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PREFACE 

BRIDGES (Basic Research and Implementation for 

Developing Education Systems) a project to compile and conduct 

research on educational.policies that aim at improving the effi­

ciency and effectiveness of education systems promises support 

for an area that has so far not received the consideration and 

attention it merits. Despite recognition of its importance this 

. -aspect of cducation uanuL uwon given surilc.ent consideration. 

Existing research which itself is rather limited had been under­

taken by individuals and a few agencies and as such no attempt 

was made to undertake research as a planned,co-ordinated activity 

which would result in pooling of research efforts to enable the 

utilization of available resources and to enhance the quality of 

research carried out. 

The present report has been prepared according to 

the guidelines given by National Education Commission,Bangkok. 

It attempts to analyse the present situation so as to indicate 

the relevance and adequacy of research and to provide a base for 

the development of a research programme that will lead to an 

improvement of the effectiveness of the education system in Sri 

Lanka. 

- lD.Gunaratne. 
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Chapter I 

- Introduction 

1.1 General Background.
 

Sri Lanka is an island in the Indian Ocean with 

a land area of 65000 sq km. The recorded history of Sri Lanka 

can be traced to Sixth Century BC. and the beginnings of its 

education system emerged with the introduction of Buddhism in 

the third century BC. The advent of the Westerners in the 16th 

century led to conquest of the entire island by the British in
 

1815. Under British rule significant political and social 

changes were ushered in, Ahich culminated in the emergence of a 

political democracy and the regaining of independence in 1948. 

Sri Lanka is a multi-ethnic and a multi religious
 

society. The total population in 1981 was 14.58 million.
 

Although a developing country with a low per capita income
 

(around 339 US dollars 1985Y Sri Lanka has notable-nabi-vemets 

in the social sphere which compare favourably with those of any 

developed country. In 1981 its' literacy rate was 86 percent, 

infant mortality rate 38 per 1000, death rate 6 per 1000 and 

life expectancy 67. The population growth rate has come down 

to 1.5 per cent.
 

1.2 Structure of the educational system. 

The present educational system of Sri Lanka comprises 

three major sectors, with the schools at one end and the 
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encompasses
ipeJ, nt the other, and a broad sector which

Unit-

and non-formal programmes as 
. of vocational, technicalMost 

This existing structure exemplifies
the third. (See Fig 1). 

It also 
broadening of the concept of education 

with time. 


the changing needs of
 
indicates how education han adapted 

to 


tht society in which it operates.
 

Fig. I - Existing System of education. 
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The lurLtst of these three major sectorcomprises
 

the ochools. Out of a total of 9575 State schools, 433 are 

Type 1A,B schools (those with G.C.E.(Advanced Level classes), 

1 i44 are Type 10 schools (those with G.C.E.(Advanced Level) 

Arts and/or Commerce classes only), 3815 are Type 2 schools 

(with classes upto Grade 10) and 3983 are Type 3 schools (with 

classes upto Grade 5). These schools do not show a clear-cut 

pattern, regarding the span of the grades held. Thus a Junior 

Secondary School may or may not have a primary cycle, while a 

Senior Secondary School may or may not have a junior secondary 

or/and a primary cycle. The progress that has occurnad in the 

space of less than four decades is revealed by the expansion of 

the number of schools as 'well as student enrolment at different 

school levels (Table I) 

Table I
 

Schools, Teachers and ztudents at First and Second 
Levels in Cenvus Years 

Year IO of Nn of ! - U ofFeentage the 

5 - 14 15-19
 

1947 5915' 1025,836 28,210 57.6
 

1953 6731 1564,848 45,335 71.6 11.2
 

1963' 9327 246,0654 81,211 75.1 36.1
 

1971 9646 2689,638 94, d3 74.9 34.5
 

1981 9521 3369,694 1,,656 84.8 42.0
 

uources 	 Census Reports of !.i Lanka; 1946, 1953, 1963, 1971 &
 

1981. Administrative Reports of the Director of
 

Education, 1947. 1953, 1963, 1971 & 1981.
 



ThA.: expansion rias the cumulative effect of a 

number of measures that had been taken during the 1940s 

Prominexit among these measures were the introduction of free 

education from kindergarten to the University, the change in 

the medium 	of instruction and the takeover of denominational
 

schools.
 

The University sector also expanded in a similar
 

manner until 1965, as the following table illustrates. Subse­

quently, though the number enrolled in Universities decreased
 

but the recent years have seen an increased enrolment (Table 2).
 

Table 2
 

Student enrolment at the Universities in Sri LankA.
 

Year Student enrolment 

1942 904
 

1945 1065
 
1950 2036
 

1955 2431
 

1960 4723
 

1965 14210
 

1970 11813
 

1975 12648
 

1980 17914
 

1985 18217
 

Source	 Prepared from reports of University of Ceylon, 

Vidyodaya Unavernity, Vidyalankara University, 

University of Colombo, University of Peradeniya, 

National Council of Higher Education and University
 

Grant Commission. 
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The third sector received attention much later,
 

even though the importance of vocational, technical and non­

formal education hid been recognized even before Independance.
 

Recently, an assortment of programmes conducted by a large number
 

of organizations have proliferated and these attempt to cater to
 

specific and urgent needs.
 

The education system is managed by two main Cabinet 

rinistries: the Ministry of Higher Education dealing with the 

Universities and technical educational institutions and the 

Li nistry of Education dealing with Schools, Teachers' Institutions 

and programmes in non-formal education. Under the Ministry of 

Education there are 24 Regional Departments of Education. 

Sri Lanka has achieved a relatively high standard of 

education, a. the following tables indicate. (Table 3 and 4). 

Table 3 

Per c t 	 of the Population 10 years and over 

who are literate - 1981 

treas 	 90.5 82.4
 

fn 	 95.3 91.0 

1 	 89.0 79.9 

Source 	 Census Report, 1981.
 



Table 4 

Distribution of Population by Level of Educational Attainment
 

1971 and 1981 (Percentages)
 

Ed. Attainment 	 Sex 1971 1981
 

No Schooling MI . 16.0 8.7 

F 29.5 17.5 

Attended but not completed primary M 26.9 13.6 

F 32.7 11.4 

Completed Primary 	 M 50.7 68.2 

F 47.4 62.3 

Passed G.C.E.(0.L) in at least 
 M 4.6 7.1
6 subjects.
 

F 4.3 7.0
 

Passed G.C.E(r.L) in at least M 1.2 1.4
 
3 subjects. 
 F 0.9 1.4
 

Degree and Higher 	 M 0.6 0.9
 

F 0.1 0.5
 

b.-urce : Census Report, 1981. 

1.3 	 General Problems in Education. 

Tne quantitative expansion outlined above, howevor, 

was not accompanied by a commensurate qualitative improvement of 

education. Among the major wealesses identified in the school 

system are: 

(1) 	 The disparities that ire evident in the facilities available 

in schools, which have resulted in a stritified system, with 

a few large und rich schools and a large number of small and 

poor schools. The large rich schools are g'nerally located 
of
 

in urban ireas while the majorIty/the poor schools are in 

rural ilcations. 

r
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(2) 	 Excessive emphasis on examinations which has resulted in 

making school; a medium for competition, rather than 

institutions imparting a sound all-round education and a 

ncSlect of the valuable-outcomes that occur from 

-co-curricular activities.-


I 

(3) 	A preoccupation with the subject matter that can be tested 

at public written examinations, which leads to a neglect of 

important aspects of the curriculum such as content of local 

relevance and practical subjects. 

(4) 	The low performance level of teachers that stem from the 

shortcomings in the system of their recruitment, unfavourable 

conditions of service and inadequatd facilities for teacher 

education, and 

(5) 	Inadequate attention given to the efficient management of
 

available resources with a vivw to achieving identified
 

goals or objectives.
 

The 	rapid expansion of the University system without
 

proper planning ilso gave rise to several problems in the 60s and 

early 70'. The numerical increase which took place in a non­

expanding economy resulted in the problem of educated unemployment. 

Unemployment was most manifest among the Arts graduates due to 

the imbalances in the provision for different courses of study. 

In addition it is aileged, miat due to factors such as non­

aviilability of resources, lack of sufficient reading material
 

in 5wabasha, (lation3l iaulgu;iges) a deterioration in qualLty had 

occurred, and that the Universities have failed to live upto 

their expected role as communitica excelling in research and 

learning. 



Thu recent proliferation of a variety of programes 

provided by a large number of public and private organizations 

in the third sector has brought into focas the need for 

coordination that is essential to make ther maximally 

effective. 
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Chapter II 

Research Revjqw on 'Determinants of Effective Schools' 

2.0 	 Introduction: 
/ 

The Bridges Project is an attempt to compile and
 

conduct research on educational policies that can improve the 

efficiency and effectiveness of educational systems. "Improvement" 

as understood here has two major aspects: 

(a) 	 as an expansion of the coverage of the system, 

(b) 	 as an increase in the extent to which students acquire 

certain knowledge, values and skills. 

In regard to first aspect the measures which 

increase the access of children to schooling and those that 

retain them in schools become significant. In regard to the 

second aspect, the relevance of the knowledge, values and skills 

imparted by the educationzal process to life in the contemporary 

society and the extent to which this learning is imbibed, i e,. 

the level of achievement, assumes importance. 

Both these aspects are influenced by several factors. 

The internal factors, namely the instructional process that goes 

on withir. The school as well as the external factors naniely the 

social context of the students ihfluenlce schooling. 

To improve the efficiencyand effectiveness of the 

educationql system, Policy maoers and planners should take 



cc;nI7ntce of the relationships betwoon actions and outcomes. 

STues results, generalizable conclusions and recommendations 

made by researchers in Sri Lanka are reviewed so that Policy­

mnakers and plinnors can select those which appear as imrGrant 

for 	implementation. The review will not only identify actions
 

thnt have Lo be taken, but also the ottoomes which would help 

in the derivation of possible objectives of the educational 

system.
 

Ntional Education Commission, Bangkok, has 

sug4ected six bub-topics to deal with the theme of "Determinants 

of Effective School". These sub-topics are 

1. 	Efficacy of traditional :nd non-traditional 

instructional methods. 

2. 	Utilization of Instructional Mbterials and Resources.
 

3. 	 Use of Instructional time Qy teachers and students. 

4. 	Leterminants of retention, promotion,transition
 

(including socio-economic and school or education 

system variables)
 

5. 	 .nalysis of physical and educational resources that 

inve an impact oa student achievement. 

6. 	Comparison of within region differences and their
 

influence.
 

The above sub-topics can be considered as clusters 

of causatize factors that affect the effectiveness of schools. 

It is doubtful whether a conceptal framework develuped using 

these six clusters of factors vill be adequate to identify the 

determinants of effectiveness in school. A considerable amount 
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of :verippins is discermible among the given suib-topics 

it difficulL to treat as independaut. .lowuver forthe 

, rpace cf the present review, the outline of seven sub-topics, 

-. x o chich were given by the National Education Commission; 

.uv,her selected by the Sri.Lankan Research Team, i.e, 

Et.:Icen'nt at school level will be' followed. 

Fifty research studies considered as relevant in 

terns of the above scheme were selected after a brief survey of 

reearch documents in the principal libraries of Sri Lanka, namely 

hibra:*tes of the Ministry of Education, the Staff College for 

z±-catient1 ..dministration, Curriculum Development Centre, 

.-:versity of Colombo, University of Peradenlya, Sri Lanka Institute 

of :evelopment Administration, Marga Institute and Natural Resources, 

Mnergy aid Science Authority. In addition, the bibliogrephies 

ca::pilec by Amarssinghe (1982), Goonatilleke (1978) and the 

2iblio,;rapay of Economic and Social Development of dri Lanka were 

p"r.sed. 

,.1 	 Lfficrcy of traditional and non traditional instructional 

methodn . 

The effectiveness of a school woUld to some extent 

depend oI' the efficacy of traditional and non-traditional methods 

n c are employed. Under this sub-topic, fourteen studies which 

!re considered as relevant are r*:vie.ed here. 

Dhree of those :tudies have looknd'iiiLo three 

tr-;ortant subject aruas ­

http:r*:vie.ed


BEST
 
AVAILABLE
 

.- c and Jo ence at jiior recondary level and Acsthetic 

s i".:. !oval, Ahtte anther ucuasad on the place 

: i-ption, [: conQte to thc e utu'io focussinczg 

f ic subject areas, fnor otht rs, exomintd &ubjLcts in 

: -rr3a::m or the cutre corricu~lm in rulAona Lo sc1teLUd 

>C' *2: .f 1c'.e !uj'iife tt;/cu t.uEum, 3.X re$U2Ith .1di1fs 

-* :'mi re& t: a tone h'sIL of subj' cts in the curriculun Sich as 

iAL.P,-unac, ilaton nutu Cocial Studies or coupuoLent 

z.e--4 of Aifiert.t subjectS, i.e. ru&di.'g, Or jraistr'r at a 

:.i lel scroc or rado level. The only study which o2n be 

'.tinjuished from the rest is on mnltiplo-class teachinga 

-- :Ixih -2 that is being tu c in riall so c.is vit' insuffliciet 

scg, rrt. 

tThree imprrtn UtILct cre:on. caC Ientiou-)t h fore 

-tntz;'cr, C'cie:c d PuNitic :&cMiti es form the subject 

of investigation in thren retearch studkes. Ruberu(1980) has 

:'rpted to crittejaly ava e- j the Ji t jnr ccendary school
 

.. :.Itic curriculum, whil: C anear. (1982) exe:ned Le
 

ctrcwz of the procranme of Integrated clence at the ssme
 

*t...cjlevel. - the attt tdes to FcLe.ee of pupil:., De &ilva 

OO7) examine the curriculum for Aethutiu Activioles ul table 

i': plriary cOo in .i Leita . rf thUt,. thr-e stidies, the 

*tte c2r.*prt'..-llve erlut.tion b :3 s.ww h aa C 'rried M 4t by i:ubera who 

.:-d i vc:-al .- C.::q;Oue . LOch an G ctGWu t& V tPache LPUn-n' 

.i. 3;r's ur .' . -.. ) OxuZL.t1.u evlLv in 1lthenotn' , 

r v'uar*.n r t f Lescuer ot L .udes, avail 0. 1i ty of I cate! s and 

:cie f<-' I e ihpeI'V :.; -dieio '- t.s cutr31lum. .Avr san 

':f-yd w013 m*- l,'.-Mt, W.:lU'.e UKr. p-' 'ilvi'n 
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(1978) study had evaluated the curriculum, teachers' guides, 

rylltbuses nad other resouice materials or. the basis of a 

documentary survey. 

Though the methodology used and the subjects which 

were the foci of the investigations 'differed the results led to 

cconclusions which were similar to some extent. Ruberu (1980) 

concluded thaz'some of the objectives of the Nathematics 

curriculum were inappropriate to junior secondary level and 

t-at the curriculum laid much emphasis on conceptual development 

at the expense of computational skills. It was seen to contain 

a great deal of material which was irrelevant to community needs 

ad :lso to be lacking material which -was relevant to :ach needs. 

'he content prescribed for many grades was also fouvr to be too 

wile and difficult to be covered within the stipub-ted time. 

Similar shortcomings had been discerned in the 

implementation of the curriculum also. Theze shortcomings vore 

the integrated approach le-ding to a bare association of concepts, 

curtailment of the teacher's freedom of thought and action, 

confusion experienced by the less able teachers due to excessive 

details being provided, and no remedial teaching tcing provided 

for the slow learners. The researcher concluded that the 

curriculum was not much useful to early rchool leavers; that 

skills needed could not be developed to an appreciable degree 

and finally that this curriculum was neither feasible nor 

practicable.ir Uri Lanka due to inadequancy of fecilities. 

3ivanesan (1982) found that *the students were 

motivated to learn science. Several veaknesses however, were 

http:practicable.ir


revealed. laboratory mork had not been made interesting. 

.: nthecatics involved in Science had created a problem in 

the study of science. As a result of compressing the greater 

Sart of what was taught earlier under Physics, Chemistry and 

*±ol-gy into integrated Science, too much was being attempted 

to VT tuught in too short a time. The study thus indicated a 

nce1 for the revision of the curriculum. 

De Silva's (1978) study also pointed out rxort­

.crings in the curriculum for Aesthetic Activities at primpry 

Wvl. He found that the objectives could not be fully achieved 

:ecnure the three subjects, Art, Dancing and Music included in 

the curriculum did not represent the totality of ac&hetics.
 

The researcher noted that the selection of activities in 

aesthetic education h s not been based on the philosophical 

And psycholocical structure of the subject area. 

1upasinghe (1983) studied the problem of the role 

of English in education at school level in Sri Lanka, as 

perceived by parents. A thorough sampling procedure had been 

employed. zight hundred parents were selected through multi­

stage sampling; from randomly selected units in different 

Institutions, from eight sectors of employment. 

The findings of the study indicated that in 

gcneral the large m-jority of pa: ;ts acccpt English as 

essential for excellence in higher educatiuo thrt Engtish has 

a pricticalvalue for efficiency and employment and tht it 

enables a person to be in touch with local and international 

afl;irs. Thus the majority 2ccept the proposition that English 
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S : a language. parentsThr ecopulsry as second The 

4.* .~.ee teaching to be carried out in the nother tongue, 

;I- z: 4':i3 as a veccnd language commuencing from either grade 

ora il. The mnjority of parents declared that English be 

c*zrpulisory for higher educetion, 'wlth a large number 

--ticAt it to be made compulsory for G.C.E.(0.L) and a fair 

ter for G.C.E.(A.L). A considerable proportion, however 

v- cad the fear that this step might pose an obstacle in the 

gIzn to education of underprivileged students from lower 

zcio-economic groups and from rural arens. 

Three research studies examined the achievement of
 

certain outcomes specified for the teaching of some subjects of
 

U:e juniur secondary level. (Social Studies and Science) and of 

thq 3uior secondar3 school as a thole. These studies examined 

the iatroduction of population awareness through Social Studies, 

(Jayiwardena, 1979) linking Science teachin to vocational 

prozrammes CL:etothananda, 1978) and the role of the seconiary 

school in preparing youth for self-employmeat (Amarnsingho.1984). 

The main purpose of Jayawardera's (1979) study was 

to ascertain the impact of the introduction of population 

educ;'tion through Social StuCies on -students. A comprehensive 

methodology had been used for this investigation. Two tests, 

an achleve.cnt r.d an attitude tesi, were used on a sample of 

1022 studentb drawn from grades Seven and Nie in 19 urban and 

rural schools from three educational regions, Colombo, Kegalle 

and Aatale. The achievement Lent wa conducted in two stages, 

at the beginning and at the end of Lhe year. The procedures of 
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nto :analyais uced were computation of percentages, and deter­

ntiction of the significance of differences of means and percen-

The study revealed a 6ignificant difference in 

;rterrancc bet een pro-test and post-test which indicated the 

zat:.bility of including population education material in the 

:cTal Studies curriculum of these two grades. Yet it was shown 

!!."5 Grade Seven students had not performed so well as the Grade 

5 no students. This lead- the researcherto suggest that the 

i'itial introduction of population education through Social Studies 

woule he more beneficial at Grade Eight then at Grade Seven. 

Meththananda (1978) attempted to ascertain the extent 

tc shich the Science programme of the junior secondary school 

cetc the vocationnl needs of the country and to suggest modes 

fr ruitfully linking science teaching to vocational programmes. 

0or the above evaluation, the researcher examined the syllabuses 

of v large number of vocational courses provided by the National 

Apprenticeship Board (NAB) and the Lank:-German Technical Training 

.nstitute, (LGTTI) and selected two representative courses. The 

* cience content of these two'courses are compared with the G.C.E. 

(C'.L) Science curriculum to estimate the relevanfnc of the latter 

for vocational traininG programmes. 

The study disclosed tbat while the science content 

of the LGTTI (Lanka Grmnan Technical Triining Institute) Basic 

course was mainly drawn from Physics and Chemistry, that of the 

!:B (N-tional Apprenticeship Board) course was mainly bcsed on 
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1010.y and Agriculture. While threo units iii the Integrated 

:.cience curriculum had no relevance to the vocational courses 

examined by the study it equipped the students with about 50 

-er cent of the scientific knowledge they required, to follow 

t ee courses. 

Amarusinghe's (1984) study examined the role of the 

zeccndary school in preparing youth for self-employment. The 

researcher has utilised *n attitude scnlc, a questionnaire and 

!nterviews for the survey. The sample comprised students in 

:*.rude Nine from 25 classes, 100 youths in self-employment and 

CQ youths employed in different trades who had followed the 

-re 1972 and post-1972 curricula. 

The investigation revealed that all these groups 

'r.dicated favourable attitudes towards self-employment. i.hile 

- Imamily attitudes had pl yed a role in deLermining a child's 

flture vocation there appeared a significant difference bet-een 

- the pre-1972 and post-1972 groups as regards.their attitudes to 

echool, its curriculum, discipline, and preparation for their 

: occupations. There had been no relevance between the occupa­

tions and the selection of the pre-vocational subject in school 

of the post-1972 group. The study concluded that although the 

objectives, content and methodology of a Tide array of subjects 

of the secondary school were do Igned for the development of 

skills for self-employment, that the school cannot defCiitely 

prepare its otudents for ,clf-employrient. It had only provided 

t:ie foundation for attitudes and skills, but the youth appenred 
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accessary attitudes and ukills in the coursc 

.r ~41i1 cocupitions. 

A considerable number of research studies selected 

sJ examined the teaching of subjects in the curriculum or 

r:epcnent elements of these subjects. The majority of these 

*ltdlet had examind language teaching, with Sinhala Language 

bet'.; the focus of tzree of these investigations. 

The study by Dias (1980) was on the teaching of 

n in primary classes. The researcher has relied on a 

docunent survey for this investigation. A perusal of the 

atailable literature on this subject area, and on the application 

o' various theories of psychology in teaching reading had been 

arried out. 

On the basis of this study, the researcher points 

out how the teacher should set about teaching 'reading' to 

chtldren as well as, the sequence which has to be adopted in 

of the methods and the efficacy of using them in teaching to read 

oftn dpends on the experience and skill of the teacher. It is 

also important ths.t the teacher should develop in the pupils a 

taste for beauty in the writing and thereby has to get inspira­

tiou from good literature. le Tbould concentrute more on the 

aeeds of 'tie backward child as the bright chLd vwould need only 

a little guidance. The skill and attitude of the teacher 

appared to be the most important factor. 
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The reseurcier also pointed out that during the 

z-tlness period and the early stages of teachitng to read the 

it--:her sho'ld concentrate moro on training the child for 

. erceptual skills, visual discrimination and then on gradually 

lrintin him in word reading skills.' The researcher emphasized 

tr4t there is no single method of treating reading difficulties 

*svi that projucts and other activities should be included in 

ti.e methodclogy of a skilled teacher facing the problems of
 

tr=tidial teaching.
 

Even though the insights gained from this study are 

u-lehul, the fact that no expirical research had been carried out 

to supplement the document survey appears to have detracted 

trom its value. 

Of the studies which looked into the tcachiing of
 

*:n1l:: >!nguaGe, two focussed on the teachi"; of Sinhala
 

ram- r; Sirimanna, (1983) in Grade Six and Herath Mudiyanse
 

19S) in the junior secondary t.chool (Grades 6,7,8 and 9).
 

-..--- -'*-I77 -. ,-- - - - ­

teachirg of Sinhal Language but in ,r'ide Six only. 

The objective of Sirimanne's (1983) study was to 

Cld o-it the extent to which the objectivos of teaching grammar 

Ile given in the course-guides and textbooks had been achieved. 

Ftrsbly he has examined te exercises had the lessons occurring 

in textbookz to find out whether the bauic elements of grammar 

covered in course-guides and textbooks are well-represented. 

*econdly, he has atpLcnpt-d to ns. ess the knowledge of grammar 

of Grade Six students, by means of an achievement Lost. He 
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AZ&o nets out to examine whether significant differences in
 

A 2ent cihievem=nt exist due to environmental influences,
 

!:s the number of teachers in a school and the qualifica­

tion of teachers teaching in Grade Six.
 

The methodology employed by Herath Midiyanse (1981) 

*as different. It consisted of the assessment of the knowledge 

of 4raccir of Grade Nine students by using a standardised 

;"rformance tet, a study of the observations made by Sinhala 

-.. :Page teachers in Grades Six to Nine and a critical stady 

&f vsurce material. 

Sirimanne (1983) found that the textbooks had
 

&ttrvpted to teaco grammar through a number of exercises in each
 

leso., Grammer rules that had to be taught v.ere specified only 

i. the case of t ie Grade Eiaht textbook. The study revealed 

i :t L:e Physical f:ctilties in a school had a significant 

-. rinence on the acquisition of a knowledge of grammar by students. 

4a ::ignificant dif:erence, however, was indicated according to 

the number of teachers in a school. or ccrdir tetccer.s' 

.unelifi.cations.
 

Herath iudlyanse, on the other hand, found that th. 

*v2: of grammer Knowledge was quite low, and the schievement 

:-vol was 4ot affected by tie sex of pupils or the type of 

":c:ots. Poor performance in the test ::re attributed to 

":nuitable methods used in teaching, non-complotion of the 

syllabus, lick of motivition La teachers, and lick oC-teachers 

adoquately qualified in teaching thi language. He firther found 

I 



.2 *h:1in the tc.tbo:u coutaiad much moru material than 

r4;uired in the curriculum, they were not arranged in a proper 

a kno-lIedze lrammer.Qrdor to I:part of He concluded that 

t-cching Sinhali ;riimnr was not goared Lo the attinment of 

is cojectivos. The study found that the prictice had been to 

4.ancLite ;raiair ruLes -lthout practical utilization for better 

-rIting and expression. 

Athukorile (1977) probed into the methods of 

t-aching that can be used to rectify the shortcomings in the 

eachirg of Sinhila Langusge at Grade Six. Three procedures, 

vt: a questionnair' survey, interviewing and plsnned observa­

tie. %cre used. Data was collected from a wide and representa­

'4"e cimnple of stden'ts*, teachers, principals and officers. 

The study revealed that seversl mthiods tried out 

bs 'he re'earcher had w do teachin and 1, ruing vnJoyabJle and 

'"fk-ctive for both learnerr Rsi* 4eichers. The methods which were 

tried out were, strntegies aimed at improvi: the knowledge base 

of the ctude:ts, their listenLng skills, e.xpres! ion, rending 

abliIty and ,ritiring ability. .lthukarala's study s taxida otL 

F::eong those which investignted the teaching of language, in 

t....t v. ziled metlods were utilised for data collection; and the 

z ecommended methods were tried in the classroom situation by the 

*rze:Crto assess their efficiency. 

The two remaining renearch studi us, falling under 

:e cntcgory of research or. the methodology of instruction, were, 

( the study of the at itudes of adolesce.ts to relig-ion and the 

t' cnin of ieligion in schools by Iathtkotuwegamn. (1975) and 

http:adolesce.ts
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:. t' q stb ly of the content and iothods of teachihg jof, Social 

jales in the secondary schools of Sri Lanka by Kularatne (1975). 

The former (Haththotuwegama) had used a questionnaire, 

atered to a relatively large representative tample of 

:c Mitt and Twelve students. 

Several importont conclusions had emerged from this 

it y Although the attitude to Buddhiom vas positive, it was 

stAtive to the teaching of Buddhism. No significant relationship 

a:rircc between the student,' attitudes to Buddhisa and their 

;a:-tious behaviour. The attitudes of girls and urban adolescents 

acre more favourable than those of boys and of rural adolescents. 

-"lescents' age and home beckcround were significantly related 

their attitude.- to Buddhism. But their attitde.; to fuduhism 
.:ot related to 

'ce/the study of Science at Grade 12 or the type of school in 

b..n ar-eas. The variables which were vignificantly related to 

!::e tuaching of Buddhism vwere the studer.ts' hoie background, sex, 

r::: -nd zral residence. 

Kularatne (1975) had used multipJe methods of date 

.oiiection in his study. A questionnaire administered to all 

ocibl Studies teachers in the Kandy district was supplemented 

Sy an examinatioa of the field bcoks, collection of information 

':rt;.ining to learning activities engagnd in by pupils, a 

-ucklist to assess pupils' disposition towards various teaching 

procedures, a peru!al of the questLon papers for Grade Seven, 

::formpl interviews with curriculum dovelopeis and observations 

of facilities available in schoolo and of children ciiged in 

vnri-u: learning activitLea. 

http:studer.ts
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Thu study rovenled thnt curriculum development
 

zi . dep-nd brlely on the development of s;la­- improved 

1t4oen or schemes of study. Considerable work had been done 

o;-producing curriculum amaterials like textbooks and 

<.Vde- wides and0 by making provision for the in-service 

of teachers, These measures, hoveverdid not appear 

i 2$ye Irproved classroom practices. 

Fkanayuke (1972)'s study of multiple class teaching
 

5-4 edtrcation of disadvantaged groups in Sri Lanka is an 

+. utbnding piece of research in that he has investigated into 

n which has been adopted out of necessity.:Istru;ctional method 

odiectives of the study were the identification and analysis
 

ftchar:cteristics and problems associated with multiple class 

:echins and disadvantaged groups, exploration of relationships 

-n n mltiple class teaching and disadvantaged groups and 

':*:±::ng of programmes to overcome problems associatedo 

,th multiple class teaching. The methods used were the study 

oC doc :mented material, analysis of current practices and 

rthods prevailing in :roj!s where the problem exists nd-L.U. 

4"tefnLn6 and implementation of experimented teachbr training 

programmeos. 

The study revealed a direct relnion:.Jip between 

.uitiple class teaching and disadvantaged groups. Proble'is 

-f multiple cleas teachin arose from two broad areu-cchool­

uscd -nd cormunity-based. The researiher recommends the 

developmnt of a curricdiGum related to the need:, of the areas, 
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*n*cially biased towards life skills and rural technologies,
 

rIrs of the teacher training programmes and the adoption of 

6 *ore flexible system of administration. 

The studies reviewed as'relevant to the sub-topic 

*: *(ficacy of traditional and non-traditional instructional 

sealiodo indicate that while seven of the fourteen studies had 

Itrectly dealt with issues related to the sub-topic, others had 

focussed on curricular content. The review thus directs our 

attention to another important area, curricular content, which 

effects the effectiveness of school. Even the studies which 

;aoked into the teaching of subjects did not appear to have 

.tid sufficient attention to the efficacy of the different 

Instructional methods used. 'Especially research on the use of 

non-traditional methods of instruction appeared to be tat::11y 

tack ingi. 

2.2 Utilization of Instructional Eaterials
 

Teaching aids can greatly facilitate the process of 

teaching-learning in the classroom, especially in the context of 

the developments that have taken place in educational technology. 

The use of instructional aids can, therefore, contribute to the 

effectiveness of a school. It is doubtful however, whether 

Instructional aids are in fnct being used in schools in Sri Lanka 

to the extent that their use is being advocated. The negligible 

amount of research th;t has been undertaken in Sri Lanka supports 

the ;roposition that the use of instructional technology has not 

beer 1iven the importance that it merits. Two research studies 

carried out in this area have attempted to survey the attitudes 



-25-

A-

. 

a 

: twvvi of aecondary school teachors towards the use of 

S Aids (Polpola, 1981) and to study the preparaticu of 

.t:-.tea for the teaching of mapisork in Grades Nine and Ten 

; ri Laakbn schools and an evaluation of its use (Pathirana, 

4? 

-

Pelpola (1982) surveyed the attitudes and views of 

Inchtra, representatively drawn from those teachin in Grades 

*-W. Vie study revealed tht while all tenchers Rgreed that 

1its usi of teaching aids increased the effectiveness of 6 lesson, 

art ~±Wre not interested in using them; they believed the black­

*star ass sufficient. The teachers did not use sufficient 

traching aids because of their meagre salary, and because they 

1.it that goed teaching did not enhance their career prospncts. 

!t4 schools lacked even Lasid teaching aids, sometimes even a 

;*adio, and teure was no organized prograune in vchools for making 

taching aids. Organization of field trips by schools aid 

teacher participation in them was inadeq'ata. ?&Zrever, the 

vc rs had not received sufficient training in the use of 

Seaching aids. 

-rocedure 

Pathiran2's study 

for the compilation 

(1982) utilised a syztematic 

and the olruation of a mapping 

crecise book. This consisted of a discussion, with teacters, 

ca the Social Studies syllabus and the compilation of a ,::jptag 

rxercize book, a disouasion with stdcnts r2garGding th< Tb I 

pepcring units by groups of teachers, testing 'af there units 

in the clasurom, the prpirut ion of the book and fi nlly it s 



bo n1pre-test, a post tost, and questionnaires to 

1tachers and students. 

The researcher concluded that both the teachers and
 

ze effectiveness of
students endorsed the usefulness and the 

*.vet a zap exercise book. However students lacked the necescary 

ila4urces to use the book. The approval of the methodology by 

14- teachers and students revealed that their participation had 

!itributed to the successful compilation of the book. The 

tldy also showed that the book hd helped to integrate the 

o*tical exercises of the Social Studies syllabus nud to make 

tI-tren understand certain concepts which were not clear to 

I -ez earlier. 

The above two studies provide a valixable unders-

extJ'.z; regarding the operation of the determinant of instruc­

1 aide on the uffectiveness of schools. ':hilo the Latter 

-icidated how a systwmatically dcveloped.intructionl oLd co'ild 

!,tilitate the Leachinc-lcarninG process, the former pointcd. ott 

-z2 of the reasons which limit the use of iristructional aids. 

2.3 Use of Instructional Time 

Actual time devoted for purposes of Instruction 

.rap.., could have the most direct imp'et on the effectivenoss 

of n school, yet only one research study could bi located on the 

s abect. rallhapit.iya (1932) invostigaLed into tenchor abson­

oeism, a fictor which tends to reduce scheduled Lntr etionnl 

.-,o considerably, 
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Thi rtudy collected information from two questionnaires 

la4sttred to rEndom snmples of 200 teachers and 100 pupils 

4 24 echools in Awissawella electorate. The first probed 

thachers' prrception of responsibility and the lattar 

t& teacher pupil rapport.
 

The research found that attendance depends on the tea­

st'.s sax, civil status, age, number of years of service and 

0.* 	 Sber of schools served. Those who showe high pbseeteoizm 

**rv 	 .ocen teachers, especially the older, those who were involved 

, plitics and those subjected to disciplinary inquiries. The 

teachers considered taking leave as a right LioIQ:h those viho 

itowqd a commitment to the profession were prone to take less 

.sce. Teacher absenteeism had affected teacher-pupil relation­

-tr. 	 the quality of education and discipline. 

.4 	 :.eterminants of retention, prouotion, trannition
 

Cincluding socio-economic and school or educatinn !yrtem
 

School does nut operate in a vacuum.?ormal education 

ALieh in imparted within the school is conotantly affected by 

'%9 environment-and the socio-economic factori which are 

teements of that environment. These 'extertal' factors appcar 

influence the academic success cr fillure of chtidron in 

.zdition, and/or in upite of, the educaLion give, by the 

chool. Thus a school ceanot be effective sol lyi on its .ra 

seotst; its effectiveness is determined to a conidereble 

octtnt by the external factors that inipinge on its performance. 
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A large number of research studies selected for 

£ 4 here (12 out of 50) have looked _into, the' influence offl*&ee1 

*4 4 ral'4 factors and of these the majority (seven) have probed 

ea$. tte impact of zocial factors. Two studies probed into an 

.4.nrse factor which could have had an indirect impact, the 

+444t&atins of different occupation.l groups regarding the 

etrs. +Iucational process, and the social needs of adolescent 

+A.trea, while two others investigated the needs of two catego-

Is" of atudents, the gifted and the slow learners. 

Siriwardena (1982) studied the relationship between 

*seal class and educational progress, a study which was based on 

ee.6. (O.L) results. fData was collected by means of a questio­

7A$.rq 'nd by interviewing the householders of 165 selected 

riattlcs and their children who had sat for the G.C.E.(O,L) 

&t.on-tion, from different socio-economic classes. The study 

-*.n4ead th-t such factors as social class of parents, their 

atcattonal level, their knowledge about the educational system, 

1'Cr anpirations for the children and the size of the family ­

at sxarted an influence on the academic achievement of the 

*tVAents. These variables, however, excepting parental aspira­

1;caa, had not influenced students' engagement in extra-curricular 

ettrlties. The vocation2.l aspirations of boys, appeared to be 

,xtimenced by parental social class, their education, their
 

-tccsledge about the educational system, their aspirations and 

a.dant academic achievement.
 

Three studies, Haputhantri (1979) Gormes (1979) and
 

*Feaundara (1980) focussed attention on the problem of wastage.
 



t .t: cftenatve of there was the study carried out by 

v 	 ±Itsrt (1979) who surveyed the non-school going children 

*tr17 leivers fromn a stratified samplo of 201 schools. 

puthanthri (1979) found that 22 per cent of the 

-14 .4C ;roup population in Sri Lanka were not in school in 

23, a 48 per cent of them had never attended school. The 

w-to a: trop-out was shown to be affected by the standard of 

*n cf parents, lack of schools, ethnicity in the case of 

sa nutlim and Tamil communities in the plantation sector, 

tr' r cenys who drop out outnumbering girls), and by the 

itta sttent felt by parents regarding the difficulties 

A;,4.tencod b; the educated. Urban or rural residence, did 

%t *spnrbe h-eve affected the drop-out rate. 

Gomes' study (1979) trwced the 60 dropo'tts in the 

* 	 r hLch had entered school in 1967 in the Berella elec­

S:rt:v and collected information about them by means of a 

~t~ot:iaire to reconstruct the 'life history' o each of them. 

: the reasons for dropping-out disclosed by thtz study Yore 

*a*c-rty 	 of parents, separation of parents, failure to Jo &eLl a. 

ool, lack of interest on the- part of prents and the dis­

LC.rtjgirl conditions of an unstimulating e.vLr-tUt. 

Jaysundera's (1980' -tudy entitled, 'Ysntage in 

a case study based on Narawila Mob.. Vidyalya' focu-.rd 

Swastae resulting from dlrop,)i:Ig-out, 6ratie repetition and 

Z#o.:.er nbsenteeism. The researcher diaWuIced the causes of 

;oteUititon and drop out to Le .ozio-econoi.ic factors, and 

-c~o 
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.adr .wntal .handicaps the students were saddled with. 

I 1- pe cent of tije total time available for teaching, 

I* teacher absenteeism also could have aggravated the
s 

%e ttrop-out. The generalizabilUty of these findings is 

4+ thugh as a result of the-restriction of the cample to 

-~ * .j~t nhool. 

two other studies examined the relationship between 

v-.r. anvironment and eduetion (Jayasuriya, 1982) and that 

ao education 1982). Joyasuriya's studyeluns and (Manatttnga, 

-a. dor one Sri Naga Ysaha Vidyalaya, Navala, but hado school, 

t ! vxtencive sample of^300 students drann from 6-10 grades. 

.suicd the extent to vhich the educational level, socio­

*-isitc -tatus and the motivation of parents affect the education 

-. atuaents. The study cuncludod that all of the above 

-tr had influenced the level of achievement of students. The 

t-ttio of the study to a single school wns to some exient 

- fed by the use of multiple methods of investieatior. 

Lanntunga (19U2) studied the p-rticipaLion of slum 

an toe city of Colom'bo in formal educatio. Th Pl 

f.; lie study comprised 100 families, dran by the procedure of 

u:t±-rtage random sampling and 1f1 schol-goin6gchilren of 

e: mailies. Data collection "as done by means of a ques- ­

-weni;ce, an attitude-survey, itLernj&vrs an diEcursont, 1 ducu­

-tlstrysuryvy and particip atory obse natjnl. Thb study revealed 

a th' slum dwellers belonued to the lowsl zcoo-econo:.iC 

'i*sn; thit there v.s a positive relaticzship beLweun Ltuomnc 

.t.: VdUCation, sociu-ecCjJmic conditions aiJu UtLitude to education 

,.A educational expectations and employment prospects. 

http:zcoo-econo:.iC
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The above studies reiterated the extent to which 

socio-economic background of students operate as a determinant
 

of school effectiveness as exemplified by student achievement,
 

repetition, drop-out and wasta6e. They provide consiotent
 

evidence of the fact that sc'cil factors continue to affect thi!
 

destiny of students, in spite of the provision of education
 

within schools.
 

Nonis (1982) researched into an aspect which cculd
 

have an indirect influence on the formal educational process,
 

the expectations of the different occupational groups. Its
 

objectives were to determine the expectations of diffureut
 

occupational groups regarding the junior secondary formal edu­

cational process (introduced in 1972) and to find out whether 

there were specific differences in the expectations of differot 

occupational groups. Data had been obtained by means of an 

attitude test adzinistered to 218 parents from five broad 

occupational categories in IfeGombo region. 

differences of expectations among the occupational groups. 

There was over 85 percent agreement, however, over the common 

educational programme among all groups. There was relatively 

high aereement regarding the viow that the progrmue should 

develop pupils' latent skills, necd for learninc ttfroui'h 

activities, teaching of religion to further charauter building, 

the responsibility the school should bear 9bardi:c the unrVola­

some attitudes of children, increase of tiae devoted to teau!hig 

Science, Mathem.tics, and Lnglish ain the ne*4d to train children 

4 



in manual work. The study clearly indicated that parents' 

expectations from the formal educational system at junior 

secondary school level were not much influenced by their 

occupational status. 

Dayslatha's study'(1981) on the social needs of the
 

school environment felt by the adolescent students in Sri Lanka
 

also was indirectly related to the effectiveness of a school.
 

The methodology used was a survey which collected the responses
 

of 800 students of both sexes, from both early adolescent and 

adolescent groups,.and from urban and rural locations and from 

four schools in two educational-regions. 

The study revealed no significant differences in the
 

prioritization of social needs based on sex, on urban-rural 

location, on social class background and on Lhe staGo of adoles­

cence. The only difference appeared in the case of Lte number 

of children in the family. The rank order of social needs in 

the priority list drawn up according to the responses of students 

was the need for demonstration of abilities, application., 

emulation, popularity, compliance, leadership etc, with the 

need for isolation and,agression at the bottom of the list. 

Yet another factor, which is exteiunl though educati­

onal, directly contributing to the realization of one of tie 

objectives of formal education, -viz., academic achievement, ­

has been given t'e attention it merits in one researh,otudy, 

that of Hernachandra (1982) on private tuition. Method used here 

is basically quantitative with a questionnaire administered to 



.	 all students in Grade-12 and to one class in Grade 10 of a 

selected sample of schools from Colombo City and the Kegalle 

district. The responses of a sufficiently wide sample tutalling 

to 729 students yielded several important findings: that a higher 

percentage of Grade 12 and 10 students in Colombo City attended 

tuition classes than in Kegall'e;/it is much higher in the Science 

stream than in Commerce and Arts. The main reasons vhich prompt 

students to attend tuition classes are, the need to get special 

coaching in different subjects, inadequate coverage of syllabuses 

in schools, and unsatisfactory teaching in schools. 'Tuition fees 

varied according to Grade, subject and region. The tuition 

classes, the researcher concluded have contributed townrds the 

roproduction of the oxinting pocial onrts tatcLure. 

'lti'. two I 	 14s n" La o ,rindLa1tat 4tilfic .oott-errd cnthue 

al r iwaroiall. 	 who "alid rpI iata LL aHLtt , tal *Ir'is-re tWI r Unm' y 

sahooIa (Ptynsnoarse, 1q"11) and git'L.,d rd,~ulen~tett (IK(,,a,,,a ,titar, 

1 (tu). ILyar'an (1'4f1l) IlatLUled 0..41 out of 2421 prtrnry uabov? 

oi tiont 	 tiirind low tix InI 190Tno LMinuru ntd yvar.inJur 

surveyed the same group to compare drcu-out rntnn, or sjit­

learners with those of normal and to su6ggst renmdial monsures 

to minimize ,the drop-outs among primary children. 

The study concluded that between 1979-81,-there hWd 

boon conridernbly more drop-outs among alow-Jior:: Lini awog 

norniil childran in the priunry oayIn mi Lt the fI' JuI'ity of 

them worn hoy. 

Karunratuo 'a (1900) .udy aulttp d to lout.Lify 

gifted adolescents and their characteristics and needs and how 
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the. school and the home can contribute to the development of 

their special abilities. An intelligence test, evaluation by 

teacher and school records were used to identify 50 gifted 

children out of 117 top scorers in Grade Nine classes of 25 

schools and their behaviour under classroom:conditions was 

compared with that of a control group of 50 average children. 

The study found that tne gifted children often 

question the validity of accepted principles, show creative 

ideas and respond in an unexpected manner in class. But these 

tendencies might thwart their development if the parents and 

the teachers do not understand them properly. 

The above two studies pointed out how a normal school 

would have to utilise special techniques and programumes in order 

to cater to the needs of these two categories of children. 1­

the absence of such an undertaking, the school may not be 

effective from the point of view of students with special needs. 

2.5 	 Analysis of Physical and EducaLional Resources that hv.ve 

an impact on Student Achievement. 

Among the various aims and objectives thLt policy­

makers envisage to achieve from provision of achooling, academic 

achievement undoubtedly occupies a pro-eminent pocsition. In a 

country like Sri Lanka, which has; wiLnesced an iucrvosi.ng veJue 

placed on success at exainations, echievemnnt is perhaps the 

most significant critorion by which the nffectiveness of a 

school is judged. The fact that researchers have devotud much 

attention to this aopect, cofirns tho above proptcs2Lion. 

IT­

http:iucrvosi.ng


More than half of the studies dealing with the subject
 

of achievement have focussed on achievement in different subject
 

and on the influence on achievement of varying factors such as 

the curriculum, school games 9nd external factors. Other 

studies have investigated into procedures and programmes affec­

ting achievement such as the Scholarship Examination and the 

teacher education programmes, while another study has looked 

into the relationship between Science education had social 

mobility (Gunawardena, 1982). 

Kariyawasam and Wanasinghe (1982) investigated into 

the achievement of primary level otudents of Sri Lanka in 

Reading and Nathematics. Achievement was measured by means of 

scientifically constructed tests which were adminintcrod to a 

random sample of students in Grades Two to Five selected from 

four categories of schools, i.e., above average, average, bclo-w 

average and smaill schools. Dta was ar-lysed by ccmputing mnurs 

and standard deviations for each group. 

The investigation brought out scvcral disturLing 

conclusions. The actual performance even in the best schools 

was not upto expected standard and there was a marked disparity 

among schools, with the performance of below avcrag;e and smnll 

schools being shockingly poor. 

A similar study bj Abeykoon (1901), in-iiring into the 

comprnhension abilities of G.C.E.(.L) students, had utillsed an 

equally acceptable method of investigation. A te.:t constructed 

to test the abilities of comprehension (identified from in 

examination of the G.C.E.(0.L) Ginhala Language question papers) 



-36­

had been administered to 600 students from eight districts.
 

The study concluded that the majority had obtained relatively,
 

high marks. The study also revealed that the teachers possessed
 

an adequate understanding of the concept of comprehension and 

that supplementary reading and the techniques used to teach 

comprehension had exerted a significant influence on the students'
 

level of comprehension.
 

Dharmadasa (1982) attempted to find out how the 

students' perception of Scoial Studies objectives affected 

students achievement. Perception and achievement scores of 

300 students randomly selected from three educational districts, 

comprising an equal number of urban and rural students and boys 

and girls, were obtained by means of standardized perception and 

achievement tests, and the scores were analysed by computing 

statistics such as means, standard deviations, and correlation 

coefficients. The study revealed significant differencesbetween 

rural and urban students, girls and boys, and among districts in 

perceivinc Social Studies objectives and also in achievement. 

-The currulation oetween the perceptions of Social Sludiec 

objectiven and achiovomoijt wrta very low. The urb atudots were 

found to be relatively higher in percoption of objectives and in 

achievement. 

Welgama (1905) attempted to determine the influence 

of school games on academic achievement. Specific objectives 

were to find out the correlation betwuen games and Lducation, thu 

effect of games on student educational achievement, how wucess 

in games affects job opportunities and the views held by teachnrs 
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and parents regarding student participation in games. Ques­
to 

tionnaires, end-of-term-test marks, a special test/assess 

academic achievement, and survey of records were used fur 

collection of data frum 300 students selected by stratified 

random sampling. The study rev6alpd that there was a positive 

correlation between participution in games and low academic 

achievement but that job opportunities were enhanced by 

participation in games and contrary to common belief, parents 

and teachers were in favour of having games Ii schools and 

recognized the value of such activities in moulding student 

character.
 

These studies have focussed on the influence of 

socio-economic or external fa-tors on student achievement. 

Alahakoor (1977) attempted to find out the influence of socio­

eccnomic'factors on the academic achievement of Grade Nine 

students in selected school i.- e ;andy district. Achi-vemrent 

was assessed by the peru-mance of students at National Certificate 

in General Education Examination (11eGE) in five subjects and a 

questionnaire survey was used to obtain information regarding 

socio-economic status, which took account of vnriables normally 

used in research. The study revealed that socto-economic status 

of parents had an influence on overall performace at the JCCE 

and perfurmnnce in the five subj-cLs probtod int. Attito 'f 

parents which were hiihxly correlated with thenx soc o-economic 

status had influenced academic achievement but not the size of 

the family. Irrespective of socio-econonic status, pwrents were 

seen to place a high premium on oducat-on. 
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Walton (1980) studied accio-economic and motivational 

factors related to intelligenue and achievement of G.C.E.(O.L) 

students in four selected schools in the Jaffna district. A 

questionnaire, an intelligence test, and assessment of achieve­

meat based on perfurmance at G.C.E.xp.L) Examination were used 

for a sample of 150 students. The study brought out a signifi­

cant relationship between socio-economic and motivational 

factors on the one hand and intelligence and achievement on 

the other. Parents of higher socio-cconomic background were 

seen to influence their children in providing a more conducive 

environment, exemplified by higher aspirations for their children. 

Self-concepts of students were shown to depend largely on the 

level of the parents' educatioh and status. The genoralizability 

of these findings is questionable due to the restricted sample 

which was again selected from an educationally developed district. 

Chandruena's (1279)study was on the external factors 

influencing the achievement of students in the Tangalle Educa­

tional Region. At the outset, a lack of clarity is indicated in 

respect of the delineation of 'external' factors, for the 

researcher has conglomerated school-, teacher-, and studeut­

related factors under this cateGory. Performaice in five of the 

subjects for the GE Examination was considored as the index uf 

achievelLent aid correlated with the above variables. The tomule, 

however, was wide and representative enough to warrai.t Ceririliza­

bility, The study concluded that some voriabl-'n such as libtary 

facilities, completion of uyllabuses, teacher qunlificntsons, 

teacher training, family income, fatherb' occupation, littening 

to the radio, rpurc)1nA, of dgnily urpern ozi4scool attondanec 
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had correlated with achievement. Variables vwhich did not 

reveal such an influence -wore, laboratory facilities with 

achievement in Science, teachers' leave, experience of 

teachers and number of siblings, The rnsearcher concluded 

that the deprived eniironment prevalent in the educational 

region studied hd,on the whole, affected the level of achieve­

ment of students.
 

A similar research by Gunawardena (1982) had 

attempted to find out the extent to wlich lower socio-economic 

groups in Sri"Lanka have access to science education at secon­

dary level , the relationship between the variables of acade;ic 

achievement and the school attended and socio-economic back­

ground; and also, the relationship betweer achieved socio­

economic status and social background. The data was gathered by 

a mail qLestioraiaire from a representative cPmple of students 

drawn from schools in different geographical locations. The 

study revealed that although ucience education is cowparatively 

easily accessible zccio-economic background of studeut& had 

sinluenced-their aceaemic achievement, post-socordry employment, 

and achieved ooico-economic status. Only the Central Schools, 

had to some extent, helped students from a lower social back­

ground to overcome their inittal hardcaps. 

Navaratne (1965) examined the validity of the 

Grade Five Scholarship Examination conducted for to, purpore of 

selection of students to prestisicus schools a.d fcr provi.,ion 

of financial assistance. A sahmple of 845 schulars succowcful 

at the above exgainatiou in 1?6(, 1973 and 1974 comprised the 
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sample, and their performance at GCE (0.L) Examination six 
I 

years later is compared to gauge the predictive validity of 

the Scholarship Examination. The content validity of the 

question papers is also evaluated in comparison with the 

syllabus, according to Bloom's Taxonomy of Eduentional objec­

tives. The study conclud6s that the predictive validity of tl 

examination as well as content validity was very low. This 

study stands out in that it questions the very basis of selec­

tion of students as exceptional. 

A related study was carried out by Gunaratne and
 

Perera (1983) entitled, 'A framework for the rationalization
 

of school network in the City of Colombo based on flqw: of 

pupils and schooling facilities. This study bs Veon undcr­

taken in respect of primary, junior secondary and'senior
 

secondary pupils. It found that the projected ertrolments of 

children of the expected inflow of pupils to City Schools woult 

exceed the available number of places at junior secondary lev& 

by 1990 but, there is no need to further expand the G.C.E.(A.L 

Science facilities. The significance of the study for tin 

review in hand lies in that it draws attention to the fact 

that the demand'for school places in the Colembo City schools 

resulting from the perceptions of those schools as effective 

by paronts may in the lone run result in ovnrcroidinc and 

insufficiency of facilities in these school', which itself may 

give rise to a reduction of their effectivenuce. 

The two-romaining studies inquLrd into the 

progranano of tescher education in Sri Lankp, which would in 



the long run, bave an impact on the effectiveness of schoolas. 

Gunawardona 1972) administered questionnaires to 850 teacher 

trainees in eight Teachers ColleGes, and to teacher educators 

and held interviews with principals of Teachers' Colleges. The 

study revealed that the teacher education progranime in operation 

at the time fell far short of acheving their broad objective 

and that it had not been organized in accordance with the 

normally accepted principles of teacher education development. 

Problem areas identified were the percoption of the two-y-ar­

teacher education course as a once-and-for-all training of 

teachers, the selection procedure used, the insufficiency and 

relatively low quality of teacher educators, the load of subject 

content, the problem of balance between theory and pructice, 

the problem of integration, use of methods of teaching, school 

practice, its evaluation, and the problem of devulopizr the 

teacher as a person and as an agent of change. 

Jathineirachchi (1982) in his stu-'y of in-rchool 

training programmes inplemented by Teachcr&' CollcEss Jn tri 

Lanka, interviewed an adeq'iately ;ide samnple of teach-r trainee. 

lecturers and principals of Teachers' College,, uing different 

interview schedules. It found that over 60 per cent of both 

lecturers and trainees preferred the inter-speued practice to 

block practice. Fifty-six per cent of principals telieved the 

training period nas adequate arid eLghity pur cent of tLcr, thought 

the trainee-group size should not exceed 10 per ]ectur-. F±Lh 

lecturers anl, trainees favoured the use of now tealchng tochzli­

ques. Supervision of practical le;sos use cmcie'red en; ICt 
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adequate. No 'ciunificant difference was apprent among the 

evaluations of the different supervisors. 

2.6 	 Comparison of within-region differences and their
 

influence.
 

Research undertaken so far in Sri Lanka have 

focussed move on regional imbalances rather than on differences 

within regions. The studies discussed under this sub-topic 

therefore, are mainly those which have looked into the regional 

disparities. 

Enquist et.al. (1985) made a sector aknalysis.of 

education and training in Sri Lanka. Its primary objecttve xas 

to identify educational sectors which need to be developed . The 

study records the rapid development that has occurred in educa­

tion from 1946 to 1900. Bducation of girls appear to have made
 

headway, on par with boys. Alt:.ough education is provided free, 

other costs of retaining children at school appear to result in 

a high rate of wastage as indicated by the participation ratios 

of - 86%, 56A and 26% for primary, junior secondary and senior 

secondary levels respectively. Inter-sc ool and inter-district 

variations in standards are shown to be considorable while the 

hardest-hit are the small schools which include estate schoolt. 

The researchers stated that organizatLon and rules have failed 

to achieve equality of access tu education. 

Gunarf:tne et.al. (1903) have atte,.pted to ns.su 

the prog:oss made and the problems encounterod in ensurrin" 

universalization of primary educrtion. T10 Ltudy notes that 

http:aknalysis.of
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enrolmncnts in all grades had increased by rbout 300 per cent 

durIng the period from 1950 to 19G2. The greater part of this 

ihereace was in the prmry level ani tw nLot4Vk 0C L.hco. t 

(e.aolrm--t ratlc. '2O pr *nt' in 1901) vearlasd cul. . tie ramotit 

part of th comntry, The rcscarchers potat out tl",*, the We<tent 

of patticipatin, in education is a function of inter-reluted 

ficlons like distribution of facilities, cocio-ec nc..ic factor­

and couuity values. 

The above two studjis had relied on fAicial 

docume:n s fur their informatic'n a nd throulh thxr surv4'- of 

the en.1ire system hod portrayed a genral picture. Thou.h uscful 

in this perspectLyo th-re studies lack the in-depTh analysic that 

is needod to initiao furthr development in educatiLn in the 

ruure. 'thcr studies review d telow, to some axtnt su'ceed 

in fi'lA;0; totr; oP. 

Gunvaraa and iWavrtratnaitQj&A (1yKA1) lO.i at IN 

inter-C1iUtrict coi.pA-sons of intite o . od tj ins. por.retann 

Evun hee, the cC'daec: of information are 0the yec. ano in the 

previous sLdiL.:, Popul:J.10o con-us and Cho-. cnus dan.-: -A 

mere scintifi; and analytic3 method lus been used here, by 

consirrting i.C icnture to shor: '.ho Cxt:unt W. par':i:ilatiol 

(a) of the 5-14 po,1:1ticn in educti on. (b) u 0jpuitalica 

a: a -LYA .1n rhe .. r .nc-nJury W.cie::, eain yror, 

c) u iffinej A L;'. syusenL.t . f La1.-C :W ">-::jail g 

from M.: .aq-iry cyc Jo.:. W . yu .-San. 1-W :or i's 3nmr.:--

Ltia ohd (d; W- :1 (-' <f .. :.t ' -:.. F::a- >etic 

indaentor is cotstrucLed to chuw 1M' M-i tVce pooltions of he 



districts in a rank order based on overall performance as 

indicated by the chosen parameters. 

The study revealed that between 1971 ad 1901, all 

the districts had achieved higher participation rates, increased 

science enrolments, the numberiof,pupil years taken by a cohort 

of pupils to complete or graduate from the primary cycle had 

fallen and the literacy rates had increased in all districts. 

In spite of this progress, the inter-district disparities had 

persisted. In over-all performance, six districts hfd retained 

their rank unchanged from 1971 to 1901, and in both years, 

Moneragala and Batticaloa had remained at the bottom ilth 

Colombo at the top. 

The same picture emerged from Rupasingho's (1983) 

study on tSome disparities in the secondary school system of 

3ri Lank-' and Jayaweera's (1978) papr on 'The educational 

scene in Sri Lanka: some myths and realities'. The methodology 

used was similur to that of the previous studies. Rupaningho 

(1983) draws attention to the fact that dispnrities exist among 

regions in respect of the number of schools provided, distri­

bution of teachers, especially Science and Mathematics graduates, 

the size of the schools, the availability of such facilities 

as assembly halls, libraries and laboratories, studt'nt enrolment,
 

according to grades and curriculum sLreams and drop-out rates.
 

In addition, imbalances exist within regions too, with dilfer­

ences in distribution patterns of diff5re&t cntegrieos of
 

teachers, number of studezts in different cour::js, and differercua
 

between urban and rural schools.
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Jayawoora (1978) in her paper poJits out the short­

cedns that persist in tpitu of tht proeroc Lit has taken 

plac Si ri au: * ic tion. .who n-t-.m that 'e 'n 1263.-
BEST 

AVAILABLE 197'; pvi.ury eueolmext ratio dropped .om ur8 5.5' to 75,4:%, the 

rate of pa:ticipation of Lb 5-11 ,car old pcyulation drepped 

from 75.2;; to 69.65 and that of the 15-12 ago duclined from 
a 

C'; to 5,. She attributed this L 'decline in accio-1conomic 

UcAditons of t:e :otr0z. lncrovCEd cphar: s i n. liif~ 

I;pro7ement appeared to have tonded to i.e:oseo disprities. 

Pos'urce constrainis have imited the expaosion of educational 

apportwuity. The lg between, edantiunl expansion and ecoionic 

davelopment is t1o lo~iteC out 

it ctudy con'ziusioned by the Unicei on thu basic 

needs of chilarpn :nd adolescents it. Sri Lna was car ied out 

by the .brt LUNKstUte (1974). Tao .itudy ly mnI. vsir'; the 

demographic vtrurtures in difforent districtr i 1.ertirJud three 

brc.d typ& M demoiraphiL l trctu mcs %twt - ;S.i -P ri-nt 

putt-ras of dwr'an :.nd :hich req .tru dif cr-t meaturius of 

invejitn;..n in ce.rrC to the servieus catering to childr-n and 

ao.lesents. It &ie identified fiv groups of thi.ricL eatu 

of which reprcentLs a tjpinl combination of Od.cPtiounl 

mICd(- ntd p.blmins. 

fTO 2lan.ig of £:r:stied c;: Jtion:l rerviecs for the 

' opa. L d*.C - :mr;nc"r. ned' -a.Lu:-es­

tigm .d in do th f *-,'W t! it : uJi: LI4 1 c *- "'ac- Zr) j 

it**ii-a.:.fI.;o-u-hItc v.co.' an:u.rcy.0.1 nonl = 1 W"uino L i 0s: 
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utill.sed are outlined. The study attempted to identify the 

patterns in which significant regional variations occur and 

in this manner, pointed to a broad typology of needs and 

problems in relation to- the needs of children and adolescents. 

Jayaweera's (1980) study on the survey of small 

schools had been carried out as a part of the mid-term evalua­

tion of the UNICEF programme-of assistance to small schools, 

Data had been collected by-a questionnuire mailed to 2657 such 

aciools and 302 estate schools, to make an ascessment of the 

current situation regarding- students, programmes, development, 

problems and needs of- small schools. The. study revealed that­

small schools cuter t'o a deprived ciientelo. The patternof. 

attendance was closely related to the rhythm of economic.,,-- ­

activitiy in the community. repetition and drop-out rates were
 

higher than the national rates. These schools lacked the basic 

facilities and the-new curriculum had poied problems. There 

appeared to be little flexibility in school orgatizatic to­

meet their special needs. The study thus focussed on a type 

of schuol, which is disadvantuged in may an aspect and ;:hich 

Likewise caters to-a deprived clientele, a type of school 

menifesting one extreme of-the disparities. 

A similar study, again commissioned b, the Univer 

was carried out by Peivis et.al (1981) of a representativu 

sample of estate schools in five reglons with a cotc-ntration 

of tea and rubber estates. The data had been collected accor­

ding-to a specially pr-pared format frou schools, through 

observation of students aid the school si'uation and by 
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interviewing parents and community members. The study attempted 

to assess the current situation and to discover any hidden ­

reasons related to attitudes, customs and beliefs that retarded 

educational progtess and to sug60st strategies for improvement. 

The study revealed a high percentage of non-attendance 

arrested to some extent by the distribution of free books, hijhor
 

non-attendance in the case of girls and increased drop-out after 

Grade Two. While non-enrolment and non-attendance stemmed mainly 

from the deprived home background, low educational standards was 

the result of out-moded methods of tueaching and lack of facili­

ties. Many of those schools lacked sufficient resources such 

as buildings, teachers' quarters, furniture, facilities for 

storage of equipment and even water. VWXile teacher-pupil ratio 

was high, teachers were mostly unquati ed. farevt:, oi the 

.Jiule, have low educational arpirations for their children. 

2.7 Manaement Techniques and Ctyles at School Level. 

It is believed that the acnagement of a school, to a 

large extent, determines its eflectivenoos. This area, however, 

was among the least researched.
 

Gunusekera (1974) studied the decisiun-nmkinC proccs 

of a selected group of secondary schoclr il .,i L.:..:Itn -nld its 

nature and de Silva (1902) clatroo ranrgeuent i velecled 

cecondnry schools in thu educatiool reto of Colombo. 
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Cunasukera (1974) inveatigated into (a) the elements 

of the dccision-makinG situation, (b) individuals who make 

decisions, and (c) decision-making procedures in Sri Lankrn 

Secondary schools. .1 representative sample of scLools of 

various types was selected for the,study and data collected by 

means of a questionnaire. The study revealed that a principal 

is compelled to make decisions under the influence of various 

rules and regulations and traditional vAlues, constrained az he 

is by a bureaucratic hierarchy. The highett degree of agreement 

appeared between departmental officers and the principAls, while 

least agreement was between the officers end t1e tcaci:erz. On 

the whole, two camps of opinion were discernible; the principals 

and the officers on one side, and the teachers on the other. 

Teqcher cliques, senior teachers and more qualified teachers 

were neon as wenkenninc the decision-making authority of the 

principals. 

De Silva's (1982) study was based on a survey of 

attitudes of students in clasces selected by a stratified multi­

stage sampling from among Grade Nine classes in representutive 

schools in the City of Colombo, and ef teachers of thcse caIacs. 

Data was collected by two questionnaires and interviews and the 

use of an attitude scale. 

The study revealtd the inportance of cla:broom 

management for thu succ'-s of any teachinr-iearning nItuation 

an. also the complex nature of clacroc mcnng*mont. It reve:.oua 

the relative importance of Lhe "C)uence oK ech of the idr tifted 

concepts in clausroom mnagement and also that the locaion of the 
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school, the type of students predominant init1ibs!tcel and 

their socio-economic background had influenced classroom 

manSement. Wide differences existed between schools with 

regard to classroom manageient, class climate, leadership, 

discipline, control techniques, teachers' role and the influ­

ence of the peer group, leading to differences in classroom 

management. 

Paucity of research studies underscores the need to 

undertake more reserrch in the area, which would throw light 

not only on how manaGement takes place in the school setting, 

and the extent to which management styles determine the 

effectiveness of a school as/well as/on now manaement.itself 

is influenced by the external factors. 

It should be noted as pointed out earlier that 

although we had reviewed the selected fifty research studies 

under the given sevon sub-topics the demarcatiorn betwoon some 

of these oub-topis are rather hazy, questioning the validity 

of certain studies being categoriied under a particular sub­

topic. Thus-for example while the studies revieted uwder the 

fourthsub-topic revealed that socio-economic factors have 

largely determined the characteristics of retention, promotion 

and transition, those discusod under A. fifth sub-topic 

indicated likewise that achievement too is determinel to a 

large extent by the same backIround facLrw. --Lmilarly thu 

emergence of urbn rural location as a rector deciing 3chieva­

ment was Mle brought out by the LLouies indcutd unhde t'e 

sixth sub-topic differences within regions. In addiLion a 
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certain imbalance is noted with more stud Lce hnvinC probed 

into a few favoured areas e.g. achievement, curriculum and 

methods of instruction, with others rocei';ing vcted atLention 

i.e. use of instructional time and management at school level. 

t 
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- Chapter III 

Synthesis 

3.0 In this chapter, a synthesis of the findings of 

the research studies reviewed will be discussed (a) to 

identify the determinants which contribute to effectiveness 

(b) to identify any limitations and gaps in existinG research 

and (c) to make suggestions for inprov-omntc in the concept 1 fal 

framework. 

3.11. Discussions of Research Fiidings 

It is significant that ten of the thirte'n studies 

reviewed under the first sub-topic had focussed attention on 

the secondary school level, especially on junior secondary 

school. The explanation lies in tLe fact that in 1972 a major 

curricular reform had been introduced to the nation's schools 

at Junimat secnnIn r'F U a..­n. .--­

innovative features which distinguished it from the traditionnl 

bubject curriculum. The radical revisions of the aims and 

objectives of the curriculum, its organization and the methods 

of instruction utilized in differant diaciplines, provided an 

ideal field for exploration by rdsarchers. Alttgh scne 

significant changes !Ad taken. lace, ii primary level they had 

occurred mostly in the methods oC instrucLion than in content. 

Though the subjects examined, the levtl at which 

they were taught and the riethodology used differed, the 
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investIAtiouc into the content point out the basic problem of 

selection of content, enpecially when a new itograted 0isciplino 

is substituted for several compartmentalized nubjects. These 

studies investigating into the integrated subjects of Nathemctics 

(Ruberu 1980) and Integrated Science (Sivanesan 1982) showed 

that selection of content from the different component subjects 

had resulted in the content prescribed being too wide and 

difficult to be covered within the stipulated time. 

Further some of the objectives of the Mathematics
 

Curriculum, were found to be inappropriate to junior secondary
 

level and the curriculum had laid excessive emphasis on conceptual
 

development at the expense of the computational skills.
 

A similar shortcoindgt in Aesthetic Activities at 

primary level pointed out by dc Silva (1902) was that the three 

suojects, Art, Dancing and Eusic did rot represent the totality 

of Aesthetics and that this fact had binderod the aLtainmout of 

the objectives of the subject. Yet it is noteworthy that at 

primary level Aesthetic Activities had not been substitutdO for 

the component subjects of Art, Dancing and ?usic as was done at 

junior secondary level as pointcd out by the rescarcher. The 

above studios caution us against tie proctiLe of couglomcratig 

differcnt component subjerts into one svoaV aL as no i'tec'cted 

subject and strowEly ouggests the neud for uurricular xevislof, 

carefully matching the objectives of s'bjuatLL njtiuct the zaLusit; 

luvel of the lcunnera of the 6xcde in which it is being tau.ht un-1 

a1o0 to bring about a cohesiveneu in the dlcipline itself. uh 

rovieion would contribute to the rectification of noot oth'r 



shortcomings specific to each of the three areas studied that 

were pointed out by the researchers. 

i 
These studies however, indicate to us where the gaps 

in research lie. Especially in view of the fact that a major 

curricular revinion has been introduced to Sri Lankan schools 

F
I in 1972, rather e25peditiously and in view of the above findings, 

a need for research to be conducted is indicated in the primary 
Ii 

t school curriculum and also at junior secondary school level, 

especially in the subjects in which-integration has been offected. 

Other studies reiterate the need to ha:ve continuous 
N 

evaluation when a curricular innovation is introduced to the 

£ 
4. 

school. Evaluation can indicate the appropriateness of intro­

'7 
ducing certain content to a particular grade level, as in the, 

case of population education which was found to be more suitable 

for introduction to grade 8 than grade 7 (Jayawardena 1979). 

Researchers have inquired into the relevance of the Integrated 

curriculum to the subsquent vocational education and of Lhe 

secondary school curriculum to employment, Ieotthrnanda (1'978) 

point ou" Lihat- the InteCrated Science curriculum equipped utudents 

with only about 50 percent of the scientific knolcedge required 

for voc.tional courses while Amarasinghe (1904) concluded that 

t
C 

although the objectives, content and methdology of a wide arrvy 

of subjects of the secondary schiol were dea jdned for the Iovelop­

ment of skills for self omployuent, tno coarricuL-Im had linly 

provided the foundation for rclovaut attLitudes nd IillcIt 

has to be pointed out huwecvr, that waile :utecated Scteiece 

curriculum did not have the specific obJectives of preparing the 

t 

r 

I
 



Secondary School student for vocational oducation, the total 

curriculum also had not cpecifically stated preparation for 

self-employment as nre of Its 'objectives. Theue Studies still 

indicate that just an the evalanttion of the curriculum of 

different subjects has to be carried out to test hom far the 

objectives for each had been realized, the outcomes of the 

total curriculum should be evaluated against its rpecified 

objectives e.g. the inculcation of desirable attitudes, for 

relevance and further improvement. Research carried out so 

far indicate that mere introduction of a curriculur innovatten 

does not warrant complacency and that among others continuous 

evaluation is needed, Research forms the essential base for
 

such evaluation.
 

It is also pointed out that the parents, in general 

accept English as essential for excellence in higher education,
 

that English has a practical value for efficiency and employment, 

and that Enclish enables a person to be in touch with local and 

international affairs and consequently that English should be 

made compulsory as a Second Lanuua6e. This findinm is tantamount 

to Mhe converse of popular belief in Lno sixties, when most Sri 

Lankans considered English as dispensaule due to itr dethronment 

from the position of ine official langu;.Ce. The significance of 

this research lies in the direction it gives to the policy maxors
 

that research sbould indicate the social relevanco of any
 

curricular innovaLion/chanGe that has been introduced. Research 

such as this could help to inlicate, on the one hand, the relative 

importance attached to particular curricular oL.ctiVeL and content 

http:langu;.Ce
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by contomporary society in the light of continuous societal 

change and also facilitate the implementation of newly introduced 

changes by realiatikally asnessing the temperamcut of the groupc 

participating in the educational venture. 

Several studies looked into the teaching of different 

subjects in the curriculum : the teaching of Sinhala Language 

(with two atudies investigating the teaching of Sinhalese grammar), 

Social Studies and Religion at junior secondary level and of 

reading at primary level. Attention is drawn by the studies to 

the importance of the sequence in teaching rending and also the 

crucial importance the teachers attitudes, experience and skills, 

play in imparting the skill of rzading to children (Dias 1980). 

* Even in tlhe case of other subjects teacher characteristics were 

- shown to be an important factor in the improvement of teachinc. 

Thus lack of compotencies and negative attitudes of 

teachers, in:-pite of inproved syllabuses and sciemes of study 

(Kularatne 1975) and lack of motivation and training in addiLion 

* to shortcnninasq in ,-,4'j -Jit' " 1Iti­

were pointed out as contributing to the low standard of teaching 

in these subjects. Sirimanna's (1980) study arrived at 

the conclusion that there was no significant relationship between 

performance in Sinhala grammar and the nurhor of t.4c1ers or the 

qualifications of teacers in. a scliol. 

On the whole the above studios indicate that the 

methods of teaching followed b, the teachers, to a lar,;o extent, 

depend on their preparahion, I.e. their LnowIcdge, attitudes and 

k.
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skills, which will also determine how effectively they would 

make use of the curricular materials designed for the classroom
 

in accordance with the suidelines issued.
 

Research has also shown the possibility of using 

traditional methodology of instruction, for effective learning 

provided the methods are proporly geared to tho specific 

objectives of different subjects. Thus Atukorala (1977) found 

that several methods used to teach Sinhala Language at grade six 

had proved effective even though they were not entircly novel or 

non-traditional. It is noteworthy however, that unlike in most 

of the'subjects-of the new secondary curriculum of 1972, content 

in Sinhala Language had not undergone much change. 

These findings highlight three important issues 

related to curricular content wnich need special consideration. 

These are the problem of integration, matching curricular objec­

tives with the maturity level of the studuts Rand selectia of 

content which is socially relevant. In relation to methods of 

1n~ativn, tAV 6i±alQiUn"UVeV Law1rule of- .iKavz"Vr is-Y 


emphasized. A need to gear methods to achieve objectives of 

different subjects is also indicated. 

Overall, the review of rescarch studies fXl3in3 indur 

the category of etfirst sub-tcpvc in to ILvcn fr-unmco'rk 

(efficacy of traditional and non traditionLl intructional methods) 

indicates the ned to distinguish "otween the tNo c.atcaories of 

ruserch abudies consaidered togoLner. It is relevant to suggest 

that the curricular content should be cons..dered as a distinct 

sub topic sopnrnting it from that of instrurtiunal methods. 



3.12 There is scant rosearch on the use of instructional aids 

in the Sri Lankan classroom. The two studies reviewed elucidate 

that though systematically developed instructional aide can 

facilitate the teaching learning process (Puthirona 1982),use of 

instructional aids in Sri Lanka is ncgliGible (Falpola 1982). 

Both studies revealed that teaching aids make teaching more 

effective although they use these minimally. among the reasons
 

inhibiting the use of instructional aids are a general reluctance
 

among teachers to use them, the low ecnomic status of teachers,
 

inadequate facilities in schools, insufficiency of training for
 

teachers and .
 

lack of incentives to use teaching aids.
 

Amont the issues raised by these studies are the need 

to improve teaching aids in-keeping wit the developnuL of 

technology in the environment and the need to obtain the parti­

t cipation of students in the preparation of instruction&l materials. 

It is also noteworthy that two of the Major >i--s 

media, the educational broadcasting and the educationnl tzlea -ionl, 

had so far failod to attrpct researLhtrs'attention. This appears 

as a promising area for future reseasch. 

3.13 A similar paucity of reCoarch it noticonblO ut or the 

* 	 third sub-topic conslicred here, instruelional time. One of We 

factors which tends to reduce schcdu2e& instructional time, is ­

teacher absenteisnm and was serr. 4o vary according to teOher.: 

background charrcteristics. It was shown that teacher abrenteeisn 

had affected teacher pupil relntiorship,, the qualiLt of educaiion 



-58­

and dicipline. Even this study, though it touches upon both 

a cause and -effect of the reduction of instructional time, had 

not been undertaken with that ozpress purpose in mind. It is 

pertinent to note here, that while the increasing popularity of 

private tutoring is generally believed to be a result of a 

lowering of standards of education in schools, the latter is 

often perceived as an outcome of the fact that instruction is 

being superseded by engagement of otudents in co-curricular work 

and in various functions and festivities, school, community and 

national, within the time scheduled for instruction. Especially 

in rural schouls where supervision is exercised less and in 

disadvantaged schools where discipline is given precedence over 
research 

instruction,/on instructional time may yield fresh insights.
 

3.14 A considerable proportion of the studies reviewed had 

probed into the influence of erternal factors, rmtnly of soci'l 

factors, or the performance of schools, Those studies ranc'd 

from those which had a direct impact on the cffoctivoness of 

school to those, whose influence could onLy be indirect. Among 

the first catagory the majority considered some index, of 

participation at school, as a dependent variable and attempted to 

find out the relationship between the exturail factors and Ghs 

dependent variable. While the methodology employed by these 

researchers differed, &he manori ty ujvd vald-te inztrumonts on 

representative sauples and thus could cL in eralizaoiity for 

their £indings, 2 
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A high degree of consensus appeared in the findings 

of the researchers. Thus a positive relationship was revealed 

between socio economic backgrouniof pupils and their drop out/ 

and repetition.(Siriwardena 1982, Haputantri 1979, Gomes 1979, 

Jayesindara 1900, Jayasuriya 1981,*alanatunga 1902). in addition 

it was pointed out that teacher-related factors had also contri­

buted to the problem of dropout but the generalizability of 

these finding derived from the study of one achool are questi­

onable. (Jayesundnra 1980), 

These studies highlight the fact, that mere provision 

or expansion of educational facilities is not sufficient to enable 

students from disadvantaged areas to overcome their initial 

handicaps and pinpoint the need to look for compensatory measure 

in order to reduce an educational stratification, conforming to 

social stratification. 

Some reoonrchers focusced on three aopuctt which 

could help make the schools more effective; the social nceds eit 

Lj-y ulescedxsLudens (tayetatha 1981); the needs of slow learners 

in primary schools (Piyusona 1981) and the needu of gifted adolcs­

cents (Karunaratne 1980). The value of theme studies lies in the 

directions they can give in order to minimize wastage at achool 

level by takinu into conylderation the different types of student. 

needs and the needs of different cctegories of students. This 

area of studies appears as one whicn choulo be given priority iA 

future research. and decision on evdcation, cuirictlar as well as 

co-curricular mitters, should take into consideration tic needs of 

the studenits. Eesotcs into what students hope to gain irui 
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schooling, their aspirations and how far those needs can be 

X satisfied, can undoubtedly provide a more realistic Iramework 

for educational policy making and planning. 

Hemachandra's (1982) study represents an exploration 

into a novel phenomenon, private tutticnvhich is steadily and 

speedily gaining ground even as to threaten the formal school. 

In conjunction with the earlier suggested research, further 

probing into this area on a wide scale can provide answere to 

what the students/parents see in an effective school. 

On the whole, the influence of external fvctors has 

been, subjected to adequate attention by researchers. It yet 

remains to be investigated thrbugh research, hoeever, what 

measures can be taken to increase the effectiveness of schools 

so as to overcome the influence of external factors. 

3.15 The fifth sub-topic of school effectiveness, achievement, 

has been investigated by many'a researcher in Sri Lanka. This 

1z eiltined by a pre-eminence which achivcnenL has ;ained 

especially as measured by examination success in the ormal 

school system in recent years. Most -of these studies attempt 

to find out what factors influence educaLijn: achievement ia 

different school subjects or general achievement in cecrain 

examinations. 

Most uf these studies had exaMized achi eveint at 

secondary level, e.g. AbeAkoon (1901) Dharmadr-a (199 l
'.'!gcma 

(1985) Alabakoon (1977) Walton (1980) Chrudwraena (197'); while 
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Kariyawasam and Wananinghe (1902) investigated into achievement 

of primary level students in Reading and Mathematics. The level 

of achievement in Reading and- Mathematics was seen to be doplo­

rably low, though in general, tbo !.vel of comprehension of 

unhala was adequately high (Abeykoon 1981).
 

Kariyawasam and Wanasinghe (1982) found that there 

wus a marked Cnp.trity among zchools, with tho performance of 

students In :jma.11 and below average schools being very poor. A 

strong correlation wos revealed between achievement and urban 

and rural location and sex (Dharmadasa 1982) and tetween achteve­

ment and socio-economic background (Alahakoon 1977, Walton 1980, 

and Chandrasene 1979). The last study though lacks methodological 

clarity as the researcher had indiscriminately lumped together 

diverse variables whion were school-related, teacher related and 

* ES - related (socio economic status) as 'extental' variables. 

One study noted that although, on the whole, a significant 

correlation existed between educational achievement and subsequent 

social mobility of +ztA , totosoonnmrnAnd ackgroun4 he 

Central Schools has emerged as avenues leading to success f'r 

students of deprived backgrounds (G'nawardenu 1982). 

In addition, researchels have attempted to probe into 

other factors that could exert an influence on achievemeNt. Amons 

nuch factors examined are the influence of Lth perception of 

objectives iLaparLcipation in extra-curiicular activities un 

achievement, the vAl dity of the Scholarship Exuini on, ::Ludent 

flow into city schools and eache: preparation. 
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It was pointed out that Lh3 perception of 

objectivcs ws not related to achievement (Dharmadasa 1982). 

Welgama's (1985) study is significant in that it identifies 

school games as being valued by-parents and teachers for 

character formation and enhancement of Job opportunities, bat 

as dffecting academic achievement adversely. A noteworthy 

conclusion arrived at was that the predictive and conttnt 

validity of the Scholarship examination which is usc to select 

students for admission to prestigious schools to low (Novaratna 

1985) The perceptions of City Schools as effective by parents 

creates a demand for school places, and that unless the student 

flow is rationalized, this can result in overcrodinz and 

insufficiency of facilities in these schools was also pointed
 

out (Gunaratna and Perera 1983). The importance of teach-r 

'reparation for increasing the effectiveness of schuole i 

>mphasizoc nud cuggestions for improvement of the existing 

courses are counsequenLly made (Guinavurdena 1972, Jatunarachchi 

1982). 

The studies revieied here clearly indicate why 

equalization of facilities becomes critical if effective schools 

are to become a reality in this country. They also indicate 

the lop - sidedness that io evid-.ut in the area examined under 

the determinant of achievement. The majur focus of :ttcntiun 

has been the influence of socio-cconomic factors. School 

related fnctors such as plant facilities, instucti.oal 

materials and other amonities or impact of teacher prou--agtion 

or teacher qualLty hav, received only scant attention. 

http:evid-.ut
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3.16 Rerearolaors havo repeatedly pointed out that despite
 

significant progress made in the expansion of educational 

facilLties in the country marked disparities in pruvision of 

educational facilities and teachers especially in Science 

education at primary level, persist b9th among districts and
 

within districts. (Enquist et.al 1985, Gunaratne et.al 1983,
 

Gunaratne and Navaratnarajah 1982, Jayaweera 1978, Margn 1974).
 

Some of these analyses of national statistics on eduention had
 

used ocientifically developed procedures for comparison. Two 

studies have examined in depth the effectiveness of two types
 

of schools i2, disadvantaged environments (Jayawaera 1900, Peivie 

et.al 1982). These studies while pointing out that facilities 

themselves are not equitably distributed also unanimously confirm 

the findings of the studies which were reviewed here earlier, 

that provision of schools alone does not amount to a provision 

of equal educational opportunity; that socio economic and 

environmental factors operate so as to decide the educational 

success of individuals entoring schools as well as the effective­

-- c o thsvv The neeu in the case of this issue, 

therefore, is for further research to inquire into the efficacy 

of specific, concrete meazures that can minimize the effect of 

the environmental factors so that policy makers could decide the 

extent to which such measures should be impiomented. 

3.17 School management is among the joast res" archd ar-as in 

3ri Lanka. Gunseekarn (1974) has identified several facnorn that 

influence 	 tnn decis ion making by a school principul. Thu'eeare 

turemucratio hierarchy, rules and regulations, traditional values, 
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teacher cliques and conlor and more qualified teachers. It 

was shoyn that tho principal had to take decisions responding 

to two camps, officers one side and the teacher on the :dthqr 

with the principals tending more often to agree with officers. 

The other study which ptobey into clasarom management 

(De Silva 1982) identified school location, type of students 

predominant in a school and their socio-economic background as 

factors influencing classroom management and discovered variations 

in class climate, leadership, discipline, class control, teachers' 

role and the influence of peer groups from school to school. It 

is specially noteworthy that though good management is often 

considered as the key to effectiveness, very little effort has 

been taken to assess its role or impact on the Sri Lunkan schools. 

3.2 Limitations and caps in existing research 

The majority of the -fifty research studies revie.ved 

here, are dissertations submitted as a requirement for the 

award of higher degrees in Universities. Those have n±22y 

utilised survey methods for data collection and studics employing 

participatory observation vre notably lacking. It is increasingly 

believed that the complex nature of the school demands the use of 

-ocio-anthropolugical methods to catch what goes on in schools, 

to rake them effective, and the absence of such t.les appear 

:a a gap in existing research. 

The ocue fact that the majority of the studies are 

student research, which is often limited in scope due to concern 
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for feasibility, has resulted in less emphasis on applied 

ccr.~'c.t )no! 0= L4 nCA i ­

idcntify problems in protice at to find solutions for thn
POWNT 


is rpyr. 

The school levol on ehich reseurch has fo ussev is 

also important becase the qucatioa of gceralizini from the 

findings of one schooL level to different levels would crop up. 

As stated earlier, a consideca') e number of studies revieved 

have concentrated on junior secondary school levAl. Tne problem 

of generalizing from these £indings to primaryLevel or to 

senior secondary level .cy not to wholly appropstate. 

It is also ncttworthy that upro nuw rejeueuh hau bon 

narrov)ly i ed :o precisely 'o)uarublo var bles ck as prfr-n 

Vnce at exzemin:sions, effootivenwSL is genratly equ1ed 

with st'dent acuanic achievouent. Tius lr1jut&to :o" 

of othnr outcomes of schooting prized by .vny parents and 

educotors, such as learning to maie doct;si.:;, <4VolcyL, rolf 

estim.1, hiher rneA 4-Ln1 i. .tA4)4, an - *: re: i2.ty 

Cher cbarrc'eristics which distinguish effective schools swlt 

an Lbe ujhtd cli.nt( ow .: verll o'..' l ispIi , au skin 

vaeo syst:m, coaduive tel tionrlips, havc not *t'n been :nen 

*'r''":i".,- in ::eL t' us th1.r b-Js to LAW .. .4'. , in 

0-:'-sL: r*i.arJi litr2:Lo:e :q.p.:rc to. W LLu picov:..u0n 
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Another aspect which appears to be neglected is that 

no studies have been directed to investigate the totality of 

a school. While isolated factors and characteristics which 

contribute to the cffootiveners of a school have been probed, 

researchers are oblivious of the footthat an effective school 

is an amalgam of several positive characteristics which have 

to be considered together. A noteworthy gap in the research 

reviewed is the paucity of case studies of different types of 

schools in different environments. 

Loreover a noticeable lopsidedness in the research 

carried out appears as these studies have focussed attention 

only on the policies, measures that have been introducod to 

schools ouggesting that the majority are evaluative. The 

number of researchers r?-r '.rv been tempted to experiment or 

try out novel concepts methc:.- or aids in the clasuroom sii u­

tion with a futuiLic objective to make 3tGLeaiLon as to 

their appropriateness is negligible. This si tuatior is 

perhaps explainable by the fact that opportunities for pro­

fessional and applied research is liMid. 

3.3 Sugestions for improvement to the conceptual frPmOVork 

The review enables us to suggest OeAsions to the 

conceptual framework utilized. Firstly there appqars a "Cod 

Ui diitinguish between curricular content from tnstructiunn 

methodology nlthouSh b~h these cntegorics of recoarch studies 

were included under the same sub-topic in the eiven framework. 

Cortent derand to be considered as a determinat on its own 
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right, firstly because content relevant to the needs of the 

student and society, can to a large extent determine the 

effectiveness of-schools, and secondly, because the major stop 

taken toward improving the effectivounos of Sri Lankan schools 

in the past has been a curricular intovqtion. 

There appears a need to be more specific about the 

fifth sub-topic, i.e. the necessary physical and educational 

resources. The term educational resources can even includo 

physical resources, while teacher resources have not been 

explicitly mentioned. Teacher resources have a, direct impact 

on achievement and resource investment in teacher development 

is related to student achievement. In addition socio-economic 

-factors appeared in the reviewed studies as a factor determining 

achievement, and therefore this su-topic can be re-word-td to 

include socio-economic factors and physical and human resources 

that determine achievement. 

Another determinant of effective school which has 

berm totally .overiooked..in resenrh iaid nasent frol the contcr­

tual framework is the school culture which encompasses several 

aspects such as the school climate, relationships among partici­

pants in the educational enterprise at school level and the 

alies and goals deemaed as important by participat zroups. 

On the wholeot.y minor revisions are sue.,sted t'C 

the conceptual fr-mework: to include one e; tra sub-topic, that 

of the schol culture, to split up the fi"st sub-topic into 1.0C, 

distinguisting curricular coatent from instructional ;e hodologyr 
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and to change the fifth sub-topic from physical and educational 

resources to socio-economic factors nnd physical and teachnr 

resources. 

The review of the selected research studies and its 

synthesis thus allovs us to identify several determinants of the 

effective school. 

These are: 

(1) 	 curricular content 

(2) 	instructional methodology
 

(3) 	 instructional time 

(4) 	 soctaland economic factors 

(5) 	 school related factors viz physical and teactor 

resources 

(6) 	 environmental factors including geographical, 

technological and political factors
 

(7) 	manageme&z.t at school level and 

(8) 	 school culture. 

Iabould be -Lated, however, thae uwon tee-cn 

fied factors determining effectiveness do not operate singly, 

but interact so is to form elements of a complex whole. A 

.:uch attempt at improveinort of cchool effectiveness should not 

. directed towaxd. of each indivi uanl factorme reipu±&ti on 


but should consider them as parts of an integrated framwork.
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Chaptcr TV 

Implications arid Recommondations 

4.0 Tntroduction 

Research findings cannot be regarded as prescriptions 

that should be used to direct policy or mandate administi?.tive 

decisions. But they can be communicated to decision makers, 

who should be stimulated to reflect on and critically analyse
 

the suggestions that would represent policy or planning deci­

sions. Research can also trigger off further research to probe
 

into problems and issues not fully explained hitherto.
 

Thus the implications and suggestions emerging from 

research included in the present review are considered under the 

three headings of educational policy, educational planning and 

research. Those recommendations and suggestions expi-ttly or 

-±implicitly rake-y mLhresearchers 'wnich demand a revision of 

the existing policy or a new policy decision will be diucussed 

under implications and recommendations for policy formulation. 

Those suggestions and reconmiendationc which can be acccmodated 

within the existing educational policy are discussed unddr 

implications and recommendations for planning. Any gaps 

diacermible in the research hitherto carried out and recommnenl­

dations which, though su~gested, do not indicato a nuod for 

policy revision, and thus necessLtate further rus-cch vil1 be 

conisdered under implientions and recommendation for research, 

highithting th priority issus identified. 
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It is noteworthyshowever, that as the review included 

a selection of studies carried out after 1970, some of the 

recommendations of the researchers have already been accepted 

or implemented. The recommendations and their implications
 

which will be discussed in this chapter are those which
 

reviewers consider as contributing to school effectiveness.
 

4.1 Implications for Policy
 

Existing research has highlighted the disparities
 

prevalent within regions and among regions in Sri Lanka,in h.Ite 

of a phenomenal quantitative expansion of the provision of
 

edvcation in the last few decades. The schools perceived ns 

'more effective' ire generally located in 'historically 

favoured arz::s of the country. Although it may not be possible 

to compictt' eliminate such disparities, the situation undoub­

tedly cAlls for a policy decision to maice use of 'positive 

discrimination' to reduce the imbalances Pi.mng regions and 

schools. Thus allocations of resource to the districts and 

to schools should be based on an assessmeat of their respective 

needs. 

Another need identified by the review, .ms the need 

to reduce the influence of the external factors, i.e, onviron­

mental and socio-economic factors that affeut student partict­

pation and achievement, as well as the effectiveness of schools. 

It is tnerefore proposed, that education needed for disacivan­

tngod nruan should be recognized as a 'composite intoldinked 

pv.:k*v of zervices' in formal ed-cation, non-formal educa'ion,. 

hciZth, at:t:ition and recreation. 
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Research has also pointed out the excessive 

emphasis placed on academic achievement. Thus sucess at 

written examinations is equated with 'education', and the 

effectiveness of schools is also judged by the examination 

sucess of their students. It is alsd noteworthy that vhile 

curriciular revisions emphasise the need to consider an 

all-round development of the individual as the aim of educa­

tion, examinations continue to asses only acquisition of 

knowledge. This clearly indicates the need for a more 

systematic and balan6ed procedure of evaluation. Thus it is 

proposed that a system of evaluation in which the continuous 

assessment of students'.progress is done, paying due reGard 

to the wide range of outcomes such as orizin'aiity, and hitgher 

forms of cognitive behaviour expected from Schooling, should 

be adopted as a policy.
 

4.2 Implications for Plannin,. 

shortcomings on the selection and organization of curricular 

content. It is noteworthy that a major means of recognizing 

several outcomes that are valued by educators is a reform (f
 

the curriculum. Thus the educational plannur should take 

steps to attach sufficient emphasis to such outcomes as the 

development of creativity, critical awnvenuss ad ad iptabiLity 

to change, which tend at present to be overshadowed by examina­

tions, through curricular revisiuns. jimilarly currflular 

revisions can help to mke school a more practical intittution 
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which is linked to the world of work. A need for a re-exami­

nation of the manner in which the organization of content 

under integrated disciplines is likewise indicated. Although 

much headway has already been made in this direction, the 

review indicated the need for further action. 

Curricular revisions should be accompanied by an
 

adequate provision of comprehensive teachers' guides, handbooks,
 

up-to-date teaching materials, supplementary practical books
 

aid readers to ensure proper curricular implementation.
 

Especially in the case of smaller schools, schools in which the 

majority of the students are from low socio-economic backGrounds, 

and schools in which teachers lack an adequate training, tile 

provision of the above resources appear as essential. 

Supply of needed resources would not be sufficient 

to make an impact on the effectiveness of a school, unless an 

adequate number of teachers, qualified and willing nre available 

to make maximum use of the provided resources. Most of the 

research studies reviewed pinpoint the importance of this 

factor and it is noteworthy that a recommendation which occurs 

most often in research is the need for better preparation of 

teachers. At present teacher preparation is being given much1 

prov'i:,cace. What the planners should specifically contemplate 

in at.dZLion, is on the improvement of the quail tative fxG 

motivatiunal properties of teachers. It was showa that more 

than I Lack of knowledge or skills, what our teachors lacked 

most were the desirable attitudes towards the prcicssion. A 

we1l-planned system of teacher improvement which emphasizes 



not only teocher traiaing but also recognizes the need for 

importial procedures of teacher recruitment, transfers and 

promotion, using a balance of incentives, rewards and punish­

ments to mould congenial conditions of work should be formulated 

by the planners to induce the necessary attitudinal and miotiva­

tional changes in teachers. I 

In additionthe social organization of the school 

also, should create a positive culture within which learning 

can flourish. The school policy should be clear as to the 

importance of different aspects of learning that it attempts 

to enforce- academic orientation, order and discipline, social 

relationships and participation in co-curricular activities etc.
 

This necessitate a climate in which teachers can engage in
 

teaching with minimum interruption.
 

Research also highlighted the constraints on school 

offectiveness that are imposed by cnvironmensal factors. This 

fact demands the educational planners to search for moans of 

reducing the hindering nature of these environmental factors. 

It is pertinent to sugcest, therefore, that a programme of 

positive descremination should be introduced so that students 

from disadvantaged backgrounds could be helped by prevision of 

resources, guidance and counselling to overcome the h-4ndicnpa 

of their family background. Such programmes can h: effectively 

liked with school based prograntes of community devieLopment, 

to allow the school to become an irnititor of cocio-econumic 

ch.6e in q community. 
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Implementation of community development programmes 

under the auspicesof rural schools would be effective, however, 

on3y to the extent that the administrators encourage originality, 

so that identified .centers could be allowed to interpret the 

national curriculum programme in the context of the geographical, 

social and economic environment in which the school is locatdd. 

Success of such innovations would also depend to a large extent 

on the management capability of the principal, rho with his 

colleagues on the teaching staff has to meet the challenge 

demanded by these programaes.
 

Especially in such schools, and in all schools in 

general, the effectiveness of a school can, to a large extent, 

depend on school management. Educational Management has ben 

now identified as an area which should be given priority and 

this should be further strengthened. The question of pre­

service training of principair ncquire much significance as the 

appointment of teachers vith insufficient experienun nd 

trinin as pribipals is detriental to school effectiveness. 

A scheme should therefore be designed to create a pool of 

potential principals by : 

(1) 	 identifying effective principals in schools. 

(2) 	 identifyind proudsing teachers with potenttal to 

assume respon:ibility an school managers, and
 

(3) 	 training such tevchers as under studies to effcctive 

principals. 

Uenrly 20P of the Jri Lank.s schools 011 u:'er the 

category of omall schools and due to low enrolment they luck 
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sufficient teachers to provide one teacher for each class. 

Thus multi-grade teaching posee as a major difficulty of the 

small schools. This situation creates an urgent need for the 

training of teachers for small schoold and steps should be . 

taken to develop a teacher education programme to fulfill this 

need.
 

Tinally,certain categories of students such as gifted 

and slow-learners were shown as needing special attention by the 

researchers. At present, there is no programme at school level 

to ide.i ify and provide a curriculum relovant to the needs of 

those student groups. Steps should be taken to evolve proiramries 

which can be implemented to cater to these needj. 

4.3 Implications and Recommend tions for Research 

The review carried out indicated a certain lop­

sidedness in the nature of the research studies that had been 

undertaken. The majority of the studies wexe carried uut by 

higher degree students and as a result have been constrained by 

such factors as non-availability of sufficient funds and other 

practical considerations. Professiorn' -- : Lr.n ls also l!ZLuttd 

,y the same factor of funding. The cu-mUative effect of those 

cena:ltions is a notable dearth of uxpferhimental or action research 

studies. 

As remarked earlier, the type of resenruh, to some 

entet ditorminuo the methodology used by the researchers, the 
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mo::t popular being suivey rescarch. Sorvry rereonrch, howevcr 

cannot effectively capture rhat Likes place in a cc.ple.x 

org'nulation, I ike a school. Ispniajly rwowa:ch cn ctvice2u1 

in practice is best expicrcd by ann3y:is of the Lots! situatton, 

so-that quick action cru be recommendd to resolve any practical 

pioblems that are identifed. 

A number of problms that need to be invoutigated 

from this perspective can be identifIed with regard to carricular 

content cud mUthodolocy. Hop spprvprLato are the innovative 

curricula to the Sri Laknn context? -To .'at L::tnt ro 

integration taken place? Lo the LeacLrs use the ccuise 3i5C s 

and handbookz prepared for thea and the inirAcLicial ath-t 

and aids advocae d? If n-t wh;-? Can adptivr 'iothcKuJ' y or 

inutructicnU mpterini2 Me-tev i.1itd ;o the Bri :nk~n tAsz­

room be evolved? 

- Tr nccC to iovestigate the curri ul: :'rcerp in 

pr1LttC e MIl a v e to rscers iAs ':0:,7 2 :V 

4-... . . . .-- t'....S.. to.20 . p. b... 

is a prIanery renearch incue. 

Anoth-r r:scarcD issue Which 0onMr rVe;Uio'Wt. is c. 

aeed to fimulate 1'crni theoite tiat are relevant to tho 

51 C:)v +o!" "he dnv-J "L"''l 

.. :e Le';; evolvpd in soW ,ti:. .ich. :2iAQ Cr-'y z,- . 

Nrnl LCiejm la Lo:tv.' Wf 3W.mix, wAUr CcutW:tofuZ 

'G th d.fbsrt.:i I'cV1 Of A5tsUit: r oW :.ciL ! unCL"ri 

ouch as the gt ited or the sin), !ernes, th,'rn in r ntc.d to 
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identify the :eeds of Sri Lankan children without conveniently 

using tynolcsans developed in the West. 

- A critical need appehrs to be to undertake 

experimental studis which will lead to the 

development of learning theories relevant to the 

Sri Lankan context, applicable to the needs of 

Fri Lankan children. 

Research has indicated the need to ensure a smooth 

flow between education at different school levels, beteoon 

school level education and education at subsequent levels, as 

well as between school level education and the world of vork, 

as school effectiveness is ultimatly judged by its output. 

On the one hand, a continuity hasto be ensured between the 

different levels of.school, primary, junior secondary and 

senior secondary. Especial3y a gap is indiAted between the 

latter two levels. It is also pertinect to inquire the extent 

to which education at secondary level facilitates transition to 

higher or ;ocatiuval educa ion *ubnequeatly and to the labour 

mwrket. 

- The educational progranae at school level has to 

be examined in relation to the need to link it to 

further levelBof education and to the labour market. 

A research istue that onerGes from the reviuu is the 

need to probe into social acceptance of school. The studies 

carried out on rural and smaull schools indicate that a school 

can be effective only to the extent that its aims, gon.ls and 
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functions are endorsed by the wider society. This poses the 

issue of inquiring into popular expectations to assess how far
 

a plnned curriculum or education in general, match with societal 

expectations, and if conflicts are perceptible, how they can be 

resolved 

- There is a'need to research into the receptivity of 

community to changes/innovations introduced to school 

so that tnnovations can be reformulated to facilitate 

implementation indicatinG to the implementors how
 

implementation should be carried out.
 

The above issue is closely tied up with the notion of
 

relevance of education, especially in the case of rural and 

disadvantaged communities. Existing research his pointed out 

that disadvantaged communities exert an influene '.hich deprus'cos 

educational achievement of students and the offeutivetess of 

schools. In such a context, an issue which invites reserch.rs' 

attention is the need to look for means of using the school as 

a propeller of community develooment. 

- Research should be undertaken to in'iuire into 

how school can function ns a cezntre fo2 comunity 

development. 

A related finding emerging from research is the 

persistent influence t at is exerted by socio-economic b-Uckgrounds 

of students on their participattion or academic achinveiment. Tiis 

finding presents a strong case to trert a search for aeasures 

that can counteract the negative effects of antecedent socinl 

bnc'-kround n1: a priority in roserch. 

http:reserch.rs
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-The need to discover strategies that can be used to 

overcome the negative influence excrtod by lower
 

socio-economic background on achievement- is pointed out. 

In contrast to the large number of studies investigating 

the influence of socio-economic factors, a negligible number has 

focussed on school related factors. It is possible that school 

related factors may also determine wastage or the level of 

achievement of students in a school. Increased emphasis is 

being placed on the improvement of school related factors by 

curricular reform, provision of facilities and teacher 

preparation. 

- A notable lack exist in research investicetin into 

the relationship between school-related factors and 

wastage/ achievement, and future research should 

look into this relationship with the aim of finding 

solutions for ary problems that mny Lo idenLified. 

The role of the teacher emerged at, a crucil factcr 

in school effectiveness. The properties of the teacher that 

were shown as having a negative impact on several characteristics 

of effective schools, such as instructional time, use of instruc­

tional methods and aids, were not so much a lack of knowledge or 

skills, but a lack of motivation. Investigation into what 

procedures can bring about attitudinal change. in teachors is 

thus indicated as a productive area of future rescarch. 
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- Research points to a need to inquire into the problems 

that occur in bringinS about an attitudinal and motiva­

tional change required of the teachers and developing 

strategies that can result in a qualitative improvement. 

Similarly increased attention is being focussed on the 

improvement of man ;engnt at school and classroom level. lanage­

ment can help manipulate the forces that influence school 

management, both internal and external forces, and to imProve 

such aspects as decision-making and time scheduling in , school. 

Very little research has been conducted on annRgins schools. 

School management thus poses as a research issue that should be 

given emphasis. 

- In the context of absence of basic research to 

examine the relationship betvan inanigement and 

effectiveness of schools, -t. Argent need appears to 

be more research to be undertaken to survey such 

relationships. 

-.. ,+bn, 4+ . d.' 

ness is not a haphazard collection of several isolatod viriables 

but a complex whole in which a number of factors operate intir­

acting with each other. Studies carried out in Sri LA±ZkZL so far, 

have overlooked the crucial role played by a positive school 

culture, or more specifically, its climito, in moulding n belief 

system which values academic achievement and everybodyz contri­

bution, and affects order anid discipline to positivuly infivenuLe 

schcol effectiveness. Cuch a perspective argues stranly for 

research to bn purnued to LivestigaLe the school cilture of 
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offective schools - what factors, in what quantum, and relating 

in ahich moneor to each other - combine to form the total 

smhzul cl tuto cndtci-e to scicl e*2ectivenesn. 

- nT to the of cultureused explore totality school 

of effective 2chools, 4o establish the characteristics 

and their iUtLrrlationShijPs and dctezmine effective­

noss emerges as o insporAnt r:soerch issue. Thin 

can be extended lonkin3 into thofCrther by M-,role:-r 

that other schools face in evolving a positive -ulture, 

and how those problems cua be resolved. 

4.4. Concludir Note 

The fact tWat moLivntion to 2ndurtakn rcench spo:3cx 

from the a:ademic interest vf indivioal resuaruhers to rtudy a 

certain issue at depth res"lts in studies bein conducted without 

much attention being paid to their salience or relvnco. This 

had understandutbly givea lico to a proliferativn of reoa:rch is 

certain iroas with a puruil-Lt tFnl Y.o:ee f *'-rwt rar- -­

ding other areas. On the whole eisting rcesarch appears to have 

fucusser mostly on the ei fiacy of innovat.ons iztroducod to 

schools, wlth bzily an attempt b:it;L mole I uso*s. tho vuita­

'ility of inncvatiors thrvogh experhimetAtion Xt prenth. L 

knonanous is tA i-"estignIc "what haC lippoaO hit rA orndertake 

*-*r zi.: w.t n ftrturItIc .rirntatLrA an uv .v-t ind WUPP, 

theairt**, to Und1rtake rc.2arch on cilict:vc scoOlz, tht Ae)gu 

os to iC ahat e oare dvin, 1' rae et:urity ind whch cuJy will 

ina:1r.tnte wha't !a be. done in the futtre. 
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