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PREFACE

The Govefnment of Pakistan has made many efforts duriﬁg
the past severzl years to increase the enroliment of rural female
students. These efforts have failed to a great extent for many
reasons. Some educationists argue that such efforts have failed
because of attitudes of parents who will not educate their

daughters being a source of income or service at home,

In oerdes>r to explore the policy optionzs for present
situaticn of the lcw female‘enrolments in rural areas, the study
was carried out. Ayoﬁéwgg;‘ébjectives of study wefe: to find out
whether it is necessary.to provide somé kind of incentive to
increase the 'enrollu&nt of rural female students; to find out
whether the parents dvn/t send thei; girls to school because of
forgone income or becai 2 of the direct cost or because of ‘being
helping ﬁand to mothers: and to find out what kinds of incentives

wounld be most likely to vk, =zhould they be in the form of cash

or in some other for- .7

. A research -r. t of this scope, involving direct
collection of data from four provinces of Pakistan and 10
districts at nation .l level wculd have been impossible without
the Ahelp of Basi : Research in Developing Education Systems
(BRIDGES) Project Thénks to the competent authorities of both

BRIDGES and Acs .emy of Educational Planning and Hanagement



)

(AEPAM) who agreed to my study design of using the sample of
"Girls® Access to Schooling in Pakistan - Mosgque School Study”
and let me collect the daté during the field work of the above-

mentioned study.

The author wishes to express her special thanks and
apprecilation to her husband, Dr. Ataullah Chaudhry, for his
cooperation and understanding during the days of may field_ work
and later for joining me in the data aralysis and write-up of the
paper. Appreciation is also expressed fo Mr. Islamuddin Baloch,
Miss Fahmida and Mrs. Qurat-ul-Ain for their help and assistance

in data collection.

A note of thanks is also given to Mr. Tkram GQureshi,
Programmer, AEPAM for his assistance in data analysis. Thanks
are also extended to Mr. Akhtar for his help in data coding and
Mr. Zulfiqar Ali Gopang for typing the questionnaires, entering

the data and typing the report for me.

Nuzhat P. Chaudhry
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I. INTROUDCTION:

The Government of Pakistan puts literacy at 28.2%.basedi
on the 1981 census. In urban areas the figure is 47.1% and in
rural 17.3%. The main‘thrust of the Sixth Plan, according to the
7th Five Year Plan was on expansion of .primary education and
reduction in illiteracy in the country. To achieve these
objectives,. 40,000 new mosgue schools were to be opened and 15
million illiterate persons were to be imparted literaey during
the plan period (1983-88). These targets could not be attained,
only 17,1393 new wmosgue schools could be opened and literacy
programme could not make much progress due to the absence of an

appropriate strategy for imparting mass literacy.

Among the many reasons for the low literacy rate are
burgeoning school population, limited budgets, political
instability, erratic planning and continuing indecision over

educational philozophy and goals.

Pakistan- has one of the world's higher rates of
population increase and the highest in South Asia. This is due
to 2 high birth rate and a rapid drop in the wmortality rate.
Governemnt has started many programﬁes of birth control and is
even propagating the advantageé of having a smaller famiiy

through mass media. But, still in the villages and even in urban

.areas, on an averade a family has more than five children.



Rural uplift programmes have been started. Mosque ana
Nai Roshni Schools have been established to bring children and
especially girls to schools but =still the girls are not coming to
school. Those who come, they drop out socon without even.

completing the primary school education.

There are those who argue thét low female enroliment in
rural areas reflect conservative attitude of parents who will not
educate their daughters because of éocio~cu1tural problems or
because they wvalue more the immediate economic return of the

labour of their daughters to the uwltimate value of educating a

girl.

Statement of the Problem:

fQuestion of whether girls-should go to the school or
not is still very much debated in the rural areas and to increase
the enrollment of girls, it is argued that it is necessary to
provide some kind of incentive to the parents. The?e is lack‘ of
extensively collected, carefully analyzed data that could provide
an understanding of how impertant it is to provide some kind of
incentive. The reasons for the low enrolﬂment of girls in the
rural schools are complex, waried and often subtle, so that any
precise. measurement is diffioﬁlt to define. One means of
obtalning insight. into and understanding of the situatien to
.investigéte' the situation as to find. out whether there is

evidence to support the azssertion that female children in rural



or urban Pakistan represent a source of income or services for
their parents. Do people withdraw their daughters from s=chool
early because of the foregone income or because of the cost of

schooling? This study was designed to that end.

Qhdectives of the Study, therefore, were:

1. To find out whether it is necessary to provide some
kind of 1incentive to increase enrolﬁment of rural
female students.

2. To find out whether the parents don’t send their girls
to schools beczuse of foregone income or because of the

direct cost of schooling or because of being helping
hand to mothers. .

3. To find out whether there is unused capacity in
schools for girls and whether providing incentives
would lead to increased enrollments.

4, To fird out what kinds of incentives would be most
likely to work, should they be in the form of cash or
in some cother forms?

5. To find out the class level up to which the incentives

should be applied and whether that level of education
ig gufficient to ensure retention of literacy.

Methodology:

Three gquestionnaires were developed té answer the
above-stated objectives. Parents {Form No.1 at Appendix-A)
Community Representatives (FOrm.No. 2 at Appehdix~8) and Femnale
District Educaticn Officers (Form No.3 at Appendix-C) were asked
te express their wviews during the field work of the "Girlsg’
Access to Schooling in Pakistan - Mosgue School Study" carried
out by the Academy of Educational Planning. and Management in
collaboration with the Consultant from Harvard University under

BRIDGES Project.



II. REVIEW OF LITERATURE:

The development of education in Pakistan is confronted
with Just about all the problems that can be found elsewhere in
the world and perhaps by a few that are unique. In fact, when
the British struck 2 deal and departed £he Indian subcontinent in
1947, Pszkistan found itself with comparatively few educaticnal

“institutions, especially colleges and universities,

Moreover, repeated constitutional failures and long
periods of martial law have not provided the kind of political
environment needed for the smooth development of public poliey

in any area but especially in sducation.

The colonial system of education inherited by Pakistan
from the British had been designed &o produce literate manpower
to assist fhe colonial masters at the lower  levels of
governmental and economic administration. Today literacy 1is
found only among small minorities and even tpat level of
proficiency 1is often less than adequafe for the requirements of
modern  science, industry and technology. With limited
educational resources, the high birth rate overburdens the system
te such an extent that literscy is actually declining. The
percentage of the population that is i1illiterate or semi-literate

is expanding, particularly in isolated rural areas {(Hays, 1987).

As literacy is one of the most important factors in the

acguisition of skills and efficiency in performance, it is not



surprising that- labour productivity in Pakistan is very low.
Pakistan has very large resources of manpower which are not being

fully wutilized. Women's participation rate in the labour force

is extremely low due to social and cultural factors. The same -
factors are the cause of_ discrimination against women in
education. The failure to develop the manpower resources,
particularly women power resources, through education and

training partly explains why Pakistan is one of the under-
developed countries having a very low per capita income. There
is, therefore, a strong case:for giving priority attention to the

‘hitherto neglected field of education of women (Qureshi, P.47).

The 1literacy rates for women in the urban and rural

areas of Pakistan and of the various provinces are summarised

below:~
PROVINCE-WISE FEMALE LITERACY RATE
{in percentage)
Pakistan PRaluchistan N.W.F.P Punjab Sind
Total 15.99 4.32 6.40 - 18.81 21.64
Urban 37.27 18.54 22 .88 36.72 42.23

Rural 7.33 1.75 . 3.82 9.38 5.21

Source: Primary Education Improvement: Desired Measures, NEC 1386

The literacy rates are very low for women in Pakistan
but they aré deplorable in the case of rural'women which are as
low as 0.8 .percent in Baluchistan, 2.5 percent in N.W.F.P., 3.4
.pércent in- Sind and not more than 7.4 percent in the Punjab’

(Qureshi, Page 51).



Bolicy and Plan Provisions:

The GFovernment of Pakistan assigns priority to
education at policy and planning level. Since the allocation of
resources are not matched with the high policy goals, it impairs

the outcome of each poiicy. The literacy, is sabysmally low.

Pakistan has a population of about 85 millions
(estimates as of June 30th 1985). The population is increasing
at the rate of 3.0% each year. The 1981 census indicates that

there are 1110 males per 1000 females.

The population of Pakistan is unevenly distribonted in
the four provinces of the country. More than 56% of the total
population lives in Punjsb which has only 1/4 of the total aresa,
Sind has about 23% of the total population with 17.4% of area.
AWFP"and tribal areas have .18% of the total population and 13% of
the area. BaluChistan, which is the biggest province in area

(44%) has 5% populsation (Jatoi, page 1).

Female population of the country has been‘neglected for
a long time. The United Nations Decade for Women (1375-83)
brought an awareness and positive thinking in the planners and
the seventies and early eightees saw some progress in this
connection. But the problems which keep females out of schoois
are still serious enough to thwart Government.effdrts towérds a

_better female literacy status.



The country has not given enough opportunities to women
living in the rural areas to learn how to read and write and
thereby improve those skills that are conventionally considered
female skills. Though past performance has been guite
unsatisfactory, vet a streak of light is vigible which promises
the female population of Pskistan a better future. Women
Division’'s various wings have successfully, in collaboration with
other government agencies and NGOs, launched a programme of
imparting training as well as literacy to the females (Jatoi,

1885).

Today the figures for the villages, 72% of Pakistan’s
population, living in 45,000 villages, are startling: there is
electricity for only 38%, portable water available to only 28%,
the literécy rate is 15% (only 7% of the females are literate)
only 18% of the villagdes are connected by all-weather roads, and
the per capita income, already low éor Pakistan at 350 dollars,
is 34% lower in the rural areas than in the urban (figures from
the Distinguished Lecture at thé National Centre for Rural
Development by Syed Fakhar Imam, Minister for Local Government

and Rural Development on April 20, 1983) (Khan, 1985).
Review of related studies and researches:

The exploration of the resesarches done about wemen in
Pakistan' reveals that there are not endugh studies on women in
education and training Sectof. It is widely believed that
parents donot want to sgnd girls to schools and that women

themnselves - do not take interest in education. Hassan



investigated these questions in her study on The Attitude Towards
Female Education. Her findings, however, show that most of these
misconceptions are wrong and that the rural population, both
males and. females have a positive attitude towards female.

education. Her findings are summarised below:-

iY The total rural sampie expressed positive attitude
towards female education.

i1) The total group stressed that educated females prove to
be better wives and mothers and are better (than the
illiterates) in skills like sewing and cutting etc.

ii1i) The surveyed group felt that school education was meant
for getting a Job only. Since thsy did not visualize
women taking up Jjobs, they thought "that there is no
economic benefit in educating a girl."

iv) Contrary te what 1s usually believed the group rejected
the idea that educated women become less religious or
disrespectful to the other members of the family.

v) Rejecting =nother misconception, they denied that
literate women misuse their writing skill in writing
to undesirable persons.

vi) It was not diffdicult to find a2 suitable match for an
educated girl.

vii) It is wrong to believe that young men do not like to
marry educated girls.

viii) Rural population is not suspicious of outside Ffemale
teachers.

i%x) Majority wanted women to take up a job =after getting
education.

xy 0Of the group, women were more positive about female
education than men, and;finally,

%i) The grcup was of the view that the educated women stop
wroking in the field.



Hamidi conducting the study: "Experiences in Women
Educational Plans" at a micro-level. She studied the Community
Development Education and Family Planning Project at EKarachi.
Her findings are given below:

i} No educational programme of adwlt literacy for women,

can succeed unless it is accompanied by some income
generation skill.

ii) The various agencies of the Government should
collaborate 1in identifying the problems of women in
education.

iii All efforts should be made to propagate the need for
female education and all possible channels of media
sheuld be ugsed for this purpose.

iv) Special books and reading material should be written
for female literacy which must include the things of
female interest like her rights. It must inculcate the
feeling in her that “"the hand that rocks the cradle,
rules the worid.”

In America, many studies have been done to see if the
incentive programmes work or not.. Foster reports that on
recommendations of a District Attendance Task TForce, in 1980
the Ganado School District, a Navajo Reservation District
formulated an Attendance Improvement Plan which decreased the
primary school’s absentee rate 37% over previous years and which
dramatically incressed Friday attendance. The primary school
targetted "high risk"” chronic non-attenders and their parents to
determine their perception of the relative .importance of
. attending school and to establish goals and methods that weuld
lead to increased student attendance. To ensure that all

. students wére enrolled, a committee of students, staff, and

teachers was formed. The committee developed, instituted, and



monitored an 1incentive programme that recognized individual;
and/or a class for outstanding attendsnce. Rewards consisted gf
free books for perfect individual attendance in a grading quarter
and of movies and/or parties for the class with the best monthly
attendance. To improve Friday attendance, the class with the
highest weekly attendance was allowed to raise the following
week. Data indicated that the processes used were avalid for

increasing attendance.

The Planar Corp. report describes results of a demons-
tration project carried cut in four cities during 1871-72. The
project aimed at exploring the feasibility and impact of two
different forms of money incentives payments. In one form --. the
"Teacher-Only" model -- the teachers in a =schoel were offered =
series of bonuses ranging from $150 to $800 per subjéct,
depending on the amcunt of gain shown by their students on
standardized tests of reading and math. In the "Parent-Teachesr”
model, the rsame bonus offsr was made to teachers; but in
addition, there were cash payments of $12.50 to $50 offered to
each parent, depending on the mean gain shown by all of +the
students in their child's class. Quantitative data were
collected from students, teachers, and parents at two points in
time.. This data included the results of questionnzires tapping
~attitude and behaviour information, interview results, tallies
from systematic.observation, and standardized achievement test
results. The data were analyzed by comparing the mean of an EXP

. school (onerwhich had been offered incentives) to the mean of a

matched CON school in the same city. The interpretation was

10



restricted by problems inherent in the design and time schedul§
of the project. Although it is possible that results reflec£
factors othér than the iﬁcentives offer, the achilievement gains
observed for students in the Parent-Teacher model were
substantially greaﬁer than those of the control groupf
Differen&es in achievement gain between the Teécher~0n1y model
and .the control group were negligible, GOther results from the
analysis of the attitude and behaviocur data also are presented
and discussed, but no simple patterns were evident in these

results.

James VanSciver states that most schoﬁl programs
designed to reduce student absenteeism rely on punitive
measures, and most are almed at kids who already have poor
attendance records. He suggests that the situation should be
turned around by focusing on all students (not Jjust offenders)

and by emphasizing rewards rather than COnSeguences,

He decided to test research findings suggesting that two
things encourage kids to come to school: personal contact with

the principal and pser pressure. Seiver’s study at Pocomoke High

School was designed to determine whether a program that
emphagized positive things (such as praise and rewards) would

improye student attendance.

The high school for several years has had an average
daily attendance record to approximately 83 percent. To analyze
the effects of the positive approach, He selected for study the

1983-34 and 13984-85 sophomore classes; each had approximately 100

11



students. Using the 1983-84 class as the control group and the
1984*85 class ﬁs the experimental group, he collected information
on student aftendance from September through December, the first
two -marking periods of both school years. The 1985-84 students
were subject to the standard approach toward schocl attendance,
which in our school system included lowering grades and
suspending kides who repeatedly skipped =chool. The 1984-85
students, however, received daily "positive strokes" as part of
the program. These measures proved effective in promoting the
goal of perfect attendance. The analysis showed, for example,
that students in the control group were absent seven days (on the
average) during the first two marking periods” kids in the
experimental group averaged only fhree and one-half days. In
addition, the study of ninth, eleventh, and twelfth grades
indicated another facet of improvement. Attendance 1in most
schools tends to be at its higheét point in September and
declines steadily through the schoel yvear. This proved‘true at
Pocomoke High School during the two years of the study - except
for the 1984-85 class, which sndsed its second marking period with
& higher rate of perfect attendance (89 percent) than any other
class.

Perhaps even more significant was the fact that
students from the 1984-85 c¢lass who previously had poor
attendancs records chowed a significantly higher rate of
attendance after participating in the improvement program than

.did poor_atfendera from the 1883-84 class.

12
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What the Pocomoke High School study suggests is that a
positive approsch can be more successful than a npegative one.
Rather than focussing attention on kids when they skip school,
the progran fewards them when they come to school: they are
subjected to freguent, positive contact with school through their

homes, peer pressure, and reinforcement from teachers, school

.executives, and publicity in the community.

Dwey Lipe and Steven M. Jung state that the recent
stress on accountability in educdtion (Lessinger, 1870) has also
contributed to an interest in incentives. A corollary to
aocountabilify is that programs, perscnnel, or materials and
equipment that do not contribute to desired student performance
ountcomes must face some kind of versgion, possibly elimination,
while thogse found effective should be appropriately rewarded

(Hawkridge, 1970).

Central to the emphasis on incentives iz +the belief
that the new educational programmes of the past decade have not
produced impreésive results and have espescially failed the so
called “deprived” student. Whereas this failure bhas produced
pesgimism in some circles, other educators have thought enough of
the power of currently available technigues to venture their own
capital on a guaranteed-performance-or-no-pay bagis. An
examination of these technigues dsually reveals a heavy emphasis

on technoleogical innovations and “"incentives" to learners.

Thét so called "motivation to lezarn” can be developed

in children by restructuring thelr educational environment was

13



demonstrated with twe strikingly unmotivated groups: auntistic
children were trained to talk (Lovaas, 1988) and convicted
délinquent adolescents with a long history of school failure
improved their reading and achievement test scores (Cohen, 1968)

throuwgh the use of environmental manipulation techniques.

The use of material incentives for learning has a long
and vigorous history in experimental ps&chology. Food, in
particular, has been popular because deprivation level c¢an be
easily controlled. Fruit and cookies or sandwiches were given as
reinforcers to black children in an experimental preschool
located in a'depressed aréa cf Kansas City (Risley & Hért, 18988).
The experimenters sought to develop a correspondence between what
the children said they had done and what they actually had done.
Snacks given at the regular snack time but made contingent on

desired behavior were successful incentives.

Chadwick and Day (1870) ;nd Day and Chadwick (1970)
used food and other material reinforcers in addition to other
types of incentive in a class of 30 black and Mexican-American
students who were all severe behavior problems, The school-
furnished lunch was used as a reinforcer along with school store
items such as candy, gum, goldfish, clothes, jewelry, etc. In
conjunction with the other types of incentive, the vse of these
material incentives was instrumental in improving both social

behavior and academic performance.

Money was used as an incentive to improve reading

accuracy and speed on the Gray Oral Reading Test (Cotler, 19B9).

14



The 88 subjects, fourth, fifth and sixth grade boys, were each
given 75 cents before the experimentl session. Boyvs in the
reward and punishment experimental condition were told they might
win more monhey or lose money depending condition on theilr reading
performance. Control subjects were told that the money was
simply payment for participating. The contingent reward and
punishment condition yielded results that were not significantly
different from the control group results (see also Prince, 1867;
Smith,  1868). ALlschuler (1988) went ohe step further and used
"make-believe” money instead of real money. Each student in his
study signed a contract with the teacher in which the student

'

agreed to complete so much math for so much "make-believe” money.
This s0 called "math game' resulted in significant improvement on
standardized mathematics test scores over the period of a2 =schooil

year.

Arunashree Rao’'s study shows marvellous success of the
incentives program in inceasing the school attendance in primary
schools. The grain preogramme for the 10 villages was started in
September, 1883. Its source of funds was the Tribsl snb-plan
nucleus budget. The distinguishing features of the school
incentives in the 10 specially targetted villages in Linkheda
taluka are (i) a concerted effort to provide these incentives to
all eligible primary school children; and, (ii} the provision of
an additional input - a monthly grain package - to both girls and
boys who maintain an 80 percent monthly attendance. Ten

.kilograms of grain (cdrn) was given to girls and eight to boys.



The school incentives programme in the 10 villages also
included two sets of uniforms for all enrolled students in
Standard I and II, as well as textbooks and slates. These incen-
tives were derived primarily from two sources: The Tribal sub-
plan Nucleus  Budget and the District ZEducation Committee.
Occasionally, cﬁritable organizations donated a few sets of

uniforms te the schools.

The data provided by the anthor indicates that there
was an increase of 100% in enrolliments of male students in
Standard [ from 1882 to 1883 and further increase of 68% in 1984
due to the incentives program. Similarly, for females, the
increase for the same standard and year was 300% and further 100%

in 1884.

16



III. HETHOD AND PROCEDURE:

The .primary cbjectives of the study were to find out
Whéther it 1is necessary to provide some kind of incentive to.
increase the enrollment of rﬁral female students in all the four
provinces of Pakistan and whether the incentives would work in
the form of qash or in soms othe; forms. This chapter describes
the methodology used to address the objectives of the study on

the following, heads:

(1) Sanmple;

(2) TInstruments;

(3) Data collection, and
(4 Data Analysis.

The population for this study consisted of the selected
communities and the District Education Officers of the districts
of the selected communitiegz. The population was identified by =
random sample procedure. Ten percent of the districts sacross
four provinces of. Pakistan comprizing of 10 districts were
selected. Four rural communities were selected in each district.
Two communities were selecﬁed‘héving fewer than 100 househclds
and two .communities were selected having 175-225 households.
.This information was obtained from the 1981 census report and
while seleciing the communities, the approachable distance for

the female research team menbers was also kept in mind. There

17



were 40 communities selected in this manner. Ten percent houses
of thé community were visited in the Province of Baluchistan.
During the course of field work, however, it was found that the
households were 1less in number than the ones recorded in the
census repopt. In the remaining provinces, therefore, an effor§
was made ~to visit 10 houses in the smaller coﬁmunity and 20
houses in the bigger community. But, in those cases where the

community households were less than calculated, less number of

houses were visited. Total number of houses thus wvisited was
5739. Breakdown of the houses vizsited in each community is as
follous: '
Province District Tehsil Community Ho. of houses
‘ visited
EURJAB
Attock Attocl Tass 10
Cheechi 20
Daryva Sharif 10
Mirza Qaim Shah 20
Gﬁjrat Gujrat Lala Chak 10
Khanuwal 20
Heuwsal 20
Chak Dhallu 10
Faizsal- Faisal- Chak No. 233 10
abad abad (Nai Abadi)
' Roshan Wala 20
Jaran- Tibi Jatawan 10
wala Chak No. 240 20
Istabal
Mizafar- Muzafar- Sadaat Colony 10
Garh Garh Khanppur

Kot Adu Basti Mahmood Kot 20
Dhodhi 10
Matwani Wala 20

18



Sukkur

Hyderabad-

Bannu

Mardan

Quetts

Kalat

Instruments:

The research instruments used for this study consisted

of three forms.

Rohri

Pano Akil

Hyderabad

Hala
Tando Muhammad
Khan

Tando Allah
Yar

. Bannu

Mardan

Chamrang

Guetta

Mastung

Forms were develcped to answer

18

Gatanwari
Tando Ali Abad
Gagnaow
Saindad Jatoi

Secahal Sarmast
Colony.

Havat Dzhri.
Bakhshoo Burdi

Ghulam Ali Laghari

Torks

Gandli

Fatma Khel
Kotka Feroz Khan

Surkh Dheri
Cheel Bands
Chamrang

Dundiya

Shaikh Manda
New Balleli.
Jatakabad (Kili
Almas).

Syedan Simly.

Ghazgi
Malkharma.
Killi Imam Bux
(Ishkansg)
Karez Nath.

10
20
20
10
20

10
10

20

20
20
10
10
10
10
20

20

08
08
10
18
10

10

each



objectives identified in the study. Questions asked in the forms
.were déveloped in view of the guidelines provided for the subject
paper in the meeting held at the Academy on June 20, 1988, by the
Director of the BRIDGES Project Prof. Dr. Noel MeGinn. Forms

thus developed were named as:

Form No. 1 Parents (See Appendix A)
Form No. 2 Community Representative (See Appendix B)
Form No. 3 District Education Qfficer (See Appendix C)

All the three formg had =a place for additional
comments . It was felt that additional comments wouid encourage
respondents to give information to this study that the forms had

not covered (See Appendix D).

Data Collection:

4s mentioned earlier, the data collection for the
subject study was carried out during the field work of the
"Girls® Access to Schooling in Pékistan - Mosque School Study.”
Data was collected sccording to the schedule listed at Appendix-E.

Teams for data collection consisted of one male reséarcher and
two female researchers from the Academy and two local teachers to
accompany the female researchers for the purpose of language and
easy access to households. Female researchers interviewed the
District Education Officer and the families of the selected
communities and collected data.on Form 1 and Form 3. The male
member interviewed the community representative and collected

.data on Forﬁ 2 of the subject study.
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Data Analysis:

Editing of coding for data was done prior to the entry
in the computer. All the three forms were entered separately for
each community. Statistical data analysis was done using

Statistical Package:for Social Sciences (SPSS).

Freguency distributions were done for all variables and
tables were wused for graphic illustration. In desecriptive

analysis data was summarized by responses recorded on each form.
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IV. PRESENTATION AND ANALYSIS OF DATA:

To draw conclusions about the objectives of the study,
this section, therefore, presents the results of stated
objectives in table and descriptive form. Data are summarized by
regponses received  from parents, community representatives and’
the District Education Officers for each form. The purpose of
this narrative form is to present the analytieal results of the
study. The questionnaires were developed to investigate each of

the variable identified according to the objectives of the study.

Statistical Analysis:
Ocecupation of the families interviewed
Information was sought about the occupation of the head

of the famiiy on Question No. 2, Form 1. Information obtained

is presented in Table-T.
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Table~1
Occupation of the Head of the Family, By District

e a A R Sa L S A W L i T e e aem A e M et man e e e am e e o ko v = T ————— —_———— - —— ——

Province Distriet No. of *] 2 3 4 ) B 7 8 Hot

Household working
visited
s PUNJAR Attock 80 18 25 7 8 2 -~ - 1 1
. ' Gujrat 50 27 15 3 11 1 - - - .3
Faisalabad 80 16 29 10 4 - - - 1 -
Muzaffarabad &0 7 38 3 12 - - - = =
‘SIND Sukkur 60 31 7 5 49 4 i - 1 2
Hyderabad 50 20 14 6 13 - 2 - 4 1
NWFP Bannu 1] 17 & 168 186 1 1 1 1 1
: Mardan 80 29 16 4 10 1 - - 1 1
BALUCHIS~- Quetta 45 3 18 8 2 1 11 3 1 -
TAN _ Kalat 54 20 17 2 11 - 3 - - -
TOTAL 10 8789 184 185 B3 945 11 18 4 10 8
*¥1= Farmer 2= Labourer 3= Businessman 4= Government Employee

5= Retd. Govt. Employse B= Trained Worker 7= Imam 8= Pvt. Service

Table I represents the occupation of the head of the
family of the households visited oé the selected communities.
Labourérs formed the highest percentage of 32%, slightly higher
than farmers who are 31.8% against 16.4%Z for the government
employees. Head of the families who were not working formed only

1.6% of the total responses received.

In order to find out why do parents send gifls to
school, the Parents, Community Representatives and the District
Education foiceré, all were asked this guestion. Answers are
summarized below by different reasons given by Pﬁrents, Community

Representatives and the District Education Officers:



Table-11

Reasons for sending girls to school

Reasons Parents Community District Education
Representative Officer
No. % : No. % No. %
1. To become literate 217 37.5 21 53.8 5] 50.0
2. To be able to 4 L7 1 2.8 2 20.0
communicate
3. To be able to 31 5.4 14  36.0 2 20.0
manage houscsholds -
affectiyely.
4. To get a job - 57 9.8 3 7.8 1 10.0
5.  Any other. 134 23.1 - - 1 10.0

ODut of the total responses of 579 for parents, 36 did
not give any answer and 134 gave other reasons than the ones

listed above. Many parents chose to give more than one reason

also.

Reasons for not sending girls to school

In order to investigate the reasons for not sending
girls to school this question was asked to the parents in  each
house visited as well as from the District Education Officers.

Answers obtained are summarized in Table~IIIron the next page.
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Table-TII

Reasons. for not sending .girls to school -

Reasons Parents District Education
Officers
No. % No. %

1. No seperate school ‘150 25.9° 1 10.0

for girls.
2. Forgone Income - 7 1.2 g 20.0 -
3 Cost of schooling . 125 21.8 3 30.0
4. Helping hands to mothers 39 B.7 2 20.0
5 Any other reasons. 57 9.8 2z 20.0

Out of the total responses of 579 for parents, 30 did
not gilve any reason and 57 gave other reasons +than the ones
ligsted above. Many parents gave more than one reason also.
Parents reported that npn—existence of geperate school for girls
was the major reason for girls’ low enroliment whereas District
Education Qfficers thought that forgone income was thé major

reason, parents were nct sending girls to school.

Parents, Community Representatives as well as District
Educatioﬁ Officers, all were asked as to what would they suggest
fér_ their government to offer so that parents could send their
Agirls to school? Answers were recorded against the possible

suggestions to be given by the respondents.



Table-IV

Suggestions for Government to increase
‘Enroliment of Rural Female Students

Suggestions Parents Community Distriect Educa-
Representative cation Officers
No. % No. % No. #

1. Separate school 96 :16.8" g 23.1 3 30.0
for girls

2. Free books and 203 ~35.1 ¢ 13 33.1 3 30.0
uniform '

3. School should be 11 1.1 5 iz2.8 2 20.0
located nearby '

4. Any other sugges- g 1.8 12 31.0 2 20.0
tions.

Out of the total respondents of 573 for the parents, 63
parents i.e. 10.8% did not give any suggestions. Some of the
parents gave more than one suggestion. Free books and uniform

ranked highest among the incentives to be given to increase

enroliment of rural femsale students.

QOpinion sbout monetsry incentive

In order to find out whether monetary incentive would
help 1increase the enroliment of rural female students. Parents
as well as Community Representatives and District Education
Officers wére asked whether parents would send girls to school if
government .pald scholarship for each girl. Answers obtained in

ves and no form are summarized in Table-V on the next page.
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Table-V
Effectiveness of Monetary Incentive to increase
Enrollment of Rural Female Students

Total Yes No Blank
Response ———--=—w---== —--—me—sem—n e
N % N 4 N 7
Parents 574 480 82.9 16 2.8 83 14.383
Community Repre- 39 33 84.6 B 15.4 - -
sentative
DEO s 10 8 8G.0 2  20.0 - -

Above table shows that it is overwhelmingly believed by
Parents, Community Representatives and DEO's that 'monetary
incentive would certainly increase enrollment of girls in
schools.

This question was repeated in all the three forms and
the Parents, Community Representatives as well as the Distriet
Education 0Officers were asked to suggest as to what amgunt of
scholarship should be pald per month for each girl to the

parents. Answers received are summarized below:-~-

Table-VI
Cash Amount to be given to Parents as Incentive
Total *1 2 3 4 5 Blank
No. of = —==-v- e e e e it L L

Parents 578 52 9.0 99 17.1 26 4.5 63 10.9 252 43.5 87 15.0
© Community . 38 - - 8 20.5 8 20,5 2 5.1 15 38.5 6 1565.4
DEO s 10 - - 3 30.0 = ~ 1 10.0 4 40.0 2 20.0

1= Rs.10/- 2= Rs.20/- 3=z Rs.30/- 4= Rs.40/- 5= More than Rs.40/-
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Hajority of the respondents in each category agreed to.

give more than Rs.40/- per month to the parents for each girl.
Class level up Lo uhich the cash Incentive should be spplied

This question was asked from Parents as well as from
the Community Representatives. The information received 1is

summarized belaow:-~

Table~VII

Class Level for Monetary Incentives

Respon- | Total ! Blank ! CLASS LEVELS

dents y No. of | Respon- |--m-r-remerm o e m e e e
i Respon- | ses 'TT IIT V. VIII X XI XII XIV Univer-
| ses ' ; sity.

Parents 579 160 2 1 188 9 195 1 6 35 2

- Community 39 1t - 1 i1 3 13 - - - -
Represen- .
tative.

Above table =hows that =almost one third of the
respondents in tlfie case of tHe parents left the gquestion

unanswered, 33.7% asked for the incentive to be provided uptil

10th grade whereas 2Z8% proposed to give incentive till 5th grade.

Among the community representatives 33.3% recommended

incentive upto 10th grade whereas 28.2Z% proposed till 5th grade.

L



This question was asked from parents as well as from
the community representatives. Level of education thought to be
suffieient to ensure the literacy of child by both categories 1s

represented below:-

Table-VIII

Level of Education to Ensure Retention of Literacy

Respon-! Total ' Blank ! CLASS LEVELS
dents | HNo. of | Respon- |~ mrmro e e e e
! Resgpon- | ses bIIT Y VIII X XIT XIV XVI XVII
| ses i l
Parents 579 108 2 274 29 138 . 15 10 - 3
Community 38 7 1 17 - 11 1 - 2 -
Represen-—
tative.

Above table shows that in both cases about 18%
regspondents did not give any answer. More than 40% regarded 5th
grades level of education to ensure retention of literacy in both

cases.,
Level of Education permissible for girls

Community representatives as well as District Education
Officers were asked upto which class in their opinion the parents
of their community or district sent girls to schools. Informa-

tion obtained is summarized in Table-IX on the next page.
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Table-IX

Level of Education permissible for Girls

Respon-| Total ! Blank H CLASS LEVELS

dents | No. of | Respon- |------"-r—r--rrmm e
! Respon- | ses " IT IIT ' VITI X XIT ¥IV XVI
I ses ' d

1 Community

- Represen- '

- ' tatives 39 3 1 4 11 2 11 1 3 3
D.E.Os 10 1 - - 5 - 2 1 1 -
D.E.Os *U 10 | - - 5 - 2 1 1 -

R 10 1 - - 5 2 2 - - -
¥U= Urban, R= Rural

ABove table shows that most commonly reported grade by
the community represeniatives was 5th and 10th grade as both were
reported by 28.2%. In case of the District Education Officers,
they tried to differentiate by Urban and Rural areas of their
district. However, 5th grade in bo£h cases was reported as  the
level of education to which they thought parents send their girls
to school.

Reasons for not sending gZirls to school afiexr 5th and 10th
grade

In order to explore further as to why parents stop
sending girls to school, community representatives were asked to
give reason for the class level given under the level of
education permissible for girls in their community. Answers were

.recorded according to the following reasons:
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1. Ape reason.

2. Cost of Schooling.

3. Helping hands to mothers.
4, Due to marriage.

5. Any other (Please Specify)

Community representative chose more than one reason in
the support of the class level thought permissible by the
parents. However, 20.5%, the highest response recorded "Age” as

the major cause for stopping girls to attend the school.

£
;
‘ T
L}f\ p
In order to find out evidence as to whether theré is
unused capacity imn schools, that is,  that girls are not

attending school where schools are available and places to
receive them, D.E.0Os were asked this gquestion in Question No.6 of

Form-3. Information obtained iz summarized below:

Table-X

Unused Capacity in Schools for Girls

: YES NO
AREA = ——mvmmcmme e
N 4 N %
Rural 7 7070 3 30.0
Urban 5 ~50-.0 5 50.0

Ahove table shows that 70% of the District Education
Officers believed that there is unused capacity in the rural

schools.,
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Resction amopng the parents of boys on provision of
incentives to the parents of girls

In order'to seek opinion whether there will be rezction
among the parents of voung boys in the schools if the.parents of
girls are provided c¢ash incentive, the District Education
Officers were asked to answer in yes or no form. Answers

obtained are summarized below:-—

Table-XI

Reaction Among the Parents of Boys on Provision of
Incentives to the Parents of Girls

Valﬁe N %

Blank 1 10.0
Yes 6 60.0
No 3 30.0

Above tabkle shows that 60% of the District Education
Officers were of the opinion that there will be reaction among
the parents of boys on the provision of incentive for girls to

the parents.

Once asked to express opinion about the provision of
incentive, the respondents felt very excited and were encouraged

to make certain comments and suggestions which could work to

.increase enrollment of rural female students in the school.

About 8% of the parents made no additional comments whereas in
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the case of community représentatives only 2.6% and in the case
of District Education Officers 20% made no additional comments.
Additional comments in all the three forms identifiéd cartain
factors which may be very useful_for policy makers. Following
was a typical comment hade by all the categories of réspondents:
"Government should open separate schools for .girls in each
village.” See Appendix-D for all the Additional Comments made by

Parents, Community Representatives and the Districet Education

Officers.
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V. FINDINGS CONCLUSIONS AND RECOMMENDATIONS:

Three forms were developed to answer each of the

objectives identified in the study.

Eindings by Obdectives:

The first obJjective of the study was Lo £fipnd out
whether 1t Jis necessary Lo provide scome kind of i1ncentive io
increase enrollment of rursl female students.

It was found that incentive in the form of monetary as
well as non-monetary 1is very essential if we really want to

increase the enrollment of students in rural areas.

The second objective of'the study was Lfo find out
whether the parents don’t serd their girls fo school becanse of
hecause of being helping hand Lo mothers.

It was found that out of the above-mentioned variables,
parents generally don’'t send their girls to school because of

direct cost of schoocling.

The third objective of the study was Lo find out
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it was found that there 1s unused capacity in schools
for girls only in few rural communities. Generally it was found
that girls were even going to boys schools and mosgue schoois if
there was no girls school in the community. In 8Sind, it was
found +that in one case boys and girls’ sbhool was  operating  in
one building. The Upper storey was being used for Girls School
and Ground Floor was being used for Boys School. In
Baluchistan, one community co-education was found upto 8th grade

and many & schools were segen over-crowded in all the provinces.

The fourth objective of the study was to find out what
kinds of incentives would be most likely to work, shonld they be
in the form of cash or in some other forms?

It was found that provision of monetary as well non-
monetary 1incentives is required to incresse the enrollment of

rural female students.

The fifth objective of the study was to find eout the

whether that level of education is sufficient to  ensure
retention of literacy.

It was found that mostly primary level of education was
recommended for providing incentives. However, the District
Education Officers objected to this very idea on the ground that
more you give to the people, the more they will demand.
Generally 3rd grade or 5th grade was thought to be the level of

education sufficient to ensure retention of literacy.
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Parents, Community Representatives as well as District
Fducation Officers were given an opportunity to make additicnal
comments. Based on the data and the statements thus made several

conclusions can be drawn from this study.

First, the evidence points over-whelmingly to the fact
that low female enrollment in rural areas reflect conservative
attitudes of parents who will not educate their daughters because
of their traditions. Most commonly held view, therefore, thét
tﬁe people of rural areas value more the economic return to the
-labor of danghters than to the possible future return to a girl
who has received some education is completely rejected. Even in
those communities which were not well-off economically, the
unéducated women expressed the desire that they would. prefer

their daughters to get education rather than work in the house-

hold or in the field like them.

Second, it is gen%ally argued that it is necessary to
provide some kind of incentive to increase the enrollment of
rural female students. Whereas parents as well as community
representatives or District Education Officers, all did nof
favour providing of cash incentive to that extent as much as they
"suggested'to provide seperate schools for girls and these schools

should be opened near each village.

Third, too much stress has been placed on the fact that

people of rural areas do not understand the valune of education or
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_schooling and value more the immediate gain frqm thelr child’'s
labouf than the expected future gain. More than the econonic
gains, people pointed out that the gifls become literate and
learn to manage the household better. The most commonly expected
gains from the education of their daughters were to be able +to
" communicate, to get a job and to get a better life partner who

will also be educated.

Fourth, in classifying'answers by communities as urban
or 'rural it became evident that people do not witﬁdraw their
daughters from schools early because of the opbortunity costs but
because of the age factor or because the séhool is not located
nearbhy.

Fifth, only &a relatively small number of people
withdraw their daughters from school because of the direct costs,
e.g. pens, ink, clothing or because of being helping hands to
mothers, —

Sixth, interesting finding was about the belief that
girls are not attending school where schools are available and
have places to receive them. In fact, this is not a common
prevalent situation. It is happening only in those schools
where there are mwale teachers such as mosque schools or the
schools which are opened in communities which are inhabited by
two rival tribes. This situation is most prevelant in
Baluchistan or NW?P and that too in certain communities "which
need to be;investigated.

Evidence was found to support the fact that providing

incentives would in fact lead to increased enrollment. In



Baluchistan,. it was told that in one community, mosque school
was opened with a promize to parents that 10 rupees for each girl
enrolded will be paid tﬁ the parents each month. Parents waited
for six months but when they saw that govérnment.did not keep

their promise, they withdrew the girl students.

In Sind, cn the other hand, it was told that when pens,
pencils, notebooks and sweets Were_distributed among the students
out of the Zakat fund on the visit of District Education Officer,

the enrolfment of girl increased significantly.

Seventh, even though when asked about provision of cash
incentive in the form of scholarship, it was over-whelmingly
supported, yet, 1irrespective of the monetary or non-monetary
incentives, the girls will come if the schools are opened with

female teachers in each village.

Eight, interesting finding was about the class level
umpto which the incentiveg should be ﬁrovided. People of certain
cohmunities proposéd the provision even uptil University level
whereas generally Vth class was recommended and it was also said

that primary level o education iz sufficient to ensure retention

'of literacy.

Finally, 1ii. was clearly demecnstrated that significant
differences exist in Urban and Rural; Province to Province and
communities within :. district which need to be investigated

-before opening of the school.



This study was limited to a few general issues in  the
problem area of rural female esducation. OCther aspécts such as
the availability of resourees, availability of teachers; avail-
ability of building, facilities and traditional barriers or
statistical data about the girls in each community ete., have
. been ‘excluded. These aspects can be investigated throughly

seperately.

In the present study, a general answer was sought about
différent quéstions concerning the provision of monetary or non-
monetary 1incentive. Study could be done on each community
included in the sample seperately. This study could suggest
particular incentives to be given in each community investigated.
This would give a better indication of the incentives to be given

and what is it that could be given up?

Analysis of the responses received,  however suggest
that the problem of low female ernrollments in rural areas could

be solved by :-

1. A nation-wide compaign using T.V, Radico and mass media
like newspaper or the cover pages of the magazines
should be started stressing the fact that at least
primary education is very important for girls.

2. A detailed needs assessment should be carried out by
the community education representative to provide the
educational facilities for the girls. Thus, preference

should be given to establish g2irl schools on  the
demands of community rather than on political grounds.

3. Scholarships, books should be previded to the children
of poor families. '



10.

Uniform shoud not be imposed on - the primary school
children to ecut down the expenses of parents on
education of girls.

As per the provision of the National Education Policy
(1979), books should be provided free to all the
schools and the distribution. of books should be
followed up ¢ince it was noticed that even in
the mosgue schools where books were being provided,
they were not being received by the students on the
other end.

Existance of Mosgue School in the community should be
made known to the community. Lady teachers may also be
appointed in mosgue "schools to teach the girls
seperately. This measure would increase the enrcllment
of rural female students tremendously.

Mohallah Schools in 8Sind are functioning under the
Special Priority Project and are very sucecessfu. It
would certainly help increase enrollment of rural
femsle students if educated ladies are approached to
open up Mohallah Schools. :

Mobile Audio-Visual Teams may be depunted to impart
education through modern technigues to the girl
students residing in remote aress.

It should be publicised that the rural girls .who

ecomplete  5th grade will be awarded Rs. 1000/~ wheresas

the girls who complete 8th will get Rs.2,000/-. The
cash award distribution ceremony should be arranged in
the community =o that it conld become a self- publicity

arrangement motivating the other parents to get their
girls educated. This will also lead to prepare local
teachers of the sslected communities. '

A system of recognition for the good services rendered

by teachers, parents, students and community
representatives should be made.

40



10.
11.

12.

Aslam Kishwar, 1987 "Fenmale Teachers in Alternate Structures
linking fg:mal systems  of eduecatijon of girls", a paper
presented in National Workshop organized by P.N.E. Wing,
Ministry of Education, Islamabad, Qctober 13987.

Foster, Carl: And Others, March 1981, "Increasing
Reservation Attendance: Ganado’s Approach.”

Hassan, Iftikhar N; “The Attitude of Rural Population
Towards Female Education.” Mimeographed report. Islamsbad:
National Institute of Psychology.

Haves, Lovis D. The Crisis of Edugaiigﬁ in Pakistan,
Lahore Pakistan: Vanguard Books Ltd, 1987.

Jatoi, Harcona, "Female Educalfion in FEakistan” published by
the Academy of FEducationsl Planning and Management, Ministry
of Education, Islamabad.

Khan, Akhtar Hameed “Rural DﬁiﬁlﬂEmQHL in Pakistan',
published by Vanguard Books Ltd., 1985.

Khwaja, Sarfraz, "Promotion of Girls Education in the

Context of Universslisation of Primary Education"” published
by the Academy of Educational Planning and Management,

Ministry of Education Islambad, 1985.

Lipe, Dewey and Steven M. Jung, 1971 "Manipulating
Incentives  to  Enhance School — Learning,” Review of

Educational Research.

Mahmood, Satnam, 1978, "Looking Ahead: the Next Twenty-Five
Years of Women’'s Education in Pakistan.” In "The Prospects
of Women s Education, Today and Tomorrow.” Seminar Report
and papers. Lahore: Pakistan Women’'s Institute, Kinnaired
College for Women.

Ministry of Education, 1977, "Primary School Education in
the VYillages of Pakistan, 1976-77." Mimeographed report.
Islamabad.

National Education Council, 1886, ‘“Primary Education
Improvempent: Desired Heasures.’ Educational Development

Series: 1, Islamabad.
Plannar Corporation, “Incentives in  Education PEroiect
Impact Ewvaluation Report. Final Repart,” Washington, D.C.

41



13.

14,

15.

Qureshi, H.L. "Development Planning and Women”.,  conducted
by Development Studies Institute, Lahore and published by
Women ' 's Division Government of Pakistan, Islamabad.

Rao, Arunashree P., 1985. "The School Incentives Program: A
Caze-Study of the Ambakach Primary School, Limkheda Taluks,
Guirat;"” Indian Institute of Management, Ahmedabad.

Van Sceiver, James, “"Use Rewards fo Boost Student Attendance
{and Public Goodwill)," Executive EHducator; V 8, u 5.

42

S ammra m e Ml e I Irel TUUIONI el e nluel s s ki, ot e e e s



APPENDIX-A

FORM NO.

(PARENTS)
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1 1 1 1 1 1 1 FORM NO. 1°
1 1 1 1 1 1 1
(For AEPAM use only) {PARENTS)

INCENTIVES FOR RURAL FEMALE STUDENTS

Q.No.1. Province: District:

Village: House No:

Q.No.2. Occupation of the head of the family:

5 1. 3 Farmer E
| 2. | Llabowrer !
© 3. ! Pusinessman |
| 4. | Government employee |
| 5. | Retircd Government employee |
| 6. | Any other (Please Specify) |
t ) - i
g.No.3. Why do parents send girls to school?
| 1. | To become literate 5
\ 2. ! Tobe able to commmnicate :
| 3. ! To be able to manage household effectively |
P 4. 1 Togetago :
| 5. | Any other (Please Specify) !
. i i
Q.No.4. ¥hy parents don’t send their girls to school?
| 1. | No seperate school for girls |
\ 2. | Toregone Tncome |
, 8. | Cost of Schooling !
! "4. | Helping hands to mothers |
e e e e e e
5. ! .Any other (Please Specify) !
|
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8.No.5. What would vyou suggest for your government to offer so
that parents could send their girls to school? :

e Lk mm e e a b mmm A v et mam o e e e T = e = e = o . — am . = v ——— -

! 1. V Seperate school for girls '
el o e e :
V2 ! Free books and uniform !
o o e e H
' 3. | School should be located nearby |
1] ] t
[ [ Batetatahanhe it 1
I /' Any other suggestions H
i ! (Please Specify) !
; | v
g.No.B. Wonld parents send girl to school if government paid

scholarship for each girl?

V1.V Yes /
e om e e !
P2 ' No !
' i i
Q.No.7. What amount of scholarship would you suggest to be paid

per month for each girl to the parents?

Y1, ! Rs. 10/- '
o m——— | e e |
2. ' Rs. 20/- -1
mmm——— | o e e e |
3 ! Rs. 30/~ i
jm— - o e e H
' 4. ' Rs. 40/- l
- = e /
I 5. ! Hore than Rg.40/- |
1 ) ]
1 ] 1
Q.No.B. What class level would you suggest up to which the cash
incentive should be applied?
Class:
Q.N0.9. What 1level of education do vou think is sufficient to

ensure the literacy of child?

Class:
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Q.No.10. Additional Comments:
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APPENDIX-B

FORM NO. 2-
(COMMUNITY REPRESENTATIVE)
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1 1 1 1 1 1 1 FORM NO. 2
1 1 1 1 1 1 1
(For AEPAM use only) (COMHUNITY REPRESENTATIVES)

INCENTIVES FOR RURAL FEMALE STUDENTS

Q.No.1. Province: District:
Village: House No:
G.80.2. Name of the Community Representative:
Q.No.3. Dcecupation:
v 1., YV Farmer !
| I, b e e s e e e e T = e S T v e Ak T e e ML A S e Ao e o At e ——— I
] } )
' 2. + Labourer '
| . b e o e e e e e et e e e e e e e = am s ]
] i ]
b3, i Businessman ,
[ b e e e e e e g ——— et = e 1
1 1 ]
L4, 1 Government employee !
| e e e = = b ot e e o e e e e . s e o rm v vm — Y — — = — 1
! t i
! 5. | Retired Government servant !
| B b e e e e e e e e o o e e e o e — —— —— e o —— t
1 ] t
' B. ' Any other (Please Specify) H
; i |
Q.No.4. How long have you been residing in this community?

{Specify in years and months)

Years: Months:
8.No.5. Are girls of your community going to school?

v 1. 1 Yes !

= oo |

T2 i No

] |

1 i
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Q.No.6. Why do you think the parents are sending their girls to

school?

[ i To become literate !

| b e e e e e e e e e e e e = o~ e s o 1> = o = s v = e T7a e o s i

] ] i

2. 1 To be able to communicate '

| D e e e e e e e e e e e e e e e e e e e e e e e e o e e e et . —— o — 1

i . 1 . [

' 3. | To be able to manage household effectively !

| I o e e e e et e e e e . vt e e - e P A T e T A e ke s s T A —— P A — = A 1

I ] 1

' 4. 7 To get a job !

| S B e e e e o o e e e e s e s P A —— T A A e A o A e A — e ot ]

i 5. | Any other (Please Specify) H

4 ! 3

i 1 ¥
Q.No.7. Up to which class do you think the parents send their

girls to school?

Class:

Q.No.8.  Why do the parents stop sending their girls to school
- after the above-mentioned class?

5 1. E Age reason t
________________________________________ |
E 2 } Cost of Schooling- }
| 3. ! Helping hand to mothers :
i 4. ! Duc to Marriage }
| 5. | Any other (Please Specify) |
' i
g.No.g. What would you suggest for vour government to offer so

that parents could send their girls to school?

E 1. E Seperate school for girls E
g"hé'*'g__é;é;‘gééié“;;&_iiiééi; """""""""" {
| 3. | School should be located nearby |
5. | Any other suggestions '

1 ]
i ]
: ! (Please Specify) !
! ’ i
] ]
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.Q.NO.IO.

B.No.11.

Q.No.8B.

@.¥o0.9.

Q.No.10.

Would yon send vour girls to school if government paid
scholarship for each girl? s

1.t Yes :
] [}

i 1
1 I
k \
¥ 1

What amount of scholarship would vou suggest to be paid
per month for each glrl to the parents?

S

i 1. E Rs. 10/- E

AR

3. i Bs. 30/~

4. | Bs. 40/~

5. | More than Rs.40/- |
.

What class level would you suggest up to which the cash
incentive should be applied?

Class:

¥hat level of education do you think is sufficient to

ensure the literacy of child?

Class:

Additional Comments:

1..
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1 1 1 1 FORM NO. 3
1 1 1 1

(For AEPAM use only)

(DISTRICT EDUCATION OFFICER)

INCENTIVES FOR RURAL FEMALE STUDENTS

Province: District:

Name:

How long have you been DEO in this district? (Specify
in years and months) -

Years: Months:

Up to which class do you think the parents send their
" girls to school?

Class: .

Is there unused capacity in schools for girls?

(xS

Reasons for answer to Question No.8.

1.
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@.No.B.

Q.No.9.

€.No.10.

8.No.11.

Why do parents send their girls to school?

E 1. ; To become literate

| 2. ! Tobe able to communicate
. 5. | To be able to manage household effectively |
i 4. ! Togetagob
{ 5. | Any other (Please Specify)
i '

E 1. E No seperate school for girls }
________________________________________ ]
} 2. 3 Forsgone Income }
}_'éf“"}—“6;22_2}“;;£;;11;; """""""""""""" :
}“'Ef"""'BQEEEQQ_LQQB;_E;";SEB;}; """"""" !
¥

Any other (Please Specify) {

Would proposals to provide incentives for rural
students lead to increassed enrollment?

Reasons for answer to Question No.10.

1.
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Q.No.12. What would you suggest for yvour government to offer so
that more girls could come to school?

o1, i Seperate school for girls |

I

€ 2. g Free books and uniform 'f

g“";‘*‘f"“;;;;;;“;;;;;;';;“;;;;;;g“;;;;g;”g

'_mgfa_{H*QSQHSEQQQ-QQéQQQEEQQQ ___________ '
:I

(Please Specify) !
]

@.No.13. Would parents send their girls to school if government
paid scholarship for each girl?

Q.No.14. What amount of scholarship would vou suggest to be paid
-per month for each girl to the parents? :

1. ! Rs. 10/-
2. | Re. 20~ {
f—“éf—_F__iéf_éﬁ}: __________ 5
e TRe e T
{"_gf——{__QQEQ_EQQE_ééfié;:_i
. ! :

@.No.15. ¥Would there be reaction among the parents of young boys
in the schools? .

[aV]
=z
()
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@.No.168. Additional Comments:
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01.
02.
03.
04 .

05.

06.

07.

08.
03.

10.

11.

12.
13.

14.
15.
186.
17.

18.

19.

ADDRITONAL COMMENTS

PARENTS ;.

Free books, uniform, schelarship and other facilities
should be provided. '

Girls® School should be near the village,

There should be seperate schools for girls in  every

village.

Girls are not going to school for different reasons
{marriage, to take care of other children).

Parents should be motivated to send the girls tb
schools.

It is against the customs to send girls to school.

Facilities 1like electricity, water, furniture and
Medical should be provided.

Urdu should be enforced in schools.

Girls cannot attend school Dbecause of transport
problems. ’ -

Incentives zhould be given after class 5th. Incentive
must for girls.

Education should be made compulsory.
Security for girl student should be provided.
Girls should only be given religious education.

Education is very expensive. It should be free.

Demand of seperate Middle and High Schools for girls.

Demand for lady teachers.
Ladies don 't understand about incentives.

Parents want to get their girls educated but no girls’
school in the village. Money does not make difference.

No school going girls in the heouse.
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20.
21,

22,

23.

01.
02.
03.
04.
0s.
08
07.

0s.
9.

10.

L 01.

0Z.

If a school is opened and people send the girls then we
can think of sending the _.irls to schoeol. ;

Even educated men cannot find job, why to educate
women?

Girls should get the education, then they get good
match for marriage.

Even if we are poor, we are sending all children to

school.

CQMMHHIIK REPRESENTATIVES:

Maximuom facilities should be provided in the Mosque
Schools.

Seperate Girls”® Schools éhould be established.

Faeilities like Electricity, Water and Latrines should
be provided.

Building of Mo=que School shonld be constructed with
boundary wall.

Seperate High School and Colleges for Girls should be
made. .

It is against the custom and traditions to send the
girls to schools for education.

Every girl school should have female staff, teacher,
pecn, clerk and mali. ‘

Transport facilities should be provided.

Poor people =hould be.financially helped to educate
their children. .

Vocational schdols for girls should be established.

DISTRICT EDUCATIOQN QFFICER:

Incentive should be given to children.

Female staff like, ﬁeacher, clerk, peon -should be
appointed.
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03.
04.
03.
06.
07.
08.

0g.

10.
11.

12.

13.

14.

15.
168.

.

Furniture, Electriciﬁy, Water shonld be preovided.
Seperate gchools for girls should be established.
Parents are against the education of girls.

Free books, uniform, scholarship etec., should be given.
Schools should be nearby in every village.

Education standard of the female teachers is very low,
it should be increased.

Full-time Pesh-Imams should be appointed in each
Primary School.

Incentive in the fofm of eash should not be given.
Fee for education should be increased.-
Lady teachers be provided.

Parents of the boys will object if the . incentive 1is
given to the parents of girls.

SDEQ should be provided transportation to take teachers
to the rural areas.

Interior sllowance should be given to the teachers.

Female students should not .be charged any fee.
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APPENDIX-E

SCHEDULE OF DATA COLLECTICHN
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SCHEDULE OF DATA COLLECTION

PROVINCE DISTRICT TEHSIL COMMUNITY DATE OF VISIT
PURJAB:
; Attock Attock Tass Oct. 8-11, 1988.
Cheechi ~do-
Darya Sharif ~-do-
Mirza Baim Shah ~do-~
tujrat Gujrat Lala Chak Oet. 12-17, 1888,
- Khanuwal ~-do-
Meuwal ~do-
Chak Dhallu -do-
Faisal- Faisal- Chak No. 233 Gct. 22-26, 1988.
abad abad (Nai Abadi)
Roshan Wala -do-~
Jaran- Tibi Jatawan -do-
wala Chak No. 240 ~do~
Istabal
Muzafar- Muzafar- Sadaat Colony Oet. 27~-31, 1988
Garh Garh - Khanpur
Kot Adu Bésti Mahmood Kot -do-
Dhodhi ~do-
Matwanl Wala -do-
SIND:
Sukknr Rohri Gatanwari August 28-Sept 2,
Tando Ali Abad 1988
. Pano Akil Gagnaow -do~-
- _ ' Saindad Jatoi -do-

Hyderabad Hyderabad Scahal Sarmast Sept. 2-7, 1988.

Colony.

,.
L]

Hala Hayat Dahri. ~do-
Tando Mohammad Bakhshoo Burdi ~do-
Khan
Tando Allah  Ghulam Ali Laghari ~do-
Yar
Contd. ..
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o

N.W.F.P
Bannu
Mardan
BALUCHISTAN:
Quetta

Kala.

Bannu

Mardan

Chamrang

Buetta

Mastung

6z -

Torka
Gandli
Fatma Khel

Kotka Feroz Khan

Surkh Dheri
Cheel Banda
Chamrang

Dundiya

Shaikh Manda
New Balleli.
Jatakabad (Kili
Almas),

Syedan Simly.

Ghazgi
Malkharma.
Killi Imam Bux
{Ishkana)
Karez Nath.

Sept. 24-29 1988.
,...do_.

September 28 to
October 04, 1988.

-do-~

July 7-18, 1988.
-do-
..do_

._do._
~do



