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INTRODUCTION

In 1984, INCS entered into a collaborative effort with Unesco, the Jamaican
Ministry of Education, and USAID to increase students’ nutritional knowledge
at the same time as developing their language arts skills. This is to be
achieved through the development of innovative reading materials that will
include not only nutritional messages but also incorporate aspects of the
language arts curriculum for fourth and fifth graders. 1In order to carry out
this project, activities were planned in several stages. ‘These included the
design and implementation of a baseline survev to provide information on
students’ nutritional knowledge and reading level; a workshop in which
teachers and parents coatribute ideas to the design of learning materials; the
development, refinement, and production of materials; orientation workshops
for teachers; use of the materials in classes; and, finally, evaluation of the

learning to take place.

In July, 1985, INCS communication specialist, Christine Hollis, traveled to
Jamaica to help the Ministry of Education with the second phase of this
project~-the pa~ticipatory workshop. She spent the first week with the
Ministry staff planning and organizing the workshop and then traveled to
Mandeville where the workshop was beld. At that workshop, teachers and
parents developed their own visual aids to teach nutrition and reading;
provided ideas ftor the adaptation of several language arts stories so they
would convey nutritional concepts; developed potential stories, jingles,
poems, and skits that could be vsed to teach ehildren nutrition; discussed
ways to promote the project with the community ard in the schools; and learned
improved methods of teaching language arts. This material and input was
etilized by rthe Ministvy staff and INCS consultant, Mr. Benedict Tisa, in the
development ot the actual prototype eiucational package that was designed

after the workshop.
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Executive Summary

In July 1985, INCS communications specialist, Christine Hollis, traveled to
Jamaica to assist the Ministry of Education staff in the derign, organization,
and implementaticn of a workshop. That workshop was held for teachers and
parents from the Clarendon parish  <ite of the Jamaica Primary Education
Nutrition Project, so that they could provide suggestions and ideas for
educational matcrials being developed for the fourth and fifth graders in that
parisn. Those materials were to impart both language arts skills and basic

nutritional concepts.

Ms. Hollls spent one week with the staff planning the workshop, gathering
resources, briefing resource and funding persons, and preparing materials for
the session. The workshop took place in Mandeville from July 15-19, 1985.
INCS consultent, Ben Tisa, was also present to assjst participants with their
group work and projects. During the workshop, the participants discussed
corstraints in teaching nutrition and language arts; developed some visual
aids for their classrooms; adapted two stories from the Doctor Bird reading
series so that they contained nutritional messages; created some original
skits, activities, stories, jingles, and poems to teach nutrition and reading;
and provided ideas for the promotion of the project among community members
and other teachers. All these ideas and materials were collected to be
analyzed and possiblv used in the final educational materials to be developed.
The teacher-participants were also given some assistance by the attending
reading specialist in the development of lesson plans for teaching language
arts skills and nutritioanal concepts at the same time. After the workshop,
Ms. Hollis returned to Kingston to work for a few days with Mr., Tisa and

Ministry staff in the development of the materials.

Background Statement

The Jamaica Primary Education Nutrition project is a collaborative ecffort of
the Jamaica Ministry of Education, the International Nutrition Communication
Service, Unesco, USAID, and the teachers and parents of Clarendon parish. The
project is intended to demonstrate that students can improve their nutritional

knowledge at the same time as their language arts skills. It incorporates the



educational principle of integrating subjects to be taught; for instance,
teaching math concepts at the same time as nutrition, as in measures used in
recipes. The project is intended to develop simple but effeccive learning
materials that will help students work on their language arts skills, while at

the same time learning something about nutrition and how it relates to them.

In the first phase of the project, INCS consultant Christine Myers (see

Consultant Report The Design and Development of a Baseline Survey to Assess

3rd, 4th, and 5th Graders’ Nutritional Knowledge and Reading Level in Jamaica)

designed a baseline survev that would provide Jdata on the 3rd, 4<h, and Sth
grades’ languave arts skills and nutritional wnowledge.  She trained Ministry
staff who subsequently conducted the test in the schwols. Those test data were
computer~analyzed and the results sent to INCS and Jamaican officials.

(Results included in INCS report, Preliminary Analy

sis of the Nutrition

Knowledge and Reading Level Basel ine survey carried out in Jamaica.)

The next step vas to organize a workshop to which teachers, parents, and other
technical assistance people would be <nvited. These participants were to help
develop the materials by providing input, ideas, and suggestions for the
format, the message content, and other factors affecting the design. They
would also help formulate a serics ot activities that children could carry out
that would help them understand or practice better nutrition. This report

describes the methodology and outcome of the workshop.

After pilot materials are produced, it is intended that they will be
distributed to teachers who will use them in their lessons during the gchool
year. The teachers will also use the set of activities with the children. It
is hoped rhat, through those activitics parents will become more aware of the
project anu of certain nutrition-related bechaviors. At the end of the school
year, the evaluation specialist will assist the project staff in carrying out
an evaluation to look at the extent to which students’ reading abilities and

nutritional knowledge have improved.



Purpose of the Visit

Christine Hollis, of INCS progran: staff, wes sent to the site in July to
assist the Ministry of Education in planning, organizing, and carrying out the

next phase of the project. Specifically, this meant:

- carrying out a limited number of focus group interviews with students
(4th and Sth grade levels) as well as parents of those students. The
information thus gathered was intended to provide some understanding of
parents’ level of knowledge and attitudes concerning the relationship
between food and health, children’s cating habits, local nutrition and
agricultural probloems, food availability, and intra-family food distri-
bution. The interviews were also intended to pather more information
regarding the children’s activities, likes, and dislikes in the area of
food and reading materials, and their situation at home and school,
This knowledge was to be used in designing appropriate motivational,
cognitive, and behavioral messages to be incorporated into the

nutrition-language arts educational miterials;

= designing a workplan and schedule for the participatory workshop that
was intended to produce drafts of educational materials to be used in

the classrooms;

- assisting in the organization, coordination of the workshop, as well as

identifying and getting resource materials and persons for the workshop;

- assisting in the implementation of the workshop, facilitating sessions,

and assuring that objectives were met ;

~- collaborating with the materials design/production consultant to
identify potential messages and formats for the educational materials,

as well as to organize the scope of his work with the Ministry.

All of the above objectives were carried out during the two-week period that I
spent in Jamaica. ‘The following is an account of the activities undertaken in
Kingstou and Mandeville, the two sites at which technical assistance was

provided.



Report

Because of a general country-wide strike, called by Jamaica’s ma jor unions and
which lasted several days, my scheduled departure was delayed one week. 1
thus arrived in Kingston on July 7, one week before the participatory workshop
was scheduled to begin. This delay in arrival caused one major >roblem--the

cancellation of the focus group intervicws.

buring the week of July 8-14, 1 worked with Mrs. Lola McKinley, A.C.E.O0. of
the Ministry’s Core Curriculum Unit and director of the JPEN project, Ms.
Gladys Archer, and Ms. Isoline Reid on several matters related to field
research, workshop preparation, and planning for wmaterials production. The

areas covered included:

(D) Q“Qliiﬁ&gii4{i“1d research:  Sinee 1 had arrived later than originally

planned, we discuss.. the possibility of organizing and carrying out field-
based tocus group interviews in Clarendon parishic  Although Ms. Archer and Ms.
Reid made onc more erffort to organize groups of mothers at a clinie in
Clarendon, we finally decided to eall off the interviews. This was done for

several reasons.

= School wus no longer in session, which made it extremely difficult to
organize and gather students tcegether for intervioew sessions; the fact
that school wis no longer in session also made it difficult to identify
and contact parents for an interview.  The main mechanism tor reaching

parents would have been through the PTAs, which were no longer meeting.

- Transportation would have been difficult to arrange on such short

notice, in terms of a vehicle, chauffeur, and gas.

- The workshop was tc take place within a week, and it was obvious that
much needed to be done beforehand--in terms of planning, organizing,
procuring resource materials, arranging for resource persons,
coordinating transportation schedules) etes It was felt by all thet a
full week was neceded to take care of these activities, leaving little

time for carryirg out any field research.



- It was assumed that at least ten parents would be present at the
workshop. It was felt that I could arrange a focus group session with
them during the first two days of the workshop to gather some of the

information we could use for later message development.

With that plan in mind, Ms. Archer and Ms. Reid spent time going over the
proposed questions T had intended to ask in the focus groups. They provided
suggestions for rewording and making questions more suitable to the proposed
participants; this information was based on their knowledge of the general

situation in the Clarendon parish.

(2) Results of the baseline survey and the implications for message/materials

design: The Core Curriculum staff was extremely interested in the results of
the baseline survey, particularly the reading skills level. In general, they
agreed with the conclusions that Christine Myers drew from the results of the
nutritional kuowledge test. These were that stress should be placed on

educational messages to help students understand:

- how and why different foods affect the body (particularly protein and

carbohydrate [energy] foods:

- the concept of "mixing" a variety of foods to get proper and balanced

nourishment ;

= the concept ot food substitution (such as using plant protein to

replace animal ones).

They did not feel as strongly about teaching concepts related to food storage
and preservation, particularly since there was a strong possibility that the
students misunderstood the phrasing of that particular survey question. We
also noted that a variance existed between what the children expressed as
nutrition knowledge (selecting the correct "healthy Tunch" response on the
test) and how they actually behaved (earing " junk foud'" from the vendors).
Mrs. McKinley also felt that the traditional concept of three square meals a
day may not be a particularly relevant nutritional behavior notion ts teach in

the context of rural Clarendon.



Ms. Archer provided me with some essential data that I needed to relay to
Christine Myers so she could complete her final analysis. I phoned Christine,
and she incorporated the information into her final report, which was sent to

us on Friday for use in the workshop.

(3) Planning/Ovganizing the workshop: Mrs. McKinley outlined her recommenda-

tions to Unesco concerning the workshop(s). She suggested a five-day workshop
for teachers, parents, and school principals to develop suggestions and/or
drafts of potential learning/teaching materials. Unesco’s carriculum
guldelines would be considered for use in the project during this workshop.
She also described a two-day workshop to take place in December. This session
would allow the attending teachers to provide feedback concerning the
materials and their use during the first semester. It might also serve as an
orientation to any additionil materials produced for use during the second

semester. (See Appendix A for copy of preposal to Unesco.)

I then spent several days with Ms. Reid and Ms. Archer mapping out the work-
shop. We developed o set of objectives (sec Appendix B) for the participants
(what was to be dccomplished in the workshop), a list of resources needed, and
a preliminary methodology and schedule.  We refined the workshop activities
and schedule and obtained Mrs. MeRintey’s apnroval, after she suggested
several changes. We continued working on arrangements for the workshop;
transportation was set up to take myself and Mr. Tisa to Mandeville. 1 also
spent time preparing a presentation of the results of Christine Myers baseline

survey for the workshop participants.

Although the wourkshop schedule was developed collaboratively and approved, it
was agreeed that we would remain flexible and set an agenda daily. Although
we did manage to carry out almost all the activities originally planned, the
actual schedule of events during the workshop (due to various unforseen
occurrences, such as a reduced number of participants) varied a preat deal
from the original program. (Sece Appendix C for the actual workshop

agenda/schedule.)

(4) Resource people/materials: In terms of resource people present at the

workshop, it was agreed that we would need a reading (language arts)
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spacialist and a nutrition educator. Although it was originally intended that
both persons would attend for the whole week, that became difficult to arrange
when the people contacted had conflicts--both financial and time-related. A
Jamaican, Ms. Marjorie Dukhran, was asked to serve as the nutrition educator
since she had been developing a proposed nutrition curriculum for the primary
school level. It was felt that this was input the workshop participants could
use in desianing messapes and materials.  One drawback ) however, was that she
had no prior practical experiencc ecither in working within the school system,
nor had she developed any nutrition cducation materiils. This put her at a
disadvantage in terms of understanding the teachers’ needs and situation. 1
did meet with her to discuss the workshop and the JPEN project on Wednesday,
but at the time did not know she was to boe selected, so0 we were not able to

discuss her role in depth,

We also arranged to have Mr. Hannah, the Ministry of Health nutritionist
working in Clarendon, attend the first day of the workshop. [t was felt that,
since he was responsible for the Clarendon area, he would be most knowledge-
able about priority nutrition problems affeciing school-age children.
Unfortunately, he was unable to attend, or assist with the workshop, any

longer than one day.

Arrangements tor the reading specialist, Mrs. Marjorie Morgan, were not
finalized until late in the week. As she tived close to Mandeville, there was
no opportunity Lo pet together with her for planning purposes before the

workshop began,

There cxisted some confusion over the need for an artist at the workshop. The
Core Curriculum Unit noted that it would be impossible to arrarge for a
Ministry artist to leave his job for a week to attend the workshop, and Mrs.
MecKinley did not feel that one would be needed during that time. The feeling
was that the workshop participants wonld be providing suggestions and ideas
fer the cducatiovnal materialy and could provide rough sketches that an artist
could rework and rerine atoa later time.  For s reason, no artist was
present at the workshiop.  Mrs. MeKinley avranced for two Ministry artists to
work closely with Mr. Tisaa during the producition stage of the educarional

readers and materialsg.,



In attempting to create a resource base of potential learning activities,
lessons, visual aids, and other materials, T assisted Ms. Archer in ner
collection by visiting the Caribbean Food and Nutrition Institute (CFNT) and
the Nutrition Section of the Ministry of lealth. At the Ministry of Health, I
spoke with Ms. Rathleen Kainford, who praciously supplied me with samples of
their nutrition-related flip charts, brochures, posters, coioring books, and
charts. She also attempted to contact Mr. Hannah, the MOH nutrvitionist work-
ing in Clarendon, statiag that she felt it important for him to participate in
and collaborate with the Ministry of Education project. At CFN1, 1 spoke
briefly with Ms. Versada (Sadie) Campbell sbout the project and took copies of
relevant posters, leaflets, and booklets that they had researched and
produced. These miaterials were provided to workshop participants to aid them
in developing their own ideas for teaching nutrition concepts. Also provided

were samples of nutrition education materials {rom the INCS Clearinghouse.

During the first weck of preparations, I also visited the USALD Health,
Nutrition, and Population officers to rveport on the progress being made. 1
reviewed the preliminary results of the baseline survey with them and brought
them up-to-date on workshop activicies. On Wednesdayv, 1 also met with M.
Heimo Lakhonen (acting ror Mr. Geotye Young) of Unesce aad went over the same
information. He was pleased to receive a copy of the workshop schedule and
noted that he hoped the funding requested by Mrs. MceKinley would be soon

forthcoming trom the main Unesco offices.

Workshop in Mandeville Vluly 15 - 19, 1985)

The opening cervmony consisted of presentations by Mr. Thaxter, Principal of
Church Teacher’s College (site of the workshop); Mr. Dodd, S.E.0. of the
Ministry of Education; and Mrs. McKinlev. All three stressed the need for
nutrition cducation in the Clarendon area and recommended the tedchers for
participating in the workshop, sharing their ideas, knowledge, and cxpertise
in the development of innovative cducational strategies to be undertalken in
this effort. Hrs. MeEinlev also noted that the dindstry would depend upon the
teachers for implementing the program and monitoring its cifects.  (See

Appendix D for list of participants and speakers.)



I then presented the results of the baseline survey, which had been carried
out in the teachers’ schools. (Summary of those results is attached, Appendix
E.) Based on those results, we recommended to the workshop participants that
the following nutritional concepts be stressed in developing materials for the

project:

- why the body needs food (more reasons than simply being hungry or

needing energy)

~ what the various types of food do for tae body (what "needs" they
satisfy) (i.e., to charge the concept that appeared in the baseline

data that vegetables are the main food considered "guod' for the body)
- how and why various comhinations of food are good for the body

- to work on getting children not only to know and name "healthy" foods,

but also to ecat them, especially for lunch and broakfast .

Mr. Hannah then spoke about the nutritional situation in Clarendon Parish. He
rointed out that, although the milnutrition rate in Clarendon was only around
9%, many children saffercd from some level of protein-energy malnutrition. In
terms of school children, he noted that two md jor problems were gastro-
enteritis (which worsened the malnutrition problem) and anemia. Both
malonutrition and anemia were factors chat wonld have a definite effect upon
the work and thinking ability of school children, according to his report. He
recommended that the teachers try to deal with come of the myths and taboos

related to food that are "taught" to children hy their families.

Several of the participating teachers poivted out to Mr. Hannah that this was
the first time they had had contact with him and that they would like to
utilize him as a resource person. They noted that any collaborative efforts
between themselvoes and o Ministry ot Health statf person would support the

\

project. (n that nete, Mr.o Hanrali promised to deliver some MOH publie

educaticn materials to them for use in the workshop.



At noon, Ben Tisa (INCS consultant responsible for development of educational
materials) and I spoke with Mrs, MeKinley about a possible format for the
"primer." For u viariety of reasons, we asreed that che hest choice,
especially cousideriog the short span of time available for creation and
production, would be Lo une applicable Doctor bird stories in the reading
curriculum and adapt thewm for nutrition:) nessages.  (The Doctor Bird series
is a total package or 34 developmenta] veadors, wich instructLoral materials,
producced for grades 4, 5, and 6 under the auspices of the dinistry of
Education. The teachers current by use these stories to teach language arts
skills.) Mrs. MeRinley noted that this option would case the Ministry’s
acceptance ob the "new" materials, since the stocies, when revised, could be
printed in the regular Doctor Bird series, racher than as a separate package.
The Ministry was also concerncd that the new materials "Fit" che present
curriculung this option would make it easier to do so.  And finally, the
teachers themselves, who were concerned about adding to their teuaching load,
were already tamiliar with the Doctor Bird scerics. The use of adapted stories,
along with guidelines for lessons and learning activities, would be casier for
them to absorb and nse than a totally new format. For those redasons, we
decided vpon two potential Doctor Bird stories and decided to ask the workshop

participants to provide recommenditions for their adapration.

In the afterncon, the participants were split into two groups, one to work
with Ms. Dukliran on nutritional concerns, the other to listen to Ms. Morgan
explain language arts-related lessons. (As much of what was done in Ms.

Morgan’s group was repeated in Tuesday morning’s session, that is explained

later.)

Ms. Dukhran and [ discussed a number of questions with the combined teacher/
parent group. (Note: as ounly twoe parents attended the workshop, we decided
not to separate them but to have them work directly with the teachers.) On
Issues related to iood beliefs, they noted thet foods are associated with
soclal status; those hipgh on the list are chicken, rice and peas, coconut and
its products, saltrish Ceodfish)y, and tood that is "Toreign" (i.e., American).
Vegetables, on the other hand, are considercd o low status food, especially
among poorer Yamilics.  The caphasis on foods seems Lo be its bullk; Jamaicans

i thelr areas prefer food that "Fills them up.'' They also said that people

10)



do not like milk, or milk powder; children are often taught that milk causes
running belly (diarrhea). This belief inhibits children from eating the nutri-
bun, milk combination offered by some schools; powdered milk is also often
prepared and served in 4 mauner not pleasing to the children. They listed

some popular remedies for diarrhea, among them the use  f coconut water,

parched flour, and then porridge.

In terms of teaching nutrition, the teachers felt that the teachers themselves
had to receive some training, as well as resource materials. Nutrition, per
se, is not included in their college-ievel curricula. As for resources, none
are provided by the schools; the teuchers buv materials they need to use, and
there are some libraries available. Many Jdocuments provided to them are not
written at a level theyv can vasily comprehend or adapt to teaching uses. ‘hey
are also limited in that thew have no idea where or Lo whom they could address

tnemselves to find out what resources are available.

The teachers talked about other problems, including the fact that, because
they often teach children concepts that are in conflict with their parents’
belicts or custom, the parents refuse Lo cooperate with them in promoting the
children’s learning.  Also, because some thirgs are taupght with equipment
available .t schools but nwot in the homes (such as cooking and food
preparation tochniques) o children camot replicate learning at home. 1In
response Lo a question, however, they telt that, among other things, the
children should be taught: the agpect of "eating right" (different foods for
different puvposes), what anemia iz and bow it afiects them, and that they
should be encouraged Lo ecat local, nutritious foods rache: than "junk" food.
They fell that the concepts should be faught 1n such a why that it was very
relevant to children, suca as the problem of hiaving their teeth pulled if they

eat too many sweats,

Tuesday morning Ms. Morgan demonstrated how the participants could teach a
remedial-level lesson that would incorporate both nutrition ard language arts
concepts. She had the teachers develop simple sentences based on what they
ate for dinner, and then showed how they could pet tine "ehildren” Lo arrange
the sentences into thelr own stovy. During that process, the teacher could

pick up on languape principles such as syllable counts, rhyming words,
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singular versus plural. Ms. Morgan also described ways the teachers could

encourage outside reading activities and tie some of those to nutrition.

Ms. Dukhran then had the participants split into five groups to discuss
specific nutrition-related issues. The five groups were to consider one of
the following: (1) food facts and fallacies; (2) nutritional problems
affecting school children; (3) types of food locally available; (4)
nutritional activities; (5) food substitutes (such as peas instead of meat).

Some of the food facts/fallacies reported included:

~- belief that 1f a pregnant woman did not get the food she wanted, and

then scratched her arm, it would produce a birthmark on the baby;

- beliefs that tomatoes give blood, that fish heads improve brains; that
fish and sweet potatoes give worms during a pregnancy; that bananas

have 1iron;

- the belief that too many eggs bring on contractions too soon;

—- the belief that sweet potato and pawpaw make a man less virile.

We discussed with the group when it might be useful to ncourage some of these
beliefs, or to build upon them (i.e., fish heads improve brains) in teaching

nutrition.

The second group noted :hat school children often fell asleep during their

lessons, due to hunger, or even fainted during devotion. Many students were
too tired to play and others showed symptoms of malnutrition, such as dry
scaly skin, constipation, etc. (Based on teachers’ comments and opinions.)
They Ftlamed poor attendance rutes on a lack of food; they also felt that the
main causes of children not eating right were (a) a lack of money and (b) a

lack of knowleage about good eeting habits.

The third group noted that in the Clarendon area, the following foods were
usually available: yams and sweet potatoes, chicken and goat meat, vegetables

(callalu. pepper, peas, cabbage), bananas, flour, and rice. They mentioned

12



that both piped and well water were a problem, especially during the dry
season. The fifth group provided some suggestions for available foods that
could be substituted for traditional foods eaten at breakfast and dinner. It
was felt that teachers would nered to talk to students individually about what
was eaten at home, so they would not be embarrassed. In terms of rnutritional
activities that could be carried out, the group suggested having the children
draw pictures of food, discuss what people should eat, discuss why an athlete
does well, ask children to describe foods prown in the a=vea, work in a kitchen

garden, help raise funds to supply a school breakfast.

In the afternoon, the participants split into two groups, one to adapt the
story "No Fish for Dinner," the other to work on "Sweet, Sweet Mango Tree."
The groups then reconvened to present their adaptations and to receive
constructive feedback from other workshop members. The main thrust of the
feedback was to make certain the nutritional "messages'" or concepts were made
clear, and that whatever changes were made were realistic (in light of the way
childrea live in Clarendon) and appropriate. Mr. Tisa and | als» made
suggestions concerning ways messages could be repeated in the story, and how
they could be inscerted in ditferent, more creative ways. The groups then
decided to continue working on the stories that evening, taking advantage of

the feedback that had been provided.

The school principals, who had been "assigned" to analyze the resource
materials provided tu the participants, presented their preliminary resource/
reference list. This list contained the names of documents that teachers
could order, as well as the names and addresses of potentially helpful
development/networking organizations to be contacted, such as the Caribbean
Food and Nutrition Institute. This list was to be created and provided to all
Clarendon teachers, based on the need they had expressed in Monday’s
discussion for resource materials in their schools. Mr. Tisa and | said we
would add more resource organizations and names to the final list, The
teachers then began work during the evening on educational materials they

could use in class to tesch nutrition {(posters, games, jingles),

Wednesday morning began with a presentation of che groups’ re-revised stories,

foliowed by discussion of the changes made. (Samples of the original stories,
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as well as the revised ones, are included in Appendix F.) Ms. Morgan then
selected the "Fish for Dinner" adaptation and developed, with the
participants, a sample lesson plan that the teachers could use to teach the
language arts skills and nutrition concepts contained in the story. In order
to do this, the participants first worked with her to identify the actual

vocabulary and nutritional ideas found in the adapted version of the story.

After lunch, Ms. Jennifer Johnson of the Tropical Metabolism Research Unit,
described the "Child-to-Child" pilot project that her organization had
undertaken, with support from UNICEF and the Ministries of Health and
Education. Children in the St. Thomas parish, in the 3rd through Sth grades,
were taught basic child rearing practices, especially in *he areas of hygiene,
breastfeeding, weaning, safety, and child development. They were encouraged
to care for their siblings and take learning materials home to their parants.
Several innovative activities were devised and utilized over a pcriod of
several years to teach children. Based on the program’s experience, Ms.
Johnson mentioned that the teachers had some difficulty reaching the
community-~parents often did not like being "taught" by their children. She
also noted the importance of creating learning activities the children enjoyed
and that humor was well advised. With slow learners or slow readers, they had

noticed that comic strips would work.

Following this presentation, ! broke the participants into small task groups
in order to brainstorm potential means for promoting and explaining the
project to schools, PTAs, aad other community proups. A summary of their
suggestions is provided in Appendix G. During the evening, the participants

continued to work on their classioon educational aids.

Thursday morning began with a prescentation of the participants’ teachir  /
learning aids. Several posters werce prepared, some jingles and poems, a
puzzle, and a game (sce Appendix H). In most cases, the materials represented
a mix of nutritional concepts as well as a means of utilizing reading and
writing skills. After a general discussion, the participants prouped
themselves to develop a nutritio.. .-ory for the students, a skit that could be
performed by cthe students, a comic strip, and some poems (see Appendix I).

The emphasis at this point was on devising children’s activities that
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incorporated nutrition learning. During the afternocn, these stories and
activities were presented and feedback was given. Most feedback was concerned
with making sure that the materials, again, were as relevant as possible to

the children’s living conditions.

Mrs. McKinley then spent some time talking with the participants about what
they could do to implement the project upon their return to the schools. She
suggested they could "train" the other teachers who had been unable to attend
the workshop, as well as pass on information learned and share their posters.,
She said the Ministry would write to principals asking them to request that
the participating teachers present a report on Che workshop and JPEN project
to their PTAs. The teachers responded by saying the Ministry might also
sponsor other aids-making sessioas, and that the Curriculum Unit staff should
visit the schools to monitor the program and provide further assistance to

teachers.

(I left with Mrs. McKinley that day to try to get my visa extended to work for
a longer period of time with “en Tisa in Kingston. That Friday, in Kingston,
I also visited the Peace Corps library and gathered reference documents that
could be used in designing educational materials/activities, as well as

providing input to the reference list to be provided to teachers.)

On Friday morning, the participants, under the guidance of Ms., Morgan,
developed several recipes that the children could use at home. They took
basic recipes from the newspaper and substituted other appropriate, cheaper
ingredients. These recipes were intended to be used as children’s activities
in the home. The participants also put together a list of other potential
nutrition-Jearning activities that could be carried out with children and
which could possibly invelve their parents. That list is preovided in Appendix
J. Before leaviug, the participants filled out an evaluation form. The
results of that evaluation are provided in Appendix K. Overall, the
respondents were enthusiastic about what they had gained during the workshop,
were positive about the project, aad hoped that further workshops could be

provided.
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Results

The participatory workshop was intended to generate ideas and suggestions for

potential nutrition/language arts lessons and materials. In that respect:
I. two stories of the Doctor Bird series underwent a preliminary revision;

2. participants designed and produced several posters and games that they

intended to use in their classrooms and share with other teachers (see

Appendix H);

3. participants provided ideas and suggestions for: teacher and
classroom-oriented activities and materials, activities children could
carry out at home, and methods for promoting the project and

integrating parents and community members into its progress.

The workshop also appeared to have generated a great deal of enthusiasm among
the participants. They were pleased with their constructive, active role, and

the parents involved pledged to inform the teachers of their schools about the

project,

Constraints (Workshop-Related)

(1) Out of 36 teachers vho were invited, only a total of 18 arrived, and that
number dwindled throughout the workshop week. Only two parents and three
principals were present, and they all left within the first two days of the
sessions. This small attendance was caused partially by confusion over (a) a
~ancellation notice concerning another workshop held at the same time, and (b)
a notice from the Jamaica teachers union requesting their non-attendance at

the workshop.

(2) Because of the lack of time and rescurces for carrying out field-oriented
qualitative research, it was not done. [f I had been able to gather
information based on focus group interviews and classroom observations, it
could have served as a basis for (1) developing clearer, more appropriate

educational and motivational messages in the stories and aids, and (b)
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assisted myself and Mr. Tisa in providing more effective feedback and

assistance to the teachers, as they were developing their materials.

(3) It was not possible for me to meet with either the nutvition educator or
the reading specialist to discuss the workshop in depth before it took place.
Thus, we were unable to go over the planned objectives, schedules, and
proposed roles for the workshop unor was 1 able to describe to them the full
background and objectives of the project. If these meetings had occurred,
full agreement on the methodology te be used in the werkshop would have taken

place, which in tur would have promoted a smoother {low of activities.

(4) No experienced nutrition educator (one who had worked in the school system
or who nhad designed nutritional materials) was available to work with
participants throughout the entire workshop,  Thus, the teachers present were
not given any exposure Lo teaching tecaniques, nutritional information, or
nutrition education activities they could use in a classroom. This was a need

they had expressed at the bepinning of the workshop.

Considerations and Constraints (Project=- c¢lated)
1 2 SlPE s IO ject= eldated)

In terms of implementing the project, as well as the development and delivery
of the iearning materials, several things must be taken into account. One is
the general cconomic situation. Because of the new IMF requirements, many of
the teachers and other Ministry of Education staff may be lald off by the next
school year. If this occurs, o preater teaching burden is placed ou the
remaining teachers who will have cven less time fo adapt to and ntilize new,
unfamiliar materials and lessons.  In that vein also, the Core Curriculum
Unit’s staff will find their administrative/monitoring workload increased,
making it more difficnlt for them to Lravel to sites to assist tecachers and

monitor progress.

The teachers at cthe workshop were also concerned about having new subjects
added to the curriculum for which they were already responsible. However,
they did agree that nutrition was a subject arca that was sorely needed. We
attempted to minimize the "burden" of new lessons by incorporating our

materials into the existing Doctor Bird serics. This will, hopefully,

17


http:materia.ls

encourage the teachers to use the stories and accompanying materials. One
added drawback is that the teachers themselves have very little training in
basic nutrition. Thus, they feel they need more resources available to them,
as well as training and guidance in "how to teach" the concepts put forth in
these stories/educational acrivities. Again, we attempted to address this
issue somewhat by providing to all teachers a list of free or inexpensive
resource documents, as well as the names and addresces of instituvions that
could supply them with publications and/or assistance. Ms. Archoer also was
arranging to purchase and deliver copies of relevant GFNI documents to school,

to be used as resource references.

Review

The development of effective educational materials that combine reading skills
and nutritional concepts is a .omplex and lengthy process. This is especially
true {f the development of the materials is done as a "participatory'" process,
that is, incorporating the iaput and assistance of a number of involved

people--teachers, parents, resource people, Ministry staff and others.

As noted, the development of materials in the Jamaica Primary Fducation
Nutrition Project is to go through several stapges. The following have taken

place:

= A baseline survey has been completed:; that survey provided information
relevant to rthe children’s (tarpet audience) reading level and to their
knowledge of certain basic nutritional concepts,  That information has
provided puidelines in determining (a) the level at which reading
skills should he taupht, and (b) paps in bhasie nutrition-related
knowledge.  In terms of nutrition, we decided to focus on some of the
important saps, making those the kev nutritional themes or "messages'

to be incorporated into the learning materials.

= The information provided from the baseline survey was made available at
the "raterials development” workshop. At this workshop, Ministry
officials. =zachers, parents, school principals, resource persons, and

INCS consultants collaborated on the conception of materials to be
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used, in their preliminary adaptations, and 1in providing ideas,
suggestions, and comments relevant to thelr further evolvement. 1In
particular, the workshop participants took the first step in revising
the two selected stories to be used, inserting certain nutritional

concepts into the stories.

= In the next step of the process, INCS consultant, Benedict Tisa, worked
closely with Mrs. McKinley’s staff to design a prototrype "primer" and
accompanving educational miacerials. Those materials included a
proposed teacher’s yuide, poster-flash cards, and other activities.

(See Appendix L for Tisa’s report.)

Next Steps

Upon receipt of those preliminary, prototype materilals, INCS staff must carry

out

several revisiens. The next stage calls for:
a) Adaptations of "No Fish For Dinner" and two other stories taken from
the Doctor Bird series. These two stories are: "Sweet, Sweet Mango

Tree"

and "Mapgie s Wish." Another story, an original one created by
the workshop participants ("Mickev Left His Six Dumplings"), also needs

adaptation to inclade both reading and nutritional aspecls.

b) The desivn of a4 mirorials package for the stories, such as a
nutritional reader, which also might {nclude complementary stories,

games, wotrksheets, etc.

¢) For each story, appropriate nutrition-related vocabulary words must be
ldentified nd exercises attached to the stories. These will assist
the teachers in determining how well the children learn the words and

nutrition concepts.

d) For each storv (and Accompanying lesson) the following should be
prepared:
- a set of learnlng objectives;

—- an "advance organizer" for the teachers, to assist them in
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Introducing the story and the vocabulary, the nutritional concepts,
and to provide them with sample discussion quesions to use in

working on the story.

d) A schedule should also be attached that provides guidelines to the
teachers in how to teach the stories over a period of time. Because of
the generally low reading level, it is suggested that each story be
taught on at leest a two-wecek basis. This will allow for a fair amount
of repetition that will enhance learning of reading skills and allow

time for learning nutrition principles.

e) The teachers should alsa be provided with a list of the overall
nutritional messages that are to be covered during the period of the
pllot project. These messapes, or concepts, are to be present in the

stories read by the children.

f) A pre-test must be formulated, ocased upon the nutritional messages to
be taught and learned. This pre-test is to be administered by the
teachers before the materials are used in class. This will provide a
measure of the level of nutritional knowledge (bhased on the curriculum
content) before the pilot proiect begpins, and the results can be

compared with final evaluation (post-test) results.

A suggested plan of operation must he worked out with the Ministry of
Education staff, to provide them with guidelines for monitoring the program
throughout the school year. Tt might be wise to develop some observational
criteria for the staff, so that they have a basis for noting teacher needs and

then providing those teachers with assistance as nceded.

If further workshops are to be held (i.e., an orientatisn to materials
workshop and a feedback workshop) for the teachers, advance planuning neceds to
be undertaken with the Ministry. This advance work would ensure that there is
agreement hy all participating groups on workshop objectives and
methodologies, and that there is enough time for organization and coordination

of resources, perople, and other inputs.
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OVFRALL
OBJECTIVEs

TRAINING
COURSES!

Appendix A

JAVYAICA NUSRITTON EIUCATION PROJFCT
WORKPLAN FOR IN~3ERVICE TEACHER TRAINING COUABES

To receive «nd co-ordinate recommendations for the
Prepuration of eoducational materials whioch will faoilitate
the learning of nutrition oconcepts as wsll as support the
development of reading skills,

There will be 2 workshops, one for 5 daye and the other
for 2 dayas,

WORKSHOP It A 5-day residential workshop, July 15-19, 1985,
at Churck Toachers' Collgge, Mandeville for
50 participants (40 teachers from the 18
projevt mochools and 10 purents representing
the Parent Teaohers' Asmociations).

A. Speocifio Objectives:

1.

2e

4

Se

To i1dentify specific nutritional concepts and content areas to
be covered in the Orades 4 and 5 instructionsl materials that
will dovetail with existing ocurrioulum content and meet the
apecific nieds of the area.

To identify posasible ciuses of poor achievement at reading und
prioritise the reading skilla that must bve developed at this
lavel.

To develop a preliminary set of activi:ies/tasks to be ocarried
cut by children in school snd at home which will simul taneously
(1) improve attitude to and aochievement in reading
(14) ohunge/0dify their own und ‘heir families' nutrition -

rel 1ted beh.viour,

To identify potenrti- 1 methods of involving parents and
oommunity nvenbers in the attitudinal ind behavioural chanres
stated at #3 above.

To determine ..e "ost apprepriate educ:tional materials and

identify the best formats to be used in the design of these
mat rials.

WV
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WORKSEZP 1I1: A 2-day non-residential Workshop, December 5 - 6, 1985
at Denbigh Primary School, Yay Pen for 40 teachers.

Ae Specific Objectives:

1. To receivo feedback on use of moterials during the first
senrepter of the school year

2, To determine strate.,iee for dealing with problems identified
and for reinforcing positive experiences.

3, To -ive orientation in use of additional/alternative materials

B, Orggnisstion:

1. Teachers will be smoused from their normal teaching/administrative
reaponsibilities to attend the workshop and will travel to and
from the workshop eaoh day.


http:JK)RKS.1P

2.

The workin, sessions will be devoted to

(a) Information sharing on

= bhow the materials were used: {ime mpent on the rotivities,
flexibilit, in usa.~e, possibilities seized for intesration
ate.

-~ thetes/tojles/ ailde that were 0at/least unaful and /or
effactive

- obgervatie diffarsnces in beh-viours aronge ¢ pupils, parents,
sommunity menbers.

(v) Group exercionas to:

- determine chansoes/rodificati 'ne that must be made to the
materials, if any

- develor ~tler feedback insiru-ents, as needed

~ introduce new minterials,



Appendix B
JAMAICA PRIMARY EDUCATION NUTRITION PROJECT
= woggsnop - JULY 15 - 10, 1985
" CHURCH TEACHERS' COLLEGE = NDEVILLE

RATIONALE:

To address some of the concerns associated with « low level of
reading achievement and nutritional awareness amcng fourth and
fifth graders in 14 selected schools in Clarendon.

PURPOSE:

To receive and coordinate recommendations for the preparation of
educational maierials which will facilitate the learning of nutrition
concepts as wekl -ag support the development of reading skills for
fourth and fifth graders. Also to provide recommendations for the
promotion of the JEEN project at the community level,

PARTICIPANTS:

Participants will include 36 teachers representing fourth. and fifth
grade teachers from selected schools in Clarendon, and approximately
10 parents of fonrth and fifth grade stuents, There will also be

present six resoirce bersons and workshop facilitators.,

OBJECTIVES:
At the end of the workshop, participants will have:

A. 1) discussed and made Suge~stions related to nutritional
concerns relevant to school children in the geographical
area;

2) identified specific nutritional concepts and cantent areas
to be covered in grades 4 - 5 ecducational wmaterials that
will correspond with existing curriculum content and meet
the specific needs of the area;

3) considered varicus existing materials, activities and
curricula developed/being useil by MOH, MOE, UNESCO, CFNI
and others for possible use and adaptation in teaching
nutritional concepts to the children in project schools,

B. 1) identified possible causes for pcor achievement in reading
at the grades four and five levels;

25 selected and prioritized the reading skills that must be
developed at theae levels;

3) shared information and received guidelines concerning
various methods and materials used in teaching reading
skills.

C. 1) developed a draft set of learning/instructional materials that
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2)

3)

4)

5)

1)

-.-?. - . e i

incorpocate the identified reading skills and. metritional
concents;

developed a preliminary set of activities/tasks to be cérrfed”
out by children in school and at home that will;

- improve reading skills

- modify family and student nutrition-related behaviour
identify potential methods of involving parents in attitudinal
and behaviour changes;

determined a potential educational package, including
identification of preferred (or suggested) formats, themes and
overall design of materials;

outlined ideas and sur estions for monitorin students! preo regg "
&6 prog

in learning reading skills and nutritional knowledge.

outlined ideas and Suggestions for the promotion of the
programm with schools, PTAs and other involved groups in, ;the
community,

~ this would include involvement of these people in pre-testing -
of the preliminary educational materials,.



Workshop Schedule Appendix C

Monday (July 15)

- Welcome - Mrs. Gladys Archer
= Prayer - Chaplain - Ms. Thompson
- Introduction of Special Guests and Participants
- Greetings - Mr. K. Thaxter, Principlal, Church Teachers’ College
- Greetings - Mr. R. Dodd - S.E.0., Ministry of Education
- Presentation of the Project - Mre. L. McKinley
—~ Workshop Objectives and Schedule - Ms. C. Hollis
BREAK
- Presentation of Baseline Survey Results - Ms. C. Hollis
— Nutritional Status of Jamaica Children - Nutrition Educator
- Discussions
LUNCH

- Group Work: Small Task Groups
a) Group I - Hollis/Nutrition Educator
b) Group II - Reading Specialist/Tisa

Tuesday (July 16)

- Instruction in preparing reading lessons using nutrition as the subject to
be learned (Ms. Morgan)

~ Small group work on nutritional issues (Ms. Dukhran/Ms. Hollis)

LUNCH

- Small group work; task to adapt Dr. Bird stories to contain nutritional
messages; principlas assigned to review resource materials and develope a
resource list for teachers

—- Total group reunion to provide contructive feedback on first adaptation of
stories

DINNER

- Evening activities: - continuation of group work on stery development
- individual work on developing teaching, learning
materials (posters, for use in classroom)



Wednesday (July 17)

- Presentation of revised stories; group discussion

- Demonstration of how to develop a nutrition- and reading skills-oriented
lesson plan based on one of the adapted stories

LUNCH

- Presentatior of the Tropical Metabolism Research Unit’s child-to-Child
program, iuntroduced into the schools in St. Thomas parish (Ms. Jennifer
Johnson)

- Small group work on recommendations for promotion of program with schools,
parents, community in Clarendon (Ms. Hollis)

DINNER

- Evening activities: - continuation of work on visuals, games, and other
educational materials

Thursday (July 18)

- Presentation by participants of the educational materials developed

= Small group work to develop specific language arts/nutrition educational
resources: story, skit, comic strip, and poems (Emphasis was on children’s
activities)

LUNCH

- Pr¢sentation of educational materials/activities with constructive
feedback provided

- General discussion of further activities (especially promotional) that
teachers could undertake upon return to their schools (Mrs. McKinley)

Friday (July 19)

- Group work on development of nutritional recipes to be used as class
activities
LUNCH

- Group work on identification of other student-involvement activities

- Evaluation of the workshop
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Appendix E

PRELIMINARY SURVEY RESULTS OF NUTRITION/READING BASELINE SURVEY

A. In terms of reading levels of the 3rd, 4th, Sth grades tested
In Clarendon:

(1) Approxlimately 603 of 3rd grades are non-readers
Approximately 40% of 4th gradas are non-roadars

Approximately 20% of Sth grades are non-recders

*Non~reader Is deflned as a respondont who could not get three
correct answers out of slx sacond-grads level questions;
respondent Is not scourlng anything beyond random chanca.

(2) Approximately 16% of the thlrd grades toested read 2t or
ebova 3rd grade lavael

Approximately 22% of the &th gradss testad read et or
above hth grade leval

Approximately 22% of the 5th grades tasted read at or
above 5th grade laeve!

(3) The followlng Is a matrlx outlining the brsaKdown (by percentage)
of students tested and thelr level of reading abllity:

Level of Readlng Skills for 3rd, 4th, 5th Grades Tested

Level of Readling Grade Level and Total % of Students' Level
[ ‘
Total %% 3rd grades = 4th gradas S5th grades
|
0 (non-readers) = 37.9% 1' 55.5% 35.13% 18,22
I
1st Grade - ‘ |
level reader 15.7% [ 17.5% 16.4% 15.1%
!
2nd grade - !
level readee 13.1% 10.8% 14,7% 13.92
]
Jrd grade - i ‘
level reador 11.6%2 , 8.5% 12.0% 15.0%
] L .
bth Grade - | f
level rsader 10,23 h,3% 12,6% 14,72
? ' !
Sth Grade - ! |
i 3.3% 9.2 % 22,12

level readarl 10, 4%

#Score |s hlgher due to larger number of 3rd gradas tested than
S5th grades. i



8. In terms of nutrition knowladge

(1)

(2)

There was a tendency for scores to be lower (answars at lowar
end of sgGie) for students In more remote, rura! schools and
for 3rd graders. 3210 students wera testaed,

92,8% of students tested selectad tha gresen vagetabls correctly

60,18 of " " those the correct answer for a
haalthy lunch

4.9 of " " selected the correct answer for foods
affacting ayes

74.9% of " n plcked the correct "starchy" food

57.4% of " " selected tha correct response for
making tseth strong

81,33 of " " had the corract answor for aumber
of weals to eat

76.1% of " " had the correct responss for a
healthy breabfast

46,33 of " " plcked the food that would
"keap the longes: tlme"

33.62 of " " could selact the healthy mix of
foods

64.% of " " knew whieh food came from Jamaleca

98.5% of " " knew whlch food came from the sea

53.9% of " " responded correctly to when the
body needs more food

12.8% of " " had the correct responsz to food makling
a body strong

59.63 of " " respondad that '"raln only" makes plants
grow

36.7% of " " respondud that "raln and sun" are needed

to grow plants

(Yhere was a higher number of &th grades than S5th grades who
got thlis correct),

B3.3%t of students tested sald they should wash thelr hands
before cooking

(3) Discusslon:

(o)

(v)

(c)

(¢)

The concept of the body's need for dlfferent types of food,
aspacdally proteln, does not seem to be wall understood,
Emphasls might be placed on the concepts of how and why foods
affect tie body, Also, the Idea of a "miIx'" of foods should

bae stressed, as that does not seam to be clear to respondents,

They do not seem to be clear on the ldaa of food preservation
but that might also be caused by some confusion over the
wordling of the wquestion,

Hore students had ¢ correct response to a ""healthy breakfast

than lunch; It wouid be worth exploring what thelr concept

of healthy Is and wnat differances there are between thelr expressed
knowledge and accual behaviour (buylng swawts from vendors).

The tradltional concept of 3 meals a day may nnt be the best
"rule'" to stress In Jamslca.



Appendix F

ORIGINAL STORY
FISH FOR DINNER

Written by Diane Browne

Clive's mother was asking him to go
to the shop.

"Take this money," she said, "and buy
something for dinner. I don't have
anything for your father to eat.!
"What must I buy?" asked Clive.

"A little fish, sbme ri&e, and a

bun,'" she said,

"Now, don't forget. Your father

likes fish. And do not stop to play .
It is getting late."

Clive walkued down the streets "I
must not forget: = little fish, some
rice, and a bun."

He had not gone far when he saw Bili.
Bill was kicking 2 balle "Hello, Clive,"

he called out. "Come and play ball, men."



-2 .

“I have to go to the shop,"-said-Clive.

"I can't stop."

"Stop a little," said Bill. 'You can go

to the shop after."

It was nice new ball and Clive wanted to
play. So he stopped and kickgd the ball for
a little. It was a good ball. After a time
he said, "I have to go. See you later, Bill."
As he walked down the street he said, "A
little fish, sume rice and - a bun."

Just before he got to the shop, he met

John. John had some marbles. He called

to Clive, "Ccme and play marbles with me
man. "

"l am going tc the shop," sa2id Clive,

"I can't stop."

But the marbles were pr‘ettyo .They were

blue and green and red. Clive wanted to

play for a little.



-3 -

He would not stcp for a lcng time.

So he played marbles with John.

Then he said, "I have to go, man."

He went down the stroect and into the

shope.

"Hello, Clive. What can I sell you

today?" asked the man in the shop.

"My mother wants ccoeaoco said Clive.

And he ceould not think ¢f what to S¥e

"Oh, I know," he said., "She wants scme

rice = and a bun."

"Is that 2112" aske? the man,

"Yes," s2id Clive. He was nct sure, but

he cculd n:t think ¢f »nything more,

He went hume quickly. "Here are the -

things, Mother," he said,.



"Thank you," she saide But then she
looked 2t the things. "what %s this?
Where is the fish? Wnat am I go%ng to
do? Your fathcer will be hungry'when he
comes home. And today is the day when
he has fish for Jdinncr."
"I am sorry. I forgot the fish," said
Clive. "I will 3o back for ita."
"It is too far," she said. "You will take

too lcng.'

Soon Clive's father came in. "I am
hungry," hc¢ said. "I wcerked! hairld tolzay.
I am ;eing to hive a ool Zinncr.

is the day we have fish. Is it reziy??

"I am sorry," said Clive's mother. "We

only have rice and a bun.®

"What! No fish? We only have rice and a bun!®

said his father,



"Well," said his mother, "Clive went to
the shop for it. But he did not bring it

back. He took so lecng that he forgot."

"Clive! Where is that boy?" called his
father. "Whem I catch you, we will talk

about thistrw

But Clive was not around. He did not
think his father would just talk about it.

His father wcull kncw that he stepped te iny

!

Clive was sure his father would beat him

he stayed outside., His father would forg=t

about it by the next :zy.

Clive came in when his fathoer hal 5one to

beds  His father was azleer; 3¢ he coual? not

beat him,

His father 1id nct get any fish., But

Clive did not get any dinner, and he was



very hungry. Clive 4id not taink

he would forqget the fish next time.



TEACHER'S REVISED STORY

FISH FOR DINNER

Clive's mother was asking him tc go to the shop.

"Take this money," she said, "and buy something
for dinner. I don‘t have anything for us to
eat."

"What must I buy?" asked Clive,

"Some fresh fish from which we get protein
which will help us to grow, and calcium which
will make our bones and teeth strong. Some
rice and sugar from which we get carbohydrate
which gives us energy, and tomatoes which give
vitamins which protect -us from diseases," she
said. . . '
"Now, don't forget. Your father likes fish,
And do not stop to play. It is getting late,"
Clive walked down the streeiv. "I must not
forget:r some fish, some vegetablgs and sugar.
and rice."

He had not gone far when he saw 8ill. Bill
was kicking a ball. "Hello, Clive," he called ,
out. "Come and glay ball, man."

"I have to go tc the shop," said Clive.

"I can't stog."

"Stop 3 little," said Bill. '"You can go to
shop after."

It was a nice new ball and Clive wanted to

play. 5o he stopped and kicked the ball for



a little. It was a good ball., - O
"Clive! how can you kiék the ball so well?"™
asked Bill,

"Because I eat rice and sugar which gives me
energy and make my bones strong.

After a time Clive said, "I have to go to the
shop now to get some fish which -gives us ,
protein to make us grow, calcium to make our
bones and teeth strong, rice and sugar from

which we get carbohydrate which will give us

more energy to play and vegetables from which |

we get vitamin which help to protect us from
getting diseases., See you later; B%llﬂﬁ
As he walked dcwn the street he_g;iq, "Some
fresh fish, scme rice and Yegeéables‘and
sugar. " |

Just befcre he got to the shop, he met John.
John had some marbles. He ;alled'to Clive,-
"Come and play marbles witﬁ me, man,

"I am going to the shop," said Clive.

"I can't stop.”

3ut the marbles werc protty.  They were
blue and green an! red. Clive wanted to
play for 2 little.

He would not stop for a long time,

So he played marbles with Johne

NN



"How can you see the marbles so well,
Clive?" amkaed. John.

"Because I eat vegetables which gives me
vitamin which helps my eye sight," said
Clive.

Then he said, "I have to go, man."

He went down the street and into the .
shope.

"Hello, Clive. What can I sell you
today?" asked the man in the shop.
"My mother wants .....'" said Clive.

And he could not think of what to say.
"Oh, I know,% he said. "She wants some
rice, sugar and some vegetables,

"Is that 2ll?" asked the man.

"Yes," saidl Clive. He was not sure, but
he could not think of anything more.

He went home quickly. 'Here are the things,

Mother,'" he said.

"Thank you," she s3id, 2ut then she locke?
at the things. '"What is this?

Where is the fish? What am I goeling to 0?2
Your fzther will be hungry when he comes
home. And today is the iy when we have
fish for dinner."

"I am sorry. I forjot the fish," said

Clive. "I will go back for it."
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"It is too far," she said. '"yYou will
take too long."
Soon Clive's father came ‘n., T am.- hungry,"
he said. "I worked hard today. I am going
to have 2 good dinner. Today is the day we
have fish. 1Is it ready??
"I am sorry," said Clive's mother, "We
will still have a balanced mecal -ecausc
we have some delicious stewcd peas in the
refriderator wnich we can usc instead of
the fish, I can heat it up with rice and
some refreshing lemonade, "
"What! No fish? We only have rice and
stewed puas, " said his father.
"Well," s2il his mother, "Clive went to,
the shop for it.e But he Jdid not bring it
backe. Hc took s0 long t'if he forgot,"
"Clive! Where is that boy?" called his .
father. "When I c2tch you, we will talk
about cthis!™"
But Clive was nut around. He Ji! nct think
his father would Sust talk =bcut ite His
father would know that he Stepped t¢ play,.
Clive was sure his father weul? Lot him so
he staryed outside.  His father weuld forget
ab.ut it by the next iay,

Clive came in when his father had gone to
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bed. His father was asleep; so he could
not beat hinm.
His father did not get any fish.,
Clive's father heard when he came in,
"Clive", he called, Clive stared at his
father in surprisc.
"Go and have your dinner. You should never
go to bed hungry becaus< your body is still
working in the night and nceds the food to make
it work. That is why in the¢ mornings you are
hungry and need 2 very good breakfast to
start the day againe.™
Clive listened to nis father, He had his
dinner 2nd he promiscd his father he would

never be disobedicnt agzine

NEW WORDS

tomatoes surprise sugar
fresh lemonade v

delicious
neds refreshing

encrgy
i s
lisenses »rotelins

P cartohydrate

disobedient working

refriigerator

e -~ N
alanced hunsry .
I listens-

vegetables

stewed
calcium
vitamin
breakfast

moinings






.)RIGINAL STORY No. 2

SWEET, 3WEET,

MAlGO TREE

- ——

Written Ly Diane 2t owne

Ben was a man who did not like to

work.

One day he was sitting under a tree.

He heard a noise far away in the bush. It

was like somebody singing.

song Ben knew,

But it was not a

Ben wanted to see what was happening.

So he walked zuletly through the bush.

Then Ben saw a funny thing.

0old man in a re=d hat., He wa

-~ S

around 12 bis mangc tree, Az

There was an

s dancing

ne dznced, he

"Sweet, sweet, menjo tree

Mango tre.: swect,

My children noel something to cat,n

Then, to Ben's surprisc, he

heard a dewp



voice.

"What do you want to e2t?" It was

the mango tree speaking.

The old man in the red hat danced

and sang:

"Sweet, swect, mango tree

Mango trec swect,

My crildren need rice and

mezta "

Then the tree began to shake. It

looked as if a big wind was blowing.

But thure wis nc wini, Th. mzingocs

on the troe went round and round,

Suddenly o hcara 2 lousd ncisc.

He thought It was mangoes falling,

ry

but it was act. 2ags of rice and

meat fell out of the tree,



The old man put the rice qu meat
into a basket,
Then he danced around the trgg again,
As he danced, he sang:
"I thank you, dear mango
tree,
I thank you."

Then the old man went away.

Ben stood still. He thought about
what he had seen. "I am not hungry,"
he said to himself. "But what a good
way to get focde And I weoul!l nct have
te work for it."

3en ran to the tr<e and shouted:
"M3ange tree, mango tree, I want
something to eat."

Nothing happened. 80 he danced around

the tree, but still nothing happened.



He had forgotten the words the old

man said.

So the next day Ben stayed in the
bush. He wanted to sec if the old maA

would come again.

The old man did come. He danced and
Sang. He asked for milk and bread,

And just as beforwe, the tree shook 1s
if a big wind was blewing it, Milk

and bread fell to the grcund,

This time Ben was sure of the werds.

He s2id just what the <l man hal sail.
But he asked for a lot of things,

He wantel meat, rice, milk, broad oan

rume

All these things dropped cut of the

trec. He began to pick up scme rice,
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And suddenly everything went Lack
up into the tree. What had happened?

He had forgotten to say thank you.

$0 RBen danced around the tree and
sang:
"I thank you,dear‘mango tree,
I thank ycu."
All the things dropped to the

ground again.

Ben could not eat all these things.
So he went tc town and sold some of
them, It w3s 2 Zoo! way to moke money,

and he lid not have tec werke

Every d2y the 1! man cane to the
tree and askel for a little fcod,.
And every day Zen came te the tree anid

asked for a lot of foole Then he went

BN



to town and soli it,

Ben was making a lot of money. But

he wanted more. "Let me sce if the

tree will give me other things,” he

said to himself. "Maybe I could ask

for clothes. No, I will a;k for a lot

of money. Then I can buy anything I

want. I will live in a2 bij house. Even
selling is hari work. This way I will n-t

have tc¢ work again. I will be rich!®"

So the next day he went to the mango tree.
He tock a1 lct of baskets te put the money
in. He lancel and sang:

"Swect, sweet mangoe tree,

Mange tree sweet,

My chiliren want meney to

eat, "

"Maybe nothing will happen," he thought.

.
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"Maybe the tree will know that pecple

do not eat moncy."

But the tree began to shake and shake,

Money began to fall to the ground. And

Ben began to f£ill the baskets. He jid

not even stop to say thank yOu.

But this time the trec did noct take

back anything. More money just fell,

Soon Jen had filled »11 the Laskets,

And still more ncney fell and f=11

and fell. It fell on top of him. It

covered him ugp,

Then the tree steppel shakins,

The 0ld man camc the next 1aye He saw

2 1ot of green mangoae: under the troe.

dut he dild not think about it. He just

got his food and went away. He Jdid not



know about 3en.

look for hime

And nobody ever

- 8 -

S¢ he did nct

saw DBen again,

s



TEACHERS' REVISION: STORY No. 2
SWEET, SWEET, MANGO TREE

Ben was a man who did not like to work.

-

One day he was sitting under a tree,

He heard a noise far away in the bush., It

was like somebody singinge. But it wés not a song
Ben knew,

Ben wanted to see what was happeningf

So he walked quietly through the bush.

Then Ben saw a funny thing., There was an

-

old man in a red hat. He was dancing around
a big mango tree. As he danced, he safig:

"Sweet, sweet, mango tree
Mangc tree sweet,

My children need something for

breakfast.

Then, to Ben's surprise, he heard a dzep voice.

"What do you want to ¢at?'" TI%Z was the mango

tre= speakinge.

The old man in the red hat danced and sang:
"Sweet, sweet, mango tree

Mango tree sweet,

\)\(
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My children need milk-égd breaé,
2ggs and orangess
Then the tree began to shakec, It looked ay, if
a big wind was blowing. Bgt there was no wind.
The mangoes on the tree went round and round.
Suddenly Ben heard a 1oud'noisen He tﬁouggt
it was mangoes f£1lling, but it was not.. 2oxes
of milk, loaves of bread, eggs and oranges fell
out of the tree,
The old man put the food he got into a basket.
Then he danced around the tree again.
As he danced, he sang:
"I thank you, decar mangc tree,
I thank youo."

Then the old man went awaye.
Ben stood still. He thcught about what
he had seen. "I 2am not hungry," he said to-
himself. "3ut what 2 gocd way to get fucdg
And I wculd not have tc work for it".
Pen ran to the tree and shouted:

"™ango tree, mango tree, I want

something to eat."

-



Nothing happened. So he danced around the
tree, but still nothing happened.

He had forgotten the words the old man <aids
So the next day Ben stayed in the bush. He
wanted to see if the ol man would come again.
The old man Jdid come. He danced and SaANnga.

He askel for some rich hot vejetable soup with
beef, dumplings and yams. He wnnged to make

sure that bis children : re properly fed,

And just as befcre, the tree shook as a big wind

was 2lcwing it, 2and everything the old man requested

fell to the jround,

Thi¢ time 3en was sure of the words,

He said just what the old man hal said.

Sut he asked for a lot of thingsa

He wanted meat,'rice, milk, bread and mang; nectar,
All these thirggs lroprpe! out of the trec.

He began to picr up some rice, AnZ suddenly
everything went bzck dp intc the tree. wWwhat

had happened? He had ¢ rgotten to say

Thank ycu. 50 Jen Zmced around the tree and

sang:

\



"I thank you, dear mango tree,
I thank you."
AlZ the things dropped to the ground again.

Ky

than could not eat all the o things.

1N |

Sci he‘went to town an;i sold some of them.

It was a geod way to make money, and he 4id
not have to work.

Every day the o0ld man cam¢ to the tree and
asked for 1 little food, .And every day Ben
camz to the tree and asked for a lot of food.
Then he went to town an? sold_ito

Ben was making a lot of moneya. Jut he wanted
more. "Let e see if the trec will give me
other things," he said to himself, "Maybe I

could ask for clothes., N-, I will ask fcr a lot

of things to sell. Then I can buy anything I want.

I will live in = nics hcuse,
50 the next day he went to the manjgo tree.
He tcok a lot of baskets in which tc put the .fuod

to sell. He dancad and sang:



."Swéet, sweet mango tree,
Maﬂgo tree sweet,
"My chillren want sky-rock, cheese trix,
sweets and biscuits te aeat, o
ﬁothing happencd so fen stood -by the tree looking
digappointedn
Théiold man came and asked, "Why'arelyou looking
so:‘ éad?
ﬁ Bep told him wha£ had happened. The old man
shook his head anAd explained.
"The things you asked for are of little or no
nutrition2l vzlue te ths body, thaﬁ is why your
request is not graned, }ou should nave asked for
foods like rice, meat, callaloo, and pineapple.
You se¢, from the rice you et CETBEHYﬂrateS which gives
you energy, the meat_supplics pretein which repairs
an't tuilds Loy tissues; thne czlliale. suplies iron
which makes Llood, an! the pincxﬁéle provilies vitamins
which help to fijh+t diseases,
2én noided his‘hcad in 2greement. Then he dance

an.i sangs


http:stood.by

"Sweet, sweet, mango tree,

Mange tree swecet,

My children necd - balanced diet,

They 40 nct waint junk food.”
Then to Ben's pleasant surprise all the nutritious
foods began to fall to the ground. He filled his
baskets an? sang:

"I thank you, Jdear mango tree,

I thank ycu.
It was then that Ben realised that the mango tree
supplied foods two help make a balanced Adiet as
shoull Lo prepared in your homce, Zen took up his

:asik=ts and went home feeling very happye.

DREAKFAST

Oranje julce
Ccrnmeal porridge
Zreal and hutter and egg

T

DINNER

Pincapivle juice
Rice anl ;e2us
Chicken

Vojatalle salad

(

-



breakfast
quietly
happene:d
forgotten
shock

suddenly

-7 -

VOCABULARY

carbohydrate
protein
discasc
pleasant
nutritious

balancel

tissue

b

)



SWEET, SWLET pMANSC TRLE

OBJECTIVES:

The pupils should be uble to:

1. Zdentifv foods Lhat urc necsiary for a nutritious breakfast,
lunch and dinner;

g plan ¢ belonesd breakFast;
3. plan o polanceod Tunchg

=

4, plan o Lalanced dinner;

5 expliin the concopbs such 5s vitmnins sroteins, staples junk
{ ' ’ 13 )

Foods, dlcceana, L1 sue;
6. identivy new werin - balanced, ¢axonydrate, rutritious, breakfaot;
7. lizt fLactors kit ifoct chodcer ~f fouds by individuslsg

4

g. ldentify and ubtilice cubstitubes of trhe same food Valde “or break-
fact, luncn and Jinneorg

. idenatify zequonce in thn storys

10. identify trhe wedin ideac in Lhe TLoerys

1l. recall sprcific foctsg

12, draw infecoenco: as Lo vhy Ben wanted the junk foords to sally

13. help thedr parents to plan suitable meals for breekfast, lunck,
and dinnor;

14, crncear g2 theic parents to plant come foods thiey need;
15. dicplay willingnes: to try new fouds;

16. exchange now ideas,

"



5.

6.

9.

10.

Appendix G

PROMOTION OF NUTRITIONAL
PROGRAMME

Through pictures - Tet children draw and colour pictures
of different food groups to display in class and for them
to take home.

Rt. P.T.A. meeting - by inviting Resource persons to demonstrate
things pertaining to nutrition. During this session parents
could be ¢ncouraged to plan a day for their involvement where

they will set up displays to chow various nutritional dishes
and other aspects,

Church - Special service by also inviting Resource persons

Pupils making their own scrap books - parents helping to
collect pictures.,

School concerts - invite parents to sec skits, drama, dance
and songs pertaining to nutrition.

Film shows - invite the .J T.S. and the Ministry of Health to
show nutritional films,

Making and publishing of children's recipes.
Pocms
Games - played with family members,

Quiz - have a team from each grade to enter nutritional quiz
and invite parents to sec children participate.

\¢ ¥



Appendix H

EXAMPLES OF TEACHERS' POSTERS

CARBOHYDRATE

.

faunfg%/

=3
-~
0

; Ly o st .-
HEALTHY | S I
Poetween .

shorg, h‘h
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CLUE3 TO COMIC STRIP

PICTURE 1

Rosemaric is day-dreaming (thinking about food)

rICTURE, 2 : Teacher: 'Rcsemarie; vhy are you sleeping in class?
tou should be paying attentionl
ctICTURE 3: Kesomarics Mi owasn't slewping, Miss, mi was thinking

fcut 211 scrt a nice fond like_.rice and peass,
fry chicken, ripe banana, patty .....

—

Tcacher: Step! Wosemzrie, tell me something. Did
/Gu have lunch today?

Rosemakie: 7es, Miss, chceese «trix and. suck-suck.
FICTURE 4: (ChilZren laugh)

Teacher: Why -are you laughing?  Most of you have been
very 4drcwsy today. How many of you had
lunch? "As far as I can see, very few of you
seem to have a yood lunch.

4 .
rICTURE 5: Tcmerrcw in cur Science lésson we are going ¢
talk zkout foc! and nutrition. What <o you
think wo coul? <¢? :

Boy: Mek we run boazt, Miss,
Girl: Mek we 'irrow de cante.n and ccok, Miss

Teacher: How can we do this?
—lCr

Girl: Mi father raise chicken. Him wi Ji mi one,
tcacher,

Z2oy: We have
wil 1ottty tImatees, and callalcen,
Iwlics
(Chijgren
(Children shcut’: o z-n Fring Tanhnt, cassava, and flour,
Teacner: Wnoao Xin: U7 irink on we have?

Children: We czn oz



cICTURE 6

Teacher: —Promtho fTT 757 Lring we will get all
R Lk ; N -
we need for ¢ Lalanced diet. (She writes
on blacktoard)

ICTURE 7; Teacher: When thuse friits..are not in season, what
could we use Instead?
Chill: Suava, miss,

Another Chill: Melcn, cnerry and aprle.

SICTURE 8 Child De lunch nice, Miss,

another Child: I jwine tell my mother when I go home
that Mizz szy wi must eat scme-ting
from every foodigroup.

Ancther Child: Me toc! Miss, runctrnice. . A feel
strong aready.

Rosemarie: M-m-m. What 2 j32od ting teacher fine out
sey mi did 'unjry.

Mrs rearl Ramsay - Watsonton Erimary

WA
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Pples
ananas _
arrots
umplings
ggs

ruit-
rapes
ealthy
ron

uice

ale

iver
angoes
aseberry
ranges
eas
uality
ice
hortening
urnips
gly fruit
egetarles

ater

cellen*!' food for our body

am

is the end result of good fnod, gcod health
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nuts our bodies to feed,
unicn of foods that we need

tubers from which we get starch

rice we get eneray to march

iron that makes'our blood good
turnip a very nice fooq‘
ice~cream, too mgch makes Qé fat
oils, not too mugh of fhat

nutrients we get from our food

fer ycur health; your health will ke jcod.



NUTRITION ~ RHYMES
Eat right

Live right

Fruits sweet

Vegetablé§.; %reat

No.need to worry

If you're in a hurry

Have seme for lunch

Rice, bread, corn, sugar cane
Makes ybu'go,gqey—gof o
Fish, eggs; cheese, milk

Makes you grow, grow, drow
Banana, pawpaw, orange, pumpkin

Jolly healthy helpers

All give noﬁrishment, to name
yonly-a few

So when you go to school

1

Den't play a fooi

3ut sit on a stocel and have the
;r right food.

% JINGLES

Tomato red . ..

Tomato round

Toma£o green

Tomato bound

Look for the TOoeeo
And spot the MAT.of;z:

b

Then hring in the 0
s -

To cuniplete the show,

LA R NN N

Orangé,_fish, yam, tomato
Keeps,the doctor away
Milk,butter, cheese

Keeps the dentist away

Banana, sugar cane, rice,
' chicken

Helps you .to -play

Good fccds a day prepares
ycu for the way



Healthy eyes, healthy mouth
Healthy te.th, healthy *ir.at

A healthy body, leads to
healthy lives

which jo miles and miles and
miles

Vitamins, Carbohydrates,
protein, fats,

To you all we lift our hats
Water, minerals and calcium

* Are a part of that nutritious
sum.

Eyes are bright and clear ,
Only when we children hear
Proper eating habits

Makes us héalthy as Bre
Rabbit.

CP e S Es D
Ripe hananas, plantains sweet

Yams, tomatcoes :ntd seme meat
LK I U B )

Manjoes, pinez.iles, oranges
and Leet

Taste and ses while on your fect.

stems'iike pakcho1

Leaves like callaloo
Fruits like pumpkin

Roots like potato

Seeds lixe peas

All leads.to eatind right.

3anana, butter, beans and
beet

All combine to make a treat
To the children a surprise

That they comprise of good
food value

ssesssenseé

Speni Wisely, buy the foods
that make us healthy

Not junk foods
Prepare wisely

Stare them properly ahd cook
them palatable

Eat wisely, choose wisely

rrom the tasty food groups.

Seef, Mutton, m*l% and checse

When you ask just say some
please

Try tc make yourself at ease

Keep ycur roldy from all
disease,

\f



Hot milk, cold milk
Milk, milk, milk

Give me a Jlass right up to
the brim

BoLby and Tabby, Min and Tim

Will all have some to sing the
hymn

LA N N Y

White food - rice

Red food -~ tomato

Green foced - Cucumber
Yellow food - pawpaw
Oh htw strange yet so mellow
That this little fellow
Called  out from his belly
More, more, more

I need to score

¢ e NOSSSY



POEM

ALL IN A_DiAY'S EATING

You get up in the morning an! before you hit
' the street

Never dilly, delly lut have some food to eat
Breakfast, Lreakfast, ch what an important meal
That's no falle rut something that is real

Fix porridge with Lanana Jreen, cornmeal or even
rice

A little bread and Lutter toppeld with tasty fruit
juice

A breakfast to keep you te the mid-day hour

With lots ant lots of power,

GROUP A

Ge. Patrick - Portland cCottaje A/A
P, Bassicr - Mitchell Town Primary
F. Morgan - Green bark all Aqge

Jo White - Race Coursc brimary
Ho Sitadecn - Salt Savannah vrimary
P, Williams - Alley brimary

G. Messam - Racc Course vrimary



JAMAICA M/\RKET

by Aagnes Maxwell-Hall
(Jamaica)

Honey, pepper, leaf-qgreen limes,
Pagan fruit whosc rames arc rhymes,
Mangoes, broeadfruit, gingyvr-roots,
Granadillas, bamboo-shoots,
Cho-cho, ackces, tangerines,

Lemons, purplc Congo~bcans,

Sugar, okras, kola~-nuts,

Citrons, hairy coconuts,

Fish, tobacco, nativc hats,

Gold bananas, woven mats,

Plantains, wild-thym., pallid lecks,
Pigeons with their scarlot buaks,
Orangues and saffron yams,

Baskets, ruby guava jams,

Turtles, goat-skinsg cinnumoen,
Allspice, conch-shells, golden rum,

Black skins, babul =and the sun

That burns all celours into onc.



Appendix J

Participants' List of Suggested Children's Activities:

- Create a bulletin board

~ Games

- Quizes

- Stories

~- Poems, jingles, songs

~ Recipes

- Nutrition Chart

- Puppet shows; panoramas

- Mystery box

- Dramas

- Kitchen gardens

- Jigsaw Puzzles

- Modeling clay; paper mache foods; dust and clay figures

- Decoration of the school canteen by the school community

- Acrostics

- Plays with the children dressed as food

= Drawing pictures of food and writing stories from the pictures
- TFood trains from boxes

- Make a "Mr. Breakfast' from scraps of cloth

- "Simon Says' with Mr. Vitamen

- Scrambled word games

- Nutrition corner in class that has pamphlets, books

- Set up experiment to show the necessity of food for growth

- Finger play to the tune of "Mulberry bush"

- Make sentences relating to nutrition

= Letter writing to bhusiness places for getting resource materials
- Scrap boouk

- Survey to find the number of children carrying lunch as contrasted to those

who don't
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Appendix L

DAILY LOG OF ACTIVITIES

l4th July-1st August 1985

14 JULY, PHILADELPHIA—KINGSTON—MANDEVILLE, JAMATCA

Left Philadelphia 9:15 am; arrived Mandeville early evening about 5 pm.
I was briefed by Ms. Hollis on the drive. On arrival in Mandeville, we
went to the teachers college to meet with Miss Archer, Miss Reid and
workshop participants. The complete description of the workshop is pro-

vided in Ms. Hollis's trip report. ( Report of Technical Assistance and

Participatory Workshop, July 2-23, 1985)

15TH THROUGH 21ST JULY, MANDEVILLE

Workshop in reading skills, nutrition education, message and audio-visual

development. (Sce Ms. Hollis's report.)

22 _JULY, JINGSTON

[ spent the morning at Caenwood Center developing and adapting the "No
Fish For Dinner" materials. The story was modificd with the assistance
of Mrs. Diane Browne of the Core Curricalum Division and writer of the
Doctor Bird materials which we had decided to adapt. The second story
being adapted is enticled, "Sweot, Sweet Manvo." Tt was decided that
"Sweet, Sweet Mango' needed some major revorking.  The understand ing was
that we should develop onlv "No Fish For Dinner" and make a complete set
of supporting materials for that fesson alone.  Some of the factors we
had to take into consideration were the lack of time and manpower avail-
able during this consultancy. Tt was also felt that with a pood model
to work from, other stories and supporting materials would be easier to

adapt in the future.



Posters were laid out, and a decision was made to make three color pos-

ters of the three food groups: "Go," "Grew,™" and "llelper." The posters
are being designed so that if printed on heavy stock they can be cut up
and used as flash cards to support the nutrition and reading materials.
We decided to adapt and design exerciscs and suides for the use of flash

cards.

An artist from the MOE was commissioned to begin working on the posters.

Mrs. Brown began a word count on "No Fish For Dinner'" and took "Sweet,

Sweet Mango' home for revisions.

Revised version of "No Fish For Dinner" was prepared for typing.

23 JULY, KINGSTON

Meetings were held with Ms. Moser of USAID and Mr. Young of UNESCO.

In the afternoon, the artwork in progress was inspected and the three

messages for the posters were decided upon.

I began a mock-up of the "No Fish For Dinner," then began adapting and

designing support materials {rom exercises and materials developed at

the workshop,

24 JULY, KINGSTON

In discussion with Mrs. McKinley it was decided that T would supply them

with a mock-up of the stery, plus a teachers' guide and supporting acti-



vities for classroom reinforcement of reading skills and nutritional
messages. I continued working on educational materials and the mock-up

for the story.

25 JULY, KINGSTON

I worked on support materials and teachers' guide.

26 JULY, KINGSTON

I worked on mock-up of materials and teachers' guide.

27 JULY, KINGSTON

I worked at the Caenwuod Center. The story mock-up and lesson plans
with supporting classroom activities were reviewed and modified by Miss

Archer and Miss Reid.

A second artist was commissioned to do the illustrations for ''No Fish

For Dinner."

It was decided to add a song to the activities package.

I continued working on materials.

29 JULY, KINGSTON

I went to Caeawood to see how the art work was going. It was going
slowly. 1 developed a resource list for the teachers' guide. T contin-

ued working on materials.



30 JULY, KINGSTON

I spent the morning at LithoGraphic printers getting quotations and spe-
cifications, then spent the afternoon at Caenwnod. I talked to EDC on

the phone.

31 JULY, KINGSTON

I packaged up a draft of the report to leave with Mrs. McKinley and Miss
Archer. T briefed Mrs. McKinley as to the status and progress of the

program, with suggestions and recommendations.

1 AUGUST, KINGSTON - PHTLADELPHIA

I left Kingston 2:50 pm and arrived 10:30 pm Philadelphia.

2 _AUGUST, PHILADELPHIA

I worked on my consultant report for Education Development Center.



2. Although teachers are familiar with many of the games and exercises,
I would suggest that at the next workshop there be a sher. session on

ways of using these resources. This will encourage the teachers to make
use of uthe materials and the practice afforded by the workshop will en-
sure a correct and efficient use of the pgames. We might also learn more

and better ways to adapt these resources for other lessons and stories.

3. In the future if there should be an expansion of these lessons it
might be w:se to look at asing an audio format such as a radio series

starring Clive or some other character having "adventures" with health.

To prepare for this it might be good to look at how the radio is being
used now in health education. .BC and RJIR broadcast health and educa~-

tional programs.

This might be something that the teachers could have the children do.
Children could mouitor the radio for programs that talk about health.
They could then tell or write up when they heard it, what it was about,

what it told them to do, ctc.

4. A good aud inexpensive teaching tool for the clasroom is the news-—
paper. It might be good to develop a comic strip that could run in the
Sunday %leaner in the children and comic section of the newspaper and

to tie the series in with the characters used in the primers,

5. I think that somcone should develop a "reading" bingo game using the

flash cards.
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6. Because of the shortage of personnel at the Core Curriculum Unit and
the heavy load of work placed on the personnel there, it may be in every-
cne's best interest, including the teachers. to have Education Development
Center play a larger role in the logistics of getting the materials pro-

duced.



Mrs, L. McKinley

Miss G. Archer

Miss I. Reid

Mrs. D. Brown

Mr. L. Tarvares

Mr. T. Newville

Ms. Christine Hollis

Ms. Patricia Moser

Mr. George Young

Mr. Michael Gordon Smith

PEOPLE CONTACTED

A.C.E.O. Core Curriculum Unit,
Ministry of Education

Functional Education Section, Core
Curriculum Unit, Ministry of Educa-
tion

Functional Education Section, Core
Curriculum Unit, Ministry of Rduca-
tion

Writer, Core Curriculum Unit,
Ministry of FEducation

Artist, Core Curriculum Unit,
Ministry of Education

Artist, Core Curriculum Unit,
Ministcy of Education

Development Communications and
Training, Education Development
Center, Boston, Mass.

Health and Fducation Officer,
USAID, Kingston

Sub-Regional Education Advisor for
the Caribbean, UNESCO, Kingston

General Manager, LithoGraphic
Printers, Kinpgston
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