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I. INTRODUCTION

Purposc of the study

1.01. Fducation has a large task to pertorm in 1982 -- this
"vear of national transformation.' {aving achleved dramatic
erowth in the cducation scctor by increasing cnrollment 1n praimary
cducation by a0 since independence, and doubling secondary
cnrollment i tost, Timbabwe now must orapple with other basic
problems n cducat ton.

T.02. [he Manioteyy of Fducation and Culture expects to under-
tahe o comprehensave analvsis to examine cvery tacet obf cduacation
need and asparation o Jimbabwes This study will tarne place at
national, revional, district, community, =chool, and classroon
levels. Many people wiil be involved: srodents, teachers, admin-
Istrators, parcats, compunlty avendles and oreanisations, respon-
sible education duthorities, Mintstry otthicrals trom Bdocatiron

and Cultre and other amplicated Mintstrres, and public and private
SCCTOr representalive s,

1.03. [he results trom such o broad-based study should provide
a blueprint for short-, medium-, and long-term planning to
address the natron's cducational priorities In a systematic manner.,
This analvsis should make possible the operationalisation of
national soals at the school level.

Methodology
ool [o prepare tor thys comprehensive study, a mini-study
was carricd out between 16 rebruary and 5 March.  In addition to
examination ol pertinent documents and discussion with sclected
persons Appendix Ay, visits were made to 40 representative
cducational sites in three vevions: Mashonaland, Matabeleland,
Victoria (Appendix By Both formal and nontformal activities were
observed. A\ bhasic data sheet was used to collect information at
the various sites.  tAppendix U).

IR [ terms of quantitiable informaticon, expectations for
the minitastudy have had to be moditied. Crucial data were not
avazlable in oo torm in which thev could be oxntracted tor use

within the time-{rame of the mini-studv.  For example 1t was not
possible in the time available to obtain acvurvate data on building
costs of the schools visited nor maintenance costs at the various
sites  to set o Clearer pictare of the variations in facilities ut
Jdifferent schools. 1t has not been possible, theretore, to develop
the kind of projections desirable to demonstrate the feasibility of
viarious polilcy alternatives.
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[L.  OVERVILW

Eackground

00 An assessment ol the ceducation scector in Zimbabwe must
take into account the prevailineg socio-coenomic environment in
which it has developed and under which it presently s undereoing

Chanees At andependence Trubabwe Inhorited an cconomy vrossly
Jrstorted by othe racist policies ot the previous vovernment

and bBesct by sertous problems: poverty and dcute land
shortages n the peasant sector attoctine oo o the population,

cevere drstortions an o access to hasic o services of Lealth, oduca-
tion, housing and clean water, an dbarminety hioh rare of
Population thcicasce, vrowine avemploviment ond one ol the widest
Laps oinoincome diiiterentials o in o the worlld.

Saoul Phieoeovernment ' Solutions to these problems and 1ts
overall development stratess tor the T080's are cencapsulated in
Pts document Growth with lelr“ fhere 1t s stated that the
restruttaring ol the cconoaic and social Pramework of our
cocretyors s abheedare by e entral o and tmperitive coonomic inere-
drent oo the polroy of veconcibiation.”  1he atrateay proposcd as
tural boased and Younded on Uaoctales o, domoe rat e coalitarian

)

principles.” 1 l( depends sabstantially on 0 wmassive investmoent
Drovramie too ] vatimutcd at nearly Zob bodbron which will

cover the lnlll arcassoclectrical encevey, cducation, aeri-
cultural set rlgm<nt national ratlwavs, avricultural thlil, roads,

urban housing ha.lﬁn services, post oand telecommunications and
vater Jdevelopment .,

TLUA, Anoannual vrowth rate of 8. in the GNP s anticipated.
Peallsatron ot such an optimistic growth rate, however, is
dependent upon supply o skilled manpower, resolut ion ot transport
bottlencehs, avatlability of forcien exchanve, bulance ol pavments,
and abllioy to contaln pressures to expand covernment cxpendrtures,
Reliance on private investment for 510 of the caprtal costs also

15 qHLstlUHIhl , vlven the reticence of the private scctor since
tndependence to reinvest in the country.  In addition, South

Morrtea still wiclds o potential stranglcehold on the economy,

stven Zimbabwe's dependence on its southern neichbour tor much of
Pts trade as well as transport routes.

b

ltnnnmxu dktOI\

20040 Several tactors condition educational and manpower
policy in Zimbabwe. With an assumed population growth rate of
5.0%, probably the most serious problem fuacing the Zimbabwean

cco. umy 13 unemplovment.  bBven if hich real growth rates are
achieved to 1985, there 1s little prospect of making much real
tmpuct on the increasing numbers of job scehers and the backloyg of
uncempleoved and under-cemployved.
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2.05, Lo tost formal scctor emplosment wais  one million.
Agricuiture was the main cemplover, thoneh 1t shure decreased
From 107 dn 1905 to 327 in 1980, On the other hana, cmplovment
I manatacturine Jdoubled, viving from 10 to 6.

200 FLO projections from 12980 to 1930 indicate that the
Labour force will increase by 370,000 in the ive vear pertod.
Fo absorb this number and the back Tow o SO0 From 19T - 1080

PEZL 000 new jobs st be created annual . Projections based on
the most eaxpansive Period ot vecent cconomic vrowth, Poos-1a7 1
assumtng the covernment ' -« optimiotie s annual osrowth raraots to
PONL, torecast 4 shortiall in formal Sevtor dobs ol gt deast
ES, 000 ner vear, Added ot Pressiecs in tormal ocmplovment is
the sertous underemplovs cnt ond below=subsictoence levels of
oricalture on the communal  land. . Phese arcas are estimated to
Loooo millron, according

oo these

Bove o surplus popalaiion ol upwards of

Lol baures on band=carrvine capacity .

L Government considers creation of productive caplovment

As Uthe hey celement in the streateey to achicve the obiectives of

cquity and social stabilitv. At the same time rural development s
ven priority o in the sovernment's development objectives, f{or

PCo1s recoenised that Urapid industrialisation alone cannot crecte

suttficient jobs tor the rapidly vrowing tabour torce." 2y

A Poccether with these veneral ob Tectives ) eovernment has
Besun bts prooramme ot levislation to reldpess sross dirsparities in
thcomes o Zimbabwe o 1o has enacted three minimun wiave laws since
tndependence to start to raise incomes ahove D Pevel=) as well
dhoenacting a owave freeze o at S20,0000 0\ new Industrial Kelations

W oalso s antircipated, as weli oas oa comprehensive svstem of price
vontrois, so thaot wape increases will not be nuliitfied by prive
ferboes gt roecall ontlets.

Hhistory of cducation

VAN Familrarity with the functioning of education under
colontal and scrtler rule is essential to nnderstanding the present
day context. Fhodesia's educational institutions were major tools
Porescablishimy and maintaining social and cconomic Imequalitres
Bbotween the ol majortty and the white minority, Voo o bro Chidzero,
M ster of Finance, tdonomie Planning and Development - stressed Inoa

independence pabbication, "inegquatity i< the very fonndation of the

Rhodesran ocicety anderpinned and sustained by the cducation
syatoem, ' 5y
. Historicolly, the two major supporters of cducation have

been the covernment and mission churches.  In 1899 the [irst orant
wias made by the vovernment to mission schools. FEv 1920 1, 10 mission
schools had bheen established, catering to 77 000 black pupils.
Pevishation in 1950 made eduation compul-or. for buropean children
botween the ages of six and 15, Turopean children were provided

with free dav-school places, where black children had to pay tor
their schooling.

pre-



S between 1940 and IT97¢ ) government primar, schools fur

drtcans increased trom 2o oto 89, The first government scoondary
school tor Africans was opened in 1940, between 1939 and 1950,

Prve private Afvican sceondary schools were =tarted.  In luou,

4 0=year plan for AMrican cducation was inltoduccd. By 970,

therve were 152 sccondary schools for AMricans both academic and
Junior secondary, bot the covernment was responsibic for only
IS of these schools. by contrast, the sovernment operated 3
color ol the 55 turopean scecondary o chools.

B B comparing government cxpoenditores on o Arican and non-
Virtcan children in 19760, 1t was eotrmated that 20 times as mudh
money was o spent oon cach nen-Atrican chrld as onocach Mrican child,
civen that the sums allocated to cach ccctor were abount the same
and conservative estimates placed the non-Atrican schoolt-ape
population at about one-titth that of the Atrican. s

:
H
t

otructure ol cducation

Soss o  The structure of the ceducation svstem is as follows.
Voseven-vear primary course is tollowed by two parallel lower
covondary streams Tproeparing for the GCL 'O Level examinations;
aotour-vear academic course (hForm I-1V) and o five-vear program
thorm -V anciadrny practical sabjects, tor slower learners.,
hese are tollowed Ty one or two vears ot upper sccondary
cducatron fhower and Upper Form VG preparing Tor the GULE'M!
and "A Level caaminations, respectively.,

Vdintntstration of cducation

S R Elementary and sccondary cducation 1s the responsibility
ot the Ministey ot Bducation and Culture.  There also is nontormal
cducation activaity cupported through the Mintstry.  Formerly orpa-
neoed i two othnrcally separate svstems, the Ministry now 1s
structured along tunctional Tines.  The heads of Divisions report
to the Minyoter through the Secrvtarv.  According to a recent
teport based on Shintstey data, the headguarters stalt 15 composced
of about 1ou protesstonals and 236 supporting stati.

N A heavily centralrooed operation, the Ministry is in the
process of attempting to Jdecentralbioe some tunctlons to the six
Resronal Bdocarron oitices. Approyvimatels 1o cducation officers
arve based in oprovineral towns. About 120 district education
otficers vperate st district level. At the present time, there
dre numerous statd vacancies, as well as o shortage of vehicles
and pcetrol reguired to carry out essential tfunctions.
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PED. HOW T BDUCATTON PLANNEDY

1

S0 The snccess ot ceducition's role n o achicevement of national
voals described o Chapter 1V depends, to a laree extent, on
svstematic, coordinated, and comprohensive planning tor the delivery
of cducation at national, regienal, district, and local levels.  Our
review dnsdrcated that althouvh the role eacrted by the Planning
Drviston of the Mint=tiy or Bducatron and vultnre hos been intluential,
the actual planninge process can be fmproved - ospecially an the

den s e !7 (] |‘(‘It"n .

Poliroy decrsions
R In the absence of a development plan for cducation, critical
pulicy decisions are made without consultation with Ministry
planners and without regard to long-term budgctary implications.
For example:

The declaration of tree primary education tor

<1l 1 meant that government pirohed up costs

which a number of parents could have attorded to

Py, he cfeovds Toest to povernment on this

aecount coulld Lave been directed toward othor educational
priorities.,

Fhe bebraary announcement which  srenbwantly inereased the salarvy for

the bulb ot teachers retroactive to January 1 omeant
slgnitbicant increase in the education budget, therceby
Limitine other expenditures, particularly in subse-
quent yeoears.,

Urganizalienal vomplexities

oL Orpanitoational patterns at all fevels - national, regional
Jistrretr, docal - fragment responsibirlity for cdacation and Cesult

vhoindependent and rsolated plannine. sSuch an instance, described

th The Heratd ot February 27, resulted in the Minister of Bducation
and Caltnre arriving to open a non-existent covernment school which
wis supposcd to have been completed by the Minitstry of Construction

3.0 e diad Tearn however, of o procedure which offers a
constructive alternative,

[n one region a Provincial Planning Team composed
ol representatives Prom all avencies involved in
siting new schools-Tnciuding Bducation, water

bevelopment ) vonstruction - meets tovether with all
partics concerned to sort o out the pssues. bvery-

once - including representatives of district councils,
rural councals, muntoipalities - attends the

meceting where cvervthine o drscussed, and all

sten the agreed upon plan.  Criteria usced require
that new cducation tacilities be located with regard
to wrowth points, irrigation, industry, clinics.
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Role detinition

305 Unduc cmphasis in planning 1s placed on response to
tmnediate crises gt the expense of providing direction for programs
to address national goals. Morcover far tuo much planning 1s
done at head ottrce rather than at regional and focal levels,

Planninyg data
5.00 0 Data that would be helptul in planning are unavalluble,
Inadequate, or unused.  For example:

It was not possible to readily extract data on the
valuce of school buildines of Education and
Culturce.  Neitther can once caloalate the extent of
sell- help actavity, hecause the contribution

of rural parcent s iy not quantitied.

[ one wishes o projoect costs al respuedt Lve

schools bascd on increase in teacher salaries,

one must know the current level of those saluaries.
* Data concerning salaries patd by vovernment

to teachers in private schools are avarlable

onlv 1t wne looks throooh the [irst of all

teachers cemployved by responsthble autrhorities.

Fven thoaeh enrollment data by s-hool s
avatlable, 1t has not necessarily boen used to
asstoen children to government Group A schools
wheore theve are hundreds ot vacancies and
facilities arce grossly underutilized.

Needs assessment

3.07 Pducational needs of children, vouth, adults, and
communitics are not assessed on a systematic, ongoing basts. In

no site we visited Jdid we find a process which adequately considered
and priorvitized respective needs and took appropriate actions

to address those needs. Though there were instances in whicn
concerned parents respemnded to appeals of o headmaster for a
Juplicatine machine or g swimming pool, a comprehensive and long-
rance approach o woas not apparent in o terms ol esscential oclements

o andrvedual ) tamr by and community development.

Laternal resgnrces
3.08 Commitments made by external development assistance

agencics at the ZJIMCORD cenference in 1981 included substantial
Allocation fov cducation and training. Considerable tunding already
has been made available tav reconstruction of schools in rural areas,
teacher training programs and other projects (I§45,115,081 - See
Appendix 1.
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R Other denor avencies have tunds which they are anxious to
colmir b to project oactivities which will support new initiatives
berng launched by the Mintstry . A comprehensive needs assessment

woulbd provide the Mind of information required to conceptionalise
and plan appropriate projects.

Conclusions

EY Planning ot cducotion should be improved at national,
regtonal and Tocal tevels.  Greater attentilon to systematic,
coordinated, and comprehiensive planning would improve the use of
covernment tunds and better ensure that oducation is provided in
4omanner that best cerves student and communtty needs. Specifically,
cproved plannong would better assure that toands are:

-- Providing cducation that relates to national
goals (Chapter 1)

-- Distributed to arcas of high need (Chapter 5)

-- Used in ways which have greatest pay off in
maximizing program ctfifectiveness (Chapter 6)

-- Achieving optaimal use of educational resources,
(Chapter vy and

-- Mecting needs of underserved groups -- adults,
women, cx-combatants (Chapter 5).

Recommendatiois

R The Mintstry of BEducation and Culture should:

.o bevelop an improved and broader approach to planning which will
better meet regronal and local needs as well as provide information
necessary to monittor and cvaluate government expenditures.

2. bknsure that oducational programmes are relevant to national
neceds through adequate consultation with industry, commerce, labor
and students. Representatives of all dmplicated partic. should be
represented at appropriate levels to ensure that pelicy and practice
P accountable an terms of these tdentifred noeeds.

Soo tormutate criterta for participation ot external funding
auencies in o short - and medium-term projects, and use a partici-
patory prucess to develop plans with those agencies.

b. bevelop an information system which will provide data for
comparative anal osis, and continuously review use ol that data to
tmprove cducational programs.  And in this connection, provide
Leadership tor tmproved reporting through periodic traialng sessions
for personnel at various levels who are responsible for reporting.



s. Auement the capabilioy ot the planning unit through task
analvsis, recreuttoent of additional persons with appropriate skills,
provision ol tratning noecessary to carry out the taskhs, and assiyn-
ment ol a planning ofticer to cadch regronal of bice tsupperted b
clevical personne!, o vehicte, and o vencrous petrol allowanced.

G. o Consitder con obrdating the fanctions ot planning and budgceting
to assurce cohestve, coherent exccution ol these functrons as well
as o oaccountabirlity an terms of Ministry poals.

There is need to clarity the roles of the various governmental and
nongovernmental entities involved in education, both formal and non-
formal, and rmplementin, come amechantsm by which these juris-
dictions can cneage in o coordinated, comprehensive plunning at
natitonal amd reevronal fovels.



VL RV ARE THE GOALS OF EDUCAToN Y

b0 What is the purposc of cducation in Zimbabwe?” What are
the outcomes expected from education?”  What hind ol preparation
tor Lite are schools actually providing, and how does that compare
with the cevolving obicectives of the nation?

b.ool Stmbabwe s cducational aims have net vet been issued in

the torm of ofthicial policy. Major themes are beginning to

cmerge, however, albert scattered in significant documents such

e Growth worth Lquity amd rhe ZANU PE omantesto. Overall the aim

o to bink cducation with the nution's Tive and concerns, its
cirbtare and valocs, st political and cconowid orrentation.
Pducation s capected to o act as ocatalyvar tor o achieving national
arowe b s andaviidunt pents s tn tact, cducation is called upon to
Pl speciad o role as g key o anstrument tor o social transtormation'.
specitacalty, Zimbabwean cducation should:

- promote selt-reliance

- promote national unity hy developing in the young a
non-racial attitude, a common national identity and
common loyalty

- premote cultural itdentity

- be oriented to achieving development, particularly in
the rural arcas

- promote equality between the scexes
- foster sclentific advancement
- prepare students tor productive work.

F.03 Based on our discussion with students, parents, teachers
and headmasters, 1t is apparvent that there is much confusion
concerning these objectives.  Because of theilr viavueness, these
statements are susceptible to divervsent interpretation.  Bveryone
with whom we drscussoed thes matter todicared o necd tor wore clearly
Jdetined s oand objectives oo terms of thelr dmplementation at

the school Tevel.  Followineg are comments concerning the purposcs

ol cducatron Tisted above an the Tight ot the cexperiences acquired
during the recent school visits,

b

Selt-Reliuance

1.0 "Education should promote self-reliance.”  What is selt-
relrance?  dlow Is 1t to be operationalised at the school level?
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poodate, tnorural oarcas at least, it has been takhen to mean that
parents ol communttics should accept the vesponsibility Tor making
or paving tfor brivhs ter construction of school buildings und
maintaining and supporting existing schools.

For oexampie:

We visited one region where several district councils are
constructing nine "Upper Tops," cach getting $10,000,

and two Government sccondary schools ) cach costing
Government 5607 500 tor the first stage of development in

cach case.  one of these schools - with sy classrooms,
three admrnastration ol fices, and three statt houses-
Psonearing comnpletion, [he parents made the bricks, the Minig-

tey ol Constiiction whedeed o local contractor to build,

and the vovernment funds were used tor rooting, coement,
window trames and panes, and doors.  The persons with whom
we talked delt this was an etfticrent procedure for
construction of schools.

SIAY Jnovontrast, another district council with whom we met
seems to expect the government to take responsibility for meeting
their requirements for additional buitldings.

.06 This particular attitude about the pgovernment providing
cverything scems more prevalent in the urban arcas.

b.o7 As far as students are concerned, schools disadvantaged

by paucity of government support seem to dJdo botter at preparing
their students to be sceli-reliant. At least thev vive them practice
by orequiring them to maintain the school wrounds, and their hostels
as o well i the case ot boarding schootls. i extent to which this
value 1s anternalised s ditticult to determine, but students given
this hind of responsibility have greater opportunity to learn self-
voliant boehaviour.,

National unity

4.08 To what Jeyree is cducation promoting national unity by
"developing in the young a non-racial attitude, a common national

[}

tdentity ) and common loyalty':

b.0u In the past successive white regimes perpetuated scparate
development which meant that people were slotted into grouplngs on
the basts of race and cconomic tactors.

.10 By widening access to cducational opportunitics, the
covernment has cncourapged o precondition for national unity. Although
primary schools often  serve only their fmmediate communlities,
sccondary schools - especially church-reluted institutions - draw
their pupils nationally and cven Internationally.



Fold Inourban arcas where formerty all-vhite schools jou have
stzable enrotlments ot hlack students, underlvine atritndes
tostoered throuvh decades ot raciaiisy are more diftrcult to alter.
For example:

As o several members of our study team walhed around
the grounds ol a Government Group M\ intunt school
in salisbury during morning break, a white child
cricd out "lere come some baboons ' !

In another Government Group A primary school in a
nearvy town, black children in the infants class

hore voncentrated inoa o separate clasasroom. We
were tobd that therr Lnelish s not up 1o the
standard required. Since children learn most

quichly Prom other children, we thgqurred what
opportunities these children have to interact with
the other children. We were told that three
hours cach week they join with the others for a
Cilm o or dane ino .

On a morg promis 'ng note:
white parents of childron attending a Government
A school told us the transition had not beoen
nearly as traumatic as they had expected. They
satd they are glad their children are now learning
Shona, and thut 1t should have been included In
the school curricnlum o long € me agv. But they
dd indicate Shona s difficult for them as a
subrect bevause they arce in classes with <tudents
whose mother tuneuce s Shona.

Cultural adentaty

4.0 How does cducation promote cultural tdentity? At first
ghance this objective might scem to conflict with that of promoting
national unity, but it nced not.

oLl Althoueh ZTimbabwe is a pluralistic society with many races
and cultures, up to the present time this cultural diversity has
not been refiected in theeducational curriculum.  Subiccts Like
listory and literature have overplayed Enelish culture to the
detriment ol indigenons cultures.  Our ohservations Jdid indicate
that changes wre taking place in this arca.  lor instance

[t 1s the intention that the country's two major
vernacutar Tanguages be made compulsory in the schools.
In the formerly all-white schools we visited generally
the only Atfrican teacher on the statt was the Shona
teacher, so whilst the introduction of Shona also has
tacilitated at least token integrstion on the level of
instructional statt, little real  integration has taken
place.

J
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coaral o develonment

o How should cducation be ortented toward assisting with
development - particularly 1n the rural arcas? Traditional
schooling, which originated from a colonial model, otten 1s
thl-cquipped to deal with the complexities ot rural development,
RN Fducators Jdo not scem to boow how to make the schools
address these problems.  And too often the schools are lett out of

the dialovuce.  In o position to cxercise leadership and imaygination,

cspecially throueh anitiatives in nonformal cducation, therr own
tnstructional programs do not inciude nutrition or hyveilene tor all
stuadentso Agritculture, though the megor cconomis and wccupational

pursuit, Jdoces not ooccupy its o righttul place in the curriculum.

e

pesoeyqua bty

olo = cducation creating cquality bhetween the scexes?  This
matter 1s addressed colsewhere 1n this report, but it is important
to recognize that sex discrimination must be confronted in society
betore schools can make o meaningtul contribution. In generual,
schools complement and supplement society's citort.

Screntitie advancement

SIS What are the prerequisites tor scirentitic advancement?
Cne probably would respond:  Creative puptls, well-trained and
mmnovative teachers, suttable books, supplics, and cquipment.

1



4.18. Whatoever

the

intent

ol

goverament mav o he in {erms of
sclentitic development, the academic Curriculum has not vet
been so oricnted as to make science education Appropriate to
the mass of school children whe will not e heoaded rer ouni-
versity. Mont teachers are veared to foach the old svIllabus

with core subjects of hiology, Chemir=tm

» bhyvsios and mathematics,

thovonventional Taboratories ) ocared to examinat tons.
ol However, the above crivictam notwitistandine, urban
Government Group A schools we visited were woell-cquipped
with the necessary ingredionts for o solid acionce program,
doowere mostourban and rural private scecondary schoois.
I \ e o sadcesstul ttem oon e Lt ene o seone b these
ool Tacking conventional scicnce lactititte. e Lie Vo
toenee™ provram., Fhos vty o combined clloct on the port
ol the Minitstry and the Hniversity, 1s pachaced at cost. It
has been enthusias tically welcomed vothe schools, especially
the "Upper Tops." 5ot all schouls hive docess to this resourcce,
however.
L J
AU 4 retugee school holerne torth 1o an old farmhouse
and curcxﬁng for 1,200 students, the headmaster told
us he has been unable to acquire a4 Zim-Scicince Kit
trom the Ministry though hundreds of his students will
st tor the same exams as others who chivy a more tvpical
school settine.  Wwhen Minlstry officials were queried,
woeowere told that "the Retuvee schools e not cligible
tor a kit because they are classiflicd us conventlonal

schuo] =

, which

medns

Facilrties and cquipment .

Prodoctive ho Ik

I what
production’?

exactly
Like

1s "productive work" or
sclt-reliance,

they should have atl

there

the usual

“"oducation with

scems to be misunder-

standing because this concept lacks an adequate detfinition

in tue Zaumbuabwe
to link practice
In carryving this
caamples can

Ot
WU Jite
Boardinyg
consume
nvolved
Some

and

schools

context.,

school s

are

Pew are experimenting with prys.

prisce even supplied

1t

=

stadent

Most educators agree 1t is desirable
with theory, but do not scem very lmaginative
In these respective settines.  The only
derive from farm arcas.  For instance:
2UOW o Certaln amount ol the food they
students arve rvesponsable tor the work

with the vegetable garden and maize crop.
rearing chickens and

rabbits, and a
One notable enter-
body with grapejuice.

The students also cultivate an extensive orchard, uand

AssS1s5t with

I8

herd of

about

500

cattle.



Inoaddrvion to the cight hours required work cach week,
studeats can work an additional 20 hours for which thev
goer pasd the minimum wage.  This os applicd against
scteol fees. Whether students continue this kind of
"productive work' atfter they leave the school is undeter-
mined.

4022, Lmplircit an the concept of productive work 1s the belief
that students will acquive skills and habirts which will case their
transition trom cducation to the world of work when they have
completed therr schooling.  Pascd on our observations, the progruanm

+

Lor productive work within the school environment 1s not vet a

fegitomate, antegral part ot the currviculum.

tonclusions

PLla Becanse the government's poals tfor cducation have not
beon rosuced formally or with sufticrent speciticity, there is
contusiton ac ali levels -- cespectally on the part of school
personngl -- concerning roles and expectations.  As a result,
scheol goes on pretty much as it alwavs has -- preparing students

to 31U tor examinations scet by external bodies at school certificate

Fevel and above.

o2 Crven the complex nature ot o1l the goals o stioned in
this chapter -- particaiarly seltf-reliance -~ the part foramal

dd nontormal cducation should play must be carctully orchestrated
with other crucial scotors such os aericulture, health, community
devetopment and women's atlates, manpower and development, local
government and hensing.

Recommcndu:ions

1,25, lhe Ministry of Education and Culture should:

. Formulate a pollcy statement, in consultation with
other key sectors, setting forth a working Jdetfinition of ihe
goals government cexpects ceducation to promote -- particularly
self-relrance, national unity, cultural identity, rural develop-
ment, scaual cquality, screntitic advancement, productive work --
including an tmplementation plan and time table.

Kecrurt and assign appropriate personnel to be
responsiblie for these major pollicy initiatives, including the
in-service training ot cducation officers, district education
officers, teacher trainers, headmasters.

>, Require that boarding schools become self-suificlent
in tood reguirements, in line with emphasis on seltf-rellance.
(Cash crops could be grown to otfset costs of rice and other
ttems which must be purchased.)
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4. tonsider the following actions to advunce the cause
of national unity:

tal  Reussignment of white tceachers in former all-
white schools and African teachers in former
all-African schools so that teaching stuffs
can reflect racial reconcilliation for which
the nation i stiiving,

(b) bExpedite preparation und adoption of o multi-
cultural curriculum in wll schools, and provide
In-scrvice tralning tfor teachers.

(¢ Reward sciwol administrators, and students who
practise the values of national unity; penalise
these who discriminate against othe.. on racial
vround:s,

5. Be roquired, together with the Mintstry ot Monpower
Planning and bDevelopment, to establish 4oprocess for planning
which would cnsure tiat cducation and manpower ceftforts will be
syvichronized tor students at all levels, thereby divecting
students towards productive cmplovment .

Voo GROWTH wWIiN happy

L Growth with Lbquity 1s an cconomic concept which has been
translated 1nto cdacational action. Indeed, ¢ducation 1n Zimba-
bwe s now resarded as o basic right and basic human need.  Hence,
dlmost cvery aspect of the ceducation system hes expanded phenome-
nally since 1ndependence.

L0l Promary school cenvolments have soared, particulary 1n
hitherto negicoted arcas.  An increase of Lo0s over these past
two years has virtually universalised primary cducation.  luition
fees at the primary level were abolished in 1980,

503, The sccondary level also has cxperienced rapitd cxpansion.
A tour-told increase at admission in 1931 Jdoubled sceondary
cnrolments in one year, which means that about 159 of the 13-18
d4ge group now is enrolled in sccondary education (150,000).

5. U4, As tar as nonformal cducation is concerned, enrolments

In study groups and correspondence courses hiave risen as well.
[his means that oducation has not been contfined to the school

age populaticn, but to all persons anxious to karn.

5.05. Perhops the most revoiutionary change in education since
independence has been the introduction ot ZINTHC. Expanded enrol-
ments have required increased teacher supply, and through the

b

<~ INIEC program the government was able to send about 2,100 primary
teachers to rural areas in 1981



5.00. Certainly the goal of growth in cducational opportunitics
has becn achieved, but has this growth promoted the nation's goal
of ‘equity as well? Such a considcration must take into account
the way in which government resources are distributed. Addressed
below are disparities apparent in this distrihutﬁon.

School tvpe disparitics

07 here ure sizeable disparities in the amount of government
support which is channelled to various school types. Kelatively

and absolutely, the gevernment is cpending a Jdisproportionate

amount ot moncy on Government Group A primary and secondary schools.
his s an anomaly inherited from the puast, which Las been per-
petuated.  Averapge expenditurve per pupil at a Government Group A
promarvy school i1s at lecast two and one-half times nlgher than

what is spent for a pupil at a Government B primary school, uand

cven higher than that at other primary schools. :

>.USs.  eJlurther, Group A government schools as Prince Edward and
Marondera High not only have lower total enroiments und more funding
per pupil, but also more favourable teacher:pupil ratios. The
amount spent for euch pupil at these schools is at least one and
three quarters times higher than that spent for pupils in Group B
schools.

S0 As 1llustrated by the diagram on the following page, in
terms of the various types of secondary education available in
Zimbabwe which prepare students for "0 level examinations, that
offered through the combined correspondence course and study

group is the least costly to government. In fact, the per student
Cost ¥t u Government Group A school is 10 times that amount.

Rural/Urban disparities

SRI0E In the past, urban centres were favoured with better educa-
tional facilities than rural areas. In 1981, 76% of government
schools were located in urban areas. But the number of secondary
schools in rural areas now is increasing rapidly; 440 new secondary
schools have been opened. These classes are attached to primary
schools, largely staffed by primary teachers.

o 1L E Urbun arcas previously received preferential treatment
from government in the actual construction of school buildings.
While rural parents labour assiduously to make thousands of
bricks so that they might have a school or improve their existing
school, urban parents are accustomed to letting the government
take full responsibility. Despite the policy set forth in Growth
with Equity, which requires self-help from urban dwellers as well

45 rural, there seems to be an engrained attitude on the part of
city people which is difficult to change.
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FY 1681/82 7%
Gonree: Ministry of Education and Culture

i, These figures do @t take into account the teacher salary
inerenses orffective January 1982, which increase the per capita costs.



school level and sex disparities

Sreu12e] Disparities in the distribution of educational
dre also cvident by level of education. The amount spent annually
on a university student ($0,455) is nearly 00 times greater than
that spent annually on a primary pupil ($108). Onc wonders whether
that university graduate is 60 times more productive in terms of -
furthering national objectives in development .,

resources

SRI1E Although male and female students are divided nearly

cqually at primary, secondary and teacher tralning levels, female
students constitute less than one-fourth of the university enrol-
ment.  The diagram on page 20 illustrates this Inequity in per
student expenditure.Since girls appear tu begin dropping out

ol school around flifth grade, this' also contributes to the tmbalance
tn-educational cxpenditure on a male-female basi 5, though the
disparity atr the sccondary level is only 00:40.
Hew |l ot Inour visits to schools, we were struck with the per-
petuation ol sex-role stereotyping. Whereas during the war women
Were pertorming in a wide variety of roles, with peace they scem
to be relegated to the home-craft class., Only 1in one of the 40
Institutions we visited were girls taking woodworking. As it
turncd out, that happened because the home-craft class Wias over-

Crowded 5 5

P15 It would seem that both boys and girls are being penalized
through this strict adherence to traditional perception of role.
Boys do the school gardening, thereby denying girls an opportunity
to learn about an area in which they probably will be active.
Girls learn skills that would stand the boys in good stead if

they wanted to pursue employment in the restaurant business.

Racial disparities

SEMIIO= Traditionally, Government Group A schools were mainly
for white children living in urban areas and these schools
received more funds than the Government Group B schools mainly
in rural areas or in black residential areas in urban centres.
This disparity has not been removed altogether.

Age disparitics
-2 —_———

all 7 Until recently, /the Ministry of Education and Culturc

has focused almost sclely on formal education, neglecting the
needs of those who for whatever reason found it impossible to

meet their educational needs through the formal Siy:S Ge Ml B O BN,
1981-82, less than 0.002% of the Ministry's budget was allocated
to nonformal education ($0.5 million). An adult literacy campaign
s cxpected to be launched in April, with hopes to eradicate
Illiteracy in four to five years.




[

>.09. AU present, there exrsts po overall gevernmental policy
to gulde the direction and cperation o pre--school edacatron.,
Pro-school contres are vperated by various HOn-governmental
prgantoations which include wonien's Clubs, parents-, commttteces,
church organizations ang private tndividual s, Atogether, there
dreat o deast U0 onon-governmental o gro Ups covrdinating various pre-
school groups or aspects of pre-school education.

AU present, there are onlv about 000 pre-schoul centres
oo the entire country, Mhese incorporate play centres, creches,
nurscey schools, play vroups and Jdav-care coentres.  About 55° of
these are found in urban centres, where dpproximately less than
a third of the population currently restdes. e obscrved pre-
school activiey berng run on g very oeconomtical basis in oone of
the rural areas we vioited, Parent s pPiard o total ol about ooy
poer month,

Loonomie ifee! Jisparities
5.1, Attending scecondary school depends on abllity to pay

the feee chavged.  Fees range from $1s per term at Government
troup A school tooas much as 31,000 at olite private school.,
Misston schools we visited charged between 3210 und 38500 per
vear cboardingr .t There appears to be no regulation by
soveriment tooasoure that schools adhere to appropriate criteria
tnodetermining their fees.

SI he observed some practices which made it possible for students
to pursue their sccondary studies.  tor instance, at one school,

students worked on the school farm as payment toward their tees.

..j'_(,)g' 1al di sparities

RI O Lven with provision of free primary tuittion, there are

other costs which surface disparitics amonye students.  lor Instance,
dcarly Gl schools have an ot ficial uniform.  lhe cost of unitforms
has been cited as one obstacle to school attendance, although a
child Teeally cannot be denied educat conal vpportuntty on the
grounds of not having o untform.  Headmasters and teachers told

us that students who are not properly attirved suftfer {rom
comparison to therr classmates.

[ [

DLll, Unitorms vary in cost according to schoul requirements
and the age ot the child.  1n our survey, the range was from

STO Tor a simple girl's dress to over $200 for o bov's tull
outtit. In scveral schools, there were second-hend shops which
cenabled students to buy used unitforms at reduced cost.  But

I no anstance did o we scee girls making unitforms in their fashion
and tabric class. AU a4 mission school, o group wi local women
had orpan el o bind ot sewing cooperative and produced unilorms
for the school at o reduced rate. The headmaster reported that
this was helptul an heeping costs down and in exerclsing quality
control over the workmanship.

x

Sev Appendix
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RIICIN Inothe time avatlable, it was not pos..ble to obtuain
dvcurate cost duta un school buldings.  Appendix I, however,
glves estimates ol the runge rfor difterent tvpes of schoouls,
basced on u Liwited number of selected schools.  lFor example:
The most capensive government urban primary A"
school costs nearly LU times more per puptl than
the least capensive rural primary school, ranginyg
brom 352 per pupil to 3500 per puil,

Fhe average cost ol o vovernment urbun primary school
based on the Limited data avatlable, s $114 per pupil
whereus the aoorace Tor nrivate rural promary schools
bs SYUX por pupil, MJhlng“Lhu dovernment urban primary
school Uor and one-hall times more vabenslve per puptl.,

SRV BN The disparicies at the sccondary lTevel are not quite
asopreat, thongh =t considerable, ranging trom oas low as

S pet pupitl ot o povermment rural Jdav sceondary school to five
Limes as much or 50 0.2 per pupil at a government urban secondary
whoolo The Boas toward more expensive urbun schools is clear.

teache

rodisparities
oL IS ~tmbabwe teachers are among the hivhest pald in the world.
Viehruary prociamation doubled the salarvy of more than half the
teavhing torce, the untrained teachers (20,8791 and increuasced
stentlicant by rhe satary of the others FLu, 5280, ifhis means

the annnal cducation budeet must be augmented by oat least 5143
mrllron.

S.lo. Apparently the salary increase is not necessartly
dvcompanted by increases in o teacher productivity.  Teachers

hive not been assigned responsibilitices additional to their
approxtmately 25 hours ot class cach week.  dNor are well-
qualified teachers being ashed to consider dsstenment to

rural aveas where they are sorcly needed. 1 such locations,

LT is not uncommon to have one headmastor with nearly all
untrained teochers. But instead, the hest teachers romain
concentrated onourban areas in long-establizhed school=.  We

vere o tmpressed owirth the ZPRTEC teachers we observed. Legretably,
placing the ZINTEC teacher tratnees on the «ame salary basis

as other teachers no longer makes ZINTEC o model ot cost-effective-

e s,

conclusions

Lyuity:

SR Procedures by which the Ministry distributes government
tunds could be improved to better ensure that these funds are



targeted avcording to vriteria consistent with national priorvities.
Pt much is apparent trom available Jdaca, although it proved
tmpossible to obtain detinitive expenditure data with regard to
Ministry subsaidics to schools in our sample.

oL I8 he notiron ot tree cducatron has to be examined in the
Fight ol the country s avatlable resonrees, and some of those
resources are 1 the hands of prosperous tamilics.  brom analysis
ot the gross disparities as between urban and rural and among
Cvpes of schools, 1t s clear that the yreatest proportion of
Fesources on oo per student basis continues to be expended for
those most able to support a orcater share of their cducation.
sertous constderation should be given to sctting tees at the
dotual cost oot the coducation, but coellecting fees on the basis

ot oactuald \Il)llll}' to puay.

Srowth

RV I'n terms of the nation's budget as a whole, education is
becoming the bigygest spender of public funds. In 1981, cducation
acvounted for 19.5% of government recurrent cxpenditure, which
amounted to H.1% of the GNP in 19800 If cducational expansion
continues unabated, coducational cexpenditure in the near future is
Likely to grow faster than the cconomy.

S0 Vorevent report's o orough projections sugyest that such
capansion woula entat! commitment of 6.5% of GNP oand 200 of
Fevurrent budgetary expenditures.  And those projections did
not take tnto account the increase in teachers' salaries
announced in February, which causes those figures to risce
constderably.,

RINEY I While there 1s need to cconomise and rationclise
cducational cxpenditure, the short-term prospect. aie grim,
glven Simbabwe's overwhelmingly vouthful population -- 7073
being under 250 Tn addition, the pooulation may be growing
faster than the ofticial 3.0 per annum growth rate. More-
over, peoples' expectations at present are high, and moves
to vurtarl expansion wonld be unpopular.

hudl. A short-term strategy with tfavourable long-term pro-
spedts Is to examine thoroughly the arca ot cducationual costs.

b

Exactly what 1s government buyving with its sizeable outlays
How 15 1t possible to oducate cffectively but at a reduced
cost?

5.33. A cursory look ut Ministry expenditure data indicates

that variations in the cost of cducation per student can be
accounted for mainiy by the diftferences 1n school types.

Of purticular interest is the fact that institutions providing
cducation at a lower cost such as Mission and Government sccondary
schools, scem to have comparable, it not boetter examination results
the relatively more expensive institutions.  In fact, government
15, on the whole, providing a few with an expensive cducation,

thun



WHOTCS Some D ate institutions are poertorming the same tusk
More coonomically and still producing the desired results.
However, vovermient Group A schools vxerciscd no sclection whereas
Misston and Government Group B schools were highly sclective.

Reconmmendations

5.3, the Ministry of Bducation and Culture should:

. Rationalisce the educational structure, within prevailing
Pinancial constraints, to sudrantec cveryone six o years of primary

cducation, with access to formal cduciation bovond that level pgoverned
by student achicvement and gauged by the neocds ot the CCUomy .,

oo Revize the fee structure Loy voverntient secondary
schools 5o that tees are based on the avtuat vost oot the oducation
provided.  Actual pavment of fees could be bascd on parenvss
ability to pay crates could be used for determining the amount ),
oroa loan program could be instituted whereby the student would
COMMEL Two vears to governient scervice following completion of
studies®

S Papand usc of the most cost-cliective torm ol sccondary
cducation -- the correspondence course, ol tfered by the private
sector, augmented by othe crudy group -- to cnable greater numbers

ol students to pursuc therr education at o reasonable cost, 1n
thetr own setting, and at their own pace.

boo Regulate tees levied by private secondary schools
to prevent excessive charges.,

oo Pursuce actively creation of 4 unified system of
cducation as needed tor progress towards cquity in educational
opportunitics.

0. Explore wuyvs of obtaining the same level of offort

on the part of urban communities in terms of construction and
maintenance of school buitldings.

Conduct a thorough management audit at government
schools to determine how these schools can be run more cconomically
and efficiently, lirst examining Group B schools to tdentity
practices which cnable them to operate on a more cost-effective
basts than Group A schools.

S. Provide incentives, (e.g. scwing machines and equip-
ment) to schools which will Introduce productive activities into
thetr practical subjects. Specificaliy: virls can make school
unttorms for themselves and for boys in their fashion and fubric
Classs bovs can make school furniture in woodwork and metalwork classes.
Donor agencies could be solicited for the hardware,



U Consult o with the Mintstry of Communtty Hevelopnent and
Women's Atltutrrs and other knowledpgeable sources concerning <trategices
tor clmminating sex discrimination and sex-role stercotyvping in
cducation so that oppurtunities for girls and women can be cqualisced.

Lo Make Tong-term cost projections tor olementary and
sccondary cducation wiitch take 1nto account teacher salary increases
eftective January, 1982, tor use in subscquent planning.

11, Allgn teachers' sularies within the context of national
witge policy.

2. Resolve the itnequity In connection with payments to
teachers during therr training, so that students in conventional
teacher training cotleges are not unduly penaliscd.

ViIEe o HOW ARE EDUCATION RESOURCES DSED?
L.UL. o effectrvely meot the demand tor cducation  Zimbabwe 1s
expertencing, maxinum use must o be made ot the resources ol the
nation, ncluding the wide range ot tacilirores and personnel.
uring our visits to schools and other cdacational institutions
Inovaritous reglons of the country, we noted conscderable inder-
uttlisation of cdocatronal tacilities, cquipment, and people.
Althouyuh some schools, with the assistance of local authoritics
bere o ua iy cbtorts to maxtmise the use ot cducational tacilitics
o therr arcas, or within therr veach, these were the exception.
Pollowing are dtilustrations of some problems and attitudes prevalent
tno the cducatton freld which have Timited the use of cducation
resaurces.,

’

Programme scheduling

0.0l lhe cducation programme schedule follows conventional lines,
with the cducation process continulng to be restricted to the
traditional course, time, and tacility usage patrterns. All

schools tollow the same timetable in terms ol having three learning
phasces or termes o vear, punctuated by three vacatlions of up to
three or more weens. Exit weehends also have been introduced
whoereby atlt schools concurrently close for o Jday or two. During
these convurrent vacation Jdays, the entive education process s

at o ostand=taoll, with nearly all the school tacilities, teachers,
caquirpment, Classrooms not being utilized. bt oalso s during this
Crme that crops and animals may Jdie from lack of attention trom
students.

.03, In addition to the relatively long hoitdayvs, most
schools still fotlow the traditional routine of learning for
only tive davs a week.  Also, 1n some schools, particularly
Group A, learning is mainly done during the morning hours, with
the atternoons rescerved for extra-mural activities. During the
afternoon, then, most school facilities lie 1dle on these
campusces .



Lo foocontra U, many other urban schoo ]« moabe Aredatoer ongse of
therr school buridings through double sessrons o1'hot svatinyg.
Such an arrangement has Dovi ecessury to accommodate all thouse
wishing to attend school.  we tound that this arrangement too
otten van work to the disadvantare of student s becausce headimasters
tend to sohedule brighter clusses in the morning. However, one
headmaster, whosze svstem was working well, oxplained thut students
rotate mornings aad atternoons cvery month, and they were not
complarning.,

Shurin5 Pactlities

0L, Desprte the fact that some schools, particularly in urban
dreds, are quite privileged in o terms of o scioence Faboratories,
Libraries, sports iclds, study halls, and workshops for practical
subjects, these facilitios continue to he utilised only by thosc
schools. Most of the older sovermuent schools have most of the
necessary or desirable facilitics, as do private schools, hut
these have not been shared by other schools whose facilities are

Fess adequate. We did find an exception, huowever.
-

A boverament Group B oscoondary school hos turned adversity
theo advahtave.  Lurlt on rock coll, and Limirted hectares

AU that, the cross-country team Cound 1t tmpussthle to
practise on the school grounds. Phe headmaster made an
dlrraigement Lo use the “ports factlities at o school
about crehit Kitometers Ao A d oSl oo the oxtra

Practice the team goets vunning to and from Lhe borrowed
track, that school's team have beon able to capture most
3

campetitirons, ,
But more typically:

In a Government Group B primarv school we visited in Harare,
the headmaster complained that his school lacked luborua-
tortes tor practical subjects,  When ashed whether he had
explored wse of the practical labs neat door ot the
Government Group B sccondary school ) he roplicd that they
probab by wontd charee him with burolary 1f anvthing cver
happened to be miosing when his students used the tab.

He also =and s students Jdid not uec (he playving

Prelds adioining the primarvy school because they belonged
to the sceondary school. S0 desprte the lack of facilities
dtoone school, 1t was not possible to shure those of the
adjorning school.

Resource inventory

e et

OL0G. Most o education sites we visited did not hauve a process for
rdentitying potential resources for augmenting their cducation
programimce.  Genervally ) headmasters had not inventoried facilitices,
cqulpment, Instructional materials, or persons in the community
which could be used to provide education.  We found one exception:
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AY suvernmnent or wmp A primary school which did not have an
extensive Librarvy had cach of 1ts cluasses 2o tu the

town lIibrary cevery other week to check vut books und

cenjoy o a storv-telling session with the ji1brarian.
0.0, Sponsors of study proups associated with Central Mrican
Correspondence Collepge scem to be more ingenious in locuating
tuctlities for thelr wsroups, although most mect in school cluss-
rooms when they dare not in use.

Practitioner eapertpse
0LUs. Because the private scector in Zimbabwe represents such an
arrayo ot endeavour, there are many persons daily practising their
trade who wmrght cnjov sharing theitr knowledee and shills with
tnterest d stadent o pectally oon the premisces ot theilr own
bustness or tactory, and quite possibhly gt some time other thuan

the regular work hours.  Such persons usualiy would be those who
would not consider boitng tull-time teachers, but who would
vonsitder serving aonoa trawning role tor a class or g short-term
vourse . It ohas been satd, atter all, that cach adualt 15 a teacher.

G, Jseoc Tacal practitioners can promote offective tearning
snothe nesto o srtadents cespecially because students realize they
are berng taught by persons who veally know their respective
pectalitres. Yo oachieve thes utiliaation of exiating experts,
the schoor and rhe community must be clocely inter-linked.  This
IS0 woul Y promote communityeoriented cducation, since 1t would
beomembers of the community who wre tmvolved 1o the education
rtoour chirbdren. The use ot local caperts a5 tcachers will also
ciable more oducaron options to be ot fYered, without having to
tratn more teachers tn the specitic fields of cducation.

010, betinine the local oxpert propab'y 1s important. In the
Casc ot retugec schuol we viosited, tne local cxperts would be
rhe squatters Tiving adjacent to the  chool.

Month atter month, over 1,000 retugee  vouth live in
small cloth tents on the site where they intend to
crect therr school.  When the tents and surrounding
carth are subject to downpours, ~uch as the day we
visited, 1t is pretty miscrable mnside those tents.
But meanwhile, just on the cdge ot the property --
are  quite serviceable thatched houses which the
squatters -- some hundred families -- could teach the
vouth how to construct.

“mHIQXEl,Sthi

AN I I Headmasters with whom we discussced the problem of employability
ot school leavers had not considered the possibility of cooperative
arvangements with cemplovers, cven though therr schools were located
quite near major industrial sites with manufacturing activity, 1n

SOMEe Cuses.
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IV Several businessmen indicated to us they would be willing
to explore an arrangement whereby students could duqulre vocational
and technical shills on their premiscs.  spocitically:

Mo dartrielit, prospereus commorcial Carmer near Ma ronderua,
satd he was willing tor students o learn o ran ge ol skills
on hirs farm, 1ncluding tractor operation and maintenance,
the use of pesticides, mproved methods ot planting.  We
noted that many schools which had cxpressed willingness

to undertake suricultural projects complaitned about lack
of an agriculture teacher, not thinking of those splendid poten-
tial aprviculuure teachers all around them. My, Cartright
suggestoed that farmers in rhe netchboring arcea would be
more than pledaod (o ddvise schoul - onothe farming and
antmal brecding citores.

Mro o orvan, Prestdent of Metal Box, told us his company

had =oueht out o school Crom which it recrurted stadents

who wanted to be trained. e said the arrangement had

been quite Latistactory, that the students now were
*workinyg successitally in the COMPANY ;. 0one even as o

mandger b gustoa pertod of several vears. He indicated

readiness to pursue further collaboration with the schools,

but emphusized thut cducators must take the initiative.

gfgmlusunb

GLL3. sSome schools have tended to operate 1n virtual isolation

From the communitics uaround them, entitics unto themselves.

0.1 Cost-cttective delivery of cducation could be tmproved if
all avarlable education resources in the area to be served were
taken into account in the planning process.  Responsible education
duthorities should cexplore potential sharing of other resources in
the community -- parvticularly cmplover sites -- and take steps to
maximize the utilization ol their own facilitics.,

0.i5. Expanded cducational opportunitics and strengthened pro-
gramme ot ferings would result from the Ministry of Lducation and
Culture providing leadership in forging partnerships with all
resourdces, ancluding thosce outside the traditional education
patterns.

b

Recommendations

. lo. Ihe Ministry of bducation and Culture should:

. Require districts and responsible authorities to
assess cducation resources in their respective geographic areas
so that the role of government funding can be viewed within the
vontext of total availuble resources and costs can be Jdetermined
for alternutive education strategies.



Biscourage use ol government funds For construction
cacept o dnoanstances inowhich there bs adeguaice justification that
additional tucilbitics are necded atter thoroneh consideration of

alternatives -- especrally "hot scatine” -- and then require
sutticient flexibility 5o that facilities can be adapted to
chianging education vequirements -- cspecially for the use of

adults in nontormal oeducation,

. Require dirotricts and responsiblie authorities to
describe and document the nature and extent of their cooperiative
elfforts with other sources of educational as<sistance -- including
employers

booo ke cteps to dncrease flexibility o education
arrangements . through cuch mechanismes as cxpansion of the present
school dav ) week, or yvears inclusion of transportation costs to
make better use of existing tfacilitics:; and provisien ol cducation
bioonon-publie facilites so o that more people can be accommodated --
particularly for tralning in occupations.

o Hdentily regulations and admintstrative procedures
wWhooh may inhabit schools from using other edicational resources
b thetr communitres, and implement plans for removing these
obstaclens.

G.  Consitder cstablishing some hind of 1ncentive for
vovperative arrangements to oexpand educational ofterings and
strengthen progruoms through use ot other public facilites or
Non-public resources.

h bedure un Toun from industry persons whe can develop
priot ciforts with sclected schools so that cxperience can be
accumulated tor mounting serious long-term collaborative endeavors
which will greatly case the transition from school to work.

VIT.  WHAT ARE THE RESULTS OF EDUCATION?

TL01. The results of cducation can be viewed from three perspectives:
(1 the goals sct forth by national leadership, (2)  the goals the
svstem sets tor itself, and (3) unexpected or anticipated results

of oducation.

Nitronal voals
02, How responsive has education been to the national goals
tremised in Chapter V2?1t would scem that insufficient change
has taken place in Zimbabwe's cducational system to align it with
such goals as welf-reliance, national unity, cultural identity,
sexoeguality, education for production, and rural development.
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VIR Aajor stunbling blocs sccus Lo be the syatem of AT EAUssing
student achrevement . The country has Inherited two examlinal 1o
SYsUTems:t o one tor the tormmer buropean scector, the other tor the
former African scctor. Phese externally cot traditional examing-
tions do ot evaluate the goads toward which the nation i striving,
but rather have boen woed more for Sodoctton than for asics=ment

PUT PO e S, Fhe Grade  cven examination Jdetemmined whioh puptls

went o to socondary o schools the Juantor Cortifooaie Laamination tat

the end ot Form Iwor selected the pupils who broceeded to O™ Levels
and the AT Level examination tat the end ol form six) determined
unitversity oentrance.,

Lxuminuﬁlon rugults

U Locause the primary goal of the cducation svstem in reality
scems to be the passing ot these examinations, we studied examination
results fron the schools we visited to determine the extent to which
Success oon the basis of this criteria was berny realized.  bBecause

vost ool education s such o critical factor, we compared the puicent

b passges on cxaminations - Grade Seven, Junior Certifrcate, "o
Level, A bevel - with the cost o per pupil o at solected schools.
VR As indicated on Appendirs G, eaamination e aalte Leem to

tndrcate that there 15 no o styniticant difference on Che propor-

Lion ol passces based on school type, desprte the ditferences in

vovernment expoendituare level on these achioo] . Regveittably, data
woere not oavad bable tor students who had proeparcd for eaaminagtions
by lLaking correspondence courses, so owe could not Jdetermr the

Slevess orate for tentral Atfrican Correspondence College, vne of
the schools i our sample.

wWiastay

—

~

i

Lo, Inconnection with the cost of cducation in terms of
pyu@ugxng successtul results, it ois Lmportant to note the cost

ol tarlure as well, at least in human terms. Lt is Jdifficult

Lo quantity the inetdicrency of the svstem, but wastage delinitely
b=oa problem. Severa) genceralisations can be made. histugc 1S ‘
bl sy aneviiable onoany given education svstem, but it s the
Pevel at which students drop-out which 1s crucial. 11 they drop-
out too carly, thelr education 15 often too little 1o help them
later in Tife and it they drop-out later ratter only two veuars

vl scecondaryy, they could be frustrated by ditticultics of finding
cmplovment .,

It There are two sources of wastage: "push-onts" and "drop-outs',
Drop-vuts' refer to those pupils who leave the svstem Lor reasons
other than failing to reach a certain siandard or farling to raisc

the required tees. '"Push-outs' are pupils who are forced out of the
system by very selective examination systems. Nastuge rates tend

to be highest at vrade 7, Form Iwo and Form lour. Wistage rates

tend to be higher in rural than in urban areas. They alsc vary
according to sex: more girls "drop-out' than boys. '
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AU Several explanations were vifered when we probed this matter:
CChieldren o rural arcas Jdo Sull-time work Al very oearly age, "
YSome purcnts feel 1t ois not worthwhile to cducate their daughters
to the same fevel as their sons."  "Parcents may tind 1t difticulte
to ratsce the money needed to buy uniforms or to pav the fees. "

Jmh_prcp&rdtiun

VA Ancssentral goal of cducation described in Chapter IV as
"oducation ror production™, aims at preparing students for painful
caplovment.  To what extent 1s the cducationtl svatem geared to

cmplovment opportunities o the Zimbabue caonomy o Government has
stated o s pobirey docament  Growth with Paqurtys "hirthout the
dutpuat ot the cducat ional ostem, 1t M}ll'!u-rnunr~‘H\h- to sustaln,
et adone docelerate, eoonomie vrowth and development

R the three Principal scctors -- auiiculture, manufagc-
turtng and domestic sorvice -- in 1US0 were responsible for 547,
tos and 1o respectively ot all tormal scector ciplovees.  Apri-
culturad cmplovment tell by 53,000 in 19SU from 353,000 1n June
to A00, 000 in December. However by June 1ust, dagrivultural
cmplovment had invreased to 30w 000 with a 500 annual rncrease
tnoaericultural cmplovees expected to 1985, In manutacturing
predictrons have been made ol an annual inLrCJﬁg ot 10,000 Jubs
to TUSL 0 even that the 1980 srowth rate Is anlirhely to be main-
Cained.  Domestice service is unlihely to increase and much more
Priely to tollow the pattern of Jdecline already sct, from

Pob, 000 gobs an 1970 to 105 000 in June 1981,

NN Consrdering the fact that these areas constirtute a major
sourve boemployment, we would huve cxpocted to observe more cemphasis
tnthe schools on practical skills -- especially on agriculture.

tenerally, what we tound was disappointingly Limited. 11 worker
Participation is to be tahen as o serious guial, as has been expressed
by Covernment, o broader awarencess ol production techniques would

be destrable for the responsible engagement of workers in cconomic
decision-making, at the farm or factory level.

Lmployment
R B Fhe unemployment of school-leavers is an intractable proublem.
Che dilemma s that it s casicr to expand cducation thun it is to
expand job opportunitics in the cmplovment sector.  However, cducation
dppedars too academic so that children leave school with too [ow
practical skills.

A B Lt s clear that in the past the Zimbabwe cconomy huas been
unable to absorb the total number of Job-scekers in the tormal scector.
buring the period 1909-75, when the country cxpericenced the most

rapid expansion in employment in the past Z0 vears, serious short-
talls in job creation were the rule. buring this period, the

average growth ot jobs in the formal 3ector was 51,000 per annum,

LE one allows for retirement, Jdeath and opportunities {or self-
ciployment, o maximum of 50,000 new jobs were available cach
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year in this perioa. Against this must be contrasted the 170,000

plus schools-lcavers cach year. Although women (i gurc dispropor-
tionately in the worktorce - comparcd with school-lcavers - they
constrtutedsonlyc L3S0l the Labor force in Y71 = c¢ven il only men

sought jobs, there would still be a shortfull of at leust 35,000
JObS puer year.

AL [n 1980, post-independence, when the country experienced
1ts highest ever growth rate of 14%, there were 70,000 school-
Leavers.  During the period from December, 1979 until December,
1980, the number of new jobs created was only 13,000, Employment
¢climbed from 988,000 to 1,001,000. From bDecember, 1979 to June,
1950, there were 38,000 jobs created reflecting an average
cmployment prowth rate of 11.6% in cach scctor. llowever , lrom
June, TOSO until December, 1980, there was a fall of 03,000 jobs
tn Agriculture caused by the switch Crom more highly labour-
tntensive tobacco farming to maize crops.

£, 015 The Firgures for the Cirst hulf of (1981) show an increuse
of 59,0Q0 jobs, from 1,001,000 in formal sector employment in
December, 1980, to 1,060,000 in June, 1981. This compares

tavourably with the number of school-leavers, for with the introduc-
tion of Lree primary education and the rapid expansion in educationual
enrolment, the number of school-leavers dropped to 22,000 for the

AR LTS

e TG This drop refllects a considerable absorption by the
cducational system of over-age puptls, who, otherwise, would be
mong the ranks of job-seckers. Without being able to project

any real estimates of school-leavers to 1985, due to the uncertainty
of lfuturc cducational policy, one can assume that their numbers

will be substantially increased and likely to outweigh the number

of jobs created by the economy.

Lonclusions

- -

e Lducation may not be satisfactorily fulfilling its stated
purposcs, but it is not entirely to blame. Objectives set for
cducation have been ill-defined and perhaps in some cases even
beyond the capacity of the schools.

ey JERSE The inherited system of basing student assessment on

cxam results set by an external body tends to make the curriculum
rigid and discourage learning which deviates from the exam path.

76195 The clientele view education as instrumental in getting a
good job, despite the fact that the school does not actually equip
students with skills needed in the employment sector. With few
exceptions, Zimbabwe's schools still offer the traditional academic
e




L0 Despirte the scerious Jdislocation between cducation and
production, it scems that little has been done in the schools

o the way of carcer yuidance or jub placement.  in fact, it was
our pmpression that the school's responsibility and, morcover,
accountability, stopped at the point where the student went out
ol the door.

Fecommendations

R O Lo The Minestry of Bducation and Culturce should set
appropriate standards tor achievement ol national goals, and then
hold schools accountable versus those standards.

S Adopt oo unitary svstem ol examinations, and explore
the possilitlity ol sctting exams for Zimbabse so they could be
more dappropriate to the nation's objectives.,

5. study the causes ot wastage, and find ways of reducing
the drop-out rate.,
»

+.o Encourage schools to take as much responsibility for
preparing therr students for emplovment as they do for preparing
them for oxaiinations.

5. torge links with public and private sector employers
and their trade orvanizations in order to case the transition of

vouth from school to work.
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APPLENDICES

DISCUSSTONS

List ol 29 persons with whom conversations took
place between 1o February and 5 March, in addition
to those in the course of visits to educational
sites.

SITE VISITS

List of 40 schools visited between 1o February and
27 Februuary. Not listed are the headmusters, deputy
headmusters, teachers, parents, students, district
council members and others with whom we talked in
the coursce of visits to respective institutions.

SITE OBSERVATION DATA

List of intormation items used for collection of
dats at the sites visited.

FACT SHEET - BASTC EDUCATION INFORMATION, 1981

BAasSTC DATA ON SLTLS VISTTED

RCUGH ESTIMATE OF SCHOUL BUTLDING COSTS

EXAMINATION RESULTS FOR SELECTED SCHOOLS

FEES CHARGED AT SELLCTED SECONDARY SCHOOLS

CONTRIBUTTONS OF DONOR AGENCILS




Apperdix A

DISCUSSTONS

In addition to the persons contacted in the course of the
site visits (Appendix B), discussions were held with the
following:

DR.
DR.

MR
MR

MUTUMBURA,  Minister of Education and Culture
MARURN, Secretary, Ministry of Education and Culture
BORMA, bBducation Officer (Agriculture), Matebeleland

BURROWS, Recional Dircctor, Victoria

MISS CHUNG, Chiet Iducation Officer (Planning)

MR,
MR,
MR

DR.
DR.

MR
MR.

DR.
MR.
MR
MR.

MR.
MR.

MR

COBBEAN, Former Regional Director {or Manicaland
HADJLD, UNICEDR

HONDONGA, District Education Officer, Marandellas
JONES, Lducation Officer, Mashonaland East

LEACH, Central Statistics Office

MAHLANGU, Deputy Secretary (Schools and Services) for
Regional Dirvector for Matebeleland

MARAIRE, Acting Deputy Chief Education Officer (Support
Services)

MARISA, EBEducation Otfticer, Mashonaland East

MASHINGAIDZE, Deputy Regional Director for Primary, Victoria
MASTMBA, Education Otfficer, Victoria

MUTENDA, District Education Officer, Mtoko

MUZONDO, Chiet Lconomist, Ministry of Finance and Economic
Planninv

NCUBLE, Director, ZINTEC
ORGAN, President, Metal Box

SALMON, Senior General Educator, East Afria Division, World
Bank, Washington, DC

SHAVA, Education Officer, Mashonaland East.

STACY, Dircctor, USAID/Zimbabwe

SHORTLIDGE, Human Resource Development Officer, USAID, Zimbabwe
STAUDE, Acting Regional Direcctor, Ma-honaland

STOKES, Education Officer (Planning)

TANYONGANA, Deputy Secretary (Culture), former Regional
Director, Matebeleland

THOMSON, Deputy Chief Education Officer (Planning)

VAN der MERWE, President, Academic Books, (founder of Central
Atrico Correspondence College and College Press)

WOODHOUSE, UNICEF

_—,



SCHOOL TY?E | SAME OF SCHUOL REyY N LEVEL : . ’
i ! ! \
= (*‘ - — ; ]
G 1 Blakiston Infant Salisb .
Qovernment roup & ! . T : ! lsbury Primary
(Urban) . i+ Blakiston Jurnior ! Salisbury
| Godfrey nggins ‘ Mashonaland Primary
; Marandellas High ‘ Mashonaland Secondary .
! Prince Edward | ~alisbury Secondary
| ‘ ;
] —— ——— . r—
T
Government Group B Chikarto § Victoria J;Der Top"
(Urtan ) Harare 5 Salisbury secondary (Evening Adult Classes)
, ; Yambuzuma : Salisbury S eccndary
Kurai ! Salisburv Pri-ary (Adult classes; Scudv Groups
Mucheke ; Victoria secondary (Evening Adult Classes) !

Rakedzi
Taprura
lemeraire

Mashonaland
Ma -onaland
\1 toria

GJovernment Refugee
“Rural)

Ybongolo
Misununguko

Covernment Teachers
(Rural)

rrivate (Aided) (1)

(Urkan)

foll=2ge:

Cormitcee

{(2) Disctrict Council

Andrew 1oow

St. Peter's Kubatzara

chinyvika

Tecoendary
cfrimary

tecondary

‘Techaical

&
Hadva & "Upper Top
(Rural) Yarsukunva : v & "Upper Top"
Madamorte : v & "Upper Top"
. Mukortosi v & "Upper Top"
I Mroko iary
\ .\aFc 1do ry
Private (Aided) () Mission Jominican Cenvent (Urban; % Secondary ‘
»on Bosco (Urban) Group Z g
~Don Bosco Urban) "s Sewing Class e
(Rural) 'Go&omcre Victoria NPT
, Makumbi : Masheonaland | ) = =
, Morgensrer ; Victoria f Frizarv & Teacher College [5 .i
, Nvadiri i Mashenaland . Teaczhers College T
Solusi i Matebeleland ¢ “zcondarv & College
Sct. Vincent Nora i “fashonaland | “ricary & "Upper Top”
CWaddilove : Mashonaland | “rimarv, Secondary and .
. . + ! ——t
Private Séfrr:1 rica 7 rres- ’ Salisburv *T ecoriar
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Hdertineation

Name ot choul
Miiting address

Phone number

Region

District

Respunsible authority
Other schooly nearby
Qllcntu1g

Number of classes per grade
No. ot Stdeats by grade, sex,
AQe range of studentye
Socio-econumic background
CatChment area of Lohog!
Divtance i ihoad

Feader
Recrutiment

race

Suhon s,
procedures
selection criteria
Incidence or repeating
Protile of drup-outs

slatfiing

Naine of headmaster

Background ot headmaster

Mo . race ot teachers: teained, untrained
Other administrative staff

support Staff pumber and type

Statt development activities

PEBE

Facilities

Amount dand type of land

Mumber and Cype o5f buildings

Year of canstruction

Furnichings and equipment
Characteristics of bldg, and grounds
Adequacy, appropridtenesy of bldgs
Condition of LIdys and cquipment
Utitization of facilities

Vehicles: type and condition

Administration

Structure

Organizatiun
Decision-making process
Communication

Reporting

Relationship with students
Relationship with staff
Relationship with Mini-try

Ma)or Problems cited ftor priority attention

lwplications for policy and planning

DATA

—
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H.
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Y.
10.
1.
12,
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Appendix C

Cost to students: day boarding
Basic fee $ $
Special fee 13 $
Uniform $ $
Transport % $
Other ¢
Total 3 $

Qupfpe‘gng amount of income

Ministry - salaries $
Ministry - per capita $
Ministry - other %
Fees charqged students $
School garden $
School anmals $
Parental contribution $
Uther $
Total $
Program

Scheduling of classes
Grouping of students
Assigninent of teachers
Curriculum

Textbooks and materialy --
avatlability and appropriateness
Supplies

Productive work

Sport and recreat ion
Eatra-mural activities
Nutrition

Hea lth

Environment for learning

Student role

In school governance

In school maintenance
Achievement (exam scores)
Behaviour

Attitude

Community/Parents

Organization; composition
Function; mode of operation
Parental expectagtions

Relati v to world of work

Guidance and counselling
Economic opportunities in areas
Job placement



SASTC . DATA = lupt

uetierdl

Arca

Totul Pupulation
Rural Population (As 2 of total)
Pupulatiocan Ceowth Per Annum
Modern Sector mployment

GNP Per tupica

Literacy Rate

Fducaticn Enrolluenrss

Enrolimenc in Primary Yducastion (Grades 1-7)

As L ourob-10 Ave Croup

Private 2o 7 of Total Prinary

Glrls as ol dotal Primary

Priwary as Percent ool total Proimary and Secondary

bncollmwenr in Sccondary bducation (Forms 1-6)

Ao 2ot - Nee Gruup
Private as 7 ot Tutul Secondary

Girls as 2ot Total Secondary
Secondary us Percent ot Tugal Primary und Sceondary

tutol liweat in licher Fducat ion

An o loul LY=l22 Ace Croup

v

Uirls as 0 ol Toral Hivher

barolbmat in Uther f70es o dducation
Teacher Vralning Colleges
CANTEC Teacher Training
Agcilcultural schools
Technical Colleves
Lulversitly
schuols
Tocal No. of Schools
Primary us 2 of Toucal
Private Primary as 7 orf Primary
sceeondary das U oot Total
Private Secoudary as % of Secondary

Pppendig D

9
- 3Y1,000kim"
7.7 million
307%
3.6%
1.0 million
25402

443

1,715,200
104%

887

4y

Y2

150,300

1o
59%

e

-

Y7

1.
wn
[ ]
(W]

0,5%

R

-0

3,600
2,100

400
6,600
2,525

4,392
34 .27
8. L%
15.8%
80.3%
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TOTAL AHNUAL PER O AMITA D ho. Of ne.ogr TEACHIRY

SoMgrL vEID HATE OF SCuu0L — BENRIT )l AT ShL-sEs - nupwe  FOPT PONTULY (et

R nive P bl GOV T DXPENDITURE GF T STUDERTS  MEaCibes r SALARY  pem piinl

PRIMARY

Sov't Grou: * rhi Elakiston Inf, 55,4592 1.700 50,04z 160 6 1:27 107 347
Blakiston Jdnr. 125902 4,100 121192 359 13 1:24 176 391
hodfrey Huggins 44,000 301 11 1:27

Liv't Lrow; 2 . cber Taptuma 178,674 to 200 161,474 1,424 35 1:31 385 171,
bural 187,004 16,300 Tee 605 1,436 43 1:33 327 150
{hitato 206,122 1e, 000 188,022 1,451 41 1:32 382 142

Srivate Hori® Hyadira 64,178 8,542 h5.86 661 q7
Nyahondo 34,69} 5.291 29,100 459 74

Srivate Rurz ¥ :cion lion Busco
R RS ] 520

SECONARY

Iov't Grous * _rIan Marandellas (Board! 486,700 121,700 365,000 479 23 1:13 1.322 90
Prince Edwards (Board) 629,997 163,600 466.397 667 43 1:1¢ 907 772

Zov't Grow: 5 -Ter Rakodzy 221,950 2U, 400 261 ,85( 467 25 1:13 672 346
Fambaz uiha 328.76) 40,700 265 of 92 3 23 1:.2 1,044 e
Harare 434 4561 G0, 10y 384361 1,091 44 1:25 128 kI3
Muchebe 230,100 36,500 1969 2y 570 27 1.0 615 36

00t Group B oCLez’ Loromunzy (board) 574,773 255,000 321,77 664 31 1: 01 865 11y

“eiyate Urnar St. Peter's Fubatlung 316,895 11,560 308 . 336 904 43 1.0} 592 34
Bomnican Convent 220,542 t,720 216,272 424 31 1:34 581 L4

Srivate Rurzdy ~ Chinyita U.T. 19,847 1,575 Ty, 41 10% q 1:06 332 159
“.'d‘/j
Ratsubunya 0. 7. 15,004 1,665 13,594 [RA] 3 V:37 371 135
Madanmoimbe
Mukotosy . T. 8,052 b, e f0 72 e : i 1oe O
Mtoks 81,431 b, 738 70, 24 308 15 12 400 266

- vate Rurg: ' 1:on Makumbii 199,130 19,304 179 66 586 29 1:20 516 340
Solusi 45,644 3,615 2, e 305 13 | R 269 150
Nyadiri i01,40?2 8,623 9, 7l 26N 15 Vs 515 362
Haddiluve 233,554 RN 200,07 673 ‘e HEEN 799 447
Got omere 281,924 A7.470 255,19t - H34 16 oy 562 138



[ 1 11 Iv v vi! VIl ey

TOTAL awnuAL Pl ssomies 00 wo. oF o JCAER/ MWERMGE rora sy
. 3 ol . ~“nyd A Bl Wa il - v EAc: Parit R LRI SOl iy
_SCHOOL _TYPE NAME_JF SCHOOL SCVITEXPENDITURE _GRANT 2LoRTSTEanERs e SALARY ~ BER PLiLL
SECONDARY ' .
Refugee Songals
Rusunur ko 249,400 1,33¢ 34 1:35
TZAHER TRAIMING

J0vernrent Andrew Louw 393,300 147,650 245,750 3 16 1:13 1,230 <A
Pri.ace “issin Morjenster 119,930 8,322 111,509 36 14 1:14 664 Q12
Nyadirs 132,514 6,212 126,103 19 3 I 319 229

o

CIERESPINGENE CATC ("' Level 2ara) : 5



Rough Estimates of Preseat Jday School Building Costs

School Estimated Cost Capacity Cost per Es imated %
Place 1in Vaiue Lozal
¢ .
— : . Y S __ . o cloput
Govern ént
Primar, Urban 'A' Greystone Park 420,000 840 500 PTA contributes

non-essentigl
facilities

Primary Urban 'B' Sekt 1 30,PuC 945 95 0
Primary Urban '8’ Seke 2 335,00 840 339 0
Primary Urban 'C' Glen View 1 220, S 340 262 0
Private
Primary Rural Mup fumudzi Resett- 14, 5¢¢ 280 52 i Parents pgraovide
lemznt : : bocks % extra 'aScur
: = 10" saving
Primary Rural Farvyana 16,000 120 133 As atsove
e b --__t___.~“,~w_~-"_.mw.LN_.Jm_,_m___‘____,i__ ——
-— _—— ————em — 1-—
Government '}
Secondary Urban Glen Horah (6FE) 11,200,000 560 1 250 0
Secondary Urban Seke 1 (3F€) 984,060 180 2 052 0
Secondary Rural Parirewa (EFE) 395,000 360 al11 Bricks made localily
Day sold to govt=5%
savings
Secundary Rural Parirewa (3FE) 285,000 480 594 ©as above ——
Lay ) =
3
Private 2
Sesondary fural Nqwzi 260,000 360 122 0 B
N U S S _ | I )7
%’ _ O S, » —_——t [
Scurce: Ministry of Education zrd “ulture
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CAAMINATION RESULTS Fif2 SELECTED SCHOOLS (1980)

iuv't Lroup B Yrban
Lurdi

Private 0.C. Rural
Nyahun iy

Privite Rural Mission

Hyadiri

JUNTOR CERTIFICATE
dov 't Group B Urban
Hakeigza

Kdmbazuma

Hardre
Mucheke
jov't Group B Ruradl

JUsmenzi

Private Urbdn
St. Moeter's kubatana
friyate Rural Mission

Makumi
.1[]‘;:.:‘ ;J\flf
Jokomere

Private Rurdal D, S.
Ntoko

0 LEVEL

;0v 't Group A Urban
Prince Edward (AE3)

iy 't Group 8 Urbdn
Harare (C5C)
Mucheke (CSC)

juv't Group B Kural

Gorumonzi (CSC)

Private Urban
Dominican Convent
Private Rural Mission

Makumbi
Waddilove
LHiokompre

Private Rural
Mroko

L Lt?ﬁL
Sav't Group A lrban

Prince Edward (AEB)

fiov't Group 8 Urban

Hurure (AEB)
Haorare (HSC)

Gov't Group B Rural
Goromonzi (HSC)

Private Urpdan
Dominican Convent (AED)
Private Rural Mission
Gokomere

—— e o e =+ - r——r—a
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Appendix H

Fees Charped At Selected Secondury Schools - 1982
+ (Per Annum - ZJ¥)

Name ot school Tuition lFees Bodrdiny Fees Tuition § Boarding
Dominicun Convent 225(1) 780 1 005

Cohultere * x . 290

farare 27 :

Makumb1 160(2) 210 370

Prince bdward 54 210(3) 264

Mtuko 80 140 220

wadd i love x * 270(4)

* school does not distinguish between Tuition und Boarding Fees.

(1; The turtion tee or $225 reters only to the “Middle Schuool!
{Standard4-Form 2). T1he tuition fee for the senior School
(Form 3-0) 1s $.70.

b2 Fiils trgure varites according to the form, sea of the pupil
and the practical sebject studled by the pupil. Forms 2,
3, and 4 boys pay Slod, 3194 and $180 respectively. Forms
L, 2, 3a, b and 4 sarts pay $1o5, 3195, $210 and $130

respedtively,

2

(3)  Pupils coming Lrom within a 15 km radius of a schcol pay
5300,

- L

(4) Dboes not 1include books and stutionery.
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Reconstruct
Primary =chools

t3econdarv

Lontre -
v.hinhovt

Mavhudzr defugeee School

Chindunduma

Reginu Coell
shonganlss
S e

Chindunduma

Nwvashanu Secandure scheol
Liriwiri Xhool

Aiwa

Reconstruc<ticn of 3chools' in
Rural Areas’

AMCUNT

4,220,000

1,600,000
1,000,000
250,000

1,300,uul

70,000
1,570,000
1,400,000
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2,300,000

32,300,000
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