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I 	 PROJECT BACKGROUND 

From February through August 1975 World Education in cooperation with the 

Philippines Rural Reconstruction Movement carried out phase I of a research project 

with funding from the Education and Human Rcources Division of the Technical 

Assistance Bureau of AID. The purpose of phase I was to develop a research meth

odology for testing innovative ways of educating rural women so as to improve their 

personal, family and social situations as well as to enable them to participate more 

effectively in the development process. 

The specific objectives of phase I were to: 

a) 	design and apply data tlhering techniques to assess the education needs 
of rural womer in three selected villages. 

b) 	rcfine a set of h),potheses concerning the lag in rural women's education 
using the three selected villages as the testing ground. 

c) 	 develop a set of guidelines for creating teaching methodologies and 
materials based on the hypotheses emphasizing open and participatory 
educational techniques. 

d) 	 identify criteria for evaluating cognitive, attitudinal and behavioral change 
of rural v.omen. 

e) 	 specify Pjuiddclincs for the design of a longer term research project based on 
resu!ts of phase I. 
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II PROJECT RATIONALE
 

Women in the LDC's fulfill vital roles in agriculture and other aspects of the 

rural economy, and their values, attitudes, opinions, knowledge, and habits 

directly effect the quality of life of millions of families and communities. 

However, a number of factors effect rural vomen's participation in development: 

The hardship of their daily life, the burden or large families, often a low status in 

society, lack of community recognition of their economic contribution'r, and 

;nsufficient access to education are among the principal obstacles. The high rate of 

female illiteracy in the less developed countries both follows from this situation and 

perFetuates it. The effects of women's ignorance on children's nutrition, health, 

and education are often irreparable. The loss to the national economy through under

development of this sector is only beginning to become apparent. 

Efforts to educate rural women in the past have by and large concentrated in 

content areas suc.i as needlework and cooking, stereotyping women's role as 

housewives. Furthermore, the heavy workload thai rural women normally carry often 

prevents them from attending classes in set locales and on a rigid schedule. More 

flexible and informal means of educating rural women need to be evolved. Creative 

planning is needed to broaden the scope and content of such programs, to develop 

more effective educalional strategies and to evaluate the effectiveness of such 

innova' ions. 

To build this kind of knowledge base in support of women's programs, World 

Education believed that more reseirch was needed in specific field situations, with 

optimum participation by in-country institutions, personnel and the learners 

themselves. 
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Thus, using three villages in the Philippines as on initial testing ground, 

phase I 'of the Innovative Nonformal Education Project for Rural Women sought to: 

a) 	 examine the problem- of rural women's education; 

b) 	 identify a set of hypothese: which may be relevant in a number of 
cultural, politiccl and social contexts; and 

c) 	desirm a mchodolocv for developinj and evaluating a long term program 
bojed on thcse hypo:hes .s in hvo different cultural, political and social 
contexts. 
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III SUMMARY OF PROJECT METHODOLOGY 

A. 	 Preliminary Activities 

During the year preceding the project, World Education had conducted a 

series of interviews with directors of educational projects involving rural women. 

From these interviews and field visits, sonic basic assumptions concerning problem 

areas in rural women's education were identified and the hypotheses to be tested 

in an LDC setting were formulated. 

I. 	 If r.!ral women's experiences, views, and ideas are directly incorporated 
into the curriculum and learning experiences revolve around her active 
participation, then the desired cognitive, attitudinal afnd behavioral 
changes are more likely to take place. 

2. 	 The inclusion of eccnornic content (e.g., farm productivity, processing, 
marketing, savings, investments) in rural women's education in LDC's 
will increase the relevance and usefulness of education to the women's 
daily lives. 

3. 	 Effective techniques of education can be developed to reach rural 
women in LDC's who are unable or unwilling to avail themsclves of 
classroom-based education. 

At the beginning of the project, additional discussions were held with fourteen 

program administrators from seven countries,* and a selected literature review was 

carried out. (A selected bibliography of pertinent literature appears in A-pendix A). 

In early 1975, the Philippines Rural Reconstruction Movement was selected as 

t;ie collaorrtin3 in-country agency for time project. During a preliminary visit of 

World Education staff, a review of educational activities for rural women in the 

Philippines was conducted through personal interviews with twenty nationcl 

Colombia, Ethiopia, Hlnduras, India; Kenya, Pnh ippines, Tanzania. 
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directors of public and private agencies. It was found that there were few 

basic educational programs designed separately for rural women; most were 

for 	men and women and focused on literacy and utilized more traditional 

teaching methods, e.g.,lecture, drill, etc. 

These programs that were oriented towards women with low educational 

levels tended to fall into t.,wo categories: free programs offered at family 

planning facilities which focused on providng information on health practices 

and family planning techniques, and, extension courses in sewing and home

making skills offered at schools and technical colleges, usually for a small fee. 

Three prngrams for men and women which integrated basic education with 

other skill and community development activities were identified in the province 

of Nueva'Ecija; they were run by PRRM, CERP and Sariling Sikap, Inc. Site 

visits to two of ihe programs revealed that each organization (PRRM and CERP) 

was integrating some non traditional teaching techniques in their programs, 

e.g.,group discussion, integrated curriculum, field work, etc. Representatives 

from all three organizations participated in this phase of the project. 

In February during this period, three adjacent rural villages in the 

province of Nueva Ecija were selected for field testing. Selection was based on: 

I. similarity in cultural, economic, and political conditions; 

2. 	 lack of successful educational in lerventioIns for adull po.u lations over 
the post eight ye-,rs: the director of PF Rt. ad:l a rescarch,.r nt the 
Interno Iio al Instilute for Rurm! R,0 6!ruZc t ion 1 lhcCu tioncd that 
previous adult education and ruril dcvcc'icpmcnt piogiams, which hod 
been successful in other villages, had failed. 1hey characterized the 
villagers as apathetic, suspicious, and unrece'ptive to the types of 
self-improvement programs that hzud ben attempted in the past. 

3. 	 accessibility to PRRM's field headquarters. 
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B. KAP Study 

The needs assessment objective of the study requircd gathering data on a
 

number of basic economic, social, and cucational indices as well as some
 

specific information on family planning and the problems faced by rural 
women. 

The M:st sfcp in gathering this information was to design and administer 

a KAP (knowledJge.-ittit.jde.-practice) survey. A total of 227 women between the 

ages of 15 and 40 were interviewed on a random sample basis: 63 in Barrio Nieves, 

110 in Mongangnan and 54 in Castellano. 

Tables summarizing combined data for the three barrios across some of the 

more important indices appear in Appendix B. 

While there were some differences in the three barrios and the interviewee 

groups from each barrio, a number of similarities are also readily apparent in 

the accompanying statistics. 

In each barrio, PRRM staff defined the highest percentage of dwellings as 

"temporary" (54% in Nieves; 51% in Mambangan; and 56% in Castellano). Lesser 

percentages were defined as "semi-permanent" (39% in Nieves; 37% in Mambangan; 

35% in Castellano). 

Questions on the economic and occupational status of the interviewees and 

their families also revealed some similarities. The families were most often 

classified as agricultural. Many tamily members worked as laborers (13%) and 

housewives (20%), but a significant number (25%) of family members were found 

to, be students. Annual family income of the interviewees most often fell within 

a Y 2,000-Y'4,000 range with the second highest income category L-ingqY 2,000 
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and below. The national average, family income is Y 3,736. (One U.S. dollar
 

equals 13 Philippine pesos).
 

The interviewees in each barrio saw education most often as of moderate
 

importance in their ,ith
livcs a much smaller number finding it very important.
 

Examination of the dita on 
cducational atia~nment of the interviewee's
 

children s!.ov.s that, by a large margin in each barrio, 
 these children fell within 

the Ist-711, grade level. 

The largest percentage of interviewees in each barrio reported themselves 

to be married (59% in Nieves; 60% in Mambangan; 63% in Castellano), with 

a majority having from one to six children. In Mambangan, however, 39% of 

the interviewees hod families with six to ten children, while 35% of the 

interviewees in both Nieves and Ccstellano had families of similar proportions. 

When asked about their attitudes towcrds family planning, most of the interviewees 

stated that their thinking conformed with the basic family planning idea. This 

attitude was not totally substantiated, however, by the later surveys of workshop 

participants and this discrepancy .,ill be discussed shortly. The data on reasons 

for agreement wilh the family planning concept poved to be inconclusive. In 

Mambngzn, 63"; of the interviewvees agreed with the rationale of proper spacing 

bet.vecr, offspring, kut in the oll-r bciirios, tbis was found to be of nmnimal 

imporltnce. In Cas;ellacrio, 39% of the in crvie,'ees believed that family planning 

would enable them to better caie for their offspring but in the other barrios little 

* Philipin e AlnA c:.cc :Harnc!ooL, ofFccts, 19,'5. 
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emphasis was placed on this reason. The primary source of advice of the 

interviewees on family pl,'nning problcms was their parents. In Mambargan, 

20% of the interviewees saw pamphlets as one source of advice but in the 

other two barrios this med iurn was viewed as of negligible importance. 

A short series of questions probed for the problems facing rural women. 

The survey revealed that a variety of economic problems was seen as 

most important for the rural women. The present state of the economy, financial 

problems, budceting, and inflation were stressed as providing the gre.aItest 

difficulty. Suggestions for solving the problems of rL.ral women received similar 

economic emphasis. Two barrios merely supported the general idea of earning 

a living as a solution but more specific solutions were also offered. Dressmaking 

received some support (16% of interviewces) in Nieves, while a piggery project 

(18%) and backyard gardening (23%) were offered as answers in Mambangan. 

Through th- KAP study the project team wasable to obtain general profiles 

of the three communities and some information about concerns of females between 

the ages of 15 and 40. 

Althou-9h the questionnaire was pretested and modified, vague terminology 

(possibly due to translation difficulties) caused confusion in a few instances. In 

addition, sensitive questi,.,ns dealing with family planning had a low res!ponse rate 

in one barrio--Castellano. Researchers did feel that the KAP produced the basic 

information needed to identify content aicas in which to focus further needs 

assessment activity. 
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As part of the data gathering process, interviewers used tape 

recorders to obtain stories and anczcdtus tl,j, the women told during 

the interviews. A local photc-rapher also visitcd each village to 

photogrich a diversify of situaiiors. These materials served two purposes: 

the>, provided ad-Jiflinal baseline information, capturing samples of the 

more human side of village life not possible to communicate througl the 

interv'ew schedule format and they also served as the raw materials which 

the research team used to develop sample teaching materials for training 

of the field teams. 
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The Ficld Technical Workshop and Follow-up Field Testing of Learning ExperiencesC. 

While the KAP information vacs bc;ng gathered and compiled, the research team met 

with local directors of 15 government and private agencies. Thirty field-level personnel 

from eleven cf these agencies (See Appendix C) were recruited to participate in the 

development and field testing of a methodology for creating learning experiences 

based on the hypotheses. 

With WE and PRRM staff as training and resource personncl, this field staff personnel 

and assessed three learning experiences in each barriodeveloped, field-tested, 

during a two-week Field Technical Workshop, and a to.al of five additional learning 

two barrios after the Workshop. Gathering additional needs assessmentexperiences in 

the Workshopdata through individual and group discussions with the barrio women, 


teams planned each learning experience based on the women's main interests,
 

developed materials to heighten learner involvement, conducted the learning sessions
 

in the village at a time and place determined by the barrio women, and assessed the
 

sessions 	in terms of
 

I. degree of learner attendance, 

2. d-I gree of participatior, and 

3. observable cr expressed change in attitude and knowledge. 

i.Klcp 	aind rolow-up Octi,.tiCes consist ofThe findi,,gs of !i,,,- [Ki.: ,C;,, 1 

from the ieforts of the threcWorkshopprocess 	iniformntion and asses:,ent data, drav.,n 

Sincc nro'u!LC C 11d procCss are c o-Iy iitcrtv.,ined in the total approach of theteams. 

fo erich 	of the Votkshop team's principal\','orkshop, they wvill be summorized below 


t-eds Assessng:nt Activities, \iteriWds Development, and

cctivities listed below: N 



Implementation of Learning Experiences. Assessment datc for the learning 

experiences appears separately on page 21. 

I, Needs Assessment Activities 

The findings of the 'orlshop teams in their barrio visits were obtained 

through observatici, inteiviews and discus ions using a variety of materials to 

stimulate reactions. (section 3, p. 15). These findings vere added to the 

information gathered in the baseline survey and used as a major tool to determine 

the design of he learning experiences and materials development. 

The barrio visits added a number of dimensions to the information obtained 

in the KAP study. Each workshop team gathered its information using a variety 

of methods. The approximate total population of two of the barrios, Nieves and 

Castellano, was determIned by examination of voter registratibn lists. The team 

in Barrio Mambangnan interviewed a number of rural women and obtained specific 

informotion on education, economic status, and the skills desired by the rural 

women. The other teams obtained their information by a combination of interviews, 

discussion, and observations. Each team discovered where and when the rural women 

tended to gather in their barrios; women teriJed to meet inforrmnally in the afternoor 

between three to five p.m. oulside a store, insomeone's yard or, in one case, next 

to the vil loge q:uJJhouse. In .rn ios MaoniLcngnan and Castel lanothe principal 

problems expressed by Ihe v.omc, concerned economic matters, chiefly, how to escape 

from Ihelir current poverty. In Nieves, the wc. kshop team found eccnomic concerns 

anc! observed the general poverty of the arco Lut also found that early marriage and 

infrequent visits of health personnel were among the most i.opular topics among the 

woMen. 
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2 , Materials Development 

Materials that encouraged both physical and verbal involvement of 

the women were tested during the thirteen learning experiences, including: 

simple games, tlexiflans, (Appendix D), serialized posters, taped problem 

drarias, the LroLen squares onme (A nix E) and an adaption of it to 

determine resources needed for beginning a pig-raising project. 

Care was taken to select pre-lest groups with background characteristics 

very similar to the experimental Iccrning groups; pre-test groups were from the 

same barrios as Ihe learning group but from different puroks*(neighborhoods) to 

avoid contamination. 

Pre-testing oF the materials revealed the need for revisions in format, 

design and color to clarify meaning. For example, in Nieves, the pre-test 

showed that the "broken squares" exercise was most effective when used with 

posters to relate the game to the subject of the learning experience. 

In Mambangnan the first learning experience suggested to group members 

that the posters and taped story were not effeclively conveying their intended 

meaning; the taped story needed to be revised slighily in order to emphasize the 

major the.;e more strong!1y. 

The Costellcno group found Ihot some of t; eir serialized posters were open 

to several different interpretations; for example, one poster was meant to depict 

a sick pig but durinj the pre-test the women thought that the pig was dead. Some 

of the post ers were therefoe el iminated and others revised. 

* Barrios ar made up of a varying number of puroks. 



One example of the type of materials revision that occurred as a 

result of pre-testing is described blow: 

During the pre-tost for the second learning experience, Workshop 

Toam C discovered that posters alone did not readily stimulate discussion 

The intended purpose of using the Fosters in this part of the learning 

was to pron-pt village women to describe fhe cures they currently 

were using as the starting point for determining the correct procedures for 

curing the diseases. But, rather than sparking reactions from the women, the 

posters tended to increase the role of the facilitator in directing questions. 

In order to solve this problem the team revised the materials for the 

actual learning experience as follows: 

Large posters depicting pigs with symptoms of various hog diseases 

were passed among the group and then placed on a large flannel board. Then 

cards with either pictures or words describing cures (bot! 1 correct and incorrect) 

commonly used in the barrio (as determined in the previous needs ass:ssment 

discussions) as well as correct cures not previously discussed by the women were 

handed out lo the group. The women were invited to place the appropriate 

cure card under the posters depicting the various symptoms. Lively debate • 

and laughter ensued as the women argued about which ones were correct and 

incorrect. After the learning group had more or le,, agreed on the "correct" 

cures, a livestock technician (who had been asked to attend by the Workshop 

team) stepped into the group, rearranged and added cure cards to display tlhe 

correct cures; he briefly discussed the reasons for using or not using various 

measures. The women eagerly asked questions; even after the learning session 
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to ask additionalWas over some were reluctant to leave; many remained 

questions of the technician. There was a notable difference in the reaction 

of the women in the actual learning eperience and those women in the 

pre-test group. 

3. Inp1cn.-,,;na,icn of Leainh'g E;,c,-rknces: Sumnr'ry * 

Barrio Nieves 

Needs assessment data indicated that lack of income was a priority 

concern of the women in Nieves. In purok /2 the workshop team designed 

a series of learning experiences to assist the group of women in identifying and 

accomplishing the sequence of tasks necessary to the solution of their problem. 

All of the leamir.g sessions took place next to the purok guardhouse between the 

hours of three and five. 

The first learning experience centered on decision-making about an 

economic activity. The major objective of this learning experience wca to help 

the women to focus on the problem of lack of income and decide "whatkinds of 

economic activities they rnight engage in in order to increase their income. To 

help the women recall problems they identified during the needs assessment 

interviews, the Workshop team used flexiflans (See Appendix D) to depict the 

team's previous \isits and played back purlinent sections of the tcp s made 

beiak the ice and the women discussedduring those visits. The tapes helpJ to 

the various kinds of income producing activities that interested them. With the 

assistance of a leader selected by the ',,omenr the learning group then voted on 

Transcripts of these experiences drc available for review at ME. 



economic activities which they would Hike to pursue; this was done through use of 

flexiflan scenes depicting'various types of economic activities and ballots made of 

different colored pieces of paper. The women themselves tallied the votes by placing 

the colored pieces of pcper on the flannel boc:rd next to the appropriate economic 

activity; 6 women votcd for pig-raising, 4 for poultry-raising, 3 for dressmaking and 

2 each for furming, bamboo-craft, and z:irCening. After some discussion, the women 

agreed they would like to learn more aLout pig-raising. They asked the Workshop team 

if they could return in two days, but at a different thne, to help them learn how to 

start a pig-raisi.mg project. 

The second learning experience focused on helping the women to understand the 

importance of cooperation aid communication in order to work together in a pig-raising 

project. In addition to using flexiflans, the Workshop team introduced the broken squares 

game. 

After the women performed the exercise, which they completed in the allotled 

time period (20 minutes), they discussed the exercise in general terms. The facilitator 

asked the women to relate the game to their daily life situation. Several women readily 

recalled their earlier decision to learn about pig-raising; when prompted to further express 

their ideas, one member suggested that perhaps through cooperation they all could get 

involved in a pig-raisiig project, particularly since no one of ern had the funds to 

do it alone. Vhen asked if they were interested in pursuing this idea one woman rcsponded 

by asking those present to indicate if they were serious about the project. Fifteen women 

stood up. A discussion flollovcd in which the group then reilratcd their desire to I earn 

more about acquiring a pig, and asked the Workshop team to return. A date and time 

for the thiiiJ learning experience was set by the wotmn. 

http:pig-raisi.mg
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The third and fourth learning experiences focused on helping the women to
 

understand what resources are necessary to begin a p g-raising project, to identify
 

what resources are avcilable within the community, and finally to decide what action 

they would take. Serial ized posters, problem dranas, the broken-squares game with 

drawings depicting varLus types of reources, and a resource person from the Bureau 

of Anirral tHusLandry wc re uscd in these tv.o learning sessions. As a result of these 

sessions, the learning gioup in Nieves decided that the best way to proceed would be 

to organize themselves so that they v, ould be eligible for the neighborhood dispersal 

program; they ecrl ier had re'ected the idea of trying to get a bank loan because of 

interest rates and bad experiences of others. To prove that they were indeed serious 

about pursuing the project, they elected a leader and asked the photographer present 

to take a polaroid picture of everyone in the group as a membership record. They 

agreed to hold a follow-up meeting to discuss how to proceed. 

Barrio Wmrrbmgnan 

Rather than focusing on one topic throughout the learning experiences conduct' d 

in Mambcngncin, the Workshop team dc.cided to develop learning experiences which 

reflected three problern creas that the women had identified during the needs assessment 

discussions. 

The first experience focused on identification n,d prevention of diseases in pigs. 

A problem-drama was playcd to the assernbled group; the story. was about a woman who 

was engaged in pi i-raising, but could not dC,,_Trmine whelher or not she was making money 

* 	 Although funding for phce I of the project teirninal.,cd after the fourth session, informal 

contact with PF\PRM indicut,.s that the group is proceeding. 



on the project. Her pigs sometimes died from diseases, yet she had never consulted 

a veterinarian; instead she useJ traditional cures which often were not successful. 

The story prompted discussion in the learning group. Serialized posters depicting 

symptoms of diseases also were displayed by the Vorkshop team. While reaction 

and discussion was ively, it sometimes strayed from the intended object of tile 

learning sessions. This may have happened because the taped story did not sufficiently 

focus on just one aspect of pig-raising. 

The se cond experience was on dressmaking; the specific objective we, to 

acquaint the learning group with the method of designing pcitterns and stimulate interest 

in pursuing dressmaking as a mecns to save money. Again, a problem-drama was 

played; it focused on the problem of a woman who did not know the proper procedure 

for making a pattern; as a result, tic dress she was making for an important occasion 

did not fit. The women discussed some of the problems of learning how to measure 

a pattern properly. The facilitator asked if they were interested in learning how to 

design a pattern which would fit properly. One village woman volunteered to demonstrate. 

After the women had measured and cut out a pattern, she helped another village woman 

do the same tling, while the other women watched. At the end of the demonstration, 

several participants expressed interest in taking up dressmaking but stated that they 

did not have enouqh! funds iorent or buy a sev.ing machine. 

The Wo ishcp team decided to design the ihird learning expei ience on Budetint; 

a problemr drama depicting the different bud ,2ting techniques cf two familics was the 

focus of the sessions. The men and v,omen in lhe learning group carried on a lively 

discussion about the difierent ,,'cy one could budjet, ite:esiminj points concerning the 

imiortance of budgeting time and food as -,%ell as money were brought L1. 



Barrio Castellano 

The key concern of the women in Barrio Castellano was the prevelance of 

disease amiong Iheir pigs. Tho Workshop tc2:., cevelopc:d a sequence of experiences 

focusing on idenlificaticn, prcventlon, and cure of diseases. 

The first learnirg session focusesI on idenification of silgns and strymptoms of 

various diseases. Portions of a tape made during needs assessment interviews were 

played to help the oomen recc;ll the symplorns tfhe> had discussed earlier. Posters 

and flannel figures also weie used as aids to stimulate discussion. By the end of the 

session the learning group had r.matched the :jmptoms to the most prevalent diseases; 

they asked the Workshop team if they could re'jrn to discuss how to cure the diseases. 

The second and third learning sessions focused on preventions and cures of 

common pig diseases. The session opencd with a problem-drama; the drama reflected 

some of the comrron practices ued by the women in Caslellano to cure diseases: 

both correct and incorrect procedures were utiiized in the story. Serialized posters, 

and "cure-cards" were used, and a liveslock technician ook part in the learning 

session. (see page 14 ) At the end of the third learning experience, the Castellano 

group expressed their interest in knowing more about how to select an appropriate 

breeding sow. 

In the fourth learning sussion, the pro',lue s of maintaining and breeding various 

types of sows were discussed. S-riol izeJ lstcurs and cards depicting positive and 

negative qualitics of sv.,s were the ma jor mDterials used; a livestock technician also 

was present to answer juestions. By the end of Ihe session, several women indicaled 

the types of breeding saw.'s they would buy and tl,(reasons for the choices. One 

stated that what she learned K.rout breeding v\c,uld save her money in the future. 
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In both Nieves and Castellano, a fiftli learning experience'was tested; 

it focused on methods of organizing a community economic project: dressmaking 

and tailoring. Earlier learning experiences had revealed that a group of women 

from adjecent purolK., one in each Barrio, were interested in developing a 

dressma<ing project. A tcrpcJl story, serialized pc-,ers, and a simplified version 

of the impertinent pert chart (sc- A-pendix G ) were used to help the learning 

group to organize the steps necess,:ry to begin a community project. 3y the end 

of the session, the group had pertcd out the actions they would have to take to 

begin a project; they decided t'lal those who were interested in participation would 

have to formulate an association. 
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IV 	 SUMMARY OF RESULTS 

For each leurning experience conducted, data was collected on a variety of 

indices.The most pertinent dita includes: 

I. 	 the number of narticipants at four time inteivals; 

2. 	 total amount, frecquency, and types of participation, e.g. responding to 
questions, volunteering information, asking quest ions and physically 
participating; 

3. 	 any examples of kno-, ledge, attitude and behavior change either within or 
throuchout the series of learning sessions; and 

4. 	 learner's comments. 

Each workshop team had two members responsible for collecting assessment data 

for all pre-tests and learning experiences'conctucted by that team. These "assessment 

teams" worked with consultants to design the collection instrument used by all the groups. 

Data on altendance and types of participation was collected through observation 

and recorded on the dato collection form (see appendix F ). This data was gathered 

by both members of the team who compared their observations at the end of each session 

as a cross-check. 

These results are summarized on the following pages. 



__ _ _ _ __ __ _ _ 
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Toe 1. - Attendance 

I'ARflIO iLLA. " ...... . ,...... CU T '' r~R 107, "PA AT1PL,/CD LA3T ' .. AT H"IZ 

114 1G2 15 
 24

A nIEVrCS : 3 19 304 13 13 

*1 40B MA11B AL*CNA : 2 :3 34.8 34 
_ _ _ _ ii6
 

* 1 
 14
 
C CASTELLANO 2F3 14 24 

4 12 .5 

NIE\rS & CASTELLJ,O ; 
8 

Table 1 gives some details on the attendance record during the 
conduct of- the learning experiences; from the first time period to 
the last tim-' period. The figures include women and men but not 

children.
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Table 2. - Types of Participation 

TYPE OF PARTICIPATION ARRIO NI.VES BARRIO CASTELLANO 

_,_, 1 1:, 2 LE 3 LF4 LEl LE2&3 

TG=lr, TG=2. 'G=3G TG= 1 5  TG=l4 TG=26
 

P sre,cnd3ing to cuestions 12 8 22 12 5 8
 

Volunteering information 7 9 22 10 5 5 

Asking cuestions 5 9 10 6 1 6 

Physical involvement 18 32 28 7 10 20 

Table 2 summarizes the amount of each gcneral type of 

particip.tion among women only, in Barrio Nieves and 

Castellano in each learning experience conducted.
 

Table 3. -- Frequency of Participation 

BARRIO NIEVES 	 BARRIO CASTELLANO 

No. of times women patti - LEI L 2 TE3 I 4 LEI LE2&3 LE4
 
inatrd in eac'h learningcj
 
o 	 ' __cc 0x I e	r i on 

0 Times 0 0 3 0 5 10 0 

1-2 Times 	 3 7 6
 

3-5 Times 	 7 6 2 3 4 4
 

OV, 5 .mes 	 9 .0:12 3 2 4 3 

Table 3 indicated the frequency of participation of women in
 

each learninn nxionce i Barrios Ni and Caste3 lano.
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The learning experinces cirac led, for the most part women and children. 

However, almost all of the learning experiences did attract men; the number ranged 

from three to t.velve, vitlh most attending those e:periences related to pig-raising 

in Castellano; tihe presence of-a male rcsource person may have encouraged lhe 

men to participate. 

The number of v.omen who atfended varied by barrio. In Nieves the number 

increased from Ohe beginning to the end of each experience and increased from the 

first to third experience, although d"oppWh9 slightly ill the fourth. 

In Mam arignan a little more than half stayed through the first learning session, 

all stayed through the second and there ,as a 50%, increase from the beginning to 

the end of the third experience, although there was a significant drop in attendance 

from the second to the third experience. This drop may have been due to the fact that 

there was a fire in progress at the neighboring purok when the learning experience began; 

or it could have been a reaction to the previous learning session which was very long and 

in which the facilitator from the Workshop team was very directive. 

Casteli no showed an increase in women's attendance from the Ist to the combined 

2nd,/3rd experience and the percentage of those who came and remained throughout the 

2ndi'3rcd experience increased by more than half. Attendance also increased slighily during 

the fourth experience, although the number of pcF;le was slightly less than in the second. 

One of IhK reasons for fhe slight drop in attendance between the third and fourth 

experiences in Castellano and Nieves may have bucii the time lag between these sessions; 

whereas the first three sessions were all held wilhin a 10-day period, there was a three

\v.eel lime Ic pse betv.,een the third and fourth sessions. 
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The lower atteindance level in Ihe fifth learning session could be 

cttributoblc to time lag and/or the change, in subject matter. The fifth learning 

experience attracted a different group of vome mosi likely because it focused 

on dressmakin and tailoring 'Whereas the corlicr sessions in both barrios were 

relaied to piggery. 

TOe women were the chief participants in the learning experiences. 

in each barrio showed aPar'tOcipaion in the learning experiences by the women 


generally positive direction between the first and third experiences. In Nieves,
 

observations sho,'ed progress from little p-zrticipatiori i,the first experience to
 

spontaneou- and vocally active participation in the third and fourth experience,
 

In Mambangnan, spontaneous reactions from the participants existed in all 

experiences but the level of participation was generally lower than i inhe other 

two barrios. Researchers suspected that this result was most likely due to the 

directive behavior of the Workshop team fucilitator. Rather than encouraging 

participants to react freely to each other's comments, his behavior tended to create 

a one-to-one dialogue bet.cen himself and each participant. Although the iearnir.g 

experiences in Man-bangnan were designed to encourage maximum learner participation, 

in practice, th- don-mant Lehivior of the group facil itator prevented the designs 

from being cairicd out as conceived; therefore, th hypothesis of mncx imizing Iecairner 

p-irticipation vas imF:!enent,2d less effclivlV in Mambangnan than in the other two 

barrios. Figures do not appocar for Ivambang;nan because the data collected on 

participation levels fioni t.o observers showed large discrepancies; it was impossible 

to determine v.hich fi(cures w.ere accurcite. 
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In order to record any observable change in attitude and behavior among 

specific women during learning -siuns, the uisessment tLam members each selected 

several women to observe during cli of the learning experiences. They noted 

specific reactions by walching the women end recording comments which might 

indicate attitude tov,'ard lt-e , -rn in situation cr subject matter. These recorders 

noted any observcble changes in reactions, level of participation, and behavior 

over the series of learning sessions. Althoupil clearly imnressionistic, this type of 

soft data was collected in order to provide researchers with a sense of how individual 

women were reacting to the learning situations. To supplement th? information, the 

assessment team members informally intervie,ved women after the sessions broke up. 

In addition, all sessions were recorded and transcripts of the some sessions were 

prepared. 

Information from these sources prov:ded researchers with a basis for inferring 

that a change in behavior, attitudes, and knowledge gain had occurred among 

participants from the first to the final learning experiences. Whereas in all three 

barrios the learni.,ig groups initially appeared reticent, shy and slightly suspicious 

(Barrio Nieves), observation records, participant interviews and the transcripts of 

the learning experience show a marked change in learner attitudes, boti toward the 

Workshop teams and the learning sessions themselves. 

For example, during the second and third learning experiences in Castellano, 

and the second, third and fourth in Nieves, women made a number of comments 

indicating their eagerness to confinue the sessions; in each case they asked the 

on a certain day and time to "tecch" them about a particulcrWorkshop te:am Icre;urn 

subject. 
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The following are samples of sume of the reactions of the women to the 

learning experience: 

I. 	 "We have never expericnced such kh~d of teaching before. "(Barrio Nieves) 

2. 	 "How .e viish the V.'orzshcr, team v.ill come back and teach us 
more." (Barrio Mambangnan) 

3. 	 "'Ye've learned a lot in just a short span of time."(Barrio Nieves) 

4. 	 "When shell we start our lessons in the care and managermenf of 
pigs?"(Barrio Castellano ) 

5. 	 "Now that we have learned how to select a good breeding sow, we 
should start saving in order to be able to buy one." (Bcrrio Castellano) 

6. 	 "The success of our organization is the responsibility of both the 
owner and the recipient of the pig."(Barrio Nieves) 

In addition to providing data on reactions of the women, the transcripts and 

soft data collected show definite progress in awareness and knowledge gain on the 

part of the learning groups in Nieves and Castellano. In these barrios each learning 

experience was based on the progress made by the group during !-he preceeding session. 

(Sectoin III C) Therefore, it was possible to determine if the group had gained 

and/or retained any knovledge from one experience to the next. For example, in 

Casiellano, the first learning session focused on identifying the symptoms and signs 

of commion hog diseases. At the beginning --f this session, the women erroneously 

attribue:? certa in symptoms to part icular diseases; by the end of the session the gioup 

had discussed and correctly correlalJ symptoms wih diseases. As requested by the 

women, the 2nd/3rd experience focused on preventative cures of these common hog 

diseases; this session began with the ',omen in the group successfully identifying 

through the use of visual aids, that had been discussed three days earlier in learning 
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experience one, the symptors of specific diseases. Thus tile bcgcjnirg activity 

of the second lcorning session indicated that the group had progressed from 

initially being confused about what symptoms indicated which diseases (as shown 

in the needs cssesment discussion and transcript of ihe beginning of the first 

learning experie;-ce) 1o beina clLle easily to mctch the symptom to the correct 

diseases at the beginning of the second learning experience. 

A similar progression of knowl edge acquisition during the four learning 

experiences is evident in Barrio Nieves (Section III C )as demonstrated by the 

movementof the group through the following self-chosen and self-developed 

problem-solving stages: 

I. 	 determining that lack of income was the high priority problem shared by all; 

2. 	 identifying potential income producing activities and voting on one to 

pursue (pig-raising); 

3. 	 identifying alternative ways and means to initiate the activity, e.g. 

separately or as a group through bank loans or individual savings, 

neighborhood dispeisal projects, etc. 

4. 	 asking for additional information about the alternatives identified and 

deciding to organize themselves into a formal group with a chosen leadel 

in order to be eligible for a neigO!hirkoh od pig dispersal prograi;l. 

tvo
Investig,:tors he!ieve that the progress of the learning groups in those 

illustrations dernonslicates the polential effectiveness of the learning approach 

developud from the hpothcsis. However, only a long-ltto research progarn can 

extnt tc which these initial positive resulIs are valij indicators thatdclermine the 

this leianing process brings about sustained positive action, attitudes, knowledge 

and change on the part of the learner. 



-29-

Although it is not possible to document wilh hard data, the investigators 

suspect that the learning experiences confributed to increasing the self-confidence 

and self-image of file learners; this inference stems from the observed increasc in 

interest and involvement of the women from tihe first learning session to the last. 

The change in amount and type of participation also can be ascertained from the 

tapes. Efforts will be made to document any increase in self-confidence during 

phase II. 

Recommendations of the researchers and workshop teams that uffended the final 

evaluation seminar at the end of the fielc testing are incorporated into the 

fol lowing section. Suppl emen tory data v,hich supports specific conclusions also 

appears in that section. 
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V MAJOR CONCLUSIONS, IK:ODUCTS, and 
RECOMMENDATIONI"' Fi\ FURTHER RESEARCH 

The following describes the specific products resulting from phase I activity and 

project investigators' recommendations for foltov.-up research to test the utility of the~e 

tools and techniques in noiformal education proL:rams. 

A. Needs Assessment Techniques 

Product: 

In addition to utilizing a KAP study, the project tested out several need assessment 

techniques which were designed to permit the rural women tc express their idecs, views, and 

problems about topics in small group discussionF -,rinterviews. 

Rather than obtaining women's opinions on topics selected by the researchers ( as is 

done in the KAP) research teams used materials such as the flexiflan, photographs, serialized 

posters, and taped stories told by the women during the KAP (see Appendix D) to stimulate 

discussion. The following steps outline the procedure for using the flexiflan as a needs 

assessment tool. 

I. 	Flexiflans of people, building, scencry, animals, and crafts are designed in the 
local contexts. 

2. A flannel board and flexiflan figures are placed on the ground or a table near a 
group of women. 

3. 	The ,.omen are asked to tell a story using the figures. A facilitator should encourage 
the listeners to speak, react, discuss. 

4. 	The stories told by arranging the figures and the reactions of others are carefully 
noted by.observers or prefeiably taped. 

5. 	 The notes oi lapes are analyzed to delermine gnerative themes, problems, and 
interests. 



6. 	Once some major aruc, of interest emairl3 u, ollier malerials - such as the 
sericlized posters, photographs, or tp.ed storie - can be usc.d to focus discussic-n 
on a particular topic; this cillovws he curiculum dusirners to ohoin more 
specific information about luarner,' vicvs on a particular problem area. 

This method for devrming ingt -rests is Iinited only by the number and type of 

flexiflans availc'.le and l>. the im,: , on of t:he w,.omen. Unlike structurW intervievs, 

1this met!hod encouranes the learners to c :: ha is impi.ortant to them rather than 

responding only to questians v,'hich the researcher thinls may be important. 

Conccus ions: 

Phase I results seem to indicate that this needs csscssment approach had significant 

advantages over the KAP approach. 

I. It enabled resenrchers to identify and respond to the most immediate concerns 
of each particular learning group. Vhereas the KAP gave a general picture of 
community coanccrns, it did no I (and reW!l cannot) reflect the priority concerns 
of a particular learning group or tile stac; of readiness of a particular group 
to deal with a specific problen. The detail and breadth of coverage required to 
obtain this type af it forina ion through a survey would require an instrumen t and 
data too cumbersome to manage. 

Researchers Lii eve that with learning groups such as the ones in this project 
(e.g., lov,' level of education and previous lack of interest in or comnitment to 
ecducati: n proprm,), it is crucial to beg in the education process with experiences 
that are of irni.nediatu irter.st and \'clue to the specific learning group; otherwise 
the drop-out rote is likely to b-e high and rapid. 

For u:cmpn!i , in Pcr' a;o "',''s t." ",A, :u results indlcataJ that family planning 
.-_is the tfop;c J ri..ir inivi,.t to tke vo:,m.n. Later, hcv.ever, v.he:-, research 
tccn, fir v', n to !e Lorr o, the wen : iv.cre same hv.'at hostile and very 
reluclrt to lpc,:i:to tI em because, as thu women later said, they thoughl the 
reseaichers ,'ec. foan-,1ly plctnnjig v.c,.kLi s; their previous experiences vith family 

http:irter.st
http:availc'.le
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planning worlKers lic:d been very negcative a01d they did not want to discuss the 
subject. In this instance, had the first learning s.sion been Lased on a subject 
of high priority identified in the KAP - family plc:nning - it isquite possible 
that the women would have been discouraced and not returned to fut'jre sessions. 

bo Ih"t ;,," lanI k/It may, in fact, C1 .' - ' r i ,., that concerns some of the 
women antd f"iit, fc,,-rch i.i1inq tch1: ii trust (see C of this section) and meeting 
some of their imrn, :K:le conce ", it inight he po:s ible to bring sensitive issues 
such as this one i:tc LI,.minn suion.; "',r, to do so at an early stage in 
the pio cnimm Iikely vould place on the program before itntos a severe hz.ndicap 

even Legran.
 

2. 	 This approach permits curriculum developers to respond quickly to expressed needs; 
with KAP surveys thee can be as much as a 6-12 month time lapse between the 
time the survey is administered and the time the curriculum is designed and used 
in learning sessions. In that time, priority problems or concerns of the villager 
can change and the curriculum can be out of date before it is ever used. 

3. Finally, this type of needs assessment technique flows into and can become the 
basis for a continually developirg curriculum which is flexihle, responsive, and 
open to change (see C of this section); the more traditional approach usually 
leads to developing an entire set of lessons based on major problems identified 
in the KAP, prior to program implementation. 

Recommendat ions: 

In phase I!,it is recommended that additional types of techniques (e.g. games, role

playing) be developed and used as needs assessment tools. In order to determine the utility 

and 	efficacy of the-e techniques as a basis for materials development, in a long-term program, 

it ;s 	also recomrnendeJ that in phase II of the project the KAP study should be dispenscd with 

and 	the innovative techniques described be used as the sole means for gathering needs 

assessment infornjtlon. 

• Why then did th. KAP reflect a hiah interest? Pr h,:rps because there vcas a fault in the 

survey itself; but more lil:cly eitlier the g: oup of vorn'n inter\,iewved in the KAP was very 
differ-nt Ifrom ilhos,:, v-ho attunded the Icurping sessions or the inlerviewees gave respon..es 
they thougq!t the in eiviewers would want :.o hear, a not un)comrnon phcnornenon which 

lowers the reliaility of interview or questionnaire surveys. 
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B Hypotheses 

Products : 

As a result of the preliminary outcomes of phase I activity/ the original hypotheses 

were re-stated to read as follows: 

Education prcorc::": f.,.r rural ,'omen will be more effective in increasing wornen's 

interest and motivation to participate and in bringing about attitude change among women if: 

a. 	 lecrning experiences are designed to encourage maximum participation cf the 
women in the educational process; 

b. 	 content relects the expressed interests and concerns of the learning group, 
including their current or potential economic activities; 

c. 	 education is taken to where women normally congregate either during leisure 
time or daily activities, rather than occuring in a classroom setting; 

d. 	 rural women frorn the barrios are trained as poraprofessionals playing an 
important role in needs assessment, curriculum development, and evaluation. 

Conclusions 

All of the learning experiences field-tested by the group ( a, b, c above) were 

designed to incorporate the three original hypotheses to be tested. They were based on 

expressed interests and contained economic-related content; they took place at various 

locations where vornen were gathered and at times determined by the learning group; 

they revolved around materi',! k and methods developed to maximize participation of Ihe 

learners. oascJtheon sh!o i-tcrm results of the learning experien'oes (see section IV) 

preliminary conclusions about the effectiveness of the techniques derived from the 

hypotheses were drawn. 
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The investigators concluded that conductinglearnIng experiunces at the 

location end time determined by the womun (%%hich, at Ihe women's request, 

oc'casionally changed from one learning ex>peri,,;ce to thi next because of chores 

that fhe women had to do on various days) contributed to an open, relaxed 

atmosp-here, and tfenrc;ice,ncr,:sed and f:ar lcipatlon. 

Women h,1o initially ,,re reJuctant to join the groups (e.g.,standing behind 

trees or in doorvaoys at a distance) often joined during the course of the learning 

session. In the casc cf every learning expericnce conducted, the number of women 

(and often men) increased from thc beginning lo the end. (see page 22 ). Had the 

sessions taken place in a classroom at a specific time, tle curious initial nonjoiners 

(men and womcn) would not have been able to see what was happening and probably 

would have stayed avay. Walking into a building or joining a class is a commitment. 

Invesligators bel ieved that many who initially were not ready to commit themselves 

(even in these seemingly small ways) would have been los! to the program had it not 

taken place in an open and relaxed atmo3phere. However, as it was, it was easier 

for the people to drift in and out (although there were few of the latter) unnoticed. 

In this situation tk2re was no initial commitment involved for the reticent, and hence 

it is likely that a higher percentage of people became involved. 

Although it is not possihle to determine the exact extent to which economic

related content contributed to positive Iearner response, inveslbtga tois canl conclude 

that Ihe inclusion of content based on the v.'omen's expressed concerns (in this case, 

usually economic in nature) con:ributed significantly to the success of the learning 

experiunces. 
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This 	conclusion is based on the fact Ilict: 

a. 	 needs assessment information revealed tha- lack of money was a major 
concern to the women (see page 11 ); 

b. 	 over the field testing period, two learning groups made clear progress 
in mov;ig tv.ard solving their self-Identified economic problems 

(see page 27 ) 

c. 	 there vw'is a hich retention rate within each session and over several 
sessions (see page 22); 

d. 	 learners'opinions, derived from transcripts of the learning sessions and 
informal interviews, specifically refer to the value of the knowledge 
gained and the practices learned which will lead to the increase in the 
family income (see page 27 ). 

In concludihg that self- identified content was a key factor in retaining and 

motivating learner participation, investigators also agreed that the process through 

which this content was identified and conveyed back to the women was as critical 

to the success of the learning session as was the use of the relevant content itself. 

The 	methods utilized focused on maximizing learner participation in all aspects of 

the educational process, e.g., needs assessment techniques, curriculum design and 

implementrtion of the learning sessions themselves. Learner reactions suggest that 

using innovative moterials which encouraged active involvement reflected value 

in learner's opinions and view.,s, created an ahnosphere of trust, and were enjoyable 

and non-threateniiiCq, contributing to high retention rites in all three groups. Both 

attenclnnce and level of participation increascd from the first to third Icarnin 

expercnice in learning groups in Nieves an: Castellano. Although retention rate 

in the lveininci expercience ren;iI,,.rJ the saNme, cItft endance in the leaining group 

in Mambangnan droppd frorn the second to the third learning experience; this 

may be attributable either to the fact that the focil itat,-r was very directive in the 

http:ren;iI,,.rJ
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second learning experience, discouraging participation from the women or that a 

calamity in a nearby purokl distracted potential parlicipants. 

As part of the process of nmaximizing participatlon of the rural women in the 

educational program, 1vo v.c~rnen from each barrio were sulected and trained with the 

workshop teams; these women v.io vere called front-liners, took part in every stage 

of 	field testing, incluCLg nc...s vssescment, curriculum desirn, learning experience 

implementation and evaluation. The originol puipose for including front-liners was 

to 	facililale communication bet.'een each workshop team and the women of their 

village. However, during the field testing, the front-Iiners'actual role was more than 

liaison personnel; they made valu.:bl e contributions in designing the learning 

experiences as well as providing additional feedback on reactions of the rural women 

to the learning sessions. Based on these observations, inves:igators believed that 

selected v.'ornen from the barrio could become the core facilitators of the program during 

phase II. 

Recommenations 

In order tc determine the long-term impact and utilit), of the methodologies 

developed from the hypolheses and tested during phase I, the investigators recommend 

during a t,-o-y'ear research program that: 

a. 	 learninq activities be Focused on rax iiiiztn . learner input at all sltlor Ds of 
the educational process, includinn n...ds assessment, curriculurn cl.sign and 
impl c.men tat ion, nd evlua lion. Ad i lonal matet ials and nondirective 
instructional methods which encourage learner invol,.'rent and respond 
progressively to ,he learning groups concerns would be created and tested: 

b. 	 cont,'nt he based on Ihe se i-identifiied concerns of the learning group; 
curriculum be developed from one lenrning session to the ncxt as learner 
interests expc, nd and shift rather thcr an entire curriculum being designed at 
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the beginning of the prograrm the effecl; of incorporaling economic-related 
subject motter - ,"monitoic-J ccreful ly i: lov.'-up research, with particular 
all ention being paid to chan-cs in prrctice and in income: 

c. 	 thcre be fltxi lcill') in location and timing of learning sessions, as determined 
by the leainers; 

-om.. lrih-ed cis pe:ic:professionals to 

enliie curriculum development, irnpleme-nlatiorn, and evaluation process.
 

d. local selected and 	 participate in the 

C. 	 Guidelines for Develcpine Innovative Tcaching .',ethods and Materials 

Product: 

The process, developed and tested during phase I, for designing and implementing 

learning experiences using oarticipalory techniques was named the Self-Actualizing 

Method.* Based on the hypotheses described above in the previous section (IV B), 

the 	 Self-Actualiz'ing Method was developed on the principle that people will grow, 

learn, and change their behavior more readily if ithut growth is developed from within 

the learner, not imposed from without by the teacher. Rather than expecting people to 

change their behavior bec-juse outside influences deem new behavior as better or more 

appropriate, the Self-Actualizing Method encourages learners to identify their own 

problems and areas of interest, explore wcs of solving these problems and to become 

aware and confident of thcir abilities to effect change in their ovn lives. In order to 

begin this process, it is necessary to immediately establish a trusting relationship with 

Ihe learners. 

his melod was name-. ar develo-d 601n phase I under the guidcnce of Dr. Lyra
 
Srinivasan, who served as chief cctn:ula Ihlte project. She is currently preparing
 
a monogji ph for [duccilion; in t,.e monoqr.nipli as out the basic assumptions
AV'orld she Ic 

and premisc5 o" tlhe me 0,ll l2._ -cmiplionof 11\.' to inpl emnl it.
hoJology' (,s s dc 



The basic componenls of this melhod cre: 

1. 	 training sc'ucted villr7-e v,'omn as rCarcpofessionals to assist in the entire
curriculum !, v.'-Ioprren a J inopler,.nlation process. 

I-ip 

2. 	designing end impC;n n c:s ........• .t proc'.ures v.'hich maximize 
involvement cF e lIecarnling rin. :(rv courcagc the participants to identify 
their immcediate concerns c:".,j to det.rrnine curriculum content for each 

v.
educationral cxper ,%ccihlch rLts'7nds to those concerns. 

3. 	Lsing non-directive ins'r-.dctionnI metheds (e.g., questioning strcrtegies, problcm 
posin:) v,hich encourage tearning gioups to take o,,etr responsibility for the 
discussion and diminish the role for the facilitator during the session. 

4. 	 designing iwnovative nc-iaeric!s, e.g., gnmes, flexifans, posters, prob:!em 
dramas, tapcs, photegraphs taken by Ieainers, pupp2ts,, and to involve learners, to 
put them at ease and stimulate discussion. 

5. 	 developing cf sequential learning experiences based on the learning 
groups' continuous identification of their exponding interests and needs. 

The following steps for implementing the Self-Actualizing Approach were developed 

and utilized by the workshop teams during the two-month field testing period in 

phase I. They are as follow.'s: 

1. 	 identificationof: potential lecirning groups, time and places where village women 
can meet for initial needs assessment work through visits to village. 

2. 	 design and imp!ementation of needs assessment activities through informal inter
viev.'s,, observation, and discussion (utilizing lechniques described in A of
 
section V).
 

3. 	analysis of transcripts/noles of initicl needs assessmcnt to determine major 
thenles, problems, ideas and concerns expressed by thl-women. Selection of 
most prominent themes for explaination during second needs assessinent 
activit)'. 

4. 	 implemenlation of final neds assessment wilh leaning groups to determine 
the specific topic and focus the group is irfierUsled in discussion for the 
first learning session; decision of time and location by learning group. 

5. 	 analysis of second needs assessment ses'.ion and spec ification of cognitive, 
affective and Lhaviorul objectives for thr learnii;i experience. 



-39

6. 	 design procedure and methods to be used; development of materials with the
 

assistance of a local artist.
 

7. 	 pre-tes! le,,rning experience in the target village at a different location with 

different le.rners; notu. ion of problem areas, misconceptions or confusion 

caused by materials, etc. (note: pre-testing of materials and methods may not 

be necessary af!er the curriculum developers have enough experience with a 

variety of methods and' rriterials to determine potential problem areas. Pre

testing may only be necesary when techniques or materials new to the 

particular ,,roet g;oup care use .) 

8. 	 assessment of pre-test cnd modification in procedure of learning experiences
 

and materials as necessary.
 

9. 	 implementation of learning experie:ires with target learning group and sub

sequent development of topic for next learning experience with learning
 

groups. (taping of lecrning experience is usefUl)
 

assessment and analysis of learning experience, particularly in terms of materials,10. 
facilitators' role and learners' role and response. 

taking into careful account the
11. development of second learning experience, 

reactions of learning groups to procedures, materials, and content of the 

preceding session(s). 

Conclusions: 

Experience during phase I proved that this procedure for designing and implement

ing learning experiences wcns,at least over a two-month period, a feasible one. 

Investigators Lelieve that it can be successfully utilized over a long period, 

particularly if the facilitators are trained through the same process by which they 

of selfare expectcd! to tejJi:h. An important pnrt of this training process is the use 


as vell as techniques to
 awareness, group dynomics, and perceptio iexercises, 


encourage creati ,ty it'mctcrials devclopment.
 

In phacse I, Workshop tecms were suc:essfully able to develop and field test
 

Icaining experiences based on the Self-Actuolizing Method after only one week
 

tors sus :,ect that one reason tcarn members were abc
of intensive training.; Investig 


copies of a detailed description~of th6- training process are available fioma

'Limited 
World Education. 


