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PREFACE

This manual was written in 1986 and 1987 by Mary Joy
Pigozzi (senior author) and Victor J. Cieutat, professional staff
members of the Institute for International Research in McLean,
Virginia, USA. The approach and procedures advocated in this
manual are well grounGed in the authors' recent and extensive
experience with applications of this methodology; in Botswana,
Haiti, and Nepal for Pigozzi, and in Botswana, Haiti, Liberia,
and Nepal for Cieutat.

Pigozzi is a specialist in educational planning, and in adult
and continuing education, with a doctorate in education from
Michigan State University awarded in 1986. Cieutat is an
educational planner and project design specialist, who received
his doctorate in psychology from Louisiana State University in
1960. Both have taught in US universities, published in
development areas, and have extensive work experience in the
education sectors of numerous Third World countries.

Appreciation is extended to the many coilcagues with whom
they worked closely in both the public and private sectors of
the countries where these assessments were conducted, as well
as to their expatriate colleagues on all of the teams that
conducted the sector assessments cited in this manual.
Particular thanks arc due to Joan M. Claffey and Jay S. Salkin
for their detailed remarks on a draft of this manual, and to
the team in Nepal who field-tested the manual in 1987 (Chuda
Nath Aryal, George H. Axinn, Barbara Butterworth, Om Prakash
Gupta, Tirtha !"lh:tdur Manandhar, Walter W. McMahon, Jay S.
Salkin, Suresh Raj Sharma, and Gajendra Man Shrestha). Doug
Windham made many helpful suggestions and was a major
contributor to the final chapter. The following individuals
provided useful comments during the early stages of the
manual: Steve Anzalone, Joseph i'.~;';legate, Peter Easton, Paul
Emoungu, Gweneth Eng, and Bruce Fuller. The comments and
suggestions of all colleagues at the time of the field work, and
during the preparation of this manual, ha'le: contributed
significantly to its scope and, it is sincerely hoped, to its
usefulness for continuing applications.
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Sector Assessment Manual

1. GOAL, OBJECTIVE, AND OUTCOMES

The ultimate goal of this manual is to encourage the more
efficient allocation of educational resources in developing
countries. He more immediate objective is to promote the
understanding, endorsement, and application of the sector
assessment approach to education and human resources planning
and management in these countries. We have designed this
handbook to accomplish this goal and objective, and have
referenced supporting materials to help countries plan and
manage education and human resources sector assessments with
a minimum of external assistance.

The guidelines in this manual are based on the recent
experience of the authors and their colleagues with sector
assessments in Botswana, Haiti, Indonesia, Liberia, Nepal,
Somalia, and the Yemen Arab Republic. These assessments have
been sponsored by the Office of Education of the Bureau for
Science and Technology of the Agency for International
Development. We believe this experience will enable developing
country policymakers, planners, and managers to prepare similar
assessments that will have the following beneficial outcomes:

• Endorsement and adoption of the sector approach as an
accepted way to plan and manage the allocation of
educational resources.

• Policy and planning decisions that are based on the
analysis of current and relevant data.

• Improvement of the efficiency and effectiveness with
which internal and external resources for education are
allocated, based on the assumption that these funds
will not significantly increase in real terms in the near
future for most developing countries.

• Baseline information available to support and assess
activities within education subsectors.

• Identification of investment opportunities as well as
constraints related to development within education
subsectors.

I • 1
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• Derivation of 3 rank-ordered set of recommendations
within each subsector, based on analyses of educational
goals and objectives, current status, plans, needs, and
constra ints.

• Synthesis of individual subsector recommendations into
an integrated group of specific action steps to
encourage the more efficient use of local and external
assistance agency resources throughout the education
sector.

• Improved effectiveness of external assistance agency
contributions and activities by their closer coordination
with host government goals, policies, and programs.

• A commonly accepted approach and format for
education sector assessments, based on a systems
framework, that clarifies the organization and analysis
of relevant information, enables countries with related
objectives and constraints to better share problem
solving ideas and approaches, facilitates updates and
revisions of assessments, and enhances information
exchange and netwc.rking among educators and planners
in developing countries.

To describe techniques and procedures that will help
achieve these outcomes, this manual is divided into the
following eight additional chapters: Overview, Introduction to
the Sector Assessment Approach, Preparation, Perspectives,
Conceptual Framework, Writing, Presentation, and Outcomes.
This manual also cites the background documents used to
prepare it (Bibliography) and references a series of assessments
available to illustrate and support its applications.

Users of this manual are reminded that these techniques
2"ld procedures are based on recent experience; these
approaches have been improved with repeated applications, and
it is likely that they will continue to evolve. As other users
continue to employ this process in different cor.texts they will
very likely make improvements on the suggestions presented
here.

I - 2



Sector Assessment Manual

2. OVERVIEW

This chapter describes the manual's content and
information sources, provides an explanation of the term sector
assessmelll, explains what groups will benefit from
recommendations identified by the assessments, and cOl1tains a

.II brief overview of the history of education sector assessments.

2.1 INTRODUCTION

This manual proviaes flexible guidelines for planning and
managing ed ucation sector assessments. The major sources of
information for the techniques and procedures recommended in
the manual are the cited references, as well as extensive
experience preparing recent assessments of this type for
Botswana, Haiti, Ind')nesia, Liberia, Nepal, Somalia, and the
Yemen Arab Republic. These aSSeSSll1ent~ were sponsored by
the governments of each country and the Office of Education
of the Bureau for Science and Technology of the Agency for
International Development (AID). The four most re.,;ent
assessments (Haiti, Indonesia, Nepal, and the Yemen Arab
Republic) were implemented through AID's Improving the
Efficiency of Educational Systems (lEES) project, which began
in June, 1984. This project is described by Windham in the
referenced documel':, Improving the Efficiency of Educationa!
Systems (lEES) Project: Background Activities and
Accomplishmellls. Funds for preparing thi~ manual were
provided by the lEES project.

The manual presents suffic.ient detail for this approach to
be used by Bachelor-level professionals in developing countries,
with a few years of relevant professional experience, working
on a team supplemented by two or three more highly trained
and experienced o;peciaiists (e.g., an economist, an edu,-:ation
planner, and an education analyst). The specialists in some
cases may be external consultants, but in other situations this
may not be necessary. Local expertise should be \!sed for
sector assessments to the greatest extent possibte.

2 • I



Chapter 2

The basic structure of an assessment, as described in this
manual, includes topics proven useful with prior assessments.
Application of the proposed structure and approach will provide
the following benefits: comparative studies will be more
meaningful with a common operational framework; sharing of
practical experience among developing countries will be easier;
and revisions and updates will be facilitated. The approach is
flexible and has easily been modified to suit unique situations
within individual countries.

Published assessments and other materials referred to in
this manual contain information that will be useful to members
of an assessment team; for example, illustrations of how to
calculate unit and cycle costs in educatiol1 and how to perform
analyses c,f student flow data are included in the Haiti and
Botswana sector assessments. The following five complete
assessments arc referenced throughout this manual: Botswana,
Hait~, Indonesia, Somalia, and the Yemen Arab Republic. These
assessments and the referenced materials contain some
information not readily available in pub:ished form with the
appropriate scope and level of detail.

2.2 DEFINITION

A sector assessment is a detailed analysis of the goals and
objectives, status, plans, needs, constraints, and priority target
areas with rank ordered recommendations for actions in a
national education system. The methodology set forth in this
manual is based on a systems approach to education. Thus, all
components of the sector arc analyzed interdependently, in
relation to one another, and in relation to the broader context,
especially the overriding economic conditions and the existing
capacity to manage educational activities. Objectives of the
as~t:ssment are to encourage the use of relevant and current
information for planning, policy formulation, and resource
allocation that will improve efficiency throughout the entire
education sector. This is very different from evaluation, which
is an appraisal to determine significance or value of rt single
activity or set of activities.

2 - 2
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.; A subsector assessment is the description and analysis of a
component (i.e., sub:;cctor) of the education sector. For
example, subsector assessments might address primary,
secondary, vocational, higher, or nonformal education. The
integration, analysis, and synthcsis of all subsector assessments
comprises a sector assessmen 1.

2.3 BENEFICIARIES

The immediate beneficiaries of a sector assessment will be
the host governments that use thc results of the assessment to
assist with policy formulation, planning, and thc allocation of r
resources. The ullimate beneficiaries will be all students, both
young and adult, whose knowledge, skills, and attitudes are I
bformf~d. .by ~hlle b edhucation SCIctor. programs.. A'h,cillary ~,
ene lcwnes WI etc cxterna assistance agenclcs w 0 use -

the results of the host governmcnts' sector assessments to help
them undrrstand morc fully thc context within which thcy arc
working and encouragc thcm to follow government priorities for
the allocation of their cducation rcsources more cfficiently and
effccti vel y.

2.4 ASSESSMENT OF THE EDUCATION SECTOR

..

Education has becn viewed historically as a socially
dcsirable cnci in itself, with an oftcn unstated assumption that
it is a basic human right. It often has been assumed that more
education is bctter education, and quantitative expansion of the
formal cducation system has been a ma:Jr objcctive of most
development plans. Education has usually been regarded as
equivalent to formal schooling. The nonformal sector and the
relationships betwccn education and employmcnt have receivcd
relatively Icss emphasis in many dcveloping countries because
of this.

As education systems have dcveloped and expanded there
have beer. attempts worldwide to gain a better understanding of
their strengths and weaknesses. In some cases sector

2 . 3
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assessments and sector analyses were a means of arriving at
this understanding.

Many education sector assessments have lJeen conducted
over the last 25 years, but it is not rele\ :lnt to review all of
these here. It is useful, however, to cite examples of the
range of these assessments to better understand the evolution
of ~he type described in this manual and the various
applications that have been made.

The history of education sector assc!:sments is not very
well documented and, unfortunately, many of the reports are no
longer available. The exam;:>les given here are those that are
fairly easily accessible. There is also some emphasis on those
that were supported by AID, again due to availability of
documentation.

A number of perspectives can be employed in a sector
assessment regardless of the methodology used. In The
Deve[opmelll of Nationwide Learning Systems, Harbison asserts
that three basic approaches to such studies have been used:
social demand, needs for national development, and employment
generation. He notes that the second approach can either be
broadly specified or more narrowly defined by an emph~sis or..
manpower needs or eeonomh= returns to investments in
education. This range of perspectives is more fully discussed
in Chapter 5.

The research for the Ashby Commission report (Investment
in Education) was done in 1959. It reviewed the entire system
of formal education in Nigeria immediately before independence
and was one of the earliest applications of a manpower needs
approach. Five years later USAID sponsored a sector review in
Nigeria oriented toward national d,evelopment needs and
employment generation. This assessment, Nigerian Human
Resources Developmelll and Utilization, was unusual for its time
in that it included nonformal as well as formal education.

A Government-appointed Commission began a survey of
education in India in 1964. This group produced the Report of
the Education Commission (1964-1966): Education and National
Development, which reflects a combination of the social demand
approach and the needs for national devc:.lopment approach.

2 ·4
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Tanzania conducted an education sector survey to prepare
for each of its first two five-year development plans in the
1960s. These surveys were conducted with a minimum of
external assistance and, in light of Tanzania's strong dl:sire to
have its education system support its national development
needs, ~hey arc good examples of the manpower needs
approach. The Overseas Liaison Committee conducted an
assessment of formal and nonformal education in Tanzania in
1971 for the World Bank, Tanzania: A Nationwide Learning
System. The development needs approach employed was very
broad and included tra ining programs spc.l1sored by employers,
as weIl as formal and non formal education programs.

Florida State University conducted an AID-sponsored
assessment of education in Korea in 1971. This assessment,
Systems Analysis for Educational Change: The Republic of
Korea, emphasized the economic returns approach as a basis for
selecting alternative education investments. It is also noted
for its recommendation that middle schools change to a system
of individualized education.

The social demand approach was a major influence on a
number of ~ector assessments sponsored by the Bureau for
Latin America of AID. Robinson has written extensive
descriptions of the methodology, which stresseu education
efficiency as well as improved quality and acccs~. These
assessments were conducted in the late 1960s and 1970s.

From the documentat:or. available on the education sector
assessments sponsored by the Bureau for Latin America, it is
clear that attention was directed to the entire sector. For
example, the Paraguay Education Sector Assessmellt 1977
consists of fifteen chapters, one of which is devoted to policy
analysis. Education sector assessments for Guatemala and EI
Salvador, also sponsored by AID, were completed in 1978.

In the early 1970s, the International Labour Office (ILO)
conducted a series of three assessments bas_d on the
employment generation approach. These studie.; were conducted
in Kenya, Sri Lanka, and Colombia, and covered more than the
education sector. Their conception of t':te sector is broad,
including nonformal education and vocational training, although

2 - 5
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these are not discussed in much detail. These studies are
interesting because they place education in the larger social,
political, and econorrllc context and consider the relationships
between education and employment.

The World Bank has conducted a wide range of reviews or
assessments of the education sector. It is noted for its ability
to produce comprehensive and concise ov~rviews of education
sectors in a relatively short period of time. Not all of their
reviews have been produced in a very limited timeframe, how­
ever. For example, a comprehensive and extensive sector
review was conductt.:d in Ethiopia in 1972. The Ministry of
Education and Fine Arts implemented the study witl. financial
support from the World Bank. This assessment is particularly
noteworthy because of the way in which it was conducted-­
the majority of particir,:>ants were Ethiopian. The World Bank
has also been a leader in synthesizing findings from its
separate country activities to develop its policies with regard
to the education sector.

AID's Bureau for Science and Technology began sponsoring
activities in 1982 that formed the foundation for the Impr,wing
the Efficiency of Educational Systems (lEES) project. The first
major field activity was an assessment in I~S? of the education
sector in Liberia. The methodology devised for that
assessment, with a few procedural and structural changes, has
since been used in Botswana, Haiti, Indonesia, Nepal, Niger,
Somalia, and the Yemen Arab Republic. The mcthodology was
bas.:d on work by Harbison (1973), Robinson (975), and the
World Bank (1980) and is described in a draft document by
Cielltat (1983) that has been used as the basis for this manual.

These assessments use a development needs approach and
are noteworthy in their adherence to the systems approach.
The various subsectors are viewed as interactive components
of an education system, and they address macroeconomic
circumstances and management capacity of the sector.
Experience with these assessments has served as the basis for
this manual. The approaches to assessment varied somewhat
from country to country in response to different needs and
contexts, and these vuiations are discllssed later in this
manual.

2 - 6
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3. INTRODUCTION TO THE
SEt:TOR ASSESSMENT APPROACH

This chapter of the manual describes the systems approach
as applied to education sector assessments, and explains its
usei'ulness for such applications. The anticipated results from
th'.:se applications are described in terms of several types of
outcomes. The chapter alsu gives a b;-ief overview of the
sector assessment process.

3.1 SYSTEMS APPROACH

A systems approach to analysis and planning in education
is lhe foundation of the sector assessment approach described
in this manual. This approach regards the education sector as
a group of interacting and interdependent components (or
subsectors) which together comprise a fully integrated unit.
The shared purposp. of these components is to facilitate the
development of human resources through learning activities.
Because changes in one subsector often cause changes
elsewhere in the sector, a systems approach does more than
merely describe each component of the education system. In
addition to describing these component subsectors, it also
focuses on the complex linkages within and among subsectors
and on an understanding of how and where changes in one
subsector can have effects throughout the system. For
example, if a country decides to provide secondary education to
one-fourth of all primary school graduates at no cost to the
students, this has significant funding implications that could
affect the quality of all primary education if this decision
would make less funds available for the primary level. The
systems approach also includes an analysis of the broader social
and economic context in which the education sector operates.

The systems approach to education is based on systems
theory. This theory evolved in response to the limitations of
the scientific method, which has strongly influenced the
traditional approach to research and analysis. Essentially,
systems theory is globa I in its approach: it emphasizes the
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relationships among system components, the system boundaries
and environment, and linkages with other systems. With a
systems approach all studied events are observed in their
environment and their overall characteristics are considered
before each component is examined individually. This differs
signifi.::antly from the scientific method which begins with the
analysis of simple and isolated phenomena and then proceeds,
through deduction, to mMe complex phenomena.

A systems approach is particularly useful for assessing
,~'omplex systems. This is why it is effective for understanding
(:ducation systems. The complexity of the learning process and
the structure of education systems makes it virtually impossible
to attribute particular immediate and long-term outcomes to
specific and individual educational inputs and interventions.
For example, if graduates of a new primary teacher training
college enter the teaching force at the same time that a new
instructional system or a greatly improved textbook series is
introduced, to which one of these changes should higher scores
on a primary school leaving examination be attributed? II

The systems approach is a practical and logical way to b,
solve existing problems in the education sector. It consists of iii
the following steps:

l. Identify and specify the problem.
2. Define the objective in terms of a desired outcome

(e.g., improved resource allocation among subsectors,
increased external efficiency, or improved learning at
lower costs).

3. Select acceptable criteria that will indicate that the
outcome has been achieved (e.g., scores on primary
school leaving examinations increased by 10% over four
years, or repetition rates reduced by one-half in three
years).

4. Identify alternative ways to reach the objective (e.g.,
higher training standards for teachers, increased
availability of textbooks, better teachers' guides,
improved classroom management, or self-help programs).

3 - 2
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5. Test the suitability and effectiveness of these alternate
ways (e.g., examine costs and practicality of solutions
based on results from their applications in similar
situations, or try a pilot program with representative
students).

6. Select and adopt one or more soh:tions (e.g., make a
best guess as to what might work in a given situation,
and what is feasible with respect to costs and available
human resources).

7. Collect data about how the selected solutions might be
m..de more effective (e.g., maintain records of costs,
impi.'~mentation procedures and difficulties, and
outl:omes according to the selected achievement
CI iteria).

8. Use analyzed data for feedback on the extent to which
the stated objective h?s been met.

The finai step above is, essentially, the first step in the next
cycle of the systems approach. The series of steps is repeated
until a satisfactory group of outcomes is achieved.

The approach to assessments described in this manual is
consistent with a systems approach to planning and managing
the education sector. Once institutionalized, the assessment
process may be viewed as an ongoing activity whereby data are
continuously collected and analyzed as part of the identification
and testing of solutions to problems and constraints in the
sector. In this way it can serve to enhance planning and
management in support of improved educational efficiency.

3.2 AN EDUe. ~TION SYSTEM

What il the structure of a typical e~ucation system? It is
complex. 1t consists of all components that contribute to the
process and outcomes of education. The Ministry of Education
and any of its regional offices are an important part of the
system. This part has major responsibility for planning,
management, and resource allocations throughout the entire
sector. Other parts of the system include other organizational

3 - 3
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areas (subsectors) of education: (e.g., primary, secondary,
higher, nonformal, "nd vocation'al education, and teacher
training). There are other aspects that are also critical to the
education system. These include organizations such as the
Ministry of Finance and Planning, and the needs and
opportunities of the overall economy.

It is unlikely that any two education systems will be
identical. Some countries have a separate structure for
preprimary education whereas others have special offices and
staffs to address issues of science and technology. Regardless
of the structure, it .s important to identify all of the relevant
parts and ensure tlla t each gets appropriate a tten tion in the
sector assessment.

The ejucation Q'ld training system is viewed as a
continuously interacting and changing group of subsystems.
Each subsystem has its particular set of objectives related to
national social and economic goals, but none operates totally
independently. Whatever happens in one subsystem may effect
any or all parts of the other subsystems. A decision to have
universal primary education, for example, has implications for
teacher training institutions, the inspectorate, universities that
prepare tutors for training teachers, textbook suppliers, and all
other areas of education.

3.3 ANTICIPATED RESULTS

Why use this approach to sector assessments? Because it ~-

examines in a single study the entire education system and the
larger context in which it operates, and can help to identify
and select effective activities to improve educational outcomes.
The sector assessment results include the following:

• Baseline Information. A detailed overview of the
entire education sector provides a standard foundation of
information against which to measure the effects of any
chaulges that are later introduced. Jf a major program of
vocational and technical training is introduced to help more
people find jobs, for example, it is necessary to have baseline
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.information on the initial level of employment so that the
effectiveness of the new program can be measured.

A subsector analysis is a careful examination of the
subsector component elements and their interrelationships. This
information can serve as the initial version of a continually
updated guide to managing activities ira aU subsectors. This
baseline information can also be used for more detailed
analyses of the relationships among subsec~~~::;, and can support
a comprehensive program of development i:t the sector.

• System Efficiency. An education system is efficient to
the extent that it makes the best use of its available resources
to achieve its stated outcomes. These include financial as well
as human and material resources. Education system effici~ncy

as defined in this manual emphasizes issues of increased
cffc\:tiveness and cost containment. Thus, there is a focus on
controlling costs while allocating existing and new resources to
their most productive use. One common index of efficiency,
for example, is the unit ~ost per year of education or training.
Another is the cycle cost, or the cost pet graduate. The
participation of a wide range of individuals in the preparation
of a sector assessment, and a focus on the entire system,
makes it possible to examine the efficiency of the total system.
A systems approach can identify places where monetary and
human resources are being used most effectively as well as
places where resources are not being put to their best use.

• Constraints. CCJnstraints are factors that restrain the
education system from achieving its objectives. Information on
the constraints within the sector is provided by analyses of the
variety of current resources that support educational activities,
the availability of present and anticipated resources for
ectucation, and the defined role of education in u nation's
development strategy. An inefficient organizational structure is
an example of a commonly found constraint.
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• Subsector Priorities. A separate analysis of each
subsector provides detailed information at'out each component
of the system. It provides analyses of each subsector and an
understanding of the strengths, weaknesses, and needs of each
part of the system. This allows planners to identify specific
priorities and opportunities for each subsector. Attention to
these priorities can improve the efficiency of the subsector
significantly and thus strengthen the entire educational system.

• Synthesis. A sy"thesiJ is the combination of diverse
concepts and issues into a coherent whole. It provides an
opportunity to use the data to review policy and its effects on
the education sector, and perhaps to alter policy in support of
im~roved efficiency. Examples of policy Questions that might
be raised as a result of a synthesis of the data include the
following: Should quality improvement or expansion of the
system be emphasized? Are the education and training
opportunities provided consistent with the employment needs of
the economy? Arc the current methods for training teachers
the most cost effective? And, is the existing reward system in
the education or civil service ministry appropriate to the needs
and capacity of the education ministry :lnd the nation?

A synthesis takes place at two levels following the
completion of the basic subsec~or analyses. The issues, needs,
and constraints arc summarized for each subsector with regard
to the available data, and several subsector recommendations
are made. At the sector level, the synthesis provides a
detailed analysis of constraints to effective and efficient human
resources development as well as information on obstacles and
leverage points in the educational system. A leverage point is
a place where problem solving or additional resource~ will be
partic\Z~arly effective in meeting stated objectives compared to
similar interventions at other places in the system. For
example, if investment in an altered approach to teacher
training (which decreased costs and improved teaching
effectiveness) were shown to be a better investment (Le., less
costly in relation to the desired teaching effects) than altering
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the terms of employment, then teacher training could be viewed
as a leverage point. Of course, costs and effectiveness may
not be the only variables considered when policy decisions are
made.

• Planning Tool. The detailed information on the
education sector and its components, combined with information
on the resources available for short-term and long-term
educational purposes, can be an excellent tool for educational
analysts and planners. Moreover, the synthesis identifies places
where existing or potential resources might best be invested,
with improvem~nt of the entire sector as the objective. The
assessment coniains information that provides an opportunity
for making planning decisions based on data that have been
subjected to careful analysis and integration. Location
planning for new schools, for example, can be done more
equitably if information is available on different levels of
access in various parts of the country. Enrollment ratios by
distr:ct or region arc one way to measure these differences in
access.

• External Assistah ~e Agency Coordination. External
assistance agency coordination is a critical element for
improving education system efficiency. It is essential that
external assistance agencies work closely with government to
ensure that available resources are used as effectively as
possible. It is assumed that national governments will assume
leadership in coordinating all external assistance agency
activities.

A detailed analysis of the education sector and its
relationship to overall national development goals provides
information that can guide decisions of governments regarding
external assistance activities in the sector. Careful planning
and coordination of national and external assistance agency
priori des will result in leveraged assistance--that is, assistance
placed where and when it is needed most, and that is
coordinated with national plans and the activities of other
external assistance agencies for the best possible use of
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resources to support improvement throughout the sector. There
have been cases, for example, where two major externa:
assistance agencies have planned and implemented similar
national education programs directed at the same problem.
Such situations could be avoided with the government having a
data based educacion plan shared with and accepted by all
external assistance agencies.

r
3.4 INSTITUTIONALIZATION

An important outcome of conducting an education sector
assessment, and its subsequent updates, is the
institutionalization or strengthening of a systems-oriented I
approach to planning for education. 11lstillltiollalization is used
here to mean the acceptance and adoption of an approach and
its practice on a permanent basis. Institutionalization of this
approach to educational planning is desirable for several
reasons. It should result in an improved capacity for analyzing
and planning th~ efficient allocation of resources. This should
be based on an ability to identify relevant policy Questions and
to use the analytic skills to address them. Thf.: decisionmaking
process should be enhanced by the availability of current and
reliable data. The systems approach also allows for
consideration of solutions that are more than just technical. It
provides for consideration of the socioeconomic context as well.

Adortion of a systems-oriented approach requires that
representatives of the subsectors fully understand the
usefulness of the approach and the importance of their own
roles in contributing to its successful application. For this
reason, it is important that individuals from all subsectors be
closely involved in planning and conducting the assessment.
This involvement should begin with the identification of issues
and the analysis of basic data, and extend through all revisions
and updates.

If additional countries adopt this approach, its expanded
institutionalization within a network of cooperating countries
will encourage a sharing of expertise, common experiences,
approaches to similar problems, and staff.
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3.5 SECTOR ASSESSMENT PROCESS

A sector assessment has to be a major undertaking to
produce the outcomes cited in Chapter I. The collection and
analysis of rekvant information requires the participation of a
wide range of individuals in the education sector. Their
participation is a very important part of the sector assessment
process. It will ensure that different points of view will be
incorporated into the assessment and that implementatiun of
the outcomes will be less likely to encounter serious resistance
from these individuals. Intensive participation is also important
because it will encourage understanding, acceptance, and
adoption of the assessment process. To derive a final set of
conclusions and recommendations that are firmly based on
accurate data requires adherence to an analytically sound
process, as outlineC: below.

• Preparation. The first step in any complex process is
preparation. This includes activiti\:s such as preparing the
terms of reference (described in Chapter 4), clarifying what
work is expected, ensuring that the work can be completed in
the time available, and understanding exactly what products are
expected from each team member and at what time.

• Data Collectioll1. An assessment cannot be based on
data unless current and relevant information is used. Data
collection is an important firsl part of the assessment. Data
collection for a sector assessment refers to the gathering of
available information, and generally not the conduct of basic
surveys. Assessors will have to use both published and
unpublished data and d'Jcuments, supported by interviews with
individuals knowledgeable about education. Although most data
collection will be done at the beginning of the assessment,
some of it continues throughout the study period. Data that
are more current sometimes become available near the end of
the assessment and these should be included to the extent
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feasible, par!1cularly if they are significantly different than the
earlier information.

• Data Analysis. Once the data are available they can
be analyzed. This means that the data can be organized and
examined critically for their interpretation. For example, if
enrollments are decreasing each year while the number of
school-age children is increasing over the same period, this
would suggest a need for further investigation of this situation.
The kinds of analysis that might be included in an assessment
are discussed in more detail in Chapter 6. The point made
here is that merely collecting available data is not sufficient
for an assessment. Once they have been assembled they have
to be organized, studied, and interpreted.

• Identification of Issues and Constraints. Analysis of
the data will identify strengths as well as wC:ikncsses in an
education system. These can be described with regard to the
data from a single subsector alone or in relation to the
economic analyses and dfl~a from other subsectols.

• Conclusions. The conclusions summarize the results of
the analysis. It is important to remember that the conclusions
must be based on the data and their analysis. Conclusions
should not merely represent opinions of the assessor or of an

.., influential member of the education sector.

• Recommendations. The recommendations provide
options for addressing any problems or concerns identified
through the analytic process. In addition to a set of
recommendations in priority order for each subsector it is very
important to have a synthesis which gives priority ordered
recommendations for the entire sector.

• Review. Frequent and careful review of the assessment
during its development is an important part of the process.
Reviews should occur not only at the end of the assessment
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but also during the process. They provide an opportunity to
ensure that data and their interpretations are correct.

• Revision. Revising the assessment involves examining
all or parts of it in order to correct, amend, or update it.
This is also an ongoing activity during the assessment that
results from reviews. At the end of an assessment it is
important to make final changes that reflect the most accurate
data and interpretation. How each part of this process is
conducted is described in more detail in subsequent chapters of
this manual.
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4. PREPARATION

Careful preparation is important for a successful sector
assessment. Preparation provides guidelines for an assessment
to achieve its gO.lls and objectives. This chapter deals with
the elements of preparation that should be considered when
planning a sector assessment. It includes a section on each of
the following topics: scope of work, level of effort, personnel,
rna nagemen t, logistics, costs, schedule, and insti tu tiona1
relationships.

4.1 SCOPE OF WORK

The scope of work is a statement that specifies what is to
be accomplished in the sector assessment process and identifies
the expected outcomes. This should be prepared before the
sector assessment begins. It should be done with the
participation of representatives from all institutions and
organizations who will be using the assessment results and
those who provide its financial ~lJpport. These are all
stakeholders in the assessment, tha' is, they all have some
vested interest in the outcomes. it is important to secure
their support at the beginning so that they will endorse the
decision to have the assessment done, support its preparation,
and assist with the implementation of its recommendations.

A precisely and accurately written scope of work is
essential. It provides an authorization and a guide for the
professionals responsible for performing the assessment
activities. It also helps avoid misunderstandings about the
objectives of the assessment and possible implied investment
intentions in certain areas on the part of government, or on
the part of external assistance agencies should any be involved.

In addition to stating the goals and objectives, the scope
of work should include a rietailed topical outline of the report
that will present the results. Readers are encouraged to
become familiar with Chapters 5, 6, and 7 of this manual
bl~fore preparing a SC0l-e of work. Chapter 5 will help select
the perspectives that will guide the assessment. Chapter 6
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presents a conceptual framework for discussing issues and
identifying subsector data requirements, and Chapter 7 gives a
suggested format for presentation of material on various
subsectors. It is essential that a scope of work be realistic
with respect to the time and resources that are available. The
scope of work must identify tasks that can be addressed
adequately in terms of available data, time, finances, and
personnel.

A sample scope of work for a sector assessment is given in
Table 4.1, and a proposed assessment outline is in Table 4.2.
These would have to be adapted to conditions specific to any
given country. For example, the team might be reporting to a
single minist.ry rather than an interministerial steering
committee. Note that the scope of work specifics the purpose,
task, approach, staffing, duration and timing, and reporting. It
is critical that each of these items be included in the scope of
work so that roles, responsibilities, and expectations are
understood clearly from the beginning. For example, having a
single key individual out of the country durin2 the assessment
period could significantly reduce its effectiveness, especially if
this were an influential supporter in the ministry responsible
for planning or for formal education.

Once the purpose and content of the sector assessment are
agreed upon, it then will be possible to determine the kinds of
skills and the number of individuals needed for the assessment
team. The terms of reference for each proposed team member
should next be prepared and attached to the scope of work for
the assessment. The terms of reference should clearly state
what products or outcomes are expected from each participant
responsible for parts of the sector assessment and what skills
are needed to achieve them. Table 4.3 is an example of terms
of reference for one position of a sector assessr.~ent team.
This example provides information on the various aspects of the
specialist's assignment.

As depicted in Table 4.3, the initial part of the terms of
reference should include the assignment, the functions,
reporting requirements, skills or qualifications required to
perform the assignment, and duration. In the example in Table
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Table 4.1

Sample Scope or Work ..

"urposc:

Task:

To provide baseline dlla, analyses., and recommen­
dations for improved planning in the eduCAtion
sector that will result in more dfieient allocations
of resources.

An assessment of the entire education sector will
include analyses of all the major subsector.:
(primary, secondary, leaeher, tertiary. vocational
and technical, and nonrormal education) and of the
economic and manasement constraints on the
sector.' An introduclory chapter will synthesize
the findings from each or the subsectors. A pro­
posed outline for the report is aClached (Sec Table
".2).

Approach: The education sefl:- should be eonsidcred as a
systcm. Particular .;mphuis should be given to
constraints to the syuem and more eUicient usc of
available resources. A manual wnh 8uidclines for
using this approach will be provided (i.e.. this
manual).

SCafflaC: A team of individuals will conduct the assessment.
A team leader will manage the team., serve IS
liaison with the relevant units or government and
the private sector. and be 'responsible for
production or the final report.

Duratloll: The Issessment will take II total of 10 weeks. It
is anticiplIled that the team wil~ bcsin work on
November IS. 1989. The team lea1er will have two
additional monlhs arter the team finishes its
assignment to 'CompieIe the synthesis and the
assessment document.

RcporC1ac: Team members will report to the te%m leadcr who.
in turn, reports to the Ministry of Education. For
day-to-dlly logistics and coordination with the
ministry, thc tcam leader will report to John Smith
of the Planning Unit or the Ministry or Education.
Written drafts 01 :Ioe a:sessmenl document arc due
to the Sector Assesllb...:lt Intcrministeria I Steering
Committee by the end or the sixth week 10 allow
time for rcvie·i·.
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Table 4.2

Sample Proposed Outline l

Chapter Topic

I Synthesis
2 Economic and Fiscal Analysis of Human Re-

sources Development
3 Capacity to Manage a Human Resources Sector
4 Primary Education
5 Secondary Education
6 Teacher Training
7 Higher Education
8 Vocational and Technical Education
9 Nonformal Education

IDe tailed chapter outlines arc given in Chapter 7 of this
manual
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Table 4.3

Sample Terms of Reference for Primary
Education Planner!Analyst

Ac&lCRmuI: rrimuy Educalion Ch~pler. Educalion Seelor
Assessn.enl

• Muter: dCllree in eduealion and fiye years of worl;
elperienee in primary edueali~n with plannk. or policy
responsibilities, or ilS equivalence

• clperience dcscribin. and analYlin. educalional
sYllcms, or PUIS Ihcreof

runclloas:

• reporl 10, Ind work closely wilh, thc leam leader
• ~eccrme familiar wilh all avlilablc dall on primary

calue:alion
• collcci and or.anilc dill from nistin. documcnillion

and interviews, in order 10 describe Ihe UalUS of
primary educalion us;n. the format provided ill the
manual

• assess the constrainlS faein. primary education Irter
euminin. eltillin. plans and reviewin. them in Ii.ht of
cxiuin. resources

• analYle primary education in terms of internal
efficiency, external efficiency, access and equity,
administration and supervision, and COsts and finanein.

• provide conclusions and recommendalions for primuy
eduealion usin. the formal provided in the.manual

Reporclnc:

• submil an inilial draft of findin.s to Ihe team leader
by Ihe end of the firth week

• prepare a drarc for submission to the InlerminiSlerial
Sleerin. Commillee by the end of Ihe sixlh week,
incorporating sUlleuioDs made by Ihe leam leader

• submil a revised draft to Ihe team leader by Ihe end
of Ihe seyenlh week

• prepare a brief oral preseDlatioQ of the revised draft,
suilable for presentllioD to Ihe Inlerminiuerial
Sleerin. Commillee, by the end of the seyench weel;

• submit a final drart by Ihe middle of the ei.hth ...·eek

Duralloa: Seyen and one-hair weekS arc scheduled ror Ihis
lask.
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4.3, the individual was required to have very specific skills
related to primary education and analytic capabilities. Note
that skills and experience are what Qualify the individual to
perform this task and not academic credentials alone.

The functions expected of the individual should be carefully
and clearly described. The more detailed the explanation of
functions, the less the likelihood of misunderstanding and the
greater the chance that the individual selected will meet the [--
expectations specified in the scope of work and the terms of
reference.

The section of the terms of rderence that describes ~

reporting cites the kinds of oral presentations and written
reports expected, and when they are due. The fact that a
draft is submitted to the team leader, and not the steering
committee, makes it clear that the individual does not have
final authority over the content of a given chapter. The
duration section of the terms of reference specifies the amount
of time each individual ha'i for the assignment so that the
assessment can be completed un schedule and not be delayed by
any single team member. The terms of reference may be dated
and signed upon acceptance. A signed terms of reference
implies that the individual has agreed to provide the products
described within the specified time.

The terms of reference must be consistent with the scope
of work and be compatible with the proposed level of effort
which is described after Table 4.3.

4.2 LEVEL OF EFFORT

The level of effort is a summary statement of the number
of individuals required for the sector assessment team and the
amount of time required for them to complete their assignment.
The larger the scope of work, of course, the greater will be
the required level of effort. Table 4.4 gives an example of the
level of effort that was required for an assessment in
Indonesia. It required approximately 40 workmonths of 21 days
each. Note that this table lists how much time (in workdays
and five-day workweeks) was required to complete the assess-
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ment, including follow-up work to refine the field analyses and
56 workdays for presentations of the revised draft to govern­
ment officials. We cite the Indonesia example as an unusually
high level of effort. Other countries, such as Haiti and
Liberia, required a level of effort less than this amount.

Table 4.5 provides the level of effort for the sector
assessment that was conducteG in Haiti late in 1984. As can
be seen from the table, between 13 and 14 work months of 2:
days were provided for the assessment. This does not include
time to present the revised draft to Haitian educators.

The level of effort will vary widely depending on the
specific requirements of a particular assessment, the Jmount
and quality of readily a\ailable information, the availability and
qualifications of professional staff, and the experience of
assessment team members with work of this type. Experience
has shown that the team leader and one or two other
professionals need significant amounts of time to revise and
complete the assessment document.

4.3 llERSONNEL

Personnel at several levels of qualifications and experience
are required for a sector assessment. They sometimes may
come from the polky. planning, and technical levels within
government. Where appropriate they also may come from the
nongovernmental sector to provide advice and guidance. In
countries where the private sector is heavily involved in
primary education, as is the case in Haiti for example, it would
be important to have this group well represented among those
contacted by the assessment team. Individuals from planning
and implementation levels are selected to do the data
collection, analysis, and drafting of the assessment, and support
staff are also necessary.

Policy-related personnel participating in the assessment,
such as those on an interministerial steering committee, should
be from the highest possible level. These individuals give
policy guidance to the assessment with their advice, and also
give it political status and validity by their endorsement. High-
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Table 4.4 k

Level of Effort for Indonesia Sector Assessment -

WHltd.p

Orlea· Follow.
Member Speci.lly 11,10. Fkld .pl TOIII AuI.....1

JII 'oll;y nllpl.. pl.onln•• ,. 102 1IJ TUrD leader. eaeculiye
At cnlallion lam...". (CIa. I), A calcr.11

luilll"" (a.. II)

OE Micro-ccoaomies ~6 6 H Economic At riPIICII' ..llrail
(CIa. 2)

11M Macro-<coDomic:s 0 ~2 0 41 Economic At riuncil' nllflll
(ClI.2)

'liM Humaa retaureCI economist 0 IS •• JJ Economic 1& riolOcillnllflil
(Cbo 21

loCK 'ollcy nllYlil/project ~I 0 4J .olicy nllflil A cdaCltioll1
..tIlaalemeD' dill Iptcml (ClI. ~)

JT Mlnl,cDlCnl/lrlinin, 39 0 41 Ml••••lDcnt or cdacotio. (CJa.J)

.DII Jnt.rnllionll cdaCltion, 0 63 141 104 Dcpaly lCOID lcodcr. preprlaory
eYOI.lllon, policy ,,"Iy. ODd prl....ry edacollo. (Cla. S)
lis. pri..r~, educatioa

DE VocalionlJ At Icchnicol cdu· 0 )~ 0 J4 Vocallo.11 A lcohaiClI cdlca·
csllon, projcci IlIplcmcn- lion (CIa. 7)
111100

DA Secondary educslioo 0 )2 0 Jl Secondary cdaCllion (Cb. 6)
,

SS Teicher CduCllion ~I 0 41 Tcacher cducatio. At "Ii.i••
(Ch. ')

SO CurricululII A supervision. ~4 0 46 Hi.hcr cduculo. (Cb. 91
intereullunt educltioD

SA Honrormll cducalioo )4 0 J6 Ho.rormll CdUCllio. (CIa. 101

D' ~ncr.1 ICryicc. project 1 U J ..11. Adminillrl.ivc Auisunt
IIlInl.cmcnt. A coordination

Tall" (worltd.p) 17 ,.4 167 '4'
Tall" (J.dlY workw.cbl J,4 111.1 SJ.4 169.6
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Table 4.S

Level of Effort for Haiti Sector Assessment io Days

MEMOER ASSIGNMENT ORIENTATION FIELD TOTAL WEEKS IN FIELDI

VC Synlhesis 2 .3 47 9

OM Economics 2 23 30 5

PE Economic:s; 2 4~ 47 9
Voc:alional/Technical

MP Primary; Secondary .3 47 S

MA Teacher Training; 2 <45 .c7 9
Higher

PE Managemenl 33 37 7
External AssiSlance

LV Nonrormal ..1 ....ll -ll J.

"':"TAL 17 275 292 55

IOased on 5-day wortweeks
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level professionals provide important technical guidance to the
assessment team. Personnel from the policy and technical
levels need not devote continuous attention to the assessment
but should be readily available for sct,eduled briefings and
review sessions. (These sessions are described in Section 4.7
below, which addresses the schedule.)

Professional staff responsible for preparing the assessment
document must be avai1~ble for the large amount of time
required for this task, as described in the scopes of work.
Individuals responsible for major assignments in their own
country would have to be temporarily relieved from their daily
job responsibilities to be able to spend the necessary time and
effort for this task. Ways to recruit individuals for the sectClr
assessment team are described below in Section 4.4, that
addresses sector assessment management.

The need for the required amount of cGsential support staff
time should be identified when the scope of work and level of
effort are developed. Experience has shown that a full-time
administrative assistant and two or three typists or word
processing staff are necessary. The administl ative assistant is
a very important member of the team. This person should have
skills in arranging meetings, obtaining reports and data, and
logistics. A professional background in general education is
very desirable for this person. Good secretarial assistance or
word processing skills are essential if a timely report is to be
produced. Secretarial assistance is also essentiul for the
intermediate drafts of the report that are produced during the
assessment for review by policy and technical personnel serving
as guides and advisors to the team.

4.4 MANAGEMENT

This section provides guidance for all s£aff who will
participate in the assessment. In addition to the responsibilities
of the team conducting the assessment, important roles are
played by participating members of the government ministries,
agencies, and institutions and, in some cases, representatives
from the private sector.
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Clearly defined and agreed upon lines of managerial
responsibility are necessary for effective operations. The team
leader should have overall coordinating responsibility. This
should include ad vance planning with relevant stakeholders to
prepare a scope of work, including terms of reference for each
team member. The team leader should have professional and
editorial control over the content and recommendations of the
assessment that are submitted to the sponsoring agency,
although the advice of all members of the team will influence
the contents and recommendations of the final document.

The team leader should select candidates for team
membership and have final responsibility for presenting the
completed assessment to the appropriatr. government agency.
The supervision of all team activities ~hould be the direct
responsibility of the team leader, under tt..e ~eneral guidance of
the interministerial steering committee, reference group, or
individual to whom this responsibility is delegated.

An example of a 13-member assessment team staffing is
given in Table 4.4. Specialist positions on the team may be
filled by staff from any stakeholder organization associated
with the assessment, by consultants, or some combination of
these two sources. Depending on the qualifications and
experience of available individuals, several areas of study and
writ~ng assignments may be assigned to a single team member
as shown in Table 4.5, although experience suggests that it is
usually desirable to assign only one chapter to each team
member. Administrative and secretarial staff must also be
identified.

Because of the large amount of work to be accomplished in
a relatively brief period, and because of the sensitive nature of
some of the work, great care must be taken in selecting team
members. If especially well qualified persons are available with
expertise in more than one specialty area, the writing
assignments can be arranged to suit available staff. Although
most team members should be working at the same time,
availability of persons with the needed skills sometimes makes
this difficult to arrange. Hence, there may be some variation
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in the schedule, which is dh;r.ussed below in Section 4.7, to
accommodate persons with particularly outstanding skills.

The roles of the team members should be clarified at the
time of their recruitment. Team members should not have
proprietary expectations related to their subsector responsibility
with respect to having final control over the subsector
recommendations as initially set forth and during subsequent
revisions. All team members should recognize that their
assignment is to jointly prepare, with the other team members
and under the general guidance of the team leader, a draft
subsector chapter that reflects the general consensus of the
team and the cooperating members of the government. They
should be able to subordinate personal prominence to the group
goals and recognize that final authority for the content and
format of the assessment rests with the stakeholder
organizations responsible for the scope of work.

Team identification and selection must be completed long
before the beginning of work so that the most qualified
individuals can be obtained. Delays in recruiting reduce the
number of available well-qualified individuals, as the more
capable people arc in high demand and their time is obligated
to tasks far in advance.

Recruitment is one of the most sensitive tasks related to
preparing a sector assessment. All team members should be
highly qualified in their specialty areas and have work
experience related to their assignments. They should be good
team workers, comfortable and effective when working with a
wide range of individuals, and familiar with techniques for data
and policy analysis and development planning. They shollld be
able to accept professional critiques of their work ... ithout
excessive sensitivity, and be willing to make changes in their
writing and analyses that arc suggested by their colleagues.

4.5 LOGISTICS

A wide range of logistics support is essential for
completion of a sector assessment. This includes the following:
administrative support, secretarial support, office space,

4 - 12

ii



Sector Assessment Manual

equipment and supplies, documents and related reference
materials, tramportation, and photocopying.

Advance arrangements 'Ire necessary for office
accommodations and should proJide adequate work space for
each team m/:mber. It is important for team members to work
near to each other so they can Gasily share information and
ideas as these evolve during the course of their work.
Whenever possible, there should be a central office where
support staff work, where supplies are kept, and which can
serve as a central communications point. General office
supplies should be provided, including writing pads, typing
paper, staplers, paper clips, and similar items. Use of word
processing equipment is ideal for a sector asses:;ment, because
of the largr. volume of written materials, the many revisions,
and the numerous tables and figures. If word processing
services are not available, there should be good electric
typewriters for all secretaries. Availability of a telephone at
the central office will save considerable professional and
administrative time that might otherwise be spent setting and
changing aiJPointments, making transportation arrangements, and
performing general administrative coordination.

In situations where team members are working at the same
location as their regular assignments, it may be especially
useful to provide an alternative office location for them to use
during the assessment. Otherwise, individuals will very likely
find that the responsibilities of their :cgular jobs detract from
the time required for the assessment.

Administrative support should include a full-time
administrative assistant and two or three experienced
secretaries. The administrative assistant is a key individual for
making local appointments, arranging transportation, and
obtaining background documents. The more skilled this person
is, the more savings in professional time will be realized on
these time consuming tasks. The secretaries should be fast and
accurate typists and available to work overtime to meet peak
work demands.

A collection of resource documents should be made
available in advance for the sector assessment team. This
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library should include current annual reports for all concerned
ministries and institutions; all current statistical reports on
census, enrollments, and finance; development plans of the
ministries and active external assistance agencies; and other
background information of general relevance to the assessment.
This collection of rC:Jource materials is an important foundation
for the assessment tc~am's work.

Adequate transportation is essential, especially for work in
larger cities where there are long distances between the office
and appointments, or in large countries where it is necessary
to travel between cities or to l:ne or more districts. Full-time
hired cars with drivers may be required for most of the
assessment if taxis are not readily available.

Priority access to reliable photocopying services, during
and after normal working hours, is a necessity. The large
amount of photocopying for the assessments conducted so far
was often much greatcr than expected, but was necessary given
the requirements for review of each chaptcr by many
individuals at both the first and second draft stages. Gi-/en
the delicate mechanical nature of many photocopiers, wi~h

frequent breakdowns, an alternative copier should be id~ntified.

A commercial source for photocopying may be preferable to a
government office SOuice as the large number of copies
required on short notice cannot easily be accommodated without
disrupting normal government office workloads.

4.6 COSTS

The costs of an assessment will vary according to the level
of effort required to accomplish the scope of work, and
whether the team members are foreign consultants or
government employees. In the latter case, there are no
transportation costs or local food :lnd lodging costs. The time
cost of government employees released for an assessment is,
however, a true r.xpenditure in terms of the opportunity cost of
the work they might otherwise be doing. Regardlt:ss of the
level of effort, a decision to conduct an assessment is a
decision to commit a significant amount of funds to the
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activity, no matter what the source of funding. The full costs
should be identified and budgeted for in advance. These
include office space and supplies, photocopying, external
consultants if any are used, travel, food and lodging, and local
transporta tion.

Table 4.6 is a cost worksheet with examples of the typical
kinds of costs that were incurred for the assessments cited in
this manual. The cost categories in this table can be used to
estimate costs for a specific country. For this worksheet we
have assumed the following: (a) three individuals are foreign
consultants (team leader, micro-economist and primary
education specialist) and the rest are country nationals, (b) the
team leader, the primary education specialist, and the
management specialist will be responsible for revising the
assessment document into final form, and (::) daily rates are
$150 for foreign consultants and $75 for country nationals.

Costs will vary according to whether local staff or foreign
consultants are used and how many of each are on the team,
and on the size of country and number of sites to be visited.
Costs also will be affected by the actual daily rates of
individuals involved in the assessment. These rates may only
be part of the costs of specialists, however, Often it is
necessary to also pay for items such as retirement and health
benefits while people are engaged in the assessment.
Nevertheless, individuals planning an assessment can &:rrive at a
fairly accurate budget estimate by using the worksheet
presented in Table 4.6 and ensuring that locally appropriate and
more accurate figures are used.

This example is basr.d on experience from sev0ral sector
assessments conducted over the past few years. Actual costs
would depend on many factors including loc:>.~ prices for the
various line items and whether some of the team members were
foreign consultants. Costs for the recent assessments cited in
this manual, which were conducted almost entirely by foreign
consultants, have ranged from about $150,000 to $400,000,
depending on the size of the country, thr complexity of the
education sector, travelling distance from the consultants' home
countries, consultants' sk:lls, local costs, and specific country
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Table 4.6

Cost Worksheet for an Education Sector Assessment
in US Dollars

Calceo""

Wockw"t. f.l';lIUled
AuculltCAI Follow Up D,III, Rue Cost

I. Pcnonncl
Tcalll LcaG'cr 10
TcaIllMcni~

Macro-ECIll!locaist I
Micro-EconoClist I
lrimary Edllation Spccidue I
Secondary [dilation Spccialill I
Teaehcr TniDine Specialise I
Hiellcr EducalioD Spccialue I
Honrormal EdllC&ciOD Specialisl I
Voc:aciollal/TcdaDical Educalion Spec••:;,.
MaDllclllCae Specialise I
Admialslnti" Asidllnl 10
Secretarial/Ocrial (3) 2~

2. Food and LodeiDe (forciln coDsullaals)
I @ 14 weeD x nS/day
I'@ 12 wccl::s It S1S/day
I @ 1 weel::s It nS/dl,

3. Orficc space
2 ror 12 weeks @SSO/wk
4 ror 1 wccts @ SSO/wk

4. Pholocopyinc

s. l.oc:ll TraaspoC12liOll (wilhin cilY)

6. Office Supplies

7. Tra..e'. Domcstic: (belwceD cilies)

I. Tca..c!. lalerulional (rorcien consullanu)
) ecips al S1.100

9. Orricc EquipmcIII Renlal

10. TOlal
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4
2
4

ISO $10.$00

1$ 3,000
ISO 6,000
ISO 9,000
1S 3,000
1$ 3.000
1S 3.000
1$ 3.000
1S 3.000
1S 4.soo
SO 3.0c0
2S 3.S00

12.1S0

1.100

3.000

I.SOO

SOO

3.000

S.~OO

2.000
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requirement::. ~hat in some cases expanded the scope of work
for the type of assessment described in this document.
Additional activities which might need to be budgeted for
include: purchase of materials for the resource collection,
office equipment (such as a typewriter), resources for data
collection, and computer time for data analysis. To the extent
that a country uses its own staff and faciHties, costs will be
significantly reduced.

There are some places in Table 4.6 where cost savings
might be realized. For example, if local staff are used it may
not be necessary to provide substitutes for them during the
entire time of the assessment. It ~ight be possible to have
office space donated. Or, lower cost housing might be made
available t0 foreign consultants.

Although these costs for a sector assessment may appear to
be high, it should be recognized that these expenditures can
have rewards beyond the actual assessment activity. Benefits
of the assessment include improved efficiency of use for
internal and external resources, the development of baseline
information on education, improved educational planning with a
solid foundation on data, and the institutionalization of the
sector approach to education. Additional benefits are cited
under the earlier section addressing sector assessment expected
outcomes.

4.7 SCHEDULE

The schedule and time needed for a sector assessment will
vary according to the scope of work, the size of the country,
and the availability of appropriate individuals to conduct the
assessment. The scope of work should allow sufficient time for
the assessment, based on a realistic schedule for the completion
of the specified activities. A sample sector assessment
schedule is given in Table 4.7, which shows the field work time
for the Haiti assessment. This schedule shows the time allowed
for preparation, orientation, and data collection and analysis
but does not reflect the time that was required for revisions
following the field work. A schedule, such as this one, should
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Table 4.7

Sample Sector Assessment Schedule (Haiti) 1

Calendar Week
TOlal
Work

Specialist P I 2 3 .. S 6 7 I 9 10 II 12 Weeks

Team Leader • 0 x x X l< X l< X l< l< l< l< 15.4

Macro-Economist 0 x x l< l! ".4

Micro-Economist 0 x x l< l< l< l< l< l< 1.4

Primary Education 0 l< l< l< X l< l< l< 7.4

Secondary Education 0 l< l< l< l< X S...

Hilhcr Education 0 l< x X I X S...

Tcachcr EduCitiol: 0 x X I I X S...

Nonformal EduCition 0 x x I I x S.4

Vocationalrrechnical Education 0 x x I l< X S."

Manaaement 0 x x X I .....
Donor Coordination 0 x x x x .....
Special Studies 0 x x I 3.4

Administrative Assiscal.t x x x x x x x x x x x 11.0

Secretary l< x I X I X X I .- x 10.0

Secretary x I I l< X l< X --1.Q
TOTAL 102.1

Key p. Preparation (.. weeks)
o • Orientation (2 work days)
l< • S-day work week

lAs Doted in Section ".7, the team leader, one or two other professionals, and
lome support starr will have to devole time 10 completinl Ihe reporl afler aU Ihe
drafl chapters have been submilled to the Itam leader. This lime is not reflected in
Ihis field schedule.
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be modified on the basis of local conditions as well as the
availability and experience of staff. It is essential that the
time listed in thr. schedule be consistent with the scope of
work, the terms of reference, and the cost estimates.

Note that this examp!e is not consistent with the time
estimates provided in the cost worksheet (Table 4.6) because
each example reflects a different scope of work. In planning
an assessment it is imperative that the budget reflect the
anticipated time required for the task and that the schedule be
consistent with this.

Preparation for the assessment may begin as early as a
year before the field work. This is the major responsibility of
the team leader. This time alIows for activities such as
selection of team members and support staff, identification of
institutions that will participate in the assessment, and
development of the scope of work and terms of reference.
This task takes approximutely four weeks of work time, and it
may extend over several months.

Experience has shown that it is useful for the team leader,
economists, and support staff to begin work before the other
members of the assessment team. The team leader has an
important role developing further linkages with stakeholder
institutions in the education sector (see Section 4.8 below) and
completing a detailed schedule, which is discussed later in this
section. The economists can begin data collection and analysis
early so that the rest of the team can use the findings in their
individual chapters and allow this info.mation to provide some
guidance to their own data col!ection and analysis. The
support staff can establish the office, begin making
appointments, and start to assemble the resource document
collection for the team's work.

The orientation provides an Gpportunity for everyone
involved in the assessment to become familiar with its
objectives and allows time for the team to become familiar
with the prevailing political and institutional climate. In cases
where all the specialists on the team are already familiar with
the local educational system, it would not be necessary to
address this particular topic in the orientation. Even spe-
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cia lists very familiar with the local situation, however, will
probably have to be briefed on topics such as the sector
assessment approach, format, issue areas, schedule, and
individual and team responsibilities. The importance of the
orientation as a formal team briefing and as an opportunity to
clarify roles and responsibilities 2should not be overlooked.

In Table 4.7, it is assumed that each specialist will be
responsible for all data collection and analysis for a single
chapter. It is important to recognize that the work weeks
included in this table are only estimates of the total time
needed. Most specific contexts will require that either more or
less time be devoted to a particular subsector. For example, if
there is little basic information available for primary education,
or if the available information is not current, it might be
nec~ssary to increase the amount of time allocated for that
subsector. Or, if only government activities in nonformal
education are to be included in the assessment, and not the
work of private voluntary agencies, it might be advisable to
reduce the amount of time scheduled for that subsector. All
such decisions, of course, are made with regard to the scope of
work.

The schedule must allow sufficient time for research,
analysis, and writing so that all chapters can be reviewed by
interested parties in an appropriate form and in time to allow
comments and suggestions to be incorporated into the revision.
Oral and written presentations should be scheduled well in
advance so that specialists can prepare the material, and
individuals from policy and planning levels, who are to provide
guidance to the team, are able to meet with individual
members. Both formal and informal presentations of the
evolving chapters provide opportunities for review of the work
of the team and for feedback. Draft versions of each
subsector chapter should first be reviewed by other team
members under the guidance of the team leader, and by
appropriate members of the involved ministry or institution.
Revisions should reflect the general consensus of these
reviewers. The schedule should also allow sufficient time for
team members to integrate feedback from briefings, review
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sessions, and reVISIOns into the chapters.The sample ter ms of
reference for a primary education planner/analyst given earlier
in this chapter (Table 4.3) assume that the specia!:st will
provide 7.5 weeks of service. This is consistent with the
sample schedule (Table 4.6) where the primary education
specialist is to re responsible for completing the primary
education chapter.

4.8 INSTITUTIONAL RELATIONSHIPS

This section discusses the importance of instillltiollal
relationships. Participation by a wide range of educational
stakeholder institutions is critical for a successful assessment.
Liaison with local officials is a very important part of advance
preparation. The government should be involved at the highest
level possible and should designate staff in each cooperating
ministry and institution to work with the team. This should
include ministries responsible for overall coordination of
planning, finance, education, vocational and technical training,
agriculture, and health. Advance coordination is critical if the
assessment is to represent actual needs and priorities and be
regarded as the first stage of a sector-wide development plan.

The assessment should also include information and, where
appropriate, input from major external assistance agencies in
the education sector. Information on external assistance
agency activities and plans can be especially helpful when
addressing closely coordinated long-range recommendations and
how they might be most effectively implemented. It is
important to be sensitive to such involvement, especially if an
external assistance agency is sponsoring part or all of the
sector assessmen t costs.
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S. PERSPECTIVES

This chapter explains further the general pcrspectives that
have influenced the approach, structure, and format of thc type
of sector assessment described in this manual. It begins with a
discussion of national goals and the specific education and
training objectives derived from them. Different perspectives
that have influenced the analysis of education and training
systems, as reflected in national planning and in the referenced
sector assessments, are then discusscd in terms of national
goals and objectives.

5.1 NATIONAL GOALS

Assessment of education sector activitics must begin with
the identification of national goals and derived objectives jor
each subsector. The national goals are sometimcs prcsented
clearly in political statcments or long-range (typically five­
year) development plans. These are often explicit enough to
serve as the basis for specific derived objectives for the
education sector and subsectors. In many countries, h!)'!!evcr,
tht: national goals are only gcneral statemcnts of social and
political ideals, and are not in a form that providcs operational
guidelines for program pianning. In some cases, where public
proclamations of national goals are ,:xpressed only in terms of
ideals, working documents in ministry-Ievcl plans may contain
suitable derived objectives for the assessment team to use.

In all cases, the assessment team must reach a gencral
agreement with government representatives regarding national
goals and educational objectives. Where suitablc documentation
is not available, goals and objectives may be inferred from past
and current programs and activities. A draft of these goals
and objectives may then he presented for rcview and l'c"ision
by the appropriate coordinating officials.

The analyses of activities undertaken to achieve these
goals are process oriented. That is, thcy focus on clearly
defined and visible (Le., verifiable) education an1 training
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outcomes and the continuous operations or processes required
to reach these outcomes effectiuely. The instructional systems
in all subsectors, for example, should be appropriate to the
entry level skills of each subsystem's students or trainees.

A process orientation can substantially contribute to an
effective analysis. This is emphasized because of two common
weaknesses in approaches to educational planning. The first is
the input oriented approach, often advocated by planners who
are structure oriented. The more visible and tangible clements
of education and training systems often attract the initial and
exclusive attention of such planners. They often prepare
educational plans that almost exclusively emphasize the
identification of needs for more school buildings, more teacher
training institutions, new curriculum development, more
instructional mat~rials, and similar physical components. Since
the final result of most educational planning usually docs
include recommendations in these categories, planners often
mistake these inputs as the end points of planning instead of
the intermediate means by which educational outcomes are
attained, such as achievement of knowledge and skills and the
development of attitudes. A process orientation would, for
example, include the following aspects of the education sector:
adequacy of school buildings to support the instructional
system; the structure and effectiveness of the instructional
system; the relevance of the curriculum in the teacher training
institutions and the educational programs themselves; the
relevance of the instructional materials to the various
educational programs; an examination of the outputs; and so on.

A second common shortcoming in educational planning is
the solution oriented approach. It is often confused with the
process approach and occurs when educational planners have
strongly held beliefs about the almost universal usefulness of
certain solutions to educational problems. These individuals
often begin planning activities already convinced that certain
approaches, such as more teacher training institutions or more
classrooms, are effective in almost all situations. There are no
universal solutions for educational problems in developing
countries or elsewhere, whether related to better teacher
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training, mass media, computers, instructional technology, or
the like. A process orientation would consider the existing and
realistic policy options and make recommendations accordingly.
Examples of policy options are: Should resources be directed
toward improving the quality of primary education or expanding
access to secondary education? Are there w~ys to facilitate
use of existing private r~sources in support of pu~'licly provided
education? And, would investments in improving textbook
distribution systems b~ more cost-effective than increasing the
size of the print runs of textbooks?

Asscssmeni: team members should recognize that their
recommendations will be effective only if they are practical
within existing conditions, plans, and constraints. The
recommendations must be made in light of a review of the
existing policies. Thus, the recommendations can address how
policy changes can improve the education system's performance.
They can also point to areas of conflict between existing
policies and suggest how such conflicts might be resolved. For
this reason, all planning should be sensitive to three classes of
information. First, the assessment team should be thoroughly
familiar with all pr. :3ent education and training activities,
government funded as well as external assistance agency
funded. Second, all planned education and trainirg activities
should be examined for relevance to national goals and policies.
And third, related activities and policies in other sectors with
education and training elements should be examined for possible
coordination with the assessment team's recommendations.

5.2 EDUCATION AND TRAINING OBJECTIVES

Education and training objectives are generally selected to
emphasize benefits either to the individual or to the llati01l.
Objectives that emphasize benefits to the individual reflect the
social demand approach. Those which stress the nation's
benefits reflect either the manpower requiremellls approach or
the social investment approach. These three views are
discussed below.
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• Social Demand Approach. The socia! demand approach
assumes that a wide range of educational opportunities
eventually should be made available to everyone. Intermediate
goals are often identified, usually beginning with universal
primary education. This approach has a strong intuitive appeal
and attracts almost universal political endorsement. It often
receives ardent support from rural dwellers, the urban poor of
all developing countries, and most development agencies. The
social demand approach has a strong influence on setting broad
educational objectives for all developed as well as developing
countries. However, it is not very useful as a guide for
selecting one or more from among a wide range of alternate
education programs when there are insufficient funds to
support them all. For example, this approach does not provide
guidelines for maintaining instructional quality in a rapidly
expanding system where funds are limited.

The social demand appruach often focuses on a comparison
of projected changes in demand for school places with their
expected availability. It emphasizes the need to expand the
capacity of the education system to meet the projected
increases in demand. Use of this access-oriented approach
docs not generally focus on Questions about th.:: Quality or the
relevance of educa tion.

Although the social demand approach may be helpful for
preparing long-term and idealized goals for education, it usually
does not provide specific enough guidelines for short-term and
medium-term planning. Although the statemellls of national
goals in education assessments often will reflect the social
demand approach, other approaches frequently are explicitly or
implicitly represented in actual program plans and operational
objectives.

• National Development Approaches. The following two
approaches are based on using a nation's needs for economic,
social, and political development as guidelines for establishing
education and training goals. Group (i.e., national) needs are
viewed as morc.: important than individual needs. This is only
an apparent disregard for the needs of individuals. Because
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individual rights to education and training opportunities are
generally regarded as equally distributed, there is no way that
characteristics of individua!s can justly be used as the basis for
allocating the!!e opportunities. Thus, allocating education and
training opportunities to advance the economic, social, and
political progress of the entire nation is regarded as producing
the greatest collective benefit.

The manpower requirements approach is the first of the
two national developmeilt views. This approach requires a
long-range economic development plan with reasonably accurate
projections of needs for trained manpower in different skill
categories or at different educational levels or both. It also
requires a carefully planned economic strategy. This approach
is not generally feasible for most developing countries and has
not worked particularly well in countries with centrally planned
economies, although some e~cmcnts of the manpower
requirements approach may usefully be incorporated into
educational planning. Aggregate manpower supply and demand
results should be included as part of the sector assessment,
however, where data permit. It is not recommended as the
foundation for the derivation of sector objectives.

The social ;m'estmellt approach is a perspective whi.ch has
often been used for the sector assessments referenced in this
manual. Its particular application with its controlling principles
is as follows. This approach begins with an estimation of the
monetary costs for operating alternative levels and/or type~ of
education and training programs, including the forgone earnings
of individuals in programs as part of their cost. The monetary
benefits of each program are then estimated in terms of
increases in each individual's projected lifetime income, based
on program participation expressed in comparable units (i.e.,
the present value of all costs and benefits). This information
is then combined to calculate rates of return for investments in
the various education and training programs at different levels
in the education system.

This method is explicitly tied to the existing market for
manpower, but uses a readily understood and popular criterion
for program success (i.e., income). It is favored and often
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used by many economists. Rates of return provide convenient
measures to estimate and compare results among different
programs, and apr>ear to summarize a number of complex issues
with a single numerical index. The major limitations on their
calculation arc excessively aggregated data and the scarcity of
reliable information on measures of benefits.

Identification and estimation of program costs are fairly
straightforward, but some planners mention possible conceptual
weaknesses with a procedure that regards lifetime income of
individuals as the only criterion for program benefits. These
weaknesses relate to questions such as: (I) do individual
earnings validly represent the broad range of goals required for
economic development? (2) what about the very significant
non-economic bene/its which arc not included in an income­
based index of program success? and (3) docs income fairly
measure the relative social contributions of persons in different
fields of specialization (e.g., engineering vs. nursing)? The
assessment should clarify the assumptions and limitations for all
summary measures before policy conclusions and
recommendations are derived from them. Although rates of
return analyses have been used in several recent sector
assessments, this manual does not recommend the use of rates
of return alone in economic analyses. The use of unit costs
and cycle costs is another means of comparing different
programs, and these are discussed in Chapter 6.

• Other Ccnsiderations. In addition to the three
approaches presented above (social demand, manpower
requirements, and social investment), other considerations
influence the formation of goals and objectives for education
and training. For example, political goals arc often significant
and overwhelming, especially in developing cOllfitries where
newly formed governments are sometimes very sensitive to their
need for nation-building or for popular support. Education and
training programs with short-term and visible results, such as
newly constructed schools, often receive more support than
more effective programs with ~istant benefits. Further,
programs may be affected by particular ideologies which must
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be respected and accommodated if political support for them is
expected.

Most goals and objectives probably represent a compromise
among several approaches. Although the social investment
approach has been used in many prior sector assessments, care
should be taken to accommodate all relevant local
considerations in order to prepare acceptable and meaningful
recommendations.
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6. CONCEPTUAL FRAMEWORK

This chapter is particularly important because it describes
the analytical context and content required for each chapter of
an assessment and cites examples of chapters from recently
conducted assessments that were based on these guidelines.
The chapter describes the policy context of educational
activities and the nature of the content area of each subsector.
It illustrates the kinds and quality of data required to support
the analysis, and discusses the analytic themes used to examine
each subsector.

Decisions affecting the education system reflect educational
policy. The first part of this chapter, Section 6.1, addresses
the policy context. The concept of subsectors was introduced
in Chapter 3, where the systems approach to education was
described. Each subsector is delineated in terms of its general
content in Section 6.2 of this present chapter so the reader
will understand exactly what component of the education sector
is to be assessed. It should be recognized that in almost every
case educational activities in a subst;ctor will be provided by
both public and private entities. Emphasis on either public or
private entities wO'~ld depend on the structure of the subsector
under consideration.

Section 6.3 qf this chapter addresses data and their quality.
Data quality is an important topic because the data-supported
approach to decisionmaking advocated by ~his manual relies
heavily on the analysis of existing data as the basis for
improved planning and management of the entire sector. A
discussion of data requirements for each of the subsectors is
given in Section 6.4.

Once data have been collected for each subsector, they are
analyzed with respect to five themes: external efficiency,
internal efficiency, access and equity, administration and
supervision, and costs and financing. Section 6.5 of t!·;s
chapter defines each of these analytic themes and illustrates
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the kinds of data and relationships that support their
understanding.

This chapter is coordinated closely with Chapter 7, which
discusses format (written presentation) of the data and
subsequent analysis of findings from the data. Cl.apter 6
describes how to prepare the analysis and Chapter 7 how to
present it.

6.1 THE POLICY CONTEXT

Educational decisionmaking is guided by policy. Policy is a
course of actio.., selected from several alternatives and in light
of given conditions, to guide and determine decisions. In
essence, it is a high level and somewhat abstract plan that
embraces the general goals and approaches or procedures in
rela tion to ed uca tion.

Because policies guide decisions, good policies are more
likely to result in good decisions than weak ones or policies
that have not been completely thought through. Affecting or
changing a policy results in effects throughout the
decisionmaking structure. Thus, influencing policy is a highly
leveraged activity. (Leverage was defined earlier in Section
3.3.) This manual describes an approach directed towards
policy formulation and revision because of the opportunities for
leverage.

Policies affecting education exist both wihin and outside
of the education sector. The following are examples of
policies: the institution of universal primary education by the
year 2000, a ~I)mmitment of no more than 3 percent of the
annual education budget to literacy activities, and the provision
of incentives to increase the number of jobs for school leavers.
The first two are examples of policies that lie within the
education sector whereas the last is an example of a policy
that is not made by the education sector but is nevertheless of
great importance to it.

• Policy Analysis. Influencing policy formulation so that
policies support improved performance of the education sector
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is an efficient approach to educational improvement. To do
this requires an understanciing of existing and alternative
policies and an 'lnalysis of ~1,C:' impacts on educational
activities. The approach describ~Q in this manual emphasizes
policy analysis as a means of understanding, formulating, and
revising (if neces')ary) policy.

Policy decisions should be a result of a systematic and
iterative process. Under ideal circumstance, selected policies
should embody specific approaches to problem resolution that
result from a systematic review and analysis of the range of
policy options. This systematic review of policy options is
called policy analysis. It consists of eight clements. These
are:

1) Ana Iysis of the ex isting si tua tion;
2) Generation of policy options;
3) Evaluation of policy options;
4) Making the policy decision;
5) Planning for policy implementatiop'
6) Policy implementation;
7) Policy impact assessment;
8) Subsequent policy cycles. 1

Policy analysis provides a framework for evaluating
education policies and other relevant policies. Individuals
conducting a sector assessment must engage in policy analysis.
This involves an attempt to replicate the actual policymaking
process. In addition to understanding the technical and
financial implications of each policy, several other aspects must
be taken into consideration.

The complexity of the situation must be fully and
realistically acknowledged. The policy context includes a large
number of diverse variables. It is easy to focus on the

1 Education Policy Analysis: The Jordan
Activity Oriel/ted Approach by the Economic
Institute of the World Bank (1986), p. 1.
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technical aspects of educationa! policy, but it is essential to
also include the relevant aspects of the larger socioeconomic
environment as well, because of the complex links between
education and training and the socioeconomic structure. The
content of any policy must be considered in light of other
existing policies. Sometimes policies compete and balances have
to be achieved. Sometimes policies conflict and these conflicts
must be resolved. Any new or altered policy must be supported
in order for it to be implemented effectively. Policy analysis
must include a consideration of whose support should be
solicited and how this might be done.

• Policy Questions. A policy question is a question that
addresses the appropriateness of a particular policy. Policy
analysis occurs through asking and answcring policy questions.
Formulation of policy questions requires an understanding of
the issues surrounding the subscctor and/or area under
consideration. It is impossible for individuals to identify
appropriate questions if thcy do not understand the technical
area in which they are working and the contexts of the various
proposed technical solutions.

Our experience has demonstrated that it is especially
helpful to group policy questions with respect to the five
thematic areas mentioned earlier in this manual. These arc:
external efficiency, internal efficiency, acc~ss and equity,
administration !1nd supervision, and costs and financing. These
thematic (issue) areas are defined and discussed in more detail
in Section 6.5.

This part of Chapter 6 provides examples of the kinds of
questions that can be asked in each thematic area. Not every
possible question is, or could be, included here. These
examples are provided as guides to assist with policy analysis,
and provide avenues for selection of data and thcir analysis
during the sector assessmcllt process. The sample questions
below are organizcd by issue area, but it is important to
recognize that n.ny question probably relates to at least one
other area. for example, issues related to distributing
educational financing over a variety of sources may have
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serious implications for both costs and financing and for access
and equity issues. In several instances examples are given for
a particular subsector. It should be recognized that it is most
likely that the policy question is not limited to that particular
subsector but can probably be appropriately asked with relation
to other aspects of the education sector and its larger context.

Furthermore, we s~ress that the examples of policy
questions below tend to emphasize the context of resource
constraints. We believe that this is valid considering the
realities facing most developed and developing countries in
terms of resources availa ble for the ed uca tion sector. We
recognize that in mt- ny cases cost reduction might not be
possible because of growing populations and increasing access,
resulting in larger numbers of students. We do advocate cost
containment, however, as a possible means of improving quality
and access.

Several overall questions need to be addressed. They are
asked in the context of whether the allocation of resources is
efficient in relation to the outputs. Is the education system
efficient? Is it addressing its stated goals, and are its
graduates appropriately skilled for, and able to find, positions
in the economy? Where are its inefficiencies? How cr uld
these be reduced? What are the costs and benefits of
alternative improvements? What impacts will these proposed
changes have on the rest of the system? Is retrenchment
possible or likely? If so, in what areas? How good are the
lines of communication between the education sector and the
ministries that make financial allocations?

To focus these questions it is useful to consider the five
themes identified above. Examples of policy questions under
each of these themes are provided immediately below. It is
important to recognize that these are examples and that
because every situation is unique it will present set of policy
issues that need to be addressed by its own set of policy
questions. It is this set of questions that helps determine the
kinds of data to be collected and the types of concerns to be
addressed in the analysis.

6 - 5



Chapter 6

External efficiency is concerned with the relationship
between individuals' education and training and their
subsequent activities. In this regard consideration should be
given to the relevance of education and training. Is the
curriculum appropriate? Do examinations, which can be a
powerful tool for evaluating educational outcomes, ad~quately

measure what needs to be measured? Do the costs of
"practical" studies in secondary school justify the outcomes in
light of information on job placements and salaries, for
example? Where do the majority of graduates find
employment? Is it in the public sector? Are these employment
opportunities likely to remain available in the future? Are the
goals of adult education programs realistic? If not, are the
investmen ts appropriate?

The relationship between use of available resources and
specified educational outcomes is the focus of internal
efficiency concerns. There are many factors that affect
internal efficiency. For example, are there untapped economies
in curricular choice? Given what research shows about the
value of instructional materials, are sufficient resources
allocated to this aspect of the system? Are the most effective
kinds of learning outcomes really a function of inappropriate
curriculum or inade'quatc teaching, or are they a result of poor
distribution of instructional materials? Are investments in
current approaches to teacher training justified by the
outcomes? Or, are the problems in the classrooms ones that
can be addressed by teacher training at all--or could they more
appropriately be addressed through improved system
management or developing incentives for teachers? Are the
existing nonformal education programs duplicated in several
other ministries?

The major considerations for the issue of access and equity
relate to whether there are sufficient places for those who
qualify for education and training, arid if these are distributed
fairly regardless of characteristics such as gender and location.
Thus, policy alternatives need to be considered in light of the
impact they will have on access and equity. For example, will
a decision to distribute some of the costs of higher education
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encourage disparities with regard to gender, ethnic group,
geographic location, or language? Will the introduction of
lower cost programs increase inequities in any way? If so, are
these inequities at an acceptable level? Does the need to
increase access geographically justify substantial increases in
costs? Do subsidies in higher or technical and vocational
education mean that, in effect, only certain classes of
individuals have access to these benefits?

Administration and supervision provide a wide range of
possibilities for improving the education system because
improvements at one level can influence other levels positively.
Examples of the kinds of questions that can be asked follow.
Could there be more efficient use and management of ministry
personne:'! Are the approaches to, and content of, staff
development appropriate and cost effective? Will a policy to
increase access or change the instructional process, for
example, erode the administrative structure? What is being
done to improve school management that appears to have a
high degree of influence on improved school effectiveness? Is
decentralization of management a cost effective approach?
Would investments in the development of a computerized
information system and a staff to manage it have sufficient
benefits to justify the costs?

Issues addressing costs and financing are concerned with
both the costs of existing and alternative policies, and sources
of finance to implement them. What are the costs of a
particular program--both development C03ts and the implications
for recurrent costs? Do cost projections contain realistic
assumptions about popuiation growth? What are the short-term
and long-term consequences of alternative choices? What are
the unit and cycle costs of each educational program? Are
these appropriate, and how might they be reduced? What are
the individual and total rates of return for various educational
programs? Are they in balance or should they be adjusted?
Who is paying the costs of each educational program? What
are the different contributions--both monetary and non­
monetary? To what extent is the educational activity publicly
subsidized? Are there any hidden subsidies? Are the subsidies
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appropr:ate? What are the future financial needs, and what
seem to be possible additional sources? •

The rest of this chapter addresses in more detail the
content, data requirements, and analytical issues to be included
in an assessment. Policy questions serve as a guide for
determining which data should be collected and what questions
:;hould be asked when each of the thematic issues is analyzed.

• Policy Decisions. A policy decision is the result of
selection of a particular course of action that will influence
decisions rd~ting to the education sector. Policy decisions are
made by individuals in the ministries who have been given the
responsibility to make them and to oversee their
implementation. Policy decisions are not the responsibility of
sector assessment team members.

It is the responsibility of individuals participating in an
education sector assessment to provide decisionmakers with as
much information as possible on all relevant policy options,
presented as concisely and succinctly as possible. The latter is
particularly important as decision makers are often required to
make choices on very short notice and under crisis situations.

As an individual goes through the policy analysis process it
is important to bear in mind what the decision maker is likely
to need in order to make a sound choice. At a minimum, the
analysis should result in a summary that emphasizes the
strengths and/or weakness of the policies under consideration,
and the extent to which they support the goals they were
designed to support. It is important to indicate if and how
policies conflict. There should be suggestions regarding how
existing policies might be improved.

Alternatives to existing policies should be described in the
same manner. All considered policies should be evaluated in
terms of their implementability, and an assessme.lt should be
made in terms of which policy reform is likely to have the
greatest impact and in what ways. The concerns affecting
decisionmakers are described in the next two paragraphs.
Individuals involved in policy analysis should be sensitive to
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these when they provide information and make recommendations
to those responsible; for making choices.

It is up to the decisionmakers to take th is informa tion and
actually make policy decisions. It is likely that they will be
II nder pressure to not consider all options. Fu rthermore, there
is likely to be pressure to make incremental changes rather
than to opt for major policy reform. Although easier in the
short run, the former approach runs higher risks of building
layers of competing policies, encouraging the development of a
piecemeal education system, and decreasing educational
efficiency.

Decisionmakers are, unfortunately, often in the position of
having outside constraints imposed on policy options. These
may be in the form of internal political pressure or limitations
placed by external assistance agencies, for example.
Decisionmakers also recognize tha t some decisions can affect
the political or economic stability, and in such cases they have
to be especially cautious.

6.2 CONTENT AREAS

This section gives a summary definition of subsectors and
other content areas commonly included in a sector assessment,
describes the purpose and general content of each of these
within the education system, and provides a rationale for why
each is included in an assessment. The content areas are
presented in the order in which they usually appear in the
written assessment report. The descriptions in this chapter are
necessarily general for each ::>f the content areas as definitions
and purpose will vary slightly from country to country and
even from time to time within a country.

The introduction to this chapter emphasized the close
relationship of the material in this chapter with Chapter 7.
This material will be easier to understand if the reader also
uses one or more of the referenced sector assessments. The
Haiti and Indonesia assessments were completed most recently
and their content and format most closely resemble the
guidelines given below.
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• Synthesis. The synthesis may be the single most
significant chapter of the sector assessment. It synthesizes the
entire assessment into a succinct presentation that call be read
without reference to the remainder of the report. It should
identify common themes from the subsector analyses and other
chapters and present them in terms of the most important
policy issues tha t need to be add ressed. It is based on the
findings from all the other chapters and must present a
coherent analytical description of the entire sector.

A distinction is drawn between a synthesis and a summary.
The synthesis should serve as an overview of the status, needs,
constraints, conclusions, and recommendations for the entire
education sector within the national and economic context. It
should highlight for planners, policymakers, and decisionmakers
those subsectors mo~t in need of attention or most likely to
yield high benefits from investments in light of particular
policies. A summary, on the other hand, merely abstracts the
subsector findings without ~asting those findings in a large
context or using them to identify priority areas for investments
and interventions. Beca~se the synthesis is likely to be the
most widely read portion of the sector assessment document, it
is recommended that the topics of economic and fiscal capacity
and management capacity receive substantial attention. It is
also recommended that the synthesis contain a summary of
subsector recommendations.

The team leader drafts the synthesis based on the findings
of the other team members after discussions, where appropriate,
with government officials, educators, team members, and
donors. If time permits, the draft should be reviewed by these
same individuals, and revised by the team leader while the team
members are still completing revisions of their chapters.

The purpose of the synthesis is not to prepare a list of
proposed projects based on the assessment. The entire
assessment, it should be noted, can serve as a foundation for
project identification and preparation at a later stage.
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• Economic and Financial Analysis.2 An econcmic and
financial analysis is an overview of the economic conditions
affecting the education sector and a review of the funds
reasonably expected to be available for expenditures in the
sector. The economic and fiscal analysis sets the context for
the subsequent discussions of the individual subsectors and
other content areas in the sector. This analysis covers four
principal topics: macroeconomic conditions and trends,
governmental fiscal capacity, manpower supply and demand, and
unit and cycle costs within the major levels of education.
Determination of rates of return on investments at different
levels of education may be included in this analysis if desired,
although they have not always been found to be particularly
useful in prior assessments.

A review of national macroeconomic data is required
because the ability of the nation to support recurrent
governmental expenditures, in general, and those of education
activities, in particular, is ultimately determined by the vigor
and stability of the economy. Recurrent costs are those annual
non-capital costs that must be met for education programs to
continue. Salaries are an example of a recurrent cost. In
addition, the macroeconomic data comprise the foundation for
the specific consideration of a government's fiscal capacity to
absorb increased expenditures resulting from any new initiatives
in the education sector development expenditures.

Fiscal capacity is the ability of revenues and/or debt
(usually public) to pay for education. The fiscal capacity
analysis compares the expected growth of govern men tal
resources with expected increases in demands on these
resources. The analysis examines the likely availability of
funds for education programs compared to the demand for
funds from existing or planned education and training activities.

2Portions of this discussion are taken from Chapter 2 of
Yemen Arab Republic: Education and Human Resources Sector
Assessment, January 1986.
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Development expenditures are considered in the fiscal capacity
analysis in order to examine the effects of two factors: the
effect of government development expenditures on reducing
funds available to finance recurrent costs in the short term,
and the effect of development projects on increasing recurrent
costs in the long term.

The analysis of manpower supply and demand identifies
areas of surplus and shortage between the outputs from the
levels of an education system and the estimated demands of the
economy for various kinds of trained manpower. An economy
based on manufacturing, for example, will require significantly
more skilled workers than physicians with a specialty in kidney
transplant surgery. To be useful to national planners, a
manpower analysis must be as specific as possible about
particular skills and related types of education and training
that are in current or projected under-supply or over-supply.
For example, merely knowing that 2,000 skilled workers will be
needed at the end of 10 years is not adequate enough to plan
education programs to satisfy this need. It is also necessary to
know approximately how many of the 2,000 should be in
manufacturing, how many in service provision, how many in
mining, and so on.

In some situations, where there is a significant movement
of trained manpower into and/or out of a country, the impact
of the external supply and demand of manpower must also be
taken into consideration. This kind of manpower analysis must
examine the pot~ntial for export of labor as well as the
demand for exp::.triate labor. Both factors can have significant
effects on the magnitude of surplus or shortage in certain skill
areas. The referenced assessments from Botswana and the
Yemen Arab Republic provide examples of situations where the
external supply and demand of manpower were significant
factors in the economic and financial analysis.

Unit and cyC" l r: costs focus on a much narrower aspect of
the economy. A III cost is the cost of providing one student
with one year or education or training at a particular level.
The unit cost analysis focuses on specific levels of educ"tion
and training and, where appropriate, on the major forms and
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types within a particular level. A cycle cost is the total cost
of producing one graduate from a given cycle (for example,
primary )r secondary) of the education system. Because of
repetitiom and dropouts the cycle cost is often much higher
than the total costs for each of the years in the cycle.
Examples of calculations of unit and cycle costs are given in
Section 2.8 of the Haiti Sector Assessment.

Rates of return have also been used to focus on issues
relating to the relative value of investing in different levels of
education within a system. Rates of return result from
calculations designed to indicate long-term returns on
investments at different levels of education. Two types of
rates of return are commonly used--individual and total. The
individual r2te of relllrn consists of all increases in personal
welfare realized by students and their families during and after
their education as a consequence of that experience. The total
rate of return includes all increases in personal welfare, to
society as well as the student and family, that result from the
education of an individual.

Many planners realize that rutes of return, which at best
are estimates, cannot readily incorporate all of the social,
psychological, and economic factors that are important results
of various kinds and levels of education and that often
influence private or social decisions regarding investments in
education. These indices of the returns on investments can
sometimes be a useful tool for analyzing potentlal inve~tment

imbalances among levels of education, however. In addition,
comparisons of the variations between individual (private only)
and total (private plus social) rates of return can provide
useful indications of the different incentives between individual
and collective rationales for demands for education. Rates of
return arc reported in all the assessments referenced in this
manual. However, if time and resources for an assessment are
limited it is recommended that unit and cycle costs receive
priority as these have proven in other assessments to be more
useful for policy decisions than rates of return.

The major emphasis of the economic and financial analysis
is to identify future opportunities and constraints within the
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education sector, and to estimate how these factors are most
likely to affect the sector planning requirements. Although the
analysis is based largely on data from the present and recent
past, emphasis is solely on identifying what might be done
better rather tl.an on evaluating past decisions. In addition,
the total ed uca tion assess men t is concerned both wi th short­
term, marginal changes that can improve educational efficiency
and long-term policy reform that might affect the education
sector broadly. The expected outcome of an economic and
financial analysis, and of the education assessment as a whole,
is to propose a set of options that a government may consider
in its efforts to adapt education policy and practice to the
country's emerging patterns of opportunities and constraints.

• History, Structure, and Management Capadty. This
chapter of the assessment has three purposes: to briefly
describe the historical evolution of the system of education, to
describe the organizational structure and decisionmaking
processes in the education sector, and to describe and analyze
the management of education. Major emphasis should be on
sector management capacity, with historical and organizational
information providing the background for this and other
chapters.

Management capacity is defined as the ability to direct and
implement activities in the sector. Managing a national
educational enterprise efficiently is a very challenging task. In
many countries, for example, the Ministry of Education is the
largest single employer in the nation. The management of this
task determines how well a nation's valuable human and fiscal
resources are transformed into specific education outcomes.
There are several aspects that are very important when
considering the management task. First, the stated goals
should be considered because management performance must be
compared against what it is intended to do. Are the goals
adequate and operationally specified? The strategy, or
approach, should also be considered to determine if the means
selected to attain the goals are the most efficient and
appropriate. Information on the institutional, pro~r:"i, and
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system :itructurc, .',taffing and stair incentives, and institutional
and staff development programs are also essential.

The management strategy should be examined with respect
to the degree to which there is a systematic review of
outcomes and adjustment of activities and programs withiil the
entire sector to more efficiently achiev'~ educational goals.
Such a systematic review and adjustment should include all
parts of the system management for there to be an integrated
strategy. This would include staffing, reward structures, and
management of programming, operations, and administrative
support.

The organizational structure and decisionmaking processes,
both formal and informal, must be fully understood in order to
derive accurate conclusions, make appropriate recommendations,
and suggest relevant policy options. Ir. particular, an
understanding of the organizational structure of the education
sector can provide insight into where there are obstacles to
informed decisionmaking and where changes might improve
efficiency.

The history of an education sector is important because it
provides a context for understanding the present. This context
is essential for interpreting issues and concerns that arise from
the da t 1 and for helping to identify feasible policy options.
For example, it is seldom useful to promote a change that has
been tried several times before arid failed to meet its
objectives. It is also important to recognize that attention to
the historical e'olution of the sector should be brief.

• Prcprimary Education. Preprimary education prepares
children to perform better in primary school. It consists of
educational activities for children who have not yet entered
primary school. These activities might be an integral part of
the formal education system or they might be somewhat
separated from it. Regardless, they may be provided by the
public sector, the private sector, or some combination of the
two.

There is a significant amount of information about child
developmeM and what arc appropriate learning-activities and
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expectations for ch:!!iren from 0 to 6 years of age. This
information may not be valid for every culture and
environment. The concept of how young c~lildrcn are best
prepared for primary school varies considerably from country to
country and even from program to program within a country.
The level of development of the country nnd the education
system both will influence the ways that b'.;st pn..pare children
for primary school. In a couatry where malnutrition affects
the majority of children, for example, nutritional and physical
development levels will probably be focal points for p'-eprimary
education. Or, emphasis in another country where m:..lnutrition
is less oi a problem may be on specific regions where poverty
affects physical and mental development.

If preprim:.ry education plays a significant role in a
country's education S}':ih.. m, or if government is interested in
examining its potential, then this subsector should be covered
in a sector assessment. Special attention should be given to
the relationship between preprimary and primary education,
both in the short-term and the long-term. That is, the
purpose of preprimary education should always be foremost in
the mind of the individual responsible for this chapter of a
sector assessment. The chapter on preprimary education should
describe national goals and strategies; the structure and
programs; the needs, plans, and constraints; and major issues in
the subsector. It should end with a series of conclusions and
derived recommendations or policy options. This information
should be presented in the format described in Chapter 7 and
the discussion of issues should use the an~l\rt;ic themes
described later in Section 6.5 of this chapter.

• Primary Education. Primary education, also rdern:1 to
as basic education, is the first major part of formal edu1;ation.
It serves as the foundation for passage to higher levels, and in
many cases is the only level of education available to the
majority of the population. The primary cycle consists of
those years of school that constitute primary education. For
example, the first 6 years of school in Botswana make up the
primary cycle. Sometimes primary school consists of more than
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on: cycle--for example, in Haiti the primary school consists of
two cycles, the first is for four years and the second for three
years.

The structure and content of primary education varies from
country to country according to the purposes that it is
designed to serve. In some situations, both the structure and
content are very traditional, and may even be modeled after a
European system. In other cases, the primary curriculum lTaay
be practically oriented, stressing trade and vocational skills.

An analysis of primary education must alwayc; reflect its
foundational nature. The quality of the upper levels of the
education system may be jeopardized without good paimary
schooling. To understand the issues surrounding primary school
it is esseuial to understand the goals, strategy, structure,
content, and plans of primary education in a particular con!ext.
The information from this understanding should make it
possible to analyze and identify the needs, constraints, and
major issues within the subsector. The data from this analysis
should make it possible to identify a set of conclusions and
recommendations or policy options. In the sector assessment
document this information should be presented in the format
described in Chapter 7 and the discussion of issues should use
the analytic themes described in Section 6.5 of this chapter.

• Secondary Education. Secondary education is that
sequence of formal schooling that follows the primary cycle. It
may have several purposes: to build on primary school, to
prepare students for higher education, and to prepare students
for employment.

Like primary education, secondary education varies in
structure and content from country to country depending upon
the purposes it is designed to serve. It may consist of more
than one cycle and it may have parallel cycles. For example,
some countries have both a traditional and a diversified
curriculum. In general, a diversified curriculum is one that is
designed to teach specific trade or vocational skills rather than
general education content.
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To a certain extent, the structure of second~ry edu~ation

will depend on the purposes it is to serve. In some countries
the secondary cycle has tmditionally been viewed as a period
of time to select those students who appear to be most lik "Iy
to succeed in higher education. It is also important to
determine situations where functions that are usually part of
another education subsector, such as teacher training, may also
be regarded as part of the secondary education subsector.

In addressing secondary education, special attention should
be given to its relationships to the kinds of graduates that it
is meant to produce. The chapter on secondary education
should describe national goals and strategies; the structure and
programs; [he needs, plans, and constraints; and major issues in
the subsector. It should end with a series of conclusions
followed by recommendations or policy optbns. This
information should be presented in the format described in
Chapter 7 (.• nd the discussion of issu ~s should use the analytic
themes described in Section 6.5 of this chapter.

• Teacher Tra~n~ng. The teacher training subsector is
especially important and challenging because it influences
several other subsectors by preparing and providing their
professional staff. Information on teacher training is essential
for a sector assessment because teachers constitute such an
important and large investment within the education sector. In
some primary education subsectors, for example, teachers'
salaries comprise over ninety percent of the total costs.
Teacher training may be carried out in a range of institutions,
including teacher training colleges, universities, and secondary
sc"ools. These institutions may specialize in providing a
particular type of teacher or they may all provide teachers for
various subsectors.

The sector assessment chapter on teacher training should
address both preservice and inservice training. The chapter
should consider teacher training in terms of its relationships to
the entire sector. In particular, attention should be given to
topics such as projected needs and opportunities for cost
reductions. It should also give.. special consideration to the
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relationships between the trammg and the resultant schooling
outcomes. In this regard it is important to distinguish between
credentials and qualifications teachers with formal
credentials are not necessarily well qualified to teach.

The system of teacher training can only be understood in
terms of the goals, strategy, structure, content, ane plans
within the subsector. With this information one can identify
the needs, constraints, and major issues within the subsector.
The data from this should make it possible to come to
conclusions that lead to a set of recommendations or policy
options. In the sector assessment the information should be
pres('nted in the format suggested in Chapter 7 and the issues
should be discussed using the framework described in Section
6.5 of this chapter.

• Higher Education. Institutions of higher education are
those that require completion of some or all secondary school,
or its equivalence, for admission. They may serve specialized
purposes (such as management institutes) or general purposes
(such as universities). They comprise the most advanced level
of an education system. In general they accommodate a much
smaller number of students than institutions at any of the
other levels in the sector.

After teacher training, the higher edll.cation subsector
provides the largest number of highly trained individuals who
are likely to have major roles in the education s('':tor. The
subsector has traditionally had much more flexibility and
freedom from immediate oversight by the overall management of
the education sector than most other subsectors. For this
reason it may sometimes be difficult to locate all the data
needed for this subsector analysis.

It is sometimes difficult to identify clear statements of the
goals and strategy of higher education. This must be sought
out, however. This information, along with information on the
structure, content, and plans makes it possible to determine the
needs, constraints, and major issues related to higher
education. This should be followed in the sector assessment by
conclusions and a set of recommendations or policy options. In
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the sector assessment the information should be presented in
the format described in Chapter 7 and the issues could be
discussed along the lines of those detailed in Section 6.5 of
this chapter.

• Vocational lind Technical Education. In general terms
vocational education is that training oriented toward craft skill
development, and technical education consists of academic and
occlipational training directed at providing higher order skills.
Definit:ons vary from situation to situation and the distinction
between vocational and technical education is often blurred.

Vocational and technical education are important
components of the education sector because they provide much
of the trained manpower on which a country's economy
depends. This training may be offered at post-primary, post­
secondary, and higher education levels through a variety of
programs and institutions, and is often operated within both
the public and private sectors. Analysis of the vocational and
technical subsector is often complex because of the variety of
programs and their sponsorship. Training is often provided
outside the Ministry of Education so the data gathering and
analysis tasks may be more complex than tho~z associated with
more clearly defined subsectors such as primary and secondary
education. Also, the variety of programs often means that
there is a very wide range f)f unit and cycle costs for this
sub~ector.

Special attention should be given to the relationships
between vocational and technical training programs and the
employability of their graduates. The chapter on vocational
and technical education should describe national goals and
strategies; the structure of tt:e subsector and its major
programs; the needs, plans, and constraints; and major issues
facing the subsector. It should end with a set of conclusions
followed by recommendations or policy options. This
information should be presented in the format described in
Chapter 7 and the discussion of issues should be based on the
analytic themes described in Section 6.5 of this chapter.
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• Nonformal Education. NOllformal education (NFE)
consists of learning activities outside the structure o~' the
formal education system that are consciously directed at
meeting specific learning needs of particular subgroups at a
nationwide level or in a particular community. Examples of
topical areas where nonformal education programs are
frequently found include literacy, health, agriculture, small
business development, and income producing activities.

Nonformal I,;ducation is an important part of the education
sector because it reaches a large number and wide range of
learners, many of whom do not have easy access to the
programs in the formal education system. It is also different
from the other subsectors because most of its activities are
ofter provided through agencies not within the Ministry of
Educ;1tion. In fact, many nonformal education programs are in
remote. areas not served fully by formal education subsectors.
Description and analysis of the nonformal education subsector
is often difficult due to the variety of programs and their
sponsorship, as well as the location of many of them in small
and sometimes remote communities. Information on NFE
activities must usually be obtained from a variety of sources,
many of which may not be readily available and, therefore,
have to be sought out.' Also, many nonformal education
programs are rur. by small private voluntary agencies and
church affiliated groups that do not have the resources to
maintain detailed records of their activities. It is thus often
difficult to obtain reliable data about program content and
numbers of participants.

Particular attention should be given to obtaining
information about the outcomes of nonformal education
activities as this aspect is often very elusive. Because of the
variety of activities it is also important to examine the
delivery and content of the NFE programs in relation to the
population needs and national educational goals, and to look for
duplication of program content because this could signal ways
for improved resource allocation by combining programs with
similar objectives.
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The chapter on nonformal education should describe
national goals and strategies; the structure of the subsector
and its major programs; the needs, plans, and constraints; and
major issues facing the subsector. It should end with a set of
conclusions followed by recommendations or policy options.
The chapter should be presented in one of the formats
described in Chapter 7 and the discussion of issues should be
based on the analytic themes described in Section 6.5 of this
chapter.

• Special Studies. The objective of this manual, as
stated in Chapter I, is to promote the application of the sector
assessment approach with the ultimate goal of promoting the
more efficient allocation of educational resources. The
guidelines presented are not meant to be inflexible or rigidly
prescriptive, and in fact have not been applied in exactly the
same way in the referenced assessment examples. Many
countries have some uni. ~ aspect of their education sector
and therefore may have special requirements for their sector
assessment, in addition to the general needs set forth in this
manual. These special requirements may be general or very
specific but any allocation of funds or manpower to a special
study should be closely related to critical issues or information
needs in the education sector.

The scope and format of a special study will depend
entirely on the topic. Examples of special studies that have
been conducted as part of recent sector assessments include
studies on policy and information needs in Indonesia, school
feeding and textbooks in Haiti, Koranic education in Somalia,
and external assistance in Haiti and Indonesia.

• Background Documents. It is essential for every sector
assessment to contain an accurate list of all its source
documents. This list of background documents provides validity
to the assessment as it shows exactly what data were used, and
it allows readers to verify any information they believe may be
incorrect. It also serves as a basis for the development of a
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set of materials that provide baseline data on the entire
educlltion sector.

Each member of the team is responsible for compiling a list
of sources which should be submitted to the team leader. The
team leader is responsible for compiling the full list for the
completed assessment.

6.3 DATA AND THEIR QUALITY

Data comprise a significant component of a sector
assessment and can strongly influence subsequent decisions that
affect the entire education sector. This section of Chapter 6
discusses several aspects of data that need to be kept in mind
during the sector assessment process.

What are data? Data are comprised of factual information
that is known or commonly accepted and from which reasoned
conclusions may be derived. For example, numbers providing
information on enrollments, repetitions, and dropouts ale data.
Note that data are not limited to figures, however. An
existing education policy, such as an objective to achieve
universal access, or information of the kinds of interactions
between two units in the Ministry of Education, are also
examples of data that can contribute to an education sector
assessment.

• Data availability refers to the accessibility of data.
That is, the extent to which they can easily be obtained and
used. The approach to sector assessments described in this
manual emphasizes use of available data. Much data will be
found in government statistical documents, ministry annual
reports, and external assistance agency reports, for example.
Not all data, however, are available in printed form or as
published documents. Some data that are available will have to
be identified through interviews with individuals involved in
education or who have an interest in collecting statistical or
education-related data.

Published data are more readily available than data from
unpublished sources and, therefore, take much less time to
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ohtain. In addition, published data are by their nature more
cOllvincing than data from other sources. In spite of the time
required to obtain them, interviews are a rich source of data
whose value should not be underestimated. In addition to
providing access to other data sources, interviews often result
in discussion of sensitive topics that might never be included
in a written report. Such discussions can )rovide the team
member with valuable insights into critical issues that may not
be readily apparent from the existing data. In many cases,
insight into such issues enables them to be addressed easily on
the basis of existing data. For example, a particular individual
might be hampering implementation by not giving timely
approvals. It is unlikely that this information would ever be
published but the information might be readily shared in an
interview. This information should cause the assessor to look
at the approval process and, if appropriate, it might be possible
to recommend changes in that process so the one individual
would no longer have such a delaying influence over
implemen ta tion.

Data on a certain topic are sometimes jus: not available.
In such cases it is important for the team member to determine
how important these data needs are and then to discuss the
problem with the team leader and any other appropriate
individuals who should be invited to such discussions by the
team leader. If the data arc not critical for the assessment
but important in the long run, their absence should be noted in
the assessment report with recommendations concerning the
value of collecting them. If they are critical it is then
important to determine if an appropriate proxy (that is, other
data that could substit.jte) is available. For example, levels of
teacher certification might be used as a substitute for measures
of teacher qualification. In this case it is recognized that
certification does not guarantee that a teacher will be good but
it is likely that training will result in a better Qualified
teacher. It may become necessary to collect a sample of data
on the topic if the information is critical and a proxy cannot
be found. This was done for the Haiti assessment, for example,
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to obtain estimates of costs for primary education in the
priv:lt~ sector.

• Timeliness of data means that data should have
qualities of time that can be of service to the assessment.
Two areas are of particular importance in this regard. First,
data should be current. That is, they should describe the
current situation rather than what existed one year or several
years previously. It is also useful to have information on how
data have changed over recent time, however. Second, data
should be introduced into the sector assessment process as
early as possible. Current data that become available on the
day the final written document is due to be presented to the
minister, for example, are not likely to be of service because
they are, likely to be too late to contribute to the assessment
analysis. The later data are found by the assessor (that is the
less timely they are) the greater are the chances that they will
not contribute positively to the content of the assessment.

• Scale and level of aggregation are two important
aspects of data that should be kept in mind throughout an
assessment. Though closely related, they are slightly different.
Scale relates to the relative size or importance of a grouping
within a system. For example, an education subsector generally
consists of students, in classrooms, in schools, organized by
districts within regions, and, ultimately, within a nation.
Classroom studies would be at a much smaller scale than those
conducted at the regional or national level. The level of
aggregation refers to the clustering of data from one scale to
another. For example, enrollment data from all 100 schools in
a nation might be totaled, or aggregated, into the number of
schools in each of 10 regions. This would decrease the number
of data points from 100 to 10 and allow for comparisons among
regions. This aggregation no longer would allow for
comparisons between individual schools, however.

• Data accuracy refers to their state of exactness or
precision. The more accurate data are, the more likely it is
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that analyses and decisions based on them will be valid and
will improve the education system. For example, if data
indicate that 75 percent of primary school-age children are in
school and a policy to increase enrollments of school age
children to 90 percent is implemented it is possible to calculate
how many more schools and teachers will be needed. If the
data are inaccurate, however, and in reality only 50 percent of
primary school-age children are in school the government
should plan to provide places for 40 rather than 15 percent of
these children. The cost implications of the lack of accuracy
of these data are obviously significant.

It is important to be able to recognize when inaccuracy of
data is a serious problem and when it is not significant in a
sector assessment. The example cited immediately above
(making a decision about investing in additional school places)
is a clear example of the kind of situation in which accurate
data are needed and where it would be worthwhile to attempt
to get additional information if available data were inaccurate.
In other cases, such accuracy is not so critical. For example,
if published statistics from the Ministry of Education show that
only 25 percent of primary school teachers have received
training it may not be particularly important whether 23 or 50
percent is a more accurate figure as all figures in this range

. direct attention to consideration of the need for increasing the
training level of these teachers.

6.4 SUBSECTOR DATA REQUIREMENTS

This part of Chapter 6 identifies the kinds of information
required to support the analyses necessary for a sector
assessment. Data are presented and described in the first part
of each sector assessment chapter, and comprise the foundation
of the sta tus section. The status section of each chapter
reviews the current situation of the subsector under
consideration. This review includes a brief description of the
history of the subsector, a summary statement of national goals
and strategies for the subsector, a description of the
subsector's structure, and a detailed description of its program.
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The first three parts of the status section should be brief
and concise, because many aspects of the history and structure
of the subsector will have been included in the chapter on
history, structure, and management capacity of the entire
sector. Some of the referenced assessments have introductory
sections with historical inform~tion about the general social
and economic context, and the education sector in particular,
that is duplicated in some of the other subsector chapters.
This manual recommends a change from this practice to save
time and costs. Authors of subsector chapters should assume
that readers have read the three following chapters: synthesis;
economic and financial analysis; and history, structure, and
management capacity. Information in these chapters should not
be fully duplicated in the subsector chapters, but may be
incorporated by reference. Emphasis must be on presenting
detailed and complete information on the specific subsector
program.

The program is the subsystem and its component activities
that support the subsector goals. The program is emphasized
because of its importance in the education endeavor. This part
of Chapter 6 ~dentifies the kinds of data that should be
included in the program section of an assessment ch:1pter.
Section 6.1, an earlier part of this chapter, addressed the
importance of focusing on policy. That section discussed policy
questions and indicated that they should provide guidance with
regard to data collection. Assessors will find they are engaged
in an iterative process, however. The general policy questions
they have formulated indicate what data arc needed. Those
data often generate new or slightly different policy questions
which, in turn, provide guidance for additional data collection.
This section provides examples of the kinds of data needs that
are generated by policy questions. The sequence in which
these data are presented is discussed in Section 7.3 of Chapter
7, which addresses format. This present chapter focuses on the
data needs.

Current, relevant, and reliable data are essential for
describing the structure and content of any subsector and they
must be understood in order to analyze a subsector. Examples
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of the types of data that should be obtained are listed below
under the headings commonly used in the status section of an
assessment chapter. Some of these data may not be available
in every country and some countries will have unique data
types that should be included in an assessment. In the Yemen
Arab Republic, for example, the sector assessment included data
on the Koranic schools because they provide educational
services to a large number of children.

When collecting current status data it is important to focus
on realistic information--on what exists and not on what is
planned to be accomplished. Although it is useful to refer to
what exists in relation to planned objectives in other parts of
the chapter. it is essential tnat this be dor.e only where
appropriate. The status section must describe the subsector as
it currently exists as this comprises the baseline against which toG
future improvements can be measured.

In some cases, the full set of data specified below will not
be available from any reliable source, or the available data may
not be current. It is important to coilect those data that are
a vailable and to look for relationships within them. For
example, are most certified teachers in urban schools or are
they evenly distributed between urban and rural locations? It
should be noted that the kind of assessment described in this
manual docs not recommend the preparation and conduct of
extensive surveys to gather basic data. Where data are
incomplete, the best available estimates should be used, even if
they consist of informed opinion, as the basis for the
assessmen t.

As this section is read it will be very useful to keep one
or two of the referenr.ed sectC'r assessments open to the
particular subsector Ch'll)Ler for which the reader will be
responsible and to refer to these chapters for examples of what
data were found and how they were presented. Readers with
assignments outside the formal education subsectors will have
to make some additional adjustments to the suggestions found
here. For example, nonformal education occurs in a wide range
of ministries, covers a variety of topics (e.g., health,
agriculture, income generation, and population planning), and
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may have several very different programs within anyone of
these topics. Nevertheless, the approach described in this
manual has been useful as a guidr. to assessing the less
traditional parts of the education sector a,s weB as the formal
education subsectors. Chapters from the referenced
assessments will be particularly useful as examples for l¥uders
with writing assignments outside the formal education
subsectors.

The remaining parts of this section on subsector data
requirements cover data needs in the following areas:
administration; students; teachers; curriculum; examinations;
facilities and equipment; costs and financing; and quality of
instl uction. They also give examples of issues on which the
data provide information.

• Administration. U.: ~a in this section of the assessment
shouid describe how the activities of the particular subsector
are managed. The information should be unique to th~

subsector and should complement and supplement that provided
in the chapter on the education sector's history, structure, and
management capacity. It should not duplicate the earlier
chapter. Information should be presented on the following
areas:

organization (chart depicting location of subsector
within the ministry or ministries and detailed
administrative structure, including functions and
staffing of each unit)
supervisory structure (how inspection is conducted, by
whom, and how frequently)
management personnel qualifications and capabilities
supply and demand of management personnel
communication links throughout the subsector
school directors' (hea~masters, principals, deans,
presidents, etc.) qualifications
~eacher appointment, review, salary, and Pl'o;;~,otion

policies
source of policy decisions
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costs for managing the system
projections of future management needs

The following is an example of information from the status
section of a chapter addressing primary education
administration in Haiti:

Public or private, schools are the responsibility
of the school director, both for day-to-day
operations and for policy. The director is the
link to the Ministry cr Educat!on, the
inspectorate, and the school system if the
school participates in one.

No quantitative data are available on directors.
In many cases, especially in private lay
schools, (he director is a teacher who has
decided to start a school. Thus, directors
usually have no better qualifications than their
poorly trained teachers. In general, they
receive significantly higher salaries than
teachers. (Haiti sector assessment, pp. 5-20 &
5-21)

This information, although not quantitative, clarifies that policy
formulation is very decentralized, and that the school director
has a significant role in terms of communication links
throughout the subsector. These data a~so indicate that few
school directors have received training th~t would help them to
be effective in their complex role.

For the 1I'0st part data on administration contribute to the
theme of administration and supervision. They also provide
information relat~d to costs and certainly would influence any
policy options or recommendations that would require differer..t
management behaviors or structures than those currently in
existence.
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• Students. Students, or learners. are a major focus and
the immediate beneficiaries of program activities within each
subsector. Although their characteristics will vary among
s,~b~ectors. the following kinds of data should be presented for
all students:

enrollments (by grade or level; by program type: by
gender; by region; by location [urban or rural]; by type
of school [public or private»
age distribution for each grade level
percentage of the primary school age group in primary
school (net enrollment)
children in primary school as a percentage of the
primary school age group (gross enrollment--may be
more than 100 percent)
admission criteria
cohort flow data (information on groups of students
who begin the same grade together)

progression rates (ra tes at which cohorts progress
from grade to grade)
repetition rates by grade
dropout rates by grade
graduation rates and numbers

progression rates of graduates to further training or
occupa tions
enrollment projections

In many countries much of the aggregated data on studen!s
are available from government statistical publications. Such
data may includ'_ 'lumbers of students by school, identified by
grade and gender. Where these kinds of tabulated data exist
they can be reproduced in the assessment with their sources
cited. Other kinds of data, such as information on dropouts
and repeaters, may not be so readily available. In these cases
they have to be sought out. Or, if they are available they may
not be presented in a form useful for the assessment chapter.
In such cases appropriate tables have to be constructed
whenever possible.
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Two examples of data describing student characteristics are
given immediately below (Tables 6.1 and 6.2). Data in these
two table~ describe different aspects of students in the first
three-year cycle of secondary school (junior secondary [JS]
srhool) in Botswana. Readers may refer to this chapter in the
referenced assessment for additional information on these d~ta.

Table 6.1 is an example which !lhows the progression of
graduates in Botswana from the third year of junior secondary
school (Form III) to the first year of senior secondary school
(Form IV) from 1972 through 1981. Note that the table
separates the data for Form III students according to the type
of secondary school completed by students (Government Aided
Schools versus Community Junior Secondary Schools [CJSS».
Note also, however, that the table does not indicate whether
there is a different progression rate for students from
Government Aided Schools than for students from the CJSSs.

. This information would be relevant to estimating the quality of
instruction within the two types of schools if these rates would
be significantly different.

Table 6.2, which also presents data on junior secondary
school students from Botswana, contains very different kinds of
information. Whereas Table 6.1 reflects what happens to
students after completion of junior secondary school, the
information in Table 6.2 shows the progression of students
within each of the two kinds of junior secondary schools. The
table foHows separate cohorts of students through three years
of junior secondary school for seven full years (1971 through
1979), and includes ~ 'rojected enrollments in Forms I through
III beyond 1979. (A cohort is a group of students who start
the same grade in school together.) The figures in the rows
labelled Loss Rate and Retention Rate show that the
Government Aided Schools are better able to retain students in
school through the entire three-year junior secondary cycle
than the CJSSs.
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Table 6.1

JC Cornpleteis Who Enter Form IV
- 1972 - 1981

-

Form IV -

Form III Form III Following
Year Govt/Aidcd CJSS Total Year Percentagc

1972 1,230 N/A N/A 554 N/A

1973 1,494 S55 2,049 720 35.1

1974 1,650 708 2,358 891 37.8

1975 1,694 817 2,511 878 35.0

1976 2,206 959 3,165 1.094 34.6

1977 2.566 1,107 3,673 1.207 32.9

1978 2.650 1,364 4,014 1.306 32.5
:..-

1979 2.783 1,257 4,040 1.557 38.5

1980 3,072 1,122 4,194 1.557 37.1 ;;;.

1981 3,393 1,125 4,518

::.::...,
Source: Ministry of Education !L

:;0;

Note: This is Tablc 5.6 from page 5-18 of the ;:)otswana sector assessment.
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Table 6.2

Profile of Progression Comparison,
Government Aided Schools and CJSSs

Form 1973 1974 1975 1976 1977 1978 1979 19!0 I!]!! 19a2 ..-
I-

GOVERNMENT/AIDED

Form I 1126 2362 2&12 2861 :902 3345 3653 3929 ~062 39047

Form II 1776 1792 2334 2746 2100 2191 3'59 3613 31041 3151

Form III 1494 1650 16904 2206 2566 2650 2713 3072 3393 3766

Number Lost 132 156 246 211 119 273 260

Loss rale 7.2 6.6 1.7 7.3 4.1 • .2 7.1

Retcncion Rate 92.& 93.4 91.3 92.7 95.9 91.1 92.9

CJSS -

Form I 1013 1417 1.. &3 2/26 2112 1667 1796 2152 2S04&

Form II 973 1051 133& 1297 1776 114& 1417 rs047 204&

Form III 555 70& &17 959 1107 1364 1257 JJ22 1125

Number lost 266 52. 376 762 925 545 671

Loss rate 24.6 36.6 25.4 3H 42.4 32.7 37.4

Retention rate 75.4 63.4 704.6 64.2 57.6 67.3 62.6

No/c: This Is Table 50S rrolD pale 5·16 or the BOlSwana seelor assessment.
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Student data can provide information for all issue areas.
In particular, these data assist in addressing external
efficiency, interntll efficiency, access and equity, anci cost
issues.

• Teachers. Teachers are an important part of every
education system. They are responsible for implementing the
curriculum and for producing successful students. Their
salaries are generally a major portion of the sector's budget
and, if they are a well organized profession, they may also
comprise a significant political force. The teacher traill;ng
chapter should contain the following data on teachers:

numbers by grade or level; program type, ~ender;

region; location (urban or rural); type of school (public
or private); and by nationality or local/expatriate
status
distribution by forni~1 training (academic and
pedagogical) anr' by experience
distribution by subject specialization
definitions of qualified, unqualified, and underqualified
salary schedule
attrition rates
age distribution for each grade or level
projections of future teacher requirements by subject,
location, and qualifications
teacher supply (annual production and/or intake by
level)
student/teacher ratios
number of trained teachers not engaged in classroom
teaching

Two examples of information about teachers are provided
immediately below in Tables 6.3 and 6.4. Both are from the
teacher training chapter of the referenced Somalia sector
assessment. Readers are encouraged to examine this and the
other referenced assessments for additional examples of how
data on teachers may be presented.
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Table 6.3

Number or Teachers by Source of Employment
(1981 - 1982)

Primary
Level

Number Percent

7,199
1,172

o
8,371

86%
14%
0%

100% ....

0
0 [0

8,321 ~_.-..
8,321

::-

Note: This is Table 9.1 from page 9·2 of the Somalia sector
assessment.
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Table 6.4

Projections of Primary and Secondary Teacher Demand
(1982-83 Through 1990-91)

""'-
Primary Secondary Voc/Tech
Teachers Teachers Teachers

1982-83 6,921 2,079 569

1983-84 6,890 2,145 574

1984-85 7,144 1,696 579

-= 1985-86 7,191 1,488 607-

1986-87 7,219 1,444 643

987-88 7,422 1,366 673

1988-89 7,681 1.380 683

1989-90 8,003 1,278 693 --
-

~ 1990-91 8,259 1,194 703

..
Source: Based on enrollment projections from Tables 2.16,

2.17, 2.18 and the following student/teacher
ratios: Elementa~y - 40:1, Intermed ili te . 27:1,
General Secondary 24:1, and Vo"ational/
Technical - 20:1.

~

Note: This is Table 9.2 from page 9-16 of the Somalia
sector assessment.
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Table 6.3 summarizes a considerable amount of information
about the Somali teaching force, giving comparable information
for primary and for secondary education. It is possible to
determine the numbers of full- and part-time teachers in each
subsector as well as whether they are Somalis or expatriates.
This information is important because it can provide the basis
for an analysis of the structure of the teaching force as well
as the financial implications of any projected changes that may
affect that structure.

Any national goals that include changes in enrollments will
require some analysis of the existing teaching force and
projections of future needs. Table 6.4 is a good example of
data on teacher projections. It covers a 9-year period and
estimates future needs in primary and secondary education,
including the needs for teachers with specialized skills in
vocational and technical education. The table is a good
example because it refers to the other data sources in the
Somali assessment that were used as the basis for the projected
teacher needs. Teacher projections cannot be considered
alone, however. They must be viewed in light of teacher
demands.

Information on teachers is very important because they are
an important part of every subsector. Data on teachers can
inform everyone of the analytic themes used in the assessment
methodology described in this manual. For example, teacher
distribution may be relevant for issues of access and equity Gnd
for concerns about local financing of teacher salaries.

• Curriculum. The curriculum is the course of study
offered. The curriculum description should address both the
content and the methodology that is used to teach it. One or
several curricula may be followed within a subsector.
Information on the curriculum should include the following:

scope and sequence of curriculum
whether it is national, regional, institutional, or
program spe- ific
by whom it was designed and when
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instructi(lnal materials requ ired by grade or level
instructional materials actually available by grade
or le\'el
te~.ching methods
language of instruction by grade or level
relevance of curriculum content to students'
subsequent activities

In some cases it is difficult to locate complete and
accurate data on curricula. This is partly because it is
difficult to determine how closely what happens in individual
classrooms actually reflects what is written in the official
materials that specify what should be covered in each subject
and grade. In this section we will cite examples related to
curriculum descriptions from the referenced assessments for the
Yemen Arab Republic and Somalia.

Table 6.5 gives some basic information on the primary
education curriculum by grade and subject in the Yemen Arab
Republic. The table indicates the hours of instruction per
week, for each of the six grades, that are prescribed for each
of the seven content areas. This information alone may not be
very helpful in the assessment. In situations like this it is
important to present discussions in the chapter that place such
data in context.

The following is an example of some of the text that
discuss ~s the curriculum, described in Table 6.5, and places it
into context.

The policy of Yemenization of the curriculum has
led to the establishment within the MOE [Ministry of
Education] of a special directorate, under the Director
General of Technical Affairs, responsible for overseeing
curriculum development. The responsibilities of this
unit include the adoption of new text materials,
implementation of the curriculum, and evaluation of
student performance. This policy and its implementa­
tion represent a substantial part of the intensive effort
to produce new materials that will be more consistent
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Table 6.5

Curriculum for Primary Education
(Rours per Week)
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with the goals and objectives of the educational system in
Yemen and more responsive to the special needs of the
student population of ~he Y AR [Yemen Arab Republic].

The ERDC [Educational Research and Development
Center] has taken the lead in developing a research
program related to curriculum issues. In addition to
the study of attrition and repetition at the primary
level (and its implications for curriculum) the Center
also has condlJcted a comparative study of curriculum
between the Y AR and the People's Democratic Republic
of Yemen and an analysis of a proposed curriculum for
the Y AR. Table 4.9 presents the present planned
curriculum for primary education in terms of the hours
per week allocated, at each grade level, to the subject
areas of Islamic education, Arabic language, social
studies, science, mathematics, art education, and
physical education. Islamic education and Arabic
language instruction dominate the time allocation at all
levels; they represent 58.6 percent of class time in
Grade One and 50.0 percent in Grade Six. (Yemen
Arab Republic sector assessment, p. 4-23)

The assessment from the Yemen Arab Republic is an
excellent example of the need to be flexible and to adapt the
assessment approach and format to the specific characteristics
of the education sector under consideration. To address
curriculum in the vocational and technical education subscctor
it was necessary to describe the curriculum for each of three
major programs: Vocational Training Centers, Technical
Secondary Schools, and Commercial Secondary Programs. In
this case the curricula for all of these were described in the
vocational and technical education chapter rather than dividing
them between that chapter and the one on secondary education.
These descriptions are on pages 6-4 to 6-36 of the Somalia
assess me n1.

In Somalia the issue concerning the language of instruction
throughout the sector was so critical it was decided to devote
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a separate chapter to this topic rather than include it within
the discussiofi3 of the curriculum in each subsector chapter.

Questions about curriculum a~ most likely to influence
policy changes that result from considerations of external and
internal efficiency. They are not limited to this, however.
For example, addressing concerns about regional disparities or
particular ethnic considerations might involve decisions that
have a significant influence on curricular content.

• Examinations. In many education systems examinations
are intended to serve as a means for quality control. That is,
they ensure that a given subsector is providing students with
the prescribed skills and training. In many countries these are
external examinations .- ones that are prepared, administered,
and graded by an agency separate from the schools. Primary
school leaving examinations are a common example of such
examinations. Information about such examinations should be
provided on the following topics:

form of the examinations by grade or level and type of
program (e.g., multiple-choice, essay, applied skills)
prerequisites for taking examinations
number and proportions of students enrolled ~t each
level taking the examination:)
pass rates by level, gender, region, and location (urban
or rural)
who designs, grades, and sets pass rates for the
examinations
purposes served by the examinations (e.g., entry to
next level of schooling, evaluation of teacher or school
performance, determination of a;"eas for curricular
improvement)

Examples of data relating to examinations are from the
chapters on primary and higher education of the referenced
Indonesia sector assessment. Table 6.6 presents the results of
examinations taken by students at the end of the 6th and final
:vear of primary school. The table provides separate informa-
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Table 6.6

Primary School Educational Achicvemcnt by Province

(1975 and 1984 Grade 6 Quality Study and 1985 EBIANAS)

AU.OBJECT R:tLATtON TO

1075 1014 RAN1ClNQ NA.T.WEAN· lOll Rankine R.I.tIoca &0

~
PROVINce SCORE SCORE 10rs 1014 Ion IOU EBlA.NAS EBIAHAS N.I.W....

1. DKJJlkut. nUl 2...» I I + + 7.G4 I +
2. J.w. B.nl 123.M nO.31 • 13 + •.» , +
S. J.w. Tinloh nus 240.77 11 • + I." If +

.: 4. DIY~c1"ut• 27• .10 2 + 1.17 11 +
I. J.w. LIIur 127.112 243.12 12 + 1.10 21

W>
e. DIAub 102.11 202.41 20 21 '.111' 0 +
T. S.m.I.... Ulan lS2.l2 2..... 7 4 + + 1.11 n
II. Sum.I.... B....1 1S1.11 240.27 I 0 + + '.n I +

II. RI... 100.7' m.ol 11 1: '.22 • + ~

10. ·Juabl IOU' 211.7'11 11 S + 1.11 111

11. Sumalua Sol.la" 141.10 2~US 2 11 + + s.c. I' +
21. B'''ekul.. lSUI 220.20 , 21 + I.on n

12. Lampune 127,11 220.74 0 10

IS. Kalim...I... B..... 101.111 2«'.112 II 4 + 1.10 13 +
U. Kall.......lan T.nloh 11••U 22.... 14 20
n. Kallmanl ... 5.1.1... 1111." 211.84 12 7 + US I' +
11. Kalimanl.n LIIur 1111.11 24'.12 12 10 + US • +

IT. Sul.wool UI... ll• .so U'.11 IS Ie 1.410 IS +... SuI....1T.neah ll• .ss 204.00 I' 24 1.70 14 +
Ill. Sul••ooI S.I.lan 100.1S UI." If .. G.II 12 +
20. Sul....1LonePR lOO.1S 210.00 If 22 ...7 2e

21. Maluku 121.70 2GO.1S 10 I + '.111 2 +
22. Ball lSl.IO nu. 4 IS + '.e4 I +
23. Nu•• Lonce. Bani 11I.00 217.02 21 n '.0: 10 +
24. N••• Lonce. LIIur 104.10 2".21 10 If '.U f +
21. Irian J.T' IIU. 2C I.IC 20

.J n. L1_ Llour C... 21

INDONESIA 121.101' 241,8444 1.1S2SOT

• (+ AIIoft; • IkIow Datloeal ......)

Note: Thia i. Table &.11Irom paie 42 or thelndonelia .edor ...-ment primary
education chapter.
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tion on scores of students in 27 provinces for 1974, 1984, and
1985. The scores for 1985 are given separately because it was
the first year when a national test for all subjects was
introduced. Examinations were developed at the provincial
level before 1985. Data at this level of presentation are useful
because they allow for analysis of differences in performance
at regional levels and may provide information regarding
regional disparities. Further discussion of these data is given
on pages 5-40 through 5-41 of the Indonesia assessment.

The manual has stressed that quantitative data are very
useful for analyses, but that Qualitative information can often
be equally informative. The following is an exarr.ple of
Qualitative data on examinations from the higher education
chapter of the Indonesia sector assessment.

Entrance to public higher education in Indonesia is
primarily by means of a nationwide entrance
examination. In 1984, 724,856 sat for the exam, and
138,114 (approximately 19%) were admitted to
universities. Those whose scores are not high enough
on the list for them to be admitted have several
options: go to wcrk, take the exam the next time (they
may take the exam three times), apply to the Open
University, or go to a private university. The private
universities also have their own examinations for
admissions. Because many students are unable to score
high on the public examination, they enroll in special
private coaching academies to prepare themselves for
the next exam. This;s Quite expensive for the average
person. (Indonesia sector assessment, p. 9-28)

If the data were available, it would also have been useful
to know what determined the passing rate and how many
passed the examination in addition to knowing how many were
actually admitted to a university. This information might have
provided some insight into the demand for higher educatiun.
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Results from valid examination procedures are especially
useful for information on external and internal efficiency.
They can also provide valuable information on issues relating to
equity and to supervision.

• Facilities and Equipment. Most formal education takes
place in facilities that are used only for educational activities.
There is some professional disagreement about the specific role
of facilities and equipment with respect to enhancing the
learning process but it is still important to know what facilities
and equipment exist and what their condition is. The following
kinds of data should be presented with regard to facilities and
equipment:

namber of schools or institutions by level, program
type, region, and location (urban or rural)
number of classrooms by level, program type, region,
and location (urban or rural)
distribution and sizes of schools or institutions by
level, program type, region, and location (urban or
rural)
distribution of class size by level, program type,
region, ami location (urban or rural)
distribution of facilities by age, \;sable condition, and
by utilization (single or double session)
necessary renovation or maintenance expenditures
(amounts required and by whom to be paid)
support equipment and special facilities (e.g., libraries
or laboratories)

In many countries there is adequate information on
educational facilities, but limited information on equipment.
Facilities represent investments of a large proportion of the
funds available within the education sector, and a major
expenditure of some external assistance agencies, so it is
important to have information on them. Examples of
information on facilities have been selected from the Haiti
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sector assessment and are presented below in Tables 6.7, 6.8,
and 6.9.

Table 6.7 presents the primary r.chools by sector (public or
private), type (sponsoring agency), and department iregion).
This kind of information is much more useful when it is
considered in relation to other information, however. For
example, the fact that there are about 700 more schools in the
Ouest (West) than in the Nord-Est (North East) region may be
a function of differences in sizes of populations or it may
mean that the Nord-Est region is underserved. Further
discussion of the information in this table is given on pages 5­
76 through 5-84 of the Haiti as!:essment.

Student/classroom ratios are an index of crowding in
schools. Table 6.8 contains student/classroom ratios by
department (region) in Haiti. This information suggests that
facilities are inadequate for the numbers of students in the
Sud-Est (South East) region in relation to other areas of the
country. As indicated by the source note in the table, this is
a good example of the use of unpublished information that was
not immediately available and had to be located by the person
responsible for the chapter. Note that student/classroom ratios
do not necessarily provide information on class size as several
classes may share the same classroom.

Table 6.9 also provides information on the utilization of
facilities, even though it was included in the part of the
subsector chapter on teacher characteristics. It indicates the
number of teachers, by department (region) and gender, that
teach multiple grades. These data suggest that there are a
signif:cal1t number of Haitian primary school teachers who are
teaching more than one grade, and most likely in the same
classroom. It is important not to assume that these teachers'
classrooms are necessarily overcrowded, however, because the
number of students in each &i-ade may be very small. These
data should alert the as:;~ssor to ask additiomsl Questions about
the situa"tion, however.

Information on facilities and equipment may provide useful
information on some aspects of the Quality of instruction,
therefore helping to identify issues of internal and external
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Table 6.7

Primary Schools By Sector, Type, and Department (1982-83)

p- r.w
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Table 6.8

Primary Studeat/Classroom Ratios By Departmeat

StudcllC/Classroom
DcpartmcDt Studcnu Classrooms Ratio

Quest 224.622 6.323 3S.5
Nord IS.3S3 2.2<47 37.9 --Nord-Elt 21.326 634 44.1
Nord.()acst 47.714 IS3 55.9
ArtlboDitc 112,,600 2,,427 46.3

CcDtrC "0.313 150 ·0.5
Sad 70.614 1.717 41.1
Sud·Est 42,,410 711 59.0
Gliud·Aasc 1Q.2U un ~

!hid 723.041 17.362 41.6

Source: Compllcd Crom DEN AnnlUl;re StDt;st;qlle (unpublished).

Note: This is Table 5.J1 Crom palc 5·67 or Ihe Haiti scctor asscssmeDL
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Table 6.9

Rural Public Primary Teachers By Level Taught and Gender
According To Geographic Departnient (1982-83)
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efficiency. Information on the status of facilities can also
have important cost implkations that need to be taken into
consideration when making recommendations for improving the
education sector. The information can also be used to
delineate access and equity issues.

• Costs and Financing. Costs refer to the amount of
funds required to accomplish a given educational task and
finandng refers to the sources of these funds. Data should be

~ presented on both of these economic aspects for each
subsector. Information should be given on the following:

costs per student year by program or curriculum
costs per graduate by program or curriculum
sources of financing by program or curriculum
sources and types of financing for central government,
region, local community, school, families, and students
roie of exterr.al assistance agencies in financing
educatjonal activities, both for capital and recurrent
costs
financial commitments to this subsector in relation to
other subsectors and the entire education sector
expenditures

Much of the information on costs of education in the
different subsectors will be prepared by the economist who is
responsible for the economic and financial analysis chapter.
What is essential, how~ver, is that each tcam member collect
basic data so that the economist can calculate unit and cycle
costs. It is not the sole responsibility of the economist to
gather this data. This is particularly the case for subsectors
outside formal education because these data arc spread ovcr a
range of sources which may be best known to the individuals
examining these subsectors.

It is important that the costs and financing data in the
status section of each subsector chapter be consistent with the
data and information provided in the economic and financial
analysis chapter. Examples of how this might be done are
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given below from the primary education chapters of the
referenced Somalia and Haiti assessments.

The followil'lg selections from the Somalia assessment
provide an example of how the primary chapter and economic
and fiscal analysis chapter are linked.

The costs and financing issues in primary education
are relatively simple. As noted in Section 2.0, the low
wage cost of primary education helps to offset the
effect of the relatively low student/teacher ratios.
The low wages, however, contribute to the high
turnover of teaching staff. Nevertheless, unless there
are recurrent surges in primary enrollments in the next
few years, the existing system should be able to adapt
to the projected enrollment levels, even given teacher
attrition. (Somalia sector assessment, p. 6-58)

Unlike other subsectors, the cost and financing
issues for primary education do not constitute an
immediate policy concern. As the primary education
program of quality enhancement takes place, costs will
undoubtedly increase both in a per-student and
aggregate sense. The earlier fiscal capacity analysis in
Section 2.0 suggests that, with proper planning, these
cost increases should not represent an undue burden on
government's fiscal capacity. (Somalia sector
assessment, p. 6-59)

Another example is taken from the Haiti sector assessment.
Part of the text is given below to illustrate the kinds of
information that can easily be incorporated into the text of a
su bsector chapter.

Primary school finances, including analyses of unit
costs and the rate of return, have been discussed fully
in ChJpter 2 of this assessment. As shown in Chapter
2 (Table 2.54), unit costs vary considerably within the
private sector, ranging from $30 to $265 per year.
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Urban private schools tend to be more expensive than
rural ones, averaging about $146 and $52, respectively.
In general, there is not a great deal of difference
between the unit costs of private ($99) and public
schools ($100). What is significant is who bears the
burden of that cost. Government bears a little over 40
percent of the cost of those in public schools and none
of the .;o~ts of the 60 percent of children who are in
private schools. (Haiti sector assessment, p. 5-70)

Table 6.10 is an example of the type of information that
can be presented relating to contributions of external
assistance agencies to the financing of education in a particular
subsector. The data are estimates that were collected during
the Haiti sector assessment.

In addition to providing information critical to the
thematic area of costs and financing, these data are also
essential to addressing issues of internal efficiency. They are
also very instructive for considerations of access and equity
issues and administration and supervision issues.

• Quality of Instruction. The quality of instruction is
very difficult to measure directly and information on this topic
is usually very limited. Many studies quantify this aspect of
education by using indirect (proxy) indices such as costs spent
per student year of instruction or proportions of trained
teachers. It is an important aspect of education, as the quality
of instruction will influence the quality of graduates from a
subsector and, ultimately, the internal efficiency of that
subsector and the system in general. For a better
understanding of possible measures of the quality of
instruction, readers are referred to Raising School Quality in
Developing Countries: What Investments Boost Learning? by
Fuller. School quality data should include the foll\.lwing:

type and predominance of pedagogical methods used
availability of instructional materials such as textbooks,
by subject, by classroom, and by student
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Table 6.10

Estimated Donor Contributions to Primary Education

Tot:ll From From
Donor Dur'llion (millions) Donor Government

World Bank I 1976-82 S 7.6 S 5.5 S 2.1

World Bank U 19&1-85 12.7 • •
World Bank III 1983·86 10.0 a •

.,..
World Bank IV 1985-88 24.6 10.0 7.6

Swiss (iovl. 7.0

IDB, EASPNH a 10.0 16.2 3.8

UNICEF 1983-86 9.1 a --•
UNFPA 1982-86 .38 a •
OAS 1982-87 .31 a a

Unesco/UNDP 1982-86 b b b

a Not known
b Not available

Source: Interview d:lta

Note: This is Table 5.32 from page 5-87 of the Haiti sector assessment.
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student/teacher interaction levels
availability of supplies and equipment (paper, pencils,
chalk, blackboards)
amount of the school day actually devoted to learning
tasks (time on task)
approximate number of school days teachers are
present
approximate number of school days children attend
class

In some situations it might be necessary to usc; proxy data
as a substitute for direct measures of Quality of instruction.
An example is taken from the primary education chapter of the
Botswana sector assessment. This example examines the
relationship between performance by district on the primary
school leaving examination (PSLE) and the percent of trained
teachers as shown in Table 6.11. There was no statistically
significant relationship. This information was then used to
address issues rela ting to Quality of instruction in the analysis
part of the chapter. Further information on this particular
analysis is given on pages 4-40 through 4-43 of the Botswana
assessment.

In the secondary education chapter of the Haiti sector
assessment, Quality of instruction was described in the
following way:

The Quality of instruction varies greatly amor'.g
schools. Quality in the public lyeees has suffered
considerably in recent years. This has been the result
of the increased enrol)ments and, by many reports, of
the replacement of good instructors with less-qualified
political appointm,'nts. Apparently this has affected
some of the country's best lyeees, where the Quality of
instruction reputedly was very good at one time.

Instruction in many of the private schools is said
to be poor. Many teachers have little training.
Classes are large a'1d crowded. Students who do not
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Table 6.11

PSLE Grade by District Compared to the F'ercent
or Trained Teachers

District 19&2 PSLE 1913 Pcrccllt Tnilled
Teachcrs

-

North East :2.11 61.9

CeDtral 1.11 70.6

= K:acICD& 2.07 61.2

KwcllcllC 2.23 61.7

Southcrll 1.93 61.0

'= South East 2.32 IU

Kcalagadi 2.07 64.7

1 Ghanzi 1.7& 69.5

North West I.7S 6S.1

Gaboronc 2.57 67.9

FnncistowD 2.30 16.3

Lobauc 2.19 &~.O

Selcbi~Phikwc 2.10 71.2

JwancDI

.-' Avcragc 2.03 70.1

Note: This tablc is from palc ~..co or tbc Botswana scctor asscssmcllt.
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make satisfactory progress are often passed to the next
grade despite their performance.

The quality in the best private schools is known to
be good. School directors and teachers in these
schools appear to be dedicated to excellence and by all
accounts offer instruction of high caliber. The nation
can take pride in the fact that its educational system
has generated a domestic model of excellence. (Haiti
sector assessment, p. 6-22 and 6-23)

It is essential that relevant and current data that describe
the subsector program as fully as possible are provided in the
status section of the subsector chapter. The relationships
among these data will influence the analysis sections of the
chapter. The themes that form the basis of this analysis are
described in the following Section (6.5).

6.5 ANALYSIS

The analysis is the conceptual foundation of :to sector
assessment. It presents interpretations of the data that have
been set forth in the preceding status section. The analysis
must be based on existing data pres~nted in the status section,
and all statements in the analysis sec~ion should be verifiably
based on cited information. As the reader goes through this
part of Chapter 6 it will be useful to have one or two of the
referenced sector assessments open to the particular subsector
for which the reader will be responsible and to refer to them
for examples of what was includ~d :n their analyses.

Before proceeding further, it is important to distinguish
between data and analysis. The term "data" was defined
towards the beginning of Section 6.3 of this chapter. An
a.'lalysis is the separation or breaking up of a whole into its
parts to understand their function, nature, and relationships.
The two definitions show that data and analysis are very
different. Whereas data are specific facts or figures from
which conclusions can be drawn, analy~is is a process through
which something is understood and conclusions are drawn. The
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data provide the necessary information for understanding the
object of the analysis.

There are six major 3ections in the analysis section of a
sector assessment: needs, plans, constraints, issues,
conclusions, and recommendations. Each of these is discussed
below, with the section on issues receiving the most emph3:>js.

A need is a deficiency of something that is desired, useful,
or required. The part of the chapter on needs should
summarize the needs of the subsector. It should includc a
consideration of the difference bctween goals aJld
accomplishments, or current status. The focus should be on
major needs and concerns affecting the entire subsector and
not on specific needs which might be symptomatic of a larger
need. For example, lack of instructional materials may be a
subsector-\vide need whereas the lack of books in a particular
university library is a much more specific need and less likely
to be of interest to readers of the sector assessment document.

The following paragraph from the secondary education
chapter of the Haiti sector assessment is an example of how
major needs of a subsector might be presented:

The preceding discussion of secondary education in
Haiti suggests that the needs are many. However, the
most important ones can be summarized as follows:

1. In the face of rapid and unplanned
expansion of enrollments and the
changing social composition of schools,
there is a need for a fundamental
\'ethinking of the purpose, structure,
and content of secondary education.
Although the Reform anticipates many
of these changes, awareness must be
translated into action.

2. There is a need to raise the general
level of educational quality of
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instruction while equalizing
opportunities throughout the system.

3. There is a need to find ways to
contain costs in order to keep the
doors of secondary schools open to
lower income families and to reduce
the burden caused by school fees and
textbook costs. (Haiti sector
assessment, p. 6-25)

The purpose of the section on plans is to provide
information on which needs will be met in the subsector and
how they wiil be met. This section does not have tC' be
I:xtensive but it should be comprehensive. An example from
the primary education chapter of the Yeeren Arab Republic
sector assessment follows:

Major plans that exist relative to primary
education are those for school construct ion, teacher
production, ar d review of the curriculum. The ERDC
[Educational Research and Development Center] has
begun a coordinated school mapping study with the
MOE. This survey will serve as a basis for new school
location decisions based on enrollment demand,
population con~entration, topographic geography, and
available transportation. While new school construction
will continue under [the] SFYP [Second Five Year
Plan], it is probable that a considerable shortfall will
occur relative to the projected number of new
classrooms.

The second major plans are for the increased
production of new Yemeni teachers for pL :mary schools.
These activities are covered in detail in Chapter 7.0.
They are relevant here because of the financial,
cultural, and pedagogical implications of the
Yemenization of the teaching force.
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Finally, the MOE, in cooperation with the
ERDC, :s expected to continue its study of
curricular programs for primary education. This
activity is still at a preliminary stage and will
advance depending on the priority assigned to it
by government and by th~ donor community.
(Yemen Arab Republic sector assessment, pp. 4-38
& 4-39)

A constrailll is a restriction within the subsector with
respect to attaining its objectives. Examples of constraints
might be serious economic circumstances that limit the amount
of funds available to the education sector for current or
planned programs, or a policy decision that no additional funds
will be available to particular subsectors until the needs of
other subsectors have been m~~(. The ..,art of the chapter that
addresses constraints should focus on major concerns related to
the entire subsector. The constrair,ts must be include~ because
any attempt to provide feasible and realistic recommendations
or policy options for a subsector must take these constraints
into account.

The following example of constrair (S is from the secondary
education chapter of the Botswana assessment:

The primary external constraint to secondary
education is the limitation posed by kccent drought
conditions and by the general worldwide recession with
its associated reduction in prices and demand for
Botswana's mineral and agricultural exports. A lack of
real economic growth in the national economy will
limit government's ability to finance educational
expansion at the planned rate. The primary internal
constraints to secondary education include the high
proportion of unqualified teachers and poor facilities in
some schools, and their consequent quality differentials.
(Botswana sector assessment, p. 5-38)
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Experience with several sector assessments has consistently
demonstrated that it is useful to discuss the subsector issues
within the context of five analytic themes or issue areas.
Each of these will be described in some detail below. But
first, it is important to clarify the difference between an issue
and an analytic theme. An issue is a point, mauer, or question
to be discussed, disputed, or decided. An example of an issue
might be the language of instruction in primary school or the
effectiveness of diversified secondary education. An analytic
theme is a specific topic or category that provides a focus for
collecting and understanding existing data and specific issues.
For example, the external efficiency theme addresses the
relevance and appropriateness of a particular educational
program. Using the issue of diversified secondary education
cited above, the external efficiency theme would require that
an assessment team member consider the relevance and
appropriateness of diversified secondary education. The
external efficiency theme will be discussed in more detail below
so it is not necessary to be concerned with it further at this
time, but it is necessary to recognize that a theme can provide
a structure for analyzing data.

The five analytic themes that have been found very useful
for organizing data relevant to a wide range of policy
questions in previous sector assessments are external efficiency,
internal efficiency, access and equity, administration and
supervision, and costs and financil1~. Again, as with data
collection, organization of the data and the emerging issues
into the five thematic areas using the policy questions to guide
the analysis is an iterative process. The policy questions help
to focus the analysis and, at the same time, the analysis makes
it possible to clarify and sharpen the policy issues. Each of
the analytic themes will be defined below, along with examples
of the kinds of issue!> under each theme and examples of the
kinds of data tha t can contribute to the analysis.

The data from the stAtus section provide the factual
information that serves as the foundation for the analysis. As
the data are collected, it is common for some general issues
and concerns to emerge. Examples of these have already been
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shown in Section 6.4 of this chapter. The issues section of the
assessment provides the opportunity to organize the concerns
and issues according to the five analytic themes.

• External Efficiency. External efficiency refers to the
rel.::vance of an education or training program to subsequent
activities of its participants. Thus, it is cvncerned with the
personal and social utility of education. For example,
preprimary educatim1 is externally efficient to the extent that
it adequately prepares children for primary school, and
secondary education is externally effi~ient if its graduates are
able to enter subsequent educational activities or be gainfully
employed. External efficiency has two dimensions: (a) how
well education prepares th: student to take the next step,
either further study or employment, and (b) how well the
content of instruction relates to the knowledge and skills
required for the nt:xt step.

A wide range of issues can be discussed in the context of
the external efficiency theme regardless of the su'o~ector under
3tudy. The following are examples of the types of data or
measures from the status section of the assessment that
provide information related to external efficiency:

admission rates at the next IcvC'1 of education or
training
curriculum content
employment ra tes
job search process and results
nature of job compared to expectations of employee
occupational distribution of graduates
private internal rate of return
labor market information
parental or community satisfaction with the education
program
examination result!>
income distribution of graduates
additional education of graduates and measures of
quality of preparation
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further formal or on-the-job training of graduates
employer attitudes about employee preparation

Reviewing these kinds of data from the subsector will
provide information on the basic external efficiency concerns.
These can then be described and disrussed in the issues section
of the assessment chapter. The following two paragraphs are
examples which describe how the issues concerning external
efficiency were organized in the higher education chapter from
tl:e Haiti sector assessment and the secondary education
chapter from the Botswana sector assessment.

The analysis of external efficiency is concerned
with questions of relevance, that is, what is the
usefulness of the training received in Haitian
institutions of hig"er learning? Two basic linkages are
c<Jnsidered in this analysis: (a) the fit between one
level of training and the next superior level, ,'lnd (b)
the correspondence between training, career
opportunities, and job performance. They are discussed
to the extent that data permit. (Haiti sector
assessment, p. 8-54)

External efficiency is examined along two
dimensions. First, to wh'at extent are the secondary
schools producing sufficient numbers of graduates to
meet the manpower demands of the country? To what
extent are they providing students with adequate
preparation for further study or training? Second, to
whl"t degree is training appropriate to the education
and skill demands of employment? (Botswana sector
assessment, p. 5-39)

Once the issues have been defined each can be discussed in
some detail. The following, taken from the secondary
education chapter of the Botswana sector assessment, is an
example of part of a detailed discussion of an external
efficiency issue: '
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These analyses suppo,r\ the observations that
graduates wit'" Junior Certificates [JCs] need additional
skill training if they are to compete effectively in the
!~bor market. In that respect, expanding access from
seven to nine years of basic education may defer for
two years the problem of unemployed primary leavers.
Present predictions suggest the economy will be unable
to absorb the numbers of JC graduates being produc-.:d,
resulting in substantial unemployment of junior
secondary completers without additional training. At
the same t:.ne, there may be as many as 20,000 jobs
requiring higher levels of skill training which will go
to skilled expatriates or to Batswana who lack the
necessary training, simply because there ar~ not
enough skilled Batswana to fill the positions. The
former would be politically undesirable; the latter
would undermine prop.::r management of the economy.
Some express concern that the planned expansion of
junior secondary education may diminish resources for
higher levels of education and training where need is
particularly acute. (Botswana sector assessment, pp. 5­
45 & 5-46)

• Internal Efficiency. Measures of intemal efficiency
reflect how effectively a part of the educational system uses
available resources to achieve certain educational outcomes.
Internal efficiency may be considered to have two dimensions:
(a) the relationship of what enters and what exits various parts
of the subsector, and (b) the relationship of quality to costs
between the entry and exit points. Thus, a key component of
internal efficiency is the relationship between costs and
benefits. That is, what is the relationship between the cost of
a particular input and the learning gains that can be attributed
to it. The following are examples of data that provide
informatiGn on internal efficiency issues:

student/teacher ra tios
dropout, repetition, and graduation rates
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instructional methods
classroom/teacher ratios
facili ties utiliza tion
materials availability and utilization
enmination results
teacher qualifications and effectiveness
costs per student (unit costs)
costs per graduate (cycle ccsts)
student/teacher interaction levels

A careful study of these kinds of data along with the
informal information the assessor has found will provide the
basis for analyses of the internal efficiency theme. As shown
by the examples of measures listed immediately above, internal
efficiency issues are diverse and often numerous in any
subsector.

The following paragraphs are examples taken from
discussions of internal efficiency issues. It should be
remembered that in each case these are selected portions of
the arguments presented, and readers are encouraged to read
the entire discussions in the referenced materials. The first
example is from the secondary education chapter of the
Botswana sector assessment and the second from the primary
chapter of the Haiti sector assessment.

Quality of Education. The emphasis on expanding
educational access has some trade-offs with educational
quality. The development of the CJSSs has created a
two-tiered system with respect to quality with CJSSs
having fewer trained teachers, enrolling less
academically prepared students, and reporting lower JC
scores ~han Government and Aided Schools. Further,
for all school types (Government, Aided, and Unaided),
the increased Form I intake in 1984 will mean that
more students with lesser proficiency will enroll at the
same time that teachers, faced with heavier workloads,
may have less time for remedial work. The pressure
on quality is further complicated by the automatic
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promotion policy from Form to Form. and the difficulty
of equating formal outcome measures (PSLE. JC.
Cambridge eJl.am) across years. ',the challenge will be
to preserve an appropriate level of quality at the
secondary level to ensure that the more able students
receive adequate preparation for subsequent study or
training while the needs of the growing number of
students with lesser preparation or ability are also
addressed. (Botsw?na sector assessment, PP. 5-57 & 5­
58)

The primary school examination system comprises
an internal efficiency issue. Currently there is no
national examination. One is planned for the end of
the third cycle of primary school, but students who are
not able to finish all 10 years will not have a
nationally recognized certificate to represent their
achievement. More important, there will be few
comparable measures of performance in primary school
that could guide planners and administrators as they
make decisions about allocating funds. (Haiti sector
a~sessment, pp. 5-83 & 5-84)

Internal efficiency issues are often more difficult to isolate
in the nonformal education subsector than in others due to
lack of data on both the costs of inputs and on outputs. The
following paragraph from the Haiti sector assessment shows
how internal efficiency issues were categorized for nonformal
education:

Questions to guide judgments about thr. level of
internal efficiency include: Which methods work best?
What are the characteristics of successful facilitators
and what can be done to increase their effectiveness?
What types of materials are most effective? Is
nonformal education optimally coordinated with other
educational systems? These questions will be discussed
under four headings: methods, facilitators, materials,
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and linkages with the formal system. (Haiti sector
assessment. p. 11-46)

• Attess aDd Equity. Access to education is concerned
with the availability of sufficient places for those who qualify
to participate in an educational program. For example. access
to primary education is much more limited in Somalia than in
Botswana. In Botswana 83 percent of school-age children are
in primary school whereas data suggest that only 40 percent of
the population in Somalia is served by primary schools. Equity
concerns the extent to which available educational opportunities
are accessible regardless of characteristics that cannot be
easily altered such as location. gender, language spoken. or
ethnic group membership.

Information on access and equity issues emerges when data
are considered in terms of gender. language spoken, ethnic
group. and urban or rural location. The following are examples
of kinds of measures that can be considered along these
dimensions:

criteria for admission or selection to enter subsector
or specific subsector programs
male/female ratios
urban/rural ratios
regional dispersions
ethnic/racial differences
enrollment rates of age cohorts by grades or levels
studen t/teacher ratios
student/class ratios
per student expenditures
dropout, repetition. and graduation rates
enrollment distributions
examination participation and successes
teacher/staffing numbers

The following example from the Yemen Arab Republic
sector assessment addresses both access and equity in primary
education:
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Although regionaiization of educational opportunity
is not as well advanced in preparatory and seconda:-y
education as for the primary level, this situation exists
because of demographic constraints rather than from a
lack of government commitment. As the population of
primary school graduates increases, it will be possible
to extend opportunities for preparatory and secondary
education into even more areas.

Female participation at the preparatory and
secondary level is, of course, restrained by the success
of primary education in attracting and retaining female
students. Once in the higher levels, female students
continue at rates not much below those for males.
Increased opportunity for female students at higher
levels is mentioned frequently as a positive factor in
the decisions girls and their parents make to enter or
remain in primary education. Thus, it would be
possible to justify initial low female enrollments in
preparatory or secondary classes or classes for females
because of the positive long-term benefits. (Yemen
Arab Republic sector assessment, pp. 5-34 & 5-35)

In the vocational and technical education chapter of the
Botswana sector assessment three major issue areas were
identified and discussed. They were summarized in the
foll'Jwing way:

Issues regarding access and equity are: (a) the
concentration of training predominantly in one
geographic area, (b) the limited opportunities for
females in certain types of training programs, and (c)
the limited access to vocational/ technical programs
possibly. resulting from too rigorous entrance
requirements. (Botswana sector assessment, p. 8·77)

• Administration and Supervision. Within a subsector,
administration and supervision is concerned with the
management of that subsector and care for quality control of
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the activities. Much of the information that contributes to
identification of issues under this analytic theme comes from
the chapter on history, structure, and maLJagement capacity of
the sector. The difference, however, is that emphasis within a
chapter should be on the subsector under consideration, and
not on the entire sector. The following are examples of the
types of information that contribute to an understanding of
administration and supervision issues:

managerial and analytical capacity of subsector
adminstration
specifications and distribution of authority and
responsi bil i ty
availability of support resources for monitoring and
guidance functions
flow charts of system enrollments
organization charts (location of subsector within
ministry and detailed administrative structure of
subsector and major institutions or programs)
historical data relevant to present structure
head teacher or school principal qU21ifications
frequency and nature of teacher reviews
appointment, salary, and promotion policies
frequency and nature of supervisory visits by system
personnel
i nfrastructu re limi ta tions on management
communications

The following two examples illustrate a summary of issues
related to administration and supervision. The first is from the
vocational and technical education chapter of the Yemen Arab
Republic sector assessment and the second from the chapter on
Koranic education in the Somalia sector ~ssessment.

The inspectorate in technical education is weak;
even though the whole subsector consists of less than
15 institutions located in urban areas, inspectors are
able to make visits only once or twice a year.

6 - 68



Sector Assessment Manual

Connections between the schools and the MOE are
inadequate, increasing the school directors' feelings of
isolation. Relatio-Is at the governorate level are better
in that technical education directors can visit the
governorate office very easily, although the ability for
a governorate office to be of assistance is limited.
Technica~ education is considered a national MOE
program responsibility, (of the MOE and the other
mini3tries offering vocational technical training) so all
major direction and decisions must come from [the
headquarters at] Sana'a. Within schools there appears
to be adequate supervision of teachers and good
administra tor-teacher rapport.

Research capability in vocational and technical
education in the YAR is weak. MOE personnel
involved in these programs do not have time to
conduct the badly-needed studies uf needs and
performance. There ~3 not, as yet, a specialist in
vocational and technical education at the Educational
Research DeveJ"pment Center, Sana'a. (Yemen Arab
Republic sector assessment. pp. 6-45 & 6-46)

Koranic schools are unique in that no central body
exists to monitor 3nd support Koranic education. It
appears that the lack of administration and supervision
does not hinder the effectiveness of the schools in
teaching a common value system. Some central support
may be useful, however, to enhance the latent
functions of the Koranic schools. (Somalia sector
assessment, p. 5-14)

• Costs and Financing. Alt noted earlier in this chapter it
is important to distinguish between ccsts and financing. Costs
refer to the amount of funds required to accomplish a given
task and financing refers to the sources of these funds. Thus,
cost issues are those that consider the amounts and ways funds
arc used and financing issues relate to t.he source of funds to
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support subsector activities. The following are examples of
measures that provide information on costs and financing:

Costs
--student support by type of program and sources
(including food, housing, and other subsidies)
--instructional support by types and sources (including
costs for teachers, materials and texts, equipment
maintenance and repairs, examinations, and other
items)
--administrative support by types and sources
--costs per student or graduate by program
--capital costs

Financing
--government subsidies by levels of government,
program type, region, and location
--external assistance agency subsidies by program type,
region, and location
--other institutional revenues by type of program and
kind of revenue producing activity
--student fees by type and total amount collected
--other contributions (family, community, or school)

Discussion of costs and financing issues may be far
ranging, depending on the structure and activities of the
subsector under consideration. Three examples are presented
below, each from a diverse subsector. The first addresses the
relationships between unit and cycle costs in secondary schools
in Indonesia, the second is the introduction to the discussion
of costs and financing issues related to nonformal education in
Botswana, and the last refers to secondary education in Haiti.

4. What is more interesting from an Indonesian policy
maker's perspective are the variations in instructional
years per graduate and their impact on cycle costs.
Though the unit costs are higher for the private SMA
[General Senior Secondary School], scenario I, than the
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public STM [Senior Technical Secondary Sch,ool] unit
costs, the cost per graduate or "cycle cost" is higher
for STMs. This reflects the relative inefficiency of
this program's use of existing resources in producing a
graduate. Comparing attrition cost indices, we see
that of all the levels of education, pubLic senior
secondary STMs appear to be using existing resources
least efficiently. (see attrition cost index of 1.53)
(Indonesia sector assessment, p, 6-85)

Issues regarding the costs and financing of
nonformal education arise in three general areas:
measuring unit costs, providing less expensive
field worker training, and identifying cost-effective
methods of NFE [Nonformal Education] services.
(Botswana sector assessment, p. 9-78)

Closely related to the issue of organization and
administration is tf -: one of costs and financing of
planned improveme; 'i in secondary education. The
weak role played by the public sector in secondary
education is tied closely to the comparatively low level
of Government expenditures for education and the
prospects that this situation is unlikely to change in
the future.

The means for financing the development of
secondary education are, practically speaking,
unavailable at this time. Government does not have
the funds, within current bv.dgetary allocations, to
offer much assistance to private schools. Little in the
way of external assistance from outside donors can be
expected in view of the low priorities usually accorded
to secondary education in development assistance
strategies. (Haiti sector assessment, pp. 6-34 & 6-35)

The fifth section of the analysis gives overall conclusions.
A conclusion is a reasoned judgment or inference about major
issues within the .iubsector. The conclusions section should
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sumn.arize the major findings from the analysis. The
conclusions should be specific to the subsector and must be
supported by the information contained in the earlier parts of
the analysis.

Given below are two examples of conclusions related to
teacher training. The first is one of the conclusions from the
sector assessment conducted in Somalia. The next example is
the second conclusion concerning teacher training from the
Botswana sector assessment.

Conclusion I. Teacher education facilities do not
need to be cxpanded. Instcad, thc emphasis should be
on quality. The provision of high quality training for
both pre-service and inservice teachers is a principal
mc:ans to enhance educational quality in schools.
Earlier chapters describing the specific education and
training subsectors identified enhanced educational
quality as the. primary need of the education system.
The discussion in this section has emphasized the role
of the teacher in improving educational quality.
Success of that strategy depends, however, on the
quality of teacher training and the effectiveness of
policies to ensure that all stuc2ent teachers receive
such training. (Somalia sector assessment, p. 9-28)

Conclusion 2. Current pre-service and in-service
teacher education programs should be reviewed with a
view to strengthening the more effective ones to
support the proposed expansion of basic education.
(Botswana sector assessment, p. 6-39)

The final part of the analysis contains recl.'mmendations or
policy options for the subsector. Recommendations and policy
options are different, although related. A recommendation is a
statement that provides advice or counsel for action whereas a
policy option provides deci,sion choices. This section should
focus on major concerns in the subsector and be based on the
earlier analysis. To the extent possible, it is important to list
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. recommendations in priority order. Two examples follow. The
first is an excerpt from the recommendations section of the
vocational and technical education chapter from the Yemen
Arab Republic.

6.3.1 Students. Curriculum. and Cost Recommendations

On-the-job training is an option alrer.dy in place
at every level of private sector enterprise, from the
informal small-scale industries to the nation's largest
factories. What is lacking within these programs is a
prerequisite general education program that promotes
an acceptable level of literacy and numeracy. The
worlds of work and learning need not be separate, and
in the YAR progress can be made quickly in linking
them. For examplr.. the workshops of the VTC's
[Vocational Training Centers] and TSS's [Technical
Secondary Schools] are already available to private
citizens for auto repair [and] furniture repair. Such
arrangements could be institutionalized and made a
regular part of the school's operation. Earnings from
such activities could ieduce VTC and TSS recurrent
costs as well as serve the purpose of introducing
students to the experiences and responsibilities of
work. Students could also be encouraged to use their
ample vacation periods for org~ilized apprenticeships in
fields related to their studies. An informal precedent
already exists in that many students attend double­
shift secondary schools while employed in private­
sector jobs in their non-school hours. (Yemen Arab
Republic sector assessment, p. 6-48)

The second example is one of the recommendations from the
primary education chaptc: of the Haiti sector assessment.
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Recommendation 3 Management. Improve the
management and planning capabilities of those in
decisionmaking positions in public and 'irivate
educational institutions.

This objective is best attained through a training
program that allows for addressing an individual's
specific needs. It calls for a pragmatic approach to
attaining the specific skills required, rather than long­
term training in more general areas such as theories of
management. (Haiti sector assessment, p. 5-92)

This chapter has described the analytical context and
content required for eac~ chapter of an assessment. The
policy context has been discussed. Subsectors have been
defined and data needs addressed in some detail. Five analytic
themes were defined and illustrations given to show how these
thematic areas can assist in analysis.
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7. WRITING

The formal record of an assessment is the written report
that documents and summarizes its results. This document
provides baseline data that will be referred to frequently and
that can serve as an effective planning tool. It is important
that the report be well organized, clearly presented, and
carefully written. This part of the manual addresses the
writing style and the format suggested for the assessment
report.

7.1 THE RESEARCH TASK

Each chapter should be organized and presented so the
reader can follow the logical progression of ideas from the
beginning to the end. Every assertion should be supported by
appropriate evidence and be accompanied by a suitable
explanation and justification. Recommendations should logically
follow from the analysis of constraints, issues, and conclusions
which precede them.

The need for a clearly presented relationship between
evidence and the resulting conclusions and recommendations is
of critical importance if the recommendations are to be
understood, accepted, and implemented. Unfortunately, many
professionals have favorite themes or solutions that influence
their recommendations in a wide range of situations regardless
of the data. It is essential that the research task be thorough
enough to provide enough data of sufficient breadth and quality
to identify problems and alternative solutions. This will permit
accurate conclusions to be reached so that the recommendations
are appropriate, valid, and feasible for the existing situation.
Suggested ways to ensure the required degree of precision arc
given below.

The first major activity for implementing an assessment is
data collection. It is essential that all team members
understand the purpose and objectives of the assessment so
that the right kinds of data are collected for analysis.
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Emphasis should be on the gathering together of existing data,
as the limited time and resources for this type of assessment
do not allow for the design and implementation of surveys to
obtain new information. Much existing information needed for
sector assessments is available in published sources and
collections of statistics that are available through government
offices.. Some data are not in published form and have to be
collected from relevant institutions and individuals. It is
essential for the researcher to be familiar with all published
sources of data at the beginning of the assessment to conserve
valuable professional time. It is the knowledge about what
data exist in relation to the data needs for the assessment as
discussed in Chapter 6 of this manual, and an understanding of
relevant policy questions. that make it possible to ask
appropriate questions of participating institutions and
individuals. Knowledge about the available data bases prior to
interviewing individuals knowledgeable about the education
sector enables inquiry about gaps in the data bases or
clarification of discrepancies in the data.

A key responsibility of the researcher is to interpret the
data that have been gathered. Interpretation is more than
merely report;ng what exists. It consists of understanding
individual data units, how those units relate to each other, and
their implications with respect to the current status in each
subsector.

7.2 WRITING STYLE

Use plain. clear. and simple sentences that are easy to
understand. The vocabulary, construction. and explanations of
technical concepts should be intelligible to an educated layman.
Many readers will not be professionally trained in education,
statistics, or economics. Avoid long sentences, technical
jargon, and vague words. Always select a simple sentence over
a more complex one, and active over passive voice when possi­
ble. If a long sentence is used, follow it with a short one.
Table 7.1 presents examplee of two very different writing styles
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Table 7.1

Sample Writing Styles

Paragraph A

Two factors should be noted, however, about the
instances in which this strategy seems to be having
success: (1) The PYOs [Private Voluntary Organizations]
generally provide a higher level of inpv,t than the
government can presently afford, even in its existing
schools. (2) In a number of cases, the strategy works
because people with a religious motivation are ready to
labor for the common good at very low wage rates (mission
school teachers commonly earn 40-70% of the already low
salaries of public school teachers) and are not concerned
that the institution turn a profit. It is not inconceivable
that a similar degree of commitment could one day be
generated by the government for the development struggle,
nation-building, cultural revitalization etc., but for the
present these conditions do not seem to obtain.

Paragraph B

Two factors should be noted, however, about the cases
where this strategy seems to have been successful. The
PVOs generally provide more support than Government can
presently afford, even for its existing schools; and in some
cases the: strategy works because people with a religious
motivation are wilHng to work at very low wages. Mission
school teachers commonly earn 40-70 percent of the
already low salaries of public schooi teachers, for example,
and are generally not concerned that the institution makes
a profit. Overall, the private voluntary schools perform a
vital function with relative efficiency.
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used to convey the same information. These are examples from
a sector assessment document. Paragraph A uses complex
language and long sentences. Paragraph B, on the other hand,
uses clear language and simple sentences. Note how much
easier it is to understand what the writer is saying in the
second paragraph. Professionals often make the mistake of
thinking that more complex writing is an indication of greater
knowledge or intelligence. This is not the case. It takes great
skill to communicate complex ideas in writing so that a reader
can understand them easily and quickly. And, if writers want
their ideas taken seriously and their recommendation:>
implemented, they must communicate them clearly to the busy
professionals who are making decisions in the education sector.

Technical terminology can efficiently convey abstract
concepts to highly trained groups of professionals, but should
be aVf>ided in a sector assessment. Where special technical
terms must be used, they should be defined carefully when fi:st
introduced. An example definition follows:

Internal efficiency issues relate to the degree to which
the education system is making the best use of
resources and opemting in a cost effective manner.
Internal efficiency topics considered in this assess­
ment include student flow within schools, class size,
student age, teacher effectiveness, quality of
instruction, availability of instructional materials,
language of instruction, examinations, curriculum, and
student movement between schools.

The general tone of the writing should be encouraging and
positive. It should reflect an analytical rather than a negative
attitude. Shortcomings and weaknesses should be referred to,
but the emphasis should be on identifying solutions rather than
allocating responsibility for failures.
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7.3 FORMAT

It is helpful to have chapters within a single assessment
follow a similar format. If this is done consiHently, readers
become fami!iar with the information layout of the chapters.
This makes it easier to locate the same kinds of information in
different chapters. Experience has demonstrated that it is
helpful to use a simple decimal numbering system for each
chapter, as has been done with this manual. This system
makes it possible to organize a long and complex report in a
way that is ea5Y for the reader to follow. The first number of
each section is the chapter number and conveys information
about the content area. Numbering pages within chapters (eg.,
I-I, 1-2, ... I-56 for the first chapter) also makes it easier
for each chapter to be prepared and reproduced separately.
This is an important factor when a large team is working under
time pressure.

The variety of areas researched during an assessment, and
the different contexts of subsectors, make it impossible to have
an inflexible chapter format. This section addresses variations
on a basic format that have been found useful in a variety of
situations. Readers may wish to refer to Section 6.1 to refresh
their memories on the range of content areas in an assessment.

• Synthesis. As noted in Chapter 6, the synthesis is an
overview of the status, needs, constraints, conclusions, and
recommendations for the entire education sector and its larger
context. The following outline could be followed, with the
same numbering of sections to make it easier to compare
assessments from different countries.

1. Synthesis
1.1 Context
1.2 Policy Concerns
1.3 Synthesis of Recomment:lations
1.4 Summary of Subsector

Recommenda tions
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• Economic and Fiscal Analysis. This chapter of the
assessment has four major topics as discussed in Section 6 of
this manual. These are: (1) an analysis of macro-economic
conditions and trends; (2) governmental fiscal capacity;
(3) manpower supply and demand; and (4) unit costs, cycle
costs, and returns to education. Within this overall structure,
there will be variations reflecting conditions specific to each
country. Table 7.2, on the next two pages, gives examples of
outlines from the economic and fiscal analyses chapters of
assessments conducted in the Yemen Arab Republic and Haiti.

Note that even though both outlines address the same
major topics, there are large differences between them :n the
kinds and level of detail that are included. These differences
can largely be attributed to the inclusion of a discussion of the
historic'll context and a focus on the private sector in the
Haiti sector assessment. The individuals responsible for the
analysis in Haiti observed that the country's history had
resulted in an unusual situation which needed to be described
for the reader to fully understand the current economic
conditions. Similarly, the major and unusual role of the
private sector in the Haitian education system required that the
economic and fiscal analysis include the very active privale
sector in addition to the public sector.

A second major difference between the two outlines is in
the final section. The Haiti assessment closes with a series of
conclusions and recommendations. The assessment from the
Yemen Arab Republ;(. takes a significantly different approach.
It ends with a list of policy options, describing each of these
and what outcomes might be anticipated if each one were to be
adopted. This latter approach, combined with a comprehensive
synthesis chapter, is likely to be most useful to policymakers
and planners in the education sector.
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Outlines of Fiscal Analysis Chapters from Two Sector Assessments
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• Management of Education. The efficient allocation of
resources for different planned education~l outcomes is a
critical responsibility of officials in the education sector. This
responsii.>ility requires effc.:::tive management of resources for
educatic,n. A suggested format for describing and analyzing
manage',nent of the education sector in Indonesia is contained
in Table 7.3. The approach consists of a status section,
followed by a carefully organized analysis, and ending with
conclusions and recommendations.

In the assessments conducted in Botswana, Haiti, Indonesia,
Liberia, Somalia, and the Yemen Arab Republic, the individual
subsector chapters each addressed the history and structure of
the education sector with particular emphasis on the subse·ctor
being described in that chapter. This resulted in some
duplication of information among chapters in a single
assessment. It would be more appropriate and efficient fol' this
description to constitute the first part of the chapter on
management of the educatioll sector. A section on the history
of the education sector should be brief and emphasize how
polic~· changes have affected the education sector. A section
on the structure of the sector would include organization
charts of the sector and would describe what kinds of decisions
are made at which bureaucratic levels. This would serve as an
introduction to the analysis of management capacity and as a
background for all subsector chapters.

• Formal Education. Chapters on primary education,
secondary education, teacher education, and higher education
can usually follow the same general format. If preprimary
education is covered separately from primary education, it also
can follow a similar format.
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Table 7.3

Outline of Chapter ·on Management of Education from Indonesia Sector Assessment
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As discussed in Section 6, each chapter on formal
education has six major topics of discussion: status, needs,
plans, analysis, conclusions, and recommendations. How each of
these is discussed within the assessment can vary according to
different situations among countries. Table 7.4 gives examples
of outlines from primary education chapters of sector
assessments for Botswana, Haiti, and the Yemen Arab Republic.
Although these outlines arp. similar in many ways, there are
some significant differences.

First, despitr. the structural similarities of the chapters,
there are differences that reflect circumstances unique to a
particular country. The assessment from the Yemen Arab
Republic, for example, paid particular attention to the Koranic
schools which have a significant role in that country. Second,
the same subject can receive very diff.::rent treatment from
assessment to assessment. For example, Table 7.4 shows that
both the Botswana and Haiti assessments present a discussion
of the structure of p~ lmary edllca tion. As shown by the actual
assessment documents, referenced in this manual, the
complexity of the Haitian context required much greater
descriptive detail and a different kind of analysis than
Botswana.

Third t the examples indicate that it is easy to adapt an
entire discussion area: each outline in Table 7.4 has a unique
organization for the final section even though it addresses the
same area. To the extent possible, however, it is useful to
have a consistent format for all chapters within an assessment
even though there may he significant organizational difference5
between assessments.

• Vocational and Technical EducaH.,D and Nonformal
Education. These two subsectors often present organizational
difficulties in an assessment. This is because they frequently
have a more diverse composition than subsectors in formal
education.

7 - II



Table 7.4

Outl1nes of Primary Education Chapters from Three Sector Assessments
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Vocational and technical education may be tied closely to
formal education, it may overlap with formal education
somewhat, or the two may operate totally independently. Its
structure will affect t~e chapter format to a certain degree.
Table 7.5 gives examples of how information on vocational and
technical education was presented in three separate sector
assessments. The general format for each of the chapters is
similar but each has unique features. There is an interesting
variation for the status sections that describe the training
programs. ]n both the Liberia and Yemen Arab Republic
assessments this is organized according to the sponsorship of
various training programs. In the Haiti sector assessment the
program descriptions were organized according to their content
areas.

Nonformal education programs arc usually offered by a very
diverse group of sponsors and cover a wide range of content
areas. Consequently, it is often difficult to present the
information in a way that reflects the diversity wit~.in the
subsector while still treating it as a unified subsystem. In
some cases, assessments have treated different components of
the subsector in separate chapters. Readers are referred to
the sector assessment that was conducted in Somalia for an
example of this approach. In this case, separate chapters
addressed health, agricultural, and adult basic education. Table
7.6 shows an outline of the chapter on nonformal education
from the sector assessment in Botswana. The status section of
this chapter presented the major programs separatel} but the
entire suhsector was treated as a system in the analysis
section.

• Special Studies. Each country and educational system
has its own unique features. It is sometimes important to
accommodate these features by special studies in the sector
assessment. The sector assessment in Haiti, for example,
included two special studies: on school feeding and on
textbooks. The outlines for these studies are in Table 7.7.
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Table 7.5

Outlines of Vt.>catlonal and Technical Education Chapters
'from Three Sector Assessments
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Table 7.6

Outline of Chapter on Nonforma! Education
from Bot~\Vana Sector Assessment
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Agricultural Life Skills and income Generation
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9.2.1 Needs
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Outline of Special Studies from Hald Sector Assessment
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The assessments from Haiti and Indonesia contain chapters
addressing external assistance to the sector. The format for
such special studi~s will be determined by the nature of the
study.

• Background Documents. The collection of resource
documents that provide background material and data for the
assessment have already been described elsewhere in this
manual (e.g., Sections 4.5 and 6). Full citations for these
documents should be included as part of the assessment report.
Table 7.8 contains an example of some of the resource
documents from the Somalia assessment. Note that complete
identifying information is necessary so that the documents can
be located for further study. In this example there are three
items (by Adam, Ahmad, and Bellville) that would be very
difficult to locate because there is so little identifying
information.

• Annexes. Every sector assessment will have annexes.
These may include information such as the names of individuals
who served on review committees or coordinating groups, or
individuals interviewed during the sector assessment. Table 7.9
contains pages from the Yemen Arab Republic and the Haiti
sector assessments. Each is part of a list of individuals
contacted by members of the assessment team. These examples
illustrate that there are different ways for such information to
be presented. The first of these emphasizes insti tu tions,
whereas the second emphasizes individuals.

A list of acronyms is often a very useful annex. Table
7.10 includes part of the acronym list from the Haiti sector
assessment. This particular example was chosen because it
includes both French and English acronyms with explanations in
both languages.
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Table 7.8

Example of List of Resource Documents

BIBLIOGRAPHV

Soman Educatioa aad Human Resources

Adam" Hussein M. An Overview of Somali Policies Towards Training and
Manpower. Paper presented at the KAURP workshop. Arusha:
November 5·3. 1979.

Adam. Hussein M., ed. Somalia and the World. Vol. II.

Adam. -Hussein M., ed. Somalia: Revolutionary Transformation. Somali
papers prcsented at the Third Frantz Fanon Conference. Mogadishu:
JUf.e 1979.

Ahmad. Jusuf J. Analyzing the Options. UN Environment Programs.
Nairobi: 1982.

~waleh. A. Land J. A., Johnston. eds. Population: Social and Economic
Employment in Somalia. From the proceedings. First National Seminar
on population. Mogadishu: Ministry of Education/UNESCO. 1981.

Belville. Claudia. Report of a Three·week Sociocultural Reconnaissance
of the Refugee Population in the Godo Region. Iune 1982.

Box. T. W. Celltral Rangelan,1s Development Project, Somalia. Consultant
Report, November 1982.

Berry. L.. T. Tauras and R. Ford. Eastern Africa Country Profiles:
Somalia. Worcester: Clark University. November 1980.

Birks, J. S. and C. A. Sinclair. Interna tion:ll Migration and Development
in the Arab Region. Geneva: InterQ:ltional Labor Office, 1980.

Callison. C. S. and D. W. Dijellcman. Economic Analysis for Somali:l.
FT84-3S CDSS. April 1983.

Central Bank of Somalia Annual Report and Statement of Accounts. 1981.
Mogadishu: Economic -Research and Statistics Department. 1932.

Central Bank or Somalia. Bulletin. December 1982. No. 52. Mogadishu:
Economic Research and Statistics Department. 1982.
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Table 7.10

Example of AcroDym. List

Annex AI Acronym.

n
=­10
'a­~..
-..I

ACDI

ADIH

AMO

AUPEt.F

DID

-J DIRD

I

t-,) CAC
0

CAF

C... P

C...PES

CAllE

CENA

CEP

CES

CFA

CFPH

CFT

ENGLISH

C.nldlan InlC,nlllon" DeyelopmCDI
.\:ency (Sec CIDA)

Alloclllion or HIIII Induurlea

Olob~1 Milllon.,y Acllon

Anocillion or F,ench·Speak/nl
UnlYel!itlea

IMeI.... melieln Deyelollmult Dank (lDD)

IMerlllllonl1 Dink ro, n.econllruclloll
Ind DeyclopmCDI/The World Dink (lBRD)

Communlly "'cllon Council

Rcsourcea Tnlnlnl Cenlc,

Cence,ud AmellcllIl ro, Reller Eye,ywhere

Nllional Ephcopil Literacy Council

P,lmlly EduClllolI CertJrlclle

Cenler (0' Speclll Educillon

Runl T,alnlnl Cenlc,

Hllilin P'orenlonal T'alnlnl Cenler

TechnIcal Tnlnlnl Center

FRENCH

"'Iccee Canad/cnne de DcyeloPllement
Internllional

Allocllllon dea Indumlu d'Hall1

Acllon Minlonnalre Global,

AlJocllllon d;~ UilITcnltCl Parllellemclll
CI F.lIlleremeM de Lanlue Franeahc

BlnQue Inleramer!calne dc DeyclollllemeM

DanQue IlIlerlllllonlle pou, II RecolIlI,uClioll
CI Ic DeyclOIlPcmeM/La BUQue MOlldble

ConlClI d'Acllon COmlllUftlUlaire

Cenue d'Appul aUI Fo,mllloni

Ce'lltlcll d'Aptllude PedalollQue

Cell/rlcll d'Aplllude Pedalollque
d'Enlellnemclll Secondaire

ConlClI Episcopal National d'Alphabulsulon

Ce,l(/cll d'Eludcs P,lmallCl

Centre d'Educallon Spcclale

CenllCl de !'ormuloll Alrlcolc CI Arllnnale

Celllre de Formllion Prorellioncllc d'Hall1

CeDlra de FormuloD TeellDlQUI

I I • -II! r •• I III" ~
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8. PRESENTATION

This chapter of the manual suggests ways to present
results of the sector assessment. The first section covers oral
presentations or briefings, and the second describes the steps
necessary to prepare the final written report. The third
section discusses important aspects related to distribution of
the completed report. These are general suggestions, and
individual situations will require modified approaches to suit
their specific needs.

8.1 ORAL PRESENTATION

During the preparation of the assessment, and at its
conclusion, there will be many opportunities to present
preliminary impressions and provisional recommendations to the
advisory group that is guiding the team and to high-level
policymakers and planners. Oral presentations which briefly
summarize the results will be expected, even when these same
individuals have been provided with advance drafts for their
review. Many policymakers, and even middle-level planners
during very busy periods of work, simply do not have enough
time to carefully read long and detailed documents. They need
clearly presented summaries. Preparation for oral presentations
must be done with great care and skill so that the short
amount of time available will be used most effectively. If the
presentation time is limited, it is useful to rehearse the
presentation so that it can be altered if necessary. Be sure to
allow sufficient time for the audience to make suggestions and
ask questions.

The particular audience for each oral presentation will
determine the structure, details required, and emphasis given to
particular aspects. It is important to prepare a written outline
for an oral report prior to each meeting to ensure that the
presentation is well organized and clearly covers all important
points. Even experienced speakers will sometimes stray from
the main points of presentations if they do not follow a
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carefully prepared outline. It is essential that the oral
presentation begins with a brief overview and that it covers all
major points of the written chapter that it summarizes.

Table 8.1 provides the first of two examples of
presentation outlines. This fI.rst outline summarizes the entire
Haiti sector assessment. This pr',;.sentation was mnde to
individuals responsible for policies and decisions related to
funds of a major external ~~:;~istance agency in Haiti. it
consisted of six major :;c~ctior:~: The first three are very
general and provide background .. bout the sector assessment:
its objecti ves, the general focus (If the r~commendations, and
the assessment information base. Sections 4 and 5 relate to
Haiti, summarizing major policy issues facing the government
and providing background information on the status of
education. The 6th section summarizes the important influence
of education on developnll~ilt. Section 7 cites the overriding
issues for the education sector as discussed in the synthesis
chapter of the assessment, and the final sect:on gives the
overall recommendations for the entire sector. Use of this
outline as a guide for the oral presentation ensured that these
important topics were covered, that decision makers were aware
of the context and objectives of the assessment, and that the
rationale for recommendations was included in the discussion of
the issues. The overall recommendations were given last, so
that their relationships with all of the preceding information
could most easily be understood. Other topics that would
probably have been of interest to listeners include a summary
of the macro-economic analysis, the costs of education, and
manpower supply and demand.

The second example of a presentation outline is given in
Table 8.2, for a briefing on a single subsector. This
presentation was made to an Interministerial Steering
Committee which guided the team that conducted an assessment
in Botswana. The presentation addressed the nonformal
ed uca tion su bsector.

The discussion of this outline focuses on the purposes of
each part of the presentation. The individual giving the report

8-2
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Table 8.1

Presentation Outline Example for an Entire Sector Assessment
(Haiti)

I. OIoJeeClYCI .r CIle AIIClI_UC
• IdeaciCy. wichia Che framework of lhe GoverlllacaC or Halcr~ loals ror. chis

sector. wa)'l co lIIake more cfrieieat lise or Halei'l capaeldca aad resources, bolh
edllial .ad aew

• F.ncounle aa eYea closer eoordiauioll belween lhe Goverameal or Haid and che
inlerallioaal doaor commuaicy

1. Generll FOUl .r lbe RecolllllludlCloll1
• Slrenllhea baiie cducalion
• Improve iacocnc-produeinl Ikills
• SlrealChea ell:isCial public aad private .:ducalioaal insdlulioas
• Conduec plaaaiac lurveys
• Improve donor eoordinuion

3. I.roroailloa Bile ror AsecsloaeaC
• Aa eilhl-pcrsoa lealll or lpeeialisu ia Haili for eilbt weeks
• More tbaa 250. ,ialerviews coaduceed ill Haici: Miaislrics or Educ&lion, Hcallh,

Planaiac. aad Alrieullurc; loverameal aDd private prilllary and lecoaduy schools
ia urbu aDd rural areas; uaivc:nilics and leacber trainial iaslilulions; voc:alioa~1

and leehaical traiainc schools; all major donors
• Review or 1I10re tbaa 200 reporu aDd rdaled docull1eau

.c. FI,e Glollal Polley lseuci Facial tbe GOfeRllcat
• Educatioa aad bUllUa resources prOlnlllS lI1use be improved but the eureenl insti·

tutioaal aad rascal capacity of lovcrumcat caaaot IUpport Che reqaired .eciyilies
• Coordiauioa or aceiyilies is dirricvll. especially whea 10 lI1Iay arc openlial

within Ihe private s..-etor
• Econ'omie Irowch caaaot cake place wilhout aa eerectiye proCr&m ror deyelopinl

income·produciae Ikills
• Plaaaine ia all Sllbseelors is hampered ;'y a Ihortael! ~or reliable aad eurreal

inrormalioa
• No pia II ell:isu for the coveralllelll to eoordia:uc lhe many dOllor aad privale

Icctor educalion and human resources aetiyilies wilh Dlliollal developmeal loals

S. Slalas HichliCbu
• One or the poorest eoulltries in the world, wilb Chrec-fourths or iu sill: millioll

people below the level or absolule POYClty
• Deteriorllioll or Ihe auural enVirOllll1ell1 by soil erosioll alld derorcatatioa
• Malnutrilioll, especially amoae ehildrca., is seriouS; olle or the hiChest ntes ill

'hc world
• Human and iaslilulioaal rcsources arc seriously uaderdcvcJoped
• Educatiollal opporlUllilies arc seyerely limilcd aad litency was aboul 23 pcrceat

ill 19&0
• Capacil" erficiellcy, and quali,y or educalion arc low al all Icyels. wilh hcavy

depelldellce oa the priyale Icclor
• An Educatioll Rerorlll has reeenlly belUa., bUl nceds supparl
• Doaor auistlace is low in the cduCllion seclor (5.2 percell' or the 10lal, or

aboul SI.7 millioll, ill 19&3)
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Table 8.1 (continued)

'" Role of ElI.caCloa I. DuelopDleal
• Economic reluras oa cducalioa iavQhllcalS will equal or ellcecd inyeslmeAlS la

physical IQ(raslruelure projcclS
• Educalioa". for rC'..chlac effcell" especIally c.:aerallzcd ptimarr. improyed

dislrlbulloa or iacome., bc.allb aad aUlrilloa, aad loclal equity
• Formal Inlaiac coatrlbulCI loward deYeloplae a labor force for cffcellYe

produceloa" by traasmitliac approprille aulludes. "abill" aad IClf-dlscipline d:1II1
• Worldwide companelYc atudles reported by Ihe World Baak have showa thac a 20

perceaC iacrease in literacy was a«ompsaicd by a 0.5 perecal lain in the annual
raCe "r Crowlh for cross dOmQlie produe!

• Bulc educalioa Co DI lusc Ihe Courlb yar of Ihe prim~.t cycle is widely
reearded .. acecss.ary to IUPpOrI illlrrovcmcals in aldeullure; four yc.an of basic
educatioa will iacrcosc farm producliyity by aboul 13 pcrceal

• Chaaces In social and policicol aWlIreacss arc a silnificaal lonc-Ierm crfect of
educatioa

7. E1cht luua Disc-ned I. the Slalbed' Chapler
• Policy retorm
• lasthulioaal capacicy
" Planainc and maaDcemenc capaeily
• Thc privale lCelor role
• Resource utiliuelon
" Donor coordiaation
• larormatiOQ for plaaalal
• The lancuaee of iaslrueelon

•• ReeolllDlueSatloa. Prese.teel la the Sralbedl Claapler
Tbere lue five recommcaduioas and a sUUClled scI of 14 IUPpOrlinC aeelyielcs.

They focus on Ihe followiac Ihree ceaeral arus:

• Coalrlballae to Hallo.al Social and EcoDomlc Dnelopmeal:
SlrcaClhClliaC basic educolioa
Imlllovia, inetlale·produeia, skills Ihroulb public aad privale Doaforalal
cducalioa procca IDS aad carlclcd proerams in Yocalional and leehnical
cducalioa
ImproYia, coordiDuioa of doaor aaiviliCi

• DulleSlae CapaclCy wUbla the EHR Seclor:
StrcoClhesaiac cltisliac public &ad privale Icelor cducaliolUl inslilulioDS
DcvclopiDI a carCeted lraiaiae prOI~m for inslilulional developmenl

• Maklae More Efflcleat Usc of Exlsllae Resources:
laC1'cuiac Ihe ...ilabilily oC iOslrvaioaal malerials
Improvia, aad cltleDdial Ihc prcprimary aad primary school fcedial
prolralDS
haproyine Ibe iascrvice Iraiaial for public and prinle primary school
lcoehen
CoadueliD, buic planaial ,urveys (manpOwer lupply and demand survey.
educalioaal man.cemenl Informalioa syslem. idenliCicalioa of successful
aoaCormal educatioa prolrams, esploralioa or Ihe possible wide usc: of
cducalioaa. radio for muhiple purposes. elllminuioa of allcrDuive primary­
levd iaslnle!ioDal s)'Slems)
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Table 8.2

Presentation Outline Example fo!" a Single Subsector

I. lalroducllo.
• Assessmcal of lhe aoaformal educalioa lubscetor
• ncfiallioa: lar lcaralac letiyier oauide tJae le"'eture of l!ae formal educacloa

IrseCIII claal Is colllCioully IIIDCd Ie lDCCtiai ~nc: lcaralae acedl of !particular
luberoups la'lhe commuallr. be chcy c!alldrea. YOUlJa. or adalu

• Caaduct of usleamcac: Ipproxlmalely SO ladlylduall laletYiewed lad 100
documeaU reviewed

2. Suaua.", of FladiaCI for Ule Noaformal Ed.caCloa SlIbuceor

1.e Major SlrcaCehs
• Varie:ey of Ictiyieics: bree aamb« of iICOple ""cd by a wide: raace of

orCaaizaeiol1S aad ia maay difrerclIl lub,;.:ce areal
• Actiye 1Ubsc!et0r: maar people CDlaeed lIad a bree aumb« or eoyerllmelltal

aad aoa-&oYCl'amcatal oreaaizatiolll
• Exlremely well coaccplualizcd lad coordiaaeed IrsICm. cspecially ia lhe

public 1CCC0t

2.1 Major [ssaes
• Daplicatioa ia aoalovemmcacaJ lc:UyitiCl
• Noacoycmmcatal actiyitics do a~ II.wars IUpport aalloaal eoals cyea

t!aOUI4 claer may USC IOYCl'llalalC (llalis
• Less cxpcasivc eniaiae ia thc MiAistrr of Hcaleh is much alore c:rCicieae

aad etfcetive chla cnlaiDe Pl ilvidcd br )(jaistry or Acriculearc
• Runl Exleasioa Coordiaatioa Cll:lmictce bas importlae cask bUI DO power CO

el1Sure ehae ill policies ICC carried oal

2J Coadusloas
• The: daca basc oa aoaformal educatioa Ictivities is iasaCCicicae
• Moot aoaformal education procnlllS arc aoe Iia!:=~ closely to c:mploymcat

c.p.,lOl"tuaieies
• Noarormal educaeioa is aoe wcn coordiaaccd iatemallr or well iatccratcd

witb lorm.&1 educatioD
• The: rcscarcJa aad cV1lluatioa capabilities i1'elaeed Co aoarormal educatiOD ae:ed

to be stre:aetbc:r.cA
• Maapower aceds Cor Iloaformal cdacatioa arc aoe well dcliaed
• Traiaiae of Cicldwod::crs Ippc:arl Co be ia acC:d or CY1Iluatioa
• Procedures for rcenlitiae aad placiae 1I0arormal educ&tioa Cicldworkcrs arc

aot optimal
• Li:lklecs amoal rcscarcJa. traiaill&. aad iarormatioa dissemiaatioa arc weak

or lackiae
• Some: c:xistial policies complicate aOllforaul cducatioa activities. particularly

ia iacome ICDcntioa
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Table 8.2 (continued)

:z..c.l Extcnd ECadcacr

• Uat: aoafonul -educatIoa procralllS mon: cfiRCdJ' Co cmploymc(lC
opport.aldes aad activitIes tlaat CIOlItribuCo to a Ilc«cr Q;J&litJ' of UCo

• Evaluace aced for a bridclac prolraaa frolll die HatIoGaI Uccrac;r
rroirammc to tbe Sccoadlry SCbool Corrcspoadcace rrolraiamc alld
desirabiCicy of oCCecial COfll1ll cdaesCioa tllrouCb tbc Dcpaiimcat ,oC
Noa-rum" Eduesdoll

1.~ I.cer.al ECndcacr
• Dcsi&a aad iasticute • 1DOCIt.&I<1s1ll for CIOIlcc:tiac ..d acorial rdcvlat

data oa aoafonaal cdaescio. procralllS
• EftluaCe traiaiq I. dr.c diCCcrcac cadrca ..d c1cvdop a belccr

medaaGislll for I"CCI1I1ciac ..d placiae ricidworten
• Addeta tlae "tCllt to w~ tIIc aollCoraW cdacacioa proJects .ad

aeti'iicies oC aoacoYCnllllC&ca1 otCaahaciollS {ic coYCtDlIlcat"a priorities
• Usc aoafor_1 ed.ClCio. QOCe CJtccasivdy u a forum Cor pilot

activicies Co dcvdop aew lDCtIaodoloe1es
• Beeia dialoeue to alter ClOCIClic:till& &OYCnllDCllC policies Cat "amper

devdopalCllc of I_U bllSIacu la tile runl &IUS

• IlIlprove tlae iacqratioa oC rgna.al aad aoaConad cdaescEoa

1.0 Adaal.ldcacloa ad Sapcnld••
• Provide: discrict &ad Yillacc Ie:yd worten witb traiaial ia

adlllilliscraCioll alld lDIllaCClllCaC
• Develop BoUwaaa's I'cscsrdr. capacity ill ...c1uioa co aoaCorml

c4uc:acioa

1.4.4 Acccss aiul EqllUy
(0 Collduct saull-sc:alc IIceds u:scssmCllU to idcatitr tbe l;iads or

aoaforaul c4uc:acioa acliyicies desired by pucicvlar lubCl'oups or
BaUW,&II&

:;.~ Corls ..il Fi.....d.C
" Devdop aad iascicucc' mcdr..laisms Cor data coUcceioa oa iaycscmCllu

ill. aad cosU of. aoaCormal cdacacioa activities.
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should begin with a concise description of the assignment to
set the context for the more focused information to follow.
This introduction should include which subsector is under
discussion, what is included in the subsector, and which data
sources were used for the subsector assessment (sec the last
point of Section 1 of the Table 8.2 sample outline).

A major part of u:.: r. ,:sentation consists of a summary of
the results. It is impurtant to cover four basic topics in
relation to the findings that follow from the assessment of the
subsector: major strengths, major issues, conclusions, and
recommendations. Section 2 of the outline addresses the
summary of findings.

It is important to begin with a recognition of the strengths
and major achievements in the subsector that have become
evident as a result of the assessment. Changes are generally
based on improving what already exists. For this reason it is
essential to present a clear and complete description of the
foundation.

The part of the presentation that summarizes the issues
that have emerged through the assessment process is critical.
It has to be well organized and logical, with the salient points
made clearly and concisely. The presenter must be very
sensitive to local issues and concerns while addressing issues
that may he associated with strong feelings among members of
the audience. A lack of sensitivity might mean that the
identified ideas and suggestions are not accepted, even though
they may be valid and accurate.

The conclusions should follow logically from the data that
are cited. The rationale for each conclusion should be
presented so that it is easy to understand why it was reached.
The recommendations should follow logically from the
conclusions. In making recommendations it is important to use
a speaking tone that is not imperative, indicating a willingness
to jncorporate suggestions and concerns of those listening to
the presentation. This presentation would have been
strengthened by inclusion of a summary of the costs of inputs
to incorporate suggestions and concerns of those listening to
relation to outputs.
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It is essential to allow sufficient time at the end of the
presentation for questions and discussion. The concerns or
clarifications may not be resolved dlJring the presentation, but
members of the audience can direct the assessor to other
individuals, institutions, or documents for additional
information. For example, during the prt:sentation that was
made from this outline tw~ comments were raised by members
of the Interministerial Reference Group. These related to the
role of nonformal education in citizenship education and in
language training for Batswana not fluent in the national
language (Setswana).

Assessors should recognize that the presentation is an
excellent opportunity to listen to all comments and suggestions
in response to the presentation. It is often difficult to be a
good listener and not argue when others make points that you
disagree with. Those providing guidance often have important
and different points of view which should be considered when
revising the report. It is advisable to take careful notes on
comments and suggestions that are made, including who
contributed them, so that it is possible to follow up on them
later, if necessary.

Assessors must also be familiar enough with the work that
they have done so that they can respond to questions asked
during the oral presentation. It is also advisable to note all
questions asked during a review to ensure that they are
covered in sufficient detail in the revised assessment document.

8.2 PRODUCING THE ASSESSMENT DOCUMENT

It is the respomibility of each team member to give the
team leader a draft document based on the work conducted
during the assignment. This draft should contaili all the
material that was agreed upon in the terms of reference,
presented in the appropriate format. The team leader is
ultimately responsible for the substance of the entire sector
assessment A.ocument.

The team leader is also responsible for ensuring that the
final documen t is prod uced. The last prod uction stage is
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difficult and time consuming, particulary if the assessment is
extensive. It will involve retyping all chapters, for example, if
word processing is not available at the draft preparation stage.
At a minimum, it should include a careful review of each
chapter to ensure that it is consistent and accurate; th:lt all
the tables and charts are clear, accurate, and appropriately
marked; that it is well organized; and that there are no
typographical errors. It should be carefully edited and
professionally presented to encourage its widespread use.

8.3 DISTRIBUTION

Data and analysis on the education sector are of no value
unless they are available for use. Thus, distribution of the
assessment document is an extremely important part of the
assessment process. This is ultimately the responsibility of the
organization that sponsored its preparation. If a comprehensive
sector assessment has been conducted, it is recommended that
it be available to all involved in education, including
representatives of public, private, and external assistance
agency institutions. It is important for the team to prepare a
list of individuals and organizations whom it feels should
receive copies uf the assessment document. The sponsoring
organizations will determine the order and manner in which
distribution will occur, and decide who will be responsible for
this activity.

Who should receive copies of the document will vary from
country to country. The following categories of recommended
potential recipients are given for illustrative purposes. The list
should include a wide range of individuals from the ministry of
education, or its equivalent. There are probably several
individuals from other ministries who should also receive
copies. Such ministries might include finance, planning,
information, and statistics. At least parts of the sector
assessment document should be shared with representatives of
other ministries who have a significant role in educational
activities. For example, the ministries of health and education
could probably use the chapter on nonformal education and, if

8·9

•



Chapter 8

formal education actIvItIes are decentralized, other government
agencies should probably be included.

Private and external assistance agencies engaged in the
education sector should not be overlooked. Many educational
activities are conducted through private sector proprietary and
voluntary organizations and it is essential that they be included
if the education sector is to be regarded as a system by all
involved. Resources can be used more efficiently if there is
coordination among all individual and institutional stakeholders
involved in education. For this reason it is important for
external assistance agencies to be included on the distribution
list. Other organizations with resource centers, such as
university libraries, national libraries, and research centers
should also receive copies.
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9. OUTCOMES

This chapter responds to anticipated questions readers
might have regarding the outcomes following actual applications
of sector assessments. Is there any evidence, for example, that
recommendations firmly based on data can initiate changes that
improve education systems? Recent experience with sector
assessments has demonstrated positive effects on educational
change in several countries. This chapter of the manual
addresses this topic.

9.1 EXAMPLES OF SECTOR ASSESSMENT OUTCOMES

'!'his section summarizes activities that have occurred in
Somalia and Botswana in response to recommendations of sector
assessments. These assessments were sponsored by the Office
of Education in the Bureau for Science and Technology of the
Agency for International Development and were conducted by
teams of external consultants working with local colleagues in
Somalia and Botswana. This chapter is based on a report
prepared by Windham in 1985 (lmprm'ing the Efficiency of
Educational Systems [lEES) Project: Background. Activities. and
Accomplishments).

• Somalia. A sector assessment was conducted in
Somalia in 1984. It had a dramatic impact on policy review
due to two factors. The first was the active participation of
government officials and representatives of major external
assistance agencies in the planning, conduct, and review of the
assessment. The second was the strong motivation of the
Somali government to resolve the severe inefficiencies in the
education system. This motivation was further heightened by
the internal and external economic pressures on the national
economy in the 1983-1984 period. Although the direct effect
of the assessment on specific policy changes was variable, the
assessmen t had at least a facili ta ting infl uence, and sometimes
a decisive influence, on these changes. The major policy
changes associated with the assessment are the resolutions

9-1
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presented in Table 9.1. The table shows that responses to the
assessment resulted in policy changes in a wide variety of
areas throughout the education sector.

The single recommendation that received the strongest
support from government was the need to study and reform the
national system of administration and management. In response
to this recommendation, the Ministry of Labour and Social
Affairs agreed to conduct a Civil Service Study (CSS) with
technical assistance from the United States. The study was
designed to have direct participation by the Ministries of
Finance and of National Planning. To support the CSS, a team
of technical experts worked closely with the Ministry of Labour
and Social Affairs technical staff.

The final report on ~he CSS was published by the Ministry
of Labour and Social Affairs in September, 1984. Table 9.2
summarizes the eleven recommendations in four policy areas
identified by this study: organization and management;
personnel administration; compensation and staffing; and
training. In addition, detailed recommendations were provided
for each of the four areas, with a suggested implementation
schedule.

During the preparation of the ess report, there was a
major reassignment of government staff. Of most relevance to
the assessment outcomes was the replacement of all senior staff
in the Ministry of Labour and Social Affairs. The strong
commitment of government to the issues identified in C1e
assessment was demonstrated by the fact that the new Minister
of Labour and Social Affairs promptly organized a national
symposium to study civil service development. The symposi"lm,
held September 25-27, 1984, was opened with a strong
supporting speech by the President of Somalia. The symposium
was attended by senior-level representatives of aU ministries,
autonomous agencies, the Somali Revolutionary Socialist Party,
and the People's Assembly, as well as privat~ sector leaders.
Government participation was at the level of Permanent
Secretaries, Vice Ministers, and Ministers. A total of 130
officials attended. There was particularly strong participation
by the Ministries of National Planning, Commerce, Education,
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Table 9.1

SomaUa·s Policy Responsc.~ to the Education Sector Assessment

Abandon cuarantecd employment Cor III secondary school craduatcs

End employment of redundant teaehen seconded to the Ministry of Education

Uperade and expand the Ministry of EducatioQ planning Ind statistics staff

Estlblish a Human Resources Department It the Ministry of National Plannin&

Improve private sector development inccntives

Improve primary education instructional quality and aoccss

Emphlsize quality vs. expansion in secondary education

Assess ncc:ds Cor secondary vo~tional and technical programs

Develop regional and international penpcctivc on labor markets Cor
vocational and· technical graduates

Explore radio alternatives to improve teacher training a 0<1. adult basic
education

Initiate review and reform of the civil service system

9-3
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Table 9.2

Somalia Civil Service Study Recommendations

Oreaalutloa l\a~ MaaaecmcaC

Establish a Civil service Commission
Reorganize Che Miniscry of Labor and Social Affairs
Restructure other minisuies Co have a permanent

sc;erelary/director general format
Authorize establishment of a unit for bureaucratic

reform

Pertcaoel Admlalftratloll

Rationa!ize assignment and promotion
Decentralize selection to employing units

CompeasatloD aDd SCaUlal:

Identify rel1undant workers and phase their termination
Reform sabries with phased inet'eases

Traiaiae

Create a National Training Council
Emphasize participant and aetion-oricnted trainiDg
Train senior ministry officials in general management
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and, of course, Labour and Social Affairs, as well as most of
the members of the Central Committee. At this symposium the
Minister of Labour and Social Affairs reviewed the Civil
Service Study, noting that the government is committed to
greater efficiency in the civil service as a way to achieve
national development objectives.

While government was responding to the CSS, a project for
management training was being prepared by the USAID Mission.
The Mission and the govern men t of Soma lia decided to sponsor
the Somali Management Training and Administrative
Development (SOMTAD) Project, to begin in 1986. The
SOMTAD Project is designed to provide both formal and on­
the-job management training for government and private sector
administrative staff, while improving the training and research
capabilities of the Somali Institute of Development
Administration and Management.

Following the symposium, the Somali government proceeded
to reduce the size of the civil service. Most released workers
receive one year of salary plus training opportunities and/or
land for agricultural development. In addition, the salary
reform plans recommended in the CSS are being actively
discussed by the Somali Parliament.

• Botswana. Because of the close collaborative work
between the assessment team staff and the personnel of the
government education agencies, and because of the cooperation
of major ex~ernal assistance agencies in Botswana, the sector
assessment had a dramatic impact on policy. As indicated in
Table 9.3, a large number of the major recommendations in the
report have led to significant new activities. These have
included activities in primary education, junior secondary edu­
cation, vocational and technical education, private sector
participation in education, teacher training, and management
training.

Following the completion of the sector assessment,
additional technical assistance in the areas of planning,
research, and evaluation has been available to both the local
USAID Mission and the government of Botswana. This assis-
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Table 9.3

Botswana's Policy Responses to the Education Sector Assessment

n
=­="CI-~..
IQ

\D
I

0'\

Primary Educltlon

• De51gn PEIP phlue II
• Revise curriculum
~ Improve mllierlab dblrlbutlon

JUDI or Secondary Education

• Dedgn JSEIP
• Develop and dlnemlna.e new curriculum
• CODUruct new schoob
• Standardize school C1nai'lclng

Vocational and Technical Education

• Plan to open four Vocatlcnlll Training
Centres (VTC)

• Plln to recruit VTC students from
Form II rather than Slandllrd 7

• Enhance Ilbor market Information
• Focus pr~lrams at Polytechnic Ind

Automotive Training Centre
• Implement Apprenticeship Bill

Private Participation

• Forge Govt-mmcnl·communhy partnehMp
It Junior secondary level

• U5e prJvate seclor facilities and personnel
via Apprenticeship Bill

Tuehcr Tralnln~

• Open College of Education at Molepole
• Revbe University of BOllwana teacher

traIning program
• Improve JnservJce programs as part of

JSEIP and PEIP II

Man&l:cmcnt Tralnlni

• Develop cooperation among 10M, BP,
BIAC, and UB
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tance improved USAID-supported activities such as the Primary
Edu('ation Improvement Project (PEIP), the Junior Secondary
Education Improvement Project (JSEIP), and the Botswana
Workforce and Skills Training (BWAST) Project.

Consultants assisted the USAID Mission with the design of
the Junior Secondary Education Improvement Project (JSEIP).
Its purpose is to increase the quality and efficiency of an
expanded junior secondary basic education system and to
strengthen the capacity of the Ministry of Education to
develop, manage, and support that system.

A technical advisory team worked in Botswana during 1984
to assist the Mission with the design of JSEIP. In April 1985,
the JSEIP project was formally agreed upon by representatives
of USAID and the government of Botswana.

In early 1985, the USAID Mission requested additional
information regarding an update of the information in the 1983
sector assessment. In defining the scope of work for the
update, three areas were identified where substantial changes
had occurred since the original assessment, or where more
detail was needed than provided by the initial study. Updated
reports were prepared for three areas: the economic and
financial status of the sector; teacher training; and the primary
and secondary education curriculum.

More current information on economic and financial issues
was needed because of the major economic changes during the
18 months following the initial assessment. Also, preparation
of the Sixth National Development Plan following the initial
assessment provided more detailed and current information for
projected development expenditures and recurrent expenditures.

The decision to update information in the areas of teacher
training and curriculum was made because of the continued
policy concern for educational quality and the changes in the
primary and secondary education systems. The scheduling of
this analysis was especially critical because of the
implementation of the new junior secondary curriculum, planned
changes in the structure of secondary education, and
improvement in the teacher training system.

9-7
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The work on the sector assessment update took place under
the direction of a government reference group. It was chaired
by the Mh~ istry of Education and included participants from the
Ministry of Finance and Development Planning, the Ministry of
Home Affairs, the Ministry of Local Government and Lands, the
University of Botswana, and USAID. A draft of the Botswana
Education and Human Resources Sector Assessment Update
(June 1985) was reviewed in Botswana in November 1985 by the
reference group. A final version was prepared following this
review.

9.2 FINAL NOTE

This manual is presented as a tool for assisting with policy
development and planning to support improved allocation of
educational resources. As with any tool, it should be used to
the extent that it is useful and should be adapted as necessary.
Experience from several countries that have used this approach
demonstrates its utility for supporting ilT'proved policies,
planning, and management in the education sector. It is the
authors' hope that others will use and adapt this approach as
they strive to improve education in their own countries and contexts.
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