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EXTENSION TRAINING AROUND THE WORLD

Prepare for These Differences

You, the United States adviser, will find that existing
Extension organization and procedure, in the host
country, will be different from that under which you
received your training and experience. We can assume
that governments interested in developing Extension
work are convinced that improving the well-being of
all people i3 a government responsibility.

You may find that Extension supervisors, administra-
tors, or directors may be well trained in administra-
tive and governmental procedures, but have little un-

| derstanding of technical agriculture, home economics,
/ adult education, or Extension principles. Some of them

may have received appointments as Extension officials
on a purely political basis. In spite of these inconsis-
tencies, most Extension administrators have a strong
interest in the development of Extension work in their
countries.

Extension work is based on friendship, cooperation,
and government support. Thus an effective Extension
supervisor can lead by force of ideas rather than use
his position to force obedience.

You are accustomed to working in a land-grant college
or university system with resident teaching and re-
search at your finger tips. But abroad you will find
that—

® In only a few less-developed countries the Extension
service is associated with agricultural colleges or
universities.

® In most countries the Extension organization is part
of the Ministry of Agriculture.

® In some, Extension work is carried on through farm-
er organizations.

® In a few, a multiplicity of Extension services exist.

It is quite common for research, college teaching, and
Extension to be completely separated. Sometimes the
college of agriculture is in a ministry other than agri-
culture. Some countries have neither colleges of home
economics or colleges with home economics depart-
ments.

No one can say which Extension system is the most suc-
cessful. Regardless of the arrangement, channels need
to be found to coordinate the work Extension is doing
with research and with the teaching in agriculture and
home economics. Cooperation may need to be de-
veloped to introduce research findings into .the Exten-
sion training program.

Some countries have sufficient agricultural and home
economics college facilities and require college degrees

for members of their Extension staffs. Many lack these
educational facilities and must employ staff members
with secondary educations. Sometimes local workers
with only a few years of formal schooling are employed.
The educational background of local workers will in-
fluence the kind and amount of training required.

Extension education may be called community develop-
ment or rural improvement. In some countries com-
munity development includes agricultural and home
economics extension work, health and sanitation, liter-
acy education, and village improvement. Sometimes
community development work may be part of a dif-
ferent ministry than Agricultural Extension. Yet, both
serve rural people.

The Food and Agriculture Organization of the United
Nations sponsors programs in many countries. Foun-
dations contribute to Extension development in a num-
ber of countries by establishing pilot projects or helping
to provide training facilities.

If you find a program which has been successful over
a period of years, you should study and respect it and,
if possible cooperate with the officials responsible for
it. Do not overlook the resources they offer.

FAO Study Group Reports

A report of the FAO Agricultural Extension Study Tour
Group which visited Japan, the Philippines, and India
in late 1957 says:

“The existence of strong farmer and village organiza-
tions makes it possible for the Extension Service to
spread its influence over a much wider area. Various
kinds of farmer and village organizations were observed
in each of the three countries visited. These organi-
zations may be broadly classified into the following
categories:

1. Farmers’ Cooperatives.

2. Village committees, such as Barrio councils in the
Philippines, and the Panchayats in India.

“Practically all farmers in Japan are members of one
or more cooperatives. In every village there is a gen-
eral purpose cooperative society which handles mar-
keting, processing, purchasing, and credit. The group
observed than many of these cooperatives employed
their own agricultural advisers to assist member farm-
ers. The group felt that the employment of advisers by
the cooperatives made possible the development of a
close link between the cooperatives and the government
Extension Service.”
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Sometimes temporary faculties are brought together
in training institutes where 3 to 6 months training

courses are given. When this type of preservice train-

ing is done, it is desirable for the prospective employees
to have a high educational level, including technical
training in agriculture and home economics, and that

they have had experience in working with people.

Prospective Extension employees need practical training
in skills and approved practices they can pass on to

people to use in solving farm and home problems. In-

structors are usually recruited from colleges and other
government services. Many have taught in institutions
that use the lecture form of teaching. Others have

little or no teaching experience.

In such areas, you, as a technical assistance adviser,
may be training institute instructors in practical
teaching methods such as demonstrations, supervised

practice, group discussions, and case studies.

Special Training

Some Extension services in early development stages
may lack experienced persons to plan training activities

or to teach. Available staff members will need special
training. You will need to help directors and super-
visors plan and direct induction and inservice training
programs.

Some countries are trying to expand their Extension
organization quickly and are employing many field
workers. In most of these countries persons available
for employment lack higher education or technical
subject-matter training. To correct this situation some
countries have established continuing preservice train-
ing institutes with permanent teaching staffs. The
training period varies from 10 to 18 months and in-
cludes classroom instruction and laboratory and field
practice. Such institutes can include much in pre-
service training which normally is included in induc-
tion training.

India Conference '

After several years of institute operation in India, a

conference of principals of Extension Training centers

was held in Bangalore. This conference made the fol-
lowing recommendations:

1. The period of training in all States should be 1 year
basic agricultural training, followed by 6 months ex-
tension training, as recommended in a previous
conference.

2. Training should be more realistic and emphasis
should be given to the following:

® Methods and techniques for proper approach.
® How to conduct a village survey.

® How to analyze problems and establish local
work priorities.

® How to plan a family and village program.

® How to understand essential elements of village
social organizations such as village panchayats,
village leadership, village functions, etc.

@ Instilling in the trainees the spirit of service.
Morning prayer may include inspirational talks
or readings selected for this purpose.
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® General knowledge. To stress this, an informa-
tion room should be set up in each center with
charts and maps of India and the State con-
cerned, and other information material; and
competitions should be held.

® How to plan, prepare for, and use various ex-
tension methods and media.

® How to evaluate a village program.
® How services of the technical staff may be used.

® Use methods to solve problems as a chief feature
of training and teaching methods that help to
develop the trainee’s ability to think.

3. Practical work at the training centers should be
more job-related and problem-oriented.

4. Group discussion is recommended as the main
method along with lectures.

5. Closer contact between the training center staff and
village workers is needed. Principals of training
centers and other staff should be allowed to visit
projects and to meet the trained village level workers
so they can evaluate the training and know what
problems the village worker faces.

6. Each training center should select one village for
intensive overall development and beautification.

Training women as village level workers—There is a
need for more women workers to ensure home economic
activities with village families. Home science wings
should be added to as many training centers as possible
to train women on the following:

® Home crafts—clothing construction, knitting, and
needlework.

® Nutrition—food preparation and preservation.
® Maternity care and child welfare.

® Home improvement and sanitation.

Kitchen-cum-fruit gardening.

Family budget.

@ Famlily planning.

@ Poultry and duckery.

® Youth activities.

@ First aid and household nursing.
@ Prevention of disease.

Philippines Training Curriculum

Another good example of preservice training, is the
“Outline of Preservice Training Curriculum” used in
the community development institutes in the
Philippines.
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Joint Staff Training Course
University College of the West Indies

Wednesday
Inaugural Exercises
Community Organization in Rural Jamaica
Seminar: The Department of Agriculture.

Thursday
The National Income
Goals and Incentives in Rural Population
Social Psychology
Seminar: The Jamaica Social Welfare Commission,
Sugar Industry, Labor Welfare Board.

Friday
Production
Labor and the Program
Social Psychology
Seminar: The Jamaica Agricultural Society
4-H Clubs.

Saturday
Economics of Agricultural Production
The Principles of Credit.

Monday
Distribution & Trade
Land Tenure
History of Agricultural Assistance Schools
Seminar: The Land Authorities.

Tuesday
Finance and Taxation
Attitudes to Farming
Social Psychology
Seminar: The Public Health Services.

Wednesday
Employment and Investment
Communication of Ideas
Social Psychology
Seminar: The Economic Aspect of the Program.

Thursday
The Administrative Aspect of the Program.

Friday
Marketing
Communication of Ideas
Social Psychology
Seminar: The Program as Solution to the Economic
Problem.

Saturday
Seminar: Cooperative Organization in Jamaica.

Monday
Seminar: Agricultural Loan Societies Board
Communication of Ideas
Seminar: Alternative Solutions to the Economic
Problem.

Tuesday
General Administration of Extension Service
Seminar: Measurement of Program Effectiveness.

Review
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The Teaching Process in Extension

Extension training is teaching and learning. Much of
Extension training interrupts fleld work. It is im-
portant, therefore, to select teaching methods that will
fulfil the training purpose as completely and thor-
oughly as possible in the shortest length of time.

To select the best teaching methods, you must under-
stand the teaching and learning process. Some of these
are:

® Present material that the learner can understand
and relate to his experiences. Also do not present
it at too fast a pace for him to absorb. As he learns,
the individual’s capacity for learning is enlarged.

® The teaching must make sense to the learner in
relation to his wants and set of values. Make fre-
quent appraisals to be sure that you haven’t “lost”
the pupil.

® The learner must participate. No one learns for him.
If material is presented in several ways, learning is
speeded up.

® More learning will take place when the student
realizes the importance of learning. Inducements
properly included, such as some recognition, will in-
crease learning.

® It is not enough to retain what is learned, but it
should be adapted and used in solving real problems.
The lesson then has meaning and importance.

® Learning is speeded up when pleasant emotions are
associated with it. Individuals are not uniform in
their emotional reaction. The alert instructor makes
more satisfactory progress by watching for signs of
emotional response.

® Teaching is not easy—it requires sympathetic under-
standing of the learner’s problems, and plenty of
patience and perseverance to be effective. A lazy
instructor is not a successful teacher.

The Case Study

A case study or case story is an account of an actual
experience. It involves real people, problems, plans,
and decisions, as well as the consequences of the de-
cisions. The format for most case stories gives the
(1) situation, including the problem; (2) the plan for
solving the problem; (3) a sequence of events section;
(4) the outcome, and (5) an analysis.

For teaching purposes, however, the analysis section is
usually omitted. Students or participants make their
own analysis to avoid being influenced by the writer's
analysis.

The case study can be used effectively in preservice,
induction, and inservice extension training. It is effec-
tive in classroom teaching, workshops, short courses,
and individual training. You can use it, or variations
of it, in group discussions following field observation
tours and when you want to furnish trainees with real
life experiences, especially when they cannot gain
these experiences in the field.
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The case study is a refreshing and convincing teaching
method. Here specific examples of situation are faced,
solutions tried, and results obtained. The reader finds
case studies lively accounts of actual situations.

The case study is not an example of good or poor ad-
ministration or operational procedures. Rather, the
solutions should serve as a springboard for further
thought. Larger studies can compare different situa-
tions; and principles will grow out of these stories as
their numbers increase.

This has been a successful method of teaching law,
medicine, business administration, and public admin-
istration for many years. During the last few years
it has been useful in teaching the philosophy, prin-
ciples, and procedures of Extension work.

In the case method you will be not only a discussion
leader but you will be more. You will encourage
trainees to think through problems for themselves and
develop their own conclusions.

You will help the student “live” the case as much as
possible. What is wrong with the decision? What
should have been done differently?

One thing is certain. You will be more than a referee.
You should raise questions, draw out the students,
point up the problems objectively, and make sure the
case is covered thoroughly. It is important that you
avoid being dogmatic. The wise teacher realizes that
he does not have all the answers.

In many countries, personnel and facilities are not
available to prepare formal case studies for training
use. This does not mean that you cannot use this
method of teaching. If formal case studies are not
available, you can have members prepare cases about
experiences they are familiar with for use in teaching.

Problem Solving

In problem solving you will present the principles, con-
cepts, or technical explanation of the subject under
consideration. Then relate them to a real life situation
with problems that need solving, so that trainees can
use the information or principles being taught. You
will define the situation’s problems, bring the problems
out in group discussion, or assign individual trainees
to define the problems.

After problems have been discussed by the group you
will ask the trainees to list alternate solutions. The
trainees will then select the solution that fits the situa-
tion best, either in group discussion or individually.

In teaching a principle-involving procedure, have the
trainees prepare a step-by-step outline of a plan to
get people to adopt the solution.

Problem solving can be used in workshops, classroom
teaching, preservice training institutes, or shiort
courses; or by a supervisor in an individual worker’s
training. Formal case studies or familiar situation may
furnish the trainees the material they need for prob-
lem solving.









Extension workers use result demonstrations widely
and effectively to influence farmers and homemakers to
use recommended practices. These demonstrations re-
quire an extended period of time to secure results.

A method demonstration is showing others how to do
a specific task. Its objective is to teach workers many
needed skills. It can be given in a short time, can be
used by the teacher or trainer in induction and inserv-
ice activities.

A strong point in the demonstration method is that
seeing, hearing, discussing, and doing stimulates the
worker’s learning.

To Insure A Successful Method Demonstration

Use the following steps:

1. Preparation

(a) Outline the demonstration step by step.
(Note: A step is a logical part of the progress
and accomplishment.)

(b) Set opposite each step the key points of em-
phasis.

(¢c) Assemble the necessary equipment and have
it in its proper place before the time the
demonstration is to be given.

(d) If you are not skilled in giving the demonstra-
tion you should rehearse it until you can do
it well. .

(e) Check the arrangements and be sure everyone
in the group will be able to see and hear.

2. Conducting the Demonstration

(a) Explain the value and use of the skill or prac-
tice to be demonstrated.

(b) Place an outline of the demonstration on the
board or give the trainees a copy to follow.

(c) Present the demonstration. Explain each step
carefully. Perform each step slowly and re-
peat it if possible. Emphasize key points and
tell why they are important.

(d) Invite help or participation from the group,
if possible.

(e) Ask for questions.
(f) Summarize.

3. Method Demonstration Break-down

A sample outline for a method demonstration follows:
(1) Practice: Treating seed grain.

(2) Materials needed:

(a) Homemade mixer (a small metal drum, tight
barrel or tight box fitted with a shaft and
crank).

(b) Mask or clean cloth to prevent inhaling dust.

(¢) Y% ounce of ceresan for each bushel of grain
to be treated.

A Sample Method Demonstration on Treating Feed Grain:

IMPORTANT STEPS IN THE JOB

KEY POINTS

Put 1 bushel of seed grain in mixer

Scatter 1 ounce (one level tablespoonful) of Ethyl
Mercuric Phosphate (ceresan) on grain.

Tie dry handkerchief over mouth and nose or: wear a dust mask, as
the dust is poisonous. Do not use over }2 ounce to the bushel of
grain.

Fasten cover of mixer securely

Turn crank of mixer slowly 20 to 30 revolutions

Mix thoroughly

Store treated grain in bin or pile

Leave for 24 hours. Keep dry. Protect livestock from poisoned

grain.

Repeat with additional grain—

—til all seed is treated

Sow within 2 or 3 days is possible

Do not feed treated seed to human
It is poisonous.

—to prevent reinfection.
beings, poultry, or animals.

Applicable to all small grains (wheat, oats, barley, rye).
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Method Demonstration Outline

A method demonstration outline used at a home economics extension workshop at Saigon, Vietnam, in May,

1958, follows:

Subject of Demonstration: Cooking river fish in coconut milk.

Why subject is important:

(1) Fish is readily avalilable; (2) inexpensive; (3) strength-giving; and
(4) coconut is also another plentiful food, and gives variety to fish-cooking.

Job Breakdown Sheet for Method Demonstration

IMPORTANT STEPS IN DEMONSTRATION

KEY POINTS

Important reminders that make the work easier to do, special
information.

1. Arrange materials on work table

Materials must all be together in convenient place.

2. Select a good fish, such as ca-loc. Fish about
3¢ kilo.

Fish must be freshly killed: flesh firm; eyes bright.

3. Carry fish home in banana leaves

Keep fish moist, so that it will not dry out and spoil.

4. Clean fish

Use thin knife.

Don'’t bruise skin.

5. Cut fish

Cut in “‘two finger’’ size pieces.

6. Cover fish

Fish must be kept clean from flies and insects.

7. Heat sugar in pan until it is yellow.

Keep heat low; too high heat will produce a burned flavor.

8. Drain milk from coconut

9. Add coconut milk and nuoc-mam and bring to
boil.

Stir slowly.

10. Add fish

11. Add seasonings, such as garlic and red pepper.

12. Cook until fish is soft—about 45 minutes, and
until it is brown on top.

Cook slowly—simmer.

Role Playing

Role playing brings an assumed situation to life. Assign
the parts of the different characters involved in the
situation to members of the group. Then they act
out their assigned parts in the assumed situation.

You can use role playing to give the trainees experi-
ence in human relations skills and in working out ac-
ceptable solutions to problems.

To illustrate: (1) One trainee might play the part of
a village worker and several others play the parts of
village leaders. (2) The situation: A village that has
not participated in extension work and that does not

30

have an extension council or planning committee. (3)
The worker’s problem: Gain leaders’ support for organ-
izing a village extension council.

The trainee, acting as the village worker, explains the
extension program and the value and functions of a
council. The others present all the objections they can
think of and the village worker tries to overcome these
objections with convincing arguments.

Other situations that you can use for role playing are:
(1) A village worker convincing a farmer he should be
a result demonstrator; (2) organizing a woman’s home
improvement club; (3) selling village leaders on a tree
planting program; or (4) interesting a village council
in a new project.






Summary

Staff training is essential in a successful extension program.
Training is the administration’s responsibility.

Knowledge of one's job responsibilities is essential to job

satisfaction and performance.

The teacher and supervisor must know people, their needs
and urges, their hopes and aspirations, and the motivations
which will produce desired results.

Praise gets more results than criticism.

Threats and punishment should be the last resort.

Learning is a personal problem and cannot be done for

another.
Rates of learning are not uniform.
If the learner has not |eorned, the teacher has not taught.

The more varied the stimuli appealed to in a learning situation
the greater will be the learning. Hearing, seeing, and doing

will produce more results than hearing alone.

Recognition for good performance may be public, whereas
criticism had best be given privately.
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UNITED STATES OF AMERICA

Permission is herewith granted for translating or reproducing
parts or all of this publication.

Additional copies may be obtained through local USOMs,
or in the United States from the Agency for Intemational

Development, Washington 25, D.C.





