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EXECUTIVE SUMMARY

This ethnographic study of factors influencing thr
persistence and achievement of girls in comparison to boys at
the primary school level in Southern Malawi i.s limited to one
district-- Zomba rurdl-- ':othere girls' participation rates are
among the lowest in Malawi and their drop-out rates the
highest. Using a holistic approach which bridges the gap
between home and school by providing insights into both
environments. the study focused on 80 pupils. 40 at the
Standard 5 level (the midpoint in primary scho~l) and 40 at
Standard 8. the endpoint. Equal numbers of female and male
pupils were randomly selected from each of four primary school
communities. two ,n predominantly Muslim areas north of Zomb~

towr. and two in non-Muslir&1 areas to the south of the town.

The methodology for the study inc luded ethnogra"hic
observations of classrooms. school environments and the
homesteads of the 80 pupils. Headteachers (headmasters). the
t!achers of all S~andards 5 and 8 c~asses and the pupils were
inter~:iewed to ascertain their opinions and ~ttitudes toward
educating girls in contrast to boys. Information was
collected on educational aspirations. classroom behavior •
.:5Ub.ject matter choices. career choices and on reasons ~!lhy

girls drop out at two key levels in primary education in Zo~ba

Distr ict. In addition. the pupils' parents/guardians were
3.1sQ interviewed about educational choices they make for their
children of both sexes. perceptions of academic gender
differences and their educational and career aspirations for
their children. Also included were questions about the high
drop-out rates for girls. Finally. time use studies of after
school activities were conducted for 52.5% of the pupils to
find out gender differences in the way girls and boys
allocated their time. particularly with reference to domestic
chores. study and leisure.

The report findings examine economic. sociocultural and
psychosocial factors that influence girls· participation and
persistence in Zomba rural. The study concludes that economic
constraints hil1der girls' participation in school where female
pupils live in ~~esource-poor households. particularly female
headed households. and that the higher cost of uniforms for
girls than boys may contribute to such cons~r&ints.

Gender-structuring as a sociocultural process determines
the way e;ender relations are ~onstructedbeginnin~ in the home
and following the pupil to school where sociocultural
atti tudes are reinforced by school staff. The report analyses
a number of measur l.3S of such attitudes; for example, gendel'
specific choices about who gets educated, the comparative
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intelligence of males and females. gender expectations and
roles and the attitudes of teachers toward female pupils in
part icular. The report a.rgues that in order for gender
restructuring to take place. changes in ~ttituGes leading to
changes in behavior must be encouraged within the classroom.
school and generally in Malawian society.

The study documents the impact of gender-structuring on
the lives of eight pupils. four females and four males. using
a case study approach. The cases show how pupils at the level
of the individual cope with situations at school and at home
that influence their perceptions about themsel~es and shape
the decisions they make about school.

The report ends with nine recommendations related to
improving school quality. in-service training for teachers
that includes a gender component. and improving the image of
Malawian females through a national media campaign.

ii
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INTRODUCTION AND BACKGROUND

Expanding the educational opportunities of women and
eliminating constraints that prevent girls" educational
achievement at all levels will make a positive contribution
toward advancing Malawi"s overall development in the 1990s.
Evidence from other 7hird World countries demonstrates that
in the long run increased education for women will assist in
lowering infant mortality rates (currently 154/1000 in
Malawi), provide for the improvement of family nutrition. and
contribute to children"s success in school (Kelly 1975; Floro
and Wolf 1990). Malawi·s population growth rate is one of the
highest in the world (3.7% per year) which makes it difficult
for the educational system to meet the increased demand for
school services. Contributing to this high growth rate is the
fertility rate which currently averages 7.7 children for women
in their child-bearing years. Although education affects
differently population growth rates and fertility rates. by
providing increased educational opportunities that include
courses related to family health and planning, it is likely
that Malawi·s population growth rate will begin to decrease.
Equally important. Malawian women who currently have few
opportuni ties for wage income. will learn the skills and
atti tudes required to secure wage employment through increased
educational opportunities. The chance to participate in the
wage sector means, in turn. that a woman will have an
opportunity to increase her income. enhance her socioeconomic
status with a resulting improved sense of worth and well
being.

Malawi·s educational system is pyramidal. with terminal
examinations that serve as a gate-keeping mechanism for the
next level at the end of primary (Standards 1- 8), junior
secondary (Form 2) and senior secondary school (Form 4). As
of 1987, out of a total school age population (over 5 years
of age) of 6.586,602. 54.8% had little or no education. 41.7%
had a primary education a~d only 3.4% had attained a secondary
school education (NSO 1988). Of those in primary school. 44.3
percent were girls, but by Standard 8, they accounted for only
25 percent. Although the Ministry of Education and Culture
has had an affirmative action programme to reserve 33 percent
of the places at the sacondary level for girls since 1972 and
nine perce:.mt of girls successfully completing the Primary
School Leaving Certiftcate (PSLC) gained places in secondary
schools as compared to 7.4 percent of boys in the las~ decade.
nevertheless a third as many girls enter secondary school as
boys. Of the one percent of school age population who enter
the tertiary level, females account for 21.3 percent of
university enrolments. Similar to ather African countries
(e.g., see Dall 1989 for Mali; Elwusi 1987 for Ghana; Eshiwani
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19,'3:3 :·Jr Kenya J. females lag ~ehind mal-:s a~ 3.11 lev'31s oJ! the
~ducational system. and girls ~xperience higher repetition and
drop-out rates than boys. In sum. 3.lthough slightly more
~irls currently ~nter the ~ducation SY3t~m at Standard one.
their numbers have dropped bv nearly 75 ~ercent at Standard
;3. 3.nd th8 percentage of f.::males at the upper t·,.,ro levels
dwindles from 33 percent in the 3econdary lev\31 to 21.3
percent at the university 1-:v'31.

A number of studies in ~alawi are emerging that examine
educational opportunities ~f females and their persistence in
the education sector at var~,:"us levels (e.g .. Kamwendo 1984;
Kad=ombe 1988; Maganga 1988; Malewezi 1990; Kainja and
~kandawire 1990; Grant Lewis. et a1. 1990; Powers.
forthcoming) . This study e:-:amines key factors that shape
female educational opportunities at the formal entry level;
that is. at the level chartered to provide the basic skills.
knowledge and attitudes --the educational scaffolding-
necessary for later achievemen-c. It contributes to the
growing body of l.'esearch by e:{amining in depth sociocultural.
psychosocial and economic factors from the home to the
classroom that affect girls~ primary education. The focus of
the study is one district in the Southern Region. a region
where girls~ participation rates are among the lowest and
their drop-out rQtes the highest. The research employed a
..::ombination of ethnographic techniques. interviews with school
staff. students and their parents or guardians, and a time
3.1location study of after-school activities to discern the
factors that contribute to the constraints and success of
girls in comparison to boys at two grade levels-- Standard 5
(the midpoint) and Standard 8 (the endpoint).

The report is organized into five sections. The first
section provides an overview of the problems encountered by
girls in the pursuit of education. with particular reference
to Malawi. The second section describes the setting for the
research, and the third, the research design and ~ethodology.

The fourth section takes up the findings, beginning with a
description of each school site and community, followed by
discussions of the economic. sociocultural and psychosociaJ
factors related to girls persistence in education, and ending
with an examination of the causes of female drop-outs. The
final section offers conclusions and recommendations for
improving girls~ participation and achievement.
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THE PROBLf.l'1 OB' GIRLS' PARTICIPATION IN EDUCATION

Since 1975 with the initiation of the United Nations
Decade of Women, increasing attention has been given to the
education gap that cixists worldwide between females and males.
Concentrating on the primary level, various explanations have
been advanced to explain why girls in contrast to boys do not
participate to their fullest potential. Tinker and Bramson
(1976) argue that three major factors affect gil'ls'
participatio~: cultural attitudes; lack of relevance of the
school curriculum to the local or national economy; and
teaching methods. In addition, in a country experiencing the
financial constraints resulting from structural a~justment

with an average per capital income per year of K330 (~116),

economic constraints also impinge on girls' opportunities for
education. Each of these factors has a bearing on this study
of girls' education in Malawi.

CULTURAL ATTITUDES: THE CENTRALITY OF GENDER-STRUCTURING

Culturally determined ways of defining women and men and
their roles in a given society in a particular historical time
period shape gender-specific opportunities and constraints.
The process by which this takes place may be referred to as
iteoder-etruQ turi og (Davison 1988; Jaggar 1983). Gendar
structuring is the means by which a society structures
relatione of production and reproduction between females and
males from the household to the nat:i.on-state . Cultural
attitudes about gender contribute to this process. However.
gender-structuring is not a bie/logically determined
phenomenon. It is a social phenomehon that varies across
cultural groups, national boundaries and through time.
Therefore, it is subject to change, a condition which makes
it amenable to policy intervention and innovation.

The behavioral norms and expectations that result from
gender structuring begin in the home and community, and are
subsequ ltly taught and reinforced in the school setting.
Girls l~arn at an. early age that they are expected to limit
themselves to activities at home and courses at school that
reinforce their roles as domestic producers and reproducers.
What Nagat EI-Sanabary (1889 p. 9) refers to as the "cult of
domestici ty" with reference to the Middle East and North
Africa, applies equally well to sub-Saharan Africa and. in
this instance. to Malawi.

Ngwira (1988) observes of Malawi that ..... it is
important to point to attitud~s--a~titudes both of men and
women which play a great role in Je-cermining thEs place of
women in society. The process by which these attitudes
evolved is difficult to say, but girls are traditionally
socialized to play their allocated roles in life, that of wife
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and mother, which is considered or understood to be inferior
to that of husband and father" (1988 p. 1:3). One way of
measuring the impact of gender-structuring is to examine the
career aspirations of school age childrf.lu. Most often the
aspirations are congruent with the accepted gender role norms
as has been demonstrated in such diverse national settings as
Australia (Raby and Walford 1981) and Kenya (Egsmose 1981).
In Malawi, Kamwendo (1984) has examined the career prefer'ences
of students at the Junior Secondary level with reference to
science education. He notes that girls tend to avoid science
related careers, except those that utilize biology. Such
avoidance reflects the generally held view that boys are
better suited than girls (intellectually and vocationally) to
the physical sciences and girls are better suited to areas
directly related to their domestic activities, including
health, nutrition and domestic production.

Within a classroom sociocultural expectations are
transmitted through modeling of sex-appropriate behavior,
teacher responses to their pupils and the academic support
they provide them, and curriculum content (Finn, Reia and
Dulberg 1980). Little research has been conducted on teacher
pupil interactions in ~alawi, but Felicity Malewezi, a former
teacher, observes that teachers treat girls differently from
boys, both in terms of academic expectations and gender
specific forms of 'discipline (1990 p. 2). Because most
teachers at the primary school level are male (and in the case
of the present research, all teachers in the two 'grade levels
studied were male), the implications for E.lducat1..ng female
pupils in classrooms largely taught and managed by males
requires further study. We shall explore this matttH' further
in the section on Teaching Methods.

Cultural attitudes nc.1t only influence the a.t.1:itudes a.nd
persistence, of pup!.ls in school, but in Ma lawi have been
identified as a major determinant of high drop-out rates.
especially among girls. In a pilot study of primary school
drop-outs in Dedza and Lilongwe (Central Region), Maganga
(1988) found that cultural beliefs about girls· roles and
abilities, and the prevalence of pregnancy and early marriage
a!3 a reflection of the cultural imperative that girls should
become wives and mothers accounted for 6 percent of the drop
out rate in these Qreas. Kadzombe"s (1988) study cf drop
outs involving interviews with teachers, students and parents
in rural and urban Zomba District concluded that "For whatever
reasons most girls drop out of school because of early
pregnancy" (1988 p. 12) Although we are not told the
frequency of times this reason was given. the cultural
determinants of "early pregnancy" warl'ant further
investigation.

Another ramification of gender-structuring aSBociated
with high attrition rates among girls is male bias whereby
male children are viewed as more educatable than female
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children and are. thus. more often sent to school. Chaw&nj8"s
( 1989) conclusion that "Culturally girls ,,'r8 not a priority
where education is concerned and in most ru~al communities
girls have come to accept this state of affairs as the norm"
(1989 p. 4) sums up this view. But the extent to which male
bias actually exists in Malawi has not been systematicdlly
investigated. The present study includes a modest beginning.

Factors determining high female drop-out rates became
a focus of interest at a national seminar on the Causes of
Primary School Drop-outs held in Zomba in 1988. In addition
to isolating early marriage and the preference in large
families for educating boys over girls as primary causes.
participants identified two other factors: the assumptions of
both parents and children ttat girls are expected to assist
in domestic work more than boys. and girls~ feelings of
psychosocial inferiority. Although poth factors may be in
operation. to our knowledge little quantifiable data has been
collected to validate either hypothesis.

During a recent national seminar on Access of Women and
Girls to Education and Training Opportunities (29th July-3rd
August 1990). the twin problems of repetition and drop-out
rates again emerged. Jessie Ndisale. headmistress of a
secondary school. observed that male dominance extends from
the home to the classroom where girls feel "suffocated" by
their male counterparts (1990 p. 3). It has been demonstrated
that in Malawi, as elsewhere, girls often perform better in
single sex schools where they do not have to compete with boys
(Kamwendo 1984; Chawanje 1989). In fact of the few female
pupils who are selected for Chancellor College (University of
Malawi), almost all have come from single sex schools
(Hiddleston; personal communication). That girls feel
"suffocated" in a mixed classroom in large part is the result
of a teacher ~ s management of the classroom and his/her
teaching methods.

The influence that parents have. directly and indirectly.
on their children~s educational aspirations and achievement
is well documented for Africa (Mbilinyi 1969; Egsmose 1981;
Eshiwani 1983). T~e importance of parents" attitudes as a
determinant of Malawian girls~ educational aspirations was
stressed at the seminars on drop-outs (1988) and girls
education and training (1990) discussed earlier. In a recent
study of female university students. including factors that
led to their persistence in education. Powers found that a
positive attitude on the part of at least one parent towards
their daughter~s education was a key factor in the student"s
persistence (Powers 1990. personal communication). Likewise.
lack of interest in and support of educational achievement on
the part of parents or guardians may serve to discourage a
student of either sex and was a major reason cited by parents
in our study for high drop-out rates among girls between
Standards 1 and 2.
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TEACHERS AND TEACHING METHODS

In a study of school factors that improve academic
achievement in Third World countries. Fuller (1987) draws on
over 60 studies from the Third World to demonstrate that among
the factors that are highly effective. the number of years of
teacher training positively correlates with pupil achievement
in 22 of the 31 studies. In Malawi four grades designate the
educational level and training of primary school teachers (T4,
the lowest. to Tl the highest). In this .study of girls ~

primary education. ten teC\chers in the four schools were
interviewed. and out of the ten, one had a T4 grade -- that
is. a FSLC certificate with two years of teacher training.
Five teachers had a JCE plus two year~ of teacher training
(T3). three had a MSCE (certificate awarded at end of four
years of secondary school) plus two years teacher training
(T2), and one had a Tl, the promotional grade awarded after
accumulated years of experience. Thus the average number of
years of training in our small sample was two years.

However, equally important to the number of years is the
quality of the teacher training. Minimally, teacher training
prorrams include techniques for teaching specific subjects and
classroom management. including discipline. Although a
growing literature exists examining the ways that gender
structuring affects girls~ performance and persistence in
school in the West (Rosenthal and Jacobson 1968; Palardy 1969;
MaccobY and Jacklin 1974; Kelly 1982) little attention has
been given to how gender is structured in African classrooms
unt i I recent ly . Chawanj e . :3 (1989) and Malewez i • s (1990 )
general observations of the way gender-structuring is
manifested in Malawian classrooms suggest the need ~or close
studies of classroom interactions to document that such a
process exists and the ways it oper.'ates. Once documented, it
will be easier to design'teacher training modules that
incorporate sensitivity to gender.

Brophy and Good (1974) have pointed out that teacher
expectations of pupils-- that is. the inferences teachers make
about their present and future achievement and classroom
behavior-- have a substantial impact on a student~s academic
performance. When a teacher ~ s methods depend upon rote
learning and largely voluntary pupil response in a classroom
where boys have been socialised from birth to be verbal and
assertive and girls co be submissive and quiet, it is more
6ften the case that the boys will dOID1nate. Moreover, as
Kelly~s (1982) study confirmed, teachers of both sexes tend
to talk more with male than with female PUj ils in a classroom.
Our study of girls· primary educati on in southern Malawi
confirms that teachers call upon boyu more often than girls
to answer questions. In 33 observations of eight subjects
taught at the primary level, in all except Chichewa (the
national language) and arithmetic classes. more boys than
girls were called upon by teachers to answer questions. In
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arithmetic it was evenly split between girls and boys, while
girls were more often called upon in a Chichewa class.
Malewezi 's (1990) contention that Mala.wian teachers treat
girls differently than boys is borne out by our study.

In order to alleviate the gender discrepancies in
teaching methods an~ classroom behavior, the National Seminar
on Girls' and Women's Education and Training Opportunities
recommended that teacher trainjng in Malawi include awareness
of gender and sensitivity to gender-structuring. At the same
time, more research is needed on the means by which teachers'
attitudes and behavior towards girls in contrast to boys
influence girls' educational attitudes and achievement.

ENGENDERING THE SCHOOL CURRICULUM

Although gender-specific curriculum content analysis was
not included in the present study, a word needs to be said
about the role of curriculum materials in relation to gender
structuring. At the 1988 Seminal.' on Primary School Drop
outs, it was noted that the ambitious primary school
curriculum and long syllabus~s prevented subjects from being
completed and often defeated pupils. It was recommended that
the Ministry of Education and Culture endeavour to steamline
the curriculum, an exercise which is currently underway.
Included in the cUI'riculum revision is the inclusion of health
sciences and home economics topics with other Bubjects that
pertain to the environment. Textbooks are available for only
three subjects: English, Chichewa and Arithmetic, but wherever
~ossible, an effort is being made to portray more women and
girls in realistic and positive roles in the new editions
(Habrowski 1980, personal communication). For example, women
are now portrayed as farmers as well as mothers, ana the
frequency with which females appear in illustrations has
increased. Such revisions will make a positive contribution
towards improving the image of Malawian women, and the selt
image of Malawian girls.

ECONOMIC CONSTRAINTS

One of the major arguments advanced by school staffs,
pupils and parents for non-participation in formal education
is lack of schoo 1 fees. With constraints of income and
decreased returns to agricultural production on a dwindling
land base (Chipande 1986; Kaunda 1988; Chisala and Mthindi
1989), the Malawian smallholder, in particular, has little
surplus after pi'oduction to pay for basic needs such as
commodities not produced at home (cooking 0 iI, kerosene.
clothing) and health care, let alone education. Currently
school fees are MK4.50 per pupil through St. 5 and MK7.50
for the last three grades. This means that for each child to
be provided' with the basic level of education necessary for
numeracyand literacy (St. 1-5), MK22.50 (U8$8.40) will have
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been i.nvested. For a child completing primary Bchool the
expendi ture per pupi 1 at current rates is HK45'.00 (U8$16. 79) .

However, this is only the beginninB. In addition to
school fees, a pupil needs to provide his/her own oxercise
books and writing materials, an expenditure of approximately
MK12.00 (U8$4.48) per year. Additionally, although uniforms
are ,not required for primary school, there is strong pressure
(from school staffs and the co~nunity) to clothe pupils in
uniforms. For boys, the basic requirement is cotton shorts
which cost on average HK5.50, although the complete uniform
costs approximately'HK10.50 (U8$3.92). For girls the cost of
a uniform which includes a jumper and blous,-; ia between
HK15.50-HK22.00 (U8$5.80-$8.20). This means that th€J financial
outlay for a girl's uniform is twice that of a boy's.

For families with adequate resources, the expenditure for
a girl's uniform is not a problem. but for smallholders with
less than a hectare of land living at the subsistence level,
this expenditure may be prohibitive. In the ca3e of low
income female-headed households (both de jure and de facto).
currently between 28 and 35 per cent of Malawian households
(Chipanda 1986; Peters et a1. 1988), the economic strain is
even greater. It is often the case that smallholder farmers
consider the investment of schooling for their children as
including uniforms and writing materials as well as school
fees. Equally important, girls provide the major domestic
labour (including agricultural tasks, food processing and
childcar'e) associated with household production. When the
investment for a girl's education is weighed against the need
for a daughter"s household labour, the latter is apt to take
precedence. It is difficult to separate factors of
sociocultural male bias from economic considerations, but the
fact that a girl"s uniform costs twice that of a boy's uniform
and her labour contributes significantly to subsistence
production together may determine the gender-specific
selection of who goes to school. Thus the combination of
higher edu,::ational investment costs and domestic labour
demands work in tandem with sociocultural attitudes to prevent
girls from participating equally with boys in basic education.

Al though the United Nations Development Prog:ramme in
Malawi has implemented a project to provide school fees for
ove~ 4,508 primary school pupils, two-thirds of whom must be
girls, the criteria for selection is based upon merit rather
than need (Grant Lewis. et al. 1990). In order to !etermine
the extent to which lack of funds for school fees determines
a child's opportunities for and persistence in education, a
focused study of one district where school scholarships are
distributed based upon economic need must be undertaken. In
our research, we found that lack of school fees was the most
frequently cited reason for girls dropping out at the entry
level (between Standards 1 and 2), and was a major cause for
dropping out at other levels up to 8tandard 8.
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THE RESEARCH SETTING AND DESIGN

ZOMBA DISTRICT: THE PHYSICAL SETTING

The districtJs name comes from Zomba Mountain which at
1,810 meters high. is the sec. ")nd highest mountain, in Malawi
(Agnew 1972). Zomba District 1a one of twenty-four districts
and the center of the former colonial and early Post-colonial
administrations. It also has the second largest inland lake.
Lake Chilwa, which liea on the eastern border of the district
bordering t'~Jzambigue. 'rhe two physical features, the mountain
and the lake, distinguish Zomba from other di~tricta in the
Southern Region. Lying along the Rift Valley floor, most of
the district has heavily cultivated alluvial soils where rice,
cassava and maize are grown by the predominantly small-scale
farmers.

POPULATION

In 1987, the year of MalawiJs last censua, out of Zomba
District 's tota1 population of 438, 150, 90.2 percent (395,272)
lived in Zomba Rural area where the research on. girls J

education was carried out. Of the total rural papulation,
52.7% were female and 47.3% were male, giving females an edge
over males (NSO 1988). In the intercensal period (1977
1987), the population in Zomba Rural increased by 67,172
( 17%) .

Zomba is populated by Yao, Lomwe. Nyanja and Mans'anja
people with the Yao predomincmt. These ethnic groups are
matrilineal and their residence pattern is matrilocal. The
Yao society in particular is centered around the "mbumba"--

a group of sisters residing in a maternal village and whose
welfare and protection are vested in the hands of an elder
brother or uncle, the "asyene mbumba" (Mitchell 1966). The
"asyene mbumba" is expected to provide emotional and economic
stlpport to the sorority group-- the "mbumba". The
ramifications of this social pattern in Zomba Rural and other
areas where' matrilineality is practised have far-reaching
effects on the status of women. First, the women have a
higher degree of security of land tenure t~An men. Second.
there is a large population of female-header: households. The
National Sample Survey of Agriculture (NSSA) indicated that
of 480 households sampled in Zomba District, 36.9% were headed
by women; that is, the woman considers herself to be the head
of household (NSO 1982).

The major religions of Zomba Rural's population are
Christainty and Islam. Islam is the predominant., though not
the exclusive religion of many Yao in the north and east.
while Christianity is the major religion of most other groups.
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In our selection of the four research sites, we included two
school communities in which Muslims account for at least fifty
percent of the pupil population.

ECONOMIC ACTIVITY

The most common economic e~tivity in Zomba is fishing on
Lake Chilwa and fishmongering. fhere is, however, some estate
farming of cash-value crops such as tobacco and more recently
coff~e. The majority of people in Zomba Rural are engaged i~
sub8~stence farming. The main crop grown in the District is
maize, both as a staple food and for sale. Cassava and rice
are grown in si~nificant quantiti~s as important supplements
to maize in well watered alluvial soils bordering Lake Chilwa.
The 1980/81 NSSA found that in their Zomba Rural sample, 89.5%
of households cultivatad maize or maize mixed with pulses (NSO
1982) .

SCHOOL ENROLMENT

Zomba Rural, the focus of this study, has low enroL,,'ent
rates at the primary school level. Between the 1981/82 and
19f15/86 academic years, it registered only a 1.54 percent
in.n'ease i..n enrolment in comparison with a national increase
of 13.25% (Maganga 1988). Total enrolments in 1988 were
23,400 boys and 18,784 girls (Ministry of Education and
Culture 198B). In addition, the area had the highest drop
out rate-- 26.24 percent-- in the Southern Region (Maganga
1988 p. 4j. Table 1 compares the national drop-out rates with
the drop-out rates for Zomba Rural in 1987/88. In some oaeee
the drop-out rate for the latter is nearly double the national
average for the same year. Looking at Table 2, the' highest
drop-out rates for girls occurs between Standards 1 Q~d 2 and
between Standards 6 and 7. It is difficult to Dl3Cl.SUrC
accurately the drop-out rate between Standards 7 and 8 because
there is a high percentage of "drop-in" repeaters in the last
year when pupils are preparing for the PSfJC examinations.
This is borne out by a look at Table 3 which examines repeater
rates 1:'y gender. The greatest number of girls repeat in
Standards 1 and 2. while for boys it occurs in Standards 1 and
8. The combiilation of low enrolment rates, high repetition
rates at the lower gr~de levels, and high drop-out rates at
the entry and terminal levels among female pupils in Zomba
Rural is cause for concern. If we can separate the various
factors that contribute to this phenomenon in one location and
suggest remedies, it may contribute to finding solutions in
other locations. .

There are 107 p~imary schools in Zomba Rural where this
study was carried out, and fifteen primary schools in Zomba
Urban (Ministry of Education and Culture 1988). Pupils in all
these schools have to complete for secondary school places in
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TABLE 1

COMPARISON OF DROP-OUT RATES ST.l - ST.? FOR

SOUTHERN REGION & ZOMBA RURAL

I

6_-_7J
I

1 - 2 2 - 3 3 - 4 4 - 5 5 - 6

Zomba Rural 41.0% 20,9% 31.6% 25.5% 17.7% 15.4\(,

S. Region 30.6% '15.1% 16.0% 7.5% 6.2% 1. ~:ii

..

Source: Based on Table 25 - Primary Schools: Repetition
and Dropout Rates 1977/78 - 1987 - 88 and Table
5 - Primary School: Enrolment by Standard, Sex
and District and Number of Assisted and
Unassisted Schools 1987/88 Education Statistics,
Ministry of Education & Culture, 1988

TABLE 2

DROP-OUT RATES BY GENDER IN ZOMBA RURAL

S'L' • 1. - ST. 7

I 1 - 2 2 - 3 3 - 4 4 - 5 5 - 6 6 - 7

BOYS 39.8% 22.5% 26.9 31. 4% 18.7% 5.6%

GIRLS 42.2'?> 19. 3'~ 36.2% 19.5'?> 16.7% 25. 2~;

_.

Source: Based on Table 5: Enrolment by Standard, Sex
and District and Number of Assisted and
Unassisted Schools 1987/88 Education
Stati~tics, Ministry of Education & Culture,
1988.
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'rABLE 3

NUMBER OF REPEATERS BY GENDER AND STANDARDS (GRADE) 1 - 8

.?mJ1BA....RU.~AL

s'rANDARD t~O • 01" BOYS % NO. OF GIRLS %
-

1 1,452 21.8 1,516 25

2 817 50.6 797 49.4

3 546 49.4 559 50.6

4 267 53.3 234 46.7

5 225 51.8 209 48.2

6 236 47.7 259 52.3

7 232 52 214 , 48

8 1 ,217 70.(; 507 29.4

-
Total No. 4,992 4,295

Repetition Rate (53.8%) (46.2%)

.._.

Source: Based on Table 19: Number of Repeaters by Sex,
Standard and District in Assisted and Unassisted
Schools 1987/88 Education Statistics, Ministry
of Educacion & Culture, 198~
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the five or six se.condary schools in the distr.ict. two of
'I'lhich are considerl~d "national schools"; thC'l.t is. students
frQm other districts may be selected for the;'3e schools too.
The desire to gain entry into secondary schools and the
8mo~ional and psychological stress to pas~ the Primary School
Leaving Certificate (PSLC) examinations cannot be
overem~ r!Cl:3ized.

SELECTION OF THE FOUR SCHOOLS

The four primary schools in this study were randomly
selected from the 107 in Zomba Rural to represent the four
corners of the District. The smallest school in the study is
Namilongo south of Zomba municipality, while the largest is
Namiwawa to the southeast. The two schools in the northern
part of the District, Nsondole Primary School and Msalabani
School, are in predominantly Muslim areas. while Namiwawa and
Namilongo are in Christian areas. The sociocultural mix of
Muslim and Christian was necessary because it is sometimes
assumed that Muslims who are "resistant to western Christian
education". are responsible for low enrolment rates.
Consequently, a comparative study of largely Muslim with non
Muslim areas will help to ascertain differences in attitudes
toward schooling.
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prJRPOSE OF THE RESEARCH

As indicated earlier. the primary intent of this research
has been to document qualitatively through in-depth
observations of teacher-student interactions in the classroom
and school and observations of students in their homes. the
behaviors and the material conte:<ts that contribute to or
detract from girls # persistence in education. At the same
time. collection of quantitative data on the attitudes of
scho!.; 1 staff. s'Cudents and parents/guardians toward educating
femal~s in comparison to males. career aspirations and
opinions on the causes of high drop out rates among girls in
primary school contributes to our understanding and
alleviation of certain gender-specific problems at school and
at home that influence girls# educational choices and
opportunities.

Critical to girls# persistence in education. in addition
to parental attitudes at home. is the competing demands upon
tneir time for participation in domestic tasks and homework.
Observations of after school activities within a specific 00
~inute period help to quantify the amount of time spent by
female pupils in comparison to male pupils on each ~ask in
order to determine whether or not the demands for girls #
domestic labour exceeds that of the demand for boys# labour.
The results of such a study have implications for the amount
of time girls are able to spend on homework and hence may
contribute to their lower achievement rates.

Specifically, the research addressed several questions
related to girls# education in Southern Malawi outlined below.

1. What are the sociocultural constraints at school and
at home that influence girls# participation in
education?

2. Are there difference between the attitudes of male and
female teachers toward girls# educational performance
that have implications for girls# persistence and
achievement in school?

3. What are the gender-specific differences between
female and male parents/guardians attitudes "toward
educating girls in contrast to boys and toward career
aspirations for their offspring?

4. Are there differences between Muslim and Christian
parents# attitudes toward educating females?
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5. How are girls" opportunities for education related to
parents"education and to socioecultural factors
including marital status and residental pattern~?

6. Given that most rura~ dwellers in Zomba Rural are
smallholder farmers, often living at subsistence
level, what are the economic constraints on girls"
education?

7. What acc'JUnts for the high drop-out rates of girls
between Standards 1 and 2 and at Standard 8 in Zomba
District?

In order to answer the questions outlined, we designed
a four months research project (April-July, 1990) that
included ethnographic and sample survey techniques. The first
month was devotod to developing and testing our research
instruments, and to selecting and training eight research
assistants, four male/female '~eams, in each area to assist us
in the collection of data. The. actual fieldwork was conducted
in a three-months period (May-July).

At the beginning of this period, people were cultivating
and harvesting crops such as maize, rice and cassava. By the
end of the period much of the agricultural work had been
completed During the first week of field work there were
heavy r&ins, but the renlainder of the period w.;:,s dry. During
the week of heavy rains there was a marked drop in attendance
in all four schools, particularly among the girla in Namilongo
School. Climate and the agricultural cycle both affect school
participation rates. In a group interview with female teachers
in one of the schools, the teachers reported that more girls
wei."'e absent in the post-harvest period because they were
required by their mothers to take gr~in to the grinding mill
for processing.

In addition, the time of year when research is conducted
is affected by the school calendar. We conducted our field
work in the last trimester of the school year when
preparations for end-of-year and Government examinations
altered the schedule in the last month. This change affected
our classroom observations of Standard 8 in particular.

SELECTION OF THE RESEARCH ASSISTANTS

Four female and four male research assistants who lived
in or were familiar with the four selected school sites and
communities were selected and trained to conduct interviews
and make classroom and homestead observations. They became
male/female research teams in each of the study areas. In
Malawi, as in many African countries, the society is gender
segregated. It was therefore necessary for interviewing and
observation to be done by members of the same sex. The female
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research assistants were selected to interview and make
observations of female pupils and conduct interviews ·...,i th
female pupils and guardians. and male research ~ssi3tants to
'Jbserveand interview male ?upils and guardians.

The selection of the four ~eams of research a3sistant~

took over five days and four trips to the four study sites.
The majority of young men and women within the four school
communities---Nsondole. Msalabani. Namiwawa and Namilongo-
did not have the minimum educational qualification we set of
a secondary school leaving certificate (MSCEl. Those that had
such a certificate had migrated to urban' areas to take
advantage of opportunities for wage employment. In
particular. this applied to girls in the two northern areas.
It was therefore necessary to lower our educational
requirement to at least a Junior Certificate (awarded at the
end of Form 2 or the second year of secondary school).
The assistants were selected not only on the basis of
l=ducation and written English skills. but on their
communic.3,tion skills with people of varied age groups.

Once the eight assistants were selected. they underwent
a week long intensive training session aimed at equipping them
wi th ethnographi ~ observation skills and interviewing
techniques as well as how to conduct time allocation
schedules. More than half the time during the training
program was spent in observations and recording of physical
sites and human interaction. The latter included both verbal
and non-verbal behavior. These are essential skills for
classroom and homestead observations. Generally during the
sessions, male research assistants were better at physical
description while female research assistants were more
perceptive than males to various human interactions. Thus
each team had a balance. The training program was also used
as an additional testing ground for the suitability of the
interview instruments which had been translated into the
Malawian national language, Chichewa and then back-translated
into English before being tested. The assistants participated
in simulated interviews with parents~ guardians and pupils.
They also practised time allocation exercises to achieve
accuracy in recording activities.

The assistant teams began their work with site
observations of "their" schools in each area and focused
observations of random classrooms. using an observation
protocol (see Appendix 1 l. During the se~ond week they
narrowed their observations of classrooms to Standard 5 and
Standard 8. In the case of the one school with double streams
at both levels, Standard 5-b and Standard 8-b were 'selected
as being more representative of the' particular school
situation (Namiwawa School).
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INTER!! IEWS WITH SCHOOL STAFF

The two principal researchers interviewed headteachers
(also known as "hea.dma.sters") who functioned both as claf\sroom
teachers and administrative heads of schools (Appendix 2-a).
We also interviewed all Standard 5 ~nd Standard 8 teachers,
all of whom turned out to be male te.:lulu;lL"s. Interviews were
conducted in English. The questions were aimed ~t
ascertaining attitudes toward and expectations of girls in
comparison to boys in the school generally and partiCUlarly
in their classes (see Appendix 2-b). The teachers and
headteachers also helped us by supplying lists of Standard 5
and Standard 8 students broken ~own by gender and assisted us
with the selection by providing information about a particular
student randomly selected from the lists.

SELECTION OF THE PUPIL SAMPLE

The study was centered around twenty randomly selected
girls and boys from each of the four schools-- five girls ~nd

five boys each from Standard 5 and Standard 8. Care was taken
not to include repeaters in the sample. In the schools in the
northern part of the district, we included a representative
sample of Muslim pupils to reflect the proportion of Muslims
enroled in the schools.

As soon as the 80 pupils were selected, their names were
given to the research assistants who began focused
observations of their behavior in and out of the classroom.
Meanwhile the principal researchers, through the headteachers
and members of school co~nittees. extended invitations to all
parents and guardians of the selected pupils to attend a
meeting to explain the purpose of the research, answer
questions and get their permission to interview the pupils and
visit their homesteads for observations and interviews. The
Research Assistants were also introduced at the meeting. This
was particularly important as the credibility of the study
results depended on parents~1 guardians~ cooperation. In all
cases permission was granted and in some of the meetings
parents acknowledged that a problem existed for educating
girl8 and in one case a lively discussion ensued as to the
CE\uses.

The research assistants (RAs) did not begin interviewing
the selected pupils until they had established a rapport with
each one, the female RAs with the girls and the male RAs with
the boys. The interview focused on school participation.
attitudes toward education, including academic self
expectation, career aspirations and causes of female drop
outs in Zomba (Appendix 2-c). After the interviews were
completed and the pupil was reasonably comfortable with the
RA, the RAs accompanied the pupil to his or her home.
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HOMESTEAD OBSERVATIONS AND INTERVIETtJS

In a pupil's homestead, the RAs made an assessment of the
material socioeconomic environment. including housetype.
availability of ~ater, light ~nd ~ducational materials that
~ay have an effect on the pupil's academic ~srk in school (see
.';ppendi:r. 3). They also intar',ie'lled the male and female
guardians or parents. The questions ~ere aimed at
ascertaining the guardians' educational level, number of
school-age children by sex and the number of children
attending and not attending school, as well as the birth order
of the selected pupil. Their attitudes toward the education
of girls in comparison to boys, their academic expectations
of girls and career aspirations for both sexes were also
elicited. In addition, their opinions about the causes of
high female drop-out rates and information about their
experiences with drop-out pupils in their own families were
collected (Appendix 2-d).

TIME ALLOCATION SCHEDULES

During their first of usually two visits to a pupil"s
homestead, the RAs made gender-specifi.c observations of all
the activities they observed students participating in during
the after-school period. These were compiled into a generic
list for the time allocation study. Time allocation studies
were carried out for 52.5 percent of the total pupil sample.
Twenty-six girls (65% of total female sample) and 16 boys (40%
of the male sample) were observed. The number of minutes and
seconds of each activity during a sixty-minute period wad
carefully recorded in order to ascertain the amount of time
spent on studying, social interaction with peers, household
tasks, childcare and leisure. The time allocation exercise
was carried out by one member of the RA team while the othp.~

interviewed the appropriate guardian or made homestead
observations.

During the last two months when the RAs were making
homestead visits in the afternoon. they continued their
classroom observations and focused observations of students
in the mornings until the end of the fieldwork period.

COORDINATION OF THE RESEARCH ACTIVITIES

Primary responsibility for monitoring the research
activities of the RAs, conducting classroom observations to
check validity of RAs observations and assisting them in their
work, par.ticularly in entering homesteads with ease, was in
the hands of the two principal researchers. Each RA was
required to keep a detailed log of their daily activities with
their own comments and questions in the margin. We found
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these logs particularly uSeful in anticipating problems that
might be o'/ercome, in re/ealing classroom and school
situatione that might have been overlooked. and in assisting
the RAs in becoming more effective and efficient in their
~ork. The principal researchers made weekly, and in some
casss, twice weekly extended viaits to each site,
parti.cipating in research activities and meeting with the RAs
on their progress. We also met with each headteacher to
assure that the RAs were properly carrying out their work and
that no problems had arisen. In all cases, the headteachers
were most cooperative in assisting us with the research.
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THE RESEARCH FHIUINGS

THE CONTEXT

In order to provide a cant 3:<t for the results of the
study. it is first necessary to give a brief description of
each school site. its physical attributes or constraints and
the community in which it is embedded.

Msalabani Full Primary School and Community

Msalabani Primary School is situated to the north of
Zomba District on the border with Machinga District. It is
three kilometers off the main Zomba-Lilongwe road at the
Anglican Diocese Headquarters at Malosa. The school is one
of th_ oldest in the area as it was built by the Anglican
mission around 1940. Being in a predominantly Muslim
location. it was originally the focal point for converting
young Muslims to Christianity. A dilapidated church building
on the school premises bears testimony to the early beginnings
of the school. The school plant consists of three blocks of
classrooms and five teachers~ houses. Classrooms are crowded
~nd groups of children. particularly at the early grade levels
can be seen clustered in reading or study groups under trees
~utside on fair weather days. Children in the lower grades
to Standai:'d 7 do not have desks nor do most teachers.
Standard 7 and 8 classrooms have metal or wooden desks,
seating usually two to three pupils to a desk. All
classrooms, as elsewhere in Malawi. are gender-segregated with
boys on one side and girls on the other.

With a total enrolment of 1,132 pupils and 16 teachers
(3 ,mmen, 13 men). the school has a teacher/pupil ratio of 1
teacher to 85 pupils (1:85). This ratio exceeds the national
average of 1:67 by nearly 20 pupils. Women constitute 18% of
the teaching staff. In the two grades that are the focus of
this study, Standard 5 has an enrolment of 46 girls and 40
boys, a slight demographic edge for girls. while in Standard
8 the reverse holds with only half as many girls as boys (20
girls to 42 boys). No girls from the school passed the
Primary School Leaving Certificate (PSLC) between 1985 and
1989. During the same period. six boys passed the PSLC. None
were selected for secondary school.

Sixty percent of the pupils at Msalabani come frqm Muslim
families, the other 40 percent are Christian. Muslim children
character istically have a double school schedule. In the
afternoons, after Msalabani has c lased for the day, these
Muslim children go to Koranic school for two hours. Small
neighborhood mosques are nestled in amongst clusters of
homesteads and provide a center for the Muslim children d.nd
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':he ir' fami l.ie:3. Ther:''3 13 Sln ~:{pr-es3ed J. tt i tude f)n the par-t
'Jt some of the predominantly Christian teachers at Msalabani
Full Pr-imar'Y School that the Muslims in the community are more
"hack-Nard" '3.nd less i.n~er'3s-r.ed in ~duc3.tior.. 1.n 8.:3sumJ;ltion
:ha t. "Ni-:iS not :,or:1 'Jut b7/ ,Jur ~e3ear~h in the ·:=ornmuni '~y.

The ma.j or ethnic group are the Yao. most of 'Nhom are
matrilineal and Muslim. Y3.0 is the predominant language
spoken in homes. In 85 percent of the twenty homes sampled.
both parents were pr-8sent and wet'e responsible for their
childt'en's education rather than the maternal uncle. In three
cases the pupils lived with their maternal grandparents.

Half of the children in the sample came from subsistence
level households. where the homes were mud or burnt bricks
with thatch or zinc roofs and earthen floors. Only two homes
in the sample had fired brick and cement. glass windows and
a. cement floor. Although three fami:.ies had tap water in
their homesteads and two had wells. the majority depended upon
water- carr-ied ft'om a well or' bOr'ehold in the village and in
five it was car'r'ied from a river. Although most homes had
open paraffin lamps with wicks. the only house with
electricity in the entire sample of 80 students~ homes was in
:-13alabani. I t was in a pupil's home wher'e the father owned
and r'an a local grocery. and electricity had been extended
f~om the grocery to the home behind it.

A table or chair was the most noticeable place for
studying in the majority of the pupils A homes. but in three
homes there was little or no furniture and children studied
on the earthen floor. Six of the homes had government posters
'Jn a wall. only one had a rnap. one a calendar and one a
v Lsible tape measure. Two families had radio cassette
players. Among the few books available were the Bible and a
hymn '·ook. Only one home had a newspaper. Thus. few reading
materials were available to the Msalabani pupils outside of
school .

The pupils in our sample walked an average of 2.5
kilometers to get to school. but some lived as far away as
nin9 or ten kilometers. At the school. pupils are asked to
-'Jntribute to the school ~s development by bringing from home.
grass for thatching teachers' houses or latrines. poles. or
tools for construction. If the children do not remember they
are punished. In fact, much of the punishment metted out for
tardiness was in the form of labour related to construction.
For example, girls, in particular. were asked to haul water
for mixing with mud, to make bricks. cut down tree stumps or
dig refuse pits during periods when classes were in ·session.
This meant that they missed whule lessons.

Similar to other rural schools in Africa. funds do not
exist for school maintenance and students are expected to
carry out maintenance tasks. From our observations, girls at
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MAalabani carried out a major portion of this burden, aweepin~

Glaser-ooms c'lnd school yards, hauling water and othf3r labour
~ctivitie8 which otten int8rferr~d,¥ith their participation
~n classes. Several girls expr~38erl discouragement or
bi tterness over labour B:<acted from them for small
infrqctions. Some dropped out for the rest of the day rather
than perform tasks they felt were unfair. On the whole, the
pupils in our Msalabani sample appeared to have more
encouragement from home than they did from members of the
achool staff, who tended to express frustration over having
to ti~ach students ',>lhose mo'ther tongue was Yao and whom the
teachers thought had little chance of academic success.

Nsondole Full Primary School and Community

Similar to Ms~labani, Nsondole Full Primary is located
in a predominar~tly Yao, Muslim area. The school is situated
1.'3 kilometers to the northeast of Zomba town toward Lake
Chilv,>la. There are two classroom blocks, eight teachers'
houses and a church building within the school premises. The
church building, which belong8 to the Church of Central
African Presbyterian (CCAP), also serves as a classroom for
the junior (Standard 1-3) classes. The only classroom with
desks is the Standard 8 classroom. Each week students can be
aeen hauling chairs from home on their heads to school so they
'Ilill have a place to sit. None of the teachers in any
c lassr00m has a desk and few have chairs. Teachers' materials
are often balanced on an open window aill and pupils in lower
gr3.des sit on raised brick rows, balancing their exercise
books on their laps. Yet despite the subsistence level
physical surroundings, the school staff appears to be well
organized and committed to teaching despite the material
handicaps.

The school has a total enrolment of 1,089 and a teaching
staff of eleven teachers. The teacher/pupil ratio is 1:99,
the highest of the four schools studied. Of the eleven
teachers, nine are men and two are women. Of the two classes
examined closely, in Standard 5 there are 30 girls and 36 boys
enrolled and in Standard 8, 23 girls and 5~ boys, a similar
gender discrepancy as that found in the Standard 8 class at
Msalabani. In ~he past five years only nine girls passed the
PSLC examinations in contrast to 36 boys. Although three of
the girls passed the PSLC in 1989, none was selected to
secondary school.

Of the 20 pupil homesteads visited in Nsondole, 17 were
of basic mud brick with a thatch roof and earthen floor. One
had a zinc roof, and two were plastered with cement floors.
All but two homesteads had access to neighborhood water taps
as the result of a community self-help project funded by the
World Bank in which the Bank provided funds for materials and
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A table, chut~ DC the floo~ wup the most visible place
fo~ studying in lIlost homes. In Sf.)Jen homes, only the floor
waa available. Howevel', educntional materials WIH'e orten
visible. Twelve homes had government posters mounted on
walls, five had maps, and five had newspapers or magazines as
well as books. In addition, two homes had tape measures.
Thus there were more materials available for )..;~.nforcing
reading and literacy skills in the Naondole homes than in the
Msalabani pupils' homea.

In this matrilocal area, fifty percent of the pupils'
parents were both present and were responsible for their
education, but in 30 percent of the hor~8, the maternal uncle
(the mother's brother) was the one responsible for the
children's educati.on. In one cas':!. the maternal aunt and
uncle were the guardians and in another an older sister and
the uncle were the guardians. Finally, two pupils were being
raised by grandparents who were responsible for their
education. There were no female-headed households in the
Nsondole sample.

Children in the Nsondole sample on aVE1:-age had the
longest distance to walk to school. The average was 6.8
kilometers, but one pupil lived a distance of 13 kilometers
from the school. The average distance that the pupils in our
study had to walk exceeds the official catchment radius of b
kilometers set by the Mi.nistry of Educi'icion and Culture by
nearly two kilometers.

Although pupils helped in maintaining the school
compound, the labour was less regimented and of less frequency
than at Msalabani School. Disciplinary measures were mo~e

directly related to infractions than at Msalabani School. For
example, tardiness was punished by either being expelled from
class or having to remain inside during a school break to
study. The general environment of the school 'W·'.s relaxed and
pupils were opeL in talking about their academic futures.
Standard 8 pupils of both sexee perceived that they had very
little chance of getting a place in a secondary school even
if they passed the PSLC examination because they attended a
rural school. When. asked what they would do as an
alternative, the boys said they would enrol in one of the
distance education centers, but the girls didn't know what
they would do-- perhaps get married.

Namiwawa Full Primary School and Community

East of Zomba town. on a I'oad leading to JaIl, a medium
size trading center, is the Namiwawa Primary School. It is
the largest in the study. One of the most striking features
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oitha school is a church built by the Churches of Christ
mission. which built the original school blooks. There are
three large clasaroom blocks. but nevertheless they are not
enough to house all the pupils and several classes meet
I)utaide with a large chalkboar.d propped against a mango tree.
Zight teachers' houses complete the physical plant.

The school's total ~nrolment is 1,509 pupils with two
streams at every grade level. There ar.e a total of 21
teacher8, nine of whom are women and 12 m~n. However, the
women are concentrated in the lower classes (Standards 1-4).
The school has a teacher/pupil ratio of 1:72, less than either
Msalabani's or Nsondole's. In the two streams.of Standard 5
there are 52 boys and 47 girls. The gap broadens dramatically
at Standard 8 where there are 143 boys to 56 girls due, in
large part, to the large number of male repeaters at that
level. In a Standard 8 class one can also see a broad range
of ages-- from boys as young as 12 years of age to men 21
years old. There appears to be less discrepancy among the
Standard 8 girls. In the last five years (1985-1989), over
three times as many boys (445) passed the PSLC as girls (118).
However I two girls and no boys were pelected to secondary
schools in previous year (1989).

The major ethnic group in Namiwawa is the Lomwe who speak
Chichewa and are largely Christian and matrilocal. There are
no Muslim children at this school.

Only forty percent of the pupils in the Namiwawa sample
are living with both parents. Forty-five percent come from
female-headed households. one pupil lives with her grandmother
and an uncle. and another with her mother and an older
brother. There appear's to be a high percentage of households
where the father has migrated to work elsewhere or has
desert~d the family.

Al though there are more female-headed households, the two
parent families appear to be better off than those in Nsondole
or Msalabani. Less than half the families lived in mud brick
hcmses with earthen floors. Two had brick or plastered houses
with cement floors and seven had plastered or fired brick and
cement houses with z:1.nc roofs, glass windows and cement
floors. Nine of the 20 families had a well or borehole in the
homestead and nine carried water from a village borehole. In
only two homesteads was water carried from a river. In
addition, more homes had paraffin glass lanterns than in the
other community samples. Whereas there were few cattle in the
northern two cOlIlmunities, in Namiwawa, which has 'a drier
climate, many families kept ~mall herds of cattle.

Most of the pupils' homes had chairs, tables, stools and
beds as places to study and in only one home was the floor the
only place to study. Although none of tha homes exhibited
government posters, several had magazine:3 and newspapers
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available. Also writing materials, paper and exercise books
were more in evidence. Another indication of the generally
better living conditions of the Namiwawa pupils was the fact
that almost all wore uniforms in contrast to the two northern
communities and N. milongo. Also the children in the aample
lived closer to their school than their northern counterparts.
The average distance that these children walked was 1.7
kilometers in contrast to Nsondole where children walk8d an
average 6.8 kilometers .

Namilongo Full Primary School and Community

Located six kilometers south of Zomba town, ~amilongo is
the smallest school in the study with an enrollment of 563
pupils. It has a teacher/pupil ratio of 1:56, the lowest of
the four schools. There are ten teachers, aix men and four
women. The school appears to be more loosely structured than
the other three schools, with major responsibility resting
with the headteacher who had recently come to the school.

The school is relatively new with three small classroom
blocks, one recently constructed the previous year. This
block houses Standard 7 and 8. There are only two teachers·
houses, one for the headteacher and the other the deputy
headteacher. Similar to the other school sites, a church, in
this case CCAP, can be found adjacent to the school compound,
but it is not used for school activities. Pupils are expected
to contribute to school maintenance and small armies of lower
grade pu~ils can be seen, bush brooms in hands sweeping the
compound under the watchful eye of an older clas::. monitor
during class breaks. We also observed small girls running
back and forth between the school compound and a community
well adjacent to r.he school oarrying water in whatever small
containers were available to use for cleaning classrooms.
Although Namilongo students spent much of their break time in
school maintenance, it appears less apt to interrupt their
academic classes than at Msalabani School.

In the two grade levels under study, St~ndard 5 has 22
girls and 25 boys enrolled, and Standard 8 has 15 girls and
18 boys, less of a discrepancy at the terminal level than at
the other three schools. Of those who took the PSLC in the
last five years, nine times as many boys passed as girls: five
girls and 45 boys. None were accepted for secondary school.
Absenteeism at the upper grade levels is a problem. especially
at Standard 8. During one month when observations were made.
only two out of the 15 enrolled girls attended on a regular
basis and ten out of 18 boys.

Children in the Namilongo area have less far to walk to
get to school than any of the other areas. The average
distance in the sample was 1.4 kilometers. The majorit~· of
their homes are at the basic subsistence level-- mud b~ick
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~ith ~hatch roef. occasionaL~7 ?lass windows. earthen floors.
Four families had brick or p~a3ter~d homes with glass windows
~nd cement floors and a fifth family had one under
::cnstr'lct ion. Only r:me ncmeatead had ~ tap. All others
depended upon wat3r .:arried :rom 3. "Hell in the nei;~hbor'hood.

Thr'ee homes had paraffin ilass lanterns but the maJor'ity had
~ha Jpen wick lantern and one had no light other' than from a
cooking fir'8.

A table and chair'S were the basic furniture and in two
cases only the floor was available for studying.
Never'theless. ther'e were a surpr'ising number of educational
materials visible in these homes. Nine had newspapers. eight
had magazines and all had at least one book. Three had maps
'In the wall and eight had government posters. As we 11 as
'Hriting materials and paper. these relatively low income
households managed to have other' educational materials
available.

The majority of the children at Namilongo are Christian.
Chichewa-speakers. Thirty-five percent ar'e Muslim. This was
reflected in the sample. There is a high incidence of male
absenteeism. In only 21.1 percent of the pupils' households
wer'e both parents present. Over 63 percent lived in female
headed households with their mothers (7 pupils). an older
sister (3 pupils) or in one case with an aunt and in another
with a grandmother. One boy lived with his uncle. In the
case of a Standard 8 male student. his parents were not living
in the home at the tiMe of our research as they were working
in an urban area. He was alone in the household with his
sister' who attended Standard 3.

Of the four communities. then. Namilongo community is the
least well off and this appears to be reflected in the lack
of materials. chalkboards and furniture in the classrooms.
Yet in this poorest of the schools. there existed the only
classr'oom in our study wher'e a teacher had a positive attitude
towards the educational potential of girls and where girls,
in fact, out-performed the boys, a classroom to which we will
return in the discussion of our research findings.

To summarize the schoo Is. all four are led by male
headteachers with an average of ten years teaching
experience. The Standards 5 and 8 teachers have an average
of two years teacher training experience. and a range of 5
months (two teachers-in-training) to 26 years teaching
experience. In all four schools, the proportion of female
teachers to male teachers is less. but there is a greater
difference in the two northern schools with far few~r female
teachers. The scarcity of female teachers in rural schools
m~ans that there is a scarcity of role models for girls.
Moreover, the attitudes of the predominantly male teachers
towards girls' academic potential and achievement has
significant ramifications for the female pupils' self esteem
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and participation in 3chool. That girls entering primary
schools i~ rural Zomb~ face an overwhelming task in reaching
Standard 8 io borne out by the f~ndings of our study.

The next part of this section is divided into three
parts: economic factors that affect the participation and
persistence of girls in school; sociocultural factors
affecting their educational opportunities; and psychosocial
factors that individually determine their attitudes toward and
~chievement in education.

ECONOMIC FACTORS

The pupils who attend the four rural schools in our study
come from families living, on the whole. at the subsistence
level. As we learned earlier, the construction of the
ma.jority of homes in the pupil sample consisted of mud bricks.
thatc~ o~ zinc roofa and earthen floors. Forty-six percent
of the families carried water from a community well or
borehole. while 10.0 percent hauled it from a river or stream.
Only 15.4% had wells in their homesteads and none had piped
water to their homes. Likewise. 75.6 percent of the homes had
only a small open lamp with a paraffin wick and only one had
electricity.

Another indicator :~ I:' the lack of material resources
available to these stude!~.s is the sparseness of educational
materials in their homes. A minority of homes had government
posters. calendars, magazines or newspapers. A third had a
book or two. usually the Bible or a hymnal. Reading materials
at home provide a chance for a child to practice literacy
skills learned at school. Without such materials, a pupil
must struggle twice as hard with materials that must oe left
at school.

As mentioned earliar. lack of school fees (and uniforms)
was the most often m~ntioned cause of drop~ing out between
Standards 1 and 2 by both pupils and their parents (see Table
4) . A quarter of the boys and 35 percent of the girls
opinioned that school fees are a major constraint to girls·
persistence in education. Similarly, a quarter of the male
guardians (24.8%) and 35.1 percent of the female guardians
agreed. It appears, however. that female pupils (2.5%) and
their female guardians (5.4%) are more concerned about lack
of funds for uniforms than are their male counterparts. Even
though uniforms are not required for school. nevertheless
there is strong social pressure to provide them. Although by
the time a female student reaches Standard 8. the. factors
influencing a girl·s decision to drop out may be more socio
cultural than economic (see Table 5), nevertheless lack of
schoo I fees remains a maj or conceI'n. I t was the reason most
frequently cited by guardians/parents who had children who
had dropped out in the sample of pupils· households (Table 6).
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TABlE 4: \oIlY GIRlS DROP our BE'I'WE:rn~ 1 & 2 - A aMPARISON OF PUPIl.5' arrl GUARDIMf)' Rf5R>N5ES (Pc~~:ages).

RfASOt'E GIVEN ruPIlS (N= 80) G..l.;.lIDlAR) (N: 13J j
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(Rari<.ed by IT ) Mile (N=40 ) Female (N=4{) fule (N:S7> Female (N=74)

1- Lack of school fees 25.0 35.0 24.8 35.1

Lack of tmifonns 0 2.5 1.8 5.4

2. Parental attitudes, including preference 12.5 2.5 38.6 27.0
for educating males over fe~~les. (~~le

* -'-'-

bias) 5.0 0 8.8 0

3. Laziness or p~ayfulness 10.0 27.5 12.3 21.6

4. Early marriage 15.0 2.5 7.0 0

5. School not important 12.5 5.0 0 0

6. Girls not intelligent 10.0 5.0 0 0

7. Peer pressure 0 5.0 3.5 5.4

8. H1.mger 5.0 7.5 0 0

9. Initiation ceremonies 0 5.0 3.5 ., -
~ ./

10. Prostitution/loose morals 2.5 0 7.0 0

11. All others 2.5 0 0.0 0.0-
12. fljo answer 5.0 2.5 3.5 2.7

* Male bias is 5% of the 12.51. irrlu::h:l in parental attituies

** Male bias is 8.81. of the 38. Sic inchrled in parental attitu:ies.
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TABlE 5: \oil'{ GIRlS OOOP an' BY SfANlWill 8 - A mtPARISON OF l'Ul'IlS' anJ GlIARDIMti' RES1UNSES. (Percentages)

RF..ASOt-l) GIVrn PUPIL') (N = 80) GUARDIANS (N = 131)

(Ranked by ) f.tlle(N 40) Fanale (N 40) Mlle (N =57) Fenale (N = 74)

l. Pregnancy 15.0 30.0 24.6 47. J

2. Early marr iaee 37.5 25.0 29.8 23.0

3. Get interested in men; cheated by men 15.0 10.0 8.8 10.8

4. Repeating school discourage them 5.0 15.0 1.8 16.~

5. Lack of school fees 5.0 15.0 10.5 6.;:)

6. Lack of concentration or interest 7.5 7.5 0 1.4

7. By Std.8 they think they're educated enough 5.0 0 3.5 4.1

8. Not selected for secorxiary school 0 5.0 3.5 2.7

9. Fail exams 0 0 1.8 1.4

10. Girls fail to take parents' advice 0 0 5.3 0

11. Peer pressure 5.0 0 0 u

12. Teachers fail to teach girls 0 0 3.5 I 0

13. Too nuch work at home 2.5 0 0 0

14. Parental attitudes 0 0 0 1.4

15. Initiation ceremonies 0 0 0 1.4

16. laziness 0 0 0 1.4

ttlte: fues not add up to l00'L as SCIre respcn!ents gave IIDre than one ans\oler.
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TABlE 6:~ GIVEN BY GUARDIANS/PARENTS FOR W'H'{ lliEIH. rn::rIlllliN DROPPm oor OF SCHXJL (Percentages)

REASONS GIVEN OOYS (N = 26)
%of boys

GIRIS (N = 12)
% of girls

*lUIAL (N = 38 )
Z of total

Lack of school fees, tmiforms 26.9 16.7 23.7

Lack of motivation or interest (boys only) 26.9 o 18.4

Repeating discourages, ncr enough places in
secondary school 11.5 16.7 13.2

Decided co get ~arried,liked a man (girls only) o 33.3 10.5

Pregnancy (girls only) o 16.7 5.2

Poor health 3.8 8.3 5.2

Lack of intelligence (boys only) 7.7 o 5.2

~bved to relatives to help w/dorrestic work
(girls only)

o 16.7 5.2

Peer pressure 7.7 o 5.Z

8 2

100.0

8.3

100.099.9**

15.4

'IUfALS:

All others reasons

l r' I I

* This is the total runber of drq>-outs in 32 of the 79 ~il households sarrpled ; ie, only
4Q..S% of the haJseholds had childrm to.ilo had dropped aJt.

** Ra..trrled.
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In the intarviews. several pupils mentioned hunger as
being a cause for dropping out in the lower grades. a
condition which their parents overlook or do not know about
as none of them mentioned this as a cause (Table 4). Many
smallholders run out of food crops three or four months before
the next planting season and are forced to buy food. Often
the necessary cash for this expenditure is not available and
the result is cyclical hunger. Such hunger affects a
s~udent·s ability to concentrate. It leads to lethargy and
disinterest. Equally important. the physical energy required
to walk to school, to contribute labour to its maintenance and
to stay awake in class are missing in a hungry child. At this
point it may be easier to drop out.

The economic burden of providing school fees and
matt-trials particularly affects the resource-poor female
headed households. Our data revealed that of the 32 families
who had children who had dropped out. 14 (43.8%) were female
hended households, and in some of these households there were
multiple drop-outs. This was particularly true in Namilongo.
Although the sample size is small it indicates that female
headed households have an especially difficult task to ensure
that their children will be able to enter school and once in
school, continue through to completion. The problem of
children·s education, of either sex, in female-headed
households deserv.es further research.

A school reflects the economic conditions of the
community in which it is situated. In the case of the four
schools in this study, our overall observations revealed that
they had poor facilities and lacked instructional materials.
All four schools lacked teachers· desks and sufficient student
chairs or desks, except in Standard 8. Even here. students
shared whatever desks were available. often three or four
crowded into a single desk. It was not uncommon to see
children sitting on the floor in all the schools. Teachers·
manuals, chalk and visual materials were in constant short
supply. Few classrooms had any materials on the walls. The
lack of materials was acknowledged by 55 percent of the
teachers interviewed as one of the major problems they faced
in providing meaningful instruction in their schools. This
problem was further reflected in the general condition of the
schools. As mentioned earlier, all of them were using student
labour, sometimes as punishment, to bring materials and other
supplies to the school in order to upgrade the school
surroundings or to maintain the school buildings and compound.

Large enrolments in the two northern schools-- Msalabani
and Nsondole-- and in Namiwawa were responsible for parental
efforts to expand the physical structures in those schools.
These efforts included their molding and firing of bricks on
a self-help basis. Namilongo School, which began as a eelf-
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help project, particularly suffers from overcrowing and lack
of instructional facilities.

Once pupils arrive at Bchool. they are expected to have
writing materials and exercise books. In none of the four
schools were these materials prOVided. Our observations
revealed that often children were in class but had no pen or
pencil. Pupils were forever borrowing pens from one another.
Most children had at least one exercise hook. but none had
textbooks. Textbooks were communal property shared between
several pupils.

The economic conditions that act aa constraints on the
children in our sample and the schools they attend are not
limited to one gender alone. Lack of educational resources
affects both sexes from our observations. Of the 32 families
who had children who had dropped out, over twice as many boys
had dropped out as girls (26:12). The major reason given was
lack of school fees and uniforms (23.7%). This was the reason
given in the cases of 26.9 percent of the male drop-outs and
16.6 percent of the female drop-outs (see Table 6). Contrary
to national statistics which show a higher incidence of drop
outs among girls. in our small sample, we found more
incidences of male drop-outs.

Yet the initial decision to send a boy or girl to school
may be indirectly influenced by economic considerations. A
girl ~ s uniform costa twice that of a boy' s and she is
perceived to be less of an economic investment than a son
whose education is perceived to more directly enhance the
economic well being of the family. Consequently, such
perceptions brings us to the sociocultural factors that
directly and indirectly shape a girl ~s opportunities fol:'
education and her perserverance through the educational ladder
once she gets there.

SOCIOCULTURAL FACTORS

That both home and school are significant transmitters
of cultural norms and expectations has long seen recognized
(Spindler 1974; Roberts and Akinsanya 1976; Richardson 1982).
Gender-structuring is an integral part of this socialization
process. It shapes the attitudes that a society has about the
capabilities and potentialities of females and males. As
noted in an earlier section of this report, in Malawian
society the primary role of females is structured for
reproduction-- to nurture and support. In contrast, the role
of males is structured for production-- to innovate and
manage. Particularly in the rural areas, females are viewed
as being less intelligent than males, less capable of
concentration. and therefore less able to achieve
academically. Parents, as the backbone of adult society, tend
to reinforce such generally held views. Their gender-specific
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l::hildr'3n. 'l'rH3s8 attitudr33 '1r0 :urther r~in:::'iJrr:::f;)d a'! the
'5ender perspectives of teachers ::lnd admini.3trators in t.he
school setting. Finally, they are internalised in the
children themselves, so that their self-expectations are
r:::ir~umscribed by the expectations of others.

The gender-structuring process begins in the home.
Parents and other adul ta provide ro Ie model::: for what is
e:t;pected, Where one parent is missing this may directly or
indirectly affect the child#s development. The specific
educat ional background of a chi Id #S parents has a direct
bearing on the child~s educational opportunities and
aspirations. If one parent has little or no formal education
the child~s educational opportunities are more often limited.
In most cases, the parent with less formal education is the
mother. Her attitudes about education, especially for girls,
will be transmitted to her daughter. If the mother, or
primary female guardian, believes that education will improve
her daughter~s economic and social opportunities, she is more
apt to support her daughter~s efforts to pur~ue education.
However, if she believes that her daughter"s ~Qle as a future
wife and mother will be compromised by formal education, she
may sabotage her daughter"s efforts. Likewise, male parents
and guardians have a profound influence on children of either
sex, Usually, though not always, it is the male parent or
guardian that pays school fees. Just as important, the father
is most often the parent that has had some experier.ce in the'
formal education sector, and is therefore, in a better
position to provide academic support through assisting a child
wi th homework, as we found in thi.:l study. Moreover. the
attitudes that fathers transmit to their daughters become a
significant factor in the girls~ academic achievement
(Mbilinyi 1969). The next section outlines the household
composition of the 80 students in the study and the
educational attainment levels of their parents, before going
on to a discussion of the parents~ attitudes toward educating
girls in comparison to boys.

Household Composition and Parents~ Educational Background

The majority (75%) of the 80 pupils of both sexes in the
study live with their mothers, but only 37.5% (15) of female
pupils live with their fathers, while 60% (24) of male pupils
live with their fathers (see Table 7). Consequently, fewer
girls than boys have the economic and psychological support
of a male parent.

An equal number of male and female pupils live with an
uncle (6:6) and/or aunt (2:2). Two male pupils reside with
an older brother and two with an older sister, whereas no
female pupils live with older brothers. However. four girls
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Hclationship to Pupil Pupils Female Pupils
-t--

F'ather. 24 15

Mother. 30 30

Uncle 6 6

Aunt 2 2

Older Brother 2 0

Older Sister 2 4

Grandfather 2 2

Grandmother 2 2
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1i'l8 ·..,ith older siaters. Finally, two male pupils and two
:~male pupils 3~ay with ~randf~che~s, and ~n ~qual number in
both cases with grandmothers. Therefore we can conclude that
nan'! ?upils depend upon other relatives than parents for ':oheir
I"l" Lmary support.

Of the 80 pupils. less than half (49.4%) live with both
mother and father (see Table 8), whereas 20.2% live only with
r-heir mothers. Another 3.8% live with older sisters. two
301ely with their grandmothers and one lives with an aunt.
t)f ~he 22 students living in female-headed households (27.9%
of the total 79 household~). 17 are females and 5 are males.
This means that 42.5% of the female pupils live in female
headed households in contrast to 12.5% of male pupils.
However, there is great variation by location. In the most
northern communi ty-- Msalabani-- 85~~ of the pupils live with
their parents. In Nsondole the number who live with both
?arents is half and in Namiwawa it is 40 percent. However,
in Narnilongo only 21. 1~6 of pupils live with both parents.
Consequently, in the two predominantly Muslim communities in
the north, more pupils live with their natal parents than in
the two southern communities. In contrast, 63. 2~6 of the
pupils in Namilongo and half of the pupils in Namiwawa live
in female-headed households (FHH). We have already alluded
to the gender-specific problems that these FHHs face in terms
of available resources. Because there exists a much higher
?ercentage of female (77.3%) than male pupils (22.7%) in these
households. the female pupils are more apt to be at risk in
terms of the economic constraints that may interfere with
their education.

In addition to living with parents, maternal uncles bear
a primary responoibility for the well-being of children in the
matrilineal areas ~:here our research was carried out. This
'lias particularly true in Nsondole (see Table 8) where the
mother and uncle wera the principle guardians in 30 percent
of the pupils~ households. In five percent of households, the
mother and grandfather were interviewed as the primary
guardians. Grandparents accounted for 6.3 percent of the
pupils~ guardians and aunts/uncles for 5.2 percent. An older
sister was the primary guardian for 15.8% of the pupils in
Namilongo, and in Nsondole one pupil lived with her mother and
grandfather as did one pupil in Msalabani. Finally, an uncle
and sister in Nsondole and an uncle and grandmother in
Namiwawa were the responsible guardians for one pupil in each
case. We can conclude, then, that household composition
varies considerably across the four communities and tilat where
significant numbers of female-headed households exist. as in
the southern communities, this will have a bearing on the
economic resources available for children~s education.
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Nam.nu'I,,) 'x. or 'Iotal.
(N ,,\,1") ~ilJl/lplo ('l!J _

• II

Numlwuwu
(N "' ?O )

NUOrldolo
(N ;)0)

Mll/lluhunl
(N ' ;)(»)

,--- ----_..,--_..- ---_.._-
Mathur' and [i'athor Wi.O ~jO .0 40.0 21..1 1)9. /I

MoLhur' only ( FIliI) - - I)[).O 36.8 ;)O.?

Mothor' und I./nclo - 30.0 - - 7.6

.... ....
Gr'unclparon ts W.O 5.0 5.0 5.3 G.3

...
Aun l- and/o!' Uncle - !') .0 - 15.8 5.2

Older sis tel" only ( Fl-1I-1 ) - - - 15.8 3.8

Mother and Crandfather [').0 5.0 - - 2.5

Sister and Uncle - ~). 0 - - 1.3

Grandmother nnel Uncle - - 5.0 - 1.3

Mother and Older Brother - - 5.0 - 1.3

*80th parents absent - - - 5.0 1.3

"""

... Rounded to nearest tenth

* A boy in Std.5 and a girl in Std.8 tur'1ed out to be siblings.
home there were no parents or guardians.

.
~

In one s tudel

** In Namilongo one family had aunt & uncle; one uncle only, another aunt only L-

*** Grandmother only

~-
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~Juc~tional Level of thG P~rent3/Guarrlian3

Ii we loak ~t Table 9, we can see that twice as many
female guardians as male guardians have no education. while
the percentage who have achieved basic literacy and numeracy
(Standards 1-5) is near Ly equal. The percentage of male
guardians completing Standards 6-7 (10.5%) slightly exceRds
that of f.3male guardiano (9.5%), but then the gender gc.:.:.
widens. The percentage of male guardians who have completed
Standard 8 (19. :3%) far exceeds that of female guardians
(9. 5:~). The pF.!rcentage of females who attained the fJ.rst two
years of secondary schuol is only 1.4 percent in COlltrast to
males (5.3%). None of the female guardians and only 3.5
percent of the male guardians achieved the last two years of
3econdary school. None of the parents of either sex reached
the tertiary level.

We have noted earlier that parental opportun5.ties for
priucatilJn ha're a bearing on their attitudes toward educating
their childr'.'n. Many of the parents who cited. "negative
?i3.rental attitudes toward educating girls" as a key factor of
:emale drop-out rates in Zomba District were. themselves. not
formally educated or. if so. only minimally. Mothers seemed
to recognize that perhaps their own attitudes toward education
in general. and toward educating girls espec ially, might
neg3.tively impact their daughters' persistence through school.
')ver. eight percent of the fathers or male guardians included
male bias towards educating boys as a factor of girls' lack
of opportunities and persistence in school (Table 4).

Parents/Guardians' Attitudes Toward Educating Girls

We measured parents' attitudes about educating girls in
comparison to boys in several ways. To obtain their opinions
of gender-specific intellectual potential, we asked parents
·,..,ho they thought were more intelligent. girls or boys. A
little less than a quarter of female guardians (21.6%) and
12.35% of male guardians believe that both are equally
intelligent. but 68.4 percent of fathers/male guardians and
70.3 percent of mothers/female guardians stated that boys are
more intelligent (see Table 10). Thus among many parents.
there exists a perception of an intelligence gender gap that
has the potential of adversely affecting what girls perceive
to be their intellectual, and hence academic. capabilities.

Another measure of parents· gender attitudes toward
education was a question asking them whether they think it
more important to educate a boy or a girl. Not surprisingly,
the vast majority (93.9%) said both should be educated (see
Table 11a). However, 1.4 percent of female guardians and 8.8
percent of male guardians related that they thought it is more
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--- *TABlE 9: EIXJCATIONAL ATI'AI~ OF GUARDIANS/PARENTS (Percentages)

-~ Level of Education
Percentage of

Femle Guardians(N=74) Male Guardians(N=S7) Total (N = 131>

...
-=

None

St. 1-3

St. t+-5

St. 6-7

St. 8

Form 1-2

form 3-4

College/University

41.9

24.3

13.5

9.5

9.5

1.4

a

none

*100.1

22.8

24.6

14.0

10.5

10.3

5.3

3.5

none

100.0

33.6

24.4

13.7

9.9

3.1

1.5

0.0

*99.9

,.

-
-;;;..

*Rourxfed to nearest tenth.
=-



TABLE 10

Who Is More ~. 21li~ent - Girls or Boys?

A Comparison or Guardians & Pup.l1s ~)y Gender (Percentag;es)

.J

::

=

--=

GUARDIANS PUPILS----- % of'
OPINION Female (N='(L,) Male (N=59 L Female (N=L.O) Male (N=40) TOTAL

(N=211 )

Boys 70.3 68.4 85.0 82.5 76.6

Girls 8. 1 19.3 5.0 7.5 10.0

Both 21.6 12.3 10.0 10.0 13.4

::
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-
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TABLE lla

GUARDIANS' PREFERENCE ?OR EDUCATING CHILDREN BY GENDER (Percentases*)

I
GUARDIANS' :JP :!x::m.JS rE:~I\LS GUARDIAIIS :1ALE GUi\RDIA~JS % OF TOTAL SAMPLE

I (N = 74) ( ~J = 57 ) (N = 131 )
,

I More important to
educate !)oys 1.4 8.8 4.6

.
t

More important to
I educate /Sirls 2.7 - 1.5

Both should be
educated 95.9 91.2 93.9

TOTAL 100.0 100.0 100.0

* Rounded to nearest tenth

TABLE llb

GUARDIANS' PREFERENCE FOR EDUCATING CHILDREN BY GENDER:
A COMPARISCN OF MUSLIM AND CHRISTIAN GUARDIANS

I

MUSLIM GUARDIANS CHRISTIAN GUARDIANS
(N = 53) (N = 78)

GUARDIANS'
OPINIONS Female (N=29) Male (N=24) Female (N=45) Male (N=33)

More important to
educate boys - 4.2% 2.2% 12.2%

More important to
educate girls - - 4.4 -
80th should be
educated 100.0 95.8 93.3 87.9

TOTAL 100.0 100.0 99.9* 100.0

* Rounded

....-

""-

...

-
"'"



~mccr~3nt ~Q ~dUC~:2 bG~3 becau30 :h9~ ~r9 mcr~ ~pt to r~~ur~

:h\:l ~r:iuc '3. t ianal inv''3stmen t :md ar'3 '3.b 113 to 80ncent r:1 t~ on
.3tudies, '....hereas ~ir 13 'lre If:lSS "3eriou;3' and do not know ho'....
~;o <~Gnc'3n:r'lt,3 becaus8 :he'f ha'/o 'Jther thinqs IJn their mind,
;resum3.o l:r 513 C~ ing marr '~ed 3.nd oe8cm::1g mother.3. Al thou'Sh :2. '?
Ct3rr.:cn-:. of mo'Chers (1.11 !Jf them ';hri3tianl rf313.ted that. the~,

:hcu1h~ it ~cre impor~~nt to aduc3ta girls beC3.U3e th8Y ~i~l

g0t a Jood job and support their families. no fat.hers thought
it more important to educate girls. In a similar study of
parental attitudes toward education in rural Kenya. Davison
(1984) found that 10.4% of mothers and no fathers preferred
~ducating girls. Table lib shows that a higher percentage of
'':hristian .guardians of both sexes believes ,that it is more
important to educate bays than Muslim guardians. No Muslim
female guardians and only 4.2% of male guardians felt it more
important to educate boys. Thus the assumption that Muslim
;aronts prefer educating sons to daughters does not apply for
~hi3 amall aample of 53 Mualim guardiana in Zomba rural.

In looking at parental attitudes towards an ideal
educational att.ainment le'lel for boys in comparison to girls
(Table 12a). we can aee that there are slight differences in
:he'3.chievement levels prescribed by female and male guardians
fvr ~irls in contrast to boys. Whereas 5.4 percent of female
Juardians think Standard 8 is an optimal level of education
for girls. only 3.5 percent of fathers agree. Twice as many
fathers (8.8%) as mothers (4.1%) think girls should attain a
~orm 2 education. Roughly an equal number of female (48.7%)
~nd male (47.4%) guardi'3.ns think that girls should be educated
to Form 4. In contrast. a slightly smaller percentage of both
aexes (female guardians: 41.9%, male guardians: 40.4%) think
girls should attain a university education.

If we look at the figures for educating boys, twice as
many female guardians as males think Standard 8 is sufficient.
although the percentages are low. For Form 2 the percentages
are still low for boys. men: 3.5% and women: 1.4%. Slightly
more than a quarter of female guardians (28. 4~~) and male
guardians (26.3%) regard a Form 4 education as sufficent for
boys. The majority in each case (females:67.6%. males: 68.4%)
think the optimal educational level for boys is university.
This contrasts sharply with the guardians' views about the
apt imal educational leve 1 for girls. Only 41. 9% of female
guardians and 40.4% of male guardians think that girls should
have a university education. Hence. not only is there some
bias about who should go to school, but there is a difference
in the level of education that parents think their sons and
daughters should be achieving.

Interestingly. a higher percentage of boys (7~5%) and
girls (5.7%) felt that Standard 8 was a sufficient level of
educational attainment than their parents/guardians. However.
this level of education was limited to Standard 5 pupils (2
girls and 3 boys). None of the Standard 8 pupils viewed

..
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Ta~Le 12a

(~f)i\HDLW.S' EDUCt\'[ IO:IAL liSP Ini\'~IONS ~OR rHEIR

.
-~

..:

::'esired !.-8'/e1
or' ~;Jucati.on

FEMALE GUARDIA1lS

(N=74)

Male Pupil Fe~ale Pupil

;"1ALE GUARDIANS

(N=571

Male Punil Female ?uoil

-=

-
."

Standarj 3 2.7 5.4 1.6 3.5

:;'orm II 1.4 4. 'I 3.5 3.3

?orm II! 28.4 ,"" ., 26.3 41.~IrJ'J '

Universit:1 61.6 41.9 68.4 40.4

Ta!Jle 12!:>

PUPILS' EDUCATlONAL ASPIRATIONS IN STANDARD 5

AND STANDARD 3 (Percentages)

STANDARD 5 STANDARD 8 /

(N=40J (N=40)

Desired Level Male Female Male Female
of E:ducation Pupil Pupil Pupil Pupil TOTAL 0',0

Standard 8 15.0 10.0 - - 6.25

Form II - - 5.0 - 1.25

Form IV 25.0 45.0 25.0 50.0 36.25

University 60.0 45.0 70.0 50.0 I 56.25
!

TOTAL 100.0 100.0 100.0 100.0 100.0

.,



Standard 8 as the end polnt in thoir education. There was
only one malo student in Standard 8 who thought of Form 2 as
C1 terminal point in h~s education whereas three guardians (2
male and 1 female) thought of i.t as a terminal point for
boys.

Looking at the B'orm 4 leveL although 26.3% of malrj
guardians and 28.4% of female guardians thought of Form 4 as
a desirable goal for males, only 25.0% of boys thought of it
as a terminal point. The percentage of girls who viewed Form
4 as a terminal point was more roughly equivalent to the
percentage of parents/guardians. For gi r Is, the percentage who
aspired to a Form 4 education was 47.5% while the percentage
of male guardians was 47.4% and female guardians 48.7%.

At the university level, while 67.6% of female guardians
and 68.4% of male guardians think of the university as a
terminal point for boys, 65.0% of the boys interviewed regard
it as their desirable terminal point. The proportion of male
guardians (40.4~ and female guardians (41.9%) who see their
female children going to university is slightly less than the
proportion of girls who see themselves reaching university
(47.5%). It is significant that the discrepancy between boys
and guardians/parents at the highest level of education
attainment is less than the discrepancy between girls and
their guardians/parents for this level of education
attainment. A higher percentage of girls aspire to a
university education than their guardians/parents wish for
them. At the moment very few Malawian women attain a
university level education but the girls' aspirations indicate
that given a chance. a greater proportion of women will enter
the university in the future.

Parental Decisions Regarding Education: Male Bias

We have seen that male bias exists among some parents
and guardians in their opinions about intelligence and who
should go to school. A stronger bias emerges in their
opinions about the level of educational attainment that is
ideal for males in comparison to females. However, we need
to push beyond the realm of opinion to actual behavior in
order to evaluate to what extent parents' attitudes are
reflected in their choices about who goes to school. We
measured this in two ways: by eliciting birth order
information from the 80 pupils to see how many female pupils
in comparison to male pupils are first born, second born, etc.
on the assumption that r'G.J:enta will more often send first
born sons to school than first-born daughters. Second, we
elicited information about the number of sons and daughters
presently attending school in each of the pupil~s families to
ascertain gender differences in the number of children
attending b~T location and by religion. The' latter was
important to verify whether or not in the two areas where

;,: ' .. ,j i :\ 'I ,,', I i> l ", j ~.. ~', t :', ,\ ' ,,' /. t ,', ~
~ I ,. ,_, I .•' ._ ,_. U v \.' U I Vl <.. ' .~ rl

I,



.-iiiii
~'J.r'S;f3 numbers fJf i1w31ims ,~:r.i3t, I;)ar'3nt.3 do, :.r! t",:\ •.;r:. 3f3nd
~orf3 boys than girls to school as has been assumed.

If we look at Table 13, we can aee that out at ~ha 79
hc; l ..tseho Ids i.n ~he 3amp 10'3. 139 boy.:; ·'3.r'33nrrJ lled in 3C hClJ 1 and
».'3 girls. Of the total 242 enrolled in school, 57. ctJ~ are
~ale and 42.6% are female, or an average gender rate of 1.8
crJYs per household and 1.3 girls per household. Thus. in the
sample of households nearly 15 percent more boys than girls
attend school.

We found earlier that Muslim parents do not express a
preference for educating boys (Table 11b1. Table 14
demonstrates that out of the 30 Muslim households in the
sample, 43.3% of households had one or more boys than girls
enrolled in school. In contrast. 56.7% of non-Muslim (largely
~hristian) households had one or more boys than girls
enrolled. Of the households with one or more girls than boys
enrolled. 36.7% of Muslim households had more girls attending
school in contrast to 28.6% for Christian households. In 20
percent of Muslim households and 14.7 percent of Christian
households equal numbers of boys and girls were enrolled in
schoo 1. In the predominant ly Christian community of Namiwawa,
male bias was most pronounced with eight cases of significant
male bias where two or more boys than girls in the household
were attending school and in four of the eight households no
girls attended. In the two areas where Muslims accounted for
55% and 60% of the sample households respectively, only three
Muslim households in one community and four in the other had
significant male bias. If we compare parental attitudes in
Table llb with the school enrolment figures in Table 14. we
can conclude, at least for this small sample in Zomba Rural.
that male bias in family decisions about education more often
exists among Christian families than among Muslim families.

Another way of measuring male bias in family decisions
about education is by examining the birth order for an equal
number of female and male pupils, in this case. our sample of
80 pupils. Table 15 demonstrates that of the 40 male pupils,
35% are first-born children while only 27.5% of female pupils
are first-barns. Nearly twice as many male pupils (22.5%) as
female pupils (12.5%) are second-barns. But the percentage
reverses with third-barns. Only ten percent of male pupils
and 22.5% of female pupils are third-barns. Also there are
a greater number of fourth- and fifth-bart". female than male
pupils. Thus it appears that more often first- and second
born sons are educated in comparison to first- and second
born daughters baaed upon our sample. Nevertheless, girls who
are the born third in their families stand a better chance of
being educated than boys who are third-barns. Finally, 65.1%
of the pupils in our sample were among the first three
children born in a family which on average has 6-7 children.
This means that children who have a later birth order are less
apt to have a chance to go to school.
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Gendor 'l'otal No. % or 'l'otal Pupiln(N=242) Pupils per 1I0usehold (N,.:79)

Boys 139 'S7.4 1.8

Girl.s 10:1 42.(j 1. ::1

TO'l'ALS: 242 100.0 3.1 I

TABLE ll~: A COMPARISON OF MUSLIM and CHRISTIAN HOUSEHOLDS: CHILDREN ENROLLED, IN

SCHOOL BY GENDER (Percentages)

Proportion of Pupils Enrolled Muslim Households Non Muslim Households ~~ of Tot
by Gender (N = 30) (N = 49)

One or more boys than girls 4:3.3 56.7 llt3. 1

One or more girls than boys 313.7 28.6 31.0

Equal no. of girls & boys' 20.0 14.7 20.3

TOTALS~ 100.0 100.0 100.0



BIRTH ORDER

TABLE 1~: PERCENTAGE OF PUPILS (N - 80) BY BIRTH ORDER

MALE PUPILS (N=40) FEMALE PUPILS (N=40) % OF TOTAL (N:::80*)

-:=i

-~

First born 35.0 27.5 31.3

Second born 22.5 12.5 17.5

Third born 10.0 22.5 16.3

Fourth born 7.5 12.5 10.0

Fifth born 2.5 7.5 5.0

Sixth born 7.5 10.0 8.8

7th-ll born 15.0 7.5 11.3

BeST AVAILABLE COpy
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Parf:Jnt.s' Attitudes froward jl:ducati.on and Pupils' Uoe of Time

Once children are enrol. lad in school. parental attitudes
about educating males versus ffJmfde pupils persist.
Mothers/female gU8rd1.ans have a grflat influence on their
daughtera, not only in their expressed attitudes toward
education and homework, but in the demands they make on their
daughters' labour time. In a question related to academi.c
achievement, several female pupils stated that the reason boys
are more intelligent than gi~ls is because they have more time
to study after school than girls who are burdened by a
multitude of domestic taslts. At leas:. one male pupil cited
the heavy burden of household work as being a reason for
girls' high drop-out rates. and a group of female teachers at
one of the schools attributed high absenteeism among the girls
at their school to the numerous domestic duties they have to
perfortn, such as going to the grinding mill, food processing
and childcare. In fact, during a visit to one school, a
Standard 6 girl rather than her Standard 8 brother was
requested by her sister to return home to care for younger
siblings while their mother took an infant brother to the
hospital. Thus the girl lost a day of classes while her
brother continued his classes.

Elsewhere in Africa (e.g., Egsmose 1981, for Kenya), it
has been observed th~t pupils are expected by parents to carry
a large share of the domestic duties at home. In a study of
primary and secondary pupils in Nyeri District, Egsmose (1981)
found that in a sample of 224 boys and 266 girls, 65.6% of the
boys and 98.5% of the girls were responsible for household
duties such as fetching water, minding younger children and
processing food. In order to verify whether or not Malawian
girls spend more time than boys in domestic tasks and hence
have less time for homework, we carried out a time allocation
study of 42 of the 80 pupils in the sample (52.5% of the total
sample). Of the 42 pupils. 26 were girls and 16 were boys.
The number of minutes and seconds of each activity engaged in
over a 50-minute period were recoI'ded, and then tabulated by
gender and frequency of the activity. Table 16 demonstrates
that girls, on average, spend more time on domestic chores
(30.5 minutes out of an hour) than boys (11.9 minutes). These
tasks include food processing, food preparation, cooking and
cleaning up for girls. They also haul water and firewood, and
chop the latter. Boys' chores are limited to carrying and
loading crops, feeding animals, collecting stones for
construction, sweeping the compound and hanling water. Girls
spend more time in chi ldcare (7.6 minutes) than boys (4.6
minutes). In Table 17 the domestic and childcare tasks have
been lumped together. We can see that 63.5% of girls' time
is spent in domestic tasks in comparison to 27.5% of boys'
time. Boys spend on average 15.8 minutes of an hour in play
and relaxation, girls only 4.9 minutes. Similarly, boys spend

BEST AVAILABLE COpy
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1'1.11','(,

Avorlll~Cl X of
\V. of hour "'otul

----r------ liD-min pll!:.!.,)d.

Avorlll{o of
% () f hour (J l' In ill/lloe.

11,'/

AVOI'HI\O No.
of min/11m:.Ill: t 1V lI.y

I' lay lriH/ rol.flx i III'.
=

FOOIJ pr'oeollulng &

I'r'l!IHH'at iun
Cllildcuro

Lui nur'u talking

L'/.O

'1.G

J.1

; IIJ • :.I

L!. '/

()

'I. '/

14.8

1/1 • ;~

10.2
10.0

Studyillg 5.2 G.J 10.5 7.1:l

Itauling wu tor' (j .11 10.'1 1.3 0.11

.L.tJ .) I'
.... ..J :.1.4 !j. 'I 4.1

Carrying/lauding crop~ o o 4.3 7.2 3.G

Euting 3.1 5.:3 1.1 1.8 3.5

Go ing to u ~;lIop on un
errand 1.2 2.0 2.8

Going to Muslim School :.1.7 0.2 o o 3.1

Washing up plates, uLtJnsilt' :3.5 5.8 a a

Collecting ~tones for
construction o o 3.2 5.3 2.7

Sweeping house/conpound :J.8 1.3 1.8 3.0 2.2

Fixing bicycle or toulu o o 2.4 4.0 2.0

Collecting and cutting up
firewood 3.8 o o 1.9

..
Selling i terns in II grocery

sture

Her'ding/feeding animals

o

0.5

a

0.8

1.9

1.3 2 ')

1.6

1.5

Battling/changing cl'JUleu

All Others

0.1:3

o.s
1.3

0.8

o
O.U

o
1.3 1.1

TOI'J\LS: 60.0 100.2* 60.0 100.1* 100.1·

·Rounded to neare~t tenth

BEST AVAILABLE COpy



Table 17: Amount of Afto~-School Time Allocatod ~o Domoutic Chorea, Luiuuru,
3tuJyin~ by Gender .

....

MALE PUPILS (N = 16)
Average No.
Min/Seconds % of Hour

FEMALE PUPILS (N = 26)
Average No.
Min/Seconds % of T'iourActivities ,

Domestic Tasks (including 40.8 68.0 % 22.'7 37.8 01
10

childcare & running errands)

Playing, relaxing & leisure 8.0 13.3 24.8 41.3
talking

Studying* 6.8 11.3 6.3 10.5

Eating and health related
activities 3.9 6.5 1.1 1.8

All others {includes fixing 0.5 0.9 5.1 8.5
bicycle, selling at shop, etc

~TOTALSf 60.0 100.0 60.0 99.9

--

* Includes two girls going to Muslim School

** Rounded.

BEST AVAILABLE COpy



8.9 minutes in leisure talking, girls 3.1 minutes. Boys spend
mor~ time carrying me80a~eB than girls (3.4 minutes to girls"
~.5 minuteo). They also have twice ~s much time for studying.
Whereas girls only have on average 3.1 minutes out of an hour
~o 3tudy, boys have 6.3 minutes. One interesting occurrence
1.3 t.hat two girls out of the 26 WOL"e also attendina "Muslim
:3choo 1" (KorF.lnic Schoo 1) . This means that these girls must
sandwich in additional classes, which last an hour or two,
into their already overburdened after-school schedule.

Even though the sample is small, this study-does validate
quantitatively that for at least one group of pupils in one
area in Malawi, girls do spend more of their time after school
in domestic labour than boys, and that they have less time for
atudy. In order to document these findings further, time
alloca~ion studies for larger groups of pupils in other parts
of Malawi should be carried out. But what the time use study
does point to is that the wuy gender relations of production
are structured in Malawi, girls have less time for school
related activities, including homework.

Assistance with Homework

Al though pupils have little time for homework, once
assigned, what support do they receive from family members?
We asked the pupils and their guardians who helps them with
their homework. For thirty percent of male pupils nobody
helps them; they struggle on their own (see Table 18). Only
17.5% of female pupils get no help with homework. Older
siblings, especially older brothers (30% for boys and 22.5%
for girls), are the ones who most often assist these pupils.
Fathers help 12.5% of their daughters and 10% of their sons,
thus father.s provide academic support to more daughters than
sons. Older cousins more often assist female pupils (12.5%)
than male students (7.5%) and aunts more often help girls,
while uncles help boys. ~oticeably, very few mothers assist,
mainly because many of them may not be formally educated.
This means that the greatest encouragement in terms of time
spent in assi~ting homework comes from older siblings who
~hemselves are in the process of schooling or have been to
.school.

Teachers· Attitudes Toward The Education of Girls

Once in school, students fall under the influence of
teachers. The way teachers structure and select the
interaction process w:tth pupils shapes girls· and boys'
participation and persistence in school. Up.:'ng classroom
observations, we found that of the 8 subjects that were
observed in all the schools, only in Arithmetic was there an
equal number ~f boys and girls (35) called upon by teachers
to answer quee1tions in class. In English, twice as many boys
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=
% of 'l'otal'" (SO)Mulo Pupllu (110)Fomale Pupilo (40).,

Older brother 22. 1
) 30.0 20.3 I

Older nifltor 12. ~) b.O 8.8

Nobody 17.5 30.0 23.8

ft'c,ther 12.5 10.0 11.3

Cousin 12.5 7.5 10.0

I

Aunt 1;2.5 2 1- 7.5• ::>

Uncle G.O 10.0 7.5

140ther 5.0 a 2.5

rand fa thu l' 2.5 a 1.3

Friend 2.5 0 1.3

TO",'ALS: 100.0 100.0 100.3

lie· I" Lng no] uti ve

G

=

-
AI

,
--.

.:

* Rounded to nearest tenth.
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( 101) as girls (51) were asked questions by the teacher. Only
in Chichewa, generally regarded as an easy subject. were more
Zirls (20) than boys (14) asked to answer questions in class
(.::lee Table 18). Al though only 33 lessons were obser',ed in
all the schoola, these initial findings indicate the selective
nature of questioning in the classroom.

When general statements about pupils' classroom behavior
were read to teachers at the two levels (Standard 5 and 8)
and they were asked to associate the behavior with girls or
boys, they agreed that girls are unlikely to raise their hands
in class and are shy. Although 80% of the teachers believed
that girls are better behaved than boys. at the same time an
equal percentage thought that boys come to class better
prepared. In addition 90 percent felt that boys more often
know the answers to questions when called upon. On a more
positive note, however, 50 percent of the teachers indicated
that girls rather than boys tend to present clean work. Only
in one Standard 5 class at Namilongo School were girls
characterized positively by their class teacher. He noted
that they often raise their hands to answer questions, are
polite, well behaved and in most cases know the answers to
questions when called upon. He also thouaht that they present
clean work and are generally more intelligent than the boys.

In terms of overall academic achievement, ninety percent
of the teachers interviewed thought that boys perform better
than girls in class. Among the twelve rRasons given for boys'
bettel' performance were girls' lack of ambition and spirit of
competition, as well as girls' so-called "immorality acts."
Sixty percent of the teachers said that girls lack the
ambi tion to work hard because they are lazy. An equal
percentage felt that repeating Standard 8 often demoralizes
them. Fifty percent of the teachers mentioned teenage
pregnancies and the pressure to get married as two reasons why
girls do not perform better than boys in school. It was
apparent that all the reasons given by teachers for boys'
better performance were negative responses about girls rather
than positive responses about boys. The teachers' negative
attitudes toward the girls' academic ability not only reflects
the teachers' biases and stereotypes about girls' performance
in class but also act to thwart any academic ambitions they
may have. Several of the teachers interviewed believe that
their Standard 8 pupils would not pass the Primary School
Leaving Certificate Examinations no matter how hard they
tried. There was one case of an ex-pupil who had written to
her sister at one of the schools telling her that she did not
have a chance of passing her examinations at that school.
Unfortunately, the letter was intercepted by the headmaster
who went ahead and punished both sisters for telling the truth
about the school.

Teachers' biases are also reflected in their ideas
concerning the most important subjects for boys and girla to
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Wf!:lm CALLED UPON '1'0 AN~;Wln"l CllJl~.sT LONS TN C!.J\SEJ

IN THE I, SCHOOLS

SUBJECT MALE STUDENTS I FEMALE STUDENTS

En€~l ish 101 51

Agricultur'e 50 33

I\rithmetic 35 35

Chichewa 1'I 20

Geography 33 21

Science ?2 33

History 18 16

Health Education 3 0

In all, ~J lessons were ohserved in the 4 schools
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'~':\r:8 in 3chool. ;:;e'!''3nt'f p~:r"::0nt 0: srJ:J ten t.er').ch':J1:'3
intal:'vil:Jwed mentionod Need.Lecl:'ai~. Home Economics and HeaLth
Zcl:JC,:ltLm as the thrrm moat imr:ol:'tant 3ub.iects fol:' gil:'ls.
?:r-'".,'! ::eI:'8'3nt IJf tha f:.?tlch·91:'3 :nen+:.V;n'.::ld 2:n;~1.L3h J.81n
:"~:1~(Jl""~.'].~;,:' 3UO.)'3C-C fer ~:~~3 3.0(1 'Jnl~r Z'} ~e~C'3nt mencionea
.\:.':.<;:hmi3+':.i..::. Fcr' bO ff3, 2:n!~1i.3h 3.nd Ar'ithmet.i.r.: wer'S m'3ntioned
:::'f i'l) peL'C f3nt of tho ~'3achel:'s 'Nn :.le only ::;1) p'3r'r::ent mentIoned
f\,;!:l:'icultut'B as an impol:'tant sub.ject for' boys. Obviously.
~8acher'3 r'egard gir'13 cmly as capable of pUr'suin15
"':.raditional" sub,jects which 'Nill make them efficient mother'S
and care givers. Compar'ed with teacher's. 35 per'cent of the
girls in our sample saw English as the most important subject
~Jr gir'ls while 55 percent of the boys' thought Health
Education and Home Economics ar's the two most impor'tant
3ubjects for girls. The boys. like the male teacher's. do not
.3ee the importance for girls of learning English as a language
fJf communication in the commercial sphere (see Table 20). It
is impor'tant to note that gir'ls themselves do not r'egard Home
2conrJmics and Health Education as important as English for'
them to learn in school. Male pupils are the ones who think
t~at Home Economics and Health Education are the most
J.ppropriate subjects for girls to learn.

Unlike male pupils and their teachers. male and female
guardians regard English as one of the most important subjects
for girls as well as boys to learn (Table 20). While 17. 5~~

IJf male guardians and eight percent of female guardians
thought that Arithmetic is an important subject for girls.
::9. 8~~ of male guardians and 20. 3~~ oJf female guardians thought
i: second most important subject for boys to take (Table 21).
T!1US there is still the perception that girls are not as
f:apable as boys in Arithmetic. The third most important set
of subjects were Home Economics and Health Education for
girls. and Histor.y and Agriculture for boys. Whereas male
~~acher8 view Needlecraft. Health Education and Home Economics
-3.5 most important for girls. the male and female guardians.
similar to the female pupils. view English as the most
impOl.'·tant subject for girls to take. Only 40% of teachers
thought English important for girls.

Table 21 also shows that 35.0 percent of male guardians.
38.2 percent of female guardians and 30.0 percent of female
pupils think that English is the most important subject for
boys to take in school. While 17.5 percent of female pupils
thought that Science was important for boys. no male and no
female guardians thought of it as an important sub,ject for
boys. Similarly, male and female guardians did not think that
Health Education is an important subject for boys while 7.5
percent of the girls thought it is important for boys.
Guardians~ lack of knowledge about the content of Science and
its usefulness for both boys and girls may be a very important
factor in their lack of opinion about it as a subject. They
expressed no opinion about the importance of Science for both
boys and girls in Tables 20 and 21.

BEST AVAILABLE. COpy



) )

TflBLI': 20

= .\ (;~:>!~).'\i1I::::on

STUDENTS (N=80) GUARDIANS (N=131)

Subject Male (N=40) Female (N:::40)
I
I

Male (N=57) i Female (N=74)

Heal th Educ. i

Home Econ.

Arithmetic

Science

Arts/Crafts

15.0 JCJ.O 33.3 52.7

30.0 15.0 8.3

25.0 15.0 6.8

7.5 12.5 17.5 8.0

7.5 7.5

5.0

~l/ A *

Chichewa 7.5

8.3 9.5

--
~

* No ~nswer provided
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OF GUAIW [AN:;' MID :-;'I'UIJI';N'I':;' IlE."(JON:;E::;. (Por'contill~WJ)

_._---_._-_._- -...... _..-

~)TlJDI';NTS (N=OO) GlJAUDIANS (N= 131 )

Su~ject Male (N=',O) fo'emale (N=',O) Male IN=57) Female (N:"" )

--
Engli:Jh I: -) ,- 30.0 35.0 39.2) <. • :J :

29.8 20.3
I

Arithmetic 2'1.5 17. lj
,

:-:icience ...) co 17.5 - -f __ • J

Agriculture '1.5 10.0 15.8 -

Health Educ. '1.'-) 7.5 - - i

Histor'y ') .0 - lo.n I-

IAll Su!:>jects .~. 5 2.5 - -
N//\ * - 7.5 7.0 16.2

* No answer provided
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'}uLlr-dian3' 'I"lP.W3 about t:h~:J kind of 8ubject3 boys 'lnd
~::'l:'1.3 .".lhould ':.i1kf3. ;:lS "tJe.Ll3.s ma18 t"}!:lCher-3' biases 3.nd :nal·~

.':;i,l1dents· bi,J.SBS on 3ender-3peci::"ic 3.cademic ;3ub.jI3cc;J 3..t':'ecr,
iirLs' attitudes toward 3chool.

Pupils' Attitudes Towar-d School

Asked about the things they liked and did not like
about school. most girls (87.5%) and boys (97.~%) mentioned
that they like the lessons and the reading and writing
sessions (Table 22). When asked what they liked least about
school. neariy a quarter of the girls (22.5%) stated they did
not like "troublesome" boys who engaged in fights or '",ho beat
them up for no apparent reason. A noticeable percentage
(1:.2.5%) did not like school-r-elated punishmonts that do not
serve any purpose in the lear-ning process. A similar
proportion of boys (17.5%) agreed with the girls. As
mentioned ~arlier in the report. we obaerved that some of the
punishments inflicted on pupils seem to be aimed at using the
students" as cheap labour in the schools" development
pr0jects. Kuthemba Mwale (1988 p.2) in his study of school
drop-outs, observes that among the school-related causes of
drop-outs are school policies that .=},dversely affect tardy
pupils. other offenders and minority groups. Many of the
pupils in our study expressed the opinion that they did more
punishments in the school than actual learning.

Other punishments inflicted on the pupils are
particularly severe for female students. In one school, two
girls were told to make twenty bricks each for being late.
In the same school, three female pupils were told to make a
total of 300 bricks for a similar infraction of the rules.
Other female pupils were told to make bricks for making noise
in class. The inconsistencies in the punishments that are
given to the pupils are clear. The pupils are keenly aware
of these inconsistencies but have very little opportunity for
changing the situation. In the same school. one female pupil
was not allowed to sit for her end-of-term Arithmetic test
because she came to school with recently pierced ears with
thr~ads in them. The teacher told her to pull them out or
stay out of the classroom. She had no choice but to miss the
test.

Corporal punishment is also wide ly used in the four
schools as one of the punishments for tardiness or unruly
behaviour in class. In all schools boys were whipped on
buttocks and girls were beaten on the palms for lateness.
In one incident, one of the girls who was being beaten by her
teacher for rude~ess snatched the stick from the teacher"s
hand and threw it away. This action earned her more
punishment. One of the teachers whipped nine male pupils for
not tucking in their shirts.
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P (J P [[,SOP I NION oS An0 UT S GII 0 0 r. (P (~ r' c e n LlIr, e D )

t~ALE: PUP IL.::

:~08 t ',iked

.:::

--"'Ii

-
-~

Learning in class includin~ reading
and '..;ri tirliS

:1usic

Least '... iked

Punishments

Playing in class

fights/Troublesome ~oys

When teachers are absent during class

~ot learning anything in class

Chatting, idle talk

97.5

15.8

10.0

15.0

15.0

5.0

5.0

37.5

7.5

12.5

11.5

22.5

5.0

5.0

8EST AVAILABLE COpy
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Fifteen percent of the boys and five percent of the givlu
stated that they did not J. ike it whfm teaChet'8 are abs8nt
during a class period. On several occasions, we observed that
there was no teacher during a regularly scheduled class, and
iu one case of a Standard 8 clas6. a know1t'3dgeable student
took over the teaching of a sc,; "' class in the ab:::;ence of
the teacher. f.:~tHff meet ~ 's rkshcps appeal.' to take
precedence over 1'8 gular t ",(.. me schoo I, a teachers'
meetirag was held durin!:. ne first peri..Jd and iI' another
school, a teacher decided ~o go ~o town when he should have
been teaching a Stal..dard 5 class. During a whole week in one
of the Bouthorn f.lcho!") 1s whf:m the Ileadteacher and two other
teachnrs were aWf:J.Y attending a workshop there were onLy tour
teachers in the school holding things together. The result
was that many Standard 8 students desArted their classes and
80me did not even bother to come to schoo 1. These caaes
suegest that there is a need for rethinking the ~cheduling of
activities that take teacherB away from thelr regular teaching
duties.

In addition to excessive punishments and ahsenteeism on
the part of teachers. one girl said that the t:~ins she liked
least about school was Arithmetic. This dislik9 for the
subject may have been influenced by the negative attitudes of
both the male teachers and male pupils towards girls"
abilities in mathematics. An increasing number of careers
require a working knowledge of Mathematics and unless girls
as well as boys are encouraged to achieve in Arithmetic, the
chances for gaining a foothold in careers that require
mathematics will have been reduced.

Pupils' Career Aspirations

We hav8 observed in an earlier section the relati6nship
between academic goa Is f3nd Cr.ireer choices. Among the 80
pupil a in the study. a li'.rge pI'oportion of female pupi Is. fat'
various reasons, wanted to become teachers and nurses (Table
23). The nursing profession was the most attractive because
of the nurses' uniform and the desire to help others. The
teaching profession was chosen for the long holidays which
teachers seem to enj oy . Al though female teachers wer8
underrepresented in all the schools. the girls wanted to join
the teaching profession. The few female teachers who teach
in the .iunior classes may act as positive role models for
these girls in spite of the negative, attitudes of their class
teachers. A group interview with nine female teachers at one
of the schools con firmed that these teachers realize that t,he:y
have a responsibility to act as positive role models, and t"lhen
asked if they saw their role as female teachers any different
than that of the male teachers, they r8sponded that because
they are mothers, they are more attuned to the health of their

r ..... 1- ,-\ "-Ir-'
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n(JI\RDIM1S (N= 1 J 1) prJPILJ (i.J=,30)

:11\L2 'JUi\HDIMJ F'Et1ALE 'JUARDLHI ~ALE ?UP~L !?E~'!ALZ ?rJp IL
CAREER
CHO~CE :--1ale ~em31~ :1018 ?emal'j

Nurse 43.0 48.6 45.0
--
~ Teacher 12.3 17.6 16.2 20.3 7.5 25.0

,:1 erl</Officer 19.2 12.3 20.3 4.1 17 .5 10.0

- :--1edical Doctor 5.3 10.5 5.4 2.8 2.5 2.5

-
Driver 4. 1 15.0-

-
~

":'i i1echanic 19.3 8. 1 5.0

~ Engineer 7.0 5.4 7.5
--:

Pilot 5.3 1.4 7.5

--.
c

-
--
-:

-:
-
-;
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:~, ~., :,:If:l~t'(~,Jt·,j,nl.{ 1~<J rllJ'> , '::\(.\1; bo!:h ::"'lTlld'llyj :nn1,)
~11;H":l11.1n.:Jl LlO t:' '\nkud t,,:.J(,\C h 1. n '-J; IHld n U r.~1 t rh( '\.: ~hf) t',"NI) III0 ;1 t
!,·:~r:.\b~·.J r:>t:'r)!:',);.J:Ji.'Jn~J f'Jr t:heLr.' '.laurl,htl~t:':J. 'Ulrl r~J.'Jr.!C :1nd

;1,:.11" ~': .1n ~~: ~ld ~, ~lt-) ~ .., "t\/I~~ .J,.~, ::3 ~. t~ ",J h L,..) ~-I r'f) 1:' '-.~ •.j~ ~ .L I: n~::) ::",-:-, r '~h, ) 1. r ::~(J rl.J .

,:; ~ J ';:~Jh:"N.:I ::.11 i.\ '; I:: :',jJ t' ;n.:l,~ ,) ,n: .:1 Yo' ':l.~ln':': Ind lU .~ :',~ J::: :;', lTlaLJ
J1~'l~"H lt1.3 '../i.lnt:,~d th,:l1.r;· da,Uf,{htf:l['."1 ~,,) on 01H'::,/;);J, But :~.,J:'(' of
::··:·IIFll·,~ ,;r,uardi.,J,l1s and 10. 5::~ at' m.:.il.) ';:Ui.u'·jian.3 'Nan r:.3d t:hu 1r
'~,:lU::;ht Jr3 to b,~come doctor~J. An (:)'1u<3.1 pf3r.::3ntago of femalo
lnd mala ~uard1an8 wanted their sons to become doctors. It
30pear3. th0n. that male guardi~n3 more 80 than fema18
;;'Jard.Ldn3 asooc ia ti3 1n1:1d leal pt:'OifJ::J3ion~ 0 eher than nur:3in'J
~i~h women. This may be because the latter. have a narrower
'rL':JwJf th.:! ,:::.:1reet:' p03sibilittes fiJr ,girLs. In fact. tn!'! t:'an~8

'J:: (::,'.:lr"3·?r choices for ':;ir1.3 cited by both guat:'dians 3.nd 9U9i 1<1
.... ;'13 much narrower than for boys. indicatin~ that gender
.:1':,r'.lcturin~ mechanisms and 30ciatal attitudt38 at this point
i:1 time in Malawi continue to place women in sectors of
?ffi91oyment that are synchronous with their perceived social
~~L~s as saretakers. For example. the desirability of
~~aching and nursing for girls follows cultural conceptions
:f which careers are suitable for girls in contrast to bOY3,

Male pupils and male teachers. as well as male and female
guardians. are intimatelv linked to the career choices that
:~male pupils make and. therefore. perpetuate the process of
?~nder-structuring. In their social interactions with girls
L:1 and outside the claast:'oom they send verbal and n0n-verbal
~~33ages to girls that consciously and unconsciously provide
limited scope for the kinds of career choices which they may
~ake. The teachers who are in contact with a pupil at a time
',.;:,en she is most impressionable. have the potential for
,:::t:'sating a lasting impression about what girls can and cannot
do in later life.

The psychosocial factors that influence a girl's interest
and persiatence in school determine her later career choices.
The next section focuses on individual pupils among the eighty
that we observed over the three~months period as a means of
~roviding an understanding of some of the psychosocial factors
~hat influence a girl's decision to remain in school.

?SYCHOSOCIAL ~ACTORS

It
school.
She has
minutes

is 7:15 a.m. and Amina Ndula1 has just arrived at
She is fourteen years of age and in Standard 5.

walked two kilometers from home and is about ten
late for the opening of school. She enters the

1 All the names of pupils in the case studies are fictitious
to protect the anonymity of the pupils.

B[ST AVAILABLE COpy
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·::L1U:Jr'J'Jm 'lui'Jtl:!, notinr( t~hne hor. !;r,.i.r'lfrJ.und:J :\r,)
rd r'rwcly bU:JV 1,IWJ'Jp I. ng tho Vfll:'rtndn r)llt~~] 1. dn tho S tondn rd
f:'1 iUld 7 \-;];w3l'rJ';rnD. Mr.. NtC!t(1. th,) ;~t~:ltld:u:'d 11 l~(l;'lchllr.

l..J "U :"J P I. '':L.) 0 d . !·l ''J ~')l1 t 1,·':"111 t.J J.\m Ln.:1 'II t I~ h :k r. t ':.lrri:l ne ~J ~:;j '.met
'::.,.)1.1::; h,)1:' to hold 'Jut hoI:' hc.nd3. poJ.lm:;; up. :3he dOI3~:J aD

:Jh'J L:l:Et',}c tnd ',oJ L'::.h hot' h'Jlld lowol:"Jd, ~~YIJ:':1 l)n '::.1'10 floClI'.
Sha trio8 not to wineD as tho toacher boats her.
iJut:Jtretchod palmo with a. rulet'o Then he tell~:l her to
go and sweep out the girls" toilet (pit latrine) as
fur.ther punishment. Amina walks slowly off to the
latt'ine with a sad expression on her face while the rest
of her classmates hurry to the morning assembly.

Amina comes from a Yao Muslim family. Her mother
has had no formal education and her father dropped out
at Standard one. She has an older brother, aged 21. who
'iropped out of school after Standard six because he was
"more interested in playing". according to Amina"s
father. His parents triad to persuade him to remain in
school because even though they were uneducated, they
wanted their children to become educated. But their son
did not take their advice. Amina, however. would like
to complete Form 4 and become a teacher. She knows that
it is more difficult for gIrls to do well in. school
because they have too many household chores after school.
She. herself. has to help take care of nephews c:lI1d
nieces. and help with grinding maize and preparing the
evening meal.

Although girls drop out in the early grades because
of peer pressure, she has seen girls drop out of Standard
8 because they are pregnant. She does not want this to
happen to her. What Amina likes best about schelol are
the English lessons and meeting her friends.

Amina· s parents are subsistence farmers. They
barely have enough cash each year from selling rice to
pay for Amina·s school fees and exercise books. Amina
wears a white dress with green dots to school this day
because her parents 8annot afford to purchase the
materials Find pay a tailor to make her a school uniform.
This disturbs Amina, espec ially because she knc,ws that
several pupils in another class were chased away by their
teacher for not wearing uniforms. She is afraid that she
may be sent home too.

At 7:55 a.m. Amina again enters the Standard 5
classroom. this time with her classmates. She sits down
on the fifth row form on the girls· side of the aisle.
The long mud forms about 8 inches off the floOI', serve
as benches for four to five pupils each. Six rows of
forms are lined up on each side of the center aisle
dividing the boys from the girls (a separation required
by the Ministry of Education and Culture). Once settled
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on huz' form with thL'oe othf.:lr giI'ls, ahe talwo out il bJ.UD
ballpoint pen and puts the end in her mouth whilo ahe
pulls her Arithmetic exorcise book out of hoI' pla~tic

"bookbilg" , She p.LfJ,C f3S her axerc iDe book on her .La.p,
similar to the other students, so she can write the
8x8rcises. Another girl in claas haa raised her hand to
answer an Arithmetic question aaked by the teacher. She
standa up to give the answer. It i6 wrong. Amina and
her classmates laugh at the gir-I"s failure. Amina is
uncomfortable. She twists in her aeat and sticks her
right thumb in her mouth. She looks out the panelesa
window of the classrocm. She"s not paying attention
to the lesson which the teacher is writing on the
peeling blackboard painted on the cement wall. She
writes a note on a page from her exercise book and
covertly passes it to a friend behind her. Then she
begins talking in low ton~s with two friends next to
her.

The teacher writes an Arithmetic exercise on the
blackboard and directs the clac~ to start working on it.
Amina takeR a long time to start writing. Instead she
is talking with her friends. Hr. Ntoka sees the three
girls talking and calls them to him. They come forward
and kneel down in front of him. He o~ders them to go
out immediately and to ~ach bring a bundle of grass to
t'.e yard in front of th~ classroom. Amina walks
8lowly out of th~ classroom. She has missed another
lesson.

Gender Comparisons: Case Studies of Individual Pupils

(JJ

_..

....

=

We have seen from the previous section that gender
structuring most often acts as a constraint to the educational
opportunities and career choices that girls as a whole seek.
But we have little understanding, at the level of the
individual, how these gender-specific attitudes, opinions and
behavior influence the choices that female pupils make about
education. What are some of problemA these pupils, of either
sex, face and how do they cope with them or overcome them?
What contributes to a girl"s ability to persist in her
education despite the odds? The case study above, and those'
that follow later, provide Bome insights.

Amina comes from a family with little or no formal
education. Her older brother decided to drop out before
complet,ing primary school. Although he helps Amina with her
homework when he is at home, moat often he is away. "Amina
indicates that the domestic tasks that fill a girl~s time (and
her own) after school alao prevent her from devoting as much
time as boys do to studying. The lack of time for homework
contributes, in Amina~s opinion, to girls~ overall lack of
ac~demic achievement.

BE~T



It La llkul.y thnt In thu pr'ocnun of hf.dpl.ng to prf,,,p;,H'I,~
UH-J evoni.~g mew), Amlnr)'fl ·.Iot;hor' will Cflutlon hur agnirml.
bt:lcoming tazy. to.tlinf~ hur nlnt no mHn wantl,} 1.:1 l.azy wtfo.
Amina will undoubl~odly lioton rl'ltJpIJ(1t.fully. ~Hmilur to /lI0I':.Jt

MnlCtwian H:l.r]fJ, L?ohl:} wflntBto (~ur, mnrr.iod ClnCf.:.l C::JhEl f'1.nirJhe/:J
fJchool.

'I'hi:3 be£lt po.rt of Dchon 1. accord ing to J\mina. is the
Engl iah lesElonfJ, Ilnd l:1e81ng hf.lr tI'iends. Her goal ia to
finish Ot:lCOndEll'Y Bohoo 1. and become a tel..1cher. Amina is
gregal'ioua and enjoys talkir~I!.. hut this gets her .into trol.ble
in clasfJ. She oft.en I3pends as much time "doi.ns punishments"
as she spends in clasB. Amina iu reaching a point when many
of her pears wiJl drup out. Will Amina be amonl them?

Georg€:) J.drisf.l sit.s nn nne end of a la.rge wooden see
saw. He is fourtet.:ln and a Standard 5 pupil. His 18
year old friend sits on the other end of the aes-saw.
George W8iU'l3 a blue uniform l:lhi.rt and khaki f-Jhorts and
h::.s Standard 7 friend wear::, i'l cream-coloured shirt with
khaki shortEL Both are bare··· footed. I\s they lazily push
up and down. t.hey d.L::.;cus::> I.:Jasl:3wol'k on Science.

A group of nine boys approaches the see-saw. They
are of the same age (around sixteen) but are in different
classes. George is among the youngest in the group and
among the slfiolllest. Two of the boys ask George for a.
turn, but he says n~thing and continues sitting. They
plJ.sh him off r'ough l.y and ..:h.:>.,se him away, shouting thh't.
he should go and joi~ nis own agematea. Geor~e moves
off from the group a little. looking angry. He leans
against the brick wall of the Standard 5 classroom.
In a few minutes, he is joined by his older friend.
George asks him what the boys have been talking about.
The friend tells George that they were tulking about a
certain girl who had just left school because she ip
pregnant. George asks the name of the gir.l but his
friend just laughs and tries to enter the empty class
room. Georg~ follows him and catches him by the wrist
and squeezes, begging for the a.newer. but ilia I,:,'.i.'::;!"Id
just continues laughing and tells George to leave him.
George persists and his friend asks him to swear secrecy
and then points in the direction of a certain Standard
7 girl in the school YRrd. George laughs ad the bell
rings and oth~r pupils begin to eneer the classroom.

George sits down on the sixth brick form ~t the
back of the classroom. He shares the form with two other
boys. George is quiet. After about five minutes. the
teacher enters. The other pupils are talking but George
is quietly looking at one friend and another around the
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classroom. The teacher ol'r,tanizes his materials on a
'lJindow 31.1.1 :mel after. ~:3omEl minutr:H3 'IJritea in large
letters on \.:\10 chalkboard in the wall "H/Educa":J.cm" for
Hf3al th fi:(:iucat~on. George begins loooking arouI,d for his
ballpoint fan which he has misplaced. He finds it on the
floor al~ his feet. He puts it in his mouth and observes
the taachflt' .::l.t the chalkboard. waiting for him to besin .
The teacher begins by asking some questions of the pupils
to review the rrevious lesson. George raises his hand
four times for the ten questions asked, but is never
selected to answer. He looks sad.

The teacher summarizes the lesson and puts notes on
the chalkboar.d wall to copy. George gets out his
exercise book and begins writing with the book open on
his lap Once the teacher has completed writing the
notes, he leaves the classroom. ~he pupils begin
talking, including George. He talks with a seatmate for
a few minutes and then the friend stands up to look out
the window frame to see if the teacher is outside. He
reports that he isn·t. George goea over t~ a certain 12
year old girl who is slim and black and starts talking
with her at the back of the classroom. They appear to
be talking about a boy in George·s row. The girl nods
and smiles and George returns to his seat just before
the teacher enters. The teacher tells students to stop
writing and that it is time for the break.

George is thf.'J yo:),ngest of seven children. Two of
his brot;.'lera ann low(,) sisters attend school. George lives
with his mate:!.nal Muslim grandparents about four
kilometers from the school. Neither of them had any
formal education. He would like to attend University
and become a professor because it is a high status job.
He believes that the reason most girls drop out of
school after Standard 1 is because of lack of school
fees, but at Standard 8 they emulate their friends who
dropped out of school. Nobody in George·s family has
ever dropped out of achool.

After SChO'i!. George has his lunch of "nsima" (hard
maize porridge) and stew and goes to a Koranic school
which he attends up to about six o·clock in the
evening. From the Koranic school, George waits for his
evening meal prepared by his sisters. He does not he lp
with the evening chores and he studies for school while
his sisters a~e busy washing up.

Compe.red with Amina, George,· e educational and career
aspirations are higher. While she is satisfied to complete
Form 4 and become a teacher, George aims to become a
professor. The chances of George attaining his goal are slim
due to the shortage of secondary school places in Zomba
District. Although George is eager and willing to participate
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in classroom activities aa evidenced by hiB constant raising
of h 18 hand to answer a question, he i3 frustrated by the
t0~chQr who often times ignores him. He may 1008 interest in
participating in ClUBS since his efforts arc not rewarded.

Other than attending Muslim Bchool, George haa few
domestic chores to perform in comparison to Amina. This lack
of domestic chores enables him to do his homework after his
evening meal. a luxury which Amina ca~ot afford.

In the cases of both these pupils, the te"acher has the
power to encourage or discourage the student in attaining his
or her educational goal. Howeve~, whereas the teacher merely
ignores George, the behavior of the teacher toward Amina has
a more negative impact. Instead of disciplining Amina with
a punishment directly related to her tardiness, auch as being
required to work on her studies after school. she is forced
to clean toilets, an activity which has no direct learning
outcome. For talking in class she and two other female pupils
are forced to leave thus losing a whole class period. Amina
therefore feels that the school system has conspired to punish
her unjustly from the time she arrives at school to the time
she leaves. Given Amina's family history of drop-outs and the
negative reinforcement she gets at school, the likelihood of
her continuing her education to Standard 8 is questionable.

Having presented two case studies of Standard 5 pupils
whose primary education is half over, let us turn to the cases
of four Standard 8 pupils, two girls and two boys, aa a basis
for comparing intra- and inter-gender differences that exist
in their primary school experiences at the terminal point of
primary education.

Charity

Charity Macheso leaves at 6:00 a.m. to walk the
three kilometers from her home to the school where ahe
is a Standard 8 pupil. She lives with her mother and two
younger sisters in a mud brick house with a roof of iron
sheets. Charity, who is fifteen, has not seen her father
for about four years. He is a truck driver. She
remembers that he used to come back from hauling goods
between Malawi and Zimbabwe, tired and irritable at
times. One day he left for Zimbabwe and never returned.

Charity·s mother is ever busy trying to make ends
meet. She is determined to educate her three daughters
and raises chickens and sells the eggs locally to earn
money for the family·s needa, including Bchool fees and
uniforms. Three days a week she alao goes to Lake Chilwa
to purchase fish which she sells in a neighborhood
market. On these days. Charity~ as the oldest daughter,
is responsible for the homestead and looking after the
younger sisters. She works hard once she returns home
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Dl..lr~l.nf.r, tho br'(,);l~:. l;harL'U'! In(lk'~:J l'.:rJt'r.·I-)I~·~:..~tl:j on t.h'.'
Arithmetic mock examination. then 8h0 beqinu r~udinR her
Englioh book. mIen the teacher 8ees her still in the
,;1,1::J'Jroorn. ho stop;'j (1nd talks to h",r.. The ;]nciJnd
,:,'"O·t'~'::,d LJ En'O.i::ih :,md, dtlt'tnl~ th,,) ;35 mLnut!:':.J. (~IVH·i.ty 1..3
18k,Jd to t")''lcl. Sho .Jtd.ndo up ':lnci t",,~lke:3 het' tut'n. t'oadJ.ng
'~1,') :H·lY'. En/!.l i3h 'md At' i thmr3t V:l elt"") h':H' t:"tJo best
~mb,j c~ct3.

During the second break. Charity goes with her
friend to the small market adjacent to the school. They
buy cookoci Cl1U:lilvn nnd sugarcane. After eat. ing them.
they go to the tap in the schoo 1 compourn.'i C1.i.'lci ';'1ash the ir
hands. then enter t" Standard 8 classroom again.

History is the next subject. This is more difficult
fot' Charity. When the teacher. calls on her. she fails
to answer the question and lowers het' head and covers her
face with her hands when she sits down. Charity loses
intet'est soon after. and begins talking with a friend.

Faith

Faith Malunga is 15 years old and a Standard 8
pupil. Neither of her parents is living and so she stays
with her two older sisters and a brother. The latter.
who was educated to Standard 8. works in town and is aw~y

much of the time. She is the youngest in a family of
131even children. Faith~s home is brick with corrugated
iron shee~s. glass windows and a cement floor. It is
located less than half a kilometer from the school. part
way up a hill. A ceQar hedge encloses the compound.

Faith~s sister believes that boys are more
intelligent because they do not get pregnant. Faith
believes that boys are more intelligent than girls
becauso . they think more. She would like to go to
University and become a nurse some day. The thing she
likes best about school is netball. The thing she likes
least abo"t school is when people "play during a class" .

Faith is a lively. sociable girl who moves as if she
has springs in her feet. She rarely sits still. On this
day she arrives at school at 7:45 am .• wearing her school
uniform and a red shirt but with her hair uncombed. She
enters the Standard 8 class and takes a seat in the
second row of desks. There are only 16 out of the usual
38 pupils in class today. 11 girls and five boys.

Once seated. Faith looks around at the other pupils
and begins to pare her finger nails with a knife. then
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biting them into shnpe. The headteachor nrrive6 and
begina writing an Arithmetic leoson on the chalkboard.
Faith looke up and watches him for a few minutes. Sh9
has forgotten her Arithmetic exercise book again so ~he

continues with her naila. After about ten minutes, while
other pupils are copying notes, Faith gete up and goes
over to a friend~a desk and sits down to talk with her
while continuing to clean her naila. Looking out the
window, she Bees her boyfriend and her face shows
excitement. He enters the classroom for a minute and
sees the teacher at the chalkboard and disappears. Faith
aska her friend if she can look at the friend~s exercise
book. Tht~y talk together while her friend is writing the
Arithmetic exercise. Then Faith turns around and looks
at the boys aeated in the back row. After a minute, she
returns her attention to what her friend is writing. It
is now 8:00 am. The friend gives Faith a piece of paper
on which she has begun to copy the class notes for Faith.
Faith takes a ballpoint pen out of her hair and scratches
her nose with it. She begins reading the back of an
exerQise book, then begins writing the lesson exercise.

At 8:30 am., the teacher calls on Faith and asks her
to hand in her exercise book for marking. She tells him
that she has not started writing yet. He tells her to
begin writing the exercise. She is silent as she
continues to copy her friend~s notes. Six minutes later,
she turns arounn to a friend in the back row and begins
to talk with her, then returns to completing her notes.
It has been an h011r since Faith entered the class. She
sticks her pen in her hair, reading over the exercise she
has written. Then she looks out the window. She appears
to be bored. She asks her friend if she has a different
kind of pen. The friend gives her one. She continues
with the notes.

The bell rings at 9:15 am. for the break. Faith
goes to another friend~s desk and tells her that she is
not feeling well and she is going home after the break.
During the break she goes out to the football (soccer)
field wher'e she meets her boyfriend and they go to buy
S\.1garcane at the small market where women are parked
under trees selling vegetables and fruits. Then Faith
wanders off with her boyfriend.

The cases of Charity and Faith are illustrative of the
variation that exists between ~irls of the same age and stag~

of their education: they remind us that just as impor0ant as
it is to include gender differences in studies of education,
we must also include the differences that exist within the
same gender.
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Wo know thnt (,upi, III tiro il product of tho:!.r home
environmento, which inc J.uduu I;IHI tlconolnic: conditiona in which
they grow up, I:ho f':H1IWIll; lorllll t,HHJktjJr'OIHldn of thf'):lr parento Hud
tho peycholog:lcnl l:lUPPOr.'t tlwy gf't fr'olT\ thf~tr. fnml..I.i.FJlL Whl'H'e
Lim paron to have 11 tt J.o 1:)(1uco. tion nnd thf:'Jre are few mat.er:La is
to at.imulato If::Jarning o~' oncoul'LlHernent t.o r,lCh:Levr:) ncndemically
t~e pupil is less likely to pAroiot in Bchool. In the case
of Chax' :lty Maohel:lo. al though he t' fa thUl' is absc:lnt and het'
mother is fu 11y ongagod In Bt,rn tef5 lea for support :lng h(;)r
family. nevertheloss Chf:1l'itY"E1 mothfJr"13 positive attitudfJ
towat'd education Hnd hC:lr dfJter.mini.ltlon to 8e8 llt::.lt' 'thr.e..,
daughters finish Gchool acts as an incentive for ~haritY"8
own academic aspirat1.ons. In contrast, Faith Malunga lacks
parental support and guidance. Even though she livBs with an
older sister who has completed Standard 6, her sister does not
value schooling in the same way that Charity"s mother does.
Moreover, £i'ai th' S 13istel' 11:3 preoccupied with her own young
family. Although the economic circumstances of Faith's family
appear to be better. the lower value placed on education see~~

to offset this appa.rent advantage. In addition. it appears
that parental cont~ol over Faith"s behavior is lackins. In
a meeting of parents at the school. Faith"s sister commented
to one of the 1'8SBcU'chers that Faith is a "difflcul t girl".
implying that discipline at hime is a problem.

Personality diffet'ences exist in the two girls that
affect their attitudes toward education. Faith is an
extrovert who is largely interested in socializing with her
peet's at this adolescent stage of her life. She is the last
born in her family and is used to being taken care of rather
than being responsible tot' others. Chari ty, on the other
hand; is a first-born child and as a result she is accustomed
to being given responsibility for younger siblings. She is
more serious and conscientious than Faith and these traits
are r.eflected in her attitudes towat'd school.

Faith and Charity have very different, classroom
environments, teachers and schools. From our school and
classroom observations, it appears that the headteacher who
is responsible for the Standard 8 class and the other teachers
in Faith"s school have less control over the pupils" learning
than in Charity's school. Many times there was no teacher in
U~a Standard 8 classroom in Faith"s school. although a class
exercise was on the chalkboard. Pupils used the absence of
the teacher to pursue their own activities or often deserted
the classroom. In contrast, the Standard 8 classroom in
Charity's school, although crowded. was under the full control
of the teacher who ensured that pupils actively participated
in classroom learn i.ng. The general impression one gets of
Faith's school is that the staff is apathetic, and this
attitude is transferred to the pupils who, by Standard 8, have
lost intet'est in school. In evaluating the' chances for
success in education of these'two girls, we cannot isolate a
single factor. Rather. the combination of home and school
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~o;~th8r with individual iii£0r~nce8 in poroonality ahape the
::hanc r)3 ot ':.lr'].ch pupil.

The next two CBses concern the situations oi two Standard
8 boys each from different locations and family backgrounds
that illustrate how the circumstances under which boys learn
3.r'3 similar to girls, and yet distinct because of gender
differences.

Cedrick

Cedrick Mponda is 17 years old and taller than
anyone in his Standard B class. He has a dark complexion.
medium length hair and is wearing black shorts and a
white short-sleeve shirt and black jacket. Hi8 hair is
uncombed.

His parents have gone to Balaka to find a ne"'..
village for the family. leaving Cedrick as the first
born in charge of the homestead and his nine-year old
sister who is in Standard 3. Cedrick likes the fre~dom

of having his parents away and being solely responsible.

This Standard 8 pupil believes that boys are more
intelligent than girls because they finish school. He"d
like to go as far as Form 4, then become a bus driver.
He thinks that girls get fed up with school once they
have learned to read and write, and in Standard B some
also get pregnant.

Cedrick goee t~ the same school as Faith. On this
day. he enters the Standard 8 classroom at 7:30 a.m. and
starts laughing at someone wearing an old jacket as he
sits down at his desk in the third row. The headteacher
is at the chalkboard writing out a :!.eeson. Cedrick takes
an exercise book out from under the desk and opens it.
He begins copying the History exercise on the chalkboard,
then whispers for several minutes wit.h the boy at the
desk in front of him with his head down so the teacher
will not see him. After some minutes. he goes over to
a friend who is telling a sto~y about what happened to
him over the weekend and Cedrick laughs loudly at the
story. The headteacher turns around and catches his eye
and Cedrick returns to his seat quietly. He does nothing
except look around the class for about five minutes, his
chin cupped in his hand. Then he gets up and goes out
of the classroom. disappearing for a half hour.

When Cedrick returns to his desk and sits down, he
finds that someone standing in front is blocking his view
of the chalkboard, so he shouts at him to move. then
walks up to the front of the classroom and shoves the boy
away. Ten minutes later he gets up again and goes back
to a friend and they talk for a few minutes, then shake
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OutfJI.df:l. Codrl.ck 1lI8f:Jtn H ~;I~lmcl<H'd 'I boy wi.t.h whom
he tel fr'iondl'l Hnd t.lluy go uft tu muet tholr:' {~ir.lfr'lulldl;
who [lIsa att,(-:nd tho nchoo1. After:' ::30 minut.uu he runn to
the Standard 8 clasoroom, entering for a moment to put
h10 booka undor h:lu dOl~k, t.hon dlaapP8EJ,rO nguin to mDt',L
bis fr.londn ilt. H IO>l'U-ill'('[HI/tnd pl.llcu.

Nearly two hours lator, Cedrick reappears at tho
(~lfJ.fjf:Jroorn dOllr·w/lY. :IOf~g thr" hE!fHitF~a.ch8r is bUBY writ:ln,:!,
notes elt the bO<..lrd. watcheB him for a minute. then hendEI
for his desk, sinktng carelessly into his seat. He
turns around to the empty ricak behind him and 8tretchin~

his Qrms out on it, falls asleep. At 11:50 he realizBs
that the toacher has lett the classroom again and he gets
up slowly and walke to the doorway sleepily. He stares
out at the m~hool yard with IUB hands in his pockets,
then looking back into the classroom, he motions his
friend to follow h1m outside.

After socializing herB and there for an hour, he and
his friend together with their two girlfriends move off
away from the school. Cedrick's day at school has come
to an end.

Thompson

Thompson Linje is 18 years old and is one of
the school"s captains given responsibility over his
fellow pupils. Although he lives about 5 kilometers away
from the school. he is among the first to arrive at the
school in the morning. One of his first tasks when he
arrives is to supervise the other Standard 8 pupils in
sweeping the school compound. He assigns portions to
them and although some of them complain about the big
portions they have been assigned, Thompson does nothing
about it. He simply tells them to continue with their
assigned tasks. When the bell rings for the morning
assembly, the pupi Is run to hide their brooms and he
walks away to the main courtyard where he joins the other
pupils at assembly. When he reaches where the other
pupils are standing, he tells them to make their linee
straight and to keep quiet until the Headmaster and the
other members of staff arrive to make announcements and
to sing the National Anthem.

After assembly, Thompson tells the other pupils to
walk to their classrooms and not to push one another. He
and his fellow captains are the last ones to leave the
courtyard for their classrooms. In class, Thompson
sits in the front rowan a metal stool without a table.
He goes out and stands in the doorway to check if th~
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~0~chB~ i~ on his way to the classroom. Aftar 5 minutes.
:1 1.1 ,Jf'-J'~3 tho ";')flchor ,lnd r.u:Jhu:.;J bi:lck into tho G la:3dt'()om
.ll:',:.~r. haviniJ; JIJI,m the tf:~w::h(3t' Gorninrj :.;1 o:.h('3 d:r.'3I~tion ()f

I~h(;) ,:: la..:l.J~oom. When he rei3,ches hi3 3tiJO I. Thompoon finds
aome books on his stool. He asks for the owner of the
books and gets no answer from his classmates. He places
the books on the floor. Another pupil comes with his
atoo 1 ani si ts next to him. He:l.:3 the owner of the
books. Th~mpson gr~ets his friend and takes out an
exercise bDok and starts reading. After 4 minutes. he
~oes to th'') bach: of the clasaroom to taUt to a friend.
The headmaster enters the classroom and the pupils rise
and greet him in unison. He tells them to sit down. He
asks why the classroom has not been swept and tells the
girls to sweep the room before he starts teaching them.
Thompson leaves the classroom together with his friend.
leaving the girls making arrangements to sweep the room.

Thompson wants to go as far as University in his
education. but he aspires to an office job as a typist
once he finishes school because ~~at is what his older
brother does.

The seventh-born in his family, Thompson lives with
both parents. an older brother and three sisters. His
home is of fired bricks with a thatched roof and earthen
floor. It has glass windows. two bedrooms and a sitting
room. Thompson's parents. who have never been to school.
grow cassava and maize and also raise sheep. His brother
who completed Form 2. is the o~e who helps him with his
homework. None of his sisters are in school. Both his
mother and father think that boys are more intelligent
than girls, but his mother thinks that if given the
chance to be educated. girls should go as far as
University, while his father thinks that finishing Form
4 is sufficient for girls.

We can see that in the cases of Thompson and Cedrick
family background. particularly the role of an older educated
sibling in Thompson's case, makes a difference. We have no
knowledge of Cedrick's parents' educational background. We
know only that they are absent. and therefore not available
to provide the support and discipline that Cedrick seems to
need. Although Thompson's parents have never been to school
it is cl~ar that they support their son's educational
aspirations which include University.

In terms of personality, both boys appear to be sociable
and each is a leader in his own way. What constrasts them is
their experiences in school, and therefore. their attitudes
toward education.
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Tho Jnf.1I'rdnf" IHlvlr'ollilltJ(lt In (;udr'\clt'u uchonJ., and IIln!:',:

PLlI't.icuLnr.ly, I.n thu :;L'llldilZ'd tI CI.l.lHLH'(lOm, l.u dutr1.lllfmt;;:d. I.e)
tho pup1.1u' UdUcilLion. Luck ot di.:::cJp.lino Hnd nbfwnt(:J('JiI'Jm (HI

tho purt of thu I; Of.1(:ho I' hn:od I.ndlfforoncf;" for.' uducntion on
thH PI.1l't of t:.hu (J11pJJ.LJ. Now, of 1'.110 fjvf.~ bOYD 1n our oHmp!,}
in this clarJl1 took oducnU.on VOY'y IJI':lriounly. They of tOr!

wandered in and out of cJ.r.HlU. nnd whllo in class. devoted HU

much time to "socializing" F.1El to atudying. It may be that
Ct'lrlrick had a dSEllre to bC'l nrlucntf:ld, hut that hia 8xpBri,,,nc'f;'
with l':Jducation ill th.L1.'l insti;l,nc:l'J lu :~o negative Llli1t hfJ hiJU
lost intoro8t in school. On tho other hand, it may be that
C(~dri~k is a r.hild who nl:!Fldfl n firm, dinniplinl:Jd tAf.H~hBr who
inspir'us him to work.

Having compared the cases of the two boys, what do they
suggest about gender differences when compared with the cases
of the Standard e girls? While Thompson is given a leadership
position in the Bchool, Cedrick takes responsibility for his
participation in school by leaVing when he thinks he is not
learning anything. In the case of Faith, she enters the
classroom and, instead of working on the exercise given by the
teacher, she starts paring her nails as a coping mechanism.
In so doing, she plays into the teacher"s conception of girls
as passive. By qUletly pursuing an activity of her own
choosing, even tht'Jllgh it is not re la ted to learning, she h;
able to man~ge the class time to her advantage. In this way
she remains anonymous in the class until the teacher asks for
hur exercise. At this point she manipulates the situation by
pretending that she has been working. As long as the teacher
is in the classroom, ¥aith plays the passive role expected of
female pupils.

Given t,he Sftme r.li'l.Flsroom situation. Faith and Cedrick
react t,o it in qiffel't"nL way;::; 'cl,:'cor'uing to the gender
expectation~ of their sor.iety. He ucts assertively and leaves
the classrm 'n at will without much discipline from the
teacher. She copes with the 'situation for awhile, then gives
an excuse that is plausible and disappears during the break
in an act of passive resistance. We found that the copin~

strategies of other male and female pupils in this class wer~

similar to Cedri.ck's and Faith"s. There were always mor's
girls than boys in the classroom, even though more boys were
enrolled in the class, Clnd we observed that the boys tended
to drop in and out, whereas onCEl the girls came to class they
were more apt to :c.tL~k it (Jut unt.il noontime.

The case study of Thompson demonstrates that more often
boys are perceived as leaders and this perception is
reinforced in their appointment to leadership positions ill

school. Few girls are given the opportunity to assume
leadership positions in mixed schools which ~eans that they
seldom have a chance to ex~erience the sense of self-worth
and responsibility that goes with the positioll. Charity has
the potential tor' becoming a leader, but because she goes tv
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:l :nl:wd c.lchool WhC.:H'!·) bOY[J iJ.nd malu tunCh(}r~l ;,Jr.'Jliom:Lnr.:..tn. (hoth
I":"'. '>~ r.:nc. 'J f :1umbo r' rJ :Ind ,jOe i '..I. .L b,-) h.".l"'~ 011r) ho r. r:: hr.lne f) ~J : ':Jr'
..'l'': ] r. :3 h i ::>H"J nu ~1 i:~{ : Q I. 'J •

'~h·3r.') UJ J. 90rGBpt",i,on 1n Mal:l'tJian :J(")(~L'Jr,., :hnt i.t L::J not:
.{r~')d r:"or.· 1O,J,.LJ21 to be i.n '"'1 position of hnvin;:r, r,O t:altB dtrBctton
::'::''Jm f("maltJ:~1. This manifl;H.,tation of malo domlnance has a
'1':: :~n t i 'Ie imp~ct on females of all age:.:,. It encourage::l
Jl:bmi.3s1.on nnd a negative sense of self-worth. The only
'~'~'.lcational environment wherB girls are actively encouraged
:J take leadership positions is in single-sex schools. The
'n.3t ma.jority of girls in mi~(ed :::lchools are forced into
~lbmi3sive roles by fellow male pupils and by school staff.
'1':18 only way for girls to begin developing in leadership
positions is to build thet~ self-confidence from the early
]r3des by allowing them to assume small responsibilities in
:~~ classroom that draw on leadership skills rather than on
'icmestic capabilities. The capacity of girls to expand their
~aadership skills will grow with encouragement 80 that by the
'::me they are in Standard 8 they are equally capable of
a,33uming a "captain~s" role as boys.

The last two case studies selected for discussion are of
a girl and a boy in a unique Standard 5 classroom; unique
because there are more girls than boys, and because the
?ositive attitudes of the teacher toward girls' academic
~bilities have a profound effect on their learning outcomes.
We use the case studies from this classroom as an example of
~ow the Malawian classroom might be restructured to encourage
~ore girls (and boys) to persist in their education and to
3~rive for educational excellence. Although negative aspects
of gender-structuring still persist, for example, girls
~opping the classroom while boys are exempt. nevertheless the
c'/erall outcome is positive and, therefore, has implications
:0r policy intervention.

Mary

Mary Chapi ta is 16 years old and a Standard 5 pupil.
Her mother and father are divorced and she lives with her
mother and two sisters in a thatched roof. mud brick
house two kilometers from the school. She has an older
brother in his late twenties who completed Form 4 and a
sister in her thirties who finished Standard 4. Mary~s

mother had only two years of schooling, but she thinks
children of both sexes today should complete University.
The reason girls drop out, she observes. is because
the parents do not care f~r their children's education.
Mary's educational goal is to complete Form 4.

Arriving at the school at 7:00 a.m .• Mary goes to
a borehole and collects water in a plastic bucket and
hauls it to the Standard 5 classroom. She and two other
girls have been assigned to mop the classroom floor.
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(JIII'1! t,I,I:1 LIII:I~ 1/1 1~11"II'II1Ll1d, t.Ill! 1.Ilr'on 1~lr'lfi HU til Lhl
1I10r'II illK illlllfHlitl I V, 111111 Llltnl lJil"I~ loll L1lU ;;(,illlllilr'd !J
c:1.IIfHH'O(JHI lId' Lhu li,'nf. I'fJJ'ICld I,'lru;n,

'fhl) :;UlIldnr.'d ~) ClilfllH'UIJIII 1/'1 dlvldud lnLn tWI)

lJocLJ.nnu, ullfJfor' t~Ir'LIl illld t'.h(~ Uf.llfH' lnr.· hoyn. but
lnutulld Df btl lilt!. /IJII, l. L down tho middJn, w.l. th bOYI1 on (mf)

u.lclu Ilnd tl,ir.·l.u on tho ot;hlJr', in thln C1UWH'ClOlII Lho JU
t~:l['lu ull; in !'t'ont uf th" l:lil/lU. on tho C()"lunt~ floor' ••:lnd
olHht ClIft of:' t.ho nlovun bOYIl ulL c:r'uwdou .lnto thl'un 1oTlI!..
wood Llnd moULt dusku /J,t. thu IIi.H:k, of t,ho ['00111. Thel Ot.lllJr.'

Lilr'un bUYd :JlL In i1 r'uw on Lh" fluor' r'l/Jht in fl'ont~ of
Ul':) bOYll' dUBk(l lind boh ind thu gir In.

The cJa8oroom 1s sparGO wlth no toucher'u desk DC
rnt'lteriala on tho wtd LB. l\ painted cha1.kboard on tho
wall io poelinet EIO b/.ldly that thfJ tdHchor must ll:wn dml1ll
and writ.e heavily for' Hnyorw to 80e whnt he har;} writtun.
The oorrugated zinc roof leaks during tho raina and th0
pupils ha.ve to crowd intw the dry E.1potD to keep from
getting wet. There are few textbooks tn be Elf-Jen. Yet
despitf::1 such material ha.ndicaps, the It:Hu'ning onvironment
itl positive, largl':lly due to the creative ('lfforta of 1~he

t,<:lF.lchl:)r and h1 (1 genui.ne concern for t.he pupi lEi.

Mary sits down in the second row of girls a~ the
end. putting hoI' plastic bookbag under her to keep the
chill of the cement floor from seeping into her body.
It is 7:30 a.m. and the teacher has greeted the children
and Ls now announcing a short speed test in Arithmetic.
He explains to th~ pupils that anyone who gets 100% uf
the problems correct will be awarded 50 tambala (the
equivalent to children of getting U.S. pennies). Those
getting 80% correct will receive 25 tambala and those
receiving a 1I1ark of 80% will receive ten tambala. The
pupils scramble to get out their exercise books and
papers and b8gin writing the test. Mary props up her
knees, using her UPPR~ legs as a surface on which to
wri te. She writes up t.o the end of the period when
the teacher ~ollects the t8StS.

During the break, Mary goes to the small market
adjacent to the school and buys a plate of cooked cas~ava

from a woman and shares it with a friend. When they'v~

finished she runs. to return the plate to the vendor
before hending to the classroom. When she returns she
goes to the spot where she has left the plastic bag
marking her place in the classroom.

At 9:28 a.m. she gets out her English exercise book
in preparation for the les~on and takes off her plastic
shoes. Similar to half the girls in the class, she wears
an ordinary print dress rather than the school uniform.
She begins writing the English exercise the teacher has
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wrl.t;ton on tho ch/.l.lldJof.lt'd. (md thun putfJ hot' ballpoint
~)I'ln tn hoI' mnu1;h, r'1r.:t l ng. ..w t,hr') tOl:lchor I!!Xp laln ,} tho
(Hr')I~t~ L()1\[1 for t;h,) U;{OT.":: Lm. EV1JI'VOnn l.Cl r.\ttnnt, tVlj.

':.'111] 1~')ih-;hlJl' ~':lIlil'JlJ of ton iit tho chl.l.dron (.II) if flu ::In.lc)Y:J
111.0 work. Murv ~ontinu~n writinH with the exot'ci3~ book
1m hot.' r'lll3od J.u~r.J, but, an nnn ltH;{ becomes t.lrr.>d, Dho
otl'otchoo it out and oha.kClO it.
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At 10:01 a.m. tho toacher announces the results of

tho AI' i thmotic {3peed tetJt with ceremony. One of the
~:;IInaller gi.r1s in the front r.ow gets 100% and ia awarded
50 tambala. The children clap for her. A boy and a girl
get 90% and are given a 50-tambala piece to divide. Two
more namee -- Marv'a and a boy's -- are called and they
are awarded ten tambala each for gettin~ 80% on the test.
A~ Mary stands, she nervously smasheR her pen against her
fingers ae the other pupils clap for her and the boy.
Then ahe goes forward and knee la, as i8 cuatomary' for
girls, to receive her ten tambala from the teacher.

After this emaIL ceremony, the pupils settle back
down to writing the Engl.ish exercise. When she 1s
finished. Mary covers her English exercise book with
anothar book and passes it over to another girl in her
row for exchange marking. For a minute ahe bites her
fingernail, then whispers to a friend and ahakes her
leg again to relieve the cramping. The girl marking
her exercise p .sses back her book a~d Mary opena it to
see her mark, then closes it and taking out the plastic
bag from underneath her, puts the exercise book in
the bag and takes out another exercise book. The English
lesson is over and it is time for Chichewa.

The teacher begins by asking questions about
Chichewa past tenses. He calls on three girls. The
third girl gets a "very good" for answering correctly.
The fourth pupil is a boy and the fifth a girl again.
Mary watches with interest as the pupils begin to
volunteer answers, but she does not raise her hand.
She notices that more girls than boys are answering
questions and often they are right. This is not
unusual for this class. Mary takes her exercise bock
and looks at it. Then she laughs with a friend and
stretches out both legs. The teacher asks her a
question. She stands up to respond, covering her
mouth with her hand shyly while she gives the answer.
The teacher shakes hie head and says, "No." Mary sita
down covering her face with her hands. She laughe with
embarrassment, then continues writing the notes. But
then she notices that her ballpoint is beginning to run
dry and she shakes it to make it write better.

At 11:10 a.m. the period ends and Mary arranger.;S h~r

books on the floor at her place, then leaves the '::'oom
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qulclcly {Ind Y'lInhOll to tho Hr'/HHl fonco thut. hl.df.Jr:l Lho
fr(.tr.'.Iu· loLy'lnll. :.:tw rJOlllfJlJ bock tn J:'.I.V£l rninutf:)n und ,!oDor;

tel tho ITd,rd, "llltwitu t nox t~ to trw uuhoCJ 1. to buy moru oookod
cunuuvo. wlth "1 :fr'lund. 'I'hoy llhLU'f.~ tho food wh:lLo taLld.nH
nnd t:.hon l'Ot.urn t~o I~hn c .l/H'lnr.'OOIl\ in /it1.lit{41etrJ.

Thu toachar Lntroduouu tho Goography lODson.
BOClJ.U80 UUH'U (H'O no mapo on the wo.llo, ho hua to draw
a map of Africa on the chalkboard. He again asks tho
childr'en qUl:.mt..1ona by wuy of roview. The glr:'.ta,
includinEf. Mal'Y thin timo, know the llnOW(;)rs b,n one boy
faila to CiHlJWOr correctly twieo. At 1:10 p.m. the .
teacher I:iXCULl£:la the eh 11dren ':.113 uehoo 1 is over. 1.1/;.\ry
leaves with the othorD to BO home.

Henry

Henry Munda 1s in the same Standard 5 class aa Mary.
He is twelve years old and the nineth born. His mother
is a widow who completed Standard 5. She wants her
children to go farther in their education and, in fact.
Henry has an older brother who completed Form 2 and an
older sister who completed Form 4. In addition to
Henry and a brothel'. three sisters currently attond
school. It is one of hia older sisters ~ho helps
Henry with his homework.

Similar to his older siblings, Henry would like to
complete Form 4 and become an office clerk. He thinks
that even though girls start school when they are older
(many at about ten years), unless they get married or
pregnant they can complete school. He believes that
girls and hoys are equally intelligent because he
sees that the girls answer as many questions as the
boys in ~lass and they are usually right.

Henry goes to school this day wearing a blue uniform
shirt and shorts. He is the smallest pupil in the
Standard 5 class. When he enters the classroom at a
little before 8:00 a.m., he puts down a small white cloth
book bag on the floor in front of the boys' desks and
sits on it next to two other boys. The lesson which has
begun is Arithmetic. Henry looks through an Arithmetic
textbook being shared by pupils for the page with the
exercise the teacher has assigned. He can~t find it
and instead takes his ballpoint pen and throws it at
the back of a girl seated in the front row. She jumps
as if something has bitten her and looks back with
a displeased expression on her face. He asks her to
tell him the page number. She complies and he shakes
his head up and down in happiness, then starts to solve
the Arithmetic problems.
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Ton minuteD lutor Hanry otando up and carrioa hia
0xercl~o book to tho front of the cl~~3roQm to have the
toachar mark tho exorci8e. He luano ov~r ~nd qraopa hi3
knef:Jt3 whU.f.J the tf.Hichf3r i13 mllrkinr~ it. Wh,,'n the book io
returned. he looke ~nd oeea that he"s got the probleme
correct r:lOd da.nceEJ back to hh:l place on tho floor wher~
he shows his exercise book to the boy next to him.

While the othe!' pupils finish the exercise, Henry
becomes bored. He takes hie pen, benda up his kneea
and begine writing something on the upper.part of his
right leg. After some minute9, he spite on his
palm and tries to clean off what he haa written. He
begins a drawing on hiEi lei' .nd motiuns to a boy in a
desk behin\ him to look at ,t he"s drawing. The boy
ignores him because he"u b correcting his exercise.

When ~he teacher begins lecturing, he quietly fold~

his arms across hie chest and stretches out his legs to
listen. The teacher. who is moving from row to row,
lightly hitting on the head those who fail to answer a
question correctly, stops at Henry"s row and asks him a
question. Henry answers part of the question correctly
but then fails to finish and begins laughing. Just as
the teach~r is about to hit him, he gives the correct
answer. The teacher retreats without comment.

During the next lesson, which id Engliah, Henry
opens up an English textbook and shows his friend some
pictures, whispering a comment to him. The teacher sees
him and angrily asks what he is cr••lg. Wit.h an open
smile, Henry responds slowly that he"s been helping his
friend to understand the ~ictures. The teacher returns
to the chalkboard and the lesson. Then it i~ time for
break.

Outside durin~ the break, Henry ca1~hes his friend
by the right hand and they go 1.'1ff to buy food at the
mini-market adjacl..ll':lt to the sch )01. Here ~e tb. ~es money
out of his pocket 5~ .i divide~ i'; with his friend so they
enn each buy what .''-l''~y W"lnt. There is a cluster of
children in front .:.(;" the two women selling cooked
cassavd., many of them smaller than Henry. He pushes them
aside, except for one small girl. When he grabs her by
the shoulder to pull her away, she hits him in the back.
He d~cines to buy local cakes instc~j and then leave3
to ret~~~ to class.

During the next period, 'Chichewa is being taught and
the teach~r asks Henry to read from the t~~tbook. ~{enry

laughs nervuu~ly before reading and puts his right h~ld

over hie month as if feeling el?v. Actually he ia chewing
the last of his cake and is trying to hide ~t. While
Henry is reading. the teac~qr catches a girl in the third
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row wr.:ttlnH. a ltlt,!;ur'. Ho toJ.l.Ll hoY' to put, It lJ.wo..y. IJnd
Honry lr.:1ugho. cOIIIITIuntlnf!, ttlld tho !;OOChf.:lr Dhould JlivB hor
1.1 !;ouf-~h punJuhmont. 110 ot'.lIHln up nnd tE-Jl.La thu tfJllchnr
thl.lt ho known thlu glrl ...""lll beCt1w:if:J 1~h(;ly oorno from tho
IJHIllO vlt./uHf!. Tholl htl Hlt"/:l down to rOlld ago.J.n.

At the ].0:00 a.m. break. the teacher aenigna Henry
and his tr1.ond to fJWOep lll'ound the achool. Honry goeD
into the bush to get a collection of brush fashioned into
a local broom. He comeo back and begins to sweep before
anyone elae has started. An older. boy who 1s a monitor
comes up to Henry and tells him that he~B making a lot
of dust. Henry stops and angrily drops the broom and
starts off for home. The Standard 5 teacher sees him and
calls him back, Bsking him why he·s ioing home before
the end of school. Henry d08sn·t answer but rubs his
eyes hard as if he·s trying to rub away tears. The
teacher comes up to him and taxes him by the hand back
to the classroom. Henry collapses in his place, folds
up his legs and rests his lowered head on his knees.

A few minutes later the teacher calla on Henry to
answer a question. It takes Henry five seconds to stand
up. His face shows anger and his handa are thrw;G into
his shorts pockets aa he unwillingly auc.~ers the
question. It is correct and the teacher asks the other
pupils to clap fol' Henry. He sits down with a smile
coming to his face.

An hour later Henry is ha~pily shootin~ up his hand
and half standing in his enthusiasm to answer the
teache~·s questions. When he is given a chance to answer
he gets it right. Henry sits down looking satisfied.

Mary and Henry' s teacher is a young and gregar ious
teacher-in-training who has five months· experience. His
lessons are clear and he demonstrates them with enthusiasm.
[~€' has a genuine eml,Jathy for the pupils and particularly
elljoys tea0hing the girls whom he thinks are ~enerally

brighter as they more often than the boys volunteer to answer
questions and are usually right in their answers. The girls
.in his class respond positively to his attention and his
pleasure over thei.r performance. It is ob'. ~ous from their'
behaviour that confidence is being built. They participate
more often than in any class we observed, and the teacher
gives positive reinforcement, usually, to answers which are
correct. The boys in this particular class are quieter and
tend to answer fewer questions correctly. There are al 0

fewer of them in class.

It is no secret that an enthusiastic, confident teacher
who knows his or her sub,;ect Inatter can make a world of
difference to a pupil. Many of us remember such a teacher
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fr.<Jrn our own school expf1riemces. In this partir-ular cla(~m the
t;,'/li~ht'1r's ,J.ttltude toward the girL]. FJ::'"j'pf-Jcially. helD a VI:lY:Y
nG~itive pGychoaocial offect on tho girls" academic and
p~r8onal development. In contrast to tho other male teachers.
thi~ teacher viewed girls as academically capable and they
responded by performins well. In turn, hi~ poa~ ,ive attitude
resulted in increased confidence on the parts of the iirl~ 1n
his claso. 'There is abundant literature that demonstrates
that teachers" attitudes toward male and female pupil~

conditiona their own expectations of themaelv~a (Brophy and
Good 1974; Eshiwani 1983; Kelly 1982; Palardy 1969; Rosenthal
and ,Jacobson 1968; Sudarkasa 1982), Children 'liho come from
intellectually deprived homes may be encouraged to achieve
academically if the teacher believes that they will do well
despite their handicaps. Contrarily, if a teacher expects a
group of students to fail, as in the case of the teachers in
one school. they are more a.pt to fail -- a psychological
phenomenon known as "self-fulfilJ.t:ig prophecy."

Elsewhere (for example, Fuller and Kapakasa 1988).
factors thac contribute to the effectiveness of Malawian
primary school teachers have been analyzed. including social
class background. classroom conditions and the availability
of classroom materials, especially textbooks and teacher"s
manuals. Having limited ourselves to classroom observations
and a few teacher interviews. we concur that lack of materials
has a detrimental impact on the ability of the teacher to
ef:ectively teach a subject. Lack of classroom furniture also
contribute~ to the lack of comfort most pupilb and teachers
experience. as seen from the case studies. Yet in the last
analysis, it is the teacher"s attitudes, in part conditioned
by family background and in part by the general expectations
of society, that in particular ~ffects the persistence and
dchievement of girls. These gender-specific attitudes,
expectations and behaviour are nClt limited to male teachers.
Kainja and Mkandawire (1990) in a r.ecent study of female
primary school drop-outs observe that female as well as male
teachers are capable of negatively influencing a girl"s
confidence and self-worth. Thus we would argue thg:'" the place
to begin changing the conditions under which girla learn is
in the classroom with the teacher, and indirectly with the
headteacher who is ultimately responsible for the school"s
performance.

FEMALE DROP-OUTS IN ZOMBA RURAL

Before concluding this section on psychosocj.al factors
influencing the persistence of girls in education, we need to
return to the problem of high attrition rates among girls at
the primary level i'.l Zomba Rural to examine to wh.:.1:'. extent
thes~ are the product of peychoaoclal factors. In order to
g~t a clearer picture of the overall factors that contribute
to the high number of female drop-oute, it is first necessary
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to dl.nHf!./!;(r'o~~nLfJ tho dld~i:l foy- ulJrly (/)vf:.d n;\;l.mdill'du I. :n lind
l'.ol'1II1ntil luvnl (:.;tIlI1l1iU·d II) dr-ulrlJul'.lI. theLwu hljJh wl.lLur'
IIHJ.r.kEl for fUl/l/l)U ilLLr.·.I.tlun clL ttl(J pr.'llniH'Y Iflvl1.J.. In 1~h1.LJ way
wu n/lB d1.utl.nfJU luh fU f lur.'fHICfJl1 in cauDal fi.lC torn ut thocwc>
lovolo.

Wo collectod datu fr'om pupil::! ond htun.r.diElna on reason:::)
for ~irlfJ' dr:'oppin~ (Jut, betweon Gt,L,.lndru'd 1 lind :~ (flee 'I'u.b 11"
4, p.2H) Hud at ~~Li;1m1(J.rd (1 (lL'ullia 5, p.29). We alEll:
intorviewed the ton tEHJ.ch/:.'lrB nnd four headteachorEl on thfJ
rea~ona that contribute to the high drop-out rata among iirlu
in Zomba Db:ltr iet. The combined data prov ides a c leu.r piCt.UI'I:l
of response differenoes between pupilo and guardians of both
sexes, and gender differences between the male guardians, male
teachers and male pupils. on the uno hand, and female pupils
and guardians on the other. Finally. we collected data frOll1
the 79 pupil households surveyed on their experiences with
children who hdd dropped out: whbthsr they had children who
had dropped out, the reasons and what their response had been.

In the caSBS of both pupils and guardians, the majority
in both caSBS opinioned that the primary reason for dropping
out at the early level (between Standard 1 and 2) is economic,
that is, lack of funds for school fees and uniforms. The
second most frequently stated reason was parental attitudes.
particularly the preference for educating boys (male bias).
However, a much higher percentage of guardians than pupi18
mentioned parental attitudes as a reason, but it is noteworthy
that five percent of toe male pupils mentioned male bias as
be ing a factor. Other soc iocu 1tUl'al factors that werp.
mentioned were: 1) the pressure for early marriage (notably
no feOla."e pupils mentioned this f01' -t.i'e earh' level drop
outs); 2.) the at t. i tude among ch i Idren tha·t school is no t
important (pupi Is only); 3) initiation cBremmies (except tor
male pupils); and 4) "prostitution" and "lo(,se moraLs" (male
pupils and male guardians only). Thus there is a perception
among some male pupils and male guardians that school girls
are promiscuous, an attitude that is reflected, at times, in
their behavior toward school girls. This attitude has an
indirect psychological affect on these girls and the way they
perceive themselves, and may contribute to the growing
inciddnce of pregnancy among school girls. Such attitudes are
alsG reinforced by the negative attitudes of teachers toward
primary school girls. Among the reasons mentioned by teachers
for girls· lack of achievement in school and high drop-out
rates, pregnancy and the pressure for early marri~ge were the
most frequently mI3nt~.or.ed reasons. The next moat often
mentioned reasops were that girls are not serious about school
and do not know how to concentrate. Only one teacher
mentioned lack of school fees as being a problem. Thus it
appears that male ~eachers more often share the a~titudes of
male guardians and male pupils that school girls hive problems
related to their promiscuity than female guardians and female
pupils.
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At tho aarly drop-out sta~e. famale pupil~ and guardian8,
1.:1 particular. :Ju~ge8t that .I.a::d.n(J~1CJ or "pllly'f1..l1nEW;"," (wh:l.'~h

'N') in terpr<:..lt at thi3 lov81 to moan lack of ser i0118\1"'33 a,b011 t
3chool) tu bt:J mf.lJor rea::;;ons for Isirla droppirlJ~ out. 'rhLJ
duggests that a gender-specific perception of female puplla
as "lazy" and not concentrating on their studies persists.
Girls (and their mothers) blame "laziness" a trait
associated negatively with females in African societies -- for
lack of persistence in school. In sociocultural terms, it is
permissible for males to be perceived as inactive; it is not
permiasible for ~emaleB to be viewed as inactive. Rather. it
is interpr~ted as a sign of laziness. Consequently. placing
the blame for lack of girls~ achievement in schoo~ on laziness
takes a form of psychosocial self-judgment that is specific
to the females we interviewed. A much smaller pet"centalge of
males interviewed blamed girls ~ high rates of attriticln on
"laziness".

Related to the notion of academic "1,. 'tness" is the
notion that gi~ls are not intelligent and th fore drop out.
Significantly. five percent of female pupilQ and ten percent
of male pupils. but no guardians. view lack of intellig~nce

as a reason for girls dropping out between Standards 1 and 2.
Al though the numbers are small (two girls and four boys).
nonetheless, that girls· lack of intelligence was brought up
at all suggests that the perception of females as less
int~lligent than males still persists in rural areas. The
implications of this notion identifying females with lower
intelligenQ~ than males for Birls~ persistence and academic
achievement in education are obvious. Self perceptions are
significantly shaped by peer pressure. If both IJ'.ale and
female pupils believe that girls lack intelligence. the female
pupils are more apt to view themselves as dull and therefore
less capable of academic achievement.

Finally. if we compare the reasons for girls high
attrition rates at the two primary school levels. we can see
that the reasons for dropping out have shifted. Whereas,
scheol fees, parental attitudes and laziness were primary
r~asons given for Standard 1-2 drol"-outs, by Standard 8,
pregnancy and early marriage, followe by relations with men.
are the primary reasons cited. Whereas the average age of
girls in Standard 1-2 is around nine to ten years, by the time
a girl reaches Standard 8. she is somewhere between the agesl

of thirteen and eighteen; she haa become an adolescent with
all the attendant social pressurea for ~stting married (the
average ma':'riage age for girls in Malaw i is 17 years) and
motherhood. The psychosocial pressure of the marital
imperative at thia age-stage comes not only from the girls~

parents and other members of society, but it is self-imposed.
To be an unmarried adult female in rural Mal~\wian society is
currently unthinkable, even for univeraity-eaucelted females.
And motherhood is such an integral part of mal:,riage, that it
is difficult tc separate the two.

i
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Not only weI"') eUl'ly lIIlH'l.'lnl,(~J and pl'U~n[HICY LlUBMClutdd un
ml1lj~l' r;'OI.lEIOW:J by pupl :l.u und Ul.lfH'dluno fol' atl'lo dl'opping out
nt wtandl..ll'd 0, but ot thu houueholdu that had girls who hnd
droPPf:Jd out" a thh'cl (:J:3.0%) clted early llIarriage as thr:.'
reauon and 16. '1% c: J. ted [H'tJgnl:HICY. rn fact, marY.' 180gB was tho
most frequently f.jtated r.'eason for girls, wherfJaa lack of
Bchoo L fees/uniforms Hnd lack of motivation wel'f:~ the two moat
often cited reasono for boys dropping out (see Table 6, p.30).

We did not find, as has been suggested elsewhere
(Kapakasa 1990), thnt intti.ation cnremonies were cited f.lS F.l

major reason for girls" dropping out, either between Standards
1 and 2 or at Standard 8. This may be because the ceremonies
which take place ani:Jng the Yao and Chichewa-speaking groups
in Zomba rural are held during the long holidays and many of
the girls participating are currently Bchool attendees. It
appears, from the observations of one of the principal
researchers, that even though the normative expenditure for
a girls# initiation ceremony is about HK25.00 (US$9.33) for
various forms of advice, or counselling, nonetheless, this
expenditure does not preclude fees for schooling. In one area
where a ceremony was observed, 23 out of 24 girls (aged 6
15) being initiated wer~ in school, and the one not attending
was beginning Standard 1 in the subsequent school yeQ~.

Finally. before conc luding. WF> observe that. a major
raason for girls dropping out at Standard 8 has to rio with
repeating school, and that failing exams and not bei.ng
selected for secondary school are also contributing factorsi.
Although these reasons are not exclusive to girla-- roy's
repeat more often than girls in Zomba rural and many fail
examinations too -- nevertheless, that girla experience high
repetition rates between Standards 5 and 7 and few giria pass
the PSLC examination, are contributing factors to high drop
out rates by Standard 8. What concerns us here is the
psychological impact t~at this has on female pupils. Seeing
that others like oneself fail and knowing that one"s chances
for getting into a secondary school, even \'I11 .. h a pase un the
terminal examination, are slight, mean that a girl must be
psychologically very determined to achieve, regardless of the
gender-related academic hurdles that stand in her way. F0r
many girls the hurdles are so overwhelming that they give up .

. To summarize. the case studies of individual pupils and
the discussion of why girls drop out illustrate that in order
for a girl to succeed in primary school, she needs a
combination of a strong and supportive family, especially
parents, a supportive and encouraging school staff that is
sensitive to the specific problens that female pupiL' face,
and a strong personal will and da~ermination to overcome the
obstacles that confront her along the way. The final section
sums up our findings in view of these ot~ervations.

8[ST AVAILABLE COpy
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In this study we identitied economic. sociocultural and
psychosocial factors as influencing the participation of girls
in basic education in Zomba rut·al. Primary among these
factors are the material economic constr9.inta in the home
which act to force parents to make a choice between sending
a boyar a girl to school; more of':;en. boys'are selected
rather than girls. The choice is based on the economic
benefits which are thought to accrue to the parents for
educating a male rather than th~ir female child. The
conceptions of the relative implif tance of educating boys
rather than girls are embedded in the all-pervasive process
of gender-structuring. Parents generally expressed the
opinion that boys are inherently more intelligent tho,l girls
and nearly half the parents/guardians thought that girls need
not be educated beyond secondary school. ~oreover. this study
indic .tes that over sixty percent of th~' parents think of
university education as a goal for boys whi:e less than half
the l=Jaren' E" interviewed think of it as a goc;,~ for girls.
They also think of girls in traditionally care-giving
professions such as nursin@; and teaching. We have noted
earlier that the gender-specific ideas of what girls can and
cannot do begins in the hOLle and is reinforced in school
through attitudes about which subjects are most appropriate
for girls and which tasks they ought to be engaged in, for
example sweeping and mopping a classroom and hauling water for
onstructing buildings.

Although the relative economic deprivations of the areas
W~ studied affect both boys and girls, the poorer households.
the most impoverished of which are female-headed households,
seem to register higher drop-out rates. Morer-'Tp.r, the large
majority of pupils in these households are feme::. ~, indicating
that at least for this small sampJ.e, girls more often than
boys come from female-heuded hous~,holds. From our after
school observations of female children in the households we
studied. we found that they are required to perform household
chores after school. But from our cas~ study of Charity. it
is evident that she takes on the additional responsibility of
looking after he~ siblin~s as well as the expected household
chores in her mother·s absence. £hese responsibilities give
Charity very little time or energy to do her homewoTk.

Parental support for the fe!Hale child· s educational
endeavors is an important factor that influences the chances
of a girl·s participation in school. If th~ pa~ents, older
siblings and others are able to help w~~h the pupil's
homework, it goee a long way in ensuring the pupils'
persistence in sehoul. Charity"s and Mary·s mothei:"·s positive
encouragement, support and determination seem to vffset the
material disadvantages evident in each girl's home. Parental
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support 0.180 influencoD tho gir.l'f1 !:lutf trnage. Althouah
theI'e ill'€) individual dl fff'JI'on08EI, it 1.0 c 10ar thl.l.t whoNJ thf~

paI'entC:1 support til€) i r IflrnHlf" ch.U,d 1n her oducat 10nal effoI'tEl,
the child aeenlfJ to 11.ko Dchoo.!. murEl. Both Cllae otudios lend
oupport to this aOBertion.

Difforf:Jntial parental eXpEtctatiom::l of female and malE";
children in the peI'[orlTlance of household chores with the
female ~hildren carrying the larger bulk of the duties
suggests that the gender-atruc:turing process is at work.
These differential expectat.ion13 are further reinforced at
school wheI'e the girls BI'e also expected to perform most of
the cleaning duties. as indic~ted earlier.

Teachers playa pivotal role in influencing the academic
chances of their pupils. Their negative or positive
expecta.tions of what their pupils can accomplish in class
exercises and in the national examinations has a direct impact
on pupil performance. From OUI' observations of the
inteI'Bction between teachers and pupils in all four schools,
it is clear that the teachers' attitudes toward and
expectations of female pupils is critical in encouraging tt~m

to take an active part in class activities. However. only one
teacher in our study provided such a positive environment for
girls.

Girls' self perception will be improved if they are given
a chance by school officials (teachers and headmasters) to
assume leadership roles in the school. If they are given
these leadership roles they may have more reasons for
regularly attending school because they will perceive
themselves as important people in the school. The female
student leaders will in turn act as role models for other
girls in the school. In the absence of such positive role
models. girls will continue to perceive themselves 8S

negatively as their teachers and their male colleagues see
them.

Having looked at some of the negative factors that
influence girls# participation in school, we would like to end
by gain referring to the Standard 5 classroom where girls aI'e
experiencing a positive outcome. We surmise from this case
that some teachers exist who care about girls and who believe
that they can perform equally. if not better than the boys in
their classes. The class taught by the teacher-in-training
bears testimony to this. The encouragement the girls receive
fI'om the teacher encourages th~m to excel with the result that
they outperform the boys. T~at that quest for achievement
will be sustained through the remainder of their primary
school years depen rl . upon a number of related factors. but
cert;iinly the teachers they have in subsequent classrooms will
contribute to or hinder their progI'ess, and may even make tne
difference· in their persistence.

8~~·2.T AVAILABLE COpy
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":"':"':"-:",':'·::13. N()n,~ ,Jr' t;ll']~':J'} :,:1,:;'::r'.J '~:l:1 :J'~ -:;a;,:>=n in l..3"J~,\':..:.cn:

'.: ; :' ~ 'f " :.' -? I;);:' tJ3 n 1. r: ':. ','J r !" '3 1 rJ. r, ,3 d a;3 i 1 i. U;3 to :' ':1 t. ,3 d ,J 71 t. h t3 i :1d 1 .,. :.;tu a .:.
~::\,::r:~ '::~~Jdi0.3. J'J3t at impot'tant. thi3 3tlld:1 confir':TIs that 'II~

: :UH1Gt, ('J:<:IJmine on8 environment. for eX.:J.mple the schoo 1,
"':'-:!1'.::ut at the 3ame time ~x:lmining the horne envir'onmf3nt t,)
":lL::h ::':1r] pupil returns each d,1Y. Both ar'f3 ·.3qually impoL't.3.nt,.
~~ uzinJ a holistic appr'oach to the pupil. wa are better abl~

': J ·1'~':0r':lllne wher'e pr8ssur8 po ints e:dst that caU38 her' t,]

I:'Jp :lj"", ·Jr r'p.main in scho01. Baaed upon an 3a.3l?SSment or
':;1~ :3.::,:or:'s derived fr'(;m this mi:r'o-study of :5ir'13' ·:Jducati'Jn.
-I"'! ,J:: ~ r:' ':.he fo 110',.,in'5 r'8ccrr.menda t :ons whi.:h have po 1i':"l
~:np Li :;·~t ':. 10n;3 for' impr:'c"inC{ :2: ir 13' chances 'J f succeed in<=; in
;~~ma!"'l educaticn.

',j.:; ~:':et' t~~ :J2.~\J ..tli:1g 3l1ggesr,i,Jna ,=3.t:krlc"N':'-='~ging ~~.a:

: .. :....~ r' 3 0'1'.1a11y ,"once r:'ned abc '..1 t gir':"3 baz i,:: e·iucat ':'0n in
~~~~wi ~~7 ~av8 made similar suggestions.

r'''3commend that:

1. A s~udy of the i~plica~icnb of abolishing school f~~s

'3.nd instituting a s,::holarship programme ba3ed ,In ne8d
~o ~over the ccsts of ~nifor~s and ~xerci3e books ~~

~3rried out in one district as a pilot study.
The suggestion to abolish school fees to Stan~ar'd 5
3ur'faced at the National Seminar .In o:he Causes
Pr-imar'Y School Drop-outa in 1888. and was again
rec~mmended at the recent NCWID sem~nar.

A programme to actively recruit and tr'3.in female
teachers to teach at the upper' primary scho01
l~vel. in parti=ular. b~ je~ig~ed ~nd impl~~en~ed.

rhe need f0r positive female role mcde13 i~

?r:'imar'Y school education cannot be over-emphasi=ed.
We concur ,tlith the NCo;.JID semina.r's recommenda~::",Jn.

3. All tea~hers be required to take in-service to updat~

their teaching skills and that these in-service
progranunes incorpor3. te awarr::Lless of ge,:lder- structur ing
and its negative impact on 'female pupils. Included
in the tr'3.ining components would be spec~fic

techniqu83 for encour~g:ng girls to actively
participate in classr'ocm learning and to zeek
academic excellence.

BEST" ;V/DdLABLE Cory
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L·:c r)r1nffi V':-''J Orgnn l.:-..nr.g, hI" "''''-\nf)n~' i h l,rl fnr rnon 'Lt,or 1:1"1,
~~ndQr i~9ues at the di3tri~t level and appointina ~n

education 3pecialiat trained in g~nd8r analynio and
awareness to carry Oll't moni toring tasks and faciU.tate
in-service training for school staff as needed. Baaed
on the findings of this study w~ believe that school
staffs. largely male at this time. are more likel~ to
respond positively to district specialists under the
Ministry of Edu ;ation and Culture who have a broader
scc~e than District Home Economics Organizer.

5. The Ministry of Education and Culture. through the
DEOs, m~nitor the nature of disciplinary measures
in primary 8chools to ensure that they are directly
related to the learning procesu. It is our contention
that disciplinary measures not related to the learning
process Gut to gender-spec i fic labour tasks discourage
gir.ls in primary school.

6. A programme be designed to reach par~nt8/guardians

with information about the disadvantages that girls
face in schoo 1 and the need to provide them flli th
support and encouragement at home. To this end. we
further recommend that:

School staffs and the DEO specialist on gender
issues hvld meetings with parents at least once
a year to inform and sensitise parents to the
problems girls face and how pareIlts call assist
thei I' daughters in overcom:i.ng such problems ~

Schools encourage more women members of their
communities to become actively involved in
classroom activities thr.ough th~~~ involvement
as spec ialists (e. g .• food procucers. herbalists.
~icro-entrepreneurs) and role models.

The media, including print and radio, engage in
an active ca~paign to incorporate positive
examples of educated women in Malawian society.
This is a recommendation of the NCWID seminar
that we firmly support.

a ·
-

b ·

--J
~1

-
~ C ·~

8. The DEOs investigate the extent to whiclJ school' staff
members are demanding that pupils wear school uniforms
in order to participate as this partic'jlarly affects
female pupils.

9. The Minist:r.y Clf Edncation and Culture secure f\:\nding
for adequate teacher and pupil materials, including
textbooks and teacher manuals for classroom use.
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&;. I.IUIU ... .. .. s' Education jn Southern Malawi
16th Aprl1 to 20th October, 1990

Reseorch Assistant: _
'lour reseorch partner: _
Class: St. 5 _ St. 8 _
Teacher's nome: _
Sex of the teachrr: male female _
ObservatIon number: _

Segment 1- CLASSROOM MATERIAL AND INPUTS (10 minutes)

1. Schaduled period start lime:

2. Actual start time:

3. Class level: St.5_ St.8_

4. Subject being taught:

5. Number of pupils in the classroom:

6. Number of pupili> sharing adesk:

7. Number of pupils sitting alone at adesk:

8. Number of pupils sitting on the Roor or with no desk:

9. Are pupils silting in conventional rows, one behind the other? No Yes

10. lJoqs the teacher have adesk or table on which to work? No - Yes -
11. Hew many other tables are in the classroom, excluding the teacher and pupil desks?

12. If you can see any of the following items, check the appropriate space.

Pupil or teacher produced posters or materials on the waU No Yes

Commercially produced posters or materials on the wall No - Yes -
Chalkboard on awall No - Yes -
Chalk visible No - Yes -
Textbooks on shelves No - Yes -
Other books or reading material on shelves No - Yes -
Maps or globes visible in cJa.ssroom No Yes

13. During this first 1o-minute segment ',ave pupils used:

lextbooks No - Yes -
exercise books No Yes

other malerials? No Yes
'"

14. Were textbooks passed-out to pupils? No Yes

15. How many pupils have at least one visib/ete:'1book (not passed-out?)

16. How many pupils have at least one exercise book or paper on which 10 write?

17. How many pupils have apencil or pen?

18. During this first 1CHninute segment /las theteacherintroduced the lesson content or information No - Yes -that he/she wiD cover during the class period?

Hi. How cltar is the teacher in summarizing the content or material he/she will be covering during the Not clear -
period? Moderately c'ear -

--

==



Segment 2 - TEACHER AND PUPIL ACTION WITH MATERIALS (15 minutes)

In this segmenl, you first fill in the teachel' checklist over the first 7 minutes. Then rest for 1 minute and
identify the c1U:.:ler of 4 pupils that you will observe. Then turn to the pupil checklist for the remaining 7
minutes. (For the reliability study, be sure the two of you agree on which 4 pupils you are both observing.)

For both the teacher checklist and the pupil checklist, simply put a check or "X" in each appropriate box.

Teacher Action
-
'"
iii

Malerials being employed Chalkboard TeX1book Supp.
book

Toachers
Guide.

Exercise Manipulalive
book

No malerial
employed

•

-=

20, Teacher is presenting lesson or informa
tion

21. Teacher is organizing lessons (dislribulinc
materials indicated)

22. Teacher requiring entire class to rocite set
material

23. Teacher is roading malerial to entire class

24. Teacher is wr~ing malerial as pupils wait
passively

25. Teacher is writing material as pupils copy
this material

26. Teacher directs pupils 10 write something

27. Teacher is making assignment for in.cfass
exercise~

28. reacher is assigning homework

29. Teacher is saying nothing as pupils work
at their seals

30. Teacher is circulating around cl..::;sroom
monitoring pupils working at their seals

Pupils (4) Action

Materials being employed

31. Pupils listening to teacher lecture

32. Pupils reading silently or out loud

33. Pupils are writing sorr.elhing

34. Pupils are waiting passively while another
pupil is writing or reading material

35. Pupils are waiting passively while the
teacher writes something .

36. Pupils show Ihe teacher their written
exercises or materiallhey have wrillen

37. Pupils begin 10 talk 10 each olher .

38. One pupil is clearly inaltentive for mc:re
than one minute

Chalkboard Textbook Supp. Teachers Exercise Manipulative No malerial
book Guide book .. employed

=
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Segment 3 - STUDENT-TEACHER INTERACTIONS IN THE CLASSROOM
---------------.. -

39. Ora", a sketch of classroom in space provided, 3howi ng position of teacher'3 desk/table and student desks. =

Put rectangle for eech de~k and show Bor boy student or Gfor girl ~~udent for each 3tudent at a desk. ~

=

40. Ouri ng the period you observe J every ti me the teacher calls on a boy record a mark beside Boy. Everv
ti me the teacher calls or. 8 gi rl put a mark beside G; rl.

Teacher asks question to student

80y

Gi rl

-

41. Every ti me 8 boy ask~ aquestion make a mark beside Boy snd ",hen 8 gi rl asks 8 que~tion beside Gi rl. If one =
particular student asks more than one questionJmake a note of the number of questions and student's name. -

Student asks question to teacher

Boy

Girl
_____________~ !!!I

42. Teacher's comment after 8 student h8~ given answer to 8que~tion:

_____~__--!Poo!2.~iUJti!.!ve!a._ .......!.:N!£leg!l9a!llti.!!ve~---------:.
Boy

Girl
~
!!£

-----------------------------~ ~
43. Put 8 mark beside Boy every ti me the teacher disci pli nes a bOYJ and beside Gi rl when disci pH nes agi rl.

RFSTA\fA~



:lERN MALAWI J J

(Circle)

School
---------~

Sex: F/M
--~---:----
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QUESTIONNAIRE FOR HEADMASTERS/HEADMISTRESSES

1. How many students are enrolled in your school this year? _

2. a. How many classes of Std.5 are in the school?----=-------
b. How many classes of Std.8 are in the school?--------------

3. How many boys/girls are enrolled in Std.5?

Total no. bOyf:!-----
Total no. girls-----

4. How ~dny boys/girls are enrolled in Std.8?

Total no. boys-----
'i.'otal no. girls"-----

5. What is the average teacher to pupil ratio in your school? _

6. a. What is the achievement rate of boys in the Primary School Leaving Certificate

Examination in the past 5 years?
1985 I986 1987 -r988 1989

..

b. What is the achievement rate of girl~ in the PSLC Examination in the past

5 years?
1985 1986 1.987 1988 1989

7. Give reasons why there are differences in achievement between.girls and boys
in primary school.

!. a. How many girls were selected to secondary ~chool out of the total number
passing the PSLC examination? Last year? _

II'

b. How many boys were selected to secondary school out of the total number
passing the PSCL Exam? _

9. a. Up to what level of education should boys be educated? Why? _

b. Up to what level should girls be educated? Why'!--------



Female'Male

- 2 -

How many male/female teachers does your school employ?
~--:---

10.

11. a. In primary school, which t~o subjects are most important for girls to take,

in your opinion?

Why?b. Up to what level should girls be educated? __

------------- 1

12. In Zomba rural, a higher proportion of girls than boys drop out of school
before they complete Std.8. What factors, do you think, cause this? _

-:
....:

I BEST AVAILABLE DOCUMENT
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APPENDIX 2-b
98

ETHNOGRAPHIC STUDY OF ATl'ITUDES TOWARDS EDUCATION

FOR GIRLS IN SOUTHERN MALAWI

QUESTIONNAIRE FOR TEACHERS

A. BACKGROUND

NAME OF SCHOOL -------------- ST.

1. SEX: M F

2. EDUCATIONAL LEVEL: PSLC ..T. C. '0' Level

3. TEACHER TRAINING:

'A' level

Nune T4

Diploma

T3

B.A.

T1

4. NUm~er of years of Teaching ----
5. Teacher/Student Ratio: (Num~er of students in classroom) St.

B. A'ITITUDES

6. (a) In your op~n~on of overall academic achievement at the primary
school level, who performs ~e3t in class?

a) Boys_ ~) Girls

...

(~) Explain why you think so ------------------

=
7. Give reasons why there are differences in achievement ~etween girls ~

and ~oys in the primary school __

8. In your classroom o~servation of your studants which of the following
characterize the students ~y sex. Put B (~oy) or G (girl)

BEST AVAIL .'\ :'i EDOCUMENT

-

~

.::

(a)

(~)

(c)

(d)

(e)

(f)

Are well prepared ~

Raiae hands often to answer questions ------
Are polite, well behaved -----
Know the answers when called on ---
Lack school materials -----
Are disruptive at times ___ ...
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..:

I(h) , Tend to :>e absent more often
(1) Present clean work
(j) Co-operate with fellow pupils
(k) Are shy in class

9. (a) Out of the number of girls 1n your class, how many do you expect
to pass the Primary School Leaving Certificate Exaininations?

out of? Why?

(b) How many girls were selected to secondary school from your
School last year?

10. (a) Out of the total number of boys in your class, how many do you
expect to pass the Primary School Leaving Certificate
Examinations? out of Why? --------

(:» . How many boys were selected to secondary school from your School
last year?

11. Up to what level of education should boys be schooled?

Why? ------------------------------

..

12 •. Up to what level of education should girls be schooled? _
Why? _

13. In the Zomba district a higher proportion of girls than boys drop out
of school before they reach Standard 8. What factors do you think
cause this? Explain your answer. ___

14. In primary schools, which two sUbjects are most important for girls
to take?

15. In primary schools, which two sUbjects are most important for boys to
take?

16. How often do you assign homework in a week?
",

17. How do students learn best in your class?

18. What is the greatest problem you face as a teacher in. the classroom?

=--

....
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AN ETHNOGRAPHIC STUDY OF AITITUDES TOWARDS

EDUCATION FOR GIRLS IN SOUTHERN MALAWI

Questionnaire for Students

(English)

1. What is your present grade level? St.5

Research Asst.

Student no.

Village:

St.8

2. Sex: F M

3. Is your teacher male or female? M F

4. What num~er child are you in your family from first ~orn (1) to
last oorn?

5. (a) How many orothers of yours are attending school?

(~) How many sisters of yours are attending school?

.
;:II

6. How far do you hope to go in your education? Std.8

Form IV University _

Form II

•
7. Who helps you with homework and studying at home?

(a) Father

(0) Mother

(c) Older sioling M/F _

circle one

(d) Aunt / Uncle (circle one)

(e) Other relative/neighoour _

8. Is it more important for a !ioy or a girl to go t'J school? _
Tell why? _

9. Which of the following su!:>jects do you take :tn school'?

Agriculture Health Education

Arithmetic History

Arts/Crafts H6mecrafts

Chichewa Music/Drama

English Physical Ed.

Geography Religious Ed.

10. (a) Which is the most important suoject for a ~oy to take'? _

~-



101

Boys The SameGirls
Do you think girls or ooys are more intelligent?

~~
11 .

Why do you think so?

12. In Zomoa rural area over half the girls who ~egin St.1 drop out of
school ~y St.2. Why do you think this is so?

13. (a) What do you like oest a~out school?

(0) What do you not like aoout scheol?

14. A lot of girls drop out at St.8. ~lY is this so?

15. What jo~ would you like to do when you complete your education?
Why? _

;;:

16. Who has most influenced your choice of your future joos?

=
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---
ETHNOGRAPHIC STUDY OF'FACTORS AFFECTING GIRL EDUCATION IN

S0U11!ERN MALAWI

Research Asst.------
Student No.

QUESTIONNAIRE FOR PARENTS/RELATIVES

(English Translation)

(circle correct one)------

1. What is your relationship to the pupil?

a~ grandfather/grandmother

b. father ------,

(circle correct one)------

c. mother

d. sister/brother

e. uncle/aunt

f. mother-in-law

g . mother-in-law.
h. other relative (Explain)

2. Up to what level (Standard/Form, etc.).were you educated?

3. a. Do both the father/mother (guardians) ~ive together?

Yes No.

b. If not, who is not there?

4. How many children in the family are of school age level?

boys _ girls

-,
.,..... I\VAILABLE DOCUM,ENT



Level Age now _

7 •

8.

How far is your homestead from the primary school? ~

[s it better for girls or boys to be educated?

Gi"':'ls

a . Wh ~' fer gi r 1s ?---

boys _

9 .

b. Why for boys?------------------------------
a. What is the most important subject for girls to take

in school?

b. What is the most important subject for boys to take in

school?

.10. In rural schools in Zomba many girls drop out between

Standard 1 and 2. What do- you think are the reasons?
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11. Who is more intelligent - girls or boys?

boys

girls-----------
both-------------
Why do you think so?-----------

12. Who in your family helps the children with their homework?

a. grandfather/grandmother

b. father

c . mother

d. sister/bother

~. uucle/aunt

f. mother-in-law

g. father-in-law ------------
h. other relative (Explain the relationship) _

13. Of the boys and girls who go to primary school, many girls

drop out by Standard 8. Why do you think this is?

14. Has any of your children ever dropped out of school?

Yes. No.

a. If so,
~.:m) (daughter)

b. If so, why do you think she dropped out?

•



105
- 4 -

is.a.What is the best level of education for boys?

--"" Std.S Std.8 J.e. M.e.E. college/univesity

Why do you think so?------------
b. What is the best level of education for girls?

Std.S Std.8 J.e. M.e.E. college/university

-=

..

::

Why do you think so? _

16.a. What career do you think is best for girls? ---------
Why do you think so?-----

17.b. What carrer to do you think is best for boys?
______________ Why do you think so? _
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Research Project on Girls' Participation in Education in So. Malawi
Assessment of Student"s Home Environment

Research A53t. ~

Location ~

Student Dumbor
DatG ~

..:

A. Make a site plan of the homestead.
B. From your observations.. make an assessment of the following:

1. Location of the homestead _
Distance to schoo'. (approZimate in Em.) _

2. Hvuse structure (tick one)
a. Mud/brick with thatched roof, earthern floor _
b. MUd/brick with corregated zinc root, earthern floor _
C. Brick with thatch roof a~d cement floor __
d. Brick V'olit1l corregated zinc root and cement floor _
e. Stucco e:-a.1:erior with glass windo'INS, cement floor _
!. Fired brick. and cement, glass windom, cement floor _

3. Approximate number of rooms in the house of stude1!.t __

4. Water availability (tick one)
a. Carried from river or stream _
b. Well or borehole in homestead __
c. Carried from ~U/borehold in village __
d. Tap ~ter in homestead __
e. Piped 'Water inside the house __

5. Available light (tick one)
a. From a cooking tire _
b. Candle _
c. Par11tin lantern With glass __
d. Open para!fin~th wick __
e. Electric light ., . ... ,.~ .

BEST AVMtABLE nOCUMC'
. .' ~ - ;:".
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6. Places available for studying in house (may Uck more than one)
a. Table _
b. Chair __
C. Stool __
d. Bed _
e. Floor _.__



-
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7. Educational materials in house: Can you see the folloWing?
a. books __
b. ne~paper _
c. magazino& _
d. ~x~rcis~ book _
e. paper/stationary _
f. pens/pencils __
g. measuring tape or yardstick __
h. map __
i. government poster _

8. How many children are in the household at following levels?
a. Pr9-s~hool ag~ _
b. Primary school age__ Number attending primary school __
c. Secondary sch. age Number attending secondary school __
d. University age Number attending university __

9. In What order is the student in his/her family (example: first
born" second born" last born) ,

.. 10. From your observation~~"What task.s/activities do the primary
school attendees perform in the first hour after returning home
from school?

107

-
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Childcare __
Herd animals _
Haul Water __
Cut firewood _
Play/relax _'__
Talk with others _
Cultivate _
Go to shop tor item __
Carry m~~~~ge, ~ neighbor, relative _
Study _
O~erm~e~~~~) __

~ .. - ---._ ......•_- ,-"..: .

Girls
Childcare _
Process food _
Haul water _
Coll~ct fin~wood __
Play/relax __
Prepare food/cook __
Cultivate '
Go to ShOP tor item __
Carry, message ' _
Study__
Other (name) _

:..'.\ ,. : -
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