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RARGUY PR SUPTHARY

The resenl, atady basienlly aimad Lo eolloat bassline
informatinn abonut mrlti-class schools throush
apthropatorical case  study method. The study was dividad
into five parts which were related to information abont
schools, milti-grade teachers, classroom resources,
demonsty~t on of lessons, and nature of students engagemnent
in learning  tesks. The scope  of study in  terms of its

reseihile noilization 3un planning and o pelicy eoekine heond

e

multi-agrode schools makes it cignificant.

Usdreege of bhe study was all the onas-teacher and Liro-
teachers  ochools  of Palochistan., Oix districts namsly
Quetta, Loralai, Sibi, Dera Murad Jamali, Khuazadar, and
Turbh-t ware aelected as study  arveas of the rescarch. From
each of the districts, 8 milti-class schools were selectead
throush pnrposive and auota sampling Lo complete a tolal
sample of 48 schools. Interviewing and ohservatinns were Lhe
maior ressarch  tools  which were sufficiently pre-tesbad
before ths  task of data collection. The study wagm
exploratory in nature where no specific  hypothesis  une
formulat~d. It was more of a prefile of multi-class scohonte,
Four mai~r parameters were, hoyever, identifisd  dn the
study, viioh served Lhe pnrpose of inderondent variablan aod
various cross comparisens. Thess variables were  sohool fype
(hoys/giv1n), school location  (urban/raral), type of malti-
class echonl  {(one-teacher/tuo-teachers) ard achool  rank
(high/lca)

The  study was a  ecombination of qualitative el
quantitst.ire approach. Indepth study of different itews and
variablens generated a lot of gualitative data which wars

greatly hzlpful to understand the phenomenon of mulbi-alass

-
e
[



tevehing b orimary Level. Liwited observation, exclncian o
vervy far Thanp swveas, ool oxpected sepctbication of 0 the
reapondoen! o viore  Lhe wedder Tiwmditoblons ol Llee olaniy,
Howaver, crnvneg nf ervors in Jdata uere Ledod ta ha ovarcoms
at every rhase of the ~tody from data ot lection Lo dobn

anzlysis.

Finciag:ss and conclusions of the study have a  lot of

worth  for iaproving  Lhe status and performance of multi-

in tus-third of the schenls, the hipghest olass  was
class five., However, in o menlionabls proportion of onoee,

oo Wighe ot elans wnn olass two (10.47%) 0 oy olnas Lhrees

(18,7 %y . 0 nost oof Lhe casos actual and sancbioned primoov

tenchars covvalated, Ty ALl of the one-tenchor aobonia, e
nuuher of oranl and souaebionsd boaclesvs was equatly o,

Wheoress, 3n morve than  bwo-thivd (76.9%) of the btwo-teachesrs
schools, ctinned teachers were also twe. Total primary
children in the schools were not very mach  granbtey in
number. Ir a substantial proportion (16.7%) of schools total
pr
the schooln, total primary children »anged from 21 to 60.

i—"

ary chi’dren were 20 or below. However, in one-nalf of

ru

In =2 gignificant proportion (47.9 of schoels, there
was only one room used for olasses. The percentage was
somewhat Yisber for givls, rural, ene-taeachar, and low  rank
schools. 'Wwreas in more  than  one-thirvrd  (39.9%) ol Lhe
schools, RST rooms were used  for classes. Different,
facilities wvere inadequately available in the ohserved

i 1.2

schools. Teinking and washing  uater  (Ffor hands,  ULakhitis
ete.) was ~avally available in 27.1 per cent of the schools.
Toilet was found in slightly  lower than oncs-third (3.27) of

the schools. The percentage was higher for girls (50.0%

-

-
'!._4-
e



coeviaclz, T facility of playground was aveilable only in a
srxll proyavoion (16.7%) of schools which were mainly boys,

rural and two-teachers schools.

Humibe r of multi-classes in the schools were
proportionnataely much greater than those of single classes.
In half of the cases, there were at least two mulli-classes.
On the othar hand, in a significant majority (83.3%) of
nasaes thera  was no single class in the schocl. A similar
correspond ing percentages were found about the number of

teachers teaching multi-classes and single classes.

In a hir madority (70.8%) of schools some rules existed
for admitting children to Kachli class; whereas those schools
(27.1%) whare such rules were not in existence, were mainly
girls-urban-one teacher schocls. In more than half (H5.9%)

of the schlools, admission was limited to children of five

yvears of age. Submission of forms within due date,
identificotion of numbers/alphabets, and age at least .
three/four rears, were among the rules for admitting
children t+ Kachi class. On the other hand, in a big

majority (87 .5%) of cases, there was no rule for attendinp
it unadmill.ed  Kachi children. HMoreover, in nearly half
(47.9%) of the schools there was no last date after which
children were not admitted to Kachi class. In the most of
remaining cases, March, june, September, and January wvere
the last monlhs of admission to Kachi class. Such variations
were aue  bo differences in  school calendar. In more than
one-fourth (19.2%) of the schools, there was no unadmitted
student in Fachi class. It was encouraging that in most of
th~ cases, nnadmitted children were not refused. However, in
thase sch- s, where unadmitted children had ever hoon

refused, tha main reason was their too young age.
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Regularity of +the students had a direct rzlationghip
with the lavel of their class. Higher the level of class,
greater the percentage of regular students. Moreover, in all
of the «alasses, repularity of  pirls atudants WAaS

consistently louer then theos  of bLoys. In more than Fhree-

fearth (77 1%) of  the achools, Lhevya e sompe roles sboot
the atitendance of children to ensure their regalarity. T he
percentsire was  significantly hisher  fov hove (971770 and
two-teachurs (34.6% schools, 1o a big wmadority (81.1%) of

~

schools, name of Lhe stodent was struck ol altaer one o Lwo
weeks if he/she remained absent from ochoel. Informing the
parents, fine, punishment and application from parents
necessary, were some of the rules about the attendance of

children.

Drcp out ratio was differently found for different
classes. The proportion of dropped out students was
inverselv related with +the level of class. Moreover, in
girls schonls, the proportion of dropprd out siadento wae
relatively lower than thoss of boys, in reariy ol ol cionn
levels. However, the drop oub ratio  was highor for  airls

only in ¥achi class.

In meut of the scheools, 1-10 students  were repoating
the sam~ class. The proportion of repeatinges stindenle
graduallyv decreased from Kachi to next classes. Morcover, in
all of the classes, percentage of repsating stndente was
lower f~r girls schools as compared to those of boys. Lack
of hardwnrlii/non-seriousness of the students, irregularity,
carelessnens of parents, lengthy courses, seasonal migrabtion
of the students, deficiency of teachers, and language
problem were the major reasens students repeataed their

classes.

XV
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main mothar tonpgus  of  the teachers. However, Pashto,
S

Brahvi, and Serailki were also spoken by substant.ial

propovticon of the teanchers, Penhvi, Dalecshi, and Pashtbto wepee

i o her tbenenes o Lhe studonts. The same arve the
three  moicr lanfsunges spoken in Palochistan., Many of the
obamryed  ~lasnses ueve  mlti-lingual. Polochl, DBrahvi, and
Sindhi wrre the lanpnages more oftenly fonnd in micture with
the main mother  tonene of the students.  lHowevey, in a big
majority (7°.9%) of cases, Urdua was the most oftenly us=d
language bv the ‘teachrrs to  teach the students. In 2
eubmtanti~1  proporvtion of  schoeols, mlti-grade teachsrs
ed Lher b tagmed to same toun (41.7%) or nearby town/villoore
(27.1%) whwrov they tanaht. Fdnecational and professionsd
qualificati-ns of the multi-grade teachers were very poor.
Madority (£1.6%) of them were only "Matric”. On  the other
hand, & Dig majority (63.7%) of the Leachers was untrained.
The: nerar ebtige  was hisher for girls and rural schools. Only
27.1 per cent of the total teachers intervicusl woere
PTC/IVT, 'tocanver, a Lhin proportion (4.2%) of the ieachers

had got 1vaining in Brahvi course.

't waa verv discourasing that two-third of the teachers
intiuded in o the sample had never participated in any of the
inserviace refrashar courses. The percentage, in Lhis vegod,
was sinrificantly hipher for girls, raral and low  rank
schools. Only less Lhan one-third of the teachers had
participated in one inservice refresher course. In half of
the cascs, total teaching evperience of the teachers was
only 1-2 reare. The percentage of girls and low rank schools
was greatar, in this regard. The teachers included in the
sample h=1 rufficient experience of teaching multi-classes.

£ of “hem had 1-2 years erxperience. Moreover, a larpe
provovticn ‘70.8%)  of the teachers had taught in only 10

aechonls gin e thevy had started teaching.
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A =i . ficant proportion (93.8%) cof the teachers gave
homework .~ their students. Usually, all of the classes were
assigned =om2 homework: children in the lower grades were of
and on exempted. Urdu and Math were the main subjects of
which homrworlk was generally given. In most of the cases,
homework was daily assigned to the students. However, the
fraguency of assiegning  homework per week was directly
correlatsi uith the class level of the students. Writing and
learning  he lessons by heart or some exercise work of Urdu
and 'ty gove the major homework tasks found in the study.
In a mibi-—elass  situation, complementary methods of
teaching su:zh as using an intelligent child to help a slow
child (79.2%), using an older child to teach the younger
children (50.0%) and using a student to lead the class

learnineg '“0.8%) were also in practice.

Absence of teacher from school was a severe problem in
one-teacher schools of far off rural areas. Absence without
permitted reasons was rarely mentioned by the teachers as
compared to absence with permitted reasons. It was
encouraging that in more than two-third (68.8%) of the
schools, parents occasionally came to school to talk with
the teach~»r. The main reasons of parents’ coming to school
were get'ing  awareness about the performance of child,
requesting  for another hook, taking pernmission for leave,
resolving tl: conflict of child with other students and

complaining the irregularity of child.

In m~re than half (52.1%) of the observed schools, no
student h~d left schonl since the beginning of school year.
However, in 14.6 per cent of the schools, drop out ratio was
above 20 opar cent. migration of family, disinterest of

students, carelessness of parents, shifting to some other



schoel, laonse famiiy control, poverty, distant school,
domestic work, higher age, and marriage were the mainr
reasons of students” drop ont. A variety of suggestions wers:

given by +h2 teachers Lo improve learning in malti-clasoes.

Need of wdditional teachoars, sufficicpey of  teachings
material. separate clacrroons, short. syvllabi, lensgthy
periods, integrated books, spacious rooms, more capable

teachers., and lesser children in the class were the major

suggestions,

Classroom resources were generally poor in multi-grade
classes. In a large number of schools all of the students
were in one classroem. In an equal proportion (29.2%) of
boys and girls schools, the observed class was unsheltered.

Whereas, in only one-fifth of the schools, multi-classes

rn

were in ceveral classrooms. Generally, the size of classroom
was not sesnufficient. It was comparatively smaller for urban
and low rank schools. However, it was encouraging to find
that in a substantial proportion (27.1%) of classrooms,
children filled about half of the space in the classroom.
Only in 12.5 per cent of the observed classrooms all space

was filled by the children.

In a bhig majority (75.%) of schools, desks were not
observed in the classrooms. There were only 10.4 per cent of
the schools where desks were present and sufficient for
every child. However, students mats for sitting were widely
in use among the observed schools. In 43.8 per cent of the
classes students mats were present and sufficient for every
child. In mnre than half (54.2%) of the observed classrooms,
storage space for teacher was noted. Teacher’s desk was
found in more than two-third (69.0%) of the observed
classrooms. Whereas, in a big majority (87.5%) of cases,
teacher ‘s ~hair was present. It was hopeless that in most

XX






filcor, insufficient shelter, unnrganized sitting
arrangern’, insulficient  learning materianl, disteort-d

baildinr, nolse of  adisncent olass, multi-lingual group of

studente, laose  conbrol, laclk  of fans, insufficisnt
mats/dar insufficicont. spoas,  insnfficient  lipht  and

incuffi- icont blacrkboards were worth-menbionling.

In most of  the sohools 29.0%)Y, multi-clageran  uoen
observed for sixty minutes each. Usuallyv, class teacher was
the main rorson  texching in the class.  Foyr a large number
(83.3% of schools, observed ¢lass was led by a student for
none of +*“he time. However, the main activities of the
teacher “Iaving the time a student was leading the clacs,
were working with another c¢lass or supervision of the
leading taulent.

Texivok  (83.3%) and teacher spealking (61.2%) were the
major 1 dels/examples of the students during learning.
Something "earnt by heart and teacher wyiting on o blaekbern e
ware fortowl in relatively low proportions. Daring observation
of  lese onc . tevthonks  were usad by the students  in o«
siFgnifican'. majority  of caces. Ths books were mainly usad
far readine, eopving the lesson, doing exercise worls, and

learni:_. -~~mething by heart.

Teacher’s reaction has a lot of importance for the
students vhen they response correctly or incorrectly. In

most of the cases, teacher praised a child when he/she

respondea correctly during questions-answers session.
Whereas, giving correct response by the teacher

himeal® Mievsaelf and telling the child the response was
urong,  wove  the most  freqgnantly obheerved  reaclions of

1

teack r whvyn a ¢hild responded incorrectly.
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On  +h2 othar hand, major activities of the studeants
during obs=rvation of lessons included, reading/reciting the
lesson, narrating the previous lesson to teacher, learning
by heart., writing IMLA on takhtis, and solving +the
questions. Other less frequently observed activities were
reciting tahles/numbers, self-studying, noting the homework,
getting the assigned work checked, answering the questions

and cleaning takhtis.

The proportion of engaged students in learning tasks
was very high. In more than one-third (39.6%) of the cases,
the percentnge of engaged students during lesson was between
81 to 100. A fairly large proportion of the students kept
engaged dnuring lessons revealed a high level of teachers-
performance. Similarly, four-fifth of the teachers were

found invnlved in the learning tasks of students.

During demonstration of Urdu lesson, the most
frequently used sources of activities were book, teacher
speaking, and notebook. Whereas, during lessons of Math,
book blackbeard, and slate were more oftenly used by the

students as the sources of their activities.
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CHAPTER - T

TRTRODUCTION

1.1 Stabemont_of _the_Probhloms

The province of Ralochistan is very vide in area vhere

n

most ~f Lhe population is seattered throughout the provines.
The provirion of basic facilities such as  health and
educaticn, Tis really a  bis problem. Urban areas of
Balochistar ave somewhat privileged but the situation 1in
rural areas ‘s much hopeless. That is the reason that in
most of the rural areas, especially very far flung places,
the primary schools are only one-teacher and two-teacher,
whare =chesl organization and educational resources are
poor. Irn melti-class sitvation, engagement of teahecers and
student  in diffarent teaching and lzarning tasks 1is

relatively lower due to many structural handicaps.

Yulel wlass  ig a  "Class” in our usspe of bthe  term
ILeANS a sr-up of children considered as a unit of

instruction and organization. The children are  Froupad
together Lo :wmse they have approximately the same scholastic
attainments. he lowest class is "First Class", in which
children ars enroled when they attain their sixth birthday.

(Braithwait~, 1961).

Thouegh multi-class teachers have a significant
responsibility, yet they generally possess lower educational
and professiaral qualifications. Many cases of poor teaching
vhich ave seccribed to lack of interest in children are
basically dne to the teachers” lack of ability or trainine

(Lieberman, 1956). A teacher with the most idealistie
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motives may find himself unable +to control undesirable
student behaviour. Lacking the training to understand why
children bhnve as they do or what to do about it, he may
take the action which intensifies the problems involved.
Eventually he may come under a terrific mental and physical
strain in the classroom. lle may long for the end of the
school day and the school term so that he can leave a
classroom situation which has hecome unbearable +to him. An
outsider might infer that the teacher "was not interested in
children”, whereas the hasic difficulty was lack of ability

to handle classroom situations. Indifference or hostility to
student is often the outcome of the teaches inability to

understand student behaviour and to take constructive action
to direct <or modify it. Such situations may be encountered
in multi-class or two-tecacher schools where all the burden

of school management is usually on one-teacher.

A lack of ability may sst in motion events which cause
a teacher to reject desirable attitudes toward children and
learn undesirable ones. These undesirable attitudes lessen
the effectiveness of the teacher; and because they are often
more appar~nt than the lack of ability which gave rise to
them, ther~ is an understandable tendency to overweight the
attitudinal rather +than the ability factors in assessing

teachers.

The ednrational sector in Pakistan is presently bheseot

with a numiwr of pressing problems, foremast among which i
the unpree lented increase in numbers at all levels (Malik,
1990). An~ther related problem is that of management of
education. The o0ld bureaucratic style persists which is
neither s:ncitive nor responsive to the changes in the
environment of education. Low budgets, high indiscipline,

administrabtive lapses and political processes make decision
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teocher and pupil must be significant in the determination
of the pupil’s learning (Brookover, 1943). But in case of
milti-class situation such interaction is not much
favoural,le hv: to certain classroom arrangements.

Oh.inctivos_of the Study

Major obiectives of the study are:-

Lo

T collect information about school organization
and physical/academic resources of those schools

where multi-class teaching is in practice.

T delineate the role set of teachers involved in
t~aching multi-class, including their patternized

brhaviours in dealing with these specific classes.

Ty  explore the physical and instructional
resources of multi-grade classrooms to point out

their potential in teaching and learning of

T» analyze the nature of teaching and learning

activities in multi-class situation through the

‘observation of lessons.

T  know the pattern of students engagement in
.. ferent learning tasks in the environment of
mnli.i-classes under the supervision of one

t.macher.



1.

3

Significance and Scope of the Study

Multi-class teaching is relatively a less explored
area in Balochistan. The present research 1is a
base-1line study of multi-grade classes which
provides a comprehensive profile of multi-class

sschools.

The research is not merely a theoretical exercise.
It highlights the actual problems of teaching and

learning in the environment of multi-grade
classrooms. It is a problem-oriented study which

genarates feasible solutions in terms of concerned
tzachers’ opiniens to improve the quality of

Leaching and learning.

The comprehensive nature of the study makes it
mxclusive because it covers all the facets of
malti-class teaching phenomenon by exploring a lot

of problems and prospects in this regard.

The study encompasses whole scenario of
Ralochistan by including all of its six divisions
in the sampling design. Therefore 1t can give
hetter generalization about multi-class teaching

at Primary level in Balochistan.

“he significance of study is enhanced due to cross
vomparison of different variables and items with
the major parameters such as school type
(boys/girls), school location (urban/rural), type
of multi-class school (one-teacher/two-teacher)
and school rank (high/low).



6. The study has a lot of practical scope and utility
fiur educational planners and policy makers. The
findings can substantially be utilized for
improving the status and performance of multi-

clars schools.
1.4 Nature of_the Study

The prresent study is basically an anthropological case
study supplemented by sociological exploration of various
items and quantification of different variables. It is a
blend of qu-litative and guantitative research. The study is
comparative in many aspects because it compares boys-girls,
rural-urban. one teacher-two teachers, and high-low rank

schools where pattern of multi-class teaching existod.

1.5 Limitalicons_of _the _Study
The present study has following major limitations: -

1. Thas physical scope of the study is limited to
Balochistan. We cannot encounter the situation of
multi-class teaching in other areas of Pakistan.
Even no parallel study could be found regarding

other provinces to compare the findings.

2. The study is only a cross-sectional analysis of
milti-class teaching prhenomenon. LongitudinAal
observations were impossible due to specific time
bar. Observations made at different points of time

mirht be more fruitful.

3. Tha study was.theoretically limited to one-teacher

and two-teacher schools only, though multi-class



Leevizhing  also avists  in three-tenchers  or four-
t.machers schools.  These schools were  excluded in
the sample to poet a  snap shot of  traditional

mlti-grade classas.

The study 1is less descriptive and limited in its
quantitative nature because no specific and
prccise  hypotheses were formulated. It was an
exploration of the total scenario of multi-grade

classes.

Though the study compares urban and rural schools,
vet schools of very far flung areas could not be
included in the sample due to logistic problems

and lesser approachability.

The observation of lessons in the sclactod malti-
rrade classes was limited to class  two and class
+hree. Other classes were not observed during
fimld work due to bLime limitations. The revealed
findings wee expected to be at par with the

teaching and learning activities in othcr classes.

An important limitation of the study was
sensitization of the respondents during
observation of 1lessons and school inspection.
However, maximum =fforts were made to minimize the
errors in data, by making random visits tn

seohnols, without infurming priorly, in most of the

ages.

The total sample in the study was limited to 44
schools. The generalizability is relatively low

due to small sample. However, the said sample was



appropriate Lo fullfil the requirements of case

study approach.



CHAPTER - II

RESEARCH_METHODOLOGY

Design of a study has a lot of value for its validity
reliability, and empirical nature. The status of a study is
usually ocutlined by Lhe design of 1its analysis. Procedural
steps taken at different phases become a land mark in the

interpretation of various items and variables.
2.1 [niverse

Universe of the present study was spread all over the
six divisinns of Balochistan. No area was excluded because
the {3 i3 were to be generalized about the whole of the
provii. . 211 of the one-tezacher and two-teacher :chools of
Balochistan where wmmlti-class teaching was in  practice
comprised th: physical and theoretical universe of the
study. A complete list of such schools was available from
the office of Balochistan Education Managem nt Information
System (BEMIL).

2.2 Sampling

In the first phase of sampling six districts were

gselected from the six divisions of Balochistan. These were:

Quatta
Loralai
Sibi

D.M. Jamali
Khnadar
Turbat

(o TS, W O JUR R
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In each of these districts, eight schools were
purposivelyv selected to compete a sample nf 48 schools. In
the selected schools of every district, four were boys and
four were girls schools. In these four schools of each
category, equal proportion (2-2 each) was given to one-
teacher and two-teacher schools. School rank (high/low) was
also tried to be evenly distributed among the selected
schools. Tntal sample of the schools according to four major

parameters of the study was:

1. School Type a) Boys schools 24
b) Girls schools 24

2. School Location a) Urban schools 24
b) Rural schools 24

3. Type of Multi-class a) One-teacher uchools 22
School : b) Two-teacher schools 26
4. School Rank _ a) High Ru k schools 22

b) Low Ra-.k schools 26

The sampling design was confined to cluster and
purposive, and quota sampling. Because these methods best
suited the nature of the study. A sample of 48 schools was

sufficient to meet the requirements of case study approach.

2.3 Tools of Data Collection

Preformulated interview schedules and observation
guides, which were completely structured as to various items
and variables of the study, were used as tools of data

collection. The questions in these proformas were partly

11



open-ended and partly close-ended according to analytical
regquiremenis  of various items. Each yproforma  seprarately

covered the objectives of the study.

2.4 Pre-tosling

The proformas used in the study were already pre-tested
in Peshawar under the supervision of Dr. Andrea Rough.
However thry were again pre-tested in two-schools of Quetta
district. It was basically meant for the +training of

research tecam. However, pre-testing highlighted the need of
Urdu transtation of all the five proformas to make sure the

validity ol data. These proformas, therefore, vere
translated into Urdu before actually going to field work.

2.5 Data Collection and Field_Experience

Data were collected by a team of trained sociologists

within a month long period of time. Field experience was
very good. District Education Officer (DE0O) of the selected
districts were very cooperative during field work. Head
Teachers and classroom teachers providod best of  their
support during interviewing and observation of lessons.

2.6 Data Analysis

Most of the questions in the proformas were pre-coded.
After the collection of data, open-ended questions were
coded on the filled in questionnaires. No separate coding
sheets were prepared to avoid any incoming errors during
such transference of data. Data were computerized in Rbase,
All the items and variables of the study were crossed
against four major independent variables i.e. school type

(boys/girls), school location (urban/rural), type of multi

12
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class schrol (one-teacher/two-teacher) and school rank
(high/lnu). The tabulation was done on the hasis  of
percentasz distribution of different catepgorvies of  Lhe
items/vari:shlas explored in the study. Major comparison was
made betwern hoys/girls schools. Comparisons were also made,
whzre necrseary, between rural/urban  and one-teacher/tuo-
teacher, and high/low rank schools to supplement the
commentary on different items and variables of the study, to
avoid the »eport from being overloaded with such tabulations

at the costl of its readability.
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CHAPTER - TIIT

SCHOOL_INFORMATTON

Informrtinn about multi-class school preovide base-line
data about the physical and academic environment of these
schaonls., sgurch  school information are of great help for

improving tl =i performance nand status within the community.

3.1 The_Hisrhnat,_ Clasn_in_the School.

The preazsat study was only confined to primary schools.
No "Middle" or "High" school was included in the sample,
though many =uth schools had their primary sections. In two-
third (686.7¥) of the total schools, the highest class was
class five (Table-3.1). The percentage was significantly
higher for bwovs  (75.0%), urban (75.0%), and tweo-teachear
(84.6%) schonls as compared to girls (53.3%), rural (58.3%)
and one-teacher (45.4%) schools. Whereas no variation was
found betwersn high and low rank schools. In mentionable
proportion ¢f schools, however, the highest class was alass
two (10.4%) or class three (16.7%). In a very few schools
(6.2%), the highest class was only class two. These were
mainly girle. rural and one-teacher schoonls; most of them

were newly crened.
3.2 Actual anl _Sanctioned Primary Teachers

In all ~f the one-teacher schools, the number of actual
and sancticnned teachers was equally one (Table-3.2).
Whereas, in more than three-fourth (76.9%) of the two

teachers schools, the sanctioned teachers were also two. The

proportion of two-teacher schoeols where sanctioned teachers

14
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were one or three was 3.9 per cent and 19.2 per cent,
respectively.

3.3 Total Primary Children in the School

There were only 16.7 per cent of the total sampled
schools where all primary children were 20 or below (Table-
3.3). The percentage for girls (29.2%) and rural (20.8%)
schools was greater as compared to boys (4.2%) and urban
(12.5%) schools. In one half of the schools, total primary

children ranged from 21 to 680. No significant difference was
found as to school +type (boys/girls), school location

(urban/rural), type of multi-class school (one-teacher/two-
teacher) or school rank (high/low). Moreover, in more than
one-fourth (27.0%) of the total schools, primary children
were above 8( in number; a substantial proportion (18.7%) of

them was such where total primary children were above 100.

3.4 Total Rooms Used for Classes

In a significant proportion (47.9%) of schools, there
was only one room used for classes (Table-3.4). The
percentage was somewhat higher for girls (54.2%), rural
(64.2%), one-teacher (72.7%) and low rank (53.8%) schools as
compared to boys (41.7%), rural (41.7%), two-teacher (26.9%)
or high rank (40.9%) schools. In more than one-third (39.6%)
of the schools, two rooms were used for classes. The
percentage was significantly higher for boys (50.0%), rural
(564.2%) and two-teacher (57.7%) schools as compared to those
of girls (29.2%), urban (25.0%), or one-teacher (18.2%)
schools. Nn difference, in this regard, was found between
high or 1low rank schools. 1In a small proportion of cases

(12.5%), total rooms in the school used for classes were
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three. Most of them were girls, urban, two-teacher and high

rank schools.
3.5 Facijjitica_Avoilable in_the School

Faciliti«s available in  the school reflect its sbtalus
in the community. Facilities are convenient for both

teaching and learning activities in the school.
a) Drinking Water

Drinking water was available in more than one-fourth
(27.1%) of the schools (Table-3.5). The percentage was
higher for girls(33.3%) and high rank (36.4%) schools
as comnared to boys (20.8%) or low rank (19.2%)
schools.  No significant difference was found in

rural/nrban and one-teacher/two-teacher schools.
b) Wnshing Water (for Hands, Takhtis)

Washirs vater was equally available in 27.1 per cent of
the scheols (Table-3.5). Most of +them were those
schools vhere drinking water was available. Girls and

high ranl schools were again privileged in this regard.
c) I'nitet. (Dry or Flush)

Toilet was found in slightly lower than one-thirad
(31.2%) of the schools (Table-3.5%). The percentage was
higher for girls (50.0%) and one-teacher (40.9%)
schools as compared to boys (12.5%) or two-teacher
(23.1%) schools. Whereas no significant difference was
found as to school leocation (rural/urban) or school
rank (hifh/low).
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d) Playvpground

The facility of playground was available only in a
small vroportion (16.7%) of schools (Table-3.5). Such
schooln: vere mainly, bhoys (20.8%), rural (25.0%) and
two-tcnether (23.17%) schools. Whareas, this facility was
equally available in hirgh and low ranl: schools.

3.6 Numher of_Multi-classes _in_Lhe School

Number of multi-classes in A school is contingent upon
the numbizr «of teachers appointed in such schools. In half
(60.0%) of the cas=zs, there were two multi-classes in the
observed schools (Table-3.8). The proportion was
significant!y hirher for two teachers (84.6%) and high rank
(63.6%) schrnols as  compared to one-teacher (9.1%) and low
rank (38.5%) schools. Whereas no difference, in this regard,

was found bzlueen boys/girls cor rural/urban schools.

In mor~ than one-third (37.5%) of +the schools, there
was only cn: multi-class. The proportion was higher for boys
(45.8%), rnral (41.7%), one-teacher (77.3%) and low rank
(42.3%) schoo's as compared to those of girls (29.2%), urban
(33.3%), twos-teacher (3.8%) or high rank (3.8%) schools. In

(12.5%) cagas, Lhree malti-classes were found in

a very few
the observed schools. These were mostly, girls, urban, and

low rank schools.
3.7 Number of__Single classes_in_the Schaol
As the study was related to multi-class phenomenon, in

a significant majority (83.3%) of cases, there was no single

class in the school (Table-3.7). Single classes were only
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Tound in 1.0 per cont of the  Lotal oboooved gebooslor U
percancage for two-teachesr (24.1%)  schoolo vas hicher than

those of ore-teacher (4.5 sohools., Whorens, no aimpificant
variation voe  found as to ccheonl  tyoe (hoye/civia) ) occohoal
location  fvrhan/rural) or schoal  rank (hish/leow).  Onlw in
one of the s2hools, tuo sincle ~lasgses weore found. It was

girls, urhson, two-teachor and low rank school,

3.8 Numbar of Teachers Trnching Mplti-clnaaag

In sY' -0y more than halD (00.2%) of bthe echools, enly
onz toachior was  toeachine mlbti-classas (Toble-30 00, o

proportion wias  significantty hisher for low  ranl (59,29
schools 2s  compared to hish rank (40 2%) cchnals; houmvor
all the *rachers belonsing to one-teachsr  schools, foll in
this catep vy (Table-3.8). No wvariation was found as  to
schocl type  (boys/girls) or scheol  lecation (urban/rural).
In the remsining 43 .8 par cont of Lhe schocls, btwo Leachiors
waere teach v the multi-olasoes.

3.9 WMnmbher of Teachera Tenching Single Clasnes

R .

In a vevry big majority (33.3%) of cases, no teacher was
- A

teaching sincsle class (Table-3.9); Whereas in 16.7 per cent
of the schools, one-teacher was teaching single class. The
percentage was slightly Thigher for girls (20.8%), urban
(20.8%), tuo-teacher (26.9%) and low rank (23.1%) schools as
comparad to boyve (12.5%),  waral (12.5%), onc=tencher (4 R

or higher rank (9.1%) schools.

3.10 Rules "o Admitbing Childron_bo_ Kochi Class

In evarv schonl, there are generally soms  rules for

admitting ohildren to Kachi elass. These rules have

18
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implications for maintaining discipline control and school
standard in terms of teaching and learning activities. In a
big majority (70.8%) of schools, some rules existed for
admitting children to  Kachi class. In olightly more than
one-fourih '27.1%) of <caces, such rules were not in
existenca. llost of +these s:hools  were sirls, urban, one-

teacher schanls.

In move than half (55.9%) of Lthe schools, the admission
was limited +to the children of five yenrs of age (Table-
3.10). Th» vereentape was significantly higher for boys
(84.2%) ar?l low ranl (46.2% schools as compared tn girls
(20.0%) end high rank (31.8%) schools. In 23.5 per cent of
the schools, "submission of forms within due date" was
required; mort of them were girls and two-teacher schocols.
"Identification of numbers/alphabats” (8.0%), "age at least
four yearz" (8.8%) and "age at least three years" (2.9%)
were among the other rules for admitting children to Kachi

class.

On th~ other hand, in a big majority (87.0%) of cases,
there was no runle for attending out unadmittced Kachi
children ("ahle-3.11). No significant variation was found as
to any of "N independent variablas i.e. ochool tywe, sohocl
location, +ype of multi-class school or school ran.
"Identificntion of numbe va/alphabets™ (2. 17), "admission of

brother/sister in the class” (4.2%), "regnlarvity” (2. 1%) and

(2.1%) were some of

"admission in the beginning of the year”
the rules for attending bnut unadmitted Vachi children, as
found in tho study. Whereas in one of the schools, there

were no unadnitted children.
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3. 11 bast Mate for Admission bo Kachi Class

In nearly half of the schools (47.9%), there was oo
last date ~fter which children were not admitted  to Kachi
class. The pzarcentage was somewhat higher for girls (54.2")
schools as compared to boys (41.7%) schools. In the rest of
£2.1 per cent of the schools, some last date for admission
to Kachi «¢lass existed. As the study was spread over six
different districts of Balochistan, a lot of variation was
found in ©n-h date (Table-3.12). In most of the conoeo,
"March" (74.0%), "June" (20.0%), “September” (16.0%) and
"Jannary"” (16.0%) were the last months of admission to Kachi
class. Afte~r +these months, no child was generally admitted
to Kachi »lass. Such variations were due to differences iy
school calendar. No significant relation was found, in thir
regard, with school +type (bhoys/girls), school lacaticn
(urban/rural), type of multi-class school (one-teacher/tuo-
teacher) or school rank (high/low).

In a big proportion (77.1%) of schools, there was no
last date of admission for attending but unadmitted
children. In the rest of cases (20.9%), January or February
were the months after which children were not seated in
Kachi clars as unadmitted children. Due to small proportion
of cases, no significant variation can bhe delineated amnng

different categories of schools.

3.12 Reasgons_of Rofuging Unadmitted Students

In more than one-fourth (29.2%) of the schools, ther~
was no unadmitted student in Kachi class (Table-3.13). n
the rest ~f schools (70.8%), unadmitted students were found
in varions proportions. In most of the cases, unadmitteni

children were not refused. However, in those schools where
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they had b-en refused, the main  reason was their too yound

age (39.6"). The unadmitted children were also refused due

to "too old age" (16.7%), Ttoo many children in the
unadmitted class” (16.7%), having "not enough teachers”

(8.3%), "not enough physical space" (12.5%) and "wrong sex

of childrean for the school” (8.3%). Because of f{ew
proportios of caces, no relationship can he found with

school ty =, school location, type of multi-class school wi

school ra=: .

3.13 Regulority of Studeonta

Teachireg and learning activities can successfully be
launched 'f the studsnts regularly come in the schoeol. It
has implirations for teacher’s performance as well as for
students ~nragement in different tasks. Moreover, regularity
is an ‘myortant component of discipline control.  The

proportion of regular students varied from class to clags.
a) Oradmitted Students

Only in one-fourth of the schools, all the admitted
chilstren were regular (Table-3.14). The percentage of
schonls where "less than half" (10.4%) or "half ar
more” (14.6%) children were regnlar came in  thin
provnortion. In 16,7 per cent of the schools, none «of
the uradmitted student was regular. Wheresas in one-
thir! of the schocols, no unadmitted student wvas fouand,
8lighil, wvariations were found betweon beoys and  girle
schonlie. In meost of the cases, boys were mores rogulnr

than Lle girls.
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£) Class Five

A similrr kind of pattern was found among the students
of clars five. In a small proportion (10.4%) of
schools. very few (1-5) children had 1left the gchool
(Tabln-7..16).

To re~aritulate, the proportion of dropped outl studanls
was invers~ly related with the level of class. Moreover, in
girls schonl:s, the proportion of dropped out students was
relatively lower than those of boys in nearly all of the
classes. However, the drop out rate was higher for girls

only in Karhi class.
3. 16 Repeating Students

Repeating students ares those who fail to climb the nexi
grade due to their poor performance and low capabilities. In
more than half (60.4%) of the schools, varied number of
Kachi class students, were repeating (Table-3.17) the same
class. The percentage for boys (70.8%) was greater than
those of girls (50.0%). In most of the schools, 1-10

students were repeating the same class.

In Pakki class, the proportion of repeating students
(39.6%) was cignificantly low. Similarly, the proportion of
repeating students gradually decrceased from Kachi to next
classes. In all of the classes, the percentage of repeating
students was lower for girls schools as compared to those of

boys’. It reveals the better academic performance of girls

students.

Lack of hardwork/non-seriousness of the students

(54.2%) was the major reason of students’ failure described
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by head teacher (Table-3.18). The percentage for boys
(58.3%) was slightly higher than +those of girls (50.0%).
"Irregularity” (31.2%), '"carelessness of parents" (18.8%),

"lengthy courses" (16.7%), and "seasonal migration" (10.4%)
were the other most frequently mentioned reasons the
students repmated their classes. "Deficiency of teachers"”
(6.2%) and "language problem" (6.2%) were also mentioned by
the head teachers of few schools. No significant differences
were found as to school location (urban/rural), type of
multi-class school (one-teacher/two-teacher) or school rank

(high/low).

3.17 Duration _of School Day

In a big majority (72.9%) of cases, school was in
segsion for five to five-and-a-half hours a day (Tablem-
3.19). The porcentagse, in this regard, was slightly hipher
for two teachers and low rank schools. No significant
difference was found between boys/girls or rural/urban
schools. In more than one-fifth (22.9%) of the schools, the
duration was four to four-and-a-half hours a day. The
proportion was higher for boys (29.2%) schools as compared
to girls (16.7%) schools. In two girls-urban schools, the

duration of schools was six hours a day.

In more than three-fourth (83.3%) of the schools, one
break was fiven to the students during the day long school

session. In the remaining 16.7 per cent of the schools, no
break was given to the students. These schools were mainly

boys, rural, high rank schools.
In nearly two-third (65.0%) of the schools, a break of

thirty minutes was given during school day. Whereas, in a

small proportion of schools, a break of <fifteen (15.0%),
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twenty (12.%%) or twenty five (7.5%) minutes was given to
students during school day (Table-3.20).

3.18 Promation_of Students_to_a Micgher_Class

In all of the obzerved schools, thers were som:s rules
about promc-.ing the students to a hirsher class. The only
promotion rnls: was annual examination of the students. In
most of the cases (64.6%), classroom teacher decided that
which students might pass to the next class (Table-3.21). In
a substantinl proportion (31.2%) of schools, head +teacher
and classrcon teacher together decided about the promotion
of students. In two of the boys schools (8.3%), head teacher
alone decid=2d the same. No significant variation was found
as to schonl location (urban/rural), type of multi-class
school (one-teacher/two-teacher) or school rank (high/low)

as to deciding the promotion of students to a higher class.

In a biag majority (89.6%) of schools, 211 the children
were tested "ar promotion (Table-3.22). The percentase for
boys (25.82") schonls was greater than +those of girls
(83.3%). In a small proportion of schools (6.2%), some
classes wer~  tested and others were not. Whereas in  one
school, children were not formally tested, because the
highest class was only class two. No significant variation,
in this resnard, was found between different categories of

schools.

In nearly all of the schools. test was made by the head
teacher. Whoreas, it was generally given by the classroom
teacher. In case of lower classes, the classroom tencher
both made and gave the test for promotion. In lower classes,
the subjects tested were only Math and Urdu. From class two

to above, al!l the subjects were tested for the promotion of
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students tc a higher class.

3.19% Supervisor's Visits to _School

Supervisor’s vigits to school keep the education
officers in ‘“ouch with the ongoing situation analysis of
ls. Tlex:e visits, many times are important of the
v

ement n” schools.

In sliphtly less than  half (45.8%) of the schools,
supervisor vicited the schools for 1-5 times during the year
(Table-3.22Y. The proportion was significantly higher for
girls (66.7%) schools as compared to bovs (25.0%) schools.
In 31.2 per crnt of the schonls, visits of supervisor to the

obsw:rved schnols ranged from 6 to 10, during the year.

Proportion, 'n this regard, was much pgreater for hoys
(50.0%) sak-a's as compared to girls (12.5%) ones. Tno o
sutstantial  oroportion of  boys schools(20.8%), suparvicor

came to e=chacl for more than 10 times in a year. No girls

schaol was found in this category.

In a small proportion (12.5%) of schools, however, the
supervisor had made no visit to the school during the whole
year. The nrnapartion for girls (20.8%) schools was greater
as compared to boys (4.2%) schools. No significant

difference 1an  found between urban/rural, one-teacher/two-

ovr o high/lew ran schools regarding number of visits

made by the cupsrvisor during the year.

In 21! of the cases, +the supervisor chechad thao
attendance ¥ teachers and students (Table-3.24). Whereas,
"testing  the achievement of  students” (82.0%), "offerings
advice on ‘“wlter teaching" (82.9% and ‘"checking school

supplies and furniture" (85.5%) was also done by the
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CHARTER - 1V

MULTI-GRADE_TEACHER

This Chapter encompasses the opiniecns of multi-class
teachers about various teaching and learning activities in
these specific schools. Their view point is very helpful for
indepth understanding of multi-classes, due to their direct

involvement in this phenomenon.

4.1 Age Distribution of the Teachers

Age of a teacher has a lot of significance for the
degree of performance and involvement in the teaching
activities. Most of the times, young teachers are more
enthusiastic and involved in the learning tasks of the
students. A big majority (568.4%) of the teachers, in the
present study, were below 20 years of age (Table-4.1). The
percentage for girls, rural, two-teacher and low rank
schools was equally higher (66.7%) than those of boys,
urban, one-teacher and high rank schools (50.0%). Only a
small proportion (18.7%) of teachers were of 35 years of age
or above. llo significant difference was found as to school
type (boys:/girls), school location (urban/rural), type of
multi-class school (one-teacher/two-teacher) or school rank
(high/low). loreover, in the total sample, the proportion of
teachers whosa age ranged only from 17 to 20 years were 18.8

per cent. Most of them belonged to girls and rural schools.
4.2 Mother Tongue of the Teachers
Balochi (31.2%) was found as the main mother tongue of

the teachers (Table-4.2). However, Pashto (16.7%), Brahvi
(14.6%), ond Seriaki (10.4%) were also spoken by a
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substantial proportion of the teachers. There was only one
Persian spe~ling teacher. Urdu was also the mother tongue of
a mentionalile: proportion (14.6%) of Lz2achers. They mainly
belonged to girls schools (Table-4.2). No significant
difference was found as to school location (urban/rural),
type of mnlti-class school (one-teacher/two-teacher) or
school rant ‘high/low). Different mother tongues of the
teachers we»~ due to six different study areas included 1in

the sample.

4.3 Main Mother Tongue of the Students

Brahvi (33.3%), Balochi (22.9%), and Pashto (20.8%)
were the main mother +tongues of the students (Table-4.3).
The same are the three major languages spoken in
Balochistan. Sindhi was spoken only by 8.3% of the students.
However, flrdu  was the mother tongue of mentionable
proportion (14.6%) of students; most of them belonged to
girls, low rank, or one-teacher schools. Regarding
composition of mother tongue of the students, no other
significant differences were found as to school +type
(boys/girls), school location (urban/rural), type of multi-
class schonl (one-teacher/two-teacher) or school rank
(high/low).

4.4 Multi=tingual Nature of _ the Class

Multi-lingual nature of the class is a big barrier for
viable teaching and learning activities. Communication is
much easier if all of the students speak single language. In
the present study, languages spoken by the students were
relative six to different study areas. It was the reason
that in slightly less than half (45.8) of the cases, there

was no oth:r language except the main mother tongue of the
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students th L many children spoke in the observed class
(Table-4.4). Balochi (18.8%), Brahvi (18.8%), and Sindhi
(10.4%) wer~ the languages more oftenly found in mixtures
with the main mother tongue of the students. Urdu (4.2%) and
Pashto (2.1") were rarely feund in this regard. However, it
was interestirg to find that presence or absence of multi-

lingual gronp of students was irrespective of school type

(bovs/girls), school location (urban/rural), type of multi-
class schol (one-teacher/two-tecacher) or school rank
(high/low).

4.5 Instructional Language of the Teachers

In a bip majority (72.9%) of cases, urdu was the most
oftenly usel language by the teachers to teach the students
(Table-4.5). The percentage was significantly higher for

girls (87.5%), rural (79.2% and low rank (80.8%) schools,
as comparcd to boys (58.3%), urban (66.7%), and high rank

(83.6%) schls. No difference was found betwsen one-teacher
and two-terlier schools. It was very encouraging that in
most of the cases, Urdu was used as instructional language
by the tea hcrs. The finding was also corresponding to the
multi-lingu~l nature of the many observed classes. Local
languages ucuch as Pashto, Palochi, and Prahvi were more
oftenly used in boys, urban, two-teacher, and high rank
schools as ~ompared to girls, rural one-teacher and low rank
schools. Houwsver, the over all situation was favourable in

the perspec‘ive of teaching or learning tasks.
4.6 Residential Locality of the Teachers
Residential locality of a teacher, in reference of

his/her schoo), has a strong implication for punctuality and

regularity. In a substantial proportion of cases, the multi-
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grade teachears either belounged to same town (41.77%) or
nearby town/village (27.1%). where they tausht (Table-4.6).,

Their school was not far from their residential JTocality.

Only, in 'eas o than one-thivd (31.0% of  the cases, the
teacher come from a distant town/village. Residentinl
locality «f the teachers had no significant relationship

with school Lvpe (boys/gzirls, school location (urban/rural),
type of multi-class school (one-teacher/two-teacher) or

school ranl: (high/low).

4.7 Educat.ional Qualification_of the Teachers

Majority (64.6%) of +tihe teachers, teaching multi-grade
classes were only "Matric" (Table-4.7). The proportion was
higher for boys (75.0%), wurban (70.8%), and high rank
(77.3%) schoois as compared to girls (54.2%), rural (58.3%),
and low rank (53.8%) schools. No difference was found

between one-tracher and two-teacher schools.

A small proportion (6.2%) of the teachers was only
"Middls pacs". These teachers exclusively belonged to girls,
rural, lov rank schools which clearly indicates the poor
prospectives of teaching and learning in such schools. The
educational qualification of nearly one-fifth (22.9%) of the
teachers was F.A. /F.Sc. However, the proportion of graduate
(B.A. /B.Sc.) +teachers was very thin (6.2%). Due to a few
number of casas, no generalization can be made as to school
type (boys/girls), school location (urban/rural), type of
multi-class school (one-teacher/two-teacher) or school rank
(high/low). Gonerally, the teachers of multi-grade classes
were not highly qualified, most of them were at the minimum

criteria of r»ocruitment.
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In a vy fou casca (4.2%), Lhe final  geade (divieion)
of the tes~lters, at the end of their hichest  Jewvel of

eneral acal!smwic degree, was first division or prade-A
-2

(Table-4.8) . In most of the cases, they were secaond
division/grd--B (50.0%) or third-division/grade-C (45.8%
It w-- int resting to find out that grades achieved at the

end of hirhest level of general academic defgree were
relatively woor for teachers of boys and low rank schools as
compared t those of girls and high rank schools. HNo
significant difference was found as to school location

(urban/rura’) or type of multi-class school (one-
teacher/two-teachear). It was further confirmed that teachers

of multi-grade classes generally had poor educational

qualificatinn.

4.8 Profescional Qualification_of _the Teachors

Profes:-icrpal qualification of the multi-grade teachers
was very hopeless; a big majority (68.7% of them was
untrained (Palle-4.9). The percentage was higher for girls
(79.2%), and rural (75.0%) schools as compared to boys
(58.3%) and urban (62.5%) schools. Whereas, no significant
variation was found between one-teacher/two-teacher schools
and high/low rank schools. The need of professional training
of the tea hnors belonging to girls and urban schools is
strongly hirhlighted from the findings of the study. Only
27.1 per ent of the total teachers interviewzd were
PTC/JVT. Tl proportion was relatively higher for boys,
urban, and high rank schools. Whereas no significant
variation wrs found as to type of multi-class school (one-

teacher/two teacher)

Moreovrr, a thin proportion (4.2%) of the teachers had

got trainins in Brahvi course. But due to very few number of
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cases, the finding is impossible to be crossed by any of the
major independent variables of study such as school type,

school location, type of malti-class schonl, or school rank.

4.9 Particivation_in Refreosher Courses

[efre: slesr courses are mainly  mezant  to update tha
knowledse =Ff teachers in the perspective of chanming
curriculum or improved teaching. It is a strong componant of
inservice bLvnining of the teachers. It was very discouraging
that two-third (66.7%) of the teachers included in the
sample hed never participated in any of the inserviece

. washar canrses during the whole length of their teaching
service (Table-4.10). The percentage, in this regard, was
significantly higher for girls (75.0%), rural (70.8%) and
low rank (76.9%) schools as compared to boys (58.3%), urban
(62.5%) and high rank (54.5%) schools.

Only l2cs than one-third (27.1%) of the teachers had
participat=d in onc inservice refresher course. No
significanrt variation was found as to school ty pe
(boys/giri~ i, school location (urban/rural), type of multi-
~lass schaol (one-teacher/two-teacher) or school rank
(high/low). In three cases (6.3%), the teachers had taken
more than one inservice refresher courses. But no

generalization can be made due to their small proportion.

4.10 Teachini Experience

Teachinfg experience of a teacher has a direct
implicaticon for his/her command on the teaching tasks. The
more experienced teachers can better create a viable

learning environment in the class.
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a) Length of Total Service

In half of the cases, total teaching experience of the
teaclirrs was only 1-2 vears (Table-4.11). The
percrntage was significantly higher for givia (10,09
and 1low  rank (89.2%) schools as compared to boys
(29.°%) or hisgsh rank (27.3%) schools. Only «<lipht
varisntions were found between urban/rural schools or
one-* =azher/tuo-teacher schools. S8lightly higher than
two fifth 20.8% of the teachers had teaching
experience ranging from 3 to 4 years. Morecover, the
proproytion  of teachers whose taaching expervianne wa=
five vears or mere, were less than one-third (29.2%) of
the tokal sampla. These teachers mostly belonsad  to
hoys. wurban  and high rank schools. The peracentacn
composition reflects the poor profile of girls, rural

and low ran schoonls.

b) xoerience of Teaching Multi-classes

The teachers included in the sample had sufficient
experience of teaching multi-classes. Half of the total
teachers had 1-2 vyears experience (Table-4.12). The
percentage was relatively greater for girls, two-
teacher and low rank schools as compared to bhoys, one-
teacher and high rank schools. No significant
difference was found as to school location (urban/
rural). The percentage of teachers whose axperiencea in
teaching multi-classes ranged from 3-4 years was 20.8.
Hore axperiencaed teachers (having experience of
teaching multi-classes 5 years or more) belonged to
boys. urban and high rank schools as compared to girls,

rural and low rank schools.
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a) x.ov ionce of Teaching in Different Schools

Q

Teachins in iffarent schools during  the length  of

e Aifferent envirvonments

enrvine ~vonsaes  the tanchor

and enh-re2s his/ber evpevriance, enmmand, ocommitment,

and inv~lvement. A lavre proportion  (70.8%)  of the

toachars 1ad only taveht in 192 schools (Table-4.10).
'he perv~rntage wag rranter  for girls (83.3%) and urban
(79.2%) crhools as  comparad to boys  (58.3%) or rmivrnl
(B2 E”) =~lmols. Moreover, the preoportion  of tonchors

who hzt  taught in  three  or more dilfcrent  schools
during thrir total length of service, was relabivelw
higher “or boys (41.6%) and rural (37.

5)
comparad to girls (16.7%) and urban (20.8%) schools. No

o]

™Y sohnnls  ae
other diffarencs was found as toe  type of multi-class
schonl {~ne~-teachry /tuo-teachar) ar echool ranl

(high/lew).

d) Ter~bing Expericnce in  the Present  (Otiserved)
Scihool

A large voroportion (47.9%) of the teachers had spent
1-2  wvenrs  teachins in the schools vuvhore they were
intevviewsd (Table-4.14). The percentage was hisher for
givls (R0, 3%) and low vank (57.7%) schools as compared
to boys (57.5%) and thigh rank (36.4%) schools. Whereas
no diffrrence was found as to school lacation (urban/
rural) ~r type of multi-clacs school (ona-teacher/two-
teacher'. One-fourth (25.0%) of the teachers had only
spent !ess than one year teaching in the present
school. Moveover, the proportion of teachers who had
spent three years or more teaching in the present
school was consistently higher for boys and one-teacher

schools. Whereas no significant variation was obnerved

between rural/urban and high/low rank schools.
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4.11 Difficulties _of Teaching Multi-classes

Teaching and learning in a multi-class situation is
very difficnlt for both of the teacher and students. There
are many built-in difficulties which the teachers of malti-
classes ave to face during their every-day task. Gome
difficulties are hoped to be overcome whereas others are
unavoidable in every case. The most frequently revealed

difficulty of teaching multi-classes was “"distribution of
time" (37.5%). The teachers reported that most of the times
they were unable to distribute their time while instructins
the students »f different classes (Table-4.15) "coverage of
course" (3f.4%), “discipline control™ (31.2%), and "proper
attention" (79.2%) were among the other most frequently
mentioned difficulties. The understanding of these major
problems hiﬁhlights that how much difficult is the teaching
of multi-classes. "Insufficient blackboards"” (2.1%),

>

"wastage of time" (8.3%), "interference of other classes”
(6.2%) and "“inadequate space" were among the less frequently
stated prollems- by the teachers in teaching multi-classes.
Slight variations were found as to school type (boys/girls),
school location (urban/rural), type of multi-class school

(one-teacher/Ltwo-teacher) or school rank (high/low).

On the other hand more than one-fourth (27.1%) of
teachers were not at all having any difficulty in teaching
multi-claszzs. The percentage was higher for the teachers of
girls (37.5%), rural (37.5%) and one-teacher (37.5%) schools
as compared to those of boys (16.7%), urban (16.7%) and two-
teacher (18.2%) schools. Whereas, no difference was found

between hifgh rank or low rank schools.
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4.12 Experience of Teaching Different Classes

In a milti-class situation, teacher has to teach the
students of various classes. In this way, he/she gets
experience of teaching different classes throughout the

whole career.
a Unadmit.ted Children

More than one-third (39.6%) of the +total teachers had
experience of teaching unadmitted children (Table-
4.1¢). The proportion was higher for boys (50.0%),
urbon (50.0%) and low rank (46.2%) schools as compared
to girls (29.2%), rural (29.2%) and high rank (31.8%)
gscheols. The teachers were less experienced in  this
regerd, because in many of the schools there was no

unadmitted student.
b) Kachi Class

A big majority (83.3%) of the teachers had taught Kachi
" class since they had started teaching (Table-4.16). lto
variation was found as to school +type (boys/girls),
schecol location (urban/rural), type of multi-class

scheol (one-teacher /tvwo-teacher) or school rank
(high/low).

c) Pakki Clasas

A fairly large proportion (89.6%) of the teachers had
ever taught Pakki class during their teaching career
(Tahle-4.18). No significant differences were found
betveen boys/girls, rural /urban, one-teacher/two-

teacher, or high/low rank schools.
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d) Class Two

A large number (87.5%) of the interviewed teachers had
an exparience of teaching class two (Table-4.16). The
proport ion was somewhat higher for boys (95.8%) schools
as compared to those of girls (79.2%). Whereas no
variation was found as to other parameters of the

study.
e) Clasa Three

The exrerience of teaching class three was spread over
81.2% ¢f +%~ teachers (Table-4.16). The proportion was
significantly higher for boys (100.0%) and higher rank
(95.4%) nchools as compared to girls (62.5%) or low
rank (€9.:.%) schools. VWhereas, no variation was found
as to school location (urban/rural) or type of multi-

class srchool (one-teacher/two-teacher).
) Class Four

Nearly two-third (68.8%) of the teachers were
experienced in teaching class four (Table-4.16). The
percentage for boys schools (95.8%) was very high as
compared to girls schools (41.7%). Whereas no
mentionahle difference was found between rural/urban,

one-tezhior/two-teacher and high/low rank schools.

g) Clasa Five

Teachers® experience of teaching class five was
relatively lower as compared to other classes. Only
slightly higher than one-half (56.2%) of the +teachers
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had rver taught elass five. The proportion  war
signi®irantly higher for boys (75.0%) and urban (G0, 5H¥)

schoon!s as compared to girls (37.5%) and rural (50.0%)

schools. Difference was also obvious between the
teachrrs of high (72.7%) and low rank (4.3%) schools.
In many of the rural, 1low rank, girls schools, class

five was not present.

4.13 Supgperitions_ to Make the Textbooks More Useful for
Multi-classes

A bi~ majority (79.2%) of the +teachers gavi: no
suggestion as to how textbooks can be made more useful for
multi-clasres (Table-4.17). However, "integrated curriculum®”
(8.3%), "lwieaf gcyllabi™ (10.4%) and "common lessons of
general knowledge” (2.1%) were the major cupggestions of the
teachers t make the textbooks more usceful for multi-
classes. Dne to small properbtion of ecases, no generalination
can be m1'~ as to any of the independent variables of the

study.

4.14 Job Stisfaction of the Tenchers

Job satisfaction and Jjob commitment are strongly
correlated. The teachers more satisfied with their Jjob are
expected +o Dbe more involved in different teaching and
learning tasks. Their performance might be enhanced due to
their Jjob satisfaction. In the present study, a large
proportion (72.9%) of the teachers were enjoying teaching as
a professicon, all of the time (Table-4.18). The proportion
was slightly higher for girls (75.0%), rural (83.3%) and
one-teache» (79.2%) schools as compared to boys (70.8%),
urban (62.9%) and two-teacher (61.5%) schools. Whereas no

difference was found as to school rank (high/low).

42



The percentage of teachers who enjoyed teaching as a
profession, some of the time or most of the time, was
equally 10.4. Whereas, there were only two teachers (4.2%)
who were not at all satisfied with their profession. No
further gencralization can be made due to small proportion

of cases.

4.15 Speakine Urdu Durcing_the_losason

-

Though influence of local languages was prominent in
the respective study areas, y=t Urdu was 2a strong mean of
communication between teachers and the students during

lesson time.

A subston-.ial proportion (20.8%) of the teachors spent
all of +the ‘ime speaking Urdu with their students during
lesson (Tal!'n 4.19). The percentapge wag somewhat higher for
girls (41.7%), urban (37.5%), two-teacher (38.5%) and low
rank (24.6% schools as compared to boys (16.7%), rural
(20.8%), one-tcacher (18.2%) and high rank (20.8%) schools.

The percentage of teachers who spent some of the time
(31.2%) or most of the time (37.5%) speaking Urdu with their
students during lessons was also hopeful. However, no
significant variation could be observed as to school type
(boys/girls), =school location (urban/rural), type of multi-
class schoeol (one- Seacher/two-teacher) or schoonl rank
(high/low).

4.16 Dealing with the Misbehaviour of Students
Dealing with the misbehaviour of students is a matter

of deep concern with discipline' control and character

building. Bealing was mentioned by a fairly large proportion
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(83.3%) of the teachers as a main way of dzaling with the
misbehaviour of students (Table-4.20). The proportion was
slightly higpher for boys (91.7%) and rural (87.5%) schools
as compaveel  to girls  (705.0%) or wurban (79.2%) schools.
Whereas no significant difference was found as to school
rank (high/low) or tvpe of multi-class school (one-
teacher/tuc -tracher). However, it was encouraging that more
than one-third (35.4%) of the tecachers advised the students
proverly, if +they mishehaved in +the class.  “"Secolding”
(22.9%), "fending out of the Clams" (16.7%), "restication
from school” 74.2%) and "Sending for father” (2.1%) uere Lhe
other ways ~f dealing with the misbehavionr of students in
the class. lme to small proportion of cases, the influance

of independ-nt variables cannot be delineatcd.

4,17 Dealirs _uith_the Slow_learncrs

During lessons in the class, a teacher comes across
both intzlligent students and slow learners. The students
with low alility are more demanding from the teacher. Many
times it is a problem for the teacher to simultaneonsly run
the both Finl of students during every day lesoons, Tn
three-fourth (75.0%) of the cases, teacher pald moras
attention tn deal with the slow learners. The percentage was
significantly higher for boys schools (83.3%) as compared to
girls schocls (66.7%) (Table-4.21). Whereas no variation wau
found as to school location (urban/rural), type of multi-

class schonl (one-teacher/two-teacher) or school rank
(high/low).

A substantial proportion of the teachers advised such
slow learncrs properly (27.1%), punished them (14.6%) or
seat them in the front vrow (8.3%). "Informing the family”
(4.2%), “taking help from intelligent students™ (4.2%),
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scelding” 74.2%), "lesser assipgument  of work” (4.2%) ~nd
"sending i, lower class” (2.1%)  were  amons  Lhe  leos
freauently = tiomed vave of dealims with the alou Toarnmre,
Only two-t-ncher (2.1%) said that they did not give any
attention t~ such students. Nn significant variation wuas
found in any of the above mentiorned categories, redarding
school tvpe (bhoys/girls), school locaticn (urban/rural),
type of multi-class  schonl (one- teacher/two-tencher) or
school  ran (high/low) except in care  of "ndvicing
properly”. Tie percentage for girls achools (B0.0%)  wag

significant'y higher as compared to those of boys (4007

In a mlti-elass situation, texthooks are vrarely
helpful to ~vercome the problems of  teaching and laarning.
That was th~ reason that one-fourth of tho tzachers were of
the opinic: that textbooks were not  at all useful to taach
in a multi-rlass situation (Table-4.22). The percentapge of
teachers belorging to boys schools (37.5%) was greater as

=

compared to tlose of girls schools (12.5%). One-third of the

tanchare thovrht  texthoolisn somewbat useful in thic resgard.

—3

he percen'nee was slightly higher for pgirls and urban

schooles.

Howeves, a mentionable proportion of the teachers were
of the opinicor that texthooks were frequently useful (14.474)
or very us "ul (87.1%). Put no significant variation could
bz drlinenteacd ags to schonl  type  (bovs/girls), school
location (crian/rarval), type of malti-class school (one-

teacher/tvwo -tracher) or school rank (high/low).

45


http:omewb.nt
http:T.b].e-4.22

Teaching material is an unavoid-ahble component of
learnine t-alg of the ctudonte. 1t facilitates both teaching

and learnine in the class.

a) Tarehing Kih
Teocl “o LiL 0 was used by 20,82 per  eent of the  tolal

tzachore; whereas more than half (52, 1%) did not une it
(Takl~ 1.23). Furthermore, il was n~t avnilable in A
guhat vy ial propoviion 20.8%) of schaols, M
significant variatien was found botween hoys/girls,

urbar /riral, one-teacher/two-teacher or high/low rank

schocls  regarding use of teaching kit. The non-
avail-hility of teaching kit was also fairly

distribited in these catepories of schools.
) Vall Charts

were used by the teachers in a  large
syopevtion  (54.2%) of  the schools (Table-4.03).  The
peracsnt ge was  cignificantly higher for pivls (70.8%
and t'1n  teachers (83.3%) schools as compared to boys
(37.5%) and one-teacher (25.0%) schools. No variation
was To11d as to oeheol 1ecation (irbon/zural) or achoond
rantt iah/ew). P11 oharts were not ovailabdle in tweo

cciac te ghich wore hoys  schools located in the rural

area,
c) Piackboard

Blaclbeoard waz available in all of the scheools and was

used i1 nearly all (91.7%) of them. No sifnificant
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variation was found as to any of the independent

variables.

4.20 Assignment of Homework

Assigning homework to the students is part of their
engagement in learning tasks at home. They are not supposed
to remain idle during the whole time they are at home.
Homework is mainly meant for the revision of school work. A
significant proportion (93.8%) of the teachers gave homework
to their students. Usually, all of the classes were assigned
some homework. The children in lower grades were of and on
exempted. Urdu and Mathematics were the main subjects of
which homework was generally given. In most of the cases,
homework was daily assigned to the students. However, the
frequency of assigning homework per week was directly
correlated with the class level of the students. Writing and
learning the lessons by heart or some exercise work of Urdu
and Mathematics were the major homework tasks found in the

study.

4.21 Application of Different Teaching Methods

Shortsge of time and too many students of different
classes are the major handicaps of a multi-grade teacher. To
overcome these constraints, +teachers employ different
complementary methods of teaching for viable engagement of

students in learning tasks.

Majority (79.2%) of the teachers used an intelligent
child to help a slow child (Table-4.23). 1In half of the
cases, an oldar child was used to teach the younger children
whereas, more than two-third (68.8%) of the teachers used a

student (usually class monitor) to lead the class learning.
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The latter pattern was more oftenly found in boys (79.2%),
urban (79.2%) and two-teacher (66.7%) schools as compared to
girls (58.3%), rural (58.3%) and one teacher (82.5%)
schools. Nc¢ significant variation was found as to school

rank (high/low).

4.22 Abgsence. of_the Teachers. from School

During field work, it wuas ohsarved, (through
interaction with the community people and the school
students), that absence of the teacher from school was a

severe problem in one-teacher schools of far off rural
areas. Because such schools are not frequently inspected hy

the supervisors due to their physical location.

a) Absence with Permitted Reasons

A substantial proportion (29.2%) of the teachers said
that they had never been absent from school during the
year (Table-4.25). An equal proportion (29.2%) of the
teachers had remained ahsent from school for 1-5 days
during the year. In a few cases (8.3%), the teachers of
multi-classes had remained absent from school for more
than 15 days during the year. No significant variation
was feuand as to school type (boys/girls), school
location (urban/rural), type of multi-class school

(one-tercher/two-teacher) or school rank (high/low).

b) Absence without Permitted Reasons

Nearly =all (93.7%) of the teachers said that they did
not remnin absent from school during the year, without

permitted reasons (Table-4.26). A small proportion

(6.3%) »f the teachers, however, reported their absence
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for §-7 days, in this regard. Due to faw numbar of
cases, no gignificant relation can bes delineated as to
school type (boys/girls), school location
(urbar/rnral), type of milti-class school (one-

teacher/ .wo-teacher) or school rank (high/low).
4.23 Parenils” Coming to School

It was encouraging that in more than two-third (68.8%)
of the schonls, parents occasionally came to school to talk
with +the teacher. The proportion was slightly higher for
boys (70.8%) and urban (79.2%) schools as compared to girls
(66.7%) or ruwral (58.3%) schools. No significant difference
was found hetween one-teacher/two-teacher schools or

high/low renk schools.

The main reason of parents’ coming to school was "to
get awareness  about the performance of child" (52.1%). In
more than one-fourth (27.1%) of the cases, parents requested

the teacheras for their more attention (Table-4.27).

"Requesting for another book" (12.5%) or "taking permission
for leave" (10.4%) were also found 1in a mentionable
proportion. "Resolving the conflict with other students”

(2.1%) or ‘“"complaining the irregularity of child"” (4.2%)
were among the less frequently mentioned reasons of parents”
coming to szhool. A similar kind of pattern was found in all
of the caterories of schools i.e. boys/girls, rural/urban,

one-teacher /tuwo-teacher, high/low rank schools.
4.24 Strepgth of Class_and Drop oubt Ratio
In a bif proportion (39.6%) of schools, the number of

children enrcled in the class of the teachers at the

beginning ~f school year were upto 25 (Table-4.28).
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Similarly., ir more than one-third (35.4%) of the schools thae
number of students ranged from 26 to 50, Whereas, in one-
fourth of the cases, number of children enroled at the
beginning of school year was sbove 50. Most of the schonls,
in this regard, were girls, urban, one-teacher and high rank

schools.

In more than half (52.1%) of the observed schools, no
student had 1@ft the school for ever (Table-4.29). The
percentage wan aignificantly higher for tuo-teacher (57.7%)
and low ranlt (65.4%) schools as compared to one-tcacher
(45.47%) or hi-h rank (36.4%) schools. No variation was found
as to aschol  type (boys/girls) or school leocation
(urban/rural). However, in one-third (33.3%) of the schools,
a few (1-5) students had left the school and did not come
back. The proportion of girls and rural schools was somewhat,

higher as compared to boys and urban schools.

On the basis of the dropped out students per class, a
drop out ratin was calculated for each observed class. It
was hopsful that in a big majority (52.1%) of cases, this
ratin was z-~ro  (Table-4.30). In 14.6 per cent of the
schools, the ‘dvop out ratio was above 20 per cent. Due to
small proportion of cases, no significant variation could be
observed as to school type (boys/girls), school location
(urban/rural), type of multi-class school (one-teacher/two-

teacher) or school rank (high/low).

Migration of family (27.1%), disinterest of students
(12.5%), carmnlessness of parents (10.4%) and shifting to
some othar schoanl (6.2%) were the major reasons of drop out
of students (T:ble-4.31). "linose family control" (2.1%),

"povarty" (4.7%), “distant school" (6.2%), "domestic work"
(2.1%), "higher age" (2.1%), and “marriage” (2.1%) wuere
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among the less frequently menbtioned reasons of  studenleg”
drop out. Dne to small proportion in each of these cases, no
relationshiv could be delineated with school +type, school

location, tvpe of multi-class schonl or school rank.

4.25 Suggestiona for TImprovement of Learning in Mnlli-class

A varisty of suggestions were given by the teachers to
improve learning in multi-classes. It reveals a great deal

of their concern over better achievements in teaching and
learning tnsks. A sipgnificant majority (80.4%) of the

teachers pninted out +the need of additional teachers if

learning is t«. be improved in multi-classes (Table-4.32).
“Sufficiency of teaching material" 29.2%), "separate

classrooms"” (25.0%) and "short syllabi" (10.4%) were also
suggested hy a substantial proportion of the teachers.
"Lengthy neriods™  (4.2%), "integrated books™ (2. 1%),
"spacious rocms" (8.3%), "more capable teachers" (6.2%) and
"lesser children" (6.2%) were the less frequently mentioned
suggestions by the teachers +to improve learning in multi-
classes. A similar kind of pattern was found in all of the
schools, r~gzrdless their type (boys/girls), location
(urban/rural), nature (one-teacher/two-teacher) or rank
(high/low).
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CHAPTER - ¥
CLASSROOM_RESQURCES.

This chapter comprises the physical and instructional
resources of multi-grade classrooms. These classroom
resources directly point out the potential of multi-classes

in teachinr and learning of different academic tasks.

5.1 Location_of Class

Location of classes is very much important to evaluate
the learnine process. In a large number (39.6%) of scheols,
all of the students were in one classroom (Table 5.1). The
percentage for boys schools was somewhat higher (41.7%)
than those of girls schools (37.5%). In an equal proportion
(29.2%) of boys and girls schools, the observed class was
unsheltered. Only one-fifth (29.9%) of the observed multi-

classes vers in several classrooms. Ho significant
difference vas found regarding school location
(urban/rural), and type of multi-grade schon] (one-
teacher/two-toacher). However the percentage of unsheltered

classes was greater (34.6%) for 1low rank schools, as

compared to high rank schools.

5.2 Qize_of_{lassroom

Sine of classroom has a lot of significance for malti-
grade clase~z. Decause studants  of different clasaesn apre do
be accommc-inbed within the same classroom. Adequate space
for the stilenats facilitates the learning process; otheruwise
congested environment within the class creates a lott of

problems regarding seating arrangements, management of
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lessons, discipline and control. As it has earlior been
mentioned, n large number of classes (£9.0%) in bhoth »f the
boys and girls schools were unsheltered. Among the remaining
schools, th~ size of classroom was not sufficient enouph.
Only one-third of the classrooms weve above 200 square fect
in their nize. Nearly an equal proportion (29.2%) of the
classrooms were of 100-200 square feet (Table-5.2). Whereas
8.3% of th~ classrooms were below 100 square feet. The size
of classroom was comparatively smaller for urban and low
ranking sc'w~1ls. No significant difference was found between
one-teachrs - and two-teachar schools  raegarding  sine  of

classroom.

Comparicon of the size of the observed classroom with
others in the school revealed that in 12.5% of cases, the
size was lorger than most other classrooms (Table-5.3), for
both boys and girls schools. Whereas, in 20.9% of the girl=s
schools, the size was smaller than most other classrooms as
compared to only 8.3% of the boys schools. Moreover, in one-
third (33.3%) of the boys schools, the observed classroom
was about the same size as other classrooms, compared to

only 12.5% of the girls schools.

tile rural and urban schools were compared, the only
diffcoence was that the proportion of classrooms which were
about the same size as other classrooms was much greater
(33.3%) for rural schonls as compared to urban ones (12.5%).
Moreover, Lhe proportion of observed classrcoms which ware
srmaller thon most other classrooms in  the school, was
grater (23.1%) for two-teacher schools as compared to onc-
teacher schiocls (4.2%). No difference was found among high
and low r-nling schools regarding comparative size of the

observed classroom.
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Another variable rolated to the size of clasarcom is
the space fil'ed by all children in the classroom. It was
encouraring trn find out that in a lavse: provortion of
clacssreoms 0V 1M), children £illed about half of the  space
in the clascrvoonm (Tahle-h 4),  The verccntaps for  givin
schonle was  srreater (07 5% as comprred o bove  schoolas
(16.7%), On'y in 12.5% of the observed clasmsrooms, all =pace
wag il1led e the children in the claszsroom. In this regard,
boys schoolr vers greater  (20.8%) in propnrtion as comparad
to girls oohvols. HMHorsover, in only 8.3% of the schools,
less thon half of the space was filled hy the children in
the claserc~n. The proportion of girls schools was preator
in this rega»d, because in mrat of the girls schools, number
of enroled students was also lesser. No sipgnificant
difference was found as to school rank, schoocl location
(urban/ ro=l)  or type of multi-class schonl  (one-

teacher/tuo -toacher).

5.3 Studen'c Desks_and_HMats

Studanis desks and mats are unavnidable iteoms  of
classroom rcources. No one can conceive a olassroom withont
desks or mats. In some cases, where mats are not provided by
the schools, ~tudents are evpected bto brinT their mats with

them.

a) Dasks

As a comnon observation, desks are not usually used at
primarv level. Tt was the reason that in a big majority

(75%) .7 the schools, desks  were not observed in the

a2lazgroams (Table-5.5), The proportion was greater for
boys <aobools (79.2%) as  compared to girls scohonls
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(70.8%). Rank of schecol was also impertant in  this
regard. The proportion of classrooms where deshks were
not urc 1, was greater (20.8%) for leu rank schonls an
compar 1  to high rank ones (68.2%). Schrol location
(urbanr »nral) or type of mlti-grade  school  (one-

teacher/t.wo-teacher) were ineffective in this regard.

There were only 10.4% of the schools where desks ware
prescart and sufficient for every child., Whereas in
14.6% o1 +the schools desks were present but not
sufficiant for every child. However, it was interesting
to neta o that  sufficiency of  deslkls was  veldatively
affirr-tiva in rural and  two-teacher schools, as

compar~d to urban and one-teacher schonls.

Students mats for sitting were widely in use among the
obeayy +1 schools., Thore ware only 14,5 per cent of the
schonls where no mats werec used (Table-5.6). The
proporticon was greater for girls, urban, two-teacher

and lca vank schools as compared to vice versa.

In 43.3% of the clamses, students mats were present and
sufficiernt for every ohild. Whereas, in 41.7% of the
obcarvad classrooms, these mats were present  bul not
sufficient for every child. Mo significant difference
was found regarding school type (boys/girls), schoel
location (urban/rural), type of multi-grade school

(one-teacher/two-teacher) and school rank (high/low).



Tenc'vr’s possessions such  ag sloropas placa (Lhat

(SRR ]

be locked), desk, and chair are also important items of

classraom rrsources, Thece  dteme oienifioantly foailitahe o

tan~her 1 his/her tenching activilles.

a) Stnarage Space
In mere than hail (B4.2%) of +the obssrvaed olaossronms

storsan cprace  for teacher was noted (Table-05.7).
percrntige was slightly higher for girls, urban,
tecacl=r, and high rank schools as compared to

versa.

b) Teacher s Dok

Tezo) or’s desh was {omnd in more than two-thivd (69,

Thes
tun-

viaee

0%)

of th~ yhserved clasarooms (Table-54.7). The percontagm:

for Yr~vs and urban cchools was preater as compared

girle and rural schools. Similarly,  the facility

1.0
of

teachar s present wos found in more of thr two-teacher

and hiFh rank schools as compared to one-teacher

low rank schools.

c) Teacher s Chair

and

In a big madority (87.5%) of the observed classrooms,

teactkear ‘s chair was present (Tnble-5.7). The percentage

of 1i+ oresence was much  greater than those of storage

place (L4.2%)  or teacher’s desk (69.0%). It reveals

that oacher’s chaitr in the most desirable item for the

cleoesov-om resourveas. Thare was no differance namong

hoys

and ¢ir'es schools regarding presence of teacher’s ahnair
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in the classroom. However, slight differences were
found botween urban/rural, one-teacher/two-teacher, and
high/lou ranking schools. In more of the rural, two-
teacher, and high rank schools, this item was found in

the classroom.

5.5 Blackboards

Blaclhoird is a basic tool for learning of the students

in the clasisroon. Most of the class work heavily depends
upon blaclkbeoard. Especially in case of multi-class teaching,

blackboards facilitate in inducing instructions to the

students.

a) Total Number of Blackboards

In a big majority (64.6%) of +the observed classrooms,
there was only one blackboard (Table-5.8). The
percentage was, however, slightly greater for firls,
one-1.ecacher, and low rank schools, whereas no
difference was found among rural and urban schools.
More than one-fifth (20.8%) of the observed classrooms
had two Dblackboards. The percentage for boys schools
was preater 29.2%) as compared to girls schools
(12.5%). However, there were only 10.4% of the
classrooms where the blackboards were more than two in
number. Whereas there were only twoe schools (4.2%
where Lhere wasgs no blackboard in the observed
classroom. These were male-urban-low rank schools. The
overall position of blackboards was, however,

satisfactory as to multi-grade classes.
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Moveable Blackboards

Movable blackboards are convenient to teach the
classes, in and out of the classroom. Slightly less
than {two-third (62.5%) of the observed classrooms has
one nmovable blackboard (Table-5.9). Exactly same
proportion was found for boys/girls, rural/urban, one-
teacher/two-teacher, and high/low rank schools. Only
14.6% of the classrooms had more than one movable
blackhoard. However, more than two-fifth (22.9%) of
the classrooms had no movable blackboards. The
percentage for girls, urban, one-teacher, and low rank

schools was greater as compared to vice versa.

Two-.-ides Blackboards

Two-sides blackboards are very much convenient 1in
teaching multi-classes. In one-third of the observed
classrooms, there was no two-sides blackboard (Table-
5.10). No difference was found between boys and girls
schools. However, the percentage was greater for urban,
one~teacher, and low rank schools. On the other hand,
less than half (47.9%) of the observed classrooms had
only one blackboard which had two-sides. The proportion
of classrooms which had more than one, two-sides
blacklhoards was only 16.8. No differences were found
regardins; school rank, type of multi-class school (one-

teacher/two-teacher), or school location.

b) Condition of Blackboard(s)

For viable teaching and learning process within the

classroom, condition of the Dblackbecard cannot be
ignored. In more than half (52.1%) of the obuerved
classronoms, condition of the blackboard(s) was
acceptable (Table-5.11). Whereas, in more than one-
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fourth (29.2%) of the observed cases, blackboards were
easy to read. The percentage in both cases was greater
for girls schools as compared to boys ones. Only, in
14.6% of +the observed classrooms, blackboards were
difficult to read. The percentage for boys and low rank
schools was greater as compared +to girls and high rank

schools.

c) Size of the Blackhoard(s)

Though the size of blackboard is less gignificant yet
its implication cannot be negated. Because it is a mean
of visual expressions during teaching and learning. In
more than two-third (68.8%) of the observed classrooms,
the sime of blackboards was acceptable (Table-5.12).
Only 18.8% of +the classrooms were found with large
blackbards. The percantage for girls schools (25.0%)
was greater as compared to boys schools (12.5%). Too
small hlackboards were observed in 8.3% of the
classrnoms. The percentage was relatively greater for

two-terncher and low rank schools.

5.6 Teaching Material

Appropriate teaching material is a pre-requisite for
inproved instructions in the class. It also creates
attractive learning environment. In another way, sufficient
teaching material may also be a good indicator of school
rank in terms of its performance.

a) W41l Charts

Wall charts are essential for repeated learning,

becaus~ they always remain before the vision of the
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students. In more than half (52.1%) of the observed
classrocms, wall charts were present (Table-5.13). The
percentage for girls and rural schools was greater as
compared to boys and urban schools. Similarly wall
charts were present in more of the two-teacher and high
rank schools, as compared to one-teacher and low ranl
schools. It seems that decoration of «classrooms through
wall charts was an obvicus phenomenon in rural schools

as well as ir girls schools.
h) Teaching Kit

Teaching Kit was rarely {ound in the observed
classrooms. It was only present in one-fourth of the
observed classes (Table-5.13). The percentage for
girls, urban and two-teacher schools was relatively
greatef as compared to boys, rural and one-teacher
schools. The inadequacy of teaching kit reveals poor

academic performance in multi-grade classes.
c) Syllabus

Syllahns as an outline of studies is supposed to b:
present with every teacher, but it was found in less
than two-fifth (18.8%) of the observed classrooms
(Table-5.13). No significant difference was found as to
school type (boys/girls), school location
(urban/rural), or schocl rank (high/low). However, the
per :entage for two-teacher schocls was much higher

(33.3”%) as compared to one-teacher schools (4.2%).
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d) Time Table

Time table was also found in a small proportion (14.6%)
of the observed classrooms (Table-5.13). No difference
was found among boys/girls and urban/rural schools as
well as high/low rank schools. However, time table was
found in morc of +the +two-teacher school (24.0%) as

comparerd to one-teacher ones (4.2%).

e) Textbook for Teacher

Textbook for the teacher was among the most oftenly
found twsaching material in the observed clagssrooms. 1t
was praesent in 52.1% of +the cases (Table-5.13). The
percentage for girls and {wo-teacher schools wau
greater as compared to boys and one-teacher schools. No
difference was found regarding school location
(urban/rural). However, textbook for teacher was found
in mcre of the high rank schools as compared to low

rank schools.
f) Learning Aids

Learnins aids such as flash cards elc. were only foundl
in 6.2% of the schools(Table-5.13). No significant
difference was found regarding school type
(boys/girls), school location (urban/rural), type of
malti-class school (one-teacher/two-teacher) or school
rank (high/low). Learning aids supplement the teaching
process, but tﬁey have not as much primary importance
as other teaching material. It was the reason that they

were very rarely found in the observed classes.
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5.7 Horklond _of Teachers

In a situation of multi-class teaching, the teacher is
always over loaded because he/she has to teach many students
of different classes. Number of classes taught by a teacher
is a direct indicator of workload. Madority (31.2%) of the
teachers in observed schools  taught three classes (Table-
5.14). The percentage for girls and two-teacher schools was
relatively graater than +those of boys and one-teacher

schools.

In none: of the observed schools, teacher taught only
one class. Tt 1is obvious because the study was related to
malti-class teaching. One-fourth of the teachers taught two
classes. Th- percentage for tuwo-teacher (42.3%) and low rank
(34.6%) schools was significantly greater as compared to
ona-tezcher, and high rank schools. Moreover, ona-fourth
(25%) of the teachers taupght all of the six classes: all of

them belonged to one-teacher schools.
5.8 Strength_of Students_in_Obscrved Classes

The nurmber of students taught by a teacher is another
indicator of' teacher’s workload. In a large number (41.7%)
of observed classes, number of students ranged from 4 to 25
(Table-5.15). The percentage for girls schools as well as
for two-tearher and low rank schools was greater. In more
than one-third (37.5%) of the observed classes, students
ranged from 26 to 50 in number. Only, in one of the obser.ed
class, students weré above 100; that was girls-rural-tiwo-

teacher-low rank school.
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5.9 Seating Acvrangemend._of Different _Classes

A multi-strade class requires specific seating
arrangement Lo mezt the c¢lass requirements. In a Dlig
majority (45.8Y%) of cases, different classes were seated in
different rows (Table-5.16). The percentage was much proaler
for boys schenls (58.3%), rural schools (50.0%), two-teacher
schools (50.0%) and high rank schools (50.0%), as comparead
to girls, urban, one-teacher, and low rank schools. Another

significantly found seating arrangement was that all classes
sat 1n one large group (37.5%). This pattern was mora

oftenly foun'l in girls, rural, two-teacher, and low rank

schools.

5.10 Condibions dn_thoe_Clang_ AfLceling YTeaching and Learning

During chaervation of the multi-grade classes, a lot of
conditions were found affecting teaching and learning in Lhe
classes. Amors 'hese conditions, nearby traffic (39.6%) was
the most sipnificant (Table-5H.17). It was due to the reason
that in many f the schools there was no boundary wall, and
school was situated just on the road side. This condition
was only found in bhoys schools. No girls school was reported
in this categnry because concept of "Purdah” more applies to
them. No variation was found as to school location
(urban/rural)., type of multi-class school (one-teacher/two-
teacher) or s~hool rank (high/low). "Noise within the class”
(12.5%) and "mud floor" (8.3%) were also two important

conditions affmcting teaching and learring in the class.

Among other less significantly mentioned conditions
were: insufficrient shelter, unorganized sitting arrangement,
insufficient laarning material, distorted building, noise of

adjacent clans, multi-lingual group of students, loose
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control, laz” of fans, insufficicnt mats/desks. insufficient

space, insuf’icient light, and insufficient blackhoards.
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CHAPTER = VT

OBSERVATION_OF_LESSONS

This chapter includes +the analysis of various items
related to teaching and learning activities during lesson
time. The obsearvation of lessons in multi-class situation
delineatzs !'he patterns of day to day activitiecs in one-

teacher or two-teacher schools.
6.1 Time of Observation

In most of the schools (89.6%) multi-classes were
observed for =ixty minutes each. Only in 5 schools (10.4%) ,
this observatirn of lessons could only be made for thirty
minutes. The main reasons were short timings of schools, off
reach location of schools, and Jlate arrival of research
team. Due t» logistic problems these schools could not be
followed for +the next time. Because two days had already
been spent in each school. Put it did nol make any
difference ot the later stages of analysis and

interpretati-n,

6.2 OQbserved (Classes

In most of the cases (52.1%), class three was observed
during observation of lessons (Table-6.1). The percentage
for class twn was 45.8. Only one observed class was Pakki
(class one). In that school the highest class was class two
in which +thar~ was only one child and on the day of
observation »f lessons, that child was absent from school.
Total strength of students in the school was only 6. I\ was
the only pos:ible arrangement in the said school. No other

variation was found regarding school location (urban/rural),



tyre of miti-class school  (one-teachor/tuo-taacher), o
school ran't  (high/low). Houever, tha percentage of obrorved
class thre: was grealer for bavs schools (A2 0%) as compared
to girls cchools (41.7%). Put  on  bLhe other hoand, the
peraentage  of  observed olans Lwe  was  groater Tor  pirvls

schools (5L°.2%) as comparcd to those of bhove® (37 6%).

6.3 The mrin_Person_Toaching in Lhe Clag

15

In a ~irnificant majority (85.4%) of schools, the main
person torolhing in the class was concernced class teacher
(Table-6.2". However the percentage for bovs schools (O, £%)
wag  much o ater than those of  mirls aschools (75,00, T -
fou  of picle schools  (16.7%) head  teacher was the  main
person teahing in  the obzserved olass whereas no  aneh
sitnation vo3 found  in boves  schools. Studenlt moniter wae
also foun' teaching in the obzarved olasees; bab Lhe
pereentaoe of surth  schoals wns  very low (2.1, N
cignifican:. differences wers found regarding school loeation
(urban/rural),  type of multi-class school (one-teacher/two-
teacher) or school rank (high/low). The finding reveals that
teachers nof the multi-classes fulfilled their duties

properly.
6.4 Student leading_Lhe_Class

It is & 2ommon obsorvation that in primary schools, one
studont lez-ds the vhale class during recitation of lessons,
Put in the  precent stady, a large nuamber (83.3%) of schonls
were such vhere the  observed class was led by a stodont. for
ncne  of  the time (Table-6.3). The percentage for boys,
urban, on--tzacher, and low rank schools was greater as
compared to viee versa. Moreover, in a small proportien of

cschools, a ctudent led the whole class for less than  halfl
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(6.2%), abocult half (4.2%) or more than half (6.2%) of the
time during observation of lesson. It might be due to the
reason that teachers had hecome sensitized by the presence
of research team. They might had adopted the more
appropriate or approved way of behaving in the class by

giving batter attention to the students.

The main  activity of +the toacher during the tine a
student was leading the class (Table-6.4) wuas working with
another cloes (16.7%). The parccntage was freater [or girlsa,
rural, and ene-teacher scrhaols as compared to boys, urban,
or two-teachsr schools. Another activity of Lhe teacher
during the t%time a s=iudent was leading the class was
supervision of the leading stud.cnt  (4.2%). The revealed
patterns uere  expected in the multi-class teaching

situation.

6.5 Activitias of Teachers and Students

Durine ohservation of lessons., all +the activities of
teacher ac w:ll as those of the students were noted. These
activities hi:shlight the teaching and learning process in a

multi-clase.

i) fetivities. of leachors
The meot oftenly  oboerved acbivities of the Lancobers
(Table-6.5) included, revision of already knoun worlk

(68.8%), demonstration of new lesson (70. %), and helping
children practice (62.5%). No significant differences wers
found as to school type (boys/girls), school location
(urban/rural), type of multi-class school (one-teacher/two-
teacher) or school rank (high/low). However, teacher’s

activity of assigning homework was more frequently ohserved
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in #irls ai  low rank schools; though it was found in one-
fourth (25.0%) of the observed schools. Supervision of seat
work as onr of the arntivity of teacher was observed in more

of boys, urban, a2nd ‘luo-teacher schools  as compaasad o Lo

girls, rur:l, and one-teachar achool:s,

J
N

Yovision of Already Fnoun Hork/lomowork

~

Alrmad- hncun vork yaz revioed by teschore in moro bhnn
tpo-t o3 (68,0 of bhe reheools doring obncrvation of
lessons (Table-6.5). Na significant difference uas
found between urban/rural, boys/girls, one-teacher/tun-
teachor and hiph/low rank schonls.  This activity was

evanly common am g all of Lhe sampled schools,

b) Kyplanation/Nemonstration of New Lesson
The wew 1lesson was  explained/demonstrated by the

teach s in a  large number (70.8%) of  caces (Table-
6.5). The percentass  uas velatively reater for  bove

cchoalnr (75.0%),  two-toacher schools (73.2%), and 1oy

ranky  ~rhools (73, 1% as compared  to  pgirls  achools
(6.7, one-teacher schocols (62.05%) and hish  rank

schoo < (G8.2%). Howaver no difference was found as to

schoao! iHecation (rural/nrban).

c) telping Children Praclice

The a tivibty of Leachers in terms  of helping children
practi o (Table-6.5) was more oftenly obhserved in rural
schools  (75.0%) and tuo-teacher scheools (69.2%) as
compar~l to urban (50.0%) and one-teacher (54.5%)
schoo!s. No difference was found as to school  type

(hoys t7irls) or school rank (high/low).
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d) Supcrvision of Scat Work

Suparvicion of seat worlk, as one of the activities of
teacher diaring obsearvation of lossons, was only  found
in sliprht'y more than one=third (35H.4%) of the ochools
(Table- . 5). The peracntasge for boys (AL 8%) snad arlen
(41.7¢% sehonls was slirhtly hichor as compored to
girls (25.0%) and rural (29.2%) schonla.  Houmver, nn
mentionable diffarence was found as to one-teacheor/tun-

teachey s hools and hiph/low rank of schools

o) Acaioning Homawork

Homatan = gas assisned by only one-fourth  af tLhe tatal
teachers luring observation of lessons (Table-8.50) 0 Tihe
peroent ey for givls  (33.3%) and  two-teachar (3867)
schoole was greater as compared to hoys schools (16, 7%)
and ornr tachor schools (9.1%). No difference was found
as to ~~hool location  (urban/rural) or schoonl  rank
(high/)~u),

Conclulinsly, demonstration of new lessons and revision
of al»eady known wnrk were the two major activities
observed during the lessons. Really, the most  of
teachire work revalves arcund these two  mentinned
activi
them.

v, The olher aclivilles are supplementary to

(ii) Activities of Students

Differcnt activities of students duaring lesson reflect

nature of  their involvemsnt in learning  tasks. These
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activities a+o also an indirect  indleator of  teacher’s
a) Answering Questions
Students® activity in terms of answering questions

asked Lv the teacher reveals their expressiveness
during clacsroom participstion,  This activity was only
observed it more than one-third (39.6%) of the acchools
(Table-6.6), However, the revaeentape was  pgreater for
boys (54 .72%) and rural (4L.8™) acchools  as comprred to
girls ("L, 0%) and urban  (33.2%) schoalas.  Whoerens, no
differen -y was  foand amone ana-tencher/two-Leacher  ov

hirh/low ranking schools.

b) Realing

Reading as a major part of classroom activities of
students during lessons was observed in three-fonrth of
the schoonls (Table-6.6). The same big proportion was
found in all of the schools. No variation came as +to
school type (boys/mivls), school location
(urban/rnral), type of malti-class school  (one-

teacher/'wo-teacher), or school rank (high/low).

c) Practice HWHriting

The praclice of writing in slrongly empbasized at 2arly
school rads. This practice is usnally done  on
"Takhtis", "Slates” or "Copirms", In half of the
schools, this activity was noted Jdurins cobosarvation af
lessons (T:bhle-6.6). The provortion was twice (AR, T%)
for girls and two-teacheor schonls as  compared to hoys

and one-teacher schoels (33.3%). The percentage was,
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moreover, slightly higher in case of urban and low rank

schools.

d) Copying

Copyins is a part of practice writing. It also enhances

the ccmprehension of students about the learned lesson.
This =activity was only observed in one-third of the
arthnacle (Table-6.6). However, it was more oftenly found
in pirvie,  rural, lLwo-teacher, and low rank schools as
compar~d  to boys, urban, one-teacher and high rank
schools.

e) Repeating Passages/Letters/Numbers

Repeatine passages/letters/numbers is thought to learn

them by heart. It is one of the traditional methods of

teaching and learning. The said activity was found in
more than two-fifth (41.7%) of +the schools during
observation of lessons (Table-6.6). However, the

percentase was higher for boys (50.0%), rural (45.8%),
and high rank (50.0%) schools as compared to girls
(33.3%), urban (37.5%) and 1low rank (34.6%) schools.
Whereas no significant difference was found between

one-teacher and two-teacher schools.

£) Morking at Assipgnment Alone

Studenrts” working at assignments alone is necessary to
build thnir cself-potentials in learning tasks. It is
also important for developing self-confidence and
independrncy. However, during observation of lessons,
this activity was only found in one-third of +the

schools (Table-6.6). The percentage for boys, two-
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teacher, and high rank schools was slightly higher as
compared to girls, one-teacher, and low rank schools.
Wherens no difference was found between urban and rural

schools.
) Lhistening to Teacher s lnstruchions

Studenls and +tenchers have face-to-face interaction
during alassroom activities. It is reciprocal two-way
procass. Htudents and teacher both listen and talk to
each olher. Students listening to teacher s instruction
wer (rund during 47.9% of the observed lessons (Table-
6.6). They percentage for boys, rural, two-teacher, and
low rank schools was comparatively higher than the

girls, urban, one-teacher, and high rank schools.
h) Sitting for a Time wilthoul Learning

School day is though considered a continuum of various
teaching and learning activities, yet in many cases,
students get some time beside recess time when they sit
without learning. The situation is more obvious in case
of milti-class teaching where teacher has to give
attention to students of different classes/grades.
He/sh~ =annot have continuous attention on single
class. The children ultimately have to sit for a time
withont learning. During observation of lessons, in
more than one-third (37.5%) of the schools, students
were found sitting for a time without learning (Table-
6.6). The percentage for boys (58.3%) was much greater
than lLhose of girls (16.7%) schools. It may be inferred
that 1in girls schools students of multi-classes are
kept, more engaged as compared to boys schools.

Similarvly more of the students of rural and two-teacher
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gchonls were found sitting for a tims without learning
comparable to those of wurban and one-teacher schools.
Whereas no variation was found among high and low rank

schocls regarding this item.

i) Taking Test

Taking test was the least observed activity of the
students during lessons. It was only found in one-fifth
(20.8%) of the schools (Table-6.6). This activity wae
observed in more of the boys and urban schools as
comparel  to girls  and  raral schools. Whereas, o
varintion was found as to school vank (high/lou) ar

type nf multi-class schonl (one-teacher/two-teacher).

Concliddingly, the most frequently observed activities
of the students during observed lessons were reading
(7T6.0%), practice writing (60.0%), listening to teacher
instruction (47.9%) anAd repeating passages/letters/
nuambers (41.7%).

Students’ Models/Examples during Learning

Modeis/examples used by the students during learning

tasks vary as to different classroom activities. But they

prime importance for viable learning process because

they are a~tually the tools of learning.

a) Something Learned by lleart

Learning by heart was only observed in one-fifth
(20.8%) of the schools (Table-6.7). This is mostly uscd
in the =sarliest grade. The observed classes were mainly

class  Lwo and class Lhree, so was the reason that its
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perc-nlagn came such  lowar. Mo sipnificant diflarancs
were  TFound as  to  achool  tyvpe (bova/girls) . sehaosl
localinon  (urban/rural), type of multi-class  schond

(one:- teacher/two-teacher) and school vank (hiph/low).
b) Taxtbook

In & significant majority of cases (83.3%), texlbook
was used as  model/example by the students durine
observation of lessons. The percentage for boys (87.4%)
and two-teacher (92.3%) schools was greater Lhan those
of rirls (79.2%) and one-bleacher (72.7% school:

Wheoreas, no  variation was found as  to school location

(urban/rural) or school rank (high/low).
c) Toaacher Spoaking

Dpealking  of teacher  was  used as  medel/example by 2
lavee  proportion of  the students (31.2%)  darinag
obscrvation of lassons  (Table-6.7). The percentape for
hoys  (87.8%), rural (B7.5%) and high rank (86.4%)
schools  was  somewhat greater than those of girls
(75.0%), urban (75.0%) and 1low rank (76.9%) schools.
Howcver, no variation was found between one-teacher and

two-teacher schools.
d) Toacher Writing on Blackboard

Blackbhonard is an important tool in teaching and
learning activities. But the finding was not in linn
with Lhe general expectations. Teacher’s writing on
blackboard was used by the students as mondel/exampla
during lessons in less than half (45.8%) of the cases

(Table - 6.7). No variation was found as to school tyre
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(boys/girls), school 1location (urban/rural) or school
rank (high/low). However, teacher’s writing on
blackboard was used by more of the students of two-
teacher schools (61.5%) as compared to those of one-
teacher schools (27.3%).

6.7 Use of Textbooks

During observation of lessons, textbooks were used by

the students in a significant majority (89.6%) of cases. No
difference was found as to school type (boys/girls), school
location (nrban/rural), and school rank (high/low). However,
textbooks were wused in more of two-teacher schools (96.1%)
as compar=d to one-teacher schools (81.8%). The use of
textbooks by a big majority of +the students, during
observation of lessons, reveals their strong importance in

teaching and learning tasks.

Textbooks were mainly used by the students for reading
(68.8%). The percentage for boys schools (83.3%) was much
greater than those of girls (54.2%) schools (Table-6.8).
"Copying the lesson" (12.5%) "doing exercise work" (12.5%)
and "learning (something from the book) by heart" (10.4%),
were among the other worth-mentioning ways textbooks were
used by the students during observation of lessons. No
significant differences were found as to school location
(urban/rural), type of multi-class school (one-teacher/two-
teacher) or school rank (high/low).The variety of ways
textbooks were used by the students indicate their proper
use during lessons. It also reveals the dynamics of teaching

and learning activities in classroom situation.
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6.8 Teacher’'s_Reaction when_a_Child _Responds_Correctly

During teaching and learning in the classroen
situation, resiponses are asked by the teacher Lo evaluate
the comprehension of the students about the taught lessons.
Teacher’'s reaction has a 1lot of importance for +the child
when he/she responds correctly. Because in terms of social
exchange, tha future behaviocur of child can be channelized
into certain direction. Different kinds of teacher’s
reactions have been explained in Lhe following diccussion.
These reactions highlight the general interactional pat terns

in a classroom situation during questions-answers session.

a) Ignoring the Child

In a very few cases (8.3%) teacher ignored +the child
when he/she responded correctly (Table-6.9). The
percenltape for rural and boys schools was slightly
higher than those of girls and urban schools. Whereas,
no difference was found regarding type of multi-class
school (one-teacher/two-tcacher) or school rank
(high/low).

b) Praising the Child

It was very encouraging +that in most of the cases
(47.9%) teacher praised the child when ha/she responded
correctly (Table-6.9%). The percentage for girls
(62.5%), urban (58.3%), and two-teacher schools (53.8%)
was sifnificantly higher as compared to boys (33.3%),
rural (37.5%) and one-teacher (40.9%) schools. However,
no difference was found between high or low ranking

school:s.
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c) Asking the Child for Explanation of Correct
Resiponse

Though it is not very much important to ask the child
for explanation of correct response vet in some cases,
it may broaden the conceptual clarity of a child. In
less than one-third (29.2%) of the cases, teacher asked
the child for explanation of his/her answer when he/she
respond.«d correctly (Table-6.9). This exercise roally
helps other children in learning as well as  building
their expressive quality. The percentage was slightly
higher for boys (45.8%). urban (33.3%), two-taachar
(30.8%) and high rank (40.9%) schocls as comparad te
girls (12.5%), rural (24.0%), one-teacher (27.3%), and

low rank (19.2%) schools.

d) Repeating Correct Response

When a teacher repeats correct response of a student in
the class, it becomes more valid for the students +to
remember it. Moreover, it indirectly praises that. child
who responds correctly. This reaction of teacher was
widely (41.7%) noted during observation of lessons
(Table 6.9). The percentage was significantly higher
for boys (54.2%) and high rank (63.6%) schools as
compared to girls (29.2%) and low rank (23.1%) schools.
Whercas no mentionable difference was found as to
school location (urban/rural) or type of multi-class

school (one-teacher/two-teacher).

(e) No Response Asked

There wers only a few schools (14.6%) where no response

was ashked by the teacher during observation of lessons
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(Table 6.9).  This pattorn was found  in more of tLwo-
teachevs schools as  compared to ane-teacher seheels.
Whereas no sigrificant difference was found betwenn

goys/girls, rural/urban or high/low rank sechools.

Concludingly, in most of the cases teacher praised the
child or repeated the correct response when a child
respon:ded correctly during questions-annwers seasion.

6.9 Teacher’'s_Reaction_ when a Child _Responds Incorrectly

Teacher ' reaction when a child responds incorrectly is
equally imp-rlant. as of his/her reaclion when  a  child
responds correctly. [t is the other side of same coin.
Following discussion reveals Lhe major reaclbions of teacher
when a child responded incorrectly to the questions asked by

the teacher during demonstration of lessan.

a) Simplifying the Question and Asking the Same Child
for Response

This reaction of teacher is very much important for
making the child more expressive and confident. In one-
fourth of the cases, teacher simplified the question
and asked the same child for response (Table-6.10). The
percentage for boys (33.3%) and high rank (40.9%)
schools was significantly greater as compared to girls
(16.7%) and low rank (11.5%) schools. No difference was
found as to school location (urban/rural) or type of

multi-¢lass school (one-teacher/two-teacher).

b) Telling the Child the response is Wrong

For cognitive clarity of the child there is no harm to

tell that the response is wrong. But the way should not

78



be embharrassing for the child. In more than one-third
(37.5%) of +the cases, during observation of lessons,
teacher told the child the response was wrong (Table-
6.10). The percentage, in this regard, was slightly
higher for boys (41.7%), rural (45.8%), +two-teacher
(42.3%) and high rank (45.5%) schools as compared to
girls (33.3%), urban (29.2%), one-teacher (31.8%) and

low ranlt (30.8%) schonls.

c) Correct Response Given by the Teacher

For improving the learning capabilities of the studentls
it is rssential that teacher himself/herself should
give the correct response if no other child responds
correctly. Because teacher is the major model/exhmplan
for the students during classroom activities. In more
than half (52.1%) of the schools, during observation of
lessons. teacher gave the correct response to the alass
when a2 child responded incorrectly (Table-6.10). Gome
variaktion was found between boys (68.3%) and girly
(45.8") schools. Whereas no significant differencs waea
found as to school location (urban/rural), Lype of
multi-class school (one-teacher/two-teacher) or school
rank (high/low).

d) As¥ing Another Child for Correct Response

A gond teacher always tries to explore the correat
response from other students 1if any one of then
responds incorrectly. It creates favourable
interactional environment within +the class. In more
than one-fourth (29.2%) of the schocls, during
observation of lessons, teacher asked another child for

correct response in case a child responded incorrectly
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(Table -6.10%). The percantage  for girla (33.3%), rural
(66.7% . two-teacher (31.6%), and hirh rank (6. 4%
school: was greater asg comparaed to boys (26, 0%), urban
(25.0%) . one-teacher (22.7%) and low rank (273 1%)

school:-.

e) Punishing the Child with HNarsh Words or Beating

Punishment to a <«hild on account of giving 1incorrect
responss bo teacher s guestion may induee withdrawal or
fear in a student. Thourh it is practised for the
remembranze of a student yet it is not well approved
way ol bz2having. Only, in a very few cases (8.1%

teacher punished the child with harsh words or beating
when h~/nhe responded incorraectly (Table-6.10). Due to
smaller prroportion of cases, [inding cannol  be
interpretead or generaliznd as to school type
(boys/rirls), school location (urban/rural), type of
multi-~lass schocel (one-teacher/two-teacher), or schonl

rank (high/low).
Concludingly, giving correct response by the tLeacher
himself /hzrself and telling the child the response was

wrong, were the most frequently observed reactions of

the teschar when a child responded incorrectly.

Supervision_of Seat_ Work

Supervision of seat work is a component of students

every day evaluation by the teacher. Every teacher adopts

some

system to supervise the seat work during classroom

activities.
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In half (50.0%) of the achoals, during observation of
lessons, no ceat work was done (Table-6.11). The percentage,
with slisht wvariation, was evenly distributed among
boys/girls cschools, wurban/rural schools, one-teacher/two-

teacher schocls, and high/low ranking schaols.

Howevr, the most commonly ohserved system of seat work
supervision was that “teacher walled arvound room  and
observed/h:lred the students with work"” (27.1%).  Another
important prttern was that "teacher helped only those
children whn raised their hands or came to teacher” (10.4%).
No other system of seat work supervision was in such a
significan!. proportion to generalize it as  to mijor
parameters of the gtudy i.e. school type, school location,

type of multi-class school, or school ranl.

Teach~1r’'s general way of bzhaving with the studants has
a lot of implications for learning tasks of the students. 1In
a large prorortion (62.5%) of schools, teacher was kind
during obscrvation of lessons (Table-6.12). The percenbage
was slightly higher for boys, urban, twun-teacher and lou
rank schools as compared to vice versa. More than one-fourth
(29.2%) of the teachers were firm in their behaviour while
observation of lessons was made. The percentage for boys and
rural schowls was greater as compared to those of girls and
urban schrools. No variation was found as to school rank
(high/low) or type of multi-class school (one-teacher/two-

teacher).
In the total sample of study, proportion of harsh

teachers (A.2%) was very low. These teachers mainly belonged

to girls and urban schools. In an overall view, teachers

81



from girl: sand urban sichools were wore sbriet in thoir way

of behavine with the students.
6.12 Disciol ine_Conlrol

Mechaniems of discipline control gencrally  povern the
behaviour of  students during teaching and learning
activities in the classroom situation. It is an important
component ~f s aliration process of the students. Three
different 1inds of discipline control vere  pencrally
prevailing in the «class. The most fraquently  observed
(81.2%) mchanism was that  Lencher correctad  Lhe children
with words (Table-6.13). No sisnificant variabion was Fonnd
as to sorhool type (boys/girls), school location
(urban/rur:sl), type of multi-class school (one-teacher/two-
teacher) or school rank (high/low). In  more than one:-third
(35.4%) of cases, class bahaved without control by teachor,
The percen'sape was greater for boys (564.2%), urban (41.7%),
two-teacher (41.7%), and high rank (50.0%) schools ae
200

compared t~ pgirls (16.7%), rural (29, one- teacher

(31.8%) or laow rank (23.1%) schools.

A

In a small proportion of cases (18.8%) the teacher
corrected the children with slapping or beating (Table-
6.13). Hownve. , no significant variation could be observed
as to school type (boys/girls), school lorcation
(urban/rurnl), type of multi-class schenol (one-teachor/tuo-
teacher) or school rank (high/low). fGenerally the disrnipline
control was not strict during the observalion of lesson. It
might Dbe Juc  to sensitization of the respondents or Jow
grades (closs two/class  three) of the studentls. Precisely,
there was favourable environment within the class for both

teaching and learning activities.
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6.13 Main language_Used_by _the_Teacher

During demonstration of leosson, more than half (52. 1%
of the tesch:rs used urdu as the main language (Tahle-6.14).
No difference vas observed among boys/girls schonls,
urban/rurs!  aschools, and high/low rank schools. Hovwever,
slight variation was found as to Lype of multi-class school.
In more of Lwo-teacher schools (67.7%), urdu was used as a
main langvags by the teacher as compared to those of one-
teacher «chools (45.5%). But no inference can be drawn; it
might be ¢ocnsional  during the observation of lesson.  For
the rest of the cases (45.9%) 1local Janguage of the
respective: area was usé¢d by the teacher during demonstration
of lesson. As there were six study areas, no valid
generalizotion can be made. However, Urdu was obvious in

most of th: rnases. .

6.14 Main Language Used by bLhe Students

It wos further encouraging that in nearly half (47.9%)
of the =chools, Urdu was used by the students as main
language during communication in the classrcom activities
(Table-6.15). The percentage for girls (54.2%), urban
(54.2%), and two teachers (53.8%) schools was slightly
higher than those of boys (41.7%), rural (41.7%), and one-
teacher (40.9%) schools. Whereas, no variation could be find
among hirh nr low ranking schools regarding use of Urdu a=
main languagn. Other local languages of the respective study
areas were also found. But they were relatively in very

small propnrtion to delineate any generalization.
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6.15 Permissibility of_OLher Aclivitics Dnring_lLesson
Theor~tically, during lesson time, there is  less

provision «~{ other activities except teaching and learning.

However, dJduring observation of lesson, students were also

permitted for other activities.
a) Rat,

In a wvery feu (4.2%) cases, students were  allewed Lo
eat som-thing during lesson time  (Table-6.16). e to
small proportion of cases (only two) no werthuhile

varialicn can be interpreted.
b) PDrink

In move: thah one-fifth (20.8%) of Lhe total schonls,
students were allowed to drink waler etlc. during
lessons (Table-6.16). The percentage was slightly
higher for boys (25.0%), rural (25.0%), and high ranl
(31.8%) schools as compared to girls (16.7%), urban
(16.7%), and low rank (11.5%) schools. Whereas, no
variation was found between one-teacher and twn teacher

schools.
c) Take a Break

In the situatien of multi-class teaching, lessons
cannol, be demonstrated to each of the class
simaltaneously. Ultimately some class has to take breal
while the teacher 1is engaged with other class. That
break may be situational requirement as well as
permiscive by the schools that students were allowed to

take break during lessons (Table-6. 16). The percenblage
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was sicnificantly hipgher for boys (37.5%), rural
(37.5%), and high rank (37.5%) schools as compared Lo
equally low proportion (20.8%) of girls, urban and low
rank es~hools. No variation was found as to tvpe of

malti-claes school (one-teacher/two-teacher).
d) Go to the Toilel

In one-fourth of  the total schools, students were
allowed tu go to the toilet during lesson (Table-6.16).
The percontage was slightly higher for boys, rural ,
two-tearh~r and high rank schools; but the differences

were nol cignificant.
e) HWoo Takhtis

In a very foy cases (10.4%), students wers alleowed Lo
wash their  takhtis during lesson  (Tabls-6.16). The
proportion was so small to generate any valid
differences as  to school type (boys/girls), school
location (urban/rural), type of multi-class school

(one-teacher/two-teacher) or school rank (high/low).

6.16 Children CGalled by the Teacher on Most

During explanation/demonstration of lessons a teacher
usually calls the students randomly to make sure that lesson
is being undarstood by all of them. In this connection, a
good teacher always tries to give equal attention to the
whole class. In three-fourth (75.0%) of the schools, during
observation »f lesson, teacher called all of the students
about the sam» (Table-6.17), indifferent of the students who
raise their hands or not as well as who sit in the front or

in the back 1rows. In later cases, the proportion was so
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small to ¢#ive any valid explanation. A similar kind of
pattern wvac found 1in all of the boys/girls, rural /urban,
one-teachrr/two-teacher, aud hish/low  rank  cchoolss, The
revealed pnattern was favourable for improved teaching  and

learning in the slassroem situation.
6.17 Horline gith_Othor Clans

In a2 waldti-cloams situntion, teacher  continnes worlkine
with different classes in different intervals and many timae
simultanecnsly engages two classes or more by assigning them
different lecarning tasks. Therefore, teacher’s time j<
usually divided in concentrating on different clasaes.

Durine  observation [ lessons, a JlarrFe proportion
(43.8%) of teachers spent none of time working wilh olher
class  (Tehl=6.18%). Tho parcenlage was somewhat, hiphar for
two-teacher  schools (00.0%)  as  comparcd  te one- Leach..p
schools (065.4%). Houwnver, nn significant differonom:  wnee
found as to school type (hoys/girls) school locatien
(urban/rural), or school rank (high/low). In a substantial
proportion of cases, half of the time (29.2%) and lecs than
half (20.82) of the teacher’s time was also spent vorking
with other c¢lass. However, no further variation was found as
to major parameters of the study. Two-teacher schools were
privileged in the sense that load of teacher was relatively

lower due to presence of another sanctioned teacher.

and_Students”  Activities During

6.18 Summary _of Teacher’s
Observed_lesson

During observation of 1lessons activities of concorned

-

teacher with all the classes and engagements of all the
students present in  the observed class were noted to

summarize the teaching and learning tasks undertaken during
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the lesson. This summary highlights the classroom

environment of multi-classes during lessons.

aj Teacher s Activilies

In ovriar of  thierarchy, the five most frequently
observd activities of the teacher during observation
of lesnon (Table-6.19) included, “teaching the lesson"
(91.7%), "Supervicion of seal work" (43.8%), "Listening
the lessen” (33.3%), "Dictation of IMLA" (20.8%), and
"Teachine  tables/numbers™  (12.8%).  Thess activibios
substantially cover the major teaching tasks during
lesson. "Checking the assigned work", "giving  home

work", ‘controlling the eclass”, "leading the alans

"giviniz  test", "giving punishment", and "asking the
childr-n for self-reading” werec among the other less
frequently observed activities of the teachers durine
lesson. A similar kind of patlern was found iu all of
the siheols with slight variations. No  sienificant
differ~nces were delineated as to school type
(boys/~irls), scheool location (urban/rural), Lype of
malti-—lnss school (one-teacher/two-teacher, or school

rank (Viph/low).

b) Studants” Activities

Student=’ engagement in learning tasks is relative ta
the teachear s activities. Because they are counterparts
of thr same process. In the order of hierarchy, the
five most frequently observed activities were
“reading/reciting the lesson" (75.0%), "narrating the
previous lesson to teacher" (35.4%), "learning by
heart" (35.4%) "Writing IMLA on Takhtis" (29.2%), and

"solving the questions” (18.8%). Other activities in
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the law order of hierarchy (Table - £.20) ineluded
"reciting tables/numburys", “Self studying”, "noting the~
homevark", "getting the assigned work checked”,
answ-ring the questions”, "taking test", and cleanins
talkhiia", No sipnificant variation in Lhe revenl.d

patt.:rn  was found as to school type (boys/gmirls),

schonl location (urban/rural) type of multi-class
schonl (one teacher/twn teacher) or school rank

(high/low).
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CHAPTER -VII

GTUDENTS ENGAGEMENT TN _LEARNING TASKS

The natnre of students engagement in learning tasks not.
only reveals the general classroom environment but also
delineates the pattern of concerned teacher’s involvement
with the students during demonstration of lecssons. Such
interrelationships are helpful to understand the teaching

and learning perspectives in multi-class situation.

7.1 Propertion_of_ Fniorsed Studonts_ in loorning Toaal

In every school, included in the sample, lessons were
observed for sixty minutcs in siy continuous intervals of
ten minutes each. In each interval, number of engaged and
non-engaged students was noted. Later on, a mean value of
the proportion of engaged students was calculated for each
observation of lesson. This percentage of engaged students
indirectly 1indicates +the performance of teacher during
demonstration of lesson. Then found proportion of engaged
students vas crossed by each of the four major parameters of
the study i.e. school type (boys/girls), school location
(urban/rurnl), type of multi-class school (one-teacher/tuao-
teacher) ond school rank (high/low).

Table-7.1 indicates that in a few (4.2%) schools, no

student was engaged during observation of lesson. The
proportion was exclusive for girls (8.3%), ruvral (8.3%),
and one-teacher (9.1%) schools. A slight variation, in this

regard, was found among high (4.5%) and low (3.8%) rank
schools. Moreover no such school was found where the
percentage of engaged students was upto 20 per cent. In rest

of all the schools, the proportion of engaged students was
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above twenty per cent.

In  mrre than one-third (39.6%) of the cases, the
percentage of engaged ctudents during lesson was 81 to 100
per cent. It reveals high level of teachers’ performance
during di-monstration of lesson. The percentage was
significantly greater for boys (54.2%), urban (50.0%). one-
teacher (40.0%) and high rank (45.5%) schools as compared to
girls (29.2%), rural (29.2%) two-teacher (34.6%) and low
rank (34.6%) schools. Somewhat lower than one-third (29.2%)
of the schools were such where percentage of engaged
students »ranged from 61 to 80. No significant djfforenc$
could be [found as to school type (bays/girls), school
location (urban/rural) or school rank <(high/low). However,
the percentage, in this regard, was greater for two-teacher

schools (34.0%) as compared to one-teachar schools (18.2%).

In below two-fifth (18.8% of the schools, the engaged
students during observation of lesson were 41-60 per cent.
No significant difference was found as to any of the major
independent. variables of the study. Table-7.1 reveals that a
fairly larpe proportion of the students were kept engaged
during lescons. The performance of teachers was satisfactory

in this peruspactive. »
7.2 Teacher’'s Involvement,

Teacher’s  involvemant in learning tashks was also
directly measured during six different intervals of
observation of lesson. In each interval of 10 minutes’
observation, =verv teacher was scored either involved or
nol; a mean value of which was calculated to estimate the

percentage of involvement, in general.
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In the
teachers found
(Tobla=-7.2).

(4. 0%)
(81.3%)

one-tesacher

were
students
for hoys , urban
low rank schools
(73.6%), (67

A significant difference

total sample,
involved

The percentage was

ol Lhe
of the
relatively higher
(91.6%

('19.49%)

tasks

naarly four-fifth

in learning

(85.4%) ,
as compared to girls (75.0%),
A7), rank (75.7%) schools.

between one-teacher and two-teacher

two-teacher ,  and
rural

or high

schools claarly reveals the correlation of +teacher’s
workload with This/her involvement in learning tasks of the
stvdents. The finding was in line with the general

expectations.

7.3 Involvement_Activities_ of Teachers/Students

Involvement activities of +teachers and students were
noted in detail during observation of lesson. The
interpretation of these activities is given in Chapter-VI

(Table-6.19. £.20).

It is merely a repetition

to explain tha

said activitiss in the present chapter. In differant =i
intervals «f ten minutes each, teachers® and students’
activities vwere separately noted, but the percentage

composition

Chapter-IV (Table-6.19,

7.4

Learning_'lasks

LLessons

subjects 1. Urdu

2,

activity during their engagemant

noted to hishlight the perspective of teaching and

environment in the
the most frequen
(47.:0%)

Whr-reas,

lescon,
"book" "teacher

(6.2%).

wias not different from
6.20).

Source _of _Activity _ During_ Students

were observed during teaching of tuo

and Mathematics.

class.

during

that already given in

Engagemen in

major
Source of students
in teaching tasks was also
learning
of  Urdu
tly usied sources of activities were
(13.2%), and

of mathematics,

During demonstration

hool™

"bool"

speaking” "note

lessons
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(18.1%), "blartbaoard” (19.1%) and  “"slate'™ (11.39%) wero mopre
oftenly wuse! ly +the sLudents as  the scarceas of  their
activitizs (Table-7.3). "Takhti" and "something  Jearnt by
heart” were alno found as the less frequently used conreces,

No  sipoificant differences, in  this regard,  wcre

~—
(e

observed as Lo school typs  (boys/girls), school location
(urban/rural), type of multi-class school (one-teacher/twuo-
teachzr) and schonl rand (hiph/low). The use of  bhooks,
blackboard, or teacher speaking in a substantial propertion
of cases, indirate direct contants of students with their

teacher during their engagement. in learning tasks.
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CHAETER =_VIII

RECOMMENDAT TONSG

In the  light  of Findinme:  of  the  precopt abindy

followine rorammendations are mode Lo improve Lhe alatus of

teaching aod learning in the multi-alane schonls,

The procent  study wan only a ernas-seclional  view o
multi-nlass  teachine phenomanon.  Other  frllow "My
studi=s should also be conducted at some later point of
time by including other major parametsrs as independent
variables. Some specific  hypotheses may also be
formulated to precisely measure the different,
intervening variables to highlight the various other
aspzcls of multi-class  teaching in termz  of studente
and trrchers engagemants in teaching and learning
tasle  Mn increased size of sample mav give more better
gener ' 'rmations. Movenver, similar kind of studies
shoull be conducted in all  of the rrovinces to e,
fruit™) comparisons across the country. It will
enhan~r the understanding of the mulbti-class Leaching
in Javious specific reographical and social
perspretives. The present study was only limitead teo bthe
obseration of class two and class Lhree. In fatur::
studirs, all of the clamses should bhe abaerved t.o
highlizght thair gspecific problems. Ropeated

observalions are again strongly emphasized.

Inadequrcy of space was highly conspicuous in the
observ~d schools. Number of rooms and teachers are
strongly required to be increansad for bringing

improvements in the teaching and learning activities of
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such schools. Number of actual and sanctioned teachers
should also correlate. Because in most of the cases,
teachers were sanctioned but were not present actually.
One more room should be added to one-teacher schools.
Furthermore, to improve the performance of teachers,
there should be at least two-teacher in multi-class

schools.

Many of +the basic facilities such as playground,
drinking water and toilet were lacking in a substantial
proportion of schools. It should be made sure that
these facilities are evenly available in all of the

schools.

Supervisors should abide by a certain schedule of their
school visits rather randomly visiting +them. Schools
located in the far flung areas require more attention.
The repeated visits of Supervisors in such schools may
improve their performance and status in the community.
One-teacher schools should especially kept under
continuous observation. Because the absence of teachers
in these schools collapses the whole organization of
school. Community people and students complained the
continuous absence of teachers in many of the one-
teacher schools during field work.

In most of the multi-class schools, very young teachers
with low academic and no professional gqualification
were appointed. Who Jjust had completed their "Matric"
and Jjnined the labour force of teaching. Such teachers
should bs encouraged +to improve their educational and
professional qualification by giving them some
incentives. The training of these teachers will

sufficiently contribute in the improvement of multi-
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class schools. The teachers should also be given

opportunities to participate in the inservice refresher

In mnst of the cases, students composed of multi-
lingunl group. The use of local languages by teacher
and studants should he discouraged to create a viable
atmosnhoere of teaching and learning in the class. Urdu
should bz strongly emphasized for better communication

among the whole class.

Most of +the multi-class teachers had very short
experience of teaching. To improve the quality of
learning in multi-class schools, more experienced
teachrs should be appointed in such schools. Newly
recruited teachers should spend some time in high rank
primary schools; later on they may be transferred to
multi- lass schools. They can show much better
perform-nce if they are not overloaded in the

beginning.

Integrated curriculum is strongly recommended for
multi-class schools. Because it is very difficult for a
teach>r to teach various different subjects to lot many
classms during the school session. Better coverage of
cours” can also be done by reducing the present.
syllabi. Too many books are really a burden for both
teach:r and students. Leavning through games, practical
work and exposure to the external world should be

enhan-ad to improve the quality of multi-class schools.
The availability and use of teaching material in every

multi-class school should be made sure. It will

sufficiently complement the teaching and learning in
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10.

11.

12.

multi-class situation. Adequate teaching material will
facilitate the teacher to engage Lhe students of

different classes in various learning tasks.

To check the drop out ratio in multi-class schools, a
deep parental and community involvement should be
sought through literacy campaigns especially for girl
child. Parents should be motivated through these
campaigns to educate their children keeping, in view
all of its future prospects. Demonstrations through
documentary films, posters, and collective meetings

with the community people would be of great help.

Classreom  resources in one-teacher and two-teacher
schools wnre very poor. Many classes were sitting under
the open sky. It is strongly recommended that all
classes should be provided some shelter to avoid the
intervent.ion of environmental factors in +the teaching
and learning activities, Mats /decks should be
sufficient for every c¢hild. Blackboards, especially
moveable and two-sides, should be in required quantity.
Their conditions should be better (easy to read) and
size should be according to strength of the students.
Precisely, an environment of wviable teaching and
learning should prevail for Dbetter and improved

prerformance.

In nearly all of the multi-class boys schools, boundary
wall was absent. The interference of nearby traffic
disturbad the classes throughout the day. Many
buildings were also distorted where there was no fang
for summer season; light was also insufficient. Such
conditinns were greatly affecting the teaching and

learning in the class. To improve the quality of
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13.

teaching in such schools, there factors should

appropriately be overcome.

Loose discipline control was another character of
multi-olass schools, which was & big barrier in the way
of improved teaching and learning. Many times it was
impossible for the teacher to engage one class in
learning tasks and simultanecously control the other
class waiting for its turn. Discipline control should
be kent strict to ensure the bhelbter engagements of
students.
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1 School name

APPENDIX - A

School rank (provided by supervisor) 1 1

School number Form M- 1
School location: Urban Kural_

School type: Mole Femalns

Person intevvi. wucd

Date of interviow
Researcher nam- _

Q]
w

PROFORMA L1: SCHOOL INFORMATTON
MOLTT-CHLASS STUDY
Multi-classes consist of two  or more classes under one teachor,

Fill one profirwa for each school by interviewing +the Head
Teacher or ano!her responsible member of the staff.

The highrst class in the scheol

The number of sanctioned primarv teachers

The totzl primary children in bhe schonl

va. The tolal rooms in the primary (section) building

5h. The total rooms in Lhe primary (section) used for
classns

1.
[]
2.
[ ]
3.
E:] The number of actual primary teachers
4.
[ ]
5.
[ ]
]

(2]

Does your school have the following:
Code 0O=No

1=Yes
ba. Drinkines water
6b. Washine water, for hands, takhtis, etc

6c. Toilel facilities (dry or flush)

Hninin

6d. Playgrounds

[iel
O



2 School name

-3

During class time are children allowed to:
Code 0=No

I=Yes
Ta. Drink water

[ ]
[:] 7b. Wash takhtis, etc
[ ]

Te. Use toilats

[:] 8a. The numb~r of multi-classes in the school
[::] 8b. The numb=r of single classes in the school

school
9b. The number of teachers teaching single-classes in the

%i:] 9a. The number of teachers teaching multi-classes in the
[:] school

10. Write the cliccses each teacher teaches.

10a. Teacher 1: Kachi One Two Three Four Five
1Cb. Teacher 2: Kacai One Two Three Four Five
11. How many children are in the class of each teacher above?

lla. Tot.children in the class of teacher 1
[:] 11b. Tot.children in the class of teacher 2

" 12. Do you have rules for admitting children to Kachi class?

E:] Code 0=No

1=Yes

If yes, what are these rules for Kachi?

If yes, what are these rules for attending but
but unadmitted Kachi children?

13. Is there a date after which Kachi children are not admitted
to school?

E:] Code 0=No

1=Yes
If yes, what is the date for Kachi?
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Lououon

—
[op]

[

i3 bLhe da

3 Sehnad

tee Py at i ~adine bt

name:

nrad it btead e b

1

Have vou re“nasd "unad
reasons'y

Code

14a.

14h.
ldc.

14d.
14e.
147,

l4g.

J=No
1=Yes
9=No unn
ﬂ‘, oL
Bep,_f! NS¢

o
1m2Canse:

"unadnt b

Recavear

'Uﬂﬁdll:
Pecanage
"unady
Rocanse

for the

duitted ¢
i Tdren

~hildren
Lhare are

L i

Lad” elas
there are
L)'J' A

chil

{
There s

4" el

the child

aahoo ]

Otner «ivaciiy)

mitted” stadents for

ha

nildren in this scliool

are too yoong for antey

ara too old for entry

oo many ohildren in the

5
net enoush teachers

aren

not enough physical =

"'] Y Y"l

for

[ate:

van overe the wrong aew

1

Tollowing

for

Do ehildren ~mme to sohan reFsudarliy (almost every dayv)?

Code

15a.
16h.
15c.
15d.
15e.
16¢.
15g.

Po you have

O0=Kone come regularly

i=zless than half come regularly
2=Halt or more come regularly
3=A11 come regularly

9=Thece

"Unadmi t
Kachi ch
Pakki o
Clasg &
Class »
Class ¢

Clagss L

Code 0=No

1=Yes
If ves,

nlasses

ted” chil
i'dren
iidren
~hildren
children
o'l ldren

~hildren

do not exist

dren

explain the rules:

“ny rules about the attendance of children?
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5 Scheal name

)

“
f 27a, Numbor of breaks in the school day
fr"] 2200 NMambor of minutes in all breaks

(\

23, Js teanhiae molti-classes more difficult than teaching
single clasres?

T owvas wubnt i more difficult about multi-clances?

——

24, Do you have rules aboutbt prompting students Lo a higher
clana?
. C _'H]"’. (‘"TH,(_.

t
l=Yeu

15 vy, avpl Lhese promotion rules for ocnch elass

2o, Wi declid v which students may pass to the next class?
Code 0=zNo
1=Yen
. Clas:oreom teacher(s) decide promotion

i, M 0 nd Teacher deacides promotion

L 2he. 'The nead Teacher and classroom teacher(s) topether
[ | whd, Supervisors decide with recommendation of teacher(s)
0 | 250, Othe+ (lescribe)

26, Do oyou test children for promotion?
O

do 711y, children are not tested
"2Yas, all children are testlord
Praome mlasses are testod and some are not

Y-Frmotion is automatic
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If children ave tocted for promotion, Till in the following:
Class subients_Tested Who_mikes Who_gives

el Lesls
Kachi

Paklki

Two

Three

Four

£

7. . s .
Write number of times supervisor comes to your school

during the venr (check the 1og)

Do

8. Does the sunervisor de any of the following:

Code 0=No
1=Yes
9-No supervisor comes

28a. Check »ttendance of teachars and students
28b. Test Lhe achievement of students

28c. Offer advice on better teaching

28d. Checlk school supplies and furnishings

2

8c. Other (specify)

=

= 00Do0

The averape ~ve of children when they start Kachi

w

L]

The averase nre of childven when Lhey complata Glase 6O

o
—

Can you sup.ont ways to mabe teching mulli-classes easiar?
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Teacher name Form M-
Sex .

Bchonl location: Urban [knral

ochool Lype: Myle Female

Date of interview
Researcher nam:

FROFORMA 2: MULTT-GRADRF TEACHER TNTRRVTRW

One proforma shonld be filled per echool. The teacher interviewed
should he the lsacher observed using proforma 4.

Sex
Code 1 male
“~female

A

Write ape G vensprs

0" 0°

-

What, ia yoor mother tangne?
Code i Urdn

“r Pashto
JoBalochi

4: Brahvi

HuBindhi

R Fersian

7=0ther (specify)

]

4, What is the main mother tongue of your students?
Code 1-Urdu

[::] ~=Pashto
3 Balochi
4=Brahvi
Dodindhi
H=Persian
Y 0OLher (epecify)

o

It theya smother language that many children in your class
Spaal?

Code 0 No ather lanpuape
[::] i Urdu
“zFashtn
d-BRalochi
A= Brahvi
h=Sindhi
tzPersian
7=0ther (specify)

15



7.

[]

8.

[]

10.

[]

1 School name

What lanpunge do yvou ume most, often te teach
Code (:No other lanpgnage

1=Urdu
~=Pashto
3=Balochi
4=zBrahvi
Hz8indhi
6=zPersian
7z0ther (specify)

Do you @ine: from the same locality where

Codr 1:5ame town/village where I teach
2zNearby town/village
3=Distant town/village

the children?

you teach?

What is the last grade of general schooling that you

completead?
Code

—

year
vears
years
years

primary certificate
years
yvears

middle pass
years

matric

years

FA or FSe

i3=13 years

14=14 BA or BESe
15=14+ligher than BA

£

~

i .T:i
WO TG WN

i

O oIS W
i

10=10
11=11
19=12

w2

What was
Lhighest

laval of general academic degree?
Code

1:Grade A
2 -Grade
d=Grade
41=Grade
5:Grade
6-Division I
7:Division II
8:Division III
Y=Not applicable

-1

Y

<

= =G

What is vour professional qualification?
Code 0:Untrained
1=PTC/JVT
2:=8V
3=CT
40T
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3 School name

5=BA BEd

6=BSc BREd

7=MA BEd

8z=MA BS5c

9=0Other (specify)

From the time you started teaching, how many inservice
refresher courses have von taken?

Write number of refresher courses

What was the year of your appointment as teacher?
(1991, 1987, etc)

Arite year of your appointment

How many vear have you taught multi-classes?
Write number of years teaching multi-classes

In how many different schools have you taught?

Write number of schools

How many years have you taught in this school?
Write number of years in this school

List the main difficulties of teaching multi-classes

[N

Hpouooon

Have you taught any of the following class(es) since you
started teaching? .
Code 0=No
l=Yes

17a. "Unadmitted” children
17b. Kachi
17c. Pakki
17d4. Class
17e. Class
17f£. Class
17g. Class

G b W
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18.

19.

20.

21.

22.

1%

[yl
=

OO0

4 School name

Can you suggest ways to make textbooks more useful for
multi-classes?

Do you enjoy teaching as a profession?

Code 0=Not at all

1=Sometimes
2=Most of the time
4=Al1l of the time

How much time during lessons do you speak Urdu with your
Students”

Code 0=zNot at all

I=Sometimes
) o

#=Most of the time
3=A11 of the time

What do you do when a child misbehaves in your class?

What do you do when a child is a slow learner (has low
ability)”

How usefl are the textbooks in teaching multi-classes?

Code 0Oznot useful at all

I=somewhat useful
Z<=frequently useful
Jzvery useful

4=no textbooks

Do you often use the following in teaching?

24a,
24b.
24c.

24d.

Codn~ 0=No
1=Yes
9=Not available

Teahing kit

Wall charts

Blarckhoard

Othor instructional aids (specify)
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5 School name

25. Do you give homework to the children in your classes?

Code 0)=No .
l=Yes

>s, fill bhelow:

oulject Times _a week Tasks

26, Do you vee the following ways to teach your classes?

[:] 26a.
[ ] 26b.
[:] 26c.
[:] 20d.
27. How

Cod~ 0O=No
l1=Yes
Use an older child to teach a younger child

Use an intelligent child to help a slow child
Use a student to lead class learning
Othnr (specify)

many days have you been absent from school this year?

(Check the attendance log)

27a.
27h.

0= 00

D

[z~ cliou b ]
D D
U I

Write days absent for permitted reasons

Write days absent without permitted reasons

Do parents come to school to talk with you?

Code 0U=No
l=Yes

yes, what are the reasons they come?
s

Write the number of children who left your
class(es) since the beginning of the year
and did not return to school

HWrite the number of children who were enroled
in all your class(es) at the beginning of the
schnol year '

If children l~ft school, what are the reasons?

Reason 1:
Reason 2:
Reason 3:
Reason 4:
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6 School name

30. Do you have any suggestions about how learning could be
improved for multi-classes?
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1 School name

Teacher name Form M-13
Sex
School location: Urban Raral__ _
School type: HMale Female

Date of interview
Researcher name

PROFOLMA 3: CLADSROOM RESOURCES OF MULTI-CLASSKS

One proforma should be filled in for the multi-class teacher
being observed. This proforma asks for information on all classes
under the responsibility of this teacher.

1. Llocation of class. Children are:
E:] Code I=Unsheltered
2zSome in a elassroom/some unsheltered

3=All in one classroon
4=Al11l in several classrooms
H:0ther (specify)

2. Size of classroom
Write the length and the width in feet
3. Size of this classroom compared to others in the school
Code l=larger than most other classrooms
E:] 2=zsmaller than most other classrooms

3=about the same size as other classrooms
4=children of this class are unsheltered
5z=No other classrooms

4, Gpace filled by all children in the clasaroom
E:] Code (0:=No classroom :
1=Children fill less than half classroom space

2zChildren fill about half the classroom spaaa
3:Children fill more than half the classroom space
4=Children fill all the classroom space

Student desks and chairs in the class

Z:Present and sufficient for every child

Student mats for sitting
Code 0:zNo mats used
1=Present but not sufficient for every child
2:Present and sufficient for every child

5

Code (0:No desks used
E:] 1:Present but not sufficient for every child
6
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2 School name

-3

Does the tencher have the following:
Code: 0=No
1:Yes

Ta. Storare space that can be lockaed
Th. Teachor desk

Tc. Teacher chair

Blackboards
8a. Write the numher of blackboards for this teacher
8h. Hrite the number of blackboards that are moveable

B8c. Write the numbor of hlackboards that have two sides?

Condition of the blackboard(s)

Code: 1:Difficult to recad
2:Acceptable
J3:Easy to read
9=No blackhoards

10. Size of the blackboard(s)

Code | -Large
2:Acceptable
3 :Too small
4 -No blackboard

0" 000" 000

]

=

1. Do youn s¢r the following for this class?
Code: 0:No
1:=Yes
lla. Wall charts

11b. Teaching kit

lle. Syllabus

11d. Time table

1le. Textbook for teacher

11f. Learning aids (flash cards, etc.)

11g. Other aids (specify)

* 0000000

Write the number of classes taught by this teacher
Tick all the classes taught by this teacher:

Unadmitted class Kachi Pakki Two Three____
Four Five
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13.

= —
D = D'h

16.

3 School name

Write all the children you see in every class taught
by this teacher?

Class No. of boys No. of girls
Unadmitted

Kachi

Pakki

Two

Three

ooy

Five

Write th total number of children taught. by
this tencher (all classes)

How doe the teacher seal. the children of different classea?

Codir 0=No other class present. in Lhe same room

1=Children of Lhe observed class face one
direction; other class(es) face another

2=A1l1l classes sit in one larfFe group

3=0bserved class sits in front; olLher class(eg)
in back

4=0bserved class sits in back; othor elase(es)
in front

5=Classes are seated in different rows

6=0Other (specify)

Describ~ ather conditions in this class that affect teaching
and learning:
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1 School name

Teacher name __ Fovrm M4
bex o '
School location: Urban Rl
Schonl tyope: MHale Ievme Lo

Date of intevrviaw
Kesearcher name

PROFORMA 4: QBSERVATION OF LESSONS IN MULTI-CLASSES - 0

Choose a mnlti-class that includes Class 1, Class 2 or Clans 3.
ANSWER 'T'HE @ USSP LONS  FOR ONE OF THESE CLASSES ONLY, ignoring any
other classes in the same roomnm. During the school day, fill in 4
proformas if possible (one earh for the period when this class is
studying Urdn, Math, Science and Social Stndies). 1f a tesachey
does not teach all 4 subjectls, complete as many forms as subjects
taught.

Time of observation (subject lesson)

1.
[::] la. Starts
[ ]

1b. Fnds

2. Which ciaas is being observed now?
Codr 0=No
l1=Yes
Z2a. FPakli
2bh. Class 2

2c. Class 3

Hjnin

3. Tick all classes taught by this teacher:

Unadmitted Kachi Pakki Two Three Four Five -
4, Who is the main person teaching in this class?

[::] Code 0zNo one (Leacher absent from elass)

I=Teachar of Lhis class
J=Head Teachar

JzBtudent monitor
1=0ther (specify)

5. How mueclh Lime is a stndent londing the olass?

[:j Code 0z=None of the Lime
I=lhess Lhan half of the time
2=About half the time
d=More than half the time
4=Al1ll the time
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0~ 00000
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00000

Lo

Daring the time a student
teacher Jdoing?
Cod: (=z=No
l=Yes

L e

czotudents do no

.
18

School name

leading the class, what

L 1ead class

a.  Toacher leaves the room

6Eb.  Teacher works with another elass

Ger, Teacher supervises the student leading the class

i

a

the

Gd.  Tea hrr remains with class Imt is not involved with it

i, Other (specify)

What is the main srbject of this class?

Cod: 0=Children are not learning any subject

1=Math

2=Urdu

3zLocal languagn
1:50cial Sltudies
LaScelence
iz0Other (specify

(such as Pashto)

)

Does the teacher do the following with this class?

Cod U:No

JzYes

Y:=No teacher present

8a. Teacher revises already known work/homework

8b. Teacher e

Py
Be,  Teacher he

Ips children

plains/demnnstrates new lesson

practice

&d. Tearher supervises seal work

8e. Teacher assigne homewnrk

Do stavdents of this class do Lhe following during this

leason?
Codr- 0=No
1:=Yes

9a. Students answer questions

9b. Students read

de. Students practice writing

9d. Stuwlients copy

9c. Studnnts repeat pasaages/letters/nunbers

9f. Students work at assignments alone
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Ye.
Yh.
91,

83

S

What
they

10a.
10D,
10c.
10d.
10e.

Did

3 Schouwl name

Stulents listen to Lencher instruclion
students sit for a Lime without learning

Students take teste

Other (specify)

are the children using as models/examples for what
do?
Cod~ 0O=No
1=Yes
Somthing learned hy heart (poems, times tables,elc.)

Texthook
Teanhor speaking
Teacher writing on blackboard

Othr (specify)

chililren of this class use texbbooks during this lesson?

Cod> 0=No
lzYes

If yes, what did they do with them?

Docs the tracher do the Tullowing when a child responds
correctly?
Cod~» (0=No
I=Yes
izNo responses asked of students
YzNo teacher present
12 Teaclher ignores child
12b. Teacher praises child
12c. Teacher asks child for explanation of correct respons:
12d. Teacher repeats correct response
12e. Other (specify)
Does the tlracher do the following when a child responds
incorrect.ly?
Cod+~ (0=No
I=Yes

13a.
13b.

8=No responses asked of students
9=No teacher present
Tearher simplifies and asks same child for a response

Tea her tells the child the response is wrong
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4 School name

13c. Tencher gives the correct response

13d. Teancher asks another child for correct response

13e. Tescher punishes the child with harsh words or beating
13f. Other (specify)

Which of the system used by this teacher to supervise seat,
work?
Coilx 0z=No seat work during this time
l=Teacher is present bnt ignores children
Z=Teacher walks around room and observes/helps
students with work
3=Teacher helps only echildren who raise their
hands or comm to bteacher
4=0ther (specify)
9zNo teacher present

What is the teacher’s way of behaving with the students in
this clasg?
Code 1=Kind
2zFirm
J=Harsh
9=No teacher present

Do you observe any of the following kinds of discipline
control in this class?
Code 0=No
l=Yes
16a. Clnss behaves without control by teacher

16b. Tencher corrects children with words
16c. Teacher corrects with slapping or bheating
16d. Other (specify)

What is the main language used by the teacher with this
class?
Code 1=Urdu

2=Pashto
3=Balachi
tzPrahvi
HrSindhi
SzFPersian
T=zOlher (specify)

What is tLhe main language used by the students during this
lesson?
Corle 1=Urdu
2=Pashto
3=Balochi
4=Brahvi
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5 School name

Hh=8indhi
tizPersian
Y=0ther (specify)

Are the children given time for the following during this
lesson?

19a.
19b.
18c.
19d.
19%e.
19f.

Coct 1=No
1=Yes

Fat

Drink

Tak: v break

Go Lo the toilet
Wash talkhtis

Othr (specify)

Hhich children does the teacher call on most in this elass?

Cod~ 1=The children who raise their hands most
<=The children who sit without raising thcir huands
4=The children in the front rows

“=zThe children in the back rows
t=All about the same

6=0ther (specify)
7T=No teacher present

How much of this teacher s time was spent working with other
class(es) during this subliect lesson?

Code 01=None (teacher was present)
J=Less than hal{ the time
«=Half the time
?=More than half time
4=zA11 of the time
Y=No teacher present

Describe what the teacher does with ALL classes and what the
children of ALL classes do during this time?
List activities in order:
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1 School name

Form M-5
School nane

Teacher name School Lovation: U R
Sex School Type: M I

Total Children in obs.cl. Date of Ohbservation
Multi-class - Single Class Researcher Name

Time observaiion starts Time observations ends

FROFORUA 5: STUDENT ENGAGEMENT IN LEARNTNG TASKS

Ten Minutes Intervals
Items 1 2 3 4

Engaged:

Not Engaged:

Teac. invol. il ¥Y=1
Describe activity

Student activity

Source of actjvity

Subject

Engaged:

Not Engaged:

Teac. invol.il=(; ¥Y=1
Describe activity

Student activity

Source of ar~tivity

Subject
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n Schen! name

INSTRUCTTIONS FOR_PROFQORMA_S

Complete all iitervals of proforma 5 for Lhe class being observed
trying to have information for Urdu and Math and +then other
subject. if possible.

STUDENT ENGAGEMENT:. Every 10 minutes, make a tick TfTor each
student who is "engaged".

"Engaged"” means the student is doing what teacher exponts--
listening to the teacher, solving a problem, answering
questions, doing scat work.

The remaining ~ludents are tiched in Ghe "not engaged” bLox.

“Not ensar~d" means the student is not doing what +the
teachecr e mects. He/she may be talking with another student
about non =orhonl snbiects, looking out the window, playving,
etc,

The +ticks in o 10 minubte  intaerval Lotal  the students  in the
observed olass,

TEACHER TRVOLIMINT: Rvery 10 minubes, Uhe rosoarccher morks e
it the teachsr was "involved" in an activity with Lhe studenta of
the observed «lass or not (N:=0), Y=1), and then writes what_Lho
Leacher_is __doing ONLY IF THE TEACHER IS INVOLVED WITH THRF
OBSERVED CLARSS.

“Involved” means that the teacher is working with the
students, demonstrating, helping them practice, supervising
their worhk, etc.

STUDENT ACTIVITY: Every 10 minutes, the researcher will write the
main learning activity the students should be doing.

A "learnine  activity” inclndes answering questions orally,
reading passages,  solving  problems, copying, reciting,
watching demonstrations, listening, correcting  homework,
etc. it the teacher exnects children to do an activity not
related to l2arning--"sittire quietly and waiting for a  new
lessan ko la2gin,” or "elesing  books and Laking ont a new

I

booit”, Thoee Lantks may bhe ong led "won-instructional ones. '

RQURCE._OF  THE ACTIVITY: TEvery 10 minutes, the researcher will
write what is the main source of the learning activity.
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3 Sehanl name

A "sonre~"  mav he s tovthank - writing on a bBlackhaayd, -

teacher’'s wvords as in dictation, wall charts, words of »

monitov, ohbild’'s memory as in time tables, ete,
SUBJRECY: Fyerv 10 minutes, Lhe researcher urites the snbject
taught: Urdu, Math, Religion, Sonial Studies, Science, etc.
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Table - 3.1

The Highest Class in the Schools

S School Type
Highest Clacs Foys Girls Total
% (NzZ241) % (N=24) % (N-48)
2 B 0.0 12.5 6.2
3 4.2 16.7 10. 4
4 20.8 12.56 16.17
5 75.0 58.3 66.7
Tot :l— 100.0 100.0 100.0

Table - 3.2

Number of Actual I'vinmary Teachers by Number of Sanctioned

Teachers

in the Schools

No.

of Sanctioned

Teachers

No. of Actual Primary Teachers

One

Two

Total

%o (N=22)

% (N=26)

% (N=48)

1 100.0 3.9 47,9
2 0.0 76.9 41.7
3 0.0 19. 2 10. 4

Total 100. 0 100. 0 100. 0
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Table - 3.

Yotal Primary Childean

3

in

the Schools

Hoehool Type
Total Primary ¢hildren "—~ﬁ;&s Girls Total
in the School
% (N=24) % (N=24) % (N=48)
06 - 20 - 4.2 29. 2 16. 7
21 - 40 3.3 25.0 29.2
41 - 60 25.0 16.7 20.8
61 - 80 12.5 0.0 6.2
81 - 100 1205 4.2 8.3
101 - 150 3.3 12.5 10. 4
151 - 187 4.2 12.56 8.3
'I‘ota]mﬂ~ 100.0 100.0 100.0
Table - 3.4
Total Rooms in Frimary Section Used for Classes
o oschool Type
Total Rooms _~m:;ys Girls Total
% (N=24) % (N-24) % (N=48)
1 o 41. 54 .2 47.9
2 0.0 29.2 39.6
3 8.3 16.7 12.5
Totaim 100. 0 100.0 100.0
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Table - 3.5

Facilities Available in the Schools

) School Type
Facilities ~-—E&§;”~ Girls Total
in the Schonl
A (Nz=Z4d4) % (N=24) % (N=48)
A - Drinkinﬁﬁhater 20.8 33.3 27.1
B - Washing VWoter (For 20.8 33.3 27.1
Hands, Talhtis etc.)
C - Toilet (Iry or Flush) 2.5 - 50.0 31.2
D - Playgronnd 20.8 12.5 16.17
Table - 3.6
Mo. of Multi-classes in the Schools
N School Type
No. of Multi-rlasses o Roys Girls Total
% (N=r4) % (N=24) % (N=48)
1 45.8 29.2 37.5
2 b4.2 45.8 50.0
3 0.0 25.0 12.5
Tot&I— 100.0 100.0 100.0
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Table - 3.7

No. of Single Classes in the Schools

School Type

No. of Single Classes Boys Girls Total.
wﬁ«?ﬂ:24) % (N=24) % (N=48)
1 12.5 16.17 14.6
2 0.0 4.2 2.1
0 87.5 79.2 83.3
Tortal 100.0 100.0 100.0
Table - 3.8
No. of Teachers Teaching Mulli-classes
School Type
Nov. of Tenchers Boys Girls Total
% (N=24) % (N=24) | % (N=48)
1 - 50.0 62.5 56. 2
2 50.0 37.5 43.8
Tota] 100.0 100.0 100.0
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Hn. of Teachers Teaching Single Classes

Tab

le -

3.9

School Type

No. of Teachers Boys Girls Total
%o (N=2d) % (N=24) % (N=48)
0 o i 87.5 79.2 83.3
1 2.5 20.8 16.7
Tord ‘ul. 100.0 100.0 100.0
Table - 3.10
Rules for Admitbimge Children to Kachi Class:
School Type
Rules Boys Girls Total
% (N=24) % (N=24) % (N=48)
Age Five Yenre 84.2 20.0 556.9
Submission of Forms 0.0 53.3 23.5
within Due Date
Identification of Numbers .2 13.3 8.8
/Alphabets
Age at Teast Three Years 0.0 6.7 2.9
Age at Least. Four Yenrs 10.5 6.7 8.8
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Table -~ 3. 11

The Rules for Attending but Unadmitted Kachi Children

School "T'ype

Rules oys Girls Total
% (Nz24) % (N=24) % (Nz48)

Identification of Numbers 4,2 0.0 2.1

/Alphabets

Brother/Sister in the 0.2 8.3 4.2

Class

Regularity 4.2 0.0 2.1

Admission in the Begin- 4.2 0.0 2.1

ning of Year

No Unadmitt -4 Children 4.2 0.0 2.1

No Rules 83.3 91.7 87.5
Tot:l 100.0 100.0 100.0
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Table - 3,12

Last Date for Admission of Children to Kachi Class

School Type
Date/Month Roys Girls Total
% (N=11) % (N=15) % (N=25)
January 0.0 28.6 16. ()
February 0.0 | 14.3 8.1
March 9.1 3L 24.0
April 0.0 1.1 4.0
May : 9.1 0.0 4.0
June 36.1 7.1 20.0
August, 9.1 0.0 4.10)
September 27.3 7.1 16.0
October | 9.1 0.0 4.0
Total 100.0 100.0 100.0
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Table - 3.13

Reasons of Refusing “"Unadmitted" Students
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C.ass| 12.5| 20.8| 18.7| 82.5] 45.51 34.2( 25.0] 33.3] 29 2
250 42| 3.3 s2.5) 4o s 52.3] 25.0] 33.3| 29.¢°
0.8 4.2} 12.5) 54.2] 32.5] 58.3( 25.0| 33.3] 29 o
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Rules about

Table - 3.

the Attendance of Children

15

Rules

bchool Type

Stricking off the Name
after One-Tuo Weels

Applicaticon from Farents
necessary

Informing ih¢ Parents
Fine
Punishmrnt

No Permisaion for
Unnecessary leave

131

Boys Girls Total

% (Nz=24) % (N=24) % (N=a8)
86 .4 3.3 81.1
9.1 0.0 5.4
d6. 4 0.0 2108
0.0 13.3 13.5
4.5 0.0 2.7
0.0 4.5 a1




Table - 3.16

Class-wise Percentage Distribution of the Students who Lef:
School since the Seginning of the Year and did not Come EBack
Class-wise Percentage Distributicn / School Type
) . | mE&cul : fazai ; WO ; LnrsE Tour rive
No. of Childran ‘ T v
Boys jGirls Boys }Girls Boys |Girls|Boys iGirls Boys ;Girls Boys |Girls
% (N=24 % (N=24) % (N=24) % (H=24) % (N=24) % (N=24)
0 50.0} 75.0| &7.5| 83.3| 79.2| 91.7| 87.5{100.0] &3 = 95.8( 91.7| 87.5
1-5 20.8] 16.7) 8.3| 16.7 6.7, 4.2 12.5| 0.0l 8.7 4.21 8.3} 12.5
6 - 10 25.07 4.2 0.0 0.0f 4.2 4.20 6.0l o 3. 9.0y 0.0} 0.9
11 - 15 0.0y 0.06f 2.0/ 0.0f{ 0.0[ o0.0{ 0.0/ 0.0 0.2y 0.0{ 0.0] 0.0
16 - 20 0.8f 4.2y 0.0 o0.0f 0.0{ 0.9 0.6/ 0. 0.¢f 0.0y 0.0{ 0.0
21 - 25 0.6y 0.0y 4.2 0.0y 0.0/ 0.0/ 0.6] 0.5 0.5 0.0y 0.0f 0.0
25 - Mcre 4.2} 0.0y 0.0/ o0.0{ o0.0{ 0.0/ 0.0/ o0.0] 0. 0.0f 0.0f 0.0
Total ;100.0%100.0 100.04100.0{106.0{100.0{100.0{160.0]{160.5{190.0 100.0(100.0
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http:00.0!!00.0l

Class-wise Percentage Distribution of Repeaters

Table - 3.17

Class-wise Percentage Distribution / School Type

fachi Pakki Two Three Four rive

No. of Children

Boys {Giris|{Boys iGirls|Boys |Girls Boys |Girls|Boys |Girls|Boys Girls
% (N=24) % (N=24) % (N=24) % (N=24) % (N=24) % (N=24)

0 29.21 50.0| 54.2 66.7| 58.3| 66.7 70.8( 75.0{ 79.2! 87.5 87.5{100.0
1 5 29.2] 16.7| 33.3| 20.8| 37.5 33.31 29.2| 25.0( 20.8| 12.5( 12.5( 0.0
6 - 10 20.8f 29.2 8.3} 12.5; 0.0{ 0.0{ G.0f 0.0 0.0 0.0 0.0} 0.0
11 - 15 12.5) 0.0f 4.2y 0.0f 4.2| 0.0f 0.0{ 0.0/ 0.0{ 0.0/ 0.0/ 0.0
16 - 20 4.2y 4.2} 0.0{ 0.0/ o0.0{ o0.0{ 0.0 o0.0f 0.0{ 0.0 0.0 0.0
21 - 25 0.0y 0.0{ o0.0[ o.0[ o0.0[ o.0f 0.0[ 0.0/ 0.0l 0.0 0.0 0.0
25 - More 4.21 0.0( 0.0} 0.0y 0.0 o0.¢f 0.0/ o0.0f 0.0l 0.0 0.0f 0.9
Total 100.0}100.0{100.0(100.0{100.0{100.0{100.0{100.0{100.0(100.0 100.0{100.0
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Main Reacsons of

Tahle - 3.18

Otudents Failure

School Type

Reasons Boys Girls Total
s (N=24) » H (N=24) % (N=48)
Non-seriousnw;; of Stu- h8. 3 50.0 54.2
dents/Lack of Hardwork
Irregularity 29.2 33.3 31.2
Carelessness of Parents 13.3 4.2 18.8
Lengthy Courees 16.7 16.7 16.7
Deficiency of Trachers 2.0 0.0 6.2
Lansuage Frolaom 12.5 0.0 6.2
Seasonal Migration 12.5 8.3 10. 4
Table - 3.19
Schools Duration (in hours)
) School Type
No. of Hours Boys Girls Total
% (N=24) % (N=24) % (N=48)
4 - 4.5 i 29.2 16,17 22.9
5- 5.5 70.8 75.0 12.9
6 0.0 8.3 4.2
Total 100. 0 100. 0 100.0
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Table - 3.20

Length of Break During School Day

School Type

Minutes Boys Uirls Total
% (N=24) % (N=24) % (N=48)
15 6. 13.6 15.0
20 11.1 13.6 12.5
25 5.6 9.1 7.5
30 66,7 63.6 65.0
Tital 100.0 100.0 100.0
Table - 3.21
Person Taking Decision Lo Promote the Students
to Next Class
School Type
Person Boys Girls Total
% (Nz=24) % (N=24) % (N-18)
Classroom -'i.‘:—;ac}‘ner b . 7 62.h ;1—17)“
Head Teachnr 8.3 0.0 4.2
Head Teacher and Class 25.0 37.5 31.2
Teacher Tosether
"1:1;1 100.0 100.0 100.0

135



Téblu :

. Xs
Jo2d

Testing Children for FPromotion

Response

School Type

oys Girls Total
oo (Hi-ed) 4 (N=Z4) o484

No one je

A

(e

Clae
and Some

D

Do,

Toorfad

conoare Tested

are Vesbed

arn not

0,

4.2
83,3

8.3

‘

89,

0o

S

6

)

o 4l

T(::

bad

1014y,

100.0

100,

0

Supervisor s

Table

- 3.23

Visits to tLhe Schools During the Year

N,

Powes
— S e s e o]

A (R

voehool Type

4)

Hirls

Tatad

% (Nzu4)

0
1 -5
6 - 10

More than

1)

20

P #]

.0

.8

)

20.8
66.7
12.5

0.0

Total

100.

100.0

100,

0
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Table: - 3,24

hupervisor ‘s Tanks During Scheool Visit

School Type

Tasks Boys Girls Total

% (N=24) % (N=24) % (N=48)

- Lnecking A tendance of 100,10 100.0 100.0
Teachers and Students

- Testine the Arhiecve- 9h. 6 68.4 82.0

ment, ol U uingts

- 0T eine Advice on 56.9 '18.9 82.9
Betber enonine

- Cheoling ohen)

Snoplins S Forniture

6.9 4.2 05,

[$a]
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Tabley - 4,1

Age Distribntion of the Teachers

School Type
Age ( in yenrs ) HBovs Girls Total
>~;4(N:H4) % (N=24) % (N:48)-
17 - 20 8.3 23,2 18.8—mu
21 - 25 11.7 7.5 39.6
26 - 30 29,2 16.2 22,9
31 - 35 .0 1.6 10,1
36 - 40 12.5 0.0 6.2
More (L8) 0.0 4.2 2.1
Tt - 100.0 100.0 100, 0

Table - 4.2

Mother Tonpue of the Teachers

ochool Type
Mother Tongne of Teacher Boys Girls Total
% (N=24) % (N=24) % (N=48)
Urdn - 4.2 Zo. U 14.6
Pashto “ho $.0 16,7
Palachi Vo a9, J1.2
Brahvi. oh.0 4.2 14.6
Sindhi. 12.56 6.3 10.4
Persian 0.0 4.2 2.1
Seraiki 0.0 20.8 10.4
Totﬁ?ﬁ 100.0 100.0 100.0
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Talle - 4.9

Main Mother Tongue of the Students

School Type
Mother Tonpna Boys Girls Total
% (N=24) % (N=24) % (N=48)
Urdu - 0.0 29. 2 14.6
Fashto 25.0 16.7 20.8
Balochi 29.2 16.7 22.0
Brahvi 29.2 37.5 33.3
Sindhi 16.7 0.0 8.3
TOTJIA wulOO.U 100.0 100.0
Table - 4.4
Any Other Language Lhat Many Children Spoke
in the Class
School Type
Lanpuage Boys Girls Total
% (N=24) % (N=24) % (N=48)
No Other Lané;;ge 50.0 41.7 45,8
Urdu 0.0 8.3 4.2
Pashto 0.0 4.2 2.1
Balochi 25,0 12.5 18.8
Brahvi 20.8 16.7 18.8
Sindhi 4.2 16.7 10.4
Totnl 100. 0 100. 0 100. 0
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Table - 4.

The Language Most Often Used by the Teachers

Teach

the Children

bchool 'Type

Total

Language Boys Girls
% (N=24) % (Nz=Z4) % (N:48)-
Urdu o CLgl g 875 2.9
Pashto 8.3 4.2 6.2
Balochi 12.5 4.2 B.3
Brahvi 2008 4.2 2.5
L 100.0 100, 0 100.0

Total

Residential Localily of the Teachers

Table - 4.6

Locality

School Type

Boyss

Girls

Total

% (N=24)

% (N:=24)

% (N=z4#)

Same "Town
Nearby Town/Village

Distant Toun/Village

15. 8
o

FASI

29,2

37.5

33.3

41.°7
271

31.2

Total

100.0

100.0

100.0
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Wehational

Table - 4.7

Dalification of

Lhe Teachers

T Scho&l Type B
Educationat Wnalificalion - bBoys Uirls %otal-.
% (=) % (N=24) | % (N=48)
Mide Lo ' 00 12.5 6.2
Matrie 5.0 H4.2 64.6
FOAD /71, S, 16,7 29.2 22.9
B.A. /B, Se. .3 4.2 6.2
"—*"“““‘“"‘*'l“"“;' o R w-l()(l. 0 100.0 100.0 *

Final

ol ltighest Level of General Academic Degree

Table - 4.8

Geade (Division) of Lhe Teachers at the End

School Type

Grade / Division Boys Girls Total

—“i (N=24) % (N=24) % (Nz48)
Grad; A o - 0.0 4.2 2.1
Gradoe B 0.0 0.8 10.4
Grades € 0.0 12.56 6.2
Divistion 1 0.0 4.2 2.1
Division 1[I 33.3 45. 8 39.6
Division T171 66.7 12.5 39.6
'Ya»'?:{ 100.0 100.0 100.0
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i'vofessional Qualification of the Teachers

Ta

ble - 4.9

bchool Type

Professionat ualilicotiion Boye Girls Total
% (N=24) % (N=24) % (N=48)
PIC/OVE 4. 20. 8 27. 1
Brahvi Conrse 8.3 0.0 4.2
None (Untrained) 58.3 79.2 68.7
Toral 100. 0 100. 0 100. 0
Table - 4,10
Nuvher of Inservieos Refresher Courses Attended
by Lhe 'Teachers
i - School Type
No. of Courses Boys Girls Total
4 (N=24) % (N=24) % (N=48)
7] b8. 3 5.0 66. 7
1 29.2 25.0 27.1
2 8.3 0.0 4.2
3 4.2 0.0 2.1
Total 100, 0 100. 0 100. 0
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Table - 4.11

Length of Teaching Experience of the Teachers

School Type

Teaching Expeorionee ovs Girls Total
( in yoears )
% (Nz24) % (N=24) % (N=48)
1 - 2 L= IS 10.8 50.0
3 -4 2600 16.7 20.8
5 - 6 25.0 8.3 16.7
7 - 8 8.3 4.2 6.2
9 - 10 8.3 0.0 4.2
11 - More 4.2 0.0 2.1
Total 100.0 100.0 100.0
Table - 4,12
Number of Years Opent by the Teachers in
Teaching Multi-classes
School Type
No. of Years Boys Girls Total
Y (N=24) % (N=24) % (N=48)
Less than ons | s P s
1 -2 33.3 66.7 50.0
3 - 4 25.0 16.7 20.8
5 - 6 5.3 4.2 6.2
7 - 8 12.5 0.0 6.2
g - 10 4.2 0.0 2.1
11 - More 1.2 0.0 2.1
Togg} 100.0 100.0 100. 0
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Table - 4,13

Number of Different Schools, the Teachers
had Taught in

o bvehool Type
No. of fahe o | ~H0ys Girls Total
o) %oza) |ow (nman)
L~ o a R 3.3 0.8
3 -4 3303 12.5 22.9
H - Mo 8.0 4.2 6.2
To‘\—’—:[— 100.0 l(j().U 100.0
Table - 4,14
Number of Years Spent by the Teachers in Teaching
in the Present School
a bchool Type
No. of Year: Boys Girls Total
% (N=24) % (N=24) % (N:48;‘
Less than one 29, 2 20. 8 250
1 -2 37.5 50.3 47.9
3 - 4 20.8 20.8 20.8
5 - More 125 0.0 6.2
Total -—-lUU.O 100.0 100.0
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Table - 4. 15

Main Difficulties of Teaching Malti-classes

School Type

Diffienlii. . - Boys Lirls Total

(il 24 A (N=24) % (Hadb)

Piseiniine oyl 16 abh. 8 31.2
Insnflicien Ulackbonrds 4.7 0.0 2.1
Proreyr At ian A58 12.5 29.2
Distribution «f Time na.n 20.8 37.6
Wastape of 1'ime 125 4.2 8.3

Tnterfoveme of OLher 2.5 0.0 G.

Clnssey

o

e

Inademuate Crane 0. 8.3 4.
Coverage of Uourse 37.5 33.3 35.4

No DifTicaloy 16.7 37.5 27.1

Table -~ 4. 16

Fvvnericnee of Tesachere iy Treaching Diffarent Classes

! wehouwl Type
Clase ooy Girls Total

(=) b (N2 4 (N=4R)

Uniondmd Bed 20005 Ldryremn HOo o oY,

JU. 6

Kachi 8.5 19.2 8B3.3
Palli 91.7 B7.5 89,6

87.
81.
68.8

(]

Two 95,8 79.
Three 100.0 62,

N

133
jab]

Four 95.8 41].

7
Five 15.0 37.5 56.2




Table - 4. 17

Suggestions of the Teachers to Make Tevthooks
Useful for Malti classes

More

schoold Type

Sugp:ilLions Boys Girls

Total

a ANz % (H=:24)

% (N=48)

Intesrated Cuericulum 4.4 1. b 8.3
Common Lessons of Ganers ! 4.2 0.0 2.1

Enow ! e

Brief Syllabi 16.7 1.

s

No TH.0 83,3

10. 4

79.°2

Bt 100, 0 100, 0

100.0

Fadovine Toaclhing an o Profoasion

behool Type

Response Roys Girls

Total

% (N=24) % (N=24)

% (N=48)

None of the Timé 0.0 8.3

3

Some of the T e 8.3 12.5
Most of the Tine ~0.8 0.0
ALY  of by Tl 0.8 5.0

Mot dneun 0.0 4.2

o
—

Tetal 100.0 100.0

100.0
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Table - 4,19

Time Spent by the Teachers Speaking Urdu with their

Students During lLessons

Time

n

Some of Lhe e

Moot TR S FYO ime
ALY

I TR

Not known

Schoul Type

Girls

Tetal

% (N=24)

% (N=48)

44,8 (X3

AT.6 RV

37.5
’7() (a1}

N

Total

100.0

100. 0

Tabla ~ 4.20

Hay of Dealing wilh Lhe Micheahaviour of Students

in the Class

Wa v

of Danline

-

School 'l'ype

Poys Girls

Total

(N=24)

Advising ivooorly

Reating

%o (N=24) %
L 6.

qiLv TH.v

Ared Yine VT 29,00
Restication “rom School 4.2 4.2
Sending Out of the Class .3 25.0

Sending for Wather

7% (N=48)

Sho4
83.13

22,9

16.7

Tot:l

100.0 100.0

100.0
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Table - 4.24

Application of bhifferent Teaching Methods
Lo Teach Lhe Mulbi-classes

voehnol Yype

Ways nys Girls Total
% (Nz=z4) % (N=24) % (Nza8)
A - Use an older chiid to 4h .8 54.2 50.0
teach o vounger ohild
B - Use an inbellipent . 19,2 79.2
child & help a slow
child
C - Use a ctudent to lead 9. h#.3 68.8

class tearning

Total 100.0 100.0 100.0

Table - 4.25

Numbe:r of Days a Teacher Remained Absent from School
During the Year (with Permitted Reasons)

School Type

No. of Davs Hoys irls Total

o (N2dd) % (N=24) % (N=48)
0 o : 0.4 37.5 29,8
1 -5 ha. 2 4.2 29.2
6 10 20.48 16.7 18. 8
11 - 15 4.2 25.0 16.6
16 - 20 0.0 4.2 2.1
21 - More 0.0 12.56 6.2
Tht;l 100.0 100.0 100.0




Wbl - 4,26

Number of bays a Teacher Remained Absent from
School During the Year (without Permitted Reasons)

No. of Days

behool l'vpe

Boyss

Girls

Total

% (N=i4)

% (N=Z4)

91.6 95.8 93.7
4.2 0.0 2.1
0.0 4.2 2.1
4.2 0.0 2.1
Total S _~J- 0o, () 100.0 100.0
Table 4.2
Reasons of Coming the Students’ Parents to School

Reasons

School Type

Girls

Total

% (N=24)

% (N=48)

To request for ancther
Book

To get awanreness nbhout the
performance of child

To take permicsion for
leave

the covfllict
staudenta

To resolve
with other

To requrst for more
attention

To complain the
irregularilty ol obhild

To advise for the
upegradation of school

4.2

50.2

20.8

0.0

12.5

52.1

10. 4

g}
[—

151



Table - 4.28

Number of Children KEnrolled in the Class of the Teachers
at the Beginning of Ychool Year
ochoonl Type
No. of Childran - Royvs GGirls Total
[ " (N=24) % (N=24) % (N-48)
1 - 25 33,3 45.8 39.6
26 - 50 45,8 25.0 35.4
51 - 75 8.1 16.7 12,5
76 - 100 12.5 8.3 10. 4
101 - More 0.0 4.2 2.1
'l'ol:v';.]A 100, 0 100.0 100.0
Table - 4.29
No. of Students who Left the Class of the Teacher since the
Beginning of the Year and did not Come Back
School Type
No. of stbtuldonts Hoys Girls Total
% (N=id) % (N=24) | % (N=48)

0o T ha. 2 52, 1
1 -5 29,0 37.5 33.3
6 - 10 12.5 8.3 10.4
11 - 15 1.2 0.0 2.1
16 - More 4.2 0.0 2.1
'l'O’:lT 100.0 100.0 100,0




Tabile = 4,00

Porcontage of Dropped Out Students

school Type

Percentage Hoys Girls Total
Nz 24) %o (H=dd) % (N=48)
0 50.0 54.2 2.1

1 -5 2.5 16,7 14.86

6 - 10 4.0 h 8.3
11 - 1% b a1.. 6.2
16 - 20 8.3 0.0 4.2

26 - 50 12.5 4.2 8.3
51 - More 0.0 4.2 2.1

Total 100.0 100.0 100.0




Tabhle - 4. 31

Reasons of lLeaving Schonl, by tha Students

ochuol fype

Reasong dave tHirls Total

A (N % (Nzz4) o (HN=48)

Mipration o bamily NS 20.8 27. 1

!.‘:HH!;-'P"IIx!',."'.z\";‘-"Hl_-'.')‘t':."tl. e n e, b mn.hn
Loose Faanile Cantbral 4.0 0.0 2.1

Caralescnec o o Paron e .3 2.5 10. 4

Shiftine to Other Gohonl/ [ 0.0 6.2
City Seahing]

Poverty 4.2 4.2 4.2
Distant, Schon) 4.2 8.3 6.2
Domestic Work 0.0 4.2 2.1
Bipte e Ann 4.0 0.0 Al

Marryiame 0.0 4.2 2.1
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Table - 4,30

Supggestions of Lhe Teachears to [mprove the Learning
tor Multi~-classes

vchool 'l'ype

Sugreations Hoys Girls Total

s (N=Z4) % (N=24) % (N=48)

Additional Tioachers 0.0 10.8 60. 4

Sufficicnay of Tenching I M 2500 20.2
Material
Separate Clacaronoms 2h. 0 2h. 0 2H.0

12.5 10,4

e

Short Gyl sl

Lengthy Porisda (Mo 4.0 Hod h.o

than 20 mino, o)

Integrated Books 4,2 0.0 2.1

[9a)

L)
[Se]
L
(@]
[95]

Spacious Rooms

.2

[\
~
-

More Capable Teachers 8.3 4.

ne
(o]
o

Lesser Children 8.3 4,




Table - 4

'

Docation of Lhie Oboerved Claas

Bochool Type

Location of laeas Bovs Girls Total

(L) o (H-24) o (Nz4l)

Unsheiteread AT 33 AT
Som- dn oo O vciraam/ a.n 8.3 8.3

Donme Ui e f ey

ATY 5u Cac (0 aliroom SR o, J9.6

($7]

All in Sowerat Clacerooms: 2008 5.0 22.9

Total 100, 0 100.0 100.0

Table - 6.2
Size of the Observed Classroom
wchool 'l'ype
Sine o7 Ulncaromn (Fq L) o Bova Givls Total
(M A) % (N=z24) % (N-48)
Felow o0 T A

100 - 1ho H.o3 J2.5 10,4
151 200 a008 6.1 188
200 - b 16,7 15.7 16,7
<H1 - ann 16,7 4.3 12 5

301 - 380 4.2 4.2 1.2

N
N
Vo]
e

Ho Classrenm 29.2 29.

Porbal _ o0 100.0 100, 0

1566



AR
R EOAC]

Tabilea - Hh oo

‘j.ll Ui :;'Tllu'n)]_

Sime Lhe:

Ol

Lharaar +thnn
Classrooms
Smalier bharn
Classroonmsg

About, b

5hme

Othf'?‘ (D R IR T

lassroom

moat, ot hepr

HH

of the Observed Clasaroom Compared to OLhers

dchool Type

Lboyss

Girls

Total

B (H=24)

% (N=24)

(NH=48)

b obher S0

Sizn as 3.5

nes

C}‘i 1:ff?‘-".’r KR ’ |!~':'|':’, Foayread S I
Nev ot hienrs O crmo 6.3

Tota

12.h

20.8

12.5

0.2

LG,

120t

14.

22.

200

1.

b

100, 0

100.0

100,

0

S sTATATaY

Table - 5.4

FPEITIed by 211 CWildren

in Lhe

Ciassroom

N
1

Space Fillel

rlly ])f),

Schonl

Tot,

al

Less than he ) €
About half

More than W' s

AlY “nnnn

Ho Massy»oom

=N
[3N]

©
N

]
Lo

Y

DN

.'l

ot

100,

0
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Table - L7

Teacl.r’s Posseasions in Lho Obhgserved Classes

o School Type
Teacher’s Possessions Boys Girls Total
% (N=24) % (N=24) % (N=48)
A - Storape Space 50.0 58.3 54.2
B - Teacher’s bask 70.8 50.0 69. 3
C - Teacher Chair BT7.50 87.5 87.5
Totai 10000 100. 0 100. 0

Table - 5.8

No. of Blackboards for the Observed

Teachers
o School Type
No. of Blacklwards Boys Girls Total
% (N=24) % (N=24) % (N=48)
1 4.2 75.0 64.6
2 29.2 12.5 20.8
3 4.2 0.0 2.1
4 0.0 4.2 2.1
5 4.2 8.3 6.2
No Blackboard 8.3 0.0 4.2
Totajw~- 100.0 100.0 100.0




Tahle - 5.9

No. of Movable Rlaclkboards for the Observed

Teachers

School Type

No. of Blackbrards Boys Girls Total
h (Nezd) % (N=24) | % (N=48)
1 B 62,0 62.5 62.5
2 2.5 8.3 10.4
5 4.2 4.2 1.2
No Blackboard 20.8 25.0 22.9
'l'f‘v’l:.'c l'~ T ‘i(;() { 100,90 100.0
Table - 5,10
Moo of Tuo Sides Blackboards for the Observed
Teachers
bchool Type
No. of Blachhaards Boys Girls Total

% (N=24)

% (N=24)

% (N=48)

1 45. 8 50.0 47.9
2 16.7 8.3 12.5
3 0.0 4.2 4.1
5 4.7 1.2 1.2
No Hlackbhoard 3300 33.3 33.3

Tr)t:;T-— 100.0 100.0 100.0
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Conditlion of

Table - ),

Rlackhoards

11

in the Observed Classrooms

Condition f
Blackboard:

HGehool Type

Boys

Girls

Total

LA

Diyfeiemln o Read

% (N=24)

% (N-48)

a0

8.3 14,6
Aceantabian Ho.o 0O 4,2 Lo
Easy Lo Lend 20.8 37.5 S I
No Plackho:d! 6.3 0.0 4.2
Tolal 100.0 100.0 100.0
Table - 5,12
Sine of RBlackboards the Observed lassroomg
bchool Type

Sizz of Dlackboards Joys Girls Total

% (N=24)

% (N=24)

% (N=48)

Large 12.5 25,0 18. 8
Acceptable 70,0 66.7 68.8
Too Small 8.3 8.3 8.3
No Blackbhorrd 8.3 0.0 4.2

1000 100. 40 100.0

Total
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Table - &.13

Teaching Material in the Observed Classrooms

School Type

Teaching Material Boys Girls Total

% (N=24) % (N=24) % (N=48)
Wall Charts | 41.7 62.5 52.1
Teaching Kit 20.8 29.2 25.0
Syllatus 16.7 20.8 18.8
Time Table 12.5 16.7 14.6
Textbook for Teacher 15.8 58.3 52.1
Learing Aids (Flash 4.2 8.3 6.2
Cards etec.)

Table - 5. 14

No. of Classes Taught by the Observed Teachers

B School Type
No. of Classas Boyé Girls Total
% (N=24) % (N=24) % (N=48)
2 20.8 29.2 25.0
3 20.8 41.7 31.2
4 8.3 12.5 10. 4
5 8.3 8.3 8.3
6 41.7 8.3 25.0
Total 100. 0 100.0 106.0
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Table -

5

16

Total No. of Children (All Classes) Taught by the
Ubserved 'T'eachers

Schonl Type

No. of Children Boys Girls Total

o (N=z4) % (N=24) % (N=48)
4 25 33.3 50.0 41.7
26 50 50.0 25.0 37.5
51 75 12.5 16.7 14.6
76 100 4.2 4.2 4.2
101 127 0.0 4,2 2.1
Total 100.0 100.0 100.0
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Table - 5,

Sentine Arvanpoement, of Difteront Classes Within Lhe

——d

Clasarong

Seating Avranpements

bchool Type

Hoys

Girls

Total

% (N=24)

% (N=24)

%

(N=48)

Childan of the
Obsereod Class Face
One Direction’s Othery
Class(ns) Farce Other
B - A1l Clannee Sit in
Une lorece Groop

Ol ol
in Front;
Classes in

Clases Oits

OLher
Back

D - Ohser-ed]l Qlass Sit in
Baclk; Other Class(en)
in Front

Classes are Seated
in Different Rows

8.3

8.3

0.0

0.0

6.3

33.3

4.2

3.5

45.8

Total

100.0

100.0

100.0
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Table - L. L7

Conditions in Lhc (lans Affecting Teaching and
Learning

School 'Type

Conditions Boys Girls Total

% (Nz=24) % (Nzz4) % (N=48)
Nearby Traific 1Y. 2 0.0 39.6
Sunshine (Tnsufficient 4.2 4.2 4.2
Shelter

Unorganized Sitting 8.3 0.0 4.2
Arvangement. ,

Insufficient lLearning 4,2 0.0 2.1
Material

Distorted Yaitding 4.2 0.0 2.1
Shortage of Time 0.0 8.3 4.2
Noise within Lhe Class 16. 2 8.3 12.5
Domestic Mavements 0.0 4.2 2.1

(Home School)

Noise of Adiacent Class 8.3 0.0 4.2
Mud Floor 12.5 4.2 8.3
Multi-lingunl Group of 0.0 4.2 2.1
Students
Loose Conty:l 4.2 4.2 4.2
Lack of ¥ana 4.2 0.0 2.1
Insufficisrt Mats/Desks 0.0 12.56 6.2
Insufficient. Space 4.2 4.7 4.2
Insufficient. Light 4.2 8.3 6.2
Twe Teachers in One 4.2 4.2 4.2
Class
Insufficient. Blackboards 4.2 4.2 4.2
Total 100, 0 100.0 100. 0




Table - 6,

1

of Observed (Class

School Type

Class Boys airls Total
A (H=24) % (N=24) % (N=24)
A - Pakid 0.0 4,2 2.1
B - Two 37.5 54.2 45.8
C - Three 62.5 41.7 52.1
Fotol 100. 0 100. 0 100. 0
Table - 6.2
The Main Person Teaching in the Observed
Class
o bchool 'l'ype
Persan Boyss Girls Total
A (N=24) “ (N=24) % (N=48)
No One (Teacher Absent from 0.0 4.2 2.1
Duty)
Teacher of the Class 95.8 75.0 85.4
Head Teacher 0.0 16.7 8.3
Student Monitor 4.2 4.2 2.
Tortol 100, 0 100.0 100, 0
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Table -

6.3

Time for which a StLudent was Lieading the Class
aring Observed Lesson

ST,
| 3.0

None of the Time
Less
Abont. .,

More

behool Type

Boys

Girls

Total

4 (N=i24)

%o (H=a48)

than Half
1 p

than Halrl

5.0
12.

(2]

4.2
8.3

B3.3
6.2
4.2
6.2

Total

100,09

100.0

100,40

Table - 6.4

Activity of the Tencher Duaring the Time
a vtudent was Leading the (lass

Teacher s Aot ivity

vchool Type

Hoys

Girls

Total

% (Nz“4)

(N=24)

0y
‘0

A

% (N=4R)

Teacher heaves the Koom

Teacher Works with anobhor

Class

Teacher Coporvisas Lhe
btudent heading Lhe Class

Teachar Remains with Class

but is nel Involved with
it

4.2

4.2

0.0

g.0

29.2

a0l

16.7

4.2

[g)
—
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Table - 6.5

Toeacher s Antivilines Diving Obamyved [esson

bchool Type

Activitioeg Lays Glrls Torlal

% (H=R4) % (N=24) % (N=4R)

S~

Tencher Nevices Alyeady TOLn H6.Y B
Erown Work ZHomewors

Pormerhrr W Yo, o 1H. 0 G6.7 (A

trats Mo ienason

W los Childyen 62.5 62.5 K. 5

Teachor
Pract o

Teacnher Dupervises Seat 15.8 256.0 36.4
Wl

0w

feachor Assipgns Homework 16.7 J3.3 20,0




Lt 0

Toobrles o=

Liveloan b

6.6

Mrine Obeopvoad Lienmon

Activities

- Otudent s Answer Qneshi

Student I'ead

QW >
1

- Student: T'ractice Writ

)
1

Stuadent o Copy

I Chovtopt s Peveen, Paaong
hebtera /Nomhore
o IR REISRUSEE S TR ¢ ."\.1_:'5'”

messst Alone

Soudont s Tidsten
Insirneiion

VIl for o a Tim
beerarning

Studaenta
Withont

T - Dtodet s Toake Tentn

Lo Tened

Lo

nool 'y pe

]"';ﬂyS

Girls

Total

‘e
0

(H=£4d)

)

(N=£24)

2

/o

(N=4b)

ones

ing

[0

ha.2
756.0

38,3

[t
2
[~

H6.3

=

.0

3
[Sal

-3
o

.0

(S B

[}
[t}
o)

.0

[y
-

37.

(e ]

16.7

8.3

39.6
75.0
50.0
33.3
41.17

A3.3

37.5

20.8

Modela/Bxmples Used hy

Tahle -

6.7

the Students During Learning Tasks

Models/Examples

School Type

Poys

Girls

Total

W
T

(H-24)

X

(N=24)

os
0

(N=-18)

A -

P -
Terveehiey heaing

Teacher Writing on
Flaclkbhoard

nomathine Liearnlt, by Ho:

el

16.7
79.2
TH.0

45.8
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Table - 6. 10

Teach s Reaction when a Child Responds Incorrectly

School Type

Reaction Roys Girls Total

% (N=24) % (Nz24) % (N=48)

- Teacher Simplifies and 33,73 6.7 25.0
Asks sawe: Child for a
Responan

(@]

- Toncher Volle Yhe Child A1.7 33.3 37.
the Reseonse is Wrong

- Teachay (Hiyne the Corveal 56.3 45.8 Haol

Reapong

- Teacheyr Asks Anmther Child 25.0 33.3 29.2
for Corvont Heaponsne

[xe

(3]
(o]
s

12.

- Tearher imiches the Child 4.

witn dacoh Words or
Beating
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Table - 6. 11

System Used by Lhe Teacher to Supervise Seat Work

School Type

Reaction Buys Girls Total

%o (M:z4) | % (N=24) | % (N=48)

Teacher is Frecent bul 8.3 0.2 4.7
If‘n("?'ﬂ’g (‘hilyem

Teacher Wall o fronnd Room and 29,9 5.0 27 .1
Observes/He oo Stadents witlh
Worl,

Teacher Helps only Children 8.3 12.5 10. 4
who Kaiaeas thoeiyr Hands or
Come tn Tenchuy

Teacher Oils on Chair and 0.0 4.2 2.1
Watches the itadents

Teacher Cajl: Lhe Students 8.3 0.0 4.2

One by One

[\
N

No Teacher | recent 0.0 4.

No Saat Work bhuring the 41.7 Hq.2 50.0
Observed hes won
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Table -

Tencher ‘s Way of Hehaving with the Students

6. 12

Schoaol Type

Way of Pehaving m—””ﬁg;; Girls 'Foéng-
% (H=d4) %o (N=24) % (N:48)
Kind — 66.°7 h8.3 62.5
Firm 33.3 25.0 29.2
Harsh 0.0 12.5 6.2
Mo Tescher Peeoent 0.0 4.2 2.1

Table - 6.

“inds of Discipline

Control

in

the Class

Kind of Diccipline Control

School Type

Boys Girls Total
% (N=24) % (N=24) % (N=48)

A - Class Behaves without
Control by Teacher

Teacher Correcls Children
with Worie

B -

Teacher Uorrects with
Slapping or Reating

ha. 2

83.3

0.8

16.7

79.2

16.17

35. 4

81.2

18.8
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Table - 6. 14

Main hanpuage Used by Lhe Teachar with the Clnss

- Sochool Type
Lanenage .-._“].‘u_:‘yﬁ _—(_}.i.r Je A “_1«;[“.1
vo(M=4y L% (N2A) | % (H=af)

Urdu 50.0 4.2 b2.1
Pashto 12.95 4.2 &.3
Balochi ‘ 20.8 20.8 10.8
Brahvi 12.5 0.0 6.2
Sindhi 4.2 12.5 8.3
Persian 0.0 4.2 2.1
No Tenchey Prasent 0.0 4.2 2.1

1(»t\L | 100,40 100.0 ]()().W;)-
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The Main Language Uced by the Students During

Table - 6.0

Observed lLesson
School Type
Language dovea Girls Total
T W | % Nemhy | on (4 amy
Urin - a0 balz ala
Pashto 6 12.5 14.6
Balnechi 20,8 6 7 4.8
Brahvi 1205 0.0 6.2
Sindhi A.2 8.3 6.2
Seraiki 0.0 4.2 2.1
Every Stndent, in his Ouwn 4.2 0.0 |
hansnagse
No Teachor 'resent 0.0 4.2 2.1
'l'c'tmi_| .__lU(). 0 100.0 100, 0
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Table - 6.

Prrmiaaion
Activiics

.o

lo

Students

for Other

Druaing hesson

it b

[P TN o o B

= D

- hal

- Drink

- Take a Beoeak
the Toilet

- Wash Takitlias

Scehool

'll }’ r\e

Plossres
%o ANz SA)

6.3

tivls

Tl i

%o (N=24)

% (N=48)

0.0
16.17
20.8

20,9

4.

20

P4

(]
[3a)

>
o

.8

Table - 6.

The

Children Called

17

by Lhe

Teacher

During the Obscrved Lesson

on Most

Response

School Type

Poys

Girls

Total

% (N=Z4)

S (H=¢4)

% (H=48)

The Chilrbay
thenr

vhea Raiaed
Provdier Mot
'l'h’:? SRR
their

wilh-
Hands

[
AT

W by
ount, Knising
The Childeen itn

Kows

Lhe Front

The Children
Rows

in the Back

-All ahout the Same

No Teacher 'raesent

A0

0.0

($a]

87.

0.0

8.3

H.

75.

A

Tt

100.0

100.0

100.

()
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Toable: - 6. 18

Teancahar e Time Spont Hooliogs with Other
Clacss bDavine tivierved Lheason

HSchool Type

Time Spent Bouys Girls Total

% (N-24) % (N=24) % (N=48)

None (Teacher was Fresent) 4.7 45.8 43.8

[eea than hatf 6.7 25.0 20.8
Half tie Yim 2rLh 20.8 2.0
Movre than ha o f 4. 0.0 2

ALL o f ey T 0.y 4.2 St

Ny Teevorhey P o, 0.0 4.

[y
[y}
—

Tobal 100.0 100.0 100.0
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Table -

Teacher s

Bt i Ui

Lictening thoe Lesson

Choebine 0l Aucipned Work

Tenchine bhe Leoson

Divtation of

RhiNe

Teer ndpe Tt Lo and Nambers

Giving Homework

Giving Tuoisheent

Giving Teat

Vork

Supervigion of Seal

Leading Lhe lLiosson

Contraolline the {1laso

Spendive Scme Time oul of L

Class

Astineg tha (hildran for

Caelf-readine

b.

149

Activitics During Observed Losoon

Seehaol 'l'yp(-\,

178

' . 03
Ir"\f.

16,

41,

()
4

16,7

4.7

12.

(.ia)

Y

L

)

-~3

tirile

oo (H-ud)

29.4
16. 7
9.7
33.3

20.8

37.5
12.5
16.7

0.0

16.
A

20,

14.6

43.

10,



Table - 6.20

Stadents Activities During Observed Lesson

o Sahool Type
Activities Boys Girls Total
% (N=24) % (N=24) % (N=48)

Narrating 1j;; FPrevious Lizcsson 15H.8 25.0 35. 4
to Teacher
Getting the Ausgipgned Work 8.3 B.3 8.1
Checked

Reading/Re:citing the Lesson 66.7 83.3 75.0
Ancwerineg 1 he Onestions 12.56 0.0 6.2
Solving the Mestions 26.0 12.5 18.8
Writing "IMLA" on "Takhti” 8.3 50.0 29.2
Reciting Toblaes and Numbers 16.7 12.5 14.6
Learning the liesson by Heart 25.0 45.8 35.4
Doing Nothing 33.3 12.5 22.9
Self-studying 16.7 8.3 12.5
Making Noigcn 4.2 4.2 4.2
Taking Test. 4.2 4.2 4.2
Noting the Homework 0.0 25.0 12.5
Cleaning "Takhtis"” 0.0 4.2 2.1
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tage of Engaged Students in Learning Tacsks
During Observation of Lessons

- -
i

- "
&ole - 1.1

Percentage
of Engaged
Studznts

VARIABLES

Total

18.8
29.2
39.6

Schoc. Trroe Scnool Loczation |Type of Multicliass Schis School Rank
Boys { Girie lirran rnurzl (Une-TeacheriTwo-Teachsry Hign ; Low
% ﬁ:Zé*; (N=Zd) % (N=24) % (N=24)| %(h=22) %(N=28) % (K=Z2 i (N=286)
0.0 ; &3 0.0 8.3 9.1 0.0 45 | 3.8
0.0 % G.C 9.0 0.0 0.0 6.0 6.0 % 0.0
1.5 Lo 5.3 g.3 9.1 7.7 £ | o155
6.3 | “: | 187 | z0.8 i€.2 6.2 .0 18,2
25.0 ; 2.5 22.0 33.3 18.2 36.5 27.% 30.8
54.2 ; SRS 590.0 28.2 £5.5 34.6 45.5 34.6
|

fuwy

o
(e}
[}

106.

100.0
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Table - 7.2

Toachors Involvement. in Learning Tasks During Different
Intervals of Ubservation

P volvement.
Variahle —Hoys Girla Total
b (N=24) | % (N=24) | % (N=;6;
A - School T;;g o N
Boys 4.0 16.0 100. 00
Girls 75.0 25.0 100.0
B - School Lintion
lIrban 85.4 14.6 100. 0
Rural 73.6 24. 4 100.0
C - Multi-class Schools
One-teachnrr 67.4 32.6 100.0
Two-teachar 91.6 8.4 100.0
D - School Rank
High .7 24.3 100. 0
Low 83.3 16.7 100.0
Tolal 19.9 20.5 100. 0




Table - 7.3

Source of AcLivity During Students Enpapement in
larning Tasks

Subjecet. /0 School  Type

e tath Totn!
Sonren of Aetivitel

bovs | Givte | forar | moys | Giels | Teta)

sOHE A Pl A Pl Lo 2 s i - 48)

Hook a1 hoon Al I (WL .1 3o
Note Donk 3.3 4.2 6.2 4.2 6.9 0.6 6.9

S51ate 4." P oo 19.4 1.2 1.8 7.3

oot Lty henvne b by Hhoo Ao Y .3 3.0 4.0 M.
Heart

Blackhnayd £.9 9.7 8.3 13.9 22.2 18.1 13.2
Teachere Spealing 1687 Q. 13,7 8.3 3.3 8.3 10,8
Takhti 1.4 hobt 3.0 1.4 2.8 2.1 2.0

Monitor Goealins 1.4 0.0 N7 n.n 0.0 n.n 0.1

Hone 9.7 12.0h (R 15,73 6.7 1610 13.6
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16.
17.
8.
19.

AL

Govh.
Goavt.
RICATAT

iy b

i

(lvwi,
Govl.,
(3t
Govi.,

(Gov .

ALPENDIX - G

[L1ST OF SAMPLED _SCHOOLS

Primary School Haleciabad, Khomdar.
Primary School Gadiria Qasimia, Khuzdar.
Erimary School Balina Kathan, Khuzdar.

Primary Sahasl  Killi Manpalabad, Zarina  Fathan,
b,

Girls Primary Schonl Lizmme, Fhosdar.
Girls Primarvy Sohool Kherabad, Khuzdar.
Girls FPrimary tchool Kango, Khuodar.
Girls Primary School Faizabad, Khuzdar.

Erimary Sohool Mangoli, D.M.Jamali.

Govi. Primary School Notal, D.M.Jamali.

(v, Primary School Abhdor Rehman, D.M. Jamali.

Gavi. Primary Schanl Chak No.9, DM, Jamali.

HARVAPS Meimary  Sehool  Jat, Hohallah,  Railway Coleny,
D.M dmali.

Gov'. Tirls Primary Schoal Bhatba Mohallah, M. Jamal i,
Govt. Girls Primary School Heotal, M. Jamali.

(v . Girls Drimary Scehool Shori Data, DoMoJamali.

(o,

Frimary Schael Gnll Shahr Jadeed, Sibi.

Govi. Primary Schond Hamadtbad, Dibi.

Govi. Primary Sehool Faisndl Aloom, 3ibi.
Govt. Primary Soehool Kitli Umani, Sibi.
Govt. Girls Primary 8- hool Marghazani, Sibi.
Govt. Girls Primary School Karak, Sibi.

GGaavt,

Girls Primsry School Depal Kalan, Sibi.
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28.
29.
Ju.
31.
32.
33.

34.
35.
36.
37.
38.
39.
40.
41.

Govt.
Govt.
Govt.
Govl.
Govt..
Govi.,
Govi.
Govt.
Govt,

G vt

GGirls Primary School Bhudan Zai, 5ibi.
Primary Schnol Aabsari Lad, Turbat.

Primary School Rest House Bazar, Turbat.
Primary School Sohrvani, Bund Gaap, Turbat.
Primary School Ali Abad, Turbat.

Girls Primary School Tanzak, Turbat.

Girls PFrimary School Shehani Bazar, Turbat.
Girls Primary School Dashti Bazar, Turbat.

Gi~ls Primary Schoal Aabsavr, Turbhat.

Primary School  Lalabad, Killi Muhammad Hasni,

hetta.

Gk,
Govt.,
Gwt.,
Gt
Goavt..
Govi.
Govl,
Ghvt.
Govi,

G vt

Govt.

G'_)Vl,.
G'JVL.
Govt.

Govl,,

Primary Schnol Sona Khan, Quetta.

Primary School Razi Nasiran, Quetta.
Primary School Killi Raheem Gul, Quetta.
Girls Primary School Killi Jew, Quetta.
Girls Primary School Killi Khalig, Quetta.
Girls Primary School Killi Kirani, Quetta.
(tirls Primary School Killi Kiazai, Quetta.
Primary School Haji Koze Gali, Loralai.
Frimary Yehool Killi Lahore, Loralai.
Primary School Orath Shaborai, Loralai.
Primary School Pathankot, Loralai.

Girls Primary School Dali, Loralail.

Girls Primary School Durgi Kalan, Loralai.
Girls Primary School Killi Lahore, Loralai.

Girls Primary School Pathankot, Loralal.
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