passamos por uma entrevista, e a grande final foi uma dinâmica. Havia  mais 
ou menos umas vinte pessoas na sala em que eu estava, e ficaram vários que hoje são meus 
amigos. 

No dia da dinâmica eu estava participando de um encontro de jovens, do qual hoje faço 
parte como integrante do grupo chamado EJC (Encontro de Jovens com Cristo). Estava 
participando do ultimo dia do encontro e só faltavam dois dias para sair o resultado e me  
preparava para tudo, só que eu me sentia tão tranqüila, tinha algo que me dizia que eu tinha sido 
aprovada. Ainda assim, não deixei o entusiasmo tomar conta mim, esperei para ver, e quando tive 
certeza foi só felicidade por ter passado no primeiro concurso que participei. Lembro que estava 
procurando o meu nome na lista e verifiquei letra por letra para não ficar dúvidas, saí com um 
sorriso no rosto logo após ter agradecido os votos me parabenizando, dados pela recepcionista da 
Casa de Passagem, a Sandra. Em pensamento dizia, “eu passei, eu passei...” Quando cheguei em 
casa estava com um ar sério, minha família apreensiva pela resposta, e eu claro fiz um pouquinho 
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de suspense, minha mãe já estava se preparando para me consolar com aquelas frases de auto-
ajuda, foi quando falei, eu passei mãe... Aí pronto só alegria...     

 
 
 
 
 

Foi uma surpresa ver todas aquelas máquinas novinhas, esse foi o primeiro 
impacto, até porque eu não tinha convívio com Informática, então não sabia se os 
computadores eram bons ou se o acesso a Internet era rápido. Com as aulas eu fui 
aprendendo e vi a estrutura maravilhosa que tivemos. Já havia feito um curso de 
Informática antes e o que vimos foram os programas mais comuns Office,Word, 
Excel, Paint, Power Point e nada muito aprofundado, tudo bastante superficial.  

Tudo o que eu sei de informática, o maior responsável por essa nova fonte 
de conhecimentos foi o Programa Para o Futuro, e o diferencial : tínhamos 
atividades interdisciplinares que interagiam com Informática, as aulas de 
Matemática usando o Excel serviam também como um reforço escolar, nas aulas 
de Português usávamos geralmente o Word, utilizando as ferramentas do 
aplicativo, em Criatividade aprendemos que todos nós somos dotados deste dom, 
mas nem  sempre sabemos explorá-lo, Inglês veio para facilitar a comunicação já 
que muitas coisas só resolvemos com o Inglês, Desenvolvimento Profissional, 
super importante já que a maioria dos alunos, assim como eu, estamos tentar o 
primeiro emprego, e uma outra atividade também muito querida era o E-mentoring, 
onde profissionais da área de TI interagem com os alunos do PPF, levando a 
realidade do mercado e servindo como um guia para nós jovens, cada aluno ( 
mentorado) tem um mentor  
(profissional). Tínhamos gênero também e as matérias principais, Hardware e 
Software , incluindo-se aí todo o material necessário para esse aprendizado.  

Estava me sentindo privilegiada, e uma palavra que expressava este 
sentimento era “poderosa”, pois, não foi fácil passar pelo processo seletivo, não só 
por ser difícil, o motivo foram os paradigmas que eu mesma criei. Dizia antes 
mesmo de tentar que não ia conseguir, poderosa porque ultrapassei essas barreiras 
e estou bem mais determinada. E minhas expectativas sempre foram de conseguir 
um emprego ao término do curso, e aproveitar ao máximo essa oportunidade, me 
dedicando cada vez mais.  

Em todo o decorrer do Programa Para o Futuro, fazíamos muitas 
apresentações sobre o curso, visando a empregabilidade dos jovens. Eu fiz 
algumas, a primeira foi a professora Cida que perguntou se eu queria  participar, eu 
aceitei era para fazer o fechamento do primeiro encontro entre mentor e 
mentorado. Os professores sempre deram autonomia para prepararmos as 
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apresentações, foi bastante enriquecedora e falar para tanta gente, dá um medo e 
uma ansiedade enormes. Foi muito importante ter essa habilidade de falar em 
público e só a prática me faria perder a timidez. Teve uma outra onde Robson e eu 
apresentamos o Programa, mas essa foi uma reunião informal onde fomos buscar 
informações sobre as vantagens e desvantagens de se montar uma cooperativa.Foi 
mais tranqüila, já que não havia muitas pessoas. Uma outra apresentação foi um 
espaço na Infonordeste para divulgação do Programa Para o Futuro. 
 

 
Cada apresentação é única e o aprendizado é 
enorme, conversando com pessoas tão 
diferentes. Essa facilidade que precisamos ter 
nessas ocasiões percebi que vem com a 
prática. 

 
 
 
 

Stand na Infonordeste, onde estamos 
eu e Lílian, explicando o projeto. 
 
 

 
 

 
 
 
A segunda fase foi um presente, pois tivemos mais essa chance de agregar 

conhecimentos e tentar tirar o maior proveito possível, tanto de informação, quanto 
de amadurecimento. 

Tentei dar continuidade ao aprendizado, e passei por várias experiências 
novas. Quando tinha uma apresentação, eu sempre estava lá ajudando. Apelidamos 
de “Grupo de Suporte” porque ficava complicado, às vezes, as pessoas que vão 
falar lá na frente ter que ficar procurando arquivo, fotos, preparando slides, ir 
entrevistar os voluntários, esses tipos de coisas,então,  começamos a fazer esse 
grupo maior para facilitar. Sempre gostei de ficar no grupo de suporte, me dedico 
muito a tudo que faço e quero sempre que seja o melhor. 

Na segunda fase do PPF também houve várias apresentações só que já 
tínhamos algo de novo para mostrar, que são os resultados, jovens empregados e 
preparados para o mercado, teve uma apresentação que ficamos no stand em um 
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evento que visava responsabilidade social, e que devido ao contato feito, tivemos 
um jovem empregado.  

Umas das últimas foi o 2º Congresso Nacional de ABRH.  Foi um grupo 
bem grande se apresentar e todos os alunos, como sempre, se reuniram com Tânia 
a coordenadora do projeto e o grupo colocando as idéias para podermos chegar ao 
produto final. Com essa experiência aprendi a trabalhar em equipe e gostar do 
clima que se tem quando se trabalha em conjunto. 
 
 
  

E a última, mas tão importante quanto as outras, foi uma palestra 
motivacional que o Uberlan, Benício e eu realizamos lá em Igarassu, para um 
grupo de jovens que estão começando em um projeto social. Esse contato com o 
público foi totalmente diferente de todos que já tive, uma vez que por ser uma 
palestra motivacional, não foi preciso preparar texto. O importante mesmo era 
usarmos a nossa historia de vida como exemplo para mostrar-lhes como é 
importante reconhecer uma oportunidade e aproveitá-la em toda sua essência. 

 
 
 
 
 
 
 
 
 
 
 
 
 

Palestra motivacional para os jovens de Igarassu, onde estavam  Uberlan, Ana e Benicio. 
 Média de 40 pessoas.  

 

 
 
Mas, se fosse há algum tempo atrás, posso dizer que antes do PPF eu não 

teria coragem de participar de um evento desses, quem diria eu falando para uns 40 
jovens ou mais, interagindo com eles, refletindo em cima do que eles disseram, eu 
que nem falava, quando que ia imaginar que além de falar iria fazer com que uma 
outra pessoa falasse. Com todas essas apresentações aprendi bastante e tenho 
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certeza que vai me servir muito ainda, tanto profissionalmente como em outras 
atividades. 

Hoje em dia faço parte de um grupo de jovens, onde lidero uma equipe de 40 
jovens juntamente com mais sete coordenadores e estou sendo animadora de 
Crisma também. São mais jovens sob minha responsabilidade e tudo o que aprendi 
com o PPF já estou colocando em prática. 

O que eu faço são trabalhos voluntários essas verdadeiras aulas de 
comunicação que eu tive através das apresentações foram muito importantes para o 
meu amadurecimento.  

E a convivência com os alunos, com os voluntários que vinham nos 
proporcionar aulas sobre varias áreas, o Edmar, por exemplo, sempre nos 
mostrando a realidade do mercado, uma frase que ele costumava falar “erro é 
aprendizado, omissão é regredir”, e dizendo que somos capazes sim. Todas as suas 
aulas eram uma verdadeira injeção de ânimo, me sentia mais forte para enfrentar as 
minhas limitações e também as dificuldades que o mundo me apresentava. 
Tivemos aulas de Auto Cad com o Léo do Porto Digital, com os voluntários da 
IBM o Fred Santos, Alexandre e o Marcelino que ministravam aulas mais voltadas 
para área de Suporte Técnico. E vários outros que vieram dar uma palestra e 
sempre deixavam sua mensagem. 

 
 
 
 
 
 
Quero agradecer a todos, porque não foi simplesmente uma relação de 

professor com o aluno. Havia uma enorme diferença, não sei responder ao certo, 
mas o que eu percebi, até por ser um projeto Social e ser um curso diário com 
carga horária de quatro horas, a relação não foi só profissional, foi de amizade 
também, de se preocupar como estávamos indo em casa, quando alguém fazia 
aniversário, como estávamos nos sentindo diante de uma determinada situação, 
etc... Não posso esquecer e nem consigo dos coordenadores a Josélia, Tânia, 
Marcio que são profissionais competentes que sempre estiveram bem perto de nós, 
prontos a passar o que sabiam e ajudar no que fosse possível. O que tenho a dizer é 
o meu profundo e sincero “obrigada”. 
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Não é fácil conviver com varias pessoas, pois, corre-

se o risco de ter uma bem diferente de você. No Programa 
Para o Futuro não tivemos muitos problemas, não nos 
conhecíamos inicialmente, principalmente entre os turnos, 
mas o Programa fez com que houvesse essa aproximação, e 
a experiência é sempre proveitosa, aprendemos a aceitar 
mais o outro e entender que não somos donos da verdade ou 
simplesmente o que é verdade para mim, pode não ser para 
o meu amigo, e quando passamos a conhecer e conviver, 
descobrimos que podem surgir grandes amizades.  

Sempre me dei muito bem com todos, mas sempre 
tem aqueles com quem nos identificamos mais, a Joana 
conheci no processo de seleção, através do meu irmão 
fomos apresentadas e ficamos no mesmo turno. Isso 
facilitou a comunicação e surgiu naturalmente um grande 
carinho por ela, todos do PPF sabem que ela é minha 
amigona, porque sempre estamos juntas. A Mirian, com seu 
jeito autêntico, super ativa, sempre está fazendo mil e uma 
coisas. A ela desejo tudo de bom, pois, aprendi a gostar dela 
com se fosse de uma irmã. De uma coisa tenho certeza, com 
essas duas sempre vou manter contato.  A Natalia adora 
conversar e sempre tem assunto, a Aline admiro muito com 
seu jeito verdadeiro, já os meninos como o Uberlan, uma 
pessoa super responsável e inteligente, o Manoel carinhoso e 
atencioso, o Weidson super transparente, demonstra os seus 
sentimentos e sei que posso contar com ele. Tenho 
consciência que quando o curso acabar vai haver um 
distanciamento natural, com alguns vou conseguir manter 
contato e com os outros sei que vai ficar na lembrança deles 
e na minha momentos maravilhosos que vivemos com 
pessoas especiais, minha família PPF.  
As fotos - meus cinqüentas amigos na primeira foto e os mais queridos, Joana que 
  está comigo na foto, Mirian, Uberlan, Natália, Eduardo, Weidson e Manoel...  
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Esta é umas das atividades mais prazerosas do Programa, poder conversar 

com um profissional e saber, que ele está pronto a me ajudar, tirar minhas duvidas, 
isso é um máximo.  

A Fabiana Belo a minha mentora, ela é ótima, trabalha no Bompreço, é 
formada em Ciências da Computação. 

Por ela ser da área de Informática e já ter curso superior, sempre peço 
conselhos, já que estou indecisa entre a área de exatas e humanas. Essa 
Comunicação foi bastante enriquecedora aprendi muito do fato que logo nos 
primeiro dias da atividade não nos conhecíamos e estabelecer uma convivência 
com uma pessoa que nunca tinha visto, pensei que fosse muito complicado, até por 
que não tinha feito isso antes, mas adorei a experiência, e quando não dá para 
conversamos no dia da atividade, por e-mail, eu ligo para ela me mandar e-mail 
avisando do porquê que não pode estar presente, e hoje além de ter uma grande 
mentora, tenho muito mais, porque tenho uma grande amiga.  
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Histórico de cada aluno do Programa Para o 
Futuro!!! 

 

 

 

Podemos dividir as experiências adquiridas 
em três partes: 

 
 
 
 
 

PROCESSO DE SELEÇÃO........................................................ 87 

A PRIMEIRA FASE DO PROGRAMA PARA O FUTURO. ... 87 

A SEGUNDA FASE DO PROGRAMA PARA O FUTURO. ... 87 

PROFESSORES E COORDENAÇÃO....................................... 87 

AMIGOS...................................................................................... 88 

E-MENTORING.......................................................................... 88 
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5. Processo de Seleção. 
• Como ficou sabendo do curso? 

• Você enfrentou alguma barreira para poder está aqui hoje? Quais 

foram? E se não teve conte-nos porque foi tranqüilo para você? 

• Como você se sentiu fazendo todo o processo seletivo? 

• E agora, o resultado final saiu! E o seu nome está na lista dos 
aprovados. Como foi aquele momento para você? 

6. A primeira fase do Programa Para o Futuro. 

• Como foi ter toda uma estrutura e tecnologia de ponta para 

aprender informática? 

• Os novos conhecimentos adquiridos, o que você não sabia e 

aprendeu aqui no Programa Para o Futuro? 

• Como foi fazer um curso de tecnologia onde tínhamos atividades 

interdisciplinares envolvendo Gênero, Criatividade, Matemática, 
Software, Inglês, Hardware, Português, E-mentoring e etc... 

• Como estávamos nos sentindo por fazer parte do P.P.F e as nossas 

expectativas ao longo do curso? 

• Os alunos que elaboraram e fez apresentações, relatar como foi a 

preparação para a apresentação, para quem foi, onde, quando? 

• Que importância teve esta apresentação para o P.P.F? 

• Qual o aprendizado e a experiência que você leva destas 
apresentações?  

7. A segunda fase do Programa Para o Futuro.  
• Como você vê esta segunda fase do P.P.F? 

• Quais foram às experiências adquiridas no P.P.F? 

• Quem eu era e quem sou agora.  

8. Professores e Coordenação. 

• Como foi a experiência de conviver com os profissionais 

diariamente? 
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9.  

10.  

11. Amigos. 
• Como foi a experiência de conviver com pessoas diferentes de 

você? 

• Fale de quem foi o(s) seu(s) amigo (a) (s) mais próximo. E de 

como era e está sendo o seu relacionamento. 

12. E-mentoring. 
• O que você acha desta atividade? 

• Fale um pouco sobre o seu mentor, como: Nome, Onde ele 

trabalha e etc...  

• Em que te enriqueceu essa experiência da relação com o mentor? 

• Como é a sua relação de amizade com o seu mentor? 

 
 
 
 

 
Ana Célia 
Quinta-feira, 15 de julho de 2004. 
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Histórico do PPF 

 

13. Processo de seleção 
 
Fiquei sabendo do PPF por intermédio de minha Tia Antonia, que estava procurando um curso 
de computação para mim, quando recebeu a noticia de que a Casa de Passagem estava 
implantando um novo curso.Não perdi tempo e fui fazer minha inscrição. A única barreira que 
enfrentei foi o fato de nunca ter manipulado um computador, fora isso não tive muitos 
problemas.  
Sobre o processo seletivo... O que tenho a dizer é que não foi psicologicamente fácil, pois nunca 
tive que passar por uma seleção daquele tipo. Foi uma surpresa enorme quando olhei o meu 
nome na lista de aprovados. Fiquei muito emocionado.  
 
 

14. A Primeira fase do PPF 
 
Foi maravilhoso entrar no laboratório pela 1ª vez, e ver aquelas máquinas de ponta só pra nós, 
não via a hora de começar a mexer. Quando começamos a trabalhar, a colocar as mãos na massa 
é que foi bom, tudo era novo, tudo era mágico, e os conhecimentos então... Todos os professores 
super atenciosos conosco. O mais interessante foi o fato de termos aprendido todas as disciplinas 
juntas, ou seja, interligadas. 
Com todos esses pontos positivos, não demorou muito para o Programa Para o Futuro se tornar o 
foco de todas as minhas expectativas. 
 

3.1. A segunda fase do PPF 
 
 
A segunda fase do PPF veio para me fazer pensar, se era isso o que eu realmente queria, cheguei 
à conclusão que vou utilizar a informática na minha vida sim, mas não como o PPF idealizou, 
mas vou utilizar de alguma forma. As experiências que adquiri no PPF foram as melhores 
possíveis. 
 

3.2. Professores e Coordenação 
Aos Professores e à Coordenação só tenho que agradecer, não quero citar nomes, pois corro o 
risco de no decorrer dos agradecimentos esquecer de alguém por descuido, então agradeço a 
todos de coração, foi uma experiência ótima conviver com vocês. 
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1.1.1. Amigos 
A ausência e falta dos amigos será a parte mais difícil de enfrentar, pois não tive amigos no PPF, 
considero a todos como irmãos e irmãs, adoro todos eles e vai ser muito complicado perder um 
pouco do contato com todos eles. 
 

1.1.2. E – Mentoring 
  O meu mentor foi, é e sempre vai ser um dos meus melhores amigos, ele me ajudou e me 
compreendeu muito, isso foi o que me fez confiar tanto nele. Gostaria de deixar neste histórico 
algumas palavra para ele: “Marcos... você me ajudou muito, eu quero te agradecer por ter tido 
paciência comigo,... Obrigado”.   
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WEIDSON MELO  
 

DA INSCRIÇÃO ATÉ A PROVA 
 
 

Um certo dia minha mãe estava assistindo o NE TV 1º Edição, e viu quando 
anunciaram que estava para começar um curso envolvendo a área de Tecnologia 
e seria em Recife. As 200 inscrições iriam começar na segunda-ferira próxima e 
seriam na Casa de Passagem. No dia da inscrição eu estava lá com 09 Jovens da 
comunidade, envolvendo moças e rapazes. 

Ao chegar à Casa de Passagem vimos uma enorme fila se formando, e para 
não ficar esperando de bobo na fila, eu fui contar quantas pessoas havia na 
minha frente, e vi que estava no número 142, se não me engano, aí fiquei 
tranqüilo, pois vi que esta barreira  não seria motivo de reprovação. 

Dado este primeiro passo, fui para uma breve entrevista com uma senhora 
morena, que me fez perguntas sobre o que eu gostava de ler e fazer em casa. 

 
Após ter passado pela inscrição e entrevista, veio o pior, que foi   fazer 

uma prova de Português e Matemática. 
 Quando soube destes exames pensei na minha recente decepção ao ser 

reprovado no Concurso do INSS, e disse para mim mesmo: eu não vou estudar, 
pois passei mais de mês estudando para o Concurso e não passei, então, não 
vou estudar novamente. E no dia da prova coloquei Deus na minha frente e a fiz  
com muita calma e paciência. 

Ao pegar o teste e ver que tinha questões de Interpretação de texto, das 
quais  gosto e me saio bem, fui fazendo o que eu sabia e deixando as difíceis 
para o final. 

Teve um momento engraçado em meio à prova, quando Tatiana, da Casa 
de Passagem, uma das temidas dos alunos, entrou na sala, falando alto e tirando 
a minha concentração. Fiquei olhando para ela direto, até que ela viu que eu a 
estava observando e perguntou o que estava olhando e eu simplesmente 
respondi: Estou esperando a senhora sair da sala para que eu posso fazer a 
prova em silêncio. Ela ficou parada um tempo e voltou ao normal. Ao sair da sala 
desejou boa prova para todos, e todos me olharam, com uma fisionomia dizendo, 
este cara é doido. 

 
Ao término da prova, senti-me aliviado e confiante de ter feito um bom 

teste. Já fora da sala, eu e alguns alunos comentamos sobre uma questão que 
ficou na história de todo o exame , que foi uma pergunta de matemática onde 
tinha 05 bandeiras com uma cor cada e tínhamos que fazer a conta entre as cinco 
bandeiras para descobrir qual  seria a cor da milésima. 

 
Alguns dias depois sairia o resultado, foi quando eu e Manoel Quaresma 

fomos ver quem dos 09 da nossa comunidade tinham passado, então 
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começamos a olhar a lista de cima a baixo e no meio da lista estava o nome do 
Manoel Quaresma com a nota 4.0 e o meu nome estava logo abaixo com 3.8. 
Pulamos de alegria no meio da sala da recepcionista Sandra e na frente de 
Tatiana, ficamos alegres e tristes ao mesmo tempo, alegres pela vitória e tristes 
porque os nossos amigos e colegas não haviam conseguido.  Então ficamos 
sabendo naquele mesmo dia que 100 alunos estavam selecionados para fazer 
uma Dinâmica de Grupo, sendo em grupos divididos. Eu fui selecionado para 
uma Dinâmica na terça-feira às 15:30, Manoel também foi selecionado para 
aquele horário. 

 
Ao chegar o dia imaginava o que seria uma Dinâmica. Eu desconhecia a 

técnica. Lá chegando fui indicado para uma sala, onde estavam os alunos e 
professoras. 

 No meio da Dinâmica houve divisões de grupos, cada grupo iria defender 
o seu tema. O meu era A SAÚDE, e a pergunta era qual dos  temas indicados 
eram mais importantes. Saúde e Educação foram os destaques. Eu era o líder do 
grupo de Saúde e Abraão do tema de Educação, mas houve uma discussão onde 
entramos em uma votação geral e Saúde ganhou, após eu ter dito uma frase, 
“sem saúde não se estuda”. Creio que foi aí onde eu me destaquei mas, apoiando 
e continuando com uma firmeza no meu tema, que foi o vencedor. 

Ao final da dinâmica eles falaram o dia do resultado dos 50 melhores, que 
iriam fazer o curso.  

No dia do resultado fui até a Casa de Passagem e lá eu estava, entre os 
melhores para fazer o curso do Programa para o Futuro. 

 
 
 
 
 
 

A SURPRESA QUE O PPF TROUXE 
 
 Quando recebi o resultado positivo e já estava entre os 50 melhores para 
fazer o curso de Informática, imaginei que cursaria mais um destes Cursos 
Básicos do Governo. 

Cheguei em casa e disse a minha mãe que tinha passado e iria fazer o 
curso. O dia 05 de Maio de 2003 era o início e ela teria que ir comigo para a Aula 
Inaugural, e fomos os primeiros a chegar ao Banco do Brasil e falamos que era 
para ao Curso de Informática. O rapaz perguntou o meu nome, subimos para o 
10º andar e ao a primeira pessoa que conhecemos foi a Coordenadora Tânia 
Ogasawara, foi ela que nos recebeu. Eu já fiquei meio balançado, e falei para 
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minha mãe, mainha uma Japonesa, deve ser um curso bom, minha mãe falou vais 
ser em nome de Jesus meu filho, por isso se dedique o máximo.  

Aos poucos foram chegando os alunos e seus pais, Benicio e sua mãe, 
Manoel, Mirian e o restante da turma. Quando eu me dei conta o auditório estava 
totalmente tomado por alunos, Professores, Coordenadores e os Parceiros. 
 Mas eu ainda não estava sabendo do que se tratava o curso, e nem os 
outros alunos. 
 Após termos conhecido os nossos professores e como seria o curso, 
fomos todos tirar uma linda foto que vai ficar marcada para sempre em meu 
coração. 
 Então, todos fomos para um comes e bebes e para casa comentando que 
este curso será ótimo para todos. 
  No dia seguinte começamos a caminhada para o sucesso. 
Estava começando a se formar uma grande família chamada PPF (Programa para 
o Futuro). 
 

 
 

 RESULTADO DAS DISCIPLINAS 
 
 

 Ao iniciar o curso, na prática, no dia 06 de Maio de 2003, ficamos sabendo 
da importância que nos traria mais tarde, com aulas de Inglês, Português, 
Matemática, Gênero, Criatividade, Hardware, Software e muitas outras. 
 Com estas disciplinas eu pessoalmente aprendi muitas coisas, por ex: 
como me comportar diante de uma entrevista, como me apresentar diante de uma 
platéia, como falar baixo, como me sentar adequadamente, como ser 
companheiro, a não ter diferenças entre as sociedades, como fazer um ótimo 
Currículo e principalmente como ter um objetivo e correr atrás dele para 
conquistá-lo, com muito esforço e dedicação. 
 
 

OS PROFESSORES 
 
 

 Cada professor tem guardada no meu coração uma boa lembrança, e o que 
marcou mais em mim deles, foi: 
 
PROFESSOR SANDRO DE MATEMÁTICA E Excel: Que devemos estar sempre 
buscando aprender aquilo que mais nos traz dificuldades, pois eu não sabia nada 
de Excel, e ele me ensinou a gostar um pouco e como aprender com facilidade. 
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PROFESSOR MARCELO DE SOFTWARE: Ele sempre frisava que para 
aprendermos teríamos que gostar do que estavámos fazendo e não 
simplesmente fazer porque é mandado, por isso só faça o que você gosta e tem 
amor em fazer, pois com isso você terá um ótimo resultado. 
 
 
 
 
 
 
 
PROFESSORA HELENA DE HARDWARE: Ela também foi aprendiz neste curso, 
pois nunca tinha ensinado a ninguém, foi sua primeira experiência. Isso quer 
dizer o quê? Força de vontade, persistência e muita confiança. Quando eu soube 
que ela nunca havia dado aulas, pensei, que deveria ter esta mesma coragem, de 
poder buscar o meu objetivo para vencer na vida, pois é com muita vontade e fé 
que alcançamos o nosso potencial de vida. 
 
PROFESSOR E COORDENADOR MÁRCIO ROCHA: No início ele para mim era 
muito fechado e não era tão aberto como para alguns alunos. Percebi que teria 
que tentar me aproximar dele para tirar proveito do seu conhecimento e foi com 
ele que aprendi a gostar cada vez mais de hardware, pois eu estava indeciso se 
optava por software ou hardware. 
O professor Marcio ao me passar seu conhecimento, mostrou que hardware seria 
o meu foco no PPF, então me empenhei ao máximo possível para sair sabendo 
de muita coisa, pois estamos sempre aprendendo.  
 
PROFESSORA CIDA DE E-MENTORING: A Cida tem uma maneira muita doce de 
falar com todos os alunos, ela tem um sentimento acolhedor como o sentimento 
de mãe para o seu filho, ela nos passa muita confiança, e nos ensinou muito com 
a sua disciplina de e-mentoring, pois muitos de nós estamos desenvolvidos 
através destas aulas. 
 
LAENE ASSISTENTE SOCIAL:  Era uma pessoa que se preocupava com cada um 
de nós, procurando saber como estava cada um, se estava passando por algum 
problema pessoal para que ela tentasse ajudar, foi, e é uma pessoa muito 
acolhedora, sempre estava querendo nos orientar e orientar os nossos pais 
sobre nossas vidas e sobre o que estava acontecendo no PPF, sempre se 
mobilizando a ajudar. 
 
PROFESSORA MAGDA: Uma pessoa que fazia gosto de se aprender Português, 
ela sempre estava nos ensinando a escrever e pronunciar as palavras de maneira 
correta, com o seu jeito meigo conquistou todos com a sua maneira de ensinar. 
Eu aprendi muito e estou desfrutando deste aprendizado que tive com a 
professora Magda Regina. 
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PROFESSORA BARBARÁ DE INGLÊS: Barby como a chamamos, foi uma 
professora muito próxima de todos nós, por ser jovem, com quase a nossa idade. 
Eu achava que  Inglês para mim era uma matéria que não conseguiria aprender, e 
ainda penso, mas só que não penso como antes, só é termos a vontade de 
aprender como Marcelo sempre frisava para todos nós, para podermos conseguir 
e desfrutar do aprendizado. 
 
OBS: Todos os professores para mim são importantes e sempre estarão em meu 
coração, quero falar que vocês que não foram citados não pensem que foram 
esquecidos. Estarei sempre me lembrando de cada um a todo o momento 
alcançado na minha vida. Vocês são fruto de uma grande conquista, amo todos 
vocês. 
 
 
 

COORDENADORES E PARCEIROS 
 

  
 Vocês fazem parte mais que ninguém da minha vida, pois foram vocês que 
me deram uma chance. Deus iluminou a todos para que tivessem esta brilhante 
idéia, eu não sei exatamente a pessoa que teve esta idéia, mas sei que ela teve 
apoio de todos vocês. 
 Tânia uma pessoa onde está e sempre estará marcada em meu coração, 
uma pessoa que quer ver cada jovem do PPF no mercado de trabalho e sempre 
está correndo atrás de novas oportunidades junto com Josélia que é um amor de 
pessoa, Odete Sidericoudes a mulher que (o bem) de todos e está sempre nos 
dando um apoio e uma força para o que precisarmos. Estou eternamente grato a 
todos vocês, pois através de vocês eu hoje tenho uma profissão e sou uma 
pessoa mudada, eu amo e guardo vocês no meu coração. 
  
 
 
 
 
 
 
 
 
Aos parceiros eu tenho também o meu agradecimento especial, pois neste curso 
trabalhamos com equipamentos de ponta no mercado nacional e internacional, 
com micros da IBM, com Internet Wireles, com ferramentas apropriadas para as 
aulas, com todo o conforto e disponibilidade para cada aluno.  
 Está escrito na palavra de Deus: Aquele que faz o bem ao próximo é 
abençoado abundamente, por isso vocês sempre estarão sendo abençoados por 
Deus por ter feito um ótimo trabalho com todos nós do PPF. 
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OS AMIGOS DE VERDADE 
 
 

 O Programa como eu falei é uma família. Todos juntos formamos um belo 
círculo de amizade. Mas tem aquele ao qual você se apegou e simpatizou como 
Eduardo, Edmilson, Cleyton, Benicio, Uberlan, Manoel, Felipe e Fábio. As 
meninas com as quais tinha muita intimidade foram a Avaneide, (a Vanvan), 
Aline, Márcia, Cíntia, Ana Célia, Mirian, Joana, Liliane, Hilda, Natalia, Walquiria e 
Janaína Oliveira. 
 Estes fazem parte do meu circulo e sei que posso contar com eles, como 
eles também podem contar comigo. 
 
 
 

O MEU MENTOR 
 
 
  O meu mentor se chama Daniel Thomaz, trabalha no Corpo de Bombeiros 
da Avenida João de Barros, como Terceiro Sargento, e também dá aulas de 
Informática Básica no ITECI. 
 Ele para mim foi mais que um simples mentor, ele é um amigo de verdade, 
sempre está- me dando orientação e enviando e-mails das noticias importantes. 
É o meu irmão em Cristo, sempre está por perto quando eu estou com uma 
dificuldade, ele é muito legal, e sempre me ajuda ou faz de tudo para me ajudar 
quando eu estou precisando. 
 Eu posso dizer que tive ao decorrer do curso outros mentores, como: Lula 
Brás, o mentor do meu amigo Fábio, Thiago Benevides o mentor da minha amiga 
Aline e Fábio Rogério o mentor da minha querida Vanvan a Avaneide. Todos 
estes mentores até hoje se comunicam comigo e tiram minhas dúvidas e me dão 
força e conselho ao conversar comigo pelo MSN. Eu nunca esquecerei deles. 
 
 

O FINAL 
 

 Eu me sinto uma pessoa com um objetivo alcançado, que foi poder estar 
trabalhando para mim mesmo, e de estar sabendo que daqui para frente só ha de 
melhorar, pois sei que Deus está ao meu lado para todas as coisas, e sei que 
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tenho pessoas que estão torcendo para que eu cresça na vida, vocês meus 
lindos e queridos amigos do Programa para o Futuro. 

Ao término desta história eu estou muito feliz por ter encontrado amigos e 
amigas de verdade, e saber que daqui para frente será uma nova luta, a de 
alcançar objetivos e sonhos e a de ter que conviver muitas vezes sem poder me 
comunicar com aquelas belas e queridas pessoas que são do PPF, vocês vão 
estar no meu coração para sempre. 

Já estou com saudades só de pensar que vocês estarão há poucos dias 
fora do meu alcance físico, mas perto do meu alcance Espiritual, pois vocês 
estarão em meu coração. 
 
 
 

EU AMO TODOS VOCÊS 
QUE DEUS ILUMINE A TODOS 

BEIJOS E ABRAÇOS DE UMA PESSOA QUE 
NUNCA IRÁ SE ESQUECER DE VOCÊS 
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Eu fiquei sabendo das vagas para um curso de Tecnologia Avançada pela minha 
líder Comunitária, e que tínhamos que ir logo para as inscrições na Casa de Passagem, 
uma vez que só eram 200 fichas para  selecionar 50 jovens e os testes seriam feitos por 
provas, entrevistas, e dinâmicas de grupos.  

Eu fiquei muito desapontada porque achava muito difícil chegar lá para me inscrever por 
causa das pessoas que eram muitas para fazer os testes e para passar na prova e na 
dinâmica. 

Eu pensava assim: 

_Se eu passar na entrevista, eu não passo na prova. 

_ Se eu passar na prova, eu fico na dinâmica, e assim sucessivamente. 

Quando chegou o momento de pegar as fichas eu tinha a pior das intuições, mas mesmo 
assim eu fui e me inscrevi. Quando fui chamada para fazer a prova de seleção, pensei: 

_ Nessa eu passei, mas no outro teste  eu tenho certeza que vou ficar. Na verdade eu estava 
tendo pouca credibilidade nas inscrições. Eram muitas pessoas para poucas vagas. Ao fazer 
o exame, fiquei pensando como seria se não passasse nessa etapa.  

Foi então que comecei a levar o processo a sério, e fui receber o resultado. Quando eu vi 
que o meu nome estava na lista, fiquei muito contente e me preparei para a próxima. 

Foi marcado o dia da dinâmica. Era o último passo. Tive pânico, medo de que chegasse o 
dia, porque eu sabia que iria ficar muito nervosa e não conseguiria passar nesse desafio, 
fiquei muito pensativa, mas fui fazer a dinâmica, e tudo correu bem.Porém o pior estava 
por vir, era o resultado. 

Quando chegou o dia de pegar o resultado, estava desestimulada. Seria eu, realmente, 
capaz de concluir um processo seletivo e ingressar no PPF? 
Avistar a Casa de Passagem era o que eu não queria no momento, porém enfrentei o meu 
medo e cheguei à conclusão de quantos obstáculos eu mesma tinha colocado no meu 
caminho. Tinha acabado de receber o resultado e passado.  
Agora, precisava apenas voltar lá para pegar a farda para poder ingressar no PPF.  
 

15/7/04 
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Quando cheguei no espaço do Banco do Brasil, no 9° andar, me falaram que era onde 

ficaríamos a maior parte do Programa para o Futuro.A sala era bastante fria por causa dos 

micros, e os meus pensamentos eram os piores possíveis, pois eu já estava pensando como 

seria o meu aprendizado naquela sala de aula. 

Na primeira aula eu me senti um peixe fora d’água, pois o meu maior desafio era enfrentar 

o medo de não aprender, de não conseguir ser amiga e de não ter amigas também. 

Ao passar do tempo, assistindo às aulas no PPF eu fui tentando da minha forma quebrar 

aquele gelo que não me deixava à vontade, pois eu percebia que todos já tinham quebrado 

essa timidez, menos eu, que criei um paradigma na minha maneira de agir. 

O aprendizado que o Programa me passou foi o melhor possível, pois eu não sabia quase 

nada de informática, muito menos das peças do computador. Então eu fui aprendendo a 

teclar com mais rapidez, criar apresentações com mais clareza, pesquisar com objetivos 

mais claros e  falar com mais nitidez. 

Na matéria de Gênero aprendi a ver assuntos do nosso dia-a-dia com mais desenvoltura. 

Em Criatividade, eu me expus de forma mais crítica, sobre determinados assuntos e pude 

defender meu ponto de vista. Em matemática eu medi coisas que para mim não tinham 

importância alguma, mas que foi muito útil para falar das experiências dos projetos. 

Eu me sinto honrada por fazer parte desta família que é o Programa para o Futuro, pois 

aos poucos fomos-nos interando uns com os outros e nos tornamos irmãos-amigos. 

Eu tive o prazer de participar de uma apresentação lá no Centro de Convenções, onde e  

junto com os colegas, falamos sobre a parte social do Programa para o Futuro. Ela teve 

uma grande importância para mim porque eu superei uns anseios e pude mostrar minha 

criatividade falando sobre o Programa. 

16 ago. 04
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Na segunda parte do PPF, tivemos mais tempo para acessar os sites de nosso interesse e 

tínhamos mais vontade de desenvolver conhecimentos no que fosse, pois estaríamos 

aprendendo e passando estes conhecimentos ao mesmo tempo. 

O meu sentimento logo no começo era de que eu não aprenderia mais , contudo  que iria 

colocar em prática o que tinha aprendido com a bolsa que ganhara no IBRATEC, porém 

eu me enganei. Todos estavam prontos para aprender e ensinar ao mesmo tempo e nos 

juntamos com o pouco que tínhamos, pois a maioria estava no mercado de trabalho. Tentei 

fazer do pequeno período um grande aprendizado junto com os meus amigos e professores. 

Agora a meta era estar mais preparada para o mundo do emprego ou entrar para ele. para 

assim poder me manter lá. Tivemos acompanhamento de um psicólogo para podermos 

expor nossas frustrações, dúvidas, anseios, etc... trabalhar esses sentimentos e solucioná-los 

da melhor forma. 

Esta segunda parte serviu para revermos o que aprendemos para ir em busca do que 

faltava para nos tornarmos bons profissionais. 

 

 

16 ago. 04 
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O que eu tenho para falar sobre os professores são as coisas melhores possíveis, pois foram 
eles quem me ensinaram tudo o que eu sei  eles me ajudaram a realizar os projetos feitos 
com cada ferramenta do Office, mostrando a importância de cada uma, e fazendo com que 
eu me apaixonasse pela informática. Enfim, por tudo que era da área de tecnologia. Eles 
me ensinaram a ver como a evolução tomou conta do mundo e mostraram que vale a pena 
estar bem informado sobre a globalização e que para ser um bom profissional temos que 
nos reciclar para poder correr em busca dos meus ideais. 

 
 
             
             
             
          
 
Os amigos foram a parte mais importante, pois apesar do meu modo de ser tímida no 
começo eu consegui pessoas extraordinárias para fazer parte da minha vida de certa forma, 
e pude com eles aprender a lidar com pessoas completamente diferentes, sem causar 
grandes conflitos entre nós. 
Amigos irmãos para mim,  com quem espero nunca perder o contato e mais à frente 
podermos nos encontrar e conversar sobre a nossa vida profissional, nossos desejos e 
anseios e assim continuar sendo uma família como o Programa para o Futuro é para mim. 
 
 
             
             
             
           
 
E-mentoring para mim é um grande presente que o PPF me concedeu, porque ganhei uma 
grande amiga e uma orientadora para qualquer tipo de assunto. 
Este tipo de relacionamento foi muito bem desenvolvido, pois conseguimos criar e 
desenvolver um vínculo com um empregado ou empregador da área de tecnologia e 
aprender de formas diferentes a prática para um bom desempenho profissional. 
A gratidão é muito grande da minha parte, pois o E-Mentoring não acabou para mim, 
seremos amigas eternamente. 
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Fiquei sabendo do PPF aFiquei sabendo do PPF aFiquei sabendo do PPF aFiquei sabendo do PPF através do meu primo, num sábado à noite com a inscrição través do meu primo, num sábado à noite com a inscrição través do meu primo, num sábado à noite com a inscrição través do meu primo, num sábado à noite com a inscrição 

a ser feita na logo na próxima segundaa ser feita na logo na próxima segundaa ser feita na logo na próxima segundaa ser feita na logo na próxima segunda----feira. Ele sabia que eu estava procurando feira. Ele sabia que eu estava procurando feira. Ele sabia que eu estava procurando feira. Ele sabia que eu estava procurando 

um curso de informática, mas infelizmente meus pais não estavam em condições um curso de informática, mas infelizmente meus pais não estavam em condições um curso de informática, mas infelizmente meus pais não estavam em condições um curso de informática, mas infelizmente meus pais não estavam em condições 

de pagáde pagáde pagáde pagá----lo para mim e , então, foi aí que lo para mim e , então, foi aí que lo para mim e , então, foi aí que lo para mim e , então, foi aí que ele viu minha chance de fazer o que ele viu minha chance de fazer o que ele viu minha chance de fazer o que ele viu minha chance de fazer o que 

tanto desejava.tanto desejava.tanto desejava.tanto desejava.    

Mas o medo tomou conta de mim quando soube que haveria um processo de Mas o medo tomou conta de mim quando soube que haveria um processo de Mas o medo tomou conta de mim quando soube que haveria um processo de Mas o medo tomou conta de mim quando soube que haveria um processo de 

seleção, uma vez que nunca tinha participado de algo parecido. Mas acreditei na seleção, uma vez que nunca tinha participado de algo parecido. Mas acreditei na seleção, uma vez que nunca tinha participado de algo parecido. Mas acreditei na seleção, uma vez que nunca tinha participado de algo parecido. Mas acreditei na 

minha chance de mostrar a mim mesma que seria capaz e minha chance de mostrar a mim mesma que seria capaz e minha chance de mostrar a mim mesma que seria capaz e minha chance de mostrar a mim mesma que seria capaz e dar imensa alegria aos dar imensa alegria aos dar imensa alegria aos dar imensa alegria aos 

meus pais.meus pais.meus pais.meus pais.    

Quando cheguei ao local da inscrição notei que o medo que eu sentia virou Quando cheguei ao local da inscrição notei que o medo que eu sentia virou Quando cheguei ao local da inscrição notei que o medo que eu sentia virou Quando cheguei ao local da inscrição notei que o medo que eu sentia virou 

pesadelo. Era gente demais, ia desistir, só que meu namorado, que me pesadelo. Era gente demais, ia desistir, só que meu namorado, que me pesadelo. Era gente demais, ia desistir, só que meu namorado, que me pesadelo. Era gente demais, ia desistir, só que meu namorado, que me 

acompanhava, disse que não e me mostrou que aquilo seria o primeiro obstáculo aacompanhava, disse que não e me mostrou que aquilo seria o primeiro obstáculo aacompanhava, disse que não e me mostrou que aquilo seria o primeiro obstáculo aacompanhava, disse que não e me mostrou que aquilo seria o primeiro obstáculo a    

ser vencido e depois deste vieram os outros e todos foram vencidos, por isso hoje ser vencido e depois deste vieram os outros e todos foram vencidos, por isso hoje ser vencido e depois deste vieram os outros e todos foram vencidos, por isso hoje ser vencido e depois deste vieram os outros e todos foram vencidos, por isso hoje 

me orgulho de mim mesma e sei que sou capaz de tudo basta querer e correr me orgulho de mim mesma e sei que sou capaz de tudo basta querer e correr me orgulho de mim mesma e sei que sou capaz de tudo basta querer e correr me orgulho de mim mesma e sei que sou capaz de tudo basta querer e correr 

atrás. E o melhor, faço parte deste maravilhoso Programa Para o Futuro.  atrás. E o melhor, faço parte deste maravilhoso Programa Para o Futuro.  atrás. E o melhor, faço parte deste maravilhoso Programa Para o Futuro.  atrás. E o melhor, faço parte deste maravilhoso Programa Para o Futuro.      

    

 
 
No começo tive medo, No começo tive medo, No começo tive medo, No começo tive medo, pois nunca tinha sequer pego em um computador. Imagine pois nunca tinha sequer pego em um computador. Imagine pois nunca tinha sequer pego em um computador. Imagine pois nunca tinha sequer pego em um computador. Imagine 

quando eu fiquei sabendo que os computadores seriam de topo de linha. Para falar quando eu fiquei sabendo que os computadores seriam de topo de linha. Para falar quando eu fiquei sabendo que os computadores seriam de topo de linha. Para falar quando eu fiquei sabendo que os computadores seriam de topo de linha. Para falar 

a verdade, nem sabia o que isso significava, mas com o passar do tempo descobri a verdade, nem sabia o que isso significava, mas com o passar do tempo descobri a verdade, nem sabia o que isso significava, mas com o passar do tempo descobri a verdade, nem sabia o que isso significava, mas com o passar do tempo descobri 

que isso tudo queria dizer computadores que isso tudo queria dizer computadores que isso tudo queria dizer computadores que isso tudo queria dizer computadores bons, para falar a verdade, ótimos. Tudo bons, para falar a verdade, ótimos. Tudo bons, para falar a verdade, ótimos. Tudo bons, para falar a verdade, ótimos. Tudo 

que sei sobre informática foi o PPF que me ensinou e também foi através do PPF que sei sobre informática foi o PPF que me ensinou e também foi através do PPF que sei sobre informática foi o PPF que me ensinou e também foi através do PPF que sei sobre informática foi o PPF que me ensinou e também foi através do PPF 

que eu comecei a gostar de ler, me reunir em grupo para fazer palestras, estudar que eu comecei a gostar de ler, me reunir em grupo para fazer palestras, estudar que eu comecei a gostar de ler, me reunir em grupo para fazer palestras, estudar que eu comecei a gostar de ler, me reunir em grupo para fazer palestras, estudar 

e melhor ainda me fez acreditar em mim e me mostrou quee melhor ainda me fez acreditar em mim e me mostrou quee melhor ainda me fez acreditar em mim e me mostrou quee melhor ainda me fez acreditar em mim e me mostrou que eu sou capaz basta  eu sou capaz basta  eu sou capaz basta  eu sou capaz basta 

correr atrás do que realmente eu quero. correr atrás do que realmente eu quero. correr atrás do que realmente eu quero. correr atrás do que realmente eu quero.     

Achei estranho quando me disseram que iríamos ter aula de matemática, Achei estranho quando me disseram que iríamos ter aula de matemática, Achei estranho quando me disseram que iríamos ter aula de matemática, Achei estranho quando me disseram que iríamos ter aula de matemática, 

português, criatividade, gênero, desenvolvimento profissional, inglês, Eportuguês, criatividade, gênero, desenvolvimento profissional, inglês, Eportuguês, criatividade, gênero, desenvolvimento profissional, inglês, Eportuguês, criatividade, gênero, desenvolvimento profissional, inglês, E----

Mentoring, fora as principais, informática, com hardMentoring, fora as principais, informática, com hardMentoring, fora as principais, informática, com hardMentoring, fora as principais, informática, com hardware e software. Gostei muito, ware e software. Gostei muito, ware e software. Gostei muito, ware e software. Gostei muito, 

pois não era muito fã de matemática, mas por incrível que pareça comecei a gostar pois não era muito fã de matemática, mas por incrível que pareça comecei a gostar pois não era muito fã de matemática, mas por incrível que pareça comecei a gostar pois não era muito fã de matemática, mas por incrível que pareça comecei a gostar 

da mesma. Acho que o PPF me mostrou caminhos que eu nunca iria achar em da mesma. Acho que o PPF me mostrou caminhos que eu nunca iria achar em da mesma. Acho que o PPF me mostrou caminhos que eu nunca iria achar em da mesma. Acho que o PPF me mostrou caminhos que eu nunca iria achar em 

curso algum. Como eu digo para os meus pais o PPF abriu minha cabeça pacurso algum. Como eu digo para os meus pais o PPF abriu minha cabeça pacurso algum. Como eu digo para os meus pais o PPF abriu minha cabeça pacurso algum. Como eu digo para os meus pais o PPF abriu minha cabeça para o ra o ra o ra o 

mundo profissional e pessoal.mundo profissional e pessoal.mundo profissional e pessoal.mundo profissional e pessoal.    

Antes de fazer parte do PPF minha vida se resumia numa coisa só, a rua, pois Antes de fazer parte do PPF minha vida se resumia numa coisa só, a rua, pois Antes de fazer parte do PPF minha vida se resumia numa coisa só, a rua, pois Antes de fazer parte do PPF minha vida se resumia numa coisa só, a rua, pois 

quando entrei no curso já concluíra o ensino médio e vivia de brincadeiras e quando entrei no curso já concluíra o ensino médio e vivia de brincadeiras e quando entrei no curso já concluíra o ensino médio e vivia de brincadeiras e quando entrei no curso já concluíra o ensino médio e vivia de brincadeiras e 

dormir. Depois de minha entrada no PPF vi que poderia chegar longe,dormir. Depois de minha entrada no PPF vi que poderia chegar longe,dormir. Depois de minha entrada no PPF vi que poderia chegar longe,dormir. Depois de minha entrada no PPF vi que poderia chegar longe, querendo  querendo  querendo  querendo 
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sempre aprender. E também foi aqui que comecei a me apresentar para públicos, sempre aprender. E também foi aqui que comecei a me apresentar para públicos, sempre aprender. E também foi aqui que comecei a me apresentar para públicos, sempre aprender. E também foi aqui que comecei a me apresentar para públicos, 

com muito medo no começo, no entanto, os amigos aqui eram pessoas com as com muito medo no começo, no entanto, os amigos aqui eram pessoas com as com muito medo no começo, no entanto, os amigos aqui eram pessoas com as com muito medo no começo, no entanto, os amigos aqui eram pessoas com as 

quais eu poderia contar nas minhas dificuldades.  E descobri que a melhor coisa é quais eu poderia contar nas minhas dificuldades.  E descobri que a melhor coisa é quais eu poderia contar nas minhas dificuldades.  E descobri que a melhor coisa é quais eu poderia contar nas minhas dificuldades.  E descobri que a melhor coisa é 

trabalhar em trabalhar em trabalhar em trabalhar em grupo e melhor ainda quando esse grupo se preocupa com você e grupo e melhor ainda quando esse grupo se preocupa com você e grupo e melhor ainda quando esse grupo se preocupa com você e grupo e melhor ainda quando esse grupo se preocupa com você e 

com seu desempenho. Nós não somos apenas um grupo, somos amigos.  A com seu desempenho. Nós não somos apenas um grupo, somos amigos.  A com seu desempenho. Nós não somos apenas um grupo, somos amigos.  A com seu desempenho. Nós não somos apenas um grupo, somos amigos.  A 

palestra que mais me marcou foi a que eu fiz para uns 25 empresários no Porto palestra que mais me marcou foi a que eu fiz para uns 25 empresários no Porto palestra que mais me marcou foi a que eu fiz para uns 25 empresários no Porto palestra que mais me marcou foi a que eu fiz para uns 25 empresários no Porto 

Digital,na qual falei sobre Internet e o grupo qDigital,na qual falei sobre Internet e o grupo qDigital,na qual falei sobre Internet e o grupo qDigital,na qual falei sobre Internet e o grupo que foi comigo mostrou que a união ue foi comigo mostrou que a união ue foi comigo mostrou que a união ue foi comigo mostrou que a união 

faz a força.faz a força.faz a força.faz a força.    

    

    

    

Estou achando importante, boa, pois foi mais tempo para nós procurarmos Estou achando importante, boa, pois foi mais tempo para nós procurarmos Estou achando importante, boa, pois foi mais tempo para nós procurarmos Estou achando importante, boa, pois foi mais tempo para nós procurarmos 

emprego, participar de palestras, conviver com os colegas, participar de emprego, participar de palestras, conviver com os colegas, participar de emprego, participar de palestras, conviver com os colegas, participar de emprego, participar de palestras, conviver com os colegas, participar de 

entrevistas, etc...entrevistas, etc...entrevistas, etc...entrevistas, etc...    

Acho que minhas melhores experiências foAcho que minhas melhores experiências foAcho que minhas melhores experiências foAcho que minhas melhores experiências foram as entrevistas, palestras, pois não ram as entrevistas, palestras, pois não ram as entrevistas, palestras, pois não ram as entrevistas, palestras, pois não 

era muito segura e morria de medo de me apresentar para os outros, mas isso foi era muito segura e morria de medo de me apresentar para os outros, mas isso foi era muito segura e morria de medo de me apresentar para os outros, mas isso foi era muito segura e morria de medo de me apresentar para os outros, mas isso foi 

vencido e hoje além de me apresentar para amigos sou capaz de fazer algo para vencido e hoje além de me apresentar para amigos sou capaz de fazer algo para vencido e hoje além de me apresentar para amigos sou capaz de fazer algo para vencido e hoje além de me apresentar para amigos sou capaz de fazer algo para 

um público desconhecido. E em relação às entrevistas fiqueum público desconhecido. E em relação às entrevistas fiqueum público desconhecido. E em relação às entrevistas fiqueum público desconhecido. E em relação às entrevistas fiquei sabendo como me i sabendo como me i sabendo como me i sabendo como me 

comportar, me comunicar, me vestir e isso tudo foi através do PPF que conseguicomportar, me comunicar, me vestir e isso tudo foi através do PPF que conseguicomportar, me comunicar, me vestir e isso tudo foi através do PPF que conseguicomportar, me comunicar, me vestir e isso tudo foi através do PPF que consegui....    

Eu não acreditava em mim, achava que não era capaz de aprender nada.Eu não acreditava em mim, achava que não era capaz de aprender nada.Eu não acreditava em mim, achava que não era capaz de aprender nada.Eu não acreditava em mim, achava que não era capaz de aprender nada.    Achava Achava Achava Achava ––––    

me pequenina em relação à Informática.me pequenina em relação à Informática.me pequenina em relação à Informática.me pequenina em relação à Informática.    

Hoje, sei ligar um computador e, além disHoje, sei ligar um computador e, além disHoje, sei ligar um computador e, além disHoje, sei ligar um computador e, além disso, sei mexer nos aplicativosso, sei mexer nos aplicativosso, sei mexer nos aplicativosso, sei mexer nos aplicativos    

Sei que posso tudo, só preciso estudar, esforçarSei que posso tudo, só preciso estudar, esforçarSei que posso tudo, só preciso estudar, esforçarSei que posso tudo, só preciso estudar, esforçar----me e correr atrás do que me e correr atrás do que me e correr atrás do que me e correr atrás do que 

realmente quero.realmente quero.realmente quero.realmente quero.    

    

    

    

O bom disso tudo era que os professores, além de mestres, eram nossos amigos o O bom disso tudo era que os professores, além de mestres, eram nossos amigos o O bom disso tudo era que os professores, além de mestres, eram nossos amigos o O bom disso tudo era que os professores, além de mestres, eram nossos amigos o 

quê nos ajudava ainda mais a aprender. Eles sentiam quê nos ajudava ainda mais a aprender. Eles sentiam quê nos ajudava ainda mais a aprender. Eles sentiam quê nos ajudava ainda mais a aprender. Eles sentiam prazer de nos passar o que prazer de nos passar o que prazer de nos passar o que prazer de nos passar o que 

sabiam e sempre com um lindo sorriso estampado na face. Acho que os sabiam e sempre com um lindo sorriso estampado na face. Acho que os sabiam e sempre com um lindo sorriso estampado na face. Acho que os sabiam e sempre com um lindo sorriso estampado na face. Acho que os 

professores me deixaram algo que nunca irei esquecer que foi a união e o prazer professores me deixaram algo que nunca irei esquecer que foi a união e o prazer professores me deixaram algo que nunca irei esquecer que foi a união e o prazer professores me deixaram algo que nunca irei esquecer que foi a união e o prazer 

de ensinar. “Pois só se desperta o interesse de alguém querer aprender quando se de ensinar. “Pois só se desperta o interesse de alguém querer aprender quando se de ensinar. “Pois só se desperta o interesse de alguém querer aprender quando se de ensinar. “Pois só se desperta o interesse de alguém querer aprender quando se 

tem o prazer de ensinar”. E posso dizer que não tive apenas professores e sim tem o prazer de ensinar”. E posso dizer que não tive apenas professores e sim tem o prazer de ensinar”. E posso dizer que não tive apenas professores e sim tem o prazer de ensinar”. E posso dizer que não tive apenas professores e sim 

ganhei mais amigos.ganhei mais amigos.ganhei mais amigos.ganhei mais amigos.    

E o melhor de tudo, a presença dos amigos que aqui ganhei, todos considero como E o melhor de tudo, a presença dos amigos que aqui ganhei, todos considero como E o melhor de tudo, a presença dos amigos que aqui ganhei, todos considero como E o melhor de tudo, a presença dos amigos que aqui ganhei, todos considero como 

companheiros, mas como em tudo na vida há aqueles com  quem você convive, companheiros, mas como em tudo na vida há aqueles com  quem você convive, companheiros, mas como em tudo na vida há aqueles com  quem você convive, companheiros, mas como em tudo na vida há aqueles com  quem você convive, 

convconvconvconversa, sai mais e aqui no PPF os meus melhores amigos são: Walkiria, ersa, sai mais e aqui no PPF os meus melhores amigos são: Walkiria, ersa, sai mais e aqui no PPF os meus melhores amigos são: Walkiria, ersa, sai mais e aqui no PPF os meus melhores amigos são: Walkiria, 

Avaneide, Edmilson, Alex, Deivide, Cleyton, Weidson, Uberlan e Manoel. O Avaneide, Edmilson, Alex, Deivide, Cleyton, Weidson, Uberlan e Manoel. O Avaneide, Edmilson, Alex, Deivide, Cleyton, Weidson, Uberlan e Manoel. O Avaneide, Edmilson, Alex, Deivide, Cleyton, Weidson, Uberlan e Manoel. O 

restante dos alunos também mora no meu coração. Com eles eu entendi o restante dos alunos também mora no meu coração. Com eles eu entendi o restante dos alunos também mora no meu coração. Com eles eu entendi o restante dos alunos também mora no meu coração. Com eles eu entendi o 

significado de unidos venceremos.significado de unidos venceremos.significado de unidos venceremos.significado de unidos venceremos.    
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E minha relE minha relE minha relE minha relação maior de amizade é com Wal, pois somos amigas para o que der e ação maior de amizade é com Wal, pois somos amigas para o que der e ação maior de amizade é com Wal, pois somos amigas para o que der e ação maior de amizade é com Wal, pois somos amigas para o que der e 

vier, e nos damos muito bem, vamos uma na casa da outra e o principal temos vier, e nos damos muito bem, vamos uma na casa da outra e o principal temos vier, e nos damos muito bem, vamos uma na casa da outra e o principal temos vier, e nos damos muito bem, vamos uma na casa da outra e o principal temos 

respeito uma pela outra. Mas também não posso deixar de falar que quando eu respeito uma pela outra. Mas também não posso deixar de falar que quando eu respeito uma pela outra. Mas também não posso deixar de falar que quando eu respeito uma pela outra. Mas também não posso deixar de falar que quando eu 

precisar de um ombro amigo posso conprecisar de um ombro amigo posso conprecisar de um ombro amigo posso conprecisar de um ombro amigo posso contar com qualquer um que faz parte do PPF. tar com qualquer um que faz parte do PPF. tar com qualquer um que faz parte do PPF. tar com qualquer um que faz parte do PPF.     

    E foi muito bom conviver com eles, pois cada um tinha seu jeito de ser e E foi muito bom conviver com eles, pois cada um tinha seu jeito de ser e E foi muito bom conviver com eles, pois cada um tinha seu jeito de ser e E foi muito bom conviver com eles, pois cada um tinha seu jeito de ser e 

isso é fundamental, pois nunca irei encontrar pessoas iguais a mim, desta forma isso é fundamental, pois nunca irei encontrar pessoas iguais a mim, desta forma isso é fundamental, pois nunca irei encontrar pessoas iguais a mim, desta forma isso é fundamental, pois nunca irei encontrar pessoas iguais a mim, desta forma 

me ajudando a lidar com as diferenças individuais.me ajudando a lidar com as diferenças individuais.me ajudando a lidar com as diferenças individuais.me ajudando a lidar com as diferenças individuais.    

    

EEEE----MentoMentoMentoMentoring era a disciplina que mais gostava, pois além de ser algo novo seria ring era a disciplina que mais gostava, pois além de ser algo novo seria ring era a disciplina que mais gostava, pois além de ser algo novo seria ring era a disciplina que mais gostava, pois além de ser algo novo seria 

um amigo a mais que eu ganharia. No começo tive medo, não vou negar, mas isso um amigo a mais que eu ganharia. No começo tive medo, não vou negar, mas isso um amigo a mais que eu ganharia. No começo tive medo, não vou negar, mas isso um amigo a mais que eu ganharia. No começo tive medo, não vou negar, mas isso 

tudo só foi bom porque eu tinha um ótimo mentor que sempre que podia me tudo só foi bom porque eu tinha um ótimo mentor que sempre que podia me tudo só foi bom porque eu tinha um ótimo mentor que sempre que podia me tudo só foi bom porque eu tinha um ótimo mentor que sempre que podia me 

ajudava, estava sempre presente, ajudava, estava sempre presente, ajudava, estava sempre presente, ajudava, estava sempre presente, era atencioso e o melhor de tudo é que nós era atencioso e o melhor de tudo é que nós era atencioso e o melhor de tudo é que nós era atencioso e o melhor de tudo é que nós 

tornamos amigos. Meu mentor é Thiago Benevides.tornamos amigos. Meu mentor é Thiago Benevides.tornamos amigos. Meu mentor é Thiago Benevides.tornamos amigos. Meu mentor é Thiago Benevides.    
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Histórico do Programa para 
o Futuro 

 
Processo de seleção 

 
 

Fiquei sabendo do curso em um domingo, por amigos vizinhos. Fui acordada 
pela senhora que vinha me contar sobre o acontecimento do projeto, cujas 
inscrições seriam na Casa de Passagem. então depois fui pedir maiores 
informações a ela. Não sabia, nunca tinha ouvido falar da Casa de Passagem, mas 
foi fácil de encontrar. Bem, não houve barreiras, meus pais apoiaram bastante e 
tive a condição de fazer todo o processo seletivo em paz, tudo correu muito bem, 
cheguei na hora certa, estava com todos os documentos necessários, meu número 
foi 164. 

Quando houve o início do processo seletivo, senti-me primeiro ansiosa, e 
com medo. Fiquei assustada por tantas etapas que estavam sendo exigidas. No dia 
da inscrição havia muitas pessoas, mas foi tudo calmo. Uma jovem foi quem me 
atendeu, com perguntas normais e tranqüilas. 

Fiquei muito feliz quando passei na prova, porém no dia que a estava 
realizando tive medo, ansiedade, o fiscal da sala em que eu estava foi Josélio, que 
logo mais seria o meu professor de matemática. Achei-o muito sério, um rosto 
muito chato de bravo. Mas ele é um ótimo profissional e pessoa. 

Na hora da entrevista fui o mais espontânea possível, estava calma e 
confiante, a entrevistadora foi um amor, me fez ficar bem à vontade. Seu nome é 
Amanda. Foi uma conversa muito agradável e tranqüila. 

Na dinâmica tudo correu muito bem, pois a Amanda tinha dado alguns 
toques de como se comportar, e isto ajudou bastante, participei novamente 
tranqüila e confiante, a professora Simone de Criatividade e Zoracy de Gênero e 
Amanda estavam lá presentes. 

No resultado final só alegria. Senti-me capaz, muito feliz e animada para 
começar, pois já fazia muito tempo que havia feito um curso de informática e foi 
um curso básico, nada comparável ao Programa Para o Futuro. Foi um  momento 
único da minha vida, revigorei minha auto-estima. 
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A Primeira fase do Programa para o 
Futuro 

 

Foi uma surpresa, não imaginava que seria tão bem estruturado e com uma 
tecnologia tão avançada, para a qual não tinha até aquele momento nenhuma 
experiência. Fomos privilegiados com esta tecnologia de ponta e uma estrutura 
adequada. Aprendi inúmeras habilidades e competências, mas hardware me 
conquistou, montar e desmontar micros é um grande prazer para mim. 

 Outros conhecimentos interessantes foram de instalação de softwares e 
informações mais avançadas nos aplicativos do Office e a de ser criativo, aprendi a 
arte da criatividade. O programa foi um curso completo, pois supriu todas as 
necessidades de  um profissional qualificado. Em nenhum outro curso de 
informática acontecem aulas de gênero, de desenvolvimento profissional, 
criatividade, matemática, português, inglês, E-Mentoring, Software e Hardware. 
Por isso o programa foi fantástico, completo e proveitoso. Ao longo do Programa 
para o Futuro me senti mais segura na área de Informática  e muito feliz pois 
estava descobrindo coisas novas, um mundo novo da tecnologia. 

Adorei cada aula do Programa, as minhas expectativas eram de aprender 
cada dia mais, e para isso me dediquei por completo para tornar-me uma 
profissional qualificada. 

Na minha primeira apresentação, fiquei um pouco nervosa, nunca tinha me 
apresentado em público. Porém estava segura, pois sabia do assunto, cabeamento 
estruturado. Tinha feito um mini-curso na Infonordeste.  Tivemos vários ensaios, 
passamos algumas horas na sala do Banco Brasil repassando o que íamos 
apresentar. A apresentação foi para empresários da área da tecnologia, no Porto 
Digital, em novembro. 
Esta apresentação, como todas as outras que fiz, foi muito importante, pois 
estávamos divulgando o Programa para futuros empregos entre outras chances para 
melhor qualificação profissional. 

Aprendi na apresentação a ter uma postura adequada para a comunicação 
com um grande público. Depois dela fiquei segura para as demais apresentações. 
 



 
  

 
107 

A segunda fase do Programa para o 
Futuro 

 
 
 

Esta segunda fase foi a fase da chance. Chance essa para tirarmos dúvidas, 
para fazermos o que não fizemos anteriormente, por falta de interesse ou 
oportunidade de mais prática. 

Também foi o reconhecimento dos nossos esforços, nosso aprendizado, 
nosso empenho, nossa capacidade, nosso trabalho, dedicação de cada um que fez 
parte do programa. Força de vontade, determinação e surpreendentes atitudes 
profissionais para o mercado de trabalho. 

No programa tive grandes experiências em apresentação com postura 
adequada, e entrevistas para empregos, eu era uma jovem sem rumo profissional, 
não tinha nenhuma qualificação profissional, e não sabia nada dos avanços da 
tecnologia. Agora sou uma profissional qualificada, quero ingressar na área de 
administração de redes trabalhando com hardware. E estou apta aos avanços da 
tecnologia. 
 
 

Professores e coordenação 
 
 

Foi uma experiência muito proveitosa, pois, aprendi muito em cada matéria. 
A convivência diária foi ótima para o conhecimento de ambos. O aprendizado 
bastante interessante e mútuo. 
Os professores e coordenadores foram fundamentais para o nosso aprendizado e 
para nossa formação profissional. 
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Amigos 

 
Sempre é maravilhoso conhecer outros tipos de pessoas, cada uma com sua 

própria personalidade. Aprendemos bastante um com o outro. 
Ter amigos é não estar só, e conquistar mais  sempre é compensador. Por isso digo 
que nunca vou esquecer a experiência tão gratificante que é conquistar amigos, 
essa é uma experiência sem igual. 

É difícil falar dos meus amigos mais próximos, porque tenho amizade e 
respeito por todos, mas tenho com a turma da tarde mais afinidade, pois era aluna 
deste período ao longo do curso, no entanto, tenho um bom relacionamento com 
todos. 

He, entretanto, uma amiga a destacar, pois tivemos mais proximidade e uma 
ótima amizade ao logo do curso. Esta amiga é a Cíntia. Lamento muito não estar 
em contato tão freqüente com ela depois que começaram as aulas na Ibratec e o 
estágio que ela graças a Deus conseguiu. Mas gosto de todos que fazem parte do 
Programa para o Futuro, pois além dos alunos, tenho a companhia e amizade dos 
docentes, coordenadores etc. 
 
 
 

E-Mentoring 
 
 

A atividade de e-mentoring é um espetáculo. Um profissional que orienta, 
mostra como é, como se comportar no mercado de trabalho. Para os jovens do 
Programa para o Futuro o mercado de trabalho é um mundo novo com vários 
obstáculos para poder entrar nele e ainda mais continuar. 
 Para os jovens e os profissionais está sendo uma experiência fantástica. Ambos 
aprendem juntos, alguns profissionais se vêm no jovem como um espelho, porque 
todos já foram jovens buscando entrar neste mercado tão competitivo. 

Ser mentor e mentorado é um compromisso muito importante e sério. 
Meu mentor se chama Luiz Sérgio e trabalha no Porto Digital. Nosso 
relacionamento começou quando a outra mentora não pode mais ficar me dando 
assistência. 
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Falar do meu mentor querido é uma tarefa bastante prazerosa, pois, para 
mim ele é um ótimo profissional, amigo e mentor. Não tenho o que dizer do nosso 
relacionamento. 

Ele é totalmente atencioso, mesmo trabalhando tanto como trabalha. A 
escolha de Cida para ele ser meu mentor, foi a melhor possível, nos damos muito 
bem, tenho muito respeito e confiança por ele, temos total afinidade. 
Aprendi muito com nossas conversas on-line, como: Importância da leitura e 
comportamento profissional. É bastante gratificante esta atividade de E-mentoring, 
ganhamos um amigo e um perfeito profissional. 
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Processo de Seleção 
 
Minha mãe ficou sabendo do Programa para o Futuro através do rádio. Explicava que 
era uma boa oportunidade para capacitação e inserção no mercado de trabalho, mas 
com poucas informações sobre horários de inscrição. O que me levou a ser quase a 
última a conseguir uma  ficha. Por pouco não deu tempo para participar do processo. 
Tinha que tirar cópia do certificado de conclusão do ensino médio, não sabia disso e 
como não havia mais prazo, entreguei o original , para não perder essa chance. 
Depois da entrega houve todo o processo seletivo. 
Nas provas de matemática e português, me saí bem. Com este resultado havia que 
passar por outra etapa, a entrevista, que também foi bem sucedida, a psicóloga 
agradável, parecia mais uma conversa entre amigas. 
Após alguns dias saiu o resultado: aprovação. Fui ver o resultado e por meu nome 
ser Zilda procurei lá embaixo, pensando em ordem alfabética, mas ele estava lá em 
cima. Foi classificatório, por meu desempenho nas provas. Fiquei bem feliz e pronta 
para iniciar essa nova etapa que estava por vir.  
 
A primeira fase do Programa para o Futuro 
 
Foi bom ter todos os equipamentos de última geração colaborando para o processo de 
aprendizado. As aulas são mais interessantes, com estrutura e tecnologia de ponta 
para aprender informática , pois temos acesso a tudo de mais novo como: Internet 
Banda larga, Notebooks, Wireless e processador Pentium quatro acelerando todo o 
funcionamento da máquina. 
Aprendi muitas coisas no Programa Para o Futuro: Utilizar adequadamente a Internet 
para procurar vagas de emprego, programas como: Word, Excel, paint e Access,tipos 
de redes,equipamentos necessários para se fazer uma rede de computadores,como 
instalar um antivírus e utilizá-lo corretamente,Instalação de sistemas operacionais 
como:Windows e Linux; 
 
As atividades interdisciplinares envolvendo Gênero, Criatividade, Matemática, 
Software, Inglês, Hardware, Português, E-mentoring foram bem interessantes. Ter 



 
  

 
111 

várias matérias envolvidas num curso de informática não é muito comum, mas foi 
uma experiência válida. As minhas expectativas ao longo do curso eram de ter uma 
capacitação adequada para facilitar a inserção no mercado e permanecer nele, 
sempre  atualizada, e manter os amigos que consegui fazer aqui. 
 
A apresentações são bem interessantes para divulgar o Programa para o Futuro e 
ter a capacidade de estabelecer contatos para ter uma ampla rede de 
relacionamentos. As apresentações variam bastante. Algumas com tempo para se 
preparar, outras em cima da hora e temos que improvisar, nos desafiar. Geralmente 
as apresentações fizeram bons contatos para se conseguir vários oportunidades de 
emprego para nós participantes do programa. Participei da apresentação a convite 
da ação empresarial no qual pudemos tratar de vários assuntos ligados a área social 
de vários países como: Equador, Chile, Bolívia, Argentina, Paraguai e Uruguai onde 
viram os pontos fortes do programa e vão adaptar à realidade de cada país. 
 

A segunda fase do Programa para o futuro 
 
Eu me vejo bem mais capacitada e pronta para enfrentar o mercado só falta à 
oportunidade certa. As experiências do PPF foram em diversas áreas que nos 
prepararam melhor para a inserção ao trabalho, por meio de grande variedade de 
conhecimentos, da empregabilidade aos termos gerenciais. 
 

Os professores e Coordenação 
 
São pessoas pelas quais tenho uma profunda admiração e pretendo manter contato 
por toda vida. Apesar de que sempre ocorre alguma situação de discórdia que deve 
ser superada pelo bem maior que é o grupo. 
 

Amizades 
 
Amizades fiz muitas e sei que alguns vou ter contato a vida inteira. Foi bem 
gratificante conhecer pessoas diferentes de mim. Não conhecia ninguém que fez as 
provas quando entrei, mas hoje converso com todos e muitos são meus amigos. 
É muito divertido relacionar-se com tantas pessoas, pois as opiniões são diversas e 
diferentes das minhas. 
As pessoas mais próximas de mim são Liliane, Márcia, Priscila, Marília, Cleyton, 
Rafael, Hilda, Quesia, Deivide, Getúlio e Filippe. O nosso relacionamento é muito 
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bom e sempre aprendemos muito com todos, torcemos pela felicidade e sucesso de 
cada um. 
 

E-mentoring 
 
E-Mentoring é a atividade que mais gosto no Programa para o Futuro. Por meio dela 
fiz vários amigos que já estão no mercado de trabalho e são ótimos profissionais. 
Apesar de ser muito difícil fazer E-Mentoring com meu mentor, pois ele viaja muito. 
Como é consultor, não pára em um lugar por mais de uma semana, então às vezes, 
fica difícil manter o contato. Nada como encontrar outras formas para não perder o 
vínculo, então nos falamos por e-mail ou por telefone e assim seremos sempre 
amigos. Aprendo muitas coisas com ele e tenho certeza de que ele também aprende 
muito comigo, conversamos desde religião até como fazer um plano de metas. 
Tenho quatro mentores: Anderson Oderico Arante - Consultor da Deloitte, 
                                      Andréia Leite Santos - Psicóloga da Deloitte, 
                                      Ana Karyna Guimarães - Consultora de TI, 
                                      Magno Taveirós-  Administrador Contas da Cyberland. 
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Historia do programa para o futuro 
 

 
 

Processo de seleção: 
 
 

Participei do evento de lançamento do Projeto Programa Para o Futuro no GP 
(Ginásio Pernambucano). Fiquei sabendo que ia haver inscrições para um curso de 
informática.  

Naquela ocasião, estava havendo um protesto no portão do Ginásio Pernambucano, 
por causa da sua privatização, e para estudar ali teria que passar por um processo de 
seleção, pois os alunos antigos não tinham mais direito de estudar lá. Para permanecer 
também era preciso passar pelo processo de seleção. Enquanto observava, uma menina me 
perguntou se era ali que estava tendo inscrição para um  curso de informática anunciado. 
Eu não sabia do curso! 
Perguntando aos coordenadores do evento, soube que seria na Casa de Passagem, local que 
já conhecia. E fui para lá. Assim que cheguei vi muitas pessoas , ficando assustado com a 
quantidade. 

Primeira batalha me inscrever. Passei cerca de duas horas em pé esperando minha 
hora com dois amigos que faziam um curso na Casa de Passagem. Eles também queriam 
tentar esse curso, que falavam ser tudo de bom, mas não poderiam participar, pois já 
faziam outro curso lá . Vencida a primeira batalha. 

 
Dia do teste, fui muito confiante que poderia passar, mas fiquei mais nervoso no dia 

do resultado quando vi que tinha passado. Aliviado, mas ainda tinha uma etapa a ser  
vencida, a  dinâmica. 
Neste momento, estava apreensivo, mas fiz o que precisava ser feito. 
Tive que esperar alguns dias para a resposta e quando vi minha aprovação fiquei muito 
feliz. Minha vontade era de gritar que eu tinha passado para todo mundo,  pois tinha sido 
uma seleção difícil. 
 
Primeira fase do programa para o futuro  
 

Primeiro dia foi um encanto para todos, pois ver todo aquele equipamento novo, de 
ultima geração para o nosso dia a dia de trabalho, toda aquela tecnologia era bastante 
atraente, porém  para um grupo que tivesse uma base muito boa sobre informática. 

 Aquilo tudo era esplêndido. No principio me amedrontou, porque não tinha tanta 
intimidade com o teclado do computador como tenho hoje. 

 Atrasei-me com os projetos, mas com o passar do tempo fui-m acostumando com 
ele e daí para frente era só me concentrar.  

Iniciei o Programa super entusiasmado com tudo que estava aprendendo. Era um 
mundo novo. Antes disso eu não tinha quase nenhuma noção de informática. Fiquei 
maravilhado ao saber que não era só Internet ,Word e esse programas mais conhecidos, 
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que era muito mais gostoso de trabalhar esse fato de a cada dia aprender uma coisa nova. 
A palavra era: animador. 

 Com o passar do tempo o programa tornava-se cada vez mais conhecido e as 
pessoas queriam saber que projeto era esse.  

Então, vieram as apresentações, os primeiros foram Deivide e Flavia que foram dar 
uma palestra para os profissionais da área de tecnologia, futuros prováveis mentores dos 
alunos do Programa para o Futuro, no Porto Digital. 

 Desse dia em diante foram aparecendo, mais e mais. A cada apresentação iam 
pessoas diferentes, até que chegou meu dia, minha primeira apresentação para a 
divulgação do Programa Para o Futuro foi para ABRH (Associação Brasileira de Recursos 
Humanos) no Porto Digital. Foi muito boa, apesar da tensão com o público, mas quem me 
deixou mais tenso ainda foi Josélia, porém  o resumo final foi satisfatório,  aprendemos 
muito com tudo isso, vimos que somos capazes de tudo. 

Só alegria. A apresentação foi um sucesso, fizemos grandes contatos para o mercado 
de trabalho, conseguimos nos apresentar com muita clareza e isso tudo nos trouxe mais 
auto- estima. 
 
 
Segunda fase do Programa para o futuro 
 

Segunda fase do Programa Para o Futuro foi voltada para empregabilidade, tendo 
como objetivo colocar os jovens no mercado de trabalho.  

Foram passadas formas de se portar na entrevista, tipo de roupa que devemos 
vestir, como adequar seu currículo para a vaga à qual irá concorrer, tipos de perguntas 
mais freqüentes, tipos de entrevista, como nos mostrar diante do entrevistador de uma 
forma clara e objetiva, como mostrar nosso diferencial para o entrevistador. Foram 
diversas palestras que contribuiriam para que alguns jovens que estavam com dificuldades 
na entrevista se sobressaíssem.  

Depois dessas palestras só faltava pôr em pratica o que tínhamos aprendido e o 
emprego seria conseqüência, pois estávamos preparados, só faltava oportunidade, porque 
já tínhamos. 

 Muitos conseguiram, outros por motivo extra curriculares não conseguiram, mas 
com o tempo não seria difícil conseguir, pois preparo suficiente nós possuíamos.  

 
 

Professores e Coordenação do Programa para o Futuro 
 
 Professores e coordenadores foram mais que simples docentes que nos passavam 
informações. Eram verdadeiros amigos que nos davam conselhos sobre nossas vidas, 
mostrando o caminho das pedras e como fazer para chegar até lá. 
 Como alguns deles tinham muita experiência, passavam não só informações técnicas 
de como fazer as coisas, mas como funciona o mercado e como era difícil manter-se nele e 
como fazer para sermos reconhecidos nas empresas por nossos esforços e capacidade. 
 
Amigos 
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 Amigos fiz vários que como passar do tempo não era só  amizade, pois, constituímos  
uma família. A cada dia ficávamos mais e mais apegados, por isso eu estou triste com o 
final do projeto. Não vou ver meus amigos e irmãos e só de pensar no final  fico com 
vontade de  chorar, triste com tudo que está acontecendo, queria que ficasse tudo como 
está, mas todos temos que seguir nossos caminhos. Desejo que todos se dêem bem na vida e 
que possamos nos encontrar algum dia e falarmos como estamos  de bem com a vida. 
Agradeço a Deus por ter amigos como esses que tenho hoje. 
 
E-mentoring 
 
E-mentoring vai ser a atividade que terei mais saudades no Programa. Meu mentor foi um 
verdadeiro amigo para todos os momentos, ele foi mais do que eu esperava de um amigo. 
Sempre vou sentir saudades de tudo,e espero que sejamos sempre amigos. 
Sempre quando conversamos em nossos encontros nas aulas de E-Mentoring ele é super 
legal, o melhor possível, vai deixar saudades.    
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Programa Para o Futuro 
 
 
 
 

Processo de Seleção: 
 
  Fiquei sabendo do curso por meio da presidente da associação de moradores do meu 
bairro. Ela me falou que a inscrição iria acontecer na Casa de Passagem e que só poder se 200 
pessoas se inscreveriam e que eu deveria chegar o mais cedo possível. E foi o que eu fiz. 

Chegando lá percebi que havia muitas pessoas, cerca de 100 ou mais. Fiquei na fila com 
os documentos em mãos e esperei pacientemente até chegar a minha vez.  
Quando estava prestes a entrar, a atendente me perguntou a respeito da cópia da declaração 
escolar e eu não tinha essa cópia. Perguntei a ela se eu poderia tirar e entrar sem passar pela fila 
novamente e a resposta dela foi “NÃO”, disse que eu teria que voltar com a cópia e ao final da 
fila. 

Eu quase cheguei a desistir, quando alguma coisa me disse para que eu fosse tirar a cópia 
e que eu conseguiria voltar a tempo. Então eu saí como um louco procurando um local que 
tirasse xerox, demorei um pouco para achar, mas achei. Consegui voltar a tempo e fiz todo o 
processo de seleção. 

Durante o processo de seleção eu senti que era capaz, porém, quando olhava para os 
outros candidatos só conseguia pensar que eles eram mais inteligentes do que eu, que 
conseguiriam fazer melhor que eu. Mas a cada etapa vencida ia ficando mais confiante, até 
chegar à etapa final e ver meu nome na lista dos aprovados. 
Quando vi meu nome na lista dos aprovados fiquei muito feliz, pois além de conseguir a vaga, eu 
tinha acabado de passar por uma grande decepção. Eu havia me alistado no Exército e tinha 
muita vontade de servir, sonhava ser militar e eu não consegui ingressar. Hoje eu dou graças a 
Deus por não ter ficado no quartel naquele período, caso contrário não teria conquistado o que eu 
conquistei e conhecido as pessoas que eu conheci aqui no PPF. 
 
 

A primeira fase do programa para o futuro: 
 

Eu, que nunca tinha tocado num computador antes, ao chegar na sala do Banco do Brasil, 
no 9º andar, me deparei com máquinas de última geração. Para mim foi um desafio muito 
grande. Eu não sabia absolutamente nada de informática e hoje me sinto capacitado para 
ingressar no mercado de trabalho e devo tudo isso primeiramente a Deus e em seguida ao PPF. 

Achava que seria um curso como outro qualquer, onde iria simplesmente aprender 
informática. Engano meu. Ao invés de apenas formar o profissional de informática, o PPF fez 
mais, com aulas de Gênero, Criatividade, Matemática, Inglês, Software, Hardware, Português, E-
mentoring, etc... O programa formou cidadãos que até tempos atrás estavam sem expectativas de 
vida. Senti-me privilegiado de ter tudo aquilo, coisa que eu nunca pensei ter. 

No decorrer do PPF fiz algumas apresentações em palestras e eventos. Uma delas, a 
primeira, eu e outros colegas fomos escolhidos pelos professores. Estava bastante nervoso, pois 
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nunca tinha feito uma apresentação para pessoas importantes da área de TI, porém, me esforcei e 
consegui o resultado esperado. A cada apresentação eu ia ficando menos inibido e mais 
comunicativo (obs: não me recordo onde e quando foi). (SOFTEX) 

Creio que essas apresentações foram muito importantes para o PPF, pois ajudaram a 
alcançar alguns objetivos fazendo o jovem mostrar o que sabe e assim expor ao empregador a 
sua capacidade. Eu aprendi bastante nessas apresentações. Aprendi a lidar com o público e acima 
de tudo aprendi que não se deve ignorar um palestrante, pois ele preparou a apresentação e 
dedicou seu tempo nisso, esperando agradar o público. 
 
 

A segunda fase do Programa para o Futuro: 
 

Não posso falar muito a respeito desta segunda fase do PPF, pois eu fui meio ausente em 
função do emprego que consegui na Farmácia dos Pobres, onde passei três meses. Mas, pelo 
pouco contado que tive, percebi que estamos focados na empregabilidade. 

No PPF eu aprendi a respeitar o espaço do outro, além da experiência profissional, é 
claro. Aqui eu aprendi a lidar com situações reais e hardware, por meio de máquinas com 
defeito. 

Antes de entrar no Programa para o Futuro,minhas expectativas de vida eram poucas. A 
perspectiva era o término do segundo grau e não conseguir emprego, uma vez que não tinha 
profissão. Agora eu posso dizer que tenho uma profissão e minhas chances são amplas. 
 
 

Professores e Coordenadores: 
 

Foi uma experiência muito boa conviver com os professores e coordenadores, pois eles 
foram bem mais do que isso. Eles foram companheiros e se esforçaram ao máximo para nos 
ajudar a alcançar nossos objetivos. 
 
 

Amigos: 
 

Não achei muito difícil conviver com os colegas. Apesar de cada um ter uma 
personalidade diferente eu sei como fazer amizades. No início meus amigos mais próximos 
eram: Claudijane, Robson e Alex, depois eu comecei a me enturmar com os outros colegas. 
Hoje minha relação com todos é muito boa, posso dizer que não fiz apenas amigos! Fiz uma 
família. (A família PPF). 
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E-mentoring: 
 

Está atividade foi e continua sendo muito importante.O jovem tem alguém que o ajuda 
indicando o melhor caminho a seguir, falando de suas experiências e dificuldades. 
Meu mentor é Ernesto Antunes. Ele é Gerente Geral da FITec, é muito comprometido com seu 
trabalho, pois faz o que gosta. Ter uma pessoa assim para compartilhar experiências é um 
privilégio. Além de ser uma grande ajuda, é uma ótima referência para o currículo dos 
jovens.Minha relação com meu mentor é relativamente boa levando em consideração que nós 
não conversamos muito, pois quando eu tenho tempo ele está ocupado e vice e versa. 
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Histórico de Natália Vieira Monteiro,  
aluna do PPF. 

 
Processo de seleção. 

 

   O curso foi uma ótima experiência para mim.Fiquei sabendo 
das inscrições por meio do meu tio. Procurei saber o dia e o que 
precisava levar para me candidatar, não tive nenhuma 
dificuldade, foi bem tranqüilo. Eu estava apenas estudando, com 
tempo de sobra para me dedicar ao curso e ao colégio. Todo o 
processo seletivo foi um aprendizado para mim. 
Sentia-me ansiosa e entusiasmada porque nunca havia 
participado de um processo de seleção antes. O melhor de tudo 
foi ter visto o meu nome na lista de aprovados pois  tinha alguns 
pensamentos de que não iria passar por conta da dinâmica, às 
vezes não me saio muito bem nesses exercícios. 
 

Primeira fase do Programa Para o Futuro. 
    
   Quando o curso começou adorei de primeira por conta da aula 
inaugural que teve como objetivo nos conhecermos um pouco. 
Mas o melhor de tudo foi na sala de aula. Já havia feito um curso 
há alguns anos atrás, mas nada comparado ao que ia aprender 
no PPF, eu só me lembrava de ligar o computador e fazer alguns 
desenhos no paint nada de mais. Tudo que sei agora eu devo ao 
curso e não é pouca coisa, um curso que dá aulas de gênero, 
criatividade, matemática, inglês, português e e-mentoring, 
atividade tão pouco conhecida, fora as apresentações que foram 
feitas para pessoas que trabalham na área de informática. 
Eu por exemplo, fiz uma apresentação na infonordeste junto com 
um colega, o Weidson, no armazém 12 e apesar de ter ficado 
nervosa foi legal e foi ainda melhor porque era para falar do 
Programa Para o Futuro e dos jovens que estavam fazendo o 
curso. Com isso aprendi a me comunicar melhor com as outras 
pessoas. 
 

Segunda fase do Programa Para o Futuro. 
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   O curso terminou, no entanto foi prolongado até agosto de 
2004 com a área de empregabilidade. Está sendo ótimo esta 
segunda fase para quem não arranjou nenhum emprego ou 
estágio, estamos trabalhando com dinâmica de grupo junto com 
um psicólogo e fazendo alguns exercícios complementares 
envolvendo Word, Excel.  
Antes de fazer este curso eu não me interessava por nada, só 
queria saber de ler, mas com o PPF surgiu o interesse no colégio 
e passei a procurar estágio e ver a vida mais profissionalmente, 
coisa que praticamente nunca acontecia. Eu achava tudo fácil e 
agora estou começando a ver como realmente é, como procurar 
por estágios e não conseguir, mas nunca desisti de conseguir 
alguma coisa.  
 

Professores e coordenação. 
 
   Os docentes e os coordenadores também ajudaram muito nos 
dando incentivo, preparando projetos. O mais importante de tudo 
foi conviver com profissionais qualificados que nos ajudaram nos 
mínimos detalhes, nos dando dicas e aulas diferenciadas.  
 

Amigos. 
 
   Com os alunos também foi ótimo, por serem pessoas 
diferentes, com idéias diferentes, mas com compreensão e 
sabendo escutar. 
Nos demos muito bem com isso e acabamos nos tornando 
grandes amigos, claro que sempre há os mais próximos, as 
minhas amigas foram Flávia e Aline Vila Bela, Flávia não está 
mais aqui por que teve um filhinho, mas continuamos amigas, às 
vezes entro em contato com ela, já Aline nos comunicamos 
sempre, ela é minha mentora e além de mentora é minha amiga 
e confidente.  
 
 

E-Mentoring. 
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   O E-Mentoring é uma atividade que proporcionou aos alunos do 
curso interagir com os profissionais da área de TI. 
Minha mentora, por exemplo, trabalha na Casa de Passagem 
como digitadora, isso é muito importante para todos nós 
conhecermos um pouco o trabalho de cada um deles.  
Todos vão deixar saudades porque foi o tempo de uma ótima 
convivência, mas tudo que tem um começo tem um fim. 
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Histórico -Processo de Seleção 

(Edílson Filho) 
 

  Meu nome é Edílson Filho, tenho 20 anos, moro na Boa Vista, sou 
bastante comunicativo e adoro conhecer coisas novas. Identifico-me 
com informática e gosto muito de música. 
Fiquei sabendo da inscrição do Programa para o Futuro através de 
minha mãe, que trabalha na OAF – Organização de Auxílio Fraterno. A 
assistente social desta instituição contou a ela que a Casa de Passagem 
estava abrindo oportunidade para jovens de 16 a 21 anos para 
participarem de um curso de informática. Como sou fanático por 
informática, chamei meu irmão para nos inscrevermos, iniciamos as fases 
de teste, que não foram nada fáceis, e no resultado final a surpresa, meu 
irmão e eu passamos nos testes. Ficamos super contentes em sabermos 
que, num universo de 204 jovens, fui um dos 50 selecionados e um dos 25 
homens. Tivemos uma apresentação sobre como seria o objetivo do 
curso e aí foi outra surpresa, o curso era especificamente para formação 
de técnicos, Suportes Técnicos. Eu estava louco por um curso assim, pois 
não teríamos condições de custear um curso a essas alturas pelo fato de 
ser muito caro. 

 
 
 

Histórico – Primeira parte do PPF  
 
 

    Minha entrada no Programa foi surpreendente. Quando eu 
entrei no laboratório e visualizei a estrutura me encantei, todas as 
máquinas eram 0Km, sem falar que eram de primeira. Quando foi 
iniciado o treinamento eu já possuía conhecimentos da informática 
como usuário, porque estagiara nesse ramo. Pensava que o que eu sabia 
já era suficiente para encarar e concorrer com outras pessoas da área e 
me enganei, quando fiquei ciente do conteúdo programático que seria 
estudado no Programa. 
Foi então que vi o quanto teria  a aprender. Além de software e 
hardware, que são matérias fundamentais para informática, tive também 
outras disciplinas que trabalhavam a matéria humana como: 
criatividade, gênero, português e matemática, dando assim um 
aperfeiçoamento geral do profissional.     
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Outra grande experiência foi ter participado do E-mentoring que é na 
verdade um espelho norteador do conhecimento da rede de contatos. 
Resumiu-se melhor na prática, é a troca de experiência com um 
profissional do meio tecnológico, já inserido no mercado de trabalho, 
que se propõe a ajudar os jovens a esculpir o “caminho do sucesso”. 
  A minha experiência de poder estar participando do programa, 
bem como ter desenvolvido habilidades que antes eu não dominava foi 
um marco importante para mim, fiquei mais confiante e com maior 
aprendizado técnico, na verdade foi uma mudança do tipo “água para 
o vinho”, tendo como exemplo registrado, eu participei de várias 
apresentações a grupos de RH e eventos em níveis internacionais como o 
da AMCHAM. Nessas apresentações, além de divulgarmos o Programa 
havia o aprendizado para desinibição em público. Com isso foi 
quebrada a minha timidez aa falar em público. 
 
 
 

A Extensão do Programa 
 
 

  A segunda fase do Programa Para o Futuro, para mim foi muito 
proveitosa pelo fato de poder estudar mais intensamente as disciplinas 
do IBRATEC e ao mesmo tempo continuar a capacitação da 
Empregabilidade. A segunda fase veio num momento muito bom. 
  Como já havia falado antes, na primeira fase estudamos muito a 
parte técnica da informática, interligada com disciplinas de ajustes 
comportamentais. Na segunda fase já estávamos cursando o IBRATEC e 
juntando as experiências adquiridas do Programa e os estudos técnicos 
do IBRATEC a segunda fase serviu muito. 
  Eu sempre fui muito persistente e tinha medo de expor o que sabia, 
hoje eu tenho muita segurança no que digo e falo, minha timidez é 
dosada na medida certa, na hora certa, o programa me ajudou muito 
na questão da timidez e de auto confiança. 
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Foi  uma coisa ótima poder conviver com profissionais das mais variadas áreas. Tanto 
professores, quanto coordenadores, atuaram de uma forma excelente. Camila, a professora de 
inglês, sempre notou nosso interesse pela língua e nos incentivou a estudar com vontade. Nossa 
professora de gênero, Zoraci, que nos mostrou como lidar com as pessoas e leis. Helena de 
hardware, muito extrovertida em alguns momentos, nos ensinou bastante sobre computadores, na 
realidade parecia que o PC, funcionava direitinho com ela. O que seria de mim sem o Joselio, 
professor de matemática e Gilvani, professora de português para ensinar o que se pede no dia-a-
dia pelas empresas.  
 
Conviver com pessoas diferentes de mim foi muito bom para minha vida. Quem diria que eu iria 
aprender tanto. Aprendi a conversar melhor com as pessoas entre muitas outras coisas.  
Na realidade, eu tinha como grandes amigos: -Cintia, Liliane, Deivid, Felippe e Quesia. Logo 
após, Cleyton e assim por diante foi aumentando. Mas Ems, Adson, Edilson e Hilda, ainda são 
grandes amigos. Nós conversávamos muito, "arriávamos" D+ com a cara dos outros, 
estudávamos também. 
 
Gostei e ainda gosto da atividade de e-mentoring. 
Rodrigo Almeida é o nome do meu mentor, ele trabalha na Consultech. 
Conhecer melhor o mercado de trabalho e ter contato direto com ele, fortalece minha capacidade 
de lidar com possíveis mudanças que acontecem numa empresa. Somos grandes amigos. Cada 
qual respeita bem o espaço do outro e ele às vezes é bem extrovertido. Isso quebra um pouco o 
gelo da mesmice.  

Anderson Gleison --- Histórico Programa para 
o Futuro 
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                                                                                                                                   15/07/04 
 
 
 
 

Como Tudo Começou 
 

1. Processo de Seleção – Ao ser comunicada por amigos que na Casa de 
Passagem estava havendo inscrição para cursos, fui até lá para informações, 
porém quando cheguei tinham terminado, mas me deram a esperança de que 
iria ter outras oportunidades de inscrição. Ao chegar em casa recebi um 
telefonema da minha assistente social dizendo que eu comparecesse no mesmo 
local para participar de um teste de seleção para um curso de informática. 
Apresentei-me no dia marcado, foi aplicada uma prova nas disciplinas de 
português e matemática e após terminar mandaram esperar a resposta do teste 
em casa. 
Como fui classificada, participei da  segunda etapa que foi uma entrevista com 
uma assistente social, fazendo perguntas sobre o relacionamento  familiar, 
escolar e  o nosso dia –a –dia. Depois da entrevista foi marcado em um sábado 
uma dinâmica de grupo etapa final da seleção, onde foram escolhidos os 
participantes  (50 jovens) e entre esses jovens uma das escolhidas fui eu. Fiquei 
muito contente por saber que tive a capacidade de passar por uma seleção 
muito disputada, pois se inscreveram mais de 200 jovens.  
Antes de começar o curso, voltamos à Casa de Passagem para receber o 
fardamento. No dia 5 de Maio de 2003 foi a abertura do curso ,apresentando 
como iria ser o piloto do Programa Para o Futuro com orquestra e palestras, 
tendo a presença dos pais, alunos , coordenadores , professores e 
patrocinadores e no dia 6 foi a inauguração do Curso. 

 
2. Ao começar o curso – No primeiro dia fiquei impressionada quando vi o 

computador, pois não sabia como utilizá-lo. Ao mesmo tempo acanhada por não 
saber , mas com a ajuda dos professores fui aprendendo um pouco. 
O primeiro programa que utilizei foi o Paint, num projeto de um organograma. Ao 
terminar, à tarde, fiquei contente por ter aprendido algo novo e interessante.  

 
3. Nas disciplinas – Tivemos aula de português e inglês básicos , matemática, 

criatividade , gênero, tudo elaborado através de projetos e com direito a uma 
assistente social para nos dar orientação .  

 
4. Tecnologia na informática – Foi ensinado tudo sobre software e hardware 

(manutenção). 
 

5. Oportunidade – Tive a oportunidade de conhecer tudo sobre a área de 
informática, principalmente o computador, a participar em palestras, elaborar 
projetos e trabalhar em grupo. 
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6. Experiência – Ganhei na parte da empregabilidade muita experiência e dei o 
primeiro passo para concorrer ao mercado de trabalho e ter mais interesse em 
relação a emprego,. 

 
7. Amigos, Professores, Coordenadores e Mentores - Amadureci muito ao 

conviver com essas pessoas. Principalmente por ter conhecido novos amigos, 
pois gostei de todos e garanto que vou guardar cada lembrança  que passei do 
lado deles e sentirei muitas saudades de todos.  
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Appendix VI - Sample Weekly Update Reports 

Programa Para o Futuro – Weekly Update 
(November 10~14, 2003) 

 
Training and Capacity Building Activities  
 
The youths' of the Program growing performance  

 
Over the last week there was a high level of activity by youth 
both inside and outside the classroom and coordinating all this 
activity was nearly impossible.  The project team is not, however, 
worried.  All of this activity is a very good sign that our youth are 
reaching new heights and developing new skills as they are given 
opportunities, incentives and responsibilities to participate in 
project events beyond the learning program. The program flexible 
design and methodology, which respects the development rhythm 
of each youth is resulting in the youth taking initiaitve and greater 
responsibility for their own futures.  For example, one youth 
visited the e-Mentoring Coordinator at the Porto Digital offices (see picture above) before his scheduled 
training session to provide feedbacks about his experience with his e-Mentor.   
 
During the conversation, he noticed some differences among the list of application on the coordinator's 
computer and the one that he uses at the training facility.  He asked permission to explore and started 
investigating the coordinator’s post office box.  With the e-Mentoring Coordinator looking on, he read 
some messages dealing with employability.  He then started discussing the idea of talking with 
entrepreneurs about donating used computers.  He then started talking about the activities at the training 
facility to repair computers that are being brought in by the students’ relatives and friends.  The youth 
then asked if we should announc this activity at presentation of the Program or at a community meeting.  
This is just one example of how youth in the program are demonstrating their gowth and their new 
abilities to take action on their own and participate in their community as productive citizens.  At the start 
of the program, youth were passive and did not show any interest or ability to take independent action.  
The Program’s training activities emphisized these skills and the project-based instructional approach 
developed by LTNet-Brasil to carry out training is designed to build and strengthen these critically 
important abilities.  Finally, they are countless the situations, in that the youths show his/her autonomy, 
citizenship and the social integration, as a result of a continuous development process and learning.  
 

Program’s Youth make a Motivacional Presentation for IN'FORMAR Youth  
 
Two youth from Programa Para o Futuro, Juliana Souza and 
Avaneide Silva, were invited to give a motivational presentation 
for youth participating in the IN'FORMAR project.  This project 
was recently started by the Porto Digital Institute to involve youth 
in the creation of a web-based digital news agency that seeks to 
spread knowledge about local culture and businesses in the 
community.  Julianne Pepeu, the Coordinator of the IN'FORMAR 
Project, asked our youth to talk about their experiences in 
Programa Para o Futuro.  The two youths prepared a Power 
Point presentation with explanations about the Program including 

 
Anderson explains the operation of a 
computer software application to  Cida, 
the e-Mentoring Coordinator. 
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the different partnerships and activities, and emphasized their experiences and transformations over the 
course of their participation in the Program.  Avaneide mentioned the fact that she and Juliana were two 
among 50 youths' that were chosen from 200 applicants.  They mentioned that half of the program’s 
youth are young women. Avaneide and Juliana reinforced the importance of believing in oneself and that 
everyone can grow and reach their objectives, as long as they believe in themselves and struggled for their 
ideals.  Activities such as this allow the exchange of experiences among projects, helps youths to 
visualize their new futures and to share their knowledge and feeling of pride about their acomplishments 
with others in their community.  This activity helps youth play important leadership and mentoring roles 
for younger youth as part of becoming productive citizens.  The only effective way to learn about 
citizenship is to experience the privilages and responsibilities of citizenship through action, not through 
lectures in classrooms. 

 

 

Going further--developing presentation techniques  
 
With the growing demand for youth to make presentation in 
public as part of the program’s employability activities, the 
Portuguese teachers, with the youth, developed a project to build 
skills with giving presentations.  This instructional effort focuses 
on guiding youth in how to make dedications and to give 
gratitude to the hosts.  The youth are divided into teams of two 
and then do role-playing activities practicing and critiquing each 
other.  The youth and their teachers then listed some of the most 
important points of good presentations.  These include:  
 

• Keep the presentation to the alloted time.  
• Use facial expressions and body language to enhance 

your message and to engage the audience.   
• Speak clearly and to the audience, do not read the contents of the slides.  
• Avoid gestures that show nervousness, insecurity or ones that will distract the audience.  

 
To enhance this activity, staff and students video taped presentations and then observed and commented 
on what was good and what could be improved.  At the end of the activity, the youth concluded that the 
best presentations were given by youth who were well prepared and who had well researched content for 
their slides and their talk.  

 

   

In'Formar youth during the second 
week of their workshops. 

Nazaré Fonseca, the Coordinator of the 
Project IN'FORMAR introduces the 

two Programa youth. 

Avaneide explains the structure of the 
Programa Para o Futuro to the youths. 

 
Magda, the  Português teacher (left) and 
Gilvani observe, with the youths, their 
presentations.  
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As part of this activity, the teachers worked paid careful attention to the the individual characteristics of 
each youth and reinforced qualities that eacy youth brought to the exercise.  This type of work is 
extremely important in helping the youth gain confidence in their abilities while also coming to 
understand their weeknesses and how to gain better skills for giving interviews.  Along with other 
employability activities, this exercise motivates the youth to work hard and respect the different 
capabilities present in all youth.  

 
The result of this whole work could already be observed by the Program Coordinator.  During the 
preparation phase, 10 youth prepared presentations on employability that they will give the following 
week.  During this session, the Coordinator noticed great improvements in how the youth presented 
themselves, made expressive use of their faces and hands and how they stood before their peers with 
professional conficence.  
 

 

 
 

 

 

 

 

 

 

 

 

 

 

Encounter with e-Mentors: 
All of the e-Mentors who could not particpate in the first face-to-face e-Mentor meeting at Porto Digital 
the previous week, participated in a follow-up event to meet their mentees.  During this face-to-face 
meeting, the e-Mentors shared with their mentees the beliefe that the e-Mentoring activity and the training 
program were great learning opportunities.  One of the e-Mentors, Luiz Leonardo Leão, of Develop 
Tecnologies, talked with all the youths explaining that when he was younger he also had a mentor that 
shared with him the following saying about the mentor/apprentice relationship.  "The difference between 
an apprentice and a mentor is that the apprentice thinks he is knowledgable, while the mentor knows that 
he will always be an apprentice and need to learn."  Luiz concluded by explaining that he hoped that the 
mentees would be motivated to always be an eager learner no matter how much they think they know. 
 

Teacher Gilvani films the 
youths during their 
presentation.  

Francisco gives the 
dedication. 

Priscila thanks the 
participants.  

The other youth observe and 
evaluate the presentation, while 
they wait their turn.  

  
Teachers observe and comment on the posture 
and the gestures, used durig the presentations.  

After observing the two moments, the teachers 
evaluate the activity with the youths.  
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Results of the experiences in Infonordeste  
All of our youth participated in some way in Infonordeste, the week-long information technology fair in 
Recife.  Through a contribution from the Bank of Brazil and Porto Digital, 33 of our youth had an 
opportunity to participate in different technology workshops that were held at the fair.  After this 
experience, the youth prepared reports about what they learned and their impressions of the courses.  Two 
examples of youth reports on their experience at Infonordeste at attached at the end of the Weekly 
Update. 
 

II. Employability: 
 
Two youths were interviewed by the Docas do Porto, an IT firm in 
Recife, for an open position. Twelve of our youth had submitted their 
CVs to Docas do Porto (www.docasdoporto.com.br) for 
consideration.  Of these, two youth, Roxane Alves and Paulo Silva, 
were selected to interview for the positions in a technical area.  After 
they obtained information about this company, they learned that they 
would have to take a written exam and sit for an interview.  To 
prepare for this process, the youth researched the company’s web site, 
consulted with their teachers and coordinators about the interview and 
exam and studied the instructional material from the Program.  Now, 
the youth are waiting for the results from their interviews and exams.  
Even if they are not selected for the job, the youth feel that this was a 
good experience and helped prepare them to compeet in the job market.  

 
Challenges of Employability  
 
As a pilot program that is charged with designing and testing new approaches to preparing disadvantaged 
youth for employment and employability we face many challenges.  As part of the pilot, staff meet with 
representatives from local companies to better understand the nature of demand for new employees.  We 
need to learn what skills they are looking for and what abilities in new employees they find most 
improtant.  One of the common comments made by company representatives is that youth who complete 
formal technical training courses usually lack a professional orientation, the ability to solve problems, 
work independently and interact effectively with the public.  Our program is specifically designed to build 
the capacity of our youth in these and other areas as well as to provide them with a solid IT technical 
skills foundation. 

 
In spite of developing an integrated learning program involving several disciplines and areas of learning, 
it is often difficult for the Program to differentiate itself from other social programs for disadvantaged 
youth which take a more conventional uni-dientional approach to youth employment.  Often, when people 
hear about our program they immediate assume that it is just another social program that is welfear 

   
Adson and his mentor Eugênio 
from the Public Prosecution 
Service of Pernambuco.  

Zilda and her mentor 
Anderson from Deloitte.  

Roxane and her 
mentor Jones from 
UFPE.  

Edmilson and his mentor Luiz 
from Develop Tecnologia with 
the e-Mentoring Coordinator.  

 
Roxane and Fábio consult with the 
Technician Marcos, during 
preparation for the interview.  
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oriented.  Because our program is in many ways more complex and integrated than conventional 
programs, it takes more time to explain the many aspects of our effort and the impact that it is having on 
the lives of our youth. 

 
One of the pilot's objectives is to open new doors for our youth and to help them build a more complete 
profile for themselves with a mix of technical and professional skills.  We believe that by addressing the 
whole person we will not only help our youth find jobs in the short run, but also build the capacity to 
always be employable and to have the confidence to work for a better future.  

 

Employability Event Hosted by the Program and Deloitte 
On Tuesday November 25 the staff from the Program and Deloitte Touche Tohmatsu, will jointly host a 
presentation on employability.  Over one hundred representatives from companies and organizations 
across Recife are being invited to this event and to participate in a discussion about employability for 
disadvantaged youth and the need to collaborate in identifying first job opportunities for our trainded 
youth.  The Program Coordinator will make an introductory presentation about the Program.  Groups of 
youth will follow with their presentations about their projects that demonstarte their IT and employability 
skills. A representative from the State Government’s Labor Department will also make a presentation on 
the First Jobs Program.  This presentation will focus on how companies can use the First Jobs Program as 
one way to hire gratduates from Programa Para o Futuro.  Below is a copy of the invitation to this event. 
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Attachments:  Examples reports prepared by youth that attended the mini-courses at 
Infonordeste 

 
Relatório do curso HOME SECURITY  

18-11-2003 
Disciplina: SOFTWARE 

Palestrante:Carlos M. Fernandes 
Realizadora:CENTRUS 

Curso realizado em 06-11-2003 
 

Home security 
 

Este e um curso para o usuário final, tudo o que você precisa para economizar com técnicos e na hora de comprar 
um micro, com tópicos abordando qual o perfil que será necessário para melhor desempenho da máquina e atender 
melhor as suas necessidades, montagem e manutenção, custos e benefícios, segurança e soluções com a eletricidade, 
sistemas operacionais e aplicativos, anti-vírus, noções de ergonomia. 
1. comprando um computador. 
Em relação a loja deve-se consultar as pequenas causas, tempo de existência e passado, garantia e preços. 
Definições de quatro tipos de perfis para o seu uso. 

• Desktop – mais usado e usuários domésticos e profissionais liberais, ótima relação custoxbeneficio, placas 
on-board, produtos genéricos, ou seja pode-se montar um micro ou comprar um de grife, garantia de 24 
meses. 

• Workstation –caro, especializado para necessidades específicas,soft epeciais, vida útil de 36 meses. 
• Server – muito caro, gabinetes especiais(fontes redundantes), placas especiais(hot plug in, hot swap, multi 

processador.), software especiais, exige cuidados especiais com a manutenção, vida útil 60 mese.  
• Móbile – Notebook, Palm tops, Tablet PC. 

2. ergonomia 
noções para o melhor desempnho e saúde, móveis ajustáveis para o usuário e maquinas, sem gavetas e sem 
obstruir a passagem de ar. 

3. noções de montagem e manutenção do micro. 
Cuidados com os periféricos e conectores. 

4. eletricidade 
• correntes eléticas ( alternada e continua, resistência, tensão.) 
• apresetou-se soluções para eventuais erros relacionados a eletricidade. 
• Instalação do TERRA. 

Necessidades e como instalar. 
5. ferramentas e procedimentos para eventuais erros. 
6. software e segurança  

uma breve definição de vários tipos de soft existentes no mercado e como manter o seu micro seguro contra 
invasores. 
• sistemas operacionais, aplicativos, usuários. 
• Freeware – software gratuitos 
• Shareware – depois de um determinado tempo de uso, perde alguns ou todas as suas funcionalidades. 
• Demo – software para demonstração. 

 
7. vírus. O que  são e o que fazem. 

Programas desenvolvidos para alterar nociva e clandestinamente software de um computador, se propagama  
através de disquetes e por programas compartilhados. 
• Anti-vírus – dicas para possuir bons anti-vírus. 
• Spiware – ficam escondidos na máquina e sua ação é verificar quais os abitos do usuário. 
• Firewall- uma barreira inteligente entre a Internet e sua rede local. 

8. Office 
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Recebemos dicas de como adquirir software gratuitos e dicas de sites que fornecem vários acessórios para o seu 
micro. 
 Open Office http://www.openoffice.org/         
 602 PC Suite http://www.software602.com  
   Natanael Santos 
 

Minicursos Infonordeste 2003 
 
 
Realização: Interdata - Carga horária: 08 horas 
Data: 04 e 05 de novembro de 2003 
Local: Banco do Brasil, 9º andar 

Conceitos e práticas de Web Design O objetivo deste minicurso foi apresentar 
ao aluno as técnicas de manipulação dos elementos gráficos da Web: textos, 
fotos, botões, banners, animações e elementos da interface. Nas aulas, os alunos 
utilizaram a melhor ferramenta de design para a Web: o Fireworks.  

Pré-requisito: usuário experiente de Internet Público-alvo: usuários de Informática, Webmasters, 
Webdesigners e Desenvolvedores que pretendem conhecer as etapas do desenvolvimento gráfico de um 
WebSite. 
 
Neste curso vimos como é utilizado alguns aplicativos dos programas Dreamweaver e Fireworks. E que para instalá-
los devemos 1º instalar o Dreamweaver e em 2º lugar o Fireworks ou um pacote completo. O kit deixou de ser 
grátis, sendo a taxa de R$15,00.  Sites Tutoriais: www.micromidia.com.br (Versões Trial ou Free). 
www.wmonline.com.br  
 
Para fazer uma página deve-se pagar uma anuidade de R$ 30,00 para se cadastrar (fapesp) e também tem que estar 
hospedado.  Para trabalhar com Web é necessário ter noções de HTML, por isso quem não tem conhecimentos, 
como no meu caso, não deu para aprender muita coisa. Apenas o que posso relatar sobre as aulas são algumas dicas 
que foram dadas, para que ao fazer um site fique bem elaborado. 

Dicas: 
• Usar fontes padrões para informática, e não vir acontecer de alguém visitar sua página e não visualizá-la 

por não ter a em no micro a fonte que você utilizou. 
• Velocidade: 56Kbps de velocidade para a página, a página não pode ser muito carregada, pois muitos 

não têm paciência de esperar minutos para uma página abrir. 
• Fazer o alinhamento das páginas com tabelas, não colocar tabelas lado a lado para fazer o alinhamento e 

sim uma dentro da outra. 
• Desenvolver páginas com resoluções de 600*800 de exibição, com 780% pixels. 
• Salvar tudo em uma única pasta. 
• Tamanho ideal de imagens é de 10k. 

• Onde salvar as imagens: Salvar como Girf quando a imagem não tiver muitas cores, que não passem de 
256 cores (com segurança 216 cores). Ao trabalhar com imagens com transparências e ao trabalhar com 
Banes e propagandas animados.  
Salvar como JPG, quando são fotos e imagens com muitas cores. Que influenciará na visualização e no 
tamanho da página. 

• Os botões depois de prontos copiar o HTML e colar no Dreamweaver. 
• Atualizar a página de seis em seis meses. 

 
Editorial de Web 
Site: yahoo/ajuda/meu porta arquivos/meus documentos/login: infonordeste/senha: 123456 
Aluna: Patrécia Silva Monteiro. 
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Appendix VII - Programa Para o Futuro in the News 

 


