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Introduct i on 

The primary objective of this study has been to empirically exai.i.ne in 

depth the complex interrelationships between education and the other social 

institutions of Malaysia's transitional society in hopes of gaining a better 

understanding of those conditions which appear to facilitate, or impede, the 

effectiveness of the formal educational institution as 
an agent of directed
 

social change; particularly, as a promoter of national integration and a
 

shared sense of national identity. We have been particularly concerned with 

the relationship between the socialization and the mobility management 

functions assigned to the Malaysian educaticnal system. 

The study on which this paper is basud ia principally an examination of 

the "institutional effect" of Malaysian secondary schools upon the diffuse 

values of their students. 
 A review of the pertinent literature reveals that
 

it has been conventional in research on organizaticnal socialization to focus 

upon the effects which educational institutions have upon the values of 

their clients as a result of the institutions' internal structural and norma­

tive characteristics. Alternatively, we have elected to concentrate upon 

the impact of those institutional features wich lie largely outside of the
 

school's own sphere of control and which constitute its relationship with
 

the larger socio-cultural. system. 
In this respect, the beliefs which 

students have regardirg the school's ability to implement their attainment of
 

desired future status gains is believed to be of crucial importance in
 

deterrrining the socializing power which these institutions have over their 

socializees. In attempting to explicate thi.s process we have found it useful 

to conceptualize schools as social exchaInge syst. 
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Schools as Institutions of Social Exchange 

Cor:monly, organizational socialization research has focused upon one
 

major research problem: what organizational attributes of the social institu­

tions whose primary function it is to socialize people result in diffuse
 

changes in the attitudes and norms of the clients undergoing this socializing
 

experience? There are a multitude of studies that have treated such
 

attitudinal outcomes as Authoritarianism, Modernity, Political Efficacy, etc.
 

as the denendent variables in The research equation and have conceptualized
 

the indenendent variableE as such internal features of the organization as
 

its relative isolation from outside influence, its authority structure, and
 

the interaction patterns within the institution. 
1 

Thus, as John Meyer has 

pointed out, there has been "an odd emphasis in the research literature.
 

Interest focuses to an unusual degree on extreme and total organdzational
 

S-'tgo as oci of sociazatioij." oaribiotunt with this focus of organi­

zational. socialization research upon the internal features of institutions, 

the research on schools as agencies of socialization has, additionally,
 

included experimental studies which have attempted to determine the influence
 

of such school-specific variables as curriculum, instructional method, the
 

style of teacher/student interaction, in-school peer group composition, etc.
 

upon student values and attitudes.3
 

Moreover, most of the discussio,,regarding the re-socialization task
 

of the schools in the transitional nations centeredhas around these internai 

structural features of educational institutions, It is true of course that 

these variables that are largely internal to the school's own sphere of 

control are, in principle, the most accessible to administrative or govern­

ment mani pulation. Also, there is some experimental evidence to indicate 
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that under controlled conditions these school-specific features can be
 
effectively orchestrated 
 to produce significant attitude change among 

students.
 

In reality, however, only rarely does the individual school possess
 
sufficient social power or broad enough sanctions to allow it to enforce
 

compliance to institutionally desired norms or to make a co-ordinated
 

frontal attack upon student attitudes through the.manipulation of the struc­
tura . variables. Yet, the school does, indirectly, possess socializing
 

power to the extent that it 
 is able to operate, and is believed by its 
clients to operate, as an effective exchange system--that is, that the
 
school institution be able to offer and implement desired future adult
 
roles and statuses to its clients in exchange for their compliance with
 

institutionally desired 
 norms°
 

Even in those relatively rare instances when, for 
a variety of reasons, 
the school does possess' the necessary social power tq allow it to manipulate 
the internal structu7-al variables, the attitude change produced under such 
conditions may be quite impermanent. For these "new" attitudinal behaviors
 

may be quite specific to total
the school environment and may not persist
 
for long after the individual leaves 
 that institutional context--and with it 
the organizational and membership group supports which such a context implies. 

Consequently, even when the school is successful in restiucturing the 
attituaes of its clients, only those newly acquired attitudes which are sub­
sequertly reinforced by post-school socialization experiences are likely to 
persist. Conversely, schools wldch are believed by their clients to offer 
desired status gains do not need to depend upon manipulation of the school­
specific structural characteristics in order to gain the compliance of their 



students to institutionally desired norms--for they'are legitimated with
 

reference to the already validated futures to Ihich 
they lead. Thus, the 

social power of a school w.'hich is seen as virtually assuring elite recr.it­

ment of its clients is quite substantial and a po-werful resource in its 

task of re-socializ ation. 

It m.ght be useful at this point, therefore, to develop our conceptual 

model of schools as institutions of social exchangc in somewhat greater de­

tail. The educational syser., similar to other social institutions, is
 

able to persist and function effectively only in so far as it is 
 legiti­

mized by the voluntary compliance of its client-meobers. In the case of the 

school this lefrrtiiation is in the form of recognition by the society as a
 

whole, and by 
the socializees in particula.r, of that school's authority to
 

confer status 
gains upon the people it processes. E ducational institutions 

which can assure t.heir students subsequent entry into elite status possess
 

higher exchange value and, therefore, greater power over 
their students, 

than those schools w,'hL.ch are not able to implement the success of their pro­

duct. Moreover, within the context of education "compliance" takes the forn7 

not only of learping specified cogidtive information and technical skills, 

but, also, in the internalization of those institutionally specified atti­

tudes and norms whidch it is anticipated will be required in ordor for the 

socializee to be subsequently integrated effectively into adult roles, Fron 
the standpoint of the individual student, hoever, such coiipliancc is likely 

to be "costly" in both seo.ial and psychological teris, since attitude change 

nearly always involves conflict and, at any rate, requires the learning of 

a new 3et of' responses. This cost will be proportionately greater to students 
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in transitional societies wherein there is wide discongruence between the
 

values and attitudes learned by the child in the far.tily and those trans­

the school.6
mit bed by 


A central assuntion of exchange theory is, therefore, that the indi­

vidual socializee will be more likely to submit to the social and psychologi­

cal cost of learring new, institutionally desired attitudinal behaviors if 

he perceives that the institution is able to offer either imediate or 

future revards in exchange for his compliance. The "commodities" of ex­

change, therefore, are conceptualized, on the one hand, as com: liance to 

institti-on]__..sp:cifipd no-m,,' and attitudes, and on the other, as the 

nrO'i nn o" [i~e 'n.ti-,.,,.ta..tie, of adult control, such as the skills, 

the %-nowlrd-'e and, particularly, the "charter" required to attain power 

and status in adult society. 

Tn his fuitful application of exci)ange theory to the -nstitution of 

education, John .eyer conceives of schools or classes of schools as possessing 

"charters"--legiti-nated social definitions of their products--and argues 

that the effectiveness of a socializing agency is largely dependcnt upon
 

this charter. Meyer has written that "The power of a socializing organi­

zation or class of organizations to transform students depends on the in­

crease in social value and the type of social position which it is chartered 
to confer upon then." ". . For exmnple, a school whose graduates are 

generally understood to become members of an elite with broadly-defined 

powers will have mach greater impact on the values of its students than 
will a school whoce graduates arc defined as eligible for more limited 

technical, roles. 18 
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The crucial point here is that the exchange value of the school and, 

hence, its socializing power is depondent upon its ability to, in fact, be 

able to offer its clients future status gains. More important, however, 

as attested to by numerous instances of schools with but weak societal 

charters but which are able to accomplish broad diffuse changes in their 

students, is that the socializees "imst believe, and think others be­

licve, that the school has this powIer.119 

Societal Constraints Upon the Exchannr! Valae of the ":,ducational Svst-,,
 

In many of the now nations, and this is particularly trae of Malaysia,
 

two major societal conditions have served to impair the exchange of
value 


the educational system as a whole, the
thereby weakening schools' sociali­

zing power. Fiyst, the rapid expansion of education in most of these nations 

since ind .p;ndunce has reversed tho pre-indeperidence colonial policies of 

"restricted output"--thus, lowering the exchange value of the schools by de­

valuing their product. Currently, in Malasia, corpletion of secondary 

school is no longer the virtual guarantee of recruitment into elite status 

that it was prior to independence. 

In transitional societies, therefore, an important factor which has 

interfered with the ability of the schools to serve as an effective exchange 

system is the growing discrepancy between the capacity of the educational 

system to process increal-ing numbers of students and the availability of 

desirable adult occupational roles in the society at large; that is, betwreen 

the social dem'nd for education, on the one hand, 'and the capacity of the 

modern economic sector to absorb these school leavers, on the other. For, 

while the school may possibly be the most powerful social agency for 
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mobilizing previorisly parochial sectors of the transitional society-­

creating new w.ants and e: pectntions--it has been 
considerably less 

successful in promoting the assimilation of these newly emergent youths 

into the modern economic sector for which it has prepared them in terms 

of skills, attitudes and aspirations. 

Thi, is probably largely due to th3 fact that although the school
 

system is widely recognized as the major, if not access
the only, route
 

to elite status, it cannot 
 control economic development and the concorri­

tant groish of' occupational opportunities. The schools can only attempt 

to "match" the quality and the quantity of totheir product the demands of 
the occupational market by providing their students ith 'both the technical 

skills and the values which it is projccted will be requi red in the future. 

But exchanpe notheory[ rvakes nssinntinn of "com.nlete in.forration" on the
 

part of L.i.. imitution or the client. The school systcmn 
 is rarely 
able to anti cipate precisely how many students with what lcnds of skills
 

and attitudes iew.ll be required several 
years hence. W'hile t!le students,
 

on the other hand, possessing incomplete 
 information regardin' their
 

chances for recruitment 
into the desired occupational roles, wi.l tend to 

temper their commitment to institutionally desired attitudes to tre extent 

that they are pessiristic about the schools ability to implement thnr 

future success--in this way anticipatorily reducing their psychological'f>ost 

in the event of subsequent failure. 

This leads us to the second important societal factor which may serve 

to diminish the exchange value of education: if ascriptive selection 

criteria are being applied independntly of educational attainment (either 

within the school structure or in the post-school occupational world) in 



order to sponsor the mobility of some special interest group the exchange
 

value of education will be impaired and the socializing power of the schools 

wrakened. For, those students who are receiving favored treatment, or
 

anticipate receiving it in future, feel
the will dependent upon sone source 

other than th. school for their anticipated success; wlhile those students
 

who feel discriminated 
 against w:1ll feel that school performance and, even, 

compliance to the institutionally promoted attitudes and norms are not 

sufficient to assure their futurc success.
 

Thus, in sumumary, the socializing power of the schools will be weakened 

if, due to either rapid educational expansion or application of ascriptive
 

selection criteria, is
there widespread pessimism among students regarding 

the ability of the educational system to implement their future Insuccess. 

this event, the school uill have succeeded in mobilizing new wants and 

aspirations among its students, but, in their eyes, may be increasingly per­

ceived 
as having failed to fulfill the terms of the exchange "contract."
 

If these newly 
 mobilized school leavers are in fact subsequently frustrated 

in their atteipt to assimilate into the modern economic sector then the 

educational system, for reasons largely exterpal to its sphere of control, 

may be serving to promote social instability rather than social integration.
 

The Research Settin: Malaysia 

Malaysia suggests itself as a useful case study for several reasons:
 

first, due both to the range and co!nple.city of the political problems con­

fronting this nation, Malaysia may be seen as a textbook example of a tran­

sitional society attempting to cope with the many centrifugal forces which 

threaten the emergence of a viable, uni.ficd state; and second, the political 

leadership of Malaysia has continuously, since before independence, articulated 
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sentiments which link education intimately with the desire for a new and
 

better political. future, V-h-ile the 
problems of national identity, national 

integration, participation and re-distribution are present to some degree 

in nearly all the transitional states, nowhere else do seem tothey operate 

with such special intensity as in the case of Malaysia. This is largely due 

to the size and power of Malaysia's ethnic minorities and to the serious 

political and econonic imbalances wiich exist between them. In point of 

fact, Malaysia is a nation of ethnic minorities; the indigenous Malay group 

comprising slightly less than fifty per cent of the population, the Chinese 

nearly thirty-nine per cent and the Indians and Ceylonese about eleven per 

cent. As Cy Hunter has pointed out, "Malaysia concentrates every ethnic 

and racial problem in acute form and with urgent political relevance. ,lO
 

This problem of ethnicity, though basically 
one of integration, intrudes
 

invto nl1 ofr~ th'o 
 n-- exacc. bther pro-bi ' n tric: ant. Co"'1nIuang
 

their solution.
 

Moreover, these problems which 
exist within Malaysian society as a 

whole are reflected, even intensified, in that nation's vastly fragmented
 

and heterogeneous educational system. 
Clifford Geertz has written that
 
"para-political warfare 
 seems to have its o*wn characteristic battleground.. 

(parochial issues) show a persistent tendency to emerge in purer, more
 

explicit, and vi.rulent inmore form some places where other sorts of social 

issues do not o,.dinarily appear. . ne of the most obvious of these is the 

school system. .. tness the fierce dispute between Mal.ay and Chinese 

teachers' unions over the degree to wich Malay should replace Chinese in 

Linese schools in Malavo-ia. "ll And the language question is but ofone 
many issues which have tended to become intensified through their 
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crystallization within the constrained environment of the schools. Nore 

than in any other n-tion, the debate over educational policy has tended to 

concentrate the issues which divide the comunity as a whole. Consequently, 

the schools themselves have thebecome center of ethnic controversy and
 

competition, focusing debate upon 
 selection and integration norms. 

The Research Don, -ir
 

We observed earlier that 
most of the organizational socialization
 

literature has 
 becn chiefly concerned with the effect whi.ch schools may have 

by manipulating the _TOSeO.nt experienced by the student, and by disconnecting 

him from the past. In our conceptualization of the educational institution 

as an exchange system we have, in essence, stressed the impact which the
 

school may have upon its socializees as a result of its 
control over their
 

potential futurc:;. 
 It is not our intention, however, to propose a unLidimen­

siona], mode], for institutional effect. On the contrary, our analysis of
 

the attitude data which have been collected on Malaysian secondary school
 

students has indicated the utility of 
an interaction model of institutional
 

effect. Consequently, we have throughxut 
this study attem.ipted to explain
 

the impact which Malaysian schools are having upon the civic 
attitudes of
 

their students by reference 
 to the intimate interrelationship between the 

internal structural characteristics of schoolsthe and their external 

function as systems of social exchange-between the school's manipulation 

of both the students' present educational experiences and their anticipated 

career futures. 

Our initial examination of the Malaysian secondary schools revealed 

significant and systematic differences between these institutions: (1) they 
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recruited their students from among distinctly different M'alaysian sub­
cultures; (2) they varied W.,ridely as to their efficacy in imp].erlenting the 
future success of their students; and (3) while possessing many structural 
features in cor.mon, there were several cicial internal differences between 
these schools. It is on the basis of two of these latter, structural 
characte"'istics--ethni.c comnoosit:jon and lan'xiae mediui of instru cLi.on--that 
we have organized the thirty-four secondary schools in our sample into five 
mutually exclusive, yet all inclusive, "school-type" categories: (1) Malay
medium/Hal.ay ho-mogeneous; (2) English medium/7,Malay hoinogeneous; (3) Engish 

medium/hatero-geneous; (h)English medium/Chinese hoogeneous; and (5)
Chinese medium/Chinese homoogeneous. Thus, for analytical purposes, "school­
type" is considered the primary indeoendent ble in this study. 

Moreover, data which were collected previous to, and independent]y of, 
our secondary sThool attitde , ... 
 t hee categu e of 
schools varied markedly with regard to their efficacy in imp].eementing the 
future career success of their graduates. The English medium, ethnLcally 
heterogeneous schools currently serve as, by far, the most effective educa­
tional channel of upward social and economic mobility for Malaysian youth.12 

The denondent variables have been selected both for their relevance
 
to Malaysia's continuing integrative crisis and for their more 
 general 
relevance to the study, of the relationship between the educational system 
of a society and the legitimation of its political system. This we have 
selected for analysis such diffuse attitudinal constructs as "alienation,"
 
'ethnic truest," and 
 "national identity." These attitudin-al outcomes were 
csesured by :;cans of a variety of scales and indices designfed to eli.cit 

data pertinent to the theoretical concerns of this study and which were 
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constructed and 	pre-tested over an eight month period in Mlalaysia prior to 
the 	administration of the final survey. 

(a) 	 PoIJt.c:.1 Alienation: This scale is an attempt to determine the 
respondents' degree of attachment to or, conversely, alienation from 
the 	policies and 	 role incumbents of the present Alliance government in 

Malaysia. 

(b) 	 Nationa]V Identity: This scale attempts to measure the 	extent to 
which the respondent identifies writh the 	polity of Malaysia as opposed 
to parochial identification with ethnic comnunity) religious group or 

traditional authox-ity figures. 

(c) Ethfic Tr~st: The range of trst which students display toward 

members of the other ethnic groups of Malayscia. 
(d) 	('-!ective Cvhic Co oet-,cnce: Thi.s is not an attitudinal variable-­

it in I.,,p.y a JheahuL:7 of th cogntiv information the 	respondent 
poss.eIs regarr ng the polity of Malaysia: its 	laws and constituti~on, 

its 	 leaders and institutions, and 	 its political history. 
It is a contral as n of tis six that the 
 th Izith which
_umptio
 

these civicattiltdes v4].1ues, are by,aad 
 held st;dAni-ts 1-d.1l be relatcd to the 
s 0.cption r! thn_"excanie v Of theou" school they arn attencU w. 
In short, students wil]. more illingly internalize iylstitutionrl.ly desi red 
values if they 	bel.ieve that 	the institution they 	are attcndjg, and the nors 
it represents) provides access to desired future adult statuses. 

Datr	and Aralysis 

We have utilized a cross-sectional survey design which provided for the 
survey of 7,120 secondary school students during uheir ninth, eleventh and 
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tdrteenth years of education, from samplea of thirty-four 1,alaysain
secondary schools. The survey cestionnare was adriinstercd in all three 

language media of instnict.on: English, HaJay and Chinoes. The question­
naire contained items covering the major vaiables described above wel.as 

as extensive background material 
 on the students, In addition, ex)tensive 
interview and observational data have been colleetcd, and comp]ete ethnog­
raphies have been developed for each school in the sample, as a means of 
both illu irEating and vali.datilng the survey results.
 

The main feature of our analysis strategy is 
 the use of the school-type 
classifi.cation syst.,em described previously. This strategy permits us to
 
compare students exTjosed 
 to different types of institutional influeces on 
the deperldent attitudinal variables while controll:ing for student back­
ground characteristics. 
 For this purpose we have utilized the test-factor 

standardi zation nethod of analysis descr-ied by . 3 

The Civ -1c A tti t -,.ocsof M al.] :vsian Seco ;?(a r .S chool ""iLu ckents 

On the basis of our theoretical discussion, together i.th what we know 
about the actual performance of the Mialaysiai) schools relative to their
 
ability to implei-eint the future success 
 of their students, we were led to
 
h.pothesize certain differential patterns 
of attitude outcomes between the
 
students of our five school-categories. 
 These preliminan, expectations wer
 
also grounded in our k-nowlcd.;e of the distinctly different 
subcultures from 
which these different classes of schools reci'uit their clients.
 

In general, 
 we anti cip, ted that the schools which, on the basis of 
indepren.dent criteria, we knew to be the most efficacious in impleme.nting 
their students' future career success--2 IE'nglish icteiogencous category 
would be producin; students displaying the most compliant, institutiorna]iv 
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desired attitudinal behavior (i.e., least alienated, least distrustful, 

and least communal). This expectation was based upon the belief that the 

socia.izing power of these schools would be very high due to the realistic 

anticipation of status gains which they ccra.d offer their stiudents. 

In addition, reference group theory led us to e).Tect that the students 

heterogeneous xi,from these scho'l wold begin to anticipate entry into the 

Engjish speaking, relatively estornizd elite by taking on the civi c nor,i-,s. 

and valves articulated by, and, in some cases, modeled by, these high status 

adult role occupants. Consistent i-ith this, we e,:pected that Jalays--since 

they are visibly being spons'ored by the government for elite entry--would 

be more civically compliant than non-Malays; and, further, that students 

from lower socioeconoiic origins, who are enrolled in schoo2s perceived as
 

possessing high exchan-e value, would be 
more compliant than upper SES 

students since they could anticipate relatively greater status gains. Also 

consistent with the above reasoning, we expected heterogeneous school 

Chinese to be significantly loss alienated, less distrustful of other 

ethnic groups, and more likely to identi.f.y with the nation than the homo­

geneous school Chinese since they are, by comparison, the "chosen" (that is, 

unlike their homogeneous school ethnic peers, they can anticip-ate irduction 

into high status occupational roles). Conversely, we hypothesized that the 

less efficacicujs ethnically homogeneous schools, but par Lcularly the jalay 

and Chinese vernacular schools, would be producing students who were more 

communal, more likely to be alienated, and distrustful of members of other 

ethnic groups. 

Such were our prelimi.nary expectations prior to the analysis of the 

survey data. An examination of Table lO., (a cor.uposite table) reveals the 



Table 10.4 Composite Table: Percentage Raning high onAll Dependent Variables by School-Type and 
Et hnicity 

School 	Type -t _ ct "" l...... . 
SchlTyetic, ty aionanl Alienation -thni-cvaluation 	 of 

Identity 	 . Dirst rast .
 Cvrr -.rnt 

( Mo-.i', , Malay 21 	 17 
 28 
 23
 

(2) Engli ,.ohe Malay 38 22 32 	 30 

(3) 	 English "Iedium/ alay 53 46 10 
.--- I------------ -------------- - --­c-ergcnous Cinese 55 	 53 46 -- -- -- -- - - ­6
 

(4) Erngish cdium/ Chinese 19 	 26 23 16
 
Homoaneous 

(5) 	 Chinczc Medium/ Chinese 1 19 21 20 
licna:cneous 

Per cent of Tot1l Sam.le 41 	 37 37 15 
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actual observed attitude patterns apiong the five different categories of 

schools. It is clear, even from a cursory examination of these data, that 

our preliminary hypothesis missed the mark by a rather wide Mar(.:,n.
 

Only the attitude di.ension which we have labeled cormurnal national
 

identification has conformed alraost exactl.y 
 to the initial hypotheses. Thus, 

in Table iO..3 it can be seen that 'the English heterogeneous school students 

of both Malay and Chinese ethnicity are consistently more national (less 

conmunla].) than their homogeneous school peers of either ethnicity. The 

English medium homogeneous schools, both Nalay and Chinese, occupy a
 

mediating posi.i on between the heterogeneous schools and the vernacular
 

schools. In contrast, hoever, the remainder of Table 10.)4 reveals a
 

pattern which is almost diaretrical.y opposite to that indicated above. 

Here, quite contrary to our prelimiviyir expectations, the English hetero­

geneous school students are, overall, more alienated, mor distrustful of 

memblers of othcr ethnic groups and more negative in their evaluation of 

the government's performance than the students in any of the other school 

categories; and, further, these differences are most marked between the
 

heterogeneous school students and those enrolled in either the Chinese or 

the Ialay vernacular schools. 

In brief, ther, Table 1.O.4 reveals a pattern of marked attitude 

differences bet.veen the students of the five school categories; but only 

in the case of the communal/national dime sion was the difference in the 

direction initially predict..d. As a means of intcrproting thcse original 

relationships, we selected an analysis strategy wltich proposed three alter­

native, or rival, explanations for these observed attitude differences: 

(1) that they were largely duo to antecedent social background differences 
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between the students recruited to these different categories of schools; 

(2) they were a result of internal stractural characteristics unique of the 

different school categories; and (3) that the observed attitude differences 

were primarily due to differences in the external relationships of these
 

schools to the adult occupational world.
 

Testinp for Antecedent C!msation
 

We cannot automatically 
assume that. the marked attitude differences 

which we. have observed between the five school categories are due to any 

effect wihich can be attributed to the school organization itself. In fact, 

since we know that these different classes of schools systematically recrit 

their students from quite distinct Malaysian sub-cultures we must serious].y 

entrtai-n the ri-1l -1pothei tha' c- es ,, ered -i+ t r diff-cresocma 

be largely, perhaps entirely, attributable to the antecedent differences 

in social origin of the students attending the different categories of 

schiools. 

For the sake of simplicity and comprehensibility, the data presented in 

this section have been illustrated by use of composite tab].es controlled on 

ethnicity and comprised of only the "high" cells of the particular dependent 

att.itudinal variable being investigated (Tables 9.1, 9.2, and 9.7 through 

As mentioned previously, we have chosen to utilize the test factor 
standardization method of data i nternretation. Coniseuently, the reader 
should note that t, cec: composite tabls are the prcl-Lct of nerous co..:)u,ter 
runs, ccdacntratiIII. cr-ta which h:.ve been obtai ud b, co].ia'psinrr ths results 
.of a large nunmber of partial tables. The rrceritafl. r-U WAI. ch 
in the first colunm of ccll s to ts rir',ht of the vrtic axi o' th table 
represent the original (or i type) -e]ationshipbetween the i.ndc, ndent 
variable (school-type controlled on erthn.cit.Ly) and the percentage['anking 
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Communal/ationa. Student 
deni cation 

Table 9.1 compares I1alays from the three different school-types ithin 
which Nalays are enrolled on the dependent variable "national identity." 
Table 9.2 does likewise for Chinese students. 
 Both of these tahles, however,
 
roveal a quite simi.ar pattern: the social background variables, intrcduced 

as test factors, appear to account for a substantial proportion of the
 
original difference between the students of the homogeneous school categories
 

and those from the English heterogeneous schools--.reardless of ethnicity. 

While we have been unable to isolate any single demographic test
 
factor which accounts for more than 
25; of the original difference between 

hig;h on the derindcnt variable, Each of the cells tooriginal reatio.shipos ropresent the chanr'e 
t:e right of thc-e 

(rcduction or increase) in the
o7n g.-],iassociation which his resulti-from the introduction of the labelledtest factor. It is imriportn nt for t.h. rdr-,1 ,-,-. .- , . ...
ch-nrc in p cantag fium to .left right alonf the hoi',ontai aycs is not the
crucial one; this is si.rnp].y

school .:,hi ch 
the neu hih ce.ll pcurcert.u :e for thuitof one categoryhas resulted f] n standrirdizincfactor. Rather, i.t on that one particular test,is by :;a'nrp vr'ticnl- do-,- the column that the reader
AlJ.l be able to determine t-h: 

school categor-ies 
arit. of d-Iifcrc'.)- in the 1';.ationship bet.,.-.,enon ,he deperdent variable which has resulted from the intro­duction of that snecific tent factor,These percenitnge scores aprearing in the test
a shorthand mthod factor columns are simply
for illustrating whit has hapIcned to the original rela­tionship as a result of holding, say, socioecononic status constant.
amountc-}dof the rr:iutiCon of the W The

rAl diff-encfs 
at q t7*-O - , 

b s cCa f:ori s:.,-) ( O " tn( - , ,-) .. 7-I! """, to I-''] 
.
 

..... - f "Idt;L , G ...eMalays as.:nschoolsin :,diuri *i&n:on schools wc~re a t hthe Ma lay hen Son socieconomic status, s (Standard1he.d)vo-d th... 
as 

difrr as rneh on the attitudina, variablethey appear to thein orj.'i ro'a,:ionhip.'

One finil, point: the reader wil 
 note that the st.andaixij zed tablesinclude a different combination of tes;t 
factors. 
 This is bccuse in teof any particular table, caseonli.y. those te.t factors were 
I-'. 

. . . inclu..c!d which contrib­uted 5, or more theto origina, re.aJiOtionsyip.possible effect of more than Overall we tcsted for thetwenty background factors, but wc included on.y
those contdbuti ng a +0 differcnce.
 



Table 9.1 	 Composite Table -- Perceitage Ranking High on Nationalism* 
by School-Type and 1lay Ethnicity --
Standardizcd on Selectcd social ackground Tcst Factors
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I-Inlay Mcdiurn/ (123) 
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1-rogencous 3S 36 39 	 40 
 40 6
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C C 
English Medium/ (341) n nn 

ic terogencous 53 52 52 c c c 51
 

Pcrcentage of 
Difference Contributed 9 19 12 25 6 
by Test Factor 

* Thirty-seven per cent of -he Ma..ay students rank high on nationalism. 



Table 9.2 Composite Table -- Fcrc.ntzge PRnking High on Nationalism* 
by School-Type and. C"-n(:se Ethnicity--
Standcrdized on Selcccci Sciai Background Test Factors 
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Chinese Mcdi xn/ (40) N 
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Ibmogcncous 14 a 17 15 19 o 14 20 15 

D D 
English Mediuni/ (46) i 1 

}bnogcncous 19 f 20 19 22 f 10 24 
 19
 
. ... f f 

C C 
English Ic diu././ (634) r r 

Heterogeneous 55 c .3 54 e 52 53 52 
n n 

e e 
rercentnge of 
Difference Contributed 12 5 15 7 20 10 
by Test Factor 

* Tw:enty-nine per cent of the Chiiese students rank,high on nationalism 
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the vernacular school students and the English heterogeneous students
 

(father's language of education in Table 9.1), it,can be seen in both
 

Table 9.1 and 9.2 that a quite 
similar cluster of social background char­

acteristics have, in combination, acted to reduce the original relationship
 

between these school categories on the co:nTuana]./national variable by
 

approximately 70,.. In short, 
 soi.euhat over two-thij rds of the difference in 
the nationnlist orientation between .tdcnts of th sarna ethnicitv hut 

att 1t.','es of schoo s appears to be attributable to their
 
subcultural origins. 
 At the risk of' oversimplifying, pernaps a clearer
 

way of stating, this is 
 to observe that both the Malay and the Chinese
 

students atterdi ng the Eng-lish mediun 
 heterogennous schools significantlyare 


more national, less cenrnal, 
 than their vernacular school peers, but that
 

to an i.mportant degree (roughy 704)), their nationalist orientation appears 

to be due to the f.'act th't they arc recruitcd from a subculture which is
 

already much 0oreattuuncd to the nation and 
to the national. government than
 
are the 
more conrinal vernacular school students. Social class, it should 

be noted, has not contributed nearly as much to the original relationship
 

as family's "place of residence," "father's language 
 of education," and
 
"other langugo spoken wlthin the -­f-mily" precisely those characteristics
 

which tend 
to deterrine a subculture's accessibility to the national.izing 

message of the predominantly English speaking governing elite of Malaysia. 

Tihe rc:,dcr shc'uld n,te that the percentrio' figure at thetest fOctal, c..un r foot of each , ts., the uccnt of the oi~.na:l difference br:tncent.' ..[. ' '... U L:Kchop! ar,but',-q bv t r e In'.r;od c t .j;', o" I t' 7 r.-t th, Vwi(orn u ,r schooleJc ir. _'r,, cent ,i.­
.. 

2 . to.. . ....}rve c'encc',t. ,ated on t)h2 e. . . . 'XC ., . i.3 n -t d- ltwo COO bc Lh for 
. 

till sake of Si~Ec. 

be a 

:nnP]jI .i f[t.hat wlich wou ld other;i.; senu.t cor:]cx task of i.lustration and becaus'e, as is clearly ar..prent,it is bc ,,cn the:sc two catcgorivs tWit the order of dii'e rence is most 
signi ficant. 
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Alienation and Ethn:i c Distist 

For the various reasons discussed previously, it was not surprising
 

to find that the English heterogeneous school students were significantly
 

more nationalist oriented than their heterogeneous school peers, nor was
 

it entirely unexpected that antecedent factors should account for such a
 

substantial portion of that differehce. How.,:ever, as we have noted earlier 

it was indeed quite unanticipated that these same English heterogeneous 

students who have been seen to be the most nationa]ist oriented" would also 

be significantly nore alienated and more distrst.t'u, of members of other 

ethnic graups than stuad':mts of any other school category. 

Thus, despite tho fact that tri.s would appear to be contrary to what 

we know about ij.a]aysi.an society, we must serious.ly enterLtin the posibility 

that, for some reason that has evaded us, tho.;se very subcultural ch-racter­

isti., wh oh tend to be concentrated in the ing:lish heterog"eneous schools 

are causully related to the alienation and ethW.a d.strast of these students. 

Here again, the rival hypothesis wouild be th.at the observed difference in 

alienation and d.istrust scores between the different school. categories is 

attr:[hutabh largely to the fact that these schools tend to concentrate 

students from very different social backgrounds. 

However, when we control for the-e antecedent factors, it can be seen 

in Tables 9.7 through 9.10 that in no case do they, in total., reduce the 

And, also, on the basi; of meas!ires not reported in this papr,
t hose Ent].ish heLc.ogeneous sttdent.s of both Chines3e and, '-j.av ethn'c-ity 
were seen obe more :;wire of the' influence of the federal governmepont and 
more kno;].edgw*:b- about its operation. 

http:serious.ly
http:a]aysi.an


Table 9.7 	 Composite Table -- Percertzge Ranning High on Alienation* Scale 
by School-Typ2 and hla Ethnicity--
Standardized on ScI-tcd Social Background Test Factors 

0. 

-= 

j
School Type 	 _ _ W _ _ 

MlaybMedium/ 	 (132)
 

omocneous 	 17 20 21
 

English Medlhnf/ (137) 
Hmcrno gcn Co Us 22 23 24 

English MALditum/. (395)
 
Kcterogcncous 46 46 45
 

Perccntzac of
 
Diffcrence CGntributed 10 17
 
By Test Factor 

* Twenty-eight 	per cent of the valay students ranked high on alienation.
 



Table 9.8 	 Composite Table -- Percentsige Ranking High on Alienation* Scale 
by School-Type and Chinc:z Ethnicity --
Standardized on Szicctd Sicial aEckground Test Factors 

-I O 	 £ ¢-

School Type 	 ;,
 

Chinese ~di=/ (7.) 
Komogcncous 1 22 22 20 

English Mcdlum/ (8.) 
H3gocfoon. as 25 27 26 27 

En~glish M1-diurzJ. (I) 
112terogeicous 5152 53 50 

Perccrntase cf p 
Difference Contributcd 12 9 12 
by Test Factor 

* Thirty-three percent of the Chinese students ran!,ed high on Alienation. 



Table 9.9 Corrposite Table -- Percent:ege Ranking High on Ethnic Distr-ust* 
by School-Type and Malay ;,thnicity --

Standardized on Slcc*:cd 
:bcial 2:ckground Test Factors

X 
4 C 

~C) 

School Type 
 ;,1 -- -


Malay Medium/ (217)

b.ogencous 
 -8 30 30
 

English Medlum/ 
 (1')5)
 
omogeneous 
 :12 33 32
 

English Medium/ (388) 1
 
Heterogeneous 
 13 43 
 42
 

Percentage of {f
Difference Contributed 
 13 20
 
by Test Factor i
 

* Thirty-four per cent of the Malay students ranked high on ethnic distrust.
 



Table 9.10 Composite Table -- Pecrccatage PRnnking High on Ethnic Distrust*
 
by School-Type and Chinese Ethnicity --
Standardized on &_1ccted Social B ckgrotnd Test Factors
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03 0A7. 

a0.
 
School Type o C Q U- 'I 

Chinese di-mf (79)
 
Homo gencous 21 23 23 22
 

Engli sh "di ! (75) 
honM gen u - 23 24 24 24 

English X:!dIur/ (720)
 

He2tcrozencous 46 45 46 43
 

Percentc.a of
 
Dfference Contributed 12 8 16
 
by Test Factor
 

* Thirty per cent of the Chinese st'lcnt3 ranked high on ethnic distrust.
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relationshAlp between the dependent variable and school-type by more than 

361 of the orisjinah difference. The fact that- the test factors can be 

sec . to account for such a comparatively snall amount of the difference 

between schools leads us to suspect that the high levels of both alienation 

and ethnic dist~rast are due to sorriethln7 other than the subcultural 
differences betw.oeen students. In fact, un]:i.ke that case of the commn-l! 

national va,.iJable, the d.lta presented in Table 9.7 through 9.10 tend to 

indi:aate that social background characterdistics alone are. poor predictors 

of e-,.th'cr alienation or distrust. 

The ]nfliicnce oPT1nst,itn,ion,.Q. Charsct.er.istics 

We have seen .from. the anlysis in the precceding section that there 

are strong and consisten diffcrences in the dependent attitude variables 

between stluderts aittendi .r-di ffero.t. tApe - or ,aly- ,,n hro].Jnecendary 

which (w.th the exceotion of the covmana/ntion-, wariable) are not 
adequately accounted for by the antecedence, or intervcnt.ion, of social 

b'c'kgrounl ch'racteristics. In this section, therefore, we iTill examine 

an alternative explanation: that these observed differences are, to an 

important degree, attributable to the differentia., effect that the various 

types of educational institutions are having upon the values of their 

socializoes. 
Specifically what institutional chairacteristics m'ay be seen 

to account for the observed pattern of attitude differences? For exaple, 

what is it about the Engli.sh moaudiu, het,-,3rogeneous schools that is producing 

stuidents who are significantly more alienated and distra s tful than the 

students ofV any of the othor categor.ies of schools? 

In our previous theoretic:al discussiin We observed that the effect 

whi.ch an institution may have upon the diffuse values of its socializccs 

may be attributable to either the internal structural charcterisbics of 

http:Engli.sh
http:un]:i.ke
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i 

the organization or to the features of the.institiution whtch are external 

to its ovn stracture and whi.ch constitute its relationship vith the adult 

occupational world. 

Fortunately, our analysis task was somewhiat simplified by the fact 

that while we have observed a strong and consistent pattern of attitude 

differences between the five categories of 14!1aysian schools, there are only 

relativcly few internal organiz.tional characterisLics which are found to 

be distributed through the second iry school s,9:ple in such a way that, they 

.ght conceivably be considered causally rc.ated to this actual pattoonx of 

dif erence.. A concrete example r.-;ty help to clarify this point. ithiin 

the organi.zatior:.il socialization literature, an institution's arrangements 

for socitlly isolatinrg its clients from rival outside influences hIs been 

viewc.d as, potentially, a powerfal aid to socialization. One indicator 

of social i:;olation is the day sch ol/boar'Lng school structurie of an 

institution. HIow-ever, gLven the actual pattern of distribution of this 

day/boa ding structural feature throughout the five school catagories, it 

would not be reasonable to ex-pect that this institutional, feature will be 

causally related to the observed differences in our dependent variablos. 

For example, what possibhle effect coulld this va-iable have upon the fact 

that English heterogeieou s school Chinese are more alienat-d than homo­

geneous school Chinese, since there are no Chinese boarding schools and 

there is only one English heteroeneous boarding school? 

Space does not permit us to report the results of the introduction 

of each school structur'l. test factor in detil.. Hoiever, we may sumrar.ze 

the results of this anal.ysis as follows: cont rolling for institutional 

prestige, school isolation; school size; school location; numerous 

http:sumrar.ze
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characteristics of the institutional "culture" (such as teacher trairi.ng 

and experience, opportuities for student participation, and administrative 

style); and )an-uage medium of instraction resulted in no significant 

reduction of the orginal differences en the dependent vard.able between the 

students of the different school catogories. In fact, thi!-s analysis led 

us to conclude that the pronounced attitude differences revealed by the 

survc,,, betwemen the student; attending, different types of laaysian 

secondary schools, are far rore strongly related to the ethnic ceon'osition 

of tha school th.An to any of the other alternative cxn.planations which we
 

have testd. If the reader will refer back to Table lO.h it shous quite
 

clearly, for exmp]e, that the student s attending the ethnically hetero-. 

feni2ous schools ,re, attitudinally, quite deviant from those attending 
the et-hnically ho.ogencous schools. Horeover, controllirg for ethnicity 

and ...... ;.e edi.. did not simg-ificantly alter thi.s; association; both 

the Milay and the Ch-inese students attending the heterogeneous schools 

are more aliena.'ted than their respective ethnic peers in both the vernacu­

lar medium- ho.'ogcneous schools theand English medium, homogeneous schools. 

Consequently, of' all the structural, and demograplhic characteristics 

wh!_ch we have examined, the hotero-encous ethnic structure of the school 

is co'nsis, tentlv t'r:e m'ost. cwerful nrc.i otor of student alienation. But 

wh,? Wrhat is it about the ht3terogeneous ethni. structure of a school 

that accounts for this high level, of student alienation? After all, it 

is these English heterogeneous schools that have hi.storically been the 

The reader should note that Table 10.4 is, in fact, controlled 
on both of these variables. 

http:trairi.ng
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most highly cfficacious in implementing the future success of their students. 

I-who ents soth. vI,h.u.dst, far as can ascertain, hve the best 

chance of nchievinr st't the mos.t hi n]icn'.ted?elite be >.h.,-

.1-e4. Sni.cturc oC Interna! Co'titio: An 

Oa.r search for a solution to the apparent paradox of the high aliena­

tion of the 1ng]4.,.1heterogeneous school students necessitated that we 

consider the possibility that despite the fact that we mo, on the basis 

of objcctive criteria, that those heterogeneous schools possess high ex­

.. ........... that those
change value, o not i or do not blieve, 

schools are so highly chartered. 

In order to cxajdi.ne this siupposition empirically we turned to the 
survey findings. These data revealed, quite unexpectedly, that the 

English heterogeneous3 s'Wdents w¢ere among the most pnessimistic sub-groups 

in the total student sample regarding thir belief in the likelihood of 

obtaining desired occupational roles fo.lowtng gradation. Paradoxically, 

however, the survey findings also showed that those English heterogeneous 

school students, along with the students from the Pialay vernacular 

schools, possessed the hi5_h[_st occupetional asnirati:ons. 

Thus, we are confronted with a situation whereby the heterogeneous 

school students, who are among the most pessimistic about their chances 

for future success, have the hIghest occupational aspirations. On the 

assumption that an individual who is low aspiring is a quite di fferent 

political actor th:an one who aspires high but has, as a result of inter­

vening experiences, readjustcd iihs career exsoct.ations downward, we con­

structcd an index of "mobility inconsistency," which would perialt us to 

http:cxajdi.ne


empirically explore the possible relationship betwen percc5.vcd mo'biitv 

blocka.ae, the ethnica.ly heterogeneous schoo! str'cture and the dependent 

variable--alienation. 

This index makes it possible for us to stratify the student samrle 

as follows: () responicnts who have both hirh occunat. or'! asnirations 

d hi.irh e~mcct'vt~in,; (2) respondents who have both 1o.. as.'i.rat:ions and 

I.o.y erectatio!-'; (3) rpondents who have ]h ., -l 

tati.ons. The first two categories of responses have been labeled moMh.lity 
consi stent,. The third catc-ory has been labeled mobi inco, st, rnt.qtv 

Table 11,3 :i.llusbrates the r.lationship between mobility consistency
 

and category of school attended. The mobli-itvinconnistct 
 students can
 

be seen to be leavily 
concentrated in the 2 nlish hetero.eneouos schools.
 

This is tme of students 
of both Mlaa, and Chineos ethLicity. Equally as
 

interest:ing, however., is the fact that the table 
also reveals that those
 

students irith both hi.gm and
aspirations high expectations tend to be con.­

centrated in the .,.lay vernacular schools, while those 
 respondents ith 

both low aspirations and low expectations are over-represented in the 

Chinese homogeneous schools. 

Inof 


In Table 11.3 


Mobility.. ,secv%nlAlienation 

we established that a strong relationship exists between 

the heterogeneous ethnic structure of the school and student anticipation 

of career blocknge. (And we. already know from the dat!- presented previously 

that there is a significant association between heterogeneous structure. and 

al.cnation). Ilowrver, is nowit necessary to detcrminc whether or not there 

is any significant relationship betwe.,nk, mobility inconsisten y and a":Lc.to... 

http:hnica.ly


Table 11.3 Three Variable Table: Mobility Consistency by School-Type and Ethnicity
 

Consiscnt Incensistcnt Consistent
 
Hth.icityAs-irations/High High Aspirations/ Low Aspirations/ 

School Type -thnicity Hif Excc tations Lot; Expectations Low Excctations 

19 32
() omogenous Malay 49 

English Medium/ 
(2) Homogeneous Malay 43 28 29 

English Medium/ JMIalay 31 53 13 
(3) Leterogeneous Chinese 27 51 
 12
 

English Medium/ 
(4) 1:omogcncous Chinese 21 34 45 

Chinese Medium i 
r5) Chinese 18 25 57
1!_Homoeneous _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ 

Total number of students 4596
 

Thirty-six per cent_" of the students ranked high on mobility
 
inconsistency. 



33 

In Table 1.4, thcrefore, we have cro:.s-tabulatd school-type by 

alienation wihile specifyi ng nob' litv consistcncy as the explanatory test 

factor. Table 11.14 reveals that mobility inconsistency is significantly 

associated with a]icnation throutghzut tho sampl.e, re-,ad'.css of school-type. 

But, more noortant, this relationship is mo-t concentrated in the E:giilh 

heterogeneous school.. That is, a deo"' reo Ndents 

who are ho,,h hi nl'it-s aIfmoi)5 tvi'"conrLst.ent _. atteri ,.: the 

n:-..,. h't o .. c:,o..., It, should be anl)aront' therefore, 

that the hetoroPCnoOus strulctural characl. rstic alo.ne I s not Producing 

the observed high levels of alienation, for if this were the caset.w. woul.d 
logically c,")Ct al] hct~erogeneous school, students, rccardloss of their 

mobility cons:i stency/inconsistency raning to e:hibi t si. rmi ficant]y hirgher 

levels of al.icnation than the ho-mogeneous ;chool students. Table 1..h, 

however, provides rath.er convincing evidence th'it thi.s is not the case: it 

is primari.ly only the mobility inconsistent respondents in both the hetero­

geneous and homogeneous schools who rank hi.gh on alienation. In fact, it 

can be soen that the ociginal relationship between thsce school c:tegor'ies 

on the alienation variable is reduced marked.y by the introduction of 

mobil.it,, consistency as a test factor. 

Furthermore, although those respondents who are mobility inconsistent 

are significantly more likely to be alienated regardless of the type of 

school they are attcnding, th, ,are far more !1.-elv to he attendn-, the 

,school..,. Illustrative of thlis point-is the fact that of all. 

those respondents rinking high on alienation who are also mobility incon­

sistent, Y7 are atterding heterogeneous schools. This is simply to say 

http:mobil.it
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Table 11.4 Four Variable Tablc': 
 Fercentage Ranking High on Alienation* by

Mobility Inconsistcncy,** School-Type and Ethnicity 

School Type V Ethnicity Consistent Inconsistent Consistcnt 
Ii.:h.. As:iraticrns/ figh .. ";rat ions/ Low Asizations/

_____________''e L...eccatjonsLo, cLctatons Lo;" ExI)cctations 
(1) aly cdiu:n/alay 16 61 23

i omogencous 

(2) En . isI Mc:d / I Malay 13 53 29 

(3) E . is cdiu:/ I Malay 18 70 12 
Iicterotc'nCous Chinese 20 67 13 

(4) Englishi Chinse 16 63 21IlI :'oi' 'ncous ICh n s1662 
. 

lO;!Ch1,'losOe 
i]dun
I 
 -

(5) ChiIoec Neiou./ Chincse 14 56 30 
g2nOuslie 

lotal number of cases 1656 

*Thirty-seven per cent of ti-e students ranked high en alienation. 

**Twenty-four per cent of the saimple is both mobility inconsistent and high on alienation. 



that robijity inconsisterncy aone is no, producing as high a level of 

alienation as it is in interaction with the heterogeneous ethnic structure 

of the school. 

Thus it does not appear to be the heterogeneous stru.cture per se that 

is producing aJ.ierition, as it initially appeared, but rather some feature 

that in unique of the ethnically hste ,,.'rws .itutionai onvirnent 

is causing students to feel blockcd in their career aspirations--and it is 

this fr'utration due to antlicipatcd failure that is producing the high 

alicna ti on.
 

We arc su,7gesting, therefore, that student 
alienation (and etln-ic
 

d.istrnist) are largly a result 
of a complex interaction effect between a 

s tudcnt's present c.per.conce witlin the hetero,!envous school environment
 

and his gen:ralio..ition of that school-spccific e:operience 
 to his future
 

adult occup"Itional expcctatiois,
 

The crucial question .hich remains to be answered is: what is 

happening within tht- English heterogeneous schools that is prcducing this 

anticipation of career frustration and the hligh ].cvels of alienation wich 

we hrive soen to be nssociated with it? 

We could not ans,er this key question by recourse to the survey data 

a] one. Consoquent]>y, we returned to the schools to conduct follow-up 

interv.c:, with tea;hers and studcnts and to observe classrooms. This 

intobv.ir:. dnta, together with the survey firrJings indicated that within 

the insitutI onal envi.ron,,ent of the ethnical]ly heterogeneous schools, it 

aTpp.rs th:,t the intensely coripetitive exam uation s.;tem servos to intro­

duce students quite e-ry to the ccnflic. and uncerta:i.nty over sp.ection 

http:intobv.ir
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noms which ch.-racterizcs alavsian adult society as a whole. This situation 

tends to generate fear and uncertfiinty ar.on:, the students regardin7 the 

selection criteria by which thr.ir future chinces .Aill be deteri..ncd. The 

governments policy of utilizing the educatioral systcm as the chief 

instrument for sponoring the social and econn-mic mobility of the I.hlay is 

most clea.rl.y visible in the hcterogeaeous schools. Consequently, the 

Chinese pmpils fear that their academic p,:.J'oriance wi!] not be sufficient 

to hssure their seJ.ction---that 1hlavs will be selectod over th.orn on the 

basis of asciLptive criteria. The .ialays. on the other hand, com2m-Lonly 

express fear that thy will not be able to compete succes3fully With the 

high l.cvcl. of Chinese pcrformr!nce nom.s. They also anticipate the appli­

cation of a sc riptive selection tcteria for jes vr. tin the Chinese-dominated 

private sector of the economy. Ilenc, both the Chlno,-e and the .,lays in 

the hetero:rieneous schools tend to e:ecl that the exarination systm:m, as the 

most visible and the most i mordiately pert i.;nt extension of the fornal 

adult sL.:tus selection system, is servirl" to sponsor the nobility of the 

rival group. M.oreovor, our inte-icw.;s with the hetero,-,neous school 

students, as well as additional survey data, sLron-ly indicate that the 

a-xetie-c and rcscnt),:.nts enge:n.]ered by the in-school cnminn.titive struciure 

are not constrained to the studclnts' educational aspirations alone, but 

tend to be generalized influenc-i.ng their perceptions of the adult occupa­

tJ.o'I-,I w-orld as well., 

On the basis of both interview and sn:-vcy data, we have suggesfed that 

the high levels of career pessini.sm amonr, th,,o heteroeo.rcous school students 

may be largely a consequence of the anxiety and uncer'tainty over selection 

http:pessini.sm
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o,;wi chnorrms, enSgerdei,3d by the inlCnse inter--thnic co,.ptitJOn character­

izcs thcec institutions being generalizied by thu students to their anti­

cipated career T\tur,.--caous~ni then to re"d lust thei.r c: occtn.tjo.s do,-:!­

. For not only arc thneo high aspi:ring students of r-ival ethnic gfroups 

compocting for scarce st-tus "resources" and a decreasing nurber of upper 

form and unieiAtcyi place:, but, unli.ke their ho;.o!.enous schiool peers, 

each for them i.r.thin thet.I, are con-:t.n7 2.rCct.,. i...n. Other saime 

insii tu ti onal envi ror.:ent. 

Thusl we ould contend that. neither the ethn c heto 'ogeneous 

structure or thu mobilit., irconsistcnc:y (a rcif].oction of the schoo. s 

ext.eina] re. tiiish.. with the occup.tiona, world) va:riables arc in them­

scJves productive of hiCLgh student alicmat.on. Bu, rathcr it is the 

inter'nal structure of inter-ethnic co e[,ition tyole.r wth the students' 

perception oi'fAm nvt.ue of the adult occup..t,,.... v1r.!.d ti-it. are crcat:ir,; 

intense thni c ViVd.wilry lJ ety c.,cO 1.;hJ.ch are beingnd i:n scection norrs 

genrFa i.zed to their anti ci ,ted Ihtu:-Cs, dcvalu",., the schools 1s ilnStitu­

tions of social. cxchanr- rind wcakening, thei r socia].jzin,; po.:oro 

Con.lus.ons 

The dua. thrust of 1i.1.av.,s.an eduxctional policy since independence 

has been, first, to view thc schooi.s as the pri.r7t; socializing agencies 

for transrdittinrg those values and att.itudes demc-d crucial to the creation 

of an afl.liant, integrated young ci.ti.zenry, and, secon-d,3 to I,..ni pulate 

the school Svsier.ns an inst.rumnt for sporsoring the irobi lity of thc 

indij .,nous ,Va::L,,'populati.o-n. The latter has led to the probl.c, of differ­

ential. percepti.ons 0y the various 1,:l.ysian ethnlic groups as to the 
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appropriate role of the school system as a manager of mobility and) thus
 

to a serious di.sagreemcnt over selectio; noi-.as, The non-,Malay tcndws to 

see education as an agency which provides the opporturity to obtain the 

skills and cogrtions necessary for social mobility and, equally in'portant,, 

as a m'ans of cert.if'i'ing such attainpent on the basis of universalistic 

achievem:nnt criteil.'i. On the other hard, the Malays tend to vio:, the 

systen as an instTh~cri, .f.o re-dastributing adult st-at,uses on the basis 

of ascriptive criteria. Serious conflic, has r-csu2ted from a tte,mpting 

to house a syste,', of contest r:obi.ity and a system of sponsored mobility 

und]er the s-,e insti.tut;iora]. roof. 

Onr analysii indicates a significant relati onship betl.,.'een the 

stvde!nts' percophi on of educa;,tion as "ig,interests of a specialservi the 

ethnic group and their dissatis.f'actiorn with the school as an effective 

exch.'mro syte:n . More significant, ho.er.1. is the strong interaction 

effect, observed botween the two above vari.ables and tl:c depenlent 

attitudiral variabj.cs. This relationship is consistent throughout the 

sample: those respondents who are dissatisfied with the cxchange, value 

of their educational experience are consistently more likely to score 

high on ali o.nation and ethnic distrust, In brief, those respondelits 

who do not view education as an effoctive exchange system are l.e-.st likely 

to take on institutionAlly Ncd values and most likely to exhibdt those 

chara cterivtics which the goverrn(Lent conv- Jders to be most detrimental. to 

its goals of natdooral, integration. 

It would ap'ca), t urefo-en, that the ] ay .ian ,ovorrment's attempt 

to utili.zo the educational sysbem as an instrurnt for social re-distribuition 
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has resu].ted in a gencra], loss of le ioiic v f school.3 as e-.ective c 

changesystemsin- the eyes of a sig.lic-,nt proportion of students of a]J. 

cthmic grus. ,,Since. it is those very studc--nt, who arc m~o:st l.ikel.v to r.ith­

old legitimacyfrOm the re,Tre aid, n]., to Ox.i.bit high distrust of
members rof:otheethnic groups, -'e would co.ite.d t'at the "soomrcd mobj. 1i ty" 

role ofL, tho educational sysbien of I.la,,.a is se-'iouslv interferinrg ,ith the 

mniifest socialization function assiened to the scho2s.,, 


