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The project stuff revicwed the matericlds which had been written
up to that point, exmmincd the deta from the limited field testing, and
interviewed the writers. The roeoult was the fol” 'wing list of potential
production constraints:

1,  Mest ~f the RETIT staff had had no proevicus cxperience in
curriculum developnint, r 3. seoript writing, sclf-instructionul materials
writing, text book writing, -~r tceaching in primsry schools,

2, Many of project stoff enbers were university lecturcrs who had
had a great dcal of cxpericence tenching to 4 much hisher skill loevel than
that of thc tencncrs involved in the project. Thedr writing style tendea
to be crmplex ard their languzge formal ond difficult.

3. Most nf the writers had had limited contuzet with remnto arca
teachers involved in the REIT project and were personally unfendlioar with
the classroom situation and tesching problum inhoront in that sctting.

4o In generad the RETT staff hoed little informtisn on the language,
writing, reading and listening skills of the groap for winm thoy were

writing.

5. Staffing patterns were such that the project w.s unlikely to
have the full conponsnt of writers until lehe iu the project. (The
producticn staff varsied botweon six ond 36 staff members during the
duration of the preject.) Mony stoff mesbors hed respensibilitics in
additien to those with RETT so thay were frequently out of the officc.

6. Scripturiters ond sclf-instructionsdl wmaterinls witers hed
diffieculty werki: - 2o < temn,  Klthoush writ.re on cuich toan shared en
nffice, matorimds were generally weitten inde,ondently snd they were not
well intogrates,

7.  the ideas involved in succcssful serirt and sclf-instructional
material writing werce quite now te RETT writers.  they gencor:dly were
unaccustened to bohioviersl ~mjuctives mnd 2 nunbor werc uncble to write
a topical n~utline.

9. Writers were oxtronoly varicd in terns of s writing and
N
1

langquage skdlls they brousht he RS,

The Renscossment Hf Srednineg ileodzs rnd Speclfiction of icviscd Training

Objcetives

With o clwarer undorstonding of staflin: constr.dnts, roasscssment

of training needs cnd ohjoetives e deno. Tt oo woparont that the
prrject staff nesdel to devilop st .:d.llq with wiidch thoy could compire

thedir n't 11,1 . Since ne other odtoricds it this ty; . oxiswed in Nepad,
the writers had te conurate their eon uncdcd wdberiads.  Onee meodel formats
hed boun devoicpod which were dunonstrobly sucecssful within the context
of BEIT teucher frod-ins cnjoctives, it woull be fur casicr te specify
individu - d fraining nceds.
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Friend (1980) describes a similar situation in the design of the
formetive evaluction system for the Radio Mathem tics Project in Nicaragua.
To offset this potential problem, the project develiped a system of
forward rcvision in which d=zta from a formative cvaluation was used to
wite subsequent units. Only majer problems were revised in existing
meteraals,  This system allowed the project to mevt production deadlines
in a cost-effective method while at the same time contimiing to incor-
porate dats obtained in their formetive evialuation. An examination of
these issucs suggested that o formutive cvaluation system cculd be
developed whicn would also meet RETT's ongoing training needs, A group
of teachers would heve to be identified who resembled the rural untrained
primary school tcachers for whom the program was being developed. They
would have to live clise enough t Kathmendu that RETT writers could
visit their schools and return to the office on the same day i.e. no
more than a few hours walk frow < road. #lso, since RETT materials are
sequenced and mastering later units 1s contingeat upon completion of
earlicr units, these teachers would have to be available over o long
perind of timc. The tenchers sclected should be teaching in small,
one-room, two teacher schools 1like those in which RETT teachers were
generally fouad. A group of ten untrained primary school teachers who
met these requirements wore sclected. Their schoosls were clustered
at the northeast cdge of Kethmendu Velloy, about an hout awsy by road
followed by 2 one-half to tw: rmd one half hours walk, Arrangements
were made for these teachors to travel to the office cach Friday
afternion (scho»l is only in session £or a holf dey on Fridey) and on
thet day ts provide feodback t. rry writer who wished to tryout a unit,
Of the ten teachers whe participnted, no more than five worked with a
unit n any particul~r Friday, This ensurced the project staff of an
edditional group Ui rea.lodng five tenchers) who were available for
an additiomal try vt if this proved nccessary.

Tvo formats were established £ or obLtaining fecdback from teachers.
The first wes used to obtain feedbuck on content units. No specific,
directl; meosurcable clagsrom teaching skills were involved i. content
les~ -~=, Rather the usite oo vided background inform:tion for a methods
unit which would f.11ow or included more general information like
"How ©, reeruit fumalc student: and keop tihcm in schzol" or "How to
work with the Scho 1 saneging Comaittee."  For these units, members of the
project rescarch tuam were given copics of the behaviorsd .bjectives of
the units heing tusted.  they propored six multiple chuice items on the
unit. The tonchers were pre-tested o the six multinle choice items as
soon as they arrived at the ffice. Thoy thon listened to o cassette
record.ng -f the unit and studicd the zceompaning written materisls.
Foll wing this, they were given 2 post-tost which consisted of the
sane six itoems they had responded to0 n the pre-tost,  The tenchers
als: filled wt 2 quostiomnaire which asked for fuodbick on such things
as the spewd f the radi. vodeo, the number of pints ¢ vered on the
broacenst, the relevanes of the illustrations in the workshects, and
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the integration of the saripts end written maserials. Writers remained
in the room during the time the toeachers were listening to the tape and
studying the written materinls, They observed points where teachers
became confused and noted questions, but tried not to provide answers
until the post-tust was completed,

4 method unit consisted of  speeific lesson which the teachers
should implement into their classr ums. It included teaching objectives,
suggested tuaching method, exrmples, evaluation materials, and remediation
procedures.

The format for cotaining foedback on 2 methods unit was similier to
that used for content units in that the tenchers still travelled to the
office on Friday afterncons t. listen t, a carscttes rceording of the
radio materials and to study writton wsrkshcets. They also continued to
i1l out the general informtion questionnaire, However, for thesec
units, written pre- and post-tust items wers rot prepared,  Sinee these
units dealt with specific classr- 1 oxercises, the writers' success in
preparing units wes cvalusted by wbserving the teachers actually try to
implement them in their classr.oms. RETT staff members visited the
teechers in their schools £ obsorve thenm iupicment the lesson they'd
studied the previous Friday in the RETT wffice, the writers filled out
simple observation shccts to help them srganize their nutes, i.acluding
such items as "Did the tcacher hawve cny questions before beginning tne
lesson? ", "Did the teacher usc teaching prucedures correctly which were
covered in the unit?", "Did the children appear ts learn the concepts
covered in the lesson?",

Following bth types of feedback sossions witers and members of
the research tem suthered to discuss de 2. Each member contributed
comments and observations and provided suggestions for possible
revisions. Initially meny of thesc enme from expatriot advisors, but
as writers gained confidence and cxperience they proviided a larger and
larger portion of the critiques. The fegdeack training sessions occurred
weekly f.r about cne year, After thet time sessiuns were scheduled only
when a group of twy or throc units hed been prepared on which the writers
wanted fecdback, pproximately cvery three woeks.

Advanteges of the Feedbrek=Troinin: Prcedure

The feedbac-training pricclurc was vell suited to help the
staff members achieve the reviscd RETT training sbjectives.  This
procedure .ffered the 211 wing sdvantages t meore typical training
procedures:

1. The staff received g ing foolhiek, i.o., imnedintely after
preparing . ncw unit,

2. Formdive cvoluction provided writers direet contact with RETT
prinwwy sch.ol teachors and thus, incretsed their understending and
appreeiation of the elassr . ms shtuatin and teaching problems.
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