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INTRODUCTION OUR EVALUATION 

For a long tme  Maltans have been walttng for a deflnlwe and summattvt 
evalwtlon of the n a u d  language experimental schoois to be canled out. Our 
evaluation ts thus apected. Bm though It ls not sumxnauve, it Fs at least fonnauvc. 
contatntr4 both quantitattvt and qualitatwe elements. It ls based In Instruments. 
lncludlng tests and questlomalres. which atm to compatathnly measure what 
children haw learned tn the two types of school. 

As a result of the request of the Minlstry of Natianal Education. and Its 
concerned nauonal departments. this evaluation was undertaken near the end of the 
1989-90 school year. This umlng was good with respect to the completion of the 

annual curnculurn and the level of achlwemtnt of the chlldrcn. but disadvantageous 

from the potnt of view of the flow and conttnulty of children'% work in the vanous 
subject mattexs due to the Unpendtng completlon of the school year. Site vlsits took 

place fmm the 17th to the 31st of May, 1990. after the pretest camed out ln 

Bamako on the 16th of May. bnder urne pressure to complete the evaluation w i t s  

before the end of May, the work was often camed out under dllncult condltlons 

s m e  our N V ~  waluatlon teams sornetmes had to wt hvo schools per day. 

The central evaluation team 1s an tnternatlonal team made up of an Amencan. 
'1 

a Frenchman , and a Mallan. Thb team began its colkboratlon ln early May of 1990. 

and worked together mtenslvely to elaborate the evaluation mstruments, to wsit the 
schools making up the sample, to caleuiate the results. and to wnte the final reuort 

up until the begmninq of July. 1990. Complete collaboration was not always possible 
Tor personal reasons. The absence of the French member of the team was espec~allv 

felt during the drafting of certain pontons of the final report. 



The cennal team: 

John P. HU7CHISON. AID/Baston Untvuslty 

Abou D m  llngulst. H a d  of the DMsion of Letters and Humaa Sciences. LPN 

Joseph PO=. FAC. Iata replaced by M. FREIRO. FAC. Batrrako 

The central team was asstsfed by a devoted group of rcsarchm and statLstlcicns. 

whose names fonmrt. rt ~s thaaks to thew people. who worked n@t and day m 
order to miuate the enonnous quanuty of tests. that the TesUlt~ of the mluatton 
were produced: 

Idrlssa CISSE. Inspector m charge of Exptrrmental Schools. DNEF 

KGdlo KQUNGARMA Head of the Lhgu&t3c Section. DNAFfA 

Mamadou KOUYATE. D m  

Mamadou NtAKATE. Natloraal Languages Sectlon. IPN 

Balury S. W R E .  Natlod kmguages Sectlon. IPN 

Dunng the dnfimg of the fur& repon we were assisted by the apprecQblc cffons of a 

statlstlclcn from the MMstry of National Education. Mamsdou Yotodlan DLAKITE 
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THE EVALUATION 



For more than a decade now the problem of the tnuoductlon of A f m n  

lax%@ages tnto formal cducatton m Africa has given rr to menx debates at the 

~ S l o n a L  hgronat. axxi c~ntlncntal LNtfs. This problan has been. and conUnucs to 

be. the object of numcmw mteungs. smmam. and uuauvu undeRakcn by -us 
Afrtcan rts#rdr imzltutlons In oxdu  to pfoi110tt Afrtmn languages thraugh the 
realmuon of the foiOovorng principal objectives: 

- the desmptlon and transmption of nattvnal languages. through the 
elabotation of alphabets. rules of grammar, and spcctaltttd temztnafogy: 

- the use of these langurges as  true tlutrumenis of socio-eammnic. cultural. 

and polltlcal development by means of llteracy VwmttLon for young people and 

adults: 

- the tntmducuon of ruttanai languages rnto fonW educatltm as subjects 

and/or medium of tnsvucuon 

It ts worth n o w  that the successes caned  off here anel t h e  ln the study 

and use af iUircvl languages In forrrul and/or non-fonnel education result from the 

appkatun by the guvenvnmts of the manber states of the O r g m t t o n  of African 

U a t y  of an e n g ~ ~ n r  taken as car@ as the Conference of Add& Ababa ln 1961. and 

nttcrated at the Harare confertrice (28 June through 3 July. 1982). These 

conferences. while nuktnq asess?~cnts of the accompltshments made at the level of 
the member states. also remcmbcred and reaiTlnned their w~lltngneks to achieve the 

democntwtton and renewal of education systems &a pursuit of the global goal of 
uiunnal cducauon.. 

Among the surteglo rdentiiled by the member states for the nalUtron ol 
[his obfcctlve. t phce of choice was given to the systematic study a d  utlllsation of 

national hnquages as vthrclu for the commumcation of knowltdgt in functional 

hteracv campaigns as weU as In the schools. In all cases. the results obtained in this 

area would not have been poss~ble wthout thorough reforms of edutatiorwl systems 
undertaken ul the varlous countries. When it comes to Mali's experience with the 

~nlroduclion of national bnqusges in formal and noa-formal education. In order to 

I~etter srtuate it m an educational conten. we present a brief historical summary. 



mw of thr  !K-. 

In order to better dellmtt the problems of educatlon and t e a a w  tn Mali. it 

is golug back to examine educaWn during the coloatal pcfiod. Durvlg the 

tm which atended fram the end of the 19th century mto the sccOnd half of the 

20th century, theFrench coIon&em practiced a system of dinct acbuntstration ln 
which the French language was the an@ ulsvumcnt of work and communtcauon wlth 

the local populatbns In this system of admwsvation. local languags wen ghrcn no 

of&W status. and were always considered untmportant. Thus their dtvthpmcnt 

was In no way encouraged. Schools were opened for the purpose of dcvtlopw the 

human m u -  neceuary to maurtarn colontal domtnaZ&n. These schools 
responded to otry p h c w  needs and pursued a clear and uncqu-1 Nssron. which 

earned than the utle of "french schools" for the local populatMns. Thb tltpnuion 

signrfted that not oniy was the Frazch language used in these schools. but that they 
dso sewed as vehicle for westem culture and values. contnsung shupfy with the 
surrounding mtureu. 

It  was therefore not dlflkuit to re- that this prtoctupauon of colonral 
education was supported by France's blatant poky  of m w  the coloraized 

peoples to the culture of the metmpob. with the I;ulGuage of c d ~ c ~ t l o n  playing an 

e s e n t u l  role. This aspect of French coionU1Lun was not rr.cdooked by the authors 
of educational refom m Mail who wert to intervene two years after Mali's accession 

to mtenwuonrl sovcntgnry. 

In fact. in Mall. as elsewhen m Affrlca. the accession to independence was 

accomparucd by a general reform of the educatmn system avnurg ts~tntbllv toward 

the odaptalon of the school to mtkanal reallties through: 

access to educatlon for the mudmum number of citlzelis possible: 

- the ollentatlorr of cducatton and tratnulg towards s;rtMying pnonty needs 
and for nallomi ttsatatlon: 

- the detolonmtion of the mmd. 

Thus from an tnstnrment of colonization, the school war changed into an 
lnstmment of libera tion and development. 

"For the Rqn~bl ic  of M d l .  pour ~ ; r  RCpublique du Mall. shonlp after exercising 

its fundamental option on the 22nd of September. it became an onachron&m to 

mmtain ul tts strucrute wad its ams. B reaching system handed down by the 



c o l o ~  Reform was tmpaafM, srnce a pohticaI. economic and s o d  revolution 
m i d  not be fully &ect~ unless It went hand m hand wrth a consonant educaUon 
policy." 

'ihe d o r m  of 1962 faalltated the adaptation of the Mallan school to nauonal 
rtaWres through changes in both the suuctum and the content of the education as 

w d  as in the pmfUe to be given to uatners. wtth the French language rnalxltalnlq Its 

pMegcd positLon cf medlum of instruction and omcia) language of the country. 
However. paXlcuU stress was placed on the need to carry out r e s m  on national 
languages tn an sort to d e d e  them. to t r a m b e  than, and to utlllzc them as a 

medium of instruction in adult Ilteracy programs. and further. In the school system 
as soon as the conditions could be put ~n place to accomplish this. 

The use of natlonal languages ln education was ccpected to facilitate the 
resolution of a certain number of problems. lncludiag: 

- the problem of the demactatltatlon oC education: the uttlltatlon of natlonale 

languages. notably !XI functional lituacy. would make it possible to reach a lager 

number of young and adult M a w  who had not pmwsly had the opportunity to 
attard school and who. for the most pan. lived in rural parts of the country: 

- the problem of the need to nassert the value of the national cultural 

patrfmonv of which Malian languages constitute the most important vehicle; 

- the reconversion of people's mentality (decolonuatlon of the mmd). w ~ t h  

language as an  essential cha-actenstlc of the ldentlty of an lndlvldual. and of a 

people. and m rtaltrrng the fact that fotlowtng the example of French. Mafl's national 

languages are equally capable of s e m g  as a vehicle for all the concepts of the 
modem world; I t  follows therefore that Mallan languages should fully e'terclsc the 

role which is them in the development of the country; 

For these purposes the Educatlon Center was created. In 1975 i t  became 

I N M U .  and later was renamed DNAFIA (Dlttctlon Nationale de 1'AlphabCtisation 

Fonctlonnrclle et dc h Llnguistlque Applfquiel. the Natlonal Direction for Funcuonal 
Literacy and Applled Linguutics. T h e  msston asstgned to this institution was to 

study and research Mollan languages tn order to transform them lnlo true 
inu.urnents ol development and vital tools in the struggle against Illiteracy. 

*contact sptcld no. 4: t'ensetgnement en RCpubllque du Ma11 (dL. ans aprts  13 reforme de 10631. 
cdltlon IPN P. 26 
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In Mali. the concept of bask educatlon teaching rcadlng. wrltlng. and 

mathematics in French to Werate adults lfmm 1961-68). has pmgrcsstwh. wohnd 

into the present-day concept of fulYr!onal Utcracy. as rt was d&ed by the 

Confmmcc of Mtatsters of Educatton of the member countries of UNESCO. held in 
Tehian, lsan from the 8th to the 13th of Septrmbcr. 1965. A c e o w  to the 

recommendattons which resulted from that conZuence. there are three cssentlal 

characterstla lnm!ved ln the concept of lteracy. and tbus Utemty must be: 

- functional. i.e. orrented toward development: educatlon prognms directed 
towatds adults must p m r t l y  take p t o  account the principal actMUcs of the 

populations and the peasant: 

- selecuve. stnct it must be onented towards social groups which, by their 

actMties and the structural framework m which they are placed. arc likely to benefit 
the most: 

- comprehensive. with a systemaltc plan of supemston utlliting all of the 

means amifable at the level of the Mlrristry of National Educatton and further at  the 
level oi other mnis t r lu  concerned with literacy actMtles. 

Clven the analysu of the above-mentioned charactertsUCs. it seems that the 

present onentauon of llteracy in Mall Is for the entlre popukttion to panlclpate in 

the global development ~f the country while mobilWnq the available means ul the 

various structures concemed. The strategy adopted In this operation has been to 

place emphasis on the concerns of the target zones. In Malt. as elsewhere, the 

dlt?lcuStles mherrnt to literacy m the French language wen qulckly reallzed: the 

compounded dimculty of l e a m g  the m t t e n  and the oral language simulturcously. 

and the psychologleal block of the leuners, the mpossibility for the learners to 

resolve their daily flairs without be- obtlged to resort to uslng the French 

language. the resultlng lack of motivation. etc. In this way the need to use national 

lanquages m literacy and to create the conditions necessary to achieve this became 
clear. Since the time of the Tehran Conference !here has been considerable 

progress made in the area of lingulstrc research. Already on the 26th of May. 1967. 

by the  Covemment Decree No. BSIPC/RV. four hlallan languages were endowed with 

an alphabet: Bmrmankan. Fulfulde, Songhoy, and Tarnosheq. ThL, decree gave an 
~rnportant stunulus to llnguistlc research tn the country. Now, all ten of the 

Ianguages classified as mtbnal bnguaqcs In Mall have been tnnscnbed and have 

Fmal rcpon oj the evaIuul~on of the eXptfmmtutan m natmnul languages m pnmon~ rdueorron m the 
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orthographies. and among the ten five arc used in adult literacy Bamanankan. 
Fulfulde. Songhoy, Sontnke. and Tarnasheq. 

T b e h  ycsrs after the abave-cited decree. the state of the advancement of 

research on the languages of literacy as well as the successes rccordtd Ln that area 

prepand the ground for the introducUon of these languages into the formal 
educawn systan. 

tntroductlon of national languages. whlch had been fomeen for the 

intermediate-term according to the reform ta ts  of 1962. was supposed to take 
place following the n c o ~ e n d a t l o n s  of the 2nd National Seminar on Education in 

December. 1978. which had just established an apparaw of the rcseafih which had 
been c m e d  out on Maltan languages and on thelr utlllzatbn in adult literacy. 

Chten the enormous success recorded by DNAFIA tn Its litemcy campaigns. 

the Second National Semrnar on Educatlon made the recommendation that mtlonal 
languages should be lntrnduced into fnrinal public education on an  experimental 
basis. m e  result was the establishment ,-f four expertmental schools ln the 

B~nanankan language in October of 1979 In the regions of Koullkoro and SCgou. 
n r e e  national departments of the Minlstry of Education w e n  placed in charge of 
the implementation of this cxperimentatlon. The dcpanments involved were: the 

Directton Nationale de 1'Enselgnernent Fondamentale (DNEFI, the Directton 

Nationale de 1'AlphabCtlsatlon Fonctlonnelle et de la Llnguistlque Appltquie 

(DNAFLA] and the Instltut Ptdagogique Nationale IIPhi. Glven that the early results 

of the e-xperunentatlon wen convincing. It was progressively extended to other 

Iinguistlc zones (Fullulde. Songhoy. and Tmasheq) therefore reaching all of the 
seven economic regtons of Mall plus the Dl~tnct of Bamako. Today there are 104 

e.xpcmenta1 schools of whrch 83 a n  in Bomanankan. 6 arc in Fulfuldc. 6 ln 

Sonqhoy, and 9 schools in Tarnasheq. 

In the followtng table a historical perspective on expenmental school 

openlnqs Is presented. m e  openings of ~Ypenmental schools look place according 

to the following calendar from 1979 to 1900: 

Final reporr of the evaluatron o j  rhc eApermantatron In nattonal languages rn pnmary educatton tn the 
Republr of Atall 
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~JW 79-80 GO-1 81-2 82-3 83-4 84-5 85-6 86-7 87-8 88-9 
regum /city 

m= - 1 - - - - - 1 
Koulikoro: 

2 2 3 1 1 - - 2 - - 
Slb?rcar - 1 2 3 - - 1 2 2 5 
Stgau: 

2 - 4 29 3 2 - - 
,MOptf: - - 4 2 - - - 
Tombouctou: - - - - - 5 - 
caa. - 5 1 - 2 

Bamako: 
- 2 - - 

4 4 5 24 33 3 3 4 5 5 
N w n b e r  of expen'mentol schools for each nutfond language: 

in Bamanankan: 
ln Fulfuldt 
in S o n t W ~  
Ln Tamasheq 
m A L  

Number of experimental schools per tegton/distrtrt: 
Kayes Region: 
Koullkoro Rtqlon: 
SCgou Regton: 
S i , o  Region: 
Mopti Reglon: 
Tombouctou Region: 
Goo Reglon: 
Bamako Dlstrict ILdmbougou and QuWzmbo:~qw): 
TQIAL 

3 schools 
I 1 schools 
39 schools 
28 schools 
6 schools 
5 schools 
10 schools 
2 schools 
104 schwls 

In examining the history of expementsl school openmgs. i t Is apparent that 

the successes recorded bv these schools dumg the first three years of the 

e.xpcnmentation rcsultcd in a situation in which the attltudts toward this innovation 

favored a subsequent increase In the rate of new evpenmental school openings. We 

obsente therefore a sigdicant Increase dunng the school years 1982.83 and 1983. 

84. with a strong concentration of new schools in the  SCgou Reqlon. ?his expansion 

Fvlol repon of the rvaluatron of the rrpntmentalron tn natmnul languages tn pnmory edura~wn rn the 
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comcides wtth the beginNng of the 3rd Education Project which began tn 1982. 

The funds i,rom this World Bank project allowed for a more comprehensive 

supen-islon of these schools and created a very favorable and opti!nistic context for 
the equimental  schools. 

Wlth the fntroductlon of the convergent methodology in;o certain schools of ' 

the City of SCgou. the trarnvlg of the second generation of teachers for than. the 
supemsion of all the other experimental schools of the region. and elsewhere. was 
less concentrated geognphlcally and admWstraUvtly than before. In cornpanson to 

the f i t  three years of the expenmentation. there was essentially a deccntralkation 
of all aspects of the management of these schools. including the supeMsion. teacher 

training, etc. It is tmponant to note that the extension of the experimentation to 

several addltfonal llnqu~stlc zones (Fulfulde. Songhoy, and Tarnasheq). the 

multlpllcatlon of the experimental schools throughout the counuy, and the inltlation 
of the convergent methodology (which captured significant attention from the 

authorities). aU combined to reduce the amount of support and follow-up for the 
expertmental schoois of the k t  generation. They no longer enjoyed the same level 

of suppon and enthustasm as  at the beglnnlxlg of the ucpenmentatlon. It  became 

more and more dimcult for those tn charge. the national language specialists and 
tralners. to lnvest themselves In the growing number of expertmental schools due to 
the enlargement of the expenmentation. Wth the end of the 3rd Education Project 
of the World Bank. there wen no longer sufllcient fhandal resources. and ln shon. 
there was no longer the same enthusiasm a s  a t  the begmng.  

From thc rlrne of its conceptlon. the e.xpementa1 school program benefitted 

from neither a developed master plan, nor an  appropnate curriculum and 
. - 

accompanying methodology for teaching ln national languages. At the tlme of the 

decentralintlon of the supervlslon of the experimental schools. the lack of adequate 

human resources (1.e. DNAFLA language speciallstsl resulted in the cvpemental -- 
xhools being unable to attain the same results that they had in the beginning on a 

smaller scale when concentrated in one homoqenous region. wtth full supemision 
from the DNEF, the DNAFLA. and the IPN. What could be done on a smaller scale 
was no longer possible wnhout the nccessary suppon that would have been prowded 

by an adequate master plan.directeur. ctc. 

Final report oj' the eualuatmn of the eqxmmentalton tn namnal langtcages cn pnmay educatcon tn the 
Repubhe oj Mall 



Mall's phttosophy in introducing nauonal languages into fonnal education is 

captured in two major ideas. LC.: 

- the pmmotlan of national languages: the rrtarded - development ---- as written 
languages known by most Uitcan languages ls generally due to  the fact that they 

remained at the stage of OfaUty for too iong of a Ume. without bclng mtten .  Fmm - - - -  
t h ~  historical fact. !t rs apparent that they h i d c a l n i t b s i q ~ d  to serve as vehicles 
for the cornmumcatton of numerous concepts of modem -ledge which are 
presently used ln the so-ca!led &WfmUmd languages. 

- reassenton of the value of the cultural paVLmony: During thclr period of 

domulation. the colonizers assigned themsehes the task of eiuilfring the African 
people, assumtng naively that Africans had no hlstory and we= wlthout their own 
cultural va1ucs. The colonral era was one duxlng which the cultural vaiues of African 

peoples were banlshed and branded as Infulor. At the Ume of independence. 
African peoples had first to affinn themselves, to rehabilitate and nvltallze their own 
values and to wean themselves from European mad&. Thb nhabllltatlon and self- 
afhxmtlan had to happen through national languages which arc the natural and 
legltlrnate suppons of the culture. Indeed it ls easily recogntzed that the language of 

the m t k u  is the one which translates faithfully the cultural elements of that milieu. 

and as a result, plays nat only a communicative role but alsa a role In estabflshlng the 
identlty of the population speakulg the language. Reassenlng the value of the 
cultural patrimony of Mall's various language groups goes hand In hand Wth the 
promotlon of nauonal languages. 

Not all ten of Mall's languages have received equal attention In terms of 

llngulstlc research. description. and onhography development. It Is Important to 

r e a h  that not all of the languages are at the same stage of development ln this 
regard. Research on cenain of the languages is far In advance over others due to the 
avallabtllty of technlccrlly qualined personnel. In panlcular, the languages for whkh 

research 1s funher developed o n  those whlch were the object of study either during 
the colonial period o i  as a result of Decree number 85 of the 26th of May, 1967. 

Ptnal report oj the eualuaton of t h  rxp.runmtatlbn In nattonal languages m pnmay educalron m the 
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Hawevu. research is now bang c m e d  out on of the 0th- Iess-researched 

languages as well. and the c u m t  policy of the counuy dictates that every language 
should be gtvcn the maffmun chance to develop itself ~n thls way. 

la Mali. teaching in national languages is not s e m  tn tvms of the choice of 
one language which Is to be obllgatorrly taught in all the schools. The cUd must be 

taught in &/her matanal language as much as ts possible, or a t  least. in the 
language whlch s/he speaks mast fluently. At this lwei. it Is a p o k y  whlch is child- 

centered. the child to whom must be offered the best possible chance of flxmly 

estabbhlng hls basic knowledge (reading. wnung. and mathunatics) In the language 
whlch s / h t  speaks in his family. and to assure. through the tducatlonal system. his 

or her n a n d  and optimal cognltlve and academtc development - t > which all of the 
chtldren of the world ought to have the rtght. 

, 3.3. m s  

The obfectlves of the expenmentation in nathaal languages can be grouped 
according to four bask points. as  follows 

- reduce the school dropout rate which. it seems. conmucs to rise due to 
chcldren's weakness ln French: 

- facllltate the leanung of the bask instmmental dhicipllnes (readlng. wntlng. 

and mathematics): 

- faditate the acqolsitlon of the French language through the application of 

the mechanisms for readlng. writtrig. and on1 expresston already acquired ln and 

through the matenzal language; 

- achieve a better integration of the school to the rr r l l ia~ in which Msllian 

children live. 

?he above-cited objectives were formulated on the basts of the modem 

theoretical tenets of the psycholoqy of leunulg. biltngudlsm. and applied llnguisttcs 

lsee Chapter fV1. They rest on the postulate that when o child. after having 

sufllciently mastered the learning mechanisms inherent to the basic instntmental 

disciplines tn his or her maternal language. and once s/he has sufficiently developed 
from the academic and cognitive point of view. s/he can then apply the experience. 

aptitudes. and oulomatlsms thus acquired to h b  or hcr advantage In the leamng of a 

Final rgon a/ the evaluation a/ the erp.taeniofwl ln national languages ul pnmary edutatron m the 
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second language, in pamcubr. the h t n c h  language. Such a systcm should lead to a 

higher level of pexfannance ln scRocrL Consequently. because the c u d  will have 

acquired the first sklUs *a his or her own language. the result should be a more 
emcient and producuve systan of education. 

One of the obfectms of the present study IS to verl@ the d m  to whidt the 
MUai objCCtfPt3 of this acpcmnentatlon in natlonal languages h m  been attained. 

She structum of the present a;rmtnatlon system in prtmvy education results 
ln a sltuatlon where the teacher. the school. and the curriculum of both the 

cxpennental school and the clasLl!cnl school. Ln essence the en- system. whlch 
are offered to the child. are obllgatorlly llnked to the learning of U. Fnnch. During 

the slx year primary cycle in the expermental schools. due to the French 

utarmnation stmcture. the system ls obllged to otru the same elements as offered in 

the classical cumculum. In this -tern. the national languages end up being merely 

a translated disguise of a&ther cumculum. whleh u then n n d  poorly by the 

popuhtion because the advantages which should be inherent to a matemal language 

cumculum cannot be haltted under these condiuons. In thls contat. nauonal 

languages have not become legiUmlzed and do not fulfutll the role which they a n  
capable of playing - m the best of circumstances they can only be temporary and 
transitional. How could one expect them to piay a much greater role ln a svstem 

whtch is little more than a translation of the classlcd system. and which aims at the 

present t m e  only for a better iearnurg of L2? A solution to this undesuable situation 

will be found at the level of the master plan which will eventually be developed by the 

Once a f m  declsion 1s taken to establish a cumculum whlch is truly surted to 

teaching in Mall's natlonal languages. then the unplication IS that, by definition. the 

learning in the child's L1 and the development of hlsiher cognitin and academrc 

skills in that language can no longer be tied directly to the learning of the L2. 

French. The L l  c u ~ c u l u m  should not have a hidden agenda for the leanung of LZ. 
nor should it be a translation of the L2 cumculum. It  b necessary therefore that ;I - 
great deal more of the cumculum be devoted to developing the child's abUitles 

through his matemal language, a+ least dunng first three yeom of prmary school. 
+ 

LC not during th: first four or five years It  Is only In thts way that the leamng of L2 2 
Final rrpan 01' the eoalualton oj  t h  ewprrmmtatron m natwlal hngurrqes tn prtmanj eclucatwn m the 
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All that is being proposed for the d w m  is a functronal bllmgualr-an- a school 
b1llnguaUs.m. a me b t l h g d  One of the biggest pmblcms ls that sadly. when it 
comes to the eat evaluattons fmrn the a;nt cycle of primary educatioxa, we arc 

d ~ w u h a s y s t ~ w h i c h ~ m n i l a l l n g u a l .  

Mall's arpvanentatlon with national languages concerns the first prmary 

cyde of Fondarnmtal Teaching whlch covers grades one through six. 

With a cumculurn which represents a son of tnnslation ulspt~cd by the 
French currrculum. the expamentation a s  it was conceived and has evolved has 
never been able to make possible the ideal tansfer of a chlld's proflcfency ln the 

maternal larquage to the leammg of the second language. Thls b because the 
translated system has never ceded enough of a role to the matemal language 
cumculum to make possible this transfer at  the Ume of the t r yu i t l on  fmm Ll  to L2. 

At present. the cumculum as it mades t s  itself in the experimental schools is 

equivalent to a srmple substitution of one lrngulstlc system for another. wth basically 
the same elements as  m the French cumculum of the classical schooi. It  is thus o 

srmple change of medium. 

For those who say that these national language schoob have failed. the cause 
of that fallun can be found ln the cumculum. or rather, In the lack of a sultable and 

appropriate currtculum dweloy ed for the unique situation of the cqerimentd 

schools. A cumculurn must obvtously take into xcount the evident dJTennces 

between the lcwl of a maternal lLll  language cumculum a s  opposed to the levct of a 
t? cumculum. with French. a foreign lanquage. as subject and then medium of 

lnstmctlan. 

With regard to the content of the t.xpenmenta1 school cumculum It  rcmalns 

largely the same as that in eflect in pnrnaw schools whlch arc not pan of the 

e.xpenmentatlon, the class~cal French-mcdlum schools: 

1st and 2nd grades: the national lanquaqe ls the medlum of instruction: oral 

Ftnul repon of the evaluation of the cxperunentatm In natwnal languages In pnmont cdumlto~ m the 
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Frarch ls introduced as a subject beginning in the 2nd tmester  of the second 

grade. However. begtnnulg m 1984 a dctislon was already taken to mod@ the tme 
for the introduction of orid r"rtnch and it was subsequently lnttoduced begmxq 
d u q  the second tmmstcr of the f&t grades2 

- gmdes 3 and 4: the national language ranalns the medirun of lrrsfrucuon: 
written Frarch fin addition to oral French) Is tntroduced begumtag fn the first 

trtmesta of the thfrd year as a subject. 

- grades 5 and 6: instruction Is essenually given campletely ln French: the 

study of the natlonal hnguage. due to the absence of documents for thls level and 
contrary to the structure which was ong!nally planned. is no longer pursued. 

Thus lrrsmction ts onmted towards a functional blltnguallsm. of which one 

end ls the naUonal language and the other. the French language. lWs ls supposed to 

allow pupils to attam a perfect mastay of bath F m c h  and the national language at 
the end of the prtmary cycle. at whlch poult they present thrmuhn.r for the cycle- 
final ugrmMUon whlch they must take under the same condltlons as their classical 

school counterpans. 

Implicit to the inluauon. tmplementation. and the possible genuall t lon of 

the crpenmentatlon ln national languages 1s a teacher tralntng program whcih 

tncludes linqulstlc. psycho-pedagogical. dldactlc, and culture-specific trauung. If 

this aspect of the innmuon was one of the preoccupations of the expenrnent from 

the very beglming. It ls ~ ! t h  noting that the soiutrons brought to t hb  situation have 

evolved throughout its history. 

At the beglnnlng of the utpemnentatlon in October of 1979. twelve teachers. 

making up the first class, w e n  initiated to the teaching of and tn natlonal languaqes. 

The& tralntng was supennsed and mn by DNAFIA for a period of three months going 

from October to December. 1979, During this tune. classes in the four e.~penmcnt;ll 

schools whlch hod been open smce October of 1979 wen belnq taught by agents of 

D N A F U  Durvlg the teacher training period. the tramees were paid. and their 

21nsttad of InUoductng French beglnntnq w l h  the 2nd tnmnier of the 2nd grade. oral French IS 
loday ~ntroduced bebnnlnq In h e  1st grade. The8 the pupll Is stlll conlmnted from the very 
bcgrnn~an w~th the t a ~ k  of learnlnq a forelm hngu~ge  while gornq throuqh the tnttid ocquuitton of the 
baa~c dircrpllno of pnmrry school In his or her maternal Lnguagt. 
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livtng and ttavei expurses wm covered Sa by DNAFLA The teacher tr~urees were 

initiated in m-. reading and nuthexaattcs. in Bmwmrhn .and the rnethodologt 
for teaching these dtsclpllnes. Thy had to replace the agents of DIWW in the 

classrooms of the urpurnzental schools immediately after thcv traururg pmgriun. 

The second dass of cqemmntal school teachers was also aamcd by DNAFU 

durtng a one month period. unth DNAFtA covenxzg the& Mng and travel costs. ARer 

their vainvlg these teachers were to take over classes in the expertmental schools 

opened in October of 1980. 

A the number of u p e m c n t a l  schools was yl-cd. the greater demand for 
teachers tralned in national languages put considerable pressrre on the tmmuy 
resoufits of the system. In the face of thls situation. DNAFLA could no longer be 

responsible for the t m l  and living expenses lncumd by the ujurets. For this 

r e a m .  after the completion of the trjvung of the second ciass of ucpenmcntals 

school teachers that from 1981 on. the tmnmg programs would thereafter be 

organized to take place every year durtng the ravry season vacation in the nglonal 
capitols and ln the Dlstnct of Bunrrko. Later. the teacher tralnccs no longer 

benefited from rcmbununent of the& ltvurg cqiuuej. and the duration of the 

tnintng prognm~; was reduced to two weeks with the same schedule conststing of a 
total of 108 course hours. C i m  that the c s p e ~ s e  ur the t r a w  of expenmental 

school teachers was sttll dcvelopurg. the result of thls decentralttation was an ovtnll 
wtaklng in the quality of the training. 

Beginning in 1985. the trvnurg of cvpemcntal school teachers was 

entrusted to the Netlorial Languages Sccuon of the recently created Instltut 

PCdagogiqu t National IIPN). 

At the beginning of the cxpenmentatlon, the cumculum for the tmming of 

teachers consisted of an mtlauon to recrdurg, wvntlng and mathmatlcs. and to 

cemln specialled tennuroiogy. 

It should be noted that this cumculum was not ngomusly elaborated neither 

wuh regard to its contents for the teachers of various levels. nor In terms oi' the 

progresston of the tratnlnq. This exphins the feeling oC many of the teachers that 

after psnlctpatlnq ln two of the tramin# programs that thev w e n  no longer learning 
anythlnq new. 

hnal repon of the lrt-aiulran of the ezpmmmtatlon In nnttorrcrl languages In pnmay educatcon m the 
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It is perhaps for this reason that lt has been obse=cd that in ciass. teachers 

~Renfuxtaposc teaching III t h e  national language and teaching of the French 

language. nithout paying attamon to the important factors of dosage of the two 

languages. and coordhauoa of Instruction canled out in the two iazquages. 

Because of these problems. a Scmrnar on national languages was organczcd by 

the IPN from the, 19th to the 24th of Mal. 1986. to address thLs situauon The 

sanurat. among other thmgs. made the following rccomnrendauons: 

bl Conccrnvrg the practicd organmuon of the tratning programs. supemston. 

and follw through, the sanmar recommends. 

1.- organ&mg tmntng and retainulg durvlg the second half of the month of 

July for all natlanai languages. In order to do this U ls desirable that potential 

partrcipants be rnfonned well in advance. 

2.- durtng the period between mining programs. to estabbh an inventory of all 

of the neeessay tea- ntateMls and to cammunlcate thfs inventory of needs 
to the IPN soon enough so that the stafT of the IPN can take the steps necessary 
to guarantee the producUon and reproductton of the mrtertds ln question. 

3.- to utabllrih a tmnlng team for the tnuung programs in order to facilltote 
an mtegratcd and appropnatt structure for cumculum of the uuIung. 

4.- to make the annual tratntngfretnming program  obligato^ for all teachers 

retamed by the& inspectors for the c'enmental schools. 

5.- to obtain from the fuuncul senlees uwoJvtd the permission to advance the 

salary for the month of the tr;rtnLne program to both the trainees and the 

tmlners who a h  lnvolvcd. 

6.- to lnvolvc to a greater degrre both DNAFU and the IPN in the supemston 
and evaluation of the expenmentation. 

7.- to establish an ongoing training system ior all tnmers who are panner to 

the expenmentatlon in national languages linspectors. regional directors. 

pedagogical counselors. ctc.1 

C) Concemng the structure and onentation of the e.xperrmentation and the 

content of the teacher training cumculum. 1hc scmrnrrr recommends: 

1.- to respect the initial stntew for the introduction of French in the 

I 
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cumcuiurn plan of the crpvmrcntal schools. that 5s: 

- Introduction of oral French begmnmg ln the 2nd n m w t e r  cf the 2nd grade 

- lntraduction of watten French beguraurg ln the 1st vtmestu of the 3rd 

g n d e  

2.- to pursue the teaching Wof  m u d  languages through the 6th grade and 

byond. 

3.- to mlkr plans to tntroduce a natbnal language component into the natranal 

exammation for entry lnto the seventh grade for chiIdrcn who have been 
through the apuuaental schools tn order to take into account and give them 
credit for their educawnd background. 

4.- to lntfoduce the teachlng of mttonal languages m a mom systernauc manner 
tnto the cumculurn of the vanous trauring vuutuuons (PEG. ENSEC. ENSUP. 

etc.13 

To date. these recommendattons have yet to be tnaly put tnto effect and 
npplled. Wth regard to the cumculum for the vstntng of the teacher trainees. a 

curnculum was elaborated for each level of tnlnmg, see Rapport au skminclue tenu 

en JuiUet 1989 &ns tencevlu de 1'amm 1PEC dr ~ a m d c o . ~ .  

The problems which have been raised here concrnue to be problew at the 

ttme of this mting: the teachen stU kck motwat1on and Incentive. the cumculurn 
3 far the teacher t n w g  proqrams does not have the same content in all of the 

tnvltnq centers. and the schools continue to suffer severely from a lack of tcacnmg 

mtenlls. Such problem result from the lack of a master plan. and the lack of a 
natlonai commitment to teaching m natlonll languages. These problems wen  

signfffcantly aggravated followtng the decentraJmtion of the teacher t r a g  

programs. 

me objcctlve of the cumcular refonn which is cumentlv bang carrtcd out at 

the Cerrter for Permanent Trainlng of the IPS is to translate the cumculum ior each 

primary year of the chss~cal school into pedagogical objectrvcs for teachers. This is 

in order to replace the prevlous C U ~ C U I U ~  which has consisted simply of a 1st of 

3~~publlque du Mall. Minisure de I'Educatron Natlonde. IPX. 1986. Skmnatre sur Ies bngues 
Xatronolos. 19.24 mot 1986. Bamako. pages 5-6. 
J~~publ lque  du Mall, Mlnlsrere de 1'Educ~tlon Natlonjie. IPS. 1096. S2rnmalra sur l'hannonrsalcon 
dcs progrummes de stage cn langwr natronales. h m a k o .  p a ~ t s  1 -8. - 
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subjects axxi areas of mtmst .  We feel that thls refom effort wlll contribute to a 

long-term vnprowm~t in cumcuhr content and wlll greatly faditate the task of 

elaboratrng the new m c u l u m  for teachu traUUxg. EMntuaUy. in keeprng with the 
new master plan, rt will be necessary to carry out the same cmxise for the 

ap~tmcntal school mculum. A cmlculum rnwt be more than a slrnple list of 

subjects and anas of intchst. The obJecUvcsrltnted a p p d  dl cataWy have to 

be applied in the devcloprnat of the c u m l u m  of the national language schools - a 

cumculum that IS unique and suitably adapted to the needs of these lnnovauw 
SArMk 

I t  b imponant to be aware that in the pedagogical institutes for general 

education (IPEGI. wheh teachers of the flrst SK year primaxy cycle receive their 
lntcfal tratntng. that national hnguages are already taught to than in order to better 
prepare than for their eventual assgnment to the ~ ~ t a l  schools. Also m the 
secondazy schoois. national languages are being taught In the language and literatures 

secttons. lhls is justified by the fact that lye& students 4 1  very Wtdy have some 
need for dealing in and with nati0na.J hnguagcs rn their future professional lives. 

In the context of >lali's cxpenmentatron ur natronal languages. the elaborat~on 
of teaching materials and ather pedagogical documents for fonnai education was 

guaranteed by DNAFW from the begvuung of the e'cpenment In 1979 until 1985. 

and later. from 1986 onward. by the Natlonal knguages Sectton of the IPN. In most 
cases. those responsible for this task ncened no tmntng relevant to teachmg in 

national Iimguages. and in some cases. they had not had primary school teaching 

cctpenertce. This cxplrku the tnadequscy of the teaching matetials whlch have been 
made available to teachers and puplls in the expenmental schools. Similarly. not 

only an the rnstemls Inadequate in terms of thelr qudlty. but t h e e  1s a general lack 

or tnsumctency of aU pedaqogical documentation m the schools. tn brtef, thc 

problem of teaching materials and textbook publication in general. remains one of 

[he essenttal obstacles for thls pedagogical innovation. 

Final rrpon of the ecaiuatron of ~lu e.rpc'rmentatmn In nallonal languages tn primary vducatton tn the 
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The strategr for heightenmg public awareness and sensitivity in relatlon to 

the Mplemcnratlon of the use of aauonal languages in the formal educatlon system 
has geneally been mculated as a number of rnomtlng factors. including: 

informmfon on the character of this pedagogical Innwatton. on its objectlvcs and the 

meam employed: direct pmicipcl#on in the process to which all are coxzxnittcd at  
dlffucnt lev& far teachm and parentes: and flnnlty, m e s t  in the future 
development of thls innovation. 

Though the above-cited fhctors may have prcoccupled the onglxaal promotors 

of the ucperimmtatian in national languages. it must nevertheless be rccognttcd that 
the job of hdghtentng publlc awarenus ts one that has only begun. and which cannot 

be abandoned Because. d Ln fact many teachers and parents arc today favorable to 
the ctAlz~tion of nauonal languages tn formal educatlon. them a n  nevertheless 
certain dements of the population who rcmarn quite skeptlca) as to the capacity of 

national languages to vansznlt concepts of the modem world and to furnish the 

means ncceszay to facilitate the tnnavatlon. 

LIIlkrd to this questlon of heightening people's awareness of the tnrponancc 

of national Sanguagcs ts the often cited task of reasserting the value of Mali's natloml 

languages and cultures. Thb problem could be at least partidly resolved by elements 
of a new master plan wlth a Imguage policy for education which specifies the status 
and the roiw which wlll be enjoyed by the national languages at every level of Malian 

sac1 ety . 

Before taklng the decision to Wtlate an experiment with the convergent 

methodology. Mallan authorities spent three years (1984-811 studying the 
* 

methodology in order to evaluate it in terms of Malian needs. lt is called the 
L- 

convergent methodology because lt Is applied to the bilingualism necessary for thc --- 
:.lalirrn education svstem. thus ~t refers to the convergence of two languages and their 

linguistic syste& In fact it is a methodolow o i  lmovative pedagogy which could be 

clppllcd in almost onv contea. LC. i ts appllcmon IS not lim~ted exclusively to 
multilingual situations thouqh I t  does lend itself very well to such s~tuiltions. 

The expenmentauon of this convergent me tho do lo^ lor teaching in 
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Bamananbn fL1) and French I t 2 1  was begun in October of 1S87 in two p m y  

cxperrmentai schools ln Segou. Language-wise. it ts as Lnnovatlve tn the teaching 
methodology tn Ll as it is in the learning methodology for L2. In both cases. a global 

appmach to learnvlg is involved. whether it be lcamlng in a language the child 

already knows. or the leamurg of a foreign language. The BxtiCulatiOn of the dosage of 

the tato languages is oriented towards a transfer rather than a simple tnnsltlon. 
without abandon of Ll. and also it is oriented towards a better development of the 

academic and cognitive aptitudes of the child. 

'Ihe convergent methodology Ls based in the essence of language itself. since 

language is not oniy the means of communlcaUon and ccprcsston but also an 
lnsvument for the svucturrng of thought and of pusonallty. The method also glves a 
great deal of fmponance to a knowledge of one's m a t e d  language, which is a 

prccandiuon for the efkient i e m g  of the second language, French. . 

G m n  these obsuvatlons. d u m g  the first three years of schooling the 

maternal language serves as both medium and subject of instruction. French. whlch 

is introduced during the second grade in the form of oral urpvssion. becomes a 
concomitant language of lnstnrction together with the muonal maternal language of 
the chUd during the fouRh grade. At this Ievel. the pupU evolves toward a functional 

blllnguallsm. 

The baste principles of this methodology constitute a ventable transformation 
of the act of insuuctlon. They rcqulre: 

- teaching which places more mponance on the act of learning than on the 

act of teaching. with the pupil b c c o m g  the p m r y  artisan of his or her own 
learning (working together in a workshop envlronmcnt on various projects): 

- teaching centered on the learner and on communication. Motlvatlng 

situolfons are created and techniques are tmoglncd whlch make It possible to 

institute exchanges (role-playing); 

teaching whlch involves the arousal of sensltivlly relying on the rhythms of 

the bodv. musical rhythm. and favonng the Iibentlon of the tndlvldual. opening him 
u p  towards his environment (rhythmic): 

Rnul report of h e  euuluatlon oj the expervncnrarton In narlanal languages tn pnmartj cducafton in the 
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- teaching which tnvolves a sumulauon of the imagination and creatlvlty 

through dramatlzatian. story telling. drawmg. and doing It yourself. etc.: 

- teaching which involves the development of a sptrrt of autonomy and 

responsibility while takain? into account the various leanrtng situations llndlvldual and 

- teachlng whlch tnvotvts success flowmg from reasonable expectatfons. and 

from a receptive. encouraging and supponivc attltude on the pan  of the teacher. 

In practhx. the teacher must do evemhlng possible to above all create 

conditions that are favorable to communication. while freeing the children of their 
inhibitions and of the* fantasies Learrung situauons are as numerous as they are 
varled (audio-visual situations. folktales and s t o w .  games. group work. etc.1. and 

help to alternate moments of freedom and of stmctured actlvltles for the chlldren. 

GIven the imponance of oral expression in the early stages of Iearnulg. a 

pedagogical unit for both L1 and L2 is made up of the following progression of 

actMties: 

11 the whose objective it Is to make the students talk whlle acting or 

role plsrylng. Oral expression is activated by progression of images corrcspondinq to 
the difTerent replies lnvolved Ln the exchanges of the dialogue. Through the use ol' 

silent dramatization (mime) and verbal dmnatfmtlon (words and gestures), the 

imagination and creativity of the chlldnn are developed. a d  also the basis for 
Is establlshed: 

21 -1s produced by the puprls on the basis of the dialogue which 

they have already worked on with the teacher. (In L2. the fltst ora) tcxts are 

produced by the teacher hunself while waltlng for the puplls to acquire sufficient 

linguistic proficiency in L2 to do it themselves). The objectlvc of oral discourse is to 

render each child capable of telling o coherent story. which at  thc same time 

prepares the child for the production of wntten discourse: 

31 -, produced first by the teacher is a transcription of o 

narrative verston of the story as told by the puptls. The tc.xt is constnlcted from one 
or from several of the dlalqogues already studied. Tile dllferent tc.xts that ore wmltcn 

Final report oj the ~ ~ a l u a l w n  ojthr e.tpervnentalton In natronal languages In prtmanj educut~on tn file 
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in thls way arc each posted on separate sheets In the clrrssroom and come to make 

up what is called the memory of the class: 

4) camarrhenslanvolves a transalptlon of an oral text. Here 

the object is to teach the children to grasp and rctaln. through listening well. the 

general rneantng of a message (global understanding). or a s e w  of relevant points of 
tnfarmation lsdective understanding). or the total contents of the message (acute 

and detailed understandfna: 

51 u - g  ls built from several earlier dkcusslons among the teacher 

and pup& and sets the stage for research and inforrrrjt'on gathering aercrses 
Inadlng-discovery cxerttses). Ibter. functlonai nadtng allows the pupil to carry out 

various tasks based cm wrrtten msmctlons.l; 

61 -, powerful means for creative work. is for the children an 

lnanersion tn the language and a sUmulus for orai exprrssion. It is also an cxceUent 

cxercize for dmioping children's vnrrgmation and creativity. 

A certaln number of acuvlttes (shon tale. drawmg. rhythm. writfng. project. 
etc.) find a place between the sequences so defined. The elements of the 

pedagogr 11 untt are no; timed, with the barometer being the lwel of interest 
manifested by the pupils for each of the actMtles mvofved. 

The climate in the convergent ;methodalog,y classroom ts s t W n g  to the 
outsider with regard to the great divcrsrty of lelmulg activities and the organization 

of the learning space. The spatial organmtion of the classoom allows for and 

encourages the easy movement of the puplls or of their group depending on the 

circumstances lnvoived (rhythmic uterclses. workshop actlvlUes. etc.). The various 
spaces ln the room are set up for a certau! number of actlvitles. 

- serves a s  a reference source for the pupils so 

that they can gather lnfonnation on an unknown word (thematic file) or on a 

grammaticnI fonn whlch they have yet to master (grammar file): 

-  he library (books and various ciippinqs and writing) in order to get them 

used to reading and wntinq. before it later becomes a place of documentation for 

them: 

nctvs u a gathering place for the \*maus wrlttngs of the pup~ls in the 

class or :. . lctters and signs sent by cornspondants from other classtoams, or from 

Final repon 01' the coaluorron o/ fhe e.vperunCnlallOn In nuttonal languages tn pnmartj cducatlon in the 
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outside the school: 

the.memon. or collection of the diffennt tcrts developed by the 

class and posted on the walls of the classroom 

For the lmpl#nentatlon of this cxperunent. turning to the resources avaiiable 
in the local environment has always been the pnorrty in developing pedagogical 

materials. A number of tngenious devlces have been developed locally, at  relatlvely 

low cost. 

The team tn charge of the expemental schools at the Regional Depanment 
of education elaborates the necessary documents for the dasses In natlonal 
languages. and conceMs and produces the necessary supporUng mateaals for the 
audlo-visual situations. As for the documents tn French. they are conceived and 
elaborated by the Centre Internattonai Audio-Vlsuel dZtudes et de Recherchcs 
(CIAVER) Ln Salnt-Ghlslain Ln Belgium. But pnor to their being elaborated In 

Belgium. the themes to be studied and developed in the documents are selected and 
recommended by the Malian team. This approach allows for the adaptation of the 

socio-cultural content of the manuals and other materials to the children's milieu. 

Instead of a real video recorder/projector. a wooden case with an  opening in 
the fonn of a screen is mstalled. With a crank to activate the roller on which the 

visual Ulustrattons are mounted. the mages are m n  through the screen ln the 
correct prognsslon. Instead of a televlslon set. a canon without a back & used tn 

which the pupil inserts his head and appears through the screen-like opening in the 

front. appearing as if on a telcvlsion screen. 

+(-Contrary to what was mdlcated in the terms of reference for our waluatlon. 

the convergent methodoloqy of teachmq tn national languages and In French was not 

the subject of a cornparatwe evaluation. wlth tests comparmg the two schools with 

the rcgular c..upenmentals schools and the class~cnl schools. The reason for th is  is 

that the methods of leamlnq and teaching practiced In the convergent melhodolo.gy 

dlffer greatly from those of thelr more tradrtlonal counterpans. As a result. the 
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L instmrncnts developed for testing children's abilities in the cuperimental and 
classical schools were unsuitable for classes uslng the convergent methodology - the 

progrrssion of sW acquisition is quite diflehnt. Nevenhless. we present the 

convergent methodology for teaching in national languages and French. the 

principles which underly it. the hcoaunended pedagogical methodology. as well as 

the results which have been obtained in those classes practicing the methodology. 

Our obsuvations with regard to this methodology arc based on a day-long vlsit to the 

two schools in S&gou. 

It b imponant to polnt out that there has not been a summathrt evaluation of 

the ucperlmentation in the past. However panial comparatlw studies haw most 
On often mdicate clearly superior acadank periorrnanct on the part of the pup& 

fmm the experimental schools over their counterparts in the classical schools. 

The study which appears. in o w  oplllion, to be slgnifkantiy revealing of 

chfldrcn's performance in the two typu of schools is the one c m e d  out by the 
Regional Education Department (DREI of ~Cgou5. whlch was completed the 24th of 

August. 1985. 

The main objective of this evaluation was to compare the hlstorfcal evolution 
of the cxpenmental school classes of Banankomni and Zanabougou with those of 
three classical schools of the city of SCgou. tncludlng the schools of Group I. Croup 

11. and Croup 111, for the perfod from October of 1979 (the year of the opentng of the 
fmt cuperlmental schools In the Bamanan language) through June of 1985 (the year 
m which the first class of pupils had completed the six-year cycle and took the 

examination for entrance into the seventh grade). 

The parameters which were considered relevant to the framework of this 

study wen: 

- the rate of advancement from one year to the next through the system. 
considered in each case in relation to the original beginning enrollment figure for 

the two types of schools: an analysis, according to this parameter should make it 

S~lrect~on RCglonde de I'Educotlon de SCgou, 1985: Etude compme, 1'Cvolutlon d'octobn 1979 P 
J u b  1985 dea eCCcctlfr des promolrona de 1979- 1980 des tcolcs u.ptrlment;rJo de Banankoronl et 
Zsrurbougou et de troir tcolcs clurlques tCmoLns dCnommCcr: Groupe 1. Groupe 11. Groupe 111. 
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possible to detennlne the rate of success. repeating, =d dropout of pupils: in other 
words. to evaluate the advancement rate and dropout rate comparatively. for boys. 
girls. and globally tn the two types of schools: 

- the evolution of the rate of retention of girls at the d m ~ n t  levels of the 
systrm: 

- school and study condltlons: readtng manuals. qualtty of teachhg personnel: 

- attendance rates. 

Zanabougou and Banankomnt are acpervnental schools in Bamanankan and in 

keeping with the original expementatlon stratew, the Bamanan language is used as 

the medium of lnstmcuon for the first three years. French is introduced beginning 
in the second trimester of the second year. Durlng the thlrd year. written Fnnch. in 

addition to oral Fnnch. is tntroduced a s  a subject. Beginning with the fourth year 
and up until the end of the s&th year. French becomes the medlum of lnsvuctlon 
and Bamanankan then 3ecomcs a subject. 

In the chsslcal schools. the French language Is taught exclusively from the 

beginning of the first grade: this Is the case for the schools of Group I. Group 11, and 
Group III of the city of SCgou. 

With regard to the ntc through the system. the analysls from 

the above-cited document shows the following results: 

- Banankoronl. 41.37% of the enrollments recmited ln 1979-80 reached the 

slxth grade without repeating a single year: 27.58% of thls enrollment successfully 
passed the -tion for e n m e  into the sevcnth grade In June of 1985. 

- at Zanabougou. 50.87 % of the enrollments recnrited In 1979-80 reached 

the sixth grade without repeating a single year: 17.54% of thls enrollment 

successfully passed the warnat ion  for entrance lnto the seventh grade In June of 

1985. 

Thus. for the two e.yenmental schools. from an Inltlal em;lment of 11 5 

pupils in 1979-80. 53 puplls. or 46.08% reached the stxth grade without repeating a 
single year. 26 pupils, or 22.60%. of this enrollment successfully passed the 

utamtnatlon for entrance lnto the sevcnth grade ln June of 1985. 

In the Group I school. 7.86% of the enrollments recruited ln 1979-80 

reached the sixth grade without repeattng a stngle year: 5.88% of thls enrollment 



successfuily passed the exammation for entrance lnto the seventh grade in June of 
1985.. 

'iAu roupe XI. 9.55% of the enrollments recruited in 1979-80 reached the 3 
sixth grade without hpeatlng a single year: 5.88% of this enrollment successfully 

passed the ucamination for entrance into the seventh gade in June of 1985. 

In the Gmup 111 school. 3.4796 d the enrollments rccrutted ia 1979-80 

reached the sixth grade without repeating a single ycar. 2.6096 of this enrollment 
successfully passed the examination for entrance into the seventh grade ln June of 
1985. 

Thus for these three classmi schools. out of an uvolhneat of 340 p u p a  
recru1ted in 1979-80. 24 puptls or 7.05% reached the seventh grade wlthout 
repeating a slngle year. Fourteen pupils from this emllment. or 4.11% passed the 
aammauon for enmmce rnto the seventh grade in June of 1985. What comes out of 
these xtsults is that the flnal pcxformrurces of puplls m the wqxmncatal schoois 
clearly surpasses those realized In the classical schoob: 22.696 f l d  success rate tn 
the expermental schools agalnst 4.11% In the classru) schools. 

With regard to the f~~rw-m th r  -r of In the 

evolution of the tniW enmilments. the study shows that the 1-1 of attendance by 
girls tn the two types of school is slmllaz at Banankoroni and Zanabougou which a n  
cxpemental schools. the mlutlon of the emllment figure for girk is 

characterrzed by a constant decline: this decllne is exmmeiy important when 
compared with the enrollment figures for boys: ln Group I. Croup 11. and Group 111. 
o n  the contmy, the c u m  Uustrathg the evolution of the enrollment figure for gitls 
is someUmes rtslng (as In Croup I). sometinres falllng, but In an irregular manner (as 
in Croup 11). and sometimes a concave c u m  Ias m Group 111). 

me inferences that can be dnwn fmm thls data show baskally the influence 
that the milieu can haw on the school. Ihe two experrmental schools are located in 

mnl areas where the girls are engaged to be rnamed at a very early age. Thus at a 

very early age the Snnuence of the girl's fhnct backed up by pahntd  pressure, 
causes the guls caught ln thls chain of circumstances to lose their attraction to 
school. In fact the status which this rural mllleu accords women docs not encourage 
them to study for a wry long tlme. since school. and a contlnuatlon of one's studies 
mn the risk of kcllltatlng the escape of young girls from the comununlty. As for the 
three claWcal rhoob.  t h y  are located ln urban mas. There the more tnditiond 
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undcmandlng of a warnan's place and her role is questioned by a mom modem 
concept of relations between men and wamcn- The dtscr ' tlon which handicaps 

a glrl's opportunity to get an education ls far less apparent in the urban rnilieu to the 

point that it Ls almost no longer an issue and g!rls there have just as much of a right 
to an eduatton as do they boys. 'Ibis of course explains the relatively hi& enro!'hent 
rate for glrk In the classical schools which wch eonsidaed in this study. by 

camparrsan to the Ate at Banankoroni and Zanabougou: 47.05% and 30.43% of the 
rtspecttvc mliments of the two types of schools. 

It Is Mportant to point out that the study conditions in the schools explain in 

pan the better performances achlnnd by pupils in the experimental schools. 

maternal language. equipping with materials. and the frequent checking of teachers. 
The textbooks and manuals used Irr these schools arc conceived by Mallan research 

teams and arc adapted to the new sltuatlon inherent to the lnnovatian: their cost is 

quite rrasoruble. Furthermore, it appears that the expermental school teachers 
received more lnturse scrutiny and supemslon than did thcir c lass id  school 

. counterpami. 

In conclusion. a clear superiority of the aputmurtal schoob over the 

classical schoob ls the mult of the vafiow analyses made in this study. 

However. if ln 1985 the a p e m e n t a l  schoob wem sumclently equipped with 

schoob furnishing (books. notebooks. pens. etc.] and well supervised by the 
admMstraUve authorities of the schools. it must be noted that t h b  Is no longer the 

case. Today, the uperrmental schoob a n  very poorly equipped: lack of books and 

other teaching materials. lack of notebooks. and lack of many other materials which 

should be considered basic to the work ol the school. Clvm these observations. are 

the superior performances recorded by the expemental schools in 1985 still being 

achleved todw 

The study camcd out by the 1 ~ ~ ~ 6  Omce of Study and Evaluatioaon 
consisted of evaluating 'the Influence of the matem1 language a s  rnedlum of 

lnstnaction on the performance levels of pupils in mathematics in the classes of the 

lint p m a x y  cycle: a comparative study between the uperrmental school classes in 

Bamamnhn and French-medlum classu in Mall". 

6 ~ u n r u  d'Etude et d'EdurUon de 1fPN. 1985: I'lnfluencr de la langue maternelle cornme langue 
d'enulgnement rur k s  perfonnmccr dem ekver en mrthbmruquer dana Its claswa du premier cycle: 
une etude comp.t.W entn lea d-r urpClunentdts en langue bamanan t t  Ier classes en iangue 
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The oxigLnal hypothesis for this study was to prove whether yes or no. the 

lxuroductton of B- into formal education had a positive inaucnce on the 

performances of pupils in mathematics. by comparison with French which was 

cwrurtly being used in the xhoois: in other words. the study's authors wanted to 
find out if ap#dlreataJ school pupils performed better in mathematics than their 
counterparts in the French-medium schools. 

The study which was camed out on the basts of 614 subjects in the 
expermental schools and 583 subjec!~ in the classical schools made possible the 
following conclusion: werali the pup& of the expamental school classu achieved a 

high level of performance in all subject areas: speaktag collectively. it can be satd 

that the aperlmental schools pupils !n B- wch superlor to their 

counterpans in the classical schools. fUls superior@ of the experimental schools 
was agaln confirmed and comborated by our own study. at least d m  the first 
three grades of pmaaxy school when the two dinehnt language groups are still on an 
equal fooUng.   tic ally spdclua - pmr to the t m w l o n  

In the framework of the reseamh canied out on muter's theses at the Ecole 
Normale Sup&mre in Ehmak~. a thesis was presented in 1986 and defended wtth 

the title: "Compp~~tlve evaluation of the attitudes curd the learnin# in the 
Bamanankur-mcdiurn #pulemental schools and in the French-medlurn classical 

schools: the casc of rcadlng. oral expression. and wrltten e~pression'~. 

The essential objecttve of this aerctse was to proceed towards a 'formatlvt 
menor maluauon'. that Is: 

' - to evaluate the attitudes and aptitudes of the pupils Ln the experimental 
schools tn Bammmkan. and those of thelr counterparts m the classical schools in 

the French language: 

to then compare the results attalned in both types of school; th& 

com;rYlson ought to allow one to respond as to whether yes or not, the attitudes and 

aptitudes acqulnd ln reading, in oral and written expression tn BYnanmkan were 
transferable at the time of the learang of the French languages. 

Wlth regard to oral expression. globally. one result of thls analysis is that the 

frrn~rwc au Mali. 
7 ~ u r ~  Slrrdta et Y~nouam MdL Sbmka. 1966: Evaluation cornpuce den attitudes ct acqutrltloru 
rcohlres drnr lea Ccob ~ n m e n t a k r  en knque banunur et dvls ka Ctolcr en langue fran~uw: Ie 
c u  de la lecture. de I 'upnarmn o d e  et de I'exprerrton Ctnte. 

nM1 npm of Lh. .WLLICUm 01 the e M u t l d R  Cn nat&nal langucrgrrr h pnmay gducdtlrm m t h  
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best perfommnce was recorded by the utperrmcntai schools;. However a 10- of 

the level of these same pupils is recorded begimlng with the fifth grade. This lower 

level of perfolplloce is even more noticeable in the sixth grade. 

A s  for written aprcssion. the p u p h  of the third grade in the #p#Mental 

schools demonstrated nearly the same level of performance in F'rench as their 
classid school counterparts: 12.94% versus 14.17% in the two types of 

schools. In the Nth and sixth grades. there was a clear superiority of expalmental 
ova classical schools. 

& far as the transfer into French of the academic skills 4 - d  ln the 

maternal language, nridence gathcmd from teachm. and inspectcus trrdlcates that it 
is not always Canred out happlly nor with optimal success. Whereas the transItlon 

made with transfer of skills constitutes one of the rudimentary eiernurts of the 
cxpunnentation tn national languages. Thus the use of the maternal language alone 
is cvtainly not scllZlcfcnt: the methodology adopted for teaching and IeanWg must 
be dlclent and decttve ln relation to the two languages whlch arc partners in the 

billne- 

 he study camcd out by ~ o u r s ~ e a n  cahwta did not reveal any new results 

other than those already cited above. 

Ihe last study camed out by the IPN in 1989 dealt Wth the 'Study of the 
Lrnpact of teaching ln national languages on the pdorrnances of prlmary school 
pup& tn Frmch (the case of the BynanalrPn-medlum schools ln M.u)'.~ fhls 

study sought to achleve the followvlg two obje-: 

- to v e e  if the obfedm according to whlch teachlng ln nirtlonal languages 

should convtbute to a hlghcr acadcmic success rate in the mnch language at the 

time when pupils prepare to take the& flnal lend of flrst cycle) primary school exam 
Ipflnclpal objective). 

- to a w e  factcrs relevant to the establishrrrcnt of new schools (secondary 

obfectlve but It allows one to explain quite well some of the results). 

?he results obtained at the end of thls study attest that the p u p a  of the 

classical schools were superlor ln academic perfonnance to the& counterparts from 

Bbulr4ean Cl)cnt, 1990. EvaluaUon &a clmaa expenmentrlo en B m h m  dans la region de SCgou. 
9~~publlque du Mall. MlnbtCre de I'Educatbn Natlonde. IPN. 1969. L'Etude de l'lmpmct de 
I'Enaetqnement en L8nNe Natlonrk sur Its Pcrfonnmna dea ElCves du Remler Cycle en fnncab 
I c u  dm Cder en lurgue bunrnrn 8u MdIL Bamako. 



the expcnmcntal schools. Though at first this seems surprising. in fact. tt can be 
cxphtned mostly by factors ued to the conditions under which the aperimentation 
has been implemented. But at the same Uxac the data arc interesting in the sense 
that they shwld allow those in charge of education as well as researcficrs to focus 
their attention on what seaas to be the wwkness of thfs vuy important pedagogtcal 
tnnwatlon. When U carnu to these factors. here is how the authars of the cited 
study descrrbe than. 

The factors which sean to have played an importrrxlt role in the pdormance 
levels haltEcd here and there by the p u p a  and which. at the same tlme that 
they constitute a burden in the results of the pup& of the aputmcntal school 
group. acted as a pOSlttM factor ln the results of the ckuical  school group.. 
These ah: the ap#rence of the lodlty of the school wrth adult fitency 

pmgrams. the style or method af teadung used by the teacher. the number of 
p u p a  in the class. the profession of the father. and the length of teadung 

expenence of the teacher. I0 

The problcnrs whlch were addressed ln the h ~ ~ l l l m e ~ d a t l o n ~  of this study 
ah: 

- the pmblem of the trztntng of pusonael. 

- the problem of school textbooks. 

- the problem of currlculurn for vatrung and teaching. 

- the problem of the lack appropriate methodology. 

What comes out of these U u e n t  NaluaUoru of the experlrnentation tn 
national languages is that the longer the apcrrmentatron conunues. the less dlstlnct 
become the slgalflcantiy dlaerent results whtch were enjoyed ln its earller years. 
Thus the earlier duennce in results and tn children's pcxformances between the 
two types of schools haw dlmlnlshed the longer it conunues tn its present fonn with 

the advantage once enjoyed by the arpertmental schools no inslgnrflcant. 

3.7. -. 
To date. the vanous inspection missions and partlzrl evaluaUons of the two 
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primary school types. wlth the exception of the 1989 IPN evaluation. have 
u ~ o u s l y  attested to the superiority of pup* in the ucpatmeatal schools aver 

those of their counterpan classid schools. T U i  outcome has even been conftmred 
and corroborated by the results achleved by the first graduates of the expuimcntal 
school system when they took the 7th grade qualification c . t l o n :  the 
pefcentage of those qualtljdng from the apcrimcntal schools was clearly superior to 
the pefitntage from classid schools. as indicated in the followLng passage: 

7he results of the first evaluations MgUghted the -table mutatfon of the 
pedagogical relationshfp in the sense of an tmpmved relation and a Ltberauon 
of the tnltiatlves taken by teachm and pupils. T h y  have alnady begun to 
produce an idding of the elements nec#sary to solve the multiple problems 
posed by teaching m the F m c h  language. notably those of psychological 

blocks. high rate of dropout. massive repeating, the cxmssln cost of taming. 

the social inadaptation of the school. etc. l 

Howewer thls tendancy needs to be safeguarded and protected in the futurr 
and as the expatmentation is pumaed In its present form will be Umatencd by 
dimculties of several dilTerent kinds 

- Ecanamic problems: the tralnlng of teachers and the elaboration and 

prlnting of textbooks. the production of various pedagogical materials. and the 
purchase of equipment for typmg and reproduction. which are necessary for the 
conunuatkon andlor the genenbuon  of the expermuntatlon. require Lnnstmcnts 
which a n  k r y  often beyond the means placed at the disposition of those locally 
responsible for its implementation. 

- Pedagogical problems: in order for the introduction of national languages 

lnto formal education to be mmed out properly. among the nqulred prrrcquisltles 
are an adequate curriculum. the nsearchlng and elaboration of a methodology suited 
to the appropriate cunlculum. and above all the conception of the VarlOus 
pedagogical dxurncnts necessary to suppon Irrsuuctlon. In the case of Mall. It 1s 

not certain that all of these parameters were sufficiently considered when the 
expementatbn in national languages began. 

Social problems: A s  is the case wlth any Innovation. experimenting wth 

teaching in natlonalI;mguages should be preceded by an dart to =be the 

ef. IPN. 1989: Etude de l'lmprct de I'enurgnement en langue natlonrle aur Ier pcrionnrnccr der 
tlCvcn du premier cycle en francorr ( c u  dem C1Cvcm en langue bYrunm 8u MJ1.1 P. 9 



consciousness of the situation for the various parties involved. especially the parents. 
whether they be 111 urban or nrral drcumstances. In Mall. even though attempts 
we= made in thls dlrcctlon. it caanot be atIlrmcd that all hticcace had -d. 

~pparcntiy, the urban popukition. as well as the mral population. view thrs" 

educational innoMtion as a ridqr advulture produdng a cheap and watered-down 
form of education. either because they ah comparing the innovation to their vision of 
the advantages of the traditional dassld systan whlch always used hmcb. the 
0fkIa.l language of the counay: or simply because they do not believe that the 
conditions necusaxy for mplemmting the innovation were sufficiently in place. 
Thfs ranark appeared in Mall's report presented to the subregional 
workshop/semtnar on the research and use of national languages. held in Bamako 

from the 10th to the 14th of November. 1986: 

The clasacd French schooi has bng been. and remains. the uncontested 
muter of the educamnal arena. It has acquired lmmaase prestlge- and u 
known as the on@ means for achimdng the way to LRStNcUon. It is thus 
natural that param and workers. cspaWly those In urban areas and 
relattvciy well culttvrted In French. prefer it over teaching in natlonal 
languages which they conslder to be a second rate. watered-down foxm of 

What carnu out of thls repon ls that the personnel and the parents need to 
haw a more heightened awareness ln order that their suppon for and adherence to 
the experrmentatlon mtght be better obmed.  These arc factors whtch are crucial 
to the success of the innovation. 

After all of the amlyses made of the above-cited dl2llcultIes whlch persist up 

unW the present day, cenam qucstlonr s u m  with regard to the very estabhhment 
of the expementatlon. In other words. consldcfing the very real dlZnculUes whlch 
han been cited above. might it not be necessary to re-examine the condltlons of the 
Implementation of the experimentation which cenalnly are relevant when it comes 
to researching solutions whlch would allow for the success of the innovation? By 

proceeding ur thls way, after more than a decade of ucperlmentatlon. it would be 
pomlble to W w e r  the weak 1- in the urpcmentntlon. and to better claw tnc 

results of the research. and to furnish the declsionmakers with suggestloris and 

l2Rapport du Mall prL8enU au rCmlmire 8telkr rour-rCgLond sur 18 mherche et I'utlllrotion den 
Imgues nrtlonrlrr. tenu 1, BuruLo du 10 8u A4 navrcmbre 1086. 



trcanrmcndatlans whrch would be likely to better orient this coxunitxnent .m the 
direction of the assigned objectives. 
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Chapter 11 - TERMS OF REFERENCE OF THE PRESENT 
STUDY 

According to the terms of reference for the evaluation of the experimentation 

of teaching in national languages in the Maltan education system. the pment 
evaluation should makc it possible to: 

- verlfy the degree to which the lnutal objtctlves of the experimentation of 
teachtng tn maternal languages have been met: 

- identlfy the problems faclng thls urperimentatbn: 

- recommend means to resolve the problems being encountered: 

- identtfy and recommend necessary measures to be taken ln order to 
progressively generake the txperlmentation in maternal languages. 

In order to fulfill this. the evaluation team will: 

a. evaluate the ucperimentation ln half of the nattonal language schools in comparison 

to a control group of the same number of classical schools ln the zone covered by the 
project in the following domains: 

1). Pupils: 

- retention rate: 

' -  repeater rate: 

- enmilment rate: 

- attitude towards school (integration into the mffleu): 

- academic achievement in at least two dfirent grades (3rd and 6th) 

2). Teachers: 

- adequacy of tramng: 

- attitude towards the utpementatlon. 

3). Parents and community: 

- attitude towards the school (lntegmtlon lnto the mtllnt): 
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- attltude towards the eupementation. 

5. Compazt the efflcierrcy of vanous approaches to the crperrmurtation tn maternal 

:anguages konwtgenf methodology. traditional method. etc.) and facilitate the 

search for a new integrated methodology for teaching in national languages and for 

.he teaching of French: and 

:. on the basis of data collected. make precise recommendations on methods to  

ollow m order to: 

11 have oniy one methodology: 

21 deveiop the expertmentation tn maternal languages for the adoptlon of a 
gencrallzittlon plan for teaching mat& languages ln the Malian education 
system: 

31 evaluate the expenmental program for teaching ln maternal languages and 
French in order to detvmVle I t s  efficiency in llght of the objective of reducing 

dropout rates: and 

41 determine the efficiency of a program in maternal languages over the first. 

second, third. Souah. fifth. and skth grades of the primary currrculum based on 
the acadcmlc quallty of pupil achlevcmtnt and on the cost of such a program. 

One of the main goals of Mallan pnrnrrry cducatlon p o k y  1s to provtde for 

ch Malian the posstbllity not oniy of l e m n g  to read, write. and count. but to 

quire as  weil a minimum of knowledge a l lomg him or her to be a free producer in 

t. society. But lncreasmgly, among those who attend school, a slgnlflcvlt number 

3ps out or repeats before reaching the fourth or the fifth grade. whlch is the level 

nerally considered to lead to permanent Iltency. 

when comparing. for example. the average\ mtes for rep tinq. dropping out. 

d passing for the period g* from 1969 to1972 to that L from 1975 to 1979. 

.low progress is notlced as shown by statistics from the Ministry of Sntional 

ucotion IMENI. For 1969 to 1972, there is a 28.296 repeater rate. a 9.9% dropout 
t. and a 61.9% promotion rate as  compared with 1975 to 1979 which had 

pective rates of 26.5%. 7.5 %, and 66% from the first to the filth grades. In the 
:h grade. there was a repeater rate of 45% durmg 1960 to 1972, and a repeater 
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rate of 28.4% durlng 1975 to 1979. These vcry high rates are indicators of an 

educational system in gnat  dlfllcult-y. The high rate of dropout Is perpetuated at  the 

expense of today's Mallan child and the children of generations to come. The 

economic. social. and human cost Is thus inestimable. 

Analysis of a fictive cohort group shows according to the same St~t ist tCS a 

dropout rate of nearly 40% of pupils aver the intire prinaary school cycle. with the 

majority of those dnpptng out returning to a permanent state of Ulltcracy. In spite 

of the lmprovtment which was obselwd a t  an earlier period. this is a school system 

with a very weak rate of internal ntum. this being due to the hlgh rates of repeating 
and abandonment. Thfs high level of dropout is imputed to several factors of which 
the most frquenly cited is that of the language of Instmetion being French. a foreign 

language for those leanung it. 

Mallan authonues became lncmasingly collscious of thLs phenomenon and 

tmd to circumscribe It by initiating some ucpumrcnts In teachlrrg Frcnch in a more 

pmgressnte fashion. methods such a s  the BELC. the C U D .  and the GRP methods. 

Unfortunately, these experiments failed. At the same time. attempts to establish 

adult literacy programs In m n c h  had the same outcome. Attempts to conduct 
literacy programs in national languages hawever had an unpncedented success 
(witness the UNESCO Llteracy Rbe obtalned by Mali]. As a nsult. t h e e  was a 

temptation to extend thls expement in nationJ languages to the formal educauon 
system. In 1979. one of Mali's national languages. Bamanankan. was Introduced into 
the formal educauon system. followed in 1982 by three others including Fulfulde. 

Songhoy, and Tamasheq. This expenmentauon ua national languages had as its 
objktives the nsolutlon of two very serious problems of the Mallan education 

system: 

- the school dropout rate: the use of the maternal language in the first few 

years of leanung should result in a more rapid acquisition of the mechanisms 

requtred for reading. tvrttlng, and msthematics. and lead to an improved mastery of 

French. This should produce better rcsults for the school system and a reduction in 

the rates of repeating and expelling of puptls from school. 

- the !nsu:tablltty or mismatch of the school to the rcalitles of the learners' 

milleu: the use of national languages in the school should help to integrate the 

school to its milieu. 

The eorllcr clted evaluations confirm the superlor 

FYnal repon of the euduat~on 01' the expermentorum vr natlbnal 
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achievement obtained by pup& in schools using the national language as the medium 

of lnsuuction aver pupils in the classical French-medium schools. and that the rates 
of repeating and abandon arc slgnltkantly lower tn the ucperimental schools. in spite 
of conditions of operation which we consider to be inadequate. 

But given that they we= only partlal in nature (covering only a few schools 

and focussing uniquely on academic performance). these evaluations do not allow for 
a global view of what has been accomplished and of the results attained since the 

tnttiatlon of the experimentation. 

The present study is a formative evaluation of the ucperlmentation in national 

languages irzltiated by the Ministry of National Education of the Republic of Mall in 

collaboration Wth USAID and the FAC, within the framework of the Fourth Education 

Project of the World Bank. 

The present evaluation should make it possible to: 

- to vcrrfy the degrc?: to which the above-clted initial objectlvcs of the 

expenmentation of teaching in national languages have been attained: 

the problems confronting the experimentation: 

- to recommend the ways and means for resolving these problems: to propose 

the necessary path towards an eventual generalization of the experimentation. 

Therefore. the study consisted of: 

a) - evaluating the expertmentauon in half of the expe~inental schools in 
comparison with the same number of classical .cchoois In the zone covered by the 

Project. in the followtng areas: 

- class repeating rate: 

- rate of abandon: 

- rate of schooling SCOLAEUSATION: 

attitudes towards the school (Integration wlth the milleu). 

Find repon of the euducrtbn of the e m m t m b n  ln natronrrl languages m pnmary educotun tn the 
R m l &  oj  Mall 



- quality of training: 

- attitude towards the experimentatton: 

- attltude towards the school (Lntegratlon wlth the miltcu): 

- attitude towards the apcrlmmtatlon: 

b) - to compare the emdcncy and effectiveness of the dtffuwt 
methodological approaches possible to the upcrimmtatlon in national languages 

(convergent methodology/tradltlonai methodology): 

C) - on t3e b a a s  of the data gathered. to make precise rccommendatlon on 
the method which should be followed In order to: 

1. adopt only one unified methodology, 

2. develop the expextmentatlon in national languages toward the adoptlon of a 

plan for its generalization in the Malian school system. 

The evaluation team is made up of a Maltan expert. a Rrnch expert. and an 

American -en. 

Final repon of the eualuaton oj the expermentatton ut nottonal languages ut pnmanj vducatwn m fh  
Republu o j  Mall 



Chapter THE PRESENT STUDY 

For a number of reasons beyond the control of the team members. our 
evaluation could not be camed out unttl the second half of the month of May. This 

time factor had an  tmpact on the selectfon of the sample of schools to be wsited and 
evaluated. and also on the calendar and the rhythm of the team's work The 

evaluation concerns the schcois of the regions of S i b s o  axid SCgou. the two regtons 

presently affccted by the Fourdr Educatton Project. Four of the schools in the 

District of Banzako wen  used as s ~ t e s  for a pretest of the team's lnsmments of 
evaluation. Our sample includes two groups: the cxpemental school group and the 

classical school control group. Our  evaluarion concerned the total enrollments of 

slrteen cxpertarerual schools (out of which four were in the Sikasso reglon and 

twelve were ln the Sigou regton) and sixteen clas31cal schools as a control group (out 
of which four were In the Sikasso regfon and twelve were in the SCgou regon). The 

llst of schools selected Is presented ln the first AppendR followtng the body of thls 
repon. Two basic cntena guided our choice In selecting the ~ a I p l e s :  

a) - the mequality tn tenns of numben of cxpemental schools ln the varlous 

regtons (SCgou has forty and Sikasso s~xteenl: this dlsproponion had to be taken into 

account in selecting a representative sample: 

b) - the physlcal accessrbdity of the schools selected: the classical schools of 
the control group were chosen smply on the basis of their geogmplcai praxmuty to 

the'selected cxpernnentai schools. and on the svatllartty of the& physical. soctal. 
and demographic charactenstics with the counterpan expenmental school. 

The study concerned all of the puprls. boys and girls. of the first through s~x th  
grades in the schools of the sampies. In all. 7 .O36 pupils were subjects of our tests 

and other ~.~aluation instntments. 

Fnr t h e  e--a1 a?=: 2700 subjects were tested in the following 

disciplines: 

- 1st. 2cd. and 3rd grades: mthemattcs. dlctatian. readlng tn BanananJan: 

- 4\h grade: sentence cms~ruaron.  nathernatlcs, dictation Ln French: 

- 5th and 6th grades: mthemstrcs. tbnting. dictation In French. 

Final re?on qr' :he ecaiuatsn o j  ;ks e.tprrmenrc:on In nartonal laquager In pnmary rducauon m the 
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For t hp  -: 4336 subjects were tested in the following 

disciplines: 

- 1st. 2nd. and 3rd grades: mathematics. dictation rn Frmch. readlng in 

French: 

- 4th grade: sentence consuuctlon. mathematics. dictation In French: 

- 5th and 6th grades: mathematics. writing. dictation ln French (see the 

Appendices for the actual testing insuuments and the grading system) The tests 
were taken by all of the pupils ln each of these subjects. with the exception of the 

readlng test which was admtntctend to a random sample of 10 puplls in each class 

in ncordrng each reading sample. 

?he size of our sample nses thus to 7.036 subjects. 

The fact that a smaller number of subjects wen tested in the expenmental 
schools is the result of there not always being all slx classes ftlled In a given 
expenmental school. Recruitment for utpemental schools; is not always annual. and 

fs more often every two years. 

It should be noted that of the slxteen expermental schools selected for this 
evaluation, th!rteen were located In mral areas and three in urban areas. This 

represents a statistical reflection of the dlstributlon of acpemental schools since 
these schools were first placed throughout rural areas before belng placed ln the 

cities. 

Dmerent types of lnstnxments were elaborated to gather the lnfonnatlon 

required by this study. 

Tests designed for the pupils were made to dlow us to measure thelr 

performance tn the basic ducipllnes of mathematics. reading. and writing. tn 
keeping with the relevant objective assigned to the urpementauon ln national 

languages. The tests were elaborated by the evaluation team on the basis of the 

offlclal GOM cumculum for the primary schools lenseignement ZondamentalL They 
were designed to dlow us to find out rZ the use of the natloml languages ln the 

expenmental schools. has an lmpact on the pupW performance levels in the basic 

dlscipllnes on the one hand. and on the other hand to find out if lcarnrng in the 
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national languages results In a better Iearmng of French subsequently. 

Given that the nauonai hnguage is theorcucally the medium oi tnstrucuon 

irom the first through the thud grade. it was necessaq that the tests for these three 

years be in Bamamnkm in all of the basic dlscipilnes. i-e. mathematics. dictation. 

and readlng. In mathematics. pupils in both types of school had to take identical 

tests. though in a dlEercnt language rnedlurn (Bamanankan for the expenmental 
schools and French for the ciassical schoolsl. 

The readlng and dlctauon c.rcrctses d i k e d  for the two types of schools 

s m e  the rnedtum of Lnstructton is difTuent and because a stmple vanslation of the 

same content from one language to the other would not produce results which would 

be wonhy of cornpartson. With distinct testing msmments It was felt that a better 

overall performance waiuauon could be obtained to determine m which of the two 

languages. French or the nauonal language. Bammmkanl the pupLls perform better 
m these subjects. It should be pointed out that the texts for the dictation and 

reading tests ln the national language werc longer and more dlmcult than those 

conceived tn French for the ciasslcal schooi pup&+. They of course also Wered In 
cultural content. For both school types. the tests from the fourth through the s i . .  

grades were idenucd. and in French tn ail of the subjects tested (mathematics. 
dictation. sentence construction. and mtlq). 

In order to tllusmte what has just been said. below we present a table 
summanttng this information: 

I st yeu: dictatlon. mathemaucs. 
readlnq (Bamanankan) 

2nd year: dictatton. mathtmaucs. 
rcadlnq (Bmamnkml 

3rd year: dictatlon. mathtmaucs. 
reading (French) 

4th ye* mathematics. sentence construction. 
conruucuon. rtadlng (French) 

5th ye- dlcUUon. mathtmoucr. 
wntten txprerrion (French) 

6th y e w  dlcutbn. marhematicr. 
wntten expression IFrenchJ 

1st yeac dtctation. mathematics. 
reading (French) 

2nd par: dictation. mathematlu. 
reading (French) 

4th yew. mathematics. sentence 
readlnq (French) 

5th yey: dictatlon. mathemaucr. 
wntten cxpnssion (French) 

6th )nu. dlctaUon. mathenutlcr. 
mtten expression (French) 

Fhal repon of the evduatton 01' h e  e.rperunentatron ul nottonal laryuagu m pnmrrry &atton m the 
Republic of Malt 
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In addition to these msuumenrs. the recording reading tests were followed 
by oral quesuons to the pup& in order to gather utforrnation?heu. attitudes about 

teachmg ur Bamvwrkvr and m Frcsch in the two types of schools. 

The tests which we admuustercd are presented in fuli fn the appendix 
entitled Testlnp insaumenrs and grading. The po~nts assigned to the varlous pans 

of each test are shown there. The total figures for the tests administered arc s h m  

in the tables which are presented beglnnvlq on page 68. with the enrolknents tested 

in each subject. school by school. 

With regard to the dictation p y t  of our testing lnsuuments. we began to 

grade them us- the grading system which has mditlonally been used throughout 

the school system. 1.e. one gnmmatlcal error costs the pupil two points. and one 
usage e m r  costs the pupd one point. out of a total of ten possible poults. Accordtng 

to this system. a grade of five ts passing. Uslng chis grading system for the dictation. 

we soon realized that every pupd wouid have had a grade of zero. and thus would 

have failed the exam. whether from an cxperlmental school or a classical school. and 

our emluauon m this area would give us  no valid lnfomtlon. We do not belfevc that 

this result mdlcatu that aIl of the pupils are rncompetent tn thls subject and 

therrfore deserwrg of a grade of zero. W e  would suggest lnstead that it Is the 

grading system which ts at fault. and In need of re-cvaiuatlon. The problem wtth thls 

traditional system for the grad- of the dictation is hlghllghted when we compare it 

with"the system for other subjects. For the mathematics tests. for example. a value 

of ten u assigned to the entLn test and it is clear from the outset the number of 
possible e m n  that a pupd can c o m t .  and the cost in points of each error. For 

such a test. the worst possrble grade ts zero. In contrast. for the dictation. the 

number of possible errors is almost tnfmte by cornpanson. and w t h  flve grammaUcJ 
c m r s  or mo usage enus.  a pupal automatically teCeNeS a zem grade. Pupils are 

routinely fvled in this subject area. wtthout considemion of the number of possible 

errors on a glwn dictrtlon. many of which have one hundred or more words and thus 
I i t e ~ l y  hundreds of possible error poults. 'Zhb u whv we wrrluated our dlctatlons 
ustng another more equitable system. at least ~n our oprrrion, one whlch would glve 

more comparable results across the Merent  subjects tested. The p ~ c l p l e  of our 

gndfng system coruisu of evaluating the pupil's performvrce based on the number 



of e.?ors committed ln rdauon to an estimate oi the number of theoreclcally posstblc 

e m r s  on the test. Knowang full well that there ~s cvtalnly a posstbtllty for maktng a 

great many more m r s  than there are words tn a dfctauon. ncvenhelcss. we took 

this figure. the number of words. as our bas& for grading the Werent dictations. 

Below we present the grading system which we adopted for the contction of the 

dictation text of the third grade (34 words) and the sorth grade (49 words). to serve 

as examples of a suggested charge !n the system oi evaluation 

m mtstcrkes: 

3rd grade 134 words1 6th grade (49 luontsl 

0-3.4 04.9 

3.5-6.8 5.0-9.8 

6.9- 10.2 9.9- 14.7 

m e  reading test was graded accotdmg to the followvrg parameters: 

- fluem rtadUrg wth understanding of the ten: 

- flueru readlng skLU wthout understandfng of the text: 

- sylkbic readrng w~thout hesttauon wth  understanding of the tcn: 

- syllabtc reading wth hesitation and without understanding of the text: 

- mcapable of reading. 

The analysts of the reading test. according to the parameters outlhed here. 

should allow us  to evaluote whether or not a p e n  chlld has acqulrcd the readtng 

competence required to comply w ~ t h  the terns  of reference of thb study. 

Final repan a!' the evduarton o j  the e.rp.runentatwn m nawnal languages m pnmanj educotwn m the 
Republdc 01 Mall 
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The objective oi the questions was to gather as much useful information as 

possible. relevant to the cxpenmcntation in national languages. from the teachers. 

schools directors. and parents. Xeariy alI of the questions were open questions. 

srnce we felt It tmportant to p m d e  the Mallan authorities wtth a wealth of pertlncnt 

tnfonnation. For the teachers. nvo dflerent questlonnatrcs were developed. wlth a 

more elaborated questlonnaare for the expenmental school teachers and a shoner 

one for the classical school teachen. ThIs dtfierence ts due to the far greater 

crpenence wth natlonal languages that has been gained by the ccperunmtal school 

teachers. Fuzthermore. for the parents. only those with chUdrcn In cxperimcntal 
schools were asked to complete the questionnalres. The complete vewons of the 

questionnaucs are presented In the appendices. 

Two dlflerent types of questionnalres were conceived. one intended for 
expenmental school teachers and the other for the classical school teachers. 

s: schoolis quesflonnairc was designed to 

allow us to collect a body of information ~IaUng to the vjtntnq of the teacher. his 

teaching methods, the cumcul~m for teaching ln national languages. the teacher's 
e.xpenence. the teacher's attitude toward the e.xperlmentaUon. how well the teacher 

IS equrpped in terms of teachurg rnatenals for the national languages cumculum. and 

the kind up supemion and follow*up he receives from the various supemcry 

bodies. etc. 

here it is espectally important to gather 

donnation relative to teachers' attftudes vis ii vls the clcperunentatlon. and their 
degree of awareness In this regard. 

In addluon. the directors of each school involved should furnish us with 
tnfonnatlon on the rate of promotion of pupils ~n their establlshrneno. In all 187 

teachers were concerned Ln this process. of which 84 were c.cperrmental school 

teachers and 103 were classicaJ school teachen. 

Ffnal repwt of the evalrrotton of thr e.tpmm.nration tn natbnal languages m pracay iduentlbn m th 
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For pupils' parents. only one questionnarrc was developed for both types of 

scnool. 

For the parents of pup& in the cxpuuncntal schools. the questlonnatrr was 

designed to gather vrfonnauon refawe to their attitude towards the 

expenmentauon. their degree of awareness of this pcdagoglcal Innovation. etc. 

For the parents of pup& in the classical schools. our tntenuon was to gather 

their oplnions of and attitudes towards the ccpezlmentat1o.n. 

In all 65 pup&' parents from divers sodo-professlonai categories were 

lnvolved in this study (see the evsluation lxastnaments in the appendices following the 
body of thls repon). 

Taktng all of the earlfer mentioned objectives into account. we will use flrst 

use the children's results on our tests (amages and percentages1 in order to 
compare the performances from the two types of schools. The two typa of schools 

wlU be compared on the basts of the tenns of reference for thls study: subsequently 

the results will be analyzed mth a commentary. and recaunendattons and 

suggestions W be made !n the hope of pnwldlng a strategy for the ndynamtz;ltlon 
of certat? aspects which s e e s  to constitute the weak areas of the cxperunentauon in 

natlonal languages (chapter C3. 

Final repon oj  the rvaluatton of :!w r.ugrrunmtatlon m nattonal languages m pnmay vducotlon m the 
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Chapter IV. - THEORETICAL CONSIDERATIONS 
PERTAINING TO BILINGUAL EDUCATION 

1. m. 
As evaluators. a secondary task whlch we assigned ounelvcs was to funush. 

through this evaluation. as much lnfonnatlon as  possible which might be useful to 

JIallan authorities involved ln the process of developing a master plan for the 

eventual generallzatlon of a linguistic and cultural reform of the educational system. 

In this light. we present not only supplementary ideas which haw come dltcctly 

from our evaluation. but also. in the present chapter. we offer a theoretical section 

e-xpiarntng certain basic notions which arc relevant to a thorough understanding of 

what is involved in bilingual education and educarionai bllingualtsn. Hen we cite the 

results of psychologtcal. linguistic. psycho-pedagogical. and purely pedagogical 

research which has been carned out in countrtes having a long expefience with 

multilingual education. This lnfornrauon 1s offered for lnfonnsrthe purposes. 

According to cfiteria established elsewhere in the world. a n  o m  fanguage 

is a language indicated as offIcfal within a given poliUcal or admtnu-t!ve entity, a 

political JuxlsdicUon. a nation. a state. or rr provurcc An ofkizal hnquage is 
established by the law so that it unil be used in cenaur official furrctions such a s  

elections. transportation. education. etc. However. a notfoncrl hguage & a language 

in whlch the media other mututlons funcuon. Engllsh in England. French in 

France. and Japanese tn Japan. are examples of nauoml languages which arc 

inUmately tied to the& poiltlcd entity. to such a degree that to destgnate them a s  
official languages is not even necessary. 

In francophone Africa languages which are called rrrrt&rrrrt are at iho same 

time nauonal. local. regional. mor l ty .  and ethnic: sometlrnes they are even majority 

lanquages. that fs when a nauonal language IS spoken by the mqonty of the 

population of a ghren counuy. such as is the case for the Hausa language in Niger, or 

the B ~ n a r r ~ r  language in Malt. In fmcophone ATrica. an A k u l  language cur thus 

have several dUerent .statuses. and can be almost anythlrrq except omclal. The 
hlstoty of francophone Af'a shows us tnot a national ~ ~ u ~ e  never becomes m 

FLnal rrpan qf the eualtlrrtfon o j  t h .  e.tpwmentatwn m national languages m pmary .ducatton In the 
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official language. There the label narronal language thus means. hnguage which ls not 
official: that Is to say that there ts some hesltauon as  to how to designate such 

languages. In order to be able to establish meuungful cntena on the bass  of which 
the choke of an appropriate model for educationai reform in francophone Africa can 
be adopted. it is wonhwhlle to c . e  first. and to c w .  the m e  status of the 

French language then. This is imponant because the status. role. percentage of 

speakers. and attitudes of the population toward the Frcnch language. among other 

factors. ail combine to play an important role in the muItLUngua1 educational system. 

e,.ccrally at the level of the education of the chlld who Is acquvlng French as  L2. 

In the case of Mall. we find an ofllclal language (French1 which has no name 

speakers in the country. a majority nattonal language '(B-1. and lots of other 

mrnonty national languages. Although Bamanankan may be a language of publlc 

speaking and of some power. it has no oflicial status. and thus its standlng Is less 
presUg1ous than that of the French language ln many eyes. Elsewhere ln the world. 

mulllllngual education beg- with a rmnority language (Lll  and then passes on to a 
language of wider communication (L21 wlthtn a given country. In several counvles of 

francophone Africa the child begrru with a natlonal language. either nrajorlty or 
minority (Lll and then passes on to a foreign language (I.21. which is not a language 
of wider communication mside of the country. but rather an  tnternauonal language 
which is known by appro.amately 10% of tk popuiauon of the counuy. Thus a 

btltngualism based in a combination L1 (Bamananisrr. Songhoy. Tamacheq. Peulh. 
Sonurke. etc.) and L2 (French). tn Mali. under present conditions. does not optimally 

benefit the population due to the lack of speakers and those literate in the Frcnch 

IYlguage. 

It is also Unponant to constder the everyday milieu outside of school where 

non-fo- education takes place - the conunuous. ongoing d d v train&? whlch. In 
the case of the chlld. should complement the formal educatlon system. Fram the 

ltnguisuc point of vlew - the d>namtcs of languages - the chlld must have access to 

the necessary acadermc and cognitive stunulae tn the language which is medium of 

uuuuction in the school system tn order to develop normally, especially d u m g  the 

penod preceding and up to pubeny. In the classical system with immersion in 

French beglnnlng from day one. a system which has prevailed for an  carernely long 

tlme. due to the status ol French outside of the school, the child Is placed In a 

situation where s/he cannot cxpenence nonnal academic and cognitive development 

- wlthout access to any kind of input in L2 outside of the school. the child is 

Fhal repon of the rwluatbn of the e.up.rtmentatron tn nattonal ianguages m prvnary d u c a t o n  m the 
Repubir o j  Mali 



condemcd to fatlure - s/ he narumlly has recourse LO his or her m a t e m i  language 

outs~de oi the schooi. and this becomes the dommnt medium m the non-formai 

sector. In the c.cpenrnenta1 school system. the chdd encounters a srmrlar sltuatton: 

w~thout an offictai mie and without an rmprovement ln or a revalidation oi their 

status smce lndependence. a natlonal language suCers the same fate smce it also 
incapable of p m d f n g  the child w ~ t h  the necessary input for his or her normal 

dcvciopment and growrh dunng the cratlcai penod prror to puberty. We suggest 

this ls due to the lack of acadmuc and cogrutha stimulation in L1. as well as the 

of access to reading mate- tn L1. In sprte of these factors. the present 

1s 

that 

lack 

e.cpmZIental school system abandons the Ll as medium of ursuucuon after only a 
few years. The transition takes place before the cnUd has sufrldently developed his 

acadermc and cogntuve proficiency tn L1. and Is thus conironted wath the same 

srtuaaon encountered by the chlld who is a pupJ in the ciassrcai school. the only 

difkrence being that the nprd trjnsatlon and the harmful situation which it begets 

take piace a few years later. With the present educational system. in addltlon to the 

socrolingulstic and cultural situation. the child is doubly damned. and thus prevented 

from be- able to develop normally. 

In a gnat  many other b i k q u d  education programs. the L2 Is the matemal 
language of a cenzlin percentage o f  the populatlon. and I s  often the majonty language 
of the popuhtton. In fnncophone Africa. smce French Is not an urdigenous language 

to Afrlca. no group or portton oi the population begM w ~ t h  an advantage tn French 
over others. at least from the ilngulstlc pout of Mew. Everyone Is equailv 

dlsadvantqed. To quote a chssrcai argument. French ls the only language which U 

completely neutral. apolltlcai. w~thout 'du l~er .  a t  least from a politfcal pomt of view 

in fnncophone Africa. But ~s it tme that French is neutral? From the psycho- 

pedaqogical pomt ofvlew. in order to be able to respond to this question the 
authorities must ask themselves what the eiZect wall be of a system whlch does not 

sufflcientlv develop proficiency m L l  on the Afrlcan child. 

m e  success of a llnquuuc and cultural refonn based in a functional 

billrrguaiism depends on a great many factors which come mto play rccrprocally tn a 
very comple~ manner, and whlch can play dnerent roles e each rnuitllfngud 

situation. %re are o number of obvious facton which are often cited In documents 
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dealing wlth bilhguai education. such as for e~amole: planif!caUon (the role of the 

master plan). the trammg of teachers. the development of teachlng rnatenals. etc. 

In addition. there are socro-cultural and socio-llngulstlc factors which also play an 

important role. The use of the school language In the home Is cxtreaely important. 

as is the status of each language used in the soc~ety and the cu!tun. The attitude of 
the populauon toward the school. and toward the two languages which are parvxers 
in the bilingual educational system is of course another crucial and determnhg 

factor. The motivation and the famtly support of the child are based in the attitudes 

towards the languages and towards school Lnstrucuon which s/he inherits and 

assunilates from his or her parents. 

2.2. r h r  r n m  used rleewhere in- world bc 

7? 

It has often been s a d  that the LnstallaUon of a bilingual education system in 

francophone Africa cannot rely on the successful experiences that have been lived 

elsewhere in the world. srnce the situations are so difkrent In Mrica. in comparison 
to North Arnerlca. for c.tample. While we do agree that the situations are quite 

dlfTcrent. we nevcnheless argue that all other experiences are relevant and may have 
some b e w g  on the fmcophone African situation given the fact that children are 

universally the same. everywhere in the world. and thus the lessons learned 

elsewhere ln the world are quite pertinent for the future of the llnguisuc and 

cultural refonn of the educauonal system in the countries of francophone Africa. and 

thus. for the future of the child. Since It ls known that all of the chtldren in alr the 

countries of the world a n  equal. equally Intelligent. quick. ale% etc.. before 

entemq the school system. it cannot be said afterwards that in a given counyr 
where the dropout rate rises to a level of 35%. that the chfldren are all stupid. 

whereas those of another country where the rate fises only to 5% are all very 

intelligent. Instead. where such dlfCerences e,dst. the fault must be sought ln the 

structure of the education system ln the 35% country In order to h d  a solution. 

At the beglmlng of the North Ameflcan cwenence with btllngual education It . 
was bellwed that blllnguabm and btflnqual education was hmnful and handicapped 
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in a way the development of the child. Thls was due to the fact that the research 

camed out m the beguuung was based on an evaiuation of immigrant chtldren 

uruquely in L2 when those chddren had not had the chance to sufficiently develop 
their proficiency m L1 prior to the transition. Using research such as this it is 

possible to demonstrate that brlingual education produces a negative eff:ct on the 

development of the child. ever. If it is not the case in realtty. 

However. the research of a Canadian psycho~uist/psycho-pedagogue. James 

Cummins. has shown that the effect of educational biltngualism is based instead in 

the degree to which the child's proficiency ls developed in the two partner 

languages. Cuxnxmns' work is today of fundamental lrnponance since it constitutes 

the theoretical b a a  and touchstone for btlingual education in North ~rnenca .  

Cummvls provides us  wtth a psycho-educatlonal basis for bilingual educauon. 

containing elements which are applicable not only to the North Amedcan situation. 
but also elsewhere tn the world. The hypotheses on which his theory is founded are 

presented ln detail here because we feel that they are quite relevant to the 

francop hone African situation. 

Curmnuu suggests that it ~4 thelkind of bilin~udlsm~achleved which 
detcrmvles whether the effect of a bihgual education program will be positive or 
negatlve. In s h o ~ .  he proposes ICurnmuls. 19811 that three kinds of billnguakrn 

e.rtst: I1 .limited. 21 partial. and 31 proficient. The Threshold Hypothese assumes 

that those aspects of bIlhgualsm that might positlveiy influence cognltlve growth are 

udlkely to come into effect until chtldnn have attained a 

threshold level of uroficiency in the second language. Similarly. tf btlingual chtldren 

attain only a very low level of proiiciency ur one or both of thelr languages. thelr 
interaction wtth the envuonment through these languages both ln tenns of input and 

output. is llkely to be hnpovenshed ( C u e .  1981:391. The form of the Threshold 

Hypothesis that seems to be most consrstent wtth the available data is that there are 

two thresholds. The attainment of a lower threshold level of blhgual  proficiency 

would be sufficient to avoid any negative cogniuve effects: the attainment of the 

second. higher level of bilingual proficiency might be necessary to lead to 

accelerated cognltlve growth. The. Threshold Hypothesis is illustrated below. In 

s u m r y .  Cummim suggests that llmlted blllngu;rlisrn produces negatlve cognitive 
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consequences. whereas proiicient bilinguakm can produce positive cognitive 

co3nsequenccs. PaIuai bllinguallsm thus has netther posithre nor negative effects on 

the cognxtivc development oi the thud. 

A cenain number of studies suppon the idea that limited bilingualism has a 

negativ2 effect. For example. t?e Swedish research carned out on Finnish 

immigrant children (Skutnabb-Kangas et Toukomaa. 1976) shows that children 

enrolled in lmmesion programs in Swedish. end up without having develcped their 

proficiency sufffcrcntly neither m Finrush ILl1 nor ln Swedtjh (L2L They had a 

lower performance levei than their rnonollnguai counterparts. whether Finrush or 

R. p e l  blllngunltrm 

NaUve-speaker level In 

one of the languages 

Law level In both 

Posltlve coqnltlve 

effects 

neither positlve nor 

negatlve COgnlUVe 

effects 

negative cognitive 

effects 

jrlgher threshold level 

d blllnqual pmflciency 

lower threshold level o 

of bilingual 

Cogrutwe efTects of the different kulds of bLllnguallsm ( C u e .  1981:39). 

This hypothesls states that "the level of L2 competence which o btllngual 
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chfld attains is panlally a function of the type of competence the child has developed 

in LI at the tlme when intensave e.xposure to L2 begins" fCummms, 1979a:233!. 

According to McGroarry (1988:302-3031 research evldence in suppan of thls 

hypothests comes from several setttngs: studies oi reading ability that show first and 

second language reading s U s  are highly comiated. and studies of minority language 

children w t h  stronger L1 s U  who surpass less proficient L1 peers tn L2 schooling 

(Cummms. 1979b:234-2351. In brief. a number of studies indicate that the level of 

proficiency in Ll is a crucially d e t e m t i v e  factor in the success of the chUd ln 

acqulrtng L2. 

'7Vhtle. as Cummurs notes. rnotlvauonal factors and features of the educational 

environment also make a Merence in mediating the rei:ittonship between the two 
Ianguages. there is ample reason to assume that the level of first language sktlls is 

one of the critical deterrnulants of success in acquvtng the second language. 'Ibis is 

m e  for both majority and mrnonty students. However. the social condltlons 

surroundkg the languages ln quesuon affect the degree to which the two languages 
should figure in educauonai programs. Cummvls points out that in mlddle class 

majortty language situations. such as most of the Camdlan French immcxsion 

programs. the home language. English. "semu to be impervious to 'neglect' by the 

school"" (1979b:233). In many minority language settings. ... then is a special 
reason for schools to concentrate efforts on Ll development. If the L l  is a minortty 

language (one that is not used outside the home in a w~der community and one that 

may not be supported by literacy acuvltles in home. church. or communrty 

actMties). the child may not have cxperlcnce with the uses of 'language that facilitate 

ready acqulsitlon of a second language and, consequently. n o W  educational 
pragress through the L2 may be htndend. according to the hypothesis. While the 

social facton that ;mpmge on language learning clearly play a role here. this 

l & n u h t l o n  emphwues the first language skills the student commands a s  one of the 

keys to second language s u c c e ~ ( ~ c ~ r o a n y .  l988:3OW. 

Related to the &sue of lmgutstic Interdependence 1s that of the nature of 
bilingual proficiency. The cnucal quesuon here is whether a bilingual's two Iaguage 

systems represent marufestatloru of a separate underlying proficiency (SUP) or a 
common underlying proficiency (CUP) model (Cummuu. 1981:22-341. The SUP 
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model assumes that proficiency in L1 Is entirely separate from L2. and that content 

and skills learned tn one language W not t r m - e r  to the other. Despite its common 

sense level of tntuitive appeal. Cummtns finds no evldence for the validity of the SUP 

construct. Basing support for the CUP model on evaluations of successful btllngual 

programs. studies da t ing  age on amval to second language acquisitlon. and 

research linking continued use of a prvnary language at home with improved school 

achievement in L2. Curnmms concludes that chtldren who experience extensive. 

natural first language development at  home or tn school tend to makc better 

progress tn school than comparable students whose L l  Is not maintataed. The 
Inference is that skills learned in the f m t  language transfer h t o  the second. thus 

ex~ablishlng the c o ~ o n a l i t y  of the underlying language proficiency. (McCroany. 
1988:3031 

In order to detennure which linguistic sklils transfer from L1 to L2. C u m  
proposes a descriptive fnmework which cliuliles the different kinds of language 

utilized in contexts which are relevant to the cognitive development of the child. He 

suggests a distinction between the communicative son of language which can be 
acquired in non-academic contms spontaneously. as opposed to language which is 

typical of academic and cognitive proficency. whlch is not acquired spontaneousiy 
and which must be ieamed in an academic setting. He dlstlnguishes therefore 

between the aspects of llngutstic proficiency which play a role in the acquisitlon of 

readlng and m u n g ,  and the other aspects. He notes that those aspects which are 

relevant to literacy are lnterdependent across languages. and thus arc m:anifestations 

of what he refers to a s  common undcfiyfng ptoficfnm.. (McGroany. 1988:304-3051 

A slmtlar distinction described by Genesee b quoted here: 

One might cr;rect the language-specific skills lthose which are not easily 

transferable from language to language) to tnclude the more technical aspects of 

language. such a s  spelling patterns or syntactic rules. whereas the transferable 

s W  may be mon m the nature of cognluvc processes. such a s  the use of one's 
knowledge of the syntactic transttlonal probabllltles of a language ln reading. 
(Genesee 1979374-753 

Curnmuu proposes a typology for d&ttngu&shln# the vanous kinds of language 

proficiency. HIS f m t  fonnulauon of this typology was based on the dlsttnctton 
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between language and speech a t  the surface ievel. which takes place in everyday 
commurucatlve exchanges lbcrsrc lnce'personal communrration skills. ou BICSI. and. 

on the other hand. the ability to function m decontenuaked hguisttc situations. as 

In an academic settrng where the contmuai use of language ls not transparent 

(cognitive academtc Iruzguage profrciPncy. ou CAtA (Cummans. 1979b1. Hc suggests 
that one of the factors which comes lnto play In the hIgh rate of f d u h  for minonty 

student hr NoRh Amerlca ls due at  least t? pan to a d e m h  of expeaence with W- 

type skills In the home environment before entenng the school. According to this 

formulation. cUdrer- who seem to have an oral competence in i2 couM still very 

well be in the process of dweloplng the undersrandlng and manipulation skllls of the 

Ianguagc which do not show up directly ln tnterpersdnal comxnunlcation. 

WcGroany. 1988:304) 

So. according to Cum-. In order for an uldhrldud to crpeflence a positive 
cogntthte development. he must at- a hlgher proficiency threshold. The antithesis 

aha follows thenfore. that a lower tRreshold produces an equally low level of 

cognitive dcwlopment. BUhguallsrn is additive at the higher threshold and beyond. 

The proficiency acquired and learned In Ll and L2 Is a result of cxpenence and 

studies which have been lived by the individual in a vanety of contexts for a diverse 

nnge of reasons and purposes. 

Subtractive billnguolism occurs when children arc "dcpnved of a proiound 

knowledge, IlnguisUc, and conceptuai base ln a given language: btlmqud children 
deprived ln thls way nsk a lower rate of intellectuai and educauonal progress." 

(McGroa~y30  11 

"... there m y  be threshold levels of linguistic competence which blbgual 
chfldren must attain both ln order to avoid cognlttve deflclts and to allow the 

potenttally benefictal aspects of becoming billquai to influence the& cognitive 

growth." ICumrnuu. l979a:229). 

To avoid dlmcultles tn llnguutlc development and to sustain normal cognltlve 

growth. potentially blllngual children had to reach a native level of language skill ln s t  

least one of the two reinrant languages. Fdure to do so could result h such 

lnadequau development of language that negative cogmtlve efTects mtght ensue: lf 
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the child dld not possess age-approprtate sktIls in at least one of the two hnguages. 

xirher language could then sen'e a s  a foundation for cogrutive growth. This 

represents the lower thrcsnold of bilingualism. Deprived of a strong ltngutstic and 

conceptual knowledge base m at least one language. b~llngual children with thls 

linguistic profile could be in jeopardy of lower intellectual and educational progress 

than unihgual peen. With lnadequate levels of skill ln both languages. such children 

mght suffer the negative effects of semrllnguallsm: they might 

"subtractive" billngualstm. m which bss of the first language maxis mastery of the 

second. (Lamben 1981) (from McGroany. 1988:300-301) 

If we attempt to apply the notions expressed by Cunantn-P and others to the 

situation m francophone Africa. n a clear &om the outset that the omtMlon of y ' L 1  

of the Affican child produces a negative effect on the cognutve development of that 
child. Such a cumculum ts not only substracttvc. but perhaps even destr.uctive. 

especially when we take into conslderauon that the L 2  Ls not w~dely spoken in the 

milieu. if at  all. I%e present model as pracuced in Mall nqulres the c h U  to c u y  - 
out all of hls or her cognttlve and academtc development in a totally forelgn language. 

wrthout tlrst developing his cognitive and academic pmfkiency tn the L1 ln the 
school system3 in applying these same notions to the rxperrmentd school. It is clear 

that ever, though this very rapidly transitional system hinders the chcd's normal 

cognitive and academtc development less than does the classical school. the ftnal 

product 1s nevertheless a partial and a subMcUve btllrrgualrsm to the detriment of all 

who pankipate in the educationai process: this Is due to the fact that the L2 19 not 

, normally spoken in the miiieu of the school. The rntroductlon of the French 

language during the second. thM. or even the fourth year of pr!maxy school - let 

alone during the first year a s  ts cumntfy pracuced ln cenain cxpenmental schools 
of francophone Afrlca - is harmful and a waste of time and resources given the 

theoretical model for bfllngual education which we have discussed above. Whv 

Because wen though the child is first cxposed to literacy in hls or her L1. the 

e.rperience is not sutTlcienrly reinforced. nor Is it in depth enough. to facltltate the 
transition to French wtthout the child suffermg negauvc cognltlve effects. According 

to this theory then. the amount of cumculurn m e  which is tnvested ln Ll as 

medlum of lnstructlon 1~ not w e  which ~s wasted in relatlon to the p ~ r  of the 

curnculum resewed for L2 as medlum of Instruction. 

In the Mallan contm. the academe and cognlUve suppon that Is requued 
cannot be guamteed outside of the school Iln the classical system) in order to 
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complunent the role of the school. 1.e. the school. whatever its form or structure. 
must guarantee the normal academic and cog~Utlve development of the child. In this 

system the attainment of the mrnrmai threshold of proflclency in t2 cannot be 

guaranteed. smce s/he has not developed it adequately Ll. 
- 
i Accordfng to Curnxnxns' work the transition from L1 to I3 with m a w  

tf i l l l~fgof pmflciency from L1 to L2 learning occurs optimally tn an envlmnmrnr in 
which the child has equal access to the tools of Lltcracy and to speakers of both Ll 

and L2. 'Ihts accesstblllty to both languages must c.tLst outside of the school In the 

milieu of the conrmuntty tn whlch the cMd Lhres. In order to attaln a u u e  blhqual 

proficiency wlth communtcattve. academic. and cognittvc proficlcncy, the child must 
be stimulated and motivated by the envvonmenr outside of the school. Below we 

present a table of the situattons ur whlch the child is exposed to L1 and L2 Ln 
fancophone Afrlca. and whether the sltuatnon is positive (4 or negativc (-1 for the 

child's dcvclopment. 



Ll: s d .  I n f o r d  and commumcatrve - 
literacy 

academ~c/cognitlve 

r3. social. Informal. and commumcative 

l l trncy 

I 

One of the greatest problems whlch becomes clear on the basis of this analysis 
1s that in fact. outslde of the school. there is almost no place where the chlId can at 

Ieast rnalntaln. lf not i m p m .  h ~ s  or her llteracy skills. neither for L1 nor for L2. We 

can s u m  from thls Wormawn that both L1 and L2 are at a disadvantage tn a 
system like the present one ur the Mallan context. g m n  the status and the roles of 
the vartous languages. t h e  child's communicattvc competence ts certainly well 
maintained In hls We as a social be- ln the nullcu where L l  L spoken almost 
uniquely - however for L2. this is not the case. The success of a rnultlhgual 
educational system depends not onty on the school itself. but also on the 
cnvtronment in which the school ls located. the latter being a factor at nearly the 
same level OF importance as the school ltseif. 

Because of the hrstoncal (colont?il and present status of Afdcan languages in 

francophone Afm. it b apparent that the African chlld receives almost no cogrutlve 
or academic mothntlon m L l  outside of the school: the inverse Is also tnx:  the 
e.nmnely low llterrcy'rate tn French results ln the chlld receiving almost no 
stimulus Irr L3 (French1 ouwide of the school. nor. for that matter. inside of the 
pramary school. For most Malians. the only opponunrty that the chlld has to 
naturally acquire L2 outside of school IS by meam of radio or television. Beyond the 
cxpcrunentrl school, and the adult Ilteracy classes in natlond language. there ts 
almost no valid momtion  for the cMd who studies m hls or her L l  to want to 
increase lltency sk~llr rn Ll or ur other national languages. Thfs can be explained by 
the fact that no p u b k  awareness campaign nor corwclousness-raising aimed at n- 
estabhhtng the value of muormi l ~ u a g e s  for their role In national afTrlrs ln the 

publlc eye has been undertaken. Nor has then  been any effort to increase publlc 
awareness concemuag the role which nauorrri I;mquages might play In the future of 

Final npon of the rwluatwl of the e ~ m a t m  m national  languages m pnmmy educ~t im m the 
R l p a l v  o/ .Hall 
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the counny. once a system of education has been put in place which better reflects 
Malian realities. 

In such a situation. the use oi a non-maternal and non-national language can 

have e!Tects other than those foreseen by the educator. If the proficiency of the 

child ln LI ls developed up to the appropriate age-group level. the vansition to L2 

has no undesirable consequences. However. if the child's proficiency ln L1 is not 

suEiciently developed when the transition to the official language is begun. the 

consequences are cxucmely negative. especially in a sysrern which cannot g u m t e e  
the achievement of threshold proficiency in L2 which ls necessary. 

One of the implications of these observations would thus be that it would be 
better to postpone the begtnntng cf the transfer to L2 untll a level ln the educational 

system where it can be guaranteed that the milieu offers sufflclent mothtauon. 

stimulation. and encouragement to the chlld so that s/he can acquire I2 in a natural 

and fruitful manner. so that his knowledge In L2 can floumh In the same way as that 

whlch s /he acquired in L1. 'The conclusion that can be drawn is that mtraculous 

results cannot be expected in a n  envvonment whlch does not favor the opttmai 

acquisluon of a language. neither from the social-communicative point of view. nor 

from the literacy or the academc-cognitive point of Mew. ln any language. 

Academic-cognitive supports are required from the enwonment outslde of the 

school ln order to complement the efforu gotng on ln the schools. 

The fact that the child francophone Africa does not receive suiXcient 

stunulatlon. nor the opponunrties necessary to acqurrc the skills whlch are relevant 

to his CALP 1s a factor which plust be considered In eswblfshlng the dosage of 

languages ur a btllngual educational system. In the family envuonment. the chlld 
does not have enough opponunrty to tncrcase his or her levei of CAfS, neither tn L1 

not in L2. and a t  school. the child is not suff"1ently exposed to actlvttles which 
improve his or her level of CXLP. neither rn Ll or L2. with a curriculum llke the one 

which presently c. .w (whether at be cxpenmental or classic). From a hgutstlc 

point of view. the child Is in a sense doubly damned: the chfld does not have access 

to the possiblllty of normal coqniuve and academic development. neither tn hts or 

her L l .  nor In the L2. 
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In the francophone African educational system. pupils are normally evaluated 
and tested uruqueiy in the L2 and rareiy tf ever in thelr L1. even if they have come 

out of an cxpenmental school system usrng national languages like the one in Mail. 

The evaiuatlon and testing of children in a donned  educational system must be 
seen as a multi-dimensional task Tests should not be limited to an Naluauon of 

the* abUtles unlqueiy in L2. and especially not m the manner currently practiced ln 

francophone Afrlca. The current system ts compieteiy unfair to the child fiom the 

point of view of his or her cogrritive development. especially when the discoveries 
which result from the work of Cummvls are takur tnto consideration. The evaluation 

which results can only be an tncampiete mluation of the chtld which does not 

tdenttfir either the abilities or the weaknesses of the child. A h c k  of ability in L2 can 
be dlscavered in a child with cnraordinary abUty in L1. Testing and evaluation must 

also avoid any bias or cultural prejudice. in enry  sense of these t e r n .  

The cxpemental school teacher. whatever m@ht be his or her level. is very 
conscious of the fact that s/he wtlf be judged according to the results obtained by hls 

or her pup* on exams in L2. French. The teacher ls thus obliged to nrsh the 

mmduction of French to hls or her pupils. because of this pressure. This tendency 

1s exacerbated in a context m which pedagogical materials are lacking for the L1 

cumcuIum. and are suEicient or ewn plentiful for the L2 currrculum. It Is our bellef 

that the pefiod pnor to the transition in the c u m n t  e.erfmental school curriculum 

is not sufficient to adequately develop the abilities of the child In the maternal 

language ILll. Such a model results ln a submctive form of b ~ u ~  and 
b i h g u d  educatlon without the ideal transfer of the skills lnherent to L l  proficiency 

to the leanung of L2. 

It has often been said. and is believed by most people. that children learn a 

second language more easily and better than adults. ?he researcher knneberg 

(19671 upheld thls noUon when he proposed that L2 ls better learned d u m g  the 

cmfccrl pen& between the age of two y e u s  and the beguvring of puberty. 

SpecirJIsts tn second language learnurg/acquuition fumlsh u s  with 

urfonnauon whlch ts quite relevant to the situation m francophone Afrlca. Lily W o q  

FilPIcrre 119851 suggests that the three components necessary to produce a n  
effective srtuatlon for the learning of L2 are: 



- the learners 

- the speakers of the language that the learner seeks to acqurre 

- the soclal context which b m g s  together learners and speakers 

She continues by sho\.umg that once the learners and the native speakers arc 
together. three Wnds of interaction wffl tzke piace: 11 social processes. 21 Ifnguistic 

processes. and 3) cognitive strategies employed by the learners to es tabhh relations 
between what b happentng and the language used in that conton. The speakers 

must colla3orate with the learners tn the lingutstic and cognitive process by 

furnishing speech whlch LS easy to understand. The fact that tn h c o p h o n e  Afiica. 

except in the larger towns and cities. the L2. French.' b not accessible to the 

rnajonty of the population constitutes one of the major obstacles which must be 

overcome by the master pian adopted for bilingual education in Mall. A way must be 

found to guarantee this accesstbUty to speakm of the target L2 language for Mallan 

children at the time that L2 Is mterutvely Introduced In the school system. 

The research of the Amencan professor Stephen Krashen on the ways tn 

which LZ ls acquired has resuited in his proposang a dfstincuon between the notion 
of learning the L2 and the notion of acqutrrng the L2. According to him. acqulsitlon 

is c m e d  out unconsciously whereas learntnq 1s camed out consciously. For 

Krashen. people master an L2 optimally through the process of ucquisulon and not 

through the process of k m m g .  For hirn.acquisUfon of L2 Is nearly identical with 

the process by whkh people master their L1. the u m n a l  process of acquisition 

shared by all chtldren - that 1s. even though the stages of acquisition might not be 

iden~cal. the processes tnvohred are the iarae. If we attempt to apply eertaln of 

Ieashen's observatlow to the atuauon tn fmxophone Africa. it can be said that 

process of the acquisition of proficiency m L1 Is slowed down at the tfme that L2 is 

introduced. Subsequently. the child fs cxpected to acqurre L2 for the purpose of 

belng able to function at  the necessw academic and Cognitive level appropnate to 
the chlld's age - in hrilty however. the natural acquuttlon of L2 of which Krashen 

speaks ls not possible ~n this context. wtthout mouvatlon. sttmulus. and what 

Knshen calls comprehcnstbk &put etc. f h e  ideal of an unconscious acqutsiUon 
cannot be attained. French ts therefore lecvncd through a conscious effort on the 

pan of the child. wtthout any stimulus or motivation from the enwonment. be tt 

wtthln or outside of the school. 

The Ideas and pomu rased by these authors show u s  quite dearly some of the 
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dtsadvantages and handicaps which are lnhennt to today's school system Fn 
francophone Mrtca - be it the classical or the cvpenmental school. Given these 

pedagoglcai disad-rages which are due largely to the choice of languages. Wthout 

considering the other problems which anse at the level of other essential aspects of 

an appmpmte master plan. it fs easier to understand and to c..<pla!n the inordinately 

high levels of dropout. abandon. and repeating in the school system. 

The schoor must become the friend of the population - a pmductlve alliance is 

necessary. The education cystem must be able to establish llalsons between the c u d  
and the chlid's parents wth  the school as the lntemedlary between the two. Thls ls 
one of the cmcral goals of development in general: to give a volce to each element of 

the population to such a point that each one feeb that s /he ls playing a raie in the 

development of the country. Without the use of national languages. it cannot be s d d  
that all of the elements of the population arc being anpowend ln thls way. A soR of 

legitimtzauon of the role and the level of each citizen 1s required. Every member of 

the population must feel that he can Uriluence his or h e n  own destiny. The entlre 

population must be involved in the development process. In addition. the role and 

the voice of everyone should be felt a t  the national levei. It ls a question therefore of 

revalidating the normal. daily. historical. and tradluonal means of communication - 
the only viable means for the majority of the popuhuon - to mpmve It and to valldate 

it in the con tm of the modem political state. 

In the city of Boston today. among the ~g~ popuhtlons, a new approach 
to literacy ts being introduced on an expermental bas&. The new approach is called 

inutgenemtIoMt tftctcrq. In thfs project. t hen  are two criteria for the adrntssion of 
parents into the courses involved: 11 a desire to unprove their own lltency skills. 21 

a promise to irrvolvt themselves in daily literacy activities together Wth their 

children. 

In fr~lcophone Afrrca. in a n  effon to glve an mponance to every element of 

the population (as described above). literacy, lndeed all instruction and teaching. 
may be inter-generational LC it Is done in national hnguap~. Gene- s p e W g .  the 

parents of p u p b  cannot be involved in the educauonal svstern if the system remains 

monolingual, urrlqueiy In French. nor for that matter. 11 ;he system posses quickly 
and txansitiokally Into the French language aikr have transited Ma the mtlonal 
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languages. ln a son of educational Up-serv~ce. 

Presently. blllnguai education in francopnone Afrlca is being managed in a way 
which is detmental to the national language m h e r  than benetfcld to the languages 

and their speakers. This system subtracts rather than adds. What is done at the 

= - e n s e  of the deveiopment of the Malian child's competence in his or her national 

language. Is clearly done at  the expense of that child In general: it follows that all of 

this is therefore done also to the deviment of the French portion of the cilrrlculum. 

and so on - thus to the detrtment of the entire educational &stem. To fuzther 

perpetuate the monopoloy of the French language !n this system. whether 

transttionaily (in the experimental school system) or through the immersion of the 

chtld (m the classical school system), is to deny reality: It Is also to continue to 

create products of the educattonal system who are semt-competent in both 

languages. L l  and L2. 

From the outset. it should be pointed out that what Is being described and 
proposed here is a blllngual. or multtllnqud. education systan. Given the polltical 

sensittviues of this situatton. it !s not now. nor has tt ever been, a question of 
proposing a monokqual education system based m the Ll. the ~ f r i c a n  language. I t  

is now unrversally recognized that a monoUngual system based ln the U. French. has 
demonstrated itself to be qu~te inadequate for francophone Africa. The use of an 

Africv language as medium of Lnsvuction at  a glven level of the system ln no way 

presupposes the exclusion of L2. the language which has been used as medium or a s  
a subject up to the ttme of the proposed reform. Yo one denies the importance of 

the French language for the Republlc of Mall. and forfiancophone Africa &I general - 
it Is certainly not the purpose of this repon to do so. However. given the 

perspective whlch has been gained in Africa and elsewhere in the world. it is now 

wrdely recognized that the L2 of any system of education must play a role which is 

secondary to L l  In order to guarantee the optrmal and ideal development of the 

child. 

Our goal has been lnrtead to examine a n  cxhaustlvc typology of the fornu 
whlch this system might take. and to expose the theoretical and psycho-pedagogical 

bases of each possible suucture. Clven that a great many structures have been tested 

and evaluated in North knenca. and that. in bdef. a great deal has  been Ieamed, we 

Fhal repon of t h .  euafuotton of t h  e . w a t b n  m national languages in pnmay .duwtron tn t)u 
Republic 01 .\tall 
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propose that this presentation IS quite relevant to our evaluation of the Malian 
expenmentation. \ 

In the present chapter we are therefore tqmg to facrlltate the search for an 

ideal system for francophone Africa - a system which is optimal for the Mallan child 
given the demands and the pnofities of the Mallan govemment. and of other 

francophone African governments. in order to encourage the self-development of the 

country. In the long :un. it is the governments of the fnncophone Afrlcan countries 

who must decide and detemune their own future. in estabuhing the programs and 

the necessary curriculum. and In developtng the appropriate and relevant 

educational materials. I t  Is certainly high time that francophone -can educational 

systems be based ln a consideration of the future of the African c u d .  rather than m 
other polltical considerations whether domestic or intemauonai. 

Due to this. once it is decided to establish a new master plan of educational 
refonn. it is ltnoortant not to prejudice the eventual outcome of that research by 

stating at the outset the respecttve roles to be played by L1. L2. and even L3 and L4. 

throughout the duration of the educawnal system. Instead it should be stated that 
for the entire -tern there cxst several levels at  which the ilngulstlc rmaurc and 

the dosage may vary, at the prunary, secondary. tcchnlcai. and unlwrsity levels. The 

rule of the vmous languages which are p m e r  to a glven multlllngual system must 
be detenntned for each level. and for each year within a glven level. The 

multillngualtsm which ts implicit in th& situation touches the entire educational 

system and does not stop at a certain level. for, example during the p- y e w .  

There is no declarawn that the final btllqunlLImnlLIm of a given system must be 

completely achleved a t  such and such a level. From our point of view. functional 

blhguaiism. or multillnguallsm. should continue throughout the enttn system. and 
reflect Malian realities. Indeed the Mallan chlld is destrned to be multtllngual 

thmughout h& or her I l k .  and udll need all of the languages with a role in the 
country. The d o n n e d  educauonal system which wtll be adopted for Mall cannot 

deny these and other Afrtcm realities. but n ther  a u s t  be a reflection of these 
realltks. 

We hope that the material presented here for ln fomuve  purposes. and tn 

the hope of postffrveiy conmbutulg to the ILngu~trc refonn of the educUon system In 
Mall, may be useful to all who are mterested in this reform. 

Fhal repon oj the eualuat~on of the axprramtarlan m natronal languages in pnmay education tn the 
Rm~bllc of Mdl 
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PART II: 

RESULTS OF T m  EVALUATION 

F h l  r q n  of the evaiuatlon o j  the e.tperwnnuat&n m natbnai languages n pnmary rducatlon In the 
Rlpublfe of Mall 

rn 



Chapier V: PRESENTATION OF THE RESULTS 

In spite of the ~nsuificfent amount of ume (two weeks very close to the end of 

the school yrarf allotted to the the evaluation team to cany out this substantial 

evaluation. the slte visits were divided into two phases: the pretest and the 

evaluatton itself. 

The sate -its for the pre-test of our evaluauon instruments were carried out 
in the District of Bamako where nvo cxpertmentals schools and two classical schools 
were vlsited. The pn-test took place on the 15th of May. 1990. ln the four schools 

concerned. It enabled the tevn to ve* the relcrance and the effectiveness of the 

inswments which had been elaborated prlor to producing them in their definitive 
form. The choke of the above-cited schools for the pn-test of our evaluation 

instruments can be explained by the fact that the field research for the evaluation 

had to be completed by the 30th of June. 1990 (the date of the fonnai closing of the 
schools for the long vacation). and thus the team dld not have s d k i e n t  time to 
enable them to c a w  out the pre-test outside of Bamako. Further. these schools used 

for the pre-test responded perfectly to the charactemtics desired for the purpose of 

the evaluation. 

The analysis of the results of the pretest enabled the team to rectlfy certam 

aspects of the evaluation instruments. notably on the one hand the tcxts for the 

rea- and dictation tests for the 1st. 2nd. and 3rd grades years In both types of 
school. and to polish up the questionnaires destgned for teachers and parents on the 

other hand. The pretest also enabled us to realize that given the constraints on our 

time. it would be next to impossible to administer the recorded readlng test to all of 

the pupris in each cass.  

1.1. The t i .  

The insvurnents used tn c m y l r q  out our evaluatlon were the followtng: 

Wetten expression: dictation. mathematlcs ( 1st. 2nd and 3 d  gndes): 

dlctation. sentence construction. mthenwtlcs 14th grade). creative mtmg. 

Final repon of the evduafron o j  the e.tpewnmtatbn ur nat&nal lanqutqes In pnmcvy edrrcatlon tn the 
Republic of Mall 
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dcrsstcai schoois: non-repeacers/repeacers 

We observe that for this sample. the rate of repeat is earcmeiy high ln both types of 
schools. but that the average n t e  per school IS sigNUcantfy lower ln the . 

expenmental xhools than tn the  classicai schoois. Here a n  the aveage rates for 

each type of school based on this sample: 

average percentage of rrpeattr.g pup& for the svnple of experimental schoob: 
25% 

avenge percentage of repeatlrq pup& lor the sample of ciassical schools: 36% 

. The evaluauon itself took place from the 17th of May to the 1st of June. 1990. 

and concerned the pupils of sLr,een cxpemental schools in Bamanankan Ln the 

~eg lo& of Stkasso and SCgou. and of smeen classical xhools of the same two 

regtons. PupU liom grades one through six were evaluated. a s  were teachers and 

parerrts in the conceaed sc:?co&. 

3 e  expermental ar.d c!asucai schoob which were randomly selected for this 

study are the folIowlng: 
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expanental schools 

E 1 - Banankorolli 

E2 - Bla 

E3 - Cinana 

E4 - Deb& 

E5 - Kabogora 

E 6  - -U~OU 

E7 - K O ~ O ~ O U ~ O U  

E8 - Konodmini 

E9 - Nlasso 

EIO - Ptguina 

. E l  1 - Croupe I ISCgoul 

E l 2  - Croupe 111 (SCgou) 

E l 3  - SLrutM 

E 14  - ThlmporoSSO 

E 15 - Touna 

E 16 - Zanabougou 

classlcll schooLs 

C1 - Bla 

C2 - Centre Commercial (Stgou) 

C3 - DjelI 

C4 - Finkdo 
CS - Hamdallaye A (SCgou) 

C6 - mUa 

C7 - Kouttala 

C8 - Mamelon 

C9 - Markaia 11 A 

C 10 - Markala LI B 

C11 - N1m0 I 

C12 - Nlono I1 

C 13 - Baboudtonl (Sari) 

C14 - Santom (Sad 

C15 - SCgou-Coura (Stgou) 

C16 - Yanga!w 

In all sixteen experimental schools and smeen classical schools were 

involved in our evaluaibn. The written tests were taken by all of the pup& of the 

two groups of achools. A s  for oral expression, given the fact that lt was recorded on 
cassettes and that it would have been dlIIlcult to test all of the p u p h  of our sample 

ciiwes. It was agreed that a random selection of ten pup& per clam would be 

selected from eacb clam for this purpose. h ls apparent from the tables we present. 

not all of the apcr~mental schools have a complete set of the six classes of the slx 

year fundamental cycle. This can be explained by the fact that In some of these 

schools, recruitment of pupils does not take piace every year. 

The following tables which we present are based on the total enrollment 

figures of puptls undeqjotng the testa. It should be noted that the letter E lndlcates 

an eqwlntehtcrl schod and that the letter C Lndkates i cbslcal  schod The 

FYMl repm of t h  .wluotbn of the w a r m  m narrmol&- tn prlrnary .duwrlorr ln t h  
RIprblrc of Mali 



numbers following these lcttus arc the numbets assigned to the schools which arc 
part of our sample. The master list of school names and numbers shown above is also 

reproduced in Appendix I. Where there is no entry for a glven year on the tables 

normally indicates that the class for that year does not adst for the concerned 

school. 
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enrollments In dasses tested 
EXPERIMENTAL SCHOOLS 

El  E2 E3 
Is1 malh 

35 66 63 
1st dlctatlon 

35 66 63 
2nd math 

3 2  47 4 6  
2nd dictallon 

3 2  4 7  4 6  
3rd math 

24 44  5 8  
3rd dlctatlon 

23 4 4  58 
4th math 

34 4 3  
4lh sentence conslructlon 

3 4  40 41 
5th math 

20 41 4 1  
61h math 

17 25 26 
5th creative wrltlng 

20 4 0  4 1  
6th creatlve wrltlng 

17 25 26 

E l l  E l 2  
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enrdlmenls In classes lesied 
CLISSICAL SCHOO(S 

CI C 2  C3 c4 
Is1 nmlh 

6 8  45  3 8  28 
1st dlctatlon 

68 45 38 30 
2nd math 

43  64 58  35 
2nd dlctatlon 

43 65 55 42 
3rd math 

6 9  40  24 
3rd dlclallon 

66 40  24 
4th math 

56 39 19 
4th sc~llcncc conslmctlon 

53 39 33 19 
5th math 

56 40 26 16 
6th math 

35  32 12 8 
5th creatlvc wrltlng 

63 41 26 9 
6lh creative wrltlng 

35 30 1 1  8 

C5 C6 C7 C8 C9 CIO C I I  C12 C13 C14 C15 C16 

63 74 57 67  47 82 51 54 8 0  70 65 7 1  

63  65 57  67  47 82 51 54 77 71 65 73 

61  66  90 64 62  68 59 59 64 61 52 

58 89 63  62 68  58 64 62 47 52 . 
27 58 77 54 54 50  53 49 27 

. 27 58 76 54 54 51 54 37 32 56 61 

26 48 71 56 68 59 70 39  35 4 5  43 55 

3 0  52 71 57 64 62 72 40 35 4 5  4 3  55 

nnul report oj the eualuolbn oj the experfmentaabrr oj nullocrrrl lunguages I ~ I  primanj ed~rculfon I n  ttu? Ilepctbllc oJ hldf 
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It is apparent from the staUstlcs presented above that our sample was 
made up of 7.036 pup&. In all. 2 1.108 tests wen administered in the 

schools which were part of t h b  evaluatlon. In addition to the results fnrm the 
tests. the evaiuation also tnvoivtd the filllng out of questlonnaes designed for 
teachers tn both types of schools and for parents. In addition. the evaluators 

carried out interviews and/or conversations with teachers. pannts and all 

those involved in the expenmentaUon ln national languages who wen able to 

furntsh useful lnfonnatlon. or anything llkely to clarifL the results realized by 

children on the tests. to better appreciate the cxpenmentatlon and to help us  

to make pertinent redcommendations and suggestions aimed at revitallzing 

this signlfIcant pedagoglcai innovation. 

It is worth pointing out that ln the theory of evaluatlon of situauons 
Itkc the present one. a certaln number of variables a n  likely to h a n  an 
Influence on the performance of the puptl as intermediary factors. These are: 

the age of the pupll. hls/her gender. the number of years spent In school from 
the child's envy to the current year. hB/her status in the present clas!. !.e. 

whether repeating or taklrrg the class for the first time. Thus before 

proceeding to the results of our inwalgation it is lmponant to see what the 

influence of such vanables could be on our sample. 

Wlth regard to the above-mentioned characteristics. we would Wte to 

point out that our two comparison groups are for the most part homogeneous. 

as has been the case wth prevlous evaluations.. 

The statlstlcal data will give u s  a great deal more pncislon on this 

reiaUw hornogmeity. But in the meantime. we are confident that the 

samples are comparable and rrpresentatlve of the popul~tlon from whlch they 

have been randornly selected. that is the populatlon of all children of the 

classical and a p e m e n t a l  prunary schools of the flrst six-year cycle. 

Furthermom. then ts llttle chance that these interrnedlate variables could 
have a signlflcant impact on the pexfonnance of the pupils who hereafter 

constitute the focal point of our analysis. 'Mrefore when a slgnlfkcant 

dlfCerence does result. the expianation should be sought at the level of the 
type of school Lnvolved. and other related factors such a s  the condltlons of the 

Ftnal report of t h  ewluatm of t h  eapmmmfat&n ua n a t W  languaps m prvnary e d ~ ~ ~ t l # r  W 
R e p u b k  of Mall 
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schooi. teaching methodology. the experience of the teacher. teacher 
trainhg. the availabfflty of teaching materials. etc. 

This study a m  essentially a t  evaluating the deerre to which the initial 
objecmes of the experimentation have been achieved. that is. the soluUon of 

the two most senous problems of the Mallan educational system. whlch arc. 

the dropout rate and the insuitabfflty of the classical French-medium school 
as regards its adaptation to the rmlleu of the learners. In other words. has it 

been possible to confirm or disconfirm the hypothesis according to which the 
use of the maternal language m the first few years of leamlng is supposed to 
foster a rapid acqutsitlon of the bask skills of r e a m  and arithmetic. and 

lead to an lmprovcd mastery of French? Has thls made it possible to 'hprovc 

levels of scholaUc achievement and to appreciably reduce the dropout rate? 

In addition, has the use of national languages facilitated a better integration of 
the schools to the reailties of th'e mrlleu of the leamen? Thew are the 

questions to which the present study should brlng answem. 

4. on the -. 
4.1 .*. We were concerned that our evaluation 

should test the knowledge of the basic notions of chlldren from each year of 

the su-year prtmary cycle in order to be able to see, at the stage in which the 

expermentation finds ltsell. the lenb of the children in natlorul language 

schools More. during. and after the transition to French. In comparison with 
their counterpans from the civslcal schooh. Thus. our results show 

comparatlve levels from the two types of schools at cvery grade level of the 

fundaxnental. primary system. Our evaluation produced substantial results for 

each year's class. 
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In the following tables we present the test results. with average grade. 

percentage of pupils passlng with a grade of 5. subject by subject. school by 

school. 
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EXPERlMENTAL SCt IOOLS 

El E2 E3 E4 E5 E6 E7 E8 E9 El0 E l l  El2 

1st malh 

pupils35 66 63 53 41 59 45 1 1  66 

points 175 468 474.5 358.5 331 337 273.5 42 388 

avr grd 5 7.09 7.53 6.76 8.07 5.71 6.08 3.82 

% pa= 56Oh 79% 84% 70% 90°h 61% 67% 45% 
2rtd malh 

pupils 32 4 7  

poinls 217 I71 

avr grd 6.78 

% p a s  69% 
3rd rnalh 

polnts 94 66 
103.50 

avr grd 3.92 

pupils 34 

polnts 156.50 
54 

avr grd 4.60 

%pa= 44% 

h a 1  report of the ewluatbn of the experinrmtath tn matha1 languages fn priraury edtccarfon f n  l l ~ c  Itcpttblic oJ hlctl~ 
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5th math 

pup& 2 0  4 1  41  

polnls 29 60 57  

. avr grd 1.45 1.46 

96 pa= 5% 2% 
61h math 

pupils 17 25 26 

polnls 7 1  204 110 

avr grd 4.18 8.16 

% pass 35% 96% 

4th serrtence conslrtcclion 

pupils 34 4G 4 1 

polnls 54.50 97 29 

..- avr grd 1.60  2.43 

96 pas  3% 25% 
5th creallw writir~g 

pupils 2 0  4 0  4 1  

polnls 72.5 197.5 94 

avr grd 3.63 4.94 

% ws 35% 48% 
61h creal ive writing 

pupils 17 25  26 

polnls 92.5 90.5 90 

avr grd 5.44 3.62 

96 P a s  8296 16% 
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&l reading 

puplls10 10 10 10 

polnls 32 52.5 36  0 

avr grd 3.20 5.25 3.6 

% pa= 0% 70% 0% 
2nd reading 

pupus10 10 9 1 0  

polnls 49 37 35  49 

avr grd 4.9 3.7 3.89 

% pass 60% 30% 22% 

3rd reading 

pupils 10 LO 10 

polnls 52 72 43  

avr grd 5.2 7.2 4.3 

% p a s  80% 100% 30% 

4th reading 

pupl)slO 10 9 

polnls 40  81.50 49  

avr grd 4 8.15 4.9 

% pass 30% 100% 78% 

*school El3 has no 5th grade 
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CLASSICAL SCHOOLS 

Cl c2 c3 

I sl math 

PUPUS 68 45 38 

points 152.53 269 

avr grd 2.24 5.80 

%pass 19% 67% 
2nd math 

pupils 43 64  58 

polnls 79.5 267.5 188 

avr grd 1.85 4.18 

% pass 7% 4896 

3rd math 

P ~ P I ~  69 4 0  
polnls 178.5 76 

avr grd 2.39 

% pass 12% 

4th malh 

pupUs 56 39 

polnls 1 50.50 1 64 
154.5 148.5 9 1  

avr grd 2.85 4.21 

%pa* 7% 41% 
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4th s,id:c-;-:irlton ;ce ,L :r. -5:: 2 

pupils 53 3 " : 2 - >  30 52 71 57 6 4  62 72 40 35 45 4 3  55 

polnls 185 2j3.5 I : >  ., (3C 136 266 271 313 231.50 164 212.50 157 145 134 158 
58 

avr grd 3.49 

% $ass 36% 

51h malh 

pupils 56 -.3 

polnls 83 48 .  

3vr grd 1.49 

% pa= 0% 
6111 malh 

pupils 35 32 

points 166.5 131 

a n  grd 4.76 

% pass 46% 28% 83% 50% 

5th creat iue writing 

puplls 63 41 26 9 

points 335.5 164.5 108.5 33.5 

aw grd 5.33 4.01 4.17 3.72 

96 pass 67% 41% 46% 33% 
6th crealtoc wrtllng 

puplls 35 30 11 8 4 1 

polnls 157.5 128.5 76 46.5 212.5 

avr grd 4 . 5 ~  4.28 6.91 5.81 

% p'... 3 43% 33% 10096 

Plnal report of the ewlccallon o/ the experimmfallam in n a t h a l  languages In prln~ciry educalfon h the ltepitbllc oJ Lfctli 



page 79 

Is1 reading 

puplls 1 0  

polats 4 

avr grd 

96 pa= 
2nd reading 

pupils 10 

polnts 0 

aw grd 
puplls 20% 

3rd reading 

pupils 10 

pornts 72 

avr grd 

% pa= 
4th reading 

pupils 10 

polnts 82 

avr grd 
96 pass 
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Below we present the average grades for all of the subjects tested at each grade level. 

AVERAGE GRADES BY SUBJECT M A ' R  

experimental 

1 st mathernattcs 6.20 

1st dictation 

1st readlng 

2nd mathematics 

2nd dictation 

2nd reading 5.13 

3rd mathematics 3.40 

3rd dictation. average mistakes: 19.48 

3tme lecture 5.57 

4th mathematlcs 3.56 

4th sentence consmction 1.77 

4th lecture 5.92 5.92 

4th dictation 

5th mathematics 

5th creative mung 

5th dictation 

6th mathematics 

6th creative writing 

6th dictation. average mistakes: 24.77 25.39 

On the baas of the results presented above. one of the possible 
interpretations Ls that the national hnguage school does not produce results 

with errough of a signiZlcant dNerence tn comparison to the ciasslcd schools 

of the control group to w-urant consideration. and thus why contlnue this 
experimentation? One of the recumng themes of our evaluation is that given 

t'le many disadvantages in teaching materials. etc.. that the advantages 

enjoyed at the beginning of the urperlrnentation dlrnMshed over tlxne. Here 
we agti. xpeat that the present conditions under which the urperlmentatlon 

is being carxled out are less than ideal and that given theae conditions. the 
F h a l ~ o j t h e w l u r u l o n o j t h ~ t a t b n I n ~ c r d r r a t l o n  t n t h  

RIprbllc of Mall * 



results that have been attained by the experimental schools should instead be 
praised. especially when one realizes the advantage enjoyed by the classical 
schoois. for example, in teaching materials. or in a suitable cumculum. etc. 

We visited classes in the cqerunental schools in which the teacher had the 

unique national language tenbook in the classroom. and even that copy 

sometimes incomplete. with pages missing. Such classes had a far greater 

supply of teaching materials in French. The temptation that is created by this 

inequality contributes to the tendancy of the educational system to always 

have recourse to teaching tn French: for cxample the far too early 

introductton of French during the h t  grade in the experimental schools. and 

the nearly complete abandon of the national language at various polnts duxlng 
the last three years of the pmary  cycle - these thlngs can at least ln part be 
e.xplalned by the inequlUes in teaching materials between the two types of 

school. 

For the tests invohring the flrst three grades. as we have stated. accept 
for mathematics. all tests were concetved at a more advanced level In the 

national language. and shorter and with a more controlled vocabdaqr in 

French. It is important to note that this difference which we feel b essential. 

IS not presently taken into account ln the c m u l u m  of the two types of 

school. We suggest that had the testing Instruments been identical. the 

superiority of the expertmental school. at least during the ftrst three years. 

would haw been much more remarkable. 

The mathematics results show' a clear superiority for the expermental 

schools in every gnde ucept for the sixth grade when the two types of 
school have nearly the same results with a slight!y higher grade recorded by 

the classical schools. MathemaUcs was the only subject In which the tests 

were identlcll for each of the six grades. except for the lhgulstlc medium for 

the first three grades. MathanaUcs Is the subject area which is the least 

foreign to the chld who has recently entered the school given the child's 
prior experience. It seems to be quite cie~lr. especially in the second grade. 

that the use of the national language facilitates greatly the acqulsitlon of the 



the auemge gmde and the percentage of pup& who attained it; 

experimental classicrrl 

6.20 and 62% 5.38 and 5146 

5.38 and 56% 3.82 and 34% 

3.40 and 26% 2.97 and 22% 

3.56 and 24% 2.97 and 2 1% 

1.58 and 5% 2.49 and 15% 

4.79 and 49% 4.68 and 51% 

Wlth regard to sentence construction. a test taken by pupils of the 
fourth grade only. our results demonstrate a clear superlorlty on the part of 

puptls from the ciassical school. ThLs could be ucplained by the fact that the 
fourth grade pupils of the classical school have reached a stage in the system 
where their acquisition of French. after nearly four years ln the swim, is 

beginnfng to concreuse, whereas the pupils of the experimental school flnd 
thcmsehres at the beglnnlng of their total transillon to the French medium of 

instruction. in a system wMch we suggest has not sulriclently developed their 
proficiency ln their L1 so that an optrmal tryufer of thee L1 skills might take 

place to the advantage of the child. 

a- grate and pmmtages o f P ~  who at- LL. 

expertmen tal ckusical 

4 th 1.77 and 24% 3.56 and 35% 

On the c r e a m  wiithg test the results demonstrated a slightly hlgher 
performance level by the classical school over the experimental school for 

both of the grades tested. ThL difference mrght also be urpkhed by the fact 

that an adequate transfer of the knowledge acquired by the #per¶mental 



school pupils during tlic first three years from L1 to L2 was not achieved. due 

to the children's academic and cognttlve sktlls not be- s ~ c i c n t i y  

developed in their L1. in this case Bamanankan. as has been discussed earlier. 

average grade and penemages of pup& who attrrfned it: 

experimental classical 

5th 3.24 and 17% 3.50 and 31% 

6th 4.23 and 39% 4.80 and 50% 

In reading. the performance of the urpemental schooi puplls was 

clear& superlor to that of the& classical counterparts for the first three 
grades. The superiority 1s indeed significant when the fact that the texts for 

the national language readlng test were pitched at a more dfmcult level and 
with a longer text is taken into consideration. For the fourth grade where the 

testlng instruments wen identical (In French) we observe a surprisingly 
identical performance on the part of the two types of school. 

average gmdes and percentages of pupiis who attained C 

expert mental classical 

1st 3.10 and 22% 

2nd 5.13 and 2996 

3rd 5.57 and 66% 

4 th 5.92 and 70% 

2.37 and 23% 

3.13 and 38% 

4.07 and 45% 

5.92 and 70% 

The dictation was also based in longer and more dlftlcult texts for the flrst 

t h m  years. In dictation. the results show a cieariy supedor perfomance on 

the pan of the expetlnrentai school p u p a  for the thM grade. For the sixth 

gmde the results show a slightly better performance on the pan of the 

experimental schools. These results would seem to tndicate that even under 

the present conditions. with evaluation and testing belng c m e d  out uniquely 

Find of t h  eualunrm of the uprrcmmtatbn in prvMry rducatlon h the 
Republic of Mall 



in French. the expertmental school pupils nevertheless show a slight 
advantage over their classical counterparts throughout the primary cycle in 

certain areas. having benefitted from beglnntng their schooling in the national 

lwwge. 

average nwnber of mistakes 

Our results have produced good and bad tendancies. in several senses. 
For certain grades rt is clear that the results are superior for the school ln 
national languages, and in other grades. the results arc more favorable from 
the classical school. We feel that thls xnlxed picture in texms of test results 
reflects the actual situation being qmlenced by the Malian school. whether 
classical or experimental. We belleve that this inconsistency and variability of 
results between the two types of school. and even among schools of the same 
type. arc due to the present condition of the Mallan school. Earller evaluations 
have produced results which have been f a m b l e  to one kind of school or the 
other - our evaluation denromtrates that aver t h e .  the longer the 
e.xpementatlon continues and as it is enlarged, the more the lack of a 
master plan and other essential and bask tools b felt: the more also is the 
enthusiasm which the teachers had in the begumin# dlmmed - thls can be 
ucplalned at kast ln part by the lack of an appmpmte and suitable 
methodoloCIy for teaching m national languages Clven this void. llttle can be 
done to keep the cumculum of the experimental schools distlnct from that of 
the chsslcal schools slnce there Is a strong tndancy to rely on the classid 
tradltlon. 

I t  should be pointed out that our evaluation could not take Into account 
all of the minor changes in currrculum content which are camed out tn a 
wide range of ways in each school - thaw mtnor changes are usually due to 
the lack of teachlng matemis in the nauonal languazges. The results of our 



tests. especMy those from the first three grades. are wen more astonishing 
when it is realtzed that ln certain schools the pup& were unable to read our 

testing instruments whlch had been typed or word processed with large and 
distinct letters. Even when some of our team members would wrlte them on 

the blackboard they wen stffl unable to read them since they were used to 
one unique fonn of graphic representation. which was the uniting of their 
own teacher on the blackboard. In this way the lmpact of the severe paucity 

of teaching materials became very clear. 

The qucstionnalrcs designed for the teachem and directors. and for 
the parents. produced omcmeiy rntenstlrrg results which we summarize 

here. and in the following section in the fonn of a discussion of the major 
. tendancies. In the llght of the informatton gathered from the teachers, the 

prtncipal agents of the cxperimentauon. one is brought up to date on the 
actual state of the rxpeximentation as it I s  cumntly being practiced. Their 

obsenrations and remarks are concentrated around the major problems being 
encountered by the experimentation. some of which are indicated hen: 

1) the lack of an elaborated initial strategy and of a master plan 

2) the lack of an appropnate cumiculum and a suitable mndhodology 

3) the problem of the strategy for the tntroduction of L2. French 

4) the lack of adequate teacher tralnlng 

5) the lack of teaching materials 

6) the system of evaluatton and testing at all lewb 

7)  the dropout mu (abandon. expulsion. repeating) 



experirnenml school 
1. Banankororu 
2. m 
3. cwana 
4. Dlbtla 
5. Kabogora 
6. Kanabougou 
7. Konobougou 
8. Konodtminl 
9. Nmso 
10. Pfguena 
11. (SCgoul Groupe I 
12. (SCgou) Groupe I11 
13. SLnslrla 
14. Thlomporosso 
15. Touna 
16. Zanabouqou 
tad 

classrcai schools: 
EPa 
Centre Commercial 
DJeU 
Fink010 
Hamdallaye A 
Klela 
KDuthIa 
Mamelon 
Markah IIA 
Markala IIB 
Mono 1 
Nlono 2 
San 1 IBaboudlonlJ 
San 2 [Santorol 
s q p  coun 
YanePsY, 
bPlPJ 

ques tiormaires received 
7 
6 
6 
4 
5 
3 
7 
6 
1 
3 
8 
6 
2 
6 
6 
5 
84 

ques tfonnaires received. 
6 
6 
7 
7 
5 
6 
6 
6 
7 
6 
10 
6 
6 
7 
6 
6 
1m 

FVd resport of the euaiualbn of the mpmnmtan#l In p m r y  druatbn ur the 
R q u b i l t  of Mall 
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4.2.1. --resvits of f o r m  

In the classicai schools. as in the expenmental schools. the teachers 
questionned complained of the complete lack. or at least the insuEldency of. 

teaching matvials for their classes. 'Ihls problem was expressed in a 

gencral way by nearly everyone questloned. 

The responses gathered to this questlon can be grouped lnto two 

imponant tendancies. The first is the answer of those who t h u  that the 

e.xpementation in national languages leads to a watered down or second rate 

teachlng system. because. according to this group. the natlonai languages an 
not capable of cormnunicatlng the concepts of modem science (physics. 

mathematics. etc.) Furthermore. thls group contends that the use of national 

languages only slows down or Wts the child's ability to master the French 
language. In their opinion, the aperlrnmtauon is a rtsky adventure. The 

second group of teachen. in favor of the use oh national languaes. belleves that 

the only valid ktnd of education system which b capable of tralnlng students 
who will be valuable for the future of Mall is one that is based in the child's 

maternal language, slnce it is in that language that s/he can learn more 

quickly and acquire a more lasting knowiedge. But to do thls, thls group 

continues, adequate teacher trzllntng 1s one of the first prtoritles. In addition. 

they cite the lmponance of carrying out tenninologlcal research tn national 

languages. the need to elaborate teaching materials a s  a basls for teaching. the 

need to adequately equip the school ln natlonai languages. and the need for a 
permanent system of follow-up and support for these schools. 

What is apparent from the answers of both of these groups ts the great 

necd for an abr.-.ness campaign to raise the consciousness of all teachem b s  

well as  the rest of the population) since they are the pmcipal n' wen and 

shakers for the lmplemcntatton of th!s important pedagogical lnrrovatlon. 

Flnd nspar of the ewluorm of t h  e m r a t l o n  w prtmrry duatbn m t h  
R r p i b k  of Mall 



Concenung the understanding of the MtIal strategy of the 
experimentation. 44% of the teachers said that they do know the initla1 

strategy and 56% responded no. that they do not k r ~ w  it. m n g  those who 

answered yes. approximately one third demonstrated by their answer that in 

fact they had misunderstood the initial smtegy. A misundmtandtng of the 
initial strategy is apparent in an answer like this one: "I hnd it passable 

because after only the first few ye- I sense the abandon of the 
experimentation and the lntroductlon and the adoption of the tradltlonal." A 

critkism of the school Is apparent in the followtng answer: "Befom the fourth 
. grade. the children an very strong. After that. not a single course in the 

national language and since they have no mastery of the French W u a g e ,  the 
teacher works all alone." One of the classtcal teachers answered thls question 

as follows: 'Yes. the initial strategy rs good. Teaching o f / h  national languages 

would be better if it wen extended to all the levels of the system". 

In brief. we surmise that the M U 1  strategy is much better understood 

by those who are practitioners of the experimentation. and less understood 

by those who do not practlce it. the latter b e w  the classical school teachers 

in this case. ?he intUal strategy was not sdllciently elaborated rder to 

makc it posslble to establish a master plan with a curriculum adapted to the 

experimentation in natlonal languages. Wlthout its own appropriate 

curriculum. without adequate teacher training. and without its own 
approprtate methodology, people cannot be expected to understand and 

appreclate it. The experience that has been undergone by the pracUUoners of 

the experunentauon has had a very posrtlve result tn that there nmv udsts an 

important body of tiellevers among the expermental school teachers who are 

capable of facllltatlng and contrlbutlng signlkantly to an  eventual general 

trfom of the education system. We d l  obsewe In what follows a remarimble 

sensitMty on the part of these teachers towards th& lnnovatlon. 

Plnal nspart of the ewluarh of the e.epr@wntatbn 61 p- educallon Ln the 
Republfc of Mall 
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In general. the teachers across the board express the opinion that 
there is at umes a skepticism. and even a complete mtstrust on the part of 
the populatlon vls a vis the ucpuimentation. The reasons which are generally 

cited for this are the frequently cited argument that Insvucuon In national 
languages results ur a watered down or second rate form of education. Given 

the history of literacy programs in Mall. for them. teachlng in national 
languages brings to mtnd adult educatlon. adult literacy. orlxUkdccrlnn 

French being the instrument of work in the employment market appears to 

the eyes of thb group a s  the only linguistic medium which Ls capable of 

bringing to young people a hlgh quallty of educauon and the potential to be 
employable. This opinion is moreover shared by a significant number of 

teachers who thlnk that. a s  has been the ca8e with earllcr pedagogical 
innovations. no 11.nguist.k and cultural d o r m  of this kind can succeed in Mall. 

since such reforms are never properly followed up with the accompanying 

steps towards the establishment of a supportwe lnGastructure whlch are 

required. However in the opinion of some of the teachem intenriewed. the 

populations of areas whlch an literate In national languages are far more 

favorable to the experimental schools than those of the zones whlch haw not 
had literacy programs m natlonal languages. In addltlon. we obsave a 

negative attltude on the pan of cenaln parents who are cMl senrants towards 

sending their chlldren to expenmental schwb because they fear the 

dtmcuiUes whlch they may encounter when they are transfenrd to a dflennt 

p a n  of the country. In any event. it appears that the experlrnentatlon of 

teaching ln natlorrpl languages has not been sumctently utpbhed,  and Ls not 

sufllciently understood. whtch exphlna the above-cited attitudes. thus 

underllnlng the urgent necessity for a real campalgn for Lmpmvlng publlc 
awareness of the advantages lnhennt to the use of natloral languages. 

Wlth regard to lssues pefiarnmg to publlc .'onsclousnes!# ralslng and 
the recruitment of pupils, some responses touched on the problem of fallurc 

and dropout, and thus on the problem lnhemnt to the system of evaluation 

and testing of puplls. These responses pertaln to both types of school. and 

thus to the entin educational system In Mall. One teachers states that the 

attitude of the populatlon Is not favorable towards the school "In the face of 
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the constant failures experienced a5,.:l: :he exaxunations". and later. 
recruitment of pupils is not easy given the "hesitation of the parents 

that the 

in the 
face of an educational system which ts preprogrammed for failure." 

In this regard. cenain teachels also believe that leaming the basic 

elements of the curriculum tn a MaJlan language weakens or simply limits the 

child's subsequent abllity to learn the French language. One teacher states 

that the school in national languages "diminishes the knowledge of French." 

Thfs is typical of the attitudes toward bilingual education not only in Mall. but 

almost everywhere that it is practiced In the world - I t  ts a commonly held 

rnlsundemanding. Them are many people who belleve that every mlnu te of 

the curriculum which is invested in the use of L1 a s  the medium of instxucted 
essentially subtracts from the child's potential to master L2 and dlmin!shes 

the time spent on L2. In fact the opposite is closer to the truth. In Mall. 
where the knowledge of the chlld irr his or kcr Ll I s  not yet part of the 

evaluation and tesung system and other t$.j:;tioml rltes of passage, these 

beliefs create an enonnous and inordixx-: : pressure on the system. in fact on 

the teacher. to produce pupils who perform at a superior level. but uniquely 

in their L2. French. In this context. the reacuon of the educational system 

has been what one would apect  - and French has been introduced already as  

early as  the second trimester of the first year. P-ccordlng to our research, it is 
not true that the eventual level of the child In L2 wlll be lowered a s  the 

amount of time that s/he spends leaming in hls or her L1 Is increased ln the 

cumculum. as  d by subtraction of the Ume spent in L1 dimlnlshes his or her 

eventual level ln L2. When we take into consideration the ccrgnltivt and 

academic development of the child over the long tern. then the opposite is 

tme. The chlld who goes through a fa&& lengthy period with L1 as the 

medlum of instruction and completes bls no- academlc and cognltlve 

development ln that language will have much greater faclllty when s /he 
reaches the moment nf takiny on the L2. In the long run. t h b  child will have 

a proficiency level with accompanying skills far more developed In both of the 

languages due to his longer exposure to Ic,?ming in his or her L1. 

In thls regard. one of the tncessantly recurring interpretatlotas of the 

qerimentatlon is that the puplls wtll no longer have access to an 
lntematlonal language. that is t h ~ t  the role of the French language wfll be 

dlnrinlshed. if not threatened. by the natlonai languages. They fear that the 
Rmf nspan of rh ewluculdn c j  t h .  ~ ~ r u n r a t b n  In p m y  educutlon In t.L.c~ 

Republic oj Mail 
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pupil wlll aot have the possibUty to pursue advanced studies afterwards 
becaase of having studied In a national rather than an international language. 

Others tell themselves that the Mallan chfld alnady knows hls or her 
maternal language and thus the chlld gotr,~ to school should learn another 

language. an international language. rather than one which is already known. 

Ali of these themes reflect a cenaln naivete concernlng orllngual education 

and can ail be grouped under the rubric h.eaded lack of public awareness. lack 

of consciousness raising. and together they certainly underline the great need 

for the revitalization of national languages. With a fully elaborated program of 

reform according to the theoretical bases of bilingualism as is presented tn 

this repo*. such n=yths wtll no longer persist ln the mind of the popuiation 
One of the major reasons for the imponance of the reform would be to 

guarantee an improvement in the learning of French. which has long been one 
of the priorities of all edwca:.lonal reform In Mall. The ncoxnmendations 

which we make are made with thfs prlority in mind: to Improve the 

acquisition of L2. In all of the earller evaluations of the ucperlmentatlon, 

there is universal recognition of the important role whlch the F m - C : L  

language has to play in the educational system. French is certatnly not 

threatened by proposals made in thb area. 

These remarks and obsenratlons are In clear opposition to the 

opMons gathered from the parents. who ?n large majorlty. greatly appreciate 
the utilization of national languages UA teaci- and the advantages presented 

by the& use in cornpanson wth the French language. 

4.2.2.2.1. -q of thr two -. 
In general. the observations of the teachers of the classical schools on 

their attitudes towards the schools h national languages are more positive 

t h q  negative. and demonstrate on the one hand an open and receptive 

attitude whlch is at the same time quite naive. which ls certalnly not their 

fault. The critlclsms which are shared by teachen of both schools are the 

same as those that we h i m  and the .same whlch have been ralsed by so 

many of the p m a u s  evaluotlorw of the e.xptmentation - touching on the 

cumulum. on teacher ti ,Inmq, etc.. thus "teaching by feellng one's way 

c~long", as it waa ucpressed by one of the classical school teachers. In short. 



the& rexnarks cwcr globally everyrhing which ts holdlng back the 
e,upenmentatlon. 

Another teacher remarks. 'The brutal termination of the starting 

language mcdiuxn is a factor which in m)- opinton should not continue." 

Between a startup In L1 whlch is now mxed with the introduction of L2. 

followed by the "bmtai termmation" of the use of L1. what is left In terms of 

the espoused goal of mtallzlng Mall's national languages as instruments vital 
to the development process? The Ll ls the "paulmony of culture". and it 

cannot be abandoned aiter two or three years to then continue in a foreign 

language which Is not spoken by the majority of the population. 

Our nraiuation lndlcatcs also that the expermentation Is still In a 
sense vlctivl of the classical French-based cumculum: the cumculum of the 

ucpertmental school ~s tnspirrd by the French-based cumculum of the. 

classical school. From both the experlxnmtal school teacher and the classical 

school teacher. the body of teachers seems to share a rather myopic vision of 

the expulmentatlon. and by thh we mean that they see it only transttlonaUy. 
as it has been practiced ln Mall Often times teach- of both kinds cannot 
speak of Its value except tn ternu of the performance of their p u p a  ln 

French. Once the first three years of prrmary school in the expermental 
school are completed. thls vision reflects in fact the cumnt  state of the 
educational system. All of the symptoms lnhemt to this Mew reflect the 

present state of the educatton system. and the ccnditlons under which thls 

pedagogical lnnovauon is being attempted. We have thus observed a tendancy 

to introduce French as early as possible Ln the apcrMcntal cumculum which 

by our deflnitlon at once weakens the potenUJ for learrrulg ln both L1 and L2. 

and thus alw weakens the acquisition of the bask disciplines. It should not 
be forgotten that according to the initial strategy of the utpemnentatlon. 
better perfoxmance in learning the French language is only possible after the 

sktlls involved in the baic dkiplines have been acquired in the national 

language. The early lntroductlon of the French language ir! this context only 

leads to a negation of this objective. 

There exists, to use the words of one of the teachers. a rivalry of so- 

between the two types of school. Unfonunately thu r!valry u based uniquely 

on puprls' performances ur French. The same (clamcall teacher added 



therefore that the expermentation "is a good thing but what is needed is for 

children to begin learning to read and wrlte i'rench fright from the beginntng 

of the first grade." This vision of the ucpuimtntation tells us  that thb 

indMdual has mtsundersrood the goals of the innowatton. 

OvvaU the teachers of the experimental schools and the teachers of 

the classical schoois cited alxxost the same inventory of advantages and 

disadvantages of the two types of school. 

Conccnung the contacts and rdatlons between the school and the 
populatlon (quutlons 8 (classical queswnnaml and 22 kxpertmental 

questionnauc)). and the questlorn concerning the rawng of p u b k  
consciousness to the experimentation. frequently we found that the 

responses art neariy identical fmm the two of school. The majority of 

teachers speak of good relauons with the parcnu in the& camzllunlty. even 
though their attitude ls often passive. lukewarm. or even negltgent. We take 

the fact that there docs not seem to be a systcmatlc dlfkrence oetween the 
attitude o& parents toward the national language school Ln comparison to the 
attitude of parents towaxd the classical school as a sign of the men repeated 

lack of publlc consciousness ramtq  on the subject of the expalmental 

schools. We would have expected to find a systematically better attitude on 

the pan  of parents towards the cxpefimental school. 1.t. a s u n  of a better 

lntcgnusn to the milieu. In fact. evm from parents of apcrlmmt.1 school 

puph. wc met a saneumes paswe attitude. somrthnes !nUermt. and 
soarc- even hostile attitude. In cmam c a s a  we encountered a churge or 

an evolution tn the attltude of the pwnw of arpcrtmentrrl school pupU Infer 

to the results of the quesUoruuUc designed for puptls' parents). One teacher 

says, "skqMcUm at the beguuung, now understanding. opening up. 

panictpatton." In h u  way he ts descfibing an ideal attltudlnai pro$nWon on 
the part of the popuktian as a result of corwclouuvss raw through the* 
urpcnence wlth the expcrlmental school. The pmblem of "rnlslnfomtlon" 

whlch was mlsed by one of the terrchem L a gmerol problem for the M a h  

school. 



Among certain elements of the population. including some teachers. 
we dismmed a nwmst of natlonal languages whlch we feel is due to 

~ o ~ t 1 0 n  and rmsunderstanding. and to an rgnorance of the potential of 
these languages in educaaon The answers whlch were rcemd to question 
24 (expertmetall were mpressm from the point of view of the 
transfomtion of teachers' attitudes through their experience as 

practitioners of the crperlrnentaion mong the expertmental school 

teachers. we found that many were coavcned to the use of naaraal languages 

simply thmugh their experience of using them ur their classes. and thus. the 

dcsmd Improvement In publlc consciousness and awarenus of the potentlal 

of their languages has ken achlcved spontaneously ln this way. Many 

teachers spoke of thdr own evolution. the& own amkcntng as far as natlonal 

languages are concerned. M a n y  were led to dtscoMlr the value of Mallan 

languages vta the intermedlaxy of the expalmental school. 

60% answer& yes. that their attitude had changed. and thus 4096 

a m r e d  no. I t  should be pointed out that the no m response to this 

question b quite frequently a pot~tlvc no, for those teachers who have 
bdeved ln the expermentation from the beg-. and who st111 believe in it 

up unUl today. These anme=. aad the apmsaons themu of p a t  
coaftdence ln the expermrentation show that it ts thmugh this experience 

that one rdjzes the great capacity and richnw of the rwUoMJ languages. and 

the unkmlted potentlal of an educational system based UI those languages. 

Wltb ward to the& answem to the quuuon on the teaching 

cumculum in mtbnal Iaguages and the dosage nktlorwhlp between the 

nrttorul loryrage (Lll  and the Ffench language (L21, the teachers d ~ d e  
thenuclvts; mto two groups. The firrt group b m favor of the curriculum 

which rs c u m t l y  beurq used m the experimental schools. that is, the 

cumculum which constftuter baskally cr tnnshuon or truls;ptsitlon of the 

ofIlcial French hquage cumculum vlto the nauoml languages. In temv 5C 

the dosage of Zhc two languages, this group prefers that the L2 be introduced 

begvlning tn the fimt grade. 
~ r n a  rnparof th.wluotma/ttu e m c a t m  apnmarymtrwtrrm tn t b  

RIprWV of Mall* 
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In conuast. the second g ~ ~ u p  of teachus has the oppostte optaioa. 
Thfs group would prefer a ionger and rnm through learning putod Ln L1. 

with I 2  being introduced considerably later. Thls optnion bean a much 
smrnger resemblance to the basic tdeas of modem-day theorlcs of bilingual 

education as presented In Chapter Ttt of thls rqmt than does the op!nion of 

the former group of teachers. 

Whtle rccognfzing ~XI a general way that the language of Irutn.ction m 
the cxperlmcntal schools c o ~ p o n d s  to the maternal languages of the 

pup&. the teachers do not have shved opmions when It comes to a teaching 
methodology to be practiced In the apatmcntal schools. Le. to teach the 

national languages in the same nunnct as French Is taught. Thb result. 

although rurpr%lag (because natuzi3y a second fore?? &n#uage would ncvcr 
be taught & the same way as the mat- LneurCfc. at least In certala 

respects). can be a p W  by the great dlmculty which fonncr clamkd 
teach- have encountered in crying to abandon their old mtrenched ways 

that have bcromc so remforced by years of practice and to develop and use 

new methods rppmpnate to the teschlng of Ll rather than U. In contrast. 

35.58% of the teach- questtoned recamnend a new 8cUn  method much 

better sultcd to teachinq ln natlonrl languages and molruy posrtbk a mon 
opUmal tmmfef of the academic and c q p i t m  pmaclury acquired through 

the L1 &um of rnsvuctton at the time of the MmducUon of L2. Thb 

second categoy of Infarmant. even though ia the mMWty !n cornpanson to 

the flnt gmup. r e  to us to be fa r  more log- and mnWxlng ln thee 

ldm. C'ertWa of them who know already, through public awareness 

campaigns. the convergent methodolog, suggest t)wt thir mcthadoloCpr be 
applled tn other e o o b  as well. SUU after an a ~ l y s t r  of the mults. It is 

cieu that the present teachlng method- used tn the tnajanty of the 

upcnmenui schools ~s ciearv m dllllculty and ln need of refom. 



Tbe teachers' answers to questions penatning to teach.!ng matcrtals 
are of one vme aad urunrmnusiy express a total lack or at l e a s  a consistent 
~~ of teadung mateaals. textbooks. erc. All of the teachers 

questioned tndtcafe that the ensis of teaehlq mafeMls ln the apanaental 

schools constttutcs perhaps the most mWal problem cumntly belng 

encountered by this vrrzo~tton In addition it shouid be pomhed out that the 

quahty of those documm which arc available ts itss than sattsfactory. 

It M ofim the case that teachers of grades one through thm tn the 
cqsmentai schools have as many - tf not more - teaekmg materlah tn 

French as in the Malian languages 'lhe foUowing obcmattoirs can be rrL?ted 

to the lack of teadung autcfials tn national bnguaem 

-the pupils do not have the ~~ of rtadulg at hame 

-due to the lack ol adequate mu- secoad grade teachm are 

frequently obliged to use matermis dutgned for the first gxade. thlrd grade 

tedxels use those for the sewnd grade. and so on. whEh trr a 

pmgressm lmmruq of the level attamed ln nat10nal kaguages. 

- tha t  m often teachers sf gndes one thiough thhc  in the 

urpctarpmul schools who could not name a suyk book Irr natbml ianguages 

which was avahbie to them m the& scRcmL 

WIUI regard to tnuruy. appmxmateiy 4Sk of the teachm state that 

they hrrt fecemd tmtntnq m natlonol )uyurges which cwnrd the rules of 

tnnscnptlon. teachtng methodololg, spectlltted cducaUo~i temtnobgy. 

Imgwuru. ctc. Horcnr. u seems that the lack of conwi of the pmgruslon 

of the contents of their tnrmrrg dutvy the training progrrmr ceurcs a gnat 

many of the €hem to lose mtcnst In the tmlmq IRn havlng participated tn tt 

for two or thee years. I t  should also be pointed out that the 
programs are camed out under nut- and fhrtcld condlUon8 whrh an 
dlmcult for the teacher tmmees. 



Appmxmately 37% of the teachers concaned by our imesclgation had 

not rccuvcd any uamiq in ~tlonal languages. W h m  this is combined with 

the crtUcal lack of teaching matertals and other supporting documtats, it 

becomes dear that the problem of the imttal and the continued tzalntq of 

teachers. which fs c c e  a crucial element to the evnnuaf success of the 

aputmentation. malts its own soiuUon. 

4.2.3. -. Out of this zmalysa of the r#ponscs of apa9mental 

and c k s s k a i  school teachm comcs a catatn nun- of general problenu 

which arc cited hem: 

- 1- tn the area of maklrq teachers ln both d school 

aware of the rauon d'Ctre of the expermrentauon and the obfcct!vu of 

Iruauctton m 111lttorvl languages. 

- TOW lack or tns- of suitable te- matedab ln the two 

types of dad; in othu words. thls  pmbkm d m  not cormm ualqutly the 

exputmcntal schoob but the e n m  M a h a  e d u c a ~  sys taa  

For what tt b wonh. we obsenred a g m t n  ten- to dlsmwr enwe 
questlowwres whlch werc WmUcaL meaamg that they .PCR cupled fmm one 

teacher by another. among the classid school teach- than am- the 

experimental scRool teachers. 

To qucruon 25,6796 ansmrcd mat yes. the natlonrl t;meuYe wh&h 

the &urn d tnruuemn cormponded to the matemmi language of rl) of 
the& puplls. Anmq the 3396 d thae m p o n d u y  who satd no. there art 

xUae who that yes. they do obsewe dldefences ln the pcrform~im of 
pupils ud ten who said no they do not. In the re#ons tlpuntn the =ope d 

thtr durUon. we note that tnls problem b not as Kllous as lt nrJCIht be m 
other l e u  homugeneoum regtoru d the murruy. 



With regard to the maternal iaquagcs d those mtuac*rcd (question 

51. the results snow that the ma4anty arc natitre speakers of the language 

that ts 83.07%: 9.2396 arc name speakas of Mamara 
(~~ but arc also speakns of Bamanankan Among these popuhUons 

the mult is a high& developed Uhguailsxn In Ma!ian kmpagu. All Of the 

expermental schools whtcb have been established m these areas a n  ur the 

language at the request of the local populations. 'Ihe most 

mmsmg case is that of the Bamaagn language schools situated la the 
Mirmara region. whch the popuhttons want to becornc lltmte !n the 

Tub chotn rs certainly tltd to the acuvItle3 canled out by "he 

Compagnle Mallcnnc pour le Dtveioppement decr T d u  CMDTI. ?his 

company whtch has been operating since the earilcst pears of Independence 

has created a great many Uteracy centm and has uututcd the pasants of the 

regum in the techniques of cotton cuiUvat&n Today these peopk handle all 

d their problems and busmess in the B ~ n v r v r  language (-Uon 

caazpagnl. Among those mtmrmd. 2?.0!5% know how to m d  and wnte in 

B;munmlPn urd 30.7896 read sad wme in Fhnch. An cn*llorrmmt such as 

thtr ts crrthmciy thumb& to the utabltrhment and deveiopment of the 
expermental school systlm 



TWs sltuatlon should be mxnecilateiy taken Into consideration in ordu to 
assurc that the ~ U o n  in narioMi languages p q p s =  in a 

p r o d u c ~  f-n. 

As for the questions 6. 7. 9. and 12. pvraWng to the advantages 

inherent to the u x  of nauonal languages instead of French in the schools. the 

answers indicate that the majority of parents ( a p p m t d y  8896) 

rcspondlq believe that the use of national languages tn the formal cducauon 

system results in far more advantages than doerr the usr of R.trrh. I)ptcal 

statements that t h y  mak ln support of this p a w n  art shown here: 

1) Tbe local populations use the natlcmal languages moxt e a d y  and 

better since tt is in these languages that they take cam of their daily busmess. 

Puptls learn faster and better m their fnatemal Language. 

2) me national languages arc vehicles for the cuitures of the 

popuh- 

On the other hand. d appmxtmatefy. 8896 of the parents are ia'~arabic 

to the use of natiotul lang~~agcb m the about 2% d tht;, group bekvc 

that French corrstlhrtc~ the -or Ianguage which ls the mcdhun for amrlrurg 

ul the larger eiucs; thts CM be enxplabed by the fact that the i;ktach language 
has plrycd and coattmres to p&y the p-ed rok as the xnajor ixwmmcnt 

of work tn the admtnlrtrattan_ the prcsr. in brief. in the 9ffairs of state. 



(Parents and Teachers Assocratlonl. Only around 24% of thase questionntd 

sad that they have a good rapporr anth the dmctor of t h e  school and the 

teachas. Our conclusion tn th& regard ts that the pararrs are inadequately 

d o m e d  conctrning the apcrxnenrauon and therefore not sufIiciently 

immhrcd in the education of their children. 

Wrth regard to the adaptation of lNINcuon to the learners' milleu 

(question 19). appmxlmately 54% of the parents lnterrogatcd feel that ln the 

expermental school what their children are lcam!ng has a strong rapport 

wth domcstfc actMues. More than 67% of the people tntmewed arc of the 

optnton that the acUvlUes practiced In the school help the parents In their 

work at home. Certam of them even felt that the simple fact that puph learn 

acuvltlu whrch arc ued ta the lives of the parents and !II the language of the 

Wtu can only give everyone tnchased confidence in thls educattonal 

UmwmuaIa. 
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CONCLUSIONS, RECOMMENDATIONS AND 
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RcpuMrt of Malt 



Chaoitre V: CONCLUSIONS 

If p r aous  eMiuattons of the first thrct yeam of the apcnmcnmon 

resulted in the concluston that pup& in the expa!matal schools eq-e a 

rchUvdy better acadanlc p ~ ~ a n n a n c t  than did their c b s i d  school 

counterpans. then the results obtatncd from the present mduatloa m a i d  

seem to mdlcated that ovcraU the academic ievei ln both types of sch& tct+q 

is essential& the same. wlthout a steniflcant dlUerencc. 

In truth. the level of acadancc paform?nce hcorded In the ika 

second. and thvd grades of the expeiaaerna.1 schaols is Ughtly hlgher?rhs 
the icvel of their counterparts m the chWcai schools. However frarrr P.r 

fourth grade onwards. the Wc~cnce in performance level ts not 
between the two types of school. For the fifth and sixth grades the hss*bu arc 

wry slightly higher for the & s a d  schoob than for the apcrrmcnulr 
SchOok 

These mults can be largely aplatned by factom llraked to the wrr  

lrnplementation of the expl#lmartatton m national languages. I t  has hen 

argued that teaching la naUonal &&guagcs offm the solution to nuxnermt 
problems that teachus and p u p a  encounter tn the ckstcal *tun - 
problems which dangerously undelLNne and Jeopardize the quallty of Wim 

eduCatl0h If this hypothests ts uue. then u I!B Plso true that the rcaUztza si' 

the objecUves of reducing the dropout rate. and of Unprotrlq the Lnt-i. 
ptoducuvrty of the -em llthmugn M tmproycmcnt m tbe leorntry ofi-2 
cur only be achlcved through the constam arrprwaent of the condltha 

under which the apenmentatton IS be- practiced throughout MU. 

In this way the results obtamtd fmm thrrr duat lon cur be -.W2 

by factom lmked to the basr eq~rppmg of the ~ h m b  wrth tc?chtsrg 
materiab. to the teacher's xxzethodolo~y. to the teacher's up r l enc t  tr .sc 

tcachmg fleld. to the experlcnce of the commurrrty around the school w,t 

adult literacy, to the number of pupa tn the clam. to the profuston of:!% 
parents. etc. fhese facton seem to have played o wry important mk. ..a 

V- c o m b ~ u o n s  m the schools ~ l u a t e d .  iind contxlbuted to p o o ~  
perfomnce In the final results of the puprdr of the expemmtal group 



Also. can the results recorded In the experimentals schools be 
exphined by the conditions under whkh the schools were established which 

did not conform to the ldnd of fUIlCtiontng d c s i d  hj the various actors 
lmohrrd in the process. and above 811 by the teachers? Our waluatian would 
suggest that yes, the fact that there is no longer a sientflcant Mmnce 

between the results obtained in the two merent kinds of school does not 
rmply that a l qws t l c  and cultural hfonn of the educationai systan does not 
have a tremendous potential for m d v b g  the problems whlch the Malian 

child meets m the pxtsent school system. Our evaluation dartonstntes that 

the present system rs no longer vlabk. whether c l a s k d  or experimental. and 
that the solution for the future lies m a true reform whtch Is based in an 

eduauanrl systan mth bilingual education as a fundamental rudhnent - and 
ha the uue sense of the word bittngunL as lt has k e n  dwcribeci in the body of 

thLs report. 

Coacmmg the dcvtlopxnent of a new eduutton stntegy, we cite the 
work of the Burlclrube IntciIectuaL Joseph KI Zubo. who lnsbts on a new 
educPuond refonn m Afzlca. whlch would be composed of. "the lntegrruon of 
the physical and econosruc space. but a h  the Uiiaprr patrtmony. ... ?bat 
s-es that it ls m m s w y  to quickly AWcawe the school and tntroduce 

African languages lnto education. men if the Africans have to. just as do all of 

the other tnhbitaats of the plurtt. master one or t\Po tntcnuuonal languages 
as well." P m  to languages. he bellcvts that teach- Ln African 

languages should not be limited to two or three years. He at- the aample 
of Taazaaa where the rntroductlon of Afrwn lan#uages into the cumculurn 
was not Just a s&npk substitution of one " b g u ~ t l c  vehicle for anothct". but a 

"total psychobepczl and cultural upheaval based ln the fundunartal 
pvUculvlt lcs  of people." 

We t.?mark that the expenmental school In national languages as 
currently concclved and practiced in Mall ls based In this klnd of "simple 

~ubstitutlon of one Imgulstlc vehlcle for another" to whlch Kl Zerbo refers. 
ratha than in a suitable and well-adapted methodology. 

The dfmcultler mentioned in this regard are the following: 
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The bck of an adequate master plan Is a basic problem which Is at the 

root of many of the other problrms cited below. An adequate master plan unll 

rcsoh~ a great many of these problems. lnciudlng the problerrrs of 
methodology, tramtng. pubk awareness. publishing and teafhina materials. 

among others. 

As discussed above. the absence of an appropriate methodology for 
teach- ln nattonai languages consututes one of the mafor weaimesses of the 

c(cpenmentatlon. Resear& and elaboratton of an orlgW methodology for 

this purpose is of the utmost urgency. 

In effect. the Mallan strategy was the equivalent of transposing or even 
transhtrng the French-based cla351ca.I school cumculurrr m order to estabbh 
the apemental  school curriculum. This sccnzs to be somewhat of a paradox 

when one rcaltzu that the rate of skill acqulsitlan I clearly superlor when 

the chlld leanu tn his or her maternal language. Thls W the equivalent of 

treaung the chlld as a blank slate and tgnortng the llqulstlc proflclcncy that 
the chlld has acqutnd in hls or her maternal language between blrth and the 

age of seven when the chiid I nomraUy recmited for prunax~ school. In the 

merest of the chlld. it would be perfectly appmprlate that the cumculum 
and the content of Insuuctlon oared to hlm or h a  in the cxpcrrmcntal 

school should certainly take into account hls llrrgulstic competence from the 
very beg- of lnsuucuon. In other words. rt would be deslnble to 

completely restmcture the cumtulum designed for the ucperlmentaf schools 

in national languages while t a w  into account all of the impllcatlons of 
irutruction in the maternal language. Educators need to be made aware of the 

speclflc difTennce!i inherent to learnvlg tn L l  rather thaw in L2. Wlth the 

pment cunkulum. f e. the lack of a suitably adapted cumculum. thc real 
capacftler of the c u d  &I the m r t d  lvrguage arr not sumclcntly exploited 



and tested: at  the time of this writing thedore  m Mall, the txpenmentation 
in aauonal lvlguagw has yet to &ow d ~ e  child to re* hts or her iuU 

potential. It Is from thls bastc prublem of the cumcuiurn that ~ ~ I S C S  the 
worry held by a gha t  many teachers concemlng the transfer f m  Ll to L2 
and the frequent wlsh to retaln French in the cumculum of the first grade 
ciass. 

Wth the excepuon of the SCgou region when a team from the 
RegloMi Education Department was able to preparc pedagogical guides 
(fiches ptdaqoglques) and distribute them to the schoob of the region. 
eveqwhere else the cmu m textbooks and other tcachurg matursls for the 
cxpemurtal schoob has become disasuous. T U i  clear@ coruututes another 

important probian for the urpuunmtauon and one whlch puts the  

a p a m e n t h  school at o g m t  disadvantage vls P vts its dassttcal counterpan. 

& far a s  cducatlonai publlshlllg IS concerned and the awlability of 
suitably adapted tcachirrg materials. the Mallan school Is ln a state of crisis. 

This observation U appllublc to both the expenmental and the chssical 
schooi. The school tunboob wntten and published outside of Mall by foreign 
authon are not always suited to the needs of the M a U  educatlonrl system - 
such unsuitable mrtrrrrlr are frequently used for lack of an- better. For 

the nrtlonal hnguage school. the cnsu ts even marc serious due to the 
complete lack of many ptdaqoglcrrl maten& in nattonal hnguager. 

Teachers who have evolved w~thin the expemental school system 

have not recemed rrpproprmte and adequate t m g  and as a result, the* 
training dUTers vew Ilttle from that of teachcn trarned for the clas8lc;ll school 

system, were it not for a few short-tenn t r a m g  programs in which the 
tronscnption of the mtrotwl hnquage is taught, s p t l h q  and gnmrnar m1e arc 
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taught. and trarnees carry our certam excrcses in dtctauon and tcadmq. The 

result Is a teacher wlthout a solid background of tramlng m the nauanal 
Ianguage. and the rrsults of this madequate v a w n g  arc documented In the 
results of this cvaluauon. A related problem occurs vi hen teachlng personnel 

rcassfgned to a new teaching post at the local or natlonal level and a teacher 
who has been teaching for some time m a classical school is mated to take on 
an expenmental school wthout havlng undergone the necessary rctraLntng - 
th!s also has a serious impact on the puptls who become the v t c w  of thls 

shonstghtedness. 

'This problem ts urzlversaUv recogntted by all who are partners to the 

education system tn Mall. whether it be those who are p a w n  to the 
expertmental schools or those pa- to a more classical cumculurn. 
Regardless of how the mlxture of language dosages wiJl eventually be 

establtshed In a new master plan for the Mallan school. it L obligatory that 

thb Issue of adaptation and integration be addressed so that the new Mallan 

school can better mpond to the needs of the Malian govmunent. and the 

needs af the Mallan child. 

3. The amblem_of. of 

Sn spite of evetythlng that has been done m an effort to better Worm 

.he population of Mall on the well-roundedness of the txpemcntatlon. one 

:annot avoid the condusron that the people have yet to be totally convened to 

he cause for the nght reason. and a slgnlflcant proponlon of them still thlnk 

hat the t.xpementatlon resuits In a watered down tnfenor form of 
ducatlon. An educatlorwl rnnovatlon of such breadth a d  scope wU1 cenalnly 

tot be able to succeed wthout the suppon and adherence of the majority of 

~c population. 

Final res.mrt oj the eualuatwn o! the @.rluttm@ntat~on tn pnmbnj r*ducott~n rn rtle 
R ~ p u u l w  a/ r\-loll 
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Concunulg the area of llnguisttc research. it should be pointed out 
that the state of advancement of the research and studies that have been 

canled out on Malian languages is qulte lLmited in the face of the 
requirements ntcessary to furnish adequate uainlng for teachers asslgned tc 

~(rperimentai school classes and to train speclalists capable of conceMng and 

writing teaching materials in the nauonal languages for a given specific need. 

?his dimculty which is of slgntflcant pmportlons should be assigned as a hfgh 
priority to the specialists trained in these arcas who work at the DNAFLA and 

the IPN. 

One of the signiffcant problems whlch we have noticed. whlch Is a 

problem of all M a l l v u  who participate in one way or another in the 

experimentation in national languages. 1s that the success of everyone's &or& 
in national languages is only measured on the basis of achievement and 

p m g m  ln the French language! Thus. on all of our qucstionnaths. not a 
single teacher. a t o r .  inspector. or parent. ever made reference to the 
tmpresslve level of children in their own nattonal languages - all estimations 

and measure of success are tied to the French language alone. 

Wlthout ch;urgmg the system of 1) grading and 2) examination. or even 
with a simple reworking of the present system. then the= will always be a 

risk of repeating the same problems whlch the system is pmsently 

ucpcriencing. The teacher of the school.Ln natlonai languages has been up to 

the present time. a vlcUm of the cumculum and the exammattan and grading 
stmcturw of the classical school. The success or the failure of the teacher in 

both types of school. both for the pup11 and for the pupil's parents. Is stlll 

mcuund by cnterll whtch have nothing to do with all of the goals of 
InUNcUon in the natlonal languages. In order to "succeed. s/he must 

pmduce puplb who succeed on the French cxam and prws into the seventh 

gmde: it is quite clear. Period. In this context. it is not extremely fruitful to 

t m l  vi? the naUorrP1 languages pumuit of this goal. U the evrluatlon of the 

system ls only measured Irr tcnw of the French language. At the h e m  of the 

system of the apementa l  school lks the Ideal of functional educational 

btllnguallwn. A billngua! education system must be capable of m l u r W y  the 



child's knowledge and skills both In hls or her first language and in the 
second language. It ~s essential to consider therefore the development of a 

system of evaluation and testtng ln natlonal languages. to work as an equal 
counterpan beside the system of evaluation and testing ln the omclal 

language 

Out all that has been mentioned up to this point come the 
rrcommendatlons and suggestions rcsultlng from our evaluatlon. These 

recommendations and suggestlons. tf applied. should make It posslble to re- 
energize the experimentation. re-launch- it ln a far more productive 
direction. 



Chapitre M: RECOAIMENDATLONS AND 
SUGGESTIONS TO BE CONSIDERED IN THE 

PERSPECTIVE OF AN EVENTUAL GENERALIZATION 
OF T E A C m G  IN NATIONAL LANGUAGES 

The 1denUflcaUon of the problems and needs at the present stage of 
development of the national Ilngutstic rkonn p o w  to the necessity to 

undertake as priorities a certaln number of concrete tasks whlch can no 

longer be postponed and whlch we present hm: 

If the absence of an explicit and unttlcatory master plan was 

concemble d m  the earllv stages of the reform. it ls no longer tolerable 

after ten years of experience and after havlng reached a s-e where the 
scope of the operation and the numbers of chtfdhn and teachem c-ed 

now demands a rigomus coordtnauon of all of the steps whkh have already 
been taken and those whkh will need to be taken in the perspective of a pre- 

generalization. or a complete genmht ion ,  of educationai b ~ u ~  in 
primary educatton. 

In specrflc t e r n .  this muter plan will have to apllcltly ekbonte the 

tasks for whlch progrunmrtlon ts necessuy to guarantee the success of the 

operation on the pedag~ical. dIdactlc. llngwtlc, adminl.trat!ve, leglslatlve, 

and fbmncid levels. 'The absence of such an mportant reference taol would 
make it aucmcly dlUlcult to control the future dymmlcs of any actlonr 

undertalon. and would nm the risk of producing an ufegular anci mrplrrcal 

pro#msron. to the d e m e n t  of a rauonal mMyIement based in a global 

vision of the hguistlc development of Mall. 

?he objecUves which must be established by the plan should pemt.  at 

the ttmc when the Malian government judges it opportune. the re-bunchlng 

of the operation with the m~dllnum of economy and efkicncy and with 

methodobgrrl guamntees m ri$omus condlUoru of appltcaUon. In this way 
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the regulation of the enme system and the Naluatlon of the various 
components of the process would be greatly facilitated. 

The master pian should panicukiy elaborate in detail the fonowlng: 

The four national Malian languages used ln school and French are - for 

the moment and in an exputmmtal contat - both object of instruction and 
insmctional medium: they o f 5 1  tharuehm in a full pedagogral role but at 
dUTercnt levels of the course of study. According to what distributional 

caterla iuere the contents of the cumculum tniUal established as fhr as the 

roles played by the national languages and by the f mnch language? What 
methodology underlies this allocation of the diDehnt stag- of the course of 

s t u w  Before coruidering the possrbUty of genemkhg the present dasages. 
would it not be appmpnate to agotn look into the problem and to try to base 

this allocation on caterla rooted ln pedagogtcal func- which are U d y  to 

benefit from the foundations of an educauonal b i b g u a l l ~ ~ l  whkh ts tnr& 
functional and balanced? 

lhls trrvohmncnt of the agents of the reform as "co-authon" of the innovation 
ts lndlspensrbk for both cthlcd and technical reasom. &I 8 

orgmcaliy lntcrgrrted to his or her millcu of origin. the teacher is better 
placed thaa anyune to collect authentic hguutlc data. h 8 s/ he is 

at the center of the phenomena of Lnterference and t r a d e r  from one 
language to another. As a m. s/ he is designated to conuurtly favor 

the p m m y  d the psycho-pedagogical pornt of view m doin# mearch. As a 
slhe !s a s e m t  of the state and thus nmUu Ln the s a W e  of 

children thmughout the year. & a yyt of research and a reaponslble teacher. 

tt u r/he who holds ln the f m l  anaiysls. the keys to the success of the 

opmtion. 

It la thereibn not posstble to oprmte a llrrguistlc nform of natloraal 

scope without the tecRrUcrl and mom suppon of a base d pcnonncl 



recruited on site and from the no& schools. Near audacious but rcalfstlc 

formulae should be found which wdl makc posshle the use of teachers as 
researchus. analysts. "animateurs". co-producers of curriculum and teaching 
matalah. evaluators. etc.... the partldpatory tasks proposed to the on-site 

practbners wrll not be considered a s  supplemcntaxy work. Juxtaposed to 
thdr !nstitutional actMtles of teachinq and of pmfmonal tmpmvcmcnt. 

On the contrary. this direct connection to psycho-pedagogcal. 

linguistic. and didactic mearch. because of bclng urcrclsed on concrete and 
real problems. deanitiwly constitutes. for present and future teachm. the 

most economical. emcient. and complete form of self-training tn the 
professlonai arena. In dect. theh does not czSt a better tmluing procedure 

than one whlch makes the future practltlomrs partlapate dlrcct@ In the 
elaboration of the work lnstnxments which an deslgned for than. We suggest 

therefore that an approach whlch consists of lntegraUng the teachm. and 11 
possible the parents a h .  ln all phases of the llngulstlc refom. wen If at an 

elementary level. constitutes one of the b u t  guarantees for the success of the 

opuation. 

Tbe master plan for the en= operation will have to spell out in d i U  

the global methodologmi framework of the reform (the rhythm of the 
extension of the gmcroitnuon the apemaentll areas d e h e d  ln the various 

stages. the duntlon of the stages. the cntena for the eventual seiecUon of 
new expenmental schools In vrcw of the pre-gennoirzPUon or the extension 

of the apexmentauon. actions to be taken to helghtm pubk  consctousness, 

truning cilorrs. the taslu of conccptlon and rvrrtlng of muruab. guidebooks. 

and textboob. n- admvlutraUve. fhmxld. and IcgUlaUve acuonr to 

p m d e  a fudlcill foundation for the refom. ttc.). 

Onr chapter af thls master plan shouid be dearatcd to the fnmcrpork 

for and the calendar of evalutton actMtlu (who does what, why, how, at 

whlch -. at whlch level and wlth which result). 

We should emphasize the potat that it & not only the leammg acquired 

by pupU or the cumculum for teacher tminuy whkh should be the object of 
an cvlrlurtlon. a 
-, thank@ to a set of pertinent Lndrrtora whkh wlll have to k 

ldenufled and spectflcd beforehand. 
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educational bilingu-?li-an in Mall and espectally. elanems which respond to 
the aceds of the Malian chttd. Fe. the child's need to achieve nonnal 

acadanic and cognlttve development vta the maternal language before the 
transfer of his profidency to the iearntng of a second language. 

The ptwent state of the apertlnentatioa in SCgou authortas a great 
deal of hope. The pupils particlpatlng In the convergent methodology 
expatman there, who arc prt3~1tiy in the& fourth year of schooling. have all 

achieved a normal progmswn without repeatlug. Emhring in school gmups 

having a dlEehnt type of class, these p u p a  dlstinguuh themsdvcs by their 
resoufieful allure. thcv vcrg postttve attltude towards dm01 and work The 
children appear to fed wry good about thansdms and to have a taste for 
learnulg. The dlrcctor of the school anfarmed us that the& love for learnurg ts 
becarnmg lnfectuous ul the community. spmdlng to other elements of the 
population to the extent that one even encountem cwtaln adults who have 
became literate thanks to the enthusiasm of these chlldrm. The -tor 

added that the chlldrcn have a smng desire to read at home. to do the& 

hanewurk at Nght. and that this enthuslasm for school Is wen lnf- 

puptb in the tnditiorul experimental schools of the a m .  who an beginning 

to man!f't the same entnusrosm to ruds  the& studlts. On a larger scale. thls 

enthusiasm could contribute enormously to the mmakauon of national 
languages whtch fs one of the nufor goals of the authontles. and of coume d l  

also m u l t  in a subsequent lmprwcmmt ln the levrrmg of the Fnnch 

lanetaee 

We also dbcwed rolth regard to thls m e t h o d d ~  that the M d & a  

authorlUes had made 8 great efTor\ to adapt It to local condltlons in the Mallan 

rnlku. The success that these conrrrlJent methadobgy schools seem to have 

achlcmd. wlthout on enamour quantity of new and costly reaching mrtalals 

(in rptte of the cntwm whkh have been mode in this respect) is indeed 

tmpt'c!ssm. 

Oac of these adtnntabes b the fact that the rnethodobgy demands a 
currousity and a reseaxthlrq spvlt on the part of the child. The result of thls 
ls that many h o b  and other prvited materials which pnHourly had no 
appUcaUon ln the school are n w  very useful. uld setrre as faoulre tools in 

whvh the chlId can carry out hlb p e r s o ~ l  research and other searches 
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assigned in the classroom. This Lnvaluable pedagogical resource comes 

uniquely from books that are avaihble m the milieu. from old newspapers. 

rnagazma. etc In this way the child Is ocposed to a variety of forms of the 

wrnten wotd very eariy in this systan. Furthermom this is done without 
there havtng to be a copy of a textbook In the hands of each pupil. In 

numerous other of the schools which we visited. we discovchd that many 
children in the early classes could not makc use of the photocopled testing 

instnxments (with typed or word-processed mt t en  forms) which we 

dlstrlbuted. nor could they make use of the same lnsmments when written 

on the blackboard by our evaluators. ?his was due to the fact that they had 

never read the wrutcn wotd in any other form that that of their own school 
teaching writing on the blackboard. Clear& these pupils had never seen a 
printed textbook either. 

Our wUh ls that the Gavlcnrment of Mall contlnue to carry out similar 

searches so that tn the near future they can develop thelr own methodology, 

the M a k r x  MeOllrdobgy. In the corrvcrgent methodolow we flnd a great 
many elanents which recammend it. which respond to several of the lacunae 

of the present system and whkh could convlbute to an adequate refonn of 
the system. 

The experience of the (tradltlonall experrmental school s h m  that is 

not sufllclcnt to subutute one hgulstk teaching mcdlum for another 

medium ln order to establish a n w  teaching methodology. ln a reformed 

school. adapted to the mllleu and to development gods. The utllluuon of 

naUond languages as on& a step which tr traversed on the way to a better 

IePnung of French Is not sumdent. Ihe  m u l t  of this srtuaUon has been a 
rapld trrnrttlon from L1 to L2. without true transfer of knowledge and 
proficiency rhlb. 

UC-TIOR We would wlsh that in the near future on mluatton of 

the ~ o o l m  using the convergent methodology be canled out to compare 

than to their mare traditional otpcrtmentrrl school and c f i m ~ a l  school 

counterpartm, u a q  surtable testing L r u t ~ m ~ n w  to evaluate the chgd both ~n 

h& matemal language. and in French Ln accordance with the gmdu ln whtch 

the two language# r e  used. We would su##!st that thla d w u o n  shouid 
conrtltute r flrst step tn the direction of dcvrlopuy the Mallrvr Me-. 
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Based an our visit and our evaluation of the convergent methodology. we 

ranark that from the pornt of vlcw of its emciency. it is supertor to that of the 

o tha  aperimentals school classes. The exc- costs of the traditional 

system in human and flaancial resources due to the high rates of dropout and 

repeattag. already constitute a very s m g  case in suppon of the need to 

esubllsh a new methodology for both cla.t9rcal and apcrtmental schools. At 

least tn part. this problan is rwohnd by the convergent methodology. 

RECO-IIOlr39: We would ~ g g e s t  that the new teachlng curr¶culum 
for the btlingual system should c msutute a base linked to other aspects of the 

reform of the educational system. 'Ihe lack of a suitably adapted curriculum 

for teaching in national languages ls one of the major defects of the 

experimentation as cumntly being pnctlccd. A curriculum whl& takes into 
account the supertor capacities of a child levnvrg ln hls or h a  m a t e  

language, and whlch ft a h  sutted to the needs of the Malian Govanm#rt 

with =gad to rurollzauon of the school Lntegmttoa wlth the mtlitu. 

development goals. etc.. will also have a s~gniflcant clfect on the cumculum 
for the leanung of and In the French hnguqe. Once that the new master 
plan rs established. 1t wlU be Important that the new c u ~ c u l u m  be 

established Ln kecplng with that plan. and acco- to the new dosage 

between the two languages of trumcuon. All other aspects of the reform 

whlch relate to teacher trahlng, educaUod pub-. and t d -  

mrterlals. among others. must be camed out m keep- Wth the new 
cumculum. 

lf wc belleve in the theoretlcd bases of educational blllqunrlun (as 

they have been vrvoduced ln Chapter IV. we suggest that It is apprppmte to 
consider a prolongation of the penod of letamq duilng whlch L1 functlorrs as 
the medlum of ~ V u c t t o n .  wlthout the lntroductlon of LZ durulg at least the 

flnt three. if not four or five years. before begmnmg the perrod of Wander of 

pmficlncy fraan one language to another. We reiterate the tam Ercvufct. and 

pnfcr It m r  the tenn b.oruulon. becrurc m fed that the htter t n m  
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one which wc arc proposing. Tmnsdfon Lmplies the abandonrung of L1. 
whereas we beiteve tn a mavltarance s_vstan m which the national languages 

arc matntaLned throughout the educational system Educational and functional 
bhgualmn, one of the goals of a lrngurstic and cultural reform. means that 
the schooi cuniculux~l matntains and Naiuates the abilitfes of the pupil ln his 

maternal language thmughout the system side by side with his or her abilities 

in L2. This b done so that the educauonal system may hmafn always 

bilingual. thus guaranteeing the optimal growth and devclopmcnt of a child's 

proficiency tn both languages. Every effort should be made to avoid a -tan 

in which the transuion is nsshed to the eventual detriment of the child's 

linguistic. cognluvt. and acadank development. 

4 . 4  for a 

Among the major technical causes of the relatlve failure recorded by a 

cmam nu* of now defunct IlngulsUc rdorrm. the lack w at least the 
Wdquacy of schooi textbook manuals. and guideboob is perhaps the most 

commonly occurring. Erpcr!encc shows that Ln CzTect the promoters of these 

reforms have sometfmes undensttmrted the mportance and the quality of 
the teach- matenah wth which it ls appmpnate and n- to endow 

teachers and pupils. 

The lessom of the past are partkulufy lnstructlve tn th& regard and 

when the gfiffurces of the pmtbners in charge of the application of the 

new bllinguri cumlum in whatever context are anal-. one obscrvu 
almost alwrgr W t  the quality (and of course the quantity) of the didactic 

rnaterr;lrl, prqmed la to blame. Ihb quallty must moreover be researched , 

not only for the obvrour ~ K n U f l c  and methodologLcrrl reasons but It ls also 

the indisputable proof that the promoters of the llnguuuc reform consrder 
teachlng of/ln mtiorrP1 bnquagcs to be a scaous matter of the same level of 

Importance as the teach- of French, and that ls why tt cotwtltutes a 
condition whlch is e a n w l  tc the adherence of pup- and their parents to 

the objectlver of the lllt30vauon. just as it guarantees the enthuslarm and 
mothtion of teachen towards the new btlhgual cumcuium. 
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In the prospect of ~encraiizauon. the setung up of a mecfianrsm for 
the conception and elaboration of school tenbooks both ln national languages 

and in French (because the need for a coordinated methodlogy will involve a 
rcrrtston of the French tuabooks as well) is an intediscipiixaxy cxerc&e 

concerning specialists of varyulg abilities and s p e u o n s .  Conttnuing with 

the purely technical aspects. the IPN (where the majority of authors ah 
m i t e d l  couid take the initiattvc of organulq a workshop parucularly 
centered on teaching in national languages durlng whlch operational and 

methodologlcal approaches drawn out and recorded. which are ilkely to be 

u d l  in the principal stages of the publication p- (which go from the 

s e e  for and the ldentifkauon of an author (mdMdual or team) up to the 

ultimate stage of dellwry to the schools). 

TWs workshop of MUation to tke conception and rcallzauon of school 
textbooks designed for the spcaaked teams of the IPN and for potential 

authors tdcntiiied in other sewices and insututioru would have as its objecuve 

to famUMze the partlclpants wlth the techniques of mUng manuscrlpb by 

lea- them throu$h the cxpcdlent of practlczl actMtles. to acUvlUu whlch 

chamctmze the phases of conception. urlttng. expermentation. and 

dua t to r r  of school textbooks. 'Ihe workshop would make them aware of the 

importance whlch should be accorded to the tmporrant pcdagoglcal functions 

of the tatbook ln Mali (the functlon of h h g e  be- the school and the 

milieu. the functlon of tool for the acquhltlon of the earllest formal learning. 

the functlon of perfecting one's knowledge of thlngs learned. and the functlon 

as vehicle of the culture and of national ethics, etc.1 each of which involve 

methodologlcal cholces ln the conception and intemal organization of the 

pubkatioa. 

Finally, this workshop should reserve a place. baed  in the pmjectcd 

mruruals and tadbooks tn nauonal languages. for the evaluation of the 
noteboob of the pedqoglcal land technical) resporulblhtles. a task which has 

been foreseen but ir too often neglected or omitted. and whose relevonce is 

one of the condltlo~ng factors detmnWn# the eventual emcacy of a school 

tatbook. Hem as an example and In order to be a s  concnte as poulblt. we 

present the p-pal stages lnvolvcd in the replltptlon of a school textbook 
which are aucW parts of a pracUcal approach to the problan aad should be 
included Ln the workshop mentioned above. The p- whkh tndkated 
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seam to us to be applicable to the Malian situation where the conceptron and 

elaboration school textbooks - as in many other countries -is not yet the 

concern of a developed educational indusuy. 
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1. Sevrh for an author 

2. Elaboration of the notebook of 
educational nsponsi biiidcj 

3. Elaboration of the notebook of 
zchnicai nsponsibilitics 

4. Writing of the manuscript 

of the manuscript 

6. Rinting of sample copies for 
expaimtntation 

8. Ready to print 

9. Manufacture of the textbook 

1O.MAnagement of the inventory 

1 1.Distribution and delivery 

Tasks of 

Ihmusha 

Tasks of Task of 



page 120 

Beyond the impetus for this essential task which is provided by the 
keepmg of a notebook of pedagogical responsibilities. the workshop should 
foresee an  Muation to the problems ~nhennc to the expeimentation and the 

evaluation of the textbooks which have the precise function of ve-g Lf the 

work corresponds comctlv to the notebook of pedagogical responsibiltfes 

and If it also responds effectively to the expectations of the pupils and the 

teachers. respecting the prevailing curriculum. During this important phase. 

which is too often barely wen sketched out (here we are talking of phase 7 of 

the preceding schema). it will be appropriate to son  out the major principles 

making up a methodology for experimentation and to identify some of the 

essential elements such as. for example: 

- to detenntne the number of classes which will s e m  as the area 
of application for this catpenmentation (a number of around 25 

classes is considered credible) 

- to seriously consider the makeup of the teaching corps (If 

among 100 teachers Ln the concemed group there are 70 men 

and 30 women. then the dlstrlbutlon of men and women In the 
experimental gmup of classes should be tn the same 
proponlons. 1.e. 17 men and 8 women. The cxper!mentation 
will be camed out in cooperation with them.! 

to adjust proponionately for the percentage of schools in urban 
vs. rural milieus. Ill this relation is equal to e.g. a fifth. then one 

urban school would be retained for every four xural schools for 

the purposes of the cxperlmentation.) 

to take into conslderatlon the significant age groups among the 

ttaching corps and choose classes being taught by teachers who 

are e.g. 20-30 yean of age, 30-40, 40-50. etc. 

A number of other parameters can also be considered as relevant. The 

essential 1s that an  adequate methodology for the elaboration of the notebook 

of pedagogical rcsponsibillt1es and the experimentation of the textbook 

become fiunilhr to the conception and elaboration teams of the IPN. 

Flnal resport oj the evaluatron oj the e.tpmmmtatron tn p m a y  educatl6n tn the 
Repu6lk of Malt 
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For information purposes. we present below a table of information 

perratntng to the average costs of the production of school textbooks and 

other teaching materials according to experience based in countxies who have 
faced thls task. The authors The authors have funttshed the infomation in 

view of the fLnan~2l  and budgetary crisis presently confronting many 

countrles of the world while at the same time enrollmmt figures only rise. 

They state that "the Qxai pressure on the availablllty of school textbooks is 

wry important considcmg the fact that their avallabfflty Is one of the most 
important d e t m t s  of the success of school children in the developing 
counuies.*l3 

Thcir calculations arc presented in t ems  of Amulcan dollars whlch 

we have transiated hen into CFA francs at the exchange rate of 265 CFA 

francs per dollar. According to thelr arithmetic. they state for cmmple that 

with an investment of 265 CFA per year per puptl the mult I s  an fnferiar 
system Wth pupils obued to m a n o m  smple and inexact Lnformation. but 

that with an investment of appmrrtmately 800 CFA per pup11 one can furnish a 

far more emcient system. Here is a surnxaary of theit obscnratlons: 

1 3 ~ m l l .  Joseph P. and Stephen P. Heynemm. 1988. Tatboob 111 developing countries: 
economic and pedagoglcrl choicer." dam Altbach, PhUlp 0. and GaU P. Kelly. eds. Textbodo . 
~n the thbd world. poky. conmu, and eonuxt. New York Guknd Publlshln. Inc., pages 
19-44 . 

Rnd rrspan of the ewlurulon of the erprrlmmtarbn in p m  ahmtl#\ in the 
R e p u b k  of MaU 



Annual Costlpnrnuy student 
in cljsssrcum matends GUS) 

Less than S 1.00 
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Table 2.1:  sup^ of Development in School Quality 

Indicator 

One textboak/clsss with 
some exccpuons h e  teacher 
h a  thc only available 
book. Pupils cxpcctcd UJ 
copy the tcxt.fmm h e  
blackboard and m e m a  

One r e x i ~ s t u d c n t .  Each 
student has access to one 
book in wch subjccc. 
Compmdvcly litlc 
prmqulsitc weher skills 
beyond lhase requrnd Jt 
ihc above sragc. 

Scvcnl diffcnnt tcxtbaxk 

Role m a ~ t i o n  of 
unsophisticaled and 
poorly intnpnted 
information 

M ajor expansion 
infanwuon and the 
efficiency of 
pracnwdon: little 
progrcsi on self- 
gcnaared sicilk of 
invw~gation. 

titles ava11ablc for each student: pmgmms based upon 
pupils I ! lower grades work on individual student ability. 

l d y  dcsigncd exclciscs. significant incre~se in thc 
Tcachcr picks and chwscs mlcry of cognitive skills. 
from among the but or most 
a m t c  available matcrids. 
Rsquircs significant mdlcctu;ll 
indcpndemconIhepatof 
lcxhas 

Fifwn ddcs per studcnt in 
supplementary mdng macemi 
or fony books total per studcnt 
in addition to a wick vmcty of 
clnriculum package rcfercnce 
boots, maps, dictionaries. film 
suips, lcssan upcs. docu- 
menray films. and computer- 
misled insuucuon. Signifi- 
cant m ~ g ~  skills rcqurcd 
on h e  pan of rejchers at JI 
levels of cducjuon. 

Swcc: Stephen P. Heyneman (mpublished). 

Example 

ugglda 
Libcna 
Haiti 

Philippines 
People's 

Republic of 
China 

Malaysia 

Sclf-gemled habits of J a w  
laming: ability to U.S.A. 
invesuptc new ~ d c a  wd Swvcdcn 
to ncognuc swng and 
weak suppomng argurnenu: 
major improvement in 
cognitive creativity; wide 
exposure 10 cultwe as wcll 
Y scicncc. 
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RECO-TION: We would suggest an educational publishing poitcy 
whlch supports and encourages local researchers. writers. and other potential 

Mallan authors. and which facllltates and encourages the development of a 

stguificant local educational publishing lndusuy. The donors should consider 
projects which will lead to the creauon of posslblllties so that school 

tartbooks and other urstrucUonal matalah can be produced in Mall. Thfs 

will result in the creation of a Mallan publtshlng industry capable of 

responding to the needs of the educational system with educatlonai materials 

adapted to the Malian context. This is especially relevant when it comes to 

producing educational publlcatlons in Malian languages. 

When we speak of a lingutstlc and cultural reform of the educational 
system. we must also consider the need for a Utaary dorm. that is. a hfonn 

which effects publishing m general. Such a reform should be based In a 

profound knowledge of the history of the pubilshrng industry m general. and 
not uniquely based on the history of educatiorul publishing. 

The productton of the pedagogical documentation for the new Malian 

school must be one of the prinupal preoccupations of any ~fesnFIm which 

plays a role touching UI any way the reform of the school system. l%h 

pmducuon Ls both collective and hllividual. 

The daboration of the necesswy pedagogical documentatlon must 

respond to the needs exprrssed ln the documentatlon plan which L part of 

the master plan. Once the cumculum and the inventoxy of the needed 
pedagogical mate- are establlshcd. the wmlng and elaboration of the 

pedagogical support documentatton can begin. It hwolves a collaborption 

among inspectors. peda~ogical advllrors. and the teachers of the experlmental 

school dames. In senmars at which all of these personnel wlth those 
responsible for COnCeking and mting textbooks worklng together. it ls 
pouible to estabUsh a fntttful collabor~~an. We would suggest that the 

acpcrrcnced apemental  school teacher should play a pMcipal role as a 
consultant to the process of textbook elaboration. Ideally one would want to 

eventually offer a wide and dlvent  set of documems to the teacher. 

In c o n s l d e ~  the requtrcments of a new cumculum for the new 

school in the m a  of pedagogical matads .  it is neeawy to elaborate a whole 
system of documentatlon meets the needs of a11 concerned pMics. lncludlng 



teachers. pupils. parents. and the community. Needed arc guidebooks for the 

trataurg of teachers. general methodological guidebooks whlch explain the 
overall approach of the dorm. and methodological gu:debooks on each 

discipline tncludlxlg the general approach plus practical applied manuals. 
pupils manuals. and manuals and documents for the ongoing tminlng of 

teachers. The latter should be full of enriching material. glossaries of 
techxrrcal and spaalked vocabulary (rnonollngual and bilingual) for the 

teachers. glossaries of vocabulary for the pupils (monolingual and billnguall. 

etc. We believe that teaching materials which arc c o n e d .  written. edited. 

and published in Mall will better respond to the needs of the Mallan school. 

The experience with the convergent methodology has shown that the 
way ~n which the urpervnentation was otlglnally conceived in fact 

underestimated the level and the potential of puplls under good condltlons 
when leanrulg tn the& maternal language. It b reallzed that because of the 

long tradition of teaching Lrr a foreign language. the real level of work of whlch 

the students arc capable b not known or undentood. A readjustment wtll be 

n===w.  

The same obsewatton could be applied to the teaching ~ t e ~  used 
ln the cxperlmental schools (first group). There also. once the structure of 

the eventual nfonn ls elaborated. a readjustment to the higher level of the 
pupils wtll be n-. Parallel to this. as has been said by M. Poth. a 

consequent adjustment in the level of the matexlab 111 the French lanquage 

will also be necessary. If the transfer of skills and proficiency level of the 

children fmm Ll to L2 ls effected under lded candltlons. a rerdjustmcnt in 

the level of those materrals wlll be nec- due to the more advanced level 
of the &Wren. 

The mcetlngs that we we* able to have wlth ucpcrrmentd school 

teachcxs and the& school dlrecton tend to indicate that lf the telrchlng of 

French ls brued on romethlng aJready experienced and on a mctnbdobgy 
Fhd m p m o j t ) u e v a l u a t r o n 0 f t h 0 0 ~ t 8 t & n  m pmmyrdrw1lon m the 

R w r C  of Moll 
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already confirmed and established. (we obsem again however. at the risk of 
reptaung ourschtts. that the tnsututlonalizmon of bilingual education will 

unavoidably have an impact on the present methodology of teachlng French1 

the travrrng for the teachtng of and in national languages could be further 

intensified if the ongorng actlvltiu of the on-site staff in charge of 
"antmation". supemston. and inspcctlon. as weU as the efkcttvc backup 

suppon of the IPN. have aiready made it possible to considerably f m p m  the 

situation 

The perspective of genedWng a reformed education system assumes 

of course that all the teachers and the perspectlvt teach- be glven ttaining 
in the f o l l o w  mas: Itngu&tics. psycho-pedagogy. teaching methodology. 

and culture s p e e  trainmg. 

- wtll aim for an knowiedge of 

the national laaguage (mastery of the orthognphy. the 

grtmmar. the system of grammatical functloa and internal 
organization. the processes involved tn the bo- of forcrgn 
words; and how they are changed tn keeping with the 
phonolog!cal structure of the language. the processes of 1- 

creation. ctc.) It wil l  also be nccessaxy to tmpmpc the 
teachers' knowledge of the national language which 

they have acqumd outside of the fonnal education system. 

(Perfection and d e e p e ~ g  of the teachem' practical mastery of 

the nauonal language, especially ln the subject areas w h e ~  the 

language will be u&d by the teachers as a medium for the 

rntroducuon of lnstnacUonal c0ntent.l 

Naturally, deepenLng the objecuve llnguistlc knowiedge will 

allow the teachers to speak and to m t e  In a more effective. 

referential form of language, =d to go beyond the norm to 

appropriate personal and o r l g W  modes of expression. Thls 

c u r  only have favorable consequences on the quantlty and the 

quailty of lrtervy production in the natlonll lurguages. (of 

whlch some may be used as  object of study m the actlvttles of 

the cumculum of the btllnguai school). 
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- The will help the teacher to 

resolve problems concenung the relation betwcen the child 

and the nattonal language. whlch. durtng a tnnsitory period. 
tall not be the maternal language of everyme. ?his training 

will as well equip the teacher to be able to face the dlfnculties 

which concem the pedagogy of teaching languages in contact 

(for example. the problem of linguisuc interference) and also 

hoar to make the best of this contact situation (for example. the 

possibtllties of transfer and borrowing from one system to the 

other). 

ls tsculated around the methodology and the 

conducting of lessons in natlonal languages (for example: t h e  

methodology for lessons in inittauon to reading. mathanatlcs 
lessons. language lessons, etc.) in a Ught relation wlth the 
teaching of French. Uniquely for mfoomtolu puqmus. an , 
lnvmigatton which I (M. POTHl camed out ln 1982 in Burldna 

Faso in 74 arpamrenfal schools. mdlcated that 81% of the 
teachers encountered consrduable dlfTlcultles ln teachlng 

hfrtory, geognphy. and the obmt lon r f  sclcaccs ln national 
languages. 54% suffmd dlfkulty ln mtiatlng pup& to 
mathematics. and especially to geometry. 3096 of them 
apenmced serlous methodological problems tn conducting 

the& language and language use lessons. Curmusly. the 
problems encountered Ln teaching r e a m  were mtatmrl. with 

each teacher app- s w t a w a y  a mwrgcnt methodology 
ln nrtlonal kngulge and in Ftench. 

Experience has shown that pmvrdlng teachers with self- 

teaching ped?goglcal data sheets often facllitatea the 

appreciable long-term tmprwnnent of the srtutauon uutde the 

mart neglected cluuoorru. In the present contat 

characteaed by the prospect of a future genmU8Uon oi 

teaching of/m nauonal languages in the Mallan schoois. the 
elrbomum d such data sheets, conc~hnd as nfcrrrre tools 

and prop- didact& schema8 for each type d lemon making 

, up the natlonai language and French cuirrculum would 
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undoubtedly great.!! help teacher uatners m their work. It 
would help the least experienced of the trainees to avoid 

starting off on the wrong foot in their teaching and essentially 

kceptng them on the right track It should not be forgotten 

that at the Ume of the genealfiatlon. the pedagogical 

sustenance p m d e d  by the IPN wtll obligatorily be more 
diluted and that the teachers wil l  have to be equipped with 

support d o c u m e ~ ' ~ .  

- the mdsstng element from the cunlculum. 

should ghn to present and future teachem the means to found 
their teaching on conslstent references to t>e cultural 

patrtmony and to national values because for teaching ln 
natlona! languages to be complete. it cannot adst without the 

mastery of the cultural values c-ted thmugh the 

language. The pmmotion of Mallan languages would rcmatn 

sterile and art&ial without the accompPsryrlne promotion of the 
~rlevont elanen& of the xlch and varied natl0na.I culture of 

Mall. 

The most accessible facets of this cultuze as far as 

t- is concerned are probably oral tradltlons and the many 

art forms whlch cmt. In the country of the bard (griot). the 

hlstory of past ernpins ls as w e U  an lnahaustable sourre of 

thanes. lessons, and subjects for decuon.  It is the 

krowkdge of the teachem in this vast and dlvcrsrfled domatn 

w h k t  wtll make possible an decUve nlnvcjtment In the 

c h a e s  and which wil l  facffltate the establishment of teachlng 

of/ln nauonal lvtguagts and of French biwd In profound M U n  

redltles (for example. thmugh the selection of reading passages 
smlng as exercises for textual explanation. through the 

sekUon of storm and tales to mothrote and to enrkh language 

lcsronr. thmugh the chore of games to sew as take-off pomts 
for lessom on mathanaucs. etc.) 

mere ls need to add that these M e r e n t  traWng axes 

a n  imponant w ~mnedia t t  PdorltleS. not only for the teachers 
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and the future teachers. but also for the futum supcmlsory and 

"animation" st&. The& rdevance is easily danonstrated in the 

present context glven the desire of the natlonai authorities to 
proceed towards a phase of extending the experimentation. i.e. 

a prc-generalizatlon or even a generalization of the reform. 

It should be stated from the outset to avold an eventual 
misunderstanding: The bringing to Ught of the organic Unk which should 

attach the productive actMties lnvohted in ruraltEatlon to the teaching of/h 
national languages docs not at all tmply that the* languages are only suited to 

practical and concrcte activities. 

For obvious psycho-pedagogical reasons whlch will not be developed 

hue, these languages must as well be used as supports for other practical 
acttvlties and cognlttve learnlng which the school st- to have the children 

acquire. 

It is appmprlate hawcver to point out the l n t d  coherence of the 
nppon which teaching m national languages; bears with the r u ~ t l o n  

acttvttles. a rapport which unfortunately, 1s not expllcltly taken advantage of In 

the pedagogical maim. The actMtlu l e d  to the mrPllzotion oh the school 

essentially offer an opportunity to help pupil. and teachem to perfect 

themselves ustng the Uquistk tool whkh verbaltzes these acVvlUer. To 

enliven the productive work acttvltles via the intmnediay of nauonal 

languages is 8 potential force for acceleraung the mastery of the national 
laryrrges because it obllges the languages to respond wtth aU d theit lexlcal 
resources in subject areas whfch have been uadtlondly neglected by the 

educational system. In confmnttng new sttuauons such as those lnvolvlrrg 

t e c h n o i o ~  truuier. a language demorutrates iu creativity. its expressive 
potentlal. and facllitater the understanding of new concepts and the 

concreUzatlon of new ways of dcrcrrblqj them. In thlr way. all pmgnss made 

tn the rumbation acwties bccamcr pro#mss made tn the l u y r y e .  which 

contlnually ennches itself with new apmatoru md le%&.l Innovrtlonr. 
FIndnrpar~jth.uduorbnajtherpnmmMllmapmary-tntb 

Rapt&& oj Mall 



Evay new ~ u i s t i c  innwauon results in beau comrnurrication and then 
leads to an m p m d  implementation and more productive aploitation of the 

nvalimtton acUvlties. 

'The importance of studytng the posslbUty of coordination of national 

language studies with practical nrralttation actMties is like@ to lead to a 

reinforcement of the co&cient of pedagogical uUUzaUon of national 

languages. ?hb arrangement r w t  also help to complete the process of 

linguistic apprenticeship. which. to be compiete should invoke the concrete 

application of language to varlous functional situauons. 

All of these reasons mttitate in favor of an apltcit  f u n c t t d  

elaboration llnklng the teachtng of/h national languages to the practice of 
rurallzaUon actMtiu. and vice-vcxsa. Who does not see that these two 

disciplines proceed from one and the same objmtve whlch is the promation 

of the mllleu of the MalJan child and that it ls thedore n m  to 
coordinate them In the pedagogical arena? 

IT the teach- and the parents wtth whom we were able to meet are 

esscntlally favorable to teaching in national languages in a cantlmed bLtlnCIual 
schooling context. thls does not imply that there only remaln technical and 

financial problems to resolve and that one should neglect therefore the taslu 

of wing publk con-u?iau%ntsa and rnouvrt~n$ of teachers and of the 

populatton. The genemllzauon of teaching of/ln ~tionol languages, may appeal 
to the interests of certain categodm of the populathn who were not 

n m s w l l y  lnttrested tn the expenmentation of teachlxag In natlonrl 
languages. The conception and l~trilation of a perm8nent mcchantm for 

pubk corrrcloumess a d  mouvatrng teachem, pupb. and pamnts to 
issues relevant to teachm nauonal languages and lNUtutlanal educational 

billnguallsxn will becane a necessity once the h#uisUc reformed takes on 

broader proportions. 

?he gcnenltt;rUon of the d o r m  will result Ln. for -le for all d 

the teach- and ;educaUonrl ptnonncl tn the county, a mom sust.lneci 
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efiort !n the rcatm of professlormi training and an lncrcased availabw. Even 

if the smge of jusufication of an inspuctlonal system based on the needs and 
linguistic realities of the mtlleu now seems a thlng of the past. it is 

nevertheless still n-. at the dawn of gencmhatlon of the reform. to 
develop (lndeed to arouse) acme tnvohnment. favoable to thls =form whlch 

wlU mhn a pmmnal investment on the part of everyone. In this regard. 
reference to the linguistic reforms whlch have been effected in other African 

countries is necessary. If It was somettmu belleved that the central political 

wFU. even when clearly atIirmed. was sumcfcnt to guarantee the acceptance of 

the geIlcraUzatlon of the fnnoMtion by the population and the teaching corps. 
it is now kuram that the erdstence of thls polltlcal wll lhgnus b a nccusary 

but not sumdent condition In order to tvLn people's hearts and rands. 

me crucial elements of a strategy for ralslng publtc aarucnm are 

articulated generally amund the thrre basic motivational forces whlch are 

&$OrmQtbh about the bguistk reform. its objectlvu. and its xnethads. 2) 

direct pMlclpotlon an the pmcem which has been launched a dtfincnt levels 

for the teachers and for the pansts. and flnaUy 31 fratemst fa  the 

development of the reform. It is certala that the IPN. with the help of the 

speciahsts whkh it haa at its dbpod. could take on the rtspoIuibUty the 

preparation and erg-tian of an inltl;lf seminar. dwlgned for the tmintng of 
staff resporuible for the "animation" of publlc a w u r n m  campaigns to give a 
concnte and national content to the bask mot!mUonal f o m s  cited above. 

and to tdentlfy the mom- axes for an ongolng and truly effccttvc 

campaign Irr thb  d4mptn, 

When it comer to do- to niw publlc awarenus of the reform. one 

should thinL of the awucncu d the e n m  population and not just of the 

p v c n u  of rchod c h l l d m ~  One of the great disadvantages apcfienced by 

the arpntmenutron has been the lack of appropriate camp- for 
heyhtenuq pubk corrrctausnm. the mwdomatlon. and even the 
ignorance, whkh rmory all those who do not understand what is really 

invoked - Lncludlry children, parents. civU servants. teachers, Inspectors. 

pedagogical advmn. to cite only a fcw categorrcs. In the final accounting, 

t h m  iuc very fcr  elanmtr of the population who tmly undmtand thls issue. 

No one is at fault tn this regard. It is amp& the result of a bng W t o y  d use 
of a system baaed In the French l Y y r y e  which makes it artrmKfy d m u l t  to 
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appnclate and understand any new system. or even to uy to develop a system 
which is truly independent of the fonner system. We obsewed that most of 
the parties to the ucpertmentatlon are baslcaliy bltnd to any other measure of 
succes except for success tn French. To say tn French that one would like to 

use Malian languages in the schools is not suffkient - one must Uvc and 
breathe teach@ m the school In Malian languages in order to understand it. 

The results of our questions to teachers arc exacxaely encouraging because 

they snow that many teachers. "through fotglng have become smiths" as the 

expression goes. Already. after only a decade. there alrcady exists a 

pioneervlg group of teachers. experienced. and today devoted to value of 

teaching national languages. On the pan of the parents also we remarked 

the evolution of a very favorable attitude. 

Through the experience of lMng with the new school. we obsern that 

the immediate partners to this p m .  through a son of qaerientlal self- 
lnstmctlon. have became the most convinced and authorttatlk advacates of 

the innovation. Other partners to the expermentation. being further 
removed Zmm thls process. have not learned in the same way - it rernalns to 

demonstrate to these other elements the value of the d a r t s  that have been 

invested. TNs is what remains a s  part of the task of heightening public 

awareness of thls innovation. 

Mall has already expertenced the extreme importance of the 

integration of the school to its milieu. In the region of Si&ssa when the 

CMDT has  had a srgnlflcant Impact. the p m n t s  have a heightened awareness 

of the rmponance of learning m Malhn languages as  a rwult of the literacy 

cfforls which have been carried out there. The good will and Wlingness of 

the parents which results from this foundation Mil contribute. ln my sense 
of the t e n .  to the future well being of the school based ln national languages. 

It has often been said that the presence of llteracy programs in 

national languages gfeatly facilitates ratstng the public coruclousness of a local 

populauon to educational Innovation. and to the reform of the educational 

system. We note that the= are both advantages and disadvantages to thls 

popularly held belief. The expermentatton in Mall was initially begun in 

vtllages when them already existed cent tn for adult literacy training. Thb 

greatly filcilitated the rntroduction of the new school. but It also contributed 
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to h e  popular myth among those who arc not literate: the myth which holds 
that the school tn nattonai languages is the equivalent of barlikukprlryt adult 

education. or a stereotypical term for a watehd down. second rate fonn of 

education. 

In order to better emphasize the importance owed to the lntegratlon 

of the school to its milieu and the imtohmcntof the patcats in the school 

system. we would Ilkc to quote a recent article which descrtbcs a new book 

wrltten by Joseph KI ZERBO. a Burkinabe scholar. on educauon in Africa. He 

writes: 

The civil war whlch bloodled Chad &urn 1979 to 1982 had. tn 

numerous dnmau~o. very gravc consequences, somettmcs dlfIlcult to 

perceive. The central government disintegrated. prwoldng the 
EFFONDREMENT of the amrnl educational system which had been in 

place slnce independence in 1960. Fleeing fmm danger. most of the 

families I& the capitol and other major cities for the vlllagcs where 
schools did not od;rt - at l a s t  anymore. The teachtng corps was 

dlapersed. 

It was ln these c m w  that the parents of school-age children 
took over the role of the falled gcnrmxaent and cnated schoob for 

chlldrcn from the ages of sh to fourteen. At the beginnine of each 

schooi year. meetrngs wen orguri7Eed to assure the propa financial and 
pedagogral miuugunent of this new school system: 3.500 chsses wen 

establhhed In thllr way. the equivalent of one thM of the educational 

needs of the entin country! Today; the &wdatlon of PupW Parents 

furnrrhes 9096 of the budget s u p p o w  the functionnin# of the schoob 
(370 million CFA francs). 

'The case of Chad. Kf ZERBO goes on to say, "fs a g W n $  pmof of the 
capacity of dvillPrr society to take thtxy~s mto its own hands. Everyone should 

take coruclowneu of the fact that the uue situation in our countrlt3 is the 

equtvalent of a situation of war whlch requires that everyone take the 

trrluathfe. " 

The invohrmrent and the collllllttrnent of the puenm b essantlal - the 

Mparunce d thb Lnvohmrrent haa llnrlly been tcco#nWd. wen though 
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lhgutstlc and cultural reform of the education systan. We have the 

impresson that there arc strong bonds which will udSt between schools and 

parents. cxpeclally when it comes to schools using the national language as 

medium of insauction. The existence of a school in natlonai languages 
creates the perfect context for the automatic establishment of the kind of 

parental consciousness which is requ-d for the success of the refonn. and 

an irnpmvcd integration of the school with Its milleu. 

Glvcn this kind of seif-instruction. the cxpaience which has been 

gained, and the great successes that have been enjoyed by the schools in 

national languages. in spite of 1- than ideal condtlons - Mall owes its& the 

right to continue the expenmentation on a larger scale in order to see what 

thae  schools arc capable of under better conditions. 

R E C O ~ A T I O N :  ?he tasks of conducting campaigns to heighten public 

awareness and understanding of the reform. and the reatalltation of Mallan 
languages, are not simple ones which can be accompltshed on a small scale 

thmugh precise activities. All of the actMMes which are canled out in an 
effort to elfect a ling- and cultural reform and which thmgh their 

decUvcnus contribute to the improvement of the MPltan school d l  also 

contribute indirectly to the achiewment of these monumental tasks. In 
addition. more precLse measures can also be taken. such as  the following: 

a) utillsauon of national lawuages both in their home geographical region and 

at the national level lor the emblcnu and signs d s t o m  and of other publlc 

buildings. lor oml.tal tdenttkatlon documents (passports. ID cards. etc.). and 

in the publlsktng lndustry and the media. 

b) the inuoduction of national languages into the exammation system both for 

ccmpeUUve entry exams and regular end of year urouru. 

c) utlbatlan of national Lngulges in the offlcul contacts of government 

agents and other ofTkIals with the masscs. 

dl organize and encourage cultural CnatMty in natlonal hguages  Ilitem:cure 

contests with p m .  pubkattons. increased radlo and telcvrsion 

bmdcuting. etc.) 
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RECOWUENDATION: We would suggest that a portlon of the new master plan 
should be devoted to the elaboration of a research plan for the national 
languages. and that the propased research should be oriented towarcis applied 
research relevant to the linguistic and cultural reform of the education 
system. This plan for appkd research shculd be developed in kctplng wlth 

the new teaching methdology. also part of the master plan. for the teaching 
and the linguistic dosage of the two languages of instrucuon whlch wlll be 

adopted. Eventually It will be necessary to establish an inventory of the 
ltnguistir and pedagogical materkds whlch presently adst In each national 
language. to assess the value of each ln t ams  of the new master plan. and to 
outline a plan for the prcparaUon of those that sUll need to be wrltten. 

It Is lmperattve that national languages be mqpized by the system for 
evaluation and testing of knowledge. If the idea of actmding. pn-  

generalizing. and eventually genemklng the ap#imentation is a reality. 
children must be evaluated conccmlng their knowledge. and their acadnnic 
and cognltlve skUls Ln the national languages. according to a system desuned 
to encourage the child and the child's parents: a system is nqutnd which 

W cease to Increase the dropout rate and which will contribute 
cbnstmcttvely and positively to the normal d&oprnent of the child. 

Harever. when it comes to the term results. we should not foqet that 
Ln the pruent situation of the MallPn school thls term refers uniquely to 
results achieved in the French language. In thls system the question Is then: 

Goes the Malian child conung out of the expenmental school in national 

languages perform academically on the aamtMtlons of the clarslcd Fnnch 
system as well as the child who has studied untquely In French h m  the very 

bcglmlng? This undeslfable situation is due to the fact that this is redly the 
only r,udsUck used in comparmg the mo types of schools. The Mallan 
educational system. at the tlme of this wnung, continues to evaluate and 
.rrmlnr Malian children uniquely by the standards d the damaid system. 

CInd nrgatof thambtrarof hpHnmycrdrratlon m t h  
R r p r b k  of Mall 
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RECOMMENDATION: W e  would suggest that thee is a need to plan fgr 
thorough research for the development of ucamtnations in national languages. 
for every level at which national languages constitute part of the currtculum. 

This procedure represents an absolute need of the new and reformed 

education system which wiU contribute at the same ttme to the revdidation of 

the prestige value of national languages. and thus to heightened public 
consciousness of their importance. This recommendation is made therefore 

for both sociological reasons as  well as theohtical reasons. especially given 
the obscrvatians made in our Chapter IV concemmg the interdependence of 

the child's proficiency tn L1 with that in L2. A bilingual educauonal system 

must evaluate and test the child .in both languages In order to be able to 

appralse hls or her true abffltks and knowledge. and his or her personal 
wellbeing. 

m. Overall, we find that the experimental schoob of Mall o f k  

thmsdves as the bett= solutlrPn to adopt in order to render bask education 

in Mati putfnent and useful to the development of the country. and especially 
to the development of the Malian child. The mka involved for future 

generations of Malian chlldm~ by a continuation of the p-t clnull.mf 

system are weil Imom and are perhaps rnore important than many realite in 
light of the obsemtlons made in this report. The optimal and normal 
cognlttvc and academic development of the chtld Is not guaranteed by the 

system m M n g  the early tntroducuon of Fnnch as U p-tly being 
practiced m the experimental schools with national language medium. let 
alone in the clamcal schoob. 
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