GHANAIAN PRIMARY SCHOOL PUPILS

PHASE TWO RESEARCH REPORT
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NGLI ANGUA ROFICIENCY OF SELECTED
- GHANAIAN PRIMARY SCHOOL PUPILS

INTRODUCTION -
Since 1987, the government of Ghana has been pursuing an educational
reform programme to restructure the educational system and the
" school curriculum. Among the objectives for the educational reforms
'Lare 1. The increase in access to education for all children and 2) The
improvement on the quality of education for Ghanaian children. These |
objectives are in line with the 1992 Jomtien Declaration on Education
for all by the year 2000.

Thus, in Ghana a number of projects have been launched in an attempt to

. achieve the objectives of the Reform Programme. Two such projects

bemg funded by USAID are the Primary Reform Education Project (PREP)
in conjunction with the Government of Ghana and the improving
Educatlonal Quality(IEQ) Project. The IEQ project concentrates on
classroom-based research to:

~~understand among other things how and why interventions

~.» - influence pupil performance,

_ -demonstrate a process whereby classroom research on improving

- " educational quality is integrated into the educational system,

- -create opportunities for dialogue and partnerships among
researchers and educators who are seeking to improve
educational quality at local, regional, national and intemational

eenem levels, and finally

... -maintain an ongoing history of the project to document the
.- rationale for choices made, opportunities and constraints
. - encountered and lessons learned.
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The IEQ PrOJect in Ghana has therefore embarked upon a number of LR
e__se_arch activities in some selected primary schools in an attempt to >
mprove quality of education at that level and thus help to achieve the
Bals of the educational reform. The project has four phases. During
he,_ﬁrst phase classrooms in six primary 'schools in the Central region
f. Ghana were observed to determine the availability, the source and
e of instructional materials in the teaching of English, Mathematics,
:{}d Science. The ﬂndmgs revealed among other thmgs that the
éxtbook is the main instructional material available in the schools and

o. that there were not enough of them to adequately cater for the |
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needs of the pupils. Secondly, those available were not given out to
the pupils to use. The teachers preferred copying from the textbooks
onto the chalkboard and engaging the pupils on the chalkboard in drills
or repetition of words, sentences or passages.

In"a nutshell, it was discovered that the children could not read the

- textbooks neither could they express themselves in the English
Language. However, the levels at which the children operated in their
English Language skills and the specific problems they and the teachers
encountered in the teaching and learning of English were not identified.
Therefore there was the need to investigate further the English
Language skills acquisition of the pupils. Since English is the medium
of instruction from grade four onwards in the educational system the
acquisition of the English Language by the Ghanaian school child
becomes paramount in the child's pursuit of education.

In the quest to improve the quality of education of Ghanaian children, it
. therefore becomes imperative to examine their English Language
< proficiency at the primary grades to determine the levels at which the
" children are operating and the specific problems they encounter in the
. learning of English. This will lead to the identification of appropriate
..+ Intervention strategies that would increase the English Language
-+ proficiency levels of the children and, thereby prepare them better for
: * = their.education. Therefore the phase two study focused on the English
.- Language skills acquisition of some selected primary schoo]s pupils in
the Central and Western regions of Ghana.

PURPOSE QF THE STUDY

_.The purpose of the study for the second phase of the project therefore
“was to examine the teaching and learning of the English Language in
.-.some selected primary schools in the Central and Western regions of
Gha"na. The study was guided by three research questions. These are:

2 1. What are the English Language proﬁc;ency Ievels of Ghanaian

== primary schoo! pupils?

2. What factors inside the classroom, for examp!e “teachér and
-« pupil characteristics and behaviors, and OUtSIde of the "

. classroom, that is, influence of parents, commumty, etc that
.- affect oral, reading and written language learning? * = .
3...What changes are necessary to enable teachers to use
- . instructional materials effectzvely to promote Enghsh .
Ianguage competence?- -
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SIGNIFICANCE OF THE STUDY
The lmportance of Enghsh Language in the Ghanaian society in general
and in the schools in particular cannot be over-emphasized. With over
.54 Ghanaian languages in use in the society, English language which is
" learned in the schools has become the official language for the country.
it is a policy that local languages are used as the media of instruction
in the first three years of the child’'s primary education but then from
grade four onwards English becomes the medium of instruction. All
subjects except Ghanaian languages are taught in English. Tnerefore
for a child to be successful in his or her academic pursuit the .
acquisition of English Language skills becomes very important.
Without the acquisition of basic skills in English the learning of other
~ subjects becomes almost impossible because apart from those subjects
being taught in English all textbooks for these subjects are also
written in English.

Moreover, results of a Criterion-Referenced Test in the English
Language administered to grade six pupils recently indicate that not
- = less than 95% of the grade six pupils who took the test are not
L E achzevmg mastery of the basic skills in English. Also the recent Senior
wy Secondary School examinations revealed that 95% of the candidates
who sat for the examinations could not qualify to take the university
~<-=Fentrance examination. The results revealed very low performance in
it o A Engllsh and many other subjects. Commenting on the SSS results the
_.__ - Director-General of Education intimated that according to the Chief
- Examiner' reports, the students lacked basic skills in communication
~“=7"and hence could not write meaningful sentences. It is therefore
S apparent that reading and writing skills in English are fundamental
2. skills necessary to be acquired at the primary level. Where these are
not required they affect pupils performance in other subject areas.

L 2%

“““"“Therefore carrying out a study to determine the English Language
o s!alls acqwsntion of Ghanaian primary school children becomes very

= HETHODOLOGY

quahtatlve approaches was used to address the research questzons
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Sample and Sampling Procedures

A sample of fourteen primary Schools were selected for the study,
eight from the Central Region and six from the Western Region. The
.. Central Region Schools included the six schools used for the phase one .
: study. The selection of the schools was based on district, type of
‘educational unit, location(urban/rural/semi-rural), and enroliment
- rates (high, medium, low).

Two ofthe schools were equity 'schools, that'is, these schools have.

. been identified as being deprived of thebasic facilities, such as~

. classroom structures, tables, chairs, and teaching and learning
materials and have therefore been provided with some cof these

. amenities to determine the effect it would have on enrollment and
performance of the pupils. Four of the schools were urban schooils,
seven were rural schools and the remaining three were semi-urban.

C TABLE 1
_ SRS DISTRIBUTION PATTERN OF SCHOOLS .
- | NAME OF SCHOOL STATUS |CODE |LOCATION |~ REGION
"lAboom A.M.E, Pry Intensive 01 Urban Central
.. |Atwereboanda R. C. Pry Intensive 02 Rural .
- I'Babinso D/A Primary Intensive 03 Rural "
¥ I'Gooa Brofoyedur R. C. Pry - Iitensive | - -~ 04 Rural "
% | Marido D/A Primary Intensive 05] Semi-Urban "
Moree Methodist Primary Intensive 06| Semi-Urban |~ "
£ {Nyinase Catholic Primary Non-Int 07 Rural | Western
' ‘:f Swedru A. D. C. Primary Intensive 08 Urban|{ Central
- Archbishop Porter Pry 'B' Non-lnt 09 Urban| Western
Daboase United Pry N Non-Int 10] . Rural )
s | Mporhor Methodist Pry Non-Int 11| Semi-Urban "
Nyankrom STMA Primary Non-nt 12| - Rural u
R ‘Old Daboase Junction PRY. . | Nondnt 13| Rural "
12 :__ Sekyere-Krobo D/C Primary | Non-nt 14 Rural|. ." R

% NGte. Non-Int = Non-Intensive school; Pry = Primary,. .

> Seven of the fourteen schools where intervention wotld be tried out :

iand as a result be more involved in the research were designated

3




' g "intensive involvement" schools while the remaining seven were
designated “non-intensive™ schools. All'the intensive schools were in
. Central Region. Table one shows the characteristics of the schools
included in the sample

For each school, grades 2 through 5 were selected for the study. A
total of 261 primary two, 259 primary three, 265 primary four, and
254 primary 5 pupils were involved. In all, there were one thousand-

. and thirty nine(1,039) pupils. Grade 1 was not included because the
pupils had just been enrolled in the formal school system and were just
about to start learning the English language. Grade 6 was also left out
because the pupils at that stage would be getting ready to complete
their primary education and they would be enrolled in different Junior

secondary schools. Thus, it would have been difficult to carry out
intervention strategies in those classes.

-

Instruments
‘ - In all, four sets of instruments were used for the data collection.
: These were a curriculum-based assessment instrument for oral
: proficiency, reading and writing; teacher rating scale; classroom
. observation schedule, and interview schedules for teachers,
headteachers, circuit supervisors, parents and pupils.

- 5,_ iculum- Instrum
== A curriculum-based assessment instrument was prepared based upon
';' _%.the English syllabus and the English textbooks. The instrument included
¥sub-tests for assessing pupils® oral proficiency, reading and writing
, ._Skl”S The oral proficiency sub-test comprised of functional use of
C e -.' English, oral expression and listening comprehension items. The -
" functional items were made up of everyday expressions such as "Good
R mormng", "How are you" etc. The reading included letter recognition,
concept about print, reading most used words and reading passages and
Zanswering reading comprehension questions. The wntlng sub-test
_mcIuded copying of words and sentences, writing one's name and
=~ WIiting .as many words as one could in 10 minutes. Refer to appendix 1
i for _samples .of the sub-tests and how they were scored.
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write words and sentences correctly as well as write correct answers

to questions and also read sentences and passages silently and aloud

with understanding. Examples of some of the items for the oral,

reading and writing skills were, "Ability to ask or answer questions in

class”, "Ability to pronounce words correctly”, and "Ability to do

written exercises from textbook and chalkboard". Refer to appendix 2
- . for the rating scale and how the items were scored

Classroom observation schedule .
The classroom observation schedule in the form of a checklist was used
to basically evaluate the availability and usage of instructional
-:.materials in the classroom. The observation schedule consisted of
-- three sections, The first section included items that examined reading
materials available to the pupils and the reading strategies used in the
classroom, for example "Do pupils read from textbooks?". The second
‘i section dealt with the kinds of teaching materials and strategies
employed in the teaching of Oral English and the pupils' use of English
language in their interaction with one another, for example, "What
_audio-visual materials and teaching aids are available for the teaching
‘of Oral English in the class?". Then the last section contained items to
-, evaluate written [anguage strategies encouraged by the classroom
. teacher; for example, "Which of the following aspects of written

z ‘-__"._ language is taught in class--dictation, sentence construction,

rx.composition/letter writing, creative writing, stories and rhymes).
£ Refer to appendix 3.

~ZInterview Schedul
" Interview guides for the teachers to determine the strategies that they
use for language instruction and explanations for using those
.~ strategies as well as other strategies they considered using were also

s R ‘prepared. In addition, interview guides determining further, the

- factors that influenced the teaching and learning of the English
. Language were also prepared for pupils, headteachers, circuit




using the Curriculum-based assessment instruments for Oral
Proficiency, Reading and Writing.

Curriculum-Based Assessment
_Before the assessment was carried out the classroom teachers for
" grades 2 through 5 were asked to group their students into three
categories representing good readers, average readers and poor readers
in each of the four grades. For the intensive schools, a maximum of
. ~. twenty-five pupils were randomly selected from the three categories
~ -+ while not 'more than fifteen were randomly selected for the non-
intensive schools from each of the grades using the stratified random
_sampling technique, to ensure that students in the three reading ability.
; " groups were represented in the sample. In all one thousand, and thirty-
--nine_{1,039) pupils in fourteen primary schools were assessed
~individually in Oral language proficiency, reading and writing. The
pupils were assessed individually and the average time spent with each
pupil was one hour fifteen minutes.

: - - The Oral Proficiency test included listening and speaking items. The
reading test was on letter recognition, concept about print, reading
most used words, reading passages and reading comprehension, and the
writing test included copying of words and sentences, writing one's

< fiame and writing as many words as one could in ten minutes.

"*Teacher Rating
_ " HZThe classroom teachers involved in the study were also asked to rate

. .. - «. “each of the pupils selected for the assessment with regard to their
Enghsh Language competence in reading, writlng, llstentng and
=z speaking. Each pupil received three ratings using a scale with the
fo!lowmg end points: 5 meant that the pupil's level of mastery is at or

Lo “above the level expected in the Ghanaian syllabus and 1 meant the pupil

i- S had not mastered any Enghsh language skills

Ll Q;liae_r_\f_a;tl_om

=2 =3z Observations were carried out in the four grades in all the fourteen
schools after the assessment. Specifically, Enghsh Language lessons
were observed in grades two through five while in addition the use of .

'g(_ades four and five. The observations focused mainly on how Engllsh
anguage was taught and used in the classrooms, the availability of -
Englzsh textbooks and how they were used by the teachers and puptls .

s,

__zﬁ_ggd finally, teacher-pupil and pupil-pupil interactions in the




The observations were carried out in pairs, that is, two research team
members paired up for the observations in the classrooms and
compared their individual data after each day's observation to ensure
reliability of the findings. At least 4 English lessons were observed
and each classroom was visited 4 times.

Interviews

Semi-structured interviews were conducted w:th all the headteachers,
and the teachers involved in the study. However, a sample of 9.
students who were assessed from each of the 4 grades and their.
parents, as well as the circuit supervisors and the executives of the
Parent-Teacher Associations for the various schools were also
interviewed using the interview guides.

The purpose of the interviews was to find out the views of the various
categories of individuals interviewed, about the opportunities and
facilities available for the learning of English Language. From the
Teachers and the Headteachers especially, explanations were sought
concerning teaching strategies employed during the observations and
other strategies they had considered using. On the whole, the
interviews gave the researchers the opportunity to discuss and clarify
issues on educational policies affecting the use of materials in the
- =teaching and learning of the English Language. Triangulation was
-+, =z achieved by interviewing the different categories of individuals. The
~~~résearchers were able to cross-check and confirm the information
. prowded by each of the interviewees.
_Data Analysis
- An initial analysis of the data was done using both quantitative and
"~ qualitative strategies. With the performance data, frequencies and
| percentages were used to determine those who had mastered the
- various skills in the English Language. For the oral language
- proﬂcnency and reading comprehens;on three categones of competence

rpéetery With the writing performance pupils were grouped under full
£m mastery and non-mastery. Thus, the research teams summarised the
= dz

eta on record sheets for individuals, classrooms and schools. Further

......




PROFILE OF THE FOURTEEN PRIMARY SCHOOLS INVOLVED IN THE

STUDY

AM.E. ZION PRIMARY ‘C’. ABOOM ~ CAPE COAST

e The A.M.E. Zion Primary 'C’ School was established in 1958 and has

- smce been under the joint management of the A.M.E. Zion Church and the
e .Govemment of Ghana. The School is situated on a hill at Aboom, a

- ——---- stiburb of Cape Coast in the Central Region of Ghana. As part of the
-. Cape Coast Municipality, Aboom residents enjoy almost all the
- fa'c;ilities available to Ghanaian urban dwellers. Facilities like the
. . avaifability of electricity and pipe borne water coupled with a
relatively high standard of living have considerable impact on the

quality of education in urban towns in general and Cape Coast in
particuiar.

__,_,,,,The School shares a common block with the A.M.E. Zion Junior Secondary
; “ School. Three of the six permanent classroom units are allocated to
. ‘.__M_____P_r_lmary One, Five and Six. While an open shed, converied into two
{- ...~ .- iclassrooms, houses Primary Two and Three, Primary Four holds its
e f"lq!_a_s"ses in a basement. Though most of the classrooms are in very good

< and hence cannot be used whenever tt rains.
. Most of the pupils in ine school, especially those in P3 io F3 share long
.. benches and write on long tables. Each class does not only have a table
_and chair for the teacher, but also a chalkboard embossed on one of the

e wa[ls“ Every class has a cupboard where textbooks and other materials
“*, _“_j_::‘are stored

: pé;_:uiatron of 255 pup1!s-—153 boys and{02 g:rls Table 3 shows that .
he school has a_staff of six classroom teachers and a detached

£ arge Certlflcate “A” teachers and have reCieved tralnmg in elementary

T b v
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- * headteacher who oversees both Primary ‘B’ and ‘C' schools. All of them <




four years.

TABLE 2
PUPILS’ ENROLMENT
LEVEL MALE FEMALE TOTAL
1 17 12 29
i 2 21 - 17 38
: 3 27 14 41
4 33 15 48
5 21 26 - 47 -
6 21 27 48
"TOTAL 140 111 251
TABLE 3
PARTICULARS OF TEACHERS
~LEVEL | NUMBER | GENDER QUALI- | EXPERI- POSI- RANK
s OF TRS. .| FICATION |  ENCE TION
1 F CERT.A | 23 yrs . C/Tr Sn/Sup
.-z 1 F * Byrs o Sup
1 F § 20yrs “ Sn/Sup
1 F “ 13yrs ? Sup
1 M “ 26yrs “ Sup
o a 1 F - 17yrs S Sup
2 ¥ Others 1 M Cert. A 23yrs- | Head/Dt- | Prin.Sup
<= [ETotAl | 7 b R & ]

2 Note Cert A = 4-year Post-Primary trained teacher; C/Tr = Classroom
teacher; Cert. A P/S = Post Secondary trained teacher; Prin. Supt =
Pnncnpal Supermtendent Head/Dt = Detarched Headteacher Sup

-._,-—-
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office. The school is also in short supply of textbooks in all the
subject areas.

~= _Ihe school has a well established Parent-Teacher Association (PTA)
-+ that meets regularly not only to monitor and discuss the progress of
"+ the. school, but also to identify problems facing the school! and to
deliberate on ways of making meaningful contributions towards the
alleviation of the school’'s problems. Since its inception the PTA has
played a vital role in the physical development of the school.- For
» example, the Association has been instrumental in the repair and
“maintenance of the school building. However, the association could not
=z sponsor all the programmes it draws up for the school due to financial
= constraints. It is also interesting to note that the current chairperson
of the PTA is so concerned about the quality of the pupils’ education
that he frequenily visits the school to encourage the teachers to give
- of their best when engaged in the teaching/learning process.

As. already noted, the school is jointly managed by the A.M.E. Zion church
and the Government of Ghana. Notwithstanding, the church has played
insignificant rele in the physical development of the school in recent
<+, years. The only financial assistance the church offers to the school is
;.the: proceeds raised from the yearly celebration of Children’s Day and
,ﬁe organisation of Children’s: Harvest--activities orgamsed by the
church

Similarly, the Cape Coast Municipal District Assembly which is
' supposed to oversee schools under its jurisdiction has as yet to make
any meaningful impact on the development of the A. M.E. Primary ‘C’
5 school The only provison the Assembly has made to the school, so far,
was the supply of 15 bags of cement

_...,u{.\..;_;..—,f - -

The school has an impressivé pupils’ fteridance récord .~ However, most
of*the classes” are deserted on” Friddys bécause the sugnmcant Mushm
populatlon in- the” school attends rehglous meetings. T T
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MOREE METHODIST PRIMARY SCHOOL

-The Moree Methodist Primary School started In 1937 in an Old Court
House and was later move to the premises of the Methodist Chapel. In
1939 it was moved to its present site and housed in a permanent four
classroom-unit block . In 1948 the remaining two classrooms for
_.classes 5 and 6 were added.

The school is situated in the centre of Moree, a semi-urban fishing
- village in the Abura-Asebu District and about 21 km from the
. University. of Cape Coast. Though it is a single stream school it runs a
- - shift system with the D/C Primary school with which it shares the
same premises.

There are no bill/bulletin boards in the school and the pupils sit in
paired rows in the classrooms, The chalkboards in each of the
.- classrooms are large enough and in good condition. These were
" 7 “:installed- by the Methodist Church.

T ie . ot

.::_i-_'TébIe 4 shows the enrolment figures of the pupils by class and gender.
_ *.In, general, there are 303 pupils in the school of which 167 are males
.. -~ .and 136 are females. Table 5 indicates that the Moree Methodist
Primary School has seven teachers including the headteacher who
-teaches P1. :

S . TABLE 4
ChnienE e - PUPILS’ ENROLMENT - -
MALES FEMALES TOTAL
PRL I 35 |- T Y- R I 57
- e 31 Do o oo [ T 59
- 26 I - _28 e e e e e _54
- 25 .. .....23]|... .. -. 48
. - 28 o180 ). 4T
22 23 T 45
167 136 303 |
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TABLE 5

Wt
1t

FPARTICULARS OF TEACHERS
NO. OF QUALI- POSI-
LEVEL TRS. GENDER | FICATI EXPERI. | TION RANK
N

1 1 F “Cert A 35yrs Head/ir.: | Prin.Sup

2 1 F “ 21yrs CIT SnrSup

37 - 1 F- “ 3yrs Yoy Teacher
| 4 1 F e 21yrs “ Sup-
| 5 1 M . 30yrs “ 1 Sup
e 1 F . 3yrs “ | Teacher

“Other 1 M NVTI Res.Per. |
~" Note. Cert A = Teacher Ceriificate “A”; Prin.Sup = Principal Supt.;

_Res Per = Resource person in charge of the teaching of Craft.; NVTl =

-' Natlcnal Vocational and’ Techn:cal Institute; Head/tr =

eachers Certificate ‘A’,
Certificate in Vocational Training awarded by the NVTI.®
ave between 4 and 20 years teachlng experience except the P6 teacher

= Tlu.» schoo! has
facmt[es

f"'

"-nu .

13T 5

C/T =Class Teacher.

o rheters away from the school.
‘ ’utsude the cIassrooms

x large playgound but has no canteen nor t01let
Hawkers however, sell food items in an open space about 50
There are no wash basms e|ther inside or

Heagjte,acher;

the blind resource person holds a 3-year
These teachers

bsenteelsm IS a ma;or problem in" the school fuil attendance ‘was

'evelj obsewed in any_ of the’ classes mvo!ved in this. phase of the
es‘earch

“It”must be staféd that the teachers ‘and’ pupils™ were COl’dlal in

elat:ng to the CRIQPEG team.

14

[

_eems that the economlc actlwty of the community (flshmg)
onSIderabIe infliehce on hot only the “aduits, but aIso on chlldrens

‘.4.-. =

5 h e’ | was not much mvolvement of the communlty Il"l the school_
has a

It

-
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perception of the value of education. This may have contributed to the
high incidence of absenteeism among the children especially during the
fishing season.

ATWEREBOANDA D/C PRIMARY

"Th'e -schooll is located at Atwereboanda, a hamlet in a tropical forest
- ‘area in the Twifo Lower Denkyira District of the Central Region of

e Ghana One may reach Atwereboanda either through bush paths or by a

~-timber truck road that starts from Wawase on the Cape Coast - Twifo

. ."Praso' road. Practically speaking, Atwereboanda is accessible only on
-+ - joot through the forest though it is not very far from the Cape coast -

et
Ao NS0

Twifo Praso road. The village is one of 132 setiler communities

-__fé_d_n:stituting the school's community. The presence of the Primary

school, a Junior Secondary School and a cocoa'purchasing facility make
Atwereboanda the headquaters of the settlements. The total population

__of the setilements Is estimated at 3,000. There are 21 family

compound houses at Atwereboanda, the inhabitants of which are Lartehs
from ‘the Eastern Region. Other migrant groups within the community
ére Ewes and Fantis,

Th'e”Atwereboanda D/C Primary is a single stream with six classes and
a_nursery. The classes are accommodated in two buildings that present

.. .a sharp contrast between them. The old block built in 1960 has
alumlmum roofing sheets and is comparable to blocks in the cities of

Ghana -Classess 2, 4, 5, and 6 are in this block, the floors in this block
are .cemented with plastered and painted walls though the paint had
wrtuaily peeled off, The second block has mud walls and thatch roofs.
‘5Th.e walls of this second block are plastered with red clay and the

Lt o, R




Pupils sat in pairs except for P3 where there are 12 desks for 30
pupils. There is a table a large cupboard and 2 benches in the
headteacher’s office but no permanent chair there. The compound ha no

"+ l6ck and chairs have to be moved from the classrooms to the office as
and when needed.

As shown‘i‘n Table 6, out of a total of 145 pupils 89 were boys and 56
“ girls. There were six teachers in the school three of whom were
= -rtrained and other 3 non-professional teachers. These do not all

[ LI —

i - TABLE 6

PUPILS' ENROLMENT
- LEVEL - MALES - - FEMALES TOTAL
R ~ 10 10 20
. .2 16 7 23
e .. 3 17 18 30
k. .4 . 11 12 | . 23
N 16. . 6 _ 22
- B - 19 : 8| - . 27
& |=3=  TOTAL -89 56 - 145

stay at Atwereboanda The headteaoher grew up in one of the
_’_sg_t@l_ements nearby; he therefore feels quite at home in the community.
. He: was clearly the most conscientious among the teachers in the

:."» school, _His style of leadership could be_described as open and .
‘democratic but as one PTA executive member remarked, “he is"weak in
exercising supervisory authority over his staff.” The other teachers

L except one, walk distances of- between 2 1/2 km and 6 1/2 km. Only one

\-‘,-.-..of the teachers stays in the village durlng the weekdays but he also




TABLE 7

PARTICULARS OF TEACHERS
. j= LEVEL No. OF GENDER QUALI- POSI- RANK
TRS. FICATI EXPRI. TION
CN
= q 1 M Cert A 10yrs Head/tr
2 1 M " MSLC Byrs C/T
3 1 M MSLC Byrs “
4 1 M Cert A 8yrs “
5 1 M MSLC # “
6 1 M Cert A gyrs “
~.1otal 6

- .Néte MSLC = Middle Schoo! Leaving Certificate; Head/tr = Headteacher;
.. CERT A = Ceriificate “A.” C/T = Class Teacher.

15,"1 l.'
s

There is an active PTA Executive which monitors what goes on in the
e schooi like checking pupils’ exercise books, helping to collect textbook-
7. usér fees from defaulting parents, providing meals for national Service

Personnel posted there as an incentive for keeping them there,

PPN R el .

) provxdmg furniture for the pupils and raising funds for other purposes
T ‘a's‘may arise. The main occupation of the people is farming.

1 '.»_"___'-;_Theu;school had two urinals one for males and.the other for females.
There was no toilet facilities and the school relied on that of the

_community. There is also an undulating football field lying between the
] sghool and the houses in the village.

R

-E- The second school block had no shutters for the windows and doors so
domes’uc animals could enter and leave the classrooms at will, even
when classes were in progress. Also poverty at Atwereboanda may be
* more apparent than real. They pay levies at their hometowns and like
ﬁigrant farmers elsewhere, may be sending their savings home for
bpl!dmg modern houses etc. One young man said during a conversation
that most - of them went to Larteh to continue their education after
completmg the primary school at Atwereboanda. It may be concluded
that the people of Atwereboanda consider themselves femporary
settlers and, therefore, do not consider pumng up permanent school

17
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structures as reasonable investment.

AJUMAKQO MANDO D/A PRIMARY

s School Profile

- The Mando District Assembly Primary School was established in 1975

i .. - ~. but was however, temporarily closed down due to the bad-condition of

-~ .. the sheds under which classes were held. It was however-re-opened in

. ~-1983 and shared the same block with the Methodist Primary School.
While one school starts classes at 7.30 am and closes at 12 noon the
other starts at 12.15 and close at 5.00 pm. Fortnightly, the ‘schools

.Change their shifts--that is, the morning session school swaped shift
! with the school organised in the afternoon. The Mando District

Assembly Primary School is managed by the district Assembly but
administered by the Ghana Education Service.

i

The school is situated at the western outskirts of Ajumako Mando, a
village in the Ajumako-Enyan-Essiam district of the Ceniral Region of
Ghana. The village is reached through a 10 km road that joins the

- Accra-Takoradi trunk road at 13 KM from Mankesim a prominent market
* town in the Central Region. The school is near the Mando-Abaasa road
and situated in an environment which may be described as an
“Educational complex” that includes the two primary schools, Junior

- .77+ v and Senior Secondary School and on the east by the Junior Secondary
' School

-

. The main block housing P1 - P5 together with the J.S.S. housing P6 are
;-;_buut ‘with landcrete bricks and plastered. There is one verandah each in
: front and at the back of both blocks. The wails and floors of the

Tﬁere are 31x classrooms though one “of them, the P& cfassroom is in a .;‘-,::i:::
‘different block. Apart from 3_cupboards’ the school has no furniture of

; :':;"-:_.-‘-..'--;I_“é:B‘_I@ 8 shows that there are 183 pupils in the school, Ninty-seven of

18
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population is male and 86 female.

TABLE 8
PUPILS' ENROLMENT :. .

LEVEL MALE FEMALE TOTAL

1 23 20 43

i 2 17 18 35

SET - 3 15 16 31

DET 4 15 19 34
5 12 10 22

- 5 15 3 18

= - TOTAL 97 86 183

Tﬁe staff of the Mando D/A Primary School includes six teachers, three

. females and three males. Table 9 indicates that the teachers have

Cik

Ly e

teaching experience ranging between 2 and 25 years. Two retired
_:_teachers are offer:ng their service on contract basis.
- TABLE 9 .
PARTICULARS OF TEACHERS .
CLEVEL " NO.OF | GENDER | QULAIFI POSI-
TRS CATION | EXPERI. TION RANK
1 F Cert A | 25 yrs. | Head/tr | Sar/Sup
1 F ! -23yrs Asst. H.'| - Supt
-1 - M- - |.GCEOL 2yrs C/T Teacher
1 F Cert A ‘| -25yrs C/T - Supt
1. Mo L - 35yrs - “ -7 | SnrfSup
1. M- 'GCEO/L ' 8yrs " “ .= | - Teacher
- B - P RIS T £t Ti
QIQ Cert A-—Tramed Cemflcaied teacher Snr/"Sup = Semor
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Though.the school has a urinal and toilet facilities it has no library.

The large playing ground in front of the school is well grassed and it is
used for all the school’s sporting activities, The shed for food vendors
:.71s sited at the South Eastern section of the school. Among the
.=+ materials owned by the school are a set of sports jersey, talking

-.drums, silver washing bowls, a clock, flag of Ghana and a container for
storing water.

There is a very healthy relationship between the school and-the
_community. This is because the community through the Town
.- Development Commitee actively assist the school in the maintenance of
-~:%the. building. In additon, the Parents-Teacher Association meets
= regularly to discuss problems facing the school.

-..< Though the school is under the supervision of the Ghana Education
Service, the day to day activities of the school is administered by the
~. headteacher. The headteacher, in turn, has assigned duties such as
_Secretary, welfare and health officers to the other members of staff.
-~z 1he. pupils were also organised, within the school system, into sections

"and the with sectional names such as Aggrey, Dankwa, Nkrumah and
“Rawlings.

"'f-'_:-’l‘_ﬁé' research team was warmly received by the headteacher and her
"sfaff It must be noted that the sharing of one premise by the two
- school, Mando D/A Primary School and the Mando Methodist Primary
- Schooi poses a lot of administrative problems. For instance , the .
B “‘teachers of 'the school involved in the study complained that they could
not permanently paste their labels on the walls for fear of thelr being

- e destroyed by puplls of the other school.

at Fan

‘Emder the management of the Apam dlstnct Educatlon Office of ‘the .

20
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Ghana Education Service,

“&1The school is located at a village called Gomoa Brofoyedur in the
. Central Region of Ghana. It is on.the.Winneba-Agona: Swedru. trunk road
-and 3 km from Swedru. The school is located at the south-Western end
--%.0% the village, about 200 km off the main road and about 100 meters
from the nearest house. It has no sign-board and not linked with any -
motorable road. ‘ :

The school block-which has landcrete’ walls: (with ‘some: cracks) and -
:7Zroofed with corrugated iron sheets contains six classrooms, an office
- . for.the headieacher-and -a store adjacent to- the offices -The-school block
" needs serious repairs. ‘The P4 classroom for, instance, leaks- so much
that lessons could not be held whenever it rained. The doors to the
-classrooms are locked with padlocks. There are two verendahs one in
Ty front and the other at the back of the block !

& As ref[ected in Table 10 the total popu!aﬁon of the school is 198,
¢ “T%+% 'made up of 101 boys and 97 girls. The puplls ages range between 6 and
Lo 1'5 years.

TABLE 10 -

? PUPILS' ENROLMENT ]
CUlEEEcLEVEL - - MALE FEMALE TOTAL
N 16~ 16 : 32 i
é S 21 18 . 39
] i E 17 14 319
J e 14 19 EE
e 5 16 20 ~ 36
G 17 10 . 27 .
L. TOTAL . . - 101 wmmn o e 0 97w 198
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= There are: six teachers ‘on. the staff and the. ranks of two' of-.;them: o

n%j!cate that they are,. weli expenenced zn the profess:on._ As Indlcated
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TABLE 11

PARTICULARS OF TEACHERS
" LEVEL NUMBER | GENDER | QUALI- POSI-

Ve OF TRS FICATI EXPERL | TION RANK
S 1 F Cert A 4yrs C/T | Teacher
Y 2 1) F " Cert A 5yrs ciT - .

-3 1 M Cert A 33yrs Head/tr | PrinSup

4 1 F Cert A Syrs CHET Teacher

5 1 M Cert A 35yrs “ PrinSup

B Rl 1 M Cert A 21yrs “ SnrSup
|7" Total 6

- “Note. Snr.Supt = Senior Suprentendant; PrinSup = Principal
"Sﬁﬁerintendant; C/T = Class teacher.

The urinal was at the time of this research under construction. The
_ : s'chool had neither a library nor toilet facilities. 1t had no garden nor
farm though the community is predominantly farmers. The school had

, — no first aid box. However, there was a hospital at Agona Swedru, not
B iar from- the village. There was no properly prepared foetball field so
the school relies on an open field in the Eastern fringes of the village
Aﬁ\yhenever the need arises. Since there was no permanent strucutures

for canteen food peddlers sell their items under shady irees. There is a
. non-functlonlng water tap on the school premises.

At appears that majority of the parents and guardians do not have any
. pos:tive attitude towards the quality of educatlon thelr wards were

1j{ef,;gchmg and learning. There is hardly any dlsturbances frorn the houses
fear the_school.

However there afe cases’ .of drop-out and especualiy absenteelsm among
puplls There are also instances where some pupils do not participate in
classwork because they do not have writing matertals - pen, pencil or
an: exercise book for class exercises.

22
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BABINSO PRIMARY SCHOOQL

School Profile
"~ 'Established in 1967 by the local-authority and.with the community
. _ - =~ assistance, Babinso Primary School is managed by the Adjumako-
* Enyan-Essiam district Assembly. As the name implies, this school is
"Il located at Babinso, a village in the aforementioned district of the
~"" "Céntral Region of Ghana and on- latitude 6 degrees North and Longitude
7-1.5"degrees West. The village is about 1.6 km from Ajumako, the
- dlstnct capital and has a population of 487.

-

’.;_TI_'_I_B school is at the outskirts of the village and close to the Ajumako
- --Bésiase road. At the time of the research, the school block had dwarf
----- walls made of mud and plastered though parts of it had peeled off. The
walls had never been painted but the floors of the rooms had been
cemented. However, several “patches” of the floors were broken
creating what can be described as “pot-holes” here and there. The
school had three main classrooms which had been divided into two each
' b‘y"'sawn boards. The store/office of the school is at the end of the front
' verandah Virtually, all materials of the school like texibooks were
kept in fwo cupboards in this office. The classrocoms had no pictures on
the, ‘walls.

";:_Tv({'d{concrete chalkboards were found in each classroom, one in front of
““the class and the other at the back. The only movable items in the

" classrooms were dual tables and forms for the pupils and tables and
.chairs for the teachers.

"As Table 12 indicates, there were 46 boys and 33 girls--a total of 76
pupils in the school, during the period of the visits. The staff of
Bablnso anary School included 3 teachers all of whom were 4-year

. s_;"’Qerhﬂcate ‘A’ holders with teaching experiences ranging between 2
L~ _“and "25 years. Each of these teachers taught two classes-- “a combined -
c!ass It must be stated that only one of the teachers stayed at v

'Babmso The rest including the headteacher lived at Ajumako, . _
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TABLE 12 3

PUPILS' ENROLMENT
' LEVEL MALE FEMALE TOTAL
1 8 6 14
2 7 4 11
3 . 4 5 . 9
4 8 4 w12
5. 6 7 13
6. 13 7 T 20
TOTAL 46 33 79
ot o - TABLE 13
S ~ PARTICULARS OF TEACHERS
| LEVEL | NUMBER | GENDER | QUALIFI- | RANK/ [ POSI- -
R OF TRS CATION | EXPERI | TION RANK
oy 1 F Cert A 9yrs C/T Teacher
R B 1 F. .| CertA 27yrs Head/tr-| PrinSup
4 » .
e D 1 M Cert A 3yrs C/T Teacher
.| .. 6 :
_cfotal - 3

ote. Head/tr = Headteacher PrinSup- = Pnnmpai Supenntendant CIm =
Iass teacher. .

,The schooi compound is dotted w:th mango trees There is a!so et
playmg ground and a building- for. a: kindergarten: unit..z.. However,- the_
'school does not have toilet and canteen facilities.:: Food is so!d by

mdlwdual vendors, under mango. trees: . - o3 Lusn F. .4 <l se s P

= ‘ . - - el Bu ool - > exiT "
e = ,,,,,...,_.‘ - _.._,_.._.--.—-_--—--- I aF i ;."I'-‘ LA O § il
Al ] 2 . o DR - b 1--- S - - -....-u- \-v‘:‘ T
...-~:5»"9i=_-: P Il gt R R ': i bt

=The_relationsh1p between the: school and. the. community is‘a. healthy :


http:building-.fo

one. The community takes an aclive role in the school’s infrastructural
expansion programmes and according to information received from the

-executives of the Town Development committee and the Parent-Teacher
Assomat:on the community has accepted the responsibility of

“ maintaining the school block and the provision of furniture.
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~;‘;;M, e SWEDRU A.D.C PRIMARY “C”
&chool Profile
The school was built by the government of Ghana in 1961. It is situated
at Agona Swedru in the Agona district of the Central Region of Ghana.
Agona District (ADC) Primary ‘C’ school is located on the Swedru-
Nsawam road in Swedru and about 3 km East of the town. The school
borders the road with the Hospital to the West and Safo Village to the

~--_East of it. To the South of the school, across the road , is the Swedru

Technlcal and Vocational Training Institute and bordering it to the

. -x.

£ North is a COCOBOD Workshop. :

_ccra road branching off at Winneba Junction. It is 90 km from Cape

. ..Z-Coast. As. one of the active urban towns in Ghana, the citizens of

" 2% Swedru enjoy a reasonably high standard of living and this relative
._advantage has a iremendous impact on their perception of the value of

i S

‘educaﬁon The keen interest_shown by the PTA in the quality of the

educa’uon

=The school has a block of 7 rooms.

e Ulad e
swde b

One of these rooms is used as the




floor of this structure is made of concrete and the rooms .are as
spacious as those in the permanent school block. An additional
temporary classroom has been added to this B stream in the wooden
structure to house class 4 B. This brings to ten the number of classes
in the school at the time of the research.

The school in the 1993/94 academic year had a total pupil population of
408 of which 221 were boys and 187 girls. Table 14 gives the.details
of this enrolment class by class and gender. It must be mentioned that
for the double stream classes only the “A” stream was used for the

study. _
TABLE 14
PUPILS’ ENROLMENT
- LEVEL MALE FEMALE TOTAL
1A 30 - 22 52
- 1B . 31 18 49
- QA 21 . 19 - 40
- 2B : 25 20 45
3A 20 25 ' 45
3B - 14 18 32
= 4 22 : 29 : 43
B 30 - 17 - 47
NEEER 28 27 : 55
~TOTAL : 221 - 187 408

. Since the ADC Primary ‘C’ had ten classes during the 1993/94 academic
year staffed with ten teachers all of whom were professionals or
trained teachers, one for each class, Only one of the ten was a male
téeéher These teachers had teaching experiences that ranged between
7 two, and 26 years, In additon_ to’ 1khese ten teachers was the headteacher
-who was detached Tab!e i5 g:ves a, full plcture of the pamculars of

B these teachers S o A
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‘I"'-“_::.:Efe_t_ween the primary School main block and the JSS building-is the
, sports field for the JSS pupils. There is a Volley ball pit there. The

26.




area between the Primary block and the main road is the sports field
for the Primary School.

; “z>The 'school also has a partitioned urinal for boys .and girls to the west

: of the wooden classroom block, There is a standing pipe between the
Primary School and the Junior Secondary School. A plastic container of

“*“drinking water is at the primary school under a mango tree.

CEe TABLE 15

| : PARTICULARS OF TEACHERS

i LEVEL NUM- GEN- QUALI- POSI-

j ) BEROF | DER FICATI | EXPER! | TION RANK

i . -r:.:_: T TRS. N .

[ - - B e 1 F| Cert A} 21yrs C/T | Snr.Sup

\ 1 -F | Cert A 3yrs C/T | . Teacher
1 +F | Cert A | 20yrs C/T | snr.Sup
1 F| Cert A 14yrs C/T | Teacher
i F- |- Diploma 22yrs “ Snr.Sup
1 F | Cert A 14yrs N Asst.Sup L
1 F| Cet A| 16yrs * | Prin.Sup .
1 F | Cert A 2Yrs * |- Teacher aE,
1 F| Cert A| 16yrs " | Asstsup wFT
1 M| Cert A| 26yrs “ Snr.Sup 2
1 M| Cert A 20yrs | Head/Det | Snr.Sup

- Total 11

Note Head/Det Detached Headteacher; Diploma = Diploma in

group “of trees located between the JSS bu1ldmg and the . .
OCOBOD Workshop serve as the canteen for the two schools. o
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NYINASE CATHOLIC PRIMARY -

School Profile

The school was established in 1985 to absorb the excess pupils
in the Catholic Primary A at Nyinase. It is managed by the
Catholic Educational Unit in Cape coast. The school is situated
in a big village in the Twifu Hemang Lower Denkyira District in

the Central Region of Ghana. The village, Nyinase, is about 85
km from Cape coast. '

As at the time of the research, the schools’ permanent building
of. six-classroom block with an office and store was under
construction by the community. Hence, P1 - P3 were
accommodated in the Catholic Church house while P4 - P6 used
‘ag classroom a wall-less shed on the same site.
The~school is one of the equity schools so the Primary Education
1Pﬁoject (PREP) has supplied a number of dual desks o P4 - P86
pdpi!s.- P1 and P3 pupils are using tables and chairs brought
- from- their respective homes while P2 uses benches belonging to

,,_._-.J__'t_i}@: church. Each of the 6 teachers has a table and a chair which

re_kept in the church.

R

:;:':..‘]’é_l_:lp[é'-16 indicates that the school has a population of 209

-k

TEa

TABLE 16 ]

" aq.e up of 102 b

Ko .

PUPILS' ENROLMENT
.t LEVEL MALE _ FEMALE TOTAL
21 . . 20 - 41
18 .. .18 36 .. =
13 _ - 19 .82
4. . 18 - w24 - T R 0420
21 st {4 v i 35
11 12 23
TOTAL .. - 102 107 -k - 209

oys ‘arid 107" girls. The detail ‘of génder =~
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per each class is outlined in the table..

Of the six teachers on staff only two are professionally trained.
Incidentally, all the non-professional. teachers handle:the four
classes selected for the study.

TABLE 17
PARTICULARS OF TEACHERS
NUM- GEN- | QUALI- POSI-
LEVEL. .| BEROF DER | FICATI | EXPERI TION RANK
- -TRS N : .
<1 1 M CERTA 25yrs | Head/Ar | Snr.Sup.
C 2 i F MSLC ayrs C/T Pup.Tr
3 . 1 M MSLC 9yrs “ “
: 4 1 M/ MSLC 15yrs . .
15 1 M MSLC | 11yrs « G
B i M CERTA | 22yrs u Snr.Sup
: .l Total 6

he schoo! has neither toilet nor library facilities. There is a
rassed playing ground between the Catholic Church house and
_ ”the shed being used as classrooms. There is no permanent

} Canteen facilities so private sellers sell under a tree.

. .lihe_school serves pupils from several villages lnclud[ng Abasa;
fKOJokrom Ofeikrom, Goromesa and the Northern part of Nyinase
'zllage The school has_a seemingly dormant Parent-Teacher -
:Aésoblatlon The only_unifying factor between the school and
'e_e_ coma_'pun:ty IS the_ constructlon .of the commumty school. ..~ -

b{lasses the Catholic’ church Wthh owns the school does nothmém
SIgnmcant for the school in- terms of the supply of teaching-

2¢ kRS




learning materials,

EBENEZER METHODIST PRIMARY SCHOOQOL, MPOHOR

School Profile
The school was founded by the local Methodist Church durlng the
" 1974/75 academic year as a private school but was absorbed
into the public system in 1976/77 academic year. During the
two years that it operated as a private school salaries of
. teachers were paid by a leading church member Mr. Stephen
" Krakue while the church provided sheds as classrooms near the
. chapel. (Mr. Krakue is a lawyer by profession and a
businessman. He is the Managing Director of the Benso Oil Palm
Plantation and in recent years, has become one of the leading
phtlanthropmt in the Western Region of Ghana.) The school's
. i present premises was built by Mr. Stephen Krakue in 1985. It
i ~ ~..is’ managed by the Methodist Educational Unit and administered
--:_,;‘._bj.lt:he headteacher with the support of the other teachers.

‘, _._,.

:—"j’-»The School is situated at the western part of the town, Mpohor, -
- in the Mpohor-Wassa East District of the Western Region of
Ghana. The town is 13 km off the Takoradi-Tarkwa road along a
branch road at Apowa, 5 km form Takoradi. The schoeol is about
" 0.5 km from the main lorry park of the town, along the state
_farms road. There was a main block which, at the time of the
:-:*':::_research had unplastered dwarf walls made of cement blocks.
‘ThIS block contains P3 - P6 classrooms. Part of a large space
m front of the block serves as the headteachers office. An

offlce :complex being built by the PTA was under constructlon R
shed houses P1 and P2, L EBIT TR

_i.."‘

The cIssrooms have no celhngs but the floors were cemented CCRGe DT
There .were neither pictures on the:walls of the classrooms nor
werg, there _cupboards for the storage of children’s books. So
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pupils’ texibooks and exercise books were kept in the teacher’s
homes and carried in baskets to and from the school each day.
Each pupil had a table and a chair. The only things found in the
classrooms were pupils’ tables and chairs.

Table 18 shows that the school has a -popu!ation of 463 pupils.
Two hundred and fourty of them are boys and 223 girls.

TABLE 18
PUPILS' ENROLMENT
[EVEL MALE FEMALE - TOTAL
1A 18 17 35
1B 18 21 39
oA 24 17 41
5B 13- 19 32,
3A 20 22 42
3B 27 17 4
FFr T aa 21 17 38
iz 4B 23 17 40
T BA 15 21 36
" " 5B 21 20 41
6A 17 22 39
. 6B 23 13 36
. TOTAL 240 223 - 483

e
- -

) :"'l-;ai')le 19 indicates that thére are 12 teachers on staff,-10 of
whom are male and two female. The teaching experiences of the
. mémbeérs of staff range between 3 and 20 years. - Seven of the

--:““*“ﬁ_ieachers on staff are professional teachers who have “at léast’

tgi(en a four-year -course in elementary school teaching. A
careful study of the ranks of the teachers indicaté that they are

hard_working and that. it is-possible to observe a good quallty

S I

eachmg in this* school. . Though ‘a few are untrainéd teachers
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(5) they have in their midst

experienced colleagues from whom
they can acquire knowledge to enable them enrich their teaching

Superintendent; Snr.Sup= Senior Superintendent. C/T =

Classroom teacher.

The school had urinals but no lavatories.

skills.
TABLE 19
PARTICULARS OF TEACHERS
LEVEL NUM- QUALI- POSI-
BEROF | GENOER | FICAT! | EXPERI TION RANK
- TRS CN
1A 1 M GCE.OL 3yrs C/T Teacher
1B 1 M CERTA 20yrs | Head/tr | Pri.Sup
2A. 1 M CERTA 7yrs C/T Asst.Sup
2B 1 F MSLC 10yrs C/T Teacher
3A 1 M MSLC 11yrs C/T ¢
3B 1 M GCE.OAL | 11yrs C/T ¢
4A . 1 M CERTA 8yrs C/T Sup.
4B i M Cert A 15yrs CIT SnrSup
5A i M MSLC 7yrs C/T Teacher
. BB . i F . CERT.A Oyrs . C/T AsstSup
“IBA 1 M . | CERT.A Syrs C/T Teacher
i |- 6B 1 M CERTA 3yrs C/T Teacher
- [ETotal 12
= Note. Pri. Sup. = Principal Superintendent; Asst. Sup = Assistant

it also had a small ‘

garden fenced with bamboo sticks and a large compound with a

,...n,.._

T

—1?\

;s f:efd as playing ground.
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egi_uctlon was low.. Though the teachers were initially - .

Ther_ec is a healthy relatlonsh|p between the school and the
commumty, although the people’s perception of the value of

SUSPICIOUS of the intentions of the CRIQPEG research team, a
\ arm reception was ult:mately glven to ‘the team.
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QLD DABQASE JUNCTION ISLAMIC PRIMARY

School Profile

The school was established in 1986 by the defunct local
committee for the Defense of the Revolution (CDR) but now
under the management of the Shama-Ahanta East District
'Education’ Office. It started with classes 1, 2 and 3 with
children of the village who were attending Aboso Methodist
Primary School. Presently there are 6 classes and a
kindergarten department. |

The school is located at a village called Old Daboase Junction on
the Cape coast - Takoradi highway in the Western Region of
Ghana It is at the Eastern part of the village, about 200 m off
the main road and about 100 m from the nearest house. The
School has- no signboard and is not linked with any motorable
road.

" At.the time of the research, the school had 3 classroom blocks,
2 of which were in good condition and were used. The third,
hous:ng P1 - P3 classes and in bad condition, was built with

;- mud and roofed with thatch. The permanent dwarf-walled block
thai housed P4 - P6 was built with cement blocks and roofed

= w:th corrugated roofing sheets. There were however, no

shutters for the doors. The heateacher's office and the store

.. are.in.an abandoned school block.

- As indicated in Table 20, the school has a total population 112
pUpals and its made up of 61 boys and 51 glrls _Their ages range
between 6 andi5 years. : o

Table 21 shows that four of the eight teachers in the school,

from 3 t05 years The four untrained teachers were Nat:onal

fot. . The teaching eXPerlences of all the mémbers of ‘staff range""




TABLE 20

PUPILS ENROLMENT
LEVEL MALE FEMALE TOTAL
1 : 9 10 - 19
2 6 6 12
3 11 15 26
4 13 7 20
5 16 6 22
6 - 6 7 13
- TOTAL 61 51 112
;. TABLE 21
PUPILS ENROLMENT
NUMBE . QUALI- . POSI-
LEVEL | AOF GENDER "| FICAT! | EXPRL | TION RANK
TRS N
-1 1 M CERTA CIiT - Teacher
.2 1 F CERTA N “
.3 2 F RSAI | N/S N/S
- M R.S.All N/S g 1
4 i F CERTA | 1yr CIT Teacher
5 1 M CERT A | 8yrs “ AsstSup
6-- -11. M.: - Cert A 13yrs C/T Sup- -
=7 | Other - |1'1- M -~ Cert A 25yrs. Head/dt Sanup
s |sTOTAL.. |78 . .. - o : e

"-z.’%..
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Note: Suph_ Supenntendant Sanup = Senlor Supermtendant N/S

The school’s cassava farm is.behmd the schoo! block and
through vnsnts to this farm the - puplls were exposed to




practical agriculture. There is a first aid box in the school.
Since the school does not have school canteen, food vendors sell
food directly to the chi[dren under the shade of trees.

There is a cordial relationship between the school and the
; o commumty Some of the parenis visit the school occasxonal]y
to interact with the teachers and to get acquainted with
problems facing the school.

.There is a high incidence of absenteeism and the school's drop-
‘Quj{-'rate is alarming. Pupils are Usually driven out of class for -

| fees, especially the District Assembly Education Development o
levy of ¢1,500 per pupil.

ARCHBiSHOP PORTER ‘B’ KEY PRIMARY

* I Profil T - o

_!hqc_ated at Effiakuma, a populous and fast expanding surburb of
“Takoradi. It is approximaely 60 km from Cape Coast. It shares
the same compound with another primary school and a Junior . .. ...
Secondary School. _ R

- n . -~ . - e -




Classes 3 and 4 are partitioned with plywood with a large.
section of it broken. Noise is therefore easily carried from one
.classroom to another. This affects both teaching and learning
greet!y since the teacher has to contend not only with noise
commg from her classroom but also those of the next.

Th}e roofing on the building is aluminium and it appears to be in
good condition. The doors and windows are made of wood and
are all in good condition while at the same time lending i
themselves to locking securely after school.

The furniture found in the classrooms are mainly desks, tables,
chairs and cupboards. The desks have been made to

accommodate 2 pupls but in some cases 3 or 4 pupils share one
desk. Because of lack of sufficient desks and chairs, few of the

pupils are often seen squating behing their tables. The
following are the furniture for P2 to P5 pupils:

P2 - 26 tables and 52 chairs
P3 - 28 tables and 56 chairs
-+ P4 - 13 desks, 8 tables and 8 chairs
.1 - P5 - 20 desks

R

In “each classsroom there is a teachers table and chair. P2 and
3 have 2 cupboards each while P4 and 5 have one each. These
contaln the pupils exercise books and texibooks.

’ For its size and resources the school has a rather large pupll L
populatlon This, according to the headteacher is because most .-

pareﬁts in the Effiakuma area and even outside consider the = - .. -

[ e

-5 school- as a good one and therefore make all attempts to enrol . ..
thelr chltdren there '

gOn the: whole the school cari be said to have an almost 1 1 boys
tOjgirIS“ ratio since out of a popu!atlon of’ 233 pup:!s m ‘thel-.
cla;sses being observed 166 are boys and {17 are girls. Table 22 . Lo
reﬂects a class by class. pup:l distribution.. . . - ctRn e o I Do T

36 . .




TABLE 22

PUPILS' ENROLMENT
LEVEL MALE FEMALE TOTAL
-2 28 32 60
3 34 22 56
4 24 36 60
5 30 | 27 57
TOTAL 116 117 233

Note. This table shows the enrolment figures for the classes
used in the research.

Each of the 4 classes visited has 2 teachers, a regular and a

sixth former national service personnel to assist.

All the

regular teachers are female with teaching experiences ranging

.between two and 27 years. The National Service personnel

assists mainly in filling reports, checking the register and marik

pupils exercises. Table 23 gives the particulars of the regular

teachers.
TABLE 23
PARTICULARS OF TEACHERS
. NUM- QUALIFI- POSI-
LEVEL | BEROF | GENDER | CATION | EXPERI TION RANK
. TRS. _ .
. 2 -1 F Cert A 7yrs C/T
< 3 1 . F " CERTA--| 2yrs .}. * .
N 1 F .- { CERTA : “ SnrSup -
5 1 F CERTA “ PrinSup
z 6. 1 M CERTA | 27yrs | HeadDe '
TOTAL 5 RS T [ L R =T ) 2o =

~

= Note. Head/De = Detarched Headtéacher. *

T o877

Qf?f:',community has very little”i6 do ‘with the®school except * '+
through the. Parent-Teacher Association (PTA).- The PTA- -




Executives organise parenis through monetary contributions to
assist the school whenever the need arises. They have been
called upon mainly to assist in providing furniture for pupils
and sometimes for general repairs. Parenis hardly visit the

~ . school to find out how their children are doing.

. DABOASE UNITED PRIMARY .

hool Profil
The school was established in 1843 on the premises of the local
Methodist church. It was later moved to its present site after
_the land had been acquired for the purpose of estabhshmg a
schoel

_The present school building- was put up with the assistance of
the: Department of Community Development following the
collapse of the initial structure. The school was an upshoot of
a’ Jomt Anglican and Methodist Church Educational initiative.
Presently, however, it is solely an Anglican school.

' ",_a-_Daboase United Primary school is s:tuated in Daboase, a town In
e the Western Region of Ghana. Daboase is about 6 km from its
junc’uon (Daboase Junction) off the Cape Coast-Takoradi road.
. In all, the township is about 53.km from Cape Coast. The .
school which is locatable on a hill, overlooks the main road .
_ehtering the town. _ _ . PR

--HThe school has its own compound even though this is not
"‘“_enclosed At the time of the visits, the Daboase United anary

.':Classes 1 - 3 of both streams ‘were at. the time,: however e s s '
what can described as pavilions (ie. in raised poles, well roofed :
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and open on all sides). All the classrcoms have adequate
furniture for the school children and these were always well
arranged.

The school has a total population of 469 pupils comprising 256
.boys and 215 girls. Table 24 shows the breakdown.of this by
class and gender.

-

TABLE 24
PUPILS’ ENROLMENT
S " LEVEL MALES FEMALES TOTAL
' 1A 21 21 42
1B . 18 19 37
2A 26 19 45
.2B 19 22 41
3A 20 17 37
- 3B - 17 19 36 _
B . T 20 20 40 T
Ci|awnid4B . 23 18 41 . -
Cg |- BA 22 17 g 39 il
© | % 8B . 22 15 37
6A 21 - 15 36
6B 24§ . 14 38
TOTAL 253 216 469

e TheL‘ school is admmlstered by a detached headteacher of a
l?rmcxpal Superintendent- rank- and~who holds a: Certificate=*A»: ==
(Rost B) qualification. In. addition, there- are - twelve “other’ '
teachers. for: the two stfeams: of ‘which four-"are’ females: and” the

" - ﬂ_wﬁ:u- -

rem_a:mng eight are males -Table: 25 mdlcates the- pamculars i
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TABLE 25

PUPILS' ENROLMENT :
S NO. O QULIFI POSI-
LEVEL | TERS | GBNDER | CAT- | EXPERI | TION RANK
ION
1A 1 F Cert A 12yrs C/T Sup
iB 1 F Cert A 5yrs ¢ AsstSup
2A 1 F CertA | 3yrs " Teacher
2B 1 M Cert. A 2yrs “ Teacher
.| 3A 1 M Cert. A 2yr “ Teacher
. |.aB 1 M GCE.OL | 10yrs * Teacher
4A . 1 M Cert A 1yr “ Teacher
4B 1 F CertA Tyr z Teacher
5A 1 M Cert A 3yrs i Teacher
5B 1 M CertA 3yrs “ Teacher
BA 1 M Cert A 8yrs “ Teacher
6B 1 M Cert A iyr “ Teacher
OTHER | 1 M Cert A 32yrs Headtr | PrinSup
- |- Total 13

- ¥+ -There is no water facilities on the school’s premises and no

_ recreational facilities for the children as well. It however, has
. toilet facilitites even though these are in need of repair. Food
vendors sell food and water under nearby trees.

o The involvement of the communlty in the affairs of the school
.j_..-.,was very high. Parent Teacher- Association (PTA) officials were
Iz seen, during the visits, coming to the school regularly to
‘sometlmes supervise constructional work on- the-school blocks
hey got involved in dtsmphnary matters and. even wszted

arents of some. puplls,- = . .o p s R S

=% b - TLLTS T ha
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NYANKROM S.T.M.A. PRIMARY

! School Profile
" Ths school was established in 1985 with the help of the Sekondi-
i -Takoradl Metropolitan Authority. The school is situated at the
: Northern outskirts of Nyankrom, a village in the Ahanta East
. _Dlstr:ct of the Westrn Region of Ghana. Nyankrom is on a branch
i -road and is 2 km North-East of Shama-Jdunction, a village on the
Takoradi-Accra road. The school is very close to the only third
_class” road that links Nyankrom with the Takoradi-Accra trunk
" road. It shares the same premises with the local New Apostolic
: Church. A few metres North of the School is the public cemetry
S wh_lch is at the moment creeping towards the school. -

Ve P s lenee

it Licnn® by

“The school block is in the form of an uncompleted dwarf-walled
building roofed with corrugated sheets. The walls were neither
plastered nor painted. The dwarf walls of P1 and P2 were yet
AtO":,be_ completed. The classrooms had doorways but there were

- no_door frames. Each class had a chalkboard. While P4 and P5
,had_ concrete chalkboards the other classes used easles.

loc'ated in a separate block housed on the local new Apostolic -

cpurch premises. It is this block that accommodated the

-----

There were enough tables and chairs for the pupils but few for
the teachers, These were conveyed into the Apostolic Church’ : .
_-_-_fo;:;_safe keeping after classes each day. T

na’uonal grid. The avarlab:hty of electricity in the village has
created the opportumty for teIewsron v:ewmg The Vr[lage

ey
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The school had a total population of 121 pupils. As Table 26
indicates, 74 of the pupils are boys and the remaining 44 girls.

TABLE 26
PUPILS ENROLMENT

LEVEL MALE FEMALE TOTAL
’ 1 13 14 27
. 2 8 12 21
v 3 10 5 15
4 17 2 19
-5 15 5 20
ik - 6 13 6 19
" TOTAL 77 44 121

There were six teachers on staff, four trained and two
_untrained, -as at the time of the research. However, two of the
_teachers were working on contract basis. The ranks of the
»leachers as reflected in Table 27 indicates that the P1, P2, P4
E fand P6 teachers are hlgh!y experienced teachers.
Noiwnthstandlng, the P4 teacher seem physically weak for his
present position as contracted teacher. A more energetic
" teacher would be of tremendous help to the P4 children who are
- already weak academically.

There were no toilet facilities but a urinal was under
~construction at the time of the research. The school had a
-,'2-" garden close by. There is quite a sizeable playgound which is
part of the normal compound and in front of the school block.
There were no canteen facilities nor food vendors. There was
_therefore the tendency for pupils to run to the village to buy
food during recess. The headteacher had a store in the office

that was.not for use.

42 ..




TABLE 27

PARTICULAR T HER
LEVEL | NUNBE GEN- | QUALI- POSI-
ROF DER FICATI | EXPER TION RANK
TRS CN
1 M Cert A | 22yrs | Headtr | SnrSup
-2 F Cert A | Retired C/T-.| SnrSup.
R c/trat
-3, - 1 F Cert A 5yrs “ Teacher
4. 1. A M Cert A | Retired |  * PrinSup_
LET citrat - -
"5 - M GCE OL 3yrs ! Teacher
6y M Cert A | 12 yrs " SnrSup
TOTAL 6

The communzty shows apparenﬂy no mterest in the “welfare”
of the school :

,?The school is very close to- the only 1h1rd class road that hnks‘-‘
_Nyankrorn with.the Takoradi-Accra trunk road.. The implication
is that passers-by and moving vehicles posed a nuisance” to>
school- work.- The pupils run to the village for food during break
time to buy food as there was no canteen facilities and food
hawkers.

o - 2L . - PR

. S A good number of the pup:ls wore torn or patched up unsform TLie s
. Wh:le majonty of them went to sohool bare-footed e T
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SEKYERE-KROBQ D/C PRIMARY

School Profile

"The Sekyere-Krobo D/C Primary School was established as a
community school in 1844 and housed in the local Methodist
Church house. It was officially handed over to the Tarkwa Local
Council in 1949. At the time of the research the school was

admininstered by the District Council through the office of the
District Director of Education.

et

The school is located on the North-Eastern fringes of Sekyere-

" . Krobo, a town in the Westemn Region of Ghana. The town is 14

km_North East of Daboase, the District Capital. The two towns
ar'e linked by an untarred road.

Sekyere -Krobo had a population of about 6,500 at the time of
the reaserch with farming as the main occupation of the
inhabitants. Apart from Sekyere-Krobo the school draws its
. poputation from 14 villages which are within 4 km radius from
] the school. Each of the villages has its own idiosyncrasy. For
- instance Nyakanakpoe and Tamakloe villages are predominantly
Ewe speaking communities. Pupils from the communities walk

“_ ,dg_lly to school.

L. -

The school is a double-streamed one and has a population of 302
pupils and 13 feachers. The size of the classes ranged from 19

" 1o 33 and generally the ratio of boys to girls is 1:1. See Table

28 for details of the enrolment figures.
The 13 teachers for the 2 streams consist of 5 females and 8
m'ales Out of the 13 nine-of them are professionally trained.

headteacher is detached and the remaining 12 handle the~12

clqsses of the two streams,- ; Table 29.is. @ summary of staff -
partlculars ’

44 .
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TABLE 28 .
PUPILS' ENROLMENT

- [ <LEVEL MALES FEMALES TOTAL

1A 15 9 24
1B : 15 : 13 28
2A i5 15 30
0B 15" - 18 33
3A 17 15 32
., 3B 16 13 29
4A 11 g 20
. 4B 10 .10 20
‘5A 11 8 19
5B 11 10 .21
_. . BA 16 10 26
6B .11 10 24
' TOTAL ' 163 130 293

|s'no urinal nor toilet facilities in the school. Parts of the bush
“close to the Eastern end of the classroom block is used by both
"thé town folk and pupils as toilet. Water for drinking and
wash:ng of hands are kept in a pail in the school office for both
teachers and pupils. There is no well built canteen so part of
the_school compound close to the road is used by food vendors

- for seilmg to the pupils.




[ABLE 29

PARTICULARS OF TEACHERS
NUM- QUALI- POSI-

"LEVEL | BEROF | GENDER | FICAT! | EXPERI | TION | RANK
e - - L TRS N )

1A 1 F Cert A j 3yrs - Teacher
1B 1 M Cert A | 42yr1s SnrSup SnrSup
2A. 1 M Cert A | 5yrs C/T Té&acher
2B 1- M MSLC gyrs * e

3A 1 ™ MSLC | 9yrs | © z

3B 1 F GCEOL | 18yrs | © u

4A- i M MSLC ayrs “ ¢

4B 1 F Cert A | 2yrs “ .

5A 1 F Cert A | 3yrs “ “

5B 1 M Cert A | byrs “ “

BA .. 1 M Cert A | 3yrs ! “

6B 1 M CERT gyrs | “© AsstSup -
OTHERS | 1. F Cert A | 27yrs Head/dt | SnrSup
Total 13 .

% Note. Headtr/d = Detached Headteacher AsstSup = Assist
""""S"ﬁpermtendant SnrSup = Senior Superintendant; C/T. = Clasé;

Teacher GCE O/L=General Certlf:cate of Educanon Ordmary

K Level
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PUPILS PERFORMANCE ASSESSMENT RESULTS
.INTP.ODUCTION _

The assessment of pupils' proficiency in the'English language was
camed out on primary two to primary five puplls A total of 261
“primary two (P2), 259 primary three (P3), 265 primary four (P4) and
254 primary five {P5) pupils were involved. The areas assessed
were oral proficiency, reading and writing. The resulis in these
areas are reported for each primary level and in terms of the type of
school, ie. rural, urban and semi-urban.

PR!MARY TWO

Th;s section reported the performance of the pup:!s in the three
areas

: ORAL PROFICIENCY IN ENGLISH
ThIS area of the Engllsh proficiency test comprised functional
ttems listening comprehension and oral expression.

Functional ltems

~ 7 On-the functional items which were made up of everyday expressions

___'uch as "Good morning”. “How are you ?”, “What is the name of

] _ your school ?' etc., pupils exhibited dlfferentlal abilities. As shown

. In Table 30 only about 13% out of the 261 pupils tested performed at
the full mastery level. None of the pupils in 6 of the 14 schools
could perform to the full mastery level. One of these schools was
'tgrban based; one semi-urban and the remaining 4 were rural based
. schools, "Three out of the five schools which recorded 25% mastery
—were urban based while the remaining two schools were rural and

. useml -urban based.

"fAs many as 135 pupils representmg 52% of pupils tested performed

nin mr"hntn

S

g—- glrl” “Stand beside ‘'me” etc. The trend of pupils’ performance
;;_depicted in Table 30 below did not differ markedly from that of
- the: functlonal items, Though_overall performance on the test was

47
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better than on the Functional items, the rural pupils performed far
below the level of their urban counterparts. Not a single pupil in
_two of the rural based schools could perform to the full mastery
Ieve! One of the rural based schools (No. 4) which scored 0% at full
;o mastery level on the functional items, topped the full mastery list
: :% on the Listening comprehension test. Twenty-two (88%) of the
' _ pupils in this school performed to the full mastery level. In ali
. 27.2% of the pupils In the 14 schools performed at the non-mastery
" level while 34.5% performed to the partial mastery level About
-* 38.3% of the pupils performed to the full mastery level.-

'Qr_al Expression

.+~ Pupils performance in this area of the Oral Proficiency test was

= extremeiy poor. Only one pupil out of the 216 testees could perform

=10 the full mastery level. As shown in Table 30 below, eight of the

-+ fourteen schools did not have a single pupil who could perform even

2 -to the partial level mastery. [t was in this area that the rural-urban

. T dichotomy in performance, observed in the earlier two areas, could

"f"not be clearly seen. As many as 53.8% performed at the non-mastery

" level while 36.4% performed to the border level. This means that

-only 10% achieved the partial level of mastery on the Oral
Expressmn test.

f "The above results indicate that pupils generally have poor oral
%% proficiency skills in the areas of functional expressions, oral
-.expression and listening comprehension, However, the pupils
_performance on the Listening Comprehension items which in

-i'c_:ontrast to the other two areas does not involve use of oral

animc Abilities = -- ;
'"[he second area where the 261 puplls were tested to determine

"“abllmes As shown in-Table--31, - below,- three main- activities in
'.‘rmng were performed by the .testees. These were:

:( - ability to copy letters;-‘
£z ability .to write _name;- .

Vo amr - B LR I

their Ievel of” English proficiency waé ~their Ianguage writing

.
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bR Hurd lomaBlesor . L oE. ool a
LRz PEHFORMANCE*BY SOHOOL OF PRIVARY. CL ASS. 2 PUPILS ON THE ORAL PROFICIENCY TEST* ©

““Functional” Hems '] Listening Compreh. |- . Oral Expression’ - # | #in
Non | Border |Partial | Full Non |Partial[ Ful} Non |[Border!Partial[ Full Tested Class
1] ) . (8) | (64) | (28) 4) | (32) | (16) | (16) | (64) | (16) | (4) .28
0 2 |16 7 1 8 16 4 16 4 1 25
2f 22) | 48 | 30) | (O (83) | (A7} t (@) | (96) { (4) Q) (0) 23
5 11 7 0 19 4 0 22 1 0 0 23
31 (0) |.(18) | (35) | 27> } 27) | 45) | 27) | 27) | (73) (0) (0) 11
0 -1 2 '6 3 3 5 3 3 8 0 0 11
4] €0) | (32) | (68) | (D) (4) (8 | 88) ' (4) | (36) | (60) | (0) ' 31
0 8 17 0 1 2 22 1 9 15 0 25
.51 -(8) | (60) | (32) } (0) | (12) | (64) { (24) | (88) | (12) (0) (0) 3
2 15 8 0 3 16 6 22 3 0 25
61 (0) | 48) | (44) (8) (72) § @20 (8) (36) | (60) (4) (0) 35
0 12| 11 2 18 5 2 9 15 Q 25
=, 71 A3y | Oy | (BO) | (7> | (0) | (53) | (47) | (87) | (13) (0) (0) ' 37
2 0 - 12 1 0 8 7 13 2 0 15
. 8] (0) | (48) | (52)  (0) 1 (48) | (52) | (0) } (76) | (20) (4) (0) 41
-~ 0 12’ 13 0|12 13 0 19 5 1 0 25
© of .[ @y [[“oy | @D | ) | G3) | 60) | G3) | G3) | (3) | (© 60
1 4 G 4 1 5 9 5 8 2 0 15
1 (0) (0). | (47) | (53) | (0) | (13) | (87) |} (27) | (60) | (13) | (0) 45
0 0 7 B 0 2 13 4 9 2 0 15
1 @ - )} (60 (33) 1 (20) |} 47y | (33) } (73 | (@D (0) (0) 68
0 1° "9 5 3 7 3 11 4 0 0 15
12) (7) | (40) | (53) | (0) { (40) | (47) | (13) | (73) (27) (0) | O 23
T 6 8 0 6 7 2 i1 0 0 15
13] (8) | (42) | (50) | (0) | (25) | (A7) | (58) | (75) (25) 0) | (0 12
1 5 6 0 3 2 7 9 0 0 12
14f (0) | €20) y (60) | (20) | (7) | (40) | (83) | 47) (53) 0) | (0) ‘ 30
0 1 3 9. 3 "1 6 3 7 0 0 15
IOTAL 12__“81 1_3_:5 1 33 71 90 100 140 95 25 1 261 484
i 46 | 31 [51.7]12.6[27.2{34.5]383[53.6[36.4] 9.6 | 0.4 |

* Figures in parenthesis are percentages in individual schools.



(c) ability to write words.

Ability to Copy Letters and Write Name:
The two activities were performed concurrently . Pupils were asked
- --:--t0- Write their names after brief introduction by the researcher.
- Pupils who could not write their names were asked to copy letters
either written on a sheet or dictated by the researcher. Table 31
shows how the pupils in the 14 schools performed. 8ix schools
- . recorded 100% full mastery on the task of letters copying. =~ With the
- - exception of two schools (Nos. 2 and 4} which recorded 26% and 28%
full mastery respectively, the remaining schools recorded over 50%
. full mastery in this area. Looking at the 14 schools in general,21.5%
-~ performed below the mastery level while 78.5% were able to
_accomplish the task to full mastery level. On the task of writing
own name, only two schools (Nos. 1 and 14) achieved 100% level of
“ full mastery while two schools (Nos. 2 and 13) had 100% level of
.non-mastery. More than half of the pupils (51.7%) could not write
ti}etr own names.
“.Abi!ity to Write Words:
..~ On this task, pupils were given ien minutes to write as many ‘words
. .. as.they can. Table 31 shows the level of performance of the pupils
Tl -tested One hundred and eighteen pupils (45.2%) could not write a
e _,,:,smgle word correctly. About a third of the pupils (80.7%) could
write between 1 and 5 words but could not go beyond that. Only 6.5%
could write more than sixieen words within ten minutes.
P T T As far as individual schools are concerned it was only School No 2
- where not a single pupil could write a single word. Pupils in ten out
_ of the 14 schools could not perform the activity beyond 15 words.
) The best performing schoo! on this task was School No. 14, a rural-
;_ based school,

of performance is that most of the pupils (75.9%) lacked
vocabuiarles and thus, could not perfcrm the task beyond 5 words

'_The Teading test involved five main activities: namely Letter
:'Recognmon Concepts About Print, Aided Reading, Most Used Words
;“énd Passage Reading which was followed by comprehension. Table
82,] below. shows pupxls performance on the aforementloned areas
.LQSIE,Q'--.:.'“._' e R el e et e

50

- : - - - W e—— o
: nwl‘n&wlﬁimwr-\a.—m m mee - [ - - - L - o




1<

"
...‘l"*‘i

J”" .'«'r‘

4, /
Nt ?t:%' :urpn u,

w‘»‘%PEH@OHMAN

e h\U

" Table’ B 1{,
CE BY SCHOOL OF PRIMARY. CLASS 2 PU

a -‘;,
e

_PILS ON WRITING

c

o

Copy Letters” S

vT

PROFICIENCY TEST* v

Wnte Name Write Words # # in
ode {Non Mastery | Full Mastéry Non Mastery | Full Mastery| None | 1 to 5 {6 to 15| 164+ Tested Class
1 A () " (100) (0) (100} (0) (32) '] (48) | (20) ‘ 28
0 25 0 25 0 3 12 5 25
2 (74) {26) (100) (0) (100) (0) {0) (0)
17 6 23 0 23 0 0 0 23
3 (36). (64) (73) (21 (45) (36) (18) )
4 7 8 3 5 4 2 0 11 11
4 (72) (28) (92) (8) (72) (28) (0 | 31
: 18 i , 23 2 18 7 0 Q) 25
- 51 (8) - 92) - (12) (88) (80) (8) (12) (0)
S 23 3 22 20" y) 3 0 25
6]. - (405, (60) (52) (48) (36) (44) (20) (0) .
10 15 13 12 9 11 5 0 25
7 (0) i (100) (87 (13) (73) (20) (7) (0) 39
0 T 15 13 2 11 3 i 0 15
R 8 (0) - T (100) (24) (16) (20) (44) (32) (4)
0 25 6 19, 5 11 8 1 25
gl . (O (100} (47) (52) (13) (60) (0) (27) 60
0 15 7 8 2 9 0 4 15
10 (7)- (93) (40) (60) (20) (33) (47) (0 45
1 14 6 9 3 5 7 0 15
11 {0y (100) (47) (53) (33) (60) () (0) 68
0 15 ° 7 8 5 9 1 0 15
12 (13) (87) (93) (7 {60) (40) (0) (0) 23
2 13 14 1 9 6 0 0 15
13 (i7n (83) (100) (0 (67) (25) & (0) 12
2 10 12 0 8 3 1 0 12
14l 0) * (100) (0) - (100) (0) (13) (40) (47) : 19
oo g 15 0 15 0 2 6 . 7 15
Total 56 ° 205 135 126 113 80 46 17 261 414
Y 21.5 78.5 51.7 48.3 452 | 30.7 | 17.6 6.5
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ition And Con About Print
In the letter recognition , pupils were presented with a sheet on
which the leiters of the alphabets - both capital and small - had
been written. Pupils were to.identify either letter name or sound.
As depicted in Table 32 below, 77% of the pupils could not perform
"the act of recognition to full mastery level. Only 23% of the pupils
— - - <. achieved full mastery of performance in letter recognition. Most of
* the pupils who could not perform the task of letter reeognition--to
" an appreciable level were from the rural-based schools. Only one of
- the urban schools (No. 8) could not have a single pupil who performed

to. full mastery level.

_- :Pupils’ performance on the Concepis About Print as shown in Table
—-en 32 did not differ markedly from that of the Letter Recognition.
Seventy-eight pupils (29.9%) performed at non-mastery level while
“only 28% could perform to full mastery level.” As many as 42.1%
.- performed the task to partial mastery level. Though there was not
* ©°  much difference between the rural and urban schools in performance
' on-the task on Concepts About Prints, the inability of pupils in one
- of the rural-based schoois (no. 2) to perferm even to partial level of
'mastery is indicative of how performance on English Language test
: cou!d generally be alarming in the rural areas where lack of
FE resources and qualified personnel are common phenomena.
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X Reading and M Words:
T Phpils were presented with a list of most used words in their
English Readers and were asked to read them, first, without the
“ . . researcher's assistance. This was followed by aided reading

_ “especially where the pupil could not read all the words correctly.
! . Table 32 shows how the pupils performed on the test.

: Puplls performance on the most used words generally was
- 'extremely fow. Only 3.8% of the 261 testees could perform the task
even to partial mastery level. The rest 96.2% performed at non-
"’&qﬁge‘ry level. Looking at the schools:individually only five schools
ad: one or more pupils performing to a partial level mastery. The
pen‘ormance of pupils from rural.and urban. schools was comparable.
: -'!-_For exarmiple, five out of the ten pupils who performed to the pamal
: mastery level were from the urban schools. . - -

_l;'_’upll performance improved ‘slightly when - they. werew aided to read
1hé. most used words. This improvement was in favour of pupils in

urban Schools. For example 34% of the pup:ls coufd perform to the

,u..‘.,,..-».u-'.- - T o mn e b aar
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"‘ it .h_:}g“u”}““j;‘}&fyf‘m L, by ';:CI‘:;. Tabie [32 ,;, , A - ' Do
*-‘-‘ma,l?‘;l*‘EFfiFQﬁ{WQE BY SCHOOL OF PRIMARY C‘LASS 2. PUPILS ON READING AND o
Vi TR COMPREHENSION TASKS! o5 &

Sch. - | Letter 'Recognition | Concepts Abt. Print]  Aided Heading Most Used Words
ICode | Non |Partial| Full | Non |Partiall Funl | Non Partial| Full | Nen |Partial] Full
Jp D] B6) | (60) 1 (4) | (40) | (56) | (60) | (28) (12) (92) | (8 (0)

19 15 1 10 14 15 7 23 2 0

o] (83) | (17) | (0) | (100) | (0) | (0) |(100) | (0) (0) (100y | (O) (0)

19 |. 4 0 23 0 0 23 0 23 0 0

3] @27) |.(55) (18) (64) | (27) | (9) [Q00) | (0) (0) (100) | (O (0)

. 3 6 7 3 1 11 0 0 11 0 0
4] (36) | (44) (20) Q) | (44) | (56) | (96) | (4) | (0) 92) | (8) (0)

9 |- 1 0 11 14 24 1 23 2 0

5] (72) | (24)° (4) (12) | (48) | (40) | (100) | (0) (0) (100) | (0) (0)

_18 6 3 12 10- 25 0 25 0 0

gl (249 | 44) (32) (56) | (36) | (8) | (8%) | (4 (16) 96y | 4 | (0)

6 1 8 14 9 2 20 1 24 1 0

2} (60) | (27) | (13) | (7) | (67) | (27) J(100) | (O) (0) (100) | (0) (0)

9 4 1 2 1 10 4 - 15 0 ) 15 0 0

gl (48) 1 .(52) | (0) (8) [ (76) | (162 | (92) | (8) (0) | (100) | (O) (0)

12 13 0 2 19 4 23 2 0 25 0 0

of (200 { (13) 1 (67) | (33) | (53) | (13) } (60) I (27) [ (13) | (80) | (20) | (0)

3 2 10 5 8 2 9 4 2 12 3 0
1of (13) | (33) | (83) F 20) [ (67) [ (13) } (93) | (7) (0) | (100) | (O} Q) .

2 5 8 3 10 2 14 1 0 15 0 0

11]. (73) | (13) | (33) { (53) [ (20) | (27) [ (100) { (O) | (O) [(100) ¢ (0) (0)

; 11 |- 2 2 8 3 4 15 0 0 -] 15 0 0
1o} C67) | @1t (7)) 1 @7) [ (67) | (7) P>O3) | (7) | 0y j100) | (0) (0)

10 4 1 4 10 1 14 1 0 15 0 0

13| (42) [ 33) | 25) § (58) | (A7) | (25) | (100) | (O) () (100} | (0) (0)

5 4 3 7 2 3 12 0 0 12 0 0

14l (0 1 (80) | (20) | (0) | (20) | (80) | (67) | (33) | (O) | (87) | (13) } ~(0)

0 12 3 0 3 12 10 5 0 13 2 0

TOtall 108 93 60 78 110 73 230 22 9 251 10 0

g 414 | 35.6 [ 23 29.9 | 42.1 28 | 881 | 8,4 34 | 962 | 3.8 0

* Figures in parenthesis are percentages.
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full mastery level and 8.4% at the partial mastery level. The rest of
the pupils (88.1%) performed at non-mastery level. Fifty-five per
cent of the pupils who could perform to the full mastery level were
from the urban schools while the remaining were from the semi-
urban schools. About 64 % of the pupils who could perform the aided
reading task to full mastery level were from the urban schools,
while the remaining were from the semi-urban~and rural schools.

Reading an mprehensi
In this type of test, pupils were asked to read a passage from their
Reader 2 textbook. This was followed by a short oral cémprehension

based on the passage read. Table 33 below shows pupils’
performance on the task.

. Most of the testees could not read the passage nor answer the
comprehension questions. Only 0.8% of the 261 testees could
perform the passage reading task to full mastery level. Thirty-three

" pupils (12.6%) could read at partial leve! of mastery, while as many
as 86.6% of the pupils performed at the non-mastery level. Not a

- single pupil could perform the task of reading beyond the non-
mastery level in 6 schools, 5 of which were rural based schools,

- while the remaining one was in a semi-urban seiting. The few

"‘pupzls who could read at partial and full mastery levels were mostly
= from the urban based schools. Twenty cut of the 33 pupils who could

read to the partial level of mastery were from the urban-based

< 7 schools, while the remaining 7 and 6 pupils were from the semi-

< urban and rural based schools respectively.

Pupils’ performance on.the comprehension.test was an exact, replica
of the reading results. ~Fifteen out of the 19 pupils who could
pen‘orm the comprehension task up to the partial level of mastery
“were from the urban-based school while . all the five pupils who

"'31» performed at the full mastery level were from the urban schools

Gﬂeﬁnerally, 80.8% of the puplis could not perform the- comprehens:on

‘s_l_< Only 19 and 5 pupils could perform the task to partial and full
mastery levels respectlvely

n: general, the performance of the Primary Two pupils on the English
Pr_gfrcrency Test was very -low. Table 4 which gives the general
performance of the 261 pupils in terms of school type shows that
puplls were very weak in reading and comprehension (mean % = 10)

,and Oral Prof:crency (mean %= 17.0). The specific areas of difficulty

54




TABLE 33 o_ y '
PERFORMANCE BY SCHOOL OF P PUPILS ON READING

AND COMPREHENSION*
) Sch.] P2 Passage P2 Comprehen. #
i - Tested Lol
T Code | N P F N P E__ii
R ] G2 | 44y 1 (4) | (52) | (36) [ (12)
ISRt Akl IV E T IR 5 LN I 13 9 3 25
: (0) | (0) {100y (O} | (0O)
0 0 23 | 0 0 23
(0) (0) (100 (O (0}
0 0 11 0 0 i1
(0) 0y Qoo (o) (0)
0 0 25 | 0 0 25
(8) (0) | (100} (B (0)
2 0 25 | 0 0 25 :
o (20) | (O) 1 (96) | (0-) | (&) |l it
N 5 0 24 L 0 1 25 I
0y [-(0) {(100)} (0) (0}
0 0 151 0 0 15 T
U | © | ee | & | BREEE
3 Voo 24 | 1 0 25 Co
(26) | (). ] (60) | (33) { (M)
4 1 9 5 1 15 .
(13) {-(0) | (100)| (0) (0) .
2 0 15 | 0 0 15 .
(0) ¢ (0) J(100)| (0) | (0} S
0 0 15 ] 0 0 15
, D | 0 00] © | (0 TR
1 0 151 0 0 1s - -
(0) | 0y (10| (0 | (O)
0 0 0 0 0 12
GH | | a9 en| o L
5 0 11 | 4 o | 15 ©Ani
w3 e 226 | 33 | 2 [ 237 19 | 5 | 261
. s % 187.6]12.6] 08 01| 7 | 2 I R

So¥ Figures in parenthesis are percentages
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TABLE 34
SUM]VIARY OF FULL MASTERY LEVEL PERFORMANCE ON ENGLISH

56

PROFICIENCY TEST.

Type of |Aspect of English{Type of [No.of |Full Mast.

Engilsh Tested School  [Testees [No. o
- Urban 80y 19 24
Functional - Items {Semi-Ur. 65 7] 11
' Rural 116 7 6
Oral Pro- Urban 80 38 48
ficiencyhstemna Comp- Semi-Ur. 65 13 20
; rehension {Rural 116 49 42
. . Urban 80 1 1
-y :» (Oral Expression [Semi-Ur. 65 0 0
: Rural 116 0 0
- Mean % Al 261 17.0
- " |Ability to Copy |[Urban 8 79 99
Letters Semi-Ur. 65| 53] 82
_ Rural 11 731 63
N R _ [Urban 80 611 76
- [Writing "[Write name Semi-Ur: 65| 42 65
o Rural 116 231 20
fTrhan en 19 13
Ability to write [Semi-Ur. 655 0] O
more than 16 wd  [Rural 116 7 3]
Mean % All 261 44
Uzrban 80 33 41
oo 7 [Letter Reco, - [Semi-Ur, 65| 11 17
_ Rural 11 16 14
B il Urban 800 221 28
CE Readmg/Concept“ abt PringSemi-Ur. 65| 16 25
=t Compreh " Rural 116 35 30
" [Urban g0 ] 6
;- JAided Reading [Semi-Ur. 65 4 6
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-[Rural 116 0 0

Most Used wordst All 261 0 0

]

“e.. .07 [Urban 80
Reading of-.. . [Semi-Ur. 65
-~ . Passage "’ - [Rural 116

OO
(][]

f .- {Urban 80 - 4
Comprehension - [Semi-Ur. 65
Do T : " [Rural 116 0

ean % - .o jlam o 261 1

J—t

OO |

were oral oxpressmn abzmy to wnte more than 16 words, reading
common words and passages and comprehension of passages read.
The table -also shows that pupils performance in English proficiency
was in general directly related to school type, fe. urban, semi-
urban, rural. Pupils- problems in all the areas tested, generally, rose

from mild: fo profound in the ‘urban-to the rural-based schools,
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‘PRIMARY THREE PUPIL ASSESSMENT RESULTS o

. Primary three (P3) pupils' assessment result covered the three
. areas of English proficiency, namely, oral, reading and writing. In
! the reading area, pupils were also assessed on their reading and
" comprehension of passages in the P2 and P3 reading texts. The
“Tesult is reported for a total of 259 P3 pupils“in the 14 schools
used in the study. Eighty of the pupils were from schools in urban

- areas, 65, {from semi-urban schools and 114 from rural schools.

=

Orai Prdficiencv

) Tab!e 35 indicates the performance of primary 3 pupils In the 14
....school on oral proficiency which covered the two aspects of
- . lahguage-listening and speaking. The results shows that on the
: average only a negligible proportion, 2.7% and 1.2% of the 259
.. - pupils tested achieved full mastery of the functional use of
English and oral expression respectively. On the other hand a
- resonable proportion (42.1%) exhibited full mastery of listening

s comprehension.

the result also shows that there was higher percentage of pupils
"who had non-mastery of the functlonal (32%) and oral expresswn

......

....._..-...-__

}These results seem to suggest that the primary 3 pupils were
_beiter able to understand the spoken word but were unable to

o o gt mve

.express themselves orally.  Questions requiring -non-verbal
iresponses or physical activities such as those found in the
Y llstenmg comprehension task generated better performance than

- those requiring pupils to use the spoken word as in the functional

iiems required pupils to say the complete sentence, eg..the colour
:of~ the cross on the ambulance is red for ihe full marks., -~

:‘ However. the fact that more than’ half (57 9%) of the’ puplls tested
: ’“’""*falled to.-achieve full- mastery of the" llstemng items ‘seems to

58
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¥ ' e Table 35
‘ﬁf_PEHFOFiMANCE BY SCHOOL OF PRIMARY CLASS 3 PUPILS ONTHE OHAL PHOFICIENCY TEST!

"
v L3
M

ae e T I I T T L et e e T

65

" 5 Functional Items Listening Compreh. Oral Expression g # # in
Nonv | Border|Partial} Full Non - |Partial{ Full Border [Partial| Full Tested Class
1 (0) '(40) (44) (16) (0) (16) (84) (64) (24) (12) 25 46
L. 0 10 11 4 4 21 16 6 3
2 (100) (1)) (0 (0) (67) (24) (10) (0) (0) (0} 21 21
21 0 0 0 14 5 2 0 0
3 (44) (56) (0) (0) (33) (56) (11) (11) (0) (0) 9 9
4 5 0 0 3 5 | | 0
4 A0) (48). | (52) (0) (0) (40) (60) (24) (76) (0) 25 - 28
) -0 12 13 0 0 10 15 6 19 0
- 5 (56) (28) (16) (1)) (20) (60) (20) (24) o .| 25 31
: 14 7 4 - 0 5 15 ‘5 6 0 © 0
6 (72) (28) (0) (0) (76) (24) (0)° (0) (0 (0) 25 49
- 18 | 7 0 0 19 6 0 0 0 0
7 (13) (52) (0 (0) (20) (60 (20) (7) (0) (0) 15- 29
- 2 13 0 0 3 9 3 ] 0 0
8 (20) |5 (56) (24) (0} (12) (20) (68) (64) (4) (0) 25 53
5 14 6 0 3 5 17 16 1 0
.9 n (53) (27) (13) (13) N (80) 2N (27) 0) 15 72
1' | 8 4 2 2 i 12 4 4 0
10 (0). (93) (N (13) (13) | (73) (13) (27) (0 (0) 15 37
‘ 0 14 1 2 2 11 2 4_1 0 90
L1 (20) (73) | (D (0) (20) | (53 (27 (N (0) (0) 15 91
i "3 11 1 0 3 8 4 1 0 ]
12 (71) (29) | (0) (0) (43) (43) (14) (0) (0) (0) 14 15
10 4 0 0 6 6 2 0 0 0
13¢ } (13) 47) (33) | (D (7 (20) (73) (33) (20) (0) i5 26
: ) T 5 1 1 3 11 5 3 ]
4 (20). | (67) (13) (0) (0) (67) (33) (27 (0) (0) 15 17
) 10 2 0 0 10 5 4 0 0
|_Total 83 122 47 7 61 89 109 66 33 3 259
32 47.1 18.1 | 2.7 23.6 34.4 42.1 25.5 12.7 1.2

* Figures in parcantheses are percentages.
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indicate that many of the pupils find it difficult to gomprehend
spoken English. This was supported by instances, during the

» administration of the test, where some of the pupils either sat
still and looked confused or perfcrmed irrelevant tasks. In some
cases, although the pupils responded correctly, their responses
were slow and hesitant. It appeared that such pupils lacked
confidence in the correctness of their responses.

Mackay (1978) stated that fluency in expression is a function of
vocabulary size and of frequency of use. It may thus be inferred
that apart from the fact that the pupils tested lacked sufficient
vocabulary to express their thoughts, they may also not have had
ample opportunity in and outside school io use whatever

vocabulary they might have acquired or were not confident enough

to express themselves in English when the opportunity arose.

The pupils' limited vocabulary may also be the cause of their slow
responses- to spoken instructions and also of the inability of a
large proportion of them to understand instructions and ideas
expressed in English.

On the whole the lowest performance in the oral- proficiency test
'_was recorded in School 2, a rural based school, where all the 21
.-z pupils scored non-mastery grades in the functional and oral
i expression tests with only 2 of themr scoring mastery grades in
-~_. the listening comprehension test.

An examination of Table 36 shows that pupils in the urban
~ schools did slightly better in the Oral Proficiency Test than those
~.In the rural schools. Pupils in the urban schools did much better
- than their counterparts in rural schools in all three aspects of

.;--'.oral proficiency. For example, 8% of pupi!s from urban schools

‘.achteved full mastery on the functional items while only 1% from

rural school setting reached full mastery: Also, all those who
5 r"at}ained full mastery on oral expression were from urban schools.
% This: may be due to the access most pupils in the urban schools
2 have to radio, television and library services (children’s library).
= For instance, 19% and 11% of the urban pupils were able to.read
and comprehend the P2 reading passage compared to 2% and 0% of
: he rural pupils respectively. Also 31% and 4% of the urban’ pupils
"actjleved mastery”in reading and comprehending the P3 passage in
ontrast to rural- pupils who- had-only- 4-%-and 0% achieving

Ty .

cq’ncepts about print, aided reading and most used words tasks.

60

= mastery. A similar pattern was found on the letter recognition,.
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TABLE 36

SUMMARY OF PRIMARY 3 PUPILS' MASTERY OF
ENGLISH LANGUAGE PROFICIENCY BY SCHOOL

TYPE (URBANN 80; SEMI-URBAN, N=65; RURAL, N=114)

R, Caes Tamsaw L

SCHOOL FULL
ENGHLISH PROFICIENCY . MASTERY
. ) TYPE # | %
o " Functional Urban 6 8
. Semi-Urban 0 0
. ltem Rural 1 1
“Qral Listening Urban 81| 76
‘ ' "Comprehen, | Semi-Uban | 9 | 14
Proficiency ' Rural 39 | 34
= - Oral Urban 3 4
e ? Semi-Urban 0 0
Expression Rural 0 0
PERCENTAGE 15
o Letter Urban 65 | 81
=l'%'ec@gnition Semi-Urban | 27 | 42
' Rural | 50 | 44
Concept Urban 66 [ 83
~ About Semi-Urbon | 23 | 35
.. Print Rural 61 | 54
* Aided . Urban 35 | 44
¥ Reading | SemiUfan | & | 9
L Rural 7 | 6
“i-- Most Urban 25 | 31
19 % Used” Semi-Urban | 4 86
‘ Words . | Runaf 6 | 5
% Passage: Urban 15| 19
¢ % Reading | Semi-Urfan | 0 0
5 o’ Rural 2 | 2
_61.

T, TR ST T T ST
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MEAN

COMPREHEN.| Passage Urban 25 | 31
ERY Reading | Semi-Urfan | 2 4
P 3 Rural 5 4
Reading Urban 9 | 11
o Comprehen. | Semi-Urban 0 0
N TR P2 - Rural 0| 0
- ' Reading “Urban 3 4
J H-_ L Comprehen. | Semi-Urban | O 0
Lo P3 Rural 0o | o
MEAN' ~ PERCENTAGE 21
Copy.. -Urban 77 | 89.
. Letters- | "Semi-Urfan | 65 | 100
Urban 98 ; 86
e Write . Urban 711 89
TWRITING |.  Name SemiUrban | 42 | 65
BRI Rual | 41 ] 36
| - Write” Urban 34 | 43
: - Worcjg‘;_-_ Semi Urban 0 . 0‘
’ T © e+ Ruraf 6 5
“- 1.~ OVERAL. PERCENTAGE 56



the rural pupils{(44% and 54% respeclively. Also 31% of the urban
pupils as compared to 5% of rural pupils were able {o pronounce
the most used words. In aided reading, 44% of urban pupils
compared to 6% rural pupils .achieved mastery.

Of the pupils in the urban schools, the performance of those in

school 1 in the oral proficiency test was better than their

counterparts in the three other.urban schools. These may be the

result of the lower teacher to pupil ratio in the class (1:46)

compared with that of for example schools 8 (1:53) or school 3
C(1:72).

Other remote factors may be the use of English in all lessons in
school 1 irrespective of the class, the insistence of the teachers
on the use of English in class and the frequent use of English
among the teachers themselves.

Table 37 shows that an appreciable proportion (54.8%) of the

- pupils- tested scored full mastery grades in the letter recognition
_ test. The table also shows that 18.5% of the pupils had not
mastered this skill which is an important pre-requisite for leiter

. shaping, spelling, pronunciation and reading. This perhaps

. -::‘.éx'pqlains why a high proportion (59.8%) of the pupils scored non-

.....

.- The percentage failure in the wunaided reading test Iis
- understandably higher - 81.4%. About 60% could not read at all

gven when help was being given. This higher figure may be due o
" the difficulty, the pupils in question face in identifying the

. letters that make up the words before making an attempt to

'_"pronounce such words. Words may be pronounced by analysis, by
'_-.-'f'f‘_:_Slght or by context. Since an appreciable proportion of the pupils
- could not master the letter recognition task, it will be difficult
S f_or them to combine letters to form comprehensive words. On the
*otj'igar hand if a word was pronounced first by the researcher its
~visual identification was less difficult. In some cases the pupils
first mouthed the words before going-through the list of words.

;the ‘concepts about print w:th 33.6% of them achieving partial
imastery of the tasks involved. The rest scored non-mastery
grades This may be due to the fact that most of the pupils were
%got‘ often given their class texts. Hence the inability of some of
ﬁti_ge_m to know how to use their ciass texts properly. .Table 36

» TS .



Table 37

Tasks”

* Figures in parenthesis are percentages ~ -

Y

Performance by School of P3 Pupils On Reading
SchjLetter Recognition Concepts About Print [Aided Reading Most Used Word
Code I Non Partial | Full Non Par;ial Full Non Partial | Full Non Partial { Full
1) 4 (16) | (80) (0) (12) | (88) | (24) | (12) | (64) | (32) | (32) | (36) ;
-1 4 20 0 3 - 22 6 3 16 . 3 8 9
2§ (62) | (33) (5} (0) (0) | (100) | (100) (0) | (0) -1 (100) (0) (0) .
13 7 - 1 0 0 21 21 0 0 21 0 o .
31 (0) (56) | (44) 1 (56) | (44) (0) (89) | (1L) (0) (78) | (22) (0)
- Q0 5 4 5 4 0 3 1 0 7 2 0
41 (20) | (44) y (36) 1)) (32) | (68) § (76) | (24 (0} (84) | (16} (0)
5 -1 -9 0 8 17 19 6 0 21 4 0
51 (12) | (36) | (52) (0) | ((36) ] (64) | (68) | (28) (4) {(72) (24) 4)
- 3 9 13 0 g 16 17 7 1 18 6 1
61 (23) (36) (36) (0) (80) (20) (72) (16) (12) (88) (4) (8)
7 9 9 0 .20 5 18 4 3 22 1 2
71 (20) (47) (33} (@) (27) (73) | (100) (0 (0) (100) (0) (0) .
3 7 -- 5 0 4 11 15 0 0 15 0 0
g1 ® (12) |- (33) (0) (0) | (100) § (36) | (28) | (36) { (52) | (16) | (32)
0 3 22 0 0 25 9 7 9 13 4 3
91 (7 (20) 1 (73) | (20) | (83) | @@7) | (27) | 27) | (47) § (33) | (20} | (4T
1 3 ' 11 3 2 4 4 4 7 5 3 7
10 )] (14) |. (80) (0) (0) | (300) | 47y | (33) (20 (60) | (33) - (D
1 2 12 0 0 15 7 5 3 9 5 0
11} (33) | (33) | (33) | (67) | (20) | (14) | (53) | (33) | (14) | (BO) | (14) (7)
5 5 - 5 10 3 2 g 5 Zm 12 2 1
123-0.2) 1.0 | (86 D] i) | (Z7) vz} (20) -y (00) L) {1
g 0 6 1 9 4 11 3 0 12 1 1
131 (O (20) | (80) § (14) | (47). | (40) | (67 (7) 7 ) } (67) (7) (27)
0 3 - 12 2 7 (6 10 1 4 - 16 | 1 4
141 (7 (7 )| (86) (7N (80) (14) (14) (67) (20) (603 (33) (7)
1 1 13 1 12 (2 2 10 3. -9 5 1
Tot] 48 |. 69 142 22 |. 87 | 150 155 . 56. 48 132 42 3518.5
A 18,5 .| -26.5 | -54.8 8.5-1 338 {.57.9.1-59.8 21.6 18.5 70,3 |. 16.2 13.5
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of competence when asked {o read the P2 passage. The results

are interesting and perhaps surprising since the P2 passage (75

words and in bold print) was shorter than the P3 passage (164
words)

A possrble reason why the pupils performed better when reading

. .-~ the P3 passage might be their recent exposure to the P3 text as

" "compared to the P2 text - which they might not have completely
-+ treated with their teachers.

-- “The results showed that while 85.3% of the pupils scored non-
mastery grades in the comprehensionP2 passage, 92.3% of them
. ‘= scored non-mastery grades in the P3 comprehension. These

results are hardly surprising since the pupils were required to
—verbalize their answers - a task a high proportion of them found
difficult to accomplish as the results of the oral proficiency task
~ “T§hdved.
7 "One other possible reason for the dismal performance of the P3

___'pupils in the reading test might be that many of them may have

“been promoted from P2 to P3 without having achieved a
g_.a.___r_eas'_onabie measure of competence in reading tasks in the P2
‘ "te:&f‘r The receiving teachers in P3 may not have diagnosed the

pupr!s defrcrencres and went on to build on foundations whlch did

< —not exrst
‘{i.TabIe 38 shows the low performance of the pupils in schools 2, 4
-and 7. All the pupils tested in school 2 scored non-mastery
grades in the reading of the P2 and P3 passages and also in the P2
. ...~ and. P3 comprehension. The same. applied to the pupils tested in

e -schools 4 and 7. It is noteworthy that all three schools are
. .-;_;- srtuated in rural settings.

i HQ,Q rhe whole, as seen in Table 36,the pupils from schools in urban
3 = settings performed  slightly better on.the reading tasks ,
A 4

compared to their counterparts from the ‘rural - schools. One :

AT

P2
provrsrons mcludlng better qualified teachers in the urban
'chools

e BT
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4 R . TABLE{38
il B ERFORMANCE BY SCHOOL OF P3 PUPILS ON READING AND COMPREHENSION*
il *Sch. P21Pnssagc it ali | P2 “Comprchension  '|P3 Passage - P3 Comprehension
Code|N - - |P F |N P F N P F N P F
T @) | 6y | 16 | (56 | 8 | (16) [ (28) | (24 [ (48) | (80) | (20) | (O)
7 14 4 14 7 4 1 6 12 20 5 0
2100y | <0y | 0y |00y | @) | 0y |00y | (0) [ (0) | (100) | (0) } (O)
21 0 0 21 0 0 21 0 0 21 0 0
3T o8 T e 0 [ ooy [ 0 | 0y [@8) [ 22) | (©) |00} 0 1 ()
7 2 0 9 0 0 7 2 0 9 0 0
ATaon [ o) | o [qooy | 0y | @ [ (0. 0 | (0) {100y | (0) | ()
25 0 0 25 0 0 25 0 0 25 0 0
5176y | (24) | (0) | (100) [ (O) 0 [ (52) | (44) | (4) | (100 (O) (0)
19 6 0 25 0 0 13 1 I 25 0 0
6 (84) | (16) | (0) § (100) | (0) (0) [ (80) | (16) | (4) | (100) i (0} (9)
21 4 0 25 0 0 20 4 1 25 0 0
7100y | 0 | 0y |00y | 0y [ (0) |(1ooy | (0) | (0) } 100y | (0) | (0)
15 0 0 15 0 0 15 0 0 15 0 0
gl GO L 2h |20 | (12) | @8 | ©0) | 36 | 32) | G2 (80) | (20) | (O)
SRIN I 6 6 18 7 0 9 8 8 20 5 0
9l G3) |G| 63| 6 [ B3| B3 G (33) | (33) | (33) | (47) | (2O
5 5 5 5 5 5 5 5 5 5 7 3
Tol ©3) | (0 | © ooy | 0y | 0y | &7) | (A3) | (D) (100y | (0) | (0
14 1 0 15 0 0 13 2 0 15 0 0
1113 T o [ [aooy | @ | 0 | &3 ] (O j (0 | 100)} (0) (0)
14 1 0 15 0 0 14 1 0 15 0 0
209 @D | @ [aooy | @ [ @ @6 | | (1) |00} (0 (0)
11 3 0 14 0 0 12 1 1 14 0 0
36D 1@ | an | 03 | @n | @ [T | a3 | azn a0 ) ©)
10 2 11 4 0 1 2 2 15 0 0
160y 1 40y [-.c0o) | (60) | 40y | (0) | (40) | (47) | (13) | (100) (O) (0
9 6 1.0 9 6 0 6 7 2 15 0 0
Total | 191 | 51 17 | 221 | 29 9 178 | 49 32 | 239 | 17 3
% 752 | 195 | 6.6 | 853 | 11.2 | 35 | 687 | 18.9 | 124 [ 923 | 66 | 1.2

* Figures in parenthesis are percentages. Note. N = Non-Mastery; P = Partial Mastery; F = Full
Mastery.



and P3 passage reading tests and the accompanying oral
comprehension tests. It is understandable that pupils who cannot
recognize letters and their sounds will be deficient in auditory
and visual comprehension of words They will also lack spelling
skills.

P N .

* The fact that pepi!s from the urban schools performed better in
the letter recognition test than those from the rural schools,

perhaps explains why they { the pupils from the urban schools)
performed creditably in all the skills tested in this aspect of the
assessment

WRITING -
The.puplls were tested in two areas under this aspect of the

- _ “assessment namely, copying letters and writing words including

7 the pupils' own names. The results are shown in Table 39.

“Table 39 shows that a high proportion (92.7%) of the pupils tested
had mastered the skill of copying letters. [t is noteworthy that

... 15 out of the 25 pupils (60%) tested in school 4 had not mastered
“"this skill* of writing. Non- -mastery grades were also scored by
20% of the pupils in school 10 (3 pupils) and school 13 (17%).
Incndentally, two out of the three schools are located in rural
*'settmgs Apart from school 10 which had a P3 class population
j{ 0f: 37, the number of P3 pupils in schools 4 and 13 were 28 and 26

.l«h .

“respectively. Some of the other schools in identical settings

: whose P3 pupils mastered the skill of letter copying also have
__ similar teacher-pupil ratios. Examples are school 7, school 13
--and school 14, Hence the inability of the pupils in schools 4 and
- =13 to master letter copying skills cannot be attributed to the
: '.:nature of- the schools' setting alone.” There may be other
_.'underiymg factors. It is possible that some of the pupils in these
'_'schools did not attend Day Nurseries where letter identification

- -i-17and} letter - copying skills were taught prior to their admission

i ihto{ P1. "The receiving P1 teachers may have assumed this skill
,’- < have been acquired earlier. and -thus omitted its teaching,
‘usmg the puplis to be def:c:ent in lt ‘

= cél_yd not write their names: . This was wndespread as Table 39
'fshovys. All the pupils in.two. schoo!s, one each in an urban and a
--rural -$etting mastered thls skill.. Al! the pupils in sem: urban

,_..v-\.-

ﬁ%’whenever they did exerCIses, an apprec:able proportion of the
puplls are wanting in this skill.  This. may- partly- be due to the
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Table 39 ’ :
PERFORMANCE BY SCHOOL OF PRIMARY CLASS 3 PUPI'S ON WRITING PROFICIENCY TEST*
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Sch, Copy Letlers Write Name Write Words " # in
Code | Non Mastery | Full Mastery | Non Mastery | Full Mastery] None | 1to 5 [61t0 15] 16+ I Tested Class

1 (0) (100) (0) (100) 0y | (8)-| (36) (56) " :

0 25 0 25 0 2 9 25 46
2 (0) (100) (90) (10) (48) | (52) | (0) (0) " _

0 21 19 2 10 11 0 0 21 21
3 (0) (100) (22) (78) (22) | (56) | (22) | (0)

0 9 2 7 2 5 2 0 9 9|
4 (60) (40) (64) (36) (56) { (40) | (4) (0)

15 10 16 9 14 10 1 0 . 25 28
5 (0) (100) (0) (100) (0) (64) | (36) (0) .

0 25 0 25 0 16 9 0 . 25 31
6 (0 (100) (72) (28) (72) | (8) | (20) | (0) ,

0 25 .18 7 18 2 5 0 25 49}
7 (0) (100) (100) (0) (73) | @27y | (0) (0) .

0 15 .15 0 11 4 0 0 1 15 2
8 (0) (100) (8) (92) (0) | (12) | (56) | (32)

0 25 2 23 0 3 14 8 25 53
9 (0) (100) (20) (80) (13) | o | 33) | (33)

0 15 3 12 2 3 5 5 15 60)
10 (20) (80) (27) (73) (0) (1) 47 | (47 u .

3 12 4 11 0 1 7 7 15 37
11 (0) (100) (33) (67) B3 @ | 2n | o) s

0 15 5 10 5 G 4 0 15 - 91
12 (0) (100) (79) (21) (36) | (36) | (29) { (0)

0 14 11 3 5 5 4 o | 14 15
13 (7) (93) (20) (80) N | @ en | en

1 14 3 12 1 6 4 4 15 26
14 (0) (100) (47) (53) (13) [ @2y | 41D | (13)

0 15 7 8 2 4 7 2 15 32

Total 19 240 105 154 70 78 11 40 o 259
7.3 | 92.7 40.5 59.5 « | 27 { 30.1 | 274 [ 15.4 | onnne vt Lo mansmamgen | 2
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cumulative effect of the inability of some of the pupils to
correctly identify the letters of the alphabet - a task in which
- 45% of them failed to achieve full mastery.

From Table 39, 27% of the pupils could not write any word. The

. table also shows that all the pupils in four schools (1, 5, 8 and
10} could write at least a word. One of the schools is in a semi-
urban setting while the other three are in an urban setting. The
failure of the pupils in this task may be due to their inability to
combine the letiers to form comprehensive words.

Table 39 shows that only 15.4% of the pupils tested couid write’
in excess of sixteen words while only 27.4% of them could write
between six and fifteen words.

The results, in sum, point not only to the pupils' lack of
vocabulary, but as stated earlier, their deficiency in combining
the letters.they could identify and copy to form words. It is to be
noted that of the schools, some of whose P3 pupils could write in
excess of sixteen words, four (schools 1, 8, 9 and 10) are urban
+ schools while two (schools 13 and 14) are rural schools. The
reason for this result is open to conjecture but it is noteworthy
that the proportion of the P3 pupils in the urban schools who
- could write in excess of sixteen words is higher (43%) than that
.“of: P3 pupils (5%) in the rural schools who could perform the same
- feat (Table 36). In general Table 36 shows that the pupils from
urban schools exhibited better writing proficiency than those
from the rural or semi-''rhbzn arses.

- Comparing the reczulls in Tables 37 and 39, it can be inferred that
although some of the P3 pupils tested could identify letters of
the alphabet, they could not copy them. An examination of the

. “results displayed in Tables 37 and 39 show that some of the
. _.__,pupzls tested could not identify and copy letters of the alphabet,
. #2:and: -they also could not combine these leiters to form
‘;"'comprehenswe words. :

L was generally found that the pupils performed better when they
Jwere tested on the listening items compared with the functional
and ‘speaking items. Their pedformance generally increased from
oral: proficiency (15%) through reading proficiency (21%) to

iting profeciency (56%). The pupils therefore had more
oblems in speaking English. :
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As observed earlier, the listening items did not require
verbalizations on the part of the pupils. They were only required
to carry out instructions.

The functional and the oral expression items on the other hand
required pupils to speak out.” This linguistic skill involves
thinking of what is to be said while saying what has been thought
of (Mackay, 1978). Hence any pupil who lacked a certain reservoir
of vocabulary will find it difficult to choose the right word to
fit ‘the right situation.

A proof of the pupils' limited vocabulary size was given in the
writing tasks where only few of them could write words in
excess of 168 within 10 minutes. :

One other factor that may be responsible for the pupils' inability
to express themselves fluently in English is lack of practice. The
more ‘practice the pupils get in speaking English, the more fluent
they will become. The opportunities for the practice must be
created or provided by the teacher.

READING
. _This involves the visual recognition of words and the
- comprehension of their content. Since words are made up of
_~wntten symbols it is pre-supposed that any pupil who cannot
<identify the letters of the alphabet will not be able to read

(although words may be easier to recognize than the letters
which are contained in them).

.The fact that many of the pupils cannot read comprehensibly may
"be ‘due to their unfamiliarity with the symbols used in the texts.

In- order to curtail this anomaly it is ‘$uggested that the teachers-
" be: ~asked to give the pupils the chance to read material from their
c!ass texts, This was not the case as the class observations
< showed later. Goodman (1973) in Oyetunde (1987) wrote that in
'éi{‘ery act of reading, the reader draws on the sum total of prior
experience. Hence since the pupils were not previously given
the:r texts in class, they found it difficult to read when they
were asked to do so during the assessment.

WRITING

Accordmg to Mackay(1978) writing involves

(1) :the ability to shape letters of the alphabet (graphics)

(2):7 knowledge of the right combination of letters (spelling) and’
(3)=.. skill in expressing oneself through the - written word
(gbmposntion)
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From the findings of this study, some of the pupils tested could
not identify some of the letters of the alphabet. This implies
that such pupils will experience difficulty spelling words that
contain the letters they cannot identify.

It is suggestéd that the teachers rectify this anomaly through
copying drills or transcription drills. o~

Once the pupils learn how to shape the letiers they must then be
taught which ones to use for each sound or word since some
words are not pronounced the way they are written.

The results of the assessment on the whole shows that the pupils
from the urban schools on the average performed better than
their counterparis from the rural schools in all the skills that
were tested. Reasons adduced for this observation included the
availability of better, educational provisions such as better
qualified teachers. :
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PRIMARY 4 PUPIL ASSESSMENT RESULTS

Introduction

Primary four pupils' assessment covered the three areas of English
proficiency--oral, reading and writing. In the area of reading the
pupils were also tested on their ability to read and comprehend
reading materials used at previous grade levels, namely, Primary
two and three, as well as the Primary four reading books.

A total of 265 primary 4 pupils assessed in the siudy were sampled
from 830 primary four pupils from 14 schools in the Central and
Western Regions of Ghana. Eighty of the pupils assessed in the study
were from four urban schools, 50 from three semi-urban schools
whiles 135 were from seven rural school settings.

Qral . Proficiency

" The result of the analysis of Primary .4 pupils' performance on oral
proficiency is presented in Table 40.

The table indicates that only 2.3% of the Primary 4 pupils achieved
fu!l mastery in oral expression whiles 20% and 38.5% showed {ull
““mastery. of the listening comprehension and functional use of English
language items respectively. A large percentage (67.5) of the pupils:
had non-mastery scores on oral expression while only 0.8% had non-
mastery scores on the functional use of English language items. A
sizable percentage of the pupils (45.3%) showed non-mastery on the

listening comprehension items.

- The performance of pupils at the school level on the functional use
,‘of _English was much better than that on the listening comprehension
- ‘_-arld oral expression. The table shows that all but one school which

z happened to be a rural one had at least one person who showed full ‘
m_a'stery in the functional use of English. Ali the pupils in one school
@n urban .school ) showed full-mastery . Only two school had pupils
wh"of;exhlblted full mastery in oral expression.
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' PEHFORMANCE BY SCHOOL OF PH[MARY CLASS 4 PUPILS ON THE ORAL PHOFICIENCY TEST*

Lyt
!l‘i. ’{5'1-:.:4! J rl 2) \-“ 't |‘

1A AN I‘l'.
Sch.'|' " Functional ltems Listening Compreh. Oral Expression I # in
Code { Non |Border|Partial| Full Non |Partiall Full | Non |Border |Partial| Fuli Tested Class
1 (0 - (® (32) } (68)- ] (0 (4) (96) (4) (48) | (28) | (20)
0 0 8 17 0 1 24 1 12 7 5 25 472
) (0) (24) | (72) (4) (80; | (12) (8) | (100) | (0) (0) (0)
0 6 18 1 20 3 2 25 .0 0 0 25 28
3 (0) (25) {: (67) (8) (757 | (25) (0) (92) 8) | O | (0
- 3 8 . 9 3 0 11 | 0 0 12 12
4 (0) (4) (80) | (16) | (603 | (36) (4) (92) (8) (0} (0)
.0 O | 20 15 15 9 i 23 2 0 0 25 3t
5 L (0) (16) | (56) | (28) [ (64) | (200 | (16) | (80) | (20) (0) (0)
0 4 id 7 16 9 C 4 20 5 0 1] 25 - 35
.6 (0) (12) | (60) | (24) | (8G; | (20) (0) (96) (4) (0) (0)
i 0 ) 3 15 (] 20 3, (4] 24 1 0 0 25 7 44
7 (0) (0) 47) | (583) | 4Ty | (40 { (13) | (53) | (47 (0) (0)
0 0 7 8 7 4] 2 8 7 0 ( 15 40
8 (0) (4) 24y | (72) | (205 | (52) | (28) | (68) | (24) (4) (4)
0 1 6 18 5 13 7 17 (] i 1 25 772
9 (7) (7) (53) | @1 | @n | (53) | (20) | 40) | 47 (7) (0) ‘
1 1 8 4 4 8 3 §] 7 1 0 15 72
10 (0) (0) "] 0y |00y | (13) | (67) | (20) | (60) | (33) (7 (0)
4] 0 0 15 2 10 3 9 3 1 0 15 40
11 (0) (0) 40y | (60) | (67) | (33) (0) (40) | (60) (0) (0)
0 0 G 9 10 5 0 6 9 0 0 15 90
12 (8) (38) | (54) (0) (54) 1 (38) (8 (ol @ | (O {0
] 5 7 1] 7 5 1 13 t] 0 y; i3 17
13 (0) (7) 47y | 47) | (20) | (67) | (13) { (60) | (40) (0) (0)
| 7 7 3 10 2 9 4] 0 0 15 20
14 (0) (200 | 47y |} 33) | (13) { (60) | 7y | 47 | (47) (7) (0) ,
0 3 7 5 2 9 4 7 7 1 0 15 19
Total 2 28 131 102 120 92 53 179 68 11 6 2065 530
% 0.8 10.6 49.4 38.5 45,5 34.7 20 67.5 25.7 4.2 2.3

» Figures in parenthesis are percentages.



The result of the analysis of the assessment data in terms of the
type of the school or where the school is sited as shown in Table 41
indicates that the urban schools generally performed better than
semi-urban and rural schools in all the three areas of oral English
proficiency. For example, on the functional use of English 68% of the
urban pupils achieved full mastery while only 34% of the semi-urban
and 22% of the rural pupils had full mastery. Also in oral expression
only pupils in the urban schools (8%) demonstrated full mastery.

The above results seem to suggest that primary 4 pupils may have

. difficulty in using the English language to express themselves. This
is shown by the negligible percentage (2.3%) that scored full
mastery and the high percentage (67.5%) that exhibited non-mastery
in oral expression. Even though the functional use of English items
required pupils to express their responses in words, the pen‘ormahce
here was far better than in the oral expression. This may be due to
the fact that most of the items were familiar to the pupils who
having practiced them over time may be able to parrot the answers

- without much difficulty. The pupils in this case may not be called

~ ..upon to construct their own sentences as was required in the case of
-: the: oral expression items.

The better performance on the Listening Comprehension tasks as
against ihe Oral kxpression tasks (even though both require the
pupils to listen to the quastions, comprshend the gquestions and
. respond appropriately} may be the extra demand on the pupils to
'express their responses and therefore their thoughts in oral speech.
The listening comprehension only require pupils to express their
responses non-verbally through the use of physical expressions.

__A!so- the flnding that Primary 4 pupils from urban schooIs had better
oral “proficiency than those from semi-urban and rural schools may
be‘ explamed by a number of factors including lack of resources such

'tramed teachers and iextbooks in the rural schools.
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TABLE 41 :
SUMMARY OF PRIMARY 4 PUPILS' MASTERY OF ENGLISH LANGUAGE
PROFICIENCY BY SCHOOL TYPE (URBAN N=80; SEMI-RURAL, N=65;
RURAL, N=120)

Lot sl bl

74

SCHOCL FULL
ENGLISH PROFICIENCY MASTERY
TYPE # %
Functional Urban 54 | 68
Semi-Urban | 22 | 34
ftem Rural 26 | 22
Oral Listening Urban 37 | 46
- .7 | Comprehen. | Semi-Urban | 4 | 8
Proficiency Rural 12 | 9
' Oral Urban 6 8
Semi-Urban 0 0
Expression Rural 0 0
B MEAN PERCENTAGE 20
. Letter Urban 48 | 60
hecognition Semi-Urban | 43 | 66 -
L Rural 73 | 61
- Concept Urban 50 | 63
About Semi-Urban 29 | 45
Print Rural 54 | 45
Aided Urban 45 | 56
L " Reading Semi-Urban | 26 | 40
. READING .|~ Ruraf 14 | 12
Es Most Urban 29 { 36
. =7 " Used Semi-Urban i9 !}l 29
=. Words Rural 8 7
-+ Passage Urban 31139
Reading | Semi-Urban | 4 | 6
S p2 '~ Rural 7 16
=2 Passage Urban 34 | 43




- Reading Semi-Urban 5 8
P3. Rural 6 5
Passage Urban 32 | 40
COMPREHEN.| Reading Semi-Urban | 4 | 8
' P4 Rural 6| 4
Reading Urban 10 | 13
Comprehen. | Semi-Urban | 6 | 12
P2 Rural 2 | 1
Reading Urban 5 6
Comprehen. { Semi-Urban 7 14
P3 Rural 2 1
Reading Urban 12 | 15
Comprehen. | Semi-Urban 0 0
. P4 Rural 1 1
MEAN PERCENTAGE 23
Copy Urban 80 | 100
Letters Semi-Urban | 63 | 97
' Rural 1201100
Write Urban 77 | 96
"WRITING |  Name. Semi-Usban | 57 | 88
Ruml 75 | 63
Write Urban 29 | 36
_ Words Semi-Urban | 12 | 18
.- 16+ Rural 11 9
MEAN PERCENTAGE 66

Engli h : :
}?‘:The readmg tasks for anary 4 pupils were in six forms; name!y,

: __Letter Recognmon Concepts About Print, Aided Reading,- Most’ Used -
Words el Passage reading and comprehension, tasks conslsted of snx )

in




reading passage, P3 reading comprehension, P4 reading passage, P4
reading comprehension,

" Table 42 shows the results of the analysis. Full mastery in the
letter recognition task was shown by 61.9% of the Primary 4 pupils
while only about a tenth (3.8%) exhibited non-mastery behaviour. At
P4 level, it was expected that all the pupils would have developed
the basic skill of recognizing the letters of the alphabet. A better
performance was therefore expected.

About half of the pupils (50.2%) showed full mastery of Concepts
About Print while 10.9% had non-mastery behaviour. This
performance may be taken as salisfactory since concepts about print
is best known by pupils who are used to reading books. Majority of
the P4 pupils in the study are not used to reading because they do
not have much access to printed materials either in school or at
home.

" The results also show that only a third of the P4 pupils {(32.1%) had

. full mastery of the Aided Reading task while more than half (50.9%)
had non-mastery scores. This shows that without the support given,
the pupils would have performed poortly.

Nkt & by e Sy Pt b ot &

The pupils performance on the task covering the Most Used Words

~ indicated that only about one fifth (that is, 21.1%) had full masiery
of the words. As much as 59.2% did not have any masiery of the
werds which were common words found in the textbooks.

Resuits of the analysis of the performance on the reading passages
i1 showed the pupils lacked proficiency in reading in general. Table 43
8 - shows that when given a P2 reading passage, only 15.8% were able to
read it to.a full mastery level while 64.5% could-not read it.
:'":Stmliarly, only 17% of the Primary 4 puplls had full mastery of the

Y DT .

hshowed full mastery which again more than sixty percent (66.4%)
showed non-mastery.
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TABLE 42

" Letter Hecognition Concepts Abt. Print Aided Reading Most Used Words

- Non Partial Full Non Partial - Full Non |Partial| Full Non |[Partial| Full

1 (0) (0) (100) (0) (4) (96) (0) (4) (96} (4) (8) (88)
0 0 25 0 ! 24 0 1 24 1 2 22

2 (0) (55) (45) (100) (0) (0} (100) (0) (1)) (100} (0 (0
0 11! 9 20 0 0 20 0 0 20 0 0

3 (8) (23) (69} (15) (46) (38) (85) {15) (0 (62) (31) (8)
1 3 9 2 6 5 11 2 0 84 4 1

4 (0) (12) (88) gt (32) (68) (48) (40) (12) (80) (20) (0
0 3 22 G 8 17 12 10 3 20 5 0

5 (0) (10) (90) R (20) (80) 40) | 30) | 30y | 15y | 45y | (40
0 2 18 0 4 16 8 6 6 3 9 8
6 6 6 13 1 5 7 10 3 12 16 5 4
7 4 6 5 0 2 13 13 2 0 15 0 0
8 2 23 0 0 12 13 8 7 10 11 6 8
9 0 1 14 1 6 8 2 5 8 4 7 4
10 1 2 12 4 7 4 6 1 8 15 0 0
11 2 2 11 3 6 6 15 0 0 5 4 6
12 1 4 8 0 9 4 13 0 0 12 1 0
13 2 4 9 0 5 10 4 4 7 5 6 4
14 0 3 12 i 5 10 3 7 5 7 6 2
Tolal 26 75 164 29 103 113 135 45 85 | 157 52 56

% 98 | 283 | 61.9 10.0 | 389 50.2 50.9 | 17 | 321 ] 59.2 ] 19.6 | 21.1

* Figures in parenthesis are percentages.
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..:'",-:.a.a:"':'l;_".!i..;;;:: . ; TABLE 43 |
- PEHFOF{MANCE BY SCHOOL OF Po PUPILS ON BEADING AND COMPREHENSION*

ch.| P2 Passage. v .~ [P2 Comprehen. P3 Passage P3 Comprehen. P4 Passage P4 Compreh. # # in
a Testod | 085S
code| N p F ' |N p P N P F N p F N i F N P B -
1 (16} { (20) |- (64) | (40).] (24) ] (36) } (16) } (2G) | (64) | (40) | (40) | (20) } (16) | (16) | (68) | (40) | (24) | (36)
4 5 16 10 6 0 4 5 16 10 10 5 4 4 17 10 1] 9 25 412
2 { (100X} (0) (G) }(100)| (0) (0) J(100)] (W (0C | (100)] (0O) (0) {(100) | (0) (0) | (100)| (0) (0)
25 0 0 25 0 0 25 0 { 25 0 0 235 t 0 25 {J g 25 25
3 (50) | (50) | (0O) | (100)| (0) (0) | (42) | (583 { (0) [(100)]| (O) (0) { (58) | (42) | (0) |[(100)| (0D (0)
6 6 0 12 \] 0] 5 7 0 12 {} 4] 7 5 0 12 0 D 12 12
" 4 (92) (8) (0) | (100)! (0) (0) p(88) | (12) | (0) | (100)| (0O) )y | ®2) | (8) (o) (100} (0) (0)
23 2 0 25 0 0 22 3 D 25 ) 1] 23 2 0 25 0 0 25 31
s| 96 { (4) | (0) | (32) | (44) | (24) |(100)| (0) (0) | (40) | (32) 7 (28) |(100)| (O) 0) (10} (O) (0) 25 35
24 1 0 8 11 J- & 25 0 0 10 3 7 25 0 \] 25 0 0
6 (64) | (24) | (12) | (52) | (8) (0) | (52) | (32) | (16) | (96) | (4) (0) { (64) | (20) | (16) | (100} (0) (0}
16 6 ] "23 2 0 13 8 4 14 1 4 16 5 4 25 0 ¢ 25 44
7 (100) | (0} (0) j(100)| (0} (M 1o (0) (0) {(100)| (0) (0) | C100)[ (0) (0) |(100)7 (0) (0)
15 0 0 15 0. 0 15 0 0 15 0 0 15 0 0 15 0 0 15 40
g| (48) | (24) | (28) | (76) | (24) | (O) [(36) [-(32) | (32) | (84) | (16)'| (O0) [ (52) [ (20} [ (28) | (84) 1 (&) (8)
12 ) 7 19 G {) 9 4 8 21 4 0 13 5 7 21 2 2 25 40
9 (40) | (GB33) | @27) [ BTy | (33) | (0) 1 (27) [ (33) [ (40X | (87) | (13) | (O) } (47) ) (27) { (27) | (80) | (13) | (7)
6 5 4 . 10 5 0 4 5 i} 13 2 0 7 4 4 12 2 | 15 60
10] O [ B3 @ @O [ (3| (7Y @D | 2D [ (27) |} (73) | (27>} (0) ] (40) ) (33) } 2) | (87) | (U3) | (O)
6 5 4 12 2 i 7 4 4 11 4 0 6 5 4 13 2 0 15 4(
11 (53) | (40) | (7) [ (100)] (O) (0) J(53) | (40) [ (7} [(100)] (0) (0) ] (60) | (40) I (0) j(100)( (0) (0)
8 6 1 ‘15 0 0 8 0 | 13 0 0 9 6 0 13 0 0 15 aQ
12 (85) | (15} | (0) |(100)] (O) @ |92 | (8 (0) | (100){ (0) (0} |(100)] (0) (0) [(100)] (0) (0
11 2 0 13 0 { 12 1 0 13 0 0 13 { 0 13 0 0 13 [
l:; (47) | 40 | (3 | 9B | () (@) | (40) | (47) | (13) | (100)} (O) (0) | (40) [ (47) | (13) | (1OO)] (0) (0)
7 o 2 14 1 0 4] 7 2 15 {} 0 i 7 2 15 0 )] 15 20
14 ©G3) 1 (3) 1 (33) ] 53) 1 (33) ) (1) 147 1 27) | 27D B0) | (7) | (1D fUD | 27| 2| @) (D (7)
3 2 5 8 5 ) 7 4 4 12 1 2 7 4 4 13 1 i 15 19
Total 171 52 42 209 38 18 162 58 45 221 30 14 176 417 42 239 13 13 265
% 04.5 | 19.6 | 15.8 | 78.9 | 14.3 6,8 61.1121.9 17 83.4 |1 11.3 5.3 66.4 | 17.7 ] 15.8190.2¢ 4.9 4.9

* Figures in parenthesis are percentages



The performance of the pupils decreased further on comprehension
tasks which were based on the passage read. In the P2
comprehension task, only 6.8% showed {full mastery while as many as
78.8% exhibited non-mastery behaviour. In the P3 comprehension
task only 5.3% achieved full mastery while 83.4% obtained non-
mastery scores. The performance decreased further on the P4

comprehension task--only 4.9%. recorded full mastery behaviour
while 980.2% had non-mastery scores.

" The above resuits suggests that pupils in Primary 4 have a very
inadequate reéding proficiency as well as having a poorly developed
comprehension skills. It stands to reason that if pupils cannot read
they also cannot understand what is written. The poor performance

. (21.1%) on the Most Used Words also suggests that without mastery
of the words used in the passage, the pupil can neither read nor

. comprehend the writlen passage. These findings point to the
absence of a reading cuiture in the schools and in the country at
large. In almost all the schools, English Readers were lacking and

. pupils were also not made to do much reading. Examination of the

;"'results in terms of the urban, semi-urban and rural trichotomy
(Table 41) shows that even though the performance is generally
= poor, pupils from urban schools generally performed better than -
those from semi-urban and rural schools. The three groups had

.. comparable performance on the Letter Recognition task. About 60%
in each group achieved full mastery. The pupils from urban schools

-. - performed better than those from semi-urban and rural school on the
concept about print, Most Used Words and Aided Reading tasks. For

i e"§<ample 63% of the urban pupils had a good concept about prints

whlle 45% of semi-urban and rural pupils obtained full mastery
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The study shows that only 7% and 12% of the rural pupils performed
to the mastery level on most used words and aided reading
respectively, This again may be the result of the lack of readers in
most of the rural primary schools. In the passage reading exercise,
39% of the urban pupils read the P2 reader to full mastery level as

. compared to 6% of the rural or semi-urban pupils. Forty-three
percent of the pupils were able to read the P3 passage while only 5%
of the rural pupils succeeded in doing this. Again 40% of the pupils
were able to read the P4 passage to full mastery level as compared
to the 4% who achieved this in the rural schools.

In the %eading comprehension, 13% of the urban pupils as against
12% semi-urban and 1% rural pupils were able to exhibit full

' mastery. For the P3 comprehension 6% urban pupils as compared to
14% semi-urban achieved full mastery.

These minor differences may be due to the acute shortage of readers
__in the rural schools when compared to the urban schools.

--E'r_mish Writing
- The .writing tasks consisted of copying letters, writing names and
writing words.

_The performance of the pupils in this area of English proficiency is
presented in Table 44. Almost all the pupils (89.2%) achieved full
mastery on the letter copying task. The results indicate fhat 78.9%

e of the pupils were able to write their names while the rest (21.1%)

T

' '.’-_-;""showed non-mastery in this task.

The results in the table also shows that 9.1% were not able 1o write
apy word on the Word writing task. Whiles 39.2% could write
between 6 and 15 words. Only 19.6% could write 16 or more words.
hISf fow performance may be attnbuted to the lack of a reperioire



18

B

B ity
v L5y "‘m\

LR LA |, IH w4
' o
. . '

....,F!'

TABLE 44

L R

= PERFORMANCE OF PHH\'/IARY CLASS 4 PUF’ILS' WRITING PROFICIENCY TEST‘;

PRE— s

Best Available Copy

ISch. ' Copv Letters Write Name Write Words J # in
{Code [ Non Mastery‘ Full Mastery | Non Mastery | Full Mastery | None | 1105 16 to 15] 16+ Tested Class
1 (0) (100) 4 (96) (4) @ | oy | 72) |
1] 25 1 24 1 1 5 18 25 472
2 )] (100) (80) (20) (52) (48) (0) (0
Q ‘25 20 5 13 12 0 { 25 25
3 (0) (100) (0 (100) (0) (92) (8) (0) :
0 12 0 12 0 11 1 O 12 i2
4 (0) (100) (32) (68) (4) (48) (44) (4)
{} 25 8 17 ! 12 11 1 25 31
5 (0) {(100) (0) (100) (0) {44) (36) (20)
0 25 0 R 25 0 11 9 5 25 35
6 (8) (92) (16) (84) (12) | (48) (28) (12)
2 23 4 21 3 i2 7 3 25- 44
7 {0} (100) (73) 2an (33) (60) 1 (7) (0
0 15 11 4 5 9 i 0 15 40
8 (0) (100) (4) (96) (0) (44) (40) (16)
0 25 1 24 0 i1 10 4 25 40
9 (0) (100) (0 (100) (0) (20) (67} (13)
0 15 {} 15 0 3 10 2 15 60
10: - (O (100) (7) {(93) (7N 27) (33) (33
0 15 | 14 1 4 5 5 15 40
(1_00) (27 {(73) (0} (40) (33) (27
15 4 11 { {] 5 4 15 90
(100) (23) (77) (0} (46) (54) (0)
13 3 10 0 6 7 0 13 15
(100) (N (93) (0) (20) (47} (33)
15 1 14 0 3 7 5 1§ 20
(100) (13) (87) (0) (20) 47 (33)
15 2 13 0 3 7 5 i5 19
263 56 209 24 104 85 52 265 453
99,2 21.1 78.9 9.1 39.2 32.1 19.6
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PRIMARY 5 PUPILS ASSESSMENT RESULT

INTRODUCTION

The assessment of primary 5 pupils' English language proficiency
covered their oral, reading and comprehension and writing skills. For
primary five, the reading and comprehension covered primary 2 to
primary 5 reading materials.

A total of 254 primary five pupils were involved in the study. Eighty
of the P.5 pupils were from urban schools while 60 and 114 were
from semi-urban and rural schools.

QRAL PROFICIENCY.
Table 45 shows primary five (P.5) pupils' proficiency in oral English
usage. Three areas of functional use of the English language were

- identified and measured with the Pupil Assessment Instrument. The
table indicates that more than half (54.3%) of the P.5 pupils involved
in the study were proficient in the functional use of the English
language Thirty-Seven percent could partially use functional English
-.and only a negligible percentage (0.4%) could not use English '
Ianguage functionally.
The assessment of the ability of the pupils to understand spoken

i English and respufnid wi & non-verbal way reveaied that oniy 17.7%
could demonstrate full mastery while a comparable percentage

- (13.9%) could not even show partial understanding of spoken English.

The pupils' ability to express themselves in Enghsh was aiso

- Investlgated and the result as seen in the table is not encouraging.

vvvvvv

hé%selves orally in Enghsh only about one percent could express
hemselves completely in oral English. :

.r-’...

bably explains this performance. However, their greatest problem

83
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Table 4

PERFOHMANCE BY SCHOOL OF PRIMAHY CLASS

Y éﬁ{u 1

dad ‘f":v’ i

whe l', _,h wl

et I."i

"ii

y PUPILS ON THE OHAL F’ROF!CIENCY TEST* -

. ft i b e = b e b

Sch. | - Functional Items Listening Compreh. Oral Expression i# # in
Code-| Non |Border|Partial| Full | Non |Partial| Full | Non |Border|Partial] Full Tested - Class
1 (0) (0) (0) (100} (4) (80) (16) (20) (44} (28) (8) ' ' 53

0 0 0 25 ! 20 4 5 1] 7 2 25
2 (0) (30} (65) (5) (95° (5) (0) (100} (0 (0) (0) .
0o |6 13 i 19 I 0 20 0 0 0 20 20
3 © | ® 6L | 62 | @2 | e | @& | @ | H | o [ @ '
. 0 L | 4 8 3 9 1 6 7 0 0 13 13
4 (4 (12) (52) (32) (12, (69) | (20)5 | (96) (4) (0 - (0)
I 3 13 g | 3 17 24 I 0 0 25 13
5 (0) (10) (20) | (70) (15, (85) (0) (93 (0) (5) (0)
) 4 14 3 7 1 o 19 0 | 0 20 23
6 (0) (4) (16) (80) (20} (76) (4) (96) (4) 0 (0) 48
0 I 4 20 5 19 I 24 | 0 0 25-
7 (0) (13) (27) {60) (27 (73) (0) (100) (0) )] 0)
0 2 4 9 4 L1 0 5 0 0 0 15 35
8 (0) (0) (56) (44) (" (60) (40) (32) (56) (12) (0) .
0 0 14 | 11 0 s | 10 8 14 3 0 58
9 (0) (0) (13) (87) (0) (53) (47) (33) (27) (33) (7N
0 0 2 13 0 8 7 5 4 5 I LS 60
10 (0 (7N 27 (67) (20 (40} (40) {53) (33) {13) (0) )
0 1 4 10 3 6 6 8. | 5 2 0 is 37
11 (0) (0) (47) (33) (20, (67) (13) (93) (7) (0 (0) '
-0 0 7 g 3 10 2 4 ] 0 0 5
12 (0) (9) (82) (9 (9) (82} {(9) (67) (9} (0 (0)
0 I 9 : I 9 ! o | (0 0 0 il 11
13 (0) (20) (33) (47) (0) (47) (53) (53) (27) (20) (0)
0 3 5 7 0 7 8 8 4 3 0 15 22
14 (0) (1) (73) (20) (20, (80) [. (0} (87) (13) ) (0)
0 1 L1 3 3 12| o 13 2 0 0 5. 19
Totall 1 21 | 94 | 138 | 48 | 161 | 45 | 179 | s1 | 21 3 754 432
% | 04 | 83 | 37 | 543 | 189 | 63.4 [ 17.7 | 705 | 20.1 | 83 | 1.2

» Figures in parenthesis are percentage..
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was in expressing themselves using sentences which they had to
construct on their own. Only two schools had pupils who were able
to do this. The performance on the listening comprehension task was
between that of functional items and oral expression. The poor
performance on the listening comprehension task indicates that the
pupils lacked the ability to comprehend spoken English.

A study of Table 46 indicates that P.5 pupils in Urban Schools were
more proficient in the use of oral English language than those in the
" rural areas. As regards the functional use of English, 74% of pupils
from urban schools, compared to 70% and-32% from semi-urban and
rural respectively achieved mastery. Also while 34% of the urban
pupils achjeved full mastering on the listening comprehension only
5% and 13% of semi-urban and rural pupils achieved full mastery,
respectively. On the oral expression, only pupils from Urban Schools
achieved mastering (even though this is low). These differences in
performance could be partially attributed to the disparity -in the

distribution of the English texi. Rural schools tend to be
-.d:sadvantaged

.~ ENGLISH READING
~ The: reading tasks consisted of letter Recognition, concepts about

print, Most used words, Aided reading, P.2 passage reading and

~ comprehension, P.3 passage reading and comprehension, P.4 passage

_reading and comprehension and P.5 passage reading and

. ‘comprehension.

“*v%.Table 47 shows that 84.6% of P.5 pupils were able to recognize all
.. & the, letters- of the alphabet. About 15 percent could either not read

he ietters of the alphabet or had a partial success.

= Seventy one percent of the pup:ls were found to be knowledgeable
,__apout the use of print while 8.1% had no idea about the usage of

‘.m:‘... -

wThm, table also shows that 42.8% could not read the most used words
elected from the P.5 English reading book. Less than half (33.9%)

85
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TABLE 46
SUMMARY OF PRIMARY 5 PUPILS' MASTERY OF ENGLISH LANGUAGE
PROFICIENCY BY SCHOOL TYPE (URBAN N=80; SEMI-RURAL, N=6;

RURAL; N=114)

SCHOOL FULL
ENGHLISH PROFICIENCY . MASTERY
L __ TYPE # Yo
Functional Urban 59 | 74
Semi-Urban | 42 | 70
ltem Rural 37 | 32
‘Oral Listening Urban 27 | 34
Comprehen. | Semi-Urban 3 5
Proficiency " Rural 15| 13
QOral Urban 3 4
Semi-Urban 0 0
Expression Rural 0 0
MEAN PERCENTAGE 24
e . Letter Urban 79 | 99
- Recognition | . Semi-Urban | 54-| 90
Rural B2 | 72
_Concept Urban 75 | 94
About Semi-Urban | 45 | 75
. Print Rural 60 | 53
_ "Aided Urban 62 | 78
s .. | _Reading | Semi-Urfern | 21 | 35
" READING .| -~ Rusl | 19 | 17
= ‘h “+. Most Urban. 47 | 59 '
|7, Used Semi-Urban | 23 | 38 =
17 Words Rural | 16 | 14
- | Passage Urban 48 | 60 .
“'Reading | Semi-Urban | 22 | 37 )
LTP2 Rural 111 10

86




Passage Urban 49 | 61
Reading Semi-Urban | 24 | 40
P3 . Ruraf 12 | 11
- o L Passage Urban 52 | 65
. COA/IPHEHEN Reading Semi-Urban | 23 | 38
P4 Rural i3] 11
Reading " Urban 39 | 49
Reading Semi-Usban | 17 | 28 7
P S Rural 5 4
Reading Urban 22 | 28
Comprehen. | -Semi-Urban | 3 5
P2 Rural 1 1
Reading Urban 12 | 15
Comprehen. | Semi-Urban 0 0
P3 Rural 0 0
Reading Urban 17 | 21
Comprehen. | Semi-Urban | 0 0 :
= P4 Rural 0 0 e
7| Reading ubon | 10 | 13 '
:'Comprehen. Semi-Urban 1 2
- P5 Rural o | o
" MEAN  PERCENTAGE 38
. o | Copy Urban 80 | 100
BT | Letters | Semi-Urfan | 60 | 100
PRt “Urban | 114|100 _
Urban 80 [ 100 I
- Semi Urban 60 | 100 ; s

fool 100} 86 o e
‘Urﬁan ’ 61 76 :'—,' : _ . ;'::',"-L}:-_, . —:_'- >

SemiUrban_| 33 | 55 ST
. Rurf | 25| 22 : >
PERCENTAGE 80

87
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TABLE 47

Sch. - Letter Recogmtlon Concepts Abt.’ Print Aided Readmg Most Used Words
iCode Non Partial Eull Non Partial Full Non |Partial| Full | Non [Partial] Full
I (0) (0) (100) ()] (4) (96) (0 (4) (96) (4) (8) (88)
0 0 Z5 0 1 24 4] | 24 1 2 ?2

2 (0 (55) (45) (100) (0) (o) (100) 0y '} “(0) (100) (0 - (0)
0 11 9 20 0 0 20 0 0 20 0 0

3 (8) (23) (69) (15) (46) (38) (85} (15) (o) (62) 3n (8)
I 3 9 2 6 5 11 2 0 g4 |- 4 1

4 (0) (12) (88) (0} (32) (68) (48) (40) (12) (80) (20) (0)
0 3 22 0 8 17 12 10 3 20 5 0

5 (0) - (10) (90) (0) " (20) (80) (40) (30} (30) (15) (45) (40)
0 2 18 0 4 16 8 6 6 3 9 8

6 (0) (8) (92) (0) (16) (76) (44) (4) (52) (40) (8) (52)
0 2 23 0 6 19 11 1 13 2 13

7 (0 (33) (67) (1)) (H (93) (67) (13) (ZQ) (73 (20 n
0 5 10 0 1 14 10 2 3 11 3 1

8 {0) (0} (100) (0) (0) (100} (8) (24) (68) (32). | (32) (36)
: 0 0 25 0 0 25 2 6 17 8 8 9

9 (0) (0) (100) (0 (20) (80) (0) (13) (87) (N (27} (67)
0 0 15 0 3_ 12 0 2 13 1 4 10

10 (0} (7) (93) (0) (N (93) (20) (27) (53) (27) (33) (40)
0 1 14 0 ] 14 3 4 8 4 5 6

11 (0) (13) (87) (0) (33) (67) (-1 80 | (13) | 33) | 3% | (3)
0 2 13 0 5 10- 1 P2 2 5 8 2

12 (9 (36) (53) (0) (27) (73} (82) (9) $)] (64) (27 (9) -
i 4 6 0 3 8 9 { 1 7 3 i

13 (0) (13y (87) (0) (13) (87) (33) | (20) | (47) | (40} (N (53)
0 2 13 0 2 13 5 3 7 6 1 5

14 (7) (N (837) (0) (30} (20) (13) (33} (33) (33} (33) (33)
1 1 13 0 12 3 2 8 5 5 5 5

Total 3 36 215 22 52 180 94 58 102 109 59 86
% 1.2 | 14.2 84.6 | 9.1 205 | 70.9 37 | 22.8 | 40.2 | 42.9 | 232 | 33.9

* Figures in parenthesis are percentages.
bt
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had full mastering in the identification and pronunciation of the
words.

%s than half of the P.5 pupils (i.e. 40.2%) were able to
read to the fujgmastery fevel when aided. Despite the help given 37% .
could not read-at all to any appreciable level.

A study of Table 48 reveals that 68.2% of P.5 pupils could not read
the primary two reading passage selected for the study to the full
inastery level. 40.6% of the 254 pupils read at non-mastery level.
Only 31.9% were able to read the P.2 passage at full mastery level.
About three quarters (73.2%) of the pupils could not comprehend the
P.2 passdge they had read - they therefore performed at the non-

_mastery level, A mere 10.2% managed to achieve comprehension at

the full mastering level.

Similarly, a large proportion of the P.5 pupils could neither read the
passage selected from the English Course Book - Pupils Book 3 nor
comprehend t was read. 42.5% were unable to read the P.3

N passage only33.5% succeeded in reading the passage to the fuil

. mastery level. As many as 82.7% could not comprehend the P.3
. passage ihey had read while only about one in twenty (i.e. 4.7%)
“showed full comprehension of the passage.

In the same way, when the P.5 pupils were tested on their ability to
read and comprehend the passage taken from the English Coursé for

- ___P(_lmary Schools - Pupils Book Four, a large proportion could neither

- ‘-‘"i'ead the passage nor comprehend it. Specifically 48% could not read

t_.he" passage while 86.6% could not show any comprehension. Only
4__6% read the passage to full mastery level while 6.7% showed
e'ém'prehensxon at the full mastering level.

_,_fmllar pattern emerged when pupils were made to read the i
passage from the English Course for Primary Schools - Pupils Book
F've ‘As many as 50.8% could not read the selected passage while ‘

84. 6% could not show any comprehension of the passage

89



TABLE 48
PERFORMANCE BY SCHOOL OF P5 PUPILS ON READING AND COMPREHENSION*

Sch. | P2 Passage P2 Comprehen, P3 Passage P3 Comprehen.
: Code |y P F N P F N P F N P |F
. 1 (4) 1 (16) | (80) | (16) | (32) | (52) | (4) | (12) | (84) | (40) | (36) | (24)
* -1 4 20 4 8 13 1 3 21 10 9 6
] 2 (100)t (O) (0 | aonyl o) () (100 (O (0C {(100Y] (0) (0}
20 | 0 0 1201 0 0§20 1] o0 0 ! 201 0 0
; 3 (65) | (38) | (0) [ (100} (O (0) F(62) ) (31} | (8) | (10G)] (O (0)
;t 3 5 0 13 0 4] 8 4 1 13 0 0
4 (68) | (32) | (0) | (100)| (® (0) 1(72) | (24) (4) | (100)] (0) (0)
: 17 2 0 235 Q 0 18 6 1 25 0 0
¥ 5 (35) | (40 | (25) 1 (60) | (30) | (10) { (40) | (30) | €(30) | (90) | (10) ) (0Q)
: 7 8 5 12 6 2 8 6 G 18 2 0
i 6 (16) | (16) | (68) | (80) | (16) { (4) f (16) | (12) | (72) | (56) | (&) (0)
: ~ 4 4 17 20 4 1 4 3 18 24 1 0
: 7 6Nt eEn (M {E3n] WO (7) pacoy| (0) 0y o)} (o)
.3 * 10 4 1 14 0 1 15 0 0 15 0 0
3 (12) | (36) | (52) ] (68 | (24) | (8) | (16) | (36) | (48) | (64) | (3&) | (O)
N 3 9 13 17 6 2 4 9 12 16 9 0
Teg (7) | (40) | (83) 1 (67) | (33) ] (0) J(13) } (7) | (80) | (4M) | (13) | (40)
R 1 6 3 10 5 1o 2 1 12 7 2 6
“1-10 GNL M 1@ a3 ) Jan ] 273 271 (80) | 200 1 (0)
P B 7 1 7 11 4 0 7 4 4 12° 3 0
“11 (47) | (83) 1 (0) ({100} (O (0) J 67y | (33) ] (0) {(100)} (0) (0
. 7 8 0 15 0 0 10 5 0 i5 0 0
12 BHL D O |6 EHT O | @ HE) Y312 (B
7 3 1 10 S 0 5 6 4 11 4 0
13 @7 | (B0 1 (AN (6T} (33)] (0) F(33) ] (400 | (27 [ (7301 (21) | (D)
- 4 6 5 10 3 0 5 6 4 11 -4 0
:-;_14 dAnienien|ladnl en (0) (60) (13) (27) {1 (100) (0) {0)
| 7 4 4 11 4 0 g 2 4 15 0 0
103 70 81 186 42 26 108 61 85 210 32 12
40.6 ] 27.6 1 31.0 1 713.2 | 16.5 | 102} 42.5 24 1335382711261 4.7

¢ Figures in parenthesis are percentages
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Table 48 continued.

P4 Passage P4 Comprehen, P 5 Passage P5 Comprehen.
N P F N P F N P F N P F
0 || B | UH | H| B ] B | @ | 72) | 48) | (44) | (®)
0 4 21 11 6 .8 1 1 6 18 12 11 2
(1003t (&) (M (100 (O (0)y §(100)1 (0O) (0) [(100)] (O)- | (O
20 0 0 20 0 0 20 0 0 20 0 0
(62) | (31) | (8) [(100)| (0) § (0) | (54) | (46) | (0) |(100)] (O) | (0)
8 - 4 1 13 0 0 7 6 0 13 0 0
(76) | (24) | (0) }(100)| (0) (0) | (76) | (24) | (O) ((100){ (O) 0
19) 6 0 25 0 0 19 6 o 25 0 0
(60) 1 (10) | (30) | (85) | (15) | (0) | (55) { (35) ] (10} | (85) | (10) | (5)
12 2 6 17 3 0 11 7 2 17 2 1
(24 (8) 1 (68) {(100)] (0) | (O) | (24) | (16) | (60) | (92} } (8) | (0O)
6-. 2 17 25 0 0 6 4 15 23 2 0
(60) | (33) | (7) 1(100)) (O) (0) | (60} | (33) | (7) ((100)} (O) (0}
9 5 1 15 0 0 9 5 1 15 0 Q
(12) 1 (32) | (56) | (76) | (16} | (8) { (28) | (32) | (40) | (68) | (24) | (8)
3 8 1 14 19 4 2 7 8 10 17 6 2
(13 | (7Y [ BOY | (4T) | (13) ] (40) § (13) | (40 | (47) | (33) | (33) | (33)
2 1 12 7 2 & 2 6 7 5 5 5
G3a | A3 @1 END | M (7Y § (53) 1 €20) | (27) | (80} | (13) | (7}
8 2 5 13 1 1 8 3 4 12 2 1
O3 | (M | O {100 (0) | (0 }(100)| (0) | (0O) [.(100)] (O) | (O)
oo l-l4 1 0 15 0 0 15 0 0 15 0 0
a2y ] (9 (1o ] (0) (0) 1 (73) | (18) } (%) (1003} (O} (0)
Fyac7 3 1 11 0 0 8 2 1 11 0 0
301331 33y | (331 9 | (D (0) § (47 ] (33) | (20) { (100) | (O) (0)
=S 5 5 14 1 0 7 5 - 3 15 0 0
-1 60 1 (7)Y (33) | (1000} (O) (0) | (60) ) (40> } (0) | (100)] (O} (0)
9 1 5 15 0 0 9 6 - 0 15 0 0
122 |° 44 38 220 17 17 129 64 61 215 28 11
-48 17.3 | 34.6 | 86.6 | 6.7 6.7 50.8 | 25.2 24 4.6 11 4.3
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A rather low percentage (24%) showed full mastery in reading the
P.5 passage while about one in twenty pupils (4.3%) showed full
comprehension of the passage. A further study of the table reveals
that those who were even able to read the passages given to them
were unable to comprehend them. 1t is also clear that generally the
P.5 pupils performance on the reading and comprehension passages

generally decreased as they moved from P.2 passages to P.5
passages

These ﬁndings give strong indications that P.5 pupils have poorly
developed English reading and comprehension skills. The fact that at
P.5 not all the pupils could recognized the letters in the alphabet or
know the usage of prints should be worrying to educators. The
inability of majority of the pupils to read the passages given to
them may be parly due to the realisation that only about 34 percent
could identify and pronounce the most common words that could be
found in their reading passages. The seriousness of this was realized
when even with the assistance of -the investigator only 40.2% could
-read to the full mastery level It seems that students do not read
e:ther at home or in school. [t is argued that if they cannot identify
- Tfa__nd pronounce most of the common words that they might find in
_;f"":féading materials they come across, then any reading materials
"_"given to them outside school might not be useful. The need for pupils
" to be taught how to read should be looked into.

. A further analysis of the data as indicated in Table 46 shows again
'.'j.-l_.}_'__that the pupils from Urban schools performed better than those from
' _=_‘the semi-urban schools who in turn did better than those from rural
2 sbhools In the letter recognition task 99% of urban pupils achieved
mastery while 80% and 72% of semi-urban and rural attained
mastery "Also the Urban pupils (94%) seemed to have a better
concept of print usage than semi-urban (75%) and rural (53%) pupils.
"‘-a_‘s:milar manner, the urban pupils (59%) had were better able to
B_rpqgunce the mastered words'than the semi-urban (38%) and rural

4%) pupils. More Urban pupils (78%) benefited from the aided
readmg than the semi-urban or rural (17%). In the passage reading
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semi-urban pupils. Although the performance on reading

comprehension was very low, the dominance of the urban pupils was
also gtaring here.

WRITING .
The P.5 pupils performed well two of the writing tasks on the letter
copying and name writing tasks (Table 49). All the P.5 pupils in the
study showed full mastery of the letter copying task. Almost 95
‘ - percent were able fo write their names while 46.7% were able io
‘write 16 or more words. About 4% could not write any-word while
- '49.2% were able to write 1 to 15 words.

Théere was no distinction in performance of the pupils on the
letter coping task as a result of the location of the school. A few
rural pupils could not write their names. Also most urban pupils
(76%) were able to write 16 or more words as compared to 55%
semi-urban and 22% rural pupils.

) In general the performance of the P.5 pupils increased from
*“gral proficiency in English (24%) through reading and comprehension
+7%7(38%) to English writing (80%). The speaking of English therefore
"seems to be a major difficulty for the P.5 pupils.

. MPARISON OF THE FOUR CLASS L EVELS ON ENGLISH PROFICIENCY.
- Table 50: summarizes the percentage performance of the pupils at
thé different grade levels and for each cf the three areas of oral
- ;* ‘proficiency, namely, functional items, listening comprehension and
Orai Expression. [t reveals that apart ‘from P.3 pupils who had only
3% performsng to full mastering level on the functional use of
Enghsh performance on this task increased from P.2 to P.5 level.
Pe'rf_ormance on the listening comprehension items increased
Iqhtly from P.2 {38%) to P.3 (42%) but decreased with grade level

tc}‘"P 5 (18%). All the classes exhibited very poor peiformance (from
012%) on the oral expression task.

Exammatlon of the performance on the writing tasks (Table 51)
Fevéals a very high performance on the copying letters task (79% to
QOO%) which increases with grade level. There was also an increase

Y: | hie ability to write names from a low of 48% for P.2 to a high of
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Table 49 T

1

wien

_ISch, Copy Letters Write Nume Write Words # # in
Koda Non Mastery | Full Mastery | Non Mastary | I'all Mastery | None |'1t05 |6 1o 15) 16+ Tested Ciass
1 (0) (100) (0) (100) (0} (0) (12) | (88)
0 25 0 25 0 0 3 22 25 53
2 (0) AL100) (10) (90) (45) | (350 | (20) (0)
0 20 2 18 9 7 4 0 20 200
3 (100) (0) (100) (0) (38) 40) | (15) 13
13 0 13 0 5 6 2 13
4 (0) -(100) (24) (76) (0 (40) | (36) (24)
. 0 20 6 19 0 10 9 6 25 33
5 (0) (100) (0 (100) ) (15) | (45) (40)
0 20 0 20) 0 3 9 8 200 23
6 (0) (100) (0) (100) (0 0y | 24) | (76)
0 25 0 25 0 0 6 19 25 438
7 (0 (100) N (93) (7 (33) | (60) (0)
0 15 1 14 1 5 9 { 15 35
8 (0) (100) (0 (100) (0) (4) (36) | (60)
0 25 0 25 0 1 9 15 25 58
9 0) . {100) (0) (100) (0) (0) (20) (80)
0 15 0 15 0 0 3 12 15
10] (0) (100) (0) (100) (0) (0) (20) (80)
0 15 0 15 0 0 3 12 15 37
11 (0) (100) (0) {(100) (0) (0) (60) (40)
0 15 0 15 1] 0 9 G 15 81
.12 (0) (100) (9) (91) (0) (64) | (18) (18)
0 11 1 10 0 7 2 2 11 11
13 ()] (100) (27) (73) (®) @20 | @En (53)
0 15 4 11 0 3 4 8 i5 22
14 (0) (100) (0) (100) (o) (13) | (40) 47)
0 15 0 15 0 2 6 7 15 19
Total 0 254 14 240 10 43 82 119 254 453
% | 0 100 5.5 | 945 3.9 [ 169 | 32.3 [.46.9 |
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TABLE 50

- | UERFORMAN CEON ORAL EN GLISH PROFICIENCY BY
.al 'u- rr. ,."Irll"{ Y GP\ADE LEVEL (%)

Level 2--PM [eveid - PM ievel 4 -- PM Level 5-- PM

Non Part. | Full |Non Pari. | Fuil |Non Part, { Full {Non Part. { Full
Funclional Items 36l 52! 13] 79l i3 al 11l 40 39 o] ‘17| 54
Listening Comprehension| 5,10 55l a0l o6l 42l 45 as| 3s| 200 19! 63| 13
Oral Expression 90f " 10" ol sl 13 1l 93 4 2| 91 g |

S .',:,,i‘.,.,r,f,m. i TABLE 51,.

: e PERCENT OF: PUPES TES'I'ED WHO WERE ABLE TO PERFORM
"' THE TASK TO MEET AT LEAS'I‘ MINIMUM STANDARDS

faow W& Rl n\‘n,

.-‘,;

Ui Dl
o Level 2 Level 3 Level 4 Level 5
Copying Lottors”_ - 79 93 99 100
Write Namo 48 60 79 95
Write Words-None ' 45 27 q 4
Write Wolrds- 9 io 5" ' é‘i 30 39 17
Wite Words. 6.1615.- 18 27 32 47
Write W:);ds-'w qor m;;re. 7 - 15 20 47
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95% for P.5. No class level was able to have all its members write
their names. The table also shows that the percentage of pupils who
could not write a single word decreased from 45% for P.2 to 4% for
P.5. Less than 50% in each grade level were able o write more than
15 words. However, ability to write more than 15 words increased
from P.2°(7%) to P.5 (47%).

Table 52 which summarizes performance on the reading tasks shows
that the ability to recognize the letters of the alphabet increased
from P.2 (23%) to P.5 (85%). Pupils concept about the usage of print
_increased from a low of 28% for P.2 pupils to 58% for P.3. At P.4
_level the performance decreased slightly to 50% and increased again
- to 71% at P.5, Although berformanoe on the aided reading was low,
it increased from 3% at P.2 to 40% at P.5. For the mastered words,
performance again increased_ with grade level even though it was
generally low. Passage reading and comprehension from P.2 text
was low but it increased with grades level i.e. from P.2 to P.5. A
_similar pattern was found for performance on the reading and
-.:'comprehens:on of the P.3 fext. That is there was an increase from

- P 3. to P.5. The performance on the P 4 reading and ‘comprehension

passage followed a similar trend with increase from P. 4 to P.5. The
increase in comprehension was almost negligible.
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TABLE' 52

g'.\

e st S sidessmensdisbondh dafrgra 4o

PERFOF{M{C\NCE ON READING TASKS BY GRADE (%)

T

[T 7Y

g o i
'; o 77 s f Level 12--PM Level 3 - PM Level 4. - PM Level 5- PM
i ‘ “’INon |Part. | Full INon |Part. | Full |Non |Part. |Full |Non |Part. |Full
Latter Recognition a1l ael 23] 19l 27| 55t 10| 28] &2 1 14| 85
Concepts About Print 30 42 28 9 34 58 11 39 50 9 21 71
Aided R‘cadlnp r 838 8 3| 6ol 22| 19l sif 17| 321 37| 23| 40
Fleadmc;‘MciJs;t Used Words : 9 6 4 0 70 16 14 59 20 21 43 23 34
Rc‘td‘l'r.llgwl’;:shsagc from P2 Tcxt' ; 86 13 1 73 20 7 6..% 20 16 41 28 32
Pl'. 1Pa;;;lp; Comprchcns.mn 91 7 2 85[ 11 4 79 14 7 73f 17 10
R(",adll;xgi‘ i‘Pa;sagc from P3 Text ; 69 19 ‘12 61 22 17 43 24 3‘4
pa f’ns;'a;;é éomprcx;cnslon : 92 7 1] s3] 11 s| s3] s 5
Rlc'ad:,r‘lg ”Pz;.;:sagc from P4 Tcxt : 0 6I 18 16 48 17 35
R A R n
P4 lliassagle 'C01nprchcn§‘10n : 990 3 5 57 7 7
R;adi;lg{;’a;;agt; from’ 'PS Toxt - s1]  25] 24
B e e gs| 11| 4

P5 Passagc Comprchcnsxon




CLASSROOM OBSERVATION

Classroom learning experiences play an important role in the
teaching-learning process. Classroom observations were conducted,
as part of the study, to record the learning experiences that
‘occurred in the classrooms of the fourteen sampled primary schools
in connection with the teaching and learning of the English language.
The. main focus of the observation therefore was to examine the
teaching-learning characteristics -that might influence pupils
learning of the English language in the schools. The major areas that
attracted the attention of the researchers were Reading, Written and
" Oral English. In each of the schools four observations were made
_during 4 visits to the schools to enable the researchers gather the
requwed data.

LEVEL TWO

There were 56 classroom observations in the teaching of English
~ Language in P2 classes throughout the fourteen schools. Fifty-seven
' percent (57 percent) of the observations were in English Reading,

16" percent were in Oral English while 27 percent were in English
'Written Language.

- E RE;L DING

Gererally, ‘silent reading did not. feature much in P2 classes in the

#gcnools where the observations were done. Out of the 32 reading
“Tessons observed, silent reading was done during two sessions

: representmg only six percent. Time alloited for silent reading

By dunng the two sessions was very insignificant; fifteen and ten

i o ‘-_""mmutes were used respectively. ’

pecmc difficulties encountered by the pupils durlng silent reading
were the inability to prevent visible lip movements and lack of
'ncentratlon (distractiveness). .

Readmg aloud featured prommenﬂy in all the classes Out of the 32
geading sessions observed, 30 of them were in reading aloud
gwpresentmg 94 percent. On the average, 21 minutes were used for
ading aloud diring each sessmn . . . . cs
as during the two sessions (six percent) that puplls read “from
books and once (three percent) from flashcards. . The main source
&= of: readlng was from the chalkboard.. The teachers usually copied the
readmg passages from the texibook onto the chalkboard from where

e__he Ppupils read. This was done durmg 91 percent of the reading
essions. T

03




Out of the fourteen classes where the observations were made, three

vz':classes did not have any English textbooks, two classes had
iextbooks In the ratio of 1:1 and one class had the textbook pupil
ratio ‘'to be 1:2. The textbook-pupil ratio in five other classes was
" 1:3 while in three classes it was 1:4 or more,

.—A‘.‘ T

- iz Generally, the pupils could not read fluently. During 85 percent of
Mthe reading aloud sessions, the pupils did not exhibit. any form of
fluency. However, during the remaining 15 percent sessions, few
" pupils were able to read fluently.
-icThe - most glaring problems faced by the pupils were correct
~.zr pronunciation, intonation and recognition of words in the passages
iz read. Problems with pronunciation occurred during 67 percent of the
. . - ~shwsessions, Intonation occurred during 10 percent of the sessions,
=z Pronunciation 10 percent, and Word Recognition, 13 percent.

Pupils mistakes were corrected instanily by the teachers during 89

_percent of the reading sessions, and by the teachers and pupils

iduring 25 percent of the sessions. Mistakes were not corrected
__=_;_~-- dunng the other two reading sessions where pupils read silenily.

Fj_a_\ttem reading usually preceded both silent and reading aloud
essions. Patiern reading was done during 78 percent of the reading

yz§éssions. On seven occasions, pupils read without any pattern
"."reading from the class teacher.

---It :was evident that pupils did not- understand the passages read as
5ol most of them could not answer simple questions based on such
- +7% passages. During 78 percent of the reading sessions, the pupils
' ‘j’exhrbzted lack of understanding of the passages read. However, few
-were able to answer questions posed by the class teachers during 22

percent of the sessions.

,‘f;,lhes. aspects of the Ora! English taught were compos:tion
‘conversation, rhymes, picture description, English grammar and
fsentence construction. In the nine classes where oral English was
€0 bserved composition was' taught during ‘one " oral _English period,
2=hY

y_mes, picture description; grammar, and sentence constructlon
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were also taught once while conversation was taught. in 4 oral
Engllsh sessions.

.,On, the average, 21 minutes were used during each Oral English
sess:on

““F p&Hormance of the pupils in Oral English was not encouraging. [t
was observed that pupils mixed up English with Vernacular during
_eight. (89 percent) of the Oral English sessions. It was only during
‘one session that pupils used English throughout and this was during
a qonversa’uon lesson.

i English was never used by the pupils in asking questions during all
the Oral English sessions. Audio visual aids were used in teaching

...' dunng 78 percent of the Oral English sessions and these ranged from

-7"(2’?18:!!' duster, cup, water, wall charts to chalkboard. The chalkboard

Was used in 33 percent sessions, wall charis 11 percent, flashcards

kS percent, real "objects 22 percent)., No audio visual aids were

however used during 22 percent of the Oral English sessions.

i LR <

L A

e WRI‘I‘TEN

ln all, 27 percent of the English Language sessions observed were in
ki Wntten Language and covered only 12 schools. In five schools all
' theﬂ pupils took part while an average of 2 pupils did not take part in
the* o:her nine schools.

:'*fﬁ&iﬁng. dictaﬁon, comprehension, filling in blank spaces.

-_;:._-;:-'-_QSentence constructton constituted 47 percent (7) writing, seven

o

of the 15 sessions for Written Language Exermse the class
her went round the pupils during 80 percent of the sessions.
i vever, no supervision took place dunng 20 - percent of the
f{__vs‘_smns : o

.....

o FEYr

e'rcent of the sessions. However;:this was not so during. 27- percent
R ,;-,f he sessmns. el e s eETUAS O allaeliho o
A i .o . S mehb B The g o z:‘tw?.-:-’.:-:t
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¢ LEVEL THREE , N

There were a total of 4 observations for each of the 14 schools
zrini observed, and therefore a total of 56 observations were. made out of
{233 'which English Reading occured 25 times(44.7 percent), Oral English

11 times (19.6 percent) and Written English Language 20 times (35.7
percent).

HEADING

‘:

The pupils in the classes observed normally read aloud ‘and did very
“little ‘silent reading. In all, reading aloud accounted for 88 percent
“.with -silent reading accounting for 12 percent. Chorus reading after
:.the teacher was almost always the case. The children rarely did
*"stsnent reading on their own. The specific difficulty experienced by
.the. pupils when reading aloud was pronunciation (88. percent), with
intonation and word recognition representing 4 percent and 8

;- percent respectively. .
~In" 21.4 percent of the cases where silent readmg was done the main
“difficulties were lack of concentration and visible  movement of the
-mouin. Time allotted for reading aloud ranged from 7 minutes to 35
_ --minutes representing an average of 21.5 minutes. Although this may
-(epresent suff:cnent time in a 35 to 40 minute -class period, almost

l'q El

.."r'
‘~.
ii:
P

-

:..observatlons with the use of supplementary readers and flashcards
i ‘_._g bemg 16 percent and 4 percent, respectively.- .

Five out of the fourteen schools observed did ‘not prowde any reading
text for the puplls In the other cases, the textbook ratio were as

3Generally conversatlon formed a greater part of the Oral Englxsh
‘»,;;g_ aught in.primary 8. -In fact.63.6- percent of the oral English lessons

ﬁ“ere on. the conversation aspect. Rhymes' “occured in 18.2 percent -of
%the gjcases, with poetry and story telling’ occunng 9.1 percent in_each
3. e.‘-,Other aspects: of Oral- English such~ds debating;- was tota!ly
-in 72,7 percent of the :observations “made;- puptis were
b erved to use the vernacular Because of .this' pupils rarely asked

In 81.8 percent of the.cases pupils did not
101
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use English in asking questions, in fact they did not ask questions at
all.

Teachmg alds were available in 63.6. percent of the observations
- showmg that generally, teaching aids were not available for Oral
work

WRITTEN

In 85 percent of the observations made, pupils participated in the
.- -z written exercise. The aspects of English Language taught were,
-« Sentence construction (65 percent), dictation (20 percent), and
. -z=composition (15 percent). Aspects of written English such as
';_ creative writing, writing of stories and rhymes were never taught.
lt was observed that on assigned written tasks, teachers went round
and corrected the pupils.instantly and also helped the pupils to do
_their corrections during 80 percent of the observations.

ey -

LEVEL FOUR
RE.’\DINQ

. Thé observations identified some variables that impeded or

t m-—promoted the acquisition of reading skills. These variables included
z1ihe methods of reading, reading difficulties among pupils, sources of
'-“—rrxadmg and supply of reading materials. The observations revealed
that reading aloud was widely used in many of the primary four
_,.‘classrooms as an English practice technique. For instance about 85
'percent of the observations conducted indicated that reading aloud

“was used. In most of the classrooms, about 30 minutes was devoted
s .to readlng aloud

'*’ll’h_je general trend of reading aioud among primary four pupils was
that:‘the pupils reading aloud followed pattern reading by the
e'apher The observation revealed the critical situation of .reading
aterials in the primary four classrooms. In about 98 percent of the
le_i_ssrooms observed the pupils-textbook ratio was 1:4 or more. In
ome cases, it was observed that only the teacher possessed a copy
fft; the English textbook. . In such. situations the chalkboard .became
- thel major source of- readmg material.- - The shortage of. English
gsgextbooks did not significantly vary among rural and urban schools.

. Another significant :feature that the.observation- data revealed was
'}that- about 98- percent. of the. pnmary four: pupils were: not .fluent in
z_l_ingllsh Consequently a. majority of them could not understand what
;1hey read from print. - Some of the major reading - difficulties
.primary four pupils faced included pronunciation, intonation,
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. inability to control lip movements during silent reading and pupils

* inability to understand what they read.

The pupils difficuilties in reading was due to the fact that they

rarely had the opportunities to learn to read because there were no

textbooks or other printed materials.

ORAL

The that might affect the pupils acquisition of the spoken

English were, time allotted, pupils use of English language to ask

questions, the availability of teaching aids and pupils mixture of
~~~~~ i English with the Verpacular. The main strategies used in the
.pr:mary four classrooms were conversation, narration and poetry.

- The observations made in the classrooms revealed that about 50
rz=percent of what pupils said was a mixture of English and
~:-..;f; :_Vernacular. Considering pupils use of English in asking questions

-the observations revealed that about 95 percent of the primary four
#rspupils did not use English., The use of teaching aids to motivate
:_ -~ pupils to be able to use the English language with confidence was

Zaiminimal,  Some of the teaching aids used included broom, pictures,
«textbooks, cups and boxes.

_Experts in the study of the language ans are aware that writing and
prmted materials can be very usefuf Indeed without that the load

‘f'ifs't few hours of oral study. This part of the observations
~giftherefore sought to find out the extent to which primary four puplls
Were taught {o write English.

E?;‘Ah-overwhelming evidence from the observations indicates that
“elirprimary four pupils were constantly engaged on written assignment
-‘~~‘—~éf‘_i.n'f the primary four classroom situation This suggests that the

;:wrlte their thoughts in English. ... The data, however, revealed that
'ab_out -33 percent of the pupr!s did not have the opportunity to

'_cluded dicta’uon composition and sentence construction. An
‘average of thirty minutes was alloted to each of these aspects. In
s majority of cases (90 percent) , the teacher went round to guide
puplls and to correct their m:stakes wh:le they undertook the
.wrltten assngnment T : :

103




RS It
v.. LEVEL FIVE

t Fifty-six observations were made out of which English Reading was
observed 26 times(46.4 percent), Oral English 7 times (12.5 percent)
~and Written English 23 times (41.1 percent)

-
vs"\

READ!NQ
-.*» In"all the 26 observations done in the schools, pupils read aloud from

- either the textbook or chalkboard. Silent reading accounted for 15.4
. percent In 42.3 percent of the observations, pupils read from the
) textbook

’ However in half of the schools observed pupils did not have access
to -textbooks at all. For the other half the ratio of textbook to
—=='.--1-puplis were as follows: 1:1 (2 schools), 1:2 (2 schools) 1:3 (1
; -2+ school), 1:4 or more (2 schools). Generally, pupils read in chorus
u-g;:;ijz_after the teacher. Two schools, (Mando and Babinso) which had a
" sz textbook ratio of 1:1 were.the only schools which did silent reading.
: .. Even though all the pupils in these two schools had textbooks to read
i i +-from,’ silent reading was done on only four occasions. On those four
' ... 0ccasions reading aloud was still done, with the time allotted for
:zsilent reading ranging from 10 to 14 minutes with an average of 11
,_}minutes. The specific difficulty faced by these pupils on all four
2 ";;*""'occaswns was the inability to prevent the visible movement of their
= lips whilst reading silently. For those schools which had either
_\?_ln'_sufﬂment textbooks, or none at all, the chalkboard became the

_.s=" - main source from which pupils read.

ln3731 percent of the cases where reading aloud was done pupils

_because in most cases pupils were not given the opportunity to
=5 ldentify the words themselves. There was no comprehensmn of what

8 For the other 6
schools  which did Oral English. the aspects taught were only
sentence. construction and conversation. The time allotted for Oral
English ranged from 15 to 30 minutes averaging 24.2 minutes. Pupils
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-did not normally mix English with the Vernacular during Oral English.
"However, in all the 6 schools the pupils never used English in asking
questions, in fact they did not ask questions at all. Only 3 schools
.- -zwere observed using teaching aids. These were in the form of live

. = wsmaObjects ( shoes, bags, broom etc.) and weather chart.

2 zar: WRITTEN

R :—,:;.]‘he aspects of written language taught were composition (34.8
- : percent), dictation (26.1 percent) and sentence construction (39.1
PRAT: percent) Aspects like creative writing, stories and rhymes were

.z never taught. The time allotted to the aspects taught.ranged from 10
. ;rp_inutes to 45 minutes averaging 28.9 minutes.

“::Pd\pils written work were checked by the teacher during 73.9 percent
" of. the time. However, in 39.1 percent of the observations - the
=, ¢ zcteachers did not help the pupils do their corrections. The books were

- 2z cOllected fo be marked later.

REPORT ON PUPILS’ INTERVIEW

*Thls aspect of the research dealt with the- interview of‘.pupils from
',H_pri’mary 2 to primary 5. The pupils were from the- 14 primary'schools

'_;:-i["iS report deals with Reacmg, ‘Oral and Written Engiiéh. An
iazattempt is made to compare the responses of urban and - rural /semi-
urban pupils in addition to reportmg on all the puplls responses

. ajﬁjégmg . e
= Lhirty-four percent (34 percent) of the pUleS noted that they read

-home or after classes. In both the urbanand rura!/semi urban

i ‘_(_j,é;hoo!s 67. percent of the pupils cited the P2 English”course-Book as

“OSf(rural) said they read the P2 English book.* - Ten percent (10

R

et pgc[c;ent) of the pupils. also indicated that- they’ read the letters of the
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-r-’ég:v“vhat they read. . For. instance,. all- the: pupils” in schools? 08 (urban) and’



'.__.‘alphabets or other written materials prepared for them by their
:..x teachers.

...,qaf,,- by
o “_Ma]orlty of the pupils (that is 67 percent) however confirmed that
they did no reading at home. Fifty-one percent (51 percent)
attributed this to the absence of reading materials such as books at
» home. This reason, it is to be noted, was cited in both urban and
e semx -urban schools. Though some (10 percent) pupils could not
:',.:,‘: ldentlfy any specific reasons for their inability to read at home,
..others especially those in the urban schools (01 and 09) revealed
“'that they were always so much occupied with household chores like
~ " helpng mother to cook, selling minerals (soft drinks) or running
wadiE éfrands that they felt tired and were not able to read.

.'u [ '\'.!

3

.
P

_;-.. e nThe above clearly indicate that readmg at home (after classes ) is
-1 not. a popular practice among the P2 pupils interviewed. Lack of
reading materidls and the fact that the pupils are always pre-
B ‘occupled with other activities at home negatively affect their
T 'desxre to read. Even where reading is done, it is rarely diversified

as pupils would always have to limit their efforis to the P2 English

{course book. If constant reading of as many relevant
_.:;materials/sources as possible can enhance English (reading)

..+ proficiency then, the high percent (65 percent) of P2 pupils who
Ei"arely read at home would possibly have their English proficiency

?|

s

:.{_.'part from indicating whether they read at home or not the pupils
.+ -also were asked to name books that they had read. Twenty six (26
) oa percent) percent of the pupils mentioned the P2 English Course Book.
T ;17 .percent mentioned story books like ‘My Book of Bible Stories”
- ‘ABC and General Information for Beginners’ and so on. Fifty-six
percent (56 percent) of the pupils however could not mention any
book. = This firstly, might be a confirmation of the fact that reading
“at: home is not consciously pursued by most pupils. Alternatively,
the pupils’ inability to mention any book might be due to the fact

that at this stage pupils find it difficult commlthng tittes’ of books
that they have. read into memory.

-----

......

_-? (?ﬁ percent) or to pronounce English words (33 percent) That these
htWo .problems were related, could be attrituted to the fact that most
o{;-.the pupils who cited one also cited. the.- other as-a problem
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., (schools 01,05,09,10). Yet 25 percent of the pupils could still not
identify any specific problem when reading.

as1n As to whether they had libraries in their communities, 2 percent of
w4t the pupils answered in the affirmative. These pupils were from
<& r urban schools (01,08). The rest of the pupils (97 percent who were
-.:o1 from both urban and rural/semi-urban schools) said there were no
~; r libraries in their communities. Of those who said they had libraries
" #ea in. their, communities one pupil (08 percent) mentioned that he had
238 stopped going to the library because he had no registration fees, 71
: p'-ﬁ. percent of the pupils said they did not use the library because there
_" <. was none in their communities, others (24 percent) said they did not
Ly use the library because they did not know where it was.

—It must be noted that apart from fivé pupils in two urban schools (01
:=s2and 09) who mentioned that besides the school their fathers or
sisters gave them books, the rest of the pupils interviewed sald that

they got books from nowhere.

._,,5;:; !ZRA_L .
i All the pupils interviewed in urban ,semi-urban and rural schools
stated that they did not enjoy telling stories in English.
Slgnn‘lcantly, this response was given by pupils whose schools were
w322 in- the rural/semi-urban setting (04, 05, 11). Twenty-one percent
(21 percent) attributed their inability to narrate stories in English
.. Hignto-the fear of committing errors and /or lack of the requisite
- %7 English .vocabulary to express their views. These reasons were in
"._:,_- fact cited in most of the schools where the interviews were
- 7% conducted. Twenty four percent (24 percent) of the pupils in all the
... - == _ schools could not explain why they were unable to narrate events in

':_'_-._—ﬁ Engllsh

__'percent a’ctrlbuted it to the fear of being Iaughed at. As many as 54
5 _pup:!s (48 percent of those mterv:ewed) md:cated however that
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. traced:-to- the- fact- that- only “the: vernacular was used" during:
conversations in the home.

;. What is evident (from the foregoing) is that the pupils do .not use.

-~ ~< English at home. Though some pupils in the urban areas claim they

« - .sometimes speak the language with relatives this cannot be said to

-: be’ characteristically unique to these areas as to present an obvious

-+; point of difference when a comparison is made with the situation in

. the rural-areas.- Consequently, in both the urban and rural schools

.1 pupils do not consistently speak English.. Factors like fear which has

;.- become associated’ 'with the tendency to make mistakes in spoken

.-+ Englsh, lack of the requisite English conversational vocabulary, the

prevalence - of the use- of the vernacular- (especially during

_conversation) as well as the absence of encouragement on the part

: . 1- Of; significant others (parents, siblings, -friends, etc.) to motivate or

: .~ :urge the pupils on to speak English are thus common to pupils in both
the urban and :rural settings.

WHITTEN

All but 2 of the pupils interviewed (that is 1 percent) said. that they
.-+ took partt in English written exercises. The two who were from rural
‘;‘gand semi- urban schools. (03 05) saad they d:d not parnc;pate in

F’upzls were also asked to identify written exercises that they
"'_njoyed most. Three percent (3 percent), indicated that they enjoyed
i written exercises.  Twenty five percent (25 percent) of the

1‘spellangs (e.g.. School 01); 36 percent of the pupils 'mentioned
‘_opy:ng from the board,. cmng as their reason the fact that this

’~wntten exercise that they enjoyed

Twenty two percent(22 percent) of the puplis conS|dered

_r]'lprehensmn as the most- diificult aspect of written Englzsh_
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_ .because according to them they usually did not understand most of

.. the passages on which the exercises were set (schools 01, 02, 08);

~...19 percent said dictation was difficult while 4 percent mentioned

" composition. Forty one percent (41 percent) of the students however

""indicated that they did not know which of the exercises were
difficult.

~ “To explain this situation it can be said that, at this level most of

the. pupils could not easily know the different aspects of written
exermse that they do in English.

.
P

The pupils also mentioned that they wrote assignments at home.
-~ However, Sixty-three percent (63 percent} of the- pupils stated that
L they wrote assignments which were mainly given by the teachers.
* __On’'the other hand, thirty-six (36 percent) percent. of the pupils also
explamed that they were never glven any assignments; that there
were no books in which to write in. (6 percent), that there was
nobody to help them do the assignments (1 percent). However 10

. percent could not give any specific reason .

lee the trend in the other aspects of English proiiciency (that is

readmg and oral) on which the interview was based, pupils in both
“"the urban and semi-urban/rural schools did not show any vivid

- differences in their responses. They appear to be engaged in common
f_;;'g;_}f_{gitjen exercises like- dictation, copying and so on;” ° have
. difficulties with such aspects as comprehension, composition, and
7,89, 0on; and have most of their assignments given by the teachers.

.'iia'JEL THREE

S schools

HEAf)iNG

‘f\bout forty percent (40.4 percent) of the pupuls said they read after
“ola sses, This proportion’ was made up of 56.7 percent urban pupils

“and: 83.8 percent "of those in the semi-urban/rural schools.- Materials

eig;q by pupils in both categories included story books Puplis
der 3 and notes or items copied from schoot '

ﬁgd after class atiributed this to the following :"lack™ of reading

atenals ,pupils engaged on household chores, nobody to assist them
103 'éad and inability to read.

'
’“—u—%‘_«‘

109

One hundred and four (104) level 8 pupils were mtervzewed in the 14

he: 59 8 percent ( of the 104 pupils) who-indicated that they did not




» Pupils who claimed they did not read at home gave a number of
- rreasons. These included lack of reading materials at home and lack

;'rrof time because they were often engaged in doing household chores,

' Lo speak Enghsh at home. These included :
-Fear~ of making mistakes and being laughed at or ridiculed by their
friends;
. -Just cannot speak Engltsh because of very limited vocabulary;
—F’arents and siblings also do not speak English at home.

?‘ -

.- Others included ihe absence of people in their homes to help them

read

Those who said they read were able to mention the titles of some of
;' 1he.books. Some could not give any titles, however.

"W'C')’I"ﬁnldren who read at home sometimes met some difficulties; the
~major ones being pronunciation problems , lack of understanding,
=rinadility to recognise words and Interference ( e.g. noiseg ).
~.Pupils’ responses showed that libraries existed in only 2
~ s communities; both were Iin the urban areas. Only 10 percent of the

wis puplls in.these commumt:es used the library.

R -
""-'\.'3.

v Only 12.5 percent of the pupils said they enjoyed telling stories. Of
this number 36.7 percent. were from the urban areas while 12.2

z; percent were from the rural/semi-urban areas. About 36.7 percent

,;-; of.the pupils from the urban schools spoke English at home compared

to.‘12 2 percent of the pupils from the rural/semi-urban schools
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. .The aspect pupils claimed they liked most was dictation because,
- according to some of them, it was easier and they obtained higher
scores in it.
English composition seemed to be the aspect of written exercise
- that the majority of the pupils found most difficult. They claimed
;o that in composition writing, they had to do oral work first. Since
- most of them could not make sentences on their own, this aspect
*-.was very difficult for them.
.7 About 63.3 percent of the pupils in urban and 58.1 percent of those
" :» ~ins: the rural/semi-urban schools indicated that they did written
~.  exercises at home,
Some of those who said they did not, stated that their teachers did
"= z-not..give them any homework. Others said their parents were
= - illiterates so they were not in any position to assist them do their
ol written assignments.  Still, some indicated théy did not’ have
% writing materials {exercise books) to do the written exercises in.

i LEVEL FOUR

- One hundred and eighteen (118) primary four pupils were
_ _:-*f'-"n.'_(erviewed on the three aspects of English language. -

~ixy READING

;""'__;i"l'he responses showed that 48.3 percent of the pupils do not read at
“home after classes. With regard to urban against rural/semi-urban
pUleS the data show that 55.6 percent of the urban P4 pupils said

h—; they read at home while 46.2 percent of the rural P4 pupils said they

i read at home. The data.indicate that 44.4 percent and 53.8 percent

sof:the urban and rural/semi-urban pupils respectively do not read

““after classes

-«T_hose pupils who read after classes, said they read the P4 English
Beader Story books, class notes, newspapers and P1 and P3 English
extbooks etc. Pupils from 9 of the schools' indicated that-they read
r;j_rom the ‘P4 English Reader. While pupils from 4 schools indicated
hey read from story books. From one or two 'schools pupils
nggsated they read from P1 and P3 English Readers, Social Studies
wg: and Science books. The following book tltles were included in those
f‘*mentxoned by pupils who indicated they read after classes.
ﬁ-“Bu:ldmg a House, “Looking after a Pet”, “Cinderalla”, "“The Nose”
ﬁ;,sThe Farm”, “In the Home”, “The Kite and ‘other -Stories”, “Cock and
‘H_en”, “Mr.. Gyebi”, “Mr. Kuma has Two children”; “The shy.Fox and the
Red: Hen”, “The Greedy Boy", “Peter ‘and the Wolf”," P4 English
Reader" etc. : .
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.. Most of the:titles of the. .books' named came:from- P4-.pupils. from
urban schools. Most of the pupils in the rural/semi-urban schools
“did not name any book titles,

’-Ex'

;..,: - From all the 14 schools, pupils indicated that they had no books at
- _home for reading . Pupils from 3 schools indicated that they did not
have time for reading. After classes, they used their time doing
" household chores: selling kerosene, cooking meals. Respondents
_from 2 schools indicated that they had no one in the house to help
them in their reading. From a school a pupil- reported. that his
";Hmother did not allow him. to read. the book he had for fear of
’ destroylng it.

-
- -.‘f.-

_ -_-,A number of difficulties whrch prevent puplls from reading were
"".'_"’mmn'd' jack of understanding of English words and sentences were
"’:"-?;'promment Pupils from 12 out of 14 schools and 13 out of 14 schools
" ‘iridicated these two difficulties respectively. Two other
-~ 7. difficulties identifiedwere: Inability to .read; and Interference in
. the form of noise. Pupils from 4 out of 14 and 3 out of 14 schools
indicated these respectlvely

T_he two promment difficulties (lack of understanding and difficulty
i pronunciation) apply equally to both urban and rural/semi-urban
pup:ls In additien - rural/semi-urban pupils tend to have the other
"two difficulties of inability to read English and noise interference,

X -Apart from 11 pupils from two-urban schools who indicated that
':‘there were libraries in their communities, the remaining pupils
",mdlcated that there, were no libraries in their communities. In other
*words only 9.3 percent of the P4 pupils indicated that libraries were

-

_ava:lable in their communities while 90.7 percent indjcated there
iwere no libraries in their communities. About 5.9 percent of the
ﬁp_uplls however used the library.

*:IQ : general, therefore, there are virtually no libraries in the areas
-»fsa‘mpled for the study.

-iﬁ\‘?\‘hth regard. to urban and rural/semi-urban puprls, it was found that
40.7, percent of the urban P4 pupils. indicated that there were

ﬁghllbranes in their communities while 59.3 percent said there:were no
-‘flibranes in their communities.. When asked about whether they use

ﬁ,-.ﬁpercent sald No. With. the rural/semi- urban pupils all of them (100
gﬁ‘percent) said there were_no libraries _in - their commumtzes Al
3 rural/seml -urban pupils, ali of them (100 percent) said’ they do not
ake use of libraries because they were not available.

nz. .o
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. ..However, in the urban schools, pupils gave other reasons for not
using the libraries, some of which are:

i)-  Father provides books at home

-, 11} No money for transport to go to the library

m) Pupil did not know the importance of making use of the

R library
IV) Always engaged in household chores: selling in the market
~v) ° Do not know the location of the library 1

vi) Lost library card and stopped going to the library-
-vii) Stopped going to the library because of distance.

-, To-conclude on the English Reading patterns of P4 pupils, the
fmdmgs show that their reading level is generally poor. A little
more than 50 percent of them cannot read materials in English. Even
though a greater proporiion of the urban pupils said they read after

- .. classes, the difference .between them and the rural respondents is
7 not-much. Most titles of books read by P4 pupils were given by
pupils in urban areas. Among the difficuities which contributed to
.~lack of readmg, lack of understanding words and sentences, and
difficulty in pronunciation of English words dominated. Other

_difficulties mentioned by rural pupils are inability to read, and noise
-‘interferénce

In generai P4 pupils are not used to libraries. Apart from the one

- i urban school where all the pupils indicated there is a library in their

communlty and majority of them indicated they use the library, all
the pupils in the other schools (mostly rural) indicated there were
no libraries and therefore they did not use them. In urban areas
> where there were them, pupils gave some other reasons why they do

: f._.hnot use the them. These were the distance from home or school,

: household chores, etc.

Aspeak English. When asked if they enjoy telhng stories in Engllsh
16 9 percent said they do while 83.1 percent said they do not enjoy
teilmg stories. The pupils indicated a number of reasons why they do
t:enjoy telling stones in English. The outstanding ones are:

ffLack of sufficient vocabu!ary and lnablllty to speak the language
;:;(puplis from -7 - schools- mdxcated this).: ) -
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iv) |, Shyness to speak the language (pupils from 3 schools indicated
this).
When asked directly if they speak English 21.2 percent (i.e.. about 25
out of 118) of the pupils said Yes; while 78.8 percent (i.e.. 93 out of
* 118) of the pupils said No. The reasons for saying No are the
following: ' _
- Parents and Siblings (i.e.. brothers and sisters) are
illiterates "(pupils. from 11 schools indicated this)
- Only vernacular is used at home, or, only illiterates are in
"the house; (pupils from 6 schools indicated this)
.~ Cannot speak or has not learned English (pupils from 8
schools indicated this)
-- °° - Fear of making mistakes and shyness (pupils from-5 schools
feeme indicated this).
- .3 .~ = lack of English vocabulary (puplls from 3 schools)
;. -~ has no siblings to speak with
REEN - siblings are too young to speak English with (pupils from 3
R schools). ;
~--- . =~ friends do not speak English (pupils from 3 schools)
-- =~ parents do not encourage me to speak English (pupil from 1
school indicated this).

In comparmg urban to rural pupils, it was found that 26.6 percent of

: the, urban P4 pupils indicated that they enjoyed telling stories

==--~comparea with 14.3 percent of the rural/semi-urban pupils. In

L -x- answer to whether they speak English, 44.4 percent of the urban

puplls said they speak English compared to 14.3 percent rural/semi-
urban pUpIIS

o £ From the above analysis it can be concluded that most P4 pupils do

-'é-_;j-l_'_,,,not ‘speak English. Majority of them do not speak English for a

. - number of reasons as- indicated above. Even though this is the

. general situation more pupils in urban schools do speak English than
"._.-"_.thelr rural counterparts

- . . - -

-much"greater percent of rural pupils cannot speak Enghsh when
compared to’ thelr urban counterparts

WRITTEN =+ <2 S oE Do
ThlS part of the mterwew exammed puplls hablt of do:ng written
gxerc:ses in- -English at school and: at home: The responses indicated
h: ‘most P4 pup:ls do wntten exercsses at schoo! and at home

The_. esponses of the P4 pup:ls to the ltem on whether they take part
nfwntten exercises indicated that 98.3 percent of the pupils said
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they take part, while 1.7 percent of the pupils said they do- not take
part . One reason given by one of the 2 respondents for not taking

part was lack of exercise books. The other respondent did not give
any reason.

[ T R

~. The aspects of written exercise which the P4 pupils indicated as
: being done most frequently are spelling and dictation, composition,
comprehension, grammar, filling in the blank spaces, copying .from
: the chalkboard, sentence construction, story writing, writing of
i sentences, English structure and rhymes. Out of these spelling and
dictation, composition, comprehension and grammar stand out
1 -.- prominently with dictation leading followed by composition then
- comprehension and grammar. The pupils indicated that they enjoyed
spelling and dictation most, followed by composition and then
comprehension. One reason for enjoying spelling and dictation as
. stated by the pupils is that the teacher gives a lot of guidelines.
..-The aspect they found difficult was composition, followed by
: dictation and then comprehension. [t is likely that their limited
. ~vocabulary may be a big factor contributing to the difficulty in
composition. The order in which these aspects of English come with
regard to enjoying them or having difficulty with them does not
.~..make any logical sense. If composition is liked second,
_ cbmprehension third, then it is envisaged that comprehension would
4 _.0 . .r.-z.have.posed more difficulty than composmon However, the analysis
' dld not give this logical ordering.

With regard to written assignments 98.8 percent indicated that they
- do while 21.2 percent said they do not .Those who indicated they do
- not do written assignments gave the following reasons:
~There is no one in the home to rely on to give written aSSIQnment
_-ziz (pupils from 6 schools indicated this)
- -" --—’-Teacher does not give home work (pupils from 2 schools indicate
thls)

“o-lack of exercise books (pupils from 3 schools indicated ‘IhIS)

—

“‘No Ilght to study with (pup;ls from 1 school).

PR —

[N
-

L1

;Ihose who indicated they do assignments responded that the
;followmg give them assignments at home: '

7=Teacher (pupils from 5 schools)

Siblings or senior brother (pupils from 3 schools)

a“‘}!SS pupil who is a neighbour;

Te_e;cher at home and mother (pUpIIS from 1 school for each)

;__",J;comparlng the responses of urban pupils to rural/semi-urban
-pupils, it was found that 96.3 percent of the urban pupils indicated
j_‘they take part In written assignments while 98.9 percent of the
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rural/semi-urban pupils said the same. However, 92.6 percent of the

- urban pupils said they do written work at home while 74.7 percent
. of their rural counterparts said the same. While there is practically
- no difference in their first responses, they vary greatly in their

second responses. A greater proportion of the urban pupils do

- written work at home than their rural counterparts.

L’EVEL FIVE

' A total of one hundred and four primary five pupils were interviewed

Out of this number, 50 were from the urban schools whilst 54 were

_from the rural/semi-urban schools.

. . -

- "BEADING

:"’Tﬁe data shows that 30.0 percent of the pupils in the urban schools

read after classes as against 32.4 percent of the pupils from the

rural/seml urban schools. This shows that a greater proportion of

.-\-. -

the pupils from both areas do not read after classes.

The pupils who read after class claimed that they read materials

::::

;Magazmes newspapers and passages cop:ed from the primary

=':Ens_:;hsh Course Book 5 Those who admitted that they did not read

......

readmg books at home or they were engaged in many household
chores, or were compelled to sell wares after classes . These

reasons were common to both urban and rural/semi-urban pupils.

rban schools said there were no libraries in their communities
ompared to 70 percent from the rural/semi-urban schools.
owever, only 30 percent of the urban. pupils made use of the

braries while none of the 30 percent of the rural/semi-urban

_pdplls who. had libraries in their communities use them. Pupils who
:had " libraries in their communities but did not use them said they

u_j not do so.because the distance from their- Homes to the- library
/as.too long for them.to walk there. Others complained that they

ether had no money to register with the- llbrarles or_ could. not get

LR EELM

,tlme to go there.
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Twenty-six percent(26 percent) of all the pupiis interviewed in
level 5 indicated that they did not enjoy telling stories in English.
This group was made up of about 57 percent of pupils from urban and
25 percent of pupils from the semi-urban/rural schools.

Among the reasons given were :

.} - lack of vocabulary
=- fear of making mistakes

- - . shyness and

- fear of being ridiculed by friends.

) Again only 25 percent of all the pupils indicated that they spoke
.z~ English-at home with either their parents, friends or siblings. This
_included 50 percent of pupils from urban and 15 percent of those
: from semi-urban/rural schools,

-- Reasons which were given for not speaking English at home included

,.. Tack of vocabulary
- parent and siblings do not speak Engllsh at home

- fear of making mistakes and being ridiculed by friends, and
- shyness

. -.When the pupils were asked whether they enjoyed telling stories or
- not, only 18.9 percent of the rural/semi-urban pupils responded in

. <7z ther affirmative as compared to 56.7 percent of the urban pupils.

e Both the urban and rural/semi-urban pupils however, had the same
reasons for not enjoying telling stories. These were inability to

-~ @xpress themselves  well in English or speak the English Language.

.H_-wThey also either felt shy or feared they would be laughed at by the
other pUp(iS in the class when they made mistakes.

LA Half of-the urban. pupils claimed that they spoke English Language at
. -t _“Home compared to 14.9 percent of the rural/semi-urban pupils. All
.. . those who said they did not speak.English at home (50.0 percent

:from_urban schools and 85.1 percent from rural/semi-urban schools

;d:d not do so because they either could not express themselves well

m Eng!:sh due to !ack of vocabulary, or they feared they would make

_sc'hools who did not take part in written exercises. in classes, all the.
other students said they took part m class exercises. Those who did
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not take part in class exercises said they did not have exercise
i books to write in.

“¥" REPQRT ON INTERVIEW OF PARENTS/GUARDIANS

A total -of 441 parents/guardians who had their wards in the 14
~ schools covered by the study were interviewed.Table 53 presents the
_distribution of the parents/guardians by the schools and levels of

-~ 7 - their wards .
i+ The percentage distribution of the parents/guardians indicates that
;;ftbey were a fair representation of the pupils at the various levels,
: Generally, the interview sought to obtain information from the
.-..;__mgarents /guardians on the attitudes of their wards towards the
—~fstudy of English language at home and the contributions the parents
.7 /guardians were making to improve the performances of their wards
in the study of English language.

TABLE 53

- PARENTS/GUARDIANS OF PUPILS FROM THE FOUR LEVELS

P2 P3 P4 | P5 Total
6 6 6 6 24
:|Moree Methodist Primary 9 9 9 9 36
- | Nyinase " Catholic Primary 7 5 6 3 21
T - Aboom . 8 8 9 8 33
Archbishop Porter 5 4 4 4 17
i Atwereboanda D/C 9 9 9 9 36
H2 1 Swedru ADC Primary C 12 12 12 12 48
- § Sékyere Krobo D/C Primary 6 6 6 6 24
Mando D/A Primary 9 9 9 g 36
Nyankrom-S.T.M.A 6 6 6 6 - 24
{7 Mpohor Ebenezer Methodist 9 9-1 -9 9 36
< | Gomoa Brofoyedur R.C. 12 12 ]-9 12 |- 45
- 3} | Babinso -D/C Primary .9 |- &5 11 {-12° | 37
Old Daboase : -6 1. B8] B 6 | 24
TOTAL - 113} 1061 111 | 111 | 441

T percent 25.6] 24.0] 25.2| 25.2|100.0

et . ) ”h -
_?iff'l‘he mtemew focused on three areas - Readmg,,Orat and Wntten
: Eﬁgllsh :
118 -
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| READING
{. Pupils reading habit at home :
Table 54 presents parents/guardians responses on the question as to
' whether their wards read at home or not. The table shows that
. majority- of the parents/guardians reported that their wards

normally read at home. This positive comment runs through all the
- levels. :

TABLE 54
- SUPPORT GIVEN TO WARDS TO READ AT HOME..
. YES NO Total | .

I EVEL No [percent| No |percent ; Y : ) :
- 2 " 73 -84.6{ 40 354 {113
-3 67 63.21 39 36.8 1106
-4 75 67.5| 36 324 1111
5 78 | 70.5 | 33 29.7-1111
TOTAL 293 | 66.4 | 148 | 33.6 1441

- Parent /Guardians support to pupils

= Most- parents/guardians interviewed claimed that they “provided
: upport to their wards at home to facilitate their reading. They
i._:'hov\fe\arer gave varied and different fesponses as to’ the type of
_slpport given to their wards. Table 55 presents the responses of the
parents/guardlans and the frequency at which they occurred

Table 55 reveals that ma]or:ty of parents prowded support to their

-.wards. in the form of encouragmg them, superv:smg them and buy:ng '
3 study matenals for them.

b"m ni 11 I facilil L SR

ew parents who indicated that there were libraries _in their
communl’ues were in the urban ‘centres.’ LB T e

__:_‘ P -t [ R
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Table 55
SUPPORT GIVEN TO WARDS TO READ AT HOME.

Frequency |

Provide them with room and lantern

TYPE OF SUPPORT

Encourage them 238
Supervised them 134
Buy them study materials 180
Teach them (e.g. parents, hired teachers, etc.) 84
Prompt them {o study 46
Send them out to study with friends 8
Not .worried with home duties 16
Promised further studies 10
Punished for not learning -7

7.

Table 56 2.
CHILDREN S USE OF LIBRARY IN THE COMMUNITY
I 7 YES NO Total
1 LEVEL No |percent| No percent
G2, 15 | 133 | 98 | 86.7 | 113
SR . o 19 | 17.9 87 82.11 106
e 4 10 | 9.0 | 101 | 91.0§ 111
) e 17 [ 153 ] 94 | 847 | 111
: 61 | 13.8 | 380 | 86.2 | 441

Tai_aie 57. presents parents/guarmans responses on whether they
encourage their wards to use the library in thelr commumt:es or not
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TABLE 57
N PROPORTION OF CHILDREN ENCOURAGED TO

USE THE LIBRARY
YES NO Total
LEVEL No No
perce perce
- nt nt )
2 .3 16.7 | 15 83.3] 18 )
3 3 23.1] 10 76.9 ] 13 -
4 5 294 | 12 70.6 | 17
' 5 4 250 | 12 75.0 | 16
TOTAL 15 | 24.6 | 46 75.4 | 61 .

=-.As. can be seen from the table, majority of the few
-~ . parents/guardians who claimed to be sure of the existence of
. libraries in their communities did not encourage their wards to use
the libraries. Some of the reasons they gave for not encouraging

. their wards to use the libraries were that they had their own
' libraries at home, that they considered the community libraries to
"be "too far from their houses; that their wards read their school

;. books; that they could not afford~the registration fees for the use of

*_.the libraries and that they did not know the Iocauons of the
E :llbranes :

ORAL

Pupils’ expression at home Lo
. Table 58 presents the distribution of the responses of the
: parents/guardians on whether thelr wards speak English Language at

‘.~ home or not. The data shows that majority of the puplis do not speak
Engilsh language at home.

: Facmtles at- home

a_b!e 59 presented the drstnbution of the™ responses “of the

parents/guardlans as to the type of facilities they had at home that

encouraged their chIIdren / wards ‘to improve their oral language
k lis.
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‘ TABLE 58:
PROPORTION OF CHILDREN ENCOURAGEN
TO SPEAK ENGLISH LANGUAGE AT HOME .

: YES NO
LEVEL No |percent| No |percent|Total
.2 28 24.8 | 85 752 {113
3 33 | 31.1] 73 | 689|106
.4 32 | 28879 | 7121111
5 38 | 342 |73 | 658111
TOTAL |- 131 | 310 | 441 | 70.3 1441

Table 59 shows that majority -of the parents -interviewed had some
-7z facilities at home to encourage their wards to improve their oral
-~ -language skills. it is also significant that a substantial number of

", 7= parents did not have any facilities at all.

U ER T TABLE 59
£ % OF FACILITIES AT HOME THAT ENHANCE
e PUPILS' ORAL PROFICIENGY,

Zi_-TYPE OF FACILITY | FREQUENCY percent . OF|
PARENTS
RADIO 258 58.5
TELEVISION 136 30.8
.. | AUDIO CASSETTE 41 9.3
" {NOFACILITY 168 38.1

—_Puplls Use of facilities_at home
Mc_:st parents mtervnewed who clalmed to have facilities at home

hildren produced in English language. Some of the parents stated
pthat‘thelr wards were not interested in programmes on. the- radio.
ble 60 presents the distribution of the responses T -;’_ [
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W"others stated that their wards watched T.V..: Programmes “for s
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TABLE €0
. DISTRIBUTION OF PARENTS/GUARDIANS
BESPONSES ON HOW PUPILS USE FACILITIES

! ° *TYPE OF SUPPORT Frequency
5 _ |Listen or watch programmes in Ghanaian Language 124
Watch children,s prOgram in English on T.V 86
" |Listen to News 30
imitale and repeat words 26
Not interested in Radio programs : 134
. |Children do not _facilities ~j21
" .| Children play music on cassete in father's absence 8
i .
i NI
: 'WRI’FTEN
i

: . Pumls written assignment at _home
ltem 9 of .the parents/guard!ans interview gu1de sought to find out
"% whether .they encouraged their children/wards to do their written
e_lssignments given to them by their teachers at home. Table 61
i '._,,.'p_'rgagents the distribution of the responses of parents/guardians

S TABLE 61
L PROPORTlON OF STUDENTS ENCOURAGED
TO DO ASSIGNMENTS AT HOME.
YES ) NO
No |percent Ng percent| Total
97 85.8 |16 14.2 [113
886 81.1 |20 18.9 106
a5 18586 116 144 1111
191 82.0 20 18.0 {111
396 183.7 |72 [16.3 (441
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~ TABLE 62
) CHiLDREN/WAHDS ASS(GNED WRITTEN WORK AT HOME.
o YES NO
TEvEL [ No |percent] Nog |percentjTotal
2 60 (53.1 {53 {46.9 113
.18 56 |52.8 |50 [47.2 [106
|- .4 |61 - |55.0 |50 45,0 [111
|5 42 |37.8 [69 - |62.2 |111
TOTAL 219 |49.7 |222 }50.3 |441

If-is worthy to note that some of the parents/guardians stated that
tHey did .not give: the written assignmenis themselves but they were
" given by their chlldren in the upper levels to the children covered by
the study.

- Reasons for parents/guardians not giving written assignments to
their chlldren/wards -

~.Majority of the parents/guardians who indicated that they did not
,,gwe wriften assignments to their children gave the reason that they
"were illiterates. Others stated that they were always too busy to
help their children/wards In their studies. Few others stated that

: the children did not show interest or were truants. Yet, others said

they were too old to assist their children/wards in their studies:
. _Still others said their children/wards had no books at home and
._the!r parents had no money io buy-books for them to study. Others
_also said they thought their children could study on their own- while
.-others sald they had no light at home 16 make it possible for their

-________~ chlldren/wards to study at night. -

Provusuon of writing_materials at_home.
nZTable 63 presents’ the distribution of the _responses . of
_arents/gUardians by ‘the levels of their wards on whether they

4 b

*pry_vnde writing matenals at home for ‘their ch:ldren/wards
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TABLE 63
PARENTS AND GUARDIAN WHO PROVIDED
MATERIAL FOR THEIR CHILDREN AT HOME

) ___YES NO .
. L LEVEL No |percent} No |percent|Total -
- . T 1.2 100 |88.5 |13 [11.5 |1183

3 96 90.6 [10 g4 1106
-4 95 85.6 |16 14.4 (111
5 " |96 85.6 |15 13.5- [ 111
TOTAL ."}|387 |87.8 |54 12.2 1441

Table 63 shows that ’majority of parenis/guardians in the sample
indicated that they provided writing materials for their wards at

} home. This shows that parents/guardians are interested in the
education of their children/wards.

.. ».The few parents who did not provide writing materials for their
"'-_._-:.f_.'__ch!ldren/wards gave a number of reasons including the following:
- that 'they had'no money to buy the materials; .that their children
-, hardly do writien assignment at home; that they thought the children
" have enough tuition at school; and that parents are ignorant about
©=-= 7 Ts- fhe"need to provide those- materials. -

Géneral comments by parents/quardians:-
.+ xThe last item on the interview guide sought to elicit any general
'comment parents/guardians had on the education of their

“ch

lldren/wards A list of.the most recurring or promment comments
rowded below: :

. Pupi!s should be allowed to bring textbooks home to study

- Government should supply pupils with adequate quantity of
:_' textbooks.

Parents have no money to buy study materials for their

= children. Government.- should provide them. '
*Teachers should be more serious with their work.. They should
= give pupils more work to do at school and at home
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f. Pupils should be encouraged to speak English language at all

levels . :
% 'g. - Community libraries should be established in the various
communities for use by- children.
h.  Textbooks should be made available in the market and shops S0

that parents could buy them for their children.

{.v -The system of wholesale promotion for pupils should be given a
it eritical looks ;

i j.'= Each-school should have its own library so that pupils could
“ borrow books for study.
. Childrén.should be helped "after schcol hours through extra
e _"‘ classes especially in English. . :

“R71.% Discipline in the schools should be raised.

m. = : Pupils should be advised to refrain from wasting too much

_lime on playing and watchmg T.V. programmes which may

RN E T sorrupt thelr morais

INTRODUCT]ON

B

'3 ThIS “aspect of the; research dealt with the interview of pupils from
~}- primary 2 to primary 5. The pupils were from the 14 primary schools
*“seléGted from the Western and Central regions of Ghana. Four of the

.schoois are located in urban centres while the remalnmg ten are
47 located in’rural and semi-urban areas.

Thts “Féport deals with. Reading, Oral and Written Enghsh An
aﬁempt is made to compare the’ responses of urban and rural /semi-

! .responses




LEVEL. ™WO, .

1%

A total number of 112 level two (2) pupils were interviewed in all

. the- folirteen schools.
Tmrty-four percent (34 percent) of the pupils noted ‘that they read
“at  home or after classes. In both the urban and rural/semi-urban
schoofs' 67 percent of the pupils cited the.P2 English course Book as
what they read. For instance, all the pupils in schools. 08 (urban) and
03_(rural) said they read. the P2 English -book. .Ten percent (10
percent) of the pupils also. indicated that they read the letters of the
. alphabets or other written. materials. prepared for them by their
teachers .

! 'Majority of the pupils (that is 67 percent) howsver confirmed that

4 they did no reading at home. Fifty-one percent (51 percent)

¢ attributed this to the absence of reading materials such as books at

. home -This reason, it.is-t0 be noted, was cited in both urban and

-~ - 7 U0 geénmitturban schools.  Though some (10 percent) pupils .could not

,_:an_ttfy any specific reasons for their inability 1o read at home,

ot'h'ers especially those in the urban schools (01 and 09) revealed

' that they were always so much occupied with household chores like

_ herpmg mother to cook,” selling minerals (soft drinks) or running
- errands, that they felt tired and were not able to read.

1 The “above cleariy indicater that reading at home (after classes ) is
[ not a popular practice among the P2 pupils interviewed. Lack of
readmg materials and the fact that the pupils are always pre-

"‘x

5 d_esire to read.

Even where readmg is done, it is rarely dlversn‘led

;_h"ourse book if constant reading of as. many_ relevant
imatersafs/sources as possible can enhance English (reading)
profiolency then, the high peroent (65 percent) of P2 pupils .who

rarely read at home would possibly have their English proflcnency

iApart from indicating whether they read at home or not the pupils
‘lso were asked to name books that they had read, Twenty six (26
yercent). percent of the pupils-mentioned the P2 English Course Book.
7 percent ‘mentioned story books like ‘My Book of Bible Stories”
ABC -and General Information for Beginners’ and so on. | Fifly-six

‘eroent (56 percent) of.the- pupils however could not mennon any
book. This' firstly, might be a confirmation ‘of the fact that reading

>at: home- Is not consciously pursued by most pupils. Alternatively,
::L' er L L - . 127 |

-‘_,oooumed with other activities .at. home negatsve]y affect their

-
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" _ . the pupils’ inability to mention any book might be due to the fact

" that at this stage pupils find it difficult committing titles of books
“that they have read into memory.

!n addmon, the pupils encounted some problems when that read.

D!straotlons or interferences were cited by 4 percent of the pupils.

The major problems identified in both urban and rural schools

however, were the inability to understand what was read (in English)
) (41 percent) or to pronounce English words (33 percent). That these
‘ two problems were related, could be attrijuted to the-«fact that most
* of the pupils who cited one also cited the other ‘as a problem
(schools 01,05,09,10). Yet 25 percent of the pupils could still not
Ident:fy any specific problem when reading.

T

B

As to whether they had libraries in their communities, 2 percent of
'the pupils answered in the affirmative. These pupils were from
urban schools (01,08). The rest of the pupils (97 percent who were
from both urban and rural/semi-urban schools) said there were no
Iibrartes in their communities. Of those who said they had libraries
“int thelr communities one pupil (08 percent) mentioned that he had
_,stopped going to the library because he had no registration fees. 71
. percent of the pupils said they did not use the library because there
-was none in their communities, others (24 percent) said they did not
"’_’j use’ the library because they did not know where it was.

'\_

- TE it must be noted that apart from five pupils in two urban schools (01

L

;: and 09) who mentioned that besides the school their fathers or
- sisters gave them books, the rest of the pupils interviewed said that
they got books from nowhere,

_ORAL -
A_!l ‘the pupils interviewed in urban ,semi-urban and rural- schools
si ted that they did not enjoy telllng stories in English.

~h

‘S -----

\'l'l

u"'

i¢

“ji’the rural/semi-urban setting (04, 05, 11). Twenty-one percent
(21 percent) attributed. their inability to narrate stories in English

1;-'.. =2
H

-t%{the fear of. committing errors and /or lack of the -requisite

English vocabulary to express their views, These reasons were in

s £y

-;fact “cited in most of the . schools where the interviews were

—_,L

onduoted Twenty four _percent (24 percent) of the pupils in all the

b
_, e

oo d-;_':

%_

i‘:?o Qh pupils said they cou!d not narrate storles in Engl:sh some
-"‘*fsa:d they sometimes spoke Enghsh with thelr parents. or siblings.
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and rural} gave this response. The rest, that is 81 percent said they
_neither spoke English with their parents, siblings nor friends.

Apart from a pupil in one of the urban schools- (01} who said that he
3_,dld not speak English with his relatives/friends because he was not
. ~encouraged to do so, 9 percent of the pupils gave no apparent reason

_for not speaking English with their relatives, 12 percent mentioned

“the fact that most of their relatives were illiterates while 19
. percent atiributed it to the fear of being laughed at. As many as 54

pup:ls (48 percent of those interviewed) indicated however that

- thelr inability to speak English with relatives/friends could be
traced to the fact that only the vernacular was used during

" conversations in the home.

; _Wha’t is evident (from the foregomg) is that the pupils do not use
e Engllsh at home. Though some pupils in the urban areas claim they
sometlmes speak ‘the language with relatives this cannot be said to
N be characteristically unique to these areas as to present an obvious
.. point of difference when a comparison is made with the situation in
.the rural areas. Consequently, in both the urban and rural schools
o pup:ls do not consistently speak English. Factors like fear which has
_,,become associated with the tendency to make mistakes in spoken
Enghsh lack of the requisite English conversational vocabulary, the
__prevatence of the use of the vernacular (especially during
] conversatlon) as well as the absence of encouragement on the part
1. of sxgmﬂcant others (parents, siblings, friends, etc.) to motivaté or
urge the pupils on to speak English are thus common to pupils in both

oy t_he:__urban and rural settings.

~ WRITTEN'
Al but 2 of the pupils interviewed (that is 1 percent) said that they
took part-in English written exercises. The two who were from rural
;and,u semi-urban schools (03, 05) said they did not participate in
;wrltten exercises because their exercise books were missmg

Wlth regards to which English written exercises were frequently
“'d_org_e in class the pupils gave varied fesponses. Fifteen percent(15
‘gfc’ent) mentioned comprehension, 9 percent composition, 29

= percent.. copying, whilst- 33 percent also mentioned dictation.

3 lghteen percent (18 percent) of the pupils however, could not
9ment:on the exercises that were frequently done.

’PUEI]S were also asked to identify written exercises that. they
;enjoyed most. Three percent (3 percent), indicated that they enjoyed
*all;wntten exercises. Twenty five percent (25 percent) of the
'pupils said they enjoyed Dictation because to them they were- good

4129
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at spellings (e.g.. School 01); 36 percent of the- pupils mentioned
copying from the board, citing as their reason the fact that this
written exercise was very easy; 4 percent of the pupils mentioned
. composition without any apparent reason while 2 percent cited
: comprehension exercise because it helped them to understand the
- passages they read (e.g.. school 05). Twenty-five percent (25
- percent) of the pupils on their part could not mention (did not know)

. the written exercise that they enjoyed.
--:, Twenty two percent{(22 percent) of the pupils considered
- Comprehension as the most difficult aspect of written English
because according to them they usually did not understand most of
e the passages on which the exercises were set (schools 01, 02, 08);
+ 19 -percent said dictation was difficult while 4 percent mentioned
composmon Forty one percent (41 percent) of the students however

indicated that they did not Kknow which of the exercises were
! N difflcult

i avamism A ERerirdan Limnetnh  nand w

To explaln this situation it can be said that, at this level most of
-- the- pupils could not easily know the different aspects of wrttten
~exercise that they do in English.

[P P P

The pupils also mentioned that they wrote assignments at home.
o ~Howevcr, Sixty-three percent (63 perceni} of the pu.is stated ihat
“:théy wrote assignments which were mainly given by the teachers.
" On the other hand, thirty-six (36 percent) percent of the pupils also
sy expiamed that they were never given any assignments; that there
were no books in which to write in (6 percent), that there was
nobody to help them do the assignments (1 percent) or could not give
any specific reason (10 percent).
g lee the trend in the other aspects of English proflc:ency (that is
._rreadmg and oral) on which the interview was based, pupils in both
<:%the urban and. semi-urban/rural schools did not show any vivid
jdn‘ferences in their responses. They appear to be engaged-in common
“written exercises like dictation, copying and so on; have
dlff:culnes with .such aspects as comprehension, composition, and
so -on; and have most of their assignments given by the teachers

:.'...u_'—‘-'-: N '_ ) - - 130°




LEVEL THREE

.One hundred and four (104) level 3 pupils were interviewed in the 14

schools.
~}. READING _

.. About forty percent (40.4 percent) of the pupils said they read after
classes. This proportion was made up of 56.7 percent urban pupils
and 33.8 percent of those in the semi-urban/rural schools. Materials

_5._._re’ad by pupils in both categories included story books Pupils’
Reader 3 and notes or items copied from school.

The 59 6 percent ( of the 104 pupils) who indicated that they did not

., read . after class attributéd this to the following : lack of reading

_matenals pupils engaged on household chores, nobody to assist them
*;:.-.to read, and inability to read.

Pupils who claimed they did not read at home gave a number of

reasons. These included lack of reading materials at home and lack

_.of time because they were. often engaged in doing household chores.

. Others included the absence of people in their homes to help them
| : r_egd.

- cer g g ‘_'irheee who said they read were able to mention the titles of some of
the books. Some could not give any titles, however.

Chlldren who read at home sometimes met some difficulties; the
. __5;.-,“rr_x_ajor‘ ones being pronunciation problems , lack of understanding,
-inebility to recognise words and Interference ( e.g. noise ).

PLIDIIS responses showed that libraries existed in only 2
= cOmmunities; both were in the urban areas. Only 10 percent of the
oy puplls in these communities used the library.

ORAL

Only 42.5 percent of the pupils said they enjoyed telling stories. Of
th{s number 36.7_ percent were from the urban areas while 12.2
percent -were from the’ rural/semi-urban’ areas. About 36.7 percent
of the pupils from the urban schools spoke English at home compared
to_' 12 2 percent of the pupils from the rural/semi-urban schools.

-F__ear of making mastakes and being laughed at or ridiculed by their
-friends;
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- - -Parents and siblings also do not speak English at home.

WRITTEN
~zu; About 96.7 percent of pupils from the urban and 93.2 percent from
fzithe rural/semi-urban schools took part in exercises in class . All

~:zssthose who did not take part said they did not have any exercise
147 books.

ﬂ.‘- dlctatlon, o3

- s composition writing ;
w5 .- sentences completion- and
=#:-= + comprehension.

Trmd

,-- 1he aspect pupils claimed they liked most was dictation because,
! . according to some of them, it was easier and they obtained higher

i scores in it. /

% English composition seemed to be the aspect.of wrilten exercise
that the majority of the pupils found most difficult. They claimed
> that. in composition writing, they had to do oyal work first. Since

-jzl-ts:most of them could not make sentences on their own, thls aspect

“ipiwas very difficult for them.

About 83.3 percent of the pupils in urban and 58.1 percent of those
‘m. the rural/semi-urban schools indicated that they dld written
- gxercises at home.
3‘ Some of those who said they did not, stated that their teaohers did
>not give them any homework. Others said their parents were
" D:illiterates so they were not in any.position to assist them do their
“""written assignments,  Siill, some indicated they' did" not have
Writlng materials (exercise books) to do the wrltten exerc:ses in

B "A-’ '
nus

TN

S Ter gL

I hundred and . eighteen (118)- pnmary four pup:ls were
mterwewed on the three. aspecis of English Ianguage BoEe

READ!NG : : & s ornlvr o Tk e

‘The: : responses showed tha’c 48 3 percent of the puplls do not read at
me.: after classes. With- regard- to: urban: agamst rural/seml urban
p:ls, the data show that 55.6 percent 6f-the- (rban’ P4 pupils- said
read at home while 46.2 percent of the rural P4 pup;ls said_they
at home. ~The data indicate' that 44.4 percent and-53.8° percent
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of the urban and rural/semi-urban pupils respectively do not read
after classes.

- Those pupils who read after classes, said they read the .P4 English
..} Reader, Story books, class notes, newspapers and P1 and P3 English
- - textbooks etc. Pupils from 9 of the schools indicated that they read
from the P4 English Reader. While pupils from 4 schools indicated
they read from story books. From one or two schools pupils
.-indicated they read from P1 and P3 English Readers, Social Studies
‘and Science books. The following book titles were inxcluded in
those mentioned by pupils who indicated they read after classes.

_ .. ‘Building a House, “Looking after a Pet’, “Cinderalla”, “The Nose”
-~ UM UT “The “Farm”, “In the Home”, “The Kite and other Stories”, “Cock and
Hen”, “Mr. Gyebi”, “Mr. Kuma has Two children”, “The shy Fox and the

Red Hen", “The Greedy Boy”, “Peter and the Woli"," P4 English

m Reader“ etc. :

o=

-y

Most of the titles of the books named came from P4 pupils from
-+ Urban schools. Most of the pupils’ in the rural/semi-urban schools
"~ -z did not name any book titles.

“-. i:rom all the 14 schools, pupils indicated that they had no books at

vy

home for reading . Pupils from 3 schools indicated that they did not
have time for reading. After classes, they used their time doing
L ;;.‘hhousehold chores: selling kerosene, cooking meals. Respondents
5 i-from- 2 schools indicated that they had no one in the house to help
" .them in their reading. From a school a pupil reported that his
., mother did not allow him to read the book he had for fear of

R destroylng it.

-
e

-
;.

. A number of difficulties which make pupils not to read were listed.

Among the lot, difficulty in pronunciation of English words and lack
=.-.~ - of=understanding of English words and sentences were prominent.
P_up:ls from 12 out of 14 schools and 13 out of 14 schools indicated
these two difficulties respectively. Two other difficulties - which
came next were: Inability-to read; and Interference in the form of

PUpIIS from.4 out of 14 and-3 out of .14 schools mdlcated

= puplls in addition rural/semi-urban pupils tend to_ have the other
r:twot dlfflCU[tleS of mab:hty to read. Enghsh and- nonse unterference

f;there were libraries in thelr communmes

the remaining pupils
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. indicated that there were no libraries in their communities. In-other
- words only 9.3 percent of the P4 pupils indicated that libraries were
available in their communities while 90.7 percent indicated there
were no libraries in their communities. About 5.9 percent of the
pupils however used the library.
. In. general, therefore, there are.virtually no libraries In the areas
. ', sampled for the study,
- - With regard to urban and rural/semi-urban pupils, it was found that
. +40.7 percent of the urban P4 pupils indicated that there were
: . ° libraries in their communities while 59.3 percent said-there were no
libraries in their communities. When asked about whether they use
libraries, 25.9 percent of the urban pupils said Yes while 74.1
= - percent said No. With the rural/semi-urban pupils all of them (100
" pércent) said there were no libraries in their communities. All
“rural/semi-urban pupils, all of them (100 percent) said they do not
make use of !ibraries because they were not available.

< However, in the urban schools, pupils gave other reasons for not
usmg the libraries, some of which are:

- Father provides books at home

ii).-~ No money for transport to go to the library

ii} Pupil did not know the importance of making use of the library
Always engaged in household chores: selling in the market

Do not know the location of the library

i)-- Lost library card and stopped going to the Ilbrary

ii) Stopped going to the library because of distance.

' To conclude on the English Reading patterns of P4 pupils, the
1 fmdlngs show that their reading level is generally poor. A little
- more than 50 percent of them cannot read matertals m English. Even

'g!asses the difference between them and the rural respondents is
hot=much. Most titles of books read by P4 pupils were given by

pup:ls in urban areas. _Among the difficulties which contributed to
Jack: of reading, lack of understanding words and sentences, and
diffxculty in pronunciation of English words dominated. Other
'dlﬁzcultles mentloned by rural pupzls are inability to read, and noise

terference

aé't_éﬁ'eral, P4 pupils are not used to’ libraries. : Apart' from the one
urban. school where all.the pupils indicated there is a library in their

2t 3.:9»

cgmmunlty and majority of them indicated they use the-library, all

thézpupils In the other schools {mostly rural) indicated there are no
llbranes and therefore they do not.use libraries. In urban areas

13%
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where there are libraries, pupils gave some other reasons why they
. .do._not use the library. These included long distance from home or
- - school, household chores, etc.
‘ORAL
- == Besponses on Oral English indicate that most P4 pupils could not
speak English. When asked if they enjoy telling stories in English,
16.9 percent said they do while 83.1 percent said they do not enjoy
1 telling. stories. The pupils indicated a number of reasons:why they
do- not enjoy telling stories in English. The outstanding ones are:
.5 ~ |) - Fear of making mistakes and being laughed at (pupils from 9
At < schools indicated this)
u) - Lack of sufficient vocabulary and inability to speak the language
*: (pupils from 7 schools indicated this).
m) Inability to pronounce English words (pupils from 4 schools
- & indicated this-)

LY

T :v) Shyness to speak the language (pupils from 3 schools indicated
| this).

+_ When asked directly if they speak English 21.2 percent (i.e.. about 25
- out of: 118) of the pupils said Yes; while 78.8 percent (i.e.. 93 out of
118) of the pupils said No. The reasons for saying No are the
foi[owmg

AR - Parents and S8iblings (i.e.. brothers and sisters) are

U “illiterates (pupils from 11 schools indicated this)

: - Only vernacular is used at home, or, only illiterates are in

~mi s o the house; (pupils from 6 schools indicated this)

‘ - Cannot speak or has not learned English (pupils from 8

13zt schools indicated this)

. = Fear of making mistakes and shyness (pupils from 5 schools

:;-;-_;mdlcated this).

,:-Iack of English vocabulary (pupils from 3 schools)

» schools)

. =:friends do not speak Engllsh (pupils from 3 schools)
B ' ‘parents do not encourage me to speak English (pupil from 1

:ng_iji'bans P4 pupils - indicated that- they.: enjoyed tellmg stories |
p ed wuth 14.3 _percent ; of- the rura!/seml urban pupils. In
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pupils said. they speak English compared to 14.3 pergcent rural/semi-
urban pupils.

.. From the above analysis it can be concluded that most P4 pupils do
not speak English. Majority of them do not speak English for a

- number of reasons as indicated above. Even though this is the
general situation more pupils in urban schools do speak English than
their rural counterparts.

A much greater percent of rural pupils cannot speak English when
compared to their urban counterparts.

WRITTEN

This part of the interview examined pupils habit-of doing written
exercises in English at school and at home. “The responses indicated
that most P4 pupils do written exercises at school and at home.

~zexThe responses of the P4 pupils to the item on whether they take part

"2z in written exercises indicated that-98.3 percent of the pupils said
they take ‘part, while 1.7 percent of the pupils said they do not take
part . One reason given by one of the 2 respondents for not taking
- part was lack of exercise book. The other respondent did not give
¥ any reason.

2 - S
.":_-.w?

ik .iThe. aspects of written exercise which the P4 pupils put down as

"~ being done most frequently are spe[lmg and dictation, composition,
‘comprehension, grammar, filling in the blank spaces, copying from

the chalkboard, sentence construction, story wriiing, writing of
sentences, English structure and rhymes. Out of these spelling and
dictation, composition, comprehension and grammar stand out

_ prominently with dictation leading followed by composition then
-.-;_:;‘s.-‘ :comprehensxon and grammar. The pupils indicated that they enjoyed
spelhng and dictation most, followed by composition and then

comprehension. One reason for enjoying spelling and dictation as
stated by the pupils is that the ieacher gives a lot of guidelines.
The aspect they found difficult was compos:t:on, folowed by
dlctat:on and then comprehensuon lt |s likely thezr lack of

make any logical sense. i composition is liked second,
comprehenswn third, then it is envisaged that comprehension would
!j_a\_re~ posed more dn‘flculty than composnt:on However,. the analysis

136
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- With regard.to written assignments 98.8 percent indicated that. they
do while 21.2 percent said they do not .Those who indicated they do
not do written assignments gave the following reasons:

'+ ~There is no one in the home to rely on to give wrilten assignment
.z = (pupils from 6 schools indicated. this)

.; -Teacher does not give home work (pupils from 2 schools mdlcate
~~=-this
-Iack) of exercise books (pupils from 3 schools indicated this)
-No light to study with (pupils from 1 school).

Those who indicated they do assignments responded that the
following give them assignments at home: :
-Teacher (pupils from 5 schools)

-z -8iblings or senior brother (pupils from 3 schools)
"k -3 JSS pupil who is a neighbour;
l,-_Teacher at home and mother (pupils from 1 schocl for each).
;-';;ﬁln comparing the responses of urban pupils to rural/semi-urban
. --pupils, it was found that 96.3 percent of the urban pupils indicated
--...they take part in written assignments while 98.9 percent of the

. =artural/semi-urban pupils said the same. However, 82.6 percent of the
. s=wiz urban pupils said they do written work at home while 74.7 percent
;. of: their rural counterparts said the same. While there is practically

"-_ no: difference  in their first responses, they vary greatly in their

-‘.=".second responses. A greater proportion of the urban pupils do
<< written - work at home than their rural counterparts,

P -

LEVEL FIVE
A iatai of one hundred and four primary five pupils- were interviewed.
““Out of this number, 50 were from the urban schools whilst 54 were

_read after classes as agalnst 32.4 percent- of the pupils-from the
rural/seml urban schools.- This shows that . a greater- propomon of
the‘pupnls from both areas do. net. read after classes




reading -books at home or.they were engaged in.many household
- chores, or were compelled to sell wares after classes . These
reasons were common to both urban and rural/semi-urban pupils.

. Recounting the difficulties that they had in reading, all the pupils
" Tgaid. they found it difficult to recognize words and pronounce them
wel! They also had difficulty in understanding what they read.

R

& a2
‘.‘a

"On the availability of library, 50 percent of the pupils from the
“urban schools said there were no libraries in theitr communities
'compared to 70 percent from the rural/semi-urban schools.
~However, only 30 percent of the urban pupils made use of the
_!lt_)ranes while none of the 30 percent of the rural/semi-urban
““pupils who had libraries in their communities use them. Pupils who
had libraries in their communities but did not use them said they
 did not do so because the distancg from their homes to the library
. .was too long for them to walk there. Others complained that they
-=“gither had no money to register with the libraries or could not get
' _'ti'r'_ne to go there.

t
=

P
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~ORAL

Twenty six percent{26 percent) of all the puplls mtemewed in
. :-.level 5 indicated that they did not enjoy telling stories in English.
- e -=:--.fl-.~--‘ This. group was made up of about 57 percent of pupils from urban and
: ~25 percent of pupils from the semi-urban/rural schools.
-~ Among the reasons given were :
- lack of vocabulary
- fear of making mistakes
_-' shyness and
_ - “fear of being ridiculed by f{riends.
_Agam only 25 percent of all the pupils indicated that they spoke
TS Enghsh at_home with either their parents, friends or siblings. This

_‘_’-i'mcluded 50 percent of pupils from urban and 15 percenti- of those
from semi-urban/rural schools.

Re asons which were.given for not speaklng English at home mcluded

/hen the pupils were asked whether they enjoyed telhng storles or
not; only 189 percent. of the rurallseml urban. puplls responded m

2| Both the urban and rural/semi urban pupils however ‘had: the same
'reasons for not enjoying teihng stories. These were. inability to

138
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- express themselves  well in English or speak the English Language
.They also either felt shy or feared they would be laughed at by the
other pupils in the class when they made mistakes.

##a: Half of the urban pupils claimed that they spoke English Language at

i»ei home compared to 4.9 percent of the rural/semi-urban pupils. All

those who said they did not speak English at home (50.0 percent

' from urban schools and 85.1 percent from rural/semi-urban schools

: - did not do so because they either could not express themselves well

- in* English due to lack of vocabulary, or they feared they would make

. mistakes for their siblings and. friends to laugh at them. Others also

- said the people in their houses, that is, their parents and siblings

~could not speak English so they could not get people to speak English

wnth

ST WRITTEN ‘

.’.Wllh exception of 2.7 percent of pupils from the rural/semi-urban

“:z» schools who did not take part in written exercises in classes, all the

- other students said they took part in class exercises. Those who did

not take part in class exercises said they did not have exercise
books to write in.

e wmiT
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TEACHERS' INTERVIEW REPORT

. INTRODUGTION:

" Fourteen teachers were interviewed across sites using structiured
. _mdiwduahzed face-to-face interview approach. Questions on the
i 2+% Interview” Guide covered -3 areas of interest, namely, reading, oral
andzwritten- aspects of English -Language instruction at the Primary
school level. On each aspect, teachers were asked to react to 8
quéstions. These questions were posed with the intent to illicit
tdachers” responses -on’ the kinds of instructional strategles they
employ in the teaching of the 3 areas of English, their reasons for
ch;osmg the methods used and to report any attendant difficulties
*ountered A discussion of the analysis, is presented below. -

LI tal i

uséd..zn teaching - Enghsh readmg Model readmg was used. by 28.6
of the teachers, Phonic method (14.3 percent), and Flash
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cards (21.3 percent) The rest were explanation.of words before

reding (21.3 percent). and description of pictures accompaying
lessons followed by model reading (7.1 percent)

-2 Model reading o
=:3Those who used this method usually had the teaching of new and
= unfamiliar words pronounced and explained first. The new words
having been written on the chalkboard. The children then read
directly from the textbook. In the event of insufficient textbooks,
--=these passages were copied on the chalkboard. However, the teachers
-who used this method complained that inadequate textbooks made
! .the, teaching of reading very difficulty . Hence the teachers go round
this problem by copying full passages on the chalkboard in order for
all -the children to get access to the reading passage.This always

yyaeted time and ate into the time allotted for the actual reading.
-+ exercise

"Elash cards-
Those who used this method complained that there were no
textbooks thus losing the- chain of following up the flash card
. ~ =vocabulary to text. The effectiveness of this method in most cases
:.—was marred by the largeness of the classes, thus disallowing
”greater individual participation. However, those.teachers who used
: this'method insisted that it enabled children who were weak f to

Iearn to read, quite easily and so the method was appropriate.

-
P =t I

Pictere Description
, The feechers who used this method agreed that Flash Cards could

_.also be used. They complained of insufficient funding to effect their
= aiF, choice of method. They however, suggested the use of drama to

l;)!_ejw or unfamiliar words were written on the chalkboard. - The

desired sound was then modeled by the teacher. The teachers felt
hIS method was effectwe except for large classes where there

e responses were as follows :
1) Modeling . 5

N
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i) - Conversation and Chain drill 2
iii) Questions and Answers 4
iv) Story telling 3

' In_modeling, the teacher's sentences were repeated by the class
-+=zsince most of the children could not express themselves on their
- . own. However, large class made the monitoring of the progress of
. = individual children difficuit.
s+ Chain drill and use of rhymes helped children to become conversant
“-"-*5 with oral English. Yet still some children had difficulty in
: speaking English using this method and the teachers had not also
thought of any other approach.

The conversation method was used SImply because according to the
teachers it had been prescribed by the syllabus suggested by the
Ghana Education Service. Since most of the children could not
express themselves this method was ineffective.
nversation an hain Drill
L 3 Those who indicated chain drill as a method of teaching oral English
T craud it helped the children to become conversant with spoken
. -_;;-'-é ---_Enghsh They had difficulty though thh this method but could not

- -
r

:Q"uggjlgn and Answer method.
".Teachers who used this method said they did so because of lack of
teaching aids This method was easy to use but they also felt role-
L p!aymg -would be a better method.

'1‘::§::4_.::.¢;0nly 21.3 percent of - the teachers had thought of changing the
~_existing methods to make them more effective whilst 71.4 percent
'-of -them had not thought of any. methods yet while the others did not

3
-
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Predominantly teachers used Filling-inthe blanks approach
usually after oral discussion.

. - All.of them thought this was the easiest way of getting children to

_ .--write meaningful compositions. Only in one case did the teacher

.- - 'say there were no problems. The problems the rest faced were

;. mostly inability to identify the appropriate words to be used. Some
“of them suggested using modeling

~- Modeling: 7

“Thesé teachers said they would copy whole composition for children
to ‘copy outright into their exercise books. sometimes the children
take this copying assignment home. Even with this the teachers said
the children’s work was too poor.

Substltutlon Table: L2
All of those who used substltutlon tables argued that their method

was very good and that it was a very effective way of preparing
children for writing full composition.

All teachers had encountered some difficulties however with the

- method - while half of them had not considered any new methods of
iz.Jearning to write composition. These offered suggestions such as
-gomg back to remedial work in level 1, copying work for children 1o
1.22go; home and rewrite, modeling for chlldren the need to take pains to
_.j " explain things to children very well etc.

|‘|'

‘:.LE\!EL THREE

READING

Ma]onty of the 14 teachers did not state any specn‘lc methods for
teaphmg English reading at level three. Rather, they described the

teps they took in feaching it. All of them used Various approaches
-were, used e.g. the use of Flash Cards, Word Cards, Writing of key
words on chalkboard to introduce any unfamiliar words in the
passages to pupils etc.

Puplls were assisted by various ‘means o learn the pronunmanon of
_the‘ key -words; the meanings of words being given by the teacher.

Some of the teachers then assisted their pupils to use these words
inisentences on their own.

FEL RIS ¥4)

approaches they used in teaching English readlng The reasons given
mcluded :

Sever_al reasons were .given- by the teachers concernmg the
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(i). Helping pupils to identify and pronounce key words well;
(i) Promoting pupils’ understanding of the passage read;

,-The teachers stated that they often met some difficulties while

- -z using the said methods. Some of the pupils could not recognise

=+ - either letters or words, others had difficulty in pronouncing certain

-~ words. Two of the teachers observed that the methods they used
involved much time and were also tiresome.

On the use of other steps or methods, 28.6 percent of the teachers
«-., said the use of flash cards could help. However, half of them had not
- 1hought of any other methcds yet.

Those who suggested alternate methods were of the view that those
methods might be more effective than what they were currently
usmg but they had not tried them.
ORALENGLISH ,
The aspecis of oral English taught at level three were
conversation, story telling, rhymes, language games and
; picture description
ln teachmg any of these, the teacher generated the oral discussion
3 *or ‘provided the necessary environment for the pupils to talk. In
= ¢ teaching picture description for example, the teacher provided the
.picture and posed leading questions. He then helped the pupils to
describe the picture the way it was. In story telling, the teacher
. first told the story and allowed the pupils too to tell theirs. '
All the 14 teachers were of the view that the various
methods/steps really helped the pupils in their oral work. They
promoted pupils’ competence in oral English language.

_ﬁ_-‘-._: wp
- -’—.A'.J"

".'.

msteps/methods They include pupils inability’ to understand the
teacher sometimes, inability to. form their own sentences and

moee B

hyness on the part of others.

cjramatlzatlon by the pupils.-

*Those who gave the alternate methods felt they wouid help the
puplls in thelr oral language

WRFITEN ENGLISH
'i_‘hel‘vanous aspects. of written English taught af levél three- :ncluded
dlctatlon, grammar, .composition, comprehensmn and sentence

complet:on (fill-in-the-blanks).
143-

However, numerous problems were encountered in usmg these’
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All the teachers indicated that they normally did very vigerous oral
... work with the pupils first. Correct responses from pupils were
- -.usually written on the chalkboard. The class was then drilled orally

-1, after which the pupils were asked to write what had been written on
the chalkboard into their exercise books.

Accordmg to the ieachers this approach enabled the pupils 1o do very
effec’nve oral work that always preceded the written assignments:

-The teachers indicated that they often met encountered difficulties.
Some of these were:

1. - Pupils’ inability to read words from the board;

",“:.2._, Pupils’ inability to construct their own sentences during oral
- work.

. 3 Low level of English proflclency by rnajor;ty of the puplls

L

AII the teachers s&tated that they had not considered any other
methods of teaching written English more effectively.

- -5.' 1
v

v LE‘;!EL FOUR

READENQ
On organizing teachers’ responses given on the interview items, 4

; categories of methods for teaching English reading to the pupils
emerged

-iwere then drilled in the. pronunciation of these key words followed
pyq pattem reading of the sentences, first by the whole class and
then Dy some appointed. individuals. This- method seemed to be
’popular with the teachers. -Analysis of the data shows that  57.1
"ercent of -the teachers subscribed to the use of this instructional
strategy, though sometimes .with little. variations which- may- involve
the use of flash cards. - These teachers argued that the method was
;su:table for teaching- English .reading in that it enabled them to _
“clrcumvent the problem of the lack- :or madequacy 'of textbooks.
T ey;-_&.however, indicated - that = the - pupils-: had - diff!CUlty in
1 ecognxsmg words - either. from the: chalkboard or ﬂash cards -

Bt
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lAigother method descnbed consxsted of the teacher putting the class
_mtowgroups and giving each: group a textbook.” In some oases group
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. leaders.. were. appointed. - On- treating -pronunciation- of key words
._“elther from the chalkboard or by using flash cards, pupils then
. Lproceed to read on group basis. Twenty-one percent of the teachers
" ., used this method in teaching reading.in class.. According.to them, it
" énabled them to .overcome the problem of inadequate textbooks and

. in addition enabled the pupils to learn from one another.. However,
- - they noted that pupils found it difficult to identify printed words in

. textbooks and the words in general.

-, The third. category described- consisted- of the use of flash cards.

- “Pronunciation of key words was treated using the cards. The

12 passage was read through by the teacher and then by the class
followed by appointed individuals. The passages were read from the

) chalkboard or -texibooks if available. Fourteen percent of the

 teachers used this method. According  to them this teaching strategy
.'had proved useful”. = Among the difficulties mentioned were poor
foundatlon of .pupils in English which required that: they spend a
longer time 'on a particular unit,

'
‘u

The fourth category of teaching method which was used by 7.1
- percent of the teachers was picture description . A -picture on the
- passage to be read was first discussed with the pupils before the

_.-7z: passage was read. Teachers claimed that the method promoted

RN understanding of the passage which the picture depicted.

= ;..','

L ORAL ENGLISH
Under this section, the instructional strategies described- by the 14
“f{eachers were as varied as the sites visited. However, one thing
' was common to all of them: the teachers attempted to engage the
s4-pupils In one- form of conversational discussion or ancther. For

wllech pupils responded individually, sometimes, -by reading writien
ans'wers from the chalkboard or textbook. Anothér common feature
vga_s sentence construction by pupils using words prov:ded or
WWrttten by the teacher on the chalkboard

T ol SR

language games, dramatization and lip and tongue movement. They
,‘asserted that  the. methods .helped . the.. pupils to speak’ English

-Byrusmg question and answer method, - they noted that it enabled
‘lgem to detect difficulties each child. had in expressmg himself or
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luently, increased- their vocabulary and improved on their grammar.-
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.~ herself and provided them with the. opportunity..to. give immediate
. ~. remediation, They also noted that even though the methods
encouraged pupils to speak English some of them still found it
difficult to talk when spoken to. In addition, some of the pupils
wniwere forgetful and quickly forgot the correct expressions to use as
--_and when it was required. Twenty-nine percent of the teachers
__ stated that they used a method which involved writing words on the
_._-.;;_chalkboard, teaching the pronunciation of the words, explaining them
:and asking the' pupils to identify letters in each word, Pupils were
then asked to use the words in sentence construction and to
~ ~demons’tra’te the meaning of each word used. Examp!e a pupil who
., made use of a word like “sleep” would have to lie on his or her table
as a demonstration of the act of s!eepmg

-

a LIS b et L e, T

; . The teachers who used this method said that they supplemented

__._:_these instructional strategies with picture description and teacher

- demonstration. They also suggested the use of poems and rhymes as

methods which could be used to encourage pupils 1o speak English.

Some of the teachers believed that shyness and forgetfulness were

- factors that prevented. some of the pupils from expressing
themselves in English.

; _:,_4 One teacher mentioned that he used.the phonic method in- teaching

: ~-=Oral -English. The steps constituting the phonic method,. he- claimed,

- Es depended on the topic under consideration.- According to him, the use

% 'of this method encouraged the pupils to speak English. However, the

““tendency for pupils to forget expressions learnt contributed to their
mabrllty to speak English.

g ‘:. One other teacher stated that he used the Direct method for teaching
,._g-,Oral English. This method consisted of writing simple sentences on
w2ihe, chalkboard and explaining them through demonstration. Pupils
<were then asked to construct their own sentences based on the
ectxvrty demonstrated. The reason given for using this method was
that it was ‘recommended by policy”. He explained, however, that

_puptls find it difficult to pick English expressrons through the use of
s, method.

Ora] treatment of comprehension questions copied from texibook
_qr_;to the chalkboard, picture. description carried out by pupils with
the' assistance of the class teacher and the use of P.3. English
Wgrkbook were three different methods used by 21.4 percent of the
3H_;eachers in teaching oral English. . Even though all of these methods
“’.z..were thought to promote speaking of English among pupils, it was

e alrzed - by the teachers that children found "it so difficult
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.expressing themselves in" English that some’ of them had a tendency
e ~0f resorting to the use of the Ghanaian language.
) WRITI’EN ENGLISH
P The data -revealed that written. Enghsh in P4 was taught mainly
3.,through written exercises on dictation, composition and
-+ comprehension as well as filling in of blank spaces left out in the
== Structure of sentences written on the chalkboard. In certain cases,
.. z:z pupils were asked to complete written exercises given at: the end of
+ passages/units studied. Invariably, these exercises were preceded
by oral -discussions and then written on the cha!kboard for puplls to
4 copy into their exercise books.

—:«'

i\

Lo 'l 3y

'.-_:maoomposmon writing, offering of written answers to comprehension

.z questions, writing of some selected words dictated by teachers
.. -zzefrom written passages on the chalkboard and filling in the gaps

;- wzCreated in sentences with words supplied and written by the .teacher
"%on the chalkboard. These teachers felt that the written exercises
srzidone by the pupils tend to. enhance their understanding of passages
“treated, -increase their vocabulary, encourage them to describe
=.things and improved upon their spelling ability. Among the
difficulties they encountered were poor spelling ability of some of
fhe pupils and the indbility of others to read. They complained
that frnquent wrltsng of passages/exercases on the chalkboard for

A method 'which consists of copying of sentences from the textbook
- onto the chalkboard, identification of letters in each word by pupils,
pr!anatlon of meanings of words, d:scussnon of sentences and

5 English Readlng Iessons in P5 were mamly readmg aloud”.- "All the
'_“"",,5?"':

r%}»gfteachers interviewed indicated that they used this . method in
i-vanous forms;. either chorus or individual reading.
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Half of the teachers used all or some of the exercises involving -




Only 28.6 percent of the teachers used silent reading in addition to

reading aloud. The lessons started with the teacher copying new and

or. difficult words in the passage onto the chalkboard. About 29

- percent of the teachers indicated that they copied out a whole
. passage from the textbook onto the chalkboard due to lack of

sufficient textbooks to go round the pupils. The ieacher treated

pronunciation and meanings of the new and or difficult words, and
, Quided the pupils to use them in sentence construction

) Spelling drills in the words were given and this was followed by
dictation. Model reading was then given by the teacher, and pupils
.~.were then called to read-aloud individually or in chorus. With the
teachers who used silent reading in addition, to reading aloud pupils
. were allowed between 10 to 15 minutes silently after the teacher's
. .model reading after which reading aloud was done .
.. Agcording to the teachers, reading aloud enabled each pupil to get
' the chance to read to the class and helped them (the teachers) to
- -identify pupils who could not- read fluenily, and thus needed
= remediation. It also promoted effective pronunciation and
. .understanding of unfamiliar words. Model reading helped the pupils
to follow a paitern of good reading whilst silent reading helped
i . them to be acquainted with the subject matter.

H R

Apart from 21 percent of the teachers who didn't have any

-~d|fﬂcult1es with their methods of teaching the others indicated that
they encountered some difficulties. Pupils could not read fluently
~and most of them traced words while reading. Some pupils even
found it difficult identifying new words that had been treated.
Copylng of passages onto the chalkboard was tiresome and time-
,consummg yet this had to be done since pupils did not have any
. textbooks., One teacher indicated that he had 5 textbooks for 35
. pupils, while another had 3 for 68 pupils.

:: During silent reading some pupils moved their hps and made noise

while others looked through their books absent-mindedly, litile

Priae

éccounted for 429 percent while’ 7.1 percent wished the textbook-
"‘pupll ratio would increase to make it possible for pupils to read

dl_['ectly from the textbooks instead of the chalkboard About 43
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The teachers felt the methods were effective. According to them,
_ flash cards were less costly and could be replaced easily . Pupils
.-.could thus send them home to practice with . This way, pupils
.would be conversant with printed material and or characters which
!_-.we're usually different from what the teacher wrote on the

.. chalkboard.

" ORAL ENGLISH
-Oral. English was taught through dialogue,- picture description, story-
_,telling, conversation, questions and answers and discussion.

-:Z_ Forty—three percent of the teachers used the question and answer

'-;:cmethod Fifty percent used conversation and other methods, while

~istory-telling was used by 7.1 percent of the teachers. Discussion,
dialogue and picture description were used with some of the

: methods mentioned.

...Seventy-nine percent of the teachers observed that these methods

-~ promoted fluent oral expression; 14.3 percent indicated that pupils

-; learnt best by doing while 7.1 percent gave no reason for the choice

. ,-z‘._:o,f ‘method.,

- .t—..- - "‘f\

:.-Twenty-one percent of the teachers did not have any difficulties
. with. the methods they used while the other teachers indicated that
[ack of vocabulary on the part of the pupils made it difficult for
them (the pupils) to answer questions put to them, and if they did
_answer at all, some of -them mixed up English with the local

;_;;‘_la_lnguage. Other pupils feared or felt shy of making mistakes and
thus atiracting laughter from their colleagues.

...‘\

-

- _..,,Other methods/steps identified included poem recitals, rhymes,

" songs, prayer and recitation of the national pledge or. singing the

'n_,_-:_.__;:_;n@ﬁonal anthem. Teachers also wrote short conversation sentences
s for: pupils to read in pairs. According to the teachers these methods

had helped majority of the pupils to be able to feel free to talk; and
also encouraged them to participate in class exercises.

WrTEN ENGLISH

Thréee teachers could not describe the. strategies they used although
__.,,allf ‘of the 14 teachers indicated that they taught some or all of the
5 followmg comprehension, composition, dictation and writing. Sixty-.
fpur percent emphasised composition while wr;tmg was talked
about by.-only 21 percent of the teachers.

......

the chalkboard - example: ‘MY FAMILY'. The teacher d scussed the

et
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topic with the pupils, whose contributions. were then. written on the
- chalkboard. The teacher then organised these contributions into
suitable essays and asked the pupils to copy them into their exercise
books. Sometimes, ceriain words were left out for the pupils to

supply them. At other times pupils were asked to write the essays
on their own after the class discussions.

Writing lessons sometimes entailed the teacher copying a sentence

from the English textbook onto the chalkboard and asking pupils to
.- - copy them 4 io 6 times into their exercise books after the teacher
== had read through the sentences with the pupils. )

-With comprehension, the teacher copied a passage from the English
text- onto the chalkboard and read through with-the pupils. Pupils
~r-~were then asked to read the passage silenily from the  chalkboard if
1::textbooks were not sufficient to go round. The teacher wrote
~-= questions about thHe passage on the chalkboard and having discussed
- them with the pupils, asked them fo answer the questions into their
exercise books.

. The teacher conducted dictation by first writing se!ected words on
_-.‘:‘_Tthe chalkboard drilling puplls on the spellings of .the words, and
books as the

words were mentioned and erased in tums.

chordmg to the teachers, they taught writing to help pupils
- - improve on their writing skills,. and also as a way of getling them fo

be familiar with words they encountered in their reading and
comprehension lessons.

"::;l-'ﬁ'ay also indicated that comprehension was taught to help pupils to

read with understanding, while. composmon also gave them an idea
L on. ‘how to. write out a topic. . '

ThE Ly :

The: main difficulty identified by teachers was the inability of
pup[!s to understand what they read. Others added that puplls wrote
;ry slowly and thus, made class progress rather slow

oz Other methods considered by some of the teachers included making
pas;.sages for. pup:ls to copy .where. textbooks were not sufﬂcnent to
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Seventy-nine percent of the teachers could not assess the
., effectiveness or otherwise of their methods, while the remaining
sa:d their pupils were improving.

S HEADTEACHERS' INTERVIEW REPQRT

-_‘_'.-_ T ehin

wA :total of 14 headteachers from the 14 schools used in the study

.- -""1 ot

= were interviewed on a 23 item interview- schedule. Their responses
have been summarized and discussed as follows:

.“-, . S

oy
AT e s
-

ar T~
--,{..‘::’4, P

ik ;&Tgaghtng Periods _For Enghgh Language

- The first item sought information on whether the teaching periods
al!otted for English Language were adequate. About 57.1 percent
_,,_[e_sponded yes while 42.9 percent said no. Table 64 gives the hours

-';:5,_._- per week according to the individual schools.

" F_Fom Table 64 it is clear that the number of hours spent in teaching
"~z English each week in the individual schools differed widely. it

~ 7 ranged from 10 hours per week in Nyinase Catholic Primary 'B,’ to 2

.- hours per week in Moree Methodist Primary School, both being rural
bhoo!s Both rural and ruban schools varied in the number of hours
spent in teaching English. The factors that contributed to this wide
g_rlation were not known. But one thing was however clear that the
*schools that had 4.5 hours or less a week conSIdered it inadequate

for the teaching of English.

-ﬂ_ﬂ--The table also shows that the number of hours per week spent in

.5 teaching English was either the same from P2 to P5 or decreased

S

: slightly from P2 to P5. Since officially English has to be used as a

medium of -instruction from P4 upwards one would have expected
.that more English language periods would have been allocated to P4

f_g Enghsh Language Skills.- However 21.4 percent made a strong case
h att their teachers stuck to times stated on the time table.
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TABLE 64
s+ . ENGLISH PERIODS PER WEEK PER SCHOOL IN HOURS

<te T v Classes
RO NG P2 P3 P4 P5
- | NAME OF SCHOOL hr/week | hr/iweek |hr/week |hr/week
Nyinase Catholic Primary B|{10 11 10 10
- | Nyankrom Primary -9 -9 9 8. ..
** [ Sekyere Krobo Primary 8 8 7 7
Swedru ADC Primary 8 8 7 - 7
___|Alwereboanda Primary 7 6.5 5.5 5.5
" |Brofoyedur Catholic Prim |5.5 5.5 5 4
.4-1Babingo D/A Primary | 5 5 5 5
X ... |Mpohor Methodist primary 4.5 4.5 4 4
': .. |Daboase Primary 4.5 4.5 4 4
i .- |Old Daboase Islamic Prim. |4.5 4.5 4 4
| -+ |Mando D/A Primary 3.5 3.5 3.5 3.5
' Aboom AME Zion 2.5 2.5 2.5 2.5
Archbishop Porter Prim. 'B* [2.5° 2.5 2.5 2.5
"~ | Moree Methodist Primary 2 2 2 12

The headteachers gave various strategies they employed to ensure
‘effectlve use of times allotted to the teaching of the various English
3 " language Skills. Among these were visits to individual classrooms

which were adopted by 78.6 percent of the headteachers. During
=t these visits they interacted with the teachers to find out their

prob!ems and assisted them. They also observed lessons taught by
“‘teachers and gave their suggestions for the improvement of the

"*feaching of English Language and other subjects. The other
g ;strategles adopted were:- '
gy T - Inspecting Lesson notes which they insisted should be
: dated
T - Organising workshops for their teachers
S8 - - 1nspecting work and exercises done by pupils.

Hﬁ:Wever, in one school (Nyinase Catholic Primary ‘B') the

f ‘the time allocated since he was_not a detached headteacher.

feachers’ Copies were not in sufficient quantities. About 43.0
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eadtedcher indicated that there was no way he could ensure the use .
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percent of the headteachers indicated that they had sufficient
Teachers' Copies, 35.7 percent did not have any while 21.4 percent
L had them in some classes.
~~All the headteachers saw the supply of textbooks as irregular.They
: hinted that the Ministry of Education and Ghana Education Service
- “did not have any scheme in place to replace worn - out books. This
" 1. --observation confirms the view point of the circuit supervisors on
—-— the supply of Pupils’ Readers to the Schools. In quite a few schools,
.--=- 8Upply came in once a year in very small quantities.
On the replacement of worn-out textbooks, heads were of the opinion
_ that. it was the responsibility of the government through the sector
= Ministry and Ghana Education Service to replace textbooks which
. _were worn out by their normal use in the school. But that if a book
_-was deliberately or carelessly destroyed by a child, parents were to
; be surcharged. The irregular supply of textbooks was attributed to
. " TLack of funds, Lack of back up stock, Non availability of statistical
R fnformation on the state of book supply in the schools,
e About twenty-nine percent of the headteachers atiributed it to lack
i of back up stock by the Ministry and the Ghana Education Service, But
- a: majonty of 62.3 percent did not have any idea as to why the
sﬂua’uon was so.

_":':, Séven schools(50.0 percent) indicated that they had facilities for
SR etorage of reading materials. These were made up of cupboards in
~..the individual classrooms (as was the case of 3 of the schools), or
blg cupboards in the headteacher's office where all the books in the
school were kept (as was the case of the other 4 schools). it is
-‘=~pefrtment to note that all these schools were in urban and semi-
rpan towns. The other 7 schools which were rural schools had a big
“problem with security. Most of their classrooms were without doors,
-windows, ‘walls or proper roofing. Thus at the end of each day of
éclasses, the books ended up in cartons or baskets -which were then
:vent to the headteacher's house or that of any of the teachers who
*lsved_.nearest to the school . ' '

-lerary .
'Only Mpohor and Archbishop Porter Primary Schools (14.3 percent)

ad library facilities. The majority (62.3 percent) did not have-any

"ucﬁ facilities while 21.4 percent had library books but had no room
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AéTlVIT[ES TO PROMOTE ENGLISH PROFICIENCY

Beading
-- The following were some of the steps adopted by heads and staff of
- the. schools to promote reading:

Reading Textbooks in Class

-Awarding prizes {o best readers.

-Encouraging pupils to go to the central library to borrow books
..=Giving pupils supplementary books to read
, -Reading story books available

-Read:ng competition among pupils

-Reading games

-Organizing quizzes on reading.

Two' schools, Gomoa Brofoyedur Catholic Primary and Old Daboase
Junction Islamic,” did not have any designed actrvrty aimed at
- promoting reading among their pupils.
ORAL
-.When asked to specify the activities. that they: have designed to
encourage oral proficiency among pupils the following responses
_ . .Wwere given:
i -Making English speaking  compulsory in school
.,-j._,;:- Encouraging teachers to speak English to colleagues and pupils
~=; Encouraging story telling and rhymes
'-‘_- Encouraging the acting of plays i
T Usung conversation lesson in class g
-.= Encouraging pupils to speak English as a school rule -
The latter strategey, encouraging pupils to speak English, was not
supported by sanctions or incentives and therefore faﬂed to achreve
rts _purpose. .
However two schools (Gomoa Brofoyedur and Daboase Primary) had
_no- such activities. In the case of Daboase Primary, it had no
: programme aimed at promoting any other aspect of Englrsh Language

- S

-y e T i

WBITINQ
Wrmng was another area headteachers were t0. indicate the- types of

fesponses: . _
o’pymg sentences on the chalkboard i 'S:‘- LAY

PR

ot
g—competltlon in essay writing AR
.-w{nt:ng composmons in class TR oenT R

n:-o
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actrvrt:es they pursued to promote it. The fol!owmg were. their. -
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-encouraging pupils to write leiters to friends.
-dictation

In this area also four schools (Old Daboase Junction Islamic Primary,
. i ,Gomoa Brofoyedur Catholic Primary, Nyinasi Catholic Primary and
- Daboase Primary) did not have any activities in place aimed at

- consciously promoting writing skills among their pupils.

SUPPLEMENTARY MATERIALS :

About 43 percent of the headteachers indicated they had
.supplementary materials available, 35.7 percent responded
.negatively and 14.3 percent indicated that they had but very few
_copies.

.. The headteachers used the following to ensure that good methods

o } — were adopted in teaching:

R » <Vetting notebooks and lesson notes of teachers

.-Encouraglng teachers to attend in-service training courses.

-Organizing workshops on teaching methods periodically in the term.

g -Giving demonstration lessons in collaboration with the Circuit
“Supervisors.

+....-rHeadteachers attend in-service training courses and come back {o

i--%brief. their staff,

LT %

- Tl T WORKSHOPS/IN-SERVICE TRAINING

-_When asked about when [asft an - interview was organised, the
h followmg were the responses. Table 65 spells out the various years.
From Table 65 it is clear that in-servicing courses have not been
regular though about seven had one in 1993. It is worth noting that
others have not had any in-service training courses for the past five
- Or more years. Generally, in-service tralmng are organised for
-1z teachers not only to augment their knowledge in English but also to
: -__5.keep them abreast with current and effective methods of English.
!anguage teaching.
_{l the headteachers indicated that in-service training courses were
rganlsed by the Ghana Education Service through their district
‘_t__ﬂces and most of them occurred in 1993

"-\‘- ‘
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o TABLE 65
DATES IN-SERVICE TRAINING WAS ORGANISED FOR SCHOOLS

School Year of Service

- Before|1987 |1990 [1991 |[1982 (1993
M 1980 '

| Nyinase 1

Aboom AME Zion 1

| Babinso DA

e

Daboase Presby 1

Nyankrom Primary 11

" "l Atwereboanda

Brofoyedur

Swedru

Sekyere-Krobo

Mpohor Primary

Old Daboase

nde |y | ook | b | ek | el

Moree Methodist

Mando D/A f: 2

-
&

instruction only in the upper primary (P4 - P6). and treated as a
5 8 subject in the lower primary (P1 - P3) with-: the !ocalf- vernacular

IRCUIT SUPERVISORS' INTERVIEW REPORT

Fofmeen Circuit Supervisors, one representing each of the fourteen

clrcuzts from which - the sample schools were selected were
mte_mewed SRR s ROREIC LG S e

- T e . - - -

The' interview guide used had eight items which elicited mformat:on
onm the ~supply of -English. reading:: ‘materials ‘fo” the schoole
orgamsa’uon of English- Language workshop/ in- semce-trammg for
te““abhers, the nature - of-"supervision® provsded by “the Tcircuit
Supemsors. Supemsors* knowledge; of” the™ ‘existing ™ goverament
pohcy on the supply and:use. of textbooks" in- the~” schools~and” the
upervasor’s view on the effects of the policy on the textbook supply

1156 ¢
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FINDINGS

- 17 Supy ngli ing Material

i----~Table 66 presenis the distribution of the responses of the circuit
-~ supervisors on the question as to whether schools in their circuits

-had been supplied with sufficient number of English reading

- -~ materials or not and whether the supply had been regular or not.

. g -

R TABLE 66

DISTRIBUTION OF RESPONSES OF CIRCUIT SUPERVISORS ON THE
SUFFICIENCY AND REGULARITY OF THE SUPPLY OF ENGLISH READING

MATERIALS,
_IRESPONSE SUFFICIENT B REGULAR
. NUMBER. NUMBER
: ‘(percent) {percent)
RS 1 7 2 14
INO - 13 93 12 86
[TOTAL 14 100 14 100

w3 "'""I:able 66 indicates that virtually all the schools had insufficent and.
-,leregular supply of textbooks. This supportsd the views of the

headteachers and the teachers

ntribution i rvisors To The T hing And Learnin f English

Ma}or:ty of the circuit supervisors interviewed reported that they
""had been organizing workshops/in-service training on the teaching
- and. learning of English Language for their teachers as shown in
Table 67. : : - S

TABLE 67

RESPONSE : 'INUMBER PERCENT.| . @
YESS ~ - - |10 71 T T
INO3%: RN R S - IR
TOTAE + . _'___ s - - . :. 14; - 100-- - -.'= -"::'1_.-..-:,:';_'_""‘, -.-:1: '_;': '-.

- L -

RE - S



»
’

S

Table 68 presents the supervisors’ responses on the question as to
the last time English Workshop was organised for their teachers, As
can be deducted from the table majority of the teachers in the
sampled. schools had recently attended English Workshops. Thé

responses of

circuit

supervisors essentially supported

headtecchers' views on the number of in-service courses attended by

workshops in 1993 than in any other year.

TABLE 68
MOST RECENT WORKSHOPS ORGANISED ON THE TEACHING OF
THE ENGLISH
RESPONSE NUMBER |[PERCENT.
1893 57
1992 22
1991 7
NO WORKSHOP 14
TOTAL 100

TABLE 69

RESPONSES ON HOW THEY ENSURE EFFECTIVE
TEACHING AND LEARNING OF ENGLISH IN THEIR SCHOOLS.

- the teachers But it is clear that circuit supervisors organised more

-:'-_Table 69 shows how the supervisers had been ensurmg effective
:_.teachmg and learning of English in their schools.

RESPONSE

-;_lee demonstraﬁon teaching

. Observe lessons and give comments

. Suggest teaching methods fo teachers

__ggest ways of planning les.scri-'ﬁe'tés'_

NUMBER

percent
36

[ 22y
S 14| s

;\1 \l":‘
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i, Gircuit supervisors are expected to support teachers to be effective

zin:. the classroom. However, it was found that only one circuit

supervsior helped teachers in planning lesson notes, making follow-

‘ ... up after workshops. Only two circuit supervisors gave demonstration

o ~© lessons, whilst three suggested teaching methods to teachers.

_ N Moblllty may be one factor that prevented the supervisors from
, - performmg thelr duties.

\Y ! KNOWL N EXISTIN VERNMENT POLICY
AND ITS EFFECT ON SUPPLY AND USE OF TEXTBOOKS IN THE SCHOQLS

Sizxty'-five' percent of the circuit supervisors interviewed indicated
th}a_t; textbooks were supplied free of charge by the government to
, thé schools. While 14 percent noted that there was no definitive

] : ~ policy, seven percent had no comment to make on the policy since
: , according to them they had nothing to do with supply and use of
textbooks.-

_On the policy of the use of textbooks, v:rtually all the supervisors
mtemewed explained that pupils were not to be allowed to take the
_ “ Bdoks. -home unless their parents or guardians -guaranteed their
i _ . ..~ security and underiook to pay for the cost of the books in case of
_-.:.Ldamage or loss. On the cost of replacing a lost textbook, one of the
1. RS “superwsors mentioned that the-pupil would- pay three--times the

- .~Zprice whilst. another mentioned twice the price. All the others
were silent on this issue.

CR et

e TABLE70 .
. . DISTRIBUTION OF CIRCUIT SUPERVISOR'S RESPONSES AS TO THE
1. . " HEXISTING GOVERNMENT POLICY ON TEXTBOOK SUPPLY.

" |RESPONSE [NUMBER |[PERCENT.

;- [# Free supply by the government 9 65

" .1 [iNo definite policy 2 - 14

R ;§upply for a fee of ¢2.50 per pupil 2 14
' Cannot comment 1 - .7

14 100




TABLE 71
: i DISTRIBUT!ON OF RESPONSES OF CIRCUIT SUPERVISORS AS TO THE
- EFFECT OF EXISTING GOVERNMENT POLICY ON SUPPLY AND USE OF
bt TEXTBOOKS

-'i:':__'it.-.;.
SIS
o RESPONSE NUMBER
" 4 PThe:i-fact that pup[ls cannot take books home
" . fffects their studies since they cannot consolidate
what they learn
__'Supp!y is not sufﬂcnent and regular

'Eeachers waste a ot of time copying passages ony
he:.chalkboard .
Headteachers fear to give books to pupils
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MMENTS FROM CIRCUIT SUPERVISORS: .
.- {¥2THe: Circuit supervisors provided a number of comments as to what
. &z coould be done to improve teaching and learning of English in the
s_'cjiools-.— These comments are presented in Table 72.

- ey L - TABLE 72 '
- DISTRIBUTION OF COMMENTS BY CIRCUIT SUPERVISORS ON HOW TO
) Epifis - IMPROVE TEACHING AND LEARNING IN THE SCHOOLS
OMMENT INUMBER |PERCENT.
; pSupervisors should be made more mobile 4. 29
RTINS ] Pup:l {eachers should be included in in-service )
T UEIE YT training _ B 22
SRS 1 More time should be allocated for the teaching _ =l
[ .of English : 2 14
% pTéachers should give more exercises in English |2 . 4
F Puplls should be allowed to take books home = 277 ~ . 4.
- without. the fear of surcharge A R
Sub;ect organisers in English  should be . SR mER 14

vy wl .

L5755 provided for each education district . L i _
4 ?,,Teachers should be given more in-service trg | T A
x “?Enghsh should be made the medlum of BT ST 74 ;

o :i,"jl.l..‘:.l.&.‘i-}i
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it can be seen from Table 72 that generally the supervisors were of
the opinion that supervision in the schools need to be sirengthened.
Furthermore they were of the view that the quality of teachers and
teaching as well as the supply of texibooks should be improved
upon. ‘Moreover, they believe that certain government policies with’
respect to the training. of pupil teachers, supply and use of
textbooks the medium of instruction, and the allocation of time for
the teaching of English needed to be modified to lmprove teaching
and {earning. . . :

* _ REPORT ON PTA EXECUTIVES INTERVIEWS
: INTHODUCTION
i Three executive’ members of each Parents Teacher Association of
the .14 schools were interviewed. They included the chairman,
secretary and treasurers of the various. associations. Thus in all 42 .
mdmduals were interviewed. Their responses to various items have
- been summarised below:

Parent Teacher Association executive members were interviewed on
the role the association plays in the learning of their wards. They
gave the following as what they saw as their role in promoting -
='gffective learning:
'- Advnsmg parents to buy books, writing and reading materials for
% their *children -
_..-.'- Prompting them to pay fees regularly and promptly too.
<*’=- Motivating teachers to work harder
_ "'-'_Levylng themselves to prowde infrastructure for the schools

e T

Others saw’ then‘ role as on[y a fundraismg body and nothmg more.
.The PTA of one of the schools could not identify any role they had to

e

ay-';m the teachlng -learmng endeavours .of their, school -

Table_73 shows that the. frequency of meetmgs ranged from one to ‘
four tlmes in-a year. :
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TABLE 73

- FREQUENCY OF PTAMEETINGS
-5 No-of times Frequency | Percent
i 14 times in a year 9 21.4
: 3:times ih a year 21 50.0
; "+ |12 times in a year 5 11.9
‘ ! [Once a year + Emergencies |4 9.5
; i |When the need arises 3 7.2
; S Total 42 100
B It is ‘clear from the- table above that the majority of PTA’s met at

',‘: Ieast three times in a year which works out to be one meeting in a
’ - térm. The general picture is that PTA’s make an effort to meet.
[f When asked about how frequently they visited their schools ,68
‘ percent indicated once a week. Twenty percent only visited the
school when they were attending meetings of the association. The-
-“rest did so once in a while. Generally, the chairpersons of the
;assocnatnons had more regular contacts ‘with the school than the
- }}f members

On the issue of what they do when they visit the schools their
response were as follows:

“:To find out problems of the schools and assist or advise

s+ i+ ~Discuss.-children’s progress with teachers

i - Hold discussions on school infrastructure

':‘-'Scan through some exercise books of pupils.

L)
i

-.l~ When asked to comment on the textbook policy. they offered the
_-followmg views:

’-"Parents should supply starch to mend torn textbooks. T
Pnces of textbooks should be subsidised. to enable - parents buy"“

A T A LS ] i
R ALY byot, 4 e,

i farents should see to If. that their wards keep- the books we!l
extbooks should. be supplied in sufficient quantltles
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1) Provision of a library and materials for mending books.
2) Provision of infrastructure and other materials such as the
building of temporary classrooms, providing slates

About sixty-four percent.indicated that their schools had no library
facilities whilst 21.4 percent said theirs were under construction .

About twenty percent of the PTAs said they checked lateness and
absenteeism of ieachers. They also meet the teachers to discuss
their problems as well as that of the pupils. In all 76.2 percent of
the PTAs had incentive packages for the teachers such as provision
of accommodation and giving of financial help when the need arises.
Teachers "are’ also given foodstuffs, fish and pieces of land for
farming in the rural communities.

Incentives for the pupils were however, lacking with only 38.6

" percent saying that they managed to provide bocks as prizes to the

pupils at the end of the year but even this was not regular.
The PTA-executives however admitted that the incentives motivated

the pupils to work harder.particularly in the area of proficiency in
the English language.



