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PREFACE

The present document is a part nf the final report on activities of the Center for Intensive

English Language Studies (C!ELS) of the Development Support Training Project of the USAID
Mission to Pakistan.

CIELS operated from January 1986 through June 1982 in the project’s field headquarters in
Islamabad. During its five and a half year history, CIELS provided instruction for 1400
Pakistani candidates for USAID-supported overseas training and maintained a level of

perfermance comparable to that of the better stateside institutions specializing in English as
a Second Language.

The report consists of two volumes.

Volume I, Intensive English for Academic Purposes, was prepared by Thea Sierak and includes
the following:

Overview, presenting a statistical review of CIELS’s 29 sessions and discussing
factors contributive to CIELS’s success.

Teachers’ Handbook, including the Intensive-English-for-Academic-Purposes curricuium.

Student Orientation Guide, detailing student-related policy.

Teaching Aids Inventory, listing the educational materials (books, videos, games and
tapes) used in the program.

Volume Ill, Cultural Awareness Training for U.S.-Bound Trainees and Graduate Students:
Introduction and Handbook (A Model from Pakistan) was written by M. Hiponia-Quigley and
provides a synopsis of the Cultural Awareness Training program, in theory and in detail, as
iterated at CIELS. It is intended to serve as a model for similar USAID projects.

*

This final report could not have been completed without the full cooperation of the AED
project team, including Peter Boynton, Lance Lindabury, Dr. S. M. Jafar, Javed Igbai, Kanwar
Nasir, Asif Javed, Tahir Mahmood, M. Sarfraz Mirza, and the USAID Project Officer, David
Esch. Their professional cooperation is gratefully acknowledged by the report’s authors.



Acronyms and Abbreviations

AED Academy for Educational Development
AiD Agency for International Development
CAT Cultural Awareness Training

CIELS Center for Intensive English Language Studies
DSTP Development Support Training Project
EIL Experiment in International Living
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ELSU English Language Services Unit

ELS English Language Specialist
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ESL English as a Second Language
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INTRODUCTION

One of the components of the Development Support Training Project (DSTP) was
English Language Training {ELT}. The English Language Services Unit (ELSU) was
designed to implement programs to assess English language skill, remediate it as
necessary and then address the cultural training needs of the project.’

The Center for Intensive English Language Studies (CIELS) was founded in January,
1986 to provide Intensive English for Academic Purposes (IEAP) tuition to Pakistani
candidates for participant training. CIELS held 29 sessions from January 1986
through June 1992, each of them 8 to 10 weeks long. 1418 trainees went through
the program during the five and a half year period. From 24% to 58% of each
session’s trainees qualified for their nominated level of study, with a life-of-program
average of 36%. From 34% to 84 % of each session’s trainees gained an average 3 +
points per week as measured by the Institutional TOEFL (Test of English as a Foreign
Language); thc 3 point plus gain rate over the life of the program was 61%.

The following overview seeks to capture some of the critical variables in a successful
process. Statistics for CIELS’s 29 sessions are b.oken out by student age, region of
provenance and gender. The discussion includes input from CIELS’s faculty over its
last six sessions.

For further detail regarding curriculum, policy and teaching aids, please see The
Teachers” Handbook, The Student Orientation Guide and Teaching Aids Inventory in
this volume.

' ELSU’s assessment function was carried out by the unit’s Testing and Evaluation Office. The
Testing and Evaluation Office continues to function within the project and is not a subject of this
report.
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FACTORS SUPPORTING SUCCESS

Experiment in International Living (EiL)

EIL was the sub-contractor for ELT until December 1991. EIL emphasized building
CIELS around experiential learning, a concept that is fundamental to understanding the
process that created and supported the success of the unit. Some tenets of
experiential iearning that are relevant to the success of the unit, both in service
provision and the success of its trainees, are as follows:

-it is based on study of what is known about how people best learn and is preceded
by inteliectual review.

-it is motivating and recognizes affective influences that increase self-awareness and
self-confidence as demonstrated in more effective approaches to dealing with others.

-it is holistic and consciously includes forces (such as social, religious, political,
economic and educational) interacting to move pecple through the learning process.

The experiential foundation of CIELS formed the basis of the teaching culture of the
unit. The experiential mode was used consistently by the teaching staff in the
classroom and as part of the teacher training in the unit. The learning process of
trainees and faculty was supported by the inherent motivation and holistic approach
of the experiential mode. The community at CIELS considered learning theory and
affective infiuences together.

Structural Components

CIELS was an autonomous unit, separated from other activities in the buiiding by a
clear, distinct goal that defined its task, and reinforced the CIELS community. The
setup of ELSU as an organization fostered learning at CIELS. Testing was done by a
separate unit, and was thus not distracting. Cultural Awareness Training (CAT) was
included in the weekly curriculum at CIELS, thus complementing its work in the unit.2

2 For details on the CAT program, please see volume |l of the final report, Cultural Awareness

Training for U.S.-bound Trainees and Graduate Students: Introduction and Handbook (A Mode! from
Pakistan).
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Each position had a clear focus that complemented learning at CIELS, once again for
both faculty an trainees.

The English Language Specialist (ELS), who headed the unit, served as liaison with
both the AED organization and the external 2nvironment. This po. ition was a filter
for CIELS---keeping out distractors, on one hand; on the other, bringing in expertise
on language acquisition and teaching theory. The technical expertise brought in by
the ELS was the formal teacher training at CIELS. The workshops and
demonstrations, done either by the specialist or a consultant brought in from EIL,
formed the basis of the intellectual review of teaching that happened in the CIELS
faculty room. This expertise was essential in developing the teaching culture of the
unit.

The C/ELS Coordinator facilitated the day to day activity of the unit, and fostered its
collegial atmosphere. In easing the day to day tensions and providing for day to day
needs in advance, the position supported the affective elements necessary for the
experiential learning process. The position supported the informal teacher training in
the unit by creating and maintaining an atmosphere congenial to easy discussion,
experimentation and constant revision. By fostering team work, the position helped
teachers coordinate what happened in the different classrooms and take advantage
of learning opportunities. The accessibility of the Coordinator to teachers, staff and
trainees, was cited as vital to easy functioning in a busy unit in need of trouble-
shooting regularly. The time saved for faculty encouraged discussion of classroom
issues.

The CAT Coordinator brought expertise on cultural issues into the unit, and thus
supported facuity development and provided for trainee based learning. Trainees were
able to discuss issues related to study abroad and living in another culture with an
expert in the field. Teachers were open to the inclusion of the cultural perspective
into their work since it was clear that the CIELS environment was a different culture
for trainees. The change from teacher-centered to student-centered learning was a
difficult one for trainees, and the CAT Coordinator helped both the teachers and
trainees ease into the mnde. Further, the position provided that the discussion on
cultural issues that happened daily in the CIELS environment kept the learning process
in mind.

The CIELS facufty was expected to be able to implement curriculum in four skill areas
---structure, reading, listening/speaking, and writing. Teachers were able to teach
their favorite subjects, while maintaining familiarity with all the skill areas. The faculty
was included in any discussion of curriculum revision, classroom issues affecting the
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program, priorities for learning, etc. Since the unit acted as a team, the faculty was
never ignored. The value of their feedback from the interface of the learning process
was always recognized. They experimented with materials and methods, reviewed
and requested new materials, and taught each other in the collegial nature of the unit.
The atmosphere supported high professional standards and the faculty met and
continually raised those standards. The formal job description for these positions
included more than just classroom time and preparation. The description recognized
the "other” related activities of the professional positions on the faculty and sought
to develop a team focused on the goais of the unit.

The support positions of CIELS were designed to enhance the collegial environment
for learning. The Administrative Assistant, Secretary, Clerk/Messenger, and Sweeper
all provided services important to the maintenance of learning in a collegial
atmosphere. Supplies were provided in advance and clerical tasks were performed so
that the facuity could focus their energy on teaching. The clarity of each job
description helped the members of the CIELS team to perform well together.
Everyone in the unit knew where to go for what they needed.

Resources

CIELS was resource-rich, in both people and materials. The USAID post in Islamabad
was rich in "dependant” hires that formed the ever changing CIELS faculty. The unit
was rich in materials brought in by the ELS or as requested by facuity. Both human
and educational resources were vital to the high level of functioning maintained by the
unit over time. (Please see Teaching Aids Inventory in this volume for a listing of
CIELS educational resources).

The pool of candidates for teaching positions at CIELS was large since Islamabad was
a large USAID post. The fact that the International School of Islamabad competed for
gualified teachers forced CIELS to be a competitive employer. The pay-scale was
designed to attract people who wanted to teach. Further, the program took into
account the vacation and home leave time of the "dependant” hire and in so doing
offered a competitive position at a professional pay scale. These both contributed to
the reputation of CIELS as a good place to work, which reinforced the CIELS
community by attracting faculty who valued that. Word-of-mouth created a backlog
of applicants for positions known to be desirable.

The teaching materials at CIELS were up-to-date. Reference materials for teachers
were available, so reading and experimentation were encouraged. Curriculum included
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books which assisted teachers in accessing additional materials. Different teachers
liked different texts, so discussion was encouraged. Audio-visual equipment was
available for classroom use of taped materials. The resources were readily available,
so teachers could browse, and in doing so, discussion was focused and encouraged.
When a teacher needed a fresh idea, the shelves in the faculty room were waiting to
provide it. it was fun to experiment, and these experiments led to discussirns of
effectiveness. The discussions encouraged and supported the continuing process of
teacher training and student-centered learning for the CIELS trainee.

Curricuium

The ELS devised the IEAP curriculum and that curriculum was continually reviewed.
Since faculty was included in the review/revise process, it was personally invested in
its success. Therefore, the curriculum was implemented and revised with success in
mind. Teachers valued the curriculum because it focused both the trainees and
themselves on academic Engiish, and thus the larger goal of the unit, rather than the
easier, short-term goal of "test is best”. The clarity of the curriculum supported new
teachers as they began work in the unit. The clarity of the curriculum helped teachers
answer their own questions of "what am | teaching?" (Please see The Teacher’s
Handbook, in this volume, for further details).

Stability

CIELS benefitted from the long-term involvement of its sug port staff and several local
hires. The support staff was involved from the earliest days of the unit, thus
benefitting the professional staff with their efficiency and effectiveness. Not only did
the support staff know the job well enough te anticipate unit needs, Lut also to act
as resources for solving new problems. The expertise of the Administrative
Coordinator helped provide a stable environment for the ever-changing CIELS faculty.

CIELS also benefitted from the long-term involvement of "local hire" faculty (either
Pakistani or married into the culture). These people had the longest term involvement
with the unit and were the vehicle that passed on the ever-evoiving teaching culture
to new and ever-changing "dependant” hires. The historical perspective they added
to discussions of policy, procedure and curriculum development was invaluable since
the wheel was never re-invented. This core group formed the basis of a unit that
evolved by re-evaluation.
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Another aspect of the unit’s stability was the way the unit took into account the
needs of the dependent spouses who worked in it. Faculty was contracted, but was
free to come and go as they needed. Issues of home leave were taken into account,
as were vacations or school breaks. Long-term involvement with the unit was
effectively encouraged. The long-term involvement engendered caring and sharing in
the unit, positively affecting classroom instruction anc professional development.

Teacher Training and Support

CIELS was considered a good place to work since it provided a caring and sharing
environment to perform professional services that were well-defined, compensated,
and interesting. There were effective formal and informal systems to develop and
support the faculty.

In the formal system, the ELS provided professional expertise in the form of
demonstirations and workshops. Lesson plans were submitted for the CIELS
Coordinator’s review a week in advance of implementation, making refinement
possible. Bi-weekly meetings focused teacher discussion on issues affecting the
program. Skill area meetings reviewed and revised curriculum. The full-time status
of the faculty kept them in the unit discussing the unit’s work durir g the work week,
and all had access to the building after hours.

Teacher-to-teacher observation was encouraged and supported by class
rearrangement and/or CIELS Coordinator substitution in classes. Demonstration
lessons were given when requested. Discussion of what happened during these
demonstrations or observations encouraged exchanges of ideas on teaching style,
approach or method.

The faculty office and less formal seating in the duplicating room permitted several
discussions to occur at the same time, and the ELS and CIELS Coordinator were
available to participate. The faculty aiso cited the clarity of the rules presented to the
trainees as supporting their work; since they could refer program matters elsewhere
and focus exclusively un teaching, the relationship of teacher to student was kept
above the mundane. (Please see the Student Orientation Guide, in this volume, for
further details on policy).

In addition, the faculty agreed that the work of the teacher was supported by the
limited class size. The relatively short sessions (8-10 weeks) made small class size
essential. The maximum in a class was 15; the desirable size was 12. This size
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encouraged the teacher-student relationship and gave the teacher the opportunity to
have each trainee be voca!, ask questions, and otherwise grapple with student-
centered learning.
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INTERPLAY

CIELS was never static. Discussion of why it was successful will not yield a
prescription easily duplicated. The unit operated autonomously with professionals
performing well-designed functions in an atmosphere that encouraged learning and
personal development. A collegial atmosphere was maintained throughout its history.
Experiential learning was fostered in trainees and teachers. A stable core of locally
hired staff provided the vehicle for the culture of the unit to continue. Expertise was
always available. Sharing and caring was an everyday part of the environment where
all were encouraged to participate. CIELS happened in a post rich with materials,
people and purpose. It was culturally aware and fostered that awareness, thus adding
a richness not often available to "dependant" hires in clerical positions. CIELS
attracted and kept the best. The CIELS experience touched the people who were
involved and continues in the memories of trainees, staff and faculty alike.
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STATISTICAL REVIEW

The text of the Statistical Review section is printed in landscape to facilitate reference to the landscape graphics which
follow.

Measurable Success

A total of 1418 trainees went through CIELS, 1367 of them men and 51 (or 3%) of them women. The question of
how to measure the success of the program has always been difficult, since much learning is not quantifiable.
However, it is clear that the goal of unit has been to increase the pool of TOEFL qualified candidates for training and
that comparison to stateside programs is inevitable. Following are highlights of statistics contained in 18 figures. The
fact that women constitute a small fraction of the sample and were represented by only one participant in eight of the
21 sessions in which they participated should be kept in mind.

Figqure 1. Percentage of Trainees Gaining An Average of 3+ Points Per Week, by Session
CIELS has always compared favorably with the stateside average of 3+ points per week increase, with a session-by-

session range of from 34% to 84% of its trainees achieving that measure. An overall average of 61% of CIELS
trainees gained 3+ points per week in their TOEFL score, entry to exit.
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Measurable Success, continued

Figure 2.
Figure 3.
Figure 4.
Figure 5.

Percentage of All Training Candidates Achieving Target Scores, by Session
Percentage of Non-Degree Candidates Achieving Target Scores, by Session
Percentage of Master’s Degree Candidates Achieving Target Scores, by Session
Percentage of Doctoral Candidates Achieving Target Scores, by Session

These figures display the success rate of CIELS trainees in achieving the proficiency required for their level of
nomination. The requirement for nan-degree training candidates was 500; for MA/S, 530; for Ph.D., 550. 36% of
the total met their requirement. The overall success rate for non-degree candidates was 53%; 34% for MA/S and
32% for Ph.D. candidates.
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Average Entry and Exit Scores

These two issues (3 + points per week and meeting requirements) can be viewed more meaningfully when the average
entry and exit scores of CIELS trainees are reviewed. They are presented hereafter.

Figure 6. Average Entry and Exit Score, All Training Candidates, by Session

The range of average entry scores extended from a low of 466 to a high of 507; average exit scores, from a low of
505 to a high of 530. The majority of students were candidates for graduate studies.

Figqure 7. Average Entry and Exit Score, Men, by Session
Figure 8. Average Entry and Exit Score, Women, by Session

The lowest and highest average entry scores for males, by session, were 466 and 502; for women, 414 and 520. The
lowest and highest average exit scores for males, by session, were 505 and 530; for women, 423 and 563.

Figure 9. Average Entry and Exit Score, Candidates from the Federal Area, by Session

Figure 10. Average Entry and Exit Score, Candidates from Baluchistan, by Sessioir

Figure 11. Average Entry and Exit Score, Candidates from Kashmir and Jammu, by Session

Figure 12. Average Entry and Exit Score, Candidates from North West Frontier Province, by Session
Figure 13. Average Entry and Exit Score, Candidates from Punjab, by Session

Figure 14. Average Entry and Exit Score, Candidates from Sindh, by Session

The lowest average entry score was from Balochistan (474), followed by Sindh (477), NWFP (481), Islamabad (487),
Kashmir and Punjab (490). Average exit scores, from highest to lowest, by region, were as follows: for Punjab (523),
Kashmir (515), NWFP {515), Balochistan and Islamabad (512) then Sindh (510).
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Average Point Increase

While information regarding success and relative proficiency has been presented, an important issue, learning as
measured by the average point increase per week of training, is raised. To present that information by session the
following graphs are presented.

Figure 15. Average Point Increase per Week, Men and Women

Figure 16. Average Point Increase per Week, Men and Women, by Session
Figure 17. Average Point Increase per Week, by Age

Figure 18. Average Point Increase per Week, by Region

Women progressed 25% faster than men---achieving an average of a five point increase per week against the four
achieved by their male counterparts. Women also registered the highest average increase, gaining an average of eight
points in one session and over seven in four others; men exceeded six points in only one session and five, in just four
others.

All age groups achieved an average gain of over 3 points per week. The under-25ers led the way with an average
weekly gain of over five points. A steady decline in the rate of progress with age bottomed out with the 45-49 age
group and rose again slightly among those fifty and older.

As measured by region of provenance, all students scored on average higher than 3+ points per week.

Trainees from the Federal Area had the lowest point increase per week, perhaps due to the fact that they lived at home
and did not benefit from the community environment in which the out-of-towners lived, which encouraged a study

ethos and practice of the language.

Balochistan trainees made the highest average increase per week at 4.81 points.
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Statistical Annex

The statistical annex which follows the graphic figures, details for each session, in tabular form, the following:

- session dates and duration

- number of trainees (total entering, total exiting, entry total disaggregated by gender and region of provenance)

- number of teachers

- average entry and exit scores (listening, reading, speaking, total), disaggregated by gender

- average point increase entry to exit (listening, reading, speaking, total), by session and weekly,
disaggregated by gender

- average point increase (APl) by age, relative to total per week and average entry and exit scores

- percentage of trainees gaining 3+ points per week

- number and percentage of trainees who achieved target scores

- average weekly point increase by region of provenance
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Percentage of Trainees Gaining An Avg.
Figure 1. of 3+ Points Per Week, By Session
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Figure 2.

Percentage of All Training Candidates
Achieving Target Scores, by Session
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Figure 3.

Percentage of Non-Degree Candidates

Achieving Target Scores, by Session
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Percentage of Master’'s Degree Candidates
riure 4. Achieving Target Scores, by Session

70 -

60 -

50

i

40 -

30 = = ‘ — = __7":'

20 -

10 1

e o e B 0 R B

i
1 2 3 4 [ L] 7 8 9 [ 10| 1t {12 113 [t4 16116 |17 |18 |19 2021|2223 94;26 26 27»28!29

{ % Quaitfying Masters ()| 20|32 | 31|44 37 |20 23[32|22/36|48]63 47 664429 |22 {20 27 4al41]42]{28!30;33 3327 ]26] 28




Percertage of Doctoral Candidates
rigure 5. Achieving Target Scores, by Session
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Figure 6.
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Average Entry and Exit Score
All Training Candidates, by Session
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Average Entry and EXxit Score
Figure 7. Men, by Session
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Average Entry and Exit Score
Figure 8. - Women, by Session
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Average Entry and Exit Score
Candidates from Federal Area, by Session
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Average Entry and Exit Score
Fioure 0. Candidates from Baluchistan, by Session
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Average Entry and Exit Score, Candidates
from Kashmir & Jammu, by Session

Figure 11,
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Average Entry and EXit Score
Candidates from NWFP, by Session

Figure 12,
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Figure 13.

Candidates from Punjab, by Session
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Average Entry and Exit Score
Figure 14. Candidates from Sindh, by Session
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Average Point Increase per Week
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Figure 16.

Points

Average Point Increase per Week
Men and Women, by Session
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Average Point Increase per Week

Figure 18.
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STATISTICAL ANNEX

November 29, 1992

N-12/P-25/S-5)

Number of Trainees Average Average Point
Jf Session # (begin-end) / Teachers Entry/Exit Increase*
(dates) Male(M)/Female(F) Score* Enury to Exit
Hours/Days/Weeks Total ' (M/F) By Province M:F per hour/week
(at entey) M/F total
M/F per week
1 (47-47y 7 17 46/49/48/479 3/1/4i27
(1/11-3/6/86) 4572 50/50/52/505 3.70
7.3 WKS EST [B-7(6/1)/1-24/K-1 487/528:505/536 28/8
N-3/P-8/8-4(3/1)] 3.84/1.1
i 2 (41-41) 7/ 7 48/50/52/499 4/2/0/19
(3/16-5/8/86) 40/1 51/52/52/517 2.60
7.3 WKS EST [B-8/1-20/K-1 499/517:483/526 18/43
N-3/P-6(5/1)/58-3] 2.47/5.89
3 (42-42) 1 7 48/52/52/506 2/1/-2/8
(5/18-7/24/86) 40/2 51/53/50/513 1.10
7.3 WKS EST [B-2(1/)/1-22(21/1)/K2 507/516:460/423 9/-37
' N-2/P-10/5:4] 1.23/-5.06
4 (35-34) / 7 50/49/50/496 27313127
(8/19-10/16/86) 34/1 52/52/53/523 0.122/3.65
222/37/7.4 [B-6(5/1)/1-7/K-0 495/522:500/547 27147
N-6/P-8/S-8] 3.65/6.35
h] (35-5%)/ 7 45/49/48/475 7/3/3/41
(10/26-12/18/86) 55/0 52/52/51/516 5.62
7.3 WKS EST [B-1/1-6/K-0 475/516:NA 41/NA
N-7/P-37/S-4} 5.62/NA
6 (49-49) / 8 46/49/49/482 412711725
(1/11-3/5/87) 48/1 50/52/50/507 0.121/3.62
207/34.5/6.9 [B-&/1-1/K-1(0/1) 471/506:520/543 25/23
N-2/P-35/8-2} 3.62/3.33
7 (50-50)/ 9 49/50/51/500 2/3/0/16
(3/24-5/14/87) 50/0 51/53/51/516 0.075/2.25
213/35.5/7.1 {B-1/1-6/K-1 500/516:NA 16/NA
2.25/NA

P = Provisce

B = Bulochistan

1 = humabad/Independont

K = Azad Kashmir

N = Nornthwest Fronticr Province
P = Punjab

s = Sindh




8 (45-45) / 8 48/47/47/471 5/5/5/49
(6/7-7130/87) 45/0 52/52153/521 0.224/6.71
219/36.5/7.3 [B-6/I-1/K-1 471/521:NA 49/NA

N-6/P-19/8-12] 6.71/NA
9 (50-50) / 7 48/49/50/488 20244117

(8/12-10/8/87) 4872 50/51/50/506 0.078/2.33

219/36.5/7.3 [B-8(7/1)/1-3/K-2 488/506:500/504 18/4
N-6(5/1)/P-18/S-13] 2.47/0.55
10 (41-41) 7/ 8 45/50/51/486 S/5/1/38
(10/18-12/17/87) 41/0 50/54/52/524 0.164/4.94
231/38.5/7.7 [B-8/1-3/K-1 486/524:NA 38/NA
N-2/P-11/58-14] 4.94/NA
11 (59-59) / 8 47/50/51/491 5/412/33
(1/10-3/3/88) 5772 52/53/52/524 0.133/3.98
249/41.5/8.3 [B-13(11/2)/1-3/K-0 490/523:485/535 33/50
N-12/P-22/8-9] 3.98/6.02
12 (45-45) 1 8 49/50/51/502 3/4/1/26
(3/20—5/12/88) 45/0 52/54/52/527 0.121/3.61
216/36/7.2 [B-1/1-14/K-0 502/527:NA 26/NA
N-8/P-18/S-4] 3.61/NA
13 (51-50) / 8 47/49/50/484 4/413140
(5/24-7/21/88) 51/0 50/33/53/524 0.171/5.13
234/39/7.8 [B-0/1-9/K-4 484/524:NA 40/NA
N-10/P-25/8-3} 5.13/NA
14 (57-57) 7 10 46/50/50/488 5/4/3142
(8/7-10/6/88) 56/1 52/54/53/530 0.188/5.68
224/37/7.4 [B-2/1-10/K-1 488/530:497/550 42/53
N-13/P-21(20/1)/8-10} 5.68/7.16
15 (53-33)/ 9 47/48/49/483 4/413136
(10/16-12/15/88) 52/1 51/52/52/519 0.154/4.62
234/39/7.8 [B-12/1-9/K-0 483/520:453/483 36/30
N-12/P-8(7/1)/S-12] 4.62/3.85
16 (62-60) / 9 46/50/50/486 5/2/1/28
(1/8-3/16/89) 62/0 51/52/50/513 0.106/3.18
264/44/8.8 [B-13/1-5/K-0 486/5313:NA 28/NA
N-13/P-21/5-10] 3.18/NA
17 (67-63) / 9 46/48/49/474 41512138
(4/2-6/22/89) 6512 50/53/51/512 0.127/3.8
300/50/10 {B-2/1-13(11/2)/K-0 475/512:448/520 36/72
N-13/P-31/S-8} 3.6/7.2
I8 (70-68) / 8 45/47/48/464 5/5/47146
(7/1 8-9/28/89) 69/1 49/52/51/509 0.187/5.34
249/41/8.3 [B-S(4/l)/[-3/K-i 477/508:503/563 31/60
N-29/P-24/S-8} 3.73/7.23




19 (43-42) / 10 45/47/48/469 4/5/3/40
{10/16-12/21/89) 42/1 50/52/51/510 0.161/4.82
246/41.5/8.3 {B-7/1-7/K-1 468/509:503/550 40/47
N-8/P-14(13/1)/8-6] . 4.82/5.66
20 (57-55) / 10 48/47/49/478 4/5/2/39
(1/8-3/15/90) 5572 52/52/51/517 0.153/4.59 .
255/42.5/8.5 [B-21(19/2)/1-9/K-0 479/517:478/546 38/68
N-6/P-16/8-5] 4.47/8.00
21 (57-55) /7 9 45/48/48/469 7/4/3/48
(4/2-6/14/90) 53/4 52/51/52/516 0.195/5.85
246/41/8.2 [B-23(19/4)/1-2/K-1 472/519:414/474 47/61
N-8/P-13/5-10] 5.73/7.44
22 (44-43) /' 7 46/46/50/470 5/6/0/35
(7/9-9/20/90) 41/3 50/52/50/506 0.133/3.98
264/44/8.8 [B-14(11/3)/1-9/K-2 472/508:453/480 36/27
N-7/P-5/8-7} 4.09/3.07
23 (62-61) / 10 47147/50/478 7/6/17142
(10/9-12/13/90) 57/5 54/52/50/520 G.171/5.12
246/41/8.2 [B-2/1-3(2/1)/K-2 479/521:468/513 42/45
N-16/P-23(21/2)/S-16(14/2)] 5.12/5.49
24 (50-47)/ 8 46/48/50/479 5/5/1/40
(1/7-3/14/91) 48/2 51/53/52/518 0.169/5.06
237/39.5/7.9 [B-7/1-7/K-6 477/517:500/532 40/32
N-9(7/2)/P-9/5-12] : 5.06/4.05
25 3127/ 9 47/49/51/489 4/6/1/36
(3/25-6/6/91) 31/0 51/54/52/524 0.164/4.93
219/36.5/7.3 [B-2/1-3/K-2 489/524:NA 36/NA
N-4/P-14/8-6] 4.93/NA
26 (49-46) / 8 50/48/48/485 2/5/3/35
(7/8-9/19/91) 46/3 51/53/51/520 0.128/3.85
273/45.5/9.1 [B-11/{-2/K-1 487/523:452/475 36/22
N-17(16/1)/P-11{10/1)/8-7(6/1}] 3.96/2.42
27 (37-35)/ 7 47/48/48/479 27272124
(10/7-12/12/91) » 36/1 50/51/51/505 0.096/2.89
249/41.5/8.3 [B-10(9/1)/1-4/K-1 481/505:476/497 23727
N-2/P-7/5-13] 2.77/3.25
28 (33-32) / 7 45/48/47/463 6/4/3/43
(1/13-3/15/92) 28/5 50/52/50/506 0.165/4.94
 261/43.5/8.7 [B-16(11/5)/1-1/K-0 466/508:444/404 42/50
N-5/P-8/S-3] 4.83/5.73
29 (36-33) / 6 46/48/48/470 4/4/3/39
(4/13-6/10/92) 2719 50/52/51/508 0.169/5.07
234/39/7.8 [B-6(5/1)/1-1/K-1 471/510:461/500 40/39
N-20(16/4)/P-6/5-2] 5.13/5.00




Average Total
Weeks
7.9

(1418-1385) /235
1369/51°
[B-222(195/27)
[-209(205/4)
K-33(32/1)
N-261(253/8)
P-473(466/7)
$-220(216/4)]

32/40
4.05/5.06

* Scores are shown in order presented by ETS - LIS/R/TOT

The ratio of students o teachers is 6 to 1.

A total of 3% of the truinces in CIELS ware womes,



AVERAGE POINT INCREASE (API) BY AGE TOTAL/PER WEEK AND AVERAGE
ENTRY/EXIT SCORES

Session <25 25-29.99 30-34.99 35-39.99 40-44.99 45-49.99 > =50
Numbe #/AP1 #/APL #1API #/API1 #/AP] #IAPL #1API
r API/WK API/WK API/WK API/WK API/WK APL/WK API/WK
# Entry/Exi Entry/Exa Entry/Exi Entry/Exi Entry/Ex: Entry/Exi Entry/Exit
weeks t t t t t t
i 1/16 2 18/18 14/49 11/19 1/24 NA
i 7.3 2.19 0 2.47 6.70 2.60 3.29
i 517/533 508/508 482/501 478/495 514/532 423/447
2 NA 6/17 17/14 10/26 S5/1t 2/8 1/84
7.3 2.33 1.92 3.56 1.51 1.10 11.51
508/525 502/516 488/514 518/530 470/478 453/537
3 NA 372 11/56 20/10 6/-8 2/12 NA
7.3 0.27 7.67 1.37 1.10 1.64
508/510 512/526 500/510 514/506 508/520
4 1/60 2/24 11/31 14/20 4/38 2/25 NA
7.4 8.11 3.24 . 4.19 2.70 5.14 3.38
420/480 526/550 487/518 509/529 475/513 502/526
5 NA 4/46 24/32 17/65 5125 3/29 2/4
7.3 6.30 4.38 8.90 3.42 3.97 0.55
4777522 491/523 482/520 456/481 475/505 502/506
6 2125 11/34 28/25 6/13 1/10 110 NA
6.9 3.62 4.93 3.62 1.88 1.45 1.45
455/480 469/503 486/511 498/510 487/497 4771487
7 1/4 5/14 23711 11/19 5727 5724 NA
7.1 0.56 1.97 1.55 2.68 3.80 3.38
523/527 508/522 514/526 475/494 476/503 503/527
8 NA 12/46 7741 16/37 8/92 2/28 NA
7.3 6.30 5.62 5.07 12.60 3.84
489/534 480/522 471/508 494/529 494/522
9 NA 7714 17/18 17/20 7/13 2/16 NA
7.3 1.92 2.47 2.74 1.78 2.19
502/516 490/507 479/500 496/509 476/493
10 NA 7/43 15/35 13/43 5/23 1/43 NA
7.7 5.58 4.55 5.58 2.99 5.58
490/533 484/519 483/526 497/521 467/510
i1 1/3 12/40 i5/36 17/34 7/35 7/19 NA
8.3 0.36 4.82 4.34 4.10 4.22 2.29
540/543 493/533 494/530 489/523 474/509 489/509
12 NA 6/39 15727 10/34 8/5 6/23 NA
7.2 5.42 3.75 4.72 0.69 3.19
507/546 497/524 498/532 S511/516 501/523




13

NA 9/56 16/37 13/39 9/38 2/12 1/0
7.8 7.18 4.74 5.00 4.87 1.54 0
491/547 487/524 478/518 485/522 474/485 490/490
14 NA 11/45 19/48 14/38 8/40 4/40 1/24
7.4 5.41 6.49 5.14 5.41 5.41 3.24
497/537 484/532 486/524 4857525 491/532 493/517
15 1/50 7129 17/44 18/31 7136 3/40 NA
7.8 6.41 3.72 5.64 3.97 4.62 5.13
490/540 471/499 483/527 480/511 492/528 499/539
16 NA 13/29 18/25 17/28 8/30 4/30 NA
8.8 3.30 2.84 3.18 3.41 3.41
495/524 487.512 4805/508 473/503 498/528
17 NA 8/41 20/48 20/35 11/26 4/24 NA
10 4.10 4.80 3.50 2.60 2.40
482/523 4731520 472/507 481/507 464/488
18 1/27 7/46 22/70 20/26 12/38 6/40 NA
8.3 3.25 5.54 8.43 3.13 4.58 4.82
4337460 456/502 491/517 475/501 4761514 476/516
19 NA 5/45 16/41 13/33 5/57 2/30 1/47
3.3 5.42 4.94 3.98 6.87 " 3.61 5.66
471/515 454/495 488/521 464/521 446/477 530/5377
20 13/51 8145 15/43 14/25 4/34 1/-3 NA
8.5 6.00 5.29 5.06 2.94 4.00 -0.35
4721524 4741519 478/521 485/510 479/512 503/500
21 13/64 17/50 13/39 9/35 2/32 1/47 NA
8.2 7.80 6.10 4.76 4.27 3.90 5.73
430/494 466/516 490/529 490/525 470/502 503/550
22 8/24 8/27 13/46 8/31 4/40 2/48 NA
8.8 2.73 3.07 5.23 3.52 4.55 5.45
461/485 475/503 481/526 467/498 4741514 432/480
23 NA 7/56 28/39 15/48 8/37 3/24 NA
8.2 6.83 4.76 5.85 4.51 2.93
517/572 4737512 468/516 481/518 482/506
24 3/62 11/34 22/39 4/45 5/30 1/64 1/53
7.9 7.85 4.30 4.94 5.70 3.80 8.10 6.46
4781540 491/525 476/515 459/504 483/513 443/507 460/513
25 NA 5/39 10/30 5/30 6/49 1/33 NA
7.3 5.34 4.11 4.11 6.71 4.52
4771517 489/519 509/540 480/529 467/500
26 2/46 21/39 14/40 5/21 3/11 2/20 NA
9.1 5.05 4.29 4.40 2.31 1.21 2.20
486/532 493/532 +72/512 490/511 466/477 5067527




27 1/70 10/35 17/12 4/38 1/27 1/23 NA
8.3 8.43 4.22 1.45 4.8 3.25 2.77
463/533 484/519 487/499 479/509 443/470 417/440
238 1/36 13/51 6/37 6/38 3/54 2/30 1/10
8.7 4.14 5.86 4.25 4.37 6.21 3.45 1.20
527/563 465/516 460/497 450/488 481/535 432/462 467/477
29 NA 6/46 6/36 6/42 9/41 4/28 NA
7.8 5.90 4.62 5.38 5.26 3.59
472/518 467/503 469/511 465/505 | 475/502
Total 49/47 243/38/ 473/35 357/33 177/32 777127 8/28
7.9 5.95 4.80 4.43 . 4.18 4.05 3.42 3.54
462/509 486/524 485/517 482/512 485/515 481/509 487/516




% TRAINEES GAINING 3+ POINTS PER WEEK

SESSION # OF X3 = # OF ouT %
NUMBER WEEKS TRAINEES OF
1 1.3 21.9 18 46 39
2 7.3 21.9 17 41 41
3 7.3 21.9 14 4] 34
4 7.4 22.2 21 34 62
5 7.3 21.9 35 54 65
6 6.9 20.7 24 49 49
7 7.1 21.3 22 50 44
8 7.3 21.9 33 44 75
9 7.3 219 17 50 34
10 7.7 23.1 28 41 68
1 8.3 24.9 34 59 58
12 7.2 21.6 23 45 51
13 7.8 23.4 38 50 76
14 7.4 22.2 44 57 77
I5 7.8 23.4 36 53 68
16 8.8 26.4 35 60 58
17 10 30.0 40 63 63
18 8.3 24.9 44 66 66
19 8.3 24.9 28 42 67
20 8.5 25.5 37 55 67
21 8.2 24.6 45 55 82
22 8.8 26.4 26 43 60
23 8.2 24.6 44 61 72
24 7.9 23.7 32 47 68
25 7.3 21.9 18 27 G7




26 9.1 27.3 26 47 55
27 8.3 24.9 18 35 51
238 8.7 26.1 27 32 84
29 7.8 23.4 21 31 68
TOTAL 7.9 23.7 837 1378 61

# & % OF TRAINEES WHO ACHIEVED TARGET SCORES BY SESSION

SESSION ND MA/MS PHD TOTAL
NUMBER # /OUT OF/ % |#/OUTOF/ % | # / OUT OF / % # / OUT OF /
%
1 1/ 247 25 10/ 34/ 29 6/ 9/ 29 17/ 471 36
2 NA 12/ 37/ 32 3/ 4/ 75 15/ 41/ 37
3 0/ 1/ 0 9/ 29/ 31 4/ 12/ 67 13/ 42/ 31
4 1/ 2/ 50 11/ 25/ 44 5/ 8/ 63 17/ 35/ 49
5 2/ 3/ 67 16/ 43/ 37 20 7 22 20/ 55/ 36
6 4/ 10/ 40 4/ 14/ 29 1/ 25/ 4 9/ 49/ 18
7 1/ 7/ 14 3/ 13/ 23 9/ 30/ 30 13/ 50/ 26
8 6/ 8/ 75 8/ 25/ 32 5/ 12/ 42 19/ 45/ 42
9 2/ 8/ 25 7/ 32/ 22 2/ 10/ 20 11/ 50/ 22
10 2/ 4/ 50 9/ 26/ 35 7/ 11/ 64 18/ 41/ 44
11 7/ 13/ 54 16/ 33/ 48 6/ 13/ 46 29/ 59/ 49
12 8/ 12/ 67 12/ 19/ 63 6/ 14/ 43 26/ 45/ 58
13 3/ 8/ 38 9/ 19/ 47 7/ 24/ 29 19/ 51/ 37
14 NA 12/ 22/ 55 13/ 35/ 37 25/ 57/ 44
15 2/ 3/ 67 16/ 36/ 44 6/ 14/ 43 24/ 53/ 45
16 3/ 5/ 60 8/ 28/ 29 7/ 29/ 24 18/ 62/ 29
17 7/ 11/ 64 6/ 27/ 22 5/ 29/ 17 18/ 67/ 27
18 3/ 10/ 50 10/ 35/ 29 6/ 24/ 25 21/ 70/ 30
19 4/ 6/ 67 6/ 22/ 27 3/ 15/ 20 13/ 43/ 30
20 16/ 19/ 84 11/ 25/ 44 5/ 13/ 38 32/ 57/ 56
21 9/ 24/ 38 7/ 17/ 41 6/ 16/ 38 22/ 57/ 39
22 12/ 22/ 55 5/ 12/ 42 3/ 10/ 30 20/ 44/ 45
23 4/ 9/ 44 7/ 25/ 28 12/ 28/ 43 23/ 62/ 37




24 5/ 5/ 100 6/ 20/ 30 3/ 25/ 12 14/ 50/ 28
25 2/ 2/ 100 4/ 12/ 33 5/ 17/ 29 11/ 31/ 35
26 0/ 1o 11/ 33/ 33 6/ 15/ 40 17/ 49/ 35
27 NA 10/ 37/ 27 NA 10/ 37/ 27
28 1/ 5/ 20 7/ 28/ 25 NA 8/ 33/ 24
29 5/ 8/ 63 7/ 28/ 25 NA 12/ 36/ 36
TOTAL 112/ 210/ 55 597 756/ 34 143/ 451/ 32 514/ 1418/ 36
BALOCHISTAN BY PROVINCE & SESSION - AVERAGE ENTRY/EXIT/API/API PER WEEK
SESSION #-M/F ENTRY EXIT API APl/
NUMBER WEEK
1 6-5/1 531 552 20 2.74
2 8 520 549 30 4.11
3 1 497 503 6 0.82
4 5-4/1 468 505 37 5.00
5 1 471 533 56 7.67
6 8 448 495 46 6.66
7 1 540 530 -10 -1.41
8 6 474 508 34 4.66
9 8-7/1 490 505 15 2.05
10 8 477 513 36 4.68
11 13-11/2 434 504 21 2.53
12 1 453 533 80 11.11
13 0 NA NA NA NA
14 2 520 545 25 3.38
15 12 483 521 38 4.87
16 12 491 520 29 3.30
17 2 445 504 58 5.80
i8 5-4/1 478 510 32 3.86
19 6 460 497 37 4.46
20 20-18/2 475 524 49 S.76
21 22-18/4 435 493 58 7.07
22 13-10/3 461 485 24 2.73




23 2 470 517 47 5.73
24 7 472 527 55 6.96

25 1 477 483 6 0.82

26 10 486 528 43 4.73

27 10-9/1 472 518 46 5.54

28 16-11/5 456 498 42 4.83

29 5-1/4 482 520 38 4.87
TOTAL 211-186/25 474 512 38 4.81

SLAMABAD

SESSION # ENTRY EXIT API AP /
NUMBER WEEK
! 24 484 497 12 1.64

2 20 500 516 17 2.33

3 22-21/1 501 508 8 1.10

4 7 496 522 25 3.38

5 6 492 518 26 3.56

6 1 490 510 20 2.90

7 6 490 504 i3 1.83

8 i 460 520 60 8.22

9 3 506 520 14 1.92

10 5 473 519 a5 5.84

1 3 497 533 36 4.34

12 14 497 522 25 3.47

13 9 489 547 58 7.44

14 10 486 530 43 5.81

15 9 478 500 21 2.69

16 5 485 509 24 2.73

17 12-10/2 462 510 48 4.80

18 2 475 486 12 1.45

19 7 483 502 20 2.41

20 9 483 504 21 2.47

21 2 518 540 22 2.68




22 9 480 518 38 4.32
23 3-2/1 483 508 24 2.93
24 7 468 505 38 4.81
25 2 464 484 20 2.74
26 2 486 522 36 3.96
27 3 444 469 25 3.01
28 1 460 500 40 4.60
‘ 29 1 517 510 -7 -0.90
§ TOTAL 205-201/4 487 512 25 3.16
AZAD KASHMIR
SESSION ¥ ENTRY EXIT API APl /
NUMBER WEEK
1 1 550 580 30 411
2 1 500 520 20 2.74
3 2 548 526 22 -3.01
4 0 NA NA NA NA
5 0 NA NA NA NA
6 1-0/1 520 543 23 3.33
7 1 437 443 6 0.85
8 1 450 480 30 4.11
9 2 490 500 10 1.37
10 1 530 560 30 3.00
11 0 NA NA NA NA
12 0 NA NA NA NA
13 4 505 552 47 6.03
14 1 487 553 66 8.92
1S 0 NA NA NA NA
16 0 NA NA NA NA
17 0 NA NA NA NA
18 1 510 517 7 0.84
19 i 483 507 24 2.89
20 0 NA NA NA NA




21 ! 467 520 53 6.46
22 2 500 544 a4 5.00

23 2 462 513 51 6.22

24 6 480 517 37 4.68

, 25 2 482 497 15 2.05
26 1 447 527 80 8.79

27 1 477 473 4 -0.48

28 0 NA NA NA NA

l 29 ! 443 477 34 4.36

TOTAL 33-32/1 490 520 30 3.85 |
NWEDP =

SESSION # ENTRY EXIT API APL /
NUMBER WEEK

! 3 448 479 31 4.25

2 3 506 520 14 1.92

3 2 535 563 28 3.84

4 6 488 504 16 2.16

5 6 469 494 25 3.42
6 2 494 490 -4 -0.60

7 12 487 510 23 3.24

8 6 492 524 32 4.38

9 6-5/1 504 520 17 2.33

10 2 494 514 20 2.60

gy 12 479 519 40 4.82

12 8 518 522 4 0.56

13 10 469 503 34 4.36

14 13 486 530 44 5.95

15 12 487 532 a5 5.77

16 13 487 507 20 2.27

17 12 472 506 34 3.40

18 27 470 508 38 4.58

19 8 464 520 56 6.75




20 6 493 517 24 2.82
21 7 492 530 38 4.63

22 7 462 500 38 4.32

23 16 483 521 38 4.63

24 8-6/2 475 519 44 5.60

25 4 483 532 48 6.58

26 16-15/1 482 513 31 3.41

27 2 506 522 15 1.81

28 4 485 530 45 5.17

29 17-14/3 461 508 47 6.03
TOTAL 250-243/7 481 515 34 4.30

PUNJAB

SESSION # ENTRY EXIT API API /
NUMBER WEEK
1 8 478 506 28 3.84

2 6-5/1 483 502 19 2.60

3 10 507 516 9 1.23

4 8 510 538 28 3.78

5 37 487 520 33 4.52

6 35 488 510 22 3.19

7 25 519 531 i2 1.69

8 19 492 531 40 5.48

9 18 488 503 15 0.14

10 il 504 544 40 5.19

1 22 504 544 40 4.70

12 18 503 536 33 4.58

13 24 489 520 30 3.85

14 21-20/1 492 535 44 5.95

15 8-7/1 491 533 42 5.38

16 20 483 520 35 3.98

17 29 486 520 34 3.40

18 23 487 514 27 3.25




19 14-13/1 465 516 51 6.14
20 15 475 513 38 4.47
21 13 488 532 44 5.37
22 5 463 517 53 6.02
23 23-21/2 487 525 38 4.63
24 8 486 524 33 4.81
25 13 489 533 44 6.03
26 11-10/1 497 528 31 3.41
27 5 494 505 11 1.33
28 8 472 521 49 5.63
29 6 472 508 36 4.62
LL___"I'OTAL 464-457/7 490 523 32 4.05
SINDH
SESSION # ENTRY EXIT API APL/
NUMBER WEEK
1 4-3/1 492 499 8 1.10
2 3 460 466 6 0.82
3 4 498 509 It 1.51
4 8 503 535 32 4.32
5 4 464 508 44 6.03
6 2 475 490 15 2.17
7 5 455 485 30 4.23 -
8 I 470 513 44 6.03
9 13 477 501 24 3.29
10 14 78 516 38 4.94
11 9 478 506 28 3.37
12 4 403 514 20 2.78
i3 3 459 527 68 8.72
14 106 477 514 38 5.14
15 12 475 509 34 4.36
16 10 480 501 21 2.39
17 8 461 496 35 3.50

.ti‘"



18 8 474 504 30 3.61
19 6 477 501 24 2.89
20 5 475 528 53 6.24
21 10 488 529 41 5.00
22 7 481 515 34 3.86
23 15-13/2 462 516 54 6.59
24 11 484 515 30 3.80
25 5 502 531 29 3.97
26 7-6/1 477 511 34 3.74
27 13 487 502 1S 1.81
28 3 447 479 32 3.68
29 1 483 477 6 -0.77
TOTAL 215-211/4 477 510 32 4.05
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CENTER FOR INTENSIVE ENGLISH LANGUAGE STUDIES (CIELS)

Program Description

i Purpose

The goal of the Intensive English for Academic Purposes program conducted at CIELS is
to prepare adult Pakistanis from the private and public sectors for admission to short- or long-
term academic training programs in the United States and for academic success in those
programs. CIELS and the training programs are funded by the U.S. Agency for international
development and managed by its contractors, The Academy for Educational Development and
The Experiment in International Living.

i. Student Profile

CIELS students are only those who either have been nominated by the Government of
Pakistan for USAID-funded scholarships or those from the private sector who are self-selected
and approved for CIELS by USAID. All must have entry TOEFL scores in the 440-525 range.

Students come from all the provinces of Pakistan; however, the majority are from the
Punjab and are Punjabi speakers. The median age of CIELS students is 34; almost all are
male; most are mid-level career civil servants and many are serving in the agricultural sector.
For the most part, they appreciate the opportunity to attend CIELS, are highly-motivated and
eager learners. Accustomed from their educational backgrounds to only male instructors and
to memorizing large quantities of material presented in lecture format, they are, nonetheless,
receptive to more active learning strategies when they understand the purpose behind the
particular activity and respond well to a nearly all female instructional staff.

ti. Program Structure

Each of the four CIELS sessions annually includes approximately 278 hours of instructicn
and lasts 11-12 weeks, depending on intervening holidays. Students attend class 6 hours per
day, five days per week. Each CIELS session can accommodate a maximum of 5 classes of
15 students each, while 10-12 students is frequently the norm.

One of the five classes is reserved for those who are attending CIELS for the second time
in order to achieve the TOEFL score reqguired by their training program.

The minimum entry level TOEFL score for CIELS is 440; experience since the
commencement of the program has shown that students entering with lower scores invariably
cannot reach their program TOEFL requirement in one session. Students with varying entry
scores are mixed heterogeneously in each of the classes because experience has taught us
that the similarities in background and education of the students result in similar probiems
with English and, avoiding labeling one class as more or less advanced that another has
resulted in a more positive learning environment as evidenced by the steadily increasing rise
in average exit scores.




V. Curriculum

CIELS Intensive English for Academic Purposes curriculum reflects a balance of learning
activities to meet the two-fold goal of 1) increasing students English language proficiency as
measured by the Test of English as a Second Language so that they are eligible for admission
to training programs and 2) preparing them for a successful academic experience in their U.S.
training programs.

The curriculum is divided into the four academic skill areas of:  Structure, reading,
listening/speaking and writing. Orientation to American society and values and to academic
life in the United States is both addressed in specific, separate modules and integrated into
regular classroom materials.

V.  CIELS Staft

CIELS, as part of the English Language Services Unit which alsc includes the Testing and
Evaluation Teamand Cultural Awareness Training/Pre-Departure Orientation, isdirected by the
ESL Specialist. The Specialist is responsible for curriculum development, materials selection,
teacher training and personnel and maintaining the overall quality of the program. Day-to-day
administration of the program is handled by the CIELS Coordinator who works directly with
the instructional staff. The facuity is composed of locally-hired, native-Englisih speaking
instructors, all of whom have at least a Bachelor’'s degree form a U.S., U.K., or Canadian
university.

Vi, Testing and Evaluation

The TOEFL is administered at the beginning, mid-point and end of each session to
determine gains in proficiency. In addition, both students and teachers complete a mid-
session evaluation of progress. As necessary, teachers meet individually with students 1o
discuss any academic concerns. Teachers prepare summative evaluations on each student’s
language and study skills. Based on class performance and TOEFL scores, recommendations
are made as to whether a student who did not reach the minimum TOEFL requirement for
admission to his training program would benefit from attending the follow-on course for
continuing students. Students evaluate the CIELS curriculum, staff and other aspects of the
program at the end of each session.

Vil. Lodaing, Transportation, Per Diem and Books

USAID provides CIELS students who do not reside in islamabad lodging in a hotel in
Islamabad, a moderate per diem to cover focd, local transportation and other daily necessities
and round-trip air transportation.

Students are required to purchase the core structure text and workbook and school
supplies; and learning materials are provided by the program.

N



Vill. Attendance Requirements

The English language training program is intensive and must be followed assiduously by
each student. Accordingly, attendance at all classes is mandatory. To attend CIELS,
therefore, students must be released by their employer for the duration of the course, without
exception. If a student is absent from even a single class, he is not granted per diem for that
day, and repeated absences result in dismissal from the program. A detailed attendance
policy is presented to each CIELS student upon entry.



SCOPE OF WORK

INSTRUCTOR OF INTENSIVE ENGLISH FOR ACADEMIC PURPOSES (IEAP)

Maior Responsibility:

In order to assist DSTP in meeting its goal of providing graduate level training for
qualified Pakistani government officials in U.S. institutions of higher education, IEAP
instructors will carry out AED’s IEAP program of instruction at USAID’s Center for
Intensive English Study in Islamabad. The Center’s year-round program is intended to
raise the candidates’ level of English proficiency as measured by the Test of English
as a Foreign Language (TOEFL) and to prepare them for a successful U.S. academic
experience. The individual classroom instructor is the key to the success of the whole
program. She/he is far more than a source of knowledge about the English language.
She/he is a role model, a facilitator, a cultura! resource, an academic and personal
counselor whose total involvement with students not only as a group but one-on-one
makes for the most challenging of teaching jobs.

Maior Duties: Time Allotment

Provide instruction in intensive English for academic purposes, 50%
includirg structure and written expression, listening comprehension

and notetaking skills, reading and vocabulary building, study and

research skills, and orientation to U.S. academic culture. Instruction

is based upon a variety of ESL texts selected for use in different skill

areas and supplemented by teacher-made materials tailored for specific
student needs.

Develop weekly lesson plans based on AED’s IEAP curriculum. 20%
Lesson plan specifies skill area performance objective(s),

instructional materials to be used, description of specific

classroom activities, and evaluation planned. Lesson plans

are submitted to the Coordinator with accompanying handouts and

approved by the Coordinator.

Carry out on-going student and program evaluation in the 10%
form of TOEFL testing, individual counseling of students,

periodic staff evaluations of student progress, and evaluation

of course materials and instructional approaches.

Participate in ongoing professiona! self development activities 15%
such as teacher training workshops, team teaching, lesscn plan

consultation with the Center coordinator and observations of

other instructors. Experienced teachers, as well as the

Coordinator and the ESL Specialist, provide on-the-job training

to new instructors by assisting them in lesson planning, by

explaining the use of the instructional materials, and

by team teaching.



Participate in program activities during each session that 5%
foster community and support learning.

Position Elements:

Supervision Received: Incumbent reports to the Coordinator of the Center for intensive
English Study, or, in her absence, to the English Language Training Specialist.

Exercise of Judament: Must independently judge needs of individual students and be
able to select appropriate materials and instructional approaches to suit a variety of
different learning styles. In addition, must be sensitive to any cross-cultural problems
posed by students participating in an American-run academicinstitution (CIELS) staffed
by expatriates. Must be able to anticipate what is needed to assist students in making
a successful transition to a U.S. institution of higher education. Must be able to
organize long-term lesson planning so that instructional objectives and program goals
are met.

Authority: Incumbent has independent authority to carry out the instructional program
after the lesson plans and approaches have been approved by the CIELS Coordinator.

Contact: The instructor will be in regular and frequent contact with students, other
instructional staff, and with the CIELS Coordinator. ‘

Supervision Exercised: None

Time Required for Full Performance: For the average person filling this job, a minimum
of one year would be required to become proficient in carrying out the instructional
objectives in ali skill areas using the IEAP instructional and evaluative materials. If a
person has less experience and training, more time will be required.

Travel: Regular travel is not required; however, an instructor may be called upon from
time to time to assist the English Language Training Specialist in the administration of
TOEFL tests, as time permits, outside of islamabad.

Qualification:

Education: Minimum Bachelor of Arts degree, preferably from a U.S. institution.
Master’s degree in teaching English as a second or foreign language, English
linquistics, language education, English {in that order) strongly preferred.

Work Experience: Minimum of one year full-time equivaient teaching English as a
second or foreign language to adults in a classroom setting. Must have experience
living and working outside the U.S.

L anquage Proficiency: Fluent and total command of English (preferably American),
written znd spoken, is mandatory. Fluency in a second language is highly desirable.




Knowledge: Should be familiar with a variety of lang:'age teaching materials and
approaches including silent way, community language learning, ALM, TPR and
suagestopedia. Must understand the processes ot first and second language
acquisition. Must be familiar with objectives-based instruction and leng-term planning.
Must be committed to his/her own self development.

Skills: Must have demonstrated ability to create and maintain a supportive classroom
atmosphere conducive to language learning. Must te we!l organized. Must have
demonstrated ability to present information clearly and to facilitate problem solving
activities in groups of varying size. Must have good ability to take and give direction,
to ask questions, to be flexible and "to think on his/her feet". Must be proficient in
evaluating and adapting ELT materials and be able to effectively use classroom aids
(blackboard, cassette recorders, overhead projector, charts, VCR, etc).




1.

CIELS
Substitution Policy

Instructors’ Responsibilities

A.

Meeting Emergency Substitution Needs

1. Inreadiness for an emergency absence, each instructor will prepare for each
skill area class s/he teaches, an emergency lesson packet. This will be
completely "off-the-sheif"; that is, a substitute can take the packet from the file
and deliver the lesson to the class without having to prepare handouts, find
texts, find tapes or machines, etc. As each lesson packet is used for a given
class, the instructor will replace it with another unused lesson packet for the
remainder of the session. Emergency lesson packets used in one session may
be re-used in subsequent sessions.

2. Instructors will call the CIELS Coordinator, or in her absence, the ELT
Manager, to arrange for a substitute. The earliest possible notification is best;
even the middle of the night is better than early AM.

2 In an emergency situation, it is most likely that the Coordinator will
substitute for the initial class, given the Coordinator’s overal! familiarity with
program and materials. For classes later in the day, the Coordinator will ask
other teachers on staff to help that day only.

4. CIELS teachers currently on staff will be asked to substitute in their
preparation period and will be paid for that time as they will then have to use

their evening hours for preparation.

Meeting Non-emergency Substitution Needs

1. Observe the leave policy (attached)

2. Let the CIELS Coordinator know as soon as possible when you anticipate
taking leave, even when the leave is fairly certain, if not yet definite. Early
warning system! When leave is certain, inform the Coordinator.

3. For your substitute, prepare in detail: the topics which must be covered in
the sequence (rather than day by day) you have designed, as it is difficult to
judge how long each topic/activity might take; the text references, and handout
titles for each topic; a master copy (that is, ready to be xeroxed) of handouts
to accompany topics.

4. Close to your departure date, meet with your substitute(s) and the
Coordinator tc review what is to be covered and materials xeroxed. Give your
substitute a class list, seating chart, attendance sheet and any other guides to
the class such as mid-term evaluations if these have been done.



Assignment of Scheduled Substitutes

Substitutes must be available for the entire period required.

Substitutes will be assigned by the Coordinator, in consultation with the ELT
Manager, in the following order of preference:

1. CIELS Coordinator, if not already teaching a class, and only to cover
one class.

2. Other CIELS staff on a seniority basis.

3. Former CIELS staff (a) who have taught that component and (b) who
have not taught that particular component.

4. Applicants who have been interviewed, have observed classes and
are being considered for positions.

5. TOEFL team members
6. ELT Manager

Remuneration for Substitutes

1. CIELS Coordinator and ELT Manager: no compensation for class time;
compensating time off, of one-half the allowable prep time per class, if the
press of daily business necessitated class preparation being done at night.

2. Regular CIELS instructors: Each instructor’s hourly rate for class delivery.
Note: The regular instructor going on leave will record no hours for her leave
days nor will she record additional hours for preparing the class(es) on other
days. Itis considered that anticipating the upcoming absence, the classroom
instructor will have fit all planning into her regular hours.

3. TOEFL team members and potential new staff:

a. For grammar or writing course ({lesson plan, syllabus, sequence, text
references and master copies of handouts provided by instructor): 1.5
hours for class time and 1.5 hours careful review of topics, preparation
for delivery, correction and adjustments to suggested timetable.

b. For listening/speaking and reading courses {lesson plan, syllabus, text
references and master copies of handouts provided by instructor): 1.5
hours for class and 1 hour for preparation.



Cancellation of Substitutes

Scheduled substitutions will be cancelled with 24 hours' notice if the regular
instructor is able to meet her class. Unin:errupted instruction is best for the
students.

Additional Responsibilities of Substitutes

Scheduled substitutes are expected to attend morning tea and lunchtime
teachers’ meetings as do regular teachers. Scheduled subs are also expected
to attend teachers’ meetings. These meetings are part of overall preparation
time for classes and are not additionally ccmpensated for anyone.



CIELS Grammar Curriculum

OBIECTIVES

The grammar component of CIELS Intensive English for Academic Purposes curriculum has
four key objectives:

1. To refine and broaden the student’s proficiency with the structures of English in order
to enhance his verbal and written skills.

2. To help the student master those grammatical structures commonly tested on the Test
of English as Foreign Language.

These are accomplished through two main methods:

- by offering the student an alternative to the memorization of grammar rules
by encouraginghim to use his analytical faculty to explain the meaning conveyed in
grammatical structures; in other words, to help the student use inductive reasoning to derive
the grammar rules himself; and

- by providing the student with guided practice so that he can gain masters over
those structures which are critical to effective communication.

The CIELS Students

To enable new teachers to understand some of the attitudes they may encounter in the
classroom, the following background is provided.

All of our students have studied English as a subject at some time during their prior
educational experience. With few exceptions, the level of instruction in the government
schools our students come from has been quite modest. Many language teachers in these
schools have limited English skills themselves. Most textbooks present English as literature
rzther than as a functional language. The teaching approach favors passive memorization
of grammar rules and translation of texts. Students are rarely asked to apply their
knowledge of English to practical, everyday life situations. Although our students speak,
read and write English and have a certain awareness of the "facts"of English structure, their
ability to apply this knowledge in a communicative way is limited and, as measured by the
TOEFL, below the level of the proficiency required for admission to a U.S. university at the
graduate level. Nor is it adequate for success in an academic program once admitted.
Therefore, our students are generally highly apnreciative of our efforts to increase their
competence in English, and they work hard throughout the session.

Despite the generally positive attitude of the students, the teacher may encounter a certain
amount of student resistance to new ideas about ways of communicating in English. Some
of our students use English daily in their workplaces. For the most part, they are

communicating with other Pakistanis, many of whom are fluent in Pakistani English which




is at variance in many places with standard American English. They may feel quite
confident in their use of English. Therefore, it comes as a surprise to these students that
their way of expressing their ideas does not confirm to standard American English. Their
usual explanation, and basis for maintaining their style, is that they were taught British
English. Convincing them that the grammar of British and American English is the same
is quite a task. Rather than dwelling on their "errors" ub English usage, the teacher should
emphasize to the students their need to familiarize themselves with standard American
English in order to compete successfully on the TOEFL and in U.S. academia.

APPROACH

Keeping in mind the objectives of the course and the background of the students, the
successful instructor will:

ask herself, "What do I want the students to be able to do and how can I best
facilitate this learning?

minimize teacher talk and maximize opportunities for the students to be actively
engaged in the learning process;

take advantage of pair work and small group work in the classroom;
vary the learning activities to accommodate different learning styles’ and

ask herself continually, "What am I doing that the students could be doing instead"
and make changes accordingly.

TEACHING SUGGESTIONS

Try to arrange classroom activities in sequence as follows:

1. Introduce the structure: Try to determine what the students already know by a)
designing an activity which will expose that by requiring them to use the structure’ b)
administering a pretest; or ¢) asking them to determine the meaning conveyed by the use

2. Provide guided practice: Use’the exercises provided in the core text in class and for
homework; excerpt similar exercises for class and home study from the varety of
supplementary materials available at CIELS” prepare sentence for combining; scrambled
sentences; use student errors from papers as base for correction with appropriate structure.

(Note: Refrain from using articles from local newspapers as a basis for error correction
activities as this might be viewed as criticism).

3. Give them opportunities to recognize the structure. Look for examples and analyze
meaning.



4. Appl%cation: Design a real task that requires use of the structure; for example, have
them wme a "Dear Abby" letter (modals), write and deliver a commercial (comparatives and
superlatives), report on CIELS news (indirect speech, passive), and so on.

5. Evaluate: Evaluation is ongoing as you observe students’ learning process in steps 1-4.
In addition, an occasional quiz (not more than bi-weekly) to check the students’ ability to
apply the rules in a meaningful context is helpful as in checking homework orally. (The
instructor will point out to students what they need to review in the core text to re-learn
grammatical points but will not re-teach. The students carry the responsibility for learning).

6. Re-cycle and review: Incorporate one or more structures already studied in each new
cycle of activities.

HOMEWORK

Additional practice at home is a good way to reinforce individual learning. The core text,
Understanding _and Using American English, its companion workbocks and the Teacher’s
Guide have a number of exercises that demand more than filling in the blanks. About 30-45
minutes per night of grammar homework is a good guide. The Workbook has the answers
to the self-study exercises in the back, making it possible for students to check their own
answers. Answers to the guided study exercises are in the Teacher’ Guide and can be put
on the board for SS to check or xeroxed and distributed for in-class checking. Alternatively,
students may compare answers and correct in small greups, bringing only problems to the
tezcher’s attention.

PRACTICE TOEFL tesis

CIELS students are extremely anxious about "clearing,"”as they say, the TOEFL and they
will demand frequent (practice TOEFL tests). CIELS policy regarding providing TOEFL
tes: practice for students is as follows:

1. No practice TOEFL tests, per se, are used until one week before the mid-term.

2. From that point onwards, students may borrow the black and the white Barron;s for
home use. The instructor does not deal with the correction in class; answers are provided
and students study on their own. (?)

3. From mid-term onwards, instructors provide one actual practice grammar test per week
to students for completion at home. Students must be encouraged to keep to the time limit.

4 Instructors are referred to "TOEFL Materials and How to Use Them" for which tests to
use for the regular class and which for the returning.

«==Note: TOEFL- type practice exercises for skill-building may be used by all instructors
for exercises targeted at a particular structure.



CIELS Grammar Syllabus
Session XXVI
July 8-September 19, 1991

Set forth below is the recommended timetable for grammatical structures in the curriculum
and the chapter in Understanding and_Using English Grammar where the points are
addressed. Though there may be some slight variation session-by-session due to holiday
periods altering the number of class days in a given week, every effort should be made to
adhere to the schedule in order to cover all the materials in the limited time available.

WEEK DATES TOPIC CHAPTER

1 7/8-11 Sentence Patterns Appendix 1A
Parts of Speech Appendix 1A
Present tense 1
Present continuous 1
Present perfect 1

2 7/14-18 Past tense
Past continuous
Past perfect 1

3 7/21-25 Future tense 1
Future perfect 1
Comparatives Azar, 1st edition, 13
Superlatives Azar, 1st edition, 13

4 7/28-8/1 Adverbial clauses

time 8

concession/opposition 9-2, 9-3
purpose 8-11
result 8-10, 9
cause and effect 8-6, 8-7
condition 8-4, 9-5

5 8/4-8 Singular/plural nouns 5

Count/non count nouns
with articles and de-
terminers

m

, Appendix D-1,2

Subject/Verb Agreement
indefinites 5

6 8/11-15 Gerunds and infinitives 4

Mid-term TOEFL
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DATES

8/18-22

8/25-29

9/1-5

9/8-12

8/15-19

TOPIC

Modal auxiliaries

Adjective clauses
Participials

Noun Clauses
Indirect Speech

Conditionals
Paralle! construction

Review

Exit TOEFL

CHAPTER

10



Returning Grammar

QBJECTIVES

The objectives of the returning grammar class are the same as those of the regular CIELS
grammar class (attached).

STUDENT PROFILE

Students in the returning class are those who, in any previous CIELS session, did not
obtain the TOEFL score required for their proposed training program ( 530 for M.S./550 for
PhD). They did, however, make appropriate progress (at least 3 points per week gain) and
show sufficient motivation and potential to receive the recommendations of their
instructors to be invited for a second session. They may be taking the second session
sequentially, or there may be a gap of several months between their two enroliments at
CIELS.

APPROACH

Though the techniques for teaching grammar are much the same as for the regular
grammar class, there is scme difference in approach for the continuing class. Instructors
are encouraged to administer a diagnostic test at the beginning of the session. The test
should cover all the grammar points taught in the first session. { A sample test is
arrached). From the results of this test, instructors will determine the needs of the class as
a whole and those of individuai students. A chart (sample attached) of each student’s
arsas of error/needs should be prepared for each student. Teachers will retain a copy as
well. Teachers and students will ensure that they re-learn these structural points through
class teaching, exercise work and self-study. Periodic mini-tests, targeted at points the
majority needed to re-learn, should be given and students should chart their progress in
mastering those points on their charts.

Since these students have used Understanding and Using English Grammar previously, it is
incumbent upon the teacher to furnish exercises from other supplementary materials {see
inventory for materials reserved for contiruing class}). These students may be expected to
do more actual writing, such as sentence combining for clause work) in class with the
structures under review.

From the second week of the session, students may be given one practice TOEFL grammar
test per week for homework. It should be corrected in class with students supplying
answers. The instructor will not re-teach, but will inform students where each point is
found in Azar for their individual review.



MATERIALS

Azar remains the core grammar text for the continuing class as students find this easiest
to follow. Supplementary exercises will be taken from the several grammar books in the
CIELS book inventory, particularly Modern English, Parts | and I by Marcella Frank and
Testing Your Grammar.

TOEFL practice activities for in-class and homework (3-5 exercises per evening) are taken
from The Best TOEFL and The Best TOEFL, revised.




CIELS Reading Curriculum

OBJECTIVES

The objectives of the reading component of CIELS’ Intensive English for Academic
Purposes curriculum are:

1. To help the student acquire a wider vocabulary by developing vocabulary building
techniques such as the meanings and uses of common prefixes, roots and affixes, facility
with the various grammatical forms of the same word and with word families.

2. To give the student practice in reading authentic academic materials similar to those
he is likely to encounter in a graduate training program in the United States.

3. To provide practice with a variety of reading strategies which will enable the learner to
approach written passages of any length in a more skiilful, systematic manner. Such
strategies include:

a. Skimming for general content

b. Scanning for specific information

C. Recognizing main ideas ¢of entire articles and single paragraphs

d. Recognizing supporting points: examples, facts, details, statistics,

anecdotes, etc., and how those coniribute to the main idea

e. Recognizing restatements, paraphrasing, pronoun and other
references and other decoding clues.

f. Drawing logical inferences
g. Making predictions and

h. Guessing meaning from context.



4.

To provide opportunities for the students to practice the types of reading

comprehension exercises which appear on the TOEFL.

5.

6.

7.

To acquaint the student with how to use an English only dictionary.

To help the student increase his reading rate by:

a. helping him eliminate unproductive reading habits such as sub-
vocalizing, word-by-word reading and finger reading and

b. practicing speed reading exercises.

To encourage reading for pleasure.



Reading

Suggested Materials and Class Activities

To achieve CIELS’ reading objectives in the three areas of vocabulary building, reading
strategies skill-building and global reading comprehension of academic and other
discourse, the following activities and materials are recommended for use.

VOCABULARY BUILDING

20 minutes per day

Keen, Developing Reading Skills

. Getting a Fix on Vocabulary

1. Daily lesson (one or more units, depending on time) from Developing Reading Skills
and/or Getting a Fix on Vocabulary. Keep in mind CIELS overall philosophy of integration
of skills and cross-skill reinforcement. In reading, this would mean, for example, teaching
tr2 inflectional endings for past and past perfect tenses during the week(s) of tense review
In grammar.

2 Teach word forms even if the text lesson does not. Once a word and its meaning are
established in students’ minds, it is an easy step for them to add the other forms.

M oreover, doing so repeatedly eventually results in their doing unconsciously with new
w ords they meet outside of class.

2. Related to the above, teach word families when they suggest themselves strongly. An
example of this would be: word/ major

;#.eld of study/discipline/focus/ area of concentration. Do not reach for these, or require
memorization, just offer them.

4. Apply the above techniques to the reading comprehension pieces as they are dealt with
in the class. To do this, as part of your preparation, highlight those words which have
roots or atfixes already studied and variety in word forms.

5. Teach the students how to use a standard English dictionary, particularly to identify
which of several meanings is appropriate for the context with which they are dealing in the
reading selection. Bring a few dictionaries to class daily so that when word meaning
cannot be gleaned from context, a couple of students can be responsible for looking them
up in the dictionary.



SKILL-BUILDING EXERCISES

20-30 minutes per class

20-30 minutes per day

1. Students will work on acquiring various reading strategies (finding main ideas,
identifying support, making inferences, making predictions, etc.) through daily work on
these as led by the instructor in the daily content reading and in specific activities from

Badouin, Reader’s Choice

Yorkey, Study Skills

Stanley, Building Skills for the TOEFL

«* | evine, Clues to Meaning (new acquisition, focuses on grammatical and
organizational markers; rather easy selections make it easy to get the teaching
point:strategy across)

Harris, Reading Improvement Exercises

and from new acquisitions of TOEFL prep books.

Tre strategies should be taught from the global to the particular; put simply, that is focus
o~ main idea and support before making inferences. At the same time, do not ignore
obvious opportunities to point out/ask for examples of restatement or pronoun reference
e en if something more basic is the focus of the target exercise.

TOEFL PRACTICE

TOEFL type practice exercises of a skill-building nature, that is targeted at a particular
strategy such as making inferences should be used throughout the session. Once a week,
bsginning the week before mid-term, an actual practice TOEFL reading exam will be
"-aken" at home and corrected the next day in class. in correction, the teacher shouid
elicit from the class WHY a certain answer is correct, that is, what was there surrounding
it somehow in the text that pointed to this answer. It is only in this way that the test can
bs useful to the students in terms of building their strategies and having thase reinforced.
Coing this will also increase their confidence as readers, which in turn wiil encourage them
tc take more risks, to guess from context more, to trust their predictions and inferences,
e-c. In short, it will develop them as readers.



CONTENT READING/READING FOR COMPREHENSION

30-50- minutes per class

Improving overall reading comprehension is the goal of the reading class. Strategies
learned discretely must be applied to connected discourse of the type students will face in
their graduate programs. There is a wealth of reading materials on the CIELS inventory
from which to select reading comprehension texts for your class. Teachers should vary
the types of reading pieces selected between those of a general nature and those of a
more academic or sub-technical nature. Texts with interesting selections of a general, or

U.S. society-based nature, which have been successfully used by many CIELS instructors
are

Badouin, Reader’s Choice

Markstein, Developing Readina Skills and
Expanding Reading Skills.

Note: The 1990 second edition of Expanding Reading Skills is reserved for the continuing
class.

A second point to keep in mind is selecting reading pieces organized according to the
rhetorical pattern of the week. { See attachment for those of a general nature). This
should be coordinated with the writing teacher as the content from the readings of the
week may well be used as the basis for writing. The decision about the reading selection
remains with the reading instructor.

Readings of an academic nature should be taken from some of our new acquisitions

Hillman, Reading at the University. See the Table of Contents for pieces
organized according to specific patterns. For example. there are selections using narration,
chronology, classification, and cause and effect. The text is also useful for strategy
practice.

Lynch, Reading for Academic Success

The selections here are not organized or identified according to rhetorical pattern.
However, teachers can read the pieces and identify the organization and make a judgment
about where it would fit in the session. For example, Chapter 2 in Unit 1 (History:
Immigration) is chronolngical and would be useful in the first 2-3 weeks of the session.
Unit 3, Chapter 9 (Cycles and Diversity: The Workings of the Earth) reflects the process
pattern.

Richard-Amato, Reading in the Content Areas.

***Note: Do not use the selections indicated on the attached sheet for the reasons given.



Reading

Suggested Materials and Class Activities

To achieve CIELS' reading objectives in the three areas of
vocabulary building, reading strategies skill-building and
global reading comprehension of academic and other discourse, the
following activities and materials are recommended for use.

VOCABULARY BUILDING

20 minutes per day

Keen, Developing Reading Skills

, Getting a Fix on Vocabulary

1. Daily lesson (one or more units, depending on time) from
Developing Reading Skills and/or Getting a Fix on Vocabulary.
Keep in mind CIELS overall philosophy of integration of skills
and cross-skill reinforcement. In reading, this would mean, for
example, teaching the inflectional endings for past and past
perfect tenses during the week(s) of tense review in grammar.

2. Teach word forms even if the text lesson does not. Once a
word and its meaning are established in students' minds, it is an
easy step for them to add the other forms. Moreover, doing so
repeatedly eventually results in their doing unconsciously with
new words they meet outside of class.

3. Related to the above, teach word families when they suggest
themselves strongly. An example of this would be: word/ majer
/field of study/discipline/focus/ area of concentration. Do not
reach for these, or regquire memorization, just offer them.

4. Apply the above techniques to the reading comprehensiocn
pieces as they are dealt with in the class. To do this, as part

of your preparation, highlight those words which have roots or
affixes already studied and variety in word forms.

5. Teach the students how to use a standard English dictionary,
particularly to identify which of several meanings is appropriate
for the context with which they are dealing in the reading
selection. Bring a few dictionaries to class daily so that when
word meaning cannot be gleaned from context, a couple of students
can be responsible for looking them up in the dictionary.
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SKILL-BUILDING EXERCISES

20-30 minutes per class
20-30 minutes per day

1. Students will work on acquiring various reading strategies
(finding main ideas, identifying support, making inferences,
making predictions, etc.) through daily work on these as led by
the instructor in the daily content reading and in specific
activities from

Badouin, Reader's Choice

Yorkey, Study Skills

Stanley, Building Skills for the TOEFL

** Levine, Clues to Meaning (new acguisition, focuses on
grammatical and organizational markers; rather easy
selections make it easy to get the teaching point/strateqgy
across)

Harris, Reading Improvement Exercises

and from new acquisitions of TOEFL prep books.

The strategies should be taught from the global to the
particular; put simply, that is focus on main idea and support
before making inferences. At the same time, do not ignore obviocus
opportunities to point out/ask for examples of restatement or
pronoun reference even if something more basic is the focus of
the target exercise.

TOEFL PRACTICE

TOEFL type practice exercises of a skill-building nature, that is
targeted at a particular strategy such as making inferences
should be used throughcout the session. Once a week, beginning
+he week before mid-term, an actual practice TOEFL reading exam
will be "taken" at home and corrected the next day in class. In
correction, the teacher should elicit from the class WHY a
certain answer is correct, that is, what was there surrounding it
comewhow in the text that pointed to this answer. It is only in
this way that the test can be useful to the students in terms of
puilding their strategies and having those reinforced. Dolng
this will also increase their confidence as readers, which 1in
turn will encourage them to take more risks, to guess from
context more, to trust their predictions and inferences, etc. In



short, it will develop them as readers.

CONTENT_ READING/READING FOR COMPREHENSION

30-50- minutes per class

Improving overall reading comprehension is the goal of the
reading class. Strategies learned discretely must be applied to
connected discourse of the type students will face in their
graduate programs. There is a wealth of reading materials on the
CIELS inventory from which to select reading comprehension texts
for your class. Teachers should vary the types of reading pieces
selected between those of a general nature and those of a more
academic or sub-technical nature. Texts with interestiing
selections of a general, or U.S. society-based nature, which have
been successfully used by many CIELS instructors are

Badouin, Reader's Choice

Markstein, Developing Reading Skills and
Expanding Reading Skills.

Note: The 1990 second edition of Expanding Reading Skills is
reserved for the continuing class.

A second point to keep in mind is selecting reading pieces
organized according to the rhetorical pattern of the week. ( See
attachment for those of a general nature). This should be
coordinated with the writing teacher as the content from the
readings of the week may well be used as the basis for writing.
The decision about the reading selection remains with the reading
instructor.

Readings of an academic nature should be taken from some of our
new acquisitions

Hillman, Reading at the University. See the Table of
Contents for pieces organized accerding to specific
patterns. For example, there are selections using narration,
chronology, classification, and cause and effect. The text 1s

also useful for strategy practice.

Lynch, Reading for Academic Success

The selections here are not organized or identified according to
rhetorical pattern. However, teachers can read the pleces'and
identify the organization and make a judgment about where 1t




would fit in the session. For example, Chapter 2 in Unit 1
(History: Immigration) is chronological and would be useful in
the first 2-3 weeks of the session. Unit 3, Chapter 9 (Cycles
and Diversity: The Workings of the Earth) reflects the process
pattern.

Richard-Amato, Reading in the Content Areas.

**x*Note: Do not use the selections indicated on the attached
sheet for the reasons given.



Readings NOT Recommended for Use with CIELS Classes:

1.

"Is There a Safe Way to Drink?" from Markstein and Hirasawa, p.
135. Reason: Article may be misinterpreted as encouragement to
drink. Note the lines: "Nonetheless, I believe firmly that
alcohol can do more good than harm. For there is a safe way to
drink."

The Stork Has a Busier Time," from Readers’ Choice, 2nd edition,
P. 156. Reference to illegitimate births may lead to hasty
generalizations regarding Western morals.

"The Lottery," from Readers’ Choice, 1st and 2nd editions.
Reason: Presents students with preblem of inference (i.e. what
kind of lottery was it? What happened to Mrs. ) Students may
develop wrong conclusions, and even if able to draw right
inference, may generalize that this is a typical activity in the
West.

"The Chaser," from Reader’s Choice, 1st and 2nd editions.
Meaning of the story depends on students’ understanding of the
term "chaser™, as in alcchol. The story even if understood may
alsec cause a generalization regarding violence.



DRAFT
Listening/Speaking Syllabus

Msajor Objectives:

1. To acquaint students with the format of the listening comprehension section of the
TOEFL and to provide practice in responding to each type of listening activity it tests: Similar
sentences, short conversations and mini-talks.

2. Todevelop students’ ability to take lecture notes in their graduate programs in the United
States.

3. Toincrease global and precise listening comprehension through recognition of:

- words and phrases signalling specific relationships (cause and effect,
chronology, degree of importance, etc.)

- contextual clues (tone of voice; irony, etc.) and
- indicators of formal vs.informal language

3. To acquaint students with, and provide practice in, using the American English mode for
various language functions such as seeking clarification, apologizing, expressing sympathy,
and so on.

4. To prepare students to participate in seminar type discussions such as they will be
required to in their training programs. To provide practice, through taped materials and
discussion topics, in gererating ideas, evaluating information, summarizing, making critical
judgements and in learning the American system of requesting information/clarification,
disagreeing, interrupting, offering opinions, apologizing, etc.

5. To help students correct any pronunciation errors which interfere with effective
communication.

6. To help students become attuned to American accents by way cof taped materials and
exposure to native English speakers.

7. to reinforce knowledge of American values and behavior as these appear in the class
materials.



Listening /Speaking Materials
and Approach

I REGULAR CIELS
A. General listening skill-building:
Stanley, Building Skills for the TOEFL

Other TOEFL-oriented listening practices
(see "TOEFL Materials and How to Use")

Tansey, Understanding Conversations

Lougheed, Listening Between the Lines

(Note: Understanding Conversations may be used initially but is not sufficiently challenging
for CIELS).

B. Listening for note-taking practice:

Morley, Improving Aural Comprehension

{use throughout session; choose exercises which match grammar focus of the week
whenever possible; do listening activities in each chapter only; focus on numbers,
statistics, sub-technical topics; omit time, U.S. map, compass points, Roman

numerals}.
James, English on Campus
Rost, Listening Contours
Lim, Noteworthy
Durkel, intermediate Listening Comprehension

{Select those which retate to rhetorical pattern of the week and only play tape
once for working and once for checking).

* Kisslinger, Listening Focus

This appears to be the most challenging of this group so reserve use until after
mid-term and begin from the first chapter.



C. Speaking materials

Meloni, et al., Say the Right Thing

Jones, et al., Functions of American English

I CONTINUING CLASS:
A. General listening skiil-building

Lougheed,  Listening Between the Lines

B. Listening for note-taking

Dunkel, Advanced Listening Comprehension

NMorley, Improving Aural Comprehension

Use last 3 lessons from each lesson and the tests
from each unit

Mason, Understanding Academic Lectures

Rogulski, Academic Mini-Lectures

ALA, Lectures for Listening Comprehension

C. Speaking matenals

Rooks, Non-Stop Biscussion Workbook

Academically Speaking

[ll. GENERAL APPROACH

CIELS recognizes that listening and speaking occur in tandem; however, for reasons
of scheduling we have divided primary responsibility for each function among two teachers
as follows.

A. Listening For the regular CIELS classes, when the class is split between two
instructors, Teacher 1 will deal with general listening practice (statements, conversations, etc)
and Teacher 2 will deal exclusively with notetaking. Each will use the materials indicated for
the skill-building activities as listed above. Teacher 1 will also cover the speaking materials
of the course though Teacher 2 will certainly observe and respond to the needs of her
students as they arise.



In order for students’ learning to be maximized through listening to tapes and taking
notes, instructors are advised to 1) select topics/lectures which "match” the rhetorical focus
of the week or one which has already been taught insofar as possible; 2) preview every tape
used and make notes of all the clues to meaning: as indicated by topic sentence; listing
signals and other discourse markers; time phrases; words suggesting restatement by the
speaker, etc. and 3) emphasize these as the lecture is reviewed with the students so that
fearn that it is t these clues which help them derive meaning from the content.

NOTE: By the end of the course, CIELS students should be able to take notes on a
twenty minute academic lecture and answer comprehension questions on the main points,
supporting points and conclusions with 75% accuracy.

B. Speaking CIELS students typically demonstrate ease and fluency, albeit not error-
free, in speaking English; this ease grovss naturally throughout the session as they speak
English with us six hours a day. Therefore, the focus in the regular listening/speaking class
is on building the listening skill. However, so that students will be at ease in social and
academic situations in the United States, tney will practice the functions of American English,
that is, how to: introduce, apologize, offer opinions, etc.

The speaking focus in the continuing listening/speaking class is on those
activities which students will encounter in their academic pursuits in the United States:
making presentations of various lengths; interpreting graph materials aloud; participating in
pane! discussions and seminars, etc. ' .



October 5, 1991

To: CIELS Faculty

From: P. Johnson

Re: Modifications to Listening/Speaking Curriculum for Session XX VI

As has recently been discussed, the rate of improvement in listening comprehension as
measured by the TOEFL has fallen to an ali-time low. Our discussion of ways to address this
is summarized below with our decisions on how to handle this component in the next session.
At mid-term, we’ll look at the results of gauge the effectiveness of our efforts.

First, notetaking will remain in the curriculum, assigned tc Teacher 2. The main change is
that both Teacher 1 and Teacher 2 will do TOEFL type practice for a set period of time each
day rather than this only being done by Teacher 1 as last session.

. Division of Hours

The 75-hour course (10 weeks x 5d x 1.5h) is divided among the various listening/speaking
activities as follows:

A. TOEFL practice tests - 1pr wk = 1 x 1.5 = 15 hours

B. TOEFL-type practice activities:

T1 45 minutes perclass .5 x2x 10 = 10 hours
T2 30 minutes perclass .3 x2x 10 = 6 hrs.

C. Notetaking

T2 60 min per class 1x2x10 = 20 hrs.

D. Functions

T1 45 min per ciass .5x 10 = 5 hrs.

D. Review of culture readings

T1 15 min per week 1/6 x 10 = 1 2/3 hrs.

E. Culture Sessions and Special Activities 12 hours

F. Other L/S Activities

T1 45 min per week .5 x 10 = 5 hrs.



. Notes on Texts and Activities

A Practice TOEFL test: one per week, on Tuesday. This will be handied by Teacher 1
one week and by Teacher 2 the Reminder: ltisin the review/correction of the listening
that teaching can take place. Force listeners to tell you and their classmates what
clues to understanding they employed.

It is useful to play the entire tape a second time and elicit from them how they grasped
the meaning, even for those which were not a problem for most people. In this way, they
focus on what clues ( recognition of transition words, recognition of grammatical clues) not
hearing small words like "not" or preposition, etc.) they are either already employing or weak
on. Knowing this about their listening skill may help them to overcome their own weaknesses
and/or be confident in using their strengths.

Note: We will also provide one tape/test papers for home use from black Barron’s. Tape
will be given to class rep and checked out from him. He will be responsible for returning it
when everyone has used it. This will also encourage study groupings to do the test together.

Note: In addition, P. Johnson will do one test per week afterhours from NTSC and
Nelson; that is, Part A and B one day, including review and Part C the other day, including
review.

B. It has been observed that the character of the class in large part dictates selection of
materials for use; that is, what is easy for one, is difficult or just right for another.
Accordingly, teachers are encouraged to select notetaking materials form the following list
which is expressed in order of increasing difficulty. Keep "measuring” the ability of the class
so that you can be certain you are challenging them sufficiently but not too much.

Improving Aural Comprehension: Use last 2-3 lessons from each unit; use puzzles. Focus
on numbers, dates, etc as before.

Listening Contours: select units which match rhetorical pattern of the week or ones that
have been or will be taught. (See MQ handout from Session XXVIi).

Intermediate Listening Comprehension

Listening Focus: Again, use rhetorical patterns being handled elsewherein the curriculum.
Try starting in the middle of the text, if too difficult for class, back up.

Noteworthy Note that these subjects relate to cultural and adjustment aspects of student
life in the United States.

Advanced Listening Comprehension

4. The following are reserved for notetaking in the continuing listening class:

new ALA



Mini-Academic Lectures

Understanding Academic Lectures

3. For TOEFL practice, the following are recommended for use by Teacher T {non-notetaking)

Understanding Conversations

English on Campus

BSFT (be sure to do the mini-lectures)
Teacher 2 will use the following for TOEFL practice in her class:

{white) Barrons’

5. TOEFL practice tests for use with the regular class as teaching materials are:

Prentice Hall TOEFL Prep vyellow

Cliff’'s

ARCO Test Book

ARCO Top Scores

Longman’s

6. TOEFL practice materials reserved for the continuing class are:
Small blue Prentice Hall

Best of TOEFL

2 tests from BSFT

7. TOEFL practice listening test which may be taken home is:

black Barron's

&. TOEFL practice materials which will be done afterhours once a week are: NTSC and
Nelson, Practice Test for the TOEFL

9. Books for functions are: Say the Right Thing and
and Functions of American English




10. Anldiom book is available, lesson by lesson for use by Teacher 1 or Teacher 2 as a short
activity in class.

11. Other Activities are selected at the discretion of the instructor for her particular ciass.
Among these might be activities from:

Listening Between the Lines

Listening Tasks

Great ldeas;

The Whole Story

20th Century News

Face the Issues

Consider the Issues (returning)

Telephone Ta'k

Speaking Naturally

Tune in Tonight {returning)

Headlines {returning)

Listening In/Speaking Out intermediate

Listening In/Speaking Out advanced (returning)

songs, speeches



GOAL:

WRITING CLASS SYLLARUS (DRAFT)

Students can organize facts and their opinions and write

effectively in the rhetorical patterns most commonly suggested by
assignments in a U.S. university.

OBJECTIVES:

l'

to provide opportunities for students to write in
dialogue journals on a variety of meaningful topics where
personal feelings, opinions and conclusions and fluency
rather than writing mechanics is emphasized;

to help students identify and practice the steps involved
in selecting a topic for written exploration, i.e.
generating ideas through brainstorming, grouping ideas by
clustering, and selecting a particular aspect of a topic
by the process of narrowing the focus.

a) to acquaint students with the structural elements
(topic sentence, supporting sentences) and properties
(unity, co-herence, sequence) of a well-written
paragraph, the basic organizational unit of English
composition;

b) to have students practice writing paragraphs on a
variety of topics;

to acquaint students with and to provide practice in the
variety of organizational patterns through which ideas
can be explored in writing, i.e., narration, definition,
classification, process, cause/effect,
comparison/contrast, chronology, argumentation, etc.

to guide students in expanding paragraphs to 3-5
paragraph essays, identify the elements of an essay, i.e
an inviting introductory paragraph with a clear thesis
statement, sufficiently detailed developmental paragraphs
and, an effective concluding paragraph;

to help the students plan and write at least three
essays;

Teachers will have to emphasize the planning stage, i.e.
developing a good outline. Students tend tc minimize the
importance of this aspect of essay writing. Hence their
written ideas tend to be disorganized and insufficiently
supported.

to teach students to edit their own compositions as well
as those of their classmates;

Teaching students the principles of peer editing is very
important. If done with the appropriate attitude, i.e.




10.

the desire to offer constructive criticism, peer editing
can help develop students analytical thinking and can
help them consolidate the principles of effective writing
which they have been taught.

to provide students opportunities to practice timed (30
minute) TOEFL type writing tasks;

to develop students' awareness of writing errors on the
sentence 1level; i.e. helping them recognize run-on
sentences, sentence fragments, misplaced modifiers,
dangling modifiers, errors in punctuation, etc.

(if time permits) to practice the appropriate form for
writing business letters (letters of inquiry, complaint,
etc. and an all-purpose resume.



General Course Outline

Writing Syllabus

Week * Pattern Process Steps
1 Narrative Review course objectives
" CIELS Writing Class"
(3 days) Written introductions, writing samples
"Writer's inventory"
Journal entries
"Guidelines for Paragraph Writing"
"Correction Symbols"
Paragraph form
2 Narrative
(5 days) "The Writing Process"
"How to go about Brainstorming"
"Clustering"
"Reading and analyzirg clusters"
#1 Writing a Narrative
"Discovery Drafts"
3 Process Limiting a topic
(3days) Topic sentences - recognizing,
analyzing, writing, identifying
errors in
Paragraph writing - unity, types of
support
#2 Writing a Prccess
4 Enumeration/ Support -~ "The Need for Support"
Classification "Types of Support"
(5days) "Supporting a Topic Sentence®

5 Comparison/
Contrast

(5 days)

#4 Writing:

"Supporting your main idea with examples"”
"Supporting your main idea with facts"
"Identifying support"

Sequence, coherence
# 3 Writing: Enumeration/Classification
Peer Editing

"What is an Essay?"
Structure of 3, 5 paragraph essay

Thesis statement
Introduction
Conclusion

Ooutlining exercises
comparison



6 Comparison/
(3days)

7 Argument
(5days)

8 Cause/Effect
(5 days)

9
(4days)

10 ** Graphs
(3days)

* Note: All information for the teaching of the structures and
patterns is in the recommended texts.
available in handout form {for photocopying).
supplemented by materials and exercises from the core texts also.

** No written essay is required for graphs. However, SS should be
required to write paragraphs in response to questions based on the

graphs.

Outlining continued
#5 Writing: comparison/contrast

Cliff's TOEFL Practice
#6 Writing: Argument

#7 Writing: Cause and Effect

Application for Training
Peer editing

Cliff's TOEFL practice
Writing a letter of inquiry

The process steps are
These should be



WRITING

Core Texts

A Guide to the Whole Writing Process by Bilum, et al.
Paragraph Development by Martin Arnaudet

Refining Composition Skills by Mary K. Puetten
A Writer's Workbook by Trudy Smoke

*Writing Academic English by Oshima and Hogue
*Academic Writing Workshop II by Benesch, et al.

6?; Supplementary Texts

Exploring Academic Discourse by Kaplan and Shaw
Put it in Writing by David Blot

Techniques for Writing:Composition by Milton Wohl
Writing as a Thinking Process by Mary Lawrence
Writing Workshop by Pagurek

*Focus on Composition by Ann Raimes

*Process_and Pattern by Cobb

Continuing Writing

Core Texts

Research Matters by Hamp-Lyons and Courter
Writing a Research Paper by Menasche

Supplementary Texts

English for Academic Uses by Adams and Dwyer
Technigues for Writing:Composition by Milton Wohl




Reference List for Writing Topics

Paragraph Definition PD pp. 1-3
AWW pp. 14-15
RCS pp. 3-7

Topic vs. topic sentence PD pp. 3-8, 13-20
RCS pp. 7-14, 100-102
TWC pp. 2-13

Paragraph, Unity, Sequence, Transition PD pp. 9-13
TWC pp. 4-7
RCS pp. 17-23. 104-106, 111-116

Supporting Topic Sentences PD pp. 21-38
RCS pp. 14-16

Types of Paragraphs

Enumeration PD pp. 39-61
Process PD pp. 62-86
Chronological PD pp. 86-100
Cause/Effect PD pp. 101-124
Comparison/Contrast PD pp. 125-163
Definition PD 164-178
Pzragraph Development TWC pp. 13-14
Expanding a Paragraph PD pp. 178-189
The Essay RCS p. 139
TWC np. 105-110
Tnesis Statement RCS pp. 140-142
The Introduction RCS pp. 142-145
Development Paragraph RCS pp. 145-151
The Conclusion RCS pp. 151-154
Cutlining RCS pp. 154-157
SS pp. 81-82

Ways of Orgamizing Essays RRESLW pp. 163-170, 1823-188
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Comparison/Contrast RCS 190-220
TWC pp. 114-119

Process Analysis RCS pp. 250-279
Cause/Effect RCS 280-317
TWC 119-120
Argumentative RCS pp. 319-353
Example RCS pp. 158-189
Classification RCS pp. 221-249

The abbreviated source materials refer to the following texts:

PD Paragraph Development by Arnaudet and Barrett

RCS  Refining Compagsition Skills by Smalley and Ruetten

TWC  Techniques for Writing:Composition by Wohl

RRESLW Rhetorical Reader for ESL * Whriters by Raphael and Newman

AWW A writer’'s Workbock by Smoke




DAILY JOURNAL ENTRIES

Students should write daily in their journals for 10-15 minutes at the beginning of each class.
For the first 6-7 days of class, students should be encouraged to write whatever comes into
their mind from one of the topics below, or another of your choosing which is equally neutral
in nature. Being with narrative is the easiest for students. After the first 2 weeks, the topics
should not only be personal or reflective in nature but should also suggest development by the
rhetorical pattern for that week or one that has previously been taught. For example, when
Comparison/Conirast is the subject of the week, the journal entries for the week might be:
Compare yourself with your father. Contrast Islamabad with your hometown. Compare the
CIELS method of teaching with the Pakistani style of teaching. Below is a list of suggested
daily journal topics.

My Favorite Bazaar

Fridays

inside a Mosque/Church

A Present/Gift | Received

The Life of a Student

Someone | Miss

My Favorite Sibling

Describe Your Dream House

A Wedding | Attended

What is your favorite holiday? why?

What was the most difficult decision you ever had to make?

What is your most valuable pcssession?

What are your most afraid of?

Who in history would you like to meet with?

Who are your afraid of?

What do you think you will be doing ten years from now?

which person has had the most influence on your life?

What is your strongest quality?

What is something you hate?

At what historical event would you like to have present?

What are the differences between the role of the Pakistani mother and father?
What experience has been a turning point in your life?

Should Pakistan build a bomb?

How will your life be different from that of your presents’?

If you could change anything about yourself, what would you change?
What would you argue is the greatest challenge facing Pakistan today?
Compare Prime Minister Nawaz Sharif with President Ishag Khan

Other topics that would develop the formation of the topic sentence would be to have
students complete the following unfinished sentences.

| have always wanted to know...

The one thing | like best about traveling is...
When | get/got married

For me, the main purpose of marriage is...



: Author/
Publisher

ARCO

ARCO

- Newbury

NTSC

Title

TOEFL Grammar Wkbk

Super Course TOEFL
(awaiting tape for L)

Newbury House
TOEFL Prep Kit
includes: Preparation
for Test of Written
English

Preparation Kit
for the TOEFL

TOEFL Curricuium
TOEFL MATERIALS
AND HOW TO USE

Contents

Practice on specific
pts.

quizzers an points
gxplanatory answers
with

thorough intro to
understanding TOEFL

diagnostic test
4 practice tests

with expianations
for answers 10
L/R/S sections

practice on
particular
grammar points

3 practice tests
without explanations
tfor answers

practice on particular
question types &
specific grammar points
in L/S/V/R

3 practice tests; no
explanations

Use

in class/HW an
points are being
studied on
syllabus

class/HW

T Study,
distill and
inform Ss

class
class

review/check
problems in
class

in class/HW as
points are being
covered on syllabus

HW, but must be
corrected a group

in class (Hint!

only review those
which several Ss
have wrong.
Otherwise, identify
Ss to explain at home

in class/HW



Author/
Publisher

Stanley

Stanley

King &
Stanley

Barron
{White)

Barron
(White)

Barron
(Black)

Title

The Best TOEFL
Test Book
(returning only)

The Best TOEFL
Test Book (Revised)
(returning only)

Building Skills for
the TOEFL

Barron’s Practice
Exercises for TOEFL
1986

How to Prepare for
the TOEFL (18983}

How to Prepare
for the TOEFL
(1986}

Contents

practice on specific

pts. with reference to
where explanations can

be found in text

© practice tests
no explanations

6 practice tests
no explanations

W/Essay practice

practice on
specific question
types and grammar
points

practice for the
Test of Written
English

general practice,
not focuses by
question types or
specific grammar
points

A general selective
review of grammar

points and Vocab
lists

6 mode!l exams w/

explanatory answers

general review of
question types
grammar points

6 model exams
with expianatory
answers

** *Note: Barron’s listening is reserved for lunchtime practice

C
7
[

class

class

class

W class

HW

not advised

to teach but

Ss borrow

Home

SS borrow

Home



Author/
Publisher

Cliff’s

Barron’s

(orange)

(no tapej
but tape-
script in

book

ARCO
beige

(no tape)
but tape-
script in
book)

Prentice
Hall
yellow

Prentice
Hall
{(no tape)

Longman’s
{(returning
only)

Title

TOEFL Prep Guide
Guide (1986)

TOEFL (1891)

TOEFL {1387)

4th edition

PH TOEFL

Practice Book

Practice Tests
for the TGEFL

(1987)

Contents

general grammar review
with mini-tests or
approximately each 10

grammar points covered.

These have explanatory
answers. Mini-tests
only useful if you have
covered all points in
grammar class.

Not advisable to teach
grammar this way.

7 modei tests with
explanatory answers

TWE

General review of
structure & written
expression + vocab
lists

© tests with
explanatory
answers

General grammar
review + vocab lists

4 Diagnostic

tests with answers
coded to indicate
point being targeted

Then, practice on
each type of point/
target in L/R/S

4 tests with somewhat
explained answers

4 tests + Tapes
pre-test/post test
info on strategies

Home

Home

Home

Home

class

If given for

HW, review in

class

Home



Lunchtime Listening Practice:

Use Barrcn’s {Black) for lunch kistening 3 tests = & days
Longman’s 4 tests = 8 days
Cliff’s Listening 3 tests = 6 days

20 days = 4 weeks

Test for home:

Chiff’s 3
Barron's Black 6
Longman's 4 - returning only

13



Date: June 30, 1991
To: CIELS Faculty

From: Patricia Johnson

The following is 2 list of the structures most commonly appearing on the TOEFL. This list has beer
compiled from a few found in TOEFL prep books. While we will not specifically teach from this list,
it is useful to keep it in mind so that we are certain to teach these structures as they appear in any
class, but particularly grammar and writing.

FREQUENCY (OUT of
GRAMMATICAL STRUCTURE 200 QUESTIONS)

Parallel Construction 25

Word Form 21

Noun, Adjective, Verb, Adverb 17

Singular or Plural Noun 11

Preposition 10

Noun Clause as Subject or Object

Preposition Following a Verb or Adjective

Adjective or Adverb Clause Beginning with a "wh" Word

Adjective or Adverb Phrase

10 Prepositional Phrase after a Noun or Adjective

11. Verb Tense

12. Comparatives/Preportional Statements: more than, the
more...the more

13. Superiative:the maost, the...est, one of the...est

14. Word Order/Subject/Verb

15 Wrong Word

16. Additional Word

17. Double Subject/Unnecessary Repetition

18&. Pronouns:Singular/Plural;Subject/Object

192. So, so that, such, such a, such as

20. A, an, the

2 1. Like, alike, the , disiike, unlike

22. Both, ezther...ori net he r...nor

23. Take, make, do

24. Plural or Singular Verb

25. Omission of Word

26. Gerund/Infinitive

27. As, as...as, by...as

2¢2. Indefinites:everyone, everything,whatever

29. Passive Voice

(O(X)\J(DSJ‘-@(.\)N-«“
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Best Available Copy



FREQUENCY {OUT of
GRAMMATICAL STRUCTURE 200 QUESTIONS)

30. Not only...but also, not only...as well, is not...but
31. Word reversal

32. Conjunctions

33. No, not, none

34. Vocabulary Referring to People:...ist,...or
35. Conditionalreal, unreal, past
36. Other, others, another

37. Compound Sentence

38. Because, because of

39. Little, few, small

40. Separate, apart

41. Rather, rather than

42. That, those, this

43. Rarely, seldom

44. Too, enough

45. And, or

46. Expletive:there

47. Not until...did

48. Have long had

439. Much, many

50. Since, for

51. Each, every, all

52. Big, great

53. instead of

54 . Other, another

55. Like, unlike, alike

56. These, those

b d il med e e eed ed wd e el d med et o) e aed wed wd NN M) RN N W WW



QOctober 16, 1981

To: CIELS Faculty
From: Thea Sierak
Re: Notes taken during PJ's L/S Session

The notes here accumulated refer to parts A & B of the TOEFL.

They are based on observations of PJ’'s techniques for reviewing the listening section
of a practice TOEFL. They are intended to offer suggestions. Please feel free to add to this
compilation.

We share the task of imparting skills to the participants in the program. Sharing our
teaching skills, knowledge, techniques, opinions, and experience fosters cooperation in the
program and builds our collective skills.

During the closeout we will all be faced with competing time restraints. As schedules
change and overlap of faculty decreases, we, as a program, lose a bit of our vitality. These
notes are not intended to subvert the existing informal system of teacher training, but rather
to support it.

MECHANICAL / PRE-LISTENING / REVIEW

Take notes during the pre-listening that you do. The notes will help you during the
review by developing your review focus (ie. time words, idioms, phrasal verbs, comparisons,
causatives, contrast words, conditionals, voice {as in active vs. passive), the language of
advice, vocabulary, restatement, negatives, and etc.) This is also the time to identify
guestions that are answered by recognizing the tone of voice rather than requiring identifying
the meaning of the words used.

Cue tape to the beginning of the test. Decide whether you want to listen to the
directions, or start with part A (B or C).
Set the meter to O at the starting point that you have chosen. As you listen to the tape
during preparation time, note the meter reading for the beginning of each section and perhaps
spzcific nuestions that you want to review. That will make cueing and reviewing easier.

Choose your review focus. Have the tape ready. Play the gquestion, then ask the
students what the answer is. Be clear about the right answer (The right answer is ...) since
competing selections will be vocalized and students may not get which choice is being labeled
correct.

Have a student tell the class why the answer is correct by identifying key words and
what they mean (ie. "less than before” is comparison or "but” shows contrast or "getting
used to" means notes from PJ’s L Session continued

accustomed, of "You may have..." suggests a possibility, or "Why don’t you..." gives advice,
etc...). Look here for precisicn, it focuses the students on skill building and gives them
practice in being precise.




The review generates a lot of idioms for the students to study. List them and keep
them posted.

Point out distracting answers, which are frequently words that sound similar and test
simple sound recognition {quarter/water, a play/to play).




October 14, 1991

To: CIELS Faculty
From: Thea Sierak
Re: Notes taken during PJ’s L/S Session

The notes here accumulated refer to parts A & B of the TOEFL.

They are based on observations of PJ’s techniques for
reviewing the listening section of a practice TOEFL. They are
intended to offer suggestions. Please feel free to add to this
compilation.

We share the task of imparting skills to the participants in
the program. Sharing our teaching skills, knowledge, techniques,
opinions, and experience fosters cooperation in the program and
builds our collective skills.

During the closout we will all be faced with competing time
restraints. As schedules change and overlap of faculty decreases,
we, as a program, lose a bit of our vitality. These notes are not
intended to subvert the existing informal system of teacher
training, but rather to support it.

MECHANICAL / PRE~-LISTENING / REVIEW

Take notes during the pre-listening that you do. The notes
will help you during the review by developing your review focus
(ie. time words, idioms, phrasal verbs, comparisons, causatives,
contrast words, conditionals, voice {(as in active vs. passive), the
language of advice, vocabulary, restatement, negatives, and etc.)
This is also the time to identify questions that are answered by
recognizing the tone of voice rather than requiring identifying the
meaning of the words used.

Cue tape to the beginning of the test. Decide whether you
want to listen to the directions, or start with part A (B or Cj.
Set the meter to 0 at the starting point that you have chrsen. As
you listen to the tape during preparation time, note the meter
reading fer the beginning of each section and perhaps specific
guestions that you want to review. That will make cueing and
reviewing easier.

Choose your review focus. Have the tape ready. Play the
qguestion, then ask the students what the answer is. Be clear about
the right answer (The right answer is ...) since competing

selections will be vocalized and students may not get which choice
is being labeled correct.

Have a student tell the class why the answer is correct by
identifying key words and what they mean (ie. "less than before" is
comparison or "but" shows contrast or "getting used to" means notes



Paamar'S
\

from PJ’s L Session continued

accustomed, or "You may have..." suggests a possibility, or "Why
don’t yocu..." gives advice, etc...}. Look here for precision, it
focuses the students on skill building and gives them practice in
being precise.

The review generates a lo of idioms for the students to
study. List them and keep them posted.

Point out distracting answers, which are frequently words that
sound similar and test simple sound recognition (gquarter/water, a

play/to play).
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RITAL STRUCTURE

z5 READING
\
1

- frer _ wHow Do Solar cells Lake.Pcwcr?"
~ ) or 5. 258 Refining gomposition
Exarcises: h 1%

- Seguencing of evant t/last
acond, third, eic. -

r32e5s
- sKills - cmodiate
Then cellensaod
_ wpou to Give a Good Speech.” Lin
p. 87, yarxszein and Hirasawa
-Lasscn 4,5.9
_ “Enargy 2nd Public safety,” fcadenic Minilectures
- parfect Participle (Having <% + ed): p- 117, Reading Englisn for
After I boliled the chicken, I academic STtudy

made the sauce. into:
Having boiled the chicker, I
nade the sauce.

- passive Perfect Participle: (Having |
been + Ved) i
Faving been elected president, he :
issued proceedad to change the systen.

- Expressicns cf purpose!
i in order to
so that |
: in ¢rder that ' !
50




bed

b

are examples

- Quulining

Still anothar example
A final example is

Noun Clauses

, oL 110
Cholce

stcnars Matter
AROnRTg Japanege, "
eader’s Cholce

"Help!", p. 159

Refining Compogiticn Skills
(lote: This article
particularly relevant
to CIELS Ss.)

"Tha Best Dece vers,"
p. 165, Refining Conposiiion
Skills

"Useless Trifles," p. 161,
Refining Ceoposition Skills
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RHETORICAL TUCHRIQUE -

- Identifying “pro"
and "con" statements

~ Identif:
arguable statemants

- 3yllogisms
- Logical fallacie
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- "Killing for Sport,*
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- Suziunctive noun
using:

recommend that

advise that
"~gu*: hat
ragquest that

(advise, ask, beqg,
wmand, desire,
forbid, reguest,
require, urge,
dezand, insit, move,
propose, reccamend,
stizulate, suggests

mend that we come

They racom
n tinme.
on

o

They recommend that we
should ccme on tige.

They advise us to come

on time.

It is advisable that ve
cona on tinme.

{essantial, imperative,
wmandatory, reguisita,
urgenz, vital, desirable,
goad/batter/best, impartant,
aecessary, crucial)

Also: us
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You have kEkeen selected to participate 1n an 1intensive 10-week
ccurse 1in inglish for Academic Purposes. We hope that you will
find this experience to be Loth enjoyable and rewarding.
Tihe kinds of learning experience we provide at CIELS are airmeld at
helping you rneet three key objectives:
- to upgyrade your English languaga skills so that ycu can
achkieve a satisfactory TOEFL score;
- to acsgulre the academic skills which ycu w»ill need to
cinrete succescfully In a U.S. graduate program; and
- to develop an understanding cf your cwn znd Anerican
culture ir order to respond aprropriately to various
situvatior . in different cultural contexts;
CIELS participants sometimes focus exclusively on the TOEFL score.
Although achleving = satisfactory TOEFL score 1s very lmportant,
you should nct lose sight of the other objectives. A good TOEZFL
score ma) help you gct admitted to an American university, but it
ices ot guarantee that you will earn a dezree from that
x:iver51ty. Remerkber Pat you will be completlhg for your dezree
ot only | th  Anericans but with other talented, ambiticus
internavicnil tu:ehts. iwhile there are certaln similaritles
betwee merican ard Paklstanl academic life, there are a number of
differences which need to be addressed 1f you are to derive thre
sreatest benefit from the opportunity to further your education and
skill 1level. It also bears notlng trhat most of you will ke
spending from two to five years 1n the U.S. This 1is a long time
to be in an unfa:.iliar environment. The better acgu vainted you are
with the U.S. system of higher education, the easlier it will be for
you to succeed in your coursework and to meet your needs for social

interaction and friendships.

Your teachers e committed to helping you achieve these

a)
th

bjectives. If ey seem at times to dernand an inordinately high

degree of energy and commitrment from you, 1t 1s because they are

keenly aware of the pressures cof American acadenic life and want to
- 0a

!

prepare you well for this E\OCIIGDCE[

N/

WA g dic
Thea Sierak

Manager
English Languagce Services Unit



Dear Student:

c-me to CIELS! You have just started a learning experience that nay

different from any that you’ve had before.

On this your first day, we would like to ygive you some important informat:
about the 10-week session that is about to begin.

1. Expect to work a lot.
CIELS is the Center for Intensive English Language Studies. You he
just started an intensive language course. A lot is attempted in or

10 weeks. Much is expected from you, as a student, and of course fi
your teachers.

2. CIFLS may be very different frowm your previous work

and academic_settings.
One difference our previous students have noted is the importance we j
cn the student’s own efforts. Your success here will depend not only
your teachers’ efforts but on yours. A lot of initiative, self-direct
learning, and participation is expectied from you.

3. Expect to participate in a va:iety of educational experience.
The CIELS faculty |believe in using a variety of teach.
rmethoeds/techniques to waximize learning. You will therefore f:

yourself doing group work, perhaps drawing, listening to tapes, watch:
videos, interviewing, doing panel discussions, debating, doing chai
and graphs on the floor, acting, even singing and playing with puppet
The lecturer method is used to a minimum.

4. Expect to do _homework.
Homework 1is a basic and integral part of each course. It 1is
cptional.

5. Be punctual.
Attendance rules are strict and described on a separate sheet of pape

6. Practice academic honesty.
Your teachers will reject any work that 1is copied - either from
classmate or published material - and submitted as your own work. k

are expected to practice academic honesty which is a reguirement
academic institutions in the United States.

7. Treat study materials and resources with care.

The books and other study facilities you use at CIELS are intended f
use by others like you. If books or equipment are used carelessly, 1¢
or stolen, future participants will have less to use, and the proyi
will suffer.

8. Have_ fun.

CIELS teachers believe that learning takes place when students are fu:
involved. 7This involvement includes having fun. Learning does not hi
to be a painful process, so relax and know when to have trun.



SESSION XXIX
April 13 - June 10, 1992

CIELS

ORIENTATION SCHEDULE

NMonday, April 13, 1992

2:20 - 9:00
9:30 - 10:153

IR SR EEEREEEEEEEEEIREES]

Check 1in with Mr. Javed Igbnl,
Adninistrative Ccordinator

Cet acquainted with other participants.

Welcome and Intreduction to Development
Support Training Progranm

Tom Ward, Project Officer, Human
Resources Development /US2ID
Lance Lindabury, AED Chief-of-Party

Objective and Descripticn of English
Program.
Thea Sierak, ELT Directcocr

Expectations of English Progran
Thea Sierak, ELT Director

Introduction of Teachers
Bio-data sheets filled out

Oral interviews with staff

I.Db. photos taken

Roommate selection

Sign-up for ClELS-funded lodyling

Free period for lunch

Participants take entry TOEFL




Tuesday,

April 14,1992

:00 - £:30
2130 - 30:00
10:00 - 10:30C
10:30 - 12:00
22:00_ - 1:00
1:00 - 2:30
2:30 - 2:45
2145 — 4115

Rep>rt to CIELS
Check bulletin board for classroon
assignment

First class. Report to your assigned
classroom with a pen or sharpened
pencil and some paper.

TEA BREAK (multipurpose room)

Second class.

LUNCH BREAK

Third class.

BEREAK (multipurpcse roon)

Fourth class.

Classes begin promptly each day at 8:30 A.M.



HOLIDAYS

CLASSES

SKILL AREAS

CLASS DAY

CIELS
SESSION XXIX
April 13 - June 10, 1992

INFORMATION

The following holidays will be observed by CIELS.
Sunday - May 24 Memorial Day {American)

Return’.ag students will be placed in one class,wni
other participants will be randomly distributed anmcn
four classes. Having a blend of students at different
proficilency levels contributes positively to the learning
envircnment.

Oour intensive program in English for Academic Purpose
offers courses in four skill areas: reading, writi
grammar, and listening/speaking and in cultu
orientation to daily and academic life 1in the United
States.

CIELS participants will attend classes from 8:30 until
4:1%5, Sunday through Thursday. Each of the four skill
area classes lasts 1-1/2 hours. There 1s a 30 minute
break for tea between the first and second period classes

in ivihe morning. The lunch period is 12 - 1:00. There
are several restaurants along the blue Area strip. There
is a 15 minute break between two afterncon classes.

CIELS 1is unable to provide tea during this bkreak.
However, some students have made arrangements with a
nearby tea shop to deliver tea for them.

CLASS MATERIALS Students will be regquired to purchase grammar bDochHs

{Rs.540) and a writing notebook (Rs.28). The cost for
these materials will be deducted from per dlem paymnent 1in
installments. Please ncte that 1t 1s against U.S.
copyright laws to have bocks photocopied. In the past,
a few students have taken a new grammar book and had it
reproduced locally, hoping to save some money. As an




CLASS REPS

TOEFL TESTING

American imstitution CIELS cannst condone this pra <
Students who wish to attend CIELS must purgnase the
grammar texts.

b
Ui
-
it
s
(i
ct
-

Each class will elect a representative to meet wilth the
Coordinator at periodic class rep nmeetings. Students
will be given a handout entitled "Guidelines for Clarns
Representatives"” which 1lists the gualities of «n
effective class representative. HNominaticn and electicn
of class reps will teke place at the eni of the firut
full week of classes.

The TOEFL Team will adrinister three institutisoenal TOET
to our participants: an entry, midternm, and
Students rominated for degree programs ar
have a qualifyling score ( 500 for non d
M.S., 550 for Ph.D) on an International .
participants who reach 515 on one of our instituticnal

tests will ke given & . opportunity to register for an
Internaticnal TOEFL at USAID expense. I will post a list
wf eligible participants after the results <¢f our

institutional test are avallable.

GRE REGISTRATION Farticipants nominated for degree programs must

LODGING

TELEPHONE

PARTICIPANT

TRAINING OFFICE As a courtesy to the Participant Training Staff

also present a GRE score with their agplication for
training. Students who wish to register fcr the test
using their personal funds can cbtain a CRE Bulletin fronm
tne Coordinator. She will post the dates when she will
be sending a DHL to the Educaticnal Testing =Zervice
(ETS) .

Plesacse refer to Items 3a and 3b on the attached sheet
entitled "CIELS/USAIT Travel and Per Diem Rules for CIELS
Students®.

e ask students not to congregate in the hall near the
telephone operators during class break. It is very
difficult for them to hear callers’ voices.

f
ask that CIELS students not go upstalrs to regu=st
appointment regarding their nominat.on. Students needl
an appointrment must submit a written reguest to t!
CIELS Coordinator. This reguest should include student’s
full nare, DOB, what he/she has been nominated for, and
the reasocn for the appointment. The stuldent’s roguost




FINAL
CERTIFICATE

- 3 -

will be delivered to the appropriate P.T. staff nenber,

ine
as soon as possible. Adherence to this policy will help
ensure a positive relaticnship between CIELS and the
Participant Training Staff. Wwe ask for your full

cooperation.

CIELS awards a final certificate after the successful
completion of the session. In corder to guaiify for this
certificate, no participants nay have rore than 3
absences for any class.

| ! r'
is 5 r ¢
! ‘JJ_L L/J‘;"(L !

!

Thea Sierak
Manager
English Language Services Unit



CIELS/USAID Travel an

d Per Diem Rules for CIELS Students

Travel for Students from Qutside Islamabad/Rawualpindi

s

elil

a)

udents from outside Islamabad/Rawvalpindi area will be
31019 to travel by one of the following mcdes of travel:

Econony class ailr (used ailr ticket pust be produced for
claining relimbursenent).

First class raill seater (~leeper not permissible)

Per Diem for Students from Outside Islamabad ‘Rawalpindi Area

students will be pald Rs. 150 per day (whether they choose to stavy

CIELS approved hotel or some other accovmodatlun)

-----

Lodgi g Arrangement for Students from Qutside Islamabad/Rawalpindi Area
- R l

a)

b)

Students who rezuest hotel accomrodation will ke put up by
CIELS in LAKE VIEW MOTEL Located at Club ERoad (Rawal Dan
Chowk) Islamabad, Phone: £12835, 813878 & 821025,

They will be reguired to share accommodation (2 students in
each dourle rsom)

Room charges will be paid by the CIELS directly to the hotel

managemnent.

Students will be responsible for payment of meal charges and
all other miscellaneous expenses.

Students who make thelr own arrangement te stay in a private
home or hctel with their family will not be paid expenses
incurred in this connection.

Per Diem for Students from Islamabad/Rawalpindi Are:

Students from Islamabad/Rawalpindl area will be paid Rs. 60/~
per day.
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ATTENDANCE
THE CIELS ATTENDANCE POLICY IS VERY STRICT.
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LS professional staff and the various GOCP Departments
a;téﬂdKﬂpL at CIELS a privilege. Attendance at a ten-woek
sion involves a major ocutlay of time, enerqgy, and ronay on
f both USKZID/GOP and participants themselves. The CIELS
ofs participants to nake the rmecst of the wvaluable
Ty buirg coffered to them to apply themselves .ericusly and
icusly to attending each and every CIELS class.
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CITLS expects all students to be present for all four
c‘au,La every day. Per diem payment 1is made to
participants cnly when they are present from €:30 to
4:15. If a participant is absent from one class that
day, USAID policy states that he/she will not be
eligible to receive per diem and will be marked absent
for the whole day.

b

.
i

7. Please note that students are expected to be on time for
each class. "On time'" 1is defined as belng 1n clacs

either before the teacher enters or entering at the sane
time as the teacher. If a student enters the classroom
after the teacher has begun the class, the student will
be marked late for that class. Three lates will eqgual

one absence from that class. Absence from one class
results in .ne loss of the entire per diem for the day.

S

If 2 student is more than 19 minutes late for any class,
that student will be marked absent from that class and
for the entire day, and per diem payment will be lost
for that day.

3. Students who miss class because of a verified 1illnes
will be permitted to return to class with full per dienm
if and only i1f the student presents a medical certificate
from a Government Hospltal attesting to the student’
illness. That medical certificate will be accepted onl

on the day the student returns to the program . Medicail
excuses presented later than the day the student returns
tc the proygram will not  be accepted under @ any
circumstance and per dien payrments will be lost. OCnce

U)

}

Ui

s

S




- 2 -

agaln, all CIELS participants are responsible for
reporting and documenting their absence due fo 1lliness to
the Coordinator as socn as they return to class.
Documentaticn of illness consists of an official &
excuse from a Government Hospital presented on the sare
day the student returns to the program.

Farticipants who
than ong day sh
friend or colil

ic

> find 1t necessary to be absent for more
Wld notify CIELS {by telephcne, telegranm,

ague) at once. If CIELS dce% nct hear
from the participant after three consecutive workdays,
the student w1ll ke dropped fi ... ithe CIELS/USAID roil and
classroom lists, and the participant’s departrent will ke
co notified.

<
<z

)

4 Stuients olften come to the Coordinator cr Director
expecting to ke '"granted lezve' elither to take care of
some family nrnatter or to attend to sonme ‘Murgent
business”. 1If the student feel he/she must miss a class
¢cr &ven part of a class, th: Director is unlikely to
refuse hzz/%éz pdrmission to leave. However, the fact
remalins that per diem for that day will be losrt.

5., SPECIAL POLICY FCR HOLIDAYS

who are absent from class the day befcre or the
an official holiday will lose per diex for that
ass day as well as for the holiday. If the
alls just before or just after a week-<nd, per
the week-end will also be lost.

Please note that mnedical certificates will not be
honored on the day just before or just after a holiday.

Per diem 1is payable only if the CIELS participant is in
Islamabad. It 1s intended to assist him/her in neeting
the expenses incurred while away from home. Students who
return home are not entitled to receive per diem payments
for days out of Islamabad.

6. REGARDING ABSENCES ON THURSDAYS AND/OR SUNDAYS

The same policy applies as for holidays. An unexcused
absence on a Thursday and/or a Sunday means per diem for
that day and the weekend (Total = 3 Days) will be lost.

Once again, CIELS atten”ance policy is very strict and is strictly
enforced. No exceptions to these rules are made. Teachers cannot
glve permissicon to students to miss class and have no authority to
compromise the above rules. It 1s each student’s responsibility to
Fnow and follow these rules.
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PROGRAM EYXPECTATIONS
(Cutput required from participants)

GRAMMAR In this skill area, you will review English grammar.
This review will be an interactive process, not just
memorization. You will be expected to be active in class and take
responsibilicy for the self study and review that you need to be
successful in the program. You will also be expected to take part
in group work that asks you to share the task of learning with your
classmates. You can expect at least forty-five (45) minutes of
homewory each day.

READIKG In this class, you will practice your reading skills in
English. These €kills include skimming for the main idea, scanning
for spec.fic details, drawing inferences, discerning referents,
defining words in context, recognizing restatements and supporting
points, guesing meaning in context, making predictions, as well as
general comprehension. The skills are basic to reading
comprehension in any language and you use them everyday in a
variety of ways including reading for enjoyment, information, work
and academic purposes. You can expect to have a reading assignment
each evening that will take you about an hour to complete. The
prograr ¢xpests you to practice with other material as well, and
provides a variety of reading material for your review including
newspapers, magazines, and access to the CIELS library and the
rtrerican Center Library. The more you read, the faster you will
read and the more you will understand.

¥riting In this skill area you will discuss different ways of
organizing your ideas according to various rhetorical patterns,
such as narration, argurentation, comparison and contrast. You will
write a total of 7 or 8 full-length essays following these
rhetorical patterns. You will build up your writing skills daily by
writing sentences, paragraphs, making journal entries, and doing
other writing exercises related to a specific rhetorical pattern
and/cr writing in general. Essays will be written in class. They
are corrected with input from teachers and also your peers. They
are then rewritten at home. You will be regquired to subait
rewritten work and other assignments on time. The writing
acitivities will also provide you an opportunity to implement what
you learn in reading and gramiar classes. Homework will consist of
exerciscs andfor rewriting.



continued...

Listening/8peaking 1In Listening/Speaking you will do exercises,
using a variety of texts, to prepare you for the Listening section
of the TOEFL test. This TOEFL practice will be done for 30-45
minutes a day for four days. One day each week you will do a
Practice TOEFL test (Listening Section). As preparation for mini-
talks and also for academic lectures in the United States, you will
take notes on talks covering a wide range of subjects, from the
sciences tc the humanities. You will also have the opportunity to
participate ‘n various formal or informal speaking situations in
class. The TOEFL preparation and notetaking will be supplerented by
other listening and speaking exercises that your teachers deen
appropriate for your class. It is important that you participate
actively in class discussions and other activities. You will be
expected to supplement a'l classroom work 1in Listening/Speaking
with activities that you - ndertake at your own initiative , such as
listening to English news on radio and television, watching
English language videotapes at the American Center, etc. You are
encouraged to speak only English in all your classes.




(Note: The following are excerpts from letters written by foruer
CIELS students to nominees who are coming to CIELS as new students.
The letters were written in Writing Cliss.)

DEAR NEW STUDENT:

I am in the last days of the training course at CIELS. I want
to tell you about some of my experiences. It was not so difficult
to live and get training here because the teachers are very devoted
to their teaching professio... They are very cocoperative...You will
find a friendly atmosphere here and you will learn a 1lot of
things...

....It is really wonderful toc undergo an intensive English language
course. It provides a lot of opportunities for class discussions,
conferences and other classroom activities...

....IT advise you to work, work, work right from the first day...

....I want to suggest to you that you must hre punctual, and a hard
worker. If you have these two qualities yo' can survive. Here you
have to run rather than walk...

....Don’t miss any class...

....The most important thing at CIELS is "regularity." You should
be regular in attending class and doing your homework daily. If
you are regular in doing your homework you will improve grammar,
writing, reading and listening skills in English...

....You will get many chances to speak English with your teachers
and colleagues and at the completion of the course you will feel
more confident in speaking English...

....We have less knowledge of English language because it is not
our mother tongue. Due to this reason we face great difficulties
while preparing for the TOEFL. Here at CiELS within two months you
will learn a lot of grammar and other skills which are reguired for
the TOEFL...

....Read a variety of materials to enhance your knowledge. CIELS
provides an excellent opportunity to develop your habit of
reading. ..

....You will be given a large amount of gammar work which will
prove very helpful in improving your written and spoken English...

....Besides this you will also be able to learn about American
culture...

These two months are not only iwmportant for improving your TORFL
score but it will also add a 1lot of other gualities to your
personality and ability...



....You will find the way of teaching is guite different from
SUrs. ..

....You shouldn’t hesitate to explain your difficulties regarding
the English language. The staff are skilled and very
cooperative...

....Do not hesitate to ask about anything that you did not know
pefore...

....Although accommodation 1is very nice, Xkeep yourself from
watching so much TV especially Indian film. Otherwise you will not
be able to revise your classwork properly and you will not be atle
to do your homewrok...

....Make a timetable for your daily homework. Try to give enough
time to all the sections to of the TOEFL...

....Do not waste your tiine gossiping...
....Put all your efforts on study. Never think about any l¢faive...

...Since CIELS is closed on Friday and Saturday, revise all work
of the whole week and do not visit your home freguently...

....Islamabad is a very beautiful place to live. Murree is only 60
Km. from Islamabad. If you are working hard through the week ycu
rmust enjoy the weekend. Maybe it’s your first time to see snow at
Murree. Don‘’t miss the opportunity. You should also visit Shah
Faisal Mosgue and Daman-i-Koh...

....During the lunch break you can go to Biryani house for 1lunch
while for dinner you can go to Aabpara..for breakfast there is a
restaurant at the back of Capital Hotel...

....Telephone facility is available at the hotel but that is very
expensive. Avoid making telephone calls from the hotel. It will
be better to telephone from a Public Call office...

....I would 1like to add one thing more: please don’t invite your
friends and relative during your training...

...I1f you were to waste this time you will have a loss forever...

Yours sincerely,

(Former CIELS Students)



4:15: Classes

:00 - 6:00:

[$4]

6:00 - 7:30:

7:30 = 7:45:

7145 - B:? s

8:45 - 9:00:

S:00 - 10:00:

10:00 - 10:30:

CIELS STULENT’'S STUDY GUIDE
end. Head for home.

Get a cup of tea or a cold drink..turn the TV on to
CNN...put your feet up, relax....listen to English
news.

Rest/sleep/dinner. (Have a good meal, but don’t
overeat: too much food makes you sleepy.)

Take a clean sheet of paper. List assignments to
be done that night, for the next day. Prioritize
the assignments (that is: decide which assignments

should be done first. Priorities «could be
according to the wost difficult horework, the
longest, or according to your class schedule). If
a certain assignment 1is not clear, check with a
classmate. If still not clear, check with another
classmate.

Do first (greatest) priority assignment. or, study
grammar.

Have a cup of tea for a cold drink...take a walk
down the corridor or downstairs to stretch leyg
muscles.

Do second priority homework or READ READ READ
(assigned readings, a book or magazine borrowed
from the CIELS library, an English book or magazine
of your own. A novel that you 1like or are
interested in is excellent for this purpose).

Do third priority homework, or Writing or Listening
assignments.

(Question: When could you call home, or write letters home, or go
shopping or sightseeing? Try to save these for the
weekend - that is, all day Friday and Saturday morning.
Saturday afternocon and evening you should be back at
the books!!!)

NOTE: The study schedule above could be followed as a group. Form
a study group with some of your classmates or provincemates
or friends. Do your assignments and your review/study
together. Ralse guestions for clarification in the group.
However, do not copy assignments. A group that studies
together does not necessarily copy from each other!!!)

SUGGESTION: ©On Saturdays, go to the American Center to read or
watch videos!



THE CIELS FACULTY

THEA STIERAK
Yanager, English Language Services Unit

Ms. Sierak has a Bachelor of Arcs degree in English Literature
znd Phllosophy from Syracuse University, USA; a Master of Public
sdninistration degree from Seattle University, USA, specializing
-n the management of nonprofit organizations; a Royal Society of
~rts (UK) Certificate for Teaching English as a Foreign Language to
tdults, obtailned in Tokyo, Japan; and is currently working on her
Master of Arts degree in English as a Second Language from the
Schoeol for International Training, USA.

She did voluntary work teaching English as a second languzge to

{fugees for one year 1in Seattle, Washington, USa, and taught
nglish at a Master cof Business Administration Preparation Progran
r 2 and a half years in Tokyo, Japan. She has beern with CIELS
ince June, 1990, first as an instructor, then Coordinator and now,
nag

She has traveled 1in Canc¢uia, Mexico, England, France, Belgiun,

erbourg, Sweden, Germany, Czechoslovakia, Poland, 2austria,
. Denmary, Iceland, Hungary, Japan, South Korea, the People’s
ulblic of Chilna, Thailand, Hong Kong, Macau, Pakistan, India and
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HAZNNAH DEBRUCE

Mrs. DeBruce is American. She has a Bachelor’s Degree from the
i rersity of Flerida, and has also studied at Ohio University and
ton University.

(XJ (""I

She taught for one year at a Catholic schoeol and was a substitute
teacher teaching 1n Dhaka, Bangladesh. She has been at CIELS since
1989,

--000-~
ERICA DODD

Dr. Dodd 1is Canadian. She has a Bachelor’s Degree in Classical
trt from wellesley College 1in the United States and a Ph D 1In
Byzantine Art History from the Courtauld Institute, University of
LLondon. She was a Harvard university fellow for 3 )eaz and an
Osford University fellow for one year.

She taught English at the American Communit) Schocl and the
International College 1in Beirut. She has been with CIELS since
January 1991.



Dr. Dodd has also been a Professcr of Islarmic ard Byzantine Art
Sistory, teachlng at McoMaster Unilversity (Canada) for 3 years,
Loerican University in Belrut for 20 years, and at Victorla
Tniversity in Canada for 2 years.

She has published 2 boocks and many scholarly articles, and has
lectured at Oxford University, Harvard University, tha Metropolitan
woseum of Art in Hew York City, and in Cleveland, Chio; Durnbarten
aks, Washington D.C; Chicago, Illinols; Toronto, Canada, and

lecevhere.
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$re has travelled in Furope, lorth Amesrica, the Middle East, and
ussia. She also has a knowledge of Arabic, French, Urdu, Gerna
—atin, Greek, Spanish and Italian.
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ShRA MAHMOOD

Mrs. Mahmood is British. She has an Honov : s Degree in Englich
Literature from Oxford University.

She has taught reading, listening and grammar at CIELS for the
lact two years. Before that, she taught at Bcaconhcocuse Schiool,
ixhcocre and at a High School in Bogota, Colombia, Scuth America.

s. ¥Mahmood has spent considerable periods of time studying
other languayges - at scheols, French and Latin, and most recently,
Trag, at the National Institute of Modern Languages, Islamanad.

She spent one and a half years in Colomblia, South America, three
years in aAfrica and has lived in Fakistan for seven years.
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MEYEN QUIGLEY
Cultural 2wareness Training Coordinator

¥rs. Quigley was born in the Philippines, 1is a resident ot
canada. She has a Bachelor’s Degree in English fronm the Univorglt
of the Philippines, and took Master’s Courses in Speech and Drarn
and xnthropoloygy at the same university. She has a master s Degrge
in international Development from the school for Internaticnal
Training, Vermont, U.S.A.

She taught English language and literature to high school and
college students In the Philippines for 6 years; English as a
Second Language to adult IndoChinese refugees for 2 years and to
adult Ethicopian refugees for 2 years. In the Cnited States ¢
taught English as a Second Language to IndoChinese, Hispanic, and
Haitian children and adults for 1 year. She has becn teaching at
CIELS since January, 1988.



¥rs. Quigley has been involved 1n cross-culturzl training for
wchange students, professionals, refugees and icmigrants for a
“otal of 14 yeazars.

M

She has lived 1n the Sudan, East Africa; the U.S., and Canada.
frne has travelled to Hongkong, Thailland, Singapcre, Ethiopia,
renya, Tanzanla; Turhey, Greece, France, England, Italy, Austria,
Switzerland, Germany, and the Netherlands. She has bee in Pakistan
cince Noverber 1987.
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IMRANA SHAFIQI

“rs. Irrana Shafigl has dual nationality: Pakistznl and British.
got her B.A. and her M.A. 1n History flOm ¥ara—-hl Universiuy
precent shz 1s working on a Master of Arts Ceource 1In Teachir
1 as & second  Language (MAT) frcm e School  f

ety
4y
[¢1]

(i

"

.
i
]

T

":

Tralich G
International Training, Vermont, U.S.Av Sre also &S &
postgraduate certificate in Educatlon from Lorndon University, and
a Diplora 1n Teaching English as a Second Language from the R yail
Scciety of Arts, London.

She Legan her career in teaching as a schcoltezcher 1in London
where she taught for 10 years. She then Lbecare interested in
“eaching English as a Second Lenguage which she taught to schoolag
~migrant c¢hildrern in London for 2 years. She alsc taught Engil,b
tc ermployees of USRID 1n Islarmabad, the Frimary tHealth care
:roject and students participating in the Acadeny for Educationsz)
eveloprent’s Baluchistan Scholarship Prograc (1). Mrs Shafiq.
also taught English to redical and engineering ¢graduates and
iniversity lecturers in courses organized by the University Grants
Commlesion. She has been teaching at CIELS since 19387
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Mrs. Shafigl lived in London for 14 years. She has travelled to
“he USA 3 timzs - twice to Vernmont to study for her MAT and once
for hollidays, visiting lNew York, Pallas, Houston, Colorac., and
Yontreal in Canada. She also spent a week each in Denmark, and
rnrara and Istanbul in Turkey.
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RUTH SILSETH

Mrs. Silsethy 1is Amerilcan. She has a Bachelor’s Degree in
Fducation fror Valparaliso University, Indiana, with courses in
Spanish and Prysical Education. She took additional courses in

English from Ealdwin Wallace College, Ohic, and in Fducation from
old Dominion University, Virginia.

She taught High School Spanish for 4 years, Elementary Scheol
Spanish for 3 jyears, and iHigh Schocl English for & years. She has
rcen teaching at CIELS since July, 1991.



Mrs. Silseth also studilied Italian at an intensive ¢-month
crogran at the Defense Language Institute, Washington D.C.

She has travelled throuyghout the United States (excepltl Alasra),
~ived in Gerrany for one year and in Italy for 4 years. Sthe has
zlso travelled to Canada hexico, Argentina, Brazil, Uruguay, tl
“nited Kingdom, France, &Austria, Switzerland, Denmark, Sweden,
Worway, the NHetherlands, Creece, Egypt, Morocco, Spain, Portugal,
“nailand and Pakistan.

vrs. Silseth has 2 children, a 23-year old son

and 2%-year old
Izuahter.
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[tem item Author/

Number Title publ isher skill Type
1 10 Steps {Beginning) Student Book Line W B
1 10 Steps (Beginning) Teacher's Manual Linc W -]
1 101 Word Games McCal lum REF B8

Oxford University Press
1 12 + 12 Allan R 8
USTA
1 15 Easy Pieces for ESL Curry L/S B
USIA
1 26 Steps Intermediate Student Book Linc W 8
1 30 Days To A More Powerful Vecabulary Funk R B
Pocket Books
1 30 Passages Byrne R B
Longman
29 A Conversation Bock: English In Everyday Life Book 2 Carver L/S B
Prentice Hall
28 A Conversation Book: English in Everyday Life Book 1 Carver L./S B
Prentice Hall
1 A Foreign Student's Guide To Dangerous English Claire UL 8
Eardley
3 A Guide To The Whole Writing Process Blum W B
Houghton Mifflin
1 2 guide To The Whole Writing Process Instructor's Manual Blum W B
Houghton Mifflin
S A Handbook For Fforeign Students CUL B
A Picture's Worth A Thousand Words Sanabria L/S B
Prentice Hall
1 A Pocket Guide To Vocabulary Brownstein R B
Barront's Educational Series
1 A Practical Guide To The Teaching Of English Rivers REF B
Oxford University Press
1 A TEFL Anthology Bouchard R B
USTIA
1 A Thousand Sentences Gzttegno G B
Educational Solutions
1 A World Of Bocks An Annotated Reading List Fer ESL/EFL Students  Brown R 8
TESOL
7 A Writer's Workbook Smoke W B
St. Martin's Press
41 AKL Advanced Student's Book L/S B
Longman
38 AKL Beginning Student's Book L/s B
Longman
2 AKL Beginning Teacher's Manual O'Neill L/S B
L ongman
12 AKL Intermediate Student's Book t/S B

Longman
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...............................................................................................................

Author/
Publisher

...............................................................................................................

52

47

91

350

33

AKL Intermediate Teacher's Manual

ALA ESP Series tectures For Listening Comprehension

ALA TOEFL Course (Classwork Books)

ALA TOEFL Course (Complete Sets)

ALA TOEFL Course (Homework Books)

ALA TOEFL Course (Practice Tests)

ALA TOEFL Course (Teachers Handbook)

Academic Mini Lectures

Academic Writing Workshop

Academic Writing Workshop 11

Academically Speaking

Action Plans

Advanced Listening Comprehension

Advanced Vocabutary Games

Adventures In fonversation

Alice Blows A fuse

America Past & Fresent Volume |

America Past & Present Volume 11

america Past & Present Volume [1]

American Cultural Encounters

American Topics Second Edition

An Introduction To Language 2nd Edition

Animal Farm
Arco's GRE 1984

Longman

Annand

American Language Academy
Annand

Regents

Annad

Regents

Annad

Regents

Annad

Regents

Annad

Regents
Roguski/Palmberg
Maxwell Macmillan
Benesch

Wadsworth

Benesch

Wadsworth Publishing Company

Kayfetz

Wadsworth

MacDonald

Newbury House

Dunkel

Newbury House
Schinke/Liano

National Textbook Co
Hunter

Prentice Hall Regents
Boyd

Prentice Hall
Lancelot-Harrington
Newbury House Publishers
Lancelot-Harrington
Newbury House Publishers
Lancelot-Harrington
Newbury House Publishers
Ford

Alemany

Lugton

Prentice Hall Regents
Fromkin-Rodman

Holt, Rinehart and Winston
Orwelt

Martinsen

skill Type
t/s B
L/s B
TFL B
TFL B
TFRL B
TFL B
TFL B
L/s B
W B
W B
/s B
REF B
L/S B
R B
L/s 8
L/s B
R B
R 8
R B
cuL B
R B
REF B
R B
GRE B
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...............................................................................................................

[tem Item
Number Title

Author/
Publ isher

3 Arco's GRE 1987

1 Arco's Preparation For The SAT

1 Arco's Super Course For The GRE 1st Edition

7 Arco's TOEFL 1987

1 As 1 Was Saying Teacher's Edition

1 At The Door Selected Literature for ESL Students
76 Attitudes Through Idioms

1 Batk & Forth

1 Barron's A Pocket Guide To Cerrect Grammar 2nd Edition

1 Barron's Basic Word List 2nd Edition

1 Barron‘s How To Prepare For The CBAT Mathematics Level 2
3 8arron's How To Prepare For The GRE

1 Barron's How To Prepare For The SAT

5 Barronis How To Prepare For The TOEFL 4th Edition (White)

25 Barron's How To Prepare For The TOEFL Sth Edition (Black)

57 Barron's Practice Exercises For The TOEFL

1 Basic Composition fFor ESL An Expository Workbook
14 Basic English Grammar

2 Basic English Grammar Teacher's Manual

1 Basic Skills For Academic Reading

1 Basically Academic An Introduction To EAP
1 Basically Academic An Introduction To EAP Instructor's Manual

2 Beyond Words An Advanced Reading Course

Arco-Prentice Hall
Martinson
Arco-Prentice Hall
Sanders

Arco

Martinson

Arco

Babin

Arco

Richards

Addison Wesley

McKay

Prentice Hall Regents
Adams

Newbury House

Palmer

Alemany

Hopper

Barron's Educational Series
Brownstein

Barron's Educational Series
Dodge

Barron's

Brownstein

Barron's

Brownstein

Barron's Educational Series
Sharpe

Barron's

Sharpe

Barron's

Sharpe

Barron's

Ruizenga

Scott, Foresman/Littie, Brown
Azar

Prentice Hall

Azar

Prentice Hall

Ramsay

Prentice Hall Regents
Currie

Newbury House

Currie

Newbury House

James

skill Type
GRE B
GRE B
GRE B
TFL B
L/s B
R B
L/s B
L/s B
REF B
R B
GRE B
GRE B
GRE B
TFL B
TFL 8
TFL 8
W B
G B
G 8
R B
REF B
REF B
R 8
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fte Item Author/
Number Title publisher
Prentice Hall Regents
1 8ody English A Study Of Gestures Adams
Scott, Foresman and Company
1 Bridge To College Success Robertson
Newbury House
2 Build Your Case Kieber
Addison Wesley
1 Building Academic Skitls An ESL Workbook Schwabe
Prentice-Hall, Inc
144 Building Skills For The TOEFL Course Book King
Nelson
5 Building Skills For The TOEFL Tapescript and Key King
Nelson
3 Business In English Hacikyan
Regents
1 Business World Speegle
Oxford University Press
1 Campus English shinke
Llano
1 Can't Stop Talking Rooks
Newbury House
2 Caring And Sharing In The foreign Language Class Moskowitz
Newbury House
1 Challenge: A First Reader Saitz
Yinthrop
1 Challenges A Process Approach to Academic English Brouwn
Prentice Hall Regents
2 Checkiists For Vocabulary Study Yorkey
Longman
2 Cliffs TOEFL Preparaticn Pvle
Cliffs
1 Cloze Encounters Yorkey
Prentice Hall
1 Clues To Meaning Strategies For Better Reading Comprehension Levine
Collier Macmillan
1 Coherence In Writing Research and Pedagogical Perspectives Connor (ed)
1ESOL
1 College Board Math - Barron's Dodge
Barron's Educational Series
2 Communicate What You Mean Poliock
Prentice Hall
3 Communication Starters COlsen
Alemany
1 Comp Exercises In Comprehension and Compesition Alexander
Longman
18 Composition Steps Hern
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Item ltem Author/
Numzr Title Publishes skill Type
Newbury House
7 Consider The Issues Numrich L/S B
tongman
1% Contact USA Griffin R B
Prentice Hall
1 Contact USA Znd Edition Griffin R B
Prentice Hall
1 Contemporary World Issues An interactive Approach To R & W Light R B
Collier Mzcmitlan
1 Controlled Composition in ESL Paulston ¥ 3
Regents
4 Culturat Awareness Teaching Technigues Gaston CuL 8
Pro Lingua
1 Culturally Spesking Genzel cuL B
Harper & Row
22 Developing Basic Writing Skills in ESL gEichler W B
University of Pittsburgh
&L peveloping Reading Skills Advanced Markstein R 8
Newbury House
12 Developing Reading Skills Advanced Answer Key Markstein , R 8
Newbury House
3£ Developing Reading Skills Intermediate Markstein 7 B
Newbury House
1 Developing Vocabulary Skills (1985) Keen R ]
Newbury House
1 Dictzrion Now Methods, New Possibilities Davis & Rinvolucri REF B
Cambridge University Press
1& Bictionary - Oxford Hornby R B
Oxford University Press
< Dictionary - The American Heritage Dell R B
Detl
&t pictionary - The New American Webster handy College Webster R g
Signet
45 Dictionary of american English Longman R 8
Longman
1 Dictionary of Probiem Words Times R B
Federal
1 Discussions That Work Ur L/S B
Cambridge University Press
1 East-West 1 Graves G B
Oxford
i East-West 2 Graves G B
oxford
H Fasy Does it Cursy L/S B
USIA

i Economic Survey R B
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Author/
Publisher

................................................................................................................

-

55

44

60

14

Effective Technigques For English Conver:zation Groups

Effects

of Rapid Population Growth

Elementary Composition Practice Book 1

£lementary Composition Practice Book 2

Encores

Book 1

Encyciopedia - furk & Wagnall's New (Volumes 1 - 29)

English

English

English

English

English

English

English

English

English

English

English

English

English

gnglish

By Newspapers

For Academic Uses: A Writing Workhbook

for Careers: Agriculture

For Careers: Electrical Engineering

For Careers: International finance

integrated An Advanced Reader/Grammar For Learners Of Eng

On Campus: A Listening Sampler

Pronunciation Lesson's: A Teacher's Resource Manual

Sentence Structure

skitls 3rd Edition

skitls 4th Edition

Structure In Focus

Structure In Focus Answer Key

tructure In Focus Teacher's Manual

Error Anatysis and Interlanguage

Essentials Of Management

Examining English Book 1

GOP
Dobson
Newbury House Publishers

GOP

Blanton

Newbury House
Blanton

Newbury House
Allen

USIA

Bram

Funk & Wagnall's
Frederickson
Newbury House
Adams

Prentice Rall
Jenkins-Murphy
Regents

Hail

Regents
Oppenheim
Regents

Dunham
Scott,Foresman and Company
James

Wadsworth Publishing Company

uUsis

Krohn

University of Michigan
Langarn:

McGraw Hill

Langan

McGraw Hill

Davis

Newbury House

Davis

Newbury House

Davis

Newbury House

Corder

Oxford University Press
Wise

American Language Academy
Ridout

skill Type
REF B
R B
TR
W B
R B
REF 8
R B
W B
ESP B
ESP B
ESP B
R B
L/S B
L/s B
G B
W 8
W B
G B
G B
G B
REF B
ESP B
G B
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Item Item Author/
Number Title Publisher
Hutchinson
1S Examining English Book 2 Ridout
Hutchinson
22 Expanding Reading Skills Advanced Markstein
Newbury House
19 Expanding Reading Skills Advanced Answer Key Markstein
Newbury House
1 Experiences Reading Literature Dennis
Newbury House Publishers
1 Express Yourself Shannon
Random
1 Face The Issues Numrich
Longman
1 Face To Face The Cross-Cultural Workbook Zanger
Newbury House Publishers
1 faces Exchanging Views In English Blasky
Lateral Communication
1 Faces Exchanging Views In English Teacher's Manuat Blasky
Lateral Communication
26 Facts & Figures Ackert
Newbury House
1 Fast Fcrward Fassman
Longman
1 First Steps In Reading And Writing Wigfield
Newbury House
43 Focus On Compesition Rzimes
Oxford
1 Focus On Reading A Workbook for ESL Students McCutchan
Prentice-Hall
28 Follow Me To San Francisco Griffin
Longman
1 Foreign Students Guide To American Academic Life
1 From Pzragraph To Term Paper Lipp
Maxwell Macmilian
1 from Process Ta Product Lefkowitz
Prentice Hall Regents
19 Functions Of American English Jones
Cambridge
76 fundementals Bf English Grammar Azar
Prentice Halt
i GRE General Test Alexander-Travis
Research And Education Assc
2 Games for language Learning New Edition Wright
Cambridge University Press
1 Getting A Fix On Vaccabulary Clark

Pro Lingua Associates

Skill Type
G B
R 8
R B
R 8
L/s 8
L/s B
L/s B
L/s B
L/s B
R 8
L/s B
R/W B
W B
R B
L/S B
CuL B
W B
W B
L/s 8
G B
GRE B
REF B
R 8
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Item Item ) Author/
Number Title Publisher
2 Graded Exercises In English Dixson
Regents
60 Grammar Exercises 1 Burrows
Pro Lingua
97 Grammar Exercises 1 Rein
Pro Lingua
1 Grammar Games Rinvolucri
Cambridge
4 Grammar In Context i Elbaum
Little Brown
3 Grammar In Context tl Elbaum
Little Brown
1 Grammar In Use Murphy
Cambridge University Press
% Grammar In Use Answer Key Murphy
Cambridge University Press
() Great Ideas Student's Book Jones
Cambridge
1 Great ldeas Teacher's Manual Jones
Cambridge
1 Guide To English Idioms Times
Federal
1 Guide To Language And Study Skills Martin
prentice Hall Inc
19 HSJ How To Prepare For The GRE Bramson

Harcourt Brace Jowsnovich
1 Headlines Karant
Prentice Hall

8 Hear America Speak Book 2 Taylor
Science Research Associates
1 Hearsay Griffen
Addison Wesley
Z Heartworks: Inspirations for £SL Beckerman
Prentice Hall Regents
1 How To Prepare For The TOEFL (Green/Blue Book) Goodman
McGraw Hill
1 1¢ Your Feel Like Singing Osman/McConochie
Longman
224 Improving Aural Comprehension Student's Book Morley
University of Michigan
11 Improving Aural Comprehension Teacher's Bock of Readings Morley
University of Michigan
15 Index Card Games For ESL Moran
Pro Lingua
! Innovative Approaches To Language Teaching Biair

Newbury House

..........

skill Type
G B
G 8
G B
TFL B
G B
G B
G B
REF B
L/S B
L/s B
R 8
REF B
GRE B
L/s 8
L/s B
L/s B
L/S B
JFL B
L/s B
L/S 8
L/S B
REF B
REF 8
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{tem

item

Nunber Title

Author/
Publ isher

17

33

17

n

Insights Into Academic Writing

Insights into English Structure

Insights and Idees

Insights: A Contemporary Reader

instant Vocabulary

Integrating Coilege Study Skills

Intermediate Composition Practice Book 1

Intermediate Composition Practice Book 2

Intermediate Listening Comprehension

Interview

Introducing Academic Writing

Keep In Touch A Student's Anthology of Modern Literature in Eng

Keep Talking

LAMP: Language Acquisition Made Practical

tanguage And Content

Language And Life In The USA Volume 2

Language Teaching Technigues
L anguage Two

Learn To Listen

tisten To Learn

Learning ESt Composition

Let's Laugh Together

tet's Learn English 1

Lexicarry

Kadesch

Longman

Campbet !
Prentice Hall
Ackert

Holt Reinhart Winston
Flint

Newbury House
Ehrlich

Pocket Education
Sotiriou
Wadsworth

Newbury House

Newbury House
Dunkel

Newbury House
Cornelius

Longman

Oshima
Addison-Wesley
Knight

Pergamon Press
Klippel

Cambridge
Brewster

Lingua House
Mohan
Addison-Wesley
Doty

Harper & Row
Clark

Pro Lingua

bulay

Oxford University Press
Lebauer

Prentice Hall Regents
Hartfield

Newbury House
Finger

Collier Macmilian
Wright

American Book Company
Moran

Pro Lingua

Skitl Type
W 8
G 8
R 8
R B
R B
REF B
W 8
W B
L/S B
L/s B8
W B
R B
L/s B
REF B
REF B
R B
REF B
REF 8
L/S B
W B
L/S B
G B
L/s B
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Item Item Author/
Number Title Publisher skill Type
1 Lexis Academic Vocabulary Study Burgmeier R
Prentice Hall Regents
1 Light And Lively Felder L/S
Harwood
36 Listen To Me! Beginning Foley L/S
Newbury House
1 Listening Between The Lines A Cultural Approach Lougheed L/S
Addison-Wesley
1 Listening Between The Lines A Cultural Approach Teacher's Edition Lougheed L/s
Addison-Wesley
1 Listening Contours Complete Text Rost L/S
Lingual House
5 Listening Dictation Morley L/s
University of Michigan
78 Listening Focus Student's Book Kisslinger L/S
Lingual House
5 Listening Focus Tapescript & Answer Key Kisslinger L/S
Lingual House
1 Listening Focus Teacher's Manual Kisslinger L/S
Lingual House
1 Listening In & Speaking Out Advanced James L/s
Longman
1 Listening In And Speaking Out Intermediate James L/S
Longman
4 Listening Tasks Student's Book Schecter L/S
Cambridge
1 Listening Tasks Teacher's Book Schecter L/S
Cambridge
1 Listening to TOEFL Workbook TFL
Educaticonal Testing Service
2 {iterary Contexts For ESL Writers Gajdusek W
Kendall/Bunt
1 Longman Preperation Course For The TOEFL phillips TFL
Longman
1 Look Who's Talking! Activities For Group Interaction Christison L/S
Atemany
1 Loocking At American Food Huizenga cuL
National Textbook Co.
1 Looking At American Signs Huizenga cuUL
National Textbook Company
14 MMC: Developing Communicative Competence in English As L2 Bruder G
University Of Pittsburgh Press
1 Macmitlan Career English Agriculture: Field Crops Jackson ESP
MacMillan
1 Making English Personal Curry L/s
USTIA
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Author/
publisher

Lay

Holt, Rinehart and Winston
Doff

Cambridge

Kagan

Prentice Hall

Oller

Newbury House

Anderson

Longman

Kenan

Harcourt

Frank

Prentice Hatl

Frank

Prentice Hall

Frank

Prentice Hall

Rutherford

Prentice Hatll

Rutherford

Prentice Hall

Frank

Prentice Hall

Walker

Nelson

Kenan

Harcourt Brace Jovanovich
Yorkey

The American Boock Company
Yorkey

The American Book Company
Yorkey

The American Book Company
Kennedy

Hewbury House

Hamp-Lyons

Newburyn House

DeWitt

Pro Lingua Associates

Lim

Newbury House

Foley

Newbury House

07723792
CIELS Inventory
Academy for Educational Development - Islamabad
e T e
Nurper Title
i Making The Most Of English
1 Meanings Into Words Intermediate Workbook
1 Meet The US
3 Methods Yhat Work
18 Missing Persons: A Radio Play
1 Modern American Profiles
21 Modern English Exercises For Non-Native Speakers 2nd Ed. Part 1
11 Modern English Exercises For Non-Native Speakers 2nd Ed. Part 2
14 Modern English Part 2 (Sentences & Complex Structures)
7 Modern English volume 1
Z Modern Engiish Volume 2
1 Modern English: A Practical Reference Guide
1 Nelson Practice Book Of Phrasal Verbs Revised Edition
1 New American Profiles
1 New INTERCOM 3
1 New INTERCOM 3 Teachers Edition
1 New INTERCOM Workbook 3
2 Newbury House TOEFL Preparation Kit
1 Newbury House TOEFL Preparation Kit (2 bock set)
1 Nobel Prize Winners
2 Noteworthy: tistening And Notetaking Skills
70 Now Hear This
S Opening Lines

EIL
The Consortium

skill Type
R B
G B
R B
W B
L/s B
R B
G B
G B
G B
G B
G B
G B
R B
R B
L/S B
L/s B
L/S 8
TFL B
TFL B
R B
L/s B
s 8
t/s 8



PARGZ NO. 1<
07723492

CIELS Inventory

Academy for Educational Development - Islamabad

Author/
Publisher

...............................................................................................................

18

19

Py

-h

n

80

Outsiders

PAIRallels: Marratives For Pair Work
Paragraph Development

Paragraph Development 2nd Edition

Past, Present and Future

pPhrase by Phrase

Picture [t!

Picture Stories For Beginning Communication
pPidginization and Creolization as Language Acquisition
Point Counterpoint

Points Of view

Ports Of Entry: Scientific Concerns

Ports of Entry: Ethnic [mpressions

pPorts of Entry: Social Concerns

Potluck

Practical English Usage

Practical Techniques For Language Teaching (Student-Centered)
Practice Tests For The TOEFL

Practice Tests For The TOEFL 2nd Edition
pPretudes To Reading

Prentice-Hall TOEFL Prep Book
Prentice-Hall's Practice Tests For The TOEFL

Preparation For Writing: Grammar

Mul len
Prentice Hall
Rost

Lingual
Arnaudet
Prentice Hall
Arnaudet
Prentice Hall Regents
Gregg
Wadswerth
Chan
Prentice Hall

Regents

Heyer

Prentice Hall

Anderson

Newbury House

Pifer

Newbury House Pubtishers
Pifer

Newbury House

Mason

Harcourt Brace

Mason

Harcourt Brace Jovanovich
Mason

Harcourt Brace

Clark

Pro Lingua

Swan

Oxford University Press
Lewis

Language Teaching Publications

Mason

Nelson

Mason

Nelson
Massoud

USIA
Lougheed
Prentice Hall
Steinberg
Prentice-Hall
Wohl

Newbury House

skitl Type
R 8
L/s 8
] 8
W B
R B
/s B
L/s B
L/s 8
REF B
L/s 8
L/s B
R B
R 8
R B
cuL B8
REF B
REF B
TFL B
TFL 8
R B
TFL B
G B
G B
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Author/
Publisher

..............................................................................................................

3rd Edition

PAGE ND, 13
07,23/92
ltem Item
Number Title
1 Process And Pattern
1 Pronouncing American English
1 Put it In Writing
3 React Interact: Situations For Communication
1 Read On Speak Out
71 Reader's Choice
1 Reading By All Means New Edition
i Reading Dritls For Speed And Comprehension
232 Reading English For Academic Study
1 Reading For A Reason
1 Reading For Academic Success
€3 Reading Improvement Exercises
1 Reading In A Foreign lLanguage
1 Reading In The Content Areas
1 Reading Literature
1 Reading Strategies For University Students
1 Readings In English 1
1 Readings In English 2
& Recipes For Tired Teachers
Z Refining Composition Skitls 2nd Edition
4 Reflections: A Reader For Intermediate ESL
9 Research Matters
6 Science And Technology: A Reader

Cobbs

Wadsworth Publishing Company
Orion

Newbury House

Blot

Newbury House

Byrd

Regents

Ferreira

Newbury House

Baudin

University of Michigan
Dubin

Addison-Wesley

Fry

Jamestown Publishers
Long

Newbury House

Dobbs

Prentice Hall Regents
Lynch

Collier Macmillan
Harris

Prentice Hall
Alderson

Lengman
Richard-Amatc
Longman

Gower

Longman

Romstedt

Collier Macmillan
Banks

Prentice Hall Regents
Banks

Prentice Hall Regents
Sion

Addison Wesley
Smalley

MacMillan

Griffin

Newbury House
Hamp-Lyons

Newbury House
Landers

Newbury House

skitl Type
W B
t/s B
W B
L/8 B
L/s 8
R B
R B
R B
R B
R 8
R B
R B
REF B
R B
R B
R B
R 8
R B
REF B
W B
R B
G B
R B
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..............................................................................................................

Item

ltem

Number Title

-

—

Science and Society - A Reading-Writing Text

Science, Medicine and Technology
Secretarial English
Sentence Combination Book I1
Sentence Construction
settling In 1

settling In 2

shifting Gears

Shifting Gears 2

Side By Side Book 1

Side By Side Book 2

side By Side Book 3

skits In English

Smalltown Daily

Speak Easy

Speak Easy Teacher's Manual
Speak Up

Speaking Naturaily

Speaking Perscnally
Springboards

Start Reading for Adults
Storylines

Students And Teachers Writing Together

Author/
Publisher

Gregg

Klendatl Hunt
Master
Prentice Hall Regents
Sheff

Regents

Pack

Newbury House
Park

Newbury House
Shapiroe

The Consortium
Shapiro

The Consortium
EIL

The Consortium
EIL

The Consortium
Bliss

Prentice Hall
Bliss

Prentice Hall
Bliss

Prentice Hall
Hines

Regents

Miller

Pro Lingua
Silverson

BBC

Silverson

BBC

pavlik

Newbury House
Tillitt
Cambridge
Ladousse
Cambridge University Press
Yorkey

Addison Wesley
Vincent
Longman

Karant

Newbury House
Peyton

TESOL

skill Type
R 8
W 8
ESP B
G 8
G B
G B
G 8
G B
G B
G B
G B
G B
L/s B
R B
L/S B
/s B
L/s B
1/s 8
L/s B
L/s B
R B
L/s B
W B



PAGE %D,

Author/
publisher

Lynch
Cambridge
Lynch
Cambridge
Yorkey

McGraw Hill
Carris
Peterson's

Poe

Schoenberg
Longman

Yorkey

Addison Wesley
Sharpe

Little Brown
Stevick

Bright

Longman
Cetce-Murcia
Newbury House
1mhoof

AED - Washington
Willis

Longman

Atlan

Longman

Rivers
University Of Chicago Press
Eskey
Addison-Wesley
Larson-Freeman
Oxford

Wohl

Newbury House
Raimes

Oxford University Press
French Allan
Oxforn University Press
pPint

Pergamon
Hartman

Holt

Reinhart

University of Michigan

07/23/92
CIELS Inventory
Academy for Educational Development - Islamabad
T e T e
Number Title
25 Study Listening
1 study Listening Teachers Manual
137 Study skills
1 Success With Words
1 Tales Of Mystery And Imagination
1 Talk About Trivia
S Talk-A-Tivities
1 Tatking With Americans
13 Teaching And Learning Languages
1 Teaching Engtish As A Second Language
& Teaching English As A Second Or Foreign Language
1 Teaching English By Radio
1 Teaching English Through English
1 Teaching English With Video
1 Teaching Foreign-Language Skills
1 Teaching Second Language Reading For Academic Purpcses
5 Techniques And Principles In Language Teaching
38 Techniques For Writing Composition
2 Techniques In Teaching Writing
1 Techniques in Teaching Vocabulary
1 Telephone Talk
2 Tense Situations
2 Testing Your Grammar
27 The Best TOEFL Book

Stanley
Addison Wesley

skilt Type
L/s 8
t/s B
R 8
R 8
R B
cuL B
L/s 8
L/s B
REF B
REF B
REF B
REF B
REF 8
L/s B
REF B
REF B
REF B
W B
W B
REF B
L/s B
G B
G B
- TFL B

<
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Author/
Publisher

...............................................................................................................

Stanley

Addison Wesley
Graham

Regents

Pickett

Prentice Hall
Gattegno
Educatonal Solutions
Ltevine
Prentice-Hall, Inc
Clark

Pro Lingua

GOP

Graham
Oxford

Yorkey
Minerva

Burt

Newbury House
Celce-Murcia
Newbury House
Clark

Pro Lingua Associates
Rooks

Newbury House
Steinbeck

Cliffs

Harmer

Longman

Robinson

Villard

Robinson

Vitlard Books

Reid

Prentice Hall

Reid

Prentice Hall Regents
Ray

MacMillan

Gattegno

tducational Services
Hirsch

The College Board

07/23/92
CIELS Inventory
Academy for Educational Development - Islamabad
ftem Item
Number Title
15 The Best TOEFL Book Revised
15 The Carolyn Graham Turn-0f-The-Century Songbook
1 The Chicken Smells Goed
1 The Common Sense Of Teaching lLanguages
1 The Culture Puzzle
13 The ESL Miscellany
1 The Economic Vatue of Children
2 The Electric Elephant
1 The English Motebook
18 The Gooficon
g The Grammar Book
9 The Grammar Handbook Part 1
38 The Non-Stop Discussion workbook
15 The Pearl
1 The pPeart Cliffs Guide
4 The Practice of English Language Teaching
1 The Princeton Review The GRE 1991 Edition
1 The Princeton Review The GRE 1st Edition
1 The Process of Compesition
1 The Process of Composition Second Edition Instructor's Manual
3 The Real Thing
1 The Silent Way
1 The Thinking Series: Languages Of Thought
1 The Thinking Series: Thinking Historically

Holt

Skill Type
TFL B
L/s 8
L/s &
REF B
CuL B
G B
R B
L/s B
G 8
G B
REF B
6 B
L/s B
R B
R ]
REF B8
GRE B
GRE B
W B
W 8
R 8
REF B
REF B
REF B
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..............................................................................................................

Author/
Publisher

........................................................................................................

The Thinking Series: Thinking Through Mathematics

The USA - Customs & [nstitutions 1990

The Working Culture Book 2 Career Development For New Americans

Time We The People Instructors Manual

Transitions Student's Book

Transitions Teachert!s Book

Twentieth Century HNews

Academic Lectures

aAnd Using English

And Using English

And Using English

And Using English

Ard Using English

And Using English

And Using English

Grammar 1st Edition

Grammar 2nd Edition

Grammer Teacher's Guide

Grammar Teacher's Guide

Grammar Teachers Mznual

Grammar Workbook Volume

Grammar Workbook Volume

TOEFL Workboock 3rd Edition

07723792
Item Item
Number Title
1
2
1 The Way It Is
1 The Whole Story
1
2 The Zodiac #1
4 Time We The Pecple
2
1"
1
" Trancitions Workbook
5 Tune In Tonight
i
25 Understanding
41 Understanding
125 Understanding
41 Understanding
169 Understanding
5 Understanding
228 Understanding
160 Understending
1 Understanding
;

University Survival Skills

Volume A

Volume B

The College Board

Silver

The College Board

Tiersky
Rzgents
curry
USIA
Rossner
Longman
Hemphil

Prentice Hall Regents

Moore

Pro Lingua
Schinke/Llano
Forlaget
Schinke/Llano
Ferliaget
Ferreira
Newbury House
Ferreira
Newbury House
fFerreira
Newbury House
Finger
Newbury House
Pint

Pergamon
Mason
Prentice Hall
Azar

Prentice Hall
Azar

Prentice Hall
Azar

Prentice Hall
Azar
Prentice Hall
Azar

Prentice Hall
Azar

Prentice Hall
Azar

Prentice Hall
ETS

Educational Testing Service

McDougal

skill Type
REF B
cuL B
REF B
(/s 8
¢ B
R 8
R 8
R B
L/s B
L/s B
L/s 8
L/$ B
L/S B
L/s 8
G B
G B
6 B
G B
G B
G B
G B
TFL B
R 8



PAGE KO. 18

07723792
Item [tem
Nuamber Title
1 Unusual Stories “~om Many Lands
&5 Verb Choices and Verb Forms
3 Viewpoints USA
1 Visions A Pre-Intermediate Grammar
1 Vocabulary Games
1 Vocabulary Resource Books For Teachers
32 Whaddaya Say?
1 what's So Funny
¥ What's Up
25 who Did It?
1 Word Power
3 Workbook in Secand Language Acquisition
1 Wworking With Prepositions
1 World Englishes Yolume 7 Number 1 Spring 1988
Z5 Write From The Start
37 Write Me A Reom Student's Book
3 Write Me A Ream Teacher's Book
i Writing A Content Approach To ESL Composition
g Writing A Research Paper
1 Writing Academic English
1 Writing Academic English Second Edition
2 Writing American English
34 Writing As A Thinking Process

CIELS Inventory

Academy for Educational Development - Islamabad

Author/
Publ isher

Newbury House

Janssen

Prentice Hall Regents
Pack

Newbury House

Varn

Karper & Row

Lites

Prentice Hall Regents
Schinke/Liano

National Textbook Company
Morgan & Rinvolucri
Oxford University Press
Weinstein

Prentice Hall

Claire

Eardiey

McPartiand

Prentice Hall Aegents
Yorio

Prentice Hall

Reader's Digest
Berkeley/Non-Fiction
Selinker

Newbury House Publishers
Hatll

Nelson

Pergamon Press

Davidsen

Newbury House

Kunz

Columbia Teachers College
Kunz

Columbia Teachers College
Jenkins

Prentice Hall Regents
Menzascher

University of Pittsburgh Press

Oshima
Addison-Wesley
Oshima
Addison-Wesley
Seward

Alemany
Lawrence

Skitl Type
R 2
G g
R B
REF B
R 8
R B
L/S B
R B
R B
Lt/s B
R B
REF B
G B
REF B
W B
W B
W B
W B
W B
U 8
W 8
¥ B
W B
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[tem ltem Author/
Number Title Publisher Skill Type
University of Michigan Press
4 Writing As Thinking A Guided Process Approach Frank ) B
Prentice Hall Regents
2 Writing Workshop Pagurek W B
Newbury House
1 Boggle , G
Parker Brothers
1 Clue ]
Parker Brothers
1 Magnetic Ludo & Draft G
1 Password G
Milton Sradley
1 Scrabble e}
Selchow & Righter
} Turntiles Scrabble G
selchow & Righter
2 AIDS: Changing The Rules VHS CuL v
AIDSFILES
America - Catch The Spirit VHS PAL SECANM cuL v
2 Cold Water VHS cuL v
Intercuizural Press
1 Family Ties VHS PAL SECAM CcuL v
1 Films For Language Teachers VHS PAL SECAM REF -V
H Follow Me To San Francisco VHS L/is v
Longman
1 Great American - Martin Luther King Jr PAL v
1 1slamic Culture, Language And Arts In The American Society (Urdu) PAL cuL v
USIS - worldnet
1 L iberty Weekend NTSC cuL v
1 Murder She Wrote NTSC v
1 Short Stories (Miscellaneous) 1 VHS PAL SECAM R Vv
1 Short Stories (Miscellaneous) 2 VHS PAL SECAM R v
1 Speak Easy VHS L/s v
Longman
1 Suspect CuL v

1 jootsie PAL cuL v
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A Passage Tc India
single tape (1)

AKL Advanced

Longman
Set 1 Cassette 1 (2)
Set 1 Cassette 2 (2)
Set 2 Cassette 1 (2)
Set 2 Cassette 2 (2}
Set 2 Cassette 3 (2)
Set 2 Cassette 4 (2)
AKL Beginning
Longman
Set 1 Cassette 1 (2)
Set 1 Cassette 2 (2)
Set 2 Cassette 3 (1)
Set 2 Cassette 4 (1)
AKL Intermediate
Longman
Set 3 Cassette 1 (1)
Set 3 Cassette 2 (1)
Set 3 Cassette 3 (1)
Set 3 Cassette 4 (0)

AKL Intermediate Episodes
Longman
Units 1 - 25 (7)

AKL Intermediate Lab Drills

Longman
Cassette 1 (1)
Cassette 2 (1)
Cassette 3 (1)
Cassette 4 (1)

AKL Intermediate Situations & Conversations
Longman
Cassette 1 (1)
Cassette 2 (1)
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ALA ESP Series Lectures For Listening Comprehension (Annand)
Regents
Lectures A &
Lectures C &
Lectures E &
Lecture G (1

B (1)

D (1)

F (1)
)

ALA TOEFL Course (Annand)

Regents
Units 1, 2 (4)
Units 3, 4 (5)
Units 7, 8 (4)
Units 9, 10 (4)
Units 11, 12 (4)

Academic Mini-Lectures (Roguski)
Maxwell Macmillan
single tape (3)

Advanced Listening Comprehension (Dunkel)
Newbury House
Lectures 1 - 4 (3)
Lectures 5 - 7 (3)
Lectures 8 - 11 (3)
Lectures 12 - 13 (3)
Lectures 14 - 15 (3)

Arco's Skills For Top Scores
Arcc
Tests 1, 2, 3 (1)

Arco's TOETL
Arco
Tests 1, 2, 3 (4)
Tests 4, 5, 6 (3)
As I Was Saying (Richards)
Addison ¥esley

Units 1 - 12 (2)
Units 13 - 15 (2)
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Barron's Practice Exercises For The TOEFL (Sharpe)
Barron's
Exercises 1 - 12 (6)
Exercises 13 - 139 (9)
Tests 1, 2, 3 (5)
Tests 4, 5, 6 (5)

Build Your Case (Kleber)
Addison-Wesley
Chapters 1 - 7 (1)
Chapters 8 - 10 (1)
Chapters 11 - 16 (1)

Building Skills For The TOEFL (King)
Nelson
Lessons 1-39 (5)
Lessons 40-84 (5)
Lessons 85 - 108 (5)
Tests 1 & 2 (3)

Ccareer English
MacMillan
civil & Mech Engineering (3)
Horticulture & Livestock (2)
Agriculture - Soils (1)

Christmas Music
single tape (1)

Ccliffs TOEFL Preparation (Pyle)
Cliffs
Tests 1,2,3 (8)
Tests 4,5,6 (6)

Consider The Issues (Numrich)
Longman
Units 1 - 12 (3}

English On Campus: A Listening Sampler (James)
Wadsworth
Units 1 = 25 (1)

Face The Issues (Numrich)
Longman
Units 1 - 6 (5)
Units 7 - 12 (5)
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Faces Exchanging Views in English
Longman
single tape (2)

Faces of the USA
Longman
single tape (2)

Fast Forward (Fassman)
Longman
single tape (2)

Functions Of American English (Jones)
Cambridge
single tape (6)

Great Ideas (Jones)
Cambridge
single tape (6)

Eeadlines (Karant)
Prentice Hall
single tape (2)

Hearsay (Griffen)
Addison Wesley
Tape 1 Lessons 1 - 7 (2)
Tape 2 Lessons 8 - 13 (2)
Tape 3 Lessons 14 -~ 18 (2)

Heartworks:Inspirations (Beckerman)
Prentice Hall Regents
single tape (2)

How To Prepare for the TOEFL (Goodman)
McGraw Hill
Tape 1 (6)
Tape 2 (6)

If You Feel Like Singing
single tape (2)

07/23/92
Page No.

4
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Improving Aural Comprehension (Morley)
University of Michigan

1 Unit 1 # 1 - 10 (6)

2 Unit 1 # 11 - Unit 2 #5 (6)
3 Unit 2 # 6 - 20 (7)

4 Unit 3 # 1 - 10 (7)

5 Unit 3 # 11 - 20 (7)

6 Unit 4 # 1 - 12 (7)

7 Unit 4 # 13 - Unit 5 # 7 (7)
8 Unit 5 # 8 - 19 (7)

9 Unit 5 # 29 - Unit 7 # 1

(7)
10 Unit 7 # 2 - Unit 8 # 5 (7)
11 Unit 8 # 6 - 15 (7)

Intermediate Listening Comprehension (Dunkel)
Newbury House
Units 1 &
Units 2

Interview (Cornelius)
Longman
single tape (2)

Lecture Listening Skills
Tape 1 (1)
Tape 2 (1)
Tape 3 (1)

Let's Laugh Together
Collier Macmillan

Cassette One (2)

Cassette Two (2)

Listen To Me!
Newbury House
Units 1 - 5 (2)
Units 6 - 10 (0)
Units 11 - 15 (2)
Units 16 - 20 (2)
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Listening And Learning
Module I (0)
Module II (1)
Module III (1)
Module IV (1)
Module V (1)
Module VI (1)
Mcdule VII (1)

Listening And Notetaking
Transcripts 1 - 10 (1)
Transcripts 11 - 51 (1)

Listening Between The Lines
Addison-Wesley
Acts 1 - 25 (1)

Listening Contours (Rost)
Lingual House
Talks 1 - 11 (5)
Talks 12 - 19 (5)
Talks 20 - 30 (5)

Listening Dictation (Morley)
University of Michigan
Units 1, 2 (5)
Unit 3 (
Unit 4 (
Unit 5 (
Unit 6 ¢
(5)

Listening Focus (Kisslinger)
Lingual House
Talks 1 - 9 (8)
Talks 10 - 17 (9)
Talks 18 - 21 (8)

Listening In And Speaking Out Advanced (James)

Longman
Units 1 - 10 (2)

Listening In AndbSpeaking Oout Intermediate (James)

Longman
Units 1 - 12 (3)

07/23/92
Page No.

6

N
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Listening Tasks (Schecter)
Cambridge
Lessons 1 - 20 (7)

Listening to TOEFL (1989 ETS)

Educational Testing Service
Unit 1 (100 S & 75 SC) (&)

Unit 2 (Listen Test) (2)

Unit 3 (Prac T 1 & 2) (2)

Longman's Practice Tests for the TOEFL (Phillips)
Longman
Tests 1, 2, 3 (4)
Tests 4, 5 (3)

Longman's Prep Course For The TOEFL
Longmans
C-1 Pretest & Review Ex (1)
C-2 Review Ex & Post-test (1)

Lost Horizon "Shangrila"
single tape (1)

Missing Persons: A Radio Play (Anderson)
Longman
Lessons 1 - 12 (4)

Modern English 2nd Edition (Rutherford)
Harcourt Brace Jovanovich
Cassette 1 Units 1 - 6 (1)
Cassette 2 Units 1 - 15 (1)

NTC's Preparation For The Toefl (Broukal)
Macmillan
Sec 1 Part A 1-2d (2)
Sec 1 Part A 2e-B 2 (2)
Sec 1 Part B 3-C3 & Test (2)

Newbury House TOEFL Preparation Course
Newbury House
Form 1 & 2 (3)
Form 2 & 3 (3)

07/23/92
Page No.

7
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Noteworthy: Listening and Notetaking Skills (Lim)
Newbury House
Chapters 1 - 6 (1)
Chapters 7 -10 (1)
Chapters 11 - 14 (1)
Chapters 15 - 18 (1)

Now Hear This (Foley)
Newbury House
Chapters 1 -~ 6 (4)
Chapters 7 - 12 (5)
Chapters 13 - 18 (5)
Chapters 19 - 22 (5)

PAIRallels (Rost)
Lingual House
A Units 1 - 8 (4)
B Units 1 - 8 (4)

Practice Tests for the TOEFL (Nelson)
Nelson
Tests 1, 2 (3)
Tests 3,4 (3)

Prentice-Hall's TOEFL Prep Tapes
Prentice Hall
Diagnostic 1, 2 (1)
Diagnostic 3, 4 (1)
Statements/Conversations (1)
Mini-Talks (1)
Practice Tests 1 - 4 (1)

Professional English (Ellis)
Longman
Cassette 1 (2)
Cassette 2 (2)

Reading Literature (Gower)
Longman
single tape (2)

Real To Reel Reading and Listening (Eckstut)
Newbury House
single tape (2)

/%
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Sherlock Holmes
Story 1 & 2 (1)
Story 3 (1)
Story 4 (1)

Speak Up (Pavlik)
Newbury House
Sample (Demo) Tape (1)

Speaking Naturally (Tillitt)
Cambridge
Units 1 - 11 (4)

Stevie Wonder
single tape (1)

Stories from Lake Wobegone Advanced
Longman
Cassette 1 (2)
Cassette 2 (2)

study Listening (Lynch)
Cambridge
Units 1 - 9 (2)
Units 10 - 14 (2)
Units 15 - 18 (2)
Units 19 - 20 (2)

TOEFL Test Kit 1 (1980 ETS)
Educational Testing Service
List Comp Section (1)

Tape For Speeches To Be Reused (Hannah et al)
single tape (3)

Telephone Talk (Pint)
Pergamon
single tape (5)

The Best TOEFL Book (Stanley)

addison-Wesley
Tape 1 Tests 1, 2, 3 (2
Tape 2 Tests 4, 5, 6 (2

N



07/23/92
Page No. 10
CIELS Inventory (Tape)
Academy for Educational Development - Islamabad

- W b D W WS MED Y WEs WA G S e YW S P WS WS M W Ghr SN NS A W G GRS WA WS WS e IR G W VLA GRS W AR YW YO WO e

The Carolyn Graham Turn-Of-The-Century Songbook (Graham)
Regents
single tape (2)

The Whole Story (Rossner)
Longman
single tape (6)

Transitions (Express English - Ferreira)
Newbury House
Units 1 - 12 (2)
Units 13 - 24 (2)

Tune In Tonight (Finger)
Newbury House
Units 1 - 8 (1)
Units 9 - 15 (1)

Twentieth Century News (Pint)
Pergamon
single tape (4)

Understanding Academic Lectures (Mason)
Prentice-Hall
Speakers 1,
Speakers 2,
Speakers 3
Speakers 5
Speakers 7
Speakers 9
1

1

(2)
(2)
‘ (2)
' (2)

' (2)

10 (2)
1, 12 (2)
3, 14 (2)

O W N

Speakers
Speakers

Understanding Conversations {(Tansey)
Wadsworth
Units
Units
Units
Units
Units

2 (1)
4 (1)
6 (1)
8 (1)
10 (1)
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Understanding TOEFL (1989 ETS)
Educational Testing Service
single tape (2)
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Voice Of America News
single tape (1)

whaddaya Say? (Weinstein)
Prentice Hall
Units 1 - 10 (3)
Units 11 - 20 (3)

Zoo Song (3 times)
single tape (1)
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