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The posltlve comments on the w1deI.y distributed Manuales de 
Evaluaclon and complementary lnstrlrments and t h e l r  substantial 
use reported by a sample of teachers, the rlse m group work In 
classrooms, and the increasing lnterest of teachers i n  active 
l e a r u n g  --together wlth the consistency of such mstruments 
with the natmnal currrculum and textbooks-- show the hlgh 
q u a h t y  of evaLuat~on ~nstruments developed for grades K-6 
lhwever, the record keeping lnvolved m the Reglstro de 
Evaluacron 1.5 trme cor~sm~ng and more relatedl to summatxve 
rather than Lo Eo~rnatlve evaluatmn In f ac t ,  teachers are 
assumed ta be able to mprove thezr teachzng, but suggest~ons 
far mprovmeent are too general 

The flndlngs of the  evaluatlon process a l s o  grovlde the b a s ~ s  to 
r e v u e  the curr~culum. Furthermore, to enhance the quality of 
rnstruments u t l h z e d  to evaluate teachlng and learning processes 
An bas~c educac~on wittun E l  Salvador three activities deserve 
special at tenelon textbooks should be continuaLly mprcaved 
followmg the evaluatmn f lndmys;  e v a h a t x m  ~natruments should 
be gradually mtegratsd in to  the learnrng materials (marnly In 
textbooks rather than as suggestions for teachers ta ~mplement), 
and evaluation items In achlevemants t e s t s  should be revzewed zn 
order to make sure the canslstency w l t h  the ma~n goals of the 
ref o m  

The maln recornendations deal w l t h  increasmg the mpact i n  
fomat~ve evaluation and using the eva luatmn flndings for 
mnltcrrlng t h e  reform process - further zmprovlng the Manuales de Evaluaclon in a third 
versmn to provide evaluatmn materials f o r  d ~ x e c t  t r l a l  of 
students  - further mprove the q u a h t y  of textbooks to eventually match 
the q u a h t y  of mstruments utrtlrzed to evaluate teachmg and 
learning processes In basic educaclon wsthm '$1 Salvador 
t ~ d a a U y  antegrate evaluat~on xn textbooks) 

- tense present curricula objectives and evaluatlon items ln 
achievements tests In ~rder to rnake sure the consistency w ~ t h  
the mam goals of the on-gomq reform - dehver more t e a c h e ~  tzarnxng {but: lntegratlng t r a ~ n ~ n g  on 
CUXrlCulWU, evaluatlon and teachmq msthodaloqy) - - oxganlze perlo&cal meet.zngs of goups of teachers woxklng LR 
the same nelghborhoodr to handle doubts generated by the use o f  
new teachmg technologre3 
- launch an steermg cormnrttee integrated by repressntatrves of 
C u r r ~ c u l a ,  Capacltaclon, Materlales Educat~vos, Evaluaclon and 
Statlstlcs to r e n e w  the available evxdence and defrne a 
coordinated program of actxon 
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Pos~tlve comments, subs tan t i a l  use, and wlde dlstrlbution of the 
flrst versron of the Manuales de Evaluation and complementary 
znstruments are reported by a sample of teachers ( R e f s  2-31 and a 
rise In group w r k  A n  classrooms and mcreasmg lnterest of 
teachers in actlve learnmg has been detected in a small survey 
carrled out by the Program de Apoyo a la Refonna Educat~va ( R e f  
11 These fxndmgs, t h e  consistency of such instruments w ~ t h  the 
national curriculum and textboaks, and the consistency o f  the 
ncbevement scares w ~ t h  those of other count~~es Ln Latm America 
Cref 24) , s h ~ w  the h ~ g h  quality of evaluatmn mstruments 
developed for grades K-6. 

To enhance the quahty of mstrwnents utl l iaed to evaluate teachlng 
and learnmg processes m basx educaclon w i t h n  El Salvador t h r e e  
actlvltres deserve specxal attention* textbooks should be 
contrnually unproved followmg the eva luahm fmdmgs; evaluat~on 
instruments should be gradually mtegrated =to the  learn~ng 
mater~als (rnamly In  textbooks rather than as suggestions for 
teachers to design In d e t a ~ l  and t hen  ta ~mplement); and evaluat~on 
ltems I n  achlevments tests should be revlswed In order to make 
sure the consubncy  w ~ t h  the maul goals of the reform. 
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Both the Programa de Apoyo a la Refonna Educativa study on 
classrom processes (ref 1) and the INCRE report on the t r a m n g  
of teachers In the  use of of Manuales de Capacitaclon (Table 4,  
ref n) show that  such t r a l n m g  had reached most teachers. 
Furthermore over 97% of teachers have received the f lrst  version 
of the Manuales and some 50% "reported" they were ~mplementmg 
evaha t lon  actlvitles (Table 4 ,  ref 2), also h a l f  of teachers 
reported full understandxng of trainmg sesslons [ T a b l e  3, ref 
31 - 
Teachers report that manuals are helpfu l  devxces for vnpravlng 
quality of educat~on,  but they would like to have instruments 
that  would be easier to admrn~stew, require less time to 
document and be mare useful in formative evaluat~on Overall 
near half of the teachers reported that the Manuales are we11 
des~gned and are operational, but the use of a new type of 
teachlng actlvity generates daubs t h a t  should be handled In a 
systematic way, probably through p e r ~ o d ~ c a l  meetlngs of goups of 
teachers workmg In the same neighborhood. The Manuales 
flnal~zed In late 1995 have examples o r  one u n l t  rn each 
subject of a glven grade (38 fo r  mfant educatron, 38 for grades 
1-3, and 40 f o r  grades 4-61, w ~ t h  detalled m s t r u c t l o n s  for the 
teacher to carry out the evaluat~on, However, brts o f  ev~dence 
suggest tha t  teachers axe spendzng a l o t  of trme developmg 
their o m  evaluatron activrtles for other units Iobv~ousIy tins 
1s a good thlng fo r  teachers to do, but may not be feasible 
given tsme constraints) Furthermore, given the present gap 
between the  design of learning elrperlences and the evaluation of 
those experiences, there IS too much reportmg to be made in 
t e r n  of s w t i v e  evaluation (Ref 12 and 13) rather than 
emphasizing f o m t l v e  evahatmn.  

Therefore, the question 1s should the efforts be focused In 
helpmg teachers to deslgn the sgeclfic walua t l on  processes or 
should be An h e l p ~ n g  teachers to carry out foXXIatl~e evaluat~~n 
w ~ t h  suitable evaluat m n  materrals? The second optlon lnvolves 
a second questmn 1s ~t poss~ble to further unprove the  
Manuales m a t h i rd  future verslon so that evaluation materials 
for ckirect t r l a l  of students would be provided. Ln that case the 
evaluation materials should be incorporated dlrectly with 
textbooks and other curr~cular materials In any case, 



eva lua tum actlvlt~es should be ~ncluded as part of the 
Praqramas de Estud~os, rather than as separate publications 

Three Issues lmked to a msslve use of the evaluation materials 
can be ~dentlfled: (I) tune requued to carry out the evaluation 
process 1s an ~ n t e g r a l  part of the leaxnmg process or I& 
cansldered (only) as a control actlvxty3, (11) whlch 1 s  the cost 
of the rnater~als used In the evaluat~on process and how ~.t wlll 
k supplled to teachers?, and (111) glven that evaluatmn 
instruments have been prepared for a substant~ve sample of 
learning a c t l v l t ~ e s  [examples for one unlt u each s u b ~ e c t  of a 
given qrade), who 1s gong to prepare eualuatlon ~ n s t r m n t s  for 
the rest of the  u m t s  of each program? 

The three qilestmns have a feaslble solution ~f evaluat~on 
a c t ~ v l t l e s  are mcluded as pert  of t he  Learnmg materials {thus 
reducug t h e  amount of work teachers must spent in class 
preparatmn) T h i s  alternat~ve 1s discussed below as part of the 
xecnmmnndatrons 

In the meantme evaluatmn only w n f ~ r m  poor teacbmg 
strategles; the Manualas (Refs 6, 7 and 8 )  offer so lu t~ons  that 
have Ilrnitatlons (for example, assumng that no materlals are 
available the Manual suggest the teacher to dictate a one page 
text and then to read ~t In sllence, see R e f  8, g.241, and 
present poor teachlng strategles mclude ~ n a b l l l t y  to prepare 
relevant evilluatum of the remaining objectrves leven ; ~ f  they 
can prepare the materlals ~t w~11 take toa much tune that may 
reduce class t~mel However, the process already carr~ed out may 
have contributed to the posltlve Impacts commented below. 

There has been a rlse m group work In b a s x  educatmn m the 
1993-1196 perloci that  should be related wrth teacher t r a ~ n ~ n g  
and evaluat~on. Group work was observed In some 30% of a small 
national sample of state schools (49 classroms) mtervlewed In 
late 1996 ( R e f  I ) ,  T h ~ s  figure 1s much hgher  than the 10 % m 
fourth  grade reported In 1993 (Ref 19, p. 247) 

The rlse I n  group work 1s  a h m t  of posit~ve changes taklng 
place In the learning-teachmg processes Group work usual ly  
xnwolves a c t ~ v e  learnlng and requires the teacher to help 
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students to Learn rather than  to transfer xnformatzan for 
students to memorize it 

Group work 1s recornended as a general strategy for ralsmg paor 
achievement levels detected in any e v a l u a t ~ o n  (Ref 8 p. 9). 
However, there are no materlals ava~lable far teachers to 
generate relevant learning group experiences 

An uuzreaslng number of teachers are show~ng rnterest ln actlve 
learnlng methadalogles~ Howeverr thosse teachers do not always 
use the actlve pedagagy to achieve learnrng objectives deflned 
m the Programs de Estudlo ( R e f  1) and more and better tsain~ng 
1s requ~red. 35% of a small sample of teachers reported that 
group learnmg 1s a highly e f f~c len t ,  but st~lf m 75% of  class 
processes observed the teacher was the mam actor In fact, 86% 
of the sampled teachers ware using Cipotes texts, but 72% of t h e  
use rs  dlctated ~ n f o m t ~ o n  or asked students to copy some 
paragraphs, 

On t h e  other hand, half of t h e  teachers reported that evaluat~on 
materials a r e  used to generate lnterestlng actlvit les  (Table 8, 
ref 2 ) .  Over 40% of teachers arc pleased w ~ t h  t h e  variety of 
materrals ( T a b l e  10, ref 2) and some 209 of  teachers reported 
increased studentsr partuxpatnon ( T a b l e  7 ,  ref 2). 

Teachers are In agreement with the new progrms (Ref  4, 
Resumen) and are w l l l m g  to rmplement them However, they are 
uneasy when havmg to transform the t o p ~ c s  and examplea xn 
detailed maps or rnstruct~ons o r  developing learnurg 
experiences (Ref 4, Resultados 2, 7 y 81, and this process takes 
too much time Teachers ask for learnmg materials n t h  all 
routlne plannmg already prepared for fmal adaptat~on to 
speclfx  classroom cond~tlons Sgecxal help IS requested to 
implement opportunltles Eor addxng the value dmension of 
leaxnlng (Ref 4, Resultado No 1). Furthermore, they want 
carefully tested matexials t h a t  have a hlgh probablllty of 
solvlng the learrung problems (Ref 4 ,  Resultado 3) , and t h ~ s  IS 
a demand that can only be m e t  ~f the  learnlng materials have 
been designed as  a desrgn-research process 
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More teacher t rainmg IS required But tra~nrng m evaluation 
should be mtegrated wlth t ralnmg on curruzulum and teachrng 
methodology, further c lar l fy~ng  t h a t  evaluatmn LS an lntsgral 
part of the learning-teachmg process, Peer support among 
teachem should also be supported {and organ~zed) as part of the 
on-gomg teacher trarnxng upgrade a c t ~ v l t l e s .  

Tests and Evaluat~on Manuals are c o n s ~ s t e n t  wxth nat lonal  
curriculum, but dzffer m the l r  valldatxon procedures. Whzle 
tests axe careful ly  val~dated, evaluatmn act~vitres (that are 
assumed to be c a r r ~ e d  out mainly by teachers themselves) would 
not b e n e f ~ t  from careful formatxve expenmental try outs. 

Tests are based In  the the revised "Programas de estudlo" {ref 
3) and are also consistent w l t h  a v a ~ l a b l e  textbooks (Ref 21, 22 
and 23) However, t h ~ s  exerclse also shows the heavy enphas~s  of 
present cusr~cula ln grammar and orthography rather An the use 
of language for effactlve commun~cataon F ~ o e  [out o f  nlve) 
objectives deals w l t h  accents, parts o f  sentences, verbal forms, 
nouns, and ad]e&ifs. 

Test lterns were vahdated th ree  tunes In 1994 (Ref 15 p. 2) and 
four t m e s  i n  1995 and a careful a t a t ~ s t ~ c a l .  analysls was 
carr~ed out after each t n a l  ( R e f  16 p 2). Instruments can, o f  
course, be fu r the r  ~mproved b u t  there AS a reasonable 
expectat~on that results are reliable (and the scores commented 
below are simslar to the averages of other L a t m  W r ~ c a n  
countries reported A n  Ref 2 4 ) .  

Careful a t t e n t ~ o n  was also paxd to achrunlstrat~on of tests 
there AS an excellent %annal de ApllcacionR (Ref 121, the 
national team tha t  adm~nlstered the test was t r a ~ n e d ,  and not a 
slngle tes t  w a s  rmssed (Ref 15 p 6 and R e f  16 g. 6 ) .  

The Manuales de Evaluacson suggest "Puntay e y C d l l f  ~cacion" for 
each o f  the p r ~ p ~ s e d  evaluatmn a c t ~ v i t i e s ,  but there i s  no 
clear evldence of their value, nor suggestxons on how to mprove 
teaching if scores are too low 
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Evaluatlan mter~als  have detected a serrsus problem ln 
comprehension of reachrig, Eleven ~ C e m s  deahng only n t h  
understandsng the meanlnq of  a picture (Item #25Ir or popular 
expressmns [Items 914 and 21) or short paragraphs are selected 
for the analys~s, therefore no d~ffexences m the  toplcs 
presented by t h e  teacher may affect the ffndmgs (Annex I). 

Only one (item #11) shows that more than half of the 3184 t h l r d  
qrade students understood the  meanmg of a short paragraph And 
In four items (out of eleven) the percentage of correct answers 
was equal to or less than 30% (close to the 25% of correct 
answers correspondmg to randm success, glven that a four 
alternative test format was used I n  t h l r d  grade). Even ~f there 
may be sme unclear alternatives I n  a couple of ~ t - s  {tha t  may 
penalrze some students), the law rate of correct answers In the 
whole set of eleven ltems show a serious readmg problem. 

F u r t h e m r e ,  25% of t h ~ r d  qrade students tested In Aprzl 1993 
(21% and 32% m smilar t e s t s  adm~nistered In October 1994 and 
Apr~l 19943 =re able to "select a ~lzdgement stated m a textm; 
19% (16% and 20%) were able to "~dent~fy the m a l n  ~ d e a  m a 
short paragraph"; and only 12% (6% and 12%) were able to 
"rdentrfy the m a n  14ea m a popular expressmnqt (figures Ln 
parenthes~s correspondmg to the other two tests. See Ref 26, 
p 33 and Ref 15 p. 21) Only 7% of the fourth grade students 
were able to w ~ & n t l f y  the m a m  ~ d e a  In a Isrterary or s c z e n t ~ f m  
paragraphn. (Ref 15, p. 221 . 
There rs a need to target the curr~culum oblect~ves on reading 
and wrltlng, to tram teachers i n  this area and to further 
mprcrve textbooks lncludlng d e t a ~ l e d  mstructlons that can help 
students ta understant de meanmg of those ~nstructions ( ~ n  
group work with the best students helping other classmates]. 
Further efforts to select the fundamental objectives and rtun~mal 
contents should be carrred out 

Items mcluded In Annex 1 do not depend an the amount of 
''content" covered by the  teacher Readxng ab;rLlty rs a basx 
educat~onal ob3ectlve that IS not lmked w ~ t h  speclf LC contents. 
Therefore, the percentage of correct answers for each of those 
ltems is not affected by the fact t h a t  teachers "cover" only 
ha l f  or three quarters of the expected curr~culum. 
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Differences are not too large between. urban and ru ra l  schools 
(Ref 16, p 24),  therefore, low scores cannot be explained In 
terms of  geographcal samples b~ases. FmalLy, t he  3145 msssmg 
cases m the third grade frequency tables are not a pxoblm 
'I'hey corxespond to flfth grade students, because grade 3 and 5 
t e s t  results were m the same data base at the t m e  the tables 
were prepared. 

There is an unbalance between t he  exce1len.t: evaluatron materials 
and the apparent m a b r h t y  of teachers to  generate l n t e r e s t n g  
and e f f e c t ~ v e  learnlng axpermnces for s tudents  The evaluat~on 
of student progress should be an on-gomg part of the 
lerammg/teachlng process and teachers would benefit from the 
necessary t ra lnmg and support to vnplement what 1s in fact a 
pedagogxcal m o v a t l o n  

A t  t h s  moment t he  mln suggestmn would be t o  use t h e  
evaluatmn mater~als as a source of leaxnlng and to adjust the 
textbooks to the type of leammg experlences tested In the 
materials. See for example the  h ~ g h  quality o f  t h e  actxvlty 
generated for evaluating lenguage ob-~ect~ve  1 . 5  ( R e f  9) or the 
many suggestions ~ n c l u d e d  1n the sample o f  evaluation a c t ~ v l t l e s  
presented to  teachers m the "Manual de Evaluac~on" {Ref 6) 

Therefore rather than sgondmg too much tune keepxng a careful 
record o f  poor present dchlevement levels l m  fact manly for 
swnmatrve evaluatmn purposes), more t m e  should be used in more 
effect~ve design of learnmg expezlences or (even better) A n  
usmg well proven learnmg materials that can ensure hlgher 
order Learning levels, 

On the other hand valuable lnformatton has been collected on 
currrculum (manly prcrgrams) ~mplementatxm ( R e f  4 pp. 16-17) . 
For example, In addltlon t o  the low enrphasls rn languaje as a 
comun~cat lon tool, rt has been detected that one thud of 
teachers wlfl cover l e s s  than half of the four language units 
prescribed In the curriculum and no teacher w ~ l l  cover the  last 
unlt Furthermore, there is a need to l m k  learning experlences 
with the socxxxxnormc context of students 
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The m a n  recoinendatum deals w ~ t h  the passlbrllty o f  mcreasmg 
the -act xn Iormatlve evaluat~on T ~ L S  reccmnendat~on ~nvolves  
elutunat~on of the "Libretasl* (Refs 10 and 11) and further 
unprovlng t h e  Manuales In the next [th~rd) version so that 
evalua'cron mater~als Ear dlrect trlaf of students would be 
provrded In fact the t h u d  versmn of the evaluatron materxals 
could be rntegrated brrect;ly mta the textbooks for an ideal 
s o l u ~ ; r o ~ ,  

In any case, the qual~ty of textbooks should be continually 
bmproved to eventually match t h e  quallty o f  instruments u t i l i z e d  
to evaluate keachlnq and learning processes m bask? educacron 
wlthrn El Salvador. Textbook mpxovernents should f a l l o w  the  
evaluatwn f indmgs m curr~cula contents (for example emphasls 
on use of language rather t h a n  I n  learnmg grammar rules} as 
well as gradually mtegratinq the evaluation ~ n s t m n t s  into 
the  l e a r a n g  materials (mainly in textbooks) 

At the same, evaluation &terns in ach~evements tests should be 
revaewed rn order to make suse the consistency n t h  the ma= 
goals of the reform. Present curricula dbject1ves do not 
nacessar~ly match w ~ t h  those goals (Ref 17) Revlslng currrcula 
(and then evaluat ron  tam) rs q o r t a n t  because evaluat  on 
~ t e m s  convey a clear message to teachers about which are the 
really ~mpcrrtant goals. The f~ndlngs af the evaluation process 
also pravlde the basis elements to revnse the currrculum. Fox 
example, the analysls af data on language suggest the need for  
reduclng the emphasis A n  grammar and orthography and -t;arqet~ng 
I n  the use of language for  effect~ve cormnun~catnon, 

More teaches traxnlng --mtegratmg tralnmg on curr~culum, 
evaluatmn and teach~ng methadolqy-- 1s requ~red. Many 
teachers are r eques t~ng  pract~cal t r a l n ~ n g  (Ref 1) . Further 
ddrlfymg that evaluatlon (especially formative evaluat~on) 1s 
an integral part of the learung-teaclung process. Use of 
fonnat~ve eualuat~on should be fostered 

The use of a new type of teaching actxvlty generates doubts t ha t  
should be handled in a s y s t m a t ~ c  way, probably through 
perlodlcal meetings of  goups of teachers woskxig Ln the same 
neighborhood. Teachers already support each other to lmplernent 
new teachmg strateg~es On-gorng peer support should be 
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fu r ther  supported through periodma1 group meetings that 
re~nforce t he  a b l l l t y  to slstematl~cally renew dal ly  practxes 

A n  steerrnq ccmmttee mtegrated by representatives of 
Currlculo, Capacltacron, Materiales Educatrvos, Evaluac~on and 
S t a t ~ s t ~ c s  should review t he  available ev~dence from thex 
&fferent perspectives and defme a coordmated program of 
action on the. revlsmn of curruxlm, evaluatlonr mprovement 
of next txhtlons of textbooks, teachers upgrading, preservlce 
teacher tralnmq and mmtormq of reform urrplementatlon. 
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1 Prayecto de Apoyo a la Reforma Ecbcativa, InTorrne de avance 
sobre las practicas educativas en el. aula, observaczones y 
entrevrstas en las cuartos grados de una muestra de escuelas 
oficiales, San Salvador, PEPADE, Noviembre 1996 (mimo). 

2 .  Evaluacion de la capacltacion a maestros sobre usa del manual 
de evaluaclon de aprendiza3es en la Educacmn Parvularia y 
baslca Abril, 1996 

3.  E;valuacion de la utilizacion de los manuales de evaluacmn de 
aprend~zajes en La Educaclon Parvularla y Basrca. Jullo, 1996. 

4 Informe de evaluac~on de Ius programas de 40 y 50 grados 
Mayo, 1996 

5. Informe sobre aspectos de capacitac~on docente, mterrales 
educativos, part icipacian de padres de f amll~a, y evaluacion de 
aprendizaps. A b n l ,  1996. 

6 ,  Manual de evaluacion primer ciclo de educacian basica, 
D~clembre, 19 95. 

7. Manual de Evaluacson. Segundo Crclo de Educaclon Basxca 
Mmlsterio de Educacmn Nueva San Salvador, Dicumbre 1995 

8 .  Manual de Erraluacian de Ekiucac~on Parvularla. M~n~sterlo de 
Educaclon. Nueva San Salvador, Dicxembre 1995 

9. L ~ h r e t a  de material de apoyo a la evalwclon de los 
aprendraajes de pruner ciclo de educacmn baslca. Nueva San 
Salvador, D~c~embre, 1995. 

10 Libreta de Material de Apoyo a l a  Evaluac~on de las 
Aprendizajes de Educaciun Farvularia, Ministerio de Educacion 
Nueva San Salvador, D~c~éPibre 1995. 

11 L~breta de &tenal  de Apoyo a l a  Evaluaclon de los 
ApréndFza]es de Segundo C~clo de Educac~on Baszca. Mmisterlo 
de Educaclon. Nueva San Salvador, Dicrembre 1995 
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12 Registro de evaLuaclon del renchmento escolar, Primero y 
segundo ciclo de Pducac~on basica ~inss 'cer io  de Educacion 
Nueva San Salvador El Salvador, s/f 

13. Reg~stro de Evaluacion del Rendlmrento Escolar de Educacion 
Parwlarla, Mlnisteriú de Educac~on. Nueva San Salvador El 
Salvador, s / f  

14 Manual de apl~caclon* pruebas do lengua~e, matematlca, 
estudios s o c ~ a l s s  y clencla, salud y med~o &lente de 30, 4 0  y 
60 grado Nueva San Salvador, Octubre, 1996 

15, Informe de ovaluacmn del rendmento  en 3a y do grado de 
Educacmn Basxa en lenguqe y matmatica basado en l a  
aplxacion nacronal de pruebas de Abrxl de 1999. Noviembre, 
1994. 

16 Informe de evaluaclon del rend~mento en 30 y 50 grado de 
Eduacion Basica en lenguale, matematica, estudios sociales y 
ciencia, salud y medzo ambiente basado en la aplrcacion nacional 
de pruebas de Octubre de 1995. Abril, 1996 

17. Fundamentos curriculares de la educacion nacional 
Sept+embre, HWi. 

18 Evaluacion del unpacto del programa "Escuela Saludablem en 
el departamento de San Salvador Ano 1996. Junio, 1996. 

19 Ebucacxm en El Salvador de cara al siglo XXI. Dssafios y 
oportun~dades, UCA editores, 1995 

20 Progsanaa de Estud~o Tercer Grado Educacim Bas~ca. 
Mxn~sterm de Educacion, Nueva San Salvador, 1989-1994. 

21. Parvularla P 6 anos Colecc~on Cipo'ces, Minlsterio de 
Educacion, El Salvadar, Julio de 1994 

22. Lenguale: 4. Coleccion Cipotes. Mtnlstes~o de Educacion; 
Republica De El Salvador, Kném de 1995. 
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PROYECTO SABE: Solidificación del Alcance de Educacíón Básica 
Septiembre de 19% 

PRUEBA DE LENGUAJE 

38 GRADO 

3 "Los niños y nuias reciben sus primeras enseñalmas en la 
familia. Dentro del hogar se forman como personas útiles. Allí 
practican el amor y la cortesía También aprenden a respetar a 
Iw amigos y a ot~as personas. En su hogar, 10s niños y las ndas 
aprenden a ser honrados y colaboradores". 

L,t idea ~rtnciusl en la fectura antenor es que Lm niño\ y nlñdi 

A )  colaboran en e! hogar 

8) \on respetuosos con Los dmigoc 

C) dprenden el uabqo en cu hogar 

13) cornmzan su educación en la familid 
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J.  

4. "&Todo es alegría! Las personas hacen contentas su trabajo. Los 
zapateros silban, las cecretanas sonríen, los albañiles cantan 

alegres candones y los vendedores, ent-us~asmados, ofrecen 
frutas", 

Segun La lectura antenor, los trctbajadores demuestran ser 

A)  saludables 

Bj cariñosos 
C) alegres 

D) atentos 

5. "En la casa de ti0 Manuel tienen un conejo. ES blanco y suave 

como el algodón. Salta par la hierba y come hojas tiernas. Es 
muy listo y travieso". 

A) Salta en la hierba 

B) Come hqas tiernas. 

C) Es lrsto y traviesa. 

D) Es blanco y suave. 
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..- 
11. "La maestra nos habló esta manana de la enfermedad del cólera. ' % D i p  que para evitar esta enfermedad, debemas lavarnos las ,e4 

- b  manos antes de comer. Nos recomendó lavar las fniias y 
9 9 verduras que comemos. Dijo también que debemos h e ~ r  el 

agua que bebemos. S i  hacemos todo esto dejarnos el peligro de 
en£ ermermarnos del cólera''. 

,,Cuál es la idea ~nnciuat en la lectura anterior? 

A) El rratamientL, del agua 

'E : $1 Aprender sobre Ias fnitas 
i 

-í C) Aprender sobre aIimentos, 
D) Evitar la enfermedad del c6kra 

1 2  "Al salir de su casa, Carlos vio a un anciano que no podía cmzm 
la calle. El lo ayud6 amablemente a llegar a la otxa acerat#. 

A) htento 

B) honrado 

C5 respetuoso 

D) tranquilo. 

14. ,Qué srgnifica el siguiente refrán' 

"En boca cerrada, no entran moscas". 

A) AL habidr entran las moscas 

B) Hay que hablar con voz suave 

C) No hablar m á s  de Ia c u m a  

D) Las rnowis entran por la boca 
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15 " Jaunto es un famoso  pescado^. Vive en un rancho frente al mar. 
Es moreno y musculoso. El día sábado vende sus pescados en la 

plaza del puebb y el dommgo toca su guitmam. 

A) Taca ymarra 
EI) Vcnde pescado 

C i E\ moreno y rnuscuioso 

D I E5 un fdmoso pescador 

20 "Carmen tiene nna bonita f d i a .  La m d  prepara comida, el 
papá limpia la casa. José, el menor, lava los trastos y Carmen hace 
las comprass'. 

Según la hcerra aaienor, la famiha de Camren es 

A) amistosa 
8) amable 
C) cariñosa 

D) colaboradora 

21. , Qué aenifica el siguiente dicho popular? 

"Indio camido al camino". 

A) Hay que comer en el camino 
Bf IR despues de comer 

C )  No $e debe comer crirnindndo 

D) La comida esta en el Larnino 
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La &ea ~nncrpal en ia lectura anterior, es que Los niñios y hs niñas, 

A) crecen en f m i a  sana. 
B) tienen derechos 

C) se parecen 
Df tienen una ielig~ón 
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m e  p~ z o m m m n t s  on t widel;  distrrbuted Rawales de 
i;laluacT:'Vkd complemmnf ary ins t  ruacr;f r snd t h ~ i ~  s - k s t a n t i z l  

by a rampls of teschers, the rise in g~uup work I n  
and the incuaas~ng interest  of teachers an acflve 

--together w a t h  the cm=is.r;ency af such ~ n z t r ' u c i i e n t ~  t?;knr ;$ n&ionaI curriculum m d  t0>tb0&6- show the h i g h  
aurl i t y  \of evialuatf on f nstrumant s devel oped *13r gradas v -F , ,  





There h a  been a r f s ~  r n  group wsrk I n  bcsic c d u c s t r m  in t h e  
a. 

199~-11* period I h s t  sbnuld be r ~ l s $ e d  v ~ t h  t e s c h r  5-aznzng and 
ek s ~ u a t f i n .  Rrnup work was a b f s r v d  In some 30% af a small 
riatimalt ssmpLs C49 ~lal~srwrns) lntervzew=d i n  late 1396 (Ref 1)- I 
T h i s  fiwre is much higher khan the IS % CZS'L :n first gradis and 
1Z. in fjourth grade) reported I n  19'33 CPE~ n, p. 2473 
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I 
4. Conqastanc) uf ZnstrumcnCs, rteC~una1 currlculrim snr! + c ~ t b * m ~ s  

i 

"Fvogr~fias da ~ t u d - o w  2nd arz 
wath avirlkkle tex thnot?~ .  However, Chi a exerczse 

h ~ a v y  m p h a a : ~  e l  pr.zmmzr kqd orthugrqhy vs ther  
Five Cau* 10f n i v e )  ~ b J z ~ t r v e s  dzals w i t h  

?eubal f w v s ,  neuns, sc! jec5l fs. 

There lis an mxcelienf "Planual dt 4plrcac~un" (Pef 93, the brarn 
that admznzrtwed t h e  tost t ra ined  and not a s r n g i e  test was 
m i s s ~ d  ( ( p e t  10 p. 6 and R e f  11 p. 5 ) .  

f 

5. Abr ity to evaLu&e the process of learning I t 

E V ~ L U ~ ~ $ C ~  maferzals have detsctod a acrlaus pr~blecn  in 
comprt+enrron of reading. Annax 1 shows that i n  only one item 
cgl l> lout af eleven m c  than h a l f  of the 01R4 th l rd  grade 
studen4s undmrrtmd thr meaning of a s h o r t  paragraph C2SL 
corresdmdinp to t h e  randon succzss, pzven t h a t  a four 
alternatzve t n t  format was u s e d > .  fn five rtems Court of e l s v m >  
the por/centapc w a s  mqurl or less  the^ 36X 

T 
I In s u m a v y ,  2% C2iX and 3273 of t h i r d  grade students were abre 

5 0  "seqect a judgement statmd in a t . x t n ;  1 9 X  (167. and 2 0 X )  were 
a b l e  ta @trdentx fy  t h e  main zdea z n  a s h o r t  paragraph"; and only 
I= IEjr, and i 2 X I  bere a b l e  ts " i d m t l f y  t h e  man idza i n  a 
pqular expusssf on" <figures In p a r e n t h e s i s  correspond t h e  data 
nn fJctdber 1994 and AprrL 199% See R e  1 ,  p . 3 3  and Ref 10 p.  
213. Oqly 7X of the f w r f h  grade s t u d e n t s  werm a b l e  to "idmntify 

n idea  ;n r l iterary ar mcienez f~c  paragrzph". CRmf 10, pa 

1 
e r e  'is r nartd CQ *=gat the lcurrlculum objectives an reading 
and q i t z n g ,  te tram teachers i n  t h ~ s  area m d  to fu r the r  
rmprovq 5mxtbeoks including d&arlrd  i n s t r t . t ~ % f  an5 thef csn h e l p  
sf udengs to understmt de mrmrng of t h ~ s a  instructions i l n  group 
wer k W* th the b e s t  s t u d m t s  hrlglrg oE her cl assmates1 . f 

L br f ferancas are no t  tot, large 5etween urban and rural schoozc 
WeC I$, p. 24) 

i 
t 

Why arq there 8145 misrang cases zn t b e  frequency tables' 
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3.  val Laclan de l i  ut iZ  r i ~ ~ n n  d a  les wmuales ~ I Z  ~ v a l u a r ~  on da 
aprand~rpjrs an lz Educrclon par;darra j Easaza. Ju?~a, L 9 3 G .  

t 
J. ~nfokme ds evaluacicn de 10s progroms de 40 y 50 gradas. 
r[ayo, 1 6. t 5. I n f o ~  c sebe ~ s ~ c G % = I - ~  de cspect2ü~rm dacante ,  mater~ales 
&ucativbsP partlcZpac~~n de pzeras de familia, y evalurc:on d r  
aprendi=kjes. Abvr l, 1996. 

t 
C '-. 

E. &t~uf de evaluacfon przcnrw r z c l a  dr educacxcn basica. 
mczmttrb, 1995. 

t 

L 8. &gr t ro  d m  evaluacfon da1 rendimiento escalar primero y 
segundo p c l o  da educacien basler. 

pvusbaa de Xmguaje, matematica, 
%sLud y media arsbiente da 30, 40 y 

10. 1olgmm do e v a l ~ i o n  del r e n d i m ~ e n t e  in 30 y 49 prado d e  
Educaci Ra~fril en lenguaja ymatemrticabasada rn la apllcaclon 
nac iona l  dr pruebas de Abril de 1934. Novaernbre, í99S. T 

t 12. Fundamentos cwriculzros d i  la edwracion naclunal . 
sepf i ernkf-e, 1996. 

13. Eva uatcfon d r l  impsbrta d e l  prugrama 'tEsr,ueTa Saludable" en el 
dmpart 9 e n t e  de San Salvador. Ano 19%. Junio, 1996. 

1 
n. Educdcion en R Salvador da cara al d p l m  XXX.  besz f~ os y 
opa-tunsdadw, UCA rditorro, 1953 
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