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“USAID will pay special attention to the role of women. In
much of the world, women and girls are disproportionately
poor, ill, and exploited. Of necessity, the development process
must focus on their social, political, and economic
empowerment. We will integrate the needs and participation
of women into development programs and into the societal
changes those programs are designed to achieve. Women
represent an enormous source of untapped talent, especially
in developing nations. The success of women - as workers,
food producers, health providers and teachers of their
children, as managers of natural resources, and as
participants in a democratic society - is essential to
successful development. A development process that fails to
involve half of society is inherently unsustainable.”

Strategles for Sustainable Development

U.S. Agency for International Development
March 1994
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INTRODUCTION TO THE MANUAL

The publication of this training manual represents in part the “lessons
learned” from the GENESYS Project’s five years of experience in gender and
development training with the United States Agency for International
Development (USAID). Principal among these lessons is that gender and
development training best achieves its institutional capacity-building objectives
when it logically and deliberately links...

v the strategic program goals and objectives of the organization
undergoing the training with its gender and development objectives;

v the purposes and objectives of the development projects that the
organization supports with a time-tested gender analysis method;

v sound development planning processes with the organization’s chosen
planning framework (e.g., the logical framework); and,

v proven and effective analytical techniques with planning,
implementing, monitoring and evaluating development programs and
projects (e.g., force field analysis).

The workshop described in this manual was designed for use in a series of
workshops conducted for USAID contractors in each of four priority areas:
Democracy and Governance, Environment, Economic Growth, and Population
and Health. These workshops aimed at increasing project success -- i.e.,
development characterized as effective, equitable, and sustainable -- by
incorporating gender analysis into development planning, and applying the
results of this analysis to the project cycle -- i.e., logical frameworks, work plans,
and monitoring and evaluation designs. Although written for USAID and its
counterparts, this manual illustrates the universality of the aforementioned
gender and development training principles and is meant to be a dynamic
document. We encourage our readers to “cut and paste” its contents to meet their
specific gender training needs.



HOW TO USE THE MANUAL

This manual provides detailed guidelines for conducting a 3 day workshop on
integrating gender analysis into project planning in the United States Agency for
International Development’s (USAID) key areas of program concentration --
population and health, broad-based economic growth, environment, and
democracy. It may also be used for a one or two day workshop. It is a dynamic
tool, meant to be adapted and changed to fit the needs and experience of
development professionals and the projects being addressed. The manual has
been designed primarily for use by USAID program and project management
staff and counterparts (e.g., contractors, PVO/NGO personnel, and host country
government officials). While it can be used with groups of any size, 25-35 is an
ideal number of participants. The manual presumes that those conducting the
workshop have training and facilitating skills, as well as a grounding in gender
issues. Ideally, a skilled facilitator would co-train with a sectoral gender
specialist to insure coverage of the workshop’s primary training demands --
facilitation, gender issues, and technical expertise.

Workshops based on this manual will increase participants' awareness of the
importance of considering gender in planning and implementing projects, and
provide a tooi for conducting such analyses.

The training manual designers initially considered developing four manuals
--treating each of USAID’s four key areas of program concentration separately;
but, as the manuals would share much common content, they decided to develop
this one "standard" manual and include guidelines and hints for adapting it to fit
each of the four!. The following ideas will h¢') you to effectively use this manual
to plan and facilitate tailored workshops.

Pre-Training Design Checklist

Review the manual to see what is included.

Carefully read the workshop objectives on page 11.
Determine potential participants' needs related to gender and
[KEY AREA].

v Collaborate with others to plan the workshop.

v Determine whether a 3, 2, or 1 day workshop is feasible and
needed. (Consider experience of participants with gender issues,
particularly as they relate to this priority area; time available;
and participants' other responsibilities.)

SS S

! The term [KEY AREA] ie used throughout to indicate where trainers should insert references to program
concentration. A fifth key area, Human Capacity Building, had not been defined when the manual was

designed.



Decide what sessions to include.

Determine dates.

Identify appropriate facilities for holding workshop.
Proceed with logistics such as inviting participants.
Select projects to be used as cases in the workshop.

Invite representatives of selected projects to prepare brief
presentations. Provide necessary guidelines.

RN N NN

As your overview of the manual will reveal, it provides detailed guidelines for
each session as well as information on:
WORKSHOP METHODOLOGY
ROLE OF A FACILITATOR
FACILITATION HINTS
WORKSHOP SET-UP
KEY INFORMATION AND USE OF VISUAL AIDS
PRE-WORKSHOP BACKGROUND MATERIALS

SELECTING PROJECTS

ADAPTING THE WORKSHOP

WORKSHOP METHODOLOGY

Following principles of "participation", the workshop combines information
presentation with experiential approaches to learning. Workshop designers have
opted for interaction over presentation in areas where participants have relevant
experience to contribute. Such a workshop approach will help to strengthen
participant ownership of these constructs, strategies, and methods.

The manual reflects an experientiai learning model which enables
participants to draw heavily upon their own experience and expertise. This
model enables participants to experience that which is to be learned, reflect on
their learning, generalize, and apply the learning to other situations. This
approach to learning is used because research has shown it to be an effective
method for adult learning. Explain the experiential learning cycle to the
participants if necessary, and particularly if they are accustomed to less learner-
centered methods.

ROLE OF A FACILITATOR

A facilitator is not a lecturer. Rather, a facilitator helps to move along a
learning process whereby participants interact with each other, gain new




information, and build upon their experience. The facilitator at times presents
new information, but his or her key role is to help the group experience and learn
together. Explain the role of the facilitator to the group if this concept is new.

A good facilitator. . .

v
v
v

DN

N S S S

Keeps the group focused on task and process
Remains neutral

Is an informed guide helping the group to chart its course and
accomplish its goals

Listens more than talks

Encourages everyone to participate while remembering that

individuals participate in different ways. Some may talk only in small
groups, but are still participating. Others may wish to talk constantly

and may be contributing little

Protects members of the group from attack by others
Helps keep group within time constraints

Energizes a group or slows it down, as needed

Recaps, occasionally, what has happened in the workshop and helps
group to make connections between the sessions

More Facilitation Hints. ..

Don't do the group's work. Learning is more effective and lasting if the
individuals and small groups discover on their own.

Spend sufficient time with each group during small group work to be -
certain they have grasped the tasks and concepts supporting it.

Be alert to signs of confusion (asking neighbors questions, puzzled or
frustrated looks, resistance, etc.).

If several individuals or groups are having trouble, review portions of
the workshop which are causing confusion.

Ask frequently if there are questions. Sometimes the session
specifically suggests asking if there are questions, but you should ask
even if the session doesn't specify doing so.

When you DO ask a question, allow group members time to think
before answering. To make sure you allow time, silently slowly count
to 10. Silence may seem uncomfortable, but is essential if you want
thoughtful answers. It also sends the message to group members that
you really ARE interested in their responses.



< Don't feel you must be the expert. Remind the group and yourself that
you are a facilitator. Remind them (and perhaps yourself) of THEIR
expertise and experience. One way to do this is to toss questions back
to them. Such as, "That's an interesting question, Linda. What do you
think, Jacob?"

2 Take at least two 15-20 minute breaks, one in the afternoon and one in
the morning. Suggest short "stretch breaks" as needed.

< Be flexible. This manual is intended to guide, not dictate. Times of the
sessions as well as depth and breadth of content should remain flexible.
If participants are already familiar with aspects of the workshop,
eliminate those aspects, or simply review them. Use your judgment,
too, and your perceptions of the group's energy, interest, and
comprehension to decide when to lengthen or shorten sessions.

< Finally, relax and enjoy the workshop!

WORKSHOP SET-UP

If possible, avoid having chairs in rows and hold the workshop in a place
which allows participants to sit at several small tables, or in a horseshoe or semi-
circle arrangement. This will encourage interaction and ease group break-out
sessions.

The following materials should be supplied for all sessions. They are not
listed repeatedly under each session's MATERIALS section:

v markers

flip chart pads

tape

flip chart easels (one for each prospective work group, if possible)

S S SS

overhead projector (if using transparencies; the workshop can also be
done using only flip chart paper and markers)

KEY INFORMATION AND USE OF VISUAL AIDS

In most session guidelines, some information will be recommended for the
prepared flip chart (so that facilitators and participants can refer to it
throughout the workshop); whereas other prepared informatior may be posted on
flip chart paper OR presented in an overhead, according to the facilitator's style.
Throughout this manual, prepared flip charts are shown in portrait format, with
overheads in landscape. A packet of prepared flip chart masters is included as
Appendix A; overhead transparencies are included as Appendix B; and handouts,
forms and worksheets in Appendix C. The flip charts and overheads are meant




to convey the necessary information in the least amount of space. Therefore,
facilitators are encouraged to simplify and adapt them to their needs.

Within most session guidelines, some information is highlighted in bold
italics. This information is important for workshop content or process and
should be written on flip chart paper.

If gioup task instructions are written on flip chart paper, they can be posted
throughout the session for reference. Also, any visuals which integrate several
sessions or will be referred to throughout the workshop, such as "USAID's
Approach to Development" (Session II), "Contextual Analysis Summary Sheet"
(Session V), should also appear on flip charts so that they, too, can remain
posted.

PRE-WORKSHOP BACKGROUND MATERIALS

Prior to the workshop, each participant should receive the following
articles/papers with a suggestion that he/she read them in preparation for the
workshop. This will save time as session guidelines presume participants have
done some background reading.

For Workshops on ALL Key Areas

USAID. Strategies for Sustainable Development. Washington, DC:
USAID, (March 1994)

Atwood, J. Brian. Statement of Principles on Participatory
Development. Washington, DC: USAID, (November 1993)

USAID. Gender and Development. Office of Women in
Development. Washington, DC: USAID. (September 1994)

USAID. Implementation Guidelines. . Washington, DC: USAID,
May 1994)
USAID. Addressing the Needs of Women and Girls: Highlights of

USAID’s Approach. Office of Women in Development.
Washington, DC: USAID. {July 1994)

Democracy and Governance

Goodin, J. Democratic Revolution or Revolutionary Democracy?: A
review of current thinking. Washington, DC: USAID.
(November 1993)

USAID. Implementation Guidelines, Technical Annex C;
Democracy. Washington, DC: USAID. (July 1994)



Environment

USAID. Implementation Guidelines, Technical Annex B:
Environment. Washington, DC: USAID. (July 1994)

Economic Growth

USAID. Implementation Guidelines, Technical Annex D; Economic
Growth. Washington, DC: USAID. (July 1994)

Population and Health

USAID. Implementation Guidelines, Technical Annex A:

Population Health and Nutrition -- Enabling Informed
Choices and Effective Action. Washington, DC: USAID.

(July 1994)
These articles and papers are available upon request from:

Office of Women in Development
Bureau for Global Programs, Field Support and Research
USAID
Room 714, SA-18
Washington, D.C. 20523-1816
Telephone: 703-875-4668
Fax: 703-875-4633

If the facilitator is not familiar with USAID's [KEY AREA] strategy and
USAID's approach to gender and development, he/she should read these, and
additional materials, to provide sufficient background for facilitating the
workshop.

GUIDELINES FOR SELECTING PROJECTS

Participants will be applying their gender analysis learning to real projects
represented by the workshop participants. As such, it is crucial to the success of
the workshop that participants send ahead documentation for projects that are
currently part of their “in-basket” -- i.e., those they are working on regardless of
their stage in the project cycle. In the invitation letter to the workshop,
participants should be instructed to do this. Project papers, project. logical
frameworks, annual work plans, relevant scopes of work, and monitoring and
evaluation designs are all important. Financial information, delicate as it is,
should be left at "home," but all other relevant information should be brought
along. If several participants are from the same project team, ask them to get
together before the workshop and decide what documentation they’ll send, and
who will send it.




ADAPTING THE WORKSHOP

USAID's Four Priority Areas

Workshop sessions marked with a 3€ require some adaptation, usually
minimal, to fit the priority area being addressed. As you are reading through an
activity in planning for your workshop, you will occasionally see [KEY AREA]
inserted in the text. This is a cue to insert the title of the program concentration
area you are addressing. Often, by substituting small changes in the wording, a
given activity can be used for any of the four workshops.

Alternative Agendas

The workshop, as presented in this manual, will take approximately 18-19
hours (depending on group size and experience), not including lunch and breaks,
or 2% to 3 days. The following suggested agenda may help you adapt the manual
to design a workshop which fits your participants' needs.

By excluding certain sessions, however, the workshop could be adapted to a
one or two day schedule. The shorter versions may not be as effective as the full
workshop, but circumstances such as time constraints or prior experience with
the topic may necessitate a shorter duration. Please see Appendix D for
examples of these schedules.

THREE DAY WORKSHOP

Day One:

Introduction to the Workshop 1% hours
break

Setting the Context 1  hour

Determining Correlates to USAID's Key Areas 2 hour

Introduction to Gender Analysis:

WID’s Historical Path in USAID 2 hour
lunch

Gender Analysis:

Contextual Analysis of Gender

and Social and Economic Issues 3  hours

Day Two:

Gender Analysis: Practical Applications 3% hours
lunch

Implementation Planning: Part I 3-4 hours




Day Three:
Implementation Planning: Part II

Determining Inputs

Next Steps: Personal Action Plans
Workshop Closing and Feedback

1'2-2 hours

12 hours
lunch

1 hour

%2 hour



<SESSION I
INTRODUCTION TO THE WORKSHOP

PURPOSE

To introduce participants to the workshop and each other and allow them
to express their expectations; review workshop goal, objectives and norms;
and set workshop agenda.

MATERIALS
Handouts: Workshop Objectives
Project Packets (relevant, condensed project information)
Prepared flip chart paper or transparencies (see Steps 7, 8, & 9)
PREPARATION
Duplicate handouts (one per participant)
Prepare newsprint or transparencies (see Steps 7, 8, & 9)

TIME
1 1/2 hours
FACILITATOR NOTE: Prior to the workshop, facllitators and: workshop
organizers should select 2 or 3 projects which will be used instead of case
studies throughout the workshop. ~See GUIDELINES FOR SELECTING
PROJECTS on page 7 of this manual. |
PROCESS

1. Welcome participants to the workshop and explain the purpose. Also
explain your role -- the role of the facilitator -- if necessary (see page 3).

2. Next, ask participants to think about two things. First, what
contributions they can make to the workshop in terms of their
interests, experience, and expertise. Ask, secondly, what they expect
from this workshop. Ask them to briefly note their thoughts on these
points. Allow 5 minutes.

3. Next, ask them to form pairs and interview one another about what
they have written. Explain that at the end of 10 minutes they will be
asked to give a 2-minute introduction of their partner stating one
special contribution their partner brings to the workshop and the
partner’'s expectations.

11
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. After 10 minutes, ask for volunteer pairs to introduce each other,
noting expectations on a flip chart (don't repeat expectations, just
denote with a check mark.) Keep this session moving quickiy and
remind the group about time if individuals exceed 2 minutes.

. Review and comment on expectations, noting the ones which may
reasonably be met through the workshop and those which will not.

Explain why/why not.

. Use the group's expectations to introduce workshop objectives, pointing
out similarities. Explain that the objectives explain the WHY of this

workshop.

. Objectives should be
posted (Flip chart #1)
so that participants
may refer to them
throughout the
workshop (and either
included in a
participant notebook
or distributed as a
handout).

. At this point speak
briefly about the
learning methodology
used in the workshop
-- the HOW of the
workshop. Explain
that just as part of the
workshop content
focuses on the
importance of
participation for
sustainable
development, the
workshop itself will be
as participatory as
possible, drawing

Workshop
objectives

Goal

Develop fechnical ekills fo the full
irﬂl::nﬁonofgmdar'fmin
davelopment concern: .xto fKEY AREA]

programe and projects

Objectives

The workchop will provide opportunifies for
analysio-based training snd i in

planning, mmgemn:?mdadniniﬂmﬁonaf
projects to...

v improve partici ' undersfanding of the
effocts of differences on the design
and debvery of [KEY AREA] programe and
projects

< enable parficipants o include gender-
sendifive objecfives in planning, managing
and evaluafing programs and projects; and

v produce work for implamenting the
objectives of their programs and projecis

Fwre el Ripchart # 1

upon participants' experience. The workshop requires active
participation and working together in the "learning by doing" process.
Mention that experiential adult learning methodology will be used

throughout the workshop. Post and briefly explain the Experiential
Learning Model (see Overhead #1). Highlighting the importance of

12




participant experience in this model and how the workshop activities will
help to draw out and build upon such experience.

S Ovehond # 1

9. Post and explain the suggested norms (see Overhead #2) as operating
guidelines for the workshop:

Ask: Does everyone understand the norms? Does anyone wish to add
another? Is there consensus about following them?

WORKSHOP NORMS

$Attendance at all sessions

4 8tart/end all sessions on time
#Active parficipation by all

40ne person speaks at a time
4Mutual respect for others' ideas
©Have fun whie working

®No emoking

T Overhead # 2

13



10.Post the WORKSHOP LOGIC MAP (see Overhead #3), which provides
an overview of the workshop. Explain it with the following points:

v Begin with a short overview of USAID's current policy, strategy
and thinking about [KEY AREA], building upon your pre-
workshop reading.

v Next, we'll look at the history and current status of gender
analysis in development.

Workshop Logic Map

m&t‘" Overhead # 3

v We will use a practice case to learn about a gender analysis tool
for identifying gender issues and arriving at some conclusions
about them.

v Then we will explore your projects using the gender analysis tool
to draw conclusions and make recommendations about how to
integrate gender issues.

v Finally, we will review aspects of the project and program
planning process in light of gender analysis.

v The workshop will close with planning for next steps to help
ensure application of learning from this workshop in your
individual work situations.

11. Ask for and respond to questions.

12.Close the session.

14



<SESSION I1
SETTING THE WORKSHOP CONTEXT

PURPOSE
To establish the conceptual and contextual framework for the workshop.
MATERIALS

Prepared flip chart paper or transparencies (see Steps 5, 6, 8, 11, 13, 15, &
16)

PREPARATION

Prepare flip charts and/or transparencies
TIME

1 hour
PROCESS

1. Introduce the session by explaining purpose. Mention that the session
will build upon the pre-workshop background materials participants
were asked to read, and that participants seeking further background
for this session should refer to that reading.

Explain that the session will provide information and opportunity for
reflection on gender as a key construct related to USAID's strategies for
sustainable and participatory development.

2. Ask participants to think about their roles as related to USAID, and
ask themselves how they can be change agents in terms of
incorporating gender as a key construct into USAID's [KEY ARFA]
efforts? Ask them to note their thoughts.

Then ask them to briefly discuss their ideas with a neighbor. (Allow 5
minutes for reflection and discussion)

FACILITATOR NOTE: This brief activity can serve as an lnformal prctcst” to
help gauge the effectiveness of the workshop If s0, this same qucstlon
should be asked at the end of the- workshop to see If partlclpants hava
changed their perceptions of themselves as changa agents.

3. After 5 minutes, ask if someone will comment on her/his role as a
change agent. After a few have commented, point out that there are
many ways that USAID staff and cooperators can be effective change
agents and that such energy is needed, particularly to meet challenges
which may arise related to USAID's four key program areas of

15



Democracy and Governance,
The Environment,
Economic Growth, and
Population and Health

4. Next, ask participants to list threats or challenges to these areas, based
on their experience and knowledge. Note responses on a flipchart. Add
some of the following, if not mentioned by participants:

X continuing poverty

X unsustainable economic growth
hunger and malnutrition
population growth

rapid urbanization

disease

x X X X X

environmental degradation

X absence of democracy

5. Explain that as USAID
approaches development
assistance in the four
key areas, the Agency

Approaching

has adopted strategies Developm ent
which will help to NN
respond to these 8ustainable
ch allenges. Development
Post the information on Partnerships lmeg:an:iul’w:rt?or::ch“
Flipchart #2. (Keep L\\ k—\.»\_/‘/‘/
flipchart paper posted 5 &:",::m,‘.’, 3
throughout workshop for ] Economic Orowih
participants to refer to.) Population and Health
Also post three blank pieces
of flipchart paper Q &
containing the following INCREASED
headings: Partnerships, ' PARTICIPATION
Sustainable %
Development, Integrated .
Approaches and . More
Methods. Empowered Women
6. Point out that USAID's e W P e
strategy for The GGNEGYS Projent N Flipchart # 2

16



development employs certain methodologies:

v sustainable development,
v’ partnerships, and

v integrated approaches and methods.

Ask participants to first consider the strategy of SUSTAINABLE
DEVELOPMENT. Post the following on flipchart or overhead and
read:

USAID sees sustainable development as permanently enhancing
the capacity of a society to improve the quality of life.

Ask them what they think would characterize such sustainable
development? (Record their responses on the appropriately titled
flipchart, without repeating what participants have already
mentioned.)

Add the following points, if not mentioned:

SUSTAINABLE DEVELOPMENT is characterized by economic
and social growth that. .

v does not exhaust the resources of a host country

v respects and safeguards the economic, cultural, or natural
environment

v’ creates many incomes and chains of enterprises; and

v’ builds indigenous institutions that involve and empower
the citizenry

v isdefined by attitude and outlook, as well as tangible
achievements

v requires participation

. Ask participants what the construct of PARTNERSHIPS IN
DEVELOPMENT means to them. Record their responses on flipchart
paper.

Add the following if not mentioned by participants:
PARTNERSHIPS. ..
v’ begin with collaboration between donors and host nations
v~ are strengthened by donor coordination

v are reinforced by PVOs, NGOs, universities, professional
and academic groups and training organizations

17



v utilize strengths of multilateral development banks and
international financial institutions

v’ help to form the basis for ownership and participation of
women as well as men which is the foundation of sustainable
development

v require local participation, build local capacity, and
empower women as well as men
8. Finally, explain that USAID will be using INTEGRATED
APPROACHES AND METHODS to address the totality of development
problems confronting development partners. Ask participants what
some of these approaches and methods might be.

Add the following if participants do not mention:

v’ cooperate closely with host governments, local
commaunities and other donors

v~ consider how social, economic, political, and cultural
factors combine to impede development and identify root
causes and remedies that will address them

v’ minimize projects that operate without regard for other
development programs or larger objectives

v integrate the needs and participation of women into
development programs and into the societal changes those
programs are designed to achieve

v establish a paradigm of full participation, local
involvement, and empowerment

Explain, and show on Overhead #4, or flipchart:
9. Mention that part of

USAID's strategy also
includes changes in

Measuring Results ,
the way it evaluates

# The success of foreigh assistance is defermined by the success of
ie impact on developing nafions projects. Increasingly
# USAID will agk how projects aotually affect the way USAID will be
people kve. This demanding process... focusing on
+ will ask how projecis and programs achieve disorete, . g
agreed objectives monitoring and
>wil§ distinguishing self-sustainin i
looo:mplhl':mh fg‘:n ophunn‘ .'-:u ones s eva}uaung how
0&:&« people fo work as a feam in designing, projects affect
implementing, and evaluating projecis and programs people's lives --
# demands communication and cooperation, especially with .
e izans of deveioping oounmiza, T *ePecl requiring a more
open-ended and
Em-:‘::uw 7y demandmg

18



monitoring and evaluation process.

10.Point to PARTICIPATION on the chart from Step 5 and remind the
group that all three aspects of strategy (partnerships, sustainable
development, and integrated approaches and methods) as well as the
changing approaches to measuring results require PARTICIPATION.

v Point out that participation describes both the KINDS OF
RESULTS DESIRED, and the WAYS USAID MUST NURTURE
THOSE RESULTS.
11.Post Overhead #5 (or post on flipchart) the following Guiding Principles
of Participatory Development.

Participatory Development:
Guiding Principles

Fopiemt- el Overhead # 5

Refer participants to the pre-workshop reading, "Statement of Principles
on Participatory Development" and briefly explain the posted chart using
the following points:

v Participation builds from the ground, or local, level. This chart
illustrates the principles which underlie USAID's approach to
increasing participation, and thus strengthening the development

process. ,
v Explain the 10 principles using the following points:
1. consult with affected populations seeking their representation
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2. seek to understand what is already happening while still
supporting new ideas; recognize local priorities while
honoring USAID's priorities

3. consult more widely with experts as well as with
organizations representing various interests

4. develop mechanisms for hearing more directly from affected
populations

5. support and strengthen capacity of poor to sustain the
development process

6. overcome the tendency of projects to benefit only local elites
7. allow local reality, rather than procedures, to drive programs

8. focus on results experienced by real people rather than
merely tracking material inputs to projects and adherence to
procedures

9. practice a respectful partnership with indigenous and U.S. or
international private voluntary organizations

10.take measures necessary to equip USAID to make good on
above principles
12. Highlight points 6 and 10 which specifically mandate addressing
women and gender analysis. (Other points strongly imply that women
need to be included more as contributors to, beneficiaries of, and
participants in the development process -- and these, too, can be
highlighted.)

< Point 6: To overcome the tendency of projects to benefit only
local elites, we will use gender analysis and techniques for data
collection and consensus building such as participatory rural
appraisal (PRA).

< Point 10: We will take the measures necessary to equip
ourselves to make good on these principles... We will strengthen
relevant skills and aptitudes in our staff and contractors -- stronger
language and cultural skills, skills in discerning social processes,
gender analysis and other techniques to enhance participation.

Note that through these principles the Agency is specifically indicating
a need for gender analysis for staff and contractors. Therefore this
workshop responds to the mandate inherent in both points 6 and 10.

13.Refer back to the chart in Step 5 and, using a brightly colored marker,
highlight the [KEY AREA] reminding the group that this workshop will
focus on technical skills needed to support the full integration of gender
and WID concerns into [KEY AREA] programs and projects.
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Point out that the [KEY AREA] calls for...

<+ USAID to focus its experience, skills, and resources explicitly
to...

» (Democracy and Governance)... help promote and consolidate
democracy.

* (Environment)... reduce long-term threats to the global
environment and promote sustainable economic growth by
addressing environmental and economic practices.

* (Economic Growth)... encourage broad-based economic growth.

» (Population and Health)... stabilize world population growth and
protect human health.

Also point out that USAID is supporting this priority because it sees...

< (Democracy and Governance)... democracy as desirable as an end
in itself, and because it is critical in promoting sustainable
development.

¢ (Environment)... that environmental problems increasingly
threaten the economic and political interests of the U.S. and the
world at large.

% (Economic Growth)... that economic stagnation affects many
areas of sustainable development by feeding political instability;
causing environmental degradation; and contributing to poor
health, high population, and perpetual lack of food security.

» (Population and Health)...that rapid population growth and poor
health exacerbate those conditions which play critical roles in
keeping nations poor.

14.Refer back to the chart from Step 5 and point out that the participation
of women as well as men is essential for [KEY AREA], as well as for the
three aspects of USAID's strategy for development assistance --
partnerships, sustainable development, and integrated approaches and
methods.

FACILITATOR'S NOTE. Steps 15 & 16 pcrtain to dcmocracy and govcrnancc
and caniot be easily transformed See Appendlx E for 5ubstltution5 to use
with workshops related to gender and cconomic growth thc environmont and
population and health. - ‘ RN
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15.Post Overhead #6, or use flipchart:

Ask participants to reflect upon their own experiences and note the
impediments they are aware of to this path of promoting democratic
societies. (5 minutes).

The USAID Path

@ All sustainabla democracies share cerfain
fundamental characterisfics: respect for human and
civil rights, peaceful competition for political power,
free and fair elections, respect for the rule of law,
accountable government and an environment that
encourages parficipafion by all sectors of the

population.
But, there are
impediments
to the development of these characteristica
YD Chs f o Dk Overhaad # 6

Ask for some ideas. Note responses on flipchart. Add some of the
following if not mentioned:

v

AR

D Y Y W N N N N N

corruption
absent or weak intermediary institutions

disenfranchisement of women, indigenous peoples, and
minorities

ethnic divisiveness

hypernationalism

absence of national charters

tainted electoral politics

non-existent or weak political parties
human rights abuses

misperceptions about democracies

lack of experience
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v over-centralization
v human rights abuses

Highlight the disenfranchisement of women, indigenous
peoples, and minorities and how attending to gender
concerns and issues can help ease this constraint.

16.Finally, show Flipchart #3 (or overhead) of activities and actions
USAID will support under this priority.

17.In closing this part
of the activity,
briefly refer to or
review the key
pieces of posted Democracg
flipchart (from ~
Steps 5-16). Ask for .
and respond to USAID will SUPPOI’*...
questions. ¢ conefitutional machanisme
18.Link to r‘le).(t session : m:lu clocted logsiaturcs
by explaining that ¢ local governmant entifien
we will be building ¢ credible and effective elections
upon this overview ¢ local, national, regional, and inferational
of USAID's strategy organizations that profact human Aghts '
and priorities for ® Ide i, pofioel sl worer's
development indigenous NGOs
assistance by ¢ political partiee and other national mechanieme of
examining some of polifical exprescion
4 independent media outlets
the correlates ¢ improved civil-military relations
related to [KEY ¢ institutions and organizations that increase
AREA] projects. government responeiveness and accountability
. 4 oducational efforta for children and adulis
19.Close the session.
ol b Flipchart # 3

23



$<SESSION III

DETERMINING CORRELATES TO USAID'S
PRIORITY AREAS

PURPOSE:
To determine priorities among correlates related to [KEY AREA] projects.
MATERIALS:
Set of correlates, one per participant (see Appendix C, Handouts #1 - #4,
for sets)
PREPARATION:

Make copies of "Correlates to [KEY AREA]” (one per participant) -- cut into
strips, creating a set. Bind with a rubber band or paper clip. Make one
set per participant.

TIME:
30 minutes
PROCESS:

1. Open session by explaining purpose and linking it to the previous
session on setting the context.

2. Distribute the correlates handout and ask each person to individually
review the strips, eliminating those correlates from the set which, in
their opinion, are the least relevant to achieving their [KEY AREA]
objectives.

Allow 5 minutes for this task.

3. Next, explain that participants will be working in small groups to agree
on the 6 most relevant correlates for achieving their [KEY AREA]
objectives. '

Divide participants into groups of 5-6. Explain that they will have 20
minutes to reach consensus on their task of deciding the 6 most
relevant correlates.

Distribute a long piece of tape to which they can attach their correlates,
once they have agreed on the 6 most significant.

4. After 20 minutes, ask each group to post and explain their list, and
why they decided as they did. Each report should be 5 minutes or less.

After each has presented, ask for others to comment.
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Also ask the groups what was easy or hard about the task of arriving at
consensus, and why.

. Close this session by pointing out the importance of checking with
those who are involved in a project and those who will be affected by its
outcomes, as well as those with whom we will be working. We must
constantly check our assumptions.

Point out that the gender analysis tool which we will be learning to use
in this workshop provides a framework for asking some important
questions (checking our assumptions) regarding gender in [KEY AREA]
projects.
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<SESSION IV

INTRODUCTION TO GENDER ANALYSIS: WID'S
HISTORICAL PATH IN USAID

PURPOSE

To illustrate how gender and development and gender analysis have
evolved out of WID.

MATERIALS

Prepared newsprint (see Step 3)

Transparencies (see Step 3)

Handouts (see PREPARATION)
PREPARATION

Prepare flip charts
Assemble transparencies
Copy Handouts (or refer to handouts in participant manual)
% Gender and Development Definitions, Appendix C, Handout #5
< TJSAID and Gender: Key Dates, Appendix C, Handout #6
% Features of Current Legislation, Appendix C, Handout #7
TIME '
30 minutes
PROCESS

1. Introduce session by mentioning that earlier sessions focused on
USAID priorities to help develop the context for the workshop. Recall
particularly the sessions focusing on [KEY AREA]. Explain that this
session, too, focuses on context, but in terms of gender.

Explain that this session will briefly review the history of WID within
USAID.

2. Begin by asking participants to write down what comes to mind when
they think about the term "WID." (Allow 2-3 minutes)

Next, ask them to write down what comes to mind with the term
"gender." (allow 2-3 minutes)

Record their responses on a piece of flip chart paper with two columns.
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3. Post the following definitions and description of gender and

development, Flipcharts #4 - #7.

Women in
Development

“The ecsence of a Women in
Davelopment approach ie to acoeriain
what women actfually want and do
within a cociety and provide them
with opporfunities and skille and
regources fo enhance that
parficipution.... [T]he WID gira mg
recfs on oroaﬁm more rational
evenhanded planning which fakes info
acocount the gex diviion of lebor, fair
refume for labor, and the equitable
infusion of new opporiunities and
recources fo all members of a given
ocommunify.”

WID and GAD:
What's the Difference

Although the crifical distinotion between sex

distinotion batween Women in Development
&Do,kzd Oender and Development (GAD) is

wiD

The WID approach...is based on the
underkjing rationals that development

prooesses would prooeed muoh better if
women were fully in od into them

(instead of baing left {0 use their Hime
‘unproductively’).
03D

in coniract, the GAD approach mainfsing thai
fo foous on women in isolation is fo ignore
the real problem, which remaing their

Kathleen Staudt subordinate status fo men.
Wonu_m: Fom_ign Assistance and Advocacy Oaroline 0.4, Moser
Administration Oder plming
ey Ot Fipchert # 4 et g I Damtgmmt Fipohert # 6
Gender and The Gender Dimension
Development of Development

"Iundenhndfhooomopfofgmdorh
fem of cooially acoribed roles
n fionchipe betwsen men and
womaen, which are defermined not by
biology but by the soocial, polifical and
learmed and g oan shapge over
rme
fime. It i the analysis of these roles
and relafionchipe which shows the
imbalances in power, wealth and
worldoad between women and men,
and it is this analycis which may then
lead fo the pocgi lnandmonﬁly

of change.”
=~ Jan Sead

[ Y —
oo SCASEV Pougant

Fipchert # 6

¢ s shout both.what men and women do

@ Looks at the impact of development on buth men
and women, and their impect on developraent

& Sesks #0 see that both men and women
pmmdhmﬂmtmmm

mmbobwdndh

dudopnm.hnmndnmlg

& Sesks #o understand the root causes of gender
inequally end addresses itseif fo these couses

& Emphasizes gander relelionships and foouses on
the reduction of dieparities

& Emphasizes aquality of benefit and conirol

© Ranognizes the nead fo look st equity of impaot

@& Kot conoerned with women per se, but with
mmamumd
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4. Explain that these definitions are not the final word, but represent
current thinking about WID and GENDER. With the participants,
compare the group-generated ideas about WID and GENDER with
these definitions.

Look for similarities and differences. Comment on these.

FACILITATOR NOTE: The flipcharts above could be given as handouts.

5. Refer participants to handouts on "USAID and Gender: Key Dates"
and "Features of Current Legislation" and point out that USAID has
taken a progressively more inclusive view and developed more active
strategies to insure that gender is included in all aspects of
development work.

6. Close this session and make a transition to the next by explaining that
because the concept of gender focuses on the socially defined
characteristics of men and women in particular situations in terms of
the tasks they do and the results of these tasks, it has required a new
way of looking at the world. This "lens" is GENDER ANALYSIS.
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3<SESSION V

GENDER ANALYSIS — CONTEXTUAL ANALYSIS OF
GENDER AND SOCIAL AND ECONOMIC ISSUES

PURPOSE
To introduce and practice a gender analysis tool.

MATERIALS
Set of contextual gender analysis worksheets (see Appendix C, Handouts
#8 - #15)

Tips for Conducting Contextual Gender Analysis (see Appendix C,
Handout #16)

Flip charts or transparencies (see Steps 5,6, & 8)
Pre-workshop reading: Gender and Development
PREPARATION
Make copies of the contextual gender analysis worksheets (one set per
participant)
Make copies of Tips for Conducting Contextual Gender Analysis (one per
participant)
Prepare flip charts
Prepare transparencies (if used)

Prepare a wall chart-size version of the contextual gender analysis
summary sheet (Appendix C, Handout #8) by posting four sheets of flip
chart paper on the wall prior to the session. Place it where it can easily be
seen by all participants. '

Make flip chart-sized copy of the model of Contextual Analysis of Gender
and Social and Economic Issues (see Step 8, Overhead #9)

Case study (Babundadzi, available on request from the USAID Office of
Women in Development). Ideally, the case should be provided to
participants in their pre-workshop reading packet. If this is not possible,
it can be read over the lunch break.

TIME

3 hours (This is a long session, so be sure to take one or two breaks where
they best fit or as needed.)

PROCESS
1. Introduce the session by explaining the purpose.

Previous Page Blank .



Building on the previous session, remind participants that GENDER
ANALYSIS. ..

v has become commonly accepted to analyze roles and to apply
that analysis to decisions about programs, policies and
projects.

v IS NOT a specific technology, but is a way of looking at the
world

v IS alens that brings into focus the roles, resources, and
responsibilities of WOMEN and MEN within the system
under analysis.

Gender analysis and the tools which have been developed to do such an
analysis provide valuable input to planning for sustainable
development.

. ASK the group: Accepting that gender analysis is important...

WHEN, in the project cycle, should we analyze gender differences in
roles, constraints, and opportunities?

Respond to participants' responses -- note on flip chart if you wish --
helping them to see the importance of such analysis...

At ALL phases of the project cycle — in planning, implementation,
and monitoring and evaluation.

If they haven't listed the following, point out that examples of when to
use‘in [KEY AREA] projects would include:

¢ documents such as requests for proposals, scopes of work,
indefinite quantity contracts, training, monitoring and
evaluation plans, and annual work plans

. ASK: WHERE in development programming, should such analysis
occux?

Again, respond to their comments helping them to see that such
analysis should occur at...

the country, sector, program, and project levels of activity.
Point out that with [KEY AREA]

< Gender should be included as a key construct in the core
analytical and strategic planning stages of all [KEY AREA]
undertakings.

v A cross-section of local women and women's groups should be
included in all stages of design, implementation, and
evaluation of those undertakings.
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4. ASK: WHY do we need the data which gender analysis can provide?

Respond to their ideas and add the following points if they do not
include them:

challenge assumptions

describe the current situation

plan accordingly

monitor

make adaptations

evaluate

Again, specifically in terms of [KEY AREA], point out the following
consequences if gender is excluded from the analysis and resulting
program:

SSNSNSSKSS

v women will inevitably be omitted from mainstream project
and program activity

v women will end up being ignored or relegated to an "add-on"
activity

v because projects and programs don't take advantage of

women's participation and contributions, development will
suffer

5. In summary response to the question "Why?" -- post Overhead #7:

Why Bother?

“For the simple reason that it makes sense.
Development projects that ignore 50
percent of the economically active
population will not lead to development,

much less equitable development.”

% Moahini Malhoira
Why Bother With That Gender Issue?

“For the even simpler reason that it is the
right thing to do.”

% Me and manyy others

et Overhead # 7
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6. Post Overhead #8, and close this background part of the session by
pointing out the importance of:

Gender Dimensions of
Development - How?

Use
training, technical aesistance, communications, and research
to influence. .

Offien of Woman
o CoeTs et e Overhead # 8

7. Explain that with this background on WHEN, WHAT, WHY, and HOW
of gender analysis, we will now look at gender analysis in relation to
particular development objectives and learn to use a new gender
analysis tool.

8. Post Overhead #9: Contextual Analysis of Gender and Social and
Economic Issues.

Contextual Analysis of Gender
and Social and Economic
Issues

Conelrainis to and opporfunities for gender equily in the development procsss
widet in @ conlext of multiple levele of soolal end sconomic systeme. Analysis of
these cansirainis and opporiunitiss must coour at all levels of thet contexdt in
arder fo define fencible steps toward changs.

e Overhead # 0
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TRUE
OF
ALL
LEVELS

Explain that constraints and opportunities to gender equity in the
development process exist in a context of levels of social and .

economic systems.

Point out that when examining an equity problem -- whether related to
gender, age, race, residence or other factors, it is helpful to think about
which specific issues are related to different levels of the system.

Explain that contextual analysis is designed to identify and address
those specific issues and to determine which types of action or
intervention, based on a program or project purpose, can best lead to
change.

Explain that analysis of constraints and opportunities for action must
be analyzed in the context of such levels and that some--ie., the family,
household, small groups, etc. -- are becoming increasingly complex as
societies change.

Refer to the pre-workshop reading, Gender and Development, for
further detail.

. Explain the different levels of an equity problem related to gender, age,

ethnicity, or race using the following points.

While explaining, refer to the wall chart and point out how each
component relates to it.

<» CULTURAL COMPONENT: is dynamic, changes slowly over
time, and is usually not a direct intervention target

< POLITICAL COMPONENT: may have vested interest in status
quo, and often does not represent all stakeholders

< LEGAL/JURIDICAL COMPONENT: isimportant in policy
analysis and can be targeted in policy dialogue, also may be a focus
of legal system reform

< INSTITUTIONAL COMPONENT: frequently controls access to
resources, usually implements policy, and can be an intervention
target

< COMMUNITY COMPONENT: is often a local gatekeeper for
resources, influences cultural changes, and is an important target
for collecting and disseminating information

< SMALL GROUP COMPONENT: changes configuration due to
function, is often an important entry point for development activity,
is also an important target for collecting and disseminating
information, and can identify and implement intervention

< HOUSEHOLD AND FAMILY: are important in gender role
analysis, are dynamic and multi-dimensional, are important target
for collecting and disseminating information, and acts in context of
other levels of systems
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10.Referring to the chart explain that, for example, differences in
educational opportunities based on gender can be examined at each of
the levels in the framework:

v e.g.,, CULTURAL traditions may see education for boys as
part of a rite of passage to adulthood or support the belief that
too much education makes a girl less marriageable. We might
make these assumptions at the cultural level, but are they valid
and what information is needed to test the hypothesis?

v The same questions about assumptions should be asked at
each of the system's levels.

v e.g., INSTITUTIONAL level assumptions might result from
assumptions about the unwillingness of families to send their
girls to school. But a testing of those assumptions might uncover
information showing that "not sending giris to school” is not the
problem, per se, but that the perception (and perhaps
experience) of families is that girls attending school are at
physical risk. The constraint to change then perhaps becomes
"unsafe schools with inadequate security for girls,” rather than
people's attitudes regarding the education of females. This
understanding makes a big difference in defining opportunities
for change and specific steps for action.

11.Explain that the contextual analysis approach is not designed to
suggest that interventions can or should be made at all levels. It is,
however, designed to expand thinking about types of opportunities for
change and to bring more specificity to the identification of action steps
at various levels. If a primary issue is at the institutional level, and
actions are taken only at the community or household level, change will
be limited.

Similarly, interventions can be introduced at an institutional level, but
if solutions to a problem require a change in behavior at the household
level, the success of those interventions will be minimal at best.

By analyzing an equity problem at each level, constraints and
opportunities can be addressed and interventions can be more carefully
pinpointed.

Post Overhead #10 and explain that these issues should be explored at
each level, and will help project staff to decide at which levels actions
should be taken.
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Contextual Analgsis

¢ Exploring the mulfiple levele of social and
economic systems is key. Gender analysic looks
at:

© issuee at the oultural, political, legal/juridioal, Inctitutional,
commurify, small group, and family and housshold levele:
this helpe us to olarify components of an equity problem
related fo gender, age, ethnicity, or race

< identify scsumptions that exist about the problam

< fost thoce assumptions

© speoify ohange needed to achieve development objeciives

% arficulate specifio consireints to change

4 define opportunities for change

% develop spedifio sieps for action

upbel-bomruiaia Overhoad # 10

12.Explain that the tool subjects each level of social and economic systems
to the investigations indicated by the column headings -- issues,
assumptions, changes needed, constraints, and actions.

To involve participants, ask them for examples of what could go in the
‘boxes on the chart -- beginning with issues, then on to assumptions,
change, opportunities and constraints, and specific steps for action.

Explain that this is a summary chart of worksheets designed for each
of the contextual levels.

In explaining the chart, point out that not all cells in the analysis apply
to all levels of systems. Itis also evident that, for a given issue,
immediate action can be initiated at some, but not all, levels.

FACILITATOR NOTE: A break might be needed here.

13.Explain that now, working in small groups, participants will work in
greater detail with the contextual analysis tool.

Explain that each group will be working at a different analysis level
(i.e., cultural, political, legal/judicial, and so on) with the short case
study provided.

FACILITATOR NOTE: Instead of using the Babunidadzi case study, you may
supply one. -Or, if participants are all famillar with a large local project, they
may use objectives from that project to complete this activity. = .
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Post and explain the following group task instructions:

< Focus first on issues and assumptions which the
project makes.

< Continue working down the levels through Changes
Needed to Achieve Development Objectives.

< Be prepared to post on flip chart and report out on
your results after 30 minutes.

(Refer to page 8 of pre-workshop reading, Gender and
Development, and the handout Tips for Conducting
Contextual Gender Analysis for specific aspects to
consider during analysis.)

14.Form work groups of an equal or similar size (at tables, or otherwise).
Distribute worksheet packets and designate one level per table. Also
distribute, one to each participant, Tips for Conducting Contextual
Gender Analysis.

15. After 30 minutes, ask each group to present, limiting presentations to
10 minutes per group.

As they present, summarize their analysis and link their work to the
wall chart.

16. Close this session.
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3<SESSION VI
GENDER ANALYSIS — PRACTICAL APPLICATIONS

PURPOSE
To practice using gender analysis on an actual project.

MATERIALS

Project Packets

Set of contextual gender analysis worksheets (see Appendix C, Handouts
#8 - #15)

Tips for Conducting Contextual Gender Analysis (see Appendix C,
Handout #16)

PREPARATION

Prepare project packets (Project documentation should be sent in advance
by the participants, organized by project, labeled with the project title, and
set out for participants to select.) :

Make copies of the contextual gender analysis worksheets (one set per
participant)

TIME
3 1/2 hours

PROCESS

1. Explain the purpose of the session and remind participants that they
will be working in their project groups for most of today.

2. Explain that projects have been selected to use as "case studies"
throughout the remainder of the workshop. Participants will gain a
better understanding of the tools and information to come if they are
able to ground their learning in real projects.

Explain that some people will be giving short presentations on these
projects. Following the presentations, participants will select the one
project on which they would like to work for the remainder of the
workshop.

4. Ask persons presenting projects to make their presentations at this
time (5-7 minutes each).

5. When the presentations have been completed, ask participants to form
small groups of no more than 5 persons by selecting a project. Have
each project presenter stand so that the teams can form by standing
near that individual. If the groups are relatively evenly distributed,
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have them sit together at a table. It is not advisable to have groups of
less that 3 persons, as the work will be more difficult to do.

6. Explain that, as in the previous exercise, the groups will be working
with the contextual gender analysis tool. But this time, they will be
working with a real project and will also be working with all levels, to
the extent that they can and time allows.

Participants should pick up and review their project packets.

Then, as before, they should begin with issues and assumptions,
working their way through changes needed to meet the development
objective, opportunities for, and constraints to achieving those changes,
and finally to specific actions to accomplish the changes. Handout #16,
given to participants during Session V, provides several useful tips for
conducting the analysis.

They will have 2% hours to coxixplete their worksheets, report back to
the others, and engage in a plenary discussion of results. Once again,
they should develop 2 summarized/abbreviated form of their matrix on
a piece of flip chart paper.

7. After 12 hours, ask each group to report out on their progress. They
have 5 minutes to report out.

After each has presented, allow 5 minutes for questions from the
others.

After all have presented, open a discussion with the following
questions:

v In what ways was this exercise helpful?
v What was difficult about it?
v Why?
How can such a tool strengthen [KEY AREA] projects?

8. Close this session.
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SESSION VII
IMPLEMENTATION PLANNING — PART1

PURPOSE

To provide participants with practical tools for implementation planning,
particularly for determining outcomes, and practice in using them with
projects.

MATERIALS
Flipcharts or transparencies (see Steps 2, 4, 5, 6, 7, 8, & 10)

Definitions for Project Planning and Performance Monitoring (see
Appendix C, Handout #17)

Project Amendment Worksheei (see Appendix C, Handout #18)
PREPARATION
Prepare flip charts or transparencies (Steps 2, 4, 5, 6, 7, 8, & 10)

Make copies of Definitions for Project Planing and Performance
Monitoring (one per participant)

Make copies of Project Amendment Worksheet (one per participant)
TIME

3-4 hours
PROCESS

1. Introduce the session by explaining the purpose. Mention that this
session involves a shift in focus from the analysis of gender concerns to
the language of implementation planning.

Remind the group that gender analysis provides input for planning.
The Contextual Analysis Tool which we have been using so far provides
valuable input for determining project outputs. In fact, gender analysis
often changes outputs.

For that reason, this session will focus broadly on planning, but
specifically on determining and writing project outputs.
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2. Post Overhead #11 depicting "Actions" to ACTION.,

Explain that out of analysis comes the framework for project planning
and implementation. The objectives describe desired outcomes;

followed by activities and
“Actions” to PR resources leading to

ACTION accomplishment of

objectives. Performance
measurement indicators
outline how progress will
be measured.

3. We may need to
clarify terms. Explain
that the language of
planning is sometimes
confusing -- for example,
how do we know the
difference between a goal

T s Overhead # 1 and an objective.

Suggest that we agree on some basic definitions.

Distribute and review Handout #17: Definitions for Project Planning
and Performance Monitoring.

4. Mention that there is often confusion related to objectives. Post and
explain the following Overhead #12:

Nature of Objectives

4®What they are...
“+expacted accomplichments
“projected achievements
“infended fargete

4®What they are not...
“assignments
“tacke
<activifies

o Overhead # 12
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5. Post and explain Overhead #13, Hierarchy Of Expectations, to show the inter-
relationship of inputs, outputs, purpose, and goal:

Hierarchy of
Expectations

(Causa) (Effact)
ror- e Overhead # 13

6. Post Overhead #14 and use it as an example to help explain the IF-THEN
relationships:

Making a Project's If-Then Relationship
BExplicit Improves the Project

" Purpoce:
Improve agrculiural production of small-ecale farmers
in the NW Region

Output:
A. Crodit irwested by small-ocale farmers in productive
agricultural activities increased

BdOoIad e ;u;fl BCHLS

1
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FACILITATOR NOTE: For the following, substitute an appropriate example for
each of the four priority areas. The examples should reflect gender

considerations.

7. Explain that this part of the session will be building upon the previous
one where they began to apply the contextual analysis tool to their own

project.
Explain that in order to determine if an objective has been achieved, we
must create an objectively verifiable indicator (OVI).

Post and explain Flipchart #8:

Performance
Measurement

¢ Objectively Verifiable Indicators...
+» are condifions that sighal succeaes
+ force ue fo clarify what we mean by our
objecfives
o objective bacis for monifori
.-:;vidom. ] ng

+ have the following four atiribufes:
< Plausible
# messures what is impartant In e project (not
what is easy)
# mascures changes siiributable to the project

< Independent

2 don't uee indicators 77 one level to messure
suocess ot anothe

<> Targoted
# Lovals of schisverment nust be
" specifically

# howmuch?  (quanitty)

Showwd?  (guay)

2 by when? (time)

<> Objectively Verifiable
eyt Fipohart # 8

Explain that a good indicator is PLAUSIBLE if it measures what is
IMPORTANT (not necessarily what is easy);_and measures changes
ATTRIBUTABLE to project.
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EXAMPLE:

v Objective: Credit invested by small-scale farmers in
productive agricultural activities increased

v Bad OVI: Number of loans made
v Better OVI: Ratio of credit value repaid to credit value loaned
v Assumptions:

1. returns to credit invested in productive agricultural
activity will result in higher ratios

2. unanticipated externalities (e.g., drought) don’t intervene

Explain that a good indicator is INDEPENDENT if it measures success
at one level. That is, don't use indicators at one level to measure
success at another.

Explain that to be TARGETED, specific levels of achievement must be
specifically defined, showing QQT (Quantity, quality, and time.).

Explain the 4-step process to create objectively verifiable indicators
(OVlIs)

v identify indicator (ask for example from group or use one
below)

% E.g., ratio of credit value repaid to credit value loaned
v determine quantity

% E.g., ratio of credit value repaid to credit value loaned
increases by 20%

v set quality

< E.g., ratio of credit value repaid to credit value loaned
by formal lending institutions increases by 20%

v specify time

% E.g., ratio of credit value repaid to credit value loaned
by formal lending institutions increases by 20% within
2 years from date of project start up

ASK IF THERE ARE QUESTIONS? Respond.

8. Post Overhead #15, Project Planning and Implementation Framework,
and explain its various aspects. Then distribute the Project
Amendment Worksheet.
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THEN

IF

Project Planning and

Implementation Framework

Ooul: Whaet is the oversil resson Whet indiostors wil Specifio source of dete and method
for the project? Yo whet natlonal schisvement of the goal? of obiaining H.
or regionsl program objective wil
#he project coniribule?
Purpose: Brielly siste whet the Desoribe the condhions or sHustion ’ What are the iypes and souroes of
projeot ls expacied {o sohiove, if which will exdet when the projeot widenos 10 be Used in verifiying the
ocompleted sucosaefulyy and on chi He cisted purposs -- l.e., oandition or siuetion.
sohadule. snd-of-project stetus.
Ouiputs: Whet sre the mejor kinds Whet are the specific indioetors What sre the specific sources of
of resulie thet oen be apecied for each of the planned oulputs - data for each of the indicetors, end
from good menegemaent of the Le., how muoh of whet, for whom, how are the date going to be
Inpute? by when? obieined?
Inpute: What are the key sotivilies Fore sach oetegory of inputs, Speclly souroe doouments (e.g.,
and resources? identify the quantity and/or doller recards, reports).
valus, by yeer (budget).
QMoe of
P e Overhead # 16

Explain that participants will be working in project groups to first
identify outputs (30 minutes). Suggest that each group make a

flipchart size Project Amendment Worksheet which they can fill out as

we work through the next couple of sessions.

Suggest that their project outputs should reflect the information and

insight they have gained from working through the Contextual
Analysis of Gender and Social and Economic Issues.

FACILITATOR NOTE: If the project Is large and multi-dimensional, they may
wish to focus only on one component.

expected outcomes.
10.Next, post and explain the following group task instructions:

After 30 minutes, have each group report briefly (5 minutes) on their

v For each output identified, develop at least one
indicator.

# Prepare to report on Purpose, Goals, Objectives
(Outputs), and Indicators

v Groups will have the remainder of the day to work on
the task. Each group should be prepared to make a 20

minute (maximum) report in the morning.

Ask for and respond to questions.
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FACILITATOR NOTE: ls important that you move from group to group offering
support and giving assistance where needed. Be certain that the objectives

are stated correctly. Remind groups to select a reporter and to prepare flip
charte for presenting their reports.

11.Close this session.
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SESSION VIII
IMPLEMENTATION PLANNING — PART I1I

PURPOSE

To present and discuss reports on outputs and indicators.
MATERIALS

None
PREPARATION

None
TIME

12-2 hours (depending on number of small groups reporting out)
PROCESS

1. Explain the purpose of the session.

Explain that each group will have 20 minutes to report out on their
progress. Explain that after each group presents, there will be a brief (10
minute) period for asking questions. After all have presented, there will
be a longer discussion.

2. Ask each group to present, using a sur-mary of their group's work on
flip chart paper.

3. After all have presented, begin a discussion with the following
questions:

v What was helpful about this process?
v What was most difficult?

v What have you learned that you will be able to apply in your
own project situations?

Other questions or comments?

4. Close this session.

Previous Page Blank ®



SESSION IX
DETERMINING INPUTS

PURPOSE

To identify project inputs needed to create the desired outputs (objectives).
MATERIALS

Force Field Analysis Worksheet (see Appendix C, Handout #19)
PREPARATION '

Make copies of the Force Field Analysis Worksheet (one per participant)
TIME

12 hours
PROCESS

1. Introduce the session by explaining that the only box still empty on
their Project Amendment Worksheet is INPUTS.

Explain that they will work in project groups to look back over the
workshop and what they have included in their Contextual Analysis
worksheets and Project Amendment Worksheets to determine what is
needed to achieve desired outputs.

2. A useful planning tool which will help to identify inputs is force field
analysis. Explain that this technique was developed to help
individuals or groups to do a more complete analysis of a problem
situation so that the solutions selected might have a higher probability
of success.

Distribute and explain the Force Field Analysis Worksheet. Explain
that...

v any change has both supporting and restraining forces.

v these forces exist within one’s self, in others, and in the
organizations involved.

v resources -- available and needed -- must be identified and
strengthened in order to bring about desired change.

3. Explain that FORCE FIELD ANALYSIS is helpful in the planning
process because the RESOURCES become the INPUTS to the project.

4. Explain that groups will have 45 minutes to conduct a FORCE FIELD
ANALYSIS on one or more project objectives to identify project
INPUTS.
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Each group should note their inputs on flip chart paper (or on their flip-
chart size Project Amendment Worksheet) and prepare for a 5-minute
report.

5. After 45 minutes, ask each group to report out.
After all are finished, begin a discussion with the following questions:

v What do the inputs have in common?

v Will they help to achieve desired outputs?

v What categories of inputs are evident?

v Are significant inputs missing?

v How has this last piece been helpful?
Was it difficult? Why or why not?

6. Close this session.
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SESSION X

NEXT STEPS: PERSONAL ACTION PLANS

PURPOSE

To develop a personal action plan for applying learning from this
workshop.

MATERIALS

Next Steps Plan Worksheet (see Appendix C, Handout #20)
PREPARATION

Make copies of the Next Steps Plan Worksheet (one per participant)
TIME

1 hour
PROCESS

1. Explain that during this session participants will create a "next steps"
plan for themselves so that when they return to their workplace they
will be ready to take action to implement their learning from this
workshop.

2. Distribute and explain the Next Steps Plan Worksheet. Suggest that
each person complete the worksheet then find a partner to discuss it
with. (Tell them to just look around and find someone else who is
finished.) Explain that they will have 30 minutes to complete and
discuss their work plans.

After all have finished, ask for volunteers to share some of the actions
which they plan to take upon return to the workplace. (Don't force anyone
to speak, and all need not give an example. A few contributions will
suffice).

3. Close this session.

53 -



3<SESSION XI
WORKSHOP CLOSING AND FEEDBACK

PURPOSE

To provide closure for the workshop and have participants offer feedback
on the experience.

MATERIALS

Feedback Form, (see Appendix C, Handout #21)
PREPARATION

Make copies of the Feedback Form (one per participant)
TIME

30-45 minutes
PROCESS

1. Suggest that in order to sustain their energy and skill in using their
learning from the workshop, participants may wish to meet
periodically. For example, the sponsoring organization could suggest a
regular "brown-bag" lunch or some other method to reinforce continued
support and interaction.

2. Ask participants to think back to the morning of the first day when
they were asked what they could do as change agents to strengthen
gender considerations in their [KEY AREA] projects.

Ask them to once again ask themselves that question and note their
responses now, at the end of the workshop (5 minutes).

After 5 minutes ask for some of the ideas people have noted, and note
these on the flip chart. Add the following if they don't come up with
them:

v act as a catalyst

v present alternatives

v educate

v raise questions
Ask participants how their responses now differ from those at the
beginning.

3. Next, ask each participant to take a few minutes to reflect on the

workshop and to identify one important thing they learned that they
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believe will be useful to them in their day-to-day work. Have each
person state this in the plenary session.

. Tell participants that evaluating this work is very important to you as
facilitator, that you will use their comments to continuously update and
improve the workshop. Distribute the evaluation form and give
participants time to complete it and turn it in to you.

. Thank participants for their hard work, acknowledge any additional
helpers you used before and during the workshop. Close with a simple
.farewell and the offer of continuing support in their efforts.
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APPENDIX A

Flip Charts
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Workshop
objectives

Goal

Develop fechnical ekifle fo support the full
infegrafion of gender and women in
development conceme info [KEY AREA]
programe and piojects

Objectives
The workshop will provide opporiurifies for

analycia-based iraining and experience in
planning, management and adminigirafion of

projects fo...

v improve parlick ' undersfanding of the
effecte of differences on the design
and delivery of [KEY AREA] programs and
projecte

v enable parficipants fo include gender-

sencifive objecfives in planning, managing

and evaluafing programe and projects; and
v produce work plans for implementing the

objecfives of their programs and projecta

UBATD Ofos of Wornen th Devdlapsne?

The OERESYS Projct Fipchart # 1

Approaching
Developmeni

T —
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Democracy

USAID will support...

¢ comstitutionel mechaniame

@ democrafically elected legielatures

¢ logal sysfeme .

@ local government endities

¢ credible and effective eloctions

¢ local, nafional, regional, and infernational
organizations that profect human rights

¢ {rade unions, profeseional associafions, women's
groupe, educational entities, and a wide range of
indigenous NGOe

¢ polifical parfies and other naficnal mechanisms of
political exprecsion

¢ ndependent madia outleis

® improved civil-miktary relations

¢ insfilutions and organizations that increase
government responeivenees and accountability

¢ oducational efforts for children and adults

URAD e of Women in Dawsiopmend

The CENESYS Project Hipchart # 8

Women in
Development

“The essence of a Women in
Development approach is to ascertfain
what women actually want and do
within a society and provide them
with opportunities and skills and
resources fo enhance that
parficipafion.... [Tlhe WID sirafegy
rests on creafing more rafional and
evenhanded planning which fakes info
account the sex division of kabor, fair
refumns for labor, and the equitable
infusion of new opportunifies and
resources fo all members of a given
communify.”

Kathleen Staudt
Women, Foreign Assistance and Advocacy
Administration

URBAID Ciflos of Waomen in Daveinprand

The CEMESYS Project Fipchart # 4
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WID and GAD:
What's the Difference

Although the crifical disfincfion belween sex
and gender is well known, the further
disfincfion between Woimen in Development
(M[)gg:;d Gender and Development (GAD) ia
less .

wiD

The WID approach...ie based on the
underlying rationale that development
processes would proceed much betfer if
women were {ully incorporafed info them
(instead of being left to use their fime
‘unproductively’).

GAD

In contract, the GAD approach maintaing that
fo focus on women in isolafion is fo ighore
the real problem, which remaine their

subordinate sfatue fo men.
Caroline O.N. Mocer
Beandar planning and develapment
Tectva g Fipchart # 5

Gender and
Development

“I understand the concept of gender fo
be a system of socilly ascribed roles
and relationships between men and -
women, which are determined not by
biology but by the social, polifical and
economic confext. Gender roles are
leamed and they can change over
fime. [ is the analysis of these roles
and relafionships which shows the
imbalances in power, wealth and
workload befween women and men,
and i is this analysis which may then
lead to the possibilifies and necessify
of change.”

- Jan Seed

USAID Ofice of Wamen tn Development

The OENESYS Projact Fipcharl #6
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The Gender Dimension
of Development

¢ s about both what men and women do

© Look= = the impact of development on both men
and women, and their impact on development

¢ Bocks fo see that both men and wemen
petticipate and benefit equally from development

@ Recognizes that women may be irwvolved in
development, but may not necessarily benefit

© Becks to understand the root causes of gender
inequality and addreeses Heelf to these causes

© Emphasizes gender relationchips and focuses on
the reduction of disparities

© Emphacizee equalily of benefit and control

¢ Recognizes the need fo look at aquity of impact

@ Not concerned with women per se, but with
eocial construction of gender and aesignmerd of
spacific rights, rolee, responeibilifies and
expectations fo women and men

@ Addresses the infer-relationship between gender
roles, access fo and control of resources and

power

UBAID ORlos of Waman in Developmant
The OERESYS Project

Flipchart # 7

Performance
Measurement

¢ Objectively Verifiable Indicators...

< are condifiona that sighal success

+ force us fo clasify what we mean by our
object

* provide an objective basie for moniforing
and evaluating

+ have the following four atfributes:

<> Plausible

# mousires what is important In a project {not
whet is sasy)
7 meacures changes sitributable o the project

< Independent

7 don't usa indiceters at one leved to massure
sucouss st another

<> Targeted
Levals of achievernant must be i
I““.! specificalnj
2 howmuch?  (gquantiy)
# how well? {quakty)
# by when? {time}
< Objectively Verifiable

URAD CRoy of Waman ih Developmand
The OENESTS Proj ect

Fipchart # 8
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APPENDIX B

QOverheads

Facilitator's Note: The following overheads have been duplicated two-vo-a-
page In an effort to conserve paper. Each should be enlarged x2 when copied

on transparency film for use on an overhead projector.
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TGOS Py 7 Dbt Overhead # 1

WORKSHOP NORMS

¢ Atterdance at all sessions
#8iart/end all sessions on {ime
Active participation by all

¢ One person speaks at a time

¢ Mutual respect for others' ideas
¥ Have fun while working

¢ No smoking

"':“&.;"’:‘e.’i:.’:“ Overhead # 2
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UBAID Ofoe of ¥omen in Development

The GENESYS Project Overhead # 3

Measuring Results

¢ The success of foreign assistance is defermined by
its impact on developing nations
& UBAID will ask how projects actually affect the way
people live. This demanding process...
%+ will ask how projecis and programe achieve diccrete,
< will focus on disfinguiching eelf-eustaining
accomplichments from ephemeral ones
*» obligates people o work as a feam in designing,
implementing, and evaluafing projects and programe
* demands communicatfion and cooperafion, especially with
the citizens of devaloping counfries

ool done a s Overhead # 4
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Participatory Development:
Guiding Principles

m:::"h Ovarhead # &

The USAID Path

@ All sustainable democracies share cerfain
fundamental characteristics: respect for human and
civil rights, peaceful compefition for political power,
free and fair elecfions, respect for the rule of law,
accountable government and an environment that
encourages paricipation by all sectors of the
population.

But, there are
impediments
fo the development of these characteristice
Furd-el-brmia e Overhead # 6
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Why Bother?

"“For the simple reason that it makes sense.
Development projects that ignore 50
percent of the economically active
population will not lead fo development,

much less equitable development.”
‘s Mohini Mathotra
Why Bother With That Oender Issue?

“For the even simpler reason that it is the
right thing to do."

% Me and many others

e Cave gy O Overhead # 7

Gender Dimensions of
Development - How?

Use
training, fechnical assistance, communicafions, and research
fo influence...

T CEEee gt Ot Overhoad # 8
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Contextual Analysis of Genrder
and Social and Economic
Issues

Gender Analysi

Consirainis fo and opporiunities for gendar squity In the development process
oxist in a context of multiple levels of sooial and economio systems. Analysis of
these consiraints and opportunities must ooour at all levels of that context in
order fo define foasible steps toward change.

Popisactoderly Overhead # 9

Contextual Analgsis

¢ Exploring the mulfiple levels of social and
economic systems is key. Gender analysis looks
at:

*» issues at the cultural, polifical, llegal/juridical, inetitutional,
community, emall group, and family and household levels:
this helpe ua to clanfy components of an equity problem
relatad to gender, age, ethnicity, or rece

* identify assumptions that exet about the problem

% toat thoee assumptions

*» spacify change needed fo achiove development objeotives
% articulate epecific coneiraints to charge

% define opporturities for chenge

+ davelop spedifio stepe for action

rupioeldmruia e Overhead # 10
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“"Actions"” fo

ACTION

Fapteiriorntbbam Overhead # 11

Nature of Objectives

®What they are...
& accomplishments
<projected achievements
infended targets

o
*¢

4What they are not...
s»assignments
“fasks

Fugnt-ree o Overhaad # 12
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Hierarchy of
Expectations

THEN
(Cauce) (Effoct)
o e e Pt Ovorhead # 13

Making a Project’s If-Then Relationship
Explicit Improves the Project

Purpose:
Improve agricultural production of small-ecale farmare
in the NW Region

Output:
A. Credit irvested by emall-ecale farmers in productive
agriculiural activities increassd

IF
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THEN

Project Planning and

Implementation Framework %

A
fzoroth
£33

 Projoct Expoctafons

o indcators.

] Maeara of VenReation -

Ooel: Whet ie tha oversil resson
for the project? To what nawonal
or regronal program objecisve wal
the project conmbute?

What bxdiostors will sgnal
sotwevement of the god?

Opecific saurve of dete snd method
of obtaireng H.

Purpose: Briefly siete what the
project ke axpected to sohveve, if
oompleted suconssiuly and on
soheduls,

Desorbe the oonditions ar eushon
wiwoh weil moet whan the projeot
sclweves s winted purpose -« 1o,
nd-of-project stetue.

Whet are the hypes and sources of
endence 1o be used in venfyng the
oondrton of srtuehon.

Outpuis: What ere the major unde
of resuits thet oan be apecred
from good managemend of the
npute?

Whet wre the apeorfio mdwsrors
for asch of the punned outputs ..
i, how muoh of whet, for whom,
by when?

Whet ais the spectiio sources of
dete for sach of the ndicstars, and
how are the date gong to be
abtaned?

Irputs: What are the key sotmhes

Fore esch ostegory of inpute,

Bpearfy sourve documents (e.g.,

and rescurces ? identthy the quamtty and/or doller recorgs, reports).
veiue, by yeer (budget).
e TS P Ovarhead # 16
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APPENDIX C

Handouts, Forms, and
Worksheets
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Correlates to Democratic
Governance

economic development

social changes and improvements (e.g., declining
infant mortality

corruption
religious tradition
fribalism, racism, ethnocentrism

AN

education

civil society (i.e., private sector institutions such
as trade unions, business associations, civic and
women's organizations, youth groups and

- cooperatives)

v history of democracy

v acceptance by the citizenry of a set of rules
which are predictable, widely accepted, and
considered authoritative (rule of law)

v’ viable poiltical parties

v free, open, and fair elections
v civilian control of the military
v freedom of expression

NSNS S

USAID Office of Woman in Developmant
The GENESYS Project " Handout # 1



Correlates to
Economic Growt:

v appropriate policy environment

v strong economic and political institutions (good
governance)

\

export incentives

inefficient import substitution and unwarranted
protection

investment and savings

appropriate production technologies

education and health services

technical and business skills

healthy markel economy and financial mavkets
market-oriented pricing and trading policies
access to inputs, including iand

favorable labor conditions and worker rights
infrastructure, including storage and transport
v privatization of state-owned enferprises

v support for microenterprises and small businesses

\

NN N N N NENE NN

o
. 1

D e m:,""' in Devolopment Handout # 2
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Correlates 1o
Environment

favorable policy framework
environmental laws and regulations
agricultural and land-use practices
soil and water conservation
resource management practices
clean air and water

protection of biodiversity

resource depletfion

public institutions that monitor and facilitate
sustainable use of resources

greenhouse gas emissions
renewable energy technologies

exploitation of forests, wellands, coastal zones,
and other ecosystems

N N N T T N N N N N NN

T éﬁmﬁz“" in e Handout # 3



Correlates to
Population and

Health

v favorable policy environment

v fertility rates

v infant, child and maternal mortality
v family planning and health services
v’ gender gaps in education

v 8TDs, including HIV/AIDS

v/ immunization programs, partficularly for infants
and children

v disease control and nutrition programs

v’ social marketing of contraceptives and public
education campaigns

v/ empowerment of women

The L%.mﬁz" e | Handout # 4



Gender and
Development

€ Is about both what men and women do

¢ Looks at the impact of development on both men
and women, and their impact on development

€ Seeks to see that both men and women
participate and benefit equally from development

4 Recognizes that women may be involved in
development, but may not necessarily benefit

¢ 8eeks fo understand the root causes of gender
inequality and addresses itself to these causes

¢ Emphasizes gender reiationships and focuses on
the reduction of disparities

¢ Emphasizes equality of benefit and control
Recognizes the need to look at equity of impact

¢ Not concerned with women per se, but with
social construction of gender and assignment of
specific rights, roles, responsibilities and
expectations to women and men

¢ Addresses the inter-relafionship between gender
roles, access to and control of resources and

power

4

e 2%“&22“" o Handout # 5



USAID and Gender:
Key Dates

¢1973 - Percy Amendment to Foreign
Assistance Act established a
mandate

€1974 - Established USAID's Office of
Women in Development

41987 - Two evaluations showed:

“+Limited Progress: considerable work
was needed

*As a result - Congress funded an
earmark for training, technical
assistance, new programs

41988 - New Legislation sustained
the mandate

€1993 - New Administration increases
support...

m%i'g’ﬁ%ﬁ::" et Handout # 6




Features of
Current
Legislation

¢ Incorporate women as beneficiaries of and contributors
to development activities at the level proportionate to
their participation in the sector or to their representation
in the total population, which ever proportion is higher.

4 Ensure that A.1.D.'s documents explicitly describe
strategies to involve women, identify benefits and
impediments to women's participation in development,
and establish benchmarks to measure women's
participation in and benefits from development.

¢ Collect sex-disaggregated data in all its research and
data gathering activities.

9 Increase training opportunities for women from all
regions and make necessary provision in its training
programs for addressing the specific needs of women.

¢ Include in project and program evaluations an
assessment of the extent to which women are being
integrated into the development process and the impact
of such project or program on enhancing the self-
reliance of women and improving their incomes.

¢ Incorporate to the maximum extent possible the active
participation of local women and local women's
organizations in all programs, projects, and activities
carried out by A.1.D. or ifs contractors.

e g:uogvo.no;::’m e Handout # 7



Summary Sheet for the Contextual Analysis of Gender Issues

15,5:'“5 Qf Gender,
Age, Ethnicity or
« o ~Race .~

- Assum ptions ;
Existing About.
- Issue & How to

Change Needed
to Achieve

. Development

Objectives

Opportunities
for and
Constraints to
Change

Recommended
Actions

Cultural

Political

Legal/Juridical

Institutional

Community

Small Groups

Family/
Household

Handout #8




Contextual Gender Analysis Worksheet

Handout #9
Basic Gender, Age, Ethnicity or Race Equity Issue
Cultural Component Social Economic
Issues at the cultural level
Assumptions about the problem
Information to test assumptions
Change needed to achieve development
objectives
Specific constraints to change
Specific opportunities for change
Specific steps for action

Prepared by Rosalie Huisinga Norem. August 1593
Office of Women in Development, USAID



Lontextudl uencer Ana.vsis vworksheet
Handout #10

Basic Gender, Age, Ethnicity or Race Equity Issue

Political Component Social Economic

Issues at the political level

e e, e e e, e e ——— e et — - — . ——— —

_____________________________ i
Change needed to achieve development
objectives
Specific constraints to change
—————————————————————————————————— r————-——————————-——————-————————-——-d—

e e, e e, —, e, — e, e —— ——— — ——

Specific steps for action

Prepared by Rosalie Huisinga Norem, August 1993
Office of Women in Development, USAID
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Contextual Gender Analysis Worksheet
Handout #11

Basic Gender, Age, Ethnicity or Race Equity Issue

Legal/juridical Component Social Economic

Issues at the legal/juridical level

Change neceded to achieve development
objectives

Specific steps for action

I'repared by Rosalie Huisinga Norem August 1993
Office of Women in Development, USALID



Lontextual Uencer Analysis Vorgsiheet
Handout #12

Institutional Component

Basic Gender, Age, Ethnicity or Race Equity Issue

Social Economic

Issues at the institutional level

Change needed to achieve development
objectives

Specific steps for action

b e e = — e — . — —— — —— ———

Prepuared by Rosalie Huisinga Norem, August 1993
Office of Women in Development, USAID
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Contextual Gender Analysis Worksheet

objectives

Specific steps for action

Change needed to achieve development

ITandout #13
Basic Gender, Age, Ethnicity or Race Equity Issue
Community Component Social Economic
Issues at the community level
Assumptions about the problem
_________________________________ L—~—————.—-————.—_-————_————_—_—____—--—._.-—_—-—_———————_——.————————————-‘

Prepared by Rosalie Huisinga Norem August 1943
Office of Women in Development, USALD
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Loniextua: uencer Ana.ysis vorisaeet
Handout #11

Small Group Component

Basic Gender, Age, Ethnicity or Race Equity Issue

Social Economic

Issues at the small group level

Change needed to achieve development
objectives

Specific steps for action

e e e e e e . 2 = At - —— ——— — — —— . —— = = i - — —— - ——— . —— ————— ——— - ————— - —— = —— — — =

Prepared by Rosalie Huisinga Norem, August 1993
Office of Women in Development, USAID
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Contextual Gender Analysis Worksheet
Handout #15

Family and Household
Component

Basic Gentder, Age, Ethnicity or Race Equity Issue

Social

Economic

Assumptions abz.ot the problem

objectives

Specific stops for action

Issues at the family and household level

b - — e, e e e e e — e —— ———

Change needed to achieve development

e e T — . — s ——— — S —— ——— —— ———— — . —— ———— =]

i ——— s e ————— T —— — — ——— — Y — o — o ]

Prepared by Rosalie Huisinga Norem. August 1993
Office of \Women in Development, USAILD
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Tips for Conducting
Contextual Gender Analysis

Gender Analysis

Here are six tips for conducting
contextual gender analysis in the
planning of development activities.
The purpose of the analysis is fo offer
a deeper understanding of the context
in which development activities occur,
to the extent that any changes
necessary to achieve development
objectives are uncovered.

Be careful that you don't let the grid's dlifferent

levels (e.g., cultural, political, legal/juridical)
drive your analysis: i.e., you don't have to fill in

all of the boxes, only those which apply.

Cultural

. Political

The analysis should be driven by
the gender issues you identify as
possibly hindering the
achievement of your project's

............................................................ "“? first step is fo development objectives. The
Legal/ examine the issue o oo 65 which you enter on your
 Juridical determine |f:‘s.wf1l::renf grid should come from this
""""""" componen en understanding, not concocted fo
Institutional § !
een situate these correspond to a certain level on
Community comporents at the the grid. In other words, don't
Small Group occur and refine the 1, o0 o the grid.
. Family/ specific aspects of the
Household issue. Some contextual levels (i.e.,

rows on the grid) may be left

USAID Office of Womsn in Development
The GENESYS Project

Handout # 16
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blank because thero may not be a gender issue on this level relevant to your project's
objectives. This is 0.K.1 Usually, the more legitimate blanks on the grid, the fewer
actions will be required to achieve your project's objectives.

This should be viewed as a reductive analysis that will help you to identify those few
subsequent actions that are necessary and sufficient to instigate the desired change.
You are not developing an exhaustive list of all gender issues and actions possible, as
many of these would either not be relevant to meeting the project's objectives or within
the manageable interest of the project to treat.

several actions necessary and sufficient to
instigate the desired change.

The same gender issue may be reflected on
more than one contextual level, suggesting
i

For example, in an agriculture production project in sub-8arahan Africa which targets
small scale farmers (most of whom are women) for increased credit and extension
services, women's lack of access fo credit may be both a legal/juridical issue (wherein
laws relegating women to the status of legal minors may prevent them from applying for
credit) and an institutional issue (wherein formal credit institutions don't have the skills
to appropriately extend credit to women). The former might suggest actions at the
policy dialogue level to change legislation; the latter suggesting actions to build financial
institution capacity fo extend loans to women.

With issues that are mulii-faceted or complex, C""“”“ Lo Jssue o i Assumptions
as in the example given, you might begin by | Cultural work
brainstorming facets of the issue before filling Poitical here

in the grid. Reviewing your brainstorm list, you .
can then further define these facets and assign ! Ju:dicnl

them to their appropriate levels. l“smmonn'l““

There is considerable economy in working Community
completely through the first column, fo ' Small Group
establish all the facets of an issue, before Family!
moving on to assumptions and the remaining | Househotd
columns. Your analgsis bec°mes more ...............................................
definitive, and redundancies are avoided.

The GENEDYS Prooct Handout # 15, Page 2



Your analysis will be less effective if you enter
: / suppositions or vague information.

if you find that you don't

have enough information to
Cantext lssue Assumptions fill in parfs of the contextual
analysis matrix, or are

Caltural women don't men&dt EPdit,

necd aceess to pass {tonfo =73 unsure of an entry, it may
' eredie women be more useful to forulate a
Political question to be answered
Legall later when more data are
Juridical available.
Institutional formal lendings

institutions do
not lend to
wormen

Your first attempt at
contextual analysis may
identify more questions than
answers; this is one of the

Comumunity

Small Group values of the analysis.
; p Exploring assumptions helps to clarify the root
causes of the issue under consideration.
Context ' Issue , ! Assumptions Change
~ Cultural women don’t men get credit,
need access to | pass it on to
credit ! women

Uncovering the assumptions (i.e., root causes) about the issue may be the hardest part of
the analysis. However, this is a VERY important step! Without this information you risk
jumping from the issue to the desired change without sufficient clarity as to why the issue
persists.

. Institutional formal lendin ormal lending translate
f institutions-do : institutions’ credit
Understanding the assumptions ~ Botlend credit ~  applications
that "explain® the issue at each women applications in into local
P national dialects

Z socio-economic level of the
contextual analysis will help you
to identify more incisive desired
changes.

language, most
women don’t
know

- The. :;%uog?bm;m o Handout # 16, Page 3
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5 Identifying significant constraints to desired
p change is important before considering the
actions you would take to achieve change.
Constraints such as "limited
resources” and "traditions” are
often deadends, meaning that
no project actions to
counteract or neutralize them
are possible. It is important to
be realistic about these when
considering the degree o which
you can mitigate the constraints
to your desired changes.

lend themselves to being included as output
objectives in your development strategy.

(% # é The actions that you identify should readily

If you expect to show measurable progress fowards meeting your objectives within
the life span of your development activity, you should consider only those actions
that are manageable, realistic, and sufficient to show appreciable change.

Remember, the purpose of this
analysis is to identify

-

The' meﬂm e Handout # 16, Page 4



Definitions for Project Planning and
Performance Monitoring

Project A project is the sum of all the actions taken by
organization in pursuit of a given purpose.

Goal The higher order and longer term objective to
the organization’s project contributes,

Purpose The highest level objective on which an organi
project activities can be expected to have a me
impact during the life-of-project. A purpose is:

v within the manageable interest of the
organization

focus is on results, not action
can be measured by performance indica

time bound

S S SN«

specific

Project Outputs The major accomplishments for which an orga
’ is willing to assume direct responsibility in its
to achieve the project purpose. They have the

attributes as the purpose.

Project Inputs The activities and resources provided to produ
project outputs that in turn contribute to achie
the project purpose.

Performance Measurement Criteria for determining and/or assessing prog
Indicators the attainment of project outputs.
Performance Monitoring An institutionalized system for collecting and
System reporting program performance data on a peri
(usually annual) basis.
USAID Office of Women in Development
Handout # 17

The GENESYS Project



Project Amendment Worksheet

Project:

_ Project Expectations |

Goal:

End-of-Project 8tatus:

Outputs:

Inputs:

USBAID Office of Women in Development
The GENEBYS Project

Handout # 18
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Force Field Analusss
Worksheet

State the expected objective:

POSITIVE
FORCES

Resources required to meet the expected objective:

USAID Office of Women in Development
The GENEBYS Project

Handout # 19
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Next Steps Plan

Worksheet

% Problem/issue
¢ Objective

@ Actions to be taken

by when | by whom

& Resourcee needed

USAID Office of Women in Development
The GENESBYS Project

Handout # 20
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Gender [KEY AREA]

[LOCATION]
[DATES]

Feedback Form

What I learned most in the workshop is...

What I still need to learn more of is...

What I will have difficulty in applying is...

My overall feelings about the workshop are...

If T were asked by a close colleague how I saw this workshop, I would say...

Handout #21
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TWO DAY WORKSHOP

Day One

Introduction 1¥2 hours

Setting the Context 1 hour

Introduction to Gender Analysis Y2 hour

Gender Analysis: Contextual Analysis 2 hour
lunch

Contextual Analysis (continued) 2 hours

Gender Analysis: Practical Applications 2 hours

Day Two

Gender Analysis: Practical Applications (continued) 1 hour

Implementation Planning (including inputs) 3 hours
lunch

Implementation Planning (continued) 1 hour

Next Steps: Personal Action Plans 1 hour

Closing and Feedback Y2 hour

ONE DAY WORKSHOP

Introduction 1 hour

Setting the Context 1 hour

Gender Analysis: Contextual Analysis 2 hours
lunch

Gender Analysis: Practical Application 3  hours

Implementation Planning 1 hour

Next Steps & Feedback on the Day 2 hour

100
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ECONOMIC GROWTH

Substitute the following steps when the workshop is focusing on economic
growth.

15.Post the following Supplemental Overhead #1 (or use flipchart):

Ask participants to reflect upon their owa experiences and note down
some impediments they are aware of to this path of encouraging broad-
based economic growth.

The USAID Path

QUSAID's fundamental goal is fo help
individuals in developing nations {o improve
the quality of their own lives and share
equitably in the benefits ¢f economic

growth.
But, there are
impediments
to euch development.
e e g Bupplomental Overhoad # 1

Ask for some ideas. Note responses on flipchart. Add some of the
following if not mentioned:

v inappropriate or absent policies

v absent or weak intermediary institutions
v political conflict

v ethnic divisiveness

o inadequate education and health services
e weak and inefficient market siructure
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v/  poor investments and savings

v lacking appropriate technologies

v lack of experience

v inability of some groups, including women, to obtain

needed credit

Highlight the inability of some groups to obtain credit and
how attending to gender concerns and issues can help ease
this constraint.

16.Finally, show Supplemental Flipchart #1 or overhead of activities and

actions USAID will support under this priority.

17.In closing this part of the
activity, briefly refer to or
review the key pieces of
posted flipchart (from
Steps 5-16). Ask for and
respond to questions.

18.Link to next session by
explaining that we will be
building upon this
overview of USAID's
strategy and priorities for
development assistance
by examining some of the
correlates related to [KEY
AREA] projects.

19.Close the session.

Economic Growth é3%%=

USAID will support...
©  sirengiun nd mar ol
¢ mpomd and booal ey J
4 har § nalice s in buslding indg bwbiulions wel deioping policias thet:
¢ assie cparness to trode ovd inastaent
O mppart ugrimidtre end rerd avieprise
< ngthan wiven indr nd delvary of suvines
O e vide singuaie incaniven for eporie
& ek e affect ol bren

- o v

< dzhhdﬂmb“_dd‘ﬁpw-
»
©  wpmded soes s opporteily

Om"_* N procsdires and i sooeet $o markels erd

€ haresse snemm e eapitel Ovough ssoparsiives, vil yge wnd neighbarhoor|
& dovalop (i and olther suf-sustaining fvenciel inefiviions thet sarviss smel
naare ol bowowars

* axpand i subeguard lawen svdl workee righie
€ bwestmends i pecple
*  eduontiin programe with emphasis an the qually end svallabilly of priny
adhatnig

® lergeial, murkel-criarvind intarvandons simed ot tachriosl end voorliona!
traming. the frew fow of teanalugy and toclvice] brformetion, el treiring in
busiras . s

* wastin) of impe 4 of uy providng heslth ewe

®  nongovervene: ded trgenizations
@  woman's engranlons

T Supplemental Fipohart # 1
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THE ENVIRONMENT

Substitute the following steps when the workshop is focusing on the
environment.

15.Post the following Supplemental Overhead #2 (or use flipchart):

Ask participants to reflect upon their own experiences and note down
some impediments they are aware of to this path of encouraging the
environment.

The USAID Path =y

© UBAID will pursue fwo strategic goals:

® reducing long-term threats to the global
environment, parficuiarly loss of biodiversity and
climate change; and,

© promoting sustainable economic growth locally,
natfionally, and regionally by addressing
environmental, economic, and developmental
practices that impede development and are

unstainable.
But, thers are
impediments
to euch development.
e e g Supplemental Ovartwad # 2

Ask for some ideas. Note responses on flipchart. Add some of the
following if not mentioned:

v lack of education (for men and women)

v antiquated or inappropriate technologies
e local regulatory environment
v

absence of economic and social incentives to protect
the environment

Highlight the importance of considering gender when
addressing these impediments.
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16.Finally, show Supplemental Flipchart #2 (or overhead) of activities and
actions USAID will support under this priority:

17.In closing this part of the
activity, briefly refer to or
review the key pieces of
posted flipchart (from
Steps 5-16). Ask for and
respond to questions.

18.Link to next session by
explaining that we will be
building upon this
overview of USAID's
strategy and priorities for
development assistance
by examining some of the
correlates related to [KEY
AREA] projects.

19. Close the session.

Environment

USAID will support country strategles which include
assesemonts and support of...

¢ ol and woler carsanwlion
¢ reduoiing induririnl- sl erergy-relaied ereirawmenind dagreiniion
¢ rdhming Arel ol when bnd-vm probiues
¢ sivengthening public policies and institutions fo protect the
environmerd through
* wion of mbonad i dovelops agios and polisios

¢ dvekpmend of o —— el polioy e

€ inproasd enforosment of emicemanial lees snd regielons
4 wustion e sirergihening of ¥ wei ondal burbbrti
¢ weskon of ewiroreenis dote beses vl neioul rescres Feraniories

¢ bdetoral and muliilateral inferventions

*  dalogus wilh g an ewir dol reguind nobarnd
wa, wwr)) priong poluies

¢ dulugues wilh briamebonal agrrecies an ewircremariel npasd of lnding
o dasign wd imph Awiiom of i by trariame fo euppart

¢ pbls ahcolion e lssue affesiing the ewircnment

e "= gupplemental Fipohart # 2
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HEALTH AND POPULATION

Substitute the following steps when the workshop is focusing on health
and population.

15.Post the following Supplemental Overhead #3 (or use flipchart):

Ask participants to reflect upon their own experiences and note down
some impediments they are aware of to this path of encouraging
improvements in population and health.

The USAID Path

O USBAID's goal in this key area is fo contribute fo a
cooperative global effort fo stabilize world
population growth and support women's
reproductive rights...this effort should result in a
total world population of between 8 billion and 9
billion by the year 2025, and less than 10 billion by
the year 2050, with very low growth thereafier.

Buft, there are
impediments
to such development.
Tear . T Supplemantal Overhead # 3

Ask for some ideas. Note responses on flipchart. Add some of the
following if not mentioned:

v oppression of women and minorities by expanding
populations

v lack of education (or significant gender gaps in
education)

v antiquated or inappropriate education and economic

frameworks resulting from population pressures

v HIV/AIDS epidemic
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v social and cultural outlooks regarding family
planning

v social and cultural outlooks that diminish the worth
of women and impede their empowerment

Highlight the crucial role of women and men in this
priority area and the importance of considering gender
when addressing these impediments.

16.Finally, show Supplemental Flipchart #3 (or overhead) of activities and
actions USAID will support under this priority:

17.1In closing this part of the
activity, briefly refer to or
review the key pieces of
posied flipchart (from Population and Health
Steps 5-16). Ask for and
respond to questions.

USAID will support...
18.Link to next session by #valuntary famiy planning
explaining that we will be systems
building upon this ®reproductive health care
overview of USAID's o the parficular needs of
strategy and priorities for dzl';ec ents n d o dult
development assistance a and young adulie
by examining some of the ¢infant and child care
correlates related to [KEY 4 education for girls and woraen

AREA] projects.

19.Close the session.

e g "=t gupplemental Fipohart # 3
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Economic Growth

USAID will support...
®  strangthenad markets
¢ irproved governanoe mvd locel ampowearment
& host netions I bulding Indgenous helitutions snd developing polioiss that:
< promole apennasm 10 trade and bwestment
< suppart agrioutare end naryl enderpriee
% wrangtten wben hirsstruohsrs end delivery of sarvices
2 provide sdequute incerives for eparts
¢ reinforce the effectivaraes end traraperency of feosd end manetary
polioy snd reguletions
< ovoid ineficiand import mubstitulion end Wwerrantad protection
< sirengthen the ansbiing ermironment for develapmend of e privete
ss0tar

¢  @epended scoses ared oppariurity
¢ dmplly regulstary prooedires snd horesse sooses o markate snd
technalogy

¢ hareass coocsss fo cupliel through cooparsiives, village and mighborhood
¢ dovaicp berks and other salf-sustsining Gnenclal inefitulions thet service sl
borrowars

avors and
¢ epend ond ssfeguard human ind worker rights
€ bwestnee in pecple
. Mm%-#&mhmdwdm
. o-g-od. sark od-oriented vt Sone simed of techricel snd vooetionsd

Ww::-hdummwm wnd traindeg b
¢ oreafion or improvement of srieme providing teelth care
. @0 bad ') Py
€  wornen's arganizefions
Forebomeitnaut it Bupplemerdal Fipchart # 1
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Environment

UQAIDH.WMMWWMM
aesesements and support of.

¢ improving agriculiural, indusivial, mdnﬂurdmm
management praclices

¢ ool end weler sonssrvetion
¢ reduciing Indueirid- end enengy-reisied ersdronmentel degredeiion
¢ reduning rursl and when lend-use problems
@ shengthaning public policies and Institutions fo protect the
snvironment through
* reform of nefiand o developmant strategies wd pollsies
* doniopment of @ T'A A "pdqi--wk
+ improved enk irorenardel bews ord reg

. m-mammm
& areslion of amirorswenisl deie bosee arvl netured resowroe bweniaries

* bldudndmlﬂhhdiﬂm!m

¢ dalogues with g is on td regudefions, netrsl rescaroe
e, ensrgy pricing policies

¢ daloguas whh Infemelional agenciss an emwirarsnenied impeot of landing
prochoms. deeigh s implamenton ch

¢ ag., trust Amde, endowmants
4 research and education on
¢ non-oapital ivtensive demants of technology wrenefer
. mwmmmdhm

e, polay &
. e p&&mmh—-&“hm

URAND Ofas of Warnen h Developwerd

The GENEETS Pryad &qqnlemenhl Fipcharl #2




Population and Health

USAID will support...

®voluntary family planning
systems

®reproductive health care

¢ {he particular needs of
adolescents and young adults

¢infant and child care
¢ education for girls and women

UBAID Qlics of Wamen h Deveiopmend

e CEMERYS Progect Supplemental Flipchart # 3
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Contextual Levels Related
fo lIssues of Gender,
Age, Ethnicity or Race

¢ Cultural
is dynamic
<rchanges slowly over fime -
usually not a direct point of
infervention

¢ Political
<»may have vested inferest in the
status quo

+does not represent all
stakeholders

¢ Legal/Juridical
*+is important in policy analysis
<can be fargeted in policy

dialogue
»may be a focus of legal system
reform
Fopt - rbrua Supplemantal Flipchart # 4




Contextual Levels Related fo
Issues of Gender, Age,
Ethnicity or Race (2)

9 Insfitutional
<often controls access fo resources
<susually policy is implemented at this
level

“*can be a direct intervention point
¢ Community
“+is often the local "gatekeeper”
“sinfluences cultural change
<+an important point for nformation-
gathering
¢ S8mall Group
“roften an important enfry point
*can idenfify and implement
inferventions
“is an important farget for
information

USAID Ofice of Wsmen i Deweloprwerd

3 CEME @YD Progect Bupplemartal Flipchart # 6
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Contextual Levels Related to
Issues of Gender, Age, e
Ethnicity or Race (3)

¢ Household and Family
“+ie crifically important for
gender role analysis
i dynamic and mulfi-
dimensional
<is an imporfant targef for
information

ALL
components may act
in the context
of the other levels

of the system ™

Fordorerlonrsin Supplemunial Fipohart # 6




The USAID Path

QUSAID's fundamental goal is to help
individuals in developing nations fo improve
the quality of their own lives and share
equitably in the benefits of economic
growth.

Buf. there are

impediments
to euch development.

UBAID Ofoe of Wawen iy Devsicpmard

The GDESYS Proyant Gupplomonhl Ovarhead # 1

The USAID Path

QUSAID will pursue two sirategic goals:

O reducing long-term threats fo the global
environment, parficularly loss of biodiversity and
climate change; and,

O promofing sustainable economic growth locally,
nationally, and regionally by addressing
environmental, economic, and developmental
practices that impede development and are
unstainable.

But, thore are

impediments
{o such development.

For-eedlorations e Supplomaental Overhoad # 2
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The USAID Path

QO UBAID's goal in this key area is to contribute to a
cooperative global effort fo stabilize world
population growth and support women's
reproductive righis...this effort should result in a
fotal world population of between 8 billion and 9
billion by the year 2025, and less than 10 billion by
the year 2050, with very low growth thereafter.

But, there are

impediments
to such development.

‘,‘::.."".";.“.L."?.:‘"" Supplemental Overhead # 3

Gender and
Development

Goal
To increase opportunities for women fo...

the development of their sociefies and economies

Fordre b Bupplomental Overhead # 4

114




Atributes of Experiential
Learning

v significant learning is acquired through
doing

v'learning is facilitated by the learner’s active
participation in the learning process

v'learning involving feelings as well as intellect
is the most pervasive and lasting

v'in learning, self-evaluation is primary and
evaluation by others is of secondary
importance

e e e Bupplemental Overhead # &

"Successful" development is:

4 SUSTAINABLE. It confinues fo benefit the local
community, both women and men, affer the
development agency or project has completed its
support and departed from the area. Understanding
social dynamics of the community is key fo
planning for sustainability.

9 EQUITABLE. It facilitates access fo resources by all
memberg of the local community because ifs the
right thing o do.

© EFFECTIVE. It achieves development objectives by
assuring that essential resources are put in the

hands of those who do the work.
o drtdouea e Supplemental Overhead # 6
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Challenges &
Responses

UBNID Ofos of Wamen i Dmsinpenend

The GENEEYS Pryect 8upplemantul Overhead # 7

Sustainable
Development...

9 permanently enhances the capacity of a society fo
improve the quality of life

¢ is characterized by economic and social growth
that...
» does not axhaust the the resources of a coundry

% respacts and saleguards the economic, oultural, snd natural
sivironment

% creates meny incomes and chaine of enferprises
% is nurtured by an enabling polioy ervironment

% builde indigenous inetitutions that irwolve and smpower the
oifizanry

Tecnree Supplemantal Overhead # 8
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Sustainable
Development...contirued

¢ shifis USAID's focus from projects fo the web of
human relations changed by those projects

# requires investments in human capital — in the
educafion, health, food security, and well-being of
the populafion

¢ challeges the status quo

¢ mar.dates parficipation

% it must Involve, respond fo, and be accountable to the people
who will kive with the reeuits of development afforte

% it must help people buld intitutions of free discouree and
inclusive decigion-making

Fordvet-bnomisaam Supplemental Overhead # 9

Partnerships...

4 begin with collaboration between donors and the
developing nations

¢ impose cerfain responsibilifies on host governments
. % e.g., fostering local empowerment, ulady of women and
;ifmb:.of'ﬁimﬂﬂn.up-ﬂoﬂmobp?md;m

¢ are sirengthened by donor coordinafion

4 are reinforced by coordinafion with PVOs, NGOs,
universities, professional and academic groups

¢ ufilize the sirengths of mulfilateral development
banks and private enferprise
4 require local participation, build local capacity and
empower
Foyderir i e Supplemental Overhead # 10
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USAID's Approaches and
Methods

¢ To address the development problems confronting
peopies in courtries where USAID works, it will...
* cooperate cloeely with host governmenta, local communities,
and other donors

% congidar how eocial, economic, polifical, and culural factore
affact development and daevelop sirategies fo address
impedmente

*» minimize proje s that operaie without regard for other
developmant Frograme or larger objectives

<+ Integrate the needs and parlicipation of women as well ag men
into development programe arxl info anticipated societal changes

* egtablich & paradigm of full parficipation, local involvement, and
empowermant

o G T Supplemental Overhaad # 11

The GEME TS Progent

Parficipatory Development:
Statement of Principles

4 USAID seeks fo support:

- broad access by people fo their country's
economy and parficipation in their society's
decisionmaking processes

- broad parficipation by people in defining
development priorities and approzches

¥ participation deccribes both the kinds of
results desired, and the way tha! USAID

must nuriure those results
T t—— Supplemental Overhead # 12
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Principles Six and Ten

© To overcome the fendency of projects fo benefit
only local elifes, we will use gender analysis and
techniques for data collection and consensus
building such as participative rural appraisal

¢ We will take the measures necessary fo equip
ourselves o make good on these principles.... We
will strengthen relevant skills and apfitudes in our
staff and contractors — stronger language and
cultural skills, skills in discerning social processes,
gender analysis and other techniques to enhance
parficipation...

bareee bt Supplemental Overhead # 13

¢ Women in Development
«highlighted the importance of women's contribufions
<focused only on women
“»tended foward women-only projects or components
4 Gender and Development

“evolved from WID {o include both women and men
<> in reality, women and men together support families and, in the

g;z\:m number of female-headed households, it is women who do e0
<focuses on the needs of each member of the household
tends foward projects in which women and men both

parficipate

Fope-t b Supplemental Overhoad # 14
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Gender Analysis

Gender analysis is not a specific
technology.

Rather, it is a way of looking at the
world, a lens that brings into
focus the roles, resources and
responsibilities of women and men

within the system under analysis.
- Arurna Rao

USAD Cftoe of Wiswen in Desskopreerd

The GENE TS Prgent Supplemental Overhwad # 165

Gender and Project
Analysis

¢ WHEN {o analyze gender differences in roles,
constraints and opportunities?

In ALL phases of the project cycle:

Tt Supplemantal Overhead # 16

120




a

Gender and Development
Programming

»>WHEN to analyze gender differences
in roles, constraints and
opportunities?

#At ALL levels of programming:
ucountry
ssector

\program
\project

T coere oge Supplemental Overhead # 17

We Need Data To...

¢challenge assumptions
4describe the current situation
#plan accordingly

4®monitor

4make adaptations

®evaluate

Foret- st Supplemental Overhead # 18
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Attributes of
Good Objectives

4in the project's manageable
interest

4 {ime-bound
4 can be measured (with indicators)
®specific and observable

Faptwerlowuisann Supplemental Overhead # 19

Manageable Inferest £ %%

Your project actions
will clearly contribute
to meeting the development
objective(s).

burtoirbrat Supplemental Overhoad # 20
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Meaningful Objectives

© Objectives should be stated as completed actions
4 8elect strong action verbs

buili constructed pedyced from X 1o Y
increased from X o Y

conducted
made eradicated

installed

Te e et Supplemantal Overhead # 71

Means of Verification, or... |

4How do we get the evidence?
% available from normal sources?
< opecial data gathering required?
e®Who will pay for it?
4®Who will implement i1?

®How much data gathering is worthwhile?
» remembering Robert Chambers
< opfimal ighorance
< proporfionaie accuracy

Toanaea e T Supplemental Overhoad # 22
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Project Features

4 Choice of promotion strategy

4 Choice of technical package

4 Timing and duration of activities

¢ Delivery systems

¢ Location of project activities or services
< Eligibility criteria

#Nature and distribution of benefits

Paplpik-dony 8upplemental Overhear # 23

Hierarchy of Objectivegs
The Objective Tree g

e —— T Supplemental Overhuad # 24
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.. Objective statements that answer
By/For Whom?
A good objective requires an
How? action verb

USAID Ofne of Women 1y Deaiaomev

The GO YR Proyent 8upplemental Overhead # 25

Objective Trees for
Programs and Projects

|
Strategic
Objective

Strategic
Objective

['.

Teceremn T Supplemental Overhead # 28
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Forcefield Analysis

¢ Effective
performance
€ Paositive forces

®Negative forces

¢Effective completion
®First steps
e Bupplemental Overhead # 27
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