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BASELINE DATA, EVALUATION PLANS, AND EVALUATIONS
 

Private voluntary organizations are known for their innovative programing
 
and project implementation techniques. Ore of thA goals of USAID's PVO

Co-Financing Program is to learn from PVOs activw. in the field, about 
these 'state of the art' development activities. An important tool, for
 
helping this learning come about, is the use o,' evaluation.
 

Comprehensive evaluations provide documentation and analysis of program

activities while the activity is on-going (interim evaluations) and at
 
the end of the grant period (final evaluations). A well done evaluation 
can provide not only information about completed activities but direction
 
for ongoirg activities.
 

The process of evaluation begins with a well thought out evaluation plan

based on and following the organization of a project proposal. Next,
 
comprehensive baseline data are gathered. Baseline data describe
 
situations which exist at the onset of a project activity as a basis of
 
comparison for later evaluation.
 

USAID requires that the PVO submit a brief evaluation plan with the
 
original proposal. Within 6 months of the signing of the Grant
 
Agreement, PVOs are required to submit a detailed evaluation plan and
 
schedule and comyprehensive baseline data.
 

This collection of articles has been prepared to assist in the 
preparation of these required evaluation plans, baseline data and actual 
evaluations. You will find, in Section 3 & 4, a sample evaluation which 
contains the basic information required by USAID, articles on collecting
data, article ondesigning and-conducting evaluations, and finally a 
specific article on evaluating trainings since many of our PVO projects 
include aspects of training, 

This is a first attempt at editing a collection of useful information on
 
evaluation. We need all your comments, suggestions, and ideas so that
 
the following handouts will be even more helpful to the PVO community.
 

Please feel free to contact the PVO Office for assistance in any aspect
 
of evaluation planning, as well. Good luck!
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SECTION 1
 

CHAPTER IV: 	 PROGRESS AND PRODUCT EVALUATION
 

A. INTRODUCTION
 

Evaluation of a project gives you a steady stream of information or
 
the progress of the project; the information allows you to make day-to-day

dezisions and improve the project. Information on the progress of a
 
project is called "Feedback". End-of-project evaluation tells you if your
 
project has met its goals.
 

B, EVALUArION:
 

WHAT, WHY, AND WHEN
 

What is MW Evaluation enables you to obtain feedback on the 
Evaluation project's operation. Obtaining feedback at frequest 

intervals alerts you to problems before they become to 
serious to remedy. It allows you to change direction if 
needed, to modify ;:imetablet, arrange for materials and 
supplies, or handle personnel disputes. 

Why - 3-	 The prime reason for evaluating is to obtain feedback. 
Evaluation 	 You also evaluate to show to your s'pervisor that the
 

project has met its stated objectives. In this way
 
you obtain evidence that. yoiar group of volunteers has
 
successfully carriel out ito project. Such intormation
 
allows administrators to build upon your experience,
 
repeat the project, or replicate it elsewhere. It makes
 
you And your iellow volunteers look good when your pro­
ject is succezful.
 

When is-.-.. Evaluation ts done before, during and afte. a project.

Evaluation Evaluation should take into account the data which was
 
done 	 collected during the project planning phase (see
 

Chapter III). This data includes information on project

goals, project tasks, and person and material requirements
 
for the project. This data is collected before the
 
project starts. Evaluation occurs at frequent intervals
 
during the project, as well as at the end of the project.
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How is -

Evaluation 
Done? 

. The detailed evaluation process is described below. You 
need to be objective, realistic and logiLal in your 
evaluation. If the project works smoothly, very well. 
If it does not, frequent feedback should help you. If 
nothing can be done, this very fact is valuable. Your 
positive experiences and your mistakes should both be 
documented. If the evaluation turns up some areas of 
unexpected difficulty, this should be described, so that 
the same difficulties can be avoided in the future. 

One good way of developing useful information on a project 
is to keep a daily lug. This, along with formal and 
informal feedback, should enable ycu to write a report 
susmarzing the project duripg the project ana when it 
is completed. 

UIDELINESI> C. GUIDELINES FOR PROGRESS AND PRODUCT 

EVALUATION 

First Are the services/failities planned now available?
 
Evaluation For instance:
 
should be
 
conducted a Equipment, supplies, and materials. 
Are these 
when the on hand? 
proj ect ) People resources. Are community volunteers and 
starts others available at the beginning of the 

project as planned?
 

* If either material resources or manpower are not
 
available, what alternati'e courses of action
 
are possible?
 

Ha-e one or more of the goals of the project already been
 
met:
 

a Have some of the tasks specified in Chapter III
 
been corapleted?
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EFor 


Define -

Progress 
Checks
 

Specify 

the 

Products 


example, how would you evaluate at the bginning of
 
a project to stock ponds in a community with fish? You
 
might answer questions such as the following:
 

" Are baby fish, equipment, and supplies available7
 

* Are villagera availabl to work trith volunteers?
 

" Do volunteers know how to stock ponds o have access
 
to how-to-do-it manuals or expert advice? 

" Are there any fish in the ponds now? If so, describe
 
type of fish and estimate how many.
 

To determine if the product is making progress during
 
the project, follow these steps:
 
* Determine if the tasks or activities which you listed
 

in Form #3 (see Chapter III, Task Oriented Planning
 
and Implementation) are being carried out on schedile.
 

You require frequent feedback on progress. You can
 
identify problems quickly. You also use feedback to
 
see whether the project is on scheduie or ahead of
 
schedule and determine how you can build upon these
 
achievements. (See Feedback, Methods Section, page 110.)
 

To determie whether you have achieved your goal, it
 
is essential to describe in measurable terms what the
 
project will produce when completed.
 

" List chief measurable products.
 

* How will you know if the products have been achieved?
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Heasurable Products Lt
 
End ..f Proj act (from
 

Rug 	 pagc 47- End of Project How Will Product
 
Cooperative Description 	 Be Assessed?
 

a 
 Plan specifying how the Written plan available
 
cooperative will sell and
 
store rugs; how costs of
 
raw anterials will bc
 
handled; hov pricing
 
will be determined; how
 
profits will be divided;
 
and how records will be
 
kept
 

* 	Quality of rugs up to Independent expert
 
specified standards inspects rugs to
 

see if up to
 
standards
 

* 	100 rugs produced Records
 

* 	50 rugs Zold by Records
 
cooperative
 

* 	Central location for Site Visit
 
storin6 and selling
 
rugs available%
 

* 	20% profit made by Records
 
selling rugs
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Name:
 

Date:
 

Project:
 

Form #4
 

COMPLETING A PROGRESS AND PRODUCT EVALUATION
 

ISSUES POSSIBLE METHODS
 

1. Beginning of Project Evaluation
 

Are services/facilities like those planned
 
now available? For instance:
 

Are equipment, supplies, materials available See Form #3, page 41
 
to begin work on the project? Describe any
 
shortages.
 

Are people resources available? Volunteers?
 
Community members? Describe any shortages.
 

If either materials or manpower are lacking,
 
what alternative courses of a:tion are
 
possible?
 



ISSUES 
 POSSIBLE METHODS
 

Have one or more of the goale of the project 
been partially mat? 

-lave any of the tasks specified been compe­
ted? !f yes, pinase describe.
 

2. 	Propress Checks (These should be carried See Form #3, page 41
 
out at frequent intervals during the life of
 
the project.)
 
Are 	the tasks or activitie3 which you listed 
 See 	Feedback, page 110
 
in your Impiementation schedule (Form 03)
 
being carried out? 

Describe any problems. What remedial steps
 
will you take?
 

Are 	the tasks or activities you listed in your 
 See 	also Chapter V, page 53
 
impelmentation schedule (Form #3) on schedule?
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ISSUES 
 POSSIBLE METHODS
 

Describe any problem areas. 
What remedial
 
steps will you take?
 

3. Product Checks
 

Using your end of project description, list
 
the products of your project.
 
How will you know th. 
z the products hive been See Practical Tests,

achieved at the end of the project? 
 page 112
 

Use Form below:
 

Measur~ble Products at end of
Prje (fromutpaend
Project (from page 48)
 How Will Product be Assessed?
 

NOTE: If some products of your project were in place at 
the
 
start of the project, you will have to compare the
 
beginning and end of project with respect to those
 
products.
 



CHAPTER V: PROBLEM SOLVING
 

A. INTRODUCTION
 

You have identified a project; it has the support of the community,
 
a plan has been developed and you have started your project and may
 
find:
 

1. 	Your project is proceeding on the schedule developed
 
in Chapter III.
 

2. 	Your project may be falling behind schedule.
 

If your project is on schedule and is not facing difficulties, you
 
can ignore this chapter. However, if you are behind schedule or are
 
facing difficulties, here are some suggestions.
 

B. 	 IMPLEMENTATION PROBLEMS:
 

WHAT, WHY, AND WHEN
 

What are Problems which prevent you from carrying out and comp-

Implemen- p1 'ting your project according to plan.
 
tation
 
Problems?
 

Why 	 A plan is nothing more than a map indicating where yoo
 
ahould a want to go: you can change the plan, but at all times
 
project be you should know what will exist at the end of the
 
completed project and when the project will be completed.
 
according to
 
a plan?
 

Are 	you - a If you are far ahead of schedule, ask, "Why"?
ahead 	of
schedule? 
 Questions to ask:
 

1. 	Did the original schedule, developed in Chapter
 

overestimate the time required? If yes, go over
 
schedule again and plan the completion of your
 
project on a more realistic basis.
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2. Are you satisfied wil:h the quality of the project?

If no, you must add appropriate quality controls
 
to your plan.
 

3. 
Are you receiving more assistance than originally

anticipated? 
 If yes, you should replay to take
 
account of the additional help.
 

Are you ---
 If your project is far behind schedule, turn to
 
behind IForm 5, page 55.
 
schedule?
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Name: 

DAte: 
Project:
 

Form #5
 

CHECK LIST OF POSSIBIE PROJECT PROBLEMS
 

PROJECT PROBLE* AREAS' 


Equipment, supplies, 

or services in use 

are not sufficient 

or of the correct 

kind. 


1. Yes 


2. No 


Volunteers and 

community members 

lack sufficient
lschlorinate
skills.
 

1. Yes 0 


2. No 

2. 	No L..construct 


latrines. 


4. Effective teaching 


methods for adult
 
illiterates.
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XiLFS . 

1. Well drilling equipment 

will not drill deep 

enough. 


2date 

2. Incorrect fertilizer 


for gardens. 


3. Books in literacy 

class inappropriate 


4. No compactors for a 

road project. 


No One Knows: 

1require 

. How to test and 
wells, 


2. Why vegetables will not 


grow in a village. 


3. The correct way to
water sealed 


HO0W SOLUTIONS 
"ILL BE IDENTI'IED 

The project may have
 
to be modified or
 
changed to accommo­

the equipment
 
and supplies avail­
able or new sources
 
found. Consider
 
these methods:
 

1. Bargaining and
 
Negotiations,
 

page 94
 

2. Technical Assis­
tance, page 102
 

3. Practical Tests,
 
page 112
 

The project leaders
 
training and
 

assistance; consider
 
these methods:
 

1. Library Search,
 
page 75
 

Education, page 142
22
 

3. Technical Assis­

tance, page 102 



PRO"ECT.PROBLM( WRAS 

The product being 

.produced by the 

project is not being 

used properly or the 

community does not 

appear to be bene-

fiting from the 

project. 


1. Yes 


-0 


The project plan 

underestimated the 

cost of neceseary 

equipment and 

supplies, or prom-

ised funds are not 

available, 


1. Yes 


Q
2. No 


XX0WLSLUTEN
 

1. Children will not 

attend an after school 

remedial reading 

program, 


2. Villagers will not use 

latrines. 


3. A village poultry 

cooperative is not 

enrolling a sufficient 

number of villagere. 


I. The cement required for 

a bridge will cost far 

more than estimated in 

the plan. 


2. The paddy harvest in 


the village was poor
and the villagers are
 

unable to provide

funds. 


3. It seems impossible to 

raise in the village 

sufficient funds for
 
the purchase of vege­
table seeds. 
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WILL BE IDENTIFIED
 

The project may
 
require a critical
 
assessment to deter­
mine whether or not
 
the services are
 
appropriate or
 
whether or not the
 
recipient of the
 
services are willing.
 
Consider these
 
methods:
 

1. Group Discussions
 

and Community
 
meetings, page 89
 

2. Consulting Experts,
 
page 84
 

3. Feedback, page 110
 

It may be necessary
 
to revise the plan
 
and to scale down
 
the project or seek
 
additional sources
 
of support. Consider
 
these methods:
 

1. Bargaining and
 
Negotiations,
 

page 94
 
2. Technical Assis­

3. Practical Tests,
 
page 112
 



J~~wm m1~ w 	 HOW SOLUTIONSJ~mm 

.. . ...	 . - . IDENTIFIED.CT R. ..... E........ . WILL BE 


Villagers do not 1. Villagers will not Motivatio and inter­
appear to be inter- use a well construe- eat on the part of
 
ested in woeking on ted by volunteere. villagers may be
 
the project, using 2. Villagers will not important.
 
the resuP'-or " in a Consider these
 
products produced particpae n a methods:


and ~aera~y 'malariacontrol
and -zalerally 	 #oer
 

appear to have lost 1. Group Discussion
 
it.terest. 3. Villagers will not and Community
 

volunteer their Meetings, page 89
 

1. Yes 	 services on a road
J 

2. Bargaining and
project.
2. N 
 Negotiations,
 

page 94
 

3. Providing Model
 
Behavior, page 97
 

I 	 • 

Theproject is not 1. Village leaders who Effective leadership 
being managed or promised to manage the is very important. 
supervised properly. I project are not doing It may be necessary 

so. 
 to replace or train
 

1. 	Yes ;2. Expert assistance. the original leaders.
 
I methods:


2 	 promised by the 

2. No 	 Ministry of Health in
 

Nutrition Education 1. Group Discussion
 
is not available, and Community
 

Meetings, page 89
 3. So many volunteers 

have left the project
 
that it lacks 2. Bargaining and
 
continuity. Negotiations,
 

page 94
 

3. Nonformal Educa­
tion including
 
on-the-job
 
training, page 99 
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PROJECT PROL ARAS 


Conflicts and dis-

agreements which 

threaten the project 

have developed 

between key groups 

in the project. 


1. 


2. No F 

Some of the volun- i 
teers appear to be 
indifferent to the 
project, unwilling i 

to work, not 

confortable in the
 
village and as a 

result, the project 

has a high turnover, 


1. Yes 

2. No 


EXAM SHOW 


1. A project may be 
developing a village 

health center, and a 

serious disagreement 

has developed over 

the location of thu 

center. 


2. A cooperative to 


market excess produce 

can not agree on the 

structure of the 


group. 


3 A community organi-

zation created to 

plan and manage a 

sanitation plan for 

the village is 

opposed by some of 

the village elders.\ 


1. Over a'period of 3 

months, 60 volun-

teers are sent to a 

remote village. The 

stay is ten days. 


2. Female volunteers 

will not work on a 

lAtrine project. 


3. Male volunteers are 

reluctant to make 

house calls on a 

family planning 

project. 
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SOLUTIONS
 
WILL BE IDENTIFIED
 

Conflict between
 
opposing groups is a
 
frequent occurance
 
and the real reasons
 
for the conflict are
 
often hidden.
 
Consider these
 

methods:
 

1. Group Discussion
 
a. o u i ty
 
and Community
 
Meetings,
 
page 89
 

2. Bargaining and
 
Negoia i n ,
 
Negotiation,
 
page 94
 

3. Technical Assis­
tance, Coaching,
 
Team Building,
 
page 102
 

Volunteer motivation
 
is an important factor
 
in project success.
 
Consider these
 
methods in dealing
 

with volunteer
 
problems:
 

1. Group Discussion
 
and Community
 
Meetings,
 
pages 89
 

2. Team Building,
 
pg 0
page 102
 

3. Bargaining and
 
Negotiation,
 
page 94
 



CHAPTER VI: FOLLOW-UP, EVALUATION OF IMPACT
 

(This Chapter is meant for volunteers who 
follow-up or for administratorsof volun­

teer programs who do so.) 

A. INTRODUCTION 

Reports of ACTION projects often are pushed aside and easily forgotten
 
once the project is completed. A month or a year later, a similar project
 
starts, ten kilometers away! Memories are short. No one recalls the
 
earlier project: its successes, failures, and lessons learned. Thus,
 
we repeat the same mistakes, solve problems which have already been
 
solved, and develop systems which others have already thought through.
 

B. FOLLOW-UP, EVALUATION OF IMPACT
 

What is -m We have discussed product evaluation which answers the
 
Follow-Up question: Did the project produce what it was intended
 
and Impact to produce...for example, one-room schoolhouses, sanitary
 
Evaluation? wells, a farm cooperative?
 

Volunteers and community members should follow-up on the
 
project at regular intervals to find out if it is contin­
uing, and if the products developed are being maintained.
 

9 Are the latrines still in use?
 

t Are more being built?
 

* Is the food cooperative still functioning?
 

The also like to ask a more far-reaching question: Did
 
the project have an effect in terms of serving the basic
 
needs of the community?
 

" Did children acquire knowledge and skills?
 

" Did the sanitary wells reduce and prevent thc
 
spread of infectious diseases?
 

* Did the food cooperative produce a.ore income, and
 
improve the living conditions of farmers?
 

Follow-up and evaluation of impact give the volunteer and
 
his organization necessary information on the outcomes and
 
value of the project over time. Follow-up looks at the
 
consequence of the project. In the years following, Impact
 
Evaluation looks at the more fundamental question: Did the
 
project make a difference?
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WhY--'--a 
 a. Follow-Up
 
conduct a
 
Follow-Up 
 Many projects have little to show for the expenditure
and Impact 
 of tine, effort, and money, once the project is com-
Evaluation? 
 pleted. 
The people who plan projects often do not
 

realize that initiatin a new method of doing things

is not enough. Maiitaining the Innovation and having

it adopted is the b-asic objectivi and is difficult
 
to achieve.
 

b. Impact Evaluation
 

Measuring the impact of the program gives direct
 
evidence to the volunteer organization thLt the
 
program has made a contribution, and is still
 
benefiting the community.
 

Without this data, you can only assume the project
 
has had a positive effect.
 

When to 
 Both follow-up and impact evaluation of programs are
Follow-Up generally done at least six months to one year after
and the projeqt is completed. 
 It is hard to be specific on
Evaluat: 
 this issue. 
Each project should be followed up and
Impact 
 evaluated according to its content and timetable.
 

How a. Follow-Up
 
should
 
Follow-Up 
 In order to follow up, the volunteers return to the
and Impact 
 project site to determine if the project is continuing.

Evaluation 
 They also assess if the products which were produced
be completed? 
 (wells, latrines, a reforested hillside) are being


used and maintained. 
Working with villagers, they
 
answer these questions:
 

* Are the products which have been completed in
 
use? Being maintained? If not, why not?
 

* What can be done to assure proper use and
 
periodic maintenance?
 

60 



Follow-up is an interpersonal more than a technical
 
problem. Once the project has developed products
 
(people trained to read and write, trees planted on a
 
hillside), it is often difficult to keep the village
 
working on the project. Other prejects, other priori­
ties become more important.
 

To maintain the project, the volunteers must motivate
 
villagers to perfornm the necessary upkeep. Examples
 
are adding chemicals to the well, recemeriting cracks
 
in the lip of the well, weeding the a,',a between the
 
young trees.
 

Methods such as Providing a Model (see page 97) and
 
Technical Assistance, Coaching, Team Building, Leader­
ship Training (see page 102) Wa7 be useful here.
 

b. Evaluation oflmpzact
 

Evaluation of ACTION programs involves high
 
standards. Evaluation will not achieve the
 
scientific accuracy suggested for research projects,
 
where each variable is studied separately and care­
fully controlled. The purpose of research is to
 
increase basic knowledge of the variables being
 
studied, The purpose of evaluation is more
 
limited. It is to determine if the project
 
fulfilled its stated objectives (cae Chapter III)
 

and to show that these objectives h., an effect 
-ds:
(impact) on one or more of the basic t.,_ 


* Health and Primary Care
 

* Water/Sanitation
 
* Food/Nutrition
 

* Education 

* Economic Development 

* Coomunity Services 

o Energy Conservation 
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GUIDELINES> 

Follow--Up 
 -

E l 


Project 

Water 


Sealed 

Latrines 


C. GUIDELINES FOR FOLLOW-UP AND
 
EVALUATION OF IPACT
 

0 Describe your plans for continuation/ma, tenance ofthe proJect:
 

- What Is the role of volunteers?
 

-
The role of community members?
 

a List the tasks for continuat!on, maintenance.

Draw a tietable for fol!w-up. Use Form #3,
 
page 41.
 

List people and materials resources needed for

follow-up. Be specific.
 

G Describe how records and reports will be handled:
 

- Will this be done? 

- How?
 

- Vao will do It?
 

- Howoften?
 

- Who will receive reports?
 
-
What will be done with findings of
 

records and reports?
 

Describe Plans
 

Community members will build six new latrines. 
 During
the six months after completion of the project, a
 
co-mmunity committee headed by "x"will carry out the

project. No volunteers will be available for building
new latrines. Maintenance of the present latrines
will be conducted by each household individually.
 

Tasks involved in continuation and follow-up are
 
as follows:
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Example: Project Water Seal Latrine (Continued)
 

List Taske A Task Chart follows:
 

Task . month. Individuals. Equipment, Services 

4 .6 Rabponsibl e . upplies Needed 

1. build new latrineso Committee template, cement
 

wire/to reinforce
(one new latrine 

complete each cement, pipes,
 

tools for digging
month) 


2. maintains latrines
 

a. checks on usage 0 6 Committee
 

b. checks if clean 	 0 Home Owners
 

c. checks if squat * Volunteers
 
plates are
 
broken or
 
cracked
 

d. checks if water 0
 
seal is
 
adequate
 

e. checks if pipes 0
 
are open or
 
unclogged
 

S 	Keep records, make reports: Comunity members will develop a
 
report monthly indicating progress on tasks of building and
 
maintaining latrines. Problems incurred will be listed. Copies
 
of the report will be given to the headman. The committee and
 
headman will discuss progress and take corrective action if
 
needed. Copies will be sent to the volunteer organization. They
 
will utilize feedback to plan new programs.
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Impact -- a, 
Select and describe a few simple indicators you will
Evaluation 
 measure to determine if the project has dr ,e
some
 
pood.
 

b. 
When will yo-A evaluate the impact of the project?

Data should be collected at the beginning of the

project, at the end, and a few months later. 
 You
 
can 	then compare the before and after data.
 

c. 	How will you determine that change occurred?
 
As compared with the status at the beginning of the
 
project, how much improvement/change will convince
 
you that the project has had an impact?
 

Determine how you will collect information.
 
How will you evaluate the results? Here are some
 
possible ways:
 

* proportion or percentage of improvement
 

" the number of people using 'x" before and
 
after
 

* the number of cases of disease "c" before
 
and after
 

* the 	number or acres of "x" before and
 
after
 

d. 	How large a sample will you look at to determine
 
if the project has had an impact? (see Field
 
Surveys, page 78)
 

EImpact 	 Evaluation
 

Construction a. Indicacors selected to evaluate six months after
 
of a 
 completion are:
 
Motorable
 
Road 
 S Do people use the road? 
How many motor
 

vehicles come to the village and/or
 

* Do people say they like the road?
 

b. 	Data shotild be collected on road usage before the

road i. constructed, and six months after it is
 
completed.
 

It would be useful to know if attitudes toward the
 
road have changed during the same time period.
 



c. 	To determine the extent of road usage, count the
 
number of cars, trucks, and motorcycles coming to
 
town on a week day morning and afternoon before
 
and after the project.
 

To assess the attitudes toward the road, develop
 
4 or 5 simple questions. Ask two or three villagers
 
to interview ten families each (randomly select
 
the families). Ask the people who collect the
 
information to keep records. Give them simple
 
forms to fill out. (See also Field Surveys,
 
page 78).
 

d. 	To determine usage of the road, all the vehicles
 
on the road will be counted from 8-10 a.m. and
 
4-6 p.m. each day. To determine community
 
attitudes, 30 families chosen at random (out of
 
247 families) will be interviewed.
 

e. Results will be summarized as follows:
 

* Usage of Road:
 

This information will be summarized by a
 
bargraph. See sample below.
 

Ntmber 60-69
 
of " 5 Before After
 

Vehicles 50-59
 
Using- 40-49
 
Road 30-39 

20-29
 

10-19
 
0-09
 

Time 8:00-9:00:.: 9:00.40:00 4:00-5:00 5:00-6:00
 

* Attitude of villagers:
 

- The main points of villagers attitude will be
 
summarized in writing.
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The information will be used by volunteees to determine
 
if their project has been successful. They can use
 
the information to decide if road projects should
 
be repeated in other locations.
 

Now complete Form #6 
- Designing and Iompleting Follow-

Up and Impact Evaluation.
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Name: 

Date: 

Project: 

Form #6
 

DESIGNING AND COMPLETING FOLLOW-UP AND
 
.MPACT EVALUATI ON
 

ISSUES 	 POSSIBLE METHODS
 

A. 	Follow-Up
 

Refer to each major outcome of your project
 

la) 	What are your plans for continuation
 
of maintenance by volunteers and/or
 
coummunity members?
 

ib) List the tasks for continuation of Chapter III, Task 
maintenance. Oriented Planning 

and Implementation, 
page 33 

1c) Draw a timetable for follow-up. Use Form, page 63 

2a) What people resources are needed to Use Form, .page 63 

follow-up? 
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ISSUES 
 POSSIBLE METHODS
 

2b) What material resources are needed? 
 Uje Form, page 63
 

3a) How will you, ocher volunteers and the 
zo.-unity keep records and make reports? 

3b) What will be done?
 

3c) How? 

3d) Who will do it? 

3e) How often?
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POSSIBLE METHODS
ISSIAS 


3f) Who will receive reports?
 

3g) What will be done with findings of 
records and reports? 

B. Impact 

1) What easy to measure indicators for 
impact evaluation will you chose? 

2a) When will you evaluate the project's 
impact? Before the project? 

YesQ No Q 
Just after the project is completed? 

Yes Q No Q 
Later when you follow-up on the Project? 

Yes El No El 

5a) How will you determine that change 
occurred? 

Practical Exams, 
page 112 

4a) How large a sample do you need to look Field Surveys, page 78
 

at to be sure that the project has had
 
the desired impact?
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IPOSSIBLE 

METHODS
 

5a) How will you document your results? 
 Presenting Data and
 

Information, page lIS
 

5b) What will you do wirh your results?
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FEEDBACK 

Introduction Feedback is ongoing information on how well a worker is 
performing or learning, and whether or not the project 
is meeting :.ts objective. You obtain feedback on the 
performance of particular tasks, whether the project is 
on schedule, etc. Feedback is the best way of regulating 
a project. Frequent feedback tells you what is going well, 
what is not, and why. 

Description Feedback may be obtained formally or informally. It 
should be available as frequently as possible. You 
should plan methods of obtaining feedback. 

Formal methods of obtaining feedback include: 

0 

* 

Tests. In your literacy pro-ram, are your students 
able to read the material you give them? Are they 
able to solve the arithematic problems you give them? 
To obtain feedback, develop progress tests which give 
you day-by-day information about how well students 
are learning. 
Performance Checks. Are your village counterparts 
able to perform each step in preparing the ground 
and planting 'seedlings? A checklist outlining the main 
tasks or steps can help you c'termine if some tasks 
are performed improperly or not at all. 

Informal methods. For volunteer projects, informal methods 
of obtaining feedback are highly recommended. Find out 
from your fellow volunteers and village counterparts what 
part of the work is going well and where the difficulties 
occur. Observe people at work. Listen to accounts of 
what happened. Ask queAtions. 

Advantages You are able to maintain control of your project if 
you know what is going on. You can meet problems head 
on, anticipate shortages, and keep the timetable from 
slowing up. 

Disadvantages In order to obtain feedback, careful plans must be made 
ad implemented. It is sometimes inconvient or difficult 
to make changes when the feedback shcws you that problems 
exist. Obtaining feedback is a lot of work and requires 
discipline. 
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PRACTICAL TESTS
 

Introduction Practical tests allow you to observe and assess 
the
 
as he performs a critical task. 
 Such tests are usef

in giving you exact information on whether cownunity

members are able to perform tasks which are part of
 
project. 
 If people are not able to perform the task
 
you may have to show them how to do the task correct
 
or at least the part of the task with which they are
 
having difficulty.
 

Description 
 A practical test is a test of performance. It tests
 
actual on-the-job skill, thinking, doing, communicat
 
or comes as close as possible to testing that skill.
 
One simple way of testing performance is by construe
 
checklists which outline the critical steps 
in the
 
procedure.
 

Directions for constructing a practical test follow:
 

1. Decide on Critical Steps.
 
First, decide what the critical, important steps are
 
.performing the ,ask...
 

* List all the steps;
 
* Cross out unnecessary steps; an(

* 
Order steps as they would be pe.!ormed on the
 

For example, in the following checklist, steps c, g,

could probably be crossed out...
 

Checklist for Sterilizing Instriments
 

a. Uses cleansing agent.
 
b. Washes instruments.
 
c. Drains water from sterilizer.
 
d. Rinses sterilizer.
 
e. Places instruments in sterilizer.
 
f. Adds water to cover.
 
g, Turns on heat.
 
h. Brings water to boil.
 
i. Tests whether water is boiling at 2120.
 
j. Boils equipment 15 minutes.
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Item c. could probably be omitted because in order to
 

rinse the sterilizer, the water would have to be
 

drained. Item g. could be crossed out because the heat
 

needs to be turned on to boil the water. Item i. could
 

be crossed out because you need not test the temperature
 

if the water is boilng. (If the water is boiling, it
 

is already at 21.2.)
 

2. List the steps one by one.
 

Each step should be so written that it can be checked
 

"yes" or "no." Statement a. and b., as written, can
 

easily be checked either yes or no. But you might
 

have difficulty deciding between yes or no for statement c.
 

a. 	Uses cleansing agent. Yes __No
 
Yes -No
b. Washes instruments thoroughly. 


c. Using cleansing agent, washes ___Yes ___No
 

instruments thoroughly.
 

It is hard to tell
An individual checks no for item c. 


whether the technician-failed to use the cleansing
 

agent, failed to wash thoroughly, or both.
 

3. Describe behaviors using strong action verbs.
 

In writing statements, don't use imprecise phrases like 

"answer quickly" or "listens carefully." Try to state 

exactly what you mean in term of behavior. For examDle: 

..e- inswei-_ -n =rzt.emztc =rvoiem _zr ;G s.eccTOs. 
He is able to repeat the recipe for rehydration 

medicine.
 

4. Develop clear instructions.
 

Develop clear instructions to the person taking the test.
 

If other volunteers are administering the test, ask them
 

to read the test. If any statements are unclear, explain
 

the step and revise it if necessary.
 

Easy to tell if trainer is performing correctly.
Advantages * 

Can be used before and after the project, and for
* 

follow-up evaluation.
 
Checklists can be used to teach procedures, as well
* 

as test them.
 

* Accurately tests trainees skills.
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Disadvantage 	 * 
Have to test every trainer separately, which is
 
time-consuming.
 
H
Have to agree sometimes on how to carry out a task.
 

* 
Have to agree on critical steps.
 

Example 	 Traditional birth attendants are being trained to use
 
modern, clean techniques when they are helping mothers
 
give birth. 

The volunteer instructor explains to the trainees that the

instruments before them will be used to birth a baby.

They should sterilize the instraments.
 

Checklist for Sterilizing Instruments.
 

a. Uses cloansing agent 
 Yes No
b. Washes instruments 
 "--Yes No
 
c. Rinses sterilizer 
 ___Yes ___No 
d. Place instruments in
 

sterilizer 
 Yes No
 
e. Adds water to 	cover 
 ___Yes No
 
f. Brings water to boil 
 Yes No
 
g. Boil water for 15 minutes -Yes ___No
 

Instructions to the volunteer are to observe the trainee

and mark yes or no for each step. 1f the trainee fails
 
to perform one step of the procedure or performs

incorrectly, the trainee fails the exam. 
That trainees
 
should be asked to repeat this practical test later,

after some explanation of what step was missed and
 
why it is important.
 

Reference 
 Rezler, AC and Stevens, BJ: 
 The Nurse Evaluator in
 
Education and Service. 
New York, McGraw-Hill Company, 1978.
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SECTION 2
 

AN EVALUATIONDEVELOPING A SCOPE OF WORK FOR 

A clearly thought-out and well written scope of work is essential
 
if an evaluation is to be worth (1) the funds expendcd on it and
 
(2) the investment of personnel cime that the 
execution of a good evaluatLon typically requirCs. A good scope of 
work makes it possible for the evaluation team to conccncrate on 
substantive matters and co pzoduce a report that effectively pre-:sents 
the information mosc needed by project managers and othetr decision­
makers. On the other hand, a hastily drafted scope, or even ont 
that is vaguely worded or overly general, causes the evaluation 
team to fritter away precious time on procedural matters and rekes 
it h ghly likely that the evaluacion ruport will be delayed in sub­
mission and that, when submitted, it will fail to present clearly 
9. ated and easily utilized conclusions and recoLmnendacious. For 
these-ar.d-orher reasons,-project managers are urged tc realizethat 
an investment of cime early on in producing che best possible 6cope 
of work will, in nearly all cases, result in a greater time-and-effort 
savings lacer on.
 

The following is suggested as a general framework for a scope
 
ot work most likely to guide the evaluation team in producing
 
a report useful to both project managers and program decision
 
Tpakers. It is suggested that the first version produced be
 
regarded as only preliminary and that it be circulated within
 
your organization for comment to ascertain that it most
 
effectively presents what you need. Project officers are urged,
 
wherever possible, to involve counterparts in developing the
 
scope so that it also meets their needs and involves them in
 
the evaluation process at the earliest possible point.
 

Organization Name
 

"TITLE CF PROJECT (OR PROPOSED TITLE OF EVALUATION REPORT)" 
Scope of Work for Evaluation
 

I. The Project.* Specify project title, number, cost. and 
life-o-project dates. Suggest also state briefly what is 
generally known as agreed upon regarding the present status of 
the project (e.g., lauded as successful, delayed in implementation. 
or having completed all major inputs).
 

II. Pu se and Timing of the Evaluation. This section should 
specthble following: 

*Modify appropriately if evaluation .covers more than-one project 
(1..e:. a program) or only selected components of a -single project. 

Note that this outline can easily be tused as an easy guide for 
organizing information needed for scores of work noc only for 
evaluations but also for other similar investigations such as 
assessments, studies, technical assiscance analyses, and so on. 1 



-2­

1. Why is the evaluation being done? 
 (To be stated
.in terms specific to details of the project and organizations
future activities rather than a generality such as
"Terminal", or "To mcasure progress in meeting projectobjectives.")
 

2. When will it be done and why at this time?
 
3. .Who is to do what with its findings and recom­
mendations?
 

III. Questions the evaluation team will answer. 
What are the
main questions h utanagrs respunsianswers to? What are 
1-e for the project wantsecondary questions? This section should
stare "'The report of the evaluation should-answer the followingmajor questions"

(no 
and should then list a relatively small number
more than 5 to 10 maximum) of major (essential) questions
that the persons responsible for the project(Note that some the wanc answers coo.of major questions

subordinate clarifying questions 
might be expanded upon by

-- e.g.. "What are the circum­stances responsible for this
The scope might 

and how mighe they be changed?")then list "Additional (secondary)answered." questions to beNote chat the listing of specific, explicit quescionswith an indication of priorities, is important for getting a
reporz that tells the intended audience what they need to 
know.(.4 scope that merely says "The team shall address the following
subjects, -- matters, conzerns, or issues -- " is far more likely
ro produce a rambling report that does not pinpoint the aspects
of the project mos 
 needing actention or does not effectively
provide useful new information).
 

If the scope is to specify individual tasks for each team member,
this can also be done here (or in section IV as "responsibilities
of individual team members"). 

For most evaluatiors it is suggested that the questionsbased on a recognition of the present status 
posed be

of the project (as sup­portable by documentation) rather than be stated as 
if nothingis known about the present status.

assumptions valid?" but "Why have 

(E.g., not "Were the original
so few of the intended bene­fici3ries parcicipated in the project and is ic possible to increasetheir participation? And, if so, how?") 

IV. Tesam comiostion. 
This section should specify the following:
 
1. 
What composition (i.e., government, host-country cntractor,
USAID, U. S. cQntractor) is requirei?
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2. What expertise and male/female balance is required? 

V. Methodology and Procedures. The scope should provide answers
 
to the following:
 

1. What should be the duration (and time-phasing) of the
 
evaluation? Specify, related to this:
 

team members should be available
a. Whether one or more 

in advance of rest of team (to do preparatory work such
 
as document or data analysis) or to-concinue after the
 
rest of the team (e.g., to see report through to early
 
finalization), and
 

b. If contractors are expected to work (and to be paid)
 
for six day weeks, and
 

c. What should be the appropriate division of time
 
between capical city interviews and document review,
 
field sire visits, and analysis and report writing?
 

2. What general methodology will be used? Note specifically:
 

--How will change be measured? (What data exists for
 
the team to review to determine actual project impact
 
to date or projected future impact?)
 

3. What documents (e.g., project proposals, previous evaluations,
 
other donors' reports, s;ector analyses) should each team member
 
have reviewed and be familiar with prior to beginning the team
 
investigation? Who will provide these documents?
 

VI. Funding. This should include an estimate of the cost of the 
evaluation as well as a statement as to how the costs will be niet 
(i.e., project funds, or other source). 

VII. Reporting requirements
 

1. Format of the report
 

The renort.will contain the following sections:
 

--Executive Summary (two pages, single spaced, including 
statement of purpose of the project(s) reviewed and 
of the evaluation); 

--Basic Project Identification Data Facesheat (see attached);
 

i/
 

/
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--Statement of conclusions 
 (short and succinct with
topic identified by subhead) and recommendations
 
(corresponding to conclusions and worded, whenever
possible, to specify who, or which agency, should take
 
the recommended action);
 

--Body of report 
(which includes a description of the
context in 
*which the project was developed and which provides
the information on which the conclusions and recommendations
 
were based); and
 

endices as necessary (including, minimally, the
evati-a-on s scope of work and a description of the
methodology us 
 and, possibly, methodological recom­
dations for fuLure evaluations).
 

2. Submission of report
 

The scope should specify both what portion or version of
the report (e.g., preliminary draft) will be presented
to the organization and donors at completion of the field
portion of the evaluation and when the final draft will be
submitted for organization and donor review. 
It should
also scate that the team leader will be responsible for
seeing the report through to timely, professional-level,
 
completion.
 

3. Debriefing(s). 
Timing and audience(s) to be specified.
 

AID/Asia Missions Evaluation Worshop, 3/81
 
Revised:TAlbor, 1/84
 



SECTION 3
 

GUIDELINES FOR EVALUATION
 

A. INTRODUCTION
 

1. Evaluations are the heart of any development activity. During the
 
implementation of a grant, evaluations serve to identify problem areas
 
as well as areas of opportunity. Managers can take advantage of
 
periodic evaluations to assure that the activity ison course or to
 
take appropriate action if it is not. Evaluations should be performed
 
at the end of each activity and may also be performed sometime after
 
to measure continuing impact.
 

2. A prerequisite for successful evaluations is a carefully thought
 
out proposal which sets inmotion from the beginning the gathering of
 
indicative data whic& will allow the activity manager to measure the
 
direction inwhich the activity is going at atiy selected time.
 

3. Periodic program evaluation differs sharply from reporting. Reporting
 
recounts what has taken place during the reporting period. Evaluation
 
is an examination of results, or lack thereof, ofa given activity. It
 
answers such questions as whether or not the activity achieved or is
 
achieving its purposes and whether or not the activity needs to be
 
restructured inorder to increase its effectiveness.
 

4. A final evaluation shculd assess whether the activity has been
 
successfull and to what degree. It should also assess what lessons
 
have been learned which might be useful either in a continuation of
 
the specific activity, replication elsewhere, or to be used in future
 
program development. A final evaluation team should include any
 
technical specialists required as well as one or more evaluators not
 
directly involved with the activity implementation. Host country
 
officials where appropriate are not only useful participants in
 
a final evaluation, but their participation also exposes them to
 
ideas which they may choose to use in other activities. AID
 
participation may also be desirable.
 

Interim evaluations during implementation provide the activity
 
manager and others with an important managerial gauge of the activity's
 
effectiveness to date. If the activity, or parts of it,are not
 
being carried out as planned, there isan opportunity to make adjust­
ments during te balance of the activity. Ifnew opportunities or
 
techniques emerge from the evaluation, the activity can be adjusted
 
to take full advantage of them. If the activity or parts of it are
 
failing and there isno remedy, the opportunity to discontinue the
 
activity will save funds and frustration. Interim evaluations should
 
concentrate on examining the work to date in order to improve the
 
balance of the activity.
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5. There isno reason why PVO evaluations should be difficult,
mysterious or vague ifthe original proposal clearly outlines the
purpose of the activity and has clearly identified a series of progress
indicators which can be accurately tracked during the course oT the
activity.
 

Evaluations should be performed 
promtply as agreed upon in the
original grant proposal. Missions should analyze and comment to PVO's
on each evaluation.
 



OUTLINE FOR EVALUATION OF PVO FIELD SUPPORT GRANTS
 

Activity Title:
 

Grant Number:
 

Activity Location:
 

PVO Name:
 

Contact Person:
 

Period Covered by Evaluation:
 

Name(s) and Title(s) of Evaluator(s):
 

Type of Evaluation: /- Interim /---7 Final
 

The evaluation should be prepared by using the original 
PVO proposal
 

and signed grant plus any amendments made since the inception 
of the
 

The topics herein relate directly to those outlined 
in the
 

grant. 

original proposal.
 

This brief section should summarize the evaluation
 Evaluation Sunmmary: 

finOings and include the particular mtajor conclusions, 

lessons learned
 

and changes needed.
 

Activity Purpose and Description: The evaluator should
A. 

examine the activity purpose and description to determine
 

if there has been any rignificant change in the 
purpose
 

or description as originally outlined in the grant 
and
 

proposal. If no change had occurred simply state so. If
 

there 	have been changes, describe their nature and 
extent.
 

B. 	 What has been done to date? The original proposal describes
 

work done to date prior to the inception of this 
grant. In
 

the evaluation summarize what has taken place 
since the
 

grant began.
 



C. 	 Describe the Beneficiaries: 
 (1) They should be described
 
as outlined in the Proposal. (2) How have your original

projections regarding the cost per beneficiary and the

degree to which they will benefit varied at this point?

If the cost and degree of benefit are significantly

higher or lower than originally projected, what changes

should be made in the activity?
 

D. 	 What has this activity accomplished?
 

(1) This section should provide the data gathered to
 
date as 
outlined in the original proposal. It should
 
list the indicators of progress described in the proposal

showing the change in the indicative information gathered

at the beginning of the activity, at any interim points

in between and the current available indicators. It
 
should 91so describe as specifically as possible any

other changes not originally anticipated which have taken
 
place. 
The PVO should examine the results of this
 
material to determine whether or 
not the indicators have
 
been sufficient to measure progress. 
 If not. additional
 
or different indicators should be proposed ii L.is
 
section.
 

(2) This section should also discuss whether or not
 
the changes anticipated at the beginning of the activity
 
are realistic based on the evaluation and whether it
 
appears the activity will exceed or fall short of its
 
original goals. 
 It should also examine what prospects

there are for activities to continue at the end of 
the
 
project and whether or not 
the PVO's original projections
 
on continuation are still valid.
 

E. 	 How the Activity is being Tmplemented. The evaluator
 
should examine the methodology which has been used to
 
date to determine whether or not 
it is adequate or
 
whether changes should be instituted in order to improve

the operation of the activity.
 

F. 	 Time Franes. Is 
this activity on schedule as outlined in
 
the original proposal? Is it ahead of schedule? Is it

behind schedule? Should the schedule be adjusted at this

point? 
 Is there a need to extend the activity time limit?
 

G. 	 Assumptions. Reexamine the assumptions in the activity

proposal 
to determine if the list of assumptions is still
 
valid. Have any assumptions failed to materialize which
 
affect the project negatively? Are there additional

assumptions which should be added at this point in time?
 



H. Describe any changes in your evaluation plans. Based on
 
this current evaluation, assuming it is an interim
 
evaluation, what changes or approaches will you adopt in
 
the next evaluation in order to improve the content of
 
that evaluation. If no changes are anticipated from the
 
original proposal or in subsequent evaluations, simply
 
say so.
 

I. 	 Budget Financial Narrative: Whether this is an interim 
or fanaT evauation, this section should compare the 
actual expenditures of AID and other resources with the 
original,,; , ions of expenditures shown in the 
proposal. There should be a bregkdown using the same 
line items as included in the original proposal, with two 
columns for the AID expenditures, one showing the 
original projections and the second showing the actual 
expenditures at the time of the evaluation. The same two 
column approach should be used for non-AID expenditures. 

Based on the variance
 
between proposed and actual expenditures, what comments,
 
if any, do you have regarding changes or adjustments to
 
the budget in future years? Are there projected
 
sub-activities which have failed to materialize for which
 
the funds set aside will no longer be needed? Are there
 
sub-activities which aie costing more Lhan originally
 
programmed or which, with an additional infusion of
 
funds, could improve the &nd performance of the
 
activity? Have your original plans for sub-grants or
 
contracts with other organizations changed?
 

Revised:TAlbor:1/84
 



SECTION 4
 

(ATTACHMENT A t6 Section 3)
 
ILLUSTRATIVE PVO EVALUATION OF PVO FIELD SUPPORT GRANTS
 

Activity Title: Emba Province Farm Training
 

Grant Number: AID 879-0440
 

Activity Location: Emba Province, Katalan
 

PVO Name: 
 Farmers Guild International
 

Contact Person: Harold Bottrell, Program Officer
 

Period Covered by Evaluation: March 1/, 1984 - Febraury 28, 1985 

Name(s) and Title(s) of Evaluator(s):kichard Farrell,
 
Private Consultant
 

Type of Evaluation: X-C- Interim T Final 

EVALUATION SUMMARY
 

Conclusions:" In the first training year, 45 of a planned 50
participants were trained to increase farm incoue. 
Their
 average income was 
increased from $120 
per year to $140 per
year, 
an increase not originally anticipated.
 

Beneficiaries were the 45 participants, 226 family meoibers and
72 members of Emba cooperatives who were trained in extension
 
and training.
 

For the second year of training 53 participants have begun
training as previously scheduled. 
 Based on progress to date
the income of all participants should, as projected, be
doubled, or almost so at the end of the activity. There will

be a total of 733 beneficiaries.
 

As described in section F, the current drought situation has
delayed-the project and could result in a request for an

extension of time and additional funding.
 

Lessons learned: By arranging the training schedule so the the
trainees could actively farm while training, they were able to
apply new skills as learned and increase the:ir income during

the same year.
 



A. 	Activity Purpose. Little change has been noted except that
 
the number ot Emba Province residenLs who are anxious to
 
achieve larger cash incomes each year is now more
 
accurately reflected at a level of 300 rather than the
 
originally projected 250. The increase in interest seems
 
to be at least partially stimulated by the limited
 
successes of this activity to date which have received wide
 
publicity in the Province. Also the time required to
 
execute this activity will be three years rather than 2 1/2
 
years as explained more fully in section G "Planned
 
Accomplishments By Year." No opposition to the activity
 
has emerged to date. There is some discontent among
 
unsuccessful applicants for second year ti-aining which is
 
indicative of the popularity of the training.
 

B. 	What has been done to'date: The grant was signed on August
 
2- 1983. Recruitment and placement of a country Director,
 
Cliarles Walker, was completed on October 1, 1983 as
 
described in FGI's initial six months report covering the
 
period September 1, 1983 through February 28, 1984. At the
 
end of the current evaluation period 47 trainees were
 
graduated of which 45 are pursuing intensive agriculture as
 
envisioned in the original proposal. An unforeseen
 
opportunity developed during the course of training to
 
allow the course to be adjusted so that trainees could
 
spend additional time under supervision practicing new
 
methods on their own farms during the last nine months of
 
training. The trainees actually showed increased income
 
during those 9 months. This happy development not only
 
,improved the cash incomes of the trainees but stimulated
 
their interest in learning as much as possible during the
 
training course. Now that the graduates are working full
 
time, the latest survey of projected earnings, which was
 
conducted at the end of training, has shown substantial
 
improvement n their cash incomes. The second group of
 
trainees, numbering 53, has been recruited. They have
 
visited the three model farms which were established during
 
the 	year as well as farms of some of the first graduates.
 
The visits have done a great deal to stimulate interest in
 
the training program which commenced just after the end of
 
this evaluation period.
 

C. 	Beneficiaries and D. Accomplishments: The following chart
 
compares the progress indicators gathered at the start of
 
the first year's training with those gathered at tie end of
 
training.
 



Actual Goal Actual
 
March 1 Feb. 28 Feb. 28
1984 1985 1985
 

1. No. of participants
 
completing training 
 0 	 50 
 45
 

2: Nupber of members of
 
'amilies affected by

participants' incones 
 226 200 226
 

3. Amount of land current­
ly under cultivation
 
(hectares) 
 103.5 	 * 112.5
 

4. Amount of additional
 
land available to partici­
pants for cultivation
 
(hectares) 	 511 
 * 502 

5. Amounts of land planted
 
of each crop (hectares): rice 103.5 * 
 96.75
 

improved rice 0 
 * 10.5 
cocoa 
 0 	 * 5.25 

6. Annual yield of each
 
crop (Metric tons): rice 186.3 
 * 202.65 

improved rice 
 0 	 * 42 
cocoa 0 	 0
* 

7. Amount of each crop
 
consumed by families
 
(metric tons): rice 98.9 * 
 116.65
 

8. Amount of each crop 87.4 * 128
 
sold (metric tons)
 

9. Production and market­
ing costs for all crops
this year 4,170 * 7,780 

I0. Net income 	 $6,390 $6,390** $7,155**
 

* 	 Data was not available for these items prior to start-up of the 
projec.t since exact beneficiaries had not been selected. The
 
first firm data was collected by March 1, 1984 and is shown in
 
the first column.
 

•** It had not been anticipated that the net income of the trainees
 
would increase during the training period. However, as pointed

out earlier, an adjustment in the training program allowed the
 
trainees to put their new knowledge into practice immediately,

which resulted in increases in their cash income.
 



a. Of the first group of fifty trainees, three
 
dropped out early in the course. The 47 remaining
 
trainees completed questionnaires only 45 completed the
 
training. Because of a low literacy level the trainees
 
were assisted in this initial set of questionnaires
 
compiled on March 2, 1984 by volunteer members of the Emba 
Province Cooperatives. The questionnaires showed that the 
trainees on average were tilling 2.3 hectares of land 
each, all of it in rice. The average yield per hectare 
was 1.8 tons. Much of the rice was consumed by trainees 
and their families. 

On average, each trainee sold $120 worth of rice during
 
the year immediately preceding the training period. In
 
addition, an average of $22 in mtscellaneous income was
 
earned by each trainee. At the end of the training
 
period, similar information was gathered from each trainee
 
which showed the average number of hectares had increased
 
to 2.5 per trainee, whereas, the yield per hectare had
 
increased to 2.1 tons per hectare. Cash income from the
 
sale of rice increased to $140 whereas miscellaneous
 
income dropped to $19 probably due to the trainees lack of
 
time for activities during the trainiug period. It is
 
also believed that the increase of cash sales of rice may
 
be in a small degree accounted for by better record
 
keeping by the trainees, semething learned during the
 
course of their training.
 

The projected income for the 45 trainees for the period 
March 1, 1985 - February 28, 1986 is $230 based on the 
expectation that trainees will increase their land under 
production to an average of 3 hectares with a yield of 3.8 
tons per hectare in rice. Only 21 of the trainees elected
 
to plant small cocoa crops, whereas 42 have planted small
 
areas in a new rice variety, IR 122, which province
 
agricultural officials believe will produce 4 tons or more
 
per hectare. Neither the experiment in cocoa nor that in
 
improved rice varieties is sufficiently advanced to make
 
any projections on increased income or production. There
 
are indications however, that the trainees themselves are
 
excited over the prospects of a 4 ton per hectare yield if
 
their test plots do produce at that rate. They are likely
 
to increase their plantings the following year assuming
 
the taste of the rice does not produce unfavorable market
 
results. Meals prepared with the new variety of rice were
 
served on three occasions during the training year and the
 
trainees themselves were quite enthusiastic over the taste
 
comparing it favorably with their best local grains. It
 
is too early to comment on expected results from the
 



second class of 53 trainees, except to speculate that they
should do as well or better than the first group, 
The
total improvement in cash income for the 45 trainees who
are now actively farming is $7,155 for the 9 month period
ending February 28, 1985. 
 This is an increase of $765
over 
the average one year cash incomes of $6,390 for the
 
year preceding training.
 

Cost Per Beneficiary: 
 The total cost of the start-up
period was S or both AID and non-AID Zosts. Half
of this amount, $19,393.50, was attributed to the cost o.
training the first years graduates. Training costs during
training year one totalled $50,691. 
 Adding together the
start-up and training costs, 
the total cost for training
for year 1 was $70,084.50 or $1,5 
7 per trainee. This is
somewhat higher than the projected $1,378 per trainee,
primarily because only 45 trainees have actually graduated
and initiated farming activities. 
 It is still within

reasonable limits for this activity.
 

The 45 trainees have benefited in receiving one year's
training and as described earlier in this evaluation have
actually increased their cash income.
 

b. End of Activity Projections: Based only on
information to date, the goal will fall slightly short of
doubling tne income from $120 
in rice production for the
year preceding the traiging. 
 But it is expected to rise
to $230 in the year following training. This does not
anticipate the likely fact that trainees will continue to
increase the number of hectares under production as 
new
rice strains become more pupular and cocoa 
takes hold as a
separate income producing activity several years hence.
Taken together, therefore, there is every reason to
believe at this point in time that the activity will reach
 
or exceed its original goals.
 

As for continuation, the enthusiasm and hard work
displayed by the first group of graduates strongly
suggests that their activities will indeed continue for an
indefinite period of time. 
 The attitude of key members of
the Emnba Cooperative Movement has been exemplary.

now clearly perceive the intensive farming training

They
 
program as 
a means of aiding farmers in the area as well
 as enhancing the Movement's status as 
a useful
developmental organization. 
They have begun negotiations
through the Katalan National Farmers Cooperative Movement
to obtain additional funding either from the government or
 

http:70,084.50
http:19,393.50


other donors to contribute to a continuation and expansion
 
of the program. They hope to bring these negotiations to
 
a successful conclusion in the coming year.
 

The Emba Cooperatives have provided on average 12
 
volunteers at a time to assist in the training process,
 
two more than originally anticipated. They are welcome
 
additions to the activity. The Province Cooperative
 
Movement does not see any role for itself in the
 
marketing of rice for the farmers, since satisfactory
 
marketing systems for rice are already in place. However,
 
they do see a role in providing new varieties of rice seed
 
for sale in other parts of the Province as well as other
 
parts of Katalan at a premium price if the experiments now
 
being conducted are successful. 7hey are also eager to
 
examine the possibility of a role in marketing cocoa once
 
this product is available. However, this is a long term
 
prospect since cocoa takes quite some time to develop and
 
the amounts now planted are quite small. The Emba
 
Cooperatives Movement entry would be a distinct plus for
 
the Province. The Cooperative Movement in Emba Province
 
has traditionally served only to provide consumer goods to
 
its members.
 

Although enthusiasm is increasing for the intensive
 
farming scheme in Emba Province and although FGI was
 
forced to turn away more than two times the number of
 
trainees accepted because of limited facilities and funds,
 
it is too early to predict how, when, and by what means
 
this approach might be expanded to other provinces in
 
Katalan.
 

E. 	 Methodolo y. A major change in methodology was developed 
Turing the first year of training by allowing the trainees 
sufficient time to begin applying their training while the 
training activities were still underway. As mentioned
 
earlier, this not only provided additional cash during the
 
training year but also increased the enthusiasm of the
 
trainees themselves as well as the enthusiasm of the
 
latest group of trainees to be registered. FGI also will
 
add three additional model farmers to the original three
 
selected at the beginning of the activity. They will be
 
selected from the best of the trainees to date, partly to
 
show recognition to some of the trainees, but also to
 
expand the number of points geographically where other
 
farmers can visit to see the results of intensive farming
 
methods. Under this activity, FGI provided certain
 
agricultural supplies to the trainees during their first
 



year, including fertilizer and insecticides sufficient to
 cover only part of their crops. It was anticipated that

increased income would allow the trainees to operate

without additional support in this area during the second
 
year. 
Although the trainees income has increased, they

have not set aside funds to provide fertilizer and
insecticides. FGI proposes 
to give them a second chance

by providing these supplies during their second year with
 
a clear understanding that 
no further agricultural

supplies will be furnished to the trainees.
 

F. Time Frames: As noted in FGI's initial six month report
all targets were met for that six month period even though
the country director was put in place one month late.
 

The single activity planned for the first evaluation
period was 
the training of the initial class of students.
 
This was completed and on time.
 

Looking at the activities for the second training year,

this evaluation completes item 10 which was to perform an

evaluation at the end of training year 1. 
Regarding item
11 (initiate second year training), the fifty-three

trainees have been recruited and their training has

begun. 
However, Eiaba Province is now experiencing an

unusual and serious drought which has brought field

activities to a halt. 
 It is quite likely that completion

of second year training"may be delayed by as much as 

months which will increase the cost of the project 

six
 

somewhat in order to cover the additional time fr.
 
When the impact of the drought has been determined, FGI
 
may seek an extension and an increase in funds from AID.
 

G. Assumptions: There has been 
io change in the assumptions
 
as laid out in the original proposal.
 

H. Evaluation: 
 FGI does not plan to change its current

approach to evaluation in the coming year but will add to
the evaluation a close look at 
the prospects for further

developing marketing activities by the Emba Cooperatives.

FGI will also carry out several attitudinal surveys

(conducted by cooperative volunteers) to determine the
 
extent of the impact the training of approximately 100

farmers is having on other farm families in the Province.
 

I. Financial Narrative: 
 The funds have been used generally

as 
outlined in the original budget proposal. The budget

comparison which follows in the next section shows those
minor variations which did take place. There were no
 



sub-grants or contracts made during this period although a
 
cash advance was made to the Emba Cooperative Association
 
to purchase duty-free supplies through the government's
 
agricultural commodities system. A list of the supplies
 
purchased during the period was submitted to USAID/Katalan
 
and the Grant Officer approved the list of supplies
 
required by the activity as documented in the activity
 
records.
 



SECTION 5
 

GUIDELINES FOR DEVELOPING AN
 

EXECUTIVE SUMMARY
 

I. .Wh' an Executive Sunary Format was Developed 

The purpose of evaluation in AID is to provide informationperformance and impact of projects and programs 
on the 

to projectplanners, ma'nagers and administrative decision-makers. Withshrinking resources, increased questioning regardl'ng AID's impact,and a growing concern with learning the lessons of development,there exists a greater need than ever for generatfng projectperformance and impact Information. In response to this need, the.
number of evaluations of AID's efforts have been steadilyincreasing. Unfortunately, however,
to few individuals have the timesift through each of the reports that may be helpful to them inmaking the numerous decisions that are necessary on the funding,planning and/or developing of projects that they must deal with on 
a daily basis.
 

The Executive Summary format has been developed to ease the burden'of utilizing evaluation findings by interested individuals that donot have the time to read entire reports. This format willhave the time. to read certain reports 
alsoserve those who may

entirety but need in theirfirst to assess the relevance of the report 'scontent to their tasks at hand.
 

II. Who is to Use the Executive Summary Format 
All individuals preparing evaluation, research or feasibilitystudies for the Asia Bureau will use the attached format indeveloping Executive Surmaries for their reports. 

[II. How is the Executive Summary Format to be Used
 
In preparing an Executive Suimary, it is important to be aware thatanyone or combination of the following groups of individuals mayconstitute the audience for which the summary is written. Bytaking into consideration the perspective of each of the followingpotential readers when writing the summary, there is a greaterlikelihood of including the critical information that will serve
their needs.
 



Project Oesign Teams 

Evaluation findings from Executive Sumaries can be a rich
 
source of institutional learning for Individuals designing 
projects. They will be looking for what strategies seem to 
work and within what context. Also of interest will be '
 
strategies that are not working well and why - what obstacles
 
prevented success and what ,if any, adjustments or revisions
 
are recommended.
 

B. 	 Project Evaluations. 

In designing an evaluation strategy, it is often valuable to 
review a description of other evaluation efforts of similar 
projects to the one currently being evaluated. Most useful 
to this audience will be brief descriptions of methodology 
skhemes and critical indicators used to neasure performances
 
and impact and any obstacle they encountered in using the
 
chosen methodology and indicators within the particular
 
context they were working.
 

C. 	 Administrative Oecisionmakers
 

Adminstative decisonmakers in Washington are constantly
 
faced 	with having to assess the value and viability of
 
proposed new.projects and extensions of existing projects. 
In addition, these adminstrators are faced with assessing the 
validity and logic of assumptions contained in various policy 
papers. With srinking resources, the need for utilizing 
lessons learned from previous developmental efforts becomes
 
critical in their decisorunaking process. For this audience,
 
executive surnaries should very clearly assess performance
 
and impact of projects and offer recccnendations for actions
 
to be taken.
 

0. 	 Congressional Testimony 
O'ften, AI) ffiial s are requested to give congressional 
testimony with regard to progress made in certain sectors or
 
countries. Executive Surmaries that offer very clear 
statements regarding evaluation findings on project
 
performance and impact will be most helpful to the audience.
 
Also, 	it should be noted, that audience in particular will
 
want 	to see basic statistical statements backing up narrative
 
statements on progress.
 

(V. 	General Approach to Preparing Executive Sunmary Format 
The Executive Surmary should be a two page, single-spaced document 
containing a clear, consise summary of the most critical elements 
of the report. The summary should be a self-contained document 
that can stand alone from the report. This document should be 
prepared so that even individuals unfamiliar with the project can 
understand the basic elements .oio the projec and how the findings 



are related to it without having to refer to any other document. 

V. 	 Elements of the Executive Summary Format 
A. 	 Problema and Overview 

escribes the development problem that the project responds
to as well as other significant attempts in that country to 
deal with the problem. 

a. 	 U.S. Assistance 
Concentrates as the characteristics of the project tnat are 
supported by or are the responsibility of USAID. In 
addition, certain essential project information is given,
such as the project number, project cost, dates the project

began 	and ended, host country counterpart agency,

contractor(if appropriate) and the projects's goal, purpose,
objectives and strategy. 

C. 	 Purpose of Evaluation 
Discuss any previous evaluations performed on this project

and why the current evaluation is being done. Describe the 
methodology used and any obstacle found in the chosen 
strategy. Include in this discussion what the findings are 
based 	on eg. documents, interviews, questionnaire etc.
 

0. 	 Findings 
This section reports the evaluation findings concerning
project performance and impact (if tested). For each 
finding, state what the bottom line is in one single, concise 
sentence. Then elaborate.
 

E. 	 Project Design and Policy Implication

This section should provide information that answers the 
questions, "What are the project design and implementation
elements that were most critical to the outcome of this 
project?" 

F. 	 Recorunendations 
This section should provide recommendations in terms of 
project revisions, adjustments, need for further development,
alternative approaches pr in the most severe instance, 
termination of the project. 

ASIA/s 



SECTION 6
 

3.1-1
 

THE EVALUATION PROCESS 

Determining the: 

I. Purpoge (Why do the evaluation?) 

II. Plannin2 
What do you want to evaluate? Reaction? Learning? Behavior? Results?
 

Who will evaluate? How big is the group?
 

Who will construct evelaution tools?
 

.When will you evaluate?
 

How will the resulta be analyzed?
 

How will the results be used?
 

Who -ill use the information gathered?
 

III. Construction of EvaluationTo-ls 
(make sure you have equal number
of choice for the positive and the negative entries.)
 

IV. Implementation 

A. Administer evaluatiQn tools as scheduled
 

0. Collect tools/questionnaires
 

C. Analyze results
 

V. RMLUM 

A. Progress Report
 

B. Final Report
 



3--2 
EVALUATION OF TRAINING 

EVALUATION CLARIFIED 

Nearly everyone would agree that a definition of evaluation would
 
be "to determine the effectiveness of a training program". iut this has 
little meaning until we answer the question, "In terms of what?" We 
know that evaluation is needed in order to improve future programs and 
to eliminate those programs that are ineffective. The problem is how
 
to begin.
 

Evaluation changes from a complicated elusive generality into clear 
and achievable goala if we break it down Into logical categories. These
 
categories can be defined aa follows:
 

Category 1 - Reaction. How well did the conferees like the program?

Category 2 - Learning. What principles, facts, and techniques were
 

learned?
 
Category 3 - Behavior. Mat changea in job behavior resulted from 

the 	program?

Category 4 - Results. What were the tangible results of the program in
 

terms of reduced cost, inproved quality, improved quantity,e: 

CATEGOE. 1 - REACTION 

Reaction may beat be defined as how well the trainees liked a part­
icular training program. Evaluating in terms of reaction is the same as

peasuring the fueliags of the conferees. It is important to emphasize tha 
it does not include a meanurement of any learning that takes place. Be­
cause reaction is so easy to meaaure, many training directors do it. 

Guides for evaluating reaction.
 

1. 	 Determlne what you want to find out. 
2. Use a written ciurment sheet cavering those items determined in 

sep one above. 
3. 	 Design the form aso that the reactions can be:.tabulated and 

quantified.
 
4. 	Obtain honeqt reacticns by making the forms anonymous.

5. 	 Illow the conferoes to write in ad("itionl cotmnents not covered 

b,1 he questizons that web's desilnee to be tabulated and quantifh 

It is i-,prt q: to recognize that favorable reaction to a program
does not assure le*irning. All of us have attended meetings in which the 
confereuce leader or speaker used enthusiasm, showmanship, visual aids,

and illustrations to make his presentation well accepted by the group.

A careful analysis of the subject content would reveal that he said
 
practically nothirt of value - but he did it very well.
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,rning Defined 

There are several definitions for learning. For the purpose of Peace'ps, learning is defined as follows: 
 the principles, facts, and tech­.ties which were understood and absorbed by the participants. In other
ds, it does not include the on-the-job use of these principles, facts,
itechniques. This application will be discussed later in the section
 
"Behavior."
 

,deposts for Evalunting in Terms of Learning
 

Several guideposts should be used in establishing a procedure for
 
isuring the amount of learning that takes place.
 

1. The learning of each confree should be measured so 
that quanti­
tative results can be determined.
 

2. A before-and-after approach should ,be used so that any learning
 
can be related to the program.
3. As far as possible, t.he learning should be measured on an object­
ive basis.
 

4. Where possible, a control group (not receiving the training)

should be used to compare with the experimental group which re­
ceives the training.


5. Where possible, the evaluation results should be analyzed statis­tically so that learning can be proved in 
terms of correlation
 
or level of confidence.
 

these guideposts indicate that evaluation in 
terms of learning is
ch more difficult than evaluation in terms of reaction as described
rlier. A knowledge of statistics, for example, is desirable. 

ses, In many
the training department will have to call on the assistance of a
atistician to help plan the evaluation procedures, analyze the data, and

iterpret the results. 

CATEGORY 3 - BEHAVIOR 

Evaluation of training in terms of bn-tha-job behavior i.
more dif-
Lcult than the reaction and learning avaluations described in the two
:evious sections. A more scientific approach is needed, and many factors
ist be considered. 
During the last few years a number of attempts have aen made, and more and more effort is being put in this direction. 

Several guideposts are to be followed in evaluating training programs

n terms of behavioral changes: 

1. A systematic appraisal should be made of on-the-job performance
 
on a before-and-after basis.


2. The appraisal of performance should be made by one or more of
the following groups (the more the better):
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a. 	The person receiving the training.

b. 	His superior or superiors.
 
c. 	 His subordinatos. 
d. 	His pears or other people throaghily familiar with his
 

performance.
 
3. 	A statistical analysis should be made to compare before-and­

after performance and relate changes to tho training program.

4. 	The post-training appraisal should be made three months or
 

more after the training so that the trainees have an opportunity 
to put into practice what they have learned. Subsequent apprais­
als may add to the validity of the study.
 

5. A control group (not receiving the training) should be used.
 

CATEGOaY 4 - RESULTS
 

The objectives of most training programs can be started in terms of
 
results such as: 
 reduced turnover; reduced costs; improved efficiency;

reduction in grievances; Increase in quality and quantity of production;
 
or improved morale which, it is hoped, will lead to some of the previoualy

statedresults. From an evaluation standpoint, it would be beat to eval­
uate training programsdirectly in terms of results desired. 
There are,
 
however, so many complicating factors that it is extremely difficult, if
 
not 	 impossible, to eval4uate certain kinds of programs in terms of results,
Therefore, it is recommended that training directors evaluate in terms of 
reaction, learning and behavior.
 

Certain kinds of tratning programs, though, are relatively easy to 
evaluate in terms of results. For example, in teaching clerical personnel 
t, do a more effective typing job, you can measure the number of words per
minute on a before-and-after basis. If you are trying to reduce grie­
vances in your plant, you can measure the number of grievances before and
 
after the training program. If you are attempting to reduce accidents, a
 
before-and-after measure can be made. 
One word of caution, however, E. C. 
Keachie stated it as follows in an issue of the Journal of Industrial
 
Training (July-August, 1948); "Difficulties in the evaluation of training
 
are evident at the outset in the problem technically called "the separation
of variables'; that is, how much of the improvement is due to training as 
compared to other factors?" Th44 is the problem that makes it vary difficL 
to measure results than can be attributed directly to a specific training
 
program.
 

/ap 	80.1.21
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CRITERION CHECK
 

-it smeant by Criterion Check? 

CRITERION CHECK is a short test given during the Teaching learning
tivities to enable the instructor 
to find out how well the students
e doing. Usually the CRITERION CHECK is given in the middle of the
propriace Practice Activities.
 

yGive Criterion Chek?
 

en the instructor is planning the learning activities, he anticipates
at some learners will finish before others or 
that some learners will
ve 
one kind of problem. 
The only way the instructor can then identify
ich 
students are having problems learning the materials and which
arners have "reached criterion" (that is, can do activity described in
e behavioral objecttie in a satisfactory manner) is by giving a CRI-

RION CHECK,
 

e
CRITERION CHECK will consist of activities similar to the Appropriate
icLice and the Post-Evaluation. 
However, the CRITERION CHECK is not
ad for grading purposes (strictly speaking, nothing in CRZ is used for
ading purposes). 
 It is used to plan the remaining instructional acti­
ties.
 

w 
Do You Use CRITERION CECK?
 

e 
first step in using CRITERION CHECKS in to indicate that It is 
a pre­ew of the Post-Evaluation, since this is what the CRITERION CHECK really
, Emphasize that to the learners. 
 It will be used for finding ways to
 prove the instruction.
 

e second step is 
to administer the CRITERION CHECK. 
This will consist
giving the students a act of exercises tu do, a task to do, 
or a pro­at to do. 
The important distinction is that the activity must be the
me as described in the Behavioral Objective. 
Usually, the CRITERION
ECK is only done for the Appropriate Practice Activities.
 

e 
third step is to apply the results of the CRITERION CHECK to the ins­uctional process 
so that improvements 
can be made. Essentially, there
e two main decisions that must be made at this time. These are: what
do about the students who have learned the skill and what to do about
 ose learners who have learned the skill.
 

A. Learn m-eras -: eZ-
 These learners have per­imed bery well on the CRITERION CHECK, and in a sense have achieveda behavior described in the Behavioral Objective. Therefore, the ap­,priate Instructional decision is to find alternative constructive ac­-ities for these individuals. Examples might be:
 

i) They can take the Post-Evalation
 
ii) They can do more difficult exercises


iii) They can help some of the learners who have not reached
 
criterion level.


iv) They can learn different skills, particularly if an instructor
 
i not required.
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Imaginative Instructors will find many more alternatives to aid to 
this list.
 

B. eernernho 'Have Not Reached Crterion: These learners need 
more practice and depending upon their performance may require a .Review 
of the Graduated Sequence activities. Perhaps the learning activities 
were not constructed adequately for these learners' learning needs. Th. 
may entail a re-examination of the Graduated Sequence. Individual Dif­
ferentiation or Knowledge of Results to find ways to improve it. The 
instructinnal decisions that mpy have to be made here might include one 
or uore of the following: 

.1) The learners receive individualized special tutoring.
 
ii) The learners do more appropriate practice exouises.
 

Again, imagirztive instructors will be able to aid to this list.
 

Popt-EvalUtL"on- is used to determine how suczessful the instructiona' 
sequence was. It is simply a measure of-how many learners can do the 
activity correctly at the end of instruction. Successful instruction 
will have most of the learnere demonstrating the ability to perform the
 
activity. But we can 6nly say that the learners were successful if we
 
can also show that the students could nog do the activity before the
 
lesson.
 

We can see this process diagramatically:
 

Rr-Learning Criterion- Post
 

Elrea;Ofl Activities Check Evaluation
 

Additional Learning Activities 

w-satisfied are you from today?
 

Very satisfied 

Satisfied.
 

.Moderately
 

Unsatisfied
 

Remarks:
 
Suggest ns:
 

Name: _ _ _ _ _ _ _ _ _ _ _ 

At the end of the day, after participants have given their reactions
 

throughout the day to all or some of the processess, the facilitator mu
 
wish to receive.'a total reaction to the whole day's activities. (Fig.l.
 
Each participant is handed a copy of "The Barometer" and requested to
 
mark.a94 answer it.­



Eah Activity's
 

Importance -To Me 
 For the Group
 

Activity 
 No Some 
 Very No 
 Some 
 Very
Imp ImpImp. 
 Imp. Imp. Imp. Imp.
 

Name 

Group
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LEADER RATING SHEET
 

Date 
Rating ,Name of Leader-	 Subject 

A. 	 -PREPARATION
 
1, Did he prepare for the meeting?
 
2. 	 Was his preparation geared to
 

the group __
 

B. 	CONDUCTING
 
1. 	Did he read his rnaterial?
 
2. 	Did he hold the interest of
 

the group?
 
3. 	Was he enthusiastic-ramic?
 
4. 	Did he use visual aids?
 
5. 	Did he present his material
 

clearly?
 
6. 	Did he help the group apply
 

the material?
 
7. 	Did he adeqoately cover the
"subject?
 

8& 	 Did he suoriarise during'
 
conference and at end?
 

9. 	 Did nu involve the group7 

C. 	 CCNSTRUCTIVE COMMENTS 

1. 'Whatwould you suggest to improve future sessions? 

D,. 	 POTENTIAL 

1. 	 'Withproper coaching, what would be the highest rating he 
could achieve? 

E. 	 ADDITIONAL COmM",ITS 
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PARTICIPAMT FEEDBACK FORM
 

End of Session)
 

to
 

tr Job Title 

ease check the line which best describes your previous training in
 
oram evaluation.
 

have had little or no training
 

have had some normal training (i.e., a workshop,
 
a college course, etc.)
 

have had on-the-job training 

have had extensive training
 

help us nake this workshop as useful as po3ible to you, we wouldpreciate your reacting briefly to today's activities in each of theneral areas listed below. be inPlease candid expressing yourclings, whether arethey positive or negative. Pleasb do not signur name unless you have a particular reason for doing 6o. Use.eback of this sheet if you need additional space to answer any
e3tions. 

CONTENT of today's session (please be specific, if your comment

does ,not apply to all the content).
 

PISENTATION techniques used (if your comment does not apply
generally, please specify the media, instructional technique,
 
or person about whom you 
are commenting. 

TIME and PACING of today's sessions (please be specific if
 
your comments apply only 
to portions of the session). 

FACILITIES and ARRAHIGEMENTS (Please be specific if your comment 
does not apply generally).
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REACTION SHEET
 

Please give us your frank reactions and comments. 
 They will help usevaluate this program for possible improvement in future programs.
 

Leader 

Subject 
 'Date
 

1. 	How do you rate the subject matter?
 

Excellent 
 COMENTS:
 

SVery good 

Z Z "Good 

jFair 

£Z Poor 

2. How do 	you rate the conference leader?
 

-­7 Excellent COWMEWS;, 

t27 very Good 

7 Good 

SFair
 

L= Poor
 

3. What benefits do you feel you got from thia session?
 

7 	 New knowledhe that Ls pertinent. 

Specific approaches, skills or techniques that U can apply 
on the job.
 

Change of attitude that will help me in my job.
 

OTHER: 

4. What would have 	made this session better? (Use other side if necussary.)
 



FINAL REACTION SHEET 
NAME OF PROGRAM" _ 

DATE 
1. How would rate the overall program as an educational experience?
 

1 Excellent COMMENTS: 

L 7 Very Good 

J~GGood 

1" 7 Fair 

=/ Poor 

2. To what extent with it help you do a better Job for your organization?
 

LTo 
 a large extent 
 COMMENTS:
 

7 To some extent 

7:-'7 Very little 
3.* WXi 
t were the major benefits you received? (Check as many as you wish.)
 

7-- Helped confirm some of my ideas. 
CPresented new ideas and approaches.SAcquainted me with problems and solutions from other companies.

7 Gave me a good chance to look objectively at myself and my Job. 
Other benefits: 

4. How were the meeting facilities, luncheon arrangements, etc?
 

Excellent 
 COMMENTS: 

tVery Good 

C.Z/ Good 
C".7 Fair 

7 Poor 
5. 
Would you like to attend future programs of a similar nature?
 

SYes
 

SNo
 

Not lure
 

6. Other comments and suggestions,for future programs:
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STAFF DEVgLOzr*
 

SESSION CRITIQUE SHEET 
 - PRACTICE TACHIN 
I, PRESENTATION 

FACILITATOR 
1. 	Did the facilitator introduce the mession in re­lation to what has happened before it to establish
 

a smooth flow?
 

2. 	Was a perceived purpose for the session esta­
bliahed?
 

3. Were the objectives for the session clearly
 
stated?
 

4. 	Was an ice-breaker (a quotation, a poem, a story,
a joke, etc.) used to introduce the new subject

matter?
 

I1. 	 APPLICATION 

1. Was practice of the behavior provided during
 
the session?
 

2. What teaching-learning pri ciples were taken into
consideration in the course of the session?
 

In. ­

1. 	 Was emluatian of learner-s acucwTishmnt
:f the objective done at the end?
 

2. What tool or technique(s) were used to measure
 
learnings? Results?
 

IV.CLASSROOM MANAGEMENT
 

1. 	Pacing -
Did the lesson proceed at a challenging

pace? 
Or where people bored?
 

2. 	 Time - Did the session start and begin on time?
 

3. 	 What instructional aids were used?
Were the aide usedeffectively?
 

4. 
How did the facilitator conduct him/herself?
(Voice projection, physical stance, gesturesetc.)
 

Coments for improvements: 

/pat 	80.1.23 
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CRXTIQU SHERT
 

A. PYsICAL ARRANCEr 

Was the room conducive to learning?
 

B. PREPARATION OF THE TEACHeR 

-1 Does she have all the materials needed?
 

2. Did the teanher start on time?
 

3. Does she know her subject matter?
 

C. LESSON PROPER
 

1. Was the objective stated behaviorally? 

2. Was the objective clear?
 

3. Was it attainable? 
4. Did the teacher establish the rationale of the activity? 

How?
 

5. Was the time element appropriate for the topic presented? 
6. Did the learning activities help in the achievement of


objectives?
 

7. Were there alternatitve activities for.learners who haddifficulty in achieving the objectives? 

8. Were the Individual given Iowledge of result?
 
9. Was there a time given for each Individual to undergo appro.
priate practice?
 

10. 
 Did they evaluate th. outcomes based on the objectives?
 
D.. CGIEPS FORM1ROVEMENr 
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USEFUL TOOLS: 


NF IA P T PORR MORTATSGATHERING INIET.T-IODS 


1 12 
When it comes right down to it. being an evaluator is akin 

9 3 

to being a detective. Both evaluators and detectives
search out information, analyze what they find, and thenreach conclusions based on their analyses. Sherlock 

V810
",o; 

Holmes had his magnifying glass... but what are thetools of the trade for those of us working in evaluation? 

This section begins to answer that question by presen-
ting sixteen different information gathering tools:Action cardsMa 

A ticaMeasuring
Analytical FrameworsCommunity Meetings 

Diaries 
Farmer's Own Record 

InterviewingInvestigative Journalism 

pn 
Nutritional 

Masring tion StatusObservation 

Problem Stories 
Questionnaire 

ScalesUnobtrusive Measures 

suited to the character of an individual project. Therefore, usingportant. however, to keep in mind that the tools we use for collectingcombination of tools provides a way to cross-check and confirm infor-
a 

data often influence what we in fact collect, 

These tools provide ways of putting into action some of the concepts ofthe earlier sections. They enable us to expand our repertoires. it is i-

The description of each tool has five parts: Definition. How it's used;Pros.Cons, andOther Issues; Participatory Applications; and For MoreInformation.The highlight on participation stems from PVOs' commit-
meat to helping people to carry out development activities themselves, 
as emphasized throughout the Sourcebook. 

The tools included here are intentionally diverse in scope. Some aregeared to quantitative data and others to qualitative concerns. Sometools require reading and writing, others emphasize listening, and stillothers are mainly visual. Many of the tools are simple to create anduse. while others are more complex and require considerable ad-
vance prepardion. 

It is important to remember that there is no direct match between the 
tools and the Primary Persuasions discussed in the previous chapter.
For the most part. any of the tools can be adapted for use with any of 
the persuasions. For instance, anevaluation stressing a goal-based ap­proach may encompass both quantitative and qualitative goals, so amethod combining scales, questionnaires, photography. and problemstories might be appropriate. Likewise, a goal-free evaluation might 
make use of the same method, although with more open-ended items on 
the questionnaires and scales. The one exception in terms of matching
persuasions and tools is probably naturalistic evaluation. Clearly, theless obtrusive tools, such as observation, interviewing and unobtrusivemeasures would be most appropriate in this case. 

Generaily. the key to effective selection and application of informationgathering tools is the use of a number of tools in combination. Different 
tools by nature reveal different aspects of a project. For instance,creative expression may show individual feelingswhereas action cards and opinions.certify certain verifiable tasks ac­
complishments. 

or 

The use of a combination o! tools also deals with the thorny issues of
RuA r and vAimrry. These principles evolved from the scientificmethod and are two pillars of social science research. Basically, 

reliability ineans that you can trust the consistency of a measure I.-omone sittuation to the next, validity deals with the extent that a test 
measu-es what it is supposed to measure. In evaluating PVO projects,it is usually not possible to find ready-made measures that are reliableand valid, while at the same time appropriate. Instead. project
evaluators often are called on to create their own methods especially 

mation gathered. 

Another important key to effective information gathering is the use ofam o s es o rand aferta, he le ve­as major sources of "before" and "after" data. but the less converhtional tools in this section, such as mpping. are also adaptable for thi 
purpose. 

Information collection methods tend to be "catchy" or easily visibleparts of the evaluation process, and therefore, decisions about datacollection techniques are sometimes made early in the planning pro.cess. However. look back to the Evaluation Clock (p. 22), and notewhere this decision fits into our framework. The selection of an infor­
mation gathering method should be coordinated with other basic deci­



-------

sions, namely, the kind of information needed, the evaluation ap-
proach(es) to be used, the level and complexity of the evaluation, the 

capabilities of the project beneficiaries, and the persons who will be 

involved in carrying out the evaluation process. 


As you make those decisions, then, use this tools section as you would a 
spice rack! Be daring, and add a variety of new flavors to your evalua. 

tion. Or, if you're more a salt-and-pepper type. try one new seasoning 

at a time to add zest to your findings. In short, use this section as a 

resource for enriching what and how you evaluate.
 

u TFor 
Useful Tools: Action Cards 

Definition.
Action cards provide a simple way of noting steps taken towards a goal and problems that were encountered. Blank index cards or brief. specifically designed forms (half sheets of 
paper with two or three questions) are used by individuals or groups to keep a running ac­
count of what they did. when. to reach their goal. Card entries can be short - a few wordsor sentences. The cards promote a sense of accomplishment and help identify critical pro-ject incidents or turning points. 

How It's Used.I 
This evaluation tool was specifically designed for participant use. It is most appropriate forself-help project, in which small groups or communities have decided to work together to 
accomplish a collective goal. such as starting a community child care cnaer, forming a bee-keeping cooperative, or securing piped water for a villa. Cards can be kept by all
members of a group or by selected individuals. The event3recorded can be major happen-
ings only (e.g.. rights secured to a parcel of land) or more detailed (e.g.. meeting held with
Mr. X, application presented to district office. etc.). Obviously. the more detailed approach
gives a fuller picture of the project's activities, 

Participants can use the cards at regularly scheduled meetings to assess their progress. By
comparing the cards to a projected action plan or timeline, changes and needed revisions in 
the plan can be identified. The cards can also be shared with outside evaluators as a basis
for discussion. An evaluator's questions and insights may help broaden a group's view of its
activities. Also, the cards provide a concise record of outcomes. 
Besides being useful for evaluation, the cards have a positive side effect: they reinforce 
goal-setting and planning .kills amongst the participants. In using the cards, participants
keep a longitudinal account of a specific set of activities and expand their capabilities for 
chartLn future activities. 

Pros Cos, Other Issues: 

PROS: e Specific, concrete, action (outcome) - oriented. 


o Easy to use. 
CONS: * If used alone, can place too much emphasis on results and not enough on how theycame about. 

e Requires some writing ability. 
This approach assumes that participants are clear on a project's direction and are commit­ted to its goals. Also. action cards need to be introduced early in a project in order to have 
maximum value for tracking activities. 

The way participants use action cards can involve them to greater or less r aegre s au pru­ject analysis and p,,icy-making. On one end of the spectrum, participants might keep cards
which would then be .repiled and analyzed by an outside ovaluator. On the other end. 
participnts would be involved in determining what to record, how to analy e end use the
data, and with whom to share it. The latter approach enables part!clpants to be not only 
sources of data. but first users of the data as well.
Action cards are an easy-to-use, easy-to-introduce evaluation tool that can effectively be 
combined with other tools to comprise a project evaluation strategy. The cards create a
mechanism for building community participation in evaluation throughout a project, not just 
at the midpoint or when a project ends. 

More Information: 
No published references available. Original work developed by World Education, 210 Lin­
coin Street. Boston. MA 02111. 

Useful Tools:, Analytical Frameworks 

Definition:
 
An anaiytical framework provides a conceptual model for organizing and simplifying a com­plex process or situation. Typically. the frameworks are written outlines or graphic repre­
sentations that are used as guides in examining the subject of the evaluation. 

How Its Used:
 
Two analytical frameworks adaptable for 
 PVO project evaluation are: FOiCa FLiD 
AN.M.SIs and M.,:cTONAL ROLE ANALYSIS. 
Force field analysis can be used to look at any situation and determine the factors both con­
tributing to and inhibiting desired change. For instance, a community womens group may
have the goal of increasing their chicken production. With force field analysis. hey would

first brainstorm existing supports" to chicken production (good stock, sanitary housmi.
 
proper feed, then brainstorm possible "constraints" (poor care of chicks, prevalence of 
disease. The idea behind force field analysis is that by maximizing positive forces and
removing negrnive forces, goals can be reached. This framework is graphically represented
as follows: 

existing situation -. 1. GOAL 
T T T

Functional role analysis is asuch useful overlay for examining social and task relationships,as behavior and interaction in small groups. Group process outlines exist for this
analysis and include criteria for effective "task" and "maintenance" behaviors,
Analical frameworks can also be created for specific situations. For instance, a local PVO 

c 
in Tanzania drew upon transactional analysis (see Jones &Jongeward) as a means to focus 
on respectful. participatory development and learning approaches. Their framework
developed contrasted "parent-child relationships- and "adult-adult relationships'" (seeVelle. 

Analytical frameworks work well with grcup discussion. The person presenting theframework needs to be able to explain it clearly and involve the group in applying it to their 
own situation. Following the discussion and analysis, recommendations and action plans 



" Often emphasizes specific skills; useful for behavior learning,

" Leads directly to action steps. 


CONS: May be ctoo abstract for some groups.
* In some cases. may be too narrow in scope and exclude other important variables. 

Partilcpatory Applications: 
Though analytical frameworks can be used by individuals, they are used most effectively
for group discussion and analysis. To enable everyone to express their views - to get the 
fullest range of perspectives on an issue - small groups of four or five can meet, conduct 
analyses, and then report their ideas to the larger group. Next. the large group can work 
together to identify conclusions and "where to go from here." i.e.. next steps. 
Analytical frameiorks are essentially participatory tools, as long as the participants 
clearly understand what the frameworks mean and how to use them. They are helpful in 
focusing discussion and in enabling groups to develop plans of action. 

FairMan Wrmation: 
Jones. Muriel and Jongeward. Dorothy. Born to Win. Massachusetts: Addision-Wesley Pub-

lishing Co. Simple explanation and various applications of transactional analysis.
Dfeiffer. J. William and Jones. John E., ads. A Handbook of Structured Experiences for

Human Relations Training. Vols. 1-5. LaJolla: University Associates. 7596 Eads Ave.. 
Calif.. 92037. Various group process frameworks. I
ills. Jane. Learning to Listen. Amherst: Center for International Education. 1980. Hills 
South. Univ. of Mass.. 01003. Group process; transactional analysis applications to rural
development. 

Useful 	Tools: Community Meetings I 

DefildaLFor the purposes of project evaluation, community meetings are a structured assembly for a 
large group of people that provide a forum for the following: a hearing on issues, a presenta-
tion of evaluation findings, a discussion of evaluation recommendations, and/or decision. 
making on plans of action. 
Generally, community meetings are most appropriately used in combination with one of the'
other tools included in this section. Community meetings serve to open the evaluation pro-
cess to more people and thus promote a greater sense of community involvement in project
activities. The community meeting is basically a "presentation- tool, while the other' 
methods are more "~data collection" tools. 

How Its Used: 
Community meetings can utilize a wide range of formats: a visitor or expert panel pro­seDtation; community committee presentations: a orfair 	 display (for instance, differentkinds of wood burning stoves; or art work created by community members, see Creative Ex. 
pression); a structured workshop; a presentation by community leaders; a debate; etc. 
Whatever format is used. the process of a community meeting is essentially the same. Firstand foremost, community meetings must be well-planned and carefully structured because
of the number of people involved. Community members ideally should be informed of what is 
to be presented at the meeting in advance, through a wall newspaper, flyers, home visits,radio, or whatever medium is available. When the meeting is held. its scope and purposes
need to be made clear at the outset. Next. the presentation is given; it should be brief and 
geared to the level of those attending. Questions and discussion then follow. A good way to 

small discussion groups. After a specified period of time, the large group can reconvene and 
hear reports from each of the small groups. To end the meeting, it is important to specify 
any decisions that have been made and any next steps planned. Since it is difficult for manypeople to agree on a course of action. suggestions can be referred ta a community or projectcommittee or to community leadership for their deliberation. 

Community mem'ings can be held at "critical points" throughout the life a project, such as 
project identification and planning; mid-point review; and termination of outside technical
assistance. 

Pro, Cons, Other Isus:
 
PROS: 0 All-inclusive; all interested community members 
can attend.
 

, Broadens community ownership of project.
 
e 	 When outside experts are involved, provides a "reality-base" for expert views 

and recommendations. 

CONS: 	 0 Community conflicts may be manifested and go unresolved. 
e Difficulty in bringing closure to the meeting. 

Participatory Applications:

Community committees involve a significant number of community members in meetings
 

The committees can perform the following tasks: collecting/analyzing data for presentation
at a meeting; planning the structure of a meeting; coordinating logistics (space. publicity.
etc.} making presentations at a meeting; following up on meeting recommendations by func.
tioning as task forces. If a meeting is to be devoted primarily to an expert presentation, the
preparation gives community members the feeling of havig some part to play. Action taskforces are excellent for translating evaluation findings into community commitmenta. 

'The composition of community committees will differ according to the interests of a par­ticular community. Some may want representatives from major comimunity groups; others 
may prefer voluntary participation. 
For Mere Information: 

Byram, Martin; Conchelos. Greg; Hall. Budd; Jackson. Ted. and Kidd, Ross."Emerging Rural Applications of Participatory Research." A Paper Prepared for Social 
Sciences Division. Unesco. Paris. 1978. Toronto: Participatory Research Project, Interns­
tional Council for Adult Education. 29 Prince Arthur Ave.. Toronto, Ontario M5R 1B2. 
Canada. See esp. pp. 9-23. 

Community Development Trust Fund. AppropriateTechnology for Grain Storage.
New Haven: Community Development Trust Fund, 1977.
 

UsefuivTools: Creative Expression 

Def'inition: 
Creative expression as an evaluation tool involves the use of art forms as a means for in.
dividuals and groups-to represent their ideas and/or feelings. This method is very open­
ended; it can generate data that is particularly rich for interpretation and contains many
subtleties. Artistic forms that are commonly used include drawing, drama, role plays,
music, found objects, and collages. 



licipating in the evaluation are comfortable. In some cultures, for instance, folk dramas-are 
a part of people's lives, and expressing reactions to a project through drama may be quite 
uaturaL After zhoosing the appropriate form, the individuals or group participating are 
usualy given a question or theme to guide their work. such as. "How has the project af. 
fected the community?" or "Before the project/after the project." Basically. four kinds of 
guiding questions or themes can be used: 1) optimal (prescriptive: hai participants would 
like something to be); 2) actual (descriptive: what they see happening in the present situa-
lion); 3) problem (descriptive/analyticaL' critical issues, why they exist, and what tado about 
ihemt and 4) comparative (how participants see two different periods of time, two different 
projects, etc.). 

in evaluations with individuals or small groups as participants, the participants work on 
their creations and then present them to the full group for reflection and analysis. When 
groupswork on one art form together (such as a collage), they stand back to look at and 
think about what they've created. In both cases - individuals or small groups - the crea-
tion(s) becomes a representation to "decode" and analyze, then draw conclusions and make 
plans for the future. 

Here 	are some suggested art forms: 
* Drawing: charts, maps. timelines, pictures, abstract free form. social interaction 

networks. cut-outs, diagrams 

* Drama (usually longer than role plays): before and after stories, different perspec-
tives on same issue through different characters; story of a problem 

" Role play: critical incident. problem situation role reversal how to solve a problem 
Pros. Cons. Other Isues 

PROS: * Literacy skills not required. 

e Art works usually represent a wide range of views and mirror complexities. 
* Process is fun and promotes interaction/discussion. 

CONS: e Some participants may be inhibited in expressing themselves through art forms 

* Analysis and interpretation can be complex-. hard to reach conclusions, 

o Some funders may consider creative expression too "soft" an evaluation tool, 

Participatory Applications: 
Creative expression lends itself naturally to participation. The process of using an art forzq
for evaluation is actually more like a workshop than the administration of an evaluation in! 
strument. The evaluator serves as a facilitator, establishing the focus for the art form. then 
guiding the participants in creating, and finally posing questions to aid in analysis and
drawing conclusions. 

Whether the art works are created by individuals separately or individuals as a single 
group, all participants contribute to interpreting what has been created. 7"iphasizing this 
collective analysis and planning - making recommendations, revising a project ,mplemen­
tation plan. modifying project goals - maximizes the participatory use of this tool. Collec-
tive analysis and planning takes time, but the time invested yields participants who share a 
sense of ownership and commitment to project activities and directions. 

Kidd. Ross and Byram. Martin. Popular Theatre. Participatory Research Project, International 
Council for Adult Education. undated. 29 Prince Arthur Ave.. Toronto. Ontario. Canada. 
M5R IB2. 

Loedza Botanant Organizing Popular Theatre. Popular Theatre Committee, Institute of 
Adult Education. University College of Botwana. Private Bag 0022. Gaborone 

Botswana. 
Botswana. 

Marino. Dian. Drawing from Action for Action: Drawings and Discussion as a Popular
Research Tool. Participatory Research Project. International Council for Adult Educa­
tion. Toronto: undated. (See "Kidd" above, for address.) 

Russell. Robert. The Fun Bus. Amherst: Center for International Education. Hills South. 
Univ. of Mass.. 1977. For community drama. 

Vella. Jane. VisualAids for Nonformal Education. Amherst: Center for International Educa 
tell. an. ofsassid fEron 
ion. Univ. of Mass.. 1977. 

Useful Tools: Diaries 

Definitiom 
Diaries are records of events that occur over time. They record how the events happened. 
the problems that occurred, and peoples' feelings and thoughts about what transpired. 
Diaries can be kept by individuals, groups, or communities; they can focus on a narrow 
topic, such as rice planting and harvesting, or on wider aspects of community life, such as 
community development efforts. 

Diaries are a unique source of data in that they record activities as well as personal refleo. 
tions on those activities. 

How 	It's Used: 
Diaries need to be introduced early in the life of a project, and participants may require 
some training to use them effectively. It may be useful to review samples of other diaries. 
Participants may also want to meet after they've made a few entries to discuss what makes 
a valued entry and problems they may have encountered. Diaries can be kept in blank note­
books, or packets of forms, or even on cassette tapes for participants with minimal literacy
skills. Guidelines should be set to determine what is to be included !n the diaries and how 
often entries are to be made. 

The data from diaries can be compiled in one of two ways. First, an outside evaluator can
collect the diaries at specific times and review them. Second. participants themselves can 
meet to share their entries and discuss their themes and perceptions. The questions of who 
will have access to the diaries and how the information will be used should be determined 
from the outset. Some participants may be unwilling to present parts of their diaries to an 
outsider or even to another community member. 
Diaries have been used creatively in some development programs. For instance, in Bolivia. 
farmers kept "technical agricultural diaries" to record how they carried out crop andlivestock tasks (see Hatch, 1981). The information in these diaries was considered so 
valuable by agriculturalists that it is being compiled into a "people's textbook." 

Thus, the diary material is useful for a number of purposes: tracking th life of project ac­
tivities; identifying major turning points or problem areas; noting changes and accom­
plishments; getting a picture of individual satisfactions and dissatisfactions - even pro­
moting learning among community members or between communities. 
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Use Tool: Unobtrusive Measures 

Definition:
The use of unobtrusive measures involves gathering information about 8 community ;rsituatir without the knowledge or consent of the people in that setting. The infoma"usually obtained inconspicuously. may include physical traces, archives and per'
observations. 

How It's Used: 
Unobtrusive measures &are used to gather information without disturbing peop.searchers have demonstrated that people react differently when they realize someonegathering data regarding their behavior. The task, therefore, is to gather this informa
inconspicuously 
Observing physical traces involves exhmining behavioral evidence. For example, insteadasking people whether they use latrines, one could count the number of village latrines wit,paths that are overgrown with grass. Similarly, the wear and tear on a library book wll!reflect the extent of its use. 
The records kept in a society are also a good source of information. For example morbidiqand mortality rates should reflect whether a community health program has resulted ichanged behavior. Diaries, letters, personal logs and agency records can also tell. 1.evaluator about community life and the effect of local programs. ...
 
Systematically recorded observations can also provide important information for evals­tion purposes. Tape recorders, still cameras, television and movie projectors can be used qp.stead of human observers. 

Prs. Cons, Other Issues:PROS: * Information already exists, and can be collected economically.
e Behavior of people in the community Is not affected by the process of gathering 1117
formation.
 
CONS: * Easy to misinterpret physical evidence.
 

e Existing records are notoriously poor in many countries.
Asecretive approach raises serious ethical problems. Research reports based on informsp'tion gathered without the knowledge or consent of those involved may embarrass or eve"endanger organizations or'communities being studied. ..
 

Participatory Applications:Although the use of unobtrusive neasures was designed primarily to help outside observell
learn about the life of a community without causinig people to change their behavior, par:
ticipation in the process is still possible. People in a community may be invited to looktheir own circumstances, sharing in the search for appropriate evaluative information 
t
 

Alternatively, if this information is gathered by outside observers, the conclusions may be
presented to community groups in a 
 context within which they are able to discuss thb
findings and address the implications.
 

Fog' More Informaton: 

.detrson. Scarvia B.; Ball. 
 Samuel; Murphy, Richard T. and Associates. "Unobtrusive
Measures." Encyclopedia of Educoonal Evaluation. San Francisco: lossey-Bass

publishers, 1975. An excellent overview of evaluation concepts, including this one.
 
Measures: Nonreactive Research in the Social Sciences. Chicago; Rand McNally at Co..
1972. The classic book on the use of unobtrusive measures.
 

Webb, Eugene.; Campbell. David T.; Schwartz, Richard D.; and Sechrest, Lee. Unobtrusive 
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