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TRAINIRG MANUAL FOR TRAINERS OF VILLAGE BIRTH ATTENDANTS
AND ASSOCIATED MALE HEALTH EDUCATORS

INTRODUCTION

The proportion of womern dying in childbirth in Papua New Guinea
continues to bhe among the highest in the world with a rate of
between S5-20 maternal deaths per 1090 live birtha.

The gecgraphical barriers within the country and the enormcus
financial resources necessary to overcome them prevents the
governmant f£rom providing health centers and trained health

workers sufficient Lo supervise every birth in the country. In
addition there are swacial and cultural barriers which prevent
woman from getting the help they need during pregnancy and
birthing even when health facilities are available. These

factors are not likely to change for many vyears to come.

The Village Birth sttendant has been identified as en approapriete
meana of providing assistance to women delivering in the wvillage.
The VYBA can alsca he useful in  helping to overcome some of the
invisible barriers to adequate perinatal care within the
community by pwproviding health education and assistance to
pregnant women and their families.

Becauvse the role of Village Birth Attendant is not a traditional
role for women in most parts of the country end lbecause
traditional bkeliefs caften work against the vBaA concept,
intreducing the ¥WBA intc a new commrunity reqguires much patience
and persistence. The village leaders and the men in general need
informetion and education about reproductive health in order to
support such a programme for their women.

The purpcose of this manual and the accompanying training modules
is to provide training for nursing staff who may want to
introduce a VBA programme in their area.The training package is
designed +to be used during a two-week long training course. The
manual and accompanying modules attempt to cover all aubjecta
concerned with orgaenizing, planning and carrying out «village
birth attendant training.

In addition to providing treining in communication and adult
training s8kills and the technical information necessary foar the
training of VBAs, thie manual alsc provides training in methods
cof approcaching end involving the community in order to lay the
foundation £for the YBA programme including providing reproductive
health education for the men in the community.

The manual 1is divided inte threse aecticnsa:



Section I

Section I deals with the communicetion skills needed to
camnmunicate effectively with adults and also covera adult
training techniques adapted for uae with illiterate adult.

Section II

Sectian ITI covers the soccial preparation of the community
including government officials and health staff. It degls with
methoads of approaching and communicating with village leaders and
village members, Alaso included is information about what needs
tce be considered and prepared for prezentation to government
officials and health steff in corder +to win their support Lfor a
YBA programmne.

Section IIXIIX

Section III Covers the actual traeining of VBAs and village men.
Technical informaticon is reviewed and suggestions made for ways
te preactice applying communication akills and adult training
technigques to the material in the VBA training menual end the
acconpany ing modules . It also covers other important
considerationa about planning and implementing the VBA course.

The Training Package Includes:

Training of Treiners HMHanual

Village Birth Attendant Training Manual
FReproductive Health Education for Men
Child Survival Modules:

~ Nutrition

- Immunization

- Diesrrhea Management

-  HManagement of ALRI

Family Planning Module
STD and HIVA/AIDS Module

Th



SECTION I

COMMUNICATION SKILLS AND ADULT EDUCATION TECHNIQUES

& major portion of this section was adapted from
“"Training Skills for Reproductive Health Professiocnala"

ref. 1
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Basic Communicationas Skills

Adult Learning

Creating a Positive Climate for Learning
Inastructional Methods and Materials
Presenting Illustrated Lectures

Facilitating Small Group Activities,
Discussions, Case Studies and Role Plays

Coaching Technical Skills Training

Developing and Uaing Teeaching Aides



COMMUNICATION SKILLS AND ADULT EDUCATION TECHNIQUES

Goals of the sesasion:

1.

To help trainees recognize the importance of good
communication in health education

To help participants become good communicators

To provide participantas with the knowledge angd skills
needed to communicate effectively with adults to
motivete them Lo bring about change

To provide participanta with knowledge and akills
necessary to train illiterate adults using competency -
based training and adult learning principles

To preoevide participeants with knowledge end skills
needed to plan and implement a VBA training course

o



UNIT 1. BASIC COMMUNICATION SKILLS

What Lis Good Communpnication?
How ¢an it be achimuvmd?
Why is it necesaary?

Purpose:

To help +the participant underatand what good communication is,
how it is achieved and why it is necesasary.

Action:
Communiceting well with others

Understanding the special learning needs of illiterate adults.

Information needed for succeasful action

What 1s communication?

Communication is an exchange of informetion, thoughts or feelings
between peaople.

Purpoase of Communication:

&, to get our feelings and intentions scross to cthers
L. to understand how cothers feel and think

< to help people solve problem

d. te negotiste and settle disagreements and conflicita
2, to make agreements and deciaions

£. to tranafer information back and forth

Good Communication creates underastanding and good feelings
between peaple.

Good Communication haz the following characteristics:

a. The apeaker and listener give each cther attention

L. Speeker sends n clear messsage

Ca Liatener hears the message and listena carefully

d. Listener responds with an enawer or information relating to

the message

& . Speaker getes fzadback to know the message is understood
£, Cammunication continues back and forth
BESTAMAMABLECOPY

5



SPEARER SINDS & MESSAGE

>

LISTERIR RISPOKDS 10 THE MLSSAGE

Poor Communication leads to misunderstanding and mistruast.This

Cals Cause bad fewlings and contlactls wwliwese people.

Poor Communicetion has the following characteristics:

. Pecple do not give attention to e¢ach Sther

Speaker doeg not speak with confidencws oy loud e@nough
Mgssgage is not clear or understandablsz

Listener doesn’t reapond or speale: Jdoc. not clerify
Communication ia only in cone direction

WS L)

SPEAKER SENDS AN
UNCLEAR MESSAGE o !

%”Jo LISTENER DOES NOT HEAR
A

Lo DOES NOT RESPOND

Communiceaetion is e two-process that contains several important
parts.

@, an attitude or & feeling

L. grving attention

<. zending & message

d. listening and receiving & message
. gaving and getting fecdbaclk

K

BEST AVAILABLE COPY



LISTENING IS ONE OF THE MOST

IMRPRORTANT COMMUNICATION SKILLS

LA E R R X B BREBESEENESERNENEEEEERENRERZESF.E X B E BB XN B NI N R EE N

ROLE PLAY

Poor communication

One person has his back turned and doesn’t turn sround
when the speaker calls his name. The speaker glves a
message in & low mumbled voice. Liatener doecan’t reply
or aak what was said but looks at the audience with a
gueationing lock on his face.

Piscuss aigns of poor communication displaved in the
play

Good Communication

The listener has his back turned to the speaker. When
the apwaker calls the liatener name clzarly  he turna
around and gives kis full attention to the speaker by
looking streight at kim. The speaker looks directly at
the listener and gives him a clear nessaga. The
listener responds clearly to show he has heard.

Diacusa aigne of good communication displaved in the
play.

L E N N RAN YN EREFEFEENERYSERN N EFY LIRS FEREE NSRS R ANEEYNENEEERSE]

Play the LISTENING CGAME

A message iz given to one person by whispering in thelr ear.
The mesaage is then passed on from one peraon to the next to
all participenta. The message is given in English and should
e something thet is unfamilier such asa:

“Talie your horse to the hospital™

"Empty heads are hard to £ill"

“There is a river in the living roon®

“"Plant your peas -in the paddock™

After everyone has received the nesamage ask the last person
what he heard. Then ask the first and compare. Everyone can
have a chance 'té tell what they heard. Discuss why the

-
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nesaage was so distorted. Some reaponses that ahould come up

are:
) we often don‘t liasten carefully
23 we aften don’t give oxr get feedback
P we don’t take time to make things .
clear

It alaoc showa that unfamiliar messages given in a language
that ia not the first language are difficult to underatand.

Sumnar

Communication ia an exchange of informatien, thoughts or
feelings between pecple.

Good communication creates underatanding and gcood feslings.
Poor communication leads to miaunderstandings and mistruat
and can cause had feeling and conflict.

Characteristics af good communication include giving
attention, sending clear messages, listening carefully,

respense and feedback. It alsc contains an attitude or

feeling.
Listening is one of the moast important communicetion akillsa.

If we do not communicate properly we will not be underatood.

Teaching Method

Games
Lectures/Diacuasion
Role plays

Evaluation

Pre Test/Post Test



Section I

UNIT # 2 ADULT LEARNING

How
How

do adults laarn? i
are adults different than children when it comes to learning?

What apeciel needs do adulte have when learning?
What makes adults want teo learn or why would they want to learn?

Purpose

To help participentas discover the special needs adults have in
order to learn.

Action

1. Identify wayz adultas learn

2. Explain the difference. between teaching adults and children

3. List waya trainers can make adult training more essily
acconplished

4.

Use effective troining end communication technigques to train
adultas more easily and effectively.

Introduced by 2 role plavs

ER-E A AR 2R A R A b A i ittt s E - 0NN NN AR KN NN

Play #1 Health worker and nother

A health worker is talking very croasly with the mother
of a c¢hkild who is two years old and has only had cone
immunization., "“You don’t look after vyour children
well," the health worker says. “All you think about isa
your garden, Why don’t you bring your children for
immunization when you should? Everybody knowa children
sheoeuld ke immunized. 1 You just don’t care if your
child dies or not. Mow be sure you come every time for
clinie.”
- B-A- A B AR AR A2 A - AR R E B R XA EE L BN NN LR
How did you fecl when you heard the health worker talk this
way?
How does the talk make the mother feel?
What would you fesml like in the mother’s position?

Main Points

1> makes mother feel ashamed, guilty and even angry with
the health worker. Mother was mnade to feel sasmall,
inferior and stupid

23 health worlter has the attitude that he is sbove the
mother and that the mother knowe nothing sbkout anyihing

3> health worker gives no real constructive advice or
education only criticiam and abuse

A



How
How
How
Nag

40 this  play represents the way children are +teught in
school as if the teacher ia the boss and children know
nothing

Play #2 Heelth worker and a group of women

The health worker greets the women in a friendly way
Using ainple terms the women can understaend in theirx
own language or in Tok Piein, he sakes questions to £ind
cut what they already Rnow: "Why do you bring your
children for immunizationa?" The health worher gives the
woemen plenty of time to think about this and then to
anawer, He haz the attitude of friendly patient waiting
but alsg very interested to hear their answer. When he
finds out what they Rnow he then builds on that to give
them the information they should Rnow. “Imnmunizatioen
helps protect children from aome aickneasea that kill
thenm." He givizs the women time to think sbout this and
ask any guestions.

Then again uaing simple terms he asks "“How many times
should you bring your child in order to complete all the
immunizationa?" After some time to allow the women to
angwer and building on what the women tell him he tells
them the inportance of bringing children in & times in
order to complete all their injecticons.

He gives them time again for diascuasion and qguesationsa.

The health worker knows that many women do net bring
their childrern in to complete @ll their immunizationa eso
e ashia them “Why 2on’'t yveu sometines bring your children
te ¢linic?" He gives Lhe women time to think and respond
and have a divoeucaelon about thelr ressonas. He then thanks
the women for thelr time and gives them informaticon when
the naxt clinic will be and offers to talk individuslly
with women who are interested to know more or have more
gquestions.

- om o= - = o oew owm o v wn o ome e oW om oM e N Em mm E s Su s Mt MmN e W mw gm mw mm am em M mw me me T M e me me e - e e
ES B S B2 25 B 52N EE-R - A A AR A R A )

did you feel when listening to this play?
do you think the mothers felt?

did the health worker feel?

it effective?

Points that ahould come cut:

a.
L.
<.

the health worker and mothers discuss together as equals
diascussion io cerried ocout in a poaitive learning climate
the health worher acts as a friend and by his asttitude makes
everyone feel equal and comfortable to express their opindon

What Can We Learn About Teaching Adulta From These Plays

a. Adults feel respected when ashked their opinicon

e
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What
What

b. Adults remember better when words are simple and
understandable

<. “How" to teach is as important as “What'" to teach

. Ralating what adults Jtnow already to  the new
infeormation you are giving them helps them understand
and apply the information

makes an adult different from a child?
nakes an adult want to lsarn?

Adultes are mature and set in their ways.
Adults have - to take care of their family

- achieved physasical development
- fixed habits

- responasibilities

- set beliefs and opinionsa

To learn adults must ke -

- in a8 comfortaeble zafe environment
- intereated in the subject

- concerned about the subject

- doing it

Information needed for successful action

How are adults motivated to learn something new?

1.

Adultas expect to be treated like adults not like children.,
They expect respect and recocgnition.

Q. Unlike children who a&re new at life, adults have had
many previcus experiences which must be recognized.
Ignoring them causes resistance to learning. Find cut
what adults ltnow about a subiject before you launch into
it and relate what you have te teach them to something
they already hnow or are familiar with. For inatance
YBAs already know things about village births. You can
learn from them at the gsame time vyou esre trying to
teach them new things. In +this way you are also
conveying to them thet you respect them es individuals

and as equals, This ia easential when trying to teach
adults.

Adults want practical scolutions to resl problens.

Adults need to be akle to see how what they learn can
benefit them or their comnunity. They are motivated by
thinge that relate to real life asituaticns. Adults have many
interests or worries other than what you are trying to teach
them. If they feesl you are wasting their time they rezent
it. :

BEST AVAILABLE COPY
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Adulta can think about and analyze their own eixperiencesn.
They can  think through problems and find solutions or apply
what they learn to new situations.

Different aduliz have different learning atyles.

&

Some adults learn beat through experidence. They benefit
most £from foed-back and discussion. They like to do it
thenselves.

Some adults are thinkeres and observers. They Llikse to
look or watch, listen and think. They like to watch
demonstrations then try themselves.

Some adults @ere logical and objective preferring
lectures and diagrams rather than action.

The last group are active experimenters. They learn
best when tackling a project with their hands. They
diglike lectursa. They heve ideas and try them to asee
if they work.

Generally nost adultas like participation and active
invelvenent particularly rural adults who are usually
physically active and are not used to sitting and
Jistening for long pericds.

Plan different learning eiperiences. Be flexibhle and
adapt your treaining to the needs of your students

Adults cen be motivated by the poaaibility of £fulfilling
their personal needa and goals in life.

a,.

bl

Adulta have real things to lome or gain, learning nmusast
be secen az a way to improve themselves gor theldr
poaition in life, ctherwiae there ia too much riak.
They need to dfeel they are learning something which
will be useful in their everyday lives to help then,
their family or their village.

A persons hasic needs must be met firat before they can
concentrate on the higher needa. For instance J4f & man
is hungry or doesn’t feel safe in hisa surrocundings he
will not be able to think about learning something new
unleass it ic related to getting food oxr finding a safe
shelter.

Adults need Feedback

a.

Adults need feed-kack from their peers as well as their
trainers. Feed-back is information about how well they
are doing as they move through the training course.
Because adults need to feael that they won’t lase their
self-esteem, f=edback should positive. When 1t is
necesaary to correct someone it muat be gentle and
constructive.

Feedback Story

In & VBa class individual studenta were giving

2.4
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denmonstratione on how to interview village women in
order to identify high risk pregnancies. The other
members of the class were supposed to give her feedback
an her performance. Most did not know the meaning of
feedback. No cne coffered positive feedbasck by presising
what she did correctly. Instead they used the
opportunity to criticize and ridicule malking the
individual feel bad and reluctant to participate again,

Remember to instruct participants who are going to  be
involved in giving feedback in how t ive feedback so it
can he done gently and effectively.

Adults need to express their feelings in a culturally
acceptable way.

In many cultures adults have been taught not to openly
express their feelings. But even ac, feelings must come cut
and different sccieties allow different ways to do this.
Body languasge tells us many things thet people cannet say
verbally:

&, Shperve studoents body lenguage, They may be too unable
to enpress themselveas in words,

L. What are some ways people axpress their feelings in
PNG? {(Havae participants act ocut anger, boredom,
sadness, dizguat, disagreenment, disasatiafaction,
satisfecticon, disinterest, respect, disrespect)

c. Body language can tell you how your training is going

at a given time and ‘you can make adjustments if
necessary.

Adults are capable of making decisions and taking
charge of their own development

@. Theory of Paulo Freire a Brazilian teacher.

Magical Thinking versus Critical Thinking
Magical Thinking is a way to deacribe the view of the world
often held by uneducated pecple. When pecople do not
underastand why something happens, they often uvee magical
explanagtions to zaose their uncerteinty. Because they feel
that they have no control over the naturel world they
stubbornly insist thet they have no choice in many matters,

But ipn Freire’s belilef all human beings are capable of
thinking about and looking at their lives oaobjectively and
critically. That is, thinking in a more open way allowing
for other posasilbilities or explonaticons. All pecple are
capable of leaving magical thinhing behind and can begdn to
use gritical thinking in which they come to reslize they can
change or coentrol at least some parts of their world instead
of just waiting for what fate or the gods or evil apirits
bring them. They can learn that they can contrel their
lives, How do pecple come to this kind of thinking? How can
people develop Lhe ability to think in s more open way?

25



AYAWA AND THE EVIL SPIRIT

A story about change from the United States Peace Corps
Nonformal Education Manual

There once was @ village whose people had been inflicted
with guinea worm for as 1long aas they could remember. Now
guinea worm is cone of the moat horrible diseases that a
persen could get. A worm grows inside the body until it ias
sometimes a foot 4in length, and then it <finda & place to
make it’s way cut, and slowly, slowly, emerges in all its
hideouaness, making the person so weak and diagusted that he
falla down by the side of the roed and is unable +o move.

The people of this village were visited by many officials
from international aid agencies and told that their problems
came f£rom the dirty river wster they drank and bsthed in.
They listened to the officials, though they did not believe
them, and accepted the offer of a new well +that the
officials said would cure them of thias terrible affliction.

The aid officials came and installed the new well with a
shiny new pump and went away happy thet the villagers would
no longer have to suffer from guinea worm. The villagers
uaed the new pump for a while, but when the raina came it
became rusty and finally 4it broke down completely. The
villagers were said, because they liked the gift that the
officialas had given them, but since it was no longer of use
to them, they went back +to the river and carried water to
their huts asz before.

When the officials came back the next year to evaluate their
progress in their clean water campaign, and found the pump
hardened with rust, they shoolr their heads and said to each
other, "These pecple doa not accept responsibility for their
own development. They are dependent on foreign aid 1like
spoiled children who imagine that they only need to aask and
everything will be done for them." And the officials went
away, aesd to discover that their money had been wasted and
that their project had bean & failure,

A few vyears later, Ayawa a lacal woman who was a trained
development worker came back from abroad where zhe had been
working in village health projectas. She had read about this
village in the =agency’s annual report, and =aince it was
close Lo her own village, she decided to go and see what zhe
could do.

Ayawa knew that the way to convince the village chief of the
importance of her mission was to aee him very early in the
morning. She arrived the night before, slept on a net in a
hut of & friendly villager, and before the first cock
crowed, she was knocking at the chief’s door. Ayawa accepted
the chief’s elaborate greetings, offered her own, and

3
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finally came to the point; she would like to talk +to the
villagers aebout the problem of guinea worm. The chief
agreed, and a meeting wae arranged for later that day.

The villaegers assembled and chief told them to listen
carefully to what the visitor had to say. Ayawe told thenm
she had heard of their trouble, and asked if any of thenm
knew where the guinea worm came from.

"The water in cur village has been afflicted with an evil
spirit," the villagers told her. We are extremely unlucky to
have to suffer this terrible fate. But there is nothing teo
be done."

"You are right," said Ayswa. “There is an evil apirit

inhabiting your water supply. And the next time I come I
will show you what it locks like.™

Ayawa went home to the capital and borrowed a microscope
from the college, returned to the village, and showed the
villagexrs the tiny guinees worm larvae in the river water,

The wvillagera were very excited. Here was @& development
worker who knew something. They told Ayawa, "With your help,

perhaps we can get rid of this spirit. Please tell us to
do."

Ayawa suggested that they look at all the water sources in
the area of the village to see if they could find one tree
of the evil apirit. Together they e‘'went arocund examining
the water with the college microscope. The people could see
for themselves that every scurce carried the guinea worm
larvae.

Some of the villagers were discouraged. “You see, the apirit
is everywhere. There is nothing we can do." But others said,
“"What akout the well that the other officials brought uas?
They told us the water was better for our health, but we did
not believe them. If we could get the pump working again we
could examine the water and find out if they were rxright or
noet."

After much discussion, the villagers. agreed thisz would be a
good ldea. They asked Ayawa to petition the aid sgency for
money to £ixz the pump, for it required new parts that were
only avajllable <from overseaas. But Ayawa refused. “You have
everything you need among your own peocple +o get this
grant," she told them. You have your traditiconal village
committees, you have a chief, vyou have some literate
community members who have been to high achool and can write
in the language the development cfficials can understand. It
is up to you to do it yourselves."

Finally the villagers were convinced. They put together a

21
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grant application, and few months later had received their
aid. Socon the pump was repaired. They tested the water, and
asure enough, it wes free of the evil spirit. The villayers
were happy, but still ceautiocus. “We will be careful +Lto use
only this water for & few seasona," they said, “and see if
zur health improves."

The Jjournal of Ayawe’s small aid orgenization showsa & graph
of +the charge in the incidence of guinea worm in this
villege. In the first year the number of cases diminished
from 928 to T34, Three years latexr only seven cases of
guinea worm were to be found. The villagers were so grateful
thet again petitioned the agency for money this time to buy
zducational materials so that they themselves could teasch
theixr children and grandchildren about the importance of
clean water. Never again would they have to suffer £from the
horror of guinea worm.

did we learn from this story?

Did the people change their thinking gquickly? Is that good or

ad?

How
way?

1.

]

do  peoples become alle to think about things in & different

Through talking with somecne who asees ancther side to the
situation.

When villagersz and an cutsider 2are linked by friendship,
mutuwal trust, hope and respect; +they can aeagh leasrn
something from =ach other.

Through searching together for understanding
Both sides join in guesticoning, testing and decision making

Through actlon

Villagers are able to transform their world by acting on
thelr decisions.

Through reflecticon or thinking about what happened an&
coming to new ideas.

When working with village pecple we nmnust respect theilr
heliefa and customn=s whether or not we agree with them . If
we becone familiar with the Lbeliefs and customs in ezsch
village we can ugs thiz to form a base for our teaching and
2llow  people thoemzselves to help make the easeociations in
ways that they understand et that time., People will ke more
likely Lo trust you if you show them that you respect their
traditional cugtome and bkeliefsa. Eventually after aseseing
regsults they will be ready for more change. Never rusash this

procesas. . . &

BEST AVAILABLE COPY
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A good motte to remember is:

Talk with people not at then
Work with them not on them.

Sumnmazx

Adulte lesarn differently Lfrom  ehildren because they have already
formed opindionas, Lelisxfsz and habite which affect the way Lthey
[

cept  being  taught. They have concerns and responsibilities
which influence thelr anpectations,

Adulte can ke motiveted to learn if:

1. They are treazted with respect and recognition

. They will) be learning practical sclutions to real
problemns

z. They are shown waye Lo use their own abilities to solve
provblens

g, The training takez into consideration individual learning
styles

5. They feel the training will improve thkem or their position
in life

&, They are glven pousitive feedbacl by trainers and peern

7. They feel that thuy are allowed to express their feelings in
life

&, They are encourayed to nmake thelr own decision and take

charge of thelr own development

Teaching Methods
Lectures/Discussicon

Small group activitico
z Plays

Evaluation

Preteat/Pogt Teat

REST AVAILABLE COPY
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UNIT 3 CREATING A POSITIVE CLIMATE FOR LEARNING

Introduction

Adapted from Training Skills for - Reproductive Health
Profesaionale JHPIEGO corporation

e e e e oam Ty e R omy NN e ae e o o W e st we e e vy e

Training from a participant’s point of view:

You have been inforned by your superiocr thet you have been
selected to participats in o ten-day clinicel update program in
the management of genital tract infections in family planning.
You were advised of Lhis a week before the progran

wae  to start and were told that you had been nominated for
participation by aomecns in  avthority ot the Department of
Health, You are unsure whether the fact that your name was
selected ds a positive or negative reflection on your work. Does
it mean that you mey bre in line for a promotion, or alternatively
does someone think 4Lhat you haven’t keen doing a good Jeob and
neaed additional training? Ne information is preovided about the
training ather than the dates, location and starting time.

The first session is akout to begin and you are a little nervous
about what to expect. You find a place to sit towards the back of
the classroomn and then glance arocund the room. You know only one
of the cther ten participants. Five minutes after the seassion ia
scherduled o start, the trainer comes hurrying through the deoor
with a atack of papers and, turning to the firet person in wight,
says, "Please paszs these ovut!"™ The trainer then begins the first
semaion on “Screening for Genital Tract Infections in Famdily
Pleanning. You exchange glances with the other participants and
wonder whether they, like you, are hoping thaet the end of the
program comes soon.

Has this ever happened to you? How would you feel? Would this
aituation affect your attitude towerds the trainer angd the

training program?T Can this type of situetion happen +to the
trainexr?

Training from the trainers point of view:

You have been informed that yocu are to conduct a two~week
training of trainers course. You are given the course syllabus,
outline, and schedule. You pack up all of your course natexrisls
and travel to the training site. Upon arxrival you find:

- The people vhe are there do not have the background and
akilla you had esxpected.

The training zoom iz too small and there ia poor ventilation

- There is no writing board or overhead projecter

3.




- The room contains chairs lined up in rows
- You planned for 17 participants - 39 show up!

Would thease items affect the way the trainer and participants
feel about training? Of course they would!

Unfortunately, in beoth these situations the training course is
off to a poor astart. The traeiner will have a difficult time
creating an eappropriete zlimate for learning. A positive clinate
te wne whieh encourasyes and is conducive to learning, one which
crenteas an atmoophere 2f safety in which perticipeants can ask
guestions, and in which esveryone, not Jjuat the traliner, takes
responsibility for accomplishing the objectives of the program.

How can the environmenti end etmomphere encourage learning?

Hoew can  the atmosphere =ncourage interaction of the trainers and
participants?

How can the training clinmate be made more ponitive?
What is necessary for a positive traeining experience?

Purpose:

1. Te enable trainers to create a positive +training climate in
whick trainees feel comfortabile and which promotes learning.

Action:

1. Explore ways adults feel encouraged to learn.

2. Participate in plaonning for a positive training climate

3. Practice techniqguss whichk promote a feeling of freedon to

interact with all menbers invelved in the training.

Infornation needed for succeaasful action

Review adult learning needs already covered in unit 2.

Some characteristice of
at

knowledge skille and at

people who attend couraes to acguire new
titudes; they:

1. need training to e related to their reel life needs

2. are highkly notivated - eager to learn if training is relasted
teo thelr real life needs

like to be aoctively involved in traeining

like to have o varisty of learning experiences

. need positive foedback

have personal conoerns

need to be treated as individuals

need o maintain their self-esteen

have high expectations of the trainer and themzelves

have personal needs that must be met

G}
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Training should be related to participants real life
situations

a. Pecple want to feel that their ~experiences and
knowledge are valued and can be applied +*¢ their
training ﬂ :

k. Learning should relate directly to the job
repponsibilitice of the participant

C. Participants should know from the start the purpose of

the courae and how it applies to their reasl life and
the dob that is exnpected of them after training

Motivation or Eagerness to Learn

. I£f peocpls Nave been woelected carefully, kneow the
purpose of the training end why they have been saelected
they are usually eager to learn and are highly
motivated.

L. For Village Birth Attendant Trainees training means an
increacse in knowledge which brings an increage in self-
esteem and rwoognition and status in the community.

<. Make uoce of this motivation by allowing participants to

tallk about their enperiences angd relate them to the
learning naterial,

Involvement

a, Few people like to Just sit back and listen to a
trainer. I+ coon becomes boring. Learning auperlences
should actlively involve perticipants through:
- Quegtioning and feedback

- .Di=cussion

- RBands -on-work

- Group and individual projects
- Clagsroom activities and games

- Allowing them 4input intc aschedule, activities,
other events

L. Remember the old Chinese Proverbh

WHAT I HEAR, I FORGET
WHAT I SEE, I REMEMRBER
WHAT I DO, I UNDERSTAND

Variety
Don’t overuse one type of teaching method. A trainer who
vaes one method of teaching is like a physician that uses

one method «f trectment.

Individuals learn in different ways &0 in oxder to

facllitate differing waye of learning use a variety of
tachniques

BEST AVAILABLE COPY
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gaching Al Variet in M.

[0}

Videco Tapes Illustrated lecture

Flip Charts _ Demonstration

Slides ' Coaching

Chalkboard N " Discussion

Models ' Gueat Speakers

Real Objecta Role Play and Case
Studies

Feedback -

Poarticipants nesd to know how they are doing. Is their level
of learning and performance cuming up to the trainers
anpectations? Giving positive feedback ia beat but when it
is necesgary to correct, be gentle and constructive not
destyructive. The need for positive feedback ia one reascon to
design learning tuv meve from the known to the unlknown or
from sinmple activities to complex ones. Positive experiencesa
and feedbachk should be provided from the atart.

Feedback can be provided by:
- verbal praise @ither one- cn-one or in front of others
- letting the group critique performance (but only after
a lesscen on how to give feedback constructively?d
- Jrecognizing appropriate responses during guestioning
“That’s Correct' -
“"CGood answer"™
“That’s Excellent"
- recognizing geod performance while coaching
“very gocd work she has prepared the birthing area
properly*
“netice how well zhe tiea the cord you shouwld all
try to deo it just like that”
- letting participants know how they are doing in terms
of program objectives

Corrective feedhack nust be done carefully and in limited
guantity becauvse it can strip people of self-esteem when not
carried ocut properly.

Ideally feedback iz asked for rether thaen imposed and should
be & sharing of informaticn inastead of giving advice. It
should contain only the amount of informetion e recelver can
use or hear at one time and not everything on a peraons
mind. It shouldn’t go intoc why people act the way they do.

When you are the receiver of feedback, how you act apnd vwhat
you feel inoide l=z just as important as the things you de
when you give feedback +to others. Try to listen without
defending yourself, asking guaestions only if you are not
clear about what i1is being said. Remember that the feedback

you 4get is only cne perseon’s opinion. Listen carefully and
then decide how much of it to accept.
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Perasonal Concerns
Theae are concerns that people have about themsaelves when it
comes to trainingy. They feel uncomfortable not knowing how
to do  something. If they will be able to learn, fear of
failure or enbarrasesment or simply not lknowing what te
expect concexrne nmany pecple. Trainers should recognize that
participants may have specific concerns:

fear ouf failure

fitting 4in :

getting along with the trainer

understanding content

being able to perform the skills

Te help participasnta feel comfortable from the astart the
training session should be opened with an activity that will
prlace them at =zasc. Trainers should convey an atmocaphere of
safety where perticipants are not buay judging one ancther
and themselves. An activity that asequaints people helps
them put names with faces so they do not feel like a group
of stranger

Need to be treated as individuals

Peaople need Lo be Ltreated aa individuals who have a unigue
and particular beackground, experiences and learning needs.
Each person hes had many life experiences and trainers must
recognize and respect that fact. Use those pest exuperiences
ag place to start from when introdueing new tradning. To
make participants feel more like individuaslas:

- ugse participants names as often as possible

- involve all participants eas often as possible

- treat participants as squal with reaspect

- allew participante to ashare information with
others during sssasiona

Self~-Eateen

Care and reapect Ly the troiners when giving feedbachk are
essentlial so that participantis are not stripped of thedir
self~esteen and thelr sense of competence necessary foxr then
to do theilr jobs effectively.

High Expectatione

People, especlially those who have not attended school or a
covwrse before, mnay zeb kigh espectations for themselves and
trainers. Tralners should allow time for trainees to voice
thelr expectaticons et the beginning of the coursce ao
trainers can ke clear about what is being offered and what
participants can exupect to gain from the course. Trainers
should be honest with traeinees about the 1limitas of the
training.

Personal Needs

People need tc be comfortable to learn well. Pecople differ
in health. and =ztamina. Rural pecple are often not accustomed

‘3 , Sl BEST AVAILABLE COPY
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to sitting listening for leng periods. Heat, noise, hunger,
and small childrer may distract participants. HKeep aeszions
short with 2imely breaka. Fural women will often nwed to
bring small children with them. They will need attention and
feeding =ao make +time for that. Provide babysitters if
possible or make errangements so they can bring their own

PLANNING FOR & POSITIVE TRAINING CLIMATE

Pogitive training clinmate does not come about by acecident but
through careful planning. Planning takesz thought, tinme,
rreparation and astudy en the part of the trainer. The objective
iz to have things run aos smocthly &s posaible with & minimum of
unexpected problenms.

Whet should the trainer know beforehand?

- How many participants will be attending

- What the participents educetional end experience background
is

- What types of responsibililities the participante will have
when they complete thedr training

- How the particigpanta have bLbeen selected cr why the
participants =nrolled in the course

The trminers should fully research the topic before instruction.
Mot only the technical information and skills but alsc knowledge
of the training groupe society. In the case of VBA training,
knewing about the weman’s village, everyday life, zreligion,
beliefs, practicesz and values are eszential 4in order to relste
training to every day necda. Ongoing reaearch during the course
should be planned inte each session 4in the form of relevant

questions and ' opporitunities for the participants +to share their
experiences.

The trainers must think about training strategies. What methods
they will uae, how often, when, in what order etc.

Plan to meet the needs of the participants
Are +there physicel barriers? Is the video large enough for
all to see? Will there be power when needed? What will you
do if the power fells? :

- What planas nesd to ke made for meals? Will there be
refreghnents such ag tes, coffee, water?

Do rules need to be made aboul smoking, ketel nut chewing
ete?

Iz accommodation availlable? edequate? Who provides bedding?

- Who provides the food? utenslils? Who cooka?

3.6



- Are there adegualre tollets nearby? Are they clean?

What arrangements are Lthere in case of emergency ox
of the participant?

Who is responsible for providing trensportation?

Planning for the facilities at the training site
Iz the area comfortakle?

illneas

Is there enough 'light. Can the place be darkened to show

slides?

Is your audic, video and demonatration equipment complete
and in werking order? Are @all necessary parts ready and

avallable? Make a list of all parts and chechk them
that they are all where they should ke,

Lo seae

- Iz there a writing board or large paper ready with chalk or

pens readlily available?

- Is the space appropriate for the size of the group? Are
there other areas that can ke vsed if the group nust divide?
Is there proper furniture for seating, demonstratlons, group

projects?

~ What physical arrangement ¢f the furniture will

encourage interaction and communication? Conslider what
arrangement will be used for demonetration, showing alides

ete.?
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Section I

ESTABLISHING AND MNAINTAINING A POSITIVE TRAINING CLIMATE DURING
INSTRUCTION

Good Planning helps establish a positive treining climate before
instruction begins. Maintaining a positive climete during
instruction depends on the trainer’a delivery style and how the
delivery is received by the participants. The trainer saets the
tone for the training through delivery style. In any traeining
course how something is said is Jjust as important as what is
said, Technigques that can be used include:

- warm-up activities
- effective verbal and non-verbal communication

~ apprupriate vse of humor
- activities outside the course

Warm-up activities or ice breakers can be Thelpful at the
reginning of a course and used throughout te add interest.

Some examples:

- On the first day of training it is important thaet the

participants get to know each other. Even when they all know
each other, the trainer needs to lrecome familiar with the
participants. Instead of the usual "tell us your name" use an

activity such as one of these:

Gosaip
Divide +the group into pairs. Give participents a few
minutes to interview each other. Each participant is then

given a minute to introduce his partner by shaering his/her
name and at least two unique characteristics which they
found cut about them.

Variation

Ask participants to share with each octher their favorite
food or to name the animal they feel best describes them and
why . This information is shared with the class when
participants introduce each other.

Proverb

Write some well-known proverbs on e slip of paper. The
slipa of paper are then cut in two with half the proverb on
each slip. These are mixed up then handed out to

participants with instructions to move around the room and
find the other half of the proverb they have in their hand.
When pairs meet they are to introduce themselves and discusas
the meaning of the proverb as it might releste to the

training.
Variation
For {lliterate groups use pictures of fruit or things that
are found oY used together like hammer/nails,

cacanut/coconut acraper.
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Section I

Verbal Communication Techniques That Influence Training Climate

KISsS

KEEFR IT SHORT AND SIMPLE

Change your voice pitch, tone and volume az you make your
pointsa, @ monotone is boring no matter what the aubject isa.

Use strong introductions which capture interest

Try to communicate on & personal level by usging names as you
get to know them.

Ask for participents opinion or what they hknow about a
gubject,use their ideas and examples in vyour treining
recognizing who said it.

Avoid repeasting words and phrases such as “"Do you
underatand?" :

Talk alowly and in simple terms when talking ta illiterate
adulta. Remember that unless you are using their tokples
waell they are hearing you in a second language. KISS is the
rule- Keep It Short and Simple!

Do not run one subject into another. Make sure there iz a
break between subjects so participants are clear that you
are on to a& different subject.

Make certain that whet you say is clesr. Speak, clearly and
confidently and loud enough to ke heard by all the
participants. When teaching villege people., do not usze
technical terms if they can be avoided. Keep your words as
simple a8 possible. When teaching VBAs use local terms
whenever possible especially for body parts and functions
asgsociated with childbirth so perticipants can beg very
certain about what you are talking about.

VBA training involves talking about sexual matters which you
and the course participants may find embarrassing.
Acknowledging this and allowing every to express their first
nervoue Jlaughter can free everyone to go on and talk more
comnfortably as the trsining goes on. Find out and uae words
that participants understand and are acceptable for them to
use in theix» own language.

3 1
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Section I
Nonverbal Communication

Nonverkbal communication can be Jjust ss importent as verbal
communication. Nonvertal communication includes such thinges a
dress, eye contact, body language. movement about the room.

Remember body language can mean different things in different
cultures. Try to be sensitive to pecples reaction if you are not
familiar with their customs and adjust your behavior if possible.

- First impressions are important. Heke asure you come across

as friendly, accepting and nonjudgemental if you want
involvement from the participants.

Uae eye contact to read faceg, from facial' expressions you
can tell if there is understanding or confusiaon, Yyou
establialh rapport and get feedback <(eye contact may bLe
difficult in some culturesl.

Uase body language an gestures to help communication. Be
energetic, learn to read the participanta bedy language it
will give you clues about how your lesson ia coming across.

Nodding your head and maintaining eye contact shows interest
encouraging active perticipetion

- Use positive facial expressions{lcok pleasant, smrile?

- Avoid body lenguage that is distracting- fidgeting,
jigaling keys or coins or playing with pencils or chalk.

- Avoid putting tables, desks or cther barriers between the
presenter and the pasrticipants

Be enthusiastic about the subiject, the trainers enthusiessm
directly affectea the enthusiasm of the participante

- Convey an attitude of acceptance and respect. YVillage
pecple, especially women, who mey have only limited
experience with ocutsiders may feel very intimidated by
trainers;. you must do all you can to win their trusat and
confidence if you are going to fully involve them in the
training.

Humor

Humor can help break the ice and promote @ positive learning

eXperience. Humor shcould never be offensive or off-color. It
should never be used as a means of attack. Encourage
participants to share humorcous experiences. Even if the subject

CIPS
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matter is to be taken sericusly as in VYBA training, humorcus
atories can often revesl many things about the village situation
that otherwise you might not find cut and gives the trainers an
opportunity to use this information in the training

Humorous cartoons or stories used in lessons or in handouts can
help participants remember important points,

Activitieas outside claas

Infarmal learning and discusaion ocften tekes place during meals
and breaks., Be sure to maintain a sense of professicnal ethics
and confidentiality.
Maintain the dignity of the trainer and the paerticipenta at
all times. Gossip about participants should nat be
entertained. Avuig being pulled into situationa where a
participant tries to ingratiate himself to the trainer by
being critical of pesrs or trying to be "too"™ helpful,

- Follow through on commitments. If you say you are going to
do sgmething do it.

Introducing & Lessaon

The first few moments of any training session are very important.
You need to capture the participants sttention but they may be
thinking about something else, wondering what the session will be
like or have little interest in the topic.

The introduction should

- Capture the interest of the entire group and prepare
participants for the indformation to follow
Make participants aware of the trainer’s expectations
Help foster positive training climate

2.3
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Some techniques that can be used to introduce the session:
- Review session objectives

- Aask a series ¢of questions about the topic.
[(Note: In training VBAs we found this to be a very good way
te get village women inveolved in the training. They were
usually eager to share what they had experienced and from
this information we had a base of common understanding to

build the session on. It gave the women a senae that we
respected their input and incressed their confidence ao they
shared even more in the following sessions. Cere must be

take to be nonjudgenmental about what is shered especially
where it involves traditional beliefs.]

- Relating the topic to previocusly covered content

- Share & perscnal experience that is relevant to the topic
(participants usually enjoy these kindes of stories).
Relate the topic to reesl-life exgeriences, (adults learn best
when they can see how something will £3it in to their daily
lifed.

- Use case studies or problem-sclving activities,

- Use & video tape or cother media

- Give a unique demonstration

- Call in ancother speaker

- Use a game, role play or simulation

- Relate the topic to what participants will be deoing after
they complete training.

Using Questioning

Whet is one hkey characteristic of an effective trainer?
Which method of instruction will the kest trainers use?
Which technique will ensure a successful training session?

The uase of effective questiconing an reinforcement techniques
answer all three of these guestions.

The main purpose of questioning is to encourage the participant
to think about the training topic. '

Involving participantes through questioning an discusasion sill
help to hold their interest an attention. This is especially
necessary when’

- deasling with complex topics

- treining sessions are long

- the topic is not very exciting

Answering questions provides paerticipants the opportunity to show

their understanding of the training topic. For many
participantea, being recognized for demonstrating what they know
is very rativating and will encourage them to eontinue

participating.

Sometimes questioning cen be used to regain contrel of the

3



auvdience if the trainer notices a participant isa losing

concentration, You ««an tell if you are losing somecne by a
glazed lacok on their face, they are talking with somecne else, or
they have a puzzled expression. A carefully directed question

and pasitive reinforcement following the answer will hkelp them
remain attentive,

Questions can be ashked at any time. The only problems you may
encounter with oral gquestioning ie that it can be time canauming
and when a few persons dominate the diacussion may not be as
useful as i1t could be,

Questiona should be developed in advance as part of lesson
planning. Preparing questions in advance, and noting them in
lesson plan ensures that the gquestions will be asked. 1 Many

trainers will fail to ask questions unlezs they include them in
their plans.

A good gquestion should be designed:

~ contain only one idea, questions with 2 or 3 main ideas may
be confusing

-~ he brief sc participants can remember the entire statement

- foucus on major points not minor details

@ question should require more thst a simple yes or no answer in
order to avoid guessing. Ask for more details,

Effective Questioning Techniques

Asking a question of the entire group allows somecne to
volunteer but often a few dominate while others do not
prarticipate

- Targeting the question to saspecific person by using the
person’s name before asking the gquestion. The person can
listen carefully and prepare an answer but the other
participantas may not concentrate on the question.

- Stating the guestion, pausing, and then directing the
question to a specific participant. Each participant must
listen to the question because they anmy be called.

The key is to avoicd a pattern in order to keep it more
intereasting

Invalve all participants during each session. Use names, this isa

a powerful motivator. FParticipants enjoy hearing their names and
as a result will become more involved in the aseasion.

Repeat a participants answer, this provides positive
reinforcement and ensures that the others hear the correct

315
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answearxr .,

Provide positive reinforcement to correct anawers through facial
expressions, praise, nods, displaying a peraons work, using a
participeant a&s an assistent.

Exanples of positive reinforcement:

“Very good answer, Mike."

“I like the way you stated that ,Mary”
* Em nau" ’

“"Em stret"”

“Yu save pinis®

When the response is partielly correct reward the correct part
and improve the incorrect or redirect a related question to the
samne gr a different persan

Faor an incorrect response make a noncritical statement then
restate the queation

Exanple: “That’s not quite what I was locking for."
“Sorry thet’s not right"
“Let me rephrase the gquestion®

When there is no attempt to respond restate the question or
direct it to another participant.

When the participants ask questions of the trainer respond with
the answer or respond with another question,

Cautiona in Regard to Queationing

When an appropriaste question is asked for which the trainer has
no answer, the trainer should acknowledge the questicon,admit that
an answer does not come to mind, conduct some research after the

session or as soon as possible and share the answer during the
next seasion.

Keeping the aession on topic. Participants may aak questions
that will lead the discussion away from the training topie. When
this happens the trainer must decide whether the discussion is
valuabhle. When paerticipents will benefit, and there is enough
time, the trainer may follow the new line of discussion. I£f not
the trainer muast move the diacussion back to the teopic.

Summarizing a Lesson
A summary is used at the end of instruction to reinforce the
content of a presentation. It reviews the main points the

trainer expects the perticipant to understand clearly.

The purposes of the summary include



- Drawing together the main pointes of the presentetion
ensuring thet objectives have been reached
- Proaviding feedback to participants

The summary should
- be brief -
- address only main peints
~ involve participants through questioning and interaction

Summary techniques

Aaking the participants for guestions givea participants an
opportunity to asik guestions end clear up misunderstandings

of  the content. This may result in a 1lively discussion
foguaing on thoase areas that seem to be a problem for
participants.

Limitations:

- it may be difficult tco guide the discussion to include
all of the key points

- many participants often will not esk guestions sc
discuasion may be limited

- Aak questions of the paerticipants by preparing key questions
focusing on the main points. These will encourage
participants to  think about the content, encourage
discussion and give the trainer an opportunity te determine
how well the participants understand the content

- ddminister a practice exercise or test

The topic summary its developed during the planning process. The
trainer will ¢

- review cobjectives

- study instructional content

- develop a topic introduction

- select an approprieste summary technigue

Summary

Effective training and leerning depends on the estakliahing and
maintaining a poesitive training climate.

To create & positive training climeate the trainer must understand
the characteristics and needs of the participants in the
programme .,

Creating a positive treining climate before instruction includes

understanding the participante, regsearching the topic, selecting
nethods of instructions, developing or reviewing the lesson plan,
consadering the needs of participants and considering and

arranging the physaical facilities for the best use,
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The training climate is influenced by the delivery style of the
trainer, including verbal and nonverbal communication,
questioning and reinforcement and the use of humor.,

Using interesting lesaon introduction, questioning and
reinforcement techniques, and lesson sumnmnaries encourages a
positive training climate.

A topic is introduced to caepture the interesat of the participants
and to prepare them to receive the information in the session

Questioning and reinforcement techniques are used to encourage
participants to think about the treining topic, maintain
interest, and provide fesdback.

The topic summary reinforces the main points of the sessicon and
is given at the end of the presentation.

In a situation where participants may come from varied
backgrounds and group identities or where most of the
participants have never attended formal training, the trainer
must maintain an stmosphere of respect for all  participants and
among all participants.

Teaching Methods
LecturesDiscussion
Demonstration

Role Play
Small Group Activities

Evaluation

Pre Test/Post Test
Observe participants practicing activities

3.1%



GUIDELINES FOR CREATING A POSITIVE TRAINING CLIMATE

Consider How People Learn

1. Training must be related to pecples needs

2. Provide an environment which is motivating

3. Invalve participants

4, Provide a variety of learning experiences

5. Provide positive feedback

6. Consider poerticipants perscnal concerns

7. Treat participants as individuals

8. Maintain pasrticipant self-esteem

3. Conasider the high exMpectations of participants
1

@. Meet the personal needs of participents

Planning for a Positive Training Climate Before Inatruction

1. Find out why perticipants are enrclled in the programme

2, Find out the experience and educational background of the
participants

3. Find out what the responsibilities of the participantas will
be after attending the course

4, Find cout the numnber of participants attending the course

S. Research the topaic

6. Make training plans

s Seek consultation if available

8. Conaider the needs of the participants

3, Consider +the environment and physical condition of the
clasaroon ,

1e. Arrange classroom tables and chairs.

Eastablishing and Mainteining a Positive Training Climate During
Instxruction

1. Use warm-up activities or ice breakers

2, VYary the pitch, tone an volume of the voice

3. Begin each session with a good introduction

4, Communicate on a personal level

S. Use the idesas and examples of participante in your training
S. Avoid repesting words and phreases

7. Talk at an approprizste pace

8, Make smooth transitions between topics

= Speak clearly

10, Use waords acceptalrle to participants

11. Maintain eye contact

1z2. Use effective body language

13. Uae positive facial expressions

14. Avaoid gesturesz or body languege that is distracting
15. Limit the use of desk,tables, podiums

is. Use illustrations and teaching eides whenever possible
17, Use questioning and reinforcement

ia, Use appropriate humor

19. Aveoid becoming inveolved in gossip about participants

3.14 .



Introducing a Training Topic

1. Review the session objectives

2, Ask a series of qguestions about the topic

3. Relate the topic to previocusly covered content
4. Share a personal experience

. Relate the topic t.o real-life experiences

6. Use a case study or problem-scolving activity
7. Use @ video tape or other media materials

&, Give a demonstration

2. Use an invited apeaker

12, Use a genme, role play, or simulation

11. Relate the topic to future work experiences

Using Queationing Techniques

Develop questione during lesson planning

Design quesations to be brief and to contain one idea
Ask qQuestions at varicus levels of difficulty

Ask gqueations of the entire group

Target questions to individual participants

Use names with questions

Involve all participants through questioning

N AR W e

Summarizing a Lesaon

Ask participants for guestions

Asit queations of the participants

. Administer an informal practice test or quiz
Use & game or review main points

LW e
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Section I
UNIT 4 INSTRUCTIONAL METHODS AND TEACHING AIDES

Purpose

To provide information about varicus methods of instruction that
can be used for training.

To provide dinformation about variocus teaching aides useful for
presenting training content

Action

Select appropriete method of instruction for treining illiterste
acdults

Develop appropriate teaching aides for presenting content to
illiterate adults

Information needed for suvccessaful agction

There are three learning ar=as which influence ocur ability to do
@ job, Training must take into consideration all af these
learning areas in order to make sure training is complete. The
three areas are:

1. Knowledge which focuses on the informetion needed to perform
a job or task

|

. Skill which focugses on the procedures necessary to perform a
job or task

W

Attitude which facuses on the attitudes necessary to perform
a job or task

When considering what methods of inatruction a treiner is going
to uwee the trainer muet conaider what 1learning esrea will be
focused on. Often taskks will have sections in more that one
learning area s8¢ a variely of instructicnal methods must be used.
I£f, for instance, the teslk falls into the RKnowledge area as well
as the akills area we would not want +to provide only skills

training.
Questionsa you should esk aa you sgelect inastructional methoda:
Is the method approgprigte for the objectives?

Will there be encgugh trainers to carry ocut the training method?

Do you have available all the necessary materials, supplies and
eguipnent?

4.1 P



Are clinical facilities avaeilable with sufficient client load for
adequate training?

I= the method suitable for the size of the group?
Are there special classroom requirements?

Is the method appropriate for group traeining, individualized
training or both?

How much time is available and what times?
What is the background of the participants?
Will the methods selected stimulate interest and provide variety?

(See Table 1.4.1 for an outline of the common nmethods of
inatruction and Table 1.4.2 which will  help vyou select
appropriaete inatructicnal material; both taken from "Training
Skills for Reproductive Health Professiconeslis*)

Training experiences or learning activities are necessary for a
successful training ccourse. Developing these activities should
e kesed on twe basic conditions.

The first condition is practice. When perticipants are given
information or ere developing skills they need to practice or
apply their newly acquired knowledge or trasining will be
ineffective,

Practice musat be active and apply what has been learned. A
variety of exercises should be provided at different times during
training to help maintain interest.

Exanmples:
Knowledge: ~ Solve problems
- Answer e series of Qquestions
-~ Remct to a case study
- Identify perts on a drewing
Skilla: ~ Practice a sakill after watching a demonstration

- Practice on a model

Attitudes: ~ Participate in a role play
- Conduct an interview

The second condition is feedback. In all three learning areas
participants muast know how they ere progressing. Feedback muat
be given as agon a&s possible after a performance. It must be

clear and must be provided where appropriste throughout trsining.
Feedback can take many formse and should include praise(pogitive
feedbhack) as well as suggestions for improvement.
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Table 1.41 Common Methods of Imstruction

“ METHOD DEFINITION AREA(S) ADVANTAGES LIMITATIONS
{ Discussion Interactive process of shanng Knowledge Gives participants an When not properly conducted, may
information and expenences and attitude opportunity to share their be dominated by a few participants
related to achieving a traiming knowledge and feelings on and may move off the topic
objective the topic Participants need background
Trainer serves as facilitator information about the topic prior to
participating in the discusston
| Games Approach to instruction in knowledge Highly motivational and Requires planning time.
' which the participants are and attitude stimulating May have minimal impact if the
involved in a leamning activity Usually involves most or all game does pot relate to the
which usually has a set of rules of the participants objectives and/or there 1s no
and is often competitive discussion following the game
The purpose of the game must
relate to the traming objectives
Guided Method of anstruction i which Knowledge, Provides participants an May not be uscful if the trainer

| Practice

the trainer provides the
participants an opportunity 10
pructice or apply the content
presented 1n & {raiping session.
The trainer guides or supervises
the participants as they practice
in the classroom, clinic, or
through individual study

Guided practice is also known
as a practicum.

attitude, and
skill

opportunity to practice

fails to monitor and provide
feedback

From Training Skills for Reproductive Health Professionals by JHPIEGO
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Common Methods of Instruction

Table 1.4.1 Common Methods of Instruction

METHOD

DEFINITION

AREA(S)

ADVANTAGES

LIMITATIONS

Case Study

Method of wmstruction using
realistic sceparios that focus on
a specific issue, topic, or
problem. Participants typically
read, study, and react to the
case study in writing or orally
during a discussion

Primanly
knowledge
and attitude

Focuses participant attention
on a real situation
Participants may work
separately or in small groups
May require the use of
higher levels of leaming,
such as analysis, synthesis
and evaluation

@ When the topic is not appropriate
for the objectives, the use of case
studies may got be motivating

® Requires considerable development
time

Coaching

Approach in which the trainer
explains procedures or routines
and demonstrates tasks,
modeling the exact performance
of the skull

Coaching also mvolves
observations of and interactions
with the participant to monitor
progress and overcome
probiems

Knowledge,
skill, and
attitude

{s useful when a small group
or one person aeeds
mnstruction and training

® Requires coach to be available
when the participant needs
_ imstruction and feedback

]

Content Experd

Prescotation related to the
training objectives conducted by
an expert tn the field

Knowledge,
attitude, and

“skall

Allows padicipants to interact
with experts i the field and
acquire information that may
not be available in the regular
classroom

@ [s only as effective as the content

expert

® Requires that the traiver plaa for

the session and prepare both the
expert and participants

Demonstration

Method of instruction in which
the trainer preseats the steps
necessary for the completion of
a procedusal or clinical task

Skall

Provides the participant with
a step-by-step procedure for
completiog a specific skill
Demonstration is an effective
wethod for applying
knowledge in an observable
situation

@ Requires planning, practice and a

high degree of skill on the part of
the trainer

From Training Skills for Reproductive Health Professionals hv THPTRCO
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Table 1.41 Common Methods of Instruction

METHOD DEFINITION AREA(S) ADVANTAGES LIMITATIONS
Individualized | ® Process wa which training Knowledge, Gives each participant an Requires extensive course planning
Training objectives are reached by attitude, and opportunity to move through and program revisions

participants working at their skill the training objectives at a Potentially limited by the
own pace through individual pace appropriate for his or assumption that participants have
training packages her background, experience, the motivation 10 be successful in
and interest. individualized learning
When conducted on a computer,
the cost of computer-based training
must be constdered
Individual ® Method of instruction in which | Knowledge, Gives participant an Requutres trainer to identify
Tutonials the participant supplements attitude, and opportunity to leam training materials appropnate for individual
other methods through the study { skall content at their own pace study
of information on an wdividual
basis, under the instruction of a
trainer or tutor
[Husteated ® Method of instruction in which Prmacly Delivers a lot of information Demands high levels of
Lecture the trainer provides information | knowledge in a relatively short period conceatration on the part of the

verbally and supplements the
content with a variety of
questions, wmteraction, audio-
visuals, and instructional
matenals

Is effective for both large
and small groups

Trainer maintains primary
control of the pace of the
preseatation

participants and the trainer
Participant interaction may be
minimal

Without questioning and
interaction, the trainer may have a
difficult time deteqmimng whether
pariicipants are comprehending the
information being preseated

From Training Skills for Reproductive Health Professionals by JHPIEGO
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Table 1.4.1 Common Methods of Instruction
METHOD DEFINITION AREA(S) ADVANTAGES LIMITATIONS ﬂ

Panel ® Discussion related to the Primarily ® Allows participants to ® [s only as effective as presenters

Discussion training objectives that is knowledge interact with experts in the and moderator
presented by a panet of ficld and acquire information ]| ® Requires that the trainer plan for
individuals or content experts that may not be available in the session and prepare both

the regular classroom - padticipants and panel members

Role Play ® Method of instruction in which | Primarily ® Pcovides a highly ® Requires considerable development
pardicipants play out roles in a attitude and mofivational climate, as time in addition 10 easuring that
simulated situation related 1o knowledge participants actively take part participants are prepared to
the training objectives in a realistic situation participate in the role play

® Trainer may fail to plan for the
application of the role play

Study Trip ® Method of instruction in which Primanly @ s only as effective as the host of
padticipants are involved in a knowledge the tnp
learning situation outside the ® Hinges on how closely the training
regular classroom. objectives relate to the area being

® The study tnp mught be to toured

another location n a facility or ® Requires extra planning and
require travel outside the coordination
facility

These definitions and the matrix shown in 1.4.2 will assist the trainer in selecting appropriate methods of instruction.

To select methods of instruction, the trainer should

® Read the training objectives
® Review the definitions of the various methods of instruction
® Consider the appropriate area(s) for each method in addition to the advantages and limitations of each

From Training Skills for Reproductive Health Professionals by JHPIEGO



Table 1.4,2 Matrix for Selecting Methods of Instruction

METHOD SELECTION FACTORS
TO CONSIDER
A|B|c|p |E|F |G
Case Study X | X
Coaching | X X | X X
Content Expert X | X
Demonstration X | X | X | X
Discussion X | X
Games X X | x X
Guided Practice X |X | X | X X
Individualized Training XK 11X 1 X | X | X |X | X
Individual Tutorials X X
llustrated Lecture X X |x
Pane] Discussion X
Role Play X | X X
Study Trip X |X | X |X m

More than one trainer may be required

May require additional equipment and materials
May require a clinical facility

Appropriate for small groups (5-10)
Appropriate for large groups (10-30)
Appropriate for individual study

May require special classroom setup

QmMWUOw>

From Training Skills for Reproductive Health Professionals by JHPIEGO
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Exanples?t - Quesationing and interacting during training asessions
- Commenta during cral evaluations
- Providing informal comments, praise and diascussion

in the classroom, during practice sessions and
during breaks

TEACHING AIDES

Teaching aides are a means of transmitting knowledge and saskills.
Using a variety of teaching aides which are appropriete for the
group being trained will add interest to your course.

When training illiterate adults you will necessarily be limited

to materials that show pictures or use 7real life or hands-on
materials rather than printed materials.

Some teaching aides which may be useful for illiterate adults

are:

- Posters, drawings and illustrated flip-charts showing true-to-
life pictures.

~ Diaplays

~ Slides

- Video Tepes

- Anatomical Models

- Homemade Teaching Aides such as Puppets, Flannel Boards or
Anatomicel Models

- Writing Board(may ke of limited use unless the treiner is =8
feirly akillful eartist and can depict accurate drawings)

The trainer should consider the following questiona when

evaluation and selecting teaching aides

- Are the materiasls appropriate for the training cobjectives?
Are the meterials relevant and culturally sengitive?
Is the information biased?

- Will the materials work with the aveilable equipment?

- Is the equipment available and working?

Is the format of the materials consistent with what is

already being used?

Is the information contained in the materials current?

Is the information contained in the materiales factual?

- Is +the level of conversation appropriate for the
perticipanta?

- Is the cost reasconable?

Summary

When considering methods of instruction for training there are

several things to consider. Is the method sappropriate for the
trainees and the abhieclives of the training? Where and when will
training take place? Do you have the necessary equipment or

facilitiea? How much taime is aveilalblle? Which areas of learning
need to be covered knowledge, skilles or attitudes?
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In order for participants to remember what they are taught you
must provide learning experiences which provide practice and
feedrack. ‘

Teaching aides provide further means of interacting with session

content. Provide as much varisty as posaible. Evaluate
appropriateness carefully.

Teaching Methods

Lecture/Discuassion

Evaluation

Pre T=sat/Poast Teat

GUIDELINES FOR SELECTING AND EVALUATING METHODS OF
INSTRUCTION AND TEACHING AIDES

Selecting Methods of Instruction

1. Ensure method is appropriate for cbjectives

2. Ensure gsufficient treiners are available to use this method
3. Ensure sufficient rescurces are available for this method

4, Congider clinical requirementse if necessary

S. Conajder size of group to be trained

6. Conaider classrcom size and arrangement needed

7. Conaider whether a method is aeappropriate for group or

individualized training or both

8, Consider timea available for training
3. Consider the bachkground of the participants
10, Select & variety of methode

Selecting Teaching Aides

1. Should provide a variety of learning experiences

. Sihrould reachk as many learning styles as possible

Materials selected should best present or supplement the
content

Wk

Evaluating Teaching Aides

1, Ensure materials are appropriate for the training
objectives

Ensure materiels are relevant and culturally sensitive
Ensure materials are not biased

Ensure materials workh with available eguipment

Ensure format is consistent with formets in use
Consider the quality of the materials

Ensure materials are current

Ensure content within materials is factual

Consider the caonversational level of materials
Consider the cost.

P OO W e N

S
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Section I

UNIT S PRESENTING ILLUSTRATED LECTURES

Is there anyone who hasn’t bheen through a dull, boring lecture?
Have you attended a training course that was exciting and really
made you want to learn more?

What is the difference bhetween the two?

The difference is in the quelity of the presentation.

The trainer who can present course information in an exciting,
interesting way is more likely to be successful in helping
perticipante in reaching training objectives.

What makes @ presentation effective?

Is it something that comes naturally or can it be developed?
Probably both.

This wunit focuaes on developing presentation skille uaing the
most common form of presentation the illustrated lecture.

Every presentation should begin with an introduction to capture
participant interest and prepare the participant for learning.
After the introduction, the trainer may deliver content uaing the
illuatrated lecture. Queationing should be used to encourage
digscusgsion and hold participant interest. The treiner should end
the presentation with & summary of the hey points or steps.

Purpose

To train participents to effectively present information wusing
the illustrested lecture

Action
Identify +the advantages and limitaticona of the illustrated
lecture '

Plan an illustrated lecture

Present an illustrated lecture

Information needed for succeasful action

Advantages and Limitationa of the Illustrated Lecture

What is the Illustrated Lecture?

- The illustrateqd lecture is the most commonly used
presentation,.

- It ia usually considered on-way communication with moast of
the information coming from the trainerx

- The trainer provides information verbally end supplements
the content with guestions, interaction and teaching aides

AN
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What are the advantages of the illustreted lecture?

- It works well for groups of mixed fast and slow learners

- It can deliver large amrounts of information in a relatively
short pericd of time

- It cean be used with larger groups

- The trainer can control what is said and when it is gaid

What are the limitations of the illustrated lecture?

- Lecturing ie demanding. Trainer and participantas may need
to concentrate and pay attention for long pericde of time

- Involvenment of the participants may be low

- it is eaay to present too much information teo guiekly and
overload the short-term memory capacity of adults

FPlanning an Illustrated Lecture

The first step in planning any presentation ias to review the
lesson objectives. Will the illustrated lecture be the most
appropriate way of meeting the objectives?

FLAN YOUR LECTURE WITH A
KISS
KEER IT SHORT AND SIMFRLE

The rule to follow when planning an illustrated lecture for
village adults is Keep It Short and Simple- KISS. It is better
to break up material intoe shorter sessions than to overwhelm
illiterate adults with too much information they will not
remember .

The leason plan or traineer’s notes for an illustrated lecture
muat contain:

- The objectives or purpose
- Cutline of key points
- Questions :

The ocutline allowe the trainer to glance at the points without

reading them to the participants. Key questions to be eaked
should be noted at appropriate places in the cutline so you
remenber to use them. Make notes at the pointa where teaching

ajides are to be used.

The illustreted lecture:

- Beginas with a atrong introducticon :

- Followed by a amooth transition in the main presentation

- Allows the trainer to follow the plan’s ocutline during the

o
kY
4

C}



lecture
- Concludes with an effective summary

Evaluation may include a KkKnowledge-based test for measuring
the participant’s understanding of the content

How do you present an illustrated lecture?
Uaing a variety of presentation skills will help hold the
intereast of the participants and minimize repetition.

- Firast develeop a plan and follow the plan during training
seasaions. Follow the lesscon plan ar trainer’'s notes with
chijectives, a strong introduction, body, SUMNATY,
participant activity @an evaluation. Plan to keep the
preaentation short short when working with villege adults.
They do not have a long attention span. Ten minutes of
giving information with an additional 19 to 25 minutes for
guestions and discussions is meximum for an illustrated.
lecture,

- Comminicate of a personal level. Do not uase Jargon or-
technical terms that participants do not nesd to know. When
working with village adults always remember to use simple
terms and when possible speak in their own language.

- Speak slowly. If you are not speaking in the local language
remember that adulte will have difficulty following what you
are saying especially if it is en unfemiliar subject,

- Plan for the gquestions that you will esk but allow plenty of
time for answering spontanecus guestionse from the
participants who nesd Lo clarify what you have said., It is
usnally best ta encourage participants to aak relevant
guestione as vyou go along rather than to wait until the end
of the presentation beceuse they might forget the queation.

~ Maintain eye contact with perticipants. Eye contact can
provide feedback on how well participants understand the
presentation and helps communicate a caring attitude on the
part of +the trainer. Be conscicus of cultursel norms
raegarding eye contact.

Project your voice so everyone can hear you clearly. Change
your voice pitch, tone and inflection. Den’t use a
monotone.

- Avoid wusing pet or repetitive worda, phrases or gestures
that may become distracting when used over and over. For
example:

~ “OK, no....."

- YLets see no..,.."“
- YUB s e el

- "Is that clear?"

- Hands in the pocket, pacing, rocking on the
heels



- Show enthuaiasn. Smile, act excited about the topic, move
with energy, use different facial expressions

- Move about the room 1in front of and toward participants at
appropriate times

- Use appropriste teaching aides.

- Ask simple as well as complex questions and aliow time for
participants ta ask gueastions

- Pravide positive feedback during the presentation for
axanple?
“Very good point, HMeino."
"Thanks for sharing that story."
“"Kisa has mede a good point.”

- Use participants names as often as possible:
- During questioning and when providing feedback
To anchor the individual to the presenter and keep him
or her focused
- To encourage @ positive learning climate

THE TRAINER IS A ROLE MODEL

BE A GOOD ROLE MODEL

- Use humor appropriately, for example!
> Cartoons
> Humorouse guestions
> Topic-related humcorcus stories given by ycocu or
participants
> A topic-related cartoon for which participants. are
asked to come up with a caption ‘

- Provide smooth but clear transitions hetween topics. When
shifte are abrupt it may be confusing. A smooth tranaition
can be accomplished by:

> A brief summary
> A series of questions
> Relating content to practice or an exercisel({case
atudy or role play etc.) before moving conto the
next topic
Then provide an introduction for the next topic,

Be a good role model. The trainer is a role model in termsa of
dress, appearance support of the organization, enthuziasn,
attitude, being on time, attendance and planning,

L
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Sumnary

Thias unit was focuased on the presenting of instruction in the
form of the illuatrated lecture,.

The illustrated lecture is the most commen instructional method.

The techniques in this unit will help the treiner to preaent
lectures effectively.

In the illustreted lecture information is provided verbally and
is asupplemented by guestions, interaction and teaching aides.
The illustrated lecturs is usually considered a cne-way

cammunication process with most of the information originating
with the trainer.

Teaching Methods
Lecture/s/Discusaion

Demconatration
Practice

Evaluaticon

Obgserve Practical Sesaions

GUIDELINES FOR PRESENTING AN ILLUSTRATED LECTURE TO ILLITERATE
ADULTS

1. Feview the session objectives

2. Frepare and follow a lesson plan containing deteils on
preparation, presentation, application and evaluation

3. Prepare an effective topic introduction and summary.

4, Plan to keep it short and simpledKIS5

S, Develop an cutlaine to follow during the body of the
presentation.

&, Keep the session shoriine more that 30-49 minutes)

7. Communicate on a personal level.

8. Speak slowly and in simple terms,

9. Maintain eye contact

i1e. Project your voice so everyone can hear clearly

11. Aveoid vaing repstitive word, phrases, gestures

12. Show enthusiasmn

13. HMove about the room

i4. VUse appropriste teaching aides

1%2. Ask simple and complex questions

i6. Allow time for participante guestions

17. Provide positive feedback

18. VUse appropriate humor

19. Use participant names as cften as possible

20. Provide samooth transitions between topics

21. Be a gowod role model,

CT T
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Section I

UNIT 6 FACILITATING SMALL GROUP ACTIVITIES, DISCUSSIONS, CASE
STUDIES AND ROLE PLAYS

What are aome other waye besides lectures that information can be
presented to participants? What ie the role of the trainer in
these activities? How is being a facilitator different than
being a lecturer?

Purpose

To acquaint the perticipant with several different ways of
presenting inatructional material other that lectures.

Action

Facilitate a small group activity
Facilitate the uae of the case study
Facilitate the use of role play
Conduct a group discussion

Information Needed for Succesgful Action

A facilitator is somnecone who facilitates or makes things easier.
4 facilitator doeg not give lectures but acta as a guide to help
participants interact to reach training cbjectives. A
facilitator must lay the groundwork for & session then help it to
happen.

Every presentatien should begin with an introduction to capture
participant interest and prepare the participants for learning.
After the introduction, the traeiner may uvse case studieas, role
plays, and group discuassions all in conjunction with small group
activities to preasent the essential information. Along with
these techniques the trainer will use guestioning to encourage
interaction and hold interest. The presentetion is ended with a
aunmary of the RkRey pointa or steps.

Facilitating Small Group Activities

If the training group is large you may asometimes want te divide
the group inte smraller groups of 4-6 participants in order to
carry out a variety of activities. some activities you may do in
amall groups are: '

- Solving & problem which has been presented by a trainer or e
participant.

- Reacting to & case study
Preparing and presenting a role play within the small group
or sharing the rale play with the large group.

Small group activities heve many advantages., The can:

- Provide an opportunity for perticipants to learn from each
cther

(o |
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-~ Involve all partiéipents

Create a sense of teamwork among group members as  they get
ta know each other
- provide for a variety of viewpoints

Participants should not be in the same small group each tinme,

Some waya the facilitator can create amall groups are:

- Asaign participantsa to groups

- Have participents count off and all the ones meet, all the
twas etc.,,

- bividing them according the months of their birth- first
three months in one group, second three months in another.

- Ask participants to form their own groups

- Ask participants to draw a group number or name.

Consider the room arrangement:.

- It must be {flewible with encugh room 8o groups do not
disturb each cother and the trainer ia able to move easily
from one group to ancthexr

- You can use brealkout rooma which are amall rooms near the
main classroom where amall groups can go.

Give participants & time 1limit in which to complete their small
group activity.

Instructions can be given on a handeout, a flip chart or orally.

Instructions should include:

- Directiona

~ Time limit

- Farticipants rolesdif a role play)

- Situations or praodblem to discuss, resclve or role play.
- Questions for a discussion

When +the groups have completed their aectivity, they can be
brought  together as a large group for @& discussion of the
activity. Discussion might involve:

- Reports from each group
- Responaes to activity guestions
- Role plays presented by participante in the amell group

The +trainer muat provide a summary discussion following small
group activities in order to ensure that participants understand
the pouint of the cese study or role play.

FACILITATING THE USE OF THE CASE STUDY

A case study uses realistic scensariocs to focus on a saspecific
issue, topic or problemn. The case study is read by the
facilitator or participants are given copies to read and study
thenselves The cease study is then discussed in small or large
groups.



Advantages or uaing the case atudy method include:

- It focuses on a real situation
it actively involves the participants

- In small groups it enccaurages interaction

- Participents react to realistic and relevant ceses that are
directly related to their training and the work they will be
daing

- Reactions can provide different perspectives and different
scolutions to problems presented

- Reacting te a cese study helps develop problem-~aclving
skills

Disadvantages of the case study:

- It is difficult for some trainers to make the transition
from traditional trainer to facilitator

- For illiterate adults you may have to read the case study
several times
It may require more time than other methods
Some participants may not take the case study serigualy
because they are not actually responsible for the cutcome of
theilr decision

Case studies can be develaped by the trainer or the participants.
Situations for the case study can come from :

- clinical experience

- medical historieass/records

- experiences from clinic stafsf
- experiences from clients

- experiences from participants

Often the women in VBA training have gquestiona asbout problens
they have experienced or obaerved concerning pregnancy or
delivery in their village. Theae cases make very gaod case
studies whieh hold the interest of all the participants because
they really happened and may happen again.

After hearing or reading the case study participants are invited
to give their reactions. They can:

- analyze the problem to find the scurce of the problem
- be asked specific questions teo answer

- e ashked open-ended gquestions

- asked to come up with a sclution for the problem

The participanta can share their reactions by:
- reports

- responding to gqueastions

- role plays

- reconnendations

The trainer should then summarize the resulta which may involve a
group discussion.
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FACILITATING THE USE OF A ROLE PLAY

A role play is a method of instruction in which participants play
cout roles in a situation related to the training objectives.

The advantages of a role play are that it actively involves the

participantas in a real life situation without having to take real
life risks,

The main disadvantages are:

- Development time for the trainer

- Planning time required hy participants during training

- Withoaut good facilitation it can move away from the
o jective

Role plays can be used:

To make participants aware of communication skillse needed to
counsel clients

- To reinforce a denonstration of clinical skille such as
delivering a baby using an anatomical model

- To ashow how not tg counsel a client. This can alaoc help
participanta understand how a poorly counseled client might
fesl., Always fallow this approach by demonstrating the
correct procedure. ’

Role playe can be informal, formal, or involve a clinical

demonatration. These are defined asa:

- Informal: The. role players are given a generel saituation
and are asked tao "act it ogut' with little or no preparation
time., For example in VBA training the trainer can ask two
women to role play how women are assaiasted in  labour and
delivery in the village.

~ Formal: The role players are given a set of instructions
and specific roles they are to act cut.

A particular type of formal role pleay is called the open-
ended problem drama. This play illustrates a problem or
conflict familiar to participants but it ie left unresolved
in order to stimulate participants to think abkout the
situation and c¢iscuss possible scolutions. A good problem
drama should be based on a local situation that is a
familiar problem to all. It should be left unresclved sc
rarticipants will have to supply their own interpretetion
and suggest possible solutions to the problem. The drama
shcould have only one major point and should show a problem
that occurs over a short peraicd of time. The characters
should e believable--some good, some bad-- so participants
can take sides. It should be genuinely controversisl so
there can be more than one reasonable conclusion.

.l



- Clinical Denmonstration: This is similar to e formal role
pley but it uses an anatomical model and is often dome along
with a coaching session. For example the trainer may use a
pelvic model to give a demonstration on how to deliver a
balry . After the demonstration two of the participants may
e asked to role pley the procedure., In addition to
demonstrating the steps on the model they will alsc role
prlay how they would talk te the mother. i}

The stepa to facilitate the role play include

- State the cobjectives
Invalve asg many of the participants as poasible

- Use previocusly developed or participant suggested informal,
farmal or clinical demconstration role plays.
Ensure that those participants observing the role play know
whet to look for

- Provide aufficient time for plenning and presenting the role
play

- Following the role play, conduct a discussion focusing on
the key points, skills, and actions that were demonstrated.

CONDUCTING A GROUP DISCUSSION

When +the illuastrated lecture is used it 4is the trainer who
delivers the majority of the content. But in a group discussion
most of the ideas, thoughts, guestions and answers are developed
by the participants. The +trainer acts as the facilitateor and
guides the discussion.

Times to use diascusaion are:

- At the concluaion of a traeining session

- After review of a case study

- After viewing a video tape

- Following a clinical demonstration
After a role play

- Any other time when participants have prior knowledge or
experience related to the topic

If participants do not have encugh knowledge or experience
related +o the topic often there will be 1little interaction or
discusaion.

Whean they are familiar with the topiec, diacussion can arcuse
interest, stimulate thinking, and encourage active participation
which gives the facilitator an opportunity teo @

- Provide positive feedback
- Stress key points
- Create a poaitive learning climate

Factoras to Consider

- Discussions among more than 15 to 29 participants may be
difficult to lead

&%
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- A discusaion may require more time than a lecture
A diacussion can nove off target if not directed properly
- If the discusgion is not controlled a few participanta may
dominate the discussion while cothers lose interest

There are three typea of discussions

1. The directed or dgroup discussion is the most common. It is
directed to the session cbjectives. This type of diacussion
can focus participents’ attention on the topic and help
identify areas to be addressed during the +training
programme.

2. The second type of discussion is the general discussasion,

There may be times . when participents’ questions or an event
cutside of training will creste a need for a discussion, If
there is time and the trainer feels it will be helpful a
general discussion. is appropriate.

3. The third type of discussion is the panel discussion. This
involves three or four presenters aeand a moderator. The
panal members are given a topic to address and time to make
comments the maderator then conductas a questiaon-and ~answer
segsion between panel memnbers and participaeants in the
audience.

THE KEY TO A SUCCESSFUL. DISCUSSION
IS '
INTERACTION

Preparing for a group discussion

The first atep in preparing to conduct a group discussion is to
become familiar with the tapic. The trainer must 90 aver the
cbjectives, content, and the lesson plan. If a plan ias not
availabtile, the treiner must develop a plan that includes the
eobjectives, content cutline, key points, references to media, and
other instructional information,

The key to a successful discussion ias interaction. To facilitate
this the participants must be facing each other in a circle or a
U-shape.

Some technigues you can use to conduct a group discussion are:
- State the topic as part of the introduction

- Shift the conversation from the facilitator to the
pexticipants.
Exanples: “"Marie what do you think about....."

“Mata what is you opindon?®



- Act as a referee and only when necessary
Exvample: “Nancy and Miriam seem to have differing ideas on
the subiject. Lets see if we can meke the point
a little nmore clear.?"
- Summarize the key pointes pericdically
Example: "Lets stop and see where we are so far.“

- Ensure that the discussion stays on the topic

Example! “"Uta can you tell us how that relates to what we
are discuasing?”

“Lets astop and review the purpose of our
discussgion.”

- Use the contributions of each participent an provide
positive reinforcement

Example: “That is an excellent point, Jane. Thank you for
gaharing that with the group."

- Keep arguments to a minimumnm
- Encourage all perticipants to get inveolved

Examples? "aAnn, I can see that you have been thinking
alvout what has been said. Cgn you give us

your thoughts?” -

- Enaure that no participant dominates the discussion.

Examnple: “John, you have been contributing a lot.
. Let*s see if someone a&lse would like to
affer....,."
End the discussion with a summary the main ldeas. The

facilitator should relate the summary to the objegtives
presented in the introduction.

Summary

Adult training programmes should use a variety of methods to get
participants interacting and involved in the training., Through
amall group activities such as case studies, role plays and
discussions participants can become more familiar with the course
content and with other participants.

Teaching Methods
- Lecture and diascuasion about variocus types of teaching
methods



- Demonatraetion of each type of teaching method

- Allow participante to practice at being facilitetorsas

- Participants plan @ small group activity and demconstrate it
to the group

- Farticipants plan and facilitate case study, role play,
group discussion

Evaluation

Trainer oliserves participants carry out activities during
practice seasions.

Preteat and Pocat Test



GUIDELINES FOR FACILITATING SMALL GROUP ACTIVITIES, DISCUSSIONS,
CASE _STUDIES AND ROLE PLAYS

Facilitating Small Group Activities

1.
2'

Create small groups through assignment by the trainer
Create small groups by asking participante to count off
Ask participents to form their ocwn groups

Ask participants to draw a group numbser or name

Ensure flexnible room arrangement

Cansider trainer movement arcund the roonm

Cansider using breakout rooms

Provide inatructicons by handcuts, flip cherts, oy oral
cdirections
Ensure instructions include directions, time limits,

participant roles, a situation or problem, and questions
Summarize the activity wusing reports, question responses,
role plays, or group recommendations.,

Facilitating the Use of Case Studies

l .

Consider the advantsges and disadvantages of the case atudy
method

Develop caze studies using a variety of scurces

Plan for case study reactions using prolbrilem analysisa,
specific gquestions, cgpen-ended guestions and/or
recommendations.

Summarize the case study activity using reports, gquestion
responses, role plays, or group recommendations.

Fecilitating the Use of a Role Play

1.

[xV]

.
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Consider advantages an disadvantages of the role pleay method
Use informal role play ‘

Use formal role play or cpen-ended problem drama

UVase clinical demonstration rale plays

State the objective when introducing the role play

Involve as many participants as possible

Ensure cobgervers know what to lock for during the role play
Provide sufficient time to conduct the play

Conduct a discussion fallowing the role play

Conducting a Greoup Discusaion

1.

2.

h & W
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1.
11.
1z.

Prepare an lesson plan
Arrange the room to encourage interaction
Stete the topic as peart of the introduction
Shift the conversation from the trainer to the participants
Act as a referee and intercede only when necssassary
Summarize the main points of the discussion periodically
Ensure that the discussion stays on the topic

Use the contributions of each participent and provide
poaasitive reinforcement
Minimize arguments among participants
Encourage all participants to get involved
Do not allow one participent to dominete the discussaion
End the diascussion with a summary of the main ideas

6.9




Section I

UNIT 72 COACHING TECHNICAL SKI1.LS TRAINING

Besides praviding participants with knowledge about the training
subject, VBA trainers will also be required to provide practical
training in technigues which will be part the VBA“s work when
they ccomplete training. In skills traeining, techniques are
demonestrated by the trainer, then the trainer watches while the
participant carries ocut the technique. The trainer has now taken
on the raoale of coach. Coaching requires more that just having
the technical skills to perform a procedure. In thisa unit we

will look at what is involved in coaching technical skills
training.

Purpose:

To prepare participants to provide technical skills training

Action

Identify characteristics of a good trainer/coach
Interpret the COACH model

Provide a good performance model

Create a positive learning climate while coaching
Assess learning during coaching

Communicate during coaching

Information needed or successful action:

Practical skills +training places the perticipant in a real or
simulated asetting with an experienced trainer to cbserve and
practice the gskills required to reach an agreed-upon standard of
conpetency., It uvusually reguires intensive, on-on-one interacticon
between the trainer and the participant to develop the necessary
skilla,

In traeining practical =eskills we will refer to the trainer as a
coach and the technique used as coaching.

Characteristica of an Effective Trainer/Coach

Pecple conducting training programs are constantly chaeanging
roles. They are trainers or instructors when presenting
illustrated lectures an demonstreting technical akills. They
are facilitatora when conducting small-group discussions and when
using role plays and case studies. Once they have demonstyrated a
zlinical procedure they shift to the role of the coach as the
participants practice. To review, here are the characteriestics
of an effective trainer:

- Iz proficient in the skilla toc be taught
- Encourages
1



- Promotes two-way(open) communication.
- Provides immediate feedback
> Lets participants know whether they are meeting the
lesson cobjectives
> Does net allow a taek or clinical skill to be
performed incorrectly
> Gives positive feedback as often as posajible
> Keeps negative feedback to a minimum instead
offers specific suggestions or improvements
Recognizes that training can be stresaful and knowa how to
regulate participant aa well as trainer satresas:
> Uses humor

> Observes participants and watches for signs of stress
> Provides for regular breaks
> Provides for changes in the treining routine
> Focuses on participant success as copposed to failure
> Does not threaten failure of the training programnme
- Uases a varijety of instructional methodes and media:
> Illustrated lecture
> Demconstration/coaching
> Discussion
>

Individual or asmall group problem sclving using cese
studies

- Involves the participanta as much as possilble

- Plans all training sessions in advance

Many of the charagteristics of an effective coach are the same as

those of the effective trainer. Additional characteristics

szspecially important for the coach include:

- iz patient and supportive

- Provides praiss and positive reinforcement

- Corrects participant errors while maintaining participants
self -eateen

- L.istens and cbserves

The effective cocach involves all participants and provides them

with positive feedback. The ineffective cocach is contralling,
avoids invelving the participants, and fails to provide positive
feedback. Here is a camparison of the effective and the

ineffective coach:

The Effective Coach The Ineffective Coach
Focuses on the practical Fecuses on theory

Encourages working together Puts self above participants
Works to reduce stress Often creates stress
Encourages two-way communication Uses one-way commnunication
Sees him/herself as a Sees him/herself as the
facilitator of learning authority or the only

source of Knowledge

7.9
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Tha Coach Model

Any practical skills traeining program should include these
elemants:

C Clear Performance Model -- Participants should be ashown the
skilla they are expected to learn in a clear and effective
manner.

(8] Opennesa to Learning -- The prectical skills cocach should

include activities designed to create readiness to learn and
use new skills.

A Asgsess Performance ~-- Practical skills training program
should provide continucus mneasures of competence {in the
skills being teught and feedback on progress toward an
acceptable standard of performance.

C Communication -- Effective two-way communication betwaen the
coach and participant ia essential to mastering askills

H Help and Follow-up -- Practical skilles training ahcould
include planning for back-home applicstion of the skills and
help in overcoming obstacles to using the skills

COoOAEH 8Skills Inventory
Gary Bergthold, E4d.D

Te what degree are the following statementsa true of your actions
or behlravior when teaching or cocaching new akills to participants?
Circle the number that applies to each statement. The higher your
score the better your coaching skills. A low score means you
have to work toward improving your coaching skills.

5 L 3 2 1
Always Of ten Sometimes Occesionally Never
a. Clear Performaence MNodel

1. I demonstrate the new skill myselsf

before asking participants to do it S 4 3 2 1
2, I am careful that my demonsatration is
performed according to approved stendarda S 4 3 2 1

3. I verbally explain each step in the
process while I demonastrate it.

w
b
W
N
S

4., I demonatrate the =skill in & role play
or by using mcdels before demanstrating
with clients,

[}
W
o
N
o
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. I make sure that all participants are
in a position to see the demonstration
clearly.

&, In my demcnstretion I use materials,
equipment and a2 setting aimilar to what
is availlable to my participants

7. During my demonstration I encourage
participants to ask queaticons.

8, I ask guestions of participants such as
“"What should I do next?" or “What would
happen if...7", to Keep their interest

and test their understanding.

Clear Performance Model - Total Score =

Openneass to Learning

1. I help participents relax by getting to
know them informelly before introducing
new akilla.

N

. I make it eaasy for participants to
acknowledge thet they lack knowledge or
akill. '

I encourage participants to be helpful
and supportive of each cther.

W

4. Before asking participants toc practice a
new 8kill,I familiarize them to the ataff
and setting where they are to practice

5. I show sensitivity to participants”’
natural feelings of fear and anxiety
when learning new skills.

6. Before each participant practice session
I meet with him/her to answer questions,
and set expecteations and learning
cbjectives.

7 I do not belittle or ridicule
participants when Lthey make a mistake.

[y

I acknowledge that I am still learning
and trying to improve my skills,

Openneas to Learning - Total Score =

.
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Asseasing Performance

1.

N

6.

~J

I ask participants to assess their own
strengths and identify areas for
improvement in performing the =kill.

I vae a checklist or observetion guide
to give written feedback on perticipant
rerformance.,

I clearly state what I expect of
participants before they practice a
new skill.

When giving feedback I point ocut things
participants are doing well and offer
suggestionse for improvement

My feedback to participants is very
specific and is given as scon as possible
after I have observed them.

Following each paerticipant practice
session I meet with the participant to
discuss his/her strengths firat and then
areas where improvement could be nade.

I make sure that participants do not
practice incorrect procedures.

I encourage participants to take personal
responsibility for problems - never blame

the client or others.

Assessing Performance - Total Score =

Communication with Participantsa

I encourage mutual, two-way communication
with participants.

1 initiate conversatiocns and ask
gquestions to help participants resoclve
their concerns.

I develop a full underatanding of the
problems before helping to solve thenm.

I request participant opinions before
expreaaing mine.

o

w
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I emphaaize sclving problems rather
than blaming people

I help participants find their own
scluticons to problems.

I encourage participants to asuggest
better ways of doing things

At least once each training day 1 aak
participants to evaluate the treining
and suggesat improvementa.

Communication with Participants - Total Score

Help and Follow-up

At the end of traeining I aask each
participant to identify the skills he/she
neads to practice further.

I make sure sach participant has a plan
for continuing to practice and epply the
skills after training

I arrange for each participant to be
visited at his/her work site scon after
training to see that skills are being
practiced properly.

I get feedback from participants or their
supervisore about how well they are
performing the skill

I take ateps to insure that participantsa
have the necessary equipment and supplies
to apply the skilles they were taught.

I set up ways for participants to contact
me or other skilled persons to get help if
they need it.

I make sasure the participanta’ superviscors
understand end support the procedures
participants were taught.

I assist the participant in abtaining
handouts, books, and supplies needed to
support the skills and procedures I teach.

Help and Follow-up - Total Score =

Total C.0.A.C.H. Score =

70
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Section I
Clear Pexrformance MNodel

Cksexrving a demonstration is carried out by observing the
modeling of a procedure by a competent practiticoner. In this
section we logk at the ingredients needed for effective modeling.

- Estabrlish atandards of performance

- Conduct an effective demonstration
Uese slides, films and videcoa in coaching
Use mnetomical models in coaching and for training
Practice procedures on actual clients

Approved agreed-upon standards of performance are essential., The
trainex nust accurately demonstrate the approved approach or
technique for carrying out the procedure so that the participant
knows exactly how it is to be done. :

If there will be more than one trainer all trainers must agree on
how @ technique will bve carried cut so the participant will not
be confused. The technique must be practical +for local
conditions and it ahcould be relatively easy to learn.
Participants after learning and practicing the standard approach
will naturally develop some individual differences in technigue.

Conducting an Effective Demonatration

Modeling takea place in three ateps:

1. Acquiring the skill
We see others perform the procedure and we form e picture in
our mind of the steps and akills,then we try to perform the
procedure ocurselves under supervision.

2, Skill Conmpetency
I£f we find we cen perform the skill as it was demonstrated
we feel competent to carry it out safely with some

supervision

3. Skill Progficiency
If we continue performing the skill we are likely to becone
efficient an confident encugh to perform without supervision

Methoda of Introducing a New Skill

- Slides, £film or video

- Anatomical models

- Role Playa

- Demnonstration on actual clients

Dencnatrating a new skill should uase as many of the above weyes as

possible. Repeated and varied demonstrations will  help
participants become familier with the steps and skills involved
in the procedure. Starting with demonstrations that do not

involve actual cliente enables the trainer to take plenty of

7.7



time, stop an discuaa Key points, and repeat difficult sateps
without endangering the health or comfort of a client.

Practice on actual clients should be provided whenever possible
after proficiency is demonstreted on an anatomicel model. In VBA
training it is often difficult to have available encugh
deliveries for each VBA to practice. If a health center hhas a
busy obastetric section YBAs should practice on actual clients.

What ever methods are used to demonastrate @ procedure the trainer

shculd vwae the whole-part-whole approach:

- Demonstrate the whole procedure from beginning to end to
give the participant a picture of the entire activity

- Isclate or break down the activity inte partsi{e.g.
preparaticn of Lirthing site, preparation of mother,
handwashing technique, communicating with the mother,
managing the delivery) and allow practice of the parts of
the procedure.

- Demonstrate the whole procedure again and have participants
practive the whole procedure.

When plenning and giving a demonatration, either live or a

simuletion the trainer should use the following guidelines:

- Before beginning the demonstration state the purpose of the
demonatration and point out what the participant should do
{&.,9. interrupt with guestions, cobserve carefully etc.)

- Hake sure that everyone can see the steps involved

- Hever demonstrate or allow participants to practice a skill
incorrectly

THE FRACTICAL SKILLS COACH IS5 THE
REAL. ROLE MODEL THE FARTICIFANTS
WILL FOLLOW

~ Demonatrate the procedure in as realistic e manner as
possible uasing eqguipment and materials that the participent
will ke using
Show all steps for the procedure in the proper order
according to approved standards. Include all steps such as
hand~waahing, verbal ccaching etc.

- Explain what vyow are doing during each step of the
demonatration

- Ask guestionas of the participents. “"What should I do next?*

“"What would heppen if...."

- Encourege questions and asuggesticns

- Take enough time so that each step can be observed and
undersgstocod. Remember the objective is learning skilla not

7.8
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showing off the abilities of the trainer.

- Use eaquipment properly and make sure participants see
clearly how the eguipment is handled.

- Pay special attenticon to infection prevention practices

The practical skills coach is the real role model the
participants will follow. If the trainer viclates the approved
atandards in hisfher own demonstration, it is the trainer’s
model, nat the standards that will be followed. It is esaential
that the coach be without fauwlt in demonstrating techniques and
all supportive behavior.

Advantages of Using Anetomicael Models in Coaching

- Clients are not harmed or inconvenienced

- Practice can be repeated at any time and as coften as needed

- The demonstration or practice can be stopped at any time for
further explanation or correction by the trainer
Several participants can practice simultanecusly, reducing
training time

- Difficult sakills can be practiced repeatedly without
actually invalving a client

- Acquiring the akill and competency are facilitated

- Practice need not ke limited to availablilty of clienta.

- Clinical skill training is permitted where caeselcocad is low

Any simulation is only an approximation of the real situation.
It is important that the models be as close to the real
erparience as poagikle. Where significant differences exiat
between working on a maodel and a real client, these differences
shouvld be pointed cut to the participants.

Trainers must be as proficient in performing the 8kill on the
model as they are in performing the procedure on real clients.
This reguires considerable practice by the traeiners.

Participants should continue practicing on a model until skill
competency and some degree of akill proficiency have been
demcunstrated. Then and only then should hes/she be permitted to
practice the procedure on a client.

When uwaing the model in technical skills training it is important

that:

- The noadel i1a placed in @ position that places the
participant at the seame angle as hes/she will experience with
clients.

- Conditions, such as instruments used with the models, should
duplicate the real situation as much aa posaible.

- The model is treeted gently and with the same respect given
an actueal client.

Practicing Technical Skille on Actual Clients

Anatomical modela, no matter how realiastic, cannot substitute
entirely foar the reality of performing the procedure on a living,
breathing,feeling and reacting human being.



The disadventage of using real clients during clinical akills
practice is obvigus. Clients may be at risk of increased
discomfort or even complications when procedures are performed by
unskilled participants. To minimize these risks it is
recommended that the following be observed:
When possible and appropriate, participants should be
allowed to practice on sctual clients only after they have
demnconstraeted akill competency and some degree of ajkill
proficiency on the anetomical model,

- Clients should be informed if procedures are being performed
by traineeg under supervision and should be ashked for their
consent first.

Openness to Learning

New skills are learned best when the participant is highly
motiveted to learn and is not feeling fearful end anxiocus.
Adults often feel anzious when learning new skills especiamlly if
they feel their self-estesn or image with their peers will be
damaged or if previcus learning experiences have been demeaning
ar threatening. '

Participants asscciate the askills they learn with the context of

the training. If the training is pleasant, supportive and
increases self-esteem the participant is more likely t¢ learn and
use the skills. If the behavicor of the trainer or the

enviranment of the training causes uncomforteble feelings the
participant will try to relieve the discomfort by putting down
the quality of the training and the value of learning the akill.
They may also become defensive and closed off from further
learning. A poasitive learning climate iz easential to knowledge
training as well as akills traeining.

When learning new skilla there are four stages of competence:

1. Unconscicus Incompetence--unaware that skills or knowledge
are lacking

2. Conscious Incompetence-- aware of skill weakness but has not
learned new skills

3. Conscious Competence-- lgarning the new saskill but mnust
concentrate in order to perform the skill correctiy

4, Unconscicus Competence-~- after much practice the participant

becomeas comfortabrle in performing the askill

To help move the participant from one stage of competence to
ancther the traeiner muat find ways that maeintain the participants
self-eateem. 'Motivation to learn can be increased by creating a
learning environment that bococsts each peaerticipants’s confidence
in his/her cown abiility Lo learn.

Conmpetency~based or performance checklists ashould be used to help
participants know how they are progressing. Literate adults can
assess themaelves but illiterate adults can be monitored by the
trainer uasing a checklist as they perform asssigned tasks.

(A sample checklist can be found at the end of this unit.?
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In addition teo the performance checkliat more detailed an
apecific oral feedback about his/her performance sashould be
provided during practice.

How to Give Feedback

- Be timely! Give feedback ascon after the event

- Be specific: Describe specific behaviors and reactions
particularly choose those the participants should keep and
those helahe should chenge

- Be descriptive not judgmental: Describe the conszequences of
the behavior-~--do not judge the peraon

- Cwn your own feedback: speak for vyourself, not for cothers

Good Exanple: Descriptive(non-judgmental) speeaking for
yourself: '

“When you gave the injection you did not tell
the client what to expect. I =z=aw the client
wince an tense up, making it difficult for

vcou toa gain her cooperetion later in the

procedure .t

Bad Example: Judgmental, non-specifie feedback:

“You seem to always be in such a hurry that
vyou completely ignore the client’s needs."

Guidelines for receiving constructive feedback:

- Ask for it: find people who will be direct with you and ask
them to be apecific an descriptive

- Direct it: If you need informaetion to answer @ Queation or
to pursue a learning goal, ask for it.

- Accept it! Do not defend or justify your behavicr. Simply
listen to what people have to say, and then thank then. Use
what isa helpful:; gquietly discard the rest.

COMMUNICATION DURING COACHING
The art of listening and questioning.
Active listening i1is a communication technique that allows

trainers to establish trust and rapport with participants and
encourages open and frank exploration of ideas and feelings.

IN ACTIVE LISTENING THE TRAINER MUST

STOF TALKING!
LISTEN TO THE SFPEAKER!

Pl



In ective listening the trainer accepts what is being said
without making any value judgmenta. Hes/she helps to nake clear
the ideas or feelings being expressed and reflects this bkack to
the participants.

Listening techniques that trainers should learn to use:

- Stop talking, listen to speaker

- Restate the speaker’s exact works{parrot)

- Paraphrase the speesker in your own words

- Identify the underlying feelings

- Be empathetic("If I were in that situation, I would feel
upset.,*)

When actively listening vou may ask non-leading questions such as

“"Can you tell me more about  that?™ or, ‘'“Help me understand
what you said." You can ask for help for example: “I'm not sure
I understand what you are saying,"® or “1’'m confused as to
whether you mean » of vy. Can you explein more?”

Active listening does not include probing guestions of a c¢ross-
examination type such as, "Why did vyou do thet? U or “What are
vou going to do abkeout thaty™ Active listeners do not accuse or
ask gquestions that lead to only one ansgwer., They try to draw out
the speaker to expsnd on their meaning or feelings. Active
listening can ke used to reinforce sffective behavior. Everyone
likxes to be heard and appreciated, and supportive comments from
the trainer strengthen and reinforce the correct lkehavior.

Quesastioning

Questioning is used in practical skills training to asseas the
participante knowledge and to teach problem soclving. There are
two types of guestions! closed questions that have a small range

of answers toften yes or no’; and copen gquestions that allow a
wide range of responses.

When using gQuestioning to assess @ participant’as knowledge, the
treiner should caensider using different levels of questions!
- Factual question & can be used to get informetion and begin

discussion. These are the W' gquestions what ,where, and
when,

- Broadening guestions can be used to aeassess additional
knaowledge. For ex»ample you might ask: "If you do not see

the three signe that show that the placents is released,
what will you do?”

- Justifying questions can be used to challenge ideas and to
assess depth of knowledge and understanding. For example:
"If you aee that there is excesaive blood loss, what will
you do and why?"

- Hypothetical questions can be used to explore new
aitustions. “What if a mother with 5 children asked you to
help her deliver in the village?™

- Alternative questions can be used to assess decision-making
skillsa. “*What are the possible actions you ahould take if a
pregnant woman’s relative came to ycu and said the pregnant

A



woman had vaginal bleeding?'

Questioning does not mean interrogsting. Let participants know
that the purpose af guestioning is to help vou target
instruction, not to berate and belittle them . Asking them what

they know and what they want to learn will help you assess their
needs and focus your teaching more precisely.

Sumnary

Becausse the work of the VYBA requires her to be proficient in
certain technical gskills the trainers of VBAs must know how to
train YWBA trainees in these technical skills. This is beat done
thhrough demonstration and coaching. The VBA trainer must
themselvaes be proficirent at demonatrating the skill of delivering

a kaly on an anatomical model so they can accurately portray the
procedure to the acceptabrle standerd.

Teaching Methods

Lecture/Diascussion

Yideo tape,

Demonatraticon,

Practice on Anatomical Models
Practice on Each Other

Evaluation

Performance checklist
Observation during practice

F

.13



GUIDELINES FOR DEVELOPING PRACTICAL SKILLS

Coaching Practical Skills

1. Define practical skills training
z, Compare the lecture and coach methods
3. Select a variety of teaching techniqueas to use with ccaching

Interpreting the COACH Model

i, ldentify the characteristics of an effective trainer
2. Identify cheracteristics of an effective coach.

3. Compare the effective and the ineffective coach

4, Complete and score the C.0.A.C.H. Skills Inventory

Clear Performance Model

1. Establish standards cof effective performance

Z Conduct an effective demonatration

Use asnatomical models in coaching and for clinical treining
Use slides, filmes and videos in coaching

Practice procedures on actusl clients

O SV

Openneas to Learning

1. Create cpennesa through motivation of participents

2. Ensure learning is relevant

3. Involve participants

4, Pravide for variety during training

S. Provide positive feedback

=) Recognize participent concerns

7. Recagnize that paearticipante have unigue and persaonal
differances

8, Provide a task-oriented training environment

Assessing Lesrning During the Coaching Procesas

1. Uae & competency-bhased or performance checklist
2. Provide performance feedback

. Provide timely feedback

Provide specific fesedback

Provide descriptive feedback

Receive conatructive feedback

J
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Communicating During Coaching

1. Listen actively
2. Ask cloased questions
3, Aslk open questions



VILLAGE BIRTH ATTENDANT TRAIMING

PERFORMANCE CHECKLIST-~ VYillage Delivery
{(This form is to be complested by the person supervising the
sessian)

Instructicons

1. Put a tick in the box if the tesk ias performed satisfactorily

2, Put an x in the kox if the task is not performed
satisfactorily

3., Put N/0 in the box if you did not observe any task,

Name of Participant Course
Date
Taak Performed numnber of performance
S AL SN R DU S =

1. Preparaticons before celivery
a., makes sure environmenit is clean

. razoy and rope for cord boiled
8, soap and water availghle
&, hands washed well with scap and wabtexr
s mother sdvised tco wash herself or
VBA washes down mother’ s perineum
with soap and water

2. During Delivery
a. advises mother to tahke deep breath
and _push during gentractiong when
head _on view
b, left hand ecmtrols peraneum,right
hand controls bhead of kaby
) co.ocontinues te advise mother to take
e, deep breaths and puvesh during
contractions
. d. when the head comes out
—m————c-supports head with 2 hands
____________ w—lets head rotate
i, -puahes head down a it to let
antericr shoulder show
——=liftas the head upward to let
e, posterior shoulder ocut
-putes hande under the arms and
delivers the baby
&, clears the babies airway
et lties the baby on clean laplap
R or leaves
Qe ties the babv’as cord in 2
places -6 cm, from umbilicug




Task Performed

number of performance

1

o
s

3

4

S

&

h. cuts the umbilical cord

i. wraps baby in a clean cloth

—deQives baby to mother to put

cn_the breast

—— e explains why baby ia to be

bresstfed immediately

3. . Delivery of the placenta

a., waits for the 3 signs

indicating placentg separation

b. delivers placenta by

controllied cord traction

Ce. checks placente for misaing parts

d. puts placenta in container

e, puts container under perineun

ks rubs up the fundus to express

.eny blood clots

) 9. makes sure fundusg remaing firm

b, measures how much blood lost

3. cleans mnother, makes comfortable

le advises mother’s family to

prepare hot tes and food for hex

k. dispose of rubbish properly
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Section I
UNIT # & PREPARING AND USING TEACHING AIDES
Purpose
To familiarize participants with the use of teaching aides,

Te teach participants how to meke teaching aides from available
matertala

Action

Prepare appropriate teaching aides
Ulse appropriate teaching aides
Make teaching mides from locally available materiala

Information needed for Successful Action
Traditional Teaching Aides

Slide Projectox
Slide proajectors are good for uae in remote areas because they
are light weight and can be battery operated.

Slides are good for showing anatomy and the steps in a delivery
because they can ke stopped for as long as necessary Lo make
certain points.

Tips for using slide projectors

- The room needs to be quite dark for a battery-operated
projeactor. Blankets or room~darkening curtains
may need to be uwsed.
Set up and test equipment before participantas arrvrive
Have extra bulbs and batteries available
- A portable screen will be neededi(white plastic sheeting can
be used or white bed-sheet)
- Be sure to chech the focus and image position on the screen
- Make sure aslides are in the right order
Don’t rush through the slides teke plenty of time to discuss
and answer guestions

Video

Video equipment is more difficult to carry cut te rencte areas.
A generator or invertor is necessary for power. All cf the
equipment ia heavy.

Video ia very real to life. It can provide close-ups better than
the human eye s8¢ details can be seen clearly. It can be slowved
or stopped if neceasary.

Video tepes often are less expensive to produce than slides but



the video equipment itself is very costly.

Videoa available through the health office or librery are often
out-of-dete or inappropriate for rural audiences. Often the
language {8 not underatandable to rurael people. Cultural
differences distrsct from the content.

Tips on uasing Videcs

- Always preview the tape to make sure it is appropriate
- Teat before aesasion to make sure everything ie working
- Be sure everyone can see
- Prepare participants for the viewing
1. Stete the purpocse of the video
2, Provide an overview
3. Asak guestions or tell them to loock for specific pointsa

Posters ,Picture Cards, Illustrated Flip-Charts

Very appropriate and easy to transport

Good to give as handouts as reference for illiterate adults
Can be made easily with inexpensive materials

Many are availlable through the Department of Health

Writing Boards

Useful if trainer or sasiataent is a fairly good artist. Pictures
muat be true~to-life to be recognized. Writing on the Dboard nay
leave illiterates feeling left out.

Anetomical Models

Anatomical models such as a pelvic model used for VBA training ia
a very useful teaching aide. Where there is limited
copportunitieas  +to practice on real life clientas an anatomicel
model is an esaential piece of training equipment.

The model sahould be as life-like as possible. It should be
ropbust to withatend kard uvee and should be easily cleaned with
scap and water. It should come with a goocd atrong carrying case
so it can be transported szafely to remote areas.

An anatomical model ias an excellent means of providing raepeated
practice for course participants. The participants can practice
on the model seafely as they work toward becoming competent.

A +trainer can observe more easily where a participant needs more
practice and can stop the procedure anywhere to make a correction
or to emphasize o point.

Anatomical models ara expensive to obtain,

Trainers ﬁeed to be competent in demcnestrating procedures on an

-
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anatomical model befors demcnatrating and coaching gourse
participants.

TEACHING AIDES MADE FROM LOCALLY AVAILABLE MATERIALS

Teaching aides need not be expensive and hi-tech. Often the mosat
appropriate teaching aides are those that use materialas that
people are familiar with in their everyday life. Usaing a little

imagination when thinking about making teaching aides can have
surprisingly good results.

Educetion in the village should build on local beliefs and
cuatoms and should use techniques which are culturally
appropriate and relevant. Spending time with people and learning
about local culture can provide information and stories which
could be use in health education. Be imaginative.

Allowing loceal pesople to be involved in making teaching aides ia
2 gocd way to ensure that the teaching aides will be appropriate.
Images ox activities thet are not culturelly acceptable may do
more harm than good. Teaching aides should be teated carefully
to make sure they convey the message intended.

Below are liated some examples of home-made teaching aides and
how to make them and use them .

The Bilum Womb

The idea for the “bilum womb" originally came from the Southern
Highlanda. Below is a section of a training session from a VBA
course in the Milne Bay Province which uses the “bilum wombk".

A highlands bilum with open handles must be used.

e i

The trainer places the bilum on the

? s floor and arranges it so that the
/ Yz A arms of the bilum represent the
é?c; A Pt Qﬁﬂ fallopian tubes and shapes the
; ¢ Q< lower part of the bilum to make it
b repreazent the wombk or uterus. She
! s ' then places about three pebbles at
W lanng each end of the outstretched arnms
I 7 of the bilum to represent the
/5 ‘f ) immature eggs produced by the
o 8 R e aiwm ovaries., She then explainsa:

“One egg from either of the +two egg-producing arms matures
at & time. This takes place every 14 deys after a woman had
lost her monthly blood.*"

“If we represent the reproductive organ of the woman witnf‘

D .



this bilum and the eggs produced with these pebbles, we can
see that after an egg has matured it travels slowly through
the outatretchad arm of the reproductive organ inte the sack
or wonmb. at - the +time when the egg is on its way, the
woman’a vagina preoduces a special white slimy ligquid which
noat women can see when they wipe themselves after urinating
in the morning. The sack or womb alsc gets ready to
receive the egg by preparing a specisl scoft layer on its
surface for the egg. In order for the egg to be able to fix
itaelf £firmly to the side of the womb it hes to ecombine
firat with a aperm from the male organ. Thues if the women
makes sex with her husband at the time when the egg ia on
its way to the womb @and vagina aterts to produce the white
alimy liguid then e sperm from the man can join with the
egg. After joining together, the egg and aperm union then
cone to rest at the special place prepared for them in the
sack or womk."

“If on the other hand the woman did not have sex with her
husband at the time when the egg is mature, then no asperm
from the man will be able to join with the eggq. The egg
becomes useless after 2 ~ 3 days. The white slimy liqguid
stopas too and after one week or so, the aoft lining of the
wonmb which should have been the aspot where the egg and aperm
union will lie, peela off and comes cut through the vagina
together with the useless egg and some blood. This is whst
happens when a woman is having her menstruation. It is
because the egg which was produced could not jein with the
male sperm and therefore had to leave the womb together with
some blood. Girls atart mensastruation at the age of 13 - 15
yeara and menstruation stops altogether in women betwesen 40-
S9 years." '

The trainer demconstrates this by moving a piece of cotton
wool scoaked in red inkd{(aignifies +the 1lining of uterus)
together with a pebble slowly through the seck and to the
baae of the bkilum. The trainer then sasgueezea the cotton
waol to let cut dripas of red ink. A white paper placed at
the bage of the bilum will illuatrate the whole process of
menstruation better. |

The trainer can demonstrate conception using a piece of
chewing gum(sperm: which ia moved gradually from the base of
the bilum to meet a pebble (egg) moving gradually from one
of the ocutstretched erma of the bilum. After attaching

the gum to the pebble, trainer moves them to the side of the
kilum where dry cotton wool painted red has been pleced.
the pebble~gum union then come to rest on the cotton weol to
signify conception. Trainer then goes on to expleain:

“An egg whichk has been Jjoined firmly to a sperm moves and
reats on the aspecial place in the womb. This ias the
beginning of conception. The egg-sperm union then enlarges
and grows inte a baby."

g.d

ef

e



iy,

Making an Easel

You will need?! -~Three,long,relatively
straight tree branchesa
with twigse still attached

-String or bush rope

Tie the branches together at
the top, and allow them to
spley outward. Boards nay

be rested on protruding twigs.
Cut off the reat of the twigs
you den”t need.

Making a Flannel Board

The flannel board consists of a rough-surfaced material attached
te @ board that can serve as a background for drawings, pictures,
symbols, - and captions. The materials to be diaplaved are backed
with another rough surfaced material so that it will atiek to the
background board with slight pressure and can easily be remcved
or rearranged on the flannel board. Flannel boards are easy to
transport and store.

How to Make a Flennel Board

Materialsa:l

- @& large sheet of plywood,
fiberboard or heavy cardboard

- a larger piece of f£flannel,
klanket or rough cloth

- cut-ocut pilctures

Procedure:

Nutrition Education Series, Issue 10, UNESCO

1. Take a large piece of wood,filerbocard or heavy cardboerd(it
must be large s¢o it can be seen from a distance)and cover
the entire beard with flannel, blanket cor rough clothi{note:
the rougher the cloth the better the board will work).

2. Fasten the cloth to the board using tape, staplea, tacks,

naile or blue while running your hand across +the cloth to
create 8 amcocoth taut surface.

Suggestions: Black, green, or grey color cloth are the most
appropriate background coloras and will ocffer a good contrast. If

2 board is not available, the cloth may be draped over a portable
chalkboard.

Alternative conatructionsa



Elastic-backed cloth: fasten elastic strips to the cloth so that
it fite tightly around the board. This allowa the cloth to be
easily removed for storage.

Cloth bag flannel board: A two-sided cloth board can be made by
sewing two pileces of cloth together in the form of a bag. You
can use two different colors for. a choice of background. To use
insert plywood, chalkboaard or heavy cardboard into the bag and
pin the open end in place. Store display materials in the bag
between usea.

Display Materials

Choose and cut out whatever materials you want to diaplay:

pictures, grephs, charts, etc. Cut-gutas should be large sc that
they c¢can be seen clearly. Simple, brightly colored displays are
more effective than compliceted detailed pictures.

Lettering should be bold. Figures in a story, for example,
should be in proportion to each other, larger in the <£ront and
smaller 4in the bkackground. Cut-outs and displays must be flat
and rigid., Glue thin pictures or drawings onte cardboard and
apply the backing materisl directly to the cardboard. Use s=and

paper in narrow strips or rough cloth over the entire area as
bracking materials. The display materials should stick easily to
the flannel board when they are pressed firmly againat it.
Materials will atay in place better if the board is tipped
glightly backward against & wall, chalkboard or eaael.

Making Sandpaper

If sandpaper is not available,homemade sandpaper can be aaszily
produced. Spread a thin layer of glue on cardboard, then
aprinkle on a light covering of sand. Allow to dry and shake off

exceas sand.

Hints on Presentation Using a Flannel Board

Plan your presentation

Rehearase and pre-test the presentation

Do not crowd the board with too many pictures

Remember to stand at the side of the board not in front of it

How to Make a Chalkboard

You will need: A sheet of plywood or fiberboard{about 55 x S7 am
Blackboard paint or matte bleck paint

If possible roughen the surface of the board with sandpaper

refore peinting the firast coat. Allow to dry, rocughen the
surface again with sandpaper and apply a second coat of paint,
When the paint ia dry, ruk the board with a cloth covered in

chalk dust. This will make it easier to erase chalk marks later.

8




How to Make Posters

A good poster should catch and hold an persones attention long
enough to communicate a brief message. To be effective, posters
must be colorful and dynamic. If vyour message is clear and

catchy, a poater can be an inexpensive and easily produced method
of communication.,

Understanding how to use colora in poaters is extremely
important, . Purple is the least visible color(by itself) while
vellow haa twelve times the viaibility of purple. Orange, green,

red, and klue are all roughly three times more visille than
purple. Complimentary colors and contrasting shades create
contrast and provide the most striking results. If vyou want to

creste a poater to be seen from a great distance, then you would
use dark blue or dark purple on a white background since this
would reauwlt in the most visible lettering. Black on vellow,
green on white, blue on white, green or red on yellow and red on

white are alsc appropriste color combinations for diatance
viewinge.

Points to keep in mind when designing a poster are:

- choose large ,clear images

avold toco much unnecessary detail or background

include only the relevant details which are essentisl to the
message

- keep messages simple

- select colors withh care so that they £it in with the

measage, nake pecple want to look at the poster and are
cultureally ascceptable

Different cultural groups will respond to different types of
picturea, Use color carefully. It can help make a poster more
attractive and effective, but certain coloura may have a

significance in themselves which may diastract from the message of
the poster.



When

uaing visual aides such as posters or picture gards to

illustrate a point in a presentaticn or to publicize a message,
there 6 basic visual design principles which you ashoculd keep in
mind. Below are 14 questions you should ask ycocurself as you
prepare visual aides. Adapted from INTRAH.

1.

The words and pictures in the visual should be easy to see
a, are the words large enough to be read?

. eare the picturea large enough to be recognized?

c. are the words and pictures bold enocugh to be seen?

The words and pictures in the visual should be easy to
undexsastand.

a, areae familiar works or pictures used?
b. are all figures or objects in the asame scale?
c. &are full figures shown, rather than parta of figures?

Information in the visual should be presented clearly and
aimply.

a. is the visuel clear of unnecessary details

. is there only one main idea for each visual?

The viauasl should be well-organized

a. is there a margin arcund the ocutside?
b. 418 there good uwse of available space?
c, is it clear which words and pictures go togethexr?

The viewear’s attention should be directed to the important

information in the visual.

a. is the center of attention clear?

b. 48 color or some other visual technigque used to help
guide the viewer’s attention?

The visual should attract the attention of the people fox
whom it ia intended.

a. are the objects and figures in the visual appropriate to
the culture of the people for whom it is intended?

Exeanples are shown on the following pages
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1. The words and pictures in the visual should be easy to sese

¢, are the words end pictures bold enough to be seen?
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NGO, The words are too small
to be easily read and the
picture is +too detmailed.
overall effect is crowded.

The

rd

underatand

fallopian

vagina

e A
YES. The words are large
enocugh to be easily read

and the picture ia simple

and not crowded.

2. The words and pictures in the visual should be easy to

e. are familiar words or pictures used?

IR "

NO. This cartoon style drawing
of a family is unfamiliar to
nany pecple.

8.10

YES. Thia realistic drawing
of a mother and child is
more familiar to moat people.,



2. The words and pictures in the visual should be easy to

understand
b . are all figures or objects in the same scale?
_— semESRe——
. -
{
NO. The IUD and woman are drawn YES. The woman is holding
using two different scaeles and an IUD. The IUD and woman
could create a misunderstanding. are drawn in the same scale
2

ol The words and pictures in the visual should be easy to
underatand

c., are full figures shown, rather that parte of figurea?l

NO. It i=a not easy to YES. It is easy to recognize
recognize that this is a that this is a breastfeeding
breastfeeding mother “mother and baby.

and baby.,
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Information in the visual ghould be presented clearly and
simply

3.

a. is the visual clear or unnecessary details?

FAMILY PLANNING
CLINIC

A"- TR beasmlenier 15 Naw olfer
d  freecamwouptes arg ffuamms
’, P‘m

consuliomens gy .
ieey are gort af $f

. 1[.""-" Praving Cirue end ot
¢ am mE YEREE CONSULTATIONS®
o SRaue Stiaay Fun i hours 1FREE COMTRACEPTIVES!
1 gfv\nu’c‘mm e ezt b ter 9.6 EVERYDAYAT:
THE HEALTH CENTER

YES. The background is not
crowded and only the necessary
words are used

NHQO. The background is crowded
and unnecesasary words eare used

Infoxrmetion in the visual should be preaented clearly and
simply

b. is there only one main idea for each visual?

T

The Menstrual Cycle
Stage 1

5 S
:

Menstrual
Cycle

Stage 3 Stage 4

YES. Thisa visuel showa only
one astage of the menstrual

cycle,

NO. Thia visual shows too many
stages of the mensatrual cvycle.

8.1



4. The viaual ahould ke well-organized

a, is there a margin around the outside?

[KEEF MOk ROME
CLEM and

A CLEM HOME
A dHekltaY

A

S

HOME

NO., There is no margin

raesult is that the message ia

. The

scattered over the page and

the focus is not clear

YES. The maergin helps define
and focus the area and the
mesaage.

4. The visual ahould be well-organized

. is there good use of available space?

BREAST IS BEST

NO. The pictures and
are taoo amall for the
available space.,

words

aelee
SE

BREAST IS BEST

Yes. The pictures and
wards £i11 the available
apace



4., The visual shouvld be well-organized

e, ias it clear which words and pictures go together?

Foaming Tablels

Pl . Foamin
11]s) Tabwtf Pill  Condom
cW===Y ass
MBu81000 ‘:‘z-‘iz:‘:m
00w o000 910104010100
610:0-0:01010 o ered |
LT TP

*:::\ .
1D [K@JJ '
Condom
' Four Contraceptive Methods

NQ. it is not clear which YES. It is clear which words
words and pictures go tagether and pictures go together

5. The viewer’s attention should be directed to the important
information in the visual

a, ia the center of attention clear?

NO., There are three perasonsz in YES. The peocple are a=ll

this picture,but the centexr facing the pill packet, and

of attention ias not clear the center of attention ia
clear.

N



5. The viewer’s attention should be directed to the important
informetion in the visual.

b, 48 color or some other visual technique uaed to help
guide the viewer’s attention?

<R
I8N gy unsash’

AMMONIA AMMONIA
Caution
do not Ingest Caution €
do not ingest
\. / N
= -

NO. This picture is of a YES. Thia picture is of a
substance that is poisconous: substance that is poiscnous
no viaual technigque is uaed the akull and the crossbones
to guide the viewer’s are gray. They could be
attentign to thies important printed in red or some other
information. “"danger"' color to help guide

the viewer’s attention.
The visual should attract the attention of the people for whom it
is intended.

a, are the objects and figures in the visueal appropriate to the
sulture of the people for whom it is intended?

A small family ]
can live bette BALANCE SUPPLY WITH DEMAND

To make it possible

. . Fewer mouths mean more foocg per person
practise family planring
b
NQO. This message would nct YES. This picture i=s a more
be understood by the average appropriate way of appealing to
Papue HNew Guinean. the average Papua New Guniean

g.1s



COPYING AND ADAPTING PICTURES

wWhen you have chosen your pilcture, you can copy it by following
the directions which follow.

Draw a grid of equal sized squares over the picture using a
asuft pencil.

]

’ On a blenk plece of paper to be used for the poater,
plain grid with the same number of aguareas. To make a copy
the same 3ize as the original, use squeres of the same size.
Toe meke the copy bigger,use bigger squeares.

draw a

) ) 3 ‘. 5 o

. Qopy the picture square

by asquare in pencil. ///ﬁ:- N

A=
4. When you have the 2 /}
gutline, draw over it ) ?& @:)_,ﬁ/
in ink. _ i zﬁ

<. Allow the ink to dry,
and rulb out the pencil
lln35_5 1

with shading and

caolor as required. 2 f h ¥ >
_//
!
L.
4 Lic"°~[ﬁ££ Qﬁ
ADAPTING PICTURES T

Certain details in a particular picture can be changed to make it
more appropriate for the situation. For example if vou have a
plicture from anothexr cocuntry
that you want to copy you
can make changes in
cluething, hair style,

facial features etc.

to make them suitsble

for your local audience.

You can combine pictures

to create a new picture.

2, 3 4
I /\JN—C‘“
6., Fill in the outline A “7~.

The Copy Book, IT Publications
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PUPPETS

Puppets are vary useful teaching aidea. They can be used insastead

of drema or role play. They can represent valuea, illness or
germs, fooda, public cofficials or members of the community. It
may allow nmore freedom for participants to communicate

enbarrassing or controversial subjects.

There are many types of puppets that can be made. Some are very
aimple to meke while octhers may need more work but usuvally ell
are low cosat., Different types of puppets are:

- glove puppets with papier mache or clay heads
- rod puppets

- paper bag puppets

- «vegetable puppets

- Jjointed puppets

- shadow puppets

How to make puppets

Haterials f£or cloth and envelope or paper bag hand puppets:
cld socks, shirt sleeves, used envelopesa, paper bags, yarn,
grass, buttona, paint, glue, etc,

Procedure
1. Draw, psint, glue cor sew a face on one side of the cloth or
envelope or paper bag. Make the eyes the most noticeable

feature, When using an envelope shape the envelope around
the top edges of the face by folding and gluing the corners.

2. Attachk grass, strands of wecol, yarn or rolled paper to serve
as hajir around the face, in back, and for a moustache or
beard if desired.

3. Put the puppet head on one hand. You can use a rubber band
cor pliece of string to secure it arcund the wrist,

4. Uae the puppets by hiding behind a cupboard, a deak , a large
bhox or a fence. Then let the characters of the puppetas take
over .

g.17




Vegetable Puppet
Paper Bag Puppet Hand Puppet

Vegetable Puppets

Any vegetable may be used. Paint or cerve a face and neke
coatunes to fit the characters you are trying to convey.

Rod Puppeasts

Draw a character on a piece of stiff cardboard. Colour or paint
facial features and clothes. Glue or tape onto & stick,

Uaing Puppeta

If vyou are planning to use puppets for health education, ask
vyourself!

- what story will be used, and who will meke it up?

- what information will be used in building up the story?
- What is the aim or result hoped for?

- how will you find out whether this haes been achieved?

- what support and follow-up will there be?

Appropriate stories can be developed using locel experience,

beliefz and culture. BRe careful to use stories that people can
understand, or better still ask community members to develop
stories, Idantify the major health problemas in your area and use

the puppet to help pecople find waya to cvercome them., It ias very
important to be responsible about the message contained in the
show. Unrealistic drama will either raimse false hopes or be

ignorad by people. Plan what follow-up there will be after the
pupret show,

8.3



Putting on a puppet sashow

A puppet atage can be Jjust & wall or curtain for the puppeteers
to stand behind while they coperate the puppets. You can hang a
blanket or a large piece of cloth between two tress or across a
doorway., Or, uae the window of a house.

For an affective show:

- use music and dance

- have plenty of action: people get bored when puppets Jjust
talk

-  heep your speeches short and clear

- have a mixture of emctions (happiness and sadness) this gives
variety and holds the attention of the zudience

- aim for a clear plot; have @ single idea at the center of the
drama, with all action
contributing to this SO e "J”;%ﬁ A O i@%ﬁ@
Le appropriate to the 2 ' 7 KAL)
loval culture and use
Lecal languages
use sound effectse and
propa if you can make
them

~ involve the audience!:
have the puppeta ask
ther questions and
demand ‘s response.,

@ mﬁﬁﬁ’“‘w
o ) &0 Pty iueyonncce
. o Vs X X (\7¥ wreasy
- ) @ . ) ooy 100%

y

.

Lt

Invite the audience to join in the talking

@Questions which should be sted after the puppet show include:

- can the performance
itself be improved?

- was it well received?

- did pecple get
invalved in planning
and at the time of
the performance?

- has the show changed
knowledge or behavior?

SHE WE

TS

co?

Puppets for Better Health, Macmillan

oo
Y

Puppeis for Better Health, Macmillan
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USING DOLLS

The “Gourd Baby" and the “Glove Baby' can be used to effectively
illuastrate points about dehydration in disrrhea.

Adapted from Helping Health Workers Learn,

Making a Gourd Baby

Heaperian Foundation

1, Cut off the top. 2, Filt the gourd to the The chilgren have siready discovered 1hat &
like this. brim with tunken soft spol is a sign of Genydration By
watar, putting additional holes in the 'gourd bady’, they
.| can experiment to lsarn other signs of dehyaratian,
',N (o
Make s When a baby has
small enough water, he
hole with \ peas weli, 0 - ‘j’
3 plup, ¢
utine ¥
gourd
(-3
3, And cover it with » 4. Then have the 4 diarchea
thin wet cloth, childran pull the plug
and watch the cloth Whan he has lost »
{soft spot} sink ind' lot of liquld, he

: no longer
passes no 0
urine ori ——
ne
{although a4 1114
the diarrhes © © o tevel
] continuss). /41 diarches
)

in this way, the childran discover that s chilg
who passes little o¢ no yrine is probably dehydrated.

To find out what happans when a child has
vomiting as weli.as diarrhad, the children can do
the {oilowing:

yd

plugs \ /plu;

Pull out the

plugs to show ¢

that diserhea 27

with vomiting

causes s more

rapid loss of -
water,

A\J

in this way, the children find that dehydration
:omes more quickly and 1s more dangerous when 3
shild with diserhes atso has vomiting,

A plaatic drink bottle cen be substituted. Use =2 ball or
passionfruit or sugerfruit shell to make a head.

8 30




Making & Glove Baby

This cen be made from an c©ld glove or sock with an egg or a ball
or a passionfruit for the head.

- hand held straight-belly wrinkle ataya
- dingers curved - skin aprings back

In this poaition, wrinkilies

But in this position,the
will not stey after the skin

pinched skin stays wrinkled

is pinched for a moment-just as on the
belly of a dehydrated child
Pinch here,
Wrinkies \ Wrinkles

disappear,

This is like the skin on the - .
belly of 3 healthy baby. This is like the skin on the
belly of a dehydrated baby

Using & doll like this makes the teat more realistic. It elso

turns learning into a ganme.

When the 'belly’ is pinched, the
wrinkle stays,

Using a doll like this makes the test more
realistic. It also wrns learning into 2 game.

When you show the belly wrinkle test to people, make sure they

realize that the test should be done on the belly of a baby not
en the hand.



MAKING A BIRTHING BOX

Pelvic Madels are a v&r? useful means of demonstrating the birthk
af a taby. But they can be prohibitively expensave foar small
health centers who want to train VBAs. An alternative to
purchasing a pelvic model is to make one out of inexpensive
materials as described below,

Haterials needed:

For the birthing box For the placenta and cord
Cardboard box Z sgquares of red cloth

Ruler (20 cm x 20 cm)

Pencil 60 cm X 5 cm piece of red cloth
Sharp cutting tool Padding/stuffing material
Child‘s doll Nesdle and thread
Paint(opticonal’ Scissorsa

Tape(optional) Pinas(optional>d

Elastic material (opticnal)

Procedure
Making the Birthing Box
1. The top of the box is left open aso that the trainer can move

the ‘baby’ through the opening to demonstrate the delivery
procesas,

Cut & hole in cone aide of the box to represent the opening
of the birth canal.

a, Using a ruler to find the center of one of the longer

sides of the box. Mark the spot with a pencil or pen
(This will be the center of the vaginsl opening)

8 AL
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You will need to have a doll in order to know what size

to make the hole in the box. Place the top of the
doll’s head againgt the mark you have made at the
center of the box. Use a pencil to draw a circle on

the box by drawing arcund the head of the doll as shown
below. It ia easiest to start at the top of the head

_and draw & helf circle to the right. Return to the top

of the head and draw a half circle to the left.

Draw a larger circle about two centimeters cutside the
circle thet you drew arcound the doll’s head, this
larger haole makes space for the shoulders to pass. The
exact size will vary with the size and flexibility of
the doll’s shoulders.

Cut carefully along the lines of the larger circle
uaing a sharp cutting tool such as an cold aurgical
knife. Remove the center piece of cardboard. (see above
right.).

)

Push the doll through the hole to see if it is large
encugh for the shoulders to fit, If you have didficulty
pushing the doll through the hole, enlarge it alightly
until the doll will pass through it . The hole shcoculd
be only large encugh for the doll to fit, no larger.

8,23
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Posaible adaptions

1.

Cut +the upper edge of the box on the side with the capening
to represent the curves of a woman’s legs. Paint the
on to show a woman’s legs and vagina,

.

elastic
fabric

0n the gpposite side from the opening, cut the top flap of
the box to leook like breasta. Tape the flap in an upright
poasition ao that the breasts show above the top of the box.
Then have learners praclice putting the baby to the breast
right efter birth to prevent hemorrhage and to push cut the
placenta. :

To make the copening more flexible, like the vagina, you can
wrap the edge of the opening with any kind of elastic

naterisl and ataple the material to the box. Some of the
materials which could be used are: old nylon stockings; the
fabric that goea under casts for broken boneasdknit

stockinette); or very wide eslastic like the type asometimes
used in sewing.

Making the Placenta And Cord

1.

Cut 2 pieces of red cloth into a 20 com aguare. (It is =asier
to place cone piece of cloth over the other and cut them at
the same time. This way they are both the same size.)
These pieces of cloth will make the placenta.

g.24



4.

~

20 em

padding

20em

pin

Place a piece of thin padding or old cloth scraps between
the two sqguares of red cloth. Put pins arocund the edges of
the square to hold the 2 pieces of cloth together . (If vou
de not have pina, loosely stiteh the pileces of cloth
together arcund the edges.) '

Stitch & circle to make the cloth placenta shape.

Cut aleng the cuteide edge of the stitched circle.

Cut a piece of red cloth{(like that uvsed for the placente) to

a 6% cm by © cm size. This piece of cloth will be the
unrbilical cord.

Fold one of the long edgeas of the cloth over to meet the
cother edge.

Stitch the two edges together.

8.2S
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&, If you would like , you can turn the stitched cloth inside
out 80 that the stitches are inside the cord.

9, Sew the cord securely to the center of the placents and
lovaely to the doll where the navel would be.

You will want to cut the cord during the demonstration, ao you
may want to make several cords or sew the cloth kack toagether
after cutting it.

Uaing the birthing box

1. Place the birthing box on top of & table. Leave apace on
the table in front of the box for ‘catching ' the baby as it
comgs out of the box.

N

. Cover the bo» with a small cloth to hide the paby inside

3. It is beat if two people give the demcnatration. One to
push the baby through and the other to demonstrate the
delivery.

4. Be sure to point cut the differences between a real life

delivery and the birthing box delivery. (For example point
out when the blood would normally begin to come cut of the
vagina. Explaein that the baby is wet and slippery when it
is born.)

3.2



Summary

Teaching aides are valuable for helping to illustrate lessons and
make them more interesting and effective, Participants will more
casily remember information if it can be illustrated in an
interesating way or if practice is provided. Teaching aides can
provide both . Teaching eides provide the means of fulfilling
the old Chinese proverb:

WHAT 1 HEAR, I FORGET
WHAT I SEE, I REMEMBER
WHAT 1 DG, I UNDERSTAND

Traditional teaching eaides cen be useful in treining at the
village level, 3Slide projectors, videos, printed materisles such
as posters and illuvatrated flip-charts,and writing boards all
have acdvantages to cffer.

Hawever , for werking with illiterate village adults 1in remcote
areas it is often more apprapriate to use locally avaeilable home-
made teaching aides which are inexpensive and often may ke more
relevant to the situation.

When preparing any tesching aides alweysa consider their
appropriateness an relevance to the given situation

Tips faor using audic-viguals

- Test all equipment before each training seassion to be sure
that it is working properly

- If projectors will be used, make sure that there are spare
ulbs in working condition and spare hketteries. Practice
replacing them before the training session.

- Arrange the room sc that the screen, or flip cheart can be seen
Ly all participants

- HMaterial to ke shown, whether by slide or flip-charts, or
posters should be lerge encugh to be seen by all the
participants

Limit the amount and conplexity of information presented on
one poster or slide. Several well-laid cut pictures are
better the one crowded, poorly arranged picture.

- Use different coalors to add visual interest.

= Face the participants when uaing & screen, flip-chart or
poaster. Stand to one side of the screen or poster.

- Use a pointer to focus attention on a specific area.

- Do not rush through the presentation, allow time {for
diascusasion and guestions. :

g,




Teaching Method

Demonstration of methods
Discussion of uses of all
Hands-on practice when possible
Create own teaching aides

Evaluation
Pre-test/ Post Teat

Observetion
Participation in making a teaching

g 2%
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SECTION 1II

SOCIAL PREFARATION IN THE DEVELOFMENT OF A
COMMUNITY HEALTH PROGRAMME -

Unit 1 Promotion with District Government Officials
Unit 2 Consolidation of the Health Staff

Unit 3 Approaching the Village

Unit 4 Social Preparation of the Village

Unit & Selection of the Initial Programme Area

3
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SOCIAL  PREPARATICON IM THE DEVELOPMENT OF A COMMUNITY HEALTH
PROGRAMNE

TAaALY Tc asaurs the cuwshainabllity of the VBA programme by
developing o road base of community support including
governmant officials, health staff, community government
village leacdoerrs and the village members.

How can we go about prepering the community for  a haealth
programme?

Whot sections of the cvonmunity should be involved in considering
a comnrunity-based heslih programme?

Major Sheps

A Promotion with the government

B, Tonasclidation of the health staff

z. Approach the communily

D. Seeial preparaition of the village

E. Jelection <of initicl programme site
BESTAMAMABLECOPY
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Section II

UNIT 1. PROMOTION WITH DISTRICT GOVERNMENT OFFICIALS

How can the progranne coordinator gain acceptance from pesrs

and superviasonrs Fory mew  ildeas about comwrunity health
programmes in Lhis case a village birth attendants training
programnme?

How can the prograemme be integrated inte the overall
governmnent programme?

Why do we nmeed Lo gelt geoevernment suppert  for a0 VBA
progremne?

GOVERNMENT SUPPORT MUST BE GAINED IN THE INITIAL
STAGES OF 4 PROGRAMME. IF YOU CANNCT GET THIS
SUPPQRT YOU SHOULD NOT START YOUR PROGRAMHME.

KEEP TRYING UNTIL YOU ARE SUCCESSFUL

Purpose

Te gain officinl support for the proposed YBA programme

Te recyrult goevernment resources, inecluding technical advice,
facilities,stafs and operasting funds

To gain support L{rom cther government agencies at the same,
or higher leveles in order to share resources

Te integrate the programme into the government programme and
prevent overlapping and competition

Action

Discuseion witl sendicor government officiale until some consensus
is reached on the zoncept of community health and the idea to seob
Up @ VBA treining progrenme in a specific area is approved.

Information needegd fo successful action

1. I+ iz necessary to approach the government officials in the
district Dlboecauze it fg fLrom  them you will be geotting
financial asuppost and approval for yeour staffing needs.

Even if you have funding £from ancther scurce you will find
that the community will be more likely to support your
pregramme i1f Lhey 'now that it i endorsed by  the district

4
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governrent and in  turn the district
back you up when yuu  are seeking the

ataff and the community as a whole.

Below 48 the organizational structure of

the District level.,

ADMINISTRATIVE STRUCTURE OF DISTRICTS

District Secretary

officialy
suppeort of

can help  te
the health

the Moroke province at

IN MOROBE PROVINCE

District
DPI

Digtrict
Walfare

Diastrict
Health
Administrator

DiaLrict
Education

Dierict
Law & Qrder

Health Center

Suly
Health Center

Sub
Health Center

Aid Post Paost

| |

VA VBA

aid

VBA

In Marobe, adrinistrative responed
decentralized to the District level with
having everall rospengilility for all
the QAdstriet including Nealth, A Distrd
1DHAY dx directly roecponzible for  all
Adstrict, It {a Lhe DHA whe vyou
with and eventually the Dlistrict
invelved, If you arse in  another
private erganizatien you will need
werk with in your own situation,

i1
will

provi
to f£i

It is oassuned {
Proevincial Health of
YBA programme in  yw
However,these officlials need to be hept
sre dedng. A good way to de this i
gquarterly statistical *infermation

attending
already
and  will

BEST AVAILABLE CUPY
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and reports
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bilities have Leen
the District Secretary
in
ct Heslth Adminlaotrator
health matters 1n the
ed 1o begin negotliating
vy (D5) will need to ke
nce oy warking for a
nd out who vou need to

thisz cource

in

that the
faveos owf @

support your efforts.

up to date witl, what you
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activities, Heallld Department officiales can ke influentisl when

yerd

2.

are seeking funding and you need thelr support and back-up.

Informetion you should provide to convince officiale of the
need for a VBA programme in your area are:

current nationad ncial health peolicies fnomluding

statenents  Iron o fudals end internslicnal sources

auch ag WIC  an? b o Maternal Chilcd Healtlh  and.

canmunity~bascd hoealil programmes

ZTurrent HCNM arse? health  center atatistics including
1

infoermation on antenatal attendance, deliverices: and maternal

and neonatal deathe

Overall plan of ac inziuding:

> erganizmationSfrasswer) withidn whick the
be developed

— PN - . o
Proygr anme 132

> financial needs:  How much will 41t cost?
> staffing ngedo
¥ advantage over o system e.g. wider coverage, mnore

u
econonicael vue of astaff, cheaper.{(In discussing
xd

the gevernment olf als should be emphasizad).,

Health policies fraom thae national and provincial levels are

o

publighed in 2 T year plan. Copies of baotlh should be
svailabkle in your Provineisl Heolth Office. Puklications
put out pericdically by WHQ, UNICEF and other healith raolated
internationagl wryganizesticons may als e  found ab the
provinelal healil office. These can provide statistical

N
-
information about maternal and neonatal deaths in Papua MNew

Sulnea and may conpare PNG status in these areas with octher
countries.

Stetistical information takern from MCH and healith centexr
recordes previde  valuable information to support

FowL Yase
for providing YB3 Lrainding in your area. Information which
helps show & clevwe plicture of the health situwation of women
and children are:

> Eatimaoted Lirthe por year in your district
{Get this infornmation from +he Pravincial Heaglih OfLficed

e

Percent of estimated irths that take place in the
village

Calculation:

No, eatimated birthe -~ No. HA/C birtha = Neo. Village RBRirths
No Village Births

Estinmated births X 100 = Percentage village births

‘ ' q EET A ?’A.&-’.ASLE COpPy

E S
=3
z £
advantages, favtors of gpecial interest and importance to
-'a
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> Percentage of Lirthe in which the mother did not attend
antenatal alindc

Calculation:

Eatimated births - ANC new attenders = women who did not
attend ANQ

No. whoe did not attend ANC percentage whe did
Estimated Mirths ¥ 10¢ - not attend ANC
> Nunkers of gonplicotlons of delivery which come in fron

the villaye to “he health center in @ 12 month pericd

~

Percentage <¢f pregnancise an birthe which are high risk.
Caleulation:

Number High Risk
Egtimated hirths X 10% = Percentage of Higk Risk

>  Nunbker of maternal desths in the district per year
({obtain from healih center records)

> Number of necnatal deaths
{obtain from heallth center record)

> Nunber of deaths of under 2 yvear olds
{abtalin £rom hecolih center records)

> Immunization coverage (from MCH records)
= Ae you form an averall action plan for yoﬁr program begin

te  liest everxyihing you will need to ecerry out the program
from etart to Lfiniash for one year. Concider:

village contacts arnd sccial preparation
training needs and follow-up
- Lranasportation needs
: camping alleovwance
staffing {will a new position need to be created?)
- training aupplies
- nedical supplies
- photocopying, printing
nalling

Begin to estimete costs when you have made decisionz about
how many village vicsits you will need to carry cut
how many trainings you will have

how many follaow-up wisile
how nany in-servicceos you will carry out

BESTAVA&ABLECOPY
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Using the above information you can prepare an estimated budget
for your programme for oneg year. An estimate of how much your
programne will cost will be necessary in order to get financial
support from the District’s Health budget

Example of preparing a budgeth:
Exzanmple 1

Moo, Village wisits ¥ Estimated cost of transport per visits
ransportaltion cost for village visits

20 willage visdite ¥ NT.OQ per Ltrip = K2192.00 trancpoesrt cost
for village wvisdits

Exanple 232

Cost te train 1 trainee = food per person » 14 days
4
training supplies per perason
o+

accommedatlion ‘cost per person

+

transportation cost per person

Lozt to train one tralnee n no. trainees - total cost tralinees

Exzample 3:

Seet 1 trainer per troining v food n 14 days
-

acconmodation per person

-

canping allowancedl{whesn negessary?

Coot 1 trainer per trasining = No. traesiners = total cost trainers

Continue on with office supplies, follow-up visitas etc. ate.

BEST AVAILABLE COPY



WHEN AFPROACHING GOVERNMENT OFFICIALS BE

PRTIENT FERSISTENT

WELL -PREFPARED

Staff needs

Conaider what type and how many staff you will need in order
to carry ouwl the wrogramme. You may nzmed Lo have & new
position coreated in the distriet to coordinate the VBA
programmne if the  health center steff are overstretched
already. Healih cunter steff must definitely be invelved at
least on a part-tinme basls.

Moet preogremxes have a nursing eister or a nursesmidwife zs
a3 cogrdinator wi il one or two  community healih  worlers

csslating  on o parh oL

FO X
male health wvorher bo RENCY

.
me: baowic.,
fot

It ise
in  community

recunnended

that &

raeparation.

Becavse gcultural pracltices in many places in PNG often nalke
it difficuleilut nolt impossible) for females to  get o felir
hearing from nale village leaders @ male heallh worker would
be exntremely Moelpfal In  making the way wasiocr. The
assential Job of providing  healith education to the male
memnbers of Lho somnmunibty wouwld have to be done Ly 4 nale

health worliex.
Staff needs will
and then witk
whether gor not Lo create

have Lo

Before you approqols  your

e DS who will ultdima
a position.

superlors

have a good

be considered by you and your DHA
ately have to decide

argumnent

prepared spelling out the advantagoes of the programme,
tduring TOT Lrainding encourage a discusesion by the
participants whoe alhould have many useful ideas that should

e shared’

Pocints that ahould e made to officiesls:

more women will! hawvs
cut down o matornal
women are ldentified
- More women will
invested

aocess
e recchk

= Ik ds £inanciolly
the gap in matex
gnough rescusrcy
in the country

SEST AVAILABLE COPY
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and necnatal deaths as
angd referred

ad for the amount of

1
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Righ riel

staff tinme
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A VBA programae fite into Lhe concept of welsd ralisnce
and begine Lo puet the vesponwiblility for peuplc’s health
inte thelr own hands,

~ tFind out whetl special interests officiales have and
include these in your argument. These often hold more
power to porsuede that snything else.)

£, Remenber that government cfficiels have many
reaponsibllities nwany pewplesgroups requesting funding
for projects. Be patient but persistent and prepare a good
avgumnent for your case. It nmay take some time but don’t
give up,

Sunnary

A VR Programme necde the support of government officials at the
district level. Thirocugh the district government the programne
will receive Sfund| ' and will represent offiviel suppuort

,.k
3
E
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whiaehl may be neccogoory o galn community and  health ostaff
asupport. The DHA  @o the direet supervisor of health activities
n

in the district ls ithe porso

and .

you must begin negotialting with

Te convinee gevernment officials to support a VBA progrannme

7ou will need to collect suppeortive health policy statements and
statistical dinformation, prepere o programne budget, consider
stalf needs and proporc 2 jood srgyument for the advantages of the

PY O amne .
Be patient,persistent and well-prepared.

Teaching Methods

Lecture/Dizscuseior
Demonstration and Praciticce
Rele P ay

CTase Study

g

» preparing statistics and budget

Evaluation

Pretest/Post Tesat

Olserve durding activities

BEST AVAILABLE COPY
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Section IT

UNIT 2 CONSOLIDATION OF THE HEALTH STAFF

Tan the WBA  proyramme coordinator carry on a VBN programme by
herself?

If not, how can the hoalth staff in the district who have worhed
Lor years An o curativ wevvice accept 3 programmi: ~Lih ©onEw
srientation?

Houw can the VBA prograzmme  ooordinator get  the wupport «f Lhe
district health sta:

Purpose
1. To prepare the heellilh ataff for o programme orisnted to the
comnunity
2. Te provide Lhe hoealth slaff with skills required for
commnundty work .
Z. To form a tean thalt works well together
Action

Enlisting the healih ctaff in the district to perticipate in and
suppert the YBA progrenre

Information needed for successful action

x. Forming an effective district health tean

The health team nust understand and sccept the new approach ond
feel confident in imp_;menting it . This «can boe soconplished

threoeugh training.

Often health worhers hove a nogative approach to C“an“G in Yheir
Job. They perceive ohange to mean higher duties for whichk  thoy
may net be reimbureed. This Rind of attitude resicts any RKind of
charige.

If health weorkers oan e he
an opportunity to leorn sone
and make thedr jolb xero  in
cooperate with the now progr

lped Lo look positively at ahange as
thing new, gadin sdditional euperience
teresting they may be more likely to
anme

The attitude of many heelth  worhers towards thelx worhh and
tewards the pcogl in the community haos been and still iso a big
read Block to improving healih care in Papua New Culnea. Many
Neallth werkers slarbt out hoaving a good attitude toward b

rose people overwhelmed by the inf

ut too often wo ¢ Y luence of
olhers  and by Lhe ook of  incentives and support freom thelr
cuperiors untdil Lhey tow give up fighting the system.

GEST AVAILABLE COPY

2.



This negative attltude must change . We nust find ways Lo
encourages and  supporit those workers with good attitudes and work
habite and to retrain those healthworkers who need to improve.

team s essential for the sucee
team needs to be seen as acwoepting an
the VBA in the  community <o that the

The suppert of the
VA progroimme.
;mppur'ing the

U will YWecome ¥ a legitinate member of bthe e lth
twam. The support the DHA  and the DS in  encouraging the
-

haalth team to support thie VBA prugramme ls essential.

Tuguing invelvencnt of e health ntaff wherever pooc it le in the
progranmne will Lo holyfal Lo retaining theilr support. Begular
reports  abkoubt whalbl 1o happening with the programme and data to
o how it {e lnpacting on the mzalth in the ax will aleso
increase the intoreet -7 Yle health stefdf.

1 may be weeful Lo nvolve other government agen with the
YDA programme, DTolate? agoencies sueh asn Social Welfs may have

6

useful  contacts and  wrperience in the community thatl would be
valuable, Thers zould ba ways for the programmes Lt work
together and sharc rasources.
2. Training of Health Staff

a. Training should achieve changes in attitudes throught

- statenente proving government interest in and supgpeort of the
VYBA programme or Inviting the DS, the provincial matron or
the Agssistant Secretary of Health +to come an speal wilh the
healtlh staff akoul the programne.
prroof of need for  the VYBA  programme ueing the sane
astatietical infurmation used to convince the governnment
cfficiale and any other information about ante netal

clinica, MON servicesn
that is relevant.

Arranging for swre of the health staff Lo vieit an area
whieh ha o ourcossful VYEA programme and  tallr toe  the
community ru.mb-..-.. o

Inviting healih workers who have worked with a YRA progranme
to comne Lall to the health workers in your area

Pointing cul waye in which the VYBA programme can assiat the
health services . district suchk as

providing hea lOﬁ at the village level

ENCOWr DYLNG to attend cntenatal clinic

fdentifying ot pregnant womzn and getiing them tco
the health Lo x

wefore thare lo an emergency.
- assisting neramsl willage deliveries which could cut down
on canmplicatian:

promoting safe gooinatal care of the mother and child

 BEST AVAILABLE CoPy
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IN ORDER FOR & VBA FROGRAMME TO BE
SUCCESTFUL IT MUST HAVE THE SUPPDRT

OF THE HEALTH WORKERS IN THE DISTRICT

Training should provide akilla in

approaching the communihy
coemmrunicating with Yhoe commanity
working rogether LIi4r the community

training skille they will need
aimple administirative skills

Training methods could {include:

discussions

enposure to a situation followed by discussion
problem-selving

role-playing

Before beginning VBA treining ithe exiating health services
should be prepared +to maintein standards of obatetric
practice that suppert the cbjectives of the VBRA programme.
Staff should be prapared to work with the VBA programne in
previding supervised antenatal, delivery and postnatal care.
Theae aervices should include:

Accommaedation fo9r pregnant women at the health center and
hoopital

Respect for btraditicnal Pbeliefs and customs that are not
harmful to heslth

Encouraging family nenmbers to stay with the mother in labour

Encourage traditionaol childbirtl practices os & routine part
of the health center delivery ‘

Provide asafe ohkildbirth to women in their care.

Fefer high rish women teo specialist care.

is & waste ¢of +tine for VBAs to refer pregnant women +to a

health center or antenatal clinic if the care the women are given
iz net up to atandard.

W

BESTAVAMABLECOPY
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. In corder for o VEA programmne to be successful 1t must have
the aupport of the health workers in the district. Cotiing
the  health sitedl  intsrested end involved is o task  that
should not e ondevestimated. It will take tine ond petisnt
persistenge to et them to cone around. UVae every msans
ponsikle to win them over because you cannet  staxc mhe
pragrammz without thelr suppori.

Sunmezry

AN WRBA Programme needs  the support and participation wf the
distrxict healbbh Leom. The Mealth staff are the viocible means of
support  feor the VRAc tri bheir community and  legitimize their
renlrerabkip on bhoe  heolih toam, Healthworhers muy need to be
trained to change ztiitudes and improve thedr skille in zcommunity
relations.

Tr srdew for the VYRR Loogramme to e affective the hoalth canter
aust e alkle Lty provide pruoper obstetric care to  wonen referred

i by YBAs.

Teachil ethods

LecturesDiscuassion
Small Group Ssctivitics
Caze Studies

Role Plays

Cames

Eva;uét;gn
Preteast/Post Test

Obgervation of practicel sessionsg

o

BEST AVAILABLE copy
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Section II

UNIT 3. APPROACHING THE VILLAGE

Why take time to invaoalve the community?

How can health workers help the community tackle its own health
prablemsa?

How can a programme be a community -based programmet?

IT I8 IMPORTANT THARAT THE COMMUNITY BE
ARPRORKCHED IN THE VERY EARLY STAGES OF
THE DEVELORPMENT OF THE FPROGRAMME, CLOBE
CO-OFERATION BETWEEN THE HEALTH SERVICE
AND THE COMMUNITY I8 ESSENTIAL.

Introduce this unit with the story “Ayawa and the Evil Spirit™ .
or a similar atory about working with & community and diacuss
again what happened in the story.

Why wasn’t the first group of aide workera successful in changing
the behavior of the pecple in the village?

How could they have done things differently?

What things did Ayawa do when she came to the village that helped
bring about the changes thet were needed?

Purpose

To make clear the need to involve community members in programme
planning and implementation

To gein the support and the direct, active perticipation of the
community in developing the programne

Actian
Approach the community with confidence

Approach +the community leadership if posaible both formal and
informal leaders,

3.



Section IX

Information needed for succesaful action

Experience with community-based programmes here in Papue New
Guinea and argund the world have sahown that community
participation . and support of birth attendant programmes is
essential to the success and sustainability of the progranmmes.

We have seen as we went through the communication training that
adults need to be treated with reapect aa eqgueals,if we expect
then to be open to whet we are telling them.

We also were reminded thet eall adults have opinions and idesas of
their own and we can learn from them if we use active listening
skills,

We alsoc became aware that adultas have many concerns about their
daily lives and they are interested to learn ways that can make
their lives better.

From ocur own experience we probably slready know that cuatoms and
beliefs influence every amspect of peoples lives.

VBA training involves interfering with the moat intimate affairs
of human life and asking people to change beliefs and practices
which are & deeply imnbedded part of themselves and the community
as @ whole. Trying to effect this kind of change will not happen

quickly and asking pecple to make this change should not be taken
lightly.

Thaase people who agree to perticipate in helping to make this
change are necesaarily acting with much faith and courage.

If we expect people to change deeply held beliefs and practices
they muat be profoundly convinced that the change will be for
their beanefit and will not cause harm.

If we hope to introduce a VBA progremme to the community and
expect them to support it we must take the time to talk with
pecople and give them encugh information in & way that they cen
understand so that they can make an informed deciasion about
whether or not to participate in the programme.

A community cannot be profoundly convinced in a short time. But,
if we can find ways to get people thinking in a different
direction eventually, they will convince themselves of the need
for change and be open to ways of improving their lives.

Once the members of a community have made a decision to
participate they can feel that the programme has not been imposed
on them from the ocutside  but thet they themselves took it on as
their own. Because it is their own it will be more likely to
becomne a part of theix daily village 1life and in that way
continue to be aupported by them and to grow and change with the

32
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needs of the village.

When approsching the village it is neceasary to go first +to the
leaders in the village. Leaders with the following
characteristics will be the most helpful @

- must be a true traditional leader

- influentiel in the community

- interested in health

- actively interested in community welfare

Added advantages:

innovativerswilling to try new approaches to sclving problens

- willing to become actively involved
After the traditional leaders, some other community members or
informal leaders should be approached. They are:

~ pastors

- women’s group leadersa

- vyouth group leaders

- nagistrate

- community government members

- saschool teachers or former school teachers
- health workeras or former health workers

Method of Approach:

1. In order to get off to a correct start you nmust be aware of
the cultural etiguette in the village. Follow the customary
ways of approaching the bigmen and proceed from there.
Usuaily villages have their own wayes of conducting meetings.
Do not try to take over and impose your way upon them or you
may lose them before vyou have even astarted. Respect their
waya of doing things.

MAKE EVERY EFFORT TO FIND THE TRUE
TRADITIONAL LEADERS OR YOUR EFFORTS

WILL NOT BE SUCCESSFUL IN THAT VILLAGE

2, If the village has a committee of Dbigmen meet with thenm
firat, ' Sometimes government appointed memberas of the
community such as magistratea will claim to be s traditional
village leader. Sometimes they truly are recognized as



traditional lesders but meny times they are not, Make every
effort to find the true traditional leaders or your efforts
will not be auccessful in that villege.

Try to get leaders involved in a discussion ebout the health
problemas in the village. The more problems they themaelves
identify the easier it will be for you to relate health

statisticse to what they alreedy are awere of. If you have
prior knowledge about the traditional beliefs in each
village it can be an advantage. (for more information aee

Unit 4 in this section’.

Do not be pushy. Select an sppropriate time and present the
informetion you have about the VBA programme and try to
explein the idea behind this type of programme, that is
self~reliance- people taking reaponsibility for +their own
health.

The best approach is a relaxed friendly one where there ia

give and take in the conversation. Try not to give a
apeech. Sometimes, it is expected of vyou too give a speech
egspecially when the whole community is gathered. However,

even if you must give a speech make sure pecple feel free to
aak gueations and make commentsa.

Telling stories abrout health problems in the area may help
leaders think about some similer problems in their villaege.
Find ocut before you come 1f there have been any maternasil
deatha in the village or ask the people if they remember
any. This can be & starter to a good diascussion of
perinatal prablems in the village.

You should come back =meveral times to each community. When
vyou are talking ebout a new programme pecple can become very
confused abcout what it is you are offering sc you must come
back sevaral times and retell all the detaila about the
programme until at least some of them are very clear about
vhat you are coffering this prevents many misunderstandings.

Village pecple have said that when someone comes for one
viait to their village what that person tells them ias often
perceivead as a story about aomecne elase. It makes
interesting discussion for a while, but when the wvisitor
leaves,the subject is sBoon forgotten in the buastle of
everyday concerns. After only one visit it is not cleexr to
peopla how what was said really applieas to them.

if however, the viaitor comes again and talks to them mgain
about the same subject pecple mey begin to see that what is
being said does apply to them, They alsc kegin to get to
know and trust the visitor,

When a visitor returns to the village for a second oxr third
viasit it makea & big impression because not many viaiters

S%)
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come back more that once. Alzo, many pecople - peoliticiens,
government cofficials and octhers come to villasges and promise
many things hut few if any deliver, sc village pecople are
rightly akepticel when anycne comes. It takes time and
patience to get your message acrosas.

8. A friendly, respectful, nonjudgemental attitude and patient
peraiatence are the keys to successfully connecting with
village people.

When to Come

When trying to meet with village people each area may differ but
past experience in many villages revealed these timeas to be
acceptable in terma of finding people in the villaege and more
willing to come together for a meeting:

- Sunday or Saturday worship days after the service
- Regularly scheduled village meeting days
Special regional meetings such as church gstheringa
- The day after a big feast
- MCH mobile clinic days
Initial approach to the village may be done at MCH clinicse
by talking to the mothers that attend an getting their
feaelings about & YBA programne. Clinics are good venues to
carry out a survey cof traditiconal prectices and beliefz(see
Appendix Ythat can give you important background
information.
YBA programmes are unfamiliar in most areas sac if you are
expecting village pecople to come for a meeting arrenged just to
talk about your progremme you may find thet no one turns up.
Often men will not come to an arranged meeting because they think
that a VBA programme only pertains to the women in the village
and their presence is not necessary. We have alreasdy Jlesrned
that wvillage people have many other concerns, such aa finding
food to feed their families. It will take time before they can
decide whether or not what yvyou are offering is worth the time
awgy from their other responsibilities. Don’t aszume your time
isa more valuable that theirs. Don’t give up but try to come at
times when people will be gathered already. Make arrangemaents
reforehand with the orgenizers of the gathering and ask if you
can be allowed some time to speak with the people during or after
the main evant.

Importent Factors

1. Official approval by local leaders for starting a VBA
programme is essential. If a direct approach to a formal
Jeader is not possible, or unsuccessful, informael leaders
auch as teacheras or religiocus leaders may be epproached.
When they are convinced about the new ideasa, they can ke
encouragad to infliuence the formal leadership. Sometimes to
a get a new programme started the District Secretary nmay

%7
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have to give public support at a district meeting sc the
village leaders know for sure that the government is behind
the programnme. Aask the DS to mention the new progremme
whenever he meets with the village leaderas or ask him to
come to a village meeting with you . An official letter
from the DS expressing support for ycur programme may help.

2. Don’t promise more than you can offer, Be asure that village
leaders know that +they have responsibilities in the
implementation of the programme.

3. Youx attitude when approaching village leaders is very
important. You must respect their position. Be humble. You
don’t knew everything and you can learn asomething from
village leaders and at the same time gain their truat.

Summary

The initial approach to the village is important. How vyou
approach the village will affect how you are received, Find cut
the proper way of meeting with the bigmen in the village. Be
sure you censult all trediticonal leaders. You will need their
support. Overlooking the traditional leadera may cauase bad

feelings that could result in their working against you efforts.

Contact informal leaders after you have at least tried to meet
with the formal treditional leaders, Informal leaders can
support your efforts and help to convert traditional leaders that
may be reluctant to perticipate in e VBA programme,.

Meet the people on  a&qual terme with reapect for +the leaders
poaition . Be relaxed and friendly and try to inveolve them in a
diacusaion rather that give & apeech.

Come at times convenient for the village .

Your attitude towerd leaders will greatly influence whether you
area successaful or not.

Teaching Methods

Lecture/Discuasion
Role Play

Case Study
Gamea/Activities

Evaluation

Pre-Teat / Post Test
Obszervation during ectivities

N



UNIT

How

Section IX

4 S0CIAL PREPARATION QF THE VILLAGE

can the whole village as opposed to leaders only participate

in programne development?
How can a health worker make contact with members of the village?

What

channela can be used?

Purpose

To develop village understanding of the baaic aims of the
programnme.

To encourage the village to reaech a decision to implement a
progranne pbased on its particular needs

To nake clear the responsibility the village will have
within the VBA pragramme

—

Action

Infor

1. I

Informel individual and group diascussions about community
problems and needs and the proposed VBA programne, held
between the health worker and the leaders in the community

Community leaders, assisted by the health worker, then
introduces the ideas of the VBA programne, informally and
through community groups and meetings to community members

Diacuasions should e held until o decision ia reached by

the community leaders and community members to participate
in the YBA programme.

mation needed for successful action

nfluential community leadere include:
Formal leaders

traditional

government appointed

religious

Informal leadsya
religious
educated
wealthy
pelitical

The support of formal and informel leaders is important

Enliat the suppert of existing effective comnmunity
organizations

4. |



Exis%ing effective community organizatiocns have!

cngoing activities

mnemnberahip repreaenting the whole community
sound leaderahip

a flexible programme

Organizations that might be effective are:
women’s groups

church groups
youth groups

Approaches should be make to such orgsnizations. The VBA
programme needa to be in the ceare of an organization which can
aoffer support to VBA=s. Womens’ groups are particularly useful.
3. Identify community problema and needs

Health

- general cbservation as vyou visit the village- hygiene,

malnutrition, general appearance of the villagers

problema or deaths related to childbirth, neonatal deathsa
that community menmbers can recall

collect data on obstetric complications, village deliveries,
nunber of pregnant women attending antenaetel clinics from
health center and NMCH records

conduct an interview of the women in the community to find
cout about traditiconal knowledge and prectices surrcunding
pregnancy and birth.{(see Appendix

conduct an assesament of the health needs of women in the
community using a short questionnaire.(mee Appendix )

Education

ask local teachers about their problems and the problemsa
they aee in the village

compare number of achoal-zge children with number of scheool,
attenders

check drop-out figures and reasons

what ia the proportion of girlas compared to boya in school

Transport/Communication

check means of contact with ant transport to heealth center,
how far is it
Check coat of transport

what happens in cases needing emergency tranaportation

Meana of Cash Incone

who does the work

4,2



- what is the money used for
- what are the problems involved
- doas this have an effect on women’s health

4, Custonary ways in which the community soclves problems

When collecting information about major needs and concerns aleso
ask sbout ways in which the community has tried to meet these
needs. Pogaibly the customary ways of soclving problems can be
developed and incorparated into the new programme. For Jdnstance
if a community collects Ffunde to cover <funerasl expenses this
could bhe developed inte a simple insurance scheme in which
aubscriptions are collected to provide health care for the living

or provide an emergency transportation fund for compliceted
deliveriesa.

5. Methods by which the community reaches decisasions

a, Determineg whick group leasders are most influential in the
community as they are the best channels through with to gain
community support

b. Determine which iz the officiamally recognized decision-making
body through which the final decision for acceptance for the
programme would he made.

c. Determine the type and frequency of group meetings. If the
decision is remched in a8 formal meeting sttended by 1lerge
proportion of leaders and community members it will have
stronger backing and support.

d. Determine whether decision making is @
- @& decision by the recognized leader
- mejority vote
- discuasgion ending in unanimous decision

Whichever decision making method is used it is important that as
many community members and leaders as possible understand and
agree with the progranmne.

Information you should provide to the village
1. Thea communitiy’s responsibilities within the programme
a. agree to support the VBA- publicly, moral support, if
. problens arise
b help with transport in emergencies
c. provide an escort to ensure women are physically safe
travelling and staying away from homre
d. conaider a fund to help family borrow to pay for
emergency transport if needed, provide food for women
who need health center care
e. provide materials, land labor to build e birthing hut
if necessary
f. assiat YBA’Y ;s family when she iz attending to a mother
g. £find ways to reise money to compensate the VBA foxr her

4.3



worlk
h. raesaupply VBA's auppliea- aocap, razory bledes, cord rope

The responaibilities of the VBAs. What their role is,what
they have been trained teo do,what their limiteationa esre.
(see VBA Scope of Work and VBA Code of Ethica Section IID)

The health department’s responsibilities.
a. train VBAs
k. provide VYBA kits and resupply medical supplies

e provide aupervision and follow-up of VBA

d. assisgt VBA is problems arise because of her work

e@. provide good obstetric cere at clinica and health
center

Outline the programme detaila~- saselection of trainees,

training ’ mens training, certification, follow-up,

sdditional in-service training
Legal and ethical issues

Depending on the cuatomary practices in your erea concerning

compensation and how problems are handled, you may went to
discuss in detail the legel aspects of VBA work. Becauss of
problemas experienced in some highlande provinces the

department of health has suggested some ways to protect the
VBA should she be blamed for illness or death of & mother or
baby in her care. Details can be found under “Legal and
Ethicel Reaponsibilities" in Section III in this manual.

Generally, where s VBA is blamed for misconduct in relation
to her work, the matter should be resclved by the persons
directly invoalved. Where this ia not sasuccesgful the health
team may need to get involved.

Important Factors

1.

The health worker must have an open friendly attitude,
ashowing & willingness to learn about the community from the
pecple. Patient persiatence is again the rule. The process
will take time sometimes several monthsa.

INITIAL CONTACT AND FREFPARATION OF

VILLAGBES SHOULD NOT BE RUSHED

tli




"‘4\ iw»‘

2, The introduction of the VBA programme should always be
through discussions on major concerns of the community.
Through discussions assseas what these are and start from
there. For inatance, a VBA programme could be suggested as
an answer to the problems of long distances from the health
center.

3. In a community where health is ncot a major pricrity such as
& poor isclated community, implementation of a VRA progreamme
may have tco be postponed until other nmore pressing needs
felt by the community are met such as income generating
projects or nonformal education or a achoxl that nay
incremae swareness and understanding of the adventeges of
healthier living.

4, Initial contact and preparation of villages should not be
rushed. Spending & months contacting various areas before
deciding where the program will start is not +too long

providing you remain in contact with each village.

Sunmary

Involvement of village members in making a decision about
participating in a VBA programme is esasential for the
sustainability of the VBA programne., Enliating the help of
village organizations perticularly women’as groups i= an
effective means of involving @ large number of people.
Diacusaions should invalve giving and getting information. Find
cut about the communities health needs, traditicnal belisfs,
trangport and communication problems, and how they meke decisions
and solve problens.

Provide the people with information about the role of VBAs and
what the progremme provides to the village. Inform the village
members what their responsibilities are under the programne.

Give details on the legal espects of the VBA programme where
neceassary,

Teaching Methods

Lecture/Diacusaion
Role Play

Gemea and activities to reinforce positive attitudes
Village viasit for demonstration and practice

Evaluastion

Pre -Teat /Poat test
Obzervation during activities



Section II

UNIT S SELECTION OF INITIAL PROGRAMNE AREA

How can a community be convinced that & programme is feaaible and
of benefit to thenm?

How can ideas be itried cut without their failure jecpardizing the
whole programme?

How can programme implementors gain confidence from experience?

Purpose

Te select & restryricted area, with high probability of success for
trial.

Action

Community leaders and health worker, with input from District
officialse and the healtlh teanm, reach a decision on a lecality for
trial programme.

Information needed for successful action

When introducing VBAs in a new district it is best to select one
area for & tris)l of the progremme. The villages selected ahould
be in one ares and have the same language.

Evaluating communities for selection as VBA villages

1. Does the community want a VBA?

2. Doas the community need a VBA?
How many maternsl and perinetal problema? Dmaths?
How far is it fxrom the health center?
What is the population?

3. Ia there already a +traditional birth attendant in the
village ?

4, Is there an sctive aid post in the area?

S, Ia the village regularly served by MCH maobile teama?

6. Will the health staff be able to provide follow-up support?

7. Are the villeage leaders committed to szupporting a VBA?

8, Is there a strong women’s group or satrong women’s leader?

9, What is the history of other projecta in the village?

Succeasful? Unauccesaasful?
1. Is the village truly committed to aupporting the VBAs

efforts?
a., Do the men sincerely understand and support the nead for
vBA?

b. Do the pecople come to meetings which you have scheduled
at times convenlient for the village?

c. Do the women show an interest in the programme?

d, Do the men clearly show support for women’a activities
in general?

i



e, Are at least zome of the men interested in learning
about reproductive health themselves?

£, Does the community underatand self-reliance and
volunteering or do they inaist on payment from the

government?

Pogitive S 8
Strong women’s group

Traditional leaders show
interesat and support

Men zhow an interest in
learning about the programme

Village haa a traditional
birth attendant

People underatand the concept
of volunteering and are
willing to work as volunteers

People undersatand the concept
of aelf-relieance and are
willing to take respone;bility
for their health

Village has aufficient of its
bagic needs mnet to allow for
support of YBA e.g9. food,
ahelter, some cash income,
some education

MCH clinice regularly visit
the ares

Important ngtg;s

Keep the number of villages low-

inveolvenment is & mansgeable

numbexr.
villages to § to 7 will mean the

Negative Signs

No organized women’s group
and/or no identifiable women’sa
leader

No interest shown by leaders

People don’t show up for
meetings

Feedback from village pecople
ig negative after several
meetings '

There is little or no contact
with MCH clinics or patrols

Mature women do not appear to
intereated in treaeining oxr are
not encouraged to do so.

The only women showing
interest are too young or come
from outaide the cultural
group

VYolunteering is not understood
the isaue or payment is
mentioned repeatedly

The village is ac poor or so
isclated that other neads are
too pressing to asllow for
support of a VBA programme

to 7 villages for the initial
Keeping the number of
nunber of VBA trainees will be

between 10 =~ 12 which 412 an optimal number for +the ¥BA course
and monitoring their activities after they begin working will be

more easily managed.



Sumrmary

There are many criteria thet may be used for selecting villages.
Each project area will have to decide from the liatas given which
characteristics are the most relevant to their situation or which
conmkination is moat acceptable,

Keep the number of villages low so training and fallow~up can be
accomplished adequately. A good number of villaeages is 5 to 7 end

the number of trainees should be arcund 19 for best the training
resultsa,

Teaching Methods .

Discuassion
Small Group Activities

Evaluation

Pre Test and Post Test

8
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SECTION IIX

APPLICATION OF COMMUNICATIGON SHILLS AND ADULT

TRAINING TECHNIQUES TO WILLAGE BIRTH ATTENDANT TRAINING

Unit

Unit

Unit

Unit

Unit

Unit

AND MEN’S REPRODUCTIVE HEALTH TRAINING

1]

Plarnning and Preparing a YBA Training Couroce

Intreduction to the VYBA Training Manual and
Agoompanying Modules

Applying Communication Skills and Adult Training
Techniguea

Follow~up Support and Supervision of VBAs
Monditoring and Evaluating VBA Programmnes

Legal and Ethical Responsibilities



SECTION III

APPLICATION OF COMMUNITATION SHKILLS AND ADULT TRAINING TEQHNIQUES

TG VBA TRAIMING AN MEN’S REPRODUCTIVE HEALTH TRAINING

Ohjectives

At

i}

the end to this section course participants will bhe abkle to:

Demonstrate knowledge and understanding of technical
information needed <oy Ltraining YBas and for Hen’s
Reproductive Healih Troining

Dencnstrate the hknowlmdge, a¥kills and =zttitudes needed to
plan a VBA andsor Men's Reproductive Healih Training Cource.

Dencnstrate the knowledge, skills and attitudes needed to
prepare and carry ocut a YBA andfor Men’s Reproductive Health
Training Course.

Deamgnatrate +the knowledge, skxills and attitudes nesded to
oelect and use appropriate adult training end communication
techniques to present VBA andsor Men’s Reproductive Health
Training Ccurse content.

Demonatrate the knowledge, skills and attitudes needed to
provide follow-up support to VBAs after training.

Denonstrate the Knowledge, shkills and attitudes needed to
effectively menitor the WBA programne,
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Section III

UNIT 1 PLANNING AND PREPARING & VBA TRAINING COURSE

Why do trainers nsed to plan carefully before the training?
What are the steps needsd Lo plan a tradning course?

Purpose
Enable participants to plan and carry cut a VYBA training course

Action -

Prapare session objectives

Prepare cgourse outline

Prepare gourse schedule

Prepare itraining notes or lesson plans

Information needed for successful action

There are twoe types of objectives primary and enakling.

Primary cokbdectives dezcribe what o person will know ands/or be
akle to do after completion of a block of training.

Enablin biectives oare training releoted objectives that support
primary cobjectives.

Primary objectives are asometimes called module or sesasion
abjectives,

{TOT Trainer should review sessgion chjectives in VBA manual and
rodules with the participants?

Enabling cobjectives relate to tasks needed to reach the primary
ebjective., Enabling objectives are written in a sinpler format.
They liat only the actien and cobject of the action.

EXAMPLES: - Perfuorm proper hand-washing technique
Counzel pregnuant woman about nutriticon
- List ¥ signe that indicate soparation of the placenta

A wourse ocutline dis & plan of the training. It iz used for

planning your course. 1 4 sample is zhown in Sample 1.1.3.
A blank copy iz found at the end of the unit.
The cutline iz divided into 4 parts:

Time
Objectivaal/Activities

&



The outline is divided inte 4 parts:

4

T{me

In  the Time colunn onter the epproexnimate emcunt  of Yine need
ey ook enaklding traininmg activity., 2 This e
Lhe tralner keegp within thoe time lisdits avadilable.

Under Objectivess/Activities list cnakling ekjectives and fraining

act i tbien, Theze will vatline the seguence of btho b s ining and
should hm ligted 'n v arder that SYhey will be mrocsontad. The
}'= and activ:ilicsiintroductory, small grougp, practice

t s 2Conbdm: bto cutline what is kknown as  the flow of the

In +the Teaching and Lecture Methods column the trainer oill list
nethods, sctivities wsed to deliver content and shkills training
relating to the chbjectives, 2 A variety cof methoeds nust be uased.

The last column  Rescurces/Materials is for teaching aides and
A NIRTARE el mcterials which  will be used aleng with  othoer tueaching
and lecrning nethodo,

sourse achaih Ly day descriplion £ Yroalining

ities. It TOUrse Name daye of  tLraining,
Lloolve Sfor activiitiecs, bried descrigption o
autiviticos. The Information fe taolion fxom Ll Coveoe Lubline,
An cxanple <of & courses schedulse le on the next poge canple 1.2.3.

Doveloping Troiping Moaterials

There are three types of training materials:

1. A reference or training manuwal iz available a cine
personalizes 1L with modifications to suit the noeeds of the
training.

. Trainers notes are v alenyg with & reference manuwal. They
cutline the oy L gquoatiors, teachlng cidesz reminder:s,
dlrectdions fox : 2. They can be uosed o o ~Nandout or
put on a flip

2, Whan neo reference or training manual g availakle the

troiner develosps: o lesson plan. Thlos would anclude
assignment shectz, learning guldes, case studies and role
plays.
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Sample 1.1.3

from “"TRAINING SKILLS FOR REPRODUCTIVE HEALTH PROFESSIONALS™ by JHPIEGO

\"LA) ‘Sample MODEL IUD COURSE OUTLINE: STANDARD COURSE: 10 days; twenty 3-hour sessions

I

Time Objectives/Activities Teaching/Learning Methods Resources/Materials
Session One Opening Warm-up exercise Copper T 380A 1UD Reference
Day 1, AM Manual (1 per participant)
(3 hours) Objective: Describe course aad Group discussion: Participant
approach 10 training expectations Copper T 380A 1UD
Handboeok (1 per participant)
Objective: Assess participants’ Complete pre-course questionnaire Handboak: Pre-course
and group’s pre-course questionnaire
knowledge
Exercise: Group grades questionnaires Handbook: Individual and Group
Objective: Identify individual and and completes Individual and Group Performance Matrix
group learning needs Performance Matrix
Handbook: “"How People
Objective: Describe how people Discussion/Exercises Leam™

learn and, as a result, how the
course will be taught

Equipment for course
« 35 mm slide projector and
) screen
¢ Blackboard/chalk ¢or
flip chart/marker pens)
* Ovechead projector
* Video tape player (VCR)




Four
TY -

~step Training Seguence
Loy -

F L R IR R P e .o . - - ey e T e
QUG VXOITANY IOgleaids Lppeaod

o oRost training materisl
and cunsists of !
Preparation
Presentation
Application
Evaluation
Preparation is ecompleted before the lessen is delivered and
includes:
- Reviewing the ohjectives
Developing oy reviswing the reference manual, trainers nctes
cr lesson plon and completing additional astudy 1f neccosary
Selecting or reviewing nmethods of instruction
Prepariay sdivstraticons, inastructional maedia, I atiher
naterials
SGathering the nocwooary materials, toole and eguipsnent
Personalizing the training material
Presentation ocours tralner enters  tho X
elinic to genduch the It sonsiste of thre
- Introduction
- Body
- Summary
The introduction mnmusit zapture the intercot wf  Lhe
partlcipants. T body of Lhoe gpresenteotion unes o variely
€ lnstx \CJig“m, methods to deliver the contont of Lhe
sezolan. The L b Lh
pregsentod in an $ Yot
reading the conten ticipants., This is beoring and
prevents the Lralnesr from maintaining eye conitsol and
interacting wilth carticipants. If the traoiner i" using
@ referonoe LAl ingitead of <o lesson plen th rainer
should highlight worales  and phrases s he oon gla e at
the gage and continues bto mointodn eye contact and inLe Lok 4
with participants. The ouilline is the ashkeletoern of  Lhe ]zc:»*/
points and trainer nust provide Lhw flesh to the body af the

presentation with additicvnal eu
explanations.

clarifications and

refaerence noterials

aueh

Stepa to developing the content cutline:
%. Raview Lhe obloctivexs
2, PRead and study appropriate

manuals, textbooks, worhiloohs

~
-!

. ZIdentify major
should hoad

socticne of cutline
sectiona and

or e, W
Thow _‘) -

aljectiven aliould cone under the
1, Decide on Lhe crder of the conbtent
S, ey podntz zhowlf o dotadlled

infernation for o

g prosentallion

The summary should be

By

points rel
heading

enough
and discuns

a5

Enalling akjectives

ated Lo the

o U e g e
te Ly ERNEY R

LT .
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the presentalion s rzinfaroy ey points. Tris an be
soconpllobed by Aauhing the porticipeonts for guuestions, ko
directing guestlions Lo the participants.
The applicaticon step  should help participents  opply
informastion or eiilly, The activities should relcte
direetly to thoe coljectives and shouwld be desigrned Lo provide
Immediate feuwdbaoh., Appllcation activiticve sheuld Le
active and reguire  the participant to intoraet with o U he
comtent, A variets, o activitdes abould be o oowd s Ay
incliude discussaion, role ploy, guestions, demonsirvating and
coaching, case otudies and ganes.
Evaluation ic “he final step in the itraining sequence. This
stop allowes thoe porticipants an opportunity Yo Q2anconstrote
understanding of programnne contenit as well as ﬁumunu:ra:ing
praetical oz counseling skills. Results of Lhe evaluabtion
clop dndicate the effectivencos of training and  =may boe uvoed
Lo ldentify strongths an linitations of o trainding progran.
To get ovaluwation dats the treoainer can uvwee guaestions,
nnmwlodge'b“unu Loeste ond  performance-based  bteasbts  wvasing
eheohklistes ond  oluoerovabtions.
DEVELOPING TRAINERS MNCOTES
an ﬁvxiluh,; 2 trainer navy ﬁevc*ap a
rainer’ & gu1du th o
atiwn. .hw in  an oubtlir an
o "hey polr CaS, mlmng vl oty Liaais,
5 aldesn remlng aetivities, ato.
Points for Developing Tralners Notes
only Neteo should e irn an wutline form and contain hey pointa
Motoes prevent the Lroiner £from roeading the malerial
Motes bhelp hkeop the treiner on track an  followinyg the
whkijectives
- Even wiih a set of notes, the trainer will 5+ill)l need to
review them before o specific presentation and personaliz
the notes Ly oadding any additional ey points, questiona,
referances Lo toaclkling aldes, cte.,. Thisg is dimportant when
the notes have  rosgn developod Ly comeone otho:x than the
Lralnex,
Tome or  all of noles 2loo could e writiten wn Lhe
pages of a Liip- wx o o writing beoord or prictod Lo make
a handeut 4f apg sLe for tho Lype of Lraining.
Traoincrs netezs con alse be used Lo perzsonallzce a referonce nanual
if there 1l room on Lhe manual’s pagso.
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LESSON PLAN

partea, Tt e dinportant to develop lesson plane whies thoare is
N O thal, ane tradner whoe will be presentdng Lhe Losaon Auring
the ocourse of the training progrannme because it helps o assure
that the informatieon prosentecd will 2lways be tho canae. Lesson
plans are useful  whon the trasiner prefers to use o plon and the
plan’s outline ralhor Lhat rrsonalizing an exiasting reforornce
nanual ox developiny Leainer’s notes. A klanh foon provided
at tho end of this unit.

ot

Summnary

When planning ; edning courne hagle by maling
whijuwativeg- i o chijectivesn anad o enabling
ohrjectives, Thesa are your  guide the informaltion or shkills

7ou will need to prosent.

Prepare an outline of the course. Thie helpos you plan your
aetivities and hwelpoe you organize your thoughts.

Prepare & courss  achodules Srom your outline, This heldps you
budget Yime and hoelpe vou whot activitizss and infermation

Yyou can present.

Prepare trainer’s nolb

ze or lesson  wplans which you  will use to
proocent the content o 3

» seesion.

1 n
o
I
1

Teaching Method

Lecture/Discuassion

Small Group Aectivily

Assignment Sheet - Propere objectives, cutlines, course schedule,
lessen plans

Eveluaticon

Assgignnent carried cut properly
& &
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GUIDELINES FOR PLANNING AND PREPARING A TRAINING COURSE

Write Primary Objectives

1.

2.
3.
4.

Specify performance to be demonstrated at the conecluaion of
the module, seasion, lesaon or coursae.

Specify whe will perform

The performance statement should begin with a verb

Speaify an acceptable reasponse or standard.

Writing Enabling Objectives

1.
2.

Speacify action in performance terms
Specify the objective of the action

Developing a Course Outline

X,

Conaider the time needed +to provide training fer each
objective and activity

Liat the enabling objectives and activities

lLiat the teaching and learning methods to ke used with each
enabling ocbjective and activity

List resources and materialas to be used

Develop a Course Schedule

1.
2.
3.

Indicate courase name
Indicate days of training
Indicata time blocks for all training activities

Developing Trainers Notes

Present notes in an ocutline form
Base notes on enabling objectives
Include questions

Include references to teaching aides
Prasent notes in logical order



Course Outline for : | ?/,

Objectives/Adtivities Teaching/Learning Methods Resources/Materials

17




LESSON PLAN

COURSE TITLE

LESSON TITLE

LESSON QOBJECTIVE:

ENABLING OBJIECTIVES: After completingi this aCBBON, the
participant will be able tol

TRAINER PARTICIPANT
Refsrancas:

" Assignmentsas

Instructicnal Naterials:

Equipment?

Materisle:?

/.10



Leseosn Plan

INTRODUCTIOQN:

BODY: Information : > Key Points

SUMNARY:

APPLICATION:

EVALUATION:

g
s R

T

g



Section III

UNIT 2 INTRODUCTION TO THE VILLAGE BIRTH ATTENDANT TRAINING
MANUAL AND ACCOMPANYING MODULES

Purpose

Te familierize participonts with content of the VWBA Training
Manual, Men’s Reproductive Hesmlth Training Medule, Child Survival
MHedules, Family Planning Module, STD HIV/AIDS Modulea.

Action

Understand the information contained in each module

Information eded for successful acticn

Participants ahould ke given the opportunity te read the WVRBA
Training Manual, Men’s Reproductive Health Training Module, Child
Survival Medules, TFamily Planning Module, STD HIV/AIDS Module

The group should spend some time reviewing the contenta of the
YEA Manual and other modules and discussing any information that
Jg unfamniliar. Moast of the information should be hknown to the
participants,

Format and Qontent of Manualzs and Modules

The YBA Training Manual is designed to take into consideration
the many varying custons practiced from one village to ancther,
At  the beginning of esch section there are sample guestions to
agk the trainees in order to @

. Find out what each one knows end practices in their
particular village .

2. HHave & hame of c<common understanding between trainer and
trainees which can be built upon during the treining

3. Help to create a feeling of mnutual trust,respect and
aceeptance between trainers and trainees which facllitates
training by =ncouraging copen discussions

4. Help to build coenfidence among the trainess as trailners show
an interest in the customns of their village

= Help reveml practices which may be dangercus and need to be
changed

&. Help traincerz find clues as to how to go about changing

dangerous prachtices ln appropriate and effective ways
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The VYRA Trainding Menual contaeins the information @ trainer will

nesd b reach @ VEA Lraine 3@ she can do  her jobr competently.
There are probaebly many thlnua that could be added but Alviays

heep in mind the baohground of the trainees, what they nre
snpected to de afler raining and what their linmitations ars

Traineesy with Qlinsited cupeyiconce will find too muzh informabtion
coenfusing. Remomber Yhe rule for training of illitoerate adults
la:

KEEP IT SHORT AND SIMPLE(KISS)

The content of manuaslc  and medulos ifs written in asimple Erglish
in order to got Lrainers ho begin txi;k;ng in ainpler terms, TOT

participants nuwf 1) suraged Lo Jeave behingd thelr technicoal
Jargon and medica ey and find words Lthe wvillage women aan
understand in tu‘ Aoeal languaage if possible or in Twd  Plsin,

Remenber +the point of the training ie not to sashow off what
traeineras know but te trein course participants in the mest
efficient and effective way possible.

The Lrainer of illitwe
ke to find ways Lo
interssted, IWMLM-JI
practice time ac Lhaz
the time the course

adults will £ind the biggest Jaob will
informaticon so thot participents are
hey need  to know and  provide enough
lpant are confident and conpeltent by
%

Inportant Pointe About the VBA Training Manual

Review all sectiene Zr  the introduction to  the YBA  Training
Manuzl Jincluding:

Background infornation
The role eof the VEA
Jelectdion of YA Llralnces
Assaesament of Ltralnseo
Loucation of tralning
~  Training of men and other community members
Teachling rescurces
- WEA eguipnment
- In-service training

Peview the gowals =f the VBEA training and the course chjectiven
Moduls A Normal Reproductive Process

Moedule A i wveed o oo
Lhe roeproductive body

ame of introdueing the WEA frainees to

and alse provides an  opportunity for
trainegs  and trainers share thelr ideas and knowledgse about
whint happengs duriny  soncaeption, fetal groweh, lakeur  and
duelivery.Thies iz o very imporient nodule ecause 1L may dinveolve
aehinyg the tralneoss Lo csencider some very basic changes Lo theldr

BEST AVAILABLE COPY

2




\“&’\

belisfs particularly the beolief about the polluting effects of
womnen’s blood. »

Module B Antenatal Qore

The most importent unit in Medule B is Unit #2 whick covers Lhe
ldventificatisn of Nigh -ish  wothera. It ta importaent that whan
presenting this undt the trainees are allowed plenty of btime to

Lol about problems they have seen with pregnancy and delivery in
the village. If they have seen signs of the high risk factors
herfore, it will Ue much =asier tc convinece then abeout maklng
changes that couwld help save the lives of methers and babies.

The unit {2 arranged in such @ way that information ius given for
praovention as will ae for what Lo do when @ high risk mother ia
idoentified. This unii must be repeated several times bLefore

participants £ully conprehend all the informetion they need to
know .

Module ¢ QCare During the Birthing Period

This module has only one unit and it is very J4important for the
YEA trainees to know the subhject very will as it  involves the
normnal delivery. The YBA trainee will need to  practice on a
pelvic nmedel until szhe Mas become competent to perform & normal
delivery. If there iz any way that the trainees can chuerve and
practice deliverics on real nothers it should be arranged. The
YRA trainer should be competent in demonsirating and coaching the
VRA trainees in doing deliveries. '

Module D Follow-up Care

Unit #1 in thkis mnmodule le important in that the lives of many
mathers and babkies can Lo soved  if VBAs are able to help prevent
infectionas after delivery and Lo recognize signe of infection
aaxrly se the mother or baly can be helped before it 1z too late.
Allowing the trainess plenty of time to talk about deaths of
mothere and bables in their own village will make this unit more
affective,

In Unit #2 the nasd to b@ginubr@astfe&ding vaky imnediately

after birth needs LYo o otresced. Traineza need to he convinces
that the first milk Lo cscential far the babiesr health and

asurvival,

Module E Complications and Disorders of Pregnancy and Delivery

Nodule E la dmportant because it deals with complications and
cmergencies whick are often the  cause of death in mgothere and
wakbliesg, The trainecs alldlity to recognize these problems angd
talk about whaet they have seen in thedr own village will help to
convinee trainees that they can help to save a woman’s or boaky’s
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life if they know what Lo do,

Hodule F Primary Health Care and the Community

Module F l& impertant irn that 4t helpas the VBA aee how zhe fita
inte the coneept of Primary Heelth Care and how she can work with
Lhe health teanm.

Sumnaxy

Even though most of the meaterial in the VBA Manual and
mewonpanying moduless oy bs famlliar ,participentz #il! need to
read each mnodule angd discuss any unfamiliar asecticns during
zlass. It de impeortent Lo understand the presentation of the

naterial and how it 1o releoted to training. Inportant general
information in the introduction needs to be made zlear Lo TOT
participants. Inportant sections of sach module in  the YRA

Training Madule have been hkighlighted to stress thelr importance.

Teoching Methods

Lecture/Discussion
Small Greoup Discussions

Evaluation

Pretest ang Post Test
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Section IIT

UNIT w3 APPLYING COMMUNICATION SKILLS AND ADULT TRAINING
TECHNIQUES

L,
.

Purpose
To give participants the spportunity to put inte practice

camnunication skills, adult training techniques and course
planning technigques.

Te give participantas tho opportunity to interact with informeation
neaded to train YRas

Te give participants +he cpportunity to interact with information
reeded to conduct Men’e Repreductive Health Trainding

To give participants ths oprortunity to interact with information
contalned in the T8, Family Planing, 5TD HIV/AIDS nodulas

Action

Prepare objectives, aeselon cutlinen, lesson Planas or <trainers
notes for a VBRA Lraining session, men’s training session er cther
noedule seasian.

Present & courase session including games, activities and teaching
aides

Pregpare and Present: ITllustrated Lecture
Role Play
Case Study
Leading & Discussion
Demonastration and Coaching

PDemonstrate competency in nodeling and coaching all aspects of a
normal delivery Lo the approved standard as demcnstrated by TOT
treiners

Infermation needed for succesazful action
w

Participants will noed to refer back +to Section I and the VBA
Training Marual, Men’s Peproductive Health Training Module, <S
Modules, ?amily Planning Medule, STD and HIV/AIDS meodule during
thies  unrit, Information nesded 4o carry out the activities
cutlined in thiz unit =an be found in Section I. A list of the
methodas of inatruction, teaching aides andg evaluation methodsa
follows on the nent Fage.
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Sectien ITIT

METHODS OQF INSTRUCTION

Case Study

Pemcmatration 0
Comching

Diacuasion

Games

Illustrated Lecture
Role Play

Study Trip

Coentent Exnpexrt
Guided Practice

TEACHING AIDES

”nbters

Iliustrated Fl;p ”h«r+
Picture Cardse -,
Flannel Board wiih Pilictures
S 8lides.. ..

Yideo-Tape. .. .

Anatomical ﬂodcl

Puppets ..

Real- lifb Pragt o

Writing Board

EVALUATION

Demonatration of Skill Competency
Qral. Questicning. e e
Obeservation during Activities

gt ot s g 0 g Pt e e sy -0 W 1Vt seents

During thi& unit trmining will Dbe concentreted oﬁ how the
information contained in the training menual and nodulee will be
presented to Llliteratc adulte . Participante will be putting to

uee  bLhe kRooswleddge, shill: and asbtitudes they lesarned during
comxmunication and aedult leasrning technigues tralaing. The work,

participants do here can be uweed when they are ready to carry-cut
a VYBA training programne in their own area.

Practical sessions in  *his unit can be carriecd out in a varicty
of wvays. Following aro = fow oxamples of ways that Lrainers might
proesent the dinformalicon and allow the participants:  to interast
with 4it,

EXAMPLE T

Witk the agtive involvement of. the participants demonstrate how
to plan and earry out ¢ lesson for e particular unit. Decide on

;,,—\ e
d 3
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chbiznctives,. prepare an cutline and prepare trainers notes or =
lesson plan. Thern precont the lesson,

fUnit 2 dn Medule € o< the YBA ftraining manusl wonuld be a» good
akoice  for this Lype of presentation because 1t  involves
demonatrating and cosching & birth uasing an anatonical madel.
Since +thias is a 2kill +the participants need to show competency
in, it will offer = good oppeortunity for practice.)

Inportant Paoints ‘ L

~ Connider: How will you introduce the subject?
How will +the content be presented?
Hoew will vou aummarize?
How will yvou eavaluate?

- Remember +o keepr sessiong short when training illiterate
adults., Plan 2 wrealt after the lecture then carry on with
the demenstration and cosching

- When demonstrating and coaching, allowing  all participants
to wateh @ you comch each participent reinforces the method
in the participants minds

- Once you hkave demonstrated the method allow two participaents
te work tegehher one doing the modeling an done doing the
delivery.

- Pravide ekoekliots for  participentas to practice  their

demenatration and coaching skillas

EXAMPLE I

Divide +he participants into small groupa.. Allew them to work

together on a unit preparing objectives, outlines and leszson
plansa.

After the allotted time carh group preszents_ thelr work on & £lip-
chart or & writing board and results are discussged by the whole
grouvp.

EXAMPLE III

Acgign or ellow individuals or paire to choose & unit and prepare
ckisctives, ocutline and lessen plans for it.

Eachk individusl preserte hia‘her prepared presentation 4in front
of the group,

The greoup eritiques %Mo preosentationa  after belng reminded of
proper feedhaak btechnigue.
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When discuasing =2and giving feedback on.. lesson presentations
faeadbacit must be given in all three areae of learning- knewledge,
shille and stiéitudec.  Yheor dealing itk village people 1t 20 Lhe
attitude of the prascrter which will greatly influence whether
the information and ohille - will be accepted and put into
practice. Y :

T
'

vie it oy

Sunmnary

TCT participants need Lo have much practice to feorl confident
albout training. This wunit cutlines some waye this practice can
be sccomplished. Practice in planning and preparing a training
course is as essentisl as actually carrying it out. Prmctice
abould include udoing =28 many communicetion shills and adult
training technigques as possible.

Eveluation

Participants will be mbgéfved‘ as they practice preparing and
rresenting or facilitating:

-~ Illustreted Lectures

- PRole Play .

- Case Study

-~ Digcussion .
- Demonstration and Coeching*

»  Eack individual T2T7 partizipant that will be involved in
training WVYRAs must  we akle to demonatrate competency in
dencenstrating @ wimuleted hirth on en anatomical nodel up to the
approved standard sat by the trainere. They muast be compehent in
coaching & +trsinee in the same procedure to +the approved
standard.

Training objectives, osossicn outlines,. and. trainers notes o' o
lesson plans preparsd by participants will be asgesaed.

Participants will be obsarved during practice in malking and using
teaching sides and presenting training exercisaes.
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Section L

UNIT 4 FOLLOW-UP SUPPORT AND SUDERVISION OF VBAs

Follow-up ia the likse +the westher -~ Everyone talks about it but
no one doea anything akout it,

Iz supervision neceasary? :
How man it be sccompliched? ' '

Purwose

To identify waye to previde follow-up support and supervieion for
village -~hased health wourkers such az VBas.

Provide follow-up support and supervision te VBAa.

information needed for successful action

Folloew-up of WEA2 oeczential to the ouccess of the health
programne, In arcag whore 2 programmne is new, YBAs may £ace many
problens and they need to have the visible suppocrt  =f health
staff Lo encourage ihem end to gain credibility in the village,

Follow-up aupport and supervision of the VBA providez an
cpportunity for the supervisor

- Te monitor =nd eveluste the work of the VBA

- To acknowledye and auppeort the WBA's efforte

-~ To agaict Lthe VB in resolving problens

- To provide +the VBA with on-going in-service education and

feedback on cases she has referred.
Supervision of the YBA should ke the responsibility of the VYBA
trainex/programme osordinaloer The mest effective supportive
supervision oceoure whaon there 1e  mutual respect and cancsrn
between the VYBA and hoer superviscr. This relationchiyp sheuld be
estaklished during training . The VBA trainer sheuld ceonduct
gsupervisory vislts to wach VBA at least every 3 montha.

The YRA trainer oshould involve othier health staff in follow-up
wexrk ag well . Tor irnshtance the MCH team, APOs and Qbatetric
ataff at Lhe healih coenier should all be involved in supperting
the VYBA vhenever thoey have zontact with her. Community leaders
gheuld play a part aloo. VYVisibkle asupport from heolth staff and
community leaders sirengthens the VYBAs role as a link between the
community and the healih services,

Follow-up also invelves in~service treining. VBAa should bLe
called teoegether for in-cervice traiming ot lesst onece a  year., 1
During ithe first year ofler tredning, an in-service at 3-4 monthsa
after training ieg advisalkle to give YBAs an copportunity to share
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Lheir prablems and LYo review and practice important skills. Thisa

P& wepecially important i o YVEBA has not had the pp:vtunlty Lo
de 2 delivery 4in her village. Arranging for the VB2 to cume and
ohserve or help with haolih center deliveries ia alauvu recomnended

where posaible.

Supervision may have several functions. It should include:

1. Recognition: Inform the community about +the roles,
respongibilities and abilities «f the VBA after training to
entablishk her in her work.

2. Legal and IEthica) Protectiaon: Work with the Community
Touncil, Diastrxict and Provinciasl health auvtheorities to
support the YEA in legalsethical matters.

3.

Metivation and Support: Encourage end praise the YBA for
practicing the work she has learned during training. Assist
the VYBA in finding ways to obtain the supplies for her work,

4. Technical Aszuvistance: Help +the VBA to maintain competent
standards of pracllce. Idantify and refer high-rishk cuoe
Sae referred casese with the VBA. Give the WVRBA feedlack
akout caases Lthat have Neen referred.

=. Linkage: Encourages the community to use the services of the
YBA appropriately and to respect the VBA’s advice about
appropriate use of referral services.

5. Education and Tounzeling: Reinforce the good practices of
the VBA and give ongoing training. Identify topics for in-
service training.

)

. Problem-Salving: Listen to  the WBA. Help her +to identify
problems and asolve Lthem. these problems may be glinical,
logistical, or inveolve her relaticonships with the cammunity
and health degarinent staff.

8. Monitoring: Review the records of the VBA. Asaist her in
updating her records when neoeded.

2. Evaluation: Gather anc analyze data to assess the
effeativenoss of the WVBA. Share the results of the.
evaluaticon witl Lthe VRA, community and alidpost, health
centexr, district cffice and Provincial MCH nmatron

responsible for Lthe programme.

Important Factore

Regular follow-up wvieits can be accomplished during HNCH mebile

L]
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clinics. Thig la a very visible way of showing +the community
that the VBA (s o recognized member of the health team.

If nantenatal chechs are not being deone during mokdile clinics
avery efford skeald he made ac thot they csn ke done. VYRAs aould
assist during these clinies and: encourage pregnant women bo comne,
Invelving YRAs in antenstal olinics {s ancother way o provide on-
gordnyg training for Lhzs mnd validostes their position on the
health tean,

Sunnax

Te e suggessful VY3Az noed  “he follow-up gupport oFf Lthes health

stafd and  bLhe communily. Rezognition of her wfforte will
encourage her and follow-up contact can provide time for offering

technloeal assdstance, problem-solving and counseling. Contact
with health steff will reinforce her role as a linkk between the
village and the health staff and vaelidate her as a member of the
health team

Teaching Methods
Lecture/Diascuaszicon
Role Play

Case Study

Evaluation

Preteast/Poast Test
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Secticon IIX

UNIT S MONITORING AND EVALUATING YBA PROGRAMMES

Why monitor and evaluale health proygrammes?
How can it be done?

Purrpooe

To famillarize participnntes with monitoring en evalaation
procedures

Tz help participents wunderstand the usefulness of monitoring and
avaluation.

Action

Monitor programme activities on a guarterly basis
Participate in an annucl evaluastion of the VBA programne
Keap accurate records of programme activitiesn

Write guarterly reports on VBEA Programme activities

Provide feedbachk Lo VYBAs, the community, heslth staff and
government officiale sheut the VBA programme.

Information needed for successful action

Adapted from "“Provincicl Guidelines for Yillage Birth Atdlencant
Programmes* Papuo Neow Cuinea Department of Health

Menitering & VBA Programne

Tuarterly yeports about VDRA activities in the district chould be
written by the WBA ‘trainersprogramme coordinator. These reports
should contain the following information:

The extent Lo which the planned activities of the programme
were Implenmentod and the constraints o problens
experienced,

The entent to the community, aid post staff and health
center and HCH sta: have een invelved in working with and
supperting the

The exntent Lo ? hWzalth center statistice rueguested have
boen colloted and aubnitted by Lhe health centaoer aohaff,

lumber of VBAs acltive in  the district 4in the reporting
rericd,

. BEST AVAILABLE COPY ,; D)

5!



N

é

4

Mumber of Village Committees/Community Councils visited in
thie ceported period.

The monitoring activity provides the trainer with the cppertunity
to L .

Discuss the achievements and constraints of +the programme
with WBAw, cummunity leaders, aid post and. MCH staff, OQICa
of health centersrdistrictes and the Provincial MOR Matron
rusponaible for the programme.

Hodify planned activities to achieve the ongoing ohjectives
of the programme.

five and raceive aencouragement, motivaticon and suppart.

Evalusting a VYBS Progranmne

Evaluation might be conoidered Lhe sur  tohal of menitoring
activities over o longer pericd of time - 1-% years.

The aim ef the gvaluation process is to determine the extent to
which the objectives of the VBA programme have been achleved in
the periocd since the last wvaluation, Varicus routinely
collected statistical Indicetore can be used to gather +he
information needed for this taok.

1. The Population servedi{female 15-44 ycars)

2. NHoternal Health Indicators:
* Antenatal zlinic coverage
¥ Averasge nunker of antenatal visits per pregnancy
> Ne. ond percent of new attenders receiving Tetanus

Tonoid bovsters

» Ne. aend  percent of deliveries supervised Ly health
staff

Nc. and percent deliveries supervised by YBAa

Family Planning Indicatcors:

o Percentage of women 1S5-44 newly accepting FP
L Nunmber of contraceptives chosen by method
i Tetal new attendaoance foyr FP as a percentage of WO EN

age 15-44

4. Child Henlth Indicators:

u No. and Percentage of children under 1 vear/newborn
sean gs new altenders
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. BCG coverage for children under 1 yeaxr

= Admissions:
= Number of oadmissions due to sapecific naternal and
necnatal/perinatal causes
W,

* Average length of 5téy

€. Deaths

» Nunber of reported deaths due to specific maternal and
neonatal/poerinatal causes

Additional statistical dats can be ccollected and collatad at Lhe
hezslth center and disltrict level by making special arrangementa
with Lhe staff.

“ No. and percant of antenatal moblle clinice ottended by
YBA

u No., and porcent of antenatal attenders in contact with
a VYBA in relation to their pregnancy

- N, and percoent of antenstal attenders diagneosed as
high rigk by category

¥ No. and Dercent of deliveries supervized at hesalth
center Ly parity

¥ Ne. and Percent of deliveries attended by VYBAs in
villages by parity

¥ Noo and Percent of health center birth weightes below
2.%KG,

- The conmparison of Lhese indicatore over a 1 to © year pericd

oe

should give some Lindication of chenges in the maternsl,
infant and child meortality and the extent to  whiech VBA
activities Mave contributed to safer childbirth Ffor rural
WOMmEn.

Evalugtion reporte should discuss the exntent to which each
programne obhjzcetive leas been reached, using the statistical
indicators ar supporting evidence.

- Information reported in the mondlteoring activity should alse
e uased to dincuss reasons conltributing to the achievements
and constraints of the programme.

This information can be used to

- Plan the next phase of the programme
Roview the feasilility and uveefulness of naintaining/
entending the progranmme in the Provinecial Health Plans for
the nexnt 1-9% year pexricd

Sumnary

Monitering and zvaluaticon are a means of following the
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achievenente of o progiosane and deciding whether the programme is
gffoctive or Do, Ttatdletical information ceollected aver a
certein pexricd of Lime can be conpared with earlier dato to
provide o geoad idues of hew 2 progrommne is progressing ane £ it

iz having any iapacl on  hoalil problems. The information
coelloctad gan be used Yo plan Lhe future of programmes. It can

Le used to £ind out where improvements need to ke made.
Teoching Hethods

Leetura/Discuassion

BEST AVAILABLE COPY
AN\

Y



Section IIJ

uNIT € LEGAL AND ETHICAL RESPONSIBILITIES
Purpone

To censider legol and othical aspects of the VBA programme

Action

Prepare framevor’s Lo heaindle problema which

may arise congerning
YBA work in the community

Probtect and suppert the YBA  in ceses where problems may arise
concerning VBA work in the community

Information needed for successful action

From Provinciel Suldelinme for Village Birth Attendant Programmon
Papue Mew Ouilnea Dopariment of leoalth

Currently practicing VYBAs  particularly those worhing in the
highlands previnzcaes axe doepldly concerned about losves of paybacl,
Yillage people cuuld blame Lhoe YBEA  whoe atlended o woman oy ohild

whoe became 111 oy dicd, FPay bosdl Ancluding conpensatdon may
woecury  at village tevoel  withoult the dAnveolvemont of oubolde
District Provineclal officern, In wome areeas VBA  wvorls hawm not

gained community cupport bocouves huskande refuse bto oallow thelr
wives te be enpoond Lo Lhin kind of risik,

The ‘tashe of Lhoe MRAe poeod Lo ke clearly underotood hy HY=3
coemmunibty counell. Thee YA neoeds Community Council csuppoert oo

thal che is not fuorced Yo provide onergency help for persons who

clearly need healtl owunter trootment and then blame Ll YIRA whoen

the requested offortis ore nol  succrssful. In addltion a womon

delivering o firsl  ohdidld angt Lhowe who have already doliverad

four children  asliould sl ocnpect  Lhe VBA Lo take responstibhlllily
1

for Lhelr care. Thoey ohould make arrangenante before the Ltime of
labvour te slay =lose Yo Lhe health conter and  be dallivered by a
crained  health worbaer, Familiea, including husbands, need to be
oware of thelr roeponeibllities teo co-operate with advice from
the health cente:r aontenntal ateff at all timea.

Te protect the YA an? =ommunity, the Community Ceouncil nends to
act in o propor mannoe: ., This meann nobt judging a YRA untll a
propery review of owvants has taelten place. The fallowing acries of
atatenents could Lo prepared for Comnmunlty Councile to align.
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LEGAL RESPONSIBILITIES OF THE COMMUNITY CQUNCIL
FOR THE TRAINED WILLAGE BIRTH ATTENDANT

1. The members of the = : Community
Council accept as a trained
volunteer VBA in the area,

{name of aread

2. We underatand that the services of

as a8 trained YBA mey not prevent the death in childbirth of
a mother or newborn baby in some cazes.
3, We agree not to blame or allow action to be haken against

until circumstances of any

disputed event are reviewed with the VBA by the Provincial
Heslth authorities. |

4, We further agree noct to allow a court to make compenaation
demande agsinat the VBA or her family until the
reconmendations of the review are received and discussiones

held with the Provincial Secretary of Health.

Signature of Chairman Date

The YBA  could aloo be :

fosued w i
community which would offer furth

t o license to practiee in her
er protection.

An  individual agreement between the VYBA and the fanrily who comesa
to her for assistance in childbirth would alsc offer protectlion,

Wheore a8 VBA  is blamed for ethical misconduct in relatien te her
work, the mattzr shouvld be resclved by the persons directly
invelved., Where this iz not successful the health team may need
to get invelved.

The district health team should not get involved in  loecal
politics. There ls @ clear need to monitor and avaluate the
standard and scupe 2f work provided by the VBA  and  take
appropriate asticn for in-service training and follow-up,

Diwciplinary action cshould only e initiated .after discussion
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the programmce 317 at the Provincisl level. Where a VRA is

tabtten to court for o matler where the health authority review
states she kas nol acted wronygly, Provineial leegal assictance
should ke provided and support given by the local MCH  team and
the VYBA coordinater.

VBA CODE OF ETHICS

A volunteer Village Birth Attendant should follow these standards
of personal and professional conduct,

1. Be availalble when needed to provide necessary care te the
women in her village during pregnancy, normal delivery and
post netal peried

2. Reduce suffering by referring high risk women, emsergencies
and cemplications to a more qualified health worker.

2. Contribute +to the premotion of health in her villege to the
heat of hexr knowledge and abilities.

4. Asaistant women in need of her professional help regardle=zs
of walks of life, religicus beliefs, scocial or cultural
heliefs, tribes, clans or villages

S. Do not gosaip about matters dinvolving women din  her
professional care.

S, Remain within +the boundaries of her training when garrying
out her profesziocnal dulies.

Tgachin e d

Lecture/Discussion

Eveluation

Preteat/Poaat Test
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APPENDIX T

HOW_ TO CONDU ASSESSMENT OF -THE HEALTH NEEDS OF WOMEN IN
THE COMMUNITY

For many years extension workers and community leaders have
tried to tell people what they should do about their health,
education and lifestyles. Government workers usually go to a
village to promote one specific project without exploring or
discussing how the project fits into the other needs of that
community group. People have many needs and goals in life.
They see them as necessary and important to living a good
life. The first step in using a community development
approach is to ask the people in the community to decide for
thenselves their needs and priorities. In order to be
successful in primary health care, it is essential to inwvolve
the community in all the stages of planning, implementation
and evaluation of the needs and priorities they themselves
identified.

One way communities can be assisted to take responsibility for
improving their own lives is by teaching village leaders the
communication skills they need to help their community work
together for the well-being of all.

It is important to involve the Village Council and the
aldpost/health centre in conducting a survey.

It is also very important to involve the women's groups and
the leaders of women's affairs in the village to discuss the
health needs of women in the village. The health workers need
to use these women, and literate younger women to conduct a
house to house survey of the families about the health and
well being of women. A family that has no mother in the
household is like a garden that has no resident gardener.

This garden is not planted, weeded or harvested properly. For
the family to be strong the mother herself must be well and
happy.

Using a short questionnaire, make visits to families in the
survey area. Two women, or a husband and wife team should be
used to conduct the survey. Their work is to visit each
household and discuss the survey gqguestions. Later, the
Village Council should call a village meeting to discuss the
results. The District Health workers should attend this
meeting so they can hear what the community is saying, and
work with them.  Other community workers and leaders of
women's groups should also be invited to attend.
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Questions

1. What health needs the women think are most urgent?

2. Should a prégnant woman deliver her baby alone in the
bush or the house?

3. What action should be taken by the women to help
thenselves?

4, What action should be taken by the men to help the women?

5. What outside help or training is needed for the women?

6. What help should the village ask for from: the Health
Weorkers, Council of Women Worker, Women's Groups,
District Council, other Groups in the area?

7. Who should be responsible to carry out the things decided
by the meetings?

8. What things should the health worker report to the
District/Provincial health staff?

9. What things in the life of the village does this family

think should be changed to improve the health of the
women?

Write down all the ideas that are discussed by each family
group.,

Then write a summary of the main ideas for each question to be
discussed at the village meeting. Give a copy of the summary
to the District Health Office.

e
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APPENDIX TI

INTERVIEW QUESTIONS TO FIND OUT ABOUT TRADITIONAL RNOWLEDGE
AND PRACTICES

From Dr C Jenkins, Medical Anthropologist, IMR, Goroka.

The following is a modified version of the MACHIK (Maternal
and child Indigenous Knowledge) Interview, Part II. This
instrument was developed in 1983 as part of a larger
conparative study of local practices and beliefs relating to
maternal and child health in Papua New Guinea,

What follows is a simplified version for health personnel to
use who want to develop a village birth attendant project. It
is written in English and Pidgin,

In order to gather information accurately, as many women as
possible should be interviewed. It weuld be possible to use
this in a group interview as well, The interviewer must be
very careful not to make her own thoughts known or lead those
interviewed into giving answers. Spending as much time as
possible with people in a sincerely friendly, relaxed way
before beginning any interviews will improve the quality of
information obtained. There is, however, no substitute for
observation and anyone seriously considering the training of
village birth attendants should make arrangements personally
to observe a local birth without interfering (except in the
utmost emergency).

Questions

1. Olsem wanem yupela bai i save meri i gat bel? How do you
pecple know when a2 women ‘is pregnant? (Signs that a
woman herself will know and signs that other people may
notice; when is it customary for a woman to acknowledge
her pregnancy publically).

2. 0l meri save wanem taim ol bai karim pikinini, o no gat?
Do women know when they are due to deliver or not? (Are
months counted; how long does a woman expect to bhe
pregnant; &re there ideas about good months and bad
months) .

3. Yupela save tambuim sampela kain kaikai long ol meri i
gat bel? H¥re there taboos on certain foods during
pregnancy? (Are the forbidden foods common or rare; why
are they forbidden; is there likely to be any real effect
on weight again).



10.

11.

12.

Wanem samting em i gutpela long ol meri i gat bel? What
is good for pregnant women? (Foods, restrictions on
certain kinds of work, on continued sexual intercourse,
certain uses of water, etc).

0l meri i save karim pikinin

i long we? Where do women undergo labor and delivery?

(Special houses, own homes, bush, etc.; are pecple and

water nearby; what are the conditions regarding hygiene
and sanitation).

Sampela narapela meri (o ol man bilong ol yet) save
helpim ol meri long karim pikinini, © no gat? Do other
women (or husbands) help women during labor and delivery?
(Who are the helpers; is it different for first vs. later
births; are they paid in any way; what is expected of
them) . ,

Husait save katim rop bilong pikinini? 01 save katim
wantaim wanem samting? Ol i save pasim rop pastaim o© no
gat? Who cuts the umbilical cord and with what? Do they
tie it first or not?

Yupela save putim sampela samting long dispela rop o no
gat? Do yau people treat the cord in some way or not?

Yupela save mekim wanem long rop na strongpela blut (o
bilun bilong pikinini)? What do you people do with the
placenta and cord? (Are customs different for boys and
girls, find out the tokples terms for cord, placenta,
uterus (if different), birth canal).

Sapos hevi i kamap taim meri i wok long karim pikinini,
yupela i save mekim wanem? If the woman runs into
trouble during delivery, what do you people do? (Try
giving examples of mild problems and serious ones).

Sapos yupela i laik karim em i go long haus sik, ol man
bai karim em o no gat? If people decided to take a woman
in trouble to the health centre, would the men carry her
there or not? (Here it should be possible to find out
about the strength of blood taboos).

Sapos meri i dai taim em karim pikinini, wanem samting
save kamap? If a woman dies during labor and delivery,
what usually happens? (It is important to ask about
actual cases, what was said and what happened right at
the time as well as later).
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13. Sapos meri i dai klostu bihain long taim em i karim,
dispela em i wankain o narapela? If a woman dies shortly
after having a baby, it is the same or different?

14. Husait save skulim ol yvangpela meri long pasin bilong bel
na pasin bilong karim pikinini? Who gives young women
information about being pregnant and bearing babies? (It
is differerit now than it used to be?)

Write down all the ideas discussed. Then write a summary of
the main ideas for each guestion to be discussed at a meeting
with the distriect health workers. Give a copy of the summary
to the District Health Office.



