A MODEL FOR PRIMARY SCHOOL

STUDENT TEACHLING
IN NEPAL

By

SURYA LAL KARMACIARYA

Submitted to the¢ School of
Iducation, University of
Connecticut in partial
Tulfillment of requirements
for the M.A. in Education

May 1981



ABSTRACT

Sjnceithe beginning of teacher training, the
Institute of Education has been trying to meet the
challienge of improving the quality of classroom
instruction. However, the student tceaching program
needs to be looked au so that defliciencies can be
removed and new empirically proved usceful dimensions
added,

The main obje.tive of this present project is to
design an improved student tecaching program and to
indiciate how the program can be tested and evaluated
at a campus in Nepal.

The model suggested is mainly concerned with the
improvement of instructionel behavior., A significant
aspect of it 1ies in the development of a broad
concept of the student teaching program, in which
student tcaching is viecwed as a collaborative effort
between different persons.

The model suggested contains three parts, each
with its own objectives and rationale. The Iirst part
is a pre-student-tecaching activity. This provides and
develops necessary teaching skills and concepts in the
student teachers in order to build their confidonce

before they actually begin teaching.



The second part provides classroom teaching
experiences and helps student teachers develop their
own productive teaching styles. In this part, super-
vision 1s provided by both school cooperating teachers
as well as sponsoring campuses in order to provide
immediate feedback based on c¢linical environment.,

The last part of the model is the post-student-
teaching. Tor this cvaluation, data is collected
from different sources, including student tceachers
and their reactions towards the program,

The projecet will be implemented and evaluated in
Nepal. After evaluation, it will be modified and

suggested to institutionalize in some campuses,
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CHAPTER I



INTRODUCTION

A. Background Information

Student teaching is a clinical experience of pro-
fessional education, It holds a significant position
in most teacher preparation programs.  With this
experience, prospective teachers hopefully find them-
selves better able to use teaching behaviors associated
with greater student learning.  Thus, student teachers
nced ample opportunity during the training period to
test and cxplore teaching styles that have causal rela-
tionship with student learning, and practice tceaching
pirovides such an opportunity. Reflecting such a view
based on a Review of Research ia Developing Countries,
Avalos has written that:

Future tceachers need to learn through

closer contact with field, cither by

simulation or tecaching practice, is an

obvious but important finding. 1

It seccems almost unanimously agreed that field
experiences in tcacher cducation programs are much more
worthwhile values for student tecachers than almost any
other component within the program. To the student of
professional cducation, not only does it afford the
opportunity to put into practice the proéesses and
understandings lcarned in professional courses, but also

provides an opportunity to plan, develop, and evaluate



learning cxperiences which are useable in his/her future
job. However, cnough practice teaching experiences are
often not provided.

Toe neced Lo incorporate more practice in

teacher ceducation programs is often ex-

pressed by students in the programs as
well as teanchers and administrators in

)

the school. 3

With regard to this, effort has been made to improve
teachers' behavior in the c¢lassroom since the beginning
of the Institute ol Education in Nepal. A student
teaching program has always been included to provide
a laboratory expoericncee for future teachers in the
teacher preparation program, Although modifications
of the program have been made [rom time to time, there
is need of considerable effort in this direction. As
Dr. Kedar Nath Shrestha, Decan of the Institute of
Educuation has written:

Practicce teaching or student teaching is

the soul of a teacher training program.

But, very often, this part becomes just

a ritual.

It scems that one of the rcasons for ineffective-
ness in the clinical experience of professicnal education
is undue emphasis given to the theoretical matters. What
seems to be nceded to improve the quality of ﬁeaching is
to provide students with enriched practical experiences
during training.

Recently, the Institute of Education has developed

a modified student teaching program for primary level



S . .
school teachers, 'his program has tried to enhance the

clinical experience by introducing some pre-student-teaching
activities,as little peer teaching by student teachers

prior to actual teaching occeurs.  Even thoush it scems to

be necessary to provide more opportunity to practice
teaching skills in an cnvironment that is similar to the
actual field, what Nepal also needs is the close super-
visory practices basced on the c¢linical environment. Lack

of this may not bring intended results.  This program, then,
is developed with the view that these things arc NCCCSSATY

for successful student tcaching.



B. Student Teaching in Other Countrics

Elementary teacher cducation programs generally
consist of three components: a) general coduce  ion,
b) professional education; and ¢) student teaching.
It is in common thuat the practical expericncee for the
elementary teacher in training is centered around the
student teaching program.  The designer of chis project,
while he visited some Schools of Education in America,
found that the clinical expericnce for the prospective
clementary school teacher is being provided through
student teaching. In doing so, almost all student
teaching programs in the United States are conducted in
phascs. One of these is a preparatory phase, and it was
found that more cmphasis is focused on this phase than

in Nepal. Obscervatrion and actual teaching are other

phases of the program. Another remarkable observation was

the close c¢linical supervision provided to student
teachers by cxperienced teachers in the school in which
the students were teaching.

Student teaching in some of the Asian countries the
writer has learned about is also conducted in three
consecutive, but somewhat different, phases. The first
is an observation which is generally aone in a selected
cooperating school or in some cases, in a laboratory

school attached to the teacher training college. In
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the second phase, the practice teachers come back to
campus and revicw their experience under the guidance
of the campus supervisors.  The third phase consists
of off-campus student teaching in cooperating schools,
where the student teachers are supposcd to assume d
larger responsibility for instructional planning and
organizing teaching/learning situations, and to par-
ticipate in other non-teaching tasks.
In the case of Thailand, the student teaching

program Tor «lementary school teachers has two phasces

lasting three months. Generally, it is carried on in
cooperating schools., The {irst phase is a preparatory
phase, and continues fTor two weeks. This phase makes

student teachers [amiltiar with teaching in Lhe class-
room, students, and other out-of-class activities.
The second phase consists ol actual Leaching for ten
weeks. Student teachers are placed iu the cooperating
scheol under the supervision ol classroom teachers and
supervisors from the training campus. The major
requirement for admission’ to the student teaching program
is completion of all professional courses prescribed by
the curriculum. Besides actual teaching, persons being
trained engage in the study of the various records,
help children in out-of-classroom activities, and
supervise children before and after class.

In Malaysia, the student of the teacher education

program is required to complete ten to twelve weeks of



student teaching over a two-year period. Generally,
this is done in government-assisted primary schools.
Schools are sclected with the consent of the college
principal, chiel cducation officer, and head of the
building. Obscrvation of ¢lassroom teaching by the
student teachers is done fivst, and actual teaching
fol]uws.s

The student teaching program in the Philippines
is organized by & Divector of Student Teaching. The
student tcecaching program for primary school teachers
in the government institube contains two weeks orien-
tation, c¢ight woeeks on-campus practice teaching, eight
veelks practice teaching in sclected mooperating schools,
and two wecks ol an evaluation seminar. In some other
inctitutions, the situation varies slightly. In the
orientation period, the student teachners receive guidance
from supervisors of student teaching in the laboratory
school.

In the sccond phase, the student teachers undertake
on-campus teaching. The student teachers in the third
phase go into off-campus teaching and take the respon-
sibility of classroom teachers, unde. the guidance of a
cooperating teacher. In zowe cuses,~addiL10nﬁ1 super-
vision may be given by the district supervisor and the
supervisor of the student teaching program, i{ a neced is
felt. The last phase is an evaluative phase. The student

teachers come back to the laboratory schonl where group
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and individual conferences are 1u31d.9

In Nepal, the student teaching program is now
organized intu two parts. The first oricentatvion part
provides student teachers with some knowledpe of the
student tLceaching program. During this part, student
teachers olso prepare some instructicnal plans for
when they have to teach in cooperating schools.

The sccond part of the program con<ists of actual
teaching in a cooperating school. The student teachers
are required Lo ohserve two demonstration lessons and
do five lessons in peer teaching belfore actual tcaching
takes place. They then stay six weeks iu a cooperating
school. While in the cooperating school, they obsecrve
reguiar teachers' classes, help the cooperating teacher,
and nactually teach, themsclves. Each student teacher
demonsirates a final lesson at the end of the student
teaching period. FYor evaiuation, a campus superviscr and
a represehtutive of the Dean's office sit and observe the

final 1esson.lo



C. Signficance and Assumptions of the Project

This project is concerned with ituncreasing the
effectiveness of the Nepalis teacher training program
by providing more supervised and betzer ovganized
practical e¢xpericnces.  Thus, this proposced model scems

siguificant for the following reasons:

1. Provides advanced training.

The cexpericnces in the United States and in some other
countries clearly indicate that student teachers need to
have ample cpportunity ofl getting practical experience
before thev actually go out into the field. This project
has included pre-stadent-teaching activities. These
activities cover on-campus practice of major empirically
proven, productive teaching skills and some other related
activites. DBy deing so, the project has tried to minimize
anxiety of the student teachers, which is considered to
be one of the prominent problems of student teachers.

As William Ray Heitzmann has stated, the anxiety of the
student teacher is great at the beginning of his experience.
This project shows the way of imparting training in a
systematic way. The writer has alsc assumed that these
activities will bring some qualitatiQe changes in the

student teaching program in Nepal.
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2. Provides close supervision.

This project intends to provide c¢lose supervision.
This project has included expericnced teachers of co-
operating schools in the program in a supervisory role.
The way cooperating teachers are included in this program
will make it possible to establish a link with the actual
nceds ol beinyg in the Tield and will provide closer
supervision than at prescent in Nepal,

3. Provides oricnitation to supervisor.,

This project has introduced some systematic class-
room observation forms which will be used by the program
supcrvisor in order to provide immediate [eedback to
the student teacher based on the collecied data in the
classroom environment. An orientation is conducted for
this supervisor, to make him/her able to use this form
effectively. Supervision is done on the basis of agree-

ment between the supervisor and a student teacher.
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D. Objectives of this project.

The major objectives of this projcct on which

this paper is based arc:

1.

To set up a workable model for conduzting
practice tceaching at Institute ol Education

campuses.

To indicate how this model can be tested and

evaluated at one campus.

Upon my return to Nepal, to implement and

evaluate the model.
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13.

MODEL DEVELOPMENT

Introduction of Model

This present proposal is based on five phases of
action. These arce: a planning phase; an implementation
phase; an cvaluation phare; a revision phase; and
lastly, a reimplementation phase.  These phases have
been divided into different sub-phases.  For each phase
and sub-phasce, a flow chart has been done on Kaulman's

19
planning model 7 (sce Figure 1), Lach of these phases
is described in the following sccections.

This paper is the result of the planning phase.
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A.  Planning Phase

The planning phase has been broken down into three

major sub-phuases (see Figure 2).  The major sub-phascs
include:  model development; preparation of training

package; and Uinally, development of supervisory
procedures and teools. The main activities for this phase

arc the following:

1. Model Development
In order to develon a medel of practice teaching,
the following activities were carried out during my

studies at the University of Connecticut.

a) Study of related literature

Within the time available, the designer of this
project tried as much as possible to collect and review
related literature. The purpose of this uct;viLy was
to widen my knowledge of scudent teaching programs. The
writbr gol a chance to study student teaching programs
run in some Schools of Education in the United States and
programs in some Asian countries. A great deal of
related literature was found. This literature was of
great help when designing this project.

In addition, the writer undeyLook a éma]ler project
on approaches to practice teaching in the Fall Semester

of 1980. The following related areas were investigated

as a part of that study:
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-- student teaching theory and practice
-— student tcecaching supervising

-- research on student tceaching

-— evaluation of student teaching

-- 1nnovative approaches to student teaching

b) Visit to Schools of Education and Discussions

During the January 1981 winter break, an internship
program was arranged for this writer. The writer
visited Indiana State University and Purdue University
in Indianapolis. During this program, obscrvations of
student (ecaching in practice were carried out,
especially at Lhe clementary level. The writer got
an excellent opportunity Lo learn about the organization
and management of student teaching programs in the
Schools of Education of those Universities.

During the visit, arrangments were made for the
writér to talk witbh concerned experts »»1 authorities
and to lcarn of their valuable and praiseworthy
experiences. The writer met with Dr. Duaine C. Lang,
the Director of field experience at Indiana State
University; Dr. Jean Nicholson, Director of the
elementary student teaching program; and.a number of
University practice teaching supervisors, supervising

teachers, and student teachers.
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Talk with these persons focused on the importance
of early {lield cxperiences, the duration of finld
experience, supervisory proccedures, reactions of
cooperating leachers toward the present program, and
the veactions of student teachers.  On the whole,
these experiences were found to be extremely helpful
in shaping this project.

The writer also met and consulted with some concerned
faculty at the Unversity ol Connecticut during the
model development period.  Dr, Donald Protheroe and
Dr. Rosa Querada were prominent among them. The
suggestions and materials this writer received from
thesce experts also was valuable. The writer also had
an opportunity to talk with student teaching super-

visors at the University of Connecticut.

c) Development of the Model

On the basis of the information acquired, the
writer gave shape to the proposed practice teaching
model. It has three main phascs. They are the

following:



19.

Pre-student-teaching phase

The first stage is & pre-student-teaching
phase. This was designed and developed on the
basis of Maslow's theory of motivation--starting
with a little task will secure success and safety. 13
It is imperative that student teachers have the
best possible chance for a good start, a chance to
adjust prior to the time when they begin real
teaching, and that is what this phasce is partly
. 14
intended 1o do.

A muajor purpose of this carly phase of the
model is to get student teachers inveolved in scaled-
down teaching in micro-classes, and to equip them
with the necessoary teaching skills before they
work in actual teaching. Pre-arrangements for
hiring primary school children, facilities,
pers~nnel, and other physical resources will be made
prior to doing this activity. A detailed procedure

for doing this is mentioned in the implementation

phase described later.,

Experiencing teaching phase

In this model, the second phase constitutes the
experience of teaching. The purpose of this is to

provide clinical field experiences by involving



students in the field. This part of the model
includes observation of regular classroom teaching

by the student teachers, co-teaching with regular
teachers, and then actual teaching in cooperating
schools. Through these activities, the student
teachers will develop their own productive teaching
styles under the combined supervision ol a supcervising
teacher and a campus supervisor.,  Supervision is to

be done in part by using classroom obscervation

forms.

Post-student-teaching phase

This last phase is an cvaluative phase of the
student-teaching expericence.  The main objective
of fhis phase 1is to judge the immpact of the model.
The major activity of this phase is to collect data
from different courscs, including student teachers!
reactions towards the program under which they worked,

cooperating teachers, and campus supervisors.

2. Training Package Development

This is the second part of the planning phase to be
completed in Nepal. In this part, the iniormétion acquired
in the United States during the study of the related
literature, visits of the different Schools of Education,
and consultation with resource persons will be used as

background information for preparing a training package.



The writer will go through the most relevent curricula
for the primary school tceacher preparation program in
Nepal.  He will analyvee it in order to idertiiy what
skills and concepts are included to be effective.
Teacher inadeguacics also will be identificed.

Alfter going through this background information,
the major skills and concepts will be indentified that
are ncecessary for elfecrive elassroom instruction in
the elementary schools.  Then these skills and concepts
will be grouped into major areas =such as classroofn
management , grouping techniques, classvoom control,
reinforcement, questioning, instructional materials, and
evaluation. lkspecially those Factors which have been
empiricaltly shown to have a positive ceffect on the
guality of instruction will be included in the training
package. TFor cach area, a module will be developed as a
learning puackage. To develop a learning package, the
writer will select an expert teacher from each area of
the curriculum and form a committee olf these people,
including the writer himsclf. Then the learning package
will be distributed to concerned persons to get feedback,

in order to finalize the dralt modules.
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3. Development of Supervisory Procedures and Tools

Clinical supcervision is considered to be an indespensible
part of 1the student teaching program, William A, Bennie
says that the successtful student teaching program includes
supervision from campus as well as from the classroom
tcacher, and this project reflceets this vicw.]G

This supervisory procedurce introduced in this model
(see Figure 4) is based on a new assumption for Nepal.
Thig model hos accepted that close and systematice
supervision should be provided to student teachers. For
this reason, supervisory assistance [from the cooperating

schools has been introduced as well as supervision from

the training campus. It is assumed that the supervision
provided should be clinically basced. This means that it

should be based on the observation of classes taught by
practice tcachers. 1t should be done in a way that gives
useful feedback to the student teachers.

Supefvisors from both cooperating schools and the
training campuses will be selected on the basis of
certain criteria. In the case of supervisors from
cooperating schools, it is proposed that they must have
at least five years teaching experience in primary schools;
they must have a teacher training certificate; énd they
must show interest in working with student teachers, and

accept them as co-professionals.
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In the case of supervisors from the training
campuses, it 1s proposced that those teacher educators
be selected who have completed at lesst a Bachelors of
Education with a supervision course, or who have at
least three yeoars expericence towards a Bachelors of
Education degree.  Special priority will be given to
those who have tecaching expericnce in primary schools,
with those critzria.

Provisior. of renumeration for the supervisors of
cooperating schools will be fixed before they are formally
assigned. Headmasters of cooperating schools will be
requirced to release these persons from ({ifty percent)
tneir regular classes taught by practice teachers, but
will require them to supervise the other fifty percent.

In the case of campus supervisors, they will have minimum
teaching loads during practice teaching, and if possible,
they will be given no cteaching loads on the campus, in
order to étrengthen their supervisory practices.

Supervision itsell is divided into three basic
parts: a) sharing in instructional planning; b) observation
of classroom instructional behavior; and c¢) providing
corrective measures. The supervisor sits together with
a student tecacher to exchange ideas on lessonlplans prepared
for specific lessons prior to teaching them in class.

The supervisors are supposed to supervise at least two

lessons a day. Each lesson is followed by an individual
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conference. The purpose of this conference is co provide
reactions ol the supcrvisor and suggestions to be followed
in the next class.  There will also be a conference a week
with student teachers, the coopoerating tecachers, and the
campus supervisors in ench cooperating school.  The
conferences review the progress and suggest whatever the
situation demands.

For c¢luassrcom obscrvation, observation forms will be
developed. These observation forms will contain verbal
and non-verbal instructional behavior to be obsorved.

The behaviors to be obscerved will be determined by the
subject specialists and the specialists in the classroom
obscrvation system and procedure. OGbservation procedures

will also be developed.

4. Evaluation Tools and Procedures

Tou complete the evaluation tash, a committee will be
formed. The writer wonld like to propose the following
persons for the committiee:

-- coordinator of the program

-~ selection hcad of evaluation department of campus
where the project will be implemented

-- two representatives of the campus supervisors
-— two representatives of teachers’
-- head of research department, and

-— an expert on classroom observation systems
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The task of the committee will be to develop or
select cvaluation tools and guidelines for evaluation.
Procedures for evatluation will be developed.,  The
committee will analyze and make decisions about the
tools and procedures.

The writer wants the committee's sccond major task
to be making decisions about the principltes and proecdures
for sunmative cevaltuation, The writer would Tike the
committiee to do so because the writer does not have
sufficient time. Also, it would be more appropriate
and valid if the committee determines tools and procedures

for summative evaluation.

B, Implementation Phase

Prior to the implcementation of this vroject, the
writer will nced to take care of a number of rcguired
administrative tasks. These include: budget approval,
site selection, formation of coordination committe, and
other matters. Upon completion of these preliminary
administrative procedures, implementation activities
will be put into practice and continue until the project
comes to an ond (sce Figure 5).

The first activity to be done in the implementation
phase is oricentation of sclected concernced staff and
teachers of cooperating schools. To make the participants

familiar with the project, a one-day orientation program
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will be conducted. During the orientation program, the
participants will be provided with necessary information
about the whole program, part by part, including program
objectives, implementation procedurces, and roles of
different personnel within the program.

The sccond activity of this phase is to organize and
conduct training of studevt teachers in teaching skills.,
After completion of all required professional courses,
students will be enrolled in the student teoaching program.
At the beginning of student teacher training, student
teachers will be provided with trairing modules dealing
with arcas of teaching deemed nccessary during the project
plunning phase. Then selected campus teaching staffl
and some cooperating tceachers will work as instructors.
The detailed procedure is given in Figure 5.

Following teaching skill training, placement of the
student teachers in schools will wbe done. Prior to this,
they will-be made familiar with the cooperating school
and its available facilities through a short orientation
program on the campus. In the first part, they will receive
an introduction to the siudent teaching program, including
program requirements, their roles, procedures, durations,
and forms which will be required to be filledfout during
and after the program. The second half of the orientation
program will introduce students to the cooperating school

and staff they will be working with.
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The second activity for this phase, as indicated in
the planning phase, is to provide clasgssroom Leaching
experiences in the cooperating school. This activity

will be conduceted mainly in three parts.  They are:

Observation

With the assignment to a cooperating school, the
student tcachers will observe regular teachers' classes
using classroom observation lorms and othoer guidelines.
This will luast for one conplete week.,  Students will
observe classes for at least three periods a day.
Following obscervation, they will share their ideuas,
questions, and reactions with the regular teacher in a

conifercence after class.

Co-teaching

The student teachers will then work with regulaz
teachers és co-teachers. In this part, they will step,
little by little, into teaching activities. They first
will participate in instructional planning, then proceed
to guiding individual children to achieve learning
objectives, They will increase their teaching experience
and efficiency by working with a small group 6f children
to achieve a specific instructional goal. Besides this,
they will also participate in out-of-classroom activities
such as supervising children in games and other matters,

and participation in school functions.
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Actual Teaching

Actual teaching is an important part of the prooram
where cach student tceacher will have a chance to devel op
his/her own productive teaching style under the close
guidance and assistance of supervisors. In (his part{
the student teachers will assume the full responsibil ity
of teaching independently.  They will use the methodology
and tcechniques learnced during the training period on
their campus,

Besides independent teaching, the student teacher will
observe [live classes of his/her peers' teaching cach week,
using an obscrvation tool. Afterwards, they will share
their ideas and give some suggestions (or improvement of
their peers' teaching patterns.  They will also pavticipate
in a weekly confercnce in which supervising teachers and
campus supervisors will also participate. Feedback will be
collected in the conference, questions asked, and
discussions held about aspects of teaching and problems

encountered.,

Supervision and Actual Teaching

Supervision and actual teaching go side by side.
Both supcrvisors from the cooperating school and campus
will observe classes. The following supervisory steps

will be used:



33.

a4) Sharing in instructional planning

The supervisors will share their ideas with the
student teachers in instructional planning. They
will arrange a short conference with a student teacher
before instruction happoens. In this short confercence,
they will come Lo an agrecement about the maltters to be

observed in that speciflic lesson.

b) Observe classroom behavior

After the pre-tcaching conference, the supervisors
would go into the c¢lass with a view of helping the
student tcacher improve his/her teaching performance.
While he/she observes class, a form to measure

specific behaviors and aspects of teaching will be used,

c) Post-class conflerence

By the time the class is finished, the student
teacher and supervisor would meet in order to share
ideas and provide immediate feedback to the student
teacher. In addition, a weekly conference will also

be conducted in each cooperating school.
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C. IZvaluation Phuse

This writer considers evaluation to be an integral
part of the program proposced.  This evaluative activity
will start at the begianing of cach phase of the project
and continuc oniil they end. The purpose of such evaluation
is to obtain informaticn in ovder to help miake the program
as elfective as possible, so it should start at the ve ry
beginning of the prujucL.L7 There will also be evaluation
activities at the end of the project to measurce the
elfectiveness of the project as a whole. Lvaluation
activities will be done as tollows (see Figure 6 for
details).

Formative evaluation is a continuous process which
should start from the beginning of the project. The writer
will use various tools and procedures to collect evaluation
data from cach phase of the projeet. That information will
be usced to improve the program in process. For this purpose,
the writer will distribute fecdback forms to the student
teachers, cooperating teachers, and campus supervisors
periodically and colicct them later. Conferences of the
concerncd persons will be held at the end of cach phase of
the program to collect their reactions ahout the various
activities ol the program, especially discussion of planned
and past activities of each phase.

In addition, classroom observations will be conducted
from time to time. The writer will analyze observation

data to measure the progress of student teachers in
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instructional behavior. He will meet the Head Master
ol the cooperating school and non-participant staff of
the school and training campus to collect their general
comments on the program. These evaluation activities
will help the wrictcer obtain immediate information to
improve the activities of the project.,

In addition, two final lessons of participating
student teachers will be obscerved by a supervisor and
a representative of the Dean's office.

Finally, a post-student-teaching conference will be
held. The parvticipants at this conference will be all the
student tcachers, supervisors ol cooperating schools and
campus. Each participant will be provided with a
questionnaire to collect their rceactions, comments, and
suggestions about the program. They also will express
and discuss their opinions on the strengths and weaknesses
of the program.

Summétive evaluation will be conducted by the
evaluation committee formed in the planning phase. The
committee will conduct it in order to measure the effective-
ness of the overall expectations of the product of this
program, I{ will be developed in Nepal after the writer

goes back there.



D. Revision Phuase

After implementation is completed, revision activitices
will be conducted to modify the program for reimplementation
(Figure 7 indicates the revision activities planned.)

The writer will study the original program and
Tindings of the evaluation activitices side by side, to
locate deficient arcas. Planning will be scheduled to
adjust for deficiences noted and to remodel the program.

When a draft of a modificed program is ready, it will
be submitted to 4 revision comnittcee. The members of the
revision committcece will be: a)  coordinator of student
teaching program; b) a representative of the evaluation
section; c¢) an expert of systematic classroom observation;
d) a teacher from each area ol the curriculum; e) a
representative of the supervisors; and T) the writer himself.
The committee will go through the draft of the modified
program and give suggestions, and make adjustments if it
thinks necessary. Then the program will be finalized.

(Tasks for revision are shown in Figure 7.)
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With the modified program ready for implementation,
the following activities will be conducted in order to
reimplement it in the next academic session (sce I'igure
8):

a) Staflf will be determined according to the

demands of the revised progranm.

b) An orientation program for new and old selected
participants will be conducted to make them acquainted

with the changed program and procedures.

¢) The program will be implemented at the campus

on which it was previously implemented.

d The program will be evaluated in accordance
prog

with new planning of the nrogram.

e) The program will be finalized on the basis of

the evaluation findings.

f) Suggestions to the Dean's office that the

program be institutionalized at more campuses will be made.
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APPENDIX

Some Guidelines for Cumpus Supervisors

1. Establish a natural relationship with the
prospective teacher to be observed, so that interpersonal

interaction happens in a productive way.

2, Identify practice teachers individually, in
order to know his/her individual abilitics and needs,

and help accordingly,

3. Orient practice teachers about important
information such as school staff, school facilities,

and the purpose of supervision.

4, DProceced with student tecacher from where he is

to where he should be.

5. DBefore observing a class, make arrangements
for a pre-instructional, individual conference to
come to a conscnsus about behaviors to be observed in

a speciflic period.

6. When determining the number of behaviors to be
observed in a specific time, include fewer behaviors as

the level of difficulty increases.
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Some Guidelines for Campus Supervisors (cont.)

7. Observe actual teaching systematically using
class observation forms, with the purpose of improving

instructional behavior.

8. Have practice teachers re-practice behaviors
not satisfactorily demonstrated, and provide sufficient

useable suggestions.

9. Conduct a weekly conference in each cooperating
school. Try to achicve objectives of the conference,
with openness. Let others make comments on the program

and activities.

10. Record each individual student teacher's progress,
diifficulties, and suggestions given to them on a profile

record for each.

11. Observe the out-of-classroom activities of the

student teacher periodically.

12. On the whole, supervision in this program means
guiding, assisting, and counselling student teachers to

bring about change in their performance in a positive way.
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