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Institute in charge of developing a practical,
ruralized primary school curriculum
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MINEP

MINED
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PIC

Probatoire

Planning
Division

Student­
Teacher

TA

TE

TTC

Inspectorate General of Pedagogy, MINED

Ministry of Economic Affairs and Planning

Ministry of National Education

Ministry of Equipment

Project Implementation Committee

An exam taken before the last year of high school
in the francophone system. Only those who pass may
continue the last year.

The Division of Planning, Guidance and School
Equipment, MINED

A student being trained at a Teacher Training College
to become a teacher

Technical Assistant

Technical Expert

Teacher Training College

* a fuller expianation of the education terms can be found in
Annex G.1. The Education System in Cameroon.
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PART I. SUM!'L\RY A..'ID RECOHHENDATIONS

A. Grantee/Borrower and Executing Agencies

The Grantee/Borrower will be the Government of the United
Republic of Cameroon (GURC) represented by the Ministry of Economic
Affairs and Planning. The Ministry of National Education will be
the executing agency.

B. Recommendations

1. That a grant in the amount of $13,712,000 over the five-
year period commencing October 1983, be authorized to the Government
of Cameroon for implementation of the technical assistance aspect and
related commodity procurement, in-country training, participant training,
library books and periodical procurement, and maintenance grant components
of the Support to Primary Education Project as described in Chapter Two
of this project paper. A loan, on standard development loan terms in
the amount ot $16,265,000 should be authorized to the GURC to help finance
the construction and commodity procurement aspect of the project. The
GURC contribution to the project will amount to more than $73,118,000
(approximately 10% of the total cost).

2. That the requirement for procurement of AID-financed goods and
services from Geographic Code 941 (U.S. and approved developing countries)
be waived to permit procurement from Geographic Code 935 (U.S. and Free
World) source to allow the GURC to purchase with AID funds:

a) $415,000 of books, journals, and periodicals purchased
with grant funds

b) $105,000 of vehicles for Teacher Training College (TTCs)
purchased with loan funds

c) $300,000 of electric appliances and equipment, maintenance
kits and in-service training materials for the TTCs and
the Department of Primary and Nursery Education with loan
funds.

Detailed explanation and justifications for these waivers are contained
in Annex 1.3, Procurement Plan.

C. The Project

The Support to Primary Education Project proposes to increase the
number of children receiving a higher quality of primary school education
in the North and Northwest provinces by increasing the number of qualified
primary school teachers and improving the performance of personnel who
provide support to these teachers.
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In order to achieve its objectives, the project will provide
the following:

a) Technical expertise to upgrade: 1) pre-service and in­
service training for primary teachers, 2) training of TTC
faculty and administrators and, 3) training of inspectors.

b) Expansion and equipping of five TTCs to lodge and train
students. This will include construction of TTC admin­
istrative blocs, infirmaries, dormitories, and workshops.

c) Vehicles for school inspectors and for teacher trainees.

d) Appropriate materials and supplies required to 1mprove
the teaching program at the TTCs.

Funding of the project will be of three types. 1) The loan
will finance the construction at the five teacher training colleges of
faculty rooms, classrooms, science laboratories, domestic science lab­
oratories, workshops, administrativ.e blocs, dormitories, dining rooms,
kitchens, laundry facilities, infirmaries and libraries, as required
to complete the sites (see Annex G.2). The loan will also finance
furniture and equipment for these facilities and vehicles for each TTC
and divisional inspector. 2) The GURC will finance the architectural
and engineering work for the construction, as well as salaries for
MINED personnel related to the pro1ect. land reauired for TTC exoansicn.. - -,
training related expenses (participant and instructor travel, and faci-
lity costs), and maintenance costs. 3) The grant will assist in financing
training for 5,620 primary school teachers, 42 inspectors, 40 TTC adminis­
trators, 61 TTC professors and 320prima~y school directors. The grant
will also provide for 33.8 person years of long-term U.S. training (15 .
Masters'), 10 person months ot short-term training, supplies and materials
for libraries and classrooms, building and equipment maintenance support,
and technical assistance.

D. Summary Findings

The Mission project committee has reviewed the technical, economic,
social, financial, administrative, engineering and environmental analyses
for the project (see Bart Three and corresponding Annexes). In each
case, the project was found feasible and beneficial.

E. Legal Criteria

The project meets all applicable criteria (see Annex B). Planning
and costing requirements of Section 611 a) of the 1961 FAA are considered
satisfied (see Mission Director's Certification, Annex B). With respect
to the host country contribution requirement, GURC inputs to the project
are estimated to be 69% of the total cost •. (See lSummary Cost Estimate
and Financial Plan. Part I, and detailed versions, Annex H.)

F. Project Issues

There are two sets of issues.
can be reviewed in Annex D. The second
development of the PP. They are:

The first, raised in the PID,
evolved during Mission
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1. Are the additional number of teachers to be trained as a
result of the project needed? Over the past two years. primary sch~ol enroll­
ment in Cameroon has increased by 5%. However less than 50% of all primary
school teachers have had any professional training and of these, 33% have
had only a primary education plus rudimentary professional instruction.
Despite

a
this lack of qualified teachers, the Government of Cameroon is aiming

for a 4% per annum primary school enrollment increase during the period of
the Fifth Five Year Plan (1981-86). This calls for 11,974 new teachers by
1986/87, based on a student/teacher ratio of 50/1. At present, teacher train­
ing colleges are graduating approximately 1,100 teachers a year, leaving a
shortage over the plan period of 6.500 new teachers, The above justifies the
need for the 2,600 teachers this project will train teachers who will·
constitute 20% of the 11,974 the Fifth Plan calls f~r.

2. Will primary school teachers attend a voluntary in-service
training program?

Approximately 32% of the primary school teachers in the North, and
13% in the Northwest are unqualified. Government officials periodically
remind these teachers they will lose their jobs once qualified teachers
become available. This warning and the salary increase awarded to
teachers who become qualified encourage teachers to apply for professional
teachers exams. Thus, in the Northwest, for example, 562 teachers sat for
the various professional teacher exams in 1980. In-service training which
enables teachers to pass this exam and become qualified and better paid
promises to be well attended.

3. Why should AID assist a country with an education system
based partly on French and British models?

The GURC is eager to transform an education system arbitrarily
imposed by its colonial past into one which meets the nation's growing
needs. In 1978, the GURC sent a delegation of high level MINED officials
to the U.S. to see what elements of the U.S. educational system might be
adapted to Cameroon. After this trip, the GURC made known its desire
for U.S. assistance in education by requesting the Agricultural Education
project, which began in 1982. Assistance to primary education was first
discussed in 1980 when the PID evolved and joint project development
resulted in this PP.

The U.S. system of education emphasizes practical learning
through subject matter and teaching methods which stress inquiry and
problem solving. This is an approach particularly suited to the new
curriculum developed in Cameroon which breaks radically with the lock­
step system of earlier European education which, paradoxically, Europe
has largely discarded.

4. Why is the Project LOP funding double the amount estimated
in the PID?

The three major reasons for the doubling of LOP funding are
inflation due to a delayed project implementation, a significant under­
evaluation of construction costs in the PID, and a higher number of
students than that estimated in the PID.
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a) Inflation

The PID assumed a project start-up date of mid FY-1981
for both grant and loan-funded activities. Technical assistance is
now expected to begin in FY-1984. at best. and construction activities
will not begin before late FY-1984. Given current inflation rates - about
12 percent. this means adding a minimum of 25.4% to technical assistance
costs and 40.45% to construction costs. This factor in itself brings
the funds cited in the PID up to nearly $20.000.000.

b) Construction costs

Even taking inflation into consideration. proposed project
construction costs are double those estimated in the PID. The construction
line-time in the PID was the Mission's best estimate of the cost of new and
renovated facilities. It is now obvious that these costs were under­
estimated. The PP contains the estimate of an experienced institutional
facilities designer who spent approximately seven weeks in-country on two
separate trips analyzing needs. developing site sketches. and researching
costs. Thus. the figure in the PP. based on an expert's assessment of the
work to be done. is a more appropriate appraisal of the construction cost.

In addition to these two considerations. a cursory
comparison of the project descriptions in the PID and PP. and their
estimated costs. reveals the more carefully defined and refined project
paper has added or expanded elements to assure a comprehensive solution
for problems identified. For instance. the expansion of U.S. long-term
training. in-service training for primary school teachers and support
staff (TTC administrators. school inspectors). and facilities for
curricular improvement (labs. libraries. shops) has increased costs.

5. Should project implementation be delayed until the primary
education reform is implemented?

The ~1inistry of Education has taken its first significant steps
toward the implementation of its reform by completing a new primary school
curriculum which it will carefully introduce and test during the next few
years. The preparation of teachers to teach this curriculum should then
begin now in order to assure the successful implementation of Cameroon's
educational reform. Refer to Annex G.9 for examples of the new curriculum
and evaluations of its implementation.

6. Why is USAID putting most of the project's resources in the
Northern province? •

The Northern province is the largest in the country and with a
scattered population but concentrated in a few cities and towns. It has
the lowest rate of primary school enrollment (29%). Furthermore. 27% of
the 6-11 year age group live in the North.
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To cope with the special problems of the North and to catch
up with the more advanced provinces in the provision of education, the
GURC has established four teacher training colleges which serve differing
functions and populations. In order to reach these diverse populations and
toassure that all parts of the province have access to a greater number
of more qualified teachers, it is crucial the project assist all four
teacher training colleges.

Specifically, the Maroua and Ngaoundere TTCs are both special,
compensatory programs designed to recruit northerners to the teaching
profession. Because there are few highly educated northerners, these
programs accept primary school graduates and, with three years of
training, make them Grade II teachers. Maroua accepts students from
the northern part and Ngaoundere from the southern part of the
province. without such special programs, it is unlikely any significant
number of northerners would be able to enter teacher training colleges.

The students at the Pitoa TTC~ the oldest and most successful
in the province, have their BEPC and come from allover the country. They
receive one year of training and are posted as Grade II teachers. This
training program is comparatively efficient for it accepts many candidates,
is relatively inexpensive, and quickly provides teachers to the field.

Garoua is the only Grade I TTC in the province. While the
GURC someday hopes to have only Grade I teachers, urgent need and lack
of funds and qualified candidates prohibit this. Yet it is desirable for
at least the larger schools to have one or more Grade I teachers to assist
and serve as models for the others. The Garoua TTC provides such examples.
It accepts students with a BEPC, a Probatoire, or Baccalaureat and trains
them to become Grade I teachers.

All teachers trained at these TTCs must remain in the North for
at least three years. Yet even this requirement and these four programs
fail to provide sufficient numbers of teachers. In the MINED's 1980/81 report on
the province, five of the six departments list lack of sufficient teachers
as an urgent problem, and this even in areas known to resist education.
With time, resistance will wane and demand will increase. The capacity
of all four TTCs to prepare qualified primary school teachers, therefore,
will become even more critical

G. Budget Summary

The following table depicts the source and application of all pro­
ject resources--both financial and in-kind.



- 6 -

G. S~~Y COST ESTIMATE AND FINANCIAL PLAN

($000)

USAID GURC TOTAL
GRANT FUNDS LOAN FUNDS

FX LC FX LC FX LC FX LC

INPUTS

Technical Assistance 4431 1787 4431 1787

Personnel 127 - 45072 45199

Land 800 800

Construction 8692 820 9512

Commodities 639 150 723 598 1362 748

Training 794 719 123 794 842

Other Costs 176 ... - 1214 1390

Contingency 586 295 72 929 658 1224

Inflation 2508 1500 263 4988 - 25089 2771 31577

TOTAL PROJECT COSTS 8958 4754 1058 15207 - 73118 10016 93079
=0 - .

% of project costs 8.7 4.6 1.0 14.8 70.9 9.7 90.3
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PART I D BACKGROUND AND -DETAILED ~PROJECT DESCRIPTION

A. BACKGROUND

1. INTRODUCTION

a) Education and Development

Overall national development hinges on the ability of individuals
in all strata of society to play constructive roles. The ability to do
thistin tur~depends on access to education. An education system which
is inefficient and low in quality can retard a country's economic and
social development. lIEconomic development involves much more than capital
and infrastructure formation t expanding economy and rising GNP; it
requires the full mobilization of a country's human resources as well.
Efficient use of capital resources is essential to expanding productivity
and improving human welfare t but it is the people who shape and energize
a nation's development."l

b) Rationale for Investment in Primary Education

The most recent work which deals with the issue of primary
education and economic development is the World Bank Staff Working Paper of
June, 1980, a sum~ary of which states, "primary schooling increases pro­
ductivity in all sectors of the economy ••• and the economic returns to
investment in primary education are in many countries considerably greater
than those arising from other levels of schooling. In addition, it has
other important socio-economic effects: it reduces fertility, improves
health and nutrition, and promotes significant behavioral and attitudinal
changes at the level of both the individual and the community which are
helpful to the process of economic development. The evidence shows that
the benefits of expanding primary schooling to cover all of the eligible
age group are very considerable t even when school quality is low. It
further shows that subsequent efforts to raise school quality by upgrading
teachers and school resources are likely to result in high economic returns
in most poor countries. Lending strategies which give primary schooling a
central place appear well justified; such approaches would be more con­
ducive to growth-with-equity than most available alternatives.,,2

Studies support the case of investment in primary education
specifically in terms of increased agricultural productivity which depends
upon combining resources in new ways as well as using resources more

1 George Psacharopoulos and K. Hinchcliffe, Returns to Education: An
International Comparison. San Francisco: Jossey-Bass, Inc. 1973.

2 World Bank t Primary Schooling and Economic Development: A Review of
the Evidence. Washington, D.C., 1980.
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efficiently. A recent World Bank report concluded that the importance
of learning increases as agricultural innovations are introduced, since
farmers must learn to keep up with new practices if they are to realize
productivity gains from these innovations. In 1979, the World Bank issued
a report based on 20 independent studies which concluded that, after
controlling for all major variables including size of land holding, farm
productivity was at least 7% higher where the farmer had at least 4 years
of primary schooling.

c) Primary Education and Teacher Trainin~

As the evidence for investment in primary education grows, it
becomes important to decide where to invest within primary education.
Typical choices include building schools, supplying textbooks and materials,
modifying curricula, or improving and/or increasing the number of teachers.
Although individual country requirements differ, the fact is that the
largest percentage of the education budget is allocated to teacher salaries.
Recent experience shows that investment in teachers has the highest social
returns since teachers provide the greatest leverage for assistance to
students. Teacher qualifications, experience, amount of education, and
knowledge are positively related to student achievement. Hence, efforts
to improve the condition of LDC education systems rightly focus first on
the teacher.

However, with the rapid expansion of LDC school systems, adequately
trained teachers are lacking. The lack and poor preparation of teachers
results in educational inefficiency reflected in high rates of student drop­
out and repetition. (11.4 years are required to produce one completer in
Francophone Cameroon's six year program).

Improving efficiency in learning implies improving the quality of
the school, especially teacher preparation. This can occur via improved
pre- as well as in-service training. The World Bank emphasizes that though
upgrading teacher performance by improved teacher training may increase the
unit cost per student, the gain from waste reduction should compensate for
the increase.

2. PRIMARY EDUCATION IN CAMEROON

a) Overview

Primary schools in Cameroon continue to emphasize preparation for
secondary school even though 50% of those who enter primary school have
dropped out by the fourth grade.

In addition to problems such as high drop out and repeater rates
which are common to African countries, Cameroon has others which are more
unique. Eleven years after West (Anglophone) Cameroon voted to rejoin Cameroon
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in a Federated Republic, a national referendum endorsed President Ahidjot s
proposal that a unitary state replace the federation. West Cameroon
became 2 provinces of the 7 created nationwide, and the government took
steps to unify the countryt s bureaucratic and institutional structures and
procedures. A major objective of this effort is to harmonize 2 different
educational systems which, nevertheless, still remain divided not only by
language, but also by heritage in terms of educational philosophy, school
structures, examination systems, curricula and the role of private education.
The chart on the following page illustrates the structures of these two
systems, which are described in greater detail in Annex G-l, the Education
System in Cameroon.

Over each of the past two years, primary school enrollment has
increased by 5%. However, less than 50% of all school teachers have had
any professional training, and of these, 33% have had only a primary educa­
tion plus rudimentary professional instruction. Despite this lack of
qualified teachers, the Government of Cameroon is aiming for a 4% per annum
primary school enrollment increase during the period of the Fifth 5 Year
Plan (1981-86). This calls for 11,974 new teachers by 1986/87, based on
a student/teacher ratio of 50/1. At present, teacher training colleges are
graduating approximately 1,100 teachers a year, leaving a shortage over
the plan period of 6,500 new teachers. These projections exclude any
remedial effort to improve or replace the 47.6% unqualified teachers already
in the system.

b) TTC Programs

A cornerstone of Cameroonts primary education is its 15 teacher
training colleges (TTCs) offering a total of 20 different programs. With a
total enrollment of 1,677 in 1978/79, these schools, distributed throughout
the country, averaged 99 students each. The TTCs are divided into 2 cate-­
gories: Grade I TTCs (Ecole Normale dtlnstituteurs - ENI) and Grade II TTCs
(Ecole Normale dtlnstituteurs Adjoints - ENLA).

Grade I teachers are roughly equivalent to high school graduates.
The Grade II teachers, the minimum level for a qualified teacher, vary
between having completed 3 to 5 years at the secondary level. Historically,
there was a teacher training program for Grade III teachers, which is no
longer offered. Recently graduated Grade III teachers acquire that desig­
nation by passing the Grade III professional examination. Thus, while
older Grade III teachers may have had formal pedagogical training, younger
ones have not. Grade IV teachers are professionally unqualified and receive
this rating because of recognized teaching services rendered when other
teachers have not been available. Often, those who become Grade IV teachers
have originally served as volunteers (benevoles), e.g., they have received
compensation from parents rather than from the government. If these
volunteers serve well and continue to be needed, the provincial school
inspectors may recommend that the government assume responsibility for their
salaries, at which point they are classified at Grade IV. While the Ministry
of National Education has adopted a policy to abolish this procedure as
of 1981/82, the desperate need for teachers, especially in the rural,
isolated and/or frontier regions, may require postponement of its enforcement.
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c) The Primary Education R~o~

In addition to attempting to expand the primary system to change
the national statistic that 50% ·of the population above the age of 4 and
61% of the active population above age 14 have never been to school, since
the 1960s, the GURC has also been committed to a general reform of education
to "harmonize" the Francophone and Anglophone systems into one model res­
ponsive to the needs of Cameroon's largely rural, agricultural economy and
culture. The most difficult and challenging part of the reform has been
at the primary level. This was started in 1967 with the creation of 2
(1 Anglophone, 1 Francophone) IPARS (Institut de Pedagogie Appliquee a
Vocation Rurale) to develop and implement a new primary school curriculum.
Former President Ahidjo himself. from the beginning of the reform movement,
determined major directions. Over the past 14 years, elements of the reform
have entered the primary curriculum. Reform related activities have field
tested the rural component (practical approaches to improving life and pro­
ductivity in the countryside) in West Cameroon more than elsewhere, and
have produced and distributed some 40 tons of teaching materials related
to handicrafts, home economics, agriculture, and social and community activi­
ties. This reform will also include harmonizing the Anglophone and Franco­
phone primary systems with a 6-year primary cycle (in conformity with the
existing Francophone system) and a 7-year secondary cycle (in conformity
with the Anglophone).

In short, the reform, with its related institutions, policies, and
components, is in place. Still being considered is the pace at which the
reform will be fed into the primary education system.

Serious teaching problems will occur as the reform increases the
emphasis on practical skills and knowledge. To prepare teachers to present
the new curriculum, the GURC is considering the establishment of special
orientation programs, and has pilot tested courses in Buea, and will do so
at Garoua in 1983. These are stop-gap programs, however, and cannot substi­
tute for a professional teacher training program.

Another gap is in terms of the course offerings for TTC faculty in
the area of education administration, i.e., class scheduling, teacher supervi­
sion, and materials acquisition and distribution. While this is an
especially critical problem for those who become inspectors, it also concerns
TTC graduates who will become school directors or work in small schools
which require they be responsible for a substantial amount of school adminis­
tration. At present, the only way a teacher learns about educational adminis­
tration is through experience.

3. PRIMARY EDUCATION IN THE NORTH AND NORTHWEST

The French-speaking North and the English-speaking Northwest Provinces
have the lowest primary school enrollment levels in Cameroon 29% and 48%
respectively, as compared to 85% for the nation. The Government of Cameroon
has a keen appreciation of the potentially destabilizing effect of regional
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isolation and unbalanced growth, and is committed to correcting these in­
equalities. Major obstacles to its doing so for primary education in the
North and Northwest Provinces are:

a) Low School Enrollment: The remoteness of these provinces
from the main centers of Cameroon, and in the predominantly
Moslem North, resistance to education, contribute to low
enrollment rates.

b) Shortage of Teachers: In the Northwest, qualified
teachers are scarce. The ones available prefer to remain in
the urban areas. Thus, Bamenda, the provincial capital of
the Northwest, has a student/teacher ratio of 20/1 while in
the rural areas the ratio is 70/1 or higher. To remedy this,
the government is trying to recruit candidates for TTCs from
rural areas, with the expectation they will return to teach
in these areas. However, there is a lack of individuals in
rural parts of the country with enough training to enter the
TTCs.

In the North, there are even fewer people eligible to enter
the TTCs. Most teachers come from the southern provinces.
Harshness of living conditions, as well as differences in
religious and other cultural preferences, lead them to seek
every opportunity to leave the North, via transfer to other
provinces, or to other ministries.

c) Weakness in Primary School Management: Examination of
primary school inspector, TTC administrator and teacher per­
formance discloses numerous administrative deficiencies.

The Inspector is an important individual in the provincial
primary school system because he supervises school management
and classroom activities, provides pedagogic assistance to
teachers, and serves as a communication link between students,
teachers, and the provincial delegation.

It is difficult to find an equivalency for the inspector in
the American system; perhaps the closest comparison would be
to compare the divisional inspector to a school superintendent
and the sub-inspector to a "super" principal responsible for
overseeing from 10-100 schools. The divisional inspectors are
supposed to visit the schools for which they are responsible at
least once a year. However, their other administrative responsib­
ilities, the fact that it takes at least 1 full day to conduct the
kind of administrative and pedagogical inspection required, the
distances involved, the poor roads, lack of public transportation and
government vehicles, make it patently impossible for them to do their job.
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TTC Administrative Staff is underemployed. and. by and large,
unsupported by the national government. Without any formal
training, it heavily relies upon "standard operating pro­
cedures." When these fail, implementation stops, a report
18 prepared which goes to the provincial capital. then to
Yaounde, and this process absolves the TTC Director of
responsibility. It is acknowledged by Ministry officials
that the slowness in processing and responding to requests
makes the existing administrative model for handling pro­
blems dysfunctional.

Flexibility, initiative, and imagination are often lacking
in academic program administration. Even where physical
plants are adequate, there is often underutilization of
classroom space and rigid and impractical class scheduling.
Useful activities, such as field work required to prepare
teachers to provide relevant training to primary school
children, receive low priority. if not total neglect.

d) The Physical Condition of the TTCs: A final problem
which interacts with and compounds many of the others is
the condition of the TTCs in the North and the Northwest.
These are inefficient, under-financed, poorly equipped and,
with the exception of Garoua, inadequate even for the
present limited enrollments. Their problems range from
lacking facilities)" such as libraries and workshops, to
basic infrastructure, i.e., water, electricity or function­
ing sewage systems. It is apparent that earlier construc­
tion has left a great deal to be desired and building
maintenance is virtually non-existent. At each of the
sites there are gross problems which illustrate dramatically
the need for closer supervision and control.

In Bamenda for e~mple, in a building that is approximately
2 years old, the-roof has fallen because supporting verti­
cal columns were left out; at Ngaoundere the septic tank
is built uphill from the toilets and roofs 'leak badly;
at Pitoa, the major classroom complex was built so that
when heavy rains come they blow into the rooms and force
occupants to vacate: at Garoua, funded by the IBRD as a
model school, there is evidence of poor workmanship,
possibly because the architect responsible for visiting
the construction site at least twice a month never did so;
and at Marcua, ignored was the fact that the entire area
is low lying and hence. swampy during the rainy season.
Furthermore, the incompatibility between building design
and Cameroonian life style is glaring. TTCs have European
type kitchens, though most cooking takes place in a tradi-·
tional manner witb wood. This means either cooking on an
open fire in a lean-to near the kitchen, or attempting to
cook with wood fires in the kitchen which becomes un­
bearably smokey.

I
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The maintenance situation, preventive as well as corrective,
is unfortunate. Sewage systems (with the exception of
Ngaoundere's which isstlll unused) are breaking down; pit
toilets substitute, and bathing facilities are primitive.
Even in Pitoa, the best maintained school of the five, the
roots from trees planted near sewer lines have broken the
pipes and the same thing may happen in Garoua. Residential,
rather than institutional specifications have guided
construction. This has resulted in buildings unable to
tolerate heavy use, and, except for Pitoa and Bamenda,
buildings are dirty, and rooms are in disrepair, with broken
windows, tiles, paneling and furniture.

In summary, the TTC facilities are fast deteriorating and
unable to handle even limited enrollments; they could not
begin to accomodate effectively any increase in TTC students.
Future facility renovation and expansion must be designed
according to user needs, and with materials which are both
affordable and available to the TTCs and which TTC mainte­
nance staff are trained to care for.

4. OTHER DONOR ASSISTANCE

The World Bank is completing the design of a primary teacher training
initiative which is one component of a four part project to be submitted to
the GURC for approval in June, 1983. This initiative, targeted for the
Central South and Littoral provinces, aims to increase the quantity and
improve the quality of primary education through expansion and improvement
of teacher training colleges and construction of nearby demonstration .
schools.

From the beginning, USAID and the World Bank have collaborated on the design
of their respective projects. Indeed, the World Bank chose the geographic
location of its project on the assumption that USAID would be working in
other areas. Collaboration should prove increasingly valuable during pro­
ject implementation.

5. CONCLUSION

As indicated, this project will concentrate in the North and the North­
west. These areas were chosen because their development continues to lag
significantly behind the rest of Cameroon. Supporting primary education in
these regions makes sense for several reasons: it is cost effective. Primary
education in Cameroon has a recurrent per student cost of $32 in the public
system, versus $235 for secondary education and $1,870 for university train­
ing. It is accessible. Even though only 29% to 48% of the school age
population in these 2 regions now have an opportunity to attend schools,
primary education is by far the most practical, since most children lack
any opportunity to go beyond the primary level. Primary education is con­
ducive to economic progress and social development and research increasingly
substantiates that "modernity of outlook toward activities ranging from
voting to family planning, saving and working depends most on the factor of
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3educational level. Furthermore, the GURC is concerned that remote schools
at least can compete with those on the other sides of the frontiers - a
concern especially in the Northwest Province where its political implica­
tions are obvious.

The GURC has studied its primary school education problems and needs.
As the World Bank notes, the time is now ripe for moving from studies to
implementation. This project supports such momentum. It seeks to
establish a primary education system as a sound basis for general economic
and social development in the North and Northwest, for eventual replication
in other areas of Cameroon, as well as Africa. .

B. DETAILED PROJECT DESCRIPTION

INTRODUCTION

The classroom teacher is key to the success of any education reform.
In support of Cameroon's national educational reform (see Background),
this project's main emphasis is on institutional development for the improve­
ment, support, and increase of primary school teachers. Five teacher train­
ing colleges are the institutions which will benefit most directly from
project-funded technical experts, participant training, infrastructure
repair and expansion, as well as teaching materials and equipment. Exhibit
Ii B a follows. It has three parts which explain these project elements:
i) geographic spread; ii) problem/solution summary: and iii) organizational
structure.

3 World Bank, World Development Report, 1980, op. cit. pp 47-48.
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Map of CAMEROON which shows location of Teacher Training Colleges to be strengthened
by USAID Support to Primary Education Project No. 631-0033.

East

I:l NGAOUNDERE

,

Nor t h

")-'/

I
I

'",

I,
......... ,. 1"

.... \,. I
I
I,
I

I
I

)
~-,,.

Sou t h

\ BAMENDA v'-; /' /, - "-
,,/ I\. " ,) I / - ..... -
\ ~ ... / ..

t h'- ",,- ... 1 J ~
~-' i \.
/ West \ Central /" . ,

/ ...., (
\ , .n I
/ \1 \. / "I

\ / '_, c..--? /L" I ...r- \. / I
I ,/ •

, Lit tor a 1' ...
/ Yaounde

/'\/"-
\r,,-'

J

est

North, etc. = Administrative Divisions

Capital of Cameroon and location of
USAID headquarters and Cameroon's
Ministry of National Education

Teacher Training College6=

@=



- 17 -

1 i the efficient delivery of primary education in the North and Northwest rovinces solutions (out uts)Linkages between prob emS prevent ng
this project offers, and means (inputs) this project will use for these solutions.

N.B.: The major problem this project addresses is the current wastage and inadequate coverage of cameroon's primary education system, especially in the
North and Northwest provinces. The component of the problem this project will address are the needs of inadequately trained and supported primary
school teachers.

PROBLEMS SOL UTI 0 N S (project outputs) MEA N S (project inputs)

1. Inadequate professional preparation of
TTC faculty. This affects all primary
school teachers who graduate from TTCs.

In-service workshops to increase skills of TTC
faculty who a) never have had access to ade­
quate pre-service training and b) require in­
service trainin~ to keep current their knowledge
and skills.

Project technical advisors will work with TTC
directors and faculty, and the sub-committee
for in-service trainin~ on the desi~n and imple­
mentation of these workshops.

u.S. technical advisors with their counterparts
will design and implement these sessions. Project
sponsored Cameroonians with Masters degrees in
educational administration and management will
assume responsibility for these programs.

u.S. technical advisors will work with the sub­
committee on in-service training to design and
implement these programs on a continuous basis.

Construction and equipping of TTC libraries, and
provision to maintain and keep current their collec­
tions.

u.S. technical advisors collaborating with
Cameroonian field personnel and the sub-committee
on in-service training will desi~n and implement
these programs.

Revised pre-service training curriculum, with
greater emphasis on practical teaching methods.
Overhaul of system of practice teachin~.

A system of equipped and staffed libraries
servicin~ all project TTCs.

In-service training to improve the administra­
tive and pedagogical ability of primary school
directors.

In-service trainin~ to improve TTC staff and
inspector skills in administration, peda~ogy,

and supervision.

In-service training programs to upgrade the
knowledge and skills of underqualified
teachers.

3. Primary school directors lack skills in
administration and pedagogy, which
results in inefficient school management.

2. Lack of professional training of TTC
staff (administrators and support
personnel) and primary school inspectors.
Results in wastage of time, effort,
materials and money at TTCs and in
primary schools.

4. Primary school teachers now teaching
have poor professional preparation.

5. Pre-service TTC programs for future
primary school teachers are irrelevant
and outmoded.

6. TTC faculty and students lack libraries
to do professional research and lesson
preparation
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Technical advisors will work with TTC staff and ";;;'
faculty, and the sub-committee for in-service ~

training on improving this phase of training. U.S. ~
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7. The limited size, poor maintenance, and
inadequate equipping of TTCs prevents
them from a) meeting student learning
needs and b) enrolling numbers of students
necessary to supply adequate regional
coverage by primary school teachers.

Renovation and expansion of TTC facilities
and provision of equipment.

Technical advisors and funds for infrastructure,
facilities, and equipment.
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Exhibit II B a iii..;, '2: Roles of Key Institutiuns
( (

The key institutions in the organization chart above will collaborate
in the following roles on project implementation:

The Ministry of National Education (MINED), calling on a range of
its divisions and institutes, will be the agency responsible for the
execution of all project components except construction.

The Project Implementation Committee (PIC), composed of repre­
sentatives from each of the institutions participating in the project,
will make and review decisions on a gamut of project concerns, from
dates for in-service training programs to MINED policies and pro­
cedures. In Sum, the PIC will be responsible for coordinating,
monitoring, and directing all aspects of the project.

The Sub-Committee for In-service Training, also composed of
representatives from concerned institutions, will be particularly
responsible for making in-service training proposals.

N.B. The project will create the two above committees.
Members of the first committee collaborated closely
with USAID/Yaounde on project design.

The Department of Primary and Nursery Education (DPNE) has the
main administrative responsibility for most project activities. It
currently is responsible for the: administration, as well as
curriculum and pedagogical supervision of all public schools;
planning for new primary schools; administration of teacher training
colleges; and preparation and coordination of courses and conferences.
DPNE collaborates on the above with other MINED divisions such as
the IPARs, the National Center for Education, the Inspectorate, and
the Department of General Administration.

The Institutes of Pedagogy Applied to Rural Vocation (IPARs)
are under MINED direction and charged with working on the reform
of primary education structures, syllabuses, and teaching methodol~

ogy. The IPARs will participate in developing project in-service
and pre-service training programs.

The CNE (Centre National d'Education) is also an institute
under MINED direction. Its mission is to plan and coordinate
educational reforms at all levels by conducting studies, research
and evaluations related to Cameroon's educational system. The CNE
will contribute to this project by working with the PIC, the Sub­
committee for In-service Training, the IPARs, and the Inspectorate
on pre and in-service training programs.

The Department of the Inspectorate in MINED, in collaboration
with the IPARs, the CNE, the DPNE, technical advisors the
PIC and the Sub-committee for In-service Training, wili upgrade programS
to prepare inspectors to monitor application of teaching methods
developed through this project.
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Exhibit II B a iii - 3~ Roles of Key Institutions '(continued)

The Department of General Administration in MINED is responsible
for allocating the Ministry's financial reSOurces to different
departments, and for defending MINED's budget before the Ministry
of Finance. It also is responsible for determining such things as
how many new teachers MINED can afford to train and pay, and how
many it can promote via in-service training programs. This
department, in addition, judges whether or not MINED can cover
in-service training program expenses (transportation of teachers
to training sites, participant per diems, etc.). Thus, this
department will play a practical role in the project as it advises
DPNE just what pre and in-service training costs MINED can afford.

The Service of Construction and School Equipment in MINED's
Planning, Guidance, and School Equipment Division, is responsible
for the project's construction component. In cooperation with
USAID and through the services of a U.S. Educational Facilities
Planning firm, the construction service will present to the
Ministry of Equipment (MINEQUIP) a thorough description of its needs
for the five TTC sites. MINEQUIP will then contract with an
Architectural and Engineering (A & E) firm for the preparation
of the bid documents. To assure the meeting of stated np.eds, the
Construction Service, together with MINEQUIP, USAID, and an American
architect, will review each stage of the A & E work through
design, development and final submission for approval. MINEQUIP,
the Construction Service, and USAID will jointly approve final
bid documents before the advertisement of construction plans for
bidding.

A panel of the Presidency, MINEQUIP, Construction Service, and
USAID representatives will open and evaluate bids at the
Presidency, following which USAID will approve a host country
contract, or contracts, for the construction of the five TTC
sites. After contractor selections, MINEQUIP will be responsible
for overseeing construction. MINEQUIP has a representative in
each geographic division for this purpose. The Service of
Construction and School Equipment will be responsible for the
procurement of project commodities (e.g., furniture and equipment)
and for new educational facilities.
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1. Project Goal:

The project's goal is to improve the quality of life of Cameroonians
living in the North and Northwest provinces, Its sub-soal is to increase
the number of children receiving a primary education in the North and
Northwest and to assure that this education prepares children to play pro­
ductive roles in their culture and economy,

2. Project Purpose

In support of the above goals, the project purposes are to: (1) increase
the quantity and quality of primary school teachers in the North and Northwest
Provinces and (2) improve the skills of the personnel responsible for support­
ing these teachers (e.g. primary school directors. divisional inspectors,
teacher training college staff and faculty),

3. Project Outputs:

To improve the quantity and quality of primary school teachers and of
personnel responsible for supporting these teachers: the project will insti­
tute a variety of pre-service and in-service training programs, will develop
a system of TTC libraries, and will expand and improve TTC facilities.

There will be seven project outputs:

Output No.1: In-service training programs for faculty members
at 5 Teacher Training Colle~es:

To enable Teacher Training College professors to educate and
improve their professional skills and knowledge, the project will establish
an in-service training program as a permanent component of the teacher train­
ing and support system. This program will have two parts:

(1) Day-long workshops, initially organized and given by U.S.
technical experts, will occur at each TTC at a frequency agreed upon by TEs
and TTC staff. The technical expert will collaborate with teacher training
staff and faculty to diagnose which needs workshop programs should address.
It is expected that lectures and demonstrations on the development of teach­
ing materials, lesson planning and teaching will prove useful.

(2) Two-week training programs will take place during each Easter
recess at the TTCs in Garoua and Bamenda for faculty of all 5 TTCs. These
programs will begin in the project's second year. The MINED sub-committee
for in-service training with the U.S. technical experts team will determine
specific program content after consulting TTC faculty. General professional
areas to be covered are: child development, teaching methods. curriculum
development, lesson planning, and the design and fabrication of teaching
aids.
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Output No.2: In-service training programs for TTC Staff
and Divisional Inspectors:

In-service training programs for TTC staff and divisional inspectors
will be offered at the Garoua and Bamenda TTCs by the project's second
year. These sessions will focus first on school administration, then on
pedagogy and teacher supervision.

The MINED sub-committee for in-service training and the technical
experts team will determine program content. Technical experts, professors
of the Ecole Normale Superieure, national inspectors, DPNE officials, provin­
·cial delegates and/or sub-delegates, and other MINED officials with
expertise in school administration, will conduct these sessions. By project
completion, Cameroonians with U.S. Masters degrees in educational administra­
tion and management will direct and help to implement the program.

Output No.3: In-service training program for primary school
directors

As a component of the teacher-support system, an in-service train­
ing program for school directors will assure that they have those administra­
tive and pedagogical skills necessary for efficient management. These pro­
grams will take place in department headquarters rather than at TTCs, and
will be of two types: (1) will serve full-time school directors (with no
teaching responsibilities) as well as directors of schools with more than
500 pupils; (2) will be for all other directors. Beginning in the project's
second year, two week training sessions will be offered during Easter
vacation. The two groups will alternate, so that each director receives
training every other year. Sessions will deal with such subjects as school
administration, teacher supervision, disciplinary procedures, lesson plan
preparation, and teacher counseling and evaluation. By project completion,
school directors who have earned M.A.s in educational administration and
management will direct these programs.

Output No.4: In-service training programs for primary school
teachers

At present, the only in-service training primary school teachers
receive are occasional one day workshops given by divisional inspectors once
or twice a year. To increase the teaching skills and raise the qualifica­
tions of primary school teachers, the project will establish a regular in­
service training program. Sessions will occur annually for four weeks at
each TTC during summer vacation beginning mid-July of every year. Teachers
will be grouped according to the levels they teach (e.g. years 1 and 2, 3
and 4, and 5 and 6) and grade of qualification (Grade I, II, III or IV).
50% of the 200 are expected to pass qualifying e~ams as a result of this
training.
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Sessions should emphasize such topics as child development,
pedagogy, curriculum development lesson planning, the design and fabri­
cation of teaching aids, manual arts and practice teaching.

This program will avoid theoretical lectures and focus on concrete
improvements in teaching. Standardization of the primary curriculum will
enable each TTC to teach the same course. At the beginning of the project,
the TEs will work with the TTC directors, staff~ and faculty to organize
the training programs. By the end of the project, the TTC staff and
faculty will be in charge of the program, with personnel from IPAR the
Inspectorate, and DPNE helping to teach. ' ~ --- ,

Output No.5: Pre-service programs for primary school t~cheE~

Pre-service training for teachers will be a longer, more intense
version of in-service training.

Outputs 4 and 5 are ,the heart of this project, to which all other
outputs are ancillary, and to which all inputs lead. Thus the usefulness
of libraries, and training for primary school support staff (inspectors.
directors, etc.) will be measured by the classroom performance of primary
school teachers, in turn measured by the learning of their students, as
reflected in standardized examinations and dropout, repetition and promotion
rates. See Table C.2 for anticipated enrollments and graduates for pre­
service teacher training programs.

Output No.6: A system of equipped and staffed TTC libr~ries

The project will provide each TTC with a newly constructed library,
with a capacity to accommodate approximately 60% of the student body and
5,000 books. Each library will have a reading room, work and circulation
area, and office space. Furniture, air conditioners. initial collections
of 1,500 books and periodicals, as well as funds to augment and update col­
lections, will also be provided.

To supervise and maintain these libraries, the project will establish
a system with a central office in the Inspectorate'General of Pedagogy in
the Ministry of National Education in Yaounde. Three librarians (U.S.
trained MLS graduates) and two bilingual clerks will staff the central
office, and the other two will assure the proper functioning of TTC libraries,
which will include training for TTC staff to run the libraries on a daily
basis.

Output No 7: Improved and expanded Teacher Training Colle$~

facilities

The project will loan-finance the following construction, remodeling
and renovation of the five TTCs in the North and the Northwest.
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TABLE C.2

PRESERVICE TEACHER TRAINING PROGRAMS
ANTICIPATED ENROLLMENT AND GRADUATES

INSTITUTION 84/85 85/86 86/87 87/88 88/89 89/90 90/91 91/92 92/93 93/94

ENROLLMENT

GAROUA ENI 300 300 300 300 300 300 300 300 300 300
MAROUA ENIA 210 210 210 210 270 270 270 270 270 270
NGAOUNDERE ENIA 220 220 220 220 220 220 220 220 220 220
PITOA ENIA 70 70 70 70 200 200 200 200 200 200
BAMENDA ENI 40 40 40 40 80 80 80 80 80 80
BAMENDA ENIA 180 180 180 180 240 240 240 240 240 240

TOTAL 1020 1020 1020 1020 1310 1310 1310 1310 1310 1310

GRADUATES

GAROUA Annual 100 100 100 100 100 100 100 100 100 100
Cumulative 200 300 400 500 600 700 800 900 1000

MAROUA Annual 70 70 70 70 90 90 90 90 90 90
Cumulative 140 210 280 350 440 530 620 710 800

NGAOUNDERE Annual 110 110 110 110 110 110 110 110 110 110
Cumulative 220 330 440 550 660 770 880 990 1100

PITOA Annual 70 70 70 70 200 200 200 200 200 200
Cumulative 140 210 280 350 550 750 950 1150 1350

BAMENDA ENI Annual 40 40 40 40 80 80 80 80 80 80
Cumulative 80 120 160 200 280 360 440 560 640

BAMENDA ENIA Annual 60 60 60 60 130 130 130 130 130 130
Cumulative 120 180 240 300 430 560 690 820 950

TOTAL Annual 450 450 450 450 710 710 710 710 710 710
Cumulative 900 1350 1800 2250 2960 3670 4380 5090 5800
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a) New Facilities

- Libraries with a capacity for approximately 60% of the student
body at each TTC, Includes stacks; reading room, work area,
and office and circulation area.

- Faculty rooms for 15 faculty members at Garoua, l~roua, and
Ngaoundere and for 16 at Bamenda.

- Classrooms for 40 students each; 4 at Pitoa and Bamenda, 1
at Ngaoundere, and 5 at }~roua.

- Science laboratories for 40 students each with wall counters,
sinks and a teacher's demonstration table at Pitoa, Ngaoundere,
Bamenda, and Maroua.

- Domestic science laboratories for 20 students with sewing, kitchen
and child care sections at Ngaoundere Bamenda, and Maroua.

- Shop/Maintenance workshops for 20 students to serve as a manual
arts workshop maintenance center, and storage area for agricul­
tural tools at Ngaoundere, Bamenda, and Maroua •

.. Administrative Blocks to accommodate 3 additional staff at Bamenda
and Garoua (total of 9 staff at each), 7 staff at Pitoa and Maroua,
and 2 additional staff at Ngaoundere.

- Dormitories designed to accommodate 40 students grouped by 4
single beds with storage area, toilets showers, and laundry
facilities. Dormitories for 80 students at Garoua, 130 at Pitoa,
220 at Maroua, 100 at Ngaoundere and 300 at Bamenda.

- Dining rooms designed to serve also as assembly halls
enough to seat the entire student body. Additions to
another 100 students at Garoua and 115 at Ngaoundere.
building for 320 at Bamenda and for 220 at Maroua.

large
accommodate
A new

- Kitchens to accommodate gas and wood stoves, dish washing. food
preparation and serving, and storage space. New facilities for
Maroua and Bamenda and additions for Garoua and Ngaoundere.

- Laundry rooms to wash bed linens for all TTCls except Ngaoundere.

- Infirmaries at Maroua, Ngaoundere. and Bamenda.

b) Remodeling of existing facilities

- Faculty room at Pitoa.
- Domestic science laboratories at Pitoa.
- Shop/}~intenance workshop at Pitoa.
- Administration Blocks at Garoua and Bamenda
- Dining room at Pitoa
- Kitchen at Pitoa.
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c) Renovation of existing facilities in squre meters of floor area

GAROUA PITOA MAROUA NGAOUNDERE BAUENDA
CLASSRM. 0 288 New 0 84
ADMIN. 98 New New 0 150
DORl-!S 180 120 New 60 New
DINING 136 300 New 0 New
KITCHEN 126 150 New 100 New
OTHER 0 356 0 40 0
TOTALS 540m2 l2l4m2 New 200m2 234m2

TOTAL FLOOR AREA REMODELING/RENOVATION - APPROXI~1ATELY 220m2

d) Dismantling of existing facilities

2 buildings in Pitoa.

e) Equipment and furnishings

Equipment and furnishings will be provided for 5 libraries, 5
faculty rooms, 14 classrooms, 4 science laboratories, 5 domestic
science laboratories,S shops/maintenance workshops, 20 dormitory
units, 4 kitchens, 5 laundry rooms and 5 infirmaries.

f) Site development

Included in the loan component are costs for site development such
as entry roads, parking, walkways. grading and filling, new or
extended water systems, and reconstructed plumbing and sewage dis­
posal systems.

In addition to the loan-financed construction AID will grant-·finance
the following:

- 28 person-months of construction technical assistant services.
This technician will arrive in country two months before construc-·
tion begins to oversee the construction, renovation. and remodel­
ing of facilities. He will also develop a maintenance plan for
the TTCs and will work with the staff at each TTC to assure ~ts

implementation.

- A maintenance kit for each TTC.

- Part of the maintenance budget during the first year the build­
ings are occupied and 25% during the second year.
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4. Project Inputs:

a) Overview:

Project inputs include technical assistance. U.S. training, in­
frastructure development, and equipment and materials.

Technical Assistance will place experts in the Teacher Training
Colleges and their supporting institutions to work with Cameroonian counter­
parts for the improvement, support~ and increase in the number of primary
~chool t~achers. (See Annex G.6,~ob Descriptions/Qualifications, for more
1nformat1on on role of techn1cal assistance.)

Long and Short Term Training will enable Cameroonians to continue
and improve upon the work of technical experts. Fifteen Cameroonians
will receive training at the Masters Degree level in the United States in
curriculum development, library science; educational administration, evalua­
tion, and other project related subjects. Month-long observational tours
to the U.S. will expose approximately ten Cameroonians to new ways of working
in education.

Infrastructure Development (the construction of dormitories, libra­
ries, and science laboratories) at the teacher training colleges, as well as
equipment and vehicles, will complement technical assistance and long and
short term training.

b) Specific Project Inputs:

Following are project inputs. including an analysis of GURC
expenditures.

U. S. G a v ERN MEN T:

USA I D G RAN T

4. Technical Assistance: Total $ 6,218,000

The Team Leader will provide four-and-one half years of technical
assistance. Situated in the Department of Primary and Nursery
Education (DPNE), this person, with the Director of DPNE and the
Project Implementation Committee, will coordinate project activities.
The team leader will help to develop policy guidelines for the
project's implementation, as well as a detailed work plan.

Each TTC will have a full-time U.S. technical expert in teacher
training for four years (except Garoua and Pitoa: which will
share one). They will be the most field oriented Americans in the
project and crucial to assuring project inputs reach the benefi­
ciaries intended. Their conterparts will be the TTC directors, with
whom they will review and revise the teacher training curriculum.
help plan for relevant teaching materials, work on course offerings
and class scheduling, and set up revised practice teaching systems.
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A Construction Expert will work within the MINED Division of Planning,
Guidance, and School Equipment for about 2 years and four months.
This expert will collaborate with the USAID/Engineer, the Planning
Division, the Ministry of Equipment, the A&E firm and the Presidency
to assure that the construction contract meets AID requirements and
standards. With the Planning Division and the TTC directors and
technical expert, this person will oversee pro1ect construction. In
addition, this person will develop a maintenance and repair program
for each TTC, and train staff to impleDent it.

The Administration Technical Expert will be responsible for providing
logistical support for the technical assistance team, and for procur­
ing all proj~ct commodities.

The Library Science Expert will guide the development of the library
system. Working for six months in the Inspectorate General of Pedagogy
at the beginning of the project, this person will collaborate with PIC,
MINED, and TTC members to determine library system needs. Later, this
person, in the United States will: gather quotations for the core book
collection, furniture, equipment, and supplies: conduct a search for
catag10gue copy; and arrange summer training programs for the Masters
in Library Science (MLS) candidates. Subsequently, this expert will
return to Cameroon for a one month TDY to make recommendations to the
PIC, revise work as needed, and assist in ordering library commodities,
and in establishing selection criteria for Library Assistants. After
MLS graduates return to Cameroon, this person will come back to Cameroon
at intervals to collaborate with librarians in setting up library pro­
grams, as well as in-service training sessions.

An Institutional Design Consultant will come to Cameroon for two months
early to assure A&E work is completed, and assist the mission engineer
in a review of plans and specifications to assure that they meet AID
requirements and standards.

An Evaluation Consultant will work for one month in Cameroon during
the first year of the project to design and set up evaluation and
baseline study systems in coordination with the DPNE and USAID.

BREAKDOWN OF TECHNICAL ASSISTANCE COSTS:

29.81 person years of long-term technical assistance (29.56 person
years based in Cameroon and .25 person years based in the
u. S .. ) • .. • • • .. • • .. .. • .. • • • .. • • • .. • .. • • .. .. • .. .. ... .. .. 'I..................... $6 t 004 , 000 ..

Person Months

Team Leader
Maroua TE
Pitoa and Garoua TE
Ngaoundere TE
.Bamenda TE
Administrative TE
Construction TE

54
52
52
52
52

40.8
36
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9 person months of short-term technical assistance
in Cameroon •.. 4l ••••••• , •••••• _ •• 4l ••••••••••••••

10 person months of evaluation team •••••••••••••••

b. Personnel: $127,000

$98,000

$116,000

27.8 years of local support personnel

- Bilingual secretary for Team Leader and Admin. TA 53
- Administrative assistant for Team Leader and

Admin. TA 53
- Chauffeur for Team Leader and Admin. TA 53
- Staff assistants/secretaries for TTC TAs 175

c. Commodities: $789,000

Commodities for Technicians ......... , . $285,000

$105,000
147,000

8,000
25,000

- 7 vehicles and spare parts
- 7 sets furniture/appliances
- Office furniture/equipment
- Supplies

COlllDlodities for TTCs •••••••••••.••••••••••••••••• $504,000

- Library books/periodicals
- Library supplies
- Maintenance Kits
- In-service training materials

d. Training: $1,513,000

$415,000
30,000
13,000
46,000

Training: During the project implementation, Cameroonians will
study how to improve teacher training and support systems. To
this end, there will be:

1) Observational Tours: There will be two observational tours,
each for one month, to enable a total of approximately 10 officials
to visit U.S. teacher training colleges, primary schools, and
educational research institutes. Participants will also meet
with experts in educational administration.

2) Degree Training: Fifteen Cameroonians will complete 10ng­
term studies in the United States to the Masters level. Twelve
will enroll in Masters of Education programs, and six of these
will specialize in educational administration, to later return
to MINED's Department of Primary and Nursery Education. The
other six will specialize in curriculum design, and return to
the Inspectorate. Three Cameroonians will earn Masters degrees
in library science for later application within the Insepctorate
TTC libraries.
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These participants will return to Cameroon by the third year
of the project to collaborate closely on implementation with
the PIC, the sub-committee on in-service training, and technical
experts, and to eventually direct project activities.

It is expected this project's combination of on-the-job technical
assistance and u.s. training will give Cameroonians the know­
how necessary to assure primary education prepares children for
productive roles in their home environment.

The following chart outlines where technical experts and U.S.
trained participants-~willwork on the project.
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LOCATION AND DURATION OF TECHNICAL EXPERT~ AND LOCATION
OF U.S. TRAINED CAMEROONIANS FOR SUPPORT TO PRIMARY EDUCATION

PROJECT (631 0033)

PRE SID E N C Y ]
'------

MINISTRY OF NATIONAL
EDUCATION (MINED)

MINISTRY OF
EQUIPMENT
(MINEQUIP)

Division of Planning,
Guidance and School

Equipment

fTA1: 1 Administrative
&.;;.;I (3 1/2 years)

1 Construe tion
(3 years)

Department of General
Administra tion

~: 2 Observational Tours
~ for lila 10 MINED

officials

Department of the
Inspectorate

~: 1 Library TA
L:;J (6 months)

~ 6 Masters/Curri­
\::/' culum Design

3 Masters/Libra­
ry Science

USAID/Yaounde

TA

Ins tHutional
Design, Eva­
luation De­
sign and
Evalua tion Team
Consultants
(13 months)

Bamenda
TTC

Sub-Committee for
In-Service Training

Project Implementation
Committee (PIC)

Ngaoum1ere
TTC

Garoua
TTC

Department of Primary
and Nursery Education

(DPNE)

~
~: 1 Team Leader

(4 1/2 years)
US : 6 Masters'Educa­

tion'il Admin.

1 (4 1/3 yrs) TA 1 (4 1/3 yrs)

PHoa
TTC

yrs)

Maroua
TTC

~ (41/3

Institute of the National
Center for Education (CNE)

TA Technical Advisor
US U.S. trained Cameroonian
TTC Teacher Train1ng Cnllp~p

John M
Rectangle

John M
Rectangle



- 32 -

Budget

Long-term U.S. Training ••••••••••••••••••••••••••

- 13.5 person years training in educational
administration (6 participants).

- 13.5 person years training in curriculum
development and evaluation (6 participants)

- 6.8 person years training in library science
(3 participants)

$750,000

Observation tours in the U.S. - 10 person months

In-Service Training Programs

- TTC faculty (122 p.m.)
- Primary school directors

(320 p.m.)
- TTC staff and divisional

inspectors (164 p.m.)
- Primary school teachers

(3.340 p.m.)
- Library assistants (10 p.m.)

• Other Costs: $176,000

••• 4 ••••••••••••••

$28,000

64,000

36,000

581.000
10,000

$ 44,000

$717,000

Vehicle Operating Cost

~~intenance Incentive ...........................
$116,000

$ 60,000

Contingency:

Inflation:

$881,000

$4,008,000

To tal AID Grant................................ $lli71 2,0.00

USA I D LOA N

a. Construction: $8,692,000

51te Development .

New Construction •....••....•.•••.•........•..••.
Renovation/Remodeling ..........................

$ 7,387,.000
219,000

1,086,000

b. Commodities: $1,321,000

Furniture and Equipment for TTCs ................ $ .803,000
Furniture and Equipment for Libraries ........... 198,000
21 vehicles for TICs and Divisional Inspectors 320,000

c. Contingency: $I ,001,000

d. Inflation: $5,251,000

Total AID Loan ................................. $ 16,265,000
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G U R C CON T RIB UTI 0 N

Personnel: $ 45,072,000

Student Salaries
TTC Staff and Faculty salaries
New Teacher Salaries
Upgraded Teacher Salaries
MINED staff salaries
Library staff salaries

$14, 029,000
3,571,000

26,073,000
718,000
572,000
112,000

Land: $800,000

Additional land acquired at Maroua, Garoua and Ngaoundere.

Construction:

A&E work.

$820,000

Training: $123,000

Participant Travel
Instructor Travel
Facility Costs

$ 75,000
44,000
4,000

Other Costs: $1,214,000

Vehicle Operating Costs
Facility Maintenance
Utilities

$
$
$

396,000
400,000
418,000

Inflation: $ 25,089,000

Total GURC Contribution $ 73,118,000
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PART III. PROJECT ANALYSIS

A. Design Methodology

This project evolved with close USAID!GURC collaboration. Consul­
tation with Cameroonian officials on primary education began as early as
November 1978. In April 1980, MINED established a committee to work with
USAID on the project. In January 1981 i this committee increased in member­
ship and status and became the Project Design Committee for the Support to
Primary Education Project. A sub-committee was formed in June, 1981 to
address issues concerning the in-service training programs and the library
system.

These committees have made recommendations such as lengthening the
Ecole Normale Superieure program for primary school directors and inspectors
to include training in school administration. In addition, committee members
took trips to the North and Northwest provinces where they discussed primary
education problems with provincial and departmental officials, and TTC staff.

In sum, the design process has been a project of GURC!USAID colla­
boration, including open discussion of difficult issues, and joint decision-
making.

B. Technical Feasibility

The Support to Primary Education Project will work with an existing
educational system to expand its capacity and improve its performance. ~1ost
technical feasibility issues are (1) whether the education system will be able
to sustain project initiated training programs, and (2) whether the construc­
tion and renovation activities for expanding the system satisfy USAID en­
gineering and constructing criteria. The following analysis summarizes dis-
cussions of these issues, discussions which are available in full in the
annexes indicated below.

1. TTC and Related Training Programs

Cameroonians played key roles in designing training programs
in--country pre-service and in-service ones, as well as participant programs
in the U.S. For instance, the current educational system provides limited
in-service training, such as day-long workshops where inspectors expose
teachers to new curriculum and pedagogy. The Project Design Committee
decided to use this project to expand such workshops into longer training
programs for introducing project and educational reform innovations, and to
use TTCs during vacation periods for training sites. The MINED is prepared
to pay for the faculty and facilities, transport and other costs for this
training. In sum, the participation of the host country in the design of
project training programs has tried to assure such programs will be relevant
in Cameroonian specific educational needs, and sustainable by host country
resources. Annexes G.ll, Administrative Analysis, and G.12, Technical
Feasibility, elaborate on Cameroon's capacity to carry out the training pro­
grams this project proposes. Part II B, Detailed Project Description,
describes these training programs.

In terms of on-the-job training by U.S. technical experts,
Cameroonian counterpart officials will collaborate with USAID in the selec­
tion of experts to assure they have both the technical and interpersonal
skills for preparing Cameroonians to manage project initiatives. Annex G.6.,
Job Desciptions and Qualifications for Technical Experts, describes the role
of expatriates in this project.
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2. Construction

The TIC sites at Pitoa and Bamenda are large enough to
support the new facilities this project envisages. At Garoua and
Ngaoundere, the boundaries have already broadened to allow for proper
distancing of roads from buildings, In Maroua, a site of 20 hectares
is waiting for the construction of a completely new TTC. With proper
landscaping and drainage, all sites are suitable for the proposed
structures.

Both the ~linistry of Education and the Ministry of
Equipment will participate in the design and construction process. MINED's
Division of Planning, Guidance and School Equipment can provide draftsmen
and a civil engineering technician. The Ministry of Equipment will
furnish construction engineers. However, the time these experts can
give to anyone project is limited. Therefore, to assure thorough
technical backstopping, the project will provide supplementary
assistance.

USAID will help MINED in finalizing a master plan study
through the intervention of a U.S. institutional planner. The GURC, how­
ever, will be responsible for A&E project work, for which it has already
budgeted funds. There are firms capable of executing A&E plans and pre­
paring contract documents. Among these are American firms with branch
offices in Cameroon. There are also construction firms capable of project
building, some of which may be American

In addition, a construction technical expert, engaged few
months before the beginning of construction, will review the construction
contract documents in concert with AID rules and regulations. This person
will remain throughout the construction process to assure satisfactory
completion of work. This added assistance will enable the appropriate
GURC Ministries to implement project construction.

C. Administrative Feasibility:

This section summarizes the administrative capabilities of insti­
tutions and experts responsible for project implementation. Refer to
Annexes G.11 (Administrative Feasibility) and G.6 (Job Descriptions), as
well as Part II B (Detailed Project Description) for more detail.

Although several institutions are involved in the project, two
have ultimate implementation authority, the Ministry of Education and
USAID/Yaounde.
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Turning to MINED, it is important to note Cameroon is one of
the most stable countries in Africa. From independence in 1960 until
November 1982, one President, Ahmadou Ahidjo. governed the country. Over
two decades, Ahidjo developed a bureaucratic structure, recently tested and
proven effective during the nation's transition to its second President,
Paul Biya. Leadership, therefore, is comparatively stable and the Ministries
all exist on a legal basis. Hence, the Cameroonian political and legal
context within which the project will function provides a firm foundation
for implementation.

Turning to USAID, USAID/Yaounde has gained considerable project
implementation experience since its arrival in Cameroon in 1960. It now has
a direct hire staff of over 20 and convenient access to REDSO/Abidjan re­
sources. The appointment of a direct hire U.S. project officer, a mission
project committee, and a Cameroonian assistant project manager, should streng­
then project implementation.

D. Social Soundness Analysis

1. Beneficial Effects of the Proje~!

This project will enhance the lives of thousands of people con~

cerned with primary education, namely:

Primary School Teachers: During the five year life of the project
approximately 800' unqualified teachers will benefit from in-service project
training, and 2,510 new teachers will have access to pre~service training.
Thus, the project will provide approximately 21% of the 11,974
primary school teachers called for by 1986-87 in Cameroon:s Fifth Five Year
Plan.

To unqualified teachers, the project will make available summer in­
service courses. These will increase teacher chances of passing professional
exams and receiving concomitant salary increases. Priority will go to
rural teachers who, during the school year lack access to professional
contacts and organized courses.

The project will train
TTC facilities. Though primary
careers in Cameroon, candidates
able because (1) the government
fession and (2) the scarcity of
accept such employment.

new teachers by improving and expanding
school teaching is one of the less popular
for this training are certain to be avail­
encourages graduates to follow this pro­
job opportunities forces graduates to

John M
Rectangle
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TTC Faculty and Administrators: TTC faculty and administrators
will benefit from U,S. technical experts in residence at the TTCs. These
experts will lead in-service training programs and workshops for TTC staff,
and be available for informal professional discussions. This interaction
should enhance the skills of TTC staff,

Primary School Directors, Administrators.andInspe~to!~: Primary
school directors, administrators and inspectors will also benefit from the
project. 7 departmental primary school inspectors will receive project
vehicles for regular visiting of rural schools. 42 primary inspectors and
10-20 education directors of private voluntary schools (Christian/Moslem will have
access to short in-service courses which focus on skills for improved
administration. Other courses will help directors of a total of 785 public
and 370 private primary schools improve their pedagogical and administrative
skills. Though this in-service training is unlikely to result in salary
increases for participants, it will provide attractive government paid
transporation and per diem.

Primary School Children: Through this project primary school
children will benefit from improved teaching and school administration.
Assuming over its five year life that the project will provide in-service
training to 800 teachers and pre-service training to 2,510 teachers, and
that each teacher will work with a class of 50 children, the project will
benefit some 75,500 primary school pupils. Project trained primary school
inspectors, directors, and administrators will also improve the lot of primary
school students.

Rural Communities; While pockets of resistance to modern schooling
do remain, most communities are demanding primary education, as is evidenced
by sharply increased enrollments countrywide. For instance, between 1974-79,
primary school enrollment annually increased by over 5% in the North and by
over 4% in the Northwest.

Nevertheless, remote rural villages continue to prove difficult
teaching posts. In the Northern Province. water and food are often scarce.
Some schools are as much as'a three day walk from transportation, markets,
and medical care. Housing and school buildings are often inadequate;
teachers and pupils lack books and supplies. Thus, classes are huge (some­
times over 100) and often combine several grades with pupils who have
neither texts nor materials. School inspectors rarely ,if ever , visit, which
contributes to a feeling of isolation and abandonment, Professional advance­
ment exams are difficult to apply for, let alone pass, These conditions
discourage many teachers, who finish by deserting the rural communities to
which they are posted.

The project cannot solve all these problems ,but it will help
teachers cope better with life in rural communities, Specifically, the pro­
ject will provide additional teachers for the reduction of large classes.
Further, TTC training will include practice teaching in rural areas to
condition students for village service, Training will also include manual
skills for construction of desks, schoolrooms, and latrines with local
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materials, all of which should encourage teachers to work with pupils on
the upgrading of school environments. In-service courses, and more frequent
and better supervision from upgraded directors and inspectors~ will increase
teacher contributions to rural communities.

Women: Cameroonian law already guarantees women equal opportunies
for schooling and employment. Nevertheless,~femaleprimary school students
and teachers are in the minority in both the North and Northwest provinces.
The reasons are several. Boys always have outnumbered girls at all levels
of schooling. Moslem parents are particularly reluctant to educate their
daughters. Thus, in the final year of primary school, the male/female
ratio is 3:2 in the Northwest and 4:1 in the North. Given this trend, it is
not surprising the pool of women candidates for TTCs is much smaller than
that of men. At present, TTC students are about 90% men (except in the
Northwest, where the most recent class has equal numbers of men and women,
but all live dff campus). The Northern TTCs have dormitory space for men,
but little, if any~ for women. And.women constfitute only 20% of the teachers
in the Northwest and less than 12% in the North.

Some school administrators argue that training women teachers is
futile, because once married, women must teach near their husbands' work,
which is nearly always urban. Thus. marriage often precludes women's serving
at rural posts, which need teachers the most. In addition, many believe
unmarried women are incapable of handling difficult rural posts unless as­
signed to home villages.

This cultural bias in favor of males as primary school pupils and
teachers is likely to remain strong for a long time particularly in the
North. This project cannot aim to reverse these tendencies, but it will pro­
vide more opportunities for women teachers. For instance , project construc­
ted TTC dormitories for women should encourage more women to attend TTCs, as
should project initiatives to recruit rural women for TTC programs, and re­
assignment to home villages or surrounding areas. In addition, under this
project every consideration will be given to women in the selection of
candidates for U.S. short and long term training

In sum, it is expected that as a result of this project, more women
will enter primary school teaching.

Additional information relevant to this project's social soundness
appears in Annex G.3, Social Soundness Analysis.

E. Engineering Analysis:

The USAID/Yaounde General Engineering Officer and the architect/
planner assigned to the project design team have visited the project sites
several times. They have worked closely and frequently consulted with the
Division of Planning) Guidance and School Equipment of the Ministry of
National Education. Their visits~ studies, and consultations with the GURC
have resulted in recommendations for a program of construction to meet pro~

ject needs. Details on the proposed construction program appear in Annex
G.2, Facilities Design and Construction.
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F. Financial Analysis a?d Plan

1. The Determinants of Financial Absorptive Capaci~y

The long term financial viability of the present project depends
primarily upon the ability of the GURC to absorb the incremental costs
generated by the project both during the project and after project completion.
This ability, in turn is related primarily to the government's revenues,
its growth and stability. The willingness of the GURC to absorb these costs,
on the other hand, will be indicated by the budgetary allocations to MINED
within the GURC budget. Ultimately, of course) these will be determined by
the continued strength of the Cameroonian economy. Trends in these major
macroeconomic variables are examined in depth in Annex H, Economic and
Financial Exhibits. The most important conclusions to be drawn from them,
from the perspective of the present analysis, are summarized below.

Cameroon has experienced a sustained, strong and broadly based
expansion in economic activity since achieving independence in 1960. It has
managed to do so while maintaining an extraordinarily high degree of finan­
cial stability. This is due in large part to the combined effects of a
high level of investment, sound fiscal management, and a continued attractive­
ness for foreign assistance and investment.

In looking forward to the next decade, the variety of agri~

cultural exports., the evolving strength of the oil industry, a gradually in­
creasing domestic manufacturing capacity and the GURC's continued strong
emphasis upon agricultural development allow for continued optimism. USAID!
Cameroon projects an average annual rate of four percent in the GDP through­
out the current five year plan, which terminates in 1986.

2. GURC Finances

During the period 1974-1981 non-petroleum revenues rose at an
average annual rate of 23 percent. Budgetary expenditures during the same
period increased by an average of 20 percent. The result was a fiscal
surplus for most of the period. This surplus has, of course, allowed an
expanded government budget.

Budgeted revenues and expenditures have increasingly under­
estimated the GURC's total income and expenditures in recent years. This
is due to the GURC's policy of playing in low key its income from petroleum.
To avoid the economic distortions and dislocations that so frequently
result from the coming on stream of sizeable export earnings from petroleum
neighboring Nigeria and Gabon being just two examples - the GURC has not
permitted the publication of any official information about the dimensions
of the petroleum industry. Gradually~ however, much information has become
available through unofficial sources. From a modest beginning in 1977,
production has recently fluctuated between 100 1 000 and 118,000 barrels per
day, or about 5.1 to 5.9 million tons per year. By the end of 1983 production
could be as high as 140,000 b!d, or 7.3 million tons per year. Even
with the recent decline in OPEC's reference base price to below $30 per
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barrel, and excluding the million or so tons consumed domestically, the
GURC's annual revenues would still amount to approximately one billion dollars.

3. GURC Expenditures for Education

Education has consistently been the largest single functional
item in the GURC budget outside of the general public services category.
As a percent of total budgetary expenditure, education has recently accounted
for between 17.0 and 18.5 percent.

Within the budget of MINED, the primary item of expenditure .is
salaries. The general personnel category represented 86 percent of total
ministry expenditures for both the 1979/80 and the 1980/81 fiscal years.
Unfortunately, the budget format does not allow for separation of teacher
salaries by level, either in the aggregate or by province.

4. Recurrent Costs

Three major types of recurrent cost effects will result from
the project. They are the support costs and salary effects for the preservice,
inservice and participant training programs; the increa~ed maintenance and
replacement costs created by the construction activities;; and the effect of
the loan component upon the debt service requirements of the GURC. Because
of the extended period of time over which these effects may be expected to
accrue, the following discussion will concentrate upon the fiscal years
between 1984/85 and 1993/94.

a) Preservice and Inservice Training and Maintenance Co~~

The preservice and inservice training programs effects will be of
three main types; effects on the cost of student stipends, effects on faculty
and staff salaries, and effects on the wages paid to graduates. Table 4.4
summarizes their effects over the ten year period. The assumptions upon
which the estimated costs are based together with a detailed description of
each line item for each of five schools appear in Annex H. It should be
noted that only the incremental costs that arise directly from the proposed
project are included.

Maintenance expenses for buildings and vehicles also appear in
Table 4.4. Replacement costs will be limited to the need to replace the
original eleven vehicles which were purchased in the first year of the project.

b) Debt Service Costs

The annual cost of serving the loan portion of the project
amounts to approximately $325,000 during the 10 year grace period. Annual
payments will increase to about $830,000 when repayment of the principal
begins in 1995/96.
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c) Long Term Recurrent Costs

Because of the cumulative nature of the teacher output process,
and the fact that the TTC program outputs will only reach their new levels
in the final year of the project period, the lower recurrent costs in the
first years of implementation are somewhat deceptive. Between 1989/90 and
1993/94 the incremental costs to the GURC for the new and upgraded teachers
salaries increase from $3.6 million to $10.8 million. Other recurrent
costs show no such dramatic increase.

5. Absorptive Capacity

As indicated in the discussion of GURC finances, there are good
reasons for a generally sanguine perspective of GURC revenues over the next
five years. The educational finance section demonstrated that the GURC has
a strong record of sustained support for education.

The 1982/83 budget for MINED of $160.6 million allows for absorp-­
tion of the project's costs with little difficulty. Assuming a constant
budget in real CFAF over the five year project period - which is extremely
conservative - total GURC costs for~t~e project would amount to 9.1 percent
of the total MINED budget i.e., 13~1 million/$803 million. It is obvious
from this figure that the absorption of project costs - even accounting for
the 42 million of costs for which the GURC would be obligated even without
the project - requires continued growth for the MINED budget in real terms.
A more realistic growth rate would be ten percent per year in real terms.
This would result in a 1984/85 to 1988/89 MINED budget equal to $960 million.
The effect of the pro;ect would only be 7.61 percent.

The continuing increase in personnel obligations reflected in
Table 4.4 does raise the need for the GURC to consider carefully its long
term teacher development strategy. The concurrent programs proposed for
funding under the 4th IBRD loan would result in personnel obligations equal
to or larger than those created by this AID project. A major factor in all
this is the relatively high salary levels for students and teachers alike
within the GURC public service.

In conclusion, absorption of recurrent costs will require con·­
tinued growth in the economy with resultant GURC and MINED real budgetary
increases. The expected levels of such increase, combined with a program
of moderate salary increases, should allow for absorption of the project­
generated costs with no effect upon other MINED activities.

6. Financial Planning

The following Tables (F.l to F.4) provide a breakdown of
estimated project costs and financial contributions to be made by the GURC
and AID.
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TABLE F.l

USAID GRANT-FUNDED EXPENDITURES BY FISCAL YEAR

($000)

FY 84 FY 85 FY 86 FY 87 FY 88 TOTAL

TECHNICAL ASSISTANCE

Long-Term TA 736 1266 1950 1256 796 6004

Short-Term TA 15 33 35 15 98

Evaluation Team 58 58 116

TOTAL 751 1299 2043 1271 854 6218

PERSONNEL

Support Staff 5 27 31 32 32 127

COMMODITIES

Vehicles/Spare parts 105 105

Furnishings/Appliances 147 147

Office Funriture/Equipment 8 8

Supplies 2 6 7 6 4 25

Library books/Periodicals 244 57 57 57 415

Library Supplies 10 10 10 30

Maintenance Kits 13 13

Training Materials 8 8 15 15 46

TOTAL 262 271 82 88 86 789
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TABLE F.l con't

FY 84 FY 85 FY 86 FY 87 FY 88 TOTAL

TRAINING

Long-Term U.S. 167 333 250 750

Observation Tours, U.S. 22 22 44

Workshops:

TIC Professors 7 7 7 7 28

School Directors 16 16 16 16 64

Admin. Inspectors 9 9 9 9 36

Teachers 87 94 200 200 581

Seminar - Yaounde 10 10

177 474 398 232 232 1513

OTHER COSTS

Vehicles Operations 7 22 28 30 29 116

Maintenance Incentive 40 20 60

7 22 28 70 49 176

COSTS BEFORE CONTINGENCY
AND INFLATION 1202 2093 2582 1693 1253 8323

Contingency (19%) 120 209 253 169 125 881

Inflation (12% compounded) 159 585 1147 1067 1050 4008

TOTAL EXPENDITURES 1481 2887 3987 2929 2428 13712

------------------------------------------
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TABLE F,2

USAID LOAN-FUNDED EXPENDITURES BY FISCAL YEAR.

($000)

FY 84 FY 85 FY 86 FY 87 FY 88 TOTAL

CONSTRUCTION

Site Development 108 489 329 160 1086

New Construction 739 3324 2217 1107 7387

Renovation/Remodelling 22 98 67 32 219

869 3911 2613 1299 8692

COMMOD IT IES

Furniture/Equipment 803 803

Library furn/equip 198 198

Vehicles 320 320

320 1001 1321

COSTS BEFORE CONTINGENCY
& INFLATION 1189 4912 2613 1299 10013

Contingency (10%) 119 491 261 130 1001

Inflation (12% compounded) 332 483 1647 1089 5251

TOTAL EXPENDITURES 1640 7586 4521 2518 16265
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TABLE .F. 3

GURC EXPENDITURES BY FISCAL

YEAR

($000)

FY84/85 FY85/86 FY86/87 FY87/88 FY88/89 TOTAL

PERSONNEL
14026 1/Student stipends 2665 2665 2665 2665 3366

TTC Faculty and staff 650 650 728 728 815 35711/
New Teachers salaries 2382 4765 7380 11546 260731 /
Upgraded Techers salaries 239 479 7 ]8 l ~
MINED staff 118 217 237 572 1
Library staff 21 45 46 11 2l /

TOTAL 3315 5£:97 8297 11274 16489 45072

LAND 800 800 1/

CONSTRUCTION
A&E Work 820 8202 /

TRAINING
Participant travel 13 33 29 75 2 /

Instructor travel 11 11 11 11 44 3 /

Facility costs 1 1 1 1 43 /

TOTAL 13 45 41 12 12 123

OTHER COSTS
Vehicle maintenance & operation 20 29 98 117 132 3963 /

Facility maintenance 60 60 60 100 120 4003 /

Utilities 52 52 52 131 131 4183 /

TOTAL 132 141 210 348 383 1214

COSTS BEFORE INFLATION 5080 5883 8548 11634 16884 48029
Inflation (12% compounded) 610 1494 3453 6666 12866 250ag4./

TOTAL EXPENDITURES 5690 7377 12001 18300 29750 73118
------------------------------------------------------------------

NOTES: 1/ ­
2/ _

In kind costs, already incurred by or projected by GURC.
New, non recurring costs

3/ - New recurring costs
4/ - Not necessary fpr GURC budgetary

purposes, but needed for comparability
with USAID contribution.
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COSTING OF PROJECT INPUT/OUTPUTS

($000)
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USAID GRANT FUNDS
Technical assistance
Personnel
Corranodities
Training
Other costs
Contingency
Inflation
TOTAL

USAID LOAN FUNDS
Construction
Corranodities
Contingency
Inflation
TOTAL

GURC FUNDS
Personnel
Land
Construction
Training
Other costs
Inflation
TOTAL

TOTAL PROJECT COSTS

% of Project Costs

PRO J E C T OUTPUTS
In-service training programs Pre-Service training TTC facility

TTC TTC Admin. Primary Primary teachers Improve- % of
Professors staff & school school Graduated ments & project
_____________!~~E~£~~E~ __Q!E~£~~E~ ___~~~£~~E~ ___~~~~~~ ~~___~~~£~~E~ ____~!E~~~!~~ ___!Q!~~__£~~~~_.

629 628 629 628 2211 396 1097 6218 6.0
12 12 12 12 44 9 26 127 0.1
34 36 38 41 548 20 72 789 0.7

116 122 169 691 363 42 10 1513 1.4
12 11 12 11 40 7 83 176 0.2
80 81 86 138 320 47 129 881 0.9

291 292 320 604 1119 176 1206 4008 3.9
1174 1182 1266 2125 4645 697 2623 13712 13.3

408 408 408 408 1631 1631 3798 8692 8.4
80 128 80 80 271 223 459 1321 1.3
49 54 49 49 190 185 425 1001 1.0

207 222 207 207 811 795 2802 5251 5.1
744 812 744 744 2903 2834 7484 16265 15.8

2550 1369 181 718 14026 26073 155 45072 43.7
80 80 80 560 800 0.8

41 41 41 41 164 164 328 820 0.8
23 23 23 18 29 5 2 123 0.1
68 127 68 118 202 142 489 1214 1.2

193 219 133 2360 3533 18242 409 25089 24.3
2875 1779 446 3335 18034 44706 1943 73115 70.9

4793 3773 2456 6204 25582 48237 12050 103095 100.0--------------------------------------- ------------------------------------------ -- ------

4.6 3.7 2.4 6.0 24.8 46.8 11. 7 100.0
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G. Economic Analysis

The economic analysis of social investment programs in areas such
as primary education presents special problems in that the project outputs
and the resultant benefit streams are extremely difficult to monetize.
Indeed, the more competent and responsible the analyst the less willing
he or she will be to engage in processes which result in a IIquantification
of the unknowable". However, project Judgments require the maximum amount
of quantitative:, even if not monetary, data on project benefits, outcomes
and costs.

The appropriate compromise is: (1) to detail to the extent possible
the nature and incidence of the project benefit stream; (2) to link project
outputs to benefits and evaluate the efficiency of this linkage; (3) to
specify all project costs - direct and recurrent - in terms of probable
incidence and amount; (4) to review the nature of internal efficiencies, i.e.,
the fit of inputs to outputs; and (5) to examine the overall incentive con­
figuration of the project (subsidies, salaries, assignment policies, etc)
and the degree of congruence of the incentives with desired project outcomes
and eventual benefits. Each of these factors are examined below.

Cost Benefit Analysis

The possibility of employing cost/benefit analysis to determine the
project's rate of return was examined in depth. The use of the procedure
had to be rejected. The necessary data were simply not available. Virtually
no attempt has even been made to estimate the rate of return to primary or
any kind of education in the country. Indeed, such basic data as primary
school enrollment figures are seldom available sooner than 18 months after
the schoo~ year begins. Even when thev do become available the data are
inaccurate, inconsistent and incomplete.

The preliminary steps which were taken prior to rejection of
the cost/benefit approach did, however, prove to be extremely useful.
Starting with projected project costs, a number of benefit streams
were derived which resulted, in turn, in net benefit stre~s yielding
an IRR of 15 percent. ~his is generally the minimum pay-off acceptable
for demonstrating that a project warrants Agency support. Reductions
in repetition and dropout rates were then sinulated to determine the
likely range of magnitude that improvements in these internal efficiencies
could have upon the stream of benefits necessary to generate the required
15 percent IRR. The exercise determined that reductions in repetition
and dropout rates could not be expected to contribute more than a mod­
est 10 to 15 percent of the required benefits. Even if the project re­
sulted in the complete elimination of repetition and dropout in the two
target provinces within a decade, that is, by 1993/94 - an exceedingly
ambitious undertaking - it \rould result in no more than 22 percent of
the benefits required. It should be noted, however, that the project
is designed to affect a much wider variety of factors which influence
internal efficiency.
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Improvements in the administration of the TTCs and in the
primary schools, for example, should also result in substantial im­
provements in the internal efficiency of the entire system of primary
education in the two provinces. They would be extr~ely difficult to
quantify, however. Even if they were half as large as those that
would result from the complete elimination of repetition and dropout,
fully two-thirds of -the benefits necessary to produce an IRR of 15
percent would still have to come from other sources.

The other important source of benefits, of course, are those
which are external to the educational system itself.
Such externalities represent a variety of benefits that accrue
to the individuals who are affected by the system of primary education.
The benefits may arise in the form of higher productivity of farmers or
workers, improved health resulting from better hygenic and nutritional
practices, or the increased psychic satisfaction obtained from any of
the activities. .

Using a range of rates of return for individuals derived from studies
from other LDCs, some of which were African, the amount of potential benefits
arising from the project was estimated These estimates produced highly
positive results. Indeed, if the project were to result in a permanent in-­
crease in individual productivity for the graduated primary school students
in the two provinces along the magnitude of from 20 percent annually with the
existing system of education to 25 percent with the project a fairly modest
increase, incidentally - an IRR of 15 would be easily surpassed. And this
would not take into account any spread effects to those not directly receiv­
ing instruction.

Thus, while data considerations prevented a sufficiently definitive
cost benefit analysis from being performed, the project would certainly
appear, judging from prospective returns, to lead to acceptable results •.

Cost Effectiveness Issues

This form of economic analysis involves primarily a quantitative
estimate of costs and a qualitative evaluation of benefits. The project's
costs are presented in the financial analysis section of this paper. The
benefits include improved TTC facilities, more teachers, increased teach­
ing quality, and eventually more children receiving a better quality edu­
cation. The latter is, of course, the basic rationale behind the project.
Studies by the IBPn and other development specialists have sho\~ that a
primary education program that provides training in literacy, numeracy,
and life and environmental sciences can reduce infant ~ortality, fertility,
and general morbidity, improve local participation in political and social
activity, and increase access to and use of information, ~rovide a means
for women and the rural poor to improve their status and social equity,
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increase agricultural and general productivity, and increase employnent
and training options. One may assume that a long-term result of the
project \'lOuld be direct economic gains for those taught in the schools.
It is important to note, however, that a project·such as this creates
necessary but not sufficient conditions for realization of the economic
benefits ascribed to the project. Many of the factors leading to such
gains are not within the control of the project. Nonetheless, given
th~ generally ~rosperous econ~mic forecasts for Cameroon and the GURC's
ev~denced comm~tment to a reg~onally-based economic development strategy,
the confidence which one can place in the project's economIc benefits is
reinforced.

1. Project Benefits

To . whom do the benefits accrue and what are the linkages between
benefits and project outputs ? The benefits are divisible into four main
categories:

(a) Affected Institutions
(b) Affected Personnel
(c) Students and Their Families
(d) The GURC and Cameroonian Society as a t'1hole

(a) Affected Institutions

Since the project uses institutional suppo-:-t an t!":e major ve~icle

for its attempt to promote primary education, the initinl in~nct will be u~on

these organizational structures. The TTC's are, of course, the major institu­
tional beneficiaries. They will receive new facilities, refurbishment and
expansion of present facilities, vehicles, equipment and furniture. In
addition, the Inspector General of Pedagogy will receive three ¥~ graduates
and the Department of Primary School Inspectors will receive a vehicle for
each inspector. In-service training will be provided to inspectors and sub­
inspectors to upgrade their administrative capabilities.

(b) Affected Personnel

Affected personnel include TTC students, faculty and staff, primary
school teachers, directors and inspectors and the five participants trained
to the }~ level in the U.S. A larger number of TTC students will benefit
from the higher level of training that they will receive as a result of up­
graded facilities and faculty. The TTC faculty and staff will benefit from
the improved facilities and from the in-service training they will receive.
Unqualified teachers will benefit from the in-service training program both
in terms of greater competence and the opportunity for a higher public service
classification and a higher salary. The primary school directors and inspectors
will benefit from their improved administrative skills. as well as the mutual
support that they will be able to provide each other through enhanced com­
munication. Finally, the five individuals trained to the master's level will
benefit through increased competence, responsibility and salary.
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c) Students and Families

The ultimate beneficiaries will be the students who attend
primary schools in the two provinces and their families. The 210
additional teachers produced by the project will, assuming that each
of them teaches an average of 50 students, result in an additional
13,000 receiving instruction each year. If the goal of the project is
realized, these students will have greater access to primary schools,
face lower student/teacher ratios, experience higher.retention and
lower dropout rates, have better qualified teachers, and receive a
more relevant and practical education.

d) The GURC and Cameroonian Society as a Whole

In social investment projects, the justification for project
activities depends ultimately upon the benefits generated for the society.
Cameroon as a whole obviously receives the sum of the individual and
institutional benefits discussed above. There are, however, three very
special forms of benefits which the project will generate.

1) The project will facilitate the GURC's efforts to modify
the inherited colonial model to one better adapted to Cameroonian
reality.
2) The programs of in-service and expanded pre-service teacher
training will be useful in the subsequent design of extensive
training programs for implementing the national primary
education reform plan.
3) The GURC and Cameroonian society will benefit from the
increased allocative and distributive improvements in the local
economy which result from increased and more relevant education
within the two provinces.

2. Project Costs

Project costs are discussed in detail in the financial analysis section.
It is only necessary to emphasize here that the proposed project does not appear
to involve any substantial negative externalities. Because the major effect
of increased quantity and quality of graduates will be to raise skill levels
in rural economic activities, there should be fewer problems than are normally
found in educational expansion projects of producing adverse labor market
effects for' other levels of school leavers or for uneducated or less educated
sectors of the population.

3. Project Alternatives

Cost-effectiveness discussions are meaningful only in terms of alternative
ways the project budget could be expended and to evaluate the relative
effectiveness of these expenditures in terms of the stated goals of wider
access, higher rates of retention, and better quality of primary school
graduates. The major opportunities foregone by investing in the project
appear to be:

a) Direct financing of primary school buildings, facilities,
and equipment;



- 51 -

b) A restriction of financing to construction activities at
ENS and the TTCs;

c) A concentration of funding on activities designed to improve
the planning and implementation capacity of the MINED;

d) Direct financing of literacy and numeracy skill acquisition
through a nonformal education program.

As data in the background section indicates, the primary education
problem in the North and Northwest is not created by an aggregate shortage
of classrooms. While there is a distributional problem - areas of growing
parental demand may not have an adequate number of facilities - the major
constraint on improvements in the quantity and quality of primary education
is teacher supply. In addition, school construction in the North and North­
west involves a large degree of local effort. It appears favorable for the
long-term development of educational policy to maintain this type of local
participation. Certainly the forms of schools which exist are extremely
rudimentary, but they are not at great variance with the indigenous styles of
housing and the schools are similar in construction to those found in other
nations in the region. A program which only expanded classroom construction
would simply aggravate the present imbalance between facilities and teacher
supply and do little to improve the actual quality of classroom experience
and increase the number of students.

It is possible to question the balance between construction expenditures
and the financing of training and technical assistance. One alternative to
the project would be to restrict financing to construction activity at the
major sources of teacher supply. Increasing the capacity of the ENS would
lead eventually to more teaching staff for the TTCs in the North and Northwest.
Increased construction at these same TTCs would lead to a greater production
of qualified teachers.

Again, however, facilities and equipment are only a part of the teacher
training problem for the North and Northwest. Institutional administration,
planning, and curricular revisions are all required if the investments in
construction are to be meaningful. A program which would finance only
construction (or even construction plus maintenance) would simply establish
one necessary condition - but a far from sufficient one - for the attainment
of the project's goals.

The last two alternatives deserve special consideration because both
represent activities which are valuable in themselves, but also are comple­
mentary to the project activities. The operation of the MINED is beset by
all of the problems of coordination and management that one would expect in a
rapidly evolving bureaucratic structure with a wide range of functions and
high social (and political) visibility. There is a need for improvement in
the MINED's management and planning skills. To an important degree the success
of the project, both during implementation and in the long term, will be
dependent in part upon the administrative capacity of the MINED's participating
units.
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The USAID is considering a program of assistance to the MINED's
planning unit. Assuming that both the Agricultural Education project and
the Support to Primary Education project become operational, the USAID
should seriously consider expanding the assistance program to include
participant training and increased technical assistance to improve this
unit's management and operational skills. However, this should not be
viewed as an alternative to the project. It would not impact directly
on the regional, institutional, and individual benefits the project is
designed to promote. It would, however, facilitate these benefits and
implementation of the project will increase the need for administrative
and technical improvement in the MINED generally and the planning unit
specifically.

Other management/administrative reforms within the MINED lie outside
the scope of USAID's present priorities and are properly a matter for GURC
initiation. Yet the administrative capacity of the MINED is one of the
largest question marks in regard to the project's success. Normally,
financial absorptive capacity is the crucial issue in project design. As the
preceeding -. financial analysis shows, however, in this case it is not
a dramatic issue (except in terms of the GURC's willingness to absorb the
recurrent cost effect).

The final alternative to be considered is that of a non-formal educational
program. The potential benefits of a literacy/numeracy program for adults and
young school leavers are substantial. The justification for preference at
this time for a program which emphasizes investment in the formal education
system are the following.

First, the GURC investment in primary education is substantial and
increasing. The present state of teacher preparation is a major barrier to
the efficient utilization of these expenditures. To the extent that the
project can aid in the rationalization of the primary education budget, it
will have had a major program impact. The rationalization should be accomplished
primarily through the project's impact upon the quality of teachers and the
implementation of a primary curriculum which assures graduates of the primary
education cycle of skills relevant to local occupational alternatives as well
as to higher levels of education. The assistance to Departmental Inspectors
is especially important in this regard.

Second, by working within the formal primary education system, the
project gains leverage for the USAID expenditures. As the figures in the
financial analysis section haveshowo, the USAID contribution will elicit a
significant increase in expenditure from the GURC. Thus USAID is able to
credit a multiple effect for every dollar expended. Because of the fixed
governmental commitment to formal education, there is little chance the GURC
could fund participation in a nonformal program to a significant level.
However, USAID should continue to explore the possibility of assistance to
nonformal education, either as an extension to the present USAID nonformal
education project or as a complement to the Support to Primary Education
Project.



- 53 -

A third factor justifying USAID support to formal primary education
is the GURC's expressed desire to reform the primary education system and
to implement an applied practical curriculum. This break with the French
elitist model is a significant event for Francophone Africa and has great
relevance for the lives of rural people in Cameroon. It is these groups
which have been most poorly served by the traditional curriculum. Admittedly,
assistance at the higher levels of education might provide greater opportunities
for influencing the formation of the nation's leadership elite. Politics
aside, however, the long-term economic and societal effect of the project is
potentially more profound than would be any alternative activities at higher
educational levels.

-,',
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Part IV: IMPLEMENTATION ARRANGEMENTS

A. Introduction

Successful implementation of this project hinges upon the col­
laborative assistance approach and cooperation between the Government of
Cameroon, USAID, and U.S. experts. Part II, Exhibit II B a iii 1-3 of this paper des­
cribes the GURC organizational and institutional structure responsible for
elaborating and monitoring the implementation sequence on an annual basis.
The Technical and Administrative Feasibility Section of Part III of this paper,
as well as Annex G 8, explain the contributions expected of USAID and U.S.
experts during project implementation. Details on implementation sequencing
and scheduling are located in Annex I.

B. Administrative Arrangements

1. The Government of Cameroon

a. The Ministry of National Education (MINED). MINED is
the government agency responsible for project implementation~TheMinister of
Education has appointed the Project Implementation Committee and the sub­
committee for in-service training, to assume responsibility for coordination.
decision-making, and the development of in-service training programs.

Within MINED, the Department of Primary and Nursery
Education, the Planning, Guidance, and School Equipment Division, and the
Inspectorate will have implementation responsibilities.

The Project Implementation Committee will be the major
monitoring unit within MINED.

b. The Ministry of Equipment and the Office of the Presidency
The Ministry of Equipment and the Office of the Presidency,

in collaboration with MINED's Planning, Guidance, and School Equipment Division,
will be responsible for overseeing and monitoring the architectural and engineer­
ing work, contractor selection, and all construction activities.

c. The Institute of Pedagogy Applied to Rural Vocation (IPAR)
Both IPAR/Yaounde and IPAR/Buea, especially active in

curriculum development, will take part in project implementation through
membership in the sub-committee for in-service training.

d. The National Center for Education. The National Center
for Education will also take part in project implementation through its member­
ship in the sub-committee for in-service training.

2. USAID/Yaounde

USAID, along with the Project Implementation Committee. will
have major responsibility for monitoring project activities and for evaluating
the performance of the project's technical assistance team. The USAID project
officer, a direct hire AID employee, will be responsible for overall project
administration. A staff, including an engineer, a procurement specialist, a con­
troller, and a Cameroonian assistant project manager. will work with this person.
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C. Technical Assistance Plan

The total technical assistance package contains 29.81 person
years of long-term technical assistance, 19 person months of short­
term technical assistance, including 10 person months for an eval­
uation team, and 27.8 person years of local support personnel.
Annex I, the Implementing and Planning Exhibits, indicate timing of
assistance.

The long-term technical experts who will provide assistance
include:

1. The team leader who will be assigned to the Department
of Primary and Nursery Education for 4.5 years;

2. The administration technical expert who will be assigned
for 3 years to MINED Dvision of Planning, Guidance and
School Equipment;

3. Technical experts at Teacher Training College sites.
Garoua and Pitoa will share an expert throughout the
project, Ngaoundere and Maroua will each have an expert
in the first two years of the project, but will share
one during the remainder of the project; Bamenda will
have its own expert throughout the project;

4. And a construction expert assigned to the MINED Division
of Planning, Guidance, and School Equipment for 2.3 years.

Short-term technical assistants include:

1. a library advisor who will spend S1X months in Cameroon and
one month in the United States;

2. an institutional design consultant who will work two months;
3. an evaluation consultant who will work one month in Cameroon

at the start of the project to set-up the evaluation design
and baseline study system; and

4. an evaluation team composed of five short-term consultants
who will spend one month in Cameroon in Year Three and
Year Five conducting a formative and summative evaluation,
respectively.

D. Training Plan

A total of 10 person months of short-term training and 33.8
person years of long-term training are included. Refer to Annex I,
Implementing and Planning Exhibits for further details.
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1. Short-term training

Two observational tours will be organized for MINED officials,
one in year 1 and one in year 3. Five officials will travel to the U.S.
for one month visiting teacher training colleges, primary schools,
educational administration experts, and educational research institutes.
TI1e contractor will be responsible for these tours.

2. Long-term training

This project will train fifteen people to the Masters level.
Three wil be registered in Masters of Library Science Programs. The
other twelve candidates will be enrolled in Masters of Education programs.
six will specialize in educational administration and will be posted to
DPNE after graduation. Six will specialize in curriculum design and be
posted in the Inspectorate after graduation.

The Ministry of Education is responsible for the selection
of the MA candidates. The Minister will make the final selection decision.
USAID/Y must approve all candidates.

DS/IT is responsible for placing the candidates in appropriate
programs and monitoring their progress. The candidates will receive
language training and educational and cultural orientation, probably
at Georgetown University, before beginning their studies. The Team
Leader will be responsible for working with DS/IT to arrange appropriate
summer experiences for the Masters of Education candidates. The
library TA will assist in arranging summer experiences for the Masters
of Library Science candidates.

E. Construction Plan

A detailed discussion of the construction program is presented
in Annex G.2 Educational Facilities and Design, which includes a schedule
for dates and responsibilities.

The construction has two main components, the Architectural and
Engineering services and the Construction.

1. Architectural and Engineering work

The groundwork for assuring the A&E services for this project
could begin before the project agreement is signed. Throughout the entire
sevices the A&E firm will frequently consult with the Ministry of Equipment,
Ministry of Education, and USAID to be sure that the work meets hos country
needs and USAID requirements. An American institutional design consultant,
who will elaborate the master plans, will also be present to review the
plans with the Ministry of Education and ~!inistry of Equipment at the end
of each phase.
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a) The planning, or front-end phase.

This phase includes project programming, site surveys,
schematic designs, and, most importantly, a master plan. This work
should take approximately nine months.

b) The A&E Phase

This phase includes desi~n development and workin~ drawinrs
and specifications. Including approval times, it should take about 8 months
to complete.

2. Construction

AID will finance project construction. Upon A&E work
completion, bid documents will go to the Presidency, which will prepare
requests for bids and publish them locally and in the Commerce Business
Daily. A panel at the Presidency will publicly open bids and review
them. It will select a construction firm or firms, and assure contract
negotiation, as well as the preparation and issuing of a work order.
USAID approval is necessary at each stage of this process. For this
project one large and/or several small construction companies may be
selected to assure construction begins simultaneously at all five
project sites.

Construction will comprise two phases:

a) Program improvement

This will consist of constructing buildings such as
libraries, workshops, and science and domestic science laboratories which
will improve the quality of the TTC program. These buildings have highest
priority and will be started first. They should be completed in 14 months.

b) Program expansion

This will consist of constructing buildings such as
classrooms, dormitories, and dining rooms needed to expand the number of
students at the TTCs. This construction will have second priority and will
begin approximately six months after improvement work has begun. It should be
completed within 15 months.

Site development, installing utilities, walkways and roads,
and grading will occur throughout the construction process.

The Ministries of Equipment and Education, and a project
construction technical expert will monitor project construction.
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E. Procurement Plan

A detailed discussion of the commodity procurement plan appears
in Annex 1.3, Procurement Plan and Indicative Equipment List.

The following is a summary of this discussion:

1. Procurement responsibility:

MINED will be responsible for all local procurement except
household furniture and vehicles for the TAs, if any are purchased
locally, and construction materials. The contractor or USAID will do
all off-shore procurement. Procurement documents will be submitted to
USAID for approval.

2. Waivers:

The following source/origin waivers from Code 000 to 935 have
been requested. A detailed description of the items to be procured and
justifications for the waiver requests appears in the procurement plan.

a) $415,000 for books and periodicals for the libraries

b) $ 90,000 for five twenty-passenger vans with spare
parts and tools.

c) $300,000 for equipment, appliances, supplies, maintenance
kits, and in-service training materials.
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PART V: Monitoring and Evaluation Arrangements

A. Project Monitoring System:

This section describes who the key decision makers are with monitoring
responsibility for the project, their sources of monitoring information,
and how they will employ the information to improve project implementation.
Chart V-A illustrates the project monitoring system.

1. Key Decision Makers:

There are two project-specific groups which must monitor project
activities. These include a) the USAID Project Officer, Mission
Engineer, and the Project Committee; b) the MINED Department of
Primary and Nursery Education, Department of Planning, Orientation
and Scholastic Equipment, and the Project Implementation
Committee. These groups have the responsibility for assuring
that the project is being implemented as designe and for solving
problems which arise.

2. Source of Monitoring Information:

a) Reports of Technical Experts

Long term technical assistants are strategically placed in
all major project areas and serve as the major source of
information regarding the progress made in project activities.
TA's will be responsible for submitting to USAID and to the
Project Implementation Committee monthly reports during the
first year of the project and quarterly and annual summary
reports thereafter. [A format will be developed for the monthly
reports, so that these reports will elicit very specific
information on project activities and outputs, not only on
the random events of the reporting period. In addition, the
team leader will be required to submit a summary report each
year listing project activities for the subsequent year, as
well as a workplan for each technical assistant.]

b) Reports of the MINED:

Current, regularly produced MINED reports will be used as a
source of project monitoring and evaluation information. These
reports include information on number of students who complete
primary school, number of repeaters, drop-out rate, enrollment
rates, etc. An evaluation consultant will diagnose the current
MINED information system and determine how it can best serve to
provide feedback for project interventions.

c) Site visits:

USAID Officer and MINED PIC site V1S1tS will provide information
on project activities. Site visits should assess: primary
schools, divisional inspectorates, construction activities
at TTC's (team should include Mission Engineer), in-service
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training courses, and pre-service training
courses.

d) Reports of the Sub-Committee for In-service Training:

This Sub-Committee should submit quarterly written reports
to the Project Implementation Committee and USAID on progress
in the development and implementation of in-service training
programs.

e) Visit Reports of Short-term Technicians:

Each short-term consultant must submit a report to USAID
and the Project Implementation Committee describing his/her
activities analyses, etc.

3. Use of Monitoring Information:

The USAID project committee and the MINED Project Implementation·
Committee will discuss in regularly scheduled meetings the
information gathered from the above described sources. In
addition, special meetings will occur with technical assistants
or individuals from MINED, MINEQUIP, or other agencies as needed.

The following chart illustrates the project monitoring system and shows
the source and users of monitoring information for each key project
component. Column a) indicates the activity about which information is
required. Column b) indicates in what form the information is transmitted
from the information source to the users. Column c) lists the major users
of the information. Column d) lists the source of information, or who is
responsible for supplying it; and Column e) lists the center of the
activity from which information flows. As shown in the chart, major
project components include construction, procurement, pre-service and
in-service training programs, repair and maintenance course for TTC
library systems and short and long term training and administrative support
activities.
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B. Project Evaluations:

There will be four project evaluations, scheduled at the following
points:

1. Year Two: An in-house evaluation will be conducted by the
Project Implementation Committee, USAID project and evaluation
officers, and long-term technicians. This evaluation will be
conducted as a group process designed to discuss project issues
and to determine whether project activities are leading to the
desired outputs.

2. Year Three: An external evaluation team will conduct a full
scale project ev1uation to assess progress to date in the
achievement of project objectives.

3. Year Four: An in-house evaluation similar to the evaluation
conducted during year two of the project will be conducted by
the same evaluation team noted in the first evaluation.

4. Year Five: An external evaluation team will conduct a summative
evaluation which assesses the project's success in achieving
its objectives and also makes suggestions to MINED on how to
guarantee that project benefits be sustained.

See Annex I. 4 for details on evaluation strategy and methodology
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PART VI. Conditions, Covenants and Negotiating Status

Planning of this project has proceeded to the point that the main
issues concerning the project have been addressed and substantively
resolved to the satisfaction of the GURC and USAID/Cameroon. The
project has been discussed in detail with MINED officials during the
formulation of its functional components as described in this PP. The
project as described herein has been formally presented'to both the
MINED and the Ministry of Economic Affairs and Planning (MINEP) and
this PP reflects the outcome of the ensuing discussions. Thus the
substance of the project, including the following conditions and
coventants, has been negotiated and no difficulties are expected in
concluding negotiations of the project agreement.

In addition to the standard conditions precedent (legal op1n10n,
specimen signatures, designation of authorized representatives) the
following clauses will be required in the project agreement:

A. Conditions Precedent

1. Prior to the first disbursements of funds under the project
for each construction activity, or to the issuance of any commitment
documents with respect thereto, the GURC shall furnish to AID the
following, with respect to such construction activity, in form and
substance satisfactory to AID:

i. Detailed plans, specifications and construction
schedules with respect to such activity;

ii. A description of the arrangements for providing
construction services for such activity, including
an executed contract for construction services with
a firm acceptable to AID unless such services are
being provided by force account; and

111. A description of the arrangements made for
providing engineering supervisory services for such
construction activity, including an executed contract
with a firm satisfactory to AID unless such services
are being provided by agencies of the GURC.

2. Prior to the disbursement of funds for each activity involving
the repair and refurbishing of existing MINED facilities, or to the
issuances of any commitment documents with respect thereto, the GURC
shall furnish to AID the following with respect to such repair and
refurbishing activities, in form and substance satisfactory to AID:

i. Detailed plans and budget for such repair and
refurbishing activity; and

ii. a description of the arrangements made for super­
vision of the repair aspects of such activity; and
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iii. a description of the arrangements made for
providing construction services for such activity,
including an executed contact for construction
services with a firm acceptable to AID unless such
services are being provided by force account.

B. Covenants

1. The GURC agrees that sufficient funds will be budgeted and
made available throughout the project to support project operations
and to insure the timely provision of adequate maintenance for the
facilities to be constructed refurbished and repaired under the
project.
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ANNEX A

LOGICAL I'JWIEWOU

.ProJect !itle .~r: SUPPORT TO PRIMARY EDUCATION (631-0033)

Page 1

LUe: of Project:
FrOlll FY 8'4 to '1Y 88
'fotal 0.5. PlDcllD~$~OOO
Date I'npared: 3/ 878 .

IlAllATIVI S1IIIAI.Y

GOAL:

To improve the quality of life of Cameroon­
ians living in the North and Northwest
Provinces

:OBJEC'l'IVELY WILIFIABLE DlDlCATOIS

The rate of migration from rural
to urban areas will not increase
during the project.

MEANS or VDIPICAnmc

1986 and 1996 census reports GURC financial position will enable
project commitments to be realized.

The economic rate of return to
primary school students increases
from an estimated 20% in 84/85 to
25% as a result of attending a
class given by a teacher trained
·in· the project.

-----------------I~---=---=----------~__-----------1--------------
SUBGOAL:

Due to the project primary school
enrollments will increase by the
following percentages:

To increase the number of children receiv­
ing primary education in the North and
Northwest, and to assure that this educa­
tion prepares children to play productive
roles in their culture and economy.

North
NOrthwest

84/85 -+
29% -4
48% -+

88/89

50%
63%

Annual National Education Statis­
tical Reports

.Annua1 reports prepared by head­
masters, inspectors, and other
MINED provincial. officials.

The present pace of opening new
primary schools will be maintained,
e.g., 4.1% annual increase.

Community interest in education.
will continue to rise. .

Primary school repeater rates will
decrease by the following per­
centages:

North
Northwest

84/85 .... ·93/94

35% -.. 15%
19% -. 9%
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~oJ.~C !icl. ~~: SUPPORT TO PRI~UffiY EDUCATION (631-0033)

Page 2

L1fe of Project:
FrOla FY 84 to FY 88
'lotal U.S. Fuadllla $""277409,000
Date rr.,and: 3 12BIBi

IlAllATIVZ SOltAU .OBJECTIVELY VUUIABLE IIIDICAt'OIS

The rate of primary school com­
pIeters will increase as follows:

MEAlIS OF YDIFICATImt

PURPOSE:

North
Northwest

~-..
10% ....
20% -.

93/~!:.

20%
60%

Increase the ~tity and 9uality of pri­
mary school teachers in the North and
Northwest Provinces.

Project assisted TTCs increase
total enrollments from 1,.020 to
1,310, or by 28%, and annual gra­
duates from 450 to 710, or by 58%.

Combined project in and pre~ser~

vice training programs will in­
crease the quality of 3;310
primary school teachers.

A total of 75% of TTC graduates
will pass qualifying examinations
at the class I level within one
year of graduation.

Primary school teacher classroom
teaching methods result in: more
student questions asked per class
evidence of student projects il­
lustrating absorption of practica
curriculum, projects such as
school latrines, vegetable gardens

Review of provincial education
reports.

On-site visits by GURC and USAID
project representatives.

Participants will be receptive to
project initiated training pro­
grams ..

Teacher qualifying exams will
reflect new methodology,
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LOGICAL FUHEWOU:

l'roJect Utl. 1I111bu: SUPPoRT TO PRIMMY EDUCATION (631-0033)

Page 3

L1.fe of ProJect:
FrCIII FY 84 to FY 88

::1~~::::di3?2~;w;o9 ,000

IlAUATIVZ S1IMA&Y

Increase the skills of the personnel
responsible for supporting primary school
teachers, e.g.,

primary school directors;

.OBJEC'llVELY VUIFIAILE DlDlCA1'QIS

and construction of school furni­
ture; more teacher time spent
giving individual counseling to
students; notebooks showing lesson
plans with clear teacher goals,
and analysis of how class achieved
these goals; visual aids of local
materials evident in classrooms;
classroom time spent in discussion
between teacher and students.

Primary school operating budgets
increase by 20% a year,

Timely submission of attendance
reports to MINED, A total of 85%
of all primary schools will sub~

mit their annual reports by the
end of each calendar year by
1988/89, as opposed to an estima~

ted SX at present,

Directors spend more time counsel~

ing teachers; directors hold more
staff meetings; direct~rs meet :
more often; and school maintenance
budgets increase yearly by 20%,

MEANS or VDIFICArIOIC

Provincial education reports,

On~site visits by GURC and USAID
project representatives,

The GURC keeps Cameroonians in
positions according to project
training plan.
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LOGICAL nAHEWOIIC

Project title .....r: SUPPORT TO PRIMARY EDUCATION (631-0033)

Page 4

Ufe of Project:Praa" .84 to rY 88
Total U.S. r"llliQ~'~OOO
IMte mpareel: 3/2 8 .

IIAIIA!IVI StlllAay

primary school inspectors

TTC staff

and TTC faculty.

. OBJECTIVELY VEJ.IFIABLE D1DICAtUlS

. Inspector visits per school
increase. Each visit results in
a completed checklist for primary
school performance, including
maintenance.<lnd teaching aids.
Inspector holds more workshops
for primary school directors
under his jurisdiction. In­
spector successfully maintains
USAID provided vehicle.

TTC staff work full-time, as op­
posed to present part-time; projec
provided facilities are used by
faculty and students because
staff maintains these facilities.

Teaching methods evidence: more
student questions asked per class;
student projects illustrating
absorption of practical curriculum
projects such as furniture for TTC
classrooms, and gardens for growin
TTC vegetables; more faculty time
spent giving individual counsel­
in~ to students; notebooks
showing lesson plans with clear
teacher goals. and analysis of. how:
class achieved these goals; visual
aids made of local materials
evident in classrooms; more class
room time spent in discussion
between teacher and students.

MEANS or VDIFICAUOR
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troJ.ct Titl. ~~: SUPPORT TO PRIMARY EDUCATION (631-0033)

A)/IIPJ[ A

Page 5

Life of Project:
Froa n 84 to n 88
total U.S. rIDding $"'27";409,000
Date lnpand: 3(26(83 .

IlAllATIVI SlIIWLt •OBJECTIVELY VEUrWLE DlDICA'I'CILS MEANS or VDIFICATlott 1JIP(IlTAR! ;.sSUHPTIOIIS

OUTPUTS: .
1. New in~service training programs for a. In-service curriculum developed Data obtained from TTC reports, Though no salary increases for

faculty members at 5 TICs. by 1985. site visits by CURC and AID re- non primary school teachers will
presentatives and project evalua- . result from in-service training,

b. 100% of TTC faculty have com~ tion team reports. professional motivation, as well
pleted in-service training by as government paid per diem and
project completion (1988). . transport, will attract parti-

: cipants.

;2. New in-service training programs for a. In-service curriculum developed
I TTC staff and Divisional Inspectors. by 1985.,
,

b. TTC staff and primary school,,
inspectors trained in the fob,

I lowing quantities:

TTC Staff Inspectors
i ~: .

85 40 42
86 40 42
87 40 42
88 40 42 :

3. New in-service training program for a. In-service curriculum developed
. .

primary school directors. by 1985.

b. Directors trained in the fol-
lowing quantities:

;

..
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'Project title ~~: SUPPORT TO PRI~UffiY EDUCATION (631-0033)

Page 6

Life of ~oJecr.:

Frc.a FY 84 to FY 88
total D.S. Punding $~9,OOO
Date lnpared: 3I2B/B] ,

IlAUATIVI SlIIWlY . OBJECTIVELY VUIPIABLE IWlCATCIlS MEANS - OP VDIFICATlml

Year

85
86
87
88

Quantity

40
40
40·
40

;4. In-service training programs for primary
i school teachers.
,

;

~5. Pre-service training programs for
primary school teachers.

a. In-service curriculum developed
by 1985.

b. 200 primary school teachers
receive in-service training a
year, and 100 of these succeed
in passing qualifying
examinations.

a. TTCs enroll students and pro­
duce graduates in the following
quantities:

Year Enrollments Graduates

, Data obtained from TTC reports,
site visits by GURC and AID repre­
sentatives and project evaluation
team reports.

.GURC will continue its policy of
providing automstic grade increases
to all teachers who pass the annual
qualification examinations.

GURC will assure candidates for the
level of enrollments the project
envisages.

--
1984 1,020 450
1985 1,020 450
1986 1,020 450 :

1987 1,020 450 ..
i988 1,310 710

6. A system of equipped and staff TTC
libraries.

a. Each TTC has a library which
can accommodate 60%.of the
student body, and 5,000 books.
Library includes reading room,

Data obtained from TTC reports.
Site visits by GURC and AID re-'
presentatives. Project evaluation
reports.

U.S. trained library staff works
as planned for this project.
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ANNEX A

LOGICAL PlAHEWOU

lroJ_ct !ltl_ 'u.be~: SUPPORT TO PRIMARY EDUCATION (63l-0033)

Page 7

Life of Project:
Prca FY 84 to FY 88
Total U.S. pamcliD~2~OOO
Date lnparecl: 3/2 /8 .

IAUATIVI SUIIKAJlY . OBJECTIVELY VElLlPWLE DIDlCA1.'OIS

work and circulation area, and
office space. Library equipped
with furniture, air condi­
tioners, and initial collection
of 1,500 books and periodicals,
and funds to update and augment
collec tions.

b. By the end of the project, the
following library staff will be
in place:

3 U.S. trained ~as graduates,
in central office in the
Inspectorate General of Pedagogy
in the MINED Yaounde, with two
bilingual clerks; one library
assistant at each TTC.

MEANS or VllLIFICATI(lt

7. Expansion of TTCs to improve facilities•. By the end of the project, the
following indicators will be
evident:

a. TTC Facilities: each TTC will
. have: a library, faculty room,

appropriate number of classrooms
to allow 40 students to a class,
science laboratories, shop/main­
tenance workshop, administrative:
blocks, dormitories, dining
rooms which can also serve as
assembly halls, kitchen, laundr~

Data obtained from TTC reports,
site visits by GURC and AID repre­
sentatives and project evaluation
team reports.
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Project title .....~: SUPPORT TO PRIMARY EDUCATION (631-0033)
i

Page 8

Life of Project:
I'rca n 84 to FY 88
'fOtal U.S. ruad1D~''27':409. oqo
Date lnpa~ecl: 3/ tI 83'

IlAUATIVI S1IIMaY OBJECTIVELY VEiIFIABLE ItlDlCA1QlS

room, and infirmary. The above
will be appropriately equipped.

b. TTC Site Development: each TTC
will have appropriate' entry
roads, parking area, walkways,
water systems, and plumbing and
sewage disposal aystems.

M£AJIS or VDIPICATIClt
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fToJ.ct !ltl. au.be~: SUPPORT TO PRIMARY EDUCATION (631-0033)

i,l MEX A Life of Project:
FrClII FY 84 to n 88
TOtal u.s. PUDding $~9.000
Date 1'X1Ipa~.cI: 3/28/83"

JlAUATIVI SIIIWlY . OBJECTIVELY VElllFIABLE D1DICATCIlS MEANS OP VIlIPICAn(ll DIl'OIlTART llSSOKPTlORS

INPUTS

D.1.a. USAID 0.2. D.3.a. USAID and Gurc budget 0.4. The project's budgeted

Technical
FY 84/85 85/86 86/87 87/88 88/89 Total and audit reports. funds will be available

i. when needed.
Assistance 751 1299 2043 1271 854 6218 b. Contractor's periodic

ii. personnel ·5 27 31 32 32 127 reports
iii. Construction 869 3911 2613 1299 8692

Site inspections and
iv. COIlUllOdities 262 591 1083 88 86 2110 c.

v. Training 177 474 398 232 232 1513 evaluation reports.

vi. Other 7 22 28 70 49 176

vii. Contingency 120 328 749 430 255 1882
viii. Inflation ~ 917 ~ 2714 2139 9259

TOTAL USAID 1481 4527 11573 7450 4946 29977

b. GURC

i. Personnel 3315 5600 8024 11506 11715 44160
ii. Land 800 800

iii. Construction 823 823
iv. Training 13 45 41 12 12 123
v. Other Costs 132 141 210 348 383 1214

vi. Inflation 610 1470 3343 6799 12276 24498

TOTAL GURe 5690 7256 11618 18665 28386 71615
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\ ANNE.lC.I:i--------­

Page 1
PROJECT CHECKLIST AND STANDARD ITEMS CHECKLlfT

CROSS REFERENCES: Cameroon Country Checklist for FY 1983 is up to date.
See Health Constraints to Rural Production '(698-0408.1) Project Paper
approved in ~anuary, 1983. Standard,Items Checklist has been reviewed
and is as follows:

A. GENE'P,,"\L CRITERIA FOR PROJECT

1. "App. Unnumbered; FAA Sec. 653(b);
Sec. 671

(a) Describe how C~rnmittees on
Appropriations of Senate and House
have been or will be notified
concerning the p~oject;

(b) is assistance within (Opera­
tional Year Budget) cotmtry or
internation~l org~nization

allocation reported to Congress
(or not more than '$1 million
ov~r that figure).

2. F~"\ Sec. 6ll(a) (1). Prior to
obligation in excess of $100,000
will there be :

Congressional ~~esentation FY 84

YES

(a) engineering, financial, and YES
other plans ncce~sary to carr]
out the ~5sistancei and

(b) a reasonably firm estimate YES
of the cost to the U.S. of the
assist;:mce?

3. F~~ Sec. 6ll(a) (2). If fur~~er

legislative action is requir2d
within recipient country, ~...hat
is basis for reasonable expecta­
tion that such action will be
completqd in time to p'er~it

orderly accomplishment of
purpose of the assist~ncc?

~. FA~ Sec. 6ll(h); n~p. Sec. 101.
If for water or '').::It.,:r.-rel~ted

land resource construction, h~s

pr¢ject Met the stund~rns and

BEST AVAILABLE COpy

N/A. No host government legislative
action required.

N/A
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criteria as per the Principles.
and standards for Planning Water
and Related Land Resources dated
October 23, 1973?

5. FAA Sec. 6l1(e). If project is YES
capital assistance (e.g.,' construc-
tion), and all U.S. assistance for
it will exceed $1 million, has
Missio~ Director certified and Regional
Assistant Aqrninistrator taken into
consideration the country's capability
effectively to maint~in and utilize
the project?

6. ~Scc. 209. Is Pr~ject susceptible NO
of execution as part of regional or
multilateral project? If so, why is
project not so executed? Information
and conclusion whether assistance
will encourage regional development
programs.

7. FAA SG~. 60l(a). Information a~d

conclusions whether project will
encourage efforts of the country
tOI

(a) increase the flow in inter­
national tradeJ

N/A

(b) foster private initiative The project wil1~.·through the graduation of better
and competition1 educated secondary-school~studentseucourage more

pr;vate sector initiative and increased com~eti­

(c) encourage devel~~ment and uset~on. N/A
of cooperatives, credit unions,
and snvings and loan associationsJ

(d) discourage monopolistic
practices 1

(e) improve technical efficiency
of industry, agriculture and
commerce1 and

(f) strengthen free labor unions.

N/A

Project will improve technical efficien~;

by providing potential employees \vith
higher. literacy and numeracy skills.

N/A

BEST AVA/UI8LE COpy
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8. FI,A Sec. 601 (b) ..· Information
and conclusi~n on how project
will cncourng~ U.S. private
trade and investment abroad and
encouraga private U.S. partici­
pation in foreign assistance pro­
grams (including use of private
trade channels and the
services of U.S. private enter­
prise) •

9. FnA Sec. G12(b)i Sec. 63G(h).
Describe step~ taken to assure
that, to the maximum extent
possible, the country is con­
tributing local currencies to
meet the cost of contractual and
other services, and foreign
currencies m-lned by. the U.S.
are utilized to meet the cost
of contractual and other
services.

10. FAA Sec. 6l2(d). Does the U.S.
o~m excess foreign currency of
tJ'1e country and, if so, what
arrangements have been made for
its releas~?

B
Page 3

u.s. technical assistance will be
sought

The GURC is contributing to the project
the maximum amount it is capable of.
No excess Cameroonian currency is owned
by the U.S.

NO

11. FnA Sec. 60l(e). Will the project YES
'utilize competitive seloction procedures
for the awarding of contracts,
except where ap~licable procure-
ment rules allow othcndse?

12. FY 79 App. Act Sec. 608. If N/A
assistance is for the production
of any cotum:ldity for exp':>rt, is
the commodity likaly to be in
surplus on world markets at the
time the resulting productive
capacity becomes operative, and
is such a<;sistance likely to
cause substantial injury to U.S.
producers of the same, siMilar,
or competing commodity?

John M
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B. FUNDING CRITERIA FOR PROJECT

1. Develop~ent Assistance Project Criteria

a. FAA Sec. 102(b)~ lll~ 1131 28la.

Extent to which activity will

(a) effectively involve the poor
in development, by extending access
to economy at local level, increasing
labor-intcnsi7e production and the
use of appropriat~ technology, .
spreading inv2stmcnt out from cities to
small towns and rural areas, and
insuring \lide participation of
the poor in the benefits of
development on a sustained basis,
using the appropriate u.S.
institutions1

(b) help ~evelop cooperatives,
especially by technical assistance,
to assist rural and urban poor to
help themselves toward better life,
and otherwise encourage democratic
private anu local governmental
institutions~

(c) support the self-help
efforts of developing countries;

(d) promote the participation
of women in the national economies
of developing countries and the
improvem£mt of women's status1 and

(e) utilize and encourage
regional cooperation by developing
countries?

b. Flk) Sec. 103, 103A, 104, 105, 10E
107. Is assistanc9 being made

available: (include only applicable
paragraph which corresponds to source
of funds used. If more than ona
fund source is used for project, include
relevant paragraph for each fund
scurcc.) .

B
Page 4

The project's goal is to increase
the numbe~ of children receiving a
quality education. Consistant with
CURe's desire to promote greater
~p.voh'~men~':::Jy rural people in the
economic growth of the country.

N/A

YES

YES

N/A

John M
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:

(1) (103) for agriculture, rural
development o~ nutrition, if so, extent
to which activity is specifically
designed to increase productivity
and income of rural poor; (lC3A) if
for agricultural research, is full
account taken of needs of small
farmers;

(2) (104) for population planning
under sec. l04(b) or health under
sec. 104(c), if so, extent to which
activity emphasizes low-cost,
integrated delivery systems for
health, nutrition and family planning
for the poorest people, with
particular attention to the needs
of mothers and young children,
using pnramedical and auxiliary
medical personnel, clinics and
health posts, commercial distribu­
tion systems and other modes of
comm~ity research.

(3) (105) for education, public
administration, or human resources
development7 if so, extent to which
activity streng~~ens non-formal
education, rrukes formal education
more relevant, especially for rural
families and urban poor, or
strengthens management capability
of institutions enabling the poor
to participate in development;

(4) (106) for technical assistance,
energy, research, reconstruction,
and selected development problems;
if so, extent activity is:

(i) technical cooperation
and development, especially with U.S.
private ann voluntary, or regional
and intcrnati~nal development
organizations;

(ii) to help alleviate
energy problc::ms:

One aim of the project is to assist
CURe in reducing the dichotomy
between the relatively. better urban
educational facilities versus ~hcse

in rural areas.

John M
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(iii) research into, and
evaluation of, econol~c development
processes aud techniques;

(iv) reconstruction a~ter

natural or manmade disaster;

(v) for special development
problem, nnd to erwble proper
utilization of earlier U.s. infra­
structure, etc., assistance;

(vi) for programs of urban
development, especially small labor­
i~tensive ent~rprises, marketing
systems, and financial or other
institutions to help urban poor
participate in economic and social
development.

c. (107) is appropriate effort YES
placed on use of appropriate
teclmology?

d. FAA Sec. 110(~). Will the YES
recipient country provide at le~st

25~ of the costs of the program,
project, or. activi.ty "lith respect
to which the assistance is to be
furnished (or has the latter cost­
sharing requirement been waived for
a "relatively le~.st-developed"

country)?

e. FAA Sec. 110(b). will grant YES, see Congressional Presentation'
capital assistance be disbursed for
project over more th~n 3 years?
If so, has justification satisfactory
to the Congress been made, and efforts
for other financing, or is the
recipient country "relatively
least developed?"

f. FI~ Sec. 28l(b). Describe eX-The project has identified an inefficient
tent to \'1hich program recognizes the use' of human and financial resources
particular needs, desires, and result:ng from poor elementary school
capacities of the people of the teacher training and primary school
country; utilizes the country's curriculums. The GURC recognizes the

problem and has sought U.S.G. assistance
in carrying out the initial reforms
needed.
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intellectual-resources to encourage
institutional development: and
supports civil education and training in
skills required for effective
participation in governmental and
political processes essential to
se1f-governm~nt.

g. FAA Sec. 122(b). Does the YES
activity give ~easoneb1e promic;:: cf
contributing to the development of
economic resources, or to the ~ncrease or
productive ca~acities end se1f-
sustaining economic growth?

2. Development Assistance Project
Criteria (L~ans Only)

a. FAA Sec. 122(b). Information
and conclusion on capacity of the
country to repay th~ loan, including
reasonableness of repayment prospects.

b. FAA Sec. 620(d). If assistance
is for any productive enterprise which
will compete in the U.S. with U.S.
enterprise, is there an agreement
by the recipient country to prevent
export to the U.S. of more than 20\
of the enterprise's annual production
during the life of the loan •

. 3. Project Criteria Solely for
Economic Sup?ort Fund

a. FAA Sec. 5:n (a). lUll this
assista~c~ sup?Qrt rrcm~te econorni~

or political stability? To the
extent possible, dces it reflect
the policy directions of section 102?

b. FAA Sec. 533. will assistance
under thi's chapter be used for
military, or ~arami1itary activities?

Project financial analysis concluded
that the GURC is capable of repaying
the loan.

N/A

STANDARD ITEM CHECK1.IST

.Has the Standard Item Checklist been reviewed for ~~is Project?

Yes ·x No _

John M
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ANNEX E

CERTIFICATION PURSUANT TO SECTION 611(e)
OF THE FOREIGN ASSISTANCE ACT OF 1961 AS AMENDED

SUBJECT: CAMEROON - SUPPORT TO PRI¥~Y EDUCATION (631-0033)

Having taken into account, among other things, the matenance and utiliza­
tion of projects in Cameroon previously financed or assisted by the United
States, I certify hereby that in my judgment Cameroon has the financial
capability and the human resources (when supplemented by the external
technical assistance to be provided under the project) to maintain and
utilize effectively the proposed Support to Primary Education Project Loan
and Grant financial activity.

This judgment is based primarily on the facts developed in the Project Paper
for the proposed Loan/Grant activity which discusses in detail the cap­
abilities of the Government of Cameroon and the Ministry of Education and
finds them in possession of adequate financial and human resource capability
to effectively utilize and maintain the project

. 'l0
He.\e\N\~le.
AC~~Director.
USAID/Cameroon



ANNEX F

ACTION MEMORANDUM FOR THE ADMINISTRATOR

THRU

THRU

FROM

SUBJECT

AA/AFR, Francis S. Ruddy

Cameroon - Support to Primary Education (631-0033)

Problem: Your approval is required to execute a grant of $13,712,000 and a
loan of $16,265,000 from the Foreign Assistance Act, Section 104 appropria­
tion, to the United Republic of Cameroon for the Support to Primary Education
Project. We intend to obligate $1~847,000 in Grant funds and $1,400,000 in
Loan funds in Fiscal Year 1984. '-..

Discussion:

A. Project Profile: The Support to Primary Education Project will assist
the Government of Cameroon to increase the number of children receiving
primary education in the North and Northwest provinces~ and to assure that this
education prepares children to play productive roles in their culture and
economy. The project will do this by increasing the quantity and quality of
primary school teachers in the North and Northwest provinces, and the skills
of the personnel who support these teachers, e.g., primary school directors and
inspectors, and Teacher Training College staff and faculty. The project will
continue for five years, and at its close will evidence improvement in both
the quantity and quality of primary education in the North and Northwest
provinces.

B. Beneficiaries: The project beneficiaries include approximately 3,310
primary school teachers, 5,390 students in the Teacher Training Colleges, 160
primary school directors, 168 primary school inspectors and 160 TTC staff,
60 teacher training school professors, and 130,000 children of primary school
age. These individuals live in the North and Northwest provinces which are
the provinces with the lowest primary enrollment rates (29% in the North and
48% in the Northwest).

C. Financial Summary:

1. The total project is $103,095,000, making AID's contribution 29
percent. The Cameroon Government contribution is $73,118,000, or
71 percent.



2

2. First year and life-of-project AID funding is:

First Year
($000)

Grant Loan

Life of Project
($000)

Grant Loan

1,400

Technical Assistance
Personnel
Commodities
Training
Construction
Other Costs
Contingency
Inflation

Total FX

Total LC

Grant Total

1,393
5

262
177

10

1,780

67

1,847

1,400

1,400

6,218
127
789 1,321

1,513
8,692

176
881 1,001

4,008 5,251

8,958 1,058

4,754 15,207

13,712 16,265

3. The terms of the A.I.D. loan will follow normal development assistance
guidelines of:

- Interest: 2% percent during the 10-year grace period and 3 percent
thereafter.

- Maturity: 40 years from first disbursement, including grace period
of 10 years.

D. Socio-Economic, Technical and Environmental Considerations

1. The project review sessions found the project to be socio-economcally
and technically sound.

2. The Initial Environmental Examination recommended a Negative Deter­
mination, which was approved by AA/AFR.

3. The plans, specifications and cost estimates for the construction
meet the requirements of Section 611 (a) of the Foreign Assistance Act.

4. The Christopher Working Group on Human Rights has not raised any
issues with respect to the project.

E. Waivers, Conditions Precedent and Covenants

1. Waiver Requirements: Specific waiver requirements have been identified
for the project. These requests for waivers and their justifications can
be found in Annex I, Section 1.3 •

2. Conditions and Covenants: Conditions precedent (CPs) and covenants are
outlined and described on pages 62 and 63 of the Project Paper.
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F. Implementation

(This section will be completed at a later date).

G. Committee Action and Congressional Apprisement

(This section will be completed by AFR/PD/CCWAP).

Recommendation: That you sign the attached Project Authorization, thereby
authorizing the project and approving the requested waivers.



ANNEX G 1

THE EDUCATION SYSTEM IN CAMEROON

1. General

Cameroon is currently taking steps to harmonize and refonr. its
primary and secondary education system. The goal is to create a uniquely
Cameroonian system which will be implemented nation-wide. At this time,
however, there are still two systems which basically parallel the French
and English school systems in both primary and secondary education.

2. Primary Enucation

a) Gener'il

Students in Cameroon may begin school at age five or six, but
it is not uncommon for them to begin at a later age. In addition, many
students repeat a class at least once, often more. Due to repeater and
dropout rates, it takes an average of 11. 5 years to produce a primary
school graduate. Thus, primary school classes contain children of a variety
of ages.

b) The Anglophone System

The Anglophone primary school system is composed of seven years.
Those who complete the seven years take an examination. If successful,
they are awarded the First School Leaving Certificate (FSLC). They may
then take competitive exams to go on to a general or technical secondary
school or certain professional schools. They may also enter a vocational
program.

c) The Francophone System

The. Francophone !,rimary" sct.ool system is composed of six years.
Those who complete the six years take an exam. If suc~essful, they are
awarded the certificate d 'Etudes Primaires et Elementaires (CEPE).""- They may
then take competitive exams to go on to a general or technical seco~dary
school or certain professional schools. They may also enter a vocational
program.

3. General Secondary Education

a) The Anglophone System

Stuuents admitted into general secondary schools complete five
years of study_ They then take an exam and, if successful, are awarded the
General Certificate of Education, Ordinary Level, commonly referred to as
G. C.E. 0 Level. They may then take competitive exams to el~ter general or
technical high schools or professional schools.



G.l - 2

Students admitted into general high schools complete two
years of study, at which time they take an exam. I£ successful, they
are awarded the General Certificate of Education, Advanced Level, commonly
referred to as G.C.E. A Level. They may then take competitive exaIOS to
enter the University or one of the "grandes ecoles".

b) The Francophone System

Students admitted into general secondary schools (colleges)
complete four years of study. At this time they take an exam and, if
successful, are awarded the Brevet de Fin d'Etudes du Premier Cycle
(BEPC or sometimes simply called Brevet). They may then take competitive
exams to enter general or technical high schools or professional schools.

The general high school (lycee) program is three years long.
After two years students take an exam, the Probatoire. Success£ul students
may continue on for the last year of study after which they take another
exam. If success ful, they are awarded the Baccalaur~at (Bac). They may
then take competitive exams to enter the University or one o£ the "grandes
-ecoles" •

4. Primary School Teachers

There are four basic categories of primary school teachers in Cameroon.

a) Grade I Teachers (Instituteurs - I)

These are the highest level of teachers in the primary system.
They often teach the upper level classes. To be classified as a Grade I
teacher, one must pass the certifying exam which grants the CAPI (Certificat
d'Aptitude Pedagogiques d'Instituteur). To qualify to take this exam, one
must either be a graduate of an ENI (or Grade I TTC, see below) or have
been a Grade II teacher for at least three years. Approximately 6% of
primary school teachers in the North and 10% in the Northwest are Grade I
teachers.

b) Grade II Teachers (Instituteurs - IA)

These are the second level of teachers; those who have passed the
certifying exam which grants the CAPIA (Certificat d'Aptitude Pedagogiques
d' Instituteurs -Adjoints). To qualify to take this exam one must either bE!
a graduate of an ENIA (see below) or have been a Grade III teacher for at
least three years. Approximately 44% of primary school teachers in the
North and 57% in the Northwest are Grade II teachers.

c) Grade III Teachers (Ma1tres d'Enseignement General - MEG)

These are the lowest grade of certified teachers. To become a
Grade III teacher one must have taught for at least 3 years and must have
a CEPE or FSLC and pass the certifying exam which grants the CAPME
(certificat d'Aptitude Pedagogique de Maitre d'Enseignement). No training
is currently offered to prepare for this exam. There are approximately
11% of primary school teachers in the North and 14% in the Northwest.
Grade III teachers.have no civil service status.
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d) Auxiliary Teachers and Community ~onitors

Due to the shortage of teachers in Cameroon it is common
practice for either a village ot the Provincial Education Delegation
to hire untrained, uncertified individuals to teach in village schools.
They are paid either by the community or by MINED. Those hired with a
BEPC or 0 Levels are classified as Grade II Auxiliary or Instituteur
Adjoint Auxiliare (IAA). Those with a CEPE or FSLC are classified as

A
Grade III Auxiliary or Maitre d'Enseignement General Auxiliare (MEGA).
Those hired by the community are classified as community monitors.
They have no status in the civil service system but the MINED is
currently making efforts to get them into the normal schools and into
the civil service. Because of the shortage of teachers in the project
provinces, auxiliary teachers are about 33% of primary teachers in the
North and less than 1% in the Northwest. Teachers classified as "other"
are 4% and 2% of teachers in the North and Northwest respectively.

Primary school teachers may be promoted by taking the certifying
exam which would grant them the next grade. To take this exam a teacher
need only have taught for three years at the level below the one he or she
hopes to attain. There are evening courses in urban centers and corres­
pondence courses, but these are not required in order to take the exams.
Exams are given annually by MINED and teachers pay about $10 to take the exam.

5. The Normal Schools

".a) Ecole Normale Super~eure (ENS)

ENS is the top teacher training school in the country. All its
students have their Bac or G.C.E. A level. It is technically a branch of
the University of Yaounde. It trains secondary teachers, normal school
teachers, and inspectors. There is a Science of Education program to
train the latter two categories. This program is currently two years
long, thus the graduates obtain a diploma which is about the equivalent
of an American "AA", rather than a "license", which is the equivalent of
our Bachelor's degree. The Project Design Committee, however, is proposing
that this program be expanded to three and five year programs. The three
year program would train ENIA professors and the five year program would
train ENI professors and inspectors. The additional time probably w::>uld be
used to teach administration and management and to emphasize the practical
and ruralized aspects of education, as required by the educational reform.
ENS students would also be given practical experience as part of their training.

b) Ecole Normale d'Instituteur (ENI) or TTC Grade I

ENls train Grade I teachers. There are a variety of levels and
methods for entering ENls. AlllIlust take competitive exams to enter.
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1) Students may enter an ENI with a BEPC or 0 Level. They then
take 3 years of courses. Only the North and East provinces
have three year programs.

2) Students may enter an ENI with a Probatoire. They then take
2 years of courses.

3) Students may enter an ENI with a Bac or A Level. They then
take one year of courses.

4) Some ENls are now accepting Instituteurs Adjoints who have
had no training and reached that level by examination. These
lAs take two years of courses.

5) Some ENls are beginning technical sections. They take students
wi th the BEPC or GCE 0 Level and train them for three years,
with an emphasis on technical courses (horne economics, manual
arts, agriculture), rather than general courses.

Students graduating from ENls receive a "certificat de Fin d'Etudes
Normales" (CFEN). However, they must pass the CAPI exam to become certified
Grade I teachers. Nonetheless, those who do not pass are assigned to teach
with only a slightly lower salary than those who pass.

c) Ecole Normale d'Instituteur Adjoint (ENIA) or TTC Grade II
ENIAs train Grade II teachers. There are two types of ENIAs with

different entrance requirements. Both require a conpetitive exam.

1) Most ENIAs accept students with BEPCs or G.C.E. 0 Levels.
These students are given one year of courses.

2) ENIAs in areas where there is a lack of BEPC holders and where
outsiders do not like to teach (i.e., isolated rural areas),
have special programs. They accept students with the CEPE or
FSLC. The program is three years long.

Students graduating from ENIAs receive a "Certificat Elementaire de Fin
d'Etudes Normales" (CEFEN). As with ENI graduates, ENIA graduates must pass
the CAPIA exam to become certified. Again, those who do not pass are
assigned to teach with only slightly lower salary.

'llE followi.n:j cmrts illustrate tie structure of Cameroon's education systen.
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01. Physical Development Rationale:

Cameroon Presidential Decree No. 80/195 of 9/6/80 stated the aims of teacher
training for the country as follows: "To train a new form of teacher/teach­
ing personnel that would help train children to the quality of life where
they are born (rural areas); be able to solve everyday problems of the com­
munity; be self-sufficient and economically independent and to serve the
needs of the local community socially, culturally, and economically."

The above calls for structural changes at the 5 TTCs this project will
strengthen. Building changes must respond to the curriculum and pedagogical
needs of the educational reform, as well as to the peculiarities of each site
in terms of climate, availability of building materials, and local methods of
construction, as well as customs.

The Ministry of Education has prepared a booklet of building space norms for
educational facilities: Ref: MINEDUC - "Etude de Normes de Construction pour
Colleges d'Enseignement Technique Industriel, Commercial, et d'Arts Menagers",
produced in 1976. This reference is useful for standardization of administra­
tive office buildings, classrooms and specialized facilities. For dormitories
and other support facilities for campus living it is necessary to rely on
experience and internationally accepted standards. All project TTCs require
a site with a minimum amount of land (at least 6-8 hectares), which includes
playfields.

The ruralization emphasis of the educational reform, the relatively mild
climate at each site, and local traditions and economies, all suggest simple,
Spartan, single or double story, single room-width facilities, utilizing local
building methods insofar as may be appropriate, and materials which are durable
and low in maintenance requirements. Kitchen facilities should cater to local
methods of food preparation. Toilets must be large enough and sufficiently
durable to withstand the added stress of users who may be unaccustomed to such
facilities. Power and water needs should be minimized.

In sum, the fundamental aim of the physical development aspect of the project
is to provide simple, rugged, TTC facilities which are conducive to preparing
primary teachers to implement the educational reform, and, in this spirit,
reflect the realities of living and working in rural Cameroon, yet demonstrate
and inspire improvement of these realities.

02. Assumptions:

For a clear understanding of the basis for specific recommendations regarding
the expansion of physical facilities of the five teacher colleges, it is
necessary to explain the assumptions which guided the decision making process.
Some assumptions are usually accepted principles, while others are issues
which mayor may not have final answers at this time.

1. -It is assumed that all five ENI's should be improved to the same
essential level of operational quality and state of repair in
their existing locations.
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2. It is assumed that where additional land must be acquired to
provide equivalent development potential, that the GURC will
take early steps to do so at Garoua, Maroua and Ngaoundere.

3. It is assumed that the target total enrollment numbers for
each institution recommended in this report are adequate for
the short term needs of the provinces. It is assumed that
these institutions will need to expand in the future, given
the increasing demand for teachers. The practice of forcing
an institution to overlaod a dormitory to twice its normal
capacity, as at Ngaoundere, should not happen, however.

4. It is assumed that being asked as specialists to come from
outside Cameroon implies that there is a desire that special
attention be given to the teacher training program and re­
cognition of a need to build greatly improved facilities.

5. Therefore, it is assumed that GURC policy makers who are
jointly involved in planning this project are committed to
the implementation of the recommendations of the Project Paper.

6. Lack of time and accurate information precluded a study of
alternatives at each location. Instead, it was assumed that
one logical plan diagram would provide a sufficiently
accurate basis for project cost estimation for each location.
It was assumed that budget shifts would be possible from an
overestimated site to one that might have been underestimated.

7. Though not precisely true, building costs were assumed to
be the same at every location, with the budget total pro­
viding the proper average.

8. Similarly, even though not absolutely true, a common outline
specification for all buildings was assumed as a basis for
cost estimation. Again,averaging should compensate.

Should a number of the foregoing assumptions prove to be untrue, then the
recommendations regarding the design and construction of additional facilities
could be somewhat incorrect and would require modification.

03. Cost Determination Methodology:

Institutional expansion costs were determined through a seven step process
as follows:

1. Assessment of the nature and current condition of existing
facilities, and inventory taking at each of the five sites
which involved mapping, photographing, tapping existing
information, and questioning.
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2. Questionnaire interviews to reach an understanding of past
development, and to rank problems and needs requiring
attention for future development.

3. Understanding and quantifying the new needs for additional
facilities to accommodate the increased enrollments was
achieved through a study of current utilization and
projections.

4. Adopting norms and standards for each building type was
necessary to establish building space requirements and total
building sizes.

5. Developing a tentative alternative concept diagram campus
plan for each school to illustrate the implications of
possible land needs, of accessibility and organizational
problems, and of utility needs.

6. Adopting a common outline specification for all buildings
matching the Garoua model provided a basis for square foot
unit costs.

7. Following rules of thumb and experienced judgment prOVided
useful percentages of building costs for site development
costs, as well as furniture and equipment costs.

The potential accuracy associated with the foregoing steps was reduced because,
in most cases, plans and other information were unavailable at the schools
as well as in the Ministry of Education and the Ministry of Equipment. Plans
for Garoua were eventually located in the office of Nsangue Akwa, Architect
of Douala. Even then, a special order from the Minister of Education was
necessary for permission to review the drawings.

In cases where there were no fences, the institutional boundary location was
uncertain. In most cases there was not even a record of the boundary dimen­
sions or land holding. Only in one case was topographical information pro­
vided, and that proved to be inaccurate. With insufficient time for an
instrument survey of each site, it was necessary to utilize information from
small-scale geological survey maps (1:50,000) for location and general topo­
graphy. Location of buildings and their approximate size were provided by
the GEO of USAID/Yaounde, who had previously paced off the distances. It
should be noted, therefore, that the site plan drawings accompanying this
report are only diagrams representing general configuration and approximate
dimensions to the scale noted on each drawing. Since costing does not
depend upon accuracy in the size of existing buildings, this method was deemed
acceptable. A more accurate method would have been unacceptably time­
consuming and expensive at this stage of the project.
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04. Observations from Institutional Surveys:

The following are summaries of design team observations about the existing
physical condition of each of the five Teacher Training Center (TTC institu­
tions.) Each list implies a set of problems and needs that should be
addressed whether or not expansion occurs.

04.1 GAROUA

1. Designated library is not functioning. (Lack of books,
librarians, money).

2. Insufficient administrative office space. (Due to an ex­
panded administrative staff).

3. No faculty room.
4. Dining room is too small and kitchen needs improvement.

(Not designed for wood-burning).
5. Dormitories are too crowded, no room for surveillant, no

provision for women students, toilets overloaded.
6. Plumbing systems inoperable, the disposal system is im­

properly constructed.
7. No sports fields, must share with local high school.
8. Designated laboratories not used as such. (Reasons given

were no equipment).
9. Practice teacher observation laboratory is not well used.

10. Workshop is unused. (Reasons given were no materials to
work with).

11. Site boundaries are unmarked and undefined.
12. There is no sense of entry and arrival.
13. Campus and buildings are not well maintained.

04.2 PITOA

1. There is no library, only a storage room for books.
2. Administrative office space is inadequate.
3. There is no faculty room.
4. Dining room is too small, kitchen is smokefilled (due to

poorly designed wood-burning stove), dishes are washed outdoors.
5. Plumbing systems are not working throughout. (The disposal

system is full of roots). Dependent upon outdoor latrines.
6. Circular classroom building is dingy, poorly ventilated, and

the rain blows into the building.
7. There is no workshop-classroom.
8. Dormitories are improperly oriented, with poorly designed

toilet facilities.
9. Staff residences are built in a low-lying flooding area.

10. No adequate laundry facilities. (Washing is done outdoors).
11. No adequate storage facilities. (Insects/bats a serious problem).
12. There is no sense of campus entrance or arrival.

John M
Rectangle
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04.3 MAROUA

1. There is a library room~ but it is very small, with just a
few books.

2. The Administration building is much too small and a very poor
structure, unfortunately located at an odd angle which
subjects it to the noisy intersection of several main streets.

3. A new building for the faculty room has just been completed,
but has not been occupied.

4. The dining room. is too small. A relatively nice kitchen
equipped with gas stoves is seldom used. Instead, an open shed
with wood-burning open fire is used for cooking.

5. Two classrooms are crowded and dingy.
6. A large multi-purpose classroom with sloping floor, and non­

functioning audio visual component is not utilized to its
potential.

7. The dispensary is used as a girl's dormitory.
8. The boy's dormitories are overcrowded and dirty.
9. A workshop/storage building is too cluttered to function.

10. The toilet facilities are non-functioning.
11. An addition to the dormitories intended for girls is in a

static unfinished state.
12. The whole site is low lying and undrained, particularly the

playfields, with water standing on much of it when it rains.

04.4 NGAOUNDERE

1. The buildings are unfortunately sited on the slope of a hill,
with two parallel roads at a higher elevation. The roads are
both too close to the buildings.

2. There is no sense of entrace to the campus, and no sense of
either boundary definition or domain.

3. Building orientation apparently is not best for climate control.
The nice climate mitigates the mistake.

4. Buildings are placed too close to each other, and are arranged
so that expansion will be difficult.

5. Though yet unused, the buildings are underdesigned (plumbing
systems will not function very long without breakdowns).

6. The dormitory is a case in point. The building was designed
for 40 students with the number of toilets and bath fixtures
about right. Even before occupancy the number of beds has been
doubled to 80 by introducing bunk beds, thus overloading by
100% the toilet, bath and laundry facilities.

7. The campus is incomplete with no library, no laboratories,
no workshop, no infirmary, and an inadequate faculty room.
There is no power to the site, and no telephone service.

8. There are no provisions for women students to live on the campus.
9. Plans prepared by the Ministry of Education for Ngaoundere il­

·lustrate a major reason for the substandard quality of the campus.
The plans are not based upon an environmental analysis and there
is no evidence of a true master planning exercise. Building
design is evidently not based upon an in-depth analysis of user
needs. In short, planning and design procedures are too simplis­
tic, are outmoded, and plans are incomplete.
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04.5 BAMENDA

1. There is no power or water to the site, though wiring and
plumbing have been provided in the buildings. Because of
site elevation, city water pressure is insufficient. TTC
uses outdoor latrines.

2. The access road is non-functional during very wet seasons
because it is unsurfaced and steep.

3. There are no dormitories and no eating facilities, so students
must walk up t05 km to school every day; staff have no
housing and must also walk from their homes in the city.

4. The library is seriously inadequate. In addition, a science
laboratory, workshop, and infirmary are lacking.

5. Administrative office space is inadequate.
6. The faculty room doubles as a classroom, causing conflicts.
7. Building structural elements are underdesigned, in one

instance causing a sagging roof on a new building.
8. The site lacks playfields.

To summarize the above problems, it is apparent: none of the campuses has a
proper entrance and arrival; only Garoua has an acceptable walkway system;
nearly all plumbing and sewage disposal systems require redesign and re­
building; most kitchens require re-design, renovation, and equipping; all
institutions need some form of faculty room; some TTCs lack playfields, while
others have playfields which call for upgrading; various buildings in all
institutions need remodeling and/or rehabilitation; none of the institutions
has a properly functioning library study space for students; and none has a
functioning workshop facility; none of the institutions has a good dispen­
sary; laundry facilities at most TTCs are inadequate.

05. Summary of Development Recommendations:

The expansion program contemplated for each institution, which, in some cases,
more than doubles the existing enrollment, causes an equivalent increase in
demand upon present facilities, such as library, dining/kitchen, dispensary,
laundry, toilets, and playfields. In most cases an enlarged or new adminis­
tration building is necessary. In all cases additional classrooms are
required along with additional dormitories and other facilities.

The following summarizes the recommended improvements for each institution.
The accompanying maps (1:50.000) suggest locations for the institutions;
the tentative campus plan diagrams (1:1000) form the basis for cost estimation.

05.1 GAROUA (Plate C)

1. New library and faculty room, central location.
2. Remodel existing Library space for expanded administrative

offices.
3. Add two dormitories of 40 each (one for women).
4. Expand dining room to increase capacity to 250, plus staff.
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5. Upgrade the existing kitchen, and provide proper wood­
burning facilities separate from remainder of kitchen.

6. Add sports fields and agricultural fields either north or
east of campus. (Extended campus should total 6-8
hectares).

7. Move road minimum of 30 m away from dormitory, kitchen.
8. Provide new entry road and parking area just south of

administration building as originally intended.
9. Remove inoperable plumbing and sewage disposal systems

and replace with systems adequately designed for use. Use
commercial fixtures and fittings instead of residential
ones.

10. Provide additional walkways and utilities as may be
required to serve the new buildings.

11. Provide fencing completely around the site.
12. Provide furniture, equipment, and teaching aids as may be

required to make operational library, workshop~ and other
facilities. Assume there is adequate secure storage for
equipment and supplies.

13 .. Add maintenance center as part of workshop facility; pro­
vide necessary equipment and supplies to make it operational.

05.2 PITOA (Plate E)

1. New library in central location.
2. New classroom building with four classrooms and lab in

central location.
3. Remodel existing circular classroom building for Faculty

Room and Domestic Science Lab.
4. New administrative office building.
5. Convert existing substandard office buildings into storage

and maintenance center.
6. Dismantle walls of existing two substandard storage sheds

and convert one to covered student activity area. The other
can be converted to workshop classroom.

7. Add dormitory capacity for 130 students with provision for
women (new capacity is dependent upon decision on whether or
not to continue boarding Annex School students; if Annex
School students cease to board, dormitory space for TTC
will become available.

8. Remodel dining room to accommodate TTC students and staff,
and remodel kitchen to make it more functional. (Annex
School students can use the small dining room.)

9. Provide appropriate laundry facilities.
10. Remove old plumbing and sewage systems, replace with ade­

quately designed systems appropriate for stresses.
11. Provide surfaced walkway system throughout campus.
12. Provide new entry road and parking off main highway, pene-·

·trating to central campus. New Administration Building should
be located adjacent to arrival point.
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13. Provide furniture, equipment, and teaching aids as may
be required to make library, classrooms, laboratories,
workshops, and other facilities operational.

05.3 MAROUA (Plate G) - New Construction in a new site.

1. Library in central location.
2. Administrative office building near main entrance.
3. Five classrooms, a science lab •• and a domestic science lab.
4. Manual arts workshop with maintenance center
5. Multi-purpose hall for capacity 300. (Funds not provided

in this project - see note at bottom of p. ).
6. Faculty room.
7. Dormitory capacity of 220 students. with provision for women.
8. Dining room to seat all students.
9. Kitchen, providing wood-burning facility separate from

remainder of kitchens.
10. Infirmary with separate cubicles for men and women.
11. Central Laundry.
12. Sports fields.
13. Entry road, service roads and parking.
14. Walkway system.
15. Campus utility systems including water supply, underground

electric power and telephone. and sewage system.
16. Provide furniture. equipment, and teaching aids as may be

required to make library, workshop, and other facilities
operational.

17. Since this is a new campus, provision should be made for
extra landshaping, site drainage and landscaping.

18. Perimeter fencing should be provided.

05.4 NGAOUNDERE (Plate I)

1. New library and faculty room. central location.
2. Add four new classrooms, a science lab, a domestic science

lab and a workshop.
3. Add dormitory capacity for 160 additional students with pro­

vision for women students.
4. Increase capacity of dining facilities to serve 200 (Prid

double as an assembly room).
5. Provide wood burning addition to kitchen.
6. Upgrade sports field (grading only has begun).
7. Move main road minimum of 30 m from buildings.
8. Acquire additional land and shift boundary south and west

to provide for expansion in those directions as shown on plan.
9. Provide entry road and parking area west of Administration

Building.
10. Remodel plumbing systems to serve adequately the heavy stresses

that will occur.
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11. Provide a walkway system for the campus.
12. Provide additional utilities as necessary to serve the new

buildings.
13. Provide fencing around campus.
14. Provide furniture, equipment and teaching aids as may be

required to make facilities operational. Y~ke certain
adequate secure storage is provided for equipment and
supplies.

15. Add maintenance center as part of workshop facility, and
provide necessary equipment to make operational.

05.5 BMiENDA (Plates K and L)

1. New library and faculty room, central location.
2. Add four new classrooms, a science lab and a domestic

science lab.
3. Add workshop with maintenance center.
4. Add dormitory capacity for 300 students. (Assume 20 non­

resident).
5. Add dining and kitchen facilities to accommodate the full

300 students.
6. Add infirmary.
7. Develop new access road, turnaround and parking area near

Administration Building. Surface road where grade is
steeper than 10%.

8. Provide underground water reservoir of 50,000 gal at low
elevation, served by city water supply. Provide water tower
of 16,000 gal at top of site with pump system to elevate
water from underground tank.

9. Provide transformer and underground power service from edge
of site to connect to high tension bulk service supplied by
government utility.

10. Provide complete sewage systems for campus.

06. Building Types and Space Norms:

Ref: MINEDUC - "Etude de Normes de Construction pour Colleges .•• " as well as
patterns already established at TTCs which agree with internationally accepted
norms .

The following is a short form facilities program or 'needs analysis' of
building types and spaces common to the five TTCs. The "Schedule of accommo­
dation" for each institution is based upon these norms: (increased where
enrollments are higher as in Bamenda).

LIBRARY Since studying in dormitories is apparently
not possible, the intention is to provide
space in a central library for a study hall.
The library is the only building proposed
for air conditioning, which should en­
courage use by students, and preserve read­
ing materials.
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Seating for 120 students
Collection/books and periodicals
Administrative office/work space ---

180m2
30
30

240m2

150m
2

FACULTY ROOM

CLASSROOMS

SCIENCE LABORATORY

DOMESTIC SCIENCE LAB

WORKSHOP

ADMINISTRATIVE BLOCK

- Space for 16 staff near the library. A center
for teachers' conferences, for lesson prepara­
tion, and for social interaction. A lounge,
mailboxes, lockers, and a snack area__ 50m2

- Space for 40 students each, 1.75m2/student,
single loaded exterior corridor, windows
on both sides for natural light and cross
ventilation. Students remain in one room,
teachers rotate. Grouped in clusters of
four or more (re. p.39 ) 70m2

2- Space for 40 students, 2.5m /student.
A single laboratory for teaching science
courses. Wall counters around room with
sinks, teachers' demonstration table in­
front. Classes would rotate into the
lab during each week. Group with class-- 2
rooms (re. p.41 ) 100m

2- Space for 20 students: 5m /student. A
lab with 3 sectors: sewing, kitchen,
child care, with 6-8 students study­
ing together in each sector. Space
must be provided for simple equipment
and tables for working (re. p. 99) 120m2

- Space for 20 students for training in
simple manual arts: and in use of farm
tools for agriculture. Should also be
the maintenance center for the campus.
Requires a workshop area with work
tables, simple tools and implements,
with a separate room for maintenance
center. Storage for tools, materials
and maintenance supplies is required__ 100m2

- Additional administrative staff being
assigned to TTCs requires additional
space beyond current norm. By remov-
ing the faculty room and lounge to a
separate facility, and adding two
offices, the staff can be accommodated.
Comprises: offices for Director,
Assistant Director, Econome (Bursar),
Surveillant (Dean of students), Director
of Studies j Depot General (Store keeper),
plus space for a secretarial pool, a
duplicating and storage area, entry/
reception, and toilets
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- Designed in units of 40, with students
grouped by 4 on single beds (no bunks)
in cubicles, having partitions suffi­
ciently low for a Surveillant to view
the whole room from one end. Provide
entry area, room for Surveillant or
Warden, storage room for baggage and
trunks, storage for bedding, storage
closets for student clothing, toilet,
shower and laundry facilities. Design
properly oriented with windows on both
sizes for natural light and ventilation. 2
Design unit for women students. 8m2/student__. 320m.

- Could be used also as a multi-purpose
hall for various social events, talks,
films and entertainment. Standard
1.2m2/student for 220 students, 8 stu­
dents/table"------------------

KITCHEN

LAUNDRY

INFIRMARY

Note:

- Design to accommodate desire and need
for wood burning cookers. Two part kit­
chen, first part with gas stoves) dish­
washing, preparation and serving, located
next to dining. Second part designed
for wood burning stoves, with open walls
and proper venting. Provide adequate
and appropriate food and utensil storage.
Plan of kitchen should be derived from
equipment layout according to user needs _

- Though some laundry space is provided
in each dormitory, a central laundry is
necessary to handle bed and table linens,
as well as to supplement dormitory laun­
dries. Deep sinks with hot and cold water,
counter space and tables are used for wash­
ing. Separate open space for ironing is
necessary. Provide large wall openings
for good ventilation. _

Provide space for up to six single beds,
each in a cubicle, or curtained area. Pro­
vide space for desk, examination table,
work counter and cupboard as well as
toilet facilities _

160m
2

MULTI-PURPOSE HALL - Assembly space to seat students and staff for
lecture) films, entertainment. Provide with
sloping or stepped floor, demonstration area,
and projection facilities.

(Cont'd ••. )
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Such a facility exists at Pitoa and ~~roua,

but low utilization could not justify the
expense of a similar facility for the other
institutions. The campus diagrams in this
report do not include such a facility for
Garoua, Bamenda, or Ngaoundere. It was
assumed that the Dining Hall could serve as
an assembly space.

However, MINED has requested inclusion of
this facility for all of the TTC's, and it is
included in the plan for the new ~furoua cam­
pus. It can be incorporated during the
master planning process for any of the campuses.

Moreover, being outside the scope of this pro­
ject, these facilities would be funded
separately by the GURC.

07. Quality of Facilities - Effect upon Costs:

Determining the appropriate quality of facilities to meet the needs of the
Cameroon context is a difficult task. On one hand, buildings designed for
long range serviceability and relative permanence, without costly maintenance
programs, are initially more expensive. Yet, where maintenance is virtually
non-existent, as in Cameroon, there is an argument for the initially expen­
sive facilities. The objective certainly is to provide a live/learn environ­
ment that meets expectations, that encourages rather than handicaps and
discourages. On the other hand, it seems inappropriate to provide facilities
too far removed from the reality of the buildings found in the rural context
of Cameroon. There is a strong argument for providing very rudimentary
facilities for the Teacher Training Colleges, to prepare the teachers for the
situations in which most of them will teach: simple open sided shelters.

The buildings that already exist at the five TTC's are probably the best
indication of what Cameroonians believe to be appropriate, varying from the
low quality found at Pitoa and Maroua to the recently constructed facilities
at Garoua. The facilities at Garoua seem to strike a good balance between
those that would be too rudimentary and those that would be overdesigned;
therefore they were adopted as a standard of quality for the project.

Building unit costs grow directly out of decisions about building quality,
i.e. the choice of materials and systems. As a basis for estimating building
costs for this project, a very general outline specification was derived from
the relatively new ENI facilities at Garoua. This is intended only as a
suggestion of the materials and systems to indicate the nature of buildings
recommended, not as a source of actual cost takeoff, which is impossible until
the buildings are designed.
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It is recommended that buildings not exceed two storeys and where space
permits, they should all be single storey. On sloping sites, two storey
buildings may be more advantageous,. but the single storey buildings are
simpler, more economical, and better related to the rural context.

Recommendations for building materials and structures follow:

Framing System - A light concrete frame with a wood truss roof fastened to
the frame is the preferred and traditional structural system. Concrete coming
out of the ground to the -roof mitigates the termite (white ant) problem. It
also provides more fl~xibility in opening the sides of buildings for natural
light and ventilation. It is structurally more stable and probably as econo­
mical as a masonry bearing wall system.

Roof - Deformed aluminium sheet, fastened to the top of sloping wood trusses
is currently the preferred roof. If properly fastened to prevent leakage, the
roof is durable and reflective; and though a somewhat expensive material the
aluminium is cheap to ship, handle, install, and is locally produced in
Cameroon.

Walls - A relatively thin 15 mm concrete block wall plastered inside and out
is the common non-bearing interior and exterior wall. Tied to and supported
by the concrete frame, the walls provide a weather resistant and economical
skin. However, these thin walls are subject to breakage and chipping, parti­
cularly where the wall joins the concrete frame. Use of thicker (20 cm) and
higher quality block is recommended.

Floors - Exposed concrete floor slab on grade or on the concrete frame, in
the case of a two storey building, is universal in institutions. This is a
permanent and low maintenance floor surface, though is difficult to keep clean.

Ceiling - Plywood paneling (7 mm thick) applied to the underside of wood roof
trusses is the traditional system in single storey construction. This is a
good and economical solution, if best quality plywood is kill fully applied
on leveling strips and painted white for light reflectance. It is better
accoustically, and more insulative than a concrete roof slab.

Windows - The generally mild weather, and the need for cross-ventilation has
popularized the glass louvered Hjoulousie" type-window. Very economical in
first cost and relatively economical to maintain, this window type is the
best choice. Use of tight casement windows could be considered in colder areas
such as Ngaoundere and Bamenda, at least for dormitories.

Doors - Locally manufactured ordinary hollow core doors are not of good
quality and warp easily. A higher quality hollow core or else a solid core
door in solid wood frame is the best construction. Though not commonly avail­
able, kiln dried lumber would solve many of the problems in door and frame
construction. A major problem is termites (white ants) entering the frames.
Precautions should be taken to prevent this from happening or metal doors and
frames should be considered.
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Hardware - A very small item in the total cost, it is always best to obtain
the best quality hardware available to reduce the frustration of disrepair
and lack of serviceability. Importing hardware may be actually less expensive
and the best alternative to consider.

Electrical System - Lighting systems can be kept simple and inexpensive using
locally available technology and fixtures. Utilizing natural illumination in
classrooms that are left virtually white can greatly reduce any need for
artificial illumination. Use of color on walls should be limited and
advisable for the bottom portion (shoulder height) of the walls only.

Municipal power is available to all institutions and could be provided in bulk
high voltage at reasonable rates, if the system is designed in that manner.
The institution must provide its own transformer to reduce line voltage to the
standard building voltage. Power to buildings should ideally be distributed
through underground cables.

Water System - In most cases all that is required is simply an extension of
an already existing municipally supplied water distribution system. The Bamenda
ENI is unique in that there is currently no water system on campus and the
municipal source does not have sufficient head to supply the hilltop site of
the school. Required is an elevated tank on the hill. supplied by pump from the
municipal source. An underground storage tank near the source may be desirable
to allow some flexibility and to reduce the size of the elevated tank.

Plumbing and sewage disposal - This constitutes the most serious problem for
all institutions. Students coming to the schools are often unused to plumbing
and do not know how to use the facilities. As a consequence, virtually all
plumbing systems for dormitories are non-functioning. The difficulties stem
from designing residential quality fixtures and fittings in an institutional
situation. Moreover, there are an inadequate number of fixtures provided for
the number of users. Add to this lack of training and discipline in use, and
it is understandable why temporary latrines must be provided.

There are obviously two alternatives for solving the problem. The first is to
revert to the rudimentary, and design good latrines as a permanent solution.
The other alternative is to design heavy institutional systems with sufficient
institutional fixtures to bear the stress, then educate and discipline the users.
Breakdowns, when they occur, are then solvable maintenance problems. Tradi­
tionally, every building has its own septic tank and disposal cesspool, rather
than any kind of centralized institutional system such as oxidation ponds.

Costs are based upon the first alternative: installing heavy plumbing with
individual building septic tanks.

Roads - With few cars, there is a minimal requirement for campus roads. A new
entry road (5 m width) with turnaround and parking, is recommended for each
institution. Proper grading and compacting with a 10 cm gravel cover and
proper drainage is necessary to protect the roadway.
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Land Shaping - At Maroua and to some extent at Pitoa, land filling is
important to raise some low areas and provide a slope for drainage away from
the buildings. This is possible where the building plinth levels are suffi­
ciently high. The fill should be compacted and -seeded with grass.

Playfields need to be prepared through cutting and filling at Garoua and
Bamenda. The one at Ngaoundere is nearing completion, though needs some quali­
tative improvement on its edges.

Walkways - Landshaping should anticipate walkway location, and grading should
drain water away from them. Cost estimates are based upon new walkway systems
for every campus except Garoua, which already has a good system. Walkways
would average 2 m in width and at least 8 cm thick.

Fencing - To provide a barrier for livestock and to deter other trespassing,
it is important to provide a perimeter fence, as at Pitoa_ Estimated
cost is based upon use of steel angle posts set in concrete 2 meters apart, with
2 m wide aluminium chain link netting stretched on a heavy 3 strand wire at
top, bottom, and middle. It will be necessary to provide gates for access
through the fence.

08. Facilities Planning and Design Process

The design and construction of institutional facilities can follow various pro­
cedures, some of which are likely to produce unsatisfactory results. Parti­
cularly when the institutions are small and located in outlying districts, as
is the case with·the five TTC'sof this project, a special effort must be made
if a result is to be achieved that is commensurate with the expectations of the
participants in the project and the potential of the investment. It is virtually
certain that if traditional procedures presently being followed are allowed to
determine results, disappointment will ensue.

One only needs to visit the five institutions of the project to recognize that
they for the most part were poorly planned, designed, and constructed. To
quote the Director of one of the institutions, his dormitory was a "scandal: l

•

The major problem is lack of experience in institutional planning and design,
lack of commitment to achieving a quality product, and limited control of
the construction process.

For the same investment it is possible to achieve a delightful, conveniently
arranged, and soundly constructed environment, or a disorganized, crudely
built, frustrating one. When the latter occurs everyone suffers. In order to
prevent this from happening, the following considerations and methodology are
proposed:

a) In a project where expatriate advice and technical assistance is
sought all permanent results of the investment should be a contri­
bution of something better than would ordinarily be achieved.
Therefore, some form of intervention such as an expatriate
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specialist in Educational Facility Planning (Consultant)
should be programmed into the process,~hrou~h a USAID direct
~ontract with an IQC.

b) The Service of Construction and School Equipment in the
Planning Division (Service) has important responsibilities
for the construction component of the project~ Through
the services of the Consultant, the Service could present
to the Ministry of Equipment (MINEQUIP) a thorough descrip­
tion of its needs for the five TTC sites. The MINEQUIP will
then contract with an Architectural and Engineering (A&E)
firm for the preparation of the bid documents. The Service 1

together with the MINEQUIP and USAID, will review and
approve each stage of the A&E work through the sketch; pre­
liminary and prefinal submissions to assure that the stated
needs are being met. The final bid documents will finally
be jointly approved by the MINEQUIP, the Service and USAID
before the construction is advertised for bidding. The bids
will be opened in the Presidency where they will be evalua­
ted by a panel composed by the members of the Presidency,
the MINEQUIP, the Service, and USAID. Finally a host country
contract, or contracts, for the construction in the five TTC
sites will be awarded and approved by USAID.

c) The USAID/Yaounde engineer (GEO) would monitor the work
developed by the Service and the Consultant during the up­
front preparation of Master Plans and building layout con­
cepts to be presented to the MINEQUIP for the procurement of
A&E services. Before the A&E firm can begin its work, the
following studies by the Consultant would be needed:

i) Building Program. This study will describe the find-
ings of needs analysis derived from educational, physical,
and financial considerations by the Consultant in cooperation
with the users of the facilities. The Consultant will investi­
gate and describe in detail the requirements of the institutions.
These include courses, curricula, administration, policies,
students, staff and operations. He will then translate them
into specific descriptions of detailed facility requirements
such as classroo~ size, shape, seating, and equipment.

ii) Schematic Designs for each Building or Preliminary Bloc
Plans. Various alternative configurations will be

studied for each building type to examine appropriateness for
the situation. Prototypes will be developed and reviewed for
their conformance to the specific needs described in the build­
ing program. Schematic floor/plans and elevations to illustrate
concepts in preliminary form will also be developed.
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iii) Site Plan. This will constitute an environmental
analysis of the site, including topographical, dimensional,
and geological studies. An accurate base map of the site
will be prepared, and all collected data recorded. In
addition, site needs and constraints will be identified.
Alternative organizational plans indicating distribution of
the facilities will be synthesized and compared and finally
the best selected.

iv) Campus Master Plan. This final document will re­
present the needs of the user. In it, the schematic design
plan of each building will be combined with the site plan
concept, adding roads, walkways, utilities, and landscaping.

Throughout this process it is presumed that the Consultant
would be in constant dialogue with the Service, who is the
user, and the USAID/Yaounde engineer to be sure that the
designs and plans produced meet the required needs.

After the above four steps are completed, the final design
work would be passed on to an architectural and engineering
(A/E) firm through the initiatives of the MINEQUIP.

d) The final design by the A/E firm will consist of the follow­
ing Phases:

i) Design Development. This includes the preparation of
detailed drawings and other data relating to building appear­
ance and structure, mechanical and electrical systems;
construction materials and finishes and other essentials.
The A&E firm also will submit a Statement on Estimated
Construction Cost. The entire process of Design Development
includes three separate submissions by the A/E firm:

a. Sketch Submission: This must include alternative
selection of material studies and schematics, small-scale
preliminary drawings and outline specifications. .

b. Preliminary Submission: This must include a pre­
liminary set of drawings representing the site plan, floor
plans, elevations, and sections for each discipline: civil~

architectural, structural, mechanical, plumbing, and electri­
cal engineering studies and specifications will be outlined
so as to be able to identify special problem areas to be re~
solved and calculate a reasonable cost estimate for construc­
tion. This submission is most important: it will determine
beyond a reasonable doubt, the feasibility of the construc­
tion program vis-a-vis the budgeted funds.
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c. Prefinal Submission: This must include all plans and
specifications in their final form, incorporating the corrections
and modifications recommended through the previous submissions
and reviews.

ii) Final; Submission and Construction Documents Preparation:
Following the prefinal submission approval, the plans, specifi­
cations, instructions to bidders, time schedule for construction
and a confidential CQst estimate will be prepared so as to consti­
tute a final package which must be approved by USAID before adverti­
sing for bids.

The GEO will participate in all stages of design development and
construction (approval through completion) to assure the application
of sound engineering principles.
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10. 611 (a) Determination

I have examined the description of the project and participated in

the elaboration of the IIFacilities Design and Constructionll
, Annex __--,

through several fields trips, research, and analysis of construction cost

data.

By the observations and studies relative to those activities, I

determine that the requirements of Section 611 (a) of the Foreign Assistance

Act (FAA, 1961) for the construction program have been met.

Claudio D.
General Engineering
USAID/Cameroon

Cl--'-''-'------- -- --------
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TABLE I

NEW BUILDING FACILITIES HX- Floor Area Requirements m2
Ref: Building types and Space Norms Annexure

GAROUA PITOA ~fAROUA
H

NGAOUNDERE BAMENDA

TOTAL STUDENTS (210) (220) (220) (220) (320)

LIBRARY 240m2 240m2 240m2 240m2 320m2
(seat 120-160)

fACULTY ROON 50 Remodel 50 50 60
(15 staff)

CLASSROOHS 0 (4)-280 (5)-380 (3)-210 (4)-280
(40 stud.-7Om2

SCIENCE LAB 0 (1)-100 (1)-100 (1)-100 (10-100
(40 stud.)

DOMEST. SC. LAB 0 Remodel (1)-120 (1)-120 (1)-120
(20 stud.)

SHOP/NAINT. 0 Remodel 120 100 120
(20 stud.)

ADHINISTRATION Remodel 150 150 Add 40 Remodel
(Enlarged staff)

DORNITORIES (80)-640 (130)-1050 (220-1760 (160)-1280 (300)-2400
(8m2/student)

DINING ROOH Add-120 Remodel 250 Add 138 360
(Multi-purpose)

KITCHEN Add-20 Remodel 160 Add 20 160

LAUNDRY 25 25 25 0 30
(Supplemental)

INFIRMARY 0 0 30 30 36
(6 beds +

NET TOTALS 1095 1845 3385 1508 3986
+ 20% CIRC/WALLS 274 461 846 377 996

GROSS FLR.AREA. l369m2 2306m2 423lm2 l885m2 4982m2

TOTAL FLOOR AREA REQUIREMENTS l4,733m2 .. [159,000ft2/

x Excludes buildings now planned for construction by GURC during next two years.

HX Please note the "Multi-purpose Hall" is not included in the scope of this pro­
ject. To be funded by the GURC separately. (Not included in above table).
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TABLE II

GAROUA PITOA MAROUA NGAROUNDERE BAMENDA

CLASSRM. 0 288 NEW 0 84
ADMIN. 98 NEW NEW 0 150
DOlUIS. 180 130 NEW 60 0
DINING 136 300 NEW 0 NEW
KITCHEN 126 150 NEW 100 NEW
OTHER 0 356 NEW 40 0

TOTALS 540m2 1214m2 0 200m2 234m2

TOTAL FLOOR AREA REMODELING/RENOVATION Say 2200m2
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TABLE III

BUILDING TYPE PROJECT PERCENTAGE (New Buildings)

Building Type No. Units Net Total Floor % Proj. Net
Area Total

Library (5) units l280m2 11
Faculty Room (4) 210 2
Classrooms (14) 980 8
Science lab (3) 300 3
Domestic Science lab (3) 360 3
Shop/Maint. (2) 220 2
Administration (3)+Add 340 3
Dormitories (20) 6650 55
Dining Room (multi-

purpose) (2)+Add 918 8
Kitchen (2)+Add 360 3
Laundry (4) 105 1
Infirmary (3) 96 1

12 types 65 bldgs. 118l9m2 100%
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TABLE IV
SITE DEVELOPMENT COSTS

Public utilities available to serve every site. All but ¥~roua and Pitoa drain
naturally. Bamenda has no utilities, requires water tanks; pump.

ENTRY ROAD/PARKING
Grading/compaction
Gravel 10cm
Cost/m2 .. $26

WALKWAYS 2m wide
Conc. 8cm thick
Cost/m2 = $30

FENCING
Steel posts/
netting

Cost/m2 = $18
GRADING $4/m3

FILLING $3/m3
(incl packing)

WATER SYSTEM
pipe to buildings

Cost/m - $8

POWER SYSTEM
(underground)

Cost/m .. $10

SEWER SYSTEM
(Septic tank, well)
$5,000 ave/bldg.

TOTALS

GAROUA

5x20Om
$26,00

2x15Om
$9,000

l200m

$2km600

Gradel
fill

5,000m3
$17,500
Extension
60m
$500

Extension

60m
$600
Replace,
Add
$30,000

$105,000

PITOA

5x300
39,000

2x550
33,000

Repair
only

6,000

Gradel
fill

2,00Om3
$7.000
Extension
250
2,000

Extension

250m
2 t 500
Replace,
Add
40,000

$129,500

MAROUA

5x20
2,600

2x450
27,000

2,000

36,000

New Site

25,000
New Sys­

tem
62,300

New Ser­
vice tra­
nsformer

250m
5,500
All New

60,000

$218,400

NGAOUh"DERE

5x150
19,500

2x550
33,000

2,000

36,000

Grading

2,500m3
7,000
Extension
250
2,000

New Service
transformer

250m
5,500
Add

40,000

$143,500

BAMENDA

5x250
62,500
($50/m2)

2x500
30,000

2,000

36,000

Gradelfill

10,000m3
35,000
New Complete
line, tank,

~~~OOO
New Service

transformer

300m
6,000

70,000

$489,500

Note: Quantities are rough estimates derived from site plan diagrams. Rates
were obtained from local contractors. (Garoua, Yaounde). Not included
are costs of land acquisition, road surfacing, (except Bamenda),
building dismantling (assume salvage of materials covers costs), tele­
phone system, and landscaping.

All estimated costs' based on 1981 rates
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EQ'!IPME~T A.~D FURNITURE - (Excluding Library, included elsewhere) TABLE V

Location DescripticF Units Unit Cost Total Cost
TEACHERS' ROOM Refrigerator 1 500 500

Conf. Table 1 400 400
Chairs (Study) 16 50 800
Chairs (lotJnge) 8 80 640
Lockers 16 20 320

2660
For 5 institutions - 5x2660 ::. $13,300

CLASSROOM - Teachers' Desk 1 200 200
Teachers' Chairs 2 50 100
Desk Armchair 40 50 2000
Chalkboard, 4m 2 400 800

3100
Total 16 classrooms l4x3l00 :: $49,600

SCIENCE LAB uernonstration Table 1 350 350 '~
':eachers' Chairs 2 50 lOCo
Desk Armchair 40 50 2000
Chalkboard 4m 1 400 400
rL •3ckboard 4m 1 250 250
Wall Counter 8m 3 800 2400

(cabinets under) 5500

For 4 institutions 4x5500 = (Not needed in Garoua) $22,000

DOHESTIC SCIENCE Teacher!':' Table 1 200 200
Teachers' Chairs 2 50 100
Refrigerator 1 500 500
Traditional Stove 1 150 150
Butagas Stove 1- 200 200
Kitchen Cuoboard 1 250 250
Sewing Machines 2 400 800
Cutting Tables 2 ~OO 400
Materials' Cupboard I 250 250
.Denonstration Tnbles 1 150 150
Bed 1 ~50 250

3250
For 5 institutions - 5x3250 -- $16,250

John M
Rectangle
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EQUIPMENT AND FURNITURE (Cont) TABLE V (Cont.)

Locaton Description Units Unit Cost Total Cost

For 5 institutions - 5x4600 -

SHOP/MAINT. Work benches
Bench vises
Wall counter 8m
Shelving (misc.)
Tool storage panels

4
20

1

4

250
50

800
1000

200

1000
1000

800
1000

800

4600
23,.000

For 5 institutions - 5x15l00 =

ADHINISTRAT. - Executive desks
Secretarial desks
Desk chairs
Side chairs
Side tables
File cabinets
Bookshelves
Type,olri ters
Mimeograph

6
4

10
12

6
12

8
6
1

400
·200

80
50

150
250
150
800
600

2400
800
800
600
900

3000
1200
4800

600

15100
$75.500

300
50

250
100
120

40
40
40

28
220

Folding tables for 8
Chairs

Single .beds/mattress
Side tables
Wall Closet (built in)

10000
~OOO

4800----
18800

~413,600

--------------------------------
8400

11000

For 22 units of 40 - 22x18800 -

DINING ROOH ­
(FoL 220)

DORMITORIES -

For 4 institutions - 4x19400 ~ (Not needed in Garoua)
19400

$77 ,600

For 4 institutions - 4x20900 m (Not needed in Garoua)

KITCHEN - Large refrigerators
Butagas stoves
Wood range (large)
Food prep tables
Freezer equ·p.
Stock, pots
Stainless counter tops
Exhaust Hoods

2
2
1
4

1 set
3
3
3

1500
900

1200
300

5000
400

1000
1500

3000·
1800
1200
1200
500lt
1200
3000
4500

20900
$83,600,

John M
Rectangle
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For 5 institutions - 5x2400 =

Location

LAUNDRY -

Description

Ironing tables
Linen cabinets
Extractor

Units

4
4
1

Unit Cost

100
200

1200

Total Cost

400
800

1200

2400
$12,000

TOTAL EQUIPMENT AND FURNITURE

For 5 institutions - 5x3250 =

INFIRMARY 'Beds and Mattresses
Desk
Chairs
Medical Supply Cabinet
Examination table

6 300 1800
1 250 250
8 50 400
1 200 200
1 600 600

3250
$16,250

$802.IDO

Note: All estimated costs based on 1981 rates

John M
Rectangle
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TABLE VI

Assume costs uniform in T.T.C. locations (outlying towns)
Assume same unit costs all buildings - l25,OOO.cfa/m2 = $500/m2
Assume remodeling/rehab. ave. cost. - 25,000'cfa/m2 c $lOOm.

GAROUA New Construction -1369 m2x$500­
Remodel/Renovate 540 x 100 . =
Site Development =

Total

$ 68/, ,500
54,000

105,200

$843,700

New Construction -2306 x 500 =
Remouel/Renovate 1214 x 100
Site Development =

Total

Total.

New Construction - 1885 x 500
Remodel/Renovate. - 200 x 100
Site Development

PITOA

~1AROUA

NGAOUHDERE

New Construction
Remode~/Renovate
Site Development

4231 x 500
-0-

Total

=
=

=
=
=

·$1,153,000
121,400
129,500

$:.~,403,900

$2,115.000
-0-

218,400

$2. 33~J900

942,500
20,000

143,500

$1,106,000
.':-';.: ".:=_. ~_ ..-.

BAHENDA New Construction - 4982 x 500
Remodel/Renovate 234 x 100
Site Development

Total

=
=..

$2,491,000
23,400

489,50~

tbQ.03,900

TOTAL BUILDING COSTS ..

FUro~ITURE/EQUIP}ffiNT

GRAND TOTAL DEVELOFHENT COSTS - 0.98]) •..

$8,691,400

2 02 ..791>.

$9.494.100
- .............-.-..::::.--=---=-

say $9,500,000

John M
Rectangle
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09. Design and Construction Implementation and Financial Program

For a successful implementation of the projected construction activities it is
recommended that the following tasks be undertaken during the assigned times, in
their respective sequence and that financing be secured in accordance with the
following schedule.

TASK
Tn":; RESPONSIBILITIES COST FINANCED

(MONTIlS) GOV'T USAID CONTR. BY AID (000) YEAR 1 YEAR 2 YEAR 3 YEAR 4 YEAR 5

01. Secure Consultant thru an IQCK ( 3) X 200 poo
02. Complete studies of five Master Plans ( 6) X 000000

03. Approve five Master Plans ( 1) X X 0

04. Secure an AlE firm for Constr. Docurn· ( 3) X ooc.
05. Prepare Sketch Submission ( 2) X po
06. Approve Sketch Submission ( 1) X X 0

07. Prepare Preliminary Submission ( 6) X 000000

08. Approve Preliminary Submission ( 2) X X 00.

09. Prepare Pre-final Submission ( 3) X [l00

10. Approve Pre-final Submission ( 2) X X 00

11. Prepare Final Submission ( 2) X 00

12. Approve Final Submission ( 1) X X 0

13. Advertise for Bids ( 6) X X 00000)

14. Negotiate and Sign Construct. Contr. ( 4) X X 0000

15. Mobilize in Garoua and PHoa ( 3) X 750 000

16. Mobilize in Maroua ( 3) X 780 000

17. Mobilize in Ngaoundere ( 2) X 370 00

18. Mobilize in Bamenda ( 2) X 1,000 00

19. Constr. and Rehab. in Garoua and Pitoa (12) X 1,500 0000 booooooo
20. Construction in Maroua (18) X 1,554 0000 000000000000 )0

21. Constr. & Rehab. in Ngaoundere ( 8) X 736 oooc 0000

22. Constr. & Rehab. in Bamenda (16) X 2,000 ooooc 00000000000

21. Procurement for Garoua and Pitoa ( 6) X 220 000000

24. Procurement for Maroua (12) X 200 00000000 0000

25. Procurement for Ngaoundere ( 4) X 160 0000

26. Procurement for Bamenda ( 8) X 230 00000000

Financial Pl~n for Construction (June 1981 prices)

K Note: it is possible to secure a conoultant prior to signing the ProAg,
thus anticipating the implementation program by 2 or 3 months.

9.700 (200 ) (4,800) (4,500) (200)
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ANNEX G 3

Social Soundness Analysis

I. METHOD

Page 1

Since this Project is concerned with rural primary education, a special
effort was made to visit rural villages in both Project provinces. Short­
age of time precluded visits to the most remote schools, where one must
walk 1-3 days after leaving a road. However, villages on roads requiring
four-wheel drive vehicles year-round, as well as villages which are cut off
from vehicles during the rainy season, were visited, and, in the Northwest
Province, included Sagba, Bela, Baingeh, Fundong, Bafmeng, Kuk, Weh, Befang,
and Bafut. In the North, visits included a number of villages in the Garoua
area (Gaschiga, Hamakoussou, Djalou, Ram, Benaye, Ndoudja, Pitoa, and Ndola)
and in the Maroua-Mokolo area (Wandai, Mora, Godigong, Tala Mokolo, and Meri).

The visits were unannounced and school officials were absent. In some
villages, the Researcher had previous acquaintances, and in other places with
teachers, parents, and sometimes village officials. Questions concerned the
local school, the teachers' qualifications, career advancement, rural pro­
blems, inspector's visits, school attendance, books and teaching materials.
Above all, an attempt was made to probe for attitudes concerning modern
education, rural teaching assignments, girls in school and women as teachers,
and the role of the teacher in the community. In all, 82 people were inter­
viewed, either individually or in small groups:

Primary school teachers interviewed
Public/Private
Women/Men
Northerners/Southerners
Trained/Untrained
Over 40/Under 40
Rural Parents interviewed
Rural school dropouts interviewed

Northwest

26
12/14

8/18

16/10
14/12

8

North

22
18/4

2/20
12/10
11/11

2/20
20

6

In addition, during visits to TTCs, .faculty members and groups of stu­
dents were also interviewed. Special sessions were held with women students
alone:

TTC faculty
TTC students

Women/Men

Northwest

5
35

18/17

North

3
98

12/86

From these visits and interviews three topics emerged which are of
special concern to the Project:

- Primary schools in rural communities
- Incentives in the teaching profession
- Women in the teaching profession
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II. PR]}~Y SCHOOLS IN RURAL COMMUNITIES

Our visits made clear that there are really two types of rural communi­
ties--those in a vicious cycle of poor school--community progress, and those
in a productive cycle.

Villages in the vicious cycle

In both the Northern and Northwestern provinces, some rural areas are
still resistant to modern primary education. Patents place a low priority
on schooling, preferring instead for children to work in family fields,
herd cattle, or care for younger siblings. Modern education sometimes
means a sharp break from traditional values and ways of living, particularly
for girls and for Moslem children. The children usually have to leave their
villages to complete even their primary schooling, as well as to attend
secondary school or to earn wages. Thus school enrollment rates are low
(15-20% in some parts of the North); attendance is low (sometimes less than
15% at the end of the school year, which is the busy planting season; and
retention rates are low (50% have dropped out by grade 4).

The teachers assigned to such villages are often another detrimental
factor. They are both an effect and a cause of community resistance to the
school:

~
Outside and/or

)uninvolved,
dissatisfied
teachers

Unfavorable Few edu-
community cated
attitudes, residents
little in-
volvement

/in school

~
Low enroll-
ment and
attendance

During our unannounced rural visits in the North, we happened upon
four villages illustrative of this model all within an easy hour's drive
of a Departmental Primary Inspector's office. We heard reports of other
similar villages in both the North and the Northwest.
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The school in such a village typically has three or four grades, with
only one or two teachers, and 25-170 pupils enrolled. The teacher is often
an unmarried young man, in his first teaching post after the training school.
Sometimes he is still in the third year (full-time teaching) of his teacher
training program. He is ill-prepared for rural teaching, namely for: the
rudimentary school buildings; the crowded classes and irregular attendance;
the shortage of desks, benches, text books and teaching materials; the
isolation from coileagues, advisors, entertainment and sometimes from
villagers themselves at the site where the school is located. An additional
difficulty occurs in the North: many of the rural teachers are Southerners
(from the Eastern, Western, Central South, and Littoral Provinces), who are
unprepared for Northern life, e.g., the heat, the lack of water, the millet
diet, the pervading Moslem religion, and their own inability to communicate
in the Fulfu1de language.

The young teacher feels isolated and frustrated. His salary is usually
delayed 8-12 months or more. Mail does not arrive. For lack of trans­
portation, and, in some instrances, initiative, the inspector never visits
the village to counsel the teacher or arbitrate teacher-community difficul­
ties. As a result, the teacher becomes irregular in his teaching and leaves
the village frequently to buy food, to seek medical care, to borrow money,
and to file for a transfer.

The villagers, of course, complain that the school "does not function
normally". They accuse the teacher of drinking, absenteeism, and lack of
seriousness. They do little to improve his housing or to provide school
furnishings. Their children attend school less and less, even when the
teacher is present.

Eventually, the teacher may simply desert his post altogether, and the
following year another new teacher is sent to the same village. Over the
years, few residents of the village become literate or educated. The con­
sequences are two-fold. First, the villagers, even the traditional chief,
feel powerless to complain to the distant hierarchy of the Ministry of
Education and to demand improvements. Second, none of the village young
people becomes a teacher who can serve his or her own community. Young, un­
prepared, outside teachers keep arriving. The vicious cycle continues.

Villages in the productive cycle

Local and/or involved,
satisfied teachers

Favorable community atti­
tudes, involvement in
school

Increasing number of
educated residents

Higher enrollment
and attendance
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A very different and productive pattern occurs in many villages of
both provinces,· sometimes throughout entire districts. In some of these
villages, the teachers are natives of the area, able to adjust quickly to
local life. In some villages young outsfders teach alongside experienced
local teachers. The government school inspector or the church school
manager visits at least once a year.

The community often has a Parent-Teacher Association, active in pro­
viding the teachers' lodging, planning new buildings, maintaining existing
buildings and equpment, and perhaps helping with a school garden. The com­
munity has favorable attitudes toward the school and toward modern education.
The teacher is something of a "kingU

, a "light" in the community. School
enrollment and attendance are good. Some of the teachers stay in the com­
munity for a long time (more than four years).

After some 15-20 years in this cycle, a considerable number of villagers
have been educated to primary level or beyond. Whether living in the village
or elsewhere, they continue to work for the improvement of the village.
They know how to organize themselves for collective action for non­
traditional endeavors, how to obtain and administer local or outside funds,
how to ask the administration for road repairs or for roofing for a new
school. Most important, perhaps, some of the villagers have become teachers,
and work in their own village or in others nearby. The circle has closed,
and a good pattern perpetuates itself.

One might well ask why such different village patterns occur and parti­
cularly how the productive cycle became established in a given rural community.
The answer seems to be that at one time the village had dedicated and highly
motivated teachers from outside. In some areas they were missionaries from
abroad. Elsewhere they were Cameroonians sent by their government or their
church. During the critical period, they received regular professional
supervision and support. They developed good community relations and fostered
favorable village attitudes toward education. Eventually the community began
to produce its own teachers, and outsiders were no longer needed.

Implications for the Project:

One desired result of the present Project would be to aid villages to
break the vicious cycle and to enter and maintain the productive cycle. In
the immediate future, these villages need trained, dedicated, well-supervised
teachers from outside. The following Project activities can help provide
such teachers:

Pre-service courses in TTCs will include practical help for
living and teaching in a rural milieu. Courses in hygiene and
manual arts will include practice in building a wall, digging
a well and a latrine, and making desks and benches. If
Southerners are being trained for Northern posts, they will

. have special studies on cross-cultural adaptation, including
the Hoslem religion and the Fulfulde language. Student practice
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teaching will occur not only in urban schools, but also in
small, crowded rural schools with student-teacher ratios re­
presentative of those they will actually be facing as
teachers.

Textboo~s will be provided to students at the beginning of
their TTC training. As they go to teaching posts, these
books will help them prepare lesson plans, as well as study
for their own professional exams.

With more teachers available for rural posts, young teachers
(and Southerners in the North) can be assigned to schools
with experienced teachers, rather than alone.

Vacation in-service training courses will offer rural teachers
stimulation and advancement opportunities equal to those
found in urban areas. Their job satisfaction, motivation,
and effectiveness are bound to rise.

The creation of additional sub-inspectorates is already
enabling inspectors to visit rural schools more frequently.
Short in-service training courses will enable inspectors to
carry out better their multiple roles of administrator,
personnel manager, and pedagogical advisor. Vehicles will
address transportation problems.

Short-term training for headmasters will make them better
pedagoca1 advisors for the teachers working under them

III. INCENTIVES IN THE TEACHING PROFESSION

This Project hopes to train many new teacher candidates, offer in­
service training to current personnel, and make school personnel more
effective in their jobs, particularly those in rural areas. What incentives
now encourage personnel to take training and to do good work? What dis­
incentives discourage them?

To enter the teaching profession

1. Incentives:

- Good chance of permanent employment in an expanding
profession;

- Opportunities for professional advancement over
the years;

- Relatively light schedule: a 5-day week, a 9-month year
(especially appealing to women with family
responsibilities)
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- For a married woman: a guaranteed job wherever her
husband may be transferred;

- Opportunity to earn extra money by tutoring privately
(especially in cities).

2. Disincentives:

- Lower income than many other fields requiring com­
parable education--po1ice, administration, commerce;

- Likelihood of assignments in difficult rural areas;
- Likelihood of transfers every 2-4 years (not true

for private teachers).

To attend TTC

1. Incentives:

- Salary during training period in government teacher
training schools;

- 10-year contract, beginning immediately;
- Increased chance of becoming a civil servant (with

guaranteed job, salary, benefits, and pension);
- Increased chance of passing professional exams and of

entering higher pay grade;
- Increased educational level enabling the graduate to

leave primary teaching for other (more lucrative)
fields;

- For students from areas of low primary school enroll­
ment: occasional special consideration on entrance
requirements.

2. Disincentives:

- No real risk at present of losing job opportunity if
one does not attend the TTC;

- Tuition and fees required to attend private TTCs.

To take in-service courses (correspondence courses, evening
courses, vacation courses, short seminars)

1. Incentives:

- Increased chance of succeeding in professional exams,
thus receiving a salary raise;

- Pressure from supervisors" to attend certain l!ob1igatory:'
sessions (some journees pedagogiques, church-run
courses in the North);

- Paid transport, living expenses or "night allowances"
for some courses (some journees pedagogiques, churn-run
courses in the North).
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2. Disincentives:

- Lack of financial reward for successfully completing
the course itself;

- No risk of losing job or certification if one does
not attend the course;

- Tuition and book fees required in some courses (corres­
pondence, private evening courses in urban areas)

- Loss of vacation or evening time;
- For upper level teachers, directors, TTC professors,

and inspectors: lack of opportunties for financial or
professional advancement;

- For rural and small town teachers: distance from urban
centers; they cannot attend evening courses and often do
not even receive information in time to register for
correspondence courses and exams.

To be an effective teacher, director, professor, or inspector

1. Incentives:

- Favorable report by superior;
- Job satisfaction;
- Good community relations.

2. Disincentives:

- Lack of financial rewards for good work;
- Little or no risk of losing salary, job, or civil service

status;
- For teachers: lack of time to do both lesson preparation

(which goes unrewarded) and study for professional exams
(where success receives high financial rewards); further­
more, professional exams occur at the end of the school
year, just when the teacher is most needed in his or her
own classroom.

- For inspectors: difficulty and inconvenience of rural
trips; lack of transportation; inadequate vehicle mainte­
nance and gasoline allowances.

To teach at rural schools

1. Incentives:

- Legal obligation to work wherever posted;
- Salary equal to urban salary~ but usually the cost of

living is lower in rural areas;
- For rural natives: opportunity to serve one's own village.
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2. Disincentives:

- Difficult living condition--food (inadequate, diffi­
cult to obtain), water, (in short supply or almost
unavailable in the dry season), housing (often
primitive and crude);

- Distance from medical care, departmental Inspectorates
and the Provincial delegations, professional counsel­
ing and advice, in-service training courses, informa­
tion, upper level schooling for one's own children;

- Lack of financial rewards for hardship posts;
- Failure of government to honor requests for transfer

after the required 3 years in a post. Eventually, the
only possibilities for a teacher to leave may be to
plead frail health, exploit personal connections, or
abandon the post.

Implication for the Project:

Among the disincentives for entering the teaching profession and for
attending TTC, the relatively low pay of teachers is nearly always cited
as the most significant. This Project cannot aim to raise the pay scale.
Instead it should focus on certain people (of rural origin, with varying
levels of education) for whom current teachers' pay and working conditions
will not be discouraging.

In-service training:

In-service training is often offered to teachers once a year for one
or two days by provincial inspectors. In addition, confessional school
systems also offer a variety of programs to upgrade their teachers, in­
cluding one which was developed in Ngaoundere by the Lutherans of one
month's duration to assist their teachers to study for the annual national
concours (exams given by the government which, if the candidates pass,
permits them to advance to the next higher grade). In addition, hundreds
of teachers, especially in the cities, each year try to prepare themselves
in a variety of ways, evening courses, group sessions individual study, etc.,
to sit for, and hopefully pass, these concours. Most of them pay enrollment
and book fees themselves. They have one goal in mind: to pass a national
professional exam, the only path to professional advancement and substantial
salary increase. The Project must recognize that money is their primary
incentive, not professional certification (which is not uniformly required
in Cameroon) nor more effective teaching (which is rewarded only intangibly).
Therefore, in-service training offered by the Project could require a small
financial investment by the students. Above all, it must offer financial
benefits, increased chances of passing professional exams, or a salary in­
crement awarded for successful completion of the training course.

More incentives are clearly needed for effective teaching in rural
shcools. Teachers trained in Project activities must be induced to serve
in rural villages and teachers currently in rural posts should be given
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priority as candidates for Project training. Then they should be obligated
and rewarded (with special attention, if not money) for at least three years
of dedicated service in one rural school.

During our discussions with teachers and TTC students, they suggested
a number of ways to make rural teaching more attractive. Here are their
ideas:

- Require all teachers to work 3-4 years in rural areas. Then
after the required period, honor their requests to leave.

- Offer financial incentives for rural posts, such as hardship
allowance or salary increment for completed rural service.

- Guarantee housing which meets these minimum standards:

- Small house with 1-2 bedrooms and a sitting room
- Walls of mud block or cement
- Good roof of thatch or metal

- Guarantee schoolrooms which meet these minimum standards:

- Walls of mud block or cement
- Good roof of thatch or metal
- Basic furniture - teacher's desk and chair, pupils'

desks, blackboard
- Basic supplies - teachers' textbooks, chalk
- A well near the school

- Give new teachers a salary advance to help them through the
first months until their salary begins to arrive regularly.

- Establish a system of delivering salaries to rural government
teachers, so they don't have to leave their post for several days
each month to obtain it. (Private schools already have good
systems of salary delivery.)

- Offer loans for motorcycle purchases.

- Furnish isolated teachers with two-way radios.

- Decentralize government handling of personnel matters, so
teachers do not have to travel to Yaounde to follow applica­
tions for transfer, professional advancement, etc. (Private
schools handle such files in the department or division.)

- Encourage community development in rural areas so they become
desirable, healthy places to live.

- Incorporate teachers into rural communities by giving them
responsibilities such as record keeping or community develop­
ment duties.
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IV. WOMEN IN THE TEACHING PROFESSION

The current situation:

About one-fifth of the primary teachers in the Northwest Province are
women; about half of the TTC students are women. In the Northern Province,
the statistics are scanty, but the proportions are surely much smaller.

The law in Cameroon guarantees equal treatment of men and women in
schooling, examinations, employment, salaries, etc. In addition, women are
entitled to special benefits such as maternity leave and nursing breaks
(for breastfeeding infants during working hours). Nearly all the persons we
interviewed (teachers, administrators, parents, students): male and female,
agree with these regulations. They accept quite matter-of-factly that
women are and should be employed as teachers, and are entitled to maternity
and nursing benefits, as well as time to care for sick children.

Our informants, however, are quick to point out several difficulties
which apply only to women:

1. Women students (married and unmarried) who become pregnant in
the TTC often miss important segments of their training.
Some schools suspend pregnant students~ others allow them to
continue their studies as best they can.

2. Unmarried women teachers, some people say, lIcannot" be
assigned to rural posts because "they cannot adapt ll

,

lithe life is hard", or "they are not strong enough ll
• It

appears, however, that such assignments have rarely been
tried, with young women teachers being assigned to rural
schools with other experienced teachers. Furthermore, some
administrators admitted that unmarried women could be as­
signed to their own villages without problems.

3. Married women, according to civil service policy, are
posted in the same place as their husbands. Women teachers
are usually married to men whose jobs keep them in urban
centers. Therefore, urban centers often have a surplus of
teachers, the majority of them women.

4. In a primary school with several women teachers, at least
one of them will be absent at any given time, because of
maternity leave, nursing breaks, or their own children's
needs. A teaching colleague will have to take over her class
that day, sometimes adding 50 or 60 students to his or her
own class. Some male teachers expressed ressentment about
this situation; others saw it as unavoidable, yet detri­
mental for the pupils.
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The school administrators we interviewed (all men) were divided on
the question of whether more women should be encouraged to enter the
teaching profession. Some felt they should not, because of the above pro­
blems. Others said they would like to see more women entering TTCs. Still,
others felt that mostly men should be recruited at present. Later when
rural areas become more developed and more accessible, women recruits could
have priority.

Implications for the Project:

Under current Cameroonian policies, all Project activities will be open
to men and women alike. In some areas, the Project might encourage adminis­
trators to seek solutions to the problems which currently make them hesitate
to train, hire, and assign women teachers.

In the Northern Province, in particular, there are few women teachers,
but many opportunities exist for them in small towns and large villages
(even if not in remote villages). The Project will provide new or expanded
dormitories for women in liorthern TICs. In addition, the causes of current
low female enrollment in TTCs should be determined. The causes might in­
clude a lack of women candidates for the entrance exams, a small number of
successful women candidates, or the decision of successful candidates to go
to school elsewhere. Once the causes are identified, gradual steps could be
taken to integrate more Northern women into the teaching profession.
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Although a library should be a cornerstone of teacher training, at
present such a library system is lacking at the five Teacher Training Colleges
this project proposes to assist. The limited holdings available are dis­
organized and outdated. There is no professional staff to give direction
to this aspect of teacher training.

To correct the above situation, the project will establish a staff
of ten people to run a library service at each of the TTCs.

A. The Status of Libraries in Cameroon

Until independence in 1960, libraries in Cameroon were attached to
foreign missions. Libraries, like higher education, have evolved since
independence. The National Archives and Library evolved in 1966 to house
the nation's historical documents. Each new institution of higher education
also acquired a library.

Today there are 43 trained librarians in the nation. They are
divided into two categories: 21 professional librarians who hold a Master's
degree and 22 intermediate librarians who have undergraduate training.
Cameroon's professional librarians have studied in Canada, France, Great
Britain and the United States. Those librarians classified as intermediate
attended a two year course offered in Dakar, Senegal or Ibadan, Nigeria.
The Cameroonian Association of Librarians, Architects, Documentalists and
Museum Technicians (ABADCAM) was founded in 1979 to set professional standards.
However, for all practical purposes it is defunct.

There currently is no office in the MINED actively responsible for
libraries. However, there are decrees for the establishment of libraries in
secondary schools and institutions of higher education, including teacher
training colleges (TTCs). The Garoua and Bamenda TTCs already have rooms
designated to serve as libraries.

B. Description of Library Resources at Teacher Training Colleges in
the North and Northwest Provinces

Visits to the five TTC campuses revealed striking differences in
library resources. The library building in Garoua is closed. The Director
and Library Assistant made this decision due to loss of books, insufficient
funds for materials, and lack of furniture. This is the only place which
has a staff person assigned specifically to the library. He attended the
Library Institute in 1979 at the University of Yaounde library. (It was
intended that this institute would be held on an annual basis, but so far
the three week workshop held in 1979 is the only one that has taken place).
The acquisitions record lists 474 volumes; a shelf count gives 234. The
books are locked in a room, or closed-stack area, and are covered with dust.
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There is a library room on the campus of the ENIA in Maroua,
which was closed during 1980/81, by decision of the Director. There are
some 1,000 volumes on open shelves, again covered with dust. There are no
records maintained on holdings.

The TTC in Ngaoundere, temporarily occupying space belonging to
the Lycee, has about 500 volumes and these are shelved in the Director's
office. Students and faculty are allowed to borrow these books. The original
architectural plan for the new TTC campus at Ngaoundere called for a library
building but has yet to materialize.

The few books available for students to use at Pitoa have been
purchased by individual teachers who keep and lend them on a personal basis.

Though the TTC in Bamenda has a new library building, the library
collection of about 500 volumes is in the office of the school's storekeeper,
where students are encouraged to browse and borrow. USAID, the British
Council and the French Cultural Center donated most of the collection, which
has no periodicals.

None of these libraries has card catalogs. A log, when available,
lists holdings. A similar log is maintained for circulation. In all cases,
books are arranged on the shelves roughly according to the Dewey Decimal
Classification System. With no air conditioning for protection against heat
and dust, holdings are bound to disintegrate. Only the Garoua library has
an air conditioner, which needs replacing.

Existing library collections appear to have been established through
gifts when the original facilities were constructed. Budgetary constraints
have precluded additions. In sum, the use and maintenance of TTC libraries seems
marginal.

It should also be added that it is critically important that the
library at each TTC should serve as a place where students can study. Outside
of studying in bed, there is no place except in the classrooms where students
can work~ dormitory space is inadequate to permit a student to have even a small

. table and/or chair. At Garoua, which has relatively new dormitories, and where
the number of students being housed is in accordance with the capacity for which
the buildings were designed, there is no study area. At the newest dormitory,
the one at Ngaoundere which has not yet been occupied, the building was designed
on the basis of the Garoua norms but beds have been double-bunked and thus a
building designed for 40 will in fact be accommodating 80. Under these circums­
tances, it is questionable whether or not students can even study in bed. Thus,
while the need for a school library in a book-starved environment is self-expla­
natory, the need under present TTC conditions, for at least one place where
students can study, is also overwhelming. (See Appendix 1 for a chart summarizing
library resources in Cameroon.)
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II. ANALYSIS OF TTC LIBRARY NEEDS

A. Personnel and Administration

The problem of personnel exists in all five TTCs. Garoua has
a part-time staff member who supervises the library. Bamenda has library
space but no personnel. The other three TTCShave neither space nor personnel.
MINED and the TTCs have a minimum need of ten new library positions. Three
MLS trained librarians (Grade A 1), five library assistants (Grade B 1), and
two bilingual clerical assistants (level 6) are needed. (See Appendix II for
Administrative Structure) •

The MLS librarians will be the coordinators for all TTC libraries.
They will be based in Yaounde in the office of the Inspectorate General.
They will set policies, supervise library assistants, and order and distribute
library materials. The five library assistants will manage the TTC libraries.

The two bilingual clerical assistants will be located in Yaounde.
They will be responsible for typing orders, correspondence and cataloging,
etc. (See Appendix III for sample job descriptiors and qualifications.)
These positions must be approved and created by GURC. They must be ready
when the librarians return from MLS training.

Proper training of staff is imperative if the library is to function
properly. The MLS candidates should be selected by March 1984. The candidates
must have a B.A. or B.Sc. and be willing to work on an MLS in the u.S.
Practical library experience is desirable but not necessary. They should
have a background in Education. If Francophone, the candidate will receive

- three months English language training in the U.S. All will receive one
month of cultural and educational orientation. Actual MLS training will
begin in August 1984. During the 23 months the MLS candidates will be in
the U.S., they will intern two months in a u.s. teacher college library.
This experience will give the new librarians an ideaof how to organize and
manage different sections of a library. .

Upon the librarians' return, library and clerical assistants will
be hired. In-service training will be an on-going process for all staff
members. The first training session will be given for one month by the
library TA and librarians before the colleges open in 1986. It will include
an introduction to Dewey Decimal Classification for shelving purposes; how
to check out books; how to keep library statistics; how to file cards; how
to take book requests from faculty membersiand how to use the card catalog and
basic reference tools. Before the session, the librarians and library expert
will have prepared a manual for each TTC library describing, step by step,
each of the above jobs. In the last two project years, summer training
sessions will be held in Garoua by the librarians for two weeks.

The library technical expert will schedule four trips to Cameroon.
In the first one month visit to Cameroon in l~y of 1984, this person will:
establish contacts in MINED with the Inspectorate and DPNE; meet with the
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Project Implementation Committee and other ministry officials to discuss
the needs of the TTC core collections, furniture and equipment; visit all
TTC sites and discuss supplementary books for the curriculum; and meet
the MLS candidates. At the end of the trip, a written report will be filed.

In FY 84-85 the Library TA will spend one month working in the
u.s. to: gather quotations for the core collection from various book dealers;
obtain estimates for library furniture, equipment and supplies; do biblio~

graphic searching for catalog copy for the core collection; visit and confer
. wi th the MLS participants; and arrange for a summer internship for partici­
pants at u.s. teacher colleges.

The following nonth the library technical expert will return to
cameroon to present to the Project Inplementation Conunittee and the u.s. technical
team recommendations for library books, subscriptions, furniture and equip-
ment; work with the project administrative specialist to order materials;
and help the GURC draw up job descriptions and qualifications for the library
assistants who 'bheGURC will start recruiting in January 1986.

By June 1986 the library technical expert will return to cameroon
with the new librarians. They will set up the central office for the TTC
libraries in the Inspectorate of the Ministry. They will hire five library
assistants and two bilingual clerks to help process incoming books, journals
and supplies. The librarians and the Library TA will work on designing the
month long course to be given to the library assistants in Garoua in August, 1986.
This will include writing the procedural man~ls for use in all libraries.
This technical expert and the librarians will visit and stock all TTC sites.

The expert will assist the librarians in the first distribution
of books, journals, supplies and equipment, and in the second order of library
materials, before returning to the u.s. three months later.

In 1987, the library expert will return to Cameroon for one month
to meet with the librarians to discuss problems they may have en-
countered. They will visit all TTC libraries and hold individual training
sessions as needed. They will confer with the TTC faculty and staff.

To encourage professional notivation, librarians and staff will
attend workshops, conferences and seminars. TTC faculty should include
library assistants who should also be permanent members of the TTC library
conunittee.

A library decree will incorporate the TTC libraries as part of
the TTCs. It will define library resources and facilities, the status of
the central TTC coordinating librarians, the status of the library assistants,
and provide for the creation of the library advisory committee. This decree
will ensure that by the time the librarians are trained, the proper authority
is vested in the librarians so that they will be able to fulfill their duties.
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The scope and nature of the TTC library services shall be
defined in specific objectives and functions. The decree should state
whether the libraries are to serve only the staff and students of the TTC
or whether it is available to the public. The nature of the library re­
sources should be defined. The decree should explicitly state that all
resources, whether acquired by purchase, gift or exchange, are property
of the TTC's. This definition includes buildings, equipment, supplies,and
fumit ure as we 11 as books, microfonns, and audio-visual aids. It does
not involve personal property of faculty. The decree should insist on
fonnally trained librarians and provide them with salaries commensurate
with their education.

The library corranittee from the ministry should be advisory, not
operational. The decree should specify the advisory nature of the committee;
otherwise the functions of the library staff and ministry personnel will
overlap.

Efficient administration on the part of the librarians requires
forecasting and planning in relation to library objectives, sensible
organization of appropriate activities, calculation of material, and
personnel requirements, selection, assignment, training and supervision.
The authority to do this is derived from the library decree.

In drawing up the program for development of resources and ser­
vices to support the TTC objectives, the librarian needs not only sound
appraisal of available resources and operating conditions of the library,
but must also have specific knowledge of the financial and administrative
support the ministry and in particular the Inspectorate General is willing
to provide for future development. Without adequate funding for the
libraries, operational support will falter and the libraries will quickly
degenerate into under-staffed, under-stocked rooms in which little can be
found. This is clearly illustrated by the present state of the TTC libraries.
It is, therefore, absolutely necessary that the libraries be assured a budget
separate from that of the rest of the TTC. This budget would be administered
from the Yaounde office in the Inspectorate. It is imperative that this
budget be 10% of the total allotted budget for all five TTCs by the end of
the project.

If the staff is small or untrained, the book collection inadequate
to support the curriculum, or dispersed among facilities in which the librarians
have no control, any program devised will be ineffective. The librarians must
be given manpower, financial resources, materials and authority. With these
they can plan and present the Director of the Inspectorate General with a
realistic program.

B. Holdings

The five TTC's current holdings are minimal. Inprovements of this
situation calls for an immediate bookstock increase. Each TTC library's
holdings during the project should be increased to a core collection of 3,000
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volumes. An "opening day"collection of approximately 1,500 volumes, including
reference works, will be assembled for each TTC early in the project. Also
included in the initial purchase will be bibliographic tools for the Yaounde
office. A book dealer should provide this service. The project librarians
will prepare a library profile indicating the subject and non-subject para­
meters of the:br chl')icc. The book dealer will supply the announcement forms
with complete bibliographic information. Suggested guidelines for the core

. collection would be made from the library profile and various individual lists.

In general, this means the collection would consist of education
theory and history, teaching methodology, and child development and psychology.

·A strong effort should be made to collect books and reports produced in and/or
for African countries. A portion of the acquisitions should be set aside for
books with an African emphasis in literature, history, economics and basic
sciences. Subscriptions would be placed for approximately 15 periodical
titles for each TTC. Ideally, TTC collections should be bilingual.

This core collection with dealer supplied cataloging and processing
services, will be ready to use upon arrival in cameroon. Services will be
tailored to meet the TTCs' needs. The book dealer will supply catalog card
sets for each book, labels for call numbers, book pockets, circulation cards
and date due slips. Thus, the MINED based TTC librarian will only have to
assign the call number and send the books to the individual TTCS.

C. Physical Environment

Good planning is fundamental to the success of the library
structure i therefore, the contracted architect should be made aware of
requirements. (See Appendix IV for discussion of building needs and basic
library inter-relations.)

A contract with a local pest service must be established for the
TTC libraries. The holdings and buildings should be fumigated to decontaminate
before the core collection is added. The building architect will assist the
librarian in deciding what structural controls are needed. (i.e., air
conditioning, lighting, fenestration, etc.).

D. Acquisitions

The building of the five TTC library collections depends on
cooperation of the TTC librarians, library staff, TTC teaching staff and
selected ministry officials. The following procedures should be implemented.

1) The budget will be allocated by the TTC librarian with the
advice of the advisory cornncittee. The library advisory committee will be com­
posed of various TTC staff and some ndnistry officials •

. 2) Each TTC will have appointed a library advisory committee
member and all orders will be channeled through him. The committee .member
will also represent the special needs and problems of each 'JWI'C to the library.
His opinion will be solicited on subscriptions.
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3) Approximately 25% of the book fund will be allocated for
general purposes. This is necessary because of commitments for periddicals.
A special contingency fund £or major purchases which cannot be met from any
one fund should be created and the method of recommending and approving
such requests made clear to advisory committee.

In order to achieve broad coverage, bibliographic tools are
needed. The core collection will include subscriptions to basic tools.
Because the libraries have limited human and £iscal resources, a good book
dealer is essential. Book dealers consolidate library book orders to
various publishers into one order, thereby materially cutting down on
record keeping and multiplication of bills. The dealer is familiar with
library procedures and library needs. He simplifies adjustments which
are common in acquisition work.

The relationship between the central Yaounde library office
and the accounts or finance office in the Inspectorate is close and very
important. Presentation of library bills approved for payment to the finan­
cial office and the checking of account office ledger sheets should help
the library keep an accurate record of its accounts. Differences and ad­
justments must be attended to promptly. This is why placing orders through
book dealers is desirable.

Book buying is a specialized job requ1r1ng specialized know­
ledge of the book market and books; for this reason the library must be
autonomous in selecting its suppliers. Further, because expedition is
frequently the deciding factor in securing materials, the library must have
a system to expedite the needed signatures as time lags will cost the
library in terms of lost books, orders and money. The TTC librarian must
have authorization to dispense the library funds once allocations have been
decided in conjunction with the library advisory co~ttee.

All periodical subscriptions will be placed with a reliable
dealer or directly if no dealer is available. The dealer placed orders
will ensure continuous coverage, easy adjustments, and easy claim procedures.
A clerical assistant will be trained to handle the routine kardex work. A
step by step manual will be created by the TTC librarians to help train
future workers as well as maintain continuity.

E. Cataloging

The main tasks of the catalog area are to prepare all cataloged
materials for public use and to produce and maintain the card catalog.
Organizational division of the catalog area will be along functional lines
to separate clerical from professional aspects of cataloging. The usual
process of typing, filing, reproducing cards from master copy, and the
mechanical preparation of books are assigned to clerical staff members.
The librarian is concerned with the editing and revision of printed cards,
original cataloging, supervision, and special problems involving linguistical
ability and knowledge of bibliographic organization principles.
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cataloging is a complex and meticulous process. New clerical
staff will learn.cataloging procedures by in-house training. In-house
training and written manuals assure continuity of procedures and maintenance
of the quality or work accomplished.

Most catalog copy, or work needed to produce catalog cards, will
be purchased from book dealers. This will include the book card set and
processing (book pocket, date due slip, stamp, and call number labels).
The librarian will assign the call number. The cost/benefit of purchased
cataloging is enormous. The cost is ndnimal when compared to the person­
hours needed to produce one card set. Purchased copy frees staff to work
in other areas.

Written filing and catalog rules should be adopted and used in
the card catalog. The card catalog will be a divided catalog as it is
easier to consult, simplifies filing, and makes more obvious the subject
approach. This is needed in a system where the classed subject concept is
unfamilar. The last component of the card catalog is the shelf list. The
upkeep of the shelf list is an important but time-consuming task. The shelf
list provides a separate entry for every title in the library which has a
distinctive call number. It records all copies of each book and tells copy
location. It is used to avoid duplication of call numbers, to proIOOte
uniformity and consistency in assigning classification and book numbers,
and to provide a check list in taking stock inventory.

F. Circulation

The circulation policy delineated earlier will provide control of
library materials. Library assistants will charge out books to students,
send out overdue notices, and collect fines. Fines not paid will be deducted
from student scholarships as is done in the Univeristy of Yaounde. Proced­
ures for this will be written out in the circulation manual so that staff
changes will not interrupt the routine.

The library will be open nights and weekends. The library
assistant will be assisted during these hours by the administrative staff.
They will be able to check out books and supervise the students in the
library during evening hours and on a rotating schedule during weekends.

G. :Reference Service

The library staff must be active in serving the user, as most
students will not know how to use a library. To create an awareness of what
the TTC libraries can initially and ultimately offer students and teachers,
the librarian should participate in training sessions to inform faculty of
library assistance for the classroom. This will be designed to encourage
teachers to use available materials and to introduce new sources of infor­
mation. This participation by the librarian is a vital link in establishing
institutional ties for the librarian.
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By the last year of the project, the central librarian will
have the acquisition and cataloging functions in hand. This person will
be able to consider development of an Information and Resource Center in
the Inspectorate.

H. Maintenance

Provision of maintenance is essential to the smooth running of
any organization; a library is no exception. There is a need for conpetent
staff to sweep floors, dust books and spray for insects. Book binding needs
to be done yearly and should be sent to a local bin~ry. Air conditioners
whould be on a service contract. Without a good maintenance program, all
the work done by the library staff is wasted. Books deteriorate rapidly;
insects eat the glue in bindings; dust clogs machines. Machines fall into
disrepair and do not function when the staff need them. To solve mainten­
ance problems, a service contract must be established for the library in
conj unction with the rest of the college.

I. Library Equipnent, Supplies, and Furniture

Appendix V indicates requirements .for TTC library system equipment,
supplies, and furniture.

III. FINANCIAL PLAN

A. USAID Contribution

The financial cooperation between GORC and USAID/Yaounde for the
library staffing commodities and administration will include a USAID contri­
bution to the project as follows:

1. Pe rsonne 1

- One library technical assistant for
7 person months; includes overhead,
benefits and travel; 6 months in
Caneroon, 1 month in u.S.

2. Training

Three participants for MLS degrees
(27 person IOOnths each)

- One IOOnth training course in Garoua
for 5 library assistants

Two 2 week training sessions in Garoua
- for library assistants.

TOTAL

$ 72,291

153,900

4,280

4,370

162,550
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3. Commodities

Core collection and shipping
Supplemental Books and shipping
Periodicals for all years
Library Furniture
Library equipment

TOTAL

4. Other

Binding
Supplies

TOTAL

Total USAln r.ontribution

$ 225,000
$: 114,000

75 000
118:410

61,750

594,160

18,000
30.000

48,000

$ 804,710

Maintenance costs of library buildings and equipment are covered in

the architect and engineering report.

B. GURC Contribution

The GURC contribution to TTC library upgrading includes present
library facilities, salaries, travel costs for librarian and library
operational cost.

Estimated value of GURC contribution is $198,168. Salaries, library
operational costs and book funds will be recurrent costs.

Total cost for the five year project is:

1. Personnel

Three librarians (A-I)
Five Library Assistants (B-1)
Two Bilingual Clerical Assistants

(Level 6)
TOTAL

$ 102,714
57,120
18,760

179,594

- 2., Travel $ 6,000

3. Freight (in-country)

Equipment
Furniture
Books

TOTAL

$ 2,075
4,375

22,600

$ 29,050
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$ 57.000

TOTAL GURC Costs $270,644

C. Summary of library Costs

USAID Contribution

GORC Contribution

TOTAL

$ 804,710

$ 270,644

$1 ;075,354

D. Recurrent GORC Costs per year (inflation not included)

1. Personnel

'1 librarians (A-I)
5 Library Assistants (B 1)
2 Bilingual assistants (level 6)

4. Library Commodities

A. Books
B. Journal SubB~riptions

C. Binding
D. Supplies

TOTAL GURC Recurrent Costs

$ 23,256
$ 24,480
$ 8.040

55,696

$ 57,000
$ 25,000
S 10,000
$ 12,000

$104,000

$159,696

These recurrent costs will be met by an appropriate allocation from
the total GURC annual budget. It should be approximately 10\ of each TTC
budget. These monies will be administered centrally by the TTC librarian.
The GURC must understand the inportance of continuing book and journal
purchases and the provision of proper maintenance.

If financial priorities must be established, first priority would be
the hiring of qualified librarian and staff. Second priority would be a
core collection. The third would be the physical housing of the library
furnishings, fittings and equipment.

IV. IMPIEMENTATICN PLAN

A. Inplementation Summary

Time Responsible

1. Begin selection of MLS participant

2. Selection of MLS participant completed

Oct.B3

Mar.B4

GURC

GURC
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Time Responsible

3. Library TA visits Cameroon (4 weeks)

Meets MLS candidat~ DPNE and Inspectorate

officials; discuss needs for core collection,

furniture and equipment. Visits TTC sites.

Writes report of activities/conclusions.

4. MLS participantS begin language training in

U.S.

5. MLS participants begin training

6. Library TA works four weeks in U.S. Gathers

guotations for recommended core collection,

furniture, equipment and supplies. Does

bibliographic search for catalog copy. Set up

suitable summer training in small teachers'

collegesfor participant$.

7. Library TA visits Cameroon (4 weeks) to present

recommendations to committee, make revision as

needed. Works with Administration T.A. on orders

and with GURC on library Assistant selection

criteria.

8. Library equipment, furniture and supplies

ordered by Administration T.A.

April 84

May 84

Aug. 84

Mar 85

April 85

May 85

Contractor

Contractor/

GURC

Contractor

Contractor

Contractor

Contractor

9. Library and clerical assistants selection beings Jan 86 GURC

10. Administration T.A. orders books and periodicals Jan S6 Contractor

11. Library commodities (books, periodicals , June 86 Contractor

furniture, equipment and supplies) arrive

in Cameroon.

12. LibrariallS' (MLS graduate) return to Cameroon June 86 Contractor

13. Library TA arrives for 3 month stay June 86 Contractor

14. Library and clerical assistants hired June 86 GURC
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Responsible

15. Library TA and Librarians set up office in

the Inspectorate, received and catalog

incoming commodities, design one month

training session for 5 library assistants

in Garoua, compile library assistants'

manual, and order _8~.plement8l library

commodities with Administration TA's

assistance.

16. Library TA and Librarians give 1 month

training session in Garoua.

17. First supplemental supplies arrive

18. Library TA visits Cameroon for one month

to meet with Librarians and accompany

Librarian to all 5 TTC's to assess, programs

and give individual training writes report

19. Librarianrand Administration TA order second

set of supplemental commodities.

20. Two week library workshop in Garoua for

library assistants given by librarian$.

21. Second supplemental supplies arrive

22. Librarian visits aIlS TTC's to check on
progress.

23. Librarian~order supplemental commodities

24. Librarian holds two week library workshop

for library assistants in Garoua.

June!July
86

Aug 86

Jan B7

May 87

June 87

July 87

Jan 88

May 88

June 8 8

July 88

Contractor!
GURC

Contractor!
GURC

GURC

Contractor!

GURC

Contractor

Contractor

GURC

GURC

GURC

Contractor

John M
Rectangle



G 4

Page 14

V. EVAWATION PLAN

Because of the nature of the project, the library technical
assistant's reporting requirements and the projects implementation coincide
with evaluation arrangements. In the above implementation schedule, certain
actions have been underlined indicating significant reports to be prepared
by the contractor or GURC personnel. In addition, a library evaluation
specialist from USAID/Washington will review the library in 1988. The
Specialist will evaluate the following aspects of the library: 1) administration;
2) book collection; 3) staff; 4) finance; 5) physical plant; 6) technical
processes; and 7) library use.

In summary, the combined reporting and evaluation program will be
scheduled as follows:

1. GURC creates library decree
2. Library TA report
3. Library TA report
4. Library commodities ordered
5. Librarian prepares budget
6. Training session manual
7. Library TA report
B. TTC annual report
9. Library TA report

10. Librarian annual report
11. Final evaluation report
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Library Administrative Structure
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JOB DESCRIPTIONS FOR TTC LIBRARY SYSTEM STAFF

A. Example of Duties:

Formulating and administering policies, rules and regulations for
the purpose of securing the fullest use of the library by the TTC staff and
students; maintaining official relationships with MINED, Inspectorate General
Director; TTC Administrators, and Accounts Section; acting as chair person
of library advisory committee; making contacts with teaching staff; preparing
in conjunction with library advisory committee the budget; administering the
budget; developing a book collection that will support the TTC needs; guiding
book selection policies; helping plan new buildings or alterations to ex­
isting structures; purchasing supplies and equipment; cataloging;
classifying and subject headings; developing acquisition procedures to meet
needs of TTC's; developing reference service to meet needs of TTC's; preparing
r~ports and memoranda: handling correspondence; conducting staff mee~ings;

directing staff; aiding classification of library positions; preparing salary
schedules and maintenance of personnel records; making recommendations re­
garding appointments, promotions, transfers, salary adjustments and efficiency
of other staff members; making library and its resources known to TTC personnel;
keeping in touch with library developments by attending conferences and
reading professional literature.

B. Minimum Qualifications:

Applicant must have a MLS degree. Working knowledge of modern
library organization, procedure pOlicies, aims and service; wide knowledge
of educational field; reading knowledge of two or more foreign languages;
ability to write clear and comprehensive reports; understanding of the
objectives and procedures of the Teacher Training Colleges; ability to
organize work; ability to direct, train and supervise.

II. LIBRARY ASSISTANTS

Under supervision of TTC librarian, assist with clerical work of
more than average difficulty and to do such other work as may be required.

A. Example of Duties:

Managing TTC library; charging and discharging books; typing over­
due notices; handling records; typing cards from supplied copy ; filing ,
collecting and preparing books for binding; checking in periodicals; typing
reports and memoranda; filing orders for supplies; taking inventory; doing
clerical work of more than average difficulty.

B. Minimum Qualifications:

Bac or "A" levels; accuracy, alertness, capacity for detail; order­
liness; systematic methods of work; ability to follow instructions; ability to
work well with supervision.
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III. BILINGUAL LIBRARY CLERK

Under irranediate superv~s~on of TTC librarian or other designated
authority, to assist with clerical and secretarial work, and to do such
other work as required.

A. Example of Dutiesi

Sorting and shelving books; cutting leaves of books i filing book
cards i arranging and filing order cards i marking booksi operating machinesi
typing letters and reportsi compiling statistics; assisting in preparing
budgets and annual reports i assisting in keeping all records needed in the
administrative office.

B. Minimum Qualifications:

With experiencei bilingual: accuraCYi aiertnessi capacity for detail;
initiative: orderlinessi systematic method of worki ability to organize worki
abi lity to follow instructions i work we 11 with supervisor and co-worke rs.
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BASIC INTERRELATIONSHIPS OF A LIBRARY BUILDING

There are certain basic interrelationships that are common to
all TTC library buildings and there are others that have to be worked out
for each individual library.

Basic Interrelationships

1. There should be one central exit control point at which all who
leave the building can be checked to make certain the library materials
they are taking out have been properly checked out. This control point
needs to be so designed that it will pennit fast handling of the nonnal
maximum number of patrons that will be leaving at one tine. Nonnally, the
exit and entrance are located in one place. If there has to be more than
one public entrance and exit, these should be arranged so that all patrons
pass a single central exit point before leaving the building.

2. IJ'llIrediately beyond the entrance, one should see the tools and
services that serve as keys to the library -- catalog, reference service,
bibliographies. People who cone to the library consist of three groups;
those who know where the books (or place they want to study) are; those
who don 't; and those who come for infonnation. Therefore, these services
should be visible to the library user as soon as he enters the library.

The layout design and placing of these functions constitute a
problem that is unique to libraries for the reason that, not only must each
function have the right space relationship to the other functions, but also
to the technical processes.

This situation exists because adding publications to the library
and cataloging them involves very £requent use o£ the card catalog and
reference tools. Much valuable time will be lost unless the distance is short.

Traffic Patterns

Traffic should be planned so that after passing the control exitl
entrance point the traffic should be divided in two directions: 1) for those
who need to use the library keys; 2) for those who wish to go directly to
the place they want to be.

Books and Readers

Provisions for books and readers will depend on whether the library
building is a fixed function building or a modular building. Only the
librarian consultant and architect can decide this; they will have to
consider these factors.

1. Climate: Temperature and humidity requirerents for books and
people are quite similar. Comparison from various sources suggests a
temperature range of 65 to 75 0 F, combined with about 50% relative humidity
as a desirable indoor climate. Air motion, dust, bacteria, and odors must
also be taken into consideration according to local conditions.
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Storage areas for books should be well ventilated and safe
guarded against excessive dampness or aridity, direct sunlight, heavy dust
penetration and book destroying insects, fungi, rodents, etc. With the
relative humidity at 50%, no microfungi will grow on the covers of the
books, especially in himid climates. The air tenperature is less inportant.
The best temperature range for permanent preservation of paper is 70-750 F and
RH of 50%. W. J. P1umbe has written many articles on preservation of library
materials which the librarian, consultant and architect should consult.

2. Thickness of Floors: Floor thickness is determined not only by
the type of lighting to be used or duct work, but by the size of the module.
If all three factors are properly related, the floor thickness can be kept
down to 16-18 inches.

3. Effects of rrethods of arranging books and services for readers:

A modular building permits a kind of organization that is inpossib1e
in a fixed function building. All types of facilities for readers can be
mixed in with the' book collection in a wide variety of patterns without
permanent commitments. Space for expansion should be planned in regular
increments of time. As the building is expanded, the new space can be
occupied according to the needs of that time without involving constructional
alterations in the original building.

In a fixed function building, it is necessary to define in advance
and for the life of the building, the spaces that are to be used for housing
of books, the seating of readers and other specialized functions. Allowances
must be made for the growth of the collection and possible increases in staff
and students. The building must be planned in such a manner that expansion
of each kind of space will be possible without wrecking the total unity of
service throughout the entire building.



G 4
Page 21

APPENDIX V:

A. TTC Library System Equipment

Quantity Library Equipment

7 Filing cabinets U.S.
7 Typing Tables U.S.
6 Card Catalog units "
1 Microfiche Reader "
1 Photocopy Machine
1 Duplicator

10 Air Conditioners

6
7
7

Kardex Units
Book Trucks
Typewriters

U.S.
U.S.

600 3,600
200 1,400

1 ele~'t.ric
1, 00 1,500

6 manual
300 1,800
250 1,750
100 700

2,000 12,000
2,000 2,000

15,000 15,000
2,000 2,000

20,000

$ 61,750

B. TTC Library System Supplies

Copy paper
Writing paper/sratch ~ads

Duplicating paper
Typing paper
Copier Masters
Toner
Filter

Microform printer paper
Microform printer toner
Microform reader bulbs
Pens, pencils
Erasers
Typewriter ribbons
Correcting fluid
Envelopes
Glue
Cellotype/magic type
String
Stamps
Date stamp pads
Ink
Stencil
Stencil ink

Carbon paper
Paper clips
P.ubber bands
Bindinq tags
Staplers
Staples
Staple removers
Scissors
Paper punchs
Cards, index
Catalog card stock
Book pockets
Date dues, book cards
Bookends
Pressure sensitive labels
Catalog guides
Carbonless multiplicopy book order forms
Kardex cards
Tapes and mending materials
Pamphlet binders
Paper cutting boards
Miscellaneous
Kardex pocket

This is a suggested guideline for library supplies to be
proportionately purchased at $10,000 per year.
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Quantity Library Furniture Unit Cost Total

7 Desks 300 2,100
7 Desk chairs 80 560

80 Reading tables 400 32,000
(8 places)

640 Chairs 50 32;000
125 Bookshelf Units 350 U.s. 43,750

(6 shelves)
4 Circulation counters 2,000 8,000

(one available in Garoua)

$ 118,410
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ANNEX G 5

~uggested Books for TTC Lib~aries

A. Books for Teacher Training

1. Fr. Munn Norman Leslie.
Traite de psychologie:
l'adaptation humaine.

les'principes fondamentauX de
Mme D. Maze. Paris. P~ot. 1961.

Eng. Munn Norman Leslie.
Psychology: the flmdamentals of human adjustment. Boston.
Houghton Miffin. 1969. 557 pages.

2. Fr. Krumboltz, John D. et Krumboltz, Helen Brandhorst.
Comment intervenir aupr~s des enfants. M. Parrot-Remil­
lard. Saint~-Foy, Que. Ed. Saint-Yves. 1975. 254 pages.

Eng. Krumboltz, John D. et Krumboltz, Helen Brandhorst.
Changing children's hehavior. Englewood Cliffs•. N.Y.
Prentice-Hall. 1972. 26B p •

3. Fr. .61L.1'1S nichard W.
Douze legons sur les objectifs pedagogiques. Jean~uy

Harcaux. Montreal: Centre d' animation, de developpe­
ment et de recherche en education. 1975. 132 pages.

Eng. Burns Richard W.
New approaches to behavorial potential. Dubuque. Iowa.

~'m. C. Brown. 1972.

4. Fr. ThornbUJ;'g Hershel.
L'adolescence. D. Belanger. Paris. Diffusion Masson.
1975.

Eng. Thornburg .Hershel.
Development in adolescence. Menterey. California.
Brooks/cole Pub. Co. 1975. 400 pages.

5• Fr. Dewey Jol'1.n. .
Democratie et .education: introduction a la philosophie
de l'education. Gerard Deledalle. Paris. A. Collin.
1975. 424 pages.

Eng. Dewey John.
Democracy and education: an introduction to the philoso­
phy of education. N.Y. MacMillan. 1961 (1944).
37B pages.

John M
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6. Fr. Dolinsky, Richard. . ,
L'hornme et I' apprentissage. D. Belanger. Paris.
Diffusion Masson. 1975. 42 pages.

Eng. Dolinsky, Richard.
Human learning. Dubuque. Iowa. 1966. 31 pages.

7. Fr. Schwebel, Milton et al.
Piaget a l'ecole. Henriette, Etienne et Danielle
Neumann. Paris. Deno~n. Gauthier. 1976. 284 pages.

Eng. Sch' ,webel, Milton and al.
Piaget in the classroom. Ed. by Milton, Schew~bel and
Jane Raph. N.Y. Basic Books. 1973. 305 pages.,

8. Fr. .Simps')n, Ray H.
L' e<iucateur et l' auto-evaluation. Pol Dupont et Luce
Wilquin. Paris. Presses Universitaires de France.

Eng. Simpson, Ray H.
Teacher self-education. N.Y. Macmillan. 1966. 100
pages.

9. Fr. ClaparMe, Edouard.
Psychologie de l'enfant et pedagogie experimentale.
6e M. Paris. Fischbacher. 1916. 571 pages.

Eng. ClaparMe, Edouard.
Experimental pedagogy and the psychology of the child.
Mary wuch and Hem-.r Holman. New York. Arno Press.
1975 (Reprint).

10. Fr. Droz, Remy et Rohmy, Marivonne.
Lire Piaget. Bruxe11es. Dessart. 1972. 243 pages.

Eng. Droz, Remy et Rohmy, Mar.YV'onne.
Understanding Piaget. Joyce Diamonti. New York.
International University Press. 1976.

11.' Fr. Vurpi11ot, Eliane.
Le rnonde visuel du jeune enfant. Paris. Presses uni­
versitaires de France. 1972. 412 pages.

65
f'Z
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11. Eng. Vurpillot, Eliane.
The visual world of the chiid. W.E.C. Gill-ham; 'New
York. International Universities Press. 1976.
372 pages.

65
f3

12. Fr. Montessori, Maria.
De l'enfant ~ l'adolescent. Trad. de l'italien par
Georgette J.J. Bernard. 3e t§d. Buijes. Desclee de
Brouwer. 1958. 166 p.

Eng.

13. Fr.

Eng.

Montessari, Maria.
From childhood to adolescence including "Erdbinder" and
functions of the university. A.M. Joosten. New York.
Schocken Books. 1976. 2nd ed. 141 p.

Frostig, Marian.'1e et Horne, David.
le programme de currec-t.ion de la pel:'c~ption visuel:e.
Michelle Perreault. Ieraci. Montrt§al. McGraw-Hill.
1973. 164 p.

Frostig, Marianne and Horne, David.
The Frostig program for the development of visual per­
ception: teacher's guide (adapt.). Chicago. Folletl.

4964. 168 p.

14. Fr. Hobb, Donald Olding.
Psychologie: science moderne. David Belanger. Paris.
-Diffusion Masson. 1974. 357 pages.

Eng. Hobb, Donald Olding.
Textbook of psychology. Philadelphia. Saunders. 1958.

15. Fr. Cremin, Lawrence Arthur.
L' ecole en marche: l' education progressive aux. Etats­
Unis. Elisabeth Malaquais. Paris. Fditions Interna­
tionales. 346 p. (1973-74).

Eng. Cremin, Lawrence Arthur.
The transformation of the school: progressl.'nsm in
America Education. New York. Knopf. 1961.



16. Fr. Morrison, Arnold et McIntyre, Donald. . r

Profession: enseignant: une psycho1ogie de l'enseigne­
mente Monique Linard. Paris. A. Colin. 266 pages.
(1973-74).

Eng. Morrison, Arnold aild McIntyre, Donald.
Teachers and teaching. Baltimore. Penguin Books. 1969.
206 p.

17. Fr. Craig, Elean'!r.
Je voudrais vous voir ap~s 1a c1asse. Daniel Martin.
Paris. Mercure de France. 1974. 261 p.

Eng. Craig, Eleanor.
P.S. Your not listening. New York. R.W. Baron. 1972.
215 p.

1S. Fr. Mcntessori, Maria et a1.
Le manuel Mantessoni. Henriette Etienne. Paris. Denot!l.
Gauthier. 1973-74.

Eng.M<A"ltessori, Maria and ale
-A Nantessoni handbook or Dr. Mantessoni' s own handbook.
New York. Putnam. 1966 (1965). 192 p.

19. Fr. Schoer, Lewe11 A.
L' evaluation des e1~ves dans 1a pratique de 1a c1asse:
guide programme ~ l'intention des enseignants des premier
et second degree Rachel Cohen. Paris. Presses univer­
sitaires de France. 175 p. (1973-74).

Eng. Schoer, Lewell A.
Test construction: a programmed guide. Boston. A C1yn
and Bacon. 1970.·

20. Fr. Piaget, Jean et Inhe1der, Barbel.
La gen~se de l'idee de hasard chez l'enfant. Paris.
Presses universitaires de France. 1951. 265 p.

Eng. Piaget, Jean and Inhe1der, Barbel.
The origin of the idea of chance in children. wwe11 Leabe,
Jr. Paul Bune11 and Harold D. Fishbem. New York. Norlen.
251 p.



21. Fr. Rousseau, Jean-Jacques. • r

Emile ou De 1 'Education. Paris. Editions Souales. 1958.
256 p.

Eng. Rousseau, Jean-Jacques.
Emile. Barbara Foxley. New York. Dutton. 1974.

22. Fr. Wann, Kenneth, Dorn, Miriam Selchen et Liddle,
Elizabeth Arm.
I.e developpement intellectuel chez l'enfant. Montreal.
Editions du Renouveau Pedagogique. 1972. 175 p.

Eng. Wann, Kenneth, DoI'll, Miriam Selchen and Liddle,
Elizabeth Arm.
Fostering intellectual development in young children.
N.Y. Bureau of Publications Teachers College. Columbia
Urdversity• J. 962. 140 p.

23. Fr. Buckley, Nancy K. et Walker, Hill M.
Comment modifier les comportements en classe: manuel
de procedures pour les professeurs. Jocelyne Lachance
et Madeleine Thibault. ste-Foy, Quebec. Editions

....Saint-Yves. 1972. 123 p.

Eng. Buckley, Nancy K. and Walker, Hill M.
Modifying classroom behavior: a manual of procedures
for classroom Teachers. Champaign Ill. Research Press
(c 2970). 124 p.

24. Fr. ~u.1ler, Richard B.
Education, automation. Claude Yelnick. Paris. Hachette.
158 p. 1972.

Eng. lUller, Richard B.
Education, automation. Carbondale 1111. Southern illinois
University Press. 1969 (1962). 88 p.

25. Fr. Gartner, Alan, Kohler, Mary Conway et Riessman, Frank.
Des enfants enseignent aux enfants: apprendre en ensei­
gnant. Marie-Rose Grosjean. Paris. Epi. 1972. 180 p.

Eng. Gartner, Alan, Kohler, Mary Conway et Riesman, Frank.
Children teach children: learning by teaching. New York.
Harper and Row. 1971. 18 p.

(55
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26. Fr.

Eng.

Reimer, Everett.
Mort de l' ecole: solutions de rechange.
Paris. Ed. Fleurus. 1972. 206 p.

Reimer, Everett.
School is dead: alternative in education.
New York. Double day. 1971. 215 p.

• r

Jules Chambert.

Garden City.

27. Fr. Beeby Clarence, F.
L'Ecole en voie de developpement. Pierre Nicolas-Tours.
Paris. Mame; 1969. 219 p.

Eng. Beeby Clarence, F.
The quality of education in developing countries.
Cambridge. Massachussetts. Harvard University Press.
1966.

28. Fr. Illich, Yvan.
Une societe sans ecole. Gerard Durand. Paris. Editions
du Seuil. 1971. 190 p.

Eng. lllich, Yvan•
..Deschooling Society. New York. Harper and Row. 1971.
116 p.

29. Fr. Mager, Robert F.
Comment definir les objectifs pedagogiques. Geor~es Decote.
Paris. Gauthier-Villars. 1971 (nouvelle edition). 60 p.

Eng. Mager, Robert F.
Preparing instructional objectives. Palo Alto. California.
Fearon. 1962. 60 p.

30. Fr. Rogers, Carl R.
Uberte pour apprendre. Daniel Le Ban. Paris. Dunod.
1971. 364 p.

Eng. Rogers, Carl R.
Freedom to lean. Columbus. Ohio. Merrill. 1969.
358 p.
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31. Fr.

Eng.

Gattegno, Caleb.
Ces enfants, nos maltres, ou, la subordination de l'ensei­
gnement h l' apprentiss.age. Clermonde Dominice. Paris.
Delachaux et Niestle. 1971. 116 p.

Gattegno, Caleb.
What we owe children, the subordination of teaching to
learning. New York. Outerbridge and Drenstfrey. Distri-·
buted by Dutton. 1970. 118 p.

CS.5
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32. Fr. Rosenthal, RObert A. et Jacobson, Lenore.
Pygmalion h l'ecole, l'attente du ma1tre et le developpe­
ment intellectuel des el~ves. Suzanne Audebert et Yvette
Richards. Paris. Castermann. 1971. 293 p.

Eng. Rosenthal, Robert A. and Jacobson, Lenore.
Pygmaiion in the classroom. New York. Holt. rtinehart
and Winston. 1968. 240 p.

33. Fr. Winnicott, Donald W.
Processus de maturation chez 1 'enfant, developpement
affectif et environnement. Jeannine Kalmanovitch. Paris.

-Payot. 1970.

Eng. Winnicott, Donald W.
The maturational processes and the facilitating environne­
mente New York. International Universities Press. 1965.
245 p.

34. Fr. C03'tello, Lawrence F. et Gordon, George N.
L'enseignement televise. Marie Sinoir. Strasbourg.
lstra. 1970. 224 p.

Eng. CO;tello, Lawrence F. and Gordon, George N.
Teach with television: a guide to instructionnal T.V.
2nd ed. N.Y. Hastings. 1965. 192 p.

35. Fr. Gattegno, Caleb.
Vers une culture visuelle, la television au service de
l' education. Clermonde Dominice. Paris. Delachaux et
Niestle. 1970. 125 p.

Eng. Gattegno, Caleb.
Towards a visual culture, educating through television.
New York. Outerbridge et Dientsfrey. Distributed by
Dutton. 1969. 117 p.



36. Fr. Piaget, Jean. . ,.
Les notions de mouvement et de vitesse chez l' enfant.
Paris. Presses universitaires de France. 1946. 284 p.

Eng. Piaget, Jean.
The child's conception of movement and speed. G.E.T.
Hollaway and M.J. Mackenzie. New York. Ballantine. 1970.
341 p.

37. Fr. Piaget, Jean.
La conception du temps chez l'enrant. Paris. Presse
universitaires de France. 1946. 298 p.

Eng. Piaget, Jean.
The child's conception of time. A.J. Pomerans. New York.
Ballantine. 1970. 310 p.

38. Fr. Piaget, Jean et Inhelder, BMrbel.
L'image mentale chezl'enfant. Paris. Presses universi­
taires de France. 1966. 461 p.

Eng. Piaget, Jean and Inhelder, BM.rbel.
41ental Imagery 1n the child, a study of the development of'
imaginal representation. P.A. Chilton. New York. Basic
Books. 396 p. 1970.

39. Fr. Bloom, Benjamin, s.
Taxonomie des objectifs pedagogiques (1-2). Marcel Lavallee.
Montreal. Education Nouvelle. 1969. 2 vol.

Eng. Bloom, Benjamin, S.
Taxonomy of educational objectives (1-2). Benjamin J. Bloom,
editor and others, New York. longmans. Green. 1956.

40. Fr. Barry, Mary A. et Johnson, lois V.
Dynamique des groupes et education:
Claudine Tournadre. Paris. Dunod.

le groupe-classe.
1968. 344 p.

Eng. Barry, Mary A. and Johnson, Lois V.
Classroom group behavior. New York. Macmillan. 1968
(1964). 412 p.



41. Fr. Jacquin, Guy Y. . r

Grandes lignes de 1a psycho1ogie de l'enfant. Paris.
Ed. F1eurus. 1955. 172 p.

Eng. Jacquin, Guy Y.
The psychology of the school-age child. Anthony M.
Buons-Peramus. N.J. Pouliot P. 184 p. 1968.

42. Fr. Piaget, Jean.
Les mecanismes perceptifs. Paris. Presses universi­
taires de France. 1961•. 457 p.

Eng. Piaget, Jean.
The mechanisms of perception. G.N. Seagrim. New York.
"Basic Books. 1968. 384 p.

43. Fr. Piaget, Jean.
La. psycho1ogie de l'enfant. 1e ed. Paris. Presses
universitaires de France. 1976 (1966). 126 p.

Eng. Piaget, Jean.
The psychology of the child. Helen Weaver. New York.

-Basic Books. 1968.

44. Fr. Poignant, Raymond. .
L'enseignement dans 1es pays du Marche commun. Paris.
Institut Pedagogique National. 1965. 319 p.

Eng. Poignant, RaYmond.
Education and development in Western Europe, the United
States and the U.S.S.R., a comparative study. N.y.
Teachers college. 1968. 329 p.

45. Fr. Freud, Anna.
Le nonnal et 1e patho1ogique chez l'enfant. Daniel
Wid1~cher. Paris. Gallimard. 1967. 215 p.

Eng. Freud, Anna.
Nonnality and pathology in childhood. New York. Interna­
tional Universities Press. 1970 (1965). 273 p.
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46. Fr. Dewey, Jolm. . ,
Elcperience et education. M.A. Carroi. Paris. A. Collin.
1967. 157 p.

Eng. Dewey, Jolm.
Experience and Education. New York. Callier Books.
1963 (1938). 91 p.

47. Fr. Moumouni, Addou.
L' education en Afrique. Paris. Maspero. 1964.

Eng. MOtmlouni, Addou.
Education in Africa. Phyllis N. ott. New York.
Praeger. 1967. 319 p.

,

4~. Fr. Fre::lch, EdwarC L. et Scott, J. C'.ii'ford.
Comment aider un enfant handicape. Franc;oise Badreau.
Paris. Laffont. 251 p. 1967.

Eng. French, E:iward L. and Scott, J. Clifford.
How you can help your retarded child. Philadelphia.
Lippincott. 1967. 190 p.

49. Fr. Stuart, Jesse.
Les cahiers d 'un maitre d' ecole. Claude Levry. Paris.
ftJeune Afrique". 1965. 223 p.

Eng. Stuart, Jesse.
The thread that nms so true. New York. Scribner's
(c. 1949). 293 p.

50. Fr. Iursaught, JerOme P. et Williams, Clarence.
Guide de l' enseignement programme. Armand Gauthier.
Montreal. Centre de psycho1ogie et de pedagogie. 1966.
191 p.

Eng. Iursaught, JerOme P. and Williams, Clarence.
A guide to programmed instruction. New York. Wiley.
1963. 180 p.
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51. Fr. Holt, Jolm. . r

Parents et mattres face ~ l'echec sco1aire. Suzanne
Audebert. Paris. Castennann. 1966. 203 p.

Eng. Holt, Jolm.
How children fail. New York. Dell Pub. 1976 (1964).
223 p.

52. Fr. Cram, David.
Presentation des machines ~ enseigner et de 1a programma­
tion pedagogique. C1. Metais. Paris. Gauthier-Villars
(2e ad. rev.). 103 p. 1966.

Eng. Cram, David.
E>cplai.ning teac.hing machines and programming. San
Francisco. Fearon. (c. 1961). 157 p.

53. Fr. Fleming, Alice.
Educatrices ~ l'oeuvre. Elisabeth Malaquais. Paris.
Istra. 1966. 190 p.

Eng. Fleming, Alice.
Great women teachers. Phi1ade1phie. Leppincott. 1965.

""157 p.

54. Fr. Fletcher, Trevor J.
_L' apprentissage de 1a mathematique aujourd 'hui. Franc;oise
Duhail, Daniel Duclos et al. Paris. O.C.D.L. 1966•.
392 p.

Eng. Fletcher, Trevor J.
Some lessons in mathematics, a handbook on the teaching of
modern mathematics. New York. Cambridge University Press.
1965. 167 p.

55. Fr. Piaget, Jean et Inhelder, B~be1.

La representation de l' espace chez l' enfant. Paris. Pres­
ses universitaires de France. 1948. 581 p.

Eng. Piaget, Jean and Inhe1der, B~rbe1. .
The child's conception of space. F.J. Landon et J.L.
Lunzer. N.Y. Norton. 1966. 490 p.
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56. Fr. Capelle, Jean.
L'eco1e de demain reste h faire. Paris.
universitaires de France. 1966. 266 p.

• r

Presses

Eng. Capelle, Jean
Tomorrow's education, the French experience. W.D. Halls.
N.Y. Pergamon. 1966. 229 p.

57. Fr. Labov, William.
Le parler ordinaire: 1a langue dans des ghettos noirs
des Etats-Unis. Alain Kihm. Paris. Les Editions
de Minuit. (c. 1978). 2 vol.

Eng. Labov, William.
Language in the' inner city: studies in the Black
English semacular. Philadelphia. Uni·.-ersity of Pennsyl­
vania ~~ss. (c. 1972). 412 p.

58. Fr. Highet, Gilbert.
L'art d'enseigner. Jacques Grandin. Paris. lstra.
1965. 22.4 p.

~g. -Highet, Gilbert.
The art of teaching. N.Y. Knopf. 1950. 259 p.

59. Fr. Levi-strauss, Claude.
La pensee sauvage. Paris Plan. (c. 1962). 393 p.

Eng. Levi-Strauss,· Claude.
The savage mind. Chicago. University of Chicago. 1965.
290 p.

60. Fr. Fenelon, Fran~ois de Jalignac de 1a Mothe.
Traite de l' education des filles, etc. Paris. Firmin
Didot. 1892. 540 p.

Eng. Fenelon, FranC;ois de Jalignac de 1a Mothe.
Fenelon on education. N.Y. Cambridge. 1965. 152 p.

61. Fr. RedI, Fritz et Wineman, David.
L' enfant agressif (1): Le moi desorganise, (2): Methodes
de reeducation, techniques pour traiter l' enfant agressif.
MIne Guy Mabilais, Michel Lemay, Paris. Editions Fleurus.
1964. 2 vol.
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61. Eng. Redl, Fritz and Wineman, DaVid. . ,
The agressive child: children who Late, 223 p. and
Controls fonn within. N.Y. Free Press. 1957. 575 p.

62. Fr. Durkheim, Dnile.
L'6ducation morale. Paris. P.U.F. 1963 (c. 1934).
242 p.

Eng. Durkheim, Dnile.
Moral Education. Everett K. Wilson and Hennan Schnuver.
N.Y•. Free Press of Glencoe. 1960.

63. Fr. Herskovits, Melville, Jean.
Les bases de l'anthropologie culturelle. Fran~ois Vaudou.
Paris. Payot. 1952. 343 p.

Eng.

64. Fr.

Herskov.i.ts, Melville, Jean.
Cultural anthropology. N.Y. Knopf. 1955. 569 p.

Linton, Ralph.
Les fondements culturels de la personnalite. Andree
~stard. Paris. Du.'1od. 1977. 138 p.

Eng. Linton, Ralph.
The cultural back ground of personnality. N.Y. Appleton.
Century. Crafts. 1945. 157 p.

65. Fr. Gilbert, Nanna.
statistiques. Trad. et adapte par Jean-Guy Savard. Mon­
treal. Ed. H.R.W. 1978. 384 p.

Eng. Gilbert, Nonna.
Statistics, Philadelphie. W.B. Saunders Company. 1976.

66~ Fr. Krishnamurti, Jiddu.
De l'6ducation. Carlo Su~s. Paris. Delachaux et Niestle.
1976 (2e M.).

Eng. Krishnamurti, Jiddu.
Education and the significance of life. New York. Harper
and Row.. 125 p. 1953.



67. Fr. Frosting, Marianne et Miller, Anne~arie. . r

Images et mod~lesl niveau avance. Guide du ma!tre.
Michelle Perreault-Ieraie. Montreal. McGraw-Hill,
1972. 95 p.

Eng. Frosting, Marianne and Miller, Anne~ari.e.

Pictures and Patterns: Teacher's guide. Chicago, Follett
Pub. Co. 1972 (c. 1966). 4B p.

6B. Fr. Mackay, William, Francis.
Principes de"didactique analytique: analyse scientifique
de l'enseignement des langues. wrne Laforge. Paris:
Didier. 1972 (nouv. ed.). 713 p.

Eng. Mackay, }lilliam, Francis.
Language Teaching analysis. Bloomington. Indiana Uni­
Ye~:i.ty Press. 1967· 562 p.

69. Fr. Selberg, Edith M., Neal Louise A. et Vessel, Matthew F.
Comment enseigner les sciences a l' elementaire. ,
A.'r'ldre Caille. Montreal. Editions du Renouveau pedagogique.
1971. 459 p.

Eng. Selbert, Edith H., Neal Louise A. and Vessell, Matthew F.
Discovering science in the elementary school.
Reading, Mass. Addison-Wesley. 1970. 495 p.

70. Fr. Education development center. I.P.S. group.
Initiation aux sciences physiques. I.R.P. sous la direc­
tion de Jean~arc Chevrier. Montreal. Instituts de
recherches psychologiques. 1969. 227 p.

Eng. Education development centre. I.P.S. group.
Introductory physical science. Engelwood Clipp. N.J.
Prentice-Hall. 1967. 227 p.

71. Fr. Piaget, Jean.
Adaptation vitale et psychologie de 1 'intelligence, Paris,
Hemann. 1974.

Eng. Piaget, Jean.
Adaptation and intelligence: organic selection and pheno­
copy. stewart Eames. Chicago. University of Chicago
Press. 1900. 124 p.
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72. Fr. Piaget, Jean.
Psychologie et epistemologie.
187 p.

r

Paris. Gauthier. (c. 1970).

Eng. Piaget, Jean.
Psychology and epistemology: Towards a theory of knowledge.
Arnold Rosin. N.Y. Vibing Press. 1973 (c. 1971). 166 p.

73. Fr. Barry, Mary A. et Johnson, Lois. V.
Conduite et animation de la classe. Etienne Bolo. Paris.
Montreal. Dunod. 1974. 312 p.

Eng. Barry, Mary A. and Johnson, Lois. V.
Classroom management. Theory and skill training. N.Y.
Macmillan. 1970. 453 p.

74. Fr. Cruchon, Georges.
Initiation ~ la psychologie dynamique. Paris, Marne. 1963.

Eng. Cruchon, Georges.
D-JIlamic Psychology. G.E. Watt. N.Y. Shedd and Ward.
1965. 278 p.

75. Fr. Piaget, Jean.
Psychologie et pedagogie. Paris. Denot:n. 1969. 264 p.

Eng. Piaget, Jean.
Science of education and the psychology of the child.
Dereb Coltman. N.Y. Onon P. 1969. 186 p.

76. Fr. Cruchon, Georges.
Psychologie pedagogique (1): Les transformations de
l' enfance. Mulhouse. Fd. Sal.vator. 1966.

Eng. Cruchon, Georges.
The transfonnation of children. finnin O. Sullivan. Day­
ton. Ohio: Pflaum. 353 p. 1968.

77. Fr. Y01mg, Leontine.
Vivre avec les geants, regards d' enfant sur le monde des
adultes. Louis Brevet. Mulhouse: Sal.vator. Paris:
Castennann. 1967. 212 p.



77. Eng.

78. Fr.

Eng.

Young, Leontine.
Life among the geants. New' York. McGraw-Hill.· 1971
(c. 1966). 193 p.

Glasser, William.
Des ecoles sans dechets. J. Chambert. Paris. Ed.
Fleurus. 1973.

Glasser, William.
Schools without failure. New York. Harper and Row.
1969. 235 p~

79. Fr. Abrahamsen, David.
Comment developper le caract~re de votre enfant. Marie
Meurel. Verviers. Gerard. 1972. 316 p.

Eng. Abrahalrlsen, Davld.
The emotional care of your child. New York. Trident
Press. 1969. 2~ p.

80. Fr. Babin, Pierre.
Dieu et l'adolescent. Lyon. Edit. du Chalet. 317 p.

4963.

Eng. Babin, Pierre.
Faith and the adolescent. David Gibson. N.Y. Herder.
1964. 128 p.

81. Fr. Piaget, Jean, Inhelder, Barbel et Szeminska, Alina.
La. geometrie spontanee de l'enfant. Paris. Presses Uni­
versitaires de France. 1948. 514 p.

Eng. Piaget, Jean, Inhelder, Barbel and Szeminska, Alina.
The child's conception of geometr,y. E.A. Lunzer. N.Y.
Harper. 1963. 411 p.

82. Fr. Schacter, Helen J., Jenkins Gladys G. et Bauer l'1.W.
Les annees de l'adolescence. Adapt. de Pierre De Lean.
Torents. Montreal. Cage. 1960.

Eng. Schacter, Helen J., Jenkins Gladys G. and Bauer W.W.
Into your teens. Chicago. Scott. Foresman. 1951.
352 p.



83. Fr. Lawson Chester Alvin. . r

Les mecanismes du cerveau hmnain et l' apprentissage.
Jean-Michel Gaulier. Paris. Ed. E.S.F. 1971.

Eng. Lawson Chester Alvin.
Brain mechanisms and hmnan learning. Boston. Houghton
Mifflin. 1967. 126 p.

84. Fr. Bruner, J.S. (direction de Lee S. Shulman).
La pedagogie par la decouverte. Rene Dutour. Paris.
Ed. E.S.F. 1973. 181 p.

Eng. Bruner, J.S. (direction of Lee S. Shulman).
Learning by discovery: a critical appraisal. Chicago.
Rand. McNally.. 1968. 224 p.

85. Fr. standing, Edwin Mortimer.
Maria Montessori a la decouverte de l' enfant. Paule
Escudier. Paris. Desclee de Brouwer. 1972. 273 p.

Eng. standing, Edwin Mortimer.
Maria Montessori, her life and work. New YorK•

..!Jew American Library 1962. 382 p.

86. Fr. Valette,Rebecca M.
Le test en langues etrang~res: guide pratique. Francin
Hey. Paris. Hachette.

Eng. Valette, Rebecca M.
Direction in Modern Language Testing. 2nd. New York•.
Harcourt Brace Jovanovich. 1977. 349 p.

87. Fr. Gattegno, Galeb.
Enfin Freddy comprend l' arithmetique. Rene Fouere.
Paris. Delachaux et Niestle. 1962.

Eng. Gattegno, Galeb.
Now Johny can do arithmetic. Educational Solutions. 1971.
New York.



. ,
88. Fr. Seagoe, May W.

Pedagogie et motivation, experiences americianes.
Fd. d 'Organisation. 215 p. 1965.

Paris.

Eng. Seagoe, May W.
A teacher's guide to the learning process. WIn. C. Brown
Compagny Publishers. Dubuque. Iowa. 1961.

89. Fr. Gouin-Decarie, Therese.
Intelligence et affectivite chez le jeune enfant. Paris.
Delachaux et"Niestle. 1962.

Eng. Gouin-Decarie, Therese.
Intelligence and affectivity in early childhood. Elisa­
beth P. and LeWis W. Brandt. N.Y. International Univer­
sities Press. 1965. 230 p.

90. Fr. Chase, Mary Ellen.
La joie d'enseigner. Lionel Bart. Paris. Istra. 1962.
157 p.

Eng. Chase, Mary Ellen.
-A goodly fellowship. N.Y. Macmillan. 1952. 305 p.

91. Fr. Kluckhohn, Clyde.
I.?litiation ~ l'anthropologie. Marc Richelle. Bruxelles.
Dessart. 1966.

Eng. Kluckhohn, Clyde.
Mirror for man. Faweett Book Group. N.Y. 1974.

92. Fr. Allinson, Alec et Beverly, McInes, John.
Hedia-sens. Jean D. Belanger, Yvan Laframboise et Claude
Langevin. Don Mills, Ont. Fds. Nelson du Canada. 1974.
112 p.

Eng. Allinson, Alec and Bervely, McInes, John.
Mediamind.: Bowmar-Noble. ws Angeles. 1973.

93. Fr. Eicholz, Robert Edgar, O'Daffer, Phares et Fleenor, Charles P.
La mathematique ~ l' elementaire : manipulations, decouver­
tes, applications. Jean-Paul Collette et Lucien Laliberte.
Montreal, Eds. du Renouveau Pedagogique. 1972-73.

Eng. Eicholz, Robert Edgar, O'Daffer, Phares et Fleenor, Charles P.
Investigating school mathematics. 1973. A.-W.



94. Fr. Allinsen, Alec et Beverly et McInes, John. . r

Media-sens: livre du mattre. Jean D. Belanger, Yvon
Laframboise et Claude Langevin. Don Mills. Ontario.
Eels. Nelson du Canada. 1974. 191 p.

Eng. Allinsen, Alec et Beverly et McInes, John.
Mediamind: Teacher's book. Bowman-Noble, Los Angeles.

95., Fr. Allinsen, Alec et Beverly et McInes, John.
Multimnndes: livre du mattre. Je.an D. Belanger, Yvon
Laframboise at Claude Langevin. Don Mills. Ontario.
Eels. Nelson du Canada. 1974. 190 p.

Eng. Allinsen, Alec and Beverly and McInes, John.
Multiworldsa T~acher's guide book. 1973. Bowman­
Noble. Los Angeles.

96. Fr. Allinsen, Alec et Beverly et McInes, John.
Multimondes. Jean D. Belanger, Yvan Laframboise et
Claude Langevin. Don Mills. Ontario. Eds. Nelson du
Canada.

Eng. Allinsen, Alec and Beverly and McInes, John.
Multiworlds. Bowman-Noble. Los Angeles.

97. Fr. Wauthier, Claude.
L'Afrique des Africains. Paris. Eel. du Seuil. 1964.

Eng. Wauthier, Claude.
The literature and thought of modern Africa: a survey.
Shirley Kay. West part. Coun. Greenwood Press.
(Reprint). 1974. 323 p.

98. Fr. Dodson, Fitzhugh J.
Tout se joue avant sUe ans. Yvon Geffroy. Paris. R.
Laffont. 1974. 430 p.

Eng. Dodson, Fitzhugh J.
How to parent. New American Library. New York. 1973.

99. Fr. Ackermann, Nathan W. et al.
Pour ou contre Summerhill. Micheline Languilhomie.
Paris. Payot. 356 p. 1971.



99. Eng. Ackermann, Nathan W. and al~ . ,
Summerhill: for and against. Hart Publishing Compar.y.
New York. 1970.

100. Fr. Dreikurs, Rudolf et Seltz, Vicld..
I.e defi de l'enfant. Ive Leschallier de l'Isle. Paris.
R. Laffont. 301 p. 1970.

Eng. Dreikurs, Rudolf et Seltz, Vicki.
Children, the challenge. N.Y. Hawthorn Books. 1964.

101. Fr. Donovan, Frank R.
Education striete ou education liberale. Simone Raux.
Paris. R. Laffont. 1969. 288 p.,

Eng. Donovan, Frank R.
Raising your children. 1968. PC:1ll1 R. ~ynolc;.s :;:nc.
New York.
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B. Books for Primary School Students

1. Fr. Shaw Russell George. . r

Les noeuds pratiques et decoratifs. Roland Prevot.
Montreal. Editions de l'Homme. 1975.

Eng. Shaw Russell George.
Knots. Boston. Hughton Misslin.

2. Fr. Burt John., Brower Linda A., Cardyn Leon J.
Education sexue11e: concept et plan de cours (ma1tre
seulement). Gaston Gauthier. Ed. H.R.W••
Montreal. 1973.

Eng. BUrt John J., Brower Linda A., Cardyn Leon J.
Education for sexuality: concept and programs for
teaching. Ed., W.B. Saunders. Philadelphia. 1970.

3. Fr. Savoir lire. Jea."l D. Belanger, Yvon Laframboise,
Claude Langevin. Selection du Reader's Digest.
Montreal. 1973.

Eng. N~w Reading Skill Builder. Level 1-2-3. Part 1-2.
R\ttenhouse (consultant). Reader's Digest. 1969.

4. Fr. La vie fantastique des ~les et des oceans.
La terre cette inconnue.
l:n collaboration. Selection du Reader's Digest.
Montreal. 1972-75.

Eng. Secret of the sea.
Marvelous and mysteries of the world around us.
Reader's Digest. New York.

5. Fr. Shapp Martha et Charles.
Je me renseigne sur 1es pompiers. Andre st-Pierre.
Montreal. Grolier. 1966. 42 p.

Eng. Shapp r-tartha and Charles.
Let's find out about firemen. N.Y. Watts. 1962.
42 p.

6. Fr. Shapp Martha et Charles.
Je me renseigne sur 1es indiens. Andre St-Pierre.
Montreal. Gro1ier. 1965. 42 p.

Eng. Shapp Martha and Charles.
Let's find out about Indians. N.Y. Watts. 1962.
42 p.
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7. Fr. Shapp Martha et Charles. . t'

Je me renseigne sur la securite. Andre st-Pierre.
Montreal. Grolier. 1965.

Eng. Shapp Martha and Charles.
Let's find out about security. N.Y. Watts. 1964.
42 p.

S. Fr. Shapp Martha et Charles.
Je me renseigne sur 1 'hiver. Andre St-Pierre. Montreal.
Grolier. 1966. 41 p.

Eng. Shapp Martha and Charles.
Let's find out about winter. N.Y. Watts. 1963.

9. Fr. Shapp Martha et Charles.
Je me renseigne sur ce que fait l'electricite. Andre
St-Pierre. Montreal. Grolier. 1965. 42 p.

Eng. Shapp Martha and Charles.
Let's find out what electricity does. N.Y. Watts. 1961.

10. Fr. -Shapp Martha et Charles.
Je me renseigne sur le printemps. Andre St-Pierre.
Montreal. Grolier. 1966. 42 p.

Eng. Shapp Martha and Charles.
Let's find out about spring. N.Y. Watts. 1963. 42 p.

11. Fr. Shapp Martha et Charles.
Je me renseigne sur l' autonme. Andre st-Pierre.
Montreal. Grolier. 1966. 42 p.

Eng. Shapp Martha and Charles.
Let's find out about fall. N.Y. Watts. 1963. 42 p.

12. Fr. Shapp Martha et Charles.
Je me renseigne sur l' ete. Andre St-Pierre. Montreal.
Grolier. 1966. 42 p.

Eng. Shapp Martha and Charles.
Let's find out about summer. N.Y. Watts. 1963.



·,

13. Fr. Shapp Martha et Charles. . r

Je me renseigne sur les roues. Andre St-Pierre.
Montreal. Grolier. 1966. 42 p.

Eng. Shapp Martha and Charles.
Let's find out about whells. New York. Watts. 1962.
42 p.

14. Fr. Ridout, Ronald et Holt, Michael.
Le cycle de la vie (collection).
- Les poussins
- Les grenouilles
- I.e s papillons

Les chats
Editions des ~ux Coqs d 'Or. Paris. 1973.

Eng. Ridout, Ronald and Holt, Michael.
The Big Book of Puzzle.
- Chicks
- Frogs
- Butterflies
- Cats
New York. Knopf. 1.974-75.

15. Fr. Brown Peter Lancaster.
Nouveaux guides pour tous (collection).
- L'astronomie en couleurs.
Paris. Fernand Nathan. 1973.

Eng. Brown peter La~caster.

- Comets, meteorites and men. N.Y. Taplinger.
- Megaliths, lvlyths and men. An introduction to

archeology. N.Y. Taplinger. 1976.

1974.
astro-

16. Fr. Sonneborn, Ruth, Lee, Robert J. et autres.
Questions-reponses (collection).
- Les animaux et leurs secrets
- L'espace et sa conqu~te

- La science qui nous entoure
- La nature
- La mer et ses secrets
Paris. Fernand Nathan. 1966-72.

Eng. Sonneborn, Ruth A., Lee Robert J. and other.
- Question and Answer Book of Ever,y dqy Science.

1961. Random. New York.
- Question and Answer Book of Space. Random. New

York. 1965.
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17. Fr. Scharff, Robert; Robbin, Jd Sutton, Felix,
Vosburgh, L. et autres.
Qui? Pourquoi? (collection).
Paris. Editions Chanteclerc. 1972-73.

Eng. Scharff, Robert; Robbin, J.; Sutton, Felix,
Vosburgh, L. and others.
How and Why Wonder Books sere N.Y. Wonder.

18. Fr. Johnston, Ted et Richards, Day.
Un grand li~e d'or (collection).

1001 tours de chimie et de biologie. Paris.
Ed. des Deux Coqs d'Or. 1975.

. ,

Eng. Johnston, Ted and Richards, Kay.
Science Magic "'lith Chemistry and Biology. Arco
Division of Prentice-Hall, N.Y.. 1975.

19. Fr. Ensemble E.J.J. (Trousses de materiel)
Les os

- Les lumi~res et les ombres
- Les mobiles
- Les vers de farine
- Comparez et mesurez
- Les blocs mod~les

- Les cubes de glace
- Les cartes~roirs·

Livre de recettes des instruments de musique
- La vie des f~ves et des pois
- Les papillons

Optiques
- Piles etampoules
* Pour chacun: necessaire experimental et guide du

rna!tre.
Montreal, McGraw-Hill.

Eng. Elementary Science Study.
- Bones (1967)
- Light and shadows (1975)
- Mobiles (1975)

Behavior of Mealworms (1975)
- Match and Mesure (1971)
- Pattern Blocks (1970)
- Ice Cubes (1975)
- Miror Cards (1975)
- Musical Instruments Recipe Book (1971)

Life of Beans and Peas (1975)
- Butterflies

Optics (1971)
* Student's book or material and Teacher's guide.
MCGraw-Hill, New York.
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ANNEX G 6

G6: Job Descriptions and Technical Qualifications for Technical Experts

INTRODUCTION

The heart of this project is improved training and support for primary school
teachers. Because of the critical importance of TTC staff and faculty to such
training, some U.S. technical experts will work in the MINED's central offices
in Yaounde to assure TTCs are supported, while others will live near TTC
campuses, to work day by day with staffL~arid·facultyontheimpr6vement of TTC.
operations and programs.

These experts will assure the appropriate transfer-of American techniques of
education adapted to Cameroonian needs.

The amount and scope of U.S. technical assistance is large since project
designers believe that only through long-term commitment can institutions
change. There also will be short-term help when specific specialists are
needed.

Responsibilities and qualifications for short-term experts are covered in ex­
hibits G.2 (Engineering) and G.4 (Library). Long-term advisors have up-to­
date information on project progress and needs.

Job descriptions and selection criteria for the long-term U.S. experts
follow.

1. TEAM LEADER

Works with the Ministry of National Education in Yaounde as a counterpart to the
Director of Primary Education. Serves on the Project Implementation Committee
and with departments and services related to the project. Is responsible for
the other U.S. experts on the technical assistance team. Serves as team spokes­
person to the GURC, USAID, and the contracting institution.

Responsibilities:

1. Coordinates, supervises and evaluates the U.S. advisory team. This will
necessitate numerous site visits.

2. Serves as counterpart to the Director of Primary and Nursery Education.
This entails working with the Project Implementation Committee and with those
GURC officials concerned with this project outside the Ministry of Education,
e.g., Ministry of Plan. In this capacity, the team leader's specific tasks
will include, but by no means be limited to:

- MINED management and administration, as related to support for project TTCs;
- Educational Reform planning and implementation for primary education, as

related to curriculum development; personnel policies, and school construction;
- Specific TTC operation, including financial, personnel, and facility management,

curriculum development and pedagogy for pre and in-service training for primary
school teachers, as well as in-service training for primary school support per­
sonnel (school directors, inspectors, etc.).
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- Execution of monthly progress reports for all parties concerned with the
project (the GURC, USAID, U.S. contractors).

Qualifications:

1. Education: Ph.D. in Education with specialization in Teacher Education
and Administration

2. Experience:

Teaching: Minimum of 5 years at the university level in a school or
department of education in the area of primary education. Teaching should include
methods, school administration, educational evaluation, educational psychology,
curriculum development and materials development. Experience as a supervisor or
coordinator of practice teaching is highly desirable.

Experience as a consultant or contract team member in an AID funded
education project is highly desirable as is overseas. experience in developing
countries, especially Africa.

3. Language: French S3 R3 as tested at FSI.

II. TEA C HER T R A I N I N G / S C H 0 0 LAD MIN 1ST RAT ION

A D V ISO R - Based at TTC

Is the counterpart of the TTC Director, and, as such, has the following
responsibilities:

1. Administration: Assists in administration of the TTC, e.g., curriculum and
facilities planning, data collection, course activity scheduling, staff communica­
tions, facility maintenance and usage, and other areas deemed appropriate for
collaboration by the TTC faculty, staff, and students.

2. Pre-Service Teacher Training: Develops with TTC staff and faculty new pre­
service programs. These include such elements as methodology, educational
philosophy, syllabus and lesson preparation, preparation of teaching materials,
practice teaching, library use, testing and evaluation, and other areas appro­
priate to a revised program of pre-service training. Also works with school
inspectors and provincial education officials to coordinate their work with the
new program.

Develops new pre-service program within the guidelines of the primary school
curriculum including those elements now being revised by the Ministry of
Education. Visits primary schools to help gauge student needs and teacher
problems. Assures that new programs are practical and can be applied within
Cameroonian classrooms.
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3. In-service Training: Helps establish revised in-service training programs
for divisional inspectors, TTC staff and faculty, and primary school directors
and teachers. Assists in designing the programs, including content, methodo­
logy, organization, duration, materials and administration. Analyzes present
in-service programs and revises them according to the certification require­
ments of the Ministry of Education. Determines best location for in-service
programs to assure minimum inconvenience to teachers.

In addition to their main function as advisors to the TTCs, u.s. experts
in the TTCs will:

A. Work with provincial officials and divisional inspectors to assist
in improving primary school and TTC related data collection, record keeping,
personnel management, examination procedures, materials distribution, admini­
stration, budget preparation and pedogogical support to teachers.

B. Assist other members of the advisory team with activities taking
place in the provinces and at the TTCs, e.g., construction activities, library
program, data collection.

C. Write monthly progress reports for the Project Implementation Committee,
including the technical assistance team leader and the usAID project officer.

Qualifications:

1. Education: Master's degree in Primary Education.

2. Experience:
a. Teaching: Five years teaching experience in primary education

methods at the university level.

b. Experience in developing countries: Work in education, in a
developing country, as a Peace Corps volunteer, and/or ~n an AID
education project, is desirable.

3. Language Skills: S3 R3 level as tested at FSI.

III. ADM I N 1ST RAT I V E SUP P 0 R T E X PER T

This person will be responsible for the logistical support of the U.s. contract
team and the procurement of project commodities. This person will have the
following responsibilities:

Responsibilities:

1. Orders and ships furniture and household applicances for u.s. advisors.

2. Locates and negotiates rental of appropriate housing for TEs.

3. Procures project vehicles for TEs and all off-shore commodities.

4. Serves as liaison with institutional contractor to assure timely
project backstopping.
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5. Works with the Division of Construction and Equipment in the Division
of Planning, Guidance and School ~~uipment in the procurement of local
project commodities.

6. Provides continuous logistical. support to U.S. team during the life
of the project.

7. Assures that all procurement is in accordance with AID procurement
regulations. Coordinates activities with project officer and Supply
Management Division of USAID/Yaounde.

8 0 Writes monthly progress report for USAID project manager.

Qualifications:

1. Experience:

a. Minimum of 5 years experience in support or administrative service with
experience in procurement and logistical support of contractors. Expe­
rience with AID contract teams preferable.

b. Experience in Developing Countries: Field experience in logistical
support of u.s. contract teams is highly desirahle. Support of teams
as administrative backstop is a requirement.

2. Language: S3 R3 as tested at FSI.



Teclmical EXhibit G 7: Pertinent Gtm: Decrees an:1 Forms

- Decree No. 74-406 of 24 April 1974 to reorganize
the Ministry of Etlucation.

- Decree No. 69-l57/COR for the creation am
organization of the IPARs. (Institut de Pedagcgie
Appliquee a Vocation Rurale)

- Arrete No. 558/C/84/MlNEDOC/Dm1. - Fixant le
programme des Examens Professionnels de
1 'Enseignanent Prirnaire et Maternel

- SChJol Inspection Forms
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portant rtorgtlflisatiOlI au mi."listcre de /'Cducotion.
natiol/cdc.

Vu Ia con'!iluliun de Ja ReplIblique ur.ie d!l t:.1:nerol'n :

VI' Ie Merel nO 65·DF-21O U'~ 2: rr.3; g'(~ pon~IH >uppression de.•
,"..I"iI1~tS rnir'li.~~t.ri:15 et creant wn~ ch~~i~e minislcre un P'J:a~ de secret.itco
It:h.:IJI;

Vu Ic' deere.: n" 72:281 du 8 j"j'n 1~72 1'0,I.nl o,•• r.i",iion d:: t~uver.
,""lent ,k I" Rejlublique u:lie du Qltr.cr~\I:. :

Vu los I\cres~jle~ de service:

[J6cr'::te :

I,!"ticle prr,l!liCi',-· Le mini5ten~ de I'educ?tion natio·
n~jc, p!:>cc sous I'autorite r!'un millistrc a~sislc d'l/Il vicc­
l:lilli31rc, compre~d :

-- Hr, sl'crc:tariat ]J?rticulicr du ministre ;
- ~{n !.tcrtlari1t pnrliculicr d~1 vice-ministrc ;
- Veu>: c':-lr:seil!crs tcclmioucs ;
- une "dmilO!stratioll ccni::lb ;
:... &:5 &ervit,c& ex tC:ricLlI"&.

TlTRE PP.EMlc!~

De l'odlllinislraliOiI celltra!e.

-- k &ecrrtari<.t gcn~ral ;
-1:l dirC:lio:l de 1':"~:llhi;:j'::1!on ,:':I'cr:llc ;
- Ill. din.. ("iQn de l'er,s~j.:.:;leJ.I(::t ~ur'~ricur ;
·-la l~irecti.Jn Coe j'en~~!g;:r.lnCJ'1 secolld::L'c general;
- h dill":ction de rCIJS-ej~n:;ll-.cllt tcci1nique c. profcs-

!i0Hjlel; .
- la direction de l'emei~r:t1nenl prim:lire ~l makrnel ;
- IJ rH:'ection des cxatne;-;:: et ccncours ;'
- h directioll de J'cmci::;nclflcnt pI i"e.

Chapitre prmulT

Du secre'tariat general.

. Art. 3.- f.~ ~ec:r::t3irr FCl1l;raI suit, sou~ I'i!u!orit~ du
mmi:lrc cl till 'icl:-P1ilii~trcd(Jct it cs: Ie Jl:in<:ip~,! collabo­
Iskur des "ffllir,'s riu d;:p1r~r:Tient. II assure I'cxec~lion l;::'S

d~chiQl1c; p:j:i~" par Jc njl1;!;~rc e! k~ vi;:e-i;lini~tl:~ cor:fo,ine a

III~:~: ::li~; 6;sWJ:;itiu~5 d;: 1'~lIicl~ SOL: G':crCI n' n·n! du
{; j:;in 1971. p')runt orpl~i~J;ior. de !!ou','t:me;nen! d~ la
P.\:~iL!bli(!:le I1n:" du C:!n.~r('un, il lell,:~it i: C"I diet d~h:­
r:l iil":J (~~; rign3t\1l"{,.

.tHt. 4.- Sonl uin:clcm~nt r::h:t=h':~ :JU sccr.!tariat
[:5n~r3] :

- J"in5-!l~clk'n 1'.~!1lt.rJJe d~ p:..~d;:.(~.~,.gi:: ;
- la ciivi~!oil de :;\ p!anifi'::ltiC-!1, de ]'oli,:nlalion c: de

,'cqllip.:mcnl 'i:'0brl' :

-·le 5l'!'....icl' l~'... ' activitls ~ji''l~t ei r.~ri·scolaircs ;
- l~ ser\'ice ,rcr:!lc ;
- k s.I\';::~ ut: Ie: y..·lnl,: sw!;;ir,', IInllwsi!;lilc ct Spor'

thl' •
..- k UlIIT.1tl d;: il :lOlh.'tion,

to.reorganize the Ministry ofEducatiJ!'l,

Mindful of lhe Constitution of the tJniled Rr;rubUe of Came~oo:l ;

Mindful of Decree N!>. t:S·Of-210 of 11 !!!\. 19G5 t? a'xbh ~~in;!le,ial
Cabinets and ne;ale a po.t o! ~cre,"IYGen...1ir, ';.eh Mini"uy .:

Mi;ldM of Ue~~ K,. 72-181 of Ii June 1972 1(\ o=~nize ll;e Gamnrr.eitt
of the Ur.iIC..ntepub:ic of ('.1ffiCftlU,1 ;

Con~idering the lIe:d~ of Ihe Seniec: :

BEEF-BY D~""'''''' 49 .·OLLOW,-,:

I. The Ministry of National E6ucalio:l placed uder
the 2uthOlity of a Minister assisted by a Vi;;c-Minislcr shaH
comprise;

- a Private Secretariat of the ~,:jlJi:;t~'r,

- a Private ~;ccrelarjat of the'Vice-Minister,
- two Technical Advisers,
- Ii Central Adnlinislrati·)n,
- Exlernai Services.

PART I

Tile cel/tral adminLtlralion.

2. The Central Administration shall comprise:

- the Secretariat General;
- the Departnl,;nt of G::nen:1 Administr:ltioll;
- the Departmc;l~ of l':i;her Edul~ationl'

- the Dep:lrtlJ.i'.r.l of G~ne::tl S:cced:!.')' E:h,c'.:!i'.m;
- the De~ariTile\ltof Technical ano Voc2tiol\:l! E(;dC;:-

tion:
- thl.: Depanm~nt of Prim9ry and Nurs~ry Schr:,"} Fel,t­

Cr.tiOl1:
- (he Deo:!rtlncnt of Examin:ltiol!s alia C(/mp~;,ti\'t:

Examination~;
- the Department oi Private Eduration.

Chapter I

'i71e$eCret,7riaf g,'neral.

, 3. The Secn:tary r.pncr~J sbll direct the llffair:; o~- tf!:,:
I Mini;tr)' under the authority of lhe !'-iinister e;nd Vi::c-Li.

\lister of whom he shaH be the J1rir.cip~! a:sista':t. Hr: r):rJ:
ensure ti~f', implemciiL~!ion of me:::;J1f;;S tal;t'll by !h~ ~,IiJi;:­

tcr and Vic~·Mjnizl(or in ~.;co;J~:lC'~ with Arikie ~ or D::­
cree l"o. 72·~81 of g J!lr.c I~)n to o!;;J!li;',~ l.l:~ CC'\'.:Jll­
ment cf l!!~ lJJlih'~~ r:~'::l!bjir of C:lII.~rOt)n. rOf thi~; ·!·.llrt·tl';~
lIe sh::1i receive dCh:f:ltion of ~:gn:liu:·". - .

. 4. Til.; fCJllowinr '~11;:1I be c;lt~C(J)' <:It<:chC'd 10 tn::
Scnctari.:t Gell::'J:d : .

- 1I/C' G~lIcrallll1'neCl;)~\c of Pcd:,\~(',r.'.';

- t.hc PI:mniuz:, Gt,jd~l1(': :md sdi(\i~Ji Lquipm(,ilt Div;•.
slon.

_. Inc t'o~t-culTicul3t :Ind EXI:~-cl'rriclliJr ;';,c!i\'it;(',s S~r-

\'ic~,

- th~ :'::liI31Id Ind,'>; Sen'ice.
... tl." Sc!\ool. U:li'''''l:,:lv In:l Sp(\:-l~ 11-;';11111 S '."'\i::l',
- thr Tr:lJI~!;ilil1n Bureau:

BEST AVAILABLE COpy
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7. The ~~ationa1 P.::dagv;:;ic Inspectors vil!c"e nUjj~1:'cr

shall be ti~:ed at the begil1ljng of e::ch 1c:,Jcl11i..: Y'~:lr

shall rank tiS Ce:1trd Ad1l1inistrlltion Service 1'le'Hi~ :lnd

shall be appoblcd by Presidential Order.

The G~~ne=~l !~::_!,,·~~t~r ~h:;n ~xerr!~~: :11:~h(fl-itv o\o'er
the admini\lr<:tive seG::'3:i,~r of the Nf:tiC,I1:,j f"C&l:J(,::.JC

Insp~ctoratc Corps. fIe: sil;c;!l he ~ppointed by Pr~siGel!tJ::l

Drcree on th,· rrop0~..::1 ("f 'he ~.~~·li~~~r ~·f ~"~;~;iC)!"!,! Edu­

cation and shall rank as a C~ntral Adn~jni,,!r:nicB Direc­
tor.

6. Tht' General Inspc,:tor of Pedago~:j' d::lll il,' rt,pon­

sible fer ::oorrlinating the adivil:es of tile N~:tio!lal Fed:!­

go,;ic hlsp-=-:tors and fOI p1:liinL1~ tours of ins'Jection in
particular. The Gener~1 bs;.cc!or sllfl)! b~ 1.'.,' ~,-()\csn'~n of

the !.[ational Pc:d~f,o;ic ins?-:,cleratc Cor~'\s l~t:':0AJ·C the S~:rc­

t:::ry General, the Vice-J.lini'ikr ~jjd the Minister,

(I) Jor definin;; ·k.lelling sYI1<:buscs and 111ethods in
the vnrit)us liisdpiinc3. in this ~phere, thc N::tiu­

l1al Ped::o::o"ic Ir.s"crtnrs sh:;11 D::rticipatc in dr:lr­
ril1~ :ile' P~'O)~r:;!11ille of llCtivitl"5 of ihc National
Ins\itute of Educ;\,ion ::::11 Ill': Im!itulcs for Ap­
pHL'ri [{ural i"ld::~(~~:r (IP4\RJ :;nd in G·:~dZ1iil1g

rcs~':1rch n:ethcds :::1-1 proj>.:cts ; tilCy th-:n l:o!la­
bow!e with the dt:p:lrI!I1,'nt'i anG s~n'icc3 con­
cerned, in pulti;l; into fiI1,~1 form tile syll,,\)us::s
and methods which h;J\ e bCt"n ::ppr.,\',;:d by the Mi­

!lister of NationJI Educalion. Thl'y s:.lp~rvisc th;:
II1trodul'!ioll oi SUdl syilaouscs in the r-ril11~ry

and sc:cor.dary, public and privale institutions.

(2) for advising, insp~cliI1S. ar.d aS5c$~i!Jr. We work
oi. the t~a;,;hers and i-:'::'~ctors in selvices in the
Divisions. 1'h.: :\:!iOl~~1 l';::d:l~0J:C Inspectors
Sl13!l he :::SS\st~t! ;n th.::r tas:~ C5 ::::ivis~rs by the

Provincia1 Ped;,,:o:,k Counsellors to whem thllY
sh,ll! give all neC.;iSJry instructions and erdcrs
within the sphere or their rcspccth'c disciplines.

(3) lor undertaking a:lY 1I1veStlgation Or:l pr.dagl);;:c
n::l:.lre in the schocis at the reqll~st of the I.Hnls­
ter of ~ational Education.

10c;g JOlJRl'::\L OFF!CIEL DE LA gEl'l!nUOU:~ UNIE Dl! CAME1WUN I cr lIl;,j 1')/4

~r -~~:~:::;:::=::~~:~~~~l:~'r~:'-~~~:-:l:~;~::~;:~~:::::~·1:::~:1:.·:::'
g~ner;lle de p~d;j;;l)r.i..: qui l'ompn:nJ lks illSpt:deurs P':'b;o-I Gen::rJI la~;:h:,::nal": of l\:d;l:~""\', \\ j;i.'h shail co:np:i~.:

gi'lues 113ticll;1lI:-'. <-,st l'bar~l'c, SOllS l':iIItorite Ju s.:cr,'taire !"\;J!:on:.:! Pcd:':.'o:~ic In~p"('tors" sl;:;ll be rcsponsible. under

g<n':r;li, et en aCt'oro avl.'': (~'s dtr;:,ctions inkre~s~l'5 : 'th.:' :it:thority 01 il.t' Sccrct;,rv-Genl'r:d and i!ll'olbhoration

10 Dc definir Ics prO\!r:ml!11CS ct les m~thodl'S d'ensei- with the Departl11l:lit cuncl'fncu :

gn~ment des differC,'n:es disciplines, Dans ce but, It's inspcc­

,ctlrs p.:d:tt:ogi(!tll's n:Jtioll:l\Ix p:trticipcnt i'l I'etarlisscmt'nt

(:", prO~'r:Il11l11es d':!l'tion de I'illstitut nation;ll d'educa:ion

et des IPAR, et UI:l concl'ptiol1 des methodes et des travaux

de r..'chcrche : ib prl.\pJrellt CliSuitc en colIJ11oraticll avec les

diredio;ls et services il1terl'~;~s. la mi:;.: au ~\oi:lt des pro­

f!1'1!11mcs et des m':thod~s n:t~llus par Ie lI1inbtre de I'cdu­

cation n;.tionalc, et ~n contra!ent I'applic:!lion dans les

~tabliss('ments primaires, s<'colllL:ires, tJuhlics et privcs.

::!o Dc consl'iil~r, illspecler C{ 110ter Ics professcurs ct

inspcckurs dl'parh:mcntaux en exercice. D:lI1s leur role

de conseillers. les inspecte!lfs pedago~ilJuCS nationaux sont

as~is(~s par le~ conseiikrs ped::£ogiques provindaux aux­

quds fls donnent toutes instructions et directives utilcs

ch:ns leurs disciplines respectives.

30 D'accomplir toute enqucte d'ordre pedaj:ogique

dans les ct:;bliss('l'":c;nts scola'ires a la demande du ministre

de I'edu.:alion n:J(ionale.
Art. 6.- L'inspecteur g~neral de pedagogie a pour ti­

che de coordollner J";j,tivite de,; inspc.:tcurs rcdagogiques

n~.tionaux et en partic:Jiier de planifier les mi~sions d'ins..

pection. L'inspecteur general est l'interpr~te du corps de

l'imne.:tion PCd3:~0~ique nati~\na!ll auprcs du sccretaire

gen,iral. du viC'p_",,;,.,idrp et du ministre.

,L'inSDeClcllr gCI:~ra! a autonte sur Ie s:,=retar~1t ad­

minislrati!' du corps de i'inspeciion redagol;ique n~~lOlI:J.le.

Ii est nomme p:!r deeret president\c! sur proposl~IOll (\\1

millistre de I'educ::::tion nationale et a rang de drrect:'.lr

de l'~r1mini<t":J.I;oncentrale.
Art. 7.- Les inspecteur peda::,;ogiques n:ltionaux ,lCl!lt Ie

n0;'1' brn , est fix'~ au Mbar de cr.<.lque ,BUice scola ire ont rang

de c)ld de service de l'administrilliol1 centrale -.:( SOi1t n:;ll1-

mes p:\r arrete presidentiel. .

Art. 8.- Dirige p.:r un ch~f de s~r.... ice, Ie secrctart:lt

administratif de l'impeclion genen!le de pedaf,0~ic cst

ch"f'~c des travaux de secretariat et de la diffusion des

instnlctions ct directives. II s'oc;cupc de I'organi;ation

materielle des stag~s de recyclage et des missions d'ins­

pection pedagogique nattonale.

II comprend deux bureaux:

- Ie bureau des instructions et rapports;
- le bureau des missions et des stages.

De la dil'isioll de fa plan(ficatioll. de I'organisation
e/ de l'Cquipemcn/ sealdre.

Art. 9.- Placee sous l':'.utoritc d'un chcf de divisior

ay<mt ran:; de sous-directeur d'admir:htr;;tion centra!l~, a~­

mtc de t1llU::< char:;cs d'etudes assistants, ayan~ rar.g'l!e chef

de service, la division de Ia pl~nification, de l'orientation et

de l'equi!,cment scol:iire est charg':e : '

8. Pi::ced under the authority of ;I Ser"/ice l{;:,Jrl, t.'1e

arll11ini~t:-;1tive s~cret:.:ri"t 01 the Gcn~:-::l In,;n';ctor;l t~ of

f'cJagN~~' ~:1::11 be resjJomi1)!c !"or tile ~.ecre!:::ri,lt dilt;:;:;:: al;d

fer !r:~:l~rniIl'ing th~ ,':!ri:::t!S instnrcti011S ~PH! cr(~c~~ It
shall ilal~dh: tlil\ practical cf:;:a:ii'laiion of rCrrcs:l-:r :.:our~(·s

a!id th;: N:lHoaal i'eda.~,-)~ic !nspector~te toUI:>.

It sh:lll comprise two b1Jr~aux ;

- iht; Imtn.:ctio!IS and ncport:i 13l1re"l1;
- th,~ TO:JfS aOld Trainil1J Courses Bme::u.

, ' d.e 1a preparat!on tiu plan en m<!tiere d't!duc"tion et I The Planlling, G,lfd';;i/cc, 0/1'1 Sr:hool Eqidpmm/ Dil"!s;oll.

I,U controle de son execution'
" I 9. PI::ceu under tll!; ~uthcli~yof a DivI~,iof\ lk;;d ran-

- de.l.a preparation des projets a soumettre au fili3nce- I kil1g a~ ,c.~':t;·:i! AdJ.niJii.,:~r.llh!! ~ll!l-pin;ctl)r, <:~;i:~d by

ment exteneur et de la coorJinaticn Jes aide" extp ,,; "\1""- ! {\\(I AS<lQ"i1t ch:'f1;es d 1:.1:,.1(.;, r:m!<ln~ ~:; Scrd::p. }k1:.!S,

r.~I.atiY~s a I'education, et des qucstions rd3tives~::ux i::~~I~S~~ I the ~jann!.lg, Guidance and ~cho'Jl Lqll'pmel-.t Div;sion

o etude; I'shall oe rc~pons! l,le for:

BEST AVAILABLE COpy
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Elle comprend quatre services:

OFFICIAL GAZETTE OF THE UNITED REl)IJBUC OF CAMEROON1 May 1974

- de la cartl' scolaire en relation ave~' Ie!> directeurs
respons~bl~s des differents niveaux d'enseignement, et no­
talllJlletlt d': /a coordination d.:s procedun:s de creations
d'etabliss.:rnents prives ;

- de I'orientation dl's cl~Vl's en fonction d,:s aptitud~s

intellectudlcs et physiqu.:s de chacun et en fonction des
objectifs fixes par Ie plan;

- des etudes sur Ie remkrllent du systemc cducatif ;

- de la preparation dl's conseils consultatifs en matiere
d'eJucatiol1, ct notamment du cons\:'il suphieur de l'educa­
tion nation'lle don! k chef de la division assure Ie secretariat
permanent;

- d.: la preparation du rapport annud d'evJ!uation de
I'ensemble des activites de l'education.

- Ie service des bours~s l't des stages;
- Ie service de la planitication. de la carte scola ire et

des statistiqucs scol:lires ;
- Ie service dl: l'orientation scclaire ;
- k service des constructions et equipem::nt.

Art. 10.- Place SOilS l'autorite d'un c!;ef de service
assiste. d'un adjoint, Ie sCl\'ice des bourses et des stages est
compc'!,:nt ell r;l?!i~r,., de bO'.1r,,?~ d'rtudl:~ :

- bourses de l'ensci!!r.elllent secondaire general et
tr,:lmique ;

- bO~lr~::s de J'enseignl:nlt'nt super,ieur ;
- s(n').::es de tous ordres a rendre aux ctlldi;mts.

. II est cn outre chari''' d~ Ja prl~p3r::tion dl'S commis­
sions de bOlmes dont Ie s.:cr{:t::riat est assure par Ie chef de
service'des bourses.

11 comprend trois bun:allX :

- Ie bureau d~s boursl's de l'cnst'igIH'nlt'nt Stlpel ieur ;
_. Ie bureau aI's bO~lrSl'; Lie l'cns"lgncm~'nt secondaire

g~lIcral et techniqu .., pub;;;; :
- Ie bur..':!u des bours;:s de l'ens..'ignt'lIlcnt prive,

An. J 1.- I'Ial'l' sous I'autori:e d'un rh"f de sen'ice
cv~ntllelkmznt a~sist:: d'un adjl)inl. It' sen'icc cie la planifi­
cation, U.: In carte scolaire d d,'s statisllQlIt'S sl"olJires s'o~'­

cupe:

_., lil' r,:clll'i!!ii t'l ce trait,?r lOllft:s st;!tistiqul's affr­
rt'ntes a l\;dlh:aii'~':ll~:ilion;lkj

-- (~\~xl-curyr Ic.:$ ol"j\.--~tiL; .. liu pL.ln ..hi lh;\'<.';oPP:'·nl~'l1t

l"c ...--no:ll:CjlIl~ e-t ~I.:h:iJ! l·.~ In:~(i~'f~' (:'~"ith:~uion;

- dl' dn:~:St'r b l'arlc ~l'ohin'~ .
- de prl'p;!ICr ks pruj.:ts J'i:;'cSli':;l'!ll':nl aSOUlllt'ltrt

nux somCt'S de financclIle:H c.\ll'ricur.

II comprenu Cl'UX burl'au:; :

-- k hurl':lu or, ~l;ltisti(lues:

-- Ie blJrl':Il1 ,/,')a pi.'l1iri~ati;JIIct de la carl ..' St:o!;!ile,
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- prep:Jring the section' of the Pian dealing with Edu­
(ational matters and supervising its il1lpltmentation~ 1'1

- drafling projects to be suhmill,'d fer forci;'.n assis- "
tallce and L:oordinating fon:il-:n educational aid, and
deaiint; with matters cOJ1I1~'rtcJ_with scholarships"

- dealing with the school Ill'll' in conjunction with
the Directors responsihle for the various levels of
education, and in particular coordinatinr, the proce-
dure for sdting u!' j'ri\"al..' institutions; ,

- guidinr, students on the b:!~:s of Unlir intellectual
and physical l:apabilities in ac~'ordance ~ith the
objectives laid down in the Plan:

_. undertaking studies on the productivity of the
l'ducational system;

- preparing Consultative Meetings in the sphere of
education; and, inter aliJ, those of the Hir.her Coun­
c:il for Kational Education whose pcrma~lent secre­
tary shall be, the Di\'ision H.:ad j

._. drafting the Jnilual asscssment report on all educa­
tional activities,

It shall comprise four services:

- the Scholarships and Trainin!!. Service,
- lhe Planning, School :'1ap~ and School Statistics

Service.
- the Educa lional Guidance Scn'ice,
- the 1311ildings and EquipJllent Sen'ice.

10. Placed under the authority of a Service Head as­
sisted by a deputy, the Scho!:irships and Training ScrviL:e
sh~lI deal witi, ~dlOia!'ship llIaller.:> : .

- General Secondary and Technical Education Scho­
larships;

- Higher Educatio:~ Scholarships:
,- Servicrs of all kinds rendered to students,

It s.hall furt,he.rmole b~ responsible for preparing
sd101arship l:OIlJnlISSlon meetmgs, t!le secretarizl work (If
which shall be handled by the Ile2d of the Schol:r~hips

Service.

The sl'lwl:mhips and traininf s::n'ice shall co'''nrisA

tl1fl~e bur~'all ''; : 'l,,' ,

the Eir,hcr Edu~:ltion Scholarships BlITeau :
- the G~lh'ral Se.:ond:II'Y and Technic:!l Education

ScJlOIJrships Uurl:~u:

- the I'rh';)te Edu.:atioll SchoiJrsilips Burcau.

. I ~'. Placed under tht' autlll'rity ~'f a Sen'icr Ilc:ld, as­
SlStcd If nced Ill' by a IkplllY, the Pianllil~g. S.:hool ~:aD

and School Stati>tics Scn'il'': shall b~ responsihle [Qr:.

- l'O!lcctillf: :lnd rro,'cssin~ all stati'aiL:s rdaling to 1,;0,­
tiOllJll:dll(;lii~,!';~

_. CJrrrhg 0111 th~ ol'.il,~·ti\'n of the EC(1llomk and
So.:iJ! J)e\'l'10PI:l'~!lt I'I;m rl'j~t;:1~ to Edllcation

- dr~wing lip lit,' S:ill)O! 111;']1:" ,

_. rr~p.lrill~ ill\".:~tll1::nt projl'cts for submission to
1'0rl'i,ll J"IIlJlll'ing S/)llrt:c~.

It ShJ!ll'~1l1prisc two bur~JUX :

.. :hl' St,ltist;,·s Blli\';]:l:
- tl1l' I'ianni:lf. :lilJ :-;dll'~,1 :',~ap Burl'Ju.

Ar\. I~. -- I'ia:~; SO:l~ 1';llltllTi!~; d'lIl1 did' u;' ~l'rri:~', ~;rl'n- 'I 12. I'Llt"l'd lIP,\'r til': :Jllt:'Ulity or:t S~n'i'l: Ikad, :15-
tll":kl1h'li! ;l~;i;:l' t.l'l1l1 ;"ijoinL k S"f\';:l' rll' I'fljil'Il!.1tlon· si:;td jf lh'cd hI' !,,~, a P,puty. lhl' S.:li(1ol, LJlI:\"r~i'v ;llld

s.:O;;'ill' cl uni"l'I"~ilairc et prokssionl1l'lk l'st ,'h,lfr~: \'1',atillll.lI l;lIidar:~ SCi\,i,'l' sit;!;! b,.' 1\,,'p01J::;hi::' rIll :

BEST AVAILABLE COpy
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JOUR~~:\L OFFICIEL DE 1,\ 1~E\'l'Bl!QI.1EU;\l:':' DU CA'riFROUN ICf Illai 11n·1

-. UI.' J'ori,'nt,itil'JI dcs ~'!~Vl's;, .
- d:: I'cxl',:rim"lH:ttioJl dl.'$ h'sts adapt':s aux rO};]lil~s

,'( :tux l'I.'~,l'il1s dtl.rays;
- d,= i:l P'liticil'.ltio:l ,'l l:t s~'1I:~'lioJl dl's L'!·:VI.'S I.'lllr:l!lt

dalls un l'enlfl.' dl.' formatioJl plOft'ssionn.:lk .1 qud­
QUI.' nivo:au quI.' 1.'1.' ~oil .

- ~il.' l'':lahor;ltioJl cl'lIJ1 dC'hicr dl.'s prof...ss.:urs ct car­
ri~r;s ~f1-l.'rtc~ JUX dev,es. d :lUX ::lud.i:lJlts)

-- de I mlorn::1110n et de la do.:um~lIl:tllOI\ des parents
u'd~vl.'$, UI.'S crudi:tnts, UI.'S l'!lI.'fS u'dablissl.'ir.l.'llts
s\:clJirl.'3 d tit: 101 formatioJl prilfessionndh:. et du
_public en g':nl!ral.

II comprl.'lld dctlx burl.'aux :

- It' bure:m dl.' I'orientation seoJairc, ull:versitaire et
profcsionneJle j

- Ie bureau du fichier des professions et carrieres.

Art. 13.- Place sous 1':lUtorite d'un chef de service
eventuellel11ent assist~,d:un adjoint, Ie serviec des COllstnll'­
tiollS et de J'cquipemen t scolairl.'5 est ch:lrr:c u:: suivre avec
It:s services teehniqul.'< comp':tents, les travaux de construc­
tion et u'cquipern::nt scolairl.'s.

II comprend ueux bureaux:
....; Ie bureau des etudes;
- It: bureau ues marches.

Art. 14.-- Place sous I'autorite t1'Ull chef de sen-icc
evcntueiicment ?ssi~t~ d';l~ adjoint, l~servi::c des acti\-i­
ieS p"JSI et peri-s::obirl.'s a pour objcclif dc favOJis::r I'en­
r:>:inem::n: de I\~cok lIans Ie milil:l:. 11 doil d'u;](.' pJrl as­
soder ks parents d'cl~v6 it 1:1 vic d... I'ccol.:, et d';U1trc p::rt
fain~ rJyonner ['ceo!e can:; Ie village eu Ie quartier, la vilie
ou 1:1 r~gioll.

Dails ce but, il susciie ~t favorisc rorganisation d~'s as­
sociation; de parent~ d'~levc:s, il cOllsd!k et contrcle les.
c('(lp~r:ib'es scobift~s I.'t met sur pied lin programme d'acti­
vit':s p.:rmetlant a l'eeole d'agir sur Ie milieu.

11 compreml deux bureaux:

- le bureau drs associations des parents d'el~v~s et
er;:anisations assimil~es ;

- Ie hu!eau des activites para-scolain:s et des coope­
rative:;.

Art. 15.- Place seus fautoritc d'un chef de service
eventucl!ement :1~s:stc d'un adjoint, Ie service cl'ordrc cst
chJrg~~ de 101 r~ception-du courrier adrcss(- au>.. mini5tre et
vice-ministre, de la transmission dudit courrier 'lUX dii't'c­
tiom et services aprcs que Ie minist.-~. k vice-:Ilinistre ou Ie
secrctJin: gener:11 en ail.'nt pris eOllnaiss:!l1ce. e! de l'a.:(le­
minclllcnt du COllffil.'r cmanalit du ministcre. 11 tient el con­
serve Ie fichier central du ministcre.

11 comprend trois bureaux:

-- Ie bureau du dcr,ouillement et de la cotation,
- Ie bureau du riehier central. '
-- Ie bureau de transmission. •

-Art. 16.- Place sous I'autoril<~ d'un chcf de sen-ice, aSSis-,
te u'un adjoint (docteurs en mcd~l:in': ct spllciJli~~~ en
mcdecinc scol::ire et spoTIive). Ie service de la sante sco!.!irl',
uni.'ersitaire et sportive assurc la surveillailce ct I'alllcliora- I
tiar! de h ':l!'h; (ft'~ \q·~v('s pt de< et'ldi~nt'· d~!lS !;s ,it:,J,'j<­
semcnts d 'cnseignl:rnent et' d\:ducation dc tous ordres. I

-- pf(widill,: gllid:lnl'~' for studcnts:
-- Iryin~ oal IC~15 adJptd to t!l:l realities and lIecds

of till' (":11111":.'; ~

-- p;lni.:ir.llin,: iii t!te s.:!,'i;tien of ~t'hkllt~ to be ad­
milled to pwfl~ssiOl:JI or o:curation.:1 training
ccntr~'s:lt allY 11:\'1.'1:

-- compilinr, a c:1fl~-index of profes~ions and careers
available to pupils ;;nd sludi:nls:

- provilJir,g information anll documentation for
p;u.:nts, Slu,!,'nts, i-k;ds of \'dllc;ltioll:l1 :Ind VOC::l­
tional trJinil:r, es,::i1ji~llIllents :md the general
public.

It sh:!11 comprise two hun~aux :

- the School, Uni\'cr~ity and Vocational Guicl:lncc
Burt':l1I'

- the Pr~fessions and Care~rs Cant-index Bureau.

. I~. Placed under the :!uthority of a Scn'ice Hc::d ::s-
S~Stl'.d If nce~ b: by a D.:;n;ty. thc S,:h00! Buildings arid
Equipment. Semcc sh;\!l b,;. responsible for supervising
togf'th.:r With tile ccm)lct';nt tech:licJ I s~f\'ices scheel
blli:din~s 3~~d rqwpment.

It shall comprise two bureaux:
- the Studies Bureau;
- the Contracts J3urcau.

14. PI::ced under the au l!lority of a Service Head, as­
sisted if ne~'d be by a Deputy, the l'cs!-.... Ilfiicul~r and
Extra-curricuJ:!r Adi"itks Service shaii aim at inte~fa·

tin~ the s.:l1o'JI into the environme.nt, It ~ha!l 0:1 the one
hand relate r,upils' parents wilh the lif~ o!" tlie .~ch:)cl and
on th.: o,hcr hand eX!l::nd the school's i:lilu:=nce in the
villag~ or di~tikt, town or area.

To that cnd. it shall dcwlop and enCOlll:;~~ the orga­
nization of Parents' ASSo.:i:lliom, it shull ad ...i~c· and sup-,;r­
vise School Co-opcrat:ves and initiate a pror,ramme of
activities ena.bling the school LO inilucnee its el1vironmcnt.

It shall comprise two bureaux:
- the Parents' AssociJtion amI nclated Organiz:llioll3

Bureau;
- the Extra-cuITiculaf Activities and Co-operatives

Bureau.

15. Placed under the :!uthority of a Service Head,. as­
sisted if need be by a Deputy, the ~I:til and Incex Bun:::1'1
shall he re'i;lJl1sihic for tIle reception of mail ilddn:ssed to
the Minister and Vke-:\~inistcr, Ihe trallsmi~5ion of the said
mail to the Do:partlll-.:nts Jnd Services aftc:r the Minister,
Vice-~hnis!-,;r or Secretary G"neral have !:lV.Cll cognizance
of it and tht' dispatch of l11::1il from the Ministry. It shall
keep and ma.intain the antral index of thc Ministry.

The Mail and Index Service shall comprise three
bureaux:

- thc.\1Jil Sorting ana I{egistration Bureau,
- the C:lltrallndt'x BlIIc<lu:
- the Transmission Burcau.

16. Place;! under the au thority of a S':I vice Head. as­
sistcd by J ~I:puty (Medic'al do.;tor spcci:!li7.cd in school
and sports mrdicine). the School, lll~i\'ersity :ind Sports
Health Service sha:: bl.' n:sponsibil? for the supervision and
jp'j""\rr"'.•Hl.U". I ... f th .. l'I,,·~hh ,....f ,"",l1..."il ..... , ... i ,..to~.~ ... "t ... ;~ t-,~-

chin; ~;t'u' (;J~c-a'!io'n~I'~~i~i~iis'i;Ill'e~'t~'~r'~I'1 t;"P~s:"·J·- -

BEST AVAILABLE COpy



I ~jay 197·r lor.)
:'=:.:-':"--;~_:_':=_:~~_:"':'::"A':'.~~..-=-=_~-=- __,:_'_'_..._._..__~~.':"'~''':'. '__"_'_:,::_:,-,:__ ..... ~:._-:-:..-:;=':: ... ~::",:,,",~:~_~.~._,IlC"" ...~_:.t~~·~'=

A ('\: tily::, il pr,:.~.,~tk 1111 IiL-h i ...·, sJnil'lire dO:lII,lIll b f III li:i.; clpaci:y, il ;:I:;:!! k('cp :. ;.,':lll;, imlcx rc,'on.li1J~
~ittl:Jti\..rl d:~ lh,jni l!l".' vue s:tnil:,ir.:· d~ h'ut ~r:fill-,t ~;'.·(ji~tri:,,\.; tt;~ fJ~aftf: ~,it~:Jti{)n of ~di pl.1pJls or 5;tud~Jlt.s.

uu d,' io::: ,1,:.1:;:;:1. I

II COJIJpl\~!H! dcux hur.:aux :

- k brcilil t1'!:y£i,'n,: t't <k I'l"llrhybxi.:.
- k IIuI.'all <:" fidli::r ,,'ol:drc, I

I.es mtj(L!lil~s de r(l:~l'liol1l:'·I.,,'nl tI:: "'n·i ..',, tI" b '::n­
i<: ScC'l.lin: ~':r\)n! fi:-.:-~ par arr:'l" c·)njoinl Ju mini,ire dl'
rl~llc;njor: ll:.Jli:)nJk· ~t du Illini~lr\' d~ b ~ant':: ~t d\' I'~s­

siS[;l11':,' puhliCjlles.

Chapilrc II

thc' 1!::~i.::1\.' :111\J Prc'rhyJ;,xio, BlIf<::lll;
- t);,' Sc!l'Jo! inti;:;.. Ilm..·au.

TIll' fl:lk'!ioii:n[: of II!,' Sl'hlJol, l:ni;'l'fsitv and SCOl-Is
J!..'all/: S":v:,,' ,j-,;:il i' ' ri~:,'J bv jo:nl r.l;-t1-:r 0; l~h' ~,·lini'-
ll'r, (.1' ;';,Jli();E11 l:du :JIIOll ;';Hi or 1'1I1.~!jc H"olllh and :;0-
,'ial \\dLli .....

('1I3pl<:r II

A,1. 17,- I'l:!,:,~,' ~:I)U;; l'allluril,~d':JD d;r~lkllr ;!.,,~i;.I':

d'un J,ljo:I'L h ,':,'C"':O;'l d:.- ra':I:liJl;~.tr::tj,)rl g,"!l(r;"i, ,·,t
~h:-.trge(' d\' IOli~\.'~ ;-"::-0 di.:li\·jI ..;s ~ld.n:'1i~tr~ni·;~s Cl (i:::::·~l'i0r:..'\

du JlJini..;,i\'..r",'. 1l0L~!nllili.·l1t :

Ii, !,i;,.·"j unJn,tl;,' ;:l1ihOii!': .)f <: ;l:rt· .... tor a<,si<;h:d
1):-, ~: )~\~)~I!Y, til\: :)\:r'::it:1h,'I1! of G~lh'r~d j\Jildni5!r~1jo:1
~!Jan il~' f'..'1:"\on~ib:r le- ;l}j :.hililiJ:i~.lf.1i;\'C· and fin;.!n...:ial
:.i\.·!i\·iti ..'~ cf i'ii~ ;\!in!.,·.trr. ~jl ~I,'r :d1J

cilhj t:(juipn:cnt of l:W

I:i\.· ('i.\:i:LI~):·1 I.x l ..'!1"\'..':-- i;t!!"l':lu:
d:,,' StOi':, ,\l· ...·\JU~·d~ n~!1',... :u:

,J:' ~:~; ,':., :r::,::r,,·.l~I." i~!!d..:r li:~ .i~ ..i'i~ ..j~:~L')n or ~~ .....~
~.:j:~L~r!~' \.. ( i.~·~!t:i,:~:~i:,JIi.!! ,;,:~,::; ;-.i.::~ ..T"!~··-' Ih~ i'ii:U:,~:~o2'-

lil\.·r:t CI~' ~::I.: r~·\·l:r:-~.::11 ';u~,'~, ~t;:J 1:1\.' \'O!,: \.'J:-~~'l ft~r

c~1.·h i·u .. ;~',;,.'IJr:: jt;'"i~' in \-:;rd ..'f r0 :) ..' ;:i:!t" tel !,:ro":jd~

tiiL' ;\1ini,t.:r. \"'i"'·l'·\iinL~r:.:'., S~"'rt:Lir/ G~n~r~d ::nd
\''-1rin:is ~~:ri....i.Jb of tih.' ~,iini-:l:\' :.:- ~;'j"" tillt~ \\'ith
inf\))ln:JIic,n OJl I hI.' :'\dIJ~lii-.J:l i,,:~f ....:;·~l::~:-- ..

{h ...· }:~:'~h'i:·l~.'~! P,'r""I1i1,'; .~;~·n·i .."l·.
111l" ~"'n··.. ,';l.d'~i:--h,,,·d J\or'",,\l1lh') Sl.\r\·i~·t~~

th ...· I·c·:lini ..·.d ..\ .... i:'L:n ...·l: j\'J·:-'\.':~11..·1 :~l·n":~'

1I:~ lli~~n=!~~:nlih OJ' ~J:..':-J.OJi:l\.·l

\:"'1101-:- ~\lillistry.

-~ e~·:t~'rl!:l~ r,·~~ti(/r:~:

- ild::dll!S1:-;~1!Y,"~ ~!nd j,1;1:.:n ..':tJ; ~"f,;drs,

- t1'" (ira"'.'!;,:,; l:p or dr~:; rc,-t:rn'l1t and e;!lJila1I.'xpen-
dht:rL' hd(~.;\?t~ ,l~ \....;.·:i :l~ li~t'i!" i!~,pf=nll,;lltation al~d

eunlrt·) jll COll,;;::;;'iion wi;!; lb;: Pb:ning. GlliJilJ1l'~
,1:iC: S('~:'.~;r,l i.:"\:1~:;'\:i~':;1t ~.. >.-i: :."":11:

II:c ..\dm:::b:\.1he 31l:J FiIlJ!1ci:Ji ,\ (fairs S""iVicc shall
l'l)1l1;1ri,:_' (u~n h~l:l·~ill.\ :

Ill, ('Ll,',',{ und,', IiI, ;lIItllcrit'., or a Suld,litc,t"I. lite
P\"r~~:'\:d;"! S~lb Ut·p:~:-!;n.'!":1 ~!:.~1! hI,' r~",pl)l1,ih1l' for th~
:lldll.l~\-;n\·ilt 1",' ~ii th ... P"I~Olllll') of til;." ~hnj~.,lry"

I

I
, J l'l. ·'-hL· j\d~}l!nij~-:d~jn" ~~jd ri;i:;I:\"~i::: /tfl~lr~ St:rvirc,

lp,';1l'e.-1 l!~d,'r :he alllJ;')~ity c:', u. S·.:n:icl.' l,l~id, l5Sis:..:d if
ilt,.',,·d h..· ny ~1 lJ.:;1U!~· ::l1d .11.~i"&·j.!.,;;~r:~tl\·(\· Jli:ll'hcd to 1,he

. J);Il." ..'!0r uf Gl.':il~r~)l . \jiliij}i~tf4Jtio)}. ~~lli!b br n~spcnsihrl..a

Ifor :
uJl l~~:itt~r;; cf :in ~:J:~ini,1r~!1!\'~' ~'i:ltlll~\ C(ll~c~:-ni~~r

I
the fUl~~ii;;;IJ~n~_ 'i:~ i!~~' \j;,1!~.;ry f))' i::tlJl,,'~'rion:
rlllolllC;JI. ludc',:an' .,:lel a,','G,::a:ll~ 1l,?!!"'S of
~·:r\'i·:\.~ :lnJ l,~'~:!t'~i;h~'1~r:t5 un~r ~r rI1'~ .:l~risj!('!ic.l~l

f cf 1Jll' :\lj;li~lry of l~.\'h:::tio!1. '1') ti1i~ :nd, :t ~~::~1!.
I ('~':~-:~I1~ :!:~d ciJ:nr..)1 rh·: r ...:-:::rr",·;l! h~:1.1;-,:'.:1 \)1' b0(}~

i 1ii~ C;:Iiir:ti :1n ...i :,:·"t""r:'l~ll ~;.,~,.. ;~.:; (If I:l'~ :.!:i1: ..1!'·..' :
I !t .::~;j!! "".\:J!~~Il~~~ !;l~ 7'!- .'.li~l.~,"i1~:,:(ir ;1\."Lo~:nr5 (,f ~'~~:7

I
I

I

u",' t(Hlt ..'S !..'~' ::r~~~tin."s [! ('~r~tl:i;.;r ..' ~~d!llin~~-l!r:.ltjr ':011­

C\:ll'i~t:d I~ f(":·I~t!Onn~~l~..·;j' -:!u niilli:\~0i'\' d...·l\'Ju·

.-. ~11-: ~'~r":i":t." (~C5 :tt"fair ·s :~(::ld!1i,·,irJti\'\o.·~ ~t f!i~':~'.\·i~r~$
d!···..,.. (...·1~1t'il i r:i l[3l·h ~ illI di=-(·'.·~(,ilr

- tlJlc' ~O!,l,·t!i,';.·,li.:H1 dll [":r,oi1n,'1.

- d,'" rd;llioll:; t'\:rl~riellrl's.

,- d,',; :lfLtir," ;'l.llJl1i11 i,tr;tti':.:, d fin~lH:i':r<:~.
.- de )'t:I,lt'oO):Jlioil tk~ pr()j~l" J( h\ld:':d~ u': f(.!h:-

rioOih·i1i .llllt C'l d\~qt:ir.;.·,;h.)ri!, ~+:n:d {jUl.' (1;; !\~~:r

Ilij~·: i.~I! ; >·\·~!l~C:I; ':l d ...· I:':j \0.':):- t .. '~ ~.~ •• i; ::-~i-.;.':"J~

ave.: 1;: di':i,.ion J,' I:J planiri:.llli.'l1 d ...• !'vl'<::llatit'n
(t {h~ r':q~1;P':J:~i:'nf :-;eobh(' i

l~~'!~ ~L':: .i~: .:'..i ::.t·r'tJ;1r.-:~ ..'t "~~~ r~'::!"::-;I,.·I ~.: J\'!••
~~rill":l' du iiiini.':t\·r..:.

i\rt. I ~i. L~ ~cr;i;'t:' ct·· ... :l:~f~;~,~,~, :1urnlnistr;.lti\·C':, e't
fi!'Jn",'i~·I"'·:-'. f,!:h": :-c.~!_.. r~lHc:-;(~; J"::n ~·lll·f de ~...~f'·; ...'l.ll t~\··:.\!'­

llil,l: ...':::C 1 i; ~1".:--i·~~~\ i..r~:1i :.!1.-IjC!~l! ,..'f 1~'!-:.'\·~n:! hi~ra:cil:c1~l'n'~~~:11

GU d;n~"'~ ..'t:r tii,.' )'~dlninbtra,io~1 r~ll~r:lh:. ,::;( l~h~~~£,_:,,'

, "

(;Ii:c;} n:ii'O:iJ!;.':

{~~~; =~(I·:!ir.·s ri:!:iPt:i~·i·\.·~. bud1~..;tlir~s \.~t (("Ilnpt~tlll.:~)

d:.·~ ".."f,;i\.'\.','\ \,:1 1.':~:lIli·~Ii1":" d~~r(·n~i:.1!l! t'U i~~:l~:Si~n,'

L1l' r,,~l.hh::dil'~l n:ti!:..Jn:lk'. A ~~ lltr~~ il a"'~1!I\" la prt:­
1:~I:::~i.:"';l. j"~"';~~l'u!io:l ,'t L' ;"'O!".iU·'!l",' dll I.,th:;;\.·( ,~e.

tonCltt1rlih'ln..:nr t:"~~ ~;,:IVI.:~'~ \."l"lli r :Hi:'--· ..'! :.11,.',) ~l~n'h:\':\

,'X !'.'J l;.'Ul':'\ J"":i,,'\'-:~H du :~li !li:ll'r~~ it \.~ ril·: ...· l·.':,\ \.'0nlr"­
h.":~ \.h.' ~~ .....~!;()n :L':"\ I,,'~'~;~'.:'q:".~.<.':; 1!1~:li(·I' .. '·" ~'1 :.~C:"\ d:f.·,5 ...
rl'Ii[' 1I..·~'j..,~r\..'.·.•:f.. :,~p: ..:/<~ ~ .. :': 1(IU'; ~:~ ,.:·t.;i··~;;~~~"J:~"·j:i'"

(h~p"'lhi.1I1t till uii·~lj''''~·r..' ,,!.: t\::.ItL.\~ti~I:-t 1l~~:il.~J'LJI,,'. i:
\'0;1!~~":~' l.! .:::>!i"·l ~:~'> ':i-··~;i:> ..!,' ~(-:: :~l··~~·'l"~i~ ..·ni
l!~~.; fi ..:h:.'." ;,~'~., ,,':'I\~:' p::r !;~~~1." 1·~.h;,l.:·i,l:r..' ~llil1 t.~~. ti\:'n~ i
IIl"r au ;i:i:\i..::~.'" :Hl \"i ..·;"'j~'::ii ..,:_-~. ,IU ';,'~r...;~~i~rl· :: .... ;:~1. .

r,d ,,:1 ~:llX di(1·..7h 'l1h r"'·~t,\.lll~·:!:i:..'S ..L.1 Jlilld .... [\·JL".:t Ii

;"~ tout 11ll:·,Ht·nt Li :-:!!l!~li:l;il ~!~'-o; ~·h,'dilS.

l.~ ' ..·l'\·!\·C d,::, ~:n;iin.~s ~~I::ni!!i_";ll".lii\f:' i.,'t nll;!lh.. i:r\"~, I

,'n::~i'r"l1d .j,l.I:n' hll,'~,i:\ : I
k !'llll';::1 "Ii i";":~,·t j I
l~' >U,\'.l~; \:.:~ l: ... ~·.:~>.'~; -~. '::~ll~:l'~I':"\;'

!,' I1m.':'I: dc' 1;1 't'JlTl.;!·' !l,' 1I1.111~'l'·; I
il' bl!:·.'.:'.l t~t·.' 1:1i1~!.~··,. \I~' .j ,~~)\"l::;'-\':~!lIit-'nct d~" ;!1·

i
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,\rl. 1'1. 1'1;",,: ... SOilS 1',lllll'rile' d'lll1 S"lh-dirl'c'!<:llr, LJ 1 :'0. P);;,,'d lII:,!,'r Ihe' a'uthurill' of:l S,'r..kl' Ikal1, :lS-

slllll,tlir,',li011 till pa"1I111"! cst l'!lar~!e;..: Jc iJ !!,'~tiol1 ,k 1'..:11- sistd if lh';'d h..: L,y a iNpUiY, th~ b_tahli~,l1d l'asol1l1cl
~e'l11hk d,'~ 'p,-r,u 1111,' I, dlrll~p,lrtcll1.:nt. S"rYi,',' sh:I1I,'omrri:;e two hun~:Iux :

Elk' l'OIllpr,'l1d trois scrvi..:es ;
'. It: servi..:c lIu pl'rsol1lll'l fonctionnairc:
- /..: s,'rvic',' <Ill [),'rsonJl\:1 non fOllrtionn:lirc.
-- Ie scni..:l' lIu pcrsollnd de I'assist:lncl' kd{l1iCjuc,

. Art. 10.- 1'101,\.; som l'allll'ritc: J'lln chd d,' scrvicc
cl'cnt~ldkll,l..:nt a~sist0 J'un adjoint, Ie sl'rvicl.' tlu pl'rsonnd
fOl1ctlOl1l1alr<~ ":O::liHend ,ku:~ bun:;JIlx :

- k bureJu l1c rc,'rult:Illl'lIt 1.'1 de f!l'stion dcs effl'ctifs
. k burl'au uc la r~g!cIl1cntation ;t du cont~nticux.

Art. 11.- Place sous I'au tori te d 'un chef de sen'ice,
eventucllcll1ent as~islc d'un adjoint, !~ ~crvice du person­
ne) non fom:tionnairc eomprend dcux bureaux:

- Ie hureau d~s agents contractuels ;
.- lc bureau des :lgcnts dccisionnaires.

Art. :!2.- PIau; sous l'aulOritl." d'un chef de sl'f\'ice,
eventuelkmenr assislc d'un adjoil1t, Ie service elu person­
n,'1 de I'assistan,'e technique cOl11pr.:nd deux bureaux

.- k bure:lll OU per;:onnl'l de: J'assislance technique;
- Ie bureau eu personnel dran~er sous contrat came­

rounais.
Chapitre III

De fa ,lirecti,,)11 de l'eilSeiglleJllenr supericur.

Art. 23.- Placee sous I'alltoritc d'un directeur assiste
d'un adjoint. la di:~dion de j\:nseh;nement sureriellr est
char:;'':-: dl" coortlonncr el d'appliquer la politiquc gOllver­
nen1i.':lla!c en 111:lli':rc d'cnscigllclllcnt sllpericur.

A Ci.:t etTd :

- Elle ctlluic l't propose tOllle mesure de nature a fa­
vori~cr k dcwloppement dc !'ens'::!!ncl11cnt supe­
rieur dal1s Ie' "'IJrc uu pl:1I1 de J~veioppemcnt ccono­
nlique social d ..:ulturel.

_. Elle suit les actil'itcs d'Clbl'i!!nemcnt d dc rccllcr­
chc des elab!issemcnls J'::ns,'ignemt'llt superieur.

- Elk eluuie t'Jll tcs lcs ljuc;:tions rdatives a la coope­
r:.Ilion inlcrnalionak en mati~rc d'eml,jgncmcnl
sup":icur l't tic form:tli:ln dl's cadres, :i 1a vic' profes­
sIonnell,: des ~nscign:1I1ts t't ?l I'cquivalen.:e des
diplomcs.

- Elk prcpare Ie conseil dl' l'enscig!1l'l11cot superieur.

Elle comprcnd dcux services:

- Ie service des affaires gener31cs el pcdagogiques;
- Ie service des equivalences des dip/ames.

Art. 24.- Place sous I'autoritc d'un chef de service
eventuellrment assislc d'un adjoint, Ie service des aff'aires
g:'n':ralcs et p~dJgo;iqucs cst clla:g': dl's questions ::dl11inis·
twtilcS, de Ja rc~lcll1ent:llion l't des progranllne~, des
questions statutairc, et de l'inforJ1ution llniversilJires, II
suit en olltre les questions relati"cs a la coop~rJlion bila­
tcrale et interllationalc en mati~rc d\:nscigl1cmclil supe-
rieur, .

II comprend d~llX bureaux:

- Ie bureau drs affaircs administrative:- ct de la coope­
r;ltinn ;

- h: hureau <II.' la regiel11entation ct des progr'llI1mc5.

-- the 1~':cf1litl1lent :lllll 1','rsol1ncl Management Bme:Ju ;
- the i(..:guLltions and Dispules lJur..:au.

1I. Pl:!ceJ under til.' :luthoritv of a Scrvi,'e Head as­
sistd if n,';'d be by a DCPllty. the Non-establisllcd I'crso;1l1cl
Scrvice shall cOlupri,e two IJlJrl':luX :

- lhe COlllractu:ll Emplllyc':S Uure:lU',
- the Bure:lll for emp10Y"CS rccnlit~d on tht' basis of a

d..:cision.

22. Placed under the authority of a Service Head as­
sistel l if ncc;! be by a Depl/ty, the Technical Assist~nce
Pers( nncl Servkc shall comprise two bureaux:

,- the Te,lll1ie::J Assi,ianl'l' Pl'rsonncl Bun:llu'
- the UUrt'311 for Expatri3te Per'onn..:1 unuer'Cal11eroo.

nian contr:lC!.

Chapter III

Tile Deparllll"llt ofHigher Education

13 PI,lced under th·: authority of :l Director assistcd
by a ueputy, the Department of Higher EJucation sh::11
b~ resp,,;]~:ble for ("o-ordillating: and a!Jplying Governlllcut
policy on higher educ;Jtion.

To that end, it shall :

- study and r~,'olJ1;l1end allY nl,'aSt:rcs which t;1;11'
en.:oura:;e the dc\"clopmcnt (of : !i~her Edu-:Jiion'
\'.. ilhin the fr~mt.'\vork or tho:: Fccnomic, Soci:l1
antI Cultl,rill D~\'t'loplllent i'l:.:n;

- wpcn'isc tea.:hilJf: :lnd rl'Sc.ul'il activities in til':
inslimtions of lIigher Edu,'ations,

-. examine all mJtkrs relatil1!! tl) International Co­
operation in the sphen: of llii;h~r Educ"tic)fJ te:ldlt.'r
trilinillg, Ihc professional stalus of leac:hers, :ll1d the'
equivalence or di;,!omas;

- prcpare the work or the Council for Higher Educa­
tion,

It shall comprise two services:

.- the Genera! a'ld Pedagogic Affairs Service;
- the Equi\'aknc~ 01 Dipiomas Servicl:.

~4, PI:lcl'd under the ;luthority or a Service 'Head, as­
sisted if need he by :J Dc'puty, the (lcncral :tnd Ped:J!!ogic
Aff:lirs S~rvke sh311 be responsihle for :ldministrative
m:llll'rs. regulations al1d syllabuses, statutory "questions
and info.mation relaId to university affairs, It shall also
JC:il with qt!c~lions or bilateral ap.u inl"fI1,llion::lI co-opera­
tion in the sph::rc of hi;;her edu,'ation,

It slnlll'cl11prise (-,':0 bun:au'x :

-. thl: Administrativc Affairs and Co-operation Du­
rl.';1iI :

_. Ihe Rcgulations :I!1J Syllai'u~e' Burc;m,

BESTAVAILABLE COpy
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Art. 25.-· Place sous I'autoritc d'ull chef de service
c",.:nlu~ljclncnt a~sbl~ U'UIJ '-'iujuiJll. t 1~ ~~! ,;.;,,: '; •. j ~;:;h~1o

Icnce5 des dipl6m~s cst cllargc de tOllte~ les questions rela­
tiveS aux e(luivakllCi:S dl:s diplolJ1l's techniques, profcs­
sionncls et dr formatIOn f!encrale ainsi quc du contcnlieux
qui pourrait en resultrr. .

lI·comprend deux hureaux :

- Ie bureau des dipl6mcs techniqucs ct professionnd~ ;
-Ie bureau dt:s dipJonlcs dc formation gcnerale.

Chapitre IV

De fa direction de l'enscigllclIlent sccolldaire gem!ral.

Art. 26.·- Placl:e sous ]'autorit~ d'un directeur as~istc d'un
adjoint, la dir,;-cti011 de l'enseign~l11l:'nt secondaire g~ncral

est (;]wrgce :

-- de l'administration des l(t~blisseInen!s d'cnseigne­
ment s,~coJld:JirC' £~Ilcral pu blie : Iyc~cs d'enst.>ignc­
ment gcr.cr::i, coll':gl's d'c!lst:igIH'm~nt secondair.:
gen~r.l1 j

- du controlt' /('chniquc t.>t p(;dagof!ique des ctablis­
sements d'cnscignement sccondain: genhal pUblic
et privc;

- de I'exccution dt'S" objC'ctifs du plan d~ devl:'1opp ..­
mcnt en matierc d't'nseign~l1lC'nt s'~condair;;, g,;ne­
ral.

-- desetudes rdatil'l'S a la cre:ltion de 1l0UI'C::UX ctalis­
seJllents.

Elk cOlllprcncl deux sc:vices :

- Ii: service de la gestion ,Ies ctablissem~nts ct du per­
sOllnel

-Ie scn"i,',' des affaire~ pedago~iqucs.

Art. 27.- Pl::I:(: sous l'antoritC d'un ,hef de service .
c\'entuelll;'Incnt ass;s!l; o'un adjoint. Ie scn'ke dl;' la ges­
trondescta bliss;;m~Ii ts ct du jJcrsonnd dc I'~nscignemcnt
secondaire Gcneral est dl3rgc :

- des ctud~s rebtil'cs a la ercat:on et a la transiorma­
tion de~ l;tahlis~':1ll':nt$ publics

- dt" I'orr,:lni,alioll dC's struetures p':da~C'giquesdes
ct:l blisscllle 11 tS

- ¢I:' I:! pn:rar~\li('n ct d,' I'cxel'utiol1 Ull mou\'ement
du pl:'rS0Jl1h.'/ tic directioll, d'l:'lls•.'igncll1..:nr er de sur­
\'ciJJ:lIll':'

- ~Ie l:I tellUI~ des do~si::rs des etallliss<:1llcllts et du fi­
chi,'r p~daro~i:!ut" du p.. rsonnel

- cju contr61: dl's l'm,)lois du I,'mps I:'t des liellTes
su ripl~ 111;;11!:! ir.:~. .

- d.: I'Cxp(0italioll des diff~rt'nts r:lrrorts d~s chefs
d'~ljbJj~~,'nll'n;,.

II compi entl ,1.-\1.\ hm'j\l" :

- k hur,':lu d.:s l;~:lbli~';("1:1(:lltS ;
- Il' hur,'au dn Iwr$O:lIIl'1.

25. Placed under the authority of a Service Head, as­
:·:~t·~':! if :1~':'~ n(' I", l! !)PTint'.·: lhe Eouivalt'nce of Diplomas
Service shall be responsible 'for all mattl'rs relating' to th~
cquivalence of lechni::al, professional alld genera. education
diplomas, and for dealing with any dispu tes that may arise
thercfrom.

It shall comprisc two bureaux:

- thc Technical and Profcssional Diplomas Bureau;
- thc General Education Diplomas llureau.

Chapter IV

Tile Departmcnt of Gmcral Sccondary Education.

:!6. PIJced under the authority of a Director assisted
hy a Dep'Jty, the ))epartmer.t of General Secondary Educa­
tion shJlI be n:,ponsible for:

- thl' administratiC'n of public general srcond:lry
schools: Genera! Education Lycces, General Secon­
dary Educatioll Collcl~CSi

- the technical and ptu3gogic supen'ision of public
and prh'ate gent:ral sC:('C'lldary schools;

- the carrying out of t!l~ obj~ctives of the Devejnp­
ment Plan in matters of g.:neral secondary school
education:

.- studies relating to the setting up of new es!at>lish­
'IllL'nts.

It shall comprise two services:

- the Establishments and Personnel Management
Service;

- thc Pedagogic Affairs S~r\'icc.

'27. Placed under the authority of a Service Head a~­

sisted if nred be by a Deputy, the EstablisllIT!enis and
Personnel ~lanagl;'11~el1: Service of the Department 0f
General Seconuary Ed~lcation shall be responsible f0r :

- studies relating to the setting up and transfor­
mation of public establi~hmcnts:

- the orgJlIlzalion of the pedagogic structures of
esta blishmen!Si

- the prl'paf:lllon and implcment::tion of transfers
of administrative, teaching and s:.rperviso:y person­
nel;

- the maintenanc.:: of instittltiollal fil~s and of the
ped:lgori, index of personncl.

- the wpl'rvision of hour, of worl: and overtIme;
- I'roressinz of the various n'ports of tile Heads of

establish:n:.-n Is.

It ~hall campr:.;:: llVO blltcaux :

- the Esta hlisill~lents llun.'au;
-' t!h' Pel;.onnel ijure::u.

Art. :'8.- I'I:I,'~; ~OllS :';Il!!')rit~; tlu ('hef d~ sl'f\'i,'e
~'."C:ltl!·a'll ...~nJ:..·nl i.t~~,i,t...i (rUil ;i\'i~.'il1t. I..' ~;"l"kc d .....s :lIYair~"s

I'l;,!:Jg'l,g:'1U,', lk 1','n'L':p:'·:ll,'J:I,,·c(.n.I,:ifC f'l;nh;11 c,1
ch:n r", ,'n l'0(Ll bl1iJ t i"1l a\·~,' ks ill'i'l','!ellf' li':d;l~nri­

que, Il:tlir,::au\ ,I.' l'ell·;,·:,,:n'·III"1I1 ,,·,·\1lhJ:,irc,· g,:IJI:ra!;

:?S. I'lacC'd unda the aut!wiitv of ;1 Sen'lee HeJd, JS­
si'h'd If 11,',.',1 k by a D,'p:lly. tl;,·I'~',bf.:'if.ic Affairs S~lvke.
111 Cl111jU11:li,'1l wilh llic :-•.tlioI1JI l'\d.I~:(\;:le Illsp,'l'tar, of

Il;:II"r:ll S\',I'li,l:lIf J:dll,'irlillll, sh:!ll k rcspoll.,iblr for:
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vke
- tht: P(;Chgr>S;': !\ciion Sav;,:e.

; ~: •.. :~.: ". _·::;-I:'.. ~ .. i? .. ·1.:~!:~·:'·~ ~..... ~: ..-.<.;
t:!...: ~~_~::i~.:." e-~:[ c:;' th.:' ~h.;~·.·L;·:~S c·f lh~ LI('v~t('lP"

j2'~iH i ~~~:1 i;; i1~·~·~r,~~,~ \,'): ~~·~.-i~~.;·~:~; \.'(:i:~··d;L'n;

~ll:·:E~:\ ft.::.=.dr:: 10 l~~~ ~~~:llinG \iP ef J;~'';..' ::'·;!"(:C· i.,\.

30. Pl~ccrf tH~d.:: th~~ 2tH~!IJ:ii~.! of J ~,;.rY!c,· r!~ 1;!~ a~:..
Si:~i\..·.j ii' lli_· ...:ll i~1;.· L;~~'~. i)~i'I\:lJ' ~i~\: :·:':i..~:::i.:~ti ~l:~ '" \:-'.t.'.~.'~L-.1

Estah1ishrne.nt ~.iajj2!;elnent S::rviCi:' sh:l~! 0~ rt.~pol~:.d·,~~ fer:

dCI; et'll~S p.'J~ti\'e~ ;j, IJ c~'0J[:on d~ nr;1l\,cI.1 1.!X et:lbH,­
S(';"~U(;!1ts.

le sCflke de la gestioll des cLablis:;el1lci~ts et du per-

- un ~o;;tri)h:' techniCiu~: et r<·d~i~0:.::~q:!~ l~es ~j2bEs: :~­

IHl?nts. d'ci1s..:)ignenl~1~! t~:clH1iq:..:r: pl1~)Ik ct pri'te,

De /;; directfon dt: l'enscii!lcWdlr Ii!C/;,;i,/Z,,:
t't proJe::siCJllllcf,

-- d~ ! \"'Xl"~~!l~li("l': (h-~ c!.'j .....:t!fs tlu !,L~!1 l~(' \.ic·,~,:!up~c!l1;:nt

-':-:1 ~ll:.HiISrc d\·n~i:':f:.:l~·,~;:nt l~chnlqtlc,

-- d~ 1':~d:~':i~;j-!r~tit;J1 d('~ e'~!l·li,;,~·.?:::~·n~) ~:·c..':::..;'i.:·-;: ...:~.ill·~::

~~1~::1\ ~~~';'j }"'~;l::~ji:; :1~~ :~-,:.\~(~ ~.:~ i;::J:~i~~;;~:: ~:';:;:~::~ s'.' ~~~~,:;~:~
ct :;.....:Li(j:L~~ 'n~n~g~:·rl..'~ \.

Art. :'J.. !)~.~,:-~~.: so'.':'· 1'=..i·J~or:t~· d'u~, d:i;.· ...·h:·Ul". :1'">i~·:·:

(~I:r~ ~ ..~i~",,;n1. :."~ 1.;~ic(til';1 d·: l'l'n.~i..'i~~n·~~·:~·~;·i: \('L':H1;1.111i..' ~:

prGL.'~siol~!~;,,\f l'S: ...:h,:~;;j.;l.\ :

..\rt. 30,- Place sous I':Illtcrjl~ d'tw c11':f de sefl'lcc,
(venlnc-I!l'uirnt ~';~istc d'un ~Hjj-:);!lt. Ie ~'~:-\'ic~ de la ge~tiol1

dc .... tt~lJ~~~·.f:~n~nts d'enseign!:r:,,:nt lcchni'i\~'" C[ profl~s~ion·

f)\.'1 cst Lh.]r;;~ :

des ,;C\ld~s rdatives .1, I~ celation et a ia tr:"l1sfor r na­
tion d~:; ct;]blissem.:nt~ ;

.- stt:f:::=S !"eiJ.~iji:; IG t~~l: SCtti.i1:':. 1;~ :J~~d iran~~rOti1!~-~rO:1

of t'~t:: b~js1iCnents,
- Ih~ OJ'- ·";z·'ti,)" of tb- p"llo".)":,, <[l'U'-ti'C"S oi'

~ .... ," t (.."4._ ., ..'- i • .... e· ;:1..... 'w - \,;;. ~

.. "lC0,S,

th~ pL:j'~r::tion and in'}Ji·~ri"~~i~t.:l~iC~ of t~~(. tL};·.~~cr

of ~G~J1~nj~~trilti';c, tc~~hiL;'; '-::1'': ~l~FLi,i:;():: ...· f:;L;(jn·
n::i.

- tile n·~J.in!~n~nce of ~:hcol [il.:$ and th~ r-:.~d.:~G:;i:;
jndtx <;( P~l :;onn~l,

- tll.: :t:p~'ni;;(';'i of i;m~-t::!)Ie$ and exli':l hclm:.

- de ror~~J)jsalion d~s Slr~lctl1reS ped3~ogiql1cs des U::­
blis:;\.I1;-":r.,s;

- ~e ]:, ptl:prJlion et d~ I'cx:;t::ltion du mOllw;;)rnt C,l
p.:~sor-.nd de directio;'l. d\:meignt'1:::nt et de surveil·
lali(:c;

-0 dl' la tClIue dc;; cv.'.<ici', dcs et~;l]j,~(::llenl~ ~t du
fid!ia p';dago~iqucdu per$onnd;

- du control:: des cl11plois du te'llps et d.:s l:eures sup­
p!;;me:1 lJ ijc~.

l! cU~l1prcnd deux bt:reaux

- !e bUI'I:;lU des ebblisscl1Icnts ;

the L~t:i bn~!il~)~nt~Burean,
_. lli~ i'a:::ol;l ••:l BUj':Ju.

31. P!::CC'0 Ilnd~r the- :JlJ (j'Q;;tv of ~ Service I!L2U. as­
si,: ... c if n~ed l-:: by :: DC:1clty. tl,.-' ;;".:,lo::~:~:: Achm S~rv:c(:
of :hr..'" \'·o~~li(~n:i! ~L1h~ ·r(' ..·L;jjl.:~! Fi~~:(~r:f.;:1 Est:it\;~;:~i:~:""ijts

shJiL in coni~~;ctic:l \Vi!;l th.:.· ~-:Jtion~:1 PCdl':0~ic

In~p·:;;tor,; of 'reCil::i;:al Educ~ don, b·: responsib Ie i'or :

-- tile intcrIi~;j N;.::-.nizJtiOJi of f~tabli~hmel1ts <lilt! the
school system: .

- rclJliorl~ \'.-i1h t11~: r~rofcssiLJ'n:

-- the COHllrl!;l:l.: tr:.:fr:in:.: cf ;!d;dt.....
-. the eX;,;:::in:,:i0:l or the SDf~;:tl I1fllhk:ns T,!l';l'd Uj.:

fllJa: It:t:~d;l.:r~ft~ SL1cttons, Ir(jn;~ ECOn0j~lic:) Sec..
1ill!~'- ~n'~ ~; .. ~, "'l~:<';.

BEST AVAILABLE COpy



Arl, ,'I, l'i;I,"l' 'O\IS ,'aliloril,: ,..1'1111 du:r lIl: sl:rvi,'c,
'~\':'~dlrt'l!l'111"llt ;I ...... i ... ' .. ~ r1~f111 :I:linint L· c.;,nn.,!.:,.' d~' 1"'u~i'~~'qinf1

:,,'da~ll;:iqll" d,', \'lahli"'''llclits J\'lIsci:!lIC'lll'111 Icd1l1iCJlIC
nrok"i(\n.~r1 ,',I ,'h:lrt!~ l'n colbl,~r::lion avl',' les in,pc,'­
i,'lIrs pl.'da;:();~i'1l1'" n;lliollaliX dc 1\:n,,'ig:ll"IICI11 ll'dllliqlll: ;

lk !'on.!;II,i,:ili'lll intcrn,' dc' t'lat'li"l"lll:nls "t dc 101
\i,' ,,'clairc :
dl" rd:lliOlh aVl',' la prol"cssioll,
de la lor'llali,lIl,'onlillll" dl's :1\.1 II!1.:,:
d,' !'~llId,' lk, pmh!l'lll'" parli"lIlit'rs ]10S~S par I,'~

sl','lilllh arlisan:ik, ruralcs, ks s",'lions IIIl!nag~re~

l'I J,', l\'ok, Inl;I1;I~l'r,'"

II ,'o'lIpr,'lld tllli, blll\'aliX

Il' hlln'all dll r;"-I'i,'I" p~d;;go~iqllc ,'t Ull controle (J,'
b ,i,' ,,'o!:lir,':

Ie hili ,':111 <i,' 1:1 forlllalioll ,'ontinliC d dt:s relations
;~Vl'l' L, pror..·"iiJl1~

k "111',';101 (I", ",,'Iimb arti~,an:t1l's n:raks, des sections
1lI,;n:I;'I'r," ,'I dl" ,','ok's llIl;llag0f"s,

Ch:lpitn: VI

IN j"l/i"'c/j,,,! ,,',,/'('III<"igllL'II/('1I1 jlrillJ.1ir<! CI lIIalerll"/,

:\1'1. 3.~, I'l:i,','.' ,,'Its l'alilDril~ .1'1111 dir,'etl:lIT, assist~

'd'lIll adi(jil~i, 1:1 d,r,','lillil tI" 1·l'ilS,'i~il..'l\1ell[ prill1air~ ct 11l:l-
krll"! ,',I ,'h:II~!,;c' :

11.' 1'.:<I:11:II;'lr,II"'i1 d·,', t'laiJli,,:ml'l1ls j)nhlks d'el1s~i­

\l1l"IIl'.'1I1 111 i'Il,:il,' d 'l!;il,'n:,'I:
'dc' l'adlllil1i,lr:llinll d<:~ ,;lahlis';l'lli<:nt~ de formatioll
l"'~ 11\:1 ii"" (1:'\1 I.'\IA);
dll ,'011111 11: I,','1.:1I<111C' ,'( P<:l!:I~Uf!;'lU" lk's 0tablis~':­

I1\c'ills l'i1l':i .. , ,'I p:il'" d\'llSl'i~I1l'I11:11t pri·]lairc.
d,' rnr~:,I';i':dion ,'I dll conlroll' de !'emeigl1cl11ent
lI,al,r'ld:
ll,' la 1<;!'i!lllli,I!1' P"I"Il:!nl'!1I~' dn !ll'rSOllllel t:meh:n::n:.

l!,' J:, i'I';P::!.I~il':; ,'I d,' 1;1 ,'oC'ldilla:ion des slages
,'Ilks ,'ll:1r'.'I'<'II,',":
If;: I;! dl(,',!,inn d,'~ lil', 111111':11' pc\la~o~iqucs ell vile
,rlln ,kl,'I:'I'p,':n"lll 11.lflll0:lic':I:'; Jc' rens,'igllement
pri'lIair,' ,'I '11:ilc'rn,'I~

"", ,;IU,!" 1','1.111\,', it !a l'f';:Ili01l lit' nOllwanx etablis'
~l':Ill' nt,.

I:lk ,'(1'111'1'.':101 lroi, " ...... i,','s ;

Ie' 'C'n ",' .I,', ,Irl,m," ~':ll':raks d de Ia 1~;!i,lation,

k '<T\i,,' (I .. , :Ii'r:lir,', p,;,!:I)!l1~iqll"s et de I:t forl11ation.
k "'ni,',, d, h;I,;,cll,ei)!lh'1l1cnt.

:\n, ,~3, l'i,I,,; "'II' 1';llIlorit,' d'lI11l'hl'f de ~ervke I!\,en·
tu.:il\.'!ill';\: ~1"i,II,5 "'un :h~.ioi:ll. I~ s~'r\'I~'~ r!lls "ffi.l;t~~ g.l:I1~·

I"l!<', ," ';0' 1:1 '.,~i":Ilill11 ,',I ,h:lrf" :
,1.', 0,'11:.1,.. .; ",i.lli',l's :t 1:1 pr,;p:ir:ltloll,'1 ~ I\:x':.:ution
Ill' hlld~'.'l,

d;:, ,'w.i<-, 1',1.-:1\,''; :, la 'Tl'ation de nouveau': ~ta"li"
~\.. i 1~;.'1~ t,.
"I.... r ..;(l.:;.~ ..• ~h.' ... 1'1"l\"h~~~h'S l'Olh"I.'rnJnt Ii?' p;:rSOIlI:~J

(1"I'n'!"::~,'!:1 pris" ,'Il d::lrg,· - pro!11otions, ;,1'­
1.:~·r~1 i ;l'I~' J.
d .. !"'tud,, d,', pr"I'I:'i1!c''; rl'l.llif., :1lI i"Olll'lionll"l11l'nt
oil"~ ,'I.::'/i""!;;"I1I' d,' formalion d,'s/11aill,'s de 1\'11'
,,'i,:Ill'::l,l1l P1i!I~,lir, ,'I 11I:II~rnd,

d, 1.1 l'I\'j',ll.llll'l1 dc's I,'''I,'~, r"f!l"l11c'!It,lires concer·
n ;,:: i ..' !, ..·i'.,;~~: •.'! ...'1 L, \i .... :.,:ol.lir...'.

I; .. ·.'.~;!'L .. I~"ll:.:lI\ t'llll"llI\ :

i.: "~lh"l~1 I.!'.." :dl;l:r;:'~;'''I1·.~r.I!~;'\

Il shall ,'Ol11priSl' thr,'~ bureaux:

lhe I't:dagogi,' Ind~x and School Syskm Control
UlIn::Il1:
Ihc Continlling Training and Rcl:llions with the
I'rof,'"ion l!ur,';llI:
Iht' Bureau for Rural Handkrarts Sections and
Home h'onol11il's Sel'lions and S.:hools.

Chaptl:r VI

Tire lJcpartlllcllf of l'rillLJly (fllel Nursery Scltooll;'iluca­
1;')/1

32. I'la':l:d unu.:r Iht: allthllrity of a director assistcd by
a deputy, thc lkpartl11l:nl or primary and nursery school
edll,':llioll ~hall be rcsponsihlt' for;

I/lc adminislra tion 01' pll hl1e primary and nurs,'ry
s.:l1001\:

- the adminislration or Il'a,'her trainina eo!ll:gcs
I E~I·t::"I.·\)~ ~ •
Ih,' tt:chni..·al and pedaf!ogit- sup,'rl'ision of publi,'
and pri\'atl: primary sl"l1ools ;

- th,' organization and stlp':n;sion or nursery schools.
- Iht' ,'ol1til1uing traini!ll! of \eadling pcrsol1nd.

thl' prcp:lr,llion and ,'o-ordination of courses and
loon fl'rl'n~'l':'"

-, the dislrihCltion or p,'dagogi<: docllm,'nts in urdl:r
to cn,ur(' a harl11onil'us d('wlopnH:nt of pril11ary
:111<1 nlll,,'r\' ~:choo! ,'dll'::l!ion:

,- slu,li,'s rl'l:itinj;. to sl'lIin~ up of nl:w sdwols,

It sh:111,'ol11pri5e Ilm'l: s.:rvicrs :

til,' gent'ral aff~,jrs aad kgislati0n sl'n'ict'.
-, Iht' I','dagogj..' :tlTair, :lI1d training scrvi"l',

th,' edll<:ation hy ,'orr<:spondt:m',' Si.'I\'k,'.

33. Plaeo:d under the authority or <1 scrl'ke ht:ad, :1,­
sistt:d if lwcd be hv a d"NIl\', thc ~l:nt'r:t1 affairs and jq;is-
lation scn'ie,' ,h:IIII;e r,'sp'ol1s'ihlt: for: '

- stlldil's relaling to till' preparallon and execution
of thl' bud!!e:,
studi,'s r,'Ia-linr. to the sellin!! liP 01' n<'W ,.:iJools 1

- th,' eXalllil1:1lion or pl'r,onn~'l jlr,)bkllIS Irc,ll:ill'-
menl - ab,orpli0n prol11ntions - Il')l15f::rs!.
lhe stlldy or pr0!>l..'l11s reiatil1f. 10 Ih.: fun.:tloning
or training institu lion, 1'0l primary and nurst:ry
s.:llOol teal'hl'rs:

, tht' pr,:p:lraticn of r,';alations rl)wrni~1g ,,'dlH:a­
tional p,'rSOI1l1"! ;lIld 'ySll'I11',

tl1l' !:.,'nl'ra! :1I'f"ir, ['111'1.':1:1 :
, th,' ;"'f!lil;llion.; :111.1 1.','lIn:,',,1 and administr,ltiw
,'ont~C'1 [>U:',',llI,

3-t, I'la,','d II Ih'" I' Ih,' :Illliloril\' l,r :1 sl'!'I'kc he:ll!.
as,i'l,',i ir 1I,'nl h,' by :1 IkI'IIIY. Ill<: p,'d;l~:{:>~i.' afl'.lirs and
IIJi:lilH~ 'l'"i,',' ,h,I;:, III ,onill:,,'ti"ll witi! lil,,' n:llion:i!
1',',l.l,',;;!i,' in"l"'l'lor' or I'r::lI:lf'y and nUlwry "dlll'ation. h'
re,I" Illsl;,k' :'01
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- k bun::m Je ];t r~dl.'llh'n!atlon et du conlrok Ic~h·

niqllc et administratif,

Art. 34.· PI;I~e sous l':llltorik J'un ~h~f de savicc ev.:n­
tuelh:lllcnt assi~lt: d'lin :tJjoint, Ie servicl.' des :lffaires 1'.:oa­
gOi:'iquf's cl a la fonnallon cst I.'/Iarg': en e-ollahor:ltion :ll'ec
ks' JIlspectcurs PCd:lgoglques :1:1 tion:ll1x dc l'enseignemen'
primaire et lll:Jlcrnc:l :

- de la raorme et de I':ldal'talion des programmcs et
des mdhode~ de l'ensci;:J1L'mcn: pril1lJire et materncl.
Dans ce domaine, il trav,till.: en relation .II"l'C l'insti­
tut national d\;duCJtioll ct ks instituts de p~dagogie

appliqu,\:, avocatiun mr:rle,
...:. de ['elJiJoration cl dc la diffusion des documents

pedagogiques,
- uU choix des Il1Jnuels er du m:llericl didactique en

relation avcc I'inspection generale de pedagogic,

- du contrek ped:lf!ogiqlle des personnels des etablis­
sements u'cnso?igncmcnt primaire el matcrncl,

-- de l'evaluation des m':thodcs pcdagogiques et du ren­
dement sco!airc,

- de Ia prcp:uation ct de la coordination des stages et
des conferences p':da,C,ogiques.

11 comprend trois bureaux:

- Ie bureau de la recherche de la documcT!tation et de
la diffusion.

...: Ie bureau du contrale pcdagogique.
- Ie bureau de la formatil1n, ries stagez et des confe­

rences.

Art. 35.·- Pl:1ce sous I'auicritc C'Ull chd de service, as­
siste d'un adjoint, Ie service dl~ tele-el1seignelp.ent e~t char­
ge :.

- de 1.1 preparation et de I'exccu tion de son budget au­
tonome.

_ de I'ensei"nelllent par correspondance en vue de la
'" I' .forrl1ation per'llanento:' des m3itres de cnselgnement

primairc et ma ternel,
- des emhsions radiophoniques desnnces aux cleves et

au pcrso:1nel cnscignant.

II cOlllprend t.cis bun:aux :
- le burc:lu financier,
- Ie bureau de l'emcignement par correspondance
- k burl:'au des emissions scolaires.

Chapitre VI1

De fa direction des examells ei concours.

Art. 36.- Placee sous I'uutoritc d'un dirccteur assistc
d 'un aJioin t. la dirc\:tion des exalllcns et cone-ours cst char­
gc!e de "l'orf,aTlis3tion g':ncrale des examens et concours des
enseignements prim:Jire et secondaire et de la delivrance des
dlplo!lleS officiels,

Elk comprcnd trois services:

-..Ie sl.'rvice de I'organisation et de !'information,
- Ie ser.. iCl' des etudes et de la mt:canov-aphie,
.- Ie scrvkc des diplollles et des archives.

Art. 37.- Place SOliS I'autoritc d'un chef de service even­
tuellelllcnt assiste -d'un adjoint, Ie servke de I'organisation
et lie I'in lorlll:ltion cst charge :

.- de I'mlorll1:rtion dc~ oauidals Cl de la oifju~ioil de~

reglements des exallli:'ns et concours, .

.- Ih~ n:rf.Jnl1 :lnd ;':Ltl~t:lriol1 (If l':i!1;;:ry 3n,1Itnr~:~ry
education syll"hllr,es ani! mdi;cJs. In llli, COllliec- .
:ion. it ~li;l!1 \v(~rr" iill"O~L1hc.·:-~t;li;1 \"...~~.~ i1l~ J~:;{ionjl

imtitllt~ of education ami tlie ji:"liiut·~> of applil:d
n1f:l1 pe,L::;ogy; "

- tht' preparation and di$tribution .of ped:l£or.ic dti­
cuments:

- the selection of l1I;Jnuil!s and teach;:"". materi::1 in
conjullctioll with the general insp::ciom-t,; of peda~
gogy,

_. 111~ ~~Ja~0gic S~lt~\:r\'is:o~l of prinHlrY :,n:.l nursery
school pcrsolllich
th·:. asse~:sm~nt of pedago~cm.::t!roC:s anlschool
cflkiency I .

- theorganizatioa and co-ordination of pcdago:;ic ,
courses and conferences.

It shall comprise three bureaux:

- t'he research, documentation and distribution bu­
reau;

- the pedagogic super,ision bllreauf
- the training. courses and conferences bure:tu,

35. Placed under the authority of a service llC:lct, as­
sisted by a deputy, the education by corre~pondri1ce ser-
vice shall be responsible for: .

- the preparation and execution of its autoJlomou~

bt:tlgd:
- corre-pondellcc courSf'S design(:d to ensnre tn.~

contjlluin~ tf:lining of primary and nursery school
t(:3chers; ~: ", • .

.. TJdio programmes for pupils teachers.

It shall comprise thr~e bureaux:

- t~c fin~a-:\..e Lurcaul
- the correspondence courses bureau,
- the school programmes bureau.

Chapter VII

Departml!nt ofexaminatioils and competitive exmr.ir.a­
lions

36 Placed under the authority of a director assisted by
a deputy. th~ department of ex::mination$ 2nd comnetitive
l,;Xaminalions shall l'e r('sponsihk for the g('ncr;~1 'organi­
z:llion of exa!l~in<:tions and competilive eX'lmillJtions in
primary and second::ry education and for the is~t!e of of­
ficial certificates.

[t shall comprise three services:

- the orf,ani~Clt:onand information service;
". studies and computer servicc;
.. certificates :md records servke.

37. Placed under the authority of a service head as­
sisted if necd be by a deputy, the organization and infor­
m;:,iion servi.:c £h;;ll be re~poJ\sihle for:

'- the inforJllJtion of candid~tcsand the distribution
of the ref:u!ations lor examinations and compl:ti­
tive examinations:

.. the exa:Jlination of candidates' applications.

It shall comprise three bureaux:

BEST AVAILABLE COpy
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. de "instruction des dossiers des candil1:l.ts.
II cOlllprend trois burl';:ux :
- Ie bureau de I'org~nisation des examens ct concours

de l'enseigncmcnt p.ril11airc,
.- Ie bureau de l'organisJtion des exa'llcns c! concours

de I'cnst'ignemcnt sccondain: g~ner~lI,

.- Ie bureau de I'organisalion oes cxalllcns ct concollrs
de )'cnscignt'lllent technique.

Art. 38.- J>lac~ sous ,'autorite d'un chef de service cvt'n­
tucllcllll:nt assiste d'un adjoint. Ie sl:rvice ties chIdes et de la
111ccanographic cst dlargl' :

-. des trdvaux d'illlpreSSIOnj
- Clc la perfor:l tion des fidles Illeeanographiquc~

. Je la publication (les annak's.
II comprt'nd deux bureaux:
-- Ie bUrl'au dt's c~ludes:

- Ie burc.1U de Ir mccanogr3phie.

Art. 39.- Plal'C sous I'au lorite d'un cht'f dl' ~crvicl' even·
tucllclilcnt assist!! d'un Jdjoinl. Ie service des resultats et des
archives cst charg': :

.. de l'exploitalion des rcsultats des examcns et con-
cours,

-- de la dclivram'l' c1es diplolllcs;
- des slatistiques cl des archives:
.- du cOillel~tictlx.

/I comprend Iroi, bun:aux :

.. k bureau des rcsullals dl's exalllens ck !'cnscignement
primaire:

.- Ie bureau des resultats des examcm de I'emeigncnll'nt
st'condaire gc'n,'r:: Ii

- Ie bureau de~~ rcsult:!t, des examrm de j'enseigncment
tedlllique ct profcssionne I. .

Chapitre VIII

De la direction de l'ellseigl/('lIlfllt pri:'"

Art. 40.- Place" som I'auloritt.' d'un dirl'rtellT, assistt.'
d'un adjoint. 13 din'c,ioll de: 1\:nseignel11l'lIt privt: I:sI chJr-
gel' : I ... J • j'. ue;; relations ('nlrr e Iillnlsll're et es 0lgal11sme5 l en-

s"jgne:ilIent pri\',;! .
.- oiu controle administratif cl ti':anrl,'r d~s rt:Jbhss('­

I;l~nts d'e:n,ei;;!;1l'Il~:jll prjI',' Cju'lis reh'I't'nt de I\'ns"i­
"Ill'mcnt primairc t'l Illall'rnd. Jl' !'cmc:ignelllent secondaire
f,'n::ral ou de rt'nsd~nemen I t;chniCjl1e el pJ"llfcssionliel.

A'n' litrl', la clir>:,tinn ct..- I'l'lisl'if:ncl11cnt priv': <·~t ch~r-

r,t'C' : . •
- de' I'ctlld,' d,' toulcs k~ deil1:lIldes d oUh'rtllrc cl J(

n'oU\\'rtull' ,ks l'I:l!'I!,.,:nh'l!i< ti\:ns:ii.:l'\':lI.:nl pril':
c'n rl'l.l\ioll awe 1.\ dili;ion dc I:i pl.lllifi,ation l·t Ic~

dirl:l'll'nrs ,ll's l'nsl'i~lll"n"nts ..·unCl'l'lI..'s:
de )'insp<,l'tioll cks c'Llblis':"'lIh':1~:; pri'l's:
(I-' J\'xploiiati:1n cks IrJ\JII:\ ck la COIllI11IS~1011 de
rcparlitinn dc'S sulw,nh'r.s;
du conlr6k ck l'ulili,.lliu,l par ks rl"'!H',Jl<;Jbh:s Ill' ..
l'I:!I,li ...."I11'.nh prill" ,ks suh·,'l1:i,ms qui kur sont
al·l'OIckl'S.

Fik cll:nprt'nd Ill'U\ Sl'TI·;;,·S :

Ie- ,,'nil',' cks at"l'air,', ::,lllii:li,lrJtill'" (·t nnJl'd~re;; COI11­
pmt.lllt lku\ bur,";IU\ :

- the general secondary ~ducation examinations and
competitive l'xaminatiolls bureau,

-. the technical education examin:ltions and competiti­
ve examinations bureau.

38. I'laerd undcr thc authority of a service hcad as­
sisted if. nCl'd be by a deputy, the studies and eomp~ter
servicc sh:lll be rcspollsihfc for:

_. I1nnting work;
-- tlle punching of compuler canIs;
- tht' publicalion of annual reports.

II shall compri~e two bureaux:

. the studies bureau,
the computer bureau.

39. Placed under Ihe authority of a service head, as­
sisted if need be by a deputy, the cerlificatt's and records
service shall be responsible for:

- processing examination and cOlllpdith'e examina-
tion results:

.. issuing certificates;
.- kceping statistics ans rl'cords;
.- eX"'lllinin~ displites.

It shall comprise three burea:lx :

- the primal)' education examination results bureau,
_..the !,:encraJ secondary l'ducation examination results

bure3u~

- the trehn;i.·al and vocational rducation examination
results bure,lll

Chapter VIII

The dcpartment ofl'riJ'Qte education

40. PI~ccd under thf" aUihorilv of a director, thl' dc­
p:lTIment of priVall' educalion shall be rcsponsiblt: for :
new line rdations uetwcen the ministry and r-ril';,)le educa­
tion hod it's :

- lht· administrative and financial supervision of
privJle i".;titutions in 1111: sp!wrl's of prim~ry ~mrl

nursrry eJu,':llion, gt'nl'ral s,',o:ldary cdilcation
or tedlllicJI and \'oc:ltion:!i eJu,,·:Jlion.

PUNIJr.t to the abol't', lh~ dl'l,artn1l'n1 of private: edu­
cation s:wll he rl'sponsiblc for:

.- Ihe study, in conjunction with the planning di\'i­
sion Olnd tl',c d;rl'c!l~rs 01" Ihl' in,titutions concerned,

, of 311 applil'ati:'n, to 0r,'1l or fl'-open pri\'atc educa­
tion in'lilllli:JliS.

- till' in;;;"'c'tion or pri\'Jt,· edth'ation institutionsl
th .. c'xl'('lItil'il oj' Ihl' dl'ci,ions 01' Illl' bO:Jru rc,pon­
sil>1.' rOI :ti!nl':Jlin\!, t~I::nts:

.- the S\ll'>:l\j,j'11! o(tl:t' u'.: IHJI!l' by private sd1(jol
:lUtllOrili:', of tl1l' t:rJnb Ihl'}' rl'cci\'c.

'I'll ..' d,'pJrllm'nl 'hall,'oml'ri'l' two scn·"'l·S :

the adlllinistratiw :lnd finan·:iJI affairs sl'l"\'icc~

l'olllprisin~ I\','(1 bun'aux;

BEST AVAILABLE COpy .
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:;-......,-.
-- It: [lui"c'au finanl·iI:r.

~!"~~~~~~-:?':::~~~~9=~~~~~~~E?!:~E::=~~.:~,,::~~r~~!?~~:~:.:2~ ~~~"~..:~~

- It- burl::lu Iks t:tuJI:S 1:1 Ju fkllil:r, .- thl' \llhiic's :IIlJ l';rrJ·jnJ::x bur':;\l\ ;
-- Ihl' tinancc' bur':·;lll.

I

k servicl: UCS "rl";lirl's pt:dago!;!iques comport:lIlt deux
bureaux:

.- II: bureau dl.' b documenlation r0glt:lIlcntain: I.'t p~da'

gogique,

- Ie bUrl';\U UU per~onnd.

TITRE II

Les Sl!rl'iccs exttiriellrs.

Art. 41. Les SerVil:l'S ex t':ricurs du Illinist':rl.' de I'culll'a­
_tion nationale l'Olllprl:nnl:nt .:

.. ks Mil-gations provilll:iaics ue: ''.:ducation n;ltionall.'
(I:t Ic~ sOlb·(kl':'g:ltions qui I.'n dl'pl'ndent):

.- Ics in~pc'c'tions departelllcntaies dl: l'ensl'ignel11ent
primairl' d matl:rncl:

-- lcs etab!isscl11ents scolaircs publics dcs enseignements
sel.'olldairl: glinciral. tedllligue l"t profe:ssionnd. pri­
main: et mJ krnl"1. et tous Il's ctabiisscillents publics
(!l" formation rdc\'ant UU ministere de ('euucation
natlUnail.',

Chapitrl" I

Art. --l~, l.t'S (kk;~:lli(1lh orovinl.'ia!t-s de I'~ducation

l,atiO!l:llc' ,(lilt c·r~I.;I.'" pal: d,i,rc't l;r~sjlkntid.

Le rl.':;sort h'rritorial d'unc Jelligation provindale est
c.:lui I.1'1l:;I.' prOl'ilh'l' administra:i\'c'.

La d01~g:Jlion pro\·il1~·iail.' I.'q placee sous ('autoritc d'un
dclt:~ul! !,1"l1Vi:h:ial dc I\:Ju.:;;ticl1nationaJe nomine par arrete
prcsiul"ntid ct ayant ran~! de sous·Jircctellr de I'administra­
tlon c~ntralc.

Le l'l!ll'~u0 pfo\'indal l"st eWI111'elll'ment assiste d'un
adJolIH ei u"t111 ou plusieurs sous-dclcgues provinciaux ayanl
rang de chef dc 'ervil.'e.

Art. 43.- Dans k cadre: Ule sa cOll1p~tellce territori~k,

Ie ueit'gul' prO'-in.:ial dc' 1"0ducalion nationall". est il1vcsti.
pour k COmlJl~' de l'~du-:ation nationak, d'ut1\: mission per'
l1Ianl"nte ct ~I.'Il;,;rale J'inl"ormation. ue coordination pedago­
gique, a!lnlinistrativc et ue synth~se.

Art. 44.- Le deiegue provincial est charge sur Ie plan
pedagogiqut' :

.- de coordollnl'r a 1'0chclon de la provinc\: ks al·tivitcs­
p':d:lgO~iqlll"s dcs ensl.'ignements primaires ct mater­
n~1. sl'l'ond,lirc g~nl!rall't tc-:hnique afin u'assurer leur
dcvt'!opl'ement harmonieux :

- cie rcuuir a til'S p~riodes ueterminces les inspeeteurs
dcrarteillcntaux et ks conseillas pcdagogiques de ces
clIseigncllil.'nts afin d'C!udil"r sur Ie plan provincial
Ic~ intl'r·rl'lations entrl' ks t1ivl"rs niveaux d'enscigne­
I;lcnt et Io:s rdation" intl"r-disdplinaires :

- CI appliqllcr ks programmes et methodl's definis par Ie
llliJ)i~:~'rt: "h... rC\:U('Jti(Jli l!L,ti'}i'~L.: ;
t1'aninwr I\:guipe til: coml'i1krs pcd;:gogiques et des
in'pl.'c·kurs dt'parkmcn raux en \"UI: d'obtcnir une plus

- thl' Pl'd;lgOgil: alT::irs service cOlllprising two bu­
rl"aux i

-- thc rl'gulations anu pe.:lagogil" docull1l'nt:ltion bu­
reau ;

. thc personnel b~lrcau.

P{\RT II

1:.'xtefllal sCfl'ices

41, The l'X ll'rna I sen'ices of the ministry of national
('!lUI. ation shalll'cmprist:' :

.- thl' provinci,t1 ddegations of national education
(and tilc' sulJ·dd~:;;-;licn$ f.:llinr. under their juri:;·
dictioll!!
th.: uivisional inspectorales of primary and nurser)'
school edu-:::tion;

-- the pI< b!ic schools in thc sectors of gener::1 secon­
darv eJucation. technical :J!iU vocational education
and' primJry 'lnd nursery school education, and all
govcrnmt'/It training sC:lOol~ fJiiing unJer the juris­
diction of the I1lini~{er of national education.

Chapter I

PrOl'jlldal delegations of lratiollal education

42. PrO'incial delegations of national education shall
be crealc:d by presidenti.J1 decree.

The krrito.i:!1 iurisdkiion of J p:o~inci;;l de!cg~1tion

shall be that of the administrative prov;nce,

The provir.ci;;] uelega [ion sh::l! be pI::ced ul1J~r the
authority of a provincial dd"galc of national edul'ation
appoiJ,ted by presidential order and ranking as central
adminislration sub·director.

The provincial dell'gate £hall be assisted if need by a
deputy, and by one or 1110re prcvinciaI~ub-dclegatcs rankinn
,:s sl'n'ice heaus.

43. Within th", context of his territorial jmisdiction,
the provilll'ial dcil'l::·tc or na!io:o:!1 eJucation sha:l be char­
r.C'J, on bchaif of tht' minist~r of n:ll:onal education, with
tite continuing a"d gl'neral dutie-s of information, p:.'d~go­
gil' and aclminj~trative cooOrJination and overall superli­
sioll.

44. The provincial delegate shall be responsible, in
the pedagogic sphere tor:

-- co-ordi.'ntili!! al the proYinciallevel the peoa:;or,ic
adi-.iti:.-<; ;:lyc,lvet! in primary anu nursery school
education and gen"r;:] ~c::olld:'ry and technical
education, in order to eilsurc iheir harmonious
development;

- organizing ll1Cetiil:;!s, at fixed intervals, of divisional
inspcc,ors and peJ;Jgo;.i;; l:Oli:1~,~1I0is of these bi:lll­
l'hes oi education so 3S to study the relaticns within
the province bctwl'cn the varjClIS levels of education
:llld hetw('en the v:lri<:us disciplines:

- apP'ymg IIII.' sylla,mses lind Jndhods d\:fincd by the
ministry of national education.

BEST AVAILABLE COpy
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grande ,'ffi,'adt,' dans les divers em"igm:ments dis­
prl1S'h; dans ks dablisscn,ents scolailcs publil:s et pri­
vcs ;

- de proposer :IU lIlinislfl: tout projl:! de rHorme sus­
ccplibl,' d';lIm'liora la qua!itc ou k I,'ndcment des
enseignelll"nts prima ire et serolhbin:.

Art. 45.··· POUI 3l'COlllplir eette mission. Ie delc~lle pro­
vincial dispose au si':~c de 13 J~I::gation pro\'inci:llc d'unc
cquipe de conseilli:rs p~da~o~iques Je touks Ie;; disdplines
-:-t de tous orlin::. J \'ns"ign"nh:nt char;;;'s ,I'une missior. per­
m:l:i\:nte d'enc;~drl·ll1l'n!. de ,·Ol1iro:e. de comeil d d'anima­
tiolJ aupr0s des ins:h·;:t,'ur;; d"rarlcmt:nl<lux, de, chefs d'cta­
blissclllents et des profess,·urs e! lliaitrl's de tous les etahlis­
sements seolaircs situ,';; da:1s la province.

Ces ('onseilkrs pd3gogiques <10.11 I~ nombr(' cst fixe
au d.sbut de ch;Hll!(, anile,' sro!air-: p:lf and\! conjoint du
minislI'e dc 1\!dll,;!ti':lII lldticnaie I.'l du mini:.tre des finan­
CCS, ont rang d':tdjoinl au ('hd" de senke d'administr3tion .
ccntrale.

Le d~li~gUt; pr~vinl'ial rtahlil pour chaque cOI1St'iIIer i

pcd:l~obique un l·;dt.'l1t:li,'r tril11e\tricl d·J('tivit~s. et de mis­
sion. A la fin' de d:aqllc 1l1i~sioi1. Ie conscilk~ p':dagogi'.111\:
:ldr,''Sc :lU dclcgu,' provin.:-ial un rapport de missionallqllcl
sont :Jnnexecs Il's ,'opi,':- d:: bulk tins de \'isite des pror,·s­
sellT~ ou dt's mailTf·s. n,·~ copi~s de ct.' rapj1nrt de lI1is~ion

sont cnvoy':~~ a rjJ1~i:l· ...·tl'lir p",:'d,:gugiLJllC :J~lliol1a) et aux
directcurs cone<.'rn~, dU minist~re de \\;<llIc"lion nationale.

Arl. 46,·· L,' dd':~lil! PW\ iJ:,'iJI d,' J't'duea!ioll 113iio­
n,dc s'llcrupe en oulr.: a J'inkrictl:' d,' ]a prcvinee. dcs pro­
blem::s concernanl :

- Il'~ bomses d'Clls,·:gn"l11l.'nt; ,
fa sallt~ s.-olain·; . •
It's eXall,l'ns:

- J~ t\.q~-cns\"il1r:'f'l1iCil t·,
- l'administratioi1l1es ct3L'hs~el11cnl~ s,'ol::ircs,
-- l'exl:cution <.ks pr('.kls d'il1vt'stis,c,n,'nh r':aliscs c1an~

13 provint'l' (t:lll,k,. comlructiom p:tr cntrepri;:es ou
n~~ic l·ll' ... );

_. Ie 10gel11ent du 1'<.'rso:"lel ens,'ignant Jes ct3hlissc­
:llt.'llls rl'l,'v,lnt d:: S'l ,'ompctellCl" en li:!i.,on :l\'ec Ie
gouverncur d,' 1;1 prol'in':c t:t !l, con tr6kur prO\'inl'ial
des finJ:~·~·l' ..;;

- 10111 It' per,;onn,1 ell<,:i~!1ant ('t ;Jd1l1inislrJlif (n:itional
rt etralil;crl dt.'s clabli;:~::l11t'nts puhli:s '.hns Ie res;:ort
I::rrilorta! qui cst pl~ ...~ so::;: ;:011 allt0rit,:.

Art. -17.· Dans h' l'~dre c;,' rl'x~rdc::' do: ~.~;: fOIll,tions,!e­
c\',:ki'u,' prm'inci;d il'~oil ~vl'r. tuelklllelli d01':~J li,)n d,' sirna­
tllr': .Ill mini, II',' .I,' 1'0du,lItlOll n:ltionale.

All. 41) ...· La d,:ll'~:l1ion rr,winei::k "UIl;l'crtc Il:s bu-
n'au~: sl!iv;lnls :

iI' bur,':1l1 d,'s In:dr,-, ad1l1i:li,~ra:i\,':; l'l rir,:Ill;j.:r,·s
k bllr,':I1I de la 1'1;!nir;;'.• t:oll. J~, ~1;Jli,tiqlles ,:1 d,'

1'1lricn la Ii,m ":olail":
it' bureau d,' t';";·l'n'~,'igl1,'n1,·n:, d~'s SI~;g,'S rl des con­
l'':r<,I1<','S p,:da~llEiqll,";

- It' hur,'au des eX:IIl1l'IlS.

I,'s ,'11<'1\ d,' bll1'l';1llX lh's Jl'lc;.alions I'ro\'ill ... i;l1~s dl'
1\"!;:':lii'.l!1 1I:lli"It:d·,' -,'Ill 11,),:1:'1," )'::1 a:r,'I,''; Gil m:llislle
,I.- 1..·.IIJ:;lIi,,11 It.dlonai-:. I:s lml lan~~ d,' ,'],.:1" de bur,'Ju
\.r.t~!?l:::li.. lr,t1 i\.l:~ l·l·n!'~!!~ .

- organizing the team of pedagog.ic counszJJers and
divisional inspecto'rs ..,:ith a view to obtaining grea­
ter efficiency in the \';Jrious courses Ei"'l-n in the
public and private schools, t

.- recommending to the minister any reforms with
a view to improving tht' qU:Jlily and cfficienr:y of
primary and secondary school teachine, i.

45. In order to a"complish this ll1ission, the provincial
delegate sh:lll have at the head office of the provincial dele­
gation a learn of pedagogil: counselIou in all di;;ciplines and
all branches of cducation who ~.h:lH be perment!y responsi­
hie for thr administration and supell'ision of masters and
teachrls or all schools siluatzd in Ihe province, and ior pro­
\'iding them with advice and guidance,

Th~ !,,'d3?-0f,ic counsdlors. whose !lumber :;hall be
fix"d at !h~ lJ.-g.inning of c:t,~h s::hocl year by joint order
of the 1111n1stcr of n:liional education and the minister of
finan::e shall rank as centr:!1 admir.islralion service!lcad,

For each pcdagogic counseilor, the I)rovincial delegate
shall fix a quarterly tiJr.,··lablc of activities :lnd visiting
tours, At the end or each tour. the pedagogic counsellor
sldl forward a report to the pro\'incial ddegat~ accom­
panied by copies of mas,crs' or teaclll'rs' r~sutl-of-visit
shCt.'IS. Copie$ of tht.' abow report sh~ll be forw;:rdcd
to the n3::(1:1JI r,'d:l:;ogic in~pe"::lcr and tu the di.-c.:tors
concernrd in the ministry of national education,

4(,. Ftlrtl·~rmorc. th ... pfOv:nci:.\ dcl"ga!c shtll be res­
pOJ1sibJ.: within the provinll: for maUcrs conccmili2 :

- sdlOlarshins:
- ichoo! iH:all h;
.- exar.linations; .
- correspondence COll rscs:
- Iii..: ~Jl1linislrution of s<:hools-
- the i.mplemcnt:Jlion of inve5tl~cnt projects carried

oyt m the provinc,' (s!t:dic~, h1.lildinr lJ:ojeets car­
ned out undrr contract or under govemlll'~nlcon­
trol, etc.);
the hou~in~ of the tc;:;:hing personnel of esiabbh-'
mcnls falling tinder hi, J:lrisdiction. in conjunction
~ith tllt' g~\'Cmor of the prO\'irll:e and the provij;.
CI:I! ccnt,ro:lcr of fi ll:!ll ,,'; ,

- all 1;·adHr.g al;.1 admin:qrll!i\'~ prrsonne! (n:!tiona!
or for,,'ill-n) 0:' rubl!:: s::hoo:s ,'~t:!"lj~iled ill his ter­
ritori:ll :m:a shal: be p!3,'ed und,'r hi:; ;>u t~lority.

.47: As required fIJI' til<' pt'1forll1an,'~ of his dut:::~., the
p,rovlIl":lal dl'l,\!:Ilt' shall if lH.:cessary n'ecivc dc1~g:tt:cn of
slgnalme frOin the' ministci of llJlion3Icdll'alion.

oJ S. '1'11,' pro\'indal dekr,ation sh:;lI comprise the fol.
lowing. blll'"aux :

- the admil~i,trJii\Cand finaneb! 3frJ:rs hl:rl'3I1r
- lhe plantlli1f:, :;tatisti,;: ::nd ~':!Il)()1 ~uid1ncc hllre,llI\
- thl' corr""IK,IHlcncc eOllr,;,'s, tr.lining courses and

jl('(bgo!!ic coni"crences burc;lu;
- Ihe c.":.lI11iIl3tioll~ bure;llI.

.Il,-ad' of \;\lrc;Il:X "f )1nl\illci:J1 dl'!e1!;llin!ls !11:l!1 111'
JI,:,,',ml,'d hy or,kr of th,' l11ini.,lcr cif Il.llional edll..:.lIi011
111('r shall rim\.: :\s c,'ntr:li :tdlliini'llalion hC:li:S of hlr,'all.

.\rt. ·111. l.l'~ s')lIs·d,;l·.;:~:llitll1s I'lo\'in,r;:k, de 1'•.:dU,':t'1 .' 49. Th~ I'rO\'illt'i.~1 sub-..it'll·f.:Itiollllf nation;)1 "duca­
II.,~; 11:1:i\'11;I,," i"·Il·.... nt loti,' ",.:lTS I'ar d....rr! prl'siJl'\ltiel. !I"Il!!:.• y Ill: neakJ by pr,·,id'·llti;!I. dl... r,'e.
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Thepr-;Yil1~i;\1 s'll>-delegate may sizn any routh!e
administrative dccum~l' ts on tll~ orders of til~ r;OVhl­
cial del,,&::te of n::,iou:-.l education,

It shaH be 'thc cO-I;st:lnt duty cf t;ie prc\\':i'iCl~. ~lit:'­
(]e!eg3le to keep the pro-.inci::.l dci;:.:;:;,t~ i.'1:·or::.,;d <Hl ~!1

'pertulent matters. ,..

11 peut sig!ler par ordrc du dClc£ue provincial de I'cdu-.
cation nationale, taus les Jck; d'administraticn courante,

1070 JOUI:?i.\ L OI·TWIEL DE L\ J{EI'IInl.lOUE l:~,I!:: PII C:\W,:ROUN h' no: '97~"'"
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ll: d~LTct !)('lrt:ltlt crl\:llion d'lIne s(,\:.J·,'d~kf.Jli()J1 pf(win-r'Thl: dl":"":. ~-'lt:W:, "!' a..·!)rG:·inci:'!~: ;::-;>I'~'~:l"':ll1lir
cialc de l'eJucltion 1I:llionah: ell dClermin.:rJ k rl'~sort ter-. natlOil,l1 educatloll slI,;i1 dellll.t: Its area oi JllfI$GICltoll,
ri torial. . . 11

, ' 50, Th.: piO\'illl:i:li sub·ckk:'JI.: ~h:lU bl~ it:, :';P!'C.1:'l,l-
Art. 50.·- Le sOlls-d~lt\~lIti pro\'illci:tl est 11: represl:ntJ!lt: tative of lIt,,: imn'inci:ll de!.:;::,c: in t!l~ ~\:b;1;;k·'1tbll. H~

dll dclcgUl\ pro\'illci:lI dJns la sous-J~l~,!:llioll II est fila fois sll:111 b:.- responsible beth to the mil'.!skr :In:: to til'~ pl'oviri~
rcsponsablc d~'vant h: ministre et d~va!1t Ie d~ll'gL:': provin- d:11 dck;;:1!e fM lil'~:I~ar,'; tJx..:n in th~ sub--';c:!;· :1,ion, The
cial d~s mcsurcs priscs Jails sa sOlls"d~lcg.;;tion. le SOlls..tl~lc- prov:mbl suh-Jcl~~,l\e slr"ll ordinilriiv hc~ rcc:~·C::'''ihl'''fqr :
till\! proYindal cst l1orm:rlemellt charge: , ! - co-ordin:!tinr: and ~r.:r·,i$lT'~ the r';tlvlll~'S of tlle

- de la coordination et lIu con!~6k dl's ;ictivitcs des ~.Ii\'i:;i/)1t:11 in:;p~lC!t,:,; of tl:,: ~u~.,...1dc.':3:i::·nl

inspcct<:urs dl'pJrl~mcnt:lllx uc !;t wus-d~l~g;jtionj -l(lrw:::.j;~I'!. i:;:':::.:"':.. ;C ,1:1'.1 ii:ii:~i,,;.::.,,;: .; .rJc.'::Il;llents
_ de la wntibtioll des documents pcdar:odqllcs et ad- to ti,lC \'3riom d.i\·jsilJIl3! il~spl;ctcr~! ..:,: :!1:'';. to the

mini,tratifs dcstinl's aux imn.:ctions d6p;rtcmentalcs Itt'::',,; ~f s~cono:lry,sehae'd:' , ,
, - nrCP"-'-'" t'" tr"n"!O- of {....r·''''I· "I ,,~u P"OC"~-I""et aux chefs lI\;tablissemcnts d'cnseigncmcnt secon- If' '''''';' c.\' "''',' _ .. y.,,'" ll~'t" .... ,. I ~..., .1...

daire. • t,he p~r~onnel,as~(':'fmcl1! .repcri~.:. ' . .
. - Ofl'3'llZllP "CU ·· ..or.. ,. conl"re~'"'' ~,..,.\ 11 ,' -e-h"r COUI- <it: 13 prcnaration du mouvement du personnel Ie: c·· . !o!'; ,.:;; ~I~ ~... ,~': cu.u. ~ J -::-. .-

. 'St:sfor t("'''ll'n'' !)cr~l1nn"ll') "C"·II'1c·'~n \,~\11 thl"trlJih:ment dt:s bulletins d~ rlotes d~ ce personnel' .' . ~~ . ," :' ••.• ';. ~ ....., ,'1.. ~~
I I' 'r d r' 'd' d ' provlnc::!l peoago':lc coun:dlorsl . ~

- \ C or~al1lsa IOn es con,ercnces pe .agogrqucs ~t. cs _ Or.:::llli;:in'~ '·o;;~.cu"r1'jcul::r ::na CXiIil.curricubr a\.....
~ta~cs oe reey.c1dgl: d.u p,:rs~nne! ensc,lgn~nt en liaIson . ti\~itic3 anlcC'm:~.:,'(mdt:nc"~ CO'ljC,:<: . .
avec les const'llIers pCd:Jgo:,:lOues prO\'lI1\:IJLlX: c'·all:··I'r." s" I·'· < .••• ,,' f', .. , ,. ." 'b .
d J

• .' . 1 . .• . . . .' - of\. 1 1... - ,h_U~ ..... " 6!,.,. Uh...'1':; rt·~ 'T I .1~Q~$, est
- e org.1Il1sall011 I ~·s at:tl\'lh:s post et pl'f!-SCOlalres; 'ao',n"'c'I'{'-O,("l,'lo"a'l "on"'t'o" \v.·~""-~.~,,;· t

t d t '\" . "I"" • ~ ~ ~ 'u., l... • ..... ..... 0: V
e ~,\.' t:--ensclgnel1lent; . schooi reform. ' ,

- de 1etud\: des programmes et de h~ recherche deli me-:
thoJes adJrtecs aux conditions locales d:lns ]'optiq'ue
de la reformc de I'cns~ignemcnt. .

.Le sous-dChJguc provincial doH assurer all pres du dele­
gllc provincial une mission d'inforrnation permanente.

Chapitre 11 Ch~ptcr II

t .

Des inspections d,{partemenfo!es de l'cilsefgnemenf
primaires et matcmcl.

Art. 51.- Lcs inspediom dcp;lrtcmenta!es dt' I\:nseigne-\
ment primaire et materne!, ainsi ql:e les sous-insp~ctions qui .
en dtlpendent sont creees par lmete du ministre de l'educa­
tion nationale.

Le rt:ssort d'une inspection departemcnta!c de I'ensei­
gncment primairc et materncl ~'5t celui_d'un. d,spartcmcnl.'

L'inspection Jepartementale ~st placee SOLIS I'antorite
d\m inspecte~rMpJttcmental de l't'n~e!;:;nemcnt'prilll:lire et:
ll1aternel avant ran!! d'adjoint au chef de service de I'admi­
nistration centrale. -

L'inspecteur dcparlCI1lCntal de I'en~ignement 'primaire et
matcrnel, est eventuel1ement assist,~ c'un ::djoint, de un ou
plt!sieurs sOtls-inspecteurs ayant rang de' chcf de bur~<:u
L'mspecteur dcpal'tcmental del~r,uc ctirige une 50us:inspec
tion dans Ie cadre d'un arrcnlii:;~ement. Se.s nUribution.
sont idcntiques a eelles de !'inspecte~r deparll:lIlental

·Art. 52.- L'inspecteur departemental de.I'cnscigncment
primaire et lIlatcrnl'I, sous l'a'Jtorite du dclc~gu~ plo"incial

• ou un sous-delcgne, a la rcsI'onsabilite de I'l'llseisncment
primnirc dans Ie cadre de son depart~me'nt,

- 11 informe Ie delcgu~ pre-vincial au Ie sous.{ielecue
dont il depend, des bcsoins de son departement en
ecoles et c'n personnel ense:gllant. ..
II tient la carte scolairc de son dcpartemcnt et un
fielder dll personnel cnsei1;nant rek..a,lt de son
autoritc. .

- 11 organise Ie" mouv~ment du personnel de SOil ue­
p:Jrtemc:~t.

"

Dil'i~!01! inspeCiurafcs c!rrbit:Jr:; ar;d m~rscr;.' CGi:cati'JII.
, ,

5\ The dev;sior."l in<p~c!or(lt"s {:.i" p;in;;;;y &~.'l r,m'­
scry .;(~~:catioil; as ':;'.~: ...;:; i~l:'; ~~t('·i~~"'.)~L:i ...I."~'':;::; C\;h~~:": t'.l'"
d"r their jurisdiction ~:Irll be set up ·by order of \1.~ l:c;;,h·
ter of Ila tional eduC2tion. '

The area of jl,risdicticn of :l dbision in~fcctcr3tc of
primary and nur~er)' ;:duc.:!tioll $h~!l be a dii'ision..

The divisional hl~pector:lte shall be placed uncI ..••· th~

authority of a tiivlS;OI1,11 impector 0' ;,~jmu": <:n:1 mi1;;~,'Y

education ran:~in£ a3 a cC:ltral admii,is:ra!ion c;~P14~:I ser-
vice head, .

The divisional in:,::.:t.or of prir.-,ar/. aild m..lr.;~'1· edu­
cation shall be 2f.sirt~:'i if ne~d b,; by a 6~!,uty anJ (;:.. one;­
n]:)re sub·in:.p(':tor:; n":;1n:; as he::~s of b~l!cal!. The dhi­
sion.- ~ insp('.ctcf.-df.:L::::-.;~I~ S:l~n be the h;..~d of the ~1! h··:~,;­

.peCi:orate in a ~~b·divi::iQn, Iii5 re3~ons::bilities shall be tlte
S:ll:le as tho!.C of the di',hioml in5p~cto.. '

52, The divi~ional inspector of primaI)' and mmery
education, shali,. u;lder the aullto:ity cf the provL,ci:ll

,dek;';:lte or 5ulrdeicJatc, be rc:;pomib!.: for pr~:nary edu-,
catioll with in hi~ divisicn

- He shall infoml tbe l"rO\incial d~kt!;ltc or sub-dele­
gate under whlj~\: jur.!s;liction he falls, of the
nee,~s for schools und teaching personnci in his
division.

- He ~h'lll keep tile sl'110olln:IP of his division ;md
a card-jnJ~x or til:: ieac~ling p~rsoilncl under his
jurisdiction. ' ,

- He shall orgallj~c the transfer oi the personnel of
l)ie- rl!,";d,:.!~.

-lie shall vi5it each scho~J ?r schc(\.1 ~r('lUp at lcast

BEST AVAILABLE COpy
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.- JI visi,~ :.ul IIlOUIS till\." 1t.)i~) I'~d LiIlHli.h.: ~", .... :_ ~:~

rrotlp~ scolairc 1:1 reCl'n,c k'ur0quipemenl t'n IllJ­
I~ricll't moyens p0Jagogiqucs.

.. II :l,~htc 1:1 l'onsdlh' dcs dirccleurs d'c.:ob.
.. II inspcctc I:haq~1: 1ll;1 ilr,' au moins une foi, 1':111,

Illi ~1:l1J1i1 une fiche de com,'i!s t'l <I'inslructions
d lui atlribue unl! note p0lbl:ogiqll;.".

.. " ,mime la vie pedagogiquc de ~on Jl'pJrll'l11cnt en
org:lnisJnt dl'S jOUrtll''''S p0d.!:,!(,g.iqucs cl des ~,I;lfl'S

de recyclagc, Dans cc dOl11ainc. if loliaholl' ctroi·
lel11enl awc les cOllSl'ilkrs pl'J;lgOgillUI:S provllI­
c:i,ll\x de l'enscignl!ll1cnl prima ire.
II esl charg~ de 1:l misc l'n applicalioll de 1;1 rcfor­
mc et accorde un soin particuli.:r aux rco!es
piJol.:s el a kurs maitrcs.
II organist' et l'onlrbh: ks examens el COIKOllrs sur
inslrlll'tioll du dl!!l'gllC prol'in,.:ial.

Chapilr, III

Des (;faMisselllellls s('o!Jirl'" CI dc.< elahli.ISelllell15
tie !0I'l11tllirlll.

Art. 5~.·· l.e~ I!tablisSl'Jl1cnlS Sl'o13in's publks (CCQ!es
nwlernelil's, cl'oks prima ires, Iyc'l(es c I co lI~~cs d\..nsl'ignc­
lIlent seeondain: ghl::r:J1 d k.:hniqut'. cl;!blis;;el1ll'nb cit' (01'­

mation\ sont l:rr"s par arr~lr du 11l!ni,tle de l't!ducation
niltion:de. l'011(c~I:lc:ncnl ;wx jJ10\ I'ians dl! pl:lll lk e:~ldop­

pement l'wnollliquc el so.:ial et a 1;1 earll' sco!:lirl',

Le slaL.ll. 1'0j~anisJtion et I: rC':1~lionnellll'nl cic's eta­
blissell'clilS sonl fixes par arr~ks mini'lcrids.

Les ~t;;t>'i""Il1('nls d'ens~igncl11l'nt ,sccondairl' g~;h;r:ll el
lechniql!l' sont clJsses en troi, I.'al..'r.orics par arr~!r Illinis~
Il~rie\.

. '! La pl"l'l1lih'c Wlt'gotie ('ompr"1Ii1 :

- I:-s ccoks nNITIales d'institu tems:
- Jes lYl"ces' d\'nsl'igm'lIll'n! felll;rJI et Ics Iycres

techniques n,' comport:lllt qu'unst'cond cycle si
ce eye,,", esl (·omplet. .
ks Iyetlcs cOlllpor!:Jnt un pr,'mier et un sel.'onc.l
cyl'ies et ;tyan I ;J lu Sdl! I. COO l'1~\'CS. .

,/ La deu( itl '1le flIlc:goric colllp/'cild :

- les rl'oks normaks c.I'instilutl:urs adjoin IS.
- It·s Iyc~cs de srocond e)'el-' lorsqul' ce q'dt' l'st

l'ncC1rl'iucOlllplel.
- ks Iyeces cOlliporlanl un l'rl'micr 'I un dcuxi:::me

I.'yclcs l'l nyalll l11oiIl~ ell' 1.0(JO l;I':'ws,

- les r. E. S. (cOlleTe:; d\'m,-'j(!ncn1,'nl ~l'l'On,l:lire et
Ie~ ('.t."l. (co\l,\"'s d";,n\ei~:h'l11~nl Icchnique)
arallt pili' dl' LOO;) ,\(':'\"l'"

1es C.E.S. 101 les CET. ayant moins til:' 1.000
l;I':'ws.

:\r1. ;;,1. Ll" ,h..r~ tI"" l'I,lblis;"IlI"llh plll·,li.-,:, ks l'l'Il'
,,'aI", !CO' djr.','Lolll> .ks l(llId,',. I.-~ eh,'l\ dl' Ir:l\all,\, les
'111\,'ilJ.1I1h ~"il"I,llI\. k., illh'I1,Lin!>, :;""1 11l\1l1l11"S 1',11' ar­
1":'''; dlt mini,I,...1,' 1\;tllll':IIi!lil 1l:l\i,m:lk.

0" " .. .. ·... r "IH' .,,'d'" ·1t11l1,,\'p'orv of IhI:' p\;,d'ICO-
gi~";q;li!;;';J~nl' ~~;i'l;l~ll'r'i:l1 a'I'lh'dr :lispoS:J I. , -

- He shall help ami ac.lvis'" school hcadl11a.slcr~. __-- --'•

.. Ill' s!J:11I supervise I:';)l'h leal'her ;il least once a year,
dral\' Ill' a lisl of rl',olllllll'IHlatiolls and inslnJl:Iions and.
assl!s~ his lea,'hing performalll'c. '

IIc' slwll develop Iht' Ical'hill!.! sysll'l1l 01 11IS'OIVI-
sion by organizing pl'da!!ol:!ic t1:Jys iJnd refn:sher
l'ollrses./k s,hal/,lll Ihis :sl'l~l!r':l\\'o,.k il~ clOse col·
lallordtioll With the pronlll'lal pl'dagogJc cOllJlsel-
lor~ or primary ... dt/"idion .

.- [It' ~hall be respollsibk' for illlpkllll'llling reforms
<llld shall gh't' s!wl"iJI attenlion to l;'xpcrimental
sdloob and to teachers in such srhools.

Chapter III '

SclJo()l~ alld Irailling .Iel/Ools.

. 53. I'll hlic school t'~la blishllJ~nIs, (nursery schools,
prom.ar)' schools, Iye:~cs. gelll'ral s~l'C'ndary and technical
coll~gcs. and Iraining 'I.'hoolsl s!tall h~ scI up by order of
the IIllnisll'r of national edu,':ltion, in :lcl'ordance witla Ihe
provisions of Ihe t'conomic and sodal development plan
and Ihe: school map,

Thc slatns, org3nizatioll ilnd fum'tinning or such C~·
tahlishmcats sli~1I be f'i.\,'d hy ministeri;]l orders,

Gcnrral secondary and lechnical educalion establi~h­
I~h'nts sh:JII bl' ciJssi!i,~d in threr l'alewrJc~ bv lI1inisteriai
on1l:rs. - .

.. the tench!:r training col!l'ges .
'- cenera! CdUl';~I}O:l i)'(".~es and' tcdmicallycties IHYing

only cycle 2 1l cyrk IS l'omplctc'
- Iycc~'s haVing cycll's I and 2 and ~llore Ihan 1,000

pUpIls.

Thl' ]/Jd category shall cOl/lpri,H' .

- Junio le:fcher trainilH! COlll'l!~S .
- Lycces having a slill Gll'omJ;Il~I~ l'yde 2 : ~
- Lycces having cydcs I and : JIllI fewer thall ).000

pupIls,
- rES (~"l'ond~ry l'lilh"al.ioll l'olkgl'sl a CET (tech­

nical edUl"alion l'ol!l:'gcsl willl m0rl' Ihan I.llJ0 pu­
pils,

,
.. Till' CES alld ('1:'1" with f,'\\cr Illan l,()(Ji) pupils;

Tilt' (Tli Ig,'neral ,'.!u,';llion "I,lkg.l',sl.

54. TIll' hcads or I'ub\;l' sdlllC'!s. vicc'principals,
dirlYtor, of sludks, hl';Id, of I'r'lj"l'b, masll'rS or disci­
plinl' :llld bur,,,,s shall bl' "l'pOinll',1 hy nr.kr of 111C 1IlllJis­
tl'r or n,lIiC'lul nlu,':ll il'Il,

Tlll'\' ~h:i1J rl','l,j", ;Ill allOW,l1h'l' In he paid hy ordl!r
olll1l' I'rc:,i,knl oCllIl' rl'IHlbli,·.

BEST AVAILABLE COpy
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Art. 55.- Lcs diro.:.:ieur dcs c..:oks prir;nir..:s d mat\'r­
nellcs SOllt et ucm('ur~J1t r~gi~ par ks di,posiliOIiS <lu J0-:r... 1
n° C15-125·('(JR uu .::: I jl1ilh:[ 19(,5 etle~ t::xl.'s modifi'::ltiis
Sl!b~':(]tlenls dont l'applicalionl'st C!cnGll.' :lux pro\,ill.:es uu
nord-ouesl l'l dl1 sud·oucst.

TITRE III

Disp05iti'!lls dil'erses.

Art. 5£>.':" Des arn~tes du minislre de )'edue:!tion patio­
U31t: prt'eiscror.t ell tan,t que 'l}e b::soin 1':$ attribulions des
diffcrents services et bureaux prcvu5 par It: present decret.

Arl. 57.- Sont abrog0es toutes dispositiom anterieur('s
cOlltrJin:s nOlJII1n1cnt.eelles tiu decrd n° 72·301 du 7 ao:it
1972 partant org.1l1isJtioll elu mirrist~rc de r~ducJtion na­
tionale.

Art. 58.- Le prcs::nt deeret sera enrcgistic, communi­
que partout oil btsoin sera et plIhlil' au Journal officie:
de la Rcpublique unie du Cameroun ell fr:;n;;ais et en
an3Iais.

l~ART III

}tisc(!!a1:t?otJs j)i,)li:ic"'iIlS.

56. Ordas of Ihe miniskr of n;.,t.i"p,;) cl1ut:atioll Sh'll1
set out as l;nd ·,·... hrre n....:.;';;~:'.Jy :h.~ fOUi:di01li cf the va­
riom services and burc;.m; pro....ided fer by ,he pres'=nt
uecr,:e. •

".7. All previOi.ls ;;rov;;';'-:);:$ whid: ~r:: r,:,;,,::in::nt lt~ret'),
e;;pc~hljy decree No. i'2/3'u l of '1 ;',ismt 1n 2 lO crr,:lnj~
the ministry 01' educ<:~iCt" 2.(10' repJ.::~d.

58. This d~Ch'C sh::i1 b~ rc?istcrd, notified ""'hert',:.::~i
'I1~C~;;l~' ~1I;d !Jllb;ished i:i tllef/fllch! r..7zc r/f: ...f l:,eudid
rCl'lJ blic oi C,l1:1ercon ill fl ~::c;I'~;lTr::n-~llsh., " ',' •

Yaoundc,Ie 24 avril 1974.
Le PrhidenT de 10 Ripublir,ue,

r~llIadj Ahmactou Ahidjo.

I ,_ ,

Yao~nde. 24 April) 974 "
EI H:Hlj Ahwad.)u AI;rll}o

."rcride;/f 0/ Ihe Rq~jblic

, Dfr.rEt nO 74":97~:J 21 mil 19711

",portlll/t org'Jllil'atiol! dll millisti:re du d6'e!oppelllellt indus':
, triel et commercial.

-- .-
LE PRi';sIDF:NT" DD LA ntptmLICUE,

. - ---,
Vu!.l constitution de la R.1publiqlle uni~ du Camero~n: '

VuleMerct nO 72·:81 du 8 juin 19"/2 pMtallt org:lni\3tion dll~ouverne­
mcr,t de b. l\~plblique ullie du Cameroun:

Vu Ie dScrel n
O

12·304 du 3 j",ilkt 1?72 pnant nomin1tion de; membres
du ~c",,'.r~emenl de ,l.l Repuhliq". unie du Car.J<Ioun ;

Vu Ie deeret nO j2·DF·136 du 16 rn-HS 1972 pNUnt org~;:is.ation et
fOiicti'Jnnement de) ~cn'i:;es economiques re~~()n311X ;.

Vu Ie dhret nO 73,65 u" n fe\Tia 1963 portant org~n;S3t;o:l <les missions
eCGn"m:ques du Cameroun aI'etranecr ;

Vu I'ordennane. n
O

72·18 du 17 oetobre 1972 port~nt regime general des
prix;

Vu les neeessites de service :
"

.;...:...' DI~Cllf:n: :

, Article premicr.- Le ministere du devcloppemcnt indus- '
t!icl et c.ommen:ial con~,rcnd : ,

, - un secrctariat paiticulicr ; .
- o.:lIX postes de comeiilers techmques ; . • '0

• _ unc administration cel1~ralc et des servlces exterI~urs.

~ Chapltn~ premier
De ['administration celltrale.

Art. ::!. ' T ':lc1n,:" id r:ltiC'n ccntf~dl?'rOmrren:l :'
- Ie SeLrClaflal general;

la direction dcs Ilrouuits'dc ba:;c ;

D6m~ :;:1."74407 ,,1;'4 A:;r;; !:i7;l

to organize thc Millj~t;)·· ofIlId::strial and COinm~rcial
Dcvelopment.

THE PR!;~lDl':NT 'OF 'l~U:1: l~!.puo'tIC,

Mindful of the Constitu:ion of Ih~ Unite" Rq'~I!.Hc of ('.'Imelcor. ;

~lin<1ful of Decree 1'0.72·281 oi S Jun: 1972 to orran'ze Ii;. Government
or the L:ml(d Repu~lic or ('am~loon ;

Min~r,,1 nr De<"tte 1':0, ~:·31) I of 3 july 1972 to appoir.t members of the
(;(Jvemr"e:lI of the Cni:eJ itqn:Hie of un-,eroon ;

!.lj.~ciflll of ll:=ree ~:>, n·I)F·136 of 1(; March 1972 !., elg'niu the fur.e­
tioni1i~ vf Rtsi~nJI Economic SC'rvtCei ;

~·ir.dful of Deelee N.,. 73-65 o~ 27 Fch:nalY J9i J to .Olpnize Cam~r.::on

EconoHl1c ~ii~~ion aboad ;

Mindful of Ordin~nce No, 72·IS of 17 O..:tobcr 1972 to inslitUl~ Genera!
Price 1{.~bul1tions ; .

Considerinr the nlcds of the service:

I. The Ministry of Industrial a:ld Commcfcial Develop- "
me'lt ~hall ;:c:nr-rise :

- a frivatc Si:'l'f~taljdt ;
.- ~w.o Tec1m:(,;al ,\~hisers ; , .,' ." ~ __",
- a Centr:JI Administr.1.!ion :lnd E~ielid SelV:cC:l. .'

Chi. p!!lr 1 ;'-

:'Thc' cc);t"i C{llnllll:J.lliifia:i.', l ,',:

"2".- The Ct~ntl~1 /ldl';;n;~i::l!ion~h:.'l! C'~j:l~d::o,: :

:. Tlie Sccrct~r:~t Gcn~:'~',: .
-- '(he Oep:>1 tlll::n! of ::t:cplc PICJ<1CtS ;
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LE PREMIER MINISTRE:

CHEF DU GOUVERNENENT DECRET

PAIX - TRAVAIL - PATRIE
-=-=-

ND 69-l57/COR

-=-=-=- port~nt crcistion et organication de 1 1 lnstitu'L

de P6dagogie Appliqu~e ~ Vccation Rurale -

Normales du Cameroun Urienia1 ;

SUR proposition QU Secr~t2ire d'Etat fu l'Enseignement

Lc ~onseil de ~~bin8t ~ntendu

LE PREMIER MINISTRE,

CHEF DU GOUVERN~MENT DU CAMEROUN ORIENTAL,

V~ If Constitution du ler sep~embre 1961 ;

;.. VI.; ID Loi nO 6"1 /LO/1 du ler novembre 1961 portant organisation 1~13S 'pllu\llJir~:
R
~i 'publics dans l'Etat F~d~r6 du Cameroun Oriental;

VU le d~cret nO 6~/DF/517 ~u 2U novembre 1965 portant nominatiun ~u Prc~ic~

Ministre, Chcf du Gouvernement du Cameroun Uriental ;

VU 1e decrc;t nO 65/DF/519 du 22 novembre 1965 portant llol;JillDtion dos I'kl'ib:,c,:.

clu Gouvernoment du Cameroun Urisntal ;

~ VU 20 Qecret nO 69/COR/l55 du 30 juillet 1969 portant reorganisation du
fll

~ Secretariat d'Etat a l'Enseignemwnt ;
h
§ VU 1u decret nO 67/1/CGH QU 17 janvier 1967 portant or9anis2J.;ion du regime-~ financier des Ecoles Normales Primaires du Cameroun Orient~l ;
t1)

~ VU 1e decret nO 66/22/CLlR du 20 janvier 1966 portant orgC:lnisation dos EcoL:::
(J
a...,
'<

'.,
-;.
.~

~

DEC RET E :
~_~icle ler.- Les dispositiuns OU decret n 0 67/205/COR du 7 uvril 1967 por­

tent cr~ntion de 11~cole Normals d'Instituteurs fu Vocatiun Rurnle nOllt

_ abrog~es et remplAc~es par celles du pr~sent d~cret.

l..~_DlE_--.1.
)J·J5 T_IJ:.~~l~J~..rL.=....~) ;'G~-=- DBJ E"C

A;:~~_!?J .•~}~ 11 est cree a !'JGLJUrlUU, depertement de 10 l.'jEFUU, un (Hablisse­

ment d'Bnseignem~nt Dublic clGnomm6 IN5TITUT DE PEDAGUGIC APPLIWUEE A VUCA­

TION RURALE (IPAR).

I'\rti}~.l.o 3 .- Place sous 1 1sutorite du 5ecr~taire d' Etat El l' Enseigneme n"t;,

lllnstitut de Pedagogie a pour but

de proc~der a une r~forme des struct~res, programmes et mJthodes de llen­

soignement primaire pour les adopter aux exigences du dciveloppement econo­

mique et social du pays ;

de former des instituteurs at institutrices specis1is6s d8ns llnclucatiDn

de llanimation en milieu rural;

de perfectionner 1es enseignants en exercic~ et d'inform~r leurs ccdrc8
en vue de llapplicntion de 10 reforms;

- de produire tous les docL!T!IentS pedc:gogiques n~cessaires 2UX rl,~5:trt,S e-c <:JL!:'~

~l~vos des ~coles primaires.

John M
Rectangle

John M
Rectangle

John M
Rectangle

John M
Rectangle



I

.'r.
-:

TITRE II-_._-----
.8 DM I_~S I_Q.rir-i?u.fi~E E_T SA NCTIONS D_~_:L.!.lUDF:.~.

~~~~~~lL-1 .- Le recrutemsnt des eleves instituteurs 8t des cleves institu­

trices de l'IPAR a lieu sur concours.

L'organisation, les epreuves et 1e deroulement de ce conCDurs

sont fixes par arrGt~ du Secrftairc d'Etat ~ l'Enseignement.

Article 5 .- Tout candicat C1U concours d t c.ntr~e a l'lPAR doit remplir les con···

ditions suivantes

1 D) G'ere de natianoli 'ce car:,~raunaise

2°) avair 17 ans au mains 8t ~5 ans au plus au ler janvier de l'annee du con·
cours ; .

30) !tre titu:aire sait du BE ou du BEPC, sait d'un dip18me 6quivnlent ;

4 0) ~Hre apte physi.q uenle nt a la fonction GI:!9c.:dgnante. L Iaptitude physiq ue est

constatee par un m~d8cin agr~e do l'Administrationimm§diatement apr~'

admission au concours.

f._rt~£.le .~_.- Les dDssiers de cancida';;ure sont adresses au 5 ecret3riat d I ttat

a lrEnseignement.

Ces dossiers doivent comprendre :

1°) Une demande timbr~e d1admission avec curriculum vitae;

2°) un extrait du casier judiciaire datant de moins de trois mois

3 0. ) .,' •un extra1t d acte ce naissance ou toute autre piec~ en tenant 11eu

4°) une copie certifiee conforme du BE ou du BErC ou du dip16me ~quivDlent

50) une attestation par laou31le 1e cand1clat s'engage de servir dons l'cnsei­

gnement public pendant 1 Cans apres le sortie do l I IP"R, sous peine d~

remboursor toutes les allocations rc~ues pendant 18 scol~ritf

6 D
) une doclaration sur l'honneur certifiant que 10 candidat n'n pas 6te

renvoy~ d'une eco10 normale pour indiscipline notoire ;

7°) un r§cepiss6 du versement des droits d'inscription fix§s p~r la r~gle~Bn­

tation en vigueur.

~rtj2le 7 .- Le Secretaire d'Etat a 1 1 Enseignement arxete la 1iste des candi­

dats admis ~ concourir.

11 fixe en fonction des besoins et des cr~dits disponib1es 1e

nombre de places mis8s aUconnours ~t apr~s avis du 5ecr~tairo cllEtat 2UX

Finances.

I~~ti~l~~_.- La duree des et~des a l'IPAR cst de trois ans.

Les programmes dlenB8ignem~nt sont etablis por le 5acr6teiru

d'Et~t a 1 1 Enseignerncnt qui consu1te a cet effet les d~part8mcnts minist~ri~]!

~insi que 1es services techniqu~s int~rcss~s.

Ar.tic~E~_.- Le passage des §leves-me1tres de 1ere en 28me et 28mc en 3eme

ann8c est prononcc por 13 conscil dGS profess~urs. Puur cha~ue 6l~vc-mQ~trc

il est tonu compte den r~sulto~s obtenus a l'examen de passog~ u~ns chaqu~

discipline, affect68 de son coefficiant, et de la movunne ~nnuc11e dcsnn~ps.
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~or3que Ie conseil des professeurs dans S~ mcjoritfJ 0mot un
avis defavorable au pns:::age c: ' ...m eleve-maitre d 'une classe a l' autre:, 13 :pr(1])o~i­

tion cst so~se pour a6cision finnle au Secretaire d'Etat qui p~u~ :

- autoriS0r Ie reaoub~enent pour des causes exclusivemont ~6dicnlcs

proposer la nomination a un poste d'instituteur-adjoint de 3eill~ classe 1er
echelon titulrriro r si l'int6resse a termin4 la 2eme anr!ee avec uno Doyenne
inferieure a 10/20 ;

- proposer soit la nomination a un poste d'instituteur-adjoint stagiairo si
l'interes88 a eu en fin de preniere annee uno Doye~~e infGrieurc a 10/20,
Doi-I; Ie licencietlont au cas ou cette Doyenne sernit infcrieurc a <;:/20.

Article 1Q. - A l' issue d'Js trois an."'lees d' etudes, les cleves-TJaitres f;u1.>i~.:-

sent les opreuves ecrites, <..'!-ales et pratiquas du Brevet Superieur de Capc:cit6 (rsc).

Un arret8 du Secretaire d'Etat a l'EnsGignei;lcnt fixe 18880­
dulit0s de cot exanen.

Article 11 - L83 ~leves-Dn!tres admis au BSC sont integres dans Ie cudro
des instituteurs et n08n~s institutcurs titulaires de 3eD9 clusse 1~r ~chelon.

Article 12 - ~es el~ves-n~itres n'ayant pas obtenu Ie ESC sont int4cres
dunn le cndrp. des instituta".ITs au graQe de staginircs.

'2:'ITRE III

P.EGLET·r::NTS

Article 13 - ' Le regi~e c.e l'IPL'R. est l'internat. Toutei'ois, 10:3 6lcv0s-r.nl-
tres I:1.'1ries peuvent bereficier 6ventuellement, sur demonde ecrito, de l' eY..tGrn~Lt.

Quel cue soit leur statut, les eleves-maitres benoficient d08

allocations nensuelles dont 10 tallY. cst determinG par decret portont orgnnis~tion

du regime financier de l'IPAR.

TITRE IV

ESCIPLINE

Article 14 - IndependaLment des cas prevus au reglement interieur de l'IPAH
les nanctions disciplin~ires susceptibles d'6tre i~fligees !lUX ~18ves-Bu1tren sont :

a) l'avertisseoent ;
b) le blt!me ;
c) l'exclusion temporaire d'un mois au maximum, uvec suspension d'ullocation

scolaire ;
d) l'exclusio~ definitive.

Article 15 - L' avertissetlent, le blnne et l' exclusion tet!poraire sont pro-
nonces apres avis du conseil de discipline par le Directcur de l'IP~n, apre3 que
l'cleve concerne cit ete invit~ a fournir des explications ecrites sur les fuits
qui lui sont reproches.

Article 16 - ~'exclusion J6finitive ost prononcee psr arr6te du Secrcbirc
d'Etat a l'Enscigne~ent ~presavis Dotive du conseil de discipline notnl~ent pcur:

- indiscipli~e car~ct8risee, inconduite ou imnoralitc flagrante

- ethylis~e notoire

dans tous les cas Ie licenciement de tout ~leve-maitre dont 10. concuit8 s'u­
vera inLliene d' un ec:ucD. teur os t d.e droit.
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.0..;:.:tir::le -l'"( .- LC1 qualite d' eleve-mn~tre de l'IPAR peut egalLln1f:m'c 82 p2Tdr:;
per inap'i:itude physique cc.:nstetGe uu cours de la scoluri'i:t: oar I.'n t:l~d:~ciil

ag=§~du lladministratian, eoit per d~mission ~crite de 11i~t~ress§.

En cas de dGmissian volontnire, l'~l~ve-ma!tre sere tunu d8
romboursor 1a totulitG de llallocation per~ue durant sa scolarite.

A cot cffot l~ 5ccretaire d'Etat aux Finances emo'c, sur pro­
position du Secr€taire d'Etat ~ l'Ensoignemcnt, un ordre de rccettc ~ l!~n­

contro de llint~ress6, do son p~re ou de son tuteur. Co rombouroGmcnt sora
axig~ par voio judiciaire ~~ns le cas oD l'int~ress~ embrassa une c~rri~rc

privee.

TITRE V

fi.r_ticlc 18 ..• ­
compose cornme

ADMINISTRATION - CONSEIL - GESTION
L' ac!minTstr~t[on g·€:neralede l'TPitR est ;ssurec: pur un ConE
suit:

Secr€Bire d'Etat a l'Enseignement ou son reprJsentunt •

j'linistrc
jfj.l.ni s ·cre
J-1inis-cre

le reprtsentant du
18 representant uu

- 10 representant GU

un represe n':ant d u Premier i'linistro, Chef uu Gouvernumc nt d u
Camoroun Orient31 ;

des Fianc8s ;
du Plan et du D§vuloppumcnt
de l'Education, de 1a JDuncss~ ut

de la Cultun;
le Secretairo d' Etat a la Fonction Publiquc al! ~'jcn repI·e~;;cntiif...l
le Secr:::'~aire G' :'::ta~c au Developpement Rural rJU son J~ep1.'6sL:r,·:;~jrl.

le,.Secre.·:iJ5.rc d 1 t::·t.at aux Finances ou son repr6s!';lItl:ln-c ;
1e L:or.\::.issaire G6nl1:::,al ~ 113 Snnte Publique et iJ 1.:: Populution

ou son reprOs8ntant ;
le Directeur des Enseignements primaircs et normaux ;
Ie Direc~eur des Affaircs Administrntives et Financieres du
Secretaire d'Et8t a l'Enseignemcnt ;
le Dir8cteur de l

'
Agriculture ;

le Directeur da 18 Coop~ration et de la Mutualit~ ;
- Ie Direct8ur de la Jeunesso, des Sports et de llE~ucation Popu-

leir~ ;
le Directcur do l'IPAR et 10 Conseiller TechniquD princip~l ;
les quotre sous-directours at leurs homologuDs intorn2tinnaux,
ainsi que trois repr~s8ntants du corps onseignant de l'lPAn ;
dont un technician, d~sign§ par Ie conBcil des profcsseurs.

Les cadres do direction de l'IPAR ainsi que los r8pr~sontants

clus des professDurs ant voix consultative. .
Le Secretariat du conscil d' administration de 1 1 IPAn l)st Cissur,'

par un agent mis a 10 disposition de l'§tablissement par 10 Secretuiro
d'Etat ~ l'Ensuignement.

La conseil d'odministration de l'IPAR sa reunit deux fois li sn
BOX conv~cation do son president.

Artic18 19 .-Les S83nces du'conseil d'administration de llIPAR nc sont r~s

pubTiqu-8'S: Toutefois 10 conseil p8Ut faire appel a tou'co pnrsonne qual:\. fi:;,
choisie en fonction d~ ses ccmpetences.

Article 20 .-Le conseil dlad~inistr2tion traite de touteD lws questions r~·
lativ-es~la realisation d(,)s obj ec;tifs depyllIPAR d efinis a l' articlu 3 ci··
des sus. BEST AVAIL-ABLE CO
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II d~finit In plcn annuel de tXQvail, cpprouve 18 regl~munt int6­
ricu~, los progr~mmos d'~ns8ignement, IG budget, la rapport moral et 10 r8~'
port fin~ncier annuels d~ l'IPAR •

Article 21 .¥~es d~cisions du conseil d'a~~inistration de l'IPAR sont prises
a -l;;--r;ajorite de. voix des membres presents. En C<3S de partaga C:u voi", cellI.
du prGsident est pr~pond~rcntc.

Ar-cicle 22 .-L I IPAR est plec~ sous l' Gutorit~ d' un DirectCJur noml'1e par arrOtC
du Premier Ministre, Chef du Souvcrnemunt du Cameroun Oriental cur proposi­
tion du ~ecretaire d'Etat ~ l'Enso~gnument.

II est responsable de la gestion de l'Institut et uu son Tonc­
tionnemcnt. II §labore 1e plan de tr~vail et voillo ~ son ex~cution.

r\rti_c.le 23.-l.e Directeur do 1'IPAR 8st assists:

a) dlun sous-dirac~eur ch2rg~ dus ~tudes, respons~ble do Ie bonne merche
de l'Ecole Normalc ~ Vocction R~rala; qui veille fu llapplication dUB
p:coorar.1mas et des rn6thod::s C3 cot 6tablissement de forrniJt5.on, et t:)~i,n'C,'

son autoritf administra~~ve at p6dagogique sur los cicoles 8nnaXes 8t
Ius ma~trus dla~Dli=2tior ;

b) d'un sous-direc~~ur chDrD~ de 1a rocherche p~dagogique appliqu~e, ron­
ponsable das ~tudes relaiivus ~ la r~formo des program~ius u~ des mLltho,
rJos de llenseignDTl1ent prim2iro qui dirige et coordannc lDG tr<-:l\/;:Jux pOll.

la conception.dc5moya~s p~ciagogiqu8s nouveau~ :

c) dlun sous-¢irecteur techniquu rasponsablc do 1a pr~vision do l'~xGcu­

tion at do 'la coordin8tion d~s travaux dans las divurs ateli8rs qui
rcinlis8nt e~ diffusunt ces moycns p~dagogiques ;

d) d'un sous-directeur ch2rg~ du rccyclaga responsablc des stages ~t

seminaires qui slcffec-CuEmt a llIpi,R, de la coordination C'~ du con­
tr81e du triJvail dans Ius cent::-es regionaux do recyclC1lJU (eRR de lSI
pr~puration d u bulloJcin pea ac;ogiq ue, d u fonctionnUilli~ nt ci u cc n'i:rc des
cours par corrospondancaG de l'IPAR (CeC) et de Ie production des
documents didactiqu8S.

Article ?4.-Le Sccr6taire dlEtst a llEnseignement fixe p3r orrGt8, le8
attributions detail1ecs des quatrc sous-dirGcteurs prevue 3 l'orticlc:: pr~c:::··
dent.
f'r'cicle 25.-Nul ne pcuJ~ nt~'3 nor.lIT:~ aux fonctions de Directcu~':::o J.'IP"~R, l1i
a cailes de sous-directeur :

slil n l 8st ~g6 do 30 ans r~valus ;
olil n1 usttitulairc se20n lu C23, soit du curtificat d'aptitujc b llisspcction

dos ~coles primaires ot a la direction des ecoles normales ou du profus­
sorat d1ecole normale, sait des diplomas techniques approFries •

.Artic_le 26. - Les' Prof'esseurs : de 1 I IPAR sont ncmmeo por arrtHu du Secre-[:air~'

dlCtat ~ llEnseignemant. Nul ne peut ntre profcsseur de l'IPAR, slil n'est
pourvu du titre de professeur d'6cole narmole. Toutefois, pourront ttre
nomm~s profess~urs 'ds l'IPAR; las titulaires d1une licence d'unsuignGment,
los ndjoints d'inspcction ct les profcss~urs de C.E.G.

Arti~le 27.- L'tconome, 10 Surveillant G~n~ralt les directuurs des ~C018G
8nn2:<es oot 10 ma!trlJ ri 'oppl:.c.;).Id.on sont nommes par arrfhe du Scc:c.::·t~iTe
d 1 Etat a l't:nseignement. BEST A VAILABL,E COpy
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LE SECRETAIRE DIETAT I~UX FHJi-INCES,

v

- 6
h.;tt-ic)..i3_28 .- L1 IPA R peu-!; nd lilt: ttr8 (les ressortissa nts 6t:ro n~)(n's I-lr~'seni;~s

pi:n' leur gOlJv(J:1:n~:nent dans l~s m~mes conditions que cel2.e5 des Cnmerounais
sous r~serve de l'ohservatior pr§elable au Is proc€duru diplDMatique.

Toutefois, des derogations particu1ieres peuvent ttra accorde2S
par le Secretaire d'tt=t 2 l'~ns8ionem~nt a certains candidats etrunY0rf4~

V2ns C8 cas ceux-ci ne peuvcnt etr~ admis qu1en qualite d'auditeurs ~~Dr83,
at, a ce titre ne re90ivent qu1une attestation de llinstitut.

Les frais d'entrctien des ressortissants 8tr~ngers sont cn prin­
cipe a la c~arge dec gouvt:rneln~nts qui las envoient.

TITRE VII

DISPUSITIONS TRANSIToIRES_-..._-_._--_.-
~:£.ticle 29 .- En attendant que soient entrepris des am6nngcr.iL.:nts n~cc;s­

saires a Ngoumou, 2 ' IPhR ~onctionnDra provisoiromcnt a Ynound~.

~:rtic_le 3D .- Jusqu' a l' int'Jrvc;ntion du decret portant regime fin3nciur
particulier ~ 1 ' IPAR, cclui-ci r8stu soumis au r~gim8 financier d6fini p3J:
la reglemcntation en viguGur.

Article 31 .- Le Sccretairc d'Etat a l'E~SEIGNEMENT, le Sccretaire 81~tat
DUX FINANCES et 1e Sccretaire d'Efat a In F~NCTION PUBLIQUE sont ch~cun 011

CC' qui le conccrne chGrg~s dc·lrcx~cution du pr~scnt dfcret qui surD ~nri:­

gistre, communiq ue parto'.1t au besoin sera at· publie au journal officic.l d~,

Cameroun Oriental.

YAOUNDE, le 11 AoOt 1969

PUUR LE PREMIER MINISTRE, CHEF DU
GoUVERN£MENT DU CA~ERGUN ORIENTAL

EN fv] ISS IU r~ ,
VICE-PREMIER MINISTRE,

EL HADJ Y.M. LAMI~E

LE SECRETAIRE D'EThT A L~

(e) VROU~5IA TCHINAYE FUNCTION PUBLIWUE P.!.
(e) EL HADJ Y.~~__LAi·j~~~

LE SECRETAII1E D'::TAT 1\ LIEI\lSEIGf~Ei',ENT,

( e) .J o....JJ TAN~

Pour Ampliation :
Lu Directeur de la Legislation,

BEST AVAILABLE COpy
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Rl!Pl1BLI QUE UlIrE DU ci~I,lrnOUN

Paix - Travail - Patrie
U1rI'I'ZD REPUBLIC 0:2 C.Vl:EROON
Peace nor~ - Fatherland

-=-=-=- -=-=-=-=-

SCHeOL INSPECTION FO~~

l:Iinistry of National lliucation,
Divisiol13.l Inspeotorate,
BA}lEiJDA, Mez:tm Division

(Headmaster of the School)

Name of School: •••••••••••••••••••••••••••••••• Sub-Division •••••• o.l•••••••• : •••••••••••••• Division •••• ,.~ •••••••••••••••••

Da:te of opening: •• 1 ••••••••••• 1 •••••••• Date of last Inspe;.;tion: •••••••••••••••• Da.te o·f this Inspection: ••••••••••••••••••

Name of Proprietor: ••••••••••••••••••••••••••••••••••••••• ~ •••••••• Agency ••••••••••••••• 0 •••••••••• : •••••••••• O •• G •••••••••••

--------------:---------------------------------------------------
The Headmaster:

••••••••••••••••••• ~btricule Number:

Date and Place of birtll: •••••••••••••••• 0 •••••••••••••••••••••••••••

Family SitQ~tion: ••••••••••••••••••••••••••••

..o ........••.. ~Name: ...•..•..............•......••....•....•...•......• , . Grade:

Su~Divi sian: . .,. . Division: 0 •••••••••

category: ••••••••••••••••••• Class: ••••••••••••••••••••••• Echelon: •••••••••••••••••••• Date: ••••••••••••••••••••••. 8 ••••••••

Date of appointment as Headmaster: •••••••••••••••••••••••••••••••••••• Class taught (if any) ••••••••••••••••••••••••••••••• ~ ••.

.......................•••.Snrolmen-t and distribution of pupils:

no of pupils registered ( Boys ••••••••••••••••••••

( GirIs •••••••••• c ••••••••

( Total .

N° of pupils present
(

(

(

Boys:

Girls:

Total:

.......•................••

....•........•..•........•

~ Class Seven

J Regist'3red

rB~lG t-=---t-- __L
I I-.J__.. ' ...L

J

Class One Cla.ss T\IO Class Three Class Four Class: }ii've Class Six

Registered Registered Registered, Rc.;iste'·cd I Resist"ered Ecgistered..
1

, , aTTTi-l;'-:T'r :3 ~-;--1 TB G T 13 G I T
'~-L:-

T i B
J

l_J I I . ~;--'~-r--t-~I I I I
I I .. '

I •.,--J.____L I I I ! ' I !• I , _____ •.__.:._.________-=-__i ____i___. .
BEST AVAILABLE COpy
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N°. of Spechlit..:t To:'.ch.:,rs:
(Engli ,:,r.: Prullch, Dornootic Scionce otc .... )

GIHdu '!Wo:

Gl";.dc III:

••••••••••••••••••

••••••••••• o •• ~ ••••

Gr.1.de C "1'3:

Grc. (Ie To.fO:

e •••••••••••••••••••••••••

•• ••••••• ~ ••••••••• e •••• o •

Cl~t: Gmd.'.~ III: ••••••••••••••••••••••••••

...

.: 0·.

••• •••••••••••••••• OD •• O

• •••••••••••••••• ooco •••

c'm:

3S~:

- ===:a:=======
• •••••••••••••• ~ ••••••·~ •• ft •••••

'I'C'n\ L

..... ..•.-- _..._---- .... _ ....

AIhn~:i:STR.'\. TIOlI:

Adnli.":. iorl IloG:i.s1,IJr: •• 0 ••••••••••••••••• , •••••••••••••••• It ow •••••• ,. ••• " G •••••• 0.'.0 ., ~ •••••••

Wlj I> vk: f;J 0 , 0 " •••

0"., 31"1 Itook: ••••••• 0 ••••••••••••••••••• 0. o •••••••••••••••• 0 ••••••••• ~ ~ ••••••••••••••• " ••• c: " ;. ,. ••

IHnutvs Book: •••••• ~ •• c ••••••••••••••••••••••••••••••••••••••••••• ~ •••••• · ••••• o··········~···~·••• ~ ••.• o••.
VisitorH' r~ok: .o ••••••••••••• ~ ••••••••••••••••••••••••••••••••• ~ ••••••.·~.~ •• o •••••••••••••••••• ~ •••••• o.v~.

Filer;: •••••••••• 0 •••••••••••••••••••••••••••••••••••••••••••••• 0 ••••••

'lronsfer Cerdfio:.·,ies: •••• O ••••••••••••••••••••• ~ •••••• 8 •••• c: ••••••••••••••• ••• PCt•••••••••••••••••••••••••••

GO~1~lnl F'unishrncnt Dook: ••••• ~ r.e ••• · .••.•••••• :11 · •••••••• tt •••••• ,. .

Duty R~Gord Dool:::: ••••••••••••••••••••••••••••••••••••••••••••• 0 •••••• II • 0 0 " • C' • II •••••• ~ ••••••• 00. e

Gcr:LI'3.l Or.~:tnrlit3.~ ti(,~c oi' tlllJ School: •••••••••• flo ••••••• ., ••• 0 •• '. 0·""" c.. C' •• '.·.0 ••• 0. ~ •• .,. 0 •••• 0" •• a ••• ft ~. e •• " 0' .. - ."

Othor lkcorc.ln:
..--------.-- ---"..----..------....,.--_Ir---- --------------------_ .._.- "-'"
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SANIT~\TION:

Sito and CQlIlpolllld: •••••••••••••••••••••••••. , :t _ II " eo ..

,Buildings and f'urnit'UI'c: 0 •• - v f " I' , '" .. z , .

L.1.-trines: " 0- ; , ""Ill .. e .

Urirnls: ••••• ~ ••••••• ') ••••••••••••••••• ·JO ~ , II; .
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ETUDE DE CARTE 5COL~IRE

( Enquete ~ retourner ~ l'Inspection )
( D~partementale de l'Enseignement )
( Primaire et Materne1 BP.2J3 G~ROU~ )

Ecole••••••••••••••••• de••••••• 4•••••••••••••••• villag e ••••••••••• ···Lamidat ••••• ~ •• • •• •

Arrondissement ••.• ~ ••••••••••••• , •••••••Cycle complet - Incomelet.~ Cours •••••••.•••••••• •

Nombre enfants scolarisab1es ••••••••••••• 5co&8ris~s•••••••••••••• TBux (~) •••••••••••••••

Nombre de Mattres (BO-B1) -'Nombre de classe .(80_61) _

I HISTORI,;uE.

1 Ann~e ou 1a premiere s.:.11e de classe fut construite enpai11e•••.•••••• ·en clur •••••• •

2 - -r\nn6e ou 1e premier maitre pri t service,m!me sesne classe•• ••••• •• ••••••••••••••••••••

3 - Nom de ce maitre •••••••••••• 'fl • •••••••••••••••••••••••••••••••••••••••••••••"•••••••••

4 Nom du premier 61eve reguliere~ent ins~ri~ au Matricule•• ·••·•••· .................
.'~'. 5 Date de cette inscription combi en d' ~leves cette arln~e-l~7•••••••••

6 Qui a demandt§ 1 'Ecole 'Population? (oui-non ).Chef de village? (oui-non)··

un homme politique? (oui-non).Un fonctionnaire? (oui-non) De quel service? __

une Mi=sion? (oui-non).Laquel1e? une societt§? (oui-non)

Laquel1e? .L'E4 at (L' 1dministr~tion)?(oui-non)Unorgdnisme interntional
? (oui-non) Lequel? _

7 - P0urquoi a-t'on senti 1e besoin de cr~er~ette ~cole?

Beaucoup d'enfents?(Dui-non)'En avoir comme la Tribu v.isine?( oui-non

Besoin d'~ducation? (oui-non)- Volonte du chef (oui-non).Plan de l' I~ministration?

(oui-non).Raiscn politique? (oui-.on}.Raison religieuse7(oui-non)En avoir une para1­

l~le ~ l'Ecole coranique? (oui-non).Oeuvre sociale d'une socit§tt§ (oui-non)

,.utrcs r..:lisons -------------------------------e LtEco1e a-t-elle connu des p6riodes d'interruption? (oui-non).
,. ~tiodes et causes .-.;.. -,- _

9 - Nombre d'~l~ves ~ chaque fer~eture si possible-----
'\ chaque repri se -----__,, '. _

10 - Populations doat lee enfants freyuentent votre ecole. -
Noms des tribus !

Nombre des imeoC~tles1 ::.- _

Nombr~ enfts sco1ari-!
ris ~bles (1) 1 -- _

BEST AVAILA8LE COpy... /" ...

,
.... :Nombre enfts s~olari-l

s~s (1) ! 1 '_---- _

,'J lnonbrc a. donner ppur cb...,~qu~ tr1bu c1Me.
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n _t"opulitiens ~ moins de 10 km dent les enfants fr~quentent pas ~ kole.

NOlTr' d', 8S tribus '" _

Nprnbre imposables (~1

; Nbre' enfts sCOlaris~6i~~s"-- ! .! _

[1) P3X' tribu.

12 Ecoles les plus voisiRes (situer sur'une carte topologique:celle qui indique les lieux
S3ns pr~c~ser le kilometr.ge) joindre cette carte.

l Publiqu's 1Cycle 't Dist~nce, I Nombre H~VBS INcmbre mattres
I Privees I I ! ! _

_________1 1 1 _

DirCCii:fom~'~' ,des Ecoles

~ Nord
Sud' 1 _

..ist " 1 !, _

Ouestt__...... - _

'.

13 Evolution des effectifs des CINQ iJERNIERC:S :\NNE6S
~.

1~75_76 1916_11 1911 18 18_19 79-601

Nombres ~leves tot..-:l!
----:-:---:

SIL I
------"""------ -------- --------- ------- -=-:..-;."",;,,--- ----

CP

I.E

eM

Nomb:rB des M3itres

Nombre d'eleves en-l
voyes ~ l'Internat !
EP

1
!

.-\drnis au CEPE

Amdis en 'e et CLT.

II .DIFfICULTES DE SeQ ,IRS ,nON

A) 1

~
2,,'

~ 3

Ecole eloignee des villages peuples l(oui-non)-Distance 8Pproxim~t1yc Km

- Region de montagnes?(oui-non) de grpndes in~dations?(oui-non)
. \ oui-non)

- Brousse peuplee d'animaux danger~u~ Manque d'eau ?(oui-non).Chaleur ?(oui-non)

4 - .\utres difficultes geographiques __

- Habitat' d:t3perse ? (oui-non)Mode d'agglomeration _

2 _ Les paren','s ont-ilspeur du lieu ou est implan't6e l' E~ole ? (oui-non) Pourquoi? _

3 - Las elevcs ont-ils la possibilit~ d'aider les parents aux travaux l(oui-non) ., nuplle

L • '-i ? ceci d~f:3vorise-t-il 10 frequentation ? (oui-non)ppr1o.e

4 - Les enf:mts partis aux ttavaux'reviennent-ils ? (oui-non) .Pourquoi?----------

John M
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5 - Les parents donnent-ils des fournitures 7 (oui-non).Pourquoi7 __

6 _ Les parents amenent-ils volontiers leurs enfants 7 (oui-non) Pourquoi7 _

7 L~s enfants ai.;,ent-ils l'ecole ?(~ui-non)_ Pou.rqu\?i7. _

I _ 5e pose-t-il des problemes d' entretien des eUWl3S 7 ( oui-non) Pourqu6i7 ;.... _

c:
1 - La tribu (au Ie clan) OU l'ecole est implantee s'entend-elle (il) avecles autras tri-
bus (ou clan )7(oui-non) PourquQ~7 _

2 - Comment chaque·tribu·voit-elle l'ecole7 ~~ _

3 - Si on depla~ait l'~cole de l'endroit· actuel pourrait-on amelicrcr Is frequentdiion7
(0 ui-non) Po urquoi 7 -------

D) 1 _ Quell e est Is principale religion prdiqu~e.dans les familles7....;.....;.....;.__.;..,. _

2 - Y a-t-il des religions .occidenta1es7(oui-non).Lesquelles7 (les classer par ordre. d'im-

por t :':in c e si passibl e 1e ~ par rapport aux autr ..~•..!)~ _

3 '- Y a-t-il des religions-traditionnelles7(oui-non).Quelle est leur importance sur Ie
p13nde l'ecole occident~~~ _

4 - .\dmettent-elles l' existence de l' EFole occidentale? (oui-non) .Pourquoi7~ _

5 Y a-t-il des religions qui ignorent l'ecole 7(oui-non).Lesquelles7 _

6 Quelles sont 1es reli~':ons qui refusent 1 t ecole? (oui-non)Lesquel1es? _

7 Fonctionne-t-il des ecoles coraniques dans Ie vil13ge7(oui-non).Combien7~ _

Nombre d'Eleves'------------
8 - La marabout Q-t-i1 des contrdcts avec le Maitre d'Ecole7(oui-non)Pourquoi7 _

E)_
1 - Y a-t-il d'=ut~es difficultes7(oui-non).Lesquelles7 _

2 - Les Responsables locaux font-ils un effort pour fdvoriser la scolaris~tion?(oui-non)__

3 - Quelles actions cone.:. etas font-il s 7~ _

Ill. ,-uN StOU EN .. ES

- Sur Ie plan intellectuc1 des cnf~nts? _

.../ ... BEST AVA/LADLE COpy
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2 _ Sur le plan social 7 _

3 - Sur le plan t!conomique 7 _

4 -Su . 1 Ii' pla,:! politique 7 _

IV QUELQUES SOLUTIONS ENTREVUES

1 Structure~ d'Bccueil 7 ( oui-non).Lesque11es 7 __

2 Campagnes de persuasion ? (oui-non) Comment les organiser 7

. j - Encouragements aux 61~ves ? (oui-non). Lesquels 7 _

4 - Assodations des parents 7 (oui-non) .COmment? _

5 - ~ctions des t!lites 7(~ui-non).Dans quolles directions 7 _

6 - ~ctions des Responsablos religieux 7 (oui-non).Comment 7, _

!WTE Il:iroRTAllTE

Cos r(,ponses ne vous engagent pas,vous pouvez ne pas signer,m~is soyez tr~s franc,

objectif et complet.Les solutions peuvent dependre de la pertinence de vos rt!ponses

et suggestions. Ne lo1csez nucune question DOns reponse.Profitez GO voo vocnnces POttr
:fnire co tr·"vt'l U.Vous pouyez Ie foire en eroupe ,n$ne ovee les jeu."'lcs eens du villrlge
Interrogez tous ceux qui vous seublent :>oss6d'~r une r6ponse.NoUf ntknc10ns 10 rjpo~1se
de cc questionnaire ju6qu'ou Sn;Jedi Ie 18 Avril 1ge1.Inut~'e de7fecopier.n6pondez di-
r~:ctcilent sur 10 l~~ssel:ierci \:l'oYnl'.ce (10 votre oincaro ooUnborot1a:l. .



Technical EKhibit G 8: Samples of Current TIC Curricula

- Curriculun of TICs in the light of Presidential
Decree to. 80/195 of 9/6/80

- French am Matlanatics SVl1abJ.ses in Grades One
and 'I\<.o Teacher Training-Colle:Jes: Circular
N:>. 05/G/49 - MINEIUC/Dm-1

- G. T.T.C., Barnen::ia: seconi 'Ie:rn TeachiIlJ Practice­
1981. Information to the Staff.
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Curriculum o~ TTCs in the li ht o~ Presider.tial Decree No. 80 19
~9 o.

Preamble: Broadly and basicly speaking, the curriculum o~ any

given instructional institution or situation constitutes a

a circular movement viz: Aims; organisation o~ these aims

content o~ t~e aims, Methods o~ achieving the contents o~ the

aims and ~inally evaluation, i.e. check on whether the aims

have been achieved.

Taken one by one and in r.elation to Teacher Training in

Cameroon as stipulated by Decree quoted earlier on

1. What are the envisaged aims o~ Teacher Training:

To train a new torm o~ teachers/teaching personnel that would

help train children to the quality o~ their li~e where they

are born (rural areas); be able to solve everyday problems o~

the community; be sel~ su~~icient and be economicslly inde­

pendent; serve the needs o~ the local community socially, cul­

turally and economically etc. To properly sts~~ existing ~

would be created primary schools.

2. I~ these and all other unnamed aims are tbe the target, what ~orm

o~ organisation should they take or be adopted.

Training should be descentralised and localised. Following

tbis - Admissions should be localised; school structures o~ ins­

titutions should be in accordance with the aims and needs o~

the community; Teaching personnel should be such that suits

and understands the needs o~ the community in which it operates.

In tbe pre~ent Cameroonian concept o~ Teacher Training, the

ai.s are as spelt out *nder (1) above and there~ore its

organisation should be something as tollows:-

Descentralise admission; structures should consist o~ those ~or

~ormal and in~ormal lectures; personnel should as much as

possible be o~ indegines o~ the community (~ore practical

approach than theory) more o~ technical education-arts and

cra~ts-men.

3. .Basinp on above ~orm o~ organisation the trainin~ content should. .

look 80methin~ like this and must as much as possible be of

immedi~te usetulness to the community. Few bookish subjects

(tool sUb~ects) which should ~orm the ~ormal instructional

section o~ the training e.g. Mathematics, ~glt"sh Languap,e or

languages - local and or toreign, sbould mostly be such that

should help the trainees be able to do ogriculture, metal work

i cookery, homecratt etc, local blacsmithing; house construction

~c.

- 2 -
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The type of' work has to be verY carefully thought about anel. the

Time Table(s}" drawn up to "suit" the course content and pattern

The tYpe of' instit~tions in which the t~~ineeswould have to work

have- to be such that would or~er opportunities, encouragement

and atmosphere to be fully operative and utilised.

4. Now come the Methods to be atlopted to achieve these aims. In

our present situation both ~ormnl and inf'ormal instructional

methods should be used equ'ally.The trainees should be given

enough f'ormal instruction on general education to equip them f'or

reading simple materiai and being able to interprete it f'airly ,

accurately; be able to think ef'f'ectively and be able to'transf'er

knowledge f'rom one situation to another without much dlf'f'iculty.
r.:: "
:There should in addition to this f'ormal instruction, be a lot of'

ipractical work based on what is taught ~ormally' so as to

"(~amiliarise the trainees to real lif'e situ~tions using available

istructures an~ material - labs, manual an1 craf't centres, f'arms

J
land gardens etc. They should be allowed to do a lot of' ex­

~rimentationwith a view to f'inding solutions to lif'e situations.

5. "low Test or evaluate de~ee of' success or achievement of'

conceived aims?

Byl- Periodic tests-theoretical an~ practical

Personal experiment~tion exercises

Ability tests to f'ind out a~ility to carry out and com­

plete giben assignments

Final course tests - By Government or local exam boards.

~ The idea of' some other Ministry testing f'or admission or at end

of' - trainin~ should be completely discour~~ed.

6. ~~ining: ~his shoul~ consist in lon~ and short term training

) or 4 years f'or FSLs' - Gr~de Tvo )

- 2 ye~rs f'or SSLs ~ Gra1e 111 rzrade Two , Long Te~

2 years f'or AIls ~ ~r~~e ;1 ~r~de One )

) - 6 -.9 months retrainin~ (~ef'resher courses'.

~ In doing ~a the Government would keep very close watch to

the strict applioation of', laid down principles and "the

judicious ~se of' ~vailable.tructuresand m~terial. It is

necessary to mention. here that th~r~ should be very strict

c" ; ; t)bs-erv!U1ce"asuilo~ ulmeoe:a sur;-iiUf':1ltrat4.dn,lut' :.D1I.vnnt.!;I-aepects

of' f'oreign culture and other f'oreisn educational aspects.
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Proposed Draft Slllabu= - Grade Two

English

1st Year

1st Term
l~ The Tenses (de-taUed st.u4yot all)
2. NO\UlS(.detaUed study)
3. Pronoas (deta1J.ed study)

2nd.Term
1; The Dd'in1te .Article
2 ~ The Indef1nite Art1cle
3. Adjectives (detailed study)
4~ Verbs (detailed study)
5; Adverbs (detailed study)
6~ Passive and Active Voioe
7. Sentence camb1natians.

3rd .Term
l~ Cocpoe1t1cm
2; COIlIpreheasion
3; Idioms
4. PrO'ft:r))s

2nd Year

1st Tem
Summary
Punctuations
SpelUng and usage

- Spelling'rules
- i>ref'ixes

i
· su.fiuee

- The fina 'e'
- The plural of nouns

. -Words frequentl,yoonfused
- words frequently misspelled

2nd Term
Question tags
Phonetics. . ,
Countable and uncountable nouns
Indirect Speech

.3rd Term
Indirect Questions
Letters
Reports
Prepositions

3rd Year

1st Term
The use of a dictionary
Ph~etics (review)
Sound and word building
Reading)
Writing ) How to conduct in class

2nd Teru
Writing of composition
COmpl'ehension - How to teach
Mar~ and testing 1n English
stor,y telling in schools - values and cathods of teaching •

.. ./';.
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Jrd T~
The teaching of nursery ehyoes
How to teach new English itecs
Dictction - How to conduct it.
rlanning the English Lesson- meterial Elnd. content
Correlation of English with other sub~""ts of the curriculUL~.

Teach:i!:g Aids - the text book and aUd~.ovisual aids
The teaching of drama and English g~es.

!!!!.erature

1st Yea.!.
Ferdinand Ogono -Houseboy

'JIhe Old Kand and the Meda.l

~~:L
Ache be

kd Year
Elechi AI;:ladi

- Girls at Far
Things F'EI.ll Apart
Elet'lente.ry I'oetry

- The Great Ponds
The Concubine

Assignment fO!__B~-B!L::':l!ld. ENIA

1. Drawings to illustrate stories
2. Alphabetical chart
3. Sound and Word Building chart
4. News paper cuttings
5. Drcwings of classroom objects
6. Drawings to illustrate the teaching of various gr~tical

structures e.g. tall taller tallest
long long longest

stand - John is standing.
Sit - The teacher is sitting on a chair .

7. Shopping - types of goods found in our local markets.
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Prcrosed Draft Syllabus - Grade Two

French

1st Year

1st Term
- The French Alphabet
- Card.i.na.1 numb£, rs
- Question (introduction)
- The d"d'in1te. Inde :f'inho lUlU Part i ~~ 1va
- Pronouns (Subject Personal Proncuns)
- Nouns (General)

2nd Term
- Verba (Infinitive)
- The :Pre-sent !enee 1- Avoir and Etra

- V.. rbs of -er groUI'
- Verbs of -ir grcup
- Verbs (irreGular)

- The prus..nt particip10.

3rd Term
- Punctuntion (introduction) ant'l. Cc~cn french speech signs•.
- The Perfect tense and the introduction cf the Past Historic.
- The future tense .
- The. Conditional

2nd Year

1st Term
- Questicns (continued)
- Pronotms (General)
- Neuns (Nurob~r and Gender)
- The Inperfect tense
- Th~ Pluperfect tens~

-
2nd T I'D--- The Past Participle Tense

- The Sub junct iVG Tense
- The Pnst Historic.

Jrd Term ~

- AdjectivesJ- NUI:\ber and Gender.
- Agru~cent and Position
- The Past rarticiple (as Adjective)
-ecrdina1 NUJ:Ib=re (as adjectivos)
- Nationality and Adjuctivds.
- COI:lparison.

- Advcrbs:- Formation
- Position

- rrepoDitions .
- Dictation (introduction).

Jrd Year

1st Terr.l

- The II:1porative
- Time:- Tolling TiDe'

- Days. Months. Seasons •.
- T1liBm:lati on .
- Dictation and I'unctuation

••••/2
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2nd Term -','

Composition:- eSBaYs 'r:
Letter-writing
Telephoning' .

3,.rd Tem '; ,,-'
- rraeent Tenses (revision)- rnst Tensos (revision)Future Tenses (revision)Revision (G~neral)

, ,~", ..... ..~", .

. ~ ;

~.-" .-:':.,'

... '." ....,.

'. -. " ,',
.;, .....- . ~

' .

. t- ".' •.

'., .,,- ..... ,..

".-.' "'

".\



, ., .. ,

I'rcposed Draft Syllabus - Grade Two

Mathematics

1st Year

G8
1'7

. .../2

1st Term

Logic an« sets
- Writ1ng sets
- finite and infinite sets
- Subsets and p01'l8r set.
- Intersection and onion of sets
- Difference and ccmplement
- cardinality ot a set
- Representing sets dia~tica1ly.
- rroduct of sets and cartecian diagram
- Special seta of numbers.

Number operations

- Addition subtraction LlUltiplication sr.d division
- other dependent operations .
- Closure of a set
- commutative associative ana distributivQ laws
- Identity and inV&~S~ eleounts.
- Operations tables.

FuJ:l.cti~~tiOllsand r~
- Function as a ODe to one and or oany to one relation
- Punction as a set of ordored pairs
- Direct and inv&rs" proportiC!l.a1 relations
- Indirect and compound proportional relations
- Ratio and proportiona.l relaticns.
- rercontage as a ratio.

2nd Term

~ll.PUI:lCrical StatoCl:lnt,s.
- Conditional and incond1tionnl e1lJplc equations in N fUl~ lie
- Conditional and incondition.el eimple inequalities in N anel R.
- Repreeontation on the numlKor line,;.

~bcrs-..,;:an=d;...;,:n;;:UJ:IO==-ra_t.=.;i;:;,on=
- Base. ten numeration
- Othor bases 'less than ton
- J. 'base greater than ton
- SiIJplc fractions in any base
- Cmlv"rs1on from one baee: to the othClr.

Pinite Arithr.ctic- -~
- Clock-facu arit~tic (mod 12)
- Aritbnetic J:1od.ulo 7 (7 day 'tI'loiek)
- Addition and subtraction tables

lieasuro:cmnt
- Mutric \mits of length, aroa end vol1J1!lu
- Motric units of wuight
- Eltlmentnry 1llf:8suretlCnt of c.::m1.:c in det;rt:es and rndj il.•

Jrd Term
statis~

- Measures of central tendency for grouped and un~oupod. data.
- Mensurcs of dispersion for grcurc:d and unB!'ouped data.
_ Fraq,uoncy tables and og~vos

- Gra'Phical rE:prasentD.tiol. of data.
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ll£!:!1'L fiG cmotrz
-rropertiea of COmDon plcoG geometrioal shapes
- roriovt~r and ar6a of paralloloe~~s, r~ctnnglcs,~~d trinn6l~.

~ Use of pythagoras theoroo
The circle

- Surface area and vol~ of cUbbido, cylinders ~d cones.

!!:.El_c..~

- Additon subtrcction, divison and multiplication of rnticnal"
e~d deoinal fractions.
Conversion of d~cioal frnctions to rational fractions
~ctions and p&rccntcGe~.

2nd YQ6.r

~st-J.~: Ruview of classes 1 to 3 syllabus~~.

~~T~: Review of claeses 4 and 5 syllabuses.

~~_T~.~: Reviuw of classGs G~d 7 syllnbuses.

k t Tc,E
The nature of r.~athGr:laticG

- \"':1:>' W6 include Maths in the I'rirnn.ry sc1:ool curriculum
- The caBanc" of prepar2,tion in Flaths teaching
- Motivction appropriut~ to ~at~s.

- Discipline apprOI'riat·:, to r.lnth~.
- Writine instructitnal objuctiv8S L~ Maths •

.?Ell.1'_G~
- Toachir.~ c~thods fer Mcthcnatics.
- Tcachinr, aids
- TeachinG b~~0S

- Troblen - solving as an instructicnal objoctiv~

- Th~ valUG of nen-verbal C0t~lunicaticn in Maths classvs.

3rd T.E.£E.1:
- The General dcvolopmcnt of n~:b~r.

- The: foundation of Maths in the infant schcol
- Maths in the oiddle and aGnior rrirm.ry.
- ~!liero-tliaching.



I'roposeurcf't ~.Y1lebus -.,i.:r;.ade Two'

E:.~].s.lchol0gy

1st Ye,a.r

~$'ics •

•1st .Tero
.1 ~ The working of the mine
2~ Sensation and Perception

. 3. Imeination

c.~ r~o.ke-believe str..~e
b l.dventurous stage
c Ieeeliatic stage

4. The mctlory

Il~ Types of I.iemery
b ~eoory Trainin6
c He1pinB the l'ienory.

~~
5. l.ssociation

a~ SirJilarity
b Contrasts
c Close connexials in tioe and space.

6. Attention.
a) The strength e.n~ attraction of the sUbject.
b) Duration, or 1en~h of tiL'.e duril"'-e I'lhich attention is

demanded.
c) Extention of attention

7. The Intellect.
o.~ Analogy
b Induction
c Deduction

)rd.T_e.:r:m
8. Instincts(inne.te, Tendencies) and EmotiOns.

~l ~~;a1
c Ioitation
d Curiosity
e Expression

9. Che.rocter Format ion

aj High ideals of conduct.
b Strengtb of will
c Friendliness
d Dignity
e The traininb of chnrecter

10. Habits and Habit Fo:rn:.tion

ab~l Habits.The iJnportance of habit foroation
Habit formetion .
Ereaking bad habits.

1st.Term--
1; Ontiona1 Lecture: :Basic Hints on How to StuCly. .
2. What rsycho1ogy is all about (The Scope of Psycho1og,y) •

••••/2
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e~dj Definition of the te~ rsychology
Divisions of nS"choloGical studies.
The Scientific Uehtod in Psychology
The nature of Educational rsychology and its rele~~ce to
all concerned with the education of children •

.e) The limitations of Psychology
3. The J're-School child

a The period covered by pre-school development.
b Motor development
c Social and Emotional Development.
d Language develop~ent

e rerceptual and Intellectual Development
f Psyche _ !Ulalytic The cry of Infancy.

4. The Primary School child
a The period covered by primary education.
b Motor Development
c Social and Emotional Development
d Developmdnet of Reading .
e Interests and Activities.
f Teaching bright and gifted chilaren

gpd.TeIE
5. The Adolescent

a PPhysiological changes end physical abilities.
b The adolescent end adults •

. . . C The importance of' social acceptance.
d Adolescent groups.
e Interests and Activities of the adolescent.
f The effect of culture pntterns on the problems of ~colescents.

g Physiological changes end intellectual growth.
i Language structure and social clc"lss.

6~ The Idea of Development.
7. Child StUdy

a About child study
b Hethods of child study
c The Normal child
d Heredity and Environment
e Innate tendencies of ~ •

. f The Wholeness of the individual
8. The child's innate tendencirs (~visited)

a) Innate tendencies - curiesity, construction, acquisition etc.
b) Innate Tendencies.and Education

9. rhysical Development.

al Stages in physical development
b Heredity and physical development
c Environment and physical development
d Fhysical maturation .
e Physically handicapped children.

aJ~
10. :Mental Development

aj Stages in Mental Develop~ent
b Heredity and Mental Development
c Environment and nental develooment
d Mental Maturation -
e Inte lligence
f Children of high nnd low intelligence

11. The Development of Personality
a~ About personality
b Emotional development·
c The effect of society. • ••••/3
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d) Chill1 training.
e) Civic and moral education er.d society.

1st Ter:E
12. Stages of Development - Cor.prehensive.

aj StcBes in the child's developuent
b Infcncy
c Chilclhood
d Ac}clescence
e Incividual variations

13. Lec.rning - Principles of Learning

o.j About leo.rning
b St~ges in learnine
c rre-reguisites for efficient learnL~g

d LeRrnine p~ecesses.

l't. L&crninS (continueCl) - The Pattern of learninG
o.j Taking note of expel'ienco.
b InvGstigating experience
c InCl~D.SinD in knowledce cnQ skill
d Bx~er~enting with knowledge anQ skill
e) rutting knowledce ana skill to work. \

~nd Tern
15. The child's tools of learning

D.
b

) The fire senses.
) f.ttenUon

~
Cj Interest

I,;enory-?ure ne:llory and habit memory
idds to pure nernory.
Aids to nabit rneoory

16. Living with other people- social Tsychology.
a Coc:mnico.ting with others
b Socialisation and cultural NOrDs.
e Significant-others.
d f.lienc:.tion
e The individual's social group
f Socio.l and individual values.

17. SODe aspects of the social behaviour of chilcren.
aj Some difficulties in the field of social behaviour
b Some general tre.ads in the social behaviour of younl; ehilrlren"
c Flay ,
d Social relationship withi~n a group of children,
e JlopuL."\rity, friendshiIl and leadership.

3rCl Terra
18. Revision (Book ::1eview)- J'. qucik glance through "Looking

at School" by rerek Bickerl:itai'fe.

~.!.tm.E..~0.!:!
1. A Dictionary of Fsycholoey 1:Iy JaI:2es 1)rever
2. r'sychology (A Concept Boe·i.) by C.J. &: N.V. Adcolk
3. ~ducatimal Jlsychology and children by K•. Love11
4. Principles and Jlractice of Education by IT.S. Fs.rrant
5. A ~est African Teacher's PJandbook by S.A. Banjo
6. Leoking at school by Derek Bickerstaffe.
7. The Teacher and. His ?upils by Hubert :Byrne.

* Conpulnory Course Books.
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~e_IE

1. The !~eanine; of Education.
2~ The aiws of the teacher
3. The teacher in the clcssroo~
4. ~he syllabus, schenes and the T~G-table

~.§...T~}:9.
5. r-eneral teachL~g BethoQs.
6. Fropnr2.tion of Lessons.

n
b
c
("i­

e
f
{:'
h
i

facts
fJJount
Clu.ss knowlec.!"'e
TiLle "
S8ouence.
L:;:.";out
IntroductiQ~ and layoct
~':;qui,ment an':' apparatus.
3Ulmr.La.ry.

7. Criticising a lesson

)rd_T~E

8. Settinz end markinf; exo.rll.nlltiom:.s. The t~ncher and-child relationship
10. rre~ar['.tion for Tenchinc; Tract ice (if any, and at the :0'<:- ;ro-;:-ri2:te

tir.Je of the year).

2-_~.t.J.e~l

1. The concert of Education.

nj 'ihat Educntion is. .
b Irocesses of I:ducction.
c General AirlS of :~ducation.

C Objectives (S~~cific Lins) of Education in our schools.

2. Agentiel3

~l ~~:c The
c:. The
e :J:he

of TIducatich.

HOI:e
Town enc":. villai_:e cOll:Illunity
Church, r:OsCiue etc. .
School
Schoel nne: the co,:z.mnity.

3. The

~~

it~l
tv

C'L'..rriculun •

\]lat a curricultm is
:;::-:'inci~les unc"_erlyLi:~ the currictw-'L!:"'.

Usefulness - content
Con.... lete develo!"unnt of t~1G chi1[,_.
EUl:lber and Qualificctic,.a of tccchers.
tCertation to the ~~e~s ~L Circur~tr~ces of the loc~lit~.

4. The School Tine-table.

~c~ ···,h".t n timetable is
u l.l:vantaces of n ti1:le·-t~ble·

I'rinci;-les of c r~oo(l tiDe-table.

BEST AVAILABLE COpy
• •• •• ,/2
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ij The length of each lesson
ii The number of lessons per week.

iii The distribution of less011s.
iv The succession of lessons.

2nd Term
5. I'rinciples end Types of lossons.

a~ \'1hat a I'rinciple is
b Some I'rinciples of Education.
c Types of lesson.

6. Mehtods of Teachine
a What oethod is
b The a10 of method
c Influences on the choiCe of method.
d Combination of methods.
e Devices.
f Various teaching methods.
g Sur.JmaI'Y •

7. The Art of Questioning

a~ What a Question is
b Advantages of questioning.
c The art of good questioninc:.

ij Clearness
i1 Definiteness

iii Interest
iv Fair distribution

d) Answers.

8. Some points on how to make class teaching more effective (l-lS).

3rd TeI'lr.

9. The Art of Teaching (part l).

ab~l What teaching isActivity
Direct teachine
Indirect teaching

h
e~l QuestioningSetting, supervising and markine; of work.

Making provision for bright and dull children.
Diaenosing and treating backwcrdness
Testing learn1Jlfl

10. The Art of Teaching (rart II).

a The class
b Groups
c Individual Assignments.
d Team Teaching
e Class Activities
.f Recordine Information.

11. l'reparing for Teaching Practice (ll surnoary of "I. Student's
Guide to Teaching I'ractice ':, by Alan Cohen and No:r::J.an
Garner) this caecs up at the appropriate tiBe of the ye~r.

1st Term
12. Lesson I'reparation (rart 1) - 1. word about preparation

ab~j The iJ:lportance of plannin6
Flanning ahead.
The need for aims.
AiDs and objectives. /2....
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13. Lesson Preparation. (Part II) J.esson Plannine
a Class details
b Lesson topic' .
c Ate of lesson.(specific aim or Objective)
d Material and equipment - Apparatus.
e Organisation of the class
f Presentation of lesson notes
g Division of a lesson
h Evaluation
i Length of lesson Notes.
j SeL~le Lessons.

14. Lesson Criticis~.

a~ The Lesson Note
b The Lesson
c The Teacher•

.?E2-_~~

15. Class Control
a) I.!isbehaviour
bj Discipline and control
c F.actors affectinG control.
d Failure of control

.e runishment .
16. Vis ual Aids.

a iinat Visunl Aids are
b ,Thy are visual aids used?
c The Bla.ckboard
d Charts, maps and posters
e Projected pict'llres
f Actual objects, ~isits, models.
g Copying machines.
h other visunl aies

. i Sources of vis us], aids.
17. SOI!le teaching problems.

a) Proble~s with suegested recedies
b) Was it a good lesson? Evaluation

18. Evaluation (r:xaminations).

aj Teachers and Exeminations.
b Forms of Exanination
c The qualities of a ~ood examination
d Benefit of eXnt!inations.

)r~

lS. General l'rinciples of 1'1odern p~e.a~oeY.

a) The principles of adaptation, ~otivntion activity an~
organisat ion .

bj Statisties and school returns.
c School and professional orientntion
d I'ro[,rar:t::'.Cd teaching
e The planific:-.tion of education

20. r:aucational Reform
0.) The structure of I.T.A.n.
b) loP.A.R. and the l1uralisatior. of Ec.ucation
c) I.P.A.TI. and Teacher E~ucation

Me!..eE51!l_~~

1. rrinciples and Practice of Ecluco.tion by J.S. :':<'arrant.
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'-2.·A l':"est African Teacher's Handboolt by S.l•• &.r.jo

3. And So To Teach by Derek Bickurstaffe
4. Hints on l\lethods of Teaching by D. l,';ck Malcolm (l!r~ric.lU:.ill)

5. School ~ethods with Younger Children by Magaret Grunt

6. Introduction to Teaching by Wilkir.s

7. The Teacher and His T'upils by Hubert Byrne.
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~rapased ~raft Syllabus for Grade Tw~:

Sch~ol Legislation and Administraticn:

Year Three:

1st Term:

1. What the 1972 constitution States abuut Cameroon Educ3tion.
2. The Main characteristics of Cameroon Education.
3. The Crganization of the Ministry of National Education.
4. The structure of a Primary School.

2nd Term:

5. The Curriculum of the Primary School
6. Documents to be kept by bath the Headmaster and the class

teacher.
6. The Social aspect of the primary school.
8. The Tene of the School: What it is, hew to enhance it and

what may destroy it.

3rd Term:

9. The ~.T.A., its structure and role
10. The Teacher: His various qualities.
11. School Offences
12. Institution c~ncerned with improvement of Education in

Cameroon.
13. The General Rules and Regulation dealing with the Public

Service.



I'rorosed Drn:t't Syllabus for - Grode Tw.,2

1st Year

~~
1. Frofsflsione

I
nl What is a profession
b What is a trnde
c A profession as a vocation

• ~ A professiccQl
2. The teaching I'rofession

~
a~ Is teaching a trade or a profession
b The vocation of teaching
c The career of a teacher: a professional

.?a..ct~
3. The training of teacher.s (to becon:e professionals)

~
a~ Teacher ~raining Colleges: Statut, ore2~isation
b Selection and adcission of student-teachers. .
a The student-Teacher's career - Course training, BoardinG

life etc.
(d) The student-Teacher's relationship with Staff and other

Students.
(e) The Student-Teachers' behaviour as regards sooking,

drunkeness
Use of drugs, tea tice dances, demonstrations and strikes.

4. The training of teachers .

lnl Practising to teach: Teaching Practice.
b The st~dent-teacher staff- ( His colleagues) relationshir
c The student-teacher and class or Schuol pupils relationship
e The student-teacher staff - (Staff of the school) relationship

Jrd 1.!!E
5. Moral lessons-discussed durin6 IilO:ming osseIilbliee:

l
a) Punctuality, to school and at work
bj Obedience and feithfullness
c Honesty and loyalty
d Love or greed

. e Co-operation
6. Discussions arising froIil situations znd problems experienced

in the course of the year.

2nd Year

~~
1. Education and the Teaching Profession

~
a~ The aics of education
b Principles and practice ot education
c Education and the role of the teacher.

2. The Teaching Profession

{
a~ The qualities of a teacher
b The Influence of a teacher
c The teacher's authority ~d power.

3. The teacher and his conduct, his behe.vi our.

lal The teacher's relationship to the pupils
b The teacher's relationship with other colleagues - the Staff.
c The teacher's relationship with authorities, the Hen~.ster

d The teacher's relationship to his profession.

- .... If)
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2pd Term
4. The teacher and his conduct:

{
a~ To-~S parents: Teacher- ';'l'a.rents relat1~Bhip.
'lJ Towards the community or society ." ,,>, :'.:' ".' " '

c Towards CiviC···affa"irs·' ..... : . ~--. " ~':: ';::
" . 5. , Perma.n~nt ~"l"' eont'inued:~ra.~:~: ~r .educet~Clfi. ':' ~.~> .'

,-. " '(a) 'The teacher's a.ttitud~,toWardBwot'k-duty mindedness .
". (b) The-teacber and ~xtra-;cU1Ti.cU:1",activities: special

-responsibilities.' ::, .. ' . . " .
,(c) Increase of intellectual; or aeads'mic) andl>rofeesional

. . (met'hod<lJ.ogy) growth. ·,Updating and" up~d1ng himself;
through constant learning, refresher courses, "seminars,
research. . •... '

(d) The teacher and the use of leisure ~ime.- .. '

,,3rd Term

6. Teacher's co-operation and Association

~
a~ The eduzative value
b The moral and pedagogic value.
c The social and economic value.

7. The student-teachers experiences during' Practice •

~
a} The conduct of moral instructions or lessons
b Co-operation in the School used for practice
c Luter-school co-operation, for sports, exchange visits,

exhibitionsLcultura1 display, youth activities, youth groups.
(d) Animation of the schOOl and 'the community

3rd Year

1st 'l'ero

1. Professional Consciousness.

lal What is professional consciousness
b The concepts of professional consciousness
c The teacher ~d the falling standards in education .
d The teachers behaviour as regards supervision, narking,

. coopiling Exams
2 • Moral Value and morality

lal What aspects are of moral value or appreciation t)f morel value
b Aspects of moral value acceptable the world over.
c African culture and our moral values.
d Could our african moral value or aspects of it unde~o chango

3. Education and the teaching Profession•.
(a) Teachers' shortage and demand is great, (worldwide) .
(b) The qualifications of a tOQcl1orl n.oo.d.Qm:io, Prof'esl'3ional,

moral 9 '
(c) His HumAn qUR.lities.

gpd_ TeI'I:I

4. The Agents of Education
(a) Formal Education: The role of the school .
(b) Informal Education: other agents the home, the church,

the society.

~
c~ The influence of the teacher
d The teacher's neutrality. Sense of Justice
e The teacher's authority and power.

5. Education and the corm:nmit~·.

~
a~ The influence of the school in the community

. b The teacher's role in the community - agent of development.
c Anirlatian of the school and the school cnimation of the

community

••••••/3
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.l.rp....~~!!!l
6. Education and. Conoral Culture(al The St~tute of Schools

(b The Public Service: General Rules end Regulations
(c Duties and obligations of the Civil S~rvant.
(d The teacher's career ~. e. civil SGnTJJt ••
(e The te~cher'e general culture 1.e. outlvoJ[ or unaerst~dinb

of issues such &s religion, secret societies, cr~cit .~~ions

Njangi «isusu» groups, self reliar~ developments.

7. Discussions arising frOD eXJlerienc8s and problems durir.,;~he

ent ire course.

BEST AVAILABLE ropy



Proposed Draft Syllabus Lo~r__~G~r~§_e_T_w_~

l.st Yea:r.

l:,t TerITl
1. The Sinole definition of Anir;~tior. - to ~n:inate

2. Anioation as a sUbject - (a discipline)
3. The Animation of our society
4. Our society its organisation
5. Our society - its structure

~~.
6. Our Society - The traditional end modern
7. The role of anirmtion to blend the two-traditional and nodem
8. Education and the society

.l~d Term
9. Animation as an aspect of education

10. Srorts animation
11. Cultural animation
12. Animation of the college.

2nd Year

1st Term
1. Animation in the prinary school
2. Importance and n~pects of ani~~tion of the school.
3. Anir..a.tion of the environments in which the school is situated
4. Educational animntion: The School as n centre of collective

animation •

.?n.d T(; :rT.l
5. Anirnat ion and rnobilisat ion for c.eveloplJent
6. Aninution and the transfomation of the school
7. Animation as n menns of enhancing development.
8. The stages and conditions favourable to carry out ani~ation

),[d Te:rT.l

9. Animation and hUD~ resources for economic sro\rlh
10. Animation and hur~n resoureces for social progress
11. The teacher as an ani~tor•.

,g;t Tern
1. Classification of animation projects to be c~rried out by

School pupils.
(a) Decorations. (b) COl~)ound and property c~re.

2. Classification of animation projccts:-
(a) The farm; (b) The School canteen

3. Classification of anil~tioD Drojects:-
(n) School clubs-sports, drama- (b) SchOOl r.~&czines

.?E~~
4. Classification of anirmtion projects:-

(a) Craft-works, (b) Faintings
5. Classification of projects: Health nnG. Sanitation aspects •

. . .. . ./2
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6. Creation and functioning of associations in the Sctool
e.g. B.S.

7. Creation and functioning of co-operativics in the School

3rd Tem.
8. Teachinc Aids and other ways of llnil:la.tion of ItH:sC'ns.
9. Anination and Adult or ropular ec.ucation

10. Anicat;on in general-a.s a etir::u1llnt, as a pOJmler or r.~ss

educatJ.on. r()i~!'J ';a



2~d ~er'""'!

1- 'T''1e
2. The
3. The
I~ • The
'>. The
6. "he
7. 'T'l1e

1st Year

,,: The overall objectives for the first t'iO terms of' year ~e
i';-'to-r;ad t"-e s':u1ent to acquire thematic knowled~e of Cameroon
in the area of "hysical and H'u!!lan Geo~rli"'ly. In the t'lird te:;;'m
this knowledp.e would he broaden to a re~ional ap~roach in the study
of Cameroon.

l~t·" Term

1. "osition, shape and si~e of Cameroon.
2. ~elief an~ draina~e

3. Climate and ve~etaticn

4. Transport and co~muni~ation

5. The neonle of Cameroon: their distrihution
6. Commercial \~riculture in Climeroon: ~lant~tion f'~r~in~.

2'1d Term

1. Commercial ~r;ricu1ture: "easant ~armin~

2. Subsistence :..cricultnre
3. Animal ~ree~ing

4. 'lower, Ind'ustries and ~1ines

5. Commerce and Trade.
~. The Main ~dministrative units and t"-e major Ur~an cen~~es.

Ca",,,o- "dian ~oastal copion lin"! t'1e ··'Flnyu ""1!\sin
Cam~roon "ountain
Central low ~late~u 7e~ion

'Ugh "'lateau "'e/l'ion
"enue 'asin ~e~ion

Lake r,'lad or')uck' s ""1eal{ ~:e!!ion and the '~andara 'Yighlands.
:->rovinces.

~t,.~~

'::lly'!!'icftl G~~~~

Tl1e ~artb 1. Sbarye, lines of latitude and ~on~itude.

--2; Continents, Cceans, scas, rivers, lakes, ~ountai'1s an~
"lountai.n ran"cs fprinciTlal f'eatures ('ll'ly).

3. '1evoh,tion and '~otation; causs!! of' day an!i ni,:,,11t.

':~r~

4. 'lel1ef and ·'rl'l.in'l"'e
5. Climate - ~em"'erAtures, rainfaJl and w;nds.
6. "c"'et'lt:ion
7. '.ain a1!ricul tural 'roduct!! and ca <t Ie Joj~ee"!;,nro:.

2nd .!~

":frica .r:o".tiT].u.~~.

1. ~"-e ~ations of ~rrica

? ""ur "ei~""ours "i~eria, ;'1ad, ~entral '-f'ric9."1 '~"'.l"ltc,

'": on"'0 , ~·ahon, ·qu'!\t~":'.~l '"':1.d.'"Ie,.

• ••••• '?

BEST A VAlLA nLE COpy
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, ••h. ~.oel•• '.~ .~.te••
It. "iner'lls B'1r:1 "ot-rer.
~. Tm~ort~nt i'1~ustries•

.... l,is "erm wtl1 "'e devete1 tl:' an o.:'tl1,"Hl sturiv 0"" t"e "'ii~

u'ltuTI'll ~e~ionlS of" tile -,-oTld so t"l'it .. f; tl,e e'1d ,.f" "''1E' ';OUTi':E',
the ~tudent shoul1 "'e p-'le to de~c~i'e ~~eir cli~ate, 'r~d~ct5

and ve":etation.

1. -I}e !,fot or i'orriec' '/:one: ""he ""qup.\+.orial cli"l13.te.
2. -"Ie ".fot OT "orrid zorne; ~he ~ro'Oicl'll ""nsonn
J. ~he 'Tot oT ....o ..rid ~("Ine· The .'urian cU~ate

r.. 'T'he "~ot or 'T'orri~ zone: -'1e "ot 'e!!'ert cli!ll13.te
5. i'he ' 'AT'!'! i'e'll"ler"\te cl1':1'\te
,:;. .... "If> ":(\01 ""e'll"'erate cli'llAte.,. i'he cold cli'llates.

ls.!_T.~~

1. rinci.,les tl}.,.t underlie tl,e "Ia~t'1" nf Ii "ri'll'iry "'c"lool syllo;t·...us.
2. ""he teac"line ('f' "hysical ':'aature!" in the "ri...."'rv "c!l(\C'l.

~n.c! .:~

,. ~eo~ran"ly -el'lch~n~ 'ids, characteri.sti.cs,~se and storA"e.
~. rr~~nistn" ~eo"ra.,l,y ~n tMe -ri~arv ~c"lnol-ohjectives,

~undament'l1 conce.,ts, ~eo-ra.,hic13.l skills and a'iltties.

3rt:! -"rrn

OJ. ""ielrl ,."r1{ i~ -"""'Y'a"''1v
I a' "iel'" .. t'!,'V of ,.., o,cn'QP'l.V "'ee.tur"!!'.
, 1-,' "i 11" -e survey

~. "or"lin~ a "eo-rT9.'"'\hy cluJ) f"or the .,rimary sc'lool "u.,ils.

BESTAVAILABLE COPV



1!!..sl.ca

~~:!

1st Tem
1. The evol~tioD of Man from the ~rehistoric age to the b~ginr.in:

of the 20th century.
2. The Discoveries of early man and their impOrtW1C2.

3. Causc::s and Consequences of mi{;rr-.ticns in Medieval Africa.

4. Settl~d lif0 and its Consequences

5. The African Middle ages.

6. The Dark Ages.

2nd. Term

1. F€ udalisn
2. The Bantu Ei~;r['_tions

3. Europena Contact with the Afric~ Coast.
4. Th~ scranblo for Africa -C~UG~G and ccnsequenCGs.
5. The partition of Africa.
6. The :&:rlin Cc,nferElnce - aim and. :It:solutions.

3rd Torm

1. The G~rwan rrotectornte in Caoeroon - ann~xation.

2. Zintgraff's explorations.
3. GOI'!:lan adcinistrati::m in Cat!c:roon. Rule of Goveorncrs.
4 ~ Economic and Social develQ?I.ient of COI!lcroons um:t::r the G.:.r'r:'.:':.:::.
'5 .Christic.n Missions end West·~rn oduce-tion in Cnnoroon.
6. Njoya and the BaL10un Civilis~ticn. Relation with Europl}C-ns.

1st T",rm

1. Ee:ypt anu BabYlon - The importa.nce of the River nil~, Tigris
ane: Euphrates.

2~ The ncthods of famine in Er,yptcnrl Ba'tylon - irri[!1ticn sy",tc::
3. Thu effects of these mathods en thE: PQoplc's way of lif~ - ~ic::

nobles, poor ~easa.nts, slaves etc.
4. The national advnntagos of Egypt und BatYl."m.
5 ~ Israel and ralestino:J - The.: Jews ru'lC:. their baliuf in On" Goe"'...
6. The st ories of th:; Grr.-:"ks - lOVE;: of beauty, love of fr"cdr-r.:,

like to play e;anos.

2nd Term
1. The phoenic inns - Ham"o.
2. Stori.::s about the Remane: How !lOT.l" was fcunccd i !l(lW Rcr;~(j

brought civilisations ta berb~ro~ lands by ~st~blishinG l~w

and oruor.
3. How thu RO!i'.ans built their citi.:ls und constructE:c:: Icn<1s tc

link ur' their towns •
. 4~ Honesty, juetic~ and a geed s~nSG cf dutyaocnG the RC~~G.

5. Christian life W1G thG tGachine cf Christ.
6. How Ci'.ristianity was spread in t::'e ROT~ Eo:;irc st. :-'~ul

and 1.U£,'Ustine.

3rd Tem
1. Cnuses of the fall ef the nonan EL1pire.
2. The rise ane. srread of Islar.:·_ Moharned.
3. The renewal of the Western .FL(·::'JD.n Empire by Charlc!.:lagn8.
4. ThE:: Cn"er:.des - RichElrd the lien Heart and Saladin.
5. The Renaissanc(;; - Michael Angelo, Gutenburg and Caxton.
6. The Renaissanc~ - Galileo etc.

BEST AVAILABLE COpy
• •••/2



We.r-:.bTehem Lincoln.
of 1807, and 18,3 e.nti tLp ~nrt r-1nycd by
in rup;ressing the elave trado.
slave£:-Sierr~, leene::, Liberin, ond FE:rnandc Tc.

l~t Term
1. The voyages of diacov~ry, Henry the Navi6ator, Christcrhar

Columbus.
2. T11e voyr:v:,es of discovery - h:lt!lolonew Daiz, Vasco da Gen:'.,

Ferdinand ~age1lan. .
3. The Rcfcrnnticn - meaninG and causes.·..
4. The nefon::n.tion -ZwUlGli, rSnrtin L\.~ther, Johu Ce.lvin e.r.d :;ral:~.:us
5. The Countar H~fcrr~ticn - Ig:Qtius Loyola.
6. The Bz::pirtls cf the 't':~sti::rn ~uaan - Gr.anl?, fue.li, Scnch£~

.2nd. T"rrl

Slavery and flave tl~d~ in ~frica.

The slcv~ trcd~ ~cross tt~ ~tl~tie Oeean.
Life u. an American slav~ ?lr~taticn.
Why thG slavo trad;:; vias 'b::..d.
The stI'UGglt:: fer the abolition of the slave track - \!illiaTj
l:iilb",rfol 06 •.,

6. 'rhe ;,r.:::rican Civil
7. T~e ~boliticn Lets

Briti~. eovcrnmunt
C. Culcnics :0T freud

1 • ,~...ro. .CIT..

1. The l:5tZo.blis~ent of peac"ful trade: in west';j :'rica nftbr tb.:
abolition cf the slav0 tr~d~ - pa~ rrc~uc,:" Sric~s, creun~~n~E,

<:lc;,hc.nt tusks, o3trich f2:.th.:rs, hides and skins cC'tt::n c:oc'dl,;,
scap, s~iri~s etC.' .

2. Th~ Ir.~ustria1 Ecvo1uti0n-.pccr.ing and factors infl~~ntinl

to it nr.d why it bcgnn in :8nclanu.
3. 7h~ effects of th~ Industrial Revolution.
5. Th~ ~~,lcratio~ of ~cst Africn to find ~rkots fer Europca~

rnant:.facturul £ccds-I~ungc T::'rk.
6. Th0 St~ri~s of C1apr~rtcn, ~ic!lnrd and John Lander.

-- .

.'.

BEST AVAILABLE Copy



~.lE
1. The citizen ana citizenship
2. The p('tivities or occunations of the peoy,le
3. The town and village -
4. The verious meetings of o~ parents
5~ Sone youths organisations
6. S~Je public holidays c.g. Youth day

2nc.l Tero_.__ .....
1. SODe ~oral lessons e.g. Honesty, cleanliness, l~yalty

2~ Some sport organisations
3. SOT,1G Ilubl ic services or functions, e .ti. Health, socia]. ,'j

welf~re, the police.
4. Sone e~1ibitions e.g. Aerie show, craft~ exhibitions.
5. The ~uties of a chief cn~ villase council
6. The duties of the District Cf£icers
7~ The role of schools in the co~~unity

6. Some simple road signs and sofety rules.

3rd T~.~

1. The duties of the departmentnl inspector of education.
2. The v~rious parts of plan of th8 village or tovm.
3~ The activities of the national duy
4. Discussion on General knowledGe topics class III anc IV
5. Discussion on civics IV - Vi
6. Teaching and lesson preraration - Civics topics VII

1st Terr:l--1. The fanily-I~ortance of the family unit end t~~es of frw~ili2~.

2. The tribe and the clen
3. Ethnic groups
4. The students and his cot~unity.

5. Thi; party
6. Rural and urban life-rural :Cxocus •

.?.~~}P.

1. Council or ~uniciral orcru1is~tion
2. Administrative organisation of the U.R.C. The Provinces
3. rrovincial set up
4. Duties of provincial Governors.
5~ Divisional set UP" "
6. Duties of the S.D.C.
7. The Government of the u.n.c. - The executive Po~er.

)rd~

1. The presidency
2. "The I:inistries
3; The r.Iinistery of natiom:.l ;Sducation
4. The Delee~tion of nation~l ~Lucntion

5. The Ins.rectornte of Trir.Jflry and Hur~,ery Education
6. Some Educational institutions
7. The role of :education in the co~~unity or self relicnce

development.

. .. ../2
BEST AVAILABLE COpy
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~~.~!E

l~ The Legislative Power.
2 ~ The net ional Asseobly
3~ The EconoQic and Social council
4. The Judiciary Power
5; Types of courts and their functions
6. The discovery of Cameroon.

~2.!S
1. German Annexation of Cameroon
2. Cemeroon under British and French rrandate and Trusteeship
3~ The formation of the Ce~roonian sj~te

4. The Federal P.epubl1c of CaI:leroon
5. The symbols of the state
6. The instlltQtio~of the sto.te
7. Sources of state revenue and expenditure •

.lrd .Term
1. Some state owned co-oper~tions
2~ The right and duties of the civil services
3. African regional groullings Ij'DAC
4. Tlle O.A.U.
5~ ~ration move~eutB
6. The U.N.O. and specialised organs or cgencies.



- ~daptnti9n to chnng~.

skel~tor-, I:IUscles and ~OVCI:lcnt, bo~y co-

!I0pos<::d .P.!.c:%.t.'p~l1a1:l~Jrad<:: T-.;lS.

NntU:c.l~imccis •

lst~

1st TE:l"Ll--
1. Measurom~nt -'~~nBur1ng units, pow0rs in ton, sif~ific[~.t

figurc9' aren, vol~e.

2. Nettor, what it is, properties of me.tter, phy8ical Std" of
cotter properties of ~ttbr which dupond on its ctate,
chnnge of state.

3. matter Md gravity, IIlllSS and w~ight, T:Jnits of r.m.c.s~ s,:rf':lc,:,;
tension, capillary o.ttrnction DGr..sity, law of Arc!!J.r.l(;n~G,

Relatiye density, F~cnting objvcts.
4. Levers, equilibri~l, the Sprir.e b~~ancc.

5. Forc~ and pressure, units of forc~, pr6Dsure, pr&ssur~ in
a fluid, Air pressure, air ce~reDsior..•

.?nd Tertl
1. Physical and chQl:lica1 properties of ratter.
2. CheI:lical,changc, physiccl cllonge.
3. EleI:lents, compoundo ana. !i1ixturt3s.
4. Purification tco~1niqu&s.

5. Watcr-propcrti~s, VOlutl~ and compooition of wr.tor, w~tcr of
crycta1ioation.

6. Thu ntI:losphoro-cor:lpcsition of air, preparatiol1 and QX::'.T:!inc.tioI~
of Co2 and aJ:ll;lonia, showing thet air 1".as. Co2.

7. J..tomic structure - mctnls and nc,n-t"letals, classificc.tion :.,f
ulcmcnts, structurl: of th,:,atom I1rrange:lent of t,ho c1octrcm:~,

s~bc1s for £:loI:l<::nts, ntomic nane nr-d ato~ic nucbor, ~o10culJ8
val.;,;ncy.

3rd Tc,rm

1. What biology is, characteristics of living thU1bS.

2. Classification of living thL~6S.

3. Fruits nnd ~'.:ed dispersa.l.,
4. Roots kindS, stens - kinds, functions; 1aaf - c0l1r. i~

5. We-ter cycle
6. Trnr.spiration
7. The onvircnoant
8. The: nniI:l!!.l body

crdL'1:lt i or...
9. Clnssificction of anin~ls - Invclrtvbrcteo, vGrt~brnt~s.

10. L~tcrdependence of plnnts nr.d nniITAls.
11. Vogotative r0production
12. Buds on hedges and trQ~s in sprir~

13. Soeds - monocots'and Gicots - g~r9in~tion ccnditions for
eccd gorminntion.

14. Flowors - structur~, pollination, f6rtilisnticn.

1st TerLi

1. Classification and chnrnct~ristics of living or~c~~iscs.

Diffcrencos between plants and onimnls.

BEST AV/lILABLE COpy
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2. V~rtacr~t~s - clcssific~tiG: ~Jl~ c~~r~ctcristics.

3. ~he hunan bcdy-=h~p~ nne ~un~~nl chc~~ctvristicn. HygiG~e

of the hu=an body.

4. The h~ ekal~ton - ~C:~8 ~~U ~.rr.eticno of t~G ok~lQtcn

in genar~l. HYcien~ of the s~cl&te~.

5. ¥.w.,an )'1Us~les nnd hew joints work to C:J.USIJ flc:xicn nnu
cxtensic~.

6. The

7. Th"
8. The:

c The-.
10. Tht:

nusculnr end Nervous sy~tvnz. Hygie~e cf tL~s~.

circulator.}' s~'steI:l nnn the hygiene of it.
~iCvstive CY5t~U nn~ the hygienu cf it.
rcepirnt ory ~'ystetl ::md its hygi.::nt;.
uy.cr~tory Gyotc~ ~~G its hygi~ne.

l:lQ..1'.C2'E
1. Inv':'l't.::brc.too - cl::lssificQ,t5
2. Inc~ct~ - c~ract~risticr

j. Th~ A~oob~ Md/or Ynrcz~,

4. Thu p~rcEitic tnre wc~~ - .. ry

- i.." ,.:. •

5. G(:!'!:"'.c - :':lou:::: of infuctiC'~, t~~-ll.:· o:.ction in th:; brdj·.

6. Boay dC:~t:nc~s ~s~L~st ~O~S-COi!Ucn Infoetious eiB~ns~s.

7. Cc·r·'l.~on Infoctious ~~d cont::CQoutl disoC'.ses continuc1 - noe."
of i.m:cction, prev.,;nt.j.or.., trenttllmt. .

8. :;:'(:('2. - clcsnificctior., coc,l:ir;g and preserv~.ticn r.c;thC'c;s.

9. Bevc::'aC0s - JJrc:pnr~tir.n; Drir.kir.g Vlr.ter - qur.litic;;, S~'''.i::C-'':,

1'n:."i£ic:"1:ioo T.1Jt~j,ods, ccr" of sources.

10. Alc:ll1c:lic IJri:J~s, s::(;}d~~B :::-.r:,1 c if.. ct:.o' of th.:lsC or. ne::rl_:::.

1. Non-flowering rlcnt~ - cl~snif~cRtion.with cx~~pl~D.

2. T!le detrdlcd study of th0 fern, ::mcor, and sl,irogyr~.

3. Flow;,:ritlg plnnts - elcssii'ice-.tion o.nc1 functicr..: (jf r~rts ,~.-:

C!. plc.nt.
4. Structure of f19wQrin~ pl~~ts - ~~~~eotc one cieots.
5. I:'lcv;~~s - parts, pollinath:n =.r.d fc.:rtifliEution

6. S(;od - l!c.rr.inCLtiCl'l - t~C:B ~1e. tropisn!'.
7. ~eth01s of sued diG~crs~l

8. iiio.in tYJlcs of rocks. S;:;ditlcnt~ry rocko in connt.c'tiC':,; vlitl:
coal cr..c1 pctroleur, pI·eduction.

~. Ac.c.pto.t ion in r1!'...r:ts l'l.ml e..~i.":ICls.

l:it.. 2nd. [".J'::!. 3~': ~

HQ~ to f~itc l~s~on notu3 bnsod on thu rri~~ry Dctvnl Dyllu~us.

PrL,ciples G\lic.inr:; thG e.r.:.wir.z up nf F.choI:lC:~ of Vl:)rk.
- Dl';:wine up SChC:1J~S of wCl'k for th~ prir.oary scheele UGinc

thE: :r.ri:nry scr.,col e:>rllo'bu:::. .
- Hew to t",:lch' tho vnrious ,,-oy."J cte c,r ltnrnl Science ..; h~rci(m",

~~tur.) Study,. Aericulturc i" tho I:·t'iL~ry schools.
Classroe:. T.:.ncl:inc by the ntuc'ants.

- Pr~ctic~l Pn~ and ccrd~n work c~~tinu-ld cs ir~ th~ first y~ar.

- Plantine or nainteininG orn~Ju0ntal trueo ~~~ flcwwrs for
bC'::.ut ifJ-ina the: cC'~1po'.l.nG..

Ailr::.ratus I:lllkir.g ar..1 lOi.r...ir.t; t.OVl bost to usc: th.... nppo..."'ntu:::.

BEST AVAILABLE COpy



Prop~sed Draft Syllabus For Grade TW1:

Agricultural Sciences:

Year rne:

1st Term:

1. Farm and Garden management
2. How to care and attend to growing cr~ps

3. Gardening _ choice of site and ~re~aration cf gar~en~beds.

4. Methods of planting seees
5. Inorganic manures and uses.

2nd Term:

1. Kinds and food value of vege;zbles
2. Cropping systems
3. Crop husbandary _ classification of crops
4. Methods of pest contr~l, common garden pests.

3rd Term:

1. Ways to improve agriculture _ formatipn cf cO_operatives and
groups, running research schemes (disease control,research,
various crop schemes, free or subsidized training schemes etc)

2. Scil formation and rock types _ sedimentary rocks and formation
of coal and cil.

3. Animal husbandary _ pi£s, sheep, cattle, poultry, inland .'
fishery.

4. Grass Culture _ factors of production, production of hay,
silage fcrage, clever, legumes.

1st Term:

1. Farm records and why we keep them.
2. Farm and garden tools and ho~ to care for them.
3. Crop Rotation _ what it is, its laws,advantages, terms in

connection with it.
4. Shifting cultivation _ why still preferreJ, advantages and

disadvantages.

2nd Term:

1. Plant diseases, insect pests, insecticides.
2. Common garden pests
3. Soil fcrmation _ organic matter in soils water and air in seils.
4. Soil eresion _ meaning, causes, kinds, ~revention.

3rd Term:

1. Soil conservation methods
2. Soil fertility and soil conservation
3. Methods of plant propagation
4. Manures _ Organic types, preparation.

Year Three:

1st, 2nd and 3rd Terms:
Practical farm and garden work continued.
How to prepare lesson notes using topics from the ~rimary s~hool

syllabus.
How to make and use apparatus.

_ 2 _



Teaching demonstration lessons.
Actual classroom teaching.
Techniques of framing and using of questiens in te3ching.

G.T.T.e ENI/ENIA Bamanda.



Gredr:: Two

let Year

A. Necd.1e V!or~r.

1st Tern
1. Neec.lo We,rk p.quipnent

Par~c of a machine
2. Body ~onsurecents.

Use of paper pattcl"':1S
(n) Adjustm~nt of patterns-EnlnrgL~gr~d d~9reasing

(b) Pre~oTation of paper r:attQl~1S for ~pron; Needle Work strll"~ b~g,
Frlllg~~ n~ts, B~by's p~afCr3 or f0~d~r, pitch knickers,
chi1d's rettico~t, Baby's nctll1C coat, 3aby's dress with
fullness, Hcuse wife's pillo~ cnse, Child's shirt r~d trous~rs.

B. !22.i..:.bE.d. put rit i en
1. Introducti~l of th& kitchen ar.d Equipment

(b) Typc;s and cn.rc of co()k;}rs.
2. Clussificetior. cf foeds

II Balance Diet
III FL~.ctions of th~ various food nutrients tv the body.

3~ Disenses caused by defficiency of nutrients.
4. Food Groups;Curbchydratcsj Proteins; Fats ~~U cilsj

Vitr.r.:ins, f'iir:e:rnls Mel 'icter•

. 3. Pr~ctical S~wir.g of tho followL~3

(r,) E'rinced !:lats: Dacorntiv" stitche:s of vnricuG kinds
(b) Apron with a patch rock..:t with cdeus usLtlG crosS';:c.y

fltripcs.

B. Food nr..c1 Nutrition--------
1. Plors:.i1l6 of llkc.ls
(c.) Inportancc c·f balnncc.d !TIuo.ls to tho fa.I:lily.
(b) M~ubers of tho family to bc fed.
2. Budgotting and r~rkc.ting

3. Methods of cooking foed
4. 5'::0.1 'I-incs cnd ocals in cours<::s.
5~ Lcying th~ table: for v~riousmoals and tnble r~~~rs.

A.
SewL~6 of Pillcw cas~s: French coc~' HeD stitch~s and - se~
simpl& 0~broidery dbSi~lS.

B. Feod Elrod r'!utrition....."'._----
1. 3r08.1rfast ar~d brcr.kfn:::t ,li2110S.

2. Lu.~ch, Sl.lT'per or Dinner disheo in Courses.

3. BnbiGs and Toddlers c..'1~ c:.ildrens' cookery
4. Invnlid ~~"d conval~sc0~t cCQkery.

• .•.•/2
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5.

fl)
.b)

l:.st Ten:! A. ~2.'~.~P_~

4.(a) Se,T.ing of baby's pinafcre or'f~euGr .. BindinS Blas, S~+'tL~g
of strops or button ene:. lvop, Button hcles end CUT-olios.

(b) Pitch kniCkers and l'etticoct: Hun t'.nd. fdl see:l1, turl'lin~~
dawn heos. Shell helllI!lin~ on potti:-cat and loes cf knicl:.:rs
Ele3tic casing l'etticoat.

B. l..£2!-,;"'l£-.d.. Futriticn
1. V&geturian Cookery
2. Pecked ~enls - Theory discussion.
3. Practical food preparation of the dishes ll1vc1ed.

2nd T~r:r. A. ~.£1.EL.:0?r~

5. (a) Proctical Sewing of }.:::ltinee ceat: open 6(,:0.1"" - :Cir..ishinc;
of rcw tldges.

(b) llir,ht dress: Flnr~ol S~nDS:- Finishing of rcw oap-es,
(c) Beb:,"s dress: Dispcs3.1 of fulln~!ss:- R:s:thers, P1uc,ts, tucko,

nonts, s=-.ockin~ etc. InsertinG' cf cleeves and ~.:. t,:r pen
cellars, Butto~ nr.u Button hela.

Fo<'c. ar:d Nutrition--................- ...
1. Sw""t Dishes - PUC::di.~c,s - st:::~.l!'.,;:d PUddings, Enlw:1 PUddin~·.

2. Recines for PucdiLGs and s~oot Dishos.

3. Ce1d sw~et6 - ~(,:cipcs

4. Stocks and Soups

(~~c.~ Ment St C1ck
v Fish Stock

Vcc;otable StockII Classificntior. of soups
II Fc,od vr..lue of soup

III Imrortant Points in S"UI' i:'ckillg.
IV G\":lnercl Peints i:1 coup Mcking .

V T~in and thick soups .. nt:cipes.

31"'0. Term A. !!.~2_CQ..e Work
6. (n) St:wing of sl!'.D.l1 boy's shirt:- Ins03rtine lon:.. sloove:s t'.r.G.

cUr\~S - streight callers, curvud retch rcck~t.

(b) Chils'j trousi::rc: l1nkine of a sio:'lo trouaerswitl: ;.:lr'.Etic
cE.sinr;.

(c) Se:lf naa~ dr~ss tv fit or b1cus~ nnd skirt - TUIT~ir~ d0,~1
of round he~, sattine br~ds intc skirts, p1~ck~t or
skirt c,:1cning.

B. !£.SE.Jf~.!L!~1m

1. Scuc~ end Grcvios.
Hourscho1d snucos
Sr.uc:.. thickl.med with conflcttr, b·~C.

I~ Ccok~d E~~ s~uc~s
II Cold S::'UCGS ~".

III Camerccnian Snucus.
3. n~iGinG ~gcnto: vnrietio~ kinos, h0W tc UBC •

•••.•/3
BEST AVAILABLE COpy
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3::,"c1 YE:c.r_.-----

A. ~c6J.J.e.\';ork

7. (a) Ec.bi&s &arrnents - bor~eto, cars, o~~ir.cu co~ts, boatsss. etc.

(b) Hcuseh01d ~rticl£s e.g. 7able r~.ts, chcir bags, tnble .
!'1..<!'.....lers, etc:::.

B. l.;~;.S:..£:i:;'cl !~jriticE

1. Calc~, sccnClS nnd biscuits.
Cc...1{e: oD.ting - Botheds of r::olcir.g cc.ke. 2ir.!l~1.;

:-l:-.in cakes. !~ecipGs.

2. 7ish coe,ltGry:

(c' T~Tes of fish
(b) ~~triti2nnl valu0s
(c) Sir:1;:le r,r.as<::rv~tbn of fish

••• Needle 1",'01::1
8. (c.) B:::oie S f;QrI:lent e:

(b) P'~lllcners for l'!le:l cnc't cr'.r~i:;Gnc for r:er.

P. !'.s.~~CU'!~!ti..~

1. !'lethods of cockillg fis:l.
Recipes ~d discussi0ns - Thecry wonc.

2. Improved Loc~l Disn8s f(,)r Hural faT."lili::s.
::t6ciT'es nne nethct!. cf lJr"l)a~f:',ticn•

.~S~.l'.s..1!:2 ••• r~~~...2r~.
S. (D.) VR.rirus rC'on:s in t2".c heuse: nr.d their furniture.

G~r.oral discucsicn. D~ily ~~~Q weekly care - c0r.~cuna c~r~

bC:D.utif:ii.\lG th,;:· cO:-.1;·,("-\:\11(l - lO'l'Ic:r - bo(~s or flcw·;;r gr.r.:'.·"n.

(b) "!cod V7,~rk: Care C'f '71:.:d.r.:. wr:'od, :::,olish;:;d and vunish::t!. Vll:e.:'.
T'C.l1"ltCd. we·cd.

1. B:::.king of furn~.tur... l:'ol~s~l.

2. Care: of Glnas - i"irrors, dri.n~:i!1[. blnss~s, pictm'GG,
Wh1dow p~~~s utc.

:.) CIC:Ulir.G of zinc or ·:'r:.l.,c.nisad 11'0:: bu.ck",ts, 1.1vr.::iniu:·.". Ire!;.,
st~~l, En~&l ~~ plnstie ~rticlos;;cld and silver ~rticl~,

br~~G~ crn8,~cnt.

B) I,ocnl clo8.nin!3 e.g\:nts for t1:.;.l above kintls of flcora an,1 flcCT
cov~rinGs - cnre end th0ir c'.r~ 2.."1d their clca.."1ir.~,~.

C) If.nkine of floor polish

D) :.::['.te,r ccnt~:'ners - Filt"r, ~;r2i::.,,;r p.Jtn, co.lab::.she,s r.:tc.

:8) C~Lrt.; c.nd c18c..ning of t:l;';Si;l ~rticli..;s.

F) CD.r·; of hous;;:hcld Lir.e:n e ;,(~.
T€'.ble cloths, dish clotho, to\Vc:;:)..a, du:;>t£o!'s, Gte.

G) C~r~ of'bnby nrticl~s - clothes, cots, b~cdings, f~~din~
bottl.::s, etc.

10. ~dolGscGnt stnCG

n. Early edC'losccnce
B. lUddl(; o.dolGSCC ncr.:

••• _,/4
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C. Late adolescence

ProbloB of adole3eGnc~.

B. ,Food and Nutrition

1. :Bee Cookery:
(El) Nutritional w.luo - Freehnc,Js, uses end !'lrc.:surv:~ticn.
(b) Mehtods of cooking eggs - racir~s.
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f.!.oposed Dr.£.•f!..§X..11abus - Grade T'!o.

1st Term
Woodwork using s1J:lp1e bench tools for planing, rip:ping,
mortising, guagillg etc. Making of smple wood joints.
Local cra.:rts e.g. weaving, claywork utc.

2nd Tcnn
Woodwork continued. Making of book-ends, foot stools
Introduction·tot0chnica1 drawing - iBom~tric ~roj~~t!cn.
Local crafts, ceramics, wood carving.

)rd Tem _ ..

Potatoprint; block printir.g, woodwork continu&d.
Uetalwork e.g. funnels, met~l boxes, local crafts.

}.st Tenn
Ceramics - clay pots, shElctm~tal work continued.
Local crafts practisod in C8L1Croon.

2nd Tarm
Ccranics continod.
Woed work continued.
Shaafmcta.1 work
L Jcnl cr:>.:rt B
MvthcCs of teaching crafts in scheol

k~
Wood carving e.g. reliGf car-linG, tic-dye.
Co.ncwork, trays, baskc.t utc.
Teachincr Practice

1st· Tenn
V!oed carving - simple sculpturus (;.g human heads, lizards, 'bir~~s e:"i,
Wood printing or 1incprinting
tie - dye continued. .

Commics, bamboo work etc.

2nd Term
.Carpentary - tables, chairs, stOols, Shout~ta1 - buckots.
Wood work - finishing processcE.
Prepara.tion for teaching prnctic~•

•3rd Term
~(;n~ra1 revision of course work.
Preparation for Final Practical Teachinc,
P~p~xation for Enc cf course trt Extribition.

Exc.n:ination.

BEST AVAILABLE COpy
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Proposod D;:aft SY1lnb}1,!3. - Grr.de Two

Dre."Ning and., \7r1ting

1st Year

1st To.m ..... : ..
l.n"IEals of the b_oma c .e. uogs, cats, goats, cews. "iritin6 -Scrir,t.
Birds of the hoca e.g. fOWls, ducks etc.

2nd Tem
:1.1l11l:[~ls and hirds of the h"!lG cO~lt1nod: fowls, ducke, parrcts.
Hcursc~ - -en-ferent ki!1ds of bouses in Cameroon e.g. Be..r;1£mdn
lov~l bouses, Bakossi round houees etc.
~ritinG - Script.-
Th3:~ used in the hemal-pots, local ~ots, pans, d~corat~u
c~lbashcs, bowls, tables, chalrs, locn1 stoc1s ate.
Writing: Capitel lGtt~rinc - st~nci1lina.

g:nd Year

1st TOr".Jl
---Cr~ctivu drawing bno~d en last year's work. Fr~e activitids.

Wcccl:rrin"t or Lino;-rint 01. subjl:ct3 of i:ntl~l'Xlet.

~ritin6 ~ Script

2nd Term
- 'S"ce:ncs (l.e;. far:ninth hu.'1tinc;, eeho:-l ecnpound, surroundincs.

\'\'ooc1;rint or lincprint eontinv.Gd.
\;'rit:L'1s - sign boarel. w~itinf:

TC:l"l:1
Pox~r~it and figur~ druwing.
Free: !,..il1tin~ usin5 wtltar colours.
:Vo(\arrint on sUbje:cts of int(jrcst.
En~ of Y~ar hrt EXhibition.
~riting - Gothic

3rc Ycnr

1st Ten::
-lfO'VT""to teceh drawine: anl1 writinG in the: pril:lary sencc·l - siDj.l.:

practical tl(";thods. il.pr-nrntus making, collagi.l, stringpaintir<;s ",te
Fr"" poiPtines end printinG •

. -~':rit i.ng - Round - ~d.

2nd Tern
--"WacninB Practice - Arpar~.tus ncltinb , Fr\:~ pcintings, printina etc

l'lo:'c teaching mathocls. Writing - Gl:n..:lral principlos ef oeci1
}:attC:l'n.

I .•

3rd Tum
, "ii'rirw drewin6 nnd rnint:.nt, bcs"d

Fino.l Pructical T",achin{~.

End of ocurS& Lrt Exl1ibiticn
Exeoinniton.
\;l"it ing - cursiva •

BEST AVAILABLE COpy
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Proposed Draft Syllabus - Grade T,",o

Agriculturel Scienc..e~

1st

1st Year

Term
1; Farm and garden managetlent.
'2; How to care and attend to growing crops.
3; Gardening - choice of site and prepara:c ion of garden beds.
4; Methods of planting seeds.
5. Inorganic manure s and uses •

2nd Tenn
1; Kinds and food va.lue of vegetablep,
2; Cropping systems '
3; Crop husbandary - classification 'of crops.
4. liethods of pest control, coenon garden pests.,

3rd Term
, 1. Ways to improve a.griculture - tomnticn cf cO-O!lcratives

and groups, rur~ing research ~~hcmes (disease control
re soarch, various crop scheme l), free or 8ubsitlized training
schel!les - etc.) ,

2. Soil fortla.tion and rock types - BodimcntaI'f rocks and
format ion of coal and oi:J,..

3. Animal husbandary - pigs, sheo]), cattle,' poultry, inland
fishery.

4. Grass culturo • factors of production, production of hay,
silage, forage, clovor, lq~~s.

2nd Year

1st Tc:rn.

1; Farm records and why wo kQep theD.
2; Fum and gurdon tools end how to caro for then.
3. Crop Rotation - what it is, its laws, a.dvantages, t.-:rnm in

connection with it.
4. Shifting cult~vatian - why still preforred, edv:mtagcs and

disEldvantagcs.

2nd Tom
1; Plant di~ascs, i~suct poets, insocticides.
2; Cornmon garden pos~s.

3. Soil forttl3tion - organic !!'.atter in soils, water and air
in Boils.

4. Soil erosion - ~eaning, CllUSE:S, kinds, preventio.n.

3rd Torp
1; Soil conservation methods.
2; Soil fertilit~ and Soil conscrva.ticn~
3; !lIethods of plant propaga.tion
4. Manuroas - Organi e' types, preparation.

1st! 2nd and 3rd !I'-ems

- Practicel f&.1""..1 and garden work continued.
- How to prepare :J.~sson notf:B using topics from thi::l :primary
. school syllabus. .
- How to make and use apparatus.
- Teaching d8monstrati~ lessons.
- Actual classrool!1 teaching.,
- Techniques of framing and using questions in teaching.
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!.!:Er.0sed Draft Syl.;,a~e ,- Gra.!t~

~~

Introduction:
1. ~liil oourses last for 2 nnd 3 Years res1'lcctivuly, and it is

1ntended to fanUJ.nrize the stud"nts with the rudi.!lents on the
Theory cf Music by the ond of each courDr~, in ord.<:r to 1:::13.'b1:.:.
them follow up and capable of doinG little coor-ositions
thet:lselves on local torics for use in the rrimary Schools.

2. ThereforE:, ecphasis should 'be Jlut on the collt-cUoD, orcnni­
sation and use of local songs and/or cOtJpositions.

3. Most of the lessons in each CourSG should 'be folloVl'Qd u;
by the rJ:othods and :practicE: of teaching them in th.. :t'ri;.1Ury
Schools.

1. Definition of:

'Rhywe

2. Bxatlplcs of :

let YI3c.r

a Musical sound,
b Rhythm
c Melody
d Hc.n1ony
e C8l'1on
f Vers03 or stan~a

ti:c.ch r...usic.

a) Tho Canon (White sand &: Dt'y Sane:; Ir::,y God
Bless all friends hore: ute.)

bC) Harmony
) VGrsc or Stanza ~tc.

3. Thd Qual1ti<:s of Sound s - l'itch
- row~r

- Quality

4. ritch:- Th", wsical elr.ha'but
..- •.__. - Th.. Grant staff

- LinE>s and speccs of tho eroat stllff.
- Tho lvgcr lin~s.

5. Kinds of Notes and tooir value-a
- ThE; Samibruve
- Th., 1~in1J:l

- Tho Quav"r
- ThE> Semi-quavc.r
- The Scm1-S~Di-quavor.

- Dottod Not\:s.

6. Bars and Bar L1n&s:
- The Full Bar Linos
- The Half Bar lint: s
- The Quarter Bar Hni:9
- The Vireula or ruls~

- Tho Full Breath
- EXt;rcisos.

2nd Yeer--
1. The Scnle:- Th~ Modulator

- The Octavl.:
- Chromatics.
-Ex~rcisus to det~rmine the nbove.

2. The Mnj or Scale,- Tonos and Semi Ton..s,
- The Sharp - How to 191'ite it.
- The: Flat - How to write: it.
- The. Natural - How to writt: it. • ••/2



-2-

3. "Fixecl I'itch:"- l.s a;1plil:Jc1 to the staff
The C, G, and F. Cl~fs.

- 1.s arrHee::. to th", Tiano
The "illite keys~&turals

The Black kays- Acciaentals
- Th& offect.of sharps and Flats.

4. Accent &TiI~:- Duple Tll~, - How to Beat it
- Triple Title - How to Be~t it
- Quadru-:-le Tioo- How to Beat it
- F.xercisas.

5. Tit2e Sienatures:- COI:lLon Tine: 2/2, ~/4, 4/2, 4/4, ~ etc.
- COI:lf ou."1d Tir.le:; 6/81. . 9/8,'12/8 etc.
- Triple Tine: ~, 6//j, etc.
- r:~er9ises.

6. Keys:- The key of C; Yt :n, 1,- (,1,£)
- The key of F, B etc - (bY
- How to deternir.e thet2.
- I:xercisos.

1. Intervals and Tria~s:

- The simple chore - Definition of.
- Forna.tion· of corr.:,osition of-

(The Root, 3rd and 5th.)
- TorLlity in music.

2. Si~le s~quences:

- ~x?la.nation of Tone, Tune' ane intone.
- Usc of thc.ocdulator to sine or rractiBe siL1j'le sequences: e.i

a) a' r' c:.'; t, d' t; etc
b) el' t e,'; t 1 t; etc
c) C' r' G' t' ~'; t 1 s 1 t, etc.

3. - Til,!(}. Fotes •••••••••••••d··d= 0 etc •
••••••.••••••d-G= u. etc.

- :-'h::'8.st: narks ••••..• ties
••••••• slurs etc.

- ~~xr;;rcises.

S?'.:cd anC:: e:>..llr£:ssion narks.
Si::1!'le nusical siens.
!:xercises.

Sir.:;.lc sones and Hymns.
Sir:1j.·lc practice in Trans:'osition:
PrOD staff flotation to Solfa Notation,
PrOD Solfa Fctation to St~\i'f Notation.

6. General ~~xercises on both theory and I'rnctice in rr.usic tl.s
\'/6J.l ns on General 1;'ethoc'.5 of TeachinG l:usic in Schools.

BEST AVAILABLE COpy
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IIIlUSTRI OF RATIOnAL BDUCA'i'ION

DEPJ.11T1Wn' OF PiW'iARY
Am> mmsERY EDUCATION

- FRENCH SULLABUS£S

UliITEl r1EFUBLIC or C!HEROOH

PEACE - WORK· rATEELAlID

I'::.-ench and MEtbeillatics Syllabuses in Gradel'
eme and Two Teacher Traininr, Ccllege:,.

The current sp;llabuses in the Grade One T6Pcter Tl'5.ining Colleges (}-
:rear course ) and the Grade Two Teacher Training Coll. ,":1' ( One-year course) t"
are well defined as much in their o:bjectiv,;,s P.S in t!;~;i.r content a:id the ~e ­

tables pertaining to them. The recollllllendad methodology is in keeping with tr.e

ultimate a1mB..of trdni~ in Teacher Training .Colleges : it shows to the woulcl-

be teachers how to conduct later on the progressive teaching of tt.& English

language in their classes. We l:ill insist toot the tutors revert to the tradi­

tional no.tiona of parsing and~lause-analyslss~ use1"Ul to tbe m.::stery of the

language and tra1n1.ns of ,judg!lent and rational thinking. We will elluelly in-
the . .

sist on~importance of the teaching of everyday vocabulary and theoretical ~o-

cabulary, teaching which can bear its fruits only if it is closely and cons­

tantly associated with the teacbiug of reading en': speaking; knowledee in

spelling and composition will be further strenGthened•

...
It seems therefore 1JlI:'ortant to drav more strongly the ettention of the .

tutors of French, of Princip!ils of Grade One 1'e6.c;.;": :r'-oib1.ng Colleges and of

the National Inspectors of Education to the strict c~plic~tion of these sylla­

buses.

The current syllabus of ~themntics fer Grsde Two Teacher Tr6.ining Col-

leges (One-year course) is besed on Lrithmetic., Geawetr;; and the Iletric systell:

as envisaged for the primar;; ",chaol with an introduction to modern llathematice­

Details of this syllabus are given here in order to help tlle tutors of Teacher

Training College apply them better.

The mathematics syllabuses in Grade One Teacher Trei~i~G Colleces (}­

year course) are conceivfld ".... th t.hp. 111 ... ,..4' f"'IOO'4y,,. .. ",,,.,.n .. tl .....",.A~ introductiol"
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to modern mathematics w~1ic~.. i .. gr"".uaIJ~· ,!:,.:.;::'pci.ng tl2.t of classical mathematic~r.. ' ..

It is more important, however, not to forget t~t the tecc~ of this

Bubject in Primary Schools i~ otill ~ased on the knowledge o! mathemctics ter-.

sed classical. To lear.l to'" calculate It in. the old and com":l~n menning of the

term remains the con~tant ,~~.occu:.ation of eve~'day lif:>. ~':lowled'ge'of··.calcula­

tion in Ar1thI!1etic~ l~r,ODGtry r,n,: the !le7ric :",:r~teI:l, the !'"afe bent.ling of;~~ur ':.

o:perations in the cceupations of e7e:t'y~'l.r J.ife ':''.lst be fo\: the teachers conchl"

sive and true acquisitiona. T:~gir rein:'c=~cml"!1t in the ',:hi=d re,ar ..of the Gre.dc

One training cou:,:se will the=efore C......"~'::c; th"l £.c(tusi tion of t!'l:1:i.r pedsgogy.

We are then right to thin~ that the ~rog=~n~e of ~themF.tics for Grade

Two Teacher Tra1ning College~ ( One-year course) such ~r. ~~ been outlined he­

reunder will constitute a soun'l b~sir: fo.": the prO"TRT""I!l 'of t~3 course in the

third yeo.r of Gro.de One Tenche: Tr3~.ning Co::'lece~ (~hree-yec:r course) •

. The remark which \7e 1!lI3t1 .. ~o"c"""D1ng the e.ppl1crotion r..nd supc~ision of

the French syllabus is still more vr;,l1d here. The I;ctioI1L.l· Inspectors of Educ~.··

tion in charge of Pril!lBry Education 110uld hD:"e to be coDIlissioned for the iDrl

mentation of the teaching sche:"'.es in Tefl.c~er Treining Colleges. The tutors of

Grade One Teacher Training College still rcq~r& pe~nent logjstic and intel­

lectual support in order to succeed in the correct trainiu/; ,,; "w: future tea­

chers. It is important to base the efforts of the reforo of pri~y education

on this requirement which to us seems fundaDental.

Mathel:l!ltics syllabuses thus outlined aplecr long. It should not be for­

gotten that they cOlllprise senrel elre!'dy bOlm itCl:l.'3. P='.ticc of tho worlr.ing

and the solution of proble~ of everyc~y life constit~te the ~in fr~wework

of this course. E~t we will n~vertheless give sone cult\~cl justiricetions

drawn frOlll the history of scienc'as E'.nd phi:!.osophy to ctJrtd.l~ r:athe=nticnl con··

eiderations which nre required for it to be well understood~

Z.IATm:I~TICS SYLLABtTS FQE...G11!~'~ TiiO TlACIJE:l 'l:LHlJliIG COLLEGiS •

( Q'TE-~gQl~];§KJ

A - ARITEiE'l'IC

NtJIoIBER AND IMlERATIO~~

1 - Whole numbe~3

BEST AVAILABLE COpy .../ ...
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'nle notion 01' unit. Batural sequence 01' whole numbers. Numeration •

number classes - writiIl€ 01' numbers $ arabic f'igures, roman 1'igll..'"'1!s. No­

tion of base 10,6,12,60. Dec1Jlal numbers.

lotion of aquality and ineq1J:!!-lity - the signs.

2 - Addition - the sum, meaning and properties of El~ition, Writinc

conventions relating to vorkings1gDs in 0. sequence of ac.clitic:l;l\se of brsC&

kets, factors in & Bum of produ~ts.

Practical problems 01' addition: proo1' 01' ~ddition,

; - Multiplication: the product.
\

~aning and propert18 of multiplication - ~lt~plication te~.

- Wr1t1.n8 conventions'relating to the wo!'king' signs ,in &.mul~1p~c~- .-
. '. . - . .

tion seri,es, uae 'of brackets,·lJZoduct of sum b;" one ntmller,pr~uct 01' two

SlUlIII, proviIlt; a multiplication sum~ .

-'Pratical problecs of multip:icatio~.

- Sq~N, cube, pOller or' p: ~u::l"er, the p.utiple: of 1I'·Z'l.l:il'Jer.

4 -.Su~ction : The difference - the re:lB.indcr, neaning and pro-
-'. ",:'

perties of subtraction nsgative 8Ld pos;tive,~unbers. Writing' conventions

relatiDg to working- signs in subtraction. ' ,
,.$

- Practical problems of subtraction - ho~- to prove subtraction•
•

5 - Diyi3ipn : The quotient
.;

- Meani.IIg and properties of division, the te=s of division.

- Vriting :Qonventiorl' reiatirig"to'working' signs "in-R division sum

round quotient arid ap~ox1mate quotient - proof of division.

- DiviSibiUty $ defutl.tio~ and cheracteristic:; of numbers divisible
.\y 2, 4, 5,25, ~ 9 • . ... "; .

~:. ~ I . . .J '. ,. .

- The square root in aritbDetic $ definition and e~traction of table
I

of' squares. ' .

6 - fractions and improper frcctions : De1'1n1tion of terms., .

- Meaning or' f'ractio~ eq4.lal f.ractions, ~equal ,fractions i comparison

I)f' f'ract1ons and :~per fracfions •

.. Operations Ot! fractions : aimplif'icstion, reduction to El eomon. . , ..
4enom1nator,multi~cation of a number by a fraction, of a fraction by a

..-..~
--'--

'i
,I
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~ber, ot a'number by a fraction, of a f~ctionby.a number, of two,tractions;

addition between a n~ber and a fraction, sUbtrnctionbetve~n~ ~~ber and a

fraction" division betwe!'!n a number and a fraction •

. - Some ope~tio~ betWeen frE\ctio~"
~ ~ ::~ .. : ··t,

."':' , : II - PRACTICAL PROBLEHS OF ARITHMETIC

,1 .....:fro~ilJ~U/:~ ':c~~on multiples and .colll:lon divisors deduced from the cotlparison

of - tables of d1v:l.sors and multiples.

2 - NetionSof ratio and proportions

percentages • .......
proportioiiSi-size-;' 'tne rule- of three

.• .3.,,~~s
4 -··Investment : interest rates, capitt.l, interest, discount,.

5 - Cost, selling, profit.

Grade One '1'eacher '1'raining 3 rd year: Discount, moneY,Internatione.l I10lJ\8tary

fwld.: .

:B - GEOi-lETRY

- Geometrical construction definition of elements and b~sic figures.

'- definition and ha~dling of bnSi~.~nstruments for geometric drewing.Study

and C~lDstruction : :ofa' straight line, of a half -straight lina,. a segment the cedio­
"·1.0'1"01' a: segment .:; of the angle'"cf a b~ 'lect~r of:a.n. ~&"l~, of parallel lines, 01'
,~;-per1dicular llnes,:::~lof., triangles fron known~leille~ts. <. ,angles, sides );:,p,f.'the
c1:ecumference :, itll elements ,: ,9£' resuler·andirresu1a-r quc..drilaterals, of regular
I'dlygons iii ae'!rcle. '. ., .... ., .

2 - Finding Perimeter, Circueference·and AX~a.cEstabiish,thedenonatretion, det~r­

mine the formula and app'ly to cases ~f squar~~; o'f recta.ngles' 'of' p£:re.lll0 grams , o~
t~peEia, of rectangular perallele)1peds,regular"prism, 'P1r?~d 'of circle, of a cy­

linder, of a coee of revolution,' of a sphere.

, - Pindilll: Volume. .

Work out the demons't'iat'ion;-deteriDiilil the fotlinrl.p.~na apply to cases of :l

cube, of a rectangular parallelepiped; of a sphere.

Stab the fo~a and I:.PPly:it· to cRses' ~1~'a; reeu1ar, prism, of a come of

rev-olution, of a cylinder of revolution•

......... ","

~.
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4 - Finding of a diliIension given the per1Dehr or the surfe.ce aren and ono

side.

THE METRIC SYSTEM

The Units snd the Inst~ents of ~easur~~nt.

A knowledge of units and the instrul:l£lnt3 fd I:lImsu:.:e...en't and evalUlltion of

objects constitutes in all te&ching of mathe~,tics ~ set of mental and ~~

nual operations which we must be certain about. Tho que3tion first of all

is to get the def1n1tion of units of cec.curecent IU!d e7r.l~ tion learnt, fl&

well as the organic relationship between thet' and thoir field of utili3a 8

tion.

In this perspective we will ShOl: the right instn;J:Ient& used in the

relevant rperntions, and will use thet.: first in cles:! durine lessons and

then, during Ill!lnual work e.nd -s V!1ricusob~l(£sions. It is necessary to

const!lIltly sho,," l7ith preciseness the he.ndling of concepts !lnd the instru­

ments.

Successively ve will study:

- The Units and the instrucents

- Messurement of length.

- Measurecent of f.rea end lr:.nd-oac.surc:s

- KensureJ:lBnt of volume and co.pc.city

- Keasurement of weight

- Measuremmt of tUle !'.nd of c,ngles

- Money

- Intensity

2 - Relevant Pr0~leos of ~pplic~tion

- C~lcule.tion of distcnce : inter7~ls, =ovc:~n:3.

- TonnnBe ~d density

- Calculation of volume

- Calculation of areas
- Plans, scale !lnd moFs

Calculation of output

Calculation on comoodities

- Calculation of consumption

''''' ......... ". ........ .~ ...•: ..... .../ ...

John M
Rectangle
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II - Correspondcr.ce tnb.l.e : Weight, Volur1c, Cllpc.city

/
D - IWTIONS OF MODEHl; M"THE~1ATICS

1 - Notions of sets Rnd clecents "-'.--' ..-.- .:....- .........:,..

- Notion ~f.~nclusion.: eymbol

8.1b~~ts'6f:lDet
-' Fi~ding theSubsetsof 11 set ., _.

- Number of siJ.ose:~ pi: (V~~t,Elpplic(ltion to the solvinG of some problel'lE

-Oompleoentnry sub-sets,notion of reference

- Notation.

, - Operations on sets

- Intersection - union - difference
- Partitiomng of Il set

- Cardinel of a set

- Product of twv sets

- Cartesion product

- Sagitul diagraD and table

- Greph

- botionof pairs .:--.. ,.- ... :~ .. -
4 - Operlltions on sets

-Union of sets and n~rical e%pressior~

- Intersection or ~~ion

- From the union of disjoint aetG to the SUD of two numbers

- Finding the complement

LL. - The notions of modern IOlatheootics studied ill .this programtle should

begin with concrete exanples taken froD different ~recs of current and schcc:

life : laB'J&Plll ( Grammar), Naturc ( Ceography, :S~tcnY,ZoOlOgy, etc), tIO. thc­

matics ( Geo.-try, Arith=.etic, etc).

BEST AVAILABLE COpy.

(:.

John M
Rectangle



6'
!'f7

-7 - "

hom these enmples one can envissge solutions of·EoqW~U9ll.s,~.1neq'llallt1es.

Each time, ve viII ~i.t on the nptioDS of di~crac,·8Y=bols.~nd pr~ies.

llathelll!ltics Programme for the 'rd yeur, ('.:ole! the one year of. the Grade
.....

One Teacher Training CC!U%8e.

A - ARITW'i'Ie

I - NUMERATION

1 - )Il101e numbers - Decioal nUl:lbers

.. '-. _.. - _.~ ...--..._-..... ~

-The 'Ini t. : def.1nition and Cleaning

-The different systetlS of numerr.tion - notion of bese

-Decimal numeration and class of nunbers

-Dec1mal numbers

-VritiDg bf numbers - arabic figures, rocan figures;

separation of plain numbers.

'2 - Fractions apd mud fractiol.

.. -

- Definition~of fraction, mean1ng, terI!lS ; .s1Iilplefracti9=

- Decimal fraction
.. " - _."' .;... _.._'-~ .

- Improper fractions - definition and me~ning

3 - Com]?f1r1son between quantities expressed by nUm~rs·;· , : -

- The significance of .. equal1t:fv8p~b!ifGSign·~~d the con-

sequence

- Inequality between two quantities, sign and consequence. ... -- ~,;

sion

II - THE FOUR 0PiRATIO:IS

1 - Meaning of operations : addition,subtrac~1on, ~tiPlicetion and divi-

2 - Writi~ ~d reading convention'relating to'operetive signs".... '.

- setting an operetion and reading it

- Writing a sequence of operations

- Use of brackets

•..1•..
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, - Tables of operations

~.- ,.~

~ How to build a table of addition. of sUbt=nction; of multiplication
of diV11110n

- Enowlege'of tables and comparison between them: consequences

- The square and the cube of numbers from 1 to 20~

4 - P;eticel Operations

- The operative vonventiona

- The terms of o~ation

- Continuation of operations

--_.'_.'.~--'--.. ~ --
of the same kind .;. continuation of dif-

two decimal places

- Various applications

ferent operations

- Use of brackets - factorisation

- The rule of three - sicplificaUon ..

- L.e.M. and RCF : research and application in the simplification. of frac-'
tiona .. '

- Radicals and square roots

- 9perations on radicals, ext~8:i~n~!.~quare roots in on~ unit, to one 0= •- -_._--,---...-=-.__.._....-.

III - ARITHME~I§IL PROBLE}~

- Problems ~~~~~Ea._~~.~~l!~_~!~:_.~~~_~~~h~_te~ of en".opeI~tion when the
---.-..-.:--other terms are known.

- From unitary value to global value

Looking for the que.li ty on knowing the .un.i:tati yallie a~Lthe.:.global

value.

- Purchase prise, cost.price,selling price,profit,etc.

- Operation of the Saving B~nk = c3pital.lnterest:·rete, ti~e'; etc.

- Proportion

- Equal proportion- unequal pr'oportion - use of grapr.s.

- Out-put

-!he notion of out-put

- Calculation of out-put

.. I' .,
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II - GEm:ETRY

I - I - Ge~metric&l tracing

- DetiniHon of clements and of the funde.L:er.tr.l fir-.;rtB il~ E\l~lHe&n

geometry.

- De fini tion end ma~pulct'iori 'or tne-pri::ciF'l' int tr.:JlI€:".ts in Ceocc­

t1;ical dre.wing.

- Construction of pc.rellel strr.it;htlines, ~rpcndic...lt,r lines, the

-mediator of a seg:lcnt.

- Drawing an angle usinc I) protractor; constr..lcaon of .:.r. ,·:r.cle

UBingcgm~~truction of tho bi sector of aL angle

- Construction of angles of 45' Dnd 6~ de:rees

- Tracint; the circw:ferer.ce, the elecer:ts of the circ::"~r.r'::1ce

- DrawiIlg regular end irr£lgular quartril:.tc.rr.1.;;, re,;;.:.l'l' )('!:'{:c::s in

a circle ( circucscribed polYGOns )

- Notions of !l plane and t'·c position:;. of oS str' 5.:--!:": 2irl0 in rel',tior:

to a plene.

- Periceters of regull'.r' fieurEcs : deu,::s".:rr:H:JI:, .',)1'5'..11' - L:!;-licnUon

- Perice":er of the circueference ; tr.~ r.~~:on r: :~~e

- VolU:nes of cubes rnd of rect~r:g\\H.:: pcr<.llclepiFe~, f:r:1u:', ,~pplicr-

tion

- Vol'W:Ie of a 5phere : I'orJ:.:.lr·, end. r.l:J,lic:,.ti"n:

- Volume of ~ rabUlar prise, th~ cone ~nd the cylinler of revolution,

formula and epplication, cubic cape.ci t:: of ~:oo~. I.":

III - ERACTICAL l'ROBLEIlS

- Problems on segcents sectors, &~QS,' the,Y~8

-Calcul~tioh of irregular surfFces, ~t~~c l~~d~

- Calculation, Of SO:li-d5 . .; ..p:'ac.1ic~l,._1ll~,00ds of c~lc'_l<:tinl:; n aolid

of irregular shE:pe.

c - THE MtiTHIC Sl'Sl'E~t

I - MEbSUR::loffil:T pID EVALtrAIICiI

- lotions of lIlec.sureIlent and eval=tion

BEST A WilLA ElL E COpy
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- Notions of units end unreel units

- Notions of the complex unit; prea~·ure. epeed 2nd intensi ty

- Precision und error : their c£,~ses t.nd t:leil:' evi .hJition•

.1 - Units and instruments

In addition to t',ese uni ts t.lld <':::rc er'i'~cti ','''' :::l(::ls~ring ins tru­
menta alreE.d~· knmm to us ~nd .'hos"" (·.ef:'r.i·tions ~?E: c!:n rE;c'~ll- 'hS well

c·' - '.
as their consti tutive principal .and us::g~, we ··:i 11 1':".tise uBine com-

plex measurin;:: apP".rr,tuf.l ~nd to effect m,,-::ipulr.ti')ns of pre:asion in

different fields. ile shell denonstrl'lte the me'··.nine of tl.is trecision

in calcul&tions.

We shall thus s~ly principclly

The palm-trct;, slide rule p.nd th'3 th;, .haodcl::-:"

The bp.llnce, the letter balr.nce

}~nometres, ~ltimctrcs

Speedo~etres of vehicules, etc.

The study of moneter:' vclues t:'~.t ~lill pe:::-..d. t the knowledge of

the principel currecies and their relc.tic:'is ( p:,.rities).

2 - froble~ of ApplicE.tion

!hoY. will be linked to thcse of Geometry ~n( i,rit~etic and re­

lated to calculI:. tion of distl'nces, intE;rv~.ls ·~·.nd ::isplaccments. tonne.­

ges of volumes and densities, arells. plr~n(ls, scc-I.-,s ar,d charts. duration.

intensity, consumpti@n, o~tFut, economic v~lues and barJt··o~r~tions.
'. : • 1'''''-. .

GEllERAL Cm;CLUSI0NS -:..

The teaching of ~.the~tics in teacher training 'cIesses viII pro~o­

te the acquisition aI e presise mathemE.tical lan~ce, cor~ect conventio­

nal operati-.a ways, sound ~bits of ~rrit:tng nnd·-rEilifug.....clf- numbers ar.d

units of mee.sur~ment. The 'Working and-i·j>r-<.sentation .of._ SO~!1!,i;~ns. to problel:l::;

1n the exercise-book must be given cloge'· ['.. tterttiol1 • .- ~ .

.../ ...

BEST AVAILABLE COpy
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One initiation in tho; k.:;ej;ling of si~:ple !lCcoun';S ',c.C'k!! :he: U!:" or eccour.­

ting lD?chines will sho1J1 the cO:":IlE:cti:m of this t~'1'''' :Jf ~.·u:~.ti~·T. \,'it1. llrofessi:­

nal life.

ThesE: instructions do not cfror rrocrEt::..·}O, ti.... ~· ti(;:'"ly te:.':a -.or the cur­

rent syllabWles which BppeF.r to be poorly h.u:;:,t or 1p.'~1S assicilrted, judCing fro;

the results of the Teachers' GradE: One and Grr·:'e ";~r" ···r2tter. E::!l:::i::~;-icns.

We wish to dre~ the attention o~ tutors in Te:chGr ~rC:.i~ir.," Colleges to

the necessity of perfectly assiltiletinc thesE: s~·llt::-.mll!; '..,l~cr. the student-tea­

chers will soon be calleel u:,cn to teE-cr. in t'.a pr::::r..r~r pct:JC'l c:~!'lp(,s '.<hile C\"l"i­

t1il.e the new syllabuses no," beine \'or!':ed out in the: !r.sl)"ct,u:: t<; &eneral "1'" •
Education.

~.;Oj,-•.

YAotr.;m::, the 21 S: JC7(1i!:j: , 980

Certified True Copy

BEST AVAILA£JLE COpy
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INFOR~ATIC~ TO TH~ ST~rF.

1. The second term teachino practl=e for the 1982/81 sdssiL.l
shall bagin on Monday 23/2/81 and end on Friday 6/3/31.

2. Schools. Teaching Practice shall be cond..Jcted in Catholic: 5c~,ool.

9ayelle, Catholic School, Mankon (Girls), P.S. Ntamulung and
C.9.C. School, Nkwen.

3. Suparvi~ion. (a) The tutors have been grouped for the sucervisicn
of the s:udents as follows;

L: ..

do

Groue 1 Groun 2 Groun , Gr,':)u:J 4
-II

i'~ ~ " P. ;'!zeI<3 .. rir. ~.F. Ndenge r--1r. C.J. 5al13* t'tr • a. •; • forr:c
r:, r • :"j - T'lngu ~:r • J. Manyong !'·~rs • T • ~.! • Layu russ e.K. ~hir.

rJir • P • ~'J • r,k"lbyo Mr. 5.4. AW3sa~ :~r . C.J. Ginti Mr. F:Jngcd

.. Group Le:'lder.

(b) ~ovement of st~ff from scho'll to school is ~s fellows:

Da to. C.S. e.s. 1
P.S.C.8.C.S. r!kwen

8avel1e -. r~a nl.:cn-.-C.Gir 1~..L ~i~ ;l\lJl1:;; c

23/2 1'l1_2 5/2/81 Group 1 Group 2 Group 3 Group -.
25 /2 /21_2712/81 4 1 2 .3
:'::/3/91_4/3/81 3 4 1 2

:~ I.., Ip, 1_6/... Iq1 2 3 4 -- 1

te) ~r. ~eba_ruh J. will t~ka charge ef practical P.E. in all sche~~E.
~e~srs. J.C.~anzie and J. A. Ngwa ~i11 evaluate puci1s 1 books ir.
::11 sohcols.

(j) EJoh tutcr shaw1d see at leaat 8 students 3 day, 3nd e3~h stujo~­
sh~u:d b8 se8n by all tutwrs in the group.

(S') The ~im of thi·9 te:Jching pr~ctict3 is t:J guide and hsl~ th:'S2 stud.::::':2
who h~v8 net t~ught befor8 to le~rn ho~ to t~~ch. You shoulc
therefore discuss the students' errors in a friendly ~tmcs~hera,

and suggest ways of improvement.

4. Mar~inq Lessen NQtes. See infor~Dtion sha~t to students ~tt10heu.

Discuss matter and method with the students in d2t~i1.

5. Gr~dino Forms. These should be submitted to the Director of 5tudip~

dJl1y oy tho group leaders.

J.A. f";g:.l.:3
Di~o.ctor of Studies.

~~ to: 4/2,'81.

BEST AVAILABLE COpy
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1. ~hysic~l ~~ucation

? C1a~sr~o~ Tp.achin~

3. r.ra1s

llt'1 to 13th

13th to l"it"t

19th to l"t',.

"

"

II

"

_·.,_!)_.+ ._S_t,_b._~_e_ii_t_-_._. __-_-_'t_·-·~-l"_B_d_e+_C_1_a_s."!-~~~;;;-~:.-;...
1. .".vi ~2...,'l.ae1 ~'1'or:ni "':~~! 6!. ' l!'!'t. ·.7'!!!'+-tfll"ter
'). ~sa:::.h Sus~n .~ .1ah ,,~, I
3. :::bomheng Joseo:.h. '1. 1l'u"t .. ~'"l, ·!c.. ",,..,1'1 !!tPl'

4. NS"liruu T'lorot'w "lo~.~Vi!" F."
" '"-':~e).~.':l~ 'ndi~G 'Tji91i..,"?"'.·
~: \~ta Jo'm "1:>",n
7. ":' job ·~R'.1ricr

3. '{e1:31'1 'l'i"li8 'T.1irli'll"ta"1
~. H"ti~a Cllriety ~it8

1 ':l. :!c':la.... Chrietou'nr T"he~. .. 'j"C

11. rhey '"leni!! <':UVUTJ .. I".

12. :'.Tlna 1'.1IIhan~ "ilahlayu l: 4'·~.
13. Jshu ~ucy ~bot

14. .i.ten ('"'bi ~.atricc NdU1ll .. 4n
1 5. ~etah Grace ~ut!\ . lI:NI:" 4C \
1">. Y.i11a 'ldU'or ~at"tia!! I.. J' 4C
1"7. .\cha ~osa1ine '="ll"-:l11 I.. :3~
19. Ntiosiri 1!:st"t'.:!r 'T'akvi I" 3i: 'I
1 ~ • 1'8"1 j ong '"\O"1a "li.v<>r .. :3"
20. ~~o~esia ~oTothy ~~o .. 3~ I_--I. ~__ _--1_

J •.". 'lllV'Z­
Director of' -t'Jdi~s.

BEST AVAILABLE COpy
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~!ay llt~ - .1.~~9t'l

~xa'll Sc'lc":1u1e--------
1. Uhysica1 ~~ucati(\n lltlt to 13t'l

2.. ClaSSrOOll" Teach:!.r.i! 13t'l to lo;t'l

3. Oral!!! l".h1. te lOt'l.

Sch.,~l: C<;ltho1ic !:Ochoo1 '"an".on (Girls \.

....
ea..I.

--_.~ - ._---- ----'--
"
"
"

_r:_rO_.t- .-S_t_u_d_e_n_t ~~:~a_~_5_s4----.,-·~-rn-a-r,-k-s---
1. l\nye r"'ary 1-<ati~amah I 'li:'1I I 6!, I'. :J::l3.~':1stress
2.. r.yimngch Paul ,',chidi I " 6,~

3. C'lon,?"..Tai" t:!osc 'Tdim "6~ I
It. ;(ulJri Suh Josetlh "6'1 I

~
5.: nch':l.~ji ~'oi5e '!f'or .. ~"",,': I

iTdi 'I'hor~sia "'vent!' ".
1'umenta Josel'!l "Tsary., "

p.. ~ombo ~ur~ina"d "5'
9. Nf'orchi~ ;bong3 lucy ~~Ih 4!

10. Copse Ci t"'yen "'''ichanl 11 h.~~

11. ~Cashia ,!!:nia Colomba "4'
1~. t~bun..,e "'n1ycartl Tanto'l " ,~,

13.' Ngamo Lucy !It!'Bn~m "3'
1'1.: Yeka~onl::" "ajoh "'au1 "3;15.1 HaDa Odi·li.a 'GtmrtlWO "3'1
16.; ~emoni John Fom"'Jtu "3'1
17.f C~i !..awrcncia 141akon~a " 2t.:..19.' !<b•••, '-ndr••
19. Ndi f''3ry
~:>. Nguos!i'!) lCmf~c. ""r,!aret

-------

J • .1•• N~·!a

ryirector of' Studies.

BEST AVAILABLE COpy
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~nd-of-Course ~r~ctica~~~~t~

!fay llt!l - ;.fay 19th

1. ~~ysica1 ~~ucatio~

2. ~lassroom ~eaching

,. ('rale

11th to l3t't

1Jtl-). to l'ith

l"tn 1:'3 1.°1:",.

~e:nar'!c5~l!lSS'!.radc
-r----'t-"---f-- .. - -- --- -

Student-:~o.1
- ~-C-'l-u-'-''ll.-r-t-i-n-.-T-e-''-a------;--~-_.-~-.-f--

6
-,,-+------- ---

2. ~an~~ ~~u1 ~zcl&~onyuy .. ~~

3. !!c!lintuh ~cnis "~"l

4. Gani "irn~o "Uasius "tj"
~. ~m~~ Collins ~aul Che .. 5~

<; I Yongo !'Ych~.' 'Yic'tndernus .. r.'7: IYai~P~ili~~ - .. 'i~
8. "lhacha.'!l Lucas '"::>l1h .. 'jT\
9. I ,·.loh Poland Lowil!l .".nye "":NI', 4'

10. I G~nyal19 ~!lrilyn Lema " h~

11. : NdG ::;a-nuel ellc .. 4"'
I?. I Yenyika T.vo Dine n h~

13. I ,~'Ilbu'Ja':l ,'_mba !I!. .. 3/.
14. I Ta:('·.1h "artins ;Tc"J(~ .. 3."-
15. ; !-Ttaribo-Tataw ~vuk '1'. ":3""
1'S. C'larlos Lwanlnl "irsy " 3~
17. !~outu~ah Gallus Nkwetta .. 2~
19. l~aria V1vu Yu:('~ny1 .. 2A
19. I N~aku ~~ath.:·" II 2"13
;>0. 'I'a'Ju..... ,; .P!!'TIe~ t-U'Tl .. 2l'l

J. ~. ,.!~

~ir~ctor o£ Ct~~l~s.

BEST AWI/LABLE COpy
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G. ':. ':'. c. .j:.: 2.2.i.

"'X8r.I rc"edu1e

1. ~hvsic~l ~ducation

2. Classroom Teaching

3. r.ra1s

11th to 13th

1Jtlt to Pith

"!.!"tlot to l~t·.,.•

Sc~_o(\l: c. ~.C. !~en

No.l'-------·f'·-·t-u-d-e-n-t---_-_-_-_...,+-i-_~-r-a-de C1a~=_=- ~~m3.r-1<-s- ._-_

1.1 ~mabo "et"r "l~'a 1"~! ~~ I
2. ?late Rosaline ~h·.unu " ~: I
3. ~hu ~·!anaseh C"e ""., !'-'!.·',a,tcr
4. ~anang Christine !l 6"1 I
5. '<:yongoben Jonas 'qesoTlg' " '),'.:.
6. Njei Grace Fndam "'), !'s!'t. "":::larlm"lst"r
7. f.sa':1g Julia "~ekwi "')"':\
8. ?atrick Ntiekia~~ Tamagoh" '),
9. !,kwaji Comf'ort ~nono O;:'TIf: 4.".

1~. Ga1e~a ~he1imine ~ola " 4l
11. !--i"1~enganyi '"lorothy "11'1
12. 'Jji1in Thomas Tia i" 4"'1
I). "~f'or~"'a":! Dorothv ?·'unue I" 3"
14. ~hG Godlove ~~a "3'
1 '5. Fi:nba E'usan I" 3'~

1<;. T)ianll''lli fa'11uel "Tdi ,I:: ~.'.:.
1"'. ~f.cnyc':1P.' :;'rida ':"indo ,.-
113. Ji11a (u":on", Vita1is I" "'.•

19. -egina 'Tsan~le L'" 2TJ II
?O. Hf'or"c~(eoh Jose"h '.mbe .. I ~'q_--'___________ __1_":'._"

J •.;~ • Nf,1.ra

Director of' f'tudics.
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Goo·f·(

FOREWORD

The liberal arts curriculum which was inherited from the colonial
masters and which prepared the nation's youth for white collar jobs in
aovermnent departments and in other offices seems to have outlivd its
usefulness. Such education has stimulated a gravitation from rural
areas to the towns, and since the supply of employment has never met
the demand, many teenagers are r.ced with a life of squalid urban sub­
sistence, an existence made even worse by their own contempt for manual
work. In view of these phenomena it became clear that the educational
system needed reform.

The Head of State, President Ahidjo. sharing this concern, called for
the establishment of IPAR·Yaounde (lnstitut de Pedagogic Appliq~ a
Vocation Rurale) in April 1967 to consider ways and means of reforming
education in the Francophone Provinces so that it would meet the needs
of Cameroon, which is a predominantly rural country, over 80%
ofthe population being involved in agricultural activities.

By the lIIl1e token, since the educational problems of Anglophone
Cameroon are similar to those ofFrancophone Cameroon in most respects,
the Head of State in 1974 [lr,?mulgated the setting up of IPAR-Buea,
'Institute for the Reform of Primary Education', and urged it to live up
to its name.

Under Presidential Order No. 277/CADfPR of 10th October, 1974,
four sections were created at IPAR-Duea:

Environmental Studies (Agricultural and Social Aspects),
English Language, Mathematics, and Village Technology
(other.wist known 1M InttnMdialt Ttchnology).

These four sections worked out research strategies and then set
about collecting data on which they then based their recommendation for
reform. The process has been an arduous one since it involved each
research team in extensive field work, data, analysis and interpretation.

IPAR-Duea did not at the outset have adequate staff and supponing
IcrViccs, facton which inevitably complicated the field research. Never­
theless, this final repon has now been completed at the end of two years
of research.

The creation of IPAR-Buea was a joint undertaking between the
Cameroon Government and UNDP/UNESCO. The two panies provided
both financial and human resources to set up the programme. Di-Iateral
aid was also enlisted from the German Agency for Technical Co-operation
(G.T.Z.) and the British Council. Experts from these bi-Iateral and
multi·latcral agencies worked in close c:o-operation with a team of Came­
roonian nationals to carry out the research and to compile the respective
scctional reports.

The focal thinking of the researchers and the central themes of the
repon are based on the premise that in Cameroon as in most developing
countries education is determined by the level of economic development
in the country. Equality of 0,Pponunity in education is very limited.
As the school remains an alien Institution in the rural areas, equal access
and opponunity in education cannot be guaranteed. The schools arc
not fully integrated into the economic and social system because of the
historical and other reasons allUded to above. The present high drop-out
rate of pupils at primary school level may be a consequence of this. The
traditionally autocratic character of the home is out of step with the
integrative aims ofthe school.

The vast agricultural and rural potential of Cameroon implies many
employment opponunities, yet education has not been related to these
potential areas of employment. The Cameroon Government's concern
about youth unemployment poses the question which the process of
education reform must seek to answer. This docs not imply that solving
the unemployment problem is the only focus for reform. Education means
more than mere employment and educational problems caDnot be solved
in isolation. A concerted effon on the pan of all organs of government
and of the private sector is required.

7
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It is a central theme of the report that education should take note of
difl'erences in students' abilities, their different environment, social and
economic background. It is education which should seek ways and
means of reducing these inequalities. It is envisaged that educational
systems should be flexible enough for students to be given individual
guidance.

To accomplish these aims the new kind of education must have a
new structure. Such structural changes have been suggested in the
report. .These new structures will present a challenge to existing economic
monopolies. Education should be based on the concept of community
development. Education should:

I, Meet economic and social needs;
2. Promote equity, equality and justice;
3. Provide more open access to crucial selection processes;
4. Provide opportunity for further learning; and
S. Provide the necessary facilities for effective education.

If education caters for these needs, then the citizenry should be intelligent
and industrious, healthy and happy, good-natured and upright, and in the
final analysis exhibit good citizenship and lead a satisfying life.

The Cameroon environment is very varied, and schools should
reftect the social contradictions of a given society. The high drop-out
rate at primary school level could be considerably reduced if educational
opportunities are diversified.

The President's call for a productive Cameroonian is seen in these
words:

'The school of today, particularly in Africa, should not concern
itself with producing bureaucrats and technocrats for whom outlets
are steadily dwindling. It should draw young pupils' attention to the
many opportunities open to them in the primary and secondary sectors.
This is why at the Garoua Congress I put special emphasis on the need
for the ruralization of education' "

He stated further that the dual objective of I.P.A.R. is that:
'the ruralised school should at one and the same time enable the

best pupils to pursue their studies while the remaining bulk of the pupils
will have to be integrated into working life, using the same curricula
and methods in both town and country' 1.

'From now on, and UDtil these reforms are introduced, I hereby
call for the institution in all schools and University establishments of a
Grand Prize for Manual Labour and the setting up wherever possible,
especially in rual area and around the cities, of school farms, orchards
and handicraft workshops...
It is our educational system that, in an essentially agricultural country,
must tie intellectual training to manual activitics if the environment is
to be effectively transformed' J.

The I.P.A.R. report has ina way attempted to provide comprehcnsive
IOlutioDS to our educational problems. These solutions converge around
educational concepts which are characterized by the level of economic
and social development in the country.

The report is factual because it is based on empirical evidence. Data
relating to the educational system of Cameroon have been systematically
collected, analysed, and interpreted to provide a basis for recommenda­
tions regarding educational reform at primary school level in Came­
roon.

The purpose of the study was to investigate ways and means of
reforming an educational system which tended to alienate young people
from their environment, and to make appropriate recommendations to
Govcrnment.

I Address by Headof State at the IPAR· Yaounde Graduation Ceremony,
Yaounde, June, 1970

1 Interim Report, 1967-1972
J President Ahidjo, JUlU!, 1975
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'Jbe maiD objective is seen as preparing pupils dUMg their time in
priDwy IChool in IlIl:b a way that they become integrated into their
communities as useful and productive members. The more detailed
objectives of IPAR·Buea, which are common to each of the sub-sec:tions.
aame1y Mathematics, Arts &: CrafufTechnology. English Lanauage, and
Environmental Studies, can be summarised as foUo...'s:

I. To~ and define the problems;
2. To form hypotheses relating to the problems;
3. To pther data to leSt the hypotheses;
4. To c:any out the analysis of data pined throu,h appropriate

research work;
S. To make recommendations based upon the findings;
6. To suggest ways of implementing the recommendations

with regard to the reform of primary education.

The research procedures as outlined below are in general terms.
Each of the sectional reporu wiU reveal in detail the specific procedures
and instrumenu 1IIed, and the reader is advised to consult these. There­
fore the general procedure range from the employment of a purposive to
a random sample for Aru &: CraftsfTechnology. Mathematics. English
Lanauage and Environmental Studies Sections.

The limitation of these procedures will be explained under the sub­
beading of limitations as applicable in general and specific terms. The
questions to which the respective sections addressed the research proce­
dures will be summarily presented under each ofthe sections.

The scope of the study eJtended over the schools and communities
of the Nonb West and South West Provinces of the United Republic
of Cameroon; the English Language Unit also collected information from
the West Province as this area has undergone considerable Anglophone
inftuence as a result of migration.

As in any venture of this size. there have been certain limitations with
regard to finance since priorities have to be established on a nationwide
basis. Another limitatIon is that the validity of the research findings
is restricted to the population surveyed. In addition, ·such tangible
limitations as lack of transpan and petrol, stationery supplies. etc., must
always be taken into account. Data analysis could not ah.-ays be carried
out locally because of iu complex nature. Consequently some exercises
were carried out in Germany where the necessary computer facilities exist.

The repon on the reform ofPrimary Education in the United Republic
of Cameroon bas been submitted by the four sections of IPAR-Buea
namely: Environmental Studies (Agricultural and Social Aspects). English
Lanauage, Mathematics. and Village Technology. However, the repons
have now been carefully edited by the whole staff working as a team.
They follow a common style of ~tation in the hope that this will
make the essentials of the indiVIdual reporu more easily accessible to
the reader.

If some paru of the repan appear somewhat obscure, the intention
is to stimulate the reader to form his or her own opinion and conclusions
(because each section used its own research instrumenu collating the
reporu was not a simple wk). Should the repon have the effect of
prompting the educational sector as a whole to undenake funber empirical
research then we believe that a step wiU have been taken towards meeting
the needs of our education system.

We who contributed to the repon take full responsibility for iu
mistakes and errors; we make no claim to infallibility. The researchers
and IPAR·Buea as an institute are deepl)' indebted to the many respan·
denu who cooperated so fully in providing the information which was
used for the compiling of this repon which has now been submitted to
Government for analysis.

9



The rcseardIcn also benefitted from the writinp of several authon.
FuU references arc given where direct citations have been used.

Thc following staft' memben who have participated in the resean:h
and compilation of the Report in the programme are listed in order of
appointmcnt:

I. Dr. S. N. Shu, National Director, lanuary-lunc, 1974

2. Mr. K. Robinson, Chicf Technical Adviser, (UNESCO),
January, 1974--lune, 1975

3. Dr. H. Bergmann, Environmental Studies (Agricultural
Aspects), (German Agency for Technical Cooperation),
lanuary,1974--continuing

4. Mr. U. Budc, Environmcntal Studies (Social Aspects),
(German Agency for Technical Cooperation), lanuary,
I974--continuing

S. Mr. V.I. Divinc, Assistant Director-Environmental
Studies Specialist, (Agricultural Aspects), July, 1974--Dc­
ccmber, 1976; Acting Director, lanuary, 1977-Q)ntinuiDg

6. Mr. J. T. Kajih, Assistant Director-Teacher TrainiDg,
English Language Specialist, lu1y 1974--continuing

7. Mr. G. T. Ashuntantang, Assistant Director-Research,
Environmcntal Studies Specialist, (Social Aspcc:u), July,
I 974--continuing

8. Mr. I. Urbani, Mathematics Specialist, (UNESCO),
September, I974--luly. 1975

9. Mn. C. Chouvct, Translator, (UNESCO) September,
I974--lune, 1975

10. Dr. A. N. Boma, National Director, October, 1974-­
Dcc:cmber, 1976 (from lanuary, 1977 on sccondment to
UNESCO as consultant)

11. !ofr. M. Kelly, English Language Specialist, (British
Council), December, 1974--August, 1976

12. Mr. R. Gwanlcobe, Village Technology Specialist, January,
1975-COntinuing

13. Miss R. Nsong, ViI1agc Technology Specialist, lanuary,
I97S-Continuing

14. Mr. T. Yinlcfu, Mathematics Specialist, January, 197~
continuing

15. Dr. T. Helms, Chief Technical Adivscr, (UNESCO),
September,1975-August, 1976

16. Mr. H. Sharp, Village Technology Specialist, (UNESCO)
September, 1975-November. 1976

17. Miss C. Taylor (International Voluntary Service, Great
Britain), Language Section, September, 1975-lune, 1976

18. Mr. H. P. Mandoli, Mathematics Specialist, ActingC.T.A.,
(UNESCO),lanuary,1976-<:ontinuing

19. Mr. G. Ndeby, Translator, (UNESCO), Junc 1976-con­
tinuing.

I should Iikc to express on behalf of the Cameroon Government her
profound appreciation for the contributions of the followin!! multilateral
and bi·lateral donor agcncies who have supported the project in terms
of experts. and financial and material resources: UNDP/UNESCO,
the German Agency for Technic."1 Co-operation (O.T.Z.) and the British
Council.

,

I

January, 1977
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AIIIInct of tile Eatlrllllllitlltal Stadies Repon

The Environmental Studies Report is based on a large scale survey
involving a stratified ransom sample of 79 eommunities and primary
schools from both Anglophone Provinces of the United Republic of Came­
roon. Enviromental Studies. the authors believe, should 'lUm at socialising
the individual by providing the knowledge and techniques to become
aware of one's environment and of the problems and changes taking
place within it, and-if possible and feasible-to act within the environ­
ment to imprnve eonditions:

Howe.ver, the Report emphasises the extent to which the environ­
ment varies, even within Anglophone Cameroon, and it maps these
difl"crellces by ~fcrellce to three criteria:

- aa:ess of communities/schools to government and non-government
1CTvices,

- ethniccomposition, and
- land use systems.

Since children have to face different environments, it is the task of
I.P.A.R. to spell out which knowledge, skills and attitudes the pupils
should develop during the COl1l'5e of Environmental Studies.

The authors then review the current state of school farm work and
propose a series ofmeasures for improving it and for making it an integral
pan of Environmental Studies. They discuss the needs expressed by
rural communities and outline a plan by which senior primary schools
could orientate part of their leaching programme towards meeting such
needs. A number of altmlative approaches to reform are p~sented.
ranging from those which imply the least to the most change in present
educational structules. The authors' own preferred strategy would
involve:

- setting up Education Resources Centres for teachers which fully reo
fleet the needs of a particular local environment;

- improved supervisions and guidance of teachers by peripatetic rural
science experts;

- ~forming the examination system;
- changes in the practice of training and posting teachers;
- briogins community members with skills to offer into the school.

In a later chapter they present evidence on the drift of young people
to the urban areas and show that farming figures low on the list of job
aspirations of most school leavers. However, while making its own
recommendations for reform, the Report st~sses that young people will
neVer stay on the land and the needs of rural communities will never
be met unless government action is taken to tackle wider social problems,
notably the need to ~uce the discrepancy in public service between the
urban and rural ~s, and the similarly wide discrepancy in the financial
~wards and status obtained by primary school leavers on the one hand
and by those who complete secondary and higher education on the other
hand.

The Repon urges that local culture and traditions be intergrated
into the school curriculum and, while acknowledging the difficulties
involved, makes its own series of detailed proposals.

The research findings eonfirm the current low morale of the primary
school teachers, their eonvictions that educational standards are falling
rapidly and their hesitant attitude towards the reforms advocated by
I.P.A,R.

In order to make the reform of primary education and in particular
the teaching of Environmental Studies a viable proposition, some expendi·
ture on equipment, materials. and improved school building is essential.
The Report therefore eoncludes by assessing the extent of the expenditure
involved and the pan which local communities could be asked to play
if they were fint eonvinced that the proposed reform would really benefit
their children's Iife-chances.

13

John M
Rectangle

John M
Rectangle

John M
Rectangle



,.. G·...·,,·

The Arts and CraftsfTechnology team expresses concern that the
existing primary IChool curriculum is not sufficient work-orientcd with
the result that students leaving school do not possess the necessary basic
skills and attitudes which will enable them to find a place in and make
a productive contribution to either the rural or urban economy.

Previous attcmps to resolve this problem by the inclusion of manual
activities in the IChool programme have been generally unsuccessful.
Inappropriate training and equipment and objectives; shortageofmaterials;
insufficient intergration with and support by the community; inadequate
administrative support and follow-up, etc. have contributed to past failures
to sustain and develop a meaningful programme of activities. However
resean:h shows that the major cause of the problem is the attitude of
teachen themselves who arc still generally committed to the "Ideal of a
classical education embracing the Greek ideas of practical and experi­
mental knowledge and of manual work as inferior to mental". with the
consequences we sec today.

The aims of the Arts and CraftsfTechnology team are to develop a
programme of craft activities relevant to the needs of the individual and
his community, to develop a more positive attitude towards craft education
and its implication in terms of economic development on the part of the
teacher, and to investigate the possibility of establishing small-scale village
industrin for IChoollcavcn.

Au extensive and detailed survey has been carried out in North West
and South West Provinces since early 1975 to find out which crafts are
being practised, who the craftsmen and women arc; their sources of
matcrials; techniqucs; marketing arrangements etc.

Experimental work in connection with the development of village
technology has been instituted. Feasibility trials of selected crafts are
cum:ntly being carried out in various schools. In the course of the
research the team noted that there were few specialist craft teachen in
primary schools but that where children had the opportunity, and particu­
larly where expert instructions was available, theirenthusiasm forcraftwork
was apparent. J

The team recommends that Arts and Crafu/Technology (which term
includes the Arts and Technology teaching of domestic arts as well as
traditional and contemporary crafts and technology) will be included
in the reformed curriculum and that the syllabus be punued by boys
and girls for notlcss than 120 minutes weekly. The team further recom­
mends that every senior primary school has a specialist teacher capable
of teaching all aspects of the subject, supported by local craftsmen and
other pmoDS willing to offer their advice and assistance to the school.

Inilial financial and material support will be required to establish
the ncw programme together with in-service training of selected teachers.
It is assumed that the support of the Provincial Delegates for Education
can be relied on in helping to bring these proposals to fruition.

AIIItnd or die Madaematicl Report

The Mathematics Report is based on a series of investigations invol­
ving primary IChool teaehen, teacher trainen, pre-school children and
primary school children, syllabi (both in current use and proposed) ~nd
examination results of the 1976 Fint School Leaving Certificate ExamlDa­
lion. The study !nvolved primarily the two Angl!,pho~e Provi~ces ~f
the United Republic ofCameroon and the sample vaned With each Investi­
gation.

I Fyrth, H. I•• and Goldsmith, M., Scimce History and Technology
BooIc I, Cassell, London 1965, p. 41.
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The major task as envisioned by the authors was to examine the
existiDg state of mathematics education in the two Anglophone Provinces,
analyse proposals and inputs for revision of the syllabi and begin the
formation of a student profile. The ultimate objective was to propose
a tentative syllabus in which "the Cameroonian child acquires a sound
mathematics background through the problem solving approach which
will aid him in being a useful and productive citizen whether he continues
his education or seeks employment in the rural or urban sector" and
which is "based on an involvement with real life situations (so that the
c:hild is better able to understand the world around him in concrete and
abstract mathematical terms)."

III general terms the findings indicated that the present mathematics
programmes do not contain consistent objectives and direction, the
contents ofthe syllabi are varied and lack a core structure, the programmes
do not appear to meet the needs nor reflect the background experiences
of the children, and there is a lack of continuing guidance and direction
offered to the teachers in terms of guide books and training in mathema­
tics methodology.

From the general findings, the authors have submitted recommenda­
tions for the formation of a uniform primary school syllabus, for a pro­
gramme of pre-scrvice and inservice teacher training, for continuing
research and trial testing of the proposed syllabus. an~ for continuing
research on children in order to formulate a student profile. The authors
have submitted a tentative skeletal proposal of a syllabus with accom­
panying behavioural objectives. It is to be noted that this proposal is
not considered absolute nor complete. It is merely intended as an outline
from which trial testing and modification in line with on-going reselrch
findings can be conducted.

The Repon concludes with suggestions of funher actions which the
authors felt must be embarked upon in order to create a relevant teaching
and learning situation in the primary school mathematics programme.

Abstract of the LaDauqf Section Repon

English Language is used both as a subject and as a vehicle of
other Primary School subjects in the Anglophone Primary Schools and
Teacher Training Colleges. English is one of the official languages of
Cameroon in the Cameroon Parliament and Administration throughout
the Republic.

The burden and teDsion thrown on the Cameroonian child and
teacher by an exclusive demand for an official language-medium instruction
from the beginning of Primary School may have adverse effects on
standards of achievement, morals. and integration with the local culture,
within the school setting. The mother tongue could serve a useful
purpose as a medium in the early years of schooling.

The current Evans Primary English Course by J. C. Gagg appears to be
inadequate in terms of qualitY and of quantity. The course consists of
many supplementary booklets which are rarely purchased as well as of
basic textbooks acquired by only some of the pupils due to cost.

Research was carried out to improve on the existing course by
incorporating cultural data from the environment so as to have a relevant
and meaningful language course as well as provide adequate content with
appropriate vocabulary and structures. Subject specific language was
collected to serve the language needs of other disciplines at IPAR-Buea
viz Environmental Studies. Arts and Crafts{Technology and Mathematics
in an integrated approach.

Guidance has heen gained from second Language English Courses
in use in other Independent Mrican countries where cultural materials
have been incorporated into the course.

The section did more exploratory field research using the langulge
map of Cameroon than library research. Scbools and co;nmunities
were visited in the language areas chosen and questionnaires were given
in writing and orally to children and adult respondents. Oass 7 children

IS

John M
Rectangle

John M
Rectangle

John M
Rectangle



in the terminal classes of the Primary Schools were used in the Anglophone
Provinces while cours Moyen Deux pupils were used in the Francophone
Western Province to elicit local vernacular lore. riddles. proverbs. songs
and rhymes etc. Native speaking adults and other local resoun:e person­
nel were used to explain orally. in the mother tongue the task demanded
orthe children. community chiefs. councellors. Parent-Teacher Associa­
tions, and members of cultural groups wm: visited in the areas where
selected schools were located.

Material collected from the field was processed for subsequent use
as language material. Children's competence in English was tested before
experimental exercises were introduced into the experimental schools.
Seventy exercises wm: designed and worked through with pupils in
class seven of five experimental schools. Material coUected in French
in the Western Province was translated into Englsih for use in the experi­
mental exercises.

Continued research should be carried out in Phase II while feasibility
trials, modification of exercises and content writing are in progress.
The integrated approach should be employed so that language vocabulary
can be built round the various disciplines.
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• I1llOllMATIOli IJID RB:PLICTIOBS Olf mE BE!'Q1D( OF

PBn:.atY :m:JCATIOIf IJID ~IOJW, Sm&TEGDS II PROGIESS

Plmll1t me to begin this preatmt&tian b;y a~ that, in~ op1zl1on, the reform

of pr1JDary education may a.em to be a Z3ishtmare-bl.1t 0ZllT to tho8e who are l!Ie8l:lerised

by the thought that it is acccmpl1&1hable 801ely b1 proDO\IZ1Celllent or tbro1.lgh rubber

8t!llllp tecbnique8. Today we are tlllk:1Il& about retlect10ns and the formation of stra­

tegies in the refom. To 80me 1n this audience, the thme may be new. To those of us

Who have bad prolOIlged acqua1J1tance With educational ref01'lD in Cameroon, it l!Iay appear

as a vindication of effort8 made. Por the benefit of the "Cowine" and thelldon1t kT,o~7S,lI

the author would like to restate 801:1e background 1nt01'lmt1on which is considered pertinent

to an exposition of such a broad-based theme. The~'e is no doubt tbat~ members of

this audience are acutely unnware of "bat tas and iB tak1ngplace, to the extent thaI:

one frequently hears the question, ''What about the refom?"

l:y colleague, the Director of !PAR-Yaounde, bas alroady presented a paper on the

establ1shDent of tlmt institution and the anc1llnry activities. I should not deIlY ';ll::

the sole authorship of his exposition, "hUe I confine this presentation to tne Hor::: :::!

IPAR-Buca where ~ knowledge of the SUbject can be regarded as authentic. Pern:ps 1(

wculd be \/ell to preface this SUI:llIlEU"y with a historical sketch of IP!aR-lluea. F1r:Jt, :.n"

cust acknowledge the fact tbat the probleJils of educaUonal reforc in Cameroon, \7!:.=':"C

gener-.l in nature, also bave envirollLlental 1I:Ipl1co.tions characterised b~' the post-c;l~:Jir.J.

systec of education, the econocic advancement of the environoent, the dominant ag~o­

pllStoral nature of the country, and the 8cholarisation potential.

During the post-colOnial period, thc Cameroonian educationists and decisio~ ~~crs

\'/00 \'Iere concerned with the pl1ght of youth, questioned wlmt sort of future the Eicphi,,­

ticated l1berol art8 education offercd in a country which bad been plagued b,y ion~~c~,

dise:J.se, poverty, tribal divisions, and alienations. Their prognoetications of the

future of the youth of Cll%ileroon lay bare the antlt~ of the educational system inSofcr

as it Imd faUed to ceet their societal and 1ndividual needs. In a previous report,

this speaker advanced these views:

ll~he liberal arts curriculum which was 1nherited frot:l the colonial
masters and YI:-a,ch prepared the nation's youth for white collar jobs
in governcent departments and in other offices seeQS to have outlived
its usefulness. Such educo.tion had stimulated a gravitation trog
rurnl areas to the towns, and 8ince the lJupply 01 cmployrJent has
never met the demand, many teenagers are faced With a life of squalid
urban subSistence, an existence madc even worse by their own contempt
for man\U1l work. In 1'iew of these phenot:lenn it became clear that the
educational system needed reform.

liThe vast ogricultural and rural potential of Cameroon U1pl1es~
CQploycent opportunities, 7et education bas not been related to these
potential areas of ecployment. The Cameroon Government's concern about
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youth unemplOr.nent posee the question which tbe process of education
refom must seek to answer. 1'h1e does not itIply that solviIlg the
unemployment probls is the only focus for refom. Education menns
more than mere employment and educational problees emmet be solved
in isolation. A concerted efiort on tile~of all organs of govern­
ment and of the private sector is required."

Our Heed of State, President .&madou .~djo, wbose preoccupation bas been geo.red

toward economic, social, and pol1tical deveJ.ollDent of the country, put it in blncl:

and wh1te wben he authorised IPAR-Buea, by Presidential Decree IIo. 277/Cl.B!PRz

a) Under PresidentinJ. Order lio. 277/adB/PR of lOth October, 1974
four sections were created at IP..\R-:SUe~1 Environcentol Studies
(~cultur31 and Social Aspects), EIlglish Language, Mathet:latics, a."1d
Village Technology (otherwise known as Inter.:lediate Technology).

b) The creation of IPAB-wea war c joint undertaking between tbe Caoeroon
Government and UNDP/Ulmsco. :l'he two po.rties provided both financial and
buc.an resources to SE:t up the progral:ll:le. Bi-later::a B1d was clso en­
listed frOD the Geman Agcncy for Technical Cooperation (G.T.Z.) o.nd the
:British CouncU. Experts fram these bi-lateral and Dulti-lc.terol agencies
\'Iorked in close cooperation with a tea::l of Cl:I:!:croonian nationals to corry
out the rcs~arch and to compUe tbe respective sectional reports.

The process of the refonn was preceded by resec.rch i!I order to t:lE1ke a situa­

tiollal analysis of the educational eJst~ and of the rur~ enviroDment, eo that ar.

e.::pirical systeo 01' evidence would evolve to provide n basis for sound refor..J

strategies end iDplecentation. Tbc field research, in this instance that of IP•.R­

Buea, was cOI:lpleted in tyfO yenrs. hnother year \'I:ll:l spent on data analysis and the

write-up of. tbe report wh:icb Vias subcitted to tbe Governoent in 1977. One would

like to thiIlk t~t the report represented at leD.St the begiIln:iIlg of serious cOn3idera­

tionD as to how to best proceed witi. the enomous task of refom. Bow I:l8:lY here

have read the report? Although car~' of us may talk educationnl phUosop~, even

philosopbers cc.nnot hope to perfom effectivcly if tbey do not interact with eech

other, usil1G the a:apirical evidence available in fomulating a design to coW VI1tb

field probl<:rUl. l/1uch remainS to be done to capitalize on some of the proci.sin,; and

provocative suggestions contained in that report. The speciDJ.1zed studies o.nd re­

c~endations whicb formed the fracework of the project gave rise to several

uecting3, seDinars ar~ worksbops reflectiDg and def1ning strategies for the ~pl~­

celltr:.tionof the refom.

Effects at the Level of the M1nistpr of N:ltional Education

In evidence of thEe !ltin1ster's concern to implccent the reform, several worli:­

shopa ar.d seminars have been conductcd ill Yaounde to define 8lld understand the l!:lturc

and fom of the cdueatioIlBJ. reform needed. In April 1977, 11 national seo1Dar Yr<-S

huld in Yaounde to establish timetablec, programces, and strategies for tbe training

~nd retraininG of teacbers.

1 Dr. A. N. Boma, D:1rector of IP.t.R-Bueu, REPORT ON THE REFORM OF 1'RlMARY mrC:.TI017,
-Buea, April, 1977.
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In October 1977, the Inspecteur Gcncrale de Peda,gogie met with the sta.tt oi:

Il't.R-Buec and G.T.r.C.-Kucba. New progr8l:ll:les at the T.T.C. were proposed, b£Uled

on the rccotll:1cndations of Il'.c.R-Buea. Efforts were made to integrate these ner;

pro~es with the "Operation llU1%lguali1ll~"'....ocREFO:B. G.T.r.C.-Kumba WQS placed

I1t the disposal of Il'J.R-Buea QS an "experi::lentEl.tion station" for new materiD.ls.

In JanuLlry 1979, a tripartite ftV1cm ceet1D& was held in Buea to try to fon::u­

lcoc eo plc.."1 for cction in the refOn:! of priJ:J.:lry education.

Oli the;; 6th of 1Jc.rch 1979, the Honourable JJ1Dister of National Education S=':CiJC,'

11 ~eetir.g of educationcl personnel and experte to consider ways and Deans, i.e.,

otrategics tor iuplecentation of educl1tion:l reforc at the p~ SChool level in

C:;ccroor.. The C1eeting, chaired by the Inspecteur Gcnerale de Pedagogie, revit:wed

a Vlor!dng docwent which h£od earlier been developed and circulated for study •

•~ftcr d~liberat1ng on the documer.ts, fcur c~ttecB w~re set up, nccely:

bCc~ To, cctllllttee for syllabuses (progr~::ler;)
The co~ttee for the training ofteacbers (pre-service)
The eoccitt~~ for the tr3inir-b of teachers (in-service)

d) Th~ co~ttee ~cr tbe production of cducl1tio~ caterials.

Ir. J1.mC 1979, ~ :Jeet1r.g vms beld ,.t l1'.m.,Y.:.ounde to ratify the syllabuses th!:.t

had beer.. develcped fro::! 1977-1979. These Vlere ,,..,.:: ~~\ y cxaoined and agreed upon

for use if. pr1O:u-y Gcbools, within :'. six-yet'.: .. - ~;'. ;J:w.eroon. They were to

b:lvO be"n trttr.:::lt'.t:d into both Fr~!lct. :l;.l~ E,;,;.I.ist nr.d circulated, however to tl11s

date, the cxerci3C doer; net se~u to h~ve beer. occo~pli~h,d.

Efft:cts ~t the Level of IP.JR-Bueo

Since the cst~blishue~t of the ~NC Il'AR'D (rr.>R-Yaounde and IP~-Buea) ie

differentioted by the vnryir.c dut~s ef lllception, social end environmental bQ~JrO~ld~,

fi.;::mcilll, :J.nd h1.::1:ll1 e:lp.:1ciths, it is only f:lir to expect d1i'fe!'io.s m~thods ~d

~eo.ns of .:1pplic~ticn or iDplcccntation of the reforc strategies. At IP.a-Bue~,

actiVitiec hcve been pursu~d rdth n ~uc of profession:! and material reseurcer;.

An attccpt to turr. tlmory into practice or~y couprouises the theoretical 1nSirhts.

Th~se activities ur~ Vigorous ar.d ll1tcl1igent end demonstrate a capacity to i~tiatc

refor~ strateeics rdthout deterring the oduc~tionol systec 3S Q whcle. To the

extent thQ~ the rc~orc bcs been or. ongoi."1b nctivity, this unobtrusive report is now

D~"11festcd so that tho audience oay b~ ncquo1r.tcd with what bas t~pired since

the sutIr.issio11 of ti,e initial report in .~pril 1977. ThEse activities have involved

r. sensitizill£: of teLlchers end te~chcr trrancrs and the comun1ty at large. iil12t-

ever line~ of action IP~-Buen t~ adopted arc based on tbe suggested retore pro­

gr~~e~. When one course ot action is chosen in prefErence to another, it iD done

becaus~ there is reason to believe t~~t it of~crs a better potential for realization

of the refore. Every sectio=>. of IP.i~-Bu~a lms bcel~ involved in tbe conducting of

sc:::inars and in the production cf edueo.tion:l l:intcrials. ;.. 8=ary of these

activities inCludeG the followillg--
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In ~~r1l 1977, IFkR su~ttcd its final rese~h re~ort to the Government. IP~

also ~repared syllabuses in cathOIlIOtics; crts, cro.:rts, and tccllIlology; and in E~l1sh;

for '1scuss1on at a ~tional l~vcl. These syllabusc~ were enV1sog~d for the six-year

primSry school cycle.

In Febl"\.l:lr,r, 1978, the Env1rolllllelltal St-old1o::; ElocUon, 1%1 collaboration \71th other

sections of IP.•~, ocnci'olct"d tI lJetonnt.r on tbc. lllle: 17 F:l.nn Project (The 14:l1z~ F:lm),

'~:pplJ'ine the 1ntcgrr.tcd aPI.roach ill tho trell;;ir..g of tcach",rs. ..bout 60 pa.rt1c1~~:ts,

including fnr~ uQSt~rs, heudcnztcrs, 1DDpcctors of cduc~tion, and the Provinc1~ Deleg~tc~

of the: ~:orth Wc:.;t n.'1d South f.'fst Provinces wcre involved. The purpose of thE. S'"!ti.l~

TIOS to tr~in the pcrt1cip~ts inusins the school ferm as ar. outdoor educet1o~ labora­

tcry and to preJ::cnt IP.Jl-Buctl' £: uctho<blc[.i.:s in tcoch1.nb.

WCcY~y clc~s.:s wcr~ held in the ~tcrnOoDD fer tu~chcrs ~t1l June 197~ ~~ Buc~ in

tho dijJc::';,-l1::.tf: af m::.t!lecatics &ond l~'lt;-ua:..;e. while 1r..volving other sectors. ~(;; tu....-noU'i:

wac about 30 tc~c~ers who rc.gisterc.C en ~ voluntcxy basis. LessoDD wcr~ n10cd pri~~rilJ

at t~e introduction of the ~'~: coursc (Caoe:roon Pr1c~ry English as a M&diuo).

Ther~ wrrG ~dio ~rogr~~lCs by ~l ~octors of IP~ ~xpla1n1ng the &ct1V1t1~f:.

I:: June. 1978, th.. Iaathc:Jo.tics :;cct1C:l st:lgcd Q sc::1:.nr at Uut£:Ilgene. This ;.e:nr..;.r

involved cOlltributionfJ frc~, othc:r section::: of n:~, csp"ci:.lly tho:: ~rt&, crafto, ::0""1

;;ecwlcloG.,' section. DurlIlg the 3 c::inar, 29 l:c.thcI;l:.tico cocpetenc1es were lJclectec:. to

procote the tu~ching of natbecot1cs in r~s~cctivc school lccalitief:. •• neq~ bulletin

was initiated.

:&lso, in J=.~ 1978, the. E:'..glieh :Lo..t:o'"U:.g" ~.::ct1on stCb~d :1 sew.mr in BO,Qcnd:l end

one in Bcnso. ':lhe tc:J.chcrs p'-.:."ticip.::tedcn :J. volunt::.ry b:o:.sis. Thl; purpose was to tr&in

i~tcreEtcd tcc.cher~ 1n"thc newly ar~tcd C.~rrnl couro~ cxrd to refresh teachers en th&

principles of cducation.

In July 1978, there ~as ~ second Er.vironucntal Studi~s s~ involving about

150 p~tic1r~ts 1~ the pric:lry sector. Tb~sc included inspectors ot schools, hC:1d­

c..oters, 2."1d fc.r.:. ~ct.::rs. There were cection.::l contributions by IPI.R oe::.bcrc. The

sClJinar 1'/"'" to trc.in the part1cip:mts in tho EnV1romcntcl Studies approach ~ v.c.lI o.s

to assist th~ fc.~ oasters in tb~ cstnb11s~cnt ot Bchool t~.

In ~Ue~t and Scptecbcr 1978, IPAR-Bueo. prepared en action plan wr~ch WC~ subcitted

tc thL" M1:".istry of N&tionill Education for cOl1S1der::lt1on. The purpose of the pl::m l"i::Z

to 0utlinc the proposals end procccsos il1 c~tcriills production for impl~cntut1cn cf

In 0ctober 1978, continued field trials were st~ed by the English Lanc~c scctic~

to 1:1:::t the Y,,::r One C~ course ~1 selected prim!U"y schools within the Buec. :::0::'.•

:;"'u:".; schocls (Six clo.sses) were st:lectad for this purpose. Tryouts were cV"...luc.t~(: L:i

to(. Er'l3lis!l L~1gUagl: "'dviser (British CO\1:1C11) ::lnd by I?.R staff under the direction

of tl:e: sub-dircctor for teacher trcin1Il(;.

In May 1979, the Inspecteur Gencr~c de Pcd~obie:, recognising the need to

rcv1~ t~c syllabuses that wcre couplled in M~y 1977 becaus, of cert&1n defects in
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content, cacc1s~icncd the staff of IPMB~ea to prepare n syllabus in all subj~ct

o.re:lS o.s approve:d during the workshop held in Yaounde in Karch 1979. The staff of

IP.iR-Bueo. workecl assiduously to produce the syllabus "Mcl.. wc.s sub::11tted in June/July

to s~sts :It IF.~-Yaounde for ~t1:fication. General npproV2l of the syllobu3 \'/O.S

givcn and it ~~ to have bec:n cocpiled, tronsloted, and distributed. Th~ tred1tio~

cleosifncto~' systcu of subject ~tter wos ve~' DUch advocated and eomproQised but the

actual cocpilo.tion, transl~tion, ~~ distribution is still awaited.

In July 1979, IP~-Buea forge:d ahead and began developiDg t~achers guides for'

Year One in ::.11 the cpproved disciplines, follOWing the tentatively adopted syllc.bus.

:'h.si: uat"ri::..ln wcre field t.:!sted in sever:-.l pilot scOOol::l within the Buea end B.:.J:lcnd£:

vicir.! ti,":I. The guides wer;; fully discuss"d witb the teacbers end headl:lasters in th...

pilot schools. Successive fcroative eval~tior~ led to the compilation of a ca.:posit~

tcccb.:!rE guid" for Year 01,,,.

~hL prepcrction of teo.chers guides for Yco.r TvIO, Tero Onc, hac been cocpl~ted and,

o.n W:lC deni: fc~" the introduction of the Yeer One guides, a briefing ceeti~ will b"

hold f04 the t~o.cllers ir. the pilot schools to ensure the effective utiliz~tion of t~o

To ~:se!:s the i:ll'lucncc:s of these guides, as well c.s to gcthcr ir.fo=c.tion !l.':' -::c

the ~ffc:ctiv~ utilizatior. of the catcriels being tried eut, ~ to detere1nc wh~t ~uc­

c,;;e:an bc~t :"'.Ild ,'lith \"Ih::.t lit:1t::.tien3, evo.lU!1tion fcr..ts were: given to tht tc::.::ncr.:. C"

\'i;:ic~: .hc.y L.i£;r.t ::!:.kc feedback CotJl:lcnts. Th<.: utilization of matericlfl <md thL sub::..­

qu.::,t evr.lu:ltien ef the guide::! h::.s beell done under the directicn of n ....R str'.ff.

Spr,,~d Effect:::

Hllppil;j', tlwN cppeo.rs to be n groYling ~pprc'ci:ltion of the work of I?.R-B-J.c::"

~t both the nctio~l and inte~tion:ll levels. What are: some discernible s~rcad or

:..ultiplyin(; effe:cts? The work of thl. opc:c11'ic departmcnts of IP.aR-Buea :U:d t:1C: rcsul t3

sc.e~ arc. gr:lti~yir~ in th~3elvcs. '~l these spreo.d actions a~t thc poce for 1'utur~

c.ctivitie:s. no:oe c:m oc trec.tc,d in iso13ticll in c sir:.plc cinded ~or.

El:!;l1SiJ Lo.l¥i"..I:',Sc.:

IP:..R-J:J.~a Il':S c.lr~dy prodl.1ccd Years One and 'i'wo of the EDgl,isb 10JlgUa/;(; co:u-se

for tCc.c!-,crs '1l'!d puo:'lls, knovm as CAllIEr.! (C~"roon Prm;:-.ry English c.s c. ~cdiutl) COU=::>l..

':'1-11. n:. tior. bLhi:'ld the dcvclopccnt o~ c.:.I,:}!:l1 is v<:l£ted in such facts D.:l listening,

sr';;a.Li.l,;;, r"':dine, ~d Wr1tinge The ele::ents arc. drawn froe local situations se :,,~ tc:

Cil:ricil tht, cl::.s::;icc.l U:le of word::;, as well as tf) create an interest in and L.Wc.Te:m:==

0: cul tur=.l :.:i tu:!tions. The course, rich in nntur", cerries the uniqueness L,f t:1C

C,:x,,"re:;ni.-;:: si'tUrltion. It i~ not in!crior to existing course::!. To c1n1cizc: the C:l"1 "ct

v:o:.lJ.d be to dcr~· the: Ccrlerooniac child r/lut is functionDJ. within tbe school w1:l

~f.cr school lifc.

YI.::r O:lC CClv,;;rn a vocabUlary of about 706 words t'.Ild Year Two covers 0. voc;lbul:.r:

c: c.bcut 375 words, progre:ssivcly givil~ tile priLlary s6001 pupil II function.)l voc::­

bul~~' of ::.t lc~st 3500 word::! o.t the end of the 6th year. Tbe ccpbasic of ec.ch ye~r'=
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courac lic,o 1."1 1ts inte~t1ve nnturc since the cb1ld 1£ expected to learn 1'ra:l real

111'£ s1tu~tionz before procecdinb to ~bstract1one. Por the tench~r, tho course c4vocctos

the DSS approach (Direct cethod, Substitutional principle, and Situational approach).

The proccdur:;s ere i:xple.ined adeqlmtely in the CAMPDil course for teachers. Tbe child's

lcarning is 'to be achieved through the plcy uethod, r~es, stories, dialoguea, Qll'l

action geI;les. ~.J.1 of th~se global 1tees arc based on the local culture anlA rcler..nt

Dchool act1v1ties. BCD1dee th,. global 1t~, therc ~u listening and spenking ~xer­

CiS~D, pre-r.rit~~, and breathing exerciseD which cre con~tcd in Q rbythcic sequence,

thus addir~ =~ch ~ct1v1ty to the written cx,rc1ses. The language el~cnts inclu~'b

the po~,,= ~C recital activities ~ve been effectively end enthus1~st1cally uned.

l'h~ t",c.chcr <;r:.L"l1ng college at Kucb~ ho.3 shown a great interest in tbio progr:lll:lDC =d

!les procu:cd copie;:; of the C..1-::PK: coursc for usc with the: student teachers. Ex-~tudcnts

1':-0':; t(~C coll ...g.; who nTl." now tC!loeh1.nG onQ \'Iho wt:rc introduced to tb.. courDe \'{!ll2~ attc.ml­

in/; t!,," t~ini;:":;· coll eg" h:ln applied the tecim1ques in their clc.sses.

:';;ricuJ. t~z:.:.•.:i~: The- success ef the scheI:l(: la1ol"m as n.ui...,Buca school f.,r.; lo::n

w::::;- s·t~:-t.:d \/i-:;i. six schools. Thi:: Dch~e wcs rec~1vcd With ovenrheld.'1t! joy :.nd

::,~rcv:.1 by t~:.chcrsl students, Qlld parent-teacher QDsoc1~t1ons. Currently the n~bl"

of schoel·; r,~.racip~ting h=l.S grcvm from 6 to 45 in the liorth West c.nd Soutl: W~~t Prc­

\'iaci:s. The. revolvir.(; loc.n fund providos input to tbo inc1vidU!:J. schools fer imrreYf:~,'::~';

cr cst:.b1iohl.l;;;::t of school fc.ros. 70u success of the: sc!lc."I:I" is ~vident1n '::h... 1':.ct

th~t tLrL" of the pt:rt1c1pat1ng sehoolll have won the He:::'d of State's prizes for u:Ul~

warl:. ~l;ie. ,"xp:'.llCion of th", schaDe rosults in :funds frOlJ tht: rl;:pOid lot.nS bcL"'lg e1vcr.

te. other descrvillg schools th..~t Dhow c.n intereot in end Il. c::.pac1ty for llgricultur~ wor;-c.

!.hc. 1.ln..: 17 IP:.R F:lI'tl Project: .lnothcr project which involves thl:: stud>.!r.to or G.~.T.C.­

l:-.r.i...:. is :\t :.'dle 17 where ... eepar:.te progr~e h.:ls b<:ocn designed for cl<:.sses S, (;" :.nU

7 in :.gr1'Cultur". Four schools nuar to Mile 17 were se:lect<;d-GovernI:lent School,

!~olyko; Goverroent School, IduC!'l1 Co.thclic School, Muco; c.nd C.B.C. School, Bc,lif:':lb:l.

1.11 ::l::'ES S ntudcnts froe ~l four schools eoce on tht; saoe day of th" week, while

cl~=: S Dtudonts cOOt: the following week, ~d class 7 students the next week. The

prccce:· is repcc.ted With closs 5, and so on. Lesson: in Ac1rculture are del1ve-rcd to

th~ pup11= in the dl;:ccnotration f~ Cl~DroOC. Some. lessons are preoentcd by studcnt­

tc.:'C~ rc fro~ G.T.T.C.-~b~, using prc~red cateri~::; which bad beer. produced t:t

I:f.J1-3uc:.. Tt(iir dd1very of the lenson r...EJ ewlu.::l.ted ~. their colle::.guc,:; an~ by

IF:~; ~t~f :.nd other teachc.rs prescnt.

Mile 17 f!lorn is used by students CoS a l::.borotory for science educe-tion tUld crop

prcductiol. tccr.niqueo. ~h<: Dtudents, st:l:ff, pupils, and teachers havc found till£.

prcjcct to be v--lu::.ble. Th~ pc.rt1ci~t1ng schools have bencfited froe the IF~ 3~ed

distribution ::lC!le-DC:. School f=.s lr.vc ~opted iI:lproved oethods of cUltivation. Bc.-

c..u:.:c of the c.vidcr.t success of the l.l.ile 17 project, :l aiJ:;dlar project is envision"d to

be; i.lttnc:lo.:d to G.ToT.C.-Ba::lcmdc., :J.ftcr it h:ls been approved by th~ J4iD:l.stry and ti.e

nac~ssQIj' f~~cial arr~cm~nts ~vc been completed.

-6-

BEST AVAILABLE COpy



!Ibthecutics: The IItwo-step" LlUltipl1ert~ 8chcce :::.dopted by the cnthcontics
,. .

::JCCtiOl. is considered to be successfl.ll by the respective ProY1ncial Dclegntc:; of Edu-

c~t1on. Results fro~ the fi~ld show tbct the field cocpotencies who wer~ tr--1ncd et

l!utcr.s~ne E;\.'!d.~.r have orgamsed loct:.l 8cm1.n:J.rs in the tcaching of ~ths in thoir loc::l1

school districts. kf'tcr discussion witll st:1ff' at thE Tencher Trnin1ng Collc.~e: 111 Ku=.b.::.

::'Ild offici::lJ.s in the ~stry of' Educ.::tior., Yaotmde, it Wtl.S 8£reed t~t IP..:.R-Iluco:.

should introduce end operate new progrocues in the college. The residual c!fec~ of

this is reflected in tbe neture of Matbs progrtlCCcs in the college as well ao in til,;;

:!nvcur::bl" r,,:,-ction to the tlLltcril:lls bo1:1(; used.

~rt~) Cr-~ts. =nd Tcchnol~gy: In G.T.T.C.-Xucba, the programoe f'or arts ~d c~-!ts

tcehr.olcgy, ir,cluding nn ev:U~tion codel, !:lD.s been designed, circulated, end disc~:ss:::d.

~h~ ~robT~c for Cr-~tD production of I!.~-Buc~ h&s been usEd in schools ~C by co~­

r.un1ticz, c.g., tic-dye, beed work, etc. nle notion of low cost/no cost ~c~iVitics

h~o bC~l' inculc:'.ted in tbL schools to th~ cxtent th~t sooe nr~ recycling wcst~ ~t~ri~l~

euch 3rl, usinc; sr:.w duet mJd W:l.ste p.pcr to produce: ncticc: bo~ds, usi~ diac~dt:C.

f~il to n~:~ t::.ble c::.ts, etc.

Tj.~IC/I:·:.R-3'-lC~Lieeting: III June/July 1979, :l 2-\/cck t.~et~ \'r.lS beld ill Ir..l":.,

o.ttGlld\.d by 11 visitors frota four llordic countrics, by the I?;.R et~f, <:.La other c.cl~;­

c~tic"u~ts. In::. publicction entitled EDUChTICN IJ~ S~ RELLbNCE, the ce.;;ti.~ ~.(

the; I:P;3-3i.l~:; profI'tl.i:.Ccs w~r" acclaiJ::cd by the Nordics :..s cxcc.llcnt. Ttl.:. \"i~i~:.ti(:~.

V'-~ ~~~~~r(;1 by u1ffiSCO ana other ~~ncies. Tho doc~~nt Dcntioncd bcnrc .~ati~:r~

tc tb. f~ct thet SO[;le id~:l.s :lcquircd 1."1 the n~.:ting .:.rc cOll6idc;red Vlorthy C:L c..:,,'.1::ti':l;

in tt.. ,"d'..lc~ticn:.l systc~s of the 110rdic countries.

Tr~ir.in.= :.r.d lletr:l1ning of TCllchers (!'om!ltie"~ et du Recycle.ge;): The sectio"l f'c.r tr::!.;,­

il1,; ~nd rctr::.i1un[. of' te£lcbl..rc :lot Il'.'"i;-Bu(:e ho.s 1nvolved scain::.rs f'or te:.c:"cro;; i:-, ;ilr·:

schoclz ~rc~~c ~'..Ic::' and in supplyi1~ tc~chcr BUddes to the TC:lcher Trair~r~ Collc~c~.

SinCE: 1977, W!l..r. a mtional syllc.bus w.:.s prep::.r~d, IF~-Ilue~ Ins beE:n Ulvolvod in:

:1) DiE.cus~icl~ of teacul..r /;Uideo ::.:ld wc.tcr1::Qs with bcc.dmcstcrs of 8 pilet
sol:ool:; in conference rooc at IP•.R-Buco.

b) Diotribution of' ~terinlS fer Cl~ss One teacb,ro through be!ldoost~ro

£~r bricfiDb and for detaile:d study.

:. ~(:Ctil1:.: vr..s held wi~h Class On\. tCJ.ch.::ra to discuss T"n:l 1 Dtltcri::U.s du:rll][; t!lC firs o
;

wcel. of tho; 1973/80 schoel y(;~ !lr-' evoJ.uo.tion fems we-rc diatribut(.d se feeclb~c~~

cculd bl.. obt~i~l..d. Steff' frou Il'~-B'..Ic~ vizited the pilot schools to assist tcechcra

ana te col1(;ct ::-J'ld discus;:; the .:."vclu:::.ti0:1 fcr~is frOi~ tir.e to tine. Ev:Uu:::tiOll for-..:rr:

w"rt stuuitd fer ~cclific:lticn of ,he b~idcc. nuz process wos repcatl..d dur~~ th: 2nd

end 3rd tC~3. n co~positc tc.ach~r GUide for Cl~o One: for the entire 3chool yc~= l~s

now beer. prcp~rcQ ~luch ~~ll be uscd ~n c. larger so::l1c for tryout in scbools throughc'-lt

th" North \'I~s'~ :\;.~e. South W~::t Province3.

;.ll(:tl.~r !,h~3c r.f '~hc ,;r~,inirdrt'-tr!lillin.:; has bCl.ll I";ith S".;UdE:l.ts of c;.T.T.C.­

Kut,b:. ~ld B:::;..C.l'cl~ il1...."lving studcn'; cf' ~;I end E1:U;.. ..t Sot. Piuc, Tatuo:.:, enly Er;L~

stud~nts lC-rc. invclved. Prep::.red tC:lcll.:.:r guides for Yc~r OnE: b::.vc b~en supplied to
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theSt; three t<:o,chcr tra1n1Dg colleges clong With copits of CliMPmrl One. The tet1Ch•.rs

discuss ;hcse c.:lter1::J.s with students who thon use thce in prllctising schools. T'.lcr"

aro two peroe.ncnt IP.>R statf ce::1bers at G.~.T.C.-Kutlbafor the~ cours:.. Tho

El1;,;1i::;h I.:u:le;'J:lgi,) Toacb1ng .4dvis"r Q1d Pedagogic Adviser c.t the D&leg=.tion for E:iuc::"..:1.;.;: I

lkrth West Province, ~sist in th10 Y;ork::t G.T.~.C.-Dcocndaand t'.t St. 1'1us-~r.ttt.:.

Fe£:db..:;~ haD boor. given IP..<R-Buo~ fro::: .::J.l these: sources. I~ grC::lt probleu io in :;:~':.::­

vidiJJg tronsport and per dicu for ~t~f to ~vel outsid& :B1.;.ea to E:Ssist vtit:·, ::.;,C: "..:0

or..J.uC'.tc t;J;. prograuues. The. guides fer Cless CIne hz.vc b"en used exporio.:ln·t:.l:iy il~ :'

nu=bor cf pilot schools in beth Provinces se the present modified co~p~sitc ~Jd~~

ec.tt..r~ for:. cross section of ttl,; schoe1s in wh10h f\l.rther ~ryouts l'Iill .Elk: ...l;,c(;.

Prcductio.. c:z -,oed::;ofic i,lo.t::ric.ls: .~ cr.lcial f03.turc of the. rofor-.:. in cduca-;;ic;, i3

proC:ucti:;'1. of !,cc.:l[;c,sic ~l:.teric.ls. ~h.:.s.:: oatc::i::J.::: !"~vo be::n prco.ucco. p:1!'e.l:r C~! -:::"_

ini"'.;i::.cive ,i' J,;c.; .n...R-Buea stc.ff. T:tc (,;xisting list is by no i.iocr.s cxh::usti"l,- "u:~':

~'.lf;.;iec: it tc; ".".::~e tIl(. pcin. tb::.t the st~f is con.:;t=Ll1a~· SCE:kin(; ways ;:.no. 'Je:::.::;;:: 'Jl

rC:Jcc:.:,-inc t:1C ::hort::.,::<. of pod:l/;oeic !:1:lteri=.1s. V::.ric.ue s(.cticns have co.l~i:_·.wd to ee

involvcd if; tt'~i.- pr"duc ticn 1n th(,; ~ro::.s of t'itJir (;pccialisc.tions.

Ell,";lisc L::l'f\.l~

c.'..; :1:-·'1 Y:.~..r One
c•.l~.. Yc:.r Tv:"
nct~~ or. the ;.rinciplc::i o:_·~ l~~'"ion fc,r tc:-.ch.,;;r trc.iuine
L:Ig-, ',',-:.11 she~t:: cc tc.:;ci, .;.. ~ S~ob~.l unitr: of th,_ boc~s

Fcc;~~t::: of c::rd:: ~·~t": ~~j-.1>~:: "";,) ~h... rY-: lJ,S p:,c-!'c:;c1ng or~·~\:.::;"'icls

Ply::;oo(]. bo::.r:5.:o to ;. cr'l~ ~s (;.".0:::.1;:.- t:::;C:ld tc::.cr..:.r.£ ::.idll, <. tc.

i;~thc~,~:tie::;:

10)
11)
12)
13)
14)

15)
16)
17)

VillU)c

~~
~~
5~
6)

Pri:1~IY j,:::.th.;::::.:ics S.dl~ b:lt
CO::':'-i.i.:rtz un Ir:';-YccU:J~le. ~'.7"l(r"':':'"l.·~ic~ S~-ll:':ous

Tl:" U::.izc F~::. P1et, s:.,~t:1G '..l.r'.i''':: on iLtcCro-.,;"li. :.:.::.thc:Jc.tics
S::';':;:Jlc ::·c",cr.:illb !:oc.u1cz to:.' ?ri:.l-.l"Y O!l::
R030'.lrC'':; H~.ndbcok for 1'e:.ch.1':' cf 1'ri:.lc.I'y lIo.t~c::.2.1:ics

Dr":.l: .::.!:rS. I-:t Rele in 't~:'J T~:lcl!in~~ of I.bthtn:..tics
I6.C~3 :':'!" ~~~ti:"'~ ..,.ian in ·~t: ~.:.!.·.ci1ir.ob of lt~::.thL.::.~.:t1cs

Im'.....ctiV(; or !JillC:'VOl"/ It;:_cd.~"l[ in ~,thCt,:ltics

P::uc.rl: for ir.tcn-.:.l di.:::trilu.ticn ...."ld c.iscussion rdClting to the t:;cthoc.ulc.,:-..;­
cf' d\)v(:20r-in"" ihtq:;r~ tc;C; ur..i t:::, r<:fl.:.ctio:lS on th~ int<lrpr()t~tic.:of th~
tc:"_, integrr.tior., ::,r.r: r-':l ::.t·t,.: ::,t to olloYI hew te.· rclo.'tc the. curricu1w~ :md
ecllcit i or..: of devel c.p;:..()n~•
3ectc:r~p~ (duplic~tir~ ~c-licc)
";::.n.;irc.G \;:u.l gI''J.ph
Cloth ,':crklll(c chest:::: fer t~~:c:li:-.g pl9.cC vc.lu(: :lr;d operctions in r..rious bc.:e:c
J'Fpt:r~:tus fer Curv()~'il~--Cl'C:JS st::.:!'f, c.n.:;le fi ..:ie:r, ui.otrl< stick, trw..:llc \·;l.:"d
".ids ~:~,r p1o.ci;; V"..:.lu:: f'::,<. :-.::i1::; Wlo. bottl, tC~;(l, c.b::l.cuf:, uo.ize c:'Ulltcr~, t:::C:
Cl v::r:.ct.·..• cf sortin;; CllU:';:~l·;!'·~ '·roduc.. c'i :'-0::: 1ccc:.l catt..'itJ.s
PlyVloo': fc.r tUo!"JlrI'c.::s, ir~;'~icji:l~ nnd btJ.n::cc b;.::tlS
CO:,.:. hoeps f01' te;::.chi:", ;::C'LS

Lccc.l inJeor pl!l;;ll;e g:'::;,-,~ (::bc:JtJ

ToclJ:-.o2o:;y (..rts :llld Cr"f-el

PriL.:lI'Y .-.rts/Cr~ftc SylJ.t,b~

~iciD-/c De:;ign"
~idDy.;; Cr::,-r..ts
M:l.CrtlUC
Doll ;:::;l::Lr..g
Chorts pcrlrl:;\'inb balanced diets, ut!lizine locally produced foods.
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;~

1°1
u
12
13
14
15

!bg\7crk'
CcrnbuDk articles
lleaciwork
~bric pictures
Paper construction
GroteI'
ThU<.lb j?1:lnc
Screw~1."l" Vlcc.viIJ6
Sic:.J. work

Environ=c~t~l StudieS

Syll:::l>u:; fer J"Br1cultUI~, l:aturc StuCiy ::nd Observational Science, Hygi"nc.
::m6. Sc.n1t:::t1on, llorals Ee.uC::l.tioD, !i:l.stoIj', Geography, and Civics.
COL::~.iUJ· questionntire lor tC:lcberD
lieuu..."'1n,; :l loc:u f:lr.:. plot
Ol;:.;el"'r-tion of you sro,~!l

Er...lu:.tion ef cn~.:ricultu=:U cxpcrioent, ".15., pineapple fart:li.nc';
Kof1':., th,- StorJ of ~ COI:::lUr..ity
LC::l!:cn" ne-tt;s or.' curvCj' of i':-.r•• r,lots (The un" cf the; pl:ll'lc tc.bl\J)
Lcs~on net~c, ~h" Y.aize H~rv~st

'Rlr-..t's EnvirCIlLlcnt:::l Stud:.c.a?
T~: ~crk O~ ~ district officer
Food T'::'booo in :B:my:lr~ .~rC:rl

F~-dl~ B~coce~ E~ci~r

E~:J.l<:ri"l.:nt:l1 WC'rk on tho School Pam
IllV~lvins Teaohers in tht: Dcvclop"..lcnt of Curriouluu Umts
Cc~unity stories fer Pr~ry So~ool Tccel~~ in Caceroon
The ll':Jl-:!3ue::. School F--..n;. SOhCL.:!
Gcn~rr~ guid1incn fer cc~ocl ~iculture

The. in;;~grt:t~d appro:'-ch to school f;:z'W Y:ork
Crop e:::lcme.:lr
y~.:. gro'"linc in Bm:l,}'EIng :lrCC.
Tr:'.ditiolml rites Qsnoei~ted ~~th tLe pl<:Ilting of Maize in Beli
llcizc h:lrVcct ~~th Q diff~rcnee

T.::ot3 on cu1ti~tion of y:.:.lS, mizc, pinec.~p1i)

The une of faxu rc.oorcis 11, k:l.cioin.:;
Ccur.l'..t."lit.j' ctoric.s: K1J:lbo, Oba."lf" Viototic', Hgusi, Esok::!. Bma
Ch::.r'ts m-"d oc.ps

Th<: crtist-illuotrators co~plcn~nt tbe thcoos of ~ the soctions of IF:~, pro­

duoinc ~<:m1i~~ul sk~toh~s and di~~es.

E',.....1·'.:••TIVS CO!!:,l!:l~S

Sino" 1t= ino~pticn, the r~secrcll work ~d its results at I?J~-Buea have r~c~ivGd

reooe~~tion ~)~ ~vc been acclaiccd both nctionolly and internationally. This is

~t.teztce. :c b~' t~c D~lY oessoges IP:~-Bucn hns received, such OSl

lir.ticn:::1:

1) 1.d::.:Jcu 'l':dn::: Njoya, Minister of lbtional Educlltion (8 June 1978) "I ~ppr"oi~ti.;
tn\! Good work \"1h1ch is con", ir, :rr:.r, QDC should do TV best to contribu:(: '.c
tb:: furth;.r dcvelopnent of thi3 Elotivi~' whioh will contribute to dcvdol'
thu C~eroomQD identity."

2) Dr. lirs. D. L. NjeUIJc. (:; June: 1976) ''Much work c.nd reflection h~::: 1501:(; im~
th.:- Vlork e.t IPJiR Buc.:l. Til .. oriCinal ideas de:vclopcd here should :::pri.;;:G. to
the: schools. I Wish I 11o.d tlorc ti:lCo for a core detailed :md lells nlSh:.:::': vi!..::' •• "
(17 l~ch 1978) "Thl: work in :5'o1Co. continues tt be very ioprcssivo. l:~c,j
it up."

3) Etol1.3o UdzenbUc Celestin (Chef de Division de lc. Plan:1.fio:l.ticn ra:3DUc)
"Les i111tiatives, de votre ir..:Jtitut ~sc.1cnt defin1t1vC::lent notre oor...,.~ctio:.:l.

en la possibllit6 de sortir du ~ous devclopcccnt sons attcndre deo oo~~a 0010­
slllcs. Cettc cxpcrienc(; a en plus le IJeritc de. l' cmucineuc.nt cuJ:~ur",l.

Bon eouraeCo."
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4) .... 1:e.= li'jo:.-c., !.!inister of 17c.tien::ll Ed1.1::!ltion (4 June 1980) III would like
tc ccr~c:.t-.D:lk YO\<I tet:::. abo:'- the work wb.ich be.s boen dono in tho fic.ld of
exr;:rJ.llGntation fer thc; Refor. - of pr:1J:;ary cdue:.tior.. FreD the beg1n;:l:1.n;; of
next scheol yeo:.:r, r:J::ly fur-:;hcr l'laD fer bplcoe:nttlotion o:f tho Reforu will
h~vl,; :C be ~p;,licd on :. no.tic:. wide seillo. .al instrue'ticns Will CODe 1."1 due:
tiDe: frCl: r.y Iliniztry. 11

5) I,;. ::d.zi:1c Joseph, :Dirvctcr ef h-i!:l:l.ry :u:.d l:urst:ry Education, Yaounde (17 Jum:
1980) ItI =' happy for tIll:> Y':'<:i',; wllieh p"r...i, t:: tIc to see: thl: veri intere:st-
:!..."1g '\"iO::::': done by I?J.R E....e::"l.. ::-:.. (.::':l0 "i;h~ ~taff roecivo tlY ecngr::l'tulctions. 11

R:.viJ.:.6.r:. :l::.ve lIE?! UlTf;C:: 7 ins ?::::ris. I;The 1nr.cve:.t1ve and fu."1da:J.cnt~ wor~:

be:'ll,; der•.:: by IP,~ Eue:J iZl :'!-_L(5 .:.xccllent. This \York bcs thL rotcnt1:.lity
t" bri!,if :.but cc.ucr.tic,~ :::.~;:Kr:t.ic~, in the: ee-untry."

E. Sol~ 0bll1SC;jrt; J ~ ;::=~ ta~:- ~ .. ~ :-:cri:~ll Ed1,lcation:J. Rc:sc~ch Council, Legos:
lIWC !:av.~ r·~:.ci ';he rcpcrt \":it! ·:!:t",r.:s-:; fI':la fcune. the we:oJ.th of the 111for.::.::.tion
the:1"til: vcry r:tir..:':;':':.tin;. .., ::.)1.1 :.rc prcb:.bly !l\·.':lr~ th!l.t Ou=' countIJ' is ::lso
e'.;Iren-::j,) tryi:1ti 'H: 1';;::::1-,·;, L. _due~';icn::U probleus aric1nt: frOL th-" cvloni::.l/
i:'.if:::iol:::.ry ty;::" -;,f currieu]:.t.. ';c'lu,,::'-::hcd us. Hence Wt; h:lve b,,~n able to
c~~·i....c ~,,:.lc:·. il1spircti~n irc;. ~':'.lT r",pcrt. 'Je, howcv;.;r, cbs.:rve:d t~o.t ~kli£io.1

y:,s r·c1c.::::r.t"d t.) the t.:.el:::;rolL..:'i. in ~'"ur r,;,pcrt. Tc,ia is prob::'b~' the cnlJ'
aE,JCc', tl::.t t:::,stinG\-ish.;s yr;.;.: ],1r:1Il:"'''J' education curriculu:.: frow th.:lt d"ziQ.1cd
ic:' ~·~i(::.:.~:i:'~: schc~ls.n

s)

9)

1'1';::. r:-. '':. ::e-;(l1c ?ostl~';;"::-'it'~t Dcpo.rtr.:~:l'~ e::':: CO:.lpc.rat1vc Eo.uc::.iio.. :
l;l'..i'.'.:Z'<:::. t:,- ci Hc..·.:r..i.r.:; (:!o3 J"i::: 19T1) 1'1l::.,)' I cellgrctulate yuu :.:..r1 0;;1',(:, ',c~:b:ri:

c: ~::.. .3 : 1".;.~c. v!~ cuch tl~GrcUGl-_.rcsc:J,!'ch :.nC Ol'l :?cr..1uJ.etint; ytur Dclut:'C'l)~

f:-r r\,;:["c:-:-.:: sc c;.~r~fu.11j· :":'1~ -: .:-.~~d 01: such ~ i";~~th of 1n:f'cr..:,;=.tiol1. :;1-:' ~~r~

\':,:.::::.: ::~'~', tid ,iC,S f::'..."),'t:'",~ic. ':71:.r.t you h:.vc ::.c1:.ic;vcG. is a ,-,odel tc ~.ll c ~l,cr

c :'..U::-:·i':E. Cf eo:.lrso, CVCl":-= ::..: \'1::.11 r"vw be ;'lc:telu:'!g Cccercoll vCr)' c::ru::.'ULl.l'
t.:-. 0.:.<. ~·.·h-::.t, ~c.:cis1on yotG... j:: litici=..n:: no"" t:=!.kc. :Per tlnyonc. intcr::z ~,cl in
£.r~"t(.::·.:::ic ·ourriot.J.w~ dcv~l;.~-~(..nt, tt:..i3 report r:~kcs fc.sc1~ti~'lC r~t.di~:L.:.i.

VO:: i::.lcc::, .:::b:lOs~~(; ~(;. l:~ :le:p. Pe:u:rnl" ~ '.:.J.1c~gnc (14 J-..Li.y 1977) "l"; i::
::.y v::..::/ :.;trcr-e: 11JFr·:·ssi~n t ~=~t -cnl. ilJ:·~(;n::c vc.luc of 'tho r~port cc:·aiatn 1:'1

the: ('.c't:dltd cbee::-v::l.tic:;.:; C< th.:- cO;1::r(,-:;e E:1tu:::'tior. in 4riccn rur:.l CC:::'i.1U."),­

i tic;: ~,~ v.'e12 cz. in the ·~c.:t~ -.l1y co!:cret;; conc1u:>1cns o::.:J-::d on th... z.;: 1'1li.di:-.,:.:? l

p.r~icul~rl,)· those cc:-,c:.::-::: .1i; t,ll: r,:.e::'ntC:::::'lcC; e: tro.diticr.:.l r..lui:c .::; ,- ::r=t
of n::"t; dcv"",lcp:·.cnte. ~~ i.:~" t',~ 1 cr..l~ d(,;":, ell thesE.: 1\.,:cO:.Dcndc:t1cns ~l\...

'r..lie. :lot CI:l~' for t!K :u:,:;J cl,hel:': Prc·...·inccs e: Cc;::.;,;roon tout for~ •..fric;';')1
c01.u,tries f,.c1n;:; ::-::'uil::= ,.;'01-11.;:;:; cf c.,icFtiroG theil' rur:.l <U1d socio-c:conc~e

stT"~tctur"",s t:. th~ir ccnno:.~:·.c l~,-:cds:.~1

12)

11)

1(') ?o..c~: ~:=.\'ics, 1979, CTJ?.?..IC:,,'!";:j ~':!; ~!!:.~ITY n; _TT.IC..2i :?RDl.JlY Scr:OOLS, LC11;:,-"I..'1
Crc"J..i.') L~il., Eri :~i:-.: u:'b.:.,:".; c=~:';. b·.: nc gucstic:l tl~t the; project l~:.rlw :L"1

i:',",c·rt:ll~-: lano.::l:l.:d: in eurrieul~ plm-.cir.g in :.frie:l. II

R:.;l.r Irec.:.le:, Edue:l.tion :,:iviZ':':-, CV',l:'SCIlS :Dcvelop:J01t .~drA.r.istr:.ticn,

J,:.ndO:'l (13 P\!bru:.:-;;' 196C·) "I <:.:.._ extrc;:,.:e1y grctefUl :fer this cP?ortur.ity tc
....izit :;ueh c.n cxeitirJ;i; im -:itUtiO!1 \';herc the c1cd.ie:.ticn of the st::::r ~::: ';l.ci:r
),jref~c::ion~ i!1tt:.-rests i::- clc:::.r::'y tro.l1s~t";ed by their spontaneity :m5. (;~-::luc.i:.c;;;;.'

~i:,- H::bre\' U:liversity is :::.lr~:::ll.;y sockill;,':; cc:o.,c:rat1on with IP.:.R-:8'..e:. b"e~.u.;:c

cf c~e co~enclity of idc:lob~c;s.

Th~3C r~r1e:eticnc ar~ sirrrrlfi::lnt only in the hop.: tl~,t the CaD~roon Gov"r~__~t

\':il1 1,o;;t 1e-: t~~.:. :'O:::'C!',tu:, th:.t h::.s b;,:on /;llil1e:d co d::m, the dr:li.::. Th,:; rc:'1uc:ticn:

off"r rC::'G~ll....'bl~" 11w:..crous opportu::.i. ti,;,z fer llchievi:J.g L:::.jer lldV!l..-:e ... l', s1.1eh ::s "CV':'

b(;(;n idc:ntifi,:;~ by these experts.
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WP.EP-E 00 WE GO FROM HERE?

In accord~ce with w~ll regarded academic and professional knowledge, a r~er~

goes throUG~ scvcrCl logioal steps which cannot be by-passed. These involve:

aj DecidinG on the objectives of educetion
b DQciding on the content
c Deciding on iupcrt
d D\ltl::nl1ning the:; cnp:1city and efi'cctivcne:ss of icpnrt
e N~ cs~enticl codificetions

SiCpl1fil;d, this cec.ns that l.U:Itil we know what to teach, we cannot tr:.i.'1. t(.:l.c:1i:r,.

!.,,-::' s be: cardul thnt we: do not "put thE; cart before: the horse."

Onc i~p~rt:!nt fact is as~cd--~ th\l organisation for icport has been prcv~r.

cf:~~tiv~, th~~ th~ production of textbooks will ~~te fro~ EZi3ting ~t~ri~3

cc:.:~lc~Jcmt,-d 0/ the. production structurc~. Th~ production of textbooks ::.or. rd ~:::''::;':'':

ur,t"ri"J,1; s:l~uld be. based OIl thE: nccd3 0;[ the. consucer clientele, in this i~t'l:1c::)

til:. pupile :u-,;:' thc t':::lchers. Lioot ....t'ric::m countries arc exercisinc; frug~it;;' i1. "~!:~

produo,ior, of turtbooks by org~si:J,~ w:1,"il"":; workshops. :I'h:l.s if! to ensure :;)1" :::'..1..;­

~-ncc of D~tcri~s ~s well 03 to ccns,-rv~ th~ acarcc financial resources. Ttis circ~t

h~3 cnjeye.G 6rC.:lt 3uccess.

To obtr..i:'l full frecdoL.o ~o. quc.l1t~ti 'liC educ~ticll fel' our ch1ldrcz:, a jua.icic~

selectien of t::xttoeks ehculcl bc. conduct ..d uy educ::otion sptlcialists c1'tcr tC::till(;

and ,-V?J.u~tinc tt~ beoks. Bockk ~ho'J1d b' produccj to ueet the needs of cbildre.~

r~thL'r th~j :Jculdin:: the cl"..ildrc:'l to fit th" textbncy..::. We lmvE; ouch to lcarll frcn

th" cy.~ericncc~ of c.th"r ;..:fric~l cQur.~rics in de:-.li:-..:: vlith several problClJs. i

NE'" LIRE(;::'IG!;S

Evi:lc:rtly, any new rdcI'C u'.1n'~ se" thc;sc: progncstic st:l.ti::t::(;nts ::IS pr,il03c;,hi:.::;,

not ac :: VCib'..lC. ~I.u; \..pisti:::olo,;:ical co:.:poncnt for th.:. refon: Ci.:ll.Ill:::tes frc~, tL.,:, c· :·i:-i­

c~ cvidcncl.. or !;;;cond:,Ty f=:.c'~u:D. d~t::. Since tbe, IP.J:'s hav, b.::en invc:·lveci ir_ f~lC:'­

nel:t:l1 ri:::lL::I'ch, th.... ;:rogr::'='t::3 lev,; b.::an docucentc.J.. It is a tic.tter of coil1cici....:1C0

to lift th",- ::nci field tent :i.ll pilot sc::cols. The un:lvowed caution is t;;r,t cilil6.r..::

sh~uld nc.t b" uSi,;d ~1; jlc.\-,'1l.O in tl-..in cduc~tion.".l proccss. Fortllltiv\.: "V:llu:l:icn rluct

bcco:l" en i:lt"oi,Tcl pcrt in :lIlY pilot school trials.

T!'1c resurrection of the di6r.i'ty r'.!id v:::.lue::; cf the C:u::eroon ycuth lies ill til:: true

purpo=~s ~nd rroer~"s developed for then. The educational systcu is a nuclcuz of

ch.::.r..gc in CJ~' dcve.loP'"..JcntrQ systcr:, henc0 the Minister'3 preoccupa.tion for educ:'.tic~~

rcfor~: cmd t".dv--....nccDent. To ::.~ct thl.: G0aln !U1d obj cctiv"c of IF.oJ!-Bueo., t!'1e follC'\",-j.r..;

:'.cti,..i '01 ~c o.rc '.'I',visicncd:

1) Prc.duction of tccchcr resource uo.tcrials, tC::lchcr guidebocks, an~ pupil
werkbc.oJcc. Th~sc c.c:ivi-.;it3 \'Iill be nprcc.d over a six or seven ye:l.I' pcricc1.

2) \Vri tc u;:; of curricu1u:~ mterials Viitil gre:ltc.r c::,phnsis or. the production
of intcsr:l.tcd units.

3) Productior" of protcty;;cs :l..'"ld fcnsibili ty trials in schools and cOr=lunity
so o.c to exter.d th~ wc,rk e:-;: Ir.~ outside itn iIJI:lediatc: precinct.

4) Co~xuuty educ:'.ticn in ordLr te Lvolve or. educational cooponent rl,;lcv-~~ tc:
school :l.."1c. CO:"'::Ul".it:f. This will be an activity-centcred approach witil identi­
fiable rccificatic.ns of educ:'.~io~ inputs.

-11-
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5) ContinUation of th~ school faro project with the creat1en of Yeung Pamer
progracJes end the consequent evolVCl:lcnt of scnool ctrlperatives. Tl.llS is
in ceufcr-.J1ty with the Prcsidcnt' s prize for canuel "ork.

6) ContinUntion of th~ e11c 17 project. This project Serves as an outdeor
eduoat1onal laberatory for teachers and students in the lcmcdiato viciLity.

7) Exp~'lSion of the inservioc teach~r-t1'!l1n:Ulgpro~e tbroue:c se'"..:in= :::.:J~
r.orJ:nhc:ps to attain D. rccycl1."l,3 output of apI.rox:i!lcJ.tely 5000 tc.c.ch~r/) ir, ·:;h..
Rorth West end South West Pro~ccs within six or seven years.

8) Pr.tttici;o.tioll in the: pre-::c,rvic,-, tC:llchcr tro.i.::l:1ng progrtll:ll:1cz.; .:.t til.: G.T.::-;C.':;
in Kuub.:., Bacend.:., and Ta~, e~ploY1DC new cethodoloGies &nd subjec~ L~tt~r

cor,tcnt.

9) Up~ding of IPJJi sto.!f throUSh the ntt~ndence :It 1n-country end intcrn:::~:i:-::.3..
se.':.ir..:!.:'/) and tlorkshops and tll:'ot:&h tr.:.inizl,; fellowships. This will be
stC5f.~~c;d in'cach of th(. scctio~ ana Services of IF:JP. ODd event~y ?~~,J

out. .-.n cxtrcuely interestir...:; i1mo"r.ltion is the attitude ef the C~.Lre~"l

Govc:m:JeIlt to train pernonne-l. (IP.:R-Buc:. ~ h:.d the. Bood fortune. of h:.'li~~.':'
three c! its personnel tr.:.in"d 1:1 th" l:::.st feVi yc.:.rs, twc at Ib:::dr~l, in
e"r.l1u.:.tion techr.iqucs, .-.nd one. in U.K. 10 education. These staff :lc::.L"rr;
ar~ g.ro.:.t asaete to the: project.)

10) Sett11~" up of a professionw l1br:llj' c.::d o.eclJ!:lCIltat1on un1t fer th" ass~:':'J
~~~ distribution cf pcd~Gcs1c~ ~tcriols.

11) Bi-~cnthly :!cetings, c.t le.:.::t, bctl'lc;,;n til.:: trTc IF..R's for the E:XCr..m1&t 0::"
techr~ccl ~ld pr~fes~ioncl i~£cr~~tio~.

12) Wit~ ~,-c~ of the lI-;~~'s .:.t diffe~ing lovols ot frcp~~tion end operation,
the. unique ~rcbl"r.s f::..c~~ by c:z.c:' will b;,; Let :md solved throu,;b ~, structurc;cl
cxcr~~ of idc~c.

13) Continued pursu::.l of fo!"..;",t1vc ::,:,d z=.:ltivc; CV'-l=t1on CD.ploy1Db 1ntc;rn:l1
end e::r.tcrn::Q E:v:u:c\:::.tc,r<: .:.~ c.pprcpri.:.t.:: ti:.:.\;s (tc; be fiXed). III order tc
QttCin t~c goels, ~~, objectivc.s, enu ::.cti\~~ics, q~it::.tivc or,d g~~t1t::.­

tivi,;, ir.r-'u~s ~(; nec"cs:.:r;;· for opt:iLlZl rc.:.lic.:.tion of the work to be dOll~.

ElYCC:,TIOlw.. BEFC'?:' IS, ~iEF.EJ.""Cro:, ilC'T .~ :aGH1li.JlE. IT IS :. CONTINUING i.l:Il m;-

GCr.:G ?HEHCl:El:". In :,1~ EVER-CH:.l;GI:n SOCIETY1.

LOI):> LIVE l':iE 1iIm:STRY C:F l\••TIC:i.~ ED1JC..~TI0!i!

LONG lIVE ~·IE UNITED 3EPUBlIC CT c.J.:I:R00lT!

LONG :LIVE 1.1' EFFECTIVE :ED1JC~.TIOl:.u, PR0GR:JtlME FOR C;.m:ROOm

Dr. 1•• n. Bona
Director
li'.I~-1lueZl
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1) RECy(tAGE POUP. U:: P~EI'1!ER NIVEAU (1bre ann6e)

t~ois divcro •••••••••••••••••••••••••••••••••••••••

5 000 f x 140 x 10••••••••

25 uOO f x 140 ••••••••••••

5ecrctori~t ct DO~Jmentation •••••••••••••••••••••••

1. F"rals de missicn

Trom:pcrt
Traductlc~ simultan6e ...............................

7 ODD DOD
3 SOD OCD

10 000 0:10

1 000 Ouu
1 SOD DOD

23 ODD DOD

2. '="=::.:.: de rn':'ss':'~"

a) E.,cncreurs 5 or: f x 150 x 10••. 7 500 000
b) Pe=~onnel 3 seD f x 360 x 2C ••• 12 600 000

"'f"':'" ... ,. ~. \ 5 10C OG~

~~ ~ yoc~"~f •••• ·•••••••••• 5~O oeD r x ~5 .••••••••

.~=~ ~~~r 35 cen~~~s •••••••••••.•.•.••••••
17 500 oeD

5 ODD C~!)

47 700 :')0

n 500 Ij(jJ

~5 750 oro

10 coo C':O

320 25C ceo

9 000 oeo

252 000 ceo

.~"".... - .5 t:'O~ r x 7

5 CCQ f x 15~ x 12•••
3 OCQ f x , ~:~ ~ 12••

~c~ :70 ~ x ~~ ••••••••••

~ O~O f x 2~0 x :~....... 25 ODD 000
2 C~D f x 3(' ~~: x 2~ •••• 1 50a 000 DOD

c~ ~~c~~t~=!n~ .•........•........•.•••

3 C::J f x ::m -.............. .. ......... 90 600 ::'80

]!) ODD IJ~:)

t:J~: ~:~C=~ ••.••.•••.••••.••••••••••••.•.•••••••••
1 635 Gsa

_ ~ 2 • ) + 4 = 2 026 5~G 000

.../ ...
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(2~ annee)

"

rraiu cc !ni!:sion
a) Encadreurs
b) ParticiP3nts

-..
5 000 f x 150 x 10....... 7 SOO ceo
~ 500 f x SOD x 10 •••••• 17 500 000

Tran!:port participar.ts et encadreurs
10 :l00 f ~ SIC 5 100 ODD

Secrct~riat et Do~~~ntation pour

35 centres d~ recYc!2~e

Frais divers pour 35
500 000 f x 35

centres ••••••••••••••••••••••
17 sao CCO

5 ooe ODD

52 GOO 000

a) Enc~creL:rs 5 000 f x 200 x 25••••• 25 000 ~C~

b~ Particip.:nto 2 C~O f x 3u ODO x 25••1 SOC QOO ODa
:~ans~or:.s enC3dreu!'s et en~~ign2nts :.

3 ~OO f x 30 2CS••••••

Sccr~tariat et Do~:-en~ation ••••••••••••••••••••
~r~is c:vcrs .

90 ODD ODD

10 ODD aDa
10 000 CC::J

1.630 600 COO

1 et 2 ••••••••••••••••••••••••••••••• 1 6D3 200 CDC

TTT ..,_,..,,_ .... p'"

...... I __ .-"._ \
.,,·~ ... t,... _. \- (3~ annee)

ro"",,:L 'tlr: .., ... ,.. "''''n t:"__ ..J _ • ..

f + 1GB 320 caD f : • 851 52:: COO r.

! .................•......•.... 2 °rZG 55:' ~rJ

T'

5 56:
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·I.'.l;GU':"GE ·IEt.Clmm PilOGlW.UE FOR :mn:liJiy .iJl1}Ul1!lOBE SCHOOl:!

(inccrpore.t:ld in 'tbc CAl·!!'EM Courat)

" i

Ie.~""ll3t)e is ~ ct:diuc otth:r~t, co!D.uiica,;:!.on :u1d leD%'l11nP;. Imt r.:....o;,.:-..i..:;,,:·
:Jr·,;Y·~n'!:z ofice tive eo!.Dl.Uli.:lation. ,~crc ei'!olctj.ve oo!:J.:!W11cat1"n fo.1la so ':'Ui;l;

~;h.:: prc.:e3s ;:f h:.rni:le. E=p.tyw~ ('VI.).liWr.o~) d!,'Vdop 1le:rt6J. inertiA. 1.11
both spealtcr ~ !i:>'tenc;r. On the ct::lEl1" hon~ 'th~ t16et careful X'l:Qson1lJg
i.no.ckquatl:lY \l~resf:':d dua to iD.:JU!'1'iaiant Cil.stc...'jo~ 6f tho JAil€J:..g.:: or
ins-.tf1'icient dev,;lopuent of 1.l:''c:\lJ:l6c· l1:ld:us c-.n cith.:!r I.1islGr.d. or bor!: the
li13tum:r. _ .

'.:. ~~..i,: ,t:!~.::¢ne th~r~iorc;"":uEt c~o;'~ ~co'S of thuu,;h:C··'tA~t·
~J'l:'crli.:l thG :rtrueturQs ::::::' vt:rbaJ. cett1inic:.tion. It:ll.Ult induda 'the: :.l.:lc'tc:r."
?f~Cls.: s1;:'Uc~s !:;'o:l .th:: aound p.;:tt\J't'IlS .+.b,raugh t!::.e IJOZ'llboluoica;t .?tr.ie'h.;;.,,\:~
(r;~dz ::mda:ffizes)tl;i .tl.:.e S,i'!l,.t<l.c~ F:l.t~,;:~ .(3CDtcnce .pttttcrne) and l1li.:t
d.evelop tlle skills ?lae·.l0c. for ~h" v-...r1oJUs ::spacts of vcrbo,l ,commica".iion .
at til" ::,;)cei>tivo ::n:i (l:i..cten:iJJe, roo.dir~) ~ at thE) pl'oductivc end (sp",-·j,-l'1l.!
.::lJc..:~::~::'~~J t<;3(,;t.i,l-::~ ,y!i"l:.l'.1 .the ;1andt:5.1:tiC~ n'mueil fer ve~b:U. int.::!~t;;.or.
•. J.T.t : t~•..:;,:,. , ..... ' ., ',' ' ..... , ,'., ..

~H:.:i ~:r:il.::,y SC!tr:CI: iAin'JJ.GE E'.OGRA: il;~, ...

The pri:J:noy :;:;l.,X 1 l~~c pru;:;r~uc in C3l::cro~n' ccnilsts c!:-
' ..

1 • ~o.c~ the i1J;,J~ l..i'ticial-l~'"U.!:.~1l of the ~g1..mfr~ tht:"firs";
"i;'~.:r: ~.:f l>cl~;)~l~ .• · .. :.

,-10 ,••

.2.i.i;::in:"; ihis S!l:Cc. offici.:iJ. l:lr~;~"~f;Q ~;ljUl:1 cf ~u-~tion fro..:. -::il~
.Chi.J..l"s firs'S dq at soh·.)ol.

J. c·:;v:.l~f.i.DJ th~ ~ous l~!! sk:illR:'c.;;.u~ctt:d ....'itb. -rerbaJ. e::m:nmiCl"+-"
:i..e. , llsteniIlg, spc~ I r-ea.:ii.!lg anJ. ""Z'ii::iJJo - I.llWlJ,.y 'through thi.=
(;~~ic:.L:.l ~e, ..:.-...; ...~_." ..

"
'. "~...~ the second o1'1'101al lallt:;uage of tb::: :cgion :rOD the four-u

yeo: 'Jt f;01J.)cling.
. .' ... ;.1 . ._ ..' •.

1:!.;;~1"0gx-..:J:nl dE:,ta1l.:.d beJ.ow dca1l:i With,J~ 3 nb9ve bear1zlg in ::.ind 'the
rer.litics stat(lt\ in 2 a.nQ.·4 togeth<U' with the de~.thos.tI .l:J£lke un,~
pr0SX'.::.::Je dr.::nn up to.deal with 1 and 3.

WheN point 4- is ooncern~d, the rc~ 1s re:r~ to ~c French
pro~ ar~' up lor. unglop};o!l.l pr:l..::.a.r1 ac;l:1ools at the ~ea Li.ng'.u..>t1c '':;~J'.-;;_'\;'

:. ' ...
DZ2DHTIOif 0::'~

Li.::telli..x.: Wr.e~ tllh refern '1;0 Q \'lord or 0~ stI'ucture 1t inclu..es
, "lll or tl:.c 1:.11ul7.ir:(; -rt~P5:-

VaBP1:Ig'· t:J.(!:.:l-::=r' ;)f the' cl'31 or wr1tten, ~bCl,
{word.' or stn1c;w.oe ~hen it 16 presented :11l lJIiT.U'4
varbal oon~•. ' '" ," <" ~•• ,"
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us1l:l& ~ a,pprox1:l2.tei,y conect p;:ommciation (1:1 the
case of o~ ~xpI,'l;t:sj,on)or.oorrectspelJ.1.llg (1:1 the case
of wr11;1ng expression) cfthe sytlbol wderstood.

(111) 'reIJelJber1.nti'.;£e r:lbtionship between sytlbol and oean1l:Jg.

(iV) re-using the ~ol (at the ehcodins or prodl.\ctive etll1)
. . . in mid cantats. . ,. . .

r&fers to the pUp~ts correct uDprocpted use: of the learnt iter~
of~e, acco1-4i:og tQ 'his needs, U1 aelf-1n1tiatlid utte:ranc'l •

•0 ~. .- "

I
r.:.fers to praot:1ee ~f' tho l.angu. s1d.l1s eeUt:d 1;0 a progres~ivuly

.;rowing develoJBent cf preoision, e:mctiilude IUId eeonoo;y 1n th.",;ix
use.

refers to ::mJdJIg thc Umk betlvc:en grapb:lc B¥tlbcl 3nd ceaning.
'nlis can and shOUld cost frequen~ bo :lone 1:1 sUence. Silunt
cOIlprchension of the \'II'itten l'7ord can be developed anc. owJ.uatt:cl
in v!U'1ou8 .",~. Where read12Jg aloud is rafcrred to, this will
be specifically state1. -- , '

this tem can refer to the first oral usc of, [l. language i te:l
by the teacher when a lOIlg gap occurs b-:!tw;.:en this and the actt:r.:..l
tea.ch1ng of the itcc. It III08t :frequen~ refers ~o the
presenta'tion of the \'Z1~ syDbol long bcfart; systCCI;l.tic
,teach1JJ8 of the read::.%l«( of it takes place; Step 1 of the l;:!::I':"L -,:
process is alrmys (:~eetcd to take place under 'expowre' mld
step 3 in II certnin propor'tion of cases.

The laneuage pro~ aim at J

1. The developcent of all l.anguage sWle ISO ~t the ~ll tIlI;1 expre:Js
hLoself nth ease 1:1 speech aad w:'it:l.ng and Ul1(:erstand all verbal co:.m;.W.c::.t1c.;.!
in oro.! ~ wr1 tten Englj,sh - by the t1Ile he 1elmls school.

~~ school laaver should therefore 1,0 able to:

follow oral directions; carry ou'i; oral instructions; listen to 0. t::.J.:~

synpathetioally, and with an open o:I.nd, ~sping the salient po1nt"s .:l13

well as th~ genaral tone of the speech andcood cr the epeaker, ti~~~

1n relevant deta1l and d1i'1'crenUat1ng between fa.ct, opinion, p~rsua:31on

and fallacy,.

sp~ak \71th' a; proI1lJD.C1ation and 1nto~t1on tlult runllers his speech
intelJ..1.gible to English nativ~ speakers 31S well as to anglophone CG;..~r';;__ :'~r.~
using 0. clear enLI%lCiat1on, varied codulc.t1Ol1 sp.:led and voluce of VOiCE
tc suit the spatial and contertual situation.

:,:r.press h1Ilself s1I1ply and c~ctly 1n tht l!!trlc and. regiSter reqlJi.:i'"j
by the given situation - with br;:!'l1:,", and pr"c:1s1on in 't\mctional'
roe;1sters, and with a certain degree of colour ~ i=Iag1nation 1:1 'crea-;1"'~'
r",gistp.re.

BEST AV;1ILAfJLE COpy
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follow ~tten d:1rect1ons, ca."%')" CNt written 1nstructlcns, un:icrst~

\7be.t he reads '.'7i~ the d:1.!cemoent already l1stcd under the l.1steniu.~

slci.lJ,.o (see above) Vihen do1zl8 .!J:l..ens1ve reSl!izlgr slc:1n rap1dJ,y to obt;;'::'
the 31st of a passage, scan SR1t~ to find sp~c1f1c 1.I:l1'omation 3.0

VI~U as read 10 a core ldsu;t'9~ :ann~r for enjo~t.
'::!:

write "i.th a lClgible aDd illeasant bazld, c.xPresTh:!.Os~lf 10 writing ;,i';':'l
the SaDe qu.al1t1eo as are Ilemr.d.::d 10 his speech (se~ above) hz.'V'1n{;
further.:1ore ::u:.stered the ert1:!l1Otti of writing i.e., spe~, punc~ti:..!:,

paragr::-.p!Wlg and the use 0:. cODPlecentary corpholOBical. siGnals cn(J.
syn~ct1c spec1f1cat1on~ ~ ,lmPloycd 10 spooch.

.. fipprlJqiate the role otwell dE!V'eloped l~esk1lls 10 effective
co!%lUDi~Ilt1onr appl~\:thelro.sid.lls h tC:l.ch1J:lellWiself to learn and
tren:ofcr these eace Iild.lls :!;p t1.e learning of othar.languages~,

, ;

The:: above ob;tcotives will. be rc~::h(;d :!n two ~or stBgiUi'. In the f:1rst lour
ye:l.rS of. rr:1rery schoQl1:lg,'ttle :!Ophaa:1H 'Ifill bo la.1d on

the de-veloiment ~~ ~si~ Ski.lJ:.B!f1 a.1stetliDg, ~tIking, readiDg and \\Tit~.
. .. .' . '. . . :. /. ~ .:;:;:. . . . ~. ""-' ....

:the uaster1ng 0:1; a balU-c V'Ocabulm'y of 2,000 .. 2,500 'words and 9!l the
lJOst co=only used structures. '

in ordor to allow the pupil 10 the scconll stac;o to: .

cant1IIUe to ~velop his lanzu,r.e:! sk1lla on his OI",n should he lellve sc!.l;Jvl
a:tc:r the foUrth,year (l1S ofton occurs) ,

use t.'1e l~e with eriiio"ds:-n~'::ded tor the study of othar sub;l~cts
in t.he upper priDsry•

. concentrate iJ). the upper pr1I:laY on the learniIlc'of vtriO\1t' lJt::l~s ar.i
rQgilJters needed for other subjects.1iInd for li.fe siw.ations 1n .lMch
the pupi:..will ::rind" h;inaell after· school. .

2•. '!he developcent of the Dental ::?rOcesses so that tho· pupil l<!sves sclJ,col
. ;','1til an enquiring IJ1nd, an ability to reason, a ta.ate tor broadel"'~
his ~tioc and a keen desire to extend his oentnl ab1l1t1~e to t!"~

full:1n verbal coIJlJU!l1cation. .

3. ::lJ.e dovclop:.lent o"t -:1:1. ·aen';-.ilc:,i:. a:1d affl.:ct1ve sens1b1l1t1es so that
u. IJupil loaves school wit.n:- .

~ t~~"e for poetry, draCa andvrell st,yled pros;.

a sell3itivity to oth~r peo~l{\'s Op1nioOEl,~ i' '6:L1ng~;' reactions arJd
uoUva'tions SI1ch as to fac.1ll:tate ol)~ca.tion. .

·4. . jn a\"rareness, on the part of- the pupil, of the non.-verbal factors enter1De
into e!fec<::ivc co=lmi~l1t1on c.nd';; practical ab1l.1ty to take part 10 cass
,.C~tiOIl through we~1ngs, ooncerts, ra.d:l.o.· nev/spapers etc.·

BEST A VA ILAE!LE COpy
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SPECIFIC OBJECTIViS -

~:~.i'~ ' ..

The voca.buJ.a..7, oarphologioal and syn~t1.c3tru.ctures learnt-at t.h..
h<i:!..'l1in(;.of -the. cOur;3e will be ~JSOtlOst needed for th~ proper ·1'unctiJ~;~
of such :J.Ctivit1es i.e.,· those neede:d fer :Ja.theDD.t1os, art aDd· crc.ft, "l(.::~;",

t;;;,,-'lJIUng, ntlture study, physical edUC:ltion, l:lCln1o, hf81cne and civics.
l\i:to;:r 1;h':1.3, SODe vocabulolr,r conoern1.l1g 1'eo:1.ly l1:!e wlll oe introClced•

. :B~' thp end of the .year .the' cl..,ld will heve BI)lIIUred a 600 word v-oc:lbul:r:;
- :.. lLtlo' aver .nquarter 01' those bclong1n& to ,the Verb ·Pbi'aee. "He 3h;ul<l
;..:cl:e U30 of all subject and: object prcm:UJlS' allposoosive: pronouns and
~ectiV't!8,the ::lOst frequent prepos1tLoMi ~e ;resent cont1ml.ous, 'go1n€; 100 1

tut-Jre" :bpU!l~ve ,Q1': verbs' and the ~ODpt:rat1ve of :ldjectiVes. He should
be ,J.blc to in:1:t:Late: Ii ,litateamt and,Ut;C·thtl question'·i1nd, tlnsWer foros with
lllld without quest10n werds. ' "

", j'

.. : . ".:

1'h~ habit of careful l1sten1ng vrill be developed by p-ogress1vely
~C1".GtllC;ning tho Pt~"ntion-:t1;le d=ar.deil of thoch1ld. Idsten1Zlg skills v;iJ.l
b~ d~V'ClopQcl through the lea.rnine of new 1aI:Igua.e;e 1tcns - for which 'list~l~'
it:: the f1rstzta.ge; th+ough llst~ 10" r~s,- diDlo:!Uesand 8tori.::s as
,loll :lS through 'listening eXt=rcises' specifioally l!es:l.t."'Iledfor the- task.

Dy the £:110. of the year', the ohlld should be able to listen to Q 10 - 15
scnt.:.nce story :lnd be :lble to anZI'l.:lr questions on it. He should also bo !:obI"
to corr')C"tly.obey ,~ouble co~ - issued. of coursc, in 1EJ.Ileu.'ige ~;..-~'

lmcrn.

Th," child will practice hiE diction through wriod speech orsan ar.:l so:.;;;,':;'
e:::crcises as "lell as thrcugh tho r1c1tat1oo, of rh;r.Ji!s. He will use na,n'tl,tiye
in short stories and 90n'V':rcatiooal sp,eoh in d.ialOgl1es learnt by heert.

-':'y the end-of the year the child '.7W. have learnt ol hundred or so rhy:;~Et

St0r1~S and diil~~es of whichhQ canbo e~ected to retain a good hal! as·
[. :;.'cperto11'o fllr speech p~t1ce and rofcrer.c'e wate:dal .far. J..e.nG,.lage st::'Uctur~ •

• • ~'I

At first the. child will develop Pre-Rca.d.i.IlG sk1lls such as cere1'ul
obs-:rvation, ccmparison, natchi..ne tnd int:.lrprot::ltion, of graphic oaterial fro::l
lm.'go pictures 100 the printed word; the left to rie;ht eye oevecent etc. lie
¥:ill then oew on to ide:nt1f1cat1on of \70I'd/sentence and IJeaniJ:lg usiIJe both
the V'isuaJ. and Leok and Sq cethode :lppU~d to the ::situation and Global .o\ppro:l.~a.

" ,

-'
By the eIll! of the year the child should be'-'~ble to c_

(u) read (i;len~'!lhe syobol nth its cea1l:1J:l8) a mmdred wgrds and o.-dOZCll
,syntatic structures presented "Jith ..~rous SI1bst1tuticns.

.. ~.... ~

(b) d1st11lgu1sh and 1dant1f'y +.he ',7I'1ttcn wards and pbrases of any BloboJ.
i teo alrelldy well known or:ll1,r.

BEST.4Vr1/UWLE COP)'
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(c) doduce the D8BXWig ~ 8ZJ'1 wr1'l:'t.Pn ward ehOIIID for the tust tiL" •.:0 ~
label to an object or picture, ' the D8I:I8 c4 IIb1ah 18 ~ady 11'£.1.1 l;c"'7~ .•

(d) work on words al:Id pbrases presented .. 4e8Cl"1bed 111 (b) and (c) ~,;:,:':.
os to teach h:imIeU to read these men prGaeDted ClIl.lt ~ context a:-i:
111 a d1.ttere.at ocmtext.

The 8k1lls (b) - (d) abm the Dums,b;r'.du.ohiba'chu.d IlIhould'Jicnce:f,::.'''::
teach hj;JstU to 1'684. ' . '

The: chlld will, 1:101'e0Ye1' have been e:IIlose4 to a further 150 written ';"~":_
\':hichhe' W1ll learn to :read fI1B'tel:a'tl,oalJ;r 111 cJ&ss 2,

«rit¥B

!!he ohild will begU1 with wr1~ patterl1a~ io the rbytb:; ~"
r~s, eaah set of patiernB lesd1ne to th\\ fon:lEl.t1on ~ one or ;'1,,;re : -~~.:,:­

of the Blpbabe1i.

i3y 'the end of the -nor, t.h~ oh1ld w1ll be able to tom all the :5:::..11
le'tters of the alphnbet and to coW 8Z13 ward wr1tten out for h:1D.

~ge

.l large part (4' 1.angI.ulge learh.1Jlg :in the eec~ ;rear will bcidevot"e
to the paBt tense Ii:1nce the Dest OOI:lCOn 'V'Orbs have the tlOst 1ITc.gular past
tense fu:r:lS. b present siDple end the past cont:1l1uous tenses Will also bel
taught as '!'roll as the nt1ue~ of tbe ccmd1t1onal. ~e usc of 0onJunctions
such as 'but, when, because' erJd,of :the Im'initival cccplt.4J~t w1ll also be
:introduood :in that ;year.' ,

~e vocabulary W1ll be taken r:n1nl,y t1'O%1' hOl:le activities :iIi the ve.r10W1
ettV1roncents - grassl3nds, farest, arcek ana. town. :P:rc:lI::l 500 - 600,wards
will be added to those already learnt J:lBJc1:lg a total of 1,000' - 1,200 by tho
end of the year.

I.d.stcning

~c child wUl llstel1 to stones of 15 ~15 s:1r:lple IWd cqound sentences
uh10h he should be able to talk about. Be BhouJ.d &1so follow d1re,ctive& '
::.nd obey :instructionsot tour or t1ve sentences and Usten 1ntell16entJ.,y
to short taJks or 'news'.' .

SpeaJdne

._. . .....

',:'

~ prOJ:llU1C1nt1on ot DinipaJ' peW'S' at ~l:SM sawlds' wW be' BysteIll\t1c~
practised. Jurther speech pracUoc Will,'be,g1ven tbraugh thfl %'9()1tat1oZl o:f
r~s, act~ of dialogues llDd repeat1Zlg ofs'to1:Loa. ..' ... ,",~:' ," -:'

. - ' . ..:. . . '~"'.' '~I'_"""':\ ~.....~. "'~"~i.~ ..~ •.'l".~'.
Dy the end ot tho ;rear, the oh1ld could'!W:ISelf be able to ~ll :the':

etC17 at a set at p1ctllres shoWn h.iJ;I. far the t'1rst tStxl. !'or this h~ sh"ul::
be able to use oorrect WONa 8Z2d pbz'ases llDd a promw:1atton suU1c1.en~·
acoeptable to tBkf.l 'h1s stor,y 1nteJ]ig1b1e•.

. "'.•:. ~. 1 .t
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By the em of the second ;year the ch1ld W1U haTe leamt to read 500

words m 20 or so syntactic 8truc'NreB With &rI1 coneot IIUbstitution.
He Bhould be able to UDder8timd IIbDrt w-."U'ten atQr1e8 af up 'to 20 81J:]ple

. sc;otcnocs road cUently and answer qUostions on th=i re&4 8_la sent.:nccs
and f:1nd the DIltclWlg piCture8; obey wr1tten 1Datr\r)t1ons etc. - all within
the vooabulary end structure8 learnt. In the oaurse of the ,year the ohllCL
will be 1%l1t:1ated to the l1J:lk between letter and 80und where this ll:Ik iE &t
its oost rogular.

Writ1Ilg

~e ch1ld will ~ove h18 handwr1t~ and learn to fCll"D capital l(;-:t~r:;.

:By the end of the 7UZ he should be able 'to write wards and short phrases
flooc 1J:Doaia1;e recall JlIII!ClXl7; put together part8 af sentences, fill 1n Gl1.r,·s
t71th words prov1ded and~ sentences 10 chronological order. lie
should also take part 10 class cCl:lPos1t:1.on of Bhort 'news'.

J.anEiua6e

A Tocabul.e.ry of 600 - 700 warde will be added to~ 1,800·words.
b per.1'eet tense as well as the use of the paasiva wUl be added to the
struetures mown and for these tho past participle of all mown 1:rregul::r vabs
will be t3.u£;ht. ~El relative wUl be 8,1stCIOlatiOnl.ly 'tau€:ht - with itA tot<:l
~ who, \mose, to whon, with whoo etc. as well as adverb1al phrases
of t1Do, place and DBml.er.

Listening

~e pupU w1ll DOW hear star10s unac0OI:liam.ed b:r piotures. He w1ll
nl.so hear d1BJ.l&ues, With eD~S la1d on Tar1ety o! lotonation, 8lId W1ll
be 1%l1tiated to 81cple poetr,y. .

Spualdne

D,y the end of the ;year the pupU Bb.auld be able to J:IBlre rapid two-pl.s.cc
substitutions 10 pattern practices. Eo should be II.bla to describE: a picture,
give a short talk, retell a 8tarr heB:rd cmce and teJte part :In the epontcmcoua·
act1ng of a short ecene U81llg loteJ.ll81ble In£l'M. b ecphaB1s in speech.
exercises this rear w1ll be plaood .an lo'tcmat:1.cm.

Rc~

!the pupU W1ll acquire a :fUrther rell41J:l« vocabu1.ar.Yof 500 words, te·:
1,000 wards by the em of the ;year. Be w1ll alec bI!ml learnt to road :..:-..~
~aotlll structures prev1cN8:Q' caD1;cre(l Cll"a1l7. As 10 ;year two, the: c::::S:·~ .:.
will be on read1.tlg tor E£en1ns. !he pUpU rill al.ao 1earn ~o read r<l.pi::'-:·
across 8ll.b8titution tables. ..

Iklreover a 87stecat1c course will be given in phono~rthosraphyon:
norpho-orthograJil7 to enable the pupU to siva the cost ootlCOn sounas I.

letters end sequence8 of let1ers af the al~t. 'lharo the aequencf:S u·
l:1Orpho1OG1Cal the 11llk: .With the J:I8~ w1ll alS) bo UDderl1l:led.

BESTAII/1/UlELE COpv
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Cr· ".r-,.
.Wri t;l,p6 . . . ~ ~ , ...

~e pi:lpil will learn to tam a·. j oj,ned handwrit:1zlg. Be W1.ll wr1te
. sentences from substitution tables and w.,art passages :f'rcc multiple. choioe::;.

He will ~cte gap till:1:lg eXerc1ses,mBWer questions in writ1ng· and
'Cocpose shartparagraphs according to modeJ.s shown:h:l.m. All this will be car"''-''!
out within the l:1m1ts ~ the· ~il'szoeading7QCabulary. '

.YEAP. FOUR

.~anguage '

A vocabuJ.r.ry of 600 words Will be ·~d€~ .to !o:m a total spoken voe..buJ.ary
of 2,:;00 words. ~e learning ot· basic strw::tures Yi'1l1 be completed wit!:l the
adQition of the past perlect tense - t:nd the conditional using that tense - Cl
thc ling' cooplement and the 'that' clause. Wa,ysof expr~a.s~.obl1€ation·'l..e.,

'::Itlzt', 'ha·...e to', and possibility e.B., 'would, could'will also be taut;ht.
l"ro:.J then on 13truetures will be added an the need ariSes for a particular r~~;:L,~,:'"

:;i tu,ati.:ln. . ...

Lister'~

Io"tensive cOlll1lrehension work Ii1.Ji be based on stories, short taJks &ncl or~
instructions g1ven by the teacher as well as redio pr0bt'a:mes and 1i' .possiblr.,

till;;: tnd plC¥D recorded on cassette.

8f,ealgtlg

By the end of the ye= the pupil shouJ.d be able to 'rapidly make tbrea r,L..l:
S'.lbst1tutions in pEottern practice anc1·cacplete·.thebeglnnjng at sentences. L

Dhould be able.:to give simple 1:atonil&t1on direc·tives, instructions illld repo:"k
as \,;Gll as translate the gist 01' mat has been told hm in:hism~ tonGUe.. . '... ..- ..
R~

! reading vocabulary of 1,000 Vlor~S will be adiied to .foro a total readil:.:
voc~bulary of 2.,000 words globallylcarnt. Evidently ell such wards I1lSt h:::.YC b: .,.'.
thorO'J:')lly learnt orally before bc1nc presented for reading. 100 of th~c," woI'll~

ho\,;ever, will be p·&JrPosely chosen frOLl atlang words th&t the pupil \7irrbave Il.:ii~;;c::
heard DOl:' seen. ~ese will be 1nserte<l j,ntothe reading text, at rare 1ntcrv,.l.;,
tot:rain:tht: pupil to refer to a lexicon that he will find-at the b3c~fof his r,:i.,,:'.

. .... :: .. ", '... .

i3:le· courSe started 1n Year ·~ee 1n phon~!ilorph()ooQrtho;tapb;ywill continue
~out Y~ar Four to expl~ the le~e common l:1:Jks between· sound and symbol.

l:;/c ner; ele::lcnts 'I'lill be introduced this .year. ~e pupil will possess a rcr..i.<:r
,;,;t ~ \7tO 1'or intensivereadinc co::rprehcnlrlCl:l'Vlork and there should be, ~:

tl:e c:ass, ~ :::z:la1l library of a hundrC'd or so supplCI:lentary booklets chosen for
the lqvel of thecl.e.ns h'0l:i tM poi."lt· of neVi of voclobulary and ,structures ae well
as eCIltcnt. . . .

.i'itle::: slto'J1d be sUggested by'the 'writers oi the present course after Q c,.;;.'(?ful
stud! of ava.:ilLl.Utl books•. ~us the .P\;I'il 'I'1ill, on the one hand, be able to :ms;;cr
det:Q.ed lJ.ue~tions c'onqerning testsstudiee at· Ilepth and:,. on the other, devdoIJ
a ta;te for leisurely reading. ..

'Jri;:1ne:
Sy~~tic v~tten exercises ~d spelling g&I:les will prepare the pupil ler

·.'l:'~tten work ~t is no longer strictly controlled. COI:lPos1tion will be guided l::."ld
s~E",ted to the point mere the pupil will be able to produce his own cc:qloziticn.

BEST AVAILABLE COpy

John M
Rectangle
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n.m FIVE A.'iD SIX

In the last two years o:! Pr1mar1 echool the pupil will lncrease his voca.bul.:lr.r
,"11th mere specialised words spec1:L'io to other subjects II1ch as agriculture,
village tecl:mology, social stud1es etc. L1kense new etruc'bn'ee Will be SU$ G.lJ ere
needE:d for these ,subjects and other ro~eters to be cavered. - ,

~ . .... .
.A.ppro:rJJ:w.te4' :J,000 mare words will be added to the spa1cen vocabi.U.ary dlIt"1ng

theee two years 'llIld the pup1l ft1ll meet~ mcre in ~s dictionaz:y p'-:.S,500 woriiz
as well as :in ,other subject ,leSSQl1s. ,It is hoped 1ila.t, thiellttle d1.c~cma.J of
5,500 words (explainE:d in a 'ItOCa~ at 1,500.'WOrdsalready ,"U mastElJ;'~ by
the !lupU) will becOl:le progressively pr.rt of the pup1J.'s active vocabulary. In 3ll
the; pup1J. will ha.ve acquired a vocabuJ..or.r of 3,500 I7CI:t'l!s with the possibill:t;y
of acquiring core to infinity. . . --,

In the prootice of the llIBjor sld.lls emphaflis will be placed on the tl,mcticnell
use of lancuagEl, though literature will not be Wholly lleglected., !lalks, ',descriptiarw
C:)~'DClltar1es, interviews, discussians, :.:-ocipes, d:l.rectives" ~t1Q11S anq
reports will all be exploited \'ib.en practiS1ng the l1st~, llpeaking, readrii.ng and
writing sldlls :Ill the Upper Pr1Jllary, in order 'todEiVelop the"uee of ,the :appropriata
register in all ~h .situations. :' ;

~"l.j.l16 &: Speak!..zlg

Moreover the pupil will listen to and leaxn to make telephone calls and
radio progra::oes, to take part in ceetmgs and prepare debates with the·uerciecs
in rcason:1ni; and in the collection of, data '(referance reading) that this pre­
su,poses.Wbereoutput is concerned, the situntions w1llin .JIIImY,cases:need to,
be s1.I:lulated, ::.s in mock telephone oBlls.

ReadiA8

,~le pupil' .will'be introduced to' PClE:try mid drSI!IEl as' well as to the tunction:::J.
registers ':in reading. ~,He'wiJ.:j. therefore begin to leam to read aloud - a skill
that requ1res ral'ii:l ,Silent read~ ~' and' \'I1ll'prcjgress1ve~Qcquh'e the ; .
necessary llkill~ to perform this' difficult task. At the same time he will follow
a systilX.t1Q course in Speed Beading in Year 5 to encOlUage h1m to wed bad habit::
tl:ot slo\'1 down reading. In Year 6 he will develop the skUls of ecanning,'
sk1I:lming aiid"rcterence ilQ1'k. ; , :' ".... . '.

:', :By the -end.ct. Y~ar 6', the pupil eilouJ.d read narratiVe, eonta:1ning no new \'loris,
at i l!IPeeQ. ~_120 ;;')50 words Jl minute wi1h 70% cCll:lPrehens1ai:l.~· ' ~ ,

Writg
, . ~e pUilll will lennl *'> write in '!;he register listl'ld above e.g., descripti"li

reports, J'J:lnutes of, meetings etc. He will also lcBX';1 to dra\1 up notices, and
adVc:l.'t1aeLlents, to fill fores, to write invitations and business lette:ts. He ,..c..:.:
leam to take notes'frQlll his reading in rear 5 and 1'rot1 the spoken word :in, Ye:.r >5.

, He will'11lso wr1te fiet!tious stories &z1d be introduced to the art qf S~jt1ng 0".1 t
ideas with psychological oppea1.

U tcgethe; th~ pupil wouJ.d achieve the General Objeetivos set out on Pa8e 2 aV:-;e

N.B.: '!he progr8Zll:l9' heN dasen-bed together with its objectives is based em tl.c
- tjJ:le table set out below. A.reduction in the t:l..ml! allooated to the pros:r;::;.!:

, will resul1i in a lower1Zlg of the' objectives "t out above •. ,

14h 50 per week for l.azl8uage in Years 1 a: 2
11h 40 per y1eek far l..snguage in Year 3 ,

, ,Bh-$0 per week for laD,guage 10 ~ear '4'
" '8b 50 per .~eek forJ..angua8e in Years 5 a: 6 '

BEST /WAILAnLE COP'!



· MATHn'J.TICS SYLL.AIDS

CLASS DIm
.... '-

OBJECTIVES

1. Identify objects b,y properties they possess (Same and ~f­
ferent: shap&, colour, size, weight, etc.)

, 2. -Identify anobject'cy the 'properties it does not possess.
3. Notion of patterns.

'4. Jiatching: One-to-one correspondence.
5. I~cntify a set
6. Identify an empty set. :

1. study numbers from 0 to 20 (readinb , wri tinti, formation,
oomposition and decomposition by using simple concrete Obj€CtE)

2. Study of numbcrs 20 to 100 (Numeration)
3. Say the number of objects in ,a given set.
4. Say which set has more objects than otiler gi~en sets.

5. Usc the sign (=) to compare two numbers or sets
- ,identify 1/2 and 1/4 (~lrite 1/2 and 1/4)
- identify odd ano. even numbers ' . .
- count by 2, 5 and 10 "

)'

rrr.:s .roU:1
C'r::?J.~~C'l!S

1­
2.
3.
4.
5.
6.
7.
8.
9.

10.

11.
12.

At:dition of two numbers ~lh"lIe sum is e~al to or lel:l~, than 10•. :
Addihon of three numbers whose sum is equal to or less thar. 10.
Addition of two numbers ~ose sum falls between 10 an~ 20.
Identify the property of zero for addition. •
Subtract a:ny two numbers less than10.(;
Subtract a:ny two numbers which fall between 10 and 20. 'i"
Find the missing number lri any addition or subtraction s~:'lta.(""
Addition of t~1O numbers whose sum is between 20 and 100. 0;:
Subtraction of a:ny two numbers which fall between 20 an::l. 100.',
Find the missinl; number in an addition or subtraction scntenc;:"
, ' ',' such numbers which are between 20 to 100. :
Multiplication by 2 and by 5. l
Division by 2 and by 5. }

FRC?LE!: SOLVI:-G
Al'D

AF:" LlCATION

Throughout all the topics, the problcm solving approach is to
be utilizcd usinc:; real life situatiolls.

Market stall situations, Home situation

GIDI'ITRY

1. Identifying objects by propcrties of shape and silc.
2. Classifying objects according to shape. ,
3. Informal identification of.shapes in thc classroom, homQ and

environment specially shapes of houses, far~s, furniture,
rooms etc.

1. Com;larison of lengths. .
2. Measure the length of oDjects 'iri the claSsroom using units

fro~ the child's experience and cnvironment(hands, arms,
pace, etc.

3. Recognize and usc currency to lom'rs. CPA.

4. Rcco5fl;J.zcand use the numbe;: o:f..~~~s il].a.~~ek (~~vc.th,r.arr.,":;)

BEST AVAILABLE COpy



MATHEMATICS SYLLA1ll.lS

• CL~S T''':>

TO::IC OBJECTIVE3+-------f-----------------------
SEl'S A1ID

LOGIC

'1. ReVision exercises 'on'cliapter Iofth€ ':irst" year 'sylla~us.

2. Classify, o~j~:~s, ,~~~._~ or .3 .Bttri~~~s: sh,aE~, .!ll?lour, "i:-6,
etc. ..

3. Match several objectstp one.
'. . .

4. Usc and understand thE; term "AN:')".

+------l----------------------,.

HI:3::1 ;':';rJ

::mIFJ.TI 01;

THE FOUR
OrEnATIOIlS

PRC'ELEll SOLVII'
J.l:D

APPLICATICl:

GIDI'm'RY

1. Revision exercises ori chapter two of the first year syl: 3.l'.l".
2. Study the numbers 20 to 100 (readinb' writing, formation,

composition and decompositlonusing simpl~ concrete ocject~~

. 3... Placo-~alue (-units,· 'l;cns, , hundreds)" ' , .... __ 00

4. ,Represent the symbols. Compare'two numbers bTeater th~r. or
less than.

Take half of even numbers, 1/4 of nUllibers which are multiples
of 4 and 1/3 of ~~bcrs which are multiples of 3.
Count in 2's and 4's.
Count in 5's and 10's.
Count in 100'5 ane. 1000's.

,Revision- oxcrciEcs on the, 3rd chapter, of the f.ir-&t year
s;;·lla'tus.
Construct ane usc adclition tables.
J.'dition \\>;ithout carrying two numbers bT"c.ter than 100 b'>~+ 1,
than,lOOO.
Prop~rty of commutativity for addition.
Additicn without carrying two numbers lCS6 than 100.
Subtraction without carryin6 two numbers gr~atcr t~an 100 but
less than 1000.
Subtraction without carrying two numbers leES thr..n 100.
Construct and usc multiplication ta1lles 2, 5, aJ'l(1 10.
Hultiplication without carryinG t~,Jlumbcrs WhOSl' product is
less ttan 100.' - "

l.'ult iply a :lUmber "lith twO'or three digit sby one lli(;i t
number whose product is less than 1000.

Properties of commutativity for multiplication.

12. Dlvlslon WJ.thout remalnders of numbers less than 100 b3 2,
5 and 10.

ThrouG::out all the topics, the probl~ solving approach '1::;
to be utilize' using real life situations.

Play Market stalls

1. Recognize and construct a circle.
Z.Reqognizc and construct a triangle.
3. RecoGnize and construct a triangle and square.

1. lleasurinc lenGth (mctroa)
2. ~easurinG cap~ity (litre)
3. Me&surin.; mass (c,Tam)
4. Measurin~.moncy (franc)

BEST AVAIU\[!LE coPY
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'mPIC

SEl'S AND

LOGIC

IlUlffi:::R AIlD
mm:::Rl,TIOI':

T:IE FOUR

oP:::&.TIOI:S

PEOBL~~ SOLVIJ·G

~lX'I:mRY ....

., ---., ...... .-. C7mECTIVES -, - _. _•.....- . .'

1. Revision exercises on chapter one of claSs two syllabus.
2. Introduce apprcpriat,e terms: set-clement

... belongs to representation of a set.'
3. ~al sets: '.' . '.
4. Definition, extension and understanding of a finite set •

.. 5•. Relahpn .~.thin a Bet. 6.- Identify a sub-set.
o • • • _ •

1. Revision exercises on chapter two of class two syllabus.
2.· Study of numbers 0' to 5000.
3. Place value-w:its, tens, hundrelis, thousands~
4. '/ritine numerals in words.
5. Stuuy of'fractions using concrete examples.

1. Rcvisiori-cx~rcises on ·the charer three of class two .syllcbus
illustr~tine the properties e commutativity for additlon
and multipllcation usinb the set theory.

~: x~a~irg~\~g~~¥G9~~~~~1¥w~f~g~~~0~£osesum is less than
or equal to 5000 l5et theory} "

4. Additiol! with co:rry~nli of -tWO numbers ·whose sum is less than
or equal to 1000 aflQ :;1000 uSlng set theory. ,

5. Addition without carrying three numbers whose sum is. less or
equal to 5000.. .

6. Addition with carrying three numbers "/hose sum is eqUal to
or less than 100, 1000, 5000.

7. Subtraction without carrying of two or three numbers.
£. Construct and usc multiplication tables of 3, 4, and 6.
'.9. Multi olY. without carrying a number of 2-digits by a numberaT one-tu.gl'i. . '

10'. Multiolieationdwith ca.!'rying a number of 2 digits by, a .....
numoCI' 01" one 1S'lt'.

11.' Multiplication with carrying a m-mber of 2 lUgits by another
of twO-dlgi tEo using the Bet theory'.

I? Division without carrying a number less than or equal ,to
J,OO<fby Ii-number less"t'hah 10. ..., '-'-.. " ._....

13. Division without carrn,pg a number less than or equal to
• 5000 by a number leBs than 100. , '

, 1.1. Compare the fractions studied in Class Two.
is~ Introduce the si= for lrI'eater than' (~y t'o .compare- numbers.

Throughout all the topics, the problem solving approach is
to be utilized using real life situations. :
Post Office Transactions. .

1. Revision excrcis~s on chapter four of the class two syllabus
;e-e.mphasizinc the c~~cle, ·the triangle ~d'quaerilatcrals
lsquarc and rectangle) - .

2. Construct a straight line, broken line, curve~ open line
and curvel1 ·cl-osod. line. ...

3•. Construct and. identify' simple)poly;ons (iq;are; rectin.:lc
and triangle on squarali paper .

1. Revision· exercise~ on chapter five of class, two syll!lbus.
2. 5tu~ the units of leQsth metre and. its multiples (decametre,

..... -hee~metro, kilometre).. .. . . _ .. .'
.APrlication: Measur"'--and calculate the perimete'rs of variou£
po ygons - (rectangular and square objects in the cnvirorJ:lent)

3. Introduce the calculation of area.
4. Measure the area of a square ;i.n square: metres

-._- ';-; 1-1cam1:reof mass~.gram..a.nd..its multipl~!l U2g, ~Ig, Kg) I'."
5. Measure of capacity: litre and its multinles (DIRt ,.J

1'\:_------:....-- _
GP.kPH
~f.D 1. Number line.

ST::nSTICS

BEST AVAILABLE COpy



TOPIC

Ml.THE!~:.TICS SYLLARJS

Clu".SS FOUR

OBJECTIV]S
• "_0 ...

SErS' tJID
LOGIC

-.. -- ._"~ ...
--~ •..Revision exercises OZI • .chapter one of class three syllabus

insist' 'om -. •.
-.2• .5.ets l clements, belongs to;' (def'i1litiClllf extension ane. unci~r-

" '. stant1ino 'of ·whd .<;. ,set ;is, relation end sUosets.. .
3. Theus(lof:"allj there·~B·'at.lcastone; and; or
4. Intersection of two seb.. 5. Union {1f:"two' Bct's;

llUMERJ,TION

1. Revision exercises on chapter two of class three syllabus
.. ---, .. _,.- .ins!?tdon: . \'lI'i tiW nt,jlllcrals in, l-IPfdsi .lo.Tite fractloos alre~d:/

T " •• '--~"- ,.._••• _st~cuc ; construct anel usc mul'tlpllea-uontab es o:f j, 4 .:me. b
llUlmrn .J.D '. .-. ,.•..

2. 'Study numbcr's"O ~o ..0,000. " "
3. Place value to tens'of thau~arl(i.s. ' . '-... , •
4. Multip10s. 5. ~plore numbers to other bases.

'.'. ' .. . " ..-

Tn:,: FC'JR

OPE?~~TIOr.)

FROELD1 SOLVIl:G
iJ:D

Al'I'LICATION

1. Rcvision cxereis~s on chapter tr~ec of class·three syllabus.
·2. Add z.r.d subtract fractions with common del:lom1nators.: 1/4,1/2,' ~ /3.
3. C011struet' and use mu1tip~ic~tion tablq of 7, 8 and 9.
4••\ddi tion with or lIithaut cari-yin~ four Jlumb~s IIlSS th.:m 10(l~

but .l!1ose sum is greater than 10vO.·
5.Su~traction ",~th or without carrying numbers .nth 2, 3 or 4

di~its '
6. ~~~tip1ieation with or without two n~bcrs of two ~icits.
7. Divisic~ with or l"dthout remainders of numbers less ttcn

10,000 by nu~bers less than 1000.
O. Fractional nunt:rs less than a unit; greater than one unit.

llixed frnctio~s.

~. Take a fractio~ of a number.
10. Recl.uce frr.ctions to thc''''''Ile dcnolllinato:re.
11. ;"ddition' offr~tionp.·' '..'
.12. ;Subtr:l.ction of :fraction.... 13. J(ul1oiplioation of' tractio~

- Throu~hout ~l the topics, the proolem'solving appro~ch is
to be uti1ize~ ueine real 1if; 'sltuat10ns~

BudC.::tinS in the homc. 'Fi:.din; andcomparin::; prices.

." .....

.... " ..

1. Revision cx~rcisos on chapter four' oi class three (rc-crr.;h~-
size: str:lit:;ht line. broken linc, curved ,line: open and e10scc:.

2. Relative positions of straicht 1in~s, p~a11e1 lines.
3. lIotion, of sectcr and anG':llar sector. '
4. Linc: se~cnt and perpenc1icular lin-cs. ~

:~. Obtu~ an~le. 6, Acute angle. ·7. Compare angular linc~•
B. tonstnioot-ilOr;l.endicular lines. 9. Usc of compass.

10. Study the tri~lgle: Dctermine'thc'A9~~t, base and top.
.• 11. Kinds of tIiangle~. . . - .~. '•. ,

12. 'Construct l;!J1d define square and recta.n;ie.
13. Perimeter of ~are and regtan,;le. ,

1. Revision exercises on chapter five of c~ass·three sy11~b~
rc-emphasizins units of length, area, ~ss and capacity.

2. O~era~ions with complex numbers; app1idation of units of
hmo (hour. minute and second) . i

GR.'.PE .-,m
S!.•TIBTICS

1. Revision exetcises on chapter five of ~lass three syl1a~s.

2. Construct concrete graphs. -. " .!' .

3. Read the crraphs •

.:...--------l--------......----.;;;...---....._-----------~-- ..
-.-- ~ .

BEST 4VItlL/I tJLE COpy
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}lATfmli.TICS SYLURTS
C.r....:,S Fr~

o~

TOPIC

S:TS 1JID
LOGIC •

1. Revision exercises on chapter ,one of class four illustratinr,
-,__ u~0!1:.of sets, intcrsectfon of 'two sets with the aid of. examples

from arithmetic, ~oblems, metric system and geometry.
2•. Construct subsets from a universaT"£'et. -. ,.~

'3. Intersection ·of tm-ee sets.

~
• Cornplcment<:try 9ets." ,
• Disjoint scts 1geometic examples)
• Venn Di~"Tams. '

1. Revision exercises on 'chapter two of class four emphasizinG
mixed fractions.

!
f

1
I
.~

~
.'t'
1
~'

I

" '-1

2. Study of nwnbc.r~ 8oto1.ooo 000.
3. Place value to 1, 0,000 lmllion).
4,: Decimal fra.ct"ions:rO:- 1'00 ntJo.

_.,.. "
5. StudY of decimal IIWllE.r",-,ls from decimal fractions.
6. Pcrc~ntages. 7.' Using percenta;;cs' t-o"~~culate intcref:t.
8. Base 4, 5, 8, Simple computation, changing to Dase 10~
9. J,!odular l.rithmetic.'

l\1Jr:E:;:J1 :JrD
mJl3R:.TIOJ:,' .

1. Revision exercises in chapter three of class fo\:I' syll:l.b'..lE.
2. !.ddihon of 4 rmmbers 'whose sum is cqual to or less then on(,; rr.i

million.
3. Construct end usc the multiplic~tion tables of 11 and 12.
4. Multiplication wi thout carr.vinh~ 2 numbers ,,1 th more than 2

nlglt5 whose pro~uct 1S Ies~ t an on~ ~Il1on.

5. Multiplication with carryi1l€ 2 numbers With more thcin 2 dif'its
\'1hosc product is less th:m one million. .

6. Pivision with or without rcm:l.inc;,ers, numbers up to one million "
by 3 or 4 number~.... '

7 •• Proper~ of c.istributiVitj e.b. e: {&+.C).. ab + ac.
8 ,Simpli.J.eatien of fractions. '. .

OPI:R.i.TIOJ.'S 9• .i.ddition of fraction:;.
10. lrultivlication of fractions by ~10lc numbers.
11. ~ivis10r. of fractions.
1~2. Convert fr~ctions into decim~ls and percent3boB an~ vice vcr:a.

-'" .... ,.d.• Factor "-l'ld Prime: Numbers, HCF. '
14. Use the f'Ol·lowiJ"::':sy)':lbols .. ; <:. ;:>
15. Compare. fractions With dif:rerent-~enominators; r,lultiples, LCI:.
16. Convert r.ti.Xl'd fr:;.ctions into improper fractio'ns"
17. Zerc ~s additive identity and multiplicative iaentity.

Thrc,u~hout all the topics" the problem solvin!; approach is to
be uhlized usine real HI e situations.' -
Estimatin6:ind planning, budgets. , _

GtxlJ'LTRY

pnOEL;::r~ ':;OLVDlC
J~::J '

i.FPLIC;.TION
i., fCviSl'on exercises on chaptlilr foqr, of cllWS' four -BYl.lubu~l 1

;;I11:rU D.r soctors, construct1on o:r pcrpend1clUBr anfi parc.! G '"
1nes • '

2. Half inc - segment of a line.
3. Parallclogr~: Oonstruct and know the different properties.

t.Rhombus: C08struct <I1Id Itnpw i t6 J;ropertice.
• Trapez1um: onstruct ann know 1t~ p~opert1cs.

• Construct fiGUres to a ~iv6n Ecale: prism, sphere end cone.
7. Study of tho circle: cirC1,lrnfer~r.co" centre radiUS. chords ;:;,nc;.
, .dHI1!1ct.cr. sectors. !letorm1ne Pl. o. Re;;ular polYGons.1--------+1. Revision excr~iscs on' chaptcr,fiye of class four syllabus

(unit of length. area and time) ., _
2. .\rea of a square
3. !.rea of a rect~le.
4. draa of a parallelOGram
:5 ...rca of, a triangle. '

MI:..SUJElU=~ o. !,rea of a Rhombus.,··
7 •• ~rea of a TrapeZium.
8 C3lcul~t~ are::l and other dimensions.
9. ~re:a of ra~~lar polyeons.

GRAPH MID
ST.~TISTICS

1. Rcrvision cx~rcises on chapter six of clazs four syll~bus.

2. Construct bTaphs. from given infor~tion.

3. Interpret concrct: Graphs.

BEST AVAILABLE COpy
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CLJ,SS SIX

. - ... - ••• e.

I
I

I
!
f

TOFIC

s:crs ;~!m

LOGIC

rITJl:B:Jl :JlD
l:tJl'J:R.1TICN

.'

T'~ FOUR
OPI:RATIONS

PRC:BLEr~ SOLVD'G
!JlD

AF:1!CJ.TIOl:

e'_...:-· . ".
bm txn'%VEr - ~. ,"

l;'RMSion' earc.1scs OlW?hapter olie of class five syllabt1s
-.' cmptl¥,izing sets, disjoint Bets~1ll't'~rssetion·or...thJ!Ge.Ji.~~-,

. 'universa1""s~, vennc1i8grams anrl.1lomphmCl1tary sets.'

2~: Negail'Ve proposit~ons, conju~tio~ cif't~·~~~o~it:iort~;"," '; :
disjunction of two propositions and properties of certain
relations.. ~ , '

3. Truth tables for given propositions. ,
4. Relation of equivalence. "

i. 'R:wisfon exercises on cllaptcr two of class five syllD.bus.
2. Square Root of nUmbers'; definition and notation-(indfees}.
3. Cube root of numbers; definition and notation. "'.
4. Index of numbqrs; definition and notation.
5. Construct aIle: use the t.able of square"roots of the first

twelve zzumbers •.~. ._- "
6. Construct anel use the table of cube roots of the first S:1::

numbers.
7. Expanded"notation.
8. Base~ other than 10; four operations in these bases.
9. Modular Arithmetic;' "

1. Revisions exercises on chapter three of class fivo syllabus.
2. Rules of the ciivisibility by 2, 3, 4, 5, 9, 10, and 25.
3. Proof of nino for multiplication.
4. Operation on decimal numbers to one millionth.
5. PracticoJ. li!a problems.... 'I.

1. Uniform IIIOtion; define speed, distance, timt' taken.
2. Moving objects: shown on a graph, ov~takin& and crossinc.

Calcuiatinc profit and loss.

:

e••• ~:. •

1. Revision exercises on chapter four of class five syllabus.
2. study ,he cube;~construct, reprea~t, define. .

1

3. StudJ the cylinder: construct, represent, define.
r _, ',4. Study the sphere: construct, represent define.

arol:;:rny 5. Study the Parallelo(;I'am: const%'l.\ct, repres~t, d~fin.e.

I 6. study the Prism; Construct, represent, define.
": i 7. s.tuQ.y;~he,Cone: c~~struct~.represent, define.

1. Revision exercises on chapter rive of class !ive syllabUs. -

GR:.n:s i.1:D
ST.~TISTICS

2. Cclculate: the speed of moving objects.
3. Cclculate the c...p::.city and volume of cubes, parallcl0GI'ar:ll:,

cylinelers and prisms.

1. Revisien ex~rci3es·~n chaptor s~x of clacs five syllabus.
2. Identify in Ll. bI'Ll.ph the X and thc.i Y axis.
3. Cclcul'.tc tho mc;:'.ll of ;';iven·'ci~.t,a.

-'

BEST AV/1'LAELE fOPY
.+
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lLGRICULTURE

The ecpb&81s en env1rc.mental education t:Iml1!elSts itsel! 4_ .

in the C!duc[lt~on of pupils 10 the ~st mportant s1.nGJ,c. 1ndustr; ._

"tho n!1tion nncoly ~gr1culture••. In procot1n8 the It:cs1dent's

Ilrollulgation of "~Ilc Green Revolution", and the "President' a

Gr.-..nd Prize for 1la.nual Work" aBI'icultur:J. c:ducat1on briJJf;s j,'-":':":"::

to grcl:lt(.r npprc.c1ct10n of tll:l enviroIlIlent end of the ::.tl..';'.~;,l;'

a~~li~d b1010giccl scicnc~s.

Thi.s is Ol'.ly to Sf!.y th:.t introducing ;?'..1pils ;~. ~ _:.~.;:\.i.o .:,,~

t'.Ild the occutl::.ticn::.l 0..:': :-~·tu.'1i 't1l;6 pupils t7:)\"';' •• ')(; ~or "':'"',

:'~i.)r;;;ci::.tiv," of the \70rk c·t' th" producer :.~.:. ;;). '~~;.'::1.OI.ie:r. Ti;.

pro~I'Q;lUC: in no way t.ttc~;pte to:, t·U':.l ......,.•..:" 5.;:.:.':':!:l..:re j'el 1-:

cnl1:mCc.s the pupills occu~!ltic~:..... ,~~~.:..~il1tl ...· ...:~ ~c/sh,", .;.·.. t::J

to be 0. femer or int~I':;' -:-:. n f::.r_ •

,,'::u.ch (;:'u'l,l;;u1C.te into c.fi'~ct1vc far.:l1ng ollj,)loy1.n,:; 0.....:; .... ~::.

se:'",,-;ific tl:-tboL;o.

For pupils \lho cmg::.gc. in individuul tc~..:ill,; c.ct;l.vi·c:,,,<: t '"

would be provided gui_k ... '. "to oake: (;.:1ch activity an 1Ht..:-O£~~:·: ..

Se.:!J:lt'ul occupation• .w..i :-uct. 3.:tivity :hoUld be :, ..:'.,;-r,: .::

basiS of tllo pupil's Ul'c.:.:::.s-t, : ...i1i-:iLl' ::.nd t;.,,,·,· .• ,'.·:::'·;;11',.

il.rent::.J. agrc:etlent and boDe fo.r'. • :.S=:l.I»Ui .. i ..:;.

Thc courSE. bi,;in:;: (;C1ll'r ·:1 ill no.tur.:: ie::n.: ~".: "'l:!. 'to: "'1".,

r ..sourcc:ful tc.::J.cbor to condu.:t n situational :malySis boL.:'"

l:.unCll::L;; ~n :,gricul';;ur<:l pru~o. Suell:1 prc.;r::-IJrolC! t:us;; 0::­

til: ~ .lit:; ~ . ::.~:! llJcc.l :int~:· .f; s1nce iJ, good Bch..ol fc.n:

Elctiv-lty u:y Sl::-·.." ~~;: eo.r. cnl.-ns.:.v.. i':l.cllit~' t~ ...... ·:c~,,--:.:.n.;t:r.

Every Eltte::pt should ~c. r~li.c· ";(, , •.~ .... ~;,.. :"J.j :, ... z ~.:!.;:':"" ilr:.!.cl

into~tion through gcttinf; tl1£1L .; . •-!~j'l .. 'l :4.r; ;!'.' . i·-'·,] Qe!'ic<l·~.. ·

:'.c-:1vitics, obscrvQ cor"-'l~":~,Y i';;.n;i.:al£ t.etiV~;i:i~S nnd ~gric-..u ~ t:.:<.

dCQonstrt'.tioIl llIJ'J ~~·:ri!.l::ntel flUtlS, suppl"~;,,m()d nith di::-c\4;·..

e.:L'tc.::o ·.ri~i":,.~ion 100 inclu':~o rclc.ted nna dC!:J..r:-.l:lc. (.nvircru:.. Y~.:::'

ca..ut;ti01:" Th< ~'·"~i1erl,.. U' .···'·t1y,.'" =,1"'. ~'l'lv:'~.~~,:. t;,:: • :1.::;:',.

ll. cour6~ lc~~ul:llOion and ~portation.

BEST AVAILAEJLE COpy
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AGRI~ULTUI(E

IE.Ul OllE

Ploher Cult1~tion

rio"; nower:J ere used: .. '
For beaut1f1ci,t10n ot compound and houses.
For gi:f'ts. . .
]lor e<.rria.:;es and funernls "
For·sale.· ':.

1. Ident1i ic~t..i.:r:. of co;::con fam tools ~~.:... ":~~~; '''l'~l'::'::'~;

2. E::~lorlll;:; Boil - ic..:'in, so11, soil (;olo·...~.
3. Soil colour Ilnd ',:i.ero crops t;ro\"1 better.
':'. !'1~'1l1[. c:: l1::',e: bc:t.:: or t>O ctine::; 1'0::" i>lult3.
5. \~..1·~(;hi:i Be il cerrit!d eVIF:.Y ty rein.

1. IJ~ntiIic~tic.n 0: fo::d cro~ plan.s u. the 10ccl1ty o~

',;,(; parts (;L\'.en c.g. maize, beanD, ~UL.!pkL'1 etc.
2. Ide!;-.;iiication of cODlllon types of ilo\7er., . "''OI"Ii.n::, in

1. .,~ COLl;JOun<l.
3. Detc~-,;]1ning \'Il:ere and when to pl~:.

4. Freparing the ;;;'lo\ier bed £-1,-" pot manur:..r" c.n~ l;l.:n·,:.~_.

5. ~1r;plY:lllb the corrl.::t tle"';ho<'lld in plr,nti:1~ c.:. l!i,.;.ll
SCCd~1 tubtrJ, \"lbile "i.ll!' tel::.Chi;r pl;,;nt:. t;le C~,.• 'iiJlg"

- plu.l;t1n~~ t.istnnccs.
6. "il;~l~1b the '31J:l;Jl..: cc..th~a (I:) 0': tl'::.nspl.::,:i;1l:: :.: rot:;

;.ecdlingo.

1. Id''It;:;,.fi~.. t1011 of cC-=01", weeds, e.;:;. Gos';; I':';::ed,
EBili~ oonchifolia, ltuaOSIl etc.

2. ,; ,·'ting iI>. flo',;er bedo.
3. I"·.,,'.·ific;.tion ::If t:::!ad flc;;:erir.g plan';;o WlG. recov...l C.i.

deL.J. le..\vE.:~.
-to Kee:.,.i.ng C.\'~y coniLl~:;,~· ;':1'01:.; uelll;royin:o, 1:',01101' bee.::.
5. rt:::='GvL",,~ CQ1.:::.·.ilj,,, ...·;:; ar,d 1l1sects the: destrGJ'

fl~\·:~rin~.T f.l .ii.ts.
G. ItlLn·...fj'1n:; ::..,.. ~c'i::l til,:;: the d~.maBe they c~u=c.

1. Ct.:, cry;: '~ion of O<-'l"Vcstir..:; act1'/i.ic.:: e .t .• "lc.le~·,:,

v(;.3et~bl(;w, ..:...ru cropo.
2. uboe!"Vine :tood ~,roccssi.n, :'ctivit1es c.!;. garr1,

~~ra beans 8l1d ~lallo:l e'.c.
3. Vi~it locul foo~ carllet anj SOQe stc~~, to scc dif:CI~

en"1. food crops sold e.g. )l,'ntu1nS) .r .\:"•.;;, b:::n~r..:.,

:,·5i..!f;, ?:I'OUlJ.cL1Ur.:.i t'·,.c.

1. :~<.J.i' oi do...,!<.t.i.c an1ludJ.s and 1., p'.•rtJ.L.;.1... ,;)", ,.' !'<·,;,~·cd.

(;jog. uOJ, oat, hen, cock, sheet;, Bt,al;, ['.l.il,(.,. il."1o·:
turl:ey etc.

PREVIOUS PAGE BLANK BEST AVAILAnLE COpy

John M
Rectangle



~ • •• ~":'·.e

2. Idcr.tific;.;tion of lJain feeds of -,i" a.Y11m&J.s.
3. Obs"rvillc.;j;~C mode 01: fllcd1Dg.
4. E:"'Jllalnin., CC::::lOll uses of dOlllestic ani£':.ls e.g food,

pc:s, transp~rta~ionetc.

). iih€n: the, llr.1me.lc liVE.

G. ii.:ntAlin;; :mc~ 1:indlj'treutini.., ~nimE>ls.

7. ·.,~~tci1ill~ th" sr.Ic of i'.1lic.lls and me,~" in a nearby
t!2.rket.

..:.

Flol"Jcr tree:;.
How to ~.rv~Gt rlowerc.
no"! to pl'cserv,- flo\/E;r seeds.
Ho.. to a1cpl(·..r i"lo\e~:; ill ~ses.

. .

BEST AVAILABLE COpy
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Go' , •.10

Fl~.Cul~iVi;.tion
How flow~re are uo~d,
For beau~1f1cution of compound end hOU3C~.

ior ':~:L;t~~

r·o::" ·~C._·~"i_G.\:;:::'; c.~c1 i'u.."er.:'s.
~"l.c.;.· Q;alc.

1. SiL'.,le fc.'.ro '..001.: l;'..ld th~ir usea c.g. hoI', c\l~l"·.i:3:

sp-"de eto.
". Soil e:Xlllor<~tion oc,::ltin",,,d - colour, ;c.::-~t:r4 an1Laa.ls,

h~jz,,:,us, end ~:"'Olj. L';rO\.71.
3. :;"'l'eparlll,i; '.lo1" ,,:'or i ..pr~VEC: 'i".:~t:i.1i·~y u::-in; ,lUUUS.

4. ~:c.~~1I:g flo\:er bcd.L~ _.a:":.d ~.;... Vt:.Jl"; for 1?1~:l":;~.

:... Siri.l...l..:o ~::,use::l 0:. c.::."'r:'c:d B\'?&.J- soil L. ....(;. s1lJ~1~ C01.l. .•::'ol
~~~ l.Ih((:n.

1. :':l.cntLic'::'~io'l 0.:' 'ell.. parte 0-' food crop plE'.nt£: t.",ten
~""~' st~lll, l·:,;;;.\,,(;,s etc.

2. Ia;:,tif;;i:•.• ~:':;:;11",1 and peren1al no';;C'~'s in -;'u
CC::'PC1.::1:l c. _'. CO£tlOS, bachdors but-..or,. ;ltO.

3. :;:::'....ti.:,' ,~__'i.G\.C:~:: - &.nnUD.lt, Gol,d n:':.'.:,':niels 1nter:pGr= ~d.

'ro :::.:thc·;:; .:1~ u~'l:\l;:-~l':' p,;;:.':mnial ::lo',I~=s. c .g. CC::l~)oet. tc11r.'-l::1
tri~:-.:.l:.·:.:.iL.;.!,; 13·.~\"..: ... bi'~ ·"\"!·ien.f.

;;. C01":~1r.'..;t-c; .:l... ,;in;:, of l;iJall sei;':~z, l •. !'{;~ sC<.:ds, llulbE:,
";uC'c..:rr~ j ·,/hi1.: -i.~lC tr·~:cher pl8J~ .... th~ C1..n; ~i..r~~.

- p~ .. J-,~::i!~,~ ui:; ·t,,:;:. ... CIo7..~

6. Cant;i~:·l.j·_..1 '~rr:~: ,;.. :.1.-':1·.. .; !J~

1. Cc.:J tii.ue:c1 idcl,".if:.::: tJ.Or. of \1ccJ~' in thl. ~'loweI' ",~'1

l,;.L. ~Ci,.'" ":lCU, D:ili:" sCillchi.!011a, C03~.:', hibi~·cu.:,:

llohli... eJ;I:.

"-. ,,~:-.(.il':i .. in the fl,,",:.:r bl:ds.
3. C,:.".in\l'~d rC!t~o\":.l 0:;" :lctici :rlo\1l~'D and c::rl.::l1n~'i.ion :Lor

1=.~· ... ":iiilt: CE::uocs.
4. Con'~ij:uc;u Itl,;el'.i.nl~ a71ay of anil:le.ls th:.t cl::".oa.:;e !lowt:rs.
~. "'(E:mcvin.~ ar.d er.;...::i.r.in~~ in::h:cts t:w t d,,~ tJ.'c~~ iloVlerl;.
f.. Cc,:.t1r.;~ ,6. i1en'~i:L,c;_'Liol; of' ~'lsect:J ~l;;,.hc damage

1."_<- c:~;,.,~c.

1. OlJ:"~ry:.,,iol~ of h"-rvcctiD[; at.d Dtoragc jJ;,:'"iloLlc; or flo"-'Ol'"
vc,;.. t'""ulc3,1lJl(J fc.m oreps ..

~. ";::;l~ i:",~I.;l ob:.:c:..Y·. tiC:l c·; iood proc£;O,;sir.l. ..: ::;c.:ti·/i ·~i·.,;~. .-... {;.
::,,'.~·~i. '_c::are, be· a: ar"d bt.nar.Ll etc.

:'I. (;"ncillv"::l .-lei t te. loc..l food tlcrket tu :;~£: (Ii) unl'roce~z...cl
:':-0 ... ;:13 oCJlcl. (b) ;'l-oc.,~"c(:d foods sold. b';. (u) aroullQnutq,
~1£..r~·L1':·.ill·1, cocoyCJ:;.:, C::lSSCYa. (b) g(:...~ri, ,1··orri<1Jc, o.1,;;;rc.;
1; '~,'nS ':"<ld bcn:;;c:> ctc.

BEST AVAILABLE COpy



1. l::l:ilcS of dOli1c.:!tic F.nd fllld an1melfi. 1;; ••':;. 1eop~\r,1: ·;;i;;c.r,
hyena, civet cat etc.

2. Idcntificet10n ot othor types of anJ:~ feed:.
3. Foedin_ of some 2u1aaJ.S - safety .,rec;.ut1cl~t,

4. C:>~crvin.:.. i'ropor hc.;:dliuc; of CCCiJon fAro '·.i:~ ..... ls •.
). Obs~""'i;J!> thc vE<ter.~ ...iun at wor!; trc~'t;'ll. ni;'i<:.ls.
6. Idl.:r:tify th.:: 1;...1" c~ the t;.ni",.~lb and as n.. .:...: .~r

butch~rins·

7. IC::entifyin::; ti.c UGCS of the anlUr"le for ~·"or:., t.ulo, ~ :,~

pi";;;', lor tre.nsllortaticn.
c. 5tu:J.J• '.mit ;rices of tJf;;;:t in. ',,;1':: 10c;.1 ~.r;:,;. t •

.tJ.\J>'IC:· t:rCC3.
~IoH -;~ J.~c:.rV;";ft :~·::.c~...ert:.
lio\i 'to iirc~crvc; ::'lC.,i\..l"· zc~ds.

He'."! te ':'i:'~lC'~r ilc~.c:..·~ ir. va",cs.

BEST AVAILABLE coPY



.Y£.::.eto.bl c. CIi'.tiw:tion

}'cr ;'ood
l:'or :;;:.lc

J.. ('·:;>.rJen "too1si.h~:':· user. Cl>:'t. .:ll1d cost c.g.g'-'l'tkn Jeri;:
-.. I"~;:c e-;:c.

2. 5f;1~(;",",in':'; P. 6CC\l sr.J."~(;n 3.rC3 - e!;cen·~ic:;" fc.c·~or,: (list
U'l\::'.) •

3. S"",c: t,e. conside~':ti(;;n - soil i::rt.i1i'~. , ::I:>il til"'.:;10,
clc:ptr. "Woi:;ture: e·~c.

~.• l:'l"cl... ~·r.:.J.1f; nUl"'r:,\:r/G~rcJ.~n bcc.1s oizc, p.7' ~il::: n~.l"':' .:1L:J~:c~.l
J .·.ycut.

5. CO'.I~)o;:;t m~:i.i1':; t:'"lll <:\,:Jp1icuticn on vest tOile :,..(45, Cull·.i.!,...:,
e:roc:.on con'Lro1 Llotil0ds.

1. IdE;ntiiic..:-i;icn "l (;o~cn Vt:,3".'·u1cc culi,:V":':.:U "'c~.

;,; ,'in;:.ch , bi ~tc;:..' l'•.~, Du·. .:.t1 p~~;'::1n.

2. ~Q.cnt1fi::i:.tiCin 0_ ~~U'.lC;; vbgtt~blc: sc .... us :~:t~~ ,·,('Ior.:.i:)l:........ _ ....
3• .LJe tcn.dnil1[,) ;-;bcr.:. ~.nti ..·:b.t:rc to ~:·l.?.nt v,;,,~~·,.~~:·...i .......
4. Unuc=r3'~" ~~Ji~l~ "'U'.; ~ 'r~cn rott..tJ.or. e.:;. It..&=L; ~'-Ol)t ~ ::ru::'·~~.

5. ll.:'.i::ling o,,-.;dli1(;s in :, nUrEer:'.
l). F1c.r,tini;: by SO\'1i:l:: in .. ~~~i11, by 'i;h~ n.:i.c 0:" th:~::;.1:,

br:;"'dc::,s·i;in.:" c1ibLlin: t:tc. :tloln.;ln,. :,,'~'O':: CU~';:Li:"', y~ .':

b·.u.bs, sli.J;~ etc.

1. :.L,h:r;i;iJ:'ie:':.tion 01 weeds l-lo'~ ane! v;,.~ett"':.&Jl:.. dis~~.cor, 1,,:_;;._

..,;; for cl~::Zl: 2 l~~:{ spot, mos_i:: etc.
2. Central o.~· \'lti.C.J, pt.:r;-"o ~~Hl ~i~ ~:.t:·:~C 111 ";::h:: _.. :.·~:(.;n.

3. \-f~rd1n3 o~f I!lr'..rudil.l(\ :mi1.J~ls ;~c··.• tht: .:.:c.rdc11.
4. I::-.:..'oduttion ·~o ~: ';);1 ,I" chcmict.1 contl'o:L .,z il1=::::::'~O ~.

~li.:3c. •.ces - Q':1ui~J!~ .:~~~_

:5. ,,;,p1;;'cution of CO=01. cher..tic_1 (;;on-·;1'o1 nnd c(.ui•.!:.~r.·,; U_L"

o;:fety r-l' ..(;~:utio"1C.

1. P",rtic:ipntion in h:·.rvestin£; ancl handli:. :,.~. v'.:.,,'; .r.i
2. Obzcr·vin'. "the 10c=.1 mc;thodo of "l'OC(';::;:::.\.., V~·' ....."j, :.•

e.~. f;riuc1i J_', t'C'~!tling L:.rJ.~ n~cil~··.. ",:i.(,;~l ::...: ... ;:,;1 .. '" '."1':;,:.

3. Obb",rviI1£ 10c•.1 \lci.ho'.ll: of k-':oce~;:1.!l2 YC;:., ~. , • .:. ... '~":"

grindi...,,:;, 1~01..u1~il.i~ .:.:nC: :I!ccl.h.··~ll('~r~l 'lc:3i ..:·~ .. .,;t;,..
~. Visi':' loc~ ~:..~r~ct 'to 8'"0 ho',; v",/;etabl. t. :~r\o ':;01:1.
5. Collect. \·;t.c::J.y price£: of VE.~:tD.b1c£:.

BEST AVAILABLE COpy



,., " ... Yi...R ~'iUU.;E (cont' u)

1. Ide~tity1n~ coucon breeds in 11fc'~tock.·

2. Cl~~sifYll1L th~ c:ai~~l~ uS (c) per.sex (b) ;~r ~oa~
01: i 0cd1.1lf •

." Obs·:rv" tY"i".C: c;;: 11vcstod. :md teed.
4. Cb3crV1rl~ th~ ho~~ o~ :o~cn ~om(~tic ~~~~l~.

5. ObscrvinS t:n(j, Ul1""~~'otandin6 good br:.:~ en:1 onanctcri::ti.­
of ccm~on dawc::t1e animnls.

6. Ob~ervin.:; r.r.d unde:.'st.:nd1n;::. types of .b~·"c...; kc~,t 'on·ct:~,.c'.·
fLnu l:!.H:"- toe;;.

7. :i-itonl.j,;;:';r j : ... ',ll;' bY-liroducts of for.:: [.'li,.j;:1..1 ;;;""1L.l t,:c::..::·
utill:.:~tlClj'.

,8. Id~r(.~~f:lil1~. ·~h'-.: r:t:.r·ct of :~re. animal ... .:old.
9. K"t:;,ill:'; ;;t;~.J.~' Ll[~r:';ct t>riceo of :.;nir.l'_~ (.11': o~' Ul.lt , ..•• ­

vi.· ".• :.:. t.

l~ri(;ti... ~ o~ VS .t~b1to~.

50".::;0,1,;;1 :"11:1 ~.':' ~ :.:,);.li:'::.l1t pro"uet1o~1 r..: ;;~.;.•
\t;~·.t\.;rL~ VC3ct:..bl~':;.
::: ...·l..::..2.~ tiOl~ 10::.:" v~[S1..<_t.bles,
rr~si(k;..c"= Gr-<-1.d i'ri;:;:..

BEST AVAIU\EJLE COpy



i;

. ..:..~

·~".·)ctcbl~ .~(~o.!!

II:l;>o::"'~m1C,,; of "-Tor;1n.:, vegct..ablec;

For food
For Gale

1. (;.:o~'c1"lI oql.:ij!:l~Ir,;S o'~her th..-.n tool;;;,' "'i1~i.r \IE..if: • .up." .c;:.rc •
2. (r,.;recn~' c,::. \yi.~el b:lrrow, hL.!l ~~ ••s, picl~"::e E·~C.

3. Pr~~~rin~ ~ecd b~ti~ for veriouo cro~~, roct, 1eui:'sna
~·"(.;n crop.::.

Ii. Pr(.~:,.:.·~l~ b~J" r,:,:~ flats for cultiv: .:lr..
5. Cont1nUc~ ee,:'., .;';''; tIiU:ing,' erosion co "'Cl cll"~' (';"1,lic• .;;;'e:'.

r,f ChC'llCe.1 _" ~_ .:.lizcrs.

1. I,:;. ... ~·,·'-,;,..:S.c~.tiol'~ 0: th~ parts or ve~c"t~tl\ Ilc.n~~· r:'::'T·;l~,

'.• l';~·_;'1..i"::~·ir:._ ....:C'c,;:.r.l.... ['J1d ~~turcd Vl:iut~.clt..':.

;,. ~JZ4~~in::1 ~ .. fl.-n·l:il:"~. :JCi1L~(;; for 7L.c..c~a~~... '': on t t·=.~ i.::
:::.. .:; ......-·.~...cr.:.11tr ~lll:: ~c~ .... 1.ll""ity e::.:,_ f':ijin:'(;:~~ ll:'·~...: ' :t:i~.i"

Pur:i,~,=j.:·~ etc.
4. l."l1!l,.:,·c ..".nC:in.:: v"get(~h1c plant cOC';J:.tibi.U ", '.T1_ :·;:.f,.gc.'(.~,

cultiv::l.1:iol1 \:1·,;bir. each ;lot.
;,. '1€~c1ill~ ~ nurcL.rj' tllinning Md ·... r:.l1l3;;l.:::u ~inG.
6. J,:'o\':in_ by l:\.""rill;,; ;;.~. tomloO~O,,::'

1. Cor:~rcl of i;~~,.:~':: pett and diseases USill'; physic.:i. 1
pi:>lo.;ic:.ll lln" c,l..!Jicc.1 method:;;.

2. Con',inut>d iaC,11tiiic.:t10n of \i.. ..:~c1.;. and "'t: ...cl~.
3. Continued 1"ent1fiC2..t10n of v::'t;ctablc ,1i:.", ::lC5 ::md

n;\ture: 01' ....~ t ,"0;;.

4. Controll1r'i';;' U1iI;)c:l:: [1"01;) ', •• ~ ;::~ Jen - ::Cj(;~.""

1. COI1'~lllucd i';'l'tlci~J~tion :in ~l"V~e'!;ilJ~ : ".', ",',•. ' ;),:i;.", 0';'

V~::~·i.;e.ul~;,;; ..
~. ul~J~:."~·..;"'u~il·~~~ hC~'1 tlcncrs and vcget~.bloc C'..;."::, h~!"\'\.-';·":':'dJ

:::tor.. ,i 0;;' 1'nse:'·;c:i. C.L drJ1r~, boilin;,;.
3. Obs\lr\"in,;, ~Jeen<:,l1icc.l methoC.::l of prol,;c;"c'i:..:: v~.:~t·.1:>les c •• ,.

gl'inucrs, chepp,.:ro et.c - c.1F,o t>t.fcty In:;..c2..... ir,n::.
·t. ColLet c.nl ~t:ll ve:gct:lble:s ir. "hI.. i;;:,rcien.
5. Cc.l'i:i.L:.:.:c! ...c",dy docUlJen'GQtion 0::: 10(.aJ. ~r:.:(;'~ jl:' ~ . "'S -:',L

vc~ __t~tl~:;.
6. Obzt;. .."V" C:1f:..c::cnt iil()'(~od:; by \~hich vCJc ••.bl,,:. :'rl. "old.
7 .. ~(C!c~·. Vl.:jC ~obl~ :Jt.\li:U r\.i~C'':'''u.

1. j~Ul:l1r•.:, <i.itY(;r()nt ty;>e.::l of 1l11:at - beef, po:.:!:, ItJtto;, c,te.
2. Li::ti.rJ~ ~1r:ll;ral11;, l>'!'eccc o:Z' livc;al,oclr in t~rot:; oi £.. tilv~;.

crit~ri~ - beefs milks 2(;o~ pcrhs eg3s outpu. - nuco(;r ~i

11~~as e\c. '

BEST AVAILABLE COpy



~ lOW (cont'e)

,. Understcn~1r,~ thu breeding 01 ~o~lon 11~~~~ock, mo~h.r

and i.a you;-~.

4. Introduct10r. to mushroom, enaUe and ot:'cr ,:~:,,:oDl';'

1n::.ccta. ..,
5. Obtl;;~ sn"d identifying cli.fi'erent tYpCi!f 0;. i,..~OC'.\;t:.:cd

lives'toc!:: feed. .,
6. Cont1nued ltolCp1n/; or mClr"..t pricer. of 10":.1 '-~lU 1tlf'c~·tccl

meL-to.

Vurictics of vegetables.
Sc~':;0:1:.1 1:.l1d ~:'·(.c1omiDp.nt production
\f~'~"r1r'i vcgctablec. " \ ,(
Irri5ation for vosctublco.· :
I::'c!::idcn~':3 Grand :t'rh:l.

- ~ ....:':.:

••1

BEST AVAILABLE COpy

,.
!.'rcao.

John M
Rectangle



FDrw Crop Production

IOJporto.nce of :;rol':ilU fam cropo:·

~or food
- Fer ;;<:lc

1. i":.rt:. tools, th",1r c:,r" nnd cost e:.g. cuUa.... , picke:;c, ex" :..c.
2. ~cil typcs o.nd to-no. lr.nd st:lection, 1ayou·' (11st tOl'

crop types) anu cr.iQ~l br~~d1n~.
}. Pre)~rll1,,; thl~ 1~U'lli. - cli:::orino, ftlll1n::, 01' ~..'''(:s etc.

for crop.,1n[;.
4. R.i.~i1l:g, coun,i1:::; £lllil culti·J".:ticn of .~;••: ::l~tc 1'01'

v::.:·:.ou:: crops.
;. Con ;i:1U..:d COZ::p03t Lk\l::iJ19 or FYL co11t;ction ~.nd c.Jplic,"·~i:Jl"

oi ~;~,urcc (:crtilizerc) OD the: f~~ .:ro~iOD control

1. Id;:ntific:ltion 0:= f:.:ro crollI' in th:: 10c..1i·'].
2. Cl:-~.:·3ii'icc.~ion 01 ['~gricu1·turcl crol~:"~ for ,.j~·J",..:..::r..;ic·

~'jod, COllSur.\fJi..ivn nnd Itl:!1nly for c~Dh e. b·• c:'~Zt:vr;'J

cocu;y:.r.JS, IUC::i'_ .. , bt..::6011~ ~tc.

3. U:"ltjt::~t;,,,,"~:iL.:· -eli\.. JIC'..nuir(~ c:.lend3.r or th..: loc..lity.
~. l-l';:~11nr. :l ':c,!'Jol £,~r:;; rc1,;:;; .iOll <:.no. (.::t~b11shiJ1,_; ,'.

f:"l",,;;. C.f.. ::::.i;;c, b\,;"':L~ :'lI.1 : ~"-.:..!::...

5. :rl~·r.in~ \-_.:i."'1014:: ,:'o.::''C ~l"Ci-'-' ·•• i·~h ~c·'ii(;dt3c of (:l) n:.:n~
(:J V.:.1·::..·.:1 (c) tur..":l:lrinfi, enc :':"rt1li:!.:;:.i;iJl'l (d) llu"tbNl
cf ~r;;:·o;.. idt - ticc;, ::a.. c:~ - rc.'tt:, g'''';.Lu1I1::t, ~lc.ntini

"i:n:'nc" ,:.l1j I;'C~'::, cqu1~tnt u=:cu .:.J:!d 0 ~'l"r cul turnl
p~-.. c·;;it'r.:;:,.

C. r1·.n. u'c :0001 C_'O,·l' ;;;'rc... "I.lt'tingfl, IlI.lC'.el':;, v1n(;.:::t :;tcr.:.::J,
:-'.nu r)I.} ... :j t.{. c~:'iJ:".~r..;., rlc....i.ltams, po·~·.;.t(;'J (:i\7QI...-::J, cO';;G­
yr"'ic, ~ot~·.to~ (ir1;:;::) •

7. :l~~~ino cOw~on ;TUi~ ~r~"s. e.g. gu~~, pcrr)~~, mangoec,
z:.·3":..r c.:t,=_

1. UndCrf:·i.;::'lOdll"~ i.i::·.c.cts - life c1c1(;: t how ~j:": '.... : t :.l~,l.lr;;._

"wuey \.;:lUC~.

2. Ulltlort.:;c'l~inC plcnt d1sC::lSes - nllturc :-.1.11 I·C~"t:..

3. Control of 1nCe:c'i; p,,;:;t in th~ film and o:·c:Ii'rd.
!,.. C'JDtrol of p1nnt. dicClc,ecs 1n the L.:nJ ro.nll o,c~rcl.

5. ]n:lcl'stnndi.!l;3 th.. usc of fc.m chcm1cll1s a.nd e:"'''ipc,..nt.
6. Contiuucd s~ct~ prec~utic~.

1. KnOnill·. nnd pc.rticip:,tin; in th" Wi-.:ovod ~cthcclb of
hurv..:.tinc, bmldlin;; ;'::l storc.S~ of i'';l'w .:...,~ ol'c,r.rd cro~",;.

". ~ndcrsto.nd the: il[~rv~:::tin,; OI' 1e:11iDb 01 iO~ ..3·~ pro:'uc••, ... :;.
t:Ulb"l'.

:J. &:..··l"c·i;~ll£ 1ll1C dct'::'l:iinint!; crop y1E1d L'b' oC;1001 f;:.l'- cro"_.:: •
•~. Undl:r:ltc.ndin,:; t"lC :.I'OCC .EJiJ1g po:::'S1b1l1'~icD o~· V::'l·10u:. ... -:c.

crop3 end n~ply~~ t.h1s wacr~ fac1l1G1,,3 Cx1flt.
5. Co11cct.Jecl.J.y !"...:rl:e:t prices 01' ·.ro.ricu.J cr0i-'rl.
6. S r:ld;.: ti1~ dilicrcllJ

,; c(.tilodb o~ sellin,:, '~h\; (;".\.)1'~'

7. ·.ie1i~h m',d .;;e11 :r,..It.l crops.
B. KGep scl\!s l'C.CC:-C..

BEST AVAILABLE COpy



•• M '!' .•

1. Listing tho qual1~1cs of b~od w~~ts.
2. Il.Ient1:fyU1~ .1lL."fcrt:nt breeC:s in 'l;l:r;;::J of.':' J1vc.:n cr1tsi:.•
~. Unaerstt.ndins ·~hc: c;lre for the motner :llld itc yo~.

4. U;1.J.<lrstCU1dlllg \;b:!.t ioods go 101.0 cOIIlb1n&tioU> of 11vcc·.oc::
:iced::!.

5. Unt.~l·otl:lndlll{; l1vC:!::!tock recort3. "
6. Unucrotar.d1nc; 11ver;"k.ci~ distribl...i;1on··klCoi;ten-i""in th:; CC~l:.:t::.

7. Undcrst3..'1dll;: c.n1r.r:.l <:cnEcrvct1on in ·,h.. eCt~tlj/.
8. UnderstColldin,:; l1vcetock ieed - locel d..:~Lr~ ...i;.
S. Contir'll";J. l:c.cj,i1'-'S of 1lI£;.~·.:ret price:). .

',".,-- ....... ) ,

- L.~·.'.J(;~lr

'::1': ::: OUll;.. l'·urw.; ~~ C:ub
.::. .l,: l'OCu. :'''r;:-blc;~

:~':·(,.-"l.(1.::.t::i.,li!.i ...... :"1 l\"..i."Ul - Um~) C!~i"l. t~~ .. :, . .ua.'bc~...

...

. ;,.. ..

l-' '.: ~ •

., '.

BEST AV/lILABLE COpy



~·1.J8

~~rc Crop rroduc"i~n

For Fo~d

~'or So.le

1. ~:':'tr~ c (lui~;..n·~:i o·~ ..l~r thor. ";oc13, ·t.l~i::'~ .,..."\00,. Io.~!'"~(: ...

". ".. ",;r..cto:·, 1l10U(;h etc.
c:. Perc l:yout in rclc.t:ion to sol1;;' tyj,::cs •
..'. C:;jn·'inu~cJ. Pi'\"p~~~tion of tha fan:. for Crc..,t>:.2..... ~ ..i1d lr~~':'

typ~s utilisctiou,
.;.• :"'::"pL:ll11cc1 fcrtili:;c:- niplicetior. ..:c,:, v_riOU'l :..cil~ :OIl;!

c:rotJ~·

!). L:lr~bo:.."~·~c crc.,5ioa ciJntl~ol !~,,'t'.t..:~i.

l<1c'" :iI.i.ca:~:i.~·n (.f t:4.~ L1tll::"zc:. ~1on of th(,; ;.:.::..: c~"'~.i,:·.

2. :;L·... :.~~; •.l "'i(;;·~r:i;;.j':;i=n of dOl.lc:ni'; foolO cror,s r.n.:..~~,,;,~
.._i.;l:: .!":~'" .,:':.:::1. c •.:. cr.ssav:." c::.ize, ..;:uiJlC:l corn l:tc.

3. Uti~i:.i...'1~ thL ;>l:.l~'\,ii1,'; C:lJ.\;:ldt.r \"1it~l rl.c..)t ...... ·· '0 _~(:- ~~ :,...CLl :.rl~

\..: .. ~:..j·..~i·:~·. i:~"or.Jc."i;;iol~.

4. :!l:.;(.':-,'·;::.r,·.;::_i~:.· L:(.llo-croppill.:i, Lli~",d c:'O"J~ill:~ cc.:;.;~.tiL!.::".~;; C';;,
_...r:.. c:.,..ci-:= 1.:..: .. :: :;rf~':':·\.i..,\oo c.~:l~..lic:. tlon c~' c:.:.ch ptl"iod.

:.• tTnj;:.r~t~r:.(iir~:. ci.G.·~··:,c~ ~')ro.c·;ic,-c of cro~J::: i~i1l1~1 r:'l" C_•.!

")\~ \1"; r -.+ ~\''''iol''' i""'''' "Li""r, -r vi t.~ t·· ~. ion ,", 0 ,.., 'Vi!"t1Jle: ",'1"'''

C·;;..... ··l~n·~>~ ~"or;: o·n- "l~-:l':, "r ~ .. (-'b'U"d' :-•.w'~tll·....~- .- •....-.. ..l.\oot.;. ~.. .L... .. \..\..-' ..... ..L...~ ..... ""•• -_ "''-J~.

6. l::.·;r~·.-in.; r~l'] rUisiJ~_ l'Li::tu:..· ... by itJ;,_'ovdl ;,r:.,:ctic~::.

7. :.. .• Ql:, .. h::'::,~ i.m :':'"ncc~ ~h.::.d(. ',;rces CU,:. wi!',d b:·.;);;....::

1. C:n ;inut:: U'i~l,,::::tn'l:ling Ollc4 control 01 1n::"ct ;L:.~":C

-.J.i~~::~~co C.l'lL ·\,:..;dc.
~. 1ji-:cJ~:::-!::t~nt1Ll.~· ".21t.. c·J~:"'Tol of orch.::.rd pCC-li= ~d c11o~::S0.:.

:;. ';.-.: '·~.:;'r!u-.;rl ".X:.:",cl-'~·c:.,.:d:"~l.:.::; ~ n:i l~~C 01 Ci.1 ... l.Ui.CcJ. contr.:l:; :.c~

~~~::tc .:..n~ iliri\,;:'.Ol:S inclu(;,il'l; pl":.cc.utions.
~. "':.:'l·~r~,:1uct10n ·~o cor_~UO:i. c:1c:oic~ wcol: ic;.,ll"~ro, utc~1o:'1.t

il~ E~~~ty ,r~c ·:·\J·ti0:lS.

:i. Cc·~~,;.inui..J "rec'cion or fc2.~ ~\;llCCS.

". :KnowiJ:.:; 10c:J. '...~.: .. ,.-:.;hips 10l- c,lcw1c.;.1 COl! .•'c1 0:" '. ," ".-. J

~l::.ntst ::"'!'~~'-i:{3 .. ~'. '.~ ,~=~scs.

;' _":'i::~.:'J' '_li c )." c·~_ ,,1 ehl.:..icc.l::: i0r c=u'ol of ~c;rt::

rnu ji~c.:..sC"3.
~'. Ur,C:~..:·=·:; ·,:din. L·.~J:... ',n1l1Zin;;: tile scrvi::es 0;: thr: pbytilO,::::..lli·...r;..

\~(;;.:. :.rtnc.li'l. •

. 1. i::01hinv.,-: .. ·)lic.:·~i:·l. Lf iDpl'cv<:d tc;c:mir,UC:': of hcrvl,.E:;til.,;
anJ h~:".::'lin:; c': f.·.n: .,n':' orcb£.r~ crOr;:l.

2. jk"~·.;l\.:i:";;.ii·~~ era;. ~'i~lCi~: ~l"t..:r b':"l'vett.
:;. t'l]~~rCt.t.~·'·.!':'~l~ '';;ilJ.tcr \.·Xljlo1'~," ~ ion .l.'<.:qu1:"'ctl:nts i [.lliO tree:

i'~llil'lg teehni C:',tl!~.•

4. lJn<1cl'::l·~r.l,~in~ ~t:rie'..Ll\;Ul·..:ll foode - l~rcccss1nf; rl,;quil\:....Cl:::·,'
cst::.bli:: .• ,cn".L.•

5. Continu.u cc:;,c~ion 01 c~rkct p.ic~~.

BEST AVA/LADLE COpy

John M
Rectangle



~ SIX {cont'd

6. ~r~ct ocboo1 f~rc vrcduc~ nn~ ~ce~ S=1~3 rcce-rd.
7. Un"crt ·.::.nG. tile ';!:lr:.:c;t1.-.: procequre in ~ lfoo~cr''''1Vu.
=.. Con,r_st l'rOCCl:lllCa ~~ ..np:."C'c,,:;::~d foce: .:l'ic..,;.

9. Undi.,:=ct:.:r.t1 o·~h .. _· n:"~:'l1J..ll -_;rl:ul"\::'~~ •. ,l~LLt::u'l~ o.!,:~.:.I,t.

1.

,
~.

Lt.• ·'~·;';·",-.l~~i~~ o... c,:"'.i: Si:,·il;C.tioD~.

~. "'; __ \":,,i;.: :.r.i·~i.-.1 s":.ock.
~. "-;: ... ~._ ".:. ~·.:!ir",- liV:S'':OtJ: c:.r.... ;':ld ho~:;;iJ~:;.

".:'. ·.1:-.,,: .. ci1:I~)lc: .'ol.:..tion 1"C1' L.v. ct:ci:
.1 ... 11v(:c ~[\C;: :.:ccc.rde r.o c)•.lic..bl~.

r.. _, __ '':. :::l~.. li-..,,~tr el: c:;r .. ,ri:J<;f.-.:J. ~••w b .:. .. \.~L .....

.....

·"'.1' '" ~ ':.,.;,: ........:.
'1. l::

;;;:. ...;.-.\,.:.•.
':::.. .. '.

...

:or '- .•.. i..

REST .4VAILA8LE rOPY

ll\~ ..... ;:,:~:.



-. . .~..

l,G.,.10
: or 0 ~t,! ....I "'." :.. .... -: T'.- .. -,\ - ...

.g\·~:.':~.~,";'L;~~.: :" .. ,<-.. ..;...>•. r~·<'~ :·c~A/~·':~ >.: ~~~#f~~'~~Jr.r~~:i';:;'.i~··"';. ~~>- ~
.#......0+\1=;, :;elrA'~'1bfdiie;,'+&t:;:Ef:j' ," ·4WieetlL1thMiiiAii,*efii.£¥r

DB;;)ER·!'\:(ION~:.L SCII:;HC3 .tS!' 'lio.:mRE ~",:rY

it~O'A·l",d~.' c·' r....'l.'tur-u ]):!-.~r.c::",(!'r..:\ .,1$ J)("r1:~ir.in~ ":0 the phy-:.­

ic".l -.nc:. cu::"~u:t',·.l d.~·.·r., I')T,~.~-:-:: c::f cr.i.ld,"f"'!". l'!\lP.1; !orn "I pnrt 01"

, .

C!'.rr Rhou1d

Childron ~u~t 2cnrnC~~L. ~#·':;1; •. ~r ~'.!" ..•.-.. "c1'".. · !'1;·:-nc.R c·'f ~:':.r:kinu.

&oi1.~ ana 't~r.ir. ~dnr.t~hi1.i~y t~ v~rioup. crop~, p1.,~t growth,

....ni!'lou 1.1:£''', ).,h·c:<s ....n:> .row::'..:;;. ~rtll:1tic 1.if.~, utilil"..J:tion 01

n:.tur'11. c·lr;l'len'tF' !,.~ ....-::.1. r.~ pci :Jl_':·· ')nc. 1;t:chno1.0/:y--in 'th~.

l:o~.;:, {n inrl.ul'tri;:l dc-.."!lonm.:-n-o" in (! corm-:-.:' cr-, !,nt:i. in ""r1.d

r-' "::.k:,,>: ":,, ·1,..i~"';i\in .." c1.(V~BrOOm r:'tl"lo~r>t.-.rr.l w1:ich o.1.1ows f:re~­

d-:1:' ..,,,, in,;p.I";)r~'tl'ltion of 'th" £unC-tiO"'-6 of nll.'turf>. Some id...,.s

w:-icr. !.r."- incorr.::>r·],tc:d into th~, cu,..~icu:'am for 1)·tlRcrvntic,n.:.l.

:'·ci·-n,:,:, I\r.~i :;"'....lJ"'\ :;~u1~' ~.rp. dp.F!ir~·~d for d·~v"lor-inc the art

0::' :w·r'·.7 N".'.~~j.;]~ ·.JOiU~ :~OIt YOU ,'U1~ inclu:i· th.,,: F.tudy of':

{.~"yr, ..r.d "! ;:lI'!.C'nR, we:~thi'l:r., c1.itr.:.,.~ "-"'ld "E'tJl"''t'l.'ticn, 't.ol"r3in,

i
~'i'.. .;

.

•..'.-....-~:~.
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NATURE STUDY AND OBSERVATIOlIAL SCIENCE

; YJWl ONE

OBSERVJ..TION

OF
illmROl~ :r:;::T

Nature study walles about area w"1!l school coopo\U1d
with tencher. Teacher serves nr- motivator for
questions Me'! p03eo 'l',lestions to pupils designed
to pique their B\'Iar('U-"Uli of naturDl ~henolllena,

e.,:;., plants, I'..r.ir..al..:, weatber, etc.

Children are encourace1 to ubscrve 'and discuss
things of inter~st, c.~.! floTIers, insects, bird~,

so::'2., etc.

Set u1> a nature cornel' to '"" cor.'~::.nued throughcut
the school yta:r. SpcciLlens \Ihich 11..we been
collected 1;:1' the chilircn SI>..c.ll be identified,
classified, ·~1 displayed in one corner of the
cl8.ssrc~:J. The;)c shl)i.l1tl ht:· chc.."l<3ed or nddt!d to
fron till.. to t1Lle. C.;ll~i."tions mo.y 1nc~ude

flowers, fruits, S£:I",-IS, rocks, fee:.thers, shells,
'bones, an.::! =-'1,Y oth:!l i.~s.

Group discussions 0:" i1clcl activities should
. follo\'; all 'm.:.turc·.ul,!~::: 0:' r:evisions in the ne'!r..:rc
; corner. Children ;::.0\.ll;1 ru.1:tl simrle dra\71nes of

thinc;s obaervGrl. ..11 e?pl~t1ono.e.n:l discussion..
a~ll b~ cor1in<-~ .0 siriplc levels.

~~TliER, S!:ASONS,

.JW
THE SOL.\R SYS~iI

.....

,

Chil~en ohoulu be encouraged to make
simple observationa ·')f mtllr<l1 phenomena
(wir.d, oleu~3, sunshine, shadO\'ls I dry and
wet s",~';;;)ns, sunriSE; <:,u,1 sunset, plant1.nC
and harvsst 5~~sons). C:~ldren sh~~d talk
about till: Y:(;_1-:.h~r ~cl; ,b.y CU1d ohould rr.r.ke
simple weather cl1..~te, sroyhically descr1b~

the weather. ChaJ:lges \1111ch occur should be
not~d.

Childrcl'! ,iloul~ cbs!:rve p12..Ilts 'i'.ueh nre
:t>t:c~'~iar to c:\c11 seasJn, vi::., those which
thr1v~ l1uri.11:'; dry ['n.~ \let ~;(,asons. Introduce
& siLiplc natt;r·~:'.::',;.l:ar.

The cffect3 of climatic con~ition6 on plante
should be cli:::cussc:d: viz., leaves fall
during th.:: .:1":1 ,;C;}';O", t l,8 ",ffects of dl'ou,:;l ct
o~ pl~ts, flclicrinG m1Q ~ruiting seasons •

REST A VA ILIIlJLE COP'!
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JillIHALS, BI1lDS,
INSECTS i AND
itQU1.'l'IC LIFE

PLj.N~S

SOIL

!reach the aa:DeS of domestic an:1mnls - oat3,
doss, sheep, BOats, pics, etc.

Teach the1ltlU&l of cOllllllCn bl,.rda "_~ chickeXls,
" dUcks, (co~s,hens, ohicl:s), turkeys, guinea

fowls, rUso clock b1rd, sun bird, p~ bird, etc.

Teach the ncInCS of comcon 1111d onimD.ls., ,

Discuss ';ihat ElIliIol<lls ond fowls eat, where they
live, etc. ""... "

Show draVlin;zs or eniinals one: birds and ~.k the
children to 1dcn·~1fy. -

Discuse simple 'typqS of marine life, 1nBccts,
EllId reptile3.

Talk about 'the uses for damestiB animals (~eat,
milk, eggs, drnu,:~b:t), the uses of marine life
(fooa.) nn1mJ:s and- birds (eldns lU1d feathers).

Nam~s IJf cO!:llllO"n plnnts, weeds, flowers, and
shrubs in the schoql cocpound, and how to
identify them.

What t.re seeds?

l'm:les of parts of plonts-roots, steI:l,lvaves,
flowe~'s, :fruj.t.

TJse of plcnts-e.hade, food, shelter, clothes,
fUrn1tUre, nccacine, beets, vesseJA, etc•

. .ActiYitielill Pupils plant beans or J:lD.ize in tinS,
PQts, or spore' corner of school gcrd&n. Watch
them grow. Seeds might be dug up from tule tC'
time to bbse~ developcent.

What is sol1? Haw is it formed (disintegraticn
ot rocks, decomposition, etc.)

DisCI.LSS some evidences of~, lung
expansion, "etc. _ "

DisC\1SS and deooriBtro.te sone qualities of air
(moisture, 'pollutants, etc.)

Why do living things need air?

Properties of suspension. :.ctlvit1ee-ehilc.ren=, feel the prosence of air by wnVi.ng their
hands in front of their faces or by flUlDiIlg
themsalves. Children IlIBY throw pieces of paper
in tb air and observe thnt they are suspended
o.nd lI.ove about. Discuss properties of air in
moticn (vdnd). What happens 1f flies are put
in airtight tins?



W:I.TER

LIGm

SOUllD

YIAB o~. (cnnt.)

Nome water sources (rivers, B{lr1Ilgs, wells, rm.n,
ocean, I:Ian-Q:lde \mtcr systems).

Discuse properties of \mtp.r (clean, dirty, tastelcss,
contn~ eoJ.t).

Discuss UDes for w=1ter (bum.:u:V'::mi.m:lJ/plants).

Water as a ~bit~t for ~e life.

30dy rJ6poDSos t~ h~ct/c~l~.

h::.;pcn:! ~·,r.cn ;10 oecv::'::: (<1.) too \T'...rtJ (p~rs1'ir(J);

tuo co2d (::'l:':':il1(:', tc.::th ch::tt::r)? .

~:$" t( kecl' ;=1 (clothiDB, dl'1nk =, fJ.'..ti...;:" st;'.l,.l
or sit nc.::r fire:).

CCJl.r.b;n 1i:.:ns ".lr h:~t, (.. S., cJ.l..iv:in~~ co::.ln s ::l~:l.li;,

:;;:;olw.

- ';iho.t o.::k~s li~.i1t (n.."tt'.r~ :JCMS, 1.e., SUo>]" :.ioun,
st:::rs; ::lI't1f1ci!:.l i:(;'::::1:1, 1.e., c::l."ldlcs, lDUpS, fire)'?

Concept of :1~. en,", m!:".ht.

Oloud covc;r!shn:1ows,

Observations =c'l pr::ct:. '.::.1 ::.:::tiVities.

- Idt:ntificc.t1un C'.:lC[ i:.~s:ti::;l'l 01 v:-.riOUll nvi!.lcs, ;,.:­
sounds in thc uc.rkct, u.-.chine scun.ls, n:::.turc noun.·~~.

ro:.:·~c-~ I ~70RK,

:mrr::JcGY, ~:nd

:fO"JEi'l.

]l;.CHIl1:SS

The nt'vcr.;ent 01' :::.ni::lr.:J.z by lceJJ, sC.:llcs, wines,
:md fino,

Ho.... wu !..lOv~ obj ... cts-siDplc push, pull, r.n:l lifti::..::
of objc:cts,

iJc us.: tools ·~o :Jr:1~," worl~ cosier.

Show vcr," siI1Ille tvo::'... t~l:,t "-l::lw lifo eO::lier, c;, e,
fen! ll1plm.:-:nts m--J~~ !:i tC!.a.:.::n tuQls.

BEST AVAILABLE COpy

John M
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YEt.}; ONE (cant.)

- Pupils feel mtcriols, c.g. a 8poncc, wooel, cloth,
p~pcr, etc. dl:j ch is b=.rc'cst? softest? hc....V1est?

- Concepts of thl progreBB1011 of tint:

Ti)d~, toDOrrow, yesteru:lY.
Morn: r ~, Il1'tcrnoon, ~venil'lt.,

Do.y"t:..r.J!niGhttlllc.
night.



OBSERVi.TION

OF

ElMRONl.:ENT

..

L, .

- Cont1nu.lltion Of natu..-e $dY walks to :Je extcn~~(;~:
,to inclUllc ne1&hborhood (stretu:lB, forests, lcl:o::l,
springs, tanw, etc. as cpplicable in oruc).

. " .",. -..!- ..

EncoUragc cmi1tI:ron to observe types of plc..nt
gro.rth, a.nimala, insects, birds, :::nd f1Ah; to

',identify thee a.ne 4iscues· their means of
3Ilaptati~, 'hnbitats, ute.

nJa, nature corner a'lould be continued 'lIlJ
expanded. Children should b~ encour:::ged "to

.., bring new specimens irOtl ti:ue to titJ.:l. Natu:;:-c
co~r I:IUst, be =1nte.1ned in a fc.shion that is
appeal1Dt; to '.hi: Clorto81ty nnel crestivitJ· of
pupils. TeQchcr should Ilirect th£, ~ct1vitics o'..;.t

, at 'ali times re1.lOtl~r "It is the CHILilr.Bll'., COf"rr:r;. '

~ Objegts should be elnssit1ed Il.S e.nil:Jnl, vc[';ct:'.HJ:
and mineral.- ~Clachcr sho,..u.d encoura~(, clas::l
cl1BCU8s1on to 41soovcr the dii'fercncQ::l 1:", (c.)
ability to grow, (b) ability to ;:}Ove, (c) atili';~:...
to reproduce, o.nJ: (c:;,) ability to rC::lpire.

Restrict treQtcvnt ot cubject to comuon P~~lts~

animc:le, ::.nd other pro.2ucts of ncturc.

.... ~.

.: . , WE,o',TJ-!I:R, Sl'.SONS ,

~"1J:."D' .
THI:' SOt!.n SYSTm

J.,'...•..

. "- ··.Review ~of. the sc:>.sons......Dry SEo.son, ruiny
' .. senson;· Ho.rmat'\.:lno , a tc.; their zenere.l

:. onset nnd duration.

.,

..., .. ."'.
, Plant gro'il'\h -peculiar to eilcll' seaoon:
: ·ihe effects of tobo Dcasons on vnrious

;.' .P~ts tU1d o.n1Ll.::lls should be noted =d
discussed. Children ehould talk cbout rlh~·.::

is ~, :fo!:, mist, etc.

In:!.ly weather cborts, prepared by th(.
children, .should be m:.intain\ld. CbilUrc~

,can draw in S1IlIbols rep%'t:sentatiye of ,;~,,:

.'~IS \ico.ther •

" I" .

.-,;. ~- .. ; '.' ,

.
jJUIl.'J,S, BIRDS; ..., R~v1ew ·QIld.oontine: work uonl3 in Ir"vel 1•

. INSDCTS, AND "' ;'.
'. J.QiJ;.TIC LIFE ,~Continut'·st'...cly of dOLlest1c un1J:l!lls ana biro'l,

::. llames of· dttii;seroWl ani.l:Ials and'sOI:le of their
. '.... :. "Churacterist:!.cs•

.C1:lsSi:rY~s,t'.S to (a) flesh eaters, (b)

.grasa-eo.ters, end (0) both flesh and grass­
eaters. ~ about the teeth ·structure of
eo.oh;

..~.
Cont:lzaas1:udy of \l1ld birds, their parts, ::r.:1
babitto•. \7hnt other flying ereo."!;ures ere there

',', (bats)?"'NPDe birds that 'O:i at night.

BEST AVAILABLE COpy



,-, ....

'PL.arrS .

..mea" gf OOl!QOn tish. Whicih ore nYe.ilable here
, and w)l1cA 1n othol' 1ocnl1tios? How do fish sec
end 8W1D?
nat is the largest oqUll'd.O azW:IaJ.?

,.'

Xden'tUy Bn:l. diacuss 1I1seota around the CompOW1Cc
0la8s$fY QS to ho.rmf'UJ. e.nd ~ficil1l.

r

• Bertew 'of CiasB one.

Ifame~ of sOQQOnW. plants E'.nc1 their colJl:lOn U~3C::.

IlQlDes.of tll:ui.t:l. nnd their uses•.
llames ot..gi'nsscs. (HUl:IaIV':ll'l1.:J.::1 conSUI:lPt:1on?).

llame the eiternnl pnrtl. of u seed.

~t p:r~ta grow 1n vr.'lter ll1one?

,Activities: l'lnnt benus cr maize and observe.
Check l'Oot devolopuer.t. Tencher should dre?:

. pupils' uttention to s1loges a.nJ uurution of ":lc::
~ ." •for gert.11.n.~.tion and illcnt growth. Pupils IJC.ke:

drc.wi.Ilgs .of their observations.

SOIL •. lleview level: on~t is soil? How is soil
produced? Relntienship of vmter nnd so11,
heat, a.ncl 1i0U, plant nutrienta and soil.

How is soil_cultivated? The 1cportance of sci:.

Discuss ~ious types of Bo11 (clny, lOOla,
humus,sand, etc.

Whnt ere .IIOllle of the dJt'ellerc of the soil?

- Review chss 1. .lJ1SCUSG the necessity ot air
to ~t. Cant±l:luo experiillcnts wi til cntrappeu
lnBects, toad., rots, etc. in ::lirtight cc·ntc.in",rr

,DiM:UliS ca.aFCGseQ' .ui~' ~nl3~te with tl

bicycle :puup (1DfJ.L1te balls, balloons, etc.)
'iiho.t 1s n1r pressure?

-' Renew C130S one. Discuss dOI!ltlstic uses of
water. What:u-e the Ilources 'of dOtlestic water
supplY? ~'does wnter to.ke the elulpe of the
oontQinlr? Demo~te.

Children shoul.1 observe s1mplc pbellOIilew ot
oevnporat1on ana·con4en~t1on.

!1scuss the'8olven~ prope;ties of wnter L



YE.'Jl 1f\;O(cont.)

- Pupils noDe ~ s~~ccs of heat thcy know of.
These C:lrl be orgc.n:;..z~d into :lro1-ot\Clc ::.nl naturnl
sources.

Hoy; is he:::.t U3C': ir. their u~lv1ronuent?

Discuss adety QI"Jund hc~t.

LIGHT. - I tens in the pupil' a c:;verydny life timt ~ivc
(cvnllc~, ~t~rns, fircs, torch~s, etc.).
OrC;:uUzc :::.s to oot'..1rcl OLu 'XUl.-u:ldl: sources.

off liCht

SOUllD - Discuss ~;l :,1nkc s1DpL.. :Joul1:1s.

U.GCS of souncl-~lh,,'"'..t Jo cl:r-t.:".ir~ SOUllL.O ;~(,;c.nJ i.e.,
lJUsic, sirens, ho.;rns (w:::rn l:cd,·strir:.na), "tc.?

FO:~CE, liO~{K, - SirrJ?ll: llO'moclfJ of llO""'1nt: objects.
DlERGY: ::Jj,.:~

po',m, Siuple: c"-"Il~rlllcnt~ ...,~:::h obj~cts to shJ',7
rclntionshil);1 put'ilccm forc<., s~ccj" r.nd c.i:;t:'.l":c';
<"':et.., tl1r~';i.~ stone;;;, si,;'.:m-f:, hi tt1n[; r'. t:::.1.l, ct;·~.

!.L.cri:.C JES

U:.TTI:R

TI!::E

- ~n3ic D~CI~'. ~rinci;1~5--the i~e~ of ~, itCll bcL~:

us~d tc; J.o 1:.·:1"2~.

Si:lpl" tool.. ~.n:::' o;;.cl:1ncs ;m~ thcir uses, ~!':,

CXCDlllcs oI ~"'ch (r.) the rOll?, i.e., :::. r::':~l) i"r
f.lO"..-.in3 l:::.re'" he:::,v-J borrels of liquil.1 to 0. hic;hc.r
poillt; (b) the :1~, c.g. axe, chise:l, CO:Zlon WCl'2"~,.

Pupils lift obJ(;cta of siD1l~ ::i:::e to note th_~'~

sout: :lTO hc~vier th~ othcro <:c5:;i te bein.:, tl:~

G::'..TJC size.

N~10S c,f t~~ Ilon-~h:J.

N\Jj~b'.r of ~oys in e=:.ch nonth.
Ncrwo of thc :1::.yo in the week.
NUJ..I;'~r of hours in 0. (ley.
Ccuztruot (J. si..-;Jollc 2~ur clock f::.cc to tW2.ch tl",:
tc:l1ino of tiuc.

BEST ,~NAfLABLE COpy



Nature walks :mould be expanded to include Visits
to pltlces"o.t ~ greater distance. Include a "doy
at the m::irket." Identify food products offered
for sale•. Differentiate between those produced
locally and those brOU&ht 1n frOJ:1 other lU'E:as.

liature corner to be cont1nued and expanded.
Discussions can be conducted ~t n more
sophisticated lovel. Seed genn1nation, plant
growth, etc. can be taught from 0. mer·~ scientifi;;
point of Vicw. Spec1t!lens TNJ.Y includ\l objects not
available locally. 1J.ll 1 tams should be
classified.

:':'SOII5, - Review of work done in oltlss 2;

Make a simple we&ther vene and teach pupils huw
to detenll1ne :1irtlction of wind: E, Yf, N, 5,
BE, 5'01, NE, and H\7.

Discuss other instruLl·,mts used in predictinG
or deter::lin1ng weathert wind vene, theI'lllDI!lekr,
min ~.uce, barometer, etc.

Child4"en shoultl discuss the relationship
between the e('.rth end sun, the movecent which
producell the seasons.

ContirJlC to Illllintain daily weather charts w.hich
can ba urule IlOre elaborate than ut Levels 1 c..'1.d
2.

:~'3, ,;,;. Renev! wcrk done ut Level 2 ..

~and cn species of an1Dcls, birds, fish, ~d
1n.sects_vherc: they can be fDUnll, w1'll1t they
ent, whnt they produce (be~cf1ts or 1=)1

ClassiJ."y t1J'Iim.:Us (W1th and without bockbon\is).
ClossL"'Y other aniDnl life in the same lllO.mler.

Study the e:to.ges of development of insects.
On walks (',;;out the COI:lpouncl, look for butterfly
0B8S (unclcrsiue of lonves of 1'ru1t trees).
l:ecp these in jnrs \1ith perforated lids. Note
~hanges mld Ild!:e drawings.

Iliscu.ss nctivities of bees. How is honey
producCld?

Renen of clo.ss 2.

LetlI"l'l P2.I'ts of 0. p1=t-root, stem, branches,
lenves, flowers nt more o.dvanced level thnn one.

Lc8.%1l types of root__oot blUr, tap root,
fibrous roots, etc.

Learn types of stCI:lS--erect, climbing, under­
ground.

REST AV,'11LABLE COpy



SOlI.

..-.L.~

(;.,11
n::.R mmE (gOIlt.)

- Le~ lc~ tyres.

Hew mot: "p"lan~s .1I:Ip,ortr.nt in everJd~y life?

How ore seeds c~cd'frou plnce to place?
, '

Ho~ dO'pl~~ts aid in controlling erosion?

~ctivit1es: Visit anur3ery'or nodcl f~.
:1cntify VlU'ious pl=m'i;E; seen. Pupils ~y C1r~m

s?<lciDens •

.. Ex::unne mld study c soil profile. Review oriGin
of soil and soil t.\'ilcs. .Deoons:tr:'.tothroush
experiDcnts. Collect 'dil1c~dnt ooil s~~lec in
lo_c~:i.:ty, obcerve '.:'J"I,,~ cIi3.C:;JS.S the t11ffcrcnces.

Cc:ntin;.;.e discussion of cir pr00SUl'c, end GO
~dJitio~ ~p~ricents (syPhon or' instruwcntG for
ocnsuring :-.ir I'r~SllUrc).

"

How dous cir, occupy sp_~ce?, 'lJ~'o:;~ir h=.vcwa!-.lht?

Do sil:lplc experioentn with l.1OVin::; cir (sailboc.ts,
windoills, wcc.therv:mes" etc.).

- Diifercnti~tc bctvleen liquids and solius. Discuss
the properties unique to c~cl~.

C~l SCIDe solids b~ liquifiod?' ~~JO thco? Can
Salle liquids b,;: convcrt(;'~to solids? How? C.m
'i;hq:JQ be ..I'usj;orc.'<1 to thoir ori.:;:i.ll'~l states?

;'.'hc.t ,,"dd1tives ere cftcetivt: in chcnc;:l.ng thl::
, conposition of li<;.uids und/or solido?

';r.'1y do oil, kerosene, acid, '"te. hr.vo V"...rying
cifects on cert~n soliJo. Co~p~q;71th water.

Discuss c...~porotion.

Si.lJ~;lc e:~perinents sho\'l1I1B t11!'.t heat risco :.n,l
col~ c.ir flows uownword.

Siurla experinents showing' storage at heat, usinG
'roc!:o, wa.ter, or othcr'DAteric.ls. Sone IJ.:ltcr1c.ls

stc.:..'c :;'~ec.t longer th.:m others.

Discuss yolotlnic heat, 'itil oriB1n tlecp within the:
cti-tl~, p.n..; cvidellce of volcanic action, such ~s

around Caucroon Mountain.

REST AVAILABLE COpy



· ,
SCU11D

._.._---_.. _..
, '.

- nclctio~p of liell~elcctricity•.

RelntibIiSh1p of plnnt ~owth to light.

Si.::lplo rclatiollshi;.> of liiJlt to he:lltho ,

R~l~tlonshi~ of liGht ';0 visicn.

~ Qua1i ties of soUl'll1 (d Vlc:tsine c.n.l un plealli.lli"
(b) VQlucct (c) ricC:l-Meh on::: low, orcmuz=.tiC:l­
i.e., 7lUGic ~ disQr-e'-'l1i::nt.~C'r,~ i.c'., noisi..

Usc of i-lu;;;i~ instruL:cnt£· tc: de;.:cnstr;ltc tJ1I..sc
qu~:itics'.

WHCE, ,'ORK
ENERGY, cmd
ro;7ER

M..TTER

- Introduction to unergy ll1 t~ fcllo~~r~; fvrr~:

k) electric~li (b) heot, C'c) light, (<1) chcnic~,
End (e) ucchr.niccl..,

:"''vcrycl::..y ::l.;Il.,'ces of en·"r~y ~LJun'l th·.' ~upil :md
cl:,ss~.iic:,·ti·.:m 1l:tc: th:: ~,ij(l\"", !::I'~U11S vi Cll.:rcr.

- Sinplc tools/=chinc unc.l th"'ir UDlJS ::<nJ cxn::iplcs
of c;:.ch (c.) the ~, c.e.' see saw, 60is:lC1'O,
crow b".I',', claVi h.."'.lJtler i :l..'lC. \ b) tho whtl~l m-.c! axl..:,
e.g., gem's in :.n "Be bc:!.tc:r, whtlels on c C~ on":'
,bicycle.

Denonstr:::tc other cXmJples of nt:chincs usil1c~ r~Il
wl~-:. we'~ec.:.

- Further COS1crincnts to uCDOnstr~te thct \1~1Cbt i~

net c1epcndcnt 011 l;:iEC: which :is hecvier-£'. kilo ,'f
fcC'thurs or n kilo of or~cs.

TIUE - Ust:' of the Clock t::,.c~ t.~ o:j?:-nd un telli."lg tine,
i.e., the vnrious W:lys to ~ress tille. Usc, ';of ......
nnu 1'.E. teo llellC1:C before noon ':mU ti'ternoo!'lo

~ oe.::.sons_~t :'.re the Donths of thE. rainy oen3~n,

of uledry necson,local~.

BEST AVAILABLE COpy



OBSERV~.TION

OF

l&m FOUR."'-._ ..

Cont:ilnu'tion'ot natu!'~ foT.lk::;. These m::J.ks C:::', loa
further eXpanded. :tQ 1rtclu,do' ,V1.s1ts to i:)':~·i=crc
~Oing. cOI:lt1on activi tl,e:;', €: ~ i:. ,roisirl6 pQultr;,
cowm~,·lllIJkingof ,.b-.lttc:r ':ad chec:lu, fish
m:.rvcsting. Obsc:~tion ot f.:r..:in2, techniq.uus 1."1
the; ro.13~ of ft:.rl... :cr9PS., f'ru1.t:l, ::.tl!l vegetables.

~il:ltur(l C01"!1e::;:- to uC;;.C9'ltillU~:l~ Cl'..illren S;:'l'til.:.
be encourngl:c. to orin[ to schoul objects cnU.
speciJ:lens.

1Il ,jur liVI,;', , i • (. • ;
Di:3cu,;;:. 00::'-2

:1b~)ut t;~L~ sun, i t~

iIEi.~m:a,. sz:.sOlTS,

i.I'ID

THE SOLiJ\ OY31'0.:

i.lTDll.LS, BL'IDS,
U7SECTS, ilID
l.~U.~TIC LIE

Cc>ntinue pr~vious' l~v~l~i" i~'~"h"i tiel: of uil1nt·:~1~­
: inc' dnily r~c()j,"(],s ot IlC. :ti!",r, '~o inclu2\! OJ.n(:":I.:·~

ot roinfcllt. hish, :'J1i
'

.10'.7 'tCIllJCrr.turcs, win::,
c10l.td cover, ctc. .

. Observe the' effcct13 ot we(".tkr 0'1 l'l::.nt.: ;tnd
c.oi.IJo.la:

n' ,~ls tlS preuictor:: "' ... W.,~:i:::lcr.
":J')' iricret. :,:;d ;l,-.ci:l\:llCU \'.1 iuuec;;;.J in

certc.1n 17o~t."llj,'.

c), ::w.i.c:lls tond to Ilbunchl1 0:' "h-...:.(L.:LY
when ct:rttin HC:'.thcr is i.rt:W'''1!t.

d) Birds' c:no poult!'Y'~ res;on::;.;: to \'l.::~,t;:...:.·.

Man's i:aethodtJ for dei-..lil:;c with woa.tilcr-SUfl, rl:L
VYind, ;floods, <:.ncl oth':r WE;;'1.t!'l.cr C(I~.Jiti:m~.

Thl: iL:ll'0rtc:nc" c;; ·t~i" l.ml'l
ho\, we dbf'(.:l1lJ. i;'n -;;1e sun.
discover1o~··r..unh..'1ve· i~.J~

conpositio~, etc.
'. ':l!:-bCil"i'.tC. on thQ subject =tter intro.:!.:c",o. c. ~
~nrllQr levels CIS to' the. tl:~f()c'~~ (,;~, .tt.... BD~;3Cn::l

on pl.:mt gro',1til, tnu.t prc.C.u.:tior!, dor'oJ.:'..'lcy ""
pl~.nts, :::tc.

·.lh~t prpduc(;o rC'.ln, 10&, ano-.-:, ctc'1

Continue a more indcpth otudy of uuucstic
nn1onls: (n) ext~rncl fCQ~~~e~, (b) ty~~c cf
food, (c) cnatic~t1on of f00u nnd uie~stivo
systccS. '

, Continue .a1lllilnr crtu<li<Js oJ.' bL.~l' ancl fOVils,
also of fish r.nd:'.Q,U!itic life.

Study insects·,tt.~.·;:butterf:!.,:, {-(I'ilssh·JJlPllr,
uoths, houseflies, DcSqt.:.i tc::s, etc. Obscrvu
F.1Jlilcolapczc tlloir exter~ fC::ltuJ:-.lS rmd lli',,;
'Mclcs~ <....•. ,

Study fishi" 'Thcil' c:o;:t«::rnr:l :rce~tr ... s L'll~
movcoent. Inc:hlc1~ b\';[;;2, \;«1t.1,:;, :-J~,.~ uth:;r
a..'lll!'.tic creatures. ·.ih~,t io '';,lcir li1'-: Cfcl:?

BEST AVAILABLE COpy



PL:..NTS.

.~ .....

.YELli•. (cont.)

- Study propogation ana e~tion ~f 'cocaon plants
or,.se.eds, e.g., Y,=S, beens, COwpElO.S, r::::izc, okro,
6l"'oundnuts, melons•. N:Jtlc parts of c seed end

,seedline;. Hov.-, are seeds fom.ed?· .. ;': .

, Con:iiUons ·1uportc.ntfor ge~tion. Differentiate
between belo~ surface rnQ ~bove surfcco ge~\tion

~' dicotyie~ons ~~nocotylcdon3.

Siople explaor.tion' of poll1nction cn~ fcrtiliz~tion.
The ilnrt insocts, \7ind, ana birds 11:'.vo in these
~rcce3ses. Disp~r!lcU.: il;C\,s.lQc1s,'

l':~ts of ·nnduses for COU-:lOn flowcro, e.g. vr.'.tcr
,lc:l.t,' hibiscus, etc.

Sr,ow hoVi light, fertilizers, w.ter, :dr, ~.1l6.

teo.pcrntu;re nffect plno:& growth.

EJ..-plain ~ous uses of pl~.nts, i.-;). foo'::3tuffs,
~'llut~cturq uf cloth, plcGtics, etc.

...

SOIL - 'Th.:lt is soU texture?

\lh.:lt effect does topsoil depth ]1;.:-,.:: to pl.::nt
g!'owth? "i'!ut is the il:lporttmc~ of orecr.ic !J,.~tt{:r

in the soil? 'IhD.t effect docs nbili t"'J of tile .:;oil
to retain water have to plant .:;rov.rt.h? ',7hnt is
seil erosion? iih:lt nrc the effects of soil eroo';u2:!.'1
mmt is the effect of w(;",:::s r-.n:1 ot..l-:lcr vegctot::' '0'"

cover on'erosion? On water retention in th.:: soil?

i.IE - Di.scus~ presence of ~'.ir in eopty cont3iners. i71l<lt
is ~ vacuuc? Pcrforc siwple experiuent3 ~o prove
presence af:::.ir. Dcnonstrat(; hol" ~ c:mdlc is
ext1ngUi:;h"i:l. \'1hcn ::. lid is pl:.cocl un t.'le contdncr.

Discuss and d=nst..""'!:.te how ~ prE::ssure cru:ngGs.

- illmt is llb!: sourct: iJ:l the \lo:Gor sup~ly i'01' (1) y:.;ur
hODe, (2) YiJur school, (3) Yvur to\m/vill:'-Gc/cOLt"IU!:':·,t~.­
e.g.', 'sprUJe, well, streUlJ, cist"rn, pond? Disc:lz:,
ero-Vity fed SystCD, pUilp3, Hotur xa:tins, :Jewe:::- S~'st'El::,

etc. HOVI is waj;cr u::.dc snt" for ~:::-ilJk.in..; (uhlorir"::'~ic~:,
··f11trc~1on, boilins)?

"Elc-~lo.in "h.:lrcVsoit" \'{o::.t(Z~ ·,:net C4'Co .11" effects iJ.1.'
using harti.wntcr on l:.un;Iry? ,~t ~dditivcs Cr'..'"l JC

used to "br(;o.l~1I water? i.cUviti,'s D1~ht include
,usiDc .=gn:i.fying ll.o1JSes (it ~vnikblc) to cx!l.t:i...'"lC
water. '.

BEST.4 VAlLA EJLE COpy



IE.;.R ·FOtm .(cont.)

~.T - Introduction ~f th~ter•

. !4C:l.SllrElllcnt of teopero.tur" usinS Po.hre!;lheit Onu
Celsius (Centigr%ider BCclc.o~· .

Usc of =. cl:l.n1ct'~ tharoooetcr to Ile::sure nomru botly
tC:,lpcroture.. '

. LIGHT - Colour-- Ch:il:lren llot. tr.e 'Jif::crent colvurs in th&
clcssrooll end outdoors:" ObjE:cto ccn be collected nn~
l=.ter sorted ~3 to' colour ~n~ s~~des of eclour~

Leoking thro~h thirib:s~t'n.nst~cnt (glo.sc, cellCJIlh.:.l1c,
cle~ plnsi1c), tr~oluecnt or op~ue (1t'~psr~tic3,

pC~~:_.J cloth). . . _ .

Le~s"5 ~d -Cu..""Vl.'': .;1::5:: (bottles) :::n::1 how they d1stGr'~

wh.'\t is ·sc::n.
.' ! ...

T.ook:i.nl! :l.t-shiny objt'cts, ·~t :ti:lflcetcd lll!lBCS, i:1rr(),~';,

cf,.oons, car \71nC.o\1s, e'~c.

30UllD - Echoes-the reflection of scunJ by :1iot::mt objee::;s.

The speQd of soun:i as dCll..mstrcted by thunder t'.nd
lightnins.

Rever1::~tioJle-.-childr~n·cmu1:. cttc:J;t tv ~~1~1n \,l1Y
oua1c=u 1nstrucento ou1t so\1ll<ls lJorc clc:l.rly imloor::;
than outdoors•. \1hy arc the;}-' less b.~.r.:l~nious o\1~:loor~?

WRCE, rTOR.T\, - Introduction to 3torc~ cner6j' (po'tcnti;:l ·~n~rc:-.i
EiiERGY J and energy of ilotion (ldnot1c (;l1ergy) u::lin~ 'lX['.; iV1l ,. '.
WYlER s1llpl~ OXilcrllll:nts.

Introduction to er:w1.t-,f CoS .... f.)rcu :I!ld 1tr; I·"l."c·~.. ;-· .
ship to otorcu encre;y c.nCl cnci'gy of r~otion.

- Usc of s~:plu ucchincs/tools

Thc cunce:,to:: e.nd usc o;~ ::1i1:r,t>le tool:J/~.lC,,:·.ir, .......
constructit.'n O:L n::Jrc c""lJll:X ~chillt::8, \.,.:., '~=':',:,:­

gratur, tr~~:s, coffee ~\iL~er.

BEST,~VAIUWLECOpy



YEi.R-~ (cont.)_

M,;'SmL - The three states of D:ltter-solid, liqUid, 5:1s.

~1b.:.:.t i teos can the~dren list un.::er encn of tIl;;,.:;"
cn-~ceoties?:

Wnter CD.."1 be used toC::c:lonstr:1te the ti"lI'ce stetes L:L

nntter (icc-solid, w.::.:ter-liqUi.:1, nn>l stc;:u:;-zt::.s).

:nm TiDe is bnsed upon th" turning of the c=.rth-it tcl: .. ~·

24 hours for one rot~'.tion, therefore, 24 hours in , .~_

Usc of prt\cticol cxperincnts to ::;hct: thet ~s th(; c:-::t!~

tur:1S, the GUn reunins ::;t~tio~~;ry, rcsultiL: in 12
hours of sunlight ,,~d·12 hours of d~xl;:l1uss.

Usc .'. sticlc :mel explC:1•• thl' sm:.dow crc2.tec1 nnd th0 c.,;.
of the shndow to d.;).i]6n.otr~k the rot~tion 0:1: the i:"-l't;:

::.n;! tiDe.

:

BEST.4VAILABLE COpy



OBSERVi.TION

OF
ENVIROmlENT

' .. ;., ~'j

trips-to c~ercial enterprises to observe
ut1.l1zation of. 'natural resources for dOwestic
an~or OQmQerc1nl purposes, e.g. ten, eoec~,

rubber, and coffee plnntations, leather tl4-mi''l;::
blackSlil1thing, etc.

The nature corner e::n include exanl'les frCLl "t-.~;.

caccerc1al enterprises visited, in addition tv
objects and.-apec:1Dens found by pupils cut;:i:ie .:
school.

. THE .SOL.·ll SYSTD:I

UEJ.T'~1, SE:.SONS, - Continue to observe daily weather, the
. seasons, Q;,ld thcir iI:lplic~tio'hs to dcily

living e.nd act:tvity •

Study the '!:lOon, whe.t do lVe knOVl about 'it?
Why doee the ~oon look different e.t
different tiues of the I:lonth? HoVi tht:

,coon serves us "in our everyday lives, ",·G.,
hunting, fis~, eto~

Iiho.t is the role'. of the won in relation ~,

.. eclipses? .

Is there EiniJ:l;;U. or plant lif.: on the DO"! .. :

;.NIMi.LS, BIRDS,
INSECTS, i~m

;.QU;.TIC LIFE

- Review of Level 4.

ClIl3Sify~s,.birds , reptiles, =phi ~
and .fish (vertebrates or invcrtebro.te~).

Discuss ~odes of fecdinB and lOcoDotieL.

Discuss a.niJ:l.."1J. behc.viour llS to Dctnoje; ,~'::.'

defence, prot~ction, ~\I1d adaptation to
enviroIlDent.

Indepth study of incect3, reptiles, 0...'1:1

. aqun~c lif(;,";lJOd~c.offeedinG, usefuL'1;).".
and ·harc:f'ulness. ,

i.n1=l parasites: jigeerc, bedbugs, ti.:b.,
flee.s, round WOrtlS, :.tape: .WOrtlS, discuss '"_,~..

' ''parasitic lives·t1J1,;l. the llU.I'D they do •
• ,_ •• '. 0- -.

00 Discuss insects, etc. thnt live en doco.J"i:r..~

rubbish or thos~.tho..t ArC h~lpfu1 in brecl:i:: ..
down .Ieed plo.lltse.nd arilino.ls. Include
spee1oens. in~ho el~Bs collection.

Diseuea'.lratIGh~~13, (a) the CElre of',
(b) .:thoU- contIi,bution to 1o.provcd produc-;;~.
of ferri pl6nts. i.lso, their contribution ~.
food sources. Ineluuu the contribution c·::'
poultry o.ncl rabbits to the food suppl:".

REST .lWA/LADLE coPY
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PLL.NTS

...

YEiill FIVE (COllt. ~

- Study the effects of light, ;water, and tEmperature or..
~e~nation •. What other faptors ~fect Berc1nat1or..
le.g. qualit,y. of seeds)? '

How do plantspenctrnte and tireclc thcl soil?

ilhat elements ere needed for plant f,rQwth?

EolllI'g~ on stut~y "f j'lulliIl..'.t10IJ Elnt1 fertilization,
and chnrocter1ati:s 01 ~~;Q~> ~d w1:.d pollinated pl~t~.

How do the I:lO.J.c :uJt fe:me pnI''ts of plcnts cr fl;:)i~ers

fustl to fom theripen.::d OVlZ:l?

Stt&dJ, V"'...rious :.."rui. t produeinl; pl..-mts-Berries (toootcc.J,
gtlCw).......1>.rupes (J:lmlgOCr., coconuts, Indian aJJ::ondj, Dr:"
Fruits (c~wpeas, rubb~r, castor, okxa), couposi't( :rr~tr
(pineapple) 0 .

Study ornao.ental J;ll.."'.1ltc :lml flowere r.rul their ehr.r(ic't(;r­
istics-Hib1scus lokra, [arden hibiscus), Becm F=1ly
(cowpens, yeo beans, Pride of ]arbados), COTJPcsitc
Flowers \tJtlrigold, /iOat wecu, sunflower, zinnia, 1,itter­
leaf), p~~ lo1l pc1D, coconut, Royal palu, d~tc
paJJ:1), Convulvulus fouily (corning glory, Doon flower-).

Chilciren should be en~our(,gt:d to britlg specmenr; to
cl...sf:, and !lftCl' cl.~~" lli.;;cuseion, to drew theu.

SOIL - Discuss differences.in soil rmd t~ effuct on pL:mt
growth. Specinl t'.ttent1on shc.uld bn given tJ till;
properties of soil (clay, sen,:, loan) Wi th sillple
experiI:le',tso

Discuss the eff~ct~'of cult1va'tior.., oanurinC, end
culching.

How is plant f~~d los't by ~osion, ltlucrong, croppin{,
burning, anU exicbtion? 7lh=.t practical DCC.sur,W ct:.,
be taken 'to prevent these (ridges, cross bars, cover
crops, etc.) D:i.sauss the use of eODpost, aniw.."'.1
IJD.nUre, 'and other: fertilizers.

lUR - Diseuss properties of air fJOre indcpth th~n ~t prcviou~

l.evel.. Is air .renl,1.c.. , occ1.1i?ies space, r..:,e. <,ei:;ht?

IleDonstrate air pre!1sure (fountElin pen, syring",
syphon). '

How do things bu.n:.? ' :.

Harnessing "o.1rll for'usc by nan, e.g., sailboats,
turning windni J) s, air cuns.

BEST AVAILABLE COpy
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W:.ml

LIGHT

- .. "- .._~--- .."""~'..._--.:"\---'._'-"'_.".

YIUJi fiVE (cont.)

Discuss water o.s D ~Ip:'cc. of energy (fa,ctor1es,'
electric..J. power, U::msporto.tion). .

How does Via'.':::' o.:Jntribute to pleasure (beaches,
pools, wnter spons)..

What are soue of uan's efforts to control nature's WZt0
supply, o.,g., dmJs, con:Us, cisterns, spriDg-fed
reservoirs, etc.?

Cvord1!1:l.tc· use of .vater \'11. 'C.h vther areas of th.,
curriculUll , 0.S;., :I.rr1.:;atiO!ls 1rain:lge, power, etc.

DiHcn;"SS wr.tcr pressure. Deoonstnl.te by pusb1.ng Co

boo.rd ogn1nst wntl.:I' surfo.ce. Does wnter presS'Jrc v:.z:'
at ditftiront depths?

Specific gr::nity of ~tor coI:lPElred with other llC1uid~'.

~ do souo pbjocts !luo.tand others sink? Act1vit~~·
Scoll bao.ts, weter dilJ';.':trceocnt, etc.

- SiDple experi;:len1;s to 1ll.uatr::l.te exp.::.nsion of =t~r1[.l

with hent, e.!. steel r~ls, glass, etc•
..

Expnnsion of wo.ter on freozine.

How :i.e he3.t oarried :t,rou place to place, e.g.,
. cond~ct10n,OQQvection, anJ radiation, 1llustro.ted

with reference to (0) ho:::.tcd tletzU--eonduction, (b)
.boiling wnter-eonvection, end (c) kitchen fire an:'
hel1t of mm-.rl\d1ntion.

SiDple CAl',.rll'lcnt st.lwing th,-t 1"riction produces h,,::-.t.

Light travels in· Co strnig4t line ~e deuonstrato.:1 bJ' U

sho.dow o.n( the objlJct tdd.ne the shadow being ir. dirc!""
line with the light source.

~tiht ~1iJ o:m be bE:i;-Observo 0. r,uer placed in a
ghBS of W':'.tcr npl?cC'.rs to bend becnuse the weter bon:,:..;
light rays. .

Colour-enke 0. rainbow ua1IlB 0. glOBS of wntt;r and 0.

o1rror. Sho~ thnt light is oacposed of colours.

i;lomm - SoWld is ooV1ng air.

I30und is vibration of WBVOS. ProoticqJ. Bct1v1t1es­
(Ob) feel vibration in onc's own thr~~t as one sp~~:
() show vibration ot elastic b.mcls QJld. the resuJ::iJ'~

scUl:ll1s, (c) J:IOl:::1.DC soWlds with ~ss re"ds, C,/
neJc1ng sounds with bottles, end (e) cons~cti('·
a tin nnd s'tr1.rlg telephone.

Construct and pla¥ tIlSict:l instruDents, ~'B'" 2;Ylc.. ·. '
harp, locnl I:ILls1cal 1nst:Nnents. Notes obUlined ~••"
various UDite. Children J::JtJ:1 deduce that pitcb of :. j :

depends on the lemst'h of .the UI:lU.

REST ~VA!:"j\eLE ropy
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. :roRCE, ilOllX, - Introduot:1c21tci CDgZIDtiiQ: :l.8.Q.:force. tlJrou.:.;;.::
ENERGY, end ut1Uzat1cin of s1r:lple experil:lents: (0.) eXt: _;
.~. _ ;;..... T1£-·_~tB f'roo p1ns,(b) use of oagnc:tir.

pins to Bhaw direction,· \ c) the polarity of r."
attraction; o.nd repul8ion, end (d) whnt rx:.tcr~:·
are attracted by DDgDets.

Introduc'tion to friction nn:l thc relctiur.shi:-.
between friction cnsl power. Elcperiuents de;.1c.l~:3 ~:;.'

t1J:lg how friction c.:m be overcone us1n5 (~,) oil
between sl1d:L'lg surfo.ces, antl (b) rollers between
slid1nc surfo.ces•

.. T"ne relctionsl11ps bctween (0) energy o.nd power,
(b) power nr~ force, end (c) force enj work.

- Field trips tl.~ observe COl:lplex IJ:lch1nes in Buner;:-'
use in the areo..

.•..

P:::rts of specific c~n l:lC.cbines, e.g., bicycl",
autaQobile, DOtoroycl~, etc. :

.- Other cr..:-rocteristica :u1d textures of ~tter-th~•
o.bllity of ec:tcl to ch..--.nga shnpc. DeDonstrate b~·

poundinc copper ectal or other onterinl with::
.. h£uJQer•. Sho.,. ,othcr1J.:-.terial.s which break apc.rt

'or c1'UI!Ib+e when struck. .'

H3rdness Clf vnri:ous mtcrilllsr Usin3 d1ffuren'~
IJ:lterials, which leave scretchcs on others. 0";:'
saqples of onter1l1ls frau hnrdest t~ softest ••.• W"'.---...- .....~._.--..........-a

~ How .10Zlg do certain nctiV1tes;:'to.ke, i.e., how jJ:_

D1nutes for oo.t1.rl8, how .:-7JY hours for sleepb.':

Students D:l.ke 0. ut1DC picll l1iv:i.di.n6 e typiC~ .::: .
into .:tiUe spent o.t speci:t¥ to.sks.

""!' .

. BESTi'NA/LABLE COpy
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Il!:AR SIX 6- ·"1'
OBSERVl.TION

OF

ENVIR01'llENT

.. Ex::lLlj,)lcs of pollution, waste, and coutt'.Di.nr.tier.!
en(l theirrcic-otionBhip to sCll1tction and he:at~l in
tho coIll:lUD!tj-. e.g., hu:::l:ln 1mstc, mllDal w::ste,
insect breec11.Ile areas, end 1ndustriel tlollution.

JJc.ture corner to be continued. The t",£\chcr cen
bril"'£ 1n ~:tcnBdcs1e;ned to challeogc pUpll3'
o-bility to iller.ti:fy euch i teLls.

WE:.THER, SE...sONS, - Cvntinue dally obsc:rvo.ticns of theo: \7eather ~:l

lJlD seasons cn2 their ~~pI1cc.tions.

THr. SOL:.R SYS~i lreoducc stu~· of the sters. How do:.,;; ;:=
.. study the :::t='-I'z? 'l1h~t is th\; lJilJ.:y \l~y? o.?h.. ,t

i3 0. ,3tlln:>:y? ml':t is the differilncu bct¥leell
zters :lrl'.1 plcnet::? Discuss Vlhnt is kno....m ::b":'.lt
ccrt::dn plt'.1l'~t9. :CO\V VIas this knowl\:~gu C::linc,,',
··':h:~t othcr Ilcllbcrs cf the .~olar syot<::o moe tJlurc?

The correlation of thc Beo-sons un1ver~2.lly, i. ("
SPr1n5, sUIJuer, fall, nrl"1 winter in V'..xi- 'IlS P::"-;···
of the world.,

,:'.

b)

0)

.i.NIM.'.LS, EIllDS,
IlWECTS, •.Ill;
.:lU..~IC LIF"f.

'. ~ ,

- Be[,rin c. sn;dy of t.."l1e h~ be-iy:

a), a.nc.tCiJiY of the body to be: trct\t,";; :.l1:.!1 '.,
'including thu conposition =1 uO.. :; o~:

bon~s ~~a flUscles.
Food =:1 the diGestive process (ki.'1~S .. ".
food, org~ of digestion, ~Jl~ UGe~ of
vori0US foods to the bedy.
Discuss the relctionship bctvleen
inh..'l.1a.tion orA cxhnlc.tion. Do brc:\thill<'.
exercises, ch..'IV:,es in pulse r:ltc,
brcothinB rote, pcrspirnticn, ctc.

Discuss th~ h~.bita"tB lmd ~istribution of c.niI.l~...
~Th.."'.t is the economc iIlportance of o.ni.:r.lsl
foo~, petD, tourist nttra.ction, gauo reserves,
clnth1Ile, tr:~spo~tnt1on, zoos, dr~.u.:;;ht o.ni:.lOls,
etc. '.

.:lOl1t1nue. tho.; study of insects: (a) cuoWb:..d,
(b) insect control, (0) ~e of stocnr.:::·

, vmter,
Cd)- health relatGd (!J!llorio, ph:l1r.=1:l, ~tc.).

- none\? tho ports of a pl.e.nt. W'hnt i3 photo­
eynthesis? ~ccr1be oscosis thrOl~J1 lc~vcs.

IDl.:'.t nrc,; 6C::J.O of the rceuJ.::.tors th::.t at'f'cct
pl=t growth? ::>iscuss direction of stoos and
roots.. l1h:'.t ~.rc soce of the essenti.-.l cle!2cntE
for ~th? "i/hc.t is do==cy in Beclls? Pl~l'~~"

Diseuss fertilizers (mtural an:' cOIJC.:::rci['.1).

Describe hou pl~ts uucc food throUGh their
roots •.. Passnec of wc.tcr/nutricnts throU0h

,p1.:mt sten. nuud up of ccrbo~dratus in green
·le~V(HI. Chil,lren p-:rfor-.:l siDplo tests for
prosencc of st:u'ch 1n IGo.ves.

BESTAVAILAfJLE COpy



noR SIX(eont.)

.,. - h-o...nsp1ration& G1V1Dc; up of mter by plents tr,r", '
leo.ves. Ch1ldrcn should CXOl:l:1ne sto:ntc.s uaing !. ."
lenses (U not o:vtl.11o.b1e, use' d108%'ac.s in dicti()!~..::.,
or other reference DCteril:lls).

~tion of lenticUs in hcrbr:.oeous steos end
sto=to.s, with s1:-l;?1e exp1=.......t1on of plant respir~:tL::.

How do pl~~ts cunscrv~ uoisturc?

Vegeto.tive reproduction in plunts. Propaf,Ution w'itll
cuttines, suckers, tubers. Pcr:lsitic p1en~;) (do~;l(:r.

Distletoe). ~c vnd discuss.

Discuss forest and sr~ssl.~d s~cty end conservotion.

~ctivities: Gc~n.,tc 'secds on wut blott1nc peper
to d=nstr::.tc root h=.1rs.

SOIL - Cuntinu€:, r:.::; in e1'::''.)3 5, to introduc€: us" of plant
. ,nutricn.s (~jor nceds for ~1~ sourcos of nitroJen,
ph~sph~rous, o.nd ~ot::'SSiUD).

I,Ji,orkncl: of d;:-:::1=.3e. Nuell for and desircbility
of crop rotation. Bcnefits of terracing? Contour
fc.I"~l€?

~~t benefits ~ trees h.~ve cs protection agcinst
crosion?

HOI'! ere soil s:'.::1;;.,1co token? mlnt cre thc ::ldr...ntagcs
tv testin& scil? Discuss how nutrients r,cy bl.:
cd.lou to ecrtain soils tleeordinc tu the w.rious needs
ofdifterent plr:.nts.

'~.IR - Contil:ll1e to discuss .-.nd c1auonstrc.te ::lir pressure.
Discuss usc of th.:: bnrouete:r (deuonstrnte if
possiblc). \w.t is the usu in I-redictinB we::.ther'?

E1o.borcte on the ccnposition of air (~jn eonponcnto­
oXYBen, nitrogen, cnrbon dioxidc, ::.ud wo.tc.r vnpour.

":'ctivities:
In burning.

Deuonstrnto need for oxy~en 'in br::l~~thine.

In rustine.

How is ccrbon donae protlueed?

- EJ:plain how a'1uatic an:l.i:cls breathe (dissolved
oXYBen pcsses throUGh"their gills).

, '~~ ~e th~ effects of hecting \7ater? \1JQy Joes
it eX'~::nd? Discuss circul::ttiorVconvection.

Boillne I'/nt-::r (1000 C.) Ex.,11cin tmt stC:lI'l result;>
!'ron the ropiclity of the n::>vo.-:lent of nolccules
convert1ne to \T.pour. ',.'h.:lt is visible/invisible
stc~? Exp1~ hOw expansion of wntur to stc~~

creates cncrl~. .

Freezing vro.tcr-uo1ecules contrr.ct, then spreo.cl.
Ice is :laess c:cm;:;e ~ =ter, requiring ::lOre volu:Jc.

;7atur in tho m.r--evo.porntion, ao.turo.tion, condensa­
tion. Whot is thu co~osition of wnter (H2O)?

BEST AVAILABLE COpy
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YE:.R SIX (cont.)

..~ .

LIGHT

SOt!ID

-, rIbot 10 1:10o.nt by the: "SU1'foce sld.n" of Wt1.ter?

, 'I1hen c(;Z'tnin solids dissolve,' 'why is the vo1utlc
of the water not apprec1qJlly :1ncrensed (e.G. ~or)?

, .

'.;. Collduction ofbciit (:1nc1Ude gOod D.tll1 bBd con<!uctor&).
mustrntc pOor c"oniluctorfl,c.g., c1oth:1ng, csbcstos,
ond wood.
Review work with thcruonoters to :1nc1ude 2 fixca
po1i:lts (ho111nc mid :f1'esEiDB).
Pr:l.Jicip1c of the themos tlnak.
~ctivitic8.on thc expcusion·o~ heat with both
liquids o.nd solids.

- Lense_the bl:'.£l1cs of ho,l lenses work. IIJc.ee
revers:lls, foeu.o1ne of the sun \"lith n lens to r~c

peper burn.

Construct 0 p1nho1e CODere. (need not use flln) to
viev/ r..n 1Doce.

Conccpt or how the eye works-pBralle1s CM be l:CL1'~

between lenses nne focus.

- How the eor works in relation to the princ1pl"rl
tc.ught o.t c~lier levels-sound IW wavtls or
vibrntions; wovcs or vibrations Do\ing throu,:;ll d~.

Pnrts or the eor and their 1\mct1ons: the CQ' dnt:l;

the bc.s1cs of th~ inncr e:lr, the function of the
outer cor.

F03.CE, ~70RK, - Expcril1cmts in electricity us1nC ample circuit;.
U:::RGY, and wi th torch b.~ttcr1cs, wire, bW.bs, uuu aw1tch'::."3.
POiTEH

Elcpcrincnts V7ith D.."Itcr1o.1o showing conductancc 211':

non-conductllnce.

Safety \"lith e1eotricity.

Construction of n b~ce to neo.sure pus~pul1 forc~,
DeIJOnstro.tion of the proper :"lcthods of weighing
itcos.

Brief introduction to nltcrnat1vc sourc~s of cn'~rY~

i. e ., soler onQr3Y, winll energy, w:lter ener:y,
nucle.:Ir cnerGY.

IL.CHINES - ~pp1icntion of siqp1c coteriDls to cake siup1c
cochines, <:=.e;., Gee snw, balance, pulleys, dry ovenc,
etc. .

lbintemnee, upkeep, and c1ecn1Dg of =chinell
cot1lJon in uveryd:J;Y' usc. '

BESTAVAILAELE coPY



~'~ SIX (cont.)

Ii'.Ti'ER - Pr1llciplcs of oeasureuent:

Voluc~tter occUpies voluuc or space. How to
figure valUllCs of cubes by occ.surine; hei,ght,· width, ='1
leneth: Dcteroine the'volucc of iiregulcr sh.:.p~s by
displ~c6U~nt of ~tcr in,a cr~tca cpntcincr.

ML\ss~Idattcr ms 0.....:;1;" si:J:ilcr to V/cisht. Methocls to
dutcrcine ~ss one weiGht: spri-~3 sc~lu, equal aru
bn.l=cc. '

TI!.m ,-llc~suriI10 tiJ.le, di:;t~lCC, ci1~1 velocity, c •.::., 1m i?~r
hour, uctcrn per sccon~. ~ctivity: ~ ball ever ~

10 n~ter .ccurs~ is rollcL ~n~thc~bjr of sccon~s
which C.I'u conau:::cd 1:-: ;:lC~sur,,;].. H.-.vc i1U11ls ~ii:,ur.;;

the spc8d in ~eterG per sccon~.

..'

BEST AVAILABLE COpy
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t I ~'t • 0 puc l' x.o J

!h1s ...pec~ ot ,he curr16ul1= 1"eC~p1s.! 'Cbe Ul'portence

wi heaJ.~ll :in~ loci_V. Health ffJai be ~t1ne4 AS bav:lns eocple1;o
. .

body fitntBB, eoundne_ of the i:dnd aDd" eaetiemal 8tab1Uty.

'ilitbout sood bta1'tb for :l.t8 cit1Zcma, a Mtion ce:mot moVE: fon1::'1'<:'

to seJ.!-rol1ance. U 18 the '()undnUeli u.pon which tho bapI::inees

ot the 1ndiYidual end the weltnre of the Il2tion rc••

.1lthoUCh the" ))ute "B~1bU1\¥ for {#)od health rests ,"lith

the pa:rents, 1t 18 also the duty of the Schools to work With the

fEllll.Uy 1n order for tho chlld to achieve and L1Q1nta1n a state of

hecJ.tb:tul.l1~for a bt1ppy end productivo lifo.

In tho eo.r17 1ea.&'B of the pr1JDary classes, tho J:IB1n goal

1s tho t~t1on of healtby habits through dailY ptaotice. ~s

the cblll1ron lilt older, they will lelU'n about C3uses, preventic:l'l

and treatment of collllllOn d18eElses. They will clso learn to

develop a becltby Attitude toward their moturinl; bodies and,

f1m'.lly, their proi'er rolc 1n society.

John M
Rectangle
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HYGIBNE ,AliD Sl.liIT;..TIOI~

IEi.R ONE

PERSOw..L HYGIEHE.

1. Practical lessons' should include daily 1nspectio<l of
pupils for: .

- body cleanl1ness and daily bath
- clean cloth~ aad use of school uniforms
- neat dre~sinS

- clean hands ond. well tr1CLled nails
- cler:.n feehw~ll triiJL:ed toe nailo and rel:loV<,l' of

jiggers
- clean teeth and recoval, of tooth cakes by teacher.

froper methods of brushing the teeth.
- clean -.:nd well triumcd hair and examination for lice.

Cleanliness of ear, nose. .
- attendance to scabies and cuts by teacher .,
- clean .ano. comforte.ble' shoee

2. Daily cl.eanl1ness of tile cl..ssrooQ shol.:1d include:

- sweepi,ng of tb£ ciassroolli
- dustin!;; of fumiture
- orderly arrant;ement I1f books and f1.u'niture
- opening and shuttin~ windows
- puttiIlB uirt",and scra~, paper into \1~ter pu.pcr

basket '-, .
- provicli.ng wa';;er for wa.shini~ of handEl before e:"tine

or f~m toilet or ~s necessu=y '
- usinJ the correct li~ht 'in the classroom when

writinG or re~dj~; from bcoks or from the blackbo~rd.

- pI'Oviding clean drini;in3 il..ter and cups where
aplJl1cable use of in<1iVidual cups

3. Prize competition for all-the-year clean pu~il.

4. Weekly 1nte~class cleanline~s.eompetition:

1. Demonstration and a~plication of acceptabie social
health habits in the follo~i.'G: '

opitt1n6, coughing, eneezillb,yarming, snashinG 0:::'
teeth, snorir~, chev~J of pencils, biting of f~~erc,

pic1::i.na ·the· nose; urina I;in::; and defecatin(; 1:1 the s·;;rc;ct!,
s~ing hands at odd t~:s and when bands are we~,
scratching in ilubliC,.~s~ in publ1~, blowinc mucus i'~:;u

"the nOEle unto the nOOI'~ eiiti.-,g in ~e' stre&t:'t>Z' chewin;;
guIll, sever...]. people drill.ti.ng free the s<lIlle cup, tllrOHinLo
.toilet rows on :Cleers, -,l:l1l:1nZ across' the table, u3l:ill!;:
disturbing noises, sleeping a1: the right tiDe, havinG ~C:::0

seies and age groupe sleep ,in the same room and bed:::: ~
eating v/1th lipo closeo., eating at the right tme and
place. "

2. ~:·.kino exerc.i.se :in the right location and idenUiic<1'L:'on ",
play-grounds.

BEST AVAILABLE COpy



YEioR OHE (cont • )

HU"J>!AlI BODY_PoUlTS, ANfr'FlJl~

1. Ident1f~.th~· external parts of the humatl bod,)' - the
head, fe"t, &nus, bs.nd:l, eyes, ears, J:lCse" .• ,.

. . . ..•..,;:; -'". ..:..".:: ..:.
2. Expla:iIl1ng the main fUnctions of each of the p~rts

identified. ,,'. ,. ' . '.;

3. Discussing and demonstratinti prnctically hoV{ to keep
the~e parts ~Ct10~ prs,porly. ' .':,' .:

4. !Tactica2 measurement~ or hei~h~ ~d weight.

",

1. ~voiding accidentc in thE cla6.~r6om ~~g. prop~r
placelJents 0:1 fu:n1ture ancl u'i;eneils;- .

2. Pre.cticc.l demon~tro.tion or.. hoI'; to use El 'kni!e or r-";Ol'
bladc in charpenin:~ pencils.

3. Avoid~ accidents by not plcying pith rnzor blad~~

broken bottles or sharp edge objects, puttin6 Plll~

in the mouth, pu·.;t1nS ob'jects ir. ·t~e ear. or eye.

4. ROad safety and practical deLlonstrationS-which side of
road to uall=, 'crossi~ a road, USil1b & zebra cros5in~,
us1ng traffic lights, and when authorized by a
policen:.an or gendarue.,

':.I~:,.

" 1••

5...voiding accidents ill the cOtli'ound -jim-pin::; fl"Cltl e
great height 0:'" -throwinc stones at each ·o·tller, cn",':'",u"_

. in rough .,lo.y - p1ayin.:; cn slippery ground
- arm ~,ictll13 '
- hittu~ wita hard objects
- lil~inG heavy objects

6. DelJonr;t::q.tinti S1m:;Jle; first aid to:

- remowl of {;rit in the eye
- nose bleeding
- attendi~~ to minor cuts
- reI--ortinJ accidents inflicted on sel:':- 0:' o'~hci,s to

teaoher, the purents or any elderly p,rson, insect
anim&l bite, b1ecd~, spraino, f~.cture3 etc.

7. S1I:lple first aid to burns an~ scalds c.,;. not bUI·:;tin<,
blisters

8 • .d.vofdint;' p1ayiJ:lB with hot water and electric..1 Il.pilliOl1We;:.
• I • •

9• .aVoiding tD.kinG.drugs not prescribed by c dc,ct"j' cr
Bupe::-itsed by. en e111er1y person.

, '

DISE..sDS,6P~. PHLVDilTI01I ;JID CURE ,

1 ~ Signs. ~f illness. - pain, ge~i~ 01 hc'W1esD ;md oldne;:;c;,
. - cough1ng, snezing, vomiting, dreeping. nose, eye-colour

c~e, eye clischart1c, ear cl1scharge, 'I'Ul1l1~ stou.c.ch,
blotted Btomech, pain in the. throat, headQcbe, etc.

2. Knowing about SCQbbics, rashes, ring't-IOrLl and smp1e
prevention and treatment.

REST~\lAIUH]LEcoPY



3. Knowing sloplc skin diseases spread by contact e.g.
yaws and sc,"bbiea.

4. Practical prevention of such diseases.

5. Identit,ring the Dosquitoe and the dantie~ it causes.

6. Simple prev~ltion of mosquitoes e.g. thro~ll~~ Q,~~ ~ld

emptying vessels which collect v~ter.

7. Identifying the fiy and the danger it causes.

8. Report1ng signs or sickness and the net/a or local a.iac.~>z:".

Visiting the hospital or cl1n1c for mcdi~~ attention.

1. Identification and proper use 01' sanHation f'~cilHie:;

in the school compound e.g. good Wllter, ur:i.Il~r1es ar,d
toilet.

2. !Cnortledge of medical facilities in '~he COI:U.,uni·~y c.,;. _..
hospital, clinic, the dispensal1', vcttnary clinic,
mate~-n:...y hoces, 10c&1 drug s'o;ores (ph;-.lu;lCY).

3. School meals and sanit~tion.

BEST AVAILABLE COpy
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XE.>R T\{o

. ;:"

PERSOlt..L HYGIEirE

1. ,Pi'actiQal lessons should include daily ir.s)ectioll of' pupii',
for:

- body cleo.nliness-emi· daily "bath.'':.': ~'.'
- cleElll clothiDg and use .ot schoolunifonns
- neat dreEIBing '. '. .
- ·olean handS' and weli tr1mI:led nails
- clean feet, well trfmoedtoe nails and removal

. of jigg,;'l'z . . - . '. . ."
- cle::.n 'teeth 'culd removB.l of tooth .ci_e's by te&cher ­
. proper methoJs '01' )iriisbi.ngtl1e, :teeth..

- cleane.nu .\7ell ';;rillll::l.licl ~ir and e~'~ion for lice.
CleEll11iness of e~r, nose. '

- nttandCJlce to vcabies and cuts by teaeh~r.

- clean and comfortable shoes.

2. Class head boy or ~1rl to an:ange :'TOU:;lS of pupils
~o ~~~~. cl~ssr~oms cleaned daily.

cweeping of the clc.ssroom
- dusting of furniture•. "
~ orderly. o.rrc.ngemcut of books Elll:i funliturc
- operling o.nd ahutting windolis
- putt~~_ ~irt and.bcrap pu~er into wnete papcr

basket .
- prOViding \7ntElZ'. for \'lashing of hands beXor;, ce. '';1Dg

. or from toilet· or. an necessary
- using the correct l:l:Cht in the clasflrooa 1/11en \7l'itil1':;

or rec.diug froe books 01' from the blackbo~rd

servine; \".-nt~= in 0. "lass or cup withcut puttin,;, in the
f~or.

3. Prize cOLlj?etition for all-the-year clcm1 pupil.

4. necY.ly inter-elafls cleauliness competition·

5• lilaJ.:ll1g r. bed.

, ,
SQCL>L KL;..LTl: H.~

1. Dc~onstrution and applicntion of acceptable social
hecJ.th habits in the follo\'/1.n& - spi·~tillU, co~hine,

sneezlllg, yt:.'o'ming, sne.shing of tl;etil, sno~, ChC\/ll16
of pencils, bitinG of finGers, piC~\J the nooe,
urinc.tin6 nnd defecating in the stNet, sho.1:1nL h[lnds
at odd t:1Jncs and when bands are wot, scratchin,:: in public,
~sinc in public, blowillg mucus froe the nOSe unto thL

noor, eat1.ne;. 1;1 the strc~:t Or ch~'·(;Ulll-,' ~eyeJ.-:.,l

people drinlting l'Z'Olll the SaLle cup, throwing toil(;·~ roIlS

on noors, taJ.k:1nt; across tho table, lIIOking 'disturbill;;
noisea, sleeping at the ri~ht· t1me,~vinL some sex~e

and. age (,TOupa .sloep in the same room and beds, COJ. 'i;llli,
at the;; riGht.. time lllld placc. .

2. Tal::in,;; exercise.;Ln the! right location end :i:delltific.ltioll
of play-grounds.

3. Dcngers of using o'~hcr people's 1Iol'lels.
4. Rccre;;:.tion:::.l activities and the days 01 the v/e"ks whCln

they are s:t<.gcd...
5. Locationot d1:fiorent pl:ly-grcunds.
6. Eflccts of chewlllg gum - sociol disliJtc lllld deutal

detl.'rioratio..!.
7. Co~on recrc~tioncl facilities in the loc~~ity•.

REST AVAILAEJLE COpy



~R ~JO (contl~)

1. Idcl1tific.:ltion of aiJilple internal body ~rts nud their
mz.in functions .. heart, lungs, stomoch, in'~estines

visit to a butcher.
2. ;.hat to do when we sweat and effects or sw~ating.

3. Pro.ctical ein,gs ot b'rtll7th type and number of t(,;eth,
hair l£llgtb, toe nall gI'O?/th, ehoo sizo.

4. :t'roC~ical...ceC'.!lurcl!lcnts of height, "eight anel flize.
5. Tlu.ntilfttii:;.t help u.s to gro\y -f~od, !ll~p· and exceroise.

s..FLTY--_.
1••'l.voiding accidents in the cl:::ssroom e.g. proper

ploceccl1ts of fur.oiture and utensils.
2. Practiccl deuonstn\tion on how to USc a k:ni.1e or razor

blade in sharpen:i.Ilt; pCl:lclle. .,
3. Avoiding ccc1dent by not playing· vdth razor bl:.lues,

broken bo·~·~les or shc:r-tl edge obj ect~, putt1n5 pinS in
the mouth, puttinG objects in the eur or ej·o.

4. Roa" safety end pr.:lct1cal demonstro.tioIllJ - v;.:lich side
of the rocd to yroJ.k, ·CroSSin(;·4 roolf, uSill;.; ::\ zebra
crossing, ua:1%lg traffic lights, and flhen uutho~·izca. by
a policeI:l!JJ1 or gendame. _

,5. '''voiding acc1dents in the compolJIld - jwpilll; from a
great height or throWing stonee at ~ach otper,
cng'..ging in rough plcy ,

.-·plcytni·on ~liPJC1~ grouna
- 1'.n1 twisting
- hittinB "ithh~rd objects

6. Dcmonstrot:1Dg S1oplc1'irst aid. to:
. - reLlo-r.llof.grit in the eye
.. - nose bll.:eding .

- attending to ~or cuts
reportinbaccidents 1nfl1cte4 on solt or other to

- "tbe.tcactler, the p:.rents or c:ny lollclerly llerson,
insect b1te, tiniJilal bite, bleedin&, sprains, fractures etc.

7. SiJlIple first aid .to burns and scolds 0.6. not burstinG
·blis'"ers •....

o. ~monstrat1ng to lluplls how to handle swplc ()lee·~ric;;.l

:. . appliances e.g. snitches.
9. Safety in ea.ting fish.

_;'0.

1. Simllle prevention 01 the following diseases e.~. coldS,
conjuctivitics.

2. Identif1c~tion of ~d eiJllplepreventiy¢ aecsures' e.g.
avoiding body contact, exc~e of clothe~"UDinG scme
towel, reporting to the doctor.

3. How seme enter the· body - through cU'~s, .throu:;h con j;t~ct,

exchange of clo.thes, through breathing, siul'lc prevcntiOil
and treatment e.g. cclds,. coughing, wounds etc.

4. Y~owing~iillpl~ diSeases not spread'by cont~ct (non­
cOCllIlUIlicable dise~,ses e.g~ fever, beadache).

5. KnOWinG about jiggors and a.t\llbers they CC.USQ. Prevention
of jibb~rs andtrcnt~ent of jigger wOUIlds~

6. KnowinS·about \~SPs and bees end their stings
prevention and trcatmcntot the st~~.'

. 1. KnoVling about snt\];;es' ana. avoiding snC'.kc3 e.r;. wcnring
'6hoes, notJilOvi.ne in bue~ .arei:.s etc.

BEST AVAILABLE COpy·
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., i~·. '. ! ", ,~ Tole (cont'd)

8.' ~Oiv1ng about the' ~r:icnn'to.re.ntuJ.acmd ll~ovlmtion of
its bite e.g. not putting bands in holcii~

9. Kno\71ng nbout the scorpion and prevention 0:: i'o;s bh;,
·'e.g. %lOt putt~ hiDas 1h holes. "

'. '" ..... : .. :;.:: ...... :.-... :, 'l:_ •• i: • .;..; ..; ..~._......

:- .. '

CCH1U1n~ .:.lID IDiVIrIDNm11'fAL BJU:.i'B "

1. Ident1fic~tionand proper UIleo'f sr.n1tntion f~clli"o;.:.,
within the ootuaUnity e.g. public toilet, public

..: .; 'l;oUcts,publiC uriIlar1e8, public w:1tor DUJ1~ly.

2. 4sSisting in sanitation activ1t1eB in the (;Oud'.~';"i.:

c.s. draining of wnter points, tiayinG up str~~t

3. ',hnOlling tilc: main funotions of medical fncllH1l; ...~,:
the colllL1Ul11ty.

4. Sc.hool lllU:llS and .sanitations. -',
:.,. "

,.
- )

. ;.

.~. - .-_.. - .

. .T .... ; .

·t- .

. ~ : . / .

. "

REST 4 VA IUI8L E COPY
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~

..•.
' .....
..•.

PERSONAL BIG.
'. '..

1. Continued check on personal cleanUness.

2. Continued check on classroom cleanliness aDd
orderliness. . .

3•. Discussions on home sweeping, oleW1ness - pol1sh1IlB
cleanizlg sJ,aaB ~OWB, waall1ni ot, plates, pots,

. pans and other utensUs. .'ilaBh1J:lg lUld 1ron1.llg ot
clothes. and bedting.

- plastering, paint1Ilg and diist1%lg ot walls and :!loor!'
as appl1eable~" .. . '.

4. Orderly arrangement ot th1Ilgs at home 'to include pots,
pans books etc.

5. Care ot dr1nld.Dg water - bo1l1Dg, t1ltZ'ation.

6. Importance ot Wling rubber hoses tor suok1l:lB water
from. the 88IIIe talIk.

SOCIAL HEt.ImI HABITS.~

J.. Demonstration 8Dil appl1ca1i;l.0n or acceptable social
health hab1ts in Ule toUawiDgl

.. spitting,~, 811~,~, snaBbing O'
teeUl, BDOr1!lg. chew1Ds ot pencils, bi~ ot tL
pick1ng the 1Xl88, uriI:Iating and defecat1J:lg in tr.::
.treet, ahaJr::1DB bands at odd-t1Jaes and when han,'"
wet, scratch1rlg in publ1c, PS1!lc in publ1c, blo" ~.'.

JlIUCUS tram the IIOH unto the floor, eating in the
street or chew1Dg SUJ!I, several people d.riJ:lk1J:lg tror
the 88lIIe cup, tbrowing 'toUet rows on tloors, taki
acroSB the table, JDald.ng d1sturb1J:lg noises, sleep:.. '
at the right t1me, bc.v1Dg same sexes and age grou·,'.
sleep in the same roam and beels, eatiIlB with l1p'l
closed, eating at the riGht time and plaoe;

2. ImprOper Wle ot ~erBb1ets aZId headties tor car.:
~ made toodl,

'. Importanoe ot rest, sleep and rela'lation.

4, Proper use and ettect ot mu.a10

5. Importance ot tak:1zIg druBs preloribed by a doctor.

6. Other torme ot :recreational rac1llties in the
local1V.

BEST AVAILABLE COpy

John M
Rectangle

John M
Rectangle

John M
Rectangle



lEAR THREE (CONT.. )

HUMAN :rom PARTS AND FlmCTIONS

1. Continv.ed 1d~nt1f1cat1on of external body parts and
their twict16f11l • ByBS, ears, DOse, teeth.

2. Breathing with d1U1culties and·What·'t~:.ao.·_·:

3. 'Why"blood 'comes ~~t of the boily and why b'lood in
.the body.. . ..':.

4. liOIT to promote good eye-s1ghts e!~~g~'iiVo1din8glare,
:.: loold.ng at car. healS-lampo, loold.ng at. weld1J:lg lights,etc. ". " .

5. How to proI:lOte good hearinl!: e.!!. nvo1d blows on the
ear, avo1d putt1Jlg foreign objects into the ear... . ,"

6. Continued ~wth records.- he1ght, we1gh~ o.nd s1ze •

. 7. Ident1ty1ng.,8nd report~ body abnomaliUCla to
parents, teacher SDd the doctor." .

1. Understand1Dg and applying s1I:lple first aid to e.
bIou1ae. . •.

2. Understanding and opp]JriIlg S1mple first aid to a cut.

3. Understanding ai¥i applying s:!Jllplefirst aid to insect
b1tes.·; .

1. Cowon con"<:lg10us cUsooses the1r S1[;nS ~d Dywptc::u:;,
prevent10n end ~relltment·.·

ups, met'.sles, C01llDlOD cold, whoo~)1.n.:i· coUGh, sore
throet. ..

COl·IHUHITY :.m> EllVIROIt.:ElIT..I.· HE..L'i'H

1. UndcrstondinG current health l'roblci'lS 1ri the c08l;.'uni:~y

2. ''861at~ in cOlJlllUllity activit1t;S e.G;' clE:!U'l-up CCl:....;:i..:-
of the loccl tmrket. .

4. jUlowing and or i~cnt1fying coumunity health peraonnel.

5. ,School meals ,and s~tat10ns.

REST IWAILABLE CQPY



PKas01::.r. HYGIEilI:

IE..R }'OUR
··i .'.......'"-'-

1. Contillued che~ o~ personai."Clccn1inefls •..
2. CO:J.t1nued check on classroom cle~1ncGs end

orderliness.".c

3. Proct1cal deoonstrc.t1onon hOT; ,'to ~it."U1 ldtchen
utensils. .'. I .

. .
4. Orderl~~ urr::U1gcmell"i:o "of··t~s at home. to include pots,

,iJ::.I!S, b061os, _q:tc•.: ",
". '.'

; ....
5. Cere of cirindnC w:-.t(.;r - boll1n6, ftJ. tr~t1cn.

5. I,:.:lXlr-••·.nee oi uslllg':rubberhoSes for oucld.nt:; w••tor fro.:.!
the ,same tClU,•.

"' .

SOCI:J, 'Hl...LJ.'li lLJ3nS
.......

'-."'"

1. D~U£a1Btrction end application of acccptebl(.; soci~l hc~th

h:.bittl in toe: i'01l0\7ing: .

spitting, CO\l3hill[;, sneezing, y::.lI'l!lin.:;, Sn.'Dhi.n;~ ci
teeth, snorinb, chuwing of..~cncils, b:i:·~i.ng of fin:;c:L'D,
pickinb· tile no's,", ui1batiligDp' defcc;:.tiD,; in the
strcct"sh:ll,in~ hc.nds at odd t1Illes and uilen b:l.r,clc t.r~
wet, SCI"'dtCilinG in pUblic, ",'tIsing in ;ublic, blol"lirlc:
mucus from the:nos-c wito'th'-= floor, ec.tin5 111 tho
street or che~ll~ ~~, suver--l people JrinL~ froe
the S£l(Je cup j ttu"omIlG tull(;t rows on floors, t(llltil~

across th" t~~lc, m~ disturbinS noises, slce~1n0
at t!le riGht time, b.:lviDg some sexes end c,tiq -J~rou~)s

sleep ir.. the sotle room and bed?,,;cot1ilC\l1till1ps
closed, ea~ine,at.the right tiDe and pl~cc.

2. Proper uoe of.leisure.

3.'~G(.;ncies that promote rccre~tiorial activities.

4. Duration for sleep, rest r.nd re~~:t;1on. _' .

IIUH..:'j BODY P.iR:i'S ..:.lID F01TCl'IOliJ

1. Idelltifyir~ the. deaf, the dumb and the bluld.

2. ',CCiuses of de:,~cl;:ss, dUuibncss and blindnl:6s.

3. The hl.lllll.Jl 01:e10'4;on and functionS of tilu bOlles o.nd joint:o.

4. The vocal org-.m o..'1d cor".

5. Pro.cticnl'cxo.cin~t:i.onof major intiJrntU erg<:.:l.S e.g.
he~rt, lUQ3s, intestll1es, stoeuch and the B~ll1 iUllctioll£
of these or.;ans.

6. licepine records of heiGhts and weiGhts.

7. UnderstandinG' tilo mcuni.rli:,'S of ovcrvlciJht, undcI"I'lcit::ht
nnd ~veroge (mcdiUl:l) weight.

BEST AVAILABLE COpy



~'LR POUR (cont'd)

1. Undcrstnnd1ng end nllply1nB S1lllplo first o.i\1 to a
~prn¥J. ~ . . . . . .- .

1. Unde~to.:ld1ng·e.ndc.pj,}ly.1l:ls s1t».plv first ...i~ tu c­
. burn.

}. UnderstWldiIlg end i".JP1~ s1IJipll: first aid to ::. sc:lJ.d•

.4. UnderstandinG ondc.:?plY1I!;;; simple first·c.1'et to ohcll:ing.

5. UndcrstWld1rll:; noel npiJly1ng' s1Uplc first niil to s1;in
blc"dinl!.

DISr..Sts SPRi:-:'.D, PiDV"';IlTIOl1 ..i;D CURE

1. Siwplc closs1i'ic"lticn of diseasts. as::QbnUS:lOu!f,
non-cont:.zious, :1JU'cctious, non-1nfcctious..

n) cont~eio~ ~ rin.;"/c:m, Bcobbies, j'Ct/s, lcprosy,
conjuctiV1tis, infectious hCl.:::t1tis •.

-.' .. ~

b) non~contci6i6us - tetanus, rabies,·lllc.ri~,
se~ hcpotiti6,&~stritis

2. S:1LJ.plc study 'of locnJ. msect-bornc:d1e,,:.6clJ. Their
sigi)., SyuptoD, prc.vcuticll ~ld treatoc,ut 0 • .:;. rcl::.ri~ ,
slcep~ :sickness., .flleric.sie, yellol'/ fc:v:er, r1vcr
blindness. .

1. Assisting in school cOlOlpound dro1nngc.

2. Clenni.~ culverts, burying bra:":cn tint; ~d bottles.

3. Knou~ the functions of the vuricus he~~th personnel
":6. doctor, he~lth 1nB~cctor, v~t~u:y uoc~~r.

4. Knovl 1nl; the fWlc'i:;ions of the various he:.lt;l person.lcl
c.e. doctor, hce.! th WilD-c'cor; v~t1nCry c:.oc-tor.

5. School mcnJ.s cud. s:::n1~~tion.

BEST AVAILA8LE COpy



PERSOlkL HYGIEllE

1. Continued check on personal cleanliness.
t •. .'.

2. ContinUed' check on c1!l8srocm c1ee.nliness ~d orderliness.

3. PrncticaJ. demonstretion on bow to c1cc.n c.ne:. vanish bouse
t'urn1ture c.nd pollsh !loors. ' "

4. Pra.cticaJ. dcrl1onstrotion on how to clcc.n v/indow panes.

6. Io)ortance of neqtlless at hoIilCl to 'include order17
a:n-angeoent of foodstuffs.

BOeLI!. HE.I!.TH lWBITS

1. Demonstration and a).,lic~tion of a.ccej?tab1e soci~

health habits 10 the fo1loW1ng:-

spitting, c~,.,sne~!Vi:ng,'',..a~,-~lm.s~ of
teeth, snoring, chewing of pencils, bitiDg.o~ fingers,
picking the nose, urinating end defec~ting in th~ s~reet,

. sheJdng hD.ncle at' odd ti.l:lcs c.nd when hm1ds arc wet I

scratching in pUblic, gas1ne in public, b1o\7ing IilUCUS
, from thc nose 'unto the floor, ec.t1ng in the street or

chc}v:iDg 'f\tr:l, sevcrol people dr1l:lkinB from the smao cup,
throw1llg ~oilet rows on. floors, tll.1.1ti.n6 across the
table, mok1ng disturb~ noises, slecpir~ ~t the ri6ht
tiLle, bc..V1."1B SCOe sexl::s and age groups sleep in the s:.ue
rooD and beds, e~t1ng with lips closed, eotin5 at the
right tir.lc and place.

2. Eff~cts of USing the teeth for opez1ng beer bottles.

3. Xhe social hazard of snuf!1Dg BJ.l4 ~'Ok1ng. ,"
' -

4. ~ers of aleoholisn.

5. Drug a.buse I:Uld the effects.

6. Kiss1n,g and pbysicUl safety.

7. Necessity of sepcrcte toilet facilities for grown-up
seXes.

1. Iclentific~tlon :lnd e~ticn of body uusc1es
vicit a bU'ccher's sh"p or disect sOlile CCt:l:lcn oni""~ like
a frog or rabbit, the cain functions of th~ Iiluscles.

2. Identific~tion and examinc.tion of lotc~l or~-ns, liver,
spleen, duodenULl, the t1lroct, kidneys, g(lJ.t bladder,
pancreas, the bladder.

3. Re1ationsll1p :ll1u l~cep1ng records of e.ge, weight and size.

4. Relationship bC~7een growth and teeth - types and number
of tecth and th~ aGo at which each tF~e gro~s or f~s off.

BEST AVAILAEJLE COpy



' .. \ .•..-- --.. ~
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,

.lE4R JlyE (oont'd)

.5. Proper lile:tbodS of lUting' be~'V7 objoete nnd thu
dnngere .o'! disc sli~s. . . .

6. UentU:1.eat:1.on· at' the 1nStitutions tbat' c"~tcr for the
deaf', dumb and bl:1nd.

7. Stuttering or B~er1ng and how to got over the problc~.

~

1. Unc1erstend1llg a.i1d app11i116 'il:lJ:lp1e firSt E:.ld to 11 d1alcC.t:1.C.l.

2. IdomUf'yiD.'; :x fjrst Edd k:1t~

~. Und~rstand1n& and a~;>111D& 81L1ple first aid to E:. muscle
era.w~. . ,.

4. Undt:rstan.:liLg t:Dd nj?p1ying s1I.lplc first aid .to n
drowned verson. ., - .:, .., -" .

5. Understand1ng an~ app1Y'1n8 simple firSt' li'1d to
vein bleeding. ", .,' . .

1. S1mple study. of locnl water-bornE:: dieenses. ~'heir

sign, 811i1ptOrJ, prCVlmt10n lUld treatu.cnt c.g. choler:..
WOnlB ~gu1n~ wom, hoolarom ond b1lbe.rz:1.n, typhoid.
dysentery, 'tapewODJ, roun4vrorcs.

2. Veccination and Innoeul~tion

~. ~portont peop10:

-Louis Pc.eteur Sabin

-l'lorence IT1,lht1Jlg::lle - 1st Burse

~enr1 Ounant - Pounder of Bed Cross

-ll.emnder l'lemb1g - discoverer of pcn1ci.lJ.in

.. 'WI"
'.~

\

1. Sett1n6 up rlo1'usE:: d1mps in tho cot.1Llun1tj'.

2. Conducting nnti-rJoequitoc, drive -CEitlpei:;;n -1h~e
co=unity.

3. Undcrstl:lnd1nt;wby tm1nspcctcll· tilc,-at is br..d.

4. iic.tc.r pollution causes ond prevention.

5. School uccls nnd Bnnitat1on: .

REST AVAILABLf COpy



n.:.RSlX

PERSC1~ HYGIERE

1. Continued check on persoBlll cleanliness.

2. Cont1nUed .check on c1.1ssrcOla cleanlineSS EUlll orderliness.

3. Pro.ctical demonstration on how to cleM VI1ndoVi pmlcs
continued. C'. .

4. Practical d~nstration on tJv; to ;pajnt vro.lls.

5. I.iJportaIlce of nC:ltness r.i ~Ile to include orderly
arrangement of foodstuffs.

6. Impcrtancc of Qe~tinc c10th1ng.

7. Tho w;?ortc.nce ot l:l:1J:leral wntcrs.

8. Using ch~cnl sp~ys on clotb1ng c.z. to reccve st~inS

Q1:lj to k1ll bugs.

socr.:.r. ~.LTH H..BITS

1. Dcconstration Qnd e;;plicntioli of acceptable soci::..l l:.en::",,~.
~bits in the tOlloi~l"

spittiJ:lg, co~, sleez1Dg, ytlVlIl1n,s, sliCsillnti of t",,1;i:,
sncr~, chcTr.Ulg oZ ptDCllS, biting ot finG~rs, ;?icr~

thc nose, urinElt1Ile antI defccllt1J:le in th.: stroot, S~-i ' ....:

hllnds :'.t odd t1r.c.s QSld when h.:l.llds ere wet, scrotchir...·
:L"1 public, gllsillg 1r pUblic,blow1:iG tiUCUE "fro;;: tb.:: 110S':

unto the noor, eQ1iLng in tho stroet or che\;~ gu;::.,
oSEoveral people dr1ll1:int: ,frcl:! the sl:tlc eUIl, tlJ..:·or;:L"1[; tuil;;-;
rows on noors, te.~ across the: tcblc, ~...; '::is~urt-­

iLg noise:s, 'Slc..ojjdJ\:; at the rUht tiue~ h.::,"';-..'1;::; /lacc so~'.·'
:md age: groUlJS alc,;,;? in thc.. S3Ile roce and bca.s, cntilJL;
With lips closei, eat1nJ llt the.. riu ht t~c cn~ pleee.

2. DruG abuse ana. tho effects.

3. X1ssiz:lg and }bysieeJ. sC:.foty.

4. IdcntiZicct10n Qnd use of public tollct f~cllitic~

for th.: se~es cs Q~pli~blc.

5. SccurinJ t'C.n1tery pods !J::lrticul~ly for gi.?'ls.

'1. Bo~~ gro.n~ an~ cxccrciscs which dcve..lo) thc.. diff.:rent
p~rts. lo;lic~.ions tor tllk1nG the right ~cerciscs Q."1d
the rc:JUl~~ty ot cxcerciscs.

2. Control of wei,:hts and th& ill-o!:f'ccts of bc1J:l,:, toe fet,
over-~eightc..d r~d ~dor-w~ight~d.

3. Und"rst~ld1ng th" differences in h~l sizt:ic,
bc:r1cli't~ry outetious J poor b<.:alth, ty:)CS ot noU;:-isb;.:"l~t::;.

4. Study o:f circU1ctory systw

- rcs~i~tcrJ systc~

- growth, publ::rt~', wou::.nbood.
- excr~tory s~st~D

BEST AVAILABLE COpy



lEi&!! SIX (cont t do)

~

1. Underst&nding and app1J'1n8 s1Jllplo f:1rst aid to n
fre.cture.

2. Und"rs~ and appl,y1zlg s1Dplc first nicl to n shocl:.

3. Sltlple deconstrotions on how to 11!t the injured.

4. Unders~cl1Dg satety in kecping drugs.

5. The 1Dport.::nce of Q first aid box and its BU88csted cont~r'"

6. Understanding &11d "'ilPl,y1Jl& 8WillQ f1rBt D.id to artcricJ.
bleedll1g.

7. Tbe Rcd Cross Society and its tunctions.

DISE..S:G5 SP~..D • .PIgVEUTIOli..un> ctrrlE

1. SltIple study of loccJ. IUI\ooborne diSllUCS. Their sign,
sycptOtl, prevention and treatLlent. e.s. nu, pncUIJonin,
tu1;lcrculosis, chicken pos.

2. Metabolic diseases
- sickle cell
- aneo1a
- hel:lOph1lia
- diBbetes

3. Veneral diseases
- gonorrhoeo.
- Sypl::llis

4• .u.cohol1B11l and ch'u& abus. ':"lcohol, IIar1juana, ~ob:lcc"

5. IdEont1!ication nnd use of 81J1lplc noD-~rcscribo.ble dru.::,

6. liutritionaJ. cl1seases
- rickets
- anCI:l1a
- pellagra
- kwashiorkor - protein

- calorie
- d~1c1ancy

- DaI'8BI1U8
- protein - caloric deficiency under one year.

1. P'encinB around tre.tor points to control pollution by tll'.L.:.

2. UnderstandinB Jileal sBn1tation throU&h practical
dC::lonstre.tion by Dent inBpector.

3. J.ir pollution C&uses and prevention.

4. I>r1nk:l.De or ent1n..11n be.rs and San1tz:.t1on.

5. School raenls and EU:.rJ1tation.

BEST.4VAILABLE COpy



~/~"":- .~.

: .;. :..:; .. -_.......
-9q~... '.'. ' ..

• '1 ... - 'I." •._- -...~..

; .....

J.mW:, l>Wc:.noJI

~;:j .,,~;:\ ",; ~~.:~".: *..~....~~i'·~:h'. ..i~.~ o'~ ,J "~.:".."'/:.'. .
.Incons1cic:di2C tI:ie ..liWiiect.;o! :tMoM'l& EXlral ~uc•.:.1lo 'ob1ldr!in ~..~.... -... , " ... '. . '.' -.' .~ - . '.:.. .._. . ......

the~ 8Cbool, educlltcr8 WUl \)oU m ti1Dd the 1lrroa4 1uN.1~ pf. tI11e

topic. I+. is 1nposs1ble to deal with~ ab1l;.i, :.Jr id:th :1nBtruc• .m .:. .:.':;".'-...
~ 6Ubj~ct croz:.•. ?:i~ut CGIDS1J~ ~ (leTeloplJent of 8O\IlIld tlOr.a:· .: .. , ....:

.'. ..' ........, '. '\ . '.:1 ..'
pr::.etiees ~Qeoll"~lve11141T14ual JIII'1:l:::r~oth}~' .~~~ctor

ancl by thE: PuPUt~ '. r~':' . . ,'., " .. " .::!~.. '. '.. .' > ~ '.:- .. ' .
It 1S~a:p-ell~!!tbri,.•"a.u.t:WeIi·~.. 2n the 'oaapq t«·.~~cn,··

","hcther on thO· sahooi.~UI!l .or' ti1')(l.·..he~~~· ..t.r.~~~ II1U :lO'.1rita.i~'~euplc.r.

c()lld~ct, thu:J ecrri:tlg t\s DOdels of beba~'wi'~ch~ 1._ :;; .uic.ted 'by' tht;~~:-:-';'

~p1lB. i.e 1'GstJOria1bj,l1~·tor .4e:ftDDr 1~ ltau.!i;li~.tO ~e ~,tho ._ ..­
to:.:cher, ;!.:l ,:&'Q~~t1~e.~~-~·:~~to..r. :'l~~1I h1m6lf to ob::;~l~"'C
hie,h T·O·'U, ~t;~ardD ' "'hi.i:cf~·-i1ie'stit.: > ." . '..j

.... .w _ . '.'~ ~'.~: ~ : .~ ,.' ,..••••' •...•~~':.; _ ;-'j ,~" • .~~..• '" .~ ••

J40r0J.s wS't neVer ·!le-1;aU6ht·~ ii ~;!v,: ~. r"...1:n,et1v£ ''l;lUt1er..'. ,,,' _. - .. .

W'nile d1Sc1plln.."".%7· _sure. a;-e...t·.:t1cms.~'I'01dQb1e, the pupilB':~:l1lu-"
::Jrlde to ro3liz,-=t· pU61~nt~' .r~k~~~~rr~ ~.~c1~~~' '0\.,:

JAck r4 re~.n1 ~orr .. ~~oi:z;uon;t~:·.~.~;·~~:tI~,~~~~n1~:~l:>:
usua1JJ' .lt~,.j,ote4 ~~u&1::~~erc#b~~~~· •..~··?i'i)~.:~~..
reClOsm-z£ tQ.,"\t ~~~".ir aeit4~·:;.;;t~·-bd;D1ne88~e the n..~~·-'.oilt- '.
~ l)1 de"lc.p~ nnd ~.n:ta1m%lC:.a~-.·f;;.~~lc·'bet.;;,~~)8~;·k:•.:' : ..-

. .. '. • : .1:":':": l~: ~:..':: : ,,;'''; ." ~ .. ~ .~:. ,:.·,·':,.L-:· ..

llocogn1t1on w;st be. ~vC4.~.•~'If;f~t ;a.~;,values:;'~!QDd .

observed 1n thB bo:JS. Can- t:IU8,£' be·.~'~. e~# :'L~~ii.~.-;..thIi,::·
. •...• ',:-. ':... , ,'.1 ••. !oo" ....... ,-. '4" :.ltl·_··.. ·.A·-. ~ ... _' .• . ....

r1&hts end respoI\S'1bil1t1~of ,p.ren:t!il.#\..~s. lI\I~""J ,,9r-U]po~ vif:wS

which~ be ·OOzi_to..~:.i~~i:~~·j::·~~"1i!-ll~Cu:l;;~~e in

J:lC.tters tlbiai. ·.1ea.l doth ~~;ia \'tll'.IIlOJ,L 1ir.'.C1t1r)::.c.1 au::tous.

!renchi:16 ''DortU.3'' r...:"SS~ :!.n'.ooolwr tt.~ :".l"ons t)~ p~rson:.l Q'g1ene

sinco 0. ch:Ud ..m" e.r:,.;,o net 'tront his own bo~' won, OQmIOt be expected to

Bhow respect an.i ld.n:~:u: t:> o~:l'Jr;;. ~ o::.~c ':4 one's 01lIl bo~ includes

olcClDllneslJ. nu't:~..tiC"'l. ·"c..,:'~i~", :.":.:. roll ~:': 1"!lctc-:r'o "...id.cn lead to SOOd

hecl~ ."

!!!he key, then, t-, r.1.lCce3l'd'uJ. tEltl.eb11:lB of 8C>~~ :.Jort:l P'=\et1ces to r:.

ch1l:l is. 1n1t1tU.J,:.', 'tl:" .:;~·/d"ill.I\::ot of h1~\."\7:10 pereoZLliV, the srowtb o~ .

tl. chlld who. 1e: "r,ea:1mi'~" DeU-oo:c:t1dent !1DI1 Sel;C~B&I1'ed, w1.th respect :tor

his own beUlg. b'ullh Ii person w1ll 1:lheren~ z.ye .:-esp.ct for othertl, will

pr::.ctico Jdn.:U.ind:>S, ecl'l1b1thelp~ss, cm1 will pcrfom nets l".atlec~

good C1-t1zcn.ohip 1%1 bis ~t.l·i:c.r,~W&"l1nt1onsh1ra---ct bane, m school,

in his oOI:lWnityt c.na 1n 1I1:s ocnmtry.

BEST AVAILABLE COpy



, ." ... ~ .; ..
__'•• ~;~' .. _.i..,: ~

". ~'.:>:< .:,;;'-:- ~ ... Ii ~ .. ::
ID11::1.nll;y', nll 1nBtnlction in the 1I1'eD. of corals will, of neQ~as1ty, be , .
coIlducted. cn:allY.,1D class d1acusa:1bnlf1n:very B1I1plenmderstaIldableter.;1S
aDd ~e. i.t tb:l,s.levelt·.onl1"~1c..Prtnd,ples 19U1 be presented, .
wbich the' tea.cher u:iy. enlerge upon or elabornte Q.Ocordi%lg to the receptil'1V..•
and ability ot the pu.pus.':;'. . .::."

• ". 1 · • ~. _•.... ~ ..."'..":'...• j ..

Nea.tness cnJ tidiness:
. '....... -~ . .

SChOol work.';' (EX. keep~ ~ter1c.le io'g~~, ~l1t ~ 1Ift6.), .
~ersonc.l hab1ts. (Ex. keeping body c.nd cloth1::J& cl~'~

handkerchiet anc1 wip1%lg J1!)se). ',' .. ' " ..
ilith'persdntll bclo~s. (Ex.~' tor. bolls or toy.)~ ,; '.,
~;i.tb schcolllroperty aDd eollectiomr. (Elf. not llonnging'tnt~..
, . to.bles or benches). .", '::, .' , .,:h.~' .

Ul:.nners :md .deoeaner:'
' ••;..·:"1

• ~ ..,,:.. :. '.'~.~ ~-J . .... 'ft

ftO.tb:tlilIiess,- to" parents, tenchsrs, anQ.~, ~Iltion sooe .
consequences of lying. (Ex.'~ ue <all ... Go sooethiIlg he
ht:ld done, or vice versa). .' ,t..· .

Pollteness. (Ex~: p:r-oper greet1J:l8' to'iJ~er." el~ villAge
authorities, "lUld·o'tbere)•. " ',~.:", ' .•..•, .:. '

'i7~f!S to try ,new th1IlBe.(~.,fte!,:t9'?d8t new gtees).
Service. (Rel:ld1nes's to help other" ~ oarryiJ:Ig water, hclp1Ilg

.:in field,;~ wood, ,help~'~' cleOJ:1 ol:uJaroOD,
help1Ile schooptes with tasks). .' '. i. . ..

Pride. In":locODpllaboents'; 1n 1n1t1A~e~letunction,s. ,
.. (Ex_:pl:mt1D8'&seed,~ for the plantt'~ for an c.m=.l ;

Respect. (Ex•. not taJ.ld.zlg back, lI:n~ how, to .1ZJk to the ViJ,kgc

'RcSP=~;~;,~s (~•. the '8chooi uriitord).· ',' ,': .,' :'..,
Jktiencc'.· (J.bili,ty, to· delay grntification, Ex. cnn wn1~ U rew:n-d ' '

h:ls' been prOi:i1se"d is'not 1I:IIJed;ic.tely.~)••.," • '
Punctu:::.lity.1 (ix~", lKiinB'on &e' 'for schOol, 'fot' JHnls', far 8llorti:,.
Obser:viDe..ruJ,c,s., . (~. J.:I.ni.Jl&. 'I,Zp u:t IIchool:, obc~ the te~cher,

"closs heti.1l; elderll P<!~89.ns, obe;r1zl8 ~iD ryles',r:'bey1ne ru:..,
at hooe, <6Ucl1 as not gettil:l& into food without pem1ss1on) •.

:.'

J ..

" . .,'... '

. ~.

.'.
. .:. .. ~ ..

, '
.....

..~, ..

. ,. '~';.

. .:~: ;.

....

.. ~ .
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--~ -----

Review :md ,relmphaaize instruc1jion Qt ;reo.r one, 88 I1ppUCl1ble ..

Social Interaction 8nd PerBotltliDeTUopnt&

~. ~:'

... ~~\; '. "'JJ:1(', ,~;

. : .. }" ~

::;'.::";":( ..~ ... -.il ,.; .:."'..~;~ •.; ,j:- .:.~. .J ._;:,i --,; ..: ...... '-;:.

"~..~~:.:;~~ ~...!; ~~;.:i\·:.i:~~·,·:.. l.:. ..:;l •..:..•.... -
:'~'~l~_~ -:•• ":C~ ;.:..!'!""(.....:'!.! .~ ~J.=.".. .>.::-. 't • .'~:.r .f•• , ..:.,.. ~.-.: ::..

r ~.:..~...'".:,.,:'----_.
. ~ ',1 :..::
',,'..:,".r·

. .... ··..: .. ·L...:··!. :.~.'.t:· i';:.t:.;:;.~.~;. ...~. :._.:.~.: ... ::-.: ..._•
.. ",.;.':: ~.~·.'!' . .;i.>j".l " )..~:.. ·i..'~':· :...~ •.. ::';..,' .,.~ . "';P •.•.;, ••~_ .

~,. ".'-,." ~"·i.' ~~ : .. ···f,,·\"l-.!- .~;. ".-; .t!....;..~ -.. ~:': .... ..:.: ,P: .~~-:;

~.J' ..•..':.. :. .r:.'!.:~";:r ".;." :·~~ ...L, .(.... It;;,.::··•.:·· ·:·:~:tL.:,)::....
,. '~'>. ~.:~J1:t:" ."~~' ...• ~:. ........ :..~~~!:.:~_·i::: ..:,~·;J~.. ·....·.;·;t..:~:' ....:t:: .~~:.t.

BESTAVAILABLE COpy



Jl:lRAL BII1CUIOll

Review and :reecphas1ze :1ABvuct:1on ~t previous years, lUI appl:Lco.ble •
.. ~.~ ·V;·.·~ .::,...~ •

Conduct class CI1soussions and ree4 stories, tables, c.nd poet:r;y
relat1ne; incidents involvi1:l6 cOral value",. '

Discuss newspllper- or'radio 1tec&; reJ,ated, to ~dents involVing ~rrU -'
vnlues. (Ex. on c.ccident wbich 1Ia8 caused by carelessness or drw:Ikennesst
or by child's :Lnattention to tram.~'.~~~).:..::_; '. .:.. _ :.:.:._ .... _ : .....

Pride in comnm1tzr.. ..•.
Help with envll'omental cl~. (Ex. dQ.y pI'''cJ.c:1J:lod by President).
Anti-litter cqn1Bns. (h. do ZIOt throw CLUIdT or guo W1"l1ppers on .

ground').. ' .. '.' ..c;... ':.:, .,'.",'. i', '.'.'. ' .. :..'
.....pprcc1at1on -et: cirl11'olment.:; heserv1Dc' am!~ tor l:lD.ture.

(Ex. tlowe.rs one! pllmts in sCho01 caepound).
~ • ".." .' .f" .....~: .. '! •• ' • _ ••. ' ':'. • • '. .i"

Lttention to Dutiesl' " -":.: ~' ..., .'-::

ResponsibWt;y,:tor.~ .C1.Itt ll.8~ents.· (Ex. doiz18 chore'~"~t
hoDe without need for re::l1nder). . . :. " .

.PrePer:lt1on ot ,'!Ichoo;L·,le880.~ .,(Ex•. do:lJ:is routine Work withOu1:.': '
consta.nt supernB1on), ," ':'.',' . '.,'

l{Gt bother:1D£· others. (Ex. tn:I.ld.ne oJ.oud 1J:i ~s or 1nterferi.Dg .'
. w.l.th ~trW::t1on.bl~t~or·p~). . '.' . .

Obedience to t<:acher r:u:id o'therautbcrt1i;r t18ures, (BE. dci~wbcit
18 l1Bk:ed w1thO\lt ;o.rgunento7,~~S8). . .

Punctunlity. (Ex. turn1.i1g in asll1eJ'Dents·.men due.. ~1%ig. OI!: .. 't1nc
tor 8ohG.ol o:r::r.p~:~~)~. ',: .•,~...:J:,~:<.J;::' :.. "

Good Citizonahip (in 8001ll1 and !!ports 'acifrt'Ues) t, .' ": .
Good sportimenBbip. ·"(k•. not cac.p'';1';;'1~ wbeIi 'nOt"obo~ :tor n ..

gane or tem, . lot D£lk1Il& excuses :tor 3/:)81!l8). ,,':. '.. . .
Pair p~. (Ex•.keep1nI! 'soore oor.i:'eCl-tl;y. :'-Not cheat1.Dg ,:in plny).
'l7UJJ.zlgness to ehare. (~~ let~'others \UIe' ycur tb1l:I6s). . .
l!hpathy. (Ex. tor peers who DDl'lle les8 o:1p~blc or adept, oi:'·

who are ~er1onc1Ilg problena., . , .
Port1cip~Uon' nnd 1nTOl~iit. '(ti. ' jo:i.il1%l8 .genes, eor.p, dcilceS.

Uoll'inB to tom Q~u~s or' ~.stoth~·lietiY1't1es). . .
•.••• ow' .. .1": •

Sel'Vieol . r.·..,,.., ,: . .'.... .
. . ',. . ~ ..... ~. ...... . #. 1:.• ", .. .·1 "'t' " . .'.. . . .

J,Ielp1n,s .s~~l'mte". :. ('Ex:~:to oarr.r'bOoks or:mte~.•).. .~. < .

Boalp1n6 O~~lh ~, tr1~s, oUer ·peci~:U. etc. (BE. helplne
grandDcthcr nth work. '. Cb1ld leo,:M '07 0: aenioe ~tho\ltneed,
for tmte,r1al.reWll,Z'll)•.. '. . ;;:,::: .... ',~', .o': '., '. ' •. ' .

.. : :.' '"'> ~. ".':;';' '. .:;. ~, .. ' ':"i;', : ." ". ,. .. t4

looiJ"y Interect1on~ ~.,:,.:.. ',,~ . . •..,. •. , .. ,,,,' ...:: ,/1
, .-:. \. •• •. ....,. • .~. '. .,. • .; ... :": :'. • c. .. . ' ~. .

Relationah1ps ~ .. re8.P~~bW.-ije ••. ~,~ iieti.bers,:,ot ~o m£teor
tCll:l1l¥ and the extended tl:U:l1J.1' (blood relnt1ons).·.~ .
(k. helpil:lg with t;aska 1DvolTed :1n providinB' toad CIl]d, shelt':',
L::l.!It4lD1llg to stone8 b;r elders ot 1iribcl oustous. trnditioIlD,
binory. Do1ng acts ot lcLndnes.. Lerxming Dusi, and do.nce:o: ..
end otherwisEl nb.orb1llg CluJ:ture of enestara).



~.f.I'~' .

Jl)AJ.L .EIlU01.TION

Y:E.:R THREE (contiJ:ll.4fld)

h..:iJ,y Interaction: " I " ' , ,u " :" ~
:. ': ,The' Gt'eater faD1ly.· 'The co~ty or "tribe. ':"'(Elc~" :1.D.t'erchnllge with

• '" and halpil:lc$ others iil'v:1lJ.ageor coIlpound). . .
!!'he DAtion.i.s a:fariily•. (mx:. becou:iJ:lg interested in end support::l11e;

phljects fQr~t1orial'weuere). , .:-,': ~ " ' '.
.. : The 4'iorld. The' uW:VeraaJ. bz'O:teb-erhootl. of DaIl. ~••sbs.r1IJ8.end helpi.IlG

. otnernations :1.rit1IieS,~r'~ty).• '. . .

.' . .' ..... . '... :".' ~ .... :<.~. ~. •
'Obq;i.ng parents;:'sChool,c1n.lrc1l" ~, 'c1~ o.uthor1t1e,s.
_.. :. '. . , ...: -' ,.. .

.,,".
PersonoJ.:.Hab1tei .... .j."'

'.~~i~ancei:ef ;6u1~e .. '(~"'d~':nC;i' ~~ wigar' Qr profane words).
, GrntitUde~~ ('h. ·1:bB;'JdXlg.'I5ar~t~,torhO:ie~ 'Tha.nkiDg teach~r nnJ .
,~cnds ;for seriices,end favows). ;~'.',:',.,' ':. " '

:5c.tisflJ.cti6n~.': In work done to the best of abillty•
•i:vc1d:mce of gossip, hurtful, or 1m:.pproprillte renarks. (Ex. avoid

IJnking untrue, unkind, or dispe.racP-ng rerJ::lI'ks about another).
Self-control. (h.:avoid shoutiJ:le, fiBhtiIlG, crying, over-

enotiono.lisc, or displAy of nnger). '
liillingness. (h. to try new nethods, rec.d new books).
Courage. (Ex. not be1l1gafraitl in the dark).
Pruc1cnce Dnd so.f'ety. (Cere nth fU'e, cround lnkes and streans, or

in troff1c). '.
Self-reliance. (Ex. deV1s1ne idees an:1 oe3I15 which foster

inGependence, preper1J:lg om oeal, cendille a. tear in a dress).

BEST AVAILABLE COpy



(Prefac1n& reIlll.rks to years4,·5.J_~.61 .' It m.y be expected that c.t th:l6C
116El years, the IJOrlll principles :lnl! practices which we~e presented in .the
early pri.l::m'y years shall bave becooe nlJ.tura.l IlI1ll sp'6ntaneeus.- .'!t. l.a .
recognized, however, that ns children rench the 06ea of 9 tbroUBh 13,
they nre DoSt iopressionable, nod oertain napects of tl»1r grOwth una .....
develcpnent continue to requix8 mch eIlpmlsis. and. gl'ooD1.ng. While
guiclr.nce '~ough the. trauoa' ot "growing :UP" is 1!ili:erently the duty ot
parents ond the hOlle, :nonetheless the ·.:.tencher ':ellen acts as a surrogcte
poxent. in. this·regl)rd.· This is not U%lU.Slml ;1IirlsciJ.ch ~s n great shnre
of the' child I s wc.k:i!lg hours are spent"':in "scho.or, in thecoppa,ny- ot the
tec.cher. .He, the.retora cust· aSS1JjJ.e: 0. 'lit-ee .POx'\; :ot the. responsib1l1ty
for the inculcation ot sound· DOrlll 'Values in the .children he serves.
In preparing this syllabus, the b:::.aic rules ot belw.y1Puf~c.nc1:~C!.~c::t.._.
presentee o.t the early pr1r.lo.ry yeers rr.y not be repe!ttecraItliOU{",h they
should by no Deans be considerea to hnve been.acqoop~shed or to.be
irrele""t'.nt. ~hey should be-cont1nunlly:revi.ewed by the teacher and
ree::J.pm.sized to the pupils, lllong with whatever new ideas .ore pr~_sente:l .~.

in the forthcooing chapters Dore specif1cnlly designed for'ye~s

4, 5, one! 6).

:.:

._. ~

BEST,4VAILl1BLE COPY



IE:.R POUR

Review EUld reec;pMa1~.~~ti~:nt preVimiS ;y~s us ·e.p~11Cl:1.b1e. .
." . .: . '. ' . . ... - . .. -. -...-...... .

Read stories, fi.bies, mJd' poe't1:7Bnd'~8QWlS tbliir ~~ ~il.~tions.

Discuss ~'~t '~ve~ts,:~~:l~~'an4···~i1~nti,:<~~d~'wiihDotiu.:.
issues. OutJ.1J:le:the responsib1l1ties of pupUs :in dealing' With su~ eve:"
(Ex. In the event a boce is destroyed, by, f:l.re, pupUs cen asns'1; in' ,br.i.r,­
contributions of food end c10thizlg to the school. to be del.1vered to 'the
fa:li.ly.

Pride in oClIllJl.lDitz:
Appreciation of &lld preservation of the environuent.
(Ex. cb1ldren ore encouraged to participnte in cOIltllmity etforts tr
u.1nte.in end beaut1!lr the~s by tbe· plant1DC of trees, ,,','"
am flowers).

Dil.i6ence in schoo11

Preparntion of lessons. (Ex. child doea bacetroJX assiBnnents antl .. .­
~ acoeptable work without remmers).
Punctuo.lity with assie;nnents. (Ex. ch1ld observes assieneG due ,~._

and c.SSUIles the rtsponsibillty tor turnl.ng in work on tiDe).

Good Citizenshipl

Pa.1rness in sports a:ae. other Qotiv:l.ties~ (Ex. Ch:lld does not delibl:·~r.·. '.
hurt llllOther player in c. gace in order to 8core Q point or DOlte a go=': ..

libpathy for others. (Ex. ch11d w11l a1~ 11 less capc.b1e or ;younger chi~t:
in sports or social fUnctions. Jl.~::.th1' extends to other arells of sociQ··
interection, to inc1ude kindness to the W, eripl'lc::!, or elderly).

Pc.rticill~tion and invo1veuent. (Ex. interest :LD youth groups prouotin,:
natioDDJ. unity).

Service to othersl

l.ssisting faml1 (Ex. asSLlD.1n8 increc.sinBlY responsible role in hODe,
such as cc.re of ytlWlger chi.1dren while oother BOes to onrket).

J.ssistine in oomnmity (Ex. nidinB !1 neic;hbour With housenold chores
or tie1d work).

PersoD.ll1 Growth:

':"wareness of prob1eos related to drues and aloobol1su.
(Ex. Cite cases of violations and oonse<iuences).

Se1.f-relinnce. J.bUity to DD.ke decisions. (Ex. child is given choice
of two projects in school cODpoUDd end deoides which is DOre
expedient tor b1I1).

~Ttlidtmce ,of eossip, hurtful reDOl'ks, o.na \mtruths. This needs
continual reinforceoent. (Ex. child a-roius hurt1xlg nnother child IS
feelings bec~use of cirouDstcnces OTe%' 1Ib1ch he bas no control). .

Modesty ~ v::uuty. (Ex. as body aatures, oh1l4 Bhould be awnre of
ch:lnges end need for greater clel\nJ;lneasr deooruo am appropriate
dress).

BEST AVAILABLE COpy
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{i" Y:l:1l :""QUTI (o:mtinued)

Greed•. ·Inord1nD.te desire tor possessions.· (k. ob11d CClI:lC1ts
dishonest aot to ncqu:l.re an objeot, e.g., trades his brother's
boll tor another toy be very web wonts).

Beit oontrol•. (Ex. shouting. :t1gbt1ll8, over-1nd~enoe, argu1Ilg
with teaeber, disrespect to parents and others) •

. Bravery. (Ex. saves eo ch1ld troD be1J:ll: hit by n car, tbou8h .
r1Bk1.ng his own l11'e in doine 110). .'



l!ORUL mJCio1'ION

YElJl FIVE

Rev1.ew IUld reeIIphasize instructions at prev1.ous years as applicable.

Discuss current events, both" local lUlU national, which involve IJOral issues.

School citizenship

CL.'\ss and school elections (exercise 600d. sPortsc.:msbip).
Observing school rules.
Fair play. In and out of clnssroO:J. (Ex. honesty in ganes).
Cooperation. (Ex. assistiJ:lg parents With haue tasks so:,

entire fODlly can enjoy sooe special tre:l.t or ocrasion).
J.cceptMcc. Of negative as well as pofdtivo decisiOris" 'by

authority figures. (Ex. ch:1:ld does not question ca.ndate of
parent in oatters perta1.ning to his nctivities). .
,

Personal Developoent

Self-respect. The need for self-esteen D.S ~ baS1s"1'or liking other
people.

Respect for others. (Ex. naintaining suppo~ti'Y!3.attitudes,.not
bypercr1tical).. .

Honesty. In all things, to self IIld others.
Entertd.m1ent. Good and bal!. choices. (Ex. outc6De of bad choices

con ( ':ect future welfc.re, such cos choice o;f bad cooponions
erec.t,,:; bad reputntion and claht 1J:lf.\uence -1'utln'e job opportunitic.

Self-c·ntrol. (L. conti.nu1lJe need to denl.op restrcint and abilit::t te'
control c.nger, hate, cverc=l6tioI1£'llso in BOrrow and JOY).

Loycl:ty and devotion to others. Fc.o:1.ly, peers, adults l . tu1d others.
(Ex. loy-...J.ty to a friend ~ihen unk:I.Dds possib~ untrue' rem:rks =::
be1Ile DDode by others). .,,' .;' .

Kno171edse of:

~s. The baztu'ds involved. (j!lx:. addiction often results in erb;;;.
i.J.cohol1S:l. i.buse to body. (Ex. illness for v1.ctiD of cont1.ntml

over-1ndulcren~e).
Socicl ctiseases. Syphil1s, gonorrhea, etc. (Ex,. of the devaste.tiol1

.to buozm body.)

Service-related professions. Their contribution to Dankinil •

Tec.chers. (Ex. their devotion to the \1eJ.f::lre Of. children).
Doctors and IDJI'ses. (Ex. lone hours to relieve suffer1J:l,g).
Scientists. (Ex. personal risks to explore-o.stro.nnuts).
Religious leaders. (Ex. clergy serve oft.:n for no persone.l g:lin).

BEST AVAILABLE COpy
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::::'J.R SIX

R)v:l.ew ~d reCIlphD.size instructions at prev:l.ous ye:u-s as o.pplicable

Discuss current events, 1006.1, nntional, and in the wcrlt1.;: which
involve ooTal issues.

Oitizenship: .
In thP. school- .

Observinlj sohool rules; (~~. e.s estc.blished 'by the. hCQcJ.oo::l",~
the school council, ana the teccher)., .
School ~~ class elections. (Ex. hel~1n~ 'to organize end·
participate in school elections. Maintc.iD:l.ng bonc~st arA

. inpc.rtio.1 procedures). .
Petitions for clu:Lnge: (Ex. when in oppositiQ,~_ ~o, or Whc-n
suegcstinG c~e, to le~·the oechanics of the'--r~eht'·of .... ".
petition, thus re!l.1izinB the .benefits of :::. deuocr:::.tic societ~'

Knowledge of 10co.1, provincial, =·1 ,ljlAtio~ elections. .
.\EX. cInss discussions perttini.ne to c:::.nd1d:::.tes and issues:
a%: a baa1s for fllture involveIlent ) • . . . . ," "

• • • • •• • •. 1

l;o:"U Issues: in tht; world at iuge:
Univer3C'~ likes and differences: (Ex.ncru v::U.ues in vnryi.ng

strUctures of nations end their governnonts endphilosophiec).
Rcsponsiblities to others. (Eir. our responsibilities involvil'l~

world hunger, social inju.t1ces, and racisn). . ' .
~scuss the Pen-c,ncept inherent in nll r~liBions, i.e.,

liDo unto others •••"

Pcrson::l Growth: ".
Devcloj;\inC s::;~'lcl judg;lent. (Ex. vlhcn fcc",':: \'Iith Co de.cision concer,:

socicl :;:;.::\ttt;rs, touake good cho'ic~).
Hor.esty n..~ integrity. (Ex:. if c Dcrclll:.nt ino.<:vcrtently c:lves yO:l

too DUch el1ml3e, to be hone,st mlC return the overac;e).
Mou.er::.ticn. (E::. to avoid over-in.1uleence in oil thinGS," e::tinc,

::1.r ink::i..nB', plo.y, workJete. ) • '
Devotion aml loyclty. lEx. lleinG true to f:r1e~s, in goo:1 fort-lll~

on;1 in adversities).
Beine nol'i;"ju;;).c;aental•. (Ex. in situ<.-rtions,""Or-with:othcrs VlhoE'e i~"=:l.

ana: beh:'.v:1.our ~~cr, to avoid bC~ Dvdr..:critic~) .. .
Self-estecol (Ex. developing t:. hecith;y re~dfor one' so.m per~Ql;

end perfoI'l::l:mee). ':'. '." .' ,
Respect i'or others. (Ex. Mm.ntai.ni.D6 Qttituaes which bUild t:p, no',

~~·~c, other people nn~ their reputntions). .
Use of leisure tiDe. (Ex. for self-iuproveuent, service to other3"

cnJ for ple~sure).
S~lf-control. .(Ex. in difficult nul tryinc si~tions, sorrew or

tr:::.gedy, such e.s calODitics in the hODe, illnesses or dCQ.ths) •

.~.ditions (VerifyinR Fo.cts):
Ex~ oorfll vnlues ~ superstitions of o.n.cestors. (Ex. fooe .­

heclth taboos, detercine those bc.sed on sound principles).
Ioportance of ro.bles. (Ex. in expl::.i.ning uo:rel values).
Socic.l custOl:lS. Respect for culture. Keepine !lllve cercoonies,

dcnces, fec.sts, onJ other cuOtu:.1S. (Ex. Elepho.nt dance enJ i tz
DeC'.Iling ) •

BEST ,11I/AILA8LE COpy



IBmODUCTION

The i'resent~t:I.on of History and Googrc.p~ w1thin the curri~ in the
rcforo (If pr1Do.r,y education in Cla::1eroon posss specU:Lo quest:l.ons o.nd requirelJ
o.ttent:l.on to certa1n d1x'ectives.

The child should be I:IOde aw:noe of the c:i.raucstanoes which b3.ve led to "';l~
confrontc.tion or unions of peoPl~ell.)cl.80oietios 1il their ef1'orts to doI:inn·~:~
o.nd orgonize their no.turnJ. ani so envU-om.ents. Tl:Jrough studies of ~:
in society, he will oequire pre . concrete 1n.tomat:l.on relc.ted to thG
past, the present, a.nd possibly ~ the f'Uturo-Urst of h1s 1lJcc.liate worE;
of Ca,tleroon, his nation, of iIb"1oa, !n.s country; %U1d of the universe,
which is becoutng ever scnller a.nd nearer. .

O:BJI:CTlVES

History

The tec.oh:!JJe of history should not only 1o,i?J.a.nt specific facts end dr-.tc.
in the IJinds of yoUDg lecrners but should arouse in theu an o.b1llty to nasc::.:
their individu..'1J. roles in to:1q's world. M::Lny chilc1rc~l are close to
1;rodiUorcl societies, hence recogn1ze 0 sense of the continuity of hui:lan
progress .ond of the solld!lrity of the suocessive genero.tions uf which they
are 3. pert. As ll. reflection of this heritD6e, their cnbitions for their OWl".
:fUtures will be orientet! in Co naturo.l sense tow::lrd the serv:i.ce of COIJODn goo;)..

The teo.ch1ne of history enbraces the study of oon in society in the
li&ht of po.st events. RensonUlg and deduction :trOD e:alUJ?les cited will cent;:.:
on the pcliticc.l, econoDic, or social aspects of h1.mcn relc.ticns,
Such teachi.ne should contribute towo.rd the tloquisitio!l of certain dotes anel
facts which ~ indispensable for QllElJ.ysis o.nd clear tb1,*,ng, os well as L
ob~ a suita.ble bosic vocabl1lc.r,y. However the overnll goal should 01=:..:
rel:::.te to the developl:ent of on individUDl who is oriented toward the ultir".JC:.·
success and mppiness of I.ll:U1 in soCiety. The child should bc enabled to
develop the critical fccuJ.ties he needs to OODprehend present day probleos of
hunan relations since proble::1S ;,1' the pIlst cannot be lJepcrated f'ron the hODe
of tindi.n(; v1:lble solutions in the :future. Thus, the deeds of IJml, the
evolution cf peoples, ond the f0rrJ:1t10n of nc.tions (wre particul::lr the
developnent of Caceroon) will be envisioned os the potent1al t:ru1t of arduous
lo.bour end great pntience rather tbnn the results of the less scrupulous
octhods, of doII1.nll.t1on by power and force, aegression, and 1Illl"1'e.tle.

BEST.4VAILABLE COpy



GEOGlW'RY - SUGGESTlID SYLLABUS

SCHOOL

VILLAGE &:
VILLAGE LIFE

TOW N

DIVISION

PROVINCE

THE mTI:rED
REPUBLIC OF
CA.MEROon

Location of 1mportan~ spots 1n the school cOl:IPound
e.g. classes, food sheds, urinals, toilets •

. r•.. :.·

location of cur homes. How do 'YoU Bet to school?
llBJJe of our viJ.laBe. V1l1ase occupation.'

lame of our town, 1I;Iport:mt ploces 1n the town e.g.
market, motor perk, football field.

. .•..

Names of SOllle big towns aild -Vill.ages·'.~

NBl:les of 1mportant·plAC:~s
........

Name of the country
N8IllES of all. the provinces.

. ~ .'.



SCHOOL

VlLLA.GE &:
VIIiWa.
LIFE

TOWN

DIVISION

EtOVINCE

THE UNITED
1lEP!JBLICOF
CAMEROON

GEOGRA1'BX' - SYGGESTED SYUABUS

cuss 1'f0

'.'

Gett1llg to and f'raI:1 BOhool, foot pJhs, bicycles, car
etc. .
Sim,ple uodel11ng Q! th~·':.classroom showil1g :lJl:lportarit":"­
spots table and de sks •

. ' 1&Un .io<?edS in the village •. Traiell:1:ig in the Village
. ·~portat1on.

~~ streets in the town. Means of transport
Town centre.

Main roeds. !!ravelling. Types of cars used.
Com.:JUIl1cation. Our neighbouring Div1s10nJ3

Repear Year One

Name of all tbe Prav1noes repeated.



SOHOOL

VILLAGE AND
VILLA.GE LIFE

tOWN

DIVISION

PROVINeE

THE UNITED
REP1J1lLIO OF
O.AM::aOON

.. _..-.....- .- ..-

....~. . , . .-.:: .~..

GEOGRAPHY - IT3GESTED SYLLAl3US

S:Lm,ple signs of directicm. USUIS the sun. !!be
ooncept o:t East and West, North and BOI.lth.
JrIodelllng ~the school compound.

People in the vi.Uage. Major vi.lJage occupation ­
carpenters, btlc ~ers, sct1.th:1:ls.

Types of buD.d:L'lg - shops, ohurches, sohools

Products. Oot:llilLU1icat1on. Yajor occupations.
~tllne map alowillg important towna.

other ProVinCes 1n the oountry. Map o:t the province
and its 1l:lportant features.

!lhe shape o:t the ccnmtr;y (stenoU). Our neighbours
Important products of our oountr,y. Import and Export
Major tovms, mountains, lakes and seas.



SCHOOL

~OWN

DIVISION

TIE UNITED
REPUllLIC OF
CAMEROON

CLASS ]tIIB_

SoaJ.e draw1Ilg explained. EI.aZ1 of the cJAes:I'OCQ
ue1Ilg a su.1table scale.

P'lan of the vilJ.age. Comwnicat1on to and fron
the vilJ.age - roa4, re.1J., water, a:1r.
Dle l:lEIrket in the area. .

1i!J;Y>Df' the tOllll - mjor streets, shops, hosp1t<U.
Major indust:r:l.es. Main occu,pations. Export and
Inport.

A J:le.p sh01V:ing vegetation - fQ-sical fec.tures.

Ilhp of the country showing the particular province
:in which the Dehool i6 located. Vegetation,
com.:un:ic~.tion, IndUBtr1(!s, Rel1et/CJ.:1mnte Tour'..ztic
s18ht, ~ort "Inport. Po»UJ,ation. }.!ajor
occup-..tians 1n the prov1nce.

Relief and cl.1.I:late, Natural. regions, Industries
Forest exploitation Economic Act1rtt:1es ­
Agriculture, Plantations, Idvestock sources of ene::-g.°
Oameroon and Af'r1ca.



SCHOOL

VILIJ.GE &:
VILLAGE LIP'E

TOWN

DIVISION

PROVINCE

THE UNITE
REPUBLIC OF
CAIDROON

CUSS PIVE

Plan of the sch~ol cOI:lPound us1ng a suitable scale.
More exercises on scale drawing.

P.Lsn of the Y1llage scale draW:1ng - school cqound
~e position afthe v1l1Age in the Division. Its
main occupation. A sketch mp of the v1llage sbowjng
1J:lportant places e.-g. the ohid's cOl:lPound, the church!
chl.rclVlllOsque, Till.BB£l hall, the Sel:Ietry. Sbrine.
Important products of the Tillage.

Major occupations BZId serv1ces. Road &: other signs
Advertisement.

DraWing the map of the DiY1Bian and locat1ng the
1mportant tOl'lnS.

Jllaps depict1De; the 1'oll1nd.Jlg DiV1sions/Sub-Div1sion
Co=.mcations and major industries.

Ibp of· Cameroon - Relief, Val1eys, Plains, Ph.teou
1lbunta1ns, vegetation forest, Snw.nnah. We in the
Forest Zolle. Id..fe in the Savannah. other Ilb\rsical
features - ll.:1.vers, Iilkes, etc. Ec021OI:lic geography
Jsh1n Industries. ~e with other parts at the world.
Export and Import. !!he oil Retinezy



SCHOOL

TOWN

DIVISION

PROVIllCE

THE UNlTED
REPUBLIC OF
CMJJ:ROON'

CrASS SIX

Aer1B1 representation of objects e.g. buildings
Iceation of the school in relation to the Village.

,&J1Jd1ng sites surrounding the schoo~. Dra~

.. schoo~ compouzul. ~ ~ale •. .lrin representating the
echoo~. Surve;y1J:!g 1nstruments. CoI:t.llmicatioD.
other occupations 1n the village - trad:fJ:Jg, crafts
Qraph - repres.entat1J:lg of the T1lJ.aee. Cen.eus of
the village. A map or the Village - 1mportant

. aspec~ •.

1he llIiYsical features of the town. Map BlId Mode~

~ th~ town. Plan of the town to scale. ColllllUn1cation
Major foreigner groups.

!!he extent of our diV1S1on. OUtl1.z:le l:Io!1p. OccupaUonc
or the foreigners in the Di'rision. Where some of
the peo~e of the Division have m:l.grated to

lierE map of the pronnce Bhaw1tlg:

~
a Re~ef

b CB.mate
c Co1:J:mm1cat1on.
~e px'ov1nce 1n reJ.at1on ~ other ;pl"O'Vjncss

.Export &: Import of the p%'O'9'incs.

Map ot the Un.1tel! Republlc of Oameroon~Ul~,

of transport, pr1nci~ airports, sen river ports
with1n and outside CeJ:IerOcn SlId other A:rr1can cour.
Ghana, Chad, .I"IQrY Coast. IZldustr1es - where sit>:
the country. Cameroon BJld her neighbours. Relle!
UoR.C. At'r1ca 4tlIl the war1d. Ou.~ map of thl;l .
Bh~ cont:1nents IlZId Oceans - America, As1a, EU:,.'-:
Iz!d1e. and Atr1.ca.

BEST .4VAILABLE COpy



.~Ol'IC3

SCHOOL

SUGG::S~ HISTOllY SYLLlElJS

ClASS I

Il'eme or the ch1lc1
.Age and dnte or birth
lfnmes o~ po.rents
Names or other tamil3' members.

~. q. "r

!'HI: HOMS JJm

~

\'IUi.G~ J.NIJ
VILL'.GE LlPE

TQ;711 MID TO'.?!l

11!:E

!HE DIVISlOO

THE PTIOVDTCE

TH:S UNITLD~C
OF CA!aEROON

Or1g:1n of the t%'1be 'vith which the family is
affiliated with.

Nue nnd origin at the Tillage. Bow lcmg your
parents hllve lived in the v11lage. !!'he language
of the home, Tillage. .

1l'll::le and origin of the town. How ytUr parents
have Uved :1n the town. The ma:1n language of the
town.

NWlle of the Division and the derivation a£
the name.

liame of the ProV1llce and the derivation
of its rmme.

Other chiltk'en in cur class. Where do they
cOCIe 1'rotlo

BEST AVAILABLE COpy



SUGll!:STED HISTORY SYLLllJJS

CL\SS TWO

,. :;';OOL

VILI.~GE 1m> VILU.GE
LIP:

TO'i:'IT l..ND TOOll
....I~

m; DIVISION

TH:8 PI:OV:!JICE

THEmn~D~C

0::" C:J-;;::ROON

~e of the hcme
lome of the tribe in wb1ch the school 18 situnted
Bomes of the :fam17 members.

1!le :family :Region
1!le l.e.nguaae of the home •

.--'

Names and quarten;in the v1llaee. Harr did they
acquire the IlOZlleS.

Names of quarter :1n the town. Bow they
acquired their names.

The Division 1Il the past - what ~s its
name nnd extent.

The Province in the past - What was it before?
How b1g or sm:lll \'1~O it?

Otbezo people in our T1ll.age, Division.
~1here do they cOI:le fram? How did they get here.

BEST AVAI!_ABLE COpy



SCHOOL

!HE HOMe A1fD
i!'MnLY

VILLAG~ AIID VILLAGE
LIFE

TP.:l:: DIVISICfi

Ti~ UllITE..T)~C
OF C-"J iEllOOU

SUOOEST2D HISTORY SYLLA1IOS

CIJ.sS THR::::E

~e idea of D school.
Haw childNn WCN ejucated 1%1 the t%'adiUonal
African wc1.

,
!.

~e History of Le hame.

Important person~l1ties of the qunrters put
end present. What m.:l.kes them 1mportant'l
Import~t historical placo. of the Tillage.
:By whOl!l w:::s the villo.ge founded?

Important personalities of tho quarters past and
present. Wh:lt IIlllkss them important? Importnnt
Historical placos of the town.

HistoI'1cal places of 1mportance 1%1 the Division.

B1stoncal places of 1mportazl.ce 1%1 the provmce.

Other people 1%1 oQr count17.
Why are theT here?

REST 4\.I,..1/LABLE COpy

John M
Rectangle



SCHOOL

VILL:\G:: !Jc"D VILL."OE
LIl'I:

TO\,n :.ND TO,,1l LIPZ

TIL DIVISIon

THE PROVD1CE

THE UUIED REl'UBLIC
01" C:~,ICROOI1

,CLASS POUR

History of the school.
Some people :1J::I the area who attended the school ­
trac:1J::lg their where - about using the Register

History of the family. hmily tree.
How fer cen you trace your family. Notion of t1me

The orig:1J:l and growth of the village - How the
village bot its nl1I!1e. The first people to
settle there. The name of thr:ir tri!::e - Tlhere they
came froc - old sites.

The town :1J::I the pe.st. Important person..lJ.ities
of the town past and present.

History of the Division. _
Introduction of Islmn Christinn1ty 1n the Division.

They early Missionaries - Alfred-Sakor. Jnckson Fuller,
A. C. Good.

History of the Province - Ita cre:l.tion. Whnt WIlS

:1J::I the past - dUr1Il(: the Gems.ns, the ~l1sh and port
Independence.

The early :lnhabitr.nts or our coantry - the pygmies. 1)uroP(;=
explore-tion of CDl:leroon, the Germnn explorer 5 - Dcrth and
Nightingal, The Gem."'.D occupc.tion of Ca::Jeroon - the pr1r.ci~::2

Gem~ towns - Buea Douala, Yaounde. The 1914 \,':!.r - GI?IL,J': lo£:,
Ca:neroon, 'lhe IUle &- CP.llleroon as Q m.~.ndr.tcd territory. ~'i,,_
FreLch and the English in Cameroon. Cc.meroon end thc Sc:cond
World War 1939-1945. Pol1tiC:ll Dv:Ilution 1954-1960 Intlept";:'enc'
Jan. 1, 1960. !!he birth of the United RepUblic of C=CroOll 20tL
1&'.y 1972. The study of sama tribes- (n) The Pulbcs (b) the
IXttllcs (c) The Bo.m1l1kes (d) The Bo.sSllS and llakokos (c) :;11C. '

1lcmums

BEST AVAILABLE COpy



SOOO~STED HISTORY SYI.L!..BUS

cuss FIVE

SCHOOL

7Ii'"~ J!O:~.J.ND

? ...:.:.J.1Y

Histery' at the ,~ey ~~·'the;9c'hOtn".!'Jntfs';tb~ "
~cm ;U1CI!l%:uhiod1:",q:r~i~tFIiif:Jp16ire~"O:i=~,,: 'tj cn

nw· .l:':'nmS'··~"'d:I.~Kt1Cl1:l
. .

VI:.L.'.G:: JJID VILL\GE. How the~ was founded. E:1rly settlers. I:Jpe!"t:':'.t
LF'E • p~rSenniitiee ef the Tillage past &nd present. Tbe pe"')·,ll:,t_ ..

of the T1ll.ace - ii'S '''Pte er grcvrth.

~:ro','ll lJ."'D TO:'!; LI1"2 Origin and growth of the tom. Bow the tewn get its nr.I:lC:
~..

TEE DIVISION !3le DiTicien in the p!1st. L1:port~t peeple past =d
present in the'Divil:ien

The Province ·in· the P::l:lt Importnnt people post end Pl....,:;~r,~
th~ Province. The Province 1%! History - the ..m.vel the v:::".
Th02 e:qJlor:.tion of C:.mtroon Tbe Gcrm.::n celeni:;...:tion.

•

:a~ u:::r:L'::!) Tr<'';;"!LIC Important people in the Histery of Cameroon - M::lrtin I'cul S:.:·
0:2' C:JSROON Dou:lla M::nS::l Bell,Ch::.rles J.U:n",'"3na,NtSODo Adam Sult~J.Njcy<:..

'GE::mo,n colonisct:on of Co:t!eroon. C:uncroon:md the 19'14 'r..~::'.

. 'lhe Geman replaced by the French o.nd the IJnglish. Indep"r.j')U;'r:
. Jan. 1960 Reunification, 1Ih1dje - the father of the N..tion. ?'i;
'Unificction 20th May, 1972.

BEST AVAILABLE COpy



SCHOOL

TIm HOLlE AND PLMIIY

SOOGESTED RISTO!!' SYI.LAmS

CIASS SIX

!1he DevelClpl1el:1t at EducatiClZ1 in C3I:Ieroon. !!:he idea of oci,..,:):'o.
-..... f1Pes 'oi echools - be schoollfursel')" school Monitor1:.l c,.-V::'.

Pos'bl !ruitiClll Other types of schools - Islamic.
Infomal. . ':. :~uc3ticm'

ry"':
!!:he Hiotol')" of 't113 hCllle. Old and new structures; Storics t~::,i

at home dU%'1ns leisure tiJlle. !!:he family tree. Or1gino of
fQll1ly nm:tes of quarters. '

!!:he histor,y of 0l.U' vill~ laUCIial H1:JtOrioc.l spots 1r.
the village.

VILLAGI: :.ND VILI:~E

LIPD

~, ,".

TIS rIVISION,

~ PRCVD!CE

Til: mTITZD REPUllLIC
0::' CJ~li:nOON

History of tee 'to'llD i.e the tOl9D in the Po.st.

"

Histor,y of DiV'1sicm. Greet parsonalltip-s of the Divisiw
,Important Histc'ricEil events in the Division,

Histol')" of the Prcvince-wh:lt 18 1mS hafore the credion of
Prov1nces in 1972. Important historical events ::wd pl~~,':::;;

. interest in the Prov1J1ce. !!:he histol')" of the e:}!J1r.ist:r::t"1'
headqur:.rter of the Province .

!lhe :mxploroticm of Africa and C:Jmeroon in the 19th Centuz;..' ­
David LiVing - stone, St~ey, B:1th, Illlchtigol, E-llrop••l')Z ::;:

Cameroon f%'Olll 16th. 19th Ccntur,y. !!:h~ Portuguese, the Dt: ::.,
ElZId Enel1sh tnd the French C:meroon IlS C Geman Protector...."'~ '.
the wor:!:: of 1.he 141s.Bion:1ries, the tr:lders, tre=.ties with G.r..':'::::,o.
Ge:rman adc:in1strotiOJ;l - resistance to their occupation of
Cnmeroon.G<lman ach1eveccnts in Coneroon • Agriculture 1:i~:.1i~ •

of cCll:lCll.lnication ond health. Caneroon ond the First ".7orld ',:,T •
1914.'918. !!:he era of mandated territol')". !!:he league of IT:ltio!:''.
!!be l:ln(;ls1h ond P~nch in CEl%:leroon c.t the end of '914-,~1 l!~r.

~e organise-tion dr,!rcct .Afric~ rilmpires-Ghana, Unl1 So'lti~i.

!!he SJ:!ve tmde and its Qbolltion. Participation in the 2nd
.liorld lir.r 1939-45. !!:he WO. Polltical Dvolution frcm! , 945-' 96' •
'Puny pollti.::s regional Ilsscmblles. Bcun1.fic:l.tion' st Octo;':::
, 96' • !!be architects of independence of Rcuclfic~tion - 1.1-::;;'
!.IIIDJO and' JOHN rolU lI'OP.CClil. Pollticcl. ::volution from 1950-1 ::72.
l'edc:rol -Retlubllc. !!be 1972 r~f~1'P.ndUrt. !!:he birth of th,; J:-ti -, "d
Republic ." 20th J.il:y 1972.

BEST AVAILABLE COpy



-_. -.--.- .-._-- - .
p.:. : .

~. '.

~treducti-on

Our Civios $yll~bus'wh!ch'is .ba~od on the Spira].
Curricwum seeka to lead' ·the :-chi.l.d ,prOcressively from.
the study 01 hia.home environment to tbnt'01 the world
to give him exPandinii'fJ.o.shee 'of insi"ghto DoS he o.scends
the school anc ac~uires more knQ~l~dgci 'and experienceo
in the prepnra±ioz:, ~or.1i:r-e~. '. ' . ' ..

' ... , ,.. ",.. '.:,. "

With a Spiral. Curricwum, the J.earner takeo up
a~'9.in and a«ain .the saile···eort·~ ];lroblem~ at d.eeper and
broader levals and in different c~rc~B~ances~."any . 1
SUbject cowd b~ to.~ght ~o aCy child in 'on'ho~st form."

In brief, our Civics SylJ.abue is dosigned to prepare
and equi~·the child ~or li~e. not only in hie local.
community b'.lt os'a citillim-of tho world. In crder to
present life'~s a whole, educationis~s'havodepnrtnd •
from thetro.ditionni,· a:p~roiLch ,j)f' fraguitlntins this body
o! knowledge into Bistory,' Geocraphy, and Economics.
Inetend. knowlecll.;'e ie presontee! as' an 'integratea.;· d1;,ci­
-pline eo th<J.t t'he 'child can 'soetht' intor:-rel.a'tedneG8- of
0.11 the f~ctors in his environment ond 'be able to take
his place an~ assuco.his Tesp~n~ibilities'intne ~ommu­
nity throu~h tho developmont c:£,· desirable knowledge, .
attitudes and .ekilJ.e. .'

. ':" : j. •
The o.ims of the Civics Syllo.bue nr~t . ,

.:,.

To foster on underetandinB
0. given environment with a
and transforming .fts vitnJ.

. • I

To enhonce tlio integration
environments.

and ap~reciation of
view to conserving
resources.

of ;youths in their

4.

, I

To incwco.te Q sense of civic responsibility
as well as fUll and conscious participation
in the life ,of tt-i~ onviro~ent~

To promotno. who~esolllo 2i10 throu~h the acquisi­
tion er~ utiliza~ion or tho ~v~iiP.ble resources
in the onvironment.

TT.c objnctives aret

1. The de~~lopment';'Df' uuof'ul mcntBJ. akill:s (corini-
tivo) which include: . . .
a. the ability to observe. . '.
b. ~he abili~y·to colJ.~ct information or d~t~.
c. the pbi'lity to 3%lnJ.ys'e. !!atu. ., '
d. the I1bili1;y to mak!? ,h~:otheses.,

e. tho obility,~ comq "to conc~usionE! based on ~!l'•

. ".":' '.

J.J.S. Bruner: The Procoss 01 Education, p. 52
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2. Attitudes (affective):
.•~. a:,. ..t.~..cU.l~P .j,n -the· indiviUual. an appreciation

of tho need for changing the cnvirolll!lcnt or
adapting·to it. .

b. to mnintain the chil.d's Bonae o~ wonder.
sti~ate and broaden his interest in the
~orl.d around n~~.

c. to incul.cste in the individual. a ~oral. re­
sponsibil.ity for the preservation and i~~rove­

ment of our natural. and cul.tural. herit3ge.
d. To devel.op.in th" chil.d positive feel.ings

toward th~ state.
e. to hel.-p the chil.d to value the cul.t\4:ral.

diversity.of Cameroon.
:f. to hel.p the chil.d· to appreciate the need

to ahare with other sub-groups within tr.e
nation.

g. to devel.op in the chil.d an a-ppreciation of
the importance of cooperation ~.d tol.erance
Bnlong !Ulti ons •

Content

The Civics Syl.l.abus comprises structures and Current
Affairs and in classes one and two, ~ths, l.egends, -und
iol.k stories. Under structures, the fol.l.owing storics
wil.l. grea~l.y hel.p us to achieve the aims end objectives
of the Civics Syl.l.abus: The .School., Vil.l.agc and Vil.l.age
Life, Town nna ~~m Li£~, The Division, The Provinc~, and
The United Republ.ic of Cn~eroon.

• •• ~!,.- -

The historical. and geogra~hical. aspects of ~ach

l.c~son b~co~e more mcaninqful. and interesting wher. they
~rc rcl.nted to th~ above topics. Aa chil.d~en move froe
one cl.aes to another, each topic in the syl.l.abus incre~se5

in content and coepl.exity.

To keep the chil.dren abreast with the dail.y h~ppeninbe

in thl.' school. community,the vil.l.age, the division, the
province, the country, and the worl.d, current affairs
shoul.d be taken up as they occur, c.g. the visit of th~

~resident of France to Cameroon.

The objectives of the current affairs aspect of a
Civics syl.l.abus woul.d be:

l.. to sti~ate pupil.a' interest in everyday events
and activities that have significance for the
comcunity in which they live.

2. to devel.op their abil.ity to Observe everyday
activity and current events.

3. to encouragc pupil.s to seek information by
asking qucstions.

4. to encourage and devel.op their skills in oral
expression.

The fo~l. current affairs l.essons for cl.ass one
shoul.d be c;eferred until. the last term. Throughout cl.ass"'~

one ~nd two, current affairs need not appear on the ti~c­

t"-bl.e ns a separate subject. A1.so, as the type of topics
which chil.dren of this age and l.evel can ben~fit may not

BEST AVAILABLE COpy



to. I ;..,'
IGTHODS 0;" l'i~ACHING

.:

Any aCQdccic subject has at least two main cbnrac­
tcristics--a body of kno~ledC~ and a particuiAr method of
inquiry. The. field crr inforill~tion into ,mieh ~~l5tudy of
civics can toke children are 150 e:tensive·thrit: the inform- '
ation c~ot ·be·definod•.~ important aepoct of the ;
teaching of. civics' throughout the primary school,courso,
is the stress on the eki11s of inquiry--thc-ability to'
observe ~nd collect information independently, to see
actual rolationehips"an~;toroach conclusions based on
rationality. ~us, thc development of procise mDthods
of mokin~ direct ~bservation8'and rocording soci~ cxper.i­
Illonts. and tho communico.tion' of the rosults, arechnro.c­
toristics of tho methods to be omployed in the toaching
of civics. ~s apPrOoch provides tho learner with a
li:fc-long tool.

The acquisition 'of mere facta on the othorh~, h~
limited v:Uue. Facts Bre iC1)ortont but what is more
illl:Dortont is the mannor in which tho child acquires and'
applies tho facte. In order to achieve this, the followir-r
c~~ges in the ,methods o:ftea~ing ore necees~~

1. Leo.rninc situo.tions must bo created by posing
problems for the children to solve.

2. Opportunities IIlUSt bo provided for 'children to
find out things forthemselvos--roIllQmbcr the
Chinese proverb:

"I hear and I for~et

I soe: and I remember
I do and I unde~stond."

,. The function of the tetich~r is no longer to lec­
ture and dole out facts but to organise, stimu1at~

and guide tho childron by skillful quostioninc
nn~ productive handling of groupe.

4. '1oo.cher Should make full UCSe of outdoor role­
plo.y~nc and grOup activitios as means of dev~lop­

ing the attitudes nnd'quo.litios specified in
the aim. ,

5. Pupils must be helped to seek informo.tion from
tbo environment, not .only from booko.

N.B. P~rticulQr 'o.ttention should therefore be paid to
the methodol.gy section of the Toacher's Guide which
stresses tho child-cantered discovery ~thod and
activity-centered approach. This soction of thr.
book o~fers suggestions on possible ways of teachinf
ench of the topics in tho Sy11Bbus. The teacher i~

roqu~stod to uso tho sUCgoGtions, and'to innovate.
Eounl attonti~n is nlso drawn to the eoction on th~
utilization of rosources. In this respect, the
tonching of civics is particularly demanding but
mnX1muc utilization of rOBourcOG in the environm~~:

m~es for effectivQ te3ching.

Tho ~dbook ~BO attelllpts to o~for auidonce on
evaluntion. espc~ia1ly in tho differont areas of attituc •
:md values. The voco.buJ.1:U7 list is a guideline to thn
r~gc of words to bo ueed by tho tOBchnr and is Blso
a checklist on new concepts to be introduced in eAch cou--



ba frequently avo.1~ab~c, tho toacher is advised to toka
up current affairs ocl;V when thero is n suitable- topic; ...­
3. g., thc'colebration of cloath .in tbe village or an ,im­
portoxrt' marriage ceremoZ1¥"in the colIIIDI.U1ity • One current
nffairs ~oeson in n ~o·weok periodw1~ be quite ample.

. .• - or.· . ..

In c~assc8 :Cno,' two, l\n.d 'three, currant affairs .
aho~d nsfnr'ne poseib~o be confined 'to 1occ1 and natio~

topics. As tho Ptipi~e can ocly'oOlllllr(!hend straight­
forw3rd avants, tho' to~ics must be within their pover of
understnnding. '

In c~ass~s~onc ana tvo, ~agQnds, ~ths, 'and folk
etories'fo;'lll 'an ieportant pert of 'most African c~ture.

They ehou."l..d,·,ther"':forc~ be 1nclu!ed in 'the Civics Sylla­
bUG. Stories'wore created and ~ld :tor difforent purpoeas.,
The myths were to~d to .exPlAin.....g;-cat ~steries..of our .
wor~d: how the world bogan, how men CCIIIO, the origin
of des.th,of dnY aiid' night, rain, drought. tho sun ::md
tho moon. thunder and lightning,of'kingehip, and of
social, ci:iesos •. :;.. . : , ",'

Lagands are eto~ioB ,~icrr poop~e te~~ about their
PIJ.st and the great mtIl of their PIlst, about movements of
poop~o, wars and ~isa.s~ers; founding of dynnstics and
cities. Legends aro nOt true stories. ~he poop~e in thor­
lU"C ~nrger thori '~ife 'ande.o, 'Often the accounts of wh~t

thny did. Theybnve ,aJ.:ea.rly beon told for par'tic~o.r

rc~sone, soeetimee to estab~ish tho claim of peop~e to
remain on tho lands they noW occupy but more often, to
glorify these legendary' QD~eetor. 80-. thnt ,-their deecen­
dante CQD gain Boma, extra Blor,y'~or themselves.

on tho other hand, folk storios are sometimes nbout
lleo:p~e, -somot'imes' Bbout g1!mta, witches, or lIIOl2,8ters,.
The mostcollllllbn cre"about :uu.mBle a.nd insects:'.tho ch3I:lo~.:
tortoiso,' le~pard..elephaJit,-lion, hAro,;or spider,:

In,'th~ 'no-t' distont past': storios "o~o '~~':Uy told
to childre~ in tho eveninsby their parent. and grand- •
parents. 'They" represent'ad -a. vory "lso and -plea.sant po.:~t
of ";ho tro.di tionnl oducution of chi~dren for they t!\UC: 'C

mcinnp.rs lind customs nndkopt c1ivc'a ~ory iicportont p~.
o'f the ouJ.-tu:-u heritago; ·the :era.1 ~itero.ture ,of Afr.ie"l..
If you observe 0. child listening to n well-told story,
you will soe·tho.t his ~._~ whole 80lf. is~o.r.froe

you. He is ~elivingthe adventuros'of the a~ro you a~o
describing. 'He bocooes tho tortoiso,trickiI1€ the cntc~O:i"

He becomes the bra.ve king'~oadiDg his,wo.rriore,tp,Qattlc
or the ~ poor boy who is rewarded, ~Qr "S'oodne~s., '. .'

.. :1 ,. .: . ' ....

Children -not only lo,,~"stories-,' they tuSO lDo.rn from
them. ,'They loarn to deve~op imo.gination, 1:P make new. and
1iI0r:! wonderful. pictures .in thei;- ,minds. 'rhey also, 'lea.rn
new words o.nd expressions" .. thus enabling them to speak .­
better end to describe' things c~cr.l.rly•. , l1Yths,•.lcge~B,
end folk stories nre pert of C~eroon cu1turo.l,h~Btory.

;" 2:·

~ . :
",
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Toncs

SCHOOL.

THI: HONE AND
F.mILY LIFE

DIVISIem·····

TOWlf

PHOVINCE

TIm 111.TIon

CIVICS - SUGGESTED SYLL~US .

Members of the school f~i1y

Headmaster. Headmistress,
Tea~hers" Pu~lls.

Members .0£ ~he'fac1iy and what
each of the~ does -
the father, mother e.g.
childre~ carrying water, splitting
wood, sweepinG the hous e and
clearing the oocpound ~ ..

.. ..
:'f'

Oriein of the name of the
._ ..• l>.:I.y;i.s ,iPfl .. ...
- .. Name of the Divisional Officer
- The division in which the

school is situated
-Some biB towns & villages

Things.we lee in our town
i~portant people. in town
the name of our town
important places in town ­
football field, district office,

.. townhall;' 8: Motor park.

The heau of·the province
- The Governor'
-' The nane of Provin·ce •.

Names of Head of State
Important events ,in
Cameroon .
11th February
2bth f1ay
l'he I1.il,I:Ie of t.he qOUJl~r.Y
and the name of the
Province.

BEST .4V;.1ILA8LE COpy



TOPICS

SCHOOL

CIVICS - SUGGESTED SYLLABUS

CLt'.SS TWO

. -, . -. .... : -.... -

The Significance'. of the .School
Uniform.' I ... -::.

Ibportant events in the
School - Youth Day Celebration •

Tiill HOI-IT: .um
I',U-ITLY LIrE

DIVI3IOl!

TOilli

..

Respect of the ri[.hts,of
.-.the..meIilbers of the.. - .- - ... ....-... _.__.....

family •.

. \ .

How the division is
governed. .

The role of the 1IJ~ort.:uit
people in town
- The District Officer
- The l-1ayor
-.TheMedicalOfficer

-." ...

.............. --

PROVInCB

. .. ", ....

THE NATION

t e . . .
How province is governed··'
The n~e of the governor
of the province •

How the provinces are
governed .
Different provinces of the
country
Our neighbours •

..- .._...._--



~Ol'ICS

;iCHOOL

~m: HOME AND
::';','.l'ULY LIFE

DIVISION

TO~-m .

CIVICS - SUGGESTED SYLLABUS

CLASS THREE
. . .

' o.

Duties rights and
responsibility of members of
the school family. .
School rules and regulations ­
What staff and pupils do.

,F~mily s·ticUrity and persons
responsible ·for··it.
Traditional rights in the ,
family. - .the birth and naming
of a baby in'the facily.

: '. ; .

., How the odiv·ision is
governed
Icportant 'celebrations
Youth Day - 11th Feb.
Referand~ - 20th May •

. How the to.m is governed
How disputes are settled in ·1;own··
Those who caintain peace in town
The town council.

J

How the province is governed
~ssoci~tine, Credit Union
Football clubs, traditional groups
to promote culture. .
Visits to province by national
« Internntional visitors
The 'nanes o£ othe~ .provinces.
The names of governors.

Our national days celebrations
How country is governed.
- Head of State
- Assecbly
- The governo~st etc•.
The or1ein of the name of
Cameroon.

BEST.4VAILA8LE COpy



;;:;IiOOL

CIVICS ~ SUGGESTED SYLL.~tJS .,

crr..{ss FOUR - - ••

People who help us to build
the Bchool - The P.T.~.

The administration of the
school. .

, .

A simple family tree
~'~:3 Hom:: ,i..W The ;xtende~ family, uncIes ,
• ·ITy LP'E aunt", COUBl.nS etc.

.. - Far.Jily bUdgetinG
Method of saving money•

::UIVISION

:Cilovn:CE

.'.J"'-- i'bTION

. How: .t.he d.ivisj"o.n .is governed
The work of the Divisional'Officer
- Customary Courts
- Magistrate Courts
- ~doinistrative division of the

Country
- Sub Districts

..Icport~nce o£ the social services
i.e. Hospitals, Post Office, Social
welfare. ilaternity !ioee::, Ge.ndamarie
The Government of the town
The work of the Mayor
The District Officer
The Adninistrator
The Police

Development activities in .the
province.
The Governor and his duties
How the province is governed
The activities of the C.N.U. in
the province
The National symbols

~
a~ the :f'laG'
b antheo
c coat of arms

The CNU p~ty

The Head of State
How the country is runned
The O.A.U.
The U.N.O.
National events

~
a) Agricultural Shows
b) C.N.U. Congress
c) Elections into National

AsseI!lbl~ etc.

BEST AVAILABLE COpy



TOPICS

SCHOOL

Tr.r: HOm,: AND
r:JIEY LlfZ

TIIVISIOlT

. ".,- .•~~.

, ,

CIVICS - SUGG~STED S~~BUS

CL.,\SS FIVE

The importance of the ,school
to the Community.

Place 6f origin' explained' '
,People. who wbrk in the villa~e

'and their main functions
What g~od rneD~ers of the
vill~ge ouzht to do - pay taxes,
obey laws anlrticiPate in
COI:llJlunity wo

. . .~ ...

Governm~nt a1l;rive_
The differen·1Jt

Certificate of Occupancy
- How to get a building loan
- The President of the C.N.U.

and Y.c.:n.u.
\'1. C.11. U. .,

Village & Town life co~~ared

110\.. town is governed ,
Financial institutions and
tnxeo
The C.N.U. and her' organo'

'. W.C.~.U.'& Y.C.N.U.

How the province is governed
continued
The work of the Governor
Important events in the :r'rovince

THE Nl.TION

. !:'.; '.
How the Coun~ is governed
The C.li .U., Ie.. organs s.. functions
1'olitical, ev' 'tion
Molti party the one
party system "

, BE$T AVIt;UIBLE COPy,
; ,



Tones

SCHOOL

THE HOI·IE lJID
:;'~'JULY LIFE

DIVISIon

TOWH

PTIOVINCE

TIlE NATIOn

CIVICS - SUGGESTED SYLLABUS

CLASS SIX

Traffic 1n and around the
S.chQ$U. .-. '. ....: _. : '.'
The probien;s- ot the' school
Community..worlt.,. ;Paynent of fees,
Duying or uniform
Professional consciousness of
teachers
School as a'CommunitY'Centre-'
Civics and Social functions

S.ocial l;ler.\"!'~e~.:-: .~ed cross,
Doy Scouts, Choir groups~'-'-­

Bow disputes are settled in the
Village.· .'
The Villag~ .traditiona! council •.

4. '.'

How the di~lsion is .ruled
The role of the Divisional Officer
Council service
C.N.U. ·SectionPresident·
Sources of revenue in the
Division.

The towns needs i.e. water
sewage'dioposal, crome protection
eig. buglary, pick pocketin~.
Accidents ..
- To-.m Council
- The' Town Courts

How the province is governed (cont.)
The work of Governor, Parliament-
arian. . '
The problems of th~ province
Roads, education, Unecployccnt
health fccilities, and touristic
sightlj etc.'

HOlot the country is governed
The President of tl!e llepublic of
The Constitution
~he importan.t ~issues, - the
Referandum 1972 . . .. , .
The Nntional ~sserobly

Rule. of the President in the
N~tional ASB~cbly

The elections of parli~entarians

Administration of Justice in
Cameroon, The Courts, The Citizen
&Law , Regional Organization ­
UDElle, .O.l••U.
International OrGanization -
- u.n.o, m~3CO, Uh~CEF, FAO, 110
The Ca~eroon National Union struct­
ure & objectives, its history.

BEST AVAILABLE COpy



ART AND CRAFTS/TECHNOLOGY SYLLABUS

INTRODUCTION

"~"1" ,r,

"Cra~ts 1s about making things"

,"Technology is sciences applied in the making of things". . ~ ..: ~ :r .
A1lll: The aim, o~ the syllabus is to teach children how to makr.

use~ul things. In doing these the children will be able
to:

(a) Develop the ability to identi~y and 801ve practical
, ,problems. " "

(b) Enc~urage.resourBe~ulnessand ~~~ati?ity in the USE

o~ mater1als. ' ', .

(c) Develop methods t skills and techniques ;~ good horn,-
making.

(d) Expose the childre~ to those skills which may
subsequently enable' 'thee to find employment.

'Principles:
(a) The tools and ~terials used should be inexp~nD1ve

and available locally.
"(b) The syllabus'ls flexible to permit regional variatL. . .... .

in:

( c)

(d)

( e)

. i.: Mat'eriais avaiiable
11. Local crafts~' traditiOns ,and sk!11's.
Teachers using this syllabUs shoul·d 'use their
discretion'regarding.: ' ' .', '"

i. The objects'sei.ecte~ fpr craft projects ,­
thea eEihoti!d 'be ;within the ,child' s capacity
and o~~er reasonable choice. _

11. The nUmber 01':th~gsmade-t bearing in mind
that lt 'is 'better to complete one thing well
rather th~n "many "badly., "

Teaehers should explore the .possibility of makinG
an' Object' fr'o~ d1~rerent materials' in order to
develop adaptability and resource~ulness.

Finally teachers should not feel restricted to
activities suggested in this syllabus. New
techniques and ldeas for art and craft activitie~

should be explored and included in the syllabus.



-_ ...
".;

(2)

(f) Every school will require one~e~ber of staff
who has attended a b~sic Lrt, Crafts/Technology
Education Se~inar and' subsequent co~ses in

tec~miques at the Divisional CraftsWorksJ!op
level.

ilaterials and i!ethod

(a) The"Crafts outlined in the sylla.bus have been
classified according to tla.t~rials used, techniqu"­
activities' and things to De ~ade.·

ExaiJ.i2le I ..Wood (corJ::Jon everywhere).
Things wllich can be Dade frotl wood incluC1e e.g.
cODbs,spoons, furniture, toys, sports equip:Jent,
wusical instruoents, boxes, sicple far~ bUildi~~.

etc.

EXC::J.Pl.ELt~ .Leather (:iTortr.ern!~reas)

Tl:ings' wticl! can be~aue frou leat~,er include
e.g. bags, sandals, ~ea.ts, book covers, bel ts, e'~

(b) Prep~ration, organisation and supervision of ~l~

work is very esocntinl i.e. (a) H~terials,

~ools, use of local craftsuen ana wor~ nrea.
- Certain cctivities would re~uire individual or

group particiIJation in which de:Jonstration anJ

practice are very essential.
- Care anacaintenance of tools are eSB~ntial in

all work o~ganisation.

- _The class 13110uld l'!a..~e· a box in ....llich scrap cnd
waste DQ.terials are collected fro:! the hODes,

- ..
shops an-:' surroun~1ngS e.g. erJpty tins, wire,
new3pa~ers,' etc.
Record of children's vorl: should be l:ept by the
teG'.c~ler•

BEST A VlJ.lLABLE COpy



Topics

\"0odwork
and
Basketry

Clay
modelling
Pottery &:
Sculpture

Hetalwork

Materials

Wood
Raffia
Bamboo
Cane
Calabash
Nuts/Beeds

Clav
Plaster
Soau
Stone

Sheet·
metal-&;
tins
Wire
Hachine
parts

Techniques

Sawing
Planing
Cuttinf.
Joinery
Carvine
Modelling
Assemblase
Veaving

Cuil 8: Slab
IIo6ellint;

'Slip decoration
anc~ Gl~zi.")g

Castint:;
Carving
110uldin;3

Cutting
:Bending
Beating
Soldering
Forging
Twisting

~s_~

Creative play
activities with:

- sticks
counters
building blocks
beads/seeds

Creative play _
activities with mud
clay, sand, stones

- modelling
- sand hill

Creative play with:
wire, tins, etc. -

------------

!7'i',;rework

Leather
and
Plastic
\lIork-

Cotton,
wool and
Synthetic
Fabrics
(He\'l and
used ­
materials)

Cotton
Haftie.
Sisal
Sa80·
Scre....riJine
Coconut
Banana
Struv,
Grc::.sses.
needs
Oil palm

Leather
Hides and
Skins
Plastics
Rubber

Dye making
and dyeing
Tie and Dye
Discharge
printing
13atik
Block Jlrinting
(Silk screen)
Spinning and
weavinc
Sewing and
embroidery
Crochet
Knitting

\leaving
Plaiting
Braiding
Twining
Spinning
Crocheting
Se\'ling
;:Ua~rame"

Knotting

Dyeing
Stitching
Embossing

Creative play with
materials:

- dressing up gai.ies
- colour matchin~

Creative play wHb
1'ibre:

- twisted fibre
- twined fi'.)re
- plaited fibre

Familiarise the
children with animals
in tae environment
e.g. goats, cats,
rabbits, cows, etc.

BEST AV,.1/LAllLE COpy



Class 2
&'~' :.J~

- Toy models e.g.
houses, implements
furniture, etc.

- B~adwork

Hodelling:
- Animals/reptiles,

birds, etc.

Toys and models

Modelling
'figures, etc.

- Drawing pens
- Organic jewelry
-Soya and chop sticks
- Chewing and spill

'Sticks
- Sticks for countine
- Twig sculpture

- Impressed aid relic:
plaques
Coil pots and figur~2

- Spoons
- Beads

-------------------------~..
Creative play
\'lith mEtal:

Construction sets
- metal percussion

instruments

- Dressin3 up g~es

'-li th dolls
- Fabric pictures
- CostU!lles

Strings
:Jangles
~lecklaces

-Identify animals
that are skinned
e.g. goats, cows
etc.

llire sculpture
and abstract
foms, etc.

- Dusters
- Pads
- Rag-dolls
- j,'uPi)ets and

costuracs

- C~rdlooms

- ~'love:l book-
covers

- Banana fibre
Sculpture

Know the
differences
between:

- Bides
- Skins
- Kip
- Plastics
- TIubber

BEST AVAILABLE COpy

Decorated surface,
- Cut and folded El:'. ~ '.,
- lIire jew~lry

- Kerchiefs
Bags

- Bundles
- Cravuts
- Patch"/ork quilts

Cards

- Bamboolooms
- Bags
- Brooms
- Mats

Workina with lcather
and !'lastics:
- Strips
- Bookmarkers
- Shoe laces



End Profile

General Personality·
tra~ts

Show some level of:
.·Initiative. cran.ti..-iT
: .. resourcefulnes~.

critical ability.
readiness to il1nov!:\t~·.

self-reliance. etc.

.. Class 5

- Boxes
:.. Rattles
:.. Combs and spoons
:.. Walking sticks
- Decorated

calabashes
Kites. Fans
woven types

- Toys

- - -:-r

Class 6
- Baskets. Containers
- Musical instruments
- Utensils

...- ·F-arm i.mplements .
- Furniture
- G~es and Sports

equipment
- Building (farm and

home)
- Hunting and fishing

eguipment .

Group modelling
Painted pots

- Dishes
- Sculptured forms
- Bells
- Flutes

- Dishes and
bO~lls

- Fans
- Pendc.~ts

- :aracE;lets

- DyeI!lakine
- Covers
- Belts
- Cloths and

wrappers
- M:?ts/rtugs.

- Boardlooc
- Cont:liners
- Brushes
- Hats
- Bel ts
- Scarves
- Ties

- Thones
- Purses
- Dook oovers

Druns

Slab pots
- Bricks and ~iles

- Simple kiln
~onstruction

.. .. ' . ',' .. .. - . _. ~ .. " .. -

- Biscuit moulds
- Scoops
- Funels and cans
- Boxes
- Charcoal braziers
- Graters

- Towels
~ Bed/table covers
- Ties' _..._....
- T-shirts
- Soft furnishings
- Screens
- Pictures and wall

hangings
- Lampsr.ades
- Eats
- Costume fabrics

- Tablelooms
- Baskets
- Thatching
- Beds
- Hairstyles
- Screens
- Nets a.'"ld hammocks
- Fencing

- Ilelts
- Sandals
- Sen.ts
- Buckets

BESTAVAILAELE COpy

General Attitude
~aras worl~

Show some level of:
- Willingness to

work productivelj,
.- Te8.!;l spirit •.
- Appreciation of a

job well done.
- Respect for other.;·

jobs .
Safety preca'.lti o.~:.

Specific At.:~iJ:.udc ~.
towaras Arts. cr?:~'
B:r.'C Tecl:no!oe;r

Show soce level 01":
- Ability to ide~­

tify end solvE:
practical pro";:,~.c

. -' Good desi.;n t1:1Cl
creftsc:l.nshiV

- Appreciatio~ of
indigenous end ti_
contemporary ilr+~

and crafts :lr.[: "t~~ •.:.
artistic ~1d c·~­

tural vclue.

Attitude to Prc1ucti-.,
ancf15rs,;FiDuhcn ..-

Have a basic degr0
of coopetence il•.;-:
us e of tools and
materials and do
simple maintenan:e
services in the
environr:Jcnt

- Make sooe useful
articles for the
hoec. the fa~ a::.c.
to satisfy b:J.sic
social needs.

- Have SOI!le iden.s of
coopcrn.tive method~

of oaking and
selling of craft
1tees.



Materials Technigue~- .- ._---. __ •_.:::CJ..=.Ss 1

~rirawiJlg
.~.:PaintfnB

..
.._- -- ...- ....... - .....

.~ .

Picture ,c:' Pencil
Dakin:- and" ',-'-"Ink
LetterinG' :.-. Chalk

" Crayon
. Paint·, .'

Dye
Charcoal ,- j '\'

i .... : Paper/Card .,'

. r
, "

• .. _ _ .. a

Art aetiv i ti c';
designed to

. ~evelQP se:1se 0' ,

.. line·
- shape

'Colour
.pattern

, - pa?er leite:::..... .- ...... ".- -- .....

--.~ .-.-.".~: .... _. : ",.. ~ "

Fini5er and 11~';:':

patterns
RubbinGs
Mono and
Polyprints ._. _, . _ . __. __..

-Ofi'oHs ",
Blocl{s .•
Scr::l.lJe prints
SteTlcillin.:;

Pri:1tin5
Materials

- VeGetables
- Clay-- .44_ •••,

Polystyrene
•. Wa..--::

Pa.~er/co.rd

Strine .
Mis cellaneous
FOUn:1 objects

',' Patter~.
work an:].
Bookcr~its.

~.. .-.;.. .

Desi-·:.-.
"nnQ -
Construction

DOueGtic and
Industrial
\'T~ste

inclu:Hng
Glas:::

'Cork
Shells "
Hor:1/bones
Barl:cloth
Leaves
Fe:l.thers

3 - dinensional
,·AsselJbal.;tes anc1

Const.ru£l.t1ons

CollectiOi: ~.,

na.tural c ~! ~ ~ ::

e.::;. fe24t:.~=.'"·
cor1:s, lea-:cc
etc.

Tins, Bolts
and nuts
PaLl oil

: Paper
. Sa\ldust
'Grasses
Custic SodaWax
Candle drips

:1

BEST AVAILABLE COpy



Claso 2

Art activities
desi3ned to develop
sence of:

- line
- shape
- colour

pattern
- tJove:Jent

- Cards ~ picture uakin~

Faper kites

FinGer and stEl:Jped
block-pcitures and
patterns

Creative activities
wit:l collected
n~tural objects e.c.
sl:ells t bonen, leaves t

etc.

Class :3

- Coloured paper
collagen

- Fattern oakin5
i..."l other shapes

- Crayon drawin~

- Kites

- Potato ;rints
-liax texture

i:"]~)ressions

- Junk ootlels
and toys

~ 'Bolts antl nuts
- Tie and untie

bol ts an:1 llUts •

REST AVAILABLE COpy

.Class 4

- Coloured ~aper

IJosaics
Linear patterns

- Fen and pencil
drawinl!s
Charcoal pictures

- Wax iu~ressions

- Stencils
- Book covers

- FaIJerstri~:· t~ '...
FU?i,ets t etc.

- Candle st:::.n':,:;
Sol;:1er joints



Class 5

- Paintincs
-:-Letterin6
- DiQ.6r~:J:Jatic

.dr:l.\dn£;
- Scrapex:. boa.rd

,Pictures

. ".- Wax LJ~ressionD

"':'.StencilD
~'GreetinG cards
- Wr:>':·~.inc ;a:)ers

- PD.~)ie.J:J.c~,e ::Janks
- FiGures

- CanJle st.:.nd
- Oven :lesi[;,"Il

a."'1d ::lo:lel
. construction

- Waterfil ters
- Biscuit tins and

bakin[i :::lOulds
- Re-?ul~ed ~~~er

0801: in;.;

Class 6

- Group lJUro.1s
~- S1@lwritine ""
- Poster design

. - :BQok illUDtratiollD

'- Wax i::J~;ressions

- Posters
-Greetin~ cards
- Illustration

(Silk screen)

- Collages
- MobUes
- Chi~es

- Can~Ue6

- Soap
- Paper
- Polish
- SUGa.r extraction
- 011 po.lu

process ins
- Oven construction

BEST AVAILABLE COpy



Nutrition
and
Cookery

Materials

Local food­
stuffs
Kitchen
implements
and utensils
Cooking
apparatus

Technig,ues

Methods of
Preparine food
Methods of·
Cooking food
Juice extrat­
ion.Preserva­
tion and
Stor~ge of
food; e.g.
dryine;, s~ol{ing

flal til.::,
bottliuB etc •••
:DuaGetin~

r'i~rketin!3

Class 1

- Flower garden:
pr~ctice with SOil,
grC\'line

- Growth gra,hs or
charts

- Namin·-;o: and
recognizing loc~l
foods

- Play.at.ki '!; C.1H~;1 ;

play or cakinG
I:leals.

- Rules concer.1in~

meals... . "
- Play tea party,

play restaurant
- Play Jj]arl~et

- Integration witr-
language and
maths.

BEST AVAILABLE COpy



e. t;.
oran.. ··:;::
1 e~:c ,~,:: .•

~~ 2~~~~~'~~
steves

- KitcheL'. sa:.1i­
tatior. e. C.
kee~,L"1r

ki t 011C:1 01 e~:
prcp~r scrvil:,:;
te;:ll)er~..t·J.r2:-"

- Storage of
gr:.ins a1~C

flours
- DudGetij,l:

for fe-od monc/.

~-1.

- Expanded vege­
table garden.
Discuss its

us e as a t1:=3.:".,:
fer icprcvi:,·
meals.

- Pla.n.:1in:'
meals tl=L~
the thrc~ '..

fi~~~Ee "J.r· :
food in t
bod""l, I::, c'" • " •.
ing s ,,..,,., '
lligelJti~;.
Eatin.z inc.:'
tc pre"lc::-:
sickneS3.
CookinG tz ~ ­
niques:
a) Sitl::,h

juic';! . .:-c'­
tr~'::·,a ... :

Class :5

- Vegetable garden
with simple vege­
tables.

- Growth charts
- Review of uses of

foods in the body
Practice at
classification into
three food groups
E,nergy, Construction
and protection
Discuss connection
between growth and
good nutrition.
Cooking techniques:
Cleaning food,
cutting and· chopping.
Boiline and frying

- Soups and beverages
- Three stone fire place
- Revision and exr~sion

of food habits and rules
concerning meals.

- Visiting the m~rket to
see different foods

- Integ;r:ation . with lan­
guage a110 ~~ths.

- More work with
flower garden or
herbs

- ~iscussion of the
iwportance of growing
=ood for the family.
:.:cognition and
n~;::ing of local foods.
- Sim~le uses in thebod,.. {energy ,

construction,
protection)

- Simple rules for
~oud preparation:
e.g. Avoid flies

Clean pots
Wash hands .

- Play at market
Inteeration with
l:mgaage and maths

- Gro'vlth charts

((~.tf \"-0
Class 2

BEST AVAILABLE COpy



.. . '

Class 5

- Boxes
- Rattles
- Combs and spoons
- Walking sticks
- Decorated

calabashes
- Kites, Fans ­

woven types
- Toys

- Group modelling
- Painted pots

. - Dishes
- Scullltured forms
- Bells
- Flutes

- Dishes and
bowls

- Fans
- Pendo.:lts
- Bracelets

- DycI!Iakine
- Covers
- Belts
- Cloths and

wrappers
- Mats/Rues.

- 13 oardl 0 0I:l
- Containers
- Brushes
- Hats
- Belts
- Scarves
- Ties

- Thongs
':" Purses
- Book aDVersDruos

Class 6
- Baskets. Containers
- Musical instruments
- Utensils
- Farm implements
- Furniture
- GaI!les and Sports

equipment
- Building (fare and

home)
- Hunting and fishing

equi;pI:lent

- Slab pots
. - Bricks and tiles
- S impl e kiln

cO::1s"tructio:l

- Biscui~ o~'ulds

- Scc;::p:::
- FU:lels :'~1. Ca.'1S
- Ioxes

CIE:.re JaL Jraziers
- Gr:.tCl'llS

- TO'i;e1s
~ Bed/table covers
- Ties
- T-shirt:::
- Soft furnishings
- Screens
- Pictures and wall

hangings
- La:ops:.edes
- fIats
- Costume fabrics

- Tableloocs
- Eas]:ets
- Thatching
- Beds
- Hairstyles
- Screens
- Nets a~d ha~Qocks

- Fe:-... ci:r.3

- Belts
Sa.:ldals
Se.:lts·

- Bucke<;s

REST.4lJAILIIBLE COpy

End Profile

General Personality
tra~ts

Show some level of:
Initiative, creativity
resourcafulness,
critical ability,
readiness to innovat~,

self-reliance, etc.

General Attitude
toWards work:=-

Show some level of:
- Willingness to

work productively,
- Tea:J spirit,
- Appreciation of a

job well done,
- Respect for others'

jobs
- Safety precautions

Specific Attitude
icwaras A~ts;-drafts
~YiC'f'.i.'010&

Show soce level of:
~ Ability to iden­

tify and solve
practical problecs,

- Good design and
craftsoanship

- Appreciation of
indigenous ana t~c

contenporary artc
ar.d crafts .:lild tL
artistic and cul­
tural v:,llle.

1l.ttitude to Pro'l:l:t':: .
ana".OTstr~buhof.'-·--·

Have a besic degree
of cocpetence ir. the
use of tools a."ld
materials and do
simple maintenance
services in the
environment

- Make soce useful
articles for the
hocc, the fare and
to satisfy b::l.sic
social needs.

- Have some ideo.s of
cooperative metr.ods
of cakin:: and
selling cf craft
iteos.



."

TORies

Picture
IJaking and
LetterinG

Pattern
work anI!

. Bookcr:lfts

Desizn
and
Construction

Tec~moloGY

Materialo

Pencil
Ink
Challr
Crayon
Paint
Dye
Charcoal
Paper/Card

Printing
Materials
VeGetables
Clay
Polystyrene
Wax .
Paper/card
Strine
Mis cellaneous
Fou.'J:] obj ect::;

Dowe::;tic and
Inuustrial
'rl.:lste
inclujinG
Glao:l
Cork
ShellG
Hor:l/bones
Barl:cloth
Leaves
Fe.:lthers

Tint" Bolts
and nuts
PaLl oil
Paper

"Sawdust
Grasses
Custic Soda
Wax
Candle drips

!eclmiques

Drawing
. Painting

RUbbings
Mono and
P61yprints
Offoets
Blocl~s

.Scro.pe prints
StencillinG

3 - dinensional
At,t, e:Jbalr,es anu
Constructions

Class 1 .

Art activities
designed to
develop sense of:

line
shape

- colour
- pattern

pa:;;,er kiteo

Fin:<er anu ha:-}
patterno

Collection of
natural objects
e.G. f'eat~:ter:;,

corl;:s, leaveo,
etc.

BEST AVAILABLE COpy



Technical EXhibit G 10: Past TeaclEr Certifyi.n:J EXams



.Dur~e; Jh
Cae!. : 2

MIN"UU'" ....."'----------------------------------G-IU

-Page 1-

PSYCHO • PtDAGOGIE GtNtRALE

LIS clndidats traitltt'Dnt au choix, I'un dn deux sujets .. ivants

Pour assurer la discipline dans une classe, Ie regard vaut mieux que la parole, et la voix basse mieux que
la voix pleine.

Qu'en pensez'vous ?

Quels procedes utilisez·yous pour faire r~gner une saine djsci~!ine dans votre classe ?

cCe qui est impor,ant, ce ne sont pas les connaissances- que'les eleves acquierent, mais celles qu'i\s
pourront acqucrir.1I

Expliquez clairement cette opinion et dites comment vous pourriez vous en inspirer dans la conduite
de YOS iec;ons Ii I'ecole prima ire.

MIN£DUC·DEX

Our~e: 3h

Coef. : 3

PSYCHO· P£OAGOGIE PRATIQUE

O?TION PRIMAIRE-------------
Vous YOUS proposez de conduie une lec;on de geometrie au Cours Moyen.

Titre de la lecon: La surface du losange.

Redigez'en une fiche de preparation commentee.

OPTION MATERNELLE :---------------

CAPIA • SESSION 1981

L'ecole maternelle est un lieu de premiere education.

Dites comment YOUS YOUS prenez pour faire acouerir aux enfants de 4 Ii 5 ans de bonnes habitudes.
Ce~ jeux font parties de quel groupe d'activit~s de I'ecole maternelle? Donnez Ie deroulement d'un jcu.

RESTIWr1ILADLE cory



Dur~e: 1 h 30 mn
Coef. : 1

MIN£DUC·DEX

Dur~e: 1 h 30 mn
Coef. : 1

DESSIN 81 £CRITURE

Repr~sentez un pousse·pousse plein II craquer.

Son propri~taire. un vigoureux gaillard. s'efforce de lui faire monter la cote.

Au bas ~e ce tableau. ~crivez en cursive moyenne

«Tu mangeras II la sueur de ton frontli.

TRAVAIL MANUEL

Pliage. d~coupage et collage.

Realisez un cylindre de 18 cm de hauteur et de 6 cm de diametre.

BEST ,'WAIL AfJLE COpy

CAPIA • SESSION 1981

John M
Rectangle

John M
Rectangle



MIN£DtJC~D<ti:X
Our" ; 1 h 3O'mn • Coef. , . COUTURE

~G"'lo-e_'Urt-I'"

Page "3

V2 patron

<V piece terminc(* (I' envers)

Haut de serviette ~ bouillie

CD patron

Travail demande :

• couper un« bande de tiuu de
12 em sens trame
16 cm sens chaine.

ExklJter un coin onglet sur Ie cott 9iuehe (ourlets termines 1,5 cm).

Pasw un fil i 1 em du bard droit

Poser Ie ~tron au bard du fil passe.

Couper ~ 0,5 em au dessus du patron.

Pre~rcr et manter un biais ~ plat' I'encolurt:

Surfiler II piece.

!a.!~_~_~':!.~!!~~: /20 pIS

Coin It ourlets 16
Bilis d'lnc:olure 2

AlPl'Ct et finition ..••... 2

20

BEST,4Vr1/LAflLE COpy



C'>:,I, : 2

nUDE.:lE TEXTE

Un. rude 13ison.

Page 4

. Le mois de janvier battait son plein avec des alternatives de froid intlfnse et de grand•• chaleurs. Au metin, un broujtl~rd t'nu
(lItt:lrd,,:t Qlle/que temps aux obords des concessions et fumeit doucement comme • regret, Alon, 11$ cases f,aient secouees de toux stridentes et les
c:o~r!!'1te' d",s maisons vovaient sU'!lir ta-dn,p.ment Ie pcup'e IIrelottent de leurs habitu's. Le long dEls oelissades en t'ges de mil 01.1 en I:lttes de bambou,
dp.~ !:a;n'n<::~ vihu!s da !~(1ues so"~ient. se prot{ogt':mt ~u vent glecial. Dev!!nt los concessions Its plus 8Ccueillantes, ou des gmes de charit' litaient BC'
oo".oil •. <:;'a~'.'p. j(lm \'1' :lnrrol:.re inc!llr.ulah,e de fcis, ils s'.,r'taient ried~ joints, Ie nez dans les deull mains el r'citaient d'une voill chevrotilllte et cas­
~~ Il,I; l\:N"r:H~~ titan;e' Iill!~ Ill(\lId!ar,.~, E: q1la!1d 11O~ aurnOr,e $(; faiSBi. tTOp e"lndre, il: s'~n Bllaicmt, cMss6s par Ie froid, en trottlOam t:ans une aU.He
d,,·\;r;;lior.,

Qullnd 19 .-.Jllli! d"ICm:it sourire, Hchassait Ie brouillard, glissait un rayon ti!dc sur les haillons.t Ie Cteur des ma!hrureux - La
jt1Jrllce .·l!~u;l!it ,r~~ riouc,,", jusqu'a !'~,eu,,~ ou Ie venl d'E~: s'en venait, bousculanl tout. "venait avec se~ lJouches de feu BIUr6es. Alor) ies foules en
\olldlouiilC! d~nn(l;en: de la tl!1!: d~ni d~t villJue. de ctla:l:ur dess6cNntl, d'une chaleur qui brulait les Veux, grillait les nerlnes. Les p....u'ets larnel\tables
chcrC'h..:em lil tr!llcneur, A,croupi. il rJll}mp. Ie o.aole chaud, dans des Ilspaces decouve:1s, les dromedaires tournaient d6sesp6r6ment leur '!lorme cou vers
l'Ouest e~ tendalCnt leurs T13:eaux OUVf!!"ts tlans un appel ~mouvant jamais entendu, I'appel de la ~if.

Lc soir remenait Ie froid piuS discret mais plus tenace, qui semblait sourdre de la terre et qui montait, montait 8 la limite des
chevp.uy.. La gaiN' I:t la jovial itt! des Noirs dhertaient les luelles et ne fusaient que la nuit autour des bons feux de bois ou I'on transportait Ie cercle
des Il;\:"~~ tntn:Tien;;. ctes !a~;Ir:~ qu'on ne $I !"Uil pas d"c:c.uter et des contes merveilleux qui env>lissent les sommeils des enfants.

ABDOULAYE SADJI IPrt'wnce Afric:ainci.

:i')C~~-!J:..t~II';E : 14 ~tio

'[xplique: l~~ motS et ellP;es~;onssuivanu :
tt!nu
tc.ux strlde'ltes
tn vlldrouille
lIOurdre.

2 . <.!lJ~~~~~:~p.~: '12 pts
a' .. C'.r):l;:.:gl1l:z'(; '.Ito/UI:! .. ncndre au .....1~~·c.orr.po.;e • .1u ;>dUe: simp'" CC l'irldl,.,,:i~, PUIS liU present du conditionnel lilla 16re personne du singu!i..r

l;! ~ >. gi:' ;r.'SN""; d:J pl!':,e! uniq"cm('nli. 4 pts.

A;~alv!e I:Jili'lu~ de la phrase : aDevant !et cO'lcessions .... les ~tern£lIes Iital\ies des mendial\ts.

Dora"" i~ .-':'l~·t' C1 13 fClnCTlOn des mots svivanlS ;
oo,w",,,,':!r:t (H flirroit doucemenl comrr.e 6 regreU
aCC'~;T.p:i~ (oll des geste~ de C'harite 'taient accomplisi
Jlllnt! (iis $'..rr~taient pieds jointsl.

BESTlWAILA8LE COpy

5 pts.

1 pt
1 pt
1 pt

2 pIS

2 p:s

John M
Rectangle

John M
Rectangle



- .....
Our": 1 h 30 mn
ci,f. : 1

c;-- row ,....-. ............ ..,..
-Page 5

DESSIN. tCRITURE

."".

Un paysan labourant $On champ.

Au bas de ce tableau, krivez en cursive fine ,Un tre50r est cach6 dedans, je ne sais pas I'endroitt.

MINtDUC. DEX CAPME • SESSION 1981

Our6e: 1 h 30 mn
Caef. : 1

TRAVAIL MANUEL

D6velopper puis construire un plumier aux dimensions ci .pres

L = 18 cm

t = 4cm

h = 3cm

BEST~.v/!lLA[JLECOpy

John M
Rectangle



.IIIWUC·OEX,. .
Dyr6e: 1 h 30 mn
Coef. : 1

COUTURE

D6tail de robe.

Travail demande :--------
• Passer un fil de milieu
• Plier Ie tissu en deux
• Poser Ie patron sur Ie fit plie
• Couper au ras du patron
• Fendre sur Ie fil passe jusqu'~ 7 em.
• Border I'encolure et la fente d'un biais
• Executer une bride ~ bouton et coudre Ie bouton
• Surfiler la piece.

CAPME • SESSION 1981
G 10
Page 6

~!!!!!!.e de~~!Pfjo'!...: 120 pts
Aspect It prtsentation •••••••••••••••••
Biail d'.ncolure It fente •••••••••••••
Bride .. bouton ••••••••••••••••••••••
Flnition •••••••••••••••••••••••••.•

2 ptl.
16 pts

, pt

1 pt

MIN~OUC·OEX

Our": 2 h
Coef. : 3

PRtI'ARATION O'UNE LECON

OPTION PRIMAIRE

Redigez une fiche commentee d'une I~on de Geographie au C.E.

Titre de la lecon : Les points cardinaux ; s'orlenter.

Ol'TION MATERNELlE :

L'enfant apprend par imitation.
Decrivez un jeu dramatique dans la section des moyens : (4 ~ SansI.

BEST AVAILABLE COpy

CAPME • SESSION 1881



COUTURE
G 10
Page 7

/
i
I
I
I
I

/
~/...,..,.-_..

.-<:

•

REST ;~VAI:-J1ELE COpy

John M
Rectangle



MINI!OLIC • DUX

Dur';c. 4 h
Co'!I. : 2

1.r SUJET:

'2l:m8 SUJET :

CAl" • SESSION 1981
G 10
Page 8'

CULTURE G£N£RALE

Lei undicbtl , ••neron! .. ehoix,l'un des d.",x IUje!s suivan!,:

cL'hoinme heureux 'n'cst Pil5 celui qui fait'dans £a vie deux paiU ; I'une pour wn travail, ";'utre pour
son plilisir. L'homme heureux est celui qui trO~.I\·E dans son travail son plaisirll.

Appreciez cette pensee et tirez-en les principes pedagogi'lues qui s'imposent.

ILe grand risque de I'homme, c'est d'ctre detorme par :>011 metier.!;

Cette opinio.1 vous parait-elle justifiee 7 Si oui, quels sont les moyens qu'on peut mettle en ceuvre pour
eviter ce risque 7

BEST AVAIU1lJLE COpy

John M
Rectangle



IIINEDUC:-DEX

Our6e: t h 30
Cotf. : 1

MINEouC·OEX

Our6e: 1 h 30 mn
Coef. : 1

. ....,..,..-. O~~IUI.. - • ..al --

G 10
__ Page·9.-

DESSIN & tCRITURE

lIIustrez une scene sportive de votre choix: (course II pied, II bicyclettes, course de

pirOgues, etc.••).

Au bas du tableau, 6crivez en 3 lignes de cursive fine, moyenne et grande

cQue Ie meilleur gagne».

CAPI • SESSION 1981

TRAVAIL MANUEL

Pliage, d~coupage. collage.

Realisez un para"~I~pipede • rectangle aux dimensions suivantes :

L = 12 cm

I = 8cm

h = 6cm

BEST AV/t IU'. OLE COpy



"IN£DUC· DEX
,

Durie: 3 h
C.~llf. : 2

PSYCHO ·P£DAGOGIE G£N£RALE

c L'enfant doit etre Ie conqu~rant de son savoir et I'artisan de son ed~eationl.

Qu'en pensez·Yous ?

Degagez·en les consequences pedagogiques.

"N£DUC·DEX

Durfe: 3 h
Cori. : 3

PSYCHO· P£OAGOGIE PRATIQUE

!t!.!9!Ltfl!~M'l~ :

Une I~on de G~ographieau Cours Moyen.

Titre de la le~on : Les Regions Naturelles du Cameroun.

Redigez·en une fiche de pr~paration commentee.

L'enfant ne sait pas se structurer dans Ie temps ni dans I'espace.

Organis-ez les jeux qui I'aideront aSf situer dans Ie temps et a s'orienter dans j'espace.

BESTAVAILA8LE COpy

GCf51 • SESSION 12111
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ANNEX G 11

Administrative Analysis of GURC Project Components

1.0 Administrative Analysis of GURC Project Components

The project has a precise and clear-cut goal, the improvement of
primary education, both in quantity and in quality. In this project,
consequently, four administrative levels of the Government of the United
Republic of Cameroon (G U R C) must be considered because they are basic
to the project.

1.1 The Ministry of National Education Jl

The Ministry of National Education of the G U R C is, of course, the
authority and the decision maker for education. The administrative structure
of the Ministry has three major components, t~~ of which are at the central
government level: the decision making personnel on the one hand (political by
nature) and, on the other hand, their supporting staff or~anization. Added
to these, outside Yaounde, another sta~f structure also exists. This is seen
as "decentralization" by Cameroonians, but mic;:rht better be termed "deconcen­
tration", since almost its sole power rests in implementing ra~~er than
making decisions.

1.1.1 The-Line Structure

The Presidency of the Republic, in concert with the Education ltinister's
Cabinet, seems to be the only administrative unit able to make important
decisions.

1.1.2.The Staff Structure

For projects like this one, the Ministry of Economic Affairs and Planning,
on one side, and the Prime Minister's Office, on the other side, keep an eye
on all project components so as to amend or even reject thee prior to final
agreement.

Given this caveat, within MINED the Director of Nursery and Prinary
Education is the official directly responsible for this project, since not
only pr~ary education but primary level TTCs fall under his office. The
Director and his two immediate assistants have been counterparts of USAID
personnel and of the specialists throughout project design. Furthermore,
members of the general cOMnission appointed to assist in project preparation
are representatives of three other concerned divisions of the ~unistry of
Education: General Administration, Equipment, and the General Inspectorate
of Primary Edur.ation. Also included were members from the IPARs, both
pnglophone and Francophone (agencies involved in the school refo~); the ENS,
a department of education at the University of Yaounde, and the Provincial
Delegates to education in the provinces involved, whose functions will be
scrutinized below.

K See Attachment I for Chart of MINED Structure
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This "staffc-line" is favorable to the project: it has made valuable
contributions and collaborated fully already. If the project is successfully
implemented, each Cameroonian member could gain professionally as a result.

1.2. Provincial Authorities

1.2.1. The North and Northwestern Province: Overview

The project applies to two of the seven provinces of
Cameroon: the Northern province, Francophone and including three religious
affiliations {Christians, Moslems, Animists)J the Northwestern province,
Anglophone, mostly Christian (Protestants and Catholics), and where a
great proportion of children attend private schools. The choice of thse

~ two provinces is final and fully accepted, and even though political and/or
policy motivesrnay have been involved on the American as ~ell as on the
Ca~eroonian side, a basic rationale for the decision is the low rate of
primary schooling and the lack of qualified teachers in these two target
provinces.

The two target provinces are not only the most lacking in
qualified teachers, but they are, with the Eastern province, the most
isolated. Distance from the cornnercial center {Douala} and the administrative
center (Yaounde) will mean higher transportation and construction costs and
since one province is Anglophone and the other Francophone, all materials
used in training progr~s will have to be thoroughly prepared and repro-
duced in both languages. These considerations, plus the need to assure
adequate supervision and project implementation in two diverse a~d separate
provinces will add" to project costs. However, these areas are where GURC
has the greatest need for u.s. assistance in primary education and therefore
such costs are inherent, and fully justifiable, in the project.

1.2.2. Central Government Representation:

In each province is a scaled down replication of the organi­
zation of the central government which is illustrative of the extensiveness of
the bureaucratization in Ca~eroon. Decentralization is the motto: in fact,
one finds only lagging deconcentration. Although real decision-making power
is not to be found there, these provincial governmental structures must still
be used and considered even though their main purpose is to serve as a
conduit to the central power source. Thus, the provincial administration is
in many cases only a letter box. It is in charge of rooting Yaounde's
authority in the field and above all demonstrating its political control.
It also gathers data for local files, which ena up in Yaounde anyway. In short,
the provincial adITlinistrat5.on is the "modern" state superimposed on local and
traditional structures of society.



Gll

Page 3

1.2.3. Structure of Provincial Administration

The Provincial administration consists of the appointed Governor,
the local representative of the President, flanked, amongst others, by the
Delegate of Education, in lieu of the Minister. Under the Delegate of Education
tion are the inspectors and the sub-inspectors, incorporated into the structure
according to the French model. The responsibilities of both the Delegate and
the inspectors are double: pedagogical and administrative.

Primary inspectors, in particular, are the real principals of the
schools they control. The number of schools each inspector has under his
jurisdiction varies from around fifteen to over one hundred nursery and
elementary schools. The number of schools to visit, the lack of means of
transportation and the bad roads prevent inspectors from providin~ pedagogical
help as is expected, and thus most inspectors do almost nothing to help co~pen­

sate for the lack of preparation, the too short practice teaching experience,
and the young age of teachers.

The administrative function of inspectors is also quite deficient;
for the most part they just abide by the rules, which significantly reduces
their margin of initiative. However, although legally only the Ministry has
the power to open schools, in practice the inspectors exercise this function
by deciding where to allocate the newly graduated teachers the MINED assigns
to their geographic areas of responsibility.

Two other factors reduce inspector efficiency. First, since training
for their professional duties has been limited (1) to pedagogy, (2) to acqu1r1ng
information about the rules to be followed, and (3) to their previous experiences
as teachers, they never study basic concepts and theories of administration
and managemen t .

Second, but not to be forgotten, the inspector has to handle
political relations with the local prefect in the same way that the provincial
delegate has to with the governor of ~~e province. The degree of collaboration
by the prefect profoundly influences the effectiveness of the inspector.

1.3. The Prinary Schools and their Teachers:

1.3.1. Urban vs Rural Schools:

Geographic location necessitates two kinds of primary schools in
these provinces, each kind with different administrative processes. On one
side are the urban schools, well within the legal system; and on the other
the rural schools, especially those in the bush (10 kiloneters and More from
cities), isolated, quite often with a single teacher and a single classroom,
under-equipped and without much contact with the outside world except when
the teacher leaves during school sessions. As a matter of fact, the teacher
leaves often, and for many days in a row, in order to get pay and food, and to
push for promotion or transfer.
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Helping and upgrading this rural teacher is a critical necessity
if primary education is to be quantitatively and qualitatively improved.
France, a century ago, mitigated the isolation of rural teachers by giving
them civic responsibilities in addition to their teaching tasks. This en­
deavor took root and developed into what has been called with admiration the
"village school", or "la communale de Jules Ferry", named after the Minister
of Education \-;ho promoted it, and ,,,hich \'7aS the French ec:!Uivalent of the
American "little red school house". The government of Cameroon would be well
advised to consider enacting such an inspired policy. ~lliy not, for instance,
and with little added pay, give to these teachers the follo\ring responsibilities:

- Registering births and deaths in their areas;
- Serving as "scribes" and "postmasters" for the surrounding population;
- Handling, via C.B. radio, emergency calls from and to the outside

(floods, epidemics, emergencies, etc.). This would establish a primitive
telephone system for which teachers would be responsible, which would also
be useful for "Tele-enseignement", the system of teacher upgrading
operated by the MINEDUC.

Such innovations would give rural teachers the social and c~v~c images
they badly need both for their self-esteem and for their public recognition.

The rural school buildings themselves are called either "temporary",
or "semi-permanent", or "permanent", according to the building materials used.
The first are often straw huts the local people erect without outside help in
areas where the social demand for schooling already exists. Thus starts the
literacy process. The second type, also locally bUilt, is usally made with
earthen bricks which are used for the walls and even the chairs. To this the
GURC often adds a tin roof, thereby "officializing" the school. ':'hirdly are
the permanent school buildings, found mainly in cities, as one rni9ht suspect.
They constitute the final sta~e in the officialization of the school, since
they are usually wholly paid for by the State.

This triple distinction in school facilities indicates quite well
the three tiered attitude of the administration toward the network of schools,
when tine comes for the post ina of co~~etent teachers and for the distribution
of supporting pedagogical resources. It must be added, however, that there
appears to be a trend aVlay fror:l this pattern in the North\<Test where the ~overn­

ment increasingly leaves the improvement and expansion of urban schools to the
Parent Pupil Association (PTA), which levies fees on parents. The government
then shifts its funds to remote rural areas where the initiation of primary
education must be heavily subsidized for anything to happen.

1.3.2. Private Schools:

To this scene must be added the network of private schools which
enroll up to half the primary students in the Northwest and almost all of which
are church related. More selective, less over-crowded, better managed, and
more efficient, these schools, though subsidized by the GURC, save the state
money.



Gll

Page 5

At present, these private schools and the GORC have a collaborative
relationship, in which religious schools continue to play an important role,
especially at the primary level. The GURC controls private school curriculum
to meet national standards. The level of government subsidies results in
lower salaries for private school teachers.

1.3.3. Primary School Teachers:

Officially, in primary schools, one has to distinguish between:

1) The auxiliary masters, who are under contract and often locally
paid, and usually have received just primary schooling. Sometimes, even without
the primary school graduation certificate (CEPE or FSLC), they are hired at the
last moment and either locally paid or partially subsidized by the ins~ectorate;

they generally work with and under the supervision of a teacher. These auxiliary
masters, recruited locally, hence perfectly adapted socially and geographically,
would be ideal candidates to recruit for the TTC (ENIA) provided they possess
the CEPE (see 2 below). The pre-selection thus possible as a result of their
on-the-job work experience would cut teacher losses later on, either during
training or while on the job in difficult areas. Recruits from this group
~rould have absolute ~recedence in the ~1IAs of the North, over candidates from
the South, regardless of the latter's qualifications.

2) The associate teachers (instituteurs adjoints) are graduates from
the ENIAs (a) after three years if they entered with a CEPE or (b) after one year
if they entered with a BEPC. ~ey are the outcasts of the system, even thoush,
in these bro provinces, they constitute its main "qualified teacher" girder.
Abusively spoiled in the beginning with scholarships disguised as pre-salaries,
they are aftentards twice abandoned. First, in the CEPE-based program where
their third year of training is fictitious. This period is sup~sed to be
spent in the field, closely supervised and controlled. Such is not the case,
and for good reasons. Except in rare cases, they are sent to teach for the
entire third year far away from the TTCs. And this is done because of the
so-called assignment rules, e.g., seniority rights, spouses of officials
being assigned close to administrative centers, etc. They, the beginners, are
thus isolated in difficult places usually completely divorced from the known,
the familiar, and most important from their TTC.

3) The teachers. The "Teacher" Unstituteur) has had one full
year of pedagogical training in an ENI following the Baccalaureat or "A"
Level exams or generally 3 years of training following the BEPC. In Cameroon,
the teacher is then classified Grade I, and is, according to established GU~C

policy, supposed to constitute the basic contingent of professional teachers
in the primary school. Actually, in the two provinces, these types of teachers
are in the minority and should be considered, where they are found, as role
models.

In all probability, this quality of teacher will be in short
supply for another foull generation. The decisive factor in attempting to achieve
Grade I qualified teachers is neither political nor cultural, but rather economic
and social. As a matter of fact, the standard of living in rural areas is such
that this type of teacher, if widely generalized immediately, would be wasted:
the motor would be too strong for the body. That is not to say that they should
be reduced proportionately in the network of schools, for preparation must be
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.made for the future. It is just to say that to push the system in that
direction too fast might be counterproductive. First, the unitary price
for the education of these teachers (10 to 13 years of schoOling) is out
of proportion to the expected additional benefits to be derived from them
as compared with the services provided by ~~e associate teachers (8 or 9
years of schooling). Second, as a whole, the graduates from the ENI are
generally designated as candidates for urban schools, which exacerbates
further rural-urban inequality to the detriment of the entire system. Also,
for many Grade I teachers, their ra~~ provides them with a stepping-stone
to reach the capital city and to pass entry exams there to higher educational
institutions, which will subsequently permit them to join the excessive

. numbers of those already in government administrative services.

Even wh~nthere is a desire to accelerate educational development
as much as possible, one should, based on analyses o~ historical processes,
recognize and consider those basic steps which, without exception, all
nations which have achieved mass education in the past have followed, namely:
the first period of primary education generalization has been accomplished by
teachers who themselves had at the most eight or nine years of schooling; it
is only when ever1bodv had benefitted from a primary education that the level
of teacher recruitment was raised to Grade 12 (secondary school graduate);
and, lastly, the generalization of secondary education in a country allows
for the primary grade teachers to be trained at the university level
(Bachelors Degree). To skip one of these steps might provoke a brain drain
of teachers from the level of the educational network where they are most
desperately needed.

Added to the three preceding categories of teachers are two others
which must be considered in dealing with the two provinces included in the
project. These are not formal categories, but they do, nevertheless, form a
clear-cut reality in the North and, to a lesser degree, in the Northwest.

4) The school directors (or Headmasters). The PID placed special
emphasis on them and although they are assigned responsibilities as school
directors (or headmasters), those so designated in fact continue to be classi­
fied as teachers and often return to teaching positions. In each school, a
teacher is designated to serve as school director. According to the size of
the school, he fulfills this task either in addition to his teaching duties,
or full time. The latter group is the only one of major concern here.
According to the French model, the teachers serving as directors in primary
schools have a restricted area of responsibility, exercised under close
supervision by the inspector. In the Cameroon of bush and villages, far away
from the inspector who cannot travel, the school directors' range of respon­
sibilities forcibly increases. They are managers of personnel and equipment
provided by the State, often hancling local funds (for school construction,
furniture, textbooks), and are also pedagogical supervisors of their
colleagues., all of which partially transforms them into inspector surroCJ~tes,.

On the other hand, their more lL~ited education, their reduced average age,
their less extensive experience, plus the traditionally limited recognition
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afforded them for their role in the educational systen, all tend to diminish
their efficiency and their usefulness. However, as long as t~e inspectorate
will not be in a situation to perform its duties fully, the primary school
directors should be better trained for theirs. And if the Cameroonian
school as a distinct public institution ever becomes "established" with its
o~m legal personality, as has even happened in France since the recent educa­
tional reforms, the importance of the director will increase even more. This
trend meets the ideals of those in this country eager to promote a school
more integrated into the cO~llnity. I~re Anerican assistance arrives with a
long tradition of experience and know-how.

5) The female teachers. The number of women teachers in the North
is low. To explain the situation only by cultural heritage and Islamic in­
fluence is inadequate. NorL~ America, which historically was taught by
women at the primary level, and still is, is a unique case. On the other hand,
the European tradition is quite different. There, it was only later that the
teacher's wife, continuing her education along the lines of her husband's,
increased the number of female teachers (excluding teaching nuns). And in
that system, the female teacher, wife of a teacher, was entitled, according
to the rules, to obtain a post near her husband's. This pa~ernwould be much
more analogous to that of Cameroon where, most of the time, the teaching
husband is himself a government official, posted in a city. Thus, the circle
is closed --given deficient attendance at schools by country girls. There are
generally fewer women in TTCs (certainly in the North), and given the:"pedago­
gical couples" working in towns, the results are that, compared to the country­
side, cities have a more balanced proportion of male-female teachers and
generally a much better student-teacher ratio. Maybe the solution to the
problem rests in aggressive recruitment of auxilary teachers amongst the few
village girls who attended school.

1.4 The TTCs

The Government of Cameroon has set and observes precise policies for
teacher training and upgrading. The project must take place within these
lL~its. There are three types of teacher traininq institutions in the country:
the ENS, ENIs, and ENIAs, the latter two both being termed TTCs in English.

In the two concerned provinces, the North has one ENI and three ENIAs,
'·,hile the !lorth"'1est has both an E!1I and an El!IA program, both in the Bamenda
TTC. The Northuest also has private ENIAs - a functioning Catholic TTC at
Tatum and a Presbyterian one at tlliengwi.

1.4.1. The Ecole Normale Superieure.

The ENS, according to its name, is modeled according to the one in
Paris. Located in Yaounde, with an Anglophone annex in Bambili, Northwest
province, the ENS is included in the University table of organization. It does
not depend directly on the Ministry, but on the rectorate. Thus, for all
practical purposes, its status is that of a University department, in which
the Director serves as a Dean. It is endowed with the main mission of training

• teachers for secondary schools, hence its programs mostly include liberal arts
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courses already found in the other university departments (languages, science,
etc.). A program in Educational Science is also offered to prospective TTC
faculty and prima~l ,school inspectors. This two year program was recently
adopted at ENS in place 0: the previous three year one which ended with a
degree equivalent to the license. For those training for the inspectorate,
the new curriculum provides no opportunities for the study of educational
administration as such, i.e., theories of administration, ways and means of
management, personnel leadership, supervision of teaching, curriculum develop­
ment and teacher evaluation. This two,;year program provides an intermediate
degree (more the equivalent of the junior college A.A. than a B.A.).

Although the upgrading of educators already in the field is considered
an ENS responsibility, it is unlikely that the ENS will ever assume this

'task for primary school teachers because ENS has no direct initial responsibility
for their training~ which is to be done at El-lIs or ENIAs. Furthermore, ENS
lacks the capacity to engage in such a program. What ENS might be encouraged
to do in support of primary education would be to prepare in-service programs
for TTC faculty and primary school inspectors, because the initial training of
these two career categories was and remains the responsibility of the ENS.
There appears to be a general willingness on the ~art of the director at ENS
to consider implementation of such professional upgrading programs. Certainly
this could be done at Bambili, N.W. province, if not at Yaounde.

1.4.2. ENIs

ENIs (Ecole Normales d'Instituteurs) offer a one year program to
students who have passed their Baccalaureat, or A Level exams, or a three
year program to pupils who have previously passed their BEPC (Grade 10) or
"0" Level exaI'ls. Graduates are the highest level of teachers, e.g. r Grade 1.

A discussion follows of the ENIs this project will work with:

The ENI in Garoua offers a three year program to pupils who have
previously passed their BEPC (Grade 10) or "0" Level exams. Just one pupil
out of three at Garoua is from the North even though this is the provincial
capital. Almost all the administrative and teaching staff is from the South.
The physical plant is in good shape, except for a lack of dormitory space.
Both the manageme.nt and maintenance are deficient.

Given the annual output of over 600 BEPCs from secondary schools
of the province, one may ask why so few pupils at Garoua are fron the North.
One has the impression that with a minimum of publicity and with a clear
priority given to recruiting local candidates, rather than assigning southerners
to the north, the situation could be changed. It appears that Cameroonian
officials are most willing to accept a variety of training approaches in order
to achieve their goal to increase the number of northern teachers.

The Garoua student body is attended by 20 persons in all, including
administrators, clerical personnel, full-fledged progessors, and even five
part-time teachers, plus a full-time librarian (who is in charge of about ten

John M
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shelves containing some 400 books in a large room which is kept locked).
This results in a staff/pupil ratio of 1/6, which allows for an increase
in enrollment without an increase in staff.

A good half of the physical plant is underutilized: equipment and
furniture, even though quite new, are either lost, misplaced or out of order
because of lack of maintenance. And there are curious anomalies. For instance,
there is the teacher o~se:vation toom, with a two way mirror in the middle to
allow students to unseen watch faculty and peers at ~~rk with children.
However, at present a curtain is drawn across this mirror, and the room serves
as two separate classrooms. There is a workshop for manual work, equipped
with appropriate machinery and equipment, which is unutilized, .out of order or
not even set up to operate. In these conditions the school purports to offer
a program of training for technical teachers. It is said that there is no
competent professor on the staff to teach the subject. However, the staff
includes a batch o~ part-tine teachers, hired for a variety of teaching
assignments according to the Director's desires. In addition, the normal
school is located right neYot to a full~ functioning technical hi~h school
which has extensive faculty capabilities in this area: The level of commitment
to teach technical skills propoerly in the ~1I, as required by the curriculum,
is obviously highly questionable.

The management of the school seems to be in conformity with Ministerial
regulations. But here, as well as in the four other TTCs visited in the two
provinces, a serious lack of administrative ability must be pointed out. The
goals of this project cannot be achieved unless the management capabilities
within the schools are improved. Like the inspectors with whom they have
been trained, the TTC directors in the exercise of their functions show great
concern for adhering to the norms and the rules--often to the detriment of
efficiency and initiative. And, again, they seem to lack training in such
matters as personnel management, office organization, file keeping, and
maintenance of furniture,equipment, buildings, and grounds. For instance, in
four of the five schools, the plumbing and sewer systems are almost worthless
from lack of maintenance. It must be noted TTC directors inherit probla~s

which make subsequent "maintenance" almost impossible, e.g., the case of
Ngaoundere, where a brand new building is equipped with a septic tank which
has been constructed to drain uphill! To put the existing school physical
plants back in order will require a substantial investment. ~rainin~, in part
provided on-the-job by project technical experts, and via special programs for
TTC administrators, are essential for the project to succeed. Follow-up in
the field to assure practical application of management and maintenance
principles is also important.

This ENI, like the three ENIAs in the North, includes a primary
"school annex" on the premises established to provide practical experience
for the pupil-teachers. However, it in fact serves merely as an observation
laboratory. (At Pitoa, this school annex even has boarding facilities that
consume precious dormitory space).

These annex schools could be questioned from several points of view.
~lliat does the annex school add to the learning experience of the pupil-teachers
vis-a-vis the classrooms within which they will ultimately work? The annex
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school is often peopled with children of the local elite. It often is
an added expense to build and maintain (if done). The annex school
consumes a disproportionate amount of the pupil-teacher's time. It also
diverts administrat:Ne energies fror.l. the normal school itself. HO\'1ever,
the Ministry of National Education, as certainly is its right, has decided
to pursue the policy of maintaining the annex schools.

Given the level of funding proposed for this project and the
magnitude of other project demands, it is strongly recommended that no
assistance should be allocated to the construction or operating costs of.
these annex schools either directly or indirectly. As an alternative, it is
recommended the project support efforts to place pupil-teachers in regularly
operating elementary schools within driving distance of TTCs. But it must
be stressed emphatically that the buses recommended for this purpose are
not to be used to transport pupils to ~1e annex school. Buses should have
nothing to do with annex schools.

What has been said for Garoua does not fully apply now to the TTC at
Bamenda, since the latter is still being built and is thus far from being
in full operation. But the organization and the plans are basically the same.
It would not be surprising if in a few years the situation at the two schools
were identical, unless changes proposed for Garoua are subsequently enforced at
Bamenda. It must also be noted that Bamenda offers, in addition to the ENI
program, an ENIA program. Hence, what is said below about the ENIAs also
applies to Bamenda.

1.~.3. The ENIAs

The normal schools for assistant teachers recruit from two
groups: (1) from among those who have passed their BEPC (Francophone) or
"0" Level (Anglophone) exams, and (2) from among those who have obtained
their primary school certificate (CEPE or FSLC), and who are between 18
and 25 years of age. Some are also admitted on an equivalency basis. The
question of recruiting more women for the EN!As, especially in the North,
from the group of assistant masters (MEG), has already been raised. Also,
a great deal of what has already been detailed, regarding the performance
and the administration o£ the ENI in Garoua',applies eoually to the EN!".s.
Thus the enrollment of pupils could at least be doubled in each T~C without
an increase in the professional staff and with little additional construc­
tion, except for dormitories perhaps expanded, dininq facilities, and in
three cases, libraries. The general classrooms, workshops and halls already
built have an especially low occupation rate (hours/week/trimesters), COM­

pared ~ith those attained in wealthier countries where, at the secondary
level, they might reach 75% of full-t~e use during working hours. Thus,
L~e increase of enrollment is highly commendable as soon as possible in
order to generate economies of scale in terms of greater administrative,
faculty and space utilization.
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To the high cost paid by GORC for the training of associate
teachers (and other teachers as well) must be added the unusual practice
of regular teacher's salaries being paid to TTC students as soon as they
enter school so that a rigorous and complete accounting of the per capita
cost of training for these civil servants at the secondary education level
probably amounts to one of the highest prices paid in any school system
in the ~lOrld. Indeed, as soon as students register at the EN!A, they
are already considered civil service employees (Grade 7 in the Civil
Service). Thus, they earn about 128,810 CFA. ($4,684) a year, not counting
free education. Part of that money (~ 40%) is retained by the ~inistry in
order to pay for lodging and ~eals. The school is forbidden to charge
additional fees and ENIA officials complain that the student subsistance
budget is inadequate and often very late in arriving. A second portion of
the students' payments is supposed to come as a monthly allowance; in fact,
this pocket money often arrives after a delay of up to nine months and the
procedures followed in order to obtain it even then consume a great deal of
time and energy by both the pupils and EUIA administrators: hence a high
level of dissatisfaction. A third part of the salary is given to students
when their studies are over, and it is called the "p~cule" (lump sum), in
order to "settle in" at their first teaching post.

Authorities are talking of reforming the system. Salaries would
be transformed into scholarships and reduced in terms of the amount of
money allocated. This would also make the reimbursement process simpler
to handle administratively because it would not require the processing of
civil service appointments until after the training had been completed,
which would help to improve the school environment since funds would, in
theory, be available to the students as soon as they enrolled. They could

then pay for textbooks, notebooks, and materials and supplies, so as to
provide themselves at the beginning of their studies with means to promote
their intellectual developnent both as students and later as professional
educators.

1.4.4. The Annex Schools:

The component established for practice teaching at the ENIs
and ENIAs is the annex school. This facility is viewed as essential by the
MIllED and an annex school exists at four of the five TTCs (Garoua, ~laroua,

Ngaoundere and Pitoa). The school at Ba~enda has no annex school and the
annex school at Ngaoundere is now some two miles from the new TTC campus
which is located on the outskirts of town. Thus, its value to the TTC is
little different from other primary schools in the town. Since pupil­
teachers for the most part only observe in these schools (and are limited
even in this function by overcrowded classrooms), their effectiveness as
practice-teaching facilities is seriously questioned. Students desperately
need experience in the kinds of schools to which they will eventually be
assigned with substantially greater pupil-teacher ratios, often with more
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than one grade per classroom, with shortages of teaching materials and in
environments which reflect the rural in addition to the urban life. To
correct deficiencies in practice teaching which now exist in the progra~,

it is recommended that the project provide each TTC with a bus (15-20 places)
as a means of taking pupil-teachers to schools within easy co~uting dis­
tance of the TTCs where they could actually participate in classrooms which
experience the problems they must face following their TTC training.

Practice teacher supervisors would accompany the students to these
schools to assist and evaluate them. This practice would also enrich the
primary school facilities where the practice-teaching is done. This
activity would not diminish or detract from the TTC annex schools which
the GURC wishes to maintain, but it would enhance very significantly the
practice-teaching conponent of the teacher-training colleges. The technical
expert at each TTC would assist with the development and implementation
of this activity.
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Technical Feasibility

A. Rationale for Technology Chosen:

1. Technical Assistance

Two basic strategies were chosen to achieve the project goal of
an increased number of children receiving a higher quality of education in
the North and Northwest provinces; to increase the quantity and quality of
primary school teachers and to improve the administrative and pedagogical
skills of inspectors, primary school directors, and TTC staff and faculty.

a. Increased quantity and quality of primary school teachers

i. Increased quality

The goal of raising the quality of education is usually
accomplished in two ways: material support to school and improving teacher
performance. The first method generally consists of school buildings, furniture,
books, radio, or television. ~fuile these can be important to increasinq the
quality of education, they are neither the most ~~rtant factnr. nor are they
best provided by external donors. OUtside ~inancing o~ such supports is
usually a one time deal which leaves the countr:' ~ithout an institutionalized
way of providina these supnorts and often saddles the country with repair!
maintenance bills which it cannot afford. Additionally, external donors
often provide material supports that are inappropriate for the country's
culture, climate, and level of education.

On the other hand, empirical evidence has shown that
ra1s1ng the quality of teacher performance increases the quality of education.
In Cameroon, only 55% of the prinary school teachers are rated ~alified, that
is possessing a Grade I, II or III Certificate. Moreover, ther.e is doubt as
to whether those with Grade III certification should be deemed qualified.
(This project considers only Grade I and II teachers as qualified.)

In circumstances such as the above, raising the quality
of teacher performance is usally the most effective way of increasing the
quality of education.

To do this, the project will focus primarily on improving
pre and in-service training for primary school teachers.

In Cameroon, TTCs are the major training institutions for
primary school teachers. The TTC system is an established functioning one. A
change in the system itself would be disruptive and illogical. An improved
system for in-service and ~re-service training would be beneficial.
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-Thus, the project will work with TTCs on training programs
for primary school teachers. This choice of project emphasis is logical;
it builds on existing host country capability. Indeed, ~Cs have the hasic
facilities, personnel and support services to absorb the collaboration this
project proposes for improving the quality of primary school teachers in
the North and Northwest provinces.

ii. Increased auantitv
= -

To address the goal of increasing the quantity 0= students
attending primary school, one must be a\~re of the reasons students are not
attending school. Major reasons include a limited ca~acity of schools to
accept students, overcrowded classes, distance from schools, oarental doubts
as to the value of education, cultural resistance to education, and lack of
financial means' to send children to school. The project addresses all these
reasons, though the latter t\~ only obliquely.

To increase the nunber of children who are able to attend
school, one can increase the nuMber of students ~er class or increase the
n~er of teachers. !n Cameroon, the national student-teacher ratio is
52:1; in the North and Northwest it is 53:1 and 63:1 res~ectivelv. Some
semi-rural schools have as many as 200 students in a class. ~fuile at least
one study has indicated that class size does not affect the quality of educa­
tion, this study was done on classes of 50 or fewer students. General con­
census admits that larger classes become unmanageable. This project, there­
fore, will seek to expand the number of primary school students by adding
more teachers, and not by increasing class size.

The number of primary school teachers could be increased
by hiring more untrained teachers, by raising teachers' salaries to attract
more people to take the professional qualifying exams, or by lo~ering the
standards of the professional exa~ms so that more people pass. These solutions
are not attractive ones, since they all skirt the importance of teacher trainin~.

Thus, the strategy chosen to increase the quantity of teachers
is to train more teachers by expanding the capacity of the five existinq ~Cs

to accomodate more student-teachers. Although building a ne~:, larger TTC
would also achieve the same result, supporting existinq facilities is a
more practical, more politically sound solution which supports the govern­
ment's efforts at decentralization.

No difficulty in finding more teachers to train is antici­
pated. ~1any more individuals take the com~titive exam used to select TTC
student-teachers than are accepted. Increasing the number of those accepted
should not lower current standards, since the hi~hest scores of those not
selected differ little from the lowest scores of those accepted.

The increase in the number of teachers will also permit
placing them in areas where education is not currently available, thus
providing the opportunity for more children to go to sc~ool and decreasing
the distance they must travel to attend. This will decrease the cost of



ANNEX H.l

RECURRENT COST ANALYSIS FOR THE SUPPORT TO PRIMARY
EDUCATION PROJECT

Together the North and Northwest Provinces contain nearly half of
Cameroon's school age population. They also have the ~owest ratios of
enrollment per member of the school age population in the entire nation.
Moreover t both have experienced rapid increases in enrollment in primary
schools in recent years. The increases have been well in excess of the
capacity of the teacher training schools in the two provinces to provide
qualified teachers. The result has been declining academic standards
coupled with high rates of repetition and dropout.

The USAID, in cooperation and coordination with the GURC, has
designed a project whose purpose is to address these serious problems.
The project will expand and strengthen all of the existing teacher train­
ing institutions in the two provinces. As a consequence, they will be
able to increase both the quantity and the quality of the new teachers
which they will graduate.

The object of this paper is to identify for officials of the GURC
the budgetary implications of the proposed project. For purposes of
simplification, the cost implications have been divided into two distinct
categories. The first is the cost to the GURC of the project~ se
during its five year life. It is scheduled to commence in fiscal year
1984/85 and to terminate in 1988/89. The other kind of cost is that which
will recur after the project is completed. Both kinds of costs must be
taken into account by GURC officials in preparing MINED's budget in future
years. The USAID has analyzed in-depth both the project and the recurrent
costs. The results of the analysis are summarized below.

A. Conclusions:

1. The project will increase the combined annual enrollment in
the five ENI-ENIAs from 1,020 to 1,310 or by 28 percent.

2. The number of teachers graduating from the five schools each
year will increase from 450 to 710, or by 58 percent. (This
is due to an increase in enrollment at a TTC which has a one
year program. CF Table IV.)

3. The total budgetary cost of the project to the GURC during
the entire five years of implementation will be $6 t 492,OOO.
This figure represents a modest percent of MINED's current annual
operating budget.
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4. The annual recurrent cost to the GURC for running the program
at capacity for the first two years after the project's
conclusion will be approximately CFAF .9 and 1.1 billion
respectively. These expenditures are almost entirely the
result of the increase in student stipends due to expanded
enrollment at the ~ive schools plus the significant increase
in the total wages paid to the higher number of new teachers
graduating each year.

Each of the above conclusions is based upon assumptions which are
explicit in the analysis which follows.

B. Methodology:

The analysis begins with the construction of a budget reflecting the
total cost of operating each of the five ENI-ENIAs as they are now without
the project. This step is necessary because the budget for each of the
institutions as presently made up by GURC officials excludes the most
important costs of running them. Expenditures for faculty and staff salaries
and student stipends are paid directly to those individuals by MINED in
Yaounde. As a consequence, they do not appear in the budgets of the
individual schools. When these items are included, there are three different
kinds of cost for each campus. They are for student stipends, faculty and
staff salaries and operating expenses. Each shall be discussed in more
detail shortly.

As a first step, the costs in each category at each campus for the
current fiscal year 1982/83 were determined. The figures appear in Table I.
They disclose that the five institutions are spending a combined total of
CFAF 927,860,662 for the 915 students presently enrolled. The average cost
per student ranges from a low of CFA 816,041 at Ngaoundere to a high of CFAF
1,297,520 at Pitoa. The overall average for all five institutions taken
together is CFAF 1,014,055.

Next, the analysis establishes what the magnitude of the costs in each
category at each campus would be if enrollment at each were to be the maximum
without the project permitted with the existing facilities. According to
USAID estimates, enrollment at every one of the ENI-ENIAs is presently
approaching such an upper limit. Altogether, if their facilities were to
be taxed to the utmost, the combined enrollment of all five institutions could
only be increased from the present figure of 915 to a ceiling of 1,020. Based
upon the recent expansion in enrollment at the f~ve ENI-ENlAs undertaken by
the GURC in response to increases in student enrollment at the primary school
level - from 720 to 915 between 1980 and 1982 - the 1,020 figure will be
reached by the 1984/85 academic/fiscal year. Once this upper limit is reached
further increases in enrollment and, correspondingly, in new teachers entering
the system, will only be possible once the renovation and construction acti­
vities proposed in the present project are completed in 1987/1988.
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This is the situation that all of the available evidence indicates will
soon prevail. Without the proposed project, it can be expected to continue
indefinitely into the future. The analysis therefore assumes that beginning
in 1984/85, and continuing thereafter, the GURC will have to pay for student
stipends, faculty and staff salaries and operating expenses an amount that
is based upon a total enrollment of 1,020 students. Expenditures for each
of these items for each campus are estimated in Table II. Here the range in
average cost per student is wider. The overall figure falls somewhat below
that for the present fiscal year that was calculated earlier from CFAF
1,014,055 to CFAF 987,744. It is assumed that the GURC would spend this
amount as a bare minimum in future years in order to continue to produce
qualified teachers to meet the growing enrollment of students in primary
schools. This is, in other words, the situation that will exist without
the project. It is referred to hereafter as the without project case, or
situation, against which the estimated costs resulting from the project
will be compared.

The next step in the analysis is the estimation of what costs would be
with the project. This involves more than the estimation of the budgetary
implications for the five institutions of an expansion in enrollment from
1,020 to 1,310. For, in addition to the previous expenditure categories of
student stipends, faculty and staff salaries and operating expenses, there
are now some new ones. Among them are the costs for the in service training
program. This program is intended to upgrade the quality of the many un­
qualified or underqualified primary school teachers that presently teach in
both provinces. It will do so by offering the most highly motivated among
them the opportunity to study in rigorous summer training sessions. These
sessions will be specially designed to improve the relevance and practicality
of the subjects which they teach, and the effectiveness of their classroom
presentations. The summer sessions will also enable them to obtain the
appropriate licence as Grade I or Grade II teachers. Additional costs that
will be included are the maintenance of the new and renovated buildings, the
operation and maintenance of a fleet of vehicles, and the debt service
payments on the loan portion of the proposed project.

For ease of comprehension, the analysis has retained the same format as
appeared previously in Tables I and II for the estimation of student stipends,
faculty and staff salaries and operating expenses with the project. These
figures, together with the assumptions upon which they are based, appear later
in the discussion of each line item and in Table III. Note that the average
cost per student at the five schools has now declined further to CFAF 915,257.
This Table presents the with project figures for these expenditures. These
costs plus the outlays for building and vehicle maintenance and debt service
for the loan appear together in Table VI.

A very important budgetary implication of the project for MINED are the
salaries of the new teachers that will result from the project over and above
those which would continue to graduate in its absence, 710 as opposed to 450.
This is a difference of 260 additional teachers graduating each year. The
salary costs for new teachers with and without the project can be found in
Table IV.
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Finally, Tables V, VI and VII summarize the complete financial costs for
the five ENI-ENIAs with and without the project. For the purpose of deter­
mining recurrent costs, these figures are carried forward for two years after
the project's completion in 1989.

C. Discussion of the Line Items presented in the Tables:

1. Student Stipends

New students arriving at the ENI-ENIA's are considered to be government
employees as soon as they are enrolled. Their starting salary depends upon
their previous level of education. It varies from CFAF 40,424 per month for
holders of the CEPE to CFAF 89,341 per month for those with the BAC. With
their Christmas -bonus included, GURC employees receive 13 months pay per
year. Those who attend classes for more than one year are eligible for
substantial step increases. For example, the U.S. equivalent of an elemen­
tary school graduate admitted to an ENIA would receive CFAF 40,324 per month
for the first year of studies, CFAF 48,048 per month during the second year
and CFAF 71,073 during the third year. If the student successfully completed
his or her concours to become a licenced Class II teacher, or instituteur
adjoint, he or she would earn a minimum of CFAF 78,748 per month. On an
annual basis, this salary amounts to CFAF 1,023,724 per year. Graduating
students who enter at a higher level and who successfully qualify to become
Class I teachers, or instituteur, would receive a minimum of CFAF 1,273,298
per year.

The pattern of enrollment at the five TTCs is exceedingly complex.
Among them there are one, two and three year programs and a total of five
different levels of entry for beginning students. Each level has a different
pay scale. These complexities make it virtually impossible to ascertain the
existing level of stipends for the five schools. Their magnitude at any
point in the future can only be estimated by making best guess assumptions.
These have been made in deriving estimated stipends at each campus. They
appear in Tables I, a-f, II, a-f and III, a-f.

The stipends constitute by far the largest single expenditure for the
ENI-ENIA's. Based upon the most recent data available, approximately 80
percent of the total GURC expenditures for the schools are directly attri­
butable to the student stipends.

2. Faculty and Staff Salaries

These salaries are calculated from present numbers and an average salary
figure for faculty and staff at each institution. The increases in costs
after 1984/85 are not reflective of inflation but do include the effect of
increases in salary index steps which occur every two years. Inasmuch as the
student/faculty ratios are relatively low, it has been assumed that no addi­
tional positions will be required as a result of the project.



H.I
p.5

3. Operating Expenses

This catch-all category used by the GURC presumably includes expenditures
for building maintenance, material and equipment, utilities and so forth.
Figures for the present are taken directly from the school's budgets for 1982/83.
The figures for expenditures in this category with the project assume that the
outlays per student at each institution will remain the same with the project
as they are at present.

4. Graduate Salaries

These salaries are calculated based upon expected annual graduation rates
under the project expansion. They~do not reflect inflation. They do include
step increases over time, however. The figures assume that graduates are
successful in their concours within one year after graduation. They do not
include the effects of resignation or mortality. The levels shown are thus
biased upward in terms of recurrent cost obligations. The increases in re­
current costs for teachers salaries for the two years following the project are
attributable to the fact that the number of graduates each year has increased
by 58 percent - from 450 to 710.

5. Inservice Training Program

Table IV presents the cost effects of the inservice program for unqualified and
underqualified teachers. The inservice programs for inspectors, faculty and
headmasters do not affect their salary levels and thus have no significant
recurrent cost effects. As in earlier calculations, the increases over time
represent the effects of step increases but not of inflation•• No salary
effects are calculated for the inservice program until 1987/88. This is
because the program will first be offered in the Summer of 1986 and teachers
will not be able to pass their exams before Spring, 1987. Thus, they cannot
receive salary increases before fiscal year 1987/88 begins. The calculations
are based upon assumed success rates of 50 percent on the teacher credential
examinations for inservice participants at each level.

6. Maintenance and Replacement Costs

a. Buildings

It is assumed that maintenance for the five campuses combined will
usually amount to one percent of the total costs of construction, or CFAF
28,000,000 per year. Once every six years, however, there will be a more
extensive preventive maintenance program that will require the expenditure
of CFAF 115,200,000.

b. Vehicles

It is assumed that during the life of the project the GURC will operate
and maintain the 21 vehicles purchased for the project. The yearly cost will
be CFAF 23,760,000. The first year after the project's completion - 1989/90
- it is assumed that the GURC will replace 11 of the vehicles at a cost of CFAF
69,000,000. The cost of operating and maintaining these vehicles is estimated
at CFAF 24,000,000 per year thereafter.
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7. Debt Service

The anticipated loan terms for the project loan component are that the
GURe shall repay the loan to the USG in United States dollars within forty
(40) years from the date of first disbursement of the loan, including a grace
period of not more than ten (10) years. The GURC shall pay interest from the
date of first disbursement of the loan at a rate of (a) two percent (2%) per
annum during the first ten years and (b) three percent (3%) per annum there­
after on the outstanding disbursed balance of the loan and any due and unpaid
interest accrued thereto. The level of loan disbursement and interest pay~

ments due will be as follows. It should be noted that annual payments will
increase to CFAF 234,422,101 in 1994/95 when repayment of the principal of
the loan begins.

Year

1984/85
1985/86
1986/87
1987/88
1988/89
1989/90
1990/91
1991/92
1992/93
1993/94
1994/95

D. Project Costs:

Total Disbursement

S 1,640,000
9,226,000

13,747,000
16,265,000

Interest Due

S 32,800
184,520
274,940
325,300
325,300
325,300
325,300
325,300
325,300
325,300
829,824

As noted earlier, the budgetary costs to the GURC ar1s1ng from the project
will be the difference between outlays with the project and those which would
have been spent without the project. For the five years of the project's life
such expenditures will total S6,492,OOO. This is a modest sum indeed when
compared to the increased capacity of the five schools to produce qualified
teachers.

The reason for the modest additional amount of expenditure is that the
renovation and construction activities will prevent any expansion in either
enrollment or in the number of teachers produced until the last year of the
project. Thereafter, of course, there will be substantial increases in both.

E. Recurrent Costs:

For purpose of this analysis recurrent costs can be defined simple as
those costs which recur as a direct result of the project. Thus, the GURC
financed expenditures for the architectural and engineering plans for the new
and renovated buildings are not a recurrent cost. Likewise, the cost of the
land donated by the GURC for the new campus at Maroua is a non recurring cost.
Outlays in student stipends for the difference between the 1,310 students
enrolled in the schools as a result of the project and the 1,020 students
that would be enrolled in any event are, on the other hand, a recurrent cost.
Likewise, the difference between the amount paid to 450 graduating teachers and
the 710 that result from the project is a recurring cost. Higher salary payments
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to upgrade teachers will also be recurring. In addition, the maintenance
expenses of the new and renovated buildings, the replacement, the operating
and maintenance expenses of the fleet of vehicles and the debt service pay­
ments are also recurring costs.

Expenditures for these recurrent costs vary between CFAF 1.1 and .9
billion in the two years following the completion of the project in 1988/89.
As noted from Table VI, the great majority of these expenditures are
occasioned by the increase in stipends paid to students after enrollment is
expanded and the increase in salary payments to 260 additional teachers
each and every year.

F. Findings:

In exchange for ~6,492,000 disbursed over a five year period, plus the
remaining amortization payments on the loan, the GURe obtains five ENI-ENIAs
with completely renovated, expanded and better equipped facilities. Upon
completion of the construction portion of the project, the schools can
increase annual enrollment from 1,020 to 1,310 or by 28 percent, and the
number of annual graduates from 450 to 710, or by 58 percent. They will also
have the added capability of upgrading up to 200 additional teachers each
year. If it is assumed that each new graduate will teach in a class with
an average enrollment of 50 students, the number of additional students that
can be taught by the annual graduating class of new teachers would increase
from 22,500 to 35,500 or by 13,000. Over a 10 year period a total of
130,000 additional students could receive instruction. This figure re­
presents over 25 percent of the number of students enrolled in the two
provinces at present and nearly 10 percent nationwide. Furthermore, as a
result of the additional teachers, it will be possible to have 63 percent,
as opposed to 52 percent without the project, of the school age population
enrolled in primary school in the Northwest Province by the year 2000.
For the North, the comparable figures are 50 percent as opposed to 42 percent.
The project, in other words, at a comparatively modest cost makes possible a
substantial difference in enrollment in primary school in two provinces.
It brings much closer to reality the current five year plan's goal of
universal primary education for the nation by the year 2000.



TABLEAU I
TABLE I

CoOt Total pour 1es Bourses des Etudiants, 1es
Enseignants et 1es Operations, par Campus, pour l'Exercice

getaire 1982-1983
Total Costs of Student Stipends, Faculty and Opera­

tion by Campus for Fiscal Year 1982-83

a. Maroua
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Bud-

Etudiants
Students

Enseignants
Faculty

Operations

Total

Nombre
Number

68
59
64

191

11

x
x
x

x

Bourse/mois
Stipend/mo.

40 324
48 048
71 073

250 000

x
x
x

x

Nb. de mois
No. of mos.

13
13
13

13

--
•

Total
CFA

35 646 416
36 852 816
59 132 736

131 631 968

35 750 000
1 825 000

169 206 968

CoOt moyen/etudiant/an
Average Cost/Student/yr 885 900

b. Garoua

Etudiants
Students

Enseignants
Faculty

Operations

281

17

x

x

78 748

250 000

x

x

13

13

• 287 666 444

55 250 000
3 600 000

Total 346 516 444

CoOtmoyen/etudiant/an
Average Cost/Student/yr 1 233 155

c. Pitoa

Etudiants
Students

Enseignants
Faculty

Operations

Total

CoOt moyen/etudiant/an
Average Cost/Student/yr

70

7

x

x

71 073

250 000

x

x

13

13

= 64 676.430

22 750 000
3 400 000

90 826 430

1 297 520



Etudiants
Students

Enseignants
Faculty

Operations

Nombre
Number

113
41

12

x
x

x

d. Ngaoundere

Bourse/mois
Stipend/mo.

40 324 x
48 048 x

250,000 x

Nb. de mois
No. of mos.

13
13

13

=
•

...
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Total
CFA

59 235 956
25 609 584
84 845 540

39 000 000
1 825 000

Total 125 670 540

Cout moyen/etudiant/an
Average Cost/student/yr 816 041

e. Bamenda

Etudiants
Students

Enseignants
Faculty

Operations

Total

Cout moyen/etudiant/an
Average Cost/Student/yr

180
40

13

x
x

x

48 048 x
71 073 x

250 000 x

13
13

13

•

=

112 432 320
36 957 960

149 390 280

42 250 000
4 000 000

195 640 280

893 335

f. Resume des depenses dans 1es cinq ENIA pour 1es Bourses des
Etudiants, 1es Enseignants et 1es Operations pour l'Exercice
Budgetaire en cours (1982-1983)
Summary of Expenditures at five ENI-ENIA's for Student
Stipends, Faculty and Operations for current Fiscal Year (1982-1983)

COUT TOTAL
TOTAL COST

Campus Nombre d'etudiants Couts Totaux
Campus Number of Students Total Costs

CFAF

Maroua 191 169 206 968
par etudiant / per student 885 900

Garoua 281 346 516 444
par etudiant / per student 1 233 155

Pitoa 70 90 826 430
Ngaoundere 154 125 670 540

par etudiant/ per student 816 041
Bamenda 219 195 640 280

par etudiant / per student 893 335
Total 915 927 860 662
Cout moyen/etudiant/annee 1 014 055
Average Cost/Student/Year



TABLEAU II
TABLE II

Estimation des Couts Totaux pour 1es Bourses des Etudiants, 1es
Enseignants et 1es Operations, par Campus, pour l'Exercice
Budgetaire 1984-1985
Estimated Total Costs of Student Stipends, Faculty and Operation
by Campus for Fiscal Year 1984-1985
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a. Maroua

Etudiants Nombre Bourse/mois Nb. de mois Total
Students Number Stipend/mo. CFA

70 x 40 324 x 13 = 36 694 840
70 x 48 048 x 13 - 43 723 680
70 x 71 073 x 13 = 64 676 430

146 094 950

Enseignants 11 x 250 000 x 13 = 35 750 000
Teachers

Depenses de fonctionne-
ment 2 006 545

Operating Expenses

Total 182 851 495

Cout moyen/etudiant/an 870 721
Average Cost/Student/yr

b. Garoua 84/85

Etudiants 300 1 023 724 13 - 307 117 200x x -
Students

Enseignants 17 x 250 000 x 13 = 55 250 000
Teachers

Depenses de fonctionne-
ment 3 843 416

Operating Expenses

Total 366 210 716

Cout moyen/etudiant/an 1 220 702
Average Cost/Student/yr

c. Pitoa 84/85

Etudiants 70 x 71 073 x 13 = 64 676 430
Students

Enseignants 7 x 250 000 x 13 = 22 750 000
Teachers

Depenses de fonctionne-
ment 3 400 000

Operating Expenses
Total 90 826 430

Cout moyen/etudiant/an 1 297 520
Average Cost/Student/yr



Etudiants
Students

Enseignants
Depenses de

ment
Operatin~

Total

fonctionne­

Expenses

180
40

13

HoI

84/85
poll

eo Bamenda

x 48 048 x 13 - 112 432 320
x 78 748 x 13 - 40 948 960

153 381 280
x 250 000 x 13 = 42 250 000

4 000 000

199 631 100

Cout moyen/etudiant/an
Average Cost/Student/yr

fo Tableau Resume des Couts Totaux Estimes pour 1es Bourses des Etudiants,
1es Enseignants et 1es Operations dans 1es Cinq ENI-ENLA pour
l'Exercice Budgetaire 1984-1985
Summary Table of Estimated Total Costs for Student Stipends, Faculty
and Operations at Five ENI-ENLAs for Fiscal Year 1984-1985

Campus
Campus

Maroua
Garoua
Pitoa
Ngaoundere
Bamenda

Totaux/Tota1s

Cout moyen/etudiant/an
Average cost/student/year

Nombre d'Etudiants
Number of Students

210
300

70
220
220

1 020

Couts Totaux
Total Costs

(CFA)

182 851 495
366 210 616
90 826 430

167 979 102
199 631 280

1 007 498 923

987 744



TABLEAU III
TABLE III

Couts Totaux Estimes pour 1es Bourses des Etudiants, 1es Ensei­
gnants et 1es Operations, avec 1e Projet, par Campus. Exercice
Budgetaire 1985/89 et au-de1a
Estimated Total Costs of Student Stipends, Faculty and Operations
with Project by Campus. Fiscal Year 1985/89 and Beyond

H.l
p.12

a. Maroua

Etudiants Nombre Bourse/mois Nb. de mois .Total
Students Number Stipend/mo. No. of mos. (CFA)

90 x 40 324 x 13 = 47 179 080
90 x 48 048 x 13 .. 56 216 160
90 x 71 073 x 13 .. 83 155 410

186 550 650
Enseignants 11 x 250 000 x 13 35 750 000

Teachers
Depenses de fonctionne-

ment 2 346 429
Operating Expenses

Total 224 647 079
Cout moyen/etudiant/an 832 027

Average cost/student/yr

b. Garoua

Etudiants 300 x 1 203 724 x 13 .. 307 117 200
.Students

Enseignants 17 x 250 000 x 13 = 55 250 000
Teachers

Depenses de fonctionne-
ment 3 843 416

Operating Expenses
Total 366 210 716

Cout moyen/etudiant/an 1 120 702
Average cost/student/yr

c. Pitoa

Etudiants 200 x 71 073 184 789 800
Students

Enseignants 7 250 000 22 750 000
Teachers

Depenses de fonctionne-
ment 9 714 286

Operating Expenses
Total 217 254 086

Cout moyen/etudiant/an 1 086 270
Average cost/student/yr
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d. Ngaoundere p.13

Etudiants 110 x 524 212 = 57 663 320
Students 110 x 624 624 - 68 708 640

126 371 960
Enseignants 12 250 000 x 13 = 39 000 000

Teachers
Depenses de fonctionne-

ment 2 607 142
Operating Expenses

Total 167.979 102
Cout moyen/etudiant/an 763 541

Average cost/student/yr
e. Bamenda

Etudiants 180 x 48 048 x 13 112 432 320
100 x 71 073 x 13 = 92 394 900

204 827 220
Enseignants 13 x 250 000 x 13 = 42 250 000

Teachers
Depenses de fonctionne-

ment 5 818 182
Operating Expenses

Total 252 895 402
Cout moyen/etudiant/an

Average cost/student/yr 790 298

f. Tableau Resume des Couts Totaux pour 1es Bourses des Etudiants, 1es
Enseignants et 1es Operations dans les CinQ ENI-ENIA, avec Ie Projet,
pour l'Exercice Budgetaire 1988-1989 at au-dela
Summary Table of Total Costs for Student Stipends, Faculty and
Operations at five ENI-ENIA's with Project - Fiscal Year 1988-1989
and beyond

Nombre d'etudiants
Number of Students

Couts Totaux
Total Costs

(CFAF)

224 647 079
832 027

336 210 716
1 120 702

217 254 086
1 086 270

167 979 102

252 895 402
student 790 298

1 198 986 385
915 257

student

student

student

student
270

etudiant/per
300

etudiant/per
200

etudiant/per
220

etudiant/per
320

etudiant/per
1 310Totaux/Totals

Cout moyen/etudiant/an
Average Cost/Student/Year

Campus
Campus

Maroua
par

Garoua
par

Pitoa
par

Ngaoundere
par

Bamenda
par
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TABLEAU IV
TABLE IV

Sa1aires des Etudiants qui deviennent des Nouveaux Instituteurs
Exercices Budgetaires 1982/83, 1984/85 et, avec 1e Projet,
1988/89 et au-de1a
Graduating Students Wage Bill as New Teachers Fiscal Years
1982-1983, 1984-1985 and with the Project, 1988-89 and Beyond

Campus

Maroua
Garoua
PitoaX

Ngaoundere
Bamenda

Totals

Nombre de Dip10mes

Numbers of Students Enrolled and Graduating (shown in
relation to numbers enrolled)

1982/83 1984/85 1988/89-Beyond
Enrolled Graduates Enrolled Graduates Enrolled Granduates

191 64 210 70 270 90
281 124 300 100 300 100

70 70 70 70 200 200
154 41 220 110 220 110
219 80 220 100 320 210

915 379 1 020 450 1 310 710

Nouveaux Couts Recurrents par An pour 1es Dip10mes
New Recurring Costs per Year for Graduates

379 x 78 748 x 13 .. CFAF 387 991 396
450 x 78 748 x 13 = 460 675 800
710 x 78 748 x 13 = 726 844 040

HAt Pitoa students graduate in one year. The sudden increaRe in Pitoa'R
enrollment in 1988/89 explains in large part the ensuing increase in percentage
of graduates from the TTCs.
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Table V

Estimated Recurrent Financial Costs for Teacher Training at Five TTCs Without the Project

($ OOOs)

84/85 85/86 86/87 87/88 88/89 89/90 90/91 91/92 92/93 93/94

Student Stipends 2655 2655 2655 2655 2655 2655 2655 2655 2655 2655

Faculty/Staff Salaries 650 650 728 728 815 815 913 913 1023 1023

Operating Expenses 53 53 53 53 53 53 53 53 53 53

Utilities 40 40 40 40 40 40 40 40 40 40

Graduating Teachers'
Salaries 2382 4765 7281 9798 12557 15317 18315 21314 24491

Total 3398 5780 8241 10757 13361 16120 18973 21976 25085 28262



Table VI

Project and Recurrent Costs for the GURC
($ OOOs)

84/85 85/86 86/87 87/88 88/89 89/90 90/91 91/92 92/93 93/94

Personnel

Student Stipends 2665 2665 2665 2665 3366 3366 3366 3366 3366 3366
TTC Staff & Faculty 650 650 728 728 815 815 913 913 1023 1023
New Teachers' Salaries 2382 4765 7380 11546 16133 20672 25211 30237 35263
Upgraded Teachers' Salaries 239 479 798 1118 1495 1873 2290
MINED Staff 115 217 237 258 264 279 288 309
Library Staff 21 45 46 46 51 51 59 59

Subtotal 3315 5697 8297 11274 16489 21416 26384 31315 36546 42310

Land 800

Construction 820

Training
Participant Travel 13 33 29
Instructor Travel 11 11
Facility Costs 1 1 1 1 1 1 1 1 1

Subtotal 13 45 41 12 12 12 12 12 12 12

Other Costs
Vehicle Maint. & Operation 20 29 98 117 117 30 125 125 125 125
Facility Maintenance 60 60 60 100 120 250 120 120 120 120
Utilities 52 52 56 131 131 150 150 160 160 178

Subtotal 132 141 210 348 383 430 395 405 405 423

':I:'ota1 Exnenditures 5080 5883 8548 11634 16884 21858 26791 31732 37263 42745



ANNEX B.2

Financial Analysis

The long-term viability of an external assistance project depends
primarily upon the ability of the host country to absorb the incremental
costs generated by the project during the project and after project
completion.

In addition,· the host country must bear the expense of the debt
service which results from the loan component of external funding. Such
financial viability is related to the concept of absorptive capacity -
the ability and the willingness of the government to assume the recurrent
costs (including maintenance and replacement of facilities and equipment)
of project-related activities. Because recurrent costs effects for the
government are normally minimal during the early period of the project's
life, adequate analysis of absorbtive capacity requires a longer term view.
In the case of the present project, the project life is scheduled from
1984 to 1989. The analysis of absorptive capacity will cover the time
period from 1984 to 1994 with some discussion of post 1984 burdens.

1. The Determinants of Financial Absorbtive Capacity

The ability of the GURC to absorb the project-related expenses after
project funding terminates in 1989 is related primarily to the government's
revenue, growth and stability. The willingness of the GURC to absorb these
costs will be indicated by the budgetary allocation to the MINED within the
GURC budget, the allocation to Primary and Nursery Education (DPNE) within
the MINED budget, and the allocation to continuing project programs within
the Primary and Nursery Education Budget.

The ultimate determinant is, of course, the continued strength of the
Cameroon economy. Cameroon has experienced a strong and broadly based
expansion of economic activity while maintaining relative financial
stability. This is due in large part to the combined effects of a high level
of investment, both public and private, and a continued attractiveness for
foreign assistance and investment (the political stability of the GURC is
crucial to the latter). In contrast to Cameroon, other African nations such
as Senegal and Ivory Coast have had neither the variety of exports nor the
success in increasing export quantities which has allowed Cameroon to
continue to prosper. Table I presents Cameroon's gross domestic product
history over the 1975-1980 period.

In looking forward to the next decade, the variety of agricultural
exports, the evolving strength of the oil industry, and increased domestic
manufacturing capacity (for export and for import-substitution) allow for
continued optimism. For the Fifth Plan, a rate of growth at or above the
7 percent annually through 1985/86 is projected. The GURC is continuing its
present rural development strategy which emphasizes stimulating the rural
sector by providing adequate price incentives to farmers for their crops and
through the provision of improved public services. A primary aim of this
program is to reduce the strong tide of imudgration to urban centers.
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2. GURC Finances

The government budget, with a fiscal year of July 1 to June 30,
incorporates the current and capital outlays £or the central administration,
several decentralized national agencies (e.I~~·the locial security system),
local authorities, and the wide variety of public and parastatal enterprises
that characterize Cameroon's agricultural and manufacturing sectors. During
the period 1976-1980 revenues rose at a rat~ of 22 percent annually while
expenditures rose at an average of 20 percent. AI Table II indicates, the
result is the creation of a fiscal lurplus for the last two years of the
period. The surplus has allowed an expanded government budget at the same
time as government and net lending have declined as a percent of GDP.
The only worrisome factors in the budget picture is that capital expenditures
tend to lag behind projections in a systematic pattern; this is primarily
due to administrative bottlenecks in the implementation of construction
activity.

3. GURC Educational Finances:

Table III indicates the functional classification of budgetary expenditures
for the GURC for the four most recent years for which data is available. It
is important to understand that the educational item under the functional
classification includes educational activities which may occur outside of the
MINED's direct or even indirect control. Education is the single largest
functional item in the GURC budget outside of the general public service
category. However, it should be noted that ~or the four years shown, education
as a percent of total budgetary expenditure varied as follows: 18.5-17.0-17.5­
18.1. It is estimated that for 1980-81 the figures will indicate an achievement
of the 1976/77 level of 18.5 percent.

Table IV illustrates a similar view base~ upon the relative increases
in the national budget and that of MINED. Only between fiscal years 1975/76
and 1976/77 did the MINED budgetary increase fail to exceed the general budget
increase. The budget for 1981/82 reveals that the MINED received 32.4 billion
CFA F, an increase of 29 percent over 1980/81. The total budget, on the
other hand, increased by 26 percent.

Within the budget of the MINED, the primary item of expendi ture is
salaries. As indicated in Table IV: the general personnel item represents
approximately 86 percent of total expenditures for both the 1979/80 and the
1980/81 fiscal years. Unfortunately, the budget format does not allow for
separation of teacher salaries by level, either in aggregate or by province.
The relative sizes of administrative and teaching staff suggest, however,
that total teachers' salaries represent less than one-half of the total
MINED expenditures on personnel. The figures for the DPNE include only the
Yaounde administrative program base. Thel.total allocation for the DPNE
remained the same in the two budget years, although there were minor
reallocations among budget items.

4. Recurrent Costs

Three majo~ types of recurrent cost effects will be generated by the
project: the support costs and salary effects for the pre-service, in-service
and participant training programs; the increased maintenance and replacement
costs created by the construction activities; and the effect of the loan
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component upon debt service requirements of the GURC. Because of the
extended time period over which these effects may be expected to accrue,
the following discussion will concentrate upon the fiscal years between
1984/85 and 1993/94.

a) Pre-service and In-service Cost Effects:

The Pre-service training program effects will be of three main
types: effects on student stipends, effects on faculty and staff salaries,
and effects on graduates' salaries. !able summarizes these effects over
the ten year period. Under the current system, new students are paid as
government employees as soon as they arrive at the TTC; their placement
within the government salary scale is determined by their previous level
of education. They are eligible for normal step increases in pay, benefit
from the (normal) annual increases in the government pay scheme, and, if
successful in their concours after graduation, are promoted to their pay
rank as a Grade II or Grade I teacher.

This "salary-scholarship" scheme is one source of the high cost of
TTC programs. Even though 30% of the students' money is given directly
to the training institutions to pay for boarding expenses, the students
receive 45% immediately, with the residual 25% accumulated in a form of
forced savings for which they are eligible after graduation. The amount
received by the students varies from $146 u.s. per month for CEPE holders
to $324 U.S. for BAC holders. It is obvious to most observers that these
are excessively generous stipends. The increases in "scholarship" costs
after 1984/85 which appear in Table reflect the changes in enrollment
anticipated under the expansion. By 1988/89 all schools will be at their
new capacities and no further expansion is aaticipated.

Faculty and staff salaries are calculated from present numbers and an
average salary figure for staff at each institution. The increases in
costs after 1984/85 are not reflective of inflation but do include the
effect of increases in salary index steps which occur. every two years.

TTC graduate salaries are calculated based upon expected annual
graduation rates under the project expansion. Again, they do not reflect
inflation but do include increases in index levels over time. The figures
assume that 75 percent of the graduates are successful in their concours
within one year after graduation and do not include resignation or
mortality effects. Thus, the levels shown are based upward in terms of
recurrent cost obligations.

Table presents the recurrent cost effects of the in-service program
for underqualified teachers and for the project's participant training
component. The in-service programs for inspectors, TTC staff, and head­
masters do not affect their salary levels and thus have no significant
recurrent cost effects. As in earlier calculations, the increases over
time represent the effects of step increases but not of inflation. No
salary effects are calculated for the in~service program until FY 19861
87. This is because the program will first be offered in the Summer of
1985 and teachers will not be able to pass their exams before Spring,
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1986. The calculations qre based upon assumed success rates of 50%
on the teacher credential examinations for in-service participants
at each ievel.

b) Maintenance and Replacement Costs:

Maintenance for biildings and vehicles, along with expenditures
for utilities, also appears in Table Replacement costs for the
project-related expenditures will be limited to the need to replace
the original eleven vehicles which were purchased in Year One. This
will result in a cost of $198,000 in Year Five.

c) Debt Service Costs:

The anticipated loan terms for the project loan component are
that the GURC shall repay the loan to USAID in United States dollars
within forty (40) years from the date of first disbursement of the loan,
including a grace period of not more than ten (10) years. The GURC shall
pay to USAID interest from the date of first iisbursement of the loan at
a rate of (a) two percent (2%) per annum during the first ten years and
(b) three percent (3%) per annum thereafter on the outstanding disbursed
balance of the loan and any due and unpaid .interest accrued thereto. The
level of loan disbursement and interest payments due will be as follows:

YEAR !'OTAL INTEREST DUE-- DISBURSEMENT

1985/86
1986/87
·1987/88 325,300
1988/89 ..
1989/90 ..
1991/92 ..
1992/93 ..
1993/94 ..
1995/96 "
d) Other Recurrent Costs:

As was indicated in Table ,the only other recurrent cost items
of note are for travel. In-country travel expenses will be small after
the end of the project period and inconsequential in their budgetary effect.



B.2
p.5

e) Longer-Term Recurrent Costs:

Table presents an extension of the information presented
on GORC costs in Table to the fiscal years between 1989/90 and
1993/94. Because of the cumulative nature of the teacher output
process, and the fact that the TTC program outputs will reach their
new levels only in the final years of the project period, the earlier
table tends to underestimate the GURC obligations to be incurred.
Between 1989/90 and 1993/94 the salary costs will increase from
$16,132,747 to $35,263,449.

Other recurrent costs show no such dramatic increase with the
exception of the inflation component which exceeds 1984/85 costs over
the five year period shown in the table.

5. Absorbtive Capacity:

As indicated in the discussion of GURC finances, there are good
reasons for a generally sanguine perspective of GURC revenues over the
next five years. The educational finances section showed that the GURC
has a record for a strong and sustained level of support for education
and, within education, for support to primary education.

The 1982/83 budget for the MINED of 160.3 million allows for absorbtion
of the project costs with little difficulty. Assuming a constant budget
in real CFA F over the five year project period (which is extremely
conservative), total GURC costs for the project would amount to 8.9 percent
of the total MINED budget ($71.6 million/$80smillion). It is obvious
from this figure that the absorption of project costs requires continued
growth of the MINED budget in real terms. A more realistic growth rate
would be ten percent a year in real terms. This would result in a MINED
budget between 1984/85 and 1988/89 totaling $960 million. The project effect
would be only 7.5 percent.

The continuing increase in personnel obligations reflected in
Table does raise the need for the GURC to consider carefully its long­
term teacher development strategy. The concomitant programs proposed for
funding under the 4th IBRD Loan would create personnel Obligations equal
to or even larger than those created by this AID project. A major factor
in all this is the relatively high salary levels for teachers within the
GURC public service. If increases in the government pay scheme could be
kept to less than ten percent a year the personnel budgetary obligation
could be sharply reduced.
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The IBRD projects that the current debt service ration of 12
percent will increase to only 16 percent by 1986. ,Given the size and
extent of projected obligations, the debt service obligations related
to this project again are inconsequential. In addition, the hardening
terms of other funding sources should make the USAID loan proposal even
more attractive to the CURC and provide the project with more leverage
than its relatively small scale would otherwise permit.

The opinion expressed by Aklog Birara in his review of absorptive
capacity issues in Cameroon for 1981-1985 is still applicable:

It ••• local counterpart/recruitment financing is not a major
constraint in Cameroon. Furthermore, balance of payments
and debt service problems are more than likely within the
capacity of the Cameroon economy to absorb; provided that
substitutes in semi-processed and general agricultural
commodities are undertaken and provided that Cameroon
resorts to concessionary rather than cOlllDercial loans."

Of special relevance to the project, given the issues of GURC
commitment and administrative capacity, is Birara's further comment
that:

" the problem that is foreseen in this research of
recurrent cost absorption is not financial inadequacy
to cover recurrent costs but institutional, administrative,
technical, manpower, and general infrastructural constraints •• 1t

In conclusion, absorption of recurrent costs will require continued
growth in the economy with resultant CURC and MINED real budgetary
increases. The expected levels of such increase, combined with a program
of moderate salary increases, should allow for absorption of the project­
generated costs with little disruption of other MINED activities.



Table I (B.2) cameroon: Gross Domestic J?roduct and Expenditure
1975/76-1979/6Q y

1975/76 1976/77 1977/78 1978/79 1979/80

(In billions of current CFA francs)

Consmnption 556.1 627.2 751.8 875.2 1,032.0
Private (481.6) (545.3) (655.1) (760.4) (900.0)
Public (74.5) (81.9) (96.7) (114.8) (132.0)

Gross fixed capital
formation 118.8 163.5 200.0 241.0 275.0

Change in stocks 3.0 18.2 19.5 38.0 35.0
Exports of goods and

nonfactor services 150.5 202.3 250.3 268.4 369.0
Imports of goods and

nonfactor services -171.1 -221.8 -284.6 -331.9 -386.0
GOP at current market 657.3 789.9 937.0 1,000.7 1,325.0

prices (Annual change in per cent)

Consumption 16.9 12.8 19.9 16.4 17.9
Private (18.2) (13.2) (20.1) (16.1) (18.3)
Public (9.5) (9.9) (18.1) (18.7) (15.0)

Gross capital formation 119.7 37.6 22.3 20.5 14.1
Exports of goods and

nonfactor services 3.3 34.8 23.4 7.2 37.4
Imports of goods and

nonfactor services 15.3 29.6 28.3 16.6 10.9
GOP at current market

prices 13.3 20.2 18.6 16.4 21.5

Source: Table 1, IMF Background Paper,
Cameroon - Recent Economic Developments,
June, 1981

1/ Fiscal year basis (July-June),

y Provisional.

John M
Rectangle



TABLE II (B.2) CAMEROON: fiSCAL TRENDS IN !ELATION TO GDP, 1976/77-1979/80
(IN PER CENT OF GOP)

1976/77 1977/78 1978/79 1979/80

GURC Budgetary revenue and grants 15.31 17.32 18.41 16.52

Of which: tax revenue 13.01 15.34 14.64 13.97

nontax revenue 0.88 1.15 1.15 ·1.34

GORC Budgetary expenditure 14.60 15.76 14.82 13.36

Of which: current 12,.04 12.69 11.80 10.74

capital' 2.72 3.13 2.82 2.79

GORC Extra budgetary outlays 1.38 1.70 1.07 1.62

GORC Net lending and special accounts 0.39 0.34 0.14 0.29

CURC Expenditure and net lending 16.27 17.79 16.03 15.28

GORC Overall Treasury deficit (-) -0.97 -0.47 2.38 1.24
or surplus

Source: Table 6, IMP Background Papers,

Cameroon - Recent Economic Developments.

June, 1981.
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Table III (H.2)

cameroon: Functional Classification of BudC]E!tary Expenditure

1976/77-1979/80

(In millions Of CFA francs)

1976/77 1977/78 1978/79 1979/80 1980/81

Other 16,447

Total classified expendi-
ture 116,591

Adjustment items Y -1,244
Total budgetary expendi-

ture 115,347
Memorandum item:

Public debt amortization 6,222

General public services
Education
Defense
Health
Housing

Social affairs

Other social services

Economic services
General administration
Agriculture, forestry,

animal husbandry, and
fishing

Mining and energy
Transportation
Telecommunications

Interest on public debt

27,058

21,321
11,137

6,373
2,674

844
2,529

25,750
(4,569)

(5,603)
(486)

(11,662)
(3,458)

2,371

26,698

25,117
14,385
8,048

3,296

959

3,544

32,098
(4,621)

(6,829)
(1,597)

(15,574)
(3,477)

3,788

29,795

148,235

-585

147,650

6,074

'0,895
28,348
17,118

8,608

4,330

384

4,087

20,567
(4,754

(7,910)
(1,105)
(3,542)
(3,256)

7,140

37,987

159,464

2,192

161,656

11,448

41 ,871

32,404
18,092

9,920
1,853

1,284

3,721

25,929
(6,618)

(8,673)
(720)

(5,705)
(4,213)

7,9~7

58,443

201,464

201,464

12,743

49,385

39,430
21,663
11,596

6,069

1,492

4,348

22,725
(4,751)

(8,312)
(889)

(4,133)
(4,640)

7,984

239,214

16,016

Source: Data provided by the Cameroonian authorities.

1/ Provisional

2/ Unclassified items.



TABLE IV (H.2)
RELATIVE INCREASES IN THE NATIONAL BUDGET

AND THE BUDGET OF THE MINISTRY OF
NATIONAL EDUCATION (IN PERCENTACES)

1971-72 1972-73 1973-74 1974-75 1975-76 1976-77 1977-78 1978-79 1979-80 1980-81
1972-73 1973-74 1974-75 1975-76 1976-77 1977-78 1978-79 1979-80 1980-81 1981-82

National
BUDGET +15.1% +11.2% +13.0% +19.0% +28 % +7.0% +20,5% +1.6% +21.7% +29.0%

BUDGET
of the Ministry of
National Education +22.4/0 1-19,7% +16.4% +19.1% +14.4% +8.1% +34.9% +13.7% +21.7% +26.3%



TABLE V (II.2)

Expenditures

Total

!lI!HSTRY OF EDUCATION OPERATING BUDGET

(Million CFA)

1979/80

20,727

1980/81

23,580

Functional Categories

General Personnel
Other Personnel Expenses
Service Expenditures
Maintenance of Buildings
Scholarships
Other Expenses

Exoenditures o~ the DepartMent
of Primary and Nursery Educa­
tion

17,811
116

1,610
111
578
229

302

20,204
176

1,928
130
804
336

302

This excludes salaries of teachers which are listed in budget,
only by province, not by level of instruction.

Source: national Budget, Chapter 15: Hinistry
of National Education, 1980-81



Table VI (H.2)

Project and Recurrent Costs for the GURC

84/85 85/86 86/87 87/88 88/89 89/90 90/91 91/92 92/93 93/94

Personnel

Student Stipends 2665 2665 2665 2665 3366 3366 3366 3366 3366 3366
TTC Faculty and Staff 650 650 728 728 815 815 913 913 1023 1023
New Teachers' Salaries 2382 4765 7380 9995 14161 18748 23287 28313 33339
Upgraded Teachers' Salaries 239 479 798 1118 1495 1873 2290
MINED Staff 118 217 237 258 264 279 288 309
Library Staff 21 45 46 46 51 51 59 59

Subtotal 3315 5697 8297 11274 14938 19444 24460 29391 34922 40386

Land 800

Construction 820

Training

Participant Travel 13 33 29
Instructor Travel 11 11 11 11 11 11 11 11 11
Facility Costs 1 1 1 1 1 1 1 1 1

Subtotal 13 45 41 12 12 12 12 12 12 12

other Costs

Vehicle Maint. & operation 20 29 98 117 117 30 125 125 125 125
Facility Maintenance 60 60 60 100 120 250 120 120 120 120

Utilities 52 52 52 131 131 150 150 160 160 178

Subtotal 132 141 210 348 383 430 395 405 405 423

Total Expenditures 5080 5883 8548 11634 15333 19886 24867 2980.8 35339 40821



Table VII (H.2)

Comprehensive Comparison of Costs With and without the Project

($ OOOs)

84/85 85/86 86/87 87/88 88/89 89/90 90/91 91/92 92/93 93/94

With Project 5080 5883 8548 11634 15333 19886 24867 29808 35339 40821

Without Project 3398 5780 8241 10757 13361 16120 18978 21976 25085 28262

Difference (Additional,

of Marginal Cost to 1682 103 307 877 1972 3766 5889 7832 10254 12559

GURC)



ANNEX H.3

Economic Analysis

The economic analysis of social investment programs in areas such as
primary education presents special problems in that the outcomes'of the
project and the resultant benefit streams are extremely difficult to mone­
tarize. Indeed, the more competent and responsible the analyst, the less
willing he or she will be to engage in processes which result in a "quan­
tification of the unknowable". However, project judgements require the
maximum amount of quantitative, even if not monetary, data on project
benefits, outcomes and costs.

The appropriate compromise is: (1) to detail to the extent possible the
nature and incidence of the project benefit stream; (2) to link project out­
puts to benefits and evaluate the efficiency of this linkage, (3) to specify
all project costs - direct and recurrent - in terms of probable incidence
and amount; (4) to review the nature of internal efficiencies, i.e., the fit
of inputs to outputs; and (5) to examine the overall incentive configuration
of the project (subsidies, salaries, assignment policies, etc.) and the
degree of congruence of the incentives with desired project outcomes and
eventual benefits. Each of these activities will be examined below.

Cost Benefit Analysis

Initial investigation of Cameroonian educational data quickly led to the
conclusion that the project could not reasonably be justified solely on the
basis of this kind of analysis. Virtually no attempt has been made thus far
to estimate the rate of return to primary or any other kind of education in
the country. Indeed, such basic data as primary school enrollment figures
are seldom available sooner than 18 months after the beginning of the school
year. Even when they do become available, the data are, from all accounts,
highly inaccurate, inconsistent and incomplete.

Nonetheless, cost/benefit analysis has proven to be an extremely useful
tool in the economic evaluation of the present project. Although country
specific data are lacking in many instances, it is possible, based upon the
results obtained from cost/benefit analyses of primary education in other
LDCs, including some African countries, to make assumtions about the values
of the variables.~ Based upon the estimated project costs, these
assumptions can then be utilized to determine whether or not the project can
reasonably be expected to have an acceptable rate of economic return.

~ cf. George Psacharopoulos. Returns to Education: An Updated
International Comparison, appearing in the IBRD publication
Education and Income, 1980, pp.73-ll0. cf. especially pp.84-85.
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Based upon a considerable amount of time spent in simulating the
various possible values for internal and external efficiencies under a variety
of assumptions, it is possible to reach the following conclusion. Employing
moderate assumptions concerning the likely range of valumobtainable from
internal and external benefits, the project produces an acceptable rate of
return.

Table H.l presents the project's incremental costs and benefits.
The total, or gross benefit stream is fairly typical of those derived
through the simulation studies mentioned previously. The benefits are
broken down into those obtained from internal and external economies. Con­
cerning the former, benefits in the form of reduced repetition and dropout
rates have been estimated. The estimates were derived from the following
assumptions.

1. Commencing with year three of the project, each new
teacher produced by one of the five TTCs affected
by the project will reduce the combined repetition
and dropout rate in their class of 50 students by
one half.

2. The prevailing combined annual repetition and dropout
rate in the two provinces averages 25 percent of
enrollment.

3. The cost to the primary education system for each
repeater or dropout is S40.

These assumptions are somewhat ambitious in the sense that the reduction in
repetition and dropout rates is substantial. Based upon experience else­
where, however, it is far from being unreasonable.* Moreover, the
assumption excludes any economic benefits from the improved administration
of the TTCs and the primary schools in the two provinces.

The external benefits, or those accruing directly to the students who
will benefit from studying under a teacher produced by either the project's
pre-service or in-service training programs are estimated under the
following set of assumptions.

1. The productivity of each student who receives instruction
under the prevailing system experiences a permanent
increase of 20 percent annually for each year that they
are productively employed.

2. The productivity of each student who receives instruction
with the system proposed by the project will experience
a permanent increase of 25 percent annually for each
year that they are productively employed.

* IBRD. Teacher Training and Student Achievement in Less Developed
Countries. 1978. pp. 19-30 and especially p. 22.
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3. The five percent per year increase in productivity
will occur in four annual increments of 10, 25,
50 and 100 percent respectively. That is, that if
a student dropped out after only 2 years of
instruction they would receive 25 percent of the
five percent differential, or 21~25 percent altogether.

4. The average annual income of a Cameroonian who is a
member of the labor force is ~2,000. For a
farmer or worker who has completed four years of
primary school education under the prevailing
system, their annual income averages ~2,400.

For a product of the proposed system, the average
income would be ~2,500.

Given this set of assumptions, the stream of benefits generated by the in­
ternal economies above is sufficient to produce an IRR of 19.5. It is more
than adequate to justify the project, in other words, even if no internal
economies were to be forthcoming. With those economies present, the IRR
increases to 21.5. Sensitivity testing disclosed that a 10 percent decrease
in gross benefits reduces the IRR to 17.5 while a 10 percent increase in
costs reduced the IRR to 16.7.

Additional assumptions made for the externally produced economic benefits
are that there will be no student dropout and that there will be no leakage
of the new teachers out of the primary school systems in the two provinces.
Thus, even though most of the other assumptions are quite modest, the latter
ones do, ceterus paribus, bias the returns upward. At the sametime, however,
it has also been assumed that there will be no spread effects of the students
improved education to either their families or their communities at large.
Likewise, no economic benefits have been assigned for factors such as
improved nutritional practices, better general health, enhanced ability to
obtain employment, although they obviously do have a monetary value.
Overall, then, the assumptions do appear to lead to reasonable results.

Cost Effectiveness Issues

This form of economic analysis involves primarily a quantitative
estimate of costs and a qualitative evaluation of benefits. The project's
financial costs were presented in the previous section of this paper. The
benefits include improved TTC facilities, more teachers, increased teaching
quality, and eventually more children receiving a better quality education.
The latter is, of course, particularly important. Studies by the IBRD and
other development specialists have shown that a primary education program
that provides training in literacy, numeracy, and life and environmental
sciences can reduce infant mortality, fertility, and general morbidity,
improve local participation in political and social equity, increased agri­
cultural and general productivity, and increase employment and training
options. One may assume that a long term result of the project would be
direct economic ~ains for those taught in the schools. It is important to

John M
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Table H.3

Cost/Benefit Analysis of Primary Education Project
(In thousands of u.s. $)

1984/85 85/86 86/87 87/88 88/89 89/90 90/91 91/92 92/93 93/94 94/95 95/96 96/97 97/98 98/99 99/2000 00/01 01/02 02/03 01b4
I. ~

A. USAID
Technical 751 1299 2043 1271 854
Assistance
Personnel 5 27 31 32 32
Construction 869 3911 2613 1299
Commodities 262 591 1083 88 86
Training 177 474 398 232 232
other 7 22 28 70 49
Contingency 120 328 749 430 255

Total USAID 1322 3610 6243 4736 2807

B. GURC
Personnel 139 600 1660 3407 5565 7498 9920 12207 15000 18224 21349 24635 28121 31727 35181 38803 42529 46306
Land 800
Construction 820
Training 13 45 41 12 12 12 12 12 12 12 12 12 12 12 12 12 12 12 12 12
Other Costs 12 129 198 308 343 390 345 365 365 383 383 400 400 430 430 465 465 498 498 550

Total GURe 1645 174 378 920 2015 3809 5922 7875 10297 12602 15494 18636 21761 25077 28563 32204 35658 39313 4303946868

Total Incremental
Project Costs 2967 3784 6621 5656 4822 3809 5922 7875 10297 12602 15494 18636 21761 25077 28563 32204 35658 39313 43039 46868

n. Benefits
A. Reduced Re-
petition and 113 225 338 515 693 870 1048 1225 1402 1585 1763 1940 2117 2294 2471 2648 2825 3002

Dropout

B. Monetized 225 838 2088 4718 7013 11193 15743 19793 23843 27893 31943 35993 40043 44093 48143 52193 5624360293
Return to 'till

student's J>. ...

Schooling
Total Benefits 338 1063 2426 5233 7706 12063 16791 21018 25245 29478 33706 37933 42160 46387 50614 54841 59068 63295
Net Benefit Stream-2967 -3784 -6283 -4593 -2396 1424 1784 4198 6494 8416 9751 10842 11945 12856 13597 14183 14956 15528 16029 16427

Internal Rate of
Return 21.5 percent
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note, however, that a project such as this creates necessary but not suffi­
cient conditions for the realization of the economic benefits ascribed to
the project. Many of the factors leading to such gains are not within the
control of the project. Nonetheless, given the generally prosperous
economic forecasts for Cameroon and the GORC's evidenced commitment to a
regionally-based economic development strategy, the confidence which one can
place in the project's economic benefits is reinforced.

A. Project Benefits

In this section the first two issues in our framework of analysis will
be reviewed: to whom do benefits accrue and what are the linkages between
benefits and project outputs. The beneficiaries appear to be divisible into
four main categories:

(a) Affected Institutions
(b) Affected Personnel
(c) Students and Families
(d) Government/Society of Cameroon

(a) Affected Institutions

Since the project uses institutional support as the major vehicle
for its attempt to promote primary education, the initial impact will be upon
these organizational structures. The Department of Primary and Nursery
Education (DPNE), the National and Departmental Primary School Inspectorates
and the Teacher Training Colleges (TICs) in the North and Northwest Provinces
will have the major responsibility for implementing the primary school
teacher training program. Two MA students will be trained and assigned to
the DPNE to assist with activities in the area of educational administration
and management. During the time period of the project, the Team Leader will
work in the DPNE.

The TTC's are, of course, the major institutional beneficiaries.
They will receive new facilities, refurbishment and expansion of present
facilities, vehicles, equipment, furnishing and increased enrollment. The
last may be perceived as a !lcost" to faculty since the project assumes that
the majority of increased enrollments will be absorbed by increasing the
student-faculty ratio. The effect of this increase on the internal efficiency
of the teacher training system is a major benefit and is discussed later.

In addition to their current role in preservice training, the TTC's
will expand to become centers of inservice training, hosting programs for
primary school teachers, primary school directors, and the TTC faculty and
staffs themselves.

The Inspectorate General of Pedagogy will receive three MA gra­
duates, one in library science and two in curriculum development and evalua­
tion, to assist the Yaounde based staff. The Departmental Primary School
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Inspectorates will receive one vehicle for each inspector. Inservice train­
ing will be provided to inspectors and sub-inspectors to upgrade the
administrative capacity of the inspectorates.

The IPARs and ENS will also benefit as a result of increased
responsibility. The IPARs will have a role in both the inservice and pre­
service teacher training programs. Both the IPARs and the ENS will have a
role in the training programs for the TIC faculty and staff.

(b) Affected Personnel

Affected personnel include TTC students, faculty and staff, primary
school teachers, directors and inspectors, and the five participants trained
to the MA level in the U.S.

TTC students will benefit from the higher level of training they
will receive as a result of upgraded facilities and faculty. The expanded
facilities will allow more of them to receive this training. The TTC faculty
and staff will benefit from the improved facilities and from the inservice
training they will receive. Although the former will have to teach a
normal instead of half load, the additional training and the increased
administrative support should increase job satisfaction.

Unqualified teachers will benefit from the inservice training pro­
gram both in terms of greater competence and the opportunity for a higher
public service classification and a higher salary. The salary benefits have
alreay been detailed in the financial analysis section. It is important to
remember that the benefits to participants will come both in financial and
nonfinancial forms. The ability to adapt to the teaching environment and to
achieve a feeling of accomplishment from an individual's work should be viewed
as a benefit just as much as is the higher status and pay an individual
receives. In fact, the former benefit may be a more important one in terms
of social or governmental evaluation.

The primary school inspectors will benefit from improved administra­
tive skills which will enable them to accomplish their tasks more efficiently
and rapidly, and from vehicles which will enable them to visit primary schools,
and thus fullfil their pedagogical responsibilities. Primary school directors
will benefit from this increased support from inspectors, from the upgraded
skills of the teachers in their schools, and from improved administrative
skills as a result of inservice training.

Lastly, the five individuals trained to the masters level in the
U.S. will benefit through increased competancy, responsibility, and salary.
The five people will, in turn, assist all the previously mentioned categories
of personnel through their involvement in the designing and conducting of
in-service training programs and through their efforts to increase co­
ordination between the TTCs, primary schools, inspectorates and the MINED
in Yaounde.
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(c) Students and Families

The ultimate beneficiaries should be the students who attend primary
schools in the North and Northwest and their families. If the ultimate goals
of the project are realized, students will have greater access to primary
education, face lower student-teacher ratios, experience higher retention
and lower drop-out rates, have better qualified teachers, and receive a more
relevant and practical education. The result should be that students will
graduate from the primary education cycle with the skills necessary for
further formal academic education, the prerequisite skils for SAR and SM
terminal post-primary vocational adaptation necessary to succeed in their
local economies.

(d) Government/Society of Cameroon

In social investment projects, the justification for project
activities depends ultimately upon the benefits generated for the society
Cameroon as a whole obviously receives, as part of its benefits from the
project, the sum of the individual and institutional benefits discussed
above. There are, however, four very special forms of benefits which the
project will generate for GURC. First, the project will facilitate the GURC's
attempts to modify the inherently elitist French educational model to one
better adapted to its national and regional economIc and social development
goals. This will be achieved through USAID's assistance to the GURC to
help them implement their reform program and increase the number of teachers
trained. This will further disseminate the benefits of the GURC's present
educational curriculum. As an important supplementary benefit, the emphasis
within the project on rural needs will reinforce the GURC's general rural
development strategy.

Second, the programs of inservice training and expanded preservice
teacher training will be useful in the design of the extensive training pro­
grams which will be required for implementation of the expected national
educational reform. They liill also serve as useful models for expansion of
teacher training in the other five provinces. with special relevance to the
East where similar educational shortages exist.

Third the GURC and the Cameroonian society will benefit from the
increased allocative and distributive improvements in the local economy
which result from increased and more relevant education within the project
provinces. As the North and Northwest are presently disadvantaged relative
to the national standards, there will also be benefits from the reduced in­
equalities in educational. and eventually in economic, status between the
project provinces and the remainder of the nation.

The final major benefit will result from the increased reationali­
zation of the MINED budget for teacher training (and ultimately for primary
education) in two provinces. Both the IBRD and USAID have noted the excessive
per student cost of teacher training (it exceeds even the University of
Yaounde's level of per student expense). This high unit cost result from
two major factors. First, students accepted into teacher training programs
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have in the past immediately been classified as government employees. The
effect of this on "scholarship" costs is highlighted in the financial
analysis section. The second factor is the low rate of utilization of
faculty. Although in the majority of cases class sizes are at the appro­
priate level, teachers at most of the TTC's are not teaching the expected
hours per week. This is because of excessive specialization and the failure
to exploit economies of scale. By expanding enrollments at these institu­
tions, significant gains in the efficiency of instructor utilization may be
made.

Except for the Maroua campus, there will be no increase in faculties
or staffs. The pre- and post expansion annual unit costs for administra­
tive and instructional staff expenses (but excluding housing, food, and
other costs) for the four campuses are (in CFAF):

TTC PRE POST

Garoua 81,600 73,800
Ngaoundere 85,926 35,151
Pitoa 387,100 135,500
Bamenda 342,400 90,900

B. Project Costs

Project costs are discussed in detail in the financial analysis
section. It is only necessary to emphasize here that the proposed project
does not appear to involve any substantial negative externalities. Because
the major effect of an increased quantity and quality of graduates will be
to raise skill levels in rural economic activities, there should be fewer
problems that are normally found in educational expansion projects of pro­
ducing adverse labor market effects for other levels of school leavers or
for uneducated or less educated sectors of the population.

The above is contingent upon continued implementation of a primary
curriculum which is not solely a pre-secondary school program. It also
assumes a continuance of the CURC's emphasis on rural development. If
either of these assumptions is not realized, there is the danger of en­
couraging an acceleration of the normal pattern of increased urban migration
and a larger than optimal increase in the demand for secondary school
places. Even a rurally-based curriculum which results in increased literacy
and numeracy may have some of these effects.
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A potential negative externality may exist in the long term.
Because the salaries of teachers are relatively high (especially for those
whose pre-teacher training education is at the CEPE level), the heavily sub­
sidized public TIC's may generate an excessive financial burden and the
GURC should continue to monitor this situation. At present, with an exten­
sive shortage of classroom teachers, the problem is one only of efficiency
in finance, i.e., more teachers could be trained for less money if Government
scholarships were reduced. In the future, as enrollments in schools level
off and new teachers contine to graduate, it could become an employment
issue as well.

C. Project Alternatives

Cost-effectiveness discussions are meaningful only in terms of
alternative ways the project budget could be expanded and to evaluate the
relative effectiveness of these expenditures in terms of the stated goals
of wider access, higher rates of retention, and better quality of primary
education graduates. The major opportunities foregone by investing in the
project appear to be:

(a) Direct financing of primary school buildings, facilities,
and equipment;

(b) A restriction of financing to construction activities at
ENS and the TTCs;

(c) A concentration of funding on activities designed to
improve the planning and implementation capacity of the
MINED;

(d) Direct financing of literacy and numeracy skill acquisi­
tion through a nonformal educational program.

As data in the background section indicated, the primary education
problem in the North and Northwest is not created by an aggregate shortage
of classrooms. While there is a distributional problem - areas of growing
parental demand may not have an adequate number of facilities - the major
constraint on improvements in the quantity and quality of primary education
is teacher supply. In addition, school construction in the North and North­
west involves a large degree of local effort. It appears favorable for
the long term development of educational policy to maintain this type of
local participation. Certainly the forms of schools which exist are
extremely rudimentary, but they are not at great variance with the indigenous
styles of housing and the schools are similar in construction to those found
in other nations in the region. A program which only expanded classroom
construction would simply aggravate the present imbalance between facilities
and teacher supply and do little to improve the actual quality of classroom
experience and increase the number of students.

It is possible to question the balance between construction
expenditures and the financing of training and technical assistance. One
alternative to the project would be to restrict financing to construction
activity at the major sources of teacher supply. Increasing the capacity of
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the ENS would lead eventually to more teaching staff for the TTCs in the
North and Northwest. Increased construction at these same TTCs would lead
to a greater production of qualified teachers.

Again, however, facilities and equipment are only a part of the
teacher training problem for the North and Northwest. Institutional adminis­
tration, planning, and curricular revisions are all required if the invest­
ments in construction are to be meaningful. A program which would finance
only construction (or even construction plus maintenance) would simply ..
establish a necessary condition--but a far from sufficient one--for the
attainment of the project's goals.

The last two alternatives deserve special consideration because both
represent activities which are valuable in themselves, but also are comple­
mentary to the project activities. The operation of the MINED is beset by
all of the problems of coordination and management that one would expect in
a rapidly evolving bureaucratic structure with a wide range of functions
and high social (and political) visibility. There is a need for improvement
in the MINED's management and planning skills. To an important degree, the
success of the project, both during implementation and in the long term,
will be dependent in part upon the administrative capacity of the MINED's
participating units.

The USAID has already begun to consider various forms of assistance to
MINED's planning unit. Assuming that both the Agricultural Education project
and the Support to Primary Education project become operational, the USAID
should seriously consider expanding the assistance program to include parti­
cipant training and increased technical assistance to improve this unit's
management and operational skills. However, this should not be viewed as an
alternative to the project. It would not impact directly on the regional,
institutional, and individual benefits the project is designed to promote.
It would, however facilitate these benefits and implementation of the pro­
ject will increase the need for administrative and technical improvement in
the MINED generally and the planning unit specifically.

Other management/administrative reforms within the MINED lie out­
side the scope of USAID's present priorities and are properly a matter of
GURC initiation. Yet the administrative capacity of the MINED is one of
the largest question marks in regard to the project's success. Normally,
financial absorptive capacity is the crucial issue in project design. As
the preceedingfinancial analysis shows, however, in this case it is not a
dramatic issue (except in terms of the GURC's willingness to absorb the re­
current cost effect).

The final alternative to be considered is that of a non-formal educa­
tional program. The potential benefits of a literacy/numeracy program for
adults and young school leavers are substantial. The justification for
preference at this time for a program which emphasizes investment in the
formal education system are the following:
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First, the GURC investment in primary education is substantial
and increasing. The present state of teacher preparation is a major barrier
to the efficient utilization of these expenditures. To the extent that
the project can aid in the rationalization of the primary education budget,
it will have had a major program impact. The rationalization should be
accomplished primarily through the project's impact upon the quality of
teachers and the implementation of a primary curriculum which assures gra­
duates of the primary education cycle of skills relevant to local occupa­
pational alternatives as well as to higher levels of education. The assist­
ance to Departmental Inspectors is especially important in this regard.

Second, by working within the formal primary education system,
the project gains leverage for the USAID expenditures. As the figures in
the financial analysis section have shown, the USAID contribution will
elicit a significant increase in expenditure from the GURC. Thus USAID is
able to cr£ate a multiple effect for every dollar expended. Because of the
fixed governmental commitment to formal education, there is little chance
the GURC could fund participation in a nonformal program to a significant
level. However, USAID should continue to explore the possibility of assist­
ance to nonformal education, either as an extension to the present USAID
nonformal education project or as a complement to the Support to Primary
Education Project.

A third factor justifying USAID support to formal primary
education is the GURC's expressed desire to reform the primary education
system and to implement an applied practical curriculum. This break with
the French elitist model is a significant event for Francophonic Africa
and has great relevance for the lives of rural people in Cameroon. It is
these groups which have been most poorly served by the traditional curri­
culum. Admittedly assistance at the higher levels of education might
provide greater opportunities for influencing the formation of the nation's
leadership elite. Politics aside, however, the long term economic and
societal effect of the project is potentially more profound than would be
any alternative activities at higher educational evels.

D. Least Cost Alternative

Granted that none of the above alternatives would produce as
desirable an outcome as the proposed project, the question nonetheless
must must be posed--has the project been designed in such a way that no
other alternative can be found that will accomplish the same result within
a comparable time frame at less expense? Given the constraints involved,
the Mission believes that none is available. A single campus that would
consolidate the five existing TTCs and, indeed, all 15 of them,would un­
questionably be more cost effective than attempting to work with the
system of numerous small campuses that now exist. The economies of scale
obtained through the elimination of the duplication entailed by having
numerous faculties and supporting staffs, libraries and laboratories, and
so forth, are manifest. It is not an.alternative that the GURC is willing
to accept, however. The present system has evolved over a considerable
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number of years, It is consistent with the GURC's desire to decentralize
the nation's cumbersome, bureaucratic institutions. Likewise, it is in
tune with the GURC's perceived need to respond to diverse ethnic groups in
one of the most bewilderingly complex tribal areas of Africa. Finally, it
serves well the nation's extremely complicated array of educational systems,
programs and standards. To high officials of the GURC, the economies
that would be forthcoming from the consolidation of the 15 TTC's would be
overwhelmed by the social and political tensions and the accompanying
pressures that would emerge from the attempt to implement such a policy.

A second possible method for producing a more cost effective
design is more narrowly focused on the construction component. A number of
experts opined that while more expensive initially, over the long run there
could be some marginal cost savings by building all new buildings instead
of refurbishing older ones, This approach was rejected by the design team
based on its own preliminary analysis, since most of the buildings to be
refurbished are fairly new and structurally sound. Then too, the construc­
tion component would have increased the loan portion of the project to
between $45 and $50 million. Neither donors nor the GURC can finance such
large infrastructure projects given the budgetary resources that are
presently available and that are likely to be available in the future.
Discussions were held with the IBRD to explore the possibility of co­
financing, with that institution picking up the construction component. This
alternative was eventually mutually rejected by both institutions and the
GURe.

Under the circumstances, and after examining all practicable alter­
natives l USAID/Cameroon has proceeded with the present design. It is confi­
dent that there are no alternative means available for accomplishing as
much at a lower cost,



PROPOSED SCIIEIlLJI.I NG ANIl SEQUENt: I NG OF MAJOR ELEMENTS*
ANNEX 1.1

Year 1 Year 2 Year 3 Year 4 Year 5 TOTAL PM--- --- --- --- ---
JF HA MJ JA SO ND JF HA MJ JA SO ND JF HA MJ JA SO ND JF HA MJ JA SO ND JF HA MJ JA SO NO CI\M US_c=:J

TECHNICAL ASSISTANCE

Team Leader I 26 2

Team Leader II 28 5

Garoua TA I 26 4

Garoua TA II 26 5

Bamenda TA I 26

Bamenda TA II 26

Maroua TA I 26 4

Ngaoundere TA I 26 4

Haroua/Ngaoundere TA 26 5

Administration TA 36 1

Construction TA 32 1

Library TA .. t:=- -....I .. 6 1

Institutional Design Consultant ... l1li 2

Evaluation Consultant • 1

Evaluation Team .. ~ 10

U.S. TRAINING

MINED Study Visits ~ t=f 10

Library HLS Candidate 81

Education HEd Candidates (4) 324

IN-SERVICE TRAINING

TIC Faculty .- ... • •
TIC Staff and Inspectors • • • .-
Primary School Directors .. ... .- .-
Primary School TescherR • • • •Library Assistants .. • •

EVALUATION • .. .. ..
CONSTRUCTION

A&E Master Plan

Contract Documents
negotL 10ns • eonstr etion

Construction
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IMPLEMENTATION SCHEDULE FOR GRANT AND LOAN FUNDED ACTIVITIES

Technical Assistance

Year

One

"
"

"
"
"
"

Two
II

II

II

II

II

II

"
II

II

II

II

II

II

"
"

Three

"
"
II

Month

04

04
05

05
07
09
10

01
02
02
03

03
03
03

03
04
04
05
05
06

07
08
12

01

03
04
06

Activity

PP completed and submitted to AID/W for review
and approval
AID/W authorizes project
Technical assistance requests for expressions
of interest (REIs) issued
Receive REI responses
Project Agreement signed
Conditions Precedent met
RFTP issued

Proposals due in
Review of proposals
Contractor selected
Institutional design consultant arrives for one
month TDY
Contract negotiations
Contract signed
French training of TAs (except construction)
begins if necessary
Administration TA begins one month work in U.S.
Team Leader begins one month work in U.S.
Administration TA arrives in Cameroon
Team Leader arrives in Cameroon
Library TA arrives for one month TDY
Evaluation advisor arrives for one month TDY
to set up baseline studies
TTC TAs (4) arrive in Cameroon
TTC TAs move to posts
Institutional Design Consultant arrives for one
month TDY

Language training for Construction TA begins if
necessary
Library TA works one month in U.S.
Library TA arrives for one month TDY
Construction TA arrives

Responsibility

USAID; AID /W

AID/W
USAID

Contractors
USAID/MINEP
MINED
USAID

Firms
USAID/MINED
USAID/MINED
USAID

REDSO
REDSO/Contractor
Contractor

Contractor
Contractor
Contractor
Contractor
Contractor
Contractor

Contractor
Contractor
Contractor

Contractor

Contractor
Contractor
Contractor



Year

Four

"

"

"

"
"
II

II

"
"
"
"

"

One
"

"

"

Two
"

"
"
II

Three

"
II

Four
"

Month

01

03

05

06

06
07

07
08

03
07
09
09

10

06
08
09
10

11

03
04

08
09

10

03

08
08

06
11

Activity

Team Leader II begin language training if
necessary
TTC TA replacements begin language training
if necessary
5 person evaluation team arrives for one month
TDY
Team Leader II arrives in Cameroon (one month
overlap)
Library TA arrives for three month TDY
TTC TA replacements arrive in Cameroon (one
month overlap)
Team Leader I departs
Original TTC TAs depart

Administration TA departs
Library TA arrives for one month TDY
Construction TA departs
5 person evaluation team arrives for one
month TDY
Team Leader and TTC TAs depart

Training

Begin search for appropriate MA candidates
Candidates selected
USAID approval of candidates
Send information to DS/IT concerning placement
of candidates
Appropriate graduate programs chosen,
application made

Notification of acceptance from universities
MA candidates depart for u.s. for language
training and orientation
MA candidates begin Masters programs
Contractor makes arrangements for one month
study/observational tour for MINED officials
5 MINED officials depart for one month study/
observational tour in u.s.

DS/IT and contractor arrange appropriate
summer experience for MA candidates
Summer program for MA candidates
Resume studies

Masters graduates return to Cameroon
5 MINED officials depart for one month study/
observational tour in u.S.
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Responsibility

Contractor

Contractor

Contractor

Contractor

Contractor
Contractor

Contractor
Contractor

Contractor
Contractor
Contractor
Contractor

Contractor

MINED
MINED
USAID

USAID
. DS/IT

DS/IT
MINED, USAID

DS/IT
Contractor

Contractor

DS/IT, Contractor

DS/IT, Contractor
DS/IT, Candidates

DS/IT, Graduates
Contractor
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Procurement

"
"

MINED/Admin. TA

Construction TA/MINED/
Admin. TA

"

Supplier/Admin. TA/
MINED
Supllier/Admin. TA/
MINED

Admin. TA/MINED

USAID

Supplier/Admin.
TA MINED

USAID/Admin. TA

USAID

Responsibility

USAID
USAID/MINEP

Admin. TA/MINED
Construction TA/
MINED
Construction TA/MINED/
Admin. TA
Construction TA/MINED

set)Library TA/MINED/Admin.
MINED/Admin. TA

First set of library books and periodicals
arrive
Supplemental library order place
Furnishings for first phase TTC buildings
arrive

In-service training materials procured
Furnishings for second phase TTC buildings
ordered
In-service training materials procured

Vehicles, spare parts, household furnishings,
and office furniture for construction TA arrive
Specifications for furniture and equipment
for TTCs developed
Furnishings for first phase TTC buildings
ordered
Maintenance kits procured
Library books and periodicals ordered (first
Vehicles for inspectors and TTCs arrive

In-service training materials procured

In-service training materials procured

Activity

AID/W project approval
Project Agreement signed
Vehicles, spare parts, and household
furnishings ordered for 6 TAs
Office furniture for 6 TAs ordered

Office furniture for TA and Admin. arrives
Vehicles for TA and Admin TA arrive
Two sets household furniture from Admin. stock
loaned to project for Team Leader and Admin. TA
(replaced when new sets arrive).
Household furnishings for TL and Admin. TA
arrive
Vehicle, spare parts, household equipment and
office furniture for construction TA ordered
Vehicles for TTC TAs arrive
Household furnishings for TTCs arrive
Vehicles and spare parts for inspectors and
TTCs ordered

Year Month

One 04
" 11
" 11

" 11

Two 04
" 04
" 04

" 05

" 06

" 06
II 08
" 11

Three 03

" 06

" 07

" 07

" 09

" 09
" 09
" 09

Four 03
11 06

11 06

" 07

" 08
11 10

BEST 4V,.1/LA!.JLE ropv
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Year Month Activity Responsibility

Five 03 In-service training materials procured Construction TA/MINED
Admin. TA

" 05 Counnodities for other buildings arrive "
" 06 In-service training materials procured "
" 06 Supplemental library order arrives "
" 06 Second supplemental library order placed "

CONSTRUCTION

(NOTE: For Detailed Design and Construction Implementation Schedule-- See
Annex G.2, Section 09).
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PROCUREMENT PLAN AND
INDICATIVE EQUIPMENT LIS~

I. Responsibilities

The procurement financed by AID under this project will be the responsibility
of the Ministry of National Education with the exception of the following
commodities:

1) Household appliances and furniture and vehicles for the technical
experts will be procured by USAID or the contractor. Chart G.7.l,
and schedules V-6 and V-7 detail these responsibilities.

2) All other off-shore procurement will be done by the contractor.

3) Construction materials will be procured by the construction contractor.

The Division of Planning, Guidance and School Equipment will be the MINED
office responsible for procurement. The School Administration and School Construc­
tion u.S. experts will assist the Division. Procurement documents will be sub­
mitted to USAID to assure that they are correctly prepared and conform to AID
regulations.

The Planning Division will be responsible for all in-country handling of
commodities, including customs clearance, documentation, and onward shipping
of commodities to their final destination in-country. All commodities will be
procured according to a timetable to coincide with the completion of the AID
financed facilities in order to allow immediate installation of equipment.

II. Shelf Items

Imported shelf items having their or1g1n in the United States (Geographic
Code 000) can be purchased without restriction, except for the limitation on the
total amount available for local procurement. Shelf items having their origin
in Geographic Code 000 and Code 941 countries are eligible for local cost
financing in unlimited quantities, save for the limit on local procurement
funding. Shelf items having their origin in Geographic Code 899, but not Code
941 countries, are eligible for local costs financing if the unit cost does not
exceed $5,000 and the total of such financing does not exceed ten percent of
total local cost financed by AID or $25,000, whichever is higher. However, in
no case may the total amount of such purchases exceed $250,000 without first
obtaining a specific geographic source waiver. Procurements in excess of the
limits specific in this paragraph may be authorized only as source waivers in
accordance with the provisions and limitations of Delegation of Authority No. 40
and any redelegation thereunder. Procurement of imported shelf items shall con­
form to good commercial practices, shall be at reasonable prices, and shall not
be in a manner which conflicts with local laws and practices. A supplier
furnishing shelf items for the project must provide a statement attesting to
the sources and origin of the commodity sold.
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III. Commodity Eligibility

All commodities listed are eligible for AID financing.

IV. Waivers

See attachments, pp. 6-9.

V. Delivery and In-Country Transport

All imported commodities specifically for the project will be shipped
CIF Douala, port of entry in Cameroon. In-country transport and insurance
will be the responsibility of and paid for by the GURC. Suppliers will
provide all risk marine insurance in the amount of 120% of the CIF cost of
the commodities. AID's marking requirements for overseas shipments will
be enforced by the contractor (or Procurement Agent).

VI. Title of Commodities

Vehicles, furniture and appliances in the custodial care of the U.S.
project technicians will be entitled to the U.S. Government during the life
of the project. Upon departure of U.S. project technician, all will be
turned over to MINED. All other commodities will be titled to the GURC.

VII. Customs Clearance

It is the responsibility of MINED to initiate documentation required
for customs exoneration prior to arrival of goods' in Douala and to assure
that such documentation is made available to the freight forwarder to permit
goods to be moved from port of entry promptly upon arrival.

Transportation costs beyond port of entry in Cameroon will be the
responsibility of MINED. AID funds may not be used to cover such costs.
MINED is responsible for issuing an Order of Transit to its predetermined
freight forwarder promptly upon commodity arrival to move such commodities
out of the port of entry to its warehouse facilities and on to the appropriate
site. An amount of 10 percent of the CIF cost of commodities has been
budgeted into the GURC expenditures for the' project to pay for inland insurance
and transportation costs beyond port of entry in Cameroon.

VIII. Payments

Payments to the contractor for services rendered is expected to be made
by AID/W (FM/BFD). The Letter of Commitment is sent to the contractor to
initiate procurement. When the contractor has completed its purchasing
actions, documents are presented to the AID Certifying Office in New York,
for payment. Suppliers will be required to submit AID Form 1450-4 "Supplier's
Certificate and Agreement with AID for Project Commodities". Other forms of
ARD financing may be used as appropriate.

For local procurement payments, documentation is presented to the
Controller, USAID/Yaounde who will effect payment after verification of
appropriate documents.
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IX. Conditions of Goods upon Arrival

It is the responsibility of the MINED to inspect goods upon arrival
for any shortages or damages so that appropriate insurance claim(s) can
be initiated. MINED will employ the services of an independent surveyor
in the event significant shortages or damages are encountered and the
surveyor will prepare and submit a written report. Additionally, MINED
should immediately inform the USAID project officer.

X. Receipt and Utilization

MINED is responsible for the proper reception and clearances of
incoming project commodities. Inspections of incoming shipments must
be made, and receiving documents shall be annotated with comments on
evident or possible damages/losses.

Reports of damages/losses must be made promptlYi if incoming cargo
has been procured in the United States, the contractor must file a claim
against the ocean carrier or freight forwarder(s) involved. Once the con­
tractor has filed its claim, the carrier must await the filing and adjudication
of the claim to permit MINED to acquire more information and particulars
about the claim. In most cases where damages or losses are noted, a picture
of the damaged commodity and/or its container is the best possible evidence
to be presented. Receiving documents properly annotated, are valuable. If
damages or losses are not noted on the documents, however, there would be
little or no possibility of having a claim settled.

MINED is required to put into project use all commodities procured
for the project within one (1) year of receipti USAID/Yaounde wil inspect
MINED's utilization reports as a matter of course.

XI. Commodity Summary

The following is a summary of commodities appearing on the Indicative
Equipment List, Annex G.G, expected to be procured for project implementation.
This list will be revised yearly as necessary by the Contractor in collabora­
tion with the MINED and USAID. Charg G.7.1 shows anticipated commodi.ty
ordering and receiving dates as well as procurement responsibility. The
procurement schedule is found in the implementation section.

All prices are CIF Douala.

A) Grant Financed Commodities:

1. Support to TA team
Household furniture
Office equipment and supplies
Seven utility vehicles

Subtotal

$ 147,000
33,000

105,000

$ 285,000
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2. Libraries
Books and periodical
Supplies

Subtotal

3. Maintenance kits for teachers

4. In-service training materials

Total Grant Financed Commodities

B) Loan Financed Commodities:

1. Furniture and equipment

Libraries
Teachers' rooms
Classrooms
Science laboratories
Domestic science
Shops/Maintenance
Administration
Dormitories
Dining rooms
Kitchens
Laundries
Infirmaries

Subtotal

2. Vehicles and Spare Parts

Eleven 4 wheel drive vehicles
Five pick-up trucks
Five 20-passenger vans

Subtotal

$ 415,000
30,000

198,000
13,000
43,400
22,000
16,250
23,000

75,500
376,000
77,000
83,600

·12,000
16,250

165,000
65,000
90,000

1.3
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$ 445,000

13,000

46,000

789,000

956,000

320,000

Total Loan Financed Commodities

Notes:

1. Source/origin waivers were requested for:

$ 1,276,000

Books and periodicals for library
Five 20-passenger vans
Equipment and appliances to be bought

as shelf items in excess of $250,000 limit

Total waiver request

$

$

415,000
90,000

300,000

805,000

2. Contingency of 10% and inflation 12% (compounded annually) are included
in the Financial Plan (Part IV B).

John M
Rectangle
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ATTACHMENT I

Request for Source/Origin Waiver from Code 941 (Selected Free World) to
Code 935 (Special Free World).

Problem:
A waiver is requested to authorize the procurement of five vans with tools
and spare parts. Details are as follows:

A) Cooperating Country
B) Authorizing Document
C) Nature of Funding
D) Description of Commodities:
E) Approximate Value
F) Probable Source
G) Probably Origin

Discussion and Justification:

Cameroon
Project Agreement 631-0033
Loan
Five vans with tools and spare parts
$90,000
Cameroon
Western Europe, Japan

The vehicles, required for the transportation of trainees, must travel over
roads which are in poor condition. It is essential that these vehicles re­
ceive the best maintenance support available. There are no U.S. dealers of
comparable vehicle types in the project area and local mechanics are un­
familiar with U.S. models and lack necessary skills or tools essential for
maintenance. The vehicles will be under direct control of Cameroonian
institutions; consequently, they will have access to neither USAID
garage facilities nor mechanics.

Ordering spare parts for U.S. manufactured vehicles has been and continues
to be a tedious and time consuming process. U.S. suppliers have the tendency
to give very low priority to orders often consisting of several hundred line
items.

Vans suitable for project purposes are available from dealers in Cameroon.
These dealers are also able to provide spare parts and maintenance support.

Based upon the justifications provided above, it is recommended that you
approve a procurement source/origin waiver from Code 941 to Code 935 and
conclude that special circumstances exist to waive the requirements of
section 636 (i) of the Act, and certify that exclusion of procurement from
Free World Countries other than the cooperating country and countries in­
cluded in Code 941 would seriously impede attainment of U.S. foreign policy
objectives and objectives of the foreign assistance program.

Approved~ _

Disapproved---------------
Date---------------
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ATTACHHENT II

Request for Source/Origin Waiver from Code 000 (U.S. only) to Code 935
(Special Free World)

Problem:
A waiver is requested to authorize the procurement of equipment appliances,
supplies, maintenance kits and in-service training materials for the Teacher

. Training Colleges. Details are as follows:

A) Cooperating Country

B) Authorizing Document

-,
C) Nature of Funding

D) Description of Commodities

E) Approximate Value

Cameroon

Project Agreement 631-0033

Grant and Loan

Equipment, appliances, supplies,
maintenance kits and in-service
training materials for the Teacher
Training Colleges.

$300,000

Discussion and Justification:
The above items (detailed in the Indicative Equipment List Annex G6) are
available in Cameroon and can be purchased as shelf items whose origins
are in Code 899 but not Code 941 countries. None of the units exceed the
price of $5.000.

A.I.D. HB lB. Chapter 18, Section 4b states that the total amount of imported
shelf item purchases from countries included in Code 899 but not in Code 941
may not exceed $25,000 or 10% of the total local costs financed by AID for the
project, whichever is higher; however, in no case may the total amount of such
purchases exceed $250,000 without first obtaining a specific geographic source
waiver. Procurements in excess of the limits specified in this paragraph may
be authorized only as source waivers in accordance with provisions and limi­
tations of Delegation of Authority No. 40 and any redelegation thereunder.

The amount of $300,000 requested in this waiver is in excess of the $250,000
limit set for imported shelf items from countries included in Code 899 but not
in Code 941.

Most of the items required hereunder are equipment and electric appliances for
the Teacher Training Colleges. Cameroon does not manufacture these items.
U.S. made appliances and equipment usually are 110V and cannot be maintained
properly in Cameroon. Spare parts for U.S. made appliances anG equipment would
be very difficult to obtain. Consequently, in order to facilitate maintenance
and spare parts support it is recommended that non-U.S. products be procured.
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The maintenance kits to be used for the upkeep of the TTCs should be
procured locally to assure that the TTCs can replace the items in them
as is necessary. In-service training materials should be purchased
locally to allow other provinces to replicate the in-service programs
and to help assure continuity after project financing ends.

Recommendation:

Based upon the justification provided above it is recommended that you
approve a procurement source-origin waiver from Code 000 to Code 935 and
that you certify that exclusion of procurement from Free World Countries
other than the cooperating country and other countries included in Code 941
would seriously impede the attainment of U.S. foreign policy objectives
and objectives of the foreign assistance program.

Approvedo _

Disapproved __

Date _
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EVALUATION STRATEGY AND METHODOLOGY

A. Evaluation of Specific Project Components:

In addition to the above described project evaluations, there should be
evaluations of specific project components. In particular:

1. The Sub-Committee for In-Service Training should design and
implement pre and post-tests for participants of all the in­
service training programs to evaluate the success of the
training in conveying program concepts and skills. In
addition, the sub-committee should design a system of track­
ing participants of the in-service training courses after
they return to their respective jobs so that their perform­
ance can be assessed during evaluations.

2. MINED should design and implement a permanent system for
evaluating the performance of the divisional inspectors,
primary school directors, and teacher training college staff.
This system will emerge naturally out of project evaluations;
however, MINED should make an effort to institutionalize the
system so that it will continue after project intervention.

B. Evaluation Design and Collection of Baseline Data:

This section details what issues will be addressed and what variables
must be measured in the above-listed evaluations and how measurements will
be made and data collected. Since education evaluation is such a highly
developed discipline, an education consultant with expertise in evaluation
will spend a minimum of one month in Cameroon at the outset of the project
to perfect the evaluation system.

1. Baseline Data: Baseline data should be collected on the pre­
project conditions of variables and an evaluation desi~' . ~.lected
which will track changes in these conditions and attribut~ these
to project interventions. These variables include:

(a) Quantity of Education in the North and Northwest Provinces

(1) number of children who attend primary school in the
North and Northwest Provinces.

(2) number of students who complete primary school in the
North and Northwest Provinces.

(3) number of primary school teachers.

(4) teacher training college enrollments.
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(b) Quality of Education in the North and Northwest Provinces
Student Performance:

(1) drop-out rate in primary schools in the two provinces.

(2) percentage of students who pass the C.E.PE.

(3) repeater rate in primary schools in the two pro­
vinces.

2. Teacher Performance:

(a) percentage of the teacher training college graduates who
qualifying examinations at class I level within one year of
graduation.

(b) percentage of the teacher training college graduates
who pass qualifying examinations at class II level within
one year of graduation.

(c) percentage of the currently teaching primary school
teachers who pass the qualifying examinations to become
qualified class I or class II teachers.

The technical assistance team and the Project Implementation Committee
will be responsible for gathering this baseline data from ~1INED reports and
from Provincial and Teacher Training College records.

A qualitative assessment of the pre-project level of performance of the
targets of in-service training programs (primary school directors, library
assistants, TTC professors, staff, and inspectors) must also be made. This
qualitative assessment will take measurements of the objectively verifiable
indicators listed for performance under "purpose" in the logical framework.
These indicators include:

Primary School Teacher Performance

(1) amount of classroom participation
(2) numbe~ of class projects completed
(3) amount of lecture versus class discussions

.(4) amount of group work
(5) amount of counseling of students by teachers
(6) use of lesson plans
(7) use of local materials
(8) amount of teaching of concepts
(9) number of questions asked by students
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Inspector Performance

(1) number of visits to primary schools
(2) use of checklist for performance evaluation
(3) number of individual teacher conferences
(4) number of model classes and workshops given
(5) current professional records
(6) number of conferences with school directors

Teacher Training School Clerical and Administrative Staff
Performance

(1) keeping of current records
(2) amount of school maintenance
(3) procurement of school supplies
(4) quality of budgets

Primary School Director Performance

(1) frequency of teacher counseling
(2) number of staff meetings
(3) number of classroom visits
(4) time taken to prepare reports and budgets
(5) quantity and quality of school maintenance
(6) frequency of contact with parents and community leaders

Teacher Training School Professor Performance

(1) amount of student classroom participation
(2) number of class projects completed
(3) amount of lecture
(4) amount of group work
(5) quantity of counseling of students by teachers
(6) quality of lesson plans
(7) use of local materials
(8) teaching of concepts vs. facts
(9) number of questions asked by students

Finally, baseline data should be collected on the quality of the existing
pre-service training programs for primary school teachers. The following
qualitative indicators should be assessed by technicians:

a. student use of library, laboratories, and workshops
b. amount of and quality of practical training for students
c. amount of and quality of practice teaching for students
d. implementation of existing curriculum

The Technical Experts, together with the PIC, will be responsible for col­
lecting the baseline data. Standard observation techniques for evaluating
classroom behavior will be employed to measure baseline primary school
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teacher performance. Interviews with inspectors, individuals within the
Inspectorate, and primary school teachers and directors, as well as a
review of inspectors' records will be used to assess baseline inspector
performance. Review of Teacher Training College Records and interviews
with primary school directors and professors will provide baseline data on
Teacher Training College staff. Classroom observation techniques and inter­
views with Teacher Training College staff and students will be employed to
establish initial TTC professor performance. Baseline conditions for the
TTC pre-service training program will be measured by observing student
behavior as well as by researching MINED records.

These baseline assessments must be carefully discussed with USAID and
MINED and realistic targets set for how much improvement in the objectively
verifiable and performance indicators can be expected by the end result of
the in-service training courses, and other institution building activities.
During each of~the four project evaluations, data orithesame indicators
will be collected again in the same fashion. Changes in the indicators will
be attributed to project interventions.

3. Evaluation Designs

(a) Year Two:

The first evaluation, a formative one, will first review the initial
"gearing-up" of the project, review the adequacy of the inputs to produce
the outputs. and review the validity of the project design. Administrative
and organizational arrangements will also be reviewed and attempts made to
remedy any proolems'in logistical'support, reporting and-communications.
The technical assistance team. the PIC, and USAID will be responsible to
review the above using the standard evaluation methodology of the AID
Evaluation Handbook.

In addition, since this evaluation will be conducted after the first
cycle of in-service training. it will be necessary to assess the efficacy
of these courses in imparting the required skills. Pre and post-tests
designed by the Sub-Committee for In-Service Training will be given to target
trainees. Results will be discussed by the PIC. USAID, and the technical
assistance team and changes in the content of the training courses made if
necessary. The results of one year of teachnical assistance in improving
the performanEe of the teacher training and support systems should be
assessed by again taking measurements of the variables described in the base­
line data section above. The collection of this data should be completed
to only a limited extent for primary schoolteachers, teacher training
college professors, teacher training college staff and inspectors, and primary
school directors, since the project interventions in these areas will have
been limited at this time. More effort should be made to measure improvements
in the pre-service training programs at the teacher training colleges.

(b) Year Three:

The evaluation conducted by an outside evaluation team during year
three should be scheduled after the second cycle of in-service training
courses for TTC faculty, TTC staff and inspectors, primary school directors,
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and primary school teachers and after the first cycle of in-service train­
ingcourses forc.libraryassistants •. The timing .should also coincide with
the completion of Phase I of construction, the third TOY of the library
Technical Expert, the return of the US trained Masters graduates, and the
end-of-tours of the team leader, Garoua TE It Bamenda TE I, Maroua TE I,
and Ngaoundere TE I. The replacement TE's should already be on board so
that they can gain experience from participating in the evaluation.

The main focus of the evaluation will be to measure the effectiveness
and impact of the in-service training courses on the performance of TTC:
faculty~ TTC staff and inspectors, primary school directors, primary school
teachers. Changes in the indicators of performance listed above under base­
line data will have to be measured by the evaluation team. In addition,
changes in the quality of pre-service training will have to be measured by
the team. By taking these measurements, the evaluation team will be able
to determine progress made to date in the achievement of project objectives.
In the event that training courses are not having their intended effect on
performance, changes in curriculum, training schedules, or target trainees
should be made.

(c) Year Four:

The formative evaluation conducted in year four should be similar to
that conducted in year three. Again, changes in the indicators of performance
must be measured as well as changes in the quality of pre-service training.
Since both Phase I and Phase II construction will have been completed at this
time, the evaluation should measure changes in the enrollment at teacher
training colleges to determine whether they are on target, and if not, to
determine why. Moreover, this evaluation should also serve to assess the
efficacy of the project targets for increasing enrollments in the teacher
training colleges. Demand for teachers should be re-assessed to assure that
increased supply is and will be absorbed. Project enrollment targets should
be adjusted if necessary.

(d) Year Five:

The final project evaluation conducted by an outside evaluation team
should again measure changes in the indicators of performance and quality.
Measurements of goal level indicators and purpose level quantitative indica­
tors must be made to measure the impact of the project. Moreover, the
evaluation should focus on the institutional capability of MINED to carry
on the project benefits and make recommendations for so doing.

C. Evaluation Resources:

The primary evaluation resources will include TE reports, reports of
site visits and meetings~ government data, and primary data collected
through baseline studies. The main human resources in the evaluation process
include project personnel, the evaluation consultant, USAID personnel, GURC
personnel, and the external team. The external evaluation team will consist
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of five individuals. Their professional skills should be in the areas of
educational institution design, teacher training J curriculum development
and evaluation t educational administration and management J and library
sciences. If possible the same individuals should conduct the evaluations
in years three and five.




