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"USAID will pay special attention to the role of women. In

much of the world, women and girls are disproportionately

poor, ill, and exploited. Of necessity, the development process

,~ must focus on their social, political, and economic

empowerment. We will integrate the needs and participation

of women into development programs and into the societal

changes those programs are designed to achieve. Women

represent an enormous source of untapped talent, especially

in developing nations. The success of women - as workers,

food producers, health providers and teachers of their

children, as managers of natural resources, and as

participants in a democratic society - is essential to

successful development. A development process that fails to

involve half of society is inherently unsustainable."

Strategies for Sw;talnable Development

U.S. Agency for International Development

March 1994
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INTRODUCTION TO THE MANUAL

The publication of this training manual represents in part the ''lessons
learned" from the GENESYS Project's five years of experience in gender and
development training with the United States Agency for International
Development (USAID). Principal among these lessons is that gender and
development training best achieves its institutional capacity-building objectives
when it logically and deliberately links...

./ the strategic program goals and objectives of the organization
undergoing the training with its gender and development objectives;

./ the purposes and objectives of the development projects that the
organization supports with a time-tested gender analysis method;

./ sound development planning processes with the organization's chosen
planning framework (e.g., the logical framework); and,

./ proven and effective analytical techniques with planning,
implementing, monitoring and evaluating development programs and
projects (e.g., force field analysis).

The workshop described in this manual was designed for use in a series of
workshops conducted for USAID contractors in each of four priority areas:
Democracy and Governance, Environment, Economic Growth, and Population
and Health. These workshops aimed at increasing project success -- i.e.,
development characterized as effective, equitable, and sustainable -- by
incorporating gender analysis into development planning, and applying the
results of this analysis to the project cycle -- i.e., logical frameworks, work plans,
and monitoring and evaluation designs. Although written for USAID and its
counterparts, this manual illustrates the universality of the aforementioned
gender and development training principles and is meant to be a dynamic
document. We encourage our readers to "cut and paste" its contents to meet their
specific gender training needs.

1
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HOW TO USE THE MANUAL
This manual provides detailed guidelines for conducting a 3 day workshop on

integrating gender analysis into project planning in the United States Agency for
International Development's (USAID) key areas of program concentration -
population and health, broad-based economic growth, environment, and
democracy. It may also be used for a one or two day workshop. It is a dynamic
tool, meant to be adapted and changed to fit the needs and experience of
development professionals and the projects being addressed. The manual has
been designed primarily for use by USAID program and project management
staff and counterparts (e.g., contractors, PVOINGO personnel, and host country
government officials). While it can be used with groups of any size, 25-35 is an
ideal number of participants. The manual presumes that those conducting the
workshop have training and facilitating skills, as well as a grounding in gender
issues. Ideally, a skilled facilitator would co-train with a sectoral gender
specialist to insure coverage of the workshop's primary training demands -
facilitation, gender issues, and technical expertise.

Workshops based on this manual will increase participants' awareness of the
importance of considering gender in planning and implementing projects, and
provide a tool for conducting such analyses.

The training manual designers initially considered developing four manuals
·-treating each of USAID's four key areas of program concentration separately;
but, as the manuals would share much common content, they decided to develop
this one "standard" manual and include guidelines and hints for adapting it to fit
each of the four l . The following ideas will ht:1;> you to effectively use this manual
to plan and facilitate tailored workshops.

Pre-Training Design Checklist

./ Review the manual to see what is included.

./ Carefully read the workshop objectives on page 11.

./ Determine potential participants' needs related to gender and
[KEY AREA].

./ Collaborate with others to plan the workshop.

./ Determine whether a 3, 2, or 1 day workshop is feasible and
needed. (Consider experience of participants with gender issues,
particularly as they relate to this priority area; time available;
and participants' other responsibilities.)

1 The term [KEY AREA) ie used throughout to indicate where trainers should insert references to program
concentration. A fifth key area, Human Capacity Building, hod not been defined when the manual was
designed.

2
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./ Decide what sessions to include.

./ Determine dates.

./ Identify appropriate facilities for holding workshop.

./ Proceed with logistics such as inviting participants.

./ Select projects to be used as cases in the workshop.

./ Invite representatives of selected projects to prepare brief
presentations. Provide necessary guidelines.

Ac;; your overview of the manual will reveal, it provides detailed guidelines for
each session as well as information on:

WORKSHOP METHODOLOGY

ROLE OF A FACILITATOR

FACILITATION HINTS

WORKSHOP SET-UP

KEy INFORMATION AND USE OF VISUAL AIDS

PRE-WORKSHOP BACKGROUND MATERIALS

SELECTING PROJECTS

ADAPTING THE WORKSHOP

WORKSHOP METHODOLOGY

Following principles of "participation", the workshop combines information
presentation with experiential approaches to learning. Workshop designers have
opted for interaction over presentation in areas where participants have relevant
experience to contribute. Such a workshop approach will help to strengthen
participant ownership of these construct~,strategies, and methods.

The manual reflects an experiential learning model which enables
participants to draw heavily upon their own experience and expertise. This
model enables participants to experience that which is to be learned, reflect on
their learning, generalize, and apply the learning to other situations. This
approach to learning is used because research has shown it to be an effective
method for adult learning. Explain the experiential learning cycle to the
participants ifnecessary, and particularly if they are accustomed to less learner
centered methods.

.. ROLE OF A FACILITATOR

A facilitator is not a lecturer. Rzther, a facilitator helps to move along a
learning process whereby participants interact with each other, gain new

3



information, and build upon their experience. The facilitator at times presents
new information, but his or her key role is to help the group experience and learn
together. Explain the role of the facilitator to the group if this concept is new.

A good facilitator. ..

./ Keeps the group focused on task and process

./ Remains neutral

./ Is an informed guide helping the group to chart its course and
accomplish its goals

./ Listens more than talks

./ Encourages everyone to participate while remembering that
individuals participate in different ways. Some may talk only in small
groups, but are still participating. Others may wish to talk constantly
and may be contributing little

./ Protects members of the group from attack by others

./ Helps keep group within time constraints

./ Energizes a group or slows it down, as needed

./ Recaps, occasionally, what has happened in the workshop and helps
group to make connections between the sessions

More Facilitation Hints. ..

•:. Don't do the group's work. Learning is more effective and lasting if the
individuals and small groups discover on their own.

•:. Spend sufficient time with each group during small group work to be
certain they have grasped the tasks and concepts supporting it.

•:. Be alert to signs of confusion (asking neighbors questions, puzzled or
frustrated looks, resistance, etc.).

•:. H several individuals or groups are having trouble, review portions of
the workshop which are causing confusion.

•:. Ask frequently if there are questions. Sometimes the session
specifically suggests asking if there are questions, but you should ask
even if the session doesn't specify doing so.

.:. When you DO ask a question, allow group members time to think
before answering. To make sure you allow time, silently slowly count
to 10. Silence may seem uncomfortable, but is essential ifyou want
thoughtful answers. It also sends the message to group members that
you really ARE interested in their responses.

4
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.:. Don't feel you must be the expert. Remind the group and yourself that
you are a facilitator. Remind them (and perhaps yourself) of THEIR
expertise and experience. One way to do this is to toss questions back
to them. Such as, "That's an interesting question, Linda. What do you
think, Jacob?"

.:. Take at least two 15-20 minute breaks, one in the afternoon and one in
the morning. Suggest short "stretch breaks" as needed.

•:. Be flexible. This manual is intended to guide, not dictate. Times of the
sessions as well as depth and breadth of content should remain flexible.
Ifparticipants are already familiar with aspects of the workshop,
eliminate those aspects, or simply review them. Use your judgment,
too, and your perceptions of the group's energy, interest, and
comprehension to decide when to lengthen or shorten sessions.

•:. Finally, relax and enjoy the workshop!

WORKSHOP SET-UP

If possible, avoid having chairs in rows and hold the workshop in a place
which allows participants to sit at several small tables, or in a horseshoe or semi
circle arrangement. This will encourage interaction and ease group break-out
sessions.

The following materials should be supplied for all sessions. They are not
listed repeatedly under each session's MATERIALS section:

./ markers

./ flip chart pads

./ tape

./ flip chart easels (one for each prospective work group, ifpossible)

./ overhead. projector (if using transparencies; the workshop can also be
done using only flip chart paper and markers)

KEY INFORMATION AND USE OF VISUAL AIDS

In most session guidelines, some information will be recommended for the
prepared flip chart (so that facilitators and participants can refer to it
throughout the workshop); whereas other prepared information may be posted on
flip chart paper OR presented in an overhead, according to the facilitator's style.
Throughout this manual, prepared flip charts are shown in portrait format, with
overheads in landscape. A packet of prepared flip chart masters is included as
Appendix A; overhead transparencies are included as Appendix B; and handouts,
forms and worksheets in Appendix C. The flip charts and overheads are meant
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to convey the necessary information in the least amount of space. Therefore,
facilitators are encouraged to simplify and adapt them to their needs.

Within most session guidelines, some information is highlighted in bold
italics. This information is important for workshop content or process and
should be written on flip chart paper.

If gToup task instructions are written on flip chart paper, they can be posted
throughout the session for reference. Also, any visuals which integrate several
sessions or will be referred to throughout the workshop, such as "USAID's
Approach to Development" (Session 11), "Contextual Analysis Summary Sheet"
(Session V), should also appear on flip charts so that they, too, can remain
posted.

PRE-WORKSHOP BACKGROUND MATERIALS

Prior to the workshop, each participant should receive the following
articles/papers with a suggestion that he/she read them in preparation for the
workshop. This will save time as session guidelines presume participants have
done some background reading.

For Workshops on ALL Key Areas

USAID. Strategies for Sustainable Development. Washington, DC:
USAID, (March 1994)

Atwood, J. Brian. Statement of Principles on Participatory
Development. Washington, DC: USAID, (November 1993)

USAID. Gender and Development. Office of Women in
Development. Washington, DC: USAID. (September 1994)

USAID. Implementation Guidelines.. Washington, DC: USAID,
(May 199·~)

USAID. Addres~ling the Needs of Women and Girls: Highlights of
USAID's Approach. Office of Women in Development.
Washington, DC: USAID. (July 1994)

Democracy and Governance
Goodin, J. Democlrnnc Revolution or Revolutionary Democracy?: A

review ofcu:rrent thinking. Washington, DC: USAID.
(November 1993)

USAID. Implementation Guidelines. Technical Annex C:
Democracy. Washington, DC: USAID. (July 1994)

6
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Environment

USAID. Implementation Guidelines. Technical Annex B:
Environment. Washington, DC: USAID. (July 1994)

Economic Growth
USAID. Implementation Guidelines, Technical Annex D: Economic

Growth. Washington, DC: USAID. (July 1994)

Population and Health

USAID. Implementation Guidelines. Technical Annex A:
Population Health and Nutrition -- Enabling Informed
Choices and Effective Action. Washington, DC: USAID.
(July 1994)

These articles and papers are available upon request from:

Office of Women in Development
Bureau for Global Programs, Field Support and Research

USAID
Room 714, SA·18

Washington, D.C. 20523·1816
Telephone: 703·875·4668

Fax: 703-875-4633

If the facilitator is not familiar with USAID's [KEY AREA] strategy and
USAID's approach to gender and development, he/she should read these, and
additional materials, to provide sufficient background for facilitating the
workshop.

GUIDELINES FOR SELECTING PROJECTS

Participants will be applying their gender analysis learning to r2al projects
represented by the workshop participants. As such, it is crucial to the success of
the workshop that participants send ahead documentation for projects that are
currently part of their "in-basket" .- i.e., those they are working on regardless of
their stage in the project cycle. In the invitation letter to the workshop,
participants should be instructed to do this. Project papers, project logical
frameworks, annual work plans, relevant scopes of work, and monitoring and
evaluation designs are all important. Financial information, delicate as it is,
should be left at "home," but all other relevant information should be brought
along. Ifseveral participants are from the same project team, ask them to get
together before the workshop and decide what documentation they'll send, and
who will send it.

7



ADAPTING THE WORKSHOP

USAlD's Four Priority Areas

Workshop sessions marked with a 3< require some adaptation, usually
minimal, to fit the priority area being addressed. As you are reacIing through an
activity in planning for your workshop, you will occasionally see [KEY AREA]
inserted in the text. This is a cue to insert the title of the program concentration
area you are addressing. Often, by substituting small changes in the wording, a
given activity can be used for any of the four workshops.

Alternative Agendas

The workshop, as presented in this manual, will take approximately 18-19
hours (depending on group size and experience), not including lunch and breaks,
or 2~ to 3 days. The following suggested agenda may help you adapt the manual
to design a workshop which ,fits your participants' needs.

By excluding certain sessions, however, the workshop ~ould bl~ adapted to a
one or two day schedule. The shorter versions may not be as effective as the full
workshop, but circumstances such as time constraints or prior experience with r
the topic may necessitate a shorter duration. Please see Appendix D for
examples of these schedules.

THREE DAY WORKSHOP

Day One:

Introduction to the Workshop 1Y:z hours

break

Setting the Context

Determining Correlates to USAID's Key Areas

Introduction to Gender Analysis:
WID's Historical Path in USAID

lunch

Gender Analysis:
Contextual Analysis of Gender
and Social and Economic Issues

Day Two:

Gender Analysis: Practical Applications

lunch

Implementation Planning: Part I

8

1 hour

~ hour

~ hour

3 hours

3Y:z hours

3-4 hours



Day Three:

Implementation Planning: Part II

Determining Inputs

Next Steps: Personal Action Plans

Workshop Closing and Feedback

lunch

9

lY:z-2 hours

lY:z hours

1 hour

~ hour

.-



~ESSIONI

INTRODUCTION TO THE WORKSHOP

PURPOSE

To introduce participants to the workshop and each other and allow them
to express their expectations; review workshop goal, objectives and norms;
and set workshop ag·enda.

MATERIALS

Handouts: Workshop Objectives

Project Packets (relevant, condensed project information)

Prepared flip chart paper or transparencies (see Steps 7, 8, & 9)

PREPARATION

Duplicate handouts (one per participant)

Prepare newsprint or transparencies (see Steps 7, 8, & 9)

TIME

1 1/2 hours

FACILITATOR NOTE: Prior to the workshop, facilltator5 al1d workshop

ot"ganiz~r5 should s~l~ct 2 or :3 projects which will beueed instead ofcase

studies throughout th~ workshop. See GUIDELINES .FOR SELECTING

PROJECTS on page 7 of this manual.

PROCESS

1. Welcome participants to the workshop and explain the purpose. Also
explain your role -- the role of the facilitator -- ifnecessary (see page 3).

2. Next, ask participants to think about two things. First, what.
contributions they can make to the workshop in terms of their
interests, experience, and expertise. Ask, secondly, what they expect
from this workshop. Ask them to briefly note their thoughts on these
points. Allow 5 minutes.

3. Next. ask them to form pairs and interview one another about what
they have written. Explain that at the end of 10 minutes they will be
asked to give a 2-minute introduction of their partner stating one
special contribution their partner brings to the workshop and the
partner's expectations.

Previo::: Prr!1~ Blank
11



4. After 10 minutes, ask for volunteer pairs to introduce each other,
noting expectations on a flip chart (don't repeat expectations, just
denote with a chec!c mark.) Keep this session moving quickly and
remind the group about time if individuals exceed 2 minutes.

5. Review and comment on expectations, noting the ones which may
reasonably be met through the workshop and those which will not.
Explain why/why not.

6. Use the group's expectations to introd.uce workshop objectives, pointing
out similarities. Explain that the objectives explain the WHY of this
workshop.

7. Objectives should be
posted (Flip chart #1)

~

Workshopso that participants
may refer to them objectivesthroughout the
workshop (and either
included in a Goal
participant notebook Develop fechnioal sicilia fo 8Upport fhe fuB
or distributed as a Integration orgender .~ women in

handout).
development COhC8Ift; ••'lfo [KEY AREA]
progranw _ projecte

8. At this point speak
Objeofivesbriefly about the

learning methodology The worbhop wiD provide opportumiee for
~ fraini,. and experiehoe in

used in the workshop pIalni~ In8h8gemtnf and admni8frqflon or
.. the HOW of the projecfa fo•••

workshop. Explain ./ improve~. underatanrJ,. of' fhe
that just as part of the Ml'ecfa or c:SfF...1088 on fhe deeign

and cWvwv of [kFf ARlEAJ programa -workshop content projacfa
focuses on the ./ enable ~cip8nha to incbla gender-
importance of 88hIIifMI objeofivee in pIanni'll- "..,....
participation for sand evakafing pragnune and proj8CIht: 8hd ..
sustainable ./ produoa wortc~ for .......nfi.. file

development, the
objeofiv8a or r prognune &nd projacfa

...0IIa00l_..........

workshop itself will be ..--~.. Fllpoharf /I 1

as participatory as
possible, drawing
upon participants' experience. The workshop requires active
participation and working together in the "learning by doing" process.

Mention that experiential adult learning methodology will be used
throughout the workshop. Post and briefly explain the Experiential
Learning Model (see Overhead #1). Highlighting the importance of

12
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participant experience in this model and how the workshop activities will
help to draw out and build upon such experience.

Experienfial Learning Model

~
dMDtlbe

- LooK-

o-t.d#l

8JlINlfI8I-
- DO-

teIIeot
- THINK-

--,,-..~..- .....
9. Post and explain the suggested norms (see Overhead #2) as operating

guidelines for the workshop:

Ask: Does everyone understand the norms? Does anyone wish to add
another? Is there consensus about following them?

WORK9HOP NORM9 ..
--

+Attendance at aD sessions

+9fart/end aD sessions on firne

+Aotive participation by aD
+One person speaks at a firne

+Mufual respect for others' ideas
+Have fUn whle working
+No GIIlOking

--,,_..........."'"-.......

13
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10.Post the WORKSHOP LOGIC MAP (see Overhead #3), which provides
an overview of the workshop. Explain it with the following points:

./ Begin with a short overview of USAID's current policy, strategy
and thinking about [KEY AREA], building upon your pre
workshop reading.

./ Next, we'll look at the history and current status of gender
analysis in development.

Workshop Logic Map

Overhead # a

./ We will use a practice case to learn about a gender analysis tool
for identifying gender issues and arriving at some conclusions
about them.

./ Then we will explore your projects using the gender analysis tool
to draw conclusions and make recommendations about how to
integrate gender issues.

./ Finally, we will review aspects of the project and program
planning process in light of gender analysis.

./ The workshop will close with planning for next steps to help
ensure application of learning from this workshop in your
individual work situations.

l1.Ask for and respond to questions.

12. Close the session.

14



~ESSIONII

SETTING THE WORKSHOP CONTEXT

PURPOSE

To establish the conceptual and contextual framework for the workshop.

MATERIALS

Prepared flip chart paper or transparencies (see Steps 5, 6, 8, 11, 13, 15, &
16)

PREPARATION

Prepare :flip charts and/or transparencies

TIME

1 hour

PROCESS

1. Introduce the session by explaining purpose. Mention that the session
will build upon the 'pre-workshop background materials participants
were asked to read, and that participants seeking further background
for this session should refer to that reading.

Explain that the session will provide information and opportunity for
reflection on gender as a key construct related to USAID's strategies for
sustainable and participatory development.

2. Ask participants to think about their roles as related to USAID, and
ask themselves how they can be change agents in terms of
incorporating gender as a key construct into USAID's [KEY AREA]
efforts? Ask them to note their thoughts.

Then ask them to briefly discuss their ideas with a neighbor. (Allow 5
minutes for reflection and discussion)

FACILIrATOR.NOTE: This brief activity can· aerveaa&ln·hlformal"preteat" to

help gauge the effectlveneaa of the workahop. If ao, this aamequestlon

ahould be aakedatthe end of the workahOp to 91!:elf partlclpantahave

changedtheirperceptlona of themaelveaasc:hal'1geagenta. ...... ....> ...

3. Mer 5 minutes, ask if someone will comment on herlhis role as a
change agent. After a few have commented, point out that there are
many ways that USAID staff and cooperators can be effective change
agents and that such energy is needed, particularly to meet challenges
which may arise related to USAID's four key program areas of

15



Democracy and Governance,
The Environment,

Economic Growth, and
Population and Health

4. Next, ask participants to list threats or challenges to these areas, based
on their experience and knowledge. Note responses on a flipchart. Add
some of the following, ifnot mention.ed by participants:

Approaching
Development

X continuing poverty

X unsustainable economic growth

X hunger and malnutrition

X population growth

X rapid urbanization

X disease

X environmental degradation

X absence of democracy

5. Explain that as USAID
approaches development
assistance in the four
key areas, the Agency
has adopted strategies
which will help to
respond to these
challenges.

Post the information on
Flipchart #2. (Keep
flipchart paper posted
throughout workshop for
participants to refer to.)

Also post three blank pieces
of flipchart paper
containing the following
headings: Partnerships,
Sustainable
Development, Integrated
Approaches and
Methods.

6. Point out that USAID's
strategy for

16
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development employs certain methodologies:

./ sustainable development,

./ partnerships, and

./ integrated approaches and methods.
Ask participants to first consider the strategy of SUSTAINABLE
DEVELOPMENT. Post the following on flipchart or overhead and
read:

USAID sees sustainable development as permanently enhancing
the capacity ofa society to improve the quality of life.

Ask them what they think would characterize such sustainable
development? (Record their responses on the appropriately titled
flipchart, without repeating what participants have already
mentioned.)

Add the following points, ifnot mentioned:

SUSTAINABLE DEVELOPMENT is characterized by economic
and social growth that..

ttl' does not exhaust the resources ofa host country

ttl' respects and safeguards the economic, cultural, or natural
environment

ttl' creates many incomes and chains ofenterprises; and

ttl' builds indigenous institutions that involve and empower
the citizenry

ttl' is defined by attitude and outlook, as well as tangible
achievements

./ requires participation

7. Ask participants what the construct of PARTNERSHIPS IN
DEVELOPMENT means to them. Record their responses on flipchart
paper.

Add the following ifnot mentioned by participants:

PARTNERSHIPS• ..

ttl' begin with collaboration between donors and host nations

ttl' are strengthened by donor coordination

ttl' are reinforced by PVOs, NGOs, universities, professional
and academic groups and training organizations
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./ utilize strengths ofmultilateral development banlls and
international financial institutions

./ help to form the basis for ownership and participation of
women as well as men which is the foundation ofsustainable
development

./ require local participation, build local capacity, and
empower women as well as men

8. Finally, explain that USAID will be using INTEGRATED
APPROACHES AND :METHODS to address the totality of development
problems confronting development partners. Ask participants what
some of these approaches and methods might be.

Add the following ifparticipants do not mention:

./ cooperate closely with host governments, local
communities and other donors

./ consider how social, economic, political, and cultural
factors combine to impede development and identify root
causes and remedies that will address them

./ minimize projects that operate without regard for other
development programs or larger objectives

./ integrate the needs and participation ot" women into
development programs and into the societal changes those
programs are designed to achieve

./ establish a paradigm offull participation, local
involvement, and empowerment

Explain, and show on Overhead #4, or flipchart:

• The SUClO888 of foreign _aislance I. defermined by
!fa Imp_of on davalolJi... nationa

• USAID wiD a.k how projeofa aofually affeof the way
people live. This dem8ndi~ proae.....
+will aclc how ~1Ofa and pro.,.... achleva d1lC11'ltfa.a'" IIbJaoHv..
+.... fOOUl on dlstlngulshln, aeIf-suIfaInln,

IClOOIIlplishmanfl from ephemeral mil
+lib.,.. people to WOIk II a ham In designing,

Implam....flng, ....d evalulfln, ~1Ofa and proaram'
+demandl oom",unioation and IlOCIf*Ition. npeoIIIIv with

the aHfz..... of d_opin, oountrl.

Measuring Results

-_.._..-..- ...... o-t-d tiC

18

9. Mention that part of
USAID's strategy also
includes changes in
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open-ended and
demanding



monitoring and evaluation process.

IO.Point to PARTICIPATION on the chart from Step 5 and remind the
group that all three aspects of strategy (partnerships, sustainable
development, and integrated approaches and methods) as well as the
changing approaches to measuring results require PARTICIPATION.

.t Point out that participation describes both the KINDS OF
RESULTS DESIRED, and the WAYS USAID MUST NURTURE
THOSE RESULTS.

I1.Post Overhead #5 (or post on flipchart) the following Guiding Principles
of Participatory Development.

Participafory Development:~
Guiding Principles ~

=-:;-........... Overhead # I)

Refer participants to the pre-workshop reading, "Statement of Principles
on Participatory Development" and briefly explain the posted chart using
the following points:

.,f Participation builds from the ground, or local, level. This chart
illustrates the principles which underlie USAID's approach to
increasing participation, and thus strengthening the development
process.

.,f Explain the 10 principles using the following points:

1. consult with affected populations seeking their representation
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2. seek to understand what is already happening while still
supporting new ideas; recognize local priorities while
honoring USAID's priorities

3. consult more widely with experts as well as with
organizations representing various interests

4. develop mechanisms for hearing more directly from affected
populations

5. support and strengthen capacity of poor to sustain the
development process

6. overcome the tendency of projects to benefit only local elites

7. allow local reality, rather than procedures, to drive programs

8. focus on results e"'llerienced by real people rather than
merely tracking material inputs to prDjects and adherence to
procedures

9. practice a respectful partnership with indigenous and U.S. or
international private voluntary organizations

10. take measures necessary to equip USAID to make good on
above principles

12. Highlight points 6 and 10 which specifically mandate addressing
women and gender analysis. (Other points strongly imply that women
need to be included more as contributors to, beneficiaries of, and
participants in the development process .. and these, too, can be
highlighted.)

.:. Point 6: To overcome the tendency of projects to benefit only
local elites, we will use gender analysis and techniques for data
collection and consensus building such as participatory rural
appraisal (PRA).

•:. Point 10: We will take the measures necess'ary to equip
ourselves to make good on these principles... We will strengthen
relevant skills and aptitudes in our staff and contractors .. stronger
language and cultural skills, skills in discerning social processes,
gender analysis and other techniques to enhance participation.

Note that through these principles the Agency is specifically indicating
a need for gender analysis for staff and contractors. Therefore this
workshop responds to the mandate inherent in both points 6 and 10.

l3.Refer back to the chart in Step 5 and, using a brightly colored marker,
highlight the [KEY AREA] reminding the group that this workshop will
focus on technical skills needed to support the full integration of gender
and WID concerns into [KEY AREA] programs and projects.
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Point out that the [KEY AREA] calls for...

•:. USAID to focus its experience, skills, and resources explicitly
to...

•:. (Democracy and Governance)... help promote and consolidate
democracy.

•:. (Environment)... reduce long-term threats to the global
environment and promote sustainable economic growth by
addressing environmental and economic practices.

•:. (Economic Growth)... encourage broad-based economic growth.

•:. (population and Health)... stabilize world population growth and
protect human health.

Also point out that USAID is supporting this priority because it sees...

•:. (Democracy and Governance)... democracy as desirable as an end
in itself, and because it is critical in promoting sustainable
development.

.:. (Environment)... that environmental problems increasingly
threaten the economic and political interests of the U.S. and the
world at large.

•:. (Economic Growth)... that economic stagnation affects many
areas of sustainable development by feeding political instability;
causing environmental degradation; and contributing to poor
health, high population, and perpetual lack of food security.

•:. (population and Health)...that rapid population growth and poor
health exacerbate those conditions which play critical roles in
keeping nations poor.

14.Refer back to the chart from Step 5 and point out that the participation
of women as well as men is essential for [KEY AREA], as well as for the
three aspects of USAID's strategy for development assistance -
partnerships, sustainable development, and integrated approaches and
methods.

FACIUTATOR'5NOTE: 5teps15 &16 pertain to democracy and governance
. : ", .'," . " ". : ,,'-,' ," .,.-. .. ..", '.: .. ,. - .

and··ca.nno~ be easily transformed.· See AppenalxE.forsubstltutlonsto>use

with workahops. related togenderandecol1omlc growth'the envlrol1m~nt.·~l1a

o ulationand health;
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I5.Post Overhead #6, or use flipchart:

Ask participants to reflect upon their own experiences and note the
impediments they are aware of to this path of promoting democratic
societies. (5 minutes).

The U9AID Path

=All susfainabla democracies share certain
fundamental charactericflcs: respect for human and
civil righfs. peaceful competifion for political power.
free and fair eleofions. respect for fhe rule or law.
accounfable goverrvnenf and an environmenf fhaf
encourages participafion by aD secfor8 or the
population.

But. fhere are

f""d.f",~..ff
fa fhe development or fheoe oharaoferi8fica

Overhead:# e

Ask for some ideas. Note responses on flipchart. Add some of the
following if not mentioned:

,/ corruption

,/ absent or weall il1.termediary institutions

,/ disenfranchisement ofwomen, indigenous peoples, and
minorities

.j

ethnic divisiveness

hypernationalisln

absence ofnational charters

tainted electoral politics

non-existent or weak political parties

human rights abuses

m,isperceptions about democracies

lack ofexperien,ce
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Democracy

U9AID will support•••
• OOOlIfitufloneimechari811l8
• demooI'IIflcaUy elected IegialatUN8
• lege! .yatema
• IooaI govlll'fYnOnt entIfiea
• credible and effaoflva eIeoflone
• !ooaI, l'llIfionel, NgionaI, and Internaflonsl

organzatlona thGt proteot human rights
• trade Uriona, prof'ell8lonsllUl8OCliefiona, women'.

groupe. aducaflonsl enfItlea, and a wide N~e of
indgenoue Noaa

• po~floal parfI_ and ofher national meohariame of
pokfloal 8XJJN88Ion

• Independent media outlete
• Improvad a1v1l-niktaru rolaflona
• Inafltuflone and orgarizatlone that II'lOl"8888

£OVemmenf reeponeIVIIfl8II8 and aooountabikty
• educaflonal eff'orte for ~ldren and adulte

./ over-centralization

./ human rights abuses

Highlight the disenfranchisement of women, indigenous
peoples, and minorities and how attending to gender
concerns and issues can help ease this constraint.

16.Finally, show Flipchart #3 (or overhead) of activities and actions
USAID will support under this priority.

17.In closing this part
of the activity,
briefly refer to or
review the key
pieces of posted
flipchart (from
Steps 5-16). Ask for
and respond to
questions.

1S.Link to next session
by explaining that
we will be building
upon this overview
of USAID's strategy
and priorities for
development
assistance by
examining some of
the correlates
related to [KEY
AREA] projects.

19. Close the session.

FIIpcharf /I 3
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KSESSION III

DETERMINING CORRELATES TO USAID'S
PRIORITY AREAS

PURPOSE:

To determine priorities among correlates related to [KEY AREA] projects.

MATERIALS:

Set of correlates, one per participant (see Appendix C, Handouts #1 . #4,
for sets)

PREPARATION:

Make copies of "Correlates to [KEY AREA]" (one per participant) .. cut into
strips, creating a set. Bind with a rubber band or paper clip. Make one
set per participant.

TIME:

30 minutes

PROCESS:

1. Open session by explaining purpose and linking it to the previous
session on setting the context.

2. Distribute the correlates handout and ask each person to individually
review the strips, eliminating those correlates from the set which, in
their opinion, are the least relevant to achieving their [KEY AREA]
objectives.

Allow 5 minutes for this task.

3. Next, explain that participants will be working in small groups to agree
on the 6 most relevant correlates for achieving their [KEY AREA]
objectives.

Divide participants into groups of 5-6. Explain that they will have 20
minutes to reach consensus on their task of deciding the 6 most
relevant correlates.

Distribute a long piece of tape to which they can attach their correlates,
once they have agreed on the 6 most significant.

4. After 20 minutes, ask each group to post and explain their list, and
why they decided as they did. Each report should be 5 min,utes or less.

After each has presented, ask for others to comment.
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Also ask the groups what was easy or hard about thl~ task of arriving at
consensus, and why.

5. Close this session by pointing out the importance of checking with
those who are involved in a project and those who will be affected by its
outcomes, as well as those with whom we will be working. We must
constantly check our assumptions.

Point out that the gender analysis tool which we wjL1l be learning to use
in this workshop provides a framework for asking Home important
questions (checking our assumptions) regarding gender in [KEY AREA]
projects.
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~ESSIONIV

INTRODUCTION TO GENDER ANALYSIS: WID'S
HISTORICAL PATH IN USAID

PURPOSE

To illustrate how gender and development and gender analysis have
evolved out of WID.

MATERIALS

Prepared newsprint (see Step 3)

Transparencies (see Step 3)

Handouts (see PREPARATION)

PREPARATION

Prepare flip charts

Assemble transparencies

Copy Handouts (or refer to handouts in participant manual)

.:. Gender and Development Definitions, Appendix C, Hanclout #5

.:. USAID and Gender: Key Dates, Appendix. C, Handout #15

.:. Features of Current Legislation, Appendix C, Handout #7

TIME

30 minutes

PROCESS

1. Introduce session by mentioning that earlier sessions focused on
USAID priorities to help develop the context for the workshop. Recall
particularly the sessions focusing on [KEY AREA]. Explain that this
session, too, focuses on context, but in terms of gender.

Explain that this session will briefly review the history of WID within
USAID.

2. Begin by asking participants to write down what comes to mind when
they think about the term "WID." (Allow 2-3 minutes)

Next, ask them to write down what comes to mind with the term
"gender." (allow 2-3 minutes)

Record their responses on a piece of flip chart paper with two columns.
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3. Post the following definitions and description of gender and
development, Flipcharts #4· #7.

Women in
Developtment

WID and GAD:
What's fhe Difference

Kathleen Staudt
Women. Foreign Assistance and Aduocac:Y
Administration

'"The __nce or I Women in
Development Ipprcaoh Ie fo uoerfaln
what women IOfuallu want .nd do
within I eoolefu .nd provide them
with opporiuniflea and uilLa and
hI8OUroee to enhance that
parficlplilfion.... [T]he WID ....fegy
...... on orufi'1& moN ..fIonei and
evenhended plaMirC wfjch flk.. info
IIOOOUhf the 8GX dvi.n of lebo•• fair
refume for 18bor. and the equitable
inFueion of heW opportunifiee end
reeoUP088 to .U membera of. mven
oommunifu·"

AIihoo" fhe affaI dlalillollo.. bef-n sex
Irld... Is WIIIIcncMn. the further
dIalinoHon "'-' Womln In Developmlnt
(WID) Irld Oender Irld DewIopnIin. (OA!) I.
len ...

W!Q.
The WID~_... b...d on the
underIyIna mionale th.f clevelopmlnt
P' I III. would prooeed muoh better II
womln -.. fully InClCllpONfed Into them
(1n8fMd 01 bWaa left to ... their tim.
'unproduotMIy').

~
In oontrId. fhe DAD~ch mllintlln8 fha~
to fooua on womln In IaoIation Is to IjnoN
the reel problem. whIoh rem" their
1UbotcInaf. datu. to men.

--.,_.....- ...... FIpClhItt II 4 --.,_...-......

o..t.o........
"....,..,.,..... •»

Flpalwt#6

Gender and
Development

The Gender DinenBion~
of'Deveiopment ....

"I underefand the oonoepf ofgender to
be • yfem of aooiaU" IIIOIibed rolee
and Nlefionshipo between men lind
women. which IN defermined not by
biolog" but by the .0ClieI. poIifioal .nd
eoonomio oonfext. Oender lOin ere
_mad end they can oharce over
time. It I. the _Iyaia of fheu roIee
end Nlefionahipa which ahowa the
imbelanoea In poM•• weelth and
worldoed between women and men.
end if Ie fhia ••Iygi. which mey then
s.d fa fhe ptIf1IJIliiI••MIl,.. raa '!tI
of......

• 1.1Ibaut Iaofh.... en do

• Loob at 1M ...,.. or daveIopllllnl on ~"" "*'_ -._ their Impeot 011 ......-.

• .... to_ boIh _

p.rtIdpeIe t_ de "DfIuli
• RI _mev 1IMIMd1n
.....ant. but IIIlI\I not n ......

• .... to 1It".I." the root _ or....MquaIfy IhalI to .... _

• &opI : 11'111 wi•••'--11ft
the or cI., ulliw

• r.,t : or ...... _ 00llIIclI

• the to IaGk .. ..,Hv or Imp"
• Not_ wd._..... but ....
... 1IOllor..... .. or
................ lft 1111 ••
If. li1IIor. to _ .... MIn

• ~_ 1M rn""''''NIM.-, bee-a-Iar.... _ to .... DOlltraI r _

.-.--.,_....- ......

._.....

FIpClhItt II 8
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4. Explain that these definitions are not the final word, but represent
current thinking about WID and GENDER. With the participants,
compare the group-generated ideas about WID and GENDER with
these definitions.

Look for similarities and differences. Comment on these.

IFACILITATOR NOTE: The f1fpcharta above could be given aa handouta.

5. Refer participants to handouts on "USAID and Gender: Key Dates"
and "Features of Current Legislation" and point out that USAID has
taken a progressively more inclusive view and developed more active
strategies to insure that gender is included in all aspects of
development work.

6. Close this session and make a transition to the next by explaining that
because the concept of gender focuses on the socially defined
characteristics of men and women in particular situations in terms of
the tasks they do and the results of these tasks, it has required a new
way of looking at the world. This "lens" is GENDER ANALYSIS.
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~SESSIONV

GENDER ANALYSIS - CONTEXTUAL ANALYSIS OF
GENDER AND SOCIAL AND ECONOMIC ISSUES

PURPOSE

To introduce and practice a gender analysis tool.

MATERIALS

Set of contextual gender analysis worksheets (see Appendix C, Handouts
#8 - #15)

Tips for Conducting Contextual Gender Analysis (see Appendix C,
Handout #16)

Flip charts or transparencies (see Steps 5,6, & 8)

Pre-workshop reading: Gender and Development

PREPARATION

Make copies of the contextual gender analysis worksheets (one set per
participant)

Make copies of Tips for Conducting Contextual Gender Analysis (one per
participant)

Prepare flip charts

Prepare transparencies (if used)

Prepare a wall chart-size version of the contextual gender analysis
summary sheet (Appendix C, Handout #8) by posting four sheets of flip
chart paper on the wall prior to the session. Place it where it can easily be
seen by all participants.

Make flip chart-sized copy of the model of Contextual Analysis of Gender
and Social and Economic Issues (see Step 8, Overhead #9)

Case study (Babundadzi, available on request from the USAID Office of
Women in Development). Ideally, the case should be provided to
participants in their pre-workshop reading packet. If this is not possible,
it can be read over the lunch break.

TIME

3 hours (This is a long session, so be sure to take one or two breaks where
they best fit or as needed.)

PROCESS

1. Introduce the session by explaining the purpose.

31

Previous Page BlaDlc



Building on the previous session, remind participants that GENDER
ANALYSIS...

./ has become commonly accepted to analyze roles and to apply
that analysis to decisions about programs, policies and
projects.

.t IS NOT a specific technology, but is a way of looking at the
world

.t IS a lens that brings into focus the roles, resources, and
responsibilities of WOl\1EN and l\1EN within the system
under analysis.

Gender analysis and the tools which have been developed to do such an
analysis provide valuable input to planning for sustainable
development.

2. ASK the group: Accepting that gender analysis is important...

WHEN, in the project cycle, should we analyze gender differences in
roles, constraints, and opportunities?

Respond to participants' responses -- note on flip chart ifyou wish -
helping them to see the importance of such analysis...

At ALL phases of the project cycle - in planning, implementation,
and monitoring and eva,luation.

If they haven't listed the following, point out that examples of when to
use'in [KEY AREA] projects would include:

.t documents such as requests for proposals, scopes of work,
indefinite quantity contracts, training, monitoring and
evaluation plans, and annual work plans

3. ASK: WHERE in development programming, should such analysis
occur?

Again, respond to their comments helping them to see that such
analysis should occur at...

the country, sector, program, and project levels ofactivity.

Point out that with [KEY AREA]

.t Gender should be included as a key construct in the core
analytical and strategic planning stages of all [KEY AREA]
undertakings.

.t A cross-section oiloea! women and women's groups should be
included in all stages of design, implementation, and
evaluation of those undertakings.
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4. ASK: WHY do we need the data which gender analysis can provide?

Respond to their ideas and add the following points if they do not
include them:

./ challenge assumptions

.t describe the current situation

.t plan accordingly

.t monitor

.t make adaptations

.t evaluate

Again, specifically in terms of [KEY AREA], point out the following
consequences if gender is excluded from the analysis and resulting
program:

.t women will inevitably be omitted from mainstream project
and program activity

.t women will end up being ignored or relegated to an "add-on"
activity

.t because projects and programs don't take advantage of
women's participation and contributions, development will
suffer

5. In summary response to the question "Why?" -- post Overhead #7:

Why Bother?

"For fhe simple reason that Hmakes sense.
Developmenf projecfs that ignore 50
percent 01 the economically acfive
population will nof lead to development.
much less equitable development."

..MaNnI Malhotra
JIfJv I10IIw WHIITMI a-.. law?

"For the even simpler reason that His the
right thing to do.II

..M. and IMn\I othats

Overheed #7

33



6. Post Overhead #8, and close this background part of the session by
pointing out the importance of:

Gender Dimensions of'
Development How?

0wrhelId # 8
-_.._.............
"'"--...,..

Use
fNiring, fechrioal assistance. commurioaflons. and research

to influence..~.~~

7. Explain that with this background on WHEN, WHAT, WHY, and HOW
of gender analysis, we will now look at gender analysis in relation to
particular development objectives and learn to use a new gender
analysis tool.

8. Post Overhead #9: Contextual Analysis of Gender and Social and
Economic Issues.

Contextual Analysis of Gender
and 90cial and Economic
Issues

ear...'...... to'" opporfIInIIMa lit the ell lIel 1ft'~
...... -.....01 01 ..-. ~01
II-. ........ _ rfFDII.J lIII_ III 01.......... In....,focWM,..........~ .....-_.._.............

"'"-...,.. 0Itwt.d#9
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TRUE
OF
ALL

LEVELS

Explain that constraints and opportunities to gender equity in the
development process exist in a context of levels of social and.
economic systems.

Point out that when examining an equity problem -- whether related to
gender, age, race, residence or other factors, it is helpful to think about
which specific issues are related to different levels of the system.

Explain that contextual analysis is designed to identify and address
those specific issues and to determine which types of action or
intervention, based on a program or project purpose, can best lead to
change.

Explain that analysis of constraints and opportunities for action must
be analyzed in the context of such levels and that some--ie., the family,
household, small groups, etc. -- are becoming increasingly complex as
societies change.

Refer to the pre-workshop reading, Gender and Development, for
further detail.

9. Explain the different levels of an equity problem related to gender, age,
ethnicity, or race using the following points.

While explaining, refer to the wall chart and point out how each
component relates to it.

•:. CULTURAL COMPONENT: is dynamic, changes slowly over
time, and is usually not a direct intervention target
.:. POLITICAL COMPONENT: may have vested interest in status
quo, and often does not represent all stakeholders
.:. LEGAL/JURIDICAL COMPONENT: is important in policy
analysis and can be targeted in policy dialogue, also may be a focus
of legal system reform
.:. INSTITUTIONAL COMPONENT: frequently controls access to
resources, usually implements policy, and can be an intervention
target
.:. COMMUNITY COMPONENT: is often a local gatekeeper for
resources, influences cultural changes, and is an important target
for collecting and disseminating information
.:. SMALL GROUP COMPONENT: changes configuration due to
function, is often an important entry point for development activity,
is also an important target for collecting and disseminating
information, and can identify and implement intervention
.:. HOUSEHOLD AND FAMILY: are important in gender role
analysis, are dynamic and multi-dimensional, are important target
for collecting and disseminating information, and acts in context of
other levels of systems
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10.Referring to the chart explain that, for example, differences in
educational opportunities based on gender can be examined at each of
the levels in the framework:

./ e.g., CULTURAL traditions may see education for boys as
part of a rite of passage to adulthood or support the belief that
too much education makes a girl less marriageable. We might
make these assumptions at the cultural level, but are they valid
and what information is needed to test the hypothesis?

./ The same questions abou,~ assumptions should be asked at
each of the system's levels.

./ e.g., INSTITUTIONAL liwel assumptions might result from
assumptions about the unwillingness of families to send their
girls to school. But a testing of those assumptions might uncover
information showing that "not sending girls to school" is not the
problem, per se, but that the perception (and perhaps
experience) of families is that girls attending school are at
physical risk. The constraint to change then perhaps becomes
"unsafe schools with inadequate security for girls," rather than
people's attitudes regarding the education of females. This
understanding makes a big difference in defining opportunities
for change and specific steps for action.

I I. Explain that the contextual analysis approach is not designed to
suggest that interventions can or should be made at all levels. It is,
however, designed to expand thinking about types of opportunities for
change and to bring more specificity to the identification of action steps
at various levels. If a primary issue is at the institutional level, and
actions are taken only at the community or household level, change will
be limited.

Similarly, interventions can be introduced at an institutional level, but
if solutions to a problem require a change in behavior at the household
level, the success of those interventions will be minimal at best.

By analyzing an equity problem at each level, constraints and
opportunities can be addressed and interventions can be more carefully
pinpointed.

Post Overhead #10 and explain that these issues should he explored at
each level, and will help project staff to decide at which levels actions
should he taken.
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Contextual Analysis

• Exploring the multiple levels of Gadal and
economo .ems i8 keu. Gender analysis looks
at:

+Icsuec .. the ouIt...... potftoeI. Ieg~urfdloal. Incftfutlonal.
oonmurfly. anal group. 8I1d r.n"" and household IsweIc:
this heIpc uc to ."fy oomponenfs of .. equity problem
related to gender. ege. ethnIcHy. Of ....

+Identify~ that 8ldst ebout the problam
+fest thoce 85SUIlplions
+speoIfy~ needed to aohkMt development ~eotlv_
.lIriIou.... qMlCIAo oondr8nls to aha,.
• deIne opportWlHlec for oIwlge
• dlMJop speoIflo steps b 8OfIon--"'_..............n._...,.. Ovwheed# 10

•

•

•

12.Explain that the tool subjects each level of social and economic systems
to the investigations indicated by the column headings -- issues,
assumptions, changes needed, constraints, and actions.

To involve participants, ask them for examples of what could go in the
.boxes on the chart -- beginning with issues, then on to assumptions,
change, opportunities and constraints, and specific steps for action.

Explain that this is a summary chart of worksheets designed for each
of the contextual levels.

In explaining the chart, point out that not all cells in the analysis apply
to all levels of systems. It is also evident that, for a given issue,
immediate action can be initiated at some, but not all, levels.

IFACILITATOR NOTE: Alm~ak might b~ n~eded here,

13.Explain that now, working in small groups, participants will work in
greater detail with the contextual analysis tool.

Explain that each group will be working at a different analysis level
(i.e., cultural, political, legal/judicial, and so on) with the short case
study provided.

FACILITATOR NOTE: Inetead of uelng the Babundadzlcaseetudy,y'ou may

supply one; Or, Ifpartlclpants are all fa rniliar with a large local proJect, they

may uae objectives from that project to complete this activity. . .. .

37



Post and explain the following group task instructions:

.t Focus first on issues and assumptions which the
project makes.

.t Continue working down the levels through Changes
Needed to Achieve Development Objectives.

.t Be prepared to post on flip chart and report out on
your results after 30 minutes.

(Refer to page 8 of pre-workshop reading, Gender and
Development, and the handout Tips for Conducting
Contextual Gender Analysis for specific aspects to
consider during analysis.)

14.Form work groups of an equal or similar size (at tables, or otherwise).
Distribute worksheet packets and designate one level per table. Also
distribute, one to each participant, Tips for Conducting Contextual
Gender Analysis.

15.Mer 30 minutes, ask each group to present, limiting presentations to
10 minutes per group.

As they present, summarize their analysis and link their work to the
wall chart.

16. Close this session.
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~ESSIONVI

GENDER ANALYSIS - PRACTICAL APPLICATIONS

PURPOSE

To practice using gender analysis on an actual project.

MATERIALS

Project Packets

Set of contextual gender analysis worksheets (see Appendix C, Handouts
#8· #15)

Tips for Conducting Contextual Gender Analysis (see Appendix C,
Handout #16)

PREPARATION

Prepare project packets (project documentation should be sent in advance
by the participants, organized by project, labeled with the project title, and
set out for participants to select.)

Make copies of the contextual gender analysis worksheets (one set per
participant)

TIME

3 1/2 hours

PROCESS

1. Explain the purpose of the session and remind participants that they
will be working in their project groups for most of today.

2. Explain that projects have been selected to use as "case studies"
throughout the remainder of the workshop. Participants will gain a
better understanding of the tools and information to come if they are
able to ground their learning in real projects.

Explain that some people will be giving short presentations on these
projects. Following the presentations, participants will select the one
project on which they would like to work for the remainder of the
workshop.

4. Ask persons presenting projects to make their presentations at this
time (5-7 minutes each).

5. When the presentations have been completed, ask participants to form
small groups of no more than 5 persons by selecting a project. Have
each project presenter stand so that the teams can form by standing
near that individual. If the groups are relatively evenly distributed,
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have them sit together at a table. It is not advisable to have groups of
less that 3 persons, as the work will be more difficult to do.

6. Explain that, as in the previous exercise, the groups will b~ working
with the contextual gender analysis tool. But this time, they will be
working with a real project and will also be working with all levels, to
the extent that they can and time allows.

Participants should pick up and review their project packets.

Then, as before, they should begin with issues and assumptions,
working their way through changes needed to meet the development
objective, opportunities for, and constraints to achieving those changes,
and finally to specific actions to accomplish the changes. Handout #16,
given to participants during Session V, provides several useful tips for
conducting the analysis.

They will have 2% hours to coIiIplete their worksheets, report back to
the others, and engage in a plenary discussion of results. Once again,
they should develop a summarized/abbreviated form of their matrix on
a piece offlip chart paper.

7. After 1% hours, ask each group to report out on their progress. They
have 5 minutes to report out.

After each has presented, allow 5 minutes for questions from the
others.

After all have presented, open a discussion with the following
questions:

J In what ways was this exercise helpful?

J What was difficult about it?

J Why?

How can such a tool strengthen [KEY AREA] projects?

8. Close this session.
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SESSION VII

IMPLEMENTATION PLANNING - PART I

PURPOSE

'To provide participants with practical tools for implementation planning,
;particularly for determining outcomes, and practice in using them with
projects.

MA.TERIALS

:Flipcharts or transparencies (see Steps 2,4, 5, 6, 7,8, & 10)

Definitions for Project Planning and Performance Monitoring (see
Appendix C, Handout #17)

Project Amendment Worksheet (see Appendix C, Handout #18)

• PREPARATION
•

Prepare flip charts or transparencies (Steps 2, 4, 5, 6, 7,8, & 10)

:Make copies of Definitions for Project Planing and Performance
.Monitoring (one per participant)

:Make copies of Project Amendment Worksheet (one per participant)

TIME

3-4 hours

PROCESS

1. Introduce the session by explaining the purpose. Mention that this
session involves a shift in focus from the analysis of gender concerns to
the language of implementation planning.

Remind the group that gender analysis provides input for planning.
The Contextual Analysis Tool which we have been using so far provides
valuable input for determining project outputs. In fact, gender analysis
often changes outputs.

For that reason, this session will focus broadly on planning, but
specifically on determining and writing project outputs.
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2. Post Overhead #11 depicting "Actions" to ACTION.

Explain that out of analysis comes the framework for project planning
and implementation. The objectives describe desired outcomes;

followed by activities and
IIActions" to resources leading to

accomplishment of
ACTllON objectives. Performance

measurement indicators
outline how progress will
be measured.

3. We may need to
clarify terms. Explain
that the language of
planning is sometimes
confusing -- for example,
how do we know the
difference between a goal
and an objective._ _..--...- ......

Suggest that we agree on some basic definitions.

Distribute and review Handout #17: Definitions for Project Planning
and Performance Monitoring.

4. Mention that there is often confusion related to objectives. Post and
explain the following Overhead #12:

Nafure of Objectives

+What fhey are•••
·:·expected accornplshmenfa
·:·projecfed achievements

·:infended fargefa

+What fhey are not•••
·:·aSlignmenfa
·:efasb
·:·acfi\Afies

__01_..........1110_..,...
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5. Post and explain Overhead #13, Hierarchy Of Expectations, to show the inter
relationship of inputs, outputs, purpose, and goal:

Hierarchy of
Expectations

IF _'I_I---------... THEN
(CaIa8) (Effect)

Ovlll'head # 13

6. Post Overhead #14 and use it as an example to help explain the IF-THEN
relationships:

Making q Project's If-Then Relationship~
Up.cit Improves fhe Project ~

1HEN~
Improve agrtoultural produoflon or lII118U-aoa1e fa""'"
In the NW Re Ion

Output:
A. Credt Irweeted by lII118U-ecaIe farrnere In produotlve

8£lteultuNi aotI,,:tt. Increaaed

IF

Overhead #14
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FACILITATOR NOTE: For the following, 5ub:stitute an appropriate example for

each of the four priority areS6. The examples should reflect gender

considerations.

7. Explain that this part of the session will be building upon the previous
. one where they began to apply the contextual analysis tool to their own
project.

Explain that in order to determine if an objective has been achieved, we
must create an objectively verifiable indicator (OV!).

Post and explain Flipchart #8:

Performance
Measurement

• Objectively Vernaable Indicafors••• ,
-> ... oonclfiona fhaf eignal8UQ 888

-:. f'oroe U8 fo clarif'y whet ,. ....... by ow
objecfiv8e

.:- provide .. obje0fiv8 .... for monifori,.
... evaluating

-:. hint. ilia laIIeNi,. four affributee:
¢'PIaU8lbla

~ --,..... Jrr9arhnf In • proJ- (not...,......"
~__.... lIIfrlbu.... to the P"!l-

¢' IndeJMlndent
~ dan'. _Ird_'- ri _I.. to ___..~...

¢,Taraefed
~ I.-&. 01 __.... nu" b.~

cWlrwd
~ '-MIdI? (gulIntft\j)
~ '-.., (guIIIItW
~ by wta-n'l (1Ima)

¢' ~8oftvely Verlflable

UMOQII,.aI_..-......lho__Plq_ FtIpohart II 8

Explain that a good indicator is PLAUSIBLE if it measures what is
IMPORTANT (not necessarily what is easy); and measures changes
ATTRmUTABLE to project.
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EXAMPLE:

./ Objective: Credit invested by small-scale farmers in
productive agricultural activities increased

./ Bad OVI: Number of loans made

./ Better OVI: Ratio of credit value repaid to credit value loaned

./ Assumptions:

1. returns to credit invested in productive agricultural
activity will result in higher ratios

2. unanticipated externalities (e.g., drought) don't intervene

Explain that a good indicator is INDEPENDENT if it measures success
at one level. That is, don't use indicators at one level to measure
success at another.

Explain that to be TARGETED, specific levels of achievement must be
specifically defined, showing QQT (Quantity, quality, and time.).

Explain the 4-step process to create objectively verifiable indicators
(OVIs)

./ identify indicator (ask for example from group or use one
below)

.:. E.g., ratio of credit value repaid to credit value loaned

./ detrarmine quantity

.:. E.g., ratio of credit value repaid to credit value loaned
increases by 20%

./ set quality

.:. E.g., ratio of credit value repaid to credit value loaned
by formal lending institutions increases by 20%

./ specify time

.:. E.g., ratio of credit value repaid to credit value loaned
by formal lending institutions increases by 20% within
2 years from date of project start up

ASK IF THERE ARE QUESTIONS? Respond.

8. Post Overhead #15, Project Planning and Implementation Framework,
and explain its various aspects. Then distribute the Project
Amendment Worksheet.
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Project Planning and ~
Implementation Framework~

THEN
00II: Whet Ie the -.11_ Whet bIoeloN lOll ....... llI*llo __ 0' detto _ ",elhod
for the proJeot1 To ..... netlonIl __.,.~ ortheaool1 or obIlIIrq H.
.. ,...Jl"lllIN"'obj......,. ...
theproJlOI-.lIlbuW1

""'P-: ................. the DeoorIIe the~ .. lltueflorl
WIwt _ the tw- ___ or

projaolle .......... to eaH-." IIIhlch IOlll ... wlwlthe proJooI 0lIIde0l0It 10 be UMd In v..tP"lne !/Ieoomplefed ......ruIu _ on ....... U. Ifeted purpo. -I..., oondHlon ...............
..t.IuIe. ond-oI1'"'.!" IIfM\&

0utpuI8: ....... _!/Ie "''!for IdndI Whet _the opeolIo ........ Whet _ the .......110 _ or
or..-lfe ..... -.be ........... for ..... or the P'-*I outpuN - del. ,." ..... or !/Ie 1ndlo8I_, _
............. "'........... o,the L... t-1ftUIIh 0' ....., ,.. ""- how _ the detto~ to be

Inpuf.' bv""-1 obI8In8d1

......... Whet _ It. by IOIhoIfIM F.............."or....... llI*l'ol----".1.·8·,
__,

IdonHf" !/Ie ..-""v ond/.. d.... -... .........1·IF --. bv u- lbuda-tJ·

~Clllloeol_ ..~
Overheed # 1&1110 ClOH'IlI ""'I"

Explain that participants will be working in project groups to first
identify outputs (30 minutes). Suggest that each group make a
flipchart size Project Amendment Worksheet which they can fill out as
we work through the next couple of sessions.

Suggest that their project outputs should reflect the information and
insight they have gained from working through the Contextual
Analysis of Gender and Social and Economic Issues.

FACILITATOR NOTE: If the project 113 large· and multl-dlmenalonal, they may

wish to focua only on on~ component.

9. After 30 minutes, have each group report briefly (5 minutes) on their
expected outcomes.

10.Next, post and explain the following group task instructions:

.t For each output identified, develop at least one
indicator.

.t Prepare to report on Purpose, Goals, Objectives
(Outputs), and Indicators

.t Groups will have the remainder of the day to work on
the task. Each group should be prepared to make a 20
minute (maximum) report in the morning.

Ask for and respond to questions.
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FACILITATOR NOTE: Is Important that you mov~ from group to group off~ring

support and giving aeslstanc~ where needed. Be certain that th~ objectivee

ar~ stated correctly. Remind groupa to select a reporter and to prepare flip

charta for preeenting their reportlli.

11. Close this session.
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SESSION VIII

IMPLEMENTATION PLANNING - PART II

PURPOSE

To present and discuss reports on outputs and indicators.

MATERIALS

None

PREPARATION

None

TIME

1Y2-2 hours (depending on number of small groups reporting out)

PROCESS

1. Explain the purpose of the session.

Explain that each group will have 20 minutes to report out on their
progress. Explain that after each group presents, there will be a brief (10
minute) period for asking questions. After all have presented, there will
be a longer discussion.

2. Ask each group to present, using a surr.mary of their group's work on
flip ehart paper.

3. After all have presented, begin a discussion with the following
questions:

'" What was helpful about this process?

'" What was most difficult?

'" What have you learned that you will be able to apply in your
own project situations?

Other questions or comments?

4. Close this session.
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SESSION IX

DETERMINING INPUTS

PURPOSE

To identify project inputs needed to create the desired outputs (objectives).

MATERIALS

Force Field Analysis Worksheet (see Appendix C, Handout #19).
PREPARATION

Make copies of the Force Field Analysis Worksheet (one per participant)

TIME

1% hours

PROCESS

1. Introduce the session by explaining that the only box still empty on
their Project Amendment Worksheet is INPUTS.

Explain that they will work in project groups to look back over the
workshop and what they have included in their Contextual Analysis
worksheets and Project Amendment Worksheets to determine what is
needed to achieve desired outputs.

2. A useful planning tool which will help to identify inputs is force field
analysis. Explain that this technique was developed to help
individuals or groups to do a more complete analysis of a problem
situation so that the solutions selected might have a higher probability
of success.

Distribute and explain the Force Field Analysis Worksheet. Explain
that...

./ any change has both supporting and restraining forces.

./ these forces exist within one's self, in others, and in the
organizations involved.

./ resources·· available and needed·· must be identified and
strengthened in order to bring about desired change.

3. Explain that FORCE FIELD ANALYSIS is helpful in the planning
process because the RESOURCES become the INPUTS to the project.

4. Explain that groups will have 45 minutes to conduct a FORCE FIELD
ANALYSIS on one or more project objectives to identify project
INPUTS.
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Each group should note their inputs on flip chart paper (or on their flip
chart size Project Amendment Worksheet) and prepare for a 5-minute
report.

5. After 45 minutes, ask each group to report out.

After all are finished, begin a discussion with the following questions:

./ What do the inputs have in common?

./ Will they help to achieve desired outputs?

./ What categories of inputs are evident?

./ Are significant inputs missing?

./ How has this last piece been helpful?

Was it difficult? Why or why not?

6. Close this session.
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SESSION X

NEXT STEPS: PERSONAL ACTION PLANS

PURPOSE

To develop a personal action plan for applying learning from this
workshop.

MATERIALS

Next Steps Plan Worksheet (see Appendix C, Handout #20)

PREPARATION

Make copies of the Next Steps Plan Worksheet (one per participant)

TIME

1 hour

PROCESS

1. Explain that during this session participants will create a "next steps"
plan for themselves so that when they return to their workplace they
will be ready to take action to implement their learning from this
workshop.

2. Distribute and explain the Next Steps Plan Worksheet. Suggest that
each person complete the worksheet then find a partner to discuss it
with. (Tell them to just look around and find someone else who is
finished.) Explain that they will have 30 minutes to complete and
discuss their work plans.

After all have finished, ask for volunteers to share some of the actions
which they plan to take upon return to the workplace. (Don't force anyone
to speak, and all need not give an example. A few contributions will
suffice).

3. Close this session.
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~ESSIONXI

WORKSHOP CLOSING AND FEEDBACK

PURPOSE

To provide closure for the workshop and have participants offer feedback
on the experience.

MATERIALS

Feedback Form, (see Appendix C, Handout #21)

PREPARATION

Make copies of the Feedback Form (one per participant)

TIME

30-45 minutes

PROCESS

1. Suggest that in order to sustain their energy and skill in using their
learning from the workshop, participants may wish to meet
periodically. For example, the sponsoring organization could suggest a
regular "brown-bag" lunch or some other method to reinforce continued
support and interaction.

2. Ask participants to think back to the morning of the first day when
they were asked what they could do as change agents to strengthen
gender considerations in their [KEY AREA] projects.

Ask them to once again ask themselves that question and note their
responses now, at the end of the workshop (5 minutes).

Mer 5 minutes ask for some of the ideas people have noted, and note
these on the flip chart. Add the following if they don't come up with
them:

wi' act as a catalyst

wi' present alternatives

wi' educate

./ raiSe questions

Ask participants how their responses now differ from those at the
beginning.

3. Next, ask each participant to take a few minutes to reflect on the
workshop and to identify one important thing they learned that they
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believe will be useful to them in their day-to-day work. Have each
person state this in the plenary session.

4. Tell participants that evaluating this work is very important to you as
facilitator, that you will use their comments to continuously update and
improve the workshop. Distribute the evaluation form and give
participants time to complete it and turn it in to you.

5. Thank participants for their hard work, acknowledge any additional
helpers you used before and during the workshop. Close with a simple

. farewell and the offer of continuing support in their efforts.
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APPENDIX A

Flip Charts
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Democracy
Women in
Development

UOAID will support•••
• conaflfutlonel rnechariBIT18

• dam.»CI'IIflcaly elected legialafur&.

• legal ayaf8lT18
• local gowtnnent enftfles
• credille and elf'ecfiv. elecfiol.
• local, naflonal, regional, and Infernaflonsl

orgarizaflona that protect human righta

• fr&de uriona, prof'eaeionBlll88OClatlona, women'.
grot4J8, educational enfifIes, and • wide ra~ of
Irdgenoua NGOa

• polficaI partiN and other nsfIonsi mecharisme of
fJOIiflcaI upreasion

• IndependBnt rnada outlet.
•~ dvII-mlfary reIaflons
• In8fIfufIooe and organlzaflone that IIlCI"8888

govamment reepoIl8I1t'8Il888 and accounfabIUy
• educafIor.l elf'ori. for cMdren and adultB

Nfhe essence of a Women in
Development approach is fo ascertain
what women actualy want and do
within a society and provide them
with opportunifies and skIIs and
resources fo enhance that
p3rficipafion.... [TIhe WID slralegy
rests on creating more rational and
evenhanded planning which fakes info
account fhe sex Ovision of labor, lair
refums for labor, and the equitable
infusion of new opportunities and
resources fo aI members of 8 given
community.N

Kathleen Staudt
Women, Foreign Assistance and Advocacy
Administration

1.WMlca.~_"'~----""f-

'r ' i

Apchart#3

.. ' .
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. ... , • • ,I. Ii, • •• ... iI., • • • a
... .. ,,.. ... I,..

WID and GAD:
What's -the Difference

Gender and
Development

Although fhe critical dBfincfion lJe1i1oweh sex
and gender is well known. the further
asfihCfion be., I'I!en Women in DeveIopmes.t
(WID) and Gender and Development (GAD) is
leas dear.

WID
The WID approach...ia based on fhe
undetfyi~ rationale fhaf developmeut
pmcef 9 wo~ fM"OCeed rwch beHet- if'
women~ fuly incorporated info fhem
(instead of' being left to usc fheir fime
.unproducfiveIy').

GAD

In oonfrasf. the GAO approach rnaihfains ihaf
to focus OIl women in isolation is to ignore
fhe reel problem. wfjch remaine their
~nafe 8fafuG to men.

......OJC.~
o.r.cw~..,/ chwIt:if'"W>I

"I understand the concept orgender to
be a system of socIaly ascribed roles
and relationships between men and
women. which are determined not by
biology but·by file social. pottfical and
economic context. Gender roles 1!?8
leamed and fhey can change over
fime. If Is the analysis of these roles
and relarJOnShips wt.ich shows the
imbalances in power. wealfh and
workload between women and men.
and it Is this analysis which may then
lead fo the possihitmes andnecessHy
or change."

-J., 8eed

I!I!l

WMlOIIood_'o~

1N~P!oqd Rpchart#5
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, ~." ••, ill •• 1&1 , II. _ ,III L ~

The Gender Dimension
of Development

Performance
Measurement

• Ia about both \IlIhat men and women do
• LooIt.e ~ the 1"1J8Cf of development on boih men

&nd women. and their Impact on development
• geeIca to 888 that both men and women

perffclpaf8 and benefit IKfU8l'Y (rom development •
• Recogrizes that women may be Irwolved In

development, but mar not nece88arily beneflt
• geeIca fo understand the root ca~ ofgendeto

Inequa~fy and addreeaes Haelf to these causee

• Emphaaizee gender relaflonships and f0CUS88 on
the reduction of ospariflea

• ElJ1lhaoIzee equa~y of benoM and confrol
• Recogrizee the need to look at eqtaty of Impact
• Not COIlCeftllld wtfh 'JIOm8fl per lie, but with

lIOclal constftJCfion ofgender and aaalgnment of
apeclflc rights, roles. responeIbikflea and
upectattons fo women and men

• Addresses the Infet-relatIOo"lBlip between gender
roles. ecce88 to and control of I"88OUI"Ce8 and
IJOIoWr

• Objectively Verifiable Indicators•••
·:·are condfiohe that sighalaur:e!BB
.:. force us fa clarify what we mean by CO'

objectiYEla
.:. provide an objective basis for moniIorirc

and evaluating

.:. have the followi~ four attributes:
<>PiaUllibie

,..-..-w.t 1&~ ra.~ lnot
..... Ic.esy)

,..-.. diane- 8fttblt1lbl.to the P'<!feol
<> Independent

, ciao" INa ird....".. d .......... to.-..
.-.... ..xt-

v Targefed
, a-.lc 01ec:iM.,." rrust be spear....&"

eW'.-..!
, how 1T'&IdI'l (guanIlty)
,howwol1 ~
, bJ -.t..n? ltima)

V ~ecfively Verifiable

UUIOOIIaod_..~

"--PIo<i- Aipchart # 7

~
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APPENDIXB

Overheads
Facilltator'E; Note: The following overhead5 have been duplicated two-vo-a

page In an effort to conserve paper. Each 5hould be enlarged x2 when copied

on tran5parency film for U5e on an overhead projector.
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Experienfial Learning Model Aft
>
~~

.,:d~ffih

I"~

aClfl8I'11~za

- APPLY-

~

experienoe

- DO-

ref1eot

- THINK-

dll8Oribo

- LOOK-

Overhead II 1

WORK9HOP NORM9

• AHendance at all sessions
+or'arf/end all sessions on time

• Active participation by all
+One person speaks at a time

+Mufual respect ror ofhers' ideas

• Have run while working

• No 8Inoking
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Workshop logic Map ""

Measuring Results

Overhead:# 3

• The success of foreign assistance is determined by
ifs impact on developing nations

• UUAID will ask how projects actually afFect the way
people live. This demanding process•••

•:.wiD ask how projoofa and prognuna acNeve docrefe.
egreed objecfiV8e

-:-wi.r~ on chfirclUHng eeW-8U8faini11l
~".menfa from ephemeral onee

.:-obagafa8 people to work ... fe8m in deoignire.
impiemenfifC, 8hd evaluating projecfe .... pt'O&ramo

-:. demands conmmicafion and ooopenlion. eopecially .ib
the cifiz8ne or developing counfriee

Overhead:# 4
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Participatory Developmenf:~
Guiding Principles ~

The U9AID Path ...

=All sustainable democracies share certain
fundamemal characteristics: respect for human and
civil righfs. peaceful cornpefifion for polifical power.
free and fair elecfions. respect for the rule or law.
accounfable govenvnenf and an environment that
encourages participation by aU secfors or the
population.

But. fhere are

f",,,~f,,,e..ff
to fhe developmeht or fheee et..clerisfice

Overhead # 8
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Why Bother?

"For the simple reason fhat it makes sense.
Development projecfs fhat ignore 50
percent of the economically active
population will nof lead to development.
much less equitable development."

... MaNni M....ofnI

Jt1Iv I10fIw WIllI Th_' o.na. Is:su.?

"For the even simpler reason that it is the
right thing to do.II

'" M. 8rld II'lIllld others

Gender Dimensions of
Development· How?

Overhead #7

Use
fraining. technical assisfance. communications. and reseerch

fo infIuence.••

Overhead # 8
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Contexfual Analysis of Gender
and 90cial and Economic
Issues

Gender Analysi.s
~-""2i;;;<:e

Consfralnfs to -t oppGPfunHin lor aender equHu In ihe developmenf process
... In • oonfext of mulflpl. levels of~ 8nd .oonomIo sysfemc. Analyds of

thes. oonstr....... 8fld opportunIties mud ooour .. .a levels of that oonfelCf In
onIer to define louible depll fowvd mange.

Contextual Analysis

Overhead # 9

• Exploring the mulfiple levels or social and
economio systems is key. Gender analysis looks
af:

.> 188UCl8 at the oultural. poIitloal. IlegaVjundioal. lnefltuflonal.
community. arnaU group. and family and houeehold Ievele:
this hel.. U8 to clarify component. or an equity problem
Pelated to gende•• age. ethnlclty. or I'CI08

-> ldenttfy 888Umpffone that Plat about the problem
-> teat thoee 888Umptlone

.> specify oha~e needed to acNeve develoJment o~eoflvea
-:. artIoulata apeclflo oonefI'aInta to oha~.

-:. define opporturifln for ohIinge

(0 develop speclflo ate.. for aotton

Overhead # 10
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"Actions" to

A<Clf][(OfN

Nature of Objecfives

Overhead # 11

+Whaf fhey are•••
•:.expected accomplishmenh:
·:·projected achievements
·:·infended fargels

• Whaf fhey are not•••
·:·assignmenfs
·:·tasks
·:·acfivifies

Overhead # 12
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•

Hierarchy of
Expectations

Outpufa

-----------1........... THEN
(£ff'eot)

Overhead # 13

IF
(CaU8e)

Making a Project's II-Then Relafionship
Explicit Improves fhe Project

mEN

IF.

0verheed#14
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Project Planning and
Implementation Framework

THEN

IF
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Handouts, Forms, and
Worksheets
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Correlates to Democratic
Governance

.:::•..~:;. .::: ~....t7:...... ~ '.... .... .. ..._......_~ _.' ... . ......_...-.-... ..... ... _... , .
::':-";';::'::'\:. ::.:: ~::;;::. :::.._ - -.. . ..- _. . _..... ._ _.;................ ..0 _. ._•....•....~. ~: -w- ........

./ economic development

'" social changes and improvements (e.g. g declining
infant mortality

'" corruption

'" religious fradition

'" fribalism, racism, ethnocentrism

'" education
'" civil society (i.e., private sector institutions such

as trade unions, business associations, civic and
women's organizations, youth groups and
cooperatives)

/ history of democracy

'" acceptance by the citizenry of a set of rules
which are predictable. widely accepted, and
considered authoritative (rule of law)

,f viable poiltical parties

,( free, open5 and fair elections

'" civilian canfrol of the military

'" freedom of expression

•

tmAlD Office of Women in Development
The GENEDY9 Ptojecf Harldout # 1



Correlates to
Economic Growth

------------~._--------

,/ appropriafe policy environment

,/ strong economic and political institutions (good
governance)

,/ exporf incentives

,/ inefficienf imporf substifution and unwarranfed
profecfion

,/ investment and savings

,/ appropriafe production fechnologies

,/ education and health services

./ fechnical and busines.,~ skills

./ healthy market, economy and financial m::»rkefs

./ market-orienfed pricing and -trading policies

./ access fo inpuis. including ~and

./ favorable labor conditions and worker rights

./ infrasfruclure. including storage and transport

./ privatization of stafe-owned enferprises

./ support for microenferprises and small businesses

U9AID GRice or Women in Development
The GENE9Y9 ~eet Handouf·# 2



Correlates to
Environment

.:::..::.:.;;..•~ " ~~:.: .._...... .. .., .
' ..-_ ..._- .-- ... - .........-_.. ..-.. ~ ...

\:::::::?~.: .:'::~.:::~;..:":.~~':" :.: ~:;............ " .
.:~. '7~: .~. .:.

....

m.
•

..

/ favorable policy framework

/ environmenfal laws and regulations

/ agriculfural and land-use practices

/ soil and wafer conservation

,/ resource managemenf practices

,/ clean air and water

,/ protection of biodiversity

,/ resource depletion

,/ public instifutions -that monifor and facilifafe
sustainable use of resources

./ greenhouse gas emissions

,/ renewable energy fechnologies

,/ exploitation of forests. weflands. coastal zones,
and ofher ecosystems

g-

U9AID omc. or Wom8fl in D.v8Iopment
The OENEUYD Ptoject Handouf # 3
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Correlates to
Population and
Health ••.;::-.:=. :.::'..:::):::~..

....... __ .--... "_"4"_.....--_. ..-.... _... ,,, .. ,.____.... _.0_. . ..._.. . .....
:::::::::::t:. .-•.:: '/::;;'::. ;::
'- ~ _. ... -... . -. .
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__ ._ •• _. • H ••••••••••••

~ -::~: .

..

,/ favorable policy environment

,/ fertility rates

,/ infant. child and maternal mortality

,/ family planning and health services

,/ gender gaps in education

,/ 9TDs. including HIV/AI09

,/ immunization programs. particularly for infants
and children

,/ disease control and nutrition programs

,/ social marketing of contraceptives and public
education campaigns

,/ empowerment of women

U9AID Office of Women in DeveIopmeI,f
The GENEDV9 Project Handout # 4



Gender and
Development

..:.:::.:.:.;:..:.-::,~-.~_._...._. ~_...... .~ ....
_._•._.... '-'-0 0" ._••••

:::::::::i:. ':;:: ri-:':'.~:: :::._--. ... -'''_'' "'- _..
'-'" _•. _- " J..._...... ,-.. -_ - -- .
~..~: -~.

• Is about both what men and women do

• Looks at the impact of development on both men
and women, and their impact on development

• Seeks fo see that both men and women
parficipate and benefit equally from development

• Recognizes that women may be involved in
development, but may not necessarily benefit

• geeks fa undersfand the root causes of gender
inequality and addresses itself to these causes

• Emphasizes gender relationships and focuses on
the reduction of disparities

• Emphasizes equalify of benefit and control

• Recognizes the need to look at equity of impact

• Not concerned wifh women per se, but wifh
social construction of gender and assignmenf of
specific righfs. roles. responsibilities and
expectations fo women and men

• Addresses the inter-relationship between gender
roles. access to and control of resources and
power

UQAID omc:. of Women in o..eIopment
The GENE9Y9 Ptooject Handout # 5



U9AID and Gender:
Key Dales

+1973 - Percy Amendment to Foreigr.
Assistance Act established a
mandate

+1974 - Established U9AID's Office of
Women in Development

+1987 - Two evaluations showed:
·:·Limited Progress: considerable work

was needed

·:·As a result - Congress funded an
earmark for training. technical
assistance, new programs

+1988 - New Legislation sustained
the 'mandate

+1993 - New Administration increases
support•••

II·

U9A1D ORice or WOfI*l in Developmelli
The OENE9Y9 Project Handout # 8
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Features of
Current
Legislation
• Incorporate women as beneficiaries of and contributors

to development activities at the level proportionate to
their participation in the sector or to their representation
in the total population. which ever proportion is higher.

• Ensure that AJ.D.'s documents explicitly describe
strategies to involve women. identify benefits and
impediments to women's participation in development.
and establish benchmarks to measure women's
participation in and benefits from development.

• Collect sex-disaggregated data in all its research and
data gathering activities.

• Increase training opportunities for women from all
regions and make necessary provision in its training
programs for addressing the specific needs of women.

• Include in project and program evaluations an
assessment of the extent to which women are being
integrated into the development process and the impact
of such project or program on enhancing the self
reliance or women and improving their incomes.

• Incorporate to the maximum extent possible the active
participation of local women and local women's
organizations in all programs, projects, and activities
carried out by A.I.D. or its conlraclol'S.

U9AID Office of Women in Development
The OENEUY9 Project Handouf # 7
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Summary Sheet for the Contextual Analysis of(;ender Issues

~

.-. . .. "... ".

.•'(Jotit~xt/.
I >.:;::: .. ~;.}.: ....:. ...

Cultural

Political

Legal/Juridical

Institutional

Community

Small Groups

Familyl
Household

Issue ofGender,
Age, Ethnicity or

Race

~

. ASSUmlJtions
Existing About
Issue & How to

Test These

r .

Change Needed
to Achieve

Development
Objectives

, ,

°IJIJOrtunities
for and

Constraints to
Change

Recomlnended
Actions

Ifandout #8
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Context.ual Gender Analysis \Vorksheet
lIanclout#9

Basic Gender, Age, Ethnicity or Race Equity Issue

~

Cultural C0111pOnent

Issues at the cultural level

Social Economic

----------------------------------r-----------------------------~-----------------------------

Assumptions about Ihe prohl"m I
----------------------------------r-----------------------------1------------------------------

---~~~~I~l~~~.~:~ ~~~ ~:~I~~:~~I~~ r--__- -__-__-----------l------ _
Change needed to achieve development j

objectives I
----------------------------------r-----------------------------~------------------------------

S!lecific constraints to ehange I
----------------------------------r-----------------------------t-----------------------------

Speeifie opporl uui lies for eh au g" I
---------------------------------- -----------------------------t-----------------------------

Specifie sleps for acliou I

l'rf'jlllrl',1 hy Rnsnlip IIuisingn ~nrpm. Aueust l!l~ll

(1m"" ur\\'omen in Ilpvd"l'llwllt. l'S:\11l

, I" I



oil • ~ ~ • • I." .... . I " I' L

luon1.extuah Il.ienl:,er lina"Y~lS \1'orJiSJ:leet
Handout #10

Political Component

Issues at the political level

Basic Gender, Age, Ethnicity or Race Equity Issue

Social ECOll0111 ic

~---------------------------------r-----------------------------~-----------------------------

Assumptions about the problem

r---------------------------------~-----------------------------~------------------------------

Information to test assumptions

~---------------------------------~-----------------------------~-----------------------------

Change needed to achieve development
objectives

r---------------------------------~-----------------------------~------------------------------

Specific constraints to change

~---------------------------------~-----------------------------~-----------------------------

Specific opportunities for change

~---------------------------------I-----------------------------~-----------------------------

Specific steps for action

Prelll1rc.\ hy ROSlllic lIuisilll:lI Nurem. August Imn
Office uf Wumen in DevcluJlnwnt. llSAll)

~
!!;
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~
Contextual Gender Analysis Worksheet ~

Hanclout#ll

Basic Gendel', Age, Ethnicity or Race Equity Issue

Legal/juridical Conlponent

Issues at the legalljuridicallevel

Social Economic

----------------------------------r-----------------------------t-----------------------------~

Assumptions about the problem I

--~~~~~:~~~~:~:~::~~~~~~~;-------r-----------------------------1-----------------------------

---~~~~;:~::~~;~-~~~~~~~~~~~~~~;,--r-----------------------------1-----------------------------

objectivps I
----------------------------------r-----------------------------t-----------------------------

Speeifie constraints to change I

--------------------------,--------r-----------------------------t------------------------------
Specific oppm'l uu iI ies for chan!:e i

·--;~~~~~:~~~f:;~~~~-------------- -----------------------------i-----------------------------,

!'r('\,llr<"! hy Rosn!i" lI\lisin~n Norpm :\l1!!lJst 1!1!l'l
( IfTiN' of Wom"n in [)(>\"{·I"l'mpnt _l'S:\ I()

I'



L
luontexi:l'la{'lueUf1er l1uaiYSIS ~vor,l(si:lee'it.

Handout #12

Basic Gender, Age, Ethllicity or Race Equity Issue

Institutional Component

Issues at the institutional level

Social EC01l011lic

~---------------------------------r-----------------------------~-----------------------------

Assumptions about the problem

---------------------------------1-----------------------------t-----------------------------
Information to test assumptions -

~---------------------------------~-----------------------------+-----------------------------

Change needed to achieve development
objectives

---------------------------------~-----------------------------~------------------------------

Specific constraints to change

~---------------------------------~-----------------------------~------------------------------

Specific opportunities for change

---------------------------------~-----------------------------+------------------------------

Specific steps for action

Pre(lllretI1l)' HIISlllio lIuisillgll NlIfCm. August I!l!);!

Office of \'lllmell ill Dovelupmellt. LJSAID

~

~, ..
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Contextual Gender Analysis Worksheet -::::;:::::.
Handout #13

Basic Gender~Age, Ethnicity or Race Equity Issue

Conullunity Component

Issues at t iw community level

Social EconOlllic

----------------------------------r-----------------------------~-----------------------------

Assumptions about the problem I

----------------------------------r-----------------------------t-----------------------------~

-~~~~~~~~~::~~~~~~~~~~~~~-------r--------------------- 1 _
- Chan~e l~ppded to achievp dpvPlopment I

obJecflH'S I
----------------------------------r-----------------------------~-----------------------------

Specific const raints to change I

----------------------------------~-----------------------------t-----------------------------

Specific opport lIni ties for chan ge i

---;~)~;ifi: ~~e~l~~~l~~c~ ~o~- - - - - - - - - - - - - - - - - - - - - - - - -- - --- ------- --- - - - T-----------------------------

I'r<,pl1rf',1 hy R(l~1I1i .. 1I11i~il1!:fl :'\"r"m AlI!:lI~l I~HI

(1m"" "r\\"lImen in [I"".,(lIl'nWI1I, l:SAIIl

, ~
, • I



~, , " ,~ .!Ii , 'uonleXI na:' 'Llenc':,er ~i..Ulaj.YSlS h orJis.l~elt
Handout # 1-1

Basic Gender, Age, Ethllicity or Race Equity Issue

Small Group Component Social ECOllDTllic
I I '----

Issues at the small gI'OUp level

~---------------------------------r-----------------------------t-----------------------------

Assumptions about the problem

---------------------------------r-----------------------------t------------------------------
Information to test assumptions

~---------------------------------r-----------------------------+------------------------------

Change needed to achieve development
objectives

~---------------------------------r-----------------------------~-----------------------------

Specific constraints to change

~---------------------------------r------------------------------+------------------------------

Specific opportunities for change

---------------------------------~-----------------------------~-----------------------------

Specific steps for action

~

Prcpllrclll.y [{oslIlio lIuisingll Norem, .-\ugust 19!);j
OffiCll ofWonllln in Development. USAID

, I!'
I .·1 I . " ,. I,."
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Contextual Gender Analysis Worksheet ~

Handout. #15

~
. ,.dl

llnsic Gentler, Age, Ethllicity or Race Equity Issue

1111
.... II ,

Family and Household
COluponent

Issues at t11(' family and hous('hold I('vpl

Social Economic

~---------------------------------r-----------------------------t--------------------------

Assumptions "b,,' the problem I

----------------------------------r-----------------------------t-----------------------------

---~~~:::~:~~:~~~:::~~:~~~~-------rl-----------------------------t-----------------------------Change n('('ded to achi~\'e dev('!ollnl('nt \
objectiv('s I

----------------------------------r-----------------------------t-----------------------------
Specific constraintq !o chauge I

----------------------------------r-----------------------------r-----------------------------
Specific OJlPo.-lliliities fo.- change i

----------------------------------r-----------------------------t-----------------------------
Specific st:>ps for actioll 1

. J

l'rt'I'IIl",1 hy Rn~nlip Iinisingn Nnn'lll. Angn'" l!lC1'\
(1m,,£, of \\'"mcn in I )(','cl0l'm"nl. l IS,\ I f)

~'
...:':!:
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~.
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Tips for Conducting
Contextual Gender Analysis

Gender Analysi.s
Here are six tips for conducting
contextual gender analysis in the
planning of development activities.
The purpose of the analysis is to offer
a deeper understanding of the context
in which development activities occur I

to the extent that any changes
necessary to achieve development
objectives are uncovered.

Be careful that you don't let the grid's different
levels (e.g.• cultural. political. legal/juridacal)
drive your analysis: i.e•• you don't have to fill in
all of the boxes. only those which apply.

...................................;::.; : ;;.: ,;; ;.;;; ;.; ;;;;;.:.: .. ;: ; : :.:.: :;:; .. :.:;.;;;.: .

........., , ;......•.....,......................•..,.•............•..............•,..................•....,..; ;.:.: :.:.: ; ;.:•..:.,.,..,.:::::':':

Context .. IssueiAsII~tion.:Chang~ •••

90me contextual levels (i.e.,
rows on the grid) may be left

The analysis should be driven by
the gender issues you identify as
possibly hindering the
achievement of your project's
development objectives. The
issues which you enter on your
grid should come from this
understanding, not concocted to
correspond to a certain le"eI on
the grid. In other words, don't
feel compelled to fjll in all the
boxes of the grid.

The first step is to
exanline the iGSUe to

determine its ~erent
components. Then

sifuate these
components at fhe
level(s) where they

occur and refine the
specifio aspeofs or the

issue.

Institutional :

• Political

• Legal/
• Juridical
: ; .

: Gultural

· Small Group

• Familyl
Household

• Communitj'

OOAID OfFice of WOIIWIft in Development
The OENEU'19 Project Handout # 18
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blank because thero may not be a gender issue on this level relevant to your project's
objectives. This is O.K.I Usually, the more legitimate blanks on the grid, the fewer
actions will be required to achieve your project's objectives.

This should be viewed as a reductive analysis that will help you to identify those few
subsequent actions that are necessary and sufficient to instigate the desired change.
You are not developing an exhaustive list of all gender issues and actions possible, as
many of these would either not be relevant to meeting the project's objectives or within
the manageable interest of the project to treat.

The same gender issue may be reflected on
more than one contextual level. suggesting
several actions necessary and sufficient to
instigate the desired change.

For example, in an agriculture production project in sub-9arahan Africa which targets
small scale farmers (most of whom are women) for increased cr'3dit and extension
services, women's lack of access to credit may be both a legal/juridical issue (wherein
laws relegating women to the status of legal minors may prevent them from applying for
credit) and an institutional issue (wherein formal credit institutions don't have the skills
to appropriately extend credit to women). The former might suggest actions at the
policy dialogue level to change legislation: the latter suggesting actions to build financial
institution capaCity to extend loans to women.

t

: ; 0

With issues that are multi-faceted or complax,
as in the example given, you might begin by
brainstorming facets of the issue before filling
in the grid. Reviewing your brainstorm list, you
can then further define these facets and assign
them to their appropriate levels.

There is considerable economy in working
completely through the first column, to
establish all the facets of an issue. before
moving on to assumptions and the remaining
columns. Your an~lysis becomes more
definitive, and redundancies are avoided.

PoliticuJ

Legll1l
Juridical

Illstitutionlll

C',ommullity

Small Group

. FIII1li1)'1
: Household

'ISsue

work
here

Auumptions

U9AID omo. of Women in DwaIopment
The GENE9Y9 Ptojecf Handout # 18. Page 2
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Your analysis will be less effective if you enter
suppositions or vague information.

As.surnptions(~Ol1tc,xt

c'ultllral

I'oli,k-:II

l.cl!ull
•Juri uk-al

lllstitlltio,wl

l 'onVllllll i t y

Smalll ;rllllp

Issuc

"omcl1 dlll1"
I1l'l~d al."\.'-·~s to

l'n'di'

formullclldil1l!
i IIstitlitillllS Ull
lIot !L'nd to
\\"c»nlcn

If you find that you don't
have enough information to
fill in parts of the contextual

::;~~:(t':,:~~i~";;""</" ~~:~Yr~so~:~r~~t~~,ai~emay
\\IIl11l'lI be more useful to forulate a

question to be answered

/

':'i' ",::,,/ ,:' lat~r when more data are
,,§iW' available.

...t-:::'"

? ? Your first attemp'~ at
• • contextual analysis may

identify more questions than
answers: this is one of the
values of the analysis.

Exploring assumptions helps to clarify the root
causes of the issue under consideration.

Context Issue : Assumptions Change

..

Cultural women don't i men get credit.
need access to i pass it on to
credit i women

Uncovering the assumptions (i.e.• root causes) about the issue may be the hardest part of
the analysis. However. this is a VERY important step! Without this information you risk
jumping from the issue to the desired change without fl-uflicient clarity as to why the issue
persists.

;~:~;;~;;~~~;ii~iii:ji::~;:~i;i:;:~::~i~~~:;~
Understanding the assumptions not lend cred~t.. ?pplications \
th t II I' II th' t h women applIcations 10 IOto local )'.,

a exp aln e Issue a eac national dialects :
socio-economic level of the language. most :
contextual analysis will help you ~ women don't :
to identify more incisive desired~ know
changes.

U9AID OfFice or Women in DevWopment
The OENEDY9 Project Handout # 18, Page 3



Identifying significant constraints to desired
change is important before considering the
actions you would take to achieve change.

Constraints such as "limited
resources" and "traditions" are
often deadends. meaning that
no project actions to
counteract or neutralize them
are possible. It is important to
be realistic about these when
considering the degree to which
you can mitigate the constraints
to your desired changes.

The actions that you identify should readily
lend themselves to being included as output
objectives in your development strategy.

If you expect to show measurable progress towards meeting your objectlve~ within
the life span of your development activity. you should consider only those aotions
that are manageable. realistic. and sufficient to show appreciable change.

Remember. the purpose of this
analysis is to identify

UUAID ORioe orWomen in DeveIopmenf
The OENE'9Y9 Project Handout # lS. Page 4



Definifions for Project Planning and
Performance Moniforing

Project

Goal

Purpose

Project Outputs

..\ prOject is the sum of alllhl~ actions taken IJ~'

organization m pursuit of a given purpose.

The higher order and lon~er term objective to
the organization's project contrihules.

The highest level objective on which an or~ani

project activities can be expected to have a me
impact durmg the life.of.proJect. A purpose is:

./ withm the manageable in terest of the
organization

./ focus is on results. not action

./ can be measured by performance indica

./ time bound

./ specific

The major accomplishments for which an orga
is willing to assume direct responsibility in its
to achieve the project purpose. They have the
attributes as the purpose.

............................................................................................................_----------------
Project Inputs

Performance Measurement
Indicators

Performance Monitoring
System

OOAID Office or Women in o..&op.nenf
The OENE9Y9 Project

The activities and resources provided to produ
project outputs that in turn contribute to achie
the project purpose.

Criteria for determining and/or assessing prog
the attainment of project outputs.

An institutionalized system for coUecting and
reporting program performance data on a peri
(usuaUy annual) basis.

Handout # 17
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Project Amendment Worksheet
Project: _

I • "I ~ 1 •

~

THEN

.Project Expecfations .

Goal:

I~'at_

IF

Purpose:

Oufpufs:

Inputs:

USAID Office of Women in Development
The GENE9Y9 Project

End-of-Project 9tafus:

Handouf # 18

r'" 1 'I



Force Field Analysis
Worksheet

Stafe the expected objective:

POSITIVE
FORCES

NEGATIVEFORCED

Resources required fo meet the expected objective:

U9A1D Office or Women in OwIlopment
The OENEUY9 Ptoojecf Handouf # 19

(
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Next Steps Plan
Worksheet ~••1:

':..~ .~ .:;';;;;;'- ....

+ Problem/issue

+Objective

Acfions fo be taken by when by whom
••••
••••
.~.•
••••
••••
••••

+

+ Resource~ needed

U9AID Office 01 Women in O"'..opmenf
the OENE9Y9 Project Handout # 20



-"!

Gender [KEY AREA]
[LOCATION]

[DATES]

Feedbacll Form

What I learned most in the workshop is ...

\Vhat I still need to learn more of is ...

\Vhat I will have difficulty in applying is...

l\Iy overall feelings about the workshop are...

If I were asked by a close colleague how I saw this workshop, I would say...

Handout #21
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APPENDIXD

Other Agendas
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1WO DAY WORKSHOP

Day One

Introduction 1112 hours

Setting the Context 1 hour

Introduction to Gender Analysis '12 hour

Gender Analysis: Contextual Analysis % hour

lunch

Contextual Analysis (continued) ? hours...
Gender Analysis: Practical Applications ? hours...

Day Tu.,o

Gender Analysis: Practical Applications (continued) 1 hour

Implementation Planning (including inputs) 3 hours

lunch

Implementation Planning (continued) 1 hour

Next Steps: Personal Action Plans 1 hour

Closing and Feedback % hour

ONE DAY'VORKSHOP

Introduction 1 hour

Setting the Context 1 hour

Gender Analysis: Contextual Analysis 2 hours

lunch

Gender Analysis: Practical Application 3 hours

Implementation Planning 1 hour

Next Steps & Feedback on the Day % hour

100
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ECONOMIC GROWTH

Substitute the following st£'ps when the workshop is focusing on economic
growth.

I5.Post the following Supplemental Overhead #1 (or use flipchart):

Ask participants to reflect upon their own experiences and note down
some impediments they are aware of to this path of encouraging broad
based economic growth.

The U9AID Path

QUMID's fundamental goal ia fa help
individuals in developing nations fo improve
the qualify of' their own bves and share
equitably in fhe benefifs or economic
growth.

f",,,~f"'f. ..tf
fo 8Udl development.

Oupplamental Overhead # 1

Ask for some ideas. Note reilponses on flipchart. Add some of the
following if not mentioned:

./ inappropriate or absent policies

./ absent or weall intermediary institutions

./ political conflict

./ ethnic divisiveness

inadequate education and health services

./ weak and inefficient market structure

102
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wi' poor investments and savings

wi' lac/ling appropriate lechnologies

wi' lac/l ofexperience

./ inability ofsome groups, including women, to obtain
needed credit

Highlight the inability of some groups to olbtain credit and
how attending to gender concerns and issues can help ease
this constraint.

16.Finally, show Supplemental Flipchart #1 or overhead of activities and
actions USAID will support under this priority.

17. In closing this part of the
activ.ity, briefly refer to or
review the key pieces of
postEld flipchart (from
Steps 5-16). Ask for and
respond to questions.

IS. Link. to next session by
explaining that we will be
building upon this
overview of USAID's
strategy and priorities for
development assistance
by examining some of the
correlates related to [KEY
AREA] projects.

19. Close the session.

Econornic Growth

U9AlD wil GUpport•••.~.._....
• .,....,_ , =01

~· ....I_ ..- hI:
<> ...._...- n.-
<> ..".,.....- .....
<> "- .....,.",-
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<> --.............
<> 01 .............-......~.=:--w.............__ ...

• __..-.w~....-. ...-....-i.....
• t , ..............Iod_..........._ a-

• -"', --tW*. ---." .....· ,.....- ",,.,.,,_.•
• ......1.... I 1s,,1od...- --....,-.. ..--", .....-. -.. ........,...".•_,011...-01.-..-......._.......--,......-._.....,......
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THE ENVIRONMENT

Substitute the following steps when the workshop is focusing on the
environment.

15. Post the following Supplemental Overhead #2 (or use flipchart):

Ask participants to reflect upon their own experiences and note down
some impediments they are aware of to this path of encouraging the
environment.

The U9AID Path

~ UUAID will pursue two strategic goals:

o reducing long-term threafs to the global
environment. parficuiarly loss or biodiversity and
climate ch;;;nge; and.

'6 promofing rosfainable eoonornic growth locally.
nafionaDy. and regionally by addressing
environmental. economic. and developmental
practices fhat impede development and are
unsfainab!e.

f",,,!4f,,,~..ff
to euch development.

Ask for some ideas. Note responses on flipchart. Add some of the
following ifnot mentioned:

./ lacll ofeducation (for men and women)

./ antiquated or inappropriate technologies

./ local regulatory environment

./ absence ofeconomic and social incentives to protect
the environment

Highlight the importance of considering gender when
addressing these impediments.
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16.Finally, show Supplemental Flipchart #2 (or overhead) of activities and
actions USAlD will support under this priority:

17.In closing this part of the
activity, briefly refer to or
review the key pieces of
posted flipchart (from
Steps 5-16). Ask for and
respond to questions.

IS.Link to next session by
explaining that we will be
building upon this
overview of USAlD's
strategy and priorities for
development assistance
by examining some of the
correlates related to [KEY
AREA] projects.

19. Close the session.

Environment

U9AID wU aupport country etl'8teglee which Include
a-rnent. end auppori of•••

• 1rnproWle~. 1ndudriII. 8nd nmr.I r-.rtle
~pnotic........_-

• -.. L_ ..-·--.- -...-,.......
• .~~l public poIol.Ilnd IncfilvtIone to protect the

...~.. ttlfOU8h
• _01......_.........,-.....,....
............ 01. , I d _
.........--01 ,.-............................. ,.......
• _01 L ...__ .-..1__

• 8nd 1IlUltlAt.. 1nf_...lloM
• _..--••ut ""-'-"_
--or ......

• ...... _ _ ....... 01 ......
..-......, ! 01;"'-""'- to"'4JPWf
-. riA ..

.;....- .......
• -00 Ind OIl

.-...... 01 .............

.................................. ..........,01"- ...... .........,...............-.......---",_ ..-....._..........
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HEALTH AND POPULATION

Substitute the following steps when the workshop is focusing on health
and population.

I5.Post the following Supplemental Overhead #3 (or use flipchart):

Ask participants to reflect upon their own expenences and note down
some impediments they are aware of to this path of encouraging
improvements in population and health.

I

r
!-

The U9AID Path

Q UOAID's goal in this key area is to contribute to a
cooperative global effort to sfabibe world
population growth and support women's
reproductive rights.••fhis effort should result in a
fofal world population of between 8 bdlion and 9
biJnon by the year 2025, and less fhan 10 biJnon by
the year 2050, with very low growth thereafter.

But. fhera ...

f",,,~f,,,e..ff
fo ouch development.

_CIIloofll_ ..--..n.__"""",,,
Supplemental Ov.rhead # 3

Ask for some ideas. Note responses on flipchart. Add some of the
following if not mentioned:

./ oppression ofwomen and minorities by expanding
populations

lack ofeducation (or significant gender gaps in
education)

antiquated or inappropriate education and economic
framewor/ls resulting from population pressures

HTVIAIDS epidemic
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social and cultural outloolls regarding family
planning

./ social and cultural outloolls that diminish the worth
ofwomen and impede their empowerment

Highlight the crucial role of women (!n.d men in this
priority area and the importance of considering gender
when addressing these impediments.

16. Finally, show Supplemental Flipchart #3 (or overhead) of activities and
actions USAlD will support under this priority:

17.In closing this part of the
activity, briefly refer to or
review the key pieces of
posted flipchart (from
Steps 5-16). Ask for and
r.espond to questions.

IS. Link to next session by
explaining that we will be
building upon this
overview of USAID's
strategy and priorities for
development assistance
by examining some of the
correlates related to [KEY
AREA] projects.

19. Close the session.

Population and Health

U9AID will support•••
+volumary lamSy planning

sycfems

+reproducfive health care
+fhe particular needs of

adolescenfa and young adults
• infant and chid care
+educafion for girls and WOI'l1efl
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Overheads
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I. II' L ~ ..•L . ~

Populafion and Health AA Confexfual Levels Relafed
fo Issues or Gender.
Age. Efhnicify or Race

U9AID will support..•
+voIunfary family planning

systerns

• reproducfive healfh care

+the particular needs or
adolescents and young adulfs

+ infanf and child care

+educafion for girls and wornen

+Culfural
·:-is ~narnic

-:-changes dowly over tirne 
usualy not a direct point of
infervention

+Polifical
-:-may have vested interest in the

status quo
-:-does not represent all

stakeholders

+ LegaVJuridical
-:-is important in policy ana~sis

-:-03n be targeted in policy
dialogue

-:-may be a focus of legal system
reform

_ClIIaool_h-""
"Cl(-"''''S'' OuppIemmai Apchurt II 3
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Contextual Levels Relafed fo
Issues or Gender. Age. &.,~
Efhnicity or Race (2) ......

. ," I

Confextual Levels Relafed to
Issues or Cender. Age. ~
Efhnicify or Race (3) ....

+Insiitutional
·:·ofleo oonirols access to resources
·:·usuafty pOOcy is implemenfed at this

level
.:.can be a d"1reCf intervention point

+ Cornrnunify
·:·is offen the local "gatekeepet'"
·:·inf1uences cultural change
·:·an important point for inforrnafion

gathering

.9rnall Group
·:·oAen an important entry point
·:·can idenfif'y and implement

interventions

·:·is an important farget ror
information

_OlIaod_h--'
.''''-''"'10<1 Supplemental FlpdlQri II 6
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• Household and Family
·:·is criticaly imporlanf lor

gender role analysis

·:·is dynamic and rnulfl
.....ensional

·:·18 an Important target lor
antM'rhation

9uppIemJllfal Rpctwrt II 8
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The U9AiD Path

CU9AID's fundarnental goal is to help
individuals in developing nations to improve
the qualify or their own rIVes and share
equitably in the benefifs or economic
growth.

But. there are

f",,,~f"'f..ff
to euch development.

_CiIIloo~_ ..--..n.............. Supplemental Overhead # I

The UMID Path __

C UOAID will pursue two strategio goals:
o reducing long-term threats fo the global

envil'OflmMf, particularly loss or biodiversify and
climate change: and.

e promoting sustainable economic growth locally.
nafionaDy. and regionally by addressing
environmenfal, economio, and developmenfal
pramices that impede development and are
undainable.

But.......

f""~f,,,(..ff
fo auch development.
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The U9AID Path

~ UDAID's goal in this key area is to confribufe to a
cooperative global efFort to dabi&ze world
populafion growth and wpport women's
reproductive righm•••fhis effort should result in a
fofal world population or befween 8 biitlOn and 9
billion by the year 2025, and less than 10 billion by
the year 2050, with very low growth thereafter.

But. fhere ....

f",,,~f,,,~..tf
to aueh development.

___01_..~

llw_.......... Supplemental Overhead # 3

Gender and ~~
Develop~m~e.;..;;;.nt..:....- ~_

- -
fhe devllloprnenf of fheir societies and economies

8uppl8menfal Ovotheed /I 4
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Atfribufes of Experiential
Learning
./significant learning is acquired through

doing

./Iearning is faciGtated by the learner's active
participation in the learning process

./Iearning involving feelings ~s well as intellect
is the most pervasive and lasting

./in learning, self-evaluation is primary and
evaluation by ofhers is or secondary
importance

_CAoool_ ..--.."'"-- ........ Supplemental Overhead /I 6

"Successful" development is:

• 9U9TAINABLE. If confinues fo beneF'rt the local
community, both women and men, alter fhe
development agency or project has completed its
support and departed f'rom the area. Understanding
social dynamics or the community is key fo
planning for GUsiaiMbifrfy.

• EQUITABLE. If facilitates aCC8S8 fo resources Oy aU
mernbera of the local communify because its the
right thing fo do.

• EFFECTIVE. If achieves development objecfives by
assuring thaf essenfial resources are puf ir. the
hands of those who do the work.-_..- ..~.--........

115

Supplemental Ovllfflead :# e



Challenges &
Responses

-~ .._..--..""' ..............

Sustainable
Develop~m,;"",;;"e....;;.nt............;;.. _

• perrnanenfly enhances fhe capacifg or a moiety to
Improve the quabfg of' life

• is characterized by economio and social growth
thaf•••

0:- doe. not ublt»I tho tho N8OUI'C4MI 01. DOUnfI"J
000 ...... and ..r.aU8l'de tho eoonomo. oulfuNI, end rwflftl
~ronment

000 CfIJaf.~ II'lCOnWe and chaI,. or .nt........
000 I. ruhnc:I brei .....~rc J»O'oy erMrom1ent
-e- build. lndIaenoua lnefifuflona thof ItwoIve and.~ the

citizenry

_Ollloeel_...........Ihe__",...
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9usfainable
Development•••continued

• shiAs U9AlD'; locus from projects to the web of
human relations changed by fhose projecfs

• requires investments in human capital - in the
education. healfh. food security. and well-being of
the population

• challeges fhe stafus quo
• mandates participation

.:. It muaf Involve. respond to, and be accountable to the people
who wlU live IMfh the /'MUte of development .ffort.

.:. It muaf he~ people btild InefitutiOll8 of free dillOOurae and
IncJUllive daaalon-mald~

Partnerships•.•

Supplemental Overhead # 9

• begin with coDaborafion between donors and the
developing nations

• impose certain responsibilities on host gcvernmenfs
. -> e.g.. fOllfertrvllooal empo_rment, partloularly of WClflMlf'lIIIld

membera of m1notlflee, • pert of the development Ff00888

• are slrengfhened by donor coordination
• are reinforced by coordination wifh PVOs, Noos,

universifies, professional and academio groups
• ufilize fhe strengths of multilateral development

banla: and private enterprise
• require local participation. build local capacity and

ernpow...-_.._...........
"'"---...
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UQAID's ApproachE's alnd
Mefhods

• To address the Idevelopment problems oonf'ronfing
peoples in courrfries wher•• UQAID works, if wiD•••

•:- oooperat. oloeely with hoef gonrrvnenfll. Iocaloommunlfllla.
and other donoI8

-:. conolc», how 1IOcla1. eoononio. political. and eulfUl'llI lacfora
aff'aof devalopment and davlllof) sfrafoglM to add,.......
Imped0180fa

.:. m1n1mD proje)fa that operata without regard lor ofhfI,
devlllopm..nt r,rograme or large, ~80ttv ....

-:. Infegratll thfl neede and parflclJlIIIflon of' women IIlI Wltllllll rrlfIn
Info dflvelopm..nf progl'lunll IIIltI Info anftclpated lIOClatal cha~....

•:. 88fa~ah. paradgm of lull par,Kclpatlon. JocaIlnvoIvemenf••nd
umpowarmant

I-.l_"'_"~lIlo __....... Supplemantal Overhead /I 11

Parficipafory Developmenf:~
9fafemenf of Princip~es ~

+U9AID seek~ fo supporf:
+- brood access by people to theil' OOUnfry's

economy and participation in their society's
dedsionmakSng procesces

+- broad fmrfi-"fion by people in defining
developmlWlf priorities and approacthes

+parficipafion describes both the ki~s or
results desired. and fhe way fhaf U9AID
must nurture fhose results

-'-ClIIloe"_"~n.__........
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Principles Qix and Ten AtrI
• To overcome the tendencyof' Pl'Cljecfs mbenefit

only local etrfes. we will use gender analysis: and
techniques for data coIloofion and consensus
building such as participative rural appraisal

• We wiD take the measures necessary to equip
ourselves to make good on these ;»rinciples.... We
wiD Gfrengthen relevant dciJls and apfifudes in our
stafF and confracfors - stronger language and
culfural skills. skills in discerning social processes.
gender Imalysis and other techniques fo 6I'lhance
participation•••

.-

Supplemental Overhead # 13

WID L : fP> GAD

• Women in Development
·:·highlighfed the importance of women's confributions
·:·Iocused only on women
·:·fended foward women-only projects or components

• Gender and Development
·:·evoIved from WID fo include both women and men

o¢> In ....kty, women and men together aupport ram•••nd. In the
growl~ number or f'.....Ie-headed hou8ehoIda. It I. women who do 80

alone

·:·focuseo on the needs of each memb... or the household
·:·fends toward projecfs In which women and men both

participate
__01_..~

1Ilo~"'"
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Gender Analysis

Gender analysis is not a specific
technology.

Rather. it is a way of looking at the
world. a lens that brings into

focus the roles. resources and
responsibilities of women and men
within the system under analysis.

- AruM Rao

UMlDCfIoeol_..--""'"-- ........ OupplemvrhlOverhead # 16

Gender and Project
Analy.=.;si;.;;:;;s _

• WHEN fo analyze gender differences in roles.
consfrainfs an(J opportunities?

In All phases or fhe project cycle:

Supplemental Overilead # 18
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Gender and Development ~
Programming ~

r>WHEN fo analyze gender differences
in roles. consfraints and
opporfunifies'1

~At ALL levels or programming:

~country

~sector

~program

~project

Supplemental Overhead # 17

We Need Data To•••

+challenge assumptions

+describe the current situation

+plan accordingly

+monitor
+make adaptations

+ evaluate

-_.._..~
lllo__........

121
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AHributes of ~
Good Obj~ec..;;:;",.,;fi;.;;...;·v;...,;::e....;::;.s ~_._·'_·w_:"·_~

+in fhe project's manageable
interest

+time-bound

+can be measured (wifh indicafors)

+specific and observable

Supplemental Overhead # 19

Manageable Interest ""

Your project actions
will clearly contribute

fo meefing the development
objecfive(s)~

__01_..~
lht__......
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weak

Meaningful Objectives __

• Objectives should be dated as completed actions

• gelecf strong acfion verbs

,,- built consfnlcted reduced from X fo y~
increased from X it» Y cond ated

It__ insfaned mSJde eradicated u_
~

9TRONG

Supplemental Overhead /I 21

Means of Verification. or•••.__

+How do we get fhe evidence?
<- IMiIabie from normeI eourcea?
<- epeciaI data galhering recpaNd?

+Who will pay 10. H?
+Who will implement if?

+How much data gathering is worthwhile?
+~ RoL.t ct.mb.re

¢'opIi.... Ignorance

¢'proporIionafa 8CCUNCV

__fII_ ....--..
n.__-...
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Project Features

+ Choice or promotion strategy
+Choice of technical package
+Taming and duration or activifies
+ Delivery systems
+ Locaiion or projecf activities o. services
+ Eligibirrfy criteria
• Nature and distribution or benefrfs

Supplemental Overhew! # 23

Hierarchy of Objective~
The Objecfive Tree ~

How'1

••
,....,--------------...,1 ..

•__01_....--"
lho__-",
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The Essential Questions ""

Why?

How?
__.1_.. _

lho ..._ ........

What Else?

Objecfive sfatemenfs fhat answer
By/For Whom?
A good objective requires an
action verb

Supplamental Overhead II 2S

•

Objective frees for
Programs and Projects

Pro....mGoal

Supplemental Overhead /I !28
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Forcefield Analysis

• EfTecfive
performance

.Positive forces

.Negafive forces

+ER'ecfive completion

.First steps

Supplemental Overhead # 'II
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