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Review of the design, vuse and impact of the Evaluation
Instrumants developed for grades K-6 in E1 Salvador

E. Schiefalbein
Decambey 17, 1996

Executive Summary

The positive comments on the widely distributed Manuales de
Fvaluacion and complementary instruments and therr substantial
use reported by a sample of teachers, the rise i1n group work in
classrooms, and the increasing interest of teachers in active
learning --tegether with the consistency of such instruments
with the national curriculum and textbooks-- show the high
quality of evalvation instruments developed Zfor grades K-6
However, the record keeping 1involved 1n fthe Registro de
Evaluacion 15 time consuming and more related to summative
rather than %to feormative evaluation In fact, teachers are
assumed to be able to improve their teaching, but suggestions
for improvement are too general

The findings of the evaluation process also provide the basis to
revise the curriculum. Furthermore, to enhance the guality of
wnstruments utilized to evaluate teaching and learning processes
in basic educacion within Bl Salvader three activities deserve
special attention texthooks should be continually wmproved
following the evaluation findings; evaluation instruments should
be graduvally inteqrated into the learning materials [mainly in
textbooks rather than as suggestions for teachers to implement),
and evaluation items in achievements tests should be reviewed in
oxder to make sure the consistency with the main goals of tha
reform

The main recomendations deal with 1increasing the impact in
formative evaluation and using the evaluation findings for
monitoring {he reform process

- further improving the Manuales de Evaluacion 1in a third
version to provide evaluakion materials for direct trial of
students

- further improve the guality of textbooks Lo eventually match
the quality of instruments util:ized to evaluate teaching and
learning processes 1in basic educacion within &l Salvador
{ideally antegrate evaluvation in textbooks)

- revlise present curricula objectives and evaluation items 1in
achievements tests in order to make sure the conslstency with
the main gozls of the on~going reform

~ deliver more teacher training {but aintegrating training on
curriculum, evaluation and teaching methodalogy) -

- organize peraodical meet.ngs of goups of teachers working in
the same neighborhood, to handle doubts generated by the use of
new teaching technologles

- launch an steering committee 1ntegrated by representatives of
Carriculo, Capacitacicn, Materiales Educativos, Evaluacion and
Statiskics to review the available evidence and define a
coordinated program of action

Pzs1
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Review of the design, use and impact of the evaluation instrmments
developed for ygrades K-6 an El Salvador

Pozitive comments, substantial use, and wide dastraibution of the
first version of the Manuales de Evaluacicon and complementary
instruments are reported by a sample of teachers (Refs 2-3) and a
rise 1i1n group work in classrooms and 1ncreasing interest of
teachers 1n active learning has been detected 1n a small survey
carried out by the Programa de Apoyo a la Reforma Educativa (Ref
1} These findings, the consistency of such 1instruments with the
national curriculum and textbooks, and the consistency of the
achievement scores with those of other countries in Latin America

(ref 24), show the high cuality of evaluation instruments
developed for grades K-6.

To enhance the qualiaity of instruments utilized to evaluate teaching
and learning precesses in basic educacion within El Salvador three
activities deserve special attention+  texthooks should be
continually improved following the evaluation findings; evaluataion
instruments should ke gradually integrated into the learning
materzals (mainly in textbooks rather than as suggestions for
teachers to design in detzil and then te implement); and evaluation
1tems 1in achievements tests should be reviewed 1n order to make
sure the consistency with the main goals of the reform.
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1 The wide training on and use of Evaluation ainstruments

Both the Programa de Apoyo a la Reforma Educativa study on
classroon processes (ref 1) and the INCRE report on the traiming
of teachers in the use of of Manuales de Capacitacion (Table 4,
ref n) show that such training had reached most teachers.
Furthermore over 97% of teachers have received the first wversion
of the Manuales and some 50% "reported” they were implementing
evaluation activities (Table 4, ref 2), also half of teachers
reported full understanding of training sessions (Table 3, ref
3).

Teachers report that manuals are helpful devices for improving
quality of education, but they would like to have instruments
that would be easier to administer, require less time to
documant and be more useful in formative evaluation Overall
near half of the teachers reported that the Manuales are well
designed and are operational, but the use of a new type of
teaching activity generates doubs that should be handled in 2
systematic way, probably through periodical meetings of goups of
teachers working an the same neighborhoed. The Manuales
finalized 1in late 1995 have examples for cne unit in each
subject of a given grade (38 for infant education, 38 for grades
1-3, and 40 for grades 4-6)}, with detailed instructions for the
teacher to carry out the evaluation. However, bits of evidence
suggest that teachers are spending a lot of time develeping
their own evaluation activities for other umits (chviously thas
15 a good thing for teachers to do, but may not be feasible
given time constraints) Furthermore, given the present gap
between the design of learning experiences and the evaluation of
those experiences, there 1s too much reporting to be made in
terms of sumative evaluation (Ref 12 and 13) rather than
emphasizing formative evaluation.

Therefore, the cquestion 18 should the efforts be focused 1in
helping teachers to design the specific evaluation processes or
should be in helping teachers to carry out formative evaluation
with suitable evaluation materials® The second option involves
a second question 18 it possible to further wimprove the
Manuales in a third future version so that evaluation materials
for direct trial of students would be provided. In that case the
evaluation materials should be 1incorporated directly with
textbooks and other c¢urricular materials In any case,
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evaluation activities should be included as part of the
Programas de Estudios, rather than as separate publications

Three issues linked to a massive use of the evaluation materials
can be i1dentified: (1) taime required to carry out the evaluation
process 1s an 1integral part of the lesarning process or 15
considered (only) as a control activity?, (11) which 18 the cost
of the materials used 1n the evaluation process and how 1t will
be supplied to teachers®, and (111} given that evaluation
instruments have been prepared for a substantive sample of
learning activities (examples for one unit in each subject of a
given grade), who 18 going Lo prepare evaluation instruments for
the rest of the units of each program?

The three questions have a feasible solution 1f evaluation
activities are included as part ¢f the learning materials (thus
reducing the amount of work teachers must spent 1n class

preparation}) This alternative 1s discussed below as part of the
recommendations

In the nmeantime evaluation only confirm poor teachang
strategies; the Manuales (Refs 6, 7 and 8) offer solutions that
have limitations (for example, assuming that ne materials are
avallable the Manual suggest the teacher to dictate a one page
text and then to read it 1n silence, see Ref B, p.24), and
present poor teaching strategies include 1inability to prepare
relevant evaluation of the remaining objectives (even 1f they
can prepare the materials 1t will take too much time that may
reduce class time} However, the process already carried out may
have ceontributed to the positive impacts commented below.

2 The rise in group work in basic education

There has been a rise in group work in basic education in the
1993-1196 period that should be related with teacher training
and evaluation. Group work was observed in some 30% of a small
national sample of state schools (49 classrooms) nterviewed 1in
late 1996 (Ref 1). This figure 15 much higher than the 10 % 1n
fourth grade reported in 1993 (Ref 15, p. 247)

The rise 1n group work 1s a haint of positive changes taking
place 1n the learning-~teaching processes Group work usually
invelves active learning and regquires the teacher to help
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students to learn rather than to transfer information for
students to memorize 1t

Group work 1s recommended as a general strategy for ralsing poor
achievement levels detected in any evaluation (Ref 8 p. 9).
Howwaver, there are no materials available for teachers to
generate relevant learning group experiences

3 More interest in active learning, but problems to genarate it

An increasaing nunber of teachers are showing interest 1n active
learning methodologles. However, thosse teachers do not always
use the active pedagogy to achieve learning ocbjectives defined
in the Programas de Estudio (Ref 1) and more and better trainang
1s required. 35% of a small sample of teachers reported that
group learning 1S a highly efficient, but still in 75% of class
processes observed the teacher was the main actor In fact, 86%
of the sampled teachers were using Cipotes texts, but 72% of the
users dictated information or asked students to copy some
pavagraphs.

On the other hand, half of the teachers reported that evaluation
materials are used to generate 1interesting activities (Table 8,
ref 2). Over 40% of teachers are pleased with the variety of
materials (Table 10, ref 2) and some 20% of teachers reported
increased students' participation {Table 7, ref 2},

Teachers are 1n agreement with the new programms (Ref 4,
Resumen} and are willing to implement them However, they are
uneasy when having to transferm the topics and examples in
detatled maps or instructions for developing learning
experiences (Ref 4, Resultados 2, 7 y 8}, and this process takes
tco much time Teachers ask for learning materials with all
routine planning already prepared for final adaptation to
specific c¢lasaroom conditions Special help 13 requested to
implement opportunities £or adding the wvalue dimension of
learning (Ref 4, Resultado No 1). Furthermore, they want
carefully tested materials that have a high probability of
solving the learning problems (Ref 4, Resultado 3}, and this is
a demand that ¢an only be met i1f the learning materials have
been designed as a design-research process
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More teacher training 1s reguired But training 1n evaluation
should be 1integrated with training on curriculum and teaching
methodology, further clarifying that gvaluation is an integral
part of the learning-teaching process, PFeer support among
teachers should also be supported {and organized) as part of the
on—goang teacher training up-grade activities.

4. Consastency of instruments, national curraculum and textbooks

Tests and Evaluation Manuals are consistent with national
gurriculun, but differ in their validation procedures. While
tests are carefully validated, evaluation activities (that are
assumed to be carried out mainly by teachers themselves) would
not benefit from careful formative experimental Lry outs,

Tasts are based in the the revised "Programas de estudio™ (ref
3) and are also congsistent with available textbooks (Ref 21, 22
and 23) However, this exercise zlso shows the heavy enphasis of
present curricula in grammar and orthography rather in the use
of language for effective communication Five (out of nave)
gbjectives deals with accents, parts of sentences, verbal forms,
nouns, and adjectifs.

Test 1tems were validated three times in 1994 (Ref 15 p. 2) and
four times in 1995 and a careful statistical analysis was
carried out after each trial (Ref 16 p 2}. Instruments can, of
course, be further improved but there 15 a reascnable
expectation that results are reliable {(and the scores commented
below are similar to the averages of other Latin American
countries reported rn Ref 24},

Careful attention was also paid to admnistration of tests

there 1s an eucellent "Manual de Aplicacion™ (Ref 12), the
national team that administered the test was trained, and not a
single test was missed (Ref 15 p & and Ref 16 p. €).

The Manuales de Evaluacion suggest "Puntaje y Calificacion™ for
each of the proposed evaluation activities, but there is no
clear evidence of their value, nor suggestions on how to improve
teaching 1f scores are too low
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5 Reliable evaluation of the leatning process

Evaluation materials have detected a sericus problem an
comprehension of reading. Eleven items dealing only with
understanding the meaning of a picture {Item #25), or popular
expressions (Items #14 and 21) or short paragraphs are selected
for the analysis, therefore n¢ differences 1in the topics
presented by the teacher may affect the findings (Annex 1},

Only one (item #11) shows that more than half of the 3184 third
grade students understood the neaning of a short paragraph B&Bnd
in four items {out of eleven) the percentage of correct answers
was egual to or less than 30% (close to the 25% of correct
answers corresponding t¢ random success, given that a four
alternative test format was used in third grade}. Even 1f there
may be some un¢lear alternatives in a couple of items {that may
panalize some students), the low rate of correct answers in the
whole set of eleven i1tems show a serious reading problem.

Furthermore, 25% of third grade students tested in April 19893
{21% and 32% ain =imilar tests administered in October 19%4 and
April 1934} were able to "select a judgement stated in a text";
19% {16 and 20%) were able to "identaify the main 1dea 1n a
short paragraph”; and only 12% (6% and 11%) were able to
Yidentify the mean 1dea 1n a popular expression” (figures in
parenthesis corresponding to the other two tests. See Ref 15,
P 33 and Ref 15 p. 20) tnly 7% of the fourth grade students
were able to "identify the main 1dea in a literary or scientific
paragraph™. (Ref 15, p. 22}.

There 1s a need to target the curriculum objectives on reading
and writing, to train teachers in this area and to further
1mprove textbooks including detailed instructions that can help
students to understant de meaning of those ainstructions ({(in
group work with the best students helping other classmates).
Further efforts to select the fundamental objectives and munaimal
contents should be carried out

Items 1included 1n Annex 1 d¢o not depend on the amount of
"content" covered by the teacher Reading ability 18 a basic
educational objective that 1s not linked with specific contents.
Therefors, the percentage of correct answers for each of those
items iz not affected by the fact that teachers “cover” only
half or three quarters of the expected curriculum,
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Differences are not too large between urban and rural schocls
(Ref 16, p 24}, therefore, low scores cannot be explained 1n
terms of geographical samples biases. Finally, the 3145 missing
cases in the third grade frequency tables are not a problem
They correspond te fifth grade students, because grade 3 and 5
tast vesults were in the same data base at the time the tables
were prepared.

6 Evaluation materials, learnang, records and evaluation time

There 18 an unbalance between the excellent evaluation materials
and the apparent inability of teachers to generate interesting
and effective learning experiences for students The evaluation
of student progress should be an on-going part of the
lerarning/teachiny process and teachers would benefit from the
necessary training and support to implement what 1s in fact a
pedagogical innovation

At this wmoment the main suggestion would be to use the
evaluation materials as a source of learning and to adjust the
textbooks to the type of learning experiences tested in the
materirals. See for example the high quality of the activaty
generated for evaluating lenguage objective 1.5 (Ref 3} or the
many suggestions included in the sample of evaluation activities
presented to teachers in the "Manual de Evaluacion” (Ref &)

Tharefore rather than spending too much time keeping a careful
racord of poor present achievement levels {(1n fact meinly feor
summative evaluation purposes), morg Time should be used 1n more
effectaive design of learning experiences or (even better) ain
using well proven learning materials that can ensure higher
order learning levels.

On the other hand waluable information has been collected on
curriculum (mainly programs) implementation (Ref 4 pp. 16-17).
For example, 1n addition to the low emphasis in languaje as a
communication tool, i1t has been detected that one third of
teachers will cover less than half of the four language units
prescribed in the curriculum and no teacher will cover the last
unit Furthermors, there 1s a need to link learning experiences
with the socioceconcomic context of students
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7 Reccomendations

The malin recomendation deals with the possibility of i1ncreasing
the impact in formative evaluation This recommendation involves
elimination of the "Libretas™ (Refs 10 and 11) and further
impreving the Manuales in the next (third) version so that
evaluation materials for direct trial of students would be
provided In fact the third version of the evaluation materials
could be integrated directly 1nto the textbooks for an i1deal
solutien,

In any tase, the quality of textbooks should be continually
wmproved to eventually match the dquality of instruments utilized
to evaluate teaching and learnhing processes 1in basi¢ educacion
within El1 Salvador. Textbook improvements should follow the
avaluation findings in curricula contents (for example emphasis
on use of language rather than in learning grammar rules) as
well as gradually integrating the evaluation instruments into
the learning materials (mainly in textbooks)

At the same, evaluation items i1n achievements tests should be
reviewed in order to make sure the consaistency with the main
goals of the reform. Present curricula cbjectives do not
necessarily match with those goals (Ref 17) Revising curricula
fand fthen evaluataon 1tems) 1s important because evaluation
items convey a <¢lear message to teachers about which are the
really important goals. The findings of the evaluation process
also provide the basis elements to revise the curriculum, For
example, the analysis of data on language suggest the need for
reducing the emphasis in grammar and orthography and targeting
in the use of language for effective communication.

More teacher trailning -—lntegrating training on curriculum,
evaluation and teaching methodology—— 18 reguired. Many
teachers are requesting practacal training (Ref 1), Furthez
clarifying that evaluation (especially formative evaluation) is
an 1integral part of the learning-teaching process. Use of
formative evaluation should be fostered

The use of a new type of teaching activity generates doubts that
should be handled 1n a systematic way, probably through
periodical meetings of goups of teachers working in the s=ame
neirghhorhood. Teachers already support each other to implement
new teaching strategies On-going pesr support should be
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further supported through perigdical greoup meetings that
reinforce the ability to sistematically review daily practices

An steering committee aintegrated by representatives of
Curriculo, Capacltacion, Materiales Educativos, Evaluacion and
Statistics should review the available evidence £from their
different perspectives and define a c¢oordinated program of
action on the. revision of curriculum, evaluation, improvement
of next editions of texthooks, teachers upgrading, preservice
teacher training and monitoring ©f reform implementation.

P 111

ip
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MINISTERIO DE EDUCACION
DIRECCION NACIONAL DE EVALUACION E INVESTIGACION

PROYECTO SABE: Sohdificacion del Alcance de Educacién Basica
Septiembre de 1996

PRUEBA DE LENGUAJE

32 GRADO

“Los nifios y nifias reciben sus primeras ensefianzas en la
familia. Dentro del hogar se forman como personas ttiles, Alli
practican el amor y 1a cortesia. También aprenden a respetar a
los amigos y a otras personas. En su hogar, los nifios v 1as mifias
aprenden a ser honrados y colaboradares”.

La 1dea principal en la lectura antentor es que Los wifios y las milas

A)  colaboran en el hogar
By  son respetuosos con fos amigos

C)  aprenden el wabajo en su hogar

D) comienzan su educacion en la famihia
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“,Todo es alegria! Las personas hacen contentas su frabajo. Los
zapateros silban, las secretarias sonrien, los albaiiiles cantan

alegres canciones y los vendedores, entusiasmados, ofrecen
frutas”.

Segun 12 lecturs aruenor, los trabajadores dermuestran ser

A)  saludables
B} canfosos
C) alegres

D) atentos

“En la casa de fio Manuel fienen un conejo. Es blanco y suave

como el algoddn. Salta por la hierba y come hojas tiernas. Es
muy listo y travieso”.

Segun la lectura antenior, (cémoa es fisicamente el conejo?

A)  Saltaen la hierba
B) Come hojas tiemas.

C)  Es listo y travieso.

D)  Es blanco y suave.

G 1996 MINED/SABE LENGUAJE 3K
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“{.a maestra nos habld esta mafiana de la enfermedad del ¢élera.
Dijo que para evitar esta enfermedad, debemos lavarnos las
manos antes de comer. Nas recomendé lavar las frutas y
verduras que comemos. Dijo también que debemos hervir el
agua que bebemos. Si hacemos todo esto alejamos el peligro de
enfermermarnos del cdlera”.

Cudl es la wdea principal en la lectura antenor?

A)
B)
O
D)

El tratamiento del agua
Aprender sobre las frutas
Aprender sobre ahmentos.
Evitar la enfermedad del cdlera

//

“Al salir de su casa, Carlos vio a un anciano que no podia cruzar
1a calle. El lo ayudd amablemente a llegar a 1a otra acera”.

Segin la lectura amtenor, Carlos demuestra ser

A)
B)
<)
D)

atento
honrado
respetuoso

tranqutio.

+Qué sigmfica el sigmente cefrin?

“En boca cerrada, no entran moscas”.

A)
B)
&)}
D)

Al hablar entran las moscas
Hay que hablar con voz suave
No hablar mis de la cuemia

Las moscas entran por la boca
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“Jacinto es un famoso pescador. Vive en un rancho frente al mar.
Es moreno y musculoso. El dia sibado vende sus pescados enla

plaza del pueblo y el domingo toca su guitarra”.

Segiin 1a lectura antenor cémo es fisicamente Jacimta?

A)
B}
of
D)

Toca gunarra
Vende pescada
£+ moreno y muscuioso

Es un famoseo pescador

sCarmen Yene una bonita familia, La mamd prepara la comida, el
papé limpia la casa. José, el menor, lava los trastos y Carmen hace
las compras”.

Segiin la lectura antenor, la fanulia de Carmen es

A)
B)
8
D)

amistosa
amable
canfiosa
¢colaboradora

. Qué significa el siguiente dicho poputar?

“Tndio comido al camino”.

A)
B)
15
D)

Hay que comer en el camino
Irse despues de comer

No se debe comer caminande
La comuda esta en el cammo



27.

C6mo es fisicamente la mujer que aparece en el dibujo?

A} Esjoveny de cabello oscuro
BY Conversa con su amigo

C) Esalegre y amustosa

D) Ve en el campo,

“Todos los nifios y las milas tienen derechas iguales. No importa
su color, sexo, idioma o religién, Tienen el derecho de creceren
forma sana y noxmal. Tienen derecho a educacién y respeto.
También tienen derecho a una buena alimentacidn, vivienda y

atencién médica”.
La 1dea pnncrpal en la lectura anterior, es que  LOS mifios y \as miiias,

A) crecen en forma sana.
B} tenen derechos

C)  separecen

DY  uenen una rehgmon
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Feviaw lof &ha desasign, uss ard .mpact of the evaiualion
1metruments develaped for grades ¥W-6 1n El Zalvador

i

! E. Schiafslhawn

f Movembar 20, 1925
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The positive omments on the widel, distributed Manualez de
Evalua:agﬂ and complemantary Instrumesnis and their s-tstantial
us= vaported by a sample of teachers, the rise in group work in
classrsame, and the lncraasing interest af teachers in achive
lsa*ming —together with the onsissency of such 1nsiruments
with the national curriculum and te+tbca<= show  the high
auality jof avaluation instruments developed “or grades V-£,
|

i

The findingzs of the evaluatior process also provide the basis
elemerts to revise the curriculum. Furthermore, t2 antance the
qn-1itviaf instrurante utilized 2 avaluaste tzaching and i=arning
processes in basic educacion within El Salvador three activities
dessrve! spaczial attention: texitbosokszs should ba continually
improved following the evaluation findingss; evelustion
insbruménts should be gradually integrated into the lsarning
matarials ‘tmainly in textbooks rsther +than as suggastions for
teachers to implement); and evaluation i1tems in achievements
tasts shauld be reviewed in ovder io hake sure the consistency
with the main goals of tha reform.
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ve comments, sSubstantial use, &nd wide distribut:on of the

detected 1n & emsll survey carvied out by FEFADE fRef
nutcomes and the consisteney 2f surh irss-unsnts with
2! gcurriculum and texttooks cshow the high qual:ity of
on instruments develapsd for gradez H-§,

e —g—

tha nat
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To  ephance the guality of insSrumente otilized to evaluate
tsachﬁng and ls=arnming procas=2s in bagic educscion si1thin EI
Balvador three activities dessrve gpec:al attentian: +extboolks
should be continually improved follinwing the evaluat:on findimgs;
evaludtion i1nstrumeris should be gradu=lly integratec in%to the
laarn’ng materzals {mainly zp tectbooks rather than as
suggestions for teachers +o design inm detalil and then to
lmpleqent?; and evaluation items 1in achievaments testz should ba
reviewed i1n order 5 maka surz the consisteEncy wi:th the main
gualiiof tha raform.

]
1. The wide training on and use of Bvaluaticn i1nstiruments

Both the INCRE report on the fraining of teachers i1in the use of
af Manusles de Capacitacion (Table 4, ref n) and the FEPADE study
on clessroon procssses (ref 1) show $nat  such tvaiming  had
reachqd most teachars, Furthermore over 974 of tezchers have
receiyed the Manuales and some J0% "ranorted" they were
implenenting evaluation activities (Table 4, ref 2, also half of
teoachers reportad full understanding of training sessicns (Table
Iy rei 2.

b B S

Taachere report that menuals sre helpful devices fovr improving
guality of education, but thay would like ¢to have :=siruments
that |would be easier to administer. Overall near hzlf of the
teachars reported that the Manusies are well designed and are
operational, but the usa of @ nmw typs of teaching activity
gensratess doubs that should be handlad 1n a sysismatic way,
probably through periodical mestings of goups of teacha s working
1n  tHe same neighborhood, The Manuales finalized i1n late 1990
have ixamples for one unit in each subject =f 2 given grade (328
for 1nfant educatieon, 38 for grades (-3, and 90 for grades 4-€),
with |detailed instructions for the +teacher to carry out the
msvaluavion, but still the goal 15 to help the tmacher to design
the ghecific evaluation processes. Therefore the main question 1s
wheth 18 it possible to further imprave the Manuales 1n =2 thaird
futurd version so that evaluation matar:sls for direct troal of
studants would be provided. In thst cass the svaluat:on mater:als
could jhe i1ntegrated directly into the taxtbooks.

1]

s mat gt

[
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Thvee gquestiors linked £ 2 maszive uvae nf the evslustion
mat=arials zan be i1dentirfiedr (1) timm required Lo carry out the
evaluation process 1§ an inisgral nart of the learming procsss or
18 considered (only) as & <ontrol ack..ii,”; r11) which 12 the
cost of tha matar.als used :n the 2.3luesior process ana how ot
will be; supplied to fteachers™y and 7:11) given that avaluation
instrumants have been prepared for a substantive sample of

1earﬂingi ackivitiae (enamples for one unct i1n each subgecs of =
given gradel, who 1S going 5o prepare =.aluation 1nst-umants ‘or
the remtl of the units of sach program™

thrée gquestionsg havs

Thie a2 fesasible solukion 1f svalua*:i:n;
activitipe are iIncluded &= -ars of the lesrning medules. This
alte-natnive 15 drz-ussed as oert 2° Ite recommenda%ions.

2 Tkz vhee 10 group worl 1n basic aducst_on

There hals besn a riss in group worl 1 basic aducation in the
1992-119E period that should be related with teachs» S-aiming and
gvaluatilon. Broup work was obEarvad i:n some 30% of a small
natimnaltsampla {49 :lassroomse) interviewsd in late 1996 fRef 1).
This figure is much higher than the 1T % (13% :n first grade and
12% in fourth grade) reported in 1993 (Ref n, p. 247

t

The r;sé in group work is & nint of positive changes taking place
in tha learning-teaching processes. Aroup work usually involves
activa 1sarning and requires the teacher %o help sztudents o
learn r@ather than to transfer information for students o
memoriz% 1 &,

)
2, The qncreasing teachers® intsrest :n active learning
add FEP%DE report

Half aof [the tsachers reported that evzlustion materials are used
£ genarate interesting activities (Table 8, ref 2. O.2r 40% of
teacherg are pleased with the variety of materials rTables 10, ref
2y and! some 20% of ¢teachers veported increased studants?
partizipation (Table 7, -ef 2).

Tezchars are in agreement with the naw programms (Ref 4, Rssumen)
and are willing to implement them. However, they are unezsy whsn
having fto transform the topicz and swamples 1n detailed maps for
develapﬂng learning experiznces (Rsf 3, Resultades 2, 7 ¥y 8); and
this process takes too much time. They ask for learning materials
vrth alt «ousine planning alresady preparad for final zdapatetion
to spacific rclassroom condifions. Spacial help 13 requasted o
implement aoppoviunitiesz for adding the value dimension of
learning <(Raf ¢, Fasulftado Ne 1). Furthermors, they want
carefully Sested makterials that have & high probability of
solving{the learning problams (Ref <, FResultade 27, and this 1§ &
demand [that can snly be met zf %the learming materials have been
d551gne? as a designh—-research process.
f REST AVANLARLE COPY
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4. Congis=tency of instrumenls, national curriculum and tavtbools
i

Tests are basad in the the revized "Progranss de astud_o" and ars
alszs consisftent with availatle textboobs, Howevar, this exercise
also shows the heavy s=nphasiz® en gra~mar z2nd arthograzphy rather
1n the|{uss of language. Five (out of nmive) objectives dsals with

accents, parts of sentences, verbal forems, noune, and =z2djectifs.
L}

Iretruments were valideted three times :n 1924 (Ref 10 P. 2 and
four *imes-i1n 125% and a carseful statist:ical analysis was carried
out after esach trial (Ref 11 p. 2. Insi uments can, «f course,
be furlher inprovad but therz2 1s & reasonable expectabtion thad
resulés are vresliable.

Thera fis an azcellent "Manuzl de Aplicacion” (Ref 33, the team
that administered the test was trained and not a2 singls test was
m;ssad{(?ef 10 p. & &and Ref 11 p. &),

I

S. Ability to svaluate the process of learning

Evaluaticn materials have detected a ssrious problem in
compreiension of reading. Annex 1 shows that in only one item
#11Y jout of esleven mors thanmn half of the 32184 third grade
students understood the eeaning of a short paragraph (25%
carresﬁanding to the randon suzcass, given that a four
alternative test format was usedl, In five 1tems C(ourt of eleven)d
the perjcantage was agual or less than 20%
i

In sumﬁafy, 28% (21X and 32Z) of third grade students were able
g "sallect a Jjudgement stated in a text"; 19% (167% and 20%3 were
able t3 “"identify the main idea 1n & shor:t paragraph®; and only
1272 (5% and 11%) were abkle ¢ “idsntify the main idez in a
popularn exprassisn™ (figures in par=nthesis correspond the data
in Octgber 1994 and Apr:il 1994, See Ref 11, p.33 and Ref 10 p.
21). Only 7% of the fourth grade students wers able to "identify
the main 1dea in a literary or scientific paragraph”. (Raf 10, p.

prar I

There 'is a nesd to targat the curriculum objectives on reading
and iiting, to frain teachers in this area and to further

improve taxtbococks including detailed instructions that can help
shudents to understant de meaning of those instructions (in graup
warlk with the best students helpirg other classmates).

D1 fferances arg hot too large betwemn urban  and rural schonls
(Ref 18, p. 243

Why ar% thare 214% missing cases= :n the frequancy tablas”
]

—

I
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€. Evaluation matarials and racords
f

Thare ig)an umbalance betwesn the excgllent evalusbion materials
and the fapparnnt inability of tmachars to generate i1nts-e8ting
and affuétive laarning experierices for students. &t thiz moments
the ma:inisuggestion would ba +t5 usa ths e-aluaﬁian matariale as =
source f learning and %o adjuat the axth-aks o the type of
luarnlng experrenceas tested in ths matﬂr;als. See for =xample The
h.gh quality of the activity generstad for evaluating lengusge
obgertive 1.5 (Ref 7) or the many sugoestions 1ncluded in the
eample of avaluation activitiss presented to teachers in the
"Manual He Evaluacion® (Ref €9,

Traevefore rather than to spend *of much time keeping a careful
racord bf poor proexent achievament levals, more time should be
usad i(n more effsctive des:gn of learning experiences or (aven
bettery fin using wall proven learning materials that can ensure
higher a?der laarning levels.

On  the Fthar hand valuahle information has heerr collected o0
rur*irulum {mainly programe) implementaticn (Ref 4 pp. 16-17).
or sxample, one third of teachars will cover iess than half of
the four language units prescribed in the curriculum and neo
teacher will cover the last unit. Furshermore, there iz a nesed $o

link legrning experiences with the scciosconomic context of
student

7. Recs ‘lndations

The ma:.}w racomendation deals with the possibility of further
improving tha& Manuales in a third version so that evaluation
materialls for direct $rial of studenis would be provided. In that
case the evaluation materizls coiuld be integrated dirscily into
the texibeooks

At the same time The quality of textbooks should be continually
improved to sventually matst She guality of wnsfruments ubilized
to evaluate teaching and l=2arning processes in bas:< sducacion
within !El1 Salvador. Tavtbhook improvements should follow the
evaluatiosn findimgs as well as graduslly intsgrating the
ﬂvaluation instruments into +the learning meterials (mainly in
taetbooks).

Evaluation itams in achisvements Iasts should be reviewed 1n
order t0 make sure the consistency with the main goals of tha
reform.{ Prasant curricula do not necessarily match with those
goals (Ref 12} and evaluation items convay a clsar message ito
teachers about which are the really important goals. The findings
of the|svaluation process also provide the basis =lements to
revice (the curriculum. For example, the analvsis of data on
language suggest the need for veducing the emphasis i1n grammar
and arthography and targeting in 4“2 use of language for
effe:txr& communication.
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The use of = new type of teaching act: ify generates doub*s that
should BHe handlad in & systemat:ic w2y, probably throvegh
paricdicdl mestings of goups of tescners working in  the same
rneighborhtond. Tesachars &lready suppor: szach ofther to implenent
new teaching strategies and periodical group meatings should only
reinfm’ce: the ability tc sistematically revisw daily praci:ices,

e

b e v vy kA B e e — g re———

BEST AVAILABLE COPY

vy W eyt e = wyr iy ewem el tgmies e e ewm pma m A pemme

—— - -

3
-

——



11 20-/968 11 50 =503_221 3004 SABE EL SALVADOR

{
Referenc: as

s e

1. FEPADE, Informe prﬂl‘mznar soby g lns proc=zsos de aprerdizasge
obssrvadeos en el aula, San Salvador, 19%€ (mimeoc).

2. Evalharlﬁn de la capacitacion a ma==,rcs sobre usc del manual
de -valua;ion de aprendizsjes en lz Educazion Par.alssia y
bagica. ﬁhr¢1, 13%6E.

2. Evalbiacion de la utilizacion da los aanuales de evaluacion de
aprandizazies an la Educacion Parvularzas y Pasiza. Julis, 193E8.

!
4. Infobme de evaluacion de los programas de 4o y So gradss,
May=, 1936.
. Informs sobve aspectas de capacitacion docente, materiales
educntivbs, participacion de padres de familia, y evaluacion de
aprendi:?ges. Abril, 19%98.

£. Manuél da @valuacion primev cCi1clo de educacicn basica.
Diczembri, 1995.

7. Libreta de material de azpoyo a la evaluacion de los
aprendizajes de primer cicloc de educacion basica. Diciembre,
1935,

g. geg* troc de evaluacion dal rendimisnto escolar primersc y
segundo Fxclo de educacion basica.

= HanLal de aplicacion: pruebas de lenguaje, matemstica,
estudios sociales y ciencia, salud y medic ambiente de 3o, 4o ¥y
6o grad Octubre, 1996.

10. Informe de evaluacion del rendimento en 30 y 4o grado de
Educaci Ragica en lsnguaje vy matamatica hasado en la aplicacion
nacional} de pruebas de Abril de 19S4. Noviembre, 1994.

1i. Informe de evaluacion dal rendimiento en 30 y OS> gradc de
Educaci Basica en lengusje, matematice, estudics scciales y
ciencia, salud y medio ambignte basado en la aplicacion nacional
de pru s de Octubre de 1995. Abril, 1298,

12. Fundamentos curricul aras de la educacsion nacional.
Septiemhre, 1956.

13. Evalluacion del impacto del programa “"Escuela Saludzahbhla” en el
deapartamsnto de San Salvador. Ano 1S88. Junio, 1928.

n. Educacion en El Salvador de cara &1 siglo XXI. Dessfios y
opo-tunidades, UCA sditorss, 1999

BEST AVAILABLE COPY

[@oos



11-20-96 11 50

2503 221 3004

SABE LS DGR,

Qo009

cRLiada no #BLXAN BOSEs

valid |
talve Liber f Valoe Pezcemt | vats
=1 I B R S —hre sy vy e e
ram s 3 502 7.9 15-8 Oyeson 8 2 1213 19 2 3n.
,Mm § : s;_s’ -pug :s: d Gpeion © 3 954 — 15.1 £
UST REACKED d 7 17 3 5 R u p H T
T ’ ) -6 1.2 =y w?-ﬁ 7 z J -
! . 246 9.7 Moswing QEITILD 3 3: g 1.
- 314 43 Miegy
Total 100.6 100.0
atte coree 81 |
cas Ale4 ! Hissing casea 3146 Total ¢33 o0 100,
W S E S G AW Em® g B W E .- w e " & e m = list cunes 2184 Nissing Cises 3146
2304 Todo e slegvia! Por Las amAanss..
e e am =T = e W W W T P E B ww Ao — ==
Valua Lavel ) Valza Vmﬂg s Jacinte o3 un famoso paszider.
Opciem A 1 m. 2t 3 v
Opeion C 3 xou .’“’, 32.8 +] Label alue Freguescy pPercent fPerce
Opcson D i : ot $ 2.t wszon A 1 693 109 21.
DAGSLE MARK } M 24 s : apcian 3 2 £50 10.3 20
o s z -4 4 Opcien © 3 783 - I2.1 24.
REACHED s » :‘ .’ Qpeton D : 10!3 !.5.; 3l.
. 7146 49.7 missing =T xoacEm 7 z “ z
Ty 5 ]
vatid 3188 - Totsl gg“ 100.0 100.0 1146 49 7  Mzizsh
- e e ATE W g m—yr g -
; AT SR ——— Tocal €330 - 100.0  100.
1r30% ML tie Hn-Tl tiany un conejo Pxlsd auesy 3 Mxssing easey 3146
valoe valid =gy —gr-oupr Al R A e N N N A R
Label valys IFrequancy fercant exen eu-a Pisoe Una boaics fwmilis
pd : i 720 11.¢ 22.6 !
s : 2 4¢ 7.8 13.9 Valie
o t 3 J:: -bﬁ.u .8 Tatow l-:hi value TFruquancy DPetceat Porcet
0BUBLE MARK ¢ p- 5 4 Ko H - ¢1 12
ROT REACRED { ? 20 3 s e ¢ 3 T %2 A
WITITD ' . n 3 1.0 Qs D ¢ 2457 a.,.z;Z: ai
. e 9o :n.t el _s’ g ; 1.4
REACRED ]
Tetal &3 ° 1006 100.0 agTIo L 3t S L]
7alid coses 387 Wissiny cases J14€ . 3146 9.7 mizsis
R = F AT TR T R e T
-a--ae Total 6330 180 0 100.
311 Ls maeyrzs e habld del colers wlid cases 3184 Hissing cases 3146 00-8
* W R R R E L S S w b W e e e E S e w ey meaw s =
e.va Label valne m mﬂiﬂ = Indic oosidn al camiub.
paian : 1 8.9 17.7
pcion 4 2 m 8.0 .2 lge Tabel valoe b
peien B H 132-0 ¥: s ion A S )
SUBLE MARK E s 2..‘3' ’:"3 : Ses B 2 1556 —P24.6 46.%
O REACNED 4 ;‘ T3 '5 Opcien © 3 840 3 W4
HITTTO r .2 16 -3 - { Opeioe O ‘ a7 sp 109
3146 1!.7 Misaing | T REXCEED ; 5 :; .;
' GETTID 6 1.
alid cases 3184 ns.w cases n?i“ 100.0 100.0 . 1148 49,7 niszsing
v o . Sy Gy Total €330 1008 100.0
312 Al Salir de S5 s, CRElow... mlid cuxes a18¢ Misying wases 3146
{ v A T P e mE S s -w SRS m = -
sips Label Valoe P oR— ‘m: 32 Clmn as fisicswsnity cata mryec?
oo 2 1217 => 0.8 4l.g e valid
Prgrong 3 g g~g g-: Valne Labal valoe [IFrequency Percmme Parcent
sweten D A S i 73 Gpcion A 1 1138 ~> 18.0 35.7¢
XRLE WRE . {44 -4 88 Speion 8§ 2 M un.a 0 2.0
o D ? 1 3 s Gpicn C 3 96 126 25.0
UTTED r M ¢ - 1 o O : lg ‘l.j 14 8‘
. 4 49.7 Missing ¥ AEACKED : ;: -4 ’:
GIYTIED 4
148 cases 184 f Total zg“ 100.0 100.8 2146 49.7 Hissiag
- Total €330 200.0 100.8
Wii2 cases 3184 Miszing csses 3146
t 12327 Todos los nisos y.las nifas .. T
. valid
( Saloy Tabal Valuy Frequency Percant FRegceft
Opezcn A 1 1346 21.3 42 3
! )J Cacien : § ;;: - 4.5 3: : .
— Sexmen §.0 -
B, magvusuu'sm».?l: V71 Opctom D 4 @20 6.6 122
DOTILE MOARK ] 20 3 ¢
i T EEACKLY 7 40 -5 113
{ ITZER - 8 [ 9 1.9
1id cases  A194 Tota: wiv 100.0 1000 e ol
Missing cases 3148 Total 6330 100.0 100 0
3 Txiid cuses s Higssng cases 3146 s
f gEST AVAILABUE COPY AR




