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ENGLISH LANGUAGE COMPONENT 
DEVELOPMENT TRAInING PROJECT 263-0125 

UNIFIED MANAGEMENT PLAN 

In their efforts to enhance economic, political and cultural 
relations between Egypt and the West, Egyptian policy makers have 
identified the teaching and use of English as an important element. 
The Government of Egypt (GOE) has over the last few years taken 
steps Lo correct the short-comings in English language training. 
USAID/Cairo has, in several ways, been able to assist the GOE in 
its efforts. The objective of the English Language Component under 
project 263-0125 is to continue to provide English language trainina 
in Egypt to serve the developmental needs of the GOE and USAID while 
simultaneously making an effort to improve the overall teaching 
of English in Egypt. 

Three sub-projects have been identified through collaboration 
between USAID and the GOE to strengthen English language training 
and manage information about the needs and resources presently avail- 
able. Detailed sub-project papers explain how activities under 
each sub-project will be implemented. 

Two of the sub-projects will be directed by the Ministry of 
Education. The third sub-project, an adult English program at Sirs 
El Layyan, will be directed by the Ministry of Higher Education. 

I I. UNIFIED i?,AKAQEPIEST PLAK 

These sub-projects can be most effectively implemented, if 
they are coordinated and monitored by a single Contractor, working 
with Sub-contractors that are already operating in Zgypt. The advan- 
tages to unified management of the three sub-projects are as follows: 

0 A.I.D. would have to monitor only one contract, reducing 
paperwork, meeting time, and costs. 

0 Unified management would lower Contractor costs. Only 
one Contractor staff would have to set up operations in 
Cairo; only one Home Office support effort would be funded; 
travel and allowmces costs would be reduced; contract 
overhead costs would be minimized. 



The execution of the difFerent ELT activities would be 
better integrated, with all planning and monitoring cen- 
tralized in one Contractor office. A consistent approach 
to improving English teaching jn Egypt would add strength 
to each sub-project. 

Management information sub-systems developed for each sub- 
project ,could be unified under the Information Management 
sub-pro je'ct . 

4 Sub-contractors, chosen from local institutions, could 
be better coordinated, as they are likely to support more 
than one sub-project. 
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IV. ESI'IIVl,ATED COSTS AND FINANCIAL PLAN -- 

Field Office 
. . 

Salaries * 101,900 110,685 127,289 146,383 166,073 653,230 

Benefits 21,328 22,837 26,263 30,203 34,569 135,200 

International 27,300 11,000 6,900 5,400 2.300 52,900 
Travel 

Other Direct 7,200 4,900 4,600 4,400 4,900 26,000 
Costs L 

Home Office 

Salaries * 35,000 40,250 46,288 53,232 61,217 235,987 

Benefits 9,100 10,465 12,035 13,380 15,916 61,356 

Other Direct 6,700 5,500 5,500 5,500 5,500 28,700 
Costs 

I Local Travel 1,200 1,200 1,200 1,200 1,200 6,000 

SUB- TOTALS 228,628 228,572 255,070 288,901 325,630 1,326,802 

Indirect Costs 

Allowances 22,000 22,650 24,698 27,052 29,760 126,160 

Vehicle 20,000 20,000 

-Office Rent 6,000 6,000 6,000 6,000 6,000 30,000 

Equipment 16,700 16,700 

Off . Furniture 5,000 5,000 

Training (U. S. ) 1,500 1,500 3,000 

TOTALS 

*~ncludes 15% inflaction and contingency factor 



111. CONTRACTOR SCOPE OF WORK 
I 

I In general, the Contractor would provide the following adminis- 
trative and management servic:es in support of all sub-projects: 

Home office 

e Recruiting and fielding short- and long-term 
personne 1 

a Purchasing and shipping equipment as required 

a Arranging and monitoring U.S. training 

a Any other logistical support as required by the 
Field office 

Field office 

Providing liaison between MOE, MOHE, and USAID 

Supervising programs and implementation staff 
on behalf of the MOE, MOHE, and USAID 

Planning and monitoring project implementation in 
cooperation with Project Management Committees and 
USAID ' 

Contracting and supervising Sub-contractors 

Purchasing and maintaining or monitoring equipment 
and supplies 

Providing formative and summative evaluations to 
Project Management Committees of the MOE, MOHE, and 
to USAID 



LEVEL OF EFFORT 
6 

position: U.S. 

Project Coordinator 
(Chief of Party) 

Home Off ice 'coordinator 

Project Assistant 

Posi tion: Local 

Administrative Assistant 
for Training 

Financial Manager 

Secretary 

Driver 

Office Aide 

TOTAL 

IQC WORK ORDER TEAM 

Person Flon ths 

60 

Dr. Maurice Imhoof, Team Leader 
Dr. Charles W. Twyford, Training Programs Planning and Evaluation 
Mr. Jerry H. McCune, Audio-visual Aids and 

Learning Laboratories 
Dr. Abdel Messih Daoud, Co-Team Leader and Curriculum Design 
Dr. Youssef Khalil, Curriculum and Teacher Training 
Dr. ZeinsS El Naggar, Needs Assessment and Testing Specialist 
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INTRODUCTION 

The Development Training Project (263-0125) targets 
English Language Training as one of the major types of train- 
ing needed to facilitate Egypt's continued development. One 
part of the English Language Training component of the Pro- 
ject is the establishment of a residential center for inten- 
sive English training. 

This paper proposes the development of such a center at 
Sirs El Layyan, adapting and improving the existing facili- 
ties there to accommodate intensive language programs for 
adults. 



I. - SUMMARY AND RECOMMENDATIONS 

A. Recommendations 

As n sub-project of the English Language Training com- 
ponent of the Development Training Project (263-01251, an 
intensive, residential English language training center 
should bo established at the Sirs El &ayyan adult education 
facility. The center will need technical assistance and 
staff from a U.S. contractor, but the five-year subproject 
should establish a turn-key operation, training Egyptians to 
take over all responsibilities by the end of the five-year 
period. 

B. Rationale 

The language center at Sirs El Layyan will permit the 
MOE to train, under its own direction, Egyptian adults who 
need better English for their work or for study abroad. The 
center will also serve as a model language training program 
for the MOHE following current principles of adult learning, 
second language acquisition, and organizational management. 

Project Description 

The center will have the capability of designing and 
implementing an English training program for any group of 
Egyptian adult learners in a residential setting. It will 
use a state-of-the-art language laboratory and learning 
resources center, as well as creative instruction in classes 
and non-traditional learning activities. 

D. Cost Estimates and Financial Plan 

USAID should provide $1,000,000 through PILts to the 
MOHE fox removation and upkeep of buildings and gzounds at 
Sirs El Layyan which will be used in English training pro- 
grams. Another $1,000,000 will be required for food pur- 
chases. 

$5,969,000 should be awarded to a U.S. Contractor for 
English programs at the center. Estimated costs are as 
follows : FY 88 $1,140,000; FY 89 $1,077,000; FY 90 
$1,169,000; FY $1,244,000; FY 92 $1,359,000. 



E. Conditions 

This yroject has been developed in close coordinakion 
with the the MOHE and the existing Sirs El Layyan staff. The 
primary issues relating to implementation have been substan- 
tially resolved. Hence there are no major obstacles to sig- 
nature of tho Grant Agreement and subsequent disbursement of 
funds. Covenents and conditions primarily relate to those 
ensential plans which must be developed and administrative 
structures which must be in place to carry out the project. 

11. PROJECT BACKGROUND 

A. Problem 

The level of English that many Egyptians use in the 
academic, governmental and business life of the country is 
inadequate and deterioraring. As a result, unless English 
usage improves, the inability of Egyptians to use this uni- 
versal tool of communication will seriously impede the 
nation's educational, social, and economic development and 
weaken its ties to the West. 

The causes of this decline In English proficiency are 
easy to see. Rapid expansion of the educational system at 
all levels has resulted in a demand for English teachers and 
teachers of "contenttf subjects commonly taught in English 
which far exceeds the available supply. Minimally qualified 
teachers have been pressed .into service, and, as a 
consequence, the quality of instruction has been compro- 
mised. 

At the same time, Egypt has initiated many nation- 
building projects for which English is required. But school 
graduates, at all levels, frequently do not posseso a level 
of English that is adequate to the demands of their jobs. 
If they are sent to an English-speaking country for further 
education or training, inadequate English may hinder them. 
If they work with technical advisors in English, language 
problems may reduce the effectiveness of assistance offered. 
And if they attempt to engage in international conferences, 
or read professional publications in English, or in other 
ways put their English skills to use, they may quickly dis- 
cover their linguistic shortcomings, 



This state of affairs is certainly unnecessary. The 
beautiful English spoken by Egyptians who have had suitable 
opportunities to learn and use it attests to the language 
learning capability inherent in the populace. Further, 
there is asgreat desire by people young and old to compre- 
hend, speak, read, and write English at an acceptable level., 

The problem, then, is mainly one of insufficient oppor- 
tunity for successful English mastery, particularly under 
the direction of the Government of Egypt itself. Programs 
offered by the British Council, the Fulbright Commission, 
and private schools and colleges may be effective, but they 
cannot meet the total need, nor can they be controlled by 
the government in such a way as to ensure a satisfactory 
balance between supply and demand for English-proficient 
Egyptians. 

B. Project Goal 

The purpose of the Sirs El Layyan Residential English 
Language Program is to enhance the English proficiency of 
Egyptian adults, for academic and professional communica- 
tion, in an Egyptian institution. 

End-of-project Status 

If this goal is met, USAID and the Government of Egypt 
will have created, after five years, an innovative language 
training facility and determined whether it can be operated 
productively and cost-effectively by the Government of Egypt 
to increase the number of English-proficient professionals 
the country needs. 

The achievement of the goals set for Sirs El Layyan 
will be more likely if all parties involved share a common 
set of assumptions about the way the project will be under- 
taken. Although they will be addressed in greater detail in 
subsequent sections, some major assumptions are enumerated 
here for emphasis: 

1. Sirs El Layyan will be renovated and maintained as 
an appropriate facility to house and instruct diverse client 
groups for long-term study. 

2. Clients will be selected who can commit themselves 
to intensive study in a remote setting. 



3 .  Professional staff will be recruited for management 
and instructional positions who have the necessary qualifi- 
cations. 

4. The (Jovernment of Egypt, USAID, and contractors will 
agree on a phased implementation of instruction. 

5. Sirs El Layyan will be a turn-key operation. 

6. Teaching English at Sirs El Layyan is an experiment, 
requiring careful formative and summative evaluation. No one 
should assume its viability until it has been empirically 
demonstrated. 

111. PROJECT DXSIGN 

A. Client Groups and Needs 

The MOHE has identified several groups to be served by 
the Sirs El Layyan program: 

1. Candidates for Education and Traininq Mis- 
sions. 

These individuals require English for academic purposes 
since they will be attending courses, seminars, and confer- 
ences where heavy demands will be made on their listening 
and notetaking skills, their ability to ask questions about 
and discuss focused issues, and their proficiency in reading 
and sometimes writing academic prose. These participants 
also need to also need to demonstrate successful perfo-1 ~.nance 
(over 500) on the Test of En~lish as a Foreign Language 
(TOEFL) before being permitted to go abroad for study. 

2. University Staff 

(both junior members -- demonstrators and lecturers -- 
and senior members if their degress are not from English 
medium universities). Academicians who will not be going on 
overseis missions still need English skills for lecturing 
(depending on their subject areas), reading books and 
articles, attending and participating in international meet- 
ings, and writing for international publication. 



3. Staff of Ministries and Other Public Sector 
Oruanization. 

Public. servants in such fields as finance, tourism, and 
education, as well as any fields where technology transfer 
is required, may need to upgrade their conversation and/or 
1.iteracy skills. 

4. English teachers and supervisory staff 
under the MOHE. 

This group includes all classroom teachers of English, 
especially non-specialists, as well as their supervisors, if 
their English is found to be substandard. They need partic- 
ularly to improve their productive skills in speaking and 
writing. 

5. Private-Sector Professionals. 

Although the MOHE has not targeted private-sector 
groups, it will undoubtedly become necessary to improve the 
English proficiency of certain non-governmental groups to 
achieve governmental objectives. The Ministry of Tourism, 
for example, could suggest training for individuals in the 
hotel or transportation industries since conversational 
fluency is generally essential for professionals in these 
field. 

B. Relationship to Currently Available Programs 

The English program at Sirs El Layyan will be intensive 
and residential, a unique format for English fraining at the 
present time in Egypt. There are, however, other programs 
which currently serve some or all of the client groups 
listed above and which will continue to do so. The major 
ones are at the American University in Cairo, the American 
Cultural Center in Alexandria, the ESP (English for Specific 
Purposes) Center at Alexandria University, the British Coun- 
cil in Cairo, and the International Language Institute in 
Cairo. Given the magnitude of the English language training 
challenge in Egypt, the Sirs El Layyan Center should join, 
not replace, these existing programs as a provider of train- 
ing services. 



Sirs El Layyan should be used for those individuals who 
can clearly benefit from intensive residential training. 
For many in the client groups which the MOHE has targeted, 
such residential training would be difficult. If they cannot 
convenientlyetake leave from their jobs, for instance. one 
of the other rograms closer to their-homes and work7would 
be more appropr !? ate. 

It will be useful for all parties involved in the 
development of Sirs El Layyan to carefully think through and 
discuss the pros and cons of training at all the possible 
programs for different client types. Inappropriate place- 
ment of participants at Sirs El Layyan will jeopardize not 
only their individual learning, but the overall success of 
the center as well. Ideally, each English txaining program 
now available should be reviewed with an eye toward special- 
ization for training certain groups. This would avoid 
unnecessary duplication of efforts for MOHE purposes. 

For the training of preparatory and secondary teachers 
and their supervisors, regional training centers are likely 
to be more successful. The sheer number of teachers makes 
one centralized program or site infeasible. Occasionally, 
however, if Sirs El Layyan's capacity pernrits, residential 
programs could be held there for small targeted groups such 
as inspectors. The regional centers need to be upgraded to 
handle the burden of general English skill-building for MOE 
teachers and staff, whose deficiencies currently constitute 
a pressing problem. 

Finally, in regard to currently available programs that 
can serve the needs of the MOHE target groups, it should be 
noted that MOHE officials believe a successful program at 
Sirs El Layyan will obviate the need for overseas language 
training for mission candidates. This expectation should 
perhaps be an open question instead. At the present time, 
the Missions Department is having difficulty finding enough 
candidates with sufficient English proficiency to qualify 
them for admission to overseas programs. Until Sirs El Lay- 
yan's value has been established, it might be necessary to 
resume some overseas English training in order to keep a 
reasonable number of participants in the training pipeline. 
A policy that only participants with TOEFL scores over 500, 
and preferably near 550, can be selected for overseas 
training may not take into account the capabilities and con- 
straints of current in-country training. 



C. Program Objectives 

In order to reach the overall project goals for the 
benefit of the client groups discussed above, the f~llowing 
objectives should be set: 

Develop an intensive residential English training 
center at Sirs El Layyan which uses the adult education 
facility already there 

a Design an instructional program to enhance the 
English proficiency of Egyptian adults for academic and pro- 
fessional communication in Egypt and abroad 

Develop the capabilities uecessary for Egyptians 
to run this center without substantial technical assistance 
after the initial five-year development period -- in other 
words, to build an Egyptian institutional capability 

Assess the value of the Sirs El Layyan center to 
determine if it merits further support and use after the 
five-year development project ends. Thad is, a decision 
must be reached whether this program, in this place, is what 
Egypt needs 

D. Underlying Principles for Prouram Development 

The Sirs El Layyan English program can signal a fresh 
approach to adult language learning in Egypt. This can hap- 
pen not just because of the residential nature of the pro- 
gram, but because of the opportunity to build a language 
program from the ground up on a foundation of contemporary 
thinking about second language acquisition, adult learning, 
and organizational development. Each section below outlines 
principles which are relevant to each of those areas and 
which can guide the development of an innovative and suc- 
cessful program at Sirs El Layyan. 

1. Principles of Second Languaqe Learninq and 
Teachinq 

The last ten to fifteen years have seen some dramatic 
developments in thinking about second language acquisition. 
First of all, acquisition is now regarded as a process, not 
a product or sum of products. Human beings are recognized 
to have inherent strategies for organizing new linguistic 
systems, even as adults. This process and these strategies 
appear to operate regardless of syllabus design, lesson 
sequencing, or instructional methodology. 



The model below relates components which are currently 
thought to be essential elements of the acquisition process. 

1nputs Cognition 

Physical and 1.Information 
Social Events Processing 

rl 
Er 

1 4 Strategies 
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Speech of 2.Knowledge of Fr 
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Nonverbal 
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cal compe- Language 
tence Production 

Figure 1: Psycholinguistic Model of Language Acquisition. 

This view of language acquisition differs in several 
important ways from earlier models. First, in terms of 
input, both linguistic (verbal and nonverbal) and nonlin- 
guistic stimuli are included as essential elements. Physical 
and social events form the perceptual context for language 
input. Without those events, language alone has no meaning 
or purpose. 

Second, the special abilities human beings have for 
learning and u s h g  language -- sometimes metaphorically 
called the Language Acquisition Device -- are now thought to 
interact with our more generalized information processing 
strategies and our knowledge of the world when cognitive 
mechanisms are building a language system. In children, 
language and cognition develop interdependently. In adult 
learners, they also interact, but by and large it is previ- 
ously acquired cognitive processes and previously acquired 
knowledge of the world interacting with new linguistic 
information. This is why adult learners seem to be more 
"set in their waysw and great care must be taken to help 
adults re-activhte their natural strategies for building 
language system from novel input. 



One key to this re-activatioli is adjusting the affec- 
tive filter. Adult language learners are generally not as 
open and carefree and daring as children are. Their inter- 
ests, attitudes, and learning styles may make them, without 
conscious ~ntent, close their minds to the input or ttfreezelt 
their competence, once acquired, so that production becomes 
slow and difficult, if not impossible, 

Finally, our current view of language development gives 
egual stature to both comprehension and production as out- 
puts or results of the whole process. Although we usually 
talk about learning to "speak" a new language, natural 
(rather than rote) production is impossible without the 
ability to comprehend. And, in fact, comprehension ability 
often precedes and exceeds productive ability. 

From this perspective of the acquisition process, then, 
it becomes necessary to facilitate the process -- if one is 
talking about language training -- by recognizing and 
respecting what learners are trying to do and helping them 
do it. The role of a language teacher, accordingly, is to 
ensure that necessary and sufficient input is available; 
that everything possible is done to create a learning cli- 
mate that helps.keep the affective filter open, facilitating 
rather than hindering the processing mechanism; that natural 
cognitive strategies are allowed to operate; that natural 
output is elicited -- both comprehension and production of 
purposeful utterances and writings; and that judicious feed- 
back is available to let learners know if they are on track. 

2. Principles of Adult Learninq 

Coincident with advances in our conceptualizing of lan- 
guage acquisition have come other advances in thinking about 
adult learning in general, One important step forward was 
to emphasize the differences between child learning (pedag- 
ogy) and adult learning (andragogy). Dr. Malcolm Knowles, a 
pioneer in the new era of adult education, makes this point 
about traditional pedagogical approaches: 



"Most of what is known about learning has been derived 
from studies of learning in children and animals. Most 
of what is known about teaching has been derlved from 
experience with teaching children under conditions of 
compulsory attendance. And most theories about the 
learning/teaching transaction are based on the defini- 
tion of education as a procesa of transmitting the cul- 
ture. From these theories and assumptions there has 
emerged the technology of "Pedagogyu -- a term derived 
from the Greek stem paid (meaning "child") and agogos 
(meaning "leading"). So ttPedagogy" means, specifi- 
cally, the art and science of leading children. 

One problem is that aomewhere in history, the "chil- 
dren" part of the definition got lost. In many peoplets 
minds -- and even in the dictionaryt -- "Pedagogyn is 
defined as the art and science of teaching. Period. 
Even in books on adult education you can find refer- 
ences to "the Pedagogy of adult education," without any 
apparent discomfort over the contradiction in terms. 
Indeed, in my estimation, the main reason why adult 
education has not achieved the impact on our civiliza- 
tion of which it is capable is that most teachers of 
adults have only known how to teach adults as if they 
were children." (Knowles, 1970) 

By considering four basic concepts, differences between 
child and adult learning can be readily seen which have 
direct implications for adult language program developers. 

a. Self-concept, As human beings mature, 
they move away from seeing themselves as dependent persons 
and begin to be aware of their capabilities as more self- 
directed and independent persons. Adults generally resent 
being thrust into situations that violate their self-concept 
of maturity: being treated with a lack of respect, being 
talked down to, being preempted from decision making, being 
judged, or in other ways being treated like children. 

b. Experience. Pedagogical tradition 
puts little value on the prior experience of children. 
Consequently, methodology has been largely made up of one- 
way communication frcm teacher to students. Andgragogy, or 
adult learning, on the other hand, emphasizes experiential 
and two-way or multi-dimensional techniques, such as group 
discussion, simulation, and roleplay. These techniques draw 
on the experience of all participants, not just the 
teacher's. 



C .  Readiness to learn. Pedagogy has 
usually promoted curriculum development that sequences and 
interrelates subjects and activities to meet some experts' 
re uirements for certification or graduation. Teachers and 
or I icials decide what will be learned, as well as how and 
when the learning will tiike place. In arldragogy, learners 
express their own individual needs and learning interests. 
A teacher facilitator L ~ s s  as a resource person to help 
diagnose learning x c ~  2nd suggest competencies needed to 
perform various roles or iunctions. 

d. Time perspective and orientation to 
learninq. Traditional pedagogical education presents infor- 
mation for future application. But adults normally learn in 
order to deal with present situations. The andragogical 
approach is, therefore, problem-centered, not subject- 
centered. It helps learners discover where they are not and 
where they want to go. Both curriculum and evaluation are 
designed with problem-solving competencies for the here-and- 
now in mind. 

3. Principles of Orqanizational Development 

The Sirs El Layyan English program will depend on a 
smooth-running operational structure. Current thinking 
about organizations, puts structure into a broad and dynamic 
framework. The model below shows the relationship of four 
elements in every organization : 

Mission 

Resources 

Figure 2. Model of Organizational Dynamics. 



The first step any organization needs to take is to be 
sure that all involved parties understand and agree on a 
mission or reason for existing. That agreement serves as the 
principle cohesive force for all aspects of the organiza- 
tion. 

It also helps people know how to channel their 
energy. Too many organizations try to operate on too little 
energy. Their personnel are either insufficiently committed 
to the organization's mission to take decisive action that 
moves the organization along, or they are afraid to unleash 
their energy for fear of overstepping their bounds. 

Without a clear mission and abundant energy, structure 
is pointless. Structure is simply a way to operationalize 
commitment to a common goal. But organizations must have 
structure to make clear how everyone interrelates and who is 
responsible for what. Structure is a plan of action, not 
just a chart of who sits where. 

The final component is the organization's resourcess: 
its people, facilities, capital, and other assets. Many 
organizations try to solve their problems by manipulating 
resources -- hiring or firing, remodeling, cutting costs, 
and so on. Frequently, though, the real problems are at 
higher levels, such as inappropriate structure, insufficient 
energy, or unclear mission. A well-managed organization, 
educational or otherwise, keeps these four components in the 
proper relationship. 

4. Implications for Sirs El Lawan 

In order to justify the expectations, effort, and 
expense of creating a new English training capability at 
Sirs El Layyan, it is strongly recommended that the precepts 
outlined above -- about language acquisition, adult learn- 
ing, ing, and organizational development -- be allowed to 
guide the development of the center. In this way, implemen- 
ters of the program will be able to move systematically and 
thoughtfully toward the establishment of a state-of-the-art 
program for language training. It should serve as a model 
for the revitalization of language training throughout 
Egypt. 



E. A Model for Instructional Desiqn 

This section will outline a system for designing 
instructional programs at Sirs El Layyan that are guided by 
the principles of adult learning and second language acqui- 
sltion discussed above. The actual design work should be 
done by the center's instructional staff, with the help of 
contract consultants and in cooperation with prospective 
participants and their employers and sponsors. 

The Critical Events Model for training program design 
that is presented below contains the steps to be followed 
in designing any language program for any group to be 
trained at the center. The obvious assumption is that the 
needs of each group will be considered and that appropriate 
program planning will then follow. Off-the-shelf instruc- 
tional packages aimed at all audiences are usually not 
fully appropriate for any audience without considerable 
tailoring. 
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Figure 3. The Critical Events Model (Nadler, 1982). 



1. Identify Organization Needs abd Specify Job 
Performance 

Len Nadler, the author of the above model for training 
program design, defines training as learning for one's pre- 
sent job. He therefore suggests that the design process 
begin with an analysis of the needs of the organization a 
trainee works for and the actual job he or she performs. 
The goal of this analysis is to make sure that the learning 
program will be relevant to the real work demands on the 
learners. To accomplish this goal, designers must inter- 
view employers of potential trainees, as well as the train- 
ees themselves. They must also examine job descriptions to 
see how the trainees will be expected to use what they 
learn after they are back on the job. 

In designing English programs for Sirs El Layyan, it 
will obviously not be possible to interview all the par- 
ticipants and their bosses. But several interviews should 
be held for each type of learner and each type of organi- 
zation they work for: universities, ministries, private 
companies, and so on. For participants going abroad to 
study, the immediate "jobv will be an academic or training 
program, which also will require analysis. But the organi- 
zation which the prospective participant already works for 
might also be consulted to determine its expectations of 
the employee during overseas study and upon return to work. 
Both contexts will place demands on the participant's 
English proficiency that should be determined to help shape 
the program. 

2. Identify Learner Needs 

Once it is clear what performance will be expected of 
learners, after the training program, it is possible to 
gather information about what they need to learn in order 
to perform well. Again, both the learners and their super- 
visors should be consulted -- or at least as many as pos- 
sible -- to help list these learning needs. Methods to 
gather this data include interviews, questionnaires, per- 
formance appraisals, on-the-job observations, and tests. 
What the learner needs to know minus what he or she already 
knows determines the learning need. 

-'%s an example, the list below enumerates some rather 
global learning needs that might be identified by the 
process just described in designing an English program for 
(and with) a group of university faculty members who are 
candidates for fellowships to study in the U.S. 



Graduate degree candidates in an American university 
need to: 

Present an accegcable TOEFL score, usually around 500 

Comprehend lectures and informal presentations for 
note-taking and discussion 

Comprehend social conversation 

Give class or seminar presentations 

Ask appropriate questions in class and seminar ses- 
sions 

Discuss topics of professional interest with profes- 
sors and peers 

Converse in social and personal business situations 
(including medical ones) in person and on the tele- 
phone 

Read academic publications for note-taking a~ld discus- 
sion 

Read newspapers and other general-interest materials 

Write professional papers 

Write essay exams in fixed time periods 

Take objective tests 

Use a computer for word-processing 

Interact appropriately with advisors, professors, 
peers, clerical staff, etc., demonstrating a coopera- 
tive attitude 

Plan and manage a program of studies 

Appreciate and respond appropriately to differences 
between American and Egyptian university systems 

Find avenues for personal stimulation, enjoyment, and 
relaxation outside the program of study. 



Determine Oblectivee 

Working from a list of learner needs like this one, 
designers must turn each need into a learning objective 
that focuses on the end redult of the learning. Objectives 
often begin with a phrase such as "By the end of this 
learning experience, the learner will be able to ...'I and 
then go on to include three componants: performance, con- 
dition, and criterion. 

The performance component stipulates what the learner 
will be able to do by the end of the learning programj for 
example, "To read an academic article." The condition 
element sets limits or constraints, such as ''an article of 
average difficulty in his or her field, not exceeding 3,000 
words." The criterion part of the learning objective speci- 
fies a level of acceptable performance, such as "at a speed 
of at least 200 words per minute and a comprehension rate 
of 80%, judged by a 10-minute, multiple-choice comprehen- 
sion quiz.'! 

By developing such an objective for the learner's 
reading skill development, a clear target for performance 
improvement is put into place. This target guides both the 
participant and the teacher. The teacher helps the learner 
understand what he or she must do to develop his or her 
reading ability and supervises the necessary practice and 
evaluation. The learner practices according to his or her 
own strategies and those suggested by the teacher, keeping 
the terminal skill objective and performance criterion in 
mind. Both teacher and learner understand that if the 
objective was deemed realistic and appropriate by all 
parties involved when the objectives were written and 
reviewed, then learning will only be considered complete 
when the learner can demonstrate the.behavior spelled out 
in the objective. 

The instructional staff at Sirs El Layyan, with 
appropriate collaborators, will need to develop detailed 
learning objectives based on assessed needs for each lear- 
ning program. After a while, teachers, supervisors, minis- 
try officials, and other decision-makers might feel that 
the process of defining objectives is redundant if client 
groups are similar. Rut it must be remembered that the 
objectives are for the benefit of each individual learner. 
Unless the learners participate in the process of determi- 
ning objectives, "buying into1! that process and its pur- 
pose, the usefulness of objectives as learning guides will 
be greatly diminished. 



4. Build the Curriculum 

?. curriculum (sometimes called a syllabus) is a list 
of itsme ta be learned in order to meet previouely detsr- 
mined objectives, The list is ordered acaording to when 
the learninq ia to take place. Every group of Learners at 
Sirs El Layyan will require its own objectives and curricu- 
lum. Perhaps there will be similarities between groups 
that will lead to similar object,tves and curricula, but 
similarities should never be presumed or glossed over. The 
nature of adult learning necessitates the assessment of 
needs, the writing of objectives, and the building of an 
appropriate curriculum for each separate group of homoge- 
neous learners. To shor t-circuit this process will 
compromise the integrity of the program and jeopardize its 
effectiveness. In far too many caeeu, an individual is -u 

perceived to be a poor language learner or an uncooperative 
student when the real problem is an inasproariate curricu- 
lunr design. The Sirs El Lawan center is too costly an 
experiment to allow such a problem to occur if it can be 
prevented by a riqorous approach to curriculum develo~ment. 

Moreover, cuxriculwn development cannot take place in 
vitro. Developers must take into account learner vari- 
ables -- such as previous learning experiences, cultural 
background, preferred learning styles, and so on -- as well 
as yuch teacher variables as subject matter expertise, pre- 
vious teaching experience, and preferred teaching styles. 
There is also the consideration of the learning environ- 
ment. Some learning is not appropriate or manageable in 
certair, settings; for example, research skills where no 
library exists. These kinds of variables must be kept in 
mind to enaure a realistic set of learning events. 

The main focus in curricu.?.um development is on the 
selection and sequencing of content. Happily, the era has 
passed in which language program curricula were determined 
largely by contrastive analyses of phonological and gram- 
matical systems in the native and target languages. Today, 
more consideration is given to learners' natural strategies 
for language acquisition, and decades of curriculum writing 
and use have added to our knowledge of what content and 
sequences appropriately fit these strategies. For 
instance, in helping a learner improve his or her reading 
skill, we do a lot more now than present a graded reader 
and say "Read." We present exercises that engage the 
learner's developed strategies for extracting meaning, such 
as guessing from context. We teach readers how to recog- 
nize organizational clues and other rhetorical devices. We 



even teach them how W avoid the traps that reduce their 
reading speed and comprehen~ion. These are tho skills that 
good readers must master, so they become the meat of the 
curriculum. 

To arrive at the content to be learned, every skill, 
piece ~f knowledge , and attitude that is found in the 
learning objectives must be analyzed to determine what it 
ie made of. Reading specialieta, to follow our example, 
have revealed a great deal about the interrelating stra- 
tegies and processes that result in successful reading 
comprehension -- from eye movement patterns to vocabulary 
recognition, syntactic analysis, pragmatic assumptions, and 
so on. The reading currj.culum at Sirs El Layyan would 
therefore need to inclutle activities to practice and inte- 
grate those strategies and processes. 

Fortunately, a great deal of curriculum development 
has been done for learning programs like Sirs El Layyan's. 
That means that once learner needs have been analyzed and 
objectives have been written for a group of learners, thu 
program designers can review materials that could lead both 
teachers and participants through appropriately sequenced 
learning activities to help meet the objectives. (Recommen- 
dations for appropriate materials will be made in Section 
7.) Care must be taken, however, to evaluate commercial- 
ly-avaflsble materials thoroughly to make sure that any 
prefabricated curriculum matches the objectives that have 
been written at Sirs El Layyan. Often commercial packages 
need to be tailored to satisfy particular learning needs 
and learner/teacher variables. 

A~ the next level of specificity, curriculum building 
requires lesson planninj. Many teachers slight this vital 
process, preferring to "wing it" in class and draw on 
previous experience with other learfiers. Very little 
instruction is successful unless it is carefully planned 
for the learners involved. Too much "winging it1' and too 
little planning takes place in English programs, accounting 
for a lot of learning failures. Handing someone a book, 
telling him or her to read a chapter in it, and asking 
questions about the chapter is not going very far toward 
teaching reading skills. In order to do more, appropriate 
activities must be thought out and facilitated, based on 
the objectives and the curriculum. Teachers at Sirs El 
Layyaa should be conscientious about, and if necessary 
trained in, Lesson planning to ensure that the learners' 
time is judiciously spent. A simple form, found in Appen- 
dix A, can provide a useful framework for lesson planning. 



5. Select Instructional Strategies 

The curriculum will spell out what is to be learned 
and in what sequence, but not how. That set of decisions 
is the next step. New teachers will benefit from ample 
suggestions about how to stimulate learning. And even the 
more experienced ones may have fallen into ruts, relying on 
the same few techniques and strategies they have used for 
years. One often sees "old stand-by'sv being used in ESL 
classes that have not been reviewed for effectiveness or 
appropriateness: oral drills, oral reading, translation, 
and so on. 

The creation of a new center for English training at 
Sirs El Layyan offers an opportunity for innovation both in 
curriculum design and in selection of instructional 
strategies. There will be space and time and money that no 
English program in Egypt has had before. To capitalize on 
these resources, designers and teachers should be creative 
and adventuresome, with the principal yardstick being 
effectiveness, not convention. 

Many kinds of strategies should be tried. (A compre- 
hensive list of possibilities is given in Appendix B.) 
But three will be suggested here specifically: (a) self- 
directed learning in a learning resources center, (b) coop- 
erative learning, and (c) activities outside the English 
class. 

These strategies are emphasized because they are par- 
ticularly appropriate for one of Sirs El Lawan's major 
client groups -- overseas degree candidates. In U.S. grad- 
uate schools, students have to learn to rely much less on 
their professors than they do in Egypt. Learning how to 
learn on their own and through peer-group projects is 
essential. The strategies suggested here are intended to 
foster that kind of learning. They would, of course, be 
appropriate for other Sirs El Layyan client groups as well, 
since they manifest basic principles of adult learning and 
second language acquisition. 

a. Self-Directed Learning 

Self-directed learning is not directionless or ad hoc. 
Participants must be helped to develop and use self- 
directed strategies that w e  approprite for specific 
objectives. For example, to increase reading speed, a 
traditional teacher might assign timed reading selections in 
class, telling the whole group when to start and stop, 



giving them their reading speeds, grading their comprehen- 
sion quizzes, and so on. An alternative at Sirs El Layyan 
would be to suggest that a participant with a reading speed 
problem begin using a computer-based reading skills package 
that presents text at a variable rate or automatically 
calculates ' words-per-minute using an internal clock. 
Accompanying comgrehension checks, with feedback, would 
help the learner track comgrehension rate with reading 
speed. The teacher could monitor the results if desired by 
asking for student reports or checking the computer's 
record keeping system directly. The learning activity 
itself, however, would not be teacher-directed, 

To facilitate the practice of self-directed learning 
strategies, it is recommended that a learning resources 
center be established at Sirs El Layyan, e y p p e d  wlth 
m e r s ,  audio and video cassette players, an. appropri- 
ate software and print materials other than class tests. 
The center will need-a staff to instruct participants on 
proper use of equipment, check out materials, and so on, 
but not to direct the learning activities. Participants 
can schedule their own time at the centdr and select acti- 
vities ther that will help them achieve objeectives they 
have worked out with their teachers. Self-evaluations can 
be reported according to agreed-upon schedules related to 
learning objectives. More recommendations about the lear- 
ning center will be given in subsequent sections. 

b. Cooperative Learninq 

Another set of strategies often overlooked in ESL pro- 
grams falls under the rubric of "cooperative 1earning,l1 a 
concept developed by the Johnson brothers at the University 
of Minnesota. These strategies foster communication between 
group member, as an alternative to the usual teacher-student 
channel. Dyads (pair exercises), role-plays, simulations, 
debates, group research projects, and interviews are just a 
few qf the techniques that move the teacher out of the spot- 
light and turn the learners1 attention toward each other as 
communication partners. 

Although teachers are still useful as overall supervi- 
sors and resource persons, as much responsibility as pos- 
sible is turned over to the learners to actually direct 
their own learning. This allows for a more natural peer- 
to-peer style of communication, rather than the hierarchical 



style so cammon in classrooms but much less common in the 
real world. Of course, care must be taken to build rapport 
and trust within the group before launching into cooperative 
activities, but exercises to accomplish this are now a 
standard feature of adult learning programs and many books 
are full of usetul suggestions. 

Some cooperative learning strategies require learners 
to interact outsido the classroom or certainly outside the 
limits of normal English-lesson content. Some of those 
possibilities are discussed below. 

Activities Outside the English Class 

A stereotypical image of an adult English class is of 
people sitting in desk-chairs, in rows or in a semi- 
circle, listening to explanations and executing exercises 
under a teacher's close control. The topic is often the 
English language itself, even though many learners aren't 
very interested in the language per se, and the whole 
enterprise is book-centered. 

The model of second language acquisition presented 
earlier shows the importance of social and physical events 
as input for acquisition. It also emphasizes the affective 
factors -- such as attitude and motivation -- which influ- 
ence both language intake and language output. There is no 
getting around the fact that classrooms, no matter how 
creatively managed, permit only a very limited contest of 
physical and social events in which language is naturally 
acquired. As a result of these limitations, more and more 
is heard these days about such non-traditional learning 
activities as typing, computer games and programming, cook- 
ing, drawing, gradening, and sports. Such activities, if 
properly planned, can provide stimulating settings for 
English practice that help learners achieve their objectives 
for proficiency enhancement without the self-consciousness 
and language-consciousness common to typical classrooms. 

Not all non-English-class activities need be nonfor- 
mal. Content-based learning can be built around topics 
easily handled in classrooms and laboratories -- computer 
literacy, music appreciation, statistics, cultural history, 
and management concepts, to name a few. These can be par- 
ticularly appropriate for participants preparing for aca- 
demic programs abroad. 



In summary, diversity in learning activities and set- 
tings keeps learner interest and enthusiasm high, improves 
staff morale, and engages cognitive processes and strate- 
gies within the learners that are naturally used in lan- 
guage acquisition. English practice in non-traditional 
contexts should therefore be one of the distinguishing fea- 
tures of the programs designed for Sirs El Layyan. 

6. Evaluate 

In the Critical Events Model for training design pre- 
sented above evaluation and feedback are at the heart of 
the process, This means that every task or step in the 
design sequence requires thorough review before designers 
move on to the next step. Each step has its own objec- 
tives, and evaluation reveals whether or not the objectives 
have been met. 

The evaluation process itself is comprised of three 
events : 

a analyze the outcome of the task in terms of its objec- 
tives 

a get feedback based on the analysis 

decide if the objectives have been met. 

People to be involved in the evaluation are the pro- 
gram designers, participant sponsors (such as MOHE offi- 
cials), supervisors of participants, and sometimes parti- 
cipants themselves. 

Consider how the evaluation process might work for the task 
of building the curriculum. How can the curriculum devel- 
opers know if they have done their job satisfactorily? 
The first step in the evaluation is analysis. The 
designers look back at the objectives for their work, 
which might have been stated as : 

To develop a specific list of the items to be learned 
in order to meet the previously determined learning 
objectives 

To list the order in which the learning is to take 
place. 



They look at each element of the content and indicate 
how it relates to the previously stated objectives. Then 
they stipulate their reasons for sequencing these elements 
as they did, Finally they clarify what assumptions about 
the learners they made that made them feel their con- 
tent (scope) and sequence were appropriate, 

The product of this analysis is given to evaluators 
drawn from the groups cited above: supervisors, partici- 
pants, etc. Meeting as a committee, they give their feed- 
back on the task as analyzed by the designers and react 
negatively or positively. The meeting concludes with some 
specific decisions by those involved in the feedback. For 
example, the following questions should be answered: 

a Does the content meet the previously determined objec- 
tives? 

a Will that content satisfy the identified needs of the 
learners? 

a Does the content relate to performance? 

Does the content relate to the previously identified 
needs of the participants1 organization(s)? 

Depending on the answers to these questions, the com- 
mittee either approves the curriculum design or asks for 
changes, subject to later evaluation. Once the curriculum 
is approved, designers move on to the next step, selecting 
instructional strategies. At the end of that step, a simi- 
lar evaluation process takes place, and so on through the 
whole series of training events. 

a. Goal of Evaluation 

The purpose of all these evaluative efforts is to be 
sure that the trainir,;? program is on target. Nothing could 
be more discouraging ti,m to finish a whole training pro- 
gram and then have to say, "Well, that was a great program, 
but we didn't really accomplish what we were supposed to 
acc~mplish.~ Or Our curriculum was appropriate, but our 
instructional strategies just weren't right for that 
group. 



b. Philosophy 

Evaluation makes some people uncomfortable, but it 
doesn't have to. Evaluation at Sirs El Layyan will serve 
to keep the program on track, to enable those responsible 
for the program to say, ttItts workingltt If evaluation is 
approached from a judgmental point of view, of course, it 
can inhibit rather than encourage people. In the Sirs El 
Layyan program, evaluation should be descriptive rather 
than judgmental, pointing out what is, what isn't, what 
needs to be. Quality programs result from such open, can- 
did, descriptive evaluation. 

c. Methods of Evaluatinq Learnins Outcomes 

The above example, evaluating curriculum development, 
is one of many evaluations that need to take place before 
training actually begins. After the start of the training, 
however, the evaluative focus shifts to the results of the 
training: How well are participants learning what the pro- 
gram was designed to help them learn? How is it changing 
their ability to use English in the ways specified in the 
objectives? 

To answer these questions, the program designers must 
know what the learners' performance levels are in different 
skill areas when the program begins. Appropriate instru- 
ments must be used to make these initial performance 
measurements and to measure change during and/or at the end 
of the training program. 

Unless materials are selected that have built Li  pre- 
tests, achievement tests, and post-tests, curriculum 
designers and teachers must develop their own instruments. 
These will be reflective of the learning objectives and the 
performance criteria stipulated in them, and they may not 
look like a formal test at all. It is only necessary to 
qive learners a chance to demonstrate the lanquaqe behavior 
they are working to master. 

Three proficiency measures are suggested below: 



(1) Personal Competency Models 

A personal competency model is a subjective assessment 
of proficiency common to adult learning programs. The 
development.of such a model, using a grid like the one 
below, can help identify gaps between present and desired 
competency and to identify areas of greatest need for 
improvement. 

Figure 4. Personal Cpmetency Model 

Method for Constructing a Personal Competency Model 

1. Identify in group discussion or with one other person 
the key areas- of competency required for the performance of 
the task (objective) in question. 

2. List the competency at the bottom of the competency 
model as Column 1,2,3, etc. 

3. Rate your present level ot competency on a scale of 0 
to 100 (where 100 represents excellence), and enter your 
perception of your present level with a dot in the center 
of each column. 

4. Check .with someone else who knows your performance (a 
peer or your teacher) for his or her opinion and enter this 
perception in each column also. 



5 . Connect the dots to make a two-line graph which will 
show the similarities and differences between your and 
another's perception of your performance in relation to the 
ideal. 

6. Vary the skills and abilities measured as situations 
change requiring different competencies. 

7. Draw up new models from time to time to see how your 
and the other person's perceptions of your performance have 
changed. 

To get an informed opinion from another person, a 
participant in an English program at Sirs El Layyan may 
have to wait for a teache.: to do some diagnostic testing. 
But the participant's self-assessment may be based on 
different, independent information or impressions. 

The personal competency model is particularly appro- 
priate in adult programs because it draws the learners 
toward their own recognition of strengths, weaknesses and 
needs. If a teacher is used as the other assessor, the 
competency model can create a partner-type relationship 
between the participant and teacher for purposes of evalua- 
tion -- a situation to be preferred over the kind of adver- 
sarial relationship that sometimes exists. And if a peer 
is the other assessor, the process may be even less threat- 
ening. 

(2) TOEFL (Test of English as a Foreign 
language ) 

For one of Sirs El Layyanls principal client groups, 
applicants to U.S. degree programs, the TOEFL is an essen- 
tial assessment instrument. Virtually all American col- 
leges and universities require applicants to submit scores 
from an international (secure) TOEFL administration. These 
participants should, therefore, learn how to demonstrate 
their proficiency through this challenging objective test. 
Most aspiring degree candidates, and any other participants 
for whom the TOEFL is a requirement, will have submitted a 
score to the Missions Department of the MOHE as part of the 
application process. It is expected that client groups 
will then be formed for training at Sirs El Layyan based on 
similar TOEFL scores. But because different amounts of 
time will have lapsed for different participants between 
their TOEFL-taking and their enrollment at Sirs El Lay- 
yan, an institutional (locally scored) TOEFL should be 
administered for all such participants at the beginning of 



their training. Then program managers will have a full set 
of comparable scores. 

At the end of a training program, the TOEFL should be 
given again -- a different institutional form to show what 
score gains have been achieved. Between the two test admi- 
nistrations, TOEFL practice should be offered to help 
improve participants' test-wiseness for this demanding 
assessment. 

Care must be taken to help participants -- and teach- 
ers -- understand that successful learning at Sirs El Lay- 
yan will not be directly reflected by TOEFL scores. In 
order to assess the participants' achievement of their 
learning objectives (specific types of enhanced language 
performance), program designers must develop instruments or 
procedures that incorporate the performance criteria stated 
in the objectives. Speaking skills, for example, are not 
measured by the TOEFL, but should be by other means if 
there are objectives for speaking skill improvement. 

For client groups not intending to go abroad, the 
TOEFL might still be administered for research purposes, 
permitting program managers to compare proficiency gains 
for different types of clients. But a decision to adminis- 
ter TOEFL to non-academically-oriented clients must be 
carefully considered for two reasons: first, the test 
was not designed for non-academic learners of English; and 
second, if one group gets TOEFL practice , all groups who 
are tested must also get comparable TOEFL practice, or 
else their scores can't be compared. Program managers and 
curriculum designers must decide if such practice is a 
valuable enough investment of time, given overall goals for 
these non-academic groups. 

It will be crucial to the success of Sirs El Layyan 
programs for the staff to make clear to all TOEFL-taking 
participants the difference between achieving their 
learning objectives and performing well on the TOEFL. 
Otherwise, the participants will focus only on preparing 
for the TOEFL, to the detriment of the rest (and major 
part) of the curriculum. There is no evidence we know of 
that TOEFL preparation alone actually changes real-world 
English usage. 



(3) Oral Proficiency Assessment 

It is expected that virtually all groups who go to 
Sirs El Layyan will have as a major objective the imgrove- 
ment of their ability to express themselvee orally in a 
variety of contexts. To assess progress toward and 
achievement of this objective, the instructional staff must 
use some means to evaluate oral proficiency. The kind of 
global rating that is part of a personal competency model 
would be a beginning, but not sufficiently detailed to say 
what aspects of oral proficiency have been achieved and 
what remains to be mastered. 

The company which produces the TOEFL, Educational 
Testing Service (ETS), has a test of spoken English, for 
which a tape is made of a learner's elicited oral output 
and then sent to ETS for evaluation. This test should be 
studied to see if it has any merits for programs at Sirs El 
Layyan. It is likely to prove inappropriate in most cases, 
however, due to the cost and the required for evaluation by 
ETS . 

Another method for assessing oral proficiency offers 
more promise. It is the oral interview system developed by 
the U.S. government's Interagency Language Roundtable (ILR, 
a consortium af government language programs, such as the 
Foreign Service Institute). The ILR system has been 
adapted by ETS and the American Council on the teaching of 
Foreign Languages (ACTFL) for use by non-government 
language programs. It is described in a book and cassette 
kit, Testing and Teachinq for Oral Proficiency, by Judith 
Liskin-Gasparro (Boston: Heinle & Heinle Publishers, 1987). 

The staff at Sirs El Layyan should become familiar 
, with the ILR/ETS oral assessment system and consider using 

it with appropriate learners. If it is to be used, a cer- 
tified trainer should be invited to Sirs El Layyan to help 
the instructional staff develop the competence required to 
administer the oral assessments properly. 

d. Formative and Summative Evaluation 

Performing evaluations comprised of analysis, feed- 
back, and decisions is necessary for every step in the 
training design, including the final step of conducting 
training. At that point, formative evaluation will be 
complete and it will be time for an overall summative eval- 
uation of that particular training program. Once the grad- 
uation parties are over, the certificates have been handed 



out, and the participants have been sent home, program 
designers and teachers will need to sit down togather, gsr- 
haps with an outside evaluator, and ask themselves: "Did wa 
achieve our objectives for these participants?" If the 
learning outcomos and other indicators suggost that the 
progrm objectives were met, then the design process begins 
again for a new group of learners, or anothcr program 
(round) for the same learners. 

This summative evaluation determines whether objec- 
tives have been met, and whether originally stated needs 
have been addressed and eliminated. Often, this summative 
evaluation/needs assessment reveals that some needs were 
not eliminated and that additional training -- of the same - 
or a different type -- is required. This need not be a 
negative judgment about participants or program designers 
or teachers. But reasons should be sought for the remain- 
ing needs. Was there something in the conduct of training 
or in the curriculum that should be changed? Or is just 
more time required for certain participants? 

This is also the time to look at material;, schedules, 
staff performance, equipment, facilities -- all aspects of 
the program -- to see if changes are indicated. At Sirs El 
Layyan, after several programs have been run (perhaps after 
a year of operation), an outside evaluator should help take 
a look at how the programs were designed and implemented, 
and whether they proved sufficiently effective to warrant 
continuation without major change. The final summative 
evaluation, of course, will take place at the end of the 
five-year project. 

7. Obtain Instructional Resources 

a. Human Resources 

The most critical element of a training program is 
undoubtely the teachers or facilitators, whose job is to 
implement the training design and make all the planning 

work done up to that point bear fruit. Teachers recruited 
for Sirs El Layyan should be individuals who can be 
entrusted with that kind of responsibility. Since they 
will be a resident training staff, they will have to imple- 
ment different training programs for different types of 
learners. Therefore, they should be well-trained and flex- 
ible. In the beginning, the majority of them should be 
experienced in adult language training, preferably with 
speakers of Arabic. The majority of them should also be 



native speakere of English, so that they can provide 
authentic language modeling. For group@ being prepared for 
U.S. study, their teachers ehould have recent living expe- 
rience in the U.S., and preferably on university campuotm. 
An appropriate level of maturity will also be required 
(since the Sirs El Layyan groups will be composed of mature 
professionals) and a readiness to work in a remote setting 
on an intensive schedule. 

The administrative (non-instructional) staff must also 
be comprised of capable, performance-minded individuals. 
From the coordinator level down to the janitor level, 
everyone will have to deliver quality service. No matter 
how good an instructional program is offered, it can easily 
be torpedoed by lackluster support services in areas such 
as builidng maintenance, food preparation, and recreation. 

The best people available should be selected for the 
various instructional and administrative support positions 
at Sirs El Layyan. Then they need to be properly oriented, 
motivated, supervised, appraised, and rewarded. 

b. Physical Resources 

(1) Materials and Equipment 

One of the surest ways to ensure a poor-quality lan- 
guage ro ram is to start searching too soon for "good 
materiafs, I or worse, to plan to use known materials before 
objectives and curriculum are set. This is not a rare 
occurence in the English-teaching business, but it should 
be non-existent at Sirs El Layyan. The design process 
should be followed step by step, until all the necessary 
decisions have been made that are needed to guide the 
selection of suitable materials. 

English-teaching materials come in many forms these 
days. Textbooks, audio and video cassettes, and computer 
software are the most common ones, and will all be appro- 
priate for one or another of the instructional strategies 
selected for programs at Sirs El Lawan. We will not make 
detailed suggestions for materials here, leaving that to 
the designers of specific programs, except to list in 

' Appendix C some po~sibil~ties for a program in English for 
Academic Purposes (EAP). The list is only illustrative. A 
real list for an EAP program at Sirs El LayIan should be 
generated only after curriculum content and sequence are 
set. 



What foLlaws herb 2s an extensive sat of! ~uggestlons 
far using non-print instructianal madia, both in tha 
classroom &and the language laboratory and the Learning 
Raoourcee Center. There are also recommendation8 for the 
upgrading of the audio-visual center at Sirs El Layyan and 
for appropriate staffing to eneure that the instructional 
resources ara reliably managed and maintained. Appendix D 
is an itemized lint of our equipment recommendations, with 
U.S. costs and suppliers. 

In order for the intensive English training program at 
Sirs El Layyan to produce the desired results, all avail- 
able tools of modern instructional technology should be put 
to use. These tools -- audio and video cassette recorders, 
overhead projectors, language laboratory and microcomputers -- can help the instructor provide a much broader spectrum 
of communicative and cultural experiences than could be 
obtained from classroom instruction alone. In an intensive 
program such as this, efficient and effective use of 
instructional time is absolutely neceesary. One of the 
more important aspects of the instructional approach we 
suggest is the development of each participant's responsi- 
bility for his or her own progress, These are adult, edu- 
cated people and, as such, should be expected to assume an 
active and responsible role in the training they receive. 
Consequently, strong emphasis will be placed on individual 
study and other activities out~ide the classroom. The lan- 
guage laboratory and the Learning Resources Center will be 
the primary locations for these individual activities. 
Aside from the enhanced efficiency of time spent in learn- 
ing, use of the equipment, especially the microcomputers, 
will be useful in preparing some participants for academic 
life in the U.S. It is becoming increasingly important 
there for all graduate students to be "computer literate.'' 
word processing, statistical analysis, spreadsheet and 
deeabase manipulation and, in some cases, communication are 
all highly useful and frequently required skills in the 
academic and business life of the U.S. Since one purpose 
of having a residential training facility is to prepare 
participants for academic life in the U.S., these tools are 
essential. 

(a) Using Instructional Media 

There are four distinct areas of the facility in which 
instructional media will be used: 1) classrooms, 2) lan- 
guage laboratory, 3 )  Learning Resources Center, 4) audio- 
visual center/TV studio. Each has its own unique capabili- 
ties, requirements and uses. These will be explained in 



the aactiona which follow. Specifications for recommended 
equipment are included in the equipment summary in AgpendSx 
D. 

Classroomn 

Since the participants will be in class for several 
hours every day, it is important that the teachers provide 
varied activities and experiences to help maintain the 
learnerst interest and concentration. In order to permit 
the teacher to introduce material at the appropriate 
moment, each of the classroams should be equipped with an 
audio cassette recorder, video cassette player, television 
monitor, overhead projector and slide projector and screen. 
Most of this equipment should be installed in a reasonably 
dust tight, locking cabinet in the front corner of the 
room. The cabinet could be constructed locally and perma- 
netly installed, or a commercial cabinet with locking doors 
and rollers can be purchased. The latter would be more 
expensive but preferable since it could be easily moved to 
the best viewing position. The screen should be mounted on 
the front wall of the room. 

Audio tapes which accompany the tests being used in 
class ( such as Interaction/Mosaic, Improvinq ~ u r a l  Com- 
prehension, etc.) can be used to supplement normal class- 
room instruction, giving the participants an opportunity to 
hear other native speakers of English and preparing them 
for individual practice in the language laboratory. This 
is an important component of the classroom preparation: the 
learners should always be introduced to the material they 
will be practicing in tk; lab, shown what to do and how to 
do it. The teacher should not spend a great deal of time 
on this activity but the participants should nzver be asked 
to go to the lab to practice without being introduced to 
the material first in class. Other audio tapes such as 
narrations, plays, radio broadcasts and popular music 
should also be used to provide listening comprehension 
practice and a little entertainment. 

Video cassettes of movies, documentaries and programs 
specifically for learners of English as a second language 
should be used to provide a variety of sources for com- 
prehension practice and to present cultural information 
which the teacher can then build on to draw participants 
into discussians, using the language for interesting com- 
munication. The choice of specific titles should be left 
to the curriculum developers and the teachers themselves 
but lists of available materials can be provided and local 



institutions (such as AUC and tho ACC in Alexandria) may 
also be able to provide some cassettes which have proved 
usetul. 

Slides. and transparencies can be used to illustratra 
specific points and to provide interesting still visuals as 
a point of departure for interaction. 

Lanquage Laboratory 

Preliminary resaarch indicates that the language 
laboratory is a widely misunderstood tool in the educa- 
tional institutions of Egypt. Most labs appear to be 
either misused or unused. The excellent new 26-position 
Auditek lab at Sirs El Layyan is so far unused and in per- 
fect condition. IE order to help prevent that lab from 
suffering the same fate as many others, a few points about 
utilization of language laboratories should be emphasized 
for the benefit of the teachers and the course director at 
Sirs El Laman. 

The language lab makes a poor classroom. Attempts 
to conduct a class in the lab, using the equipmen,t 
occasionally for group exercises, usually lead to 
frustration and boredom. The booths get in the way, 
preventing easy communication, and participant gener- 
ally do not like to be led in group or unision drills. 
It is preferable to conduct a class in a classroom, 
using a tape recorder for playing a passage when 
appropriate. 

The lab is an excellent tool for individual practice, 
making the most efficient use of available time. In 
any given 30-minute class session, the learner will, 
on average, be able to actively participate -- speak, 
respond, practice -- for only 1-2 minutes (not count- 
ing group repetition). In a 30-minute labsession, the 
learner can actively particpate for the entire 30 
minutes and choose which area he or she wishes to work 
on and proceed at the pace best suited to his or her 
learning style. 

The lab can provide a variety of native speakers and 
a variety of cultural material which the participant 
can listen to and work with at his or her leisure. 

The lab is very useful for testing, either individu- 
ally or in groups. This lab in particular has an 
excellent console permitting teacher control of stu- 



dent recorders, relieving learners of the responsi- 
bility for starting and stopping the rocordera during 
testing, This permits the teacher to start the 
recorders only when a response is expected, greatly 
reducing the amount of irrelevant material the teacher 
must listen to during evaluation. 

By being permitted free access to the lab and tapes, 
the participants can select the material appropriate 
to their needs and progress at the rate moat suitable 
to their individual learning styles and abilities. 

It is essential that the lab be available to partici- 
pants after class hours for individual work, A teacher or 
assistant should be availabe for help if it is needed. 
Learners should be trained to use the lab and, if self- 
evaluation and improvement is expected through use of the 
recording feature of the lab, then they should be trained 
in phonemic discrimination at an early stage of their lan- 
guage study . 

There is a very complete instruction manual for the 
lab, a copy of which should be made available to each 
teacher so that all can use the lab efficiently. Each 
teacher should be given a thnrough orientation to the 
operation and use of the lab before classes begin. 

It is generally accepted knowledge that practice, 
actual use of the language, is one of the most imporant 
factors leading to improved fluency. Use of listening 
comprehtmsion exercise, general listening for content and 
active participation in oral production drills (not rote 
repetition) can help a participant arrive at a higher level 
of fluency more quickly than through classroom instruction 
alone. These activities are ideal for the language labora- 
tory. 

There are three changes which should be made in the 
lab room at Sirs El Layyan to make it more useful: 

a Shelving should be installed in the front or along 
the side to hold multiple copies of cassettes for the 
texts being used and any other supplementary material. 
Simple wooden or metal bookshelves will suffice. To 
accommodate the tapes eventually needed in the lab, 
at least 100 feet (30 meters) of shelving should be 
provided. Three standard bookcases with extra shelves 
should be adequate for at least the first year of 
operation. 



e Two small one-to-one cassette copiers should be ins- 
talled in the front of the lab near the shelves so 
that participants can make personal copies of the 
tapes for use in their rooms or the media center. The 
copiers can be placed on E small table and a small 
bulk tape eraser should also be installed near the 
copiers. High speed copiers do not have erase heads) 
all tapes must be bulk erased before copying. 

a The "pitH between the console and the first row should 
be filled even with the floor, leaving one normal step 
up to the console. 

The laboratory equipment is sensitive to dust and heat 
and should be maintained in a tomperature-controlled, 
dust-free environment. The power to the laboratory build- 
ing should be requlated and filtered to prevent surging and 
low voltage conditions, The sophisticated electronics of 
the console and recorders can be damaged by widely varying 
voltages. 

The Learning Resources Center 

In the learning environment we are suggesting, indi- 
vidual study outside the classroom and exposure to a vari- 
ety of media and cultural material are essential compo- 
nents. We propose creating a Learning Resources Center to 
house a small library, audio and video tapes and playback 
equipment and several microcomputer stations to permit a 
wide variety of learning experiences. The books, period- 
icals, and tapes will be supplementary and more cultural 
and entertaining in nature to attract and interest the 
participants. The microcomputers will serve several useful 
functions. The learners will learn how to use computers, 
that is, become "computer literate" in the most basic 
sense; they will use the computer as an instructional tool 
through interactive exercises; they will use the computer 
as a production tool with work processing software to 
write, edit and print out papers, giving them very practi- 
cal experience in writing and using English as well as 
valuable experience using the word processor, 

We recommend that the statistics section on the first 
floor of the classroom building be remodeled to accommodate 
the Learning Resources Center. The remodeling shoudl con- 
sist of cleaning and painting the entire interior, instal- 
ling new fixtures, carpeting the rooms and air conditioning 
the area. Since this facility will house several micro- 



computers, audio recorders and a video recorder, a temper- 
ature-controlled, dust-free environment must be maintained. 
For the same reasons, a well requlated, surge-protected 
power source must be provided. Computers do not respond 
well to widely varying voltages. 

We propose installing ten microcomputer stations in 
the large room, around the outside walls. The center of 
the room can be furnished with comfortable chairss, as in a 
lounge, for reading or listening to tapes. Small cassette 
players may be installed ii~ tables or portable tape players 
may be checked out from the office. The main disadvantage 
of using the portable players is the usage of batteries. 
It would be more cost effective to use a.c.-powered cas- 
sette players in a permanent installation. 

A small room can be furnished with a video cassette 
player and television receiver with comfortable chairs for 
individual or small group viewing of video tapes from the 
library. The library of books, periodicals, video and 
audio tapes can be housed in another ism. The office will 
house the LRC coordinator and an assatant. They will 
monitor activities and help participa~ts w e  the equipment 
and find materials. 

The Audio-Visual Cefntev 

The audio-visual center and recording studio building 
should be adequate for the needs of the program. The 
interior should be cleaned and painted, all the old equip- 
ment discarded and shelving for tapes installed. The func- 
tions of the AV center are as follows: 

0 Serve as a storage and maintenance area for AV equip- 
ment. Spare pieces of equipment should be kept here 
to replace malfunctioing items and to take to areas of 
the campus other than the classrooms, lab or LRC. A 
cometent electronics technician should be stationed 
here to keep all the equipment in opexating condition. 

Serve as a secure area for storage and reproduction of 
master copies of magnetic media. Original copies of 
audio and video tapes and computer disks used in the 
other facilities should be stored here. A high speed 
audio cassette duplicatoz, video cassette copier and 
a computer for checking an& copying disks should be 



provided to assure good service. It is important 
that a technician be on duty during open hours so that 
requests for materials by instructors can be met 
quickly. 

a Storage of blank audio and video tapes, computer 
disks, cables, cords, etc. 

a Production of audio and video materials by teachers 
for supplementary work and by participants for learn- 
ing activities. Good quality audio and video materi- 
als can be produced usjng the better equipment and 
quiet environment of the studio. Learners can be 
assigned to produce short pruyzsms -- plays, news 
broadcasts, etc. -- to use English for realistic 
communication that is interesting and entertaining, 
to become familiar with the equipment and production 
techniques and to be able to see themselves on TV, 
usually a confidence booster and motivational tool. 
h e  studio should be equipped with movable lighting, 
curtains, one color video camera and three microphones 
cn movable booms. The control room should be equipped 
*ftth two high quality VCR's with electronic editors, 
r-e open-reel audio mastering recorder, one cassette 
A,. -,order, audio mixer, video monitor and all associ- 
2)"1?d wiring and miscellaneous peripheral equipment. 
A ,  with the other buildings housing electronic equip- 
-/,?.!t, the A-V center should be air-conditioned and 
;e,aled to prevent intrusion of dust. 

K B ~erj.a?~s and Supplies --- 
Audio tapes to accompany the tests should be ordered 

from the publisher. Supplementary audio and video tapes 
can be found in the listings of materials from NICEM 
(National Information Center for Educational Media, P.O. 
Box 40130, Albuquerque, NM 87196) as well as lists from 
local institutions (AUC, ACC, etc.). The computer software 
can be purchased from publishers. However, it is quite 
expensive and copyright restrictions are very cumbersome. 
Since the word processor and spreadsheet programs will 
probably be the moat heavily used and the most useful to 
the participants, it may be advisable to purchase a simple 
nshare-warev version of these programs such as PC-Calc. 
These programs can be purchased at a very reasonalbe price 
-- about $30 for a package of 4 programs, including a word 
processor, spread sheets, data base manager and communica- 
tion program -- and permission is given to make any number 



of copies. This would be a great help to the students, and 
administrators would not have to be concerned about copy- 
right restrictions. 

When items of magnetic media are acquired, they should 
be cataloged and stored in the Audio-visual Center as mas- 
ters. Copies should be made for use in classrooms, the lab 
and LRC. Especially given the location, original masters 
of magnetic media -- tapes and disks -- should never be 
placed in a public use area. If they should become 
damaged, erased or lost, many people will be inconvenienced 
until a replacement can be obtained. Copyrighted video 
tapes may have to be checked out by a teacher for use in 
class, then returned. Multiple copies can be made of 
instructional audio tapes for use in the language lab. 
Multiple copies can be made of "share-ware" computer soft- 
ware but copyrighted commercial programs will have to be 
checked out to individuals. It is generally accepted 
practice to permit making one backup copy of computer soft- 
ware. The copy should be checked out, leaving th\s original 
safely in storage. 

Blank audio cassettes can usually be purchased in 
large quantities at a discount. It is best not to purchase 
the cheapest cassettes available: they tend to self- 
destruct. For use in language labs and copying on high 
speed duplicating equipment, the recommended tape is the 3M 
AVX Studio Master cassette -- C-30, C-60- and C-90. No 
cassette longer than C-90 should ever be used in this 
equipment. 

Blank video cassettes (1/2" VHS) and computer floppy 
diskettes (5 1/4", double sided, double density) should 
also be available at a quantity discount. Any of the well- 
established name brands should be acceptable: 3M Scotch, 
Sony, Maxell, Memorex, Verbatim, TDK, etc. 

Audio cassettes should be stored in the standard 
Norelco type album box. Video cassette masters should be 
kept in the hinged lid vinyl storage box. Copies could be 
kept in the vinyl sleeve box which comes with the cassette. 
Floppy disks should be stored in a rigid box that can be 
tightly closed. 

Other necessary supplies include cotton swabs and 
denatured alcohol for cleaning the tape recorder heads, 
assorted audio adapters and cables, video cables, bulk tape 
erasers, marking pens and labeling tape for labeling the 
cassettes. 



Personnel: Lab, LRC, A-V Center 

One of the most important positions at this facility 
will be that of electronics technician. There will be a 
substantia1.invantary of sophisticated electronic equipment 
in use every day as an integral part of the training pro- 
gram. This equipment will malfunction. It will get worse 
as it gets older. It is imperative that a full-time, 
experienced electronics technician be available to set up 
equipment, maintain it, repair it, maintain inventory of 
spare parts for repair, recommond replacement when neces- 
sary and help train teachers and cpgrating technicians in 
the use of the equipment. This person will be based in the 
A-V Center. 

The A-V Center manager should be experienced in the 
use and management of audio-visual equipment and materials. 
This person will act as media 1.ibrarian and equipment man- 
ager for the center and will schedule use of the recording 
studio and portable equipment. This person should be the 
instructional equipment expert for the center and will 
conduct staff and student orientations in the use of the 
equipment. 

The recording technician will operate the recording 
studio and assist the A-V manager in scheduling and inven- 
tory of materials and equipment. 

The language laboratory should be open for student use 
as much as possible, daytime and evening hours. Exact 
hours will depend on the schedule of classes, etc. 
Ideally, two or three part-time lab monitors should be 
hired to help the participants and students use the lab. 
These lab monitors should be trained in the operation of 
the lab and the arrangement of the materials. These people 
are not expected to be electronics technicians but they 
should learn to recognize problems in malfuntioning equip- 
ment and report them to the electronics technician in the 
A-V Center manager. 

The coordinator of the Learning Resources Center 
should have training and experience in th; use of instruc- 
tional equipment, expecially micro-computers and work 
processors, and should have a strong knowledge of, and 
ideally formal training in, English as a second language. 
This person will operate the LRC, helping participants 
locate material and use the equipment. Most of the help 
will very likely concern use of the work processor and 
spreadsheet programs on the microcomputers. A part-time 



assistant should be available to monitor the library and 
video viewing room while the director helps learnere with 
programs. The coordinator will be responsible for report- 
ing malfunctions to the electronics technician and will 
consult with the A-V Center manager and teachers regarding 
selection and ordering of needed materials. 

Orientation 

A11 teachers and staff should be thoroughly oriented 
to use of the equipment before classes begin. A detailed 
training session should be scheduled for each individual 
and should be conducted by the A-V manager with assistance 
from the LRC coordinator and the electronics technician. 
Extended practice with the language lab, VCR's and the 
microcomputers will be necessary for competent use of the 
equipment. 

Participants should be trained in the use of the 
equipment in the lab and the LRC during the first few day2 
of each session. The computer training will require aom 
time than the other equipment and will require considera3Lfl 
individual attention by the LRC coordinator. 

(2) Facilities 

The physical design of the training center at Sirs El 
Layyan seems quite suitable for the language program being 
proposed for it. Renovation and refurnishing will be 
required, but no new construction for the foreseeable 
future. 

Classrooms are already being renovated, but  ill 
require new furniture and equipment. The laboratory rs in 
need of only minor upgrading, but the Learning Resources 
Center must be created, as stated above, by completely 
renovating and refurnishing the present statistics section. 
We recommend that this be a top-priority project begun as 
soon as possible. 

The classrooms, language laboratory sna 
Resources Center all have one inherent problem wh: , . I . 
be corrected before classes begin. The concrr *: . ' P 

walls and ceilings create a "hollow drum" ef ' ' e r \ .  XI 
difficulty in understanding speech, ampllf, J : r i a ; ,  , 
creating a very irritating and, over a period c s t  sevtra 
hours, stressful environment. This is not corfu~ive to 
sort of relaxed attention needed for classroor, - . 1 1  zuct:; 
or individual study. The problem can be co: qt'i, 



easily, however! carpeting the floors and installing either 
partial wall coverings of heavy fabric draperies or acous- 
tical ceiling tiles should eliminate ths poor acoustic 
quality of the rooms. The ceiling tiles -- usually 12" 
square tiles of pressed cellulose or F i G a r ~ h 5 ~ ,  with h o h s  
for extra sound absorption -- could be attached directly to 
the ceiling in between the large beams with an industrial 
adhesive. This solution should be simple, quick and rela- 
tively inexpensive. If a more pleasing appearance is 
desired, a suspended ceiling using the larger Fiberglass 
panels could be installed. 

Among non-instructional facilities, the staff housing 
areas, dormitory bathrooms, and kitchen should be improved, 
along with recreactional areas such as the TV lounge, ten- 
nis court and playing fields. Dormitories should also be 
refurnished. 

c. Financial Resources 

In addition to human and physical resources, Sirs El 
Laman will require money. Operating funds have already 
been committed, by USAID and the Government of Egypt, 
sufficient for a five-year period. 

An illustrative budget is proposed in Section IV to 
indicate how the financial resources might be allocated, 
but a detailed budget will have to come from the contrac- 
t o r ( ~ )  chosen to manage the Sirs El Layyan language train- 
ing, developed in consultation with USAID and the Govern- 
ment of Egypt. 

Conduct the Training Proqram 

The last steps in the development of a training pro- 
gram are to conduct the training and evaluate its effec- 
tiveness. 

a. Participant Selection and Preparation 

Participants should be selected according to clearly 
stated criteria, to avoid misunderstandings. They should 
know the objectives of the program and the criteria for 
being in the learning group. Their supervisors, who may 
help in selection, should also fully understand these 



Once a group of participants ia salected, it must be 
vorified that they actually have the needs the program was 
designed to address. This may be achieved through diagnos- 
tic testing, competency model8 or other initial asseBsm 
ments. 

Participants should be notified of their selection 
well in advance of the program, since it is residential and 
they will need time to prepare themselves, their families, 
and their co-workers for their absence. Participants 
should receive a thorough orientation before going to Sirs 
El Layyan so they know what to anticipate in terma of pro- 
gram content, schedule, intensity, living arrangements, 
transportation, evaluation criteria, and so on. As much 
information as possible should be summarized in writing. 

Finally , participants should be encouraged to make 
careful arrangements for themselves and their families in 
matters such as health, finance, and schooling. Partici- 
pants ought not to be interrupted at Sirs El Layyan because 
of family problems except in extreme cases, such as medical 
emergency. 

b. Readiness at Sirs El Laman 

The experiment in residential English language train- 
ing at Sirs El Layyan can only succeed if designers, staff, 
and participants make it succeed. Taking participants away 
from their jobs and families and plopping them down in a 
remote place for months of hard work make the learning 
challenge difficult. So it is absolutely essential, espe- 
cially for the early programs, that facilities, equipment, 
materials, and staff be ready. Checklists should be drawn 
up so that every staff member can know what he or she has 
to do to prepare the center for a program start-up. 

C. Climate Settinq 

Much is said in adult education about setting an 
appropriate climate for learning. There should be a tone 
of seriousness, openness and cooperativeness from the 
beginning. A strong program opening-can help get things 
off to a fast start. 

Participants should arrive on time and get settled 
into their rooms before any official activities. They also 
need to be fully oriented to the center's facilities, ser- 
vices, and staff. But most importantly, they should have a 
chance to get to know each other before the formal learning 



sessions begin. At the minimum, there ~hould be a social 
event the day or evening before the first training day: t 
picnic with games, a banquet with entertainment, or -- if 
the staff is lip to it -- something more adventuresome, like 
a deeert camping trip with team-building activities of a 
less academic nature. Whatever is tried, the goal is to 
let participants and staff establieh some group identity 
and rapport, and to focus on their new roles rather than 
their old or,es as family members, job-holders, etc. If 
participants do not immerse themselves in their new setting 
and work, the purpose of residential training will be 
def eated. 

d. Operating t.he Program 

Everyone must know what his or her responsibility io 
and carry it out. If anyone, from the cook to the center 
director, is indifferent toward his or her duties, the 
whole program will suffer. Small problems are quickly mag- 
nified in a closed, residential setting, so it is much 
easier to prwent them than to try to fix them. Sometimes 
serious damage to operations or morale is almost irrepara- 
ble. 

Smooth, open management prevents most problems from 
occurring or getting out of hand. That requires clear 
cnannels of communication, which are easily achievable if 
the proper climate is set from the beginning, regular staff 
meetings are held to identify and solve problems, and par- 
ticipants have opportunities to vent their feelings and be 
heard. When participants are in their learning activities, 
they should not be distracted by avoidable, extraneous 
matters. 

Although a detailed training operating schedule cannot 
be drawn up for any group of lessons until the curiculum 
has been determined, an illustrative schedule for Peace 
Fellow candidates is given in Appendix G. It is recom- 
mended that such a schedule be followed for roughly eight 
weeks for an academic preparation program. Of course, 
sometime will be given to orentation, placement testing, 
exit evaluation (and testing), conferences, etc. Actual 
instructional time may be about seven weeks. Six eight- 
week rounds could be run at Sirs El Layyan each year. 

One final point needs to be made, about punctua,lity. 
An intensive program cannot tolerate tradiness. Both staff 
and participant groups need to be reminded of this at the 
outset of any program, and no one should be allowed to let 



chronic tatdinem disrupt learning activitier. Misoion 
candidatam muet be particularly diligent about gromgtnem, 
since in U.S. inetitutiona, Iste-comere get a very cool 
reception. 

e. Cloeing the Progrgm 

XE everyone haa garformed to the maximum of his or her 
ability, the end of an intensive program at Sirs El Layyan 
should be appropriately celebrated. Cloeing banquets with 
distinguished speakers and guests (Egyptians and foreign- 
ers), awards of merit, certificates, and entertainment are 
all appropriate. Before these festivitie~, however, par- 
ticipants should be individually advised of their learning 
progress in light of the objectives sat out at the begin- 
ning of the program. Final performance measures, such as 
competency models, TOEFL, and task-specific evaluations 
should be conducted far enough before the end of the pro- 
gram that results can be discussed with each participant. 
This step is a new needs assessment, helping learners see 
what progress they have made toward their goals and what 
additional learning is still required. 

f .  Sumnative Evaluation 

The participants in every English training program at 
Sirs El Layyan should be given an opportunity to submit an 
anonymous, individual evaluation before leaving the center. 
Standardized evaluation instruments should be developed for 
this purpose. 

Once the participants are gone, the staff -- both 
instructional and administrative -- will need to discuss 
the participants' evaluations of the program as well as 
their own. By looking at objectives, leaming outcomes, 
and operational issues, they can arrive at substantiated 
recommendations for the next program. Often, it is hoped, 
they will feel good about the learning they have facili- 
tated and the personal growth they have made possible. 

This evaluation concludes the cycle of program design 
outlined in the Crit.ica1 Events Model. 



Tho aratablirrhmant of EITqlilrh training programs at Sirs 
$1 Layyen will be taailitated by the arganizatian already 
i n  plaae there. The center has been offerrng adult learn- 
Lng progxamo oinae the sarly 1Y50te ,  and those years of 
experience will be valuable to new ota f f  preparing new 
programs. 

The challenge facing the English etaEf is to assimi- 
let3 their programs into the ongoing ogeretions of ti-AQ 
cxnter. The challenge for the arnter staff is to expand 
and modify their operations to accamodate new waves of 
intensive programs after several very quiet years of oper- 
ation. 

To bring the old and the new together, the Center 
Dixect.or and Project Director muat integrate adminietrative 
and instructional staff into one smoothly-functioning oper- 
ation. 

On the aciministratfve side, there will need to be 
coordinators for food, hmsing, buildings,and grounds, 
transportation, activities (recreation, shopping opportuni- 
ties, bookstore, etc.) audio-visual servicew and g\rinting. 

On the instructional side, there will be a Director 
of English Programs, who supervises teachers and the coor- 
dinator of the Learning Resources Center. Both administra- 
tive and instructional components will require additional 
support staff. 

In the sarly years of the English training programs, 
it is recommended that the instructional &aff be largely 
made up of .Americans with recent university ESL teaching 
experience. This will ensure that appropriate information 
will be available to the participants, most of whom will be 
mission candidates. The Director of English Programs 
should also be an American, with proper training and expe- 
rience. However, it will be wise to install an Egyptian 
Assistant Director, to be trained to eventually assume the 
directorship, since the English programs will one day be 
Egyptian-run if the five-year development plan is success- 
ful b 

Tt is further recommended that the Contractor serve as 
a technical advisor to the Sirs El Layyan Director and his 



permanent atafb ,  ae well be contract s t a f f  brought in for 
Englhh training. The Contractor could amploy English pro- 
gram staff diroctly or work through one or more subcontrac- 
tors for ataff hiring. 

A further recommendation ie that in-country organiza- 
tions already experienced in Englieh training for Egyptians 
be pulled together ae a coneortium to give assistance in 
the eetabliehment of English program at Sirs El Layyan. 
The American University in Cairo, the Fulbright Commission, 
the ESP Center at Alexandria University, and Amideaet have 
all been involved in one or another asgo5t of teaching, 
testing and advising AID participants. The combined expe- 
rience of these institutions could exert a very positive 
influence on English program development at Sirs El Layyan. 
One or more of t h e m  institutions could be sub-contractors 
to give teahnical assistance in curriculum development, 
testing, academic advising, etc. 

An additional benefit ta involving these organizations 
in the Sirs El Layyan project is improved coordination of 
all the service-providers of USAID participant training 
preparation. At present, there is little communication or 
joint planning among these institutions. Chances for that 
could increase if they were brought together in a consor- 
tium relationship, encouraged by USAID. 

In addition to the entities mentioned above, who would 
have direct involvement in program implementation, there 
should be an advisory board (perhaps the Project Management 
Committee) to make recommendations concerning English pro- 
grams at the center. This board might be comprised of the 
following members: 

USAID Project Officer 
MOHE Project Director 

a Contractor (and Subcontractor) Representatives 
USIS English Teaching Officer 
Sirs El Layyan Director 

a English Program Diractor 

The board should meet quarterly during the first year 
of the project and at least semi-annually thereafter to 
review proposals, evaluation reports, and program manage- 
ment plans) and to give overall guidance to the development 
af English programs. Before the beginning of each fiscal 
year, this advisory board should review a program manage- 
ment plan, presented by the contractor (and subcontxactors, 
if any), that details program plans and a proposed budget 



for the upcoming year. These glans ahould include not only 
operating activitiaa, but dev~lopment ones as well, such as 
training for Egyptian staff. 

2; Management Information 

To make decision-making and daily operations easier 
for the English program managers, the information manage- 
ment system being developed under 0125 should have a comgo- 
nent devoted to Sirs El Layyan. Participant data, curricu- 
la, teat item banks, evaluation results, budgets, and 
inventories are among the major categories of information 
that should be part of the computerized data-base informa- 
tion system. 

If the system is designed and managed properly, it 
will be a great help not only for daily management, but 
also for the preparation of formative and summative evalua- 
tions. 

3. Manaqement Style 

Everything that has been said in this pager about 
adult learning and the way Englis? training should be con- 
ducted at Sirs El Layyan suggests that program managers 
need to adopt a participatory style of management, rather 
than a closed, authoritarian one. Given the many players 
in the management procesc and the professional status of 
the participants, it is difficult to imagine any other way 
the programs could effectively operate. 

Participatory management requires regular opportuni- 
ties for people to share ideas and listen to each other. 
It requires thoughtful analysis of evaluation and feedback, 
and the implementation of changes suggested by those pro- 
cesses. And it requires, most of all, mutual respect and 
tolerance among all parties involved in the training enter- 
prise, both staff and participants. In the Diamond Model 
presented earlier, structure is seen as the mechanism for 
connecting resources to energy and mission. Organizational 
structure and management should serve no other purpose than 
to get the job done responsibly. The managers of English 
training at Sirs El Layyan should constantly assess their 
operations to make sure that they are not self-serving, but 
are devoted solely to the delivery of top-quality English 
training in accordance with the principles of adult learn- 
ing and second language acquisition that must guide this 
entire endeavor. 



It is strongly suggssted that training ses~isns in 
management and supervision be offered to appropriate Sirs 
El Layyan staff, stressing technique8 and strategies for 
participatory management. The advisory board should mcrni- 
tor the managers to make sure that appropriate etrategies 
are being used. These might include staff retreats, 
quality circles, open forums, suggestion boxes, a program 
newsletter, and regular social activities -- a11 aimed at 
keeping the up and down communication channels functioning. 
Awards might also be given for creative suggestions and 
noticeably productive work. In the intense, isolated work 
setting at Sirs El Layyan, such steps can go a long way 
toward ensuring that the organization remains a healthy 
one. 

4. Staff Development 

Since the five-year project to develop English train- 
ing capabilities at Sirs El Layyan is a turn-key project, 
care must be taken from the beginning to ensure that Egyp- 
tians are given opportunities for training (formal and on- 
the-job) as well as experience that will prepare them to 
run the programs without costly foreign technical assis- 
tance once the project is finished. 

Where Americans are initially in key positions, such 
as Director of English Programs or Coordinator of the 
Learning Resources Center, they should have Egyptian assis- 
tants working alongside. If these assistants have not had 
foreign training, they should be given this opportunity. 
Degree programs in educational management, adult education, 
and instructional systems technology should be considered. 

An Egyptian should also be recruited or trained to 
handle educational advising and testing for mission candi- 
dates, to carry out the ,work that might initially be 
handled by Amideast. This ixdividual could be sent for 
training in student services work or counseling and guid- 
ance. It is important for the person advising participants 
and helping with their orientation to American academic 
life to have had the experiences that program participants 
are preparing for. 

Egyptians must be given more and more authority and 
responsibility as the project advances. In fact, it might 
be wise to let American staff serve more as technical advi- 
sors in the last year of the project to ensure a smooth 
transition. The ratio of American to Egyptian teachers 



should alao gradually shift in favor of Egygtiarm before 
the five-year project reachas its and, unloee the MQE 
wishea to continue with an Arnesicen staff. 

of course, development of non-instructional staff 
should not- be overlooked either. Coardinators and staff 
providing administrative and operational support will 
likely need supervisory or technical training on or off 

El 
for 
to 

the job -- to ensure quality performance. 
5. Support for Training 

Intensive training programs at Sirs 
likely to stretch over several months 
participants if substantial learning is 
This means that participants will he awa 

Layyan are 
any group of 
take glace. 

y from their jobs 
(and in some cases-.  their^-families) for an extended period 
of time). For mission candidates, that period will mark 
only the beginning of a very long absence. Suggestions 
were made previously about the need for careful planning to 
reduce stress on family members. Now the focus will turn 
t o  support that is needed from employers. 

First, let us take the case of participants not pre- 
paring for overseas study. They will be sent to E s  El 
Layyan because of a need for greater English fluency on the 
job. Anytime employees are asked to learn something for 
their job, they should have the full support and involve- 
ment of upper management, managers, and supervisors at 
their place of work. Otherwise, the chances of the train- 
ing proving useful are substantially reduced. 

It is fairly .?asy for employers to commit themselves 
to the concept of training, especially when someone else is 
paying for it. This commitment is usually just a statement 
that promises support, or a signed document to release 
employees from their regular duties so they can undergo 
training. But such commitment, though essential, is not 
sufficient. Involvement is a l s ~  required, and involvement 
is action. The significant improv~ment of English profi- 
ciency among Egypt's academicians, officials, and workers 
will not result from the mere good intention of people who 
verbally support the idea of English training at Sirs El 
Layyan. Positive action is necessary. 



The modo2 baluw showe who needs to bo involved and 
when, to a n ~ u r e  that mdnagement 1s providing active support 
for training. 

Before Training During Training After Training 

Upper 
Management 

Managers 
and 

Supervisors 

Management Involvement 

Figure 5. Model of Management Support for Training 
(Nadler,1982) 

As an example, let us say that the Ministry of Tourism 
needs to upgrade the English proficiency of 20 employees. 
Here are some-actions that upper management should - take 
(from Nadler, 1982): 

Name appropriate personnel to the training design 
commitee 

Participate in preview of training programs 

Issue statements on new performance levels expected 
following training 

Require attendance at training for certain employees 

Authorize released time or changed work hours to allow 
participation in training 

Provide for written notification of selection for 
training 

Approve use of imfidential organizational data as 
resources for training design 

Participate in a training session 



a Meat with appropriate Ministry staff to discuss ways 
to apply tho trainass' new skills 

a Provide for salary increeso or other reward for in- 
creased employee productivity after returning to work. 

Managers and supervisors of the selected participants 
should also take action to support English training. Here 
are suggested gre-training actions: 

Participate in the design of the training program 

Participate in the selection of employees for training 

Notify employees of selection for training well in 
advance of the program 

o Arrange for trainees to attend the entire program. 

During the training program, further actions should 
include the following: 

a Check up on work coverage arrangements 

a Avoid work-related interruptions of trainees 

a Participate in one or more training sessions 

a Award certificates upon successful completion of 
training. 

Managers and superviso~s will also need to take spew 
cific actions to help employees return successfully to 
their jobs and apply their learning: 

a Plan for evaluation when the trainees return to the 
j ob 

a Help trainees set realistic goals 

a Prepare for the return of the trainees with an appro- 
priate welcome 

Reinforce the use of new job performance by trainees 

Provide for some work assignment related to the 
training 



a Provide for a conference among trainees, trainers, 
managers and supervisors. 

Finally, these follow-up actions are recommended for 
managers and supervisors in order to support the training: 

Initiate conferences with trainees after n period back 
on the job 

a Approve regular meetings of groups of trainees 

Inform trainees of changes in job performance attribu- 
table to training 

Provide continuing reinforcement 

a Identify new learning needs. 

A lack of the kinds of involvement detailed above 
renders a great deal of development training worthless -- 
at least to the organizations from whom the trainees are 
drawn. To reinforce the value of English training under- 
taken at Sirs El Layyan, the advisory board should maintain 
regular contacts with sponsoring agencies to encourage 
their active involvement. 

IV. INPUTS AND FINANCIAL PLs 

A. USAID Inputs 

1. Renovations 

USAID should make funds available to the MOHE to 
complete renovation of all facilities at Sirs El Layyan 
which will be used by the English program. Transfer of 
these funds by means of Project Implementation Letters 
(PIL's) will avoid passing the funds through a contractor. 

Administration and Management 

The Contractor will need funds from USAID to hire 
project staff for Sirs El Layyan (see Section V.A.). Their 
costs will include salaries, benefits, travel, and ship- 
ping. Curiculum development, testing, evaluation, and 
research must also be funded, to be carried out by consul- 
tants or subcontractors. 



Tho Contractor will aloso require funds for operating 
costs and out-of-clam participant activities (both 
instructional and recreational) at Sirs El Layyan, In 
addition, approximately 40% of the Cantractor's field 
office and, home office support costs should be covered by 
funds oarmarked for Sirs El Layyan. 

3. Staff Development 

USAID should support the cost of U.S.-based xraining 
programs for four Egyptians, at one to two years each. 
costs will include tuition and fees, room and board or per 
diem, and travel. These Egyptians will be trained to assume 
adminstrative responsibilities -- instructional and non- 
instructional -- at the center. 

Additional funds will be required for occasional con- 
ferences and on-site or local training programs for other 
instructional and non-instructional staff. 

4. Commodities 

The Contractor will require USAID funds for all 
instructiona materials and supplies, instructional and rec- 
reational equipment, and tests. 

5. Vehicles 

Because of the need to transport many of the 120 par- 
ticipant between Cairo and Sirs El Layyan each week, two 
buses will be required. Two vans should also be supplied 
for small group and staff travel. Funds will be needed for 
fuel and maintenance for these vehicles. PIL1s should be 
used to provide funds to the MOHE to purchase and operate 
them. 

Participants and project staff will eat three meals 
a day, five days a week at the center (approximately 350 
days a year). PIL1s should be used to transfer USAID funds 
to the MOHE for food purchases. 

B. GOE Inputs 

The MOHE has expressed its intention to provide staff 
for general administration and operations at Sirs El Lay- 
yan, including maintenance of buildings and grounds, hous- 
ing, food preparation, and medical care. 



Tho illustrative budget which foXJows  show^ all costs 
that USAID will nead to support at Sirs El Layyan, oxecpt 
for renovation and the Contractor's management costs. The 
MOHE will need to supply a detailed budget for renovations. 
A budget for Contractor management costs is included in the 
Unified Management Plan for the English sub-projects 
which accomganil 

A. Administration and Management 

The overall administrative responsibility for English 
training programs at Sirs El Layyan will be in the hands 
of the Project Coordinator, provided through a contrrrctor. 
The Project Coordinator, with a technical and support 
staff, will be directly responsible, for the Sirs El Layyan 
sub-project, to the First Undersecretary of State, Higher 
Education. 

Employed either by the Contractor or by subcontractors 
will be the Director of English Programs, the Assistant 
Director, teachers, the Academic Advisor/Participant 
Counselor, the Learning Resources Center Coordinator and 
Assistant Coordinator, a coordinator for the Audio-visual 
Center, and a secretary. At some point a curriculum devel- 
oper might be needed, but in the beginning these duties 
should be handled by the Director, Assistant Direc- 
tor, teachers and local subcontractors (AUC,ACC,etc.) 

The first year of English training at Sirs El Layyan 
should be at half capacity: no more than 60 participants at 
a time. Four teachers will be required for this pilot 
year. In iater years (2-5) the center should operate at 
full capacity (120) with eight teachers. 

The instructional and administrative staffs at Sirs El 
Layyan will develop detailed implementation plans for each 
training program requested at the center, to be reviewed by 
the Advisory Board, which must approve them before further 
action is taken. This will help ensure an orderly and 
equitable development of programs to serve the several 
groups the center is intended to serve. 

The Contractor's Home Office Coordinator will provide 
assistance to the Project Coordinator in recruiting pro- 
fessional staff from the U.S., arranging training for 
staff, and providing logistical support in purchasing, 
travel, and so on. 
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Formative and summative evaluations will be carried 
out for each learning program according to implementation 
plans for these programs. These evaluations will be per- 
formed by the residene staff and submitted to the Project 
Coordinator and the rest of the Advisory Board. 



Far tho ovsral.1 Sir8 El Layyan sub-project, formaeivs 
evaluatione will be carried out after t h ~  Piret and third 
years of operation (1988 and 1990), and a summative evalua- 
tion after the completion of the sub-project (late 1992). 
These evaluations will require the atamietanca of on outaide 
consultant, who will report to the Project Coordinator and 
tho Advisory Board. After each formative evaluation, the 
Sirs El Layyan staff (instruction and non-instructional) 
should have retreats to discuss the finding8 and plan any 
changes that are indicated. 

The establishment of intensive, residential English 
training for adults at Sirs El Lawan is an experiment, 
testing the hypothesis that this kind of training will 
produce the same or better results, for the same or lese 
money, than the results obtained at programs currently and 
previously used in Egypt and abroad. 

In order to test this hypothesis, an appropriate 
research design should be developed and followed from the 
outset. A competent methodologist should assist the Pro- 
ject Coordinator and the Sirs El Layyan staff in setting up 
the research design, determining the data to be collected, 
analyzing the data, and interpreting the results. 

One piece of the research project should be to compare 
the progress of participants at Sirs El Layyan to that of 
similar participants at AUC, where many AID-funded trainees 
have studied. Another comparison would be with partici- 

pants previously trained in U.S. English programs. 

The moot useful research will not focus just on test 
score gains, but later effects of English training on par- 
ticipants' academic studies abroad and their jobs here in 
Egypt. For example, data on Peace Fellows should be col- 
lected to see (1) what additional English training might be 
required after they arrive and are tested by their U..S. 
institutions, (2) what their academic performancs is in the 
U.S., and (3) what level of English they maintain after two 
years back in Egypt. 

Similar data should be collected on Peace Fellows, 
past and future, who do not or did not go through the Sirs 
El Layyan program. Only by comparing the Sirs El Layyan 
and non-Sirs El L a m a n  trainees can cost/benefit analyses 



be done to support or g o j e c t  the hypothesis whish justifies 
the egtablishment of English programs --  a t  leest for Peaae 
ValLow -- at Sirs EL Layyan. 

The Mission will require tho MOHE Project DireC!t~r to 
submit the following reports : 

I) A detailed Progress Report to be submitted semi- 
annually during the life of the project 

Financial Reports on a quarterly basis 

Evaluation Reports after each af the two ,ormative 
evaluations 

I) A Final Report describing the English language training 
capabilities and accamglishments of the Sirs El Luyyan 
center. 

F. PSonitorinq Requirements 

Primary monitoring responsibility for the entire 
English Language Training Component will rest with the Pro- 
ject Manager within the HRDC/ET Division. USAID will rely 
heavily on the Progress Reports, quarterly Finamial 
Reports, and Periodic Evaluation Reports submitted by the 
MOHE Project Director. 

Conditions and Convenants 

The Grantee agrees to cooperate fully with USAID to 
accomplish the purpose of this Grant. To this end, it 
accepts the following conditions and convenants. 

Conditions Precedent to Disbursement 

a. First Disbursement: Prior to the 
first disbursement under the Grant or to the issuance by AID 
of documentation pursuant to which disbursement will be 
made, ths Grantee will, except as the Parties may otherwise 
agree in writing, furnish to USAID in form and substance sat- 
isfactory to USAID: 

(1) A statement of the name of the person holding or acting 
in the office of the Grantee and of any additional represen- 
tatives, together with a specimen signature of each person 
specified in such statement; 



(2) An exacuted Contract for technicwL rarvicaa auoeptable 
to USAXb with contraator aceaptable to USAID. 

( 3 )  Such other intarmation ao VSAXD may rewmnably reguaet. 

h. Prior to 
disbursement under the USAID of 
documentation pursuant to which diaburaement will be made, 
for any purpose other than to financg the technical ser- 
vices, the Grantee will, except as the Parties may otherwise 
agree in writing, furnish to USAID in form and substance 
satisfactory to USAIDt 

(1) Evidence that the Grantee has taken the followhg steps 
to ensure timely and effective implementation of the pro- 
ject: 

(a) Establishment of a Special Administrative Unit 
within the Ministry of Higher Education, with adequate 
authorites to administer the Projectj 

(b) Establishment of a Project Management Committee, 
with adequate authorities to provide executive guidance to 
the Special Administrative Unit. 

( 2 )  Such other information as USAID may request. 

2. Special Covenants 

Pro ec: Steering Committee: The Grantee, 
through the Ministry a* +I7 o H g!rer Education, will establish a 
project Steeing committee -which fairly represents the vari- 
ous special and institutional interests to be served by the 
Project, with adequate authorities to provide general policy 
guidance to the Project Managament Committee. 

b. Office sgace and Personnel: In order to 
permit the U.S. Coantractor to manage t h e c t ,  the Gran- 
tee and the Ministry of Higher Education will provide ade- 
quate personnel, office space and equipment except as pro- 
vided by the Contractsr under the Project Agreement. 

c. Execution of the Project: The Grantee 
shall cause the Project to be carried out in conformance 
with all the plans, specifications and with all the modifi- 
cations therein approved by USAID pursuant to the Agreement, 
including the provision on a timely basis, of necessary 
local currency and in-kind support as specified in the 
Agreement and its Annexes. 



The Grantee aha11 aubmit for USAID approval prior to 
implementation, issuance or execution, all glans, schedulas, 
co~~tracts, and all modifiaations to these documents. 

3 .  Procurmqnt Sour' 

a. Foreign Ewhange Cost : Disbursement 
putleuant to Section 4 will be used exclus ely to finance 
the casts of goods and services required for the Project 
having their souraa and origin in the United States (Code 
000 of the USAID Geographic Code Book as in effect at the 
time orders are placed or contracts entered into for such 
goods or servicew) (''Foreign Exchange Costs''), except as 
AID may otherwise agree in writing. 

b. Local Currency Costs. Disbursement 
pursuant to Section 4 will be used exclusively to finance 
the costs of goods and services required for the Project 
having their source and, except as USAID may otherwise agree 
in writing, their origin in Egypt (''Local Currency Costsw). 

4. Disbursement 

a. Disbursement for Foreian Exchange 
Costs: After satisfaction of conditions precedent, the 
Grantee may obtain disbursements of funds under the Grant 
for the ~oreign Exchange Costs of goods or services required 
for the Project in accordance with the terms of the Agree- 
ment, by such of the following methods as may be mutually 
agreed upon: 

(1) by submitting to USAID, with necessary supporting 
documentation as prescribed in Project Imglementatioa Let- 
ters, (A) requests for reimbursement for such goods or ser- 
vices, or, (B) requests for USAID to procure commodities or 
services in Grantee's behalf for the Project; or, 

( 2 )  by requesting USAID to issue Letters of Commitment 
fox specified amounts (a) to one or more U.S. banks, satis- 
factory to USAID, committing USAID to reimburse such bank or 
banks for payments made by them to contractors or suppliers, 
under Letters of Credit or otherwise, for such goods or ser- 
vices, or (B) directly to one or more contractors or supplf- 
ers, committing USAID to pay such contractors or suppliers 
for such goods or services. 



(3) banking charges incurrsd by Grantee in connection 
with Lettars of Commitment and Lotters of Credit will be 
financed under :he Grant unless the Grantee instructs USAID 
to the contrargq. Such other charges as the Partiee may agree 
to may clso be financed under the Grant. 

b. Disbursement for Local Currency Coets: 
After satiafaction OF conditions grecsdont, the Grantee may 
obtain disbursements of funds under the Grant for Local Cur- 
rency Costs required for the Project in accordance with the 
terms of the Agreement, by submitjting to USAID, with neces- 
sary supporting documentation as prescribed in Project 
Implementaticin Letters, requests to finance such costs. 

The local currmcy needed for such disbursements may 
be obtained by acquisition by USAXD with U.S. Dollars by 
purchase. The U.S. Dollar equivalent of the local currency 
made available hereunder will be the mount of U.S. Dollars 
required by USAID to obtain the local currency. 

c. Rate of Exchange: Except as may be more 
specifically provided under Section 4 if funds provided 
under the Grant are introduced into Egypt by USAID or any 
public or private agency for purposes of carrying out obli- 
gations of USAID hereundsr, the Grantee will make such 
arrangements as may be necessary so that funds may be con- 
verted into currency of the Arab Republic of Egypt at the 
highest rate of exchange prevailing and declared for foreign 
exchange currency by the competent authorities of the Arah 
Republic of Egypt. 

d. Other Forms of Disbursement: Disburse- 
ments of the Grant may be made through such other means as 
the Parties may agree to in writing. 

5. Miscellaneous 

a. Communications: Any notice, request, 
documents, or other communication submitted by USAID or the 
Grantee to the other under the Agreement will be in writing 
or by telegram or cable, and will be deemed duly given or 
sent when delivered to such party at the following 
addresses: 

To the Grantee: Undersecretary of State for Missions 
Ministry of Higher Education 
4, Ibrahim Naguib Street 
Garden City 



To USAID: USAID 
U.S. Embassy 
5, Latin America Street 
Cairo 

~ l l  such  communication^ will be in English, unleos the 
Parties otherwise agree in writing. Other addresses may be 
sub~titutod for the above upon the given of notice. 

b. Representatives: For all guxgoses 
relevant to the Agreement, the Qrantee will be repre~ented 
by the individuals holding ar acting in the office of the 
Minister of Economy Foreign Trade and Economic Cooperation, 
the Minister of State for Economic Cooperation and External 
Finance, and the Minister of Education and USAID will be 
represented by the individual holding or acting in the 
office of the Director, USAID, Cairo, Egypt, each of whom, 
by written notice, may designate additional representatives. 
The names of  the representatives of the Grantee, with speci- 
men signatures, will be provided to USAID, which may accept 
as duly authorized m y  instrument signed by such represent- 
atives in implementation of the Agreement, until receipt of 
written notice of revocation of their authority. 
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A P P E N D I X  A 

L E S S O N  PLANNING FORP? 

Program TIIIo: 

Obl8cliwr of lhlr Iennon: 

Preprrrtlon: 
1. Phyrlcal mvlronmen~ 
2, Equlpmont and malorlalr 
3. Inrlruclor , 

4. Learnor 



A P P E N D I X  8 
-IYPIYI--Lu 

Aot ion  Maze 

Rela t ed  

Alter Ego 

Re la t ed  

A h i g h l y  e t r u a t u r e d  writ Cen 
v a s l ~ t i o n  of t h e  a e e e  e tudy  i n  
which t h e  problem u n f o l d a ,  one 
Ina i r l en t  a t  R time, ea a aon- 
aequence of a a e r l e a  of d e o l e l o n 8  
made ( o r  a c t i o n  t a k e n )  by t h e  
l e a r n e r .  
c aae  a t u d y ,  s i m u l a t i o n ,  game. 

Used t o  f a o l l i  tate communiostions 
whereby ona peraon  obaervea  t h e  
l e a r n e r  i n  a a i t u a t ? a n  and pro- 
v i d e 6  immediate o r  de l ayed  f eed -  
beak t o  t h e  l e a r n e r  on how he  l a  
communicating or behaving .  
coach ing ,  c o u n s e l i n g .  

Annotated Reeding Lla t A l i s t  of r e a d i n g a  on a p a r t i c u l a r  
s u b j e a t  c h a r a c t e r i z e d  by a s h o r t  
d e s o r i p t i o n ,  e x p l a n a t i o n ,  o r  eva- 
l u a t i o n  of  t h e  e n t r y .  
handout ,  b i b l i o g r a p h y .  Related 

A p p r e n t i c e s h i p  

Related 

Audience R e a c t i o n  

Related 

A means of l e a r n i n g  a c r a f t  o r  
a k i l l  by which t h e  l e a r n e r  
( a p p r e n t i c e )  works wi th  an  
expe r i enced  worker on the job  . 
OJT, v e s t i b u l e  l e a r n l n g  , coach ing ,  
JIT. 

Used w i t h  a g u e s t  s p e a k e r  i n  o r d e r  
t o  p r o v i d e  for  l n t e r a o t l o n  w l t h  
t h e  l e a r n e r s .  A small g r o u p  of 
l e a r n e r s  is  a e l e a t e d ,  n o t  mora 
t h a n  f i v e ,  who a i t  w i th  t h e  
s p e a k e r  and a s k  q u e s t i o n s  or make 
cmmentd .  
l i s t e n i n g  team, i n t e r v i e w .  



Rela t ed  

Audio V i sua l  

R e l a t e d  

B ib l iog raphy  

Re la t ed  

Bra in s to rming  

R e l a t e d  

Ualng a maohlne, ~ o u n d  i a  r@oorded 
on opaoially prepared  t npe ,  
Earl ier  modela  uaed r e e l - t o - r e e l ,  
hut; t h e  moat oommon today l a  the 
o a a s e t t e ,  whioh comas i n  v a r t o u e  
81zea  depending upon t h e  playhaak 
maohl ne, Recordings  are easily 
made, and p r o f s e e i o n a l  rot tordings  
a r e  a v a i l a b l e ,  p s r t l a u l a r l y  w i t h  
t a p e s  by l e a d i n g  p r o f s s e l o n a l a  o r  
t h i n k e r a .  Can a l s o  b e  uaed f o r  
prov:rling e imple  r o u t i n e  l n a t r u o -  
t i o n a .  
v id*o-tape,  r e a o r d i n g a .  

Refera  t o  t h e  whole r ange  of 
i n s t r u c t i o n a l  m a t e r i a l a ,  ue ing  
e i g h t  and /o r  sound t o  a i d  o r  r e i n -  
f o r c e  l e a r n i n g .  
f i l m e ,  f i l m a t r l p a ,  overhead pro- 
j e c t o r s ,  opaque p r o j e c t o r .  

A l i s t  o f  books t h a t  r e l a t e  t o  t h e  
t o p i c  of t h e  l e a r n i n g  expe r i ence .  
Can a180 ba extended t o  l i a t a  of 
o t h e r  nonpr in t ed  r e s o u r c e s .  
Should i n d i c a t e  a u f f i a i e n t  i n f o r -  
ma t ion  80 t h e  l e a r n e r  c a n  o b t a i n  a 
d e s i r e d  r e s o u r c e .  
a n n o t a t e d  r e a d i n g  l is t ,  handout.  

Encourages  the g e n e r a t i o n  of  i d e a s  
w i t h o u t  any  e v a l ~ ~ a t i o n .  Can a l a o  
be  used i n  c o n j u n c t i o n  wi th  
problem a o l v i n g  and v a r i o u a  forma 
of c r e a t i v i t y .  Rnphaaia l a  on 
i d e a a ,  n o t  on solutions, provided  
i n  a f ree -whee l ing  and nonjudgmen- 
t a l  a tmosphere .  
c r e a t i v e  t h i n k i n g ,  t h i n k  t a n k ,  
synec  t i a s .  



Related 

Cable Te lev le ion  

Related 

Caee Study 

Related 

Chalkboard 

Related 

C l i n i c  

Related 

I 

A c tnae  is d iv ided  l n t o  amall 
u n i t a ,  ~ l a u a l l y  of no more t h a n  81% 

l e a r n e r a ,  meeting a imul tansouely ,  
t o  r e a o t  t o  a  t o p i c  or  oharge 
g iven  t o  them. Emphaaia i e  on 
idea8  s a  t ime l a  uaua l ly  l i m i t e d  
t o  10 minutea o r  l e a e ,  Proviaion 
muat be made f o r  feedback. 
group d i a c u a s l o n ,  workehop, work- 
group. 

Franchieed t ran8rniesion of m u l -  
t i p l e  (50 o r  more) nonstandard 
channels  over  c o a x i a l  c a b l e  t o  
i n < L ~  l d u a l  homea o r  i n a t i t u t i o n a  
f o r  a  f i x e d  monthly f e e .  
c l o s e d - c i r c u l t  TV, video-tape.  

An o r a l  o r  w r i t t e n  account  of an 
even t ,  i n o i d e n t ,  o r  situation used 
t o  develop  c r i t i c a l  th iqk ing  
s k i l l 8  and t o  g a i n  new prece@ions 
i n t o  concept8 and i e s u e a .  
a c t i o n  maze, in-basket ,  i n c i d e r t  
procees ,  r o l e  p lay .  

V e r t i c a l  a u r f a c e  which can be  
w r i t t e n  on wi th  c h a l k  (and e a a i l y  
e rased  o r  modi f i ed )  t o  be viewed 
by groupa. 
magnetic hoard,  f l a n n e l  board. 

A aeaaion ,  o r  p a r t  of a aeaa ion ,  
where t h e  l e a r n e r 8  r e a c t  t o  admle 
common exper i ence  they  have 
e a r l i e r  ehared.  Can a l a o  ha used 
when p a r t  of t h e  group haa an  
exper i ence  they  would l i k e  t h e  
o t h e r s  t o  r e a c t  t o .  The i n a t r u c -  
t o r  s e r v e s  aa  a r e s o u r c e  peraon 
and c a r e f u l l y  obaervea t o  avold 
loa ing  t h e  o b j e c t i v e  of t h e  
aeaa ion .  
workahop, workgroup, l a b o r a t o r y ,  
group d iaauaa ion .  



Closed C i r a u i t  TV(CCTV) Cable TV wi th in  one o r  more 
bui ld ing6 owned by tile i ne t l t r r -  
t i o n ;  uaetl t o  broaduaat  prepared 
tapea o r  l i v e  p r e s e n t a t i o n a .  
video-tape,  c a b l e  television. Related , . 

Coaching 

Related 

Colloquy 

Related 

Computer-Aaaiated 
I n e t r u c t i o n  ( C A I )  

Rela ted  

Conference 

Rela ted  

One-on-one, i n t e n s i v e  l e a r n i n g  
through demonat ra t ion  and praa- 
t h e ,  o h a r a o t e r i z e d  by immediate 
feedbaok and o o r r e a t i o n .  
counseling, a l t e r  ego, i n t e r a c t i v e  
modeling . 
A m o d i f i c a t i o n  of t h e  panel ,  us ing  
s i x  t o  e i g h t  persons--half  repre-  
aen t ing  t h e  audience ,  h a l f  s e r v i n g  
aa  r e source  persona o r  e x p e r t s ,  
panel ,  audience  r e a c t i o n  team, 
l i s t e n i n g  team. 

Highly s t r u c t u r e d  and s e l f  -paced, 
a s e r i e s  of l e a r n i n g  aegmenta l a  
presented  by a computer; t h e  
l e a r n e r  18 asked t o  make a 
reaponae. The aomputer e l e c t r o n i -  
c a l l y  p roceases  t h e  response and 
p rov ides  immediate feedbaok t o  
t h e  l e a r n e r .  
programmed i n s t r u e  t i o n .  

A group of people  d iaausa ing  a 
common problem o r  need. Not a l l  
cont o rences  foous on l e a r n i n g  
ob j e c  t l v e e  . b n e r a l l y  uses  a 
v a r i e t y  of s t r a t e g i e e  dur ing  t h e  
conferenoe.  
forum, symposium, workshop. 



C o n f r o n t a t i o n ,  
Searoh  and Copa (CsC) 

Rola ted  

C o n t r a c t  

Related 

Correspondence 

Related 

C r e a t i v e  Thinking  

R e l a t e d  

C r i t i q u e  

Related 

A three-pr : r t  61xperienae i n  whiah 
the  l e a r n e r  l a  f a o e a  w i th  a pra -  
blem o r  a need ( o o n f r s n t a t i o n )  and 
l o  t h e n  r e a p o n s i b l a  f o r  a e a ~ o h i n g  
f a r  a  s o l u t i o n  ( s e a r a h )  and 
a p p l y i n g  t h e  a o l u t i o n  t o  t h e  prou  
b l e n  ( o o p s ) .  
DPT, l a b o r a t o r y .  

W r i t t e n  document deve loped  by t h e  
l e a r n e r  and reviewed by t h e  
i n s t r u c t o r .  Con ta in s  t h e  o b j  ec- 
t i v e b ,  methods of  r eaoh ing  them, 
and e v a l u a t i o n .  Although tlme- 
consuming, i t  a a n  r e s u l t  i n  
improved l e a r n i n g  f o r  eaoh l e a r n e r  
who d e v e l o p s  a l e a r n i n g  o o n t r a o t .  
C o n t r a c t s  c a n  be r e n e g o t i a t e d  
d u r i n g  t h e  c o u r s e  of t h e  l e a r n i n g .  
peer-mediated l e a r n i n g ,  conf  ron- 
t a t i o n ,  s e a r c h / u o p i n g ,  home a tudy ,  
co r r e spondence .  

S e l f - d i r e c t e d  l e a r n i n g  oharao- 
t e r i z e d  by w r i t t e n  i n t e r a c t i o n  
between t h e  l e a r n e r  and f a a i l i t a -  
t a r  and implemented t h rough  t h e  
mail. 
home s t u d y ,  c o n t r a c t .  

G e n e r a t e s  f r e s h  p a t t e r n s ,  new 
r e l a t i o n s h i p s ,  unoonven t iona l  
k i n d s  of t h i n k i n g .  
t h i n k  t a n k ,  h r a i n a t o r m i n g .  

P a r t i c i p a n t 8  a n a l y z e  the s t r e n g t h s  
and weaknesses  of a l e a r n i n g  
e x p e r i e n c e  and make suggestions 
f o r  improvements. 
coaohing  , l a b o r a t o r y .  



Debate 

Re la t ed  

Delphi  Technique 

Re la t ed  

Demonetra t ion 

Re la t ed  

Two i n d i v i d u a l s ,  o r  teama, take 
oppoeing Bide8 of  a o l s a r l y  s p s -  
o i f l s d  l e a u e .  Thay a m  oompcat;~ 
baaed on a g r a d i n g  ays t sm,  o r  p re -  
a s n t  t h e  appaa lng  views f o r  an 
aud ienoe  o r  o t h e r  g a r t i o i p s n t a .  
Requi res  s h i g h  l e v e l  of o r a l  a h l -  
l l t y  and s t a g e  preeenoe .  
pane l ,  c o l l o q u y .  

A method of o r g a n i z i n g  l a r g e r  
group8 of  m a t e r i a l s  o r  people  I n t o  
a m a l l e r  g r o u p s  by a syatem of 
narrowing oho iaee .  
amal l  g r o u p .  

A p r e s e n t a t i o n  t h a t  shows how t o  
perfomn a n  a o t  o r  p rocedure .  Can 
be done by d i rec t  p r e s e n t a t i o n  o r  
th rough  a p repa red  v ideo -oas se t  t e .  
Should be b r i e f ,  a l l o w  f o r  
I n t e r a c t i o n  wi th  t h e  l e a r n e r ,  and 
t h e n  aan  proceed  t o  t h e  n e x t  
p o i n t .  
o b a e r v a t i o n ,  b e h a v i o r  modeling,  
mock-up. 

Diagnoa ia ,  P r e s c r i p t i o n ,  Lea rne r  needa and weaknesses are 
Trea tment  unoovered by some i n s t r u m e n t  

( d i a g n o s i s ) ;  a c o u r s e  of  a o t i o n  o r  
a p l a n  o f  s t u d y  is developed t o  
meet t h e  need ( p r e s o r i p t l o n ) ;  t h e  
l e a r n e r  f o l l o w s  t h e  p r e s a r i b e d  
t r e a t m e n t  i n  o r d e r  t o  c o r r e o t  t h e  
d i agnosed  weakness ( t r e a t m e n t ) .  
aonfrontatlon/searah/cope, pee r -  
mediated l e a r n i n g .  

Re l a t ed  



Rela t ed  

Diecuaa ion  

Re la t ed  

Dr i l l  

Relater1 

Dyad 

Related 

E x e r a i a e  

Related 

A oonvar8atl,on Between two i n d i v l -  
duals In  front of  a l a r g e r  group.  
Could b e  lnvitard resouroc,  people  
o r  a l a s 8  memb!,rs d i a s u s s i n g  an 
s s a i g n a d  t a p l a .  They need n o t  
p r e s e n t  oppoeing v iewa,  b u t  ehould 
b e  e x p l o r i n g  the  t o p l a  i n  eoma 
d e p t h  from t h z i r  p r i o r  l e a r n i n g  o r  
expe r i enoe .  
d i a a u a a l o n ,  in t ;e rv iewlng ,  dyad ,  
debate. 

A r e l a t i v e l y  u n a t r u a t u r e d  exahange 
o f  i d e a s  among members of a group  
an 8 t o p i a  of mutual  i n t e r e s t .  
dyad,  d i a l o g u e ,  a o l l o q u y .  

R e p e t i t i v e ,  a t r u a t u r e d  p r a a t i a e ,  
which can  be w r i t t e n ,  o r a l ,  o r  
motor ,  t o  r e i n f o r c e  p rev ious  
l e a r n i n g .  
e x e r a i e e .  

Another name f o r  a  p a i r ,  o r  when 
two p a r t i c i p a n t s  work t o g e t h e r  o r  
t a l k  t o g e t h e r .  The dyad can  
remain i n  t h e  room, or move t o  
a n o t h e r  a o n v e n i e n t  p l a c e .  Usua l ly  
~ome form of f eedbaak  i s  r e q u i r e d  
when ua ing  a dyad. 
peer-mediated i n a t r u a t i o n ,  d i a a u s -  
a i o n ,  d i a l o g u e ,  hues groups .  

A s t r u a t u r e d  l e a r n i n g  expe r i ence ,  
u s u a l l y  u s i n g  aome i n s t r u m e n t a t i o n  
o r  g u i d e  e h e e t s .  Mag be  used t o  
i n t r o d u c e  a new t o p i c ,  f o r  s k i l l  
p r a a t i a e ,  rev iew,  o r  e v a l u a t i o n .  
games, d r i l l ,  l e a r n e r - r e s p o n s e  
sys t em,  workbook. 



P i e l d  T r i p  

Related 

Film 

Related 

F i l m u t r i p  

Related 

Fishbowl 

Related 

A Peeponse flyatem (meahaniaal or 
nonmeahenioal) t h a t  provide@ feed- 
baok  on l e a r n i n g  t o  both F ~ o i b l t e -  
t o r  and learner+. 
erudlenoa r e e o t t o n  team, C A I ,  
l ea rne r - reapanea  aystsm, pro- 
grammed I n s t r u o t i o n ,  teaahing  
meohine. 

A c a r e f u l l y  s r ranged group v i s i t  
t o  an  o h j e o t  o r  plaab  f o r  on-eittt 
o b s e r v s t i o n  and l e a r n i n g .  It 
should not  he  w e d  f o r  r e o r e a t i o n .  
F i e l d  t r i p e  r e q u i r e  o a r s f u l  
p ~ a m i n g ,  coordination, and an 
a n a l y s l u  of t h e  l e a r n i n g  upon 
r e t u r n .  
demons t ra t ion ,  guided t o u r .  

Visual  and audio  p r e s e n t a t i o n  
charao  t e r i z e d  by motion, can  be 
purohased o r  produced in-house. 
Moat aommon i a  16  mm,  though 8 mm 
(home movie type)  is a180 
a v a i l a b l e  88 well rrs 35mm 
( t h e a t e r ) .  
v ideo ,  f i l m s t r i p ,  a u d i o / v l s u a l  . 
A con t inuous  s t i l l  f i l m  t h a t  i s  
advanoed one frame a t  a  time, can 
aceompang a apeaker  o r  a synohro- 
n ized  a u d i o  tape .  
f i l m ,  v ideo ,  aud io /v iaua l  . 
A d i a o u s s i o n  group t h a t  1s d iv ided  
i n  two--the i n n e r  o i r a l e  whioh 
d i s o u s a e s  and an  o u t e r  group which 
observes .  Member of o u t e r  group 
may " t a p  i nn  o r  exchange placres 
wi th  a member o r  i n n e r  group. 
d l a c u s s i o n ,  l a b o r a t o r y .  



Flannel Board 

Rela ted  . 

F l i p c h a r t s  

Related 

Forum 

Related 

Oames 

Related 

Handout 

Related 

Home S tudy  

Related 

A f l anne l - aove red  board, uarad f o r  
p t t aaen t a t i ons  tc! group8 i n  whish 
m s t a r i e t e  a r e  prepared t o  a t i a k  t o  
t h e  h o s r d a .  
ohe lkboa rd ,  n e w s p r i n t ,  megnetlo 
board,  f l i p a h a r t .  

P rev ioue ly  prepared  f i t e t e r i a l ,  
u s u a l l y  permanent,  t h a t  oan be 
mounted on an  e a e e l ;  t h e  p a p a  a r e  
t u r n e d  t o  d i a a l o e e  t h e  m a t e r i a l .  
newsprint, e a s e l ,  f l a n n e l  board 

Another t ype  of q u e a t i a n  and 
answer  p e r i o d .  Ia uaed a f t e r  a  
fo rma l  p r e s e n t a t i o n ,  when t h e  
e n t i r e  g roup  is enoouraged t o  a sk  
q u e s t l o n a  of  t h e  p r e e e n t e r ( 8 ) .  
I n t e r a c t i o n  is between h e  p s r -  
t i o i p a n t s  and t h e  p r e e e n t e r ( 8 ) .  
d l s o u a s i o n ,  p a n e l ,  symposium. 

An a o t i v i t y  c h a r a o t e r i z e d  hy 
s t r u c t u r e d  c o m p e t i t i o n  t o  p r o v i d e  
t he  o p p o r t u n i t y  t o  t r y  o u t  pre-  
v loua  l e a r n i n g .  
s i m u l a t i o n ,  e x e r c l a e .  

P r i n t e d  materials d i s t r i b u t e d  as 
p a r t  o f  a l e a r n i n g  expe r i enae .  
They should  be made a v a i l a b l e  a t  
the a p p r o p r i a t e  time b e f o r e ,  
d u r i n g ,  o r  after the s e s s i o n .  
Ample c o p i e s  are p rov ided  so t h a t  
e a c h  p a r t i a l p a n t  h a s  a n  l n d i v i d t t a l  
COPY. 
a n n o t a t e d  r e a d i n g  1 5 a t ,  b i b l i o -  
g r a p h y  

A l e a r n i n g  a c t i v i t y  
l a r g e l y  s e l f - d i r e o t e d ;  
t o l e a r n e r  i n t e r a o t l o n  
p l i s h e d  by mail. 
co r r e spondenae  c o u r s e .  

t h a t  is 
f a a i l i t s -  

is aooom- 



Related 

Inoirlent Proaeea 

Related 

A r l m ~ ~ a t w l ,  ~clir lf 'oroing, err@roiaa 
i n  whiah t h e  learner rarpondr  t o  r 
a o l l e o t i o n  of mrmor, d l r e o t i v e a ,  
and problemr t h a t  f o r o e  the  
l e a r n e r  t o  p r i o r i t i z e ,  make d s b i -  
a l m s ,  end handle tha  d i F f i a u l t i e r  
t h a t  might be  feaed on t he  j o b .  
o8re r t u d y ,  8 0 t i 0 n  rnree. 

A v a r i a t i o n  of t h e  oaae r tudg  
where t h e  l e a r n w  11 only  g iven  
some b a r l a  d a t a  and than  murt 
probe the i n r t r u o t o r  f u r t h e r  t o  
o b t a i n  t h e  c lddi t ional  d a t a  
~ e q u i r a r j  t o  ~ o m p l e t a  t h e  a s s ign-  
mant, The i n s t r u a t o r  murt have 
c a ~ e f o l l g  prepared d a t a  s h e e t s  
whioh a r e  immediately a v a i l a b l e  t o  
t h e  l e a r n e r  when t h e  a p p r o p r i a t e  
q u e s t i o n  is asked .  
ease  s t u d y ,  s imuls ton ,  game, exer-  
e l s e ,  a o t i o n  maze. 

I n t e r a c t i v e  Madeling A means of l e a r n i n g  new behaviors  
by observing  model o r  i d e a l  baha- 
v i o r ,  t r y i n g  new behavior ,  and 
~ e o e i t t i n g  feedbaak; t h e  oyole  i s  
repea ted  u n t i l  t he  new behavior  is 
leernod.  Sometime8 o a l l e d  behavior  
n o d e l l i n g ,  
r o l e  p lay ,  damonrtraelon.  Related 

I n t e r n s h i p  

Related 

Supervirod p r a o t i a a l  exper ienoe ,  
u r r d  f o r  rdvana8d l e a r n e r s  who are 
e n t e r i n g  new r o l e s  ( i n t e r n r h i p t  
whi te  a o l l a r ;  a p p r e n t i o e s h l p :  
b lue  o o l l a r ) .  
a p p r e n t i a e s h l p ,  OJT, praot iaum, 
SIT, v e e t l b u l s  l e a r n i n g .  



Job I n s t r c a  t i o n  
Tra in ing  (SIT) 

Related 

Job Rota t ion  

Related 

Lahoratory 

Related 

A s t r a t a g y  f o r  uatng A r m o u r o a  
prroon W t t h o u ~  6 B p e e ~ h r  Ths 
roroouroa parson is aaked q ~ r e o t i o n r  , 
while  tho l e h r n e r s  l i a t e n .  The 
q u e s t l ~ n r  oran be apontbneour,  o r  
g iven  t o  t h e  reeouroe parson 
e a r l t b r  t o  a l low FOP p r e p a r a t i o n .  
audienoe r e r o t i o n  team, ool loquy,  
d t a l o p u e ,  panel .  

A fom of on-the-job t r a i n i n g ,  
o h a r a o t s r i z a d  by s u p s r v i a o r y  
r e 8 p o n s i b i l i t y  f o r  t r a i n i n g  of new 
empl oyees . 
aoaohing, a p p r ~ n t i o e a h l p ,  OJT. 

A change of jobs  f o r  a a p e o i f i e d  
per iod  of time, with l s a r n i n g  a s  
the  o b j e o t i v e .  
OJT, eoaohing . 
An environment equipped f o r  
exper imen ta t ion  and t e s t i n g  by t h e  
l e a r n e r .  Can be used f o r  a  
v a r i e t y  of ob j  e o t i v e 8  inoluding  
a a g n i t l v e ,  a f f e c t i v e ,  and 
motor. 
T-groups, a e n a i t i v i t y  ( a e  
of l a b o r a t o r y ) .  

Learner  Response Systems Meohanical devioea used 
d e n t s  t o  enab le  them t o  
immed is t e and i n d i v i d u a l  

P.aLsiaa 

Lec tu re  

Rela ted  

ps yo ho- 

one kind 

by s t u -  
provide  

feedboak 
t o  i n s t r u a t o r s  on t h e i r  l e s r n l r q .  
feedbaok meahanlams, programmed 
i n s t r u o t i o n ,  teaohing maohlne. 

A one-way p r e s e n t a t i o n  i n  whiah a 
speaker  a d d r e s s e s  o t h e r  par- 
t i o l p a n t s .  Can be supplemented 
with o t h e r  strategies. Is muoh 
malignad aa same l e o t u r e r u  d o  not  
know how t o  foaue a s t r i a t l p  o r a l  
p r o r e n t a t i o n  r o  t h a t  it l a  a 8 t i a N  

mula t ing  l e a r n i n g  experlenoe.  
Must be l imi ted  I n  the and 
o o n t w t .  
torum, audlenoe  r e a a t i o n  team, 
in te rv iew.  



Lie ton ing  Qroupa 

Re la t ed  

Meg ne t i a  Board 

Re la t ed  

Mock-up 

Related 

Model 

Relc-ted 

Nensp r tn t  

Re l a t ed  

Nonverbal Learning 

Related 

P a r t i a i p s n t a  a r e  d i v i d e d  i n t o  
several groups, eaoh o f  whioh is  
a s s l g n s d  tho  taok o f  l i a t d n i n g  t o  
and ohaorving an a s a i g n s d  p a r t  of 
a epaeah,  d e m o n s t r a t i o n ,  pane l ,  
~ t l d  80 O n .  

aud ienee  reaa  t i o n  team, 

A magnet10 d e v i o e  used t o  d i e p l a y  
p repa red  m a t e r i a l s  t h a t  are rnagne- 
t i e e d .  Allows f o r  showing move- 
ment,  r e l a t i o n s h i p s ,  and s o  on. 
ohalkhoard , f l a n n a l  board ,  news- 
p r i n t .  

A f u l l - s i z e d  r e p l i a a  b u i l t  a ccu r -  
a t e l y  t o  s a a l s ,  b u t  n o t  t h e  r e ~ Z  
~ b j  d o t  
model,  s f m u l a t o r ,  

Usua l ly  used t o  p r e s e n t  a p h y a i a a l  
item, b u t  i n  a d i f f e r e n t  form than  
u s u a l  i n  o r d e r  t o  f a c i l i t a t e  
l e a r n l n g .  Can a l s o  be  used t o  
p r e s e n t  i d e a s ,  and show t h o  f low 
o f  a a e r i e s  o f  a o t i o n s .  Is n o t  
t h e  real t h i n g ,  b u t  P e p r e s e n t s  t h e  
real t h i n g  o r  idea, 
mock-up, d iagram,  f l o w c h a r t ,  

Large s h e e t s  of p a p e r  mounted on 
e a a e l a  t o  be  w r i t t e n  on  wi th  f e l t  
t i p  markers  o r  c r ayon8  (may b e  
c a l l e d  f l i p a h a r t  pads), 
aha lkboard  , f l a n n e l  boa rd ,  m a n e -  
t l a  board.  

A l e a r n i n g  e x p e r i e n c e  t h a t  does  
n o t  u8e any spoken aolwnunieation. 
Must u s e  speeoh  t o  g i v e  i n s t r u e -  
t i o n 8  and pro0068 t h e  l e a r n i n g  
a f t w  a m p l e t i o n  of t h e  nonverba l  
e x p e r i e n o e ,  
e x a r o i s e ,  l a b o r a t o r y ,  



Materiala Racom~ncled for Program# in 
Engli~h for Aoadamia Qurporar 

Nigh-Beatnninu to Low Xntexrnabiatsb 

Interactions I* 
A Speaking Activitiso Book 
A Communicative Grammar 
A Reading Skills Book 
A Writing Procese Boak 
A Listening/Speaking Skills Book (with caesette) 

Law-Intermediate 

Interactione 11* 
A Speaking Activities Book 
A Communicative Grammar 
A Reading Skills Book 
A Writing Process Book 
A Listening/Speaking Skills Book (with cassette) 

High-Intermediate 

Mosaic I* 
A Content-Based Grammar 
A Reading Skills Book 
A Content-Based Writing Book 
A Liste~ing/Speaking Skills Book (with cassette) 

High-Intermediate to Low-Advanced 

Mosaic I f *  
A Content-Based Grammar 
A Reading Skills Book 
A Content-Based Writing Book 
A Listening/Speaking Skills Book (with cassette) 

*The textbooks in the Interactiona/Moeaic series are 
published by Random Houso. Fuller information on 
&%.--- L.....A.* --- LI,II-= ,.=a~ G Q S I  bij obtained from the Ancrrican Cultural 
Center in Alexandria, where they are currently in use, 



The Amariaan Way (Prentioe-Hall) -- appropriate for high- 
intermadiate and low-advanced groups. -- 
Building Skilla for the TOEFL (Neleon/Hd.no C Heina) 

Improving Oral Comprehension (with cassette, University at  
Miahigan) 

Monolingual English and Arabic-English dictionarias 

Subscription (multiple copierm) to major news and opecial- 
intareot magazine. 

Subscription8 (multiple copiee) to USA Today 

A collection of graded readers and easy-to-read paperbacks 

Software 

Recommendations are in Section IIIeEe7.b.(l) of thirm project 
paper and in Appendix F, which lists software in use in 
Oman's new university language center. 

Vi deo 

Follow Me to San Francisco (Longma..& 
ABC Weekly News (Consult American Cultural Center, Alexan- 
dria). 

Note: Appendix E contains a materials bitiiography compiled 
i n 9 8 6  for AID. 



Equipment Reaomandatian Summary 

4 -- Vidoo aaraette player, 1/2" VHS, multi-rtandard 
(must play NTSC, nhould play PAL, OECAM), play 
back on NTSC monitor. Instant Replay Model 610 
Image Tranalator Multi-Standard (Oeneral Bleat- ....... ria tranaport, apecify 50/60 He) 4 $659 $2636 

NOTE8 The VCR reaommended above will play SECAM 
taper in monochrome only. If thir ia not acc- 
eptable, thir machine will have to be replaced 
by a more expenrive multi-standard VCR and mon- 
itor (other multi-rtandard VCR's require a 
mult-standard monitor as well). The recomm- 
ended combination ia a8 followrt 
JVC BR-6400TR multi-standard VCR @ $2385 
Panaronci Industrial CT-2000M Tri-rrtandard 
monitor e $ 995 
(to replace unit described immediately 
below) 

4 -- 19-20" color monitor, NTSC 
Panaaonic Induotrial CT-2010M (specify SO/ 
60 HZ) @ $695 ........................... 2780 

4 -- 150-200 watt voltage regulator/transformer 
to permit wing above equipment on 240 
volt supply, e $so ............u.......... 200 

- 
.a! 4 -- Locking cabinet, on wheels, to rtore VCR, 

monitor, audio cassette recorder, over- 
head projector, alide projector Luor PS- 
762 Video Console e $914 .................. 3656 

4 -- Audio carsetts recorder 
Califone Intesnational Model 3670 (specify 
220 v. ,  SO He model) @ $310 .............. 3240 

4 -- Overhead projector with fold-away column 
and head for rtorage Da-Lite/Beseler Porta- 
Scribe PS-360-14-LC? (apecify export model, 
240 v., 50 Hz) @ $578 .................... 2312 



4 -- Slide projeator 
Kodak Ektrgmphic 0-2AR (automatiaally relratr 
aorreot power level when plugged in) 8 $578 

4 -- Wall mount pull-down projection screen 
Da-Lite Beluxo Model 8, 60" X 60" 8 $119 a m .  

Bower requirementar (each clarrroom should have an 
electrical rervice power capacity of! about 
1200-1500 watte.) 

Lanquage Laboratory- 

2 -- Casaette copier, simple operation, one-to-one 
copying Pentagon 0 2 0  Portable Cassette Copier 
(apecify 220 v., 50 Hz model) 8 $489 ....... 

3 -- Standard 3 '  x 6 '  bookcase with 6 extra shelves, ...................................... g $200 

1 -- Bulk tape eraser, small, hand-held 
Radio Shack Model 44-233 (or local equivalent) 
@ $30 m........m................m........... 

1 -- 50 watt voltage regulator/tnansformer for us- 
ing erasr with 220 v. supply ............... 

5 -- Auditek VST 110 language lab headsets (as spar- .................................. es) e $80 
Power requirements: lab should have an electrical 

services power capacity of 1500-2000 watts. 

Learning Resources Center 

10 - IBM PC/XT mic,rocomputer, two 5 1/4" di8k 
drives, 640K RAM, parallel printer port, STB 
Chauffeur video adapter board (or equivalent), 
IBM monochrome monitor, connecting cables ............... specify 240 v., SOHZ) e $1700 

10 - IBM Proprinter 11 dot matrix printer (specify ... 240 v., SOHz) and connecting cable @ $390 

1 - Video cassette player, 1/2" VHS, multi-standard 
Instant Replay Model 610 (50/60 Hz) e $659 ... 



1 - 20" aoXor monitor 
Panaaonia Indurtrial CT-2010m (50/60 hZ) 4 $695 695 

1 - 150-200 watt voltage ragulator/tzanaformex for 
using 110 v. VCR and monitor on 240 v. supply 50 

..... . 1 Luxor Model LE-4OC LE video cart @ $318 318 

5 - Audio cassette player with headphone jacks 
Califone International Model 5250 (epecify ......... export model, 240 v., 50 Hz) @ $140 700 

7 - R-Columbia MC3H monaural headphone, 600 ohm, 
@ $37 . . . . . . . . . . . . . . o . . . . . . o o o o a o . o . o . . . o o o  259 

Power requirements: the LRC should have an elect- 
rical service power capacity of about 6000 watts. 

Audio-Visual Centex 

.......... 1 -- IBM PC/XT microcomguter, as above $1700 

1 -- IBM Proprinter I1 and cable ................ 390 

1 -- Video cassette player, Instant Replay as above 659 

1 -- TV monitor, Panasonic Industrial CT-2010M 
(50/60 HZ) ................................. 695 

3 -- 150-200 watt voltage regulator/transformer 
(240 v. t~ 120 v.), @ $50 ................. 150 

1 -- Overhead zo!cztor, Da-Lite/Beseler Porta- ............................. Scribe I r .  '0 v . )  578 

4\ -- Calf f m e  f nwLna20nal 5270 audio cassette ...... recorder (ex-l;-'t etoael, 240 v. ) @ $150 600 

1 -- Cnlifone l,rr+.. x :ti..Sorxl 5250 cassette player 
(24Q v.r . 140 

1 -- Califone I;:k.;inrrtl.~nal 3670 (240 v.) ....... 313 

4 -- R-Calurnbd; :. W ' 3 H  monaural headphone, 600 ohm, 
@ $37 . * . * . . . . . . . . . . . . . . . * . . . . o o o o o o o o o . o o o  148 



1 -- Telex 6120 high-apsed aaorette dupliaater, 
open-reel marter, aarrettr marter, 3 aarretta 
rlaves, half-track monaural, catalog nwnbar 
93900-019 .................................. 

2 -- Radio Shaak Mods1 44-233 bulk tape eraser, 
e $30 ...................................... 

3 -- Microphone, dynamic cardioid, 10-2, 20 ft. 
cable, connector& Shure 545 SD CN 4 $131.25 .. 

1 -- Open-reel master tape recorder, half-track 
Studer Revox B77 Mk 11, 3 3/4 -7 1/2, half ................. trwk stereo, 240 v., 50 Hz 

1 -- Audio cassette recorder, half-track monaural 
Califone International Model 3670 (220 v., SO Hz) 

1 -- Microphone mixer, Shure M68-A, dual voltage .. 
1 -- Vide3 cassette recorder, multi-standard, 

electronic editing JVC BR-64OOTR, Multi-Stand- 
ard, 220 v. ................................ 

1 -- Video cassette recorder, NTSC standard, elect- 
ronic editing J V C  BR-6400U, specify 220 v. 
international model ........................ 

1 -- Color monitor, multi-standard 
Panasonic CT-2000M tri-~tandard 19" color monitor 

1 -- Color video camera and camera control unit. 
A camera for use in this setting must be easy 
to use, forgiving of mistakes like shooting 
into bright lights or very low light and durable. 
The recommended camera ia expensive but should 
be the beat for the situation. 
Sony DXC-300K (CCD camera head, viewfinder DXF- 
3000, ZOOM LENS vcl-1012BY), Camera control unit 
CCU-M3, AC Power adapter (specify 220 v . )  @MA-8, ................... Connecting cabla CCQ-25NY 

Cable, connectors, stands, eta. .................. 
................ Total extimated cost of equipment $i',949 



rruditok OY toaal sup Liert 
P . O .  Box 694 SF-20361 FAEL E h r  f Co. 
Turku 

! 
B . 0 ,  Box 237 

Finland 10, 26 July Str., 
921-538 600 Intnl 358-21-538600 Cairo 
Telex 62340 Audit SF Attn: Mr. Mahfoua Arafa 

Califone International Ina. 
21300 Suparior St. 
Chatoworth CA 91311-4312 
818-407-2414; 800-722-0500 

IBM 
Uee local supplier 

Instant Replay 
2951 Sb Bayshore Dr,, Suite 8-E 
Coconut Grove FL 33133 
305-448-7088 

JVC Company of America 
Professional Video Communications Division 
41 Slarer Driver 
Elmwood Park NJ 07407 
201-794-1042; 800-582-5925 

Luxor Corporation 
2245 Delany Road 
Waukegan, IL 60087 
312-244-1800; 800-313-4656 

Magnetic Audio/Video Products Division 
3M C., 
223-55 3K Center 
St. Paul MN 55144-1000 

Panasonic Induetrial Video Cob Note: 
One Panasonic Way 
Secaucur NJ 07094 
201-348-7000; 800-553-7222 

Pentagon Industries Inc. 
5115N. Sheridan Rd. 
Chic:ago IL 60640 
312-271-83003 800-621-3867 

Panasonic equipment 
for the internat- 
ional market i r  

sold under 
WationalW brand 
name 



Radio Shrak 
Divirion of Tandy Carporation 
One Tandy Center 
Fort Worth, TX 76102 

R-Columbia Produ.?~ Co., Ina, 
2008 St, Johns Avo. 
Highland Prrk IL 66035 
617-984-4213 

Shure Bxothrrr, Inc., 
222 Hartrey Ave. 
Evanoton IL 60204 
312-866-2200 

Sony Corporation of America 
Professional Video Division 
1600 Qussn Anne Rd. 
Tsaneck NJ 07666 
201-833-5670 

Studer Revox America, Inc. Revox ELA AG, Division Export 
1425 Elm Hill Pike Althardatrasae 146 
Haahville TN 37210 CH-8105 
615-254-5651 Regenadorf-Zurich, 

Switzerland 

Telex Comunicatione, Inc. 
9600 Aldrich Ave. South 
Minneapolis MN 55420 
612-887-5531 

Furniture for LRC 

10 -- Computer workstations, 30" x 48" 
Bretford Model WS3048 e $260 .............. $2600 

Bretford Manufacturing Inc., 
9715 Soreng Ave. 
Schiller Ptxk IL 60176 
312-678-2545 

$1 10 -- Chairs e $80 ........................... 800 

............ 16 -- Cushioned, easy chairs e $200 3200 

8 -- Small tables, to hold cassette recorders, 
headphones, etc. e $50 .....,............. 400 



Miroellaneouu emall itemr of furntture, wiring, equip. 1000 

Revired total estimated ~ o e t  02  equipment ...,.,. 77949 

Funde should be budgeted tor ongoing uortr of operation. Some of 
these coata are as follawsr 

1 Technicians' salaries 
2)' Spare parts for repairing equipment 
3) Replacement of unzegairable equipment 
4 )  Purchase of suppliea ouch a# bland tap.., diakr 

For item# 2,3, and 4, $4000-5000 per year uhould be adegu~te 
until the equipment begins to wear out -- S to 8 yeare. 



ENGLISH LAIJCUACE TRAfNINC ASSESSMENT 
BIBLIOGRAPHY 

Prepued by; 

This bibliography was produced under Contrut No. PDC-llr061~109052-00 between the 
Academy for Educational hvelopment and the Memy for htcwnrtioml Development. 



"Tho materials we have Iiatcld were c h o ~ n  bwouu t k y  deal primarily W W I ~  

o Cuiturrl orientation to m Err#lirhmspeakin$ ~tivironmant 
o ESP (en(li8h for i f i c  urpoma) 
0 EAP (%rlgllsh for ?r -cadern F c Purperrs) 
o References and t e a c b r - t t a h g  mrterialr 

All the bo&s listed are aimed toward the intetrnadiatr to the advmced level 
student, Althoqh this list is by no maam conclu8ivr, it covers thosa rtudenta within the 
430-550 TOEFL score range. 



Alemany Press 
2$01 Industrial Parkway West 
Department R B 3 
Hayard, California 94545 

Delta Systems Co., Inc. 
215 N. Arlington Heights Road 
Arlington Heights, Illinois 60004 

Longman Inc. 
95 Church Street 
White Plains, New York IOiiOl 

McCraw-Hil? Book Company 
English Language Teaching Department 
1221 Avenue of the Americas 
New York, New York 10020 

Thomas Nelson and Sons, Ltd. 
Nelson House 
May field Road 
Walton-on-Thames 
Surrey, England KT12 5PL 

Newbury House Publishers, Inc. 
34 Warehouse Lane 
Rowley, Massachusetts 01969 

Oxford University Press 
200 Madison Avenue 
New York, New York 10016 

Prentice-Hall 
Englewood Cliffs, New Jersey 07632 

Regents Publishing Company, Inc. 
2 Park Avenue 
New York, New York 10016 

United States Information Agency 
English Language Programs Division 
Bureau of Educational and Cultural Affairs 
Washington, D.C. 20547 

University of Khartoum 
English Language Servicing Unit 
Faculty of Arts 
Khartoum, Sudan 

I . .  a!,:. .,.? 



A. CULTURAL ORIENTATION 

These texts provide a clear understanding of language usage and ways of life in the 
United States. rn 

Adelman, Mara 6. and Deena R. Levine. Beyond Lang t Intercultural 
Communication for En~lish as a Second Language, Englew is, NJ: Prentice- 
Rah,  Inc.9 1982. 

This text augments language-oriented programs by encouraging an awareness of 
stbtle areas of culture, I t  also includes a context for vocabulary development, 
application, conversation, and reading comprehension. 

Cui and M,esserchmitt. American University Encounters. Hayward, CA: Alemany 
Press, 1985. 

Foreign students preparing to study a t  American colleges and universities need to 
know what to expect and how to cope with general procedures in their new 
surroundings. This tex,t is intended to be a springboard for discussion of 
intercultural problems and of survival skills arising on an American campus. 

Irving, Kathy J, Communicating in Context: Intercultural Communication for E z  
Students. Englewood Cliffs, N3: Prentice-Hall, Inc., 1986 

The text includes a collection of readings, exercises, and activities that' give 
students opportunities to analyze and use English within particular cultural 
contexts. 

Kearny, Edward N., Mary Ann Kcarny, and Jo Ann Crandall. The American Way. 
Bnglewood Clif is, N3: Prentice-Hall, Inc., 1984, 

This covers values, attitudes and cultural patterns of American life while allowing 
students to practice in improving their study skills. 

Live, Anna Harris. Yesterday and Today in the U.S.A.: Intermediate ESL Reader. 
Arlington Heights, IL: Delta Systems Co., 1984, 

These forty-eight readings, depicting distinctive aspects of U.S. w.d life and 
background, are selections that focus on cultural and human-interest themes and 
are arranged in historic sequence as well as in order of linguistic complexity. 



8. ENGLISH FOR ACADEMIC PURPOSES (EAP) 

EAP focuses on the transition to an intense academic cla.msroom, particularly a 
university in the U S .  These texts can guide this transition in bhat they augment 
study skill. 

Adams, Judith-Anne and Margaret A. Dwyer. lish for Academic Usest A Writins 
Workbook. Englewood Cliffs, NJt Prentice 

This text successfully prepares students to do academic work in English by 
developing skills of outlining, paraphrasing, and proofreading as well as the use of 
grammar. 

Arnaudet, Martin L. and Mary Ellen Barrett. A proaches to Academic Reading and 
Writing. Englewood Cliffs, NJt ~rmtice-~a$lnc., 1984. 

This guides learners through the Intensive, analytical reading of academic prose and 
provides them with the writing skills necessary to complete actual academic 
writing assignments. A Teacher's Manual is available. 

Imhoof, Maurice and Herman Hudson. From Paragraph to Essay. London: Longman, 
197% 

This text guides writers through the major organizational techniques of academic 
writing. It focuses on writing good paragraphs which can then be expanded into 
essays. 

Mason, Abelle. Understanding Academic Lectures. Englewood Cliffs, NJ: Prentice- 
Hall, Inc., 1983. 

This text prepares students to understand academic lectures by combining actual 
lectures and interviews with coordinated listening guides and exercises. 
Additionally, it gives students a cross-cultural overview of different university 
environments, types of lectures, etc. A cassette is available. 

Rosenthal, Lisa and Susan Blake Rowland. Academic Reading and Study Skills for 
International Students. Englewood Cliffs, NJ: Prentice-Hall, Inc., 1986. 

The text helps students make the transition from ESL to regular college work by 
teaching reading skills as they relate to other study skills. It includes an answer 
key. 

Rossi, Lee D. and Michael Gasser. Academic English. Englewood Cliiis, NJ: Prentice- 
Hall, Inc., 1983. 

Academic English prepares the students for the academic classrooin at the 
university level. h i t s  focus on biokgical sciences, history, mathematics, physical 
sciences, and social sciences. A teacher's manual is available. 



Yorky, Richard C. Study Skills for Students of English, Second Edition, New York, 
NYr ~c~raw-Nil book Company, 1985. 

Stud Skills prepares students for many practical aspects of academic study, It 
b u l  guidelines for using a monolingual English dictionary, taking exams, 
improving reading for comprehension, and writing and note-taking capabilities, and 
many more. . 



C, ENGLISH FOR SPECIFIC PURPOSES (ESP) 

The ESP texts listed below allow the student to target the English language of a 
particular profession. 

Allen, K.P.B. and H.G. Widdowson, Editors. English in Focus Series. New York, NY: 
Oxford Univeristy Press, 1974. 

There are eight books in the series: Physical Science, Mechanical Engineering, 
Workshop Practice, Basic Medical Science, Agriculture, Education, Social Studies, 
and Biological Science. All follow the same format which covers reading and 
comprehension, use of language, information transfer, guided writing, and free 
writing. 

Bates, Martin and Tony Dudley-Evans. Nucleus kries: English for Science and 
Technolo~y. White Plains, NY: Longman Inc., 1583. 

There are nine titles in this series which are: General Science, Biology, 
Agriculture, Engineering, Geology, Mathematics, Medicine, and Nursing Science. 
The Nucleus Series, for which General Science is the core book, was written for k. 
students entering university with a low level' of English. A teacher% manual, 
tapescript, and text books are available. 

D 

Dowling, 8. and M. McDougal. Business Concepts for English Practice. Rowley, MA: 
Newbury House Publishers, fnc., 1982. 

This book was intended for those students with an academic or professional interest 
in the English of business or accounting. The book concentrates on practice in 
reading comprehension, technical and business vocabulary, and activities for 
general language practice and the improvement of study skills. 

Gieseck, William Be Rusiness World: A Collection of Readings on Contemporary 
Issues. London, England: Oxford University Press, 1983. - 
This is a collection of articles from prominent American business magazines. The 
aim of the book is to improve reading comprehension, listening and oral 
performance. 

Gordon, Romi L. English for bank in^ and Finance. New York, NY: McGraw-Hill Book 
, Company, 1985. 

The text is designed to give the student an introduction to English banking and 
financial terminology, while at the same time reviewing some of the more 
important grammatical structures of the language. 

Kruse, Benedict, and Bettijune Kruse. English for Business: Marketing. New York, 
NY: McGraw-Hill Bok Co., 1985. 

For those in business or students interested in learning more English which 
em yhasizes business terminology in the field of marketing, this practical reader is 
adaptable for individual use. It introduces terminology and structure most 
commonly used within particular job categories &en, credit, advertising, 
management, etc.). 



Kruse, Benedict, and Bettijune Kruse. English for the Travel Industry. New York, NY: 
McCraw-Hill Book Co., i985. 

Each lesson in this text presents important vocabulary in context and exercises in 
the necessary English to include all aspects of airline travel, airport formalities, 
customs, immigraiton, government agencies, hotel administration, travel agencies, 
sales to tourists, and government tourist bureaus. 

Knoles, Phillip L. and Ruth A. Sasaki. Fluency Squares for Business and Technology. 
New York, NY: Regents Publishing Co., 1981. 

This excellent text was developed for those students who require English training 
for their work as bankers, engineers, and executives. With emphasis on active 
listening and speaking skills, the text covers areas of business such as job 
descriptions, market shaues, productivity and company descriptions. A spiral-bound 
18@ x 23" book of visuals is available. 

Mullen, Norma D. and Pa Charles Brown. English for Computer Science. New York, 
NY: Oxford University Press, 1983. 

This is one of the few books written for the field of computers in ESP. The course r 

text includes The Com uter Computer Components, and Data Processing. The 
student's book __e?f IS accompanle by an answer book. 

Olsen, Roger E. W-B. American Business Encounters. Hayward, CA: Alemany Press, 
1981. 

An ideal tool for use in adult vocational programs. Students learn important 
aspects of business culture in the USA by examining and discussing situations that 
co~monly arise in dealing with customers, suppliers, and employees. A good book 
for both culture and language of American business. 

Speegie, Roger and William B. Giesecke. Business World: A Collection of Readings on 
Contemporary Issues. London, England: Oxford University Press, 1983. 

This is a collection of articles from prominent American business magazines. The 
aim of the book is to improve reading comprehension, listening and oral 
performance. 

Stillman, David M. and Ronni L. Cordon. English for Banking and Finance. New York, 
NY: McGraw-Hill Book Compnay, 1983. 

The text is designed to give the student an introduction to English banking and 
financial terminology, while at  the same time reviewing some of the more 
important grammatical structures of the language. 

University of Malaya Press. Skills in Learning. Walton-on-Thamest England, 1979. 

Geared to keep the attention of science students, this volume originated a t  the 
University of Malaya and was designed to teach students with little knowledge of 
English how to extract important informati 
Foundations h the first volume, followed by 
complemented by the other volumes, Develop 



Widdowsczn, H.C., Editor. Reading and Thinking in English. New York, NY; Oxford 
University Press, 1979. 

This series of four books originated in Latin America at the University of the 
Andes, Dogota, Colombia, and was designed to "relate ESP with the teaching of 
more general reading competence.* The four books are: Concepts in Use (near 
beginner), Exploring Functions (pre-intermediate), Dbcovering Discourse 
(intermediate), and Discourse in Action (advanced). A teacher's book is available 
which includes teaching notes and answers to the exercises. 



D. REFERENCE/TEACHER TRAINING 

Allen, Virginia French, David E. Eskey, et,al. Longman Dictianary of American 
English. Arlington Heights, IL: Delta Systems Co., 1985. 

The Longman Dictionary of American Enqlish is a resource for students of easy-to- 
understand definitions with examples o m o w  words are used in phrases and 
sentences and cross references to related words and phrases. "Definitions are 
always simplier than the words looked up." 

Celce-Murcia, Marianne and Lois McIntosh, Editors. Teaching English as a Second or 
Foreign Language. Rowley, MA1 Newbury House Publishers, Inc., 1979. 

The book covers and discusses teaching methods, language skills (listening, 
speaking, reading, writing, grammar, and vocabulary), the special needs of the 
students, and specific resources for and challenges to teachers. 

Dubin, F., Eskey, and W. Grabe. Teaching Second Language Readin# for Academic 
Putposses. Reading, MA: Addison-Wesley Publishing Co,, 1986. 

Designed as a course text for ESL teachers, this is an introduction to reading theory 
and the reading process, especially as i t  applies to the second language learner. 

Oller, John W., Jr. and Patricia Richard-Amato, Editor. Methods That Work. Rowley, 
MA: Newbury House Publishers, Inc., 1983. 

Predicted on the belief that the classroom provides an ideal setting for language 
acquisition, this text surveys the tried and proven methods of the foremost 
authorities of the field, including Stevick, Curran, Terrell, Krashen, and Swain. 

Mackay, Ronald and Joe Palmer, Editors. Langua~e for Specific Purposes. Program 
Desipn and Evaluation, Rowley, MA: Newbury House Publishers, Inc., 1983. - 
This provides the readers with important background information to base sound 
planning on classroom material in an ESLIESP classroom. 

Winker, Larry, Elaine Tarone, and Victor Hanzeli, Editors, Enfllish for Academic and 
Technical Purposes. Rowley, MAt Newbury House Publishers, Inc., 1984. 

This is a pioneer collection of recent and original papers by leading scholars in the 
field of English for Science and Technology, Each paper is followed by editorial 
comments which draw attention to  unifying themes in the volume and present 
discussion points for use in teacher-training courses. 

Stevick., Earl W. Teaching Languages. A Way and Ways. Rowley, MA: Newbury House 
Publishers, Inc., 198 1. 

Stevick cites many authorities on the language learning process as he explores 
insights and ideas on the experience of learning a language. 



University of Khartoum, Sudan. ESPMENA Bulletin. English Lsn~uage Servicing Unit,  
Faculty of Arts, Khartoum, Sudan. 

News about research, materials development projects, news courses, conferences, 
and workshops related to teaching languages for special purposes. 

USIA, USIA Publications List; English as a Forei~n Language. English Language 
Programs Division: Washington, D.C., 1986. 

A list of USIA produced material that are useful adjuncts to commercially produced 
textbook series used in EFL programs overseas. 
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the t,zdching st&.€£ at Sultan Qaboos University Langb:age Centre, 
and deemed to be of suitable quality and potential benefit to our 
university freshmen beginning tertiary level studies in the 
medium of English. 

Scholastic, Inc. 
Ros 75n2, 2931 E a s t  McCarty St., Jefferson City, MO 65102, USA 1..7 

Bank Street Writer, S95.00 to Educators -- 
Designware, 105 Dcrry St., San Francisco, CA 94107, USA 

Crypto Cube; $39.95 
the Grammar Examiner; $44.95 - --- 

Scarborough Systems, 55 South Broadway, Tarrytown, NY 10591, USA 
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39 Washington A v e . ,  Pleasantville, NY 10570, USA 

W-ss-nq Links, Enctlish Editor 
N - R R - ~ C I  Links, Microencyclonadia 
XO'CE: A backup is included w ~ t h  each software packet 

Springboard Software, 7008 Creekridge Circle, Minneapolis, MN 
55435. USA 
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Tales of Adventure, School Version, comprising teacher's - -  
manual, student handbook, and back-up disk; $37.50 
Tales of Mystery' School Version, comprising teacher's - -  
manual, stc!dent handbook, and back-up disk; $37.50 

Advanced Ideas, 2902 San Pablo Ave., Berkeley CA 94702, USA 
Tic Tac Show. $39.95 - 7 -* 

Windham Classics,,One Kendall Square, Cambridge, MA 02139, USA 
Treasure Island 
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APPENDIX O 

ILLUSTRATIVE DAILY SCHEDULE 
for Programs in English for Academic Puryaom 

Group I. Group 2 Group 3 

8: 00 Listening& Self-Directed Listening+ 
Speaking Learning ( SDL) Speaking 

9:OO SDL Listening+ SDL 
Speaking 

10:OO Non-Traditional Courses -- Cultural Orientation -- 
11:OO Guest Speakers 

12:OO LUNCH LUNCH LUNCH 

1:OO Writing+ SDL 
Grammar 

Reading 

2:OO Reading Reading Writing+ 
Grammar 

3 : 00 SDL 

4 : 00 FREE 

Writing+ SDL 
Grammar 

FREE FREE 

5:OO FREE FREE FREE 

6:OO DINNER DINNER DINNER 

Evening (SDL - Homework - Groug Activities - Free ) 
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STRENflTMENING MINISTRY OF EDUCATION 
ENGLISII LANflUAOE TRAINING THROUOH DECRNTRALIZATION 

SUB-PROJECT NO. 0125.3a 
DEVELOPMENT TRAINING PHOJECT 263-0125 

INTRODUCTION 

A s  p a r t  of 
E n g l i s h  l anguage  
Language t e a c h i n g  
t h e  USAID t r a i n i n g  
j e c t  f u n d s  have 

Development T r a i n i n g  P r o j e c t  263-0125, 
t r a i n i n g  and t h e  upgrad ing  o f  E n g l i s h  
are made a s p e c i f i c  and i n t e g r a l  p a r t  of  
e f f o r t .  Approximate ly  20 p e r c e n t  o f  p ro -  

been earmarked f o r  E n g l i s k  l a n g u a g e  
t r a i n i n g ,  used i n  a  broad s e n s i  t o  mean e d u c a t i o n ,  t r a i n i n g ,  
and p r o f e s s i o n a l  development .  

The r o l e  o f  E n g l i s h  I n  E g y p t i a n  e d u c a t i o n  i n  s t r o n g .  
More t h a n  90 p e r c e n t  of  E g y p t i a n  s t u d e n t s  s t u d y  E n g l i s h  as 
t h e i r  f i r s t  f o r e i g n  l a n g u a g e ,  r e q u i r e d  s t u d y  i n  g r a d e s  7 - 
12.  The growing i m p o r t a n c e  o f  E n g l i s h  l a n g u a g e  s k i l l s  i n  
o t h e r  development  a c t i v i t i e s  i s  a l s o  c l e a r .  But t h e r e  i s  a 
c o n s e n s u s  t h a t  t h e  sxpal!ding s c h o o l  sys tem c a n n o t  e n s u r e  
q u a l i t y  E n g l i s h  l m g u a g e  t e a c h e r s  i n  a l l  c l a s s r o o m s  a t  t h e  
b a s i c  e d u c a t i o n  and s e c o n d a r y  l e v e l s .  E d u c a t o r s  a g r e e  t h a t  
E n g l i s h  s k i l l s  are d e t e t s i o r a t i n g .  T h i s  a f f e c t s  a s  well t h e  
h i g h e r  e d u c a t i o n  sys tem as p o o r l y  equipped u s e r s  o f  E n g l i s h  
move i n t o  t h e  r r n i v e r s i t i e s .  Wi th in  t h e  d e p a r t m e n t s  which 
t r a i n  E n g l i s h  t e a c h e r s ,  t h e  s i t u a t i o n  i s  most c r i t i c a l  and 
n e c e s s i t a t e s  expanded i n - s e r v i c e  programs t o  compcnaate f o r  
u n d e r - q u a l i f  l e d  t e a c h e r s  e n t e r i n g  t h e  e d u c a t i o n a l  sys tem.  
If a l lowed  t o  c o n t i n u e ,  t h i s  c y c l e  of  u n d e r q u a l i f i e d  
t e a c h e r s  p r e p a r i n g  s t u d e n t s  p o o r l y  w i l l  f u r t h e r  weaken t h e  
E n g l i s h  l a n g u a g e  programs i n  s c h o o l s  and u n i v e r s i t i e s .  

T h i s  p r o j e c t  w i l l  a s s i s t  t h e  MOE i n  s t o p p i n g  t h i s  down- 
ward s p i r a l  and l e a v e  i n  p l a c e  a sys tem f o r  c o n t i n u i n g  t o  
upgrade  E n g l i s h  l anguage  t e a c h i n g  i n  Egypt .  



I. SIJMMARY AND RECOMMENDATIONS -- ---- -- 

A .  Recommendations 

USAID Egypt recommends t h e  a u t h o r i z a t i o n  of  a sub- 
p r o j e c t  of t h e  E n g l i s h  Language T r a i n i n g  component t o  sup-  
p o r t  t h e  e f f o r t s  o f  t h e  M i n i s t r y  of  Educa t ion  (MOE) t o  
s t r e n g t h e n  i t s  i n - s e r v i c e  t r a i n i n g  o f  E n g l i ~ h  l a n g u a g e  
t e a c h e r s  and t o  p i l o t  t e a t  s e l e c t e d  a l t e r n a t i v e s  t o  conven- 
t i o n a l  i n - s e r v i c e  t r a i n i n g .  Such e f f o r t s ,  making u s e  o f  t h e  
v a r i o u s  e x i s t i n g  r e s o u r c e s  f o r  e d u c a t i o n ,  t r a i n i n g ,  and p ro -  
f e s s i o n a l  deve lopment ,  would maximize t h e  u s e  o f  t h e s e  
r e s o u r c e s  t o  r e a c h  g r e a t e r  numbers o f  c r i t i c a l l y  under-  
q u a l i f i e d  E n g l i s h  t e a c h e r s  and a l l o w  f o r  t h e  e x p l o r a t i o n  o f  
non-conven t iona l  a p p r o a c h e s  t o  t r a i n i n g  and e d u c a t i o n  t h a t  
migh t  la ter  be implemented i n t o  MOE e f f o r t s .  The t o t a l  c o s t  
o f  AID-funded a c t i v i t i e s  I n  t h i s  s u b - p r o j e c t  w i l l  be 
$7,472,722.  The g r a n t  w i l l  be i n c r e m e n t a l l y  funded s u b j e c t  
t o  a v a i l a b i l i t y  o f  f u n d s  as f o l l o w s :  $1,658,934 i n  FY 88; 
$1,927,188 i n  FY 89;  *1,592,R8R i n  FY 90;  $1,111,138 i n  FY 
91;  and 31,182,575 i n  FY 92. 

B. Rackground 

Resources  d e v o t e d  t o  i n - s e r v i c e  t r a i n i n g  are s e v e r e l y  
l i m i t e d .  Those d e v o t e d  s o l e l y  t o  E n g l i s h  l a n g u a g e  t r a i n i n g  
a r e ,  of  c o u r s e ,  even  more l i m i t e d  and are o f t e n  admi- 
n i s t r a t e d  a t  t h e  l o c a l  l e v e l .  Moet u r g e n t  t r a i n i n g  needs  
I d e n t i f i e d  a t  t h e  l o c a l  l e v e l  o f t e n  push a s i d e  any programs 
f o r  E n g l i s h  t r a i n i n g .  T h i s  i s  p r o b a b l y  as it s h o u l e  be ,  b u t  
t h e  r e s u l t  i s  t h a t  t h e r e  is no c o n s i s t e n t  n a t i o n a l  scheme 
f o r  t r a i n i n g  E n g l i s h  t e a c h e r s  t o  m a i n t a i n  un i fo rm q u a l i t y .  
Programs a r e  deve loped  a s  r e s o u r c e s  are a v a i l a b l e ,  and d e c i -  
s i o n s  a t  t h e  zone l e v e l  o n l y  p e r m i t  t r a i n i n g  t o  o c c u r  as i t  
seems a p p r o p r i a t i o n  t o  l o c a l  p r i o r i t i e s .  T r a i n i n g  s e s s i o n s ,  
even  we l l -des igned  programs,  d o  n o t  n e c e s s a r i l y  f i t  i n t o  a 
s y s t e m a t i c  program f o r  t h e  g e n e r a l  upgrad ing  of  t e a c h e r s  who 
need i t  t h e  most .  I n e q u i t i e s ,  as well as a g e n e r a l  d e c l i n e  
i n  t e a c h e r  q u a l i f i c a t i o n s ,  a r e  o c c u r r i n g  . 



C. Problem --- 

The prohlem i s  t o  implement a  t r a i n i n g  sys tem t h a t  
b u i l d s  on e y i s t i n g  p r o v i s i o n e  and f a c i l i t i e s ,  p roduces  
s i g n i f  i c a n t  upgrad ing  of E n g l i s h  l a n g u a g e  s k i l l s  and 
t e a c h i n g  s k i l l s  d u r i n g  t h e  l i f e  of  t h e  p r o j e c t ,  and l e a v e s  
i n  p l a c e  a manageable sys tem t h a t  is  bo th  e f f e c t i v e  and 
a f f o r d a b l e .  The sys tem shou ld  i n c l u d e  t h e  f l e x i b i l i t y  t o  
c o n t i n u e  t o  tes t  new i d e a s  and a p p r o a c h e s  f o r  c o n t i n u e d  
improvement i n  t h e  t e a c h e r  c o r p s  and i n  t h e  E n g l i s h  l a n g u a g e  
p r o f i c i e n c y  of  s t u d e n t s .  Obvious ly  a s i n g l e  p r o j e c t  c a n n o t  
r a i s e  t h e  q u a l i t y  o f  e d u c a t i o n  t o  t h e  p o i n t  where i t  w i l l  
s e r v e  a l l  of E g y p t ' s  changing needs  n o r  t o t a l l y  m e t  t h e  
e x p e c t a t i o n s  of  t h e  p u b l i c .  The on-going a s s e s s m e n t  of 
t e a c h e r s  and t h e  d e s i g n  of new, ever-more e f f e c t i v e  educa- 
t i o n ,  t r a i n i n g ,  and p r o f e s s i o n a l  developmen% a c t i v i t i e s  is a 
long- te rm a c t i v i t y .  

D. P r o j e c t  D e s c r i p t i o n  

The p r o j e c t  w i l l  p r o v i d e  t h e  r e s o u r c e s  n e c e s s a r y  t o  p u t  
i n t o  p l a c e  a n  i n - s e r v i c e  t r a i n i n g  sys tem,  d e v e l o p  t h e  capa-  
b i l i t i e s  of t r a i n e r s  w i t h i n  the sys tem,  and t r a i n  l a r g e  nurn- 
b e r s  of  t e a c h e r  t r a i n e r s  and t e a c h e r s  of  E n g l i s h .  It w i l l  
a l s o  e x p l o r e  o t h e r  o p t i o n s  f o r  t h e  improvement of  E n g l i s h  
l a n g u a g e  t e a c h i n g  t h r o u g h  d i s t a n c e  l e a r n i n g ,  improved 
l e a r n e r  m a t e r i a l s ,  and g r e a t e r  u s e  o f  e d u c a t i o n a l  media.  It - 
w i l l  l e a v e  i n  p l a c e  a sys tem of i n t r i n s i c  and e x t r i n s i c  
i n c e n t i v e s  f o r  b o t h  t e a c h e r s  and t r a i n e r s .  

E. Summary F i n a n c i a l  P lan  

A . I . D .  c o n t r i b u t i o n  t o  the p r o j e c t  w i l l  i n c l u d e  expan- 
d l t u r e s  summarized by y e a r  below. MOE c o n t r i b u t i o n s  w i l l  
i n c l u d e  r e g u l a r  salaries of  t r a i n e e s  and t r a i n e r s ,  r e l e a s e d  
time from r e g u l a r  d u t i e s  d u r i n g  t r a i n i n g  progams as 
r e q u i r e d ,  and p r o v i a i o n  o f  t r a i n i n g  f a c i l i t i e s .  The f i g u r e s  
below are e x c l u s i v e  o f  c o n t r a c t o r  a d m i n i r ~ t r a t i o n  and 
management c o s t s  o f  a p p r o x i m a t e l y  40% of  t h e  t o t a l  prod e c  t 
b u d g e t .  ( S e e  Unif l e d  Management P l a n .  ) 



Year 2 Year 3 Year 4 Year 5 T o t a l s  
--T-- I Year 1 

I 
1,658,934 1,927,108 1,592,88 1,111,13 1,1A2,57 7,472,72 

L A  

F. Cor id i t ions  - 

T h i s  p r ~ o j  e c  t h a s  been deve loped  i n  c l o s e  c o o r d i n a t i o n  
w i t h  t h e  MOE o v e r  t h e  p a s t  y e a r .  The p r i m a r y  i s s u e s  
r e l a t i n g  t o  lmplementa t i cn  have  been s u b s t a n t i a l l y  r e s o l v e d .  
Hence t h e r e  are no major  o b s t a c l e s  t o  s i g n a t u r e  o f  t h e  G r a n t  
Agreement and s u b s e q u e n t l y ,  d i s b u r s e m e n t  of  funds .  
Covenants  and c o n d i t i o n u  p r i m a r i l y  r e l a t e  t o  t h o s e  e s s e n t i a l  
p l a n s  which must be  deve loped  and a d m i n i s t r a t i v e  s t r u c t u r e s  
which must be i n  p l a c e  t o  c a r r y  o u t  t h e  P r o j e c t .  



11. P R O J E C T  BACKGROUND --- 

I N T R O D U C T I O N  - 

The Improvement of E n g l i s h  l a n g u a g e  t e a c h i n g  can  b e  
accompl i shed  I n  a number of  ways. Given a d e q u a t e  r e s o u r c e s ,  
i t  Is b e t t e r  t o  a t t a c k  t h e  e d u c a t i o n a l  problems from a 
v a r i e t y  of  d i r e c t i o n s  a t  t h e  same time. B a e i c a l l y ,  we need 

Improve s c h o o l s  and f a c i l i t e s  

P rov ide  a d e q u a t e  t e a c h i n g  m a t e r i a l s  i n  t h e  f:>rm of' 
t e x t b o o k s ,  t e a c h e r  ' a  manua l s ,  and p r i n t ,  a u d i o ,  and 
v i s u a l  s u p p o r t  m a t e r i a l s  

S e l e c t  t h e  b e s t  t e a c h e r s  

Teach t h e  s t u d e n t s  most l i k e l y  t o  b e n e f i t  from 
I n s t r u c t i o n  

T e s t  ach ievement  and p r o f  i c i e n c y  r i g o r o u s l y  and 
f a i r l y .  

The burgeon ing  s c h o o l  p o p u l a t i o n  h a s  p u t  a s t r a i n  on a l l  
t h e  above avenues  t o  improving e d u c a t i o n ,  b u t  some r e m e d i a l  
s t e p s  a r e  a l r e a d y  be ing  t a k e n .  The AID-funded B a s i c  
E d u c a t i o n  P r o j e c t  is p r o v i d i n g  greater a c c e s s  t o  s c h o o l i n g  
t h r o u g h  a s c h o o l - b u i l d i n g  program. A new E n g l i s h  t e x t b o o k  
series is b e i n g  developed and implemented i n  bo th  t h e  p r e -  
p a r a t o r y  and s e c o n d a r y  s t a g e s .  A t e a c h e r  I n - s e r v i c e  
t r a F n ? n g  program w i t h i n  t h e  MOE h a s  been i n  p l a c e  f o r  many 
y e a r s .  Limi ted  r e s o u r c e s ,  however, p r e v e n t  t h e  f u l l  imple-  
m e n t a t i o n  o f  programs t h a t  would e n s u r e  improvement i n  t h e  
q u a l i t y  of E n g l i s h  l a n g u a g e  t e a c h i n g  i n  t h e  c l a s s r o o m c ,  
where t h e r e  a p p e a r s  t o  be a marked d e c l i n e  i n  t h e  p r o p o r t i o n  
o f  qual i f ! led  t e a c h e r s .  T h i s  p r o j e c t  f o c u s e s  l a r g e l y  on up- 
g r a d i n g  t h e  q u a l i t y  o f  t e a c h i n g  t h r o u g h  i n - s e r v i c e  t e a c h e r  
t r a i n i n g .  



I n  o r d e r  t o  b e t t e r  u n d e r s t a n d  t h e  c o n t e x t  of  t h e  pro-  
j e c t ,  a b r i e f  d e s c r i p t i o n  of t h e  c u r r e n t  s i t u a t i o n  wil l .  
c o v e r  t h e  growing u s e  o f  under-qua1.J.f l e d  t e a c h e r s ,  t h e  
c u r r e n t  t r a i n i n g  p rograms ,  and t h e  l i m i t a t i o n o  o f  t h e  
c u r r e n t  system.. 

A .  U n d e r - q u a l i f i e d  T e a c h e r s  

There  i s  a g rowing  t r e n d  i n  t h e  s c h o o l s  t o  u s e  under-  
q u a l i f i e d  t e a c h e r s .  The r a p i d  i n c r e a s e  i n  p o p u l a t i o n  and i n  
t h e  demand f o r  e d u c a t i o n  h a s  f o r c e d  t h e  MOE t o  employ 
t h o u e a n d s  o f  t e a c h e r s  who d o  n o t  haws some o r  any  o f  t h e  
q u a l i f i c a t i o n s  n e c e s s a r y  f o r  s p e c i a l i s t  t e a c h e r s  of  
E n g l i s h .  

The MOE d e f i n e s  a  q u a l i f i e d  s p e c i a l i s t  t e a c h e r  o f  
E n g l i s h  as one  of  t h e  f o l l o w i n g :  

0 B.A. i n  E n g l i s h  and E d u a c t i o n  from a F a c u l t y  o f  
E d u c a t i o n  o r  t h e  Women's C o l l e g e ,  Ain Shams 
U n i v e r s i t y .  

0 B.A. i n  E n g l i s h  from a F a c u l t y  o f  Arts p l u s  a d e g r e e  
( u s u a l l y  a d i p l o m a )  i n  E d u c a t i o n .  

Under -qua l i f  l e d  d o e s  n o t  mean u n e d u c a t e d ,  however. By 
MOE d e f i n i t i o n ,  n o n - s p e c i a l i s t s  i n c l u d e  t h e  f o l l o w i n g :  

0 B.A. i n  E n g l i s h  from a F a c u l t y  o f  Arts p l u s  a d e g r e e  
i n  E d u c a t i o n .  

0 B.A., B. Con., e t c . ,  f rom F a c u l t i e s  o f  E d u c a t i o n ,  
Arts, Commerce, and s o  on, i n  s p e c i a l i z a t i o n s  o t h e r  
t h a n  E n g l i s h .  



I n t e r m e d i a t e  q u a l i f i c a t i o n o ,  such  a s  h o l d e r s  o f  
Diplomas from S p e c i a l  Teacher  T r a i n i n g  I n s t i t u t e s .  

The aos ignment  of  n o n - s p e c i a l i s t s  t e a c h e r s  p r o v i d e s  t h e  
maj o r i t y  of  E n g l i s h  t e a c h e r s  i n .  some e d u c a t i o n a l  zones .  

The same p r e s s u r e s  t h a t  b r i n g  a b o u t  t h e  u s e  of  non- 
s p e c i a l i s t  t e a c h e r s  a l s o  means t h a t  q u a l i f i e d  t e a c h e r s  are 
i n c r e a s i n g l y  l e s s - w e l l  q u a l i f i e d .  The r a p i d  e x p a n s i o n  of  
$he Facult!.es of  E d u c a t i o n ,  f o r  example,  ha8 r e s u l t e d  i n  
some progran;s t h a t  o n l y  m i n i m a l l y  p r o v i d e  c e r t i f i c a t i o n  t o  
t e a c h e r s  b u t  do  n o t  e n s u r e  a q u a l i t y  e d u c a t i o n .  The l imita- 
t i o n  of  E n g l i s h  l a n g u a g e  s k i l l s  i s  p a r t i c u l a r l y  no ted  by 
e d u c a t o r s .  

The d e c l i n e  i n  t h e  p r o f i c i e n c y  of  E n g l i s h  can ,  o f  . 
c o u r s e ,  b e  t r a c e d  t o  t h e  s e c o n d a r y  s c h o o l s .  It is g e n e r a l l y  
a g r e e d  t h a t  t h e  c y c l e  of poor  E n g l i s h  l a n g u a g e  on t h e  p a r t  
o f  t e a c h e r s  p roduces  weaker s e c o n d a r y  g r a d u a t e s  who t h e n  g o  
i n t o  t e a c h i n g ,  p roduc ing  s t i l l  weaker u s e r s  of  t h e  E n g l i s h  
l a n g u a g e .  O e n e r a l l y  s p e a k i n g  t h e n ,  t h e  q u a l i t y  o f  E n g l i s h  
l a n g u a g e  t e a c h i n g  h a s  n o t  k e p t  pace  w i t h  t h e  r a p i d  e x p a n s i o n  
o f  t h e  e d u c a t i o n a l  sys tem.  T h i s  h a s  c r e a t e d  g r e a t e r  and 
g r e a t e r  need f o r  expanded and more i n n o v a t i v e  I n - s e r v i c e  
t e a c h e r  t r a i n i n g  programs f o r  E n g l i s h  t e a c h e r s .  These t o o  
have  n o t  k e p t  pace  with t h e  needs ,  l a r g e l y  d u e  t o  l i m i t e d  
i n - s e r v i c e  t r a i n i n g  r e s o u r c e s  i n  ?he MOE and i n  t h e  educa- 
t i o n a l  zones .  

B. C u r r e n t  T r a i n i n g  Programs 

T h e r e  is  a  sys tem f o r  i n - s e r v i c e  t r a i n i n g  i n  p l a c e .  
Some u n d e r s t a n d i n g  of  t h e  sys tem w i l l  be u s e f u l  i n  
u n d e r s t a n d i n g  t h e  p r o p o s a l  which f o l l o w s  i n  P a r t  111. 

T h e r e  are two l e v e l s  f o r  p l a n n i n g  and c a r r y i n g  o u t  l n -  
s e r v i c e  programs i n  Egypt: c e n t r a l  and l o c a l .  



A t  t h e  c e n t r a l  l e v e l ,  programs are c a r r i e d  o u t  by t h e  
Q e n e r a l  I n - S e r v i c e  Department and t h e  s i x  t r a i n i n g  c e r r t e r s  
a f f  i l i a t e d  w i  t h  i t .  These i n c l u d e  C a i r o ,  A l e x a n d r i a ,  P o r t  
S a i d ,  T a n t a ,  Zagaz lg ,  and A s s l u t .  The g e n e r a l  p u r p o s e  o f  
t h e s e  c e n t e r s  is t o  p r o v i d e  programs t o  p r e p a r e  b o t h  s u p e r -  
v i s o r s  ( i n s p e h t o r s )  and s e n i o r  t e a c h e r s  f o r  l e a d e r s h i p  r o l e s  
i n  t h e i r  r e s p e c t i v e  zones  and s c h o o l s .  Other  programs of  
s p e c i f i c  purpose  are a l s o  conduc ted  a t  t h e  c e n t r a l  l e v e l ,  
e  .g . , e x p e r i m e n t a l  programs,  o r  programs r e q u i r i n g  e x p e r t s  
who a r e  n o t  a v a i l a b l e  i n  t h e  l o c a l i t i e s .  E n g l i s h  l a n g u a g e  
t e s t i n g  might  be such  a program r e q u i r i n g  e x p e r t i s e .  

A r ev iew of programs o f  t h e  p a s t  f i v e  y e a r s  shows t h e  
f o l l o w i n g  t y p e s  : 

The R e f r e s h e r  Course f o r  S u p e r v i s o r s  and S e n i o r  
T e a c h e r s  i n  b o t h  P r e p a r a t o r y  and Genera l  Secondary  S t a g e s .  
A i m s  a t  a c q u a i n t i n g  t h e  p a r t i c i p a n t s  w i t h  modern t r e n d s  i n  
E n g l i s h  l a n g u a g e  i n s t r u c t i o n ,  and a t  t r a i n i n g  them i n  
t e a c h i n g  p r e s c r i b e d  t e x t b o o k s .  T h i s  program i s  h e l d  f o r  
b o t h  s t a g e s  of e d u c a t i o n ,  p r e p a r a t o r y  and s e c o n d a r y ,  i n  t h e  
s i x  Reg iona l  C e n t e r s .  The number of  p a r t i c i p a n t s  amounts t o  
a b o u t  100 f o r  each  c e n t e r ;  and t h e  program i s  s i x  h o u r s  a  
d a y  f o r  s i x  d a y s .  

e The Summer R e f r e s h e r  Course  f o r  S e n i o r  S u p e r v i s o r s  
an,d S u p e r v i s o r s  Genera l .  A c q u a i n t s  t h e  p a r t i c i p a n t s  w i t h  -- 
modern t r e n d s  i n  E n g l i s h  l a n g u a g e  i n s t r u c t i o n ,  and w i t h  t h e  
b a s e s  f o r  d e s i g n i n g  and d e v e l o p i n g  c u r r i c u l a  and t h e  new 
series of t e x t b o o k s  and ways o f  h a n d l i n g  them. The a u t h o r s  
o f  t h e  new t e x t b o o k s  and some f o r e i g n  e x p e r t s  p a r t i c p a t e  i n  
t h i s  t r a i n i n g .  T h i s  summer program Is conducted  i n  t h e  
A l e x a n d r i a  C e n t e r  f o r  6 d a y s  and I8  a t t e n d e d  by a n  a v e r a g e  
o f  120 p a r t i c i p a n t s  a n n u a l l y .  The same program is a l s o  con- 
d u c t e d  i n  t h e  o t h e r  Reg iona l  C e n t e r s .  



The O r i e n t a t i o n  Program f o r  N e w  English Lang118ge 
Su_l??rvisors I n  t h e  Prep .  S t a g e .  Acqua in t s  new s u p e r v i s o r s  - -  
w i t h  t e c h n i c a l  supervising methods a s  well a s  w i t h  methods 
o f  t r a i n i n g  n o n - a p e c i a l i s t  t e a c h e r s .  The program was con- 
d u c t e d  t h i s  y e a r  a t  t h e  c e n t r a l  l e ~ e l  I n  A l e x a n d r i a  f o r  12 
d a y s ,  and was a t t e n d e d  by 4 4  p a r t i c i p a n t s ,  one from each  
e d u a c t i o n a l  a d m i n i s t r a t i o n .  

o The Summer O r i e n t a t i o n  Program f o r  S e n i o r  I n s p e c t o r s  
I n  E~l raca t iona l  A d m i n i s t r a t i o n .  Aimed a t  f a m i l i a r i z i n g  t h e  .-- .. 
? a r t l c l . p a n t s  w i t h  t h e  s p e c i f i c a t i o n s  o f  deve loped  examina- 
t i o t ~ ~  I n  E n g l i s h  l a n g u a g e  and w i t h  ways of  working o u t  
, ; r a in l i lg  p l a n s  a t  t h e  l o c a l  l e v e l .  The program was con- 
d u c t e d  a t  t h e  c e n t r a l  l e v e l .  

e A R e f r e s h e r  Course f o r  T e a c h e r s  of E n g l i s h  i n  
I n d u s t r i a l  Secondary  S c h o o l s  (The 5-year  s y s t e m ) .  Aimed a t  - 
familiarizing t h e  p a r t i c i p a n t s  w i t h  t h e  p r e s c r i b e d  t e x t b o o k s  
and w i t h  methods of t e a c h i n g  them. The program was con- 
d u c t  -, a t  t h e  c e n t r a l  l e v e l  i n  C a i r o .  It lasted f o r  6 d a y s  
and was a t t e n d e d  by 100 p a r t i c i p a n t s .  

0 A R e f r e s h e r  Course  f o r  E n g l i s h  Language S u p e r v i s o r s  
i n  %!ethnical E d u c a t i o n .  Aimed a t  f a m i l i a r i z i n g  t h e  p a r -  -- 
t i c i p a n t s  w i  i;h up- to -da te  e v a l u a t i o n  t e c h n i q u e s .  It was 
':,:.:Ld a t  t h e  c e n t r a l  l e v e l  i n  C a i r o  and was a t t e n d e d  by a b o u t  
510 p a r t i c i p a n t s .  

8 - 12 -- Refreoiner - Course  f o r  T e a c h e r s  i n  Commercial 
Educa t fon .  Aimed : '; f a m i l i a r i z i n g  p a r t i c i p a n t s  w i t h  t h e  use  ---- 
o f  rcltr: p r e s c r i b e d  books.  The c o u r s e  was g i v e n  i n  C a i r o  and 
lasted f n r  9 d a y s .  The p a r t i c i p a n t s  were 4 4  s e n i o r  t e a c h e r s  
from all e d u c a t i o n a l  a d m i n i s t r a t i o n s .  



a A P r o f e s s i o n a l  T e c h n i c a l  O u a l i f y i n g  Program f o r  --- 
~ a l i s t s .  A i m s  a t  q u a l i f y i n g  ~ n g z s h  s e p e c i a l i s t s  from 
among  supervisor^ and s e n i o r  t e a c h e r s  t o  o b t a i n  t h e  
P r o f e s s i o n a l  Diploma i n  Teaching E n g l i s h .  The program 
accommodates .about  20 p a r t i c i p a n t s  a n n u a l l y ,  and 18 con- 
d u c t e d  i n  C a i r o  by c o o p e r a t i v e  e f f o r t s  between t h e  MOE and 
t h e  C e n t e r  f o r  Developing E n g l i s h  Language Teach ing  (CDELT) . 
The program c o v e r s  one academic y e a r ,  and is  conducted  a t  
Ain Shams I l n i v e r s i t y .  I t  i s  t h e  o n l y  program i n  which pa r -  
t i c i p a n t s  a r e  f u l l - t i m e  s t u d e n t s .  They r e c e i v e  t h e i r  
s a l a r i e s  th roughou t  t h e  program. 

A t  t h e  l o c a l  l e v e i  programs are implemented by t h e  
E d u c a t i o n a l  A d m i n i s t r a t i o n s  and Reg iona l  C e n t e r s .  These 
programs i n l c u d e  t h e  f o l l o w i n g :  

a A T r a i n i n g  Program f o r  E n g l i s h  Language 
N o n - S p e c i a l i s t s .  Aimed a t  t r a i n i n g  t h e  p a r t i c i p a n t s  i n  
t e a c h i n g  t h e  l anguage .  It was conducted  i n  t h e  y e a r  1985/86 
a t  t h e  s i x  Reg iona l  C e n t e r s .  It l a s t e d  f o r  two weeks and 
was a t t e n d e d  by 60 t e a c h e r s  i n  t h e  C a i r o  C e n t e r  and 30 
t e a c h e r s  i n  each  of  t h e  o t h e r  c e n t e r s .  

a A T r a i n i n g  Program f o r  Teachers  of  E n g l i s h  i n  
I n d u s t r i a l  and A g r i c u l t u r a l  E d u c a t i o n .  Held i n  I Q R s / R ~  a t  
t h e  Zagazig  and Tan ta  C e n t e r s  f o r  5 d a y s  and was a t t e n d e d  by 
a b o u t  30 p a r t i c i p a n t s  a t  e a c h  c e n t e r .  

a A T r a i n i n g  Program f o r  Teachers  of  E n g l i s h  a t  
Teacher  T r a i n i n g  1 n s t l . t u t e s .  O r i e n t i n g  i n  new t r e n d s  of  
t e a c h i n g  t h e  l anguage .  T h i s  program was conduc ted  i n  
1985/86 a t  t h e  Zagaz ig ,  Tan ta  and A s s i u t  c e n t e a s  f o r  5 d a y s .  
The program was a t t e n d e d  by a b o u t  30 p a r t i c i p a n t s  i n  each  
c e n t e r .  



A t  t h e  e d u c a t i o n a l  a d m i n i s t r a t i o n  l e v e l ,  t r a i n i n g  
programs were organized f o r  non-special  i s  t: Engl iuh language 
t e a c h e r s .  The i r  d u r a t i o n  ranged form one week t o  twelve 
weeks, a t  t he  r a t e  of one day per  week. 

Other  programs were organtzed f o r  t e a c h e r s  of t e c h n i c a i  
:In c e r t a i n  a d m i n i s t r a t i o n s .  The d u r a t i o n  of t h e s e  programs 
ranged from f o u r  days t o  a  week. 

C .  L imi t a t i on  of c u r r e n t  system 

The mador l i m i t a t i o n  i n  t h e  i n - s e r v i c e  t r a i n i n g  of 
Engl i sh  t e a c h e r s  i s  t h e  l a c k  of f i n i n a c i a l  r e sou rces .  I n  
o r d e r  t o  u se  r e sou rces  e f f e c t i v e l y ,  however, we must e n s u r e  - 
t h a t  problems w i t h i n  t h e  system a r e  addressed b e f o r e  t h e  
system i s  s imply expanded, flaws and a l l .  The problems of 
most i n - s e r v i c e  t r a i n i n g  programs f a l l .  i n t o  t h r e e  
c a t e g o r i e s :  p lanning ,  program q u a l i t y ,  and implementat ion 
and f  01 1 ow-up . 

1. Planning 

The r e s p o n s i b i l i t y  f o r  t r a i n i n g  i s  d iv ided  among a  
number of bod ie s .  F a c u l t i e s  of Educat ion are r e s p o n s i b i l e  
f o r  p r e - se rv i ce  educa t ion  and diploma programs, f o r  
example. T ra in ing  w i t h i n  t h e  MOE is  t h e  r e s p o n s i b i l i t y  of 
bo th  t h e  Department of T ra in ing  and t n e  I n s p e c t o r a t e  of 
Engl i sh .  There appea r s  t o  be no g e n e r a l  c o o r d i n a t i n g  body 
a t  p r e s e n t  which l a  o r  has  produced a  n a t i o n a l  
u n i f i e d  p l an  f o r  educa t ion ,  p r o f e s s i o n a l  development,  and 
t r a i n i n g .  Guidance form t h e  c e n t r a l  a u t h o r i t i e s  t o  t h e  
g o v e r n o r a t e s  and zones does  n o t  r e s u l t  i n  unform t r a i n i n g  
programs a t  t h e  l o c a l  l e v e l .  Ra ther ,  t r a i n i n g  programs seem 
t o  occur  on an ad hoc basis. A review of t h e  programs i n  
t h e  prev ious  s e c t i o n  shows d i v e r s e  focus  and under- 
u t i l i z a t i o n  of f a c i l i t i e s .  



2. Program Ouallf;y_ 

T ra in ing  programs have no t  y e t  focused on the  improve- 
ment of Engl leh language s k i l l e  of t e a c h e r s .  This i s  of 
u rgen t  p r l o r l t y  a l l  Engl i sh  language s p e c i a l i s t s  ag ree .  

Tra in ing  of t r a i n e r s ,  p a r t i c u l a r l y  t hose  who show 
i n t e r e s t  and a p t i t u d e ,  needs t o  b e  expanded. Although 
supe rv i so ry  pereonnel  a r e  ass igned  t r a i n i n g  t a s k s ,  only 
l i m i t e d  numbers r e c e i v e  any t r a i n i n g  i n  how t o  t r a i n ,  

As y e t ,  t h e r e  i s  no e v a l u t i o n  of t r a i n i n g  programs 
which r e l a t e s  t h e  e f f e c t i v e n e s s  of t r a i n i n g  t o  t h e  t e a c h e r s 1  
classroom performance.  The r e a l  q u e s t i o n  i n  Engl i sh  
language t e a c h e r  t r a i n i n g  should be  "what e f f e c t  does  t h e  
t r a i n i n g  have on s t u d e n t  achievement of p r o f i c i e n c y  i n  t h e  
Engl ish c lassrooms? l1 

I n c e n t i v e s  f o r  p a r t i c i p a t i n g  i n  t r a i n i n g  programs a r e  
l a c k i n g .  I n s p e c t o r s  and t e a c h e r s  a l i k e  do  no t  s e e  t h e  
rewards f o r  a c t i v e  and s e r i o u s  p a r t i c i p a t i o n  i n  t r a i n i n g  
programs. The system of i n c e n t i v e s  needs t o  b e  reviewed 
a long  wi th  program c o n t e n t  i n  o r d e r  t o  ach i eve  good r e s u l t s .  
Expanding t h e  p r o f e s s i o n a l  o p p o r t u n i t i e s  f o r  s u p e r i o r  
t r a i n e r s  and t r a i n e e s  could lead of o v e r a l l  Engl i sh  language 
t each ing  improvement. 

Implementation and Follow-up 

What happens t o  t h e  t r a i n e d  t e a c h e r  when he o r  she  
r e t u r n s  t o  t h e  c lassroom is  a s  impor tan t  as t h e  t r a i n l n g  
i t s e l f .  There is l i t t l e  i n f o r n a t i o n  a v a i l a b l e  about  t h e  
e f f e c t  of t r a i n i n g  on t e a c h e r  performance. This  e v a l u a t i o n  
a f f e c t s  t h e  q u a l i l t y  of t h e  t r a i n i n g  program but  a l s o  b u i l d s  
p o s t i v e  a t t i t u d e s  t o  t r a i n i n g .  



I t  l a  i m p o r t a n t  f o r  par t1c : lpnnta  of t r a i n i n g  programs 
t o  f ee l  t h a t  what t h e y  have  l e a r n e d  is  u s e f u l  and t h a t  
someone c a r e s  a b o u t  t h e i r  pe r fo rmance ,  Follow-up con- 
m u n i c a t i o n  and  upp port from t h e  t rbs in lng  s t a f f  of t h e  
R e g i o n a l  C e n t e r s  is i m p o r t a n t  f o r  t h i s  r l evebopmen2of  pro-  
f e s s i o n a l i s m .  S u p e r v i s o r s  a t  a l l  l e v e l u  s h o u l d  have  R R  p a r t  
o f  t h e i r  r e g u l a r  ~ c t i v i t l e s  some s y s t e m a t i c  fo l low-up.  

Implementa t ion  i s ,  o f  c o u r s e ,  hampered by i n a d o q u ~ t e  
r e s o u r c e s .  A l l  of t ,he R e g i o n a l  C e n t e r s  need t o  have  f a c i l i -  
t i e s  improved,  and n o r e  i m p o r t a n t l y ,  a d e q u a t e l y  equipped 
w i t h  u s e f u l  t r a l n i n g  a i d s  and m a t e r i a l s .  Where t h e  Reg iona l  
C e n t e r s  are i n a d e q u a t e  t o  s e r v e  t h e  p o p u l a t i o n s  i d e n t i f i e d  
f o r  m a j o r  t r a i n i n g  e f f o r t s ,  a l t e r n a t i v e  s i tes s h o u l d  he cho- 
s e n  and u t i l i z e d .  

Follow-up s h o u l d  a l s o  t r a c k  t h e  t r a i n e e s  pe r fo rmance  
a f t e r  a t t e n d i n g  i n - s e r v i c e  programs.  Records  s h o u l d  be k e p t  
f o r  g u i d a n c e  i n  c a s e  o f  t h e  t r a i n e e ' s  prlornotion o r  second-  
ment t o  Arab c o u n t r i e s .  S u p e r i o r  p a r t i c i p a n t 8  s h o u l d  be  
rewarded w i t h  more r e s p o n s i b i l i t y  i n  t h e  whole p r o c e s s  o f  
E n g l i s h  t e a c h i n g  improvement and t h e  reward o f  f u r t h e r  
t r a i n i n g  i n  programs i n  Egypt  and a b r o a d .  

I n - s e r v i c e  t r a i n i n g  a l o n e  c a n n o t  s o l v e  a l l  of t h e  need8 
f o r  improving E n g l i s h  l a n g u a g e  t e a c h i n g  i n  Egypt .  I n  f a c t ,  
some o f  t h e  s o l u t i o n s  t o  o t h e r  p rob lems ,  ( e .g . ,  over-crowded 
c l a s s r o o m s  and s h o r t a g e s  o f  t e a c h e r s )  have  c r e a t e d  new 
prob lems  ( e . g  . , t h e  u s e  o f  u n d e r - q u a l i f  l e d  t e a c h e r s  1. In-  
s e r v i c e  t r a i n i n g  s h o u l d  n o t  b e  t h e  s o l e  s t r a t e g y  b u t  shou ld  
b e  combined w i t h  o t h e r  i n n o v a t i v e  p r o p o s a l s  s u c h  a s :  

a ongoing t e x t b o o k  e v a l u a t i o n  and r e v i s i o n  

improved c u r r i c u l a  f o r  s p e c i f i c  c a t e g o r i e s  of 
s c h o o l s  

e improved c u r r i c u l a  and m a t e r i a l 8  f o r  p r e s e r v t c e  
e d u c a t i o n  

i n n o v a t i v e  d i r e c t  t e a c h i n g  of s t u d e n t  t h r o u g h  o t h e r  
media ,  s u c h  as t e l e v i s i o n ,  c a s s e t t e s ,  a n d / r a d i o .  

e r e v i s e d  e x a m i n a t i o n s  



Wh.atavor t h e  nyetem f o r  Improv1,ng teachi .ng ,  Z t  muet 
t n v o l v o  t a a c h e r s .  The mcjjor a t t e n t i o n  i n  t h i ~  p r o j e c t ,  
t h e r s r o r o ,  1.~1 on Improvl.n& Che t enoher f l l  parf'ormanco i n  t h e  
c l e s n r o o m s .  

USAID K g y p t f a  e x p e r i e n c e  i n  working w i t h  o v e r  6,500 
academic  and t e c h n i c a l  p a r t i c i p a n t  t r a i n e e 6  i s  one o f  t h e  
m o t l v ~ t l o n s  f o r  p r o j e c t  a c t i v i t i e s  t o  improve t h e  t e a c h i n g  
sf E n g l i s h  i n  Egypt. Under P r o j e c t  263-0125, A . I . D .  is 
a l r e a d y  a e s i  t i n g  E n g l i s h  l anguage  t r a i n i n g  e f f o r t s .  
Under t h e  Peace F e l l o w s h i p  Program, p a r t i c i p a n t s  have  
r e c e i v e d  E n g l i s h  l anguage  t r a i n i n g  (ELT) l a r g e l y  i n  t h e  U.3, 
Both ~ c ~ c l e r n i c  and t e c h n i c a l  p a r t i c i p a n t s  under  o t h e r  p ro -  
j e c t s  have r e c e i v e d  ELT c a r r i e d  o u t  by c o n t r a c t  w i t h  t h e  
Arnerlcan U n i v e r s i t y  i n  C a i r o ,  Through t h e  F u l b r i g h t  
Program, t h e  American C u l t u r e  C e n t e r  i n  A l e x a n d r i a  h a s  a l s o  
p r o v i d e d  ELT f o r  some p a r t i c i g a n t s .  ELT f o r  t e a c h e r s  o f  
E n g l i s h  has l a r g e l y  come under  t h e  E n g l i s h  Teacher  T r a i n i n g  
P r o j e c t ,  a d m i n i s t e r e d  by F u l b r i g h t ,  which h a s  t o  d a t e  
l ~ r g e l y  s e r v e d  p r e - s e r v i c e  E n g l i s h  l a n g u a g e  e d u c a t i o n  i n  
c o n j u n c t i o n  w i t h  t h e  C e n t e r  f o r  t h e  Development o f  E n g l i s h  
Language Teaching (CDELT) . T h i s  e f f o r t  h a s  had modest 
impac t  on i n - s e r v i c e  ELT f o r  t e a c h e r s  i n  t h e  s c h o o l s .  

A.I.D. f u n d d l  ELT h a s ,  f o r  t h e  most p a r t ,  a d d r e s s e d  t h e  
immedia te  prdblems of  p r e p a r i n g  c a n d i d a t e s  f o r  t r a i n i n g  
abroad  .. 

E. D e f i n i t i o n  of  t h e  Problem 

The t e a c h e r ' s  v i t a l  r o l e  i n  t h e  e d u c a t i o n a l  p r o c e s s  i s  
c l e a r l y  r ecogn ized  i n  t h e  MOE sys tem f o r  s u p e r v i s i o n  
(somet imes  c a l l e d  n l n s p e c t i o n n )  and f o r  i n - s e r v i c e  t r a i n i n g .  
T h i s  sys tem h a s  n o t ,  however,  been a b l e  t o  grow and d e v e l o p  
a t  t h e  p a c e  o r  i n  t h e  d e p t h  n e c e s s a r y  t o  meet t h e  problems 
t e a c h e r s  f a c e  i n  t h e  r a p i d l y  expand ing  s c h o o l  sys tem.  
Q u a l i t y  h a s  s u f f e r e d  a s  l a r g e  numbers o f  u n d e r - q u a l i f i e d  



E n g l i a h  t e a c h e r n  e n t e r  t h e  t e a c h e r  c o r p s  a l n c e  t h e s e  
t e a c h e r s  a re  r e c e i v i n g  i n s u f f  i c i e n t  o r i e n t a t i o n  t o  t h e i r  
j o b 6  i n  t h e  b e g i n n i n g .  f i u h a e q u s n t l y ,  t h e y  g a t  o n l y  s p o r a d i c  
I n - e e r v i c e  t r a l n i n g ,  l a r g e l y  due t o  l i m i t e d  F ~ l n d i n g  a t  
e i t h e r  t h e  q a n t r a l  o r  l o c a l  a d m i n i s t r a t i v e  l e v e l 8 .  The 
p r a c t i c e  o f  a e s i g n i n g  new t e a c h e r s - - t h e  l e a s t  y u a l i f  l e d - - t o  
t h e  p r e p a r a t o r y  l e v e l  ( g r a d e s  7 - 9) where  t h e  s t u d y  o f  
E n g l i a h  b e g i n s  c o m p o ~ n d s  t h e  p rob lem.  

A t  p r e s e n t ,  E n g l i s h  l a n g u a g e  e d u c a t i o n  and t r a i n i n g  
au!'!'e~ from l i m i t e d  r e s o u r c e s ,  a s y s t e m  which  no  l o n g e r  ser- 
vea  t h e  p u r p o s e s  of  q u a l i t y  i n - s e r v i c e  t r a i n i n g ,  and  conven-  
t i o n a l  t h i n k i n g  a b o u t  a l t e r n a t i v e  e o l u t i o n s  t o  t h e  p r o b l e m s  
o f  E n g l i s h  l a n g u a g e  t e a c h i n g .  

F. P r o j e c t  R a t i o n a l e  and S t r a t e g y  

The p r o j e c t  p r o p o s e  t o  b u i l d  on t h e  b e s t  o f  t h e  p r e s e n t  
i n - s e r v i c e  t r a i n i n g  s y a t e m  i n  o r d e r  t o  b r i n g  Immediate 
r e s u l t s  i n  t r a i n i n g  l a r g e r  numbers  o f  t r a i n e r s  and  t e a c h e r s .  
I t  w i l l ,  among o t h e r  s t r a t e g i e s ,  e x t e n d  t h e  urse o f  t h e  
d e c e n t r a l i z e d  s y s t e m  of t r a i n i n g  t h r o u g h  t h e  s i x  r e g i o n a l  
c e n t e r s .  These  w i l l  b e  u p g r a d e d ,  b u t  i n  a d d i t i o n  w i l l  
d e l i v e r  more e x t e n s i v e  t r a i n i n g  p rog rams  s e r v i n g  t r a i n e r s  
a n d  t e a c h e r s  i n  t h e  r e g i o n s .  More o f  t h e  t r a i n i n g  w i l l  h e  
b r o u g h t  c l o s e r  t o  t h e  t e a c h e r s ,  w i t h  less d i s r u p t i o n  o f  
i n s t r u c t i o n  I n  t h e  s c h o o l s .  

T r a i n i n g  w i l l  be  accompanied  by l o n g - t e r m  e d u c a t i o n a l  
p rog rams  f o r  t r a i n e r s  as well. T r a i n e r s  who l a c k  t h e  educ -  
a t i o n a l  background i n  t h e  more modern a p p r o a c h e s  t o  t e a c h i n g  
E n g l i s h  w i l l  engage  i n  p rog rams  t h a t  w i l l  g o  beyond t h e  ape -  
c i f  i c  t r a i n i n g  o b j e c t i v e s  t o  t he  more g e n e r a l  e d u c a t i o n a l  
p r i n c i p l e s  t h a t  i n f o r m  E n g l i s h  l a n g u a g e  e d u c a t i o n  and e n a b l e  
t r a i n e r s  t o  k e e p  p a c e  w i t h  p r o v e n  me thods ,  materials,  and 
tests.  

More t h a n  e v e r  b e f o r e ,  ELT f o c u s  on  t h e  t e a c h e r s '  own 
E n g l i s h  l a n g u a g e  p r o f i c i e n c y .  With t h e  e x t e n s i v e  u s e  of  
n o n - s p e c i a l i s t  t e a c h e r s ,  t h e  t e a c h e r s  ' own l a n g u a g e  s k i l l s  
h a v e  become a  c r i t i c a l  f a c t o r  I n  t h e  q u a l i t y  o f  i n s t r u c t i o n  
f o r  s t u d e n t s .  



fl. Relat ionsh& t o  1JSALDta Development A s s i n t a n c e  -.- --.-- ------a - 
Strat=- -- 

The r e c o n g n i t i o n  of  t h e  need f o r  ELT i n  d i r e c t  s u p p o r t  
o f  A.  I. D. s development  e f f o r t 8  i s  d e m o n s t r a t e d  by l ~ r g e  
f i n a n c i a l  commitment t o  ELT i n  p r e p a r i n g  p a r t i c i p a n t s  f o r  
e f f e c t i v e  academic o r  t e c h n i c a l  t r a i n i n g .  These e f f o r t s  a r e  
of long  s t a n d i n g .  T h i s  ELT e f f o r t  consumes v a l u a b l e  
t r a i n i n g  r e s o u r c e s  and may d e l a y  t h e  i m p l e m e n t a t i o n  o f  deve-  
lopment p r o j e c t s ,  however. 

The b r o a d e r  c o n c e r n  f o r  E n g l i s h  l a n g u a g e  t e a c h i n g  I n  
t h e  s c h o o l s  and u n i v e r s i t i e s ,  t h e r e f o r e ,  stems from 8 

r e c o g n i t i o n  t h a t  t h e  problems o f  i n s u f f i c i e n t  E n g l i s h  f o r  
r e s e a r c h  and development  b e g i n  a t  t h e  p r e p a r a t o r y  s t a g e  o f  
e d u c a t i o n  where E n g l i s h  is  f i rs t  i n t r o d u c e d  i n t o  t h e  educa-  
t i o n a l  p r o c e s s .  The E n g l i s h  Teacher  T r a i n i n g  P r o j e c t ,  . 
t h r o u g h  i t s  work i n  d e v e l o p i n g  more s u i t a b l e  and e f f e c t i v e  
m a t e r i a l s  f o r  p r e - s e r v i c e  e d u c a t i o n  o f  E n g l i s h  t e a c h e r s ,  is 
t h e  ma jo r  e f f o r t  a t  p r e s e n t  i n  t h e  g o a l  t o  i n f l u e n c e  t h e  
q u a l i  t y  of E n g l i s h  l a n g u a g e  t e a c h i n g .  

R e l a t i o n s h i p  t o  O t h e r  Donor A c t i v i t i e s  

The E n g l i s h  Teacher  T r a i n i n g  P r o j e c t  c o l a b o r a t e s  w i t h  
t h e  B r i t i s h  Counc i l  e f f o r t s  a t  CDELT. American and B r i t i s h  
E n g l i s h  l a n g u a g e  e x p e r t s  s h a r e  r e s p o n s i b i l i t i e s  i n  deve-  
l o p i n g  m a t e r i a l s  and i n  t r y i n g  them o u t  i n  F a c u l t i e s  o f  
Educa t ion .  



111. DETAILED PROJECT DESCRIPTION -- -- - 

A .  PROJECT QOAL AND PURPOSE -- 

The p r o j e c t  g o a l  i s  t o  s t r e n g t h e n  MOE E n g l i s h  
t r a i n i n g ,  upgrad ing  t h e  c a p a c i t y  and q r r a l i t y  a t  a l l  p o i n t s  
i n  t h e  t r a i n i n g  sys tem and maximizing t h e  d e c e n t r a l i z e d  u s e  
o f  e x i s t i n g  t r a i n i n g  p r o v i s i o n s  and f a c i l i t i e s .  The b r o a d e r  
p u r p o s e  of t h e  p r o j e c t  i s  t o  Improve t h e  t e a c h i n g  o f  E n g l i s h  
s o  t h a t  E n g l i s h  l a n g u a g e  s k i l l s  become more ef f e c  t i v e  educa-  
t i o n a l  and economic development  t o o l s .  

More s p e c i f i c a l l y  t h e  p r o j e c t  w i l l  

I n d e n t i f y  and t r a i n  o r  r e t r a i n  a p o o l  of  t r a i n e r s  
w i t h i n  t h e  e x i s t i n g  s taf f  s t r u c t u r e s  of  t h e  
Department  o f  I n - s e r v i c e  T r a i n i n g ,  t h e  E n g l i s h  
Language I n s p e c  t o r a t e ,  and t h e  D i r e c t o r a t e s  of  
E d u c a t i o n .  

Modify, m i n i m a l l y  and where f e a s i b l e ,  t h e  e x i s t i n g  
sys tem i n  o r d e r  t o  s t r e n g t h e n  i n - s e r v i c e  t r a i n i n g  
from t h e  a d m i n i s t r a t i v e  and p r o c e d u r a l  s t a n d -  
p o i n t s .  

Design and i n i t i a t e  t r a i n i n g  programs f o r  
d e s i g n a t e d  c a t e g o r i e s  of  E n g l i s h  t e a c h e r s  and i n -  
s e r v i c e  t r a i n i n g .  

Create and l e a v e  i n  p l a c e  a  sys t em of  intrinsic 
and e x t r i n s i c  i n c e n t i v e s  f o r  b o t h  t e a c h e r  and 
t r a i n e r  t r a i n i n g .  

I n t r o d u c e  a s t r o n g e r  f o c u s  on t r a i n i n g  f o r  t h e  
l1 T e c h n i c a l  Sec t o r f 1  (Commercial ,  I n d u s t  r i a l ,  
A g r i c u l t u r a l  I n s t i t u t e s ) .  



I n s t i g a t e  and f a c i l i t a t e  h i g h - l e v e l  MOE/MOHE 
t h i n k i n g  on a d m i n i s t r a t i v e ,  f i n a n c i a l  and m a t e r i a l  
s t r e a m l i n i n g  t o  p r o v i d e  a c o n t i n u i n g  i n t e g r ~ t e d  
sys tem of p r e - o e r v i c e  e d u c a t i o n ,  i n - s e r v i c e  
t r a l n i n g ,  and p r o f e s s i o n a l  development  f o r  a l l  
E n g l i s h  t e a c h e r s  and t r a i n e r s .  

B. END-OF-PROJECT STATUS 

By t h e  end of t h e  p r o j e c t  t h e  MOE w i l l  have  i n  p l a c e  
t h e  f o l l o w i n g :  

A r e v i s e d  t r a l n i n g  aystem a s s i m i l a t e d  i n  MOE 
s t r u c t u r e s ,  w i t h  a p p r o p r i a t e  a d m i n l s t r a t l v e ,  
s t a f f i n g ,  and b u d g e t a r y  measures  t o  e n s u r e  con- 
t i n u i t y  of program. 

An e s t a b l i s h e d  and recogn ized  poo l  of  t r a i n e r e  a t  
v a r i o u s  l e v e l s ,  w i t h  a g r e e d  p e r c e n t a g e s  o f  time 
d e v o t e d  t o  t r a i n i n g  programs.  

A p i l o t e d ,  r e v i s e d  and v i a b l e  se t  o f  t r a i n i n g  
programs and m a t e r i a l s ,  a d d r e s s i n g  t h e  needs  o f  
e a c h  c a t e g o r y  o f  t e a c h e r  and each  e d u c a t i o n a l  s e c -  
t o r .  

T r a i n i n g  m a t e r i a l s ,  a i d s ,  equipment  and a n c i l l a r y  
f a c i l i t i e s ,  t o  e n s u r e  c o n t i n u i t y  o f  programs.  

722 t r a i n e d  o r  r e - t r a i n e d  t r a i n e r s  o r  t r a i n e r -  
t r a i n e r s .  

6,000 t r a i n e d  s p e c i a l i s t  E n g l i s h  t e a c h e r s  and 
9,375 t r a i n e d  p r o f e s s i o n a l y  u n d e r - q u a l i f i e d  
E n g l i s h  t e a c h e r s .  



C. PROJECT ACTIVITIES 
-----UU-- 

1. Background -- 

a .  S t u d e n t s  

A l i t t l e  over 3,400,000 p u p i l s  ( l984/85  f i g u r e s )  
a r e  e n r o l l e d  i n  t h e  P repa ra to ry  S tage  of Basic  Educat ion and 
i n  Secondary Education.  A t  l e a e t  90 p e r c e n t  of a l l  s t u d e n t s  
t a k e  Engl ish a s  t h e  f i r s t  f o r e i g n  language through t h e  6 
y e a r s  of p r e p a r a t o r y  and aecondary educa t ion .  A u n i f i e d  
cur r icu lum i s  followed i n  t h e  3 y e a r s  of t h e  P r e p a r a t o r y  
S t age ,  b u t  t h e r e  is  c o n s i d e r a b l e  d i v e r s i t y  i n  Engl i sh  cour-  
ses a t  t h e  Secondary Stage--according t o  type of v o c a t i o n a l  
i n s t i t u t i o n  i n  t h e  Technica l  S e c t o r  and t o  s p e c i a l i z a t i o n  
(Humani t ies  o r  S c i e n c e s )  i n  t h e  Q e n e r a l  Secondary S e c t o r .  
S tuden t s  s e l e c t e d  f o r  Q e n e r a l  Secondary e d u c a t i o n  a r e  
g e n e r a l l y  h i g h e r  a c h i e v e r s  and a  f a i r  percen tage  proceed t o  
h i g h e r  s t u d i e s .  

Table  1 p rov i2es  an  a n a l y s i s  of s t u d e n t  popu la t i on  
i n  r e l a t i o n  t o  Engl i sh  t each ing .  It is  based f o r  com- 
p a r a t i v e  purposes  on f i g u r e s  f o r  1984-5 and does  no t  account  
f o r  i n c r e a s e s  i n  s t u d e n t  en ro l lmen t  s i n c e  then  o r  d u r i n g  
p r o j e c t  l ifetlme. 





T a b l e  1 may b e  road as fo2lowa :' 

Column 1: 198ll-5 e n r o l l m e n t s ,  hy ~ t a g e  and by ~ s c t o r .  -.----. ... 
The T e c h n i c a l  S e c t o r  l a  ugl. S t  i n t o  I n d ~ l a t r S ~ l . ,  
Commercial and A g r i c t ~ l t u r a l  T n a t i t u t e s  ( 3 - y e a r  and 
5-yoar  I n e t i t u t e s  a r e  t a k e n  t o g e t h e r :  5-year  
I n s t i t u t e s  a c c o u n t  f o r  o n l y  7  p e r c e n t  of  I n d u s t r i a l ,  
0 .74 p e r c e n t  of  Commercial and 1.57 p e r c e n t  of  
A g r i c u l t u r a l  e n r o l l m e n t s ) .  

Column 2:  g i v e s  t h e  p e r c e n t a g e  d i r j t r i b u t i o n  o f  8 : ~ -  

d e n t s  i n  t h e  v a r i o u s  s e c t o r s  of s e c o n d a r y  e d u c a t i o n ,  
T e c h n i c a l  S e c t o r  e n r o l l m e n t s  c l e a r l y  o u t s t r i p  Q e n e r a l  
Secondary  e n r o l l m e n t s .  

Column 3 :  p r o v i d e s  a  c o n s e r v a t i v e  e s t i m a t e  o f  s t u d e n t s  
o p t i n g  f o r  E n g l i s h  a s  f i r s t  f o r e i g n  l a n g u a g e .  There  
are some who m a i n t a i n  t h e  f i g u r s  is well i n  e x c e s s  o f  
90 p e r c e n t .  

Column 4 :  p r o v i d e s  a n  estimate o f  E n g l i s h  t e a c h e r - t o -  
p u p i l  r a t i o s ,  based  on t e a c h e r  s u p p l y  r e p o r t e d  i n  t h e  
same y e a r  (1984-5 ) .  The best r a t i o n  is 1:130 i n  
G e n e r a l  Secondary  S c h o o l s ,  t h e  wors t  i s  1:332 i n  t h e  
I n d u s t r i a l  I n s t i t u t e s .  

Column 5 :  r e f l e c t s  a p o l i c y  d e c l a r a t i o n  by t h e  - 
M i n i s t e r  of  E d u c a t i o n  o f  May 10 ,  1987. The d e c l a r e d  
i n t e n t i o n  is t o  b r i n g  t h e  b a l a n c e  o f  Secondary  
e n r o l l m e n t a  t o  30 p e r c e n t  i n  t h e  Q e n e r a l  Secondary  
S e c t o r  and 70 p e r c e n t  i n  t h e  T e c h n i c a l  S e c t o r  o v e r  t h e  
n e x t  5 yeer.8.  Wi th in  t e c h n i c a l  e d u c a t i o n ,  t h e  s p l i t  
i s  t o  b e  47 p e r c e n t  i n  I n d u s t r i a l ,  40 p e r c e n t  i n  
Commercial and 1 3  p e r c e n t  i n  A g r i c u l t u r a l  I n s t i t u e a .  

Column 6: t r a n s l a t e s  t h i s  p o l i c y  d e c i s i o n  i n t o  raw 
e n r o l l m e n t  f i g u r e s  a t  1984-5 l e v e l s ,  t o  p r o v i d e  a com- 
p a r i s o n  w i t h  Column 1. A c t u a l  e n r o l l m e n t s  would have  
t o  b e  a d j u s t e d  f o r  I n c r e a s e s  i n  s t u d e n t  p o p u l a t i o n  
o v e r  t h e  p e r i o d  1985-91. 



Column 7 : showe t h e  ove ra l .1  p e r c e n t a g e  d i s t r i h ~ r t ; i n n  ----- 
t h a t  t h e  p o l i c y  1mpl.ies.  

T h e r s  a r e  s e r i o u s  i m p l i c a t i o n s  f o r  t r a i n i n g  which 
must be added t o  c o n e l d e r a t i o n s  a r l s l n g  from p r e s e n t  t e a c h e r  
pe r fo rmance  and q u a l i f i c a t i o n e .  S t u d e n t  e n r o l l m e n t  i n  
I n d u e t r i a l  I n s t i t u t e s  w i l l  i n c r e a s e  by 71  p o r c e n t ,  I t  w i l l  
f a l l  by 28 p e r c e n t  I n  Oenera l  Secondary  and by 13]R p e r c e n t  
i n  Commercial i n s t i t u t i o n s .  Though s t i l l  a small. s e c t o r ,  
A g r i c u l t u r a l  I n s t i t u t e  e n r o l l m e n t  would i n c r e a s e  by 3 4  p e r -  
s e n t .  By a n y  measure ,  ti s u b s t a n t i a l  i n c r e a s e  1 E n g l i s h  
t e a c h e r s  w i l l  b e  r e q u i r e d  f o r  t h e  I n d u e t r i a l  I n s t i t u t e s  
(which  a l r e a d y  have  t h e  p o o r e s t  t e a c h e r - p u p i l  r a t i o )  and 
A g r i c u l t u r a l  I n s t i t u t e s .  T e a c h e r s  w i l l  e i t h e r  h a v e  t o  b e  
s p e c i a l l y  r e c r u i t e d ,  o r  r e d e p l o y e d  from G e n e r a l  Secondary  
and.-.Commercial i n s t i t u t i o n s .  C l e a r l y ,  no  t r a i n i n g  program 
s h o u l d  g o  i n t o  e f f e c t  u n l e s s  i t  t a k e s  t h e  awing t o  
t e c h n l c a l / i n d u s t r i a l  e d u c a t i o n  i n t o  a c c o u n t .  

b .  T e a c h e r s  

F i g u r e a  f o r  1984-85 s u g g e s t  t h e r e  a r e  some 16,860 
E n g l i s h  t e a c h e r s .  They may b e  c a t e g o r i z e d  I n t o  f u l l  s p e -  
c i a l i s t s  ( l t P e d a g o g i c a l l y  Q u a l i f i e d n  s PQ) o r  n o n - s p e c i a l i s t s  
(NSP); t h e  l a t t e r  may have  d e g r e e s  h u t  no f o r m a l  t r a i n i n g  I n  
TEFL methodology ( P e d a g o g i c a l l y  U n q u a l i f i e d  = PUQ) while 
o t h e r s  s t i l l  h o l d  o n l y  I n t e r m e d i a t e  I n s t i t u t e  c e r t i f i c a t e s  
( INT) .  The p e r c e n t a g e  of  e a c h  c a t e g o r y  o f  t e a c h e r  i n  e a c h  
s e c t o r  is p r e s e n t e d  i n  T a b l e  2. 



Table 2: 1986-87 Teacher S u ~ p 1 ~ 1 .  
-"-_1- --------- - 

Preparatory Stage 

% PQ PUQ I NT NS P Total 

General Secondary Sector - 

L' Q 66.9 2,843 

PUQ 30.5 1,296 

I NT 2.6; 

iJS P 33.1 



Technical  Eduontion Sector 
I.-.LIY-Y.CI*-Y----..-.-P~-&-Y-i.i- 

Indr~utrial. -.--- 

PQ 56.8.  523 

PUO 40.6 373 

I NT 2.6 

NSP 43.2 

Commerc l a 1  

PQ 61.1 1,659 

PUQ 37.3 1,012 

I NT 1.6 42 

NSP 38.9 

Agricul tural 

PQ 60.2 206 

PUQ 37.1 12 7 

I NT 2.7 9 

NSP 39.8 136 1,342 

Tech. Ed Totals 2,388 1,512 7 5 1,569 3,957 

X Distrib (60.1) (38.0) (1.9) (29.9) 

Grand Totals 10,248 7,349 1,651 8,982 19,230 

X Distrib (53.2) (38.2) (8.6) (46.8) 

PQ PG? INP NS P Total 



It wi l l .  be  s e e n  t h a t  57 p e r c e n t  o f  a l l .  E n g l i ~ h  
t e a c h e r s  i n  R ~ ; R ~ O  O ~ I I C A ~ ~ O ~ I  &re engngod i n  P r e p a r a t o r y  R t a g e  
t e a a h i n g  and t h a t  a p r e p o n d e r a n c e  o f  t h e s e  ( o v e r  54 p e r c e n t )  
a re  n o n - a p e c i a l . i s t a .  W i  t h i n  S o c o r l d ~ r y  e d u c a t i o n ,  h a l e v e r ,  
t h e y  0 t l l . l  r e p r e s e n t  36 p e r c e n t  o f  a 1 1  t e ~ o h e r s  o f  E n g L l ~ h ,  
and  w h i l e  t h e y  c o n s t i t u t e  33 p e r c e n t  o f  General.  S e a o n d a r y  
t e a c h e r o ,  t h e y  a r e  a f1111 39 p e r c e n t  o f  al .1 T e c h n i c a l  educa -  
t i o n  t e a c h e r s .  

T o t a l s  i n  T a b l e  2 e v i d e n t l y  i n c l u d e  u n d e r  
l f p r o f e s s l o n a l l y  q ~ a l i f i e d , ~ ~  E n g l i s h  d e g r e e  h o l d e r s  f rom Arts 
F a c u l t i e s  h a v i n g  no g r o u n d i n g  i n  TEFL me thodo logy  o r  i n  edu-  
c a t i o n .  They are d e s i g n a t e d  as "PUQ (A)"  i n  T a b l e s  6 ,  7 ,  8. 
Those  t a b l e e  s u g g e s t  t h a t  36.2 p e r c e n t  o f  P r e p a r a t o r y  and 
26.6 p e r c e n t  o f  S e c o n d a r y  t e a c h e r s  i n  T a b l e  2 would f a l l  
i n t o  t h i s  c a t e g o r y .  I n  t h i s  c a s e ,  o u r  f i n a l  estimate i s  
t h a t  69 p e r c e n t  o f  a l l  P r e p a r a t o r y  Stage, and 53 p e r c e n t  o f  
a l l  S e c o n d a r y  S t a g e  E n g l i s h  t e a c h e r o  are u n d e r  q u a l i f i e d .  

These  f i g u r e s  s u p p o r t  t h e  M i n i s t r y l s  i n t e n t i o n  t o  
r e t r a i n  and  u p g r a d e  n o n - s p e c i a l i s t  t e a c h e r s .  Some c a u t i o n  
i s  n e e d e d ,  however ,  t o  a v o i d  t h e  a s s ~ ~ m p t i o n  t h a t  t h i u  o f  
i t s e l f  d e f i n e s  t h e  t r a i n i n g  p rob lem,  I n f o r m a l  d i s c u s s i o n  
w i t h  s u p e r v i s o r s ,  t r a i n i n g  e x p e r t s ,  and  t h e  t e a c h e r s  them- 
s e l v e s ,  i n d i c a t e  t h a t :  

Some n o n - s p e c i a l i s t s  ( r e l a t i v e l y  f e w )  h a v e  b o t h  a  
good  command o f  E n g l i s h ,  and  s u r v i v a l  i n s t i n c t s  t o  
make up f o r  l a c k  o f  q u a l i f i c a t i o n s .  

0 Many s p e c i a l i s t s  are  weak b o t h  i n  l a n g u a g e  ( p o o r  
i n a p p r o p i r a t e  c u r r i c u l u m  I n  t h e  E d u c a t i o n  
F a c u l t i e s )  a n d  i n  m e t h o d o l o g y  ( e x t r e m e l y  l i m i t e d  
o p p o r t u n i t i e s  f o r  p r a c t i c e  t e a c h i n g  and l i t t l e  
s u p e r v i s i o n  d u r i n g  t r a i n i n g ) .  

Whi l e  c o n c e r n  is e x p r e s s e d  a t  t h e  command o f  E n g l i s h  
of  many t e a c h e r s ,  and p e r s o n a l  l i n g u i s t i c  compe tence  mus t  h e  
a m a j o r  t r a i n i n g  g o a l ,  d u e  c o n s i d e r a t i o n  mus t  a l s o  he  g i v e n  
t o  p e d a g o g i c a l  s k i l l s .  T r u e ,  f ~ m i l i a r i t y  w i t h  t e a c h i n g  
t e c h n i q u e s  i s  p o i n t l e s s  w i t h o u t  s u f f i c i e n t  E n g l i s h  t o  t e a c h  
t h e  c o u r s e  i n  q u e s t i o n ;  b u t  l a n g u a g e  compe tence  unaccom- 
p a n i e d  by p e d a g o g i c a l  s k i 1  1 i s  e q u a l l y  damaging .  



The MOE Department  of I n - s e r v i c e  T r a i n i n g  I n  
c e n t r a l l y  funded ,  and r n a l n t a i n s  6 r e g i o n a l  c e n t o r e :  C a i r o ,  
A l e x a n d r i a ,  P o r t  S a i d ,  T ~ n t a ,  Zagaz ig ,  A s s i u t .  The s t a n d a r d  
and s i z e  of p remiaes  v a r i e s  ( A a s i u t  has o n l y  4 rooms f o r  a l l  
t r a i n i n g  a c t i v i t i e s ) ;  s u p p l y  of  i n s t r u c t 2 o n a l  equipment  18 
s t e a d i l y  improv ing ,  e . g . ,  s u p p l y  of  TV cemeras  and v i d e o  
r e c o r d e r s .  S t a f f i n g  l a ,  however,  o o n s p i c u o u a l y  weak f o r  a l l  
s u b j e c t  a r e a s ,  and c e n t e r e  have  o n l y  one E n g l i s h  a p e c i a l i s t ,  
o r  a t  b e s t  two. Local. i n e p e c t o r s  and s e n i o r  i n s p e c t o r s  a r e  
c a l l e d  i n  t o  ass is t  w i t h  t r a i n i n g  c o u r s e s ,  b u t  t h e  I n -  
s e r v i c e  C e n t e r s  have  n o  j u r i s d i c t f o n  o v e r  them, and t h e y  
work on a  g race -and- favour  b a s i s .  

The I n - s e r v i c e  C e n t e r s  c o n f i n e  t h e i r  t r a i n i n g  
a c t i v i t i e s  a l m o s t  e x c l u s i v e l y  t o  s e n i o r  t e a c h e r s  and i n s p e c -  
t o r s  ( t h e  s u p e r v i s o r y  p e r s o n n e l )  and d o  n o t  d e a l  w i t h  t h e  
c l a s s r o o m  t e a c h e r s  on any s c a l e .  T h e i r  t r a i n i n g  is  hand led  
by t h e  l o c a l  D i r e c t o r a t e s  o f  M u c a t i o n  ( o n e  f o r  e a c h  
g o v e r n o r a t e ) .  These a r e  funded and a d m i n i s t e r e d  by t h e  
G o v e r n o r a t e ,  which i n  t u r n  a d m i n i s t e r  some 52 l o c a l  educa-  
t i o n a l  zones .  T h e r e  are on a v e r a g e  4-5 E n g l l s h  I n s p e c t o r s  
i n  e a c h  zone ,  fhough a c t u a l  f i g u r e s  v a r y  c o n e i d e r a b l y .  They 
are a n s w e r a b l e  f o r  t h e i r  a c t i v i t i e s  t o  t h e  D i r e c t o r  o f  
E d u c a t i o n ,  and though  c e n t r a l l y  t h e  C o u n s e l l o r  o f  t h e  
E n g l i s h  I n s p e c t o r a t e  i s  r e s p o n s i b l e  f o r  t h e i r  p r o f e s s i o n a l  
d u t i e s ,  it is t h e  D i r e c t o r  o f  E d u c a t i o n  who d e c l d e a  whe the r  
and how much t r a i n i n g  t h e r e  w i l l  b e  i n  a zone and how i t  
w i l l  be f i n a n c e d .  The amount and t y p e  o f  E n g l i s h  t e a c h e r  
i n - s e r v i c e  t r a i n i n g  t h e r e f o r e  v a r i e s  w i d e l y  a c c o r d i n g  t o  t h e  
p e r c e i v e d  needs  o f  t h e  D i r e c t o r a t e .  Under t h e  I n s p e c  t o r  
t h e r e  is t h e  l o w e s t  b u t  n o t  t h e  l e a s t  l e v e l  of' s u p e r v i s i o n  
and t r a i n i n g  i n  t h e  form o f  t h e  - S e n i o r  T e a c h e r .  The s e n i o r  
t e a c h e r  is  r e s p o n s i b l e  f o r  E n g l i s h  t e a c h i n g  i n  h i s  s c h o o l  
b u t  a l s o  r e g u l a r l y  takes p a r t  i n  l o c a l  t r a i n i n g .  



'Pharo A ~ O  r e p o r t e d L y  1 ,960  1.n P r ~ p f l r ~ t o r y  k h 0 0 2 ~  and 1,860 
i n  & ? c o n d ~ r y  3chool.n.  'Chol~gh uenl -or  t s n c h e r u  a r o  1.n p ~ r t ;  
nn1,ecterl f o r  t h e i r  ~ k l  J1.n nfl t a n c h e r o  and ~ r l m l . n l a % r a t o r a ,  
t h e y  may ~ l n o  ba a p y o i n t s d  on t h e  hnt3lfI of  l e n g t h  of o s r v l c e  
a l o n e .  Beaaqse  o f  t h i n ,  some 23  pe rc j en t  o f  a l l  m r l i o r  
t e a c h e r u  i n  Cleneral S e c o n d u r y  B c h o o l ~ ,  ~ n f l  o v e r  60 percont ;  
o f  u e n i o r  t a a c h a r s  In P r e p a r a t o r y  S c h o o l o  are  i n  f a c t  non- 
s p e c l a l i s t  t e a c h e r o .  We d o  n o t  imp ly  t h a t  t h i e  o a t e g o r y  i s  
u n f i t  t o  s u p e r v i s e ,  h u t  I t  c a n  be  assumed t h a t  f a r  f e w e r  of 
them w i l l  make a d e q u a t e  s u p e r v i a o r e  o r  t r a i n e r s  t h a n  t h e i r  
e p e c l a l i e t  c o l l e a g u e e .  

The MOE Depa r tmen t  o f  I n - s e r v i c e  T r a i n i n g ,  h a e  
f a r  t o o  few s p e c i a l i s t s  p e r  s u b j e c t  area t o  r u n  s u s t a i n e d  
and e f f e c t i v e  p rog rams .  So f a r  as we c a n  a s c e r t a i n ,  t h e  
distribution of  E n g l i s h  t e a c h i n g  e p e c i a l i e t s  l a :  
A d m i n i s t r a t i o n ;  C a i r o  1; A l e x a n d r i a  2; P o r t  S a i d  1; T a n t a  
0; Z a g a z i g  2 ;  Aseyut  0. TO r u n  amy t r a i n i n g  program what- 
s o e v e r ,  t h e  C e n t e r s  a r e  b e h o l d e n  t o  t h e  l o c a l  D i r e c t o r a t e s  
t o  l o a n  them E n g l i s h  i n s p e c t o r s  as and when a v a i l a b l e .  
A c t i v i t i e s  a re ,  88  we n o t e d ,  n e c e s s a r i l y  r e s t r i c t e d  a l m o s t  
e n t i r e l y  t o  t r a i n e r  t r a i n i n g ,  I.@., t r a i n i n g  o f   inspector^ 
and  some o f  the s e n i o r  t e a c h e r s ,  w h i l e  d i r e c t  t r a i n i n g  of  
t e a c h e r s  1s h a n d l e d  a l m o s t  e x c l u s i v e l y  t h r o u g h  t h e  
D i r e c t o r a t e s  o f  m u c a t i o n  and  is s e p a r a t e l y  s t a f f e d  and 
fur ided .  Unques tbonab ly ,  t h e n ,  t h e r e  Is a need  b o t h  f o r  
a d m i n i s t r a t i v e  s t r e n g t h e n i n g  o f  t h e  t r a i n i n g  s y s t e m  ar,d f o r  
t r a i n e r  t r a i n i n g  and r e o r i o n t a t i o n .  The mearrs n u s t  h e  found  
of ( a )  c o - o r d l n a t i n g  t h e  e f f o r t 8  o f  the I n - s e r v i c e  T r a i n i n g  
D e p a r t m e n t ,  t h e  E n g l i s h  I n s p e c t o r a t e  and the D i r e c t o r a t e s  o f  
E d u c a t i o n ,  w i t h o u t  e x p e c t i n g  r f i d i c a l  c h a n g e s  i n  s t r u c t u r e ;  
Find ( h )  a p p r o a c h i n g  t h e  d e l i c a t e  t a s k  o f  i d e n t i f y i n g  and 
making  f u l l e s t  u s e  o f  t h o s e  wi th  g e n u i n e  t a l e n t s  f o r  
t r a i n i n g ,  w h i l e  e n h a n c i n g  t h e  a b i l i t i e s  of many who f ee l  
t h e y  mus t  h e  compet,ent t o  t r a i n  hy s o l e  v i r t u e  o f  t h e i r  
a p p o i n t m e n t .  

I n  p a r a l l e l  w i t h  t h e  MOE t r a i n i n g  s y s t e m ,  
t h e r e  l i e s  t h e  t e a c h e r  e d u c a t i o n  s y s t e m  of  t h e  F a c u l t i e s  of  
E d u c a t i o n .  We would wish t o  e x p l o i t  t h e i r  s t a f f  and f a c i l i -  
t l e a  a t  s e v e r a l  l e v e l s  : 



A t  t h e  Zowsnt Lovnl, t o  uao promisso  and 
f a c i l l t i s a  M R  nn e x t a n a i o n  of  t h e  MOE 
t r a i n  t n g  program, i n  a r m n  where Pcg iona1  
Trfilnl.ng Cen to re  a r e  l n a c c e a n i l ~ l o  and 
l o c a l  D l  r o c  t o r e t o  premleoa under-equipped 
o r  snml1.  

For c e r t i f i c a t i o n ,  where u p g r a d i n g  o f  non- 
s p e c i a l l e t 8  i n  linguistic arid p t tdagogloal  
s k i l l s  i s  t o  b e  accompanied by f o r m a l  
upgrad l n g  and q u a l i f i c a t i o n  as s p e a i a l i e t s  
t h r o u g h  d ip loma  o r  c r e d i t  programs.  

As c e n t e r s  f o r  g r o u p  o r  s e m i n ~ r  work i n  
any d i s t a n c e - t r a i n i n g  program which might  
emerge from t h e  o v e r a l l  t r a i n i n g  
e n t e r p r i s e .  

Fsr* p r o f e s s i o n a l  u p g r a d i n g  of s e n i o r  
t e a c h e r s  and i n s p e c t o r s  i n  TEFL msthodo- 
l o g y ,  s u p e r v i s o r y  s k i l l s ,  and t r a i n i n g  
t e c h n i q u e .  

A n o t e  o f  warning  must b e  sounded however. 
F i r s t ,  t h e  newer and more r emote  F a c u l t i e s  a r e  d a n g e r o u s l y  
u n d e r s t a f f e d  i n  t h e  E n g l i s h  Depar tments  and ELT methodology 
sec t1or ;s  o f  t h e  Cur r i cu lum Depar tments ,  r e l y i n g  on u n t r a i n e d  
j u n i o r *  ~ t a f f  and p e r i p a t e t i c  l e c t u r e r s  from o t h e r  E d u c a t i o n  
F a c u l t i e s .  3 e c o n d l y ,  E n g l i s h  S e c t i o n s  d o  n o t  e x i f t t  i n  some 
o f  t h e  P a c u l t i e a  o f  E d u c a t i o n  which migh t  o t h e r w i s e  p r o v i d e  
u s e f u l  a d p p n r t  ( e . g . ,  Aswcn, Sohag,  P o r t  S a i d ) .  I n  t h e s e  
csseb ,  i t  may b e  n e c e s s a r y  t o  t h i n k  I n  t e r m s  o f  a t ra-  
v e l i n g  toam r u n n i n g  c o u r s e s  i n  s h o r t  i n t e n s i v e  b u r s t s  i n  
s e v e r a l  d i f f e r e n t  F a c ~ i l t i e s .  Any n p p o r t u n i t y  t o  d e v e l o p  
t h e s e  F a c u l t i e s  as a n  a d j u n c t  t o  the o v e r a l l  t r a i n i n g  
program s h o u l d  of  c o u r s e  be t a k e n .  



'rho t'ol1.owlng T ~ c t o r u  must be  taken i n t o  iaccount, i n  
drawl.ng up A g e n e r a l  t r a i n i n g  p lan  and ensu r ing  t h a t  i t  w i l l  
ope rn t e  AR R % r a i n i n g  oyetem once irnpLementeA: 

a Ca tego r i e s  and nlrrnbera of t r a i n e e 8  

0 Categories of t r a i n i n g  

a Incentives f o r  t r a i n i n g  

a Course s p e c i f i c a t i o n s  

a S t a f f i n g  , premiaea,  and l o g i s t i c a l  suppor t  

0 I n t e r n a l  MOE a d m i n i s t r a t i v e  measures 

C a t e g o r i e s  of t r a i n e e s  

(1) T r a i n e r s  

The composi t ion of t h e  Engl i sh  I n s p e c t o r a t e ,  
beyond t h e  o f f i c e  of t h e  Counse l lo r  In Mini s t ry  
 headquarter^, i s  r e p o r t e d l y :  

Inspec t o r s  General  

Sen io r  I n s p e c t o r s  

Inspec t o r s  



The h f l p a o t o r n  Q s n e r ~ l .  have  a n  adrninintrat; . l .ve 
r a t h e r  t h a n  a d i r e c t l y  ~ l l y e r v i a o r y  ro1,e. The S e n i o r  
Inspectors, howeve r ,  a r e  r e e p o n o i b l e  f o r  t h e  o r g ~ n i z ~ t i o n  o f  
zontll. t r a i n i n g  and would have  t o  b e  d i r e c t l y  and  c l o m l y  
invol .vsd  i n  avy  n a t i o n w i r l e  t r ~ i n i n g  ucheme, p r l n c 1 p a l l . y  a s  
o r g a n i z e r s ,  o r  a a  l o c a l  d i r e c t o r e  o f  t r a i n i n g .  F o r  t h e  pllr-  
poae  of  t h i 8  p r o j e c t  we would r e g a r d  them a s  " t r a i n i n g  
manage r s .  " 

The 314 E n g l i s h  I n s p e c t o r s  would on f i r s t  
s i g h t  a p p e a r  t o  o f f e r  a l a r g e  p o o l  o f  t r a i n e r s .  We a r e ,  
howeve r ,  c o g n i z a n t  o f  t h e  f a c t  t h a t  t h e y  h a v e  n o t  
n e c e s s a r i l y  r e a c h e d  t h a t  p o s i t i o n  on t h e  b a s i s  o f  a t a l e n t  
f o r  t r a i n i n g .  A t  t h e  same time, u n d e r  normal  a r r a n g e m e n t s ,  
t h e  t i m e  a v a i l a b l e  f o r  t r a i n i n g  i s  s e v e r e l y  l i m i t e d  by o t h e r  
d u t i e e - - i n s p e c t i o n  v i s i t s ,  t e a c h e r  s u p e r v i s i o n ,  t e a c h i n g  
p r A c t i c e  f o r  s t u d e n t s ,  e x a m i n a t i o n  r e s p o n s i b i l i t i e s ,  a n d  
a d m i n i s t r a t i o n .  Our recommendat ion  is t h a t ,  t o  meet t h e  
e x c e p t i o n a l  n e e d s  o f  a l a r g e - s c a l e  t r a i n i n g  program,  t h e  MOE 
s h o u l d  a t t e m p t  t o  i d e n t i f y  t h o s e  w i t h  a p r e f e r e n c e  o r  
n a t u r a l  a b i l i t y  f o r  t r a i n i n g  and make them a v a i l a b l e ,  f o r  a t  
l e a s t  80 p e r c e n t  o f  t h e i r  work - load ,  f o r  t r a i n i n g  a c t i v i -  
t i e s ,  l e a v i n g  t h e  m a j o r i t y  t o  c o v e r  a l l  t h e  o t h e r  i n s p e c -  
t o r a t e  f u n c t i o n s .  T h i s  sub -g roup  would b e  I 1 p r i n c i p a l  
t r a i n e r s  .I1  

Our a n a l y s i s  o f  t h e  g e o g r a p h i c a l  l o c a t i o n  o f  
t e a c h e r s  i n  T a b l e s  8 and 9 be low,  and  a ru l e -o f - thumb  as t o  
t h e  number of w p r i n c i p a l  t r a i n e r s w  r e q u i r e d ,  would s u g g e s t  a 
p o o l  o f  a r o u n d  125 ( r a t i o  o f  be tween  1 : 2 0 0  and  1 : 3 0 0 ) .  



Table  .-a 3: Locat ion of P r i n c i p a l  T r ~ i n e r e  --. 

1 D i r e c t o r a t e s , b y  
I 

I 

' s i z e  of Engl i sh  
I 

t e ach ing  cad r e  
I 

' S i z e  No. 

i Under 300 7 

1 300 - ROO 8 

Over 1500 5 

(Max 3.000) 

7 - 
Approx No. of 

p r i n c i p a l  t r a i n e r s  

r equ i r ed  T o t a l s  

P r i n c i p a l  t r a i n e r s  should ,  of cou r se ,  be 
s e l e c t e d  as f a r  a s  p o s s i b l e  from w i t h i n  t h e  D i r e c t o r a t e s  t o  
which t hey  are appoin ted .  Obviously, t h i s  i s  a  d e p a r t u r e  
from normal MOE p r a c t i c e ,  bu t  r e q u i r e s  l i t t l e  o r  no s t r u c -  
t u r a l  change, on13 a r e d i s t r i b u t i o n  of d u t i e s .  Provided 
work-load6 and prof e s s i o n a l  advancement remain about  e q u a l ,  
t h e r e  shdtlld be no f u n d m e n t a l  o b s t a c l e s .  The scheme should 
b e  p r e sen t ed  b y .  way of  an  exper iment ,  which might be 
r e t a i n e d  a f t e r  t h e  5-year program, e s p e c i a l l y  i f  o t h e r  sub- 
j e c t  a r e a  i n s p e c t o r a t e s  wish t o  deve lop  a  t r a i n i n g  pool on 
similar l i n e s .  

A t  t h e  nex t  l e v e l  s e n i o r  t e a c h e r s  would, a s  is  
normal p r a c t i c e ,  assist i n  t h e  running of t r a i n i n g  program. 
But h e r e  aga in ,  i n  view of  t h e  l a r g e  number of non- 
s p e c i a l i s t s ,  and of a p e c i a l i s t s  promoted f o r  l e n g t h  of s e r -  
v i c e ,  we recommend t h a t  t h e  MOE i d e n t i f y  a r e l a t i v e l y  smal l  
number t o  wprk f o r  a t  l e a s t  75 p e r c e n t  of t h e i r  t ime as 
"Tra iners"  on l o c a l  t r a i n i n g  p r o g r a m .  



S e n i o r  t e a c h e r s  a r e  repor ted  t o  number: 

P r epa ra to ry :  Specialists 54 1 
Non-apec ia l i a t s  970 
Not known 456 

1967 

General  Secondary : Spec i a l i s  t a  1193 
Non-apec i a l i s t s  365 
Not known 305 

1863 

The - known p e r c e n t a g e  of  n o n - s p e c i a l i s t s  is 64.2 
p e r c e n t  and 23.43 p e r c e n t  r e s p e c t i v e l y .  P r o j e c t i n g  t h i s  
pe r cen t age  on t h e  t o t a l  body o f  s e n i o r  t e a c h e r s ,  we would 
p r e d i c t  t h e  fo l lowing  approximate  s p l i t  

P r epa ra to ry :  

Q e n e r a l  Secondary:  

- 

S p e c i a l l e t s  700 
Non-spec ia l i a ta  1267 

S p e c i a l i s t s  1425 

1863 1863 - 
T o t a l :  3830 

Our scheme would i n v o l v e  a s s i g n i n g  some 525 (26 
p e r c e n t )  of  a l l  s e n i o r  t e a c h e r s  f o r  t r a i n i n g  activities on 
l o c a l  programs, r e l e a s i n g  t h e  bu lk  o f  s e n i o r  t e a c h e r a  f o r  
in-school  d u t i e s ,  t e ach ing  p r a c t i c e  a u p e r v i s i o n  and examina- 
t i o n  wcrk ,  on t h e  same p r i n c i p l e 8  as sugges ted  f o r  inapec-  
t o r s .  Working on a  t r a i n e r - t r a i n e e  r a t i o  of 1:50 o r  b e t t e r ,  
and adding i n  i n s p e c t o r s  from t h e  t a b l e  above, we a n t i c i p a t e  
t h e  fo l l owing  f i g u r e s  : 



--. -- 
D i r e a t o r a t e s , b y  

s i z e  of Engl lah 

t each ing  cad re  

3 i  ze No. 

I 
I 
( Under 300 

( 300 - 800 

I 
( 800 - 1500 

Over 1500 

I i (Max 3.000) 

Principal 

T r a i n e r s  

Add i t i ona l  

T r a i n e r s  

r e q u i r e d #  

'roterl No. of 

T r a i n e r e  

r equ i r ed  

( t o  p rov ide  a r a t i o  of 1:50 a t  t h e  upper f i g u r e  f o r  s i z e  
groupings  ) 

It should be noted t h a t  t h i s  arrangement 
exc ludes  t r a l n l n g  a s  an  a a p e c t  of in-school  t e a c h e r  auper-  
v i a i o n ,  wh2ch i s l . t h e  r e s p o n s i b i l i t y  of t h e  remaining 3,300 
o r  s o  nReaident  Sen io r  Teachera/Supervisora." This  is  
impor tan t  a a p e c t  of t h e  t r a i n i n g  e f f o r t  and they  should be 
t r a i n e d  t o  perform t h i s  f u n c t i o n  adequa t e ly .  

The T ra in ing  pool t hus  would c o n a i a t  of 

Sen io r  I n s p e c t o r s  ( t r a i n i n g  managers) 4 8 
I n s p e c t o r s  ( p r i n c i p a l  t r a i n e r s )  125 

, S e n i o r  Teachers  (trainers) 525 - 
698 



The main c a t e g o r y  of t r ~ i n e e  t e  of c o u r e e  t h e  
c l a s s r o o m  tea.oher of E n g l i a h .  We have aZraaAy i d e n t i f i e d  a  
r e s i d u a l  3,305 ( 3 , 8 3 0  minus 525) S e n i o r  t e a c h a r e  of  which 
some 1 ,700  a r e  n o n - s p e c l a l i a t e ,  who undoub ted ly  r e q u i r e  
u p g r a d i n g  aa t h e  ' v r e e i d e n t  super vie ore^^ i n  t h e  s c h o o l s .  
However, t h e y  are n o t  s e p a r a t e l y  l i a t e d  i n  t h e  t a b l e a  t h a t  
f o l l o w *  

Tabla6  6 ,  7 and 8 set o u t  t h e  c a t e g o r i e s  and 
g e o g r a p h i c a l  d i e t r i b u t i o n  o f  Engl.ish t e a c h e r e  by D i r e c t o r a t e  
of Educa t ion .  Though t h e  t o t a l e  d i f f e r  i n  s e v e r a l  r e s p e c t s  
from t h o s e  i n  T a b l e  2, and t h e  f 5  gu ree  are less  r e c e n t ,  t h e y  
r e p r e s e n t  c n  i n v a l u a b l e  a n a l y a 4 . a  o f  t h o  t r a i n i n g  problem. 
P i r e t ,  t h e r e  a r e  i m p l i c a t i o n 8  t o  %a 6-swn from t h e  d i a t r i b u -  
t i o n  o f  t e a c h e r a  (summarized i n  'I"&biro 5 )  ; a h i g h l y  c e n t r a -  
l i z e d  t r a i n i n g  program wot;:.r; , .val*i9 a l a r g e  s c a l e  and 
d  i s r u p t i v e  movement of  per8orz.q' T t  would be wiser t o  
t h i n k  i n  terms of a p l u r a l i t g  I rvl!p,ior 1': and l o c a l  t r a i n i n g  
c e n t e r s ,  c a r r y i n g  t h e  program tt; "m t64.cner. 

T a b l e s  6, 7 and 8 :x?; ts ;-i-:ad w i t h  t h e  
f o l l o w i n g  d e f i n i t i o n s  i n  mind : 

Column 1. /PQ: T o t a l a  of s p e c i a l i s t  E n g l i s h  
( P r o e e a l o n a l l y  t e a c h e r e ,  i.e., h o l d e r s  of BA 
Q u a l i f  l e d  ) E d u c a t i o n  and E n g l i s h  frcm an 

E d u c a t i o n  F a c u l t y  . 
Column 2/PUQ/A: T o t a l e  o f  t e a c h e r s  w i t h  BA 
( P r o f e e s i o n a l l y  E n g l i e h  from a n  Arts F a c u l t y :  
U n d e r q u a l i f  l e d /  Q u a l i f i e d  l i n g r ~ i s t i c a l l y  h u t  
Arts) n o t  p e d a g o g i c a l l y .  



Column 3 /PUIS /O:  T o t a l n  of t;eachers w l  th 
( P r o f e u ~ i o n ~ l .  l y  d o g r e e a  (alrnout  o n t l r e l y  from 
IJnderqua1. i f  l e d /  Edrrcation Fncul  t i e s )  i n  cub- 
O t h e r )  j e c t s  o t h e r  t h a n  Engl l f lh :  Not 

q u a L i f i e d  L l n g u i a t i c a l l y  o r  
p e d a g o g i c a l l y  hrl t rnoetly 
hrrvlng eome g r o u n d i n g  i n  t h e  
p r i n c i p l e s  of e d u c a t i o n .  

Column 4/INT:  holder^ c i  t e a c h i n g  c e r -  
( P r o f e s s i o n a l l y  t i f i c a t e s  from t h e  now d e f u n c t  
U n d e r q u a l i f i e d /  I n t e r m e d i a t e  Teacher  T r a i n i n g  
I n t e r m e d i a t e  I n s t i t u t e s .  

Column 5/T.NSP: T o t a l  numbers of  t e a c h e r s  i n  
( T o t a l  Non- t h e  sys tem who are n e i t h e r  

S p e c i a l i s t s )  l i n g u i e t l c a l l y  n o r  pedagogi-  ' 

c a l l y  q u a l i f i e d .  

Column 6/T-P : T o t a l  numbers o f  E n g l i s h  
( T o t a l  Under- t e a c h e r s  who need p r o f e e a i o n a l  
q u a l i f  l e d  ) upg r a d  i n g  t h r o u g h  f orrnal 

q u a l i f i c a t i o n s  ( i n  l a n g u a g e  o r  
pedagogy o r  b o t h ) .  

Column 6/T 
(and  bottom 
l i n e )  

T o t a l s  o f  t e a c h e r 8  by Direc-  
t o r a t e  and by e d u c a t i o n a l  
background.  It is  assumed 
t h a t  a l l  t e a c h e r s ,  i n c l u d i n g  - 
specialists, s h o u l d  b e n e f i t  
from t r a i n i n g .  

I t  w i l l  b e  s e e n  t h a t :  

8,949 s p e c i a l i s t  E n g l i s h  t e a c h e r s  cou ld  
p o t e n t i a l l y  b e n e f i t  from p r o f e e s i o n a l  
u p d a t i n g  and p e r s o n a l  Improvement t h r o u g h  
t r a i n i n g .  

2,819 t e a c h e r s  h o l d i n g  BA E n g l i s h  from 
Arts P a c u l t l e a  w i l l  need p e d a g o g i c a l  
upgrad ing  and q u a l i f  i c a t i o n .  



a 7,580 -- non-F-ngltsh -- ~ A e ~ r e e  ho lde re  r e q u i r e  
both l l n g u l e t l c  and pedagogtoal  upgrad i n g ,  
wi th  a p p r o p r i a t e  q u a l l f i a a t l o n s  t o  conve r t  
them from non-opec l a l i s t  s t a t u e .  

a 10,399 Under-qual i f ied t e a c h e r s  ( t h e  above 
two c a t e g o r l e e  t aken  t o g e t h e r )  need t r a n s -  
format ion t o  f u l l  s p e c i a l i s t  Engl leh-  
t e a c h e r  s t a t u s .  

a A t o t a l  of 20,568 Engl i sh  t e a c h e r s  a r e  
e l i g i b l e  f o r  t r a i n i n g  a t  one Xavel o r  
a n o t h e r ,  I n  a d d i t i o n  t o  some 3,000 r e e l -  
d e n t  Sen io r  Teachere .  



Table 6 :  Dlntrlbution of  F:n&l..tah Teachorlj 1985 .--..-- - 1.". ,,,,, -,,- -A3,, ,..,,, 

Preparatory Stage 
. -- --- 

Directorate  PQ P W / A  PIJO/Q I NT INT T 

Cairo 

Q l z a  

Alexandria 

Beheirah 
, 

Oharbelah 
D-...( 

Kaf r Sheikh 
/ ' 

Menoufelah 

Kaloubeiah 

Dakhaleiah 

Damletta 

Sharkeiah 

Port Said 

Ismai l iya  

Suez 

Fa youm 

Ben1 Suef 

Minya 

Aaalut 

Sohag 

Qena 

-., ,. A s  wan 

Matrouh 

New Val ley 

Red Sea 

North S i n a i  

South S i n a i  

Total  a 4491 1624 6376 1085 80 13,646 



Cairo 

Oiza 

Alexandria 

Beheirah 

(y 5,s .* Oharbelah 

* Kafr Sheikh 

Menoufeiah 

Kaloubeiah 

Dakhalelah 376 12 2 9 2 16 606 

Damietta 5 0 12 2 d I. 4 97 

Sharkelah 

Port Said 

Iamalllya 

Suez 

Fa youm 

Ben1 Suef 

Mlnya 

Aaslut 

Sohsg 187 46 25 1 259 

Qena 312 3 7 2 5 1 375 
.- .. 

Aawan 8 1 19 9 3 112 

Ma trouh 11 3 12 - 26 

New Valley 10 4 1 - 15 

Red Sea 11 5 6 - 22 

North Sinai 3 5 5 14 - 54 

South Sinai 7 - - - 7 

Totals 4,485 1,195 1,204 65 6,922 



'lhb1.e 8: D 1 ~ l ; r l  h u t i o n  of E r ~ 1 1  nh 'I'enchorfl 1985 -- *,A - 3 .*---A- - L _I_-- - I---- -- -------1_-.-a L *'. .a-i. =#*' " . *-,. .- 
Connol. Ldated figurea for Prnpnrntory and Seoondnry 9 t n g e ~  
-".- . -a_---_-AL-L =-a I( - -I/ ---=---=----_I_..-4-4 - llLI 

Directorate PQ PIJQ/A PUQ/O XNT T.NSP TT ' l' 
-a- -4- . . a-d --L ----A ----.----.--------------*- - - .., - - . LA--.. - *- 

Cairo 91 2 732 976 308 1,284 2,016 2,928 

Oiza 4 12 133 7 3 6 5 7 793 926 1,338 

Alexandria 1465 2911 637 10 5 742 1,036 1,501 

Beheirah 225 7 2 690 25 715 787 1,012 

b8 c . ,  Qharbelah 532 147 970 60 1,030 1,177 1,709 

Kafr Sheikh 190 4 2 318 
4 34 352 39 4 584 

Kenoufeiah 61 1 196 272 11 283 479 1,090 

Kaloubeiah 

Dakhaleiah 

Damietta 

Sharkeiah 

Port Said 

Ismtiiliya 

Suez 

Fa youm 

Ben1 Suef 

Minya 

Aaaiut 

Sohag 

Qena 

Aswan 

Mat rouh 27 3 4 9 - 4 9 52 79 

New Valley 4 4 4 61 - 61 65 lo9 

Red Sea 51 5 6 - 6 11 62  



Table 9 :  Directorates of Eductlon graded by number~ of Englleh -.--- - 
teaching s t a f f ,  1982 

No of Engllah 

Teachere 

300 - R O O  

No of 

Dlr ' 8  

Directoratso 

Port Said/Suez/Matrouh/New Valley/ 

Red Sea/N. Sinai/S. Sinai 

Kafr Sheikh/Damietta/Ismaillya/ 

Fayoum/Beni Suef/Assiut/Aswan/Soha~ 



I n  olrr corraept of t r & i n I n g ,  avery r?~Gep,l)r*y of' 
f , r a l n a e  -+hotrlQ be matahed by n cll tegory ol" t r a l n l t i g  wll lah  
(?orraspand8 t o  t h e  prof'suaicnal. needn of t h a t  cntlc~gury 
: tZom. We hsve 1dent; if ted f o u r  a a t e g o r i e a  of t r a l n e r 5  afrd 
four  c a t ~ g o r i e s  of t r a i n e e  In p r e v i o u ~ ~  s e o t i o n a .  mctr has 
I t a  own t r a ln l r i g  r*equil*ementrs, ino lud ing  the t r a l n e r e .  

For mor-tt  c a t e g o r i e s  we need t o  prov ide  two l e v e l 8  
of t r a in ing - -01  the*;. In sequence o r  i n  2 a r a l l e l .  

Performance enhancemerrt, i .e . ,  improvement i n  
-*- 

t h e  a c t u a l  claauroom ( o r  t r a i n i n g  eeee ion )  
performance,  i n  term6 of p r a c t i c a l  methodology 
and management, o r  of l i n g u i s t i c  a b l l i t y .  

a P r o f e s ~ i o n a l  - upgrading through s tudy  and 
t r a i n i n g ,  l e a d i n g  t o  formal q u a l i f  i c a t i o n s  o r  
c e r t i f l c a t l o n .  

We may a l a o  t h i n k  i n  terms of two l e v e l s  of 
t r a i n i n g  ou tpu t .  

S p e c i f i c  a k i l l s  may be acqu i r ed ,  ranglng  from 
use  of p a r t i c u l a r  t e ach ing  t echn iques  t o  fami- 
l i a r i t y  wi th  t h e  approach and c o n t e n t  of a 
p a r t i c u l a r  textbook.  I n v e n t o r i e s  of such 
s k i l l 8  a r e  d e r i v a b l e  from c l o a e  job  s p e c l f i c a -  
t i o n s .  

Q e n e r i c  s k i l l s  can a l a o  be developed,  which i n  
t h e  ca se  of t h e  t e a c h e r  prcivide t h e  means t o  
f u r t h e r  self-improvement and a wider 
unders tanding  of f o r e i g n  language t e a c h i n g ,  
and i n  t h e  c a s e  of t h e  t r a i n e r  deve lop  n f s  

. a b i l i t i e s  a s  a s u p e r v i s o r ,  c o u n s e l l o r  arid 
cou r se  o r g a n i z e r  



ALLhough t h e r e  tcr ~tnA ohv1.01m l . l n k  hetwasn por for -  
mnnca enhnnoement and oyocl t ' ic  ~ k i l l 8  and rr r b l a t l o n n h i p  
botwesn p r o f e n a i o n ~ l ~  rrpgradlng rind goner io  u k l l l n ,  t h e r e  i a  
no a h ~ o l u t a  nonnaot lon,  and slomonta of both type0 of s k l l l ,  
mny b e  Aorlved from e i t h e r  form of t r a l n l n g .  

I n  drawing up e p a c i f ~ , c a t l o n a  f o r  performance 
enhancement, o n e  may a l s o  draw on t h e  conaept  of l l m l n i m ~ l  
~ k i l l a ; "  t h e r e  l a  a l e v e l  of performance below which no 
t e a c h a r  o r  t r a i n e r  can h e  oonaldered t o  be o p e r a t i n g  s a t l a -  
f a c t o r i l y ,  t n  term8 of a p a r t i c u l a r  t aek .  For i n e t a n c e ,  In  
tire c a m  of a n o n - s ~ e c i a l i a t  t e a c h e r  t ak ing  a  f i r e t - y e a r  
p r e p a r a t o r y  e t a g e  c l a s s ,  a  minimum l l n g u i a t l c  s p e c i f  i c a t l o n  
would be knowled~e  of t h e  s t r u c t u r e 8  acd l e x i a  of t h e  c l a a e  
t e x t ;  adequa te  performance of t h e  oomm~~nica t ion  a k i l l e  I t  
embodlee, anr? command of t h e  l n a t r u c t i o n a  and e1 i c i t ; a t i ona  
neces sa ry  f o r  claeesoom conduct.  A minimum pedagogioal  ape- 
c i f l c a t l o n  would c o n e i a t  of . and on ly  t ho  technique  
r equ i r ed  t o  t each  t h a t  p a r t i c u l a ~  hook and t o  manage a c l a a a  
of  t h a t  p a r t z c u l a r  age and aduzst.iona1 l e v e l .  Tra in ing  
which doe8 no t  b r ing  t h e  t r a i n e e  t o  a t  l e a a t  t h a t  minimum 
epec l f ' . c s t ion  may be cone ldered  a  f a i l u r e .  

(1) Tra in f  ng f o r  S e n i a r  I n s p e c t o r s  
( T r a i n i n g  Managers) 

Prof eat31 0na l  Upgrad l n q  may no t  be  a p p r o p r i a  t e  
f o r  personne l  a l r e a d y  a t  s senioiv l e v e l ;  a new, en la rged  and 
a c c e l e r a t e d  t r a i n i n g  program, however, o p e r a t i n g  a t  a e v e r a l  
l e v e l a ,  waul3 be a d i r e c t  oubcome of t h i s  p r o j e c t  and we 
have a l r e a d y  i t l e n t i f  l e d  Sen io r  Inapec to ra  aa  n t r a i n i n g  
mangera . Performance enhancement would t h e r e f o r e  be 
a p p r o p r i a t e ,  a t r l c t l y  i n  t h e  s e n s e  of p rov id ing  t h e  e p e c l f i c  
s k i l l s  r equ i r ed  t o  run o r  h e l p  co-ord izk te  t h e  programs 
envisaged .  

T ra in ing  would c o n s i s t  of a  g e n e r a l  o r i en -  
t a t i o n  t o  t h e  p r o j e c t ;  d e t a i l e d  f a m i l ~ a r i e a t i o n  w i t h  t h e  
program and managerent f  unc t i o n a  r equ i r ed  ; development of 
any p a r t i c u l a r  s k i l i e  ( p a r t i c u l a r l y  manager ia l )  r e q u i r e d  f o r  
e u c c e a s f u l  handl ing  of t h e  program. The t r a i n i n g  program 
might well be c o n t r a c t e d  t o  a management t r a i n i n g  group  ou t -  
s i d e  t h e  MOE. Thla expe r i ence  may of i t se l f  deve lop  g e n e r i c  
s k i l l s  i n  t h e  a r e a s  of management and aupe rv i a lon .  



We envloago A fuI.1-tiem two-weok o r i o n t a t 1 , o n  
oouroe  ( t o t a l  70 h o r ~ r n )  f o r  2 group8 of  24  S e n i o r  
I n ~ p e c  t o r e .  

( 2 )  T r a i n i n g  f a r  I n a p e o t o r a  ( P r i n c i p a l -  -- - 
T r a i n o r e  ) 
--a 

Performance enhancement would o o n a i e t ,  a t  a  - 
minl.mum, of  t o t a l .  f a m i l i a r i t y  w i t h  t h e  t r a i n i n g  programs t o  
b e  uaed,  and i n  p a r t i c u l a r  comple te  c o n f i d e n o e  i n  t h e  
t r a i n i n g  t e c h n l q u e a  t o  be employed. Th ia  l a a t  l a  moat 
i m p o r t a n t ,  g i v e n  t h e  i n c l i n a t i o n  o f  i n a p e c t o r a  t o  t rea t  
t r a i n i n g  e e s a i o n a  a8 l t l e c t u r i n g  a b o u t n  r a t h e r  t h a n  "do ingw 
t r a i n i n g .  The a b i l i t y  and o o n f i d e n o e  t o  g i v e  det l lonatra-  
t i o n s ,  i n i t i a t e  and s u s t a i n  p e e r  t e a c h i n g  a e a s i o n a ,  and 
manage i n t e r p e r a o n a l  r e l a t i o n a h i p e  must be  o a r e f u l l y  b u i l t  
up. Alao t h e  c o u r a g e  t o  d r o p  t h e  a u t h o r i t a r i a n  a p p r o a c h  t o  
t r a i n e e 8  and t o  encourage  them t o  work w i t h  t h e  t r a i n e r  on 
e q u a l  te rm8 murst be encourage .  To t h i a  ahould  be added 
background i n f o ~ m a t i o n  on t h e  l ~ a t i o n a l e  and purpoae  o f  t h e  
echeme, e x p l i c i t  t r a i n i n g  i n  t h e  o r g a n i z a t i o n  and runn ing  of 
i n - s e r v i c e  t r a i n i n g  progr&s.  

I n s p e c t o r 8  r e c e i v e  o n l y  nominal t r a i n i n g  a t  
p r e a e n t ,  on f i r a t  a p p o i n t m e n t ,  i n  a u p e r v i a o r y  d u t i e s .  To 
become competent  t r a i n e r a  and f u t u r e  M i n i a t r y  a p e c i a l i a t a ,  a 
f a r  d e e p e r  u n d e r a t a n d i n g  i e  r e q u i r e d ,  of m e t h o d o l o g i c a l  
p r i n c i p l e s ,  TEFL t e c h n i q u e a ,  d e a i g n  and development  o f  c o u r -  
a e a  an& materials, t e c h n i q u e a  o f  t e a c h e r  t r a i n i n g  and auper -  
v i a i o n .  

F t r  t h i s  i n - d e p t h  p r o f e a a i o n a l  u p g r a d i n g ,  we 
recommend a f u l l - t i m e  1 -yea r  program of  s t u d y  a t  a F a c u l t y  
of Educa t ion .  The p r o f e a a i o n a l  d i p 1  oma 0 0 - o r d i n a t e d  by 
t h e  C e n t r e  f o r  Developing E n g l i a h  Language Teach ing  (CDELT) , 
Ain Shama U n i v e r s i t y  p r o v i d e 8  an e x c e l l e n t  model.  



Our t r u i n i n g  s t r a t e g y  would be a8 folbowe: 

0 In yea r  1, t h e  MOE would i d e n t i f y  175 
p o t e n t i a l  t r a i n e r a  w i t h l n  t h e  inspeo-  
t o r a t e ,  50 more t han  t h e  even tua l  program 
requirement .  125 would under take  a 
1-month f u l l - t i m e  cou r se  prov id lng  per-  
formanoe enhanoement, and then d i r e c t l y  
l aunch  t h e  t r a i n i n g  program. The o t h e r  50 
would embark on a 1-year f u l l - t i m e  Diploma 
cou r se  f o r  p r o f e e e i o n a l  upgrading.  

0 In year  2,  t h e  50 Diploma h o l d s r e  would 
undergo t h e  performance enhancement couree  
and j o i n  t h e  pool, of t r a i n e r s .  O f  t h e  
remaining 125, 50 would i n  t u r n  embark on 
t h e  Diploma, t h e  remaining 75 a t t e n d i n g  a 
10-day review and p lanning  workshop and 
then  con t inu ing  t h e  t r a i n i n g  plqogram. 

This  c y c l e  would be repea ted  u n t i l  by t h e  
end of yea r  4 ,  150 should  have completed 
t h e  Diploma cou r se ,  undrgonr! t h e  p e r f o r -  
mance enhancement cou rae ,  and a t t ended  t h e  
annua l  (from yea r  2 )  review workshops. 

0 A t  t h e  end of yea r  3, however, t h e r e  w i l l  
be a s u r p l u s  of 25 t r a i n e r a  t o  program 
requi rements ,  r i a i n g  t o  50 a t  t h e  end of 
y e a r  4. Th is  s u r p l u s  w i l l  s e r v e  s e v e r a l  
purposes :  i t  w i l l  p rov ide  a r e s e r v e  of 
t r a i n e r s  t o  o f f s e t  promotion,  miasione,  
and r e t i r e m e n t s ,  w i l l  a l l ow  some d i v e r s i o n  
o f  personne l  t o  o t h e r  s p e c i a l i s t  t a e k s ,  
e . g o ,  t e s t i n g  o r  m a t e r i a l s  development,  
and w i l l  feed h i g h l y  t r a i n e d  I n s p e c t o r s  
i n t o  t h e  i n s p e c t o ~ a t e  syetern as a whole, 
t o  t h e  e x t e n t  t h a t  s u r p l u s  t r a i n e r s  a r e  
abaorbsd i n t o  o t h e r  i n s p e c t o r a t e  d u t i e s .  



( 3 )  T r a i n i n q  f o r  3 e n l o r  T e a o h e r ~ ~ P r o g r n m  - 
T r a i n e r s  

.Ae with  t h e  i n a p e c t o r a ,  t h e  minimum a p e c l f i a a -  
t i o n  f o r  performance enhancement would be a oomglete 
unders tanding  of t h e  t r a i n i n g  programs and conf idence  i n  
a c t i n g  A B  t r a i n e r s  on t h e  b a s i s  of t h e  t r a i n i n g  m a t e r i a l a .  
The a b i l i t y  t o  conduct t r a i n i n g  s e se iona  i n  an i n t e r a c t i v e  
s t y l e ,  involv ing  each t r a i n e e  p e r s o n a l l y ,  wil ! .  need t o  b e  
b u i l t ,  up. 

There may a l s o  be a  ca se  f o r  pe r sona l  language 
improvement and i n d i v i d u a l  neerl.8 would have t o  be gauged 
d u r i n g  t h e  o r i e n t a t i o n  coureee .  Oiven t h e  s e n s i t i v i t l e e  of 
pereonnel  a l r e a d y  i n  s e n i o r  p o e i t i o n e ,  t h i n  would have t o  b e  
p resen ted  i n  a  n o n - a u t h o r i t a r i a n ,  non-d idao t ic  a e t t i n g .  
Much of I t  could b e  p r e sen t ed  under t h e  g u i s e  of f a m l l i a r i -  
z a t i o n  w i t h  t h e  a c t u a l  t r a i n i n g  m a t e r i a l a  (e .g . ,  nmall-group 
s e a s i o n a  i n  which t h e  materials a r e  i n t e n s i v e l y  a c t e d  ou t  ao  
a s  t o  b u i l d  f l uency  i n  p r e s e n t a t i o n ) .  S t i l l  more could be 
done on a  s e l f - a c c e e s ,  s e l f - i n s t r u c t i o n  b a s i s ,  p a r t i c u l a r l y  
where t a p e  and v ideo  f a c i l i t i e s  a r e  a v a i l a b l e .  

A s t r o n g  element of g e n e r i c  s k i l l s  b u i l d i n g  i s  
implied i n  t h i s  o r i e n t a t i o n  cou r se ,  as s e n i o r  t e a c h e r s  
g e n e r a l l y  r e c e i v e  ve ry  euper f  i c i a l  gu idance  ( i f  any)  i n  
a c t i n g  a s  s u p e r v i a o r - t r a i n e r a .  

For  prof  e e a i o n a l  upgrad ing  t h e  same arguments 
app ly  t o  s e n i o r  t e a c h e r e  ( a c t i n g  as t r a i n e r s )  as d o  t o  
i n s p e c t o r s  i n  t h e i r  r o l e s  as p r i n c i p a l  t r a i n e r s ,  and t h e  
same type  of 1-year f u l l - t i m e  s tudy  i s  recommended, l e a d i n g  
t o  a  P r o f e s s i o n a l  Diploma. In  t h e  ca se  of i n a p e c t o r s  we s e e  
t h i a  a s  a  shor t - te rm r e t r o s p e c t i v e  measure t o  compensate f o r  
l a c k  of  e a r l i e r  in-depth job  p r e p a r a t i o n .  I n  t h e  c a s e  of 
e e n i o r  t e a c h e r s ,  we s t r o n g l y  recommend t h a t  t h i s  per iod  of 
t r a i n i n g  be i n s t i t u t e d  i n  t h e  MOE'a o v e r a l l  t r a i n i n g  p lane  
a s  a  permanent f e a t u r e ,  t h a t  a l l  e e n i o r  t e a c h e r e ,  on f i r s t  
appointment ,  r e c e i v e  a y e a r 1 a  t r a i n i n g .  It would be f o r  t h e  
MOE t o  d e c i d e  whether a l l  s e n i o r  t e a c h e r s  r e c e i v e  t h e  same 
t r a i n i n g ,  o r  whether o p t i o n s  should be  b u i l t  i n t o  deve lop  
t r a i n i n g  e k i l l a  f o r  some, and d i f f e r e n t  s k i l l s  (e.g., 
t e s t i n g ,  school  a d m i n i s t r a t i o n )  * f o r  o t h e r s .  



Por t he  purpoee of  t h i s  p r o j e c t ,  however, we 
propoee t h e  fo l lowing  s t r a t e g y  : 

In yeor  1 t h e  Min i s t ry  would i d e n t i f y  630 
s e n i o r  t e a c h e r a  t o  h e  p o t e n t i a l  t r a i n e r s  - 
105 more than  e v e n t u a l  program r e q u i r e -  
mente. 525 would undergo a  1-movth 
f u l l - t i m e  cou r se  f o r  performance enhance- 
ment, and t hen  engage i n  t h e  running of 
t r a i n i n g  e e s e i o n s .  105 would embark on 
f u l l - t i m e  e d u c a t i o n  f o r  1 y e a r  t o  a c q u i r e  
a P r o f e e e i o n a l  Diploma. 

In yea r  2  on ly ,  t h o s e  complet ing t h e  
Diploma yea r  would undergo t h e  performance 
enhancement c o u r s e  and j o i n  t h e  pool  of 
t r a i n e r s .  105 would i n  t u r n  be  r e l e a s e d  
f o r  Diploma e t u d i e e .  The remainder  would 
a t t e n d  an  ( a n n u a l )  1-week rev iew and 
r e o r i e n t a t i o n  cou r se .  

In  yea r  3 and on, t h e  c y c l e  of  r e l e a s e  f o r  
Diploma s t u d i e e  would con t inue .  By y e a r  5 
t h e r e  would be a  pool  of 525 s e n i o r  
t e a c h e r e  f u l l y  p repared  f o r  a  c a r e e r  a s  
t r a i n e r - e u p e r v i a o r s .  However, we would 
hope t h e  echeme would c o n t i n u e ,  con- 
c e n t r a t i n g  p a r t i c u l a r l y  on newly-appointed 
e e n i o r  t e a c h e r s .  This  would seem t o  be  
t h e  a p p r o p r i a t e  moment, i n  terms o f  age ,  
t e a c h i n g  expe r i ence ,  r e c e p t i v e n e a e  t o  
t r a i n i n g ,  p r o s p e c t i v e  l e n g t h  of  s e r v i c e ,  
f o r  in -dep th  t l ~ a i n i n g  t o  he  bo th  a  good 
inves tment  f o r  t h e  Min i s t ry  and a pro- 
f e s e i o n a l  t o o l  f o r  t h e  s e n i o r  t e a c h e r  (who 
may we l l  become an i n s p e c t o r  i n  due 
c o u r e e )  . 



Thie  ca tegory  p r e s e n t s  8 problem i n  term8 of 
program des ign  becauae i t  l a  no t  s e p a r a t e l y  i A e n t l f l e d  i n  
t h e  t a b l e e  a v a i l a b l e  t o  ua, which p r e s e n t  t o t a l a  and d i s t r i -  
bu t ion  of a l l  t e a c h e r e  r ega rd l eaa  of s e n i o r i t y .  Our ao lu-  
t i o n  18 t o  t r e a t  r e s i d e n t  aupe rv i ao ra  a8 a apec1,al g roup  
w i t h i n  e x i s t i n g  cat ego riel^. The i r  numbera (3,300 approx . )  
a r e  a l r e a d y  ansorded i n t o  f i g u r e a  f o r  e p e c i a l i a t  and non- 
e p e c i a l i a  t t e a c h e r s ,  depending on t h e i r  background. 
S p e c i a l i a t a  S e n i o r  Teachere w i l l  t r a i n  w i th in  t h e  p rov ie lone  
f o r  spec i a l i a t  t e ache re .  Non-spec ia l i s t  Sen io r  Teachers  
w i l l  t r a i n  w i t h i n  t h e  p rov i a lone  . f o r  n o n - s p e c i a l i s t  
t e a c h e r e .  In  t h i a  way, a l l  w i l l  r e c e i v e  1 month of pe r sona l  
language Improvement, p lua ,  n o n - a p e c i a l i e t a  w i l l  b e n e f i t  
from tho  o p p o r t u n i t i e a  f o r  p r o f e a a l o n a l  upgrading and c e r -  
t i f i c a t i o n  made a v a i l a b l e  t o  t h e i r  t e a c h e r  c o l l e ~ g u e a  (1.e.. 
t hey  w i l l  have t h e  chance t o  become S p e c i a l i s t  S e n i o r  
Teachera) .  

The only ~ i f f e r e n c e  we envieage  i s  t h a t  under  
t h e  performance enhancement arrangements, they  would h e  
t r e a t e d  a s  a e p a r a t e  groupa f o r  t r a i n i n g  purposes: w h i l e  
t h e i r  t e a c h e r  c o l l e a g u e s  r e c e i v e  a d v i c e  and t r a i n i n g  on TEFL 
t echn iques  and claseroorn mnagement ,  t hey  w i l l  c o n c e n t r a t e  
on auperv iaory  and t r a i n i n g  technique8  and on a deepe r  
unders tanding  of t h e  dee ign  and approach of c u r r e n t  t e x t -  
books and m a t e r i a l a .  

( 4 )  - T r a i n e r  T r a i n i n g  Provia iona  

Thie  completes  our  p rov i s iona  f o r  t h e  
enhancementhp-grading of t r a i n e r a .  Some 700 would b e  
a v a i l a b l e  a t  any t ime a s  a t r a i n i n g  pool ,  hut  through a 
planned i n i t i a l  over - recru i tment ,  155 t r a i n e r a  p e r  yea, 
( f a l l i n g  t o  about  100 by y e a r  5 )  would a c q u i r e  in -dep th  
f u l l - t i m e  p r o f e a s i o n a l  upgrading,  w i t h  q u a l i f i c a t i o n s  t o  
match. 



Before  oonetdor lng t h e  t oache r  t r a i n i n g  
program, which wou3.d In  very l a r g e  meaoure be oonduoted by 
t h e  t r a i n i n g  pool ,  we nhol l ld  pauae t o  oona ider  how t h e  
t r a i n i n g  of t h e  t r a i n e r a  themeelvea would b e  managed. 

Performanoe Enhandement - 

I n  yea r  1, 48 e e n i o r  i n s p e o t o r a ,  125 
l n s p e c t o r a  and 525 a e n i o r  t e ache ra  w i l l  r e q u i r e  i n t e n a i v e  
o r i e n t a t i o n  coureea of two weeka t o  1 month's d u r a t i o n .  In 
y e a r  2, 1-month coureea w i l l  b e  r equ i r ed  f o r  50 i n a p e c t o r e  
and 105 e e n i o r  t e ache ra .  The o r i e n t a t i o n  couraea w i l l  then 
cease .  However, i n  year 2, 75 i n a p e e t o r a  and 420 s e n i o r  
teachepa w i l l  under take  l-week r e v i e w / r e o r i e n t a t i o n  
s e e a i o n a ,  r i s i n g  t o  t h e  f u l l  complement of 125 in speo to ra  
and 525 a e n i o r  t e aohe ra  i n  yea r  3 and onwarda. We b e l i e v e  
t h a t  t h e  Regional I n - s e r v i c e  T ra in ing  Csnte ra  p rov ide  t h e  . 
a p p r o p r i a t e  mechanism f o r  t h i s  work, b u t  i t  is e v i d e n t  t h a t  
s t a f f  s t r e n g t h e n i n g  w i l l  have t o  b e  provided i n  two forms: 

Short - term S t r eng then inq .  I n  o rde r  t o  
spread  t h e  t r a i n i n g  load  and provide  a good t r a i n e r - t r a i n e e  
r a t i o ,  we propoae d i v i d i n g  t h e  t o t a l  pool  i n t o  24 groups  of 
approximate ly  25 t r a i n e e s  and provid ing  t r a i n i n g  f o r  4 
g roups  i n  each of t h e  6 Regional Centera  over  a 3-month 
pe r iod .  Thus o r i e n t a t i o n  couraea would run i n  2  c e n t e r s  
s imul taneoua ly ,  cove r ing  8 groupa;  t hen  i n  t h e  nex t  two cen- 
t e r a  i n  month 2, and t h e  l a a t  two c e n t e r s  i n  month 3. A 
team of cou r se  i n e t r u c t o r s  would move round t h e  c e n t e r a  i n  
r o t a t i o n .  A t  any g i v e n  time, a work-load of some 240 h r a  
p e r  week h a s  t o  be covered :  we env i sage  a team of 20 
i n a t r u o t o r s  f o r  t h i a  purpoae,  of which 8 would be drawn from 
e x i a t i n g  Cente r  a t a f f  and 12 provided on c o n t r a c t a  from t h e  
U.S. On complet ion of t h e  3-month o r i e n t a t i o n  pe r iod ,  6 of 
t h e  c o n t r a c t e e a  would b e  a t t a c h e d  t o  t h e  Regional Cente ra ,  
t o  a s s i a t  i n  co-ordination/adminiatration of t h e  t e a c h e r  
t r a i n i n g  programs f o r  t h a t  reg ion .  The remaining 6 would 
regroup t o  form t h e  nucleua of a n  Engl i sh  Language 
Tra in ing  Unit ( s a e  s e c t i o n  2  A )  t o  run language enhancement 
c o u r s e s  under t h e  p r o j e c t  f o r  t he  remaining 9 months. From 
yea ra  2  through 5. t h e  team of 20 would reaasemble  each yea r  
t o  run t h e  .l-week r e v i e w / r e o r i e n t a t i o n  s eaa iona  (and t h e  
reduced o r i e n t a t i o n  couraea  of yea r  2 ) ,  remaining a v a i l a b l e  
f o r  co -o rd ina t ion  d u t  l e a  and language i n a t r u c  t i o n  f o r  
approximately  10 monthe p e r  year ;  



0 Lo",g3~rm-_:3tr(snghon_ln_g. -a The Mlnta t ry  
would be a n c o u ~ ~ a g e d  t o  r e l e a  thn s t a f f  a t r e n g t h  of eaoh 
o e n t e r  t o  4 Engliah e y e c i a l i a t s  over  t he  f i r s t  two y e a r s  of 
t h e  p r o j e c t .  Both e x i n t i n g  and new n p e c i a l i a t  s t a f f  would 
under t h e  p r q j e c t  budget r e o e i v e  a  1-year echola re t r ip  t o  
s t u d y  TEFL and t e a c h e r  t r a i n i n g  t e r~hn iquas  i n  USA--12 i n  
yea r  1 and 12  i n  yea r  2. The fu l l .  s t a f f  a t r e n g t h  would 
roco ive  p r a c t i c a l  on-job expe r i ence  of t r a i n i n g ,  couree 
d e s i g n ,  couree conduct and 00-ordlnlsltlon by working with 
t h e i r  c o n t r a c t o e  co l l eaguea  i n  y e a r s  4 and 5. 

P ro fees iona l  IJpgradinq 

We would r e l y  on s e l e c t e d  F a c u l t l e e  of 
Educat ion t o  provide t h i e  f u l l - t i m e  r e l e a s e  t r a i n i n g .  The 
i n s p e c t o r a / a e n l o r  t e a c h e r s  would form 6 groupe of  approxi -  
mately  25 g r a d u a t e  s t u d e n t s .  Ekch group would r e q u i r e  some 
500 h o u r e t  i n a t r u c t i o n  p e r  y e a r  I n  language and language 
t h e o r y ,  TEFL methodology and educa t ion  e u b j e c t e .  Thie would 
i nvo lve  a  pa r t - t ime  commitment of no more t han  5 h r e .  pe r  
week from 5 l e c t u r e r s ,  p e r  group.  We e t r s n g l y  recommfind, 
however, t h a t  an  e lement  o f  na t ive-apeaker  l e c t u r i n g  he 
supp l i ed  f o r  a t  l e a e t  5 hour s  p e r  week p e r  group.  This  
might he covered by, s a y ,  two g u e s t  l e c t u r e r s  working f u l l -  
time and v i e i t i n g  t h e  campuses involved on e i t h e r  a weekly 
o r  a p e r i o d i c  baa ia .  Thie w i l l  p rov ide  v a l u a b l e  exposure  t o  
na t i ve - speake r  Engl i sh  w i t h i n  t h e  academic program. We a l s o  
s t r o n g l y  recommend t h e  Diploma s p e c i f i c a t i o n s  developed a t  
t h e  Cente r  f o r  Developing Eng l l sh  Language Teaching,  Aln 
Shame Un ive r s i t y ,  s i n c e  t hey  were deaigned s p e c i f i c a l l y  t o  
meet t h e  needs of s e n i o r  t e a c h e r a  and i n s p e c t o r e  of Eng l i sh ,  
and i n a l u d e  a practicum i n  s u p e r v i s o r y  and t r a i n i n g  s k i l l e .  

( 5 )  T r a i n i n g  f o r  S p e c i a l i s t  Engl i sh  
Teachera 

The i n t e n t i o n  of  t h i e  p r o j e c t  d e s i g n  1s t o  
c r e a t e  and set i n  p l a c e  a permanent, enhanced and u n i f i e d  
t r a i n i n g  system, and a t  t h e  eame t ime t o  c o n c e n t r a t e  on 
improving and upgrading unde r -qua l i f i ed  t e a c h e r s .  



S p e c l a l i n t  E n g l i s h  teac!harn are, tharof'ors o u r  lowea t  s h o r t -  
te rm p r i o r i t y ,  nnd t h e r e  i s  no p o s n t b l l l t y  of o y o l i n g  a l l  
8,000 of them th rough  t r a i n i n g  w i t h l n  t h e  p r o j e c t  p e r i o d .  
Suah t r a i n i n g  an aan be  provided nhould a o n o e n t r a t e  on p e r -  
formance e n h a ~ a e m e n t .  

Performance Enhancement c o u l d  be d i v i d e d  i n t o  
--a- 

two a o p e c t a :  u p d a t i n g  on c u r r e n t  t e a c h i n g  methods and 
f a m i l i a r i e c a t i o n  w i t h  t h e  t e a h n i q u e s  and l anguage  c o n t e n t  o f  
t h e  p r e s c r i b e d  s c h o o l  t e x t b o o k 8  on t h e  one hand,  and 
l anguage  improvement on t h e  o t h e r .  We progoae  t h a t  t h e y  h e  
d e a l t  wi th  q u i t e  s e p a r a t e l y  and on t h e  f o l l o w i n g  p a t t e r n :  

Each y e a r ,  f u l l - t i m e  3-week (75-hr . )  c o u r -  
ses w i l l  be p r o v i d e d  f o r  a  t o t a l  of  1 ,200  
s p e c i a l i s t  t e a o h e r a ,  c o n a e n t r a t i n g  on 
t e x t b o o k  f a m i l i a r i z a t i o n  b u t  i n c l u d i n g  
some work on c u r r e n t  TEFL method8 i n  
g e n e r a l .  T h i s  w i l l  be done a t  t h e  
D i r e c t o r a t e  l e v e l ,  u s i n g  t h e  t r a i n i n g  
f o r c e  and r e s o u r c e s  o f  t h e  r e g i o n .  
Twenty-four s u c h  c o u r s e s ,  each  f o r  50 
t e a c h e r s ,  w i l l  be r e q u i r e d ,  d i s t r i b u t e d  
n a t i o n a l l y  a c c o r d i n g  t o  t h e  s i z e  o f  
D i r e c t o r a t e .  Each c o u r s e  w i l l  b e  sub-  
d i v i d e d  i n t o  two g r o u p s  of  25. In  o r d e r  
t o  e n s u r e  t h a t  most  t e a c h e r s  e v e n t u a l l y  
r e c e i v e  t r a i n i n g ,  one  g r o u p  w i l l  be 
s e l e c t e d  from t h e  20-34 a g e  b r a c k e t  and 
the  o t h e r  from t h e  35-49 a g e  b r a c k e t .  

L a n , ~ u a g e  Improvement t r a i n i n g ,  as a n  
i n v e s t m e n t  f o r  f u t u r e  s t a n d a r d s ,  w i l l  be 
o f f e r e d  t o  t h e  l o w e r  age -b racke t  g roupa .  
T h i s  w i l l  i n v o l v e  600 (24x25) younger  
t e a c h e r s  a t t e n d i n g  .an i n t e n s i v e  1-month 
c o u r s e  each  y e a r ,  run  by t h e  proposed 
E n g l i s h  Language T r a i n i n g  Uni t . 



T h e ~ e  teraohere wi.11. h a w  a t  l e a s t  R B  good 8 

l e v e l  of Eng l l eh  a s  Specialist T e a c h e r s ,  p o e e i b l y  a l i t t l e  
b e t t e r ,  b u t  there ,  w i l l  b e  room f o r  improvement,  a e p s c i a l l y  
i n  t h e  a r e a  o f  spoken i n t e r a c t i o n  and a u r a l  compreheneion,  
They w i l l  n o t  have  had fo rmal  t r a i n i n g  i n  t e a c h i n g  methoda 
o r  a g round ing  i n  e d u c s t i o n .  For t h i s  c a t e g o r y  we e n v i e a g e  
two performance enhancement c o u r e e e  and one upgrad ing  
c o u r s e .  

For pe r fo rmance  enhancement,  p r a o t i c a l  
t e a c h i n g  t e c h n i q u e 8  and c laearoom management would be 
covered  i n  two 3-week s e e e l o n e ,  e a c h  72 h r e .  ( 2 4  h o u r s  p e r  
week) f u l l - t i m e ;  a p p r o x i m a t e l y  500 t e a a h e r a ,  a r r a n g e d  i n  20 
g roup8  o f  25 around t h e  c o u n t r y ,  would be r e l e a a e d  f o r  t h e  
two 3-week p e r i o d 8  e a c h  y e a r .  We recommend t h a t  t h e  
t r a i n i n g  b e  based on existing, e x t e n s i v e l y - r e e e a r c h e d  
m a t e r i a l s ,  a v a i l a b l e  i n  t h e  modular  t r a i n i n g  program 
"Learn ing  To Teach." The 20 Core  module8 and 16 l a n g u a g e  
modulee o f  t h e  program would be ueed a a  c o u r e e  c o n t e n t ,  4 
h o u r s  be ing  s p e n t  on e a c h  module. The same o o n t i n g e n t  o f  
500 would, I n  t h e  same y e a r ,  a t t e n d  a 1-month f u l l - t i m e  
l a n g u a g e  improvement c o u r e e ,  run  by t h e  proposed E n g l i s h  
Language T r a i n i n g  Uni t  . 

I n  y e a r  two, t h e  same c o n t i n g e n t  o f  500 would 
move on t o  p r o f e a a i o n a l  u p g r a d i n g ,  a p a r t - t i m e  c o u r e e  i n  
TEFL methodology and E d u c a t i o n ,  of a p p r o x i m a t e l y  120  h o u r s  
o v e r  1 acsdemic  y e a r ,  o r g a n i z e d  a t  l o c a l  F a c u l t i e e  o f  
Educa t ion .  We e n v i s a g e  11 s i t e s ,  e a c h  t a k i n g  around 45 
t r a i n e e a  p e r  y e a r .  



Th18 oa t e g o r y  of t e a c h e r ,  non-apaa1al . le t  i n  
e v e r y  r e a p e a t ,  w1Ll r e q u i r e  t h e  l a r g e a t  t r a l n l n g  o f f o r t .  No 
aneumptZone nan b e  m ~ d e  a a  t o  l anguage  p r o f i a i e n a y  o r  peda-  
g o g t c a l  ~ h t l i t y ,  even of  i t  ls mknowledged t h a t  a aamll  
p r o p o r t i o n  are no worse t h a n  t h s l r  e y e a l s l j . a t  c o l l e a g u e s ,  

P r a c t i c a l  t a a o h i n g  t e c h n i q u e  and a laeeroom 
management would he oovered i n  8 one-week eeecrlona, eaah  of 
24 h o u r s  f u l l - t i m e .  F i f  t y - f  i v e  g roupe  o f  a p p r o x i m a t e l y  25 
n o n - s p e c i a l l a t e  ( t o t a l  1 ,369 p e r  y e a r )  would he  r e l e a e e d  i n  
r e l a y s  each  y e a r  f o r  t r a i n i n g  on a zona l  h a a l e .  We recom- 
mend t h a t  t h i a  t r a i n i n g  b e  baaed on t h e  comple te  o a t  of 52 
modulee,  I1Learning To Teaoh," of  which 48 r e q u i r e  fo rmal  
t r a i n i n g  and l n e t r u c t i o n .  The name group8 would, i n  t h e  . 
eame y e a r ,  a t t e n d  a l-month f u l l - t i m e  l a n g u a g e  improvement 
c o u r e e e ,  run by t h e  propoeed E n g l i s h  l a n g u a g e  T r a l r ~ l n g  
U n i t .  

S u b j e c t  t o  satisfactory per fo rmance  on t h e  
modular  t r a i n i n g  c o u r s e ,  t h e  eame g roupe  would proceed i n  
y e a r  two t o  a p e c l a l l y  a r r a n g e d  c o u r e e e  f o r  p r o f e a a i o n a l  
u p g r a d i n g  i n  l anguage ,  l i t e r a t u r e ,  methodology and e d u c a t i o n  
o r g a n i z e d  a t  r e g i o n a l  F a c u l t i e s  o f  Educat ion .  At tendance  
f o r  some 200 houra  o v e r  a n  academic  s e a a l o n  l a  a n t i c i p a t a d .  
The methodology and e d u c a t i o n  c o u r s e 6  would be a t t e n d e d  
a l o n g  w i t h  the BA E n g l i s h  ( A r t s )  h o l d e r s  as o u t - l i n e d  
above.  

c .  T a s k - s p e c i f i c  T r a i n i n g  

The propoeed t r a i n i n g  s t r a t e g l e e  f o r  c a t e g o r i e a  o f  
t r a i n e e s  o u t l i n e d  i n  t h e  p r e v l o u e  s e c t l o n e  f i l l  broad educa- 
t i o n  and t r a i n i n g  gaps t h a t  have  deve loped  i n  t h e  syatern. 
The i n t e n t  l a  t o  r e a c h  a8 may E n l i a h  e d u c a t o r 8  as p o e a i b l e  
and t o  p r o v i d e  common e ~ p e r i e n c e e  t h a t  w i l l  l e a d  t o  o v e r a l l  
improvement .in E n g l l a h  l a n g u a g e  t e a c h i n g .  



T h t ~  approach may, of oouree ,  a t11 1  I.save more 
speoiaLi,ead ELT tank8 withotrt t h e  ~ x y e r t i ~ e  neneaeary t o  
mant lmmedlute Aemande. Ono ~ u c h  a r e a  i a  t e a t i n g .  

Wa propose t h a t  t e n t i n g  ooureea bs organized f o r  
I n ~ p e o t o r a  and Sen io r  Tsachera wi th  a g e o i f i c  fuclus on new 
t e e t l n g  rnethode neaeeaary f o r  ugle with t h e  new textbooke.  
The oouree would have two main aims: f i r s t ,  t o  t r a i n  people  
involved i n  producing t e n t 8  i n  w r i t i n g  h a t t e r  t e s t  items; 
and second, t o  i d e n t i f y  and t r a i n  f u t u r e  t r a i n e r e  i n  
aeeesement.  The primary goa l  i a  t h e  development of e k i l l a  
i n  w r i t i n g  t e a t  itema t h a t  a r e  v a r i e d ,  a p p r o p r i a t e  and 
s u i t a b l e  i n  con ten t  and level. 

Workshops would b e  he19 f o r  4 daya I n  each of t h e  
6 i n - s e r v i c e  c e n t e r s  f o r  60-70 p r e p a r a t o r y  and eecondary 
I n s p e c t o r s  and Sen io r  Teachera.  Workshops could be  expanded 
i n  year  2 t o  o t h e r  reg ione ,  e .g . ,  Matruh, Red Sea,  Wadi 
Oedid , Aewan. Technical  a e s i e t a n c e  from CDELT o r  a n o t h e r  
q u a l i f i e d  group could b e  s u b - c ~ n t r a c t e d  f o r  t h l a  t a s k -  
s p e c i f  i c  t r a i n i n g .  

Over t h e  5-year l i f e  of t h e  p r o j e c t ,  s t i l l  o t h e r  
a r e a a  may r e q u i r e  t a s k - a p e c i f i c  t r a i n i n g .  P r i o r i t i e s  may 
need t o  be re-ordered i n  o rde r  t o  meet urgent  needa f o r  ELT. 
The t r a i n i n g  program ehould b e  s y s t e m a t i c  but  have t h e  
f l e x i b i l i t y  t o  be modified i f  agreed upon new t a r g e t  g roups  
a r e  i d e n t i f  l e d  and r e sou rces  made a v a i l a b l e .  

d .  Expanding Resources 

(1) Unive r s i t y  f a c u l t i e a  

Under t h e  p r o J e c t ,  v a r i o u s  F a c u l t i e s  of 
7duca t ion  would o f f e r  a  p r o f e a a i o n a l  Diploma t o  MOE person-  
n e l  . This  would r e g u i r e  an  expanded r o l e  f o r  most 
f a c u l t  l e a  in t h e  t r a i n i n g  of Engl i sh  t e a c h e r s .  



To t n d i a ~ t a  t h o  leat;~rrlr~& rasolrrtlno (flr1.l lea- --- - - -  .% --- . - - "  - 
t u r e r ,  l . e . ,  Phi) h o l d e r )  o f  tho vartour: P ~ o l ~ t t i e e  we g i v e  a 

rnianiona obroml) . The r ~ t l n g  8ymhol.a are ae ro l l  owa : 

+ Ha& a f u l l - t i m e  p r o f e n s o r i a l  ataf'f: 
could probably c a r r y  a part-t ime 
ex t e n s i o n  program. 

- Haa few if any p r o f e e e o r l a l  a t a f  f t 

prohably r e l i e e  a1 ready on p e r i p s t e -  
t i c  lec turera . Would need s t a f f  sup- 
p o r t .  

0 Has no Englleh e p e c i a l i a t  s t a f f / n o  
department. Would perhapa h o s t  a 
v l a i t i n g  team. 
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On t h i s  ehowing, 3 Pc r~ t r I t i e e  ( r a t i n g  3 z e r o e )  
oould only a c t  ae hoata  t o  a v i a i t i n g  program* E i g h t  
F a o u l t i 6 a  oould paee ih ly  o a r r y  t h e i r  own program (a  "4"  i n  
Curriculum and a lf+lt i n  e i t h e r  EQuoation o r  Arta f o r  
EnyZiah),  Tan Faou l t l en  would need e t a f f  auppor t  t o  run an 
adequa te  program (two o r  t h r e e  n-ll r a t i n g s ) ,  Two Faculties 
( a ~ o r l n g  two ze roa )  oould run one p a r t  of a  program, hu t  
would nee? a v i a i t i n g  teem t o  prov ide  t h e  o t h e r  p a r t .  

The cc~nc lua ion  t o  be drawn l a  t h a t  any n a t i o n a l  
prograin of o e r t i f l c a t i o n  of under -qua l i f i ed  Engl ieh t eaohe ra  
w i l l  r e q u i r e  e u b e t a n t i a l  e t a f f  euppopt  t o  t h e  m a j o r i t y  of 
P a u u l t i e e  of Education.  

To c a r r y  a n  upgrading program f o r  
u n d e r q u a l i f i e d  t e a c h e r s ,  we a n t i o i p a t e  4  p a r t -  
time lecturers ( i n  lbnguage,  l i t e r a t u r e ,  
methodology and eduoa t ion )  being 00-opted a t  
eauh of t h e  e i g h t  compuaea, an& 3  teama of 
pa r t - t ime  l e c t u r e r e  t o  covar  t h e  remaining 16 
campuaes on a r o t a t i n g  bae ia .  A t o t a l  pro- 
f e a s i o n a l  e t a f f  of 44 (4x8 + 4x3) p a r t - t i m e r e  
would thua be involved.  

To c a r r y  an  upgrading program f o r  i n a p e c t o r e  
and a e n i o r  t e a c h e r a ,  up t o  e i x  campuses w i l l  
be r equ i r ed  t o  f i e l d  a  group of l e c t u r e r e  f o r  
a t o t a l  of aome 500 houra pe r  academic eeaa ion  
i n  t h e  eame f o u r  g e n e r a l  a u b j e o t  a r e a a .  

In  e i t h e r  caae ,  extict d e t a i l s  w i l l  have t o  be 
n e g o t i a t e d  w i th  t h e  U n i v e r a i t i e a :  t h e  f i r a t  
program invo lve8  a n  agreement t o  o f f e r  con- 
densed couraea cover ing  miaaed undergradua te  
c r e d i t s  i n  one aoademia yea r ;  t h e  o t h e r  
adhere8 t o  established gradua te -a tudy  a t a t u t e e  
bu t  ha8 n o t  h i t h e r t o  bean t augh t  o u t e i d e  of 
Ain Shams I Jn ivere i  t y .  



We b a l i e v o  h a t  t h e  b u l k  of perf romsnoe enhan- 
cement and t lygrading oan b e  handled  w i t h i n  t h e  MOE and 
F a a u l t y  t r a i n i n g  b a s e  we have 8 p e c r i f i 0 ~  Qenuino improvement 
o f  p a r e o n a l  l i n g u t s t i o  a b i l i t y ,  however, would b e a t  t h e  
aocompl iahed by a u a t a i n e d  i n t e n a t v e  oontr r ro t  w i t h  n a t i v e  
s p e a k e r a ,  and we propoae  and E n g l i a h  Language T r a i n i n g  !hi t 
t o  f u l f i l l  t h i a  ru ; ra t lon .  T r a i n e r s  i n  t h i a  u n i t  would o f f e r  
1-month f ~ c i l - t i m e  couraea  a t  t h e  Reg iona l  Cen te ra  on a 
r o t a t i n g  ha0J.a. The a n n u a l  t r a i n i n g  load  we hnve b u i l t  up 
I n  p r e o e d l n g  s a c t i o n e  a r n o ~ n t a  t o :  

S p e c f a l l a t  Teaohera 600 

A B  E n g l i s h  ( A r t a )  H o l d e r s  506 

Non-English Degree Holdera  1,364 

Aaauming t h a t  c o u r e e a  run  f o r  1 0  months p e r  y e a r  
( t o  a l l o w  f o r  o r i e n t a t i o n  program oommitmants described 
above)  t r a i n e e  tu rn -over  uoulcl be a t  t h e  rate o f  250-300 p e r  
month. Th ia  a u g g e a t a  a 'teaching l o a d  of  aolne 1 2  g r o u p 8  o f  
25 t r l r l n e e e ,  t a k i n g  24 h o u r ' s  i n a t r u o t i o n  p e r  week, i.e., 
288 l n a t r u a t o r - h o u r s  p e r  w e k .  Th ia  l o a d  cou ld  be c a r r i e d  
by t h e  6 c o n t r a c t e d  USA atnt ' f  i d e n t i f i e d  above,  aupplernented 
by 6 looally-biped ;pot ra ib ly  h o u r l y  p a i d )  n a t i v e - s p e a k e r  
i n e t r u o t o r s ,  and 6 E g y p t i a n  t e a c h e r a ,  one from each  o e n t e r ,  
wi,th i n & i v i d u a l  c o n t a c t  houra  o,f 16 houra  p e r  week. 

I n  y e a r a  3 and 4, t h e  p r o p o r t i o n  would be 3 from 
t h e  U.S., 6 l o c a l  h i r e ,  and 9 E g y p t i a n s .  I n  y e a r a  5, 1 5  
E g y p t i a n s  and 3 l o c a l  h i r e .  We would l i k e  t o  a t r e a a  a t  t h i a  
p o i n t  t h a t  t h e  i n t a k e  l a  o f  m a t u r e  a d u l t  t r a i n e e s  who are 
a l s o  E n g l i a h  t e e c h e r a  I n  t h e i r  own r i g h t  t whet he^ q u a l i f i e d  
o r  n o t ) .  We see I t  a a  a x i o m a t i c  t h a t  l a n g u a g e  i n s t r u c t i o n  
i s  p r e a e n t e d  a8 ( a )  non-author1  t a r i a n  and ( b )  p e d a g o g i c a l l y  
o r i e n t e d  i n  t h e  a e n a e  t h a t  it s e r v e s  c l aaa room performance.  



Qenera l  Engl iah taught; on a s t r a i g h t  llbanguage progremll 
b a a t e  w i l l  no t  b e  a aoep tab l e .  The approeah ~ h o u l d  h e  
through group d i eouae ion ,  group work (problem-aolvlng,  
min i -prodea ta )  and low-prof l l e  t eaohlng  . Ae muoh f l e x i b i -  
l i t y  (and t aov )  a a  poaa lb l e  should be b u i l t  i n ,  t o  a l l ow  f o r  
v a r i a t i o n  i n  I n d i v i d u a l  a b i l i t i e s .  f lOptionalv a l a a s e a ,  and 
an  element o f  s e l f - a t u d y  would b e  two p o s e i b l e  l i n e s  OT 
approaoh. 

( 3)  U p ~ r a d i n g  I n a t r u o t i o n a l  Equipment a t  
T ra in ing  Cen te r s  

FOP ELT a t  t h e  Regional Cente ra ,  upgrading t h e  
i n a t r u a t l o n a l  equipment l a  impor tan t ,  p a r t i o u l a r l y  as t h e a e  . 
c e n t e r s  w i l l  s e r v e  both language improvement and t e a c h e r  
t r a i n i n g  a c t i v i t i e a .  EBch c e n t e r  need not  be o u t f i t t e d  
e x a c t l y  t h e  aame, but  what is deaor ibed  below represents 
minimal equipment t h a t  would g r e a t l y  enhance t h e  ELT 
programs c a r r i e d  out a t  t he  c e n t e r s .  

Language Labara torz .  Moat l a b 8  a r e  rnisrreed o r  
u n d e r u t i l i z e d .  The fo l lowing  p o i n t 8  ahould be kepC i n  mind 
about  l a b s :  

The language %ab makea a  poor c lassroom. 
Attempte t o  conduct a c l a a a  i n  t h e  l a b ,  
uaing t h e  equipment ocaasiorrrally f o r  group 
e x e r c i e e a ,  u a u a l l y  l ead  t o  f r u s t r a t i o n  and 
boredom. The booths  g e t  irr t h e  way, pre-  
v e n t i n g  eaey  communication^ and s t u d e n t #  
g e n e r a l l y  do  n o t  l i k e  t o  bo l e d  i n  group 
o r  unison d r l l l a .  It l a  p r e f e r a b l e  t o  
conduct  a  c l a a a  I n  a  classroom, ua ing  a 
t a p e  r e c o r d e r  f o r  p l ay ing  a  paeaoge when 
a p p r o p r i a t e .  

The l a b  is an  e x c e l l e n t  t o o l  f o r  i n d i v i -  
d u a l  p r a c t i o a ,  making t h e  moat e f f i c i e n t  
u se  of a v a i l a b l e  time. I n  any g iven  30 
minute  c l a a a  osoa ion ,  t h e  a t u d e n t  w i l l ,  an  
ave rage ,  be able t o  a c t l v s l g  p a r t i c i p a t e - -  
speak ,  respond,  practice!--f o r  on ly  1-2 
minutes  ( n o t  c a n t i n g  group  r e p e t i t i o n ) .  



I n  a 30 minute8  l a b  a e a s l o n ,  t h e  s t u d e n t  
c a n  a o t i v e l y  p a r t l o i p a t e  f o r  t h e  e n t i r e  30 
minu tea  and ohooae which a r e a  he  wiahea t o  
work on and praoeed a t  t h e  paoa b e a t  
e u l t e d  t o  h i s  l e a r n i n g  s t y l e .  

0 The lab oan p r o v l d e  a  vsr1et;y o f  n a t i v e  
apoakera  and a v a r i e t y  of o u l t u r a l  
m a t a r i a l   hio oh t h e  e t u d e n t  c a n  l i a t e n  t o  
and work w i t h  a t  h i a  l e i a u r e .  

0 The l a b  i a  v e r y  u a e f u l  f o r  t e s t i n g ,  e i t h e r  
i n d i v i d u a l l y  o r  i n  g roupa .  Th ia  l a b  i n  
p a r t i c u l a r  hae  a n  e x o e l l e n t  o o n a o l e  p e r -  
m i t t i n g  i n e t r u c t o r  c o n t r o l  o f  s t u d e n t  
r e o o r d e r a ,  r e l i e v i n g  e t u d e n t a  o f  t h e  
r e a p o n a i b i l i t y  for  s t a r t i n g  and s t o p p i n g  
t h e  r e c o r d e r s  d u r i n g  t e e t i n g .  Thia  pe r -  
mits t h e  i n a t r u o t o r  t o  e t a r t  t h e  r e o o r d e r a  
o n l y  when 8 r eeponae  i e  e x p e a t e d ,  g r e a t l y  
r e d u c i n g  t h e  amount o f  i r r e l e v a n t  
m a t e r i a l a  t h e  i n a t r u c t o r  muat l i s t e n  t o  
d u r i n g  e v a l u a t i o n .  

By b e i n g  p e r m i t t e d  f ree a c c e e e  t o  t h e  l a b  
and t a p e a ,  t h e  s t u d e n t a  c a n  a e l e c t  t h e  
material a p p r o p r i a t e  t o  t h e i r  need8 and 
p r o g r e a a  a t  t h e  rate most s u i t a b l e  t o  
the i r  i n d i v l d u a l  l e a r n i n g  e t y l e a  and 
ab i l i t i e s .  

Labs t h a t  are a l r e a d y  i n  p l a c e  ahou ld  b e  t o  
made c o m p l e t e l y  o p e r a b l e .  Three a d d i t i o n a l  labs s h o u l d  be 
purchaeed t o  augment t h e  number a l r e a d 2  i n  p l a c e  and d i a t r i -  
b u t c d  a c c o r d i n g  t o  needs  i d e n t i f i e d  i n  the  D e t a i l e d  
Implementa t ion  P lan .  One s h o u l d  be  r e s e r v e d  for  development  
o f  a T r a i n i n g  C e n t e r  i n  Upper Egypt .  



Classroom agu.ipm_ln. me pllrpoae o f  aud i a -  
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v l e u a l  equipment i n  t h e  l a n g u ~ g e  o laea r som i e  t o  b r i n g  
a l r t h e n t l o  l anguage ,  i n  i n t e r e e t i n g  and l i v e l y  s l t r t a t i o n a ,  
i n t o  the o lasa room,  

S i m i Z ~ r l y ,  a u d i o  and v i e u a l  media may be  lraed 
t o  p r e s e n t  a wide v a r i e t y  o f  o laes room t e a o h l n g  t e o h n i q u e s  
c l e a r l y  demons t ra ted  by example.  

Each T r a i n i n g  C e n t e r  shou ld  be equipped wi th  
two equipment o a b i n e t a  eaoh  o o n t a l n i n g  a VCR, m o n i t o r ,  
a u d i o  calseet te ,  r e c o r d e r ,  s l i d e  p r o j e c t o r ,  and overhead pro-  
j e c t o r .  A p r c r j e c t i o n  a c r e e n  s h o u l d  be mounted on t h e  wall 
i n  eaoh calseroorn.  

I n  t h e  t r a i n e r a '  p ~ e p a r a t i s n  area o r  i n  an  
o f f i c e  there shou ld  be a s m a l l  o a a e e t t e  o o p i e r  t o  make 
m u l t i p l e  c o p i e s  of  l a b  t a p e a .  

Funds ~ h o u l d  be  a v a i l a b l e  f o r  p u r c h a a e  o f  
e u p p l i e s  s u c h  a s  b l a n k  a u d i o  t a p e a ,  v i d e o  o a a a e t t e a ,  and s o  
on. Most i m p o r t a n t l y ,  r e g u l a r  ma in tenance  and r e p a i r  o f  
equipment  must be budgeted .  T r a i n i n g  i n  t h e  p r o p e r  u s e  o f  
t h e  equipment  f o r  t r a i n e r a  and t r a i n e e 8  a l i k e  l a  v e r y  
i m p o r t a n t  and ehould  be s c h e d u l e d  a t  t h e  b e g i n n i n g  o f  each  
t r a i n i n g  s e e s i o n .  

(An equipment  l ist  18 appended. )  

e +  I n c e n t i v e  f o r  T r a l n i n f i  

We b e l i e v e  t h a t  n e i t h e r  t r a i n e r s  n o r  t r a i n e e s  w i l l  
engage i n  a large s c a l e  i n - s e r v i c e  t r a i n i n g  program u n l e s a  
t h e r e  are c l e a r  i n c e n t i v e s  t o  d o  80. Some are b u i l t  i n t o  
t h e  program we have o u t l i n e d ,  some w i l l  have  t o  be made 
a v a i l a b l e  t h r o u g h  administrative d e c i e i o n a  i n  MOE. 
I n c e n t i v e 8  f a l l  b r o a d l y  i n t o  two c a t e g o r i e a .  I n t r i n a i c  
i n c e n t i v e 8  i n c l u d e :  



e, Meoting p r a f s s a l o n a l  ~ t ' a n d a r d e  

0 I n t a r e a t  i n  a u b j e o t  o r  a o t i v l t y  

, Contac t  w l  t h  I lke-minded a o l l e a g u e e  

0 Senee of p r o f e e e l o n a l  a a a o o i a t l o n  

E x t r i n e i o  l n o e n t i v e e  i n c l u d e :  

0 C e r t i f i c a t i o n  

0 Promotion 

0 Career advanoement 

0 B e n e f i t a  and p r l v i l e g e a  

0 A d d i t i o n a l  e a r n i n g 6  

I n  T a b l e  10, we eummarize t h e  i n c e n t i v e s  which 
mign t  a p p e a l  t o  p a r t i c u l a r  c a t e g o r l e e  o f  t r a i n e r  and 
t r a i n e e ,  and the  comments which f o l l o w  s h o u l d  be r e a d  i n  
c o n j u n c t i o n  w i t h  t h e  T a b l e .  We r e a l i z e  t h a t  p o t e n t i a l l y  a l l  
t h e  i n c e n t i v e e  migh t  a p p l y  t o  a l l  t h e  c a t e g o r i e s  i n  8ome 
d e g r e e ,  b u t  we have checked o f f  o n l y  t h o e e  which we fee l  
r e p r e e e n t  a v e r y  e t r o n g  i n o e n t i v e .  
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Thie 1 8 ,  of courne ,  e u p a c l a l l y  true of t he  
MAddi t i ona l  Rarnln$efl aobumn, where dowbtLese a l l  oa t ego r l eu  
would welome the  ahanot? of e x t r a  pay In  r e t u r n  for engage- 
ment In  t r a i n i n g ;  but it is p e r t i o u l a r Z y  appllonhla t o  t h r e e  
categor1,ea r 

Senior.  I n s p e c t o r e  ( T r a i n i n g  Manqgeral: l i k e l y  t o  
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be p leased  a t  a a e o c i a t i o n  wi th  program wniah r a i a e a  pro- 
f e e s l o n a l  s t a n d a r d s ,  and a t  s ense  of belonging t o  a s p e c i a l  
g roup  ( T r a i n i n g  Managera) formed f o r  t h i s  purpoee.  

Inspec tor8  ( P r i n c i p a l  T r a i n e r a l :  a a  f o r  Sen io r  
Inapec to ra .  Could well have i n t e r e s t  i n  t h e  dea ign  and oon- 
t e n t  of t h e  t r a i n i n g  m a t e r i a l  and aaaoo ia t ed  aou r sea .  May 
a l s o  d e r i v e  f e e l i n g  of career advanaement from a e e r i o u s  
commitment t o  t he  program. 

S e n l o r  Teachera ( T r a i n e r a ) :  a l l  e lement8 of 
intrinsic i n c e n t i v e  l i k e l y  t o  apply ,  e a p e o i a l l y  t o  younger 
members of cad re .  C e r t i f i c a t i o n  i n  t h e  form of a 
Profeas io t ta l  Diploma a good e x t r i n e l a  i n c e n t i v e ,  promising 
d i r e c t  p roepec te  of promotion,  and c a r e e r  advancement 
g e n e r a l l y .  

S e n i o r  Teachera ( Reaident  Supervisors) : may b e  
mope drawn by t h e  p r o f e a a i o n a l  c o n t a c t  t h e  program would 
a f f o r d ,  though promotion and c a r e e r  advancement might pro- 
v i d e  soma impetus. 

S p e o l a l i s t  Teachers :  may d i a c o v e r  an i n h e r e n t  
i n t e r e s t  i n  t h e  s u b j e c t ,  o r  may f i n d  t h e  p r o f e a a i o n a l  con- 
t a c t s  i n t e r e s t i n g .  Career  advancement could a l a o  be a fac-  
t o r .  Younger t e a c h e r s  a r e  more l i k e l y  t o  be drawn by t h e e e  
i n c e n t l v e a  t han  the i r  o l d e r  co l l eaguea .  On ba lance ,  how- 
e v e r ,  t h i a  l a  a ca t ego ry  where some f i n a n c i a l  i n c e n t i v e  
might prove a conc lua lve  f a c t o r .  



Unt l e rwl l f  l e d  T e n a h e r a  : wl. I, Z p r o h a b l  y  have  1 l t t l e  
& I r-r--r--- ----a - 

l n t r l n e l c  m o t S v a t i o n ,  h u t  t h e r e  0ouI.d be  heavy  e x t r l n u i o  
t n a e n t i v e a .  C e r t i f i c t i t i o n  would lift a bar on p r o m o t i o n  and 
on  t r a n a f e r  t o  more c h a l Z a n g i n g  y o a t o .  A m a j o r  p o t e n t i a l  
b a n o f i t  would. be e l i g i b l l h t y  t o  a p p l y  f o r  a w m i e a i o n v  
a b r o a d ;  b u t  a arreh h n a e n t i v e  c o u l d  be  i n v a l u a b l e  t o  o f f a e t  
t h e  8omewhat d e f 3 a t i f 3 t  a t t i t u d e  t h a t  p r s v a i l e  among many o f  
them. 

I n a e r v i a e  - T r a i n i n g  S p e a i a l i a t a :  t h i s  e m a l l  g r o u p  
w i l l  h a v e  been  c h o s m  i n  p a r t  o n  t h e  b a a i o  of  t h e i r  i n t e r e e t  
i n  t h e  t r a i n i n g  p r o a e s e  and  t h e i r  oommitment t o  p r o f e a s l o n a l  
s t a n d a r d s .  They w i l l  b e  i n t e r e s t e d  i n  t h e  l o n g e r  term i n  
c a r e e r  advanoement .  The p r o e p e a t  o f  t r a i n i n g  i n  t h e  U.S. 
would be  e e e n  a a  a v e l u e d  p r i v i l e g e .  



The p r e v i o u a  s a o t l o n n  o u t l i n e  apeaificalZy t h e  
g r a u p a  t a r g e t e d  f o r  t r a i n i n g  snA n u g g e s t ,  i n  eoma o e e a a ,  
t r a t n i n g  m a t e r i a l o  t o  h e  uaad w i t h  thoeo  g r o u p s .  T r ~ i n i n g  
f a ,  however, much more t h a n  f l t t i n g  a  numbar o f  t r a i n e e s  
i n t o  a v a l l a b l e  o l a ~ s r o o m a  an  a  g i v e n  d a t e  and hav ing  them 
work t h e l r  way th rough  a  set  of  m a t e ~ i a l a .  

A t r a i n i n g  syatem t h a t  i s  a b l e  t o  respond t o  
new i a e u e s  and c i r c u m s t a n c e s  and t o  improve i t e e l f  i s  
g r e a t l y  t o  b e  d e s i r e d .  A t  t h e  same time i t  i s  c o a t  e f f e c -  
t i v e  t o  make use  o f  t h o s e  p a r t s  o f  t h e  eyetem t h a t  a r e  
a l r e a d y  i n  p l a c e ,  e . g . ,  perf ionnel ,  materials, f a o i l i t i e s ,  
and s o  on. 

Developing a  model of t h e  t r a i n i n g  a y e t e n  
e n a h l e s  11s t o  l o o k  a t  t h e  p r o c e s s  and to make s u r e  t h e  
s y s t e m  is  as s t r o n g  a s  i t  can be. An e f f e c t i v e  model fo r  
i n c o r p o r a t i n g  s u c h  d i v e r s e  t r a i n i n g  activities a s  t h i e  pro- 
j e c t  l a  t h e  C r i t i c a l  E v e n t s  Model d e v e l o p e d  by beonard  
Nadler  (Des ign ing  T r a i n i n g  Programs : The C r i t i c a l  Even t s  
Model. Addison-Wealy P u b l i s h i n g  Co., Reading,  Mass,, 1982)  

THE CRITICAL EVENTS MOOS 

Idmllfy Iha N d r  of 
Iha Orgmttrlkn 

Pron Leonard Nadler. w i n o  Tralnino Prouranu: The CritLEgl Want% 
Model. 



T r ~ l n l n g  yrngrarne dovelopefd ualng  nuoh a modal ,  
emyhae iz lng  a s  1.t doeR "frserlbaak ant1 a v e l . l r & t t ~ n ~ ~  &t e v a r y  
o t e y  of t h e  p r o o e s n ,  o n a u r e e  t h a t  t r a i n i n g  l o  p r a o t l c a l .  
P r e v l o u a l y  developed t r a i n i n g  mate r l . a l a  oar] hn 1nooryorrrt;ed 
l n t o  t h e  p roceee  q u l o k l y ,  e v a l u a t e d  e y a t e m e t i a a 2 t y ,  and 
rnodlf ied a o c d r d ~ n ~ l . ~ .  But u h s r e  no p i l o t - t e a t e d  m a t e r i e l s  
e x l o t ,  t h e  framework f o r  the i r  development  i a  o l e a r l y  l a i d  
o u t .  The whole t r a i n i n g  e f f o r t  l e  t h e n  ays temat iee r l  r a t h e r  
t h a n  e f f o r t 6  t h a t  ~ p p r o a c h  t r a i n i n g  from fragmented p o i n t 8  
o f  view and i n t e n t .  

I n  s h o r t ,  t h e  uae o f  a  e y a t e m a t l c  t r a i n i n g  
p r o c e a a - - r s p r s a e n t e d  by t h e  C r i t i c a l  Eventa Model--can g i v e  
s t r u c t u r e  and e u b a t a n c e  t o  t h e  t r a i n i n g .  R a t h e r  t h a n  
d e a l i n g  o n l y  w l t h  c a t e g o r i e e  of  t r a i n e e s  and numbera w i t h i n  
t h o a e  c a t e g o r i e s ,  i t  f o r c e e  p l a n n e r a  t o  i d e n t i f y  t h e  pa r -  
t i c u l a r  need8 a l o n g  t h e  way. T r a i n i n g  can t h e n  b u i l d  on t h e  
s k i l l e  o f  t h e  t r a i n e e 8  80 t h a t  each  round o f  t r a i n i n g  can  
improve t h e  performance of t e a c h e r a  i n  t h e  c laaaroom.  
T r a i n i n g  t h a t  doea  n o t  improve t h e  t e a c h e r s '  pe r fo rmance ,  
and hence  t h e  e t u d e n t a l  i s  n o t  r e a l l y  t r a i n i n g  end ehou ld  be 
abandoned i n  f a v o r  of more d i r e c t  i n t e r v e n t i o n 8  a f f e c t i n g  
e t u d e n t  performance.  

3. Opt ions  

The effect  o f  i n - a e l v i c e  t r a i n i n g  o f  t e a c h e r  on t h e  
q u a l i t y  of E n g l i s h  l a n g u a g e  t e a c h i n g  l a  at beet long- range  
and o f t e n  u n a e r t a i n .  Reeearch  e v i d e n c e  l i n k i n g  i n - e e r v i c e  
t r a i n i n g  t o  Improved a t u d e n t  pe r fo rmance  l a  n o t  v e r y  s t r o n g .  
One o f  t he  r e a s o n s  l a  t h a t  what pnaaea f o r  t r a i n i n g  l a  o f t e n  
n o t  r e a l l y  t r a i n i n g  b u t  n o r e  g e n e r a l  development .  The a c t i -  
v i t i e s  deacir ibed i n  t h e  a c t i o n  p l a n  above t r y  t o  d i f f e r e n -  
t i a t e  between t r a i n i n g  and o t h e r  e d u c a t i o n  o r  development  
activities a o  t h a t  t h e  e f f e c t  o f  e a c h  can  he  measured.  

Another  approach  t o  improving t h e  t e a c h i n g  o f  E n g l i s h  
l a  t o  c o n c e n t r a t e  on t h e  s t u d e n t  and a l t e r n a t e  o r  aupplemen- 
t a r y  way8 o f  d e l i v e r i n g  i n s t r u c t i o n  b e a i d e e  t h e  t e a c h e r .  



Inproved textbookt4 be one auoh ayyroooh. In t h e  oaee of 
EngLj nh,  A .  I .  D. h&a t1.1 refitly t e s t e d  a n o t h e r  ayproaoh , t he  m e  
o r  rndtn f o r  t eaohing  flnglieh wlth r e e u l t s  olearly e l lper to r  
t o  normal, olaoeroom in t j t r uo t lon  and equrrl in  Borne l ne t anaee  
t o  oomputer-agaiated I n e t r u a t l o n .  

Thie method of inatr r lo  t ion--oal . led Xnterao t l v e  Radio 
Znetruotion--ha8 been uaed t a  t e ach  o h i l d r e n  mathsmmtioe, 
Engl iah ,  read ing  i n  Spanlah,  and I s  now being t a e t e d  f o r  
t each ing  e lementary eo ienoe ,  

Radio ha8 many advantages a e  a  d e l i v e r y  ayatem, 
l a r g e l y  hecauee of t h e  l n a t r u c t l o n a l  designing and p lanning  
t h a t  go i n t o  t h e  development o f  r a d i o  instruction. The 
model oould b e  adapted f o r  i n a t r u o  t i o n  by a u d i o  a a a s s t t e s  
a l though  t h i s  i e  a  l e e s  e f f e a t i v e  o p t i o n  pa r t i rn l l y  due t o  
t h e  much h ighe r  c o s t a .  

A r a d i o  op t ion  doee not  d o  away with  t h e  claeeroom 
t eache ra  but  providea t h e  suppor t  t o  teachercr wi th  w a k  
language and pedagogical  e k i l l a  t h a t  have made r a d i o  
i n s t r u c  t l o n  popula r  w i  t h  t e ache ra .  A. I. D. a t r o n g l y  recom- 
mends p i l o t  t e a t i n g  t h e  f e s a i b i l i t y  of w i n g  radio-baaed 
Engl iah language i n s t r u c t i o n  a t  t h e  b 'rlning s t a g e .  An 
a l r e a d y  e x i a t  i ng  c o n t r a c t  c a l l e d  t h e  Rao, Learning P ro j  e e  t , 
under t h e  d i r e c t i o n  of t h e  Educat ion Development Cente r ,  
Inc . ,  can prov ide  t e c h n i c a l  a a a i a t a n o e  t o  p l an  r a d i o  
i n e t r u c t i o n  baaed on t h e  MOEqa needa and t o  p repa re  c o a t  
e s t l m a t e a  baaed on t h e  r a d i o  i n f r a e t r u c t u r e  i n  Egypt. 

( A book describing t h e  AID--funded Engl iah t each ing  
p r o j e a t  i n  Kenya is included i n  t h e  ANNEX.) 

4. Cona t r a in t a  

a .  Management 

The a t r o n g e a t  c o n s t r a i n t  would seem t o  be t h e  
relat ion--8ometimea confl ic t - -between c e n t r a l i z e d  and l o c a l  
t r a i n i n g .  Thia ha8 been diacuaaed i n  p rev ious  s e c t i o n s .  
P r o j e c t  e t a t u s  can t empora r i l y  maak t h e s e  i a a u e s  of managing 
t r a i n i n g ,  hu t  d u r i n g  t h e  l i f e  of t h e  p r o j e c t  an  e f f e c t i v e  
ayatem f o r  d e l i v e r i n g  high q u a l i t y  and e q u i t a b l e  t r a i n i n g  
muat be implemented. The r o l e a  f o r  c e n t r a l i z e d  and l o c a l  
a c t l v i t i e a  muat be eo r t ed  out .  - 



T h e r e  l a  yerhspe a t o n - n a r r o w  v i e w  of  t r n l n l n g  and 

too-high expcsa ta t lo t r  of what t r a l n i n g  a a n  a o a o m p l l e h  , 
F l r e t ,  t h e  c o n v e n t i o n a l  v i ew  of t i V a l n i n g  8s p r o v i d i n g  a 
watered-down v e r a l o n  of' p r e - e e r v i o e  e d u o a t i o n  eeeme r a t h e r  
aornmonly h e l d .  T r a l n e r a  t e n d  t o  t a o t u r e  on noademio t o p i c a  
a b o u t  l a n g u a g e  o r  l a n g u a g e  t e a c h i n g  r a t h e r  t h a t  f o e t e r  
i n t e r a o t i o n  be tween  t e a a h e r a  t h a t  would lead t o  d e v e l o p i n g  
new a k i l l e .  3eaon8 ,  t h e r e  eeem t o  b e  a v i e w  t h a t  e1mpl.y 
h a v i n g  more i n - a e r v i o e  t r a i n i n g  w i l l  a l l r e  t h e  many i l l a  of 
Engl  € a h  t e a o h i n g  i n  p a r t i o u l a r  and e d u a a t l o n  1n g e n e r a l .  

Theee  v lewa l i m i t  t h e  t h i n k i n g  a b o u t  i n - a e r v i a e  
t r a i n i n g  and w l l l ,  n o  d o u b t ,  make i t  d i f f i c u l t  t o  implement  
l n n o v a t l v a  t r a i n i n g .  

The f o l l o w i n g  g e n e r a l  c a t e g o r i e s  o f  a a 8 1 a t a n o e  w l l l  be 

r e q u i r e d  

a. T e c h n i c a l  a s e l s t a n c e  and  l o c a l  s u p p o r t  
a t a f f :  

0 .  s. - P e r a o n  Moi~ ths  

E n g l i s h  T e a c h e r s  
C o n s u l t a n t a  

L o a a l  - 
E n g l i s h  T e a c h e r s  
C o n s u l t a n t a  
T r a i n i n g  C o o d i n a t o r  
A d m i n s t r a t i v e  A a a i a t a n t  
S e c  r e t a r y  
T r a i n e r s / L e c t u r e r s  c n  a n  
h o u r l y  b a s i n  



3 .  I n t e r n a t l o n ~ t l  trmvel  for  a o n 8 ~ 1  t e n t 8  ~ n d  
t r~ l n e e a ,  

d .  S t i p e n d 8  f o r  t r a i n e e 8  dur ing  t r a i n i n g  
program carrgled out In Egypt. 

e .  Inatltutionrrl equipment for  upgradLrrg 
Regional Centers. 

. Support fop the radio ins truat lan  p i l o t  
t e a t .  





U.S. Training 
50 x 1 x 20,000 

Hgypt Training Stipendr 
Leng-a Improveren t 
$25 x 2,500 

In-Service Training 
$50 a 15,375 

I n r t r u c t i o ~ l  Equipent 
3 Lurguage k b r  

12 Clarrror  A w  units 

w Radio Pi lot  Teat 
C 

(Subcontract) 

Year 1 

200,000 

Year 2 

200,000 

- - - - - -- - - - - 

*Includes i n f l a t i o n  and contingency factor of U X .  



V .  IMPLEMENTATION PLAN 
L L I I - - - - ~ _ U _ U _ U I U . I U  

A .  ---I-- Admlnla t ra t ion  and M2na- 

I ) '  

b 

Olven t h e  common goal of improving t h e  teaohing of 
Engl leh i n  Egypt, t h e  t h r e e  nub-components of t h e  Engl ish 
language t r a i n i n g  ccnnponent of t h e  Development T ra in ing  
P r o j e c t  should be adminia te red  by a  s i n g l e  C o n t r a c t o ~ .  (See 
Unified Management Plan f o r  d e t a i l a )  . The Contrcrctor w i l l  
p rov ide  a  f i e l d  P r o j e c t  Coord ina tor  who w i l l  have o v e r a l l  
r e a p o n a i b i l i t y  f o r  a d m i n i s t e r i n g  t h e  aub-projeota  on beha l f  
o f  t h e  MOE, t h e  MOHE, and UPAID. 

The C o n t r a c t o r ,  wi th  a  t e c h n i o a l  and suppor t  a t a f f ,  
w i l l  be d i r e c t l y  r eapona ib l e  f o r  t h i a  aub -p ro j ec t  t o  t h e  MOE 
P r o j e c t  D i r e c t o r ,  The F i r a t  Undersecre ta ry  of 3tat8, 
Services, Dr. Mohamed Abul-Ela o r  aomeone des igna t ed  on h i s  
b e h a l f .  

It Pa c l e a r  t h a t  with t h e  heavy r e s p o n a i b i l i t i e a  o f  
t h e  P r o j e c t  D i r e c t o r  t h a t  t h e  d a i l y  c o o r d i n a t i o n  of  p r o j e o t  
a c t i v i t i s s  and t h e  l i a i s o n  wi th  consortium members o r  sub- 
c o n t r a c t o r s  provid:  ng s e r v i c e 8  t o  the p r o j e c t  w i l l  have t o  
be p r i m a r i l y  c a r r i e d  ou t  through t h e  P r o j e c t  Coord ina tor  and 
h i s  a t a f f .  Both s h o r t -  term and long-term t e c h n i c a l  
a s a l s t a n c e  w i l l  a l e o  be t h e  r e s p o n s i b i l i t y  of t h e  
Con t r ac to r ,  w i t h  MOE approva l  of propoaed candida tea .  

The p r o j  e c  t Coord ina tor  w i l l  apand approximately  40 
p e r c e n t  o f  h i 8  o r  her time on a c l i v i r : i e a  f o r  t h i s  sub- 
p r o j e o t .  R e s p o n s i b i l l t i e a  w i l l  i n c l u d e  l i a a i o n  with  MOE 
t r a i n i n g  personne l ,  t h e  P r o j e c t  Management Committee, USAID, 
and t e s h n i o a l  personne l  involved i n  a l l  t h e  aub -p ro j ec t s  
under t h e  Eng l i sh  language component; d i r e c t i o n  of t e c h n i c a l  
and aupporf s t a f f  on a  day-to-day b a s i s  through t h e  
a p p r o p r i a t e  supervisory peraonne l ;  a e l e o t i o n  of Sub- 
c o n t r a c t o r s  and aupe rv i a ion  of  t h e a e  a c t i v i t i e s .  

The C o n a t r a c t o r l a  Home O f f i c e  Coord ina tor  w a l l  p rov lds  
a a a i a t a n c e  t o  t h e  P r o j e c t  Coord ina tor  i n  r e c r u i t i n g  aho r t -  
and long-term professional a t a f f  from the U.3. ,  a r r a n g i n g  
t r a i n i n g  programs, and p rov id ing  l o g i a t l o a l  auppor t  ir! 
purohaaing cornmoditlea, t r a v e l ,  and a o  on. 



Lt i e  expactad that r datailed implemantrcion plan w i l l  hr developad during tha 
f i rv t  6 montho of the project. Tha Rollswtn~ schedulo Ir t l luetrative.  

I . Implaantation .Inn 

( . Orientation Seooionr 

Diploma Prograao I- I . Tra inere Training 

In- eerv ice  Trainin# I 1 . Englieh Language 

U#.S. Training 

Evaluation 

- - -  

Year 1 Year 2 Yam 3 Year 4 

X%X%X 

-c. - 
X X x x 

Year 5 

I x x x n x  x x j  xxxx 
x x q  

xxx 
x x l  

x x n  



The O r a n t e e  agree8 t o  a o o p e r a t e  f u l l y  wi th  A I D  t o  
aaoomyl iah  t h e  purpoae  o f  t;hia a r a n t .  To t h i n  end ,  i t  
a a o e p t e  t h e  following cond i  t i o n a  and aovenan ta .  

1. Conditions P r e a e d e n t  t o  Diahuraement 

a .  F l r a t  Diabuyaament: P r i o r  t o  t h e  f i r a t  
d l s b u r a e m e n t  under  t h e  O r a n t  OF t o  t h e  i s a u a n o e  by A . I . D .  o f  
d o c u m e n t a t i o n  p u r s u a n t  t o  whioh d iaburnement  w i l l  be  made, 
t h e  O r a n t e e  w i l l ,  e x o e p t  a a  t h e  P a ~ t i e a  may o t h e r w i a e  a g r e e  
i n  w r i t i n g ,  f u r n i a h  t o  A . I . D .  i n  farm and a u h a t a n c e  b a t l a -  
f a c t o r y  t o  A . I . D .  : 

(1) A a t a t e m e n t  o f  t h e  name o f  the p e r a o n  
h o l d i n g  o r  a c t i n g  i n  t h e  o f f i c e  o f  t h e  Q r a n t e e  and of any  
a d d i t i o n a l  ~ e p r e e e n t a t i v e a ,  Coge the r  with 8 epeaimen a i g n a -  
t u r e  of  e a c h  pe raon  a p e c l f i c d  i n  euch s t a t e m e n t ;  

( 2 )  An e x e c u t e d  C o n t r a c t  f o r  t e c h n i c a l  
e e r v i c e a  a c c e p t a b l e  t o  A . I . D .  wi th c o n t r a c t o r  a o c e p t a b l e  t o  
A . I . D .  

( 3 )  Suoh o t h e r  i n f o r m a t i o n  as A I D  may 
r e a s o n a b l y  r e q u e a t .  

b. A d d i t i o n a l  Diaburaement:  P r i o r  t o  d i a h u r -  
eement under t h e  Q r a n t ,  o r  t o  i a a u a n o e  by A.I.D.  o f  documen- 
t a t i o n  p u r s u a n t  t o  which d i e h u r a e m e n t  w A 1 l  h e  made, f o r  any 
p u r p o s e  o t h e r  t h a n  t o  f i n a n c e  tht? t e c h n i c a l  a s r v i c e e ,  the 
Q r a n t e e  w i ! : ,  e x c e p t  a a  t h e  p a r t i e s  may o t h e r w i a e  agree i n  

. . writing, f u r n i a h  t o  A. I .D.  i n  form ar?d s u b s t a n c e  e a t i a f a c -  
t o r y  t o  A . I . D . :  

(1) Evidence  t h a t  the Q r a n t e e  has  t a k e n  
t h e  f o l l o w i n g  s t e p s  t o  e n s u r e  t i m e l y  and e f f e c t i v e  implemen- 
t a t i o n  of the p r o j e c t :  



( 8 )  Eetah t  t ~ h r n e n t  of n a p e o i a l  
Admin i s t r a t i v s  Uni t w i th in  t h a  Mtn ie t ry  of E"xluaatlon, w i t h  
adequate a u t h o r i t l e e  t o  administer t h e  p r a j e o t ;  

( b )  E8tshl lahment  of a P r o j e o t  
Management Committee, wl th  adequa te  a r ~ t h o r i t i e a  t o  p rov ide  
exoaut  i v e  gu ldanae  t o  t he  S p e o l a l  Adrnin?ca t r a t l v e  Uni t .  

( 2 )  Such o t h e r  In format ion  a s  A . I . D .  any 
r equee t  . 

2. S p e c i a l  Covenants 

( a )  P r o j e c t  S t e e r i n g  Committee: The Q r a n t e e ,  
th rough  t h e  Minia t ry  of Educat ion,  w i l l  e s t a b l i s h  a P r o j e c t  
S t e e r i n g  Committee which f a i r l y  r e p r e a e n t a  t h e  var ioua  ape- 
c i a 1  and i n e t i t u t i o n a l  i n t e r e a t a  t o  be served by t h e  pro- 
j e c t ,  w i t h  s d e q u s t e  a u t h o r i t i e a  t o  p rov ide  g e n e r a l  p o l i c y  
gu idance  t o  t h e  P r o j e c t  Management Committee. 

( b )  O f f i c e  Space and Personnel :  In  o r d e r  t o  
permi t  t h e  U.S. Cont r aa to r  t o  manage t h e  P r o j e c t ,  t h e  
Grantee  and the  M i n i r t r y  of Educa t ion  w i l l  prov1,de adequs t e  
peraonne l ,  o f f i c e  ar,;;ce and equipment excep t  a s  provided by 
t h e  C o n t r a c t o r  under t h e  P r o j e c t  Agreement. 

c  Execut ion of t h e  P r o j e a t :  ma Q r a n t e e  
s h a l l  c ause  t h e  P r o j e c t  t o  be c a r r i e d  o u t  i n  uanformance 
w i t h  a l l  t h e  p lnna ,  a p e c i f i c a t i o n a  and wi th  a l l  t h e  modi f i -  
cations t h e r e i n  approved by A. I .D .  purauant  t o  t h e  
Agreement, i n c l u d i n g  t h e  p rov ia ion ,  on a t ime ly  b a a i e ,  of 
neceaaary l o c a l  c u r r e n t y  and in-kind s u p p o r t  as a p e c l f l e d  i n  
t h e  Agreement and i t s  Annexea. 

The Grantee  a h a l l  submit  f o r  A.I .D. approva l  p r i o r  t o  
implementat ion,  i a auanae  o r  execu t ion ,  a l l  p l ans ,  achedulea ,  
c o n t r a u t a ,  and a l l  m o d i f i c a t i o n s  t o  t h e a e  docurnenta. 



a. Itaraig_rl_x~han&t?~t?atz: -- Diahuraement; 
pureuant  t o  3pot ion  4 w i l l  be ueed e x o l u a i v e l y  t o  f i nanoe  
t h e  ooa ta  of gooda and ae rv ioaa  requi red  f o r  t h e  p r a j e o t  
having t h e i r  aouroe and o r i g i n  i n  t h e  United S t a t e s  (Code 
000 of t h e  A I D  Oeographio Code Book aa i n  e f f e a t  at; t he  
t ime o r d e r s  a r e  plaoed o r  c o n t r a o t s  en t e r ed  i n t o  f o r  euoh 
goode o r  s e r v i o a s )  (nFore ign  Exohange Coeta" ) ,  exoept  a s  
A.I.D. otherwiae a g r e e  i n  w r i t i n g ,  and exaep t  a s  provided 
i n  t h e  P ro j eo t  Orant Standard P rov ia ions  Annex. 

b. b a a 1  Currencg Costa: Disbursement pur- 
a u a n t  t o  Sect ior l  4 w i l l  be used e x o l u a i v e l y  t o  Finanae t h e  
c o a t a  of goods and a e r v i c e a  r equ i r ed  f o r  the P r o j e o t  having 
t h e i r  sou rce  and,  excep t  aa  A.I .D.  may o the rwi se  a g r e e  i n  
w r i t i n g ,  t h e i r  o r i g i n  i n  Egypt ("Lccal  Currency C o s t s n ) .  

4 .  Dishuraemant - 
a. Disbursement f o r  Fore ign  Exchange Coata: 

After a u t i a f a o t i o n  of c o n d i t i o n e  p receden t ,  t h e  Grantee  may 
o b t a i n  dishuraement  of funda under t h e  Orant  f o r  t h e  Foreign 
Exchange Coeta of gooda o r  s e r v i o e a  r equ i r ed  f o r  t k e  P r o j e c t  
i n  accordanoe with  t h e  term8 of t h i s  Agreement, by auch of' 
t h e  fo l lowing  method8 aa  may be mutua l ly  agreed upcn: 

(1) by submitting t o  A.I .D. ,  w i tn  
neceaaaPg suppor t i ng  documentat ion a s  p r eaa r ibed  i n  P r o j e c t  
Implementatfon Letters, ( A )  r equea ta  f o r  reimbursement f o r  
euoh good8 or s e r v i c e s ,  o r ,  (B) requea ta  f o r  A.I.D. t o  pro- 
c u r e  commodities o r  s e r v i c e a  i n  O r a n t e e f a  beha l f  f o r  t h e  
P r o j e c t ;  o r ,  

( 2 )  by r e q u s a t i n g  A . I . D .  t o  i a a u e  
L e t t e r a  of Commitment f a r  s p e o i f i e d  amounts ( A )  t o  one o r  
more U. S. banka, s a t i a f a c t o r y  t o  A. I .D . ,  committ ing A. I. D. 
t o  reimburae euch bank o r  banka f o r  pagmenta made by them t o  
c o n t r a c t o r s  o r  s u p p l i e r s ,  under Letters of  G r e d i t  o r  o the r -  
wise, f o r  euah goada o r  a e r v i c e a ,  o r  (B) d i r e c t l y  t o  one o r  
more c o n t r a c t o r s  o r  e u p p l i e r a ,  committ ing A.I.D. t o  pay auch 
c o n t r a c t o r e  o r  suppliers f o r  auch gooda o r  a e r v i c e a .  



( b )  kink ing  ohargaa lno~l r re r l  by Grantee 
I n  aonneot;ion w i t h  L e t t e r n  of Commitment and 1 , e t t e r a  of 
Credit w i t 1  be f inanoed u n d e r  t h e  Q r a n t  u n l a e ~  t h e  Orantee 
i n a t r u o t s  A.1.D. t o  t h e  oontrrrry.  Suoh o t h e r  ahergaa (18 tha  
P s r t i e a  may a g r e e  t o  may ~ Z a o  be Pinanosd under t h e  Oran t ,  

h .  Diaburaement f o r  Looel Cur renoy  Coata;  
After aa t i s f ' ao t ian  c o n d l t l o n a  precedent ,  t h e  Orantee  nay 
o b t a l n  diaburaements  of funda under t h e  Orant f o r  Local 
Currenoy Coata r equ i r ed  f o r  t h e  P r o j e o t  i n  aoaordanoe with  
t h e  term8 of t h i s  Agreement, by submitting t o  A . I . D . ,  w i th  
necaasa ry  euppor t ing  doaumentat lon a s  p resor ibed  i n  P r o j e o t  
Implementation L e t t e r a ,  r equea t a  f o  f i nanoe  auch aoa t a .  

The l o a a l  aur rency  needed f o r  suoh diaburaements  
may be ob ta ined  by a c q u i s i t i o n  by A.I .D.  w i t h  U.S. D o l l a r s  
by purchase. The U.S. D o l l a r  e q u i v a l e n t  of t h e  l o c a l  
our rency  mads a v a i l a b l e  hereunder  w i l l  be t h e  amount of U.S. 
Do l l e r a  r equ i r ed  by A . I . D .  t o  o b t a i n  t h e  l o c a l  ourrency.  

a .  Rate  of Exchange: Except a s  may be more 
s p e c i f i c a l l y  provided under S e c t i o n  4 i f  funds provided 
under t h e  Q r a n t  a r e  in t roduced  I n t o  Egypt by A.I.D. o r  any 
p u b l i c  o r  p r i v a t e  agenay f o r  purposes  of o a r r y i n g  out  o b l i -  
g a t i o n s  of A.I .D.  he reunder ,  t h e  Orantee  w i l l  make auch 
arrangement8 a8 may be neces sa ry  s o  t h a t  fund8 may be eon- 
v e r t e d  i n t o  ourrency of  t h e  Arab Republic of Egypt a t  t h e  
h i g h e a t  rate of exahange p r e v a i l i n g  and dec l a r ed  f o r  f o r e i g n  
exohange cur rency  by t h e  competent a u t h o r i t i e a  of t h e  Arab 
Republ ic  of Egypt. 

d .  Other  Forma of Disbursement: Disbursements 
o f  t h e  Grant  may be made through euch o t h e r  means a a  t h e  
P a r t l e a  may a g r e e  t o  i n  w r i t i n g .  



a r rYIY.a.-W-l=~_-a~-- Communiaetlona: Any n o t i o e ,  r e q u e s t ,  
dooumsnt, o r  o t h e r  oommuntaatlon aubmlt ted by A.1.D.  OF t h e  
Grantee t o  t h e  o t h e r  under t h e  Agreement w i l l  b e  i n  w r i t i n g  
o r  by te legram o r  oeb l e ,  and w i l l  ba deemed du ly  g l v s n  o r  
e e n t  when d e l i v e r e d  t o  euoh pap ty  a t  t h e  fol1,owlng 
add reeeaa  : 

To the  Orantee : Underseoretary of S t a t e  f o r  Miaaiona 
Mtn l s t ry  of Higher Eduoation 
4, Ihrehim Naguib S t r e s t  
Oarden C i ty .  

TO A . I . D .  : A .  I.D. 
U.S. Ehbaasy 
5, L a t i n  America S t r e e t  
Ca i ro  

A l l  such uommunicationa w i l l  h e  i n  Rngl iah,  u n l e s s  t h e  
P a r t i e s  ~ , t he rwiae  a g r e e  i n  wr i t i ng .  Other  add re s se s  may h e  
a u b a t i t u t e d  f o r  t h e  above upon t h e  g i v i n g  of n o t i c e .  

b . Represcn t a t i vea  : For a l l  purposes  t*ttls- 

van t  t o  t h i s  Agreement, t h e  Oran tee  w i l l  be r ep re sen t ed  by 
t h 6  i n d i v i d u s l s  ho ld ing  o r  a c t i n g  i n  t h e  o f f l c e  of t h e  
M i n i s t e r  of Eoonomg, Foreign Trade and Econmta Coogsrat ion,  
t h e  Minlster of 8Iate f o r  Bconomia Cooperat ion and E x t e r n a l  
Finanae,  and t h e  Min i s t e r  of Educat ion and A. I . D .  w i l l  h e  
r ep re sen t ed  by t h e  i n d i v i d u a l  ho ld ing  o r  a o t i n g  i n  t h e  
o f f i c e  of t h e  D i r e c t o r ,  IJSAID, Cairo ,  Egypt, each of whom, 
by w r i t t e n  n o t i c e ,  may designate a d d i t i o n a l  r e p r a a e n t s t i v e a .  
The name8 of t h e  r e p r e o e n t a t i v o s  of t h e  Orantee ,  w i t h  apec i -  
men p. ; & n a t u r e s ,  will. be provided t o  A. I. D., which may a c c e p t  
a s  du ly  a u t h o r i s ~ e d  any in s t rumen t  a igned by such repreaerl- 
t a t i v e a  i n  implementat ion of t h e  Agreement, u n t i l  r e c ~ l p t  
of w r i t t e n  n o t i c e  of  r evoca t ion  of t h e i r  a u t h o r i t y .  



Under t h e  C r i t i a a l .  F!!venta M o d ~ l  f a r  dea ign tng  
t ra r ln ing ,  fseflbaok and eval .uat ion a r e  a  aon t inous  proaeea.  
Raoh t a r g e t e d  group  and t h e  t r a i n i n g  designad f o r  t h k t  
g roup ,  w i l l  r e g u l a r l y  ba eva lud ted  by MOE and p r s j e o t  a t a f f ,  
i n l aud  ing m y  t r a i n i n g  eub-bontrao tad  t o  o t h e r  grwups. 

A mid-term a v d l u a t i o n  of t h e  Aotion Plan and the  
De ta i l ed  Implementation P lsn  and t h e i r  e f f e o t i v e n e a s  i n  
meeting p r o j e o t  g o a l s  w i l l  be oonduoted by o u t s i d e  
c o n c ~ u l t a n t a  and A. T.D. Thia in -dep th  e v a l u a t i o n  should 
c o n a i a t  of a t  minimum t h e  +'~llowf ng a n a l y s e s  : 

End-of- t ra ining aaseaaments of t a r g e t e d  t r a i n e e s .  

The p r o j e c t f a  a b i l i t y  t o  reaoh g r o j e a t e d  numbers 
of t r a i n e e s  and a p p r o p r i a t e  gaog raph ioa l  d i s t r i b u -  
t i o n  of t r a i n i n g .  

The ef f s o t i v e n e e s  of language improvement a t r a t e -  
g i e a .  

U.S. t r a i n i n g  e f f e c t i v e n e a a .  

C a p a b i l i t i e s  of MOE t r a i n i n g  personne l  t o  con t inue  
t r a i n i n g  f u n c t i o n s  sf ter  t h e  p ro j ec  t t e rmina t e s .  

U t i l i c a t i o n  of a p p r o p r i a t e  l o c a l  t r a i n i n g  reaour-  
c e s  and institutions. 

e r a l u a t i o n  p l an  f o r  t he  i n t e r a a 2 i v e  r a d i o  i n a t r u c -  
t i o n  oaaponent w i l l  be designed aa  a p a r t  of t h e  
a u b - c o n t r a a t o r B a  a c t i v i t y .  

E. Report1 na Requirementa 

The Mission w i l l  r e q u i r e  t h e  MOE P r o j e c t  D i r e c t o r  
and/o:, t h e  Con t r ac to r ' e  P r o j e c t  Coord ina tor  t o  submit t h e  
fo l l owing  r e p o r t a  : 



A d e t a i l e d  P r o g r e e s  Rapor t  t o  h e  a u b m l t t e d  aeml- 
annunlly during tha l i f e  of t h e  p r o J e c t ,  

F i n a l  Repor te  on a q u a r t e r l y  b a e i a .  

a 3ta t r ra  Repor t  aa r e q u e s t e d  by t h e  A .  1 . D .  P r o j e a t  
Manager. 

a A f i n a l  Rapor t  d e e o r i b l n g  t h e  i n - e a r v i o e  t r a i n i n g  
eyetem i n  p l a o e ,  t h e  e f f e o t i v e n e a e  i n  mee t ing  pro-  
j e o t  g o a l a ,  i n d i a a t i n g  f u t w e  i n - s e r v i o e  needa and 
a o t i v i t i e a .  An o u t l i n e  f o r  the  F i n a l  R e p o r t  w i l l  
b e  d iaouaeed  w i t h  and approved by A. I.D. 90 day8 
b e f o r e  p r o j e o t  t e r m i n a t i o n .  A d r a f t  r e p o r t  w i l l  
b e  d u e  30 daya b e f o r e  p r o j e o t  t e r m i n a t i o n .  

F. Monitor ing  Requirement8  

Pr imary  m o n i t o r i n g  r e a p o n e i b i l i t y  f o r  t h e  Eng l i ah  
l a n g u a g e  t r a i n i n g  component and i ts  e u b - p r o j e c t a  w i l l  r e a t  
w i t h  t h e  P r o j e c t  Manager w i t h i n  t h e  HRDC/ET D l v i a i o n .  
A .  I. D. w i l l  r e l y  h e a v i l y  on t h e  Progreea  R e p o r t a ,  q u a r t e r l y  
F i n a n c i a l  R e p o r t e ,  and p e r i o d i c  s t a t u e  r e p o r t 8  aubrni t ted  by 
MOE P r o j  e c  t D i r e c t o r  and t h e  Con t rac  t o r f  a  Pro3 ec t 
C o o r d i n a t o r .  



ANNEX 
INSTHUCTXONAI FQIJI PMtNT 

FOR REOXONAL CENTERS 

The Sony l anguage  l a b o r a t o r y  u e l n g  t h e  LLC-4500 o m -  
e o l e  and t h e  ER-5330 l e a r n e r s  r e o o r d e r e  l a  8 good o m -  
b l n a t i o n  o f  f e l x l b l l l t y ,  d u r a b i l i t y  and a l m p l l c 1 t y .  It  
p e r m i t 8  i n d i v i d u a l  me of t h e  r e a o r d e r a  as well a8 i n a t r u o -  
t o r  c o n t r o l  d u r i n g  t e e t i n g  and g r o u p  s a t i v i t y ,  I t  ueea 
a e a l e d  awi tchea  80 d u a t  l a  l e a s  of a problem. However, d u s t  
and heat s h o u l d  be c o n t r o l l e d  a8 well as p o e a l b l e  and a i r -  
o o n d i t l o n i n g  18 h i g h l y  reoommended. A t y p i o a l  20 p o s i t i o n  
l a n g u a g e  l a b  or t h l a  t y p e  i a  a p e o i f i e d  below: 

20 -- Sony ER 5030 a t u d e n t  r e a o r d e r a  4) $600 ---- 12000 

25 -- Sony HS-95 h e a d a e t  fl $88 ----------------- 2200 

1 -- Sony ER 4041 m a a t ~ t r  r e c o r d e r  ------------- 845 

1 -- PTU-5 power aupplyb (220  v . )  -------------- 2750 

20 -- Carrels, Advance P r o d u a t a  ALC5 (4 x $681)  2724 

C h a i r s ,  w i r i n g ,  a h e l v d n g ,  e t a .  ----------- 1500 

T o t a l  e a t l m a t e d  a o a t  f o r  one l a n g u a g e  l a b o r a t o r y  $27544 

Thia l a b  r e q u i r e s  l e e s  t h a n  1000 watts o f  power o f  
o p e r a t i o n .  

U.S. supplier: 
Song AV Produc ta  Advance Produc t a  Co. 
E a u c a t i o n a l  E l e c t r o n l c a  Car; P.O. Box 2178 
213 North Cedar Ave. W i c h i t a  KS 67201 
Inglewood C A  90301 316-263-4231 
213-677-8167; 213-671-2636 



One ro lLlng  eqrrlpment m h l n e t  amtcslnlnfl a VCR, m r m l -  
t o r ,  ~ u d l o  ~ ~ e 1 9 e e t t e  r e o o r d e r ,  mllrte pPo , jwtor  and  overhead 
y r o J e a t o r  ehoul.c.1 aerve t h e  dlclseroom need8 of eaoh o e n t e r ,  
A p r o J e a t I o n  aareen should be mounted on t h e  wall i n  eeoh 
o taeertrnm. 

1 -- Video o a e a e t t e  p l a y e r ,  1/7" VHS, mrrl t i - e t a n d a r d  (must 
p l a y  NTSC, should play PAL, SECAM) , p lay  baok on NTSC 
monl t o r .  
I n e t a n t  Replay Model 610 Image T r a n s l a t o r  
Mult i -Standard (Oenera l  E l m t r i o  t r a n s p o r t ,  a p e a l f y  
5 0 / 6 0  He)  @ $659 ............................... 9 659 

NOTE: The 'ICR reammended above w i l l  p l ay  SECAH t a p e s  
I n  monoahrome on ly .  If t h i s  is  n o t  s aoeap t ab l , s ,  t h l r  
machine w i l l  have t o  b e  rep laoed  by a more expens ive  
mu1 t i - s t a n d a r d  VCR and moni to r  ( o t h e r  mu l t i - s t anda rd  
V C R ' s  r e q u i r e  a mu l t i - s t anda rd  moni to r  as well). The 
recommended a m b i n a t i o n  is a s  f o l l o w s  : 
.J VC BR-6400TR mul t i - s t anda rd  VC R $2385 
Panasonio I n d u s t r i a l  CT-2009M Tr i - s t anda rd  Monitor 
R $995 ( t o  r e p l a a e  u n i t  d e s a r i b e d  immediately below) 

1 -- 150-200 watt v o l t a g e  r a g u l a t o r / t r a n s f o r m e r  to  permi t  
s i n g  above equipment on 240 v o l t  suppl.y, @ $50 -- 50 

1 -- Looklag o a b l n e t ,  on wheels,  t o  s t o r e  VC!?, moni tor ,  
a c d l o  o a r r e t t @  r e c o l d e r ,  overhead p r o j e o t o r ,  s l i d e  
pkcojector Luxor PS-762 Video Conaole R 9914 ------ 91 4 

1 -- Audio c a u s e t t e  r o a o r d e r  
Ca l i fone  I n t e r n a t i o n a l  Model 3676 ( s p e o i f y  220 v.,  50 
He r n a e l )  fl $310 310 

1 -- Overhead p r o j e o t o r  wi th  fold-away aolumn and head f o r  
s t o r a g e  Ih -L l t e /Beae l e r  Por ta -Sor ibe  PS-360-14-LCP 
( s p e c i t y  e x p o r t  model, 240 v.,, 50 Ha) C $578 ---- 578 



Power raqulrementa:  eaoh alassrooin ahould  have an c z l e a t r l -  
a a l  a e r v i c e  yowar oapeal  t y  of about 1200 w a t t s .  

It  would ue d e c l i r a b l e  t o  have  and e x t r a  o a s a e t t c  r e c o r d e r  
~ n d  a  v i d e o  oaeaet 'ce  p l a y e r  and m o n i t o r  a v a i l a b l e  i n  a p re -  
p a r a t i o n  are flo t h a t  i n a l ~ u a t a r s  may p rev iew and p r e p a r e  
r n a t e r i a l  far  a l a s 8  to  oave c l a s s  tfme. If" s e o u r i t y  i e  a m -  
eit ' lered t o  be a p r c ~ l e r n ,  t h e n  a l o c k i n g  c a b i n e t  s h o u l d  a l s o  
b e  c o n s i d e r e d .  

One small a a s a e t t e  c o p i e P  ahould  be i n c l u d e d  i n  t h e  
p r e p a r a t i o n  a r e a  ( o r  a n  o f f i c e )  t o  make m u l t i p l e  a o p i e a  of  
l ab  t a p e s .  T h i s  cou ld  be t h e  same u n i t  e p e f i o i e d  f o r  t h e  
l a n g u a g e  l a b  a t  S i r8  e l  Leyyan: 

1 -- Pentabon C-20 P o r t a b l e  c a e a e t t e  c o p i e r  ( 2 2 0  v.1 -- 489 
Funds a h o u l e  b e  budgeted  f o r  p u r c h a s e  o f  m p p l i e s - = *  

b l a n k  a u d i o  and v i d e o  c a s e e t t e s ,  e t a .  This s h o u l d  amount t o  
about  $1000 per p e a r .  

The e s s e n t i a l  e x t r a  p e r s o n n e l  r e q u i ~ a m e n t  for these 
c e n t e r s  is a n  e l e c t r o n i c s  t e c h n i a i a n .  One t e c h n i c i a n  cou ld  
s e r v e  s e v e r a l  c e n t e r s  i n  t h e  same g e o g r a p h i c a l  a r e a .  
Without  dependable ,  regular maintarmnce ard rapair ,  t h i s  
equlpnsnt will nalfurmtion ard mans useleu8 to the 
imt ruc tom.  This must be cansiderad a crcmtfnuirp~ bulget 
item, alapl ulth repair parts Md oce~ional rcplacamsflt. 



OHE * 

NOVICE 

FOUR 

ADVANCED 

IN-SERVICE TRAINING SYLLABIIS FOB NON-SPECIALIST TeACEIERS 

CmMON CaPE EaDllIZS LANGMCS XODUIES OPTIONAL MODULES 

1 Presenting Vocabulary 9 The R e s e n t  Tenses 
2 Repetit ion Drill8 10 Talking About The Future 
3 Using the Blukboard 11 Sounds and Spel l ings None 
4 &king Queutlonu 12 People, Places  and- Things 
5 Presenting Structures 
6 Ushg Maloges 
7 Pract ic ing Structures  
8 Planning a Iesrron 

13 Fkploiting a Text: Listening 17 The Past Tenses 21 
14 Meaningful Prac t ice  18 Pronunciation: Consonants 22 
15 Waking and Using Visual Aids 19 Pronunciation: S i m ~ l e  Vowels 23 
16 Exploiting a Text: Reading 

27 E l i c i t i n g  
28 Pairwork 
29 Teaching Graumar 
30 Correzting Errors  

41 Involviag the Whole C a l s s  
42 !klf-Evaluation 
43 Planning a Week's Teaching 
44 Study S k i l l s  

20 Pronunciation: Dip;honge 24 
25 

31 Modal Verbs 35 
32 The R e s e n t  Perfect  Tenses 36 
33 St re s s ,  Rhythm and Intonation 37 
34 The Conditionals 38 

39 
40 

Homework 
Classroom Games 
Teaching Handwriting 
Introducing Reading 
Using English i n  Cal ss 
Reviewing 

Songs and Rhymes 
Listening A c t i v i t i e s  
Writing Ac t iv i t i e s  
Communicative Ac t iv i t i e s  
Classroom Displays 
Teachiw Pronunciation 

45 Bole Play SELF - IMPROVEMENT (Sel f-acceptance) 
46 Haking and Using Workcards 49 Listening and Speaking 
47 Functions of Language 50 Written English 
48 Classroom Testing 51 Classroom Prac t ices  

52 Pr inc ip les  and Pract ices  
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INFORMATION MANAGEMENT 
FOR ENOLISH L A N G U A Q E  EDUCATION/TRAININO 

SUR-PROJECT NO, 0125. 3b 
DEVELOPMENT TRAINING PROJECT 263-0125 

INTRODUCTION 

A s  p a r t  of t h e  Development T r a i n i n g  P r o j e c t  263-0125, 
E n g l i s h  l anguage  t r a i n i n g  is made a  s p e c i f i c  and i n t e g r a l  
p a r t  of  t h e  USAID t r a i n i n g  e f f o r t ,  w i t h  a p p r o x i m ~ t e l y  m 
p e r c e n t  of p r o j  e c  t f u n d s  earmarked f o r  v a r i o u s  Eng l i a?  
l anguage  t r a i n i n g  a c t i v i t i e s .  

One s e r i o u s  h a n d i c a p  t o  d e v e l o p i n g  e d u c a t i o n  t r a i n i n g  
s t r a t e g i e a  is t h e  l a c k  of  !nformation.  The o b j e c t i v e  of t h e  
E n g l i s h  l anguage  t r a i n i n g  component is  t o  c o n t i n u e  t o  pro-  
v i d e  t r a i n i n g  i n  Egypt t o  s e r v e  t h e  needs  of  t h e  Government 
o f  Egypt and USAID b u t  a t  t h e  same t i m e  t o  c o l l e c t  t h e  
i n f o r m a t i o n  n e c e s s a r y  i n  making r e s p o n s i b l e  d e c i s i o n s  a b o u t  
t h e  most e f f e c t i v e  u s e  of  r e s u o r c e a  t o  improve t h e  q u a l i t y  
o f  e d u c a t i o n  and t r a i n i n g .  (Note  t h a t  th roughou t  t h e  
remainder  of t h i s  p a p e r ,  ELT w i l l  be used t o  mean a r a n g e  o f  
E n g l i s h  e d u c a t i o n  and t r a i n i n g  a c t i v i t i e s ,  n o t  j u s t  s h o r t -  
te rm s k i l l s  t r a i n i n g . )  

O r i g i n a l l y ,  t h e  ELT s u b - p r o j e c t  c a l l e d  f o r  conduc t ing  
a s u r v e y  t o  i d e n t i f y  i n s t i t u t i o n s  which a r e  o r  shou ld  be  
invo lved  i n  ELT i n  Egypt and t o  d e t e r m i n e  t h e  need f o r  
E n g l i s h  l anguage  s k i l l s  i n  a v a r i e t y  o f  development  s e c t o r s ,  
I n c l u d i n g  educsti:n. 

O the r  ELT was t o  p a r t i a l l y  depend on f i n d i n g s  from t h e  
s u r v e y .  T h i s  s t r a t e g y  met w i t h  c o n s i d e r a b l e  r e s i s t a n c e  s o  
t h a t  no d e s i g n  was p r e s e n t e d  t h a t  could  s a t i s f y  a l l  p a r t i e s .  
A s  a r e s u l t ,  some a c t i v i t i e s  viewed as dependen t  on t h e  s u r -  
vey  r e s u l t s  were d e l a y e d  as well, a l t h o u g h  n e i t h e r  t h e i r  
urgency n o r  t h e  impor tance  of  a d e q u a t e  I n f o r m a t i o n  f o r  
decision-making was s e r i o u s l y  q u e s t i o n e d .  



m i 8  paper  proposea  a n  a l t e r n a t i v e  s t r a t e g y  f o r  
c o l l e c t i n g  and managing I n f o r m a t i o n  abou t  ELT t h a t  can  occur  
s i m u l t a n e o u s l y  wi th  e q u a l l y  u r g e n t  t r a i n i n g  a c t i v i t i e s  i n  
t h e  M i n i s t r y  o,f Educa t ion .  



I. SUMMARY A N D  RECOMMENDATIONS -- ----- 

A .  Recommendations ----- 
U S A I D  Egypt recommends t h e  a u t h o r i z a t i o n  of a suh- 

p r o j e c t  of  t h e  Engl lah  Language T r a i n i n g  component t o  sup- 
p o r t  t h e  e f f o r t s  of t h e  M i n i s t r y  of  Educat ion  (MOE) t o  
d e v e l o p  an  on go ing  I n f o r m a t i o n  management sys tem f o r  ELT. 
Such a u y s t e m ,  based on needs identified through a series of 
seminars  on E n g l i s h  language e d u c a t i o n  ~ n d  t r a i n i n g ,  would 
p r o v i d e  d a t a  n e c e s s a r y  i n  deve lop ing  e d u c a t i o n a l  p o l i c y ,  
r e v i a i n g  programs,  and s e t t i n g  p r i o r i t i e s  i n  t h e  changing 
c o n t e x t  of  Egypt ian  s o c i e t y .  The t o t a l  c o s t  o f  a c t i v i t i e s  
i n  t h i s  s u b - p r o j e c t  w i l l  be $438,080 and LE 35,341 of  which 
A.I.D. w i l l  p r o v i d e  $438,080 a s  a g r a n t  t o  t h e  MOE. The 
g r a n t  w i l l  he i n c r e m e n t a l l y  funded s u b j e c t  t o  a v a i l a b i l i t y  
of funds  as f o l l o w s :  $134,445 i n  FY 88; $142,954 i n  FY 89; 
660,714 i n  FY 90; $54,544 i n  FY 91; and $43,373 i n  FY 92. 

B. Background 

Given t h e  l a c k  of r e s o u r c e s  a v a i l a b l e  s p e c i f i c a l l y  f o r  
ELT sponsored by t h e  MOE, i t  w i l l  b e  n e c e s s a r y  t o  b u i l d  g r a -  
d u a l l y  a consensus  abou t  t h e  u s e f u l n e s s  of  a n  i n f o r m a t i o n  
management sys tem and t o  d e m o n s t r a t e  t h e  p r a c t i c a l i t y  and 
c o s t - e f f e c t i v e n e s s  of t h e  sys tem i n  p lann ing .  

The t i m i n g  t o  i n i t i a t e  such  a n  a c t i o n  p l a n  seems good. 
There is a g e n e r a l  o u t c r y ,  pe rhaps  s e a s o n a l  i n  r e s p o n s e  t o  
t h e  y e a r l y  trauma of t h e  s c h o o l - l e a v i n g  examina t ion  
(Thanawiyya Amma), f o r  r e v i s i o n s  o f  t h e  e d u c a t i o n a l  sys tem.  
E n g l i s h  language t e a c h i n g  w i l l  c e r t a i n l y  be  a f f e c t e d  by t h e  
i n t r o d u c t i o n  of new t e x t b o o k s  i n  t h e  p r e p a r a t o r y  and secon- 
d a r y  l e v e l s  now underway. MOE r e s p o n s i v e n e s s ,  th rough  
e f f e c t i v e  a n a l y s i s  and p l a n n i n g ,  w i l l  be i m p o r t a n t  I n  
mee t ing  p u b l i c  concerns  over  t h e  q u a l i t y  of E n g l i s h  l anguage  
e d u c a t i o n  i n  g e n e r a l .  

C. Problem 

The problem i c  t o  b o t h  s e n s i t i z e  MOE p e r s o n n e l  t o  t h e  
needs  f o r  expanded and s y s t e m a t i z e d  data c o l l e c t i o n  and a t  
t h e  same time t o  implement a  sys tem f o r  i n f o r m a t i o n  qanage- 
ment. I n f o r m a t i o n  needs based on a n a l y s e s  of  t h e  educa- 
t i o n a l  and development r e q u i r e m e n t s  - i n c l u d i n g  t h e  p r i v a t e  



e e c t o r  requirements - f o r  ELT muat he  e s t a b l i s h e d .  Relevant  
d a t a  on ELT and reeourcea f o r  educa t ion  and t r a i n i n g  t h a t  
a r e  a l r eady  i n  t h e  MOE muot be systemat ized and made 
a v a i l s h l e  f o r  e f f e c t i v e  planning.  

D. P r o j e c t  Desc r ip t i on  

The p r o j e c t  w i l l  provide t h e  r e sou rces  necessary  t o  put  
i n t o  p l ace  an in format ion  management system f o r  ELT w i t h i n  
t h e  MOE. The f i rs t  s t a g e  of t h e  p r o j e c t  w i l l  c o n s i s t  of a  
s e r i a a  of seminar-workshops from which t h e  d a t a  needs f o r  
ELT po l i cy  and programming a r e  e s t a b l i s h e d .  The second 
s t a g e  w i l l  begin d a t a  c o l l e c t i o n ,  develop t h e  in format ion  
management system, and t r y  i t  out .  

E. Summary F inanc i a l  Plan 

F. Condi t ions  

A.I.D. w i l l  provide $438,080 i n  g r a n t  funds.  The QOE 
c o n t r i b u t i o n  of LE 35,341 w i l l  p rov ide  b a s i c  e a l a r y  suppor t  
of t h r e e  s t a f f  members on assignment from t h e  MOE. 

Thi8 p roJec t  has  been develc\pad i n  c l o s e  coo rd ina t ion  
w i th  t h e  MOE over  t h e  p a s t  year .  The primary i s u u e s  
r e l a t i n g  t o  implementation have been s u b s t a n t i a l l y  reso lved .  
Hence t h e r e  a r e  no major o b s t a c l e s  t o  a l g n a t u r e  of t h e  Grant 
Agreement and subsequent ly ,  disbursement of funds.  
Covenants and cond i t i ons  p r i m a r i l y  relate t o  those  e s s e n t i a l  
p l ans  which must be developed and a d m i n i s t r a t i v e  s t r u c  t u r e s  
which muat be i n  p l ace  t o  c a r r y  ou t  t h e  p r o j e c t .  

TOTAU 
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Year 5 

AID $ 
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Year 2 

A I D  9 

Ymr 4 

A I D  $ 

6,932 

HOE E 

35,341 1 4 2 . 9 4  W ,  Wb 

UQ E 

Year 3 

A I D  $ 

6,028 60,714 



11. PROJECT BACKGROUND --- -- 

A .  Role of E n g l i s h  i n  Egypt 

The r o l e  of E n g l i s h  i n  t h e  Egyp t i an  e d u c a t i o n  system is 
l o n g  e s  t a b l i s h e d  . I n c r e a s i n g l y ,  demands f o r  a d d i t i o n a l  
E n g l i s h  f o r  p r o f e s s i o n a l  development and i n  t r a i n i n g  f o r  t h e  
s p e c  i f  i c  pu rposes  of  economic and S o c i a l  development  a r e  
r e c e i v i n g  t h e  a t t e n t i o n  of  p l a n n e r s  and p o l i c y  makers.  

I n  o r d e r  t o  a n a l y z e  t h e  p o l ; ~ . n t i a l  and l i m i t a t i o n a  of  
i n s t i t u t i o n 8  t o  provid,? E n g l i s h  l anguage  t r a i n i n g ,  i t  is 
u s e f u l  t o  d i s t i n g u i s h  between t h r e e  a c t i v i t i e s  and t h e  r o l e  
o f  E n g l i s h  i n  each:  e d u c a t i o n ,  p r o f e s s i o n a l  development,  
and t r a i n i n g .  Each hafl i t s  own h i s t o r y ,  s t a t u s ,  and needs ;  
each  must ,  t h e r e f o r e ,  have i ts  own sys tem f o r  managing 
i n f o r m a t i o n  f o r  p l a n n i n g .  

Educa t ion  

E n g l i s h  has  been t h e  f i r s t  f o r e i g n  l anguage  t a u g h t  i n  
s c h o o l s  s i n c e  t h e  B r i t i s h  o c c u p a t i o n  o f  1822. After t h e  
1952 R e v o l u t i o n ,  and t h e  subsequen t  e f for t8  t o  p r o v i d e  e q u a l  - - 
a c c e s s  t o  s c h o o l i n g  f o r  a l l  c h i l d e r n ,  t h e  amount of 
E n g l i s h  t a u g h t  was reduced.  It c o n t i n u e d  t o  be  t a u g h t ,  
however, a t  t h e  p r e p a r a t o r y  (7-9)  and s e c o n d a r y  (10-12) 
l e v e l s ,  as it i s  a t  p r e s e n t .  

E n g l i s h  p laya  a  more l i m i t e d  r o l e  i n  h i g h e r  e d u c a t i o n .  
A number of  s c i e n c e s  are t a u g h t  i n  E n g l i s h  a t  t h e  u n i v e r -  
s i t i e s ,  and E n g l i s h  r e f e r e n c e s  are t h e  main s o u r c e  of  i n f o r -  
m a t i o n  i n  s c i e n c e ,  t e c h n o l o g y ,  and Borne o t h e r  s u b j e c t s .  
Only  a few f a c u l t l e e  u s e  E n g l i s h  e x t e n s i v e l y  f o r  t e a c h i n g ,  
however. 



2. Prof w a i o n a l  Development - -- 

E n g l i s h  e d u c a t i o n  i n  t h e  s c h o o l s  and u n i v e r ~ i t i e s  does  
n o t  p r o v i d e  f o r  a l l  t h e  s p e c i f 1 . c  and advanced E n g l i s h  
l a n g u a g e  needs  of a n  expanding economy and t h e  changing 
e d u c a t i o n a l  and s o c i a l  agendas  of  Egypt.  For  a s l g n l f l c a n t  
segment of t h e  p o p n l a t i o n  i n  Egypt ,  Eng l i sh  is a r e q u i r e d  
a l t e r n a t e  medium of e d u c a t i o n  and communication. I n t e r -  
n a t i o n a l  communication i n  s c i e n c e  and t echno logy  i s  th rough  
E n g l i s h ,  whatever  t h e  o r i g i n s  of  t h e  t echno logy .  

Maintenance of p r o f e s s i o n a l  knowledge and s k i l l s ,  and 
c o n t i n u e d  development and growth ,  r e q u i r e  e x t e n s i v e  r e a d i n g  
i n  p r o f e s s i o n a l  j o u r n a l s  and books, r e s e a r c h  and w r i t i n g ,  
c o n f e r e n c e  p r e s e n t a t i o n s  and d i s c u e s i o n s ,  and a l l  t h e  
I n t e r a c t i o n  and communication between p e e r s  t h a t  r e v i l a t i z e  
t h e  individual and t h e  p r o f e a a i o n .  In many p r o f e s s i o n s  
t h e r e  is a need f o r  l i f e l o n g  e d u c a t i o n .  

A t  p r e s e n t  t h e r e  i s  l i t t l e  Bysternat ic  a t t e n t i o n  be ing  
p a i d  t o  t h e  u s e  of E n g l i s h  as a t o o l  i n  p r o f e o s i o n a l  deve-  
1 opment . The need is . r e c o g n i z e d  and programs are be ing  
c a r r i e d  o u t ,  b u t  wi thou t  s u f f i c i e n t  c o o r d i n a t i o n  and common 
knowledge among thome invo lved  I n  such a c t i v i t i e s .  

3. T r a i n i n g  

T r a i n i n g  is more focused  t h a n  p r o f e s s i o n a l  development.  
It c o n c e n t r a t e s  on a par t icu l l .a r  s k i l l  and a c h i e v e s  l i m i t e d  
o b j e c t i v e s  w i t h i n  a s h o r t e r  t ime-frame. Both p u b l i c  and 
p r i v a t e  s e c t o r  a c t i v i t i e s  r e q u i r e  e p e c i f i c  ELT t o  meet 
growing demande. Developing,  upgrad ing ,  o r  expanding s k i l l s  
i s  n e c e s a a r y  t o  implement new a c t i v l . t i e s .  The opening of 
t h e  new I n t e r c o n t i n e n t a l  H o t e l  r e p o r t e d l y  w i l l  r e q u i r e  
t r a i n i n g  of 1,00*0 s t a f f  members, f o r  example. Some propor-  
t i o n  w i l l  no doubt  r e q u i r e  a d d i t i o n a l  ELT. 



T h i s  t r a i n i n g  is o u t s i d e  t h e  normal s p h e r e  of t h e  f o r -  
mal s c h o o l  sys t em.  For s p e c i f i c  t e c h n i c a l  o r  commercial  
p r o J e c t s ,  t h e  s k i l l  of E n g l i s h  ach ieved  i n  s c h o o l  i s  n o t  
s u f f i c i e n t  f o r  t h e  t a s k s  t o  be accompl i shed .  

But t h e  fo rma l  e d u c a t i o n  sys tem a l s o  h a s  many ELT 
needs .  G r e a t e r  u s e  of n o n - s p e c i a l i s t  t e a c h e r s  demtrnda spe -  
c i a l  t r a i n i n g  f o r  t h o s e  t e a c h e r s .  The r a p i d  p r o l i f e r a t i o n  
o f  F a c u l t i e s  of  Educa t ion  may mean new g r a d u a t e s  need s p e c i -  
f i c  t r a i n i n g  as t h e y  beg in  t h e i r  t e a c h i n g  c a r e e r s ,  The 
e x p a n s i o n  of  t h e  e d u c a t i o n  sys tem,  coup led  w i t h  r e s t r i c t e d  
r e s o u r c e s ,  s u g g e s t s  t h a t  a l a r g e  segment of  t h e  t e a c h i n g  
c o r p s  i s  n o t  s p e c i f i c a l l y  t r a i n e d  o r  is p o o r l y  t r a i n e d  f o r  
t h e  a s s i g n m e n t s  b e i n g  c a r r i e d  o u t .  

Obvious ly ,  E n g l i s h  h a s  a  ma jo r  r o l e  i n  t r a i n i n g  E n g l i s h  
t e a c h e r s  o r  i n  t r a i n l n g  o t h e r s  t o  u s e  E n g l i s h  f o r  s p e c i f i c  
t a s k s .  It i s  n o t  known a t  p r e s e n t  what a l l  t h e s e  t a s k s  w i l l  
b e  i n  t h e  f u t u r e  o r  w h a t  k ind  o r  l e v e l  of  E n g l i s h  w i l l  be 
r e q u i r e d .  

C o n s t r a i n t s  

A number of c o n s t r a i n t s  l l m i t  the e f f e c t i v e n e s s  of  
t r a i n i n g  i n  b o t h  t h e  fo rma l  e d u c a t i o n  aystem and t h e  non- 
f o r m a l  a c t i v i t i e s .  Chief  among t h e s e  ai,e l i m i t e d  and uneven 
d i s t r i b u t i o n  o f  r s s o u r c e s ,  l a c k  o f  long-range ,  i n t e g r a t e d  
planning, and l a c k  of  d a t a  and d a t a  management. 



1. Resources  

I n  fo rma l  e d u c a t i o n ,  t h e r e  a r e  v e r y  l i m i t e d  r e s o ~ ~ r o e s  
f o r  e d u c a t i o n ,  development ,  and t r a i n i n g .  P r i o r i t y  needs  
are  of  c o u r s e  f o r  p r e - s e r v i c e  e d u c a t i o n ,  h u t  where e d u c a t i o n  
f a i l s  t o  meet demand8 (as e x e m p l i f i e d  by t h e  use  of non- 
s p e c i a l l e t  t e a c h e r s )  t h e r e  a r e  a d d i t l o n a l  needs  f o r  deve-  
1 opment and t r a i n i n g .  

Low E n g l i s h  a b i l i t i e s  of  s c h o o l  and u n i v e r s i  t y  g r a -  
d u a t e s  ( g e n e r a l l y  a g r e e d  t o  a n e c d o t a l l y  even  i f  t h e r e  is no 
h a r d  d a t a  t o  s u b s t a n t i a t e  t h i s )  a l s o  means t h a t  a d i s p r o p o r -  
t i o n a t e  amount of money is  be ing  s p e n t  on t r a i n i n g  f o r  p e r -  
s o n n e l  tglated t o  g o  ab road  f o r  h i g h e r  e d u c a t i o n  o r  t r a i n i n g .  
Admiasions o f f i c i a l s  i n  U.S. u n i v e r s i t i e s  r e q u i r e  h i g h  pro-  
f i c l e r ~ a ~  i n  E n g l i s h ,  and a c h i e v i n g  t h i s ,  e i t h e r  i n  Egypt o r  
i n  t h e  U.S., r e q u i r e 8  e x p e n d i t u r e s  t h a t  c o u l d  b e  used I n  
o t h e r  t r a i n i n g  and development  a c t i v i t i e s .  

O t h e r  d i s p a r i t i e s  i n  t h e  sys tem a l s o  e x i s t .  There  are 
r e g i o n a l  d i f f e r e n c e s  i n  e x p e n d i t u r e s  f o r  t r a i n i n g  i n  t h e  
f o r m a l  system. Limi ted  t r a i n i n g  f u n d s  sometimes r e q u i r e  
l o c a l  d e c i s i o n s  t o  omi t  i n - s e r v i c e  t r a i n i n g  f o r  E n g l i s h  
t e a c h e r s  i n  f a v o r  of o t h e r  t r a i n i n g  needs .  

Perhaps  more s i g n i f i c a n t l y ,  t h e  f o r m a l  sys tem a p p e a r 3  
t o  emphasize E n g l i s h  f o r  academic purposes  a t  t h e  expense  of 
v o c a t i o n a l  and t e c h n i c a l  pu rposes .  



I n e q u i t i e s  and d i s p a r i t i e s  have developed i n  t h e  ELT 
ays tem.  P r i o r i t l e e  which are s e t  i n  r e sponse  t o  c l . ea r ly  
e s t a b l i s h e d  needs ,  t h u s  r educ ing  + " e  i n e q u i t i e s ,  c a n  o n l y  h e  
l d e n t i f  l e d  through on adequa te  i n f o r m a t i o n  management syetem. 

There  a p p e a r s  t o  bet no n a t i o n a l  scheme f o r  i n - e e r v i c e  
t r a i n i n g  and development of  E n g l i s h  t e a c h e r s  t h a t  h a s  f u l l  
endorsement.  Borne e d u c a t i o n a l  zones c a r r y  o u t  mare programs 
f o r  E n g l i s h  t e a c h e r s  t h a n  o t h e r s  ; some r e g i o n a l  t r a i n i n g  
c e n t e r s  have b e t t e r  facilities and programs; t h e  American 
U n i v e r s i t y  i n  C a i r o  and t h e  Cen te r  f o r  t h e  Development of  
E n g l i s h  Language Teaching have o p e r a t e d  diploma programs as 
f u n d s  were a v a i l ~ b l e  b u t  t h e s e  were n o t  f u l l y  i n t e g r a t e d  
i n t o  M i n i s t r y  e f f o r t s .  T h i s  p iecemeal  approach makes i t  
d i f f i c u l t  t o  e s t a b l i s h  r e a l i s t i c  p r i o r i t i e s  and s c h e d u l e s  
f o r  e d u c a t i o n ,  p r o f e s s i o n a l  deveI.opment, and t r a i n i n g .  

C l e a r l y ,  E n g l i s h  language a b i l i t y ,  and hence  t r a i n i n g ,  
i s  viewed a s  an  economic development t o o l .  But a s  y e t ,  
n e i t h e r  d a t a  on needs and r e s o u r c e s  n o r  long-range p l a n s  
f o r  e i t h e r  t h e  p u b l i c  o r  p r i v a t e  s e c t o r s  have been deve- 
loped .  No o r g a n i z a t i o n  i s  s y e t e m a t i c a l l y  l o o k i n g  a t  deve- 
lopment demands r e q u i r i n g  E n g l i s h  language t r a i n i n g  and 
l o o k i n g  a t  t h e  supp ly  of  t h i s  t r a i n i n g .  Manpower develop-  
ment needs  and the r o l e  of  E n g l i s h  have n o t  been c a r e f u l l y  
a t u d i e d  . N e i t h e r  h a s  t h e r e  been c o o r d i n a t i o n  between t h e  
fo rmal  and non-formal e d u c a t i o n  s e c t o r s  i n  meet ing  t h e  
demands f o r  Eng l i sh .  

3. Data - 

Data i s  g a t h e r e d  and managed on an  ad hoc b a s i s  by 
independen t  m i n i s t r i e s ,  u n i v e r s l t 2 e s ,  a g e n c i e s ,  and bus i -  
n e s s e s .  There i s  no i n f o r m a t i o n  management sys tem which 
cou ld  p r o v i d e  q u i c k l y  t h e  r e l e v a n t  d a t a  on needs ,  c l i e n t  
g r o u p s ,  t r a i n i n g  p r i o r i t i e s ,  and r e l a t i o n s h i p s  between 
v a r i a b l e s  and r e s o u r c e s  i n  E n g l i s h  language t r a i n i n g .  



T h i s  c o n s t r a i n t  i s  perhaps  t h e  moet c r i t i o a l  w i th  
r e s p e c t  t o  p l a n n i n g  a p p r o p r i a t e  t r a i n i n g  and al1ocat.kng 
r e s o u r c e s  t o  Kra in ing  i n  a  e y s t e m a t i c  and e f f e c t i v e  manner. 

C. Need i'or E n g l i s h  Language I n f o r m a t i o n  -.- - 

The need f o r  E n g l i s h  l anguage  t r a i n i n g  i s  u r g e n t  - b u t  
how much t r a i n i n g ,  and f o r  whom? P r i o r i t ? a s  need t o  b e  
e s t a b l i s h e d  and long-range  p l a n s  d e v s l a p e d .  In  o r d e r  t o  d o  
t h i s  o f f e c t i v e l y ,  a  system f o r  c o l l e c t i n g  and managing d a t a  
related t o  E n g l i s h  language  t r a i n i n g  must be i n  p l a c e .  Thie  
sys tem shou ld  n o t  be developed i n d e p e n d e n t l y  of  o t h e r  edu- 
o a t i o n  i n f o r m a t i o n  management, b u t  t h i s  pape r  d i s c u s s e s  
t h e  r e q u i r e m e n t s  f o r  E n g l i s h  l anguage  t r a i n i n g  I n f o r m a t i o n  
on ly .  Data a r e  needed r e l a t i v e  t o  t h e  f o l l o w i n g  a r e a s :  
p r o f i c i e n c y ,  t e a c h i n g ,  and t e a c h e r  p r e p a r a t i o n .  

1. Prof i c i e n c ~  

Who needs  E n g l i s h ?  How much? For  what pu rposes?  E n g l i s h  
l anguage  p r o f i c i e n c y  needs  f o r  t h e  n a t i o n  have n o t  been 
d e t e r m i n e d ,  No c l e a r  p i c t u r e  of  t h e  r e l a t i o n  between l e v e l s  
o f  E n g l l s h  l anguage  s k i l ~ s  and s o c l a l  , economic, c u l t u r a l ,  
o r  commercial a c t i v i t i e s  and needft is a v a i l a b l e .  Data a r e  
n o t  r e a d i l y  a v a i l a b l e  t o  I n d i c a t e ,  f o r  example, how many 
t y p i s t s ,  w a i t e r e ,  t o u r  g u i d e s ,  managers ,  p i l o t s ,  t eoh-  
n i c i a n s ,  s c i e n t i s t s ,  d o c t o r s ,  and t e a c h e r s  need E n g l i s h  n o r  
what l e v e l  o f  p r o f i c i e n c y  t h e y  need.  -- 

The s c h o o l s  have dec ided  on t h e  p l a c e  of  E n g l i s h  i n  
e d u c a t i o n ,  b u t  p r o f i c i e n c y  l e v e l s  f o r  s c h o o l  l e a v i n g  have  
n o t  been e s t a b l i s h e d .  There is  g e n e r a l  f e e l i n g ,  as 
r e f l e c t e d  i n  c u r r e n t  newspaper e d i t o r i a l s  among o t h e r  s o u r -  
c e s ,  t h a t  t h e  p r o f i c i e n c y  a t t a i n e d  by secondary  s c h o o l  g r a -  
d u a t e s  it? n o t  s u f f i c i e n t  f o r  u n i v e r s i t y  s t u d y  n o r  f o r  
s p e c i f i c  j o b s  i n  t h e  workplace.  However, what p r o f  i c i e n c y  
l e v e l  shou ld  be a t t a i n e d  a t  any l e v e l  of  s c h o o l i n g  has  n e v e r  
been d e s c r i b e d .  



In higher  educa t ion ,  t h e  same s i t u a t i o n  prevails. 
Engl ish is  viewed a s  necessary a s  p a r t  of the  educa t iona l  
p roces s ,  but  s p e c i f i c  proficiency goa l8  have not been ~ e t  
f o r  admisalon,  g r adua t ion ,  o r  job c e r t i f  i c a t i o n .  

The f i r s t  s t e p  i n  surveying Engl ish language t r a i n i n g  
needs i s  t o  determine c u r r e n t  and p ro j ec t ed  numbers of 
Engl ish  s t u d e n t s  i n  a l l  c a t e g o r i e s  IF t h e  formal educa t ion  
system. Data a r e  a v a i l a b l e  on number6 of s t u d e n t s  and con- 
t a c t  hours i n  Engliah f o r  each ca tegory  of echool.  Thi e 
i n f  ormation w i l l  be ueef u l  when prof i c ienuy  l e v e l s  f o r  each 
ca tegory  a r e  e s t a b l i s h e d .  

2. Teaching 

Who teaches  Engl ish? Where do  they teach?  What d o  they 
teach? Again, l i t t l e  c e n t r a l i z e d  in format ion  is  a v a i l a b l e .  
Apart from schools  and u n i v e r s i t i e s ,  t h e  t eache r s  and i n s t i -  
t u t i o n s  of Engl ish  language t r a i n i n g  a r e  not  e a s i l y  lden- 
t i f  l e d ,  e s p e c i a l l y  t hose  .programs organized by m i n i s t r i e s ,  
i n s t i t u t e s ,  agenc ies ,  and companies f o r  t h e i r  own employees. 
Except f o r  a  few well-know programs, d a t a  on p a r t i c i p a t i o n ,  
program con ten t ,  and achievement f o r  many non-formal Engl i sh  
language programs have not been c o l l e c t e d .  Inf  ormation 
about evening programs f o r  i n d i v i d u a l s ,  group programs f o r  
company employees, o r  o t h e r  Engl ish  language t r a i n i n g  is  
only randomly a v a i l a b l e .  

Data on t h e  teach ing  of Engl ish  - t h e  t e a c h e r s ,  t h e  
programs, t h e  i n s t i t u t i o n a  - need t o  be  c e n t r a l i z e d  80 t h a t  
resourcee  can be matched with demands f o r  Engl ish  language 
t r a i n i n g .  



3. Teacher  P r e p a r a t i o n  

How a r e  E n g l i s h  t e a c h e r s  p repared?  Who i s  p repared?  
Data on E n g l i s h  t e a c h e r  p r e p a r a t i o n  f o r  t h e  fo rmal  e d u c a t i o n  
sys tem a r e  a v a i l a b l e ,  b u t  t h e  p r e s s u r e s  on t h e  sys tem f o r  
expans ion  r e q u i r e s  c o n s t a n t  upda t ing  and p lann ing  f o r  new 
e d u c a t i o n  and t r a i n i n g  programs. 

More t h a n  40 p e r c e n t  of  E n g l i s h  t e a c h e r s  i n  t h e  
s c h o o l s  a r e  n o n - s p e c i a l i z e d  ( i . e . ,  t h e y  d o  n o t  have bache- 
l o r e  d e g r e e s  i n  Eng l i ah  e d u c a t i o n ) .  I n  a d d i t i o n ,  d u r i n g  any 
one y e a r  thousands  o f  exper ienced  t e a c n e r s  work i n  o t h e r  
c o u n t r i e s  . 

Many t e a c h e r s  wi th  E n g l i s h  e d u c a t i o n  d e g r e e s  a r e  young 
and inexper ienced .  Much of t h e  t e a c h i n g  f o r c e ,  t h e r e f o r e ,  
needs  a d d i t i o n a l  t r a i n i n g  and p r o f e s s i o n a l  development.  

Teacher  p r e p a r a t i o n  f o r  t h o s e  t e a c h i n g  E n g l i s h  i n  t h e  
non-f ormal e d u c a t i o n  s e c t o r  is l a r g e l y  uridocurnented . Data 
shou ld  be c o l l e c t e d  from a l l  known E n g l i s h  l anguage  t r a i n i n g  
programs. 

The major i n f o r m a t i o n  t a s k  r e l a t e d  t o  t e a c h e r  p repara -  
t i o n  is  t o  match t e a c h e r  p r e p a r a t i o n  l e v e l s  w i t h  s p e c i f i c  
t e a c h i n g  needs ,  Where mis-matches occur ,  o r  where t h e r e  are 
g a p s ,  t r a i n i n g  programs could  t h e n  be developed.  These 
migh t  i n c l u d e  expanded p r e - s e r v i c e  e d u c a t i o n ,  focused i n -  
s e r v i c e  t r a i n i n g ,  s p e c i a l i z e d  c e r t i f i c a t e  and diploma 
programs,  o r  s imply  workshope, seminars ,  and c o n f e r e n c e s .  
No e f f e c t i v e  program can  b e  i n i t i a t e d  w i t h o u t  a d e q u a t e  d a t a  
on numbers t o  be p r e p a r e d ,  what t h e ~ '  are be ing  p repared  f o r ,  
and who i s  t o  p r e p a r e  them. 



Talk ing  wi th  i n d i v i d u a l  c l i e n t  g r o ~ ~ p s  f o r  Eng l i sh  
l anguage  t r a i n i n g  , a .g . , u n i v e r s i  t y  aA.< i n 1 s t r a t ; o r a  , h u s i -  
n a s s e s ,  o r  t h e  MOE, i n d i c a t e s  no l a c k  o r  i n f o r m a t i o n  - on t h e  
needs  f o r  E n g l i s h  1e:;gauge t r a i n l n g .  There i s  no e f f e c t i v e  
i n f o r m a t i o n  syptem In p l a c e ,  however, t h a t  matches  needs  and 
t h e  s u p p l i e r s  of E n g l i ~ h  language t r a i n i n g .  Only a  few 
s u p p l i e r s  a r e  well know; few a l t e r n a t i v e s  c a n  be iden-  
t i f i e d ,  o r  developed ii' needed,  u n l e s s  more a d e q u a t e  d a t a  
are  s h a r e d  widely  by a l l .  p a r t i e s  Ik i t e res ted  i n  Eng l i sh  
language t r a i n i n g  . 

USAID Response 

There  is a g e n e r a l  conaensus  t h a t  t h e  e d u c a t i o n a l  
sys tem no l o n g e r  p r o v i d e s  a l l  g r a d u a t e s  w i t h  s u f f i c i e n t  
E n g l i s h  t o  f u r t h e r  t h e i r  e d u c a t i o n  i n  s u b j e c t s  r e q u i r i n g  
E n g l i s h  o r  t o  e n t e r  t h e  workforce  i n  f i e l d s  where a  
knowledge of  E n g l i s h  Is r e q u i r e d .  USAID Egypt e x p e r i e n c e  
shows t h a t  many p a r t i c i p a n t s  i n d e n t i f l e d  f o r  acad,emic and 
t e c h n i c a l  t r a i n i n g  need f u r t h e r  ELT b e f o r e  t h e y  can  t a k e  
f u l l  advan tage  of o t h e r  t r a i n i n g .  

A . I . D .  i s  a s s i s t i n g  ELT i n  a number of  ways. I n c o u n t r y  
p a r t i c i p a n t  ELT h a s  been c a r r i e d  o u t  by c o n t r a c t  w i t h  AUC. 
Under t h e  Peace Fe l lowsh ip  Program, p a r t i c i p a n t s  have  
r e c e i v e d  ELT l a r g e l y  i n  t h e  U.S. The E n g l i s h  Teacher 
T r a i n i n g  P r o g r m ,  a d m i n i s t e r e d  by t h e  F u l b r i g h t  Commission, 
h a s  t o  date l a r g e l y  se rved  p r e - s e r v i c e  E n g l i s h  l anguage  edu- 
c a t i o n  and ELT th rough  t h e  American C u l t u r e  Cen te r  i n  
Alexandr la .  A l l  of  t h e s e  p r o j e c t s  have funded t r a i n i n g  
a c t i v i t i e s  based on p r i o r i t i e s  e s t a b l i s h e d  by t h e  MOE, 
i n c l u d i n g  Higher Educa t ion ,  and o t h e r s  concerned w i t h  
improving t h e  q u a l i t y  of E n g l i s h  langauge t e a c h i n g  and 
t r a i n i n g .  



There  h a s  been no A.I.D. p r o j e e t  a c t i v i t y  which, f u l l y  
e s t a b l i s h e d  t h e  needs f o r  ELT i n  i m p o r t a n t  development s e c -  
t o r o .  E a r l i e r  a t t e m p t s  t o  d e s i g n  and c a r r y  o u t  a needs  
a s s e s s m e n t  supvey under p r o j e c t  263-0125 have  n o t  been suc -  
c e s s f u l .  

E. D e f i n i t i o n  of t h e  Problem - 

Although maj o r  p r i o r i t i e s  f o r  E n g l i s h  l angauge  educa-  
t i o n  w i t h i n  t h e  f o r m a l  ~ ! d ~ c a t i o n  sys tem a r e  well-known 
(e .g . ,  c l a s s r o o m  f a c i l i t i e s ,  t e a c h e r  e h o r t a g e s ,  i n s u f f i c i e n t  
t r a i n i n g ) ,  emerging needs f o r  a d d i t i o n a l  ELT a r e  c r e a t i n g  
new demands i n  b o t h  fo rma l  and non-formal s e c t o r s .  More 
advanced E n g l i s h  langauge  s k i l l s  a r e  r e q u i r e d  i n  bo th  t h e  
p u b l i c  and p r i v a t e  development a c t i v i t i e s .  Some o f  t h e s e  
needs  a r e  n o t  be ing  met. O t h e r s  are be ing  met by t r a i n i n g  
programs o r g a n i z e d  by n o n - t r a d i t i o n a l  means, w i t h  l i t t l e  
i n f o r m a t i o n  abou t  t h e  scope  o r  e f f e c t i v e n e s s  of t h e s e  
programs,  S i n c e  t h e r e  is  no c e n t r a l i z e d  sys tem f o r  
c o l l e c t i n g  i n f o r m a t i o n  a b o u t  programs o u t s i d e  t h e  MOE o r  
c o o r d i n a t i n g  ELT a c t i v i t i e s  between a g e n c i e s  o r  i n s t i  t u -  
t i o n s ,  i t  is l i k e l y  t h a t  r e s o u r c e s  are unevenly  d i s t r i b u t e d  
o r  wasted.  Where good b u t  unknown programs d o  e x i s t ,  t h e r e  
is  l i t t l e  impact  from t h e s e  programs beyond t h e  small number 
o f  p a r t i c i p a n t s  i n  t h o s e  programs.  

ELT s u f f e r s  from a  l a c k  o f  i n f o r m a t i o n  a b o u t  n a t i o n a l  
needs  f o r  E n g l i s h  and t h e  e s t a b l i s h m e n t  of  p r i o r i t i e s  t o  
meet t h e s e  growing demands. 

P r o j e c t  R a t i o n a l e  and S t r a t e g y  

The p r o j e c t  p roposes  t o  c r e a t e  an  awareness  of t h e  
i n f o r m a t i o n  needs  r e g a r d i n g  ELT and t o  e s t a b l i s e d  i n t e r -  
m i n i s t e r i a l  s o o p e r a t i o n  i n  c o l l e c t i n g  and a n a l y z i n g  d a t a  on 
needs  and r e s o u r c e s  f o r  ELT. 



It w i l l  c r e a t e  a  s u p p o r t i v e  c l i m a t e  f o r  c o l l e c t i n g  and 
managing i n f o r m a t i o n  w i t h i n  t h e  MOE and e s t a b l i s h  an  i n f o r -  
ma t ion  management sys tem t o  s e r v e  E n g l i s h  language p l a n n i n g .  
I t  w i l l  d e v e l o p  t h e  system over  t h e  l i f e  o f  t h e  p r o j e c t  as 
d a t a  is c o l l e c t e d  t o  answer c r i t i c a l  Language e d u c a t i o n  and 
t r a i n i n g  q u e s t i o n s  and i s s u e s .  It w i l l  p a r a l l e l  implemen- 
t a t i o n  of  u r g e n t  i n - s e r v i c e  E n g l i s h  t e a c h e r  t r a i n i n g  
programs and development of an  ELT c e n t e r  a t  S i r s  El Layyan 
and make use  of t h o s e  a c t i v i t i e s  f o r  a d d i t i o n a l  d a t a  
g a t h e r i n g .  

(3. R e l a t i o n s h i p  t o  USAIDts Development A s s i s t a n c e  -- 
S t r a t e g y  

Under Development T r a i n i n g  P r o j e c t  263-0125 E n g l i s h  
l anguage  s k i l l s  are viewed as a development t o o l .  
P a r t i c i p a n t  t r a i n i n g  a c t i v i t i e s  have i n c l u d e d  s u b s t a n t i a l  
budge t s  f o r  ELT. The Peace Fe l lowsh ip  Program as w e l l  
r ecogn ized  t h e  impor tance  o f  E n g l i s h  t o  t h e  s u c c e s s  of  pa r -  
t i c p a n t s  g a i n i n g  a d m i s s i o n  t o  q u a l i t y  institutions and suc-  
ceed ing  i n  t h e i r  s t u d i e s  o r  t r a i n i n g .  The b r o a d e r  concern  
f o r  E n g l i s h  l anguage  t e a c h i n g  i n  t h e  s c h o o l s  and u n i v e r -  
s i t i e s  r e c o g n i z e s  t h e  need f o r  E n g l i s h  t o  t h e  whole s o c i e t y  
b u t  a l s o  t h e  d i s p r o p o r t i o n a t e  amounts o f  l i m i t e d  t r a i n i n g  
money on ELT i n  t h e  U.S., t h u s  d e p r i v i n g  o t h e r  p a r t i c i p a n t 8  
o f  p l a c e s  i n  t h e  programs. 

The HRX/ET o f f i c e  has  a l s o  p rov ided  major  fund ing  f o r  
Bas ic  Educa t ion  i n  Egypt .  I n  a d d i t i o n  t o  p r o v i d i n g  g r e a t e r  
a c c e s s  t o  s c h o o l s ,  t h e  p r o j e c t  is h e l p i n g  t o  move e lementa ry  
e d u c a t i o n  i n  a more p r a c t i c a l  d i r e c t i o n .  Voca t iona l  eduac- 
t i o n  related t o  manpower needs w i l l  a l s o  r e q u i r e  re- 
o r i e n t a t i o n  of t e a c h e r s  i n c l u d i n g  E n g l i s h  t e a c h e r s  t o  t h e s e  
g o a l s .  



The r e c o g n i t i o n  of  t h e  need t o  ba8e ELT a c t i v i t i e s  on 
s o l i d  e v i d e n c e  of  s u p p l y  and demand was b u i l t  i n t o  t h e  o r i -  
g i n a l  p r o j e c t  d e s i g n  of  P r o j e c t  263-0125. To d a t e  t h e  on ly  
i n f o r m a t i o n  management work h a s  t a k e n  p l a c e  under  t h e  Bas ic  
Educa t ion  P r o j e c t ,  Work Order Number 5. The Educa t iona l  
P lann ing  Model development under t h i s  Work Order h a s  n o t  
been f u l l y  implemented. In fo rmat ion  management t r a i n i n g  is 
c u r r e n t l y  planned under t h e  BRIDGES P r o j e c t  and a  R e s i d e n t  
Advisor t o  t h i s  p r o j e c t  h a s  r e c e n t l y  a r r i v e d .  The i n f o r -  
ma t ion  management a c t i v i t i e s  i n  ELT s h o u l d ,  of c o u r s e ,  b e  
i n t e g r a t e d  i n t o  t h e  b r o a d e r  system being developed hy 
BRIDGIES . 



111. DETAILED PROJECT DESCRIPTION - 

A .  P r o j e c t  Goal and Purpose 

The g o a l  of  t h i s  p r o j e c t  i s  t o  e s t a b l i s h  w i t h i n  t h e  
M i n i u t r y  of  Educa t ion  an  i n f o r m a t i o n  management aystem t o  
c o l l e c t  d a t a  and su rvey  needs  and r e s o u r c e s  on ELT on a n  on- 
g o i n g  b a s i s .  

The purpose  of t h e  p r o j e c t  is  t o  sensitize MOE per son-  
n e l  and o t h e r  ELT u s e r s  t o  t h e  impor tance  o f  a c c u r a t e  d a t a  
f o r  p l a n n i n g  purposes .  The s t r a t e g i e s  employed and t h e  
sys t em developed i n  t h i s  p r o j e c t  may s e r v e  a s  a model f o r  
o t h e r  s e c t o r s  of  t h e  MOE. 

B. End of P r o j e c t  S t a t u s  

A t  t h e  end of t h e  p r o j e c t ,  consensus  on t h e  need f o r  
a n  E n g l i s h  i n f o r m a t i o n  management sys tem w i l l  be 
e s t a b l i s h e d .  S p e c i f i c  d a t a  needs  on a s e r i e s  of  p o l i c y  and 
implementa t ion  i s s u e s  w i l l  b e  de te rmined .  

A set of  t e n t a t i v e  s u r v e y  i n s t r u m e n t s  w i l l  be  r e v i s e d  and 
a d m i n i s t e r e d  t o  d e v e l o p  t h e  i n i t i a l  d a t a  base .  An i n f o r -  
ma t ion  management system w i l l  be i n  p l a c e .  

C. P r o J e c t  A c t i v i t i e s  

1. Background and R a t i o n a l e  

a.  Managing I n f o r m a t i o n  

I n f o r m a t i o n  i s  u s e f u l  t o  the e x t e n t  t h a t  i t  can  
h e l p  s o l v e  problems c o s t - e f f e c t i v e l y .  In  o t h e r  words, 
i n f o r m a t i o n  must b e  p u t  t o  wobk r a t h e r  t h a n  r e p o s i n g  i n  
books, l e d g e r s ,  computers ,  o r  i n  someone's  head.  I n  o r d e r  



f o r  i n f o r m a t i o n  t o  be u s e f u l  i t  must be  a c c u r a t e ,  up-to- 
d a t e ,  and comple te .  It  must a l s o  be expandable ,  t h a t  i s ,  It  
can  be added t o  i n  q u a n t i t y  and i n  d e t a i l .  It rrlust be 
a c c e s s i b l e  t o  a l l  t h o s e  who need t h e  i n f o r m a t i o n .  And i t  
must b e  c a p a b l e  of  be ing manipu la ted ,  t h a t  i s ,  one t h i n g  can 
be compared t o  a n o t h e r ,  o r  we can d e m o n s t r a t e  t h e  consequen- 
c e s  i f  we t a k e  t h i s  a c t i o n  o r  t h a t .  

b .  C o l l e c t i n g  and Using ELT Data 

Before  d a t a  a r e  c o l l e c t e d  t h e r e  should  be a  c l e a r  
i d e a  of  what t h e  d a t a  are t o  be used f o r .  If you a r e  
d i s t r i b u t i n g  a  handbook t o  e v e r y  n o n - s p e c i a l i s t  Eng l i sh  
t e a c h e r ,  you o n l y  need t o  know how many t h e r e  a r e  a t  e a c h  
l o c a t i o n .  If you a r e  p r e p a r i n g  a  t r a i n i n g  program, you a l s o  
need t o  know t h e  t e a c h e r s  e d u c a t i o n ,  e x p e r i e n c e ,  a g e ,  
E n g l i s h  p r o f i c i e n c y ,  and s o  on. 

The p r o j e c t  w i l l  exempl i fy  t h i s  p r o c e s s  th rough  a  
s t u d y  of  s e l e c t e d  ELT i s s u e s  and t h e  data n e c e s s a r y  t o  s o l v e  
t h e  problems o r  t o  s e t  p o l i c y .  It w i l l  s tar t  wi th  t h e  major  
q u e s t i o n s  o r  i s s u e s  t h e n  d e t e r m i n e  what data are u s e f u l  f o r  
answer ing t h e  q u e s t i o n s .  T h i s  s t r a t e g y  w i l l  b e  used i n  
o r d e r  t o  d e m o n s t r a t e  how a n  i n f o r m a t i o n  management sys tem 
would b e  u s e f u l  t o  t h e  MOE. 

The c o m p i l a t i o n  of e d u c a t i o n  a t a t i s t i c s  Is n o t  
new t o  t h e  MOE. The numbers of  E n g l i s h  language s t u d e n t s  
and t e a c h e r s  are a v a i l a b l e .  The d i s t r i b u t i o n  of t e a c h e r s  
and t h e i r  q u a l i f i ; ? a t i o n s  i s  a l s o  known. The p r o j e c t  p r o v i -  
d e s  t h e  MOE t h e  o p p o r t u n i t y  t o  u s e  t h i s  and o t h e r  i n f o r -  
mat ion  t o  h e l p  p l a n ,  s o l v e  problems,  r e s h a p e  p o l i c y ,  o r  i n  
o t h e r  ways improve t h e  t e a c h i n g  of  Eng l i sh .  



c .  build in^ a  Consens'uu Based on I n f o r m a t i o n  

I t  is d i f f i c u l t  f o r  even well-meaning pro-  
f e s s i o n a l s  t o  a g r e e  on s o l u t i o n s  t o  problems i f  they  have 
independent  ( p e r h a p s  c o n t r a r y )  i n f o r m a t i o n  o r  i f  t h e y  l a c k  
v i t a l  In fo rmat ion .  For example, we know t h e  numbers o f  
n o n - o p e c i a l i s t  t e a c h e r a .  We kridw t h a t  i@vlne of  t h e s e  
t e a c h e r s  have i n a d e q u a t e  E n g l i s h .  We d o  n o t  know how many 
have  i n a d e q u a t e  Englllsh - p a r t l y  because  I tadequate - inade-  
q u a t e "  ha8 n o t  been de te rmined  but  a l s o  because  t e a c h e r s  
have  n o t  been t e s t e d .  We canno t ,  t h e r e f o r e ,  d e v e l o p  a  con- 
s e n s u s  on what kind of t r a i n i n g  program would a l l e v i a t e  t h e  
problems of n o n - s p e c i a l i s t  t e a c h e r s  u n t i l  we have f u l l  
i n f o r m a t i o n  on t h e i r  p r o f i c i e n c y  l e v e l s  and t h e  numbers a t  
e a c h  l e v e l .  

2. Framework f o r  Developing t h e  P l a n  

By t h e  end of t h e  p r o j e c t ,  MOE p e r a o n n e l ,  p a r t i c u l a r 1 , y  
m i d d l e - l e v e l  s u p e r v i s o r y  and t r a i n i n g  s t a f f ,  w i l l  be  fami- 
l i a r  wi th  t h e  need f o r  data c o l l e c t i o n  and r e c o g n i z e  t h e  
impor tance  of a n  i n f  o rmat ion  management sys tem.  They w i l l  
be able t o  obse rve  t h e  p r o c e s s  by which d a t a  r equ i rements  
are i d e n t i f i e d ,  how d a t a  a r e  c o l l e c t e d ,  and how i n f o r m a t i o n  
i s  managed w i t h i n  a v e r y  b a s i c  system c a p a b l e  of expans ion  
as needs  develop.  

The p r o j e c t  w i l l  i n c l u d e  a c t i v i t i e s  t h a t  w i l l  o v e r l a p  
b u t  be r epea ted  i n  c y c l e s  th roughou t  t h e  p r o j e c t :  

e s t a b l i s h i n g  t h e  needs 
deve lop ing  t h e  system 
c o l l e c t i n g  t h e  i n f o r m a t i o n  
e v a l u a t i n g  t h e  i n f o r m a t i o n  
d i s s e m i n a t i n g  t h e  i n f o r m a t i o n .  



Es tab l i sh ing  the  needs - - 

The f i r s t  p r o j e c t  a c t i v i t y  recommended i u  a  
s e r i e s  of f i v q  seminars t o  be held i n  r e t r e a t  form Cai ro  and 
t h e  on-going d a i l y  r e s p o n s i b i l i t i e s  of t h e  p a r t i c i p a n t s .  
The o b j e c t i v e  i s  t o  s e n s i t i z e  MOE personnel  t o  informat ion 
management and e s t a b l i s h  t h e  need f o r  in format ion  t o  so lve  
educa t iona l  problems. 

Approximately 12  persons  w i l l  spend f i v e  days on 
each r e t r e a t  d i s cus s ing  a  maj o r  Engl-ish language educa t ion  
and t r a i n i n g  problem and concommi t a n t  i s s u e s .  P a r t i c i p a n t s  
w i l l  b e  c a r e f u l l y  s e l e c t e d  f o r  t h e i r  p o s s i b l e  c o n t r i b u t i o n s  
t o  t h e  d i s c u s s i o n s  and inc lude  r e p r e s e n t a t i v e s  from var ious  
ranks w i th in  t he  MOE and, a s  app rop r i a t e ,  r e p r e s e n t a t i v e s  
from o t h e r  publ ic  and p r i v a t e  s e c t o r  agencies .  

The r e t r e a t s  w i l l  be working s e s s i o n s ,  with 
ques t i ons  formulated i n  advance, s t udy  m a t e r i a l s  d i s t r i b u t e d  
beforehand, and a  f u l l ,  c a r e f u l l y  organized agenda f o r  each 
seminar.  

One i n t e r n a t i o n a l l y  recognized expe r t  from abroad 
w i l l  p a r t i c i p a t e ,  not t o  provide a l l  of t h e  answers but  t o  
s t i m u l a t e  t h e  groups with  a  d i f f e r e n t  p e r s p e c t i v e  and t o  
t a k e  p a r t  i n  formulat ing s o l u t i o n s  o r  f u r t h e r  a c t i o n .  
Recommendations f o r  po l i cy  o r  implementation changes w i l l  go  
t o  t h e  a p p r o p r i a t e  a u t h o r i t i e s .  

The mador focus  of seminars ,  however, w i l l  b e  on 
i d e n t i f y i n g  the  kinds of d a t a  necessary  t o  make informed 
dec l e ions .  A t  t h e  conc lus ion  of each seminar, t h e  p r o j e c t  
s t a f f  w i l l  then begin t o  c o l l e c t  r e l e v a n t  d a t a  t o  be 
i n t e g r a t e d  i n t o  t he  system s o  t h a t  respons ive  and e f f e c t i v e  
educa t ion ,  p r o f e s s i o n a l  development, and t r a i n i n g  programs 
can b e  e s t a b l i s h e d .  



An example seminar t op i c  might be "English Teacher 
C e r t i f  i ~ a t i o n . ~ ~  I s sues  would i nc lude :  i n c e n t i v e s  and 
rewards ; pre-se rv ice  educa t ion  requirements ;  Engl ish  
language prof i c l e n c y  ; rewarding t h e  s u p e r i o r  t e ache r ;  c e r -  
t i f y i n g  t he  non - spec i a l i s t  t e ache r ;  e t c .  Some of t he  data 
requirements  a r e  obvious,  but o t h e r s  w i l l  emerge from t h e  
seminars themselves.  D a t ~  on c o s t s  f o r  i n c e n t i v e s  f o r  a l l  
t e ache r s  could be c a l c u l a t e d .  The t ime and coa t  f o r  
r e v i s i n g  pre -se rv ice  eduac t ion  could be assessed .  And so  
on. 

Other t o p i c s  might i nc lude :  

Englieh Prof i c i e n c y ,  P r i v a t e  Tutor ing ,  and 
t h e  Examination System 

Engl ish i n  Technical  School:  How much? For 
whom? 

Engl ish In  Basic Education 

Engl ish i n  Language Schools :  Teaching Young 
Chi ldren  

0 Teaching Engl ish by Radio/Televis lon 

0 English Language Requirements f o r  University 
Education 

Engl ish Needs i n  P r i v a t e  Sec to r  DelTelopment 

Dis tance Education f o r  Teachers 

Tra in ing  E x p a t r i a t e  Egyptain Teachers 

Topics and p r i o r i t i e s  should b e  s e t  by t h e  P ro j ec t  S t e e r i n g  
Committee and P ro j ec t  S t a f f  and an a p p r o p r i a t e  schedule  made 
t o  maximize seminar p a r t l c l p a t i o n .  



Developing t h e  Syotem h *  - 

The system w i l l  p r i m ~ r i l y  s e r v e  t h e  MOE. A 1  1 
E n g l i s h  language needs  i n  e f f e c t  i n f l u e n o e  t h e  formal educa- 
t i o n  sys tem.  It t h e r e f o r e  seems a p p r o p r i a t e  f o r  t h e  MOE t o  
t a k e  t h e  i n i t i a t i v e  i n  a d d r e s a i n g  t h e  need8 f o r  Eng l i sh  f o r  
t h e  e n t i r e  n a t i o n  and i n  p r e p a r i n g  e f f e c t i v e  e d u c a t i o n  and 
t r a i n i n g  programs. 

Although e d u c a t i o n  h e l p s  shape  t h e  s o c i e t y ,  i t  
must a l s o  p r o v i d e  t h e  e x p e r i e n c e s  and s k i l l s  t h a t  a r e  r e l e -  
v a n t  t o  t h e  s o c i e t y .  These impor tan t  s k i l l s  can  be iden- 
t i f i e d  through s e r i o u s  d a t a  c o l l e c t i o n  and assessment .  

The systcm w i l l  manage i n f o r m a t i o n  on needs  and 
r e s o u r c e s  from v a r i o u s  s e c t o r s .  Given c u r r e n t  E n g l i s h  
l anguage  p o l i c y  and t h e  scope  of  t h e  ELT t a s k s ,  t h e  
f o l l o w i n g  p r i o r i t i e s  f o r  i n f o r m a t i o n  a r e  a p p r o p r i a t e .  

INFORMATION MANAGEMENT SYSTEM - MOE 
\ 
\ Bas ic  and secondary  Educat ion  
\ 

Higher Educa t ion  
\ 

p u b l i c  - s e c t o r  

\ 
P r i v a t e  S e c t o r  

T h i s  g o e s  w e l l  beyond any i n f o r m a t i o n  8ystem and a a t a  
now c o l l e c t e d  by t h e  MOE, however, l a r g e l y  because  t h e  MOE 
d o e s  n o t  assume any responsibility f o r  ELT beyond t h e  formal 
e d u c a t i o n  system. It may wish t o  d o  s o  I n  t h e  f u t u r e ,  espe-  
c i a l l y  i f  t h e  p a t t e r n  e s t a b l i s h e d  a t  t h e  Sirs El Layyan 
C e n t e r  can  e f f e c t i v e l y  p r o v i d e  ELT t o  a  wide range  of  
c l i e n t s .  



The eyatem w i l l  c o n s o l i d a t e  and v e r i f y  i n f o r m a t i o n  
a l r e a d y  a v a i l a b l e  abou t  b a s i c  and secondary  e d u o a t i o n .  
There  i s  l i t t l e  eys terna t ized  i n f o r m a t i o n  a b o u t  proPeslsiontrl  
development  find t r a i n i n g  needs  w i t h i n  t h e  u n i v e r e i t i e a .  
There  is oven less i n f o r m a t i o n  abou t  pub110 and p r i v a t e  s e c -  
t o r  a g e n c i e s  that; need,  and i n  some o a s e s  a r e  p r o v i d i n g ,  
ELT. The p r o j e c t  w i l l  d e v e l o p  t h e  d a t a  c o l l e a t i o n  i n s t r u -  
ments  and methods n e c e s e a r y  f o r  c o n s o l i d ~ t i n g  i n f o r m a t i o n  
from a l l  t h e s e  s e c t o r s .  

I n f o r m a t i o n  abou t  t h e  c u r r e n t  s t a t u s  and f u t u r e  
r e q u i r e m e n t s  f o r  ELT and t h e  c u r r e n t  p r o v i d e r s  of  ELT w i l l  
b e  of immediate u s e  t o  p l a n n e r s  i n  t h e  v a r i o u s  s e c t o r s .  
Equa l ly  i m p o r t a n t ,  a c c e s s  t o  t h e  i n f o r m a t i o n  on n a t i o n a l  
E n g l i s h  language  r e q u i r e m e n t s  w i l l  e n a b l e  t h e  MOE t o  examine 
1 ts p o l i c i e s ,  e d u c a t i o n a l  programa,  and s t a n d a r d s  and t o  
a d j u s t  t h e  e d u c a t i o n a l  p r o c e s s  t o  emerging needs .  

The E n g l i s h  l anguage  I n f o r m a t i o n  management sys tem 
shou ld  be developed i n  c o l l a b o r a t i o n  w i t h  o t h e r  i n f o r m a t i o n  
management e f f o r t s  a t  t h e  MOE. There  shou ld  he c l o s e  
c o o p e r a t i o n  between t h i s  p r o j e c t  and t h e  i n f o r m a t i o n  manage- 
ment a c t i v i t i e s  under t h e  BRIDGES P r o j e c t  . Hardware and 
s o f t w a r e  shou ld  of c o u r s e  be c o m p a t i b l e .  There shou ld  be  no 
u n n e c e s s a r y  d u p l i c a t i o n  of  equipment ,  p e r s o n n e l ,  o r  
t r a i n i n g .  

c .  The I n f o r m a t i o n  

Much of  t h e  i n f o r m a t i o n  a b o u t  t h e  ELT now c a r r i e d  
o u t  5y t h e  MOE is  a l r e a d y  a v a i l a b l e  from t h e  S t a t i s t i c s ,  In-  
s e r v i c e  T r a i n i n g ,  and S u p e r v i s i o n  depar tmen te ,  t h e  C e n t r a l  
Agency f o r  Pub1 i c  M o b i l i z a t i o n  and S t a t i s t i c s ,  and o t h e r  
s o u r c e s .  An i n f o r m a t i o n  management system would b u i l d  on 
i n f o r m a t i o n  a l r e a d y  a v a i l a b l e .  The f o l l o w i n g  s u g g e s t i o n s  
f o r  t h e  t y p e s  of  i n f o r m a t i o n  and s u r v e y s  a r e  t h e r e f o r e  on ly  
s u g g e s t i o n a  f o r  t h e  r ange  and t y p e  of  p r e l i m i n a r y  i n f o r -  
ma t ion  t h a t  would b e  u s e f u l l y  i n c o r p o r a t e d  i n t o  t h e  system. 



o Who noodn Engl ioh?  

Thin would enumerate p o t e n t i a l  Ireere i n  t h e  educa-  
t i o n a l  uys tem and i n  p u h l i c  end p r i v a t e  s e c t o r s .  It would 
i n d i c a t e  necensa ry  p ro f  i c l e n c y  levels, by c a t e g o r i e e  of  
U8eI"S. 

Who t e a c h e s  E n g l i s h ?  

To e s t a b l i s h  ELT needs  f o r  t e a c h e r s ,  t h i s  would 
enumerate  t e a c h e r s  a t  v a r i o u s  l e v e l s  of  t h e  e d u a c t i o n a l  
sys tem and i n  o t h e r  ELT i n s t i t u t i o n s .  It would i d e n t i f y  
t e a c h e r s  by d e g r e e  a t t a i n e d ,  e x p e r i e n c e ,  and p r o f i c i e n c y  
l e v e l .  

a What I n s t i t u t i o n s  p r o v i d e  ELT? 

T h i s  would i n d i c a t e  numbers o f  s t u d e n t s  i n  v a r i o u s  
I n s t i t u t i o n s ,  l e v e l s  t a u g h t ,  p o t e n t i a l  f o r  e x p a n s i o n ,  suc -  
c e s s  r a t e s ,  c l i e n t  g r o u p s ,  c o s t s .  

a Who p r e p a r e s  t e a c h e r s ?  

For  both  t h e  formal  s c h o o l  and u n i v e r s i t y  sys t ems ,  
and t h e  o t h e r  ELT I n s t i t u t i o n s ,  t h e  numbers p repa red  by each  
t y p e  of i n s t i t u t i o n  and p r e p a r a t i o n  l e v e l s  a r e  u s e f u l .  

0 What p r o f e s s i o n a l  r e s o u r c e s  are a v a i l a b l e ?  

I n  t h i s  c a s e  numbers a r e  n o t  a s  impor tan?  2 ; !  spe-  
c i f i c  t i t les  of  books,  t h e s e s ,  j o u r n a l s ,  A-V m a t e r i a l ,  I ~cm- 
p u t e r  a s s i s t e d  i n s t r u c t i o n  s o f t w a r e .  The l o c a t i o n  o f  s u c h  
m a t e r i a l s  would make l i m i t e d  numbers more a c c e s s i b l e  and 
d u p l i c a t i o n  unnecessa ry .  The d a t a b a s e  c r e a t e d  would e s s e n -  
t i a l l y  be  a computer  c a t a l o g u e  of  ELT m a t e r i a l s .  

a How d o  p e o p l e  u s e  E n g l i s h  a f ter  t h e y  l e a v e  
s c h o o l  o r  u n i v e r s i t y ?  

T h i s  would e s t a b l i s h  i n  what s i t u a t i o n s  peop le  u s e  
E n g l i s h :  whak communication t a s k s ,  what modes, and a t  what 
r e q u i r e d  p r o f i c i e n c y  l e v e l s .  



Each d a t a  a o l . l e o t l o n  Caak, o r  alrrvoy, i e  a  g roup  
of r e l a t e d  quraet;iona w i t h  ry .mnt i f t ah lb  anowere r e p o r t e d  i n  
form of t i  g r i d .  F ~ o h  has  many a a e o c i a t e d  q u e s t i o n s  f o r  
whioh anawere a r e  l c a a  e a o i l y  quan t l f1 . ab le .  With e x p e r i e n o a  
i n  devu lop ing ,  ollrvey in8trumenl;s  find i n  aoJ . l eo t ing  d a t a ,  
t n c r e a n l n g l y  comp'lex sets of v a r i a b l e 8  a f f e o t i n g  ELT oou1.d 
be anal -yzed .  

E n g l i e h  l anguage ,  ae  a  s k i l l ,  h a s  a s p e c i a l  p l a c e  i n  
t h e  e d u c a t i o n a l  p r o c e s s .  For a  m i n o r i t y  ~f s t u d e n t s ,  i n  
Language Schoo l s  and a t  u n i v e r s i t i e s ,  it is  a l s o  a mediuln of  
e d u c a t i o n ,  a l o n g  wi th  Arabic .  Engl ioh  i s ,  however, o n l y  one 
f e a t u r e  of e d u c a t i d n  and t r a l . n i n g .  It canno t  r e c e i v e  a 
d i ~ p r o p o r t i o n a t e  s h a r e  o r  r e s o u r c e s  without; c a d s i n g  r e s e n t -  
ment from o t h e r  e d u c a t i o n a l  s e c t o r s .  

I n f o r n a t i o n  management p r o j e c t 8  i n  t h e  MOE a o  far a r e  
t i e d  t o  t h e  Bas ic  Educa t ion  P r o j e c t .  The i n f o r m a t i o n  
r e q u i r e m e n t s  f o r  ELT c r o a e  t h e  normal b o u n d a r i e s  between 
p r e p a r a t o r y ,  s econdary ,  and h i g h e r  e d u c a t i o n .  They a l s o  
c r o s s  m i n i s t e r i a l  boundar i e s .  T h i s  w i l l  r e q u i r e  an  u n t e a t e d  
sys tem f o r  c o l l a b o r a t i o n  and f o r  s h a r i n g  i n f o r m a t i o n  and 
r e s o u r c e u .  

4. I n p u t s  

a .  S t a f f  and Administrative Coa t s  

The p r o J e c t  w i l l  p r o v i d e  s a l a r i e s  t o  l o c a l  
s taff  f o r  p r o j e c t  p a r t i c i p a t i o n  beyond t h e  u s u a l  (30E work 
week. A d m i n i s t r a t i v e  c o s t 8  o f  t h i s  a u b - p r a j e c t  w i l l  b e  
bo rne  by t h e  p r o j e c t ,  b u t  a d m i n l a t r a t i v e  a t a f f  may be  s h a r e d  
between a l l ,  of t h e  s u b - p r o J e c t s  a s  a p p r o p ~ i a t e  and 
f e a s i b l e .  



b ,  Seminar Expenses -.- --.- ,--- 

The p r o j e c t  w i l l  support  coe t e  of t he  semi- 
narR inc lud ing  t r a v e l  and per  dlem f o r  t he  p a r t i c l p a n t e  and 
suppor t  s t a f f  ae well  a s  any a d m l n i a t r a t i v e  coe t e ,  inc lud ing  
communicatlona and documentation. 

c .  - Technical  Ase ls tance  

Short-term t e c h n i c a l  a a s i e t a n c e  t o  par-  
t i c i p a t e  i n  semlnare;  c o n s u l t a t i o n  on computer programs and 
commercial eof tware ;  eva lua t ion ;  and e t a f  f t r a i n l n j  w i l l  b e  
supported by t h e  p r o j e c t  . Technical  a s s i s t a n c e  required 
w i l l  b e  approximately 13 person months. 

Comrnodl t ies  

Two ~nicrocomputers shouJ.d be a v a i l a b l e  f u l l -  
t ime t o  t h i s  sub-project..  Aleo so f tware  f o r  informat ion 
management, word process ing ,  and s o  on. 

e  . Pro jec t  Management 

P r o j e c t  management, i f  ehared with  o t h e r  sub-  
p r o j e c t s ,  could be par t - t ime ,  approximately  5 t o  20 per -  
c e n t  a t  d i f f e r e n t  per iods  I n  t h e  p r o j e c t .  







V. IMPLEMENTATION PLAN 

A .  Adrninls t ra t ion and Management 

Qiven t h e  d i s p a r a t e  n a t u r e  of t h e  t h r e e  sub -p ro j ec t s  of 
t h e  Engliah language t r a i n i n g  component of t h e  Development 
Tra in ing  P ro j ec t  , t h e  t h r e e  aub-proj e c t a  w i l l  be admin- 
i s t e r e d  through a Cont rac tor .  (See Unified Management Plan 
f o r  d e t a l l a ) .  The Cont rac tor  w i l l  p rov ide  a P r o j e c t  
Coordinator  who w i l l  have o v e r a l l  r e a p o n e i b i l i t y  f o r  admin- 
i s t e r i n g  t h e  sub-project6  on beha l f  of t h e  MOE and USAID. 

The Proj  e.ct Coord ina tor ,  wi th  a t e c h n i c a l  and suppor t  
s ta f f ,  w i l l  be d i r e a t l y  r e s p o n s i b l e  f o r  each aub-project  t o  
t h e  MOE P r o j e c t  D i r ec to r e :  1) The F i r s t  Underaecretary  of  
S t a t e ,  Higher Educat ion,  Mr. Fewzi Abdel Zaher, f o r  t h e  
S i r a  E l  Layyan Cente r ,  and 2 )  The P i r a t  Undersecretary  of 
S t a t e ,  Serv icea ,  D r .  Mohamed Abul-Ela, f o r  S t reng then ing  
MOE Engl i sh  Teacher Tra in ing  through D e c e n t r a l i z a t i o n  and 
t h e  Informat ion Management f o r  Engliah Language 
Eduact ion/Training.  

It l a  c l e a r  t h a t  wi th  t h e  heavy r a s p o n a i b i l i t i e a  of t h e  
P r o j e c t  D i r e c t o r s  w i l l  r e q u i r e  t h a t  t h e  day-to-day coor-  
d i n a t i o n  of p roJec t  a a t i v i t i e s  and t h e  l i a i a o n  wi th  conaor- 
t i u m  member8 o r  aub-cont rac tors  p rov id ing  s e r v i c e s  t o  t h e  
p r o j e c t  w i l l  have t o  be  p r i m a r i l y  c a r r i e d  ou t  through t h e  
P r o j e c t  Coordinator .  It is necessary  t h a t  t h e  P r o j e c t  
Coordinator ,  t h e r e f o r e ,  have t h e  t e c h n i c a l  q u a l i f i c a t i o n e  
and peraonal  a b i l i t i e s  t o  i n t e r a c t  e f f e c t i v e l y  w i t h  t h e  
var ioua  personnel  from each sub-pro jec t .  



The P r o j e c t  Coordinator  w i l l  spend approximately  5 t o  
20 pe rcen t  of h i s  o r  he r  time on a c t i v i t i e s  f o r  t h i s  sub- 
p r o j e c t ,  a l though  i t  may r e q u i r e  heavy oommitment only i n  
t h e  f i r s t  year .  Technical  and suppor t  s t a f f  w i l l  i n c lude  an 
In format ion  Management D i r e o t o r ,  an A s a i a t a n t  f o r  d a t a ,  an 
~ s s i s t , a d t  f o r  Data a d m i n i a t r a t i o n ,  and a  Sec re t a ry .  
Cons iderab le  par t - t ime  h e l p  w i l l  be needed t o  c a r r y  out  aur-  
veys a t  t h e  a p p r o p r i a t e  time. The t e c h n i c a l  staff w i l l  
a s s i s t  i n  t h e  development of an , implementation p lan  and 
time-phased schedules  f o r  c a r ry ing  ou t  a c t i v i t i e s .  They 
w i l l  overaee t h e  exeout lon  of  t h e  f u n c t i o n s  of t h e i r  respec- 
t i v e  a r e a s  of a x p e r t l e e  and c o l l a b o r a t e  wi th  o t h e r  t eohn iaa l  
s t a f f  of t h e  Unglbsh language t r a i n i n g  e f f o r t  a a  a  whole. 

The C o n t r a c t o r ' s  Home O f f i c e  Coord ina tor ,  w i l l  provide 
a s s i s t a n c e  t o  t h e  P r o j e o t  Coordinator  i n  r e c r u i t i n g  s h o r t  
and long-term p r o f e s s i o n a l  s t a f f '  from t h e  U.S., a r r ang ing  
a h o r t - t e r n  t r a i n i n g  f o r  s t a f f ,  and prov id ing  l o g l a t i c a l  sup- 
p o r t  i n  purchasing,  t r a v e l ,  and 80 on. 
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C .  Condi t ions  and Covenant6 ' - 

The Orantee  agree8  t o  coope ra t e  f u l l y  w i t h  A . 1 . D  t o  
accomplish t h e  purpose of t h i s  (Irc~nt.  To t h i e  end,  i t  
a c c e p t s  t h e  fo l lowing  cond i t i ons  and covenants.  

t 

1. Condi t iona Precedent t o  Disbursemcni 

a. F i r s t  Diebursement: P r i o r  t o  t h e  f i r s t  d i s b u r -  
sement under t h e  g r a n t  o r  t o  t h e  i asuanoe  by A.I .D.  of docu- 
menta t ion  pureuant  t o  which disbureement w i l l  be made, t h e  
Grantee w i l l ,  excep t  a s  t h e  P a r t i e s  may o therwise  ag ree  i n  
w r i t i n g ,  f u r n i s h  t o  A. I .D .  i n  form and aubs tance  a a t i s f a c -  
t o r y  t o  A . I . D .  : 

(1) A s t a t emen t  of  t h e  name of t h e  person 
ho ld ing  o r  a c t i n g  i n  t h e  o f f i c e  o f  t h e  Grantee .and of  any 
a d d i t i o n a l  ' representatives, t o g e t h e r  wi th  a  specimen algna-  
t u r e  of each person s p e c i f i e d  i n  euch s t a t emen t ;  

( 2 )  An executed Con t r ac t  f o r  t e c h n i c a l  a e r -  
v i cea  a c c e p t a b l e  t o  A. I .D .  w i th  c o n t r a c t o r  a ccep t ab l e  t o  
A . I . D .  

( 3 )  Such o t h e r  in format ion  aa A.I .D.  may 
reasonably  requee t .  

b. Add i t i ona l  Dieburaement: P r i o r  t o  disbursement  
under t h e  Q r a n t ,  o r  t o  i s suance  by A.I .D.  of documentation 
pursuan t  t o  which disbureement w i l l  be made, f o r  any purpoee 
o t h e r  than  t o  f i n a n c e  t h e  t e c h n i c a l  s e r v i c e s ,  t h e  Grantee 
w i l l ,  excep t  as t h e  p a r t i e e  may o t h e r n l a e  ag ree  i n  w r i t i n g ,  
f u r n i s h  t o  A . I . D .  i n  form and subs t ance  a a t i a f a c t o r y  t o  
A.1.D.: 

(1) Evidence t h a t  t he  Grantee h a s  t aken  t h e  
fo l lowing  s t e p s  t o  ensu re  t ime ly  and e f f e c t i v e  implemen- 
t a t i o n  of t h e  p r o j e c t :  



( a  ) ~ s t a b l f  ahment of a s p e c l a l  
Adminis t ra t ive  Unit w l  t h i n  t he  Minia t r y  of (Hlgher)  
Educat ion,  w i t h  adequate  a u t h o r i t i e s  t o  admin i s t e r  t he  p r o j e c t ;  

(b) Eatabllahment of a P ro j ec t  
Management Commit t e e ,  wi th  adequate  a u t h o r i t i e a  t o  provide 
execu t ive  guidance t o  t h e  Spec i a l  Adminla t ra t ive  Unit.  

( 2 )  Such o t h e r  in format ion  aa A . I . D .  may 
r eques t  . 

2. Spec i a l  Covenants 

( a )  P r o j e c t  S t e e r i n g  Committee: The a r a n t e e ,  
through t h e  Minis t ry  of Higher EBucation, w i l l  e a t a b l i a h  a 
p r o j e c t  S t ee r ing  Committee whlch f a i r l y  r e p r e s e n t s  t h e  
var ioua  opec i a l  and i n s t i t u t i o n a l  i n t e r e s t 8  t o  be aerved by 
t h e  p r o j e c t ,  wi th  adequa te  ~ u t h o r i t l e a  t o  p rov ide  g e n e r a l  
p o l l c y  guidance t o  t h e  P r o j e c t  Management Committee. 

( b )  Of f i ce  Space and Peraonnel:  I n  o rder  t o  
p e r m i t  t he  U.S. Con t r ac to r  t o  manage t h e  P r o j e c t ,  t h e  
Grantee  and the  Minis t ry  of Higher Eduoation w i l l  provide 
adequa te  personnel ,  o f f i c e  space and equipment except a s  
provided by t h e  Cont rac tor  under t h e  P r o j e c t  Agrleement. 

( c )  Execut ion of t h e  P ro j eo t :  The Grantee 
s h a l l  cause t h e  P r o j e c t  t o  b e  c a r r i e d  ou t  i n  conformance 
w i th  a l l  t h e  p l ans ,  a p e c i f i c a t i o n a  and with  a-1 t h e  modlfl- 
c a t i o n s  t h e r e i n  approved by A.I.D. pureuant  t o  t h e  
Agreement, inc lud ing  t h e  prov ia ion ,  on a t imely  baa i a ,  of 
neces sa ry  l o c a l  c u r r e n t y  and in-kind suppor t  a a  s p e c i f i e d  i n  
t h e  Agreement and i t 8  Annexes. 

The Grantee s h a l l  submit f o r  A.I.D. approva l  p r i o r  t o  
implementation,  i sauance  o r  execut ion,  a l l  p lana ,  schedules ,  
contracts, and a l l  modifications t o  t he se  documenta. 



3. Procurement Source 

a .  Foreign Exchange Coata: Dlabursement 
pursuant  t o  Sec t ion  4 w i l l  b e  uaed exolua ive ly  t o  f i nance  
t h e  c.oata of gooda and ae rv i cea  required f o r  t h e  p r o j e a t  
having t h e i r  aouroe and o r i g i n  i n  t h e  United S t a t e a  (Code 
000 of t h e  A I D  Oeographio Code Book aa  i n  e f f e o e  a t  t h e  
time ordera  a r e  placed o r  oon t r ac t a  en te red  i n t o  f o r  auoh 
goods o r  ee rv i cea )  ("Foreign Exohange Costa") ,  exoept aa  
A. I. D. o therwiae agree  i n  w r i t i n g ,  

b ,  Local Currency Coata: Disbursement pur- 
suan t  t o  Sec t ion  4 w i l l  b e  uaed exolua ive ly  t o  f inanoe  t h e  
c o s t a  of goods and ae rv i cea  requi red  f o r  t h e  P r o j e e t  having 
their  aouroe and, except  aa  A.I .D.  may o therwise  ag ree  i n  
w r i t i n g ,  t h e i r  o r i g i n  i n  Egypt (nLoca l  Currency Coatan).  

4. Diaburaament 

a .  Diaburaement f o r  Foreign Exchange Costa: 
After s a t i a f  a c t i o n  of condi  t i o n a  precedent ,  t h e  Qren tee  may 
o b t a i n  diaburaement of funda under t h e  Q r a n t  f o r  t h e  Foreign 
Exchange Costa of goods o r  s e r v l c e a  required f o r  t h e  P r o j e c t  
i n  accordance with t h e  terms of t h e  Agreement, by ouch of 
t h e  fo l lowing  methods aa  may be mutual ly  agreed upon: 

(1) by submi t t ing  t o  A. I .D . ,  w i t h  
neceaaarg suppor t ing  documentation a8 prescr ibed  i n  Projt tct  
lmglementation L e t t e r a ,  ( A )  r equea ta  f o r  reimburaement f o r  
such goods o r  ae rv i cea ,  o r ,  (B) requea ta  f o r  A.I.D. t o  pro- 
c u r e  coaaod i t i ea  o r  ae rv i cea  i n  Qran tee ' a  beha l f  f o r  t he  
P r o j e c t ;  o r ,  

( 2 )  by r eques t i ng  A.I .D.  t o  i s s u e  
L e t t e r s  of Commitment f o r  specified amounts ( A )  t o  one o r  
more U.S. banks, a a t i s f a c t o r g  t o  A . I , D . ,  cammitting A. I .D.  
t o  reimburae ouch bank o r  banks f o r  payments made by them t o  
c o n t r a c t o r s  o r  aupp l i e r a ,  under L e t t e r a  of Q r e d i t  o r  o the r -  
wise, f o r  auch g o d s  o r  a e r v i c e a ,  o r  (B) d i r e c t l y  t o  one o r  
more contrac ' tora  o r  eupp l i e r a ,  committing A.I .D.  t o  pay ouch 
c o n t r a o t o r s  o r  aupp l i e r a  f o r  such goods o r  ae rv icea .  



( b )  Banking charges  incur red  by Grantee i n  
oonnection 9 1 t h  L e t t e r s  of Commitment and L e t t e r a  of Cred i t  
w i l l  be f inanced under t he  Q r a n t  un l e s s  t he  Grantee 
i n e t r u o t a  A . I . D .  t o  t he  aon t r a ry .  Such o t h e r  charge8 ae t h e  
P a r t i e a  may a g r e e  t o  may a l a o  b e  f inanaed under t h e  Grant. 

b . Diaburaement f o r  Loaal Currencx 
Coets: Af te r  s ~ t i a f a c t i o n  of cond i t i ons  precedent ,  t h e  - 
Orantee me;y ob t a in  diaburaemente of funda under t h e  Grant 
f o r  Local Currency Coata requi red  f o r  t he  P o r j e a t  i n  accor-  
danoe w i t h  t h e  temna of t h e  Ag~eement,  by eubmlt t ing t o  
A . I . D . ,  wi th  neceeeary s u p p o ~ t i n g  documentation a8 
preecr ibed  i n  P ro j ec t  Implementation L e t t e r a ,  requea t a  t o  
f i n a n c e  auoh ooata .  

The l o c a l  currency needed f o r  auoh diaburaementa may 
be obtained by acquisition by A . 1  .Do with  U.3. Dol la rs  by 
purchase.  The U.S. Dol la r  equ iva l en t  of t h e  l o a a l  cur rency  
made a v a i l a b l e  hereunder w i l l  b e  t h e  amount of U.S. Dollera  
requi red  by A.I .D.  t o  ob t a in  t h e  l o o a l  currency.  

c .  Rate of E x c h a ~ e :  Except aa  mag be 
more s p e c i f i c a l l y  provided under Sec t ion  4 i f  funda provided 
under t h e  Orant are introduced i n t o  Egypt by A. I .D .  on. any 
pub l i c  o r  p r i v a t e  agency f o r  purpoaea of aa r ry ing  out o b l i -  
g a t i o n s  of A.I .D.  hereunder,  t h e  Orantee  w i l l  make euch 
arrangements a8 may be neceaaary eo  t h a t  funds may b e  con- 
ve r t ed  i n t o  cur rency  of t h e  Arab Republic of Egypt a t  t h e  
h i g h e s t  r a t e  of exohange p r e v a i l i n g  and dec l a r ed  f o r  f o r e i g n  
exchange currency by t h e  competent a u t h o r i t i e a  of t h e  Arab 
Republic of Egypt. 

d . O t h e r  Forms of Disbursement: 
Dlaburaementa of t h e  Orant may b e  made through euch o t h e r  
meana a s  t h e  P a r t i e s  may ag ree  t o  i n  wr i t ing .  



Mlaoellaneoua 

a .  Communioatlona: Any n o t i c e ,  requee t ,  
doaumer~t, o r  .o ther  communlcatlon eubmitted by A . I . D .  o r  t he  
Orantee  t o  t he  o t h e r  under t he  Agreement w i l l  b e  i n  wr i t i ng  
o r  by' telegram o r  cab l e ,  and w i l l  h e  deemed duly  g lven  o r  
e e n t  when de l ive red  t o  euoh p a r t y  a t  t h e  fol lowing 
addreeaee : 

To the  Orantee : Undereecretary of S t a t e  f o r  Miaalons 
Mlnla t ry  of Higher Education 
4, Ibrahim Nagulb S t r e e t  
Oarden C i ty  

TO A. I .D .  : A . I . D .  
U.S. Ehbasay 
5, L a t i n  America S t r e e t  
Ca i ro  

A l l  such communiaationa w i l l  b e  i n  Engl ish,  unleaa t h e  
P a r t i e a  otherwise  agree  i n  wr i t i ng .  Other addreaaea may be 
a u b s t i t u t e d  f o r  t h e  above upon t h e  g i v i n g  of no t i ce .  

b. Repreaen ta t ivea :  For a l l  purposes r e l e -  
van t  t o  t h e  Agreement, t h e  Orantee w i l l  bu repreeented by 
t h e  Ind iv idua l s  ho ld ing  o r  a c t i n g  i n  t h e  o f f i c e  of t h e  
Minia te r  of Economy, Foreign Trade and Economic Cooperation, 
t h e  Minis te r  of S t a t e  for Economic Cooperation and Exte rna l  
Finance,  and the  Min i s t e r  of Education and A.I.D. w i l l  be  
represen ted  by t h e  i n d i v i d u a l  holding or  a c t i n g  i n  t h e  
o f f i c e  of t h e  D i r ec to r ,  USAID, Cai ro ,  Egypt, each of 
whom, by writ t e n  n o t i c e ,  may dee igna t e  a d d i t i o n a l  repreeen- 
t a t i v e a .  The names of t h e  r e p r e a e n t a t i v e e  of t h e  Orantee,  
with apeclmen e lgna tu ree ,  w i l l  be provided t o  A. I. D., which 
may accep t  a8 du ly  au thor ized  any ins t rument  signed by auch 
r e p r e e e n t a t i v e s  i n  implementation of t h e  Agreement, u n t i l  
r e c e i p t  of w r i t t e n  n o t i c e  of revocation of their a u t h o r i t y .  



D. E v a l ~ r n t i o n  Plan --- 

E v a l u a t l o r ~  of  t h e  I n f o r m a t i o n  Management 3uh-pro jeo t  w i l l  be 
a a r r i e d  ou t  by an a x t a r n a l  o o n a u l t a n t  o r  o o n a u l t a n t a .  The 
f i r l ~ t ,  a t  approx lmate ly  t h e  erkd of t h e  f i r a t :  y e a r  of  the 
p r o j e c t ,  w i l l  e v l u a t e  o n - s i t e  t r a i n i n g ,  aaminar  p l a n a ,  and 
t h e  f l r a t  seminar ,  3ubeequent  e x t e r n a l  e v a l u a t i o n  w i l l  
focua  on 1) t h e  e f f e o t i v e n e a a  of  t h e  aeminara a8 a neane of 
a t i m u l a t i n g  dater c o l l e c t i o n  and analyairs ,  and 2 )  t h e  lmple- 
m e n t a t i o n  of an  i n f o r m a t i o n  management ayatem. 

E v a l u a t i o n  w i l l  b e  aoheduled t o  a l l o w  f o r  midoouree 
corrections i n  any aapecl; of  t h e  a t r z t e g y  f o r  e a t a b l i a h i n g  
t h e  need f o r  i n f o r m a t i o n  o r  i n  t he  ayatem deaigned uo manRge 
i n f o r m a t i o n .  

E. Repor t ing  Requirementa 

The Mission w i l l  r e q u i r e  t h e  MOE P r o j e c t  D i r e c t o r  t o  
aubmit  the f o l l o w i n g  r e p o r t a  : 

0 A d e t a i l e d  P r o g r e a s  Repar t  t o  be submi t t ed  
semiannually d u r i n g  t h e  l i f e  of t h e  p r o j e c t .  

0 Financial Repor t8  on a q u a r t e r l y  b a a i a .  

0 A F i n a l  Repor t  d e s c r i b i n g  t h e  In fo rmat ion  
Management Syatam implemented f o r  Eng l i sh  
language e d u c a t i o n  and t r a i n i n g .  

F. Monitoring Requlrementa 

Primary m o n i t o ~ i n g  r e e p o n a i b i l i t y  f o r  t h e  Engl ieh  
Language T r a i n i n g  component w i l l  r e e t  wi th  t h e  P r o J e c t  
Manager w i t h i n  t h e  HRDC/ET Div i s ion .  A . I . D .  w i l l  r e l y  
h e a v i l y  o n .  t h e  Progreaa  Repor ta ,  q u a r t e r l y  F i n a n c i a l  
Repor ta ,  and p e r i o d i c  E v a l u a t i o n  Repor ts  submitted by t h e  
MOE P r o j e c t  D i r e c t o r .  



ANNEX A 

YUIIVEY 1 : WHO NEEDS KNBI,ISH? 

'['he ob~ec' t ; tvo of t h i s  survey I s  t o  c o l l e c t  date about  persons who 
rleed t h q l  ish language ski1 1s  e l t h e r  because they are i n  school 
o r  because of t h e i r  jobs .  

EUUCATION SECTOR 

Studen t s  
P r i v a t e  language schools 

Government language schools 

Prep. s t a g e ,  g rade  7 

Prep. s t a g e ,  g r ade  8 

Prep.  s t a g e ,  g rade  9 

Sec. s t a g e ,  qene ra l ,  grade 10 

Sec. s t a g e ,  gene ra l ,  g rade  11 

Sec.  s t a g e ,  gene ra l ,  grade 12 

Sec. s t a g e ,  Ag., grade 10 

Sec. s t a g e ,  Ag. , grade 11 

Sec.  s t a g e ,  Ag., grade 12 

Sec. s t a g e ,  Comm., grade 10 

Sec. s t a g e ,  Comm., grade 11 

Sec. s t age ,  Cum. , grade 12 

Sec. s t a g e ,  Ind. ,  grade 10 

Sec. s t age ,  Ind. .  grade 11 

Sec. s t a g e ,  I nd . ,  grade 12 



I l r ~ i v e ~ r ~ l  ty StudenLs 
Urrdorgradua tie 

(list by discipline 
* where requirements 

Grodue te 
(list by discipline 
where requirements 

OTHER SECTORS 

Pub1 ic 
Foreign Affairs 

Defense 

Health 

Aviation 

Banking 

Communications 

Petrochemicals 

Import-Export 

Tourism 

Medicine 

Law 

Private 
Hotels 

Tourism 

Banking 

Consulting 

Services 

Engineering 

Construction 

Etc. 



1, It may be important to h e w  male-female ratlos to answer English 
language questions but a l s ~  other educational-sociul questions. 

2.  "Elow much?" can bo iln~wergd in a number of ways: weeks, months, 
or years of study; hours per course; levels or textbooks completed; 
and so on. A more meenlngful measure is proficiency. This must 
be estebllshed by valid and reliable teats not widely used at present. 

3. Other data relevant to who needs English can be added. For 
example, it may be useful to have figures on how many students 
by region, governorate, or zone. 

4. Public and private non-education seators may be limited first 
to thoso which actually require English skills for job placement. 
Additional information might ask which offer ELT to staff. 



The ob joct;ive of Chis survoy f s La c o l  lect dnt;a about t;eachera 
at sach love1 of tho formal school system and the numbers and qualif i -  
ciltions of Enqltsh teachers In non-formal training instltutlons. 

FORMAL EDUCATION 
Private language schools 

Government language schools 

Prep. stage, grade 7 

Prep. stage, grade 8 

Prep. stage, grade 9 

Sec. stage, general, grade 1( 

Sec. stage, general, grade 13 

Sec. stage, general, grade 1; 

Sec . stage, Ag . , grade 10 
Sec. stage, Ag., grade 11 

Sec. stage, Ag . , grade 12 
Sec. stage, Comm., grade 10 

Sec . stage, Comm , grade 11 
Sec . stage, Comm. , grade 12 
Sec. stage, Ind., grade 10 

Sec . stage, Ind. , grade 11 
sec. stage, Ind., grade 12 

Other 

Numbers 



ZION - IPOHMAI., li:IllJCA'r TON 
( 1  1st a11 known 

E L T  programs, 0 . 4 .  : ) 

l!SF Con ter, 
A1,cxandrfa University 

Amer.1 can Cul tural Center 

British Council 

Tn ternat lonal Language Ins t. 

in Cairo American University 
DPS 
C I T 

Divisions of  Public 
(Language schoo 
universities) 

- 

1s and 
Service 

Note: 

To indicate numbers of teachers at a particular proficiency level 
requires a measure of proficiency. One system might be a scale 
based on standardized ratings from 1 (beginning level) to 5 (near 
native-speaker level). 



'I'tro ob joct; lvo o f  Lt~ls survey 1s to col. lsct; 1nformnt;ion about Lhe 
cilpnc i t;y and quill 1 ty of' EL'S 1rrst:l tutiorrs and progrtlms. 

NON-FORMAL INSTITUTIONS 
(list all known 
ELT programs, e , g . : ) 
ESP Center, 
Alexandria University 

American Cultural Center 

British Council 

International Language Institute 

American University in Cairo 
DPS 
CIT 

Divisions of Public Service 
(Language schools and 

universities) 

Others, e. g. , ELT programs 
in public or private 
companies 

Number o 
students 
per year 

Cost per 
hour of 
lnstructior 

Potential 
oxpans ion 

YES - 

Notes : 

This survey should also include qualitative information of the 
following type to the extent useful for planning purposes. 

0 What are the objectives of the instructional programs? 

0 How is success measured? Standardized tests; completion 
of the course; attendance; other? 

How rapidly do students progress through the course? 



Armox A - '/ 

SURVI::Y 4 : WtlO PREPARES TEACHERS? 

Tho objoctlve of thlv survoy is to collect lnformatlon about the 
capactty and copabllltlos of lnstitutulonv that propare Ilngllsh 
teachers. 

Number of 
Students 

FOR SCHOOLS 
(list all known 
programs in: ) 

Education faculties, 
English depts. 

English departments 
Arts faculties 

Other 

FOR UNIVERSITIES 
(list all known 
programs in:) 

English departments, 
Arts facult i ss  

Other 

OTHER ELT INSTITUTIONS 
(list all known 
programs as 
above, plus:) 

Short-term teacher 
training courses 

Other 

Proficiency 
required 

Faculty 
Qualif lcatlons 

1. Criteria to estimate faculty qualifications would need 
be carefully specified. A simple rating scale, based on the criteria, 
could then be used: 1 (poorly qualified) to 3 (fully quabified). 

2. This survey, and others, will have many associated questions 
for which answers are not easily quantifiable, e.g., socio-linguisitc 
questions about who communicates with whom, how, and for what purposes. 


