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ABSTRACT 

Since the begi anig of teacher training, the 

Institute of Educat.ion has been trying to) meet the 

cha.ienge of imj) ye ing the quality of clas sroom 

instruct ion. hIoweve%,r, the student teaching program 

i C i ( , n i eneeds to he looked at. .so t.lit 1e. f . can be 

removed and 11,w 0mpd r i c-ally proved useful di1(.n i ()ns 

added. 

The main objc. t irye of this present project is to 

design an improved student teaching program and to 

indicit e how tlih pc-ogram can be tested ad evaluated 

at a campus in Nepal. 

The model suggested is mainly ctuncerned with the 

improvement of instructiona l behavior. A significant 

aspect of it ijes in the development of a broad 

concept of the student teaching program, in which 

student teaching is viewed as a collaborative effort 

between different persons. 

The model suggested contains three parts, each 

with its own objectives and rationale. The first part 

is a pre-student-teaching activity. This provides and 

develops necessary teaching skills and concepts in the 

student teachers in order to build their confidence 

before they actually begin teaching.
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The second part provides classroom t eachi.ng 

experiences and helps stud ont t(achers deve 1 op their 

own produc tiv'e t(ea ching styles. In this! part , super­

vision is )r\v1l(hdwd by Wtlh sch(ol coopoat i ng 1 wachers 

as well as stpos))oring campul)Use in ()rder to pr()vide 

imediate feedback based on clini cal enrunmn L. 

The last part of the iiode] is the iost-student­

teaching. For this cva.lu atiol, data is collected 

from di furcrnt sources, inc l uding s tuden. teachers 

and thei.ir rctiJons t.1owa rdos the progr'am. 

Tile project wilI be implumented and evaluated in 

Nepal. After evaluation, it will be modified and 

suggested to insti tutionalize in some campuses. 
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2.
 

I NTROIUCTI ON
 

A. Background Information 

Student teaching is a clinical experimnce of pro­

fess ion al ed .icat'ion. It holds a signif icant posit ion 

in most t techer r)l.p] rat.] n pr " rl)og . 1 this,1rlls Wit 

eXpem~nce , rose,,ct A\'( t:eacher. hope ful ly find them­

selves htIt ;i) ile Lt US( tL.ea(hiing behaviors associated 

with greater st lde.ll. 1 ;arning. Thus, s Lu delnt t.(ci(hers 

need aml] e oppo I-Itulin ty dllring, I.be trljning period to 

test and exp I(]re .eaching sty leus tlaL have causal rela­

tionshi p wit.h st'udent learning, and practice teaching 

pV des uch :t1n u,}rl-tLunity . Rellectlng such a view 

based on a Reivi ew of Research in Developing Countries, 

Avalos has writLen that: 

Future teachers need to learn through
 
closer contact w.ith field, either by
 
simulat ion or teaching practice, is an
 
obvi.ous but important finding. I
 

It secms almosI t unanimously agreed that field 

experiences in teacher education programs are much more 

worthwhile values for student teachers than almost any 
2 

other component within the program. 2o the student of 

professional education, not only does it afford the 

opportunity to put into practice the processes and
 

understandiiigs learned in professional. courses, but also
 

provides an opportunity to plan, develop, and evaluate
 



3.
 

learning experiences which are useN bie in his/her future 

job. However, enough practi ce Leaching exper iences are 

often not provid ed. 

1 [.r or(e i n' n1(n -"d I.o i n(,Vp.)Vl r pLnute ice 

teatcher l (' l~tt ul ]l ;ll N is o t ent ex­

p'(s.(d'( y ,;S ld( I s i F 1he f))(),urailS as
 
well as t1.wInhwrs an d1(1Ndmini s Irntt.ors in
 

the school. ")
 

With reg'ad to this, effort has been made to improve 

teachers' bchavior in he cl.assr m since the beginning 

of the Ins Liute o f Educat ion in Nepal. A stuin den t. 

teaching program ias always been included Io prov ide 

.x 're FlI t LChel's thea laboratory li i for rn in 

teacher prepar a Lion p-rgnra. Altho ugh modifications 

of the program have been made [rom time to .ime, Shere 

is need of conshide rable cffort in this direction. As 

Dr. K edar Nath Shrestha , Dean of the Institute of 

Education has written: 

Practice teaching or student teaching is
 

the soul of a teacher training program.
 
But, very often, this part becomes just
 
a ritual. 4
 

It seems that one of the reasons for ineffective­

ness in the clinical experience of professional education 

is undue emphasis given to the theoretical matters. What 

seems to be needed to improve the quality of teaching is 

to provide students with enriched practical experiences 

during training. 

Recently, the Institute of Education has developed 

a modified student teaching program for primary level
 



4.
 

school teachers. This program has Lried to enhance the 

clinical experience by i ntroducing som .M re-sLudent-teaching 

activities,as 1ittle peer Leaching by student teachers 

prior to actual leaching occurs. Even though it seems to 

be necessary to )rovide vopt, ol))portumnity to pr:actice 

teachin g skil1s in an envir nmnent. Ihat :is similar to the 

actua f' i old, wha L Nepal a 1.5) ,(,(Is is the clo e supu-c­

visory j)'actices ; based on the clinica.1 eflV iro nmae ntl. Lack 

of this may not bring intended results. This program , then, 

is devel)e),d with the view that these thi ngs arc necessary 

for successful student Leach-ing. 
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B. Student TeiIchinlg in Other Count ries 

Elementary teacher iducation programs generally 

consist of threu components: a) general clucr ion, 

b) profession:al .,(ucatin' and c) student teaching. 

It is ini ,oiOI1h11 (. t l e prtact1ical Pxpe ci ncu for the 

element 1 t W r inH in_1 is ctoL 1(1d al'(lnd the 

student teaching progra;iml . The des igner of Lhis project, 

while he visited some Schools o)f Educa L.ion in America, 

found that the cl in i(al expiilinco Fur the pr spucti.Ve 

eloementary schoounl teLacher is eling provided th rough 

student teachinug. In doing so, almost all student 

teaching p.rugrams in the United States are conducted in 

pha-,s . One o FL these iS a ptrepara tory phUse, and it was 

found that more emphasis is focused on this phase than 

in No.pal. Observation and actual teaching are other 

pha2'ises of the p.rogramn . Anot hr remarkable observation was 

the close clinical supervision provided to student 

teachers by experiencewd teachers in the school in which 

the students were teaching. 

Student teaching in some of the Asian countries the 

writer has learned about is also conducted in three 

consecutive, but somewhat different, phases. The first 

is an observation which is generally done in a selected 

cooperating school or in some cases, in a laboratory 

school attached to the teacher training college. In 

http:spucti.Ve
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the second phase, the practice teachers come back to 

campus and review their experienlce under the kui dance 

of t.he uS u pelv i .s The thi rd phase Go u.-i s t sIW so 

of off-ca:ipritsi's1 lont teachiig in operatirig schools, 

wher-e the :t d(lent t(-a chol's alI'e u se, Is :asaurrie a 

larger iity ['spon.ihlfor i .structi ona pfanii and 

organizing tenchil/ earn i ig si ruar. i(,ns, and t() par­

ticipate in othetr non-ieach i Fgtasks6 

In the case oif Thailand, t'h e student teaching 

prograni 1r 01]Lenta iy tuaci.1ers has two phasesIm school 

lasting three monLhs. Genetrally, it is carried on in 

cooperaling schools. Tho first phase is a preparatory 

ph:ase , aici Con t ilues for two weks Thi s phase makes 

student teachers farl liar with teaching in the class­

room, students, and other out-of-class activities. 

The second hase clon.sists of actual teaching for ten 

weeks. Stuident teachers are placed j,, the cooperating 

school under the supervision of cilassroom teachers and 

supervisors from the training campus. The major 

requirement for admission' to the student. teaching program 

is completion of all professional courses prescribed by 

the curriculum. Besides actual teaching, persons being 

trained engage in the study of the various records, 

help children in out-of-classroom activities, and 

supervise children before and after class. 

In Malaysia, the student of the teacher education
 

program is required to complete ten to twelve weeks of
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student teaching over a two-year period. Genera ly, 

this js done in gO'rnmc lt-a.si s ted primary schII) ols. 

Schools aI'(e sel Ct(d W ith heL ons(ntoI(n of 0I I (!g(I t1he, Ch 


principal, chilef (Il(-I:t, i'n (o)f1 i er, 'Ind head of the 

buildillg . Obs0era'vtio-n o)1 c,lassroom t(echin by the 

s tudent t t c(heI e rs i s (lone1io fi 'st , and Ie tual tea;a( hing
 

loll]OWS.
 

'lel st udent teaching progra1m' in the Phil ippines 

is organizeCd hy a 1)ii (ector ) f'Stud(nt1 Tlching. The 

s t u dent LtcIn po-am for 1Jmarychtcol] teacher;1-s 

i 11 the avr1,n11ji I, inst. t, o ontains two WVkS Ol n1­

tatton, QCi0it \Y(,k.I O-am ts t'actic, t(achJing, eight 

we,, s pract i 'e teaai ill CI e(tc-( l -,foperat illg schools, 

and two v,'ee.]ks Of an evi I iii t in sem(inai r. In some o thor 

inctituti ns, the si tuation vanres slightly. In the 

orienta tion period, tire student tcacht.;rs receive guidance 

fromn sperv i sors oi student teaching in the l.aboratory 

school 

In the second phase, the student teachers undertake 

on-campus teaching. The student teachers in the third 

phase go into off-campus teaching and take the respon­

sibility of classroom teachers, unde, the guidance of a 

cooperating teacher. I. :omse ca!.;es, addiz. ional super­

vision may be given by the district supervisor and the 

supcrvisor of the student teaching program, if a need is 

felt. The last phase is an evaluative phase. The student 

teacher, come back to the laboratory school where group 



and individual conferences are he ld.9
 

In Nepa 1 , lhe st uden 1, teach ing prograim is now 

organized iito two parts. The first ori entation part 

prov ides st nt 1(aclers with somni knowl edge of the 

student teaching program. Duri ng this part, student 

teachers Vi_so prepare some instrcticounal] ])Ilans for 

when the.., have to t.(-:ch ill cOOI( rt i ng schools. 

The second part of the program con, isLs of actual 

teaching in a cooperating school. The student teachers 

are requ i red to observe two dlmons t 'at iol I essons and 

do five l(ssons in peer :each inug before actual teaching 

takes place. They then stay six weeks i, a cooperating 

school. While in the coopera ting school, they observe
 

regular teachers' classes, help le cooperating teacher,
 

and actually teach, themselves. Each student teacher
 

demonstrates a final lesson at 
the end of the student 

teach i ng peri od. For evaluation, a campus supervisor and 

a representative of the Dean's office sit and observe the 

1 0 
lesson.
final 
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C. Signf'icance and Assumptions of tl!e Proj 'Lt 

This project is concerned with incr easing the 

effectiveness of the Nepal i teachur train ing program 

by pro vidin g mori, supervi d and bet'er (ortanized 

practical exprienoi,05 . Th us , this prop)'. )s ed model seems 

significant for the foilowi.ng ruasons: 

1. Provides ad\anced training. 

The e.,:periunces in the United States and in some other 

countries c.lear ly .i n di cat tt.hat student t.eachers need to 

have ampl]e opport unity of getting practi ical experience 

before ,hey actually go out into the field. This project 

has included pre-st.dent-teaching act i\'ities. These 

activities cover on-campus practice of major empirically 

proven, productive teaching skiis and some other related 

act. -'jtes. ly doing so, the project has tried to minimize 

anxiety of the student teachers, which is considered to 

be one of the promi nent problems of student teachers. 

As Wiliam Ray Iieitzmann has stated, the anxiety of the 

student teacher is great at the beginning of his experience. 

This project shows the way of imparting training in a 

systematic way, The writer has also assumed that these 

activities will bring some qualitative changes in the 

student teaching program in Nepal. 

http:foilowi.ng


10.
 

2. Provides close supervision. 

This prVojeOct intends to provide close supervision. 

This proj ec t I i:s i nc I uded exporio ned teac hers of co­

operating scho)o0ls in the p)rogram in a supervisorv role. 

The way coo i)(,rLti ng toeachors are inoIud(ed i n this program 

will 1make it possible to ostabl ish a link with the actual 

needs of being in the fiel d and will provi.de closer 

supervis ion than at present in Nepal. 

3. Provides orientatUion to supervisor. 

This project has introduced some systematic class­

room observation forms which will be used by the program 

supcrv isr .in order to provide iminediate feedback to 

the student teacher based on tho collected data in the
 

classroom environment. An orientation is conducted for 

this supervisor, to make him/her able to use this form 

effectively. Supervision is done on the basis of agree­

ment between the supervisor and a student teacher. 

http:provi.de


D. 	 Objectives of this project. 

The major objectives of this project on which 

this paper is based ijre: 

1. 	 To set up a workable model for condu-ting 

practice teiching at Institute of Education 

campuses. 

2. 	 To indicate how this model can be tested and 

evaluated at one campus. 

3. 	 Upon my return to Nepal, to implement and 

evaluate the model. 
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CHAPTER II
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MODEL DEVELOPMENT 

Introdue.tion of Model 

This present proposal is based on five phases of 

acti.on. These ar a 1 an ]mp on't :aninn1 phase; i lem nttioL. 

phase; an evaluat ion i Li S.; a rev i.sion phase; and 

lastly, a rei l'( ie ,tlaln tLaL piliase . These phasesion have 

been divided into di Vfrrn sul)-.phases . For each phase 

and sub-pha s , a fI ]ow chart has been done on Kau Iman' s 

planning model (see F igure 1 ). Each of these phases 

is described in the Following sections. 

This paper is the result of the p1lanning phase. 
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A. P1 dlam 1 fig P_hase 

The pnl anning phase l;i:; been broken down into three 

major su hl-phal ses (s'ee Figuro 2). The major sob-phases 

inc]ude : model de\(vel opment; preparation of training 

package; and I n I 1 , )lt) n 1. ( 1f s) per vi sory}u 

procedures ald tools. The main activitins for this phase 

are the follow:ing: 

]. Model e),ve] lpment 

In order to develop a model of practice teaching, 

the following acti vi ties were carried out during my 

studies at the Uni versity t of Connecticut. 

a) Study of related literature 

Within the time availI ble, the designer of this 

project tried as much as p)ossible to collect and review 

related lit erature. The purpose of this activity was 

fto widen my knowledge o s.udent teaching programs. The 

writer got a chance to study student teaching programs 

run in some Schools of Education in the United States and 

programs in some Asian countries. A great deal of 

related literature was found. This literature was of 

great help when designing this project. 

in addition, the writer undertook a smaller project
 

on approaches to practice teaching in the Fall Semester
 

of 1980. The following related areas were investigated
 

as a part of that study:
 



_ _ _ _ __ 

..I1.0 

Planning 

Phase 

1.1 

Design 

Project Model 

ILI 

[ Study related 
literature and 
visit some U.S. 
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Develop a 
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o 
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1.2 	 1.3 
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Pre-Student- i
a 


-'Teaching 


"!Phase 


_ _ _. 

1.1.2.2 


' Pae"Tahn
Experiencing Teaching 


P 


1.4
 

Select Cooperatingl
 

;School
 $ 

1.1..2.3
 

P -st-Student-!
Li 
:	Teaching
 
Phase
 

... ,L
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-- student t.eaching t heory and practice 

-- student tea(hing Slupelw'i1si1lg 

re's arcllh on tlldeIt . t te.IchIing 

-- eV"I lint iol)l o ,, Il d ea i 

-- innovt' i \'e a pp z'u ches to st u dent teaching 

b) Visit to Schools of' Educa Lion and Discussions 

During the Janllary 1981 win ter reak, an iall1,ernsh1p 

program was arrangeed t(or this wr-iter. The writer 

visited Indiana SLaLe University and Purdue University 

in In di a n a )o lis. lluring4 this program, obse l-\'tions of 

student Leaching in practice were carried out, 

espectialy a t Lie Iemen ta-ry evel. The writer got 

an excellent opportunity to learn about the organization 

and management of student teaching programs in the 

Schools of Educat ion of those Universities. 

During be visit, arrangments were made fur the 

writer to talk with concerned experts --- I authorities 

and to learn of their valuable and prtiseworthy 

experiences. The writer met with Dr. Duaine C. Lang, 

the Director of f jeld experience at Indiana State 

University; Dr. Jean Nicholson, Director of the 

elementary student teaching program; and a number of 

University practice teaching supervisors, supervising
 

teachers, and student teachers.
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Talk with these persons focused on the importance 

of early field eXpe01'riefnces, tLh, duration of f ie ld 

experienice, superv i sorv procedures , reactions of 

cooper at ing Leach _,rs toCward t he present program, and 

the ri actions of student ta chors. On Lhe whole, 

those experiences were found to be extremely helpful 

in shaping [his p)rojoct. 

The write(r al: met. and consulted with some concerned 

faculty at the Un\vtwr i ty o I Connecticut during the 

model dovel]opment per io(. I)r. Donald Pro t h(roe and 

Dr. Rtosa no aada oreorriri . among TheQu w promin them. 

suggestions and materials this- writer received from 

these experts also was ,al uable. The writer also had 

an opportunity to talk witih student teaching super­

visors at the University of Connecticut. 

c) Development of the Model 

On the basis of the information acquired, the 

writer gave shape to the proposed practice teaching 

model. It has three main phases. They are the 

following: 



Pre--s tuden t-t2achi ng tphase 

Tle first st age :is :N pr-student.-t eaching 

phase. This was designed and,. developed on the 

basis of Masiov 's theory of mt.ivation--starting 

with a little t.ask wi 11 secure sucAcess and safety. 3 

It is im perat ive that student teachers have the 

best p)s~l~he chaunce for a go()d s art , a chance to 

adjust prior to the imt, when they begin real 

teaching, and that is what this phase is partly
 

Lo do. A
intended 


A major purpose of this early phase of the 

model is to get student teachers involved in scaled­

down teaching in micro-classes, and to equip them 

with the necessry teaching skills before they 

work in actual teaching. Pre-arrangements for 

hiring primary school children, facilities, 

pers"-nnel, and other physical r-,ources wi]l be made 

prior to doing this activity. A detailed procedure 

for doing this is mentioned i.n the implementation 

phase described later. 

Experiencing teaching phase
 

In this mode], the second phase constitutes the
 

experience of teaching. The purpose of this is to
 

provide clinical field experiences by involving
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students in the field. This part of the model 

includes obser v a o of reg i]a r cl ass r(om te(a ch i ngion 


by the student teachers, co-tenching with reglular 

teachers, and then actu al teaching in coop~eratilng 

schools. Thr ouli these act ivi t ies, the studcent 

-
teachers w! I 1 dove I op ei ' own )ro(duict i ye tetching 

styles uldel' ch i ned a ngIHO wli sutpervision ol spurvisi 

teacher and a campiis suel'visor. Supe'vi Si is ] to 

)e done in part by using cl assroom observation 

form s'l. 

Post-student- Leaching phase
 

This a.st phasse is an evaluative phase of the
 

student-teaching exl)erience. The main objective
 

of this phase is to judge the impact of the model.
 

The major activity of this phase is to collect data
 

from diIferent nourses, including student t-,achers'
 

reactions towards the program under which they worked,
 

cooperat i ng teachers, and campus supervisors. 

2. Training Package Development
 

This is the second part of the planning phase to be
 

completed in Nepal. In this part, the information acquired
 

in the United States during the study of the related
 

literature, visits of the different Schools of Education,
 

and consultation with resource persons will be used as
 

background information for preparing a training package.
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The writer wil1 go through the most relevent curricula 

for the p)rimary school te(acih e pr parat ion pr"Ogram inl 

Nepa I. lt, will I n I ze .it in orde.-r to ide..Li['y what 

ski 1-1. and c'oic: LSt, are inc I 1 ( t'o bue r (-fect e..i 

-
'1'c'ath-'r ii a(l..q unCi1,e also I b e nt.i f ie(.id 


Aftier goilng . rougti this background iniFo rva . .ion, 

the ma.j(r skill.s and :o)n)t:e)l.S oill indent~ified that 

are' ne_'_'p:sstlry for)1 P)flocrivet tw'm< Q tli -inC:L;r l sL ruclt n 


the el(l!iL.1)ta'y schooIs. Than L(,(su ski lls and concepts 

will be ltgin p d .1in1.(i maj)r art uch cl ass ro)omyes as 

managOment, group inrig Luchici ( es, class m'Oicon t rol, 

reinforcument, quuts ion inrg, insttruI Joional 1Interials, and 

ovaltan.ti on. Esppc ial-ly Lstt fac tors which have been 

empirically shown to have n posiit (apost Lon Lhe 

quality of inst. ruct10o1 will be included in the training 

package. For' each area,aa module wil] be developed as a 

learning package. To develop a learning package, the 

wri ter will. sel oct nan exper t teacher from each area of 

the curricul'(Ium and Form a commil.L ee ol those peole)., 

including the writer himself. Then the learning package 

will be distributed to concerned persons to get feedback, 

in order to finalize the dra ft modul es. 

http:ovaltan.ti
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3. Development of Superv-i ;ory Procedur-es and Tools 

Clinical supe rv i si On iS cons ideied to be an indespensible 

part of the stt dent tptrrahiag 'ug]ram. WiJ.li] am A. Bennie 

says that. thes ' I s tceuden t taching progra i lludes 

supervision f[-om11 camllplus ais we . as 'ium lhe c'a rltI) 

l] ects this Vio 1I.6 
teacher, and th s project r( 

Thi s u-pr\:i i ,\ 1)y i n i rodulced in this modellr'cedure 

(see Figure 4) is based on a new assUmpt ion for Nepal. 

This model hs accepted that cLose and systematic 

supervi s ion .shouldbe providod to studenl teachers. For 

this reason , SulJprJsory assistance from the cooperating 

schools has been introduced as well. as supervision from 

the training campus. It is assumed that the supervision 

provided should be clinically based. This means that it 

should be based on the observation of' classes taught by 

practice teachers. It should be done in a way that gives 

useful feedback to the student teachers. 

Supervisors from both cooperating schools and the
 

training campuses will be selected on the basis of 

certain criteria. In the case of supervisors from
 

cooperating schools, it is proposed that they must have
 

at least five years teaching experience in primary schools; 

they must have a teacher training certificate; and they
 

must show interest in working with student teachers, and
 

accept them as co-professionals.
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In the case of supervisors Fromt the trai ning 

campuses, it * s p ropo s ed ti.hat those teacher ,dticatoi's 

be selected who have coitpi]eted aleast a Bachelors of 

Educat ion w 1t h a 51ulper', i S iol Colml-se, or who have at 

least th ee yeal's exy-l'i ice tomwards a l3achelors of 

Educ ation d(ug roe. Speciail t)riority will be g iven to 

those who have l.(,a ci rig exl )e ri err cc in pri mary schools, 

with those crilt ria. 

Provi sior. of renumeration for the supervisors of 

cooperating schools wil l be fixed before they are formally 

assigned. lie ad r sters of coopera t;ing schools will be 

requ. red to .release these persons froi (fifLy percent) 

their regolr r clases taught, by practice teachers, but 

will require them to supervise the othei" fifty percent. 

In the case of campus supervisors, they will have minimum 

teaching loads during practice teaching, and if possible, 

they will be given no Leaching loads on the campus, in 

order to strengthen their supervisory practices. 

Supervision itself' is divided into three basic 

parts: a) sharing in instructional planning; b) observation 

of classroom instructional behavior; and c) providing 

corrective measures. The supervisor sits together with 

a student teacher to exchange ideas on lesson plans prepared 

for specific lessons prior to teaching them in class. 

The supervisors are supposed to supervise at least two
 

lessons a day. Each lesson is followed by an individual
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conf'ere'nce. The purpose of this conference is uo provide 

reactions "Vt the superVvisor and suggs,.ti ons to he fllowed 

in the next class. There will also be a confcre0'nce a week 

with Stludnl ta(clers, the (oopetl' i ng teachers, and the 

campus suplrvi ,sors in1 each coolorat ing school . The 

con ieIenc( S1ev w p and suqg .st whatCv(r thethe -ogress
Sion118( 01(l (. !'fvi(15 ~ (?11 )~ .; ;,', < 

situat ion de(.ma-nds.
 

For c'lass o'm obhs ervatio,obIseorv ation foroms will be 

developed. These observaLion fosI wi I 1 contain verbal 

and 11.-verbal instructl-ional behavior to be observed. 

The belha virs'. 1.o 1e( ye i v.1 1i be dete rmin ed by the 

subject spcial is ts and the spcialists in the cl assroom 

observation sys tem and procedure. Observation procedures 

will also be developed. 

4. Evaluation Tool4 and Procedures
 

To complete the evaluation tank, a committee will be
 

formed. The writer would like to propose the following
 

persons for the committee:
 

-- coordinator of the program 

-- selection head of evaluation department of campus 
where the project will be implemented 

-- two representatives of the campus supervisors 

-- two representatives of teachers 

-- head of research department, and 

-- an expert on classroom observation systems 

http:suggs,.ti
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The t:sk of the committee will be to develop or 

select ovaluation tools atnd gbuidolie(,s For vatIt'at on. 

Procedure-s for ,v,I oat i on wi be, dve loped. Tihee 

COllflhli t I oe NVi I 1 an11 1vze "Ind iaku de.C. is i is about the 

tools and lilore 'es 

Tlh wv1 iw. W8 ti e 11 1ommnittee 's ,cond( mui,j (or\vi Lh. s task 

to be mtajki ig dev is; ins at thle pirinciples and proc,:dures 

for sul:!Imiattivt (Th lie. iole. Phe_' t." wool d 1ike the 

COllill t e, to do so beca,ttuse the x'r i ter (hl.s not have 

suffici'llt time. Also, it, would be more appropriaLe 

and valid if' the commit tee cdetermines tools and procoedures 

for summaLt i ve evaluation. 

B. Implementation Phase 

Prior to the impi umentation of this iorojct, the 

writer will ned to Lake care of a number of re quired 

administrative tasks. 'Phoe. include: budget appioval, 

site srelection, formation of coordination commi tte, and 

other mat-ters. Upon compipe]tion of' these preliminary 

administrative procedures, -implementation activities 

will be put into practice and continue until the project 

comes to an end (see Figure. 5). 

The first activity to be done in the impi ementation 

phase is orientation of selected concerned staff and 

teachers of cooperating schools. To make the participants 

familiar with the project, a one-day orientation program 
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IMPLEMENIATION PHASE (Cont.) 
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will be condtlc( d. Mi(r1in, the orientLa tion program , the 

participants \vill he provi ded witLh ner'e'sary in lor iun 

about lthe: whorle! lvl' v l, l 't' by part, includin; 1) ~'jogram 

objectt I. , i w ) 1 1111t', I t i (i 1 1) 1 '-C d ld s and ro 1es of 

d i I fer(,n L W)I'st-n(lithi p)ro- ratm.\1 the 

I'lle S('CO'fd :Ii vi.ty ( Iof thi S phase is to organize and 

conducL tir. n J ., of ;1 td' , chers in t.,ucthi 1u sk ills. 

After c,-ompl iion of a 1, rIIqu i red pr()Fess- i (on]a I C-olur'ses 

studelnt s will bI- onrolI(,d in1 t'he I.lident e;whi, iu prPograili. 

At the beginning, of 1.tident t. icher .r. inilug , sLudel]L 

teachers ill be 1)rov ided Wi Lb Lrair ing modles dealing 

with areas of teaching deemed necessary (lurin the project 

plan n.j ln phse . Th(.n so;]el. ed campus teaching staff 

and some coopra Li ng teachers wi work as instructors. 

The detai led procedure is given in Figure 5. 

Following teaching skill training, placement of the 

student teachers in schools will be done. Prior to this, 

they will be made familiar with the cooperating school 

and its available facilities through a short orientation 

program on the campus. In the first part, they will receive 

an introduction to the student teaching program, including 

program requirements, their roles, procedures, durations, 

and forms which will be required to be filled out during 

and after the prograrm. The second half of the orientation 

program will introduce students to the cooperating school 

and staff they will be working with. 
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for huhse, 


the pl anning phase , i- L() provide H a.si )()m ti,;Ching
 

The second activity this ;as indicat ed in 

d 

ex pe r i 0ncs i n tlhe (coo pe!r-at ing schoo I. T 1i a c ti V i t y 

will be conduct(ud imainy in thrue parts. They are: 

Observat ion 

Wi t h t be -I s III ent to I s chooli1, theao c::ooper at in 

student t.e ch rs'l. w il o1 issoI r) e 1e1 :'a toaclhers ' c Iasses 

using classroom observit ion I orus and other guidelines. 

This W i1 last for one com I ,,i ett W%%e-k. St idnts wi I1 

observ'e cVI aC ses f1'or it I en; L r i(ds a day.L hl-C(_ )(' 

lo I Iwin o)serv at ion, they wvi. share their ideas, 

questLons, and reatct JonS wi Lh the reg.ul.ar teacher in a 

conlerence after class. 

Co-teaching 

The student teacners will then work with ruula:­

teachers as co-teachers. In this part, they will step, 

little by little, into teaching activities. They first 

will participate in instructional planning, then proceed 

to guiding individual children to achieve learning 

objectives. They will increase their teaching experience 

and efficiency by working with a small group of children 

to achieve a specific instructional goal. Besides this,
 

they will also participate in out-of-classroom activities
 

such as supervising children in games and other matters,
 

and participation in school functions.
 

http:reg.ul.ar
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Actual Teachijng 

Actual teaching is an important part of the program
 

where each . t ludent teacher w.i 1 1 have a chanceC- to develop 

his/he )own )p',eduti\' teaching style under the close 

gui dance a asi. stance of spelrvi sors. In this part, 

t h( st uden t U:' cihes wi I I assui e the, ru I I reos)oI i )i i ty 

of teaching ind.ndeitiy. They wi II use the methodology 

and techniques I aln d during the training period on 

their campus,
 

lMs ic s in de pendent teaching, the student teacher will 

observe v.i c l'asses o r hi s/her eers ' teaching each week, 

using an observation tool.. Afoterwards, they wil share 

their ideas and give some suggestins for improvement of 

thuir puers' tachineg patLerns. They will also participate 

in a weekly conference in which supervising teachers and 

campus super(is) rs will also part.icilpate. Feedback will be 

collect ' in the con.ierence, questinns asked, and 

discuss ions held about aspects of teaching and problems 

encountered.
 

Supervision and Actual Teaching
 

Supervision and actual teaching go side by side. 

Both supervisors from the cooperating school and campus 

will observe classes. The following supervisory steps 

will be used: 
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a) 	 Sharing in instructi onal planning 

The superviso)rs s 1heir withwi. 5t1are idea s the 

student teachers in instru:tional planning. They 

wil. aryran go a s hort conference with a student teacher 

before instructLion happ-ns. In this short conference, 

they wi l l c(me! to an agroment about tho matteLors to be 

obse-,rved in t. h1at specifUic ls( son. 

b) Observe classroom behavior 

Afte r the pro-Leaching conference , the supervisors 

would go into tho cl.ass wi th a vieow of helping the 

student teacher improve his/her teaching performance. 

While he/she observes class, a form to measure 

specific behaviors and aspects of teaching will be used, 

c) 	 Post-class conference 

By the timo the class is finished, the student 

teacher and supervisor would meet in order to share 

ideas and provide immediate feedback to the student 

teacher. In addition, a weekly conference will also 

be conducted in each cooperating school. 



C. Evaluat;~ion l111lisu
 

This writer' consi ders evaluation to be an integral
 

part of lh, pro gr'am pi)lo ) sod. This evaluative activity
 

will start at thle beginning of each phase of the project
 

and conli uc :nh I WTlI 'c.n The piirpo.H() or such evaluation 

is 0oobt:a in ill FormaLion iniorder to help make the program 

as erie tive as possi1)le, so it should start at the very 

beginniing of the projeoct. 17There will. also he ovaluiation1 

activitieos at t21e end of the p'Ojec t to measure the 

ertucti,,0n-ss of LIhe projec'.t as a whol e. E' al u-at ion 

act,ivi ties will be done(_; as foiloWS (see Figure 6 for 

details).
 

Formative evaluation is a continuous process which 

should start from the beginning of the project. The writer 

will use various tools and procedures to collect evaluation 

dat a fIromi ea phase o t1Lhe p roj ect. That info ra 1tion will 

be used to imp rove t ho progrcam 1in process. For this )urpose, 

the writer will distrj.bnuto feedback forms to the student 

teachers, cooperati.ng teachers, and campus supervisors 

period.ically and colict thlm, later. Conferences of the 

concerned persons will be he.d at the end of each phase of 

the program to collect their reactionis about the various
 

activities of the program, especially discussion of planned
 

and past activities of each phase. 

In addition, classroom observations will be conducted 

from time to time. The writer will analyze observation 

data to measure the progress of student teachers in 
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instructional behavior lie wil1 meet the Head Master 

of the cooperating school and non-partici p ant staff of 

the school and training cm.npus to collect the ir gcfneral 

CommenRlllts ()n th, ( rm. These evaluation act ivi ties 

will help the wri.uc r obtain immediate information to 

improve the acti\vitie0s of the project..
 

In addit on, two final 1lessons of participating 

student teachers will be observd by a supervisor and 

a representative of the Dean's offi'ce. 

Finally, a posL-student-teaching conference will be 

held. The partic i!pants at this conference will be all the 

student t(,achers, supervis;ors 0 cooperating schoolis and 

campus. Each participant will be providcd with a 

questionnaire to collect their reactions, comments, and 

suggestions about the program. They also will express
 

and discuss their opinions on the strengths and weaknesses
 

of the program.
 

Summative evaluation will be conducted by the
 

evaluation committee formed in the planning phase. The
 

committee will conduct it in order to measure the effective­

ness of the overall expectations of the product of this
 

program. It will be developed in Nepal after the writer
 

goes back there.
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D. Revibion Phase 

Alter implemen tation is completed, revi sion activities 

will be CMIndu(I:I Cd t.( modify the program for reimplementation 

(Figure 7 indi (]Lt,(S he revision activi lies planned.) 

Thr_; writeor will tidy the o i gi naI progrrt and 

findin gs of the evaltlaLtion ucLivitius s'doh by sid(o, to 

locate deiic Ont alreas,,. P1 anning -%il be scheduled to 

adjust for deUiciences not,!,d and to eiemodel the program. 

When "I t a pr) i. it,dIa o aidmofdi url r(dy, will 

be submittud to a ,ev is ion c:ummui itke. The members of the 

revision committoe Will be: a) coordinator of student 

teaching program; b) a representa t iye of the evaluation 

section; c) an expert of systemtic c a!ssroom observation; 

d) a teacher from each area of' the curriculum; e) a 

representative of the supervisors; and f) the writer himself. 

The committee wii1 go through the draft of the modified 

program and give suggestions, and make adjustments if it 

thinks necessary. Then the program will be finalized. 

(Tasks -for revision are shown in Figure 7.) 
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E. 	 tleimlPml entla i.ion Phase 

Wi t,h the mod i1i ed program rea dy for implementati on, 

the 	 ToIlI(wi - a ctvtCi vi os i1.1 be (:onduct ed in oi-der to 

reimplI (Ilill iAili t.he 1,next aMadelni c seUssion (see Figure 

8): 

a) Staff will be determined according to the
 

demands of the revised progr"am.
 

b) An orientati on program for new and old selected
 

participants will be 
 conducted to make them acquainted
 

with the changed lpfir)graif and r)1rcedure0s.
 

c) The program will be impl.omented at the campus 

on which it was previously implemer ted 

d) 
 The program will be evaluated in accordance
 

with 	new planning of the- program. 

e) The program will be finalized on the basis of 

the evaluation findings. 

f) Suggestions to the Dean's office that the
 

program be institutionalized at more campuses will be made.
 



Figure 8 

REIIPLEMENTATION PHASE 

5.0 

LReimplementation 
Phase 

5.1 

Determine participa-
ting staffs > 

5.2 

staffs 
on programi, 

5.3 

innOrientRet 
program 

5.4 

lEvaluate 
%program 

5.6 

Institution-

alize prograin.-

5.5 

;Fialize 

;program 



11.
 

FOOTINO TE S
 

Beat i' cet, Avoklos, ''To ehler Effect i von1ess TPosc-a ch 
in lthe Third Ivor ..--Ili 1,h1 iv1h ()I' a Review , ( miprtati .e 
I., cation. \'i,. 1), .o. 1 (1:8O) p. 9. 

2 
G . . . II(od(ii *il1d, and , Ihoers , TI' ei duci t i on o FTeac l(1s ('i; I (\.w' d C Ii1f' , N . J . : )Br{,en I i 1-all: ,-]- 1C . , 

p3. 8:3. 

:3 

Ka l K . Ti t te, S IdenI T( ;ichH4ii ( luclicn N. J . 
Thel( ScarecrowPrss IncC 197.1 ) . x. 

Keda r Nat,h tlresthha, "'P viarySchool 
Problems and PIr()specl -,"uEclfal ilon Quarter 

Teacher 

l . Vol . 
Trtaining: 
19 (1977) 

P. 13. 

5 

Course of St udy for Profi c(i ency Cerl if icate in 
Educat ion (Kat 1hilindu" Inst i Lut V I-duca t,i(n, 1980) 

6 
Teacher E duct on in Asia• A Pg - ;iocnt iSurvev 

(Bangkok: UNESCO, 1972) p. 31. 

7 
Ibid., p. 258. 

8 
Ibid., p. 188. 

9
 
Ibid, p. 

]0
 

Course of Study for Proficiency Certificate in
 
Education (Kathmandu: Institute of Education, 1980). 

11
 

William Ray Ileitzmann, The Classroom Teacher and the 
Student Teacher (Washington, D.C.: National Education
 
Association of the United States, 1977), p. 5.
 



42. 

12 
Roger A. Kau frnan, E.ucatiiu in1 _Sve Pl_ 'n n._g

!(New Jersey : Prent.icc,-li I I, Inc. , 19 7 ), pp. 13-23. 

]s 
l)uainc C. ,ng, :mnd (1hrs A 11,11 n rship fo rhe
 

.... .t...in l.l ( N h ii an : The Gr(,at l,ke s
.(.c........f 

Pib i in/ (o 11)i i y , -197 ) } ,'1(
.
 

11 l, ] {ld Adl~ ;t1 s { P ri n c i p l ( )f ' l.t1 1 . i ms. (.t4 Ia, e:s S< ud en t 
Tea('ch im, N w Y,)rk An r i can ok ny 19 -- .i ,Iio m , 95 G, p :'-8- :39. 

15
 
Bonjamin . 1, mI , I uman C.'i: tct r i sti(sc tid School
 

.earnn (New Y(ork Mc(ir Pl il-i 'B-,I-ICo .okI97G), p. 115.
 

1 3 
WiI] i Ul A. /",Anni , Slttijw \' i si , (I i ntLca I E per i cOs 

in the Cl_ . (,_, ( New Yo rI.; lkiarp r and RB{ow, 1972), p. 81. 

17 
,James W. Popham , Flduca i {na I Eva1tu. tion (New Jersey: 

Prentico. Hal I, 1975), t). ,5. 



43. 

APPENDIX 

Some Gui del i.nes C Srpevfor oapu siSs 

1. s:.s k1li.sh a naL iva] relationship with the 

prospeC t ivt tuchrc to ) be uh)servud, so that interpersonal 

int eracLoin happens ]i1 a produictive way. 

2. Identifyfpractice teachers individually, in 

order to know his/her individual abi].iLies and needs, 

and help accordingly, 

3. Orient practice teachers about important 

information such as school staff, school facilities, 

and the pu ro)os of supervision. 

4. Proceed with student teacher from where he is 

to where he should be. 

5. Before observing a class, make arrangements 

for a pre-instructional, individual conference to 

come to a consensus about behaviors to be observed in 

a specific period. 

6. When determining the number 6f behaviors to be 

observed in a specific time, include fewer behaviors as 

the level of difficulty increases. 



14.
 

Some Guidelines for Campus Supervisors (cont.) 

7. Observe actual teaching systematically using 

class obse r vation forms, with the purpose of improving
 

instructiona i behavdor.
 

8. Have practice teachers re-practice behaviors
 

not satisfactorily demonst:rated, and provide sufficient
 

useable suggestions.
 

9. Conduct a weekly conference in each cooperating 

school. Try to achieve objectives of the conference, 

with openness . Let ot hers make comment s on the program 

and activities. 

10. Record each individual student teacher's progress, 

dilficulties, and suggestions oiven to them on a profile 

record for each.
 

11. Observe the out-of-classroom activities of the
 

student teacher periodically.
 

12. On the whole, supervision in this program means
 

guiding, assisting, and counselling student teachers to
 

bring about change in their performance in a positive way.
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