
ntroduction
to English
Language

Workshop
Resource Book

English Language &
Literacy Course



First Edition - September 2005

This book has been published by the Secretariat of Education (SoE) and printed by the
Sudan Basic Education Program (SBEP), with financial assistance from USAID. It must
not be sold for commercial purposes. USAID,SoE and the SBEP consortium members
reserve a royalty-free, non-exclusive and irrevocable right to reproduce, publish, or
otherwise use this material. Any revisions of this material destined for use within the
territorial boundaries of the Government of Southern Sudan must be approved by the SoE.

This publication has been developed with the financial assistance of USAID through
Cooperative Agreement 623-A-002-0068. The author's views expressed in this publication
do not necessarily renect the views of the United States Agency for International
Development or the United States Government.

IIQSBEP
-.LJ

SUDAN BASIC EDUCATION PROGRAM

The Sudan Basic Education Program (SBEP) is a consortium led by CARE International,
in partnership with American Institutes for Research and the University of Massachusetts'
Center for International Education.

4"\
-~
care~ AMERICAN INSTITUTES FOR RESEARCH

INTERNATIONAl

(Jjril~

~BR:E~g
~ ~CC~
~DCrA12

UNIVERSITY OF
MASSACHUSETTS'

John M
Rectangle

John M
Rectangle



Workshop Resource
Book

English Language$L~teracyCourse

EN1'04-WRB

In Service -Stage1- Term 1



Prologue

These booklets have been produced edited and reviewed by the SoE with technical and financial
support from the SBEP and partners. The materials are recomrnended for printing and use as
draft resource materials for In-service, Pre-service and phase training courses of New Sudan.

Comprehensive review process will be conducted after the completion of the whole course materials
for various terms of stages 1 - 4 of the In-service and1 st to 2nd year of the Pre-service programs.

Constructive critical views and observations are welcomed by the Directorate ofTeacher Education
and Training to support and motivate the final material review panels.

William Ater Maciek
Undersecretary - SoE.
Rumbek
New Sudan
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En 104lntroductio.n to English Langauge

Learning Outcomes

• Student teachers will be able to forrn ideas and express
opinionsbased on what they read.

• Studentteachers willbeable·to use strategic reading strategies
tosothat they are able to read atthe applied level.

•Student teachers will reflect on their practice.
• Studentteacherswillbeable to teach theirstudents how to form

ideas and express opinions based on what they read.
• Studentteacherswill be abl~ to teach theirlearners how to

critically analyze text.

Learning Objectives

On completion ofthis unit student teachers should be able to
·Identifypattern~ ininformationaltextsuch as cause and effect

.and sequence ofevents.
- Pra.cticecriticalreadingasyou ·experience readingstrategies

suchas the QUestioning thef'uthore)(ercise. . '. ."
·Increasetheirind~pendentreadi~gskillsthrough engaging,in ~.. , ~
self-monitoringic°rTlprE3hen?ionexerci~es; .... '•. ,. ." " ',' "~p~yel('Ptheir c;~itic~lthi~king,.cmal~~.is ?ndreflection skills . . .•. /;:;;
t.rrqugh recordlngperSon<:l1 connectl8qsyou<feel to the text. '.' ...•'" ", .•....•"

.M"·."...,...,..a,.,•....,·",,k,..• ,.e.,.o.,',.',...,b,...,....s.e,."... ".rv.'".... "a.t..io.....n.".s.a.. :b.",.p..U.. "t,.. '"h"..,....o..,'.... w,t,',h.',., e"... ,.,•...t.e.XIco".,nnects,.t.oot"he,...r.... ,.. te.x.t.the
y

..'..'.•,.•,..•...'.~.:,··.".i.,.'.•'haveread and the. larger world. ','. Kt
•..I,.d ,e•.,.. ,', •..,,n.,.",t"•.I.f

Y
.••.,.'.,.,. w.. ,' h"",.,,.a,"'..t ,t"..h,..•.. "e,ya,..·r..e.. t..·.h.,.,in"., k,..i,n•.".",.. gb,'e,'.""~"o.. re,.",. ,', ..d.,uri.ng..,..",:.a,n,d, aft.e.,"',.,.r" "."r".e,..adin

g

, ~".',.,.'....•""'." ",.'."~"'.'.."""""".'.··Helptheirlearnersgeneratequestions aboutthetexttheyare •.: ,.' ',' "'.:
reading. ' . . ' " ," ' .'

-Cultivatelearnerswhoreadwith.purposeastheyrnake '.'. " i, '

predictions'aboutwhat they are readingandreflecton,w,hat they ,'1\."......• • " .•,'.:

haveread. V.

~/~~/'~~~>.\0~/'~~'tr·~/'~/"~/-~~A~'~-?<~)~'·0'~''''~~0'0'~~~~'~
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En 104: Introduction to English Language .

Introduction
Youmystexperie,nce.reading,writing,.listening,and speakingiQ Englishtogetherto·learn.·how
tocomrnunicatewel' inth~Englishlanguage.lnthisunit,youwill.learnreadingcomprehension
strategiestratvvill helpyou·become'rll0redel,iberateinyourplansand actions while reading.
Using·these·readingGornprehensionstrategieswill.helpyou.have morecontroloveryour
readingprocess.Usingthesestrategieswill also help you when youarereading and are
unabletounderstandsomething.

Reading comprehension refers to how weI' you understand thethetext you encounter.

Good readers are ·able·to:
- Recognizeand.·understandyocabularywords;
-Decode .words (soundoutwords);
-..•·.Ma.ke.senseofthevvordstheyencounter; and
- Applyreading comprehension strategies.

Reads
Fluently

Decodes
Words

Activates
Vocabulary
Knowledge

A Skilled Reader...

y
Uses

Comprehension
Strategies

Reading involves decoding, reading fluency, vocabulary
knowledge, and comprehension

Source: Vacca and Vacca (2005). Content Area Reading: Literacy and Learning Across the C~rriculum

Levels of Reading Comprehension-
Being able to use information and express new ideas about what you read is important. When
you are able to usethe information you read to express new opinions and form ideas, you are
reading atthe applied level. Reading at the applied level is the highest level of reading
comprehension. Please review the figurebelow to understand levels of reading
comp·rehension: literal, interpretive, and applied.



Applied
Reading
beyond
the lines

Interceptive

UsinginfOrrnation
to express opinionsr----------......l
and from new ideasReading

between
the lines

Literal
getting
information
explicitly
from the
text

putting. together
r--~-----_----I information

Reading perceiving
the lines

relationships
and making
inferences

Levels of Comprehension

Source: Vacca and Vacca (2005). Content Area Reading: Literacy and Learning Across the Curriculum.

j<~j~/'~;>~~:;>~r0~;rvo';~A"(/"~~/'~~>~~:~0~'~:~>~<Y',\:~A~/'V"~~
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· J Topic One: Reading At the Applied Level
, . ,.,.... ,,' ",:,....,'.',',',',... ', ...,." :"":'-'-."',',::." ... " .. ,...."" •• ,.,,:.,•• :...-.:'.,.,.." ..• '.".'•..;:-":,': ',',.,.,,"", •• ' .. ',..,", :"'.'.'::, '.' ':'.'.'".'"'.:--,,, .. ,.,',",' ',:, ,'" ',,' ,'." '.',"., ',",.'" ""':,".' ,.,' """, .'.' ,'.,' .,',"',..... ,""',',.. ",

The authors of.ContentAreaReading: Literacy Across the Curriculum write" "The more
studentsperceive.:,textpatterns"the·,·morelikely,they.,are toremernberand,.interpr~ttheid.~as

they,encounteripreading"(427).• Inschool, I~arners:,primarilyencounterinformationaltexts.
InformationC}lt(3xts are?esignf3d toteH,show,d~scrib~,or (3xplain something. Five.text
patternsdominateinforrnational writing: des9ription, sequence, compareandc9ntrast, cause
and (3ffect,andproblemand solution. Ifyou are able.torecognizethese patterns in the texts
you read, youwillbe in a good positions to readattheinterpretiveandapplied levels. '

Dominant Text Patterns Learners Will Encounter in .Information Books

1. Description
Descriptive texts provide informationabouta topic, concept, event,object, person, or anidea.

2.Sequ(!nceofEvents
Sequential texts put facts, events,or concepts into an order. The author traces the
developrllentof the topic and outlines the steps in the process. Sometime referencesrnay be
gi\lensLJchas first, second, 'next, last).

3. Cornparison and Contrast
Textscont(3ining cOrnparisons and contrasts point out likeness and/or difference among facts,
people, events, and,goncepts.

4. Cause and. Effect. ' , - , . -

Causeandeffecttexts show how facts, events, or concepts (effects) happen or come into
being because of other facts, events, or concepts (causes).

5. ,Pr()blE!m and Solution , ,
Problem and solution text shows the development ofa problem and one or more solutions for
the,problem.
SOlJrce:Richard T. Vacca., & Jo Anne L. Vacca, Content Area Reading: Literacy Learning Across the Curriculum
(Pearson Education, Inc.), 397. .

~Activity 1: Informational Text Patterns

Learning Outcomes

• Student teachers will be able to identify patterns in informational
text such as cause and effect and sequence of events.

By practicing the recognition of patterns in text, you will be in a good position to retain the
information you read and use the information you use to forrn new ideas and opinions.



Instructions
Pleaseread textbelow and determine which one issequence of events and problem and
solution. Answer the questions and complete the graphic representations in the English 104
Workshop Activity Book.

Background
Dinka and Nuer living in the south of Sudan have fought over cattle and grazing land for
centuries, settling scores at the point of a spear. But the civil war that ravaged the south for
morethanfourdecades changed when groups started using automatic weapons instead of
spears. With the introduction of guns, tribal eldersinSouthSudan came to believe that modern
warfare was not only killing their people, it was killingtheir culture. If modernity was part ofthe
problem, tradition might be the solution, they reasoned.

In July 1999, chiefsandelders of the DinkaandNuer came together for seven days to make
peace through traditional means. You can see these photos and find additional information on
the Dinka and NuerPeace Talks by going to theJollowingwebsites:

http://www.washingt()np6~t.com/wp-srv/inatl/galleries/sudan/

http://southsudanfriends.org/wunlitl

The Dinka-Nuer Peace talks begin in Thiet, a DinkaArea ill June 1999.

First, before the ,peace conference, the two
tribeshelde,xchange,Y,is,its, to discuss logistics
andsec'urity. Atthefirstmeetingin Thiet,ona
small airstrip, a Dinka Chiefembraces a Nuer
Chief.

In preparation for the tribal peace
conference, a bull is sacrificed in
celebrationbfthe Nuer chief's visit tothe
Dirikaarea.



Asagesture of peace a DinkaChief
sprinkleswaterover fe low Dinkaand Nuer
negotiators $eatedinthe meeting circle.

Tribal/el~erstake·part· inmeetings··between
the Dinka and Nuer tribal chiefs in Thiet.

Second, the delegation moves from Thiet
toLer, a Nuer Area, for more talks. The
delegation consists of four Dinka chiefs and
a fernale leader.

When the delegation arrives in Ler, Nuer
Chief performs a dance with the women of
Ler during the arrival ceremony.



//..'V/'v /",..j.,.A." /./.. ",'v ~. ''!/'..:."../.A...v ..,.r.V/,."-/A..'\..//.,'v'A'''''/\V.. r"V.·/.. ,".'.'\...'"/.A..'.' •..,.//A.'\?"'v../,.'. >.'//''v.'.''''.'v.v' /"'.·.v..~'. /'.·'vv ,,"-./,A.... ".J"A.."/ '<'../'.'. /':.v.. v:· A 'JvA.. V/ 'v'\../ ·V' .../,,/ .....Vv'V·'\/\J .".\v' V'V'VVV v VV V ':/V ·V v· VV'V' v ·'v
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The Nuer welcome the Dinka Chief by
washing his feet.

ANuer chief speaks to the delegates
durihgthe starlof the conference.

Lastly, afterthe preliminary rneetingsin
Thiet and ter, the delegation's firiql stop is
\Nunlitfor theforrnaLbeginning' of·.the
Peace •• Conference.,Asthe sunsets' in
VVunlit,workrnen .,pl.Jtla~t-rninute touches
on•..tukles; •••.Th~se .•...housesbecorne· the
accornmodationsfor.thed~legates atthe
10ng..avvCliteq pe~ce conf(3rence.. .

Nuer women then carry a Dinka Chief on
their shoulders in celebration of his visit.



During the Peace.Conference, the.
Dinka and Nuer,engage"in dialogue and
listen to each other;

The partiCipants listen to ,each' other.

Dinka Chiefs sit on the dirtfloor ofthe
conference hall during the proceedings.

A Nuer delegate listens while a Dinkachief
talks about atrocities inflicted upon his
people.



Three Nuer women sit and listen while a
Dinka Chief talks about the effects of the
Dinka-Nuer war.

Dinka delegates Elizabeth Agok,. front, and
Monica Ayen MagUCit;back, listen intently while
aNuer chief talks about the effectsof the
Dinka-Nuer waronhisvillage.

D~legate,s·sign,an?place'at~lumb",~rint.on 'a
coyenantofp~a ceand",recC?rqili.Citi()n.They
de8Iare"an'end.,to.'mo.re.tha~,.s~verl.yeClrs'·,of:
intehse'conflictbetweenthe'Nuer and,Dinka :
tHbes. ,',



IWo.·...NuerCh.ief§·..·perform ..·a ·.ritu91••. dc:lnce·•.to
symbolize the.peace agreementwhich they
havejustsigned, . .

• , J •

!. ':, - ",'- ,'-,

Dinkaworn.~.n·.lifttheir.hand~••.inthe'.air'Nhile
....d~ncingVJithptherwomen.afterth.epeace
·agr~ementWasfinalized :signedonB.~arch

·1999~

~6J~~\~~:~.i~~t~X·~6$tj~iJ~j~~:(.~.::);:· •••••······ .'
:PhotoCredits:.~ich~l.duCille.,r •.....•...... ,.. > .....•..•.......

\NeQSit~:http:I(~VJw.washingt9np9s~.G0IT1(wp~srvl
il1atllgal.ler!~s(su8anl .' .

/ , .' , ' V '/ , .' '/ V '\./ ' / '. / . .' , ./ \ / '\ / '/. , " / " ./ V ' .' '. .' '\, " V '\./ ' ./ ' " V './ ,/ . / ' ,
..' /'" v A.. V .',\ /',,-, . ./, v /',,' A" /'\ •. /" '1/" .. 'v A V /\ v,,,, v ....,. '. /".,.' /. V.',,. v A'·. /" /. ",. " ~ /'. v/'" ~ /, " /"" /\.V /' /'''-\. /"v /. V /'. V
./ V ,/ ",. v' v ....../" \/ V \/ V V,/.v J V "-./ 'v v'V v '\. v "v' V V ". v v· ,,/ "-/
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Nelao's story

"Before I came to know that I had HIV,lwasjust living
lifebecause it's life and I had to live. But now I have a
missionand a vision of what I'm living for."

© UNICEF B-roll
Nelao at home in Namibia.

Ambassador of hope

Nelao,fromNarnibia,wasinfected withHIVattheage of16, nearlyfiveyears ago. "I knew
aboutHIV,"she says. "Iwasjust afraid tofollowthe steps thatl, ",as teUingother people. The
manthatinfectedme<... the love that Ihadfor himfooledme. Thewordswerein~ide,to just
useacondom. Butl failed to tell him that 'Let's useacondom.'1 felt, ifI tell him,maybethat will
bethe end ofthe relationship. And Iwas just still too young to say 'no' andlet'no'mean 'no'."

Nelao onlyfourld.outthatshewas 'HIV-positive when herson,'who,is.n9w,threey~ars.ol~,

becameil.l. Thisledtotheirbothhavi~ganHIVtest. They were both found tobeinfected with
the virus.

Not surprisinglY"this ,was a great shock. But,Nelao'srriother stood byherandgavehera lot of
supporL"I'rn"still"partapd,.,parcelofthe'famUy,",Nelaosays. "Later on, when, I got enough
counseling~itmademe understandwhatit m'eans tobepo~itive,howone can live and how
one cancopewithHIV,"

Nelao also.made,(3,.bravedecision,,- oneJhathada big impact notonlyon,hero\ynlife, but on
th~liv~sofotheryoung,people',"lnNamibiCJ'ithehighestrateofHIVis,inyoup~,p~ople,""sb~
e~plai~s.uAnd,.lcametorE3alize.that youngpeopl(3 still,believethatHIVissomethingthc:lt'~not

meantforth,~,m""espeqially'ifthey are",stillats.c~ool;,'Thiswasa,.big'",influence.,on,,rnE3 •. So.1 .
decided.tptell,peoplerthat.'I.,was.,infectedwith,.·HIV.so young,peopl,ecould"tak(3,'n,eas.a~
example:thatti.IVdbes'notdiscriminate.~ndl,have learnedthatalthoughyoLJClre~·HV~p()sitive,
life goes on/', " , , " "', .' ,

< ',', _ .•..•• '

" • ',,"',

~~i~si()n,:al1d~Yisi,()n ",•. "",",,', "",.' ",.,'"""""" "" . ',.".,,',,', '," ,,"",""',"'" ""'.• ','",'" "", ",.','
,Liferernainsfulnl.lir1g.for,Nelao~""I'm .•.curr~ntly .• involved .in...~ctivitiesw~i~hyoun~:p~ople,.VJprking
asanC)mbass.adof()flight,. an·.ambass~dorofhope,inmycountry,targeting:~(Oung:p~opl~iri
sE3condC3 '}',schools ...·lbelievethatweasyoungpeople.nee,dto'do .•. sornething,hpldha9ds,
and fightagainstthisepidernic. .

i., -.. '..'....: . ", ".' '.:~ ., :. ",':, - :, ..'. '.-: -'. ' '. ' '., '.'.'., "~.'~'., ."~':.' '.' .',:" ' ::. i.",:'..• '.' ••.•..•....,. ,;" ,. •.' . .'. '. • ' ." '. .'. •.. '" ',,'::-:.i. ·'... ' ". . ','

"1·.m~qeiab,igi9iffe,rE1tlC~.ina.ndinber.ofyoun~.peeplE1'slives.They.Ilave chang~dtheir
beh~viors.SQ~neofJhem,especially-ithastouchedthemin·.awaythattheycjecided,to
a,bstain,to delaysex,andl'm proud ofthat" .

Source: http://www.unitef.org/voy/exp'ore/aids/explore__20~:html



.L,~f;tiVUY2:9I1estiohing.the Author

Another important.step toward·.building.youf'criticalreadingskills and being, abletoread·.• at
the'appliedlevel.is.questioning. the.authorsofthe.textyou .arereading... ·The.Qljestion The
Author{qTA).·.re,ading ..•strategy..•.wil.I.,help you.. tbiDk •.more,de.eply.• and ,criti.ca1.ly·.8S•..·you ····rn8ke,'·.'
m.eaningfromJhe,Jext you are reading ....•TheqrA stra~egyhe,1psy()ulearnhQwte>readtext
for meaning. It provides you with an· opportunityto questionandchallengethe.author.

1".'.·.•....•.5.....•.... t.·,..r..·.,.u.. c.ti.0.. · n·.. 5 " .'..... '.' .' ..' .' ...•... . ' '.'., '.' ".' . . .' . '.
Insmallgroups' please.readArticle9ne, Negative Customs and Traditions AffectingWOlllen
andGirlsintheNew Sudan,discussandrecordyourresponsesto the below questionsirlthe

," English'1 01 Workshop Activity Book.

QuestiQning'theAuthor
CdticaLreadersareable to monitor whether the author is making sense byasking
questions such as:

1'VVhat istheauthortrying to say here?
2'VVhatdoestheauthor mean? .. '; ,.
3.Whatis the.significanceofthe author'srnessage?
4.,.' Does...•.th.is.· make sense w.ithwhat.th.. e.. a,uthortold u,s. be.fore?

Source:RichardT.Vacca., &Jo AnneL.Vacca, ContentArea Reading: Literacy Learning Across the Curriculum

(Pearson Education, Inc.),134.

~ActiVi~Y3:self-RegUlationandComprehensioh Monitoring

• StudeIJtteacherswilistrengtheln their independent reading skills ..' 'A'.'..•••....

through engaging in self-monitoring comprehension exerCise.,. V

Learning Objective

Self-regulation and comprehension monitoring is an exercise that will help you build the
skillsyou need to re'ad at the applied level. Paying attention to vocabulary words that you
donot understand and being able to recognize ideas that do not make sense to you when
you are reading will ,help you know whattodb when you get into trouble while reading. The
purpose ofcomprehension monitoring and self~regulation is to give yoLi the tools you need
tohelpyouwhenyoubecome confused while reading.



Instructions
InsmalLgroupspleas~read Article Two, From Survival toThrival, Children and Women inthe
SouthernPartofSudan. "InyourEnglish1 01 Workbook Activity Book,discussand recordyour
responsesto the questions below.

Self-Regulationand,·'Mo,nitoring

1.Are there words thatl,don'tunderstand? '" ,
2.'lsthere anyinformationthatdoesn'tagreewithwhat Ialready know? . ,". .
3.Arether.eanyideas.th~tdon'tfittogether because I can't tell,whoofwhatisheing

talked about?
4. Are there any. ideasthat don't fit together because I can't tell: how the ideas ate

related? "
5.lsthereanyinformationmissingornotclearlyexplained?, ,,""', "", .

Source: Linda Bakerquoted in Richard TVacca.,& JoAnne L.Vacca,ContentArea, R~ading:UteracyLearningAcross
the' Curriculum.(Pearson Education",:'lnc.),78.

.~ActiVity 4: Wllat are you f:hil1kil1gas you arereadil1g?

-StudentteCicherswiU develop a'betterunderstanding ofwhat
'theyarere?dingby recording personal connections and
relationships theyseebetween the,text.

Learning Objective

Instructions "" ,'" ','," , , ' ' , '
Another st~p,in readingattheappliedlevel is being aware of what youarethinking~syouare
reading. ",lnsmaUgroupspleaseread ArticleThree:asensitizationpaperonth~,educationof

girls,vvfittenforteachers ,in S()uthernSudan" discuss and record your responsesinthe~nglish
101WorkshopActivity Book. '

Tex.t-to-Self, ,Text~to-Te)(t",Text.to.World
As learne,r~growasreaders,theybegintobecomemoreaware of the personal co~ne~ti9ns
theyfeeltothetextthey arereading; they become more aware of di'fferencesandsirnilarities
betweenarangeoftexts, and theyareableto make connections betweenthetextthey are
reading and,the widerworld.

Inabookentitled,Strategies thatWork (2000) written by Harvey and Goudvis, the authors refer
to the connections readersfeel toward the text as:

• text-to-self
• text-to-text
• text-to-w'orld

Text-to-self connections involve instances where readers feel personal connectionswith text
events or character's emotions. Harvey rec(Jmmends using autobiographies or.personal
memoirs'to' helplearnersdevelop skills'in rnaking text7to-selfconnections because.reader
identification can,'be, particularly strong'inthesetexts." Promptinglearnerstocornpletethe
thoughtthat states, "It remindsmeof..."can helpthern reflecton these types ofconnections.
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Text-to-textconnections involveconne~ting.ideas across text. The conceptoftextscan be
a broad one here;,students might connect text content to a filrn or asqng,forexampl.e.
These can includecomparingcharacters'personalitiesandactions;storyevents and plot
lines; lessons; themes or messages in stories; finding common themes, writing styles, or
perspectives in an author's work; or comparing the treatment af common themes by different
authors.

Text-ta-world connections are the most sophisticated connectionslearnerscan make. With
these types of connections, learnersreflect on therelationship between the content of the text
andthe widerworld.This could include connections relatedto world events, issues, or
concerns.

To keep track of the types of thinking and connections made to text, please keep a record:

• J-S: Text-to-Self
• T-T: Text-to-Text
• T-W: Text-to-World

L~arn~rsshould focusnotonly on recording theirconnections, but also documentinghow the
cqnnections theyfeel.toward the text isleadingthemtogreater unqerstandingof thetext.
Sourc~: Richard T. Vacca., & Jo Anne L. Vacca, Content Area Reading: Literacy Learning Across the Curriculum
(Pearson Education, Inc.},186. .



· j Topic Two: Teaching Reading

Learning Outcomes

Learning Objectives

• ·.$tudent.teclchersVJil.I ..be·, able··tohelptheirl~arners .•id.entify·what
th~yar~thipRin~ ..•.b.efore,during,and ••a~err~ading .

•.Studef1tteacherswiU·be.abl~,t~.·helptheirlearn~r~anticipate
.. ·whatWi,lI'happen··next ..and,refiectonWhattheYhaveread.

Reading Strategies Jor:Arousing Curiosity: KWL Chart"OraIAnti~ipation.Guide,ReQu.~st.

Inthis section, you will learn strategies that will help youwork with yourlearners torealize their
questions and thoughtsbeforej during, and after re~ding.

~Acth'ity5:KlNLStrategy . ..
TheKWLactivityisaninstructionalstrategyJhatwilLhelp you help your learners engage in
active,textreading .• TheKWL strategybeginswithdocumentingwh~tyou·know aboutatopic,
andthenmoves towriting down questionsyou want to know, and then leadstorecordingwhat
you have learned. FollowupactivitiestoKWLcouldbe class discussions; writing summaries,
ortakingnotes on.what youhaverea? for use duringreportand essay writing ...'Overall,as yc>ur
learn~rsdeV~lop theirconfidenceusing the KWLstrategy,youwiU find them beginning to learn
more independently.

Instructions
Insmallgroups,pleas,e look ataKWL chart and discu5sanddocumenthow you mightuse it
with your learners. Make sure to also complete the reflection activity in your English 101
Workshop Activity Book.

KWLCHART

What do I Know? What do I Want to know? What have I Learned?

Source: Richard T. Vacca.. &Jo Anne L Vacca. Content Area Reading: Literacy Learning Across the
Curriculum(Pearson Education. Inc.),· 323.



~ActiVitY 6: PralAnticipation Guide

•S.t.Ud.e.ntte<3chers Wil..1b.e able to help thei.r lea.rne.rs identify what 'A' .
they are thinking before,during, and after reading. V

• St.Udentteac.he.rs.wi.. I1 ·.b.e.. able. to. he. Ip. t~e.·.. ir learners generate .~.. .~>.
questionsaboutthe text they are reading~ . ....,}, .

. I~ II

Learning Objectives

Oral Anticipation Guides help your learners thinkaboutcontent before reading(aboutit.
Your learners bring your ideas and previous experiences everytime they read something.
Anticipa~ionguideshelpyourlearners.understandwhat they already know and also allows
themtobecomeaware of ideas that they do not know andmayw~ntto know.
Anticipation Guidesconsistof a series of statements that students must respond. tobefore
reading thetext. Responding to anticipation guide statements rnay lead your learners to form
new questions before,during,andaft~rtheyread.
In~tructionsReadthe box.belovvtoseeanexample·ofan oral anticipation guide. Thenwork in
pairs tode~ignanoralanticipCltiongl.lideforuse ina classroom lesson. Write your oral
anticipation guide inthe English1 04 Workshop Activity Book.

Oral AnticiiJation Guide Example
Designing oralanticip~tionguides can help you create lively discussions'as
you rlearner~ discussson;epftheir prec6~ceivedideas·and.. misconceptions
aboutvarioustopics .•.. OraICl.nticipation·guideshelpteachers raise
expectations and create Cinticipation. ForexCimple, for aunit on HIVand
AI OS, teacherscanra,isecuriosityby asking learners toparticipate ina
strategy knpwn',as every~pupilresponse.

The·teachertells•..~h.~9IassJhat·they.are· gping.·.to·.do.•·~.n'activity.wher~they .
w?lJld.·..be.·asked.·.s~y~r~I ..·...qy(3stionsclp9ut.,.becorni.ng·..infectedwith •. HIV.·~V~ry
le~rn~ris ..to,.resp()~dt9:ea¢h.9 uestiOD,'PY.·.raisingthei[ .•,righthand·.ifthey,·agree
or:.r§li,singtheirileftarm .. if.•.t.hey? isagree;•...•. Theelass.hasto:partipipate .....•..
·together.·,AftereClchqu~sti()n,.learnersshare their responses to the following
questions,; . .

.' . , .. ,,":

Is...·. ittru..·.....~. t.h.a.·•.. ·.t.yo.u.··.· •.can..·'.'c.. ·.·.o.·..;:.n.. tra.·.c... ··.t. HI.V..•.... b... Y. :.'
.. ' • • .. ' .. : .. '. . .: " ." ..' . .. •

·.Haying.. u,nprot~cte8se)('Nith~n •. infeGted,partner?
.Ki$Sings9mf39P~\Alithbil~/~1 PS? '
·.Sh.Clrin~·n(3edles.·VJith:an'Hly-lnfected .•person?
•••.Sharing •..a.deskVl/it~ ••.•~.n/infected .p.(3rson?
·U~ing·a te.lephpn~·9fterS9mewith HIVhasusedit?
••Beingbitter.',byar~9sq uito?
·$har.ing.a.tooth.·bru~h?
So~rce: .RicharqJ. Vacca.,,&·JoAf1~eL.• Vacca, ContentArea Reading: Literacy Learning Across
the Curriculum. (Pe(3rson Education; Inc.),~08.



~Acti"itY7:.R,eQuest

Learning Objectives

·Studentteacherswill be ableto helptheirlearnersidentifywhat .
they are thinking before, during, andafter reading. . .'

• Studentteacherswill be abletohelptheir learners generate
questionsaboutthe text they are reading.

•Studentteacherswill be abletohelptheirlearners read with
pu rpose as they make predictions about whatthey are reading
and reflect onwhat theyhave read.

ReQuest.is,·.aninstructional strategy ·that.you. will. help.yourlearners•..·generafe.theiro,wn
questiqns,'aboutrnaterialsthey.arere~ding ..•. ReQuest.·requiresthatlearners and teach.ers··read
tog~ther,andlearners.andte(3chersask eachother·questionsaboutthetext. .· ...•..• SomE:} learners
may struggle with knowing howtoaskgenerativequestionsthatstimulateinterpretiveor
appliedlevels oft~inking.ltistherole of the teacherto rnodel good question asking. ReQuest
is,animportant strategythat is goodtousewithlearnersastheyprepare to read information
thatthey will use when researching and writing reports and essays.

Instructions:
Selectareading and practice ReQuest in small groups, and intheEnglish1 01 Workshop
Activity Book,. record your reflections on how you .. mightuseReQuest.

ReQuest
WhenR~Questis used as a small group orwhole class activity, followthese steps:

1. Both the students and the Jeacher silentlyreadthesamesegment orthe text. Manzo
(1969).··recommendsone sentenceata timeforstljd(3nts ""hohave;trouble
comprehending what they read. However, textpassagesofvaryinglength are suitable
in classroom applications. For example,' both teacher and students beginbyreading a
paragraphortwo.

2. Theteachercloses the book and is questionedaqoutthe passage bystudents.
3. Next,there is an exchange ofroles. The teacherqueries the students about the

materials.
4. on completion of the learnert-teacher exchange, the class and the teacher read the

next segment of text. Step 2 and 3 are repeated.
5. Stop questioning and begin predicting. At a suitable point inthetext, when the

learners have processed enough informationto make predictions about the remainder
of the assignrnent, the exchange ofquestions stops. Theteacherthen asks
predication question, "What do you think the rest of the assignment will be about? Why
doyou think so? Speculation is encouraged.

6. Learnerss are then assigned the remaining portion of the selection to read silently.

7. The teacher facilitates a follow-up discussion of the material.

Source: Manzo - quoted in Richard T. Vacca., & Jo Anne L. Vacca, Content Area Reading: Literacy Learning Across

the Curriculum (Pearson Education, Inc.). 312.



Article One

Negative Customs and Traditions Affecting Women and Girls in the New Sudan
in Overcoming Gender Conflict and Bias: The Case of New Sudan Women and Girls, Jambo
S, New Sudan Women Federation, 2001, pp 37 - 42 & 57
This article is taken from a report about a study investigating women's empowerment in New
Sudan.

The following information highlights sorne of the customs and traditions which affect
women and girls· in the NewSudan. The information is based on interviews of both
women and rnen of different age groups and backgrounds.

Women's position in the family

The Dinka form thelargesttribe in the New Sudan. They have a patrilineal society:
authority, decision~maki.ngand control are in the· hands of the man asthefatherand
theheadof the fa 111 ily.1 The father therefore makesdecisionsandcontrol~Clffairs on
bE3halfofhis family. The woman's role as a wife is u,suallysubmissive(obedient)with
sHghtdifferences in power depending largelyon herpersonality,nurnber of children
andher socialbackground.<TheDinka woman'sstatus is wholly dependent on her
husband and children and all traditional practicesareairned at enhancing,thewealth
ofher husband orfather.Jnthehomecompound,the men's section is. located nearthe
cattle (wealth),whiletheworl1en'ssection isthe cookingareaoffireplac~.'. .'
Unfortunately, this,situationiscommon in the whole of New Sudan, .invaryingdegrees.

Dowry . . ." . '.' .... '.' ." . ... . ..:"
Dowry or brideprice,is one ofthemajor vi0 IC1ti 0 ns ()f: women.anqgir1'srightsinthe
N(3wSudan.Wom~nand·girlsJeelthatthispractice isnow aforrn'of'sellirgand
bu.ying' duetoe)(trerne.abuseand·exploitatJon.'.•ofwornenand ...girlsforquick
enric~me nt.Hride •.•..prige.is.considereq.asthe.legalcontract .. bY\NhiCh•.th;echlJ~band and
his·,farnily h~ve ,.pqweroyertge,.bridefortherestofcherlife.Thepric~v~ri,~s:fromone.
reg.ion..··to ano.ther.•••AIl1.ongt.heDinka'and ..other.,..NlloJiqtrilJes'ido\Nr¥'is'~ ..E3.nerC3I,ly'in •.• the
form .. ofafeWhlJndrectH.e.ad.~ofcattle. ·1n.t~e·,Nu?aMountain~,the§pLM'h9~·been .. ·
ab Ieto reducedowrytqtvvocowsandtwOgoats perma'rriage. .

The Sudan .ReliefandReBabilitationAssociatiOn ••·(SRRA)FamilYAffaifSpo-brdinator
inPanyagor, •.·.rv1arthaAyen.D~rlg,.AO,said:ulnfastwomenandgirlsare~segtobring
wealth,this··.hasgiyenlhemsecond.class ~tatus.·..in •. the!society.This.hasil~d;totheir
den ialof. equcatioqandlfjckof.freedonltothink•. ofthei rowniaffairs~it,h()ut.
rnen."Arnon~,th~P in.~a;:in.P.anyagor(UppenNi I~), ••dqwryhas<~eenre9uce,9 .....'.. '.' •. '.>

conside.rC3bly·.due··t9·th~!""ar•..~gdloSB·ofc9ttl.e .• lnsome\AlClYs, thi~ ••·.cbaDgE}istempqrary
si.nce· traditi.onal·.pra~tice ..~.....are.l.ike.ly'to,be"•.re.iqstated.·.wh(3n..•·the.·.wa.r,i~·()\'er.'Th.~ ••·
average.·.·n1an·•.has.9.maximum.()fthree·.wives,...•unlike inBahreIGhCiz,alvyhere;.exgept
for. the...northern •. par1"anaveragernan..could h9Ye;upto~O w.ives.f\J1artha.'(um;:p2;,a
Dinkawoman whql iyes'in Rurrbek, said dowry.degrade~rwQmenhec;a.u~e:uOnce '
dowry is paid ,you have no voice in your horne.· Anolderman, for.'exampls,:'isableto·
'afford' marrying.a veryybung'girl, but hiss(>nswillfather herchildreh.ltqoes:not .

'.,,' :.'.,:', •. , , -""":, , .. ,'."'.:' ',., -,:..•.........:':. '",,' ,., .-.' .

1 Women and Law .Project,Sudan (1999): Customary Law50flndigenousGroups.



matterwhetherthis,g irlisi n love with her own age mate arnot, she has ,to
succumb toherJate." '. This is a manifestation (sign )ofthe negative effects ofwar
andextremeabuseofcuIture·s inc;e in the past,ason,cou Id 'inherit'h is Jather's wife
only after his father had died (providedsheisnott1ismother).Ther~areother
factors,such as t heg irl's .I.eve I'" of •• education,<which·wi lidetermineher'price' .The
more educated the girl, thehigherthedowryherJamHyvviUdernand.Jonathan Manza, la,
arnanJrom Mundqin Maridi,.said:"Thedowrydependsonthegirl'sJamily(s~atus}andher
education. Ifshe comes from a 'prestigious'andeducatedfamily, more dowry. Will be
required."

Wornen, and a fewmen·.recommend thatdowryandbrideprice.bereduced •. Si~ce ittak.es,time
toeraqicate(get ridof)such traditions, they recommend that comprehensive awareness
cnaati()n(an.aw~renesscampaign)emphasisethe importanceofeducating,the.•g,irl-child
because she'.is.ahuman ..beingwithrights, and notan ..·assetforenrichingherfatherorrelatives~
Th~y •. recommepdedthatthe·SPLA, being.,the·highestauthority·.in.·NewSud~n,~mbarkon.c/ear
policiefto abolishthepracticeof'selling andbuying'ofgirls.Themovementshpuld also
creatE:) Ciwarenesssothat.thepracticeare gradually eradicated ordieoff naturally.

Arranged rnarriages evolyeinto forced marriages
TradltionaIIY,amongmosttribes.intheNew Sudan, elders chose a 'good'girl fortheir santo
marry. According to',·customs,thiswasintendedtoensurethattheboywould. marry into a'good
homeand.havea·successful .• marriage.~lderswereexpecte.dto'have.better knowledge and
wisdom to make the rigl1t choice, but the girl didnot have any choice. After all,she was 'lucky'
to be chosen. However, not all tribespracticethistype ofarranged~rnarriage.Among the Nuba
comrnunity,forinstance,boththe boy and the .. girl have a rightto choose their marriage·
partner.2 Thegirl'schoice isusuallybased onwhether themanis strong'andbrave or earning
rnorethan other men. Forcedmarriages, which assume theguise(appearance) ofcustoms,
arecornmonarnong certain tribes ofthe New Sudan, including those living in exile; Girls who
areextrernelyyoungare forced to marry almost anyone 'who can afforddowry. The question of
whether the girl marries into a 'good horne' is not considered because the desirefor quick
enrichment is overriding.

Early Marriages
The study indicates, that at the grassroots level,early marriage is a common, ifnot the most
absolute, practiceamoJ]gsometribesin the NewSudan. Thousandsofyounggirlsare forced
intpearlymarriagesinstead of continuing their education, partly due to archaic (veryold)
traditions and partlydueto the on-going war. This is most commonly practicedarnong the
Dinkatribe. TonoDeng, a 25year old Dinka man from Malual Kon said:"Girlsof15 years are
beingforced by parents and wealth to marry a man of 40-50years, who most likely has at least
20 wives or sb."KarMouKor, 60, a Dinka manwithJive wives in Malual Kon said: "Girls are
married off when they are still very young, they are taken to the cattlecamp instead of schools
fortheyare 'valuablernarriage' assets." A 35~yearoldDinka woman,Rachel Nyaluak Lam (the
NSWF Co-ordinator in Panyagor), attributes this practice to the conflict and harsh economic
conditions. Lack ofawareness on the importanceof g'irl-child education and traditionalists'
resistance towomen's development are other major factors fuelling this practice. During
discussions with community groups, community members strongly recommend that awareness
be created on the importance of educating the girl-child. The community groups alsocite
(named)the need toirnmediately reduce bride price and gradually phase out the practice by
creating awareness of its negative impact.

2 Findings from the Study, Nuba Mountains, May 1999

~>'~/':~,//':::;/~/'0~~:~,·r·~/·~/\/,~/,~/,~y~~,,~/,~~~"0·~V·~~::;"'V-<~/0"'~
21



Recommendations on irnprovingthestatus qfwornen and girls in the New Sudan:

• The studystrongly recommends sensitization (teaching people about) and
awareness creation on Wornen's rights as human rights with the aim of gradually
eradicating the culture of violence, harmful practices and punitive (punishment)
tradition discussed in this chapter, among others. In addition, adoption and
implementation of the following recommendations should greatly assist.this process:

• Creating awareness on the importance of educating thegirl-child
• Promoting th.e representation ofwomen (women holding positions of power) in the.legal

system inNew Sudan, includingtraditional courts, as a majorsteptowards ensuring
justice forwomen,girls and othermarginaHzed(separatedl downtrodden) groups

• Creating awareness and promoting rapid eradication (removal) ofnegative practices
such asrape, abduction, wife inheritance, early/forced marriages,violence against
women and other similar practices. In particular, concerted efforts should be made to
promote recognition of rape as a horrifyingcrirne againstwornen/girls and hurnanity as
a whole.

• The grassroots women and afew men recommended that dowry and bride price should
bereduced

• Womenrecommend the return dowry after a woman's death be abolished (stopped).



Article Two

In Prom Survival to Thrival, ChildrenandWomenin the SouthernPartofSudan.UNIGEF,
1999,pp 58 and 60

This'reportwaswritten for NGOsanddonbrcouhtries.

Medium.sized schools,alsoco-educational·like rnost scho61~,generaHyhavebetween 200:
and500students,ofwhomonlyabout1 O%are.girls,.all ofthem;inthefirstthre~grC3des.Only
one ortwo ofthe 1O~t5 teachers areHkely to'befemale. Theschooloftenhasa fewbuil9ings
n1Cideqf Ipcal'materiaI,but.half theclassesare hflldout?oors'ThE)r~aresometextppok.sand
thesyllabus·•..may.• be •.Kenyan or.Ugandan.~ ...Som~,sch{)ols.:bav.e ••~ells,'apd .latrines.TheJarge
scpoo.ls•...have •• more·.than .500•.students.· L~ssthClnc:l,.thirdof ..t.hE3mare ..girls,and .• thereare. r~r~ly
anygirl~.apoyegrade4.·Ofthe morethan2Qteachers,'pnlythree'Orfo~r8re:women:These
schools .••hav~thenew'po.uthern.Sudan •.. s¥llabus ••but•.•also.usea'K,enyar1ior,U~andan sy!labus,.·,
There••..are·•.prick ...puildin.gs.·80d.also••sorne ••..made.ofloc~I.· .•.•materials.,.~.few,classes·arestHI.·.held
out?oors.,.hese schools ·.ge~erally'have a'J\l,~llorborehQleand·.a' numberof latrines. 'Even
whenschoolsare'available., 9hildrenfinditdifficulttoattendclasses•. ·.·lnareas.thatareiree of
fig~ting therear(3frequentnaturaldisasterslikeflooding. In,ti,mesofsevere drought
communities have nochoicebut tomigr,ate closer.to rivers or otherwaterbodies. ·Inwar
affected are'as, frequent bombings and raids and continuous population displacements (forced
mov~rnent)allcontributeto preventing·mostchildrenfrorn going to schooL Only400kof
southernSudan'90ne million'primaryschool agechildren·actuallyenroUin·school, and,ofthese
only 26%are ,girls. '

Convention on the rights ofthe Child (eRC)

T~eRight:Article28 of the GRG establishes the rightof every child to an education on the
basis ofequal opportunity.

, '

The:RE!ality:Veryfew,children have access toprimaryeducation.Rural children, girls and
children ofdisplaced farnilies are especiallydisadvaritaged (deprived).

The Challenge,: To provide more schools with trained teachers; to make education relevant to
the needsof children; to make primary education freely available toall eligible.

There are a number of reasons why so.few children are in school. Access to education is
hampered (made difficult) by distance from the school, the need for children toworkathome,
the cost of uniforms and books,early'marriage and ttle low value placedon the education of
girls. Those children who do enroll are faced with a shortage of basic materials, books,
blackboards, chalk, etc. Rural schools are worse off than urban ones.

The war has affected the education of all children, but the situation is worse for girls, There are
many reasons why girls are kept at home while boys may be sentto school. These factors are
cultural, economic and social. Because a girl will fetch a bride price whether she is educated
or not, parentsdonot feel the needtoincur (spend more) extra expenditure on hereducation.
Also, girls are needed at home to helptheir mothers with household chores, especially to look
after youngersiblings. This burden on girls has increased in war affected areas. Many



women and their daughters now have to take on the work that was traditionally handled by
their men, who are away fighting, or have been disabled or killed. The same disruption of
life that restricts girls' opportunities for education has allowed more boys to go to school.
Looting or destruction of livestock following war has freed boys from their traditional role of
herding and taking care of domestic animals at cattle camps. With less work to occupy
them, they are free to go to school.

There areother reasons, too, why boys are sent to school more often than girls. Parents are
reluctant (un\Nilling) to send their adolescent girls to school if there are only male teachers to
teach them. The fear of attention from male teachers a'nd fellow students which could lead to
pregnancy prevents parents from sending their older daughters to school. Even if a young girl
is sent to school for a while, early marriage is often likely to cut short her education.

Someareas have worse educational problemsthan others. Bahr EI Ghazal is one of the areas
that has fared badly. The prolonged (extended) crisis and insecuritythatprevailed in this region
hasadverselyaffected primary education. The main causes have been raids,atrocities by the
militiaandthe army, natural disasters and displacement of populations. In Equataria on the
other hand,the number of schools has actually grown fromabout200.in 1993to over 1000 in
1999: Apartfromthis, several embryonic (new) teacher training centreshavealso been set up.
However, their administration remains unstructured. Yet, learnirigis available and schoolsdo
function.
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Article Three

In a Sensitisation Paper on the education of girls for teachers in Southern Sudan, Sudan
Literatur,eCenter, Nairobi,1996ppA2-13, 19

Gender stereofypingaf.'theschoo'·level
Theoverwhelming'(large)majorityofteachersinpouthern Su?an'aremen."ltis.irnport9ntfprus
torecognise thatthe image and status of teachers can providepowerful.rolemodelsforpupils
and also forthecommunity.Thelack offemale teacherstoproviderole·modelsJorgirlsrnakes
itevenmoreimportantforrnale·teachers to be sensitive in the waytheytreat their girl pupils.
As literate people, the community also looks uptoteachers.

Tbe,curriculum"is another.aspect\\lhichca'n"act.asiarestrainttothe'participation.,ofgirls,in
schqoLAneffortispowbeingrnadebySouthern Sydaneseeductaion~liststodevelopa
curriculum whichis',rnore.rele\JClnt'toth~'south.Asteachers youcanappealtothose
educationC3liststornake~ure.thatitisger1dersensitive. 'Inotherwords,it should .not'bejust a
generalised curriculum, but should:tacklethe special needs of girls.

Meanwhilet~achers,bewareofthehidden.curriculum.,lssues,such aswhathappensin'a
school day, what a teac;hermightsay, ornot say, and how heorshe interacts with the pupils in
the c1asscould'discourage,theparticipa~ion ofg/rls.

Girls, because of the waythey havebeen brought up, are normallyshy. Therefore they are
usuaI1YJeluctanttoanswerqu,~stionsinclass.Girlsareoften made to'believe thatthey ~renot

as c1eyerasboysandsotheyfeartrlattheywiUbelc:llJghedat ifthey give the wrpng an,swers. It
is importantfor theteachertohelpthe girls overcome their shynessandto become confident
and sureofthemselves.Whenagirlmakes a mistake, the teacher should correctheripa
friendly way. Usewordssuchas, "That's notquite right. Sarah can you try again?" or"Partof
your~nswerisnot tight Can someone help her?" The teacher must re~emberhow difficult it is
for any~hychild to speak'in frontof aclass. Do not rush such children and donot allow others
tolaughatanother pupil's efforts.

Do not ignore girls when they put their hands up in class. As they are few, give them as much
attentionaspossible, butdo notneglectthe boys. All pupilsshouldgetequal attention, whether
they are girls or-boys. All your pupils should be encouraged to believe that they can do well.

Encourage the young girls in your class to tackle science and mathematics. Weal! know that
girls, giventhe right atmosphere are quite capable of performing wellinthe sciences and
mathematics. There are many examples around the worldof renowned female doctors,
engineersetc. Any girl who shows the potential and interest in pursuing these subjects has to
be encouraged as much as possible. One day these girls will be the rofe models for others.

Boys and girls should not be treated differently when it comes to discipline.

Teachers must avoid sexually intimidating (frightening) and harassing (annoying or disturbing)
the girls in their school. There are a number of instances of teachers harassing girls,
particularly those who do wel,l at school. In one school a headmasterdecided to marry a school
girl who had reached class 5. If a head teacher is the one disrupting a girl's education, what
will his teachers and othermen in the community do? Someteachers eVen get the girls to do



some of their domestic chores and thus prevent them from participating fully in the school
activities.

Changing girls' education
The belief that boys are smarter than girls is not true, and teachers should never give the idea
that they think it is true. In other words, you should not ignore girls who put their hands up in
class or saythings such as "After all, you are just a girl", if a girl gets an answer wrong. Do not
make remarks that belittle girls. For example, if a boy makes a mistake or does something
wrong, you should notsay things like, "Use your head and do not behave stupidly like a
woman". You shouldalso avoid stories like this:
Once upon a time men and women were equal. Everyone was allowed to own and keep cattle.
Then one fine daya bull was slaughtered in thecommunity.AII the women went scrambling for
the meat and in the process they forgot to restra-in their cattle from wandering off intothe
wilderness. .
The moral of the story is that women are only good for cooking food. They cannot be trusted
with the managementof property and therefore cannot be allowed to inherit property.
Teachers should give opportunities for both boys and girls to expressthemselves freely and
encourage critical thinking.

Given a chance, girlscan perform as well asboys, or even better. You are all aware of various
NGOworkerswho come toSudan.Many of them-are women and theycomeinmanydifferent
professional capacities. Manyof the facilitators at thete'achertraining courses are wornen.
Would it not be .asource ofpride to seeSo~thern Sudane.se girls progresstosuch
profe;ssionaLstandards and.contribute to the development ofthe South at ahigherlevel?
TeClsherssho,uldexposegirlstobecorne classm9nitors and schoolpr<~fects and to lead in
debating sessions (3tc. Encourag~both girlsand boysto come to the frontandt?lk about their
ambitions for the future. You can help them to gain confidence by appreciating their efforts.



Glossa..y

Decode Words
Soundoutthetext to make meaning ofthe words.

Deliberate
Done with awareness and careful consideration.

Encounter
To meet or come across.

Generative
Issues"themes, concepts, and ideas thatprovideenough depth, significance,connections,
and variety of perspectivesto support learners' development ofpowerful understandings.

OpiniQns
Beliefsorconclusions held with confidence but not substantiated by positive knowledge or
proof.

Interpretive
The waya person sees orthinks about ~omething.

Misconceptions
A mistaken thought, idea, or notion; a misunderstanding.

Patterns
Consistent, characteristic form, style, or method.

Preconceived
To forrn (an opinion, for exarnple) before having full knowledge or experience.

Reading Comprehension Strategies
Guidelines, tools,and approaches.that help you develop the skills you need to read better.
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