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. ...12 Those who step into the same river have
 

different waters flowing over them."
 

*91. It is not possible to step in the same river.
 

It is impossiblo to touch the same mortal substance twice,
 

but through the'rapidity of change they scatter and again
 

combine and approach and separate."
 

Heracleitus of Ephesus
 

c500 B. C.
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PREFACE
 

One of the first and primary factors with which man
 

had to cope in order to survive in this world was change in'
 

the state of his environment. Nearly every aspect of his
 

surroundings was subject to linear or cyclic change--the
 

climate and seasons, the food chain, preadators--just as
 

was the very passage from birth to death. Man's ability
 

to adjust to change and to profit from such adjustment
 

gave him dominance over those species which could not do such
 

and led to the ambitious task of attempting to affect and
 

effect change in order to control the environment. The
 

search for control led man to manufacture simple tools--the
 

beginning of the long road toward technology--and, in those
 

cases where man felt ineffectual, to turn to magic and
 

ritual.
 

When man came to think of himself as a creature of
 

reason, he sought to explain the nature of change and to
 

relate it to the ustructure" of reality. No issues was more
 

central to the metaphysics of the Greek philosophers, for
 

example, than whether "being" or "becoming" best described
 

the nature of reality. According to Heracleitus permanence
 

and constancy were deceptions, and ro.ality was constantly
 

in a state of change, i.e., "becoming." As an illustration
 

he stated that man could never step into the same river
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twice for the constant flow of fresh water made a succession
 

of new rivers (Freeman, 1966: p. 24-28). Heracleitus was
 

challenged by Zeno and other philosophers who stressed the
 

importance of "being" or constancy in reality, and Plato
 

attempted to reconcile the entire issue by distinguishing
 

between individual variation and universal participation
 

(Thilly and Wood, 1961: p. 75). This concern was not
 

unique to Western man and is reflected in the concern of
 

Eastern philosophers with such concepts as Ying and Yang.
 

Although I would not want to totally commit myself
 

to a conception of history as man's reaction and adjustment
 

to or effort to prevent or affect change, there is a great
 

utility in such a conception. Without the flow of change
 

historical periods would have little to distinguish them­

selves save the convenience of chronological demarcation.
 

Rather, what makes historical periods significant is the
 

kind of change that brought them to be, occured during them,
 

and brought them to an end. Change, moreover, provides not
 

just a measure of variation but also of the cultural evolu­

tion of man.
 

Having given such emphasis to change as a constant
 

in human experience would seem to negate the utility of the
 

concept in itself as a distinguishing factor of life in the
 

last half of the twentieth century. What has happened,
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however, has been an acceleration in the rate, breadth, and
 
depth of change. 
While man has had to face change in every
 
century, since the dawn of the Second World War change has
 

geometrically increased in impact.
 

According to Arnold Toynbee, survival in this new
 

era, clearly the central challenge of our time, is a func­

tion of the ability of man to change his old habits.
 

Although for all periods of history "at the social and cul­
tural level of human life time spells change whether delib­

erate or involuntary," in a state of accelerated history the
 
future of man rests on deliberate innvation (Toynbee, 1966:
 

p. 19).
 

The discomfort of newness and the unknown brought by
 
change and the uncertainty of where all the change is taking
 

man is increasingly resulting in a distortion of man's mental
 

state. This disorientation is identified by Alvin Toffler
 

as "Future Shock" which he projects as the new psychological
 

affliction of man (Toffler, 1970). 
 Indeed the popularity
 

of Tofflee's book comes from the experience men have already
 

had with the phenomenon he describes.
 

Although one might argue that man living at the tinte
 

of the fall of the Roman Empire also faced inordinate change
 
in his life; such change was more segmented and accompanied
 

by an erosion of the socio-political system rather than by
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a compacting of the socio-politica. system; both in the end
 

represent a deterioration in the freedoms open to man. The
 

sack of the village and burring of the garrison, however,
 

provided a symbol on which to o.pect and accept change
 

more easily than does the progressive reliance upon complex
 

computer forms, additional government regulations, and the
 

economic interplay of potential commodity waro.
 

It must be acknowledged that the intensity of this
 

phenomenon is experienced on a differential basis. As has
 

always been the case there are both epi-centers and peri­

pherial regions of change. Variations exist 5oth within and
 

between countries. Under the new era, however, the centers
 

are expanding and the percentage of the world population
 

affected by change is increasing. All states are concerned
 

with the issue of "development," moreover, which in all
 

cases means change. The issue is complicated by such factors
 

as the human tendency to exploit or profit from inequalities,
 

a multitude of cultural factors, and the difficulties of
 

'planning" change.
 

My first exposure to the study of international
 

relations was both idealistic and ethically oriented; fur­

ther exposure to realism and pragmatism have served to
 

adjust my perspectives but have not removed the original
 

foundations on which my involvement was based. My primary
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concern is the effect the new era of change will have on
 

the human condition. It is a broad concern, for it ranges
 

from the role of technology in cultural modification--and
 

the associated social costs of modernization--to the
 

reflection of social tension and frustration in various
 

forms of artistic expression.
 

Development planning has made substantial progress
 

both in what it can achieve and in the way planning is
 

executed. Hundreds of examples, however, document failures
 

in planning. 
Planning problems represent a particularly
 

serious concern in the new age of change because as societies
 

increase their attempts to affect and effect change errors
 

can carry a society a good distance before the course can
 

be replotted; social resources are too easily wasted on
 

marginal returns.1
 

The exposure to development theory I received at the
 
School of Advanced International Studies of Johns Hopkins
 

University convinced me that development planning could not
 

stand on economic theory alone but--as is true for most
 

problem-solving efforts--profited most from an interdisci­

plinary approach. What seemed most necessary was a concep­

tual bridge with more chan two ends to connect the various
 

perspectives relevant to development.
 

For me that bridge has been provided by communica­
tion theory, or, more precisely, theories of communication.
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The appeal of the communication approach for me restn with
 

its interdisciplinary genesis and instance that culture
 
and coimunication are inseparable. Born in a concern for
 

the practical as well as the theoretical, communications
 

not only is concerned with the role of communication in
 

innovation and change but also introduces the concept of
 

feedback to verify what changes or reactions have taken
 

place and to what degree. As an adjunct to development
 

planning moreover, communications is not only relevant 
to the dissemination of new information teaching of new
 

skills but also to the mobilization of participation.2
 

The survival and growth of a country in this new
 
era of change depends on many factors. Particularly impor­

tant is the understanding by those individuals ultimately
 

responsible for the introduction of innovation in a society
 

of changes in the international system at large, of the
 

dynamics of change within their own society, and of the
 

interrelationships between the external and internal sets of
 
change. Only with such an understanding can they react to
 

and bring about change in their societies. Whether taken
 

as a whole or thought of as individuals these change agents
 

or protagonists of change (Said, 1971) represent an impor­

tant dimension of a country's social capital.
 

Since World War II an increasing number of individ­
uals possessing the potential to play roles as change agents
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have received portions of their education abroad. Some of
 

these individuals have traveled independently, but many
 

have received institutional or governmental support, often
 

through bilateral cultural exchange programs. These pro­

grams range from short training sessions or on-the-site
 

observations to study terminating in an academic degree.
 

It is usually assumed that such experiences are beneficial
 

to both the individuals and their respective societies.
 

It is the central premise of this study, however, that
 

this assumption requires further consideration.
 

The literature relevant to cultural exchange comes
 

from various disciplines. Although most of these works are
 

more than just descriptive and go beyond the *hypodermic
 

needle" level which (Berlo, 1960: p. 27) ascribes to
 

nonprocess-oriented approaches, as a whole these works
 

suffer from the lack of an integrating, core concept, and
 

their utility and conceptual contributions vary greatly.
 

Certain useful works have been contracted by the United
 

States Government, but they are not listed in most scholarly
 

indexes and in many cases are out of print or difficult to
 

locate even when one does learn of their existence. This
 

study seeks to draw on a balance of these works and, in
 

turn, to provide a more unified perspective which will not
 

only be of immediate theoretical and practical use, but
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also'serve to stimulate further research in this area.
 

This study formulates and applies a conceptual
 

framework hereafter referred to, perhaps presumptuously,
 

as a basic model for cultural exchange to both program
 

construction and participant experience. 
Essentially a
 

commumication model, considerable emphasis, therefore,
 

is given to the concept of process as well as to feedback.
 

The study is especially concerned with participant prepa­

ration for re-entry into the home society and cultural
 

shock associated with re-entry. Emphasis is given to the
 

importance of participant reintegration into society as a
 

prerequisite for application of what has been experienced
 

abroad. Comparison of participants who have received such
 

preparation and those who have not is offered in support of
 

the thesis that preparation for cultural shock lessens the
 

intensity of re-entry stress and increases participant 

effectiveness upon returm to.-the home society. )The data
 

offered in support of a corollary of the thesis is restricted
 

by several factors, discussed further in the body of the
 

study, but is regarded sufficiently supportive to be of
 

value.
 

The methodology used in this study reflects the
 

genesis of the research in the post-behavioral period.
 

Although such techniques as quantification usually associ­

ated with the behavioral approach were incorporated in the
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research model, they were liberally adapted to fit the
 

realities of the subject being studied and the complexities
 

of access to the data. In agreement with Easton (1969)
 

and Sibley (1967) I support the value of the behavioral
 

approach but am not mesmerized by quantification. I am
 

interested in the search for testable generalizations
 

about human behavior and would hope that this study would
 

help integrate relevant research in the social sciences.
 

The schematic inclusions are intended to provide a base
 

for discussion relevant to both theoretists and more prac­

tically oriented administrators concerned with cultural
 

relations. Finally, I would disclaim the "pure objectivity"
 

of this study. Various preconceptions and values discussed
 

more fully in the final chapter stimulated the initiation
 

of this study. None of these invalidate the research, but
 

rather provide the base from which it derives meaning.
 

The application in Chapter 4 of the conceptual
 

framework developed in the first part of this study to macro
 

analysis of the training program offered by the Agency for
 

International Development and micro analysis of one segment
 

of that program clearly does not represent an extensive
 

proof of the validity of the "model" for all program situa­

tions; it does, however, demonstrate the overall applica­

bility and utility of the "model," further refinement of
 

xi.
 



which clearly remains.'
 

With the exception of the research on the Michigan
 

State University Communication Workshop by (Wallace, 1969)
 

mentioned in Chapter 5, (See section "implications of the
 

Data"), the research design, data collection and analysis
 

offered in the study were performed by myself. The great­

est limitation in this data is the small sample size
 

involved in each data set. Although it was never my
 

:intention to introduce complex statistical analysis into
 

the study, the small size of the samples was increased by
 

the problems of access discussed further in the body of the
 

study. '
 

The individuals who have offered comments, advice,
 

or in other ways aided this study are too numerous to
 

acknowledge individually. Certain contributors, however,
 

must be recognized. I stand particularly indebted to the
 

members of my dissertation committee: Hamid Mowlana--who
 

not only served as Chairman but also'whose introduction
 

to communication theory stimulated this study--, Abdul Said,
 

and Theodore Couloumbis.
 

Invaluable help was provided by such professional
 

organizations and governmental agencies as the National
 

Association for :Toreign Student Affairs (NAFSA), and the
 

Agency for International Development (AID). I am espec­

ially appreciative of the access to AID operations and
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policy provided by William Elsen, and for the cooperation,
 

and coordination of Kathy Skehan Kosar enabling the inter­

viewing of AID participants. Robert Morris of the Michigan
 

State University Communications Workshop was also extremely
 

helpful in providing access to his program. Special appre­

ciation is also extended for the excellent typing of the
 

manuscript by gill Wissler.
 

I would like to dedicate this study to ny parents
 

whose concern for social justice and international order
 

first exposed me to the dynamics of international relations.
 

Without their encouragement I never would have undertaken
 

and completed a doctoral program. Secondly, I would like to
 

dedicate the study to all such teachers as Armand Gentile,
 

Ruth Van Tuyl, Douglas St. Angelo, Howard Hong, William
 

Johnstone, Paul Linebarger, and the members of my committee
 

who opened my mind to the challenge of intellectual inquiry
 

and to the excitement and rewards of the teaching profession.
 

RZFERENCES
 

1. 	 For a detailed account of such problems, see (Nair, 1962)
and (Farvar and Milton, 1972).
 

2. 	In the end the communications approach also gave stimulus
 
to the fields that provided its genesis. See (Lerner and
Schramm, 1967), and Section 4 of Part I in (Wells, 1972).
 

xiii.
 



TABLE ,OF CONTENTS
 

Page 

PREFACE ------- iii. 

LIST OF TABLES -------------------------------------- xvii. 

LIST OF FIGURES ----------------------------------- xviii. 

LIST OF APPENDIXES -------------------------------- xix. 

Chapter
 

1. INTRODUCTION ------------------------------.
 

DEVELOPMENT AND DIMENSIONS OF CULTURAL
 
EXCHANGE ------------------------------.
 

General Background and Definition-..... --.
 

The United States and Cultural Exchange 8.
 

PREVIOUS APPROACHES --------------------- 13.
 

Chapter
 

2. 	CULTURAL EXCHANGE AS PROCESS: THE EXTENSION
 
OF A BASIC COMMUNICATION MODEL ---------- 28.
 

THE NEED FOR AN INTEGRATING THEORY ------ 28.
 

PROCESS AS A THEORETICAL CONSTRUCT ------ 30.
 

PROCESS AS AN OPERATIONAL CONSTRUCT ----- 36.
 

PROCESS: A BASIC MODEL OF CULTURAL
 
EXCHANGE ------------------------------ 39.
 

Phases and Their Inter-Relationship --- 39.
 

Program: The Context for Interaction - 44.
 

Chapter
 

3. 	RE-INTEGRATION ---------------------------- 49.
 

APPROACHES TO CULTURAL SHOCK ------------ 51.
 

xiv.
 



Page 

ENTRY AND RE-ENTRY TRANSITION:
 
SIMILARITIES AND DIFFERENCES
---------- 57.
 

PARTICIPANT PERCEPTION-RESPONSE DEVIANCE 60.
 

ANXIETY AND U-CURVE ANALYSIS ------------ 67.
 

IDENTIFICATION OF ADJUSTMENT AREAS 
 75.
 

IMPLICATIONS FOR PROGRAM PLANNING 
------- 82.
 

Chapter
 

4. METHODOLOGY: APPLICATION OF THE MODEL 
--- 91.
 

APPLICATION OF THE MODEL: PROGRAM-PLAN - 93.
 

AID: MACRO PLANNING ------------------ 93.
 

Structure ---------------------------
 93.
 

Evaluation --------------------------
 97.
 

MICHIGAN STATE UNIVERSITY WORKSHOP:
 
RE-ENTRY TRANSITION ----------------- 103.
 

Structure ---------------------------
 103. 

Evaluation --------------------------
 108.
 

APPLICATION OF THE MODEL: PARTICIPANT
 
EXPERIENCE --------------------------
 112. 

PRELIMINARY INVESTIGATION ----------- 112. 

Beyond Cornell -------------------- 113. 

Southeastern University ----------- 117.
 

FINAL METHODOLOGY ------------------ 120.
 

RESULTS -----------------------------
 124.
 

Chapter
 

5. CONCLUSIONS -------------------------------- 134. 

XV.
 



Page
 

IMPLICATIONS OF THE DATA
---------------- 134.
 

SUGGESTED ADDITIONAL RESEARCH ----------- 140.
 

CONCEPT OF PROCESS: PROFESSIONAL AND
 
ETHICAL CONSIDERATIONS OF SYSTEM
 
DYNAMICS ------------------------------
 146.
 

APPENDIX ------------------------------------------
 162.
 

BIBLIOGRAPHY --------------------------------------
 201.
 

xvio
 



LIST OF TABLES
 

Table 
 Page
 

1. Asuncion-Lande Adjustment Inventory 
------------ 78.
 

2. Michigan State University Communication
 
Workshop/Control Participant Data ------------ 125.
 

3. 	Mean and Median Scores and Age, Michigan

State University Communication Workshop/

Control/Total ------------------------------- 131.
 

4. 	Inventory of Re-Entry Transition Training
 
Programs ------------------------------------ 164.
 

xvii.
 



LIST OF FIGURES
 

Figure 
 Page
 

1. The Social Process ------------------------- 33.
 

2. A 	Basic Communication Model ---------------- 35.
 

3. 	A Basic Model of Cultural Exchange:

Participant Experience and Program

As Plan and Event ------------------------ 40.
 

4. (A.) Participant Deviance and
 
Perception-Response Grids ----------------
 61.
 

(B.) Participant Deviance and
 

Perception-Response Grids ------------------ 65.
 

5. U-Curve Adjustment to Cultural Shock.-------- 68.
 

6. W-Curve Pdjustment ------------------------- 69.
 

7. The Culture Shock Curve -------------------- 71.
 

S. Participant Adjustment Plateaux ------------ 74.
 

9. AID Participant Training Flow -------------- 94.
 

10. 	MicI.4gan State University Communication
 
Workshop: Subject Presentation ---------- 105.
 

11. 	 Michigan State University Communication
 
Workshop: Process Flow ------------------ 106.
 

12. 	 Change Agent Score Distributiun, Michigan
 
State Univcersity Communication Workshop/

Control ---------------------------------­ 127.
 

13. 	Awareness Score Distribution, Michigan

State University Communication Workshop/
 
Control ---------------------------------­ 128.
 

14. 	 Satisfaction Score Distribution, Michigan

State University Communication Workshop/
 
Control ---------------------------------­ 129.
 

15. 	Age Distribution, Michigan State University
 
Communication Workshop/Control ----------- 130.
 

xviii.
 



LIST OF APPENDICES
 

Appendix 
 Page
 

A. 	 Table 4. Inventory of Re-Entry Transition 
Training Program ---------------------------- 164. 

B. 	Sample Summary Notes, Michigan State
 
University Communication Workshop ------------ 168.
 

C. Sample Staff Case Studies ---------------------- 170.
 

D. Sample Participant Case Studies ---------------- 173.
 

E. 	Staff Bibliographies, Michigan State 
University Communication Workshop ------ 175. 

F. Cornell Survey -------------------------------- 178.
 

G. 	Questionnaire #1: Southeastern
 
University ----------------------------------- 183.
 

H. 	Questionnijre #2: Southeastern
 
University ---------------------------------- 185.
 

I. 	Questionnaire #3: Southeastern
 
University ---------------------------------- 187.
 

J. 	Questionnaire #4: Southeastern -,
 

University ----------------------------------- 190.
 
K. AID Exit Interview ----------------------------- 192.
 

L. Question Guide, Exit Interview ----------------- 196.
 

M. Participant Evaluation of MSUCW -------------- 199. 

xix. 



CHAPTER 1 

INTRODUCTION 

DEVELOPMENT AND DIMENSIONS OF CULTURAL EXCHANGE, 

General Background and Definition
 

In the broadest sense the concept of cultural ex­

change can be said to be as old as the existence of man as
 

a social being. When man began to gather in snall .com­

munities" he began to structure interaction'on the basis
 

of culture. Culture as it is used here is applied in the
 

anthropological sense. The precise meaning of culture is
 

divergently defined by variant schools within the study of
 

anthropology. The definition offered by Kroeber and Kluck­

hohn (1952: p. 181) is utilized for this study.
 

Culture consists of patterns, explicit and
 
implicit, of and for behaviour acquired and trans­
mitted by symbols, constituting the distinctive
 
achievement of human groups, including their
 
embodiment in attifacts; the essential core of
 
culture consists of traditional (i.e., histori­
cally derived and selected) ideas and especially
 
their attached values; culture system may, on
 
the one hand, be considered as products of action,
 
on the other as conditioning elements of further
 
action.
 

Human communities were initially isolated from one
 

another by such physical considerations as distance, topo­

graphy and climate. Out of such isolation cultural d\ffer­

entiation evolved. Differentiation ranged from communlcation
 

skills and simple skills and procedures used in dealing with
 



2. 

the events of everyday life to more sacred and often more
 

complex methods used in dealing with the environment.
 

Differentiation provided the basis of personal identifica­

tion with a particular community, stimulated group cohesion,
 

and came to reinforce physical sources of isolation.
 

Broadly speaking, cultural exchange occurred when
 

members of one community came into contact with members
 

from another community and encountered cultural elements
 

which were different from those of their own community,
 

or, more precisely, their own socio-cultural group. Such
 

contact resulted either through observation--a one-sided
 

event--or through interaction. Differences encountered as
 

a result of the contact sometimes resulted in adjustment
 

of the differences and the formation of larger communities.
 

It often, however, became the basis of fear, hatred, and
 

violence.
 

For the purpose of this study such a definition of
 

*exchange" is too broad. Such "contact* is too randomly
 

structured for the discussion here and the exchange of cul­

tural elements is generally only incidental in those instan­

ces when it does occur. It is better to term such contact
 

cultural interchange than cultural exchange. This is not
 

to deny the importance of unintended or indirect contact
 

with culturally divergent elements, which may result from
 

cultural interchange; such is an important source of
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cultural modification and assimilation.- Cultural inter­

change, however, lies outside the perspective selected for
 
1
 

this study.
 

The more limited definition of cultural exchange
 

utilized in this study is based on the following components:
 

1. Existence of a transfer situation
2
 

A. May be physical or informational transfer
 

B. May concern objects, actions, or concepts
 

2. Must be intentional
 

3. Executed on organized basis
 

4. Must be culturally representational
 

5. Must be institutionally supported
 

6. Represents an extension of institutional policy
 

This definition of cultural exchange implies several
 

things about the organization of the socio-cultural system
 

engaged in cultural exchange. Although the system need not
 

be highly complex, specialization is assumed to have taken
 

place. Specialization, moreover, is assumed to have taken
 

place both on the level of individual roles in the socio­

cultural system but also in terms of socio-cultural institu­

tions. Specialization provides the "commodity for exchange"
 

and the institutional authority to provide the context in
 

which the transfer situation takes place.
 

The interest of a socio-cultural system or one of
 

its institutions in participating in cultural exchange is
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usually'for one or several of the following reasons:
 

1. As a communicative act 

A. Information Gathering
 

B. Information Providing
 

2. Value associated with cultural exchange
 

A. Exchange is valued as a good.
 

B. The "commodityu transferred is valued as
 

a good 

3. Display of prestige, honor, courage, etc. 

4. Demonstration of
 

A. Loyalty 

B. Equality
 

C. Superiority
 

5. Real or symbolic security role
 

A. Presence
 

B. Hostage
 

6. Expansionist or "civilisateur" complex
 

The earliest existing records of man indicate the
 

existence of situations classified under the definition of
 

cultural exchange presented here. One of the most enduring
 

forms of cultural expression would seem to be the presenta­

tion of tribute by one socio-cultural system to another.
 

Such tribute often included artifacts or performing groups
 

regarded as reflective of the socio-cultural system of the
 

donor and intended to please the recipient. These gifts
 



so 

were intended to serve as symbols of allegiance and may
 

have been more lavish in times when a special favor was
 

being sought. The payment of tribute sometimes was met
 

with a reciprocal gift of even greater "value." The Chinese
 

emperors were known to exchange paintings with their favor­

ite vassal kings.
 

Throughout the classical period of Greek history, 

delegations of representatives of one city state often 

traveled to another. Some of these visits were for the 

worship of the patron diety of the host state. Others came 

to enter into athletic competitions. These visits provided 

information, displayed courage and honor, and represented
 

equality or in some cases superiority. They were officially
 

sponsored as well as organized.
 

It is significant to note that in order for these
 

early efforts at cultural exchange to succeed, participants
 

were required to understand the nature of the recipient
 

socio-cultural system. There was little purpose in present­

ing a tribute that would be regarded by the recipient as an
 

insult or considered to have little value. Certain elements
 

may be regarded as universal values, but even in those cases
 

style may provide variations in interpretation. The clear
 

implication is that even the earliest examples of cultural
 

exchange represent some degree of sophistication regarding
 

cross-cultural communication.
 



6. 
Commercial interaction is more likely to fall under
 

the category of cultural interchange than cultural exchange.
 
Cross-cultural business operations have traditionally rep­
resented the interests of a single individual or 
firm. The
 
emergence of the multinational corporation in the twentieth
 

century and the opeartion of corporate training programs in
 
such divergent areas as technical and managerial operations
 

alters the validity of this generalization. Examples can
 
be found, moreover, such as the Kula exchanges in Melanesia,
 
wherein trade between two traditional cultures serves more
 
of a cultural exchange function than an economic function.
 

Many examples can be cited illustrating the close
 
identification of the political state or condition of a
 
socio-cultural system and activities which can be included
 
under the definition of cultural exchange used in thin study.
 
The classic example is provided by France, extending back at
 
least to and perhaps most spectacularly exploited by the
 
court of Louis XIV. 
During the nineteenth and first half
 
of the twentieth centuries, certain other European colonial
 

powers also used cultural exchange--especially education-­

to promote assimilation of their colonies into the metro­
politan socio-cultural system or, more recently, to prepare
 
for more independent association. 
The German government at
 
various times since the late nineteenth century has sought
 

to utilize cultural prograws to promote its political
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interest overseas (Coombs, 1964: p. 84-87). Cultural ex­

change programs of the United States are perceived through­

'out.theworld as motivated primarily by political consid­

erations.
 

Although certain questions concerning ethical ob­

ligations in cultural exchange are raised in the concluding
 

chapter of this study, the major focus of the study con­

cerns the development of a conceptual and operational
 

framework enabling more effective program planning and
 

participant experience. The tra..sfer situation examined in
 

the training experience provided foreign nationals in the
 

United States under the auspices of the Agency of Interna­

tional Development (AID). The role of sponsorship is shared
 

by the government of the United States, the government of
 

the home country, and the institution providing the training.
 

Portions of this study are also relevant to such
 

cultural exchange programs as tours of the performing arts
 

which do not include training programs but do involve a
 

sojourn in another socio-cultural system. Although primarily
 

concerned with institutionally-supported exchange programs,
 

the study also can be applied, within limits, to even
 

individual travel or study abroad. 
The study has major
 

significance for programs lasting more than a few weeks.
 

The application of the communication approach and the em­

phasis on the ijiteraction andadjustment process cannot be
 



collapsed into a period of time much shorter than the
 

average semester. Cultural exchange programs used as
 

the basis for generalizations and the construction of models
 

included in the study were generally one to four years in
 

length.
 

The United States and Cultural Exchange
 

Until the late 1930's cultural relations and asso­

ciated cultural exchanges on the part of the United States
 

remained almost exclusively in the hands of private insti­

tutions and were not a preoccupation of the federal govern­

ment.3 The nation had been largely a cultural receiver as a
 
result of the steady inflow of immigrants and had not active­

ly ersumed the role of cultural transmitter. The nineteenth
 

century's "Grand Tour" of Europe remained a cultural "vogue"
 

for those who could afford it, and academic degrees from
 

Europe were intellectual status symbols. Although never
 

"a-cultural," Americau diplomacy did not project itself in
 

cultural terms. Culture was largely defined as "art for
 

art's sake" and there was a "separation of art and state."
 

Programs operated by the Smithsonian Institution and limited
 

training provided to Chinese students as a result of the
 

settlement following the Boxer Rebellion did constitute
 

government-supported cultural exchange, but they represented
 

the exception rather than the rule (Shuster, 1963: p. 9).
 



The emergence of American interest in cultural
 

exchange as an important dimension of foreign policy rep­

resented-a response to initiatives launched by the German
 

government as part of Adolf Hitler's grand strategy for world
 

conquest. The reaction of the United States lagged behind
 

Great Britain and France, which had launched cultural pro­

grams in 1934 and 1936 respectively as integral parts of
 

national security programs (Coombs, 1964: p. 25) and
 

came only when Latin America became a target of the Nazi
 

propaganda machine.
 

In 1938 President Franklin D. Roosevelt set into
 

operation mechanisms enabling the implementation of his
 

*Good Neighbor Policy." In July the Division of Cultural
 

Relations was established in the Department of State to
 

oversee cultural programs. Initially, the division relied
 

heavily on the use of such existing private institutions as
 

the Institute of International Education and the American
 

Council on Education to implement various programs ranging
 

from exchanges of students, professors, and specialists to
 

translations, broadcasts, and films. 
 An Interdepartmental
 

Committee on Cooperation with the American Republics was
 

subsequently created to facilitate coordination of federal
 

agency operation. Both of these actions were the outcome
 

of agreements reached the previous year through conferences 

or agreements such as the Convention for the Promotion of
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Inter-Amerinan Cultural Activities signed in Buenos Aires
 

(Shuster, 1963: p. 9). Congressional support was provided
 

with the passage of Public Law 355 in 1939 (Coombs, 1964:
 

p. 26).
 

During the Second World War, the operation of cul­

tural exchange was merged with the larger issue of the times
 

of information programs and psychological warfare. Opera­

tions in Latin America became the responsibility of the
 

Office of the Coordinator for Inter-American Affairs created
 

in 1940 and headed by Nelson Rockefeller. Outside Latin
 

America operations were carried on by the Office of War
 

Information (OWI) established in 1942 and directed by Elmer
 

Davis. The number of exchanges, however, was small; great­

est emphasis was on dominant program concerns. The total
 

students, teachers and specialists from Latin America between
 

1939 and 1946 who participated in the program numbered only
 

about 1275. More spectacular was the controversy which
 

developed over the inclusion of cultural and propaganda
 
4
efforts under the same program. (Coombs, 1964: p. 26-27).
 

After the war the Office of War Information and the
 

Office of the Coordinator were both dismantled and their
 

remaining operations were shifted to the Division of Cultural
 

Affairs in the State Department. Various organizational
 

problems and the continued controversy over the blending of
 

propaganda and cultural exchange eventually led to the
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establishment of a separate information service, the United
 

States Information Agency. Educational and cultural pro­

grams were placed under a semi-autonymous, loosely­

federated body called the International Education Service
 

(IES) under the Assistant Secretary for Public Affairs of
 

the State Department. There was little central planning
 

or policy direction under the IES, and operations were
 

largely operated independently by the raparate institu­

tions belonging to the service (Coombs, 1964: p. 34-35).
 

The direction of cultural exchange programs re­

ceived renewed interest during the late 1950's and early
 

1960's, partially as a result of intensification of competi­

tion with the Soviet Union following Russian advanced in
 

scientific and educational development. At the close of the
 

Eisenhower Administration, Secretary of State Christian Herter
 

obtained increasing funding for cultural affairs and replaced
 

IES with the Bureau of Educational and Cultural Affairs (CU)
 

under the Department of State. After President John Kennedy
 

took office in 1961 the new position of Assistant Secretary
 

of State for Educational and Cultural Affairs w;.s created
 

to oversee the strengthening of C.U. operations (Coombs,
 

1964: p. 45-48). Included as major objectives were:
 

1. Structural and functional reorganization of
 

C. U. and increased integration and coordina­

tion with USIA and AID.
5
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2. 	Strengthening relations between the government"
 

and the private sector.
 

3. 	Strengthening cooperation among various federal
 

agencies engaged in cultural exchange programs.
 

4. 	Increased emphasis on development of human or 

social resources. r 

S. 	Increased U. S. leadership and-support of
 

international organizations concerned with
 

cultural affairs.
 

The number of cultural exchange programs continued
 

to expand during the late 1960's and early 1970's as the
 

international configuration moved from bi-polar to multi­

polar interaction, and exchange programs became an increas­

ingly important dimension of the American foreign policy
 

process. See (Singer, 1972), and (Schiller, 1976). In 1976
 

the United States Government was actively engaged in a multi­

plicity of exchange programs. The coordination of these
 

programs, spread through various agencies, departments and
 

bureaus, remained a complex matter. No current assessment
 

of the total program size existed. In 1969, however, over
 

159 programs were listed in a survey of educational pro­

grams concerned with the promotion of international under­

standing and cooperation (United States Department of
 

Health, Education and Welfare, 1969). The total number of
 

participants at that time was estimated at about 16,000
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annually. Inclusive estimates were not available in 1976,
 

but the number of participants being trained by AID was
 

believeed to be about 6,200 for the Fiscal Year 1976 (Elsen,
 

1976).
 

The Fulbright Program provides a typical example
 

of the complex and diversified organizational structures
 

surrounding programs sponsored directly or indirectly by
 

the United States Government. Initially created in 1946,
 

the program was established to support educational ex­

change from foreign currency the United States held abroad
 

from sales of surplus materials. Additional legislation
 

expanded the program, and in 1961 the program was reconsoli­

dated under the Mutual Educational and Cultural Exchange
 

Act, commonly referred to as the Fulbright-Hays Act.6 The
 

final selection of participants and policy direction is the
 

responsibility of the Board of Foreign Scholarships whose
 

members are appointed by the President. The Department of
 

State, however, is the executive and administrative agency
 

for the program. Such private organizations as the Confer­

ence Board of Associated Research Councils and the Institute
 

of International Education assist in the selection process
 

and USIA helps administer the program abroad (Sanders, 1970:
 

p. 136).
 

PREVIOUS APPROACHES
 

The body of literature relevant to this study is
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diverse and profuse. The selective discussion which fol­

lows is intended to serve more as an index of existing ­

development than to provide an encyclopedic enumeration of
 

all existing sources. Cross references are also provided
 

in footnote form through the body of the study, and addi­

tional works are included in the bibliography at the end
 

of the study. Most of the works cited contain internal
 

bibliographies with additional sources not sufficiently
 

relevant to this study for their inclusion here or in.the
 

bibliograpny.
 

Every discussion of cultural exchange contains
 

certain assumptions about the function such exchanges are
 

intended to perform. These assumptions are not always
 

explicitly stated, must less given primary consideration in
 

the presentation. Those studies which do discuss such
 

assumption generally fall into one of two categories; the
 

separation is not always clear and the two approaches may
 

be conceptually assumed:
 

1. System Supportive: This approach views cultural
 

exchanqe as an integrative or supportive experience promoting
 

international peace or the stability of the international
 

system. An ethical role may be associated with exchange by
 

this approach. The level of analysis ranges from the assump­

tion that increased interaction promotes understanding which
 

in turn promotes peace to more complex analysis of the
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integrative process (Deutsch, 1957). (United States De­

partment of State, Bureau of Educational and Cultural
 

Affairs, 1974). (Hojaev, 1965); also but less directly
 

see (Deutsch, 1953).
 

2. Utilitarian: This approach views cultural
 

exchange as a mechanism or tool for obtaining an objec­

tive. Cultural exchange is seen in this case as separate
 

from the g~al being promoted and discussed in amoral terms
 

and evaluated in terms of effectiveness rather than "right­

ness." The most common utilitarian approach is the per­

ception of cultural exchange as an element or dimension of
 

foreign policy (Blum, 1963), (Coombs, 1964).
 

The interest in cultural exchange as an instrument
 

of foreign policy has riceived considerable interest in the
 

last fifteen years, in part reflecting an ever increasing
 

interest in the role and uses of communications in general
 

in the *new diplomacy" of a multi-polar world. (Markham,
 

1970), (Mowlana, 1973). (Barghoorn, 1960) presents the
 

classic work on the use of cultural programs by the Soviet
 

Union as a means og obtaining foreign policy objectives.
 

(Schiller, 1969) discusses American cultural influence
 

abroad, first in terms of mass communications and then from
 

the perspective of cultural exchange (Schiller, 1976).
 

(Davison. 1965) contrasts the use of public and private
 

cultural programs to influence other states and discusses
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the issues of coordination and focus of such efforts in a
 

free society. 
 (Singer, 1972) presents the importance of
 

cultural exchange programs and their multiple impacts for
 

weak states in time of power struggles and the search for
 

national identity.
 

Various sources provide historical perspectives of
 

the evolution of cultural exchange programs of the United
 

States. 
 (Coombs, 1964) and (Blum, 1963) give a comprehen­

sive but somewhat dated view. Coombs provides the most
 

detailed coverage and also outlines comparable programs
 

supported by France, Germany, the United Kingdom, and the
 

Soviet Union. Contributors in Blum discuss cultural affairs
 

from the different perspectives of the artS and humanities,
 

education, and the sciences. (Sanders and Ward, 1970) are a
 

useful supplement as is (United States Department of State,
 

Board of Foreign Scholarships, 1971). Descriptive inven­

tories are provided by (United States Department of Health,
 

Education and Welfare, 1969), and 
(United States Department
 

of State, Bureau of Educational and Cultural Affairs, 1975).
 

Associated information concerning the United National Edu­

cational, Scientific and Cultural Organization (UNESCO) and
 

the involvement of the United States in the formation of
 

UNESCO is contained in (UNESCO, 1965) and (Krill de Capello,
 

1970).
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(Elliot, 1962) and (Elliot, 1965) provides useful
 

bibliographic references in his discussions of cultural
 

relations as a field of study but offers only limited
 

analysis of these references. (Jacobson, 1963) contains an
 

equally limited concern with definitional analysis of the
 

field but does provide an outline of basic phases in cul­

tural exchange. Citations of relevant research and
 

limited analysis are also provided by (De Vries, 1961),
 

(Klineberg, 1965), and (UNESCO, 1972).
 

Certain studies approach cultural exchange from the
 

contest of cross-cultural studies or present general cross­

cultural discussion relevant to the exchange experience. The
 

discussion of methodology in several of these studies is
 

especially useful. (Brislin, et. al, 1973) provides an
 

extensive discussion and offers especially useful perspectives
 

concerning survey construction (p. 40+, p. 59+). (McNett and
 

Kirk, 1968) offer suggestions concerning random samples and
 

cross-cultural studies. (Hyman, et. al., 1967) offer in­

sights into the use of expert informants and (Stodtbeck, 1964)
 

develops the use of what he terms the "meta-method."
 

(Merritt, 1966) provides an especially useful demonstration
 

of the use of quantitative data.
 

Central to all cross-cultural studies is the search
 

for variation and similarity across culture. (Diaz-


Guerrero, 1967) analyzes premises about fimily life and
 

sexual roles and develops an active-passive dichotomy for
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cultural analysis. (Sears, 1961) evolves three basic cate­

gories of cultural universals or 'transdultural determi­

nantsw2
 

1. 	Biological Universals
 

2. 	Structural/Functional Universals (includes
 

physical
 

3. Universals in the Human Environment
 

Difference in Japanese and American culture is examined by
 

(Kumata and Schramm, 1956) and (Masuda, 1967). Subjectivity
 

in culture is analyzed extensively by (Triandis, et. al.,
 

1967). (Northrup and Livingston, 1964) approach cross­

cultural interaction from an anthropological perspective and
 

(Watson, 1968) discusses cross-cultural interaction as it
 

related to learning.
 

Integral to the cross-cultural approach are presen­

tation of specialized training and techniques useful in the
 

preparation of individuals for cross-cultural interaction.
 

The Human Resources Research Office (HUMRRO) of George
 

Washington University, under contract to the Department of
 

the Army, has produced many useful works: (Hoehn, 1968)
 

gives a basic perspective for innovative approaches in
 

cultural training; (Kraemer, 1974) provides procedures for
 

operating an intercultural workshop. He also suggests
 

methods relevant to the self-awareness approach (Kraemer,
 

1973). The multiple examples of cross-cultural problems
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Americans might encounter while overseas by (Foster, 1965)
 

is an especially useful resource also produced by HUMRRO."
 

(D'Brien, et. al., 1971) surveys the effectiveness
 

of cross-cultural training on volunteer medical teams in
 

Central America. (Woodcock, 1973) discusses training needs
 

for International service and cross-cultural contact both on
 

an organizational and project basis. Other sources of
 

interest include: (Brislin, 1973c), (Brislin and Pedersen,
 

1976), (Eachus, 1966), (Haines, 1964), and (Trifonovitch,
 

1973). The use of simulation is discussed in some of these,
 

but is central to presentation of (Fiedler, 1971), and
 

(Stewart, 1967).
 

One of the most extensive interests of studies of
 

cultural exchange is the adaptation of foreign students
 

studying in the United States to the American socio-cultural
 

system, clearly reflecting the ease of access. Several of
 

these studies focus on the adjustment of such specific
 

nationalities as Indians (Lambert, 1956), or Scandinavian
 

groups (Lysgaard, 1955), (Scott, 1956), (Sewell and
 

Davidson, 1961). (Morris, 1960) examines the role of
 

national status in student adjustment. (Sellitz, 1963) con­

centrates on the inter-relationship between social relations
 

and adjustment. (Smith, 1969) examines student activism
 

and adjustment. (Mowlana and McLaughlin, 1969) examine
 

media patterns and related effects on foreign students.
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Differences observed in a study of returning and non­

returning students is examined by (Valipour, 1967). General
 

studies are offered by (Dubois, 1956), (Kelman, 1964), and
 

(Shattuck, 1965).
 

The adaptation of Americans abroad is a reciprocal
 

concern of interest. (Goodwin, 1964) provides insights into
 

the adaptation of fifty American professors who went to Asia
 

under the Fulbright program in the early 1960's. (Byrnes,
 

1965) examines Americans involved in technical assistance
 

programs abroad. (Gullahorn and Gullahorn, 1956) examine
 

Americans studying in France.
 

Various studies of the adjustment of Peace Corps
 

volunteers provide a context for both conceptual and opera­

tional analysis. (Smith, 1963) develops the use of morale
 

as an indicator of adjustment among Peace Corps teachers in
 

Ghana. Morale is presented as a function of job adjustment
 

and is broken into its components. (Arnold, 1967) provides
 

a useful illustration of adjustment problems from the per­

spective of mental health.
 

Studies examining the effects of cultural exchange on
 

participants offer highly divergent conclusions. (De Sola
 

Pool, et. al., 1956) offer one of the earliest studies. In
 

a study of American businessmen who traveled abroad, they
 

found that travel broadened perspectives in that the travel­

ers came to reflect broader interests of their own culture
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rather than particularized interests. In a later article
 

(De Sola Pool, 1965: p. 107+) the perspective is enhanced
 

by an examination of different dimensions that can affect
 

experiences encountered in foreign travel.
 

A number of studies examine the effect of cultural
 

exchange on participant attitudes. Although some early works
 

such as (Riegel, 1953) suggest that in the long run, cultural
 

exchange produces minimal amount of attitude change, this
 

position is not reflected in subsequent studies. See
 

(Cajoleas, 1959), (Sellitz, 1963), (Brislin, 1974a), and
 

(Merritt, 1972). Although disagreement exists over the
 

degree of attitude shift, many early studies projected a
 

positive shift in participant attitude toward the host
 

country. More recent studies disagree (Brislin, 1976),
 

(Sehnert, 1973), (Wedge, 1975). (Singer, 1972: p. 150)
 

accepts a generalized positive shift because even when such
 

students are critical of the host country, their criticism
 

is more specific, focused, and balanced as a result of their
 

overseas experience.
 

Several studies investigate factors determining the
 

direction and degree of attitude change resulting from
 

cultural exchange. (Pool, 1965) discusses attitude change
 

as a function of the person the traveler was when he left
 

his own country as well as in terms of such variables related
 

to program structure as the purpose of the exchange and the
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length of the experience overseas. (Mishler, 1965) expands
 

on social variables and (Becker, 1968) attempts to differ­

entiate attitude change in participants from developed
 

countries and those from developing countries. (Gruen, 1959)
 

contrasts attitudes about the United States held by twenty­

five German exchange students before and after a year's
 

stay in the United States. He found little change in most
 

cases, partially, he suggests, because the students were
 

rather well informed about life in the United States before
 

they arrived. (Smart, 1967) also attributes the lack of
 

significant attitude change among faculty members engaged in
 

cultural exchange to the high level of information they
 

possessed about the country visited. See also (Pool, 1965).
 

Related to attitude change are studies examining
 

changes in national images held by foreign students.
 

(Buchanan and Cantril, 1953) offer a useful introduction as
 

do (Joseph, 1959), (Wedge, 1965), and (Holsti, 1962).
 

(Kelman and Bailyn, 1962) examine modification of national
 

image among Scandinavian students in the United States and
 

(Coelho, 1958) examines attitudes and peiceptions of Indian
 

students. (Markham, 1967) offers one of the more extensive
 

examinations of image and behavior in a five-year study of
 

foreign students; the continuity of the study in observing
 

adjustment to cultural shock and corresponding modification
 

of attitudes is particularly useful to those dealing
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directly with foreign students. (Pool, 1965) provides an
 

excellent discussion of four sets of images as dependent
 

variables in the outcome of cross-cultural contact. In­

cluded are:
 

1. The traveler's image of the host culture
 

2. The host culture's image of the traveler
 

3. The traveler's image of himself
 

4. The host culture's image of itself
 

(Kelman and Bailyn, 1962) examine three aspects of self­

image in entry and re-entry adjustment: nationality,
 

profession, and the structure of personal relations. Con­

siderable emphasis is given to the role of motivation and
 

expectation in the analysis offered by this study. See also
 

(Baron, 1975).
 

Considerable interest in participant satisfaction
 

exists in the literature. In many cases this is based on
 

the assumption that adjustment and satisfaction are inter­

functional or reinforcing. (Gullahorn and Gullahorn. 1963).
 

(Deutsch and Won, 1963) demonstrate variance in satisfaction
 

over time and in relation to the length of time before
 

departure from the United States as a means of observing
 

adjustment. Language facility is reported as an important
 

factor in the extent to which participants are satisfied
 

with their overseas experience. Although the correlation
 

between satisfaction and adjustment is frequently accepted
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with few reservations, for the purpose of this study, the
 

use of satisfaction as an index of program effectiveness is
 

less acceptable.
 

Prubably the most extensive effort to evaluate pro­

gram effectiveness is the exit interview developed by the
 

Development Education and Training Research Institute (DETRI)
 

of American University for AID. Evaluation by DETRI evolved
 

over the period of several years into a highly sophisticated
 

and complex procedure. The basic premise of the survey,
 

however, was that satisfaction was an index of program
 

effectiveness (Sperling, 1974). The examination of deter­

minants of participant satisfaction offered by the DETRI
 

study is one of the most useful overviews available. Several
 

annual reports offer both quantitative and analytical pre­

sentations (United States Department of State, Agency for
 

International Development, 1970), ( , 1971a), (-,
 

1971b). Especially useful is the final report (DETRI, 1972).
 

In view of the extensive analysis and access open to the
 

study, it is unfortunate both that the study assumed an
 

equivalence for satisfaction and program effectiveness and
 

that the operation of DETRI extended for such a brief period.
 

THE THESIS AND ASSOCIATED COROLLARY OF THE STUDY
 

In an effort to give focus and direction to the con­

tributions of previous approaches, this study presents a
 

model of participant interaction in terms of both program
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and experience. Basically an extension of a communications
 

approach, this model gives emphasis to the concepts .of pro­

cess and feedback. The model is used to investigate the
 

thesis that preparation for the anxiety encountered in pro­

gram entry, training, and re-entry reduces the intensity of
 

such anxiety. This proposition is based on the (Janis, 1958)
 

thesis that anxiety is reduced by expectation training. The
 

theoretical discussion is followed by micro and macro appli­

cations of the model.
 

In the collection of data offered in the second part
 

of the study, the focus is narrowed to preparation for
 

re-entry shock and the proposition that preparation for re­

entry results in changed perceptions of potential anxiety­

producing situations during re-entry. The corollary that
 

exposure to the fundamentals of innovation diffusion makes
 

more effective innovators is examined in terms of participants
 

who have had and participants who have not had re-entry
 

training.
 

REFERENCES
 

1. 	No two socio-cultural groups are identical any more than
 
are any two sub-groups within a socio-cultural group.
 
Such differences provide obstacles to cultural inter­
change and communication both across socio-cultural
 
groups and between sub-groups. The concern of this
 
study, however, is restricted to those problems which
 
specifically arise because a participant in an exchange
 
program receives training in a foreign socio-cultural
 
system and then is expected to re-integrate himself in
 
his home socio-cultural system rather than with the
 
larger issue of cross-cultural communication.
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2. 	Exchange here does not equal "trade." Transfer may be
 
in only one direction;.reciprocity is not required,

although such may occur. Even in the most simple of
 
transfer situations, however, feedback is present, which
 
may be considered reciprocal transfer in a theoretical
 
sense.
 

3. 	For a more comprehensive account of the historical back­
ground of the United States Government's involvement in
 
cultural affairs before 1946, see (McMurry and Lee,

1947); for extended coverage through 1960, see (Thompson

and 	Laves, 1963).
 

4. 	Coombs (1964: p. 23-34) offers a list of major issues
 
relevant to cultural exchange programing. Somewhat
 
modified and expanded to include -nore current problems,

these include:
 

1. 	Relationship between cultural exchange and foreign

policy objectives.
 

2. 	Combination or separation of cultural exchange
 
programs and information and propaganda programs.
 

3. 	Relationship between government and private

efforts.
 

4. 	Overall role of the government in directing total
 
program planning.
 

5. 	Relationship between educational and cultural
 
exchange and technical assistance. Are they
 
different forms of the same thing?
 

6. 	Reliance on bilateral or multilateral efforts.
 

7. 	How should this component of foreign policy be
 
financed, and what proportion of the budget

should be devoted to it?
 

9. 	What is most efficient organizational structure
 
to handle diverse activities?
 

9. 	What profile should be taken in exchange opera­
tions by the U. S. Government and its represen­
tatives?
 

10. 	To what extent should the institution or govern­
ment of the host country participate in the

organization and operation of exchange programs?
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11. 	What kinds of exchange should be included and
 
which should receive greatest priority?
 

5. 	AID was created in 1961 to implement the Act for
 
International Development.
 

6. 	For a more detailed discussion of the legislation rele­
vant 	to the Fulbright Program, see (Johnson and Colligan,

1965).
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Chapter 2
 

CULTURAL EXCHANGE AS PROCESS: THE
 

EXTENSION OF A BASIC COMMUNICATION MODEL
 

THE NEED FOR AN INTEGRATING THEORY
 

The diversity of approaches relevant to the study of
 

cultural exchange is both functional and disfunctional to
 

serious consideration of the topic. The breadth of issues
 

that have been raised offers a multiplicity of "footholds"
 

for theoretical and practical consideration. Dissimilarities
 

in levels of analysis and methodology, however, complicate
 

not only linkage between relevant works but also application
 

of the literature to the specific needs of program planning
 

and operation.
 

The confusion presented by the diversity of the
 

literature and the gap between theory and practice has re­

duced the interest of certain institutions associated with
 

cultural exchange programming in supporting further research.
 

The specializdtion of interests of those agencies willi.ig to
 

give their support--as well as such pragmatic concerns as
 

annual budgets--has frequently resulted in the seluction of
 

narrow foci for those research projects receiving support.
 

Thus, although the study of cultural exchange has evolved in
 

a period in which interdisciplinary approaches have been the
 

norm, the relevant literature can be characterized not only
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as diverse but also as segmented. Overcomirg these obstacles
 

through the introduction of an integrating theory is, indeed,
 

a primary goal of this study.
 

Seemingly the most fruitful groundwork in overcoming
 

thene problems would seem to be in the application of commun­

ication theory--which itself has been highly concerned with
 

theoretical integration and practical applications--to the
 

study of cultural exchange. The most substantial progress,
 

however, has come from the support of professional associa­

tions rather than the strictly academic community. The
 

efforts of the National Association for Foreign Student
 

Affairs (NAFSA) to serve as an information clearing-house
 

during the first half of the 1970's stimulated communication
 

between divergent groups interested in the topic. An espec­

ially significant development was the establishment of the
 

Society for Intercultural Education, Training, and Research
 

(SIETAR) in 1974. This group has been particularly inter­

ested in the application of theory to practical situations
 

and initiated a survey of "the State-of-the-Arts" of inter­

cultural communication in 1976. Unfortunately, the final
 

draft of this document, considerable portions of which would
 

be pertinent to the discussion here, was not completed in
 

time for inclusion in this study.
 

It wonld be both ambitious and presumptuous to
 

suppose that one could present a single unified theory that
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could displace the body of existing literature. Should such
 

a development be possible, it would take more than one volume
 

to present it, much less to explain it, and the resulting
 

complexity would probably outweigh its utility. The use of
 

"integrating theory" rather than wintegrated theory' in the
 

section heading is, therefore, intentional. The model
 

presented in this study is intended to play an integrating
 

function. The core concepts of process and feedback serve
 

as activating mechanisms, facilitating the linkage of exist­

ing research and suggesting the directions for future
 

research. Its basic simplicity is intended to serve as a
 

'multi-pronged intellectual staple" that will join divergent
 

approaches and a "bridge" providing increased communication
 

between these approaches. The point of focus can be either
 

theoretical or practical, providing both conceptual and
 

operational guidance.
 

PROCESS AS A THEORETICAL CONSTRUCT
 

The evolution of the concept of process was restricted
 

by Cartesian philosophic and Neutonian physical views of
 

reality set in a fixed mechanical universe. Although
 

reality was composed of objects and processes the existence
 

of each object was independent of the existence of any other
 

object and of the natural activities of the universe; all
 

could be explained on a mechanical basis (Thilly and Wood,
 

1961: p. 302).
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The revolutionary ideas of Albert Einstein and
 

Alfred North Whitehead challenged the mechanical view and
 

introduced the conception of a "relative reality in which
 

no 	object possessed objective identity but was defined by
 

its 	relation to other objects and in which process. i.e.,
 

changing relationships, was an essential part of the iden­

tification of reality. All of reality was viewed through
 

the screen of individual perception (Whitehead, 1929:
 

p. 356, 361). This new conception was greatly influenced by
 

developments in biology as well as philosophy and physics
 

and came to be known as organismic theory (Matson, 1964:
 

p. 161). This new perspective, in which reality recovered
 

purpose, envisioned:
 

1. 	Reality as a system which was greater than
 

the sum of its parts;
 

2. 	Systemic interaction as dynamic rather than
 

static;
 

3. 	The organism, as part of the system, played
 

an activist role rather than reactive.
 

The transfer of the concept of process to the social
 

sciences came largely through the interest of sociology in
 

organismic theory and its application to social interaction.
 

In the transfer, however, the concept came to be used both
 

broadly and narrowly and its meaning became somewhat vague.
 

In the broadest usage social process represented the total of
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all social interaction, which in turn was broken down into
 

categories referred to as the "social processes.* These
 

were often divided into those processes that aided social
 

solidarity and those that encouraged social disintegration,
 

referred to variously by such classifications as associative
 

and disassociative or conjunctive and disjunctive. (See
 

Figure 1, The Social Process.) The key to the application
 

of process to society was interaction; the level of analysis
 

could be either macro or micro, although usually the former
 

was the rule (Sills, 1964: p. 538). See also (Gould, 1964).
 

Political science was especially receptive to the
 

conceptual use of process as a balance to the rigidity of
 

structural analysis. As in sociology, however, "political
 

process" came to embrace both broad views of political
 

interaction and flux and more narrow concepts of political
 

procedure such as Othe legislative process." Interest in
 

process analysis broadened after World War II, reflecting
 

both an interest in the behavioral approach and the search
 

for a theoretical base. The development of international
 

relations, first as a sub-field and then as a separate field,
 

and its interest in interaction served to vitalize the use
 

of process in political analysis and added the new dimension
 

of development to process theory.
 

Especially dynamic development of organismic theory
 

and the concept of process occurred with the evolution of
 

communication theory. The communication approach restates
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Figure 1, The Social Process 
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the belief that reality Consists of events or objects that
 

are separate from one another. 
Reality cannot be discovered
 

by man but must be created by him (Berlo, 1960: p. 24).
 

Reality is known to man only as he receives and interprets
 

messages about the external world. 
The basic communication
 

model demonstrates that if a source wishes to communicate a
 

message to a receiver--be it a person or a group--he must
 

send his message by means of some channel within the context
 

of the environment in which the receiver operates. 
 (See
 

Figure 2, A Basic Communication Model.) The model is not
 

complete, however, without the inclusion of feedback by
 

which the source determines the result of his message upon
 

the receiver (Berlo, 1960: 
 p. 29-33), (Phillips, 1974:
 

p. 179-180). The basic model is derived from the work of
 

(Weiner, 1948), (See also Weiner, 1964) and is most fully
 

expanded by (Deutsch, 1963). Despite variations in con­

struction, see (Singer, 1972: p. 17) for example, all
 

approaches to the model emphasize the importance of feedback.
 

Although deeply in debt to philosophy for its view
 

of reality and perception and to sociology for the expansion
 

of interaction, it is only with the inclusion of feedback
 

that the concept of process as used in this study becomes
 

unified. 
If the source is to be seen as dynamically inter­

acting with the receiver, then the source must obtain infor­

mation about the perception state of the receiver. 
If such
 

does not occur, he will have incomplete information which in
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Figure 2. Basic Cojjiruncation Model 
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turn limits the ability of the same to relate to the "reality"
 

of environment and receiver. Interaction takes place on a
 

very random pattern unless there is learning. Learning,
 

again, depends on feedback.
 

IN SUMMATION
 

In summation the concept of process as a theoretical
 

construct for this study is based on:
 

1. 	Existence of reality only through the interaction
 

of its components;
 

2. 	The state of reality dependent upon interaction
 

perceptions of the components;
 

3. 	Interaction perceptions are in a constant state
 

of change;
 

4. 	Feedback as a mechanism whereby a system obtains
 

information about external interactions. Feed­

back enables system adjustment.
 

PROCESS AS AN OPERATIONAL CONSTRUCT
 

As an operational construct, process has been most
 

fully developed by social psychology. Group interaction
 

analysis--the general heading under which process approaches
 

have been classified--offers a general operational model,
 

the design of which can be varied to fit the particular
 

interests motivating the organization of an interaction
 

session. Such psychotherapy sessions as encounter groups
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and sensitivity groups are the most popularly known appli­

cation of the concept of process to group interaction, but
 

the approach is useful in general studies of group dynamics
 

and as an instructional model as well.
1
 

Basic to the use of process as an operational con­

struct is the formation of a group for an interaction session
 

under the direction of a group leader. Sometimes this
 

function is shared by more than one person. The instructions
 

given the group by the leader, the structure of the inter­

action, and the participation of the leader in the inter­

action varies. The group is almost always small and the
 

leader usually tries to minimize his overt direction of the
 

group. The process experience begins by piesenting the
 

group with instructions, a concept, or a situation. Inter­

action--verbal, non-verbal, or both--follows. Group analysis
 

of what has happened, what has been experienced, and what has
 

been learned is then applied to other situations the group
 

feels relevant.
 

An application of the process approach to classroom
 

use is illustrated by the EDIT System (Meyers and Meyers,
 

1976: p. 9-14):
 

EXPERIENCE: activity shared by group ranging
 

from verbal or non-verbal presentation or
 

observation to structured game. As a result
 

of the experience participants gain information.
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DISCUSSION: participants discuss descriptively
 

1. What happened to them;
 

2. What they observed happening to others;
 

3. What happened to associated objects;
 

4. Interactions as behavior.
 

INFERENCE: based on the description of the group
 

experience, participants infer general principles
 

or theories that might explain interaction.
 

TRANSFER: participants transfer general principles
 

to usable level in their own lives.
 

1. To other situations;
 

2. To their own behavior.
 

The appeal of the process approach can easily lead
 

to its use without adequate understanding of, preparation
 

for, or control of group interaction. As a result, process
 

is eroded and becomes a relatively unstructured procedure
 

(Dalenoort, 1973). Although the process approach inevitably
 

results in the modification of participant perceptions and
 

correspondingly associated behavior, the group leader plays
 

a determining role in the extent and direction of such
 

change. When Well planned and executed, the approach usually
 

proves satisfying to both the group leader and group parti­

cipants. The relationship between process and outcome,
 

however, remains open to interpretation. The very nature of
 

the approach complicates the use of statistical research
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procedures. Variable control and the use of control groups
 

have often been omitted from evaluation studies (Insel and
 

Moos, 1972: p. 441). Even the effect of feedback on group
 

performance, a major element of the approach, is in need of
 

further clarification (Bowen and Siegel, 1973).
 

PROCESS: A BASIC MODEL OF CULTURAL EXCHANGE
 

When applied to cultural exchange the communication
 

approach provides the basis for expanded analysis of parti­

cipant experience and program planning. These two dimensions
 

of cultural exchange are simultaneously presented in the
 

basic process model. (See Figure 3, A Basic Model of
 

Cultural Exchange: Participant Experience and Program as
 

Plan and Event.), the construction of which postulates:
 

1. 	The interdependence of program planning and
 

participant experience.
 

2. 	The interrelationship of phases of partici­

pant experience and the necessity of program
 

integration.
 

3. 	Process or interaction associated with analyti­

cal feedback as the basis for both program
 

implementation and participant experience.
 

Phases and Their Interrelationship 
2
 

In the model the experience dimension of cultural
 

exchange is presented as a process phenomenon and is labeled
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"horizontal process dimension.w
 

1. 	The participant is viewed conceptually as an
 

interacting unit:
 

A. 	First as a member of his home socio-cultural
 

system.
 

B. 	Secondly as an exchange participant in the
 

host soclo-cultural system.
 

2. 	The participant experiences change/flux as a
 

result of:
 

A. 	His removal from his home socio-cultural
 

system.
 

B. 	 His participation in the host socio-cultural 

system. 

3. 	The degree to which the participant encounters
 

change and the reaction of the participant to
 

the change he encounters will depend upon:
 

A. 	The nature of (1) his socio-cultural system;
 

(2) the host culture.
 

B. The social context (1) he has known in his
 

own socio-cultural system; (2) he experiences
 

in the host socio-cultural system.
 

C. 	Psychological factors (1) in his own per­

sonalityl (2) in the personalities of those
 

with whom he interacts in both the home and.
 

host socio-cultural systems.
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4. 	The degree to which the participant can profit
 

from his'experience will depend upon his
 

ability:
 

A.."To interrelate differentials in 3A, 3B and 3C.
 

B. To apply experience to cultural, social, and
 

psychological states in his'home system.
 

5. 	Participant experience consists of five phases:
 

Participant Selection
 

Participant Entry Transition
 

Participant Training/exchange
 

Participant Re-entry Transition
 

Participant Re-integration
 

A. 	There is no clear demarcation point where
 

one phase ends and another begins. The
 

-experience is a continuous encounter,
 

i.e., total flow of interaction events
 

viewed from a process perspective.
 

B. 	The Phases are composed of interaction
 

events. Phases have meaning only in
 

identifying the kinds of concerns predomi­

nating interaction events.
 

C. Interactions are interlocking and provide
 

a cumulative effect; the total experience
 

is greater than the "sum" of the interaction.
 

D. 	The state of participant experience at any
 

point can be identified by the interaction
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event in process.
 

2. 	Participant state at any interaction is
 

dependent upon past interactions. 

F. 	 The relevance of past interactions will vary 

from participant to participant depending 

upon: 

1. 	Factors 3A, 38, and 3C.
 

2. 	Interrelationship of interaction events:
 

a. 	Frequency
 

b. 	Time span of interaction
 

c. 	Expectation
 

d. 	Salience given by participant to
 

interaction event
 

G. 	An interaction event consists of:
 

1. Initial participant state composed of
 

perception of reality and associated
 

behavior;
 

2. 	Receipt of information or non-verbal
 

stimulus;
 

3. 	Interpretation oZ j2;
 

4. 	And/or decision to:
 

a. 	Communicate a message
 

b. 	Take an action
 

5. 	Feedback concerning .G4 
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6. 	 Fitting of G5 to Gi 

7. 	Adjustment or reinforcement of Gi
 

6. Participant experience begins at the time of
 

selection and does not end until reintegration
 

into the home system, including transfer events.
 

A. 	Transfer of the training/exchange is an
 

integral goal of the cultural exchange
 

process.
 

B. 	By definition transfer can only take place
 

when the participant has returned to his
 

home setting.
 

C. 	Transfer will depend upon 3A, 3B, 3C.
 

D. 	Transfer will depend upon:
 

1. 	Communication skills vZ the partiqipant.
 

2. 	Relevance of training/e);change to home
 

system.
 

3. 	Increased deviancy or confirmity of
 

participant to levels 3A, 3B and 3C as
 

perceived by home system.
 

Program: A Context for Interaction
 

Participant experience and program planning are
 

included in the model because of their interdependence, but
 

their components are not one in the same. 
 Program provides
 

the context in which participant experience takes place.
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I. 	Participant programingas two components
 

A. 	 -Program as a structured plan 

1. Basic elements intended to be part of 

participant experience
 

a. 	Orientation, counseling, predeparture
 

training
 

b. 	Classroom, laboratory or on-the-job
 

training
 

c. 	Observations and such related activities
 

as conferences
 

d. 	Associated scheduled social activities
 

and 	interactions
 

2. 	Can be used repeatedly or adjusted to fit the
 

needs of eifferent situations
 

B. 	Program as an Operational Event
 

1. 	Participant interactions resulting from
 
elements in the program
 

2. 	Varies:
 

a. 	For each program run
 

b. 	For each participant
 

II. Program structure is an integrated unit
 

A. 	Composed of three stages
 

1. 	Program Preparation (Including Selection)
 

2. 	Program Unit
 

3. 	Program Conclusion
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a. 	Debriefing
 

b. 	Follow-up
 

c. 	 Evaluation 

B. 	These stages are interdependent and are not always.
 

totally distinct from one another.
 

C. 	Integration implies high level of message flow
 

between stages linked to feedback mechanisms
 

which provide for program adjustment.
 

D. 	Structure is self-generative, i.e., program
 

conclusion provides information for either:
 

1. 	Continuous program operation
 

2. 	Subsequent program operation
 

E. 	Structure is self-operative; i.e., includes
 

methods for its actualization.
 

III. Program event is the vertical process dimension through
 

which the structured elements of the program are
 

actualized.
 

A. 	Extension of the structure of the program into the
 

spheres of participant interaction.
 

1. 	Composite of separate events.
 

2. 	Whole event is greater than the sum of its
 

parts
 

B. 	Actualization does not equal program structure.
 

C. 	Actualization does not duplicate program structure.
 

1. 	Not all elements of structure are actualized
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2. 	Actualized elements may not stimulate partici­

pant interaction'
 

3. 	Actualized elements may not stimulate partici­

pant as expected
 

D. 	Actualization depends upon:
 

1. 	Variables internal to program structure
 

2. 	Variables associated with participant/host
 

interaction
 

a. 	Cultural­

b. 	Social
 

c. 	Psychological
 

3. External variables relevant to interaction
 

E. 	Verification of correspondence between structure
 

as intended and event as uctualized provided by
 

process dimension.
 

1. 	Interaction as operational concept for
 

actualization
 

2. 	Feedback about program event
 

a. 	Completion
 

b. 	Performance
 

c. 	Correspondence of event to structure
 

d. 	Relevance of event to structure
 

3. Feedback about state of participant experience
 

4.- Relevance of participant utaite to program goals
 

5. 	Adjustment of program
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a. 	As structured
 

b. 	As actualized
 

REFERENCES
 

1. 	For a general introduction to group interaction, see
 
(Cartwright and Zandler, 1968), (Shaw, 1971), and
 
(Yalom, 1970). Discussions of effectiveness and
 
interaction runs include (Campbell and Dunette,
 
1968), (Collins and Guetzkow, 1964), (Deutsch, 1949),
 
(Kohler, et. al., 1973), (Moerk, 1972). Also see
 
(Insel and Moos, 1972). For a comparison of problem­
solving processing and sensitivity training, see
 
(Kelman, 1972: p. 1704).
 

2. 	The breakdown of cultural xchange into component phases
 
is most certainly not original to this study. The use
 
of a process approach to define and explain the inter­
relationships between phases, however, is a drparture
 
from the existing literature. One of the earliest and
 
most complete enumerations of phases is provided by
 
(Jacobson, 1963: p. 123-4), an adaptation of which is
 
shown below.
 

NINE PHASES OF A SOJOURN
 

1. 	 Predeparture 
2. 	Act of Leaving
 
3. 	Enroute
 
4. 	 Entry 
5. 	Components of Experience
 

Post Arrival Orientation
 
Explorations
 
Tentative Commitment
 
Ultimate Commitment
 

6. 	Pre-departure Preparation
 
7. 	Act of Leaving
 
G. 	Enroute
 
9. 	Act of Entry
 

Post Arrival Orientation
 
Tentative Commitment
 
Ultimate Commitment
 
Decisions about Further Travel
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CHAPTER 3
 

RE-INTEGRATION
 

The communication approach outlined in the preceeding
 

chapter emphasizes the interrelationship between all phases
 

in participant experience and cautions against inordinate
 

emphasis of any one phase at the cost of other phases. The
 

remaining portion of this study examines the utility of the
 

basic model and the concept of process for re-entry transi­

tion and the ultimate goal of participant re-integration.
 

The selection of this focus--in part the result of methodo­

logical considerations discussed in a later section--is not
 

a violation of balanced emphasis and is totally consistent
 

with the model that has been developed.
 

The final goal of cultural exchange as defined in
 

this study is the re-integration of the participant into
 

the social-cultural system of which he was a member when he
 

was selected for inclusion in the cultural exchange program.
 

The definition of participant experience as sequential inter­

action impli's the cumulative effect of interaction. Just
 

as participant experience during the program is dependent
 

upon interaction prior to participant selection, participant
 

experience during the program affects interaction after
 

re-integration. No matter how successful prior phases of
 

participant experience have been, unless participant
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re-integration occurs, participant effectiveness is restric­

ted.
 

In many respects interactions during entry transi­

tion and re-entry transition are similari both are charac­

terized by discontinuities referred to as cultural shock.
 

Discussion of the one, therefore, has relevance for the
 

other. The definition of phases in this study as the most
 

dominant concern characterizing participant state during a
 

particular interaction implies that the process of entry
 

and re-entry are very often inter-phased. Additionally, the
 

process skills used by program planners in these two phases
 

can be of considerable relevance to participants interested
 

in introducing innovation to their home system in the post­

program period.
 

Re-entry transition is clearly the weakest link in
 

program control. The participant is removed from the immedi­

ate influence of the program and is exposed to a wide range
 

of variables outside the context of program operation. Feed­

back mechanisms are particularly weak. Measurement of
 

pirticipant state during this phase is compounded not only
 

by distance but also by an increase in subjective elements
 

ani cross-cultural dimensions; it is easier to determine to
 

what degree a participant has completed an event and at what
 

level he has performed an event in the program unit than it
 

is to determine levels of stress in participants.
 



APPROACHES TO CULTURAL SHOCK
 

Pre-requisite to participation in any socio-cultural
 

system is socialization in the values, roles, and behavior
 

prescribed by that system. The socialization process
 

usually occurs when an individual is a child. Adult parti­

cipants are assumed to have mastered and to conform to these
 

prescriptions. Societies vary greatly in the extent to which
 

social interaction is prescribed and in the extent to which
 

conformity to the prescription is expected. These differences
 

reflect variance in socio-cultural sets and also provide a
 

security system of expectation on which a participant in a
 

system can rely in all interaction; they also provide a
 

perception grid through which reality is seen.
 

In actuality no socio-cultural system is statically
 

homogeneous but is composed of an integration of dominant
 

and variant values and patterns of interaction which are in
 

a constant state of flux or realignment. Confrontation of
 

these variations produces stress; in a state of stress,
 

individuals have no guidance for thei.. behavior. Adjustment
 

of the variations removes stress. The unmount of stress the
 

socio-cultural system defines as acceptable in everyday
 

interaction is background stress. The system usually pro­

vides mechanisms for adjustment to stress at this level.
 

System participants do not generally regard background stress
 
1
 

as "stressful.*
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When variations within a social system are reinforced
 

by external forces, change in the socio-cultural system
 

results. Systemic change usually requires adjustment of
 

the sets of values, roles, and behavior for which an
 

individual has been socialized. The extent to which such
 

sets must be adjusted, the rate at which adjustment must
 

take place, and the methods for adjustment determine the
 

extent of stress experienced. Stress can also be encountered
 

as the result of physical relocation within the socio­

cultural system or by movement to a new sub-group within the
 

socio-cultural system.
 

When an individual shifts from one socio-cultural
 

system to another, the potential for stress is highest. The
 

degree of congruence between the two systems will be a major
 

determinant of the level of stress the individuals encounter
 

in transfer. Stress usually occurs even with high congruence
 

unless the transfer is made with full information, i.e., one
 

may believe that a participant behavior pattern is appropriate
 

under certain conditions in the new system but not be certain
 

of it until he has acted in accordance with his belief and
 

has received reinforcing feedback.
 

When social systems are not congruent an individual
 

seeking to participate in the new system must seek to not
 

only learn the sets of values, roles, and behavior expected
 

of participants in the system, but also transfer, i.e.,
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translate, them into his own sphere of interaction. This
 

is usdally a piece-meal operation based on trial and error.
 

The extent of deviance from the standard sets of the new
 

system and the extent of error in adjustment determine the
 

level of anxiety the individual experiences in the transfer.
 

Integration has been achieved when his sets conform to those
 

of the mainstream system or when he is at least able to
 
2


effectively operate under the sets of the new system.


Analysis of stress resulting from cross-cultural
 

encounters is difficult to appraise. Research would indicate
 

that although there are certain universal "stressors" en­

countered by those who encounter cultural shock, others are
 

culturally relative (Spradley and Phillips, 1972: p. 518-19).
 

Societies differ, moreover, in the levels of stress con­

sidered acceptable in social interactions, and personality
 

plays an important role in individual reactions in stress
 

situations. The different levels of stress tolerance are
 

functions of both socio--tltural and personal differentiation.3
 

Membership in a highly authoritarian society with a
 

restrictive pattern of mobility, for example, might restrict
 

the ability of an individual to adapt to new patterns of
 

interaction. Alfred Opubor offers four postulates con­

trasting adaptation by an individual from a highly restricted
 

socio-cultural system and an individual from an openly mobile
 

socio-cultural system in defined and ambiguous interactions
 

(Opubor, no date: p. 10).
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I. In clearly defined situations, a person from
 
a highly restricted mobility structure will 
tend to interact with others according to the-­
norms of his own indigenous structures. 

II. In ambiguous situations, a person from a 
highly restrictive mobility structure will 
tend to interact with others according to 
the definition of relationship provided by
his interlocutors. 

III. The person from a highly open mobility 
structure will, in clearly defined con­
tact situation, adopt the norms prescribed 
by the situation. 

IV. In ambiguous situations, however, he will 
employ the norms of his own indigenous 
structure. 

Considerable stress in cross-cultural transfer
 

results from communication problems. Variations in socio­

cultural sets can clearly distort the clarity of the message
 

one is sending and the feedback one is receiving. Even if
 

the message itself is understood, confusion frequently re­

sults from the misinterpretations of the "warming up" cues
 

or formal courtesies considered appropriate before message
 

transmission--"adumbrationsn--as well as at the end of
 

message transmission (Hall, 1964: p. 154-6). Too direct
 

an approach to certain topics or the use of certain parts
 

of speech by certain individuals may create a block to
 

effective communication during the adjustment phase.
 

Such other considerations as style and timing are also
 

culturally relative mechanisms for judging the appropriate­

ness and validity of a message.
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Kalervo Oberg is generally credited with having first
 

used the term "cultural shock" to identify stress situations
 

an-individual encounters in moving from one socio-cultural
 

system to another (Oberg, 1954). He approaches cultural
 

shock as an anxiety situation based on the loss of symbols
 

and cues essential to efficient social intercourse. Oberg
 

divides the shock period into four stages:
 

.1. Initial enthusiasm with opening encounter
 

2. 	Hostility
 

A. 	Criticism of host culture
 

B. 	Withdrawal to others of his culture if
 

possible
 

3. 	Initial recovery
 

A. Ability to see humor in situation
 

B. Development of sense of superiority
 

4. Final adjustment
 

Oberg's typology does not provide for failure. Ad­

justment is the assumed outcome of cultural shock. Somewhat
 

more satisfactory is the General Adaptation Syndrome (GAS)
 

which divides individual responses to stress into: (Appley
 

and Trumbull, 1967: p. 3)
 

1. 	Alarm Reaction
 

A. 	Shock Phase--lowering of resistance
 

B. 	Counter Shock Phase--application of defense
 

mechanism
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2.:" Adaption Phase
 

... (completion of reac­

tion is successful)
 

3. Exhaustion Phase (if 2 is unsuccessful)
 

ost research is fairly consistent in the use of
 

anxiety as a key stone for explaining cultural shock and
 

adapt an organismic interpretation of the function of anxiety
 

in stress situations. Anxiety results from the perception
 

of incongruity in socio-cultural sets which requires exces­

sive adjustment, i.e., adjustment greater than what the
 

individual regards as acceptable or normal. The consequence
 

and function of anxiety is to allow the individual to reduce
 

the incongruity more quickly and efficiently than would
 

otherwise be the case (Cleveland, 1960), (May, 1950), (Nash,
 

1962), (Schild, 1962). These views of anxiety are based on
 

an integrative perspective and reflect basic theoretical
 

developments in socio-psychoanalytical literature.
4
 

Approaches to cultural shock as anxiety do not always
 

give equal stress to the three socio-cultural sets mentioned
 

here and often vary in describing their interrelationship.
 

This is more a question of focus than reductionism, for most
 

studies would support the interrelationship of values, roles,
 

and behavior. Higbee (1969), for example, presents an
 

interesting disucssion of the frustration encountered in
 

cultural exchange in terms of what he calls "role shock,"
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which he basically defines as the result of challenges to
 

the status an individual held in his home system upon his
 

assumption of a role with different status in the host
 

system. Higbee offers a series of tentative suggestion to
 

prepare cultural exchange participants for status change and
 

to reduce status discrepancies (Higbee, 1969: p. 72+).
 

Although this provides a useful dimension for analysis, it
 

is impossible to discuss status without associated values
 

and behavior, which Higbee himself demonstrates in the case
 

studies he uses to illustrate his article.
 

ENTRY AND RE-ENTRY TRANSITION:
 

SIMILARITIES AND DIFFERENCES
 

The basic level of stress experience by an individual
 

selected for participation in a cultural exchange program is
 

likely to be higher than was the level of background stress
 

or anxiety to which he was accustomed. The physical arrange­

ments necessary for travel alone would account for stress
 

even when there is a high degree of cultural convergence.
 

Individuals not selected for participation in the program,
 

it should be added, might also have stress levels higher
 

than the accustomed background levels as a result of having
 

experienced rejection. There are two obvious phases in
 

participant experience, however, where the potential for
 

anxiety significantly increases. The first occurs when the
 

participant enters the host socio-cultural system and
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encounters cultural shock, referred to in the model as
 

entry-transition. The second occurs when the participant
 

returns to his home country and experiences reverse cultural
 

shock or re-entry shock during the phase referred to in the
 

uodel as re-entry transition.
 

In both cases anxiety occurs because the socio­

cultural sets of the participants are not congruent with the 

mainstream socio-cultural sets. Variance with the sets of 

the host system will depend upon the similarity of the host 

and home socio-cultural sets. The extent of re-entry shock 

depends upon two dimensions, however, either or both of which 

the participant may not fully anticipate prior to his en­

counter with re-entry shock:
 

1. 	 Changes in participant socio-cultural sets as a 

result of his experience; 

2. 	Changes in sets of home system during the absence
 

of the participant.
 

It may be useful to delineate the differences and
 

similarities characterizing entry and re-entry shock in terms
 

of relative advantages and disadvantages to adjustment.
 

ENTRY SHOCK
 

1. 	Participant has the disadvantage of not having experienced
 

the system before.
 

2. 	Participant has the advantage of expecting that things
 

will be different even if he does not know what will be
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different
 

3. 	Participant has advantage of being able to use program
 

and associated personnel and facilities to help assimi­

lation.
 

4. 	Participant has advantage of people in host culture
 

expecting that because participant is foreign he will be
 

different and therefore not expecting total conformance.
 

5. 	Advantage of participant desire to learn and willing to
 

conform to certain extent.
 

6. 	Time can be a limit on how fast a participant can adjust,
 

but participant knows that the experience will come to
 

an end.
 

RE-ENTRY SHOCK
 

1. 	Advantage of having participated in the home system and
 

knowledge of sets as they were structured.
 

2. 	Disadvantage of not expecting things to be different or
 

the extent that he himself has changed.
 

3. 	Disadvantage of limited access if any to program and
 

associated personnel and facilities to help re­

integration.
 

4. 	Disadvantage of members of home system expecting that
 

he will be or should be the same person he was before
 

the experience.
 

5. 	Disadvantage of participant wanting to introduce what
 

he has learned and innovate which will not be
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universally welcomed.
 

6. 	Advantage of greater time to re-integrate, but-stay is
 

relatively permanent.
 

PARTICIPANT PERCEPTION-RESPONSE DEVIANCE
 

A comprehensive schematic and conceptual approach
 

to the source of anxiety encountered in cultural shock would
 

seem to exist in an analysis of perception-response deviance
 

relevant to a particular interaction. In the model illus­

trated (See Figure 4A. Participant Deviance Perception-


Response Grids), perception and response are shown for an
 

interaction event In during re-entry transition in which
 

the socio-cultural sets of the participant diverge from
 

those of the home system. The model is basically an ex­

pansion of an interaction event in the basic model illus­

trated in Figure 3 of Chapter 2 and is structured in terms
 

of the process approach as previously defined. The model
 

assumes that the interaction event in and of itself has no
 

objective reality and is dependent for meaning upon the sub­

jective or relative perception of the participant. As in
 

the main model the interaction event represents but one
 

point in a continuous chain of events in participant exper­

ience.
 

For 	the purpose of the model:
 

I. 	Perception of the interaction is "graphed"
 

A. 	Horizontally in terms of time
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Figure 4R'. Participant Deviance and Perception-Response Grids 

Evaluation 
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1. 	Time required for internal evaluation of
 

the perception of the stimulus initiating
 

the interaction
 

2. 	Time required for response after evalua­

tion 

B. 	Vertically in terms of positive and negative
 

value assigned to the perception.,
 

II. The interaction event (In)
 

A. 	Begins with the perception of the activating
 

stimulus
 

B. 	 Ends with the implementation of the response 

C. 	Depends upon preceeding and succeeding inter­

action events
 

III. The perception of the stimulus
 

A. 	 Determines the reality of the stimulus 

B. 	Depends on "screening" provided by socio­

cultural perception grid
 

IV. Socio-cultural grids
 

A. Disassociate input into components for
 

evaluation by socio-cultural sets
 

B. 	 Provide linkage between socio-cultural sets 

1. 	Cultural dimension--value sets
 

2. 	Social dimension--role sets
 

3. 	Psychological dimension--behavior sets
 

C. Reassociate final evaluation as appropriate
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D. Include memory and adjustment units
 

V. 	Response
 

A. 	Determine.reality given to interaction by
 

individual
 

B. 	Depends upon
 

1. 	Evaluation provided by perception grids
 

2. 	Screening provided by socio-cultural
 

response grids
 

VI. Feedback
 

1. 	Clears channels for new interaction event
 

2. 	May also include elements providing stimulus
 

for 	new interaction event
 

In the model the socio-cultural grids of the parti­

cipants requires four units of time to evaluate the stimulus.
 

The socio-cultural sets of the participant are positively
 

biased toward the stimulus and evaluate the stimulus at a
 

value of five. It takes the participant four additional
 

time units to select the appropriate response. The response
 

the 	participant selects has a value of five but need not
 

have. The model is an over-simplification in that it
 

demonstrates only one dimension on the vertical scale
 

whereas many dimensions may be relevant to total evaluation
 

of the stimulus for In . The time units required for such
 

additional evaluations may not conform to those necessary
 

for the model. They may be either consecutive or sequential
 

operations.
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In Figure 4B., Participant Deviance and Perception-


Response Grids., the perception grid for the participant is
 

again shown as PG. The perception grid for the home system
 

is shown as HSG 1. The HSG1 grid is more balanced on the
 

positive-negative scale and also takes more time to process
 

an evaluation of the stimulus than the participant took which
 

it determines at a value of one. HSG1 represents the home
 

system as it was before the participant departed. Change in
 

the socio-cultural sets while the participant was absent,
 

however, is indicated by-a third grid, HSG2 . The result of
 

shift is an increase in negative perception ranking the
 

stimulus with a value of -1.0. For the sake of simplicity
 

the socio-cultural grids have not been schematically pro­

vided memory and adjustment mechanisms, i.e., learning, which
 

in actuality do exist. The grids have been black-boxed and
 

do not show the disassociation and reassociation mechanisms.
 

Also for the sake of simplicity the response grids
 

are given the same time value held by the perception grids.
 

This need not be the case. Total interaction "time" equals
 

the sum of the perception and response grids. Feedback is
 

not time-graphed in the model, but it does represent an
 

additional time factor in the interaction. This would be
 

especially significant in complex interaction. The value of
 

the response selected is given the same value as that of
 

the perception of the stimulus; although there is a high
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Figure 4B. Participant Deviance and Perception-Response Grids 

Evaliution 
Dimension -

Perception Grids Response Grids 

7 

Tine Di. ensi- "n - 11 

.I' 3 . ., _ _k " .,s LI 
2-1 

'5, 6 

72 



b6
 

correlation between the structure of perception and response
 

grids, variation in valuation, as indicated by the dotted
 

lines, is likely and provides another occasion for variance
 

in participant and system responses. The deviance scale in 

the model shows a spread of 6 points with the participant
 

at +5, the home system before departure at +I, and the :home
 

system after participant returns at -1.
 

The final step on the model is the feedback process
 

by which a participant learns of the appropriateness of his
 

response as compared to the "normative" response of the home
 

socio-cultural system. Feedback error may also account for
 

anxiety, either because of inaccuracy or because of incom­

plete information. The schematic representation of system
 

perception and response, moreover, represents nothing more
 

than a composite or average. Interaction with any one
 

individual in the system may be closer or farther away from
 

the response of the participant.
 

In Figure 4B, the participant is 4 points from the
 

response he might have expected on the basis of previous
 

knowledge and 6 points away from the actual response he
 

encountered. This provides an interesting *measure" of
 

anxiety induced by deviance, i.e., stress, intended here
 

for illustration rather than quantification, but several
 

additional considerations intended here for illustration
 

rather than quantification must be taken into account.
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1. The participant may have deviated from the
 

'mainstream" socio-cultural grid before his
 

exposure abroad and his experience may have
 

lessened or reduced the degree of deviance.
 

2. 	 Deviance in itself is not a source of anxiety 

A. 	Until feedback ascertains existence
 

B. 	Depends upon value participant gives:
 

1. 	To appropriateness of his response
 

2. 	Reaction of system to his response
 

3. 	Societies vary greatly in the degree of deviance
 

accepted.
 

4. 	Deviance in certain areas will be more "serious"
 

than in others
 

5. 	Deviance at certain times will be more "serious"
 

than at others.
 

A. 	State of Internal Environment
 

B. 	State of External Environment
 

C. 	State of Participant
 

ANXIETY CURVES AND U-CURVE ANALYSIS
 

The most commonly used models presenting adjustment
 

to cultural shock over time represent modifications of the
 

U-curve hypothesis.6 Individual reaction to stress in such
 

models is graphed over time compared to such dimensions as
 

anxiety, satisfaction or adjustment. According to the hypo­

thesis, the initial stimulation of exposure to a new socio­
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cultural system is followed by a rapidly increasing sense of
 

anxiety or frustration which then rapidly curves back as 

adjustment takes place. Initial utilization of the curve 

was largely confined to entry shock. Some studies broke the 

curve into segments representing shock phases. A composite 

of such illustrations is shown below. (See Figure 5. U-

Curve Adjustment to Cultural Shock.)
 

Pigure 5. 

U-Curve Adjustment to Cultural Shock 

Entry
*------------ --------

Departure
-------------------------- * 
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' 
phase phase phase ture 

phase 

I "" 

1 
J.44 

at 01 



69. 

Among the first to suggest application of the U-curve 

to re-entry transition were Gullahorn and Gullahorn (1963), 

who suggested extension of the U-curve to a W-curve. (See 

Figure 6. W-Curve Adjustment. ) The use of the W-curve for 

entry and re-entry adjustment offers several analytical ad­

vantages including comparison between adjustment in entry 

and re-entry in terms of degree and rate, and such variable 

analysis as participant background and program duration.
 

Exploitation of these advantages, however, is greatly com­

plicated by issues of quantification and objectivity.
 

Figure 6.
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Utilization of either the U-curve of W-curve as
 

presented in most studies to move from illustration to
 

analysis, however, is limited by several criticisms. First
 

of all, it must be realized that the curved representation
 

of the experience and adjustment to anxiety is an idealiza­

tion. Various theories of learning provide ample support
 

for the fact that increases and decreases in anxiety will be
 

in rapiA spurts followed by leveling periods or plateaux.
 

The generalized curve reduced the accuracy of the concept
 

and its analytical value.
 

More significant, however, is the general assumption
 

that adjustment takes place and the individual overcomes the
 

effects of cultural shock. The anxiety level before and
 

after the state of cultural shock are usually presented at
 

the same level, indicating that the individual has returned
 

to the same position in which he stood before the experience.
 

Although such adjustment would be the intended goal of pro­

gram planning, it need not be the result of participant
 

experience and in many cases is not the result.
 

An interesting variation of the U-curve hypothesis
 

provides variant participant choices. (See Figure 7. The
 

Culture Shock Curve.) Here an individual experiencing cul­

tural shock may flee from the situation or may develop
 

excessive dependency rather than ever reach a state of
 

adjustment. Ascent up the curve is indicated by the sequence
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FIGURE 7. 

THE CULTURE SHOCK CURVE
 

(The culture shock and its consequences)
 

P. Casse
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of'being adjusted, integrated, at ease, and effective
 

(Casse, N. D.). 	 Although it is not clear whether or not the
 

individual making the ascent is assumed to reach the
 

effective stage, the inclusion of options such as flight
 

would indicate that such is not assumed.
 

Modification of 	the W-curve should take into account:
 

I. 	Increase and decrease in anxiety level is marked
 

by spurts and plateaux.
 

II. 	 Adjustment need not occur during participant
 

experience.
 

A. 	Anxiety (1) may occur through participant
 

experience
 

(2)may cause participant to leave
 

host country
 

B. 	Anxiety upon return to home socio-cultural
 

system:
 

1. 	May be less than before participant left
 

2. 	May equal level before participant left
 

3. 	 ay be greater than before participant
 

left
 

4. 	May be greater or lesser than background
 

level of home socio-cultural system
 

III. 	 If adjustment takes place it may be at one of
 

three levels of integration.
 

A. Participation: provides function
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B. Level of being at ease: provides comfort
 

*C. Effective level: provides manipulation
 

IV. 	Anxiety may not be resolved.
 

A. 	Returning participant may leave home country
 

during re-entry
 

B. 	May join divergent subgroup
 

C. May enter anomic state
 

Revision of the curve in consideration of these
 

points is shown in Figure 8, Participant Adjustment
 

Plateaux. Each spurt and plateau are given equal value in
 

the illustration, although in actuality both the extent and
 

duration would vary. Anxiety continues throughout the
 

participant experience but at a reduced level over that
 

experienced during the involvement stage. Anxiety during
 

re-entry involvement is somewhat less severe than during
 

participant experience abroad but could be equal to or
 

greater than that experienced while abroad.
 

Possible selection of flight rather than coping with
 

adjustment to anxiety is shown by dotted vertical lines in
 

the model. Basically these occur at three places:
 

1. 	During participant experience in the host
 

country
 

A. 	Return to home country
 

B. Selection of alternate host country
 

2. 	At the time of scheduled departure for home
 

country
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A. May remain in host country
 

B. May go to other country besides home country
 

3. During re-entry transition in home country
 

A. May return to host country
 

B. May go to third country
 

As previously stated this study views the goal of
 

cultural exchange in terms of participant re-integration.
 

Such re-integration should not be seen as total conformance
 

to main stream socio-cultural sets. Hopefully, however,
 

anxiety will have been reduced and deviance narrowed to the
 

point that the participant moves from participation, to
 

being at ease and finally to effectiveness in interaction
 

situations. Flight from the home country or non-return are
 

both seen as program failures. Anomie is not regarded as
 

a positive adjustment. Movement to a subgroup may be either
 

positive or negative depending upon the nature of the group.
 

Fuller discussion of the values associated with adjustment
 

are included in the concluding chapter.
 

IDENTIFICATION OF ADJUSTMENT AREAS
 

The models presented here have attributed the exper­

ience of cultural shock to deviance in socio-cutural sets of
 

returning participants and their home socio-cultural system.
 

At any one interaction a multiplicity of components or
 

factors relative to these sets are present. Various studies
 

have sought to identify and enumerate adjustment areas
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commonly encountered during re-entry transition. Certain of
 

these studies have been based on follow-up surveys or
 

interviews of former participants after their return.
 

Typical of such studies is a survey of foreign
 

alumni who had received advanced eduation in the United
 

States, between 1945 and 1955, at Teachers College of
 

Columbia University. Eighty percent of the respondents
 

indicated that they had encountered adjustment problems
 

(Cajoleas, 1959: p. 192). The problems were classified by
 

the study in descending rank on the basis of refrequency.
 

Included were:
 

1. 	Reconstruction of personal values upon return
 

home.
 

2. 	Bringing about changes in home-country environ-


I nent.
 

3. 	Meeting criticism of American degrees and
 

training.
 

4. 	Accepting the standard of living back home.
 

5. 	Meeting anti-American attitudes.
 

6., 	Low salaries and lack of public or institutional
 

funds for education.
 

7. 	Limited job opportunities and excessive work
 

load.
 

The use of survey studies to compile an inventory
 

of adjustment areas is complicated by several rather obvious
 

limitations:
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1. 	Problem of access: studies have frequently
 

encountered very low rate of return.
 

2. 	Bias of those who do return the questionnaire.
 

3. 	Bias built into questionnaire.
 

4. 	Classification of adjustment areas.
 

5. 	Differentiation
 

A. 	Participant has not experienced adjustment
 

problems
 

B. 	Participant has not recognized that problems
 

he had encountered are associated with
 

re-entry
 

C. 	Participant is unwilling to admit he has had
 

any problems
 

D. 	Participant desires to satisfy interests of
 

researcher
 

A more comprehensive inventory of adjustment areas
 

has been compiled by Asuncion-Lande on the basis of the 1973
 

Janus Project held with a group of foreign graduate students
 

at the University of Texas in preparation for their return
 

home. This inventory is divided into six areas:
 

1. Cultural Adjustment; 2. Social Adjustment; 3. Linguis­

tic Barriers; 4. National and Political Problems;
 

5. Educational Problems; 6. Professional Problems (March,
 

1975: p. 4-5). This inventory is illustrated in Table 1,
 

Asuncion-Lande Adjustment Inventory.
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Table 1.
 

ASUNCION-LANDE ADJUSTMENT INVENTORY
 

1. 	 Cultural Adjustment 

a. Identity problem
 

b:' Insecurity
 

c. 	 Adjustment to changes in life style 

d. 	 Adjustment to a pervasive quality of envy 

and distrust in interpersonal relations 

e. 	Adjustment to the localiteness (sic) of
 

kin and friends
 

f. 	 Adjustment to a daily work routine 

g. 	 Family or community pressure to conform 

2. 	Social Adjustment
 

a. -Adjustments from individualism of U. S. life 

to familism (conformity and submission to 

the demands of family) in home country 

b. 	Colonial mentality
 

c. 	Feelings of superiority due to international
 

experience and travel
 

do 	 Lack of amenities which were'a part of U. S.
 

existence
 

e. 	Uncertainties in interpersonal relations
 

f. 	Social alienation as a result of foreign
 

sojourn
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TABLE I . (Continued) 

9. 	 Dissatisfaction with ritualized patterns 

of social interaction 

h. 	Frustration as a result of conflicting
 

attitudes
 

3. 	 Linguistic Barriers 

a. 	Adoption of verbal/non-verbal codes which
 

are not familiar to countrymen
 

b. 	Aloption of certain speech mannerisms which
 

may be misinterpreted by countrymen
 

C. 	Absence of colleagues who speak the same
 

code as returnee
 

d. 	Unfamiliarity with new forms of communica­

tion or styles of expression
 

4. 	 National and Political Problems 

a. 	Changes in political conditions
 

b. 	Shifts in national priorities/policies
 

c. 	Shift in political views
 

d. 	Political climate not conducive to
 

profesaional activity
 

e. 	Political climate not conducive to
 

professional advancement
 

f. 	Dissatisfaction with political situation
 

g. 	Observed lack of national goals
 

h. 	Politicization of office or colleagues
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TABLE 1. (Continued) 

. Changes in bureaucratic leadership
 

5. 	 Educational Problems 

a. Inability to reconcile aspects of U. S.
 

education to education in home country 

b. Relevance of education to home situation
 

d. Fulfillment of objectives in coming to U. S. 

d. 	 Aspects of U. S. education which are least 

helpful to returnee
 

e." Lack of facilities and resources for research
 

f. Wrong expectations
 

g, Failure to improve skills
 

h. 	Absence of professional education programs
 

to keep up with new developments of knowledge
 

6. 	Professional Problems
 

a. 	Inability to work in chosen specialty
 

b. 	Placement in inappropriate field
 

c. 	 Facing a glutted job market
 

d. 	Scientific terminology in U. S. studies
 

which are not subject to adequate transla­

tion into the native language 

e. 	Inabil.ity to communicate what was learned
 

f. 	Resistance to change by co-workers
 

g. 	Feeling of superiority due to U. S. training
 

h. 	Non-recognition of U. S. degree
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TABLE 1. (Continued) 
. .',, 	 . . . . . . . . . •.. . . . .
 

. Jealousy of colleagues
 

- •Low compensation
 

'k. High expectations
 

1. 	Isolation from academic and scientific 

developments in U. S. or in own field 

m. 	Perceived lack of enthusiasn and/or
 

comnitment among co-workers 

.n. 	Concern with quick material .success
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IMPLICATIONS FOR PROGRAM PLANNING
 

If the criteria of participant re-integration as the
 

base for the transfer of participant experience to the socio­

cultural system of the home country is maintained as essen­

tial to program success, the implications of the process
 

approach and the associated models presented here are
 

manifold. The approach outlined in this study is intended
 

to be no more than a basic guide and serve as an integrating
 

function. It-is not envisioned as a definitive diagram,
 

and attempts to make it such would require additional research
 

well beyond the scope of this study.
 

The mer es of the approach rest in the facility with
 

which it can be readily applied by any program planner to
 

the needs and realities of the program he is preparing.
 

The remainder of this study is devoted to an examination of
 

a specific program design to prepare participants for entry­

transition. Analysis of the program in the subsequent
 

chapter provides an illustration of how the process approach
 

can be applied conceptually and operationally.
 

Before proceeding to such application, however,
 

certain general observations concerning the implications of
 

the process approach to re-entry transition are worthy of
 

discussion. Although specific analysis is reserved for
 

subsequent presentation, the following observations provide
 

the basic logic guiding the programing of re-entry training.
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The experience of having been a participant in a
 

cultural exchange program ought to have a greater effect
 

than the sum of the academic or technical training session
 

programed for the participant. The end product is indeed a
 

changed person who, although able to re-integrate himself
 

back into his home socio-cultural system, is not restricted
 

by such integration. As an effective participant in his
 

system he is able to manipulate interaction events rather
 

than be manipulated by them. Being a manipulator does not
 

mean that he uses or profits from either the home system or
 

other members of it, but in turn he is not used either.
 

Equivalent operability is implied. Most directly stated,
 

the returning participant should be equipped to pass through
 

re-entry transition with the minimum anxiety and the maximum
 

effectiveness.
 

The preparation of training for re-entry transition
 

should be set in the context or program planning in general.
 

In other words, planning for program preparation, the
 

program unit, and program conclusion should always keep in
 

mind the ultimate criteria of program success. In addition
 

to providing the participant with specialized training, the
 

program should endeavor to provide:
 

1. An increase in participant self-awareness.
 

2. A strong sense of cultural awareness.
 

A. Of his own culture
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B. 	Of the host culture
 

C. 	Of general cross-cultural skills
 

3. 	Contact with and an informed state of information
 

about home system.
 

4. 	Experience relevant to home system.
 

5. 	Opportunities for equivalent or counterpart
 

social and professional interaction.
 

6. 	Training in basic communication skills.
 

7. 	Training in introduction of innbvation.
 

Specific preparation for re-entry shock stould be
 

based on projection or expectation training. Such training
 

is based on the thesis of social psychologists that prepara­

tion for anxiety reduced the impact of that anxiety when
 

and if it is encountered (Janis, 1958), (Elms, 1972). Such
 

process training techniques as role-playing, simulation and
 

other forms of projectton are the most effective means of
 

providing such preparation. When applied to training for
 

re-entry process projection should:
 

1. 	Provide the participant with new information and
 

perspectives.
 

A. 	Sources of re-entry shock
 

B. 	Adjustment to re-entry
 

2. 	Stimulate generalizations on basis of new
 

information.
 

3. 	Increase participant awareness.
 



A. 	New state of participant's soclo-cultural,
 

sets
 

B. 	New state of home system's socio-cultural
 

sets
 

4. 	Encourage participant to apply the above to
 

situations he is likely to encounter.
 

A. 	Enumeration of possible adjustment situa­

tions in specific terms
 

B. Enumeration of possible solutions in
 

specific terms
 

The interaction context of such techniques signifi­

cantly increased participant involvement and, consequently,
 

learning in the training sessions. As a result of this
 

approach:
 

1. 	The degree of recall during encounter is
 

increased.
 

2. 	The participant is not as IshockedO by re-entry.
 

A. 	Initial anxiety is reduced
 

B. 	Reduction of anxiety which is encountered is
 

reduced
 

1. 	Over time
 

2. 	In degree
 

An interesting and supportive parallel to the appli­

cation of projection processing to re-entry transition is
 

provided by research in medical science CEgbert, et. al.,
 

1964). Patients divided into two groups received different
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briefings before their operations concerning post-operative
 

pain and other possible complications in their personal
 

lives associated with their operations. The members of the
 

control group were told that everything was "going to be
 

fine." Members of the second group, however, were encouraged
 

to consider their recovery in both positive and negative
 

terms. This encouragement included discussion with members
 

of the hospital staff as well as members of their families.
 

The reactions and recovery of the two groups after
 

their operations were markedly different. The patients in
 

the two groups were treated by doctors who were unaware of
 

the study. Members of the second group requested and re­

ceived less pain killcrs and were released from the hospital
 

an average of three days earlier than those in the control
 

group. The recovery of patients who had experienced pro­

jection training appeared to be more rapid and free of
 

complications than that of those not briefed. No intervening
 

variables seemed to discount the validity of the hypothesis
 

of the positive results of briefing in patient recovery.
 

The mid 1970's have seen a rapidly growing interest
 

in providing re-entry training that would reduce re-entry
 

shock for participants. An inventory of special transition
 

programs in 1974 indicated, however, that there were fewer
 

than twenty established programs in the United States; most
 

of these programs had been established after 1970. (See
 

Table 4. Inventory of Re-Entry Transition Training Programs.
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Appendix A.) Most of the programs were terminal activities
 

of less than one week. Only two met periodically over a
 

periud of several weeks. Most of the programs were operated
 

in isolation from one another without the benefit of infor­

mation sharing. Efforts to eliminate such barriers and
 

improve re-entry transition training were primary factors
 

motivating the First National Conference on Transition Pro­

graming supported by the National Association for Foreign
 

Student Affairs (NAFSA).
 

Surveys of these programs and interviews with program
 

directors indicated the following major problem areas en­

countered in establishing and operating re-entry transition
 

seminars; these are especially vital concerns for program
 

planners interested in initiating their own programs:
 

(Brislin, 1973c), (Sperling, 1974), (Morris, 1976), (Elsen,
 

1976).
 

1. 	Obtaining a correct physical setting where
 

group interaction is :high and not broken by
 

distractions.
 

2. 	Motivating interest and support.
 

A. 	Among participants
 

B. 	Among members of the administration and
 

colleagues of trainers
 

3. 	Provision for inclusion in budget in advance of
 

program.
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4. 'Integration of seminar in program unit as a
 

whole.
 

5. 	Competition from other activities, interests,
 

and plans of participants and events on the
 

academic calendar.
 

6. 	Development of trainers efficient in the use of
 

the communication approach.7
 

Despite the difficulties encountered by program
 

planners and trainers, many were able to report significant
 

results. Brislin reports a typical response of a student
 

who felt little need for re-entry training prior to having
 

received such training (Brislin, 1974: p. 10).
 

I don't envisage any problems upon returning home
 
as I already have a job waiting for me. There won't
 
be any "cultural shock" either as I'm mature enough

to reorient myself into the society from which I
 
came. My only problem is mainly how to get myself

acclimated into the weather in my home country which
 
is hot and humid.
 

After having been exposed to re-entry training, however,
 

the student provided the following list of potential
 

problems he saw ahead of him (Brislin, 1974: p. 11).
 

1. 	Adjustment to hot and humid weather.
 

2. 	Gifts for friends and relatives.
 

3. 	Identification to home's environment and
 

physical surroundings.
 

4. 	Psychological preparation against professional
 

jealousy.
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5. 	Being prepared to living up to a graduate
 

returning home from a foreign country like
 

the U. S. A. as local people do expect a
 

lot from him.
 

6. 	Re-establish relations with all friends at home.
 

7. 	Be aware of 'toom westernized behavior and
 

attitudes picked up in the U. S. A. which might
 

offend relatives and friends back home.
 

As previously stated, although a terminal seminar
 

may be highly effective in providing re-entry transition
 

training, preparation Zor that seminar should be well rooted
 

in the entire program unit. Similarly, it should not end
 

with the conclusion of the seminar and departure of the
 

participant from the host country but should be included in
 

follow-up during program conclusion. Programing for follow­

up should provide channels for reducing anxiety and frustra­

tion. Both face-to-faCe and less personal channels should
 

be included to provide:
 

1. 	Informal social and professional interaction.
 

2. 	Formalized social and professional contact
 

including seminars and lectures.
 

3. 	Development of national and regional newsletters
 

and professional publications.
 

4. 	Access to communication specialists and
 

technical advisors to help solve specific
 

problems.
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5. Access to relevant literature on the'multi­

cultural basis.
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Communication Workshop in the next chapter also provides
 
additional insights on program operation.
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,CHAPTER 4 

METHODOLOGY: APPLICATION OF THE MODEL
 

It is the intent of this chapter to examine the
 

value of the process approach as it applies to program
 

analysis and participant experience in cultural exchange
 

as defined in Chapter One. The focus of analysis for program
 

analysis is the participant training program of the Agency
 

for International Development (AID). Macro-analysis of the
 

AID program is followed by micro-analysis of one coLmponent
 

of the program. The component selected is the Communication
 

Workshop conducted by Michigan State University under
 

contract to AID. This workshop provides re-entry training
 

for AID participants and is usually the last training
 

experience of the program plan before departure.
 

Although recent federal legislation concerning
 

privacy of personal information contained in government files
 

restricted access to certain data on participant background.
 

staff members of AID made every effort to facilitate the
 

examination of policies and operations of the Agency.- Most
 

of the information used for this chapter was obtained
 

through interviews of staff members or of AID participants.
 

Interviews of trainees were conducted during the terminal
 

part of their stay in this country, in many cases only a
 

few days before departure. The Agency also provided internal
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documents and external publications relevant to the interests
 

of the study. It was the overall "access" provided by the
 

Agency which made this study possible and, in the end,
 

counterbalanced the initial restriction on the research
 

model represented by ambiguity over what constituted the
 

privacy of participants.
 

Access to AID files having political or security
 

implications was not essential to the research design of
 

this study. More formidible an obstacle was presented by
 

the volume of materials relevant to participant study and
 

different filing and storage systems for this information.
 

In this case the research model was clearly designed to
 

avoid extensive use of data and reports earlier in time than
 

the late 1960's, especially when they were associated with
 

projects no longer in existence or personnel no longer
 

associated with the program. Bureaucratic influences rele­

vant to decision making were observed during the period of
 

data collection, but such influences were generally not
 

sufficiently relevant to the research design to include them
 

in the analysis.
 

An especially stimulating e:.perience resulted from
 

direct observation and participation in the M.S.U. Communi­

cation Workshop supported by an AID/NAFSA grant. This
 

provided the opportunity for informally interviewing
 

additional AID participants as well as observing the process
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approach used by M.S.U. trainers. Supplemental information
 

was provided by access to M.S.U. files and an interview with
 

the director of the workshop. Although participation in
 

the workshop followed construction of the model presented in
 

Chapter Two. minor conceptual modifications resulted from
 

the experience; in general, the model-was reinforced.
 

APPLICATION OF THE MODEL: PROGRAM PLAN
 

AID: Macro Evaluation
 

Structure. The AID participant training program consists of
 

required and optional elements divided into six phases.
 

(See Figure 9. AID Participant Training Flow.) Relative
 

correspondence exists between the process model and the AID
 

flow chart with the noted exceptions:
 

Process Model AID Flow Chart 

Program Preparation In-Country Preparation 

U.S. Orientation, Pre-
Training 

Program Unit Training 
Complementary Programs 

(M. S. U.) 

Program Conclusion. Departure Preparation 

In-Country Post 
Training 

Exceptions: 

1. The AID flow chart does not provide for over­

lapping of phases.
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r tProject
 
Design and
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Direct flow-

Flow...
 

IN-COUNTRY POST-TRAININ
 

allow-up and
 
Evaluation 

Figure 


:IN-COUNTRY USoORIENTA-
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ITRAINING
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Direct floO----- Source: Unpublished internal chart of AID with
 
Optional flow--.. , concurrence of William Elseng 1976,
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2., The AID flow chart does not distinguish between 

experience and program. 

3., The AID flow chart does not indicate feedback 

channels. 

- 4. The AID flow chart does not include full program 
1
 

preparation.
 

To illustrate the flow of a participant through the
 

program, one begins with home country manpower development
 

planning; this is the process by which the home country de,­

cides what skills are needed for the fulfillment of plans
 

for national development and then determines deficiencies in
 

the supply of personnel able to supply needed skills. Parti­

cipants are then selected in terms of the potential they
 

offer in fulfilling these needs upon the receipt of addi­

tional training; the methods used by selection officials vary
 

widely. The process usually combined objective and subjec­

tive measures, but full details of the process are not always
 

disclosed. Some participants are already English language
 

speakers; non-English speakers and those with marginal
 

skills in English may receive training before departure.
 

English language skills are determined by standardized
 

examinations and included in the file of each participant.
 

Language training may also be provided after arrival in the
 

United States before the initiation of the training sessions.
 

Participants are met at the point of arrival by an
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AID representative. They receive cultural orientation about
 

life in the United States at the Washington International
 

Center operated under an AID contract. They also receive
 

administrative and program orientation that includes meeting
 

the Program Development Officer (PDO) who has been assigned
 

to follow their progress throughout their stay. Participants
 

may also attend a pre-academic workshop that describes the
 

American academic system and, if offered by the training
 

institution, may provide information on campus life and such
 

procedures as library use. Participants then receive train­

ing that ranges from academic programs leading to a degree
 

to on-the-job training and observation.
 

Associated with the training are complimentary
 

programs. These include Mid-Winter Community Seminars,
 

which are designed to provide such relevant professional
 

experiences as conferences and seminars in areas outside
 

the immediate site of the central training program, and
 

social interaction with American families. The M. S. U.
 

Communication Workshop is also a complimentary program
 

under the AID program. All participants return to Washing­

ton at the end of their stay for an exit interview designed
 

to determine their reaction to the training experience they
 

have had. Administrative details are also handled at this
 

time. Participants depart and evaluation and follow-up
 

follow their return home.
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Evaluation. Efforts to evaluate the AID program from the
 

perspective of the process approach have been considerably
 

complicated by cutbacks in the AID administrative budget.
 

This has resulted in a reduction in staff. Reduction in
 

office space and support facilities associated with the
 

budget cuts, moreover, has resulted in overcrowding as well
 

as understaffing. Efforts to reorganize operations of the
 

agency to compensate for these problems have been initiated
 

or were under consideration. Thus, the Agency in 1976 was
 

characterized by flux. The following evaluation attempts to
 

focus on those issues which were not solely the result of
 

fiscal considerations and which the Agency might be able
 

to rectify within the level of existing resources.
 

For the economy of space, macro-evaluation of the
 

AID progr a focuses on negative elements observed in the
 

program when viewed from the perspective of the process
 

model. Such criticism is not intended as destructive but
 

as constructive. The Agency is providing vital training
 

to 6200 participants a year. Few operations on such a
 

scale do not have room for improvement; suggesting such
 

areas is a subsidiary approach of this study.
 

Evaluation in this section is based on formal inter­

views of twenty-three departing AID participants--more fully
 

discussed in the subsection of this chapter, Final
 

Methodology,--over ten interviews of AID staff members,
 

and various reports and documents of the Agency.2 The
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evaluation is divided into general criticisms and specific
 

comments on the phases in the AID flow chart.
 

Coordination. Training AID participants occurs at
 

a multiplicity of institutions scattered throughout the
 

United States. This approach provides a high degree of
 

flexibility in meeting the divergent interests and needs of
 

participants and avoids high con.entrations of participants
 

,:t a few institutions, which would skew participant inter­

action. Program coordination is complicated by this feature,
 

however, and about 25 percent of the interviewed participants
 

reported coordination problems. Most of these situations,
 

however, were the result of administrative problems related
 

to the local rampus and not AID personnel. To the degree
 

possible, the local campus should be given more comprehen­

sive guidance in planning coordination of such programs as
 

health, academic guidance, and personal counseling for
 

foreign students. The amount of help participants received
 

in solving personal problems varied widely. The signifi­

cance of interaction flow was not recognized by many
 

institutions. Increased utilization of programs sponsored
 

under the AID/NAFSA Liaison Committee might-reduce local
 

coordination problems.
 

Actualization. About 80 percent of all participants
 

indicated that they had not followed the flow pattern indi­

cated as required on the AID flow chart. The high percen­

tage of reporting this discrepancy between program as
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planned and as actualized underlines the emphasis given to
 

the separation of program, event, and interaction in the
 

model. It is impossible to assess the degree to which these
 

discrepancies erode program effectiveness. Certain of the
 

variations were requested by the participants themselves for
 

such personal reasons as the need to return home at an
 

earlier date than scheduled. Some reflected changes re­

quested by the home government as a result in changes in the
 

home system.
 

Verification. Both actualization and verification
 

is highly dependent upon the PDO. Each participant is
 

required to send an Initial Training Report to their PDO in
 

Washington one week after arriving at the site of their
 

training. This report contains academic data. Subsequent
 

reports concerning progress and difficulties are submitted
 

at three-month intervals. Reports are also submitted at the
 

end of each semester listing courses and grades and at the
 

beginning of each semester listing course registration. The
 

state of participant experience is not readily revealed by
 

this sytem; reports on partici~ants' problems often do not
 

flow through the local institution. The level of informa­

tion about a participant varied according to institution
 

and according to the style of the PDO. Verification of
 

participant experience was more likely to result after a
 

problem developed than at a point where it could be readily
 

remedied.
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Relevance: When participants questioned during the
 

exit interview were asked to rate their satisfaction with
 

the program an average score of 5.4 on a scale of I to 7 was
 

reported; this is equivalent to a score of about 78 on a
 

scale of 1 to 100. About 40 percent of the participants
 

interviewed indicated dissatisfaction with over-all relevance
 

of the program. Of those who were critical, over half
 

expressed the interest in less theory and more practical
 

training or training that was not exclusively based on the
 

socio-cultural system of the United States; about one third
 

felt their training was too advanced for their needs. Most
 

participants sought to balance such criticism with positive
 

comments about their over-all satisfaction with their train­

ing and experience in this country and reflected basic
 

discomfort in being critical.
 

In-Country Preparation: Participants indicated a
 

wide range of experiences relevant to selection and pre­

departure orientation. The shift to home country operation
 

of the selection process increased the integration of
 

government developing planning and participant selection in
 

terms of perceived manpower needs, but it also increased
 

deviance from the idealized AID model. The selection
 

process varied, moreover, not only from country to country,
 

but also from participant to participant, even in the same
 

country.
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Most countries, often under AID guidance, had
 

developed an inventory of manpower needs and scarcities.
 

The sophistication and accuracy of these inventories varied.
 

On the basis of the inventories each country requested
 

specific training programs for their participants. The
 

extent to which such inventories conformed to the manpower
 

needs encountered by returning participants was a factor
 

determining participant satisfaction or frustration with
 

their entire program experience. Participant involvement
 

in the selection of the study programs to be received was in
 

several cases minimal or nonexistent. Similarly, some
 

participants were selected to receive training in fields in
 

which they were not especially interested but which were
 

regarded essential categories for manpower development by
 

their home governments.
 

The amount of pre-departure orientation also varied.
 

All participants were subject to certification of their
 

English language skills. In most cases this was provided
 

by standardized examinations for reading and writing. Some
 

students had received additional training before departure
 

as well as orientation about the United Statei or study
 

abroad. Some participants, however, received notification
 

of less than a month; one participant had received only
 

seventy-two hours notice.
 

Orientation: Most participants were still in a
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state of jet-lag when orientation began. Many participants
 

attended the program offered by the Washington International
 

Center for less than the full schedule of.days. Deviation
 

seemed the rule. Credit must he given to the Center for
 

attempting to adjust the program it offered, but there is
 

a limit to flexibility and associated utility in orientation
 

programs. Attention to briefings by AID staff and the first
 

contact with the PDO was often reduced by fatigue and anxiety.
 

Most participants were anxious to depart for the site of their
 

training. Peak periods for arrivals resulting from uni­

formity in most academic calendars complicated counseling
 

efforts by the PDO. Background packets received by the PDO,
 

moreover, were not always complete.
 

Training and Complimentary Programs: Institutions
 

varied widely both in the degree to which instruction fol­

lowed the catalogue of the respective institutions and the
 

type of instruction used for training. Some participants
 

complained that programs were too rigid or that they were
 

not allowed to choose the courses they wanted. Students'
 

interests diverged greatly, however, and certain partici­

pants were either happy with a rigid structure, did not find
 

the structure too rigid, or felt the guidance offered by
 

their advisors to be very helpful. Most problems seemed to
 

relate to adjustment to basic shock of a new physical and
 

cultural environment rather than the training itself.
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Departure: Some participants were eager to return
 

home and were reluctant to attend the M. S. U. Communication
 

Workshop. Although the PDO's were supposed to encourage
 

participant attendance at the Workshop, certain PDO's seemed
 

to be routing their participants directly to Washington for
 

the exit interview and by-passing the Workshop. In certain
 

cases this reflected personal situations of the participants,
 

but consistent by-passing by certain PDO's indicated their
 

lack of support for the Workshop. Facilities for the exit
 

interview were far from ideal.
 

In-Country Program: The evaluation interviews and
 

follow-up programs formerly carried out directly by AID
 

personnel or local groups in cooperation with AID upon
 

participant return have been drastically altered or dis­

continued in the last few years. It was difficult to assess
 

the extent to which what programs were still operating and
 

to what degree they provided feedback for program planning.
 

This entire phase of the program was undergoing modification
 

and new proposals were being drafted in 1976.
 

The Michigan State University Communication Workshop
 

Structure. The Michigan State University Communi­

cation Workshop (MSUCW) is a five-day seminar designed to
 

introduce participants to the process of communications and
 

the diffusion of innovation in order to facilitate partici­

pant re-entry transition. Information used in this section
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was largely obtained as a result of my observations as a
 

participant in the Workshop, informal interviews of the
 

participants, and a formal questionnaire completed by the
 

participants at the end of-the Workshop.
 

The site used for the Workshop was a motel complex
 

separated from the main campus. Although other guests were
 

using the facilities, the isolation of the participants from
 

distracting and competitive events created a high degree of
 

group cohesion. Participants ate their meals together and
 

recreational facilities ranging from such active sports as
 

tennis and swimming to table games provided a broad range
 

of opportunities for social interaction during free times in
 

the schedule. Many participants welcomed having an oppor­

tunity to meet other participants from geographic regions
 

with which they had not had or had had only limited contact
 

previously.
 

The Workshop was divided into morning and afternoon
 

sessions plus evening sessions the first night participants
 

arrived, and one other evening for a group simulation.
 

Other evenings were free and provided optional activities,
 

such as visits to the homes of families in or near East
 

Lansing. Each session was broken in half by a coffee break.
 

Sessions usually ended well enough before meals to allow
 

participants to relax or socialize before meals. The
 

number of participants in the Workshop I attended exceeded
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thirty, and the group was, therefore, divided into two
 

groups for most of the sessions.
 

The structure of the material presented began with, 

an introduction to the process of communcations followed by 

such related topics as perception, expectation, and predic­

tion. (See Figure 10. MSUCW: Subject Presentation.).
 

Once a topic was introduced it often was reintroduced in
 

relation to later discussion. At the opening of every
 

session the participants were asked to present a summary of
 

the previous day. Notes for the previous day were then
 

distributed. (See Appendix B. Sample Summary Notes, MSUCW.)
 

Participants were encouraged to avoid excessive note-taking
 

and rather to participate in interaction. Relevant handouts
 

and a basic communication textbook were given to the partici­

pants at the end of the Workshop.
 

The presentation of material followed the basic
 

operational constructs previously discussed in this study.
 

A presentation (i.e., brief lecture), interaction, or
 

illustrational experience was followed by analysis and then
 

applied to other situations. The flow between these steps
 

was very fluid and shifted according to need. (See Figure
 

11. MSUCW Process Flow.) Group interaction, participation
 

and feedback were essential to the presentation. Case
 

studies were used heavily. The first sets were presented
 

by the staff, but participants were asked later to present
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case studies based upon their own personal experiences.
 

(See Appendix C. Sample Staff Case Studies, and Appendix D.
 

Sample Participant Case Studies.)
 

Presentation was made through team teaching. Each
 

of the two groups had three staff members who alternately
 

led or initiated group interaction. Staff members varied
 

from one workshop to another. Most staff members were
 

experienced teachers in university or college programs re­

lated to communications, education, or international affairs.
 

Daily coordination and suggested master lesson plans pro­

vided coherence to the sessions but still allowed flexibility.
 

Evaluation: It is difficult to discuss the struc­

ture of MSUCW outside the context of subjective evaluation.
 

The high degree of conformance between the Workshop and the
 

process model developed for this study before participation
 

in the seminar seemed to reinforce both the model and in­

clusion of the Workshop for analysis:
 

1. 	Participants were viewed as interacting units.
 

2. 	Learning experience based on group interaction
 

and participation
 

A. 	Use of multiplies effect
 

B. 	Tearning greater than sum of the sessions
 

3. 	Participant self-awareness
 

A. 	Cultural dimension
 

B. 	Social dimension
 

C. 	Psychological dimension
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:4. 	 Feedback between staff and participants was
 

constant, ongoing adjustment mechanism
 

5. 	Emphasis on relation of information to socio­

cultural sets
 

The success of the Workshop can easily be demon­

strated in regard to the transformation of _ concept
 

participants had of themselves as change agents. A sample
 

of five participants obtained through informal interviews
 

during the first evening and following morning, as well as
 

participant responses in session interactions, indicated that
 

most participants saw themselves as socio-cultaral innovators
 

but lacked an appreciation of the difficulties involved in
 

changing attitudes and values. Three case studies are pro­

vided as typical examples:
 

Interview A. Participant A was anxious to return home and
 

apply 'everything" he had learned while studying in the
 

United States. He "knew" of many errors that had been made
 

by his superiors, only a few of whom had been abroad to
 

study. He had saved all of his notes and planned to use
 

them to solve all the problems he encountered when he got
 

home. When asked if he thought the problems hq was going to
 

face would require modification of the solutions offered by
 

his notes, he indicated that much would be directly trans­

ferable. When it was suggested that some of the solutions
 

might not be acceptable to his superiors, he replied that
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in such a case his superiors should be removed from their
 

positions.
 

Interview B. Participant B was very intelligent and had
 

leen raised in a highly sophisticated, urban environment.
 

He was especially interested in French and English litera­

ture. He also expressed an interest in introducing change
 

upon his return home. When asked how he proposed to intro­

duce such change, he stated that he would suggest it to his
 

superiors and they would then require-regiohhl officials
 

to implement the new policies. When asked if he felt admin­

istrators in rural areas would welcome such requirements,
 

he replied that although he had never been outside the major
 

city in his country, he was sure that there would be no
 

problem because everybody faced the same problems, only
 

on a different level. The judgment of the urban leadership
 

should be followed.
 

Interview C. Participant C was a teacher who had been
 

studying new methods of instruction and curriculum reform.
 

He was pleased to have been selected for study in the United
 

States and was anxious to return home with what he had
 

learned. When asked if he felt that some of the teachers
 

might resist the introduction of new ideas, he replied that
 

such an attitude would be *silly' for educated people like
 

teachers.
 

As demonstrated by these examples, at the outset of
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the seminar, the participants were eager to innovate but
 

showed only marginal understanding of value differentials,
 

personality factors, and socio-cultural dimensions related
 

to the introduction of change. By the end of Lhe seminar,
 

participants were able to conclude that the introduction
 

of certain innovations might not be worth the social dis­

location that would result. The concept of social cost had
 

come to outweigh the value of change for change's sake.
 

Much of the success of the Workshop resulted from
 

the staff and their application of teaching techniques based
 

on variations of the EDIT process model presented earlier in
 

this study. (See Appendix E. Staff Bibliographies, MSUCW.)
 

The importance of participation and interaction was stressed
 

during the opening session. During the subsequent sessions
 

the staff encouraged participation from everyone in the
 

group.
 

The staff was especially sensitive to individual
 

needs. One participant was very aggressive and also resis­

tant to accepting the relativity of perception, value, and
 

culture. This was a problem that extended over several
 

sessions. The staff consulted one another during coordinat­

ing sessions in order to increase the openness of the
 

participant. During subsequent sessions the staff sought
 

to counter the aggressiveness of the participant and his
 

needs to dominate group discussion. Group resentment of
 

the aggressiveness was kept under control and transferred to
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understanding of the individual needs of the participant.
 

The effectiveness of staff control of group dynamics re­

quired the subtle ure of feedback, and was a stimulating
 

experience even for the observer.
 

APPLICATION OF THE MODEL: PARTICIPANT EXPERIENCE
 

Preliminary Investigation
 

The previous sections demonstrate the utility of the
 

process model in the analysis of program plan and event.
 

Analysis of the effect of the AID program on participants,
 

i.e., participant experience, is somewhat more difficult to
 

determine. The primary interest of this study is how effec­

tive participants are in socio-cultural interactions upon
 

their return home and their ability to apply what they have
 

learned abroad to their own socio-cultural system.
 

The most direct evaluation of these associated dimen­

sions of participant re-integration would be provided by
 

observation of the participants during the transitional
 

period. Variable control and cross-cultural considerations
 

during the period presented a major obstacle to the con­

struction of such a design. -he logistics of such obser­

vation, including physical and financial considcrations, and
 

the difficulty of obtaining access and then evaluating
 

participant performance on some meaningful objective basis,
 

moreover, made such an approach inoperable ior this study.
 

I decided to assess potential participant anxiety
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during re-entry before it occurred. Based on the Janis
 

thesis (Janis, 1958), that anxiety is reduced by expectation
 

training, participants having received preparation for
 

re-entry anxiety should have less difficulty in adjusting
 

to deviance differentials and, therefore, should encounter
 

less anxiety than participants who have not had such train­

ing. As a corollary, I assumed that individuals having
 

experienzed exposure to the fundamentals of innovation
 

diffusion should be more effective innovators. The basic
 

methodological interest was to demonstrate differences in
 

the awareness levels of participants who had experienced
 

re-entry training and those who had not.
 

Beyond Cornell. The first step in seeking 'o evaluate
 

awareness levels was the construction of a survey to be
 

administered to participants just before their departure.
 

Contacts were made with several of the institutions listed
 

in the Sehnert Inventory (See Appendix A. Table 4.), and
 

a preliminary trial survey was scheduled for participants
 

in the wBeyond Cornell Program." (See Appendix F. Cornell
 

Survey.) The Cornell program, supported in part by funds
 

from NAFSA, was designed mainly for students enrolled at
 

Cornell. The program consisted of informal "social work­

shopa" extending over the course of several weeks. This
 

program was selected because of its seeming conformance to
 

the operational concepts previously presented in this study.
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I designed a short-answer questionnaire which I sent
 

directly to thirty-two participants, who had just completed
 

the program. I also included a cover letter explaining the
 

purpose of the questionnaire and the confidentiality of
 

participant responses. The letter also explained that the
 

foreign student office had provided the names and addresses
 

of those sent questionnaires and that the results of the
 

survey would be made available to every respondent who was
 

interested. Return postage was included. The return rate
 

of ten completed forms--several were returned "addressee
 

unknown"--was only about one third of the total mailing.
 

This proportion was about equal to the percentage of returns
 

encountered in follow-up programs by AID (Sperling, 1974).
 

It was lower than the rate expected since the questionnaire
 

was being administered only to students ntill within the
 

United States. The state of the international configuration
 

at the time of the survey may have reduced the rate of
 

returns. Students among the mailing were nationals of
 

South Vietnam, Cambodia, and Ethiopia; their return home
 

was not certain. The uncertainty about returning home
 

resulted in non-response to portions of the forms returned
 

by two respondents as well.
 

The results of the questionnaire were far more
 

disappointing than the rate of return. When asked if they
 

had received any preparation for their return home, six of
 

the participants in the Beyond Cornell Seminar replied that
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they had not received any preparation. This question had
 

been inserted in the questionnaire as a validity check since
 

all of the addresses had been certified by the foreign stu­

dent office as having attended the seminar.
 

The questionnaire asked respondents to indicate if
 

they felt that their stay in the United States would affect:
 

1. Their relations with their family
 

2. Their social relations
 

3. Their professional life
 

4. Their economic level
 

This was cross-verified with a slightly different question
 

concerning role expectation. Respondents replied:
 

Family Relations: None of the respondents felt
 

relations with their family would be influenced by their
 

stay in the United States.
 

Social Relations: Only half of the respondents
 

felt that their social relations would be influenced. Two
 

respondents felt it would increase their status, one felt
 

his new job would involve more travel and reduce the amount
 

of time he had to socialize, and one felt that his friends
 

were going to have to adjust to h'%m.
 

Professional Life: Only one respondent felt that
 

his stay in the United States would not affect his profes­

sional life. Two respondents felt that they would be more
 

interested in research now rather than office work, but
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the remainder of the respondents felt that they were going
 

to have greater opportunities as a result of having studied
 

in the United States.
 

Economic Level: Five of the respondents felt that
 

they would receive increased income as a result of their
 

study. One felt that he would be overqualified for the pro­

fessional opportunities that would open up to him upon his
 

return.
 

Subsequent to the receipt of the responses, contact
 

was made with three of the respondents who had given their
 

names, an option for respondents, and I arranged to interview
 

these students personally before their departure from the
 

United States. The interviews indicated that the students
 

were more aware of re-entry problems than had been indicated
 

by their responses; and when this was pointed out to the
 

students, they replied:
 

1. That they had been in a hurry (Or)
 

2. That they had not understood the question
 

Daring the interview there was a great deal of
 

hesitancy on the part of the students to admit to the
 

interviewer that they anticipated personal problems upon
 

re-entry. They projected themselves as mature. As the
 

interview progressed, the students relaxed and were more
 

open in their comments. This hesitancy to discuss personal
 

problems may well have explained the disappointing responses
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as much as the reasons offered by the three interviewed
 

respondents.
 

Conclusion. The obvious conclusion I reached after
 

interviewing the three Beyond Cornell participants was to
 

question both the validity and utility of the form of the
 

questionnaire and the techniques associated with the
 

questionnaire, and to consider such a more direct means of
 

contact with the participants as that provided by personal
 

interviews. Before shifting to such an approach and aban­

doning the use of a questionnaire, however, I further
 

experimented with different questionnaire forms in combina­

tion with more controlled situations, including lectures and
 

discussions related to cultural exchange.
 

Southeastern University. The next step was to
 

examine student responses in a more controlled environment.
 

A group of fifteen students enrolled in an orientation semi­

nar I was teaching were selected for study. The focus was
 

shifted to cultural shock during entry transition because
 

of its immediacy to the students. The students were told
 

that their replies would help university planning. Students
 

were encouraged to place their names on the forms but were
 

given the assurance that their identity would not be known
 

to anyone except myself. Identification remained an option.
 

All students were willing to be identified, however, but
 

seemed comforted by having the option.
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I structured and worded each survey differently.
 

The primary purpose of this series of surveys was to deter­

"mine the openness of students to the admission of personal
 

problems. This was a necessary step "fore the final re­

search design could be structured.
 

Survey Run fl: In the initial survey I gave the
 

students an open-ended, short-answer questionnaire. (See
 

Appendix G. Questionnaire #1, Southeastern University.)
 

The responses to the questionnaire indicated varying degrees
 

of language skill. Some students were more deficient in
 

writing skill than would have been indicated by their oral
 

skill.
 

To the question, "What kinds of problems or confusing
 

situations have you encountered since your arrival to the
 

United States?"'most students listed language or money,
 

followed by such academic problems as registration. None
 

listed having had any personal problems usually encountered
 

during culture shock.
3
 

Survey Run 12. I administered a second questionnaire
 

two weeks later concerning problems directly related to the
 

university., (See Appendix H. Questionnaire 12, South­

eastern University.) The survey again used open-ended,
 

short-answer questions. In this case consultation with the
 

registrar, the librarian, the other staff members in advance
 

clearly indicated the existence of problems of varying
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seriousness on the part of at least six of the students in
 

the seminar. Responses from the students on the survey,
 

however, did not coincide with the independently-obtained
 

evaluation by the staff. Students clearly showed a high
 

reluctance to disclose the existence of problems in their
 

interactions.
 

Survey Run #3: 7 then gave the students a third
 

questionnaire, two weeks later in the semester, which com­

bined open-ended and boxed-response questions. (See Appendix
 

I. Questionnaire #3, Southeastern University.) For the
 

first time students indicated having had personal adjustment
 

problems, but they gave them little importance.
 

Survey Run #4: Immediately after Survey Run #3, I
 

presented an extremely detailed discussion of student adjust­

ment in a new environment. Students were then given the last
 

of four surveys. (See Appendix J. Questionnaire 14, South­

eastern University.) The survey used boxed-response ques­

tions with a participant ranking for each response.
 

In this case students gave the highest response to
 

having experienced personal problems after their arrival in
 

the United States. Certain questions of a personal nature
 

were placed under other headings besides "social" to provide
 

cross-verification. Some of the students apparently grew
 

tired of the survey after a few responses and simply checked
 

boxes in a straight line. Other students seemed to mis­

understand the printed directions and ranked problems they
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said they had not encountered. The replies to Survey #3
 

and 	Survey #4 corresponded closely in only two cases.
 

Conclusion. The conclusion reached at this point
 

was that the difficultios in constructing a survey, the
 

operation of variables not under control of the study, and
 

student reluctance to admit having experienced personal
 

problems reinforced earlier limits reflected in the responses
 

of 'Beyond Cornell" participants and reduced the desirability
 

of data collection through the survey method.
 

Final Methodology
 

In the final data collection design, I used personal
 

interviews to assess participant awareness of the potential
 

problems likely to be encountered in re-entry transition.
 

These interviews were made possible by direct participation
 

in the exit interviews of AID participants on their way home.
 

Interviews were conducted over a period of two months and
 

involved twenty-three participants. The participants were
 

divided into two groups:
 

1. 	Those who had attended the Michigan State Uni­

versity Communication Workshop (MSUCW); and
 

2. 	Those who had not attended the workshop or
 

received any other special counseling or prepa­

ration for re-entry. (The control group)
 

The selection of the MSUCW was motivated by several
 

factors.
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1. 	Conformance of MSUCW to operational constructs
 

of the process model.
 

2. 	Effectiveness of 14SUCW
 

3. 	More mature age and experience of AID partici­

pants compared to students included in the
 

preliminary surveys.
 

4. 	Access to MSUCW and control participants through
 

exit interviews in Washington, D. C.
 

5. 	Ability to insert the interview into the regular
 

program structure without disrupting the basic
 

flow or being identified as an external or
 

unknown agent.
 

6. 	Previous survey of MSUCW participant without a
 

control group.
 

The participants interviewed included ten MSUCW
 

participants and thirteen control participants. These
 

numbers were lower than the thirty to thirty-five which had
 

been initially projected:
 

1. 	The number of participants sent to MSUCW by
 

their PDO's declined.
 

2. 	The number of participants leaving the country
 

without appearing for their exit interview at
 

the scheduled time increased.
 

3. 	Termination of the exit interview was temporarily
 

scheduled placing the next group of participant
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interviews beyond the closing date scheduled for
 

the research design.
 

I used all twenty-three interviews in the analysis
 

in order to avoid selecting out possible important variables
 

in the control group. The MSUCW participants attended dif­

ferent sessions of the Workshop, and the interviews reflected
 

the overall effect of the program rather than the effective­

ness of a single workshop and one set of staff members.
 

The exit interviews used by AID represented a con­

densation of the more extensive DETRI participant exit inter­

view discussed in Chapter One. The questionnaire had been
 

shortened to three pages. (See Appendix K. AID Exit Inter­

view.) The shortened form, moreover, was only used as a
 

guide for the interview. The interviewer did not follow the
 

order of questions as they appeared on the form but allowed
 

the participant to move as he saw fit to different topics
 

and then shifted to those questions remaining unanswered
 

which best fit the flow of the interview.
 

The actual entire interview was very informal and we
 

made every effort to make the participants feel relaxed.
 

The AID interviewer was very skilled in creating this mood;
 

the same AID interviewer was present with me for all inter­

view sessions. I was introduced by name and presented as a
 

co-interviewer. Although my interest in participant exper­

ience and re-entry was mentioned, no indication was made
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that my presence was an exception to the usual structure of
 

the interview. The questions relevant to this study which
 

were not usually included in the interview were interwoven
 

with the others. (See Appendix L. Question Guide, Exit
 

Interview.) I asked all participants the questions relevant
 

to the study but also asked certain others on a random basis.
 

The syntax used in questioning was carefully selected to
 

avoid giving the impression of being an outside or external
 

presence. Supplemental data was obtained from participant
 

biographies.
 

Participants received scores in three areas:
 

1. Program Satisfaction: Participants were asked
 

to rate the overall experience they had had,
 

including all aspects of training and non-training
 

interactions on a scale from one to seven with
 

seven the highest score possible.
 

2. 	Change Agent Perception: Participants were
 

graded on a scale of one to eight on the basis
 

of the extent to which they described themselves
 

as change agents when discussing the role they
 

saw for themselves upon their return home. A
 

higher score indicated a broader range of impact
 

described by the participants for themselves.
 

3. 	Re-Entry Awareness: Participants were graded on
 

a scale of one to ten on the extent to which
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they indicated an awareness of potential problems
 

during re-entry transition. A scoring grid gave
 

points for each problem identified and an addi­

tional point:
 

A. 	For elaboration of the problem
 

B. 	Explanation of how the participant would
 

solve the problem
 

C. 	Shifts from interpersonal to mass inter­

action
 

The total number of points registered for any
 

participant was cut off at ten.
 

Results: The scores obtained from the participant interviews
 

and participant data for area of study, age, nationality,
 

and workshop attendance were compared in tabular form. (See
 

Table 2. MSUCW/Control Participant Data.) Participants were
 

identified in the table by a code number based on the order
 

in which they were interviewed. The distribution of each
 

score was then plotted as a function of attendance (MSUCW=O)
 

and non-attendance (control=X). (See Figure 12. Change
 

Agent Score Distribution, MSUCW/Control; Figure 13. Aware­

ness Score Distribition, MSUCW/Control; Figpre 14. Satis­

faction Score Distribution, MSUCW/Control.) The distribution
 

of age as compared to MSUCW/Control was also plotted (See
 

Figure 15. Age Distribution, MSUC/Control.) Other data
 

was 	not structurally predisposed to meaningful distribution
 
4
 

analysis.
 



Table 2 

HSUCW/Control Participant Data 

Ro. Field of 
Study 

1, Pop. Planning 

Age 

34& 

Country 

Pakistan 

Attendance 
at SUCW 

X .. -"" 

Change. 
Aent 

Aware.-
..noss 

3.0 

Satisfac tio. 

6 

2, Pop. Planning 

3. Pop. Planning 

4. Pop. Planning 

5. Pop. Planning 

5 

36 

38 

44 

Pakistn 

Nepal 

Jordan 

Zambia 

X 

x 

X 

... 

---

... 

2 

6 

4 

6 

1.0 

4.0 

-1.0 

2.0 

5 

-6 

6 

5 

6. Pop. Planning 

7. Legal Admin* 

40 

36 

Hauretansk 

Korea 

x 

0 

-

HU 6 

1.0 

9.0 

8. Legal Admin. 40 Korea 0 Hsu5 2 8.0 

9. Legal Admin. 35 Korea_ 0 Hu 6.0 . 

10. pop. Planning 48 Thailand 0 SU15.0 4 5 

11. Pop. Planning 42 Thailand 0 i11su 8 6.0 6 

12. Pop. Planning .. Q Thailand 0 MSU 1" 2.0 5 t 



Table 2 
(Continued) 

No. Field of 
Study 

Age Country Attendance 
at MSUCW 

Change 
Agent 

Aware-
ness 

Satisfaction 

13 Pop, P./Admin, -48' Thailad X 5 1.0 5 

14. Entomology "14s Thailand 0 MU 6 9.0 3 

15. Entomology 35. Thailand 0 "MSU 6 9.0 6 

16. Pop. Planning "30 Colombia 0 HSU 8 7.0 5 

17. Dev. Planning - Thilippines 1 -­ 4 1.0 6 

18. Legal Admin. :35 Philippines x 4 -1.0 6 

19. Dev, Admin. 52 Philippines X ... 4 1.0 4 

20. Agriculture "35 Tunisia X .--. 4 4.0 . 

21. Agriculture 32 Tunisia X 8 2.0 6 

22, Ed. Psychol. 43 Thailand 0 HSU 8 10.0 6 

23. Health 32 Korea X --- 1 2.0 5 

I.a 
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FIGURE 12. 

CHANGE AGENT SCORE DISTRIBUTICA, BSUCWI/CONTROL 
... . . o °...o . . ., , . . . . . . . . . . ° .
 

8 X X 0 0 0 

7 

6 x x 0 0 0 

5 x 

4 'X x x x x 0 

3 x 0 

2 X 0 

1* x 0 
. . . . ..• . .•o + . . . o ... . . . 

1 2 3 4 5 6 

NUMBER OF-PARTICIPANTS 



FIGURE 13.
 

AWARENESS SCORE DISTRIBUTION, ATTENDANCE/NON-ATTENDANCE
 

10 0
 

9 0 0 0
 

6 0
 

7 0
 

6 0 0
 

0 

u 

4 X x
 

3 X
 

2 x x 0
 

1 x xc x x x x x
 

0
 

1 2 3 4 5 6 7
 

NUMBER OF PARTICIPANTS
 

0 - Attendance at MSU
 

X - Not having attended MSU
 



129.
 

FIGURE 14.
 

SATISFACTION SCORE DISTRIBUTION, MSUCW/CONTROL
 

7 X
 

6 X X X X X X 0 0 0 0
 

5 X X X X x 00 0 0 00
 

0 x
 
o4 X
 

2
 

1 2 3 4 5 6 7 8 9 10 11 12
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FIGURE 15. 

AGE DISTRIBUTION, MSUCW/CONTROL 

AGE 
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49 
48 
47 
46 
45 
44 
43 
42 
41 
40 
39 
38 
37 
36 
35 
34 
33 
32 
31 
30 
29 

X 
x 

X 

0 
0 

X 
X 
O 
0 

X 

x 

X 
0 
X 

X 

0 

x 

0 

0 
0 
0 

x 

x 

12 3 

NUMBER OF PARTICIPANTS 
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TABLE 3.
 

MEAN AND MEDIAN SCORES AND AGE, MSUCW/CONTROL/TOTAL
 

MEAN SCORES 

Code Aware- Change satis- Age 
ness Agent faction 

0 MSUCW 7.10 5.2 5.4 39.2 

X Control 1.04 4.53 5.54 41.92 

Total 4.13 4.83 5.48 40.73 

MEDIAN SCORES 

Code 
Aware-
ness 

Change
Agent 

Satis-
faction 

Age 

0 MSuCw 7.5 6.0 5 38 

X Control 1.0 4.0 6 40 

Total 3.0 4.0 5.5 40 
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Calculation of the mean and median scores for the
 

three sets of scores and participant age were made for MSUCW
 

participants, control participants, and all participants as
 

a whole. (See Table 3. Mean and Median Scores and Age,
 

MSUCW/Control/Total.) Analysis of the distribution tables
 

and 	mean and median scores clearly demonstrated higher aware­

ness scores for MSUCW participants than for the control
 

group. The mean and median scores for change agent percep­

tion of MSUCW participanrs was higher than the control,
 

satisfaction was slightly lower, and age was slightly younger.
 

The 	correlation between awareness and change agent perception,
 

the 	two scores most possibly related, however, was only
 

.4899.
 

REFERENCES
 

1. 	 The intent of the flow chart provided by AID was not 
designed to prove a comprehensive development of program
operation, but rather to show flow from the perspective
of the participants. To our knowledge, however, no 
comprehensive model exists. The worth of the chart is 
useful as a point of reference, the aspects of which 
are described more fully in the subsequent evaluation. 

A. 	Home country preparation listed under Manpower
 
Development Planning
 

B. 	AID program and policy development is blackboxed
 
and excluded from the flow chart.
 

2. 	Citation of all these sources would unnecessarily com­
plicate the format of this study. In addition to
 
several interviews with William Lisen, Philip Sperling,
 
and Kathy Skehan Kosar, an especially useful report
 
contract by the Agency provided background on problems

existent in the mid 1960's which remained problems in
 
the mid 1970's. (Preston, 1966)
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3. 	 Students were given a less detailed lecture at the 
beginning of the semester which involved discussion 
of U-curve adjustment. This was intended to help
adjustment and also predispose students to greater 
openness about their problems on the survey. 

4. 	 Distribution by professional fields, for example, was 
too restricted to be of any statistical significance.
The use of such personal data as urban/rural identifi­
cation or father's occupation was considered a violation 
of the Privacy Act by AID and was, therefore, removed
 
fro the research design.
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CHAPTER' 5 

CONCLUSIONS
 

IMPICATIONS OF THE DATA 

The structure of the research design warrants little 

elaboration on the data as reported in Chapter'4. The dis­

tribution charts visibly demonstrate higher awareness scores
 

-for MSUCW participants over control participants. The prop­

osition that preparation for re-entry shock results in changed
 

perceptions of potential anxiety-producing situations during
 

re-entry is supported by the data. None of the other cate­

gories which were scored revealed significant variation
 

between M4SUCW and control participants.
 

In view of the complications encountered in the
 

preliminary attempts to obtain data through the questionnaire
 

method, the validity of the scoring system and the interview
 

process as a context for scoring is a vital issue in the
 

study.1 The mean awareness score for MSUCW participants was
 

6.06 points higher on a scale of 10.0 than that of the
 

control group; the median score was 6.5 points higher for
 

the MSUCW participants than for control participants. Such
 

a major differential in the scores would seem to counter any
 

concern over marginal bias in the interview process.
 

The differential in the scores, moreover, was, if
 

anything, compressed by the structure of the scoring grid.
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Although the use of a cut-off point of 10.0 was somewhat
 

arbitrary, only one participant was affected. The use of
 

two intervieviers as a validity check on scores restricted
 

the influence of bias. The use of the cut-off level served
 

as a guide in relating higher scores, but in that such can
 

be considered a bias and to the degree that such a bias
 

operated the result was to give lower scores to high perform­

ers. The use of 1.0 for all participants regardless of
 

response, similarly, raised bottom scores.
 

The significance of the satisfaction score distri­

bution is somewhat indeterminate. On the one hand, the
 

closeness of mean and median scores for MSUCW and control
 

participants would indicate the absence of any significance
 

between having attended the Workshop or not, and participant
 

satisfaction with the overall program. The cluster of
 

scores around a mean score of 5.53 and median score of 6 on.
 

a scale of 7.0 would indicate a strong level of satisfaction
 

among participants but might also reflect the unwillingness
 

of participants to criticize the program at the point in
 

the program when they were being interviewed. Comments
 

solicited by the interviewers in support of the scores each
 

participant gave, however, generally verified the reflective­

ness of the scores initially given by the participants.
 

The mean and median change agent score for MSUCW
 

participants were .37 and 2 points respectively above those
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for the scores of the control participants. The distribution
 

chart indicates that participants from both groups fell in 

the extremes and received scores of 1 or 8. The correlation 

of .4899 for change agent and awareness scores indicates a 

marginal relationship between the two but underlined the 

difference between the two scores as defined in the study. 

The change agent data obtained significance in this
 

study through relatively simple statistical procedures. A
 

somewhat more complex design using multivariate analysis of
 

the change agent perception of MSUCW participants before and
 

after having attended program sessions revealed somewhat
 

disparate conclusions (Wallace, 1969). In the Wailace study
 

the perceived ability to introduce change was more radically
 

affected by MSUCW attendance in terms of extreme ranges.
 

The *over-optimistic" and "over-pessimistic* groups shifted
 

more in line with the perception of the groups as a whole.
 

This conforms with the expectation of this study and was
 

marginally supported by the correlation between awareness
 

and change agent scores. The distribution of scores in this
 

study, however, did not conform with the shift reported by
 

Wallace. The shift in the Wallace study was of questional
 

statistical significance--an issue raised by the study
 

itself--and the limited number of participants examined in
 

this study may have failed to reflect the narrow shift noted.
 

It is unfortunate that Wallace did not have a control group
 

to test his findings more conclusively.
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In an effort to determine whether or not the higher
 

awareness score of MSUCW participants was the result of
 

prior exposure to communication and an interest in learning
 

more about communications, several questions were inserted
 

in the evaluation form MSUCW participants were given at the
 

end of the Workshop. (See Appendix M. Participant Evalua­

tion of MSUCW.) With the exception of one participant, none
 

of the participants had been exposed to the concepts intro­

duced in the Workshop; the one participant with prior exposure
 

reported that there was minimal duplication and that he had
 

profited considerably from the Workshop. The majority of
 

the participants indicated that they had little information
 

about the nature of the Workshop before their arrival and
 

that they had come largely because of recommendations by
 

staff members of AID or of their training institution.
 

Certain specific comments concerning the background
 

of participants included in the interview sample should be
 

discussed further:
 

1. The Size of the Study: As explained in
 

Chapter 4, the original design for the
 

interviews had included a larger number
 

of participants. Although the smaller
 

number of interviews restricted the appli­

cation of statistical analysis to the
 

data, the marked variation in the aware­

ness score results counterbalanced the
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need for further verification of program
 

effectiveness.
 

2. 	Geographic Area: The participants interviewed
 

in this study were not reflective of balanced
 

geographic backgrounds. With the exception
 

of six participants, all those interviewed
 

came from Asia. The mean and median aware­

ness scores for non-Asian MSUCW participants
 

were 4 and 3 respectively compared to mean
 

and median scores for all participants of
 

4.13 and 3.0 respectively and for MSUCW
 

participants of 7.1 and 7.5 respectively.
 

The limited number of interviews, however,
 

restricted the validity of generalizations
 

based on these comparisons.
 

3. 	Linguistic Ability: The interview did not
 

include scoring for language facility. Par­

ticipant background files did not have
 

sufficiently comparable scores to indicate
 

proficiency in English before their arrival
 

.in the United States, but several participants
 

had been placed in English language training
 

after they arrived. Differential language
 

ability clearly was a potential variable
 

in program satisfaction and might have in­

fluenced responses during the interview.
 



139. 

Most were fairly proficient in oral skills,
 

,and the one participant with the most restricted
 

oral proficiency, No. 15, received an aware­

ness score of 9.0 and a change agent score of
 

6.0.
 

4. 	Personality Factors: No index of personality
 

variables was included in the interview. It
 

is conceivable that participants with more
 

aggressive personalities could score higher
 

than other participants with equal or higher
 

awareness levels. The informal nature of the
 

interview relaxed most participants, however,
 

and most participants volunteered comments and
 

opinions in addition to direct responnes to
 

interview questions. The only noticeable
 

exception was No. 12 wno was very shy. He
 

received an awareness score of 1.0 even
 

though he had attended MSUCW. His score
 

possibly reflected marginal participation
 

in MSUCW seminars resulting from his shyness
 

or inability to communicate because of his
 

shyness in the interview.
 

5. 	Sex and Separation from Spouse: All but one
 

of the participants were male. All but two
 

of the males had left their wives at home.
 



140.
 

The exceptions were No. 12, which might explain
 

his lower anticipation of problems upon his
 

return home, and No. 20, who was married to
 

No..21. She had an awareness score of 8 compared
 

to her husband who scored 4. Her score reflected
 

her concern with re-establishing her home and
 

social contacts upon her return; much of her
 

concern was based on her role as a female in a
 

Tunisian socio-cultural system..
 

6. Professional Field: The majority of the parti­

cipants interviewed came from technical back­

grounds in science and health. Exceptions were
 

four participants who had backgrounds in legal
 

administration. Their scores followed the
 

basic pattern of attendance and non-attendance.
 

The overall significance would be more transfer­

able if participant backgrounds had been more
 

diverse professionally.
 

SUGGESTED ADDITIONAL RESEARCH
 

The model developed in this study could be examined
 

only in terms of participant experience in this country and
 

to the extent that information was available on program
 

planning before and after the program unit in this country.
 

Utilization of the model for analysis of follow-up pro­

grams, restricted by the reorganization of this phase by
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AID, would be supplemental conceptual and operational test
 

of the utility of the model and the concept of process.
 

The logistics of obtaining access to interaction
 

between returning participants and their home socio-cultural
 

systems are very complicated and costly. The influence of
 

"observational presence" in such an approach could present a
 

serious bias in the observations so obtained.
 

Clearly, however, additional research on the effects
 

of re-entry projection training is necessary. The most
 

likely point for gathering such information would be through
 

follow-up programs. The context might be an in-home country
 

communication seminar similar to MSUCW specifically focused
 

on the diffusion of innovation and value adjustment. The
 

resources for such a project on a geographic basis suf­

ficiently broad to be meaningful simply do not exist in
 

private hands. It would be hoped, therefore, that a more
 

integrated research program be incorporated in the AID
 

pro3gram under the coordination of the Office of International
 

Training; this office is a crucial link in AID program
 

planning but suffers from an inadequately integrated
 

approach to evaluation. The L.' '.ucratic and budgetary
 

considerations of such a proposal limit institution of
 

such an overview in the immediate future.
 

Both entry orientation and exit interviews rep­

resent valuable research resources which along with
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supplemental mid-training programs are underutilized. A
 

major step necessitating only minor program adjustment would
 

be to expand the program offered by MSUCW and division of
 

the program into an initial seminar on the basic principles
 

of communication offered early in the program unit--some
 

point before the participants have completed half of the
 

total program--and a second seminar near the completion of
 

the program unit which would offer expanded specialized train­

ing in re-entry and the diffusion of.innovation. The com­

parison over time offered by this modification would provide
 

a high useful research opportunity to AID, and would result
 

in improved participant experience during interaction asso­

ciated with both program events and re-entry.
 

A general view of areas where research would be
 

suggested includes:
 

1. 	Problem Inventory. The Asunsion-Lande inventory
 

gives a general overview of re-entry problems.
 

The inventory would profit, however, from a
 

readjustment of categories and possibly an
 

upgrading of the individual psychological
 

dimension of participant adjustment.
 

2. 	Relationship Between Entry and Re-Entry.
 

(Kelman, 1962) suggests relevance between
 

problems encountered during the two peaks
 

of anxiety experienced by a participant.
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This was also a point stressed in this study and
 

additional research would seem of high priority.
 

3. 	Personality. The role of personality in cross­

cultural adjustment has been given only minimal
 

attention. Extensions of what is known about
 

personality in general adjustment situations would
 

suggest that personality could prove the essential
 

trans-cultural determinant in adjustment to
 

- stresso, 

4. 	Age, Professional Field, Geographic Region. The
 

influence of such factors would be prime con­

siderations in participant selection and re-entry
 

training based on expanded programs supplementing
 

the existtng MSUCW program.
 

5. 	Reference Group. The importance of social
 

interaction and reference groups in adjustment
 

would seem an obvious area for additional re­

search. Much of the focus in existing liter­

ature approaches reference groups in terms of
 

satisfaction. Using (Smith, 1969) as a point
 

of reference considerable expansion of this
 

dimension could be facilitated. A particularly
 

interesting issue is the extent to which ref­

erence groups facilitate integration or serve
 

an isolating or insulating function which
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restricts adjustment.
 

An 	area of especially relevant research is offered
 

by the study of adjustment mechanism in cross-cultural
 

situations. The identification of such adjustment mechanist
 

would also be useful as a means of reflecting the state of
 

adjustment in process. An interesting example is the use of
 

dreams as reflective of and as an adaption to identify crisis
 

and 	anxiety. (Anderson, 1971) offered an account in which
 

she logged the dreams of fifteen American scholars during
 

a summer of research in India. The reams reported by the
 

group passed through three stages:
 

1. Dreams of family, friends, colleagues, and
 

past experiences rooted in the home culture
 

and not found in the new experience.
 

2. 	Dreams in which the distance between friends,
 

family, and colleagues is stressed. The view
 

of self and new contacts doing things not cul­

turally consistent reflects peak of identity
 

crisis.
 

3.. 	Separation of the identity of new and old.
 

Both are now mingled in dreams, but such
 

occurs in ways which do not seem inconsistent.
 

An interesting personal encounter with an adjust­

ment mechanism might be of value for further research.
 

During an exchange conference of American and Yugoslavia
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college professors on comparative trends in education 

seating patterns were observed at meals on both short and 

long bus trips. Recurrent patterns correlated on the basis 

of age, professional background, and personal background 

(Moeller, 1970). These patterns seemed to reflect the attempt 

of participant to student interaction patterns in a new 

environment--and to restructure the environment-on the basis 

of the most fundamentally familiar level of communality.
2 

This example would demonstrate the bid for a sub-group
 

which would isolate participants rather than integrate them
 

into the socio-cultural system. In the case of a short­

term, conference-type cross-cultural experience, such
 

pattern might provide the most effective means of adjustment
 

and communication.
 

Similar areas for adjustment study might include
 

speech variations on "normal" patterns and syntax or such
 

linguistic errors as vowel anticipation and substitution.
 

An analysis of humor as a release mechanism would seem
 

valuable. Lapses in memory or intensified recall would
 

reflect adjustment as well as the state of participant
 

experience. Shifts in such personal habits as dress or
 

diet, membership in new social organizations, subscrip­

tion to new journals and periodicals, and the furnishing
 

of residence represent very observable adjustment mech­

anisms.
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- "It.should be pointed out that although the United
 

States plays a major role in cultural exchanges in the
 

international system, other nations and various international
 

agencies are also engaged in similar activities. The feasi­

bility of cooperation with the Soviet Union in sharing
 

experiences and information relevant to cultural exchange may
 

well be questioned. Programs by Japan, West Germany, and
 

other European countries and such organizations as the
 

International Bank for Reconstruction and Development and
 

the specialized agencies of the United Nations would seem
 

sources of useful information.
 

THE CONCEPT OF PROCESS: PROFESSIONAL AND
 

ETHICAL CONSIDERATIONS OF SYSTEM DYNAMICS
 

In the preface of this study reference was made to
 

the existence of certain preconceptions and values which
 

stimulated the initiation of and provided the basis from
 

which this study derives its meaning. Certain of these
 

values end preconceptions have been directly stated in
 

the presentation of the model developed in the study.
 

Further elaboration of these "motivating imperatives"
 

provides not only the context for the conclusion of
 

the study but also a perspective for subsequent research
 

and program planning.
 

In a short discussion of ethics and international
 

relations Ernest Lefever writes:
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For centuries theologians have distinguished
 
between just and unjust wars, jurists have pro­
nounced rules for international conduct, and
 
moralists have worried whether their own nation's
 
course in foreign affairs was right or wrong.
 
Yet the problem of relationship between morality
 
and international politics remains perenially
 
unsettled (1971, p. 21).
 

Faced by an international situation, the complexity
 

of which was rapidly increasing, decision makers during the
 

second half of the twentieth century have pressed the policy
 

sciences for objective sets of predictive theory to guide
 

the formulation of policy and the selection of appropriate
 

associated action. The pressure, first encountered with
 

the development of strategy during the Second World War,
 

received renewed interest during the early years of the
 

cold war. Following the model of psychology and sociology
 

the search for prediction in international relations
 

assumed the major premises of behavioralism. Objective
 

analysis without the "limits of moral judgments" became
 

the new norm.
 

The debacles.of amoral politics faced both by the
 

American public and the academic comniinity seriously
 

eroded the foundations of behavioralism and by the 1970's
 

had brought the post-behavioral period in which "science"
 

again became responsible for its creations. Translated
 

into the terms of the model developed in this study.
 

individuals participating in the interaction situation
 

became responsible for the effect of their action upon
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other participants or any associated socio-cultural units
 

in interaction situations. This responsibility follows, then,
 

from the personal level to the level of the soio-cultural
 

system and ultimately to the international configuration of
 

interactions: the distinction between these levels is not
 

always clear.
 

The ethical obligation or responsibility for inter­

action on the basis of the international configuration im­

plies that:
 

1. 	The international configuration is in a
 

state of flux;
 

2. 	The international configuration is composed
 

of national'socio-cultural systems, not
 

always corresponding to boundaries of a state;
 

3. 	The international configuration is greater
 

than the sum of its parts;
 

4. 	 Survival of the international configuration 

is facilitated by flexibility when faced
 

by change;
 

5. Survival of the socio-cultural systems which
 

participate in international configuration
 

is based on flexibility to change;
 

6. Change by evolutionary rather than revolu­

tionary stages is most conducive to minimi­

zation of stress;
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7. 	System change is a release mechanism designed
 

to reduce tension;
 

8. 	The ability of a system to accept change
 

depends oh various factors including:
 

A. 	Socio-cultural;
 

B. 	Associated institutions;
 

C. 	Ability of system participants to:
 

(1)Adjust to change;
 

(2) Introduce change.
 

It is within this context that the program planner
 

holds both an ethical and professional trust. Implied is:
 

1. 	Professional responsibility for the develop­

ment of an effective program, i.e., the program
 

provides the kind of training it is intended
 

to provide in the best way possible.
 

2. 	Ethical responsibility for the effect of the
 

program provided on:
 

A. 	The participant;
 

B. 	The socio-cultiral system;
 

C. 	The international configuration.
 

Being charged with responsibility for one's actions
 

is distinct from the maintenance of some set of moral
 

proscriptions. This is a distinction which many supporters
 

of cultural exchange fail to make when they call for the
 

use of cultural programs to promote some cause or create
 

a new basis for "moral climate" in international relations
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(UNESCO, 1971: p. 13). The very relativistic connotations
 

of "morality" led to its exclusion as a concept from this
 

discussion. The meaningfulness of moral system is not
 

denigrated by this exclusion but they simply are not relevant
 

to the integrating effort defined for this study and the
 

model herein developed.
 

Cultural exchange is not advanced in this study as
 

a mechanism for the creation of a new international order
 

or the promotion of world peace. It is commonly assumed
 

that international transfer situations reinforce interna­

tional understanding and consequently world peace. Cultural
 

exchange may indeed result in the furtherance of such goals,
 

but it need not do such. The interpersonal interaction
 

involved in transfer situations does not require complete
 

understanding of the mutual systems of the interacting
 

participants; rather it is often based on imcomplete infor­

mation. Admittedly a participant need not have complete
 

information in order to adjust his attitudes, but the
 

assumption that a participant who is satisfied with train­

ing in such a field as population control which he received
 

in the United States will also either comprehend or admire
 

the "American Way" is erroneous. Even when an individual
 

does come to understand another system, there.is no reason
 

to assume that he will like that system any more than he
 

did before with less information about the system, and, in
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fact, he may find the system'less pleasing upon the receipt­

of new information. Similarly, it must be added that history
 

is filled with wars between nations that understood one
 

another or were even members of the same socio-cultural
 

"family," just as brothers have been known to serve opposing
 

sides in a civil war.
 

Implicit in the support many individuals offer
 

cultural exchanges is the leveling of cultural differences
 

and cultural homogenization eventually leading to a unified
 

"world culture.' By definition such a leveling is not
 

possible. Even if it were it would not be consistent with
 

the insistence of the process approach that training should
 

include the promotion of self-awareness rooted in the home
 

socio-cultural system. Man is perceived within the context
 

of this study as in need of roots.
 

Related to the search for homogeneity is the more
 

subtle issue of cultural imperialism. Few individuals
 

today would openly nilbscribe to a "civilisateur" function
 

for cultural exchange. As a result of training abroad,
 

-however, the influence of the training system may erode
 

the socio-cultural system of the recipient system. One
 

cannont be certain, for example, of the extent to which
 

the simple use of English in international media relevant
 

to scientific and technical discussions affects the
 

socio-cultural system of developing nation-states (Hopper,
 

1971: p. 224), (Carnoy, 1974).
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The very transfer of technology from one socio­

cultural system to another results in modification of the
 

system that receives the technical innovation. Technology
 

cannot be disassociated from its socio-cultural base. This
 

is not to say that as a result of the introduction of
 

technology the recipient socio-cultural system will come to
 

be a replication of the source system. What is implied is
 

that new technology opens new choices to a system which may
 

be resolved in a way unique to each system but which in-it­

self represents system change.
 

Clearly the chances are great that the socio­

cultural elements of a system will be eroded if the system
 

cannot or does not evolve indigenous ways to support newly­

introduced technology. Reliance upon external socio­

cultural solutions to technology is often appealing, es­

pecially when those possessing new technical skills have
 

received their training abroad. One must keep in mind,
 

however, that no socio-cultural system is static and that
 

all systems are undergoing change; the key is the extent
 

to which one allows an external socio-cultural system to
 

influence one's own system and the extent to which such
 

influence results in system instability.
 

Rosenau discusses this problem in levels of linkage,
 

i.e., "any recurrent sequence of behavior that originates
 

in one system and is reacted to in another." (1969, p. 45).
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Rosenau speaks of three basic levels of linkage; when applied '
 

to cultural exchange, these categories reflect:
 

1. 	Penetration: shift in loyalty or identification
 

of participant which continues after the return
 

to his home society;
 

2. 	Reactive: system reacts to participant;
 

3. 	Emulative: participant influences other to
 

follow different patterns and accept different
 

values which he in turn has done.
 

When considered within the context of linkage, the dangers
 

of indirect cultural imperialism become more apparent and
 

the responsibility of program planners for participant ex­

perience and associated consequences on the socio-cultural
 

system of the participant becomes more extended.
4
 

The responsibility program planners assume when they
 

select a participant or accept a participant for inclusion
 

in a cultural exchange program includes the re-integration
 

of the participant in the home socio-cultural system upon
 

the 	completion of training. It has already been suggested
 

that as a result of anxiety encountered in re-entry a
 

participant may not achieve an effective level of re­

integration and may either enter an anomic state--clearly
 

indicating program failure and the loss of a vital resource
 

for the socio-cultural system--or seek membership in a
 

sub-group. This may be socially functional if membership
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in thosub-group is not at the cost of withdrawal from the
 

mainstream socio-cultural system. When such is the cost, the
 

participant assumes new sets of loyalties which may include
 

activities destructive to the socio-cultural system.
5
 

Membership in a sub-group which does not require ex­

clusion from the mainstream socio-cultural system pay not
 

only facilitate adjustment but may also provide society with
 

such a functional group it previously lacked as cultural
 

innovators (Said, 1971.). There is always the danger that a
 

subculture will assume elitist identification and become
 

truncated from its socio-cultural roots. This becomes a
 

particular concern with the exclusive sub-group which can:
 

1. 	Transfer its loyalty;
 

-2. 	See the international arena as a new point
 

of loyalty or threat;
 

3. 	See other groups with the socio-cultural system
 

as allies or enemies;
 

4. 	Be courted by other groups;
 

5. 	Be infiltrated or subverted by other groups;
 

6. Be eliminated.
 

The disruptive potential of such development underlines
 

the importance of participant re-entry as an effective
 

member of the socio-cultural system rather than entrance
 

into an exclusive sub-group.
 

As the international political configuration has
 

moved from hi-polar to a multi-polar system, the importance
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of such issues as cultural erosion, system linkage, and
 

potential subversion from truncated subgroups has become a
 

more conscious concern of policy makers in developing coun­

tries. The increased number of actors, international trans­

actions, and flows of information offer the developing state
 

increased options, flexibility, and power (Singer, 1972:
 

See Section I aad. Chapter 4). The policy maker in these
 

states, however, faced a very complex decision-making matrix,
 

confrontation with which can prove inhibiting to even the
 

most experienced of policy makers.
 

The fragmentation of the political configuration
 

into multiple spheres has given new emphasis, moreover, to
 

nationalism, and one of the primary responses of the develop­

ing states to the flexibility of the multi-polar political
 

configuration has been to safeguard their cultural integrity
 

as well as their political survival. The great powers have
 

sought to adjust to the new configuration by shedding im­

perialistic images in all areas of foreign relations.
 

The model presented in this study is intended to
 

serve the interests of both the host and home socio-cultural
 

systems. The model can be viewed as a means of compensating
 

for the dangers of cultural erosion, system linkage, and
 

subgroup subversion. Similarly, it helps host countries
 

avoid the problems of backlash from frustrated participants
 

and disrupted socio-cultural systems they have sought to
 

aid.
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Utilization of the model does not guarantee elimination of
 

these threats, but should enable their reduction.
 

-Under the definition of cultural exchange provided in
 

Chapter 1, the utilization of the model presented in this
 

study is restricted to organized, intentional, and institu­

tionally supported exchanges. The selection of training
 

programs operated by AID for micro and macro application of
 

the model was intended to illustrate the utility of the
 

model. Although such training was provided largely within
 

the framework of university facilities, the model should not
 

be restricted in application to purely academic training.
 

The model is usually relevant to programs--the content of
 

which may be academic or non-academic--operated by military
 

establishments, international organizations or agencies,
 

and national and multi-national corporations. In each case,
 

the training provided by these groups to foreign nationals
 

can lead to cultural erosion, system linkage or subgroup
 

subversion. The danger of such threats from members of the
 

security and economic sectors of a social system that have
 

been trained abroad may well exceed the threat posed by
 

members of the bureaucracy or academic community who have
 

received such training. The exclusion of such institu­

tions from the discussion in this study was in part the
 

result of the need for focus but was also the result of
 

the limited access such institutions provided for analysis
 

of their training programs. The relevance of the model
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to training provided by these groups to foreign nationals
 

should not be minimized. 

In summation, the concepts of process and feedback 

used in this study suggest several policy recommendations
 

for program planning:
 

1. 	Cultural exchange, viewed in terms of process
 

interactions, should be carefully planned and
 

Integrated.
 

A. 	Included under the program plan should be
 

all phases of participant experience,
 

beginning with participant selection and
 

ending with participant re-entry into
 

the home socio-cultural system.
 

B. 	Program development and implementation
 

should be a joint responsibility of the
 

host and home institutional sponsors.
 

C. 	Orientation, interim guidance, and re-entry
 

orientation are essential aspects of parti­

cipant experience and should be fully
 

supported in program planning.
 

D. 	Verification of participant experience
 

and performance as well as program eval­

uation should receive special concern
 

in program planning.
 

2. 	The specialized training offered a participant
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should be supplemented with appropriate social
 

and professional interactions.
 

A. 	Should include counterpart exposure.
 

B. 	Should be based on multinational rather than
 

bilateral contacts.
 

3. 	Participant training abroad is best restricted
 

to: 

A. 	Specialized programs not available at home
 

rather than general educational programs.
 

B. 	Those who have been well exposed to the
 

cultural elements of their own socio­

cultural system.
 

4. 	 Even when sent to a socio-cultural system 

similar to the home socio-cultural system, 

participants face adjustment problems. Cultural 

similarity should not take precedence over 

program quality. 

5. 	The goal of participant experience is not just
 

the receipt of a skill or mastery of information
 

but includes the ability of the participant to
 

use such upon re-entry in a way beneficial to
 

the home socio-cultural system. This goal.
 

should be kept firmly in.mind in all decision­

making relevant to participant experience.
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The key to these policy recommendations is the impor­

tance of the participant and the experience he has as a result 

of his training abroad. In its most extended form the ideal 

result of participant experience would be the creation of a 

person somewhat similar to Tewksburryos description of a 

"Mature International Person," i.e., someone who although 

deeply active and rooted in his own socio-cultural system can 

move to and function effectively in another socio-cultural 

system (Marsh, 1974: p. 9). Stephen Bochner speaks of a
 

"Mediating Man" who is multi-cultural rather than mono­

cultural (Bochner, 1973). That participants in cultural ex­

change programs would be so transformed is overly idealistic.
 

What would seem to be a more realistic implication, however,
 

would be that re-entry training associated with participant
 

experience should provide him with ability to face socio­

cultural deviance in specific terms relevant to his own
 

system and in general terms relevant to any system which
 

he might participate as an interacting agent.
 

To paraphrase Iferacleitus:
 

No man can step into the same river twice.
 

As a result of re-entry training:
 

No man should expect to step into the same
 
river twice, and stepping into rivers should be
 
easier.
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REFERENCES
 

1. 	It is ironic that as a study based on an interest in
 
cross-cultural communication this study should be "con­
fined" by the western bias of data collection and quan­
tification. Throughout the study the problem of obtain­
ing information from participants whose cultures were
 
not predisposed to revealing personal information was a
 
constant obstacle. The social significance of statisti­
cal information may seem distant to the socio-cultural
 
perspective of participant adjustment and the diffusion
 
of innovation. Some cultures may regard the introduction
 
of quanitification into this study as a focus for
 
criticism. Removal of the "bias" would, however, not be
 
consistent with the integrating function defined by the
 
study. The setting in which the participants were
 
observed was as neutral as possible and quantification
 
was not an end in itself. Observation in the context
 
of the participants own socio-cultural system would
 
have required an understanding of the socio-cultural
 
system of each participant and controls for intervening

variables well beyond the resources of this study.
 

2. 	The interaction situation represented a new environment
 
for 	all participants. Although the cultural situation
 
was 	more familiar to the Yugoslav participants, the
 
setting was removed from their own home and professional

sites and included trips to areas in which most of the
 
Yugoslav participants had never traveled before.
 

3. 	Cultural exchange may be regarded as a means of increas­
ing communication within the international configuration.
 
This differs from the perspective of increased "under­
standing" in the sense that it does not imply increased
 
emphathy or comprehension but simply more accuracy in
 
the transmission and reception of messages. In that
 
this represents increased system effectiveness such
 
an interpretation is consistent with this study if and
 
when cultural exchange does promote such. Again, such
 
need not result.
 

4. 	A detailed application of linkage politics to relations
 
between the United States and Brazil resulting from
 
the training of Brazilian military personnel in the
 
United States is provided in (Black, 1976).
 

5. 	Such activity may also be undertaken without the sup­
port of a sub-group. When such occurs it usually
 
reflects the high level of anxiety and disturbed
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psychic state of a returned participant. The flight of
 
such a non-integrated individual from his home system
 
may release tension in the socio-cultural system but
 
it represents:
 

(1) personal dislocation for the participant,
 

(2) loss of a potential resource for the system,
 

(3) and potential disruption for other socio­
cultural systems and/or the international
 
configuration at large.
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TRANSITION TRAINING PROGRAM 
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APPENDIX B. SAMPLE SUMMARY NOTES, MICHIGAN STATE
 

UNIVERSITY COMMUNICATION WORKSHOP
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Appendix B 
gaaeq1 Summary Notes, YSJCi 

NSIVAID Communlcation Workshop I 530 - Room 230 

NOTES for Thursday. August 26, 1976 

1. 	 1%cllltatlon Exercise: Participants were grouped so as to have a presenter, 
a consultant and an observer. Each presenter Identified a communication 
problem (or potential problem) that he/she will have upon returning home.
 
The consultant aided the presenter by asking questions and attempting to 
help the presenter focus on the central factors of the problem. The third 
participant thcn reported what he/she observed in terms of dyad Interaction. 

Each group of three participants then picked one problem that was discussed 
and developed a case study for presuntation, before the whole group. 

Observations About Solving Case Study Problems 

For some problems, no immediate solution (set long tarm goals)
 
Break the problem into sial ler. parts 
Identify the main elenents of the problem 
Find out what causes the problem 
With reference to the problem, establish where there are point of
 

agreement vs. points of disagrcement.

Before attempting change, rake sure that others Involved also see 

a problem 
Change (supplcmentary vs. total) 

2. 	 Change agent simulation with paper cutting devices as Innovations. Failure 
In diffusion of an Innovation affects future attempts 1o change problems.
Not all change, not all Innovations are desirable. People with limited 
resources often cannot afford to adopt an innovation, especially Ifthe
 
Innovation is not well tested. 

Characteristics of Innovations that Influence adoption 

Coeparatlve advantage--the new Innovation must have great advantage 
over present conditions.
 

Complexity. .----- the more complex the Innovation, the slower 
the rate of adoption. Advanced. co,,lex 
Innovations are often Inappropriate.

Copatabllity-------t.e Innovation should be culturally and 
physlcaely compatible.
 

ObsorvabllIy InnovpsIons and changes with results that 

Traliabillty --­
can be seen are more likely to be adopted. 
f the Innovation can be adopted slowly, or 

In part (tried, tested, compared) then the 
. 

Innovation has a greater chance of being adopted. 

5. In proposing change, It becomes Important to consider: 
Traditional practices

Values. Norms, Nores 
Beliefs 
Religion 
Taboos
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APPENDIX C. SAMPLE STAFF. CASE STUDIES 
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AJpptdix C
Sample Starr Case Study 

hsoup StructuroProblem Number 2 

ssume that before coming to the U.S.A., you were inposition C. You expect
to return to the same position. While you have been away. them-n In position
F has been doing your work. 

L 	 What co=f1cation relationships are likely to have developed while you 
have been away?
 

2. 	 What factors might you consider in analyzing the pattern of cowmunicatlon 
relationships which will exist when you return? 

3. 	 What factors or criteria should you have to govern your own behavior in 
rturning to this position? 
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Appendlx C 
Bople ,af" Cae Study 

HISS BLANK
 

HIss Blaqk works for Tbe Ministry of AgricultureIs to organize and promote clubs for rural 
In her country. Her responsibility

area girls, as a eoans of community
developnent. 

* Her co-worker, Mr. X, has successfully organized clubs for'boys throughout the*country. Mr. X and Miss Blank work under the supervision of the Director ofAgricultural Eryenslon.who happens to be Missrecently spent six Blank's brother. liss Blankronths In the U.S. studying the organization of girls' clubsthere.
 

Upon br raturn to her hera country, .Miss
clubsd Against the advice of Mr. X, 

Blank began plans to-organize her girls*she Insisted upon organizing her clubsexactly after the pattern which she learned In the U.S. 
Miss Blank went directlyto the girls, organizing her clubs through the schools, Instead of seeking the
participation of parents as.Mr. X had done. As a resuLt., r. X refused to haveanythIng to do with Miss Blank's program.
 

Hiss Blank h.ad her neetling5 opened with singing by the girls as girls' clubs did
In the U.S. 
'Also,she advised the girls at the first meeting that they should
let their famlIles to use rore modern methods of homemakingbe and th,.t they shouldleaders In Introducing rodern methods of home and faml ly managonent.
 
.lRsponses 
to the first meetings of the girls' clubs varied. The girls wereenthusiastic. Th fathers, however, objected to the clubs because they thought
their daughters were becoming too hard to manage. 
 The religious leaders of the
village stated that they considered singing at the club meetings to be Irreligious.the clubs' mewbership also Included girls from families representing severalsocial and political divisions In the coamunity resulting in soms suspicions andrumors abiout the clubs' nature. 

The opp'sition soon sufficient to force the girls'becamo clubs to stop their
moetIn!js.
 

Questions: 

1. Vast went wrong? 

2. What might HIss Blank have done differently to Improve her chances of success? 
3.* Wore her etforts a total failure? 
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.Appendix 
"Saple Participant Case Study 

PARTICIPART EVOLVZD .CAS" SIUDY 
DIFFUSICN .OF "rN;OVATION 

IUSU WOR]MHOP 

An engineer in a rural area of my country is 'in charge of road 

maintenance in an isolated valley served by one majoi road and trunk 

roads. Each year there are floods which wash out the road, and the 

engineer must rebuild the central section of the road. The engineer 

read&'in'a professional journal about a new technique which would 

use:culverta 'to Permit the water. to drain away. This technique has 

maver been used in this section of the country. 

The engineer must obtain approval for any changes from his 

section head. This man is not. an engineer bijt has worked with the 

section office for many years. He is rumored -to have influential 

friends In the central administration. Everyone knows that he Is 

oververy.stabborn and proud of his authority. He is also anxious 

the outcome of the application for promotion he has submitted. 

The engineer sincerely believes thbt the new technique is a 

workable idea and would save money in the long-run. He has failed 

In the past to obtain permission-from his boss the change minor items, 

How can he obtain the support of his boss ? 
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Appendli z 

-. 1/AID COP1iICATIOI UORCKSHc I 530 

S AUJGUST22,- 27, 1976 

STAFF BIOGRAPHIES 

CATHERINE AXlNN Is assistant to the director at the 14SU/AID Communication Workshop.4
She holds a B.A. degree InM,.'1disclplinary Social Sciences from /41chlgan State
University. 
She Is currently studying for a masters degree In business administration
et ichlgan State. 
Catho has done research In the area of social services delivery
systems In England and Scotland and In the area of mental health, srvices In Englandand ia United States. Prior to joining the communicallon workshop lour years ago
Cathe worked as a research assistant. She also had an opportunity -to live for a
 
year In Niger..
 

t'ASSANDRA BOOK Is an AssIstat Professor In-the Department of Comuntatlon at MichiganState University.' She received her B.A. from Mlichigan State, M.A. from Northwestern,
and Ph.D. from Purdue, al I InCommunication Education. 
She Is the co-author of four
books Including SDeech Communicatlon: An Interpersonal Approach for Teachers, Person­to-Person: 
An Introducti-n to Speech Co-mnunlcation, Growino Toother: Classroom
 
omUnlcotlon, 3nd Instr *iion In and About Sall GrouD Discussion. 
 She Is a member
of tho Spoech Cr .... ..cain Association, International Communication Association,


Central States Speech Association, and Michigan Speech Association. She was the

recipient of the 1976 CSSA Outstanding Young Teacher Award. 

GARY HEALD received a Ph.D. In Communication at ichigan State University- Fr 
1970 to 1972 he was a Peace Corps Volunteer, working with a communication division of
the f4inlstry of Agriculture In Colombia, Scuth America. Gary Is an Assistant Professor
of Mlass Coimunical Ion at Florida State University. He Is primarily Interested In Cass
comunicatlon and organizational communication, with emphasis on research in these
 
areas.
 

IMARYL. HINES Is a doctoral student In the Department of Communication at MIchigan

State University. Her areas of academic interest are: Interpersonal communlcation,
 
mass communication and research methodologies. She received her 9.A. 
 from theUniversity of Wisconsin-ltl Iwaukee In Communication, and her B.A. from the University
of Wisconsln-Hi iwaukee In Mass Communication-Journalism. 

ROBERT IKORRIS, director of the Communication Workshops for the past two years, re­ceived his D.S. and M.S. In agriculture from the University of California at Davis.He taught for two years at the Agricultural University at Lyalipur, Pakistan. The next seven years he was an administrator and consultant 'o various volunteer and
-training organizations In Asia, Latin Amerlca and Europe. Bob came to the workshopprogram from two years 
as a Ford Follow at the International Center for Tropical

Agriculture (CIAT) located In Call, 
Colombia where he worked In the training and
communication section evaluating previous training programs and developing new ones.He has published one book, Overseas Volunteer Program: Their Evolutionend the Roleof Government In Their Support, and contributed a chapter on domestlc volunteer pro­grams In Latin Amorica to another. He Is also presently guest.editor of the JournalRural Africana and conpleting a doctoral program In contlnuing education and communl­
cation. 
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7ULSI SARAL Is a registered Psychologist and Assistant Dean of the Col leg* of Human 
Learning and Dovelopment at Governors State University, Park Forest South, Illinois. 
He received his M.A. In Conmunication from the University of Pennsylvania and his 
Ph.D. In Communication from the University of Illinois. Hb has a strong background* 
In Intercultural communication research and training and has carried ojt cross­
cultural studies In social perception, Interpersonal relations and changing mores. 
He has publishod articles on Facial Expressions, Role Conflicts and Intercultural 
Coirnunicatlon Expectations. At Govornors State University he leaches courses in
 
basic human relations, human values, Interpersonal and Intercultural cornunication 
and therapeutic cor.unicatlon.
 

FEHI SUDAY SONIAIKE Is a doctoral candidate In 'the Dopartment of Coner slcation, 
Hichigan Stale University. Feml had his earlier education In his country, Nigeria.
He was a newspaper reporter end later, stAto editor, 'or many years on the Dal ly 
Times, one of Africa's largest group of newspapers. He Is Interested In the areas 
of eass and interpersonal ionunicat ion. 

JA1ES LEO WALSH Is Associate Professor of Sociology and Anthropology at Oberlin 
College, Oberlin, Ohio. Jim received his undergraduate education at Carroll College 
In Helena, Montana. His graduate work was centered In Pittsburgh,.Pa. where he 
received a Ph.D. In 1966. He has spent rost of his professional career in the study 
of social organizaticns. He has pubi!shed several artlclcs dealing with organiza­
tIonal and profssional variables affecting the delivery of hedith care by physicians
and public haeh urses. F)ehas also conducted International research testing 
theories of Folilctbchavlor. 

http:Pittsburgh,.Pa
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Appendix p 
Corell ?laZticl)*ft Survey 

lnutitutont: 

Ja te Infomatio you "providevill be kept conridential for research purposes oly. 

Yau need not give your name, but At you would be willing to reply to an additional 
- qStionnaid after your return to your home countr7, please fill In your nane and 

home comtry address. Tout help In catherinC this data 1s grtatly appreciated. 
Check bare it you would be Interested in ths$indi2nCs of '-be survey. 

]atin al origins_ 

*Zt CnirIgin : 

Ag. S 2 maleda-f .nahe__ 

1. Describe the role YOU epect -to PUaY is7our horn co ntryr uponTor return. 

2 Ap yom atisfied vith.te educational experience yeu have rece ved in the 

tUsiadatteal yes no_"_ 

atint por Average 

1 2 3 . 5 6 7 8 9 

.3. 	V oud you 213c. to aeain in-the Uited States permanestay I noq_ 7a," 
It yee, WV 

A. -yur expectatiars concerning yoaur re Ixour hme country been modified 
a a aresult af your educational experience In this coutry? noqyess__.pF suJm? 

http:noqyess__.pF
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5..Jb ou-feel your anticipated ol, wil affect
 
A. Relatim with your fam ly? N._ Tee, I so how? 

- L Taw aocial r*latlns? go_ Yes., If so hmo? 

12. "7ci tica1 "ltYe7Jfo_ so bow.7es .. €?
 

.'3vZ o e 31o d so
7mVesau2 ow? 

Z. Tour ecmonmic level? No'_ es_., If so bow? 

.1. Other aspect. of yor life? 

6. MW did you come to the Vuited Staten for study? 

T. i W did you pick the particular institution in which you-.enrolledi 

0; SAve 7m changed as a result of-7our educatimal'experienc in the United States? 
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-APPOUdi 7 (Continued) 

V. Mb 7ou Seel the educational experieno *you have receivd in the United States Idli 

effect 
A. Xelstions with yor faxIIf7 No Yes___, It to hu? 

3. Tvr Social ie2atimships? No.. Ter__, I s how-l" 

.ow pelitiual 3t? V.__ .Ye_, Sr so bow? " 

V.your professional life? 1o Tes- it so how? 

. ro econmudo emel No._ yes_, if so hauu 

Y. 	 Me-l-.Apaecta toum .W.e uma 7our rturn howe 

10. I&at other Sactors do you feel =7 effeot your fe cn your return boe? 

11. 	 Moat pwiiauy role or activity drcyou see yourself playing upon returning born 
Political, econolo, or aocial7 
A. Prma2y______ 
I. 	 oth and_ _ _ 
C. AU thee 
D. None
 
Z.- OthOF- (visae specifyr)
 



Appedii P (Continued) 

12. Additional Background Inforwatims 

OccuptiUo of rather: _ _t__r_ 

Ibhmst Education of Fathers )Ith_ 

Ymisi of broths" and sistm: 

22rita2 Statual Sinla ___. Jurrled__ Zi, oid 

*If married aiIdyu vn ry .bive yu were - UntTited States No__ Te__ 
st red.. did . r - T a iU at hcs: cone 'ith you to Iha U.S. 

r 	4divorced, did dh-orce happea uhl.e Vera in the U.S.? No___ rc_ 

0ccupati__ _Inghost adlwatImal level or s.ae: 


Your wok experience befure cnnsgtto thu Thitcd StaLes:
 

__________________ mos.:__ ThUl-tIm,__ part-time : 

scaw Occupational zous________________________ 

Your ElXjheat setitw.t level before ca ing to the United States yto sfti4? 

= 
ountU in , s chy obtained -ajorit7 of tc= cduct. -c_ 

lmuage ofl.truction used In 03t edsUc za system?_ _ _ 

Ihd uu ben ahbard beare comna to stuV in the United States? Wo. 

Tea, I had 'Trawled abo.rd )umber of ti.s.___ longest trip lasted 

Yes, I had stdlcd abroad_ Number of tlmes___ 2angest tX _ _ 

Number of yaara included in educatimual program enrol2ud :in In U.S.A?__ 

Xmbar of yars -ou have completd In that program? 

u 
gad atesF1ild or _Undergraduate:__ ftI5k. 

bid the program LcLde irioatatian sorlsons when you Lrsnt arrived? no__ ree. 

per vee_ per wouth per Coe etet____3yea#Uho %We bouor__ 

We the 3egCam incluead pre,.. atia for your return bome? Wo_ 1e__ 

Si? so, baa zw7 hars_ per waeek_ par month- Per moser2 

1 J31 degrees? 7em_ Nothe preran lead to a 

.A._ H.A._ Ph.D. other, (specifications)Ir yes, 

Years of D4eiizh lcsa.saCO atu prior to coming to the VS. ... 
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APPENIX G
 
..-
 ." OD)ES lONN' I1, SOUTlEASTER UNIVERS-t!. ... 
 ... . ........
. . ..
... .. .. . ..... ...... . ° 

• .. . , ,..... . . . .. : . . .. . . . . . . . . . . . . . . . .
.
 

Orientation Survey 
 Institution
 

Date 
Name Rome Country
 
Age I Sex Married _ .Sirigle _ Divorced
 

Studied English. _ years.
 

1. Now long have you been in the United States? 

2. Is this the first time you have studied abroad? 

3. 
What kinds of problems or confusing situations have you

encountered since you arrived in the United States? 

d.. What group or person has been nost helpful In helping
S
solve these problems?
 

5. 'Could the university have been more helpful in solving 
. these problems? 

6. 
Why did you come to the United States to study?
 

7. What do you hope to gain from this class?
 

8.. Now will.this educational experience affect your life*on your return to your home country? 
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Questionnalre 129 Southeastern University 

In wbat areas have y.ou had proble. at th thiw ty? 
several frqitly

registration process 

dealin: with people in admis3lons 

lib73r, p.rsonnil 

11braY7 facilltie3 

-i ofesors 

other students 

book store 

vlease Yl a n careaal3y the nature of the prcblc you have bad as checked above. 
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Questlannajre f 3. Southcastqera Unlvmlty 

Date 

! pssto this will- bd ftL can~idce1a1 uand- wed far M30sayCh pirpoan -ar 
program develepsent oauy. 

1. 	Hut kr~ds of problems or confuzinf situtations h~va you enco~mtermd since you
arrIvad in the .thitcd Statcs? Give specific type and ezam~pe 

Ma2.it grop or pursUI5 m heM-ua, these znrob2aa? 

.'3..CdA-Yaowsiy haes becumme beiMs-iz~n saveng these Vobem? 



- -

•AndSx"7 (Continued) 

naeme 

I. 	 Check which of the below areas have been problcms for you at one time 
Or another aimse you arrived In the lited States. 

Problem at first problem which continues to never a 

dovelo-ed later be a problem. proble.-

Housing 

Social 

Travel 

Diet 

Religion 

Politics 

)Z,
n.-uag~e. 

Feono.ica 

aresacring to whi.h w, mos u 
"1. "2. "3-

Ran aboe,, 	 ondo, (IiaiW, l three) 
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APPENDIX J. QUESTIONNAIRE #4: SOUTHEASTERN UNIVERSITY
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Appendix 7 
questcmore Ie. Southeastern University 

Check the foll2uinZ problem areas you havo encountered and civo a nme4ical 

1- adgh, 2" vpry ,oderate 3- moderate - Ym than maderate 5se.­

at first later continues nsver ran 

.)ou sing 

;Dring b 

___ 

r..enolng rec hruca aspects 

Social 
Coared a strang-r an~ll 53aone 

krjiOngf v 	 0oact 2n TIC571= C ~t6 
.
 

gett2 r c tCs
 
rettin- inLnted to parties 
their 5 to0o ow ee<-end3 
.- lssin and farifriends 

Travel 

cost 
best roen'; 
.. to b;ereticlectst arrangments 

f-ming foods J le 
prar-rg foods I lie 
Car. of Tjee 
ill fro _ .rufoods 

no roo of fith 
Ioeal , oajs 	unfraerdyl _ 

c~s o f r , f it _-rg,_C e n c us 
Polfaits 

co--us* oy A'ercan _ are. 
=novL-J In issues at hone 

keeping .: vith d-velo;-ents at here 
acziv.tses of k.eracan groups 

no; trc r-za sn, all I1 rvad 
no-. Lcxpr'es3inI rrIzOC±1 i:e orally 
n C-1*.C.;raII52r.g rU lIn %rit.Ire 
roG -cstandig all 1 herei 

no-. ra.'unc- enou,-n nm'y 
Cvidirn' i -- ;,a rono I have 

ben,. sIre I an not bolnZ cheatcd 
£d.:e-.onal 

21u:-c-)t proprr. tsen before comsnq to USA
• 

Q 	 anI n o of proloo aner-n course 

tranacrIT.L. Va 
Cet;ij kind of ccucaLion Jan 
under-tandin. tho cdtlcational -sytcm 
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An ls Zntondso 

EM~TJNTERVIEW PAPPE OUISTIONS FOR rARtTICIPANTS 

* I D13A DA S. 0 .M K0Nd " eIo 

a. 
Dv. 

. O*ok No 

L. @S..S iSIM ddv &&Willt1WM4vf~dl ys. .Pm.I.w 

j h.l"i61 DAms. D3AISf Ow"Mauu..wuk 

! - DAIs. -LTW~ -ASM. 

Ova 0 ..w MW 

Kcs t#m~,W -koN. o
 
Dva
13 Oti 0.."W 

Oa Off. 0 owmga..d 

Dv. Di.~:rk­
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ARM ~In K .(Contsbwed)
 

A V.,~hI~.t..uSUMMARY A1A
 

Dv.wi 

3&. Wk" I*WgO- leg. .1Mw,. w..ylItll".1. k~mu.nJA a 

&VV4-~ of V."*ra 

L3- ON* 

IL S36ce,4 "hp.8 d vh p m mr e " nl wv p * w - i ~ t 
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Appendix L 
Qustion CGudeExit interview 

Age 
Nativilty________________________ Sex,_____ 

P~rof'ession 

Studen.t__ Field_ _ length of Stay_ 

Residentce arried 

•rth Pac__e Orientation 

.. anguage.o" 2truction 

lad you been in the United States Before this t ip? 

lad you Traveled abroad before this trp 

Tc/suhbject oJr program 

-atisactim vith frogzam 

AppPicability of Program to Work 

mhat .&;l do you expect to play aipou your return hoa;? 

Role Perception 

rCnaral S TaskDpecifl. .Cbhftrlatoy Chang Agent 

Functional Xdentificatim 

political ee~c&dc social educational medical other 
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tetuMnre to same position? 

Fow do you feel your experience in the United States will offsct you life 
when you return hone 

if no clear response
Vill your having been away affect your life on your 
return hone in terms of your relations with 

it family
2. friends 
3. professionally 
4. econwdcally
S. socia)ly 
6. politically 
7. other ways 

Nave you had aW coumseling to prepare you for your return home? 

Now do you feel this will help your return home 

Scaling for Transition adjustment recognition 

*1 2 3 It 56 7 8 9 10 

situation difficult 
0djustment upsettting

complication trying
trial 
problems 
cadlict 
uncortainty 
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-Appendix X 
T tilynt lvaluation of MSUCI 

Participant Evaluation of 

HSUIAID COWML4IICATIOf WORKsioCPI 

We would like to make these comunication workshops as meaningful and effective 
85 possible. To do this we need your help. WouId you tell us.some of the things
you saw as Important to you this week? . Do not feel you must comnent on each Item 
or be limited to these topics.
 

(Use back of page If necessary)
 

I.. 	.a.Overall Impressions Excellent Very Good Good Fair Poor 
oeiuen$: re4 3 "2 

b. 	 Relevant and Very Fe, Hot 
Mful to your work? . 4 .3 2 

It.a. Have you ever had any formal Iraining.in conunication before? 

h 	 of time- About Right Too Muchh. 	Did you find the dIvlsio Too Little 
..... suitable for:
 

1. Formal presentation lletures)
of theoretical principles


2. 	Opportunity for small group
 
discussion
 

3. 	 Free fime - -

Comment? 	 - ­

c. Did you feel there should be: moree Same Amount Less 
1. 	Firs 

.2. Case studies 	 ... 
3. 	Role playing 
4. Comunication gases " " ­

d,. Which exercises. filme, or. case studies do you remember as beingpartlcularly 

1. 	 Good. M" 

2. 	Poor WHY? 

1 

http:Iraining.in
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Appendx M (Continued) 

e.'Do you have any comments on the handouts (green sheets and others) 
or the communicatlon booklet (yellow) you received? 

f. Which, If any, particular areas or problems In communication do you 
think should have been given more attention? (e.g. diffusion. Inter­
personal, organizational, etc.)
 

*s. Was the tour a useful part of the program? Comeat? 

h. What do you think of the pollsy of 'Ixlng several nationalities together 
In the same workshop?
 

I11. 	 What comments do you have about the staff? (i.e. presentation, out-of-class 
contact; etc.) 

IV. FacIlItles: 

a. Food: quality: Excellent _ Adequate (§ood) _ Poor 
quantity: Excellent _ Adequate (good).- Poor 

Cosiments and suggestions: 

b. Housing: Coment? 

C. Recreation: Comment? 

V. Add|tional Coatent? 

(If you wish), Name 	 Country. 
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