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FOREWORD 

p t. Icis/a 'en recognizCd as a ilarge /)art of/'linlnaI:i' edttcationllidus'whc c/a.%'. /'c' 

f'r dccalc.s'.Iiiti/"ispecial
' e'eds it/e beeC/n alms)t conplet'v 

/1tce'ctd ii mtst ctnt/ric's. T('ti'c'ilirs/'c'i'c 'tr'ained ttnd instructit// 

ic''itiats cl'V'//(' tiNa'/s " U .silgl' tt c',I/it/idi/c'dc'v'/1' it/Ss 1s g i 'it/iit/ ,c'il'/'s 

hi c'l itt/ lndt'c'ail 'c' skill., in ninil atie/i-cttl'inzu''tr' cul''/l/c' im/'ri 
I'spoll.t', It /'Ioit CIIIn.classes qwof or /ll'CC.sol/lclin/'s.si.\ at'sl'. l llt swllc' 

time'. ]B&ii t l 'v i'irtitill.1 lc'/iic/ tlic'i/"r c'.i.ic'ilc'C.c'tli 'thUli .%i'.lStc'/i.S 


' i/ic dc'si/l ofTi.s /ittl oil i/I' 'rc' tcIIsl//loct'ttcs /'r'c''v circl lhit /)/'t'-p 
nilitl iontl/ Im l .'lstaf, inl l' c'l.ssroomls. /A 'al/l il]iRIS("tlc'ltv~tl ic'. llll/li lvd' ,'Vietws 

I "/H/i' in/)ortlnt is 

this i,. '/t do mt/U pose,i how a/ca' 

dcisit'i'd a rapidi) rt',/'S C Sl/'ciacgi' to i/ic' cl/ic'Si/iolls Sc'/i t.as. 

atkinod o/'l)/c''s /tii.'/Vc' /0/S " f/c/Nc'. t/il' ' 

AmC/c'.' , c//C Plci' li ilsullnlsc/iIlu/id cllim'rc' " / h'. 'iciuhit'li',IS 10 co/tlet 

i/lifrn'ltioli al/h//l ,iiiilji's cl/icct ' .'lU//s, st/c-nid inl t ns of'l c/'1uic'''ni'Cit 
/InIdltiLrad' I'/tl'.c'", i/loirmt/a i tio/lhit l(/ r. i tI/ittipflLs c't//ivi int' tandp . 'o/llt ilic', 

whicli miiiradc a/ret/,vc/d.in/ 


,,cnc'lltl'l/v *vs inLe r c'i/ll'ti,tfc" projet'l Maii .spons.orlcttiis in altl hat, ,sol(t,,hl iv 

lit, h) 

thi. e/.it c'olaboralt//lit/ttc'cl/ti/'ct/ild tlhtHtliir' oi'ditctlio i/ CosC a Rica 

I t c'.'ic't id al. /r ll li' i c'clia/sroioms.l iti.lttlworlIv/i tLic/ C/ I 

/iildia/ iic)c/'ic/'s. i//ic cic/cli//ics/l/c vatio 

wich iisi/'ititU//it/.Nraltl-ic'. ca /mor/C cti'C, iitli/iciti'c' ald :ffi'c'i1'. 


c'c pl ,I '/ 'cic'/i / //inin/g./li r inlnI . 
II'l'? Bc"t).c'll Ric',l ]l) 'inallY'.Sc'ifools.it/lad Iv'il/i fCI: ' ttl ellow on11c f'I¢/:t/ 

ntun/iber Ivil/! twVO tIC/h l'.s'whfic/i .sc/iool/.-olperinedatmorning .shi/t/nrlit, first 
A ve't' and t!y¢''lw AT& -1-O,a/lds ll 1. Ill olifl",gl'lkv' llt]ionm".( lt ',s wol'dA,
 

fi/'l/ i/iic'/ of its //'o/b/c'/n/ ti/d 

intc'rc',ic'dillwl k'/iii /a 'C/i/c) i,/ ci /'t'.//0/i.c'.
 

C(/ 'tt kitR'ti , 'ii'ci IcciSl.soic' it/n"is tdlsno' 

willi /.Lc kc/l 

So, cit/oll Lc'cill/ ''///al/Socot'd nlai/i/l" oil dcsig/ii/g i/nia/I v/ e'Cinst''itclionl 

slratc''ic's., 1c /'c't"'I/izc' i/ic il o)rt/c'' of l/c' i /ifl/'/tal i/I /lt niht IC obtai/nCd 

fron p/'oti'/.CSco'tainic't /i/ /'tiicidattai.c/l maiualfifr iliiiliiri' tl'I/Sclas 

tiin/d ai'C'/1/titit)lid ' S/)O/.so /'c'Id it. 

A'ike Laf/lin
 

Di'c 'to'f 

Lean'ing T'tchoogis'/Vi 
Bas,ic IW11calionll~cc 

(Lcarn'l 7"ch) 

1hti~tcd liaching Rapid ,,lprai.-;al Irocedtwr 0 

http:S/)O/.so


VERVIEW
 

Overview 



OBJECTIVE AND USE OF MGT-RAP 

The Ibllowing isamethodology For examining the implementation olmultigrade 
teaching inaln educational system. The methodology ismeant to provide policy 

makers and program developers with a basic unIdcrstanding ol'thc ways inwhich 
multi fade tCaIchinIg (a tcacher's nlaallgellnt of'nlore than1 one grade level at the same 
time) isbeint, conducted. It \will result inaprofile ,'stirengiths and e\vakncsses of'M( IT 

va;rio~us levels ot'the educational system, which can be used to determ ine w~hat kind of'ait 


interveitiols (ifainy) might bc needed inorder to improve the qulliIty ol'basic education 
inremote areas where M( iT isprev'alent. 

GENERAL APPROACH 

T he methodology ismodelled on the rapid (rural) appraisal approach, which has 
been defined as ",a process oflearning about (rural) conditions inan intensive, 

iterative and expeditious Illanner"' ((h'andstaft; (iirandstalFf1 and Lovelace, 1987). The 
methodology has the tollowing gencral characteristic,: 

iultihi)ered. The methodology provides informatliol relevant to IM(iT management 
and development at several level:s, F'roi the national to the school level. The exact 
IIimiber oflayers wi 11dlepend on the complexity olthe Cducaltion ,systm. Tlhe various 
layers will he interrelated thllrough the p'cCss of'"prog'.siI'.fo'using' 

Participator\ and Collaborative. The methodology involves actors in the local 

educational system (managers and teachers) as partners wilh outside researchers (e.g., 
firoilagovernment rcscarch and evahinat ion oflice or institution ofIhigher education). 

Field-lased. The mcihodology Involves collection of'dala, inlForn1 ation, and
 
perceptions foiol
school personnel and local educational of'ficers (in addition to usingl 
relevant statistics and reports already in existence). 

Conbines Quantitative and Qualitative )ata Analysis. Quantitative dala analysis 
isused to sketch out basic pi]Iles of'schools aad (listliclswhere M(IT isconducted; 
qualitativC in1ormation (perccptionl and histories of M(ITipaticiIXInits) isused to create 
an Ultr,'landi1g ol'h10W things work (or don't \work) and why. The qualitative data 
collection tises inun-i1'mi or, 'nisru'turedquesliuing 'cchniluc'swith grotips and 
individuals. 

Enpfoys UJser-frieily Reporling and I)isplay'echntiquties. M(IT-RAP rclics 
heavily o.) graphics lld mapping )roccdllres to c(Illlmlunicalte resulls. 

Aluhigl.rad leu hing Rapid Apl'aisal 'ro'edure 
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MULTIGRADE TEACHING RAP
 
COMPONENTS
 

Guide Ior National (and Pirovincial, ifneeded) NIGI I'rolile. This demonstrates 
the national context ol'MNIC ilthrough the genie ation of maps showing the disttibution of 
vaious no(Ies 0i1muhli erade teachig and school performilce. Itdraws on existing 
data and uses iinicators such as nLmbers ol'classes (orgtadcs) per teacher, studtlents 
peI teacher, a1d stuLcnt achievement on standardli/ed tests. 

Guide for Regional NIG''"Profile. This procedure rmaps the Mi(if schools in a 
reg.~ion and a(1(ls various gcgrafphical il rnat io, such as terrain, transportation/ 
coilnnltunica.tioIIS iollinrstrtlCrle, econmlllic, and sijo-ctltural enviroelllnt (e.., 
language and Cthnic groups). 

Guide for i I':I' School Profile. This comes lrom scmistr'uctured interviews and 
observatios covering slb-topics considered by appraisal teams to influence the quality 
of education in M ,i schools, such as: 

•:. teachers by origin, current residence, trainling (NI(iland 
general), experience (M fr and general), current teaching 
assignment and load; 

:.
•* school organizationt; 

+:11curriculuni and schedule; 

•4:. resources and resource use; 

•:. MiT rotilcs atn( llocal innovtions; 

•4. school problems and needs. 

This profile relies on persotnal histories written by teachers who are widely recognized 
to be comnmitted, innovative, and successful in the M(iT setting. 

Summiinary'ProtielG uide f'o" Analysis and Interpretation. This demonstrates how 
to summarize all of the above profiles in order to produce conclusions and 
recornnierdatioils concerning future interventions lbr improved MCf implementation. 

O'ervie'w 



0A u/tiymle t' c hing. R1p~i 1ppraisai Procdur 



UIDE FOR 

NATIONAL/PROVINCIAL 

LEVEL MGT PROFILE 

(idt'id fu" ,VUtiUl//l'rO~fi 'iul Lc'/ Al(;I I'r/ih, 



GENERAL DESCRIPTION 

his Ievel of ralI appriisal wi reveal the current status ofniiIltigradc teaching 
(ICfT) imfplclcntation at the nat ionaIl and/or pro\ Iicial level. Itwill show where 

NI( iT is being imIplemiented andI describe some oftheceneral lkattres of 'il( ff schools. 
It wiIl he Iscd On cx istin, dlatla and will usc indicators such as numberl wades pCI' 
school, classes classes per teacher. students per teacIer, classrooms por school,., rades 
pei classroom, and sitiden pet bef)Criormancc on standardi,.d tests. The protiles wvilI 

pottraycd in the Iforrn oImaps. talhI, , and graphs.
 

lPro tiles al this lCrcl \\ ill alo+w analv'sIs to identi ',areas where M( ;f is the most 
prevalent (uselftl in decrniniw whcre detailed ailplisals should he lbcused ). all to 
initiate hy\pothcsis-building Concern1in the re'ssllsbrdi fIlrent NI( i t.,ps and 
perfo6rmance levCls (based t co miparisolls aillong4 geograiphical areas). 

For couLtrisC with larg 1pltions, ard ilviportant political studlivisios at the provilcial 
or state level (e.g.. C'lIIn Indlia. Indonesia, and rail ), it would be adVisable 1tdo 
profiles at two levCs, national and prov(incial. For ''cry larD.e couLrie.s it may not be 
practical to profi!e a//lpro\inces: in that case it would Ciadvisable to select a stitisCt of 
lrovinces representing (IiIlCrent geog++ralphical. economtic. or culural areas. For small 
counltries anational level pl ) IlIemay' le sufflicient. The flirocdure bir prolilIc
 

develolpmnt is basically the same at bioth levels.
 

A critical assUmpltit n in proIfile buildIng at this level is thal recen t and acctitate basic data 
on schoolIs, teachers, and stueICnts are availablC at the national aid 1r lrovI icial level. If 
this aSSlmp1tion (hCS 1101 hold, it Will IC nCCessaryv Ito cofllIilc such data first. The 
compiltion and sulisCquCnt manilplation of this data isiest done liytoint teams of 
investigators, includinIg rmemlCrs iollni the office initiating the rapid appralisal. as w\ell as 
those who manage schol statistics at the national and provincial levels. 

DATA COMPILATION 

T his Iprotile requires school level dila bir all ot'the country's primary or 
elementary schools. (I 'there are significant numbers of private schools, the data 

compilation should cover both public and private schools, the two kinds ol'sclools 
could he analyzed hothI SCplratCly and together.) 

llultlikradc k1at-hin.g lapid ,.lplnai.alP'rocdure' 
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The following data points will be needed for each school: 

4•, 	 number of classroom teachers (full time), 
inclding the principal II'the principal also teaches 
a class, 

4." 	 ILllllber ol'grades taught in the school; 

numllnber ofclasses; 

.numnber ol'studelts, 

the most recent scores on1standardized tests 
(school avelag-); 

"he most recent school drolr oLt records 
(percent oftotal cniollimnct): 

+ 	 records on the proportion o last year's grade I 
cohort entering school (I favalable). 

By classroofllca'hr'/':, wc illeill those who have tie principal responsibiliity tbr at 
least one chs. Part-iimteiachtcrs r teac hers ol'spccialty subjects such as imusic, 
religion, and physical cducationi nced not be included in this colpilation (unless the latter 
are also classroom teachers). 

IBy gradh%\\ citcan l\ cl (roughly correspondi ng to agc) sollctillcs cal led 
stlandard'" Iioiuhl wihich students progress, sich as preschool (or kindergarten), 

first, second, third. iimth. fifth, and sixth. [he point is to detelrine lhow m11any grades 
or statardars are t parmictilar school. 

llicml piL of lsIidcmit oilerally kcp is a liit dumriig 
the school year. Some schools arc I;ilvc clmimlilll that Ill lmc oc Imoellan le groiping 
or class piMr adlC. ( )ther, lim ejili icMclas, per pradc: vCt others lha\ c Imore than one 
grade rcprsctllcd imla,clss (Ii.e., a I ItHiell,'1cd cl'ass or classrom). 

BIy 'aA an t'llv' 	 thait is torefllelh ill 

IUsing complemr files, or 1r\ daii, Ilcsc daa polits could he compiled into splrcadsheet 
fbrmat in \wich in1div idual schools are 1laccd inl the rows and the dta fi tlhe above 
data points in the columns. (See Xiiti I la flr an exalnple.) 

(uide NllrIuul'l'oajhnlvi'cial .'rll Ilh h 



For Profiles ('overing Both National and Provincial Levels. For each 

pro'ince, one shoidd make a spat sIradsheelt f'or each pt iiIcal sub-division 
(county or district, etc, iII this Itilide relferred to as -district") (R e r io I-xh ibit 

a). Later data will be aggregatlcd at the provincial and national levels. 

For irofiles (overing Only tihe National L.evel. A scparate spreadsheet I'M each 
relevant political sub-di\ ision olthcCoUIItI should be made. 

Exhibit 1a: School Data for the Province of Hopewell: Midland District 

I DEXES 

School 
Classroom Grddes 
Teachers _Taught Classes Students 

Classes/ 
Teacher 

Grades/ 
Teacher 

jStudents/ 
1Teacher 

PS#1 10 7 10 380 1.0 1.0 38.0 
PS #2 10 7 10 350 1.0 1.0 35.0 
PS #3 9 7 9 350 1.0 1.0 38.9 
PS #4 7 7 7 280 1.0 1.0 40.0 
PS #5 9 6 9 315 1.0 1.0 35.0 
PS #6 9 6 9 310 1.0 1.0 34.4 
PS #7 8 6 8 300 1.0 1.0 '7.5 
PS #8 6 6 6 280 1.0 1.0 46.7 
PS #9 6 6 6 250 1.0 1.0 41.7 
PS #10 4 6 6 180 1.5 1.5 45.0 
PS #11 4 6 6 120 1.5 1.5 30.0 
PS #12 4 6 6 100 1.5 1.5 25.0 
PS #13 3 6 6 85 2.0 2.0 28.3 
PS #14 3 6 6 60 2.0 2.0 20.0 
PS #15 3 5 5 75 1.7 1.7 25.0 
PS #16 3 5 5 50 1.7 1.7 16.7 
PS #17 3 5 5 45 1.7 1.7 15.0 
PS #18 2 4 4 80 2.0 2.0 40.0 
PS #19 2 4 4 50 2.0 2.0 25.0 
PS #20 1 3 3 60 3.0 3.0 60.0 
Average J 5.3 I 5.7 [ 6.5 L_ F6] 1.51 1.51 33.91 

DEVELOIPMENT' O INI)EXES 

From the data points, c rtai indexeC,, can h constructed which 6orm the basis of' 
the profiles thatollow . Ihe I,0bhinm,3 indexes will beIlsed in tl1e nexl section. 
It would be adv isable io compulte tfIei and Iist the results on the spreadshecet. as 
has b)Cn done iI I.xhiIbit I a. 

2. ( Iradcs per teachcr (point -'" point "a") 

3. Stude,nts pe'ricachii (point -d- point1 "i") 

OA l/igihk~i ai I, il' lRapi, tppol id Pr/ol 



CREATION OF PROFILES 

The nat ional I prov iIcia Iprofiles detionstrated here map the /)',al.,n'cofI'M( I (the 
prolortio I I o,scIhoo s inarecion sin Ni('I;T),and the distribution of' NICiT t 'pe,' and 

\i( 'TIPrevalkee. NI( ii I lrev',fence isopelut iolal ly deli ned as the proportion of 

schools nsi n ml Itliml teachiiUw. ItiSessCntially a reflectlion of, Ildex 2 a1o\ e(grades 
per teacher). Ifirc de'teriine this. it isnccessary to set 'a"'cit-olpolnt"defining a 
MC ITschool. ( )fwionsl a school with a erade to teacher ratIo olnear I is practiii no 
or Ittl NICM(IT. A sc ItoofI \\ jil Ierde to tchlerI raitIoof12 isonle wheire thIiaveraLoe 
teache1r inanwcs t"' ratte- ,\ratio ofarotiIld 1.5ru .:i]saSchool Ill hich some11 
teachers IIIlanIaIrc more tha llonc !ifc and s mlle alS itigie alde ol\. Illthis e\allple' ' 
use 1.5 as the "ut ofl'llpoint' acceptinr schools in ',\hich al feas hal l'ol'th leachers are 
IllnIIe0111 more than11 onel' adC. (( )lIlurs ImI chIoose to Ise a,C1ut-o1''o (), 
couIntine, olyl schools in 1hich the a\ cia,,c load is at leasl t\o classes per teacher). 

)nce the cut ofllpoiil is set, Ihe'in\ cstli'atolr reI.lfrs to tle district-level lables (or 
spreadsheets) ofliduex \ aLCs aind cuIIItS the IIItIIInerol'schools per district that A''ualif'y'" 
as NR(ilschools. Ile number di\ ided th total iolnumber ot. chools in the districi1 
indicatcs h(e I,'ah'u '1ofM il Ilthe diFtrict. Ior anali"is at the n1tiolal level, 
school data Should be agci-'atced at the pro\ iicial f\ l,:;o that the prevalence at 
that level ca bhe coilputld. 

For e.apvilpe, in I.Xlhibi!t la. \Ml ich sliows daa poin.s anlldindex \ aluics f01i the ILowland 
I)istrict ofthtc lictitious Pl*r\ incc IIlopc\ elf. the IuIimber ofIICIIT schools isdlcrillined 
to be IfI (fI*,(Usiii thc'iti-ofiolf' I .5 Lradcs per icacicr). The pic'alence of'M(G 'i 
that district is thts1 ,.Il : spreadshcc!s li al Ioflht districts ill the province,f 're w)rC 

ne 'lcoIIl nilcc. that nunber by theLfuiick1\ comunt the NIC ilschools inthe ipo I)iidin 
itiberolh)cioofs in the prm\ inec \-,illd \ ichd the prl-cuficc olI( il at the prov incial 

.Iappiig ,l'rv,,lece. Itis Iftn ifli iat in u to displa\ I(I pl-prcaleit coI a I1tap. '1)o 
dot tillis tafceat Ili' f)~m iliciif Inle .tiestituatorsshotild itiake an ot Itile of'thec provinice 
Slumwiir thilbL'iuIie .'stlib-di\ isioti (\\ hich are c',lcd disti icts in this cxlittpIc). This 
car t dloie htil orIb coitutilCiu. Lacli sub-di\ ision is colored according to the(1 


pi'.\ ale'tci oI I(if . 

(huih' fIn' ,'aflonl/,l'jrim/ I.t'ii' A,llil I'ivlih' 



Exhibit Ib rcpresents an example of mapping the prevalence of MC Tfacross a 
province. Inthis exanpl,:, the e prevalence the warmer the color (the range 
going 1-om light11blue (0-I i) ) to red (6()-79'0). This g\,,c avivid rel)resentation olf 
where in the province itiltigrade teaching is the lost prevalent. There is little 
prevalence ol'M%'1( iT in the wecstcrn part ol'the province, somne in the central part, an,, a 
coilsidcrable anount (involving 2,3 to 3.4 o!tall schools using) in the castern districts. 

Ai obvinns qu/IWtio flr I/h' rai/)i apiw cr woulh hdbc: lhat dislinguis.es thc 
eas('rn / rWi,,PrCS/i t/e/lhi 'r. as lpreuvalc' Io he .;o much hilcr?cllshlig A 

ExhAihit lb: Th. iPl'evalencle ot'Nitiltign-i''elidilng: E'xemplanry Provinlce 

Key: Proportiio o1 Schools doing I Itlligrale iTeaching

1111110 ,, 03 40E-59, 60-79'. 

M(FTy'I'p..The lifitatiois ot'the data in the present example meatl that classification 
oI'MiT by type niust be simple. The typology below ruses a conibilat ion of'the 
indexes ( i jades perleac her and Students per lTeacher. ( irades perlTeacher is 
conceived as an i )(1 icato r o'tle iuic u/, Ufll/./', iiv of the tca'lr'sJob (the 
number tfitljcts and evels to be covered at the same t i ue), and St uidcnts per 
Teacher as an indicat(or ol+ uut/Iil101( tlie iniil' r ofI'stIridents whlo nCd to be 
attended to). In small rinral schools the teacher's job Inight be quite complex ill the 
sense of'covClng nlany levels at the sai le IimiC. lint low in student load. Thus the 
otvcralltht'w,' w/thn riight le qunitC manageable. In other locations, toth complexity 
and stident load may be high, creating a brIrdcn Ibr the teacher. The intersection 
betwecn the two indexes leads to the Iol lowi ng Ibrir categories ot'teacher burden: 

mu ,, ndtieh 7k Ipl.'i.ud Prcedu~rer .hi .ngR apid 

http:dislinguis.es


Students per Teacher 

Low /lh
 

Grades Low Simple/ Simple
 
per Lo Load 1l1[oad
 
Teacher
 

(omplex (Complex 
I/li'h I).ol li I.oad 

Ex-amle. Simul ated data lioin the fict itious pro'vincc of]Ilopewell shows thc ltlowing 
about schools in its three districts: 

Grades/ Students/ Teacher Buirden 
)istrict Teacher Teacher Categqory 

Lowland 1.5 33.7 SimplCil ,ol.oad 
Midland 3.I 24.0 ('oniplCx I.o Load 
Lake I lope 2.6 54.3 ('omlcxiI li l.oad 

To use tlie al)o\ e typiology on these data, it isncCCssary to determ inie Ihigh and low cut­
ofl lpoili t,01 file iMCxCs. WC set thO cL-olf"for g1ra(des per teactier at 2.0. Schools at 
or bclo\ ilia arc conside'rCd to have re'latively imldc cturic.l ll Ids (no im+or'C thal 
two ICvCls pe'r teachert )ttihe it\'%lra2. with some to illost ha\ ing onlIv'one: he\VIleaS 
those above t\ o;aiC considlered to ha\ C HMf/)h'NV Cit1-ricl:11r load.s. ( 'olicerlill gstudelit 
load, the cut-ollpollt %\,as set at 40. which is high by dc\ eloped couniitry standards but 
the lol'll inl iiai\ de\ Cloping coLirics. FotyV and tinldeCr is considCrCd l0\oStUden1t 
load,.' er-1 hiiuLI. I lie disricIs o, Iopewvell Province hleCbetii classifi'd accordingly 
(seC tihe fturth column oftll aol(\e table). 

Ma))ing M( T School ype. School type llay he mapped ill a way si far to MC il 
prc\alnce],L.. Il lit, the smiaic nap c houl lolI di lriilt c.'aCgtoicsbe usetd. A synlbr 
ol'ca 'hr/nh could be d.eloped ad plkaced as an overlay on the color-coded 
tlb-(fivisioll:.. In this example. the tm'p uses "croS.,-hiauching." Vertica liles reprlesnclt 

Simple 1111 .oad: htori/otlatl iles. Complex I.oad; and both hori/oual and vertical 
lilues. Complexl I I ad. No cioss-hatchiiig at all represents Sirptl To load. lLhiibit 
I c shows the crtoss-hatch irigs indica ting the di lIlCrnlt catevoliCs ol'tacher lrdcn. 

G;uide.fiff Nutlicmli/lhovilncial Level ,l(" IPro/ih' 



Ehil)it IC: l'ihe Prevalence of Niultigirad il'eachiig: Exeml)ary Provinc 

1 u 

IH-H 

are: 
o r p le ! ( o ru p l ', Co rl e!. 

11110,1nd 0 ol a o,i fl ~ dd 

10 Y) U ',l 

*, 	 e1 I 

resrlts oifsceondarhl1vr\rSchool entrance examinations (especially if' 
givci1l durng.The last yearoflpinialory School): 

.0 	 re"(ults of naiioulI\ el research Studies ofstuident 
adcvl' cii ci it 

+ results oI'naiiomiiahe\l c1-IsaichI olt ilnCoinceiing s.(I growt 
the social and afxcieli ultl s l hos: 

thle prsol loll olfvhoo]-agec clIIkhriniactally enrolled ill 
school (pailicip;liou rates): 

Ilulligwrudc li-m hinj, Raupid. IIplaisal IPrm cilurc 



the proportion o la cohort of grade I children actually 
enrolled in a cerain year: 

student drop-out rate (th propoiliorl 0ot continuinIg in school 
Iroml one year to the next): 

• S ILIdCltIrClletilionl rale (tile ipro'lortloll ol'all students reppeatilg a 
III t21M* . , 

• :. gradu.I',titml rule+,- (tile 11lrio~l cf,'clhildrell enitering lprirmary
Sciol who grduate). 

SttdlntI ltC.1.l Ill Ill ",kills,. so ial l, l il\.giiit im, on mth s p tdeo rlitrates ro lonchi nein 
alu",l l Iu ,sell"IfCr ., II1o 1Ialon1. andla [t 

111111s afrloColIIn t l I Iwig okctI 

anlal l l w1,'ls,+lflctl ,|t thic nlitl +n+ml lc',el. Ilhis i,StIC;Im itci't)\ i n CIs. i~.scalUaui\ 
t tl IlIul ai asn 'll ;I 1 i ( I I is Ctoli licll' . since,+ 

tc',itiiiiic luh c',cci\. 

Again, it is better lhen more than one inlicator of pel(-Nrn lice isused. In this 
examle.liuc indicatoris wcre selecte'd: (a)the part icipat ion rate'" of'the grade I 
colorl: ()the a\ crage score (ot a plrium ry schlool la\ ing exam (by sclhtool), and (c) the 
school drop-out rte li a crtain yearI. I lit tuLrnS ott thlt theC is n0 vUlid. 
standardi/ed au:t,tc tsltuudcut ,tchli\ emt ill ue natitl-,itl it is1or recomnClded 
that tile inves tu,t tr,, altctilPt t ruct alnd a(ttiiStC oIle (altcr all. this is rapidw i t
al~l~raisal ). lt~n'lcad, it i" ,ultustcd that appraisers locate (tr co(tIsirtict stne simple, 

quick tes tht tlhey ClII il scetel selnkcm)f+I.ppl l(.tin tile sehnuol-lcvl profile
 
cciseC (See ( ILIdc to S(.lnnlt)-I .C Cl l( Il lProflle that lIo\ ,S).
 

Anlylzing S.chool ]irfnI-1.1ilice Indicators. All ofillhcse indicators lced to be 
alTercIatcd Iirst at the district an thelll at tile pr inicial levels. At that point two kinds 
01COMINIi-lst Caul be 111a(]e: 

a conliparisom bet ween kl( ITschools and regular schools in tile 
same district, pr\ iucc(controdlling lbr schlool s)cio-econonIic 
Stains, if[possiblc): 

acomparison ,A I( il school performanc coss the various 
districts \viiinill the same provilice and across piovinccs. 

(GuidheinrNationaIiProvhncialIPrlM~ 'Ir+,ilt' 



Graphing School Pcrfirniaince Indicators. Since most perfornmance indicators 

use data of an interval type (can be represented as numbers oin an even scale), the 
results can be commlnicated in the ibrm of tables and graphs. IExhibits Id and Ie 
make tihe above cornparisons in tahular and graphic form. 

Performarce L,.;ls for MGT and Regular Schools In Hopewell Province 
by District 

ie I Province 

Porformance Indicator JMGT jRg IMG IReg I MGT IReg MGT IReg 

SLowland I Mlaind IILk Hope 

1Average Participation rate I 
in Grade 1 95 110 90 91 79 87 88 96 

Average Score on Primary 

School Leaving Examination 56 72 48 46 23 39 42.33 52.33 

Average Drop-out Rate for 

1992-93 6 4 6 7.5 18 12 10 7.833 

Exhibit ld 

Performance Levels for MGT Schools:
 
HopewellProvince
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Tills example, over-simpli ficd for the sake of'clarity, reveals that MGT school 
pelrformnancc is ienera lly \worse than that in coniparable convcntional schools, except in 
Nlidland district where the pertonance in both kinds ol'schools is roughly equivalent. 
It also shows a difIerlLence in the pertbrmance ol'M(iF schools across the three districts. 

Performance Levels of MGT and Regular 
Schools: Hopewell Province 

100
 

90 lOMGT Schools 
80 * Reg Schools 

70 
60 
50 
40 . 
30 
20 
10 

Particpation School Dropout Rate 
gate Leaving 

Exam 
Average 

OVERALL PROFILE AND CONCLUSION 

O lce the perltrl lince indicators have beensummarized. it is advisable to Compile 
llI olth lipr( iles. those Io I/)/. t II( ' , S hoof .1 , aIntld / n'(';lll(/n ( ', intoalln 

overall piofile. [his caln be done tIrongh thC nse ola proflIc ilatrix (sec I1xhibit I1"), one 
tbr teach district (at the ilr\ icial Ilevel)\and oll Ior the naionll as awhole (in which 
pr(viIncs 'arCthe -tinits"). In tis examplc, bascd on hypotheticaldta1, fioli I lopewell 
Province, not mnly the \ ariols iIndicators deri\ed abov are included. but also somle 
Lcnera contextuatl \ alriabhlcs fi'o1m1 the three districts. 

0 



Profile with Respect to Multigrade Teaching: Hopewell Province 

Province/ 
District 

Prevalence 
of MGT 

School 
Type 

Performance 
Level of MGT 
Schools 

Major 
Gengraphic 
Characteristics 

Population 
Density 

Dominant 
Ethnic/Lang. 
Groups 

Principal 
Economic 
Activities 

Income 
Per 
Capita* 

1. Lowland 
District 16% 

Simple/ 

Lo Load 

Part rt.95% 
SL Fx,,m: 56 
DO rt 6% 

Lowland coastal 

area 

High inurban 

areas; some 
coastal villages 

Mainstream 

culture/language 
coastal minority 
&language 

Coast agriculture, 

fishing; industry 

$1,200 

2. Midland 

District 55% 

Complex/ 

Lo Load 

Part rt:90% 

SL Exam 48 
DO rt6% 

Inland river 

system, 
rainforest 

Low Forest dwellers 

minority dialect 

Subsistence agric; 

forest products 

$400 

3. Lake Hope 69% 

District 

"Orother prosperity indicator 

Complex/ 

HiLoad 

Part rt 79% 

SL Exam 23 
DO rt15% 

Upland lake 

area, surrounded 
by mountains 

High around 

lake and in 
some mountain 
villages 

Mainstream cult] 

lang around lake, 
some coastal 
minority/dialect, 

hill tribes/ indig 
language 

Lake fishing, 

trading 
subsistence 
agricul:ure (in 

mountains) 

$650 

Exhibil If 

Once such matric,:s have bcen completed for all provinces (or ally sub-set which might 
have hecCI selcctCd ). it o\rtll(Ie apolpIoll'ate to coin ve|e Iworkshop to \ihich all 
il\ cstitators and stakeholdcrs (at the regional and national ICvCls) have been Invited. 
The task intile \\orkshop \% \ arlios profiles and to look fbrnMdd he to ex:lile lt, 
sigficantl paltterls. Illparticla, the \orkshop Iighlt addriess the tbilo itg questits: 

What do districts pro\ inces \\'illl I' NI( seem 
to have ill COllllloI.l 

+:. 	 a high incidence I'1 

•4. 	What do district, provinces Iaving particular types ol'Nl( iT 
schools lmv ilncollilll 

4-. 	 What do+hligh llirrmce I'l, r11o\'iIccS haveu il ctlmmlion'?(listrtI 

low pelrlorl ice districts,provilces? 

Ihlflizradv+li'wchintz Ra+li+//l lqaml IProc(+wI. 



Are there any recogni,able di l'ti'rences between areas having 
comnplex/low load sChools an(I those ha\'ing complex: high load? 

•1. What prelilinary hylolheses concernig tIlhe de0elllls of 

school typc school Iperlrmlu'lnce are suggestled by the profliles? 

Are there any I 
conventional wisdom? 

+:. lindings which appear to run collunter to 

What do the proliles suggests concerning the most appropriate 
locations Ilr lijuilher Investigations? 

this le\ CI 
detailed analysis and to generate lew questions and hypothe.ses concerning the 
difllrerlces betweeln regions in school type alld perlirrnance. Such questions will be 
addressed in some dplthll in the next tWo rounds otlhlle aplisal, starting with the 
district levelIand movinlg to the school level. 

The results of'the rapid appraisa ilt can he used to select IocationslbrOlre 

0 



-UIDE 
 FOR
 

DISTRICT 
LEVEL 
MGT PROFILE 

Alul it a(/(' 7i'thing Raplid ,t/lfr'liul/ I'rmcedure 



GENERAL DESCRIPTION
 

Thle natioal rovi ncial level ,( iT piolile provided a gener I overview ol'the preva 
Icnic l II'NR I \ arious regiols as well as gnecraI teatures anld perhwirmalace evels 

oI,'M(lTschooIS..,t I I strict Iev IIthe allpraIeslwI l I s of Ihe context oI 
M( il in selected locations. \\ili the intention olgencrallng both more allrd iore specific 
ideas concerin the lactilors that inlilnlice tle peCrl0llormance ol'Ni il schools. 
Our use ol'the teri district hcre isto designate a political sub-divisiol below the state 
or provincial level.."Some c)untlics liav use this teill. other Imtav ise a diIlLwnit onle, 
like county or-reiencv. Some countrics. like the lISA, do not alway's oraiie thellir 
schools iltong political Ibonndain l (aschool district illaV sonctillicscover the sall area 
as the political snb-divis.ion (a cotlnlV), 1)hnl Ilt alw . It is Unp) to the appraisal leall to 
decide the kinl 0l'su-division that it would like to liocs oIn. 

SELECTION OF LOCATIONS 

lie level I appiaisal 'wvill have alicady identiliedl locations where M( i' is prevalent.
'he first task Iow work at the current le\ cl wIl be to select appropriate locations lor 

district-levcl aalvsis. [he rapid appraisal principleol'rianiuIahio can help inI the 
selection process. in rapid appr'iisals, iII\estialtors aticitipl iIn a1relativl' IprcllpcI'iod 
oltinlie, to enerale iilli)rlltion lit li1 decisin-imkii. llii.s enlly111V rIlics otu tile ise 
olirnlal sl-u\cys alld railloli./cd M lh., ied toiiational saleslC'. Ithe invesicualtors 
deve pst!raelgiescs+Iier upling a limited imubrollconi-astinl areas in order to nmake 
iuealilililcotitrasts and comliparisons. [Ihe principle olt'irialeulat ionildirects 
investitoators to iitl0iilati-uathuriit iin di flilreit locatins represcliting contrasting 
poiits (1uisall tihrcc) (oi i coltlinltlUlll. I may e thaithe contiiltltllll represncils ce ain 
otllcomtc variables. such il.s peiliirniince produicti\ity indicators. C)r I Iliay repr-estll 
geograihical areas (coast'l, plains, Illoulitaills) orculltural Ircilons (colonial. lildigellous, 
ilmixed). [he critical point is to .o\cr cliough contrastinlg locations that appraisal will not 
be considered parochial. 

Ihe principle oflrialngulatili is ofiten used ili hierarchical millainer, wilh cclelaill sclecltion 
riles applyin at one level or rInd aillllothers at tie next. An exaliple rlevallt to this 
apprlaisal would he to select three "'high M( iT prevalence'' proviines I' urther
apraisal~sl bed oint gcolraphical considerations (olle inarte castal area, one ina 

lowland r.ivr svselnittad onei ii tiltlltiilous /olc) atd hell, withill Iitem, select three 
higvh prevalence districts based oi school type (siliple Ii load, compiiilex lo load, 
collplex ihi load)or orlance level (ow, lnediilli, high). lhe acltual siiatcie will 
vaiy accordiIlg to tihe salin kaltlcs that delhiie diclliit regions iil aco)Uliltly nll the 

( ' I )wi t( I" I,lil 



in a ccrlatn country may notquality oftthe data aailable (e.g., the data on pIC '1rtrnancC 
be ofSiiciCnt quality fbr it to be used as a c lassi tie'). 

The examples in1thiis guide assumeIa selection strategy ol'tle ki dabove: namely t\o to 
three bigh ( l pvinces lsrolIT 1prevalncc contrastinc rewions arC selected first and 
within them one district Isselected rlpreselntilu the followinu Nl( il school types: 
simlI hioad: comple1Icx lo loald: complex hi loaIL. [he same kind ofralil appraisal 
wouhkl be done inI eatch: aiter that, similaritis and diI rcnces ,crossthe ditfl'tnt 
districts would be sought. In theilloing example, the district level rapid appraisal 
niethods are demonstrated lsi- simulhated data luim Lake I lope I)istrict ofthe Ilctit ions 
Province ofl lopewel I. 

FORMING RAPID APPRAISAL TEAMS 

In order to be ellctli e. rapid appraisal teams should rlrcsent a partnership between 
persons 1'o0i1 the central research and imtletnentation units (those illOk d inI the 

Ivcul I aInalysis) and local cdteaticalo flic.:ials (includiig. if1ossible, senior teachers)
fiom the (istrict.,, selected. These district teais ill collahboratLe incompiiling and 

aal,ng appraisatl data at this and Subsequent le\ Cls oflhme Nl( 'ILRlAP 

IDENTIFYING INDICATORS 

This l,, he aipra ist is comncermed witII school perlormnce indi Ffilrnt types ofel o 't 
N(ffi schools and the contextual timtors which toiL1ht influence it. Indicators of 

these concepts conlI be t',I6h ws: 

Indicator ol Schlo l'v. [he indicator to be used here is te'acher ltirden. the 

variable wlich cnImbimics grides per lacher and studelnts per teacher (see ( itihd to 
National I:ro\ incial I.cel \I(. Irtile). I)istrict el au uaes \\ill ha, ebeen ised inIh'er .­

the select dflh;.tio(no lili hnther apprisal. Inchools ,ill also be 
classilficdlusin this tvyllogp., iamcly Sill Iipeto told. Simnple III Lto 
I.oad, (ImIlx I litoad. 

(;eogrnalihic l'hui~i'ottltcut. ltmdic',ttomrs here incllues the loc+ations l", illages am'id their 
schoolIs and cta'in geogt++raplhical ft,'atnims ttimel district such as,the terrain. rix,ci 
systetrus, toatdx, ays. and netx,lcomm'mmint~ictoti orlcs. 

,Socio-cconi lttiroiitctil. this+isapoUteutially coiimle..x (.hlitmit. l"or this kindl of 
alrlaisal.c ue nubhrerontiicded usilng a limit,.' dtimetnsiomi.. including the 

i S/ll + IS+(I/ /l+,g<lIl!(n II'F I' ICI 11.1C I('l il i,l /It .recom mende 



01tC'tal language giups,, 
Cconon Iic devcIoplmlcnt. [or liet latter, it \,wo tIe idbeal i 'data on IIlcomnIe per calIta 
wer availal ledown toIth vII lae level. IIthisis Inot the Case. itwill be neliccessarv to 
find or devehlo some other indIcators. (Look for ' use olstnul iIndIitors inl oIler 
studies, both in 1nd utidel ofthl field ol*dtiucation.) tihe 

distribution o inthe diStrict a iddi Ifk'rCnt inlidCatoS of" 

Ihis iliiht includ h'typical'' 
source ol"fiilvi nlcome fo1" the \.ums illae in the ditrict and them avea, a:u, t\\ and 
anntal iclltOl fionl that soutiice the luse ofla pie-existing rankinu scalC olo'uO1111coM itV 
deve,,.:hlopment: or'\ illag le,\ cl dita OnihOusehoh(ld durableo t.g... th lepcrc-ntage of' 
homes la\ iln a riceurator. IV set, or ehicle).c IItnone ofl'thesc are at\ aifable, the 
appraisil team can do an inlfrbnal rat inw olthe le\ el o 'ecollolic dC\ eloptleit ofltowlts 

and \illageCs bised t poled sicci[ c u ts ofke\ iiliants.eudct i 

School el.Pl'fo)lrna lice Iidit+:tors,,, lh11S iiiliudes daIta (i _iC1iNte'td alt the scIhoo0l level) 
fll'om educational records concern1ing,paticipationllates ol'cllool ace children 
(particult rl\ the proportion+olth Ilirst i ir.d Cohort -­most rce t awc celntriil school 
maleand fL'm'ala) ,,chool t\ clnm-es on siailrIdi/cd e.llnlaltioll thaIt iiia ha\ e lC un 
u.sed hv district elein1nttr\ schools (achie\ elieitt tsts. p.,rlii,trv ;hool la iUn Xs.Is,1 

seconldary school ntraiics tes_,s,,, and so f0tth.): mid school drop-out rates lfr the latest 
vear. :\ noltcd il)(\ C.not all c' tlllllies, \\ ill lt,\ C ood Indicators"'ihi i t.I [ hl, iiv 
meICanl that such assessmtent, .'; lcnonly be,'doii.e through n data collection atlthe school 
lC\el (see ( II IId fir Sctol-I e,. el I( Ii Pro ile ). \ o.aclI\euhi n t data ol'tIie kInd 
that iIl it b aif; ilhIt)resrarel e ILhost IIil III otIIlcoml of. RJ( sholst).I,Ia; cap thu i It . i 
those related to Ithe Lie\ clopici t ofeCharacter (S,sl 'lrCliICeantd CoilllllltlltV­
mnIdednCess,) and social skills. I li,, points , ill he discussed iin the sctioll Ii school 
lcI cian'al\ si. 

MAPPING OF THE INDICATORS 

T he,. mnost re\ cal ing ,,\ av' to l Itri the' abovet. indicator'; is to rplot therm on district 

llaps. Ill addition. it is Contr,1t ti\ Cto cietvarious tables and sattrlohts. The 
follo\\ ing \% i1 deitost rte alln oflappin,thlchool oflake I lope I)istrict. selected as 
men12ltion0led abo\ Chcciul,' (1'fit, high pI lC\ aleit.e of',l( I I and hi1!, tIc'her urdenl. 

lirwe stating the illppiic. afbrief cral "",ktl itrictofhifi1 dth C hultd be made, 
such ;is the fll ', iIc: 

lescriplim EI t a IIlopeat )istrict 

"Ihis cn l]lh~l~a] l~tU'' , tlljllll !'+,i(IIIv..1111i t It ', , /iC ' I. l IWIMI It,(h1,ll ILI IC 111 d i, . 
III;ilil I'illilllk' 1', 111 l~ d l C 1", ',\ d 1, 111Cu , Il lC I I,,. c.d I I\ 1111C 1)IMlIlhlllIIit I I+, ilt LI 
dfInm w.d 1I , 11(1h It , mq+ I~tli,_ ll cl i+.,-lmik, d1 11t, .Htl1, ~ic' ,,imll. pl l.-td idl, ;+l 11 

' -  h'V Itl +IIII im mill+l A.ll d I I IIII- lhW l)(ilK (dl flhic l't l litit l ll\L' III h llt \ 11lh i-, tlon 

[ihe hank, id1Ilh Lkc 111d IhuL11', Cl ', thilt I,.' d 11 Ilk 1i" W 11-, I.' (~t hA. i+lt h,.,,h II 1+,l'M,IlL ' 

GI fit I, t I)/)s t(+/ if ( -w/ IIf/f ,iII' 



point where the dtainl.ae rii\ b.its. This is aIlso the point sshe, therel the+hih'.\his a,, lroit 
provincial capilal enters tile distri ct. Ihi,, highav ritLs the lake atnld .\its the distict Oil 
the tar end fl'the Ihe dlistriCt i,(i\ itt0 louur etch Ila hi-, a.capitallike. Ided t'.ditristlcis. 
cityln th tetak. aite I ll,cttred ,illd, in the.." 
l'our ti ns, lt',. 

eeI rc inililtlitshe".otid the disIrict', 

the iIihth t.II IllIthe I tctt tH e L lS (0)I I thr.,. tIII ts1" II iM,iIth I oll itiii;I-tiIi gIttips. 
The list is the d~hIaiiilt ,uhut I th,..ectutcitI\. al 5, spea,, the ithti iIrcI1 + 

5iMch 

tihl, 'tIll tite 
and \ ilhacs tiumld tll,:like id il the ,,il,, I lie ,'.col ItthI er iito If,,I\ tecelit 
kIIII-'tIMI'a&I i itIlre0I h0'I2tIe liti]Ilhlthls the dItrict cipih1 latluc to\%Its 

+ eI 
liItl lItl +_,t",ltil t,lV's htl )\ IN'-ttlli~lt ,t ihc sl' ItL321Il. II ti liteIciII tekiti, cl, it+h li,,liitte 

Is lliIc.I it)t, l tii Midt ,lc kS i tli;Iect 
lIIK1ili+C lhI_ it m' I 0, ulol,, !ill Ilw, 1\uc Ntll 

gltoitll is. It l thdot all Ittit, il the IIlltoiial 
tii III) Nt,Ilh ithe cld ttibhC.. iII 

lllt0tltltdlll. IIIALu,,.) lu ~ l k -1111t s' o\\ IIllaItii+-ICC Atll~n lllpc. u
pi .d Mid 1(1- andtlti Illucll 

klltiuu.
 

Ihe IlN ct",CL'tIlhlt]L ,IIldtloil" Il-lII lt It\ I th .Listr ict ,.Capital I lie 
ic'-'Ili III I lcll,+ .el the C+Ilpl llcit,andI Ll0\t lluclIt Itow, Ill t1 C capita I,, lie+i ,,ger 

10i,% dhitllll 1. SlIi.. t" tilL hik ( )thl \\ ItItiam anld \ ilhlul[isit th . LikeNitthI l,,I ;il 1t155" es 
the ,l CoulIdti- icti II til tilet)lilli . s " i h cuiisth, tl il ie,,l,". I t I i llth.'l tlt lltiS. 

reache's of"tiu N,. ittd the ilatid mir lIssiliu iii tiislll,1tllc as tllp 

iaph)p)ing Schools. I.ocatingt the schools on adistrict m',ap \vith colors olrsytvIhls to 
designat etheir tle tepresetits a s'tt to, ard tindeislandinll- reasons l tilhe di\ crsilv 
noted ah C. lr thiI, it iI,disileIc Ito) Ia.ll'r Inalely 3'by 3') map o,IImIaI (apptoxr 
the di.Strict (altItrlmti\ l\.acottiptcri,ed naItil " orcould he used 1i lpplinu'L
"paithtuish" IoIt ,;llCat ItillI C). S.I I1thol, ttis ai colors C'Ibe utsel Itode(siatit their 
leacher IutdttII\711i.Iitype. l+ lott, C , tedI its acttIl glradesI el\t l\ sIhtol ctld hie 

,ttluni 0Itkcttper teacher .nd lt per IeIchrl lIt I lIxhiIbit 2 1). 

FExhibit 2a Schol Data forthe Province ofilopewell lake Ilope District 

INDEXES 

Classroom Grades Grades Students/ Teachers/ Students/ 
School Teachers Taught Students Classrooms Teacher Teacher Classroom Classroom 

SIluDlsI 
101 4 6 240 6 15 600 0 1 400 
102 13 63 270 3 10 450 2 0 900 
103 6 6 210 1 3 10 350 20 700 
104 2 6 90 2 30 450 1 0 450 
10, 2 5 110 2 25 55

n 
10 550 

106 2 6 134 1 30 670 20 1340 
107 1 4 39 1 40 390 10 390 

subDist II 
20! 3 3 10 6 20 600 05 300 
202 66 234 3 10 390 20 780 
203 2 660 1 2 5 300 20 600 
204 2 6 80 1 30 400 20 800 

3uDlt Ill 
301 4 51 201 6 15 520 0 7 34 7 
302 3 6 96 3 20 320 t0 320 
303 1 11 65 1 50 650 t 0 650 
304 2 6 140 2 30 700 o 700 

subPisi IV 
401 3 6 135 3 20 450 10 450 
402 3 6 168 6 10 280 10 280 
403 2 6 40 30 200 20 400 
404 2 61 14 1 30 420 20 840 

Average 31 15 135'1 27 24 457 14 

hll I 1 111 ppi'll%,,ll /,/'I,ct(/IlIt['tIcfla '/'h1111o 

589 
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11111IFxhibit 2b po)rtrays th c l map I Lake Ilope District. 

~ l2col oe1~~iur 3A[ fi32k )src 

Sipe~~E 1128 5ope/65Sipl oplx
L 4/od33IHg od o od LiLwLa 

Inh'rrc'iuuflilui': ii ix ini/h', nachnc'dma li'c/ l'sSi' 
i/)i/))/ldl/l(b~i/it 1(1/i V 101 cVci/ii)lc' /4%5 //u Scbo/sw*z iiip 

curicla iix.' n/h iu'c''iii nni/'xicaclw tskuc'oni/' h~c sluc' 

3,670iI'iU//riccl(//(11 ocic:i iihhiiclit ii'Iicciii 

Ica~irSe imtiple PMa~tpla op~lnex/ repl nerlaj 1w Il Com'n 

Ihibpilc. I liciu l' 171icsiini/cuntiriicntip ilal cli-shoivr~as sointeo 
adoitditional i Or uineqna chilnbl 0/1scles andlelnlionls mph% teachrs 

illhchlc.1oc, (iviclhci ).%/iccil-rciloac task vhlclh~ ic'c' tusk'sioflc 



- Dist. Boundary -. River 

- Roadway iiiiiiMarshland 

loll- miain roal ti)1 not atInterpretiation niote: liu' iiii totttti/ c/oou/N tiac ai/i on 

Iiaorinic'/sct'io/i.s Wost of dtir s/mph' high~/ load schools arc' ncar i/u' lake at i/h' 

p/c CSI/h'til tA d it//d eurc vs mcci theci/hlr t'ltt tra in hi i'allhI- /otitti * 

(or onl tin is/ti/id) (ii.Atom'( ti/sltincc freonl roio/ttaI.s Aiis,*impi)it ticisi.%S ct')is to 

i/ica /hii h/r illt 11ip clh)/c )t/it/t' i l)CM /ti/it'/c ok.tti'' tI)/t'i/5t/i liti t c 

diiic aghrtilv/~til itie //iiitins tia ' ftheto tIit' 'o /iiiieti of siu/tirs: ill 1-i' /i 

INppinig S(Jcio-coliolicin uiri oileit Variales. A' full inlappi tig of socl aild 
CC(Ul1t1lllC \iailithiec, \\(tlII-C(jtliIc Ill Cset oflill)all C(I~i'\tCl1YI\c at..'\iipid 

ap11i1>,1I1iC ltLIllu O it thlctus that imlpirwe-, Ill vailotis ways"oil thle 111111,1!ki Ii.C\ 
idh1ect otlie api-I illsa. Il\\Iotha;t arc Clearliv-1 Wrilel as itCttlltext 1(0 N'i( iTl'ai 
t'u/iiii1-a/-/iiiiuo '/ItI'loc//) Ii'i (e~paciah it'aI r\ caled ill tile Iliaiitaees til Students 

anid tei'Iie. hii1wto tile chass"rtettm) ilid t)//i/iii, tI/olit tI/~f-/'tig! M'I' tof 

/)/O.f)t' SUhe l taetetl- I ll iaktt Ile 1Pi(ttt i t)llatdri ict illlhV 111111is CXaillllic, they2 are' 

plottedl oit piithof tt\ClilN (,,e 1,I hls2d andt 2c). 1ll tite Itlrlllecr. tile Cutural 

Ii~g~itiClt'21111sal he~.~ Ill tile hirci ah tnml orvi\ileC's level olftI~ill~l~thIw 

1j1r(Sj~ce~it\' V,11iiit.' by a pilltielliall pattern. hotl 'hIllh as Cill lso be pil11tLId 

0%cI.lay'. 



bike Hlope 

Cultural Profile ot Lake ilope )istrict 
Mainstream Culture Costal Migrants Hill Tribes 
(National language) (Natl. lang. Dialect) (Indigenous lang.) 

altl'17)(Trccli I lUh'N. T/iW.WIIr'Oi/t'N rIVIfi)V' nl* v o/Ih' /illl.s /Wmdc ill the 

,4coi' il/hic pr lil'. Tho'.'h' I. ' j('. hI'r /IlW ('fl.. w t (W illUi/i I/ ('i'.1 

//r''c41li/hI/ll. /H1'.iill/ /,h/ I/H 1/.i/4h0.4 ('1' Ul/H.4/ //I Il 1/h ' /I0) 4/14'l l. 
f:Unc'h., u/liosl I t ,Mi / 'I / /14' li 11111 1 / (II-"I'I/ o t '4i 11/11/' I4111 ! '. 

//li ' (/ i/lu' ( Nmph-/ 1i/'/it4/4)l/,44 /1 41/4/444ll (4/1' uI/ sI11 N/ 4/l /.4w/qS Ill T/ 

Ihc/'Iy / icl / o,1h//eri ifl)4,l4/44/4 mI/i ,/ /fh ' ll IIm' /I 

fUI/l n/II: C 'p /4l '!'I( 1i /)I I / ., I''/ 1 , / / /I/1 41/1/ /1 ,//!' s441 /I(1 l ( "I l/ c.4 
tll/ /iOI1 0111f s/I I!'Im NIl 1I)/ /. 11/oI/ I ll m I,/If t(l/ 11 1 / , ///l I / /, W /I", 

(1'' l ,hl/. / I l i I/it I4/I t 1/ ',I I//11C I44/1 I,/ I/1I/I 4// ( 11/ /1)I .I 1/l4 ' 1ml./i 

I/ ,/It(/'v V/ w (ht - .I (/lvi/I ) (l l/l , ' (/ l/)/ '/ I l ) 111ili)(11PhI11till (/,.I 11/t/I C Ill 1/11, I 11 41/b.144Isl/wc /4441/1, /' (U(/ o/.4114' 

(jujili /ill Ithuu lsli . IiI'/'h//. 



l'conomic (onditions in Lake Hope District 

* Prosperous Semi-prosperous Least prosperous 

Mlalpjling Indicators of School IP' ferFlce. Indicators ol school pcrlornancc. 
Such as ag,.-cohort participation ratc. studcnt achocciwl.cnt. ald school droll ott rates. if' 
availahle in district or pro incial cdticational ollices. can he Sill)Ilari/cd and inapped in 
a rrmanu,'ci ,.iiil',i to 11C aho\ C.Thi.s indlictllors can be brokn into callcuorie (c... 
high. 1c diuIidnd )lotarnl\ t II r>,ciIICdOn the liap throlgh colors assigned to-hen 
di llrcnlt ,chool. // itimi, lil i / n''ti/i 1 vuli ilji/' llovx l.SA'h00I 

/'I ' #':1 # t , /, '1 / 1// ' i c'/ d mt l ,l ' , l li 's It 'livitl .w i// I mv t o Ib c d t' ld 

Rcliunim- to h ,I IhIpc cxamIlnlc. i xhihit 21'showS the oriinal s,chools. hUt this time.ake 
they Irc color-codcd itl a way thai show\s arge pCriT alialce ol their students on 

standard exaimilnatiolns. 

lhdlit.idv' 7l'.chi.,g ]apdA)aiitl, hPcnrlm 



The lh'iiiar,,Schll<s ofl Alt.e Ilolpe l)istriet 
Lk,-'Simpler Simple Complex [7Cplx 

k,1Low ,.oad E..t -High [od W oLad L Low Load 

HihMediuni-Level Low 
Performance Performance Performance 

Interpretattion. This map can be usedl together with tlthe various overlays to 'ri+3/42i ir2'32i lI.'d Il]7 

suggest ways in whic h c miex tna factors and scho~ol type infl]uence schoofl 
perlorma rce. 1rhis vWot Id he agood time to generate somec hyportheses lbt'r testing 
ulsing the results ot' applraisals in other districts and ini the ap+praisal ,at the next 
level, the schootl -lcvel pro I'ihes. l+asud on; thle la+ke firope simtu lation, some 
hyp'otheses might be: 

• .	 the Ihigher the teacher bumrden, the hower the school 
ierfr+rnatce 

.	 studenlts inrclassroit iis withIiIiigh curricular compl~lexity dojutst als 
well ats those in classriiS withi low c~urricular ctlipliex ity, as 
longk as thle slttldelt load is low, and on Somlilt otctome tiie.astlres 
(e.g.. s~ciail andi af't ic)they tnav dol beerc: 

.l teachert~l burden liirlhst,,c ill Itelc areaUs where'L. it isdilFlicult to 
attract and hold .iual lied't ltherls: 

•: Itealcher bu r(ettl ay also he (luite high in high poultaion gr-owth 
arleas andlt iay resut [ilii a school systemlnotll keepinlg patce 

with Pitiotit griowth; 



+ 	 teacher burden and school pcrlormancc arc boti related to 
CuIturn 10factorS: unless there ar teachCr.s origlinatinig in 
ctlnic minority ireas, schools inl areas will haxC athese 
dilficult time attracting and keeping ,l+itli'led teachers, and 
students W'ill hlvC di1Tictltv (lCal in,, xWith cultural and 
language gaps. 

Investigators are encouraged to develop addit iona Ihyloth ses fbr the above 
simulation (as aln exercise) and a Iul l set inconcctionl with their own district 
profiles. 

COMPARING THE PROFILES OF DIFFERENT 
DISTRICTS 

O nce proil cs are const ructed tor each of'the target districts, itiscrucial that they be 
examined and compared. The lbllowing are the kinds ofthings to look Ibr dul'ing 

this comparison: the similari ites and di ft6'rcncc's; among the districts in the 

•. 	 extent ol'\variationl in M( iTschool types; 

" 	 apparent relationship between N( IT school types and 
geographic, socio-cLltural. economic lactors, and general 
explanations fI6 valiations inM( iTschool type: 

" 	 apparent relationmship betwccn NI(iTschool type and school 
perloriiiacei Indicators: 

apparent relation.ship bctween 'School peI'rfbriiincc and 
contextual varia)lcs. 

It is hoped that these comparison.s \ ,ill rcvcal certain patterns within and between 
districts. These patterns can be Claboratcd inthe Ibrio1Flhypot)thcses and used to guide 
the sclection otf'variables (called sub-toprics) inthe school-level appraisals. 

duA ,luIhdigruth'a"'u+hing lRpid ;I~ppisal r'oui. 
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GENERAL DESCRIPTION 

T he first two levels of this rapid appraisal sought to determine the prevalence 
and lcOuS oftnu!lti i'radC teaclling and to view it in ageneral social and 

organizational context. AIong other things. those stages helped to idelntilfy 
different kinds of'schools based on the concept of" teac her harden and, if' possible,
higher-(and lower-) than-expecl,'d school perfbrnancc. The present aalys is of 

the school-level N1(iT profile \'ill be used to explore possible explanations for 
dif'ferent Ieels o'f school perf1rmlanCe and to ident if,the prblemS and needs o1' 
N'(6T schools. Restl ts at this level. toalether with those at other levels, can be 
used InI planing interVCnion strategics and possible project coimlponents. 

SELECTION OF SCHOOLS 

S chool selcct ion is a critical aspect ol tis iphase of the appraisal. Since the 
obJective is to appraise the performance and problems of' M( iTschools, it 

would be advisable to select schools representing dilTrent regions. school types 
and peirformance levels (see Figure I). The principle of' triangulation can be 
employecd again--this time in a hierarchical manner. At the first level of the 
hirctarcly, at least thrce districts are selected representing (i f'lrelnt points onl a 
Spectrum of getgraphlical or socio-clilturali co it tons. At the second level, 
(i ff'erient school types arc selected. In the on-going example, one would use the 
concept ol' teaclher hrden and select at least one schooloo i'epirescnt ing each type: 
Simlple'! i l.oad, Complex L .lload and ('omplexlIli (Simpl'C/l.o Load1-oad. 
could he made pt itnal since it isvery close to aconventional school and thus 
could be seen as "'control roup.") lFinally. iI'performlance data is available, tie 
sample could belfurther stratiliCd hy sap11fling' at least one high pcI'lf'orn1 ice a1nd 
one low pel1r1ormance school f'roin each school type. The niaxi imium number of' 
schools under this sampling plan would he 24: 

2 schools per type x 4 types of schools x 3 districts 

Iftime and resources don't allow fir this size of' sample, it could be ieduced in 
two ways: (a) by eliminating the contirol group (this would cut the nunmlber to 18) 
and (b) by not stratilying by perlornlalce level (this would iean selecting only 
one school per type, yielding 3 to 4 schools per districi instead off6 to 8). If' 
school level perfobrmlance data isnot available in any case, the latter would be the 
only alternative possible, ,iless local school oflicials and other key infornants 
can be callied upon to do0 aieliablejob sorting schools on this dilension. 

Su/lht,rade Tv'achihii Rapid ,1ppraisal Prn'edure 



A sample framework such as that below still does not indicate which school to 
visit. It is uf, to the team, with the help of local informants, to select one school in 
each category. In case that school does not work out 1'or some reason, it would be 
a good idea to select an alternate as well. 

Figure 1. Possible School Sample Framework For School-Level NIGT 
Appraisal 

District t'hdulolpl- Ibcldonnuv -And 
I)istrcl I High 

LoadHigh
I. Simp/Hi 

Low
 

High 
2. Comp/Lo Load 

Low 

3. Comp/! 1i Load 
High 

Low 

I- igh 
4. Simp/Lo Load 

[optional, as a control group] Low 

High
I. Si 1p/1 I Load

District 2 

Low
 

High
2. Comp/Lo Load 

Low 

High 
3. Comp/Hi Load 

Low 

HighHigh
4.Simp/lo Load 

Low 

High1.Simp/L LoadDistrict 3 
Low 

2. Comp/Lo Load g 

Low 

Hg3. Conip/H-i Load 
Low 

High
4. Sirnp/Lo Load 

Low 
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ORGANIZATION OF RAPID APPRAISAL 
TEAMS 

sin
A tie district-level appraisal, it is important that the appraisal teams 
represent different perspcctivCs and disciplines. MCmbers should include 

both outsiders (those not From the districts where the ield work will bc 
conducted) and insiders (local sc hool personrne Ifrom each district). Tihe team 
shouhld reflect a parlnership betwcel the cential rescarch stall and local School 
personnel. It won Id be best 16r one group ot1thrce to, cover all districts. Ir this is 
not possible iven tille constraints, difflerent slb-teall"S couldhi fbrmCd fur each 
district, with the provision that they all work together in develoling ntdifying the 
NesCarch quest iois and mCet freq tien tly to discuss developuints in the lied. 
Attenrpts sWild be made to include experienced investigators. aIready skilled at 
rapid appraisal techniques (0or diflerlnt 110rms of'qualitative Or casC study 
rsCearch) since they "ill be able to work with less detailed gu idelines and 
spccilication than less experienced investigators. !.ocal pcrsonnel are incltded 
because otlici r familiarity ih local conditions and customs and their ability to 
relate coillb',rtably to teachers and comunity imcmbers at the village level. 3oth 
central staff and locals should be involved in all aspects of the field work: 
fiializing the list of quest ions it be asked, making obscrvations and conducting 
iltCrviC\vs, atjlisting qLucstions, discussing, and writing up observations and 
findings. 

IDENTIFYING APPROPRIATE SUB-TOPICS 
FOR THE SCHOOL PROFILE 

U sing the results of the district level profiles aild drawing upon other reports, 
iiiformatioii, and pre'vious experience, the investigators shouId begin to 

getnerate hypotlieses conccrriing the reasons for differcit 1crl'rinaiilce levels in 
M(iT schools and the problenls thatimight be expcriciiced by m( ITschools mid 
teachers uinder diffrent circuistances. licsc discussions should lead to the 
listing ofdiftferl lstudy qLCstions or "'si-topics.' At the initial stages ot the 
investigation, the sub-lopics should be lertl Field observations andquite gecrnal. 
initial intervievs should be used to suggest new sub-topics and llore detailed 
qucstions. Sub-tlopics ad quLestions should becollme a imatler ofldiscussion alliot g 
investigators and, once agrced upon. should 1f6rn the basis ofla Inew'"iteratiomi" of 
interviews and observations. Sonc possille sub-topics fkr ;chi -lvel M( iI 
apprais:al could he: 

0 the experince aind Itnover of the teachers (how many 
years have they spent doing M(rIT and how long have they 
speit at this School?), 

lful@iy/ade Teaching Rpid A.'p/ai,al I','c(Im'
 



o4. 	 cultural diversity among students and teachers and the 
extent to which there is a match between student language 
and that of the teacher, 

4 :. 	 the avai 1lailI ity and Ise ofresources (conellntiolal, such as 
textbooks, as well as non-convcntional such as peer-tutors, 
sell- instruct ion, and community volunteers): 

4. 	 the ability ofteachers to keep children of'diverse grades, 
ages and abilitics "'on lask" dturing the school day: 

. niqtie MCIT organi/atilonil patterns, student grouping 
systems. schedules and routiucs. 

teacher support systems (within-school rclationships among 
mnc teac hers and principal, supervision, in-service training, 
school-commntinity organi /at iolns). 

In order to maintain flexibility and openness to change and adj tstment, Ihe sub­
topics should be taken to eifield in their general lorm. Questionnmaircs or form1al 
intcrview guides shIld )101 be used. 

THE SCHOOL VISIT 

W 	 ith these sub-topics in hand, investigators should plan their visits to the 
selected ,roup of'schools. The district edticational of'icc will ofln need 

to be contacted in adt\aIIcC for i)Lrinission to visi the schools;. I iti wiould be 
best not to [ive the s.chools ld\ incC Poticc, since lhis almst gu'llantees a visit 
filled \%ith ltypical (and exciplr>vi) ctivitics and acco)mpllishmcnts. I Jinless local 
protocol mlkcs this impossiibc. Ihc team should awoid being accoilpalnicd to the 
schools by locail schoo,0l llnd r, x.crllt officials. 

It would be best 1or the teali, to spend an Cntirc dly al a ;ingle school, meeting 
with and inlcrvic\\ine Icachers anod principals hlicw and alter instructio1al tii1e 
and ohser\ ing school and classroom ,Cti\ ifics (IIIriii it. 

Sclio ()bservation. A record I schol (0lscrv'a ion shon Id incIMiCde a -da'ilV 
activitv record" olcach teacher, describing the groups they met wilh, the dtiralioi 
of the meeting, the Content ofland approach to the lesson, thecresources (books, 

(uide fur ,S'hool hIvv I IIrjiht 



materials, resource persons) used, and the attentiveness and behavior of 
the learners. The record should also contain any activities outside of the 
Classroom, and those which involve the entire schools or more than one 
teacher's assigned grakdcs. \t the end oi the day a Cull narrative 
description should be composed with contributions Irom all melmbers of, 
the team. ()n the next page is an example of the kind of narrative that 
could be written. It comes from an actual M(T school visit in Belize, 
Central \merica. 

Mfultigrade lTachinK Rap~id /AplraimilProcehire 



VISIT TO A 5IUII(A ,\DETIEACIIIN(; SC(HOIO, IN 
B!I:1 Z IF:1, 


"One cont olent ofl'thc stU(lh included identilication and Observation 
of'schools which had esmahlislied on their own particularly 
effctuve forms of intitigrade teachin , so that their experiences and 
methods could he doCe inented, legizili cd and made availahle to 
others. \Wc had the chance to spend a day in one such school: a one 
room school at \Villo,,'s Bank, in the Republic of liji, (Central 
America. 'he school has 77 students distribtted across two levels of' 
kitlderai-ten and 0 p rinary grades. It has m,o teachers. \ ho have been 
there tbr I yeails and 12 vear, rcspccticl,. [he two kindergzarten 
he' els and grades one and t\o are clustered arotld the teaCcher at One 
er~d ofthe Ion, room,1 rades three tlhrotu..h six are clustered around the 
second teacher at the other end. Inotne corner olthe btilding is a small 
library and acti\ ity center. u)nring one hour the tcacher set things up 
so that the prescho t \,r\ere helping, each other with word recognition, 
while the first graders \\ere worl-king at their seats onl iath problems 
which had hen \vrittlin the blackboard. [he second gradcrs were 
playing a spelliinu g'Iaivi led hy oe ot their gounp membeiunAt tlers. 
,)tilet cud itfthe room, the teacher had the third giadCrs sOtl\ ing math 
problemis onl the blackboard, the lftuirh graders iadi- ) a story, and the 
fifth and sixlh-graders \vorkint- tothtlll on Igeography assignment. 
le vliovc(l !,lllo4lhI, and continutously e p toromin ro11, anothet', 
giving encotragement. corrccting inistakes, and answering questions. 

he amnazinrg thing about this classro mn was thatl 100) of'the stuidents 
%ecre engaged in their tasks, arid that six dIf'ferent lessons \\,ere go ing 
on at the same time." /1./). \it/.s,,. 'uAl-,']n, oni tlh L/. lst liu'rtic s . 

1,' J tii. .li+.-/',/I l o. 'I/I ?i 912.t.. '__ ion 
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Student IPerf'ormance Assesslent. If it has not been pOssible to obtain some 
kind ofstaldard 'lchiCvcmcnt score fbr the school'.s students from the educational 
oflice or the school itsl it woild be advisable to bring a set of brief diagnostic 
instruments (perhaps Covering somc asic math and reading skills) that CO ld be 
administered on the spot to all Students ( i it's a small school) or at least to one or 
two cradcs (t.., third and sixth). 

Sem i-slrudturLd In tclvier s. Most oflhe school prolile intformat ion will be 
gathercd through "'sell]i-stRuICtllUd" illlCrVi\Vs of'school prsConunl. ThiS means 
that tile inter\ it-wrs( usually tihlec: two 'roln the central officc and one local 
collaborator) will \ isit the schoo0ls e-lippCd with aI list'general lUCStiolns or1 
sub-topics Ito coVr, but \ ithoutt i prCcie script. [he CXact \wrking o'Ll Cstions 
related to the topics \%ill be Iatle oi the spot during the course of'the inlCrview. 

In addition, thi should be a time fo6r iv estit&tors to isk questions about their 

obser\atioIns (C.g.., th CxInt to \vIiclh thatI relctIed aday's ,ctivitics typ'licailiday). 

Since lilost of the M([IT schools to be visited Ihvc sm ll staffits oft 3-4 teichlers, a 
gtitlp ilntlr\iC\ would ui7erlallv, be ilppl'opriatlC. In most Cases it \vould be best to 

limit the group to thle core stalfol' the School, although at tiles curious and 
inlorled comlnminity ncinbers night joiin inl. In genlel, lowe\C;-. it woild be 
best to pay a separate visit to key Cteio1lHillit V miCiibCr-s in oier to elicit their 
views On ctailin )'the sItLdV lUstiol ns(Or to follow new iilformation trails which 
may have opened during the course ofihe visit). 

A 'prtocl" fbr the inter\ iew should be nmde by the investigators in advance. 
Thi.s consists ofthe approaclices to be taken and rules to fbIllow. Such a proltlocol 
would geneCral!y inlude points such Is: 

4. 	 The interiiew shoud1( be fricndly and in formalI. It should 
begin with i limoncasual talk about matters ol'co interest 

and a biie 'explanation conceriing the purpose oflthe 

appraisal. 

N. Sub-topics shcuI1 be c\ i-ed accordiing to a pr-es ablished 
logical seqluelc . I[or example, it may be hal Some topics 
shoLuld be covered ii tihe miorning before til start ol'classes 

aind others it the end oftthe day. alfter the inlterviewers have 
had a chance to obe rv classroomis. 

4" 	 lntcrestiiie dirssiomns and following nev inl ormatioln trails 
should 	be allowed, bul when they have played out, the 

gloup1 	 should l piInd set-qunelIc.return to Alie 

ihtitradc'Teaching Raqid .plpraiil P11 e"r,''h'' 



S ach interviewer, in turn, should have a chance to pose a 
question or questions concerning the sub-topic. While cie 
interviewer is purstiiiln a question or seiies orquestions, the 
other interviewers sitmil itot intelruit. 

S 	 Interviewers should respo nd to briel. \aglic, or incomplete 
answers by -piobiilg.- lihis ofiten mians askin -'who, 
\\'her, wvhal, w here, \whv, and htw" q"' .tis!io's. 

Ech interviewcr should take notes on the total 
Con yersat iol. 

II'during interviews at the 1i rst le\, schools silenilicant new lines orlquestions 
(incIudi g new sub-topics emerge), it \\1ouhId he ad'isablC to start a new iteration, 
rettuning to schools already covered l,6r tile new inl rilationl. 

For further inlftormation abtut the condtLct ol'Selri-strtlcItiCrd intCrvieVS Within the 
context (l, Rlapid (urIal) Appraisals see, S. \V. (iraidstal'land I.BI. (iraldstafl. 
"'Scini-strtlutircd Iutcr\ ic\, ii,by MIultidisciplinary Icams in lRA," inl 
trocccdiiie-us. oflith IN -Internatiia l IoiiecoRaiRul Apprlasal. 
Khon Kacn tik crsity, Thailand: Rural Systems Rlserch and Farming Systems 
Research Pro ects, I )87. 

Teacler I 'r"iunal Illisturies. In most Clucationl sstCis where M(i is 
pre\alcnl teachers havc. atI .least little or*nto preparation foruntil recently. rccivced 
their complicatetl tasks. A t\'\ teachers in eveC -\r System11 haC a)proachc, tIheir 

assignments as a spcial challenge and ha\ manllaged lot only to copc hut to 
thri\ e..\Manv la Cheunu\rcicl, IcMIuircclul and innovative. tJilnortunlately. 
since the\ ai lIrellt\ e' rlll the mainstreaiII. their ilovaltions and 
reSotirc'ltli t ofenlies, Losilltoioii/etl aliMil iltlot'llvllcu d ai'l lteil inIluenIIIce 
tlilclt exclt liong their clos,,t cihr,. lreis,,mial histories oflstieh teachers is 

" a mllediti lfr1,6ttoctiicihine fie "im cllitioi Ioftch tec;1,hers as well as their 
coping mechaiitis (their pit,ses of adlting totheir lalleuuiiin 
cm iL nillclllts). 

Iach disltrict in the stnld is likely to cOiltaiti a lfcv e\tiaOrldiinari Ml( itilnvaltors 
or, "'m'asicr nit]liirade tcaclhers." Ii esticators k ill need to enlist ile help of 
district educational ofllicer and Illhk lachers ilidntilrine them. (In Sme 
cases thley nlay be I'mund ait thfe locations selected 1,6r school visits.) ( )nce 
contacted the should he inlter\ ieel aid in ite lto \\ rite a hriel'persoiial 
history" of their sr ice as a nittiogr:id teacher. Sollic points that might he 
covered in such as history are the fol lowimi: 

(hlildc fur .Sc'hwI I.ci(' IG i7'I'ru/lil' 



• : 	 how they tblt when they first began to teach ill a school 
requiring M(T and the kinds ol'problenms they experienced 
at the beginni 

the kinds ol'supports they 1und at the school and 
comnln11Lity (i'any), 

• ow they went about adapting to their environlent; 

tile dil'f 'erent kinds ol'inlstructional 'plroaches they tried out 
as well as what worked well and w hat didn't; 

+ 	 examples ol, their accolmplishnents and tile 
accomp lishments of valiotis school part ic ipants/graduates; 

the lessons they would like to pass ol to new teachers 
assi&tgned to M(iT. 

These histories should be collected and uised together wit school profiles to 
suggest patterns of good (and bad) multigrade teaching. 

SUMMARY AND REPORT WRITING 

end Of a day's o and inter 
,tXshouMl write up and compqvl ic r observations ("daily activity rccord'') and 
AttIth 	 Isrvin \iewin the individuaI team members 

are t 
interview notes, allui, il'applicable, store anw tests adn InIistered. Differences in 
perccptionr and interpretation amllong groupl members shouId be reconciled at this 
time After that, a single, Comlete narrative profille of the school shoulI be 
written, coverin u the obser'altios, interviews (incIIding tlhose o1'c1mmunnity 
inlformants, if used), and (op,1tionally) test resulIts. 
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PROFILE ANALYSIS WORKSHOP 

O nce proliles lfir all schools in the sample are colplcted and personal histories 
collectcd, a workshop shoukM be convened involving all appraisal team members, 

sometoral! otfpersola I history writersdad other stakeholders (districtL provincial. and 
national educational otflir., te.acher eCldcatolS, curricuhm Mid textbook developers. 
and others). The purpose of such a icet it Isto rCiwc\\ district anld school Iprofiles and 
teacher histories in order to identiy lpattcrns inI the dlata wvhich can+he used to anllSwer 
the appraisal' main qeLCstions ( 16r exampIlc. theilroleICms and 1ceds of'1\Il schools 
and the thlctors inrIlucrich lg student NI CIT school plerlbrinancC ). Thc' sedrch lbr patterns 
should take into consideration the lollowing questions: 

•1. Are there any systenatic ways in w\hich high perlormance MC iT 
schools di'ller licomI low perlorm ance.' 

4 	 In what ways. ifany, to the di 11crent types olschools di ller in 
ternIs of'their problelms anld ieeds? 

4. Are there any systematic di fCrences among the di l'rent 
districts? 

4" 	 Are there any problems and needs common to all of the MC(iT 
schools, irrespective o fl eritormance level, type or locations'? 

4 	 I Iow do schooll-lCvCl variables appear to interact with broader 
contextual variablCs such as those idenitified Inthe district-level 
appraisal?. 

FORMULATING RECOMMENDATIONS FOR 
PROJECTS OR OTHER INTERVENTIONS 

O lice there is gcneral agr'Lleilt oil the patterns II the data. lie g-roup COuld pro 
ceed to dcvelop aset ofhrccominiendat ios concerning possihlc governlmnclt

interventios for strengthenig mu Itirade teaching. Some qucst ions to consider during 

such a discussion 'Ovild be: 

+:, Which oflthe problems identi tied .rallmenablIc to change or 
" 1manipulatlion" (e.g., teacher clualI licat iols or training) and 
whichare [lot (e.g.. gcograplhic conditios)? 
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4-: Which of the manipulable variables are under tile control of the 
educational system and which are not? ([For the latter, 
stakeholders from other ministries of departlents may need to 
be brought in)? 

4- Are any changes envisioned applicable to all types of M(iT 
schools or only a subset? 

4.:" What would any changcs require it terms of' 
rle\' budget a locat lons? 
organizational chaiges? 
personnel changes? 
policy adjustmtlS (including changes ill rules and 
regulations,?. 

stall'traiil oi retraiiing? 
eval uat ion and tcedhack? 

4. 	 What chanecs arilc needed at tlie school level, and what at the 
district, provincil aid national levels? 

4:. 	 To whoim should the recommendations be directed, when, and 
in what lbrnf? 

CONCLUSION 

T ils rapid appraisal methodology is mneant to provide a first round of insights into the 
imlipleenltatiot ofrmultigrade tcaching Inacountry orei n.l1eiug a rClativecly 

ffic'ienu lorn ol'rcscarch (reveali Ing much over abrie I eriod ol't imc), tle mlet hodology 
can provide tirvrely inputs inlo certain dccision proccsses, such as the desigi olnwc\v 
interventio~ns or policies. l hc melthdolgy should also l'rveal problenns and issues 

nemliig fturther I\ cliatiolr. either using the sanIe approachcs if] new rcotlrs or with 
lew (Ltiest WIs, ort isnI other ilhethds (e.g., in-dcpth obscI\ atio, SIrcvs. or lield 

experrimcirts). Since conCH hi the quality arId Cllctivcncss 0fliultirade tcacliii7 is 
rclati\ cly rccci. it \\ ill take sccral rIotmidls ofappraisals, prtjcct de\ cloplrnt eflorts, 
and further appraisals betbre children in remote, rural areas arc provided the quality of' 
education that ilev ha\c a right to. 

I'r,+/ih' Aii(;llide fin' ,nSu/n/uIuI, na/ni..s u1/ hIlerlatio ni 


