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PREFACE

The present document is a part of the final report on activities of the Center for Intensive
English Language Studies (CIELS) of the Development Support Training Project of the USAID
Mission to Pakistan.

CIELS operated from January 1986 through June 1992 in the project's field headquarters in
Islamabad. During its five and a half year history, CIELS provided instruction for 1400
Pakistani candidates for USAID-supported overseas training and maintained a level of
performance comparable to that of the better stateside institutions specializing in English as
a Second Language.

The report consists of two volumes.

Volume I, Intensive English for Academic Purposes, was prepared by Thea Sierak and includes
the following:

Overview, presenting a statistical review of CIELS's 29 sessions and discussing
factors contributive to CIELS's success.

Teachers' Handbook, including the Intensive-English-for-Academic-Purposes curriculum.

Student Orientation Guide, detailing student-related policy.

Teaching Aids Inventory, listing the educational materials (books, videos, games and
tapes) used in the program.

Volume II, Cultural Awareness Training for U.S.-Bound Trainees and Graduate Students:
Introduction and Handbook fA Model from Pakistan) was written by M. Hiponia-Quigley and
provides a synopsis of the Cultural Awareness Training program, in theory and in detail, as
iterated at CIELS. It is intended to serve as a model for similar USAID projects.

*

This final report could not have been completed without the full cooperation of the AED
project team, including Peter Boynton, Lance Lindabury, Dr. S. M. Jafar, Javed Iqbal, Kanwar
Nasir, Asif Javed, Tahir Mahmood, M. Sarfraz Mirza, and the USAID Project Officer, David
Esch. Their professional cooperation is gratefully acknowledged by the report's authors.
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INTRODUCTION

One of the components of the Development Support Training Project (DSTP) was
English Language Training (ELT). The English Language Services Unit (ELSU) was
designed to implement programs to assess English language skill, remediate it as
necessary and then address the cultural training needs of the project.'

The Center for Intensive English Language Studies (CIELS) was founded in January,
1986 to provide Intensive English for Academic Purposes (lEAP) tuition to Pakistani
candidates for participant training. CIELS held 29 sessions from January 1986
through June 1992, each of them 8 to 10 weeks long. 1418 trainees went through
the program during the five and a half year period. From 24% to 58% of each
session's trainees qualified for their nominated level of study, with a life-of-program
average of 36%. From 34% to 84°k of each session's trainees gained an average 3 +
points per week as measured by the Institutional TOEFL (Test of English as a Foreign
Language); thl 3 point plus gain rate over the life of the program was 61 %.

The following overview seeks to capture some of the critical variables in a successful
process. Statistics for CIELS's 29 sessions are b, oken out by student age, region of
provenance and gender. The discussion includes input from CIELS's faculty over its
last s,ix sessions.

For further detail regarding curriculum, policy and teaching aids, please see The
Teachers' Handbook, The Student Orientation Guide and Teaching Aids Inventory in
this volume.

1 ElSU's assessment function was carried out by the unit's Testing and Evaluation Office. The
Testing and Evaluation Office continues to function within the project and is not a subject of this
report.
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FACTORS SUPPORTING SUCCESS

Experiment in International Living (ElL)

ElL was the sub-contractor for ELT until December 1991. ElL emphasized building
CIELS around experiential learning, a concept that is fundamental to understanding the
process that created and supported the success of the unit. Some tenets of
experiential learning that are relevant to the success of the unit, both in service
provision and the success of its trainees, are as follows:

-it is based on study of what is known about how people best learn and is preceded
by intellectual review.

-it is motivating and recognizes affective influences that increase self-awareness and
self-confidence as demonstrated in more effective approaches to dealing with others.

-it is holistic and consciously includes forces (such as social, religious, political,
economic and educational) interacting to move people through the learning process.

The experiential foundation of CIELS formed the basis of the teaching culture of the
unit. The experiential mode was used consistently by the teaching staff in the
classroom and as part of the teacher training in the unit. The learning process of
trainees and faculty was supported by the inherent motivation and holistic approach
of the experiential mode. The community at CIELS considered learning theory and
affective influences together.

SuucturalComponen~

CIELS was an autonomous unit, separated from other activities in the building by a
clear, distinct goal that defined its task, and reinforced the CIELS community. The
setup of ELSU as an organization fostered learning at CIELS. Testing was done by a
separate unit, and was thus not distracting. Cultural Awareness Training (CAT) was
included in the weekly curriculum at CIELS, thus complementing its work in the unit. 2

2 For details on the CAT program, please see volume II of the final report, Cultural Awareness
Training for U. S. -bound Trainees and Graduate Students: Introduction and Handbook fA Model from
Pakistan).

USAID Mission to Pakistan 2 Development Support Training Project
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Each position had a clear focus that complemented learning at CIELS, once again for
both faculty an trainees.

The English Language Specialist (ELS), who headed the unit, served as liaison with
both the AED organization and the external 3nvironment. This po~ ltion was a filter
for CIELS---keeping out distractors, on one hand; on the other, bringing in expertise
on language acquisition and teaching theory. The technical expertise brought in by
the ELS was the formal teacher training at CIELS. The workshops and
demonstrations, done either by the specialist or a consultant brought in from ElL,
formed the basis of the intellectual review of teaching that happened in the CIELS
faculty room. This expertise was essential in developing the teaching culture of the
unit.

The CIELS Coordinator facilitated the day to day activity of the unit, and fostered its
collegial atmosphere. In easing the day to day tensions and providing for day to day
needs in advance, the ~osition supported the affective elements necessary for the
experiential learning process. The position supported the informal teacher training in
the unit by creating and maintaining an atmosphere congenial to easy discussion,
experimentation and constant revision. By fostering team work, the position helped
teachers coordinate what happened in the different classrooms and take advantage
of learning opportunities. The accessibility of the Coordinator to teachers, staff and
trainees, was cited as vital to easy functioning in a busy unit in need of trouble
shooting regularly. The time saved for faculty encouraged discussion of classroom
issues.

The CA T Coordinator brought expertise on cultural issues into the unit, and thus
supported faculty development and provided for trainee based learning. Trainees were
able to discuss issues related to study abroad and living in another culture with an
expert in the field. Teachers were open to the inclusion of the cultural perspective
into their work since it was clear that the CIELS environment was a different culture
for trainees. The change from teacher-centered to student-centered learning was a
difficult one for trainees, and the CAT Coordinator helped both the teachers anc
trainees ease into the rWlde. Further, the position provided that the discussion on
cultural issues that happened daily in the CIELS environment kept the learning process
in mind.

The CIELS faculty was expected to be able to implement curriculum in four skill areas
---structure, reading, listening/speaking, and writing. Teachers were able to teach
their favorite subjects, while maintaining familiarity with all the skill areas. The faculty
was included in any discussion of curriculum revision, classroom issues affecting the
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program, priorities for learning, etc. Since the unit acted as a team, the faculty was
never ignored. The value of their feedback from the interface of the learning process
was always recognized. They experimented with materials and methods, reviewed
and requested new materials, and taught each other in the collegial nature of the unit.
The atmosphere supported high professional standards and the faculty met and
continually raised those standards. The formal job description for these positions
included more than just classroom time and preparation. The description recognized
the "other" related activities of the professional positions on the faculty and sought
to develop a team focused on the goals of the unit.

The support positions of CIELS were designed to enhance the collegial environment
for learning. The Administrative Assistant, Secretary, Clerk/Messenger, and Sweeper
all provided services important to the maintenance of learning in a collegial
atmosphere. Supplies were provided in advance and clerical tasks were performed so
that the faculty could focus their energy on teaching. The clarity of each job
description helped the members of the CIELS team to perform well together.
Everyone in the unit knew where to go for what they needed.

Resources

CIELS was resource-rich, in both people and materials. The USAID post in Islamabad
was rich in "dependant" hires that formed the ever changing CIELS faculty. The unit
was rich in materials brought in by the ELS or as requested by faculty. Both human
and educational resources were vital to the high level of functioning maintained by the
unit over time. (Please see Teaching Aids Inventory in this volume for a listing of
CIELS educational resources).

The pool of candidates for teaching positions at CIELS was large since Islamabad was
a large USAID post. The fact that the International School of Islamabad competed for
qualified teachers forced CIELS to be a competitive employer. The pay-scale was
designed to attract people who wanted to teach. Further, the program took into
account the vacation and home leave time of the "dependant" hire and in so doing
offered a competitive position at a professional pay scale. These both contributed to
the reputation of CIELS as a good place to work, which reinforced the CIElS
community by attracting faculty who valued that. Word-ot-mouth created a backlog
of applicants tor positions known to be desirable.

The teaching materials at CIELS were up-to-date. Reference materials for teachers
were available, so reading and experimentation were encouraged. Curriculum included

USAID Mission to Pakistan 4 Development Support Training Project
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books which assisted teachers in accessing additional materials. Different teachers
liked different texts, so discussion was encouraged. Audio-visual equipment was
available for classroom use of taped materials. The resources were readily ava~lable,

so teachers could browse, and in doing so, discussion was focused and encouraged.
When a teacher needed a fresh idea, the shelves in the faculty room were waiting to
provide it. it was fun to experiment, and these experiments led to discussi"~s of
effectiveness. The discussions encouraged and supported the continuing process of
teacher training and student-centered learning for the CIElS trainee.

Curriculum

The ElS devised the lEAP curriculum and that curriculum was continually reviewed.
Since faculty was included in the review/revise process, it was personally invested in
its success. Therefore, the :urriculum was implemented and revised with success in
mind. Teachers valued the curriculum because it focused both the trainees and
themselves on academic English, and thus the larger goal of the unit, rather than the
easier, short-term goal of "test is best". The clarity of the curriculum supported new
teachers as they began work in the unit. The clarity of the curriculum helped teachers
answer their own questions of "what am I te.aching?" (Please see The Teacher's
Handbook, in this volume, for further details).

Stability

CIElS benefitted from the long-term involvement of its sur-port staff and several local
hires. The support staff was involved from the earliest days of the unit, thus
benefitting the professional staff with their efficiency and effectiveness. Not only did
the support staff know the job well enough to anticipate unit needs, t.ut also to act
as resources for solving new problems. The expertise of the Administrative
Coordinator helped provide a stable environment for the ever-changing CIElS faculty.

CIELS also benefitted from the long-term involvement of "local hire" faculty (either
Pakistani or married into the culture). These people had the longest term involvement
with the unit and were the vehicle that passed on the ever-evolving teaching culture
to new and ever-changing "dependant" hires. The historical perspective they added
to discussions of policy, procedure and curriculum development was invaluable since
the wheel was never re-invented. This core group formed the basis of a unit that
evolved by re-evaluation.
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Another aspect of the unit's stability was the way the unit took into account the
needs of the dependent spouses who worked in it. Faculty was contracted, but was
free to come and go as they needed. Issues of home leave were taken into account,
as were vacations or school breaks. long-term involvement with the unit was
effectively encouraged. The long-term involvement engendered caring and sharing in
the unit, positively affecting classroom instruction anG professional development.

Teacher Training and Support

CIElS was considered a good place to work since it provided a caring and sharing
environment to perform professional services that were well-defined, compensated,
and interesting. There were effective formal and informal systems to develop and
suppon the faculty.

In the formal system, the ELS provided professional expertise in the form of
demonstrations and workshops. lesson plans were submitted for the CIElS
Coordinator's review a week in advance of implementation, making refinement
possible. Bi-weekly meetings focused teacher discussion on issues affecting the
program. Skill area meetings reviewed and revised curriculum. The full-time status
of the faculty kept them in the unit discussing the unit's work durirg the work week,
and all had access to the building after hours.

Teacher-to-teacher observation was p.ncouraged and supported by class
rearrangement and/or CIElS Coordinator substitution in classes. Demonstratiorl
lessons were given when requested. Discussion of what happened during these
demonstrations or observations encouraged exchanges of ideas on teaching style,
approach or method.

The faculty office and less formal seating in the duplicating room permitted several
discussions to occur at the same time, and the ELS and CIELS Coordinator were
available to participate. The faculty also cited the clarity of the rules presented to the
trainees as supporting their work; since they could refer program matters elsewhere
and focus exclusively un teaching, the relationship of teacher to student was kept
above the mundane. (Please ~ee the Student Orientation Guide, in this volume, for
further details on policy).

In addition, the faculty agreed that the work of the teacher was supported by the
limited class size. The relatively short sessions (8-10 weeks) made small class size
essential. The maximum in a class was 15; the desirable size was 12. This size
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encouraged the teacher-student relationship and gave the teacher the opportunity to
have each trainee be vocal, ask questions, and otherwise grapple with student
centered learning.

USAID Mission to Pakistan 7 Development Support Training Project
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INTERPLAY

Intensive English for Academic Purposes

CIELS was never static. Discussion of why it was successful will not yield a
prescription easily duplicated. The unit operated autonomously with professionals
performing well-designed functions in an atmosphere that encouraged learning and
personal development. A collegial atmosphere was maintained throughout its history.
Experiential learning was fostered in trainees and teachers. A stable core of locally
hired staff provided the vehicle for the culture of the unit to continue. Expertise was
always available. Sharing and caring was an everyday part of the environment where
all were encouraged to participate. CIElS happened in a post rich with materials,
people and purpose. It was culturally aware and fostered that awareness, thus adding
a richness not often available to "dependant" hires in clerical positions. CIElS
attracted and kept the best. The CIELS experience touched the people who were
involved and continues in the memories of trainees, staff and faculty alike.

USAID Mission to Pakistan 8 Development Support Training Project



Academy for Educational Development

STA TISTICAL REVIEW

Intensive English for Academic Purposes

The text of the Statistical Review section is printed in landscape to facilitate reference to the landscape graphics which
follow.

Measurable Success

A total of 1418 trainees went through CIELS, 1367 of them men and 51 (or 3%) of them women. The question of
how to measure the success of the program has always been difficult, since much learning is not quantifiable.
However, it is clear that the goal of unit has been to increase the pool of TOEFL qualified candidates for training and
that comparison to stateside programs is inevitable. Following are highlights of statistics contained in 18 figures. The
fact that women constitute a small fraction of the sample and were represented by only one participant in eight of the
21 sessions in which they participated should be kept in mind.

Figure 1. Percentage of Trainees Gaining An A verage of 3 + Points Per Week, by Session

CIELS has always compared favorably with the stateside average of 3 + points per week increase, with a session-by
session range of from 34% to 84% of its trainees achieving that measure. An overall average of 61 % of CIELS
trainees gained 3 + points per week in their TOEFL score, entry to exit.
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Measurable Success, continued

Intensive English for Academic Purposes

Figure 2.
Figure 3.
Figure 4.
Figure 5.

Percentage of All Training Candidates Achieving Target Scores, by Session
Percentage of Non-Degree Candidates Achieving Target Scores, by Session
Percentage of Master's Degree Candidates Achieving Target Scores, by Session
Percentage of Doctoral Candidates Achieving Target Scores, by Session

These figures display the success rate of CIELS trainees in achieving the proficiency required for their level of
nomination. The requirement for nl)n-degree training candidates was 500; for MAtS, 530; for Ph.D., 550. 36% of
the total met their requirement. The overall success rate for non-degree candidates was 53%; 340ft.> for MAtS and
32% for Ph.D. candidates.
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A verage Entry and Exit Scores

intensive English for Academic Purposes

These two issues (3 + points per week and meeting requirements) can be viewed more meaningfully when the average
entry and exit scores of CIELS trainees are reviewed. They are presented hereafter.

Figure 6. A verage Entry and Exit Score, All Training Candidates, by Session

The range of average entry scores extended from a low of 466 to a high of 507; average exit scores, from a low of
505 to a high of 530. The majority of students were candidates for graduate studies.

Figure 7.
Figure 8.

A verage Entry and Exit Score, Men, by Session
Average Entry and Exit Score, Women, by Session

The lowest and highest average entry scores for males, by session, were 466 and 502; for women, 414 and 520. The
lowest and highest average exit scores for males, by session, were 505 and 530; for women, 423 and 563.

Figure 9.
Figure 10.
Figure ".
Figure 12.
Figure 13.
Figure 14.

A verage Entry and Exit Score, Candidates from the Federal Area" by Session
Average Entry and Exit Score" Candidates from Baluchistan, by SessioJt
A verage Entry and Exit Score, Candidates from Kashmir and Jammu, by Session
A verage Entry and Exit Score, Candidates from North West Frontier Province, by Session
A verage Entry and Exit Score, Candidates from Punjab, by Session
A verage Entry and Exit Score, Candidates from Sindh, by Session

The lowest average entry score was from Balochistan (474), followed by Sindh (477), NWFP (481), Islamabad (487),
Kashmir and Punjab (490). Average exit scores, from highest to lowest, by region, were as follows: for Punjab (523),
Kashmir (515), NWFP (515), Balochistan and Islamabad (512) then Sindh (510).
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A verage Point Increase

Intensive English for Academic Purposes

While information regarding success and relative proficiency has been presented, an important issue, learning as
measured by the average point increase per week of training, is raised. To present that information by session the
following graphs are presented.

Figure 15.
Figure 16.
Figure 17.
Figure 18.

A verage Point Increase per Week, Men and Women
Average Point Increase (.er Week, Men and Women, by Session
Average Point Increase per Week, by Age
A verage Point Increase per Week, by Region

Women progressed 25% faster than men---achieving an average of a five point increase per week against the four
achieved by their male counterparts. Women also registered the highest average increase, gaining an average of eight
points in one session and over seven in four others; men exceeded six points in only one session and five, in just four
others.

All age groups achieved an average gain of over 3 points per week. The under-25ers led the way with an average
weekly gain of over five points. A steady decline in the rate of progress with age bottomed out with the 45-49 age
group and rose again slightly among those fifty and older.

As measured by region of provenance, all students scored on average higher than 3 + points per week.

Trainees from the Federal Area had the lowest point increase per week, perhaps due to the fact that they lived at home
and did not benefit from the community environment in which the out-of-towners lived, which encouraged a study
ethos and practice of the language.

Balochistan trainees made the highest average increase per week at 4.81 points.
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Statistical Annex

Intensive English for Academic Purposes

The statistical annex which follows the graphic figures, details for each session, in tabular form, the following:

session dates and duration
number of trainees (total entering, total exiting, entry total disaggregated by gender and region of provenance)
number of teachers
average entry and exit scores (listening, reading, speaking, totall, disaggregated by gender
average point increase entry to exit (listening, reading, speaking, total), by session and weekly,
disaggregated by gender

average point increase (API) by age, relative to total per week and average entry and exit scores

percentage of trainees gaining 3 + points per week

number and percentage of trainees who achieved target scores

average weekly point increase by region rJf provenance
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Percentage of All Training Candidates
Figure 2. Achieving Target Scores, by Session
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Percentage of Non-Degree Candidates
Figure 3. Achieving Target Scores, by Session
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Percentage of Master's Degree Candidates
Figure 4. Achieving Target Scores, by Session

----------------

(ll

70li
II

60 JI

II
50 l
40 -

I
I Al
I I IIFi1IL

Ii ' I

I II I 'I ~'Ir=rl
jA I II
III nil' I I ~

II I II I, i II I Fi1nil
1.= I Ie=: II I I I I Ifl l I I

20 -1111 I I I I} nI II I IIII I ill 'I' III II

I ' I I' II I '[IIi I, Ii ,'I, ,III i! , III II
10 I ,I I II ill' . ill I II II Ii HI III 111111111I

j ~ I~ I Ji U I I I il LJ,[ JIJ IIII~ I~ iii t~J
01 I II I I I I1III I III I I Illijilllllii!hJlDilliilll

I 2 3 4 I8 fl 7 I8 I II I 0 ,11 12 I 13 I " t 8 I 6 I 7-..._ I 8 III 12 0 I 2 I ! 2 2 I 2 3 I 2 4 I 2 81 2 6 i~:~Jd
L'" C" .1I-'l:.~_M.. II i. 0 i 211 32 31 H ~ 2 II I 23 32 I 2 2 L.~_~...L~ 8 I83 : H 88 H 2 \I 22 I;;-127 ; 44 i ,4 I I 4 2 I28 I 30 ; 33 ! 33J~~

--> 4



r~
I

"..

0-'0

Percer.tage of Doctoral Candidates
Figure 5. Achieving Target Scores, by Session
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Average Entry and Exit Score
Figure 6. All Training Candidates, by Session
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Average Entry and Exit Score
Figure 7. f\.1en, by Session
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Figure 8.

Average Entry and Exit Score
Women, by Session
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Figure 9.

Average Entry and Exit Score
Candidates from Federal Area, by Session
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Average Entry and Exit Score
Figure 10. Candidates from Baluchistan, by Session
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Figure 11.

Average Entry and Exit Score, Candidates
from Kashmir & Jammu, by Session

lD~~~Y 8eolO OExlt s~

470;

I E x I \ 8 e 0 r. 1&80 i62 0 i626
~ry 5001. 66016001648

450 II 1I1I
1

430 II I~" I
II I I410 I' [, I,.

I I 2 I 3 I 4 6 1 2J
47 71
~

--··-----·-·--l
,

!

H 1II Ij
rJ 1 .

~I
III il I i

III III I IIIIliA III III III I

I'j'

)-,

590 rr~----

570 I II

o III.'
E 530 'I

r 510lQ
S 490 l,n'leli,
o
r
e

Session Numbers

11



530

510'

Figure 12.
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Fig ure 13.

Average Entry andl::xltscore,
Candidates from Punjab, by Session
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Figure 14.

Average Entry and Exit Score
Candidates from Sindh, by Session
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Figure 15.

P\verage Point Increase per VVeek
r\~en and Women
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Figure 16.

Average Point Increase per Week
Men and Wornen, by Session
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Figure 17.

Average Point Increase per Week
by Age
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Figure 18.

Average Point Increase per Week
by Region
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N()v~mh~r 29. 1992
STATISTICAL ANNEX

Numher of Trainees Average Avemge Point
Session # (begin-end) / Teachers Entry/Exit Increase*

(dates) Male(M)/Female(F) SCOl"e* Emry to Exit
Hours/Days/Weeks Total I (M/F) Bi Province M:F per hour/weo:k

(at entry) M/F total
M/F p~r week

1 (47-47) / 7 46/49/48/479 3/1/4/27
(1/11-3/6/86) 45/2 50/50/52/505 3.70
7.3 WKS EST IB-7(6/ I )/1-24/K-I 487/528:505/536 28/8

N-3/P-8/S-4(3/ 1)] 3.84/1.1

2 (41-41) / 7 48/50152/499 4/2/0/19
(3/16-5/8/86) 40/1 51/52152/517 2.60
7.3 WKS EST [B-8/I-20/K-l 4991517 :483/526 18/43

N-3/P-6(5/I)/S··31 2.47/5.89

3 (42-42) 1 7 48/52/521506 2111·2/8
(51 I 8-7/24/86) 4012 51/53/50/513 1.10
7.3 WKS EST IB-2( III )/1-22(2111 )/K2 507/516:460/423 9/-37

N-2/P-1O/S;4J 1.23/-5.06

4 (35-34) 1 7 50/49/50/496 213/3/27
(8/19-10/16/86 ) 34/1 52/52/53/523 0.122/3.65

222/37/7 .4 [B-6(5/1 )/1-7/K-0 495/522:500/547 27/47
! N -6/P-8/S-8 J 3.65/6.35

5 (55-55) I 7 45/49/48/475 7/3/3/41
(l0/26-12/18/86) 55/0 52/52/51/516 5.62

7.3 WKS EST IB-I/I-6/K-0 4751516:NA 411NA
N -7/P-37/S-41 5.62/NA

6 (49-49) I 8 46/49/49/482 4/2/1/25
(1111-3/5/87) 48/1 I 50/52/50/507 0.121/3.62
207/34.5/6.9 [B-8/!-l/K-I(0/1) r 11506:520/543 25/23

N-2/P-35/S..21 3.62/3.33

7 (50-50) / 9 49/50/51/500 2/3/0/16
(3/24-5/14/87) 50/0 51/53/51/516 0.075/2.25

213/35.5/7. I IB-I/I-6/K-I 500/516:NA i6/NA
N-12/P-2S/S-5 ) 2.25/NA

P :::: Province

II == lI,d.xhislan
J == bl:ull"b;uJllmkl',·ndn.1

K == A/~l<l Kashmir
N == Nolthw~sl Frunti~r I'ruvin~~

l' = I'unj"b
s = Sindh



8 (45-45) I 8 48/47/47/471 5/515/49
(6i7 -7130/87) 4510 52/52/53/521 0.224/6.71
219/36.517.3 [B-6/1-1/K-l 4711521:NA 49/NA

N-6/P-19/S-121 6.71/N/\ I

9 (50-50) I 7 48149/50/488 2/2/1 117
(8/12-10/8/87) 48/2 50/51/50/506 0.07812.33

219136.5/7.3 [B-8(7/1 )/1-3/K-2 488/506:500/504 ! 8/4
N-6(5/1 )/P-18/S-1 JI 2.47/0.55

10 (41-41) 1 8 45/50/51/486 5/5/1/38
(10/18-12/17/87) 41/0 50/54/52/524 0.164/4.94 ,

231/38.5/7.7 (B-8/l-5IK-I 486/524:NA 38/NA
N-2/P-IlfS-14] 4.94/NA

-

11 (59-59) / 8 47/50/51/491 5/4/2/33
(l!l 0-3/3/88) 57/2 52/53/52/524 0.133/3.98
249/41.5/8.3 (B-13(ll/2)/I-3/K-0 490/523 :485/535 33/50

N-12/P-22/S-91 3.98/6.02

12 (45-45) / 8 49/50/51/502 3/4/1/26
(3/20-5/12/88) 45/0 5'1/54/52/527 0.12113.61

216/3617.2 [B-l/1-14/K-0 S02/S27:NA 26/NA
N-8/P-18/S-4j 3.6l!NA

13 (51-SO) / 8 47/49/50/484 4/4/3/40
(5/24-7121/88) 51/0 50/53/53/524 0.171/5.13

234/39/7 .8 IB-0/1-9/K-4 484/524:NA 40/NA
N-1O/P-25/S-31 5.l3/NA

14 (57-57) I 10 46/50/50/488 5/4/3/42
(817-10/6188) 561l 52/54/53/530 0.188/5.68

1

224/3717.4 [B-2/1-1O/K-I 488/530:497/550 42/53
N-13/P-21 (2011 )/S-I OJ 5.6817.16

15 (53-53) / 9 47/48/49/483 414/3/36
(10/16-12/15/88) 52/1 :5 1/52/5215 19 0.154/4.62

234/3917.8 [B-12/1-9/K-0 483/520:453/483 36130
N-12/P-8(7/ 1)/S-121 4.62/3.85

16 (62-60) / 9 46/50/50/486 5/2/1/28
( 1/8-3/16/89) 62/0 51/52/50/513 0.10613.18

264/44/8.8 [B-13/1-5/K-0 486/513:NA 28/NA
N-13/P-21/S-101 3.18/NA

17 (67-63) / 9 46/48/49/474 415/2/38
(4/2-(/22/89) 65/2 50153/51/512 0.127/3.8

300150/10

I
IB-2/l-13( 11/2)/K-O 4751512:448/520 36/72

N-13/P-31/S·81 3.617.2

I.
18 (70-68) I 8 45/47/48/464 5/';/4/-l()

(7/18-9/28/89) 69/1 49/52151/509 0.187/5.54
i

249/41/8.3 IB-5(4/1)/l-3/K-l 1__477/508: 503/563 31/60
N-29/P-24!S-8j 3.73/7.23



II 19 (43-42) I 10 45/47/48/469 41513140
~ 10/16-12/21/89) 42/1 50/52/51/510 0.161/4.82

246/41.5/8.3 [B-7/1-7/K-l 4681509:503/550 40/47

I N-8/P-14( 13/l)/S-6] 4.82/5.66

20 (57-55) I 10 48/47/49/478 4/5/2/39
(1/8-3/15190) 55/2 52/52/51/517 0.153/4.59
255/42.5/8.5 [B-21 (19/2)/I-9/K-0 479/517:478/546 38168

N-6/P-16/S-5] 4.47/8.00

21 (57-55) / 9 45148/48/469 714/3/48
(412-6/14/90) 53/4 52/5l!52/516 0.195/5.85

246/41/8.2 {B-23( 19/4)/I-2/K-l 472/519:414/474 47/61
N-8/P-13/S-IO] 5.7317.44

22 (44-43) I 7 46/46/50/470 516/0/35
(7/9-9/20/90) 41/3 50/52/50/506 0.133/3.98

264/44/8.8 {B-14(l1/3)/I-9/K-2 472/508:453/480 36/27
N-7/P-5/S-7! 4.09/3.07

23 (62-61)/ 10 47/47/50/478 7/6/1/42 I
( 10/9-12/13/90) 57/5 54/52/50/520 0.17115.12

246/41/8.2 [B-2/1-3(21 1)/K-2 479/521:468/513 42/45
N-16/P-23(21/2)/S-16( 14/2)I 5.12/5.49

..

24 (50-47) I 8 46/48/50/479 5/5/1 /40
(117-3/14/91) 48/2 51/53/52/518 0.169/5.06
237/39.517.9 IB-7/1-7/K-6 4771517:500/532 40/32

N-9(7/2)/P-9/S-12] 5.06/4.05

".. (31-27) 1 9 47/49/511489 4/6/1/36 I_::>

I (3/25-6/6/91) 3I10 51/54/52/524 0.164/4.93
219/36.517.3 {B-2/1-3/K-2 489/524:NA 36/NA IN-4/P-14/S-6 ] 4.93/NA

26 (49-46) / 8 50/48/48/485 2/5/3/35 I
(7 /8 ..91i 9/91) 46/3 51/53/51/520 0.128/3.85
273/45.5/9.1 [B-IIlI-2/K-l 487/523:452/475 36/22

N-i7(l6/1)/P-II(lOil)/S-7(6/1)] 3.96/2.42

27 (37-35) / 7 47/48/48/479 2/2/2/24
(\ 0/7 -12/12/91) 36/1 50/51/51/505 0.096/2.89

249/41.5/8.3 IB-I 0(9/1 )/1-4/K-I 481/505:470/497 23/27
N-2/P-7/S-13] 2.7713.25

II

28 (33-32) I 7 45/48/47/463 6/4/3/43
(II 13-3/19/92) 28/5 50/52150/506 0.165/4,94

26I143 .5/8.7 [B-16(11/5)/I-I/K-0 466/508:444/494 42/50
N-5/P-8/S-31 4.83/5.75

29 (16-33) 1 6 46/48/48/470 4/4/3/39
(4113-6110/92) 27/9 50/52/5 1/508 0.169/5.07

234/3917.8 (B-6(5/1 )!1-I/K-I 471/510:461/500 40/39
N-20( 16/4)/P-6/S-2] 5,13/5.00



Average Total (1418-1385) 1235 2 32/40
Weeks 1369/51 3 4.05/5.06

7.9 lB-222(195/27)
. 1-209(205/4)

K-33(3211)
N-261 (253/8)
P-473(466!7)
S-220(216/4)]

,-

• Scores an; shown in order presented by ETS - US/It/TOT

The r~ttio of slud..:nls to k.l-.:h...TS i~ 6 10 I

A Iowl of 3'16 of th" lraillc'''' in CIEI.S \Vn,' WOIl1c'II.



AVERAGE POINT INCREASE (API) BY AGE TOTAL/PER WEEK AND AVERAGE
ENTRY/EXIT SCORES

Session <25 25-29.99 I 30-34.99 35-39.99 40-44.99 45-49.99 > =50
Numbe II/API II/API iliA PI II/API II/API 11/API II/API
r APIIWK APIIWK API/WK APIIWK API/WK APl/WK APIIWK

II Entry/Exi Entry IExi Entry/Exi Entry/Exi Entry/Exi Entry/Exi Entry/Exit
weeks t t t t t t

I 1/16 2 18/18 14/49 11/19 1/24 NA
7.3 2.19 0 2.47 6.70 2.60 3.29

517/533 508/508 482/501 478/495 514/532 423/447

2 NA 6/17 17/14 10/26 5ill 2/8 1/84
7.3 2.33 1.92 3.56 1.51 1.10 11.5 I

508/525 502/516 488/514 518/530 470/478 453/537

3 NA 3/2 11156 20/10 6/-8 2/12 NA
7.3 0.27 7.67 1.37 1.10 1.64

508/510 512/526 500/510 514/506 508/520

4 1/60 2/24 11/31 14/20 4138 2/25 NA
7.4 8.11 3.24· 4.19 2.70 5.14 3.38

420/480 526/550 487/518 509/529 475/513 502/526

5 NA 4/46 24/32 17/65 5125 3/29 2/4
7.3 6.30 4.38 8.90 3.42 3.97 0.55

477/522 491/523 482/520 456/481 475/505 502/506

6 2/25 11/34 28/25 6/13 1110 1/10 NA

6.9 3.62 4.93 3.62 1.88 1.45 1.45
455/480 469/503 486/511 498/510 487/497 4771487

7 1/4 5114 23/11 11/19 5/27 5/24 NA
7.1 0.56 1.97 1.55 2.68 3.80 3.38

523/527 508/522 514/526 475/494 476/503 503/527

8 NA 12/46 7141 16/37 8/92 2/28 NA
7.3 6.30 5.62 5.07 12.60 3.84

489/534 480/522 4711508 494/529 494/522

9 NA 7/14 17/18 17120 7/13 2/16 NA
7.3 1.92 2.47 2.74 1.78 2.19

502/516 490/507 479/500 496/509 476/493

10 NA 7/43 15/35 13/43 5123 1/43 NA
7.7 5.58 4.55 5.58 2.99 5.58

490/533 484/519 483/526 497/521 467/510

11 1/3 12/40 15/36 17/34 7/35 7/19 NA

8.3 0.36 4.82 4.34 4.10 4.22 2.29
5401543 493/533 494/530 489/523 474/509 489/509

12 NA 6/39 15/27 10/34 8/5 6/23 NA
7.2 5.42 3.75 4.72 0.69 3.19

507/546 497/524 498/532 5111516 501/523



13 NA 9/56 16/37 13/39 9138 2/12 I/O
7.8 7.18 4.74 5.00 4.87 1.54 0

491/547 487/524 478/518 485/522 474/485 490/490

14 NA 11/4~ 19/48 14/38 8140 4/40 1/24
7.4 5.41 6.49 5.14 5.41 5.41 3.24

497/537 484/532 486/524 485/525 491/532 493/517

15 1/50 7/29 17/44 18/31 7136 3/40 NA
7.8 6.41 3.72 5.64 3.97 4.62 5.13

490/540 471/499 483/527 480/511 492/528 499/539
!

16 NA 13/29 18/25 17/28 8/30 4/30 NA I

8.8 3.30 2.84 3.18 3.41 3.41
495/524 487.512 480/508 473/503 498/528

17 NA 8/41 20/48 20/35 11/26 4/24 NA
10 4.10 4.80 3.50 2.60 2.40

482/523 473/520 472/507 481/507 464/488
.

18 1/27 7/46 22/70 20/26 12/38 6/40 NA
8.3 3.25 5.54 8.43 3.13 4.58 4.82

433/460 456/502 491/517 475/501 476/514 476/516

19 NA 5/45 16/41 13/33 5/57 2/30 1/47
8.3 5.42 4.94 3.98 6.87 3.61 5.66 I

471/515 454/495 488/521 464/521 446/477 530/577

20 13/51 8/45 15/43 14/25 4/34 11-3 NA
8.5 6.00 5.29 5.06 2.94 4.00 -0.35

472/524 474/519 478/521 485/510 479/512 503/500

21 13/64 17/50 13/39 9/35 2/32 1/47 NA
8.2 7.80 6.10 4.76 4.27 3.90 5.73

430/494 466/516 490/529 490/525 4701502 503/550

22 8124 8/27 13/46 8/31 4/40 2/48 NA
8.8 2.73 3.07 5.23 3.52 4.55 5.45

461/485 475/503 4811526 467/498 474/514 432/480

23 NA 7/56 28/39 15/48 8137 3/24 NA
8.2 6.83 4.76 5.85 4.51 2.93

I517/572 473/512 468/516 48l!518 482/506

24 3/62 11/34 22/39 4/45 5/30 1164 1/53
7.9 7.85 4.30 4.94 5.70 3.80 8.10 6.46

478/540 4911525 476/515 459/504 483/513 443/507 4601513

25 NA 5/39 10/30 5130 6/49 1/33 NA
7.3 5.34 4. II 4.11 6.71 4.52

477/517 489/519 509/540 480/529 467/500

26 2/46 21/39 14/40 5/21 3111 2120 NA
9.1 5.05 4.29 4.40 2.31 1.21 2.20

486/532 493/532 ...721512 490/511 466/477 506/527



27 1/70 10/35 17/12 4/38 1/27 1/23 NA
8.3 8.43 4.22 1.45 4.8 3.25 2.77

463/533 484/519 487/499 479/509 443/470 417/440

28 1/36 13/51 6137 6/38 3/54 2/30 1/10
8.7 4.14 5.86 4.25 4.37 6.21 3.45 1.20

527/563 465/516 460/497 450/488 481/535 432/462 467/477

29 NA 6/46 6/36 6/42 9/41 4/28 NA
7.8 5.90 4.62 5.38 5.26 3.59

472/518 467/503 469/511 465/505 475/502

Total 49/47 243/38/ 473/35 357/33 177132 77/27 8/28
7.9 5.95 4.80 4.43 4.18 4.05 3.42 3.54

462/509 486/524 485/517 482/512 485/515 4811509 487/516



% TRAINEES GAINING 3+ POINTS PER WEEK
-.,

SESSION # OF X3= # OF OUT %
NUMBER WEEKS TRAINEES OF

1 7.3 21.9 I 18 46 39

2 7.3 21.9 17 41 41

3 7.3 21.9 14 41 34

4 7.4 22.2 21 34 62

5 7.3 21.9 35 54 65

6 6.9 20.7 24 49 49

7 7.1 21.3 22 50 44

8 7.3 21.9 33 44 75

9 7.3 21.9 17 50 34

10 7.7 23.1 28 41 68

Il 8.3 24.9 34 59 58

12 7.2 21.6 23 45 51

13 7.8 23.4 38 50 76

14 7.4 22.2 44 57 77

15 7.8 23.4 36 53 68
~

16 8.8 26.4 35 60 58

17 10 30.0 40 63 63

18 8.3 24.9 44 66 66

19 8.3 24.9 28 42 67

20 8.5 25.5 37 55 67

21 8.2 24.6 45 55 82

22 8.8 26.4 26 43 60

23 8.2 24.6 44 61 72

24 7.9 23.7 32 47 68

25 7.3 21.9 18 27 67



26 9.1 27.3 26 47 55

27 8.3 24.9 18 35 51
I --

28 8.7 26.1 27 32 84

29 7.8 23.4 21 31 68

TOTAL 7.9 23.7 837 1378 61

# & % OF TRAINEES WHO ACHIEVED TARGET SCORES BY SESSION

SESSION NO MAIMS PHD TO~NUMBER # lOUT OF / % # / OUT OF I % # lOUT OF / % # / OUT OF /
%

1 1/ 24/ 25 10/ 34/ 29 6/ 9/ 29 17/ 47/ 36

2 NA 12/ 37/ 32 3/ 4/ 75 15/ 411 37

3 0/ 1/ 0 9/ 29/ 31 4/ 12/ 67 13/ 42/ 31

4 11 2/ 50 111 25/ 44 5/ 8/ 63 17/ 35/ 49

5 21 3/ 67 16/ 43/ 37 21 71 22 20/ 551 36

6 4/ 10/ 40 4/ 14/ 29 1/ 25/ 4 9/ 49/ 18

7 1/ 7/ 14 3/ 13/ 23 9/ 30/ 30 13/ SOl 26

8 6/ 8/ 75 8/ 25/ 32 5/ 12/ 42 19/ 45/ 42

9 2/ 8/ 25 7/ 321 22 21 101 20 11/50/22

10 21 41 50 9/ 26/ 35 7/ III 64 181 41/ 44

11 71 131 54 16/ 33/ 48 6/ 13/ 46 29/ 59/ 49

12 8/ 12/ 67 12/ 19/ 63 6/ 14/ 43 26/ 45/ 58

I 13 3/ 8/ 38 9/ 19/ 47 7/ 24/ 29 19/ 51/ 37

14 NA 12/ 22/ 55 13/ 35/ 37 25/ 57/ 44

15 2/ 3/ 67 16/ 36/ 44 6/ 14/ 43 24/ 53/ 45

16 3/ 5/ 60 8/ 28/ 29 7/ 29/ 24 18/ 62/ 29

17 71 11/ 64 6/ 27/ 22 5/ 29/ 17 18/ 67/ 27

18 5/ 10/ 50 10/ 35/ 29 6/ 24/ 25 21/ 70/ 30

19 4/ 6/ 67 6/ 22/ 27 3/ 15/ 20 131 431 30

20 161 19/ 84 III 25/ 44 5/ 13/ 38 32/ 57/ 56

21 9/ 24/ 38 71 17/ 41 6/ 16/ 38 22/ 57/ 39

22 12/ 221 55 51 12/ 42 31 10/ 30 201 441 45

23 4/ 9/ 44- 7/ 25/ 28 12/ 28/ 43 23/ 62/ 37



24 51 51 100 6/ 201 30 31 251 12 141 50/ 28

25 21 21 100 4/ 121 33 5/ 171 29 11/ 31/ 35

26 0/ 1/ 0 11/ 33/ 33 6/ 15/ 40 17/ 49/ 35

27 NA lO/ 37/ 27 NA 10/ 37/ 27

28 11 5/ 20 7/ 28/ 25 NA 81 331 24

29 5/81 63 7/ 281 25 NA 121 361 36

TOTAL 112/210/5'-' . 59/ 756/ 34 143/ 451/ 32 514/ 1418/ 36

BALOCHISTAN BY PROVINCE & SESSION - AVERAGE ENTRY/EXIT/APIIAPI PER WEEK

~lON #-M/F ENTRY EXIT API API!
NUMBER WEEK

I 6-5/1 531 552 20 2.74

2 8 520 549 30 4.11

3 1 497 503 6 0.82

4 5-4/1 468 505 37 5.00

5 1 477 533 56 7.67

6 8 448 495 46 6.66

7 ] 540 530 -10 -1.41

8 6 474 508 34 4.66

9 8-7/1 490 505 15 2.05

10 8 477 513 36 4.68

11 13-1I12 484 504 21 2.53

12 1 453 533 80 II. 11

13 0 NA NA NA NA

14 2 520 545 25 3.38

IS 12 483 521 38 4.87

16 12 491 520 29 3.30

17 2 445 504 58 5.80

18 5-4/1 478 510 32 3.86

19 6 460 497 37 4.46

20 20-18/2 475 524 49 5.76

21 22-18/4 435 493 58 7.07

22 13-10/3 461 485 24 2.73



·
23 2 470 517 47 5.73

24 7 472 527 55 6.96

25 1 477 483 6 0.82

26 10 486 528 43 4.73

27 10-9/1 472 518 46 5.54

28 16-11/5 456 498 42 4.83

29 5-114 482 520 38 1 4.87

IITOTAL 211-186/25 474 512 : 38 4.81

ISLAMABAD

SESSION ENTRY EXIT
I

API API/
II

#
NUMBER WEEK

1 24 484 497 12 1.64

2 20 500 516 17 2.33

3 22-21/1 501 508 8 1.10

4 7 496 522 25 3.38

5 6 492 518 26 3.56
-

6 I 490 510 20 2:90

7 6 490 504 13 1.83

8 1 460 520 60 8.22

9 3 506 520 14 1.92

10 5 473 519 45 5.84

11 3 497 533 36 4.34

12 14 497 522 25 3.47

13 9 489 547 58 7.44

14 10 486 530 43 5.81

15 9 478 500 21 2.69

16 5 485 509 24 2.73

17 12-10/2 462 510 48 4.80

18 2 475 486 12 1.45

19 7 483 502 20 2.41

20 9 483 504 21 2.47

21 '! 518 540 22 2.68



22 9 480 518 38 4.31

23 3-2/1 483 508 24 2.93

24 7 468 505 38 4.81

25 2 464 484 20 2.74

26 2 486 522 36 3.96

27 3 444 469 25 3.01

28 1 460 500 40 4.60

29 1 517 510 -7 -0.90

I TOTAL 205-201/4 J 487 I 512 I 25 I 3.16 I
AZAD KASHMIR

SESSION # ENTRY EXIT API API I
NUMBER WEEK

1 1 550 580 30 4.11

2 1 500 520 20 2.74
I,

3 2 548 526 -22 -3.01

4 0 NA NA NA NA

5 0 NA NA NA NA

6 I-Oil 520 543 23 3.33

7 1 437 443 6 0.85

8 1 450 480 30 4.11

9 2 490 500 10 1.37

10 1 530 560 30 3.00

11 0 NA NA NA NA

12 0 NA NA NA NA

13 4 505 552 47 6.03

14 I 487 553 66 8.91

15 0 NA NA NA NA

16 0 NA NA NA NA

17 0 NA NA NA NA I
18 I 510 517 7 0,84

19 1 483 507 24 2.89

20 0 NA NA NA NA



21 1 467 520 53 6.46

22 2 500 544
I

5.0044

23 2 462 513 51 6.22

24 6 480 517 37 4.68

25 2 482 497 15 2.05

26 1 447 527 80 8.79

27 1 477 473 -4 -0.48

28 0 NA NA NA NA

29 1 443 477 34 4.36

TOTAL 33-32/1 490 520 30 3.85
NWFP

SESSION It

1

ENTRY

1

EXIT

I

API API /

II
NUMBER WEEK

1 3 448 479 31 4.25

2 3 506 520 14 1.92

3 2 535 563 28 3.84

4 6 488 504 16 ! 2.16

5 6 469 494 25 3.42

6 2 494 490 -4 -0.60

7 12 487 SlO 23 3.24.
8 6 492 524 32 4.38

9 6-5/1 504 520 17 2.33

10 2 494 514 20 2.60

11 12 479 519 40 4.82

12 8 518 522 4 0.56

13 10 469 503 34 4.36

14 13 486 530 44 5.95

15 12 487 532 45 5.77

16 13 487 507 20 2.27

17 12 472 506 34 3.40

18 27 470 508 38 4.58

19 8 464 520 56 6.75



20 6 493 517 24 2.82

21 7 492 530 38 4.63

22 7 462 500 38 4.32

23 16 483 521 38 4.63

24 8-6/2 475 519 44 5.60

'r 4 483 532 48 6.58-)

26 16-15/1 482 513 31 3.41

27 2 506 522 15 J. 81

28 4 485 530 45 5.17

29 17-14/3 461 508 47 6.03

TOTAL 250-243/7 481 515 34 4.30.
PUNJAB
i ,

SESSiON # ENTRY EXIT API API /
NUMBER WEEK

1 8 478 506 28 3.84

2 6-5/1 483 502 19 2.60

3 10 507 516 9 1.23

4 8 510 538 28 3.78

5 37 487 520 33 4.52

6 35 488 510 22 3.19

7 25 519 531 12 1.69

8 19 492 531 40 5.48

9 18 488 503 15 0.14

10 11 504 544 40 5.19

11 22 504 544 40 4.70

12 18 503 536 33 4.58

13 24 489 520 30 3.85

14 21-20/1 492 535 44 5.95
.- --

IS 8-7/1 491 533 42 5.38

16 20 485 520 35 3.98

17 29 486 520 34 3.40

18 23 487 514 27 3.25



19 14-13/1 465 516 51 6.14

20 15 475 513 38 4.47

21 13 488 532 44 5.37 --
22 5 463 517 53 6.02

23 23-21/2 487 525 38 4.63

24 8 486 524 38 4.81

25 13 489 533 44 6.03

26 1!-10/1 497 528 31 3.41

27 6 494 505 11 1.33

28 8 472 521 49 5.63

29 6 472 508 36 4.62

TOTAL 464-457/7 490 523 32 4.05

SINDH

SESSION # ENTRY EXIT API API/
NUMBER WEEK

1 4-3/1 492 499 8 1.10

2 3 460 466 6 0.82

3 4 498 509 11 1.51

4 8 503 535 32 4.32

5 4 464 508 44 6.03

6 2 475 490 15 2.17

7 5 455 485 30 4.23 .

8 11 470 513 44 6.03

9 13 477 501 24 3.29

10 14 478 5i6 38 4.94

! 1 9 478 506 28 3.37

12 4 493 514 20 2.78

13 3 459 527 68 8.72

14 10 477 514 38 5.14

IS 12 475 509 34 4.36

16 10 480 501 21 2.39

I7 8 461 496 35 3.50



18 8 474 504 30 3.61

19 6 477 501 24 2.89

20 5 475 528 53 6.24

21 10 488 529 41 5.00

22 7 481 515 34 3.86

23 15-13/2 462 516 54 6.59

24 11 484 515 30 3.80

?- 5 502 531 29 3.97-)

26 7-6/1 477 511 34 3.74

27 13 487 502 15 1. 81

28 3 447 479 32 3.68

29 1 483 477 -6 -0.77

TOTAL 215-211/4 477 SiD 32 4.05
-
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CENTER FOR INTENSIVE ENGLISH LANGUAGE STUDIES (CIELS)

Program Descriptio,!

The goal of the Intensive English for Academic Purposes program conducted at CIELS is
to prepare adult Pakistanis from the private and public sectors for admission to short- or long
term academic training programs in the United States and for academic success in those
programs. CIELS and the training programs are funded by the U.S. Agency for International
development and managed by its contractors, The Academy for Educational Development and
The Experiment in International Living.

II. Student Profile

CIELS students are only those who either have been nominated by the Government of
Pakistan for USAID-funded scholarships or those from the private sector who are self-selected
and approved for CIELS by USAID. All must have entry TOEFL scores in the 440-525 range.

Students come from all the provinces of Pakistan; however, the majority are from the
Punjab and are Punjabi speakers. The median age of CIELS students is 34; almost all are
male; most are mid-level career civil servants and many are serving in the agricultural sector.
For the most part, they appreciate the opportunity to attend CIELS, are highly-motivated and
eager learners. Accustomed from their educational backgrounds to only male instructors and
to memorizing large quantities of material presented in lecture format, they are, nonetheless,
receptive to more active learning strategies when they understand the purpose behind the
particular activity and respond well to a nearly all female instructional staff.

III. Program Structure

Each of the four CIELS sessions annually includes approximately 275 hours of instruction
and lasts 11-12 weeks, depending on intervening holidays. Students attend class 6 hours per
day, five days per week. Each CIELS session can accommodate a maximum of 5 classes of
15 students each, while 10-12 students is frequently the norm.

One of the five classes is reserved for those who are attending CiELS for the second time
in order to achieve the TOEFL score required by their training program.

The minimum entry level TOEFL score for CIELS is 440; experience since the
commencement of the program has shown that students entering with lower scores invariably
cannot reach their program TOEFL requirement in one session. Students with varying entry
scores are mixed heterogeneously in each of the classes because experience has taught us
that the similarities in background and education of the students result in similar problems
with English and, avoiding labeling one class as more or less advanced that another has
resulted in a more positive learning environment as evidenced by the steadily increasing rise
in average exit scores.



CIELS Intensive English for Academic Purposes curriculum reflects a balance of learning
activities to meet the two-fold goal of 1) increasing students English language proficiency as
measured by the Test of English as a Second Language so that they are eligible for admission
to training programs and 2) preparing them for a successful academic experience in their U.S.
training programs.

The curriculum is divided into the four academic skill areas of: Structure, reading,
listening/speaking and writing. Orientation to American society and values and to academic
life in the United States is both addressed in specific, separate modules and integrated into
regular classroom materials.

V. CIELS Staff

CIELS, as part of the English Language Services Unit which also includes the Testing and
Evaluation Team and Cultural Awareness Training/Pre-Departure Orientation, is directed by the
ESL Specialist. The Specialist is responsible for curriculum development, materials selection,
teacher training and personnel and maintaining the overall quality of the program. Day-to-day
administration of the program is handled by the CIELS Coordinator who works directly with
the instructional staff. The faculty is composed of locally-hired, native-English speaking
instructors, all of whom have at least a Bachelor's degree form a U.S., U.K., or Canadian
university.

VI. Testing and Evaluation

The TOEFL is administered at the beginning, mid-point and end of each session to
determine gains in proficiency. In addition, both students and teachers complete a mid
session evaluation of progress. As necessary, teachers meet individua:ly with students to
discuss any academic concerns. Teachers prepare summative evaluations on each student's
language and study skills. Based on class performance and TOEFL scores, recommendations
are made as to whether a student who did not reach the minimum TOEFL requirement for
admission to his training program would benefit from attending the follow-on course for
continuing students. Students evaluate the CIELS curriculum, staff and other aspects of the
program at the end of each session.

VII. LodginQ, Transportation, Per Diem and Books

USAID provides CIELS students who do not reside in Islamabad lodging in a hotel in
Islamabad, a moderate per diem to cover food, local transportation and other daily necessities
and round-trip air transportation.

Students are required to purchase the core structure text and workbook and school
supplies; and learning materials are provided by the program.



VIII. Attendance Requirements

The English language training program is intensive and must be followed assiduously by
each student. Accordingly, attendance at all classes is mandatory_ To attend C1ELS,
therefore, students must be released by their employer for the duration of the course, without
exception. If a student is absent from even a single class, he is not granted per diem for that
day, and repeated absences result in dismissal from the program. A detailed attendance
policy is presented to each CIELS student upon entry.



SCOPE OF WORK

INSTRUCTOR OF INTENSIVE ENGLISH FOR ACADEMIC PURPOSES (lEAP)

Maior Responsibility:

In order to assist DSTP in meeting its goal of providing graduate level training for
qualified Pakistani government officials in U.S. institutions of higher education, lEAP
instructors will carry out AED's lEAP program of instruction at USAID/s Center for
Intensive English Study in Islamabad. The Center's year-round program is intended to
raise the candidates' level of English proficiency as measured by the Test of English
as a Foreign language (TOEFl) and to prepare them for a successful U.S. academic
experience. The individual classroom instructor is the key to the success of the whole
program. She/he is far more than a source of knowledge about the English language.
She/he is a role model, a facilitator, a cultural resource, an academic and personal
counselor whose total involvement with students not only as a group but one-on-one
makes for the most challenging of teaching jobs.

Me ior Duties: Time Allotment

Provide i'lstruction in intensive English for academic purposes, 50%
includirg structure and written expression, listening comprehension
and notetaking skills, reading and vocabulary building, study and
research skills, and orientation to U. S. acaderr.ic cultLi~e. Instruction
is based upon a variety of ESL texts selected for use in different skill
areas and supplemented by teacher-made materials tailored for specific
student needs.

Develop weekly lesson plans based on AED's lEAP curriculum. 20%
Lesson plan specifies skill area performance objective(sl,
instructional materials to be used, description of specific
classroom activities, and evaluation planned. lesson plans
are submitted to the Coordinator with accompanying handouts and
approved by the Coordinator.

Carry out on-going student and program evaluation in the 10%
form of TOEFL testing, individual counseling of students,
periodic staff evaluations of student progress, and evaluation
of course materials and instructional approaches.

Participate in ongoing professional self development activities 15 %
such as teacher training workshops, team teaching, lesson plan
consultation with the Center coordinator and observations of
other instructors. Experienced teachers, as well as the
Coordinator and the ESL Specialist, provide on-the-job training
to new instructors by assisting them in lesson planning, by
explaining the use of the instructional materials, and
by team teaching.



Participate in program activities during each session that
foster community and support learning.

Position Elements:

5%

Supervision Received: Incumbent reports to the Coordinator of the Center for Intensive
Engli<;h Study, or, in her absence, to the English Language Training Specialist.

Exercise of Judgment: Must independently judge needs of individual students and be
able to select appropriate materials and instructional approaches to suit a variety of
different learning styles. In addition, must be sensitive to any cross-cultural problems
posed by students participating in an American-run academic institution (CIELS) staffed
by expatriates. Must be able to anticipate what is needed to assist students in making
a successful transition to a U.S. institution of higher education. Must be able to
organize long-term lesson planning so that instructional objectives and program goals
are met.

Authority: Incumbent has independent authority to carry out the instructional program
after the lesson plans and approaches have been approved by the CIELS Coordinator.

Contact: The instructor will be in regular and frequent contact with students, other
instructional staff, and Vvith the CIELS Coordinator.

Supervision Exercised: None

Time Required for Full Performance: For the average person filling this job, a minimum
of one year would be required to become proficient in carrying out the instructional
objectives in all skill al-eas using the lEAP instructional and evaluative materials. If a
person has less experience and training, more time will be required.

Travel: Regular travel is not required; however, an instructor may be called upon from
time to time to assist the English Language Training Specialist in the administration of
TOEFL tests, as time permits, outside of islamabad.

Oualification:

Education: Minimum Bachelor of Arts degree, preferably from a U.S. institution.
Master's degree in teaching English as a second or foreign language, English
linquistics, language ecucation, English (in that order) strongly preferred.

Work Experience: Minimum of one year full-time equivalent teaching English as a
second or foreign language to adults in a classroom setting. Must have experience
living and working outside the U. S.

Language Proficiency: Fluent and total command of English (preferably American),
written a'1d spoken. is mandatory. Fluency in a second language is highly desirable.



Knowledge: Should be familiar with a variety of lanG~ '''3ge teaching materials and
approaches including silent way, community language learning, ALM, TPR and
suggestopedia. Must understand the processes ot first and second language
acquisition. Must be familiar with objectives-based instruction and long-term planning.
Must be committed to his/her own self development.

Skills: Must have demonstrated ability to create and maintain a supportive classroom
atmosphere conducive to language learning. Must be we!1 organized. Must have
demonstrated ability to present information clearly and to facilitate problem solving
activities in groups of varying size. Must have good ability to take and give direction,
to ask questions, to be flexible and "to think on his/her feet". Must be proficient in
evaluating and adapting ELT materials and be able to effectively use classroom aids
(blackboard, cassette recorders, overhead projector, charts, VCR, etc).



CIELS
Substitution Policy

1. Instructors' Responsibilities

A. Meeting Emergency Substitution Needs

1. In readiness for an emergency absence, each instructor will prepare for each
skill area class s/he teaches, an emergency lesson packet. This will be
completely" off-the-shelf"; that is, a substitute can take the packet from the file
and deliver the lesson to the class without having to prepare handouts, find
texts, find tapes or machines, etc. As each lesson packet is used for a given
class, the instructor will replace it with another unused lesson packet for the
remainder of the session. Emergency lesson packets used in one session may
be re-used in subsequent sessions.

2. Instructors will call the CIELS Coordinator, or in her absence, the ELT
Manager, to arrange for a substitute. The earliest possible notification is best;
even the middle of the night is better than early AM.

3 In an emergency situation, it is most likely that the Coordinator will
substitute for the initial class, given the Coordinator's overall familiarity with
program and materials. For classes later in the day, the Coordinator will ask
other teachers on staff to help that day only.

4. CIELS teachers currently on staff will be asked to substitute in their
preparation period and will be paid for that time as they will then have to use
their evening hours for preparation.

8. Meeting Non-emergency Substitution Needs

1. Observe the leave policy (attached)

2. Let the CIELS Coordinator know as soon as possible when you anticipate
taking leave, even when the leave is fairly certain, if not yet definite. Early
warning system! When leave is certain, inform the Coordinator.

3. For your substitute, prepare in detail: the topics which must be covered in
the sequence (rather than day by day) you have designed, as it is difficult to
judge how long each topic/activity might take; the text references, and handout
titles tor each topic; a master copy (that is, ready to be xeroxed) of handouts
to accompany topics.

4. Close to your departure date, meet with your substitute(s) and the
Coordinator to review what is to be covered and materials xeroxed. Give your
substitute a class list, seating chart, attendance sheet and any other guides to
the class such as mid-term evaluations if these have been done.



C. Assignment of Scheduled Substitutes

Substitutes must be available for the entire period required.

Substitutes will be assigned by the Coordinator. in consultation with the ELT
Manager. in the following order of preference:

1. CIELS Coordinator. if not already teaching a class. and only to cover
one class.

2. Other CIELS staff on a seniority basis.

3. Former CIELS staff (a) who have taught that component and (b) who
have not taught that particular component.

4. Applicants who have been interviewed. have observed classes and
are being considered for positions.

5. TOEFL team members

6. ELT Manager

D. Remuneration for Substitutes

1. CIElS Coordinator and ElT Manager: no compensation for class time;
compensating time off, of one-half the allowable prep time per class. if the
press of daily business necessitated class preparation being done at night.

2. Regular CIELS instructors: Each instructor's hourly rate for class delivery.
Note: The regular instructor going on leave will record no hours for her leave
days nor will she record additional hours for preparing the class(es) on other
days. It is considered that anticipating the upcoming absence. the classroom
instructor will have fit all planning into her regular hours.

3. TOEFL team members and potential new staff:

a. For grammar or writing course (lesson plan, syllabus, sequence, text
references and master copies of handouts provided by instructor): 1.5
hours for class time and 1.5 hours careful review of topics, preparation
for delivery, correction and adjustments to suggested timetable.

b. For listening/speaking and reading courses (lesson plan, syllabus. text
references and master copies of handouts provided by instructor): 1.5
hours for class and 1 hour for preparation.



E. Cancellation of Substitutes

Scheduled substitutions will be cancelled with 24 hours' notice if the regular
instructor is able to meet her class. Unin cerrupted instruction is best for the
students.

F. Additional Responsibilities of Substitutes

Scheduled substitutes are expected to attend morning tea and lunchtime
teachers' meetings as do regular teachers. Scheduled subs are also expected
to attend teachers' meetings. These meetings are part of overall preparation
time for classes and are not additionally compensatEd for anyone.



CIELS Grammar Curriculum

OBJECTIVES

The grammar component of CIELS Intensive English for Academic Purposes curriculum has
four key objectives:

1. To refine and broaden the student's proficiency with the structures of English in order
to enhance his \'erbal and written skills.

2. To help the student master those grammatical structures commonly tested on the Test
of English as Foreign Language.

These are accomplished through two main methods:

by offering the student an alternative to the memorization of grammar rules
by encouraginghim to use his analytical faculty to explain the meaning conveyed in
grammatical structures~ in other words, to help the student use inductive reasoning to derive
the grammar rules himself; and

by providing the student with guided practice so that he can gain masters over
those structures which are critical to effective communication.

The CIELS Students

To enable new teachers to understand some of the attitudes they may encounter In the
classroom, the following background is provided.

All of our students have studied English as a subject at some time during their prior
educational experience. With few exceptions, the level of instruction in the government
schools our students come from has been quite modest. Many language teachers in these
schools have limited English skills themselves. Most textbooks present English as literature
rather than as a functional language. The teaching approach favors passive memorization
of grammar rules and translation of texts. Students are rarely asked to apply their
knowledge of English to practical, everyday life situations. Although our students speak,
read and write English and have a certain awareness of the "facts"of English structure, their
ability to apply this knowledge in a communicative way is limited and, as measured by the
TOEFL, below the level of the proficiency required for admission to a U.S. university at the
graduate level. Nor is it adequate for success in an academic program once admitted.
Therefore, our students are generally highly apT)reciative of our efforts to increase their
competence in English, and they work hard throughout the session.

Despite the generally positive attitude of the students, the teacher may encounter a certain
amount of student resistance to new ideas about ways of communicating in English. Some
of our students use English daily in their workplaces. For the most part, they are
communicating with other Pakistanis, many of whom are fluent in Pakistani English which



is at variance in many places with standard American English. They may feel quite
confident in their use of English. Therefore, it comes as a surprise to these students that
their way of expressing their ideas does not confirm to standard American English. Their
usual explanation, and basis for maintaining their style, is that they were taught British
English. Convincing them that the grammar of British and American English is the same
is quite a task. Rather than dwelling on their "errors" ub English usage, the teacher should
emphasize to the students their need to familiarize themselves wIth standard American
English in order to compete successfully on the TOEFL and in U.S. academia.

APPROACH

Keeping in mind the objectives of the course and the background of the students, the
successful instructor will:

ask herself, "What do I want the students to be able to do and how can I best
facilitate this learning?

minimize teacher talk and maximIze opportunities for the students to be actively
engaged in the learning process;

take advantage of pair work and small group work in the classroom;

vary the learning activities to accommodate different learning styles' and

ask herself continually, "What am I doing that the students could be doing instead"
and make changes accordingly.

TEACHING SUGGESTIONS

Try to arrange classroom activities in sequence as follows:

1. Introduce the structure: Jry to determine what the students already know by a)
designing an activity which will expose that by requiring them to use the structure' b)
administering a pretest; or c) asking them to determine the meaning conveyed by the use
of a c~rta1n structure in Qillpre S~nlenCe.g, (or a. paragra.phJ_

2. Provide guided practice: Use'the exercises provided in the core text in class and for
homework; excerpt similar exercises for class and home study from the variety of
supplementary materials available at CIELS' prepare sentence for combining; scrambled
sentences; use student errors from papers as base for correction with appropriate structure.
(Note: Refrain from using articles from local newspapers as a basis for error correction
activities as this might be viewed as criticism).

3. Give them opportunities to recognize the structure. Look for examples and analyze
meamng.



4. Application: Design a real task that requires use of the structure; for example, have
them write a "Dear Abby" letter (modals), write and deliver a commercial (comparatives and
superlatives), report on CIELS news (indirect speech, passive), and so on.

5. Evaluate: Evaluation is ongoing as you observe students' learning process in steps 1-4.
In addition, an occasional quiz (not more than bi-weekly) to check the students' ability to
apply the rules in a meaningful context is helpful as in checking homework orally. (The
instructor will point out to students what they_ need to review in the core text to re-learn
grammatical points but will not re-teach. The students carry the responsibility for learning).

6. Re-cycle and review: Incorporate one or more structures already studied in each new
cycle of activities.

HOMEWORK

Additional practice at home is a good way to reinforce individual learning. The core text,
Understanding and Using American English, its companion workbooks and the Teacher's
Guide have a number of exercises that demand more than filling in the blanks. About 30-45
ffiLlutes per night of grammar homework is a good guide. The Workbook has the answers
to the self-study exercises in the back, making it possible for students to check their own
answers. Answers to the guided study exercises are in the Teacher' Guide and can be put
on the board for 55 to check or xeroxed and distributed for in-class checking. Alternatively,
students may compare answers and correct in small groups, bringing only problems to the
teacher's attention.

PRACTICE TOEFL tests

CIELS students are extremely anxious about "clearing," as they say, the TOEFL and they
will demand frequent (practice TOEFL tests). CIELS policy regarding providing TOEFL
test practice for students is as follows:

1. No practice TOEFL tests, ~~ are used until one week before the mid-term.

2. From that point onwards, students may borrow the black and the white Barron;s for
home use. The instructor does not deal with the correction in class; answers are provided
and students study on their own. (?)

3. From mid-term onwards, instructors provide one actual practice grammar test per week
to students for completion at home. Students must be encouraged to keep to the time limit.

4. Instructors are referred to "TOEFL 11aterials and How to Use Them" for which tests to
use for the regular class and which for the returning.

*>i<*Note: TOEFL-~ practice exercises for skill-building may be used by all instructors
for exercises targeted at a particular structure.



CIELS Grammar Syllabus
Session XXVI

July 8-September 19, 1991

Set forth below is the recommended timetable for grammatical structures in the curriculum
and the chapter in Understanding and Using English Grammar where the points are
addressed. Though there may be some slight variation session-by-session due to holiday
periods altering the number of class days in a given week, every effort should be made to
adhere to the schedule in order to cover all the materials in the limited time available.

WEEK

1

2

DATES

7/8-11

7/14-18

TOPIC

Sentence Patterns
Parts of Speech
Present tense
Present continuous
Present perfect

Past tense
Past continuous
Past perfect

CHAPTER

Appendix lA
Appendix 1A

1
1
1

1
1
1

3 7121-25 Future tense 1

Future perfect 1
Comparatives Azar, 15t edition, 13
Superlatives Azar, 1st edition, 13

4 7/28-811 Adverbial clauses
time 8

concession/opposition 9-2, 9-3
purpose 8-11

result 8-10,9
cause and effect 8-6, 8-7
condition 9-4, 9-5

5 8/4-8 Singular/plural nouns 5
Count/non count nouns
with articles and de-
terminers 5, Appendix D-1,2

Subject/Verb Agreement
Indefinites 5

6 8/11-15 Gerunds and infinitives 4

f'v1id-term TOEFL



WEEK

7

8

9

10

1 1

D...\TES

8/18-22

8//.5-29

911-5

9/8-12

9/15-19

TOPIC

Modal auxiliaries

Adjective clauses
Participials

Noun Clauses
Indirect Speech

Conditionals

Parallel construction
Review

Exit TOEFL

.c.::HAPTER

2

6

7

10

8



Returning Grammar

OBJECTiVES

The objectives of the returning grammar class are the same as those of the regular CIELS
grammar class (attached!.

STUDENT PROFILE

Students in the returning class are those who, in any previous CIELS session, did not
obtain the TOEFL score required for their proposed training program ( 530 for M.S./550 for
PhD). They did, however, make appropriate progress (at least 3 points per week gain) and
show sufficient motivation and potential to receive the recommendations of their
instructors to be invited for a second session. They may be taking the second session
sequentially, or there may be a gap of several months between their two enrollments at
CIELS.

APPROACH

Though the techniques for teaching grammar are much the same as for the regular
grammar class, there is some d~fference in approach for the continuing class. Instructors
are encouraged to administer a diagnostic test at the beginning of the session. The test
should cover all the grammar points taught in the first session. ( A sample test is
anachedL From the results of this test, instructors will determine the needs of the class as
a v\fhole and those of ind:viduai students. A chart (sample attached) of each student's
areas of error/needs shol,;!d be prepared for each student. Teachers will retain a copy as
well. Teachers and studer.ts will ensure that they re-Iearn these structural points through
class teaching, exercise \Nork and self-study. Periodic mini-tests, targeted at points the
majority needed to re-Iearn, should be given and students should chart their progress in
mastering those points on their charts.

Smce these students have used Understanding and Using English Grammar previously, it is
incumbent upon the teacher to furnish exercises from other supplementary materials (see
Inventory for materials reserved for continuing class). These students may be expected to
do more actual writing, such as sentence combining for clause work) in class with the
structures under review.

From the second week of the session, students may be given one practice TOEFL grammar
test per week for home"l/ork. It should be corrected in class with students supplying
answers. The instructor will not re-teach, but will inform students where each point is
found in Azar for their individual review.



MATERIALS

Azar remains the core grammar text for the continuing class as students find this easiest
to follow. Supplementary exercises will be taken from the several grammar books in the
CIELS book inventory, particularly Modern English, Parts I and II by Marcella Frank and
Testing Your Grammar.

TOEFL practice activities for in-class and homework (3-5 exercises per evening) are taken
from The Best TOEFL and The Best TOEFl, revised.



CIELS Reading Curriculum

OBJECTIVES

The objectives of the reading component of CIELS' Intensive English for Academic
Purposes curriculum are:

1. To help the student acquire a wider vocabulary by developing vocabulary building
techniques such as the meanings and uses of common prefixes, roots and affixes, facility
with the various grammatical forms of the same word and with word families.

2. To give the student practice in reading authentic academic materials similar to those
he is likely to encounter in a graduate training program in the United States.

3. To provide practice with a variety of reading strategies which will enable the learner to
approach written passages of any length in a more skillful, systematic manner. Such
strategies include:

a. Skimming for general content

b. Scanning for specific information

c. Recognizing main ideas of entire articles and single paragraphs

d. Recognizing supporting points: examples, facts, details, statistics,
anecdotes, etc., and how those contribute to the main idea

8. Recognizing restatements, paraphrasing, pronoun and other
references and other decoding clues.

f. Drawing logical inferences

g. Making predictIOns and

h. Guessing meaning from context.



4. To provide opportunities for the students to practice the types of reading
comprehension exercises which appear on the TOEFL.

5. To acquaint the student with how to use an English only dictionary.

6. To help the student increase his reading rate by:

a. helping him eliminate unproductive reading habits such as sub
vocalizing, word-by-word reading and finger reading and

b. practicing speed reading exercises.

7. To encourage reading for pleasure.



Reading

Suggested Materials and Class Activities

To achieve CIELS' reading objectives in the three areas of vocabulary building, reading
strategies skill-building and global reading comprehension of academic and other
discourse, the following activities and materials are recommended for use.

VOCABULARY BUILDING

20 minutes per day

Keen, Developing Reading Skills

. Getting a Fix on Vocabulary

1. Daily lesson (one or more units. depending on time) from Developing Reading Skills
and/or Getting a Fix on Vocabulary. Keep in mind CIELS overall philosophy of integration
of skills and cross-skill reinforcement. In reading, this would mean, for example, teaching
the inflectional endings for past and past perfect tenses during the week(s) of tense review
in grammar.

2. Teach word forms even if the text lesson does not. Once a word and its meaning are
established in students' minds. it is an easy step for them to add the other forms.
r'l,oreover, doing so repeatedly eventually results in their doing unconsciously with neV'!
words they meet outside of class.

3. Related to the above, teach word families when they suggest themselves strongly. An
example of this would be: word! major
;7:eld of study/discipline/focus/ area of concentration. Do not reach for these, or require
memorization, just offer them.

4. Apply the above techniques to the reading comprehension pieces as they are dealt with
in the class. To do this, as part of your preparation, highlight those words which have
roots or affixes already studied and variety in word forms.

5. Teach the students how to use a standard English dictionary, particularly to identify
....:hich of several meanings is appropriate for the context with which they are dealing in the
reading selection. Bring a few dictionaries to class daily so that when word meaning
cannot be gleaned from context, a couple of students can be responsible for looking them
up in the dictionary.



SK.iLl-BUILDING EXERCISES

20-30 minutes per class

20-30 minutes per day

1. Students will work on acquiring various reading strategies (finding main ideas,
identifying support, making inferences, making predictions, etc.) through daily work on
these as led by the instructor in the daily content reading and in specific activities from

Badouin, Reader's Choice

Yorkey, Study Skills

Stanley, Building Skills for the TOEFL

* * Levine, Clues to Meaning (new acquisition, focuses on grammatical and
organizational markers; rather easy seiections make it easy to get the teaching
point. strategy across)

Harris, Reading Improvement Exercises

and from new acquisitions of TOEFL prep books.

Ti,e strategies should be taught from the global to the particular; put simply, that is focus
on main idea and support before making inferences. At the same time, do not ignore
obvious opportunities to point out/ask for examples of restatement or pronoun reference
e\ en if something more basic is the focus of the target exercise.

TOEFL PRACTICE

T:JEFL !.Y.Q§. practice exercises of a skill-building nature, that is targeted at a particular
strategy such as making inferences should be used throughout the session. Once a week,
beginning the week before mid-term, an actual practice TOEFL reading exam will be
"taken" at home and corrected the next day in class. In correction, the teacher should
8;;::it from the class WHY a certain answer IS correct, that is, what was there surrounding
it somehow in the text that pointed to this answer. It is only in this way that the test can
be useful to the students in terms of building their strategies and having those reinforced.
C 2Jing this will also increase their confidence as readers, which in turn w;il encourage them
to take more risks, to guess from context more, to trust their predictions and inferences,
e:c. In short, it will develop them as readers.



CONTENT READING/READING FOR COMPREHENSION

30-50- minutes per class

Improving overall reading comprehension is the goal of the readinJ class. Strategies
learned discretely must be applied to connected discourse of the type students will face in
their graduate programs. There is a wealth of reading materials on the CIELS inventory
from which to select reading comprehension texts for your class. Teachers should vary
the types of reading pieces selected between those of a general nature and those of a
more academic or sub-technical nature. Texts with interesting selections of a general, or
U.S. society-based nature, which have been successfully used by many CIELS instructors
are

Badouin, Reader's Choice

Markstein, Developing Reading Skills and
Expanding Reading Skills.

Note: The 1990 second edition of Expanding Reading Skills is reserved for the continuing
class.

A second point to keep in mind is selecting reading pieces organized according to the
rhetorical pattern of the week. (See attachment for those of a general nature). This
should be coordinated with the writing teacher as the content from the readings of the
week may well be used as the basis for writing. The decision about the reading selection
remains with the reading instructor.

Readings of an academic nature should be taken from some of our new acquisitions

Hillman, Reading at the University. See the Table of Contents for pieces
organized according to specific patterns. For example. there are selections using narration,
chronology, classification. and cause and effect. The text is also useful for strategy
practice.

Lynch, Reading for Academic Success

The selections here are not organized or identified according to rhetorical pattern.
However, teachers can read the pieces and identify the organization and make a judgment
about where it would fit in the session. For example. Chapter 2 in Unit 1 (History:
Immigration) is chronological and would be useful in the first 2-3 weeks of the session.
Unit 3, Chapter 9 (Cycles and Diversity: The VVorkings of the Earth) reflects the process
pattern.

Richard-Amato, Reading in the Content Areas .

•• "'Note: Do not use the selections indicated on the attached sheet for the reasons given.



Reading

Suggested Materials and Class Activities

To achieve CIELS' reading objectives in the three areas of
vocabulary building, -reading strategies skill-building and
global reading comprehension of academic and o~her discourse, the
following activities and materials are recommended for use.

VOCABULARY BUILDING

20 minutes per day

Keen, Developing Reading Skills

f Getting a Fix on Vocabulary

1. Daily lesson (one or more units, depending on time) from
Developing Reading Skills and/or Getting a Fix on Vocabulary.
Keep in mind CIELS overall philosophy of integration of skills
and cross-skill reinforcement. In reading, this would mean, for
example, teaching the inflectional endings for past and past
perfect tenses during the week(s) of tense review in grammar.

2. Teach word forms even if the text lesson does not. Once a
word and its meaning are established in students' minds, it 1S an
easy step for them to add the other forms. Moreover, doing so
repeatedly eventually results in their doing unconsciously with
new words they meet outside of class.

3. Related to the above, teach word families when they suggest
themselves strongly. An example of this would be: word/ major
/field of study/discipline/focus/ area of concentration. Do not
reach for these, or require memorization, just offer them.

4. Apply the above techniques to the reading comprehension
pieces as they are dealt with in the class. To do this, as part
of your preparation, highlight those words which have roots or
affixes already studied and variety in word forms.

5. Teach the students how to use a standard English dictionary,
particularly to identify which of several meanings is appropriate
for the context with which they are dealing in the reading
selection. Bring a few dictionaries to class dai~ so that when
word meaning cannot be gleaned from context, a couple of students
can be responsible for looking them up in the dictionary.



SKILL-BUILDING EXERCISES

20-30 minutes per class

20-30 minutes per day

1. Students will work on acquiring various reading strategies
(finding main ideas, identifying support, making inferences,
making predictions, etc.) through daily work on these as led by
the instructor in the daily content reading and in specific
activities from

Badouin, Reader's Choice

Yorkey, study Skills

Stanley, Building Skills for the TOEFL

** Levine, Clues to Meaning (new acquisition, focuses on
grammatical and organizational markers; rather easy
selections make it easy to get the teaching point/strategy
across)

Harris, Reading Improvement Exercises

and from new acquisitions of TOEFL prep books.

The strategies should be taught from the global to the
particular; put simply, that is focus on main idea and support
before making inferences. At the same time, do not ignore obvious
opportunities to point out/ask for examples of restatement or
pronoun reference even if something more basic is the focus of
the target exercise.

TOEFL PRACTICE

TOEFL tyQg practice exercises of a skill-building nature, that is
targeted at a partiCUlar strategy such as makLng inferences
should be used throughout the session. Once a week, beginning
the week before mid-term, an actual practice TOEFL reading exam
will be "taken" at home and corrected the next day in class. In
correction. the teacher should elicit from the class WHY a
certain an~wer is correct, that is, what was there surrounding it
somewhow in the text that pointed to this answer. It is only in
this way that the test can be useful to the students in ter~s of
building their strategies and having those reinforced. Doing
this will also increase their confidence as readers, which in
turn will encourage them to take more risks, to guess from
context more, to trust their predictions and inferences, etc. In



short, it will develop them as readers.

CONTENT READING/READING FOR COMPREHENSION

30-50- minutes per class

Improving overall reading comprehension is the goal of the
reading class. strategies learned discretely must be applied to
connected discourse of the type students will face in their
graduate programs. There is a wealth of reading materials on the
CIELS inventory from which to select reading comprehension texts
for your class. Teachers should vary the types of reading pieces
selected between those of a general nature and those of a more
academic or sub-technical nature. Texts with interestiing
selections of a general, or U.s. society-based nature, which have
been successfully used by many CIELS instructors are

Badouin, Reader's Choice

Markstein, Developing Reading Skills and
Expanding Reading Skills.

Note: The 1990 second edition of Expanding Reading Skills 15
reserved for the continuing class.

A second point to keep in mind is selecting reading pieces
organized according to the rhetorical pattern of the week. (See
attachment for those of a general nature). This should be
coordinated with the writing teacher as the content from the
readings of the week may well be used as the basis for writing.
The decision about the reading selection remains with the reading
instructor.

Readings of an academic nature should be taken from some of our
new acquisitions

Hillman, Reading at the University. See the Table of
Contents for pieces organized according to specific

patterns. For example, there are selections using narration,
chronology, classification, and cause and effect. The text is
also useful for strategy practice.

Lynch, Reading for Academic Success

The selections here are not organized or identified according to
rhetorical pattern. However, teachers can read the pieces and
identify the organization and make a jUdgment about where it



would fit in the session. For example, Chapter 2 in Unit 1
(History: Immigration) is chronological and would be useful in
the first 2-3 weeks of the session. Unit 3, Chapter 9 (Cycles
and Diversity: The Workings of the Earth) reflects the process
pattern.

Richard-Amato, Reading in the Content Areas.

***Note: Do not use the selections indicated on the attached
sheet for the reasons given.



Readings NOT Recommended for Use witr CIELS Classes:

1. HIs There a Safe Way to Drink?" from Markstein and lIirasawa, p.
135. Reason: Article may be misinterpreted as encouragement to
drink. Note the lines: "Nonetheless, I believe firmly that
alcohol can do more good than harm. For there is a safe way to

drink."

2. The Stork Has a Busier Time," from Readers' Choice, 2nd edition,
p. 156. Reference to illegitimate births may lead to hasty
generalizations regarding Western morals.

3. "The Lott~ry," from Readers' Choice, 1st and 2nd editions.
Reason: Presents students with prcblem of inference (i.e. what
kind of lottery was it? What happened to Mrs. ) Students may
develop wrong conclusions, and even if able to draw right
inference, may generalize that this is a typical activity in the
West.

4. "The Chaser," from Reader's Choice, 1st and 2nd editions.
Meaning of the story depends on students' understanding of the
term "chaser", as in alcohol. The story even if understood may
also cause a generalization regarding violence.



DRAFT
Listening/Speaking Syllabus

Major Objectives:

1. To 1cquaint students with the format of the listening comprehension section of the
TOEFL and to provide practice in resronding to each type of listening activity it tests: Similar
sentences, short conversations and mini-talks.

2. To develop students' ability to take lecture notes in their graduate programs in the United
States.

3. To increase global and precise listening comprehension through recognition of:

words and phrases signalling specific relationships (cause and effect,
chronology, degree of importance, etc.)

contextual clues (tone of voice; irony, etc.) and

indicators of formal vs.informal language

3. To acquaint students with, and provide practice in, using the American English mode for
various language functions such as seeking clarification, apologizing, expressing sympathy,
and so on.

4. To prepare students to participate In seminar type discussions such as they will be
required to in their training programs. To provide practice, through taped materials and
discussion topics, in generating ideas, evaluating information, summarizing, making critical
judgements and in learning the American system of requesting information/clarification,
disagreeing, interrupting, offering opinions, apologizing, etc.

5. To help students correct any pronunciation errors which interfere with effective
communication.

6. To help students become attuned to American accents by way of taped materials and
exposure to native English speakers.

7. to reinforce knowledge of American values and behavior as these appear in the class
materials.



Listening ISpeaking Materials
and Approach

l. REGULAR C1ELS

A. General listening skill-building:

Stanley, Building Skills for the TOEFL
Other TOEFL-oriented listening practices
(see "TOEFL Materials and How to Use")

Tansey, Understanding Conversations

Lougheed, Listening Between the Lines

(Note: Understanding Conversations may be used initially but is not sufficiently challenging
for CIELS),

B. Listening for note-taking practice:

Morley, Improving Aural Comprehension

(use throughout session; choose exercises which match grammar focus of the week
whenever possible; do listening activities in each chapter only; focus on numbers,
statistics, sub-technical topics; omit time, U.S. map, compass points, Roman
numerals).

James,

Rost,

Lim,

Dunkel,

English on CanIQus

Listening Contours

Noteworthy

Intermediate Listening Comprehension

(Select those which reiate to rhetorical pattern of the week and only play tape
once for working and once for checking).

* Kisslinger, Listening Focus

This appears to be the most challenging of this group so reserve use until after
mid-term and begin from the first chapter,



C. Speaking materials

Meloni, et a!., Say the Right Thing

Jones, et a!., Functions of American English

II. CONTINUING CLASS:

A. General listening skill-building

Lougheed, Listening Between the Lines

B. Listening for note-taking

Dunkel, Advanced Listening Comprehension

Morley, Improving Aural Comprehension

Use last 3 lessons from each lesson and the tests
from each unit

Mason, Understanding Academic Lectures

Rogulski,

ALA,

Academic Mini-Lectures

Lectures for Listening Comprehension

C. Speaking materials

Rooks,

III. GENERAL APPROACH

Non-Stop Discussion Workbook

Academically Speaking

CIELS recognizes that listening and speaking occur in tandem; however, for reasons
of scheduling we have dIvided primary responsibility for each function among two teachers
as follows.

A. Listening For the regular CIELS classes, when the class is split between two
instructors, Teacher 1 will deal with general listening practice (statements, conversations, etc)
and Teacher 2 will deal exclusively with notetaking. Each will use the materials indicated for
the skill-building activities as listed above. Teacher 1 will also cover the speaking materials
of the course though Teacher 2 will certainly observe and respond to the needs of her
students as they arise.



In order for students' learning to be maximized through listening to tapes and taking
notes, instructors are advised to 1) select topics/lectures which "match" the rhetorical focus
of the week or one which has already been taught insofar as possible; 2) preview every tap,e
used and make notes of all the clues to meaning: as indicated by topic sentence; listing
signals and other discourse markers; time phrases; words suggesting restatement by the
speaker, etc. and 3) emphasize these as the lecture is reviewed with the students so that
learn that it is t these clues which help them derive meaning from the content.

NOTE: By the end of the course" CIELS students should be able to take notes on a
twenty minute acade;nic lecture and an1swer comprehension questions on the main points,
supporting points and conclusions with '75% accuracy.

B. Speaking CIELS students typit;:ally demonstrate ease and fluency, albeit not error
free, in speaking English; this ease grov'ls naturally throughout the session as they speak
English with us six hours a day. Therefo(e, the focus in the regular listening/speaking class
is on building the listening skill. However, so that students will be at ease in social and
academic situations in the United States, tlley will practice the functions of American English,
that is, how to: introduce, apologize, offer opinions, etc.

The speaking focus in the continuing listening/speaking class is on those
actIVitIes which students will encounter in their academic pursuits in the United States:
making presentations of various lengths; interpreting graph materials aloud; participating in
panel discussions and seminars, etc.



October 5, 1991

To: CIELS Faculty

From: P. Johnson

Re: Modifications to Listening/Speaking Curriculum for Session XXVII

As has recently been discussed, the rate of improvement in listening comprehension as
measured by the TOEFL has fallen to an all-time low. Our discussion of ways to address this
is summarized below with our decisions on how to handle this component in the next session.
At mid-term, we'll look at the results of gauge the effectiveness of our efforts.

First, notetaking will remain in the curriculum, assigned to Teacher 2. The main change is
that both Teacher 1 and Teacher 2 will do TOEFL type practice for a set period of time each
day rather than this only being done by Teacher 1 as last session.

I. Division of Hours

The 75-hour course (10 weeks x 5d x 1.5h) is divided among the various listening/speaking
activities as follows:

A. TOEFL practice tests - 1pr wk = 1 x 1.5 = 15 hours

B. TOEFL-type practice activities:

T1 45 minutes per class .5x2x10 = 10 hours

T2 30 minutes per class .3 x 2 x 10 = 6 hrs.

C. Notetaking

T2 60 min per class 1x2x10 = 20 hrs.

D. Functions

Tl 45 min per class .5 x 10 = 5 hrs.

D. Review of culture readings

T1 15 min per week 1/6 x 10 == 1 2/3 hrs.

E. Culture Sessions and Special Activities 12 hours

F. Other LIS Activities

T1 45 min per week .5 x 10 = 5 hrs.



II. Notes on Texts and Activities

A. Practice TOEFL test: one per week, on Tuesday. This will be handled by Teacher 1
one week and by Teacher 2 the Reminder: It is in the review/correction of the listening
that teaching can take place. Force listeners to tell you and their classmates what
clues to understanding they employed.

It is useful to play the entire tape a second time and elicit from them how they grasped
the meaning, even for those which were not a problem for most people. In this way, they
focus on what clues ( recognition of transition words, recognition of grammatical clues) not
hearing small words like "not" or preposition, etc.) they are either already employing or weak
on. Knowing this about their listening skill may help them to overcome their own weaknesses
and/or be confident in using their strengths.

Note: We will also provide one tape/test papers for home use from black Barron's. Tape
will be given to class rep and checked out from him. He will be responsible for returning it
when everyone has used it. This will also encourage study groupings to do the test together.

Note: In addition, P. Johnson will do one test per week afterhours from NTSC and
Nelson; that is, Part A and B one day, including review and Part C the other day, including
review.

B. It has been observed that the character of the class in large part dictates selection of
materials for use; that is, what is easy for one, is difficult or just right for another.
Accordingly, teachers are encouraged to select notetaking materials form the following list
which is expressed in order of increasing diffj~ulty. Keep "measuring" the ability of the class
so that you can be certain you are challenging them sufficiently but not too much.

Improving Aural Comprehension: Use last 2-3 lessons from each unit; use puzzles. Focus
on numbers, dates, etc as before.

Listening Contours: select units which match rhetorical pattern of the week or ones that
have been or will be taught. (See MQ handout from Session XXVI).

Intermediate Listening Comprehension

Listening Focus: Again, use rhetorical patterns being handled elsewhere in the curriculum.
Try starting in the middle of the text, if too difficult for class, back up.

Noteworthy Note that these subjects relate to cultural and adjustment aspects of student
life in the United States.

Advanced Listening Comprehension

4. The following are reserved for notetaking in the continuing listening class:

new ALA



Mini-Academic Lectures

Understanding Academic Lectures

3. For TOEFL practice, the following are recommended for use by Teacher 1 (non-notetaking)

Understanding Conversations

English on Campus

B5FT (be sure to do the mini-lectures)

Teacher 2 will use the following for TOEFL practice in her class:

(white) Barrons'

5. TOEFL practice tests for use with the regular class as teaching materials are:

Prentice Hall TOEFL Prep yellow

Cliff's

AReo Test Book

ARCO Top Scores

Longman's

6. TOEFL practice materials reserved for the continuing class are:
Small hlue Prentice Hall

Best of TOEFL

2 tests from B5FT

7. TOEFL practice listening test which may be tak.en home is:

black Barron's

8. TOEFL practice materials which will be done afterhours once a week are: NTSC and
Nelson, Practice Test for the TOEFL

g. Books for functions are: Say the Right Thing and
and Functions of American English

,t'



10. An Idiom book is available, lesson by lesson for use by Teacher 1 or Teacher 2 as a short
activity in class.

11. Other Activities are selected at the discretion of the instructor for her particular class.
Among these might be activities from:

l-istening Between the Lines

Listening Tasks

Great Ideas;

The Whole Story

20th Century News

Face the Issues

Consider the Issues (returning)

Telephone Talk

Speaking Naturally

Tune in Tonight (returning)

Headlines (returning)

Listening In/Speaking Out intermediate

Listening In/Speaking Out advanced (returning)

songs, speeches



WRITING CLASS SYLLABUS (DRAFT)

GOAL: Students can organize facts and their opinions and write
effectively in the rhetorical patterns most commonly suggested by
assignments in a U.S. university.

OBJECTIVES:

1. to provide opportunities for students to write in
dialogue journals on a variety of meaningful topics where
personal feelings, opinions and conclusions and fluency
rather than writing mechanics is emphasized;

2. to help students identify and practice the steps involved
in selecting a topic for written exploration, i.e.
generating ideas through brainstorming, grouping ideas by
clustering, and selecting a particular aspect of a topic
by the process of narrowing the focus.

3. a) to acquaint students with the structural elements
(topic sentence, supporting sentences) and properties
(unity, co-herence, sequence) of a well-written
paragraph, the basic organizational unit of English
composition;

b) to have students practice writing paragraphs on a
variety of topics;

4. to acquaint students with and to provide practice in the
variety of organizational patterns through which ideas
can be explored in writing, i.e., narration, definition,
classification, process, cause/effect,
comparison/contrast, chronology, argumentation, etc.

5. to guide students in expanding paragraphs to 3-5
paragraph essays, identify the elements of an essay, i.e
an inviting introductory paragraph with a clear thesis
statement, suff iciently detailed developmental paragraphs
and, an effective concluding paragraph;

6. to help the students plan and write at least three
essays;

Teachers will have to emphasize the planning stage, i.e.
developing a good outline. Students tend to minimize the
importance of this aspect of essay writing. Hence their
written ideas tend to be disorganized and inSUfficiently
supported.

7. to teach students to edit their own compositions as well
as those of their classmates;

Teaching students the principles of peer editing is very
important. If done with the appropriate attitude, i.e.



the desire to offer constructive criticism, peer editing
can help develop students analytical thinking and can
help them consolidate the principles of effective writing
which they have been taught.

8. to provide students opportunities to practice timed (30
minute) TOEFL type writing tasks;

9. to develop students' awareness of writing errors on the
sentence level; i.e. helping them recognize run-on
sentences, sentence fragments, misplaced modifiers,
dangling modifiers, errors in punctuation, etc.

10. (if time permits) to practice the appropriate form for
writing business letters (letters of inquiry, complaint,
etc. and an all-purpose resume.



writing Syllabus

General Course Outline

Week * Pattern Process steps

1 Narrative

•

(3 days)

2
(5 days)

3
(3days)

Narrative

Process

Review course objectives
" CIELS Writing Class"
written introductions, writing samples
"Writer's inventory"
Journal entries
"Guidelines for Paragraph Writing"
"Correction Symbols"
Paragraph form

"The writing Process"
"How to go about Brainstorming"
"Clustering"
"Reading and analyzir.g clusters"

#1 Writing a Narrative
"Discovery Drafts"

Limiting a topic
Topic sentences - recognizing,
analyzing, writing, identifying
errors in

Paragraph writing - unity, types of
support

#2 Writing a Process

4

(5days)

Enumeration/
Classification

Support - "The Need for Support"
"Types of Support"
"Supporting a Topic Sentence"
"Supporting your main idea with examples"
"Supporting your main idea with facts"
"Identifying support"
Sequence, coherence

# 3 Writing: Enumeration/classification
Peer Editing

5 comparison/
Contrast

"What is an Essay?"
Structure of 3, 5 paragraph essay

(5 days) Thesis statement
Introduction
Conclusion
Outlining exercises

#4 Writing: comparison



6 Comparison/
(3days)

7 Argument
(5days)

8 Cause/Effect
(5 days)

9
(4days)

10 ** Graphs
(3days)

outlining continued
#5 Writing: comparison/contrast

Cliff's TOEFL Practice
#6 writing: Argument

#7 Writing: Cause and Effect

Application for Training
Peer editing

Cliff's TOEFL practice
Writing a letter of inquiry

* Note: All information for the teaching of the structures and
pat terns is in the recommended texts. The process steps are
available in handout form (for photocopying). These should be
supplemented by materials and exercises from the core texts also.

** No written essay is required for graphs. However, 55 should be
required to write paragraphs in response to questions based on the
graphs.



WRITING

Core Texts

A Guide to the Whole writing Process by Blum, et ale
Paragraph Development by Martin Arnaudet
Refining Composition Skills by Mary K. Puetten
A writer's Workbook by Trudy Smoke
*Writing Academic English by Oshima and Hogue
*Academic Writing Workshop II by Benesch, et ale

(?) Supplementary Texts

Exploring Academic Discourse by Kaplan and Shaw
Put it in writing by David Blot
Techniques for writing:Composition by Milton Wohl
Writing as a Thinking Process by Mary Lawrence
writing Workshop by Pagurek
*Focus on Composition by Ann Raimes
*Process and Pattern by Cobb

continuing writing

Core Texts

Research Matters by Hamp-Lyons and Courter
writing a Research Paper by Menasche

r\ Supplementary Texts

English for Academic Uses by Adams and Dwyer
Techniques for Writing:Composition by Milton Wohl



Reference List for Writing Topics

Paragraph Definition PO pp. 1-3
AWW pp. 14-15
RCS pp. 3-7

Topic vs. topic sentence PO pp. 3-8, 13-20
RCS pp. 7-14,100-102
TWC pp. 9-13

Paragraph, Unity, Sequence, Transition PO pp. 9-13
TWC PP. 4-7
RCS pp. 17-23.104-106,111-116

Supporting Topic Sentences PO pp. 21-38
ReS pp. 14-16

Types of Paragraphs

Enumeration

Process

Chronological

Cause/Effect

Com parison/Contrast

Definition

Paragraph Development

Expanding a Paragraph

The Essay

Tnesis Statement

The Introduction

Development Paragraph

The Conclusion

Outlining

Vlays of Organizing Essays

PO pp. 39-61

PO pp. 62-86

PO pp.86-100

PO pp.101-124

PO pp.125-163

PO 164-178

TWC pp. 13-14

PO pp. 179-189

RCS p. 139
TWC pp. 105-110

RCS pp. 140-142

RCS pp. 142-145

RCS pp. 145-151

Res pp. 151-154

RCS pp. 154-157
S5 pp. 81-92

RRESL \TV pp. 163-170, 183-188



Comparison/Contrast

Process Analysis
Cause/Effect

Argumentative

Example

Classification

RCS 190-220
TWC pp. 114-119
RCS pp. 250-279
ReS 280-317
TWC 119-120

Res pp. 319-853

Res pp. 158-189

RCS pp. 221-249

The abbreviated source materials refer to the following texts:

PD Paragraph Development by Arnaudet and Barrett

Res Refining Composition Skills by Smalley and Ruetten

T\VC Techniques for Writing:Composition by Wahl

RRESLW Rhetorical Reader for ESL

A\VW A writer's Workpook by Smoke

* Writers by Raphael and Newmar,



DAILY JOURNAL ENTRIES
Students should write daily in their journals for 10-15 minutes at the beginning of each class.
For the first 6-7 days of class, students should be encouraged to write whatever comes into
their mind from one of the topics below, or another of your choosing which is equally neutral
in nature. Being with narrative is the easiest for students. After the first 2 weeks, the topics
should not only be personal Of reflective in nature but should also suggest development by the
rhetorical pattern for that week or one that has previously been taught. For example, when
Comparison/Contrast is the subject of the week, the journal entries for the week might be:
Compare yourself With your father. Contrast Islamabad with your hometown. Compare the
ClELS method of teaching with the Pakistani style of teaching. Below is a list of suggested
daily journal topics.

My Favorite Bazaar
Fridays
Inside a Mosque/Church
A Present/Gift I Received
The life of a Student
Someone I Miss
My Favorite Sibling
Describe Your Dream House
A 'VVedding ! Attended
What is your favorite holiday? why?
What was the most difficult decision you ever had to make?
What is your most valuable possession?
What are your most afraid of?
Who in history would you like to meet with?
Who are your afraid of?
What do you think you will be doing ten years from now?
Which person has had the most influence on your life?
What is your strongest qual:ty?
What is something you hate?
At what historical event would you like to have present?
\.l\Jhat are the differences between the role of the Pakistani mother and father'
What experience has been a turning point in your life?
Should Pakistan build a bomb'
How will your life be different from that of your presents?
If you could change anything about yourself, what would you change?
What would you argue is the greatest challenge facing Pakistan today?
Compare Prime Minister Nawaz Sharif with President Ishaq Khan

Other topics that would develop the formation of the topic sentence would be to have
students complete the following unfinished sentences.

I have always wanted to know ...
The one thing t like best about traveling is ...
When I get/got married
For me, the main purpose of marriage is ...



TOEFL Curriculum
TOEFL MATERIALS
AND HOW TO USE

Author!
Publisher Title Contents Use

ARea TOEFL Grammar Wkbk Practice on specific in class/HW an
pts. points are being

studied on
syllabus

quizzers an points class/HW
explanatory answers
with

ARCO Super Course TOEFL thorough intra to T Study,
(awaiting tape for l) understandiilg TOEFL distill and

inform Ss

diagnostic test class

4 practice tests class

with explanations reviewIcheck
for answers to problems in
URIS sections class

Newbury Newbury House practice on in class/HW as
TOEFL Prep Kit particular points are being
includes: Preparation grammar points covered on syllabus
for Test of Written
English

3 practice tests HW. but must be
without explanations corrected a group
for answers in class (Hint!

only review those
which several Ss
have wrong.
Otherwise, identify
5s to explain at home

NTSC Preparation Kit practice on particular in class/HW
for the TOEFL question types &

specific grammar points
in LIS/VIR

3 practice tests; no
explanations



Authorl
Publisher Title Contents Use

Stanley The Best TOEFL practice on specific class
Test Book pts. with reference to
(returning only) where explanations can

be found in text

6 practice tests
no explanations

Stanley The Best TOEFL 6 practice tests class
Test Book (Revised) no explanations
(returning only)

W IEssa y practice

King & Building Skills for practice on class
Stanley the TOEFL specific question

types and grammar
points

practice for the W class
Test of Written
English

Barron Barron's Practice general practice, HW
(VVhite) Exercises for TOEFL not focuses by

1986 question types or
specific grammar
points

Barron How to Prepare for A general selective not advised
(White) the TOEFL (1983) review of grammar to teach but

points and Vocab 5s borrow
lists

6 model exams wi Home
explanatory answers

Barron How to Prepare general review of 55 borrow

(Black) for the TOEFL question types
(1986) grammar points

6 model exams Home
with explanatory
answers

* * *Not€: Barron's listening is reserved for lunchtime practice



Author/
Publisher Title Contents Use

Cliff's TOEFL Prep Guide general grammar review Home
Guide (1986) with mini-tests or

approximately each 10
grammar points covered.
These have explanatory
answers. Mini-tests
only useful if you have
covered all points in
grammar class.
Not advisable to teach
grammar this way.

Barron's TOEFL (1991) 7 modei tests with Home
(orange) explanatory answers
(no tape)
but tape- TWE
script in
book General review of

structure & written
expression + vocab
lists

ARCO TOEFL {1987l 6 tests with Home

beige 4th edition explanatory
(no tapel answers
but tape-
script in General grammar
book) review + vocab lists

Prentice PH TOEFL 4 Diagnostic Home
Hall Practice Book tests with answers
yellow coded to indicate

point being targeted

Then, practice on class
each type of point/
target in URIS

Prentice Practice Tests 4 tests with somewhat If given for

Hall for the TOEFL explained answers HW, review in
(no tape) (1987) class

Longman's 4 tests + Tapes Home
(returning pre-test/post test
only) info on strategies



Lunchtime Listening Practice:

Use Barro;'l's (Black) for lunch listening 3 tests = 6 days

Longman's

Cliff's Listening

Test for home:

4 tests = 8 days

3 tests = 6 days

20 days = 4 weeks

Cliff's ,j

Barron's Black 6
Longman's 4 - returning only

13



Date: June 30, 1991

To: CIELS Faculty

From: Patricia Johnson

The follo\Ning is a ~ist of the structures most commonly appearing or. the TOEFL. This list has been
compiled from a few found in TOEFL prep books. While we will not specifically teach from this list,
it is useful to keep it in mind so that we are certain to teach these structures as they appear in an)
class, but particularly grammar and writing.

FREQUENCY (OUT of
GRAMMATICAL STRUCTURE 200 QUESTIONS)

1. Parallel Construction 25
2. 'Nord Form 21
3. Noun, Adjective, Verb, Adverb 17
4. Singular or Piural Noun 11
5. Preposition 10
6. Noun Clause as Subject or Object 9
7. Preposition Following a Verb or Adjective 9
8. Adjective or Adverb Clause Beginning with a "wh" Word 9
9 _ Adjective or Adverb Phrase 9
1O. Prepositional Phrase after a Noun or Adjective 8
11. Verb Tense 8
12. Comparatives/Proportional Statements: more than, the

more... the more 7
13. Superlative:the most, the ...est, one of the ...est 7
14. \fJord Order/Subject/Verb 6
15 Wrong V-Jord 6
16. Additional Word 5
17. Double Subject/Unnecessary Repetition 5
18. Pronouns:Singular/Plural;SubjectiObject 5
19. So, so that such, such a, such as 5
20. A, an, the 4
21. Like, alike, the same, dislike, unlike 4
22. Both, either. .. or. nelther. ..nor 4
23. Take, make. do 4
24. Plural or Singular Verb 4
25. Omission of Word 4
26. Gerundllnfinitive 3
27. As, as...as, by ...as 3
28. Indefinites:everyone, everything, whatever 3
29. Passive Voice 3

Best Available Copy



GRAMMAT!CAl STRUCTURE

30. Not only ... but also, not only ... as well, is nOL .. but
31. VVord reversal
32. Conjunctions
33. No, not, none
34. Vocabulary Referring to People: ... isc ... or
35. Conditiona!:real, unreal, past
36. Other, others, another
37. Compound Sentence
38. Because, because of
39. Little, few, small
40. Separate, apart
41. Rather, rather than
42. That. those, this
43. Rarely,. seldom
44. Too, enough
45. And, or
46. Expletive:there
47. Not until. .. did
48. Have long had
49. Much, many
50. Since. for
51. Each, every, al!
52. Big, great
53. Instead of
54. Other, another
55. like, unlike. alike
56. These, those

FREQUENCY (OUT of
200 QUESTIONS)

3
3
3
2
2
2
2
2
1
1
1,
1,
1
1
1
1
1
1
1
1
1
1
1
1
1



October >16, 1991

To: CIELS Faculty
From: Thea Sierak
Re: Notes taken during PJ's LIS Session

The notes here accumulated refer to parts A & B of the TOEFL.

They are based on observations of PJ's techniques for reviewing the listening section
of a practice TOEFL. They are intended to offer suggestions. Please feel free to add to this
compilation.

We share the task of imparting skills to the participants in the program. Sharing our
teaching skills, knowledge, techniques, opinions, and experience fosters cooperation in the
program and builds our collective skills.

During the closeout we will all be faced with competing time restraints. As schedules
change and overlap of faculty decreases, we, as a program, lose a bit of our vitality. These
notes are not intended to subvert the existing informal system of teacher training, but rather
to support it.

MECHANICAL I PRE-LISTENING I REVIEVIJ

Take notes during the pre-listening that you do. The notes will help you during the
review by developing your review focus (ie. time words, idioms, phrasal verbs, comparisons,
causatives, contrast words, conditionals, voice (as in active vs. passive), the language of
advice, vocabulary, restatement, negatives, and etc.) This is also the time to identify
ql;'3stions that are answered by recognizing the tone of voice rather than requiring identifying
the meaning of the words used.

Cue tape to the beginning of the test. Decide whether you want to listen to the
directions, or start with part A {B or Cl.
Set the meter to 0 at the starting point that you have chosen. As you listen to the tape
during preparation time, note the meter reading for the beginning of each section and perhaps
specific r::.;estions that you want to review. That will make cueing and reviewing easier.

CilOose your review focus. Have the tape ready. Play the question, then ask the
students what the anS'v';er is. 8e clear about the right answer (The right answer is ... ) since
competing selections will be vocalized and students may not get whch choice is being labeled
correct.

Have a student tell the class why the answer is correct by identifying key words and
"vhat they mean (ie. "less than before" is comparison or "but" shows contrast or "getting
used to" means notes from PJ's L Session continued

accustomed, or "You may have ... " suggests a possibility, or "Why don't you ... " gives advice,
etc ... ). Look here for precision, it focuses the students on skill building and gives them
practice in being precise.



The review generates a lot of idioms for the students to study. List them and keep
them posted.

Point out distracting answers, which are frequently words that sound similar and test
simple sound recognition (quarter/wate" a play/to play).



October 1~, 1991

To: CIELS Faculty
From: Thea Sierak
Re: Notes taken during PJ's LIS Session

The notes here accumulated refer to parts A & B of the TOEFL.

They are based on observations of PJ's techniques for
reviewing the listening section of a practice TOEFL. They are
intended to offer suggestions. Please feel free to add to this
compilation.

We share the task of imparting skills to the participants in
the program. Sharing o~r teaching skills, knowledge, techniques,
opinions, and experience fosters cooperation in the program and
builds our collective skills.

During the closout we will all be faced with competing time
restraints. As schedules change and overlap of faculty decreases,
we, as a program, lose a bit of our vitality. These notes are not
intended to subvert the existing informal system of teacher
training, but rather to support it.

MECHANICAL I PRE-LISTENING I REVIEW

Take notes during the pre-listening that you do. The notes
will help you during the review by developing your review focus
(ie. time words, idioms, phrasal verbs, comparisons, causatives,
contrast words, conditionals, voice {dS in active vs. passive}, the
language of advice, vocabulary, restatement, negatives, and etc.)
This is also the time to identify questions that are answered by
recognizing the tone of voice rather than requiring identifying the
meaning of the words used.

Cue tape to the beginning of the test. Decide whether you
want to listen to the directions, or start with part A (B or C).
Set the meter to 0 at the starting point that you have chcsen. As
you listen to the tape during preparation time, note the meter
reading for the beginning of each section and perhaps specific
questions that you want to review. That will make cueing and
reviewing easier.

Choose your review focus. Have the tape ready. Play the
question, then ask the students what the answer is. Be clear about
the right answer (The right answer is ... ) since competing
selections will be vocalized and students may not get which choice
is being labeled correct.

Have a student tell the class why the answer is correct by
identifying key words and what they mean Cie. "less than before" is
comparison or "but" shows contrast or "getting used to" means notes



from P3's L Session continued

accustomed, or "You may have ... " suggests a possibility, or "Why
don't you ... " gives advice, etc ... ). Look here for precision, it
focuses the students on skill building and gives them practice in
being precise.

The review generates a 10' of idioms for the students to
study. List them and keep them posted.

Point out distracting answers I which are frequently words that
sound similar and test simple sound recognition (quarter/water, a
play/to play).
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DSSC:{:?-:-::ON

~\:·!ETC:-::C.~.. : .. ':"::C;{:i:'·~~':S

Adjecti e clallscS
(Subord ~ators: who, whom, whose,
w..'1ic:~, :lat, w::en, where, w.'1y)

crj ~:.\;~? .-:.~.:=-.~~Q::
:-~~.::',.:.::~: 7.0 "'., .:;:

.~.'.l'j ':?-.:"::' \',2 I:.:~ ;:\:~~'~'~-; ~cduceri to
pr~?c3i:ic~3: ~~lra~i2S

T'!~e ~;~:;:o t.':a;; is on tl1e co:" .... ·;!::

..
(')



S7:\U:':'URES

- Adve:bs of Frequency:
a 2j,f3/"':';

gQ.'1~r.JI1}'

us~ally

~,,:-:g.1

!:-r;"?:;t.;'2.~tly

ccc.;:s-='c::,j.ily
:;c,"::t.:ti.7:t::;
se~~ic::l

_ Prepositions (in
Ti~c Exp~essions):

at
in
on
by
duri.1g
until
(on time vs. in time)

a:C2~ ~ :i~~ b~t~'ce~

befo::e ~ tii:Je
after + n~t.:f1

T10 T~e cle~er J~dge
al\d the s~ole~ xoney

T17 The ~Jyas: Decli~e
of a Civili:~tio

T20 :nergy T=ansi: ors- 1
T21 Energy Transi~ on - 2
(Listening foCUS)

T5 cof:ee
T7 Oa·..J:130r,'S rtan

Talks 3,8,16,23,27,10
Listenin; conto~:s

_ Ln5scns 12 a~d 15
~cade~~C Ki~i-~ectur2S

_ Lec~ures 1,6,3,9,11,12
Ad~3n=ed Listening
cooprehensicn

_ unit IV, "The Ch":'ono og iea 1
pattern,ll :n~e~=ed~a e
Listening Co~prehens on

I~;=o~~~1 ~~=a~ 20~?:~~~~s:~~
'Tt:r:;--.::'J;;:'"j 1 c _:!~'.>;;-.,_>2. II

Lc~SO:\S 2,Jf~.:2j:J
of U~i~ 4, "7~~~ ;!~~

LIST£~i!~~G

_ :"'2S':'=I::;~;; :,-;:~J, .... :"',:..:. :s
II [1;1 :.e~> 3;";d C~~~::~;::)c: i c21
f:.::<>:':':, 11 :::?='Jvi~q
~u~~~ ~o~p:c~8p.$iO~

"The :"ctter t.~F!:'

_ "ZerO Hour: 4J
Seconds over Hi~oshirna,t'
p. 35, Beyond wo=d~

_ "An Attack on the
Family," p. 252
Readers' Choice

_"scandinavian Influence
on the EngliSh jO~~bula~y,j,
p. 1::'5, Harris.

:).EAD:NGS

_II Professor Ag~ssi~
a:ld ~jl~ Fish ll

, p .. lfJ9,
lla~::iso R':lading
Icpro~~~e~t Ex~=ciscs
fa~ SLUde~ts c~ En;li~h
a3 a Second Lan~uage

_ Exce=ct frc~ The
s~o=y ~~ ~!y ~i~e ~y
iiele:~ ::;eli~::j ?s.::,
S~Jlley and Ruetten,
Refining Co~?osition

Skills

::...ge", :).~I, :;it:-Jes (l;~,~.!.

Evans, ueyo~d Wc:ds

sta~:~,j t~~ ~;;;cla~=

and

~"1 the e::.u.::!;e of
:i!7.n:

T nCU.1

.. :1:n;n

0: sequence:
p:-el,riously
:J~ia~ to
:. ; ~u 1 " •., °'0" e (l V) 0 •• ; "hoJ ........ _ <-Co;!"· .... ,;, • ' .........

C=~C~:~C!1: (to,u~ch)

after
afte:'j.{ard
ellentui.llly

t;.::::-c::-c
du:i::q

oJ'" ... ~ ..:.::;:1
to,' • : i ,Oil

l·.(~'.·C'::-: .;)

ne:.:t
thc:~

last
:inc.l..!!:.1
late:

(GR.;...~_~\:-t 1

- ':'.'.~'Je::"bs

f i.,rst
second

: :::;$\.:G-5:

- na~=~~cd VS. ~a:ural

cr~Qr

- cepie sdntencc

- Ch=onologic~: c~dc~

... cohe~e:1ce

.... S~':'{~\:'::::1Ge

;-OR.'! (;';R:':':SG):

:;:... ~?~ ..""'T:·.·E

:::xer-cises:
- order~ng events

det.ecting sequence
verb te~se eA~rc:ses

- tc;:>ic Si~:ltcnt:12

//

'°1:°0; 'I
."1(:1/(:;.4

f~·,.'e:

- ~0~$CS

_ ~J"'c=~ia: claUS~9 Q~ tl~e
;~hile, a~, d:::.~g the time tha~,

wJ:e~, w~e~c~'C~

the ~O~lent t!:at,

5c.~·~::·?, after
ur.ti.!., t~ll, l;[i ::~

si~co, ~VBr ~:~cr',

ti::iC tf:t1 t
A5 soc;-; as,

the ti.7.t~

::-0,71 t.:.h'-?
t':at
:;;o;.:en t /

~~••~: e.'1 ~

on co

~

;J'



IlS,~~:; :"~::~~::1~,;'211

It :d0:':: ~:·:i::"·'

nH~':'C~::;\L S':~UC':~:::2

~}?cc:::ss

Exe::""c:St~~:

- S8qU21~=i~g o~ ev~~ts

STRCC':0;i.::S
{ G~;,,~~~;'...?}

_ !~?~~a~i\:0; "':~'~~~s

- T€:::r.~;·:;s

- t;;;!fc'::c/3.:t~=

si.:-:c:~, f:-'J,::
c~ce ~ith

then 2xt,'!ast
[i~~ , sec~~~# thl:d, etc.

?r~S2~t ?a::~.~~plc:
First ! ~e~: to the sto:e. Then

I went home. lrlto:
~!~e~ qoi~g to the 5to~e, I

we.'1: i]c ...Je.

Per!ect Pa~ticiple (Having TV + ed) :
~ftclr r ~oiled the cr.ic~en, I

ffi3de tha sauce. into:
Having boiled the chicken, I

made t~e sauce.

_ Passive Perfect Participle: (Having
been + Ved)
Having been elected president, he
issuec prDcucd~d to cha~ge the system.

_ Exp~essic~s of ?~=?05C:

in orcer to
so that
i.n or:!er tha t
so

- Conditionals:
it
tJr.!e~:;

oU:~:-",·.iScl

REA:,)I~;G

_ "Dc~jt ~~~ A~Jt~c~
?r~~2~Lck C3~ch You ~i3??i~01
~. 255 Refini~; ~o=~osi~:on

skills

ItHow Do Solar cells Make pc~cr?'t
? 258 Rc:i~ing ca~position

5~ills

_ II~-J'..J L-_~.!?~:.r:l1J.g G~ts t:o
Y0U~ HO~3e,M ? :17
~~!i~i~~ cc=?~~i~:~n skills

t'Hc~ to Give 3 Good speech,lt
p. 87, Markstein and Hira3~~a

_ tlEnarqy and public s~~aty I II

p. 117, Re3di~g En~lish for

l\::adel:li", Gtudy

L:S7S~:?;G/S?S~~ISG

r a ~ ~"; ..~ , oj , 1c; I '~.~ , 1. 5 ,

~9, G, 1,26
~i~ ~n ~g C~~:o~:~

'r]

"'.,~
T5 "Dri~i~g on i~C"

711 1I':-::"=:"'.,,-1C')~5"
~'19 ".;\,:,;::,';scl C.;1;",SII

from ~i5~eoing FocUS

_ c~it 1: liThe ?:~~e5S

?at~~=~," !~~e:=c~i~~e
List~ni~l Cc~p=c~:en~~~n
by Du~~el and ~i~

_:,esS C:'1 4,5 1 9
AC3de~ic ~iniLect~=C5



H!~ S:'C:t:C;...~ ':'::c:r~;ri::':=:

2!; ·...:':·~~:?J'·.TIS:l,l;::·:.\.:·~?:"2S

:::<~t"'cises:

-- Out:lini:1g

- Rclevan V5. r=~e!evant

se:ltences

S':::':ii.ti2Tl::2:::S

(Gr"::-.;;J,n:)

- T::-ans.i:ic:;~:;

'.!'akd, :-:"': .:!xa:-:::--·'~·~I' t~is tC?ic.
O~~ ~Xd~p!8 of a p ~~on ~ho

is k:~d :s ~y ~c g~bor.

One area of to~~ ~ 2~a t~e=e

arc ~xa~~lcs o~ ~~~O':8~Q~t

is the n~rt!l side.-
One tt:ing that bo~he~s ~c is

air pollu~i<'):1.

First, con ider the case of
M:;-. Smit

To ber;in ( .:) cf'J']i."": wit!:),
le~'s ta k a~o~t this ite~.

A1a~~e~ exa~p18 of a goed tea~her

is Miss Pc::-ez.
An additio~al ex~~~le i~ ~:. Jones.
Anot11sr thi:-;g is ti:e safety is ·ue.
Second, conside~ Xrs. Walte:s.
Next, consider Mr. Lim.

still another eKBDple is .
A tin~l exa:::p.1e is ----
Thi:d, cons.ic:"or
Final.~l, :.~'2re .~s _
The ,:nost i::1P0:-C.11jt exampJe ot__

~s

- Ge~u~d5, Infir.itivcs, Noun Clauses

R;::i\~'::~;GS

- "~n~~i:~~ Va~~C!i i~

E:;~;.:;,::.i·:;'"';," ;:.. 1:0
Reader's Choice

- "Hti?py Custc;';'c~rs ~!.3t:e=

of ··ione::- i....~,Q;;''J Jd.?;]:,,:~!.;e:,"

p. 191, Re~~e='3 Choica

- UHelp! ", p. ;'59
Refining Co=po ition skills

(~lo:e: This a~t cle
par~ic~lacly ~8 ova~t

';0 CIELS Ss.)

- "Tha DeGt Decl ve~s,11

p. 165, Refining Co~position

Skills

- l'Us~les5 Trifles,ll p. 161,
Refining Cc:position skills

L!S":.'::S:~;~

- T.\ ~ '~: ';;; ), 1 : , . ~~ ( :: s , ;: ~-~

~i5~~ni~1 C0~:~~=~

_ '1':'5, "\'Oi~'l .:1.~.)~:'~'ii.~;, 11

Lista~i:::; F'oc:.:s

- LC:':;::;Q~ 1

Lesson 7
Les~o:l 8
Acadec~~ ~i~~-lcc~~=~~



:In:''t II. lIT~.·:~ :lJs-:;~:i::::,1:.i~n

?~':.:.tl~::n, II lr.te:::.edia.+:e
Li5tC~i~g Co=P=Oh~~5i~n

';'l~ "Credi,:11
'~16 ",!!,:.~ ""!::' .•: 'L.;: 5d(::~::;:-G'l:.",,:jr,

Listenir.q focu:;

78 ":··.·...:.s::,11 I:~:.;::::'..1~, ;:c',ts
lt

Li~tc~~~~ Cc~:O~=S

- Lassen 2,10,11
Ac~de~ic xi~i-Lectu=es

- T2 "Sine?"

- '~·a::~:.; ~,l21 ~:~, ::-::;

LrS7;:~:~;G

\lCo~ l,~!c;e ,:lc~.e.:.-~;,"

p.221/ Rc~~~inq Co~?ositicn

5ki1l3

_ lIThe Co~pCS:ti2~ of Food/II
p.53 Reading English for
l\ca~G::':"C 5 t.\~cy

_ I'T3ke your ?ick o~ Lil~s~~ge

Lessons," p.2S5 Dcyond ~o=d3

READX~G

at the ... . types, the ... . .is
th8 least/xusC .....

~~li:'~ !l~~, i~ c~;:t~a5t C~

mo:(!, 1es:;

An exa::2pl~1 cr .. . is ...

fi:-st l scc:::r:d, ;:,:-~xt., las~1

a~othe:, in ~d~~:io~

- Corrcllative conJunctions:

- T:~L\nsi t io.:15:

S":.·R::S':'::~E

(G~;l,~~~;~~ )

Sxe::-c:.ses:
- C<1:'t~q::;t":'£:'::lg

C ! ...:'.~J s:;:: C;\':': S:i

R!!E78arCA~ G~R~C:~~E

boch .. . and e':':::er .. . 0::-
not only but also
r.i.~.i. ~.::~r n::;.:.:

- Adjec:ive (:~ause~ reduced
to pd~tici~ial phrases!~.g.

The wo:::a;l ,,-,~_.i;L;; i ngi tlq is
my sistez-.
into
Th8 ~c~an siDSl;g is ~y

sisto::-.

- Articles



REE7Ci~::~~, S:]lt::~~~

C8::\;2:-~~;:;;l '.1;",j CC;.:~.)~~t

s:~:~Cc:-.:' ~~'R E
(CR,,-"_~;,a )

T~~~siticns in ph=ascs, e.g,
$i~i!dr C0 Sew O=!car~s,

Sa~ F=~~cL5CO ~ttracts ~3nv

touris':s.

L.i.:':':? •• 0

Vi t te :::en t. .:7;:Q:il. •••

CJ.~:;a:ed wi::;t.".
L7nli.::(~~ ... ~ 0 0

-co~p.:lrisons~

t.~e $<1:.:e

alike
si:7ti:a:-

2S ...•.• as

ditfer9r.C f:='oilt

R£;,\\)!HG

-":'t'/ 1'"w'0 B:::,othc:"s,1t
p .. 195 Refi~in~ co=position
skills

_ f'Hy Cld !leLghborr.,:)od, II

p. lJ7 Rc!"irli.:1\j Co:::posi~ion

.'lki1.ls

- 11~o!n, How Did Yo~ Meet Dad?I'
p. J 15 Deyond wc=c~g

Lr5:':::~::S;';

_ Le5So~S 5 and 10,
en ~ +: 7, "CO:::Pil= i.scn
a::.d CC1::r.·ast. , If

I;:~rovi:;g ~u=al

cct:l?rehe~gion

_ Ta!% 17 , ~istc~i~g Con~ou:9

_ Uni~ V, I~tc~~ediate

LiJte~~~g co=;=e~e~~~on

by Dunkel and Ll~ .

a~jective/adverb ~

adjective/acverb
- Coo~dinating conj~nctions

but:
yet, e4g.
Ji~ is ~ s~i~me=, bu~ Jo~ is not. mo=e
~~~~ ~~ a ~or~ 2xpe~sive car, yet

i~ b~Qak~ do~n ~cra eaGily.

Transitions i~dicating si~ilarity

li xew ise
si:n.ila:-!y
in the sa::le ""ay

Transi~io~s to indi=~t~ diffcre~ce

on t.~:e ot~1e:" ha.'1d
co.n.versely
ir~ c::)nt1.~ast

howtJ'/t~::

c."": t:·:.'; c::>;:t;;',Jry
i4'1 =- ,h:t

- ~Jvu:bi~l Clnuscs of cC~?3ri~cn,

'.~ .~J :--. 0: ;": .::t ~i ~., 1.:: ': '.~ '>~:; '.: ~:: :,J ~\ i ,'': :'.
i :;:;~ a;;
':'.i t.~t::~ ;5.]:::1) :·;ay ~.~:.'1 t
~) :'.\ t'~ • '.j •

Just as Joe is d sacJ ~~uJent,

..;;0 i$ hi~; si$t..~::.: ~,~.1ry.

er
e;: than

- 1ltfhe i'\:nish and the Ki:-Jbut:::im,"
p. 121 Beyond Words

- IIMa::riage in I::-an and t\I':\erica,
a Study in ConLrast5," p. 129
DOj'(lnd Word9

- "conjugal Prep," p.llS
Readers' Choice (Note:
Thi~ can be used as a
basi~ for a co~parison

ccn~=ast e~sa:t e.g.
co~p~l=ing US ~nd Pakistan)

"Japanese style in
D~ci5i.orl-~akinq,II

p~ 191, Re.:ldc=~'" C~oice

~.. h.i ; ':~

lo/ ;\~ ? :'t}irfE I I~, q.
J,;\::'1 L:,l:e <~L!~-:;~; :.:::1 L
J i;~, ~ i:'~eG ja:z.

_ I ',:hQ~;e,] s

-"

,;:.: :;.'::..1L':';:·;
t::ul~7h

(H"t!:: . t !;C~ h~ e, g,
~,\1 '·:::Cf!i.},l l ';iilY ,];"0 =~·,)~rv:1~·s, they
;, rt~ ve:··'J iff !~rnr1t.



;(HETORIC;"L Tl::Cm<IQUE

Ar.jU:lent

:. '..:erc :ses:

- Identifyi~g Ilpro'l
and IIcon ll st.at.ements

- Identi:yinq pcopositions/
arguable statements

- :5ylloq isms

- Logical fall~cies

- SU??o:-t.

R;:],Dr~IG

... 1l~'!:Jc.(!:' ::5lj\l,/, II
p. ·;';5, Building
Skills for thu TOSFL

"P=oficie~cy EX3MS 
~h Needs Them?" p.JJ5
Re ininq co~position

Sk 11s

"Killing for Sport,·
p. 345 Refining
co~position Skills

- t'There's ~(l ~ay to
Go but Ahead,·' ?J48
Re~i~inq co=pc5i~ion

Skil~s

- ·Parents Seeking Cool
Classroom for Sen,·
p. 112, Readers' Chaico

ST"UCTtJRE
( ,:;P~l{:'~l\R)

- s~~ju~ctive noun cl~uses

using:

=-eC:J;;;:~0.1d tha t
advi.:;a tha t
-5:;'1'1""; ~ thii t
raquest L>'at

(advise, ask, beg,
co~and, desire,
forbid, request,
require, urCJo,
ca:anj, insic 1 ~ave,

pro?ose, ~ecc~~nd,

sti,?ulate, S\lS'qc~~)

They ~2c~~~e~d that we come
on ~.ime.

They reco::lmend t~la t we
:;.1Qtl1d cc~e on ti::e.

~h~y advi5Q ~s to come
on time.

!t is advisable that we
co~c on ti~c.

(ess~n:ial, i:perativa,
banda tory, r~~~i3ita,

u~ge ~, vit~l, ~e5i~able!

qo~~ bette~/be~;t, i~?o~ta~t,

necc ~~:y, cru=ial)

Also; !: iG aivis2j~e :~~ ~5

~o CC:~~t~ on ':l;:le.

~.; J. • ~-,~,.j.., ... .J

-. ~·:::<"~·_~r~ 12
~_~~'!i~:::j~'::,~:"ldi':2;~; .;~t:C:'':::1i.~_~e::::'_: L.:~



RH!:70~ Ie:\L:EC1:~rQt::

C3u~:;e ..\nd Ef:llGt

E~:-:~~:':;:'se;::.~;

- :diJ;\:~:'';' :<; \,~,'~~ .. S(;";

- :~e~~i~y r~~ e~~cc~s

- ~isti~c~ ~~i~0 bc~~~e~

H:::a'...:S2"; 11'1: ~.~C':. .. It

1'~~~tc~,"'·~~;1~~~~.'1

u::i":'::' t2:::':.;) 1:;, I'll p.;.~(;.(;~SS II

R-::;\l:!:NGS

II ,; ,':h1. L i ~ (~ ,\1 'P. ) ') .
R8 ni~q c~~po$i ion
sk 1~ (~;cte: ;'l:.. '~iplt1

~~U~l~S. s~n:;le ~ ~~c~)

II ~,' ":. ...:"':.;~ :, ,:: \',~

w1. n :l~; ,1I p.~; -) 1 1

R~~ in1 co~pQsition

S:,i :; (::(;:~';:Cn·; C(lU5~~,

~~11tlple effec:~)

\It:;1se:.~ i:1g t.he
Ealance of Nature,'·
p. 29:. Re:'i:'linq
Co=positioll Skills
(r:o~~; thu caus~l

c~ain)

liA Da~icatc Balance, It

p. 15G, Beyond Words

"E~ploding Volcano -
Full I~p~c~ Yet to Corne, \1

p. t76 Beyond Words

"The Effect of oil on
Ha~i~Q o~ganis~s,11 p.44,
Re~dinq English for
i\cadc::lic study

II Fisr.;:,c::.--:., 11 p.5, ReJC;:ig
E~gli~h !o= Acadc~ic study

il S.1:::-:,~c;~Z1~esI lit). 25,
Rea~i~g En~li5h fo=
i\cd.~e:'.~c sttlJ,J"

S"rR ~·C':'~~:~ 'S~j

((; R-,\~~~\R)

-l't','H';~ i. t iCt<;:

t,cc.:H::':;t~ o{
,L_' ,J .:.-e~;~;::: cf
i:'~e t,j

:egult [rc~

CJt:scd bv
{can} CJuse
:csult in

The ~eaSon is that

50
fer

t.~U5

the.:-efo~e

consequently
a$ a cc!~SeCiue.1ce

as i1 rt.1sult
for this re:Json

because
sil:ce

so/such .•• . that

cause

- condidonals

trG<rENI~~G

_ ':'1) "~h~~J2()t· r-<~,/c~",o 1cqy"
t;17 lI~'t\l~ ~Uy.'\s: Dk~c:lr\c

of ,1 c~nli i.\~io,,"

T 0 Energy 7=3n5 tians t
~ : ?~et~y 7~:1~S tio~s It
L.. $~C;.iI~:; rcJc\~;;1

_ Unit VI: '·7!~e Cacse ~r,d

Ef~e~~ pa~te=:"lt
In~e::edi~t,~ Li3tcni:\q
co=p:ehcn5~on by
Dunk,) 1 a;ld Lim

_ Lecture '1: "The Search
for Equality"
Lecture 10: HThe Dus:
30",.1 II

~dvanced Lir~tening

comprehension

- Lesson U
~c~deQic MiniLectures
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STUDENT ORIENTATION GUIDE

1 \':e 1come

2 Dear Student

3 Orientation Schedule

5 Information

8 Travel/Per Diem Rules

9 Attendance

11 Session Calendar

12 Program Expectations

1/1 Letters Fror:i Former students

16 Study Guide

17 The CIELS faculty



'<J'~"""'~'., (C.., ~ J\'.. . O«h.,,-:.~··.-/~·x
V'V WE-LCOlvIE TO CIELS SESSION XXIX - @:

:'GU h::r.'e teE:,'"l selecte:i to participate in an iJ:tensive lO--,·:ee:k
c::urse in English for .:"cader:;ic Purposes. l';e hCJpe that you ,.il1
find this ex~erience to be b~th enjoyable and re~arding.

rl:e kinds of learning experience we provide at CIE!-,S are al.7:e::~ ae
f:elplnq you ;;.e:et three key objectives:

- to upgrade your English language skills so that you can
acJ~i(:\'e a satisfacrory TOEFL score;

- t~ G~quire tte acaje~ic skills ~hich you ~ill need to
c::.::.:..e:te s:..:cces.s:ul1y in a U .5. ~:raduate pro]ra:;:; a.::d

- t·c· c~'e't/elo:~

eu] r:.11-e i .....
situatio:-

aT; Llr;~lt?rstarlcJir~g of }'C)Ul- C·h·:~ .3.-.d;_~:€.~1-j(":-1::

order to resoond ao::~·ot:'riate!.'; to 'o'ari:y.;s'" .. .. .
in different cultural contexts,"

CIEL5 participdIlts sometiDes focus exclusively on the TOEFL score.
Although achieving 2 satisfactory TOEFL score is very importa~t,

'''~!.1 should nct lose siaht of the other objectives. A aood TOEFL
~cc:-e fl;ay help you get -'admitted to an .!...r::erican university, but it
j:::es not guarantee that you will earn a de:;ree fro::l that
::.;i\'ersity. Re:::e:::ber that you will be corr-pleting fo:: your de;;ree
:.or only h'it!~ ':·..::.ericans l.~ur. ,;'ith other tale::red, arnbitioL1s
lI:ter::aLic!~Tl stt~dents. ;"'hile there are certa':n similaritif.·s
Let ....'2f.':!] .';;:'erican d:.d Pakistani academic life, the1.-e are a nu:::L'e.:-:::;(
diffel't2!"Ices I-:]:ich need to be addressed if you al'e to deri\.'e tJ~e

,?rea t es t bene fit from the opport uni ty to tu rther y~ur edl1ca t i 0:: and
skill level. It also bears noting U:at rr.:::st of y~u ,,;ill be
spending frolT. two ~o five years in the u.s. This is a long time
to be in an unfa ..,iliar environment. The better acquainted you are
l-:ith the U.S. system of higher education, the easie.:- it ....'ill be for
you to succeed in your coursework and to ;r;eet you.:- needs for social
interaction and friendships.

i'cur teachers 31-e con:mi tted to helping you achieve tr;ese
objectives. If ttey seem at times to de~and an i~~rdinately high
degr0e of energy a~d cOffimit~ent tram you, it is because they are
ke:F::!ly a;;an.:: of tl:e pl-essures of AmericaI~ acade.:1ic life and ;...'ant to

•L'r0.C-"lre '/ou \,:e11 fJr this exoerience

r
.

.J, .. /

. I (

~~JiJL~{d II
LancuaoeJ _

Thea Sierak
Hanager
English 5e::\/ ices Un it



l)car Student:

~elc~~e to CIELS!
ve~y different from

You have just started a learning experience
any that you've had before.

that ro.a]'

On this your first day, we would like to give you some importallt inforrnat:
ctDout the lO-week session that is about to begin.

1 . ExQe c t-!Q---.'!!'.Qr k----L1.9 t-!-
CIELS is the Center for TTltensive English Languaqe Studies. You h,
just started an inten.sive language course. A lot is attempted in or
10 weeks. Much is expected from you, as a student, and of course fl

your teachers.

2. CI F:LS -lllCiy_-».e ver:y different from -YQ.ur__ Qrgyi olULwor,k
and academj c s~_tt. i ngs.

One difference our previous students have noted is the importance we I
en th~_~_!:1d.Q~.n!~? o\-/_n effor:.t~ Your success here will depend not only
your teachers' efforts but on yours. A lot of initiative, f?glt=sijLt::;~J

J~G rn i ng, and p-a.rt i.e i pat ion is expeC" :.:.ed from you.

3. EXP~.<;;;~~_Qarticipate in a va ... iety of educat.ional e>~exiel}G.~

The CIELS faculty believe in using a variety of teach:
r~,(:thodsI techn iques to ina>: i m i ze learning. You wi 11 there fore f j

yourself doing group 'Work, perhaps dt-a ..... ing, listening to tapes, \olatchj
videos, interviewing, doing panel discussions, debating, doing chat
and graphs on the floor, acting, even singing and playing with puppet
The lecturer method is used to a minimum.

4. Expect to do hom~work.

Homework is a basic and inte9lral part of each course. It is r
optional.

5. Be punct1!a 1.
Attendance rules are strict and described on a separate sheet of papE

6 . P r a.c t t£~ _a G3 d ~rni c h 0 nesty .
Your teachers will reject any work that is copied
classmate or published material - and submitted as your
are expected to practice academic honesty which is a
academic institutions in the United states.

e1 ther from
ol.... n \,Jork. ';
requirement

7. Tr~.~.L_sLQ9.Y-mate~ialsand_.se§ourc~s~.t.ttcare.
The books and other study facilities you use at CIELS are intended 1
use by ot.:.hers like you. If books or equipment are USt~d carelessly, Ie
or stolen, future participants will have less to use, and the progJ
will suffer.

8. Have fun.
CIELS--te":ch;;s believe that learning takes place vlhen studl?;nts a:ce fuJ
involved. This involvement includes having fun. Learning does not hi
to be a painful process, so relax and know when to have tun.



~ ..

.~. CIELS
Sl~SSION XXIX

A!Jril 13 - June 10,1992

ORIENTATION SCHEI)ULE
*********************

Check in with Mr. Ja~ed Iqbl1,
Adninistrative Coordinator

Get acquainted ~ith other participants.

~elco~e and Introduction to DevelopDont
Support Training Progra~

Tom Ward l Project Officer l Hu~an

Resources Development/USAID
Lance Lindabury, AED Chief-of-Party

Objective and Description of English
Program.
Thea Sierak, ELT Director

Expectations of English Progran
Thea Sierak, ELT Director

Introduction of Teachers
Bio-data sheets filled out

Oral interviews with staff
1.0. photos taken
Roommate selection
Sign-up for CIELS-funded lodging

Free period for lunch

Participants take entry TOEFL
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Rep::rt to CI ELS
Check bulletin board for classroo~

assigrl::1ent

first class. R~port to your assigned
classroom with a pen or sharpened
pencil and SODe paper.

TEA BREAK (multipurpose roo~)

S(~cond class.

Lur~CH BREAK

Third class.

BREAK (multipurpose room)

Fourth class.

Classes begin pronptly each day at 8:30 A.M.

'. .



CIELS
SESSION XXIX

A})riI 13 - JU 11e 10, 1992

INFOR!\1ATION

HOLIDAYS The following holidays ~ill be observed by CIELS.

sunday - May 24 Memorial Day (American)

CLASSES

SKILL AREAS

CLASS DAY

Fe t u r Ii : .19 studen t ;;; will be p 1ace d 1 none c L:~ ~~ S I ',. i; i 1E:

other participants ...;ill be randomly distributed a::-.ong
four classes. Having a blend of students at dj ff(;l-ent
pl.-oficlency levels contribut_cs positively to the lCdcning
en'! i l.-onment.

Our intensive program in En9lish for Academic Pur-pose
off e r s cou r s e sin f 0 u r s }: i 11 are as; readin 9 I hT i t i Ii r::J I

grammar, and listeningjspea}:ing and in cultural
orientation to daily and academic life in the United
States.

CIELS participants will attend classes from 8:30 until
4 : 15, Sunday through Thursday. Each of the four sk ill
area classes lasts 1-1/2 hours. There is a 30 minute
break for tea between the first and second period classes
in \..lle morning. The lunch period is 12 - 1: 00. Thet-e
are several restaurants along the blue Area strip. There
is a 15 minute break bet\·;een t\</o afternoon clct:"scs.
CIELS is unable to ptovide tea during this break.
Ho ...:ever, some students have made arrangem(~nts viit.h a
nearby tea shop to deliver tea for them.

CIJl\SS HATERIALS Students will be required to purchase CjL:11;1T:'.ar DOOl:S

(Rs.510) and a \·:riting notebook (Fs.28). The cost for
these materials will be deducted from per diem payn0~t in
installments. Please note that it is agair.st U.S.
copyr ight la\-Js to have books photocopied. In the P,:1St,
a few students have taken a ne\.J gr .?Ir.una r book and had it
reproduced locally, hoping to save some money. l.. s ,.. n
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t\ n e ricani :-: s tit u t~ ion C I E L S can n ;) t condon e
Students '.·:ho ''I; i sh to a t tend C I ELS I,UJ~;; t
qral:-.mar te>:ts.

t,his r",::tlce.
i) ~~J~ \-." ~'1;:~~~_.~ til e

CLASS REPS Each class ~ill elect a representative to Geet ~iCh tIle
Cool'dinator- at periodic class rep meetings. Students
will be given a handout entitled "Guidelines for C1a~s

Represenc'itives" \·:hich lists the qU3.1ities of ,::1
effective class representative. No~inaticn and electicn
of class reps ....·i11 take place at the cnj of the f irs't
full ~eek of classes.

'TOEFL TESTING The TOEFL 'Team \.;ill adr.inister three iJi.?,tiJ::,~jt1Qn0.--l TOEFLs
toou r par tic i pan t s: an en try, 1":', i d t e .r:':\ I d n.j l: >: itT0 Er L .
Students :.of.",inated for degl'ee proCjl'df.S are r.(·:J.l-,i~::~::l to
Ii a \' c a qua 1 i f ying s core ( 5 0 0 for non de 'J r- (. (: , '~, j 0 Ln-
H S ~,.-, f Ph D) It" '} 0" -- T C - '" ..!~a .... , :)~o or . on an --I!,__.g£_nat_1-Qn~l ... :!.. 'L~~. lr~L,~)

par tic i p d n t s .~; h 0 rea c h 5 1 5 0 none 0 f our i n 5 tit l, C i c n Z1 1
t est 5 \~. ill beg i ve n ?, 0 Ppo r tun i t Y ton:: 9 i s t E: r for Cl n
International TOEfL at USAID expense. I '.·;ill post a list
() f €, 1 i 'J i j';l epa r tic i pan t 5 aft e r the r- e ~: u 1 t s c f 0 u r
institutional test are available.

GRE REGISTRATION Participants noninated for degree proyra~s must
also present a GRE score \-:ith their applicat.l,::;n for
training. Students ~ho ~ish to register for the test
using thEir personal funds can obtain a GRE BulleLin fro~

t.ne Coordinator. She will post the dates ·,.:hen she \·;i11
be sending a DHL to the Educational Testing :>=orvice
(ETS) .

LODGING Please refer to Itens 3a and 3b on the attached sheet
entitled "CIELS/USAI: Travel and Per Diem Rules for CIELS
Students".

TELEPHONE ~e ask students not to congregate in the hall
telephone operators during class break. It
difficult for the~ to hear callers' voices.

nC~i1r the
is ·...·ery

F1>.RT I CI Pl"NT
TRAI N1 NG OFF I CE ?s a courtesy to the Part ic ipant Tra in i ng St" f f ',;e

ask that CIELS students not go upstairs to rEqu~st an
2lppointDent regarding their nominat~on. StuclC';,t.s nC'('ding
an appointGent must submit a written request to tt18

CIELS Cool-dinator. This request should include stu<knt's
full nar'.e, DOB, .,.;hat he/she has bcc:n nor.:in~\t(-d foro, ~lr.d

the reason for t.he a ppo i nt nent . The ~ t Uj0 nt ':~; l',~qUC'~:~ t



FINAL
CERTIFICATE

3

...... i 11 be del i ve red toth e a p pro p rid t e P. T . s t a f f r' e r:, 1 '.j r J

and the student will be informed of his appoint~Qnt tiec
as soon as possible. AclhE:r<::nce to this policy ·.~'ill holp
ensure a positive relat.ionship bet'.·;een CIELS dnd the:
Participant Training Staff. he ask for }"()ur full
cooperation.

CIELS awards a final certificate after the succEssful
completion of the session. In order co q~alify for this
certificate, no participants may have ~ore than 3
absences for any class.

, I ,

I: .lJt \,JJ,-, {L : (

Tr.ea Siera}:
!':a nager
English Language Services Unit



Stuc.h:~nts fron outside IslaI7icbad/Ra\;alpindi <:n-ea will t:n:?

eligible to travel by one of the following modes of travel:

a) Econor..y cIa ss air- (used air ticket r..Uf.)t be produced for
claiDing reiDburse~ent).

b) first class rail seater (~leeper not ~8rmissible)

StuJe:nts '~:ill be paid Rs. 150 per day (v;hc:ther they choose to stay
in C1ElS approved hotel or some other accomnodation).

a) Students ~ho re~uest hotel accoD~o~ation will be put up by
CI ELS in LI~!\£ \'1 Eh' !'10T£L Located at Cl ub Road (Ra'.,:a 1 D"\;~l

Cho',.;}:) Isla::;Clb2d, Phone: 812835, 813878 & 821025.

They \~'ill be required to share accor'.modation (2 st.udents in
E: bJ'~ r: d c' ·u t''; 1e r ::~ 0 :::) ..

Room charges will be paid by the CIELS directly to the hotel

Students will be responsible for payment of 8e31 charges and
all other miscellaneous expenses.

b) Students who ~ake their own arrange~ent to stay in a private
horr,e or hotel '~:ith their family y;il1_not:... J2_~ __P2i.Q e>:pense~-;

incurred in this connection.

Students from Islamabad/Rawalpindi area will be paid Rs. 60/
per day.



CIELS
SESSION XXIX

APRIL 13 - JUNE 10, 1992

A1'1~END~~NCE

'TI-IE CIELS ATTENDANCE POLICY IS VER'{ S'TRICTo,

"_0 Sr. :: D/ CI ELS pl.-of ess i ana 1 sta f f and the var lOUS GOP Depa rtments
=c~siJ2r ~ttendance at CIELS a privilege. Attendance at a ten-~oek

21 :':::L5 session invo1ves a major outlay of tir.;e, ene:r.-gy, and r..oney on
-:-.-:: part of both US.t.ID/GOP and pal:·ticipants ther:'.selvcs. The CIELS
.:. t a f fur (] e spa r tic i pan t s tor.,a J.: E: the r:-.cst 0 f the val u a b 1e
:::.pp:::r-tuflity being offered to thaD t.o apply ther:':selves ',erioL:sly and
csnscientiously to attending each and every CIELS class.

1. CIELS expect~ all students to be present for all four
classes E:very day. Per d i er.-, payr..ent is made to
participants only when they are present from 8:30 to
4:15. If a participant is absent from one class that
day, USAID policy states that he/she will not be
eligible to receive per diem and will be marked absent
for the whole day.

2. Plc~se note that students are e>:pected to be on ti~e for
each class. liOn time" is defined as beint] in class
either before the teacher enters or entering at the sa~e

time as the teacher. If a student enters the classroom
after the teacher has begun the class, the student will
be marked late for that class. Three lates will equal
one absence from that class. Absence from one class
results in _De loss of the entire per diem for the day.

If a student is more than 10 minutes late for any class,
that student will be marked absent from that class and
for the entire day, and per diem payment will be lost
for that day.

3. Students \o,'ho miss class because of a verified illness
..·:ill be permitted to return to class 'v,'ith full per diem
if and only if the student presents a medical certificate
from a Government Hospital attesting to the studont's
illness, That medical certificate will be accepted only
on the day the student returns to the proCJram. l-:e<1 icc~ 1
e;,:cuses presented later than the day the student returns
to the program will not be accepted under any
circumstance and per die;:; p21.ynents ;.:i11 be lost. Once
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again, all CIELS participants are responsitle t0r
reportin9 and docu:-:-,enting their absence due to illness to
thE: Coordinat.::)l'"" as soon as the)' return to cl3.s~;.

Docu~entaticn of illness consists of an official ~edical

e ;.: c use f!.- 0;':", a Go'/ern:1i e n t tl 0 s pit a I pre s c: n t E: don t Le S 21 r.. e
day the student returns to the program.

Farticipants ~ho find it necessary to be absent for core
U)bn one day shcdid notify CIELS {by telephone, tele:grar:1,
friend or co11",a(]ue) at once. If CIELS dOGS not hea.r
frcD the participant after three consecutive ~orkdays,

t h (, stud Eo' n t \-: i 11 bed r 0 p p e d fL.':".. i.. h eel ELS / USA I D !" () 1 1 and
c 1 ':::. s s roo;'1 1 1 S t s I and the par tic i pantis de par t r.. to :-. t v: ill t, e
so notified.

,... . Students often co~e to
€«rectlng to be: "granted
so~e fa~ily satter or
bus iness!1 . 1 f the student
cc (:ven part of a class,
refuse hi~/her permission
r~~alns that per diem for

the Coo~dinator cr Director
le23\'e" either to take care of
to attend to S0:7.8 Il L,rgent
feel he/she mu~t ~iss a class
th' Director is unlikely to
to leave. Ho·...'ever I the fact
that day will be lost.

5. SPECIAL POLICY FOR HOLIDAYS

Sr.udents ~ho are absent from class the day be[cre or the
day after an official holiday will lose per die~ for that
~lssed class day as well as for the holiday. If the
h?liday falls just before or just after a wee~-~nd, per
diem for the wee~-end will also be lost.

Please note that nedical certificates will not be
honored on the day just before or just after a holiday.

Per diem is payable only if the CIELS participant is in
Islamabad. It is intended to assist him/her in neeting
the expenses incurred while away from hone. Students who
return hOi;,e are not entitled to receive per dier:-, payr:lents
for days out of Islamabad.

6. REGARDING f.BsniCES ON THURSDAYS AND/OR SC'UDAYS

Tile sa;:~e policy applies as for holidays. P.D une>:cused
absence on a TLursdi1¥ and/or a Sunday means per dier:-, for
that day and the weekend (Total = J Days) will be lost.

Once again, CIELS attendance policy is very strict ~nd is strictly
en f occed. 1:0 except ions to these t-u les are lTIi:1de. Teache: rs ca nnet.
gi;e permission to students to miss class and have no authority to
co~prcrnise the above rules. It is each student's responsibility to
~now and follow these rules.
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PROGRAM EXPECTATIONS
(Output required from participants)

GR1,,:H.}f.1\.R In this skill area, you will review English grammar.
This review will be an interactive process, not just
memorization. You will be expected to be active in class and take
responsibilicy for the self study and review that you need to be
successful in the program. You will also be expected to take part
in group work that asks you to share the task of learning with your
classmates. You can expect at least forty-five (45) minutes of
home~ork each day.

READING In this class, you will practice your reading skills in
English. fhr:se skills ir:clude skimming for the main idea, scanning
for spe r .fic details, drawing inferences, discerning referents,
defining words in context, recognizing restatements and supporting
points, guesing meaning in context, making predictions, as well as
general cODprehension. The skills are basic to reading
comprehension in any language and you use them everyday in a
variety of ways inclUding reading for enjoyment, information, work
and academic purposes. You can expect to have a reading assignment
each evening that will take you about an hour to complete. The
progra~ exr~~ts you to practice with other material as well, and
proviw:::.s a \~riety of reading material for your review includiLg
ne'y,'spapers, magaz ines, and access to the CIELS library and th~
American Center Library. The more you read, the faster you will
read and the more you will understand.

writing In this skill area you will discuss different ways of
organizing your ideas according to various rhetorical patterns,
such as narration, argumentation, comparison and contrast. You will
write a total of 7 or 8 full-length essays following the~e

rhetorical patterns. You will build up your writing skills daily by
~Jriting sentences, paragraphs, making journal entries, and doing
other writing exercises related to a specific rhetorical pattern
and/or writing in general. Essays will be written in class. They
are corrected with input from teachers and also your peers. Tlley
are then re-Jritten at horn.e. You will be required to SUL11it
re~ritten work and other assignments on time. The writing
acit.ivities will also provide you an opportunity to implement what
you learn in reading and gramffiar classes. Homework will consist of
exercises and/or rewriting.



cont i nued ...

Listening/Spoaking In Listening/Speaking you will do exercises,
using a variety of texts~ to prepare you for the Listening section
of the TOEFL test. This TOEFL practice will be done for 30-45
minutes a day for four days. One day each week you wi 11 do a
Practice TOEFL test (Listening section). As preparation for rnini
talks and also for academic lectures in the United States, you will
take notes or: talks cover Ing a wide range of sUbj ects, from the
sciences to the humanities. You viII also have the opportunity to
participate ;n various formal or informal speaking situations in
class. The TOEFL preparation and notetaking will be supplemented by
other 1 i stem iog and speaking exercises that your teachers deem
appropriate for your class. It is important that you participate
actively in class discussions and other activities. You will be
expected to supplement a'l classroo~ work in Listening/Speaking
with activities that you· ndertake at your own initiative , such as
listening to English news on radio and television, watching
English language videotapes at the American Center, etc. You are
encouraged to speak only English in all your classes.



(Note~ The following are excerpts from letters written Ly forrn~r

CIELS students to nominees who are coming to CIELS as new students.
The letters were written in Writing Cl~ss.)

DE/'"\-R NE\V STUDENT:

I am in the last days of the training course at CIELS. I want
to tell you about some of my experiences. It was not so difficult
to live and get training here because the teachers are very devoted
to their teaching professio~•. They are very cooperative ... You will
find a friendly atmosphere here and you will learn a lot of
things ...

... . It is really wonderful to undergo an intensive English language
course. It provides a lot of opportunities for class discussions,
conferences and other classroom activities ...

.... J advise you to work, work, work right from the first day ...

.... r ~ant to suggest to you that you must pe punctual, and a hard
worker. If you have these two qualities yOI can survive. Here you
have to run rather than walk ...

.. .. Don't miss any class ...

.... The most important thing at CIELS is "regularity." You should
be regular in attending class and doing your homework daily. If
you are regular in doing your homework you will improve grammar,
writing, reading and listening skills in English ...

. . . . You will get many chances to speak English with your teachers
and colleagues and at the completion of the course you will feel
more confident in speaking English ...

.. .. We have less knowledge of English language because it is not
our mother tongue. Due to this reason we face great difficulties
while preparing for the TOEFL. Here at C~ELS within two months you
will learn a lot of grammar and other skills which are required for
the TOEFL ...

. , .. Read a variety of materials to enhance your knowledge. CIELS
provides an excellent opportunity to develop your habit of
reading ...

.... You will be given a large amount of galnmar \>JOrk which wi 11
prove very helpful in improving your written and spoken English ...

. . .. Besides t,his you will also be able to learn about Amel-ican
culture ...

These b.;o months are not only il,:portant for improving your 'l'OEFL
score but it will also add a lot of other qualities to your
personality and ability ...



· ... You will find the way of teaching is quite different from
ours ...

· ... You shouldn't hesitate to explain your difficulties regarding
the English language. 'I'he staff are skilled and Vl~:CY

cooperative ...

.... Do not hesitate to ask about anything that you did not know
before ...

· ... Although accommodation is very nice, keep yourself from
watching so much TV especially Indian film. Otherwise you will not
be able to revise your classwork properly and you will not be able
to do your homewrok ...

· ... Make a timetable for your daily homework. Try to give enough
tiDe to all the sections to of the TOEFL ...

... . 00 not ~aste your time gossiping ...

... . Put all your efforts on study. Never think about any 1. ive ...

.. .. Since CIELS is closed on Friday and Saturday, revise all work
of the '..,:",01e \:sek and do not vis it your home frequently ...

... . Islamabad is a very beautiful place to live. Murree is only 60
Km. from Islamabad. If you are working hard through the week you
must enjoy the weekend. Haybe it's your first time to see snov at
Murree. Don't miss the opportunity. You should also visit Shah
faisal Hosque and Daman-i-Koh ...

.... During the lunch break you can go to Biryani house for lunch
while for dinner you can go to Aabpara .. for breakfast th~re is a
restaurant at the back of Capital Hotel ...

.... Telephone facility is available at the hotel but that is very
expensive. Avoid making telephone calls from the hotel. It will
be better to telephone from a Public Call office ...

.... ! would like to add one thing more: please don't invite your
friends and relative during your training ...

... . If you were to waste this time you will have a loss forever ...

Yours sincerely,

(Former CIELS StUdents)



4 : 15:

CIELS STUDENT'S STUDY GUIDE

Classes end. Head for home.

5:00 - 6:00:

6:00 - 7:30:

7:30 - 7:45:

Get a cup of tea or a cold drink .. turn the TV on to
CNN ... put your feet up, relax .... listen to English
news.

Rest/sleep/dinner. (Have a good weal, but don't
overeat: too much food makes you sleepy.)

Take a clean sheet of paper. List assignments to
be done that night, for the next day. Prioritize
the assignments (that is:
should be done first.
according to the most
longest I or accor-ding to
a certain assignment is
classmate. If still not
classmate.

decide which assignments
Priorities could be

difficult ho~ework, the
your class schedule). If
not clear, check with a
clear, check with another

7:45 - 8:/ J: Do first (greatest) priority assignment. or, study
grammar.

8:45 - 9:00: Have a cup of tea for a cold drink ... take a '.alk
down the corridor or downstairs to stretch leg
muscles.

9:00 - 10:00: Do second priority homework or READ READ READ
(assigned readings, a book or magazine borrowed
from the CIELS library, an English book or magazine
of your own. A novel that you like or are
interested in is excellent for this purpose).

10:00 - 10:30: Do third priority homework, or Writing or Listening
assignments.

(Question: When could you call home, or write letters home, or go
shopping or sightseeing? Try to save these for the
weekend - that is, all day Friday and Saturday morning.
Saturday afternoon and evening you should be back at
the books!! ! )

NOTE: The study schedule above could be followed as a group. Form
a study group with some of your classmates or provincemates
or friends. Do your assignments and your review/study
together. Raise questions for clarification in the group.
However, do not copy assignments. A group that studies
together does not necessarily copy from each other!!!)

SUGGESTION: On Saturdays,
watch videos!

go to the American Center to read or
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'rHEA SIERAK
Eanager, English Language Services Unit

r·~ s. s i era k has a Ba c 11 e lor 0 f A1.- ..:- s de g r e e i n [ !1 9 1 i S 11 Lit ~ z- a ttl r- (~

~nd Philosophy fro~ Syracuse University, USA; a ~aster of Public
':..J::-.inistration degl-ee from Seattle University, USA, specializing
:'11 the nanagei::ent of nonprofit organizations; a Royal Society of
~rts (UK) certificate for Teaching English as a Foreign Ldnguage to
.~.dult.s, obtained in To}:yo, Japan; and is currently \-wrking on hel
~-:as ter 0 f Arts degree in Eng 1 ish as a Second La nguage f .I.: om t.he.
School for International Training, USA.

She did volLntary ...·;or}: teaching English as a second langudge to
:- e f u q e e s for 0 n eyea r inSeat tIe, h' ash i n g ton, L' SA, and tau cJ h t
~ngllsh at a ~~ster of Business Administration Prepar~tion Progra~

=- c: r 2 and a h Ci 1 f yea r sin To}: yo, J a pan. She has bee n \,' i t h C I ELS
sin c e J u n e, 1 9 9 0 I fir s t a san ins t rue tor, the nCo 0 r din d tor a n Cl n 0".,' ,

~·:,!n,.}ger .

She has traveled in Cane ..la, Hexico, England, France, BelgiuD,
~uxe~bourg, Sweden, Germany, Czechoslovakia, Poland, Austria,
Italy, Dtnr..c1rJ:, Iceland, HungarYI ,Japan, South Korea, the People'S
R0public of China, Thailand, Hong Kong, ~3~~U. Pakistan, India and
~:0pal.

--000--

HU\Nl'~H DEBRUCE

Mrs. DeBruc8 lS A~erican. She has a Bachelor's Degree from ~he

Cniversity of Florida, and has also studied at Ohio University and
Beston University.

She taught for one year at a Catholic school and was a substitute
tc,acher teaching in Dhaka, Bangladesh. She has been at CIELS sincf~

1939.

--000--

ERICA DODD

Dr. Dodd is Canadian. She has a Bachelor's Degree in Classical
A,r t f r on \>-; e 11 e s 1e y Co 11 e 9 e i nthe Un i ted Stat e sand a Ph. Din
B\' zant i ne Ar t History from the Courtau 1 d I nst i tute, Uni vet-s i ty of
L~.mdon. She \.'as a Harvard university fello·...· for 3 1'ea1:-5 and an
O~ford University fellow for one year.

She taught
Intccnational
January 1991.

English
College

at
~n

the Anerican
Beirut. She

CO;:',muni ty School and tLe
has been with CIELS since



Dr. Dodd has also been a Plofesscr of Islamic and BY2anti~e h~t

::-:;st.Gry, t.eaciling at Ec~·L::stt.::r Cni'~'el'sity (Canada)
,:., ;~ ...: r :. C C1 n l: n i v (; r sityin Be i rut for 2 0 yea r s , and
" ' :j i v.::- r ~-:. i t yin Can a d a for 2 yea r 5 .

for
at

3 ~~;ear ~:'I

\' i t'::: t (; t~ i a.

She ridS pUblished 3 boo}:s and r:,any scholarly articles, and L:~s

~ect·.lred at Oxford University, Harvard University, t.h(~ 1':etropoliLJn
~.~ '-' S (0.1:-:', 0 f ;.. r t j n I~ e'w 1" 0 r k City, and inC 1eve 1and, 0 h i 0 ; Dl~;:-1:;art en
:, a }: s , \.; ash i ng t. 0 nO. C i Chi c ago, I 1 1 i no is; Tot' 0 n to, Can a d a , <1 n d
e 15,:0',.:--.0 re.

Sf; c: has t r a \' ell e din E u r 0 p e, t] 0 r t h 1\ r.. e ricaft h e t-1 i d dIe Ea. st, z! n d
~:~1ssia. She also 11as a knowle(ige of Arabic, French, Urdu, G0rman,
~atin, Greek, Spanish and Italian.

--000--

!·lrs. gahr:wod is British. She has an HonOl':s Degree 1n English
!_ i t Co !"" a t u ref r 0::-, 0 >: fordUn i ve r sity .

She has taught reading, listening and gramr::ar at CIELS for the
last t',·:o years. Before that, she taught at B.-::~aconhouse S..:.:hoo'l,
L:~ h 0 rea nd a ": i1 Hi CJ h Sc h 0 0 1 i n Bog 0 t a I Colomb i a f Sou t h Ar:-. c~ r- i ca.

:-:rs. !-:,;~hr.i()C.j has spent cc:nsicJEr21~::,le periods of tir.,e stud1'ing
ot1'.(-r ldncJuaqes - at schools, fi.-cnch and Latin, and 1:10St recentl'/,
_r.:"~1 c~, rr'.c ~~~~t.i0{1al Institllt.. e of ~-:ojel-n La.ngtL:tges, IslaG21r.J~1d.

She spent one and a half years in Colo~bia, South America, three
:.;e::1-;3 in J...frica. and has li\/ed in Fa}:istan for seven years.

--000--

HEYEN QUIGLEY
cultural Awareness Training Coordinator

Ht"s. Quigley 1,,'as born in the Philippines, is a resident of
Ccl na d a . She h 0 s a Bac he 1c r ' s De 9 r e e i n EnCJ 1 i S 11 from the lj n i vcrsit Y
of the Philippines, and took Haster's Courses in Speech and Dra:~.a

and Anthropology at the same university. She has a ~asterts Degree
i n i n t erna t ionaIDeve loprra'? n t from the s c h 0 0 1 for r n t (~ rna t i (] n,) 1
Training, Vermont, U.S.A.

She taught English language and literature to high school <Hd
colle9 estu den t sin the Phi 1 i fJ p i fIG S for 6 y e <:n- s ; En CJ 1 ish a s a
.s(~cond LanCJuage to adult IndoChinese refugees for 2 yeal's <1nd to
ddult Ethiopian refugees for 2 years. In t.he United States ~1;e

t<J.ught EnglL~h as a Second Langu2ige to IndoChine~;e, Hi~:p"nic, a:ld
Ha i t ian chi 1 clt- '" nandad u 1 t s for 1 yea r . She has b L" e n t e <-1 chi ngat
CIELS since .January, 1988.



!·:rs. Quigley has
~xchange stude~ts,

~otal of 1~ years.

beE:;, in\'olved
professionals,

in cross-cultural training for
refug~es and i;:~,igrants for a.

She has lived in the Sudan, East Africa; the U.S., and C6nada.
~r.e has trave lIed to Hongkong, Tha i land, S ing21pcre, Eth i 01' 1a,
:"enya, Tanzania; Tur}:ey, Greece l France l England, It_all', f..ustria l
S~itzerland, Gernany, and the Netherlands. She has bee in Pakistan
since Nove~ber 1987.

--Ouo--

IMR.ANA SHAFIQI

~rs. I~rana Shafiqi has dual nationality: Pakist2ni and British.
S~e got her B.h. a~d her M.A. in History froffi Kara~hi Cniversity.
~t present she is ~orking on a ~aster of Arts Ce~~ee in T03ching
::: ,:-.j 1 i S ~1 a S ;;i S E: con ci LH: 9 u a q e ( 1-:;... T ) f r .:, ::: t. :; e :; '..: h Co D 1 f Co r
::-.tE'rnett:ional Training, \·E::l:.-mont, u.s.}.... Sf.Eo a 1::;0 h3S a
~ostgraduate certificate in Education from Lcnjon Cniversity, and
a Diplora in Teaching English as a Second Language fro~ the R' ja1
Society of ~rts, London.

She Leg Ci n he r c~: n::'e:r in teach i ng as a scheo 1 tE::: cher in London
".,:here she ta u~ht for 10 )'ea r'"s. St1e ttlen t;eca::.e i fl t er-(~s t. e1j in
~eaching English as a Second Language which she taught to schoolage
.:.::-.::'.igrant children in London for 3 '.i'ears. SLe also tauC]ht English
t. c e ;-.:: i 0 Ye Eo S 0; f (j S 1-. 1 D l n I s 1 a r. a bad, the F r i IT. a r y il e a 1 t h car' e
?roject, and 5~udents participating in the Acade~y for Educatio~J}

I:;evelopr..ent/s Baluchistan Scholarship Prograr. (1). !'-1rs Shafiqi
a 1sotaug h tEn9 1 ish torr.e die a 1 and eng ine e r i n 9 9 r a d II ate s ct nd
~niversity lecturers in courses organized by the Cniversity Grants
=o~nission. S~e has been teaChing at CIELS since 1937.

Mrs. Shafiqi lived in London for 14 years. She has travelled to
t.he USA 3 ti~es - twice to VerDont to study for her MAT and once
for holidays, visiting ne',-, York l Dallas, Houston, Colorac~, and
!<ontrea 1 in Ccnada. She a 150 spent a \.;eek e3ch i n D(~nIT.ark, Zlild

~nkara and Istanbul in Turkey.

--000--

RUTH SILSETH

1-1 r s . S i 1sethis A:., e rican. She has a B-3 c h e lor f s De9 r EO' e i n
Education fro:-. Valparaiso UniversitYI Indiana l •...:ith cours(~s in
Spanish and Physical Education. She took additional courses in
English from E31d~in Wallace College, Ohio l and in Education from
old Do~inion Cniversity, Virginia.

She taught High School Spanish for ~ yc~ai-sl El.c<,entary :.;cho01
Spa n ish for 3 ..... ear 5, and H i 9 h Sc h 0 0 lEng lish for 6 y e cH- s . She has
been teaChing at CIELS since July, 1991.
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~ :. vedin Gen,.any for 0 n eyea randin I tal y for 4 yea r s . S L e h :~ ::;
::: 1 sot r a velIe d toea n a d a 1-; e >: i co, J.. njen tin a I Bra z i J I C r<..lCJ U ct Y, t 1. ,:
'_'nited Kingdon, France, Austria, S\.;itzerland, Denr.,ar}:, S',:edcn ..
~~oc.:ay, the tJ.:::therlands, Greece, Egypt, r·:orocco, Spain, Portugal,
:nailand and Pakistan.

~.: r- s . S i 1set h h 2. S 2 chi. 1 d r en, a 2 3 - yea r old son and 2 S - Y('~ a r old
j ::~ U (1 :1 t e r .
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Item Item
Number Title

Authorl
Publisher Skill Type

1

1

1

1

1

1

29

28

3

5

1

10 Steps (Beginning) Student Book
10 Steps (Beginning) Teacher's Manual
101 \.lord Games

12 + 12

15 Easy Pieces for ESL

26 Steps Intermediate Student Book
30 Days To A More Powerful Vocabulary

30 Passages

A Conversation Book: English In Everyday Life Book 2

A Conversation Book: English in Everyday Life Book

A Foreign Student's Guide To Dangerous English

A Guide To The Whole Writing Process

, Guide To The Whole Writing Process Instructor's Manual

A Handbook For Foreign Students
A Picture's Worth A Thousand Words

A Pocket Guide To Vocabulary

L inc
Linc

McCallun
Oxford University Press
Allan

USiA
Curry
USIA
Linc
Funk
Pocket Books
Byrne
Longman
Carver
Prentice Hall
Carver
Prentice Hall
Claire

Eardley
Blum
Houghton Miffl in
Blum
Houghton Mifflin

Sanabria
Prentice Hall
Brownstein

10/ 8

W B
REF B

R B

lIS B

W B
R B

R B

L/S B

l./S B

CUL B

\oJ B

W B

CUL B

LIS B

R B
Barron's Educational Series

A Practical Guide To The Teaching Of English Rivers
Oxford University Press

A TEFL Anthology Bouchard
USIA

A Thousand Sentences Gattegno
Educational Solutions

A World Of Books An Annotated Reading List For ESL/EFL Students BrOwn
TESOL

REF B

R B

G B

R B

7

41

38

2

12

A Writer's Workbook

AKL Advanced Student's Book

AKL Beginning Student'S Book

AKL Beginning Teacher's Manual

AKL Intermediate Student's Book

Smoke

St. Martin's Press

Longman

Longman
O'Nei II

Longman

Longman

B

LIS B

LIS B

L/S B

lIS B
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Item Item
Number Title

Author/
Publ isrter Skill Type

3

1

52

47

91

350

2

2

14

83

5

33

2

AKl Intermediate Teacher's Manual

ALA ESP Series lectures For Listening Comprehension

ALA TOEFL Course (Classwork Books)

ALA TOEFL Course (Complete Sets)

ALA TOEFL Course (Homework 600ks)

ALA TOEFL Course (Practice Tests)

ALA TOEFL Course (Teachers Handbook)

Academic Mini lectures

Academic Writing ~orkshop

Academic Writing Workshop II

Academically Speaking

Action Plans

Advanced Listening Comprehension

Advanced Vocabulary Games

Adventures In Conversation

Alice Blows A fuse

America Past &Present Volume

America Past &Present Volume II

America Past &Present Volume III

American cuttural Encounters

American Topics Second Edition

An Introduction To Language 2nd Edition

Animal Farm
Areo's GRE 1984

Longman
Annand
American Language Academy
Annand
Regents
Amad
Regents
Annad
Regents
Annad
Regents
Annad
Regents
Roguski/Palmberg
Maxwell Macmillan
Benesch
~adsworth

Benesch
~adsworth Publishing Compony
Kayfet2
Wadsworth
MacDonald
Newbury House
Dunkel
Newbury House
Sch inke/Llano
National Textbook Co
Hunter
Prentice Hall Regents
Boyd
Prentice Hall
Lancelot-Harrington
Newbury House Publishers
Lancelot-Harrington
Newbury House Publishers
Lancelot-Harrington
Newbury House Publishers
Ford
Alerr.any
Lugton
Prentice Hall Regents
Fromkin-Rodman
Holt, Rinehart and ~inston

Orwell
Martinson

LIS B

LIS B

1ft 8

TFL B

TFt B

TFt B

TFL B

LIS B

\01 B

IJ B

LIS 6

REF B

L/S B

It E1

LIS B

L/S B

R S

R B

R B

CUL B

R B

REF B

R B
GRE B
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NUJTber Title

Author/
Publ isher Ski II Type

3

7

70

3

5

25

Arca's GRE 1987

Arco's Preparation For The SAT

Arca's Super Course For The GRE 1st Edition

Arco's TOEFL 1987

As I Was Saying Teacher's Edition

At The Door Selected literature for ESL Students

Attitudes Through Idioms

Back &Forth

Barron's A Pocket Guide To Correct Grammar 2nd Edition

Sarron's Basic Word List 2nd Edition

Barron's How To Prepare For The CSAT Mathematics Level 2

Barron's How To Prepare For The GRE

Barron's How To Prepare for The SAT

Barron's i/o.. To Prepare For The TOEFL 4th Edition (White)

Barron's How To Prepare For The TOEfL 5th Edition (Black)

Area-Prentice Hall
Martinson
Aieo-Prentice Hall
Sanders
Arca
Martinson
Arca
Babin
Arca
Richards
Addison \.lesley
McKay

Prentice Hall Regents
Adams
Newbury House
Palmer
Alemany
Hopper

Barron's Educational Series
Brownstein
Barron's Educational Series
Dodge
Barron's
Brownstein
Barron's
Brownstein
Barron's Educational Series
Sharpe
Barron's
Sharpe
Barron's

GRE B

GRE B

GRE B

TFL B

L/S B

R B

lIS B

L/S B

REF B

R B

GRE B

GRE B

GRE B

TFL B

TFl B

REF B

57

14

2

Barron's Practice Exercises For The TOEFL

Basic Composition For ESL An Expository Workbook

Basic English Grammar

Basic English Grammar Teacher's Manual

Basic Skills for Academic Reading

Basically Academic An Introduction To EAP

Basically Academic An Introduction To EAP Instructor's Manual

Sharpe TFL B
Barron1s
Huizenga W B
Scott, Foresman/little, Brown
Azar G B

Prentice Hall

Azar G B
Prentice Hall
Ramsay R B
Prentice Hall Regents
Currie REF B
Newbury House

Currie

2 Beyond Uords An Advanced Reading Course

Newbury House

James R B
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Item Item
Nurber Title

Author/
Publish!'!r Sk~il. Type

Business lJortd

Cloze Encounters

Communication Starters

Build Your Case

B

L/S B

B

LIS 8

LIS B

B

CUL B

TFL 8

ESP B

G B

TFl B

G B

GRE B

REF B

R B

TFl B

R 8

R g

REf B

LIS B

R B

R&iJ B

\J S

Prentice Halt Regents

Adams
Scott, Foresman and Company
Robertson
Newbury House
Kleber
Addison Wesley
Schwabe
Prentice-Hall, Inc
King
Nelson
King
Nelson
Hacikyan
Regents
Speegle
Oxford University Press
Shinke

Llano
Rooks
Newbury House
Moskowitz
Newbury House

Saitz
l.Jinthrop
Brown
Prentice Hall Regents
Yorkey
Longman
Pyle
Cl i ffs

Yorkey
Prentice Hall
Levine
Collier Macmillan
CO'lnor (ed)
1ESOL

Dodge

Barron's Educational Series
Pol lock
Prentice Hall
Olsen
Atemany
Alexander

Longman

Hern

Research and Pedagogical PerspectivesCoherence In Writing

Cliffs TOEFL Preparation

Composition Steps

College Board Math - Barron's

Cemp Exercises In Comprehension and Composition

Clues To Meaning Strategies For Better Reading Comprehension

Communicate What You Mean

Challenges A Process Approach to Academic English

Checklists For Vocabulary Study

Challenge: A First Reader

Caring And Sharing In The Foreign Language Class

Campus Eng l ish

Can't Stop Talking

Business In English

Building Skills For The TOEFL Tapescript and Key

Building Skills For The TOEFL Course Book

Building Academic Skills An ESL Workbook

Bridge To College Success

Body English A Study Of Gestures

2

2

3

2

2

5

2

1

18

144
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N~r Title

Authorl
Publisher Ski LL Type

R B

R B

R B

B

R B

R B

CUL B

liS B

CUL B

R B

REF B

R B

R S

R

Newbury House
NlJlIri ch

Longman
Griffin
Prentice Hall
Griffin
Prentice Hall
Light
Coltier Macmillan
?aulston
Regents
G'.lSton

Pro Lingua
Genzel
Harper &Row
Eichler
University of Pittsburgh
Harkstein
Newbury House
Markstein
Newbury House
loIarkstein
Newblwy House
Keen
Newbury House
Davis &Rinvolucri
Cambridge University Press
Hornby

Oxford University Press
Dell

Dell

Dictionary - The American Heritage

Dictionary - Oxford

Developing Vocabulary Skills (1985)

Dictcr.ion New Methods, New Possibilities

Contemporary ~orld Issues An Interactive Approach To R & 1,1

Cutturat Awareness Teaching Techniques

Culturally Speaking

Developing Reading Ski lls ,Advanced Answer Key

Developing Basic Writing Skills in ESL

Developing Reading Skills Intermediate

Contact USA 2nd Edition

Developing Reading Skills Advan~ed

Controlled Composition in ESL

Contact USA

Consider The Issues

4

1

7

16

36

12

22

19

R B

f( B

21

45

Dictionary - The New American ~ebster Handy College

Dictionary of knerican English

Dictionary {)f Probtem \.lords

I./ebster
Signet

Longman
Longman
Times

Federal
R B

G B

LIS B

LIS BDiscussions inat work

East-West

East-iJest 2

Easy (loes it

Ur
Cambridge University Press
Graves
Oxford
Graves
Oxford
Curry

USIA

G B

Economic Survey' R B
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Item Item
NUTt>er Title

Effective Techniques For English Conver~ation Groups

Authorl
Publlsher

GOP
Dobson
Newbury House Publishers

Ski l t Type

REF B

Effects of Rapid Population Growth R B

23

15

55

Elementary Composition Practice Book

Elementary Composition Practice Book 2

Encores Book

Encyclopedia - funk &~agnall's New (Volumes 1 - 29)

English By Newspapers

English For Academic Uses: A ~riting ~orkbook

English For Careers: Agriculture

English For Careers: Electrical Engineering

GOP
Blanton
Newbury House
Blanton
Newbury House
Allen
USIA
Bram
Funk &Wagnall's
Frederickson
Newbury House
Adams
Prentice Hall
Jenkins-Murphy
Regents
Halt

" B

" B

R B

REF B

R 8

\oj B

ESP B

ESP B
Regents

English For Careers: International Finance Oppenheim
Regents

English Integrated An Advanced Reader/Grammar For Learners Of Eng Dunham
Scott,Foresman and Company

English On Campus: A listening Sampler James
Wadsworth Publishing Company

English Pronunciation Lesson's: A Teacher's Resource Manual

ESP B

R B

lIS B

LIS B

REF B

ESP B

44

3

4

60

6

14

English Sentence Structure

English Skill~ 3rd Edition

English Skills 4th Edition

English Structure In Focu$

English Structure In Focus A~swer Key

English Structure In Focus Teacher's Manual

Error Analysis and Interlanguage

Essentials Of Management

Examining English Book 1

USIS
Krohn
University of Michigan
Langan
McGraw Hill
Langan
McGraw Hill
Davis
Newbury House
Davis
Newbury House
Davis
Newbury House
Corder
Oxford University Press
lJise

~merican Language Academy
Ridout

G

G

G

G

G

B

B

B

B

B

B

B
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Item Item

NlAlber Title

Author/
Publ isher Skill Type

R/lJ B

L/S 8

L/S B

L/S 8

B

8

8

8

B

W B

R

R

G

LIS 8

R B

R

L/S B

L/S B

LIS 8

R

Hutchinson
Ridout
Hutchinson
Markstein
Newbury House

Markstein
Newbury House
Dennis
Newbury House Publishers

Shannon
Random
Numrich
Longman
Zanger
Newbury House Publishers
Blasky
Lateral Communication

Blasky
Lateral Communication
Ackert
Newbury House
Fassman
Longman
Wigfield
Newbury House
Raimes
Oxford
McCutchan
Prentice-Hall
Griffin
Longman

Follow Me To San Francisco

Focus On Reading A ~orkbook For ESL Students

Focus On Composition

Fast Fcn.ard

Facts &Figures

First Steps In Reading And ~riting

Faces Exchangir~ Views In English Teacher's Manual

Faces Exchanging Views In English

Face The Issues

Face To Face Tr.e Cross-Cultural Workbook

Express Yourself

Experiences Reading Literature

Expanding Reading Skills Advanced Answer Key

Expanding Reading Skills Advanced

Examining English Book 2

1

1

28

26

43

19

15

22

19

76

2

Foreign $tudents Guide To Americ2n Academic Life
From Paragraph To Term Paper

From Process To Product

Functions Of American EngLish

Fundcmentals Of English Grammar

GRE General Test

Games For Language Learning New Edition

Getting A Fix On Vaocabulary

Lipp
Maxwell MacmiLLan
Lefkowitz
Prentice Hall Regents
Jones
Cambridge
Azar
Prentice Halt
Alexander-Travis
Research And Education Assc
~right

Cambridge University Press

ClarK

Pro Lingua Associates

CUL B
IJ B

\oJ B

L/S B

G B

GRE B

REF B

R B
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Item Item Author/
Number Title Publisher SKill Type

2

60

97

3

6

19

8

2

224

11

15

Graded Exercises In English

Grammar Exercises 1

Grammar Exercises II

Granmar Games

Grammar In Context

Granmar In Context II

Grarrrnar In Use

Grarrrnar In Use Answer Key

Great Ideas Student's Book

Great Ideas Teacher's Manual

Guide To English Idioms

Guide To Language And Study Skills

HSJ How To Prepare For The GRE

Headl i nes

Hear America Speak Book 2

Hearsay

Heartworks: Ir~pirations For ESL

How To Prepare For The TOEFL (Green/Blue Book)

17 Your Feel like Singing

l~provin9 Aural Comprehension Student's BOOK

Improving Aural Comprehension Teacher's Book of Readings

Index Card Ga~es For ESL

Innovative Approaches To language Teaching

Dixson
Regents
Burrows
Pro Lingua
Rein
Pro lingua
Rinvolucri
Cambridge
Etbaum
Little Brown
Elbaum
Li tt le Brown
Murphy
Caw~ridge University Press
Murphy
Cambridge University Press
Jones
Cambridge

Jones
Cambridge
Times
Federal
Martin
prentice Hall Inc
Bramson
Harcourt Brace Jovanovich
Karant
Prentice Hall
Taylor
Science Research Associates
Griffen
Addison Wesley
Beckerrnan
Prentice Hall Regents
Goodman
McGraw Hill
Osman/McConochie
Longman
Morley
University of Michigan
Morley
University of Michigan
Moran
Pro Lingua

Blair
Newbury House

G B

G 8

G B

TFL B

G B

G B

G B

REf B

LIS B

LIS B

R B

REF B

GRE B

LIS B

L/S B

LIS B

LIS 8

TFt S

L/S B

LIS B

LIS B

REF B

REF B
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Item item
Hueber Ti ti e

Author/
Publ isher Skit L Type

Newbury House
35 Intermediate Composition Practice Book

17 Intermediate Composition Practic~ Book 2

Insights Into Academic Writing Kadesch
Longman '" B

G 8

R B

R B

R B

REF B

'" B

'"
B

lIS B

lIS B

\J B

R B

L/S B

REF B

REF B

R B

REF B

REF B

lIS B

y B

L/S B

G B

LIS B

Caq:Jbell

Prentice Hall
Ackert
Holt Reinhart ~inston

FLint
Newbury House
Ehrl ich
Pocket Education
Sotiriou
\Jadsworth

Kl ippel

Cambridge
Brewster
lingua House
Mohan
Addison'~esLey

Doty
Harper 8. Row
Clark
Pro lingua
Dulay
Oxford University Press

Lebauer

Prentice Hall Regents
Hartfield
Newbury House
Fi'1ger
CoLlier MacmilLan
Wright
American Book Company

Moran

Pro Lingua

Newbury House
Dunkel
Newbury House

Cornel ius

Let's Laugh Together

Learn To Listen

L;sten To learn
Learning ESl Composition

let I S learn Engt i sh

Language Two

Language Teaching Techniques

Language And Life In The USA Volume 2

lexicarry

Keep Talking

lAMP: language Acquisition Made Practical

Interview

language And Content

Longman
Introducing Academic Writing Oshiw~

Addison'~esley

Keep In Touch A Student's AnthoLogy of Modern Liter'ature In Eng Knight
Pergamon Press

Intermediate l~stening Comprehension

Integrating College Study SkiLLs

Insights: A Contemporary Reader

Instant Vocabula~y

Insights and Idees

Insights into English Structure

2

2

8

2

6

3

t

29

17
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Item Item

Nl.J1tler Tit l e
Authorl
Publisher Skill Type

Lexis Academic Vocabulary Study Burgmeier
Prentice Hall Regents

, Light And Lively Felder
Harwood

36 Listen To Me! Beginning Foley
Newbury House

listening Between The Lines A Cultural Approach Lougheed
Addison-Wesley

Listening Between The Lines A Cultural Approach Teacher's Edition Lougheed
Addison-Wesley

listening Contours Complete Text Rost
Lingual House

5 Listening Dictation Morley
University of Michigan

78 Listening Focus Student'S Book Kisslinger
Lingua l House

5 listening Focus Tapescript &Answer Key Kisslinger
lingual House

Listening Focus Teacher'S Manual Kisslinger
l i"gua l House

4

2

14

Listening In &Speaking Out Advanced

Listening In And Speaking Out Intermediate

Listening Tasks Student'S Book

Listening Tasks Teacher'S Book

Listening to TOEFL Workbook

Literary Contexts For ESL ~riters

Longman Preparation Course For The TOEFL

look \lno's Talking l Activities For Group Interaction

Looking At American food

looking At American Signs

MMC: Developing Communicative Competence in English As L2

Macmillan Career English Agriculture: Field Crops

Making English Personal

James
Longman
James
Longman
Schecter
Cambridge
Schecter
Cambridge

Educational Testing Service
Gajdusek
Kendall/Hunt
Ph ill ips
Longman
Christison
Alemany

Huizenga

National Textbook Co.
Huizenga
National Textbook Company
Bruder
University Of Pittsburgh Press
Jackson
MacMillan

Curry
USIA

R B

LIS B

LIS B

LIS B

liS B

LIS B

LIS B

liS B

LIS B

LIS B

lIS B

LIS B

LIS B

lIS B

TFL B

,. B..
TFL B

LIS B

CUL B

CUL B

G B

ESP B

LIS B

d

\~"
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Item Item
N\.fli::er Tit le

Author/
Publ isher Skill TyPe

1

1

3

18

91

11

14

7

2

Making The Most Of English Lay
Holt, Rinehart and Winston

Meanings Into Yards Intermediate Workbook Doff
Cambridge

Meet The us Kagan
Prentice Hall

Methods "hat \Jork Oller
Newbury House

Missing Persons: A Radio Play Anderson
Longman

Modern American Profiles Kenan
Harcourt

Modern English Exercises For Non-Native Speakers 2nd Ed. Part Frank
Prentice Hall

Modern English Exercises For Non-Native Speakers 2nd Ed. Part 2 Frank
Prentice Hall

Modern English Part 2 (Sentences &Complex Structures) Frank
Prentice Hall

Modern English Volume Rutherford
Prentice Hall

Modern English Volume 2 Rutherford
Prentice Hall

Modern English: A Practical Reference Guide Frank
Prentice Hall

Nelson Practice Book Of Phrasal Verbs Revised Edition ~alker

Nelson

R B

G B

R B

W B

L/S 8

R B

G B

G B

G B

G B

G B

G B

R B

TFL B

HL B

R B

LiS B

B

LIS B

lIS B

L/S B

LIS B

LIS B

RKenan
Harcourt Brace Jovanovich
Yorkey
The American Book Company
Yorkey
The American Book Company
Yorkey
The American Book Company
Kennedy
Newbury House
Hamp-Lyons
Newburyn House
Deyi tt

Pro lingua Associates
Lim
Newbury House
Foley
Newbury House

ElL

The ConsortiLlll

Nobel Prize ~ir~ers

Newbury House TOEFL Preparation Kit (2 book set)

Open i ng Lines

Now Hear This

Noteworthy: listening And Notetaking Ski lls

Newbury House TOEFL Preparation Kit

New INTERCOM 3 Teachers Edition

New INTERCOM workbook 3

New INTERCOM 3

New Aw~rican Profiles

2

1

5

70

J



PAGE NO. 12
07/23/92

CIElS Inventory
Academy for Educational Dev~lopment - Islamabad

Ite!ll Item
Nl.Slt:>er Tit l e

Authorl
Publisher Sidt l Type

18

19

2

1

Ol.ltsiders

PAIRallels: Narratives For Pair Work

Paragraph Development

Paragraph Development 2nd Edition

Past, Present and Future

Phrase by Phrase

Mullen
Prentice Hall

Rost
lingual
Arnaudet
Prentice Hall
Arnaudet
Prentice Hall Regents
Gregg
Yadswcrth
Chan
Prentice Hall

R B

LIS B

W I

\I B

R B

LIS B

19 Picture It! LIS B

REF B

R B

LIS B

LIS 8

8

R

R

lIS B

Regents
Heyer
Prent i ce Ha II
Anderson
Newbury House
Pifer
Newbury House Publishers
Pifer
Newbury House
Mason
Harcourt Brace
Mason
Harcourt Brace Jovanovich
Mason
Harcourt Brace
Clark CUL BPotluck

Ports of Entry: Social Concerns

Points Of View

Ports of Entry: Ethnic Impressions

Ports Of Entry: Scientific Concerns

Point Counterpoint

Pidginization and Creolization as Language Acquisition

Picture Stories For Beginning Communication

2

2:

2

2

Practical English Usage

Practical Techniques For Language Teaching (Stud~nt-Centered)

Practice Tests For The TOEFL

Practice Tests For The TOEFL 2nd Edition

Pro Lingua
Swan REf B
Oxford University Press
Lewis REF B

language Teaching Publications
Mason TFL B
Nelson

Mason TFl S
Nelson

TFL B

G B

G B

2

80

Preludes To Reading

Prentice-Hall TOEFL Prep Book

Prentice-Hall's Practice Tests For The TOEFL

Preparation For ~fitin9: Grammar

Massoud
USIA
Lougheed
Prentice Hall
Steinberg
Prent ice- Ha II

Wahl

Newbury House

R B
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Authorl
Publisher Slcil t Type

Process And Pattern Cobb W B

Wadsworth Publishing Company
1 Pronouncing American English Orion lIS B

Newbury House
Put it In Writing Blot W B

Newbury House
3 React Interact: Situations For Con~nication Byrd liS B

Regents
Read On Speak Out Ferreira liS B

Newbury House
71 Reader's Choice Baudin R 8

University of Michigan
Reading By All Means New Edi tion Dubin R B

Addison-Wesley
Reading Drills For Speed And Comprehension 3rd Edition Fry R B

Jamestown Publishers
232 Reading English For Academic Study long R B

Newbury House
Reading For A Reason Dobbs R B

Prent i ce Ha II Regents
Reading For Academic Success lynch R B

Collier Macmillan
63 Reading l~~rovement Exercises Harris R B

Prentice Halt
Reading In A Foreign Language Alderson REF B

Longman
Reading In The Content Areas Richard-Amato R B

Longman
Reading Literature Gower R B

Long'Tlan
Reading Strategies for University Students Romstedt R B

Cotlier ~acmitlan

Readings In Engtish 1 Banks R B
Prentice Hall Resents

Readings In Engt ish 2 Banks R B
Prentice Ha t l Regents

4 Recipes For Tired Teachers Sion REF B
Addison WesLey

2 Refining Composition Skills 2nd Edition Smal Ley W B
MacHi L[an

4 Reflections: A Reader For Intermediate ESL Griffin R B
Newbury House

9 Research Matters Hamp-lyons G B
Newbury House

6 Science And Technology: A Reader landers R B

Newbury House

I. II,
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Author/
Publisher Ski II Type

Science and Society - A Reading-Writing Text Gregg R B

KLendall Hunt
1 Science, Medicine and Technology Master W B

Prentice Hall Regel"lts
1 Secretarial English Sheff ESP B

Regents
Sentence Combination Book II Pacl< G B

Newbury House
Sentence Construction Park G B

Newbury House
4 Settling In 1 Shapiro G B

The Consortium

2 Settling In 2 Shapiro G B

The Consortium

9 Shifting Gears Ell G B

The Consortium

3 Shifting Gears 2 ElL G B

The Consortium

Side By Side Book Bliss G B
Prentice Hall

Side By Side Book 2 Bliss G B

Prentice Hall
Side By Side Book 3 Bliss G B

Prentice Ha II
6 Skits In English Hines L/S B

l{egents
61 Sma l t town Oaity Mi ller R is

Pro Lingua
16 Speak Easy Si lverson LIS B

BBC
4 Speak Easy Teacher I s Manual Si lverson LIS B

BBC
Speak. Up Pavlik LIS B

Newbury House
Speaking Naturally Tillitt liS 8

Cambridge
Speaking Personally ladousse LIS B

Cambridge University Press
Spr ingboards Yerkey LIS B

Addison IJesley
Start Reading for Adults Vincent R B

Longman
Storyl ines Karant LIS B

Newbury House

Students And Teachers Writing Together Peyton W B
TESOL

.,'
l
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Item Item

Nunbei Title
Author/
Publisher Skill Type

G B

LIS B

TFL B

REF B

B

B

G

LIS B

W B

R B

REF B

R

LIS B

REF B

LIS B

L/S B

R B
CUL B

REF B

REF B

REF B

L/S B

REF B

REF B

REF B

\J B

lynch
Cambridge
lynch
Cambridge
Yorkey
McGraw Hill

Carris
Peterson's
Poe
Schoenberg
Longman
Yorkey
Addison Wesley
Sharpe
Little Brown
Stevick
Bright
Longman

Celce-Murcia

Newbury House
Imhoof
AED - \,Iashington
\Jill is
Longman
Allan
Longman
Rivers
University Of Chicago Press
Eskey
Addison-lJesley
larson-Freeman
Oxford
Woh l

Newbury House
Rail'1€s
Oxford University Press
French Allan
Oxforn University Press

Pint
Pergamon
Hartman
Holt
Reinhart
University of Michigan
Stanley

Addison \.lesley

Teaching Second Language Reading For Academic Purposes

The Best TOEFL Book

Techniques In Teaching ~riting

Techniques For ~ritin9 Composition

Teaching English With Video

Techniques in Teaching Vocabulary

Tense Situations

Testing Your Grammar

Teaching Foreign-Language Skills

Techniques And Principles In L8nguage Teaching

Telephone Talk

Teaching English Through English

Teaching English By Radio

Teaching English As A Second Or Foreign Language

Talking With Americans

Teaching And Learning Languages
Teaching English As A Second Language

Talk-A-Tivities

Tales Of Mystery And Imagination
Talk About Trivia

Success \,lith Words

Study Skills

Study Listening

Study Listening Teachers Manual

4

5

2

2

2

5

1

27

38

13

1

25

137
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Number Ti He

Author/
PubL isher Skill Type

~-----~.-~-------_._-----_ .. _--------------------------------~--- ------------------------------

15

15

13

The Best TOEFL Book Revised

The CaroLyn Graham Turn-Of-The-Century Songbook

The Chicken SmeLls Good

The Common Sense Of Teaching languages

The Culture Puzzle

The ESl Miscellany

StanLey
Addison \lesley
Graham
Regents
Pickett

Prentice Hall
Gattegno
Educatonal Solutions
levine
Prentice-Hall, Inc
Clark

Pro lingua

TFL B

lIS B

LIS B

REF B

CUL B

G B

The Economic Value of Children R B

L/S B

G B

REF B

G B

BG

R B
R B

lIS B
GOP
Graham
Oxford
Yorkey
Minerva
Burt
Newbury House
Celce-Mufcia
Newbury House
Clark
Pro lingua Associates
Rooks
Newbury House
SteinbeckThe Pearl

The PearL Cliffs Guide

The Grammar Handbook Part 1

The Grammar Book

The Non-Stop Discussion ~orkbook

The Gooficon

The Electric Etephant

The English Notebook

9

2

9

38

15
1

18

4 The Practice of EngLish Language Teaching

Cliffs
Harmer REF B

Longman

The Princeton R~vie~ The GRE 1991 Edition

The Princeton Review The GRE 1st Edition

Robinson

Vi llard

Robinson
\'; Llard Books

GRE B

GRE B

B

Ref B

REF B

REF B

8

B

R

Reid

Prentice Hall

Reid

Prentice Hall Regents

Ray

MacMi llan
Gattegno
educational Services

Hirsch

The College Board
Holt

The Real Thing

The Thinking Series: Thinking Historically

The Process of Composition Second Edition Instructor's ManuaL

The Process of Composition

The Thinking Series: L3nguages Of Thought

The Silent way

3
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Item Item
NU!1'ber Title

Author/
Publ isher Skill Type

2

,

The Thinking Series: Thinking Through Mathematics

The USA - Customs & Institutions 1990

The Way It Is

The IJhole Story

The College Board
Sit ver

The ColLege Board
Tiersky
~ogents

Curry
USIA
Rossner

REF B

CUL B

REF B

LIS B
Longman

The lJorking Culture Book 2 Career DeveLopment For New Americans Hemphil
Prentice Hall Regents

G B

The Zodiac #1

Tune In Tonight

Tran$itions Workbook

Time We The People

S

8

B

LIS S

LIS S

G

G

LIS 8

G

L/S B

R B

R B

L/S B

L/S B

R B

Moore
Pro Lingua
Sch inke/Llano
Fortaget
Schinke/Llano
Forlaget
Ferreira

Newbury House
Ferreira
Newbury House
Ferreira
Newbury House
Finger

Newbury House
Pint
Pergamon
Mason
Prentice Hall
Azar
Prent i ce Ha II

Understanding And Using English Gram~~mar 2nd Edition Azar
Prentice Hall

Understanding And Using English Grammer Teacher's Guide Volume A Azar
Prentice Hall

Understanding And Using English Grammar 1st Edition

Twentieth Lentury News

Understanding Academic Lectures

Transitions Teacher's Book

Time lJe The People Jnstructors Manual

Transitions Student's Sook

2

2

5

2

41

41

25

'1

11

125

169

5

228

160

Understanding And Using English Grammar Teacher'S Guide Volume BAzar
Prentice Hall

Understanding And Using English Grammar Teachers Manual Azar
Prentice Hall

Understanding And Using English Gram~ar Workbook Volume A Azar
Prentice Hall

Understanding And Using English Grammar Workbook Volume BAzar
Prentice Hall

G

G

G

G

S

B

B

B

TFL B

1

Understanding TOEFL Workbook 3rd Edition

University Survival Skills

ETS

Educational Testing Service

McDougal R B
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N..srbe r Title

Author!
Publ isher Skit l Type

-------------------------------------------_._------------------- -------------------.----------

Unusual Storiel< ~"')ffi Many Lands

45 Verb Choices and Verb Forms

3 Viewpoints USA

Visions A Pre-Intermediate Grammar

Vocabulary Games

Vocabulary Resource Books For Teachers

Whaddaya Say?

IJhat's So Funny

What's Up

25 Who Did It?

\.lord Power

Workbook in Second Language Acquisition

\Jorking With Prepositions

\.Iorld Englishes Volume 7 Number 1 Spring 1988

25 \.Irite From The Start

37 \oir i te Me A Ream Student I s Book

3 Wr i te Me A Ream Teacher' s Book

Writing A Content Approach To ESL Composition

~riting A Research Paper

~riting Academic English

writing Academic English Second Edition

2 Writing American Engl ish

36 writing As A Thi.nking Process

Newbury House
Janssen R I!

Prentice Hall Regents
Pack G 5

Newbury House
Vam R B

Harper & Row
Lites REf B

Prentice Hall Regents
Schinke/Llano R B

National Textbook Company
Morgan 8. Rinvolucri R B

Oxford University Press
Weinstein LIS B

Prentice Hall
Claire R B

Eardley
McPartland R B

Prentice Ha II ..1egents
Yorio LIS B

Prentice Ha II
Reader'S Digest R B

Berkeley/Non-Fiction
Set inker REF B

Nelooibury House Publ ishers
Halt G B

Nelson
REF B

Pergamon Press
Davidson \01 B
Nelolbury House
Kunz W B
Cotl..mbia Teachers College
Kunz W B

CoLJ!nb~ a Teachers College
Jenkins \1 B

Prentice Ha II Regents
Mer.ascher W B

Universi ty of Pittsburgh Press
Oshima U B

Addi son-IJes l ey
Oshima W B

Add i sOiHJes ley
Seward W B

f.,leir.any

lawrence \01 B
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Item I tern
N\.ITtle- Title

Author/
Publ isher Ski It Type

----------------------------------------------------------------- ------------------------------

IJriting As Thinking A Guided Process Approach

2 IJriting 'Workshop

Boggle

Clue

Magnetic ludo &Draft
Password

Scrabble

Turntiles S~rabble

2 AIDS: Changing The Rules

1 America - Catch The Spirit
2 Cold Water

Fami ly Ti es
Films For Language Teachers
Follow Me To San Francisco

Great American - Martin Luther King Jr
Islamic Culture, Language And Arts In The American Society (Urdu)

Liberty 'Weekend
Murder She Wrote
Short Stories (Miscellaneous) 1

Short Stories (Miscellaneous) 2
Speak Easy

suspect
iootsie

Uni vers i ty of Michigan Press

Frank y B

Prentice Hall Regents
Pagurek y B

Newbury House
G

Parker brothers
G

Parker Brothers
G

G

Mi l ton Eradley
G

Selchow ~ Righter
G

Selchow i Righter
VHS CUL V

AIDSFILIIS
VHS PAL SECAM CUL V

VHS CUL II

Intercut:ural Press
VHS PAL SECAM CUL II

VHS PAL 5ECAM REF II

VHS L/S V

Longman
PAL V

PAL CUL V

USIS - lticrldnet
NTSC CUL V

NTSC V

VHS PAL SECAM R II

VHS PAL SECAM R V

VHS LIS V

Longman
CUL V

PAL CUL II
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A Passage To India
single tape (1 )

AKL Advanced
Longman

Set 1 Cassette 1 (2)
Set 1 Cassette 2 (2)
Set 2 Cassette 1 (2)
Set 2 Cassette 2 (2)
Set 2 Cassette 3 (2)
Set 2 Cassette 4 (2 )

AKL Beginning
Longman

Set 1 Cassette 1 (2)
Set 1 Casset,te 2 (2 )
Set 2 Cassette 3 (1)
Set 2 Cassette 4 (1)

AKL Intermediate
Longman

Set 3 Cassette 1 (1)
Set 3 Cassette 2 (1 )
Set 3 Cassette 3 (1)
Set 3 Cassette 4 (0)

AKL Intermediate Episodes
Longman

Units 1 - 25 ('", "\I ,

AKL Intermediate Lab Drills
Longman

Cassette 1 (1)
Cassette 2 (1)
Cassette 3 (1)
Cassette 4 (1)

AKL Intermediate situations & Conversations
Longman

Cassette 1 (1)
Cassette 2 (1)

07/23/92
Page No. 1
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ALA ESP Series Lectures For Listening Comprehension (Annand)
Regents

Lectures A & B (1)
Lectures C & D (1)
Lectures E & F (1)
Lecture G (1)

ALA TOEFL Course (Annand)
Regents

Units 1, 2 (4 )
units 3, 4 (5)
Units 7, 8 (4)
units 9, 10 (4)
Units 11, 12 (4)

Academic Mini-Lectures (Roguski)
Maxwell Macmillan

single tape (3)

Advanced Listening Comprehension (Dunkel)
Newbury House

Lectures 1 - 4 (3)
Lectures 5 - 7 (3)
Lectures 8 - 11 (3)
Lectures 12 - 13 (3)
Lectures 14 - 15 (3)

Area's Skills For Top Scores
Arco

Tests 1, 2, 3 (l)

Arco's TOEFL
Areo

Tests 1, 2 I 3 ( 4 )
Tests 4 I 5! 6 (3)

As I Was Saying (Richards)
Addison Wesley

Un its 1 - 12 ( 2)
Units 13 - 15 (2)
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Barron's Practice Exercises For The TOEFL (Sharpe)
Barron's

Exercises 1 - 12 (6)
Exercises 13 - 19 (9)
Tests 1, 2, 3 ( 5 )
Tests 4, 5, 6 (5)

Build Your Case (Kleber)
Addison-Wesley

Chapters 1 - 7 (1)
Chapters 8 - 10 (1)
Chapters 11 - 16 (1)

Building Skills For The TOEFL (King)
Nelson

Lessons 1-39 (5)
Lessons 40-84 (5)
Lessons 85 - 108 (5)
Tests 1 & 2 ( 3 )

Career English
MacMillan

civil & Mech Engineering (3)
Horticulture & Livestock (2)
Agriculture - Soils (1)

Christmas lo1usic
single tape (1)

Cliffs TOEFL Preparation (Pyle)
Cliffs

Tests 1, 2 f 3 ( 8)
Tests 4, 5 , 6 (6)

Consider The Issues (Numrich)
Longman

units 1 - 12 (3)

English On Campus: A Listening Sampler (James)
Wadsworth

units 1 - 25 (1)

Face The Issues (Numrich)
Longman

units 1 - 6 (5)
units 7 - 12 (5)
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Faces Exchanging Views in English
Longman

single tape (2)

Faces of the USA
Longman

single tape (2)

Fast Forward (Fassman)
Longman

single tape (2)

Functions Of American English (Jones)
Cambridge

single tape (6)

Great Ideas (Jones)
Cambridge

single tape (6)

Headlines (Karant)
Prentice Hall

single tape (2)

Hearsay (Griffen)
Addison Wesley

Tape 1 Lessons 1 - 7 (2)
Tape 2 Lessons 8 - 13 (2)
Tape 3 Lessons 14 - 18 (2)

Heartworks:Inspirations (Beckerman)
Prentice Hall Regents

single tape (2)

How To Prepare for the TOEFL (Goodman)
McGraw Hill

Tape 1 (6)
Tape 2 (6)

If You Feel Like Singing
single tape (2)
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Improving Aural Comprehension (Morley)
University of Michigan

1 unit 1 # 1 - 10 (6)
2 unit 1 # 11 - Unit 2 #5 (6)
3 unit 2 # 6 - 20 (7)
4 unit 3 # 1 - 10 (7)
5 unit 3 # 11 - 20 (7)
6 Unit 4 # 1 - 12 (7)
7 unit 4 # 13 - Unit 5 # 7 (7)
8 unit 5 # g - 19 (7)
9 Unit 5 # 29 - Unit 7 # 1 (7)
10 unit 7 # 2 - Unit 8 # 5 (7)
11 unit 8 # 6 - 15 (7)

Intermediate Listening Comprehension (Dunkel)
Newbury House

units 1 & 2 (5)
units 2 & 3 (5)
Units 4 & 5 (5)
unit 5 (5)
unit 6 (5)

Interview (Cornelius)
Longman

single tape (2)

Lecture Listening Skills
Tape 1 (1)
Tape 2 (1)
Tape J (1)

Let's Laugh Together
Collier Macmillan

Cassette One (2)
Cassette Two (2)

Listen To Me!
Newbury House

units 1 - 5 (2)
units 6 - 10 (0)
units 11 - 15 (2)
units 16 - 20 (2)
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Listening And Learning
r~odule I (0)
Module II (1)
Module III (1)
Module IV (1)
Module V (1)
Module VI (1)
Module VII (1)

Listening And Notetaking
Transcripts 1 - 10 (1)
Transcripts 11 - 51 (1)

Listening Between The Lines
Addison-Wesley

Acts 1 - 25 (1)

Listening Contours (Rost)
Lingual House

Talks 1 - 11 (5)
Talks 12 - 19 (5)
Talks 20 - 30 (5)

Listening Dictation (Morley)
University of Michigan

Units 1, 2 (5)
unit 3 (5)
Unit 4 (5)
unit 5 (5)
Unit 6 (6)
units 7, 8 (5)

Listening Focus (Kisslinger)
Lingual House

Talks 1 - 9 (8)
Talks 10 - 17 (9)
Talks 18 - 21 (8)

Listening In And Speaking Out Advanced (James)
Longman

Units 1 - 10 (2)

Listening In And Speaking Out Intermediate (JaDes)
Longman

Units 1 - 12 (3)
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Listening Tasks (Schecter)
Cambridge

Lessons 1 - 20 (7)

Listening to TOEFL (1989 ETS)
Educational Testing Service

unit 1 (100 S & 75 Se) (.el)
unit 2 (Listen Test) (2)
unit 3 (Prac T 1 & 2) (2)

Longman's Practice Tests for the TOEFL (Phillips)
Longman

Tests 1, 2, 3 (4)
Tests 4, 5 (3)

Longman's Prep Course For The TOEFL
Longmans

C-1 Pretest & Review Ex (1)
C-2 Review Ex & Post-test (1)

Lost Horizon "Shangrila ll

single tape (1)

Missing Persons: A Radio Play (Anderson)
Longman

Lessons 1 - 12 (4)

Modern English 2nd Edition (Rutherford)
Harcourt Brace Jovanovich

Cassette 1 Units 1 - 6 (1)
Cassette 2 units 1 - 15 (1)

NTC's Preparation For The Toefl (Broukal)
Macmillan

Sec 1 Part A 1-2d (2)
Sec 1 Part A 2e-B 2 (2)
Sec 1 Part B 3-C3 & Test (2)

Newbury House TOEFL Preparation Course
Newbury House

Form 1 & 2 (3)
Form 2 & 3 (3)
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Noteworthy: Listening and Notetaking Skills (Lim)
Newbury House

Chapters 1 - 6 (1)
Chapters 7 -10 (1)
Chapters 11 - 14 (1)
Chapters 15 - 18 (1)

Now Hear This (Foley)
Newbury House

Chapters 1 - 6 (4)
Chapters 7 - 12 (5)
Chapters 13 - 18 (5)
Chapters 19 - 22 (5)

PAIRallels (Rost)
Lingual House

A units 1 - 8 (4)
B units 1 - 8 (4)

Practice Tests for the TOEFL (Nelson)
Nelson

Tests 1, 2 (3)
Tests 3, 4 ( 3 )

Prentice-Hall's TOEFL Prep Tapes
Prentice Hall

Diagnostic 1, 2 (l)
Diagnostic 3, 4 (1)
statements/Conversations (1)
Mini-Talks (1)
Practice Tests 1 - 4 (1)

Professional English (Ellis)
Longman

Cassette 1 (2)
Cassette 2 (2)

Reading Literature (Gower)
Longman

single tape (2)

Real To Reel Reading and Listening (Eckstut)
Newbury House

single tape (2)
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Sherlock Holmes
story 1 & 2 (1)
story 3 (1)
story 4 (1)

Speak Up (Pavlik)
Newbury House

Sample (Demo) Tape (1)

Speaking Naturally (Tillitt)
Cambridge

Units 1 - 11 (4)

stevie Wonder
single tape (1)

stories from Lake Wobegone Advanced
Longman

Cassette 1 (2)
Cassette 2 (2)

study Listening (Lynch)
Cambridge

Un its 1 - 9 ( 2 )
units 10 - 14 (2)
Units 15 - 18 (2)
Units 19 - 20 (2)

TOEFL Test Kit 1 (1980 ETS)
Educational Testing Service

List Camp Section (1)

Tape For Speeches To Be Reused (Hannah et all
single tape (3)

Telephone Talk (Pint)
Pergamon

single tape (5)

The Best TOEFL Book (Stanley)
P,ddison-Wesley

Tape 1 Tests 1, 2, 3 (2)
Tape 2 Tests 4, 5, 6 (2)
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The Carolyn Graham Turn-Of-The-Century Songbook (Graham)
Regents

single tape (2)

The Whole story (Rossner)
Longman

single tape (6)

Transitions (Express English - Ferreira)
Newbury House

Units 1 - 12 (2)
Units 13 - 24 (2)

Tune In Tonight (Finger)
Newbury House

units 1 - 8 (1)
units 9 - 15 (1)

Twentieth century News (Pint)
Pergamon

single tape (4)

Understanding Academic Lectures (Mason)
Prentice-Hall

Speakers 1, 2 (2)
Speakers 2, 3 (2)
speakers 3, 4 (2)
Speakers 5, 6 (2)
Speakers 7, 8 (2)
Speakers 9, 10 (2)
Speakers 11, 12 (2)
Speakers 13, 14 (2)

Cnderstanding Conversations (Tansey)
Y1adsworth

Un its 1 & 2 (1 )
units 3 & 4 (I)
units 5 & 6 (1)
units 7 & 8 (1)
units 9 & 10 (1)

Cnderstanding TOEFL (1989 ETS)
Educational Testing Service

single tape (2)
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Voice Of America News
single tape (1)

Whaddaya Say? (Weinstein)
Prentice Hall

Units 1 - 10 (3)
units 11 - 20 (3)

Zoo Song (3 times)
single tape (1)
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