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SUMMARY OF RECOMMENDATIONS

Participant Training Programs

Group Seven recommends:

al

that the Mission initiate a process of limited
decentralization of English language training
for participant programs; that USICA's English
language program in Alexandria be used as soon
as practicable for participant training.

that the Mission develop English language program
guidelines for decentralizing some of the parti-
cipant programs.

that most English language training for partici-
pants continue at the English Language Institute
of the American University in Cairo until such
time as further geographic decentralization of
English language programs can be achieved.

that the Mission and Office of International
Training consider use and develop the capacity
to conduct special English language tests as
alternatives to the ALIGU tests for short-term
participants.

Counterpart Training Programs

In this regard, we suggest:

a.

that the Mission develop the capacity to assist
in-house and contract staff in the design of
appropriate English language training programs
for counterpart staff.

that the Mission encourage the develcpment of
English language counterpart training programs
(where necessary) in middle and upper Egypt.

that each counterpart training program be analyzed
to determine whether or not there are alternatives
to providing English language training to counter-
parts.



Other Training Needs

Here, G7 recommends:

a.

that the Mission provide technical assistance to
non-profit private and public-sector organizations

in Egypt in developing or improving their English
language training programs for their clientele;

that the Mission stress the areas of teacher training,
curriculum development, program planning, and other
like areas rather than on capital-intensive programs
such as those which supply language laboratories and
other hardware.

that the Mission contract with an appropriate organ-
ization to provide this technical assistance.

that the activities of such a contract team include:

- General workshops for coordinators of EFL programs
in Egypt, including EFL methodology and techniques;

- Ongoing seminars for coordinators in the areas of
teacher training, curriculum deveiopment, use of
audio-visual equipment and resources in EFL, and
evaluation of training;

- In-Service teacher training and curriculum devel-
opment for specific programs.
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INTRODUCTION

This study was carried out by Group Seven (G7)l/during March
1980, a period of considerable ferment in the English language
teaching field in Egypt. The current prospects for English
language teaching are both challenging and daunting. The
demand for English language instruction appears to far exceed
the ability of existing competent institutions to provide
training. This demand comes from both individuals and insti-
tutions. The private sector - banks, airlines, and companies
of various types - has either established English language
programs or has sought outside help in training employees.
The public sector - ministries and universities - has sought
assistance in establishing or strengthening its programs or

has sent employees elsewhere for English language training.

The Post-Peace Fellowship program has been especially effective
in raising the consciousness of Egyptian educators regarding
the quality of university-based programs of English as a
Foreign Language (EFL). Other growing overseas scholarship

programs have added to the EFL instructional surge.

1/ This is the third study carried out by G7 in the general area
of participant training and its English language component,
The first two produced reports entitled: "Evaluation Study
of the Intensive English Language Training and Testing Ser-
vices Provided to AID-Sponsored Students' (Contract AID/OTR-
C-13587, W.0. 10, May 1978), and "Evaluation Study of Selec-
tion, Admission and Placement Assistance Provided for AID-
Sponsored Students from Abroad' (Contract AID/OTR-C-1387,

W.0. 9, February 1979).



In addition, individuals - who see, for example, secretaries
competent in English reportedly earning twice as much as
university professors - are flooding courses available to

the public.

At the same time, with the exception of a few outstanding and
well-known English language teaching programs, there are
reported to be serious deficiencies in many public and private
English teaching institutions. For example, in many university
departments of English, the teaching of fereign language is
still considered only a part of general training in literature.
And there is a very serious lack of English language programs

in upper Egypt.

This is the existing context in which the G7 Team undertook
its limited study of English language training for USAID par-
ticipants and counterparts. We could only, however, ignore
this general context at our peril; indeed, we were reminded

of it in every interview and discussion we held.

A second dimension could also not be overlooked - the historical

perspective.

[y}



English Language Instruction in Egypt: An Historical Glimpse

Until about 1955, education in Egypt was restricted to a small
elite. The large number of British teachers in Egypt led to a
strong English language program in the secondary schools and
universities. Following this period there was a substantial
decline in English-language teaching as a surge of nationalism
led to increased calls to limit English in schools while massive
increases in school enrollments began. Although the faculties
of medicine, science, agriculture and engineering had formerly
used English as the medium of instruction (as they do today),
in the early 1960s there was a concerted effort by the Egyptian
government to replace English with Arabic in these faculties

as the medium of instruction. (Interestingly, during this
period some of the translation of English textbooks into Arabic

was supported by PL 480 funds.l/)

Following President Sadat's Open Door Policy statement, the

demand for English language training rose dramatically. Today,

as mentioned earlier, this demand is at very high levels in all
sectors - public, universities and secondary schools. This
increased demand has led to the straining of capacities at the
traditionally high-quality centers of language instruction -

such as the American University in Cairo and the British Council -
and to the proliferation of small, private English language

schools.

1/ See "Franklin Books Programs," in Bjorn H. Jernudd and Gary

L. Garrisson, Language Treatment in Egypt. (Cairo: Ford
Foundation, n.d.7J.




Some of these programs, as well as those of the International
Language Institute and the new English language program at

the American Cultural Center in Alexandria, can and are pro-
viding quality English language instructicn. However, they
cannot by themselves meet the English language needs of Egyrt.
In addition, and most serious, is the aimost complete lack of

English language programs in upper and middle Egypt.

English language programs at Egyptian universities are currently
encountering severe strains. To begin with, the sheer numbers
of students requiring English language training is startling.
According to the Director of the English Language Center at
Cairo University, of the 75,000 students at Cairo University,
25,000 require training in the area of English language.
Further, according to a ten-year old policy of the Supreme
Council of the Universities,\all English language instruction

is under the jurisdiction of the Universities' English Depart-
ments. However, because of the English Departments' traditional
emphasis on the teaching of literature, English language instruc-
tion, except as vehicle for understanding literature, has
apparently been given low priority. Recent BA graduates with
high marks are reportedly offered lighter loads in teaching
literature at the demonstrator level; those with lower marks

may apply to teach English language courses, often with twice

the load of the literature instructors.



Another major problem is the lack of knowledge base for modern

language teaching. Although both AUC and Ain Shams offer
Master's degrees in English language teaching, there are

apparently no Ph.D. programs in linguistics in Egypt, except

in Arabic studies. Many of those Egyptians with doctorate
degrees in linguistics earned cutside Egypt (for example,

through the Ford Foundation program funded during the early
1960s at Al-Azhar University, at what is now the Faculty of
Languages and Translation) have subsequently left Egypt to
teach in other Middle-Eastern universities. A study of
"Linguistic Teaching in Egypt," written about five years

ago, largely holds true today:

Our impression from interviewing professional linguists
teaching in English Departments is that the task of
implanting English proficiency in the student under
overwhelming odds of overcrowded classrooms or insuffi-
cient student knowledge of English severely hinders the
teaching of general linguistic theory and method.

As a matter of fact, our distinct impression is that
linguistics is seen as an aid to English language teaching
and not as an independent field of study applicable to any
language at most universities in Egypt. With few exceptions
most linguists obtained their advanced degrees abroad and
returned to teach English.

® * ®

Except for the staff at the American University, salaries
are low and workloads very high. Teachers of linguistics
hold jobs at many schools to make ends meet, and appear

to teach language courses, to supplement their income.l/

1/ Ibid., pp. 129-131.



However, there are now interesting signs of change in the
historical approach of higher education to the teaching of
English. The Chairman of the Supreme Council of Universities
told G7 that it is a high priority of the Council to establish
five modern language centers - at the Universities of: Assiut,
Ain Shams, Alexandria, Cairo, and Tanta - with the highest
priority given to Assiut. The Centers at Cairo, Alexandria,
and Ain Shams, he said, were already operating in a limited
capacity.l/ The Cairo Center has been structured independently
of the Department of English, under the administrative control
of the Vice-Rector, although almost all of its teachers are

assigned to it by the Department of English.

In brief, then, meeting the short-term English language instruc-
tional needs for Egyptians going abroad to study or in business
or government will be difficult outside the already-established

institutions. In the long-term, there are better prospects.

1/ As of March 1980.



The Current Work Order

This study seeks to contribute to those prospects. It

follows the Scope of Work and the Work Plan submitted to

the Mission on 9 March 1980. The findings of this report

are organized as follows:

1. USAID Mission Needs in English Language Training

2. Current Mission English Language Programs

3. Survey of Selected English Language Programs

4. Analysis of Potential of Selected English Language
Programs to Meet Mission Needs

The G7 field team consisted of: Mssrs. Ahad Shahbaz and

John Bing. The draft report was reviewed, edited, and

elaborated by Dr. Alfred Fiks, President of Group Seven, Inc.



FINDINGS

I. USAID/EGYPT NEEDS IN ENGLISH LANGUAGE TRAINING

The USAID/EGYPT Mission's Needs in English Language Training
can be divided into three categories, for the purpose of this
report: Participant, Counterpart, and Other - the last cate-
gory covering a relatively new and growing area of AID concern.

Participant training in English is for those who have been

selected by USAID and the Government of Egypt for study (long-

or short-term; academic or non-academic) in the United States.

Counterpart training in English is for those Egyptian personne:

who are interacting with English-speaking staff in USAID, from
US contract teams, or from short-term US training teams who
carry out their instructional programs in English. Other Ené-
lish language training is for assisting organizations, both
public and private, in upgrading their English language training
capacities, or for training their staff in English language

skills directly so that they can better carry out their own

work.

Many of the USAID staff interviewed by G7 expressed their
concern about the growing English language "problem". That
problem took slightly different meanings depending upon the
project or sector being discussed. But almost all of the
Mission staff interviewed felt strongly that the English

language programs which have been urdertaken, will be, or



ought to be undertaken, need better coordination within the
Mission. We suspect that part of the reason behind our
positive reception was that staff were pleased that in our
study there was a recognition that the English language
"problem'" exists, and that it may be dealt with - that it is

amenable to improvement.

A. Participant Training

According to Office of Training figures, 850 participants

are scheduled for departure to the United States during 1980
alone. This is 41% (or 2/5) of the total number of all par-
ticipants sent since the inception of the program in 1975, and
indicates the magnitude of the growth of the participant trvrain-
ing program. Moreover, according to projections, the program
will continue to grow in 1981. For analytic purposes, parti-
cipant programs will be examined under three headings: Academic,
degree-related programs, The Post-Peace Scholarship Project,

and Non-academic training.

1. Academic, Degree-Related Programs

According to Mission study, out of the 850 there will be

1534 (or 16%) long-term contract and noncontract participant
trainees in 1980. (Some additional 1oﬁg—term training par-
ticipants will come under the umbrella Technology Transfer

and Manpower Development Project. However, very few of
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latter are expected to be in academic, degree-earning

programs. )

Of the various USAID staff interviewed by ':<, only those
involved with the Rural Health Delivery Project mentioned
academic participants as having difficulties in the English
language area. This may be because there are so few
participants in this category (16% this year), and the
number of such participants is likely to remain propor-

tionately small, and the selection process is keener.

The Rural Health Delivery Project's problems in the English
language area are, however, instructive. They illustrate
the perpetual problem of blanket rulings versus specific
project or program needs. Over the five-year course of the
project, 22 candidates have been or will be sent to tuae

U.S. for Masters in Public Health degrees. Of the first

6 physicians who took the ALIGU test, none passed. Many

of these dociors, who had received their medical training

in faculties which use English as the medium of instruction,
complained that the test was inappropriate and culture-

bound.

The head of the program had established four criteria for
selecting physician participant trainees. These were:
on-the-job-performance, a written commitment by the nominee

to work in rural health delivery upon his or her return,
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recommendations from supervisors, and knowledge of English,
Because the English proficiency test is the primary screening
device which prevents a nominated candidate from becoming a
participant, the result has been, over the course of the
program, that commitment and medical training are perceived
to be of importance only in the selection of candidates,

not in the selection of actual participants. Consequently,

program goals were seen as frustrated.

The same director then developed an alternative test for
participant candidates which consisted of a lecture in
English and a report in English from a chapter on public
health. On the basis of this test, waivers were initially
given by the OIT in Washington. However, according to the
Office of Health and Population of the Mission, these
waivers are not now available for future participants.
Indeed, although the head of the program was able to

provide for a special English language program for the

participants at a medical school in the United States,
participants had no access to such a program until they

reached minimum proficiency on the ALIGU test. This was

perceived as a "Catch-22" situation.

From the point of view of policy-makers in AID's Office

of International Training in Washington, the issue is
clear (as expressed to G7 prior to the team's departure
for Cairo and as analyzed in detail in a prior G7 Repert

referenced in the Intreducticn): Participant programs are
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expensive, and sending participants with inadequate English
language skills means that even more money must be spent

in expensive English language training programs in the
States. From the perspective of project heads, the out-
come is that otherwise less-qualified participants are
selected, or that project timetables are disrupted. Perhaps
there is another way to approach this dilemma and we return

to this issue in the Recommendations.

According to the Office of Training, the Post-Peace Scho-
larship program is not strictly a participant program,
since participant programs are "intended to assist Egyptian

organizations and institutions with their manpower devel-

opment efforts, ... the training is designed to meet crgan-

izational needs, rather than individual ones.l/

Mission Order No. 10-1 notes that 'the implementation of
this project is under the general supervision of the
Missions Abroad Department of the Ministry of Education.”é/
Hence, this project does not fully fall within the scope

of this study, and only a few comments will be made

regarding the English language training for Post-Peace

Internal USAID/Cairo Memorandum, March 19, 1980.

2. The Post-Peace Scholarship Project
candidates.

1/

2/

Participant Training Mission Order No. 10-1, p. 4.
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Under the Peace Fellowship Agreement, the Government of
Egypt is responsible for the preparation of the Peace
Scholarship candidates for study in the United States, and
this includes their English language training. Since most
US colleges and universities require the TOEFL examination
of foreign student applicants, with a cut-off score of

500 or 550 for admission, a tough screen is created.
According to the Supreme Council of Universities, the high
cost of training at the English Language Institute of the
American University precludes the attendance of Peace
Scholarship candidates at this institution (although other
U.S.- bound participants do receive English language

training there under a USAID Grant Agreemcnt.)

The candidates are, therefore, sent to a variety of insti-
tutions, including the British Council and a number of
university programs. The Survey Team observed some of
these programs while conducting this study. They ranged
from an adjunct program at Alexandria University, to

Cairo University's new English Language Center, to a
special program organized at Minia University. The

quality of these programs varied widely and some candidates

do not attain the minimum qualifying TOEFL score.

Nevertheless, the Peace Fellowship program, perhaps more
than any other single event, has highlighted the deficiencies

in academic modern language programs in Egypt.
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Since the program will call upon English language
resources in Egypt over the next three years, it is to

be hoped that there will be continuing incentives to
improving English language programs within universities
over this period. One observer described the scholarship
program as creating a sense of urgency about modern lan-
guage teaching, but doubted that a watershed had been
reached. It has also focussed indirect attention on the
high cost of English language training at the American
University's English Language Institute, which apparently
only USAID can afford. (Because of space limitations, it
is unlikely that all the Peace Scholarship candidates

could have been trained at AUC in any event.)

Nonacademic Training

There are numerous subcategories of both short- and long-
term nonacademic participant training. Long-term candidates
generally study in nondegree programs in academic or training

organizations in the United States. All of the participants

needing English language training before departure will have

attended the English Language Institute at AUC.

There is apparently a major need to rethink English language
training and testing for short-term participants. Many
Mission staff involved in sending short-term participants
are concerned with the blanket testing regulations con-

tained in AID Handbook 10 which require minimum ALIGU test
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scores (which differ slightly for academic and non-
academic pacticipants). Egyptian officials who are
aware of the testing procedures are also critical of

the methodology, terming it culture-bound.

Increasingly, non-academic, short-term participants are
being drawn from rural areas and from mid-level manage-
ment positions. The English language skills of such
candidates are lower than those of higher-level urban
officials and academically inclined students; hence,

the language criteria issue is likely to grow. Issues

of equity, cost-effectiveness and training value are
involved. For example, should an urban-based candidate
have an advantage over a technically skilled and highly
motivated candidate from upper Egypt simply because of

a differential in English language skills? And is it
cost-effective for AID to spend up to $3,000 for English
language training to prepare a participant for a six-week
U.S. participant training program? Is any objective being
served if the participant goes through his U.S. training

with inadequate English?

A re-evaluation of English language training for short-
term participants should be put into the context of the
changing nature of USAID's training role in Egypt. For
example, in considering English language training for

USAID participants, alternatives such as in-country



16

training in English, in-country technical training in
Arabic, and third-country training must be considered.
There are two criteria which need to be applied. What
type of training is both more effective and more efficient
for the trainees, and which is most cost-effective from a
programmatic viewpoint? Many individual project managers
are using such criteria already; and it might be useful to
apply them on a Mission-wide basis (not in the sense of
blanket regulations, but rather as issues to be considered
in the development of Project Papers and in discussions

with Egyptian officials).

In all such cases, the objectives of the specific training
programs, as well as the characteristics of the partici-

pants, their English skills upon entering, and the avail-

able resources, must guide the methods, content, medium

of instruction, and location of training. Each separate
training program might be examined in this way. Similarly,
when English language participant training is necessary,
the objectives of such training (and consequently the
testing of the attainment of these objectives) should
relate to the objectives of the overall training program.
That is also what is missing in the blanket ALIGU testing

concept.
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One exampl. of a new approach to such training may be
instructive. The Project Manager of the Rural Development
Decentralization Froject determined that for trainees from
village-level programs to reach an English proficiency
level suitable either for in-country or participant training,
up to six months of ESL training might be necessary. All
the prospective trainees would have to leave their homes
and jobs to go to Cairo for the entire training period.
Such a program would be expensive in time and money for
both AID and the traincws. The alternative arrived at

was to bring an Arabic-speaking trainer from the United
States to develop a specific training program in Egypt.
There are other kinds of solutions that also might be
available in the event that a scarce resource such as a

U.S.-based Arabic-speaking trainer is unavailable.

The various USAID Mission projects in Health, Public
Administration, Commodity Imports, Agriculture, and other
sectors have varying training needs, and consequently
various English language training requirements. As of
this time, however, because of the relative lack of
variety of English language programs available and util-
ized by participant trainees, and because of the blanket
testing regulation, all short- and long-term nonacademic
trainees, regardless of the objectives of their training,
their backgrounds, and their length of stay and type of

training in the United States, attend the same courses and

must obtain the same minimum score on the ALIGU test.
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It should be noted that, in many of the programs, each
trainee is placed in a class section according to his
language proficiency and the quality of the instruction
is quite high. It should be noted further that at ele-
mentary levels, and in some cases at the intermediate
level, it is desirable and necessary tc develop a core
English language skill base, and a general introduction
to English is therefor required. However, specific
types of English language training (often called English
for Special Purposes) keyed to overall training objectives
is often a cost-effective type of language teaching at
the intermediate and advanced levels.l/Diversification
of English language training and testing to meet a

variety of training objectives is a desirable goal.

Counterpart Training

There appear to be two models for counterpart training cur-

rently being used by Mission and contract staff. The first,

used in the Management Training Program with the General

Organization for Industrialization (GOFI), under the Ministry

of Industries, uses the program of the English Language Insti-

tute at AUC for English language training.

1/

This holds not only for specific types of vocabulary,
for example, but pertains alsc to what G7 calls Skill
Training Symmetry (STS): e.g., if a U.S. training program
is going to be wholly lecture based, then the training must
stress aural comprehension (i.e., listening) skills rather

than speaking, reading, or writing, and so on.




19

English language training has been used to raise the trainee's
language capability so that they will be able to take English
language management training courses. Classes in conversa-

tional English are also given to upper-level GOFI officials.

A second model was developed under the Agricultural Sector
Management Development Project. Over the past two years,
five or six combined English language and management training
sessions have been conducted. The first two weeks of each
four week session are devoted to teaching manageinent terms

in English; the second two weeks to management training in
English., This training project was designed and implemented
by the Management Development Staff itself, using local

English-speaking staff. The project also produced an English-

Arabic dictionary in management terminology.

This project is a good example of fitting training methods,
resources, and content to specific project objectives and
trainee levels. There may be a number of such varieties of

counterpart English language projects "waiting to happen'".

C. Other English Language Training

Recently both public and private organizations have reportedly

been turning to the Mission for assistance in developing or
improving their English language instructional programs. These

organizations range from the English L:nguage Center at Cairo

University to the Training Department of the National Bank of
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Egypt to the Investment Authority to the Ministry of Agriculture.

In fact, there are a wide variety of institutions with a

pressing interest in improving their personnel's English
language capabilities. USAID can and should be able to assist
these organizations, for such assistance would be a highly
cost-effective way of improving English language instruction

in Egypt.

A somewhat different approach to meeting English language
needs of interested organizations has been through the Council
of State's legal advisors English language training program.
This program has been provided by USAID for lawyers involved

in working with and translating contracts and other legal

documents in English. English language training for these
legal advisors occurs under the Mission's grant agreement

with the English Language Center at AUC.

With appropriate English language expertise, the Mission
could offer further valuable assistance to the private and
public sectors in establishing or improving English language

programs in a wide variety of settings.
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IT. CURRENT USAID ENGLISH LANGUAGE PROGRAM

Group Seven's Scope of Work provides for a review and

analysis of the Mission's current English language program
""based upon the experience gained by the Mission to date."

The program in question is that offered by the American
University in Cairo through its English Language Institute
(AUC/ELI). This section cf the report should thus be prefaced
by the admoniticn that we have not conducted a rigorous evail-
uation of this program. Such an evaluation, like the one
recently conducted at the Ain Shams Center for Developing
English Language Teaching, would require a more elaborate
study of its own. The G7 team instead gathered the same

data at AUC/ELI that it did at the other English language
facilities. This is described in Section III of the Findings.
The analysis presented in this section is based on that same
information plus a "consumer's report'" of Mission staff exper-

ience with the procgram.

Several Mission staff mentioned the "special relationship"
which exists between the Mission and AUC; the Grant Agreement
with AUC both confirms that special relationship and provides

for a specific role for the English Language Institute in
providing sole source English language training for USAID
participants in Egypt. Almost all Mission staff praised the
quality of English language training available to participants

through ELI. And ELI benefits through employment opportunities
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made available to its staff and graduates, as well as from

the indirect benefits of a sizable grant.

There are four areas in which some Mission staff raised
questions about the program, or at least about the conse-

quences of the program. The first is the issue of cost.

Granting the benefits, is it worth a price three or four
times that of other programs? Second, there was a concern
that the requirement that all participant candidates be

resident in Cairo to take an English language course here

made it especially difficult for non-Cairc based candidates.

Third, the time of day in which most of the classes are

offered is said to be inconvenient for some students. Cairo-
based students would prefer more classes during the afternoon
or evening hours. And fourth, the program at ELI was said
to be sometimes inflexible in providing "special" English

language courses for specific USAID needs.

The cost of ELI participant English language programs is

quite high (See Table 1, Section III for details); it would

be considered at the high range for language programs operating
in the United States itself. The question is whether the
benefits for the Mission and trainees are commensurately high.
This is in part a policy question, in part an economic one,

and in part a measurement issue. Is it the policy of the
Mission to maintain a special relationship with AUC through

its Grant Agreement? How much is superior ELS training worth?



How much better on the average are AUC graduates than those

of other schools?

AUC in fact provides a type of English language training

which has heretofore been unavailable in Egypt. High-inten-
sity language training directed toward the specific objective
of reaching a set score on the ALIGU or TOEFL examinations is
a sort of specialized training. The fact that such training
is not found elsewhere may be due to the fact that when a
traditional relationship grows up between two institutions.
other potential competitors are discduraged from developing
the requisite capabilities. Only when a competitor is given
the opportunity to provide similar services will a comparative

cost analysis be possible.

The second area of concern is with geographical location of
participant training. It would be of considerable benefit to
all involved if English language training could take place
closer to the participants' homes. Both expenses and the dis-
location for participants would be reduced. There is thus a
very defensible case for developing English language teaclhing
facilities outside Cairo. At present, the opportunity for
such decentralization exists, although in a very limited way.
G7 could locate no programs in upper and middle Egypt which
would be adequate to supply this type of intensive training,
however. The issue of geographical decentralization of parti-

Cipant and counterpart English language training programs 1is
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addressed further in Section IV of the Findings and in the

Recommendations.

Regarding the hours during which AUC/ELI offers intensive
programs, it can be argued that the morning hours are more
appropriate for an intensive program of this type. In fact,
however, a combination of work and intensive language study
does not typicaily lead to satisfactory results. With respect
to special language courses for counterpart and other trainees,
AUC faces the problem of any successful institution: How to
maintain balance between preserving quality of the existing
program while cxpanding into new program areas. In such a
situation, AUC/ELI cannot be faulted for choosing to preserve
the quality of its committed programs rather than expanding
rapidly; and perhaps there are other institutions more appro-
priate for the development of less-intensive programs, offering

classes at other times.

In summary, Mission personnel perceive the intensive English
language program at AUC to be a high-quality English language
school for participants. Questions regarding the appropriate-
ness of using a single institution for all participant training
have been raised, and of the cost of such training. It is
generally agreed that it would be desirable to decentralize

some of this training, especially to outside Cairo.
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III. SURVEY OF SELECTED LNGLISH LANGUAGE PROGRAMS

Various English language programs in Cairo, Alexandria, and
Minia were visited by the G7 Survey Team. In an attempt to
determine various . haracteristics of these language schools,
the Survey Team visited university programs, private profit-
making and non-profit schools, foreign mission programs, and
one privately operated program not open to the public. The
intent of the survey was to gather quantitative information

on specific aspects of the programs visited. Due to time
limitation, the Survey Team was not able to visit the various
profit-making language schools which have appeared in response
to the public demand for English language programs. The G7
Team did not attempt to visit any schools in upper Egypt
(except at Minia) due to the unanimous belief of knowledgeable
observers that there are currently no publicly-offered lan-
guage programs in upper Egypt that would meet the needs of

AID participant training programs.

From our survey, it bccame apparent that the university programs
are tailored to the particular needs of their students, demon-
strators, junior faculty members, and scholarship grantees

going abroad for study purposes. It is our view that with the
exception of the American University in Cairo, no Egyptian

university at this time offers quality English language training
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that may be of use to AID participaﬁts or to the public in

general,

Some private schools and colleges offer English to the public
on a limited basis. At these institutions too, facilities are
inadequate, and shortages of space and lack of professional

staff deter effective programing and sound instruction.

The foreign missions' programs such as the USICA program in
Alexandria, and the various branches of the British Council
and the International Language Institute are among the few

programs that do offer quality instruction to their clients.
However, due to the high demand, they cannot accommodate the

needs of all their applicants.

There are many profit-making schools that are located through-
out Cairo and Alexandria which offer English language instruc-
tion. A study carried out by the British Council in Alexandria,
showed the ICA program in Alexandria and the International
Language Institute programs as the only competitors of quality
and expressed doubt about other language programs recently

1/

organized in Alexandria.

1/ Private language schools operating in Alexandria are:
ELI opening in say, 1980, Manchester Center, Oxford
Center Victoria College Evening Institute; in Cairo,
they are: Stanton, Morris School, Hopkins School,
Conversational English Center, Berlitz, Polyglot
Language School, and ICI.
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Some private programs offer English language instruction,
but only to their own employees, such as the Training
Department of the National Bank of Egypt. English language
skills are needed in many of the Biunk's departments, but

Jack of facilities and trained professional staff are again

impediments.

Information gathered by the G7 Team consists of data for
Cross-program analysis and for determining the appropriate-
ness of programs in meeting USAID's English language training
needs. In itself, the data is only suggestive; however, it
may be useful in determining a starting point for further
investigation, or more practically, as a base for improving

the Mission's ESL training function.
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English Language Program, ICA

American Cultural Center, Alexandria

The English Language Program at the American Cultural

Center in Alexandria offers courses for improving language
skills and broadening the cultural awareness of its parti-
cipants. With the exception of sponsored groups and students
in intensive courses, all applicants to, and participants in

the language program must have completed 2 years of college.

As a matter of policy, all instructors are native Americans.
The instructional staff receive pre-service and continued
in-service training, and are appointed to the program on the
basis of their successful performance during the in-service
training. All instructors are required to have a BA degree
and/or suitable training background in Teaching English as a

Foreign Language.

Students attending the program come from a variety of back-
grounds. Some are studying to go to the United States;
others are professors or students at universities who wish

to improve their English for job and study purposes.

The instructional program is communication-oriented, empha-
sizing all 4 skills: 1listening, speaking, reading and

writing. Several different courses are offered at the center:



Regular:

Classes meet 2 hours each day, 10 hours per week, for
6 weeks. This course is intended for improving conversa-

tional as well as reading and writing skills. It has 12

different levels, each of 6 weeks duration.

English for Special Purposes (ESP):

As part of the Continuing Education segment of the program,
English for special purposes is taught as a separate unit.
This term, a TOEFL preparation course is being offered, with
the emphasis on exam procedure, basic test making techniques,
and a review of elements and contents of the TOEFL exam.

Courses on contemporary American culture are also offered.

Intensive:

In anticipation of providing instruction for special groups,
ICA has designed a 5 hour per day intensive course, lasting
a total of 60 hours per term. The main goal of the course
is to prepare students for academic studies in the United
States. The course is divided into 5 different levels,

each covering the following:

Grammar 1  Hour per day
Composition 1% 1" " "
Reading and Study Skills 1% " " "

Communication Activities 1 " n "



Due to the nature of intensive programs and the special
attention needed by individual students, the maximum number

of students per class is limited to 12.

ICA provides a variety of audio-visual facilities for instruc-
tional use. Tape-recorders, special tapes developed by the
Agency or purchased commercially, videotape recorders, films
as well as the American Cultural Center's special prograams,
and exhibits provide a stimulating learning enviromnmcnt fcr

the students.



English Language Program, ICA

American Cultural Center, Alexandria

Date of Inception 1980
Number of Levels * 12
Length of lnstructional Unit (Weeks) 6
Number of Instructional Hours per Week 10
Number of Instructional Days per Week 5
Max. Number of Students per Class 20
Present Enrollment 135
Maximum Capacity per Term 840
Number of Inscructors 6
Cost per Hour in L.E. ## .83 1.50
Student Admission Criteria Yes
English for Special Purposes Unit Yes
Capability for Intensive Program Yes

* See narrative for fu-ther details.

*%* First number reflects regular fees; the second number
fees for students receiving intensive or specialized
instruction.

Contact Person(s): Mr. Richard Boyum



The British Coincil

Cairo

The British Council program at Agouza, Cairo, provides

English language courses to the public as well as to private
and governmental organizations. Up to 60% of the British
Council's clientele is from the public sector. The British
Council has provided language training to employees of the
World Bank and to technicians and engineers of the Sanitation
Department; the engineers of the Sanitation Department received
preparatory training for going to the United Kingdom and the
United States. Also, a number of consultants, instructors,

and senior lecturers are provided to the Egyptian universities

and Ministry of Education by the British Council.

The present instructional staff consists of 7 London-appointed

and 33 locally-hired instructors. The London-appointed instruc-
tors have a minimum of four years experience in teaching Eng-
lish as a Foreign Language to adults, and possess master's
degrees in Applied Linguistics or Teaching English as a Foreign
Language. Of the thirty-three locally-hired instructors, nine
are Egyptians who teach elementary English. To upgrade the
teaching skills of its staff, the British Council sends 1its

instructors for futher training to the Royal Society of Arts.



The regular program of English consists of three courses:

Elementary, Intermediate, and Upper-Intermediate; thec Elemen-
tary and Upper-Intermediate courses each have four levels
while the Intermediate has 6 different levels. The English
for Special Purposes unit provides training in a variety of
specialized areas. Doctors going to Britain for medical
studies have also received instruction in medical English

form from the British Council.

A number of universities have requested the British Council's
aid in preparing students in test-taking. The University of
Helwan, the University of Suez Canal, and the University of
Menoutfia have sent students to the British Council to prepare
for the TOEFL exam, and improve their listening and reading
comprehension. For this particular course, equal time was

spent on teaching and testing practice.

Commentarz

The British Council is well-respected throughout Egypt and
has a well-deserved reputation. It is continuing to expand
its programs. Those programs offered in regular or conver-
sational English are ot high quality, as well as courses for
those who will be studying in the United Kingdom. It should
be noted, however, that courses for the TOEFL exam, if not
oriented toward the American dialect and culture, may put

students at a disadvantage in the exam process. This is a

(93]

(&3]



regrettable consequence of the intra-English dialectic

variation and the culture-bound nature of most national

examination tools.



The British Council

Cairo

Date of Inception

1977

Number of Levels #*

14

Length of Instructional Unit (Weeks)

Number of Instructional Hours per Week

Number of Instructional Days per Week

wnl

Max. Number of Students per Class

Present Enrollment

Maximum Capacity per Term

Number of Instructors

41

Cost per Hour in L.E. **

.83 ?

Student Admission Criteria

No

English for Special Purposes Unit

Yes

Capability for Intensive Program

Yes

* See commentary for further details

** First number reflects regular fees; the second number
fees for students receiving intensive or specialized

instruction.

Contact Person(s): ir. James Hardman



The British Council Teaching Centre

Alexandria

The goal of the British Council Centre in Alexandria is to
provide English courses for the public and act as an exam-
ination center for a number of "internationally acccpted
examination boards.'" For the general public, it provides
regular courses from beginning to advanced levels; it also
offers courses to doctors, secretaries, and other groups with
special needs. Since its inception in 1977, the Centre has
offered courscs to meet the particular language needs of a
variety of different groups, such as university students,

employees c¢f government and private firms, engineers and tech-

nicians, school teachers, and members of the medical and legal

professions.

The Centre has seventeen instructional staff members, three

team leaders who supervise course development and oversee

matters related to testing, and one director and one assoc-
iate director. The instructional staff members are required
to have a university degree in English or a foreign language,
and minimum of one year experience in teaching English as a

foreign language.
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In addition to the 10 regular levels, the Centre offers
advanced courses and English for Special Purposes (ESP).

Advanced courses have been taken by senior managers, and

the ESP courses have been taken by medical doctors, pre-
paring for TRAB, an exam testing English and medical know-

ledge of non-English speakers.

Commentary

Due to great demand for learning the English language on
the part of the public, the Centre is faced with space
problems and is in the process of expanding its facilitics.
The Centre is willing to extend its services and offer
courses to special sponsored groups inside and outside the

Centre.



The British Council Teaching Centre

Alexandria
Date of Inception 1977
Number of Levels 10
Length of Instructional Unit (Weeks) 6
Number of Instructional Hours per Week 6

[#2]

Number of Instructional Days per Week

Max. Number of Students per Class 20
Present Enrollment 1200
Maximum Capacity per Term 1400

17

Number of Instructors

Cost per Hour in L.E. #*% .78 .97
Student Admission Criteria No
English for Special Purposes Unit Yes
Capability for Intensive Program Yes

See commentary for further details

** First number reflects regular fees; the second number
fees for students receiving intensive or specialized
instruction.

Contact Person(s): Mr. David Fieller



International Language Institute

Madinet El1 Sahafeyeen, Cairo

The International Language Institute and its branches in
Heliopolis, Ismailia, Damietta, and the branch to be opened
in Alexandria in May, 1980, offers English language instruc-
tion to the general public and to government and private
institutions. As a registered member of the Royal Society

of Arts, it is authorized to provide a two hundred hour in-
service teacher training program, and award diplomas to those
who have successfully completed the teacher training course.
ILTI zlso offers training for the General Certificate of Edu-
cation and Literature, which is ecognized by the Ministry

of Education.

In the past, ILI has provided language training to groups
from the Sheraton Hotel, Chase Manhatten, Agriculture Bank,
and Ministry of Education's Mission Department for overseas

study purposes.

The instructional staff is restricted to native speakers of
English with previous teaching experience and/or training in
teaching of English as a foreign language. The International
Teacher Training Institute of London trains most of the instruc-
tional staff. ILI also gives 100 hours of training in Egypt

for potential prospective instructors with previous practical
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teaching experience in other fields; following the 100

hour training program, the trainees (potential prospective
instructors) are hired on a conditional and limited basis,
teaching elementary levels only while being supervised until
they achieve the satisfactory performance level. Of the
thirty staff members in Cairo, twenty-eight are British and
two are American. There are a total of 100 ILI British staff

members in the country.

In addition to the 11 level regular course, ILI's English for
Special Purposes unit offers courses in Business, secretarial
sciences, technical English, and test preparation. ILI has
provided special language training to: The Arab Organization
for Industrialization, teaching the machine workers English
for communication with their English supervisors; and pre-

paring technical materials for pilots from the Suez Canal Zone.

A 'Real Beginner's Course' and a 'Skiil Development Course'
also constitute part of the curriculum. The 'Beginner's
Course' is designed for students with no previous background
in English and is to be taken prior to level one of the
regular course; the 'Skill Development Course' is an advanced
course for exam preparation, general need accommodation, and

"confidence building'.



Commentary

International Language Institute is perhaps the largest
language center in operation in the entire country, teaching
more than 4,000 students in its different locations in Cairo,
Heliopolis, Ismailia, and Damietta. Its center in Damietta
provides language and teacher training for Egyptian teachers
and other adults interested in teaching English as a foreign
language. It also provides teacher training for the British

Council.

It seems to be a well-organized school with adequate facilities

such as classrooms, recording room, duplicating machines,

and overhead projectors. It can provide a five-hour-per-day

intensive program upon request.

ILT is part of English International which is a non-profit
organization, controlled by a board of trustees, including

representatives from the British Council, ARELS, and the BBC.
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International Language Center

Cairo
Date of Inception 1975
Number of Levels 11
Length of Instructional Unit (Weeks) 10
Number of Instructional Hours per Week 4
Number of Instructional Days per Week 2
Max. Number of Students per Class 20
- Present Enrollment 2000
Maximum Capacity per Term 2200
Number of Instructors * 30
Cost per Hour in L.E. *##% 75 .80
Student Admission Criteria No
English for Special Purposes Unit Yes
Capability for Intensive Program Yes

* See commentary for further details
** First number reflects regular fees; the second number

fees for students receiving intensive or specialized
instruction.

Contact Person(s): Mr, Collins Roger



English Language Institute

The American University in Cairo

The program at the English Language Institute of the Amer-
ican University in Cairo is designed to provide intensive
(25 hours per week) language training for academic prepara-
tion for the undergraduate and graduate students admitted

to the University. The Institute also provides language
training for AID participants and AID-sponsored recipients.
Except for AID participants, admission to the Institute is
currently limited to the undergraduate and graduate students

of the University.

The Institute accepts only those AUC students whose scores

on the Michigan Test of English Language Proficiency fall in
the range of sixty to eighty-one. The American University in
Cairo accepts only those students whose scores are on the
Michigan test 82 or above. Seventy-five percent of the stu-
dents at the Institute reach the desired level after one
semester of intensive training. AID-sponsored participants
and recipients must have ALIGU test scores ranging between

50 and 70 for the upper level and between 30 and 50 for the
lower level in order to be accepted for language training at
the Institute. The average increase on the Michigan test for
university students has been 10 points each semester, from 60

to 70, and from 71 to 81; gain on the ALIGU test for AID
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participants has been 21 points during an 8 week session.

The instructional program varies according to the specific
needs of the students. The university-bound students'
curriculum emphasizes academic preparation and all language
skills: 1listening, speaking, reading, and writing. For AID-
sponsored students, listening and speaking skills are stressed
initially, followed by reading. The English for Special
Purposes unit of ELI has been utilized by trainees in upper
level management programs, by the Legal Program for the

State Council, GOFI participants studying for seminar prepar-
ation whose involvement has been in an economic feasibility
study for joint ventures, and for test preparation for those

who need to take the ALIGU test.

The Institute presently has 29 full-time instructors and 17
fellows with one and one-half hours per day of instructional
responsibility. All full-time instructors have Master's
degrees in Teaching English as a Foreign Language. The Insti-
tute plans to increase its full-time instructional staff and

reduce the number of fellows to twelve in the future.

Commentarz

The ELI was established in 1965 with the aid of the Ford
Foundation. Later, with the assistance of UCLA, the Insti-

tute established an MA program in Teaching English as a
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Foreign Language. Its long history of preparing students
in English as a foreign language, its qualified staff and
modern facilities have made it a program of quality, albeit

very high cost, for AID participant trainees.



English Language Institute *

The American University in Cairo

Date of Inception 1965
Number of Levels * # 2
Length of Instructional Unit (Weeks) 8
Number of Instructional Hours per Week 25
Number of Instructional Days per Week 5
Max. Number of Students per Class 15
Present Enrollment 180
Maximum Capacity per Term 240
Numbér of Instructors 29
Cost per Hour in L.E. #*% 5.54 -5.32
Student Admission Criteria Yes
English for Special Purposes Unit Yes
Capability for Intensive Program Yes

* * See commentary for further details
* The above information pertains to AID participants only.

Contact Person(s): Mrs. Mary Anne lialacky
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Department of Public Services at AUC

at

Tanta University

Tanta University, with the assistance of the Department of
Public Services of AUC/Cairo, has set up an English program
to provide English language instruction for its students and

the general public.

Instructional staff members are provided by AUC. There are
three American instructors from AUC with Teaching in English
as a Foreign Language background and teaching experience; two
additional instructors are presently enrolled in the degree

program in TEFL at AUC making a total of six instructors.

The curriculum is designed to upgrade all skills: 1listening,
speaking, reading, and writing; the Inter-Com series is used

as part of the instructional materials to achieve this goal.

Commentarz

According to what was told us at AUC, the Department of Public
Services of AUC at Tanta can provide instruction in English to
a large number of students. The facilities of Tanta University
as well as the language lab of the Department of Education of

the University are available to the students.



Department of Public Services/AUC
at

Tanta University

48

Date of Inception

1979

Number of Levels *

Length of Instructional Unit (Weeks)

12

Number of Instructional Hours per Week

15

Number of Instructional Days per Week

Max. Number of Students per Class

Present Enrollment

Maximum Capacity per Term

Number of Instructors

Cost per Hour in L.E. #*#%

Student Admission Criteria

No

English for Special Purposes Unit

No

Capability for Intensive Program

Yes

* See commentary for further details

** First number reflects regular fees; the second number
fees for students receiving intensive or specialized

instruction.

Contact Person(s): Dr. Mohammed Rashidi, AUC
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English Language Center

Cairo University

The objective of the English Language Center at Cairo
University is to provide language training in order to
upgrade the English language skills of the graduate popu-
lation of the University (Peace Fellowship candidates,
junior faculty members, scholarship grantees, instructors
who are writing their dissertations). The English Language
Center also encourages the undergraduate students to take

summer courses in English to overcome their language handicap.

Almost all the instructional staff members are seconded from
the English Department of Cairo University. With the excep-
tion of one British Council member, the remainder teach at

the Center on a part-time basis. AUC has also provided two-

to-three instructors when requested.

The number of levels has been between two and three, depending
on whether the course is given for test-taking or upgrading of
language skills; test preparation is usually in two levels;
the course for junior faculty members is in three. The Center
has also attempted to provide TOEFL preparation, technical and
scientific English; however, it has been on a limited basis

due to inadequate staffing and facilities.
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Commentary

Although the establishment of the Center has aided some
students with their English, the number of students at the
university in need of English is much greater than what the
Center can offer. Too many part-time instructors, a lack of
adequate facilities, and an insufficient number of instructors
in the field of English as a Foreign Language are among pro-

blems encountered by the Center.



English Language Center

Cairo University
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Date of Inception

1979

Number of Levels *

we

Length of Instructional Unit (Weeks)

12

Number of Instructional Hours per Week

24

Number of Instructional Days per Week

Max. Number of Students per Class

20

Present Enrollment

160

Maximum Capacity per Term

180

Number of Instructors

19

Cost per Hour in L.E. **%

Student Admission Criteria

Yes

English for Special Purposes Unit

Yes

Capability for Intensive Program

Yes

* See commentary for further details

** First number reflects regular fees; the second number
fees for students receiving intensive or specialized

instruction.

Contact Person(s): Dr. Saad Gamal



Community Development Center

Minia University

The Community Development Center at Minia University was
established to meet the needs of the community and to esta-
blish better communications betwe.. the university and the
community. English is offered as part of its Continuing
Education section. The Center has provided language instruc-

tion to University students, students going overseas, Peace

Fellows, police officers, and other members of the community.

The English Department of Minia University has been providing
instructional staff to the Center. There are also some mem-
bers of the Education Department and of the community who are
involved in teaching. In addition to the regular classes,
the Center offered a special TOEFL preparation course this
semester, mee’ . 8 hours per week, for 10 weeks. The course
emphasized listening and reading comprehension, structure and

oral production.

Commentary

The course, although limited to 3 levels and 2 class sessions,
are not closely coorcinated. The head of the English section
of the Center is presently studying in the States; the acting

person in charge was unavailable fer comments the day the



team visited the University. Our interviewee was very
much in favor of having professionals in the field of
language instruction visit Minia to share ideas and provide

training for the staff of the Center.

The TOEFL preparation course was developed by the Education
Department. Initially 20 students enrolled in the course;
a few weeks later, the number of students dropped to 14,
and only 3 students continued until the end. The TOEFL

scores of the students are not yet known.



Community Development Center

Minia University
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Date of Inception 1977
Number of Levels * 3
Length of ‘Instructional Unit (Weeks) 13
Number of Instructional Hours per Week 4
Number of Instructional Days per Week 2
Max. Number of Students per Class 25
Present Enrollment 150
Maximum Capacity per Term 200
Number of Instructors 5
Cost per Hour in L.E. *#* 08 .-
Student Admission Criteria No
English for Special Purposes Unit Yes
Capability for Intensive Program No

* See commentary for further details

** First number reflects regular fees; the second number
fees for students receiving intensive or specialized

instruction.

Contact Ferson(s): ur. A. Shawki
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English Girls College

Alexandria

The English Girls College in Alexandria offers evening
courses in English to the public. This evening division

was created in response to the general public's demand for
English. The students attending the language classes are
employees in Egyptian and Foreign companies, students, house-

wives, and people from different walks of life.

Instructors in the English Department of the College comprise

most of the teaching staff of the evening division. The total
number of instructors teaching the English courses in the eve-
ning division is ten, seven holding Bachelor's degrees and

the rest high school diplomas from English schools. The only

qualification requirement for teachers in the evening division

is to have attended an English school.

There are five basic levels, each lasting 8 months to coincide

with the school term, which begins in October and runs through

the third week in May. The course is in conversational English.

Commentarg

Although the English Girls College did have part-time instruc-
tional staff members who taught for the English Department,

they left the school to accept higher paying positions with



foreign companies and the British Council. The school
neither has the capabilities nor the desire to conduct

an intensive language program.
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English Girls College

Alexandria

57

I

Date of Inception

1960's

Number of Levels #

Length of Instructional Unit (Weeks)

32

Number of Instructional Hours per Week

[ S

Number of Instructional Days per Week

Max. Number of Students per Class

20

Present Enrollment

400

Maximum Capacitly per Term

800

Number of Instructors

10

Cost per Hour in L.E. #**

.41 .39

Student Admission Criteria

No

English for Special Purposes Unit

wo

Capability for Intensive Program

No

* See commentary for -further details

** First number reflects regular fees; the second number
fees for students receiving intensive or specialized

instruction.

Contact Person(s): jrs. El-Defrawy



Experimental Development Project

English Language Program

YMCA/Cairo

The YMCA in Cairo offers English courses to its members to
improve their communication skills in English. The courses
are open to anyone from the general public, and in the past,
doctors, secretaries, students, government employees have

taken these courses.

The present instructional staff consists of three members,
one American and two Egyptians. The Cairo YMCA intends to
utilize its World Service Worker (WSW) program to obtain
native speakers as teachers of English. Presently, there

is one World Service Worker teaching in the English program.
YMCA is considering providing in-service training in Teaching
English as a Foreign Language to its future World Service

Workers.

Commentarx

The YMCA in Egypt has thirteen centers, located in upper
and lower Egypt. The central administration in Cairo hopes
to improve and increase the number of classrooms and facilitate

and establish English language programs in its other locations.
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At the Cairo center, the number of classes offered and

the number of students attending the English courses have

varied each year. 1In 1978, the number of students attending

English language classes rose to one hundred and ninety-four.

The levels, as well, have fluctuated between six and ten.

(For further details, see Appendix).
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English Language Program

YMCA/Cairo

60

Date of Inception 1975
Number of Levels * 6
Length of Instructional Unit (Weeks) 1z
Number of Instructional Hours per Week 2
Number of Instructional Days per Week 2
Max. Number of Students per Class 20
Present Enrollment 150
Maximum Capacity per Term 150
Number of Instructors = 3
Cost per Hour in L.E. *# .37 --
Student Admission Criteria No
English for Special Purposes Unit No
Capability for Intensive Program No

* See commentary for further details

** First number reflects regular fees; the second number
fees for students receiving intensive or specialized

instruction.

Contact Person(s): Dr. Malek Rushdi or Mr. G. Iskandar
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Ramsis Girls College

Cairo

The English Language Institute at Ramsis Girls College

serves two purposes: To provide secretarial studies during

the day and English language instruction in the evening.

The evening program was established in 1977 in response to
English language community needs. Doctors, businessmen,
housewives, and people with varied backgrounds have taken

courses in the English program.

The teaching staff consists of English instructors from the
day school and outside part-time instructors such as senior
masters in the secondary schools, people with English back-
grounds, and former inspectors of English at the Ministry
of Education. The Evangelical Church also provides volun-

teers to teach in the language program.

The instructional program is divided into 4 stages: basic,
beginning, intermediate, and advanced. Each basic and begin-
ning stage has 4 levels, and intermediate and advanced stages
have three levels each. Special courses have also been offered
to accountants, office workers, airline ticketing agents, and
others. (A British Airways' agent conducted a course in

ticket ' ng for one term.)
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Commentarz

The language program has 10 classrooms available for its
use in the evening; however, other facilit?.s and instruc-
tional materials are limited; e.g., no duplicating machines,
and only 4 small cassette players to be shared with other
classes. There is no one person hired on a full-time basis
either to coordinate or teach in the program. Although a
particular person serves as a consultant to the program,
and the school provides a two-week in-service training for
the instructors, programs of this size need at least one
full-time director or administrator, and some professionals
in the field of teaching English as a Foreign Language to

coordinate different aspects of the program.



Ramsis Girls College

Cairo

Date of Inception 1977
Number of Levels * 12
Length of Instructional Unit (Weeks) 12
Number of Instructional Hours per Week 3
Number of Instructional Days per Week 2
Max. Number of Students per (lass 20
Present Enrollment 1500
Maximum Capacity per Term 2000
Number of Instructors 30
Cost per hour in L.E. #% .30 .38
Student Admission Criteria No
English for Special Purposes Unit Yes
Capability for Intensive Program No

* See

commentary for further details

*% First number reflects regular fees; the second number
fees for students receiving intensive or specialized
instruction.

Contact Person(s): Mrs. Reda Salama or Dr.

Hannah Morcos
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National Bank of Egypt

Training Department

Cairo

The Training Department at the National Bank of Egypt

offers English courses to its employees only. The courses
in English are intended to improve basic skills in English
necessary for communication with foreign customers; for
reading, interpreting, and writing telexes, and for carrying
out research. English language proficiency is a factor in

the promotion of bank employees.

The present instructional staff members come from varied
backgrounds. Some are lecturers and senior teachers at
local universities or secondary schools, and others are

employees of the TV and Radio broadcasting networks.

Commentary

The National Bank of Egypt, and many other institutions like
it, need English as a medium of communication and a tool for
facilitating the day-to-day operations of its international
divisions. The Bank is interested in improving the English
language skills of its employees. They can use assistance

in the area of teaching staff, and language materials.



The persons whom G7 spoke to hope that AID would offer

help in this area.



National Bank of Egypt

Cairo

Date of Inception 1977
Number of Levels 4
Length of Instructional Unit (Weeks) 12
Number of Instructional Hours per Week 4
Number cf Instructional Days per Week 2
Max. Number of Students per Class 20
Present Enrollment 140
Maximum Capacity per Term 200
Number of Instructors 5
Cost per Hour in L.E. *% 41 NA
Student Admission Criteria = Yes
English for Special Purposes Unit No
Capability for Intensive Program No

* See commentary for further details

*%* First number reflects regular fees; the second number
fees for students receiving intensive or specialized
instruction.

Contact Person(s): Mrs. Sawsan El-Derwy
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Department of Public Services

The American University in Cairo

The Department of Public Services offers English courses

to its students and the general public. Although the
department has been trying to meet the language needs of
comnunity members, it has become apparent that the demand
is far greater thain the number of courses that can be pro-
*ided by any one institution. This year, the DPS division
enrolled more students than planned; the division is con-

sidering reducing the total number to 5,000 students.

The courses offered are in Basic, Pre-Intermediate, Inter-

mediate, and Advanced English, divided into eleven different

levels. In addition to the above, a conversation course is

also offered. Effective this fall, the course will become
more communication-oriented, using the Inter-Com series as

the basic textbooks.

The DPS division will offer academic writing and English
through drama this fall. Other courses in English for
Special Purposes are arranged through the Department of

Commercial and Industrial Training (CIT). In the past,

CIT has offered specialized courses in banking, medicine,

tourism, and for hotel personnel.
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Commentary

The Department of Public Services and the Commercial and

Industrial Training Department at the American University

in Cairo coordinate programs closely.

Arrangements for intensive language training or English

for Special Purposes can be made through the director of

the Commercial and Industrial Training Department.

The available facilities include tape-recorders, tapes,

1/

films, and the language lab.=

1/ See Appendix for further details.



Department of Public Services

The American University in Cairo

Date of Inception 1945
Number of Levels # 11
Length of Instructional Unit (Weeks) 12
Number of Instructional Hours per Week 5
Number of Instructional Days per Week 2

22 Regular

Max. Number of Students per Class * 19 Converstn

Present Enrollment = 5980
Maximum Capacity per Term 5000
Number of Instructors 102
Cost per Hour in L.E. #*%* 42 *
Student Admission Criteria No
English for Special Purposes Unit Yes
Capability for Intensive Program Yes

* See commentary for further details

*% First number reflects regular fees; the second number
fees for students receiving intensive or specialized
instruction.

Contact Person(s): Dr. Rose Mary Dreussi



Table

1 SUMMARY

LANGUAGE

OF

INFORMATION ON 13 LENGLISH

PROGRAMS IN EGYPT

Name of Date of No. of} Length/[No. of|No. of | Max.No, Present Max.Capa- No. of Costll Stdnt ESP} Intensive
Institution Inception levels|Inst.Un{Inst'1l|{Inst'l of Enrollmng city/Tern| Instrup per Hr | Admiss. | Unii Program
(weeks)|Hrs/Wk|Dys AWk | Stds/Clas tors inLB** | Criteri Capabil,
ﬁfszliizlgiiizii 80 12 6 10 5 20* 135 840 6 |.83[1.5] yes | yest yes
Le N X< Xl
Bricish Council 77 14 6 6 3 20 1300 2300 u1 | .83] * no yes| yes
Cairo
zizitigrgzun°ll 77 10 6 6 3 20 1200 1400 17 | .78].97] no vest  yes
E:E;ﬁ“itl§gzt 75 11 10 u 2 20 2000 2200 30 | .75/.80] o ves| yes
¥ age .
[hElish honguage 65 2 8 25 5 15 180 240 20 |3.54-5,3b  yes | yes| yes
) FXk
DPS Division/AUG
at Tanta Univ. 79 5 12 15 3 27 180 ? 5 L6 - no no *
Engl ish Language
Center, Cairo Un. 79 3 12 24 6 20 160 180 19 .70 - ves ves yes
Community Devel.
Center, Minia Un. 77 3 13 ) 2 25 150 200 5 .08 - no yes¥ no
English Girls
College/Alex 60's 5 12 2 2 20 400 800 10 L4411 .39 no no no
Ramsis Girls
College/Cairo 77 12 12 3 2 20 1500 2000 19 .30f .38 no yes¥ no
English Language
Progrom, oA 75 6 12 2 2 20 150 150 30370 | no | no no
callly
National Bank of
Eﬁvpr/?airi 77 4 12 4 2 20 140 200 s | e - ves | no no
DPS Division * 22 Reg 5980% 5000* 10 N
American Un./Cairo 45 11 12 3 2 10 Cans 0 2 42 - no yes yes
* See section on each school for further details
** TFirst number in the column reflects regular fee; the second number is for students
receiving intensive or special instruction
**%* Student related information in all columns pertains to AID participants
***%* Cost varies according to number of AID participants per class
NOTE: : ESP=English for Special Purposes; DPS=Department of Public Services

1/ The range of costs is L.E. .08 to 5.32 per student-hour; the median = .70.
Converting at L.E. 1 = $1.40, makes the range $0.11 to $7.45 per student-hour;
the median = $0.98.

0L
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IV. ANALYSIS OF POTENTIAL OF SELECTED ENGLISH LANGUAGE

SCHOOLS TO MEET USAID NEEDS

Information gathered by the G7 Survey Team in visits to

English language teaching institutions indicates that there

are few quality language schools operating at this time
which meet the needs of the Mission in the area of English

ianguage training. With the exception of the English Language

Institute and the Department of Public Services at the Amer-

ican University in Cairo, the English language program at

the American Cultural Center in Alexandria, the International

Language Institute, and the British Council, almost all the

English language schools visited face problems of inadequate
classroom space and facilities, shortage of qualified admin-

istrative and instructional staff, and overcrowded classrooms.

For the purposes of English language training for USAID

participant candidates, both the English Language Institute

(AUC) and the English language program at the USICA Center

in Alexandria are uniquely qualified to provide the requisite

instruction. Both programs emphasize an introduction to
American culture as a part of their curriculum, and hence
are particularly appropriate for participants who will be
staying in the United States under long-term participant

training programs.
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One major concern we have about the English Language
Institute (AUC) is its cost. Table 1 indicates that its
inordinately high figure (L.E. 5.32) is in a ratio to the
lowest rate (Community Development Center, Minia University,
L.E. 08) as 67:1! It is related to the median cost (L.E. .70)
as 7.6:1, that is almost eight times the average cost. The
ELI/AUC figures when converted to dollars ($4.96 - $7.45)

1/

are even considerably higher than US figures shown in Table 2.-

For short-term participant trainees, the British Council and

the International Language Institute are alternative possi-

bilities. Both offer quality language programs. However,
because at this time all participants, whether short- or
long-term, must pass a standardized test of American English
usage (the ALIGU test), participant trainees studying British
English at these schools may confront testing obstacles which
would unfairly penalize them. The situation in this regard
is even more acute for those who must achieve high scores on
the TOEFL exam to gain admission to degree programs in the

United States.

In the area of English language training for USAID counter-
parts, a less-intensive language program is generally designed,
primarily because counterpart trainees often work at their

normal jobs during part of the day, and receive English

1/ From a previously referenced 1978 G7 report.
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language training during the afternoon or evening. The

Department of Public Services (DPS) of AUC offers English

language programs in Cairo and at the University of Tanta.
In addition, there is a possibility that the DPS may open

a program under the auspices of the University of Assiut

in Aswan. AUC's Commercial and Industrial Training Depart-

ment also offers specialized language training, and works

closely with the Department of Public Services in this

regard. The British Council in Cairo and Alexandria, as

well as the International Language Institute in three

locations (Heliopolis, Damietta, and Ismailia) are other

suitable options.

In upper Egypt, the situation is different. Although the
University of Minia has an extension program in which English
is taught, it has not been able to provide coordinated English
language training and is in an early stage of development.

(Of course, Minia University as well as other Egyptian uni-
versities has a Department of English where English language
courses are taught; however, for a variety of reasons, these
are not suitable for USAID participant or counterpart trainees.)
As mentioned above, Assiut may have an English program in the
future which would bear investigation as a possibility for
counterpart training. And the YMCA has plans to inaugurate
English language programs in all thirteen of its locations

around Egypt, using native-speaking World Service Volunteers.
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With respect to other Mission training needs, specifically,

technical assistance to the public and private sectors in
developing or strengthening English as a Foreign Language
program, there are a number of Cairo-based educational
institutions which may be called upon to provide such assis-
tance. Among these are: the Center for the Developing of
English Language Teaching at Ain Shams University; the
various English language programs at the American University;

. and the Fulbright Commission.

It is not recommended that the Mission attempt to upgrade
English language institutions specifically for the purpose

of increasing the number of facilities available for part-
icipant and counterpart trainees. Recommendations for ways
in which the Mission can provide technical assistance for

the general improvement of English language training programs

in Egypt are included in the next section of this report.



Table 2 UNIT INSTRUCTIONAL COSTS

OF FIVE ESL INSTITUTIONS IN WASHINGTON,
D.C., MARCH, 1978

INFLATION
ADJUSTED TO
COST PER STUDENT- MARCH 1980
INSTITUTION HOUR OF INSTRUCTION (+20%) 1/
American Language
Institute, Georgetown
University $2.31/2.40 2.77/2.88
George Washington
University 3.06 3.67
American Language
Academy, Catholic
University 2.94 3.53
American University 2.60 3.12
English Language
Services 2,33 2.80

1/ Estimated


http:2.77/2.88
http:2.31/2.40
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RECOMMENDATIONS

There has been a rapid growth of participant and counter-
part training programs under the auspices of the USAID/Egypt
Mission over the past two years; according to Mission fore-
casts, the growth will continue. English language training
is a significant component of most of these programs; the
recommendations of Group Seven therefore relate to need for

support of and coordination among these programs.

In addition, there is a growing need among existing Egyptian
educational institutions, other public sector organizations,
and within the private sector, for assistance in improving

or developing English language programs for students, staff,

and employees.

Our recommendations are grouped under the three categories

used to describe the Mission's needs in English language

training in Section I of the Findings: Participant Training;

Counterpart Training; and Other Training Needs.
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1. Participant Training Programs

Group Seven recommends:

a. that the Mission initiate a process of decentrali-
zation of English language training for participant
programs; that USICA's English Language Program in
Alexandria be used as soon as it can be arranged
for the training of participants. Those participants
who are candidates for academic and other long-term
programs are most suitable for placement at the Alex-
andria Center because the Center's curriculum is
focused on American life and culture, woven into the
language program. The Center also prefers to accept
students with at least two years of university training.
lowever, consideration should be given to placing in
this program 2ll participant trainees from the Alex-
andria area who require English language training to
initiate regional decentralization of the English

language participant training program.

b. that the Mission develop English language training
program guidelines for decentralizing some of the
participant programs. Although we believe that the
USICA English language program in Alexandria is now

fully qualified to train participants, further decen-

tralization should await development of such guidelines.
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When guidelines are developed, consideration should
be given to such programs as the International Lan-
guage Training Programs in the Delta Regicn, and the
British Council. (It should however be noted that
training participants in other-than-American dialects
of English may cause participants special problems
wvhen taking language examinations with American cul-

tural and linguistic characteristics.)

that most English language training for participants
continue at the English Language Institute of the
American University in Cairo until such a time as
further geographic decentralization of English lan-
guage programs can be achieved. AUC should continue
to train Cairo-based participants throughout the long-

term, provided that cost factors can be controlled to

render them more reasonable and competitive.

that the Mission and Office of International Training/
Washington consider use and develop the capacity to
administer special English languag: tests as alterna-
tive tc ALIGU for shert-term participants. The USAID
Mission in Egypt has the largest U.S. participant
training program in the world, and it might therefore

be reasonable for it to conduct an experimental program
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to improve English language testing for short-term
nonacademic participants. Such a testing program
would provide more sophisticated approaches as an
alternative to the ALIGU test in determining the
readiness of candidates "o begin participant training
in the United States. Such tests would provide for

a more precise measurement of candidates' language
competence as it relates to specific participant
training program objectives, duration, and curriculum.
This would not require a lowering of standards but
rather an increase in the appropriateness and validity
of the results. Such an experimental program could
be reviewed after a set period to compare its effect-
iveness with the ALIGU tool. G7 believes that such

research would help the participant training effort.

2. Counterpart Training Programs

In this regard, we suggest:

a.

that the Mission develop the capacity to assist in-
house and contract staff in the design of effective
English language training programs for counterpart
staff. Such programs will most probably continue

to grow over the next few years, and assistance in
the coordination, design, and implementation of these
programs will be essential. Certain English language

programs for counterparts may be assigned to already
existing institutions (See Section IV of the Findings

for details).
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that the Mission encourage the development of
English language counterpart training programs
(where necess.ry) in middle and upper Egypt. With
appropriate technical assistance, EFL for counterpar
training, less demanding than EFL training for parti-

cipants, may be developed in these regions.

that each counterpart training program be studied

to determine whether or not there are alternatives

to providing English lauguage training to counterpari
Some options to consider are third-country training;
training using the medium of the Arabic language; and
especially designed training programs which use the
linguistic resources of the participants themselves.
English language programs are, of course, not ends

in themselves, but should serve larger training
objectives which are in turn directed towards devel-
opment gosls. When better alternatives to Engiish
language training are available to meet these goals,

they should be utilized.

Other Training Needs

Here, G7 recommends:

a.

that USAID provide technical assistance to non-profit
private and public-sector organizations in Egypt in

developing or improving their English language traini:


http:necess.ry
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programs for their clients; that in supplying such
assistance, the Mission concentrate on the areas of
teacher training, curriculum development, program
planning, and other like areas rather than on capi-
tal-intensive programs such as those which supply
language laboratories and other hardward. Much more
important to a sound instructional program are well-
trained teachers, relevant curricula, and program
coordination. Ther: are language laboratories already
in Egypt. Some lie unused or inoperative. Making

use of these existing ones would have a higher priority.

that the Mission contract with a university or other
appropriate organization to provide such technical
assistance. Options should include contracting with
organizations already operating in Egypt who could
more quickly provide such technical assistance.
Alternatively, the vehicles might be the Education
IQC for outside experts. Organizations that such

a contract team could assist include the five pros-
pective English Language Centers within the Egyptian
university system; the Ministry of Education and other
Ministries such as Agriculture with specific English
language needs and which already have operational

training centers; not-for-profit banks and other
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financial organirations with English language training
centers; organizations with counterpart relationships
with AID contract teams. As a high priority, such a

team should concentrate on assisting English language

training programs in upper Egypt.

that the activities of such a contract team include:

- General workshops for coordinators of EFL programs
in Egypt, including EFL methodology and techniques;

- Ongoing seminars for coordinators in the areas of
teacher training, curriculum development, use of
audio-visual equipment and resources in EFL, and
evaluatiun of training;

- In-service teacher training and curriculum develop-
ment for specific programs.

Ideally, in order to coordinate these activities, the Mission
should appoint an English language specialist. Such a person

might have the following kinds of responsibilities:

1. Developing guidelines for decentralizing participant and
counterpart English language programs, and for their assign-

ment to specific language training institutions;

2. Overseeing the development of the contract program to
provide technical assistance in EFL to Egyptian organ-

izations;
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3. Contracting for the development and administration of
a new English language testing procedure for short-term

participants.

4. In general, coordinating English language developmental

activities for the USAID Mission.

Since the ideal is seldom attained, thought should be given

to parcelling out these responsibilities to the various

Training Officers.
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I1.

UNIVERSITY OF CAIRO
PHE ERILISH LAwCULCS CEHTER

I00 GIICTINTE, CURUSUURE AND FUTURT DEVILCELENT PLAKRS

The Eualizh Lainguags Center (LLC) io a fairly recent additicn.
-t plaus of Calre University. Its prenices were opencd {for

wu 1t 16794 However, soue of the functionc of the Center deseribed
belos, such 25 inservice training sessions for junicr fuculily were conducted
poevicnaly andor varicus reoofs and throuzh ed hoc arrungements. Starting
Sepliumber 1976 such functionsd have teccme properly speakingrELC CONcerns.

Pescrivsion of the Premises:  Loeated in the basement of the central
administration dildinz the {onter consists of/idd?um gize (20-25 pleces)
cinnargcn: wnd tee leazer (5U-50 ploves) eclassroeaa, Eyjuipacnt such ag
@, teve sacordeora ard printed nateriels are stored in oa
5m21Y roes (veet Lo be ballerina’s drcacine rocn in more artistic dare ).
Torztoscliy nre Lent in cuclonaxrls in ¢ adainistration room in the nmzin
ulldinge  The lanpurse lab in the Frculty of Arts building is used for
BIC cournes by agreenent with the Faculty of frts administration. Thus,
tilere ie & lot to be derired in terms of physical facilities, $till for
& Leginning the presant facilities are adequate. The wall penel end moquetie
flozring have helped dispcl;partiallylthe basenent feeling necessarily

generated by the locations

crnacitie

IIT. Adninistrrtiont The BLC has a hoard (chaired by Prof. ¥. Fawcy Hussein ,.

Iv.

vice President c¢f the University for Grajuate Siudice and Reeeurch), a
director of ntudles (Sror. Suad de Gomal, Profzssor of Tinguictics and
Chairman of the Englich Dcpt.), clerical duties and adainistrati.e aszistancs
are yrotviced hy the personnel of the Department of Administration againest
crtra remuneration,

Chjectives of the ELts  (epelt out in various documents in Arabic)

1+ Short term objectives:
o. 70 moet the need for upgrading English language skills in segments
of the graduaie population of the University (cuch as the Peace Fellow-
ship cnandidates, instructors in the process of dissertation writing)

and acholarship grantceg}

b. To encourage undavgraduates to iake summer courses in English, seo
that by the time they graduate the language handicap is lergely overcone.
(In 1979 the ELC hae orgenized intersive courses (24 hours per week)

for 70 Penck Fellewohip candidates, and pemi-intensive courses to 160
instructors in 2 seuaions, algo intensive courses for 60 undergraduvates
from the faculty of Sconomics aud FTolitical science).

The short term objectives seem to be recurrent features at least for
the next few years; thus takinz up o sizeable portion of the efforts
of the ¥LC.

2, Lonz term objectives:
To review the Eaglish language tcachingllearning situation in the va-ious
faculties and 4dnstitutes in Cairo Universi iy with the view of upgradaing
the denree of lancuege mastzry required in the verious levels in each

facultylinastituta.

In purcusnce of the ganeral cbjective stated above the Institute shall:s
b. Cuonduct studicc of the present status and conditions of tha Enslish
lansnace teachine!loerning sitnation in individual facultiees Such,

2) ohiectives; b) rumdber of hours ner weel, ¢)

siucies " ¢ c e S
i ¢) netndaolesy and tesiing; e) instructors cuslifi

.
WAl
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2

¢e Conduct research in areas reluted to foreign lenguage teaching (such
es crror anzlysic, peychological fuctore in foreign longuaoge acauie
gition, methedoleory, testing, materinls writing, ¢tc.) with focus
cn the lecnl citaztion an? with the specific purgose of remedying
vhovever rezhnese noy be revenled.

3. Txechnonts experievces in the same field with univercitiece in Evypt
engoead dr oginiler activities (cuch as the Tnglish Lansuase Institute
al AUC = the Znellish languaze Center 2t the Faculty of Education, Lia

Sheun Tai

Suzront-d Stofea
)l

It iy ovvioua"fren 2. that the objeciives and functions envizaged are cf
el

considernlle meomnitude and are of o zelf-perpetuating natures TFor this
reacon end aleo for rocsons relating to poscibvle limitations on finarnce

end manyerer, the follcewing efapoe of work prosrecs are suggested.

(S

Stare T 'Thi Conter worws con selected arzas on both the greduste
and updaroraduate lovelog

s

C_ PR PLR e
&) The Centsr for training of university foculty. The dnstdbute
could reasibls study such desues ever ie Lansuapge ekills to bLe acouired.

ii. Nateriale’and metheds lesding o (i1). iii. evaluation and motivztion

tx0 fectora which are related to the overall plsnning of the CenterQ.
¥ve cyclic training and retraining.

b) Gradunte students (XA and PhD candidates) in specified dissiplines.

¢) A segment cf undergraduates (faculty or faculties to ba cpucified)
whera n pilot projent may be launched possibly but not necessarily aleng
linna sinilar te tioee of the vilot project carried out for the prepara~
tory ycar of the Facolty of Sarineering in 1674775. (The Depertment cf
Enrlish is plenning for euch a pilot rroject for the first year Facuity
of Science for 70r20). Conceivnbly the 74475 enginesring project could
he further vursued in the eneineering faculty.

&) Enzlish in public service classce: This ie a particulaxly diffi-
cult arsu, teceuse of ite (Potential) veainess and diversity. Initial
vwork: rhould proceed on & limited and experimental besis. However, effrts
in this area may well turn.out to te more thon vworthwhile in terms of
finarces (the AUC Division of Fyblic Service is e case in polnt)e

Stoje 2+ Sheculd witness stebilizetion in zone areae in ctage 1,
inprovenent of facilities and technigues and expanaion to include aress
left cut in stage 1.

Stuge 31 Further wvalidation and stabilazation. PFurther irprcvezents
ir tcochirg tactiice nand materiale. Conceivably\othe; lenguages such es

[ Rt

Germen and French would be included and the Iw=iGinde could possiblyp be
renaaed.

It is understood that the stagees envisaged ectove are not tightly
cozprrtentalized and that »lenring for Stase IL may stert while Stage I
ie cngoiry, ete. It is aleo clear that the ccheduling of steges is
devendent on a variaty of facters: nateriele, facilities, manpower,
finznce, etc.

Faculty and Instructors: The LLC has only one Tull time mexmler (¥r. Tonald

Denson, Mt in Arplied Linmaictics, Loneester) The major burden, technicel

and orgnnizaticnal, fnll; on the shoulders of the Faculty of the English
Departazent, who contri*ute various services on a per piece basiss The
Taplish Derartment frenlty at present has one profeesor in linguistics, two
panigtant protessors in applied linpuistics, and 5 instructors with ¥Yi's

in applied linmuistics or TFFL, othersmembers from the vurious rank: of the
acalnmie nieravrchy in the f£ield of literature 2lso carry a piseshle portion
ef the tewcnine burdens In pes't se=son scae 80-1CC hours of teaching par
waall arn contributed by the ¥nzlieh Departmemt foculvys Assistun"f is aleo



S

oucht and (coyly) given by 2-3 nembers frosm the Enclish Dent. andlor

Englielk Lonmuage Institute of AVC. Out of 4he 100 houra of teaching
per wesz' only 14 arc piven by netive zreekers of Tugliah.

vIiI,

Cairoe

Tl-ns for 80181,

1. T™wec In-zervice Trainine gocsions on the lines described in the
ceconnanving docwnent (Rouuag of Two menos) .

2. 4 20 veck intensive troining mession for peace fellowship cendidates

3. A pilot projzct for scilonce undergraduates (starting Sept. 80)

4, Start werk on leng term objectives.

deoudgs for £0-82

l. Expanoion of materials-and equipment ecquisition

2y ¥acul -~ nerotdaticns with the 3riddish Council are under-
viey t #ith at least sn XA in TC0PL.  Even with this
adiditicn there is still dire need for the following categeries
oo irh ealliter pcholars In the field of surveying ond lompnase planning.

be Teeting and materials development exyerts

te Teachers with ecademic TSTL qualifications and professional experience.

s

Univarsity 1o keen on seeing the Center fulfil its functions and is ready

to coniribute its share in finuncé.q?.



o Veaes (4n arabic)

o
21 20 ¥ay and 2 June 1979)

Y
Loaan

-

To: Tref. T? Padran, Preaident of Cairc 'niversity

Suhiect: A Tentstive Tlan for a Lansuage nit (Tnntitutep
to be Attached to Calro University

T, Status of the Tarsuzse Unit within the Univergity frame.

l. The Langage Unit could be envisaged z2c a technically autonomous
entity within a larger administrativa entity (such as the
“ducation Center)

2. The Lansuaee Unit may develop at a later ctase as an Institute which
1s technically and administratively autonomous. Such development
i3 expected to *ake a number of years (3 to &) piven the initial
facilities, personnel recruitment and over-all impetus.,

II. Punctione of the Lanzuage Unit
To uperade lanmueze teachine in the faculties of +the University ami
en all levele according to a list of nriorities to he drawn by the
orraonnel of the Inztitute (Unit).
“his bread function of the Language Unit shz2ll vroceed according to
princirles and practices followed in similar areas in other univernities,
These will include:

a. The identification of the students! lanmuapge needs in the various
faculties and levels through questicnnaires and opinionnsires
addrezsred to faculties, students as well as major hosiness
concerns in the community. ., (—*

b, The selectiond{develobpmantiwriting of materials to meat the needs
as identified in (a)

Cs Selacticn znd experimsntation with the latest mathods {n lansuaga
teachine and testing within the rresent {79-80) facilities in
equivment and manvower.

&« To veview languege teaching pdlicy ard to offer consultative
assistance in the area of foreisn larguage taaching to the
vairious facultiesn,

es» To conduct rsgearch in nethodology and teatins estecially in araas
which have poesibilities of wide scale anplication (error analysia,
atudy habits, etc.)

fv To eatablish zraduate prograns in (apprlied) linsuintics. Thia
may ceme at o later staese and in coordination with the langmage
departments of the University,

ITI. Admindstration and Taculty:
Tae Unit ghall have its full time edninistrators a.Ad faculty,
Geerer, mav ba an objective that mirsht 4ate a numdar of year
“hn irden st necessarily be carriad btv the fasultiss eof the ansune:
darartmeniy. ith a atratch of afforte ins Tpelian Depuartmant conld carry
2 oisenble portion of the hurden, bnt thia sheuld La racardod 23 temperary
riezaure untll the unit develapsg 20 o full-'lod~nd Yo titnea,

33

Ire Tecotions Tvan at the early stare (70-30) the ATt ghall aa=-d & clzaascoong,
+ A reem ror library and atuimaent and a2 room Car Tacultbye 4 omall
Toen for the ascreataria’ in aleo neceszgarvy,

ii
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“entative Plon for 19790-80

1o Ingervics Teacher Treoining.
fhe Treeent concept of 6 weeka (8 hours per week) is patently inadequata.
™"he Tollowing vinn ig subaltted for 79-80.
The Taotloh Lanotzes Mait ehall offer tvo 15-16 weolr reavions (hid Ceotonhs.
to mid rehraayr ond Vereh - June) 8 houry per week divided into 4 neetin:g

the cvrrant ?rmoﬁice)- Fovever candidateinhell volunteer i“hvn.d of

bairs recruiind,  The progcren c'h..ll include coumon core (or nACLn )
hseiiost e well vo feadenic  lnrlis The vrogrom shull be officred during

mormive honrs snd afternoon hours so thet the eandidate mey choona the
hours =12 that would not conflict with hisiher work.e Initiully tro lewwsls
chall be nsde nvailsble, A candidate is placed in the proper level follovinag

ezt Condidaten vho cowplnte the first session succesusfully may ioin 2
hirher lavel in the following sescion (id eb. ). Theee whe don't may ool -
for © hnelpeyoureelfl ayeten {readins packapes ard asgipgrments to Le wmonitored

I--.
he morndng wrd 4 dn the afterncen durineg two doves of the weoll,  This
I

r

‘ K b H . -

dces not dn ooy way interfere with the rest of {he redarery reparatisne [0y
rn it has been followring,

o \ oo '
by Tocaliy mesivers ). This gchene will mean thot & gecticns snre of fexsnd

)

19

.

& TR

il it i3 goine to follow the cane pottern

Ve Library and Tjuipment. A library of textbooks ond references a2c well ag
bagic ecuirment ia attached as & first ingtalment. L.
o
VI. Secretaricst: a secretariat which is modes: in number - of high efficiend;
(especially in ©nglish typing) shall be recuired.

ou
dezirned to "+‘“act qood clemants among/$he An1ver91t; facult, an
gicde insgtructors.,



THE AMERICAN UNIVERSITY IN CAIRO
DIVISION OF PUBLIC SERVICE
REGISTRAR OFTICE

‘onday , February 18, 1980

TO : ALL CONCERNED
FPQM : M. EL RASHIDI, ASCOCIATE DIRECTOR
SUBJECT : ENROLLMENT STATISTICS FOR DPS COURSES, SPRING TERM 1979-80

- TOTAL NUMBER OF STUDENTS PAYING TUITION eerereess9792
- Number of Withdravals .evevsees.s.387
- Number of Students failing

to collect their schedules,....... 54

- CURRENT NET ENROLLMENT PP ¢ -3
(sce page 2)

- STATUS
e PrivaLe «eveseesensescsacesanses 0789

- Organizations ..uveeeseessnseses 2210
(see item #1 page 3)

- Scholarships «.eeveseasceseesves 352
(see item #2 page 3)
- INSTRUCTORS & PROFESSORS ...icevevoevonsannnsans 181
- NUMBER OF CLASSES TAUGHT ..iiveivenntescnneancnanns 457

- NUMBER OF COURSES OFFERED .evinieesrreennnnencrnns 75

- NUMBER OF CANCELLED COURSES DUE TO LACK
OF STUDENTS v teveerosstessorsasssosssssssssscsnnn 6
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STUDENTS DISTRIBUTION BY PROGRAMS

AT

s P R I N &6 T E R M 1979 - 198090 Spring Term }g;g
P R O G R A M
5 T A T u S IPS ASSOCLATION NABER AVERAGE | NLT NUMBER
TOT AL CLASS FNRQOL OF
Private | Organizaticn| 3chol Con't | Now CLASSES SIZE MENT CLASSES
arship | »-
. ENGLISH ' 5932 287 21 4497 199
a. Regular English 3234 1825 238 2944 2363 5307 251 21 3808 162
b. Conversation 456 190 29 616 59 675 36 19 689 37
2. TRANSLATICN 338 20 6 192 222 414 20 =21 367 18
. ARABIC LANGUAGE 178 -- 19 93 104 . 197 12 16 212 12
|
. CO3UTER SCICE £3 10 11 228 33} 559 24 23 498 26
5. TECQNICAL CCQURSES ) 551 -- 11 -- 562 SOZ; 43 13 -- --
|
. SECKETARIAL STULIES 1637| ) 71 23 - 1639 75
]
a. Cen.Scc.Certificars 247 -- 3 157 93 - 250 11 23 3350 17
b. SclE—Irr,r)rovcrrcn; 419 21 16 130 326 456 20 23 456 22
c. business Education 778 19 19 289 527 816 34 24 719 31
d. Special Classes -- 115 -- 40 75 115 6 19 84 5
CURBENT NE LLROLIAENT 0789 2210 352 4689 4662 9351 457 20 7213 20
TOTAL NUMBER OF STUDENTS ¢ MNet Enrollment .351 + Withdrowals 387 # No Show 54 = 9792




ORGANIZATIONS § SCHOLARSHIPS

ITEM # 1
ORGANIZATIONS

- Number of StUACNES e eoreosavsasss:a2210

- Numbér of Organizations ..eeeeeecen 146

- Fees to be Collected

ITEM # 2

SCHOLARSHIPS

A. INTERNAL

- AUC Staff civverancnens

- Imnediate Family covevernennvensvansraoacss

- Faculty, Fellews, Staff
Students, taking Arabic

CourseSeesees eee 19 40

EXTERNAL
- Legal Office ovrerveroscsaannsnncnnsenrnoes
- Telcphone Authority ....

- Accounts Office
- Passports, Custom Import

6

- Traffic OFfficCe sevesrecrnsnssssrasraacrstan 3 ..
4
7

§ Export, Cairo Airport teeernrennaseannessl02 oo
7 ...

- Abdin Police Station .eessesceronacseecenne 1...
20 ...
17 ...
14 ...

- D.P.S.

- Ministry of Interior ..ceveceersrvaconanees
- Security Office .ieseseeerorsseneonaaannnes

- Arab CONLTACTOYS sevscsssavessssassansenrss

TOTAL (UNCOLLECTED REVENUE, REPRESENTED BY SCHOLARSHIPS).ewevse.

Y & SN

81 ...

. L.E.

. L.E.

L.E.1,179.000
L.E.1,371.000

L.E.1,330.000

e et

L.E.3,850,000

99.000
45.000
60.000
116.000

L.E.

L.E.

L.E.1,556.000
L.E. 105.000
L.E. 15.000
L.E. 300.000
L.E. 202.000
L.E. 242.000

e

L.E.2,500.009

3'

L.E.36,460.000

L.E. 6,680.000



STUDENIS DISTATRUITICN BY COURSES

STUDENTS DISTRIDUTION| TGTAL |MNUMPER | AVERAGE
ACCORDING TO EHROLLMENT| NMBER g CLASS
COURSES |"organ |pryyace| Sehol | spionl crasses | s
izaticu zrship
1. ENGLISH
a, Revular Lnglish
Fnglish 1. 100 211 40 351 17 21
English 2 149 418 28 595 238 21
English 3 285 644 45 874 46 21
Fnglish 4 208 597 33 928 43 21
Lngiish 11 190 367 16 573 27 21
English 12 227 401 27 655 3 22
Faglish 13 154 222 2 428 20 21
[neiish 14 158 139 7 304 14 22
English 21 51 62 7 120 6 20
English 22 50 43 5 98 5 20
English 23 43 32 5 80 a | 20
English 31 25 17 - 42 2 21
English 32 19 18 1 38 2 19
English 33 9 10 - 19 1 19
English 34 (6 21 1 38 2 19
English 35 17 18 1 36 2 13
English GP 14 14 . t28 2 14
1835 3234 238 5307 251 21
t.Conversation
Level 1 20 104 7 131 7 19
2 50 95 7 152 8 19
3 33 76 3 112 6 19
4 - 37 69 5 111 6 18
5 16 42 3 61 3 20
6 18 37 2 57 3 19
7 16 33 2 51 3 17
190 456 ° 29 675 36 19
4,
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EXPERIMENTAL DEVELOPHENT PROJECT:
ENGLISH LANGUAGE PROGRAM
CAIRO YMCA

The cconcmic and social changes that have been occuring in Egypt

in the past few decades have been phenominal, representing a degree
end rate of growth that has been unparalleled in our nation's long
history. In the two decades immediately following the 1952 revolu-
tion, the governmant moverd to restore Egyptian identity and control
to the nction's essential institutions by virtually eliminating-

foreign economic and cultural influence. Then President Sadat
entered the scene initicting new and radically different social and
ecconcmic policics. Vhile being kecn to maintain the cultural and

political sovercignty over government institutions gained guring
previous years, Sadat has once again opened the Egyptian economy to
foreign investment und assistance. Although this is undoubtedly
one of the key eliments in the appreciable growth and development
of Egypt in recent years, it is also the source of strain and chbl-
lenge through the demands that it has placed on the nation's work-
force. Indeed, the individual success of our young professionals
in a new and highly competitive job market, as well oas the future
of our nation as a whole, is largely dependent upon the ability of
our people to meet tnis new challenge.

The Cairo YMCA, recognizing its ob.igation as an internationally
conscious community service organization, has shown a sincere con-
cern in this situation and has posad itself with the question ot
what kind of service ccn it offer that might help to meet the chal-
lenge before us. Recognizing that communication skills are cmong
the most important, yet all too often deficit, abilities boeing de-
manded by international agencies and corporctions, the Y took upon
itself the task of developing an experimental English pragram.

Thus, in January, 1975, the Cairo Y opened its first English lan-
guage classes as a pilot program offering English shotthend, fol-.
lowed in the next semester by the first courses in English conver-
sation. By year's end, 144 people had been enrolled in the short-
hand and conversational English classes, the latter of which was
offered at three levels, .

In the following year, 1976, the program was expanded to include

an additional semester. Enrollment was increased slightly over the
previous year to include 109 in the English conversation classes
and 49 in shorthand, for a total of 158.

By 1977, class sizes were limited in number and two more levels
were added. Total enrollment raised to 165, including 148 in con-
versational classes and 17 in shorthand.

1978 saw exceptional growth in the number of students that we wers
able to take in and expansion of the program to include a sixth
level. 220 students participated that year, 26 of whom were in the
shorthand classes and 194 of whom studied English conversation,
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Last year, an additiecnal two levels of English conversation were
offered, Lnglish shorthand wos dropped and two specialized English
courses were offercd for docters ond secretcries, The specialty
courses remainod smell und were offered only in the last semester.

6 doctors and 15 secretaries purticipated in addition to the 198
peaple who enrolled in the cight levels of English conversation.
From the very begining, the intention ¢f the program has been to
offer a gquality educational service to our community at o reason-
able price. The standard of teachers employed has remained high,
the facility improved upon, yet the cost of the courses has remained
a smoli fraction of the cost of similar prograoms offered by other
insiitutions, both private and public. The syllabus for the program
has been constantly raviewed and updated., Last year, a considerable
invesiment was made in a more flexible seating systein, an overhcad
projector system and oudio aides. An additional class room was
acdded last year clso so that a moximum of flexibility can be main--
Lained over scheduling.

In the past year the Cairo Y began utilizing its World Service
Worker in a teaching capacity in the program. This has given the
program the unique aspect of having a native~speaker cs a teacher
and has proven to be quite successful. The Y has thus been consid-
ering requesting teaching qualifications from its vuture WSWs, and
including extra training in teaching English as a foreign languoge
as part of the in-service professional development of the worker,

Currently, it appears that the potential of the progrem is virtually
unlimited. Hopefully, in future years, the facility ccn be expanded
to include c fully equipped language lcb cnd other audio-visual
equipment. This would enable the program to expand both qualita-
tively und quantitatively in the service that is.,offered. With in-
terest increasing yearly, the only serious problem blocking the ex-
pansion of the facility is that of finances. Although the program
is presently self-sufficient, there is concern that if the cost of
the courses was raised to the amount necessary to cover further de-
velopment, it would become prohibitive to our clientel.
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THE AMERICAN CULTURAL CENTER

3, PHARANA STREET, ALEXANDRIA

English Teaching at The American Cultural Center, Alexandria

An Pnglish teaching program has been established at the American Cultural
Center in Alexandria. USICA's Inglish Teaching Division has supervised
the development of three courses of study to meet the varying needs of
the Alexandria community.

The Regular Course which began January 8 is a basic program, two hours per
day Monday through Friday in six week terms, for those who wish to develop
oral communication skills in English. Some emphasis is placed of reading

and writing skill development as well. A Continuing Education segment of

the program offers advanced courses in varied subjects including Comtem-
porary American Literature, TOEFL Preparation, English through the Medium

of Drama, Writing and Composition, American Civilization, and Study Skills.
Two Continuing Education courses will be taught during the February 25 -

April 4 term: Twentieth Century American Short Stories zad TOEFL Preparation.

The third aspect of the program is an Iutensive Course which has been designed
to prepare students for university-level study in the United States. At
present the course is divided into five levels of six weeks each. Classes
will be taught five hours a day, Monday through Friday, a total of 150 hours
per level. The course focuses on the development of listening, speaking,
reading, writing, and general study skills. It also provides an orientation
to both American culture and the university community.

The Intensive Course class schedule will run from C800 to 1250 daily in two
80-minute and twn 50-minute segments. At least two teachers will be assigned
per level thereby increasing student exposure to a variety of native speech
forms. Video tapes will be used to provide additional exposure to American
English and to present various aspects of contemporary American 1life.

Admission to the various courses is open to those who have completed a minimum
of two years of university study. A placement exam ensures that each applicant
1s assigned to an appropriate course level. Provision has been made for the
development of additicnal levels of the Intensive Course should the placement
exam results indicate that they are needed. Students who complete Level 1
Intensive should be able to meet at least minimum ALIGU score requirements

for study in the United States regardless of the level at which they entered
the Intensive Course. ©Note that Level 1 is the highest of the five levels.
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COURSE SCHEDULE - ALEXANDRIA 1980

TERM 1 January 7 - February 15
TERM 2 February 25 - April &4
TERM 3 April 14 - May 23

TERM 4 June 2 - July 11

TERM 5 July 21 - August 29

TERM 6 September 8 - October 17
TERM 7 October 27 - December 5

6 week term

1 week break between each term



