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EXECUTIVE SUMMARY

This ethnographic study of factors influencing thr
per3istence and achievement of girls in comparison to boys at
the primary school level in Southern Malawi is limited to one
district=- Zomba rural-- where girls”® participation rates are
among the lowest in Malawi and their drop-out rates the
highest. Using a holistic approach wnhich bridges the gap
between home and school by providing insights into both
environments, the study focused on 80 pupils, 40 at the
Standard 5 level (the midpoint in primary school) and 40 at
Standard 8, the endpoint. Equal numbers of female and male
pupils were randomly selected from each of four primary school
communities, two .n predominantly Muslim areas north of Zomba
towr. and two in non-Muslim areas to the south of the town.

The methodology for the study included ethnograwnhic
observations of classrooms, school environments and the
homesteads of the 80 pupils. Headteachers (headmasters), the
t 2achers of all Suandards 5 and 8 classes and the pupils were
interviewed to ascertain their opinions and attitudes toward
educating girls in contrast to boys. Information was
collected on educational aspirations, classroom behavior,
3ubject matter choices, career choices and on reasons why
girls drop out at two key levels in primary education in Zomba
District. In addition, the pupils”® parents/guardians were
1lsn interviewed about educational choices they make for their
children of both sexes. perceptions of academic gender
differences and their educational and career aspirations for
their children. Also included were questions about the high
drop-out rates for girls. Finally., time use studies of after
gschool activities were conducted for 52.5% of the pupils to
find out gender differences in the way girls and boys
allocated their time, particularly with reference to domestic
chores, study and leisure.

The report findings examine economic, sociocultural and
psychosocial factors that influence girls® participation and
persistence in Zomba rural. The study concludes that economic
constrainta hinder girls® participation in school where female
pupils live in iesource-poor households, particularly female-
headed households, and that the higher cost of uniforms for
girls than boys may contribute to such constraints.

Gender—-structuring as a sociocultural process determines
the way gender relations are constructed beginning in the home
and following the pupil to school where sociocultural
attitudes are reinforced by school staff. The report analyses
a number of measurz2s of such attitudes; for example, gender-
specific choices about who gets educated, the comparative
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intelligence of males and females, sgender expectations and
rolea and the attitudes of teachers toward female pupils in
particular. The report argues that in order for gender-
restructuring to take place. changes in attitucdes leading to
changes in behavior must be encouraged within the classroom,
school and generally in Malawian society.

The study documents the impact of gender-structuring on
the lives of eight pupils, four females and four males, using
a case study approach. The cases show how pupils at the level
of the individual cope with situations at school and at home
that influence their perceptions about themselwes and shape
the decisions they make about school.

The report ends with nine recommendations related to
improving school quality, in-service training for teachers
that includes a gender component, and improving the image of
Malawian females through a national media campaign.
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INTRCDUCTION AND EACKGROUND

BExpanding the educational opportunities of women and
eliminating constraints that prevent girls® educational
achievement at all levels will make a positive contribution
toward advancing Malawi’s overall development in the 1990s.
Evidence from other Third World countries demonstrates that
in the long run increased education for women will assist in
lowering infant mortality rates (currently 154/1000 in
Malawi), provide for the improvement of family nutrition, and
contribute to children’s success in school (Kelly 1975; Floro
and Wolf 1990). Malawi”s population growth rate is one of the
highest in the world (3.7% per year) which makes it difficult
for the educational system to meet the increased demand for
school services. Contributing to this high growth rate iz the
fertility rate which currently averages 7.7 children for women
in their child-bearing years. Although education affects
differently population growth rates and fertility rates, by
providing increased educational opportunities that include
courses related to family health and planning, it is likely
that Malawi”s population growth rate will begin to decrease.
Equally important, Malawian women who currently have few
opportunities for wage income, will learn the skills and
attitudes required to secure wage employment through increased
educational cpportunities. The chance to participate in the
wage sector means, in turn, that a woman will have an
opvortunity to increase her income, enhance her socioeconomic
status with a resulting improved sense of worth and well
being.

Malawi“s educational system is pyramidal, with terminal
examinations that serve as a gate-keeping mechanism for the
next level at the end of primary (Standards 1- 8), Jjunior
secondary (Form 2) and senior secondary school (Form 4). As
of 1987, out of a total school age population (over 5 years
of age) of 6.586,802, 54.8% had little or no education, 41.7%
had a primary education and only 3.4% had attained a secondary
school education (NSO 1988). Of those in primary school, 44.3
percent were girls, but by $tandard 8, they accounted for only
25 percent. Although the Ministry of Education and Culture
has had an affirmative action programme to reserve 33 percent
of the places at the secondary level for girls since 1972 and
nine percaent of girla successfully completing the Primary
School Leaving Certificate (PSLC) gained places in secondary
schools as compared to 7.4 percent of boys in the last decade,
nevertheless a third as many girls enter secondary school as
boys. Of the one percent of school age population who enter
the tertiary level, females account for 21.3 percent of
university enrolments. Similar to other African countries

(e.g., see Dall 1989 for Mali; Elwusi 1987 for Ghana; Eshiwani °
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1322 Zor Kenyal), fezmales lag sehind mal2s av all levels of the
2ducational system., and 2irls =2xperience higher repetition and
drop-out rates than boys. In sum., although slightly more
Zirls currently 2nter the =ducation svystam at Standard one.
their numbers have dropped by nearly 75 rercent at Standard
3. and the percentage of fe2maleszs at the upper two levels
dwindles freom 33 percent in the seccndary level to 21.3
percent at the university lavel.

A number of studies in Malawi are 2merging that examine
educational opportunities nf females and their persistence in
the education sector at var:ious levels (e.g., Kamwendo 1984;
Kadzombe 1988; Maganga 1988; Malewezi 1880:; Kainja and
Mkandawire 1990; Grant Lewis, et al. 1990; Powers,
forthcoming). This study examines key factors that shape
female educational opportunities at the formal entry level:
that is. at the level chartered to provide the basic skills,
knowledge and attitudes --the educational scaffolding--
necessary for later achievement. It contributes to the
growing body of research by =2xamining in depth sociocultural,
psychosocial and economic factors from the home to the
2lassroom that affect girls”® primary education. The focus of
the study is one district in the Southern Region, a region
where girls® participation rates are among the lowest and
their drop-out rates the highest. The research employed a
combination of ethnographic technigues., interviews with school
staff, students and their parents or guardians, and a time
allocation study of after-school activities to discern the
factors that contribute to the constraints and success of
girls in comparison to boys at two grade levels—-- Standard 5
({the midpoint) and Standard 8 (the endpoint).

The report is organized into five sections. The first
section provides an overview of the problems encountered by
girls in the pursuit of education., with particular reference
to Malawi. The second section describes the setting for the
research, and the third, the research design and methodology.
The fourth section takes up the findings, beginning with a
description of each school site and community, followed by
discussions of the economic, sociocultural and psychosocial
factors related to girls persistence in education, and ending
with an examination of the causes of female drop-outs. The
final section offers conclusions and recommendations for
improving girls”® participation and achievement.
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THE PROBLIM OF GIRLS® PARTICIPATION IN EDUCATION

Since 1975 with the initiation of the United Nations
Decade of Women, increasing attention has been given to the
education gap that sxists worldwide between females and males.
Concentrating on the primary level, various explanations have
been advanced to explain why girls in contrast to boys do not
participate to their fullest potential. Tinker and Bramson
(1976) argue that three major factors affect girls-’
prarticipation: cultural attitudes; lack of relevance of the
school curriculum to the 1local or national economy; and
teaching methods. In addition, in a country experiencing the
financial constraints resulting from structural adjustment
with an average per capital income per year of K330 (8116),
economic constraints also impinge on girls® opportunities for
education. Each of these factors has a bearing on this study

of girls” education in Malawi.

CULTURAL ATTITUDES: THE CENTRALITY OF GENDER-STRUCTURING

Culturally determined ways of defining women and men and
their roles in a given society in a particular historical time
period shape gender-specific opportunities and constraints.
The process by which this takes place may be referred to as
gender-structuring (Davison 1988; Jaggar 1983). Gender-
structuring is the means by which a society structures
relatione of production and reproduction between females and
males from the household to the nation-state. Cultural
attitudes about gender contribute to this process. However,
gender-structuring is not a biclogically determined
phenomenon. It is a social phenomei.on that varies across
cultural groups, national boundaries and through time.
Therefore, it is subject to change, a condition which makes
it amenable to policy intervention and innovation.

The behavioral norms and expectations that result from
gender structuring begin in the home and community, and are
subsequ 1tly taught and reinforced in the school setting.
Girle levarn at an. early age that they are expected to limit
themselves to activities at home and courses at school that
reinforce their roles as domestic producers and reproducers.
What Nagat El-Sanabary (13989 p. 9) refers to as the "cult of
domesticity” with reference to the Middle East and North
Africa, applies equally well to sub-Saharan Africa and., in

this instance, to Malawi.

Ngwira (1988) observes of Malawi that "...it is
important to point to attitudas--attitudes both of men and
women which play a great role in determining the place of
women in 8society. The process by which these attitudes
evolved is difficult to say, but girls are traditionally
gocialized to play their allocated roles in life, that of wife
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and mother, which is considered or understood to be inferior
to that of husband and father" (1988 p. 13). One way of
measuring the impact of gender-astructuring is to examine the
career aspirations of school age childrer. Most often the
aspirations are congruent with the accepted gender role norms
as has been demonstrated in such diverse national settings as
Australia (Raby and Walford 1981) and Kenya (Egsmose 1981).
In Malawi, Kamwendo (1984) has examined the career preferences
of students at the Junior Secondary level with reference to
science education. He notes that girls tend to avoid science
related careers, except those that utilize biology. Such
avoidance reflects the generally held view that boys are
better suited than girls (intellectually and vocationally) to
the physical sciences and girls are better suited to areas
directly related to their domestic activities, including
health, nutrition and domestic production.

Within a classroom sociocultural expectationes are
transmitted through modeling of sex-~appropriate behavior,
teacher responses to their pupils and the academic support
they provide them, and curriculum content (Finn, Reis and
Dulberg 1980). Little research has been conducted on teacher-
pupil interactions in Malawi, but Felicity Malewezi, a former
teacher, observes that teachers treat girls differently from
boys, both in terms of academic expectations and gender-
specific forms of ‘discipline (1990 p. 2). Because most
teachers at the primary school level are male (and in the case
of the present research, all teachers in the two grade levels
studied were male), the implications for educating female
pupils in classrooms largely taught and managed v males
requires further study. We shall explore this matter further

in the section on Teaching Methods.

Cultural attitudes not only influence the attitudes and
persistence. of pupils in school, but in Malawi have been
identified as a major determinant of high drop-out rates,
especially among girls. In a pilot study of primary school
drop-outs in Dedza and Lilongwe (Central Region), Maganga
(1988) found that cultural beliefs about girls”® roles and
abilities, and the prevalence of pregnancy and early marriage
a3 a reflection of the cultural imperative that girls should
become wives and mothers accounted for 6 percent of the drop-
out rate in these areas. Kadzombe s (1988) study cf drop-
outs involving interviews with teachers, students and parents
in rural and urban Zomba District concluded that "For whatever
reasonsg most girls drop out of school because of early
(1988 p. 12) Although we are not tcld the

pregnancy”

frequency of times thias reason was given, the cultural
determinants of “early pregnancy’ warrant further
investigation.

Another ramification of gender-structuring associated

with high attrition rates among girls is male bias whereby
male children are viewed as more educatable than female
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children and are, thus, more often sent to school. Chawanje’s
(1989) conclusion that “Culturally girle .re not a priority
where education is concerned and in most rural communities
girls have come to accept this state of affairs as the norm"
(1989 p. 4) sums up this view. But the extent to which male
bias actually exists in Malawl has not been systematically
investigated. The present study includes a modest beginning.

Factors determining high female drop-out rates became
a focus of interest at a national seminar on the Causes of
Primary School Drop-outs held in Zomba in 1988. In addition
to isolating early marriage and the preference in large
families for educating boys over girls as primary causes,
participants identified two other factors: the assumptions of
both parents and children tlrat girls are expected to assist
in domestic work more than boys, and girls® feelings of
psychosocial inferiority. Although both factors may be in
operation, to our knowledge little quantifiable data has been

collected to validate either hypothesis.

During a recent national seminar on Access of Women and
Girls to Education and Training Opportunities (29th July-3rd
August 1990), the twin problems of repetition and drop-out
rates again emerged. Jessie Ndisale, headmistreas of a
secondary school, observed that male dominance extends from
the home to the classroom where girls feel '"suffocated" by
their male counterparts (1990 p. 3). It has been demonstrated
that in Malawi, as elsewhere, girls often perform better in
single sex schools where they do not have to compete with boys
(Kamwendo 1984; Chawanje 1989). In fact of the few female
pupils who are selected for Chancellor College (University of
Malawi), almost all have come from single sex schools
(Hiddleston, personal communication). That girls feel
"suffocated" in a mixed classroom in large part is the result
of a teacher’s management of the classroom and his/her

teaching methods.

The influence that parents have, directly and indirectly,
on their children’s educational aspirations and achievement
is well documented for Africa (Mbilinyi 1969; Egsmose 1981;
Eshiwani 1983). The importance of parents” attitudes as a
determinant of Malawian girls® educational aspiraticns was
stressed at the seminars on drop-outs (1988) and girls
education and training (1990) discussed earlier. In a recent
study of female university students, including factors that
led to their persistence in education, Powers found that a
positive attitude on the part of at least one parent towards
their daughter ‘s education was a key factor in the student’s
persistence (Powers 1990, personal communication). Likewise,
lack of interest in and support of educational achievement on
the part of parents or guardians may serve to discourage a
student of either sex and was a major reason cited by parents
in our study for high drop-out rates among girls bLetween

Standards 1 and 2.
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TEACHERS AND TEACHING METHODS

In a study of 3chool factors that improve academic
achievement in Third World countries. Fuller (1987) draws on
over 60 studies from the Third World to demonstrate that among
the factors that are highly effective, the number of years of
teacher training positively correlates with pupil achievement
in 22 of the 31 studies. In Malawi four grades designate the
educational level and training of primary school teachers (T4,

the lowest, to Tl the highest). In this study of girls”
primary education, ten teachers in the four schools were
interviewed, and out of the ten, one had a T4 grade -- that

is. a PSLC certificate with two years of teacher training.
Five teachers had a JCE plus two years of teacher training
(T3), three had a MSCE (certificate awarded at end of four
years of secondary school) plus two years teacher training
(T2), and one had a Tl, the promotional grade awarded after
accumulated years of experience. Thus the average number of
years of training in our small sample was two years.

However, equally important to the number of years is the
quality of the teacher training. Minimally, teacher training
profsrams include techniques for teaching specific subjects and
classroom management, including discipline. Although a
growing literature exists examining the ways that gender-
structuring affects girls”® performance and persistence in
school in the West (Rosenthal and Jacobson 1868; Palardy 1969:
Maccoby and Jacklin 1974; Kelly 1982) little attention has
been given to how gender is structured in African classrooms
until recently. Chawanje“s (1989) and Malewezi“s (1990)
general observations of the way gender-structuring is
manifested in Malawian classrooms suggest the need for close
studies of classroom interactions to document that such a
procegs exists and the ways it operates. Once documented, it
will be easier to design' teachner training modules that
incorporate sengitivity to gender.

Brophy and Good {1974) have pointed out that teacher
expectations of pupils-- that is, the inferences teachers make
about their present and future achievement and classroom
behavior-- have a substantial impact on a student’s academic
performance. When a teacher’s methods depend upon rote
learning and largely voluntary pupil response in a classroom
where boys have been socialised from birth to be verbal and
assertive and girls to be submissive ard quiet, it is more
often the case that the boys will dorinate. Moreover, as
Kelly’s (1982) study confirmed, teachers of both sexes tend
to talk more with male than with female puj ils in a classroom.
OQur study of girls” primary education in southern Malawi
confirms that teachers call upon boyy more often than girls
to answer questions. In 33 observations of eight subjects
taught at the primary level, in all except Chichewa (the
national language) and arithmetic classes, more boys than
girls were called upon by teachers to answer questions. In
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arithmetic it was evenly split between girls and boys, while
girls were more often called upon in a Chichewa class.
Malewezi’s (1990) contention that Malawian teachers treat
girls differently than boys is borne out by our studyv.

In order to alleviate the gender discrepancies in
teaching methods ancd classroom behavior, the National Seminar
on Girls® and Women’s Education and Training Opportunities
recommended that teacher training in Malawi include awareness
of gender and sensitivity to gender-structuring. At the same
time, more research is needed on the means by which teachers”
attitudes and behavior towards girls in contrast to boys
influence girls’ educational attitudes and achievement.

ENGENDERING THE SCHOOL CURRICULUM

Although gender-specific curriculum content analysis was
not included in the present study, a word needs to be said
about the role of curriculum materials in relation to gender-
structuring. At the 1988 Seminar on Primary School Drop-
outs, 1t was noted that the ambitious primary school
curriculum and long syllabuses prevented subjects from being
completed and often defeated pupils. It was recommended that
the Ministry of Education and Culture endeavour to steamline
the curriculum, an exercise which is currently underway.
Included in the curriculum revision is the inclusion of health
sciencea and home economics topics with other subjectsa that
pertain to the environment. Textbooks are availahle for only
three subjects: English, Chichewa and Arithmetic, but wherever
s08s8ible, an effort is being made to portray more women and
girls in realistic and positive roles in the new editions
(Habrowski 1990, personal communication). For example, women
are now portrayed as farmers as well as mothers, ana the
frequency with which females appear in illustrations has
increased. Such revisions will make a positive contribution
towards improving the image of Malawian women, and the self-

image of Malawian girls.

ECONOMIC CONSTRAINTS

One of the major arguments advanced by school staffs,
puplils and parents for non-participation in formal education
is lack of school fees. With constraints of income and
decreased returns to agricultural production on a dwindling
land base (Chipande 1986; Kaunda 1988; Chisala and Mthindi
1989), the Malawian smallholder, in particular, has little
surplus after production to pay for basic needs such as
commodities not produced at home (cooking oil, kerosene.,
clothing) and health care, let alone education. Currently
school fees are MK4.50 per pupil through St. 5 and MK7.50
for the last three grades. This means that for each child to
be provided with the basic level of education necessary for
numeracy and literacy (St. 1-5), MK22.50 (US$8.40) will have
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been invested. For a child completing primary school the
expenditure per pupil at current rates is MK45.00 (US$168.79).

However, this is only the beginning. In addition to
school fees, a pupil needs to provide his/her own oexercise
books and writing materials, an expenditure of approximately
MK12.00 (US$4.48) per year. Additionally, although uniforms
are .not required for primary school, there is strong pressure
(from school staffe and the community) to clothe puplils in
uniforms. For boys, the basic requirement is cotton shorts
which cost on average MK5.50, although the complete uniform
costs approximately MK10.50 (US$3.92). For girls the cost of
a uniform which includes a Jjumper and blous- is between
MK15.50-MK22.00 (US$5.80-$8.20). This means that the financial
outlay for a girl’'s uniform is twice that of a boy’sa.

For families with adequate resovrces, the expenditure for
a girl’s uniform is not a problem, but for smallholders with
less than a hectare of land living at the subsistence level,
this expenditure may be prohibitive. In the caze of low
income female-headed households (both de jure and de facto),
currently between 28 and 35 per cent of Malawian households
(Chipande 1986; Peters et al. 1989), the economic strain is
even greater. It is often the case that smallholder farmers
congider the investment of schooling for their children as
including uniforms and writing materials as well as school
fees. Equally important, girls provide the major domestic
labour (including agricultural tasks, food processing and
childcare) associated with household production. When the
investment for a girl s education is weighed against the need
for a daughter®s household labour, the latter is apt to take
precedence. It 1s difficult to separate factors of
Bociocultural male bias from economic considerations, but the
fact that a girl’s uniform costs twice that of a boy s uniform
and her labour contributes significantly to subsistence
production together may determine the gender-specific
selection of who goes to school. Thus the combination of
higher educational investment costs and domestic labour
demands work in tandem with sociocultural attitudes to prevent
girls from participating equally with boys in basic education.

Although the United Nations Development Programme in
Malawi has implemented a project to provide school fees for
over 4,508 primary school pupils, two-thirds of whom must be
girls, the criteria for selection is based upon merit rather
than need (Grant Lewis, et al. 1990). In order to Jetermine
the extent to which lack of funds for school fees determines
a child’s opportunities for and persistence in education, a
focused study of one district where school scholarships are
distributed based upon economic need must be undertaken. In
our research, we found that lack of school fees was the most
frequently cited reason for girls dropping out at the entry
level (between Standards 1 and 2), and was a major cause for
dropping out at other levels up to Standard 8.
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THE RESEARCH SETTING AND DESIGN

ZOMBA DISTRICT: THE PHYSICAL SETTING

The district’s name comes from Zomba Mountain which at
1,810 metera high. is the second highest mountair in Malawi
(Agnew 1972). Zomba District is one of twenty-four districts
and the center of the former colonial and early post-colonial
administrations. It also has the second largest inland lake,
Lake Chilwa, which lies on the eastern border of the district
bordering M>zambique. The two physical features, the mountain
and the lake, distinguish Zomba from other diatrictes in the
Southern Region. Lying along the Rift Valley floor, most of
the district has heavily cultivated alluvial soils where rice,
cassava and maize are grown by the predominantly small-scale

farmers.

POPULATION

In 1987, the year of Malawi’s last census, out of Zomba
District’s total population of 438,150, 90.2 percent (395,272)
lived in Zomba Rural area where the research on girlse’
education was carried out. Of the total rural population,

52.7% were female and 47.3% were male, giving females an edge
In the intercensal period (1977-

over males (NSO 1985).
1987), the population in Zomba Rural increased by 67,172
(17%).

Zomba is populated by Yao, Lomwe, Nyanja and Mang anJja
people with the Yao predominant. These ethnic groups are
matrilineal and their residence pattern is matrilocal. The

"mbumba’’ ~-

Yao society in particular is centered around the

a group of sisters residing in a maternal village and whose
welfare and protection are vested in the hands of an elder
brother or uncle, the '"asyene mbumba” (Mitchell 1966). The
"asyene mbumba' is expected to provide emotional and economic
support to the sorority group-~- the ‘'mbumba’. The
ramificatious of this social pattern in Zomba Rural and other
areas where matrilineality is practised have far-reaching
effects on the status of women. First, the women have a
higher degree of security of land tenure tv¥.n men. Second,
there is a large population of female-header: households. The
National Sample Survey of Agriculture (NSSA) indicated that
of 480 households sampled in Zomba District, 36.9% were headed
by women; that is, the woman considers herself to be the head

of household (NSO 1982).

The major religions of Zomba Rural’s population are
Christainty and Izlam. Islam is the predominant, though not
the exclusive religion of many Yao in the north and east,
while Christianity is the major religion of most other groups.
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In our selection of the four research sites, we included two
school communities in which Muslims account for at least fifty

percent of the pupil population.

ECONOMIC ACTIVITY

The most common economic e*tivity in Zomba is fishing on
Lake Chilwa and fishmongering. [here is, however, some estate
farming of cash-value crops such as tobacco and more recently,
coffee. The majority of reople in Zomba Rural are engaged in
subsistence farming. The main crcp grown in the District is
maize, both as a staple food and for sale. Cassava and rice
are grown in significant quantitirs as important supplements
to maize in well watered alluvial soils bordering Lake Chilwa.
The 1980/81 NSSA found that in their Zomba Rural sample, 89.5%
of households cultivated maize or maize mixed with pulses (NSO

198%).

SCHOOL ENROLMENT

Zomba Rural, the focus of this study, has low enrol.ent
rates at the primary school level. Between the 1981/82 and
19F5/86 academic years, it registered only a 1.54 percent
in:rease in enrolment in comparison with a national increase
of 13.25% (Maganga 1988). Total enrolments in 1988 were
23,400 boys and 18,784 girls (Ministry of Education and
Culture 1983). In addition, the area had the highest drop-
out rate-- 26.24 percent-- in the Southern Region (Maganga
1988 p. 4). Table 1 compares the national drop-out rates with
the drop-out rates for Zomba Rural in 1987,/88. In aome cames
the drop-out rate for the latter is nearly double the national
average for the same year. Looking at Table 2, the' highest
drop-out rates for girls occurs between Standards 1 and 2 and
between Standards 6 and 7. It is difficult to maasurec
accurately the drop-out rate between Standards 7 and 8 because
there is a high percentage of "drop-in" repeaters in the last
year when pupils are preparing for the PSLC examinations.
This is borne out by a look at Table 3 which examines repeater
rates by gender. The greatest number of girls repeat in
Standards 1 and 2, while for boys it occurs in Standards 1 and
8. The combination of low enrolment rates, high repetition
rates at the lower grade levels, and high drop-out rates at
the entry and terminal levels among female pupils in Zomba
Rurai is cause for concern. If we can separate the various
factors that contribute to this phenomenon in one location and
suggest remedies, it may contribute to finding solutions in

other locations.

There are 107 primary schools in Zomba Rural where this
study was carried out, and fifteen primaryv schools in Zomba
Urban (Ministry of Education and Culture 1988). Pupils in all
these schools have to complete for secondary school places in
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TABLE 1

COMPARISON OF DROP-OUT RATES ST.1 - ST.7 FOR

SOUTHERN REGION & ZOMBA RURAL

1 -2 2 - 3 3 -4 4 - 5 5 -6 6 7
Zomba Rural | 41.0% 20.9% 31.6% 25.5% 17.7% 15.4%
S. Region 30.6% "15.1% 16.0% 7.5% 6.2% 1,93
Source: Based on Table 25 - Primary Schools: Repetition
and Dropout Rates 1977/78 - 1987 - 88 and Table
5 - Primary School: Enrolment by Standard, Sex
and District and Number of Assisted and
Unassisted Schools 1987/88 Education Statistics,
Ministry of Education & Culture, 1988
TABLE 2
'DROP-OUT RATES BY GENDER IN ZOMBA RURAL
ST.l - ST. 7
1 -2 2 - 3 3 -4 4 - 5 5 -6 6 - 7
BOYS 39.8% 22.5% 26.9 31.4% 18.7% 5.6%
GIRLS 42.2% 19. 3% 36.2% 19.5% 16.7% 25.23
Jource: Based on Table 5: Enrolment by Standard, Sex
and District and Number of Assisted and

Unassisted Schools 1987/88 Education

Statistics, Ministry of Education & Culture,

1988.

BEST AVAILABLE DOCUMENT

'
)

LI L T N

"”lrJ Moo



o
P Il 1M

cvd o il

Wl

| TR 1

Al

e w oy

el

TABLE

3

NUMBER OF REPEATERS BY GENDER AND STANDARDS (GRADE) 1 - 8

ZOMBA RURAL

STANDARD NO. OF BOYS % NO. OF GIRLS 3
1 1,452 21.8 1,516 25
2 817 50.6 797 49 .4
3 546 49.4 559 50.6
4 267 53.3 234 46.7
5 225 51.8 209 48.2
6 236 47.7 259 52.3
7 232 52 214 48
8 1,217 70.6 507 29.4
Total No. 4,992 4,295
(53.8%) (46.2%)

Repetition Rate

Source:

Based on Table :
Standard and District in Assisted and Unassisted

Schools 1987/88 Education Statistics, Ministry
of Educacion & Culture,

19: Number of Repeaters by Sex,

1984
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+he five or 8ix secondary schools in the district. two of
which are considersad "national schools”; that i3, students
from other districta may be selected for thesse schools too.
The desire to gain entry into secondary 3chools and the
emotional and psychological 3stress to pass the Primary School
Leaving Certificate (PSLC) examinations cannot be
overem: hasized.

SELECTION OF THE FOUR SCHOOLS

The four primary schools in this study were randomly
selected from the 107 in Zomba Rural to represent the four
corners of the District. The smallest school in the study is
Namilongo south of Zomba municipality, while the largest is
Namiwawa to the southeast. The two schools in the northern
part of the District, Nsondole Primary School and Msalabani
School, are in predominantly Muslim ar=as. while Namiwawa and
Namilongo are in Christian areas. The sociocultural mix ot
Muslim and Christian was recessary because it is sometimes
agsumed that Muslims who are "resistant to western Christian
education”, are responsible for low enrolment rates.

Consequently, a comparative study of largely Muslim with non-

Muslim areas will help to ascertain differences in attitudes
toward schooling.
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THE REZEAFRCH PPCJECT: DESIGN AND METHODOLOGY

PURPOSE OF THE RESEARCH

As indicated earlier, the primary intent of this research
nas been to document gqualitatively through in-depth
observations nf teacher-student interactions in the classroom
and school and observations of students in their homes., the
tehaviors and the material contexts that contribute to or
detract from girls”® persistence in education. At the same
time, collection of gquantitative data on the attitudes of
schocl staff, sctudents and parents/guardians toward educating
femal2s in comparison to males, career aspirations and
opinions on the causes of high drop out rates among girls in
primary school <contributes to our understanding and
alleviation of certain gender-specific problems at school and
at home that influence girls” educational choices and
opportunities.

Critical to girls”® persistence in education., in addition
to parental attitudes at home. is the competing demands upon
tneir time for participation in domestic tasks and homework.
Observations of after school activities within a specific 60-
minute period help to quantify the amount of time spent by
female pupils in comparison to male pupils on each task in
order to determine whether or not the demands for girls”
domestic labour exceeds that of the demand for boys”® labour.
The results of such a study have implications for the amount
of time girls are able to spend on homework and hence may
contribute to their lower achievement rates.

Specifically, the research addressed several guestions
related to girls® education in Souvthern Malawi outlined below.

1. What are the sociocultural constraints at school and
at home that influence girls”® participation in
education?

2. Are there difference between the attitudes of male and
female teachers toward girls® educational performance
that have implications for girls”® persistence and
achievement in school?

3. What are the gender-specific differences between
female and male parents/guardians attitudes toward
educating girls in contrast to boys and toward career
aspirations for their offspring?

4. Are there differences between Muslim and Christian
parents” attitudes toward educating females?

BESTAVALAB -
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5. How are‘girls‘ opportunities for education related to
parents education and to socioecultural factors,
including marital status and residental patterns?

8. Given that most rural dwellers in Zomba Rural are
smallholder farmers, often living at subsistence
level, what are the economic constrainta on girils”

education?

7. What acenunts for the high drop—ouﬁ rates of girls
between Standards 1 and 2 and at Standard 8 in Zomba

District?
In order to answer the questions outlined, we designed
a four months research project (April-July, 1990) that
The first

included ethnographic and sample survey techniques.
month was devntod to cleveloping and testing our research
instruments, and to selecting and training eight research
assistants, four male/female ";eams, in each area to assist us
in the collection of data. The actual fieldwork was conducted

in a three-months period (May~July).

At the beginning of this period, people were cultivating
and harvesting crops such as maize, rice and cassava. By the
end of the period much of the agricultural work had been
completed. During the first week of field work there were
heavy rains, but the remainder of the period wzs dry. During
the week of heavy rains there was a marked drop in attendance
in all four schools, particularly among the girls in Namilongo
School. Climate and the agricultural cycle both affect school
participation rates. In a group interview with female teachers
in one of the schools, the teachers reported that more girls
were absent in the post-harvest period because they were
required by their mothers to take grain to the grinding mill

for processing.
In addition, the time of year when research is conducted
We conducted our field

is affected by the school calendar.
work in the last trimester of the school year When
preparations for end-of-year and Government examinations

altered the schedule in the last month. This change affected
our classroom observations of Standard 8 in particular.

SELECTION OF THE RESEARCH ASSISTANTS

Four female and four male research assistants who lived
in or were familiar with the four selected school sites and

communities were selected and trained to conduct interviews
and make classroom and homestead observations. They became
male/female research teams in each of the study areas. In
Malawi, as in many African countries, the society is genderj
It was therefore necessary for interviewing and

segregated.
Sery The female

observation to be done by members of the same sex.
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ragearch assistants were aselected to interview and make
observations of female pupils and conduct intervisws with
“2male pupils and zuardians, and male research assistants to
ob3erve and interview male nupils and guardians.

The selesction of the four teams of research assistants
took over five days and four trips to the four study sites.
The majority of young men and women within the four school
communities---Nsondole., Msalabani, Namiwawa and Namilongo--
did not have the minimum educational qualification we set of
a secondary school leaving certificate (MSCE). Those that had
such a certificate had migrated to urban® areas to take
advantage of opportunities for wage employment. In
particular, this applied to girls in the two northern areas.
It was therefore necessary to lower our educational
requirement to at least a Junior Certificate (awarded at the
end of Form 2 or the second year of secondary school).

The assistants were selected not only on the basis of
education and written English skills, but on their
communication skills with people of varied age groups.

Once the eight assistants were selected, they underwent
a week long intensive training session aimed at equipping them
with ethnographiz observation skills and interviewing
techniques as well as how to conduct time allocation
schedules. More than half the time during the training
program was spent in observations and recording of physical
sites and human interaction. The latter included both verbal
and non-verbal behavior. These are essential skills for
classroom and homestead observations. Generally during the
sessions, male research assistants were better at physical
description while female research assistants were more
perceptive than males to various human interactions. Thus
each team had a balance. The training program was also used
as an additional testing ground for the suitability of the
interview instruments which had been translated into the
Malawian national language, Chichewa and then back-translated
into English before being tested. The assistants participated
in simulated interviews with parents, guardians and pupils.
They also practised time allocation exercises to achieve
accuracy in recording activities.

The assistant teams began their work with site
observations of "“their" schools in each area and focused
observations of random classrooms, using an observation
protocol (see Appendix 1). During the second week they
narrowed their observations of classrooms to Standard 5 and
Standard 8. In the case of the one school with double streams
at both levels, Standard 5-b and Standard 8-b were selected
as being more representative of the particular school
gituation (Namiwawa School).
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INTERVIEWS WITH SCHOOL STAFF

The two principal researchers interviewed headteachers
(also known as "headmasters") who functioned both as classroom
teachers and administrative heads of schools (Appandix 2-a).
We also interviewed all Standard 5 and Standard 8 teachers,
all of whom turned out to be male teaclhiers. Interviews were
conducted in English. The questions were aimed at
ascertaining attitudes toward and expectations of girls in
comparison to boyes in the school generally and particularly
in their classes (see Appendix 2-b). The teachers and
headteachers also helped us by supplying lists of Standard 5
and Standard 8 students broken Jown by gender and assisted us
with the selection by providing information about a particular
student randomly selected from the lists.

SELECTION OF THE PUPIL SAMPLE

The study was centered around twenty randomly selected
girls and boys from each of the four schools-- five girls and
five boys each from Standard 5 and Standard 8. Care was taken
not to include repeaters in the sample. In the schools in the
northern part of the district, we included a representative
sample of Muslim pupils to reflect the proportion of Muslims

enroled in the schools.

As soon as the 80 pupils were selected, their names were
given to the research assistants who began focused
observations of their behavior in and out of the classroom.
Meanwhile the principal researchers, through the headteachers
and members of school committees, extended invitations to all
parents and guardians of the selected pupils to attend a
meeting to explain the purpose of the research, answer
questions and get their permission to interview the pupils and
visit their homesteads for observations and interviews. The
Research Assistants were also introduced at the meeting. This
was particularly important as the credibility of the study
results depended on parents’/ guardians® cooperation. In all
cases permission was granted and in some of the meetings
parents acknowledged that a problem existed for educating
girle and in one case a lively discussion ensued as to the

causes.
The research assistants (RAs) did not begin interviewing

the selected pupils until they had established a rapport with
the female RAs with the girls and the male RAs with

each one,

the boys. The interview focused on school participation,
attitudes toward education, including academic self-
expectation, career aspirations and causes of female drop-

outs in Zomba (Appendix 2-c). After the interviews were
completed and the pupil was reasonably comfortable with the

RA, the RAs accompanied the pupil to his or her home.
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HOMESTZAD OBSERVATIONS AND INTERVIEWS

In a pupil”s homestead, the RAs made an assessment of the
material socioeconomic envireonment. including housetype,
avallability of water, lizht and =2ducational materials that
may have an 2ffect on the pupil’s academic work in school (see
Aprendix 3). They alsc intarviewed the male and female
guardians or parents. The guestions were aimed at
ascertaining the guardians® educational level, number of
school-age children by sex and the number of children
attending and not attending school, as well as the birth order
of the selected pupil. Their attitudes toward the education
of girls in comparison to boys, their academic =xpectations
nf 2girls and career aspirations for both sexes were also
elicited. In addition, their opinions about the causes of
high female drop-out rates and information about their
experiences with drop-out pupils in their own families were
collected (Appendix 2-d).

TIME ALLOCATION SCHEDULES

During their first of usually two visits to a pupil’s
homestezad, the RAs made gender-specific observations of all
the activities they observed students participating in during
the after-school period. These were compiled into a generic
list for the time allocation study. Time allocation studies
were carried out for 52.5 percent of the total pupil sample.
Twenty—-six girls (65% of total female sample) and 16 boys (40%
of the male sample) were observed. The number of minutes and
seconds of each activity during a sixty-minute period was
carefully recorded in order to ascertain the amount of time
spent on studying, social interaction with peers, household
tasks, childcare and leisure. The time allocation exercise
was carried out by one member of the RA team while the other
interviewed the appropriate guardian or made homestead
observations.

During the last two months when the RAs were making
homestead wvisits in the afternoon, they continued their
classroom observations and focused observations of students
in the mornings until the end of the fieldwork period.

COORDINATION OF THE RESEARCH ACTIVITIES

Primary responsibility for monitoring the research
activities of the RAs, conducting classroom observations to
check validity of RAs observations and assisting them in their
work, particularly in entering homesteads with ease, was in
the bhands of the two principal researchers. Each RA was
required to keep a detailed log of their daily activities with
their own comments and questions in the margin. We found
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these logs particularly useful in anticipating problems that
might be oercome, in rersealing classroom and school
situationa that might have been overlooked, and in assisting
the RAs in becoming more effective and efficient in their
work. The principal researchers made weekly, and in some
cases, twice weekly extended visits to each site,
participating in research activities and meeting with the RAs
on their progress. We also met with each headteacher to
assure that the RAs were properly carrying out their work and
that no problems had arisen. In all cases, the headteachers
were most cooperative in assisting us with the research.

19
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THE RESEARCH FINUINGS

THE CONTEXT

In order to provide a contaxt for the results of the
study. it is first necessary to give a brief description of
each school site, its physical attributes or constraints and
the community in which it is embedded.

Msalabani Full Primary School and Community

Msalabani Primary School is situated to the north of
Zomba District on the border with Machinga District. It is
three kilometers off the main Zomba-Lilongwe road at the
Anglican Diocese Headguartars at Malosa. The school is one
nf th. oldest in the area as it was built by the Anzlican
mission around 1940. Being in a predominantly Muslim
location, it was originally the focal point for converting
young Muslims to Christianity. A dilapidated church building
an the school premizes bears testimony to the early beginnings
of the school. The school plant consists of three blocks of
classrooms and five teachers’ houses. Classrooms are crowded
and groups of children, particularly at the early grade levels
can be seen clustered in reading or study groups under trees
autside on fair weather days. Children in the lower grades
to Standard 7 do not have desks nor do most teachers.
Standard 7 and 8 classrooms have metal or wooden desks,
seating usually two to three pupils to a desk. All
classrooms, as elsewhere in Malawi, are gender-segregated with
boyz on one side and girls on the other.

With a total enrolment of 1,132 pupils and 16 teachers
(3 women, 13 men), the school has a teacher/pupil ratio of 1
teacher to 85 pupils (1:85). This ratio exceeds the national
average of 1:67 by nearly 20 pupils. Women constitute 18% of
the teaching staff. In the two grades that are the focus of
this study, Standard 5 has an enrolment of 46 girls and 40
boys, a slight demographic edge for girls, while in Standard
8 the reverse holds with only half as many girls as boys (20
girls to 42 boys). No girls from the school passed the
Primary School Leaving Certificate (PSLC) between 1985 and
1989. During the same period, six boys passed the PSLC. None
were selected for secondary school.

Sixty percent of the pupils at Msalabani come from Muslim
families, the other 40 percent are Christian. Muslin children

characteristically have a double school schedule. In the
afternoons, after Msalabani has closed for the day, these
Muslim children go to Koranic school for two hours. Small

neighborhood mosques are nestled in amongst clusters of
homesteads and provide a center for the Muslim children and
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~heir families. There 13 an 2xpresesed attitude on the part
nt azscme of the predeminantly Christian teachers at Msalabani
Full Primarvy School that the Muslims in the community are mors
"hackward"” and less intaresta in a2ducation. an azsumption
~hat Was not born sut by sur research in the community.

The major ethnic zgrocup are the Yao, most of whom are
matrilineal and Muslim. Yan i3 the predominant language
spoken in homea. In 85 percent of the twenty homes sampled,
both parents were present and were responsible for their
children”s education rather than the maternal uncle. In three
cases the pupils lived with their maternal grandparents.

Half of the children in the sample came from subsistence
lsvel households, where the homes were mud or burnt bricks
with thatch or zinc roofs and earthen floors. Only two homes
in the sample had fired brick and cement, glass windows and
a cement floor. Although three families had tap water in
their homesteads and two had wells. the majority depended upon
water carried from a well or borehold in the village and in
five it was carried from a river. Although most homes had
open paraffin lamps with wicks, the only house with
alactricity in the entire sample of 80 students” homes was in
Msalabani. It was in a pupil’s home where the father owned
and ran a local grocery. and electricity had been extended
from the grocery to the home behind it.

A table or chair was the most noticeable place for
studying in the majority of the pupils” homes. but in three
hcmes there was little or no furniture and children studied
on the earthen floor. Six of the homes had government posters
on a wall, only one had a map. one a calendar and one a
visible tape measure. Two families had radio cassette
players. Among the few books available were the Bible and a
hymn ook. Only one home had a newspaper. Thus, few reading
materials were available to the Msalabani pupils outside of
school.

The pupils in our sample walked an average of 2.5
kilometers to get to schonl, but some lived as far away as
nine or ten kilometers. At the school, pupils are asked to
~mantribute to the school’s development by bringing from home.
grass for thatching teachers’ houses or latrines., poles. or
tools for construction. If the children do not remember they
are punished. In fact, much of the punishment metted out for
tardiness was in the form of labour related to construction.
For example, girls, in particular, were asked to haul water
for mixing with mud, to make bricks., cut down tree stumps or
dig refuse pits during periods when classes were in session.
This meant that they missed whule lessons.

Similar to other rural schocls in Africa. funds do not

exist for school maintenance and students are expected to
carry out maintenance tasks. From our observations, girls at
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Mmalabani carried out a major portion of this burden, sweeping
clasarooms and school yards, haulling water and other labour
activities which orften interferred. with their participation
in nclasses. Several girla expresged dizcouragement or
hitterness over labour exacted from them for small
infractions. Some dropped out for the rest or the day rather
than perform tasks they felt were unfair. On the whole, the
puplls in our Msalabani sample appeared to have more
encouragement from home than they did from members of the
3schocl staff, who tended to express frustration over having
to teach students whose mother tongue was Yao and whom the
teachers thought had little chance of academic success.

Nsondole Full Primary School and Community

Similar to Msalabani, Nsondole Full Primary is located
in a predominar.tly Yao, Muslim area. The school i3 situated
18 kilometers to the northeast of Zomba town toward Lake
Chilwa. There are two classroom blocks, eight teachers’
houses and a church building within the school premises. The
church building, which belongs to the Church of Central
African Presbyterian (CCAP), also serves as a classroom for
the junior (Standard 1-3) classes. The only classroom with
desks is the Standard 8 classroom. Each week students can be
3een hauling chairs from home on their heads to school so they
will have a place to sit. None of the teachers in any
classroom has a desk and few have chairs. Teachers’ materials
are often balanced on an open window 3ill and pupils in lower
grades sit on raised brick rows, balancing their exercise
books on their laps. Yet despite the subsistence level
physical surroundings, the school staff appears to be well
organized and committed to teaching despite the material
handicaps.

The school has a total enrolment of 1,089 and a teaching
staff of eleven teachers. The teacher/pupil ratio is 1:99,
the highest of the four schools studied. Of the eleven
teachers, nine are men and two are women. Of the two classes
examined closely, in Standard 5 there are 30 girls and 36 boys
enrolled and in Standard 8, 23 girls and 52 boys, a similar
gender discrepancy as that found in the Standard 8 class at
Msalabani. In the past five years only nine girls passed the
PSLC examinations in contrast to 36 boys. Although three of
the girls passed the PSLC in 1988, none was selected to
secondary school.

Of the 20 pupil homesteads visited in Nsondole, 17 were
of basic mud brick with a thatch roof and earthen floor. One
had a zinc roof, and two were plastered with cement floors.
All but two homesteads had access to neighborhood water taps
as the result of a community self-help project funded by the
World Bank in which the Bank provided funds for materials and
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of the twenty homes had open paraffin lamps w: ~.Cka.

A table, chair or the floor was the most visible place
for studying in most homes. In seven homes, only the floor
was avalilable. However, educational materials were often
visible. Twelve homes had government posters mounted on
walle, five had maps, and five had newspapers or magazines as
well as books. In addition, two homes had tape measures.
Thus there were more materials available for rcinforcing
reading and literacy skills in the Nsondole homes than in the

Msalabani pupils’ homes.

In this matrilocal area, fifty percent of the pupils’
parents were both present and were responsible for their
education, but in 30 percent of the hories, the maternal uncle
(the mother“s brother) was the one responsible for the
children’s education. In one cas®?. the maternal aunt and
uncle were the guardians and in another an older sister and
the uncle were the guardians. Finally, two pupils were being
raised by grandparents who were responsible for their
education. There were no female-headed households in the

Nsondole sample.

Children in the Nsondole sample on avevage had the
longest distance to walk to school. The average was 6.8
kilometers, but one pupil lived a distance of 13 kilometers
from the school. The average distance that the pupils in our
study had to walk exceeds the official catchment radius of 5
kilometers set by the Ministry of Education and Culture by

nearly two kilometers.

- Although pupils helped in maintaining the school
compound, the labour was less regimented and of less frequency
than at Msalabani School. Disciplinary measures were more
directly related to infractions than at Msalabani School. For
example, tardiness was punished by either being expelled from
class or having to remain inside during a school break to
study. The general environment of the school w8 relaxed and
puplils were oper. in talking about their academic futures.
Standard 8 pupils of both sexes perceived that they had very
little chance of getting a place in a secondary school even
if they passed the PSLC examination because they attended a
rural school. When . asked what they would do as an
alternative, the boys said they would enrol in one of the
distance education centers, but the girls didn°t know what

they would do-- perhaps get married.

Namiwawa Full Primary School and Community

East of Zomba town, on a road leading to Jali, a medium
size trading center, is the Namiwawa Primary School. It 1is
the largest in the study. One of the most striking features
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nf the aschool i3 a church built by the Churches of Christ
migsion, which built the original school blocka. There are
three large classroom blocksa, but nevertheless they are not
anough to house all the pupils and several classes meet
nutaide with a large chalkboard propped against a mango tree.
Tigzht teachers’® houses complete the physical plant.

The school’s total enrolment is 1,509 pupils with two
streams at every grade level. There are a total of 21
teachers, nine of whom are women and 12 men. However, the
women are concentrated in the lower classes (Standards 1-4).
The school has a teacher/pupil ratio of 1:72, less than either
Msalabani”s or Nsondole“s. In the two streams of Standard 5
there are 52 boys and 47 girls. The gap broadens dramatically
at Standard 8 where there are 143 boys to 56 girls due, in
large part, to the large number of male repeaters at that
level. In a Standard 8 class one can also see a broad range
of ages-~ from boys as young as 12 years of age to men 21
years old. There appears to be less discrepancy among the
Standard 8 girls. In the last five years (1985-1988), over
three times as many boys (445) passed the PSLC as girls (118).
However, two girls and no boys were =elected to secondary
schools in previous year (1989).

The major ethnic group in Namiwawa is the Lomwe who speak
Chichewa and are largely Christian and matrilocal. There are
no Muslim children at this school.

Only forty percent of the pupils in the Namiwawa sample
are living with both parents. Forty-five percent come from
female-headed households, one pupil lives with her grandmother
and an uncle, and another with her mother and an older
brother. There appears to be a high percentage of households
where the father has migrated to work elsewhere or has
desertad the family.

Although there are more female-headed households, the two
parent families appear to be better off than those in Nsondole
or Msalabani. Less than half the families lived in mud brick
houses with earthen floors. Two had brick or plastered houses
with cement floors and seven had plastered or fired brick and
cement houses with zinc roofs, glass windows and cement
floors. Nine of the 20 families had a well or borehole in the
homestead and nine carried water from a village borehole. In
only two homesteads was water carried from a river. In
addition, more homes had paraffin glass lanterns than in the
other community samples. Whereas there were few cattle in the
northern two communities, in Namiwawa, which has 'a drier
climate, many families kept small herds of cattle.

Most of the pupils’ homes had chairs, tables, stools and
beds as places to study and in only one home was the floor the
only place to study. Although none of tha homes exhibited
government posters, several had magazines and newspapers
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available. Also writing materiala, paper and exercise books
were more in evidence. Another indication of the generally
better living conditions of the Namiwawa pupills was the fact
that almost all wore uniforms in contrast to the two northern
communities and N milongo. Also the children in the sample
lived closer to their school than their northern counterparts.
The average distance that these children walked was 1.7
kilometers in contrast to Nsondole where children walked an
average 6.8 kilometers.

Namilongo Full Primary School and Community

Located six kilometers south of Zomba town, Namilongo is
the smallest school in the study with an enrollment of 563
pupils. It has a teacher/pupil ratio of 1:56, the lowest of
the four schools. There are ten teachers, six men and four
women. The school appears to be more loosely structured than
the other three schools, with major responsibility resting
with the headteacher who had recently come to the school.

The school is relatively new with three small classroom
blocks, one recently constructed the previous year. This
block houses Standard 7 and 8. There are only two teachers’
houses, one for the headteacher and the other the deputy
headteacher. Similar to the other school sites, a church, in
this case CCAP, can be found adjacent to the school compound,
but it is not used for school activities. Pupils are expected
to contribute to school maintenance and small armies of lower
grade pupils can be seen, bush brooms in hands sweeping the
compound under the watchful eye of an older class monitor
during class breaks. We also observed small girls running
back and forth between the school compound and a community
well adjacent to +the school carrying water in whatever small
containers were available to use for cleaning classrooms.
Although Namilongo students spent much of their break time in
school maintenance, it appears less apt to interrupt their
academic classes than at Msalabani School.

In the two grade levels under study, St»ndard 5 has 22
girls and 25 boys enrolled, and Standard 8 has 15 girls and
18 boys, less of a discrepancy at the terminal level than at
the other three schools. Of those who took the PSLC in the
last five years, nine times as many boys passed as girls: five
girls and 45 boys. None were accepted for secondary school.
Absenteeism at the upper grade levels is a problem, especially
at Standard 8. During one month when observations were made,
only two out of the 15 enrolled girls attended on a regular
basis and ten out of 18 boys.

Children in the Namilongo area have less far to walk to
get to school than any of the other areas. The average
distance in the sample was 1.4 kilometers. The majority of
their homes are at the basic subsistence level-- mud brick
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with -shatch rocf. occasionally zlass windows. earthen floors.
Four families had brick or plastered homes with glass windows
and cement floors and a fifth family had one under
scnatruction. Only nne ncmestead had a tap. All othaers
d2rended upon watzr carrisd Zrom a well in the neizhborhood.
Three homes had pararffin glass lanterns but the ma.jority had
the spen wick lantern and one had no light other than from a
cooking fire.

4o
9
2
=

A table and chairs were the basic furniture and in two
cAases only the tloor wWas available for atudying.
Nevertheless, there were a surprising number of educational
materials visible in these hcmes. Nine nad newspapers, eigzht
had magazines and all had at least one book. Three had maps
sn the wall and eight had government posters. As well as
writing materials and paper., these relatively low income
households managed to have other educational materials
available.

The majority of the children at Namilongo are Christian,
Chichewa-speakers. Thirty-five percent are Muslim. This was
raeflected in the sample. There is a high incidence of male
absenteeism. In only 21.1 percent of the pupils® households
were both parents present. Over 83 percent lived in female-
headed households with their mothers (7 pupils), an older
sister (3 pupils) or in cne case with an aunt and in another
with a grandmother. One boy lived with his uncle. In the
izase of a Standard 8 male student., his parents were not living
in the home at the time of our research as they were working
in an urban area. He was alone in the household with his
slster who attended Standard 3.

Of the four communities, then, Namilongo community is the
least well off and this appears to be reflected in the lack
nf materials., chalkboards and furniture in the classrooms.
Yet in this poorest of the schools, there existed the only
classroom in our study where a teacher had a positive attitude
towards the educational potential of girls and where girls,
in fact, out-performed the boys, a classrocom to which we will
return in the discussion of our research findings.

To summarize the schools, all four are led by male
headteachers with an average of ten years® teaching
experience. The Standards 5 and 8 teachers have an average
of two years teacher training experience, and a range of 5
months (two teachers-in-training) to 26 years teaching
experience. In all four schools, the proportion of female
teachers to male teachers is less, but there is a greater
difference in the two northern schools with far fewer female
teachers. The scarcity of female teachers in rural schools
m=ansg that there is a scarcity of role models for girls.
Moreover, the attitudes of the predominantly male teachers
towards girls® academic potential and achievement has
significant ramifications for the female pupils”® self esteem
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and participation in 3chool. That girls entering primary
achools ir, rural Zomba face an overwhelming task in reaching
Standard 8 iz borne out by the findings of our study.

The next part of this section i3 divided into three
parts: economic factors that affzct the participation and
perzistence of girls in school; sociocultural factors
affecting their educational opportunities: and psychosocial
factors that individually determine their attitudes toward and
achievement in education.

ECONOMIC FACTORS

The pupils who attend the four rural schools in our study
come from families living, on the whole, at the subsistence
level. As we learned earlier, the construction of the
majority of homes in the pupil sample consisted of mud bricks,
thatch o» zinc roofs and earthen floors. Forty-six percent
of the families carried water from a community well or
borehole, while 10.3 percent hauled it from a river or stream.
Only 15.4% had wells in their homesteads and none had piped
water to their homes. Likewise, 75.6 percent of the homes had
ontly a small open lamp with a paraffin wick and only one had
electricity. '

Another indicator =f the lack of material resources
available to these studer..s is the sparseness of educational
materials in their homes. A minority of homes had government
posters, calendars, magazines or newspapers. A third had a
book or two, usually the Bible or a hymnal. Reading materials
at home provide a chance for a child to practice 1literacy
skills learned at school. Without such materials, a pupil
must struggle twice as hard with materials that must be left
at school.

As mentioned earlier, lack of school fees (and uniforms)
was the most often mentioned cause of dropping out between
Standards 1 and 2 by both pupils and their parents (see Table
4). A quarter of the boys and 35 percent of the girls
opinioned that school fees are a major constraint to girls”
persistence in education. Similarly, a quarter of the male
guardians (24.8%) and 35.1 percent of the female guardians
agreed. It appears, however, that female pupils (2.5%) and
their female guardians (5.4%) are more concerned about lack
of funds for uniforms than are their male counterparts. Even
though uniforms are not required for school, nevertheless
there is strong social pressure to provide them. Although by
the time a female student reaches Standard 8, the. factors
influencing a girl’s decision to drop out may be more socio-
cultural than economic (see Table §5), nevertheless lack of
school fees remains a major concern. It was the reason most
frequently cited by guardians/parents who had children who
had dropped out in the sample of pupils”® households (Table 6).
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TABLE 4: WHY GIRLS DROP OUT BETWEEN STANDARDS 1 & 2 — A OOMPARISON OF PUPILS' and GUARDIANS' RESPONSES (Perreniages).

REASONS GIVEN PUPILS (N= 80) GJARDIANS (N= 1331;
(Ranked by frequency) Male (N=40) Female (N=40) Male (N=57) Female (N=74)
1. Llack of school fees 25.0 35.0 24.8 35.1
Lack of uniforms 0 2.5 1.8 R
2. Parental attitudes, including preference 12.5 2.5 38.6 27.0
for educating males over females. (Mzle = -
bias) 5.0 0 8.8 0
3. laziness or piayfulness 10.0 27.5 12.3 21.6
4. Early marriage 15.0 2.5 7.0 0
5. School not important 12.5 5.0 0 ¢
6. Girls not intelligent 10.0 5.0 0 0
o 7. Peer pressure 0 5.0 3.5 3.4
<
- 8. Hunger 5.0 7.5 0 0
=
55‘: 9. Initiation ceremonies 0 5.0 3.5 2.7
“‘r_‘: .
g_-?; 10. Prostitution/loose morals 2.5 0 7.0 0
)
-
(ar] 11. All others 2.5 0 0.0 0.0
[
&2 12. No answer 5.0 2.5 3.5 2.7
- * Male bias is 5% of the 12.5% irncludd in parental attitudes

%% Male bias is 8.8% of the 38.5% included in parental attitudes.
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TABLE 5: WHY GIRLS DROP OUT BY STANDARD 8 — A COMPARISON OF PUPILS' and GUARDIANS' RESPONSES. (Percentages)

rn bl

REASONS GIVEN PUPILS (N = 80) CUARDIANS (N = 131)

(Ranked by frequency) Male(N = 40) Female (N = 40) Mile (N =57) Female (N = 74)
1. Pregnancy 15.0 30.0 2.6 47
2. Early marriage 37.5 25.0 29.8 23.
3. Get interested in men; cheated by men 15.0 10.0 8.8 10.8
4. Repeating school discourage them 5.0 15.0 1.8 lo.?
5. Lack of school fees 5.0 15.0 10.5 6.3
6. Lack of concentration or interest 7.5 7.5 0 1.4
7. By Std.8 they think they're educated enough 5.0 0] 3.5 4.1
8. Not selected for secondary school 0 5.0 3.5 2.7
9. Fail exams 0 0 1.8 1.4
10. Girls fail to take parents' advice 0 0 5.3 Q
11. Peer pressure 5.0 0 0 ¢]
12. Teachers fail to teach girls 0 0] 3.5

13. Too much work at home 2.5 0 0 0
14. Parental attitudes 0 Y] 0 1.4
15. Initiation ceremonies 0 0 0 1.4
16. laziness 0 0 0 1.4
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* This is the total rumber of drop-outs in 32 of the 79 pupil households sampled ; ie, only

40.57% of the households had children who had dropped aut.

** Rounded.
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TABLE 6: REASONS GIVEN BY GUARDIANS/PARENTS FOR WHY THEIR CHILDREN DROPPED OUT OF SCHOOL. (Percentages)

*

i i TR U Ph
Lack of school fees, uniforms 26.9 16.7 23.7
Lack of motivation or interest (boys only) 26.9 0 18.4

Repeating discourages, nct enough places in i
secondary school 11.5 16.7 13.2
Decided to get married.liked a man (girls only) 0 33.3 10.5
Pregnancy (girls only) 0 16.7 5.2
Poor health 3.8 8.3 5.2
Lack of intelligence (boys only) 7.7 0 5.2
Moved to relatives to help w/domestic work 0 16.7 5.2
(girls only)

Peer pressure 7.7 0 5.2
All others reasons 15.5** 8.3 ‘8.2
TOTALS: - 99.9 100.0 100.0



H

il b :l.'i LD

IR IE BN

orrod e mon e

In the interviews, several pupila mentioned hunger as
being a cause for dropping out in the lower gZgrades. a
condition which their parents overlook or do not know about
a3 none of them mentioned thias az a cause (Table 4). Many
smallholders run cut of food crops three or four months before
the next plani.ing 3eason and are forced to buy food. Often
the necessary cash for this expenditure is not available and
the result i3 cyclical hunger. Such hunger affects a
student’s ability to concentrate. It leads to lethargy and
disinterest. Equally important, the physical energy required
to walk to school, to contribute labour to its maintenance and
to stay awake in class are missing in a hungry child. At this
point it may be easier to drop out.

The economic burden of providing school fees and
mataerials particularly affects the resource-poor female-
healed householda. Our data revealed that of the 32 families
who had children who had dropped out. 14 (43.8%) were female-
herded households, and in some of these households there were
multiple drop-outs. This was particularly true in Namilongo.
Although the sample size is small it indicates that female-
headed households have an especially difficult task to ensure
that their children will be able to enter school and once in
school, continue through to completion. The problem of
children’s education, of either sgsex, in female—headed
households deserves further research.

A school reflects the economic conditions of the
community in which it is situated. In the case of the four
schools in this study, our overall observations revealed that
they had poor facilities and lacked instructional materials.
All four schools lacked teachers’ desks and sufficient student
chairs or desks, except in Standard 8. Even here, students
shared whatever desks were available, often three or four
crowded into a single desk. It was not uncommon to see
children sitting on the floor in all the schools. Teachers’
manuals, chalk and visual materials were in constant short
supply. Few classrooms had any materials on the walls. The
lack of materials was acknowledged by 55 percent of the
teachers interviewed as one of the major problems they faced
in providing meaningful instruction in their schools. This
problem was further reflected in the general condition of the
schools. As mentioned earlier, all of them were using student
labour, sometimes as punishment, to bring materials and other
supplies to the sachool in order to upgrade the school
surroundings or to maintain the school buildings and compound.

Large enrolments in the two northern schools-- Msalabani
and Nsondole-- and in Namiwawa were responsible for parental
efforts to expand the physical structures in those schools.
These efforts included their molding and firing of bricks on
a self-help basis. Namilongo School, which began as a self-
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help project, particularly suffers from overcrowing and lack
of instructional facilities. '

Once pupils arrive at school, they are expected to have
writing materials and exercise books. In none of the four
schools were these materials provided. Our observations
revealed that often children were in class but had no pen or
pencil. Pupils were forever borrowing pens from one another,
Most children had at least one exercise hook, but none had
textbooks. Textbooks were communal property shared between

several pupils.

The economic conditions that act as constraints on the
children in our sample and the schools they attend are not
limited to one gender alone. Lack of educational resources
affects both sexes from our observations. Of the 32 families
who had children who had dropped out, over twice as many boys
had dropped out as girls (26:12). The major reason given was
lack of school fees and uniforms (23.7%). This was the reason
given in the cases of 26.9 percent of the male drop-outs and
16.6 percent of the female drop-outs (see Table 6). Contrary
to national statistics which show a higher incidence of drop-
outs among girls, in our emall sample, we found more

incidences of male drop-outs.

Yet the initial decision to send a boy or girl to school
may be indirectly influenced by economic considerations. A
girl°s uniform costs twice that of a boy‘’s and she 1is
perceived to be less of an economic investment than a son
whose education is perceived to more directly enhance the
economic well being of the family. Consequently, such
perceptions brings us to the sociocultural factors that
directly and indirectly shape a girl”s opportunities for
education and her perserverance through the educational ladder

once she gets there.

SOCIOCULTURAL FACTORS

That both home and school are significant transmitters
of cultural norms and expectations has long seen rccognized
(Spindler 1974; Roberts and Akinsanya 1976; Richardson 1982).
Gender-structuring is an integral part of this socialization
process. It shapes the attitudes that a society has about the
capabilities and potentialities of females and males. As
noted in an earlier section of this report, in Malawian
society the primary role of females is structured for
reproduction-- to nurture and support. In contrast, the role
of males is structured for production-- to innovate and
manage. Particularly in the rural areas, females are viewed
as being 1less intelligent +than males, less capable ot
concentration, and therefore less able to achieve
academically. Parents, as the backbone of adult society, tend
to reinforce such generally held views. Their gender-specific
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seportunities  and achisavement of <heir Zsmal2 and mala
ohildren. These attvitudes are further reinfeoreed by the
gender perapectives nf teachers and administrators in the
school setting. Finally, they are internalised in the

~children themselves, 3o that their self-expectations are
cirzsumacribed by the eupectations of others.

The gender-structuring process begins in the home.
Parents and other adulta provide role modelz for what is
expected. Where one parent i3 missing this may directly or
indirectly affect the child’s development. The apecific
educational background of a child’s parents has a direct
bearing on the child’s educational opportunities and
aspirations. If one parent has little or no formal education
the child’s educational opportunities are more often limited.
In most cases, the parent with less formal education is the
mother. Her attitudes about education, especially for girls,
will be transmitted to her daughter. If the mother, or
primary female guardian, believes that education will improve
her daughter s economic and social opportunities, she is more
apt to support her daughter’s efforts to pursue education.
However, if she believes that her daughter s rnle as a future
wife and mother will be compromised by formal education. she
may sabotage her daughter’s efforts. Likewise, male parents
and guardians have a profound influence on children of either
sex. Usually, though not always, it is the male parent or
guardian that pays school fees. Just as important., the father
i3 most often the parent that has had some experiernce in the:
formal education sector, and is therefore, in a better
position to provide academic support throusgh assisting a child
with homework. as we found in this study. Moreover, the
attitudes that fathers transmit to their daughters become a
significant factor in the girls® academic achievement
(Mbilinyi 1969). The next section outlines the household
composition of the 80 students in the study and the
educational attainment levels of their parents, before going
on to a discussion of the parents” attitudes toward educating
girls in comparison to boys.

Household Composition and Parents”® Educational Background

The majority (75%) of the 80 pupils of both sexes in the
study live with their mothers, but only 37.5% (15) of female
pupils live with their fathers, while 80% (24) of male pupils
live with their fathers (see Table 7). Consequently, fewer
girls than boys have the economic and psychological support
of a male parent.

An equal number of male and female pupils live with an
uncle (6:6) and/or aunt (2:2). Two male pupils reside with
an older brother and two with an older sister, whereas no
female pupils live with older brothers. However, four girls
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TABLE 7

RELATIONSHIP OFF GUARDIAN/PARENT TO PUPLL BY GENDER

Relationship to Pupil

Male Pupils

Female Pupils

Father
Mother
Uncle
Aunt

Older Brother
Older Sister
Grandfather

Grandmother

24

30

15

30
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live with older sisters. Finally, two male pupils and twn
Z2male pupils 3tay with grandfarthers, and an =2qual number in
ootn cases with grandmothers. Therefore we can conclude that
nany pupils depend upon other relatives than parents for sheir
vrimary support.

Of the 30 pupils, lesa than half (49.4%) live with both
mother and father (see Table 8), whereas 20.2% live only with
rheir mothers. Another 3.8% live with older sisters, two
30lely with their grandmothers and one lives with an aunt.
Jf the 22 students living in female-headed households (27.3%
of the total 79 households), 17 are females and 5 are males.
Thiz meang that 42.5% of the female pupils live in female-
headed householda in contrast to 12.5% of male pupils.
However, there i3 great variation by location. In the most
northern community-- Msalabani~- 85% of the pupils live with
their parents. In Nsondole the number who live with both
varents is half and in Namiwawa it is 40 percent. However,
in Namilongo only 21.1% of pupils live with both parents.
Consequently, in the two predominantly Muslim communities in
the north, more pupils live with their natal parents than in
the two southern communities. In contrast, 63.2% of the
pupils in Namilongo and half of the pupils in Namiwawa live
in female-headed households (FHH). We have already alluded
to the gender-specific problems that these FHHs face in terms
of available resources. Because there exists a much higher
sercentage of female (77.3%) than male pupils (22.7%) in these
households, the female pupils are more apt to be at risk in
terms of the economic constraints that may interfere with
their education.

In addition to living with parents, maternal uncles bear
a primary responcibility for the well-being of children in the
matrilineal areas where our research was carried out. This
was particularly true in Nsondole (see Table 8) where the
mother and uncle wera the principle guardians in 30 percent
of the pupils” households. In five percent of households, the
mother and grandfather were interviewed as the primary
guardians. Grandparents accounted for 6.3 percent of the
puprils”® guardians and aunts/uncles for 5.2 percent. An older
sister was the primary guardian for 15.8% of the pupils in
Namilongo, and in Nsondole one pupil lived with her mother and
grandfather as did one pupil in Msalabani. Finally, an uncle
and gister in Nsondole and an uncle and gdrandmother in
Namiwawa were the responsible guardians for one pupil in each
case. We can conclude, then, that household composition
varies considerably across the four communities and tnat where
gignificant numbers of female~headed households exist, as in
the southern communities, this will have a bearing on the
economic resources available for children®s education.
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tHiouschold Typo (N = 20) (N 20 (N = 20 ) (N = 19%) Somple (79 _
. |
Mothuor and Father 35,0 50.0 40.0 21.1 49,4
Mother only (IFHH) - - 15.0 36.8 D0.2
Mother and Uncle - 30.0 ~ - 7.6
#* % W "% %
Grandparents 10,0 5.0 5.0 5.3 6.3
i 2 3
Aunt and/or Uncle - 5.0 - 15.8 5.2
Older sister only (FHH) - - - 15.8 3.8
Mother and Grandfather 5.0 5.0 - - 2.5
Sister and Uncle - 5.0 - - 1.3
Grandmother and Uncle - - 5.0 - 1.3
Mother and Older Brother - - 5.0 - 1.3
*
Both parents absent - - - 5.0 1.3
+ Rounded to nearest

* A boy in Std.5 and a girl in Std.8 turned out to be siblings.

tenth

home there were no parents or guardians,

** Tn Namilongo one family had aunt & uncle; one uncle only, another aunt only

*#% Grandmother only
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Sducational Level of the Parents/Guardians

[£ we look at Table 39, we can 3ee that twice as many
female guardians as male guardians have no education. while
the percentage who have achieved basic literacy and numeracy

Standards 1-5) i3 nearly equal. The percentage of male
guardians completing Standards 6-7 (10.5%) s3lightly exceads
that of female guardians (9.5%), but then the gender go:
widens. The percentage of male guardians who have completed
Standard 8 (195.3%) far exceeds that of female guardians

{9.5%). The percentage of females who attained the first two
y2ar3 of secondary school i3 only 1.4 percent in contrast to
males (5.3%). None of the female guardians and only 3.5

percent of the male guardians achieved the last two years of
3econdary school. None of the parents of either sex reached
the tertiary level.

We have noted earlier that parental opportunities for
Rrducation have a bearing on their attitudes toward educating
their childroen. Many of the parents who cited '"negative
rarental attitudes toward educating girls” as a key factor of
famale drop-cut rates in Zomba District were, themselves, not
formally educated or, if so. only minimally. Mothers seemed
to recognize that perhaps their own attitudes toward education
in general, and toward educating girls especially, might
negatively impact their daughters” persistence through school.
Jver eight percent of the fathers or male guardians included
male bias towards educating boys as a factor of girls® lack
ot opportunities and persistence in school (Table 4).

Parents/Guardians’® Attitudes Toward Educating Girls

We measured parents” attitudes about educating girls in
comparison to boys in several ways. To obtain their opinions
nf gender-specific intellectual potential, we asked parents
who they thought were more intelligent, girls or boys. A
little less than a quarter of female guardians (21.6%) and
12.35% of male guardians believe that both are equally
intelligent, but 68.4 percent of fathers/male guardians and
70.3 percent of mothers/female guardians stated that boys are
more intelligent (see Table 10). Thus among many parents,
there exists a perception of an intelligence gender gap that
has the potential of adversely affecting what girls perceive
to be their intellectual, and hence academic, capabilities.

dnother measure of parents® gender attitudes toward
education was a question asking them whether they think it

" more important to educate a boy or a girl. Not surprisingly,

the vast majority (893.9%) said both should be educated (see
Table l1la). However, 1.4 percent of female guardians and 8.8
percent of male guardians related that they thought it is more

BEST AVAILABLE DOC Ui

”llll! 1 1 LN

prmt

. n
g o

an

’ Tu'l"'fll i A

AN A R

TR |
TR N

!
|

TR I |

IR

-

g
\

L

Py
|



" 0o

L
| k.

}
1]

i I.H&Lhm

b ol

ldd

T T T T (N A A T T R A T

ol Plerik o e (L AL

PRIRT PRSI Y F1TNIT | [ .

34

*
TABLE 9: EDUCATIONAL ATTAINMENT OF GUARDIANS/PARENTS (Percentages )

Percentage of

Level of Education Female Guardians(N=74) Male Guardians(N=57) Total (N = 131)
None 41.9 22.8 33.6
St. 1-3 24.3 24.6 24.4
St. 4-5 13.5 14.0 13.7
St. 6-7 9.5 10.5 9.9
St. 8 9.5 19.3 15.7
Form 1-2 1.4 ’ 5.3 3.1
Form 3-4 0 3.5 1.5
College/University none none 0.0
*
TOTALS  100.1° 100.0 99.9

*Rourded to nearest tenth.
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.. ellipent - Girls or Boys?

A Comparison of Guardians & Pupils by Gender (Percentages)

OPINION

Female (N=74)

GUARDIANS

Male (N=59)

Female (N=

PUPILS

40) Male (N=z40)

% of

TOTAL

{N=211)

Boys
Girls

Both

70.3

21.6

68.4
19.3

12.3

85.0
500

10.0

82.5
7.5

10.0

76.6

10.0

13.
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TABLE 11a

40

(Percentages*)

GUARDIANS' PREFERENCE #0OR EDUCATING CHILDREN BY GENDER

I

GUARDIANS' OPINIONS FEMALZ GQUARDIANS MALE GUARDIANS % OF TOTAL SAMPLZ
| (N = 74) (N = 57) (N = 131)

More important to

educate boys 1.4 8.8 4,6
. More important to
| educate giris 2.7 - 1.5

Both should be

educated 95.9 91.2 93.9

TOTAL 100.0 100.0 100.0
k
* Rounded to nearest tenth
TABLE 11b
GUARDIANS' PREFERENCE FOR EDUCATING CHILDREN BY GENDER:

A COMPARISCN OF MUSLIM AND CHRISTIAN GUARDIANS

MUSLIM GUARDIANS CHRISTIAN GUARDIANS
(N = 53) (N = 78)
GUARDIANS'
OPINIONS Female (N=29) Male (N=24) | Female (N=45) Male (N=33)
More important to
educate boys - 4.2% 2.2% 12.2%
More important to
educate girls - - 4,4 -
Both should bde
educated 100.0 95.8 93.3 87.9
TOTAL 100.0 100.0 99.9% 100.0
* Rounded
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moertant S0 2ducate bHeovws bpecaude <hey are more apt Lo resurn
~he =ducaticnal inv2stment and are abhle to concentrata on
studies, whereas girls are less "sericus”’ and do not know how
=5 azne2nnrate because -shey have other things on their mind.
sreaumabdly 2etting marria2d and deccming mothers. Although 2.7
carcens of mothers (all of them Christian) related that thev
~heouzghs it mere impor+tant to =ducatz2 zirls because thay will
at a zood jcb and support their families, no fathers thought
t more important to educate girls. In a similar study of
arental attitudes toward education in rural Kenya. Davison
1984) found that 10.4% of mothers and no fathers preferred
aducating girls. Table 11b shows that a higher percentage of
“hristian guardians of both sexes believes that it is more
important to educate boys than Muslim guardians. No Muzslim
female guardians and only 4.2% of male guardianzs felt it more
important to educate boys. Thus the assumption that Muslim
rarents prefer educating sons to daughters does not apply for
shis small sample of $3 Muslim sguardians in Zomba rural.

2

In looking at parental attitudes towards an ideal
2ducational attainment level for boys in comparison to girls
(Table 12a), we can 3ee that there are slight differences in
~he achievement levels prescribed by female and male guardians
for girls in contrast to boys. Whereas 5.4 percent of female
zuardians think Standard 8 is an optimal level of education
for girls, only 3.5 percent of fathers agree. Twice as many
fathers (8.8%) as mothers (4.1%) think girls should attain a
Form 2 education. Rcoughly an equal number of female (48.7%)
and male (47.4%) guardians think that girls should be educated
to Form 4. In contrast. a slightly smaller percentage of both
sexes (female guardians: 41.9%, male guardians: 40.4%) think
zirls should attain a university education.

If we look at the figures for educating boys, twice as
many female guardians as males think Standard 8 is sufficient.
although the percentages are low. For Form 2 the percentages
are still low for boys, men: 3.5% and women: 1.4%. Slightly
more than a quarter of female guardians (28.4%) and male
guardians (26.3%) regard a Form 4 education as sufficent for
boys. The majority in each case (females:67.6%, maleg: 68.4%)
think the optimal educational level for boys is university.
This contrasts sharply with the guardians”® views about the
optimal educational level for girls. Only 41.9% of female
guardians and 40.4% of male guardians think that girls should
have a university education. Hence, not only is there some
bias about who should go to school, but there is a difference
in the level of education that parents think their sons and
daughters should be achieving.

Interestingly., a higher percentage of boys (7.5%) and
girls (5.7%) felt that Standard 8 was a sufficient level of
educational attainment than their parents/guardians. However.,
this level of education was limited to Standard 5 pupils (2
girls and 3 boys). None of the Standard 8 pupils viewed
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Table

12a

GUARDLANS' EDUCATIONAL ASPIRATIONS FOR THEIR

SONS AMD DAUGHTERS

Percentages)

M

FEMALE GUARDIAIS
(N=74)

MALE GUARDIANS

(N=57)

Male Pupil Female Pupil

Male Punil

Female Pupil

Standard 3 2.7 5.4 1.6 3.5
Form I 1.4 4, 3.5 3.3
Torm IV 28.4 KL 26.3 4T .4
University E 67.6 41,° 68.4 40,4
Table 125
PUPILS' EDUCATICNAL ASPIRATIONS IN STANDARD 5
AND STANDARD 8 (Percentages)
STANDARD 5 STANDARD 8
(N=40) (N=40)
Desired Level Male Female Male .Female
of zducation Pupil Pupil Pupil Pupil TOTAL %
Standard 8 15.0 10.0 - - 6.25
Form II - - 5.0 - 1.25
Form IV 25.0 45.0 25.0 50.0 36.25
University 60.0 45.0 70.0 50.0 56.25
TOTAL 100.0 100.0 100.0 100.0 100.0
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Standard 8 as the end point in their education. There was
only one male student in Standard 8 who thought of Form 2 as
a terminal point in his education whereas three guardians (2
male and 1 female) thought of it as a terminal point for

boys.

Looking at the Form 4 level, although 26.3% of male
guardians and 28.4% of female guardians thought of Form 4 as
a desirable goal for males, only 25.0% of boys thought of it
as a terminal point. The percentage of girls who viewed Form
4 as a terminal point was more roughly equivalent to the
percentage of parents/guardians. For girls, the percentage who
aspired to a Form 4 education was 47.5% while the percentage
of male guardians was 47.4% and female guardians 48.7%.

At the university level, while 67.6% of female guardians
and 68.4% of male guardians think of the university as a
terminal point for boys, 65.0% of the boys interviewed regard
it as their desirable terminal point. The proportion of male
guardians (40.4%) and female guardians (41.9%) who see their
female children going to university is slightly less than the
proportion of girls who see themselves reaching university
(47.5%). It is significant that the discrepancy between boys
and guardians/parents at the highest 1level of education
attainment is less than the discrepancy between girls and
their guardians/parents for this level of education
attainment. A higher percentage of girls aspire to a
university education than their guardians/parents wish for
them, At the moment very few Malawian women attain a
university level education but the girls’ aspirations indicate
that given a chance, a greater proportion of women will enter

the university in the future.

Parental Decisions Regarding Education: Male Bias

We have seen that male bias exists among some parents
and guardians in their opinions about intelligence and who
should go to school. A stronger bias emerges in their
opinions about the level of educational attainment that is
ideal for males in comparison to females. However, we need
to push beyond the realm of opinion to actual behavior in
order to evaluate teo what extent parents® attitudes are
reflected in their choices about who goes to school. We
measured this in two ways: by eliciting birth order
information from the 80 pupils to see how many female pupils
in comparison to male pupils are first born, second born, etc.
on the assumption that p»arenta will more often send first-
born sons to school than first-born daughters. Second, we
elicited information about the number of sons and daughters
presently attending school in each of the pupil”s families to
ascertain gender differences in the number of children
attending by location and by religion. The ' latter was
important to verify whether or not in the two areas where
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laqr2ze numbers of Muaslims 2xzist. parents do. n facn. 3end
more boys than 2irls to school as has been assumed.

If we look at Table 13. we can see that out of “he 79
heuaeholds in “he sample, 139 bovs are =2nrolled in schenl and
13 girls. Q0f the total 242 enrolled in achool., 37.4)% are
mal2 and 42.6% are female, or an average Zender ratz of 1.8
tovys per household and 1.3 zirls per household. Thuz. in the
sample of households nearly 15 percent more boys than girls
attend school.

We found earlier that Muslim parents do not express a
preference for educating boys (Table 1lb). Table 14
demonstrates that out of the 30 Muslim households in the
sample, 43.3% of households had one or more boys than girls
enrolled in school. In contrast, 56.7% of non-Muslim (largely
“hristian) households had one or more boys than girls
anrolled. Of the households with one or more girls than boys
enrolled, 36.7% of Muslim households had more girls attending
school in contrast to 28.6% for Christian households. In 20
vercent of Muslim households and 14.7 percent of Christian
households equal numbers of boys and girls were enrolled in
school. In the predominantly Christian community of Namiwawa,
male bias was most pronounced with eight cases of significant
male bias where two or more boys than girls in the household
were attending school and in four of the eight households no
girls attended. In the two areas where Muslims accounted for
55% and 60% of the sample households respectively, only three
Muslim households in one community and four in the other had
significant male bias. If we compare parental attitudes in
Table 11b with the school enrolment figures in Table 14, we
can conclude, at least for this small sample in Zomba Rural,
that male bias in family decisions about education more often
exists among Christian families than among Muslim families.

Another way of measuring male bias in family decisions
about education is by examining the birth order for an equal
number of female and male pupils, in this case., our sample of
80 pupils. Table 15 demonstrates that of the 40 male pupils,
35% are first-born children while only 27.5% of female pupils
are first-borns. Nearly twice as many male pupils (22.5%) as
female pupils (12.5%) are second-borns. But the percentage
raverses with third-borns. Only ten percent of male pupils
and 22.5% of female pupils are third-borns. Also there are
a greater number of fourth- and fifth-borr female than male
pupils. Thus it appears that more often first- and second-
born sons are educated in comparison to first- and second-
born daughters based upon our sample. Nevertheless, girls who
are the born third in their families stand a better chance of
being educated than boys who are third-borns. Finally, 65.1%
of the pupils in our sample were among the first three
children born in a family which on average has 6-7 children.
This means that children who have a later birth order are less
apt to have a chance to go to school.
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TABLE L3 : Total Number of Children being Fducated by Gender in Houschold Soamp

(N = 79)
Gender Total No. % of Total Pupils(N=242) Pupils per Household (N=79)
Boys 139 57.4 1.8
Girls 103 42.6 1.3
TOTALS: 242 100.0 3.1

TABLE 14: A COMPARISON OF MUSLIM and CHRISTIAN HOUSEHOLDS: CHILDREN ENROLLED -IN

SCHOOL BY GENDER (Percentages)

Proportion of Pupils Enrolled Muslim Households Non Muslim Households| % of Tot
by Gender (N = 30) (N = 49)
One or more boys than girls 43.3 56.7 48,1
One or more girls than boys 36.7 28.6 31.06
Equal no. of girls & boys - 20.0 14.7 20.3
TOTALS® 100.0 -100.0 100.0
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TABLE 1%: PERCENTAGE OF PUPILS (N = 80) BY BIRTH ORDER

BIRTH ORDER MALE PUPILS (N=40) FEMALE PUPILS {(N=40) % OF TOTAL (N=80%*)

First born 35.0 27.5 31.3

Second born 22.5 12.5 17.5

Third born 10.0 22.5 16.3

Fourth born 7.5 12.5 10.0

Fifth born 2.5 7.5 5.0

Sixth born 7.5 10.0 8.8

7th-11 born 15.0 7.5 11.3
BEST AVAILABLE COPY
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Parents’ Attitudes Toward kducation and Pupils’® Use of Time

Once children are enrolled in school., parental attitudes
about educating wmales versus female puplls persist.
Mothers/female guardians have a great influence on their
daughters, not only in their expressed attitudes toward
education and homework, but in the demands they make on their
daughters” labour time. In a question related to academic
achievement, several female pupils stated that the reason boys
are more intelligent than girls is because they have more time
to study after school than girls who are burdened by a
multitude of domestic tasks. At leas: one male pupil cited
the heavy burden of household work as being a reason for
girls® high drop-out rates, and a group of female teachers at
one of the schools attributed high absenteeism among the girls
at their school to the numerous domestic duties they have to
perform, such as going to the grinding mill, food processing
and childcare. In fact, during a visit to one school, a
Standard 6 girl rather than her Standard B8 brother was
requested by her sister to return home to care for younger
siblings while their mother took an infant brother to the
hospital. Thus the girl lost a day of classes while her
brother continued his classes.

Elsewhere in Africa (e.g., Egocmose 1981, for Kenya), it
has been observed that pupils are expected by parents to carry
a large share of the domestic duties at home. In a study of
primary and secondary pupils in Nyeri District, Egemose (1981)
found that in a sample of 224 boys and 266 girls, 65.6% of the
boys and 98.5% of the girls were responsible for household
duties such as fetching water, minding younger children and
processing food. In order to verify whether or not Malawian
girls spend more time than boys in domestic tasks and hence
have less time for homework, we carried out a time allocation
study of 42 of the 80 pupils in the sample (52.5% of the total
sample). Of the 42 pupils, 26 were girls and 16 were boys.
The number of minutes and seconds of each activity engaged in
over a 60-minute period were recorded, and then tabulated by
gender and frequency of the activity. Table 16 demonstrates
that girls, on average, spend more time on domestic chores
(30.5 minutes out of an hour) than boys (11.9 minutes). These
tasks include food processing, food preparation, cooking and
cleaning up for girls. They also haul water and firewood, and
chop the latter. Boys® chores are limited to carrying and
loading crops, feeding animals, collecting stones for
construction, sweeping the compound and hauiing water. Girls
spend more time in childcare (7.6 minutes) than boys (4.6
minutes). In Table 17 the domestic and childcare tasks have
been lumped together. We can see that 63.5% of girls® time
is spent in domestic tasks in comparison to 27.5% of boys’
time. Boys spend on average 15.9 minutes of an hour in play
and relaxation, girls only 4.9 minutes. Similarly, boys spend
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ALLOCATED (GO = minute portiod)
FEMALE PUPILG (N:-26) MALE PUPILS (N:l6)
Avorage No, Avoeragio of Avorage % of
Activity ot min/ucc. % of hour of min/vec. % of hour Totul
60-min period.

Playing/roluxing 4,7 H2% 1%.9 26, 5% 17.4%
Food proceusing &
Preparation 17,0 W3 0 0 14.2
Chitdcare 7.6 12.7 4.6 7.7 10.2
Luigsure talking, J.1 H.2 8.9 14.8 10,0
Study ing 3.1 5,2 6.3 10.5 7.8
Houling wator G.A 10.7 1.3 2.2 6.4
Curvy ing/mesuayes 1.5 2.5 3.4 9.7 4.1
Currying/loading crops 0 0 4.3 7.2 3.6
Eating 3.1 5.3 1.1 1.8 3.5
Going to a shop on an

errand 1.2 2.0 2.8 4.7 3.4
Coing to Muslim School 3.7 6.2 0 0] 3.1
Washing up plates, utensily 3.5 5.8 0 o 2.9
Collecting stoneé for

congtruction 0 0 3.2 5.3 2.7
Sweeping house/conpound 0.8 1.3 1.8 3.0 2.2
Fixing bicycle or touls 0 0 2.4 4.0 2.0
Collecting and cutting up

firewood 2.3 3.8 0 0 1.9
Selling items in a grocery

store 0 0 1.9 3.2 1.6
Herding/feeding animals 0.5 0.8 1.3 2.2 1.5
Bathing/changing clothes 0.8 1.3 0 0 )]
All Others 0.5 0.8 0.8 1.3 1.1

TOLALS : 60.0 100.2* 60.0 100.1% 100.1%

*Rounded to nearest tenth
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Table 17: Amount of After-sSchool Time Allocated to Domestic Chores,

Laelourae,
Studying by dender.
FEMALE PUPILS (N = 26) MALE PUPILS (N = 16)
Average No. Average No.
Activities Min/Seconds % of liour Min/Seconds % of Hour
Domestic Tasks {including 40.8 68.0 % 22.7 37.8 %
childcare & running errands)
Playing, relaxing & leisure 8.0 13.3 24.8 41.3
talking
Studying* 6.8 11.3 6.3 10.5
Eating and health related
activities 3.9 6.5 1.1 1.8
All others (includes fixing 0.5 0.9 5.1 8.5
bicycle, selling at shop, etc
* %
TOTALSF 60.0 100.0 60.0 99.9

*

#% Rounded.

Includes two girls going to Muslim School
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B.9 minutes in leisure talking, £irls 3.1 minutes. Boys apend
more time carrying messamges than girls (3.4 minutes to girls’
1.5 minutes). Theyv also have twice as much time for studying.
Wherecas g£irls only have on average 3.1 minutes out of an hour
“0 atudy, boya have 8.3 minutes. One interesting occurrence
i3 that two Zirls out of the 26 were also attending "Muslim
Zchool” (Koranic School). This means that these girls must
gandwich in additional classes, which last an hour or two,
into their already overburdened after-school schedule.

Even though the sample is small, this study does validate
quantitatively that for at least one group of pupils in one
area in Malawi, girls do spend more of their time after school
in domestic labour than boys, and that they have less time for
3tudy. In order to document these findings further, time
alloca’“ion studies for larger groups of pupils in other parts
ntf Malawi should be carried out. But what the time use study
does point to i1ia that the way gender relations of production
are structured in Malawi, girls have less time for school~
related activities, including homework.

Assistance with Homework

Although pupils have little time for homework, once
assigned, what support do they receive from family members?
We asked the pupils and their guardians who helps them with
their homework. For thirty percent of male pupils nobody
helps them; they struggle on their own (see Table 18). Only
17.5% of female pupils get no help with homework. Older
siblings, especially older brothers (30% for boys and 22.5%
for girls), are the ones who most often assist these pupils.
Fathers help 12.5% of their daughters and 10% of their sons,
thus fathers provide academic support to more daughters than
sons. Older cousina more often assist female pupils (12.58%)
than male students (7.5%) and aunts more often help girls,
while uncles help boys. Noticeably, very few mothers assist,
mainly because many of them may not be formally educated.
This means that the greatest encouragement in terms of time
spent in assiasting homework comes from older siblings who
“hemselves are in the process of schoonling or have been to
school.

Teachers® Attitudes Toward The Education of Girls

Once in school, students fall under the influence of

teachers. The way teachera structure and select the
interaction process with pupils shapes girls”® and boys’
participation and persistence in school. Using classroom

observationa, we found that of the 8 subjectsa that were
observed in all the schools, only in Arithmetic was there an
equal number of boys and girls (35) called upon by teachers
to answer questions in class. In English, twice as many boys
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TABLE 1?}_:_ A Gonder Comparigson oft WHO HELPS PUPTLG WITH THEIR HOMEWORK (percentog

Heiping Relative

Female Pupils (40)

Male Pupils (40)

% of Total* (80)

Older brother 22.5 30.0 26.3
Older sister 12.5 5.0 8.8
Nobody 17.5 30.0 23.8
'Father 12.5 10.0 11.3
Cousin 12.5 7.5 10.0
Aunt 12.5 2.5 7.5
Uncle 5.0 10.0 7.5
llother .0 0 2.5
Grand father 2.5 0 1.3
_Friend 2.5 0 1.3
TO™ALS: 100.0 100.0 100.3

* Rounded to nearest tenth.
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(101) a3 girlas (51) wers asked questions by the teacher. Only
in Chichewa, generally regarded as an easgy subject, were more
zirls (20) than boys (14) asked to answer questions in class
(aee Table 13). Although only 33 lessons were observed in
all the schools, these initial findings indicate the selective
nature of gquestioning in the classroom.

When general statements about pupils”® classroom behavior
were read to teachers at the two levels (Standard 5 and 8)
and they were aszked to associate the behavior with girls or
boya, they agreed that girls are unlikely to raise their hands
in class and are shy. Although 80% of the teachers believed
that girls are better behaved than boys, at the same time an
equal percentage thought that boys come to class better
prepared. In addition 90 percent felt that boys more often
know the answers to questions when called upon. On a more
positive note, however, 50 percent of the teachers indicated
that girls rather than boys tend to present clean work. Only
in one Standard 5 class at Namilongo School were girls
characterized positively by their class teacher. He noted
that they often raise their hands to answer questions, are
polite, well behaved and in most cases know the answers to
questions when called upon. He also thought that they present
clean work and are generally more intelligent than the boys.

In terms of overall academic achievement, ninety percent
of the teachers interviewed thought that boys perform better
than girls in class. Among the twelve reasons given for boys’
better performance were girls® lack of ambition and spirit of
competition, as well as girls® so-called "immorality acts.”
Sixty percent of the teachers said that girls 1lack the
ambition to work hard because they are lazy. An equal
percentage felt that repeating Standard 8 often demoralizes
them. Fifty percent of the teachers mentioned teenage
pregnancies and the pressure to get married as two reasons why
girls do not perform better than boys in school. It was
apparent that all the reasons given by teachers for boys”
better performance were negative responses about girls rather
than positive responses about boys. The teachers’® negative
attitudes toward the girls’ academic ability not only reflects
the teachers® biases and stereotypes about girls” performance
in class but also act to thwart any academic ambitions they
may have. Several of the teachers interviewed believe that
their Standard 8 pupils would not pass the Primary School
Leaving Certificate Examinations no matter how hard they
tried. There was one case of an ex-pupil who had written to
her sister at one of the schools telling her that she did not
have a chance of passing her examinations at that school.
Unfortunately, the letter was intercepted by the headmaster
who went ahead and punished both sisters for telling the truth
about the school.

Teachers” biases are also reflected in their ideas
concerning the most important subjects for boys and girls to
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TOTAL._NUMBER OF 'F'IMISS MALE AND FEMALF

TABLE 19

, STUDENTS

WERE CALLED UPON TO ANSWER QUESTILONS TN CLASS

ao

IN THE &4 SCHOOLS

SUBJECT

MALE STUDENTS

FEMALE STUDENTS

English
Agriculture
Arithmetic
Chichewa
Geography
Science

History

Health Education

101
50
35
14
33
52

18

33
35
20
21
33

16

In all, 33 lessons were ohbserved in the 4 schools
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“as2 1n  3chool. Jeventy percent or she ten teachers
interviewed mentioned MNeedlecrar%, Home Economics and Health
Iducation as the three moat imcortant zsubjects for girls.
feorwy cereant of  the  teoachers mentionoed Znzlizh 213 an
Larortant  3ubject for 2irls ana only I percent mentionedq

Arschmesiz. Fer boys, Znzliszh and Arithmetic were mentioned
vy 70 percent of the teachers while only 2 percent mentioned
Adriculture as an important subject for boys. Obvioualy.

t2achers regard girls only a3 capable of pursuing
“~“raditional" sub.jects which will make them sfficient mothers
and care givers. Compared with teachers. 35 percent of the
zirls in our sample saw English as the most important subject
£5r girls while 55 percent of the boys thought Health
Education and Home Economics are the two most important
subjects for girls. The boys, like the male teachers. do not
zee the importance for girls of learning English as a language
2f communication in the commercial sphere (aee Table 20). It
i3 important to note that girls themselves do not regard Home
Zconomics and Health Education as important as English for
them to learn in school. Male pupils are the ones who think
nrhat Home Economics and Health Education are the mosat
cpropriate subjects for girls to learn.

Unlike male pupils and their teachers, male and female
guardians regard English as one of the most important subjects
for girls as well as boys to learn (Table 20). While 17.5%
of male guardians and eight percent of female guardians
thought that Arithmetic iz an important subject for girls.
23.8% of male guardians and 20.3% of female guardians thought
i~ 3econd most important subject for bovs to take (Table 21).
Thus there 1is stlll the perception that girls are not as
capable as boys in Arithmetic. The third most important set
nf subjects were Home Economics and Health Education for
2zirla., and History and Agriculture for boys. Whereas male
~2achers view Neadlecraft, Health Education and Home Economics
a3 most important for girlas, the male and female guardians,
similar to the female pupils, view English as the most
important subject for girls to take. Only 40% of teachers
thought English important for girls.

Table 21 also shows that 35.0 percent of male guardians.
39.2 percent of female guardians and 30.0 percent of female
puplils think that English is the most important subject for
boys to take in school. While 17.5 percent of female pupils
thought that Science was important for boys, no male and no
female guardians thought of it as an important subject for
boys. Similarly, male and female guardians did not think that
Health Education is an important subject for boys while 7.5
percent of the girls thought it is important for boys.
Guardians”® lack of knowledge about the content of Science and
its ugefulness for both boys and girls may be a very important
factor in their lack of opinion about it as a subject. They
expressed no opinion about the importance of Science for both
boys and girls in Tables 20 and 21.
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THE MOST

TABLLE .

TAPORTANT SUBJECT wOR 3TAL

20

o0 LEARN -

)

A COMPARIZON

OF GUARDIANG!

AND STUCENTS! 20

v g .
WIRONSES . (Percentaites )

Subject

!
:
l
|

STUDENTS (N=80)

Male (N=40)

Female (N=40)

GUARDIANS (N=131)

' Male (N=57)

Female (N=T4)

. Znglish

Health Educ.

HYome Econ.

CArithmetic

-~

Science

Arts/Crafts

CN/A K

Chichewa

30.0
25.0
7.5

7.5

7.5

(€]
98]
.

Lo

8.3

5207

6.8

8.0

9.5

®# No answer provided
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TABLE 21

a4 S 44 P 0

THE MOST IMPOICTANT SUBJESCT FORDBOYS TO LISARN - A COMPARLSON

OF GUARDLANS!

AND STUDENTS!

RESPONSES.  (Percentagen)

STUDENTS (N=80) GUARDIANS (N=131) ]
Sub ject Male (N=40) | Female (N=40) Male (N=57) | Female (N:Yh)’
English 5245 30.0 35.0 39.2 ;
Arithmetic 21.5 17.5 29.8 20.3 !
Science 2.5 7.5 - -
Agriculture 7.5 10.0 15.8 -
Health Educ. ) 1.5 - -
History - 5.0 - 10.8
All Subjects 2.5 2.5 - -
N/A * - 7.5 7.0 16.2

* No answer provided
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suardians® views about the kind of subjects boyas and
1irl3a 3should take, as well a3 male teachers’ biases and male
students” biases on gender-specifiic academic subjects affect
Zirla® attivudes toward school.

Pupils® Attitudes Toward School

Asked about the things they liked and did not like
about school, most girls (87.5%) and boys (97.5%) mentioned
that they 1like the lessons and the reading and writing
sessions (Table 22). When asked what they liked least about
3chool, neariy a quarter of the girls (22.5%) atated they did
not like "troublesome” boys who engaged in fighta or who beat
them up for no apparent reason. A noticeable percentage
(12.5%) did not like school-related punishments that do not
serve any purpose in the learning process. A similar
proportion of boys (17.5%) agreed with the girls. As
mentioned =2arlier in the report. we obaserved that zsome of the
punizshments inflicted on pupils seem to be aimed at using the
atudenta” as cheap labour in the schoolsa® development
projects. Kuthemba Mwale (1988 p.2) in his study of =3chool
drop—outa, observes that among the school-related causes of
drop-outsa are school policies that adversely affect tardy
oupils. other offenders and minority groups. Many of the
pupils in our study expressed the opinion that they did more
punishments in the school than actual learning.

Other punishmenta inflicted on the pupils are
particularly severe for female students. In one school, two
girls were told to make twenty bricks each for being late.
In the same school, three female pupils were told to make a
total of 300 bricks for a similar infraction of the rules.
Other female pupils were told to make bricks for making noise
in class. The inconsistencies in the punishments that are
given to the pupils are clear. The pupils are keenly aware
of these inconsistencies but have very little opportunity for
changing the situation. In the same school, one female pupil
was not allowed to sit for her end-of-term Arithmetic test
because she came to school with recently pierced ears with
threads in them. The teacher told her to pull them out or
stay out of the classroom. She had no choice but to miss the
test.

Corporal punishment is also widely used in the four

schools as one of the punishments for tardiness or unruly
behaviour in class. In all schools boys were whipped on
buttocks and girls were beaten on the palms for lateness.
In one incident, one of the girls who was being beaten by her
teacher for rudeness snatched the stick from the teacher’s
hand and threw it away. This action earned her more
punishment. One of the teachers whipped nine male pupils for
not tucking in their shirts.
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TABLE 22

PUPTLS OPINTONS ABOUT SCHOOL  (Percentagen)

]

b el il

oo

MALE PUPILCS FEMALZ PUPILS

Aost Liked
Learning in class including reading .

and writing 97.5 : 37.5
Music - | 7.5
Least Liked |
Punishments 15.0 12.5
Playing in class 10.90 17.5
Fights/Troublescme -oys 1£.0 22.5
When teachers are absent during class 15.0 5.0
Jot learning anything in class 5.0 -
Chatting, idle talk 5.0 5.0
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Fifteen percent of the boye and five percent of the girle
stated that they did not like it when teachers are aﬁsent
during a class period. On several occasions, we observed that
there was no teacher during a regularly scheduled class, and
in one case of a Standard 8 class, a knowledgeable student
took over the teaching of a sci! - class in the abzence of
the teacher. Staff meetd s rksheps appearr to take
precedence over regular t b + me school, a teachers’
meeting was held during ne first periud and in another
school, a teacher decided .o go *to town when he should have
been teaching a Stai.dard 5 clags. During a whole weelk in one
of the southern schonls when the lieadteacher and two other
teachers were away attending a workshop there were only tour
teachers in the school holding things together. The result
was that many Standard 8 students deserted their classes and
some did not even bother to come to school. These cases
suggest that there is a need for rethinking the scheduling of
activities that take teachers away from their regular teaching

duties.

In addition to excessive punishments and absenteeism on
the part of teachers, one girl said that the taing she liked
least about school was Arithmetic. This dislike for the
subject may have been influenced by the negative attitudes ot
both the male teachers and male pupils towards girls-®
abilities in mathematics. An increasing number of careers
require a working knowledge of Mathematics and unless girls
as well as boys are encouraged to achieve in Arithmetic, the
chances for gaining a foothold in careers that require

mathematics will have been reduced.

Pupils’® Career Aspirations

We have observed in an earlier section the relationship
between academic goals and career choices. Among the B8O
pupils in the study, a lorge proportion of female pupils, for
various reasons, wanted to become teachers and nurses (Table
23). The nursing profession was the most attractive because
of the nurses’ uniform and the desire to help others. The
teaching profession was chosen tor the long holidays which
teachers seem to enjoy. Although female teachers were
underrepresented in all the schools, the girls wanted to join
the teaching protession. The few female teachers who teach
in the Jjunior classes may act as positive role models for
these girls in spite of the negative attitudes of their class
teachers. A group interview with nine female teachers at one
of the schools confirmed that these teachers realize that they
have a responsibility to act as positive role models, and when
asked if they saw their role as female teachers any different
than that of the male teachers, they responded that because
they are mothers, they are more attuned to the health of their
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(N=131)

FEMALE GUARDIAN

PIIPTLS

MALE 2UPIL

(N=320)

FEMALZ PUPTL

CAREER
CHCICE Male Famale Male Ffemala ;
|
{
Jdurse - 43,0 - 48,6 - 45,0
Teacher 12.3 17.5 16.2 20.3 7.5 25.0 ;
Clerk/Officer 9.2 12.3 20.3 4.1 17.5 10.0 !

Medical Doctor
Driver
Mechanic
Zngineer

Pilot

19.3
7.0

5‘3

10.5

2.5
15.0
5.0
7.5

7.5
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ablay oeotfaousions for thelr daushters. and olorl and

nLe o ag Rhe two degieabls creodesoicons Sor o thor o sona,

T L 0D anewa whan 100 of male guardians arwd L 3Y o Jomalas
apardl s wanted theie daughters 5o po nurses. But 2.3 of
Semale guardians and L0.5% of male suardians wanted thelr
Aaught 2ra b0 become doctors. An squal perzantage of femaleo
and male guardlians wanted their 3ons to become doctors. It
appear3, then., that male guardians more wso than femals
mardlana assoclate medlcal professlions other than nursing
wih women. This may be because the latter have a narrower
riaw 9 tha career poasibilities for 2Zirls. In fact. the range
2 saraar choices for girls cited by both guardians and nunils
~Aa3 much narrower than for boys, indicating that gender-
atructuring mechanisms and societal attitudes at this point
in time in Malawi continue to place women in sectors of
ameloyment that are synchronous with their rerceived s3ocial
»2la3 A3 caretakers. For exampla, the desirability of
~2aching and nursing for girls follows cultural concertions
5¢ which careers ar=s suitable for girls in contrast to boya.

Male pupils and male teachers, as well as mals and female
yardians. are intimatelv linked to the career choices that
2male pupils make and., therefore, perpetuate the process of
nder-structuring. In their social interactions with girls

and outside the classroom they send verbal and non-verbal
sages to girls that consciously and unconsciously provide
mited scope for the kinds of career choices which they may
nake. The teachers who are in contact with a pupil at a time
wih.en she 153 most impressionable, have the potential for
creating a lasting impression about what girls can and cannot
do in later life.
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The psychosocial factors that influence a girl’s interest
and persistence in school determine her later career choices.
The next section focuses on individual pupils among the eighty
that we observed over the three-months period as a means of
zroviding an understanding of some of the psychosocial factors
that influence a girl’s decision to remain in school.

PSYCHOSOCIAL FACTORS

It is 7:15 a.m. and Amina Ndula! has just arrived at
school. She is fourteen years of age and in Standard 5.
She has walked two kilometers from home and is about ten
minutes late for the opening of school. She enters the

' All the names of pupils in the case studies are fictitious

to protect the anonymity of the pupils.
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alaugronm qulatly, noting thot hor girlfriends e

aleaady busy swaoaping the veranda outaide the Standard
3 and 7 clasaraoomo. Mr. Mtoka, the Standard 5 teachor,
Lo oplaased, Ho sontronta Amina with Ner tapdiness and
“aLlay har to hold out her hands, palme up. She does as
sho 1a dirvected wish hor hoad lowered, sayes on the f£loor.
Zhe tries not to wince as the teacher beats her
nutatratched palms with a ruler. Then he tells her to
o and aweep out the girls”® toilet (pit latrine) as
further punishment. Amina walks slowly off to the
latrine with a sad expression on her face while the rest
of her classmates hurry to the morning assembly.

Amina comes from a Yao Muslim family. Her mother
has had no formal education and her father dropped out
at Standard one. She has an older brother, aged 21, who
dropped out of school after Standard aix because he was
"more interested in playing”, according to Amina’s
father. His parents tried to persuade him to remain in
achool because even though they were uneducated, they
wanted their children to become educated. But their son
did not take their advice. Amina, however, would like
to complete Form 4 and become a teacher. 3She knows that
it i3 more difficult for girls to do well in school
because they have too many household chores after school.
She., herself, has to help take care of nephews and
nieces., and help with grinding maize and preparing the
evening meal.

Although girls drop out in the early grades because
of peer pressure, she has seen girls drop out of Standard
B8 because they are pregnant. She does not want this to
happen to her. What Amina likes best about school are
the English lessons and meeting her friends.

Amina“s parents are subsistence farmers. They
barely have enough cash each year from selling rice to
pay for Amina’s school fees and exercise books. Amina
wears a white dress with green dots to school this day
because her parents cannot afford to purchase the
materials and pay a tailor to make her a school uniform.
This disturbs Amina, especially because she kncws that
several pupils in another class were chased away by their
teacher for not wearing uniforms. She is afraid that she
may be sent home too.

At 7:55 a.m. Amina again enters the Standard 5
classroom, this time with her classmates. She sits down
on the fifth row form on the girls® side of the aisle.
The long mud forms about 8 inches off the floor, serve
as benches for four to five pupils each. Six rows of
forms are lined up on each side of the center aisle
dividing the boys from the girls (a separation required
by the Ministry of Education and Culture). Once settled
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on her form with three other girls, she takes out a blue
ballpoint pen and puts the end in her mouth while she
pulls her Arithmetic exercise book out of her plastic
"bookbag”. She places her exercise book on her Lap,
asimllar to the other students, s0 she can write the
wxercisea. Another girl in c¢lass has raised her hand to
answer an Arithmetic question asked by the teacher. She
gtands up to give the answer. It is wrong. Amina and
her classmates laugh at the girl’s fallure. Amina is
uncomfortable, She twists in her seat and sticks her
right thumb in her mouth. She looks out the paneless
window of the classrocm. She’s not paying attention

to the lesson which the teacher is writing on the
peeling blackboard painted on the cement wall. She
writes a note on a page from her exercise book and
covertly passes it to a friend behind her. Then she
begins talking in low tones with two friends next to
her.

The teacher writes an Arithmetic exercise on the
blackboard and directs the class to start working on it.
Amina takes a long time to start writing. Instead she
is talking with her friends. Mr. Ntoka sees the three
girls talking and calls them to him. They come forward
and kneel down in front of him. He orders them to go
out immediately and to each bring a bundle of grass to
t'.e yard in front of the classroom. Amina walks
slowly out of the claasroom. She has missed another
lesson.

Gender Comparisons: Case Studies of Individual Pupils

We have seen from the previous section that gender-
structuring most often acts as a constraint to the educational
opportunities and career choices that girls as a whole seek.
But we have 1little understanding, at the level of the
individual, how these gender-specific attitudes, opinions and
behavior influvence the choices that female pupils make about
education. What are some of problems these pupils, of either
sex, face and how do they cope with them or overcome them?
What contributes to a girl’s ability to persist in her

education despite the odds? The case study above, and those:

that follow later, provide some insights.

Amina comes from a family with little or no formal
education. Her older brother decided to drop out before
completing primary school. Although he helps Amina with her
homework when he is at home, most often he is away. Amina
indicates that the domestic tasks that fill a girl®s time (and
her own) after school also prevent her from devoting as much
time as boys do to studying. The lack of time for homework
contributes, in Amina‘s opinion, to girls’ overall lack of
academic achievement. '
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It 1o likely that In the procoss of helping to prepoare
the evening meal ., Amina s uothor will ecaution hor apainéﬁ
becoming lazy, telling her that no man wants o Lazydwifu
Amina will undoubtedly ligten raspecttully. bimilar to Mbsé
Malawlan girle, wshe wants to get mareied once ahe finlshes

school.

] The beast part of school, according to Amina, 1is the
English lessons, and seeing her friends. Her goal 1is to
finish secondary school and become a teacher. Amina is
gregarious and enjoys talking, but this gets her into trotble
in class. She often spends as much time "doing punishments”
as she aspends in class. Amina le reaching a point when many
of her peers will drop out. Will Amina be among them?

George

George ldrisa sits on one end of a large wooden see-
saw. He is tfourteen and a Standard § pupil. His 18-
vear old friend sits on the other end of the see-saw.
George wears a blue uniform shirt and khaki shorts aand
his Standard 7 friend wears a cream-coloured shirt with
khaki shorts. Both are bars-tooted. As they lazily push
up and down, they discugs classwork on Science.

A group of nine boys approaches the see-saw. They
are of the same age (around sixteen) but are in different
George is among the youngest in the group and
among the smallest. Two of the boys ask George for a
turn, but he says nothing and continues sitting. They
push him off roughly and chase him away, shouting tha+t
he should go and joir. his own agemates. George moves
off from the group a little., looking angry. He leans
against the brick wall of the Standard 5 classroom.

In a few minutes, he is Jjoined by his older friend.
George asks him what the boys have been talking about.
The friend tells George that they were tolking about a
certain girl who had just left school because she is
pregnant. George asks the name of the girl but his
friend just laughs and tries to enter the empty class-
room. Georg: follows him and catches him by the wrist
and squeezes, begging for the answer, but nis r:icnd
just continues laughing and tells George to leave him.
George persists and his friend asks him tc swear secrecy
and then points in the direction of a certain Standard
7 girl in the school yard. George laughs as the bell
rings and other puprils begin to encer the classroom.

classes.

George sits down on the sixth brick form at the
back of the classroom. He shares the form with two other
boys. George is quiet. After about five minutes, the
teacher enters. The other pupils are talking but George
is quietly looking at one friend and another around the
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clasaroum. 'The teacher organizes his materials on a
window a31li and after @ome minutes writes in large
lettera on the chalkboard in the wall "H/Educa*.on' for
Health Lrication. George begins loooking arournd for his
ballpoint ren which he has misplaced. He finds it on the
floor v his feet. He puts it in his mouth and observes
the teacher at the chalkboard, waiting for him to begin.
The teacher begins by asking some questions of the pupils
to review the rrevious lesson. George raises his hand
four times for the ten questions asked, but is never
selected to answer. He looks sad. .

The teacher summarizes the lesson and puts notes on
the chalkboard wall to copy. George gets out his
aexercise book and begins writing with the book open on
his lap Once the teacher has completed writing the
notes, he leaves the classroom. '[he pupils begin
talking, including George. He talks with a seatmate for
a few minutes and then the friend stands up to look out
the window frame to see if the teacher is outside. He
reports that he isn’t. George goes over tu a certain 12
year old girl who is slim and black and starts talking
with her at the back of the classroom. They appear to
be talking about a boy in George’s row. The girl nods
and smiles and George returns to his seat Jjust before
the teacher enters. The teacher tells students to stop
writing and that it is time for the break.

George is ths youngest of seven children. Two of
his brotiers and two s2lsters attend school. George lives
with his mate:nal Muaslim grandparents about four
kilometers from the school. Neither of them had any
formal education. He would like to attend University
and become a professor because it is a high status job.
He believes that the reason most girls drop out of
school after Standard 1 is because of lack of school
fees, but at Standard 8 they emulate their friends who
dropped out of school. Nobody in George s family has
ever dropped out of school.

After schoul, George has his lunch of "nsima" (hard
maize porridge) and stew and goes to a Koranic school
which he attends up to about six o’clock in the
evening. From the Koranic school, George waits for his
evening meal prepared by his sisters. He does not help
with the evening chores and he studies for school while
his sisters are busy washing up.

Compared with Amina, George’s educational and career
aspirations are higher. While she is satisfied to complete
Form 4 and become a teacher, George aims to become a
professor. The chances of George attaining his goal are slim
due to the shortage of secondary school places in Zomba
District. Although George is eager and willing to participate
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in classroom activities as evidenced by his constant ralsing
of his hand to answer a question, he iz frustrated by the
teacher who often times ignores him. He may lose interest in
participating in class since his efforts arc not rewarded.

Other than attending Muslim school, George has few
domestic chores to perform in comparison to Amina. This lack
of domestlic chorea enables him to do his homework after his
evening meal, a luxury which Amina can.mot afford.

In the cases of both these pupils, the teacher has the
power to encourage or discourage the student in attaining his
or her educaticnal goal. However, whersas the teacher merely
ignores George, the behavior of the teacher toward Amina has
a more negative impact. Instead of disciplining Amina with
a punishment directly related to her tardiness, such as being
required to work on her studies after school, she is forced
to clean tolilets, an activity which has no direct learning
nutcome. For talking in class she and two other female pupils
are forced to leave thus losing a whole class period. Amina
therefore feels that the school system has conspired to punish
her unjustly from the time she arrives at school to the time
she leaves. Given Amina’s family history of drop-outs and the
negative reinforcemerit she gets at schocl, the likelihood of
her continuing her education to Standard 8 ims questionable.

Having presented two case studies of Standard 5 pupils
whose primary education is half over, let us turn to the cases
of four Standard 8 pupils, two girls and two boys, as a basis
for comparing intra~ and inter-gender differences that exist
in their primary school experiences at tlie tsrminal point of
primary education.

Charity

Charity Macheso leaves at 6:00 a.m. to walk the
three kilometers from her home to the school where she
is a Standard 8 pupil. She lives with her mother and two
younger sisters in a mud brick house with a roof of iron
sheets. Charity, who is fifteen, has not seen her father
for about four years. He is a truck driver. She
remembers that he used to come back from hauling goods
between Malawi and Zimbabwe, tired and irritable at
times. One day he left for Zimbabwe and never returned.

Charity’s mother is ever busy trying to make ends
meat. She is determined to educate her three daughters
and raises chickens and sells the eggs locally to earn
money for the family ‘s needs, including school fees and
uniforma. Three days a week she also goes to Lake Chilwa
to purchase fish which she sells in a neighborhood
market. On these days, Charity. as the oldest daughter,
is responsible for the homestead and looking after the
younger sisters. She works hard once she returns home
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During the break., Charlty maloy corracysicong on Bhe
Arithmetic mock examination, then she beging reading her
Englioh book. When the teacher gees her still in the
classroom, he steops and btalks to her. The second
mariod L3 Englizsh and during the 25 minutes, Charity L3
1skod to read. She stands up and talkes her turn, reading
slearly. English and Arithmetic are her two best
subjecta.

During the second break, Charity goes with her
friend to the small market adjacent to the school. They
buy cooked camsava and sugarcane. After eating them,
they g0 to the tap in the school compound 2514 wash their
nands, then enter t. . Standard 8 classroom again.

History i3 the next subject. This is more difficult
for Charity. When the teacher calls on her, she fails
to answer the question and lowers her head and covers her
face with her hands when she sits down. Charity loses
interest soon after and begins talking with a friend.

Faith

Faith Malunga is 15 years old and a Standard 8
rupil. Neither of her parents is living and so she stays
with her two older sisters and a brother. The latter,
who was educated to Standard 8. works in town and is away
much of the time. She is the youngest in a family of
aleven children. Faith”s home is brick with corrugated
iron shee:s, glass windows and a cement floor. It is
located less than half a kilometer from the school, part
way up a hill. A cedar hedge encloses the compound.

Faith’as sister believes that boys are more
intelligent because they do not get pregnant. Faith
believes that boys are more intelligent than girls
because they think more. She would 1like to go to
University and become a nurse some day. The thing she
likes best about school is netball. The thing she likes
least abo''t school is when people "play during a class".

Faith is a lively, sociable girl who moves as if sghe
has springs in her feet. She rarely sits still. On this
day she arrives at school at 7:45 am., wearing her school
uniform and a red shirt but with her hair uncombed. She
enters the Standard 8 class and takes a seat in the
second row of desks. There are only 18 out of the usual
38 pupils in class today, 11 girls and five boys.

Once seated, Faith ldoks around at the other pupils
and begins to pare her finger nails with a knife. then
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biting them into shape. The headteacher arrives and
begins writing an Arithmetic lesson on the chalkboard.
Faith looks up and watches him for a few minutes. &ha
has forgotten her Arithmetlc exercise book again so she
continues with her naile. After about ten minutes, while
other pupils are copying notes, Falith gets up and goes
over to a friend“s desk and sits down to talk with her
while continuing to clean her nails. Looking out the
window, 8he 8sees her boyfriend and her face shows
excitement. He enters the classroom for a minute and
sees the teacher at the chalkboard and disappears. Faith
asks her friend if she can look at the friend’s exercise
book. They talk together while her friend is writing the
Arithmetic exercise. Then Faith turns around and looks
at the boyse seated in the back row. After a minute, she
returns her attention to what her friend is writing. It
is now 8:00 am. The friend gives Faith a piece of paper
on which she has begun to copy the class notes for Faith.
Faith takes a ballpoint pen out of her hair and scratches
her nose with it. She begins reading the back of an
exernise book, then begins writing the lesson exercise.

At 8:30 am., the teacher calls on Faith and asks her
to hand in her exercise book for marking. ©She tells him
that she has not started writing yet. He tells her to
begin writing the exercise. She is silent as she
continues to copy her friend’s notes. Six minutes later,
she turns around to a friend in the back row and begins
to talk with her, then returns to completing her notec.
It has been an hour since Faith entered the class. She
sticks her pen in her hair, reading over the exercise she
has written. Then she looks out the window. She appears
to be bored. She asks her friend if she has a different
kind of pen. The friend gives her one. She continues
with the notes.

The bell rings at 9:15 am. for the break. Faith
goes to another friend’s desk and tells her that she is
not feeling well and she is going home after the break.
During the break she goes out to the football (soccer)
field where she meets her boyfriend and they go to buy
svgarcane at the small market where women are parked
under trees selling vegetables and fruits. Then Faith
wanders off with her boyfriend.

The cases of Charity and Faith are illustrative of the

variation that exists between girls of the same age and stage
of their education: they remind us that Jjust as important as
it is to include gender differences in studies of education,
we must also include the differences that exist within the
same gender.
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We know that puplls are o rroduct of thelr home
environments, which includeus tho aconomic condltions in which
they grow up, tho educat tonal bockgrounds of their parents and
the psychologlical support thoey Het from thoir families. Where
Lthe parents have little oducation and there are few materials
to atimulate learning or oncouragement. to achieve academically
the pupil ils less Llikely to peroist in aschool. In the case
of Charity Machewo, although her father is absent and her
mother 1is fully engaged in strategies for supporting her
family, nevertheleos Charity’s mother’s positive attitude
toward education and her determination to see her thres
daughters finish school acts as an incentive for Charity’s
own academic aspirations. In contrast, Faith Malunga lacks
parental support and guidance. Even though she lives with an
older sister who has completed Standard 68, her sister does not
value schooling in the same way that Charity’'s mother does.
Moreover, Faith’s sister is preoccupied with her own young
family. Although the economic circumstances of Faith's family
appear to be better, the lower value placed on education seen.
to offset this aprarent advantage. In addition, it appears
that parental control over Faith°s behavior is lacking. In
a meeting of parents at the school, Faith’s sister commented
to one of the researchers that Faith is a "difficult girl",
implying that discipline at h.ne is a problem.

Personality differences exist in the two girls that
affect their attitudes toward education. Faith 1s an
extrovert who is largely interested in socializing with her
peers at this adolescent stage of her life. She is the last
born in her family and is used to being taken care of rather
than being responsible for others. Charity, on the other
hand; is a first-born child and as a result she is accustomed
to being given responsibility for younger siblings. She is
more serious and c¢onscientious than Faith and these traits
are reflected in her attitudes toward school.

Faith and Charity have very different. classroom
environments, teachers and schools. From our school and
classroom observations, it appears that the headteacher who
is responsible for the Standard 8 class and the other teachers
in Faith’s school have less control over the pupils”® learning
than in Charity’s schocol. Many times there was no teacher in
the Standard 8 classroom in Faith’s school, although a class
exercise was on the chalkboard. Pupils used the absence of
the teacher to pursue their own activities or often deserted
the classroom. In contrast, the Standard 8 classroom 1in
Charity s school, although crowded, was under the full control
of the teacher who ensured that pupils actively participated
in classroom learning. The general impression one gets of
Faith’s school is that the staff is apathetic, and this
attitude is transferred to the pupils who, by Standard 8, have
lost interest in school. In evaluating the chances for

success in education of these two girls, we cannot isolate a
single factor. Rather, the combination of home and school
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The next two cases concern the situations of two Standard
3 boys each from different locations and family backgrounds
that i1llustrate how the circumstances under which boys learn
ar? 3aimilar to girls, and yet distinct because of gender
differences.

Cedrick

Cedrick Mponda is 17 years old and taller than
anyorie in his Standard 8 class. He has a dark complexion,
medium length hair and is wearing black shorts and a
white short-sleeve shirt and black Jjacket. His hair is
uncombed.

His parents have gone to Balaka to find a new
village for the family. leaving Cedrick az the first-
born in charge of the homestead and his nine-year old
sister who is in Standard 3. Cedrick likes the freedom
of having his parents away and being solely responsible.

This Standard 8 puplil believes that boys are more
intelligent than girls because they finish school. He~“d
like to go as far as Form 4, then become a bus driver.
He thinks that girls get fed up with school once they
have learned to read and write, and in Standard 8 some
also get pregnant.

Cedrick goes to the same school as Faith. On this
day., he enters the Standard 8 classroom at 7:30 a.m. and
starts laughing at someone wearing an old jacket as he
sits down at his desk in the third row. The headteacher
is at the chalkboard writing out a lesson. Cedrick takes
an exercise book out from under the desk and opens it.
He begins copying the History exercise on the chalkboard,
then whigpers for several minutes with the boy at the
desk in front of him with his head down so the teacher
will not see him. After some minutes, he goes over to
a friend who is telling a story about what happened to
him over the weekend and Cedrick laughs loudly at the
story. The headteacher turns around and catches his eye
and Cedrick returns to his seat quietly. He does nothing
except look around the class for about five minutes, his
chin cupped in his hand. Then he gets up and goes out
of the classroom, disappearing for a half hour.

When Cedrick returns to his desk and sits down, he
finds that someone standing in front is blocking his view
of the chalkboard, so he shouts at him to move, then
walks up to the front of the classroom and shoves the boy
away. Ten minutes later he gets up again and goes back
to a friend and they talk for a few minutes, then shake
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handus.  Cedrick roburns agaio Yo hios deok. 'ty e 9114
and time for the morning breal.

Outslde. Codrick meets a Standard 7 boy with whom
he ie friends and they go off to meet thoirp girllriend:
who alsvo attend the school. After 30 minutes he runo to
the Standard # classroom, entering tor a moment +to put
his books under hie deowk., then disappears Again to mewlt,
big friends at a pro-avranged place.

Nearly two hours later, Cedrick reappears at the
classroom donrway, sees the headteacher is busy writing
notes at the board. watches him for a minute, then heads
for his desk. sinking carelessly into his seat. He
turng around to the empty cdesk behind him and stretching
his arms out on it, falls asleep. At 11:50 he realizes
that the teacher has leit the classroom again and he gets
up slowly and walks to the doorway sleepily. He stares
out at the school yard with his hands in his pockets,
then looking back into the classroom, he motions his

friend to follow him outside.

After socializing here and there for an hour, he and
his friend together with their two girlfriends move off
away from the school. Cedrick’s day at school has come

o an end.
Thompson

Thompason Linje is 18 years old and is one of

the school s captains given responsibility over his
fellow pupils. Although he lives about 5 kilometers away
from the school, he is among the first to arrive at the
school in the morning. Une of his first tasks when he
arrives i3 to supervise the other Standard 8 pupils in
sweeping the school compound. He assigns portions to
them and although some of them complain about the big
portions they have been assigned, Thompson does nothing
about it. He simply tells them to continue with their
assigned tasks. When the bell rings for the morning
assembly, the pupils run to hide their brooms and he
walks away to the main courtyard where he joins the other
pupils at assembly. When he reaches where the other
pupils are standing, he tells them to make their lines
straight and to keep quiet until the Headmaster and the
other members of staff arrive to make announcements and

to sing the National Anthem.

After asszembly, Thompson tells the other pupils to
walk to their classrooms and not to push one another. He
and his fellow captains are the last ones to leave the

courtyard for their classrooms. In class, Thompson
sits in the front row on a metal stool without a table.
He goes out and stands in the doorway to check if the
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taacher 13 on hig way to the classroom. After 5 minutes,
aeogsas she Seachor and rushes bacle into tho slasgroom
1fvar having soen the teacher coming ‘n <he direction of
the clagsroom. When he reaches his atool, Thompson f£indas
Jome books on his stool. He asks for the owner of the
bhooks and gets no answer from his clasamates. He places
the books on the floor. Another puplil comes with his
3tonl and sitz next to him. He 13 the owner of the
books. Thompson greets his friend and takes out an

exercise book and atarta reading. After 4 minutes, he
goes to thoe baclk of the clasaroom to talk to a friend.
The headmaster enters the classroom and the pupilsa rise
and greet him in unison. He tells them to sit down. He
azsks why the classroom has not been swept and tells the
girls to sweep the room before he starts teaching them.
Thompson leaves the classroom together with his friend,
leaving the girls making arrangementa to sweep the room.

Thompson wants to go as far as University in his
education, but he aspires to an office job as a typist
once he finishes school because *“hat is what hisz older
brother does.

The seventh-born in his family, Thompson lives with
both parents, an older brother and three sisters. His
home is of fired bricks with a thatched roof and earthen
floor. It has glass windows, two bedrooms and a sitting
room. Thompson’s parents, who have never been to school.
grow cassava and maize and also raise sheep. His brother
who completed Form 2, is the ore who helps him with his
homework. None of his sisters are in school. Both his
mother and father think that boys are more intelligent
than girls, but his mother thinks that if given the
chance to be educated, girls should go as far as
University, while his father thinks that finishing Form
4 ig sufficient for girls.

We can see that in the cases of Thompson and Cedrick
family background, particularly the role of an older educated
3ibling in Thompson°s case, makes a difference. We have no
kxnowledge of Cedrick’s parents” educational background. We
know only that they are absent, and therefore not available
to provide the support and discipline that Cedrick seems to
need. Although Thompson’s parents have never been to school
it is clear that they support their son’s educational
aspirations which include University.

In terms of personality, both boys appear to be sociable
and each is a leader in his own way. What constrasts them is
their experiences in school, and therefore, their attitudes
toward education.

BEST AVAILABLE COPY

~—

[

)

o

O VWY By

g e

S UL R A N \

i

N |

|



b ornd o

i

|
L

dnheoroc Lol Ty,

ALy

W,

The learning onvironment in Codriek o gvehool, and meore
particularly, in the Standard B o lassroom, Lo doetrimental o
the pupils” oducation. Lack of digseipline and absenteelsm on
thoe part of the teacher breod indifference for osducatlon on
the part of the puplils. None of the five boyes in our soamp!l.o
in this class took education very seriously. They often
wandered in and out of clasus, and while in class, devoted ag
much time to "soclalizing" as to studying. Lt may be that
Cedrick had a desire to be educated, but that his axparience
with education in thlg instance Lo o negat lve that he hoaw
lost interest in school. On the other hand, it may be that
Cedrick is a child who needs a firm, disciplined teacher who
inspires him to work.

Having compared the cases of the two boys, what do they
suggest about gender diftferences when compared with the cases
of the Standard 8 girls? While Thompson 18 given a leadership
position in the school, Cedrick takes responsibility for his
participation in school by leaving when he thinks he is not
learning anything. In the case of Faith, she enters the
classroom and, instead of working on the exercise given by the
teacher, she starts paring her nails as a coping mechanism.
In so doing, she plays into the teacher’s conception of girls
as passive. By quietly pursuing an activity of her own
choosing, even though it is not related to learning, she is
able to manage the class time to her advantage. In this way
she remains anonymous in the class until the teacher asks for
her exercise. At this point she manipulates the asituation by
pretending that she has been working. As long as the teacher
is in the classroom, Faith plays the passive role expected of

female pupils.

Given the same classroom situation, Faith and Cedrick
react to it in different ways according to the gender
expectations of their society. He ucts assertively and leaves
the classrocn at will without much discipline from the
teacher. She copes with the situation for awhile, then gives
an excuse that is plausible and disappears during the break
in an act of passive resistance. We found that the copiny
strategies of other male and female pupils in this class were
similar to Cedrick’ s and Faith’'s. There were always more
girls than boys in the classroom, even though more boys were
enrolled in the class, and we observed that the boys tenderl
to drop in and out, whereas once the girls came to class they
were more apt to stick it out until noontime.

The case study of Thompson demonstrates that more often
boys are perceived as leaders and this perception is
reinforced in their appointment to leadership positions in
school. Few girls are given the opportunity to assume
leadership positions in mixed schools which means that they
seldom have a chance to experience the sense of self-worth
and responsibility that goes with the position. Charity has
the potential for becoming a leader, but because she goes to

BEST AVAILABLE COPY




I.I| ] -L-I

!
[

i b, I.} nl l vl e

hodl, 1l o

il bl 1l I, o Ml

[ 1ot s

1 milxed school where boys and male teacher:s orodominate, (both
Lo otwarms 2f numbers and social behaviour) her chances <op
cuedarshis ars negligible.

Thare i 2 pAarcaprtion in Malawian soctaty Shat it 1o not
ond for males to be in a position of having to take direction

Srom females, Thig manifestation of male dominance has a
nagative impact on females of all ages. [t encourages
submission and a negative sense of self-worth. The only

acucational environment where girla are actively encouraged
<2 take leadership positions i3 in single-sex schools. The
r23t majority of girls in mixed aschools are forced into
sutmizsive roles by fellow male pupila and by aschool staff.
The only way for girls to begin developing in leadership
rositions 13 to build their self-confidence from the early
zrades by allowing them to aassume small responsibilities in
n2 claasrocom that draw on leadership skills rather than on
icmeatic capabllities. The capacity of girls to expand their
le:dership 3kills will grow with encouragement so that by the
wime they are in otandard 8 they are equally capable of
as3uming a ''captain’s’ role as boys.

2
2

%)

T,

The last two case studies selected for discussion are of
a girl and a boy in a unique Standard 5 classroom; unique
because there are more girls than boysg, and because the
nositive attitudes of the teacher toward girls”® academic
abilities have a profound effect on their learning outcomes.
e use the case studies from this classroom as an example of
now the Malawian classroom might be restructured to encourage
more girls (and boys) to persist in their education and to
sorive for educational excellence. Although negative aspects
0of gender-structuring still persist, for example, girls
mcpping the classroom while boys are exempt. nevertheless the
cverall outcome is positive and, therefore, has implications
Zsr policy intervention.

Mary

Mary Chapita is 16 years old and a Standard 5 pupil.
Her mother and father are divorced and she lives with her
mother and two sisters in a thatched roof. mud brick
house two kilometers from the school. She has an older
brother in his late twenties who completed Form 4 and a
sister in her thirties who finished Standard 4. Mary’s
mother had only two years of schooling, but she thinks
children of both sexes today should complete University.
The reason girls drop out, she observes, is because
the parents do not care fur their children’s education.
Mary ‘s educational goal is to complete Form 4.

Arriving at the aschool at 7:00 a.m.., Mary goes to
a borehole and collects water in a plastic bucket and
hauls it to the Standard 5 classroom. She and two other
girls have been assigned to mop the classroom floor.
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Oneo thig task Vo completod, Lho Lhrae girle go to Lhe
morning assombly, and Lhon back Lo Lhe sbandard Y

classroom tor tho Cipst poriod o laes.

Tho Btandard 9 clasosroom  le div Lded into  two
goctlons, ong for girlo and the othor torp boyrn, but
inovtoad of boing oplit down the middle, with boys on one
slde nnd givls on tho othor, in thi clummvoom‘thn 1H
Hgivlo slt in teont of the clacs, on tho comont floor, and
alght out of tho oloven boys sil arowdod Into throo long;
wood and motal desks at the back of the room.  The other
throo boys sit in a row on tho floop right in front of
the boys”® desks and behind the girle.

The clasmroom is sparse with no toscher s desk or
materials on the walls., A painted chalkboard on the
wall ig peeling so badly that the teacher must lean down
and write heavily for anyone to see what he has written.
The corrugated zinc root leaks during tho rains and the
pupils have to crowd int. the dry spots to keep from
getting wet. There are tew texthooks to be seaen. Yot
despite such material handicaps, the learning environment
is positive, largely due to the creative efforts of the
teacher and his genuine concern for the pupile.

Mary sits down in the second row of girls auv the
end, putting her plastic bookbag under her to keep the
chill of the cement floor from seeping into her bhody.
It is 7:30 a.m. and the teacher has greeted the children
and is now announcing a short speed test in Arithmetic.
He explains to the pupils that anyone who gets 100% of
the problems correct will be awarded 50 tambala (the
equivalent to children of getting U.S. pennies). Those
getting 90% correct will receive 25 tambala and those
receiving a mark of 80% will receive ten tambala. The
pupils scramble to get out their exercise books and
papers and begin writing the test. Mary props up her
knees, using her upper legs as a surface on which to
write. 8he writes up to the end of the period when

the teacher nollects the tests.

During the break, Mary goes to the small market
adjacent to the school and buys a plate of cooked cassava
from a woman and shares it with a friend. When they ve
finished she runs KB to return the plate to the vendor
before heading to the classroom. When she returns she
goes to the spot where she has left the plastic bag

marking her place in the classroom.

At 9:28 a.m. she gets out her English exercise book
in preparation for the lesson and takes off her plastic
shoes. Similar to half the girls in the class, she wears
an ordinary print dress rather than the school uniform.
She begins writing the English exercise the teacher has
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writtoen on the cholkboard, and thon puts her ballpoint

»nn in hor mouth, resting, ac the teachor explalins the
diractionn for tho oxorclso. Bveorvone s attent ive,
The teoachor smiles ofton at the chlldron as Lf he snjoy:s

hias work. Marvy continuen writing with the exerclas book
on her ralsed logos, but as one led becomes tired. she
atretches 1t out and ochakes 1t.

At 10:01 a.m. the teacher announces the results of
the Arithmetic apeed test with ceremony. OCne of the
amaller girls in the front row gets 100% and is awarded
50 tambala. The children clap for her. A boy and a girl
get 90% and are glven a 50-tambala piece to divide. Two
more names -~ Marv’s and a boy's ~- are called and they
are awarded ten tambala each for getting 80% on the test.
Ag Mary stands, she nervously smashes her pen against her
fingers as the other puplls clap for her and the boy.
Then she goes forward and kneels, as 1s customary for
girls, to receive her ten tambala from the teacher.

After this small ceremony, the pupills settle back
down to writing the English exercise. When she is
finished, Mary covers her English exercise book with
another book and passes it over to another girl in her
row for exchange marking. For a minute she bites her
fingernail, then whispers to a friend and shakes her
leg again to relieve the cramping. The girl marking
her exercise p sses back her book ard Mary opens it to
see her mark, then closes it and taking out the plastic
bag from underneath her, puts the exercise book in
the bag and takes out another exercise book. The English
lesson is over and it 13 time for Chichewa.

The teacher begins by asking questions about
Chichewa past tenses. He calls on three girls. The
third girl gets a "very good"” for answering correctly.
The fourth pupil is a boy and the fifth a girl again.
Mary watches with interest as the pupills begin to
volunteer answers, but she does not raise her hand.

She notices that more girls than boys are answering
questions and often they are right. This is not
unusual for this class. Mary takes her exercise bocx
and looks at it. Then she laughs with a friend and
stretches out both legs. The teacher asks her a
question. She stands up to respond, covering her

mouth with her hand shyly while she gives the answer.
The teacher shakes his head and says, "No." Mary sits
down covering her face with her hands. She laughs with
embarrassment, then continues writing the notes. But
then she notices that her ballpoint is beginning to run
dry and she shakea it to make it write better.

At 11:10 a.m. the period ends and Mary arrangess hor
books on the floor at her place, then leaves the room
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qulckly and rushos to tho draso fonee that hidos tho
girlo” latrine.  She comos back in fivo minutes and Hoorn
to the mini-markot next to tho school to buy more ocookod
cappova with a friond. 'Thoy share tho food while tallking
and thon roturn to the clasoroom in Rluglen.

Tho toachor introduces the Goography lesson.
Beocause thero are no maps on the walls, he has to draw
a map of Africa on the chalkboard. He again asks the
children questions by way of review. The Bivis,
including Mary thic time, know the answers but one boy
fails to answer correctly twice. At 1:10 p.m. the
teacher excuses the children as school is over. Mary
loaves with the others to go home.

Henry

Henry Manda is in the same Standard 5 class as Mary.
He is twelve years old and the nineth born. His mother
is a widow who completed Standard 5. She wants her
children to go farther in their education and, in fact,
Henry has an older brother who completed Form 2 and an

older sister who completed Form 4. In addition to
Henry and a brother, three sisters currently attend

school. [t is one of hia older sisters who helps
Henry with his homework.

Similar to his older siblings, Henry would like to
complete Form 4 and become an office clerk. He thinks
that even though girls start school when they are older
(many at about ten years), unless they get married or
pregnant they can complete school. He believes that
girls and hoys are equally intelligent because he
sees that the girls answer as many questions as the
boys in :lass and they are usually right.

Henry goes to school this day wearing a blue uniform
shirt and shorts. He is the smallest pupil in the
Standard 5 class. When he enters the classrooq at a
little before 8:00 a.m., he puts down a small white cloth
book bag on the floor in front of the boys® desks and
sits on it next to two other boys. The lesson which has
begun is Arithmetic. Henry looks through an Arithmetic
textbook being shared by pupils for the page with the
exercise the teacher has assigned. He can’t find it
and instead takes his ballpoint pen and throws it at
the back of a girl seated in the front row. She jumps
as if something has bitten her and looks back with
a displeased expression on her face. He asks her to
tell him the page number. She complies and he shakes
his head up and down in happlness, then starts to solve

the Arithmetic problems.
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Ten minutes later Henry stands up and carries his
axerclao book to tho front of the claussroom to have tho
toacher mark the exerclose. He leans over and gqraops hins
kneas while the teacher Ls marking it. Whon the book ia
raturned, he looks and sees that he’s got the problems
corract and dances back to higs place on the floor where
he shows his exercisme book to the boy next to him.

While the other pupils finish the exercise, Henry
becomes bored. He takes his pen, bends up his knees
and begins writing something on the upper .part of his
right leg. After some minutes, he spits on his

palm and tries to clean off what he has written. He

begins a drawing on his le~ nd motiuns to a boy in a
desk behin. him to lnok at :t he’s drawing. The boy
ignores him because he "y t correcting his exercise.

When *he teacher begins lecturing, he quietly folds
his arms across his chest and strestches out his legs to
listen. The teacher, who is moving from row to row,
lightly hitting on the head those who fail to answer a
gquestion correctly, stops at Henrv’s row and asks him a
question. Henry answers part of the question correctly
but then fails to finish and begins laughing. Just as
the teacher is abcut to hit him, he gives the correct
anawer. The teacher retreats without comment.

During the next lesson, which is English, Henry
opens up an English textbook and shows his friend some
plctures, whispering a comment to him. The teacher sees
him and angrily asks what he is a. ag. With an open
smile, Henry responds slowly that he“s been helping his
friend to understand the pictures. The teacher returns
to the chalkboard and the lesson. Then it is time for
break.

Outside during the break, Henry cat ches his friend
by the right hand and they go ~ff to buy food at the
mini-market adjacunt to the schiol. Here he tases money
out of his pocket z. 1 divides i'; with his friend so they
zan each buy what .2y want. There is a cluster of
children in front -5 the two women selling cooked
cassavd, many of them smaller than Henry. He pushes them
aside, except for one small girl. When he grabs her by
the shoulder to pull her away, she hits him in the back.
He decides to buy local cakes inste.d and then leaves
to retu.a to class.

During the next period, Chichewa is being taught and
the teacher asks Henry tu read from the textbook. I{enry
laughs nervouunly before reading and puts his righ’ haud
over his mouth as if feeling shy. Actualiy he is chewing
the last of his cake and is trying to hide ‘t. While
Henry is reading, the teacher catches a girl in the third
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row wreiting a lotter. Ho tells hor to put 1t away, and
Henry lLaughs, commonting tha! tho toachor should give hor

a tough punlishmoent. Ho otands up and tells the teoacher
that he knows this girl well because they come from the
same village. 'Then ho sits down to road again.

At the 10:00 a.m. break. the teacher asaolgne Henry
and his friend to sweep around the school. Henry goes
into the bush to get a collection of brush fashioned into
a local broom. He comes back and begins to sweep before
anyone else has started. An older boy who is a monitor
comes up to Henry ana tells him that he‘s making a lot
of dust. Henry stops and angrily drops the broom and
starts off for home. The Standard 5 teacher sees him and
calls him back, asking him why he’s going home before
the end of school. Henry doesn’t answer but rubs his
eyes hard as if he’s trying to rub away tears. The
teacher comes up to him and takes him by the hand back
to the classroom. Henry collapses in his place, folds
up his legs and rests his lowered head on his knees.

A few minutes later the teacher calls on Henry to
answer a question. It takes Henry five seconds to stand
up. His tace shows anger and his hands are thruse¢ into
his shorts pockets as he unwillingly ane~sers the
question. It is correct and the teacher asks the other
pupils to clap for Henry. He sits down with a smile

coming to his face.

An hour later Henry is happlily shooting up his hand
and half standing in his enthusiasm to answer the
teacher s questions. When he is given a chance to answer
he gets it right. Henry sits down looking satisfied.

Mary and Henry’s teacher is a young and gregarious
teacher-in~training who has five months® experience. His
lessons are clear and he demonstrates them with enthusiasm.
[.e has a genuine empathy for the pupils and particularly
enjoys teaching the girls whom he thinks are generally
brighter as they more often than the boys volunteer to answer
questions and are usually right in their answers. The girls
in his class respond positively to his attention and his
pleasure over their performance. It is ob\ .ous from their
behavioar that confidence is being built. They participate
more often than in any class we observed, and the teacher
gives positive reinforcement, usually, to answers which are
correct. The boys in this particular class are quieter and
tend to answer fewer questions correctly. There are al o

fewer of them in class.

It is no secret that an enthusiastic, confident teacheq
who knows his or her subject matter can make a world ot
difference to a pupil. Many of us remember such a teacher
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from our own school experionces. In this particular clase the
tancher’s attltude toward the girls, eopecially. has a very
nealclve poychosoclal oftfect on the girlo® academic and
puraonal development. In contrast to the other male teachers,
this teacher viewed girls as academically capable and they
regponded by performing well. In turn, his pos‘ .ive attitude
resulted in increased confidence on the parts of the girle in
his claso. There 1as abundant llterature that demonstrates
that teachers® attitudes toward male and female pupils
conditiona thelr own expectations of themselves (Brophy and
Good 1974; Eshiwani 1983; Kelly 1982; Palardy 1969; Rosenthal
and Jacobson 1968; Sudarkasa 1982). Children who come from
intellectually deprived homes may be encouraged to achieve
academically 1f the teacher believes that they will do well
daespite their handicaps. Contrarily, if a teacher expects a
group of students to fail, as in the case of the teachers in
one school, they are more apt to fail -- a psychological
phenomenon known ag "self-fulfilling prophecy.”

Elsewhere (for example, Fuller and Kapakasa 1988),
factors thac¢ contribute to the effectiveness of Malawian
primary school teachers have been analyzed, including social
class background, classroom conditions and the avajlability
of classrcom materials, especially textbooks and teacher’s
manuals. Having limited ourselves to classroom observations
and a few teacher interviews, we concur that lack of materials
has a detrimental impact on the ability of the teacher to
eflectively teach a subject. Lack of classroom furniture also
contributes to the lack of comfort most pupils and teachers
experience, as seen from the case studies. Yet in the last
analysis, it is the teacher’s attitudes, in part conditioned
by family background and in part by the general expectations
of society, that in particular affects the persistence and
achievement of girls. These gender-specific attitudes,
expectationa and behaviour are nct limited to male teachers.
Kainja and Mkandawire (1990) in a recent study of female
primary school drop-outs observe that female as well as male
teachers are capable of negatively influencing a girl’s
confidence and self-worth. Thus we would argue tha. the place
to begin changing the conditions under which girls learn is
in the classroom with the teacher, and indirectly with the

headteacher who is ultimately responsible for the school’s

performance.

FEMALE DROP-OUTS IN ZOMBA RURAL

Before concluding this section on psychosocial factors

'influencing the persistence of girls in education, we need to

return to the problem of high attrition rates among girls at
the primary level i1 Zomba Rural to examine to whi* extent
thes? are the product of psychosocial factors. In order to
get a clearer picture of the overall factors that contribute
to the high number of female drop-outs, it is first necessary
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Lo disagdrogato tho dota Lor carly lovel (Stoandardo 1L-2) and
torminual  lovel (Gtandard 8) drop-outs, the two high wator
marks tor fomale attrition at the primary iovel. In thio way
wo can dlstinguleh difforences in cousal factors ot the uw6

lovels.

Wo collected data from pupils and guardians on reasony
for girle’ dropping out between Standard 1 and 2 (mee Table
4, p.28) and at Standard O (lable 5, pP.29). We alew:
interviewed the teon teachers and four headteachers on the
reasonsa that contribute to the high drop-out rate among girls
in Zomba Diwtrict. The combined data provides a clear plicture
of response differences between pupils and guardians of both
sexes, and gender differences between the male guardians, male
teachers and male pupils, op the une hand, and female pupile
and guardians on the other. Finally, we collected data from
the 79 pupil households surveyed on their experiences with
children who had dropped out: whether they had children who
had dropped out, the reasons and what their response had hLeen.

In the cases of both pupils and guardians, the majority
in both cases opinioned that the primary reason for dropping
out at the early level (between Standard 1 and 2) is eccnomic,
that is, lack of funds for echool fees and uniforms. The
second most frequently stated reason was parental attitudes.
particularly the preference for educating boye (male bias).
However, a much higher percentage of guardians than pupils
mentioned parental attitudes as a reason, but it is noteworthy
that five percent of tne male pupils mentioned male bias as
being a factor. Other sociocultural factors that were
mentioned were: 1) the pressure for early marriage (notably
no female pupile mentioned this for +tte early level drop-
outs); 2) the attitude among children that schoocl is not
important (pupils only); 3) initiation ceremiynies (except tor
male pupils); and 4) "prostitution” and ""louse morals” (male
pupils and male guardians only). Thus there is a perception
among some male pupils and male guardians that school girls
are promiscuous, an attitude that is reflected, at times, in
their behavior toward school girls. This attitude has an
indirect psychological affect on these girls and the way they
perceive themselves, and may contribute to the growing
incidence of pregnancy among school girls. Such attitudes are
alsc reinforced by the negative attitu:les of teachers toward
primary school girls. Among the reasons mentioned by teachers
for girls® lack of achievement in school and high drop-out
rates, pregnancy and the pressure for early marriage were the
most frequently mentiored reasons. The next wmost often
mentioned reasors were that girls are not serious about school
and do not know how to concentrate. Only one teacher
mentioned lack of school fees as being a problem. Thus it
appears that male teachers more often share the attitudes ot
male guardians and male pupils that school girls have problems
related to their promiscuity than female guardians and female

pupils.
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At the early drop-~out stage. female pupils and guardiany,

n particular, suggost that laziness or "playfulness” {(which
w1y interpret at this level to mean lack of seriousn ss about
school) tw be major reasons for girls dropping out. This

suggests that a gender-specific perception of female pupils
a3 "lazy" and not concentrating on their studies persists.
Girls (and their mothers) blame "laziness” -- a trait
associated negatively with females in African societies -- for
lack of persistence in school. In socliocultural terms, it is
permizsible for males to be perceived as inactive; it is not
permissible for ‘emales to be viewed as inactive. Rather, it
is interpreted as a sign of laziness. Consequently, placing
the blame for lack of girls® achievement in school on laziness
takes a form of psychosocial self-judgment that is specific
to the females we interviewed. A much smaller percentage of
males interviewed blamed girls® high rates of attrition on
“"laziness".

Related to the notion of academic "1r iness” is the
notion that girls are not intelligent and th- fore drop out.
Significantly, five percent of female pupils and ten percent
of male pupils, but no guardians, view lack of intelligence
As a reason for girls dropping out between Standards 1 and 2.
Although the numbers are small (two girls and four boys),
nonetheless. that girls” lack of intelligence was brought up
at all suggesta that the perception of females as less
inte:lligent than males still persists in rural areas. The
implicationa of this notion identifying females with lower
intelligence than males for girls”® persistence and academic
achievement in education are obvious. Self perceptions are
significantly shaped by peer pressure. If both mrale and
female pupils believe that girls lack intelligence, the female
pupils are more apt to view themselves as dull and therefore
less capable of acariemic achievement.

Finally, 1f we compare the reasons for girls high
attrition rates at the two primary school levels, we can see
thatt the reasons for dropping out have shifted. Whereas,
schcol fees, parental attitudes and laziness were primary
reasons given for Standard 1-2 dror-outs, by Standard 8,
pregnancy and early marriage, followe by relations with men,
are the primary reasons cited. Whereas the average age of
girls in Standard 1-2 is around nine to ten years, by the time
a girl reaches Standard 8. she is somewhere between the ages
of thirteen and eighteen; she has become an adolescent with
all the attendant social pressures for getting married (the
average marriage age for girls in Malawi is 17 years) and
motherhood. The psychosocial pressure of the marital
imperative at this age-stage comes not only from the girls”
parents and other members of society, but it is self-imposed.
To be an unmarried adult female in rural Malawian society is
currently unthinkable, even for university-educated females.
And motherhood is such an integral part of marriage, that it
is difficult tc separate the two.

BEST AVAILA oy

y



T

|
|
! [N

Ll ol o

o b

(T

Bl

LR I DURT" B | P I Y I TR D bt T Wik IR

[

Not only were early morrlags and pPrognancy suggdoustod oo
major roasons by puplls and guardiang forp #dlrls dropping out
at Standard ¢, but of the households that had girls who had
dropped out, a third (383.3%) clted early marriage as the
reason and 16.7% cited pregnancy. [n fact, marriage was the
most frequently stated reason for girls, whereas lack ot
school fees/uniforms and lack of motivation were the two moet
often cited reasons for boys dropping out (mee Table 8, p.30).

We did not find, as has been suggested elsewhers
(Kapakasa 1990), that initiation ceremonies were cited as a
major reason for girls’ dropping out, either between Standards
1 and 2 or at Standard 8. This may be because the ceremonies
which take place amnang the Yao and Chichewa-speaking groups
in Zomba rural are held during the long holidays and many of
the girls participating are currently school attendees. It
appears, from the observations of one of the principal
researchers, that even though the normative expenditure for
a girls” initiation ceremony is about MK25.00 (US$9.33) for
various forms of advice, or counselling, nonetheless, this
expenditure does not preclude fees for schooling. In one area
where a ceremony waa observed, 23 out of 24 girls (aged 6-
15) being initiated were in school, and the one not attending
was beginning Standard 1 in the subsequent school year.

Finally, before concluding. we gckcerve that a major

raason for girls dropping out at Standard 8 has to do with
repeating school, and that failing exams and noct being
selected for secondary schonl are also contributing factors.
Although these reasons are not exclusive to girls-- boys
repeat more often than girls in Zomba rural and many fail
examinations too -- nevertheless, that girls experience high
repetition rates between Standards 5 and 7 and few giris pass
the PSLC examination, are contributing factors to high drop-
out rates by Standard 8. What concerns us here 1is the
psychological impact that this has on female pupils. Seeing
that others like oneself fall and knowing that one s chances
for getting into a secondary school, even wi 'h a pasgs on the
terminal examination, are slight, mean that a girl must be
paychologically very determined to achieve, regardless of the
gender-related academic hurdles that stand in her way. For
many girls the hurdles are so overwhelming that they give up.

. To summarize, the case studies of individual pupils and
the discussion of why girls drop out illustrate that in order
for a girl to succeed in primary school, she needs a
combination of a strong and supportive family, especially
parents, a supportive and encouraging school staff that is
sensitive to the specific problens that female pupil.' face,
and a strong personal will and determination to overcome the
obstacles that confront her along the way. The final section
sums up our findings in view of these otservations.
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CONCLUSTONES AND RECOMMENDATTONS
CONCLUSTONS

In this study we identiried economic, sociocultural and
poychosoncial factors as influencing the participation of girls
in basic education in Zomba rural. Primary among these
factors are the material economic constraints in the home
which act to force parents to make a choice between sending
a boy or a girl to school; more of:ien, boys are selected

rather than girls. The choice i3 based on the economic
benefits which are thought to accrue to the parents for
aducating a male rather than their female child. The

conceptions of the relative impnrtance of educating boys
rather than girls are embedded in the all-pervasive process
of gender-structuring. Parents generally expressed the
npinion that boys are inherently more intelligent thaa girls
and nearly half the parents/guardians thought that girls need
not be educated beyond secondary school. Morseover, thig study
indic ites that over sixty percent of the parents think of
university education as a goal for boys while less than half
the paren's interviewed think of it as a gos! for girls.
They also think of girls in traditionally care-~giving
professions such as nursing and teaching. We have noted
earlier that the gender-specific ideas of what girls can and
cannot do begins in the home and 1is reinforced in school
through attitudes about which subjects are most appropriate
for girls and which tasks they ought to be engaged in, for
example sweeping and mopping a classroom and hauling water for
—onstructing buildings.

Although the relative economic deprivations of the areas
we studied affect both boys and girls, the poorer households.,
the most impoverished of which are female-headed households,
seem to register higher drop-out rates. Morerver, the large
majority of pupils in these households are femc 2, indicating
that at least for this small sample, girls more often than
boys come from female-heuded households. From our after-
school observations of female chilriren in the households we
studied, we found that they are required to perform household
chores after school. But from our case study of Charity. it
is evident that she takes on the additional responsibility of
looking after her siblinis as well as the expected household
chores in her mother s absence. {hese responsibilities give
Charity very little time or energy to do her homework.

Parental support for the female child’s educational
endeavors is an important factor that influences the chances
of a girl’s participation in school. If the parents, older
siblings and others are able to help w.sh the pupil’s
homework, it goces a long way in ensuring the pupils’
persistence in schoul. Charity’s and Mary s mother's positive
encouragement, support and determination seem to vwffset the
material disadvantages evident in each girl’s home. Parental
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support also influencos the girl s self image. Although
there are individual dlifferences, it is cloar that where the
paréents support thelr female child in her educational efforte,
the child seems to like school more. [Both case studies lend
support to thisg assertion.

Differential parental expectations of female and male
children in the performance of household chores with the
female children carrying the larger bulk of the duties
suggests that the gender-structuring process is at work.
These differential expectations are further reinforced &t
school where the girls are also expected to perform most of
the cleaning duties, as indicated earlier.

Teachers play a pivotal role in influencing the academic
chances of their pupils. Their negative or positive
expectations of what their pupils can accomplish in class
exercises and in the national examinations has a direct impact
on pupil performance. From our observations of the
interaction between teachers and pupils in all four schools,
it 18 clear that the teachers® attitudes toward and
expectations of female pupils is critical in encouraging th am
to take an active part in class activities. However, only one
teacher in our study provided such a positive environment for

girls. '

Girls” self perception will be improved if they are given
a chance by school officials (teachers and headmasters) to
assume leadership roles in the school. If they are given
these leadership roles they may have more reasons for
regularly attending school because they will perceive
themselves as important people in the school. The female
student leaders will in turn act as role models for other
girls in the school. In the absence of such positive role
models, girls will continue to perceive themselves as
negatively as their teachers and their male colleagues see

them. !

Having looked at some of the negative factors that
influence girls”® participation in school, we would like to end
by gain referring to the Standard 5 classroom where girls are
experiencing a positive outcome. We surmise from this case
that some teachers exist who care about girls and who believe
that they can perform equally, if not better than the boys in
their classes. The c¢lass taught by the teacher-in-training
bears testimony to this. The encouragement the girls receive
from the teacher encourages them to excel with the result that
they outperform the boys. Taat that quest for achievement
will be sustained through the remainder of their primary
schonl years depend . upon a number of related factors, but
certiiinly the teachers they have in subsequent classrooms will
contribute to or hinder their progress, and may even make the

difference in their persistence.
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e ::f the £3llowing zuzzestions acknewla2dzinz tna-s
I nars ally cencerned  abcut Zirls® basic education in
“3lawi maf nave made similar suzgestions.

wa pracommend that:

1. A 3nudy of the implica<icns of aboliching school £2as3
and instisuting a scheolarship programme based on ae=d
to sover the ccst f uniforms and 2xercisze bockz ke

3t3 o
23rried out in one district as a pilot study.
The suggestion to abolish school fees to 3tandard 5
~ur “aced at the National Seminar on <he Causes

Frimary School Drop-outs in 139838. and was again
recomnended at the recent NCWID seminar.

2. A programme to actively recruit and train femals
teachers to teach at the upper primary sche l
l2vel, in rarticular. b2 desizned znd implamensad.
The need for positive f=male role mcdels in

primary school education cannot be ovpc~9mpna51:3d.
We concur with the NCWID zeminar’s recommendation.

3. All teachers be required to take in-service to updat=
their teaching skills and that these in-service
programmeo1ncorporateawarcqesscxfgender—structuring
and its negative impact on female pupils Included
in the training components would be specific

techniqu=s for encourazing girls to actively
participate in classrocm learning and to seek

academic excellence.
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Distericn Scducation Jrrficers (Do), rather than tHomne
Weonomics Orzanizera, be raoanonniblea for monitorina
gendor 1ssues at the district level and appointing an
education specialist trained in gender analywsis and
awareness to carry out monitoring tasks and facilitate
in-gervice training for school staff as needed. Based
on the findings of this study we believe that school
statfa, largely male at this time, are more likely to
respond positively to dizstrict specialists under the
Ministry of Edu:ation and Culture who have a broader
scope than District Home Economicas Organizer.

The Ministry of Education and Culture, through the
DEOs. monitor the nature of disciplinary measurses

in primnary schools to ensure that they are directly
related to the learning process. It i3 our contention
that disciplinary measures not related to the learning
processa tut to gender-specific labour tasks discouraze
girls in primarv school.

A programme be designed to reach parents/guardians
with information about the disadvantages that girls
face in school and the need to provide them with
support and encouragement at home. To this end, we
further recommend that:

a. School staffs and the DEO specialist on gender
issues hold meetings with parents at least once
a year to inform and sensitise parents to the
problems girls face and how parents can assist
their daughters in overcoming such problems;

b. Schools encourage more women members of their
communities to become actively involved in
classroom activities through their involvement
as specialists (e.g., £ood producers, herbalists,
micro-entrepreneurs) and role models.

¢. The media, including print and radio, engage in
an active canpaign to incorporate positive
examples of educated women in Malawian society.
This is a recommendation of the NCWID seminar
that we firmly support.

8. The DEOs investigate the extent to whicl: school staff

members are demandirg that pupils wear schocl uniforms
in order to participate as this particularly affects
female pupils.

The Ministry of Education and Culture secure finding
for adequate teacher and pupil materials, including
textbooks and teacher manuals for classroom use.
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You
Cla
Tea
Sex
Obs

Research Assistant:

IIIU“

L ‘ . s’ Education in Southern Malawi
18th April to 20th October, 1990

r rasearch partner:
ss: St.5 ——_ St. 8 __.__
cher's name;
of the teachrr: male
grvation number:

female
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Segme

nt 1 - CLASSROOM MATERIAL AND INPUTS (10 minutes)

1.

Scheduled period start time:

2. Aclual start time: :

3. Class level: 6t.5 — St.8 —

4. —é:t;ject baing taught:

5. Number of pupils in the classroom:

6. Number of pupils sharing a desk:

7. Number of pupils sitling alone at a desk:

8. Number of pupils sitting on the floor or with no desk:

9. Arepupils sitting in conventional rows, one bahind the other? No __ Yes___
10. Doss the teacher have a desk or table on which to work? No ___ VYes ___
11.  Hew many other tables are in the classroom, excluding the teacher and pupil desks?

12. |f you can see any of the following items, check the appropriate space.
Pupil or teacher produced posters or materials on tha wall No __ Yes __
Commaercially produced pasters or matarials on the wall No ___ VYes __
Chalkboard on a wall No __ Yes __
Chalk visible A No __ Yes ___
Textboaks on shelves No _ Yes __
Other books or reading materiai on shelves ‘ No __~ VYes __
Maps or globes visible in classraom No __ Yes __

13. During this first 10-minute segment have pupils used:
textbooks ' No __ Yes __
exercisa boaks No __ VYes __
other materials? No __ Yes ___

14.  Ware textbooks passed-out to pupils? No __ VYes ___

15.  How many pupils have at least ane visible textbock (not passed-out?)

16. How many pupils have at least one exercisa book or paper on which lo write?

17. How many pupils have a pencil or pen?

18. During this first 10-minute segment has the teacherintroduced tha lesson content or information No ___ VYes ___

that he/she will cover during the class period?
15.  How clear is the teacher in summarizing the content or material he/she will be covering during the Not clear

period? Modergtely ciear
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Segment 2 — TEACHER AND PUPIL ACTION WITH MATERIALS (15 minutes)

In this segment, you first flll in the teacher checklist over the first 7 minutes. Then rest for 1 minute and
identify the clu::ter of 4 pupils that you will cbserve. Then turn to the pupil checklist for the remaining 7
minutes. (For the reliability study, be sure the two of you agree on which 4 pupils you are both observing.)

For both the teacher checklist and the pupil checklist, simply put a check or “X" in each appropriate box.

Teacher Action
Malerials being employed Chalkboard | Textbook | Supp. | Teachers | Exercise | Manipulative | No material
book Guide. book employed
20, Teacher is presenting lesson or informa-
tion
v/
21. Teacher is organizing lessons (distrbuting % %
materials indicated) % ’ ///
22, Teacher requiring entire class (o recite set /
material
23. Teacher is roading material to entire class //// ///
24. Teacher is writing material as pupils wait / /
passively %
7
25. Teacher is writing material as pupils copy / //
this material %
V.7,
26. Taacher directs pupils to write something /// ////
A, f
27. Teacher is making assignment for in-class % /é
exercises
28. Teacher is assigning homewark ////////
. Teacher is assigning homewa // 4
s
29. Teacher is saying nothing as pupils work %
at their seals % %
30. Teacher is circulating around cl2csroom /
monitoring pupils working at their seats %
Pupils (4) Action
Materials being employed Chalkboard | Textbook | Supp. | Teachers | Exercise | Manipulative | No material
book Guide book .. amployed
31. Pupils listening to teacher lecture V//
7 I
32. Pupils reading silently or out 'oud ////
Y
33. Pupils are writing sorsething 7 / 7// ///
%
34. Pupils are watting passively while another

pupil is writing or reading material

7

. Pupils are watting passively while the

teachar writes something

o

Pupils show the teacher their written
exercises or material they have written

7

than one minute

ar. Pupilsbe.g'inio'alkfoem.mh“ ‘ V////%%%V/ /%é/
38. One pupilis clearly inattertive for mere ////
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Segment 3 -

STUDENT-TEACHER INTERACTIONS IN THE CLASSROOM

95

39. Draw a sketch ot classroom in space provided, showing position of teacher's desk/table and student desks.
Put rectangle for each desk and show B or boy student or G for gir] ctudent for each student at a desk.

Teacher asks question to student

40. During the period you observe, every time the teacher calls on a boy record a mark beside Boy. Every
time the teacher calls or. a girl put a mark beside Girl.

8oy

Girl

[ I 1 B

prn

Wopwr oy
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41. Every lime a boy asks 4 question make a mark beside Boy and when a girl asks a question beside Girl. if one
particular student asks more than one question, make a note of the number of questions and student’s name.

Student asks question to teacher

Boy

Girl

42. Teacher's comment after a student has given answer to a question:

Positive

Neqgative

Boy

Girl

43. Put a mark beside Boy every time the teacher disciplines a boy, and beside Girl when disciplines a girl.

Boy

j Girl

RFST AVAILABLE DOCUMENT
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School

BEST AVA”_ABLE DOCUMENT Sex: F/M

(Circle)

QUESTIONNAIRE FOR HEADMASTERS/HEADMISTRESSES

How many students are enrolled in your school this year?

How many classes of Std.5 are in the school?

-

How many classes of Std.8 are in the school?

How many boys/girls are enrolled in Std.57?
Total no. boys

Total no. girls

How many boys/girls are enrolled in Std.8?
Total no. boys
Total no. girls

What is the average teacher to pupil ratio in your school?

What is the achievement rate of boys in the Primary School Leaving Certificate

Examination in the past 5 years?
'1988 1986 1987 1988 1989

What is the achievement rate of girls in the PSLC Examination in the past
5 years? .

1985 1986 1987 1988 1989

Give reasons why there are differences in achievement between girls and boys
in primary school.

How many girls were selected to secondary school out of the total number
passing the PSLC examination? Last year?

How many boys were selected to secendary school out of the total number
passing the PSCL Exam?

Up to what level of education should boys be educated? why?

Up to what level should girls be educated? . Why?
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10.

11.

12.

a.

-2 = 97

How many male/female teachers does your school employ?

Male Female '

In primary school, which two subjects are most important for girls to take,

in your opinion?

Up to what level should girls be educated? Why?

-

In Zomba rural, a higher proportion of girls than boys drop out of school
before they complete Std.8. What factors, do you think, cause this?

BEST AVAILABLE DOCUMENT



1w H 1}

ko

HEDE A

b

v |‘li|

(TN A T Y B "N T NI

1w ildi R

APPENDIX 2-b
98

ETHNOGRAPHIC STUDY OF ATTITUDES TOWARDS EDUCATION

FOR GIRLS IN SOUTHERN MALAWI

QUESTIONNAIRE FOR TEACHERS

BACKGROUND

NAME OF SCHOOL ST.

SEX: M _ F___
EDUCATIONAL LEVEL: PSLC __  J.C. '0' Level

'A' level Diploma B.A.

TEACHER TRAINING: None T4 T3 T1

Number of years of Teaching

Teacher/Student Ratio: (Number of students in classroom) St.

ATTITUDES

(a) In your opinion of overall academic achievement at the primary
school level, who performs best in class?

a) Boys ___ b) Girls ___

(b) FExplain why you think so

Give reasons why there are differences in achievement bhetween girls
and boys in the primary school

In your classroom observation of your students which of the following
characterize the students by sex. Put B (boy) or G (girl)

(a) Are well prepared ‘

(5) Raize hands often to answer questions
(¢c) Are polite, well behaved

(d) Know the answers when called on

(e) Lack school materials

(f) Are disruptive at times
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11.

12‘ -

13.

14.

15-

16.

170

18.

- 2
99
(h)' Tend to be absent more often
(i) Present clean work
(j) Co-operate with fellow pupils

(k) Are shy in class

(a) Out of the number of girls in your class, how many do you expect
to pass the Primary School Leaving Certificate Examinations?
out of? . Why?

(5) How many girls were selected to secondary school from your
School last year?

(a) Out of the total number of bYoys in your class, how many do you
expect to pass the Primary School Leaving Certificate
Examinations? out of . Why?

(b) ~ How many boys were selected to secondary school from your School
last year? .

Up to what level of education should boys be schooled?
Why?

Up to what level of education should girls be schooled?
Why?

In the Zomba district a higher proportion of girls than boys drop out
of school before they reach Standard 8. What factors do you think
cause this? Explain your answer.

In primary schools, which two subjects are most important for girls
to take?

In primary schools, which two subjects are most important for boys to
take?

How often do you assign homevork in a week?

How do students learn best in your class?

What is the greatest problem you face as a teacher in. the classroom?
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APPENDIX 2-c 100

AN ETHNOGRAPHIC STUDY OF ATTITUDES TOWARDS

EDUCATION FOR GIRLS IN SOUTHERN MALAWI

Questionnaire for Students

(English) Research Asst.
Student nc.
Village:
What is your present grade level? St.5 St.8
Sex: F M
Is your teacher male or female? M F

What number child are you in your family from first born (1) to
last born?

(a) How many brothers of yours are attending school?
(b) How many sisters of yours are attending school?

How far do you hope to go in your education? Std.8 Form II

Form IV University
Who helps you with homework and studying at home?

(a) Father
(b) Mother
(c) Older sibling M/F

circle one

(d) Aunt / Uncle (circle one)
(e) Other relative/neighbour

Is it more important for a boy or a girl to go tw school?
Tell why?

Which of the following subjects do you take in school?

Agriculture Health Education __
Arithmetic History .
Arts/Crafts ___ Homecrafts -
ChicheWa  _ Music/Drama —_—
English - Physical Ed. -
Geography Religious Ed. —

10. (a) Which is the moust important subject for a boy to take?
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1.

12.

13.

14.

15-

16.

- . - 101

Do you think girls or boys are more intelligent?
Girls Boys The Same

Why do you think so?

In Zomba rural area over half the girls who begin St.1 drop out of
school by St.2. Why do you think this is so?

(a) What do you like best about school?

(%) What do you not like about schcol?

A lot of girls drop out at St.8. Why is this so?

What job would you like to do when you complete your education?
Why?

Who has most influenced your choice of your future jobs?

BEST AVAILAZLE DOCUMENT
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APPENDIX 2-d 102

ETHNOGRAPHIC STUDY OF FACTORS AFFECTING GIRL EDUCATION IN
SOUTIIERN MALAWI

Research Asst.

Student No.

QUESTIONNAIRE FOR PARENTS/RELATIVES
(English Translation)

What is your relationship to the pupil?

a. grandfather/grandmother {circle correct one)

b. father

c. mother

d. sister/brother (circle correct one)

e. uncle/aunt

f. mother-in-law _

g. mother-in-law

h. other relative (Explain)

Up to what level (Standard/Form, etc.).were you educated?

a. Do both the father/mother (guardians) live together?

Yes No.

b. If not, who is not there?

How many children in the family are of school age level?

boys girls

“= WAILABLE DOCUMENT
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103

How many are enrolled in school?

boys girls

a. Up to what level of education did the first~-born go?

Level? How old is she/he now?

b. Up to what level of education did the first girl go?

Level Age now

How far is your homestead from the primary school?

Is it better for girls or boys to be educated?

Girls boys

a. Why fcr girls?

b. Why for boys?

a. What is the most important subject for girls to take

in school?

b. What is the most important subject for boys to take in

school?

In rural schools in Zomba many girls drop out between
Standard 1 and 2. Whatdo you think are the reasons?
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14.
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Who is more intelligent - girls or boys?

boys

girls

both

Why do you think so?

Who in your family helps the children with their homework?

a. grandfather/grandmother

b. father

c. mother

d. sister/bother

e. uiicle/aunt

f. mother-in-law

g. father-in-law

h. other relative (Explain therelationship)

Of the boys and girls who go to primary school, many girls
drop out by Standard 8. Why do you think this is?

Has any of your children ever dropped out of school?

Yes. No.

a. If so,

(son) . (daughter)
b. If so, why do you think she dropped out?
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1l6.a. What career do you think is best for girls?

-4 -

15.a.What is the best level of education for boys?

105

std.5 std.8 J.C. M.C.E. college/univesity

Why do you think so?

. What is the best level of education for girls?

Std.5 Std.8 J.C. M.C.E. college/university

Why do you think so?

Why do you think so?

17.b. What carrer to do you think is best for boys?

Why do you think so?
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Regearch Project on Girls' Participation in Education in So. Malawi
Assessment of Student’'s Home Environment

Research Aast.

LO6

Location

Student number
Date

. Make a site plan of the homestead.
From your observations, make an assessment of the following:

™ >

1. Location of the homestead
Distance to school {(approximate in Km.)

2. House structure (tick one)

Mud/brick with thatched roof, earthern floor
Mud/brick with corregated zinc roof, earthern floor
Brick with thatch roof and cement floor
Brick with corregated zinc roof and cement fioor
Stucco extterior with glass windows, cement {loor
Fired brick and cement, glacs windows, cement floor

~o o TH

3. Approximate number of rooms in the house of studenrt

4. Water availability (tick one)
a. Carried from river or stream
b. Well or borehole in homestead :
¢. Carried from well/borehold in village
d. Tap water in homestead
¢. Piped water inside the house

5. Available light (tick one)
a. From a cooking fire
b. Candle -
¢. Paraffin lantern witn giass

d. Open paraffin with wick
e. Electric light

6. Places available Ior stndying in house (may tick more than one)
a. Table

b. Chair
¢. Stool |
d. Bed e ,

e. Floor . CBERT YAl BRlE
— BEST AVAILERLE nocumr
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7. Educational materials in house: Can you see the following?

books
newspaper
magazine
oXercise book
paper /stationary
pens/pencils
measuring tape or yardstick
map
government poster
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8. How many children are in the household at followizig leveis?

a. Pre-school age ———
b. Primary school age
¢. Secondary sch. age
d. University age

Number attending primary school
Number attending secondary school
Number attending university

9. In what order is the student in his/her Iamily (example: first
born, second born, last born) _

- 10. From your observationsy, what tasks/activities do the primary

school attendees perform in the first hour after returning home
from schooi?

Childcare Childcare

Herd animals . Process food

Haul water Haul water

Cut tirewood Collect firewood
Play/relax Play/relax

Talk with others Prepare food /cook
Cultivate Cultivate

Go to shop for item . Go toshop for item
Carry message to neighbor, relative . Carry ressage
Study Study e —
Other (name activity) Other (name)
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