
UPLIFTING ADOLESCENTS PROJECT

WORKSHOP REPORT

"PERSONAL & FAMILY
DEVELOPMENT"

FOR

NON-GOVERNMENT
ORGANIZATIONS (NGOs)

Medallion Hall Hotel, Kingston 10
April 1-2, 1998

The UAP is managed by Development Associates, Inc.
in collabomtion with Hope for Children Development Company, Ltd.

under Contract No. 532-C-oO-96-o0234-o0
on behalf of USAID/Jamaica

and the Youth Division of the Ministry of Local Government, Youth and Communit)' Denlopment, Jamaica



....

"'"

"'"

iiiIl

....

CONTENTS

INTRODUCTI0 N _..-. _ 1

SUMMARY OF WORKSHOP PRESENTAnONS AND GROUP ACTIVITIES.. . ..__2

WELCOME & GREETINGS 2

ISSUES FACING CHILDREN AND TEENAGERS 2
Group Exercise 2
Group Activity 4

ADDRESSING THE NEEDS OF ADOLESCENTS 7
Aggression 8

INTER-PERSONAL RELATIONSHIPS 9
Feelings 10
ClarifYing Values 10
Decision-Making I I
Group Activity I I
IdentifYing/ClarifYing Values (conrd) 17
Sci f-Esteem 17

ESTABLISHING & MAINTAINING PARENT/GUARDIAN
INVOLVE~ IENTIN PROJECTS 18

BASIC COUNSELLING SKILLS 18
Group Exercise 18

PRINCIPLES AND PRACTICE OF MENTORING 20
What Is Mentoring? 20
Why Establish A Mcntoring Programme? 20
Basic Elements of a Successful Mcntoring Programme 20
'nle Role of a Mentor 21
Developing a Mentoring Programme - Getting Started 22

Assessing Community Needs and Resources 22
Establishing Goals and Objectives 22
Structuring the Programme 23

lmplemc'l\ting the Programme 24
Identifying and Recruiting Mentors N
Interviewing and Screening Mentors 24
Training Mentors 25

Vocational Choices and Career Opportunities 25
Recruiting and Preparing 'Mentees' 26
:Vlatching Mentors and ·Mentees· , 27
Promoting Family Involvement 27
Linking With the Community 27

Monitoring Relationships and Programme Evaluation 28

'''ORKSHOP EVALl'ATION 29



CONT~'TS. coot'd.

APPENDICES

VI
VII

VIII
IX

X
XI

XII
XIII
XIV
XV

XVI
XVII

XVIlI

XIX
XX

XXI
XXII

XXIlI
XXIV
XXV

XXVI
XXVII

XXVIlI
XXIX
XXX

XXXI
XXXII

35
36

30
32
33
34

37
38

39
40
46
47
48
49
51
52
58

59
60
61
62
63
65
67
69
70
72
73
74
77
80
83

I List ofParticipants .
II Workshop Agenda .

III ''T-Shirt Symbols" (Worksheet) .
IV "Interview About Me" (Worksheet) .
V "Responding to Health Education and Social Issues Facing Children

and Youth" (Chart) .
"Continuum ofRisk Factors for Adolescents" (Chart) .

"Qualities of the Ideal Citizen (CARICOM Vision ofthe Ideal
Caribbean Person" .
"Peace" .
"Condensing and Refocusing Multiple Problems into Five Thematic
Areas ofAction" (Chart) .

4 Motivational Songs .
"Feelings" (Worksheet) .
"How Does Your Family Feel About...?" (Worksheet) .
"Tips for Facilitating Values Exercises" .
"The Four Conditions ofSelf-Esteem" .
"Eight Basic Value Questions" (Worksheet) .
"Values" (Worksheet and Subject Notes) .
"Qualities ofthe Effective Counsellor" .
"Components & Purposes ofFacilitative or Core Relationship
Conditions" .

"Wh . M .?"at IS entonng. . .
"What Research Tells Us About Mentoring?" : .
"A· L· .?"clive Istemng. . .
Mentor Application fonn (sample) .
"Adolescence" .
"Adolescent Issues and Needs" .
"What We Expect ofMentors" .
"Stages of the Mentoring Relationship" .
"Activities Mentors Can Engage In With Mentees" .
"Best Advice For Your Mentoring Program" .
HEART TrustlNTA Trainee Application fonn and List ofAcademies .
Listing ofCareer Development Agencies , .
Workshop Evaluation Fonn .
Evaluation Analysis Report .

...

...

II



...

..

INTRODUCTION

The Uplifting Adolescents Project (UAP) implemented a 2-day Workshop on "Personal and
Family Development" on April 1-2, 1998. The Workshop attracted 40 participants ITom 13
non-governmental organisations (NGOs) and 2 participants from the Youth Division ofthe
Ministry of Local Government, Youth and Community Development Key UAP stalfwere
also in attendance. (See Appendil: 1: List ofParticipants, pgs. 30 - 3 I.)

Two stalfmembers ofNGOs were included in the team ofPresenterslFacilitators, which
consisted of Dr. Monica Brown, Lecturer, Institute of Education, The University of the West
Indies; Mrs. Utealia Burrell, Manager, Rural Family Support Organisation; and Mrs. Betty
Blaine, Founder & Executive Director, Youth Opportunities Unlimited.

The aim of the Workshop was to prepare NGO participants to deliver services in the area of
personal and family development to at-risk adolescents, aged 10 to 14 years. Therefore, the
course content (Appendil: 11: Workshop Agenda, pg. 32) \vas designed to ensure that, by the
end of the Workshop, participants would be able to:

1. identity and discuss health, education and social issues facing children and youth;

2. identifv and discuss the needs ofadolescents;

3. analyse the factors which promote healthy lifestyles for adolescents in the Jamaican
society;

4. become aware of and practise at least 3 strategies for
• facilitating self-understanding
• fostering desirable inter-personal relationships with family members and others

5. discuss and develop at least 3 strategies for establishing and maintaining
parent/guardian involvement in projects;

6. become familiar with and practise some basic counselling skills:

7. identify the components of a mentoring programme and apply the principles to help
adolescents make vocational choices in relation to career opportunities.

The following summary of the Workshop's proceedings has been prepared to serve
participants. and those NGO staff members who were unable to be present. as a permanent
source of information on delivering services in the area of Personal and Family Development
to adolescents in crisis.



...
SUMMARY OF WORKSHOP PRESENfATIONS & GROUP

ACTIVITIES

DAY 1: April 1, 1998

WELCOME & GREETINGS
Mr. Francis Valva, ChiefofParty, UAP

Mr. Valva said UAP had placed a great deal ofemphasis on the Workshop'~ theme of
"Personal and Family Development", in the hope that participants would be able to make an
impact on the needs of 'at risk' adolescents in that area Personal and Family Development
was the foundation on which all other activities had to be based, so their focus should be on
raising self-esteem and empowering children to make the right choices. Many ofthe
problems those children faced related to their family situations and they needed assistance to
understand how to deal with those issues. Participants were urged to take the Workshop very
seriously, to get as much as they could out of it, and to apply the content thereafter in best
way they could.

ISSUES FACING CHILDREN AND TEENAGERS
Dr. Monica Brown, Lecturer, Institute afEducation, The University ofthe West Indies
(Mona)

After reviewing the Workshop's objectives, Dr. Brown engaged participants in a group
exercise as an 'ice-breaker' and prelude to examining the issues which impacted on
adolescents.

GROUP EXERCISE

Each participant was supplied with a sheet of paper on which a T-shirt had been drawn
(Appendix Ill, pg. 33) and then given the following instructions:

1. At the bottom ofthe page, list 3 ofyour positive characteristics or 3 things that you do wel\.

2. Choose the one you do best or the characteristic ofwhich you are most proud.

3. Write a slogan, or draw a logo or picture. on your T-shirt to illustrate this sIcill or quality.

4. Stand, move around the room for 5 minutes and share with-others what you have written or drawn.

When the allotted time was up, participants resumed their seats and were asked how they felt
as they were sharing. Most responses revealed that the initial reaction was one of reluctance
to share inner thoughts about one's self, but with conscious effort to loosen the bonds of
reticence, the comfort level rose. Recurrent themes chosen were "loving", "caring",
"resilient", "striving/dctermination", "I want to make things happen".
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Dr. Brown pointed out that the choices made were indications of their concern and desire to
help others and/or how they wanted to be perceived. She suggested that this exercise could
be used with adolescent groups so that they could focus on the positives within themselves.

A handout, "Interview About Me" (Appendix IV, pg. 34), was also distributed and
participants were encouraged to use it at some other time to find out what others thought
about them.

Turning to the health, education and social issues facing adolescents, Dr. Brown said several
improvements were evident:

• Early Childhood Education had gained greater attention as laying the foundation for
further learning;

• provision of education for children with special needs;
• almost universal access to primary education;
• increased access to secondary and tertiary education;
• some reduction in the incidence of malnutrition;
• decline in infectious diseases;
• substantial improvement in the health of school-age children;
• extension of immunisation programmes;
• improvement in the standard ofliving and the quality oflife as evidenced by

increased access to goods and services, such as better food, housing, education and
health.

However, a troublesome incidence of problems still remained. A transparency, entitled
"Responding to Health, Education and Social Issues Facing Youth and Children" (Appendil:
V, pg. 35), was used to highlight those problems (e.g., hunger, diminished learning potentia!.
fragmented families, violence, unsafe communities, poor mental health).

The most disturbing problem was the high incidence of poor mental health. That did not
necessarily mean being "over the edge", but it meant that there was a great deal of anger,
depression, violence, drug abuse and other suicidal behaviour. Children were being born out
ofhostile foetal environments into hostile social environments where most of their needs
were not being met. Socio-economic environmental realities created pressures on parents,
schools and other care-givers and the effects often affected children adversely. Often, it was
these negative interactions with 'significant others' that shaped adolescents' self-concept and
self-esteem.

To further explore the issues causing concern, participants reviewed the "Continuum of Risk
Factors for Adolescents" (Appel/di'C VI, pg. 36), which showed the life experiences
contributing to low risk (e.g., family intact, in school until age 17, access to information on
body/sexualityt contraception) or high risk (e.g., poverty, shifting families, verbaUphysicaV
sexual abuse).
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r ' It was agreed that, if children could be interested and motivated while in school and if they
could be equipped to better deal with existing conditions, there would be less chance of them
becoming 'drop-outs' and more chance that they would become productive citizens,
Participants were asked to write down their ideas on the qualities of an ideal citizen, Their
responses corresponded very well with the "CARlCOM Vision ofThe Ideal Caribbean
Person" (AppendiY: VII, pg, 37) which was shared with them. Dr. Brown then posed the
question: "How are we going to move our children towards this ideal, given the scenario that
was painted earlier?"

A handout, "Peace" (Appendix VIII, pg. 38), was distributed. This illustrated actions and
feelings (i.e., self-acceptance, concentration, discipline, reflection, self-respect., contentment,
etc.) which had to be present and integrated to achieve inner peace, stability and a true sense
of personal well-being.

Since adolescents were travelling on a path from childhood to adulthood, there were certain
developmental tasks which they would have to master in order to arrive at a desirable
destination. Participants were asked to look carefully at the tasks identified by RJ.
Havighurst (1953), which were still relevant:

• Achieving new and more mature relations with age-mates ofboth sexes.
• Achieving socially approved masculine or feminine social roles.
• Acceptance of emotional independence of parents and other adults.
• Development of intellectual skills and concepts necessary for civic competence.
• Desiring and achieving socially responsible behaviour
• Acquisition of a set of values and an ethical system as a guide to behaviour.
• Achievement of assurance ofeconomic independence in the sense of feeling that one

could make one's own living if necessary.
• Selection and preparation for an occupation.
• Selection and preparation for marriage and family life.

Those tasks concerned the development of the whole person and, despite the very
challenging world he/she faced, the adolescent would have to be helped to accomplish them.

GROVP ACTIVITY

Participants were divided into 6 groups. They were then asked to list and discuss the
perceived needs of the adolescents with whom they interacted "Is-a-vis the qualities of the
ideal citizen which had been identified earlier. The group reports are summariscd as
follows:-



Group 1 - Rapporteur: Mrs. Rosalee Robinson-Smith,
Women's Centre ofJamaica Foundation

•

•
•

•
•

•

•

•
•

•
•

SOCIAL NEEDS

Increased self- •
awarenesslself-Iovelself- •
esteem/self-confidence
Positive values and attitudes •
Counselling to handle
shame and other effects of •
various forms ofabuse
Shelter (some are homeless) •
Less responsibility for the •
care ofyounger siblings
Effective communication
skills (don't know how to
talk to people)
Self-Respect & respect for
others
Conflict Resolution Skills
How to handle negative
peer pressure
Positive role models
Proper parenting.

EDUCAnON NEEDS

Literacy and Numeracy
To be treated with empathy,
patience
To be given "a listening
ear~

Adequate supply ofleaming
materials
Lunch money
Help in developing higher,
but realistic, goals.

HEALTH NEEDS

• Nutritious food to satisfY
hunger (sometimes no adult
to provide food)

• Proper hygiene
(information, facilities, and
encouragement to practise)

• Reducrionofovercrowded
living conditions

• Reproductive Health
knowledge (to reduce
incidence ofteenage
pregnancy)

Group 2 - Rapporteur: Mrs. Lois Hue,
Jamaica Red Cross Society

This group ab'Teed that the perceived needs of their clientele were mainly:

EMOTIONAL NEEDS PHYSICAL NEEDS HEALTH NEEDS

11III • Better interaction with • Material - food, books, • Immunisation
parents (now either husy, pencils, clothes, conducive • Proper nutrition
absent or iU-cquipped) atmosphere for study • Health care - awareness!

11III • Positive parental guidance • Safe environment (free of knowledge. personal
• Expressions oflove violence, drug pushers, responsibility. bener access

• Security - sense of health hazards) • Good hygiene
belonging. identity. safe • Correction of misplaced • Disease-free environment.....
environment priorities (food vs. gold

• Self-esteemfself-pride •cargo' chain, books \':\'.

.... • Positive role models Nike sneakers)

• Affirmations - • Exposure to other aspects of

reinforcement of success Jamaican culture to develop

IIIi behaviours cultural pride and identity

• Encouragemcntof - to be taken outside of
creativity. their communities and see

how other people live.
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Group 3 - Rapporteur: Mr. Shae Stewart.
Youth Opportunities Unlimited

...

The group saw the needs of the children with whom they worked as being:

• Parental Guidance (now parents have little skills to offer..."babies having babies")
• Real home - not just shelter
• Building self-esteemlself-confidence and raising aspirations
• Interaction with different social levels (now don't get to mix)
• Group Interaction Skills
• Structured financial incentives (i.e., assistance linked to participation and improved

performance, not just hand-outs)

Group 4 - Rapporteur: Ms. Sherraine Galbraith
Women's Centre ofJamaica Foundation

•
•
•
•
•ilIIl
•
•
•
•

Adolescent needs were identified as:

Material (e.g., food, shoes, clothes, living space)
Love, attention, praise, encouragement
Sense of identity ("Who am [1")

Increased self-confidencelself-esteem
Exposure to the 'finer things oflife'
Education about family life, drugs, teenage pregnancy
Literacy, numeracy
Contlict resolution skills
Guidance on how to:
=> express their individuality in acceptable ways
=> channel their inhcrent resourcefulness and natural

leadcrship talents into positive outcomes
=> bcttcr relatc to their parents and others
=> Increase their potential to entcr the job market.

Group 5 - Rapporteur: Mrs. Patricia Miller
Rural FamiZv Support OrgllllIsatio!l

This group saw the need for love as being significant. Lack oflove affected behaviour
adverselv and \'Caming for hugs and a loving touch was evident. There was also need for- . - - - .
fathers to playa more obvious role in their children's life and for parents to be involved in
training workshops to assist them in understanding their voung people, showing lovc and
relating to them in other bencficial ways.

Next, therc was need for some quiet time. The society was vcry noisy and it was felt that this
contributcd to the casy arousal of hostile feelings. More exposure to soothing music, anger
management classes would hclp.

6
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Another finding was the inability ofchildren to deal with their sexuality. This was
demonstrated by the discomfort they showed when such topics were addressed. There was
need, therefore, for clear information on sexuality delivered at an earlier stage.

Group 6 - Rapporteur: Ms. Naska Llits
Jamaica Family Planning Association

This group looked at the changing nature ofthe Jamaican family from the old extended
family unit to a very complicated, financially troubled and failing single-parent family
structure. Detrimental social, economic and moral changes were some ofthe factors which
they felt had contributed to what they characterised as a "fast-growing national problem".

The group found that the children with whom they interacted on a daily basis needed:

• Proper time management and adult
supervision (children too often left to
their own devices)

• Food, medical attention, education

• Good role models

• Community involvement
• Achievement rewards

• Better trained and more concerned
paren~(parentingwo~ho~,

community workdays and Open Days
would assist their understanding and
achieve involvement)

• Proper guidance to instil good values and
build self-esteem

• Socialisation (acceptable behaviour and
knowledge about what is happening in
the ou~ide world)

• Approval, emotional and spiritual support
• Environmental Awareness

....

Attention was drawn to the commonality of issues identified by the various grou~ and to the
inter-connectivity of many of those needs.

ADDRESSING THE NEEDS OF ADOLESCENTS
Dr. Monica Brown

Dr. Brown introduced a transparency entitled "Condensing and Refocusing Multiple
Problems Into Five Thematic Areas of Action" (Appendix IX, pg. 39). By focusing on the
primary causes of some major problems, it was possiblt; to group them into manageable
action areas:

Appropriate Eating and Fitness
Human Sexuality
Emotional and Social Skills
Managing the Environment

7
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so as to achieve the main objective: Promoting and Maintaining Healthier Lifestyles and
Living Environment. The importance of instilling environmental awareness was also
highlighted. It had been proven that overall attitudinal change could result from improved
physical surroundings and involvement in environmental protection efforts.

A key factor in addressing adolescents' needs was helping them understand themselves.
It was necessary that there be common understanding on the meaning ofcertain terms used
in this connection, and the presenter offered the following definitions:

Self-Concept:

Identity:

Self-Esteem:

A set ofbeliefs about one's own characteristics.

A well-organised concept or idea of the self made up of values, beliefs and
goals, to which the individual is solidly committed.

The evaluative side ofself-concept that involves judgements about one's
own worth, and the feelings associated with those judgements.

... Dr. Brown suggested that participants should think about those definitions to decide if they
wished to amend them in any way.

As an introductory activity to a discussion of the behaviour patterns which made NGO
programme leaders aware that an adolescent needed help, participants joined in singing
"If You Think You're Beaten, You Are" (Appendi'C Xl, pgs. 40-45) while a tape of the song
was being played. The use of this and three other songs was recommended as a productive
strategy tor any adolescent personal development programme.

Typical problems (aggression, stealing, lying, boasting, insolence, recklessness, crudity,
timidity, fear, withdrawal) were addressed under the heading of "Disruptive or Negative
Behaviour". An overview was given of the causes of these types of behaviour and strategies
advised tor dealing with them constructively. However, particular attention was paid to the
problem of aggressive behaviour - a common experience.

AGGRESSION

Participants were asked to note that a certain amount of aggression was natural and some
socially acceptable outlets for feelings ofam,,'fession were necessary. Nevertheless. mature.
well-balanced people had to exercise control over this trait.

When children reacted to situations with excessive aggr.ession, their behaviour was often a
reflection of the usual behaviour of their parents or other adults. A child's display of anger
or other types ofaggressive behaviour could also be due to other factors. such as:

I Also included in Af'f'endix.r are the lyrics and musical scores tor "Sharing is Caring". You're Just As Good-,
and "Don'r (ii"e l'-p"
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• Weariness
• Malnutrition
• Illness

• Too rigid discipline
• Belittling treatment (persistent

nagging, fault-finding, humiliation,
threats)

• Pressure to do something he/she feels
unable or unwilling to do

• Over-protective parents.

• Frustration caused by inability to
satisfactorily handle situations with other
children

• Feelings ofjealousy, unfair treatment,
inadequacy, guilt, fear

• Learned correlation between unpleasant
behaviour and achievement ofa desired
outcome.

Emotional stability must be achieved by a slow gradual process, not by severe discipline
or by repression of all hostile behaviour. Some recommended strategies for dealing with
aggressive behaviour were:

• Allow the child to pour out his/her feelings - while expressing the feelings presently
being experience, he/she may at the same time work ofT some earlier resentments
toward an environment or individual that has caused emotional disturbance.

• Help aggressive children prevent angry behaviour from becoming a habit by:
=> setting a good example
=> teaching acceptable ways of releasing unhappy feeling and handling difficult

situations
=> encouraging development of willingness to listen while others air their opinions

or gnevances
=> giving children practice in making satisfactory compromises with the viewpoints

ofothers
=> preventing situations which arouse undesirable emotions

• Do not allow the child to gain any satisfaction or gratify any desire as a result of
his/hcr negative behaviour.

INTER-PERSONAL RELATIONSHIPS
Mrs. Utealia Burrell, Manager, Rural Family Support Organisation

Mrs Burrell proposed that the word "family"' had to be redefined in terms ofthe target group
- deprived, 'at risk' adolescents in crisis. For some, their family is the NGO to which they
are affiliated, since the staff represent the only authority figure in their lives. Therefore, the
way they were treated in the NGO Centre could well determine whether or not their cycle of
deprivation was broken. Staffhave to be prepared to give of themselves and to function as
surrogate parents.

For other ofthese children, "family" could take many forms: siblings only, single-parent
household, "barrel" family [overseas parent(s) supplying only material wants]. The family

9
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r .; structure would have impacted on the child's capacity to form and maintain healthy inter­
personal relationships, so for appropriate intervention it was necessary not only to get to
know the children themselves but also to be aware of their backgrounds.

It was again stressed that, where negative behaviour was concerned, it was essential to find
the root of the problem. The behaviour should be separated from the person and how the
behaviour was handled would significantly affect how the adolescent developed and the
ongoing relationship between him/her and the counseIlor. The suggestion was also made
that well-behaved children could be used as the nucleus ofa peer programme to influence
those with behavioural problems.

Feelings

Discussion of adolescent feelings and emotions centred around an incident recounted by a
participant in which a male teenager, aged 14+ years and enroIled in her NGO, had expressed
his love for her. While she had endeavoured to deal with the situation calmly, feelings of
dismay and distress had lingered. The consensus was that adolescents were now more open
in expressing feelings that earlier generations of teenagers had kept secret In spite of this
precociousness. they were generaIly ignorant or lacked understanding of their own
development. To diffuse those situations without 'loss of face' on either side, counseIlors
would have to be comfortable with themselves; be aware of the emotional and psychological
changes that form part of adolescence; and be able to calmly listen and explain why the
expression of those feelings was inappropriate, even if they were real.
Dr. Robinson advised that when communication was being planned, it was important to
remember that some compliment was involved, however iIl-cxpressed it might have been.

A handout on "'Feelings" (Appendix Xl, pg. 46) was then distributed and participants advised
that it could be used as a tool to find out about the adolescent's statc of mind relative to
hislher social relationships.

Clarif)"ing Values

Noting that action decisions and behaviour were shaped by the presence or absence of
pertinent values. participants next considered the question: "Where arc adolescents getting
their values"" There was general agreement that. due to weak family tics. the declining
influence of the church. etc., television, other news and entertainment media, associates on
the street comer. DJs. and area 'dons' had become primary influences.

Notwithstanding, it should be appreciated that family members could. and did, exert
significant influence on adolescent values. It was suggested that participants could use the
handout. "How Does Your Family Feel About...~" (Appendi1: XII. pg. 47) to find out what
messages were being given by family members to the adolescents enroIled in their
programmes.

10
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Values could not be taught in the same way that a teacher taught Mathematics, and it took
time to instil or change an individual's values. Observed behaviour, life experiences and
beliefs established as a result of 'reasoning' sessions were the usual catalysts to the
development of a personal value system. Development ofa value system involved choosing,
prizing, and acting.

It was advisable that efforts to assist children in clarifying their values should begin at an
early stage oftheir development - at least from the primary school level. While it was
difficult to ignore one's personal values, when helping adolescents to develop their own
value system it was important to recognise personal biases and avoid imposing one's own
values. It was better to say, for instance, ''This is how I fee!..." rather than "This is what is
right". The handout, "Tips for Facilitating Values Exercises" (Appendix XlII, pg. 48), was
recommended as a useful activity guide.

Decision-Making (Dr. Brown)

Dr. Brown introduced participants to the "3 Cs ofGood Decision Making" - prudent steps
which should be taken in order to arrive at a sound decision:

I. Challenge (or decision) with which one is faced

2. Choices which one has

3. Consequences (Positive and Negative) ofeach Choice.

GROUP ACTIVITY

Participants were asked to arrange themselves into the six groups to which they had been
allocated earlier, so as to complete the following task:

Discuss the short case stud! assigned to your group. Use the "3 Cs ofDecision Making"
to arrive at a decision and prepare to report on the course ofaction decided and the
process by which that decision was made.

Groups 3 and 5 used role play to dramatise their decision-making process and presented their
reports first. Groups 2, I, 4 and 6 reported in that order. The group reports are summarised
as follows:

(Performers: Mrs. Barbara Barracks & Mr. Shae Stewart)

CASE STUDY

Gerri meets a college guy at a party and is really attracted to him. She's had a couple ofdrinks and finally gets
up the nerve to go talk to him. His name is Rodney and he seems interested in her too. After a few minutes. he
grabs Gerri's hand. a half-empty bottle ofvodka and heads up to a bedroom. when they get there. they kiss and
touch for a long time and drink the vodka. Gerri's turned on, but starts to think that she doesn't want to go any
further. Rodney. though. starts unzipping her jeans. Gerri is not sure what she wants to do. What should she
do?

'Source: l.ife Planning Education. Advocates for Youth, Washington, DC. p. 242.

II



CHALLENGE:

CHOICES:

To have or not have sex with Rodney.

Say Yes
Say No

Negatives
May never hear from Rodney
agam
Pregnancy or disease risk.

Rodney displeased
May never hear from Rodney
agaIn.

Positives
Rodney pleased

Won't feel guilty
No fears about
pregnancy or disease

Say No.

Gerri doesn't really want to have sex with someone whom she has just
met.

Say No

CONSEQUENCES:
Say Yes

DECISION:

REASON:

GroupS (Performers: Mrs. Patricia Miller, Ms. Marsha McIntosh & 2 others)

CASE STUDY

Maria is one of the last to leave a pany with mends. Julio, her mend's older brother, is supposed to drive her
home but he's been drinking. He's not really drunk, but Maria's mom told her neverto ride with anyone who
has been drinking at all. Maria's family doesn't have a car, so she really needs a ride. Julio says he's lea\;ng.
What should ~laria do"

CHALLENGE: To decidc the best way of getting home from the party, while bearing
in mind her mother's instructions.

Negatives
May meet in an accident since he
has been drinking
Means disobeying mother's
instructions
There is no one else
willing to go in Maria's.
direction.
Too lateidangerous: too far.
Phone at venue not working.
No available phone to
notil'.· mother: would
cause worry or maybe
disbelieFanger.

Ride with Julio
Try to get a ride with someone else
Walk home
Call for a taxi
Stay overnight and travel next morning
by public transport.

Positives
He knows the way to
Maria's home.
Would get home that
night.
Wouldn't have to take
the risk of travelling with
Julio.

- ditto -
- ditto -
- ditto -

CHOICES:

Try to get a ride with
someone else

Walk home
Call for a tax i
Stay overnight and travel
next morning bv public
transport

CONSEQUENCES:
Ride with Julio

•
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DECISION:

REASON:

To travel with Julio.

There was no perfect choice. Since he did not appear to be all that
drunk, travelling with Julio seemed the best choice.

....
In the general discussion which followed, the consensus was that her mother should have
suggested an alternative means ofgetting horne, in case Julia could not get a ride from
someone who had not been drinking.

Group 2 (Rapporteur: Mr. Conroy 0 'Mally)

CASE STUDY

Mark and his mend John have just eaten lunch at a restaurant in the mall. John suggests leaving without paying
the check because the server has gone hack in the kitchen and no one seems to be paying any attention to the
two. What should Mark do?

Pay only token amount (same as above)

Would be considered
stupid by some people
Would have less money.

Negatives
Dishonesty would
encourage other deviant
behaviour
Guilt feelings
Maybe arrested and disgraced.

Should meal bill be paid, since waiter has not tried to collect payment?

Leave without paying
Put a token amount on the table and leave quickly
Pay the amount due.

Positives
Save money
Teach inefficient restaurant
staffa lesson
Would not appear to peers
as being 'self-righteous' or
stupid.

No one could really call
him a thief - if challenged,
excuse would be that he had
to leave in a hurry and
thought the amount left was
was sufficient to cover bill.
Mark wouldn't think him
100% stupid.

Would avoid reprisals
Would be perceived as
an honest person
Would be doing the right
thing
Would be setting a good
example for others.

Attract the server's attention
and pay the amount due.

Desire to act honestly.

CHALLENGE:

CHOICES:

CONSEQUENCES:
Leave without paying

DECISION:

Pay amount due

REASON:
III
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... r ' Group 1 (Rapporteur: Mr. Ixesroy Thomas)

CASE STUDY

The salesperson rang up the wrong price on Tammy's new sweater. She undercharged by $10.001 It's really the
salesperson's fault for being careless, but Tammy is pretty sure the difference will have to come out ofthe
salesperson's paycheque. Should Tammy say anything?

Negatives
Someone will be $10 poorer.!
repercussions on salesperson
Dishonest (moving from morality
to amorality: "anything goes
while it benefits me")
Guilt (depending on one's
socialisation)
Setting bad example which
may have negative influence
on the values of others.

Should the error be brought to the salesperson's attention?

Say nothing -regard the under-charge
as a $10 'gift'
Say nothing -quietly give $10 away to someone as a
charitable gesture to even things out
Speak up and pay $10 still due.

Positives
$10 richer

CHALLENGE:

CHOICES:

CONSEQUENCES:
Say nothing- regard
the $10 saved as a 'gift'

Say nothing--oive_ c

$10 away

Speak up; pay
$10 still due

DECISION:

REASON:

(False) sense of Dishonest; self-delusion
doing good
Build reputation for
kindness

Satisfaction gained Could have been S10 richer.
from doing the right
thing.
No loss of self-esteem.

Point out the error to the salesperson and pay the extra S10.00 due.

Desire to act honestly.

Group-t (Rapporteur: /,,1.\'. Michelle Bennett)

CASE STUDY

Earline really likes Trooper. one ofher brother Charles' older mends. One afternoon the guys are at her house
when she comes home rrom school. Trooper calls her over. Another guy hands her some capsules and says.
"Check it out. this is Ecstasy. It's not dangerous like crack and ifs a great high: you'lIlike it.- What should
Earline do"

CHALLENGE Should Earline sample the Ecstasy capsules?

1-\



Negatives
Risk ofbecoming
addicted to hard drugs.

Potential loss ofhealth
and lowered self-esteem.

Possible ridicule from
friends.
Charles may regard her
efforts to help him as
interference.

Try out the capsules.
Reject the offer. Privately question Charles to find out ifhe has
become involved with drugs. Report the drug offer to her parents or
other responsible adult

Positives
Curiosity about hard drugs
will be satisfied.

Trooper may become more
interested in her.

Avoiding risk ofdrug
addiction
Satisfaction ofacting in
own best interest and not
yielding to group pressure.
Realisation that Trooper
is not a desirable friend.
Trying to keep Charles out
oftrouble.

Reject the offer...

Refusal to get mixed up with drugs.

CHOICES:

CONSEQUENCES:
Try out the capsules

Reject the offer...

DECISION:

REASON:

...

...

Group 4 (Rapporteur: M~. Naska L/ils)

CASE STUDY

Ashley wants to hang with a group ofolder gir\s who are really popular at school. One afternoon she runs into
them at a convenience store after school. They are all smoking and one of the girls offers Ashley a cigarette.
Ashley always thought smoking was not cool even though a lot ofher friends have tried it. What should she do?

May never be fully
accepted as a member
ofthe group.

Negatives
Start ofexposure to lung
cancer and other health risks.

iii

...

CHALLENGE:

CHOICES:

CONSEQUENCES:
Take a cigarette

Refuse the cigarette...

Should Ashley accept a cigarette? Is her desire to be a part of the
group stronger than her beliefs?

Take a cigarette
Refuse to take a cigarette and walk away.

Positives
Will improve her chances
ofbecoming a full member
ofthe group.

Satisfaction of remain-
ing true to her beliefs

Avoidance of the
health risks associated
with cigarette smoking.

15



DECISION:

REASON:

Say No. Try to educate the other girls about the health consequences
of cigarette smoking.

Want to remain true to her beliefs and live a healthy life. The other
girls might be smoking to relieve stress or even to rebel against adult
controls. Ashley could serve as a role model to them and with proper
education they could see the dangers of smoking and decide to quit.

HOME WORK ASSIGNMENT

. After the completion of the values-based decision-making group activity, participants
... received another handout, "The Four Conditions ofSelf-Esteem" (Appendil: XIV, pg. 49)

which they were asked to read overnight.
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DAY 2: April 2. 1998

The day's programme began with a brief summary ofthe previous day's proceedings by
participant-volunteers, at the invitation ofDr. Brown. This was followed by further
exploration ofthe issue of"Values".

Identifying/Clarifying Values (cont'd.)

Referring to the problem situations studied just prior to the close ofthe previous day's
session, Dr. Brown pointed out that, although people usually made decisions against a
background of the values they were taught, their behaviour could vary under pressure if the
values taught had not yet been internalised. To be enduring, values had to become fixed as
part of an individual's personal value system.

The average adolescent was still searching and still experimenting with a multitude of
available choices. To assess, understand and exercise self-control over hislher personal
behaviour, the adolescent needed guidance through the process of identifying and clarifYing
hislher values.

To become clear about one's values, it was necessary to identifY:

• things one is for or against

• things chosen freely

• things one believed in and was willing to stand up for

• things that !,'llided one's behaviour and one's life.

Additional training aids supplied were "Eight Basic Value Questions Worksheet" (Appendix
XV, pg. 51) and "Values,,3 (Appendix XVI, pgs. 52-57).

Self-Esteem

The reference material supplied on "The Four Conditions of Self-Esteem" (Appendir: }(lV.
pgs. 49-50) was discussed. These distinct conditions were:

I. Connecliveness (satisfactory attachments/associations)

2. Uniqueness (a special sense of self)

3. Models (people, ideas and action examples that help-establish meaningful standards and
goals)

4. Power (sense ofbeing able to influence one's life circumstances).

3 Source: .. Family Life Education: Source Book for Teachers". Ministry ofEducation & Culture. Jamaica.
pgs.26-29.
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r :'; For a high sense of self-esteem to be developed and maintained, all four of these conditions
would have to be present continuously. If anyone condition was not adequately provided
for, there was a decrease or distortion of self-esteem.

ESTABLISHING AND MAINTAINING PARENT/GUARDIAN
INVOLVEMENT IN PROJECTS
Mrs. U. Burrell. Rural Family Planning Organisation

Mrs. Burrell said that parents/guardians should be involved in Family & Personal
Development programmes from "Day I". The parents or, if there are no parents, any adult
who cares about the child's well-being, should accompany the adolescent to complete the
registration in the programme. The purpose of insisting on their availability is to ensure that
they are briefed on what the programme entailed, and to enable the organisation to get full
information on family structure, socio-economic conditions and other pertinent childlfamily­
related data.

Parents' needs should be assessed ("How can we involve you?) and activities should be
developed to meet their specific needs. Their potential contribution should also be
ascertained (e.g., supplying manpower, expertise, etc.).

Programme organisers should operate an 'open door' system so that parents/guardians felt
free to visit and air their concerns or to share information. Contact could also be maintained
through a newsletter featuring programme activity and parenting information.

If parents arc fully involved in ways appropriate to the needs of the target group and the
organisation's purpose, they would corne to appreciate, for instance, that there are better
ways of motivating and children they deemed to be "bad". Parents should be encouraged,
therefore. to participate in Open Days or Open Nights, parenting workshops, concerts.
counselling sessions. joint projects with staff and children (e.g.. community work days) and
any other activity that will encourage bonding and secure parcnt-child relationships ancr
direct NGO support has been withdrawn.

Programme rccords should be kept and where some parents do not participate in activities.
horne visits should be arranged to lind out what was happening thcre.

BASIC COC\SELLING SKILLS
Mrs. !'. Hurrell

GROUP EXERCISE

A group exercise was the first activity of this session. Each participant was given 3 peas and
told to move around and ask questions of other participants during a 5-minute period. On
each occasion that a respondent failed to answer with a complete sentence, or used body
language instead of words, he!she would have to give up a pea to the questioner.
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By the end ofthe exercise, several transfers ofpeas had occurred.

In analysing what had taken place, it was agreed that:

• successful communication required focusing - attentionllistening skiIls, self-control

• maintaining eye contact aided attentive listening

• how questions were asked, often detennined the answer given

• use ofbody language could have positive or negative effects depending on the
situation.

The presenter declared that those conclusions supported the findings that communicators
often 'said' things inadvertently through body language; and that Effective Listening was a
crucial communication skiIl. CounseIlors should be careful, therefore, to listen passively so
that they do not communicate objection, denial or affinnation unintentionaIly.

Participants were provided with a handout, "Qualities of the Effective CounseIlor"
(Appendix XVII, pg. 58 ) and asked to pay close attention to the attnbutes listed.

The presenter said values were indicated by the frequency and consistency ofone's actions.
If actions did not frequently and consistently confonn to expressed values, then the
authenticity of those values had to be questioned. For example, ifan individual said he
valued paying visits to his friends yet he never visited his friends, then the value expressed
might not be genuinely held.

Honest self-examination was encouraged, since personal values, ethics and level of
emotional maturity would influence counselling objectivity and effectiveness. Some ofthe
counsellor's values would be the basis of the value system that it might be desirable to
inculcate, but care must be taken never to say the words "believe, because I believe". While
it was almost impossible to be free ofvalue bias, if there were 'blockage areas' to helping
others with different values, these should be acknowledged.

Another handout distributed was "Components & Purposes of Facilitative, or Core
Relationship Conditions" (Append!\: XVIII, pg. 59). It indicated that counselling success
would be detennined by the degree to which Empathy, Genuineness and Respect were
evident in the counsellor-elient relationship. Thus, counseIlors should be careful not to send
'messages' that would create the impression that they were unapproachable, lacking in
understanding, aloof, untrustworthy, or contemptuous. .
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[. PRINCIPLES & PRACTICE OF MENTORING

Mrs. Betty Anne Blaine. Founder & Executive Director. Youth Opportunities Unlimited

Mrs. Blaine's presentation dealt with the essential considerations and requirements for
establishing a mentoring programme to support 'at risk' adolescents. The main points can be
summarised as follows:

What is Mentoring?

A useful definition of 'at risk' adolescent mentoring is:

Sustained one-to-one relationships between young persons and adults who
provide consistent, caring, and committed guidance and support in facing
the challenges of working to correct earlier problems and of gaining the
skills and confidence needed to become responsible for their futures (See
also Appendi'C XIX: What Is Mentoring?, pg. 60).

Why Establish A Mentoring Programme?

Adolescents are an increasingly isolated sector of the population and many are in need of a
great deal of moral and emotional support. Traditional family structures and community
inter-relationships have become less cohesive and less supportive of those needs. Research
studies (See also Appendix XX: What Research Tells Us About Mentoring, pg. 61) have
confirmed the effectiveness ofmentoring as a preventive and intervention strategy, which
can provide adolescents with:

• positive role models;

• attentive adult listeners;

• reinforcement of universal values;

• encouragement to raise sclf-expI.'Ctations;

• .:xposure. in some cases, to other socio-economic lifestyles;

• additional forms of non-monetary assistance including help with school work.
definition of worthwhile life goals and action plans for their achievement.

Mentoring ought to hecome a national thrust so that every adult could take an interest in just
one child who was not a member ofhisfher own family. Both mentors and proteges benefit
from the interaction.

Informal mentoring relationships exist. for example. between friends. members of religious
groups. teachers and students, but formal or planned mentoring relationships involve careful
matching of mentor and protege and appropriate training of the mentor.

Basic Elements of a Successful Mentoring Programme

• The main goal is to help proteges develop self-confidence and independence through
a une-to-one relationship with their mentors.
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• Mentors and proteges are matched by needs and resources

• Mentors are committed to providing consistent, caring and concrete help for at least
one year.

• A support system is in place for mentors and proteges.

• Parents of proteges are included and supported in their parenting role.

• The programme is evaluated to determine its impact over time.

The Role ofa Mentor

. Mentors have two main responsibilities:

1. Enhancing proteges' self-confidence and self esteem

2. Helping proteges achieve beneficial educational or career goals.

The fulfilment ofthose responsibilities would involve academic support (broadening the
horizons, showing the value ofeducation vis-a-vis life choices, inspiring them to excellence,
helping to keep them in school), while serving as an 'opener ofdoors', advocate, developer
of talent, trainer, friend and role model. As a role model, the mentor must set a good
example - especially in the area ofaccountability and keeping one's promises.

Attentive, non-judgmental listening is another important function ofa mentor, since he/she
may be the only adult in a protege's life who really listens. Adolescents tended to have a
narrow focus although they believed they knew everything. They needed someone with
whom they could take about their fears, concerns and dreams. (Guidelines for "Active
Listening" are set our in Appendix XXI, pg. 62)

WIIAT MENTORS ARE NOT

v" A mentor is not a parent

v" A mentor is not a professional counsellor

v" A mentor is not a social worker

v" A mentor is not a financier

v" A mentor is not a playmate

v" A mentor should not:
• break promises
* condone negative behaviour
* talk down to a 'mentee'
* force the 'mentee' into anything
* be inconsistent
* become a crutch
* expect too much
* cause friction
* break confidential ity
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(except in cases of potential hann to the <mentee'
or to other people).

Developing a Mentoring Programme
- Getting Started

ASSESSING COMMUNITY NEEDS AND RESOURCES

Participants were also advised that an assessment of the community's needs and resources
was an essential prerequisite to the development ofa mentoring programme. The purpose of
the assessment was to ensure that any programme implemented would really benefit the
persons for whom it was intended. A Needs Assessment meeting was the beginning of the
process, and ongoing co-operation with community leaders, groups and organisations was
vital.

Questions for which answers should be sought were:

1. What are the needs of <at risk' adolescents in the community [i.e., nature and quantifiable
extent of the problem(s)j?

2. What are the characteristics (age, gender, educational level, income level, family
composition) of the target group?

3. Is there a mentoring programme already in existence within the same community?
If so - how many persons are currently being served?

-- what arc their characteristics?
- what needs are being met?

4. Would the proposed programme overlap with the existing programme?
If so - can Iinks be forced?

5. If the proposed programme will not overlap:
- which needs are not being met? Why?
- what are the most pressing problems facing the young people to be served?
- what age group is to be helped'.'
- what human. material and financial resources will be required?

The inli.lrmation gathered would be a clear guide to what needed to be done. what resources
were required. The findings would influence the selection of appropriate mentors and would
be also of critical importance in preparing a useful funding proposal. if a funding application
had to be made to an external agency.

ESTABLlSIII:-iG GOALS ..1.1'0 OBJECfIVES

As a first step. a Mission Statement should be prepared to simply and precisely set out what
was to be accomplished. for whom. and how it was going to be done. Such statements are
often developed during statTbrainstonning sessions and serve a useful purpose in
communicating to the public what is being done and keeping stalT focused on their objective.



In evaluating the Mission Statement, consideration should be given to whether it was
realistic, clear, concise, reflective ofthe values and beliefs ofthe organisation, and addressed
the needs ofthose the NGO wanted to help.

The following sample Mission Statement was offered as a guide:

To link vocational school students in the Kingston Metropolitan Region
with suitable adults in the business and general community, so as to
encourage proteges to enhance their personal development, continue their
education and secure good jobs.

To ensure that the students complete there vocational education.
To assist proteges in entering the job market.

To enable students to attend school daily.
To ensure all proteges leaving school can participate appropriately
in a job interview.

Objectives

The next step was setting more detailed goals - that is, statements on which
specific objectives are to be built, and objectives. Objectives are specific, ­
measurable activities, both short-term and long-term. The programme would
have to fit in with other aspects of the mentors' and clients' lives and so
objectives should be realistic and achievable.

Examples:

Goals

STRUCTURING TIlE PROGRAMME

...

After being clear on the Mission, goals and objectives, an Action Plan for implementation
would have to be prepared. Before that could be done, however, the structure of the
programme would have to be decided:

• Will the programme be free-standing or be closely tied with other existing
programmes?

• Will the programme be school-based or community-based?

• Which staffing positions are needed?

• What should be included in each job description and what qualities should the
incumbents have?

• Will these be volunteer or paid positions? What special/additional training will these
persons need?

• Which personnel policies will be necessary?

• What forms will be required?

• Required resources: what is available? what is not available?

• If there must be a funding application, what are the funding agency requirements?



r • How will mentors and 'mentees'{proteges be recruited and prepared for participation
in the programme?

• What happens when a match (same sex) fails?

• How will crises be handled (e.g., what happens when a youngster or mentor has to be
terminated from the programme)?

• How will community links will be maintained?

Implementing the Programme

After determining the programme's structure, implementation required availability of the
financial, staffing and material resources needed for start-up, definition and assignment of
roles, development ofoperating rules and personnel policies and selection of mentors and
'mentees' .

IDENTIFYING AND RECRUITING MENTORS

Sources ofPotential Mentors:

• Service Clubs

• Professional j,'I"OUPS

• Church groups

• Media (be cautious)

• Community businesses

• Teachers

• Alumni associations

• Friends of selected Mentors.

•
A sample "Mentor Application" form was supplied and is attached as Appendix XXl/ (
pgs. 63-64).

Qualities to Look For:

• Self-confidence

• Patience and Caring

• Sensitivity to Others

• Love for. and interest in
working with. young people.

I1'<"TERVIEWI:\G AND SCREENING MENTORS

• Flexibility

• Conscientiousness

• AbiIity to Listcn

• Reliabili tv

Very careful illten'iewing and screening ofpotential mentors was l'ital to the illtegrity and
success ofany melltoring programme.

Useful interview questions were:

v' Why do you want to be a mentor?

v' What are your areas of interest?

v' What skills can vou bring to the programme?

v' What difference did help from a mentor makc to you as an



..

an adolescent (Q!: what difference would help from a mentor
have made to you)?

./ What problems do you anticipate your assigned 'mentee' might have?

./ How will you cope with values different from your own?

All references should be followed up and any other available source ofinformation about the
applicant should be explored and evaluated.

TRAINING MENTORS

After selection, all mentors should receive training before the start of their participation
begins. This orientation should cover what the programmed entailed in terms of
responsibilities, activities and time commitment, so that there would be no surprises. Course
content might include:

• Understanding Adolescence (See "Adolescence" (Appendix XXIH, pgs. 65-66) and
"Adolescent Issues and Needs" (Appendix XXIV, pgs. 67-68).

• Current Issues Affecting Youth Values
=> The Influence of the "Dance Hall Culture"
=> Self-Esteem
=> Sexuality
=> Drugs
=> Violence
=> Physical and Sexual Abuse
=> Family Stress

• Carcer Guidance
• Communication Skills

In addition, participants were provided with the following handouts ofrelevant background
information, as aids to mentor training delivery:

• "What We Expect of Mentors" (Appendix XXV, pg. 69)
• "Stages of the Mentoring Relationship" (Appendix XXVI, pgs. 70-71)
• "Activities Mentors Can Engage in With 'Mentees'" (Appendix XXVII, pg. 72)
• "Best Advice for Your Mentoring Program" (Appendix XXVIII, pg. 73)

As far as guiding vocational choices and providing exposure to various career
opportunities was concerned, the key focus should be on developing employability. Some
appropriate activities suggested for the target age group ~re:

• developing and exploring job leads

• completing application forms

• participation in mock interviews

• writing a 'thank you' letter after being granted an interview
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• career talks (including non-traditional roles) - what duties are involved, what
training is required, choosing and planning a suitable career

• creating a "Careers Scrapbook"

• resume writing

• comprehension/practice of acceptable work ethics, on-the-job behaviour
(comportment, deportment), and good work habits.

Information was also given on the wealth of material and assistance available from several
career development agencies; for example: Hamilton Knight Associates Ltd (Gillian

. Rowlands), HeartlNTA and its Technical and Educational Training Resource Centre
(TVETRC-VDTI). The related handouts have been attached as Appendices XXIX and XXX,
pgs.74-77).

RECRUITING AND PREPARING 'MENTEES'

Recruitment of proteges should be based on selection criteria developed earlier, The
programme should be marketed in a positive manner and use of the 'at risk' label should be
avoided.

.Sources of Potential 'Mentees'

Sclwo/-8aseel Programme

• School Guidance Counsellors

• Parent-Teachers groups

• School Nurses

• Form Teachers

Community -8m·eel Programme

• Parents

• Religious Leaders

• Youth Clubs

• Older Teenagers

• Posters at strategic locations.

...

Before matching 'mentees' with mentors, orientation sessions should be from time to time
to:

• inform new 'mentees' about what the programme oITered
(N.B. it was important to ensure that they did not develop unrealistic expectations­
e.g., tell them "we ean help you apply for a job, but we cannot guarantee that you will
get a job.");

• explain the rules under which the progTamme operated (e.g., never ask the mentor for
money or gi fts);

• introduce them to staIT; and

• make them aware of whom to call if a problem developed.
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MATCHING MENTORS AND 'MENTEES'

Factors which usually influenced "matching" were age, gender, background, availability,
geographic proximity, personality, personality, interestJhobbies and religious denomination.
It was recommended that mentors he matched only with 'mentees' of the same seL

In response to concerns expressed by some participants about homosexual influences, Mrs.
Blaine felt that each organisation would have to decide its own policy in that regard, but
suggested that reference and other checks, as well as the interview, could reveal ifpotential
mentors presented any real threat to the safety and personal security ofassigned 'mentees'.

Nobody should be coerced to join, but mentor and 'mentee' should sign a 'contract' to secure
commitment and make participation official Each signatory should receive a copy ofthe
'contract', and the office copy should be placed on the protege's confidential individual file.

PROMOTING FAMILY INVOLVEMENT

Experience had shown that it was beneficial to work closely with parents or any other adult
interested in a protege's welfare, since most of the children's problems originate in, or are
aggravated by, the home situation. Family support can also strengthen commitment to the
programme.

Ongoing information about the programme and parenting training, could be incorporated in
PTA meeting agendas. Alternatively, orientation/training sessions could be held"at the NGO
Centre or other available community venue. Some suggested strategies to increase
attendance and cO-Qperation were:

• schedule sessions for convenient day and times;

• offer baby-sitting services on site;

• provide refreshment;
• develop vested interest by emphasising parents' recruitment, support and public

relations roles;

• encourage two-way communication between parents and programme staff;

• solicit suggestions for parenting training topics.

LINKING WITH THE COMMUNITY

No mentoring programme ofthe type discussed could be·successful without support from
various sectors ofthe community in terms of fund-raising, recruitment, publicity, on-the-job
training, and the like.

It was essential, therefore, to:

• emphasise the programme's role in keeping youngsters out of trouble and focused on
achieving their full potential;
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r ' • develop a Resources Directory ofevery individual and organisational contact
accessed or to be accessed;

• network and maintain regular contact with the persons and organisations with whom
links have been forged;

• publicise and recognise assistance received.

Mrs. Blaine cited the "Shadow Week" activity of Youth Opportunities Unlimited (Y.O.U.) as
an example ofhelpful programme-community links. During that Week, 'mentees' are placed
in co-operating businesses in order to 'shadow' selected employees and learn what it was
like to work in an office. For most, it was a dramatic eye-opener to the realities of 'the world
ofwork'.

With regard to publicising and recognising assistance received, it was recommended that, at
the very least, some form of Mentor Appreciation function be built into the programme
(e.g., a formal dinner which 'mentees' would also attend).

Monitoring Relationships & Programme Evaluation

An important responsibility of the programme organisers was continuous monitoring of the
mentoring relationships, to ensure that the desired ends were being achieved, and that both
parties received all necessary support. The development of a Mentor Support Group could
be useful for the exchange of ideas and to promote camaraderie.

Periodic programme evaluation was also necessary to determine the extent to which the
objectives were being achieved and what, if any, programme adjustments were required.

Mrs. Blaine also announced that Y.O.U. would be happy to offer assistance to any NGO
wishing to establish a mentoring programme.

Dr. Rohinson then urged NGO staff to set good personal examples. so that they could
establish, build and maintain standards ofexcellence for the adolescents whom they were
striving to help.

In closing the Workshop, Dr. Brown reminded participants that, if they identified the issues
(both positives and negatives) facing adolescents, looked at the needs of those young people
and assisted them to satisfY the needs which could be addressed by the NGOs, they would be
pointing them to a better way and enabling them to master the developmental tasks discussed
earlier (pg. 4). If that mission could be achieved, 'at risk: adolescents would become
empowered to enjoy and maintain healthy and productive lifestyles

Dr. BrO\m expressed re!,'Tet that there had been insufficient time to deal with the final topic.
"Group Interaction Strategies", but felt that it had been very worthwhile to allow extended
time for !,'TOUp activities and discussion.
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r.' WORKSHOP EVALUATION

Participants completed an Evaluation Questionnaire (Appendix XXXI, pages 80-82) at the end of
the workshop, providing their views on workshop content and presentation, as well as comments
on positive and negative features ofthe workshop, impediments to implementation ofnew
knowledge in the NGOs, and desirable follow-up actions. A complete analysis and report ofthe
participants' evaluation is included at Appendix XXXII .

Thirty four (34) ofthe forty (40) participants (excluding the 2 NGO Staffwho were presenters)
completed the evaluation form, for an 85% completion rate.

In summary, the evaluation showed the following: .
a. The general consensus ofthe participants who completed the forms seemed to be

that the workshop met all its objectives, was well presented, was going to be
useful to their work, and would be beneficial to others in their organizations.
Measuring on a scale of 1 to 5, the average rating ofthe Workshop Content was a
high 4.54. The overall rating for the three presenters was 3.58 out ofa maximum
4 points.

b. Eighteen different positive features ofthe workshop were identified, ofwhich 6
received 4 or more endorsements. On the negative side, only three different
features were identified, with one ofthem receiving two "votes", and the others,
one each. Eight different impediments were identified with all ofthem receiving
one mention each. Six ofthe seventeen (17) identified follow-up activities
received multiple endorsements (2 each). There were also 19 different overall
comments, with "Very GoodlExcellent workshop" being the most popular
comment with 6 endorsements.

c. The factor "The workshop's content is relevant to my work through the NGO"
was highly rated, testimony to the pervasive nature ofpersonal and family
development interventions in the work ofthe NGOs.

d. The most popular positive features ofthe workshop and their frequencies were:
• The mentoring program discussions: how to develop one etc. (12);
• Counseling skills: taking time to listen to and know adolescents, i.e. being

genuine in counseling. (7); and
• Learning to identify and understand the social issues and risk factors

facing adolescents (6).
e. All three presenters were highly rated by the participants, with scores in excess

of3.4 out of4.0.

The overall comments made by the participants reflected the success attained by the UAP in
implementing this workshop: "Enjoyed workshop", Learnt a lot", "Very good/excellent
workshop", "Well organized and researched workshop" and "Truly educational and
enlightening" were the most endorsed comments.
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UAP WORKSHOP ON PERSONAL & FAMILY DEVELOPMENT

April 1-2,1998

LIST OF PARTICIPANTS

I I I I I.

'-'o

ATTENDANCE
NGO PARTICIPANTS ADDRESS PHONE/FAX 1/4/98 2/4/98t--

ASHE I Mr Huntley McCulska 143 Mountain View Ave Phone: 928-4064 - ,/
2 Ms. Cecille Holmes Kin~ston 3 Fax: 967-0721 - ,/

-----.-- --.--_..._- ----
Children First 3 Mrs. Anita Jones Spamish Town Phone: 999-2476 ,/ ,/

4 Mr. Cranston Smith Fax: 984-0367 ,/ ,/
Jamaica Family Planning Assn. 5 Ms. Naska L1its 14 King SI. Phone: 972-0260 ,/ ,/

Box 92. SI. Ann's Bav Fax: 972-2224
Jamaica Red Cross 6 Mrs. Donna Roberts·Wright Kingston ./ ,/Society 7 Ms. Homa Rose Portmore - ,/

8 Mrs. Lois Hue Central Village Phone: 984·7860 ./ ./
9 Ms. Cynthia Shaw " Fax: 984-8272 ,/ -10 Mrs. M. Whervin-Maxwell " ,/ ,/

II Ms. Daisy Lilly " ,/ ,/
12 Mr. John Savers Soanish Town ./ ,/

Kingston Restoration 13 Mr. Dono\'an Dumetz Phone: 922-3126 ./ -Company 14 Mr. Wilfred Talbert Fax: 922·0054 ,/ ,/
Kingston YMCA IS Ms. Allison Young Amy Bailey Centre Phone: 926-8081 ./ ,/

16 Ms. Shirlette Frances " Fax: 929-9387 - ,/
17 Ms. Mary Johnson Kingston ,/ ,/
18 Ms Diana Taylor " ,/ ,/
19 Ms. Pauline Sullivan Soanish Town ,/ ,/1----

Mel Nathan Institute for Social 20 Ms. Maureen Blake 3 I Mannings Hill Rd Phone: 93 I-4989 ,/ ,/Research 21 Ms. Michelle Bennett Kinuston 8 Fax: 931·5004 ,/ ,/
Ministry of Local Government, 22 Ms. Lorna Grant 85 Hagley Park Road Phone: 754-1039 ,/ ,/Youth & Communitv Dev. 23 Mr. Conrov O'Maliv Kinuston 10 Fax: 754-0095 ,/ ,/
Rural Family Support 24 Mrs. Patricia Miller 5 Main Street Phone: 986-4242 ,/ ,/Organisation 25 Mrs. Genevieve Barnes May Pen PO. Fax: none - ,/

26 Mrs. Utealia Burrell ,/ ./
51. Patrick's Foundation 27 Mr. Ixesroy Thomas 78 Slipe Road Phone: 920-0564 ,/ ,/

28 Ms. Janet Hamilton Kingston 5 Fax: 968-3736 ,/ ./
29 Ms. Erica Ellington ,/ ,/
30 Mrs. Barbara Barracks ,/ ,/

~
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ATTENDANCE

NGO PARTICIPANTS ADDRESS PHONEIFAX 1/4/98 2/4/98
Weslern Society for the 31 Mrs. Glenda Drummond 4 Kerr Crescent Phone: 952-3377 - "Upliftment ofChildren Montego Bay P.O. Fax: 952-6187
Women's Centre ofJamaica 32 Mrs. Andrea Mitchell Port Antonio Phone: 929-7608 " "Foundation 33 Mrs. MlUjorie Daley Kingston Fax: 926-5768 " "34 Mrs. Rosalee Robinson-Smith Mandeville " "3S Miss Maxine Williams Sav-Ia-mar " "36 Mrs. Sherraine Galbraith St. Ann's Bay " "Youth Opportunities Unlimited 37 Mrs. Betty Blaine 2b Camp Road Phone: 968-0979 - "38 Ms. Marsha Mcintosh Kingston 5 Fax: ..

" "39 Mr. Shae Stewart
" "YWCA 40 Mrs. Violet Jones Spanish Town Phone: 928-3023 " "41 Ms. Denise Lawson Spanish Town Fax: ..
" "42 Mr. Carl Patterson
" "UAP STAFF: 43 Mr. Francis Valva

" "44 Mr. Sam Dowding

" "45 Dr. Joyce Robinson
" "46 Mrs. Marsha Hvlton
" "EXTERNAL PRESENTER! 47 Dr. Monica Brown Institute ofEducation " "FACILITATOR University of the West Indies,

Mona Camous. KinRston 7
WORKSHOP RAPPORTEUR Mrs. Beverley Buller, . ',ir I"'i(,>i'::','"::,',:ti,,,,?:!'d 'j ',; '::,,;,>.">,

l'it:i,:':~:':,:I, [,;,:,"1,):%:'::,
(Contract ServIces> '

"

I ' ' , '. ,',',;.:;.' ,.', '," ., ',1'::::''.,::::' .'ii,"",::,::':!'.,':::'::,'",:,','.> "
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APPENDIXII

u~.P PERSONAL & FAMILY DEVELOPMENT WORKSHOP
AGENDA

....

...

WELCOME & GREETINGS
Mr. Francis Valva
ChiefofParty, UAP

INTRODUCfION & PURPOSE
OF WORKSHOP
Dr. Monica Brown
LectllTer. Instihlle ofEducation, UWI

ISSUES FACING CHILDREN &
TEENAGERS
Dr. Brown

ADDRESSING THE NEEDS OF
ADOLESCENTS
Dr. Brown

INTER-PERSONAL
RELATIONSHIPS
Mrs. U. Burrell
Managr!1'. Rural Family Support
Organisation

MAINTAINING A HEALTHY
LIFESTYLE
Dr. Brown & Mrs. BurreD

ESTABLISHING AND
MAINTAINING PARENTI
GUARDIAN INVOLVEMENT
IN PROJECTS

. Mrs. Burrell

REFLECfIONS

32

BASIC COUNSELLING
SKD..LS
Mrs. Burrell

'. DEVELOPING A MENTORING
PROGRAMME
(ind. Vocational ChoicesiCarftr
Opportunities)
Mrs. Blaine

GROUP INTERACfION
STRATEGIES
Dr. Brown

EVALUATION & CLOSING



•L T-Shirt Symbols

: . :

-4PPENDIXIII

..

Life Planning Education, Advocates for Youth. Washington. DC
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Interview About Me
Instructions: In the center box, write your name on the blank In the box labeled "Myself." list three thingsyou really like about yourself- Find at least four other people who fit the categories and who know you welLAsk them to name three things they like about you. Write Iheir answers in the appropriate boxes.

MYSELF A PARENT OR GUARDIAN A BROTHER OR SISTER

AN ADULT WRIll YOUR NAlI.ll/;LRL A TEACHER

A NEIGHBOR A MALE FRIEND A FEMALE FRIEr-:D

34
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RESPONDING TO DEALTD, EDUCATION AND
SOCIAL ISSUES FACING CDU..DREN AND YOUTD

~

c"
,-"

HEALTH

HUNGER
• UNDERNOURISHED
• ANAEMIC

OVER-NUTRITION
• OBESITY

INSUFFICIENT EXERCISE

POOR MENTAL HEALTH

• ANGER
• DEPRESSION
• SUICIDE
• DRUG ABUSE

• HOSTILE FOETAL ENVIRONMENT

EDlfCA.710N

SCHOOL FAILURE

CLASS REPETITION

DIMINISHED LEARNING POTENTIAL

HOSTILE HOME/SCHOOL/SOCIAL
ENVIRONMENTS

INADEQUATE PHYSICAL ENVIRONMENTS

INCREASING ADOLESCENT DROPOUTS
(NOTABLY MALES)

INCREASING STRESSES ON SCHOOL
CULTURE

L __ ~ ..,,_" I

SOCIAL

INCREASING POVERTY

GROWING HOMELESSNESS

FRAGMENTED FAMILIES
COMMUNITIES

NAVIGATING COMMUNICATION & TECHNOLOGY

S()I!r~~ Brandon, Pat. Pan American Health Organisalion. Barbados, 1997.

FRAGMENTED COMMUNITIES

MARGINALISED MALES

INCREASING VIOLENCE/UNSAFE :l:o.

~
t:1
~
~
~
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CONTINUUM OF RISK FACTORS
FOR ADOLESCENTS

Hormonal
Changes

Family
'~act No major

I •

Losses •

LOW t t.
Clear Life

In school Options
until age 17

~
~
~
:::l

,

No consistent
Adult Around

r

HIGH
Sexual
Abuse

Verbal l
Physical •

Out of
School

Recurrent Losses
"Shifting Families"

Curiosity

Poverty

t
Peer Pressure

t

Puberty.

l

Access to
Info. on Body /
Sexuality /
Contraception

",
0'

...

•
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APPENDIX VII

QUALITIES OF THE IDEAL CITIZEN

(CAR/COM Vision OfThe Ideal Caribbean Person)

Such a person should:

* have respect for human life, since it is the foundation on which all other
desired values must rest;

* be emotionally secure with a high level of self-confidence and self-esteem;

* be aware of the need to live in harmony with the environment;

* have a strong appreciation of family and kinship values, community cohesion
and of moral issues including responsibility for and accountability to self and
community;

* have an informed respect for our cultural heritage;

* be literate and numerate;

* demonstrate independent and critical thinking;

• demonstrate a positive work ethic;

* value and display creativity in various aspects oflife:

* take the initiative in promoting and maintaining physical. mental, social and
spiritual well-being and should contribute to the health and welfare of the
community and country:

* nourish in hinvlterselfand in others, the fullest development of each person's
potential without gender stereotyping, and embrace differences and
similarities between females and males as a source of mutual strength.
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CONDENSING AND REFOCUSING MULITPLE PROBLEMS
INTO FIVE THEMATIC AREAS OF ACTION

.,. , .
• UNDERNUTRITION
• OVER NUTRITION
• PREVENTION OF
OBESITY'

• PROMOTION OF
EXERCISE

• DIMINISHED LEARNING
)n"T"r:J..IT

• TEENAGE PREGNANCY

• STD'S

• AIDS

• PREVENTION OF
CERVICAL CANCER

G"te:

• VIOLENCE I ANGER

• STRESS

• ACCIDENTS

• DRUG ABUSE

• SUICIDE

• WATER, SANITATION

• SOLID WASTE

• HYGIENE

• VECTOR CONTROL

• ENV, PROTECTION

'.

PROMOTING AND MAINTAINING HEALTI·IIER LIFESTYLES AND LIVING ENVIRONMENTS

..
:g
~
~
~

MANAGING THE
ENVIRONMENT

EMOTIONAL AND
SOCIAL SKILLS

HUMAN
SEXUALITY

APPROPRIATE
EATING AND

FITNESS

'-'.0

~

~'Ource: Brandon, Pat. Pan American Health Organisation, Barbados, 1997.
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4 MOTIVATIONAL

SONGS

If You Think You're Beaten, You Are

Sharing is Caring

You're Just As Good

Don't Give Up

Source: "Education in Human Values (Teachers' Handbook, Jamaican Edition)" edited
by EHV Society ofTrinindat & Tobago. 1990.
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If YOU THINK YOU'RE BEATEN, YOU ARE

T
If you think you dare not, you don't.

spoken
YOU ARE.

spoken
YOU DON'T.

are.

b

-..,. - -
1. If you think you're beat-en, you

•iiiiil I.

al-
D

most for cer-tain that you "'on't.
spoken
YOU \oiO~'T.

.~

spoken
If you think you'll lose, you're lost. YOU'RE LOST. For

ff! ~ , ~. 1 m· £tti=l J
out 1n the "'arId you ",ill find, suc- cess be-gins

i b

+'
"'ith a per-san's ",ill. It's all in the state of mind .

•
• ..,.

2. If you think you're out-classed, you are.
spoken
YOU ARE.
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got to think high to rise. BE A STAR: You've

.~~~~
~~ got to be sure of your- self be- fore you can

l'

who wins is thesoon-er or lat-er the one
i . b

J3~~t~~
i~-er real-l}' win a~e~s bat-tles don't ~l-ways

lpo f1H ~:)oIE~~
.:,; go to the strong-er or fast-er one. But

-~:,.... E ~',~A~~
,J; =========-_~';::::8
:~.~ .
:I){:
~~'.l."

'«i, ,
",

.. ft*J

~.
one who

+
thinks he

-,
can.

spoken
HE CAN:



__--~ SHARING IS CIIRING ~----
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Shar-ing is car- ing. For oth- ers all are broth- erSe

. G- [) Al

..~ J J2Jt2 L§5=~-2EJ~
~ till' ..,. -;;;: _) ~~,:i=;t=i

Giv- ing and for- giv- ing is real-ly "trv- iog the 10v-iog

~!
t> CSLIt~ -mI •o· - ~

way. Words like III" and "mine" bring a-

bout pos-ses-sive-ness. And hold-ing on-to ~hat ve o.~ ~o~'~

~&n - !.h \ ~=l G-h __ ~r:J-~~J. ==-:=-~" t=\_#'__t'- -,.-~ -----.- ,. -_ - -_r==t1--­- --,-' --" ,- -----. ...., - ...~ -- ----
not be locked a-....ay; for those things on-I}" r.:.ul-tl-pl.j' \i~.C:l

f~}~~~--J-!'-\%i¥----- -+...-
broth- ers. Giv- ing and for- giv- ing is real-I]

~ Al ~

~j4Y3FlciE8@I~-~~
liv- ing the lov-ing ....ay.

, '.. -'
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the oth· er CUy', bad:.. yud. 'li'hrn yO:.l

up dose. youlJ rU'ld the IfCUr.d

YOU'RE JUST AS COOD
(to the tune o( Oh, S\Uanna!)

Oh. the srus is nt9'· er pun· cr in
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DON7 GIVE UP

(to *c tunlt or AJouette)

n. wwWy"" oU tIUI<!'o... F'Ct«.

Don't live up ne mat· tel' what the task k. You"D SUI:· ett•• ht

'I"" ".; 'I'
, "

1'".. "

"'~ .." ..:--_..~.
, "

'.

on· Iy if yo.u try. 0.. Iy if you try luI hard. On ·IY I( yOU""1 your bat.

~ _A A' DC."F...

~-~~
Try rnJ hard - p"'~ your !>ftt - Giye yOUt ...... _ rry ruJ hard _ .(1rI" \,;J'
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I

than I used to.

1. When I think about how things are between me and my parent or parents, I feel:

a. Really good - things are fine.

b. Just okay - things are 'lot great, but not bad either.

c. Pretty bad.

d. Miserable - it couldn't get much worse.

2. Now that I'm older, I seem to feel a lot more _

Feelings
...

a. Nervous

b. Angry

c. Depressed

d. Happy

3. When I think about my best friend or friends I feel:

a. Anxious about our friendship

b. Really good - things are good between us

c. Jealous of other people they hang out with

d. Angry that things between us have changed

4. When I think about going out with someone I really like, I feel:

a. Excited

b. Nervous

c. Turned on

d. Scared

S. One of the most powerful feelings I have ever experienced is:

a. Fear
... b. Anger

c. Love

d. Joy

...
(

ioIi

Ute Planning Education, Advocates for Youth. Washi\l%ton. DC 13'
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How Does Your Family Feel About...?

Write down the messages your family has given you on each of the fof/owing:

1. Getting good grades in sc.hool

2. Being male/female

3. Going out with girlsfboys

4. Using alcohol and other drugs

5. Making money

6. Making money selling drugs

7. Being respected by others

8. Graduating from high school

9. Having expensive sneakers

10. Having sex as a teenager

11. Using condoms or other forms of birth control

12. Gelling a job to help your family

13. Going to college/training after high school

14. Having children

15. Staying out of trouble with the law

16. Helping others in your neighborhood or religious community

Life Planning Education, Advocates for Youth, Washin§lbn, DC
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Tips for Facilitating Values Exercises

1, Even young adolescents may feel personal and family values strongly. and discussing these
values may arouse emotions. Be sure that ground rules are in effect at all times.

2. Emphasize that individual values differ and there are no "right" or 'wrong" answers. Allow
open discussion as long as it does not get out of hand - allow participants to express.
explain and defend their '!alues. Encourage them to use "I" statements and do not allow
any put downs.

3. Whenever a discussion centers on a value that is a foundation for Life Planning Education
(for example. that exploitation of another person is wrong). clarify the value and explain
that this program supports that value.

4. If an argument over a value-related issue erupts, call time out and ask each side to
articulate its point of view. Reiterate that people's values differ and that is okay. then move
on to another topic. If confusion and dissatisfaction remain, you may want to schedule a
formal debate of the issue at another time.

,- ,

(

IlIIl

5.

6.

Remember that while you are monitoring your participants to ensure that they are
nonjudgmental, you must be nonjudgmental as well. Be aware of your own personal
values, especially when controversial topics like abortion. public assistance. euthanasia.
birth control, premarital intercourse, and so on are discussed. Monitor your verbal
comments and body language so as to avoid taking one position or another.

Support young people so they will not feel pressured by the values and opinions of their
peers. Make it clear that it is alright to change one's mind based on new informallon or a
new way of looking at an issue.

...
()
IlIII

7. Occasionally, one or two teens will express a particular value stance in opposition to the
remainder of the group. In such a case, it is your responsibility to support such a monority
viewpoint. Use a verbal comment, touch or physical proximity to show your support. but
state clearly that you support the behavior of standing up for one's values rather than the
position.

8. Whenever there is discussion about a topic and no one in the group expresses a
commonly held position (e.g., abstinence from sexual intercourse is the best choice for
teens), remind the group convincingly of that position. Yo" can say "Lots of other people
might say..: and give reasons for that position.

9. You will be asked about your own values related to various topics. It is appropria:e to
share some of your personal values and to discuss the values thai yOU learned irom 'lour
family, held as a young person or helped you make posi\lve deciSions about vocational
goals, education and so on.

It is best not to share personal values related to highly controversial topics You are an important
figure in the lives of your teens and have tremendous potential ior IOlluencing their values and
behavior. If asked about a topic like abortion. say something like "Tm more interested In what you
believe right now'" or "Knowing my position ma). not help you figure out your o\.. n.'" Ii ~ou do

share personal values. be clear that the values are right for \·OU. but no: necessa"" "gh: ior
participants.

Ute Planning Education, Advocates for Youth, Wa-fA'ington. DC
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THE FOUR CONDITIONS OF SELF-ESTEEM

Self-Esteem develops when primary needs of life have been appropriately satisfied. The
authors have found that high self-esteem can be gained when children and teenagers
experience positive feelings within four distinct conditions. They are:

., CONNECTIVENESS ~

I!JNIQUENESS ~1oooo., _

I~ODELS I
",,-,-_.....

~ POWER I,------

the feeling a teenager has when he or she can gain satisfaction
from associations that are significant to him or her and these
associations are affirmed by others.

the special sense ofselfa teenager feels when he/she can
acknowledge and respect qualities or attrIbutes that make him
or her special and different, and when he or she receives
respect and approval from others for these qualities.

reference points that provide the teenager with human.,
philosophical, and operational examples that help him or her
establish meaningful values, goals, ideals and personal
standards.

a sense that comes from having the resources, opportunity and
capability to influence the circumstances ofhis or her own life
in important ways.

Allfour ofthese conditions should be present continuously for a high sense ofself-esteem
to be developed and maintained. No one conditioD is more importaDt than the other. If
anyone condition is not adequately provided for, there is a decrease or distortion ofself­
esteem.

HAVlNG A SENSE OF CONNECTlVENESS, IS ALL ABOUT...

* Identifying with a group of people

* Feeling connected to a past or heritage

* Feeling that we belong to something or someone

* Feeling good about our relations or to what w belong

* Knowing that the people or things we are related to are considered in a good light
by others

* Feeling that we are important to others.

49
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HAVING A SENSE OF UNIQUENESS, IS ALL ABOUT...

* Knowing that there is something about one's self, in spite of recognising that
we're like a lot ofother people

* Being aware that others think that we are special

* Respecting one's self as an individual

* Enjoying the feeling ofbeing different, without having to make others
uncomfortable.

HAVING A SENSE OF POWER, IS ALL ABOUT...

* Feeling that we are in charge ofour life

* Being able to use those skills we have, in situations which require those skills

* Feeling that we can make decisions, and solve most problems which we might
have.

HAVING A SENSE OF MODELS, IS ALL ABOUT...

* KnO\\-ing people whom we feel are worth emulating

* Feeling confident that we can distinguish right from wrong, and good from bad

* Having values and beliefs which consistently guide and direct us

IiIiIiI * Feeling that there's something that we're working towards and knowing, more or
less, where we're headed

* Being able to make sense out of what's going on in our life and around us.

Source: Harris Chemes and Ronald R. Bean. •,>e/f-bteem: Ihis Key Ii, Your Chi/d's Wel/­
I3cmg. 1981.
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Value QHsW6YRfX XJ§g

EIGHT BASIC VALUE QUESTIONS WORKSHEET

Describe the value:

1. Have I freely chosen this value?

2. From among what alternatives? (List)

3. What are the consequences of choosing this value?

4. How recently have I acted on this value?

5. In what way has this value become a regular pattern in my life?

6. When did I most recently publicly affirm this value? (Give details)

7. How do I prize or celebrate this value in my life?

8. How does this value help me to grow as a person?

51
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The answers you give to these questions supply some clues about what your values are:

1. What do you say YES to?

2. What do you praise?

3. What do you say NO to?

4. What do you talk about?

5. How do you spend your" money?

6. How do you spend your time?

IiII 7. What are the qualities you like in your friend?

8. What are the qualities you do not like in your friend?

9. What are your views on teenage pregnancy?

You~ answers to these questions tell something about some of the things that affect you
deeply. and those that you believe to be desirable. When you do not agree with someone or
some act, you indicate what you think is desirable in that situation.

Values tell an individual what he feels he should do, what he ought to do, or must do. They
are standards for judging what is right or good. and what is wrong or bad in personal conduct
Or in relationship with one another.



Sources of Values

Reaction to Authority:

We develop values as a result of our reaction to those in authority over us. The authority

53,'3*: ;t'.'.' .~t. ,.

1. The Family:
The family is the most important source of values for the child. During the socialization
process he learns certain values like honesty, sharing, loyalty, togeth.erness. Many of the
values of the family are passed on through home activities including problem solving,
budgeting, and making choices.

• . J7l APPENDIX xi'¢!.:
Our values act as guides to our behaviour and are based 011 ~r attitudes and beliefs of what is
morally right or wrong, what is beautiful and what is ugly.

2. The School:
The school transmits certain values that help gratify the need for self actualization, for
growth and development and for the fulfillment of human possibilities. Thus, certain
values pertaining to speciFic subject offerings and to education may be transmitted through
the school: Examples of these are skills, order, planning and efFiciency. There are also
certain values connected with wealth and the professions: Examples are work ethic,
Financialieconomic security and education efFiciency.

A person's values may change as his contacts and experiences widen. Some values may
get stronger whilc others arc changed or forgotten.

A person's values are his own, they are learned beliefs thoroughly internalized and transmitted,
not given. They are developed through socialization and contact with other people. Values
are always important to the person who holds them. The person will'cherish and defend those
values and act upon them whenever the situation arises. A value is chosen by the individual.
If there is no choice there is no value.

5. Contact with Different People: 0

Values develop from our contact with people who are different from us - people from
other towns and countries. Students who grow up meeting the same people every day
and have no contact with outsiders arc deprived of a broadening of ideas. Our range of
experiences is broadened as we associate with different people. and those experiences
help to develop our values.

4. The Media:
Radio and television, newspapers and other printed materials have an influence on our
thinking and also help to shape our values.

... The Community/Society:
Both the near environment (the community) and the far environment (the society) play
an important part in the shaping of values. Advertising by radio and television help to
shape our values by the food we eat and the clothes we wear. When prices are high and
goods are scarce the forces in the environmcnt do not cause our values to change. Instead,
we tend to adjust the goals which we had set ourselves.

I
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•l-- APPENDIX xn·.5
may be the home. the church or the State (laws of thp country) which set standardS
that help to develop values. We interpret the standards which help us to develop certain
values as individuals and as a family or a community.

Values and Goals

Goals and values are closely related. The goals we set form the basis of our values, at the
same time our values help us to decide on our goals. Here are two statements of goals with
their accompanying values.

Some day I shall have just two children (goal)
family size (value)

Mary and I cleaned the house (goal)
cleanliness (value)

You can think of two personal goals and the values attached to each.

The decisions we make are based on our values. Also, our values help us to make decisions.
Thus many students, bearing in mind family values, would find it difficult to make a decision
for "shacking up" or for "adolescent pregnancy." To them, the value of learning now and
getting an education is stronger and more sensible and acceptable.

Because values are basic to decision making, it is important that they be made explicit: that is.
they should be expressed in words rather than be left implicit (not verbalized). When explicit
these decisions can be open to examination for meaning and justification and could later be
organized into a system of values.

Lesson Plan On Values

Values

Level: Pre-teens and Early Teens

Competency: (a) Clarify personal and family values

(b) Recognize values and sources of values

I

I
f
~,
I

Behavioural Objectives

Students will be better able to:

Identify personal values

Identify family values

Determine sources of personal values

Determine sources of family values

Generalizations

Values are learned beliefs that are transmitted
not given.

A person's values are his own.

Personal and family values may be the same.

An individual's values are shaped by exposure
to one's environment. This includes the home,
school, church, media.
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• contact with different pf~ENDLtxf't· +-
• the laws of the State (authority)
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Determine the impact of personal
values on goals

• individual ex periences.

Values serve as guides in developing goals:
The goals we set are based on our values.

....
.1

Determine the impact o[ family
values on goals

LEARNING OPPORTUNlTlES

Families with similar values may seek different
goals.

RESOURCES

ChO'it"Tl fredy

Before something can become a full value it must be:

The process of valuing centres on three key words: choosing. prizing and acting.

Films:

Transparency:
Values and Goals

Values Clarification

However inconsistent our actions seem to others. most people behave in ways
that are in harmony with their real values.

I. Values are "normative" standards by which human beings are innuenced in
their choices among alternative courses of action.

Some definitions given to values include the following:

This makes the question of values a very important aspect of our programme. since values
act as guide to our behaviour. Although our values are important clues to our actions. aU of
us young and old. become confused about our values. This value connict is more acute for
adolescents, because they are confronted with so many choices in this generation.

Students (I) list words that come
to mind when they think of the
word values. (2) view television
shows such as Family, The
Jeffersons, Rhoda, Different
Strokes and identify two values
and two goals of each member
of the family and discuss.

One of the major thrusts of ihe Family Life Education programme in our schools is to bring
about behavioural and attitudinal changes in ourselves as teachers, and in our students. Vie
should strive to develop in our students a positive altitude toward family life and toward
self. These arc important goals of a family life education programme. In order to achieve
these goals, there is need for an on-going assessment of how we behave, why we behave the
way we do, and how we can endeavour to lead fuUer and more productive lives.

·1.'
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2. Chosen from among alternatives

... 3. Chosen after due reflection

4. Prized and cherished

5. Publicly affirmed

6. Acted upon

7. Part of a pattern.pf life

APPENDIX~

Here are some of the traditional Ways of Guiding our Children to lead productive lives:

A. Moralizing - This is a direct subtle way of inculcating adult value on the young.
The assumption goes like this:

My experiences have taught me certain sets of values which I believe would be right
for you. Therefore to save you the pain of coming to these values on your own, and to
avoid the risk of choosing a less desirable, set of values, I will effectively transfer my
values to you.

The Problem with moralizing is that:

(I) It is becoming less effective.

It works when there is consistency in what is considered as the "desirable" value.
What confusion the young adult must have when parents, school, church and peer
are saying different things?

(2) Many times only lip servke is paid to the values of authority while behaviour contra­
dicts these values.

B. Laissez-faire attitude (by adults). The assumption is that "No one value system is right
for everyone. People have to develop their own set of values. So I'll just let my students
do and think what they want without intervening in any way, and eventually everything
will turn our right.

TIle Problem with laissez-faire attitude is that

Everything does not usually turn out right. Young people left on their own experience a great
deal of conflict and conFusion. In our experience most young people do not need adults
running their lives for them, but they want and need help.

....
c.

D.

Modelling is the third approach to transmitting values.The rationale is that I will present
myself as an attractive model who lives by a certain set of values.

This emphasises the importance of setting a living example for a learner to follow, thus
deeds should match words.

Values Clarification. This approach tries to help children to build their own value system.
It does not tell a person what his values should be or what values he should live by; it
simply provides the means for him to discover what values he does live by. It helps
the individual determine the content and power of his own values.
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THE MODEL FOR DECISION-MAKING

People often need help in solving problems or in making decisions. The decision-making

model provides a process which can assist them in both areas, in fact, it can be useful for

most situations in life including the area of human sexuality.
Steps in the Decision-Making Process
I. Define the Problem - State exactly what the problem or the situation around which

a decision needs to be made.
2. Consider All Alternatives - List all possible ways to resolve the problem or possible

decisions that could be made. It might be necessary to gather information so that all

alternatives can be considered. Consult with others so as to make sure you have not over­

looked any.

Note. In order to ensure a balanced discussion the teacher may add additional alternatives

not considered by students.
3. Consider the consequences of each Alternative

List all the possible outcomes, both positive and negative for each alternative or each

course of action that could be taken. It is important to have correct and full information

at this point.

4. Consider Family and Personal Values - Values include beliefs about how we should act

or behave. the personal and family rules we live by. and believe are important e.g. beliefs

about loyalty, honesty, whether it is all right to smoke or drink or shack up. Most of

our values come from the training we receive at home. Other values come from our friends

and society. Consider whether each alternative is in keeping with your personal and family

values.

Our decisions affect many people who are important to us. e.g. our parents. relatives,

siblings. peers. The effect of each alternative on others should be considered in making

a decision.

5. Choose One Alternative - After carefully considering each alternative choose the alternative

that is most appropriate based on our knowledge. values, morals. religious uporinging,

present and future goals and the effect of the decision on significant others.Note: The teacher should refer students to parents, and clergy for personal. religious and moral

decisions.

6. Implement the Decision - Do what is necessary to have the decision carried out the way

you want to be. and take full responsibility for your action.

Source: WJ~{1'l3n. 1"!Ien. l.}'nnt' Cooper. Faml/r 1.1((' EducatIonfC"3cher TCl.Ioiog MJnual. Network Public3hons. S.lntJ. Cruz. 1981

'l.:t"!3!l1.......~,..! .""",-.----~_----.-_._._~ __ ~- .. r
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APPENDIX XJl11

QUALITIES OF THE EFFECTIVE COUSELLOR

Let us briefly review those personal qualities that the counsellor needs to develop in order

to foster adequate trust, sharing, self-understanding and growth in the client.

1. EMPATHY - the counsellor must display empathy, that is, the ability to

feel the counsellee's feelings and to see the world and life as the

counsellee sees them.

. 2. WARMTH AND CARING - the counsellor must be warm and friendly

saying in one's actions that "I accept you as ahuman being n~ing my

love and attention regardless of your behavior". .

3. NON-JUDGEMENTAL RESPECT - the coUlisellor needs to avoid

judging the counsellee and must respect her Individuality and human

dignity regardless of how the counsellee loo~, behaves or even smells!
.'";~:'- .. -

.. t s __

4. CONCRETENESS - though the counselleeniay stray from the matter

at hand, become lost in confusion or cloud the issue the counsellor has to

help her stick to the subject and be specific.

5. GENUINENESS - the counsellor should not pretend to be all knowing

or perfect. He/she should not put on a 'phony' role ofniceness or

superiority. Just be yourself. With diplomacy~ express some of your

own feelings and experiences. If you are obviously tired, say so. Smile

of the client gives a joke and is not too sensitive. Be yourself. Be

honest.

6. CONFRONTATION - this skill requires that the counsellor be brave

and caring enough to point out inconsistent, illogical or inappropriate

behavior. A willingness to confront should involve diplomacy.

7. CONFIDENTIALITY - one of the most destructive things a counsellor

can do is to betray a counsellee's wish to have what he/she shares remain

confidential. To betray confidence is to cause disillusionment, hurt, and

more difficulty in seeking counselling in the future.
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APPENDIX XVIII

COMPONENTS & PURPOSES OF FACILITATIVE,

OR CORE, RELATIONSHIP CONDITIONS

(EMPATHY, GENUINENESS, POSTIVE REGARD)

CONDITION

EMPATHY
: (Accurate understanding)

GE"iI'INENESS
(Congruence)

POSITI\"E REGARD
(Respect)

COMPONENTS

: Desire to comprehend.
; Reflection of implicit

: client messages.
: Reference to client
: feelings.
: Discussion of what is most
: important to client.
, Pacing of client's
, experience.

: Appropriate role
, behaviour.
: Congruence.
: Spontaneity.
, Openness and self­
, disclosure.
: Supporting nonverbal
, behaviours.

, Commitment
, Effort to understand.

Nonjudgmental
behaviour.

, Warmth and immediacy.

PURPOSES

: 1. To build rapport.

: 2. To elicit information
by showing
understanding.

,3. To foster client self­
exploration.

I. To reduce the
emotional distance
between client and
counsellor.

,2. To increase
identification between
client and counsellor.
thus contributing to
trust and rapport.

I. To communicate a
willingness to work
with the client.

2. To show interest in the
client as a person.

3. To convey acceptance
of the client.



VVHAT IS MENTORING? APPENDIX XIx

Mentoring is a one'lO-One relationsJup over a pr0­

longed penod of time between a youth and an older
person who provides consistent SlIPpon. guidance and
concrete help as the younger person aces tIuough a
difficult or challenging siwation or period in life. 1be
goal of mentoring is to help the menteeS p1II the sI:.ills
and confidence to be responsible for their own fwurcs
including. and with an increasing emphasison. academic

. and occnpational sI:.ills.

Mentoring is an act of community·building. It requires
believing in and caring about young people-dleir fuwn::
and ours.

Memoring is the process ofsharing penor.all:nowledge
and skills with a young person.

WHAT IS A MENTOR?

• A mentor, according to the American Ho:ritage Dic·
tionary. is "a wise and tn1StCd counsdcr!ll' Ie&Cher.-

The word "mentor- has aGreek roouncanlDg stud·
fast and endunng.

The anCIent Greek poet Homer rU1l cou>ed \he~
"mentor" in his epic poem. The OdXWl. lbc pul

warrior Odysseus laic... he would be • ...,. from
home for many yean. 10 he cbose • man named
Mentor to be the guardw'l and Wtor ofhis .,." ibus.
mentor came to mean any INned CCl'mttlcy or JUidc.

'The trUe melltDrfo~rs
the 101lllt persoll's de.eJopmefll by
be&rint ill him, SluJrillt a drmm

tllfII tiMf it his blessillf,
tllfII helpillt ttl iU/ille the lIewl, e-rtillf

,eqill ia 1Iewl, disCD.end world."

Donid J. l.cYinscm. ThcSel.l!l!!l9fJ Man', Life !;ew

Yort: BaI1m1inc. 1978. .

WHY MENTORING7

• Youog people want support:

The majority of young people cite parenlS or other
&dullS as the rUSt source of advice for ll'Oubling
personal problems.

• There was a time wbeD our society was made up
or exteoded ramilies aod close communities:

Aunts, uncles. grandparenlS. oldercousinsand ramil y
rr~nds often served naturally as mentors.

• Ho..ever. teday's families are changing dramati.
cally:

...

•

•

•

A mentor encourages her IDCnleC 10 llUA1c. act and
evaluate.

A mentor prai=. prods', conncas and Iuzcns

A mentor helps a young pc:nan IdcDufy and dc-.clop
her potential and shape tier Jjfe.

A mentor encourages the lJlCDlCe 10... /loa IU'Cnglhs.
foUow dreams and aa:qx cIla11enga.
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APPENDIX )Q(

WHAT RESEARCH TELLS US ABOUT MENTORING'

• °Mentoring" is an extremely broad concept in the literature: books,
parents, spouses, public figures or role models, clubs, teachers, and
business atmospheres have all been called 'mentors', Mentors need not
personally know the student who has been influenced.

• There is no such thing as a profile of an ideal mentor, student, or
~ven an ideal program.

• When mentoring is working it is the third most powerful
relationship for influencing human behavior after the family and
couple relationships if it is working,

• Spontaneous or accidental mentoring almost always works. Planned
.. mentoring is an attempt to create the most fertile environment for

spontaneous mentoring to occur.

• For the mentoring relationship to endure. the mentor must be
deriving at least as much satisfaction from it as the student.

• Similarity of sex, race, ethnic, socio-economic and geographic
background can certainly help the relationship establish trust faster,
but once a real mentoring relationship has developed, none of these
likenesses is necessary or missed.

IiIi

• Once a relationship has been established, it is diHicult to main:ain
it with young people if more than two weeks goes by without a
meeting, telephone call, or letter.

• Eating together is an informal way to meet together,
,

• The benefits of me.1toring may not show in a SlUOen: for years: may
be very SUbtle; or mar bE masket by pee~, lamilr. siblinc or
environmental pressures.

Map*l Inlm: Tna Uncommon InoIVIOU~ Founoauor" ThIw Radnor Cotporala c._" Sl.Ila 40C.
100~ Rd.. Radnor. PA 19087
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I. Non-judgmental :

ACTIVE LISTENING

Express no value judgements on what you are hearing, but do
comment:

2.

"Is that so?"
"I understand."
"Tell me more."
"Explain that with more details."
"Yes, I see."
"I understand how you feel."

At appropriate places in the listening, your response should be :

"Let me see if I can sum up what you've been saying." (Then you give, in your ov"n
words, what you think you've just heard.)

3. Even though the talker seems to be asking a question or seeking advice, the real need is to
"get it all out." Resist the temptatjon to interrupt wjth a "solution"

4. Although a casual observer would call it a conversation and you will be tempted to reply
with your own personal experiences in similar situations, resist the temptation to brinll
your Ilreater knowledlle and backllround into the djscyssion Let the talker go on, with
encouragement from you, until he or she runs down.

...

5. Active Listening takes time, but not too much time. The first 10 minutes are simply warm
up, feeling you, the listener, out and feeling comfortable in the situation. The next half
hour is the heart of the exchange. After 45 minutes, the speaker usually becomes repetitive
and you both can go on to other things.

6. Active Listening can be over the phone if you both have leisure and quiet. It works well
over food and drink, in quiet and private places, and after initial shyness and strangeness
have been overcome.

Thank you for volunteering to be a mentor and to make a difference for students in
the Y.O.U. Programme.
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MENTOR APPLICATION
APPENDIX XXII

We appreciate your interest in becoming a mentor. Mentors are concerned adults who commit
their time, skills and creativity to help young students achieve their potential through consistent
one-to-one relationships. The information in this application will help us to match you with a
student and will be kept confidential.

DATE _

NAME _

HOMEAODRESS _

HOME PHONE C'--_-'- WORK PHONE...(_--'- _

EMPLOYER

OCCUPATION/JOB TITLE

BIRTHDATE _ GENDER __ HIGHEST LEVEL OF EDUCATION _

LANGUAGE(S) OTHER THAN ENGUSH _

PLEASE UST ANY SPECIAL INTERESTS, SKILLS OR HOBBIES

PLEASE UST EXAMPLES OF ANY PRIOR VOLUNTEER EXPERIENCE

WHY WOULD YOU UKE TO BE A MENTOR?

iiiiI
PlEASE CIRCLE THE WORDS WHICH DESCRIBE YOUR PERSONAUTY:

SPIRITIJAL SENSITIVE QUIET OUTGOING OTHER

AOVENTIJRESOME HAPPY SHY TALKATIVE

... CONFIDENT MOODY NERVOUS FRIENDLY
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APPENDIX XXII

UST THREE (3) PEOPLE WHO CAN SERVE AS CHARAcm;R REFERENCES
(pLEASE INDICATE AT LEAST ONE WORK REFERENCE)

NAME _ NAME _

ADDRESS ---- ADORESS _

CITY :STATE__ZlP _

TElEPHONE _

RElAnONSHIP _

NAME _

ADDRESS _

CITY---__STATE__ ZIP _

TELEPHONE _

RELAnONSHIP _

CITY STATE_ ZlP _

TELEPHONE ----------_

RE1.AnONSHIP'-------- _

".

WOULD YOU AGREE TO HAVE US CHECK YOUR
NAME THROUGH FEDERAL AND STATE

CRIMINAL RECORDS AND STATE RECORDS OF
CHILD ABUSE AND NEGLECT PROCEEDINGS?

YES_ NO_

SOCJAI. SECURITY NO.

Ifyo?, become a Mentor, you will be asked to Agree to the following basic
requirements:

1. To serve as a Mentor for at least one
'!Jellr.

2. To maintain weekly contact with the
student and to meet face to face with the
student at least every other week.

3. To attend a Mentor OrientlZtioll session
and to participate as much as possible in
other Mentor tTlZillillg and SJlT'Port
sessions.

4. To be dediCilte4 and depen4lIble in
trying to assist the student to achieve
academic and penonal goals; to base
your relationship with the student on
lespe:t far the student and the student's
family; and to JlIesetYe~ amfiden­
tilllity of all information learned about
the student and the student's family.

I certify that the information I hatle Stl1'1'lied abotle is correct to the best of
my knowledge. I grant permission to contact the referenas pTOf1ided.

......TURE

T1uznk!{011[or fllking the time to complete this IlppliattiOll "'"'forfDllflliJrg to IfSIl1ct II diff­
in II chIld's lift.
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APPEN1JfX ~II

ADOLESCENCE

I

I

I
WHO ARE THESE YOUNG PEOPl.E WE ARE
·Al.KING ABOUT?...

•

•

They me wonderful and loving.

They wam III believe in !hemselves.

They me adventuresome•

They are skeptical about adult relationships.

They experiment wi!h styles of behaving and
dressing.

They !hink !hey are invulnerable.

They are IeSting !heir limits and boundaries.

They want to be independent bul, in spite of what
!hey say. !hey need responsible adults more than
ever.

Within peer groups, young adolescents begin to experi­
ment with new roles of ~young adult" and ~man" and
~woman" in an effon to establish and identify appropri·
ate behavior•

Adolescents need greaterautonomy balaneed with posi·
tiveadult suppon. Wheneonf1iClS wi!h parentsand o!her
imponant adults arise. !hey are generally related to
adolescents' needs for increased independence.

Young ado1escentsaredefmingwho!heyare. Theirsearch
for identity is influenced by changing relationships wi!h
peers and adults. and by internal emotional changes,
some of !hem caused by puberty.

The ungainly appearance typical of puberty aggravates
!he emotional suess of young adolescents, who are
already self-conscious. Mood and behavior swings may
oc:cur. and may be accenlll8ted by I diminished self­
esteem-a negative view young Idolescents have of
!hemselves lhat !hey Ihink olbers share.

I

I

IIIII/~ost of all:

• They are special.

11III/ They need love. suppon, understanding and
arflml8tion.

11III/ They will never be !his age again.

We ought to make!hemOSlof!his time-for!hemand for
urselves.

III

coARl.Y ADOLESCENCE

!arly adolescence is !he stage oflife between childhood
and adolescence. usually ages 9 to 14. It is an exCiting,

)metimes frightening time in!he lifeofachild·growing·
~to-adolescentbecauseof!hemajorchanges-physical.
emotional. intellectual. soc:ial--oc:curTing during !hese

:ars. During adolescence, !he rate of grow!h and
..,:velopment is unmatched in any phase of life except
infancy.

,""uring adolescence,oneof!hemostprofoundattitudinal
changes is !he increasing imponance of !he peer group.
'\s children, peers are valuedas playmates rather than for

liiiIIifong emotional ties, but adolescents learn to establish
1!lld maintain close relationships wi!h people !heir own
age.

Young Idolescents may be self-centered. The)' are pre·
occupied wi!h !hemselves-their appearance. thoughts
and feelings-and exclude !he concerns of others. An
adolescent may imagine !heell.istence ofan ever·present
ludience IS obsessed wi!h her appearance and behavior
IS she is.

A logical consequence of !his self-consciousness and
self-centeredness is a feeling of uniqueness and invul·
nerability.

WHAT IS MIDDLE ADOLESCENCE?

Middle adolescence is !he Stage of life between early
adolescenceand late adolescence. usually ages 15 to 17.

During middle adolescence. !he power!ul role of peer
groups becomes more evident than It any o!her time.
Adolescents look to peers for identity and often adopt
many of !he peer group's values and ideas. Involvement
..n!hclubs. team spans. gangsando!hergroups increases
during middle adolescence and can be a source of very
positive peer influence.

There may be an increased involvement in sexual rela­
tions, exemplified by dating activity and sexual experi­
mentation.
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Middle adolescents are sauggUng for independence.

Conflicts and emotional separation become more preva­
lentas middle adolescents exhibit less intereSt in parents
and devote more time to peelS and their concomitant
fads.

'The desire to be free from parents' rules and values can
cause middle adolescents to have difficulties with
everyone they view asan authority figure, includingyou
asamentor.

Middle adolescents are developing a new sense of indi­
viduality.

There may be long periods of moodiness and self­
reflection. sauggling for identity. and asking questions
such as:

• "Who am I?"

• MHow do others = me?"

Middle adolescents may spend a considerableamount of
time lI'ying to make themselves moreauraetivewith such
things as clothing. makeup and body building.

Middle adolescents thinl: abstractly and continue to
increase their ability to reason. They are capable of
pereeiving ful1lrC consequences ofcurrent acts and deci·
sions. bUI do nOI always consider these consequences
seriously. There may be a preoccupation with fanlaSy
and idealism asabstract thinking andasenseofthe fUlllre
develop.

Middle adolescents experience increased scope and
openness of feclings. with a new abililY to examine the
feelings of others.

... ADOLESCENT BEHAVIOR­
WHAT IS MNORMAL" ?

... The contradictions. contraSts and conflicts described
above are quite normal. The many changes they are ex·
periencing. along with the pressures of today's society.
place some adolescents under a great deal of suess.

There is no MtypicaJ" young adolescent; every child
remains an individual with strengths, weaknesses, and
attractive and irritating qualities.
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HOW CAN MENTORS HELP?

• Sel Umits and provide SlruClure 10 help
prevent adolescents lrom harming
themselves, to ensure that some expe­
riences are tailored lor success and to
letthemknowthatyou care about them.

• Help mentees locus on their strengths
and put them in situations where they
have to use these strengths. Reinforce.
compliment and model positive behav·
lor.

• Help mentees developlhe ability to see
anolher's point 01 view. For example.
when they see a video or film. ask how
II might have lell to be each 01 Ihe
characters.

• Seek opponunities for the mentees to:

Make meaningtul conlributions 10
Iheirlamilies. schools and commu·
nities.

Explore their ability 10 act indepen·
dently.

Have Ihe opponunily 10 be respon·
sible and make decisions.

Find erealive solutions to Iheirown
problems.
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APPENDIX fxxw
ADOLESCENT ISSUES AND NEEDS

What new issues are raised when young people beeollle teenagers, and what arc the 1II0st cI recli-'C
ways to address these issues? While alltccnagers facc IlCer pressure and elllcrging s:~ual;ty :I~ p:1I1
of normal adolescent development, such behaviors wo oftcn cSl::llate to sclf·tksuucuve bcha\·1I115.
such as substance abuse, or to early parenting. (n addition, public awarenc,,-s h:I' l>cen r:tiscd
recently on such issues as family violence and tccn suicide. While IIIcnturing progr:nns arc nnt
intervention programs, they can help young people to make decisilllls or seck prufes.siunal help
regarding these serious issues. The following list discusses the degrees alld kinds of help Ihat
mentors can provide.

Peer Pressure

Adolesecn~eis a time of socialization. Young people arc gathcriug inforllmli(!n, :HIYice, illt-as, :lIId
signals from people other than their parcnts and teachcrs. They look tu thcir I'ccrs for :ll'l'ru\al.
comparison, sources of self·estccm, and their own idcntity. It is important 10 inslill a sense 01 "'II
into young people if they arc to leam to make eduemcd decisiuns in situ:nicIIIs whcrc inl'lIt rllllll
authorily figur9s differs from peer input. Mcnturs shuuld avoid trying tu rel'1:lce ,'ither the
authority figures or the peers: scolding or playing sayiur will hindcr trust·bnihlin!:. ",hilt­
transferring Ihe source of approval from the yOUtll'S pecrs tu yuurself will cml nl' mal:;n~ ~llll

parlly responsible for the YOUtll'S dccisions when tlley hackfirc. and will dClr:tcl h(lIn thc )olllh's
ownership of her successes whcn dIose dccisions pro\'e elrceliyc. 1 he rult- 01 n,,'nllllS is tl> "'1'"1'
adolescenls with dccision·making skills. so that yuung IlCuple e:1II Ie:un III It'd rcsllIlll'ihk II>' ,h,'
OUlcome of their decisions.

S llbstallce A bllse

Peer pressure, family hislOry ~tl1tl popular cullun: <.::an all t:tllltrihlltr In :l )IIIIII!' 1'1. r I111· ...

cxpcrimCI1L.:llion with 3!cohol. tuh;u,;co, :l11l1llrugc;. ElU.:(IUr:l}~ill~ ylltlllg I'-,:ol'h,' III t1i t 11"::': :11111 :,-.1.

questions about subst.;,lI1cc abuse is:1I\ importallt step lU\\~tltl" CI1~:tJ;ill~ th... ir lItht ;11111 allll.\ ill~

thcm to cducate themselves rcgarding iL'\ dangers. Your rul.: ;.1'\ a ltu:I1IIH j, II' 11I;11...: lit·:r~l1l1h: :llId

other resources available to thelll alld help thclIl tu U'\~ tho ...l' r(.· ...o\l[(.(' ... III :IlHillllll. t·'I'I:III11I1!: In

them why lUU have choscn 110110 :J.hu<iC thr'\e suh... lalH:C,", .. il thr)" :I,k .. giq", IIKIII :1 IlIk III1·d. I
for:t non·subslallcc a1Juc;cr, withuut preaching. A Itlt'lItorillg Prtl~I:1f11 j .. tlill ;111 i III;.' 1\ I,," II tlllll
service, however. Young people who already have suh"t:llll"C abu"'l,,' pl('''h:llh I~qllil\' IIU'I\' li!:PII'"''

iltlervenlion dIan a mCllloring progr:un c:tn offcr.

Emergillg Sexuality. alld Teellage l'arclltillU

Body changes and sodal challges·· nul to 1I11.:lItiolll'(ll'ular tuItUI\:\ illlhll·lIl\· .• 111.11.\', 'l·'1I.1hl)
an issue al a vcry young age in our slll:icly. In Ihe ,'I:e of AlliS, lllhcr ,,'.,n;llly.";lII,,"illnl
diseases. and high tcen pregnancy ralcs, sc., ednc:tlionth:tl incorplll:IICS ,cn,il;' il)' 111 ,'nllll;lIn;l1
nccds as well as physical causcs and erfCCLs is csscllliai. Yonng pc<)['lc inn~ed ,.1 illlilll:ll'y,
emotional SUPPOrl, or personal preslige lIIay lum 10, or seek oUI. ,,',ual,ebtillll,hil" III 11111111
thcse needs. For this (ea~on. effective ctluc'ltioll (111 ~l..·:ural i...:-:ues "lttlllill illLlwk ~kjll" 1111 1II.ll.lllt·

decisions, selling goals, setting limit<i for relationships. fuHilling CI1l11lillll~lll1n·t1... \\ it!anul '\".
and I:lk;ng responsibility for dccisions and Iheir consequcnccs.

Child Abuse alld Family Violence

Ph ySiC:ll ahusc t!clIaels: rrom a YOlllh·s "riC"('c;tc("m in way" III:lt "(llllt.·lilll\· ... 11111 ~ I'rllk ...... illll;ll, t :11I

help change. A youlh may become wiuH..Irawn: Itl:l)· tum tu peers: lor sUI'I'"r1 alltl awa)" !rOIll
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aUlhorily ligures -- no maller how wc\I'lIIc.,ning. 1lle )'onlh lIIay ,eclcalC a f;lI11ily hi'lo,y 01
violence or abuse in other relationships,lhus continuing a c)"cle of ~,·lf·h;Ilr<'d. ~h:III,,"" :lIId hilllni
or suspicion of olhers. 1llese problems rcquire profcs~iollal hclp. :I1I1II11Clllnrs ,llIlIlhl dllllact
program coordinalors 10 lind such help. Wilhoul brcaking dIe routh's 1""1 in Ihe lIIenl"'. ,\
menlor may need 10 say: "I'm concerned for you and I have 10 ,cpor! whal i~ hal'11I:nill[: hI s,,"allt!"
so.tt

Depressioll alld Suicide

Depression and suicide arc often rcl:Jlcd In OIlC or more or the issues ~Ih()\"t.·. nunpoulIlkd It> :1

young person's inabililY 10 lind answers 10 serious qocslions. or cllloliollal ~nl'I''''II", dillirllh
problems, It is illlpOrl:1nl. lirsl of all. In arkn()wk'd/-!e Ihe "~"I illn'n,'~~" :11l1llhl' "dill irnhr"
because adolescents arc often encounlCring such problcllls for Ihe fir~llilllc" Tel Iill/-! IhclII "It'~ jll'l
a phase" or "You'll grow out of il" only verifies allY bclicfs lhcy lIIay have lhill rou jllsl don"t
understand. Suicide counselling is a lIIaller for profcssillnals. :lIId lIIenlors shllllid t"lJIIlal"1 l"oeJ:1I1I
coordinators for referrals. with the adolescent's knowledge. In addililln to ,eekill/-! prolc"illllal hd!,
for Ihe youth. mentors can listen. provide resources ami hdp llle )'oudl III nse lh,·III. :tI1111'/(l\"idc a
support syslem for the youth while \lIe youlh and professional Cllul\sellor seck :III~\\C'S.

In a C:lse where a young person's friend or school male has CllIl\lnillCd ,"i,'ide .0' dit'11
unexpecledly, counselling and emolion:ll suppor! arc nccessarr III I"CVCI\Iolhns 1"'11I111110\\ illl'
suil. for whalever reasons •• as a "solution" to prohlcllls. as a err fll' hell' I" :Illenlitln. a' a h'lll1
of "revenge", or as a way 10 resolve feelings of helplcssl\c's OVCI lhe- li"II"'"lh" SrllI'ol
counsellors. psychologists and sociol workers C:.In org:lIIi/c and iI1I11klll('l1( ,~,:IHXJI·\\ ilk- (I( :ur:1 ".\ I.L
coullselling in such C:lses.

,
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WHAT WE EXPECT OF MENTORS...

* To meet with the student at least once a month and call or send a postcard in between.

* To commit yourself to at least a two-year relationship or, ifpossible, longer.

* To share your experiences and ideas with a student

* To encourage a student to make his or her own decisions and to be responsible for these
decisions by understanding the possible consequences.

• To assist a student in accomplishing and refining the tangible skills needed in daily
living.

* To assist a student in the development to intangible skills, such as work attitudes and
ethics, problem-solving, assertiveness, self-esteem building, etc.

* To be available to a student when a listening ear is needed.

* To participate with a student in activities or cultural experiences.

* To report to the YO.U. Office any difficulties encountered with the student with whom
you are matched. If the match is not suitable, notify Y.O.U. immediately.
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IiII T', he mcnlOring relationship typically goes through lbr.., stages:

STAGE I -

THE BEGINNING - DEVELOPING RAPPORT AND BUILDING TRUST

i

IiIII

...

10

• BUILDING TRUST lakllS wllllks. somlllim"

monlhs.

Onil of Ihll beslways 10 buildlluSI is 10 hlllpyoUf

mllnlllll quickly accomplish somlllhing langible

Ihal is importanI 10 hOI. FOl exampill. asSIst her

in tollowlOg up on an inlelesl. ganlOg IOvolv-ellD

a club. Dr meeting someona Imponanl In •

calaal fillid of Intaras!.

• TESTING may oa:UI.

Tllsting may OCCUI partlCUlally when mente"

81ll from unstablo backgrounds wholeU>ey have

bean lapealadly dlsappolOled by adults. Tell,

ing is a form of prolectlOn from 'urtll<lr drup­

po,nlmllnl.

Your manlau mJy coma from I famIly .. lI<Ile

nottllng can 00 takan 101 granted:

• Plloplll ,"VlOg In Iho household come and go

• Frequent moveS occur dUflng the CDUn.e

of a year.

• Thll 'phone may b<llurned on and on.

.. Food may ~ unav.all.abLe at tim...

Ment81lils may be slow to gIVe their trust be­

cause. perhaps basad on past expel.-nee ....n

Olhor aduns. thlly ll.pod IOCOnSI$Iency and

lack of commnmant.

During Ihll lllSlIng porod. menton can e<peCI

.. miuad appo"l1mentl

• phone calls nol relun>ed

.. unreasonable reqlastl

• angry or sullen beta"",r

WHAT CAN MEIITORS DO?

• Pledictablllty bunds trust, so

BE CONSISTENT:

• Bll on limo for arrangad maallngs.

.. Bring promised information and materials.

.. Follow through on agreements and ar­

rangements with your mentes.

• Provlda mlnlees r"ssUlsnco Ihal whal

you dlscu.. logllhel Is CONFIDENTIAL:

Early;ntho mantonng ralatlOnshi;>, you should

expla,n toat:

NOlhlDO youl munluo loll~ you will 00 d,s·

cussed wflh anyone else el.cepi your

program coordinator.

• tt you t",gl thai rt is Import.:anl to InVOh'9

anothlilr adun. 11 Will be discussed flrS1 Wllh

your mantee.

• n tho,o IS a Ihlsal 01 physical harm to your

mgnteQ or others. you must break cant ••

dlilnllahTy 10 segk prOloC110n lor tho en·

dangorod pe"on(s).

Though Siago I may nol bo dllllculiin all lola­

uonshlp., h may boln 8Omo. " I. Importllnl lor

Y"" 10 be pr.porod lor Inlllol dlsappolntmunta

and frultratlon and 10 IOlreln Irom blaming

Y""....n.

70



, .

APPEi'(DIXXxn

STAGE II 1I
REACHING GOALS

· THIS CAN BE A l1ME OF CLOSENESS IN . NOT ALL MENTORING RELAl10NSHIPS

THE RELAl10NSHIP. PROCEED SMOOTHLY.

Once the testing is over,lhe rocky part of the When things are nol working. you mUSI ex·

relationship usually ends and exciling plore Ihese issues:

progress may begin 10 lake placo.
0 The fit or malch may nol be right.

• A MENTORING RELAl10NSHIP CANTAKE Your menlee may have been SO disllP"
MANY FORMS. · pointed and damaged by earlier experi.

0 The family-like relationship where you
ences Ihat she is unable 10 risk laking

are fe~ 10 be part of the family and con·
aeivantage 01 a helping relationship.

lacts are frequent and inlense. · Some mentor pairs wiil get sluck in Ihe

0 The importanl, less intense relalionship
lesling slage.

wherelhe focus isonaccomplishing lasks. 0 You may leel burdened by Ihe relationship

Time logelher is limiled to weekly contact and leel angry or annoyed by the youth's
or the conlact required by the mentoring behaviors.
program.

• AS A MENTOR, IT IS IMPERAl1VE THAT
Any variety of these forms has its value and YOU SHARE YOUR EXPERIENCES WITH
you may find your relalionship t1uctualing AND RECEIVE SUPPORT FROM:
between them over time.

· The staH of your mentoring program.

· Other mentors.

0 Resource persons and relerence matenals.

I STAGE III ITERMINATlNG THE REI.ATIONSHIP

· TERMlNAl1NG THE RELATIONSHIP IS A "AruI,o II ellds.••
CRUCIAL PART OF THE RELATIONSHIP. Much offa .a/ue 1IIIZ1 be reali:rd-

. The way the relalionship ends can shape
/IS wilh lo.e relationships fenerall)'-

how your menlee Ihinks aboUl and learns
o,{ler UmlillGMII. The cOllc/usioll of Ihe maill

from the experience.
phase dots not put an end to the

meaninf of the relationship.

- Mentors should discuss strategies and Follow;": Iheseparation, the 10uII:er 1IIIZII

guidelines tor ending the relalionship with 1M] IIlke the admired qlUllitits of the Mentor

Ihe coordinators of Iheir program. more full] ;"to himself.
He 1M] become benerable to learn from himself,

0 No matler what the stralegy, Hat all pos- or listen to the .oicesfrom wilhill.
sible, plan ahead lor the end of the rela· His penollGlity is ellrithed os he 1IIIZlceslhe
tionship with your menlee. Encourage Menlor a more ;"trinsic pan ofhimself.
your mentee loverbalize herleelings aboUl This ;"lerllG/iultion ofsi:"ifica"t figures is a
the termination and help her to teel sup- lIIOjor source ofdevelopmellt ill adulthood."
poned and in control by planning tuture
coping slrategies logether. Whaleveryou Daniel J. Levinsan. The SeaSON or I M,p"$ ure
do, do not jusl drop OUI of sight. New York: BaIIlZUine. 1978, p. 98.

71



ACTIVIT I ES MENT.Qg$_._G.At'J_._I,=:!':l~Ag~_-AnE..YiJE-r~
MEN-TEES

4 .

5.

6.
!Iii

• 7 .

II
8.

9.

10.

... 1. Taking them to lunch or dinner .

:2. Talking on the telephone.

3. Exchanging birthday cards, holiday cards, and 'Get well'

cards.

Teaching them to use computers, word processors, etc.

. Arranging for them to spend 1/2 day at mentor's place of ~ork.

Helping them get part time and summer jobs.

Takin~ the student's brother or sister along when a trip or

outing.is arranged.

Having conferences wlth their teach~rs.

Visiting their counsellors or princlpals in th~ school.

Organizing a party or outing with other mentors and thelr

students.

11. Teaming up so that two best frielld stuaents do everything

with one or two mentors.

12. Giving or loaning books and paperbacks to read.

13. Being there at report card distributlo'l.

14. Exchanging postcards while on vacation.

15. Arranging parties, meetings, feedback sessions. etc. of tile

~hole mentoring group for mentees, parellts, etc.

...

16.

17­

18.

19.
20.
21,

22 .

23.

24.

25.

26.

21.

28.

Taking photos together, then sending a copy.

Taking students to College Fairs.

Exchanging small gifts at birthaays, Christmas, etc.

Working with siblings.

**Tutoring**

Going to student's school programmes. ,

Talking to teachers when there is a specla1 prOblem.·

Writing reminders before each meeting.

Sharing articles from magazlnes.

Taking them to Job Fairs.

Watching a special TV show together.

Spending a day together ~doing 110thlng.­

Visiting the student's home.
T!.
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Above all, encourage these Jive specific ~l('li\'ifit~s.
Students who gel a healthy dose of any of I Itt 'Ill do
substantially better than those who dOI~' r:
• Provide introductions to others who can h~~lp.

-.l • Take students to places and events they've 1l(~Vt·"'" been to before.
• Counsel them about the things thal trouhlt' 11)("111;simply being there to listen often nlatJers IllUSf.

• I-Ielp them prepare for interviews and oth.. 1' ~.
~new experiences.' ~

• Inspire them to raise their goals <I,ml sclf-exp(~d.t1ions. i
THE COMMON\VI:AJ:I II FUND

_ c- ,



HEART Trust/NTA
TRAINEE APPLICATION FORM

1111 ....nO...lIUlll.C t'UCT

IlEAO OFFICE
68 Oxford Road

Kingslon S
(876192Q'\410-8. %0-76)5-6

TRAINING'" EMPLOYMENT REFERRAL CENTRE
!T.E-R.C.)

7 Ripon Road
K.inplOn S

FAX; (176) 961w4-4)J or TEL: (816) t;l61·14SS19
TOLL FREE 1-&88-991-1407

APPEfl"DIX

Two
photographs

to be
attached

«"'O"W SECTION A PERSONAL DATA ,o"w'W

..-.
LJ_

I ! I I

! .

. LI..L..L..L...L...L...L...L...L..l-.L...L..J..1_IL...WL - ~-

UUU'-..l'-..l.....l.....l-l.-I.-L-L..L1_'WWI. _ ~ MIDDLE N~ME ~,
ALSO KNOWN AS .•LI..L..L...L..L.L.L...L...L...L...L..LLI..JIUWL._. .;....... _ SEX

;,
-

CHRISTIAN NAMES

ADDRESS I I I I ! I I , ! I

,. 1.. (.. ," """',1'( :,';,jl)'''\L:\ \) .~I.)\··PARISH " I I I I I

TELEPHONE • . "' , I , 1' .. _.- -..- ,_ .. __ .- _. RELIGIOlI

I kg IIEIGHT ·1 I I ern I 37'"
HAlUTAL STATUSWEIGHT , ,.... ,- ..

N.t.S. • I I I I I
IUUlD USED

I I , I 1

.......w.­W-_
LJ (R) iqht (L) eft

«,"W«" SECTION B PARENTIGUARIJIAN «"«,,«,,

SURNJ\ME

CHRISTIAN NAMES MIDDLE NAME I I

ADDRESS

TELEPHONE , RELATION

«"«,,«,, SECTION C lJEPENIJENTS «,,«,,«)}

SUllNAME M' 000,."..

NAME I , I I ! I I '1 I I I W , I

DATE Of BIRTH __1__1_- IOO/lOl/YY) RELATION I I

SURNAME MI CHRISTI.AN

NAME I I I I I I I ! I I I LJ I I I

DATE or BIRTH __1__'_- IDD/HH!YYI RELATION

","W,,}} SECTION 1) SKILL TRAINING PREFERENCE <o"m"}}

ON THE JOB
INSTITUTIONAL

STAT~ JOB CHOICE ONLY or
STAT~ TRAINING CEtn'RE; SKILL AREA IN ORDER OF PREFERENCE

:

PRETI:RE.NCE JOB CHOICE/SKILL AREA TRAINING CENTRES

11

21

3) -------'--'--_....• '--'---------
LJ RESIDENT LJ NON-RESIDENT

",,,m,,)} SECTION E INSTITUTIONS ATTENDED ,m«"''''
.. DATE DATE TYPE OF AHARD

NAME OF SCHOOL STARTED ElIDED OBTAINED

,



'.

.

..............
il1' '. (" ;'. ~

. '"'
~.' If 1':' T.:"..

GR1IDE Ill\-"
I ," i t:

«/1«11«11 SECTION F QUAUFIC4T10NS ftlHtlH/»

I,

ElWlINING
BODY

.

, ' I

• ""cQIH I.

.~ :. . "., .

I

I
.... ,::c •

':1" t,·.

'_J. '.,.L .J ~ ..L~l.c«»«11«"- ~ECTIONG EMPLOYMENX:DETAILS ftlH/lHt»· '. . -, . - . , . - . - .- ..- . .. .-

< •• '

'.~ .:
___ t:

.:-..

-_.» SECTION H HEALTH INFORMATlON_

(NS THE SUCCESSruL APPLICANTS FOR ACADEMIES HILL BE REQUIRED TO UHDERGO A HZDICAL EXAIlINATI,",1
DO YOU SUfru. EF.CH ANY OF 1HE rol.Ult!ING?

~

YES NO 1ES NO

.ALLIIRGU:S 0 0 EPILEPSY 0 0
.

0 0 0 0 ,
DIABETES lISTIIIlP.

• f· ',,~ . : II' \ ., ~. ' ..... \ ' '. \ ,Y~. Ii.. I· . \ ,

" 0 0 0 0 i.... DEPRESSION/ onu:a
MENTJUo ILLNESS IF -YES- INDICMII ,,

;
0 0

..'
HAVE YOU BEEN FULLY I!lIlUIlISED?

DO YOU HAVE A VALID FOOD lWlDLER' S PEIlIlIT? 0 0

HAVE YOU EVER BEEN CONVICTED OF A CRIMINAL 0FI'ENCEi'

, -. "

«/I'())«/I SECTION I CRIMINAL RECORD «»«»ft»

o 0

-..- ~--.

'. ,'"t' \ J,-.:/.__'__ IDDMlIYTl

I HEREBY CERTIFY THAT TIlE INrollHATION GIVEN BY HE ON THIS APPLICATION fllIM IS TRUE, CQlPLETE AND ACCUIlATE
TO THE BEST OF MY KNalLEDGE.

I I1lIlTIlER UNDERSTAND THAT ANY FRAUDULENT STATEHEIl1' WILL LEAD TO IHSTANf DISIlISSAL I1lQf TBE _

SIGNATURE: ----- r::;::;:~~Ill\;;TE;:~:;;;~':;;;:::.':;;;::;.~(:DD~MlI=~Y:...:l_
.......... A~ .-n......_ ...
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ACADEMIES
IiII

..

IiII

NATIONAL TOOL & INDUSTRIAL SKI LLS
ENGINEERING INSTITUTE Tool & Die Making 3Ycors
(NTEI) Industrinl (Planl) Mainlenance 3Ycors
7 Ashenhelm Road In~ustrial U1cclronics 3Y=
Kingston II
(Non Residential)
JAMAICA GERMAN MECHANICAL SKILLS
AUTOMOTIVE SCHOOL Auto Mechanics : 2Y....
(lAGAS)
87A Maxfield AVCDue
Kingston 13.
PORTMORE ACADllMY BUILDING SKILLS
SI. Calilerine Mnsonry&: Slccl.F,ixing 9 MondlS
(Residential 10 ll<!lh Male 8< Plumbing 9 Months
Female) Catpcntry 8< loinery 9 MontilS

Cabinet MUing 9 Months
Welding 9 Months,
Elcclrico1 Installation 9 Months

KENILWORTH ACADllMY ASSORTED SKILLS
(Sandy Day, Hanover) Food & Beverage Services 10 Months(Non-Residential) Housekeeping 5 Months

Machine Embroidery 7 Months ,
Machine Operating 7 Months
Machine Meehani.. 7 Months

• Marketing 8< Sales 10 Months
Garmenl Construction 12 Months, Data Sorry 4 Months
Hotel Accounting 9 Months
Geneml Accounting 9 Months.. Clerical Receptionist 9 Months
Front Office , 6 Months
Tailoring 9 Months
Food Preparation . 10 Months

COSMETOLOGY COSMETOLOG"lj SKILL
10 I~~Road, Kingston ManleuringIPedicuring 7 Months
(Noll'r idenlial) Hairstyling , 7 Months

Facial , 7 Months
Salon Management 7 MontllS

RUNAWAY DAY ACADllMY RESORT SKIL4
St.Alln Food & DevCIlIge' 9 MontllS
(Residential & Non-residential, to House-keeping , 9 Months
both Male and Female) FronlOffice J 9 MonUlS

Hotel Accountingl 9 Months
Food Preparation' 9 Monlhs
Maintenance 9 Months

STONY lULL ACADEMY COMMERCIAL SKILLS
Stony Hill, SI. Andrew Markeling 8< Sales 9 MonlilS(Residential. Female Only) Accounting 9 MontllS

Cleric:.1 & Rcccflli~nist 9 MOlllhs
GARMEX ACADEMY SEWING SKIL14
76 Marcus Garvey Drive Basic Sewing Ma~hine Operations 12 Week!(Non-rcsil1cnliaJ) Dasic Sewing M~hanics 4 Months,

Machine Embroidi:ry 6 Months
GanneDt Construction I Year
Tailoring

,
J Vear,

Hand Embroidery & C",fi 4 Monlhs
Design & P:lltcm Making I 6 Monlhs

EUONY PARK ACADEMY AGRICULTURAL SKILLS
Toll Gate, Clarendon Small Slock Management 18 Monlhs(Residential 10 both Maie & Dairy Management 18 Months
Fcn~i1lc) OmnmcnlllJ IIorticullurc 18 Monlhs

¥ogelable & Condiment 18 MondlS
Tractor Maintenance 18 MonUlS
Garment Construction ' I Yoor :
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APPENDIX XXX

LISTING OF CAREER DEVELOPMENT AGENCIES

AGENCIES I ORGANIZATIONS RESOURCES AVAILABLE

1. Girl Guides Assn. OfJamaica General Information

2. Jamaica 4-H Club Operate Projects in all Parishes to teach

Agro-Processing and Home Making Skills

to young persons ages 10-25 years.

3. Mel Nathan Operates a Basic School and Community

College for youth 16 years and over.

Courses offered in Garment Making,

Electrical Installation, Catering, Plumbing

and Woodwork.

4. Operation Friendship Programme targets Western Kingston;

includes Day Care and Basic Schoo~

Health Services, Vocational Training for

youth 16-23 years and Social Work.

5. Police Youth Clubs Programmes include Sports, Education,
II,

Family Life Education and Summer Camps

for young persons 12-25 years old.

6. SDC (Social Development Commission) General Information ii
,

7. YWCA Kingston Educatio~ Recreational, Spiritual and

Leadership Development Programmes for

the whole family.
I

77



...

...

APPENDIX XXX

8. Boys' Brigade Uniformed group for boys 8-18 years.

Offering activities which include Drill,

Sports, Outdoor Life and Skills Training.
- --- -- -

9. Girls' Brigade Uniformed Organiiation for girls 5-18

years. Programmes address Educational

and Physical Deve!opme111 and Service to

Community.

10. Jamaica Coalition on the Rights ofthe General Information

Child

II. Scouts Association ofJamaica General Information

12. Youth Education Support System Skills Training

(YESS)

13. Hanover Street Baptist Church Training and Business Centre

14. Food for the Poor- Medical Service Placement Services

Division

15. Cornerstone Ministries Furniture Making, Joinery, Building,

Computer Equipment and Life Skills. ii
Ii

16. Youth Opportunities Unlimited Career Guidance and Career Placement

Services

11. St. Andrew Scots Kirk Training filcilities for Garment
l

Construction

18. Allman TO\\iTI Human Resource and Skill Instructors in Tailoring, Dress

Skills Centre IMaking, Baking and Woodwork.
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19. HEART / NTA General Information

20. UWI Placement & Career Services General Information

21. Cultural Training Centre General Information

22. Cultural Arts Centre (Montego Bay) General Information

23. Hamilton Knight Assocs. General Information

79



...

...

...

APPENDIXXXXI

UPLIFTING ADOLESCENTS PROJECT

PERSONAL & FAMILY DEVELOPMENT
WORKSHOP FOR NGO TRAINERS

April 1-2, 1998

PARTICIPANTS' EVALUATION OF THE WORKSHOP

Please review the statements given below and give your opinion on each by ticking the box
IolIi which represents your views most closely. The following key should be used for the boxes:

a. Strongly Agree
b. Agree

IiIII c. -No Opinion
d. Dis-agree
e. Strongly Dis-agree

Section A. Evaluation of Workshoo Content
The AIM of the workshop was to prepare NGO participants to deliver services in the area of personal on<!
family development to at-risk adolescents, aged 10-14 years old. The OBJECTIVES are outlined in the
Agenda document.

The organization of the workshop, in terms of its sequencing of activities, was well structured.

The objectives of the workshop were met.
III

1.

ill

2.
IIli

a. 0

a. 0

b. O

b.O

c.O

c. O

d.O

d.O

e.O

e. O

.- 3. Workshop materials distributed were relevant to the program.

a. 0 b. 0 c. 0 d. 0 e. 0
IolIi

4. Workshop materials were readily available.

... 0 0 0 d. 0 0a. b. c. e.

... 5. The teaching methodologies used in this workshop were effective.

a. O b. O c. O d.O e. O
6. The workshop's content is relevant to my work with youth through the NGO.

a. O b. O c.O d.O
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I would recommend others from my organization to attend a similar workshop.

I feel that I am now in a better position to successfully undertake responsibilities in my NGO
relating to teaching and counseling on personal and family development with at-risk adolescents.

My overall evaluation of the workshop is positive.

- 7.
... r "

..
8.

-
9.....

a. 0

a. D

.a. D

b. D

b. D

b. D

c. D

c. D

c. 0

d. D

d.D

d. D

e. D

e. D

e. D

10. I plan to utilize the techniques learnt at this workshop in my work.

a. D b. D c. D d.D e. D

iii Section B. Participant's Comments

Please take a few moments to provide below some written comments on the workshop.

1.

2.

3.

What two positive features or aspects of the training received at this workshop stand out in your
mind most?

Was there anything negative, in YOUt opinion, about the workshop?

Would you like to see anything omitted from or de-emphasized in future workshops on this
subject?

....
4. Note btiefly any barriers or limitations which may exist in your NGO which would make it

difficult for you to implement what you have learnt at this workshop.
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5. What kind of follow·up activity would you like to see in this area?

Section C. Evaluation of Workshop Presenters

Please rate the Workshop Facilitators on the following scale:
i. A Excellent

~ ~ B Good
iii. C Fair
iv. D Ineffective

# Evaluation Factor Monica Utealia Betty·Ann
- Brown Burrell Blaine

1 Facilitator's command of the subject matter.

2 Facilitator's Quality of Presentation

3 Facilitator's Material presented was easily
understandable and absorbed.

4 Facilitator's inclusion of teaching and
counseling techniques

Any other overall comments:

Page 3 of 3
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APPENDIXXXXII

UPLIFTING ADOLESCENTS PROJECT
WORKSHOP

ON
PERSONAL AND FAMILY DEVELOPMENT FOR NGO TRAINERS

April 1 & 2, 1998

PARTICIPANTS' COURSE EVALUATION

A total of 42 representatives from 13 non-governmental organizations (NGOs) supported by the UAP
and the Yourh Division of the Ministry of Local Government participated in the workshop. This
number included the two key staff of the NGOs who participated as presenters. The workshop was
also attended by UAP staff, representatives from USAID, and a rapporteur.

Thirty four (34) participants completed the participant's evaluation form, providing some feedback to
the course organizers on the conduct and value of the course.

The report provided below summarizes the views of the participants who completed the evaluation
form.

Evaluation Form
The evaluation form (blank attached) contained three sections, which evaluated:

a. Workshop Content,
b. Participants' Comments on the Workshop; including Positive and Negative Features of

the Workshop, Areas to be de-emphasized or omitted from future workshops,
Impediments to implementation at the NGO level, Desirable Follow Up Activity; and
Overall Comments; and

c. Evaluation of Workshop Presenters.

Evaluation Completion Rate
Thirty four (34) of the forty (40) participants (excluding the 2 presenters) who were present on the
second day, completed the evaluation form, for an 85% completion rate. Again, several of the
participants, particularly those from out of town, had already left by the time the evaluation forms
were distributed, and this would have accounted for the 15% non-completion rate. Most participants
completed all sections of the form, but there were several who did not fully do so in Sections Band C.
In section B. a blank in answer to any of the sections was rated as "None Stated" and counted along
with those indicating the answer "None". In section C, one participant rated each of the presenters on
"command of the subject matter" only, and only 28 of the other 33 participants rated Dr. Brown. The
completion rates for evaluation of Mrs. Burrell and Mrs. Blaine by the other participanrs who
completed the questionnaire were 31 of 33, and 32 of 33.
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Qeneral Evaluation Results
The general consensus of the participants who completed the forms seemed to be that the workshop
met all its objectives, was well presented, was going to be useful to their work, and would be beneficial
to others in their organizations. Measuring on a scale of 1 to 5, the average rating of the Workshop
Content was a high 4.54. The overall rating for the three presenters was 3.58 out of a maximum 4
points.

Eighteen different positive features of the workshop were identified, of which 6 received 4 or more
endorsements. On the negative side, only three different features were identified, with one of them
receiving two "votes", and the others, one each. Eight different impediments were identified with all
of them receiving one mention each. Six of the seventeen (17) identified follow-up activities received
multiple endorsements (2 each). There were also 19 different overall comments, with "Very
Good/Excellent workshop" being the most popular comment with 6 endorsements. Four other overall
comments received 3 or more mentions.

Derails on the assessments in each section are provided below.

Section A: Workshop Content
As noted above, the overall rating in this area was an average of 4.54 out of a maximum 5 points. Of
ten evaluation factors, seven were rated at 4.50 or higher. The notable areas which were highly rated
were:

I would recommend others to attend a similar workshop (4.71);
[ plan to utilize the techniques learnt at this workshop in my work (4.68);
The workshop's content is relevant to my work through the NGO (4.65)
The objectives of the workshop were met (4.62); and
Workshop materials distributed were relevant to the program (4.62).

It was pleasing to note that the factor "The workshop's content is relevant to my work through the
NGO" was highly rated, testimony to the pervasive nature of personal and family development
interventions in the work of the NGOs.

All ten areas in this section were rated above 4.0, which is therefore between "Agree" and "Strongly
Agree" with the factors being rated. Only two areas scored below 4.4:

Workshop materials were readily available (4.32); and
The teaching methodologies used in the workshop were effective (4.29).

In the factor relating to availability of workshop materials, it was ironic that 2 participants disagreed.
Responding to previous workshops' results, an extra special effort had been made with this workshop
to prepare, beforehand, all materials to be distributed, and to ensure that enough would be available
for all participants. It is notable that one of the positive features of the workshop identified by 4
participants was "The quality and amount of materials distributed was remarkable..".
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Although still highly rated at 4.47 out of 5.0, it was nevertheless disappointing that the factor "I am
now in a better position to teach and counsel in personal and family development to adolescents" was
8th of the 10 factors.

Section B: Participants' Comments
This section had five areas, and "None or None Stated" was the dominant response in four. For
"Positive Features of the Workshop" only two participants had no comment or found nothing positive
to say. "None or None Stated" was the response in 30 of 34 participants for "Negative Features", 33/34
for"Areas to be omitted or de-emphasized", 26/34 for "Impediments...", and 14/34 for Desirable
Folio"': Up Activities".

The most popular Positive Features of the workshop and their frequencies were:
~ The mentoring program discussions: how to develop one etc. (12);
~ Counseling skills: taking time to listen to and know adolescents, i.e. being genuine in

counseling. (7); and
~ Learning to identify and understand the social issues and risk factors facing adolescents

(6).

Many of the other comments reinforced the value of the workshop in improving counseling skills.
Some of these and their frequencies were:

~ Involvement of participants in finding their own solutions(4);
~ Learning positive ways of helping and addressing the needs of adolescents (4);
~ Identifying values to believe in and stand up for (2);
~ learning to share, reinforcing positive traits, and being better equipped to counsel (2);

and
~ condensing and re-focusing problems into 5 action themes.(1)

Under Negative Features of the Workshop, only three comments were made, with two being of
some significance:

~ Too many things were packed into the workshop: time was too short, thus all the items
were not evenly covered (2); and

~ Counseling session should have tested participants' views first, before starting the
lectures (I).

Even though these views were in the minority, they are nevertheless significant, in that they speak to
procedures in scheduling and implementation of the workshop, and should be perhaps be noted for
future reference.

The third negative feature identified "Session on Mentoring was too long and overlapping" should
also be gi'-en some attention in terms of scheduling, even though it is contradicted by the fact that
mentoring featured highesr in the "Positives" and is also mentioned in rhe overall comments as "Mrs.
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Blaine's presentation was new and interesting". This negative comment could also be seen to support
the first one identified, that ".. irems were not evenly treated."

The single Desirable Omission or Topic to be de-emphasized was "Guiding children into correct
career choices". It was not clear if the participant mis-read this question, or whethet she did in fact
feel that the NGOs should not get roo deeply into guiding career choices of 10-14 year olds.

For Impediments in the NGOs to implementing the Workshop's Techniques, it was surprising
that the overwhelming response was "None or None Stated". Twenty six participants identified no
impediments. This is notable since many of the participants at this workshop have artended others
organi~edby the UAP, especially in the last two months, and were able to identify impediments
previously. As stated before, none of the impediments identified attracted more than one "vote"each.

It is now no longer surprising that "Staffing" was identified as a possible impediment. However, as
mentioned before, the fact that this impediment got only one endorsement in this workshop
evaluation, as compared to other workshops when the endorsements were multiple, is probably
testimony to the pervasive nature of personal and family development activities in the NGOs, and
therefore the fact thar most NGO staff need to be involved in delivering interventions of one form or
another, in this area.

Other notable impediments identified included:
• Lack of group and sraff meerings to discuss adolescents' growth and development and to

make plans;
• some NGO staff are unwilling to venture into inner-city communities; and
• the age-group being taught, and the time available to teach.

Under Desirable Follow-Up Activity, "None or None Stated" was again the most frequent response
(14). Some of the significant activities identified for follow up were:

• Mrs. Blaine should hold follow-up workshops (on mentoring) for other NGOs;
• More workshops in this area (P&FD);
• Invite adolescents to attend, participate in and testify at future workshops;
• Further work on counseling skills.

Of the desirable follow up items identified which received only one vote each, the following are
noteworthy:

...

...

•

•

More networking among NGOs;
\Vorkshop on Child Protection, Child Law and Resources;
Follow up sessions to cover topics which were hardly touched: conflict resolution and
coping with aggressive behavior. for instance; and
Invite back participants to a follow up workshop to share how the training has been
used.
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Section C: Evaluation of Workshop Facilitators
The workshop was presented by three individuals: one consultant from the University of the West
Indies, and two key NGO staff members. All three were highly rated by the participants, with scores
in excess of 3.4 out of 4.0. The consultant, Dr. Monica Brown, scored highest overall (3.69) and also
had the highest score of any of the evaluation factors (Command of subject matter - 3.83). Mrs.
Burrell and Mrs. Blaine were rated overall at 3.59 and 3.47 respectively.

Dr. Brown was rated an average over 3.5 in each category, meaning that most participants rated her as
excellent. Mrs. Burrell was also rated excellent by most participants in three of the four categories.
For the facror "Quality of Presentation" two of thirty one participants rated Mrs. Burrell only "Fair",
thus with the 14 who rated her "Good", combined to exceed the 15 who rated the quality of
presentation excellent. This brought down the average for that factor below 3.5..

Similarly, Mrs. Blaine was also rated excellent by most participants in two of the four categories.
Again, the exceptions were when participants rated the presentation "Fair" and this occurred in
"Quality of Presentation" and "Inclusion of teaching and counseling techniques". One participant out
of of 32 (the same one who wrote the negative comment that the "Mentoring session was too long and
overlapping") in fact felt that Mrs. Blaine's "Inclusion of teaching and counseling techniques" rated
"Poor".

In spite of the relatively lower average scores due to the odd "Fair" and "Poor" rating, it should be
noted that the value of the sessions led by Mrs. Burrell and Mrs. Blaine could nevertheless be seen in

iiiiI the fact that specific positive comments were made regarding both.

...

Prepared b:-: Sam Dowding, NGO Coordinator, UAP (April 20, 1998)
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UPLIFTING ADOLESCENTS PROJECT
EVALUATION OF TRAINING WORKSHOP
PERSONAL & FAMILY DEVELOPMENT FOR NGO TRAINERS
APRIL I & 2, 1998
PARTICIPANTS' EVALUATION TALLY SHEET

Ii Ii. I. Il I. I I I I •

I I
Strongly

I
No Strongly lota' Average

Evaluation Factor Aoree Aoree Comment Disaoree Disaoree score 15= bdtJ
Section A: Views on Workshop Content 5. 4: 31 2 -I

I. The objectIves of the workshop were met 21 13[ 157 4.62

I
2, The workshop's orgonlzatlon, In terms of Sequencing of octlvltles. was well structured. 18 15 1 1 153 4.50

3. Workshop motenals distributed wcre relevant to the program. 21· 13 . I· 157 ,4,62

4. Workshop materials were readily available.

::1
17 0 2 147 4.32-- .__ .__ .. - , .__._-- .-... -

5. The teaching methodologies used in the workshop were effective. 24 146 4.29

2J

-, --------------- -- ~. .......

6. The workshop's content is relevant to my work through the NGO. 12 ------ 158 --~:~~
i

--- ------- -- ._--------.- -_._" ._._,... -- ....._. !--' --.-

7. r om now In a better poSItIon to Teach/counsel in PFD to at·risk adolescents 171 16 1 152 4.47
,

,

8: My overall evaluatIon of the workshop is poSitive. i 18 16 154 4.53
;

2419. I would recommend others from my org<lnlzatlon to ottend <I SimIlar workshop. 10 160 4.71
j

_. ...•

10 I plan to utIlize the techniques learnt at this workshop In my work. 23i II ... 159 4.68

OVl!;rall Ratina on WorkshoD Content 4.54

8ESTAVA~A8LECOPY
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UPLIFTING ADOLESCENTS PROJECT
EVALUATION OF TRAINING WORKSHOP
PERSONAL & FAMILY DEVELOPMENT FOR NGO TRAINERS
APRIL I & 2. 1998
PARTICIPANTS' EVALUATION TALLY SHEET

Ii Ii. Ii. I( I I ( ( I i

--~.- --.-----.------1-----------

Section B: Written Comments by Participants

freq.lsl: Posif;re feafuruofrhe W()rksMp

121 The Mentoring Program Discussions: how to ~e"clop ~ne etc.

7 !Counseling Skills: taking time to listen/know odolle$cents; bein9 genuine in counseling

61Leorning to identify/understand the social issueslrisk foctors f~~ing adolescents

4: Involvement of participants in finding their own solution.s
I
I

4 !The quality ond amount of materials distributed was remarkable; songs appreciated

41 Learning positive writS of helping and oddre.ssing the need5 of odole.scents

1
ZIIdentifying values to believe in Gnd stand up for

2 IThe tee-shirt opening exercise .

1
2 !Learning to share, reinforcing poslti~ !r~_~!!~~~ ~~~~!!~_~ipped to counsel

210utstanding delivery methods: presentQt~~~!~~I~~~~~~~~~!!~f~!"'O!i()R

21Nar\e or None Stated

BLNefJQlL""f~t~~fJh~W~~~'I! . . .._. . _

None~ ~ I\k)~ St~t~~

Too m~ny things pocked into the workshop: time too short. itern~ ~ot evenly covered
I

l,cou""H"9 ,es,lo" ,hould ha.. ' ....d par"dpa"'! ";',,, fir!" b.fare star'l~9 I.c.'ur~

Session on MentOt"!ng too Io~ and overlapping

I

!,~!,q,!~~~y

30

2

I

I

2 ICareer and self De~I~p~ent

21Guides to decision making

I ISmail Group activity: wo.s re.inforcing of !he.le.etLl'e.s

IICondensing and re-focusi"9 pro~letl\S i!Jfo_~ action themes

llCreating Qbetter Jama~CQwith this VQ~~ inf~~ion

IIRole playing

IIEncouroging. informative workshop

._-------'-----------

-----_._ .•_-~_ ...•-._--_.

eVJiP&FD.wk4
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UPLIFTING ADOLESCENTS PROJECT
EVALUA TION OF TRAINING WORKSHOP
PERSONAL & FAMILY DEVELOPMENT FOR NGO TRAINERS
APRIL 1 & 2, 1998
PARTICIPANTS' EVALUATION TALLY SHEET

I. I.. I.. ~ ~ I.. I. I ( I Ie

Lack of group/staff meetin9~!odiscuss adolescents' growth ~ ~~~~~op'~~~! ~~~ ~~~.!p.!~!,:! _

?()_~~ ~O st(lff ~~ ~~_....!~I_~!!~!~_~~~!~!"~_!~!~_!~~!:l~~~~i!y.~~~!!~~ ~ ~ ~

Other NGO stoff may be uneducated o~ th~~~ !j)pics. thus mCo/ ~C1",pe:.!~e~~~~!~_!i~~ .
Age-group being tought and the time availab!~ to teac~

• The progrom rom involvt!d in dou ~ot (end its,?lf to implement this t!,~i,,-~n!l.~

f req. !83. Duirable Omissions or de-emphasized topics in future

33 None or None Stated

I ,Guiding children mlO correct coreer choIces (il)

84. rmDedimenfs in the NGOs to implementinq Workshop's Technioues

None or None Stated

Staffing

Some youth do not wont to participate

Largt: size of some groups/phystcollayout of the schools

Frequency
26

1

1

1

1

1

1

1

,v,IP&FD,wk4
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but r wdl use with my citizen's group.•
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UPLIFTING ADOLESCENTS PROJECT
EVALUA TION OF TRAINING WORKSHOP
PERSONAL & FAMILY DEVELOPMENT FOR NGO TRAINERS
APRIL 1& 2, 1998
PARTICIPANTS' EVALUATION TALLY SHEET

, i -----

Ie

Frequency
12

6

4

4

4

3

2

2

2

------_ ..._-----_ .._-,--_.

------_._------"_..

~~ food should.have bee!!~.!!!!~.mor~!..~~~.frui!!~n...!~e menu, COCOQ.~~!!~:.:.:.':...__. _

~ could not in honesty eyoluote Dr. Brown

Great to mut the other NGOs

_·~f_~! ~r~'!.~p~~~~_ !_~!~~_s.!~!l_~~~ ~~~~~~~~!ed ~_ !~~~~ ~_~~~~~.!~~~!~_~~_~~~~.._
~_ood~~~/de~!~~_~!'_r!~e~!~~!~_._~ ~_."~_.

~~~_Ekrr~~!!~ ,.eal!r~!'_~~~E..~!~~ and_~~~_9~~.!~~niq~~_~__ .

g!'~!!!.~_~kshop ~

Dr. Robinsonhe~~~p so~.!~ics ~!~~

Mrs, ~Ioi~'~ pr~~t~tion ~~ new ~~~ int~~~~i~~

Exercise W4S good: ~ need more

OTHER OVERALL :;"~OM:::M=EN=TS;;.- _

Vuy Good/Excellent workshop

r learnt to be"er understand needs of adolescents and how to deal with them,
Well ~90niled o~ r~~c~~~ ~orks~op

Infor~tive ~nd ed~tional; !r~1y en!~9htenin9'

I learnt Q lot

None or None Stoted

_____ _ IVUY comprehensive • universi!Y..!!'~~!~!..__. _

2

2

I

I

I

I

--1----!
I

I

I

_:_To be~honest. o~ tho !irst.!~!'l!!ld not ..ont to be hero, but _±..__I

_________.~oolio' this lI09"tl.. thought, r9'" !honks tho~r .....• II

fl.'1 /)/wrnhll! Follow-lip Acfi~ify

Ilfollow·up sessions to cover topics whic~ ~~ ~_~~!Y !OUC~~~_~f!!.£!!"~~~!!~_.

ond coping with aggressive bc:hQ~ior. t~r_l~~~~ ..~ , _

'1(» Support from .ac.~ 9r~~~.~~-.~.. ~~. '-.f!l.b4SiS . .__. -----IGrOUP exercise.$ too few: setting too formal _

1 InVIte bock porticip(lnts!o follow:\lp~ksh_()e!~!hore~~.!rai~~.~~~~_..... . !!,Qnk~

Adolescent decision ~aking

Send workshop documents to 011 particiP(3nts

1iNeed more ways to communicate specific topics to:y~h

11 Arronged counseling pr~9ram~ f~r ~~~_~~!~_~icipote _

21 More personal deve!?p'",~nt !raining fo~ teachers car~-9j~~!"~

21 further work on counseling skills

t IDevel~p sto~~~~-~:~-:~·~~~Ii·~~~r UAP NG~-~" ~-. -

1!Works~op 01'1 ~~i!~ ~!o't~~:!~()~~~!!~_~ow~n_~~~!~~~~ __

IISeminar on issue~focin..i_!~~~!l.e!_~ ~__.~__

11 More networking between NGOs
----------- -- - ---~--

14 None or None Stated

2 Mrs. BlaiN: should hold follow-up workshop for other NGOs

2 Occasional follow-up visits to the NGO~

2 More workshops in this area (PFD~

2 Invite adolescents to attend, participate. ond testify at fut ....~ wo~ks~~ps

r,''''1
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Total Average

score (4=best)

111 3.83

100 3.57

102 3.64

104 3.71

3.69

117 3.66

106 3.42

111 3.58

115 3.71

3.59

122 3.70

108 3.38

114 3.56

104 3.25

3.47
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D
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MONICA BROWN

Section C: Views on Work$hop Facilitators
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UPLIFTING ADOLESCENTS PROJECT
EVALUATION OF TRAINING WORKSHOP
PERSONAL & FAMILY DEVELOPMENT FOR NGO TRAINERS
APRIL 1 & 2, 1998
PARTICIPANTS' EVALUATION TALLY SHEET

I

I Facilitator's command of the subject motter.

2, FaCIlitator's Quality of Presentation

3: faCIlitator's mater.ol presented was casily understandable Gnd absorbed.

4: FaCIlitator's inclusion of teachin9 Qnd counsehn~ techniques .

I ' ' , , ' ' ,','..",'" ·._·_~~~s_~~.!~(:!g~~.~I_~~~~.9.!:.~~J.· .__ ._

I UTEAUA BURREL~, .
1iFa"h,a,a" comma,d of the subject maner. !.21.

ZIFaclhtotor's Quality of Presentation ! 15I '1
3; FaCilitator's material present~~~~ ~~~Iy~_nder!!~~dab!~~!!~~~~~~~---_._-- --_: ~~I 11+---...._

4 iFa"l,tator', ',clu"a, of t~~o:~"g a,d cau",eh,gtech"q~~ _ .. ~ _ .. 22 9

I .-...._-- -.- ...- -.._+-•• ~~~~.~!~:~.~~I!~~~9!:s~~.__ __..·····-···---·1-..------+---·--·-····-··

, BErTY ANN BLAINE! .. _. . .._.- .__.__.. _-

1iFacilitator's command of the subject matter. I

I
I

2 faCilItator's Quality of PresentatIon )

3: faCIlitator's materiel presented was easlty understandable and absorbed. i
41 f?cllit~tor's inclusion of t~ach~n9 and c~~~~lin9 techmques . ..,1

P~esenter" 0vu~1I AVUCl~.~~J

l

I

OVERALL AVERAGE fOR ALL PRESENTERS I [~3~5B'1
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