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Introduction 

Workshop activities inthe Dominican Republic. 

Introduction
 
T his manual isaddressed to nutrition and health understanding of nutritional needs and to devel­

educators who are interested in trying out new op in them a genuine sense of commitment to 
participatory ways of working at the community find solutions. 
level. Its purpose is to describe simple techniques But even the best of methods will not work 
hy which field staff can he trained to approach unless field staff and supervisors are suitably 

local communities more sensitively and to in- trained. If staff are expected to conduct partici­
volve them more fully in achieving hetter health. patory learning for adults, then they themsel, is 

Community involvement in its deepest sense nced to experience participatory learning. 1lhe 

often requires fundamental changes in people's techniques and materials described in this man­
attitudes. This is true particularly where people ual are, accordingly, all "experiential." They 

have long been apathetic, dependent on outside have been field tested in more than one country 
directives, or resistant to new ideas. Cultural be- and in sonic instances by more than one agency. 
liefs and taboos may keep them from adopting Most of them were used in a series of training 

food habits that could greatly improve their workshops conducted by Save the Children, with 
health; or they may not have the money to buy USAID funding, in Indonesia and the Dominican 
better foods or land on which to grow food crops Rlcpublic (hiring 1979-80. I Jid the privilege to 
or raise farm animals. Experience shows that in serve as principal consultant in these workshops. 
such situations, merely imparting information Nancy Terreri and Solange Muller, who com­
about better nutrition does not solve the prob- piled these training activities, played key roles 
lem. Therefore, many nutrition programs in the on the training teams of the two wGrkshop series 
developing countries are trying other means, in- -Terreri in Indonesia and Muller in the Domin­
cluding demonstrations, hands-on experience and ican Republic. They describe, therefore, what 
nonformal education, to increase the people's they have themselves experienced and applied. 
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BIRIDGING T'E GAP 

Son,, the,(hildr'n 

For the ienefil of the reader who has not ex-
periene first-hand t rainin g approaclestill- de-
scribed here, it iiy ]Iiiiiful to list thl imain 
I'fallies of till-training sltsign. BY examining 
how the worksiops wire (rganizr'd andiwhy they 
werc 0srg.alnizsd that way, tillepnrpost's of the 
training activitie's %%ill bee'lnii, c]learer. 

In eali coliinrv. lir, wxorksiops we'reI held, 
hierewas soei ,vl. lisi theovptl bit a'llv first 

workslii p fo ns's! on ws to,li-covc'r' the needs 
of 'ill',gers. the - s.conlli os cli':ng learning c-
tivities anm a htllop thoseiatei toh inset needs, 
and the thirld IllnNa tiatin. Tiel workshopl de-
signs itoh niain features:iled lie folllxviii 

A illilli-u isci s lilili i ' i'isiimi­'v.ijiirloacbi.l' sr':ill 

fry wwrk ihj. :iplanninig te,iii \va sitt i)i. inelid-

in lsfl4iils' diffrirln lvlr..of ino-l'f'sioiioll il o" 
ti'r'litliiil e'iiijiitini'ilTill" i'mit ipio~ iioi till. of 
lsitll xx:is -siiis'xxli:it uiffts'itl in Ilw Iwo s'nlli -
Irir IlI I icyr, %wl ,- wwll ciflli llll il nl i.. IlotIh 

lalliis illchl l lri'i ai i s itslhi.-,d n livaillh 
rillsrifIlll:il . 1iit 1 lis is.! l.-tltlilthIi. a ll 

ciili.-t,. an)il ,i:lhi itii-t-. tiantl itiliulul ­
a so'iis-shslliili-I. (Wtlli.'r-pi'illi i-.in sliffsi'ri 
asplr's sf riral ilxcs'!tiu iii li iii lsrsilo iit 
in silli t its'lv na- 'i.ii i l- a,,sk'liisnusis 

uitll lli lnrmti'ilisiilsV '1ui %%,iii <i1)'i.' -stisi c a 
tos ,lilt, ii %%, illpisl',s nill'l a.,orkxx izsl iIn' fori 

moilti-ii-'i la i ,gi lnlts. thiit till,
. sts'e'iailis'id 
agl<, at Ilwl c(1111lnln il\ ])ll-lfil 

l , 
,l'iv, lv ,cl vollid 

fromlii a ssnii ian iiln s'l, imisii<i_ slipartiilitory 

s'hlS iili si a 1apii stl lsil l htlili th itli n. 
lirl i:uff xxili slifftitn s'binii';l skills woull 
iailso ik'cni ;i,'' If tliisir coillisstiini'nlti i' roles 
ans o fllr rk in lisislingl IltsI.-iliiiIi', tnnvlix 

locll 'iiiii iiiir ,iiinpr)vs, nitriliton. 'hls, 25 to 
: parlrlici'ianii itilltiil t t-i-s'ics of wssrksihops 
in listh i''(stintri,,ss 1I111-; in lldt d field staff anid 

snlsl'rvissr, frislit xnrisls ti'chnmicil iipartliien-ts 

oriaitlicirs. v., lhll l iitrit iuianI a'ricul-
iri,. lai-t rs'fori. ,'Ilillionis. local goviernlnen t, 

anti sociatl vi'Vil's's. 

iivohviiu indlvidilual lparli('icipans. To elsllre 

that 'vs'r s xlli sax's'v''al'hitithIn sesli'll,tto fill-

and uthifnll' invislvisi in th' traiting iroc'ss, 


itost worksissop ac liitis's wsrs' c'nclii't'l it hirt,' 


stub<grojs. Iach snisroi in turn organize its 
wssrk in smaller units in , fhexilsle way. Tls;re 
was thus a great deal of interaction within tle 

silllgrotps. Holes ansd partnership arrangements 
changed often as newiliel eniergell or i'w ac­
tivities werl, plannel. This inriasedl the cliancvis 
that evelryole would see tlleir ideas. exlsriIceS, 
ad1 talents incorporated in Some wa in the 
grrilip's r'sentiiti)u to pd'icnary sessions. 

Similarly. in Ireparilig for- tlhlworkshop tile 

training teani divided itself into subgroilp., or 

pairs, or workvd indivilallv, on speeific self­
selected projects in order to make the lst iI.se 

if te tleNtas of each Ielber. 

Ilithe course-of "doing- and interacting cre­
itively', participanits often discovired eitw abil­
ities inthenilsevies and gainesl confidele in all­

plying thein. 

" "t nd,is-oll '' aclilieis. lPrac'tic'al atiiliciilion was 

ijllphlisiz'esl liionsiigioii ll-wx'orksholijs. ecltuires 
WIx'rs ri'eil ,it inaligirll sp-ci'les. Too e' lt for 
sisllii'ig' slirct I l activei s' Iiri'ricing ritiher 
Ilian paslsivity. lilt, workshll lain virs idv~nliivld 

oni l tImsi ilin tasks is] tv 'rfssriis and left it 
ip tsisilh s )lig tssoh.'is' u 5lw 5i1 u bet to ic­
css pilisii'i Ilis' t:ask xiiiin a ix'ti tini'-hiiii'. 

Tiu' lliniiiiiuo itrs in n iiirtets i iinst fis i''s'tral 

ia's iliill of s,:i'ih worksihopl -i,--iiiti to tlhink 
I illigh. fils' sof ,rtii lin d 'ili. kiils , il isst 
likily tso siiiiissrl sxj1 riiiii l ii'nrig. This was 
ls rlti illalalv tills a tlhssrs'ti'il olsjs'ctivs' hadxxlii, 

ti vl ittiiis'li: lisix for instl ice't s lifIll. liarliii­
thi ,ll- pllils 11isllrsln b sic" diffl-n-rli'es bl '(111e 

slislacti'. ir itiv l d '5,. an srobl'ii-l-sslviig illi of 
si i lat iiti. 

Field w-i'k. Three villages were si'ected ahead 
of ine as fiehl sit,'s for praclical work by ptar­
ticiiiits. They were ciosiel callse' they wve. 
typicial of the area, hadilcosttilriilhls' socio-s-co­
ionlic coii iitiins. and wer'e witlhin teaso'iia11l 

listai'e of tlltraining sit'. 'I' uisgs uiilsgrolps 

w's niatcl'ld Ihs res' byxxilh tiuv illigs'w lsttei'y. 
asit sFtlsgrsilb'sptlls'nlaiem'l iikowis strategies: 

to get to knsxx its villags', tt'sills''t i'li' its to 

li' snsis' sf 
conin''ris, to sil" if Ihes' s oilscris 
whal iipht s f tin' itilitlommuity's iniority 

s Iset (illi' twos 

"isthlits's fss' g to plani andh.'nintis'Xpl-ris'i'te's. 
proliuce s'sliti;'itio':il nllail'ials that wssiill involve 
15,501 Is' activs'ly it tihe I nrning iro',:s, to Colt­

sluct ts' 'xpi'rienc' l;I with acilual community 
groupls. ili to evaluate le ontomeis in tvris 
o Ioih t-'linicil 'ont'nt and quality of partici­
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Introduction 

pation. Subgroups reported frequently to the en-

tire group so as to benefit from each others' 
experience. 


Transferring new tehnies into ever2. 

Trins I order to encourage pt icilants to 

carry over what they learned into their normal 
worksi ings, the workshops were organized
series of three short kesions ( 10 to 1 dayse5ah), 

which were spaced three to four months apart. 
Before the end of each training session, trainees 
drew ulp a tentative plan of how they intended 
to apply the insights and skills they had gained 
during tii workshop. 

When they returned to their own agencies, 
theOit thleir plans iiit( (olwrntion, keeping trackthfy putlllli lans aiatir chayng nLalethei into 


ofley ire s cicoul l~itss liiseredlland
cagstheir 
nclsv with ail o so ssotor, l o sitandn e e dls with th e w o rksho p co o r d in ato r, wh o v is ite d 


liiir aia ii tweci 0115.aini
wIrksho 1 5(5their area betw een workshop s v~ssions. 

Ihefecion. At ih,Ieginning (f each new train-

ing sessioni pIarticipaants shared their field expe­ieices. Thie coordhiuator arid other iieinhers of 
traii a'Thea woordinaor u ote nwnihy. ofth e t r a in in g , wa n ) wh o h a d v is ite d th e fie ld s ite swLil 	 iii~siis 
between workshops also lrought helpful feed-
back to the planling 'training team to improve 
the design of thli nixt session. 

Assessing field work. IPart ici patints were intro-
(lncel to basic eone:,is of evaluating andl to 
sie toasic s f evraltinglity and to-
ivmpwas of checking hv pactrialy andhey

fetiveess of the miethods arid materials they 

chose to use. levners of each subgroup took 
turns being oIsrvers while otliers tisted learn-
ing experiences in the community. Trainees alsohellied assess new materials that had Ileen d-
signie(d bytvh, nniang tea. stht ch bode-


s igneythe planning Sothey could ene-
fitfrom their perceptions of how local commu-
rlity ineuiibcrs ilighit responil to the new ap-
proachim 

It is evident in the above descripition of the 
workshop deisign that a few key principles are 
emphasized. lor example: 

1. 	The need to plan the workshop in such a way 

that it provides a minimal structure and at the 

same time the maximum flexibility to involve 
trainees ina selJ-directedway. 

The need to sensitize tMe trainees to listen to 

messages from local people: to be recltive to 

their perceivel needs ad nferstingi1lrog of 
their traditional ways of conronting proles
before attempting to introduce new ideas. 

3. 	 The importance of knowing the exact june­
tion and potential impact of different types 
of educational methods and imaerials, and of 
knowing which types are most helpful in se­
curing the active and creative participation 

of village people. 

4. The importance of helping learners tranlate 
insights and ideas into practical action so 

that tangible improvements can le achieved,n] 	t a s e s h r ul s o ad n s o i l f ­to 	 assess the results of act ion so that hi­
t r l n al b m r v dture lains can 1be i mproIved. 

Th,- above key points correspond, in a broad 

way, to the four main chapters of the nianual. 
Each chapter thus illustrates specific ways inwhiichih c e s educiataionali o c e r ns can bthese 
applied in the training of staff to conduct nu­
trition education. 

We hope that this manual will be useful to you 

t e d l considheratn i ionsi c he 

in training an(l in carrying out nutrition and 

health projects in your coimmunities. The activ­
hitiesdescribed are only suggestions. not formulas 

or pre:criptions. Credit lin es are given through­
outile text so that each idea can be traced to 

its source. If iiore information is recie(L q 
it s ( e n b re dietlato the s u e . 
tions can thin 1w referre iretlye to the source.You shoul. however, feel free to adapt these 
idhias, in pracie to suit your s[Iecific necds. It 
would be even better if you were to lisc our sug­
gestions simply as a stimulus to create entirely 
-

new techniques and materials of your own. 

-Lyra Srinivasan 
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Section 1: Training Community Health and Nutrition Workers 

--2~U. .. .. AMIN. 

Women's group meeting, Dominican Republic. 

I. Training Community Health
 
and Nutrition Workers
 

This chapter addresses the following questions: 

How is a workshop planned? 
Who will be on the training team? 

Who will take part in the workshop? 

How is a workshop schedule prepared? 

How can there be maximum participation of 


participants and trainers during the work-
shop? 

What assistance will the participants need 
after the training workshop? 

The coordinator should select the training team 
members before the first workshop planning ses­
sion so that all members of the team can work 
together from the beginning-not only in con­
ducting the workshops but also in planning them. 
Some of the team can also assist with the follow­
up activities. 

5
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A. The Team Approach 

In forming a training team, you, as project co- skills needed. It may be possible for one team 
ordinator, will want to decide what resources you member to fill more than one technical need. For 
will need: instance, the project coordinator may be a nutri­

tionist, or the artist may also be a photogra)her.1. What technical information will be intro- Another consideration to lwar in mind as you
Irrce',? I)o yon nee(' specialists in nutrition,.. .select tle Iraining tearn is that you will want to 

health. or agriculttre? include people who have experience working with 

2. WVZhat type.s of e(hdcational materials will be cornrnity-lhased workers and who are sensitive 
de'veloped? I)o you riced specialists in media to local community tprol)lems aii(l nev(ls. It may 
)'odutiict . illustration. theater, story-tellirnt be better to select Iraiers with field experience 

or 	pholouralhy? rather than formal credentials. We have found 
that itis sometimies difficult for highly technical 

3. What traling approaches will he us(ed? Will trainers to adjust to the parlicipatory training 
yolr re(Jlirte specialists in nonforual educa- techniquivs and the ruitual harning prmoesses that 
lion. facilitation. or participatory aplroaches? take place during the workshop. 

Try, also. to ircluh sonie of the CommunityIn sel'ct ilig your t raes you shiou~ld] also con- workers' supervisors. If thvy are included, they
siler thn' illnilor of participants attending the iarv likvly followor to up afher the workshop 
wvorksh,,ji. iic* tIn' training dh'siji (if th work- sinc Ihis is part of their work responsibility. It
shops Isthat of working. insmall groups of six i ako a good idea to ise local trainers and 

,

to i uhtprsons eac, th.I i ulmber of such groups sourc ,Joop . They know local conditions and 

will I.'a facto.r iacloosilig the iiirii,'i of train- will In abh! to parlicipateh inother training work­
ers. \We r commnd tlh~it You hav oue trainer for shops and follow-up at the community level.
 
ach iuall In drlorosia thu, team
Inl. arid l)oiin- Select the trainingl hefore the planning 

i'an Hptlilic .had tliri,,,u groups of i:licriPailts svssio0 in which they will all participate. The 
arol three, rai Iralinrs.t team works together to set objectives, select ac­

)ic' you h.c.id. upon thw skills and resources livities for the workshop, anid prepare materials. 
fievdlual for in.work-shop von select the training Throughout t he workshop. the training team 
teai urnimlbls. ldeally the teaii shoruld havc for n11rrs collaborate to encourage the partici­
to six unuuburs for a grouip of 25 to1 30 partic- pants to take an active rolh inall ac'tivities. 'ream 
ipalrls. Tlv tean luolld wenriltidliscilinarv and muminrs identify the main tasks during the work­
iicdire tIe techinical persons, the artists, the shop and the participalnts plan 'rnd carry out the 
I,-,ojet c(,ordinator. and others, (helending on actiities. 

6
 



Section 

B. Selecting Participants 

In selecting participants, you will want to find 
a diverse group of peol)le with skills and talents 
not limited to the fields of health andi nutrition. 
Community workers with different skills will 

complement each other by working together in 
helping local community lpow)le resolve health 
and nutrition prol lems. 

When inviting agencies to send participants to 

the workshop, seek agencies that are interested 
in health and nuiliion progranis and are based 

in local colmnl nit i's. This is crucial for the ap-
plication of the materials and techniques in the 
work of tle participants afte." the workshop. 
Without the su pport and interest of their agen-
cies it will he hard for them to apply the tech-

I: Training Community Health and Nutrition Workers 

B. Selecting Participants 

niques in their work. 
Consider also such personal factors as the will­

irgness and ahility of the person to commit time 
to work with the community members, their in­

terest in learning new techniques and in applying 
them in their work, anid their commitment to at­

tlnd all the workshops arl(] take part in the fol­

low-u lp activities. 
hleally, the community itself should select the 

lI)rsons who should attend the workshop. This 

selection will not he based on technical knowl­
edge or education, but on the commitment of the 
person to work with the community in resolving 
health and nutrition problems. 



BRIDGING TIlE GAP 
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C. Planning the Workshop 
One key to a successful workshop is thorough
planning by the entire training team: facilitators, 
media specialists, artists, health and nutrition 
specialists, and secretaries. The team members 
should meet together for several (lays to plan the 
workshop, to decide upon the objectives, to pre-
pare the scit(lue, to create learning materials,
and to gmlir resources. [le (decisions are made 
by all the mninhers of the training team, not by 
one trainer or planner. This kind of collaborative 
effort incorporates the participatory apJroach 
into the planning process as wcll as in tile train-

Wr. in th Domia R 

Workshop in the Dominican Republic. 

ing program. 
During the planning session, team members 

divide into smaller groups to develop learning 
activities. In this way it is possible to use the in­
dividnal and group talents of the training team. 
The smaller groups take responsibility for con­
dluctirng the activities diring the workshop.l pre­
paring the materials and gathering the resources 
that they will need. Each trainer should also 
have the opportunity to try out a new activity 
before the workshop. At least five ftull (lays are 
usually required to plan a two-week workshop. 
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Section 1: Training Community Health and Nutrition Workers 

C. 	Planning the W'orkshop 

Workshop Preparation Framework
 
SETTING: 	 A meeting of the workshop training team including facilitators, artists, media 

specialists, technical health/nutrition specialists and secretaries. 

TIME: 	 3 hours 

PURPOSE: 	 To assiF1 planning/training teans in selecting appropriate workshop activities 

and in developing step-lby-step implementation plans. 

a 

tentative list of workshop objectives. 
IREIPAIIA1I)N: 	 lave availalhl at least 6 large shcels of newsprint, several marking pens and 

Ii1OCEDUI: 1. Review each of the workshop objectives tl;at have been discussed in advance. 

2. 	 1'ost a large sheet of newsprint on the wall. Title this sheet: OBJECTIVE. 
List objective number one. 

3. 	 Post a second sheet of newsprint next to the first one. Write the title: AC-

TIVITIES. Now ask the group what activities might be carried out to meet 

this first objective. Consider how interesting the activity is, what the atti­

tudes of the participants inight be. how much participation the activity would 

allow and what time constraints would exist. Select one or more activities 

and list then on this second sheet. 

4. Post a third sheet 	 of newsprint and write the title: PROCEDURE. Next to 

the first activity list the steps that would be followed to complete the activity. 

Give as nitwoh detail as Possible. Do the sa me for any other activities under 

the first objective. 

5. 	 Post a fourth sheet of newsprint and write the title: PRl EIPARATIONS. List 

the Preparations reqtired to carry out this first activity. Is it necessary to 

write a se'ript, lpaint poster cards, invite a resource person? Do the same 

for Ile other activities listed. 

6. 	 Post a fifth sheet of newsprint and write the title: MATERIALS. List the 

materials that would he necessary to carry out this first activity. Do the 

trainees need poster paper. is a slidce projector necessary? Make a list of the 

materials neetled for all the activities. 

7. Post a sixth sheet 	and write the title: ACTIVITY COORDINATOR. Ask for 

a 	volunteer to coordinate each of the activities. Place the name of the vol­
co­unteer to coincidle with the activity that he!she chooses. Explain that the 

ordinator must see that all the P)rel)arations are made and that the materials 

are avaia)h,. The coor(linator may ask others to take on the responsibility 

of 	writing a script or facilitating the activity. 

8. 	 Space may be prov'ided on sheet six for ADDITIONAL COMMENTS, or an 

additional sheet might he added. The comments might include things to look 

for in evaluating the activity. 

9. 	 Now return to sheet one and list the second objective,. Decide on appropriate 

activities. Procedures, preparations, materials, and coordinators for that ob­

jective. Follow the same IProcedure until all workshop objectives are coin­

pleted. 
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10. 	 Review the framework: 
Are the activities of a wide variety? 
Are most of them participatory in nature? 
Will the activities fit into the time allocated? 
Can the preparations be completed in time? 

After completing the Workshop Preparation Framework make a Workshop 
Schedule (next activity). 

Building this framework will help the workshop planners to decide on creative 
ways to meet the trainingobjectives. If the entire team works together and takes 
responsibilityfor the selection of the activities as well as carrying them out, the 
workshop will have a better chance of success. 

This framework was developed and used by the Indonesia workshop training 
team. 

10 



WORKSHOP PREPARATION FRAMEWORK 
ACT'IVITY 

OBTECTIVE ACTIVITIES PROCEDURE PREPARATIONS MATERIALS COORDINATOR COMMENTS 

T.To introduce A. PresenTotion A. i.I rT-roduce- A.I.bes1n A. PainF A.-brahim 
new learninr 
matehriols 

of riiaterials teilnaImarial 
?..Test it i. make- Ev-

Pepbcis 
Tpe RecorJer 

,3. Discuss-in luatioil Form 
,smlI I grotAps 

13 SmaII Graup B. I. BB. B. T-jo 
Work 

.3. 

C. FielId Work C.i. C. 

II. TF.. 
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Workshop Schedule
 
SETING: 	 A meeting of the entire workshop training team. Include facilitators, artists, 

media specialists, technical health/nutrition experts, and secretaries. 

TIME: 	 1 hour 

PURPOSE: 	 To develop the schedule of workshop activities according to lay and time. 

PREPARATION: 	 You will need large sheets of newsprint and marking pens, as well as a list of 
proposed workshop activities. 

PROCEDURE: 1. 	Review the list of proposed activities. This is easier if the group has com­
pleted the Workshop Preparation Framework (see page 9 ). 

2. 	 Make a calendar showing the days and times of the workshop sessions, as in 
the sample below. Make one column for each day of the workshop. Mark the 
times that will be needed for meals, rest, and recreation. Not- the total num­
ber of hours that will be available for training activities. 

Sample Workshop Schedule 

Sunday /Monday Tuesday Wednesday Thursday 

8-qQ.rm Brea kasT -qarn.Breokfas S-q am. Breakfasl- 8-qa.r. lreokFcsT 

Act vIis Actr'+i es AcdiviieS 
(q hivrs) (qI hours) (q hoiir-s) 

1-3 prm Lunch 	 (-3 prm. Lutidi 1-3 ,m. IUnc1 P-3 ich.M. L 

and Rest and Rest and Rest Ofnd Re t 
2.-& pV)1. 

ReisTrotion AdcivIies Activihes Activifies ActivitiCs 

WId corye 

b-Tp.wm.Tinrier -Tp r.-Dirrier 6 -7pm. Dinner 6-7 pm.-Dirmer b--p.m.-)ri~er 

Adivifiecs Activiisvilis 7-10p.m. 

7-10 p.M (7z ho-rs) (2- h r5) ( 7 ours) _RcrC iOn0 
Reret io( 
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Section 1: Training Community Health and Nutrition Workers 

C. 	 Planning the Workshop 

3. 	 Review tihe list of planned workshop activities. 
* Note which activities niust precede other activities.
 
" Note the tinie necessary for each activity.
 
* 	Consider the his! lime for visits to thre village where trainees will practice 

their new terliiiis. W'lil will lle women ann me1 llieb busy in the fields 
or preparing rvals? (:onsiler local clstomns and when the villagers usu­
ally neet. 

4. 	 Now, with the alnovc consideratiors in nind. fit the activities into tle avail­
able tin, slots. All of thre planners should participate. Ask the artists how 
much tioe will bv needcdd in iat-rials preparation for village work. Because 
ihit ional reeds will appv'er during the workshop, leave some tiie slots 
eiir)ty. 

5. 	 When the gropti lglrs oil the workshop schvdule, have it typedl and inimco­
graplhedl for each participant. 

This proved to h' a very us ,lii waY to set Up) a workshop schedule. The work­
shop is more likely to proceedi well when everyone's suggestions are heard. 

This method ol workshop scheduling was used by the Indonesia workshop team. 
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D. The Workshop Itself 

All workshop activities should be conducted in 
ways that encolrage maximum participation. 
This nieans that the trainers are primarily facil-
itators of activities rather than lecturers. As the 
trainees lake on more and more responsihility 
for group sessions, ilw trainiing teanill will do less 
directinig and more consultinlg, 

To enhance participation, most of the activ-
ities are conducted in small groups of six to eight 
people. The initial explanation Of the activity 
and a later sharing of each group's work take 

place ill plenlary e.ssiolis with everyone taking 
part. In these sessio'i, you will want to In care-
fil to ,iiinize conpetition sinc soe' pople 
may teild to dollinate or to Ibecolne' critical of 
(ach other', work. We recommend that you or-
gallize activiii- so thai'aeh trainee has a chance 
to woik in differeint groups. 

To help Ile colillility workers relate what 

happens in Hte worksh o p to their own work, we 
have bililt il] a Ill1niwr of prcltical field activ-
itics. 'lls,. field activities also give participants 
a c'hlance to practice speaking ill frolt of coin-
1111mnty grolps aild to hecolile ce'ifidelit that the 

new parli'ipatory iethilods uldlmlavrials they 
llaxv leenl exprieicil g rvally work with ('ool-

lllility illelllnh'rs. The field visits cail also b' used 
for testing materials that are developed during 
thl workshop. 

III the Dominican Republic and in Indonesia 
we held a series of three training workshops over 
an 18-nionth period. In the first workshop, we 
introduced the new approach to working witl. 
comuiniity members and developed activities to 
identify health and nutrition problems. The see­
ond workshop focussed on devloping materials 
based on the health and nutrition problems that 
the community worker:: had identified with the 

,pee, v after the first workshop. During the third 
and final workshop the emphasis was on plan­

lng lland evallialinig colifilnity projects and ac­
tivities. There was also all opportunity for the 
trainees to develop new materials for their work. 

Inviting the sanie parlicilants to such a series 
of workshops over a period of tine allows them 
to biuild upon knowledge gained ill the previous 
workshops and ill their work in the community. 
It givos theli a c'hanl ' to review activities and 

te,.thiques from tih oilier workshops and to build 
muor' collfideince in the participatory al)proach. 
Th, group can also share expriences and work 
togetherla. d ol, the activities they ihave used. 

Vorkers may not remain aclive and interested 

ill the new tedllui(JllS lifnless they redeive slp­
port and assistance from others who understand 

th' particiltaory approach. In tlI following sec­
tiol,, we suggest ide'as for follow-ump visits to the 
commulity workers. 

Workshop activities in the Dominican Republic. 
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Section 

E. Following Up 

Community workers are too often sent to train-
ing workshop,; wherv they are .timulated to take 
action with new tcliliqies arni information, only 
tc return to their cinnunitics with very little in 
tlit way of resources or support. Inorder to work 
effectively, a contininit y worker will need en-
coii'agcniet. This can cori from frequent fol-

low-up visits by a mniemiber of the training team, 
by other workers whio atteniddlt training ses-
siors and by th11com uninity nilrvnbvs tlilncisves. 
TIese sluilort systertis 1nnst lbv devetlope d througl 
the workshlps and flith take af-visits that place 
terward . or two s,,iit.sworkshlops. it was1in of 

the prItitclc,,liatl-r wl)o a ,Isiiid itspolnsi-
bility for tl', fllow-up visits. ht addition, dur-
ilg the ,vl.hio,;, ,aiins of commnunity workers 
wcre eveloped a('certliig to 1therigiors they 
caine from s( that ti-v cootino,'d to work to-
getlier arid uppm-1 thr aftevr the work-
ach (,l 

shops. when tIy rtinIIe'd t)their coimmunities. 
A well-planntd fdllow-tip visit hlapjtlis once 

very (oii to lr'rmrtlhb. Tli- visit is arranged 
betwee1n tw thrain.r anti the cmiimilty worker 
wll inladvance. 'lbh, one In :+'tfir,- can ulp dur-
ing tli, workslop. ''lh,visil should also be re-

l orI lfo, al l a l rs t:t ti r! h t t lte coli rr i tzrily 

- rvi- os . sortie f w vlomi may have 
workers " 

particiliated ilt Ire,'ik-lhtp. 


Itto,hirigthn,~I,lo -ti , visits. tIlietrainers 
slimtlI allow for at least one full lay with evach 
('mimiunity vmikertior teaui of workrs inl t-re 
salill, MI 'V' . 

'll'h,s sh,,lI irlrle thlie
v isitr 	 folhowirig: 


" 	 Iitetilt' It hocal 1,fficials: 

IiniwithIlilt wirker or team of workers to" 

discuss jirtltrms that arisentIiay have and 
to revit-w the aclivitic: tihe. have trivl: 

" 	;I ,'-ic~i(ific tprilarations for thi,learn-
ing l.llt.,itw, ti itt t l t 

* 	 ltbservaliii aud parlicipatiot ill a lear-uing 
lXltt,irio'ti,it.lt iild wlrktr's self-to theI 
ttrifil't('e alld t-n ctntitmiliitvys iinig,, o 

that wi trktr; 

" siari1ig rt.w idtas arrl inifllrrationi: and, 

* 	 pi-rii mattrials ant. o;ircv.'s that tile 
ttriuii it y wtirklrs have rqlil'stel. 

Mary (f Ithsc asptls cali l1c inclideil inthe 
get-togttlit-'s that thit work teams hrave in their 

1: 	 Training Community IHealth and Nutrition Forkers 

E.Following Up 

communities. It is important to encourage corn­
mnity workers to ask each other for assistance 
with the new techirojoes. activities, and materials 
so as to build an ongoing siI)uport system. The 
co nnity workers slioulI he alble to contact the 
trainers for assistance bietween tlihe scledhid fol­
low-up visits, if necessary. and to ask for Ilp 

from their own supjervisors. lhe project coordli­
nator should met with the local agency supervi­
sors toec(.l thteni. Irvie Cesclut)\ctti'lSto r 
when necessary and to support community work­
ers as they try to apply new methiods in their 
work. Ii the )otrinican lHepblic, the mvmbers 
of onc community decided to organiize a project 
to plant holnwiv.getable gardents. The team of 
comnminity workers liilped thn to organize the 
project and mllake a request to tht local agricuil­
ture agency for seeds and fertilizer. 

l)uring tIhfollow-up visit. it isuseful for the 
coniniiity workers to help the project coordi­
nator list imlortant points to note during their 
fielu activities. 'l'his list could form :le frame­
work for evaluating tlInproject. Some of the 
points to cuiolsidcr ight include the following: 

Ilow mary hearnitrg ixitric.s have been 
dlo mb y tlieco rtinnt nity work er? 

)o tite villaglrs actively iarticilpte? 
his tIre commiunity worker observed any 

chalgcs in atliiles or practices among tite 
(onintiity itSenll1rs7 

What are tli(int,.rests of ti people and (10 
they want filihler information oil a topic? 

What local t-nOrIrees are availale? Are they 

'lie follow-up visits are important for planning
 
sii Setliiri workshops. i our expcrience, after
 

the first wtrkslio. the traines ret urned to their
~coiniiriitics and usvd the .w approaches totify hteall]Ieid and nutrition ltroilheins. The train­

ers disc-ussed these probllerms ill follow-up visits
 
and. with tis ,tiformatiot. werc able to prepare
 
)i11 f4il cducatital materials during thlhplaning
 
se.sion of Ilir n'xt woirkshol).
 

Silllolrt and follh w-tr systeuis ire critical to
 
tIhsric('css of thei prograi ltecaiise the coiimiui­

nity workers ced srutport to feel self-confident
 
and comiftrlabl, ill rising the new tecwliiqries they
 
have lared. Vet believe that the freluent fol­
low-i1) visits by the iroject coordinators contrib­
uted to the application of tt! new technilues.
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F. Workshop Check List 

In planning and implementing participatory nu-

thition education workshops, there arc some ira-

portant factors that nevd to be considered. A 

series of three workshops (ach with carefully 


plnned follow-up activities is basic to the ap-
proach. In addition, having trainers and trainees 

working together in developing the mtrition andr n mrhevalth edu~cation materials is integral to the pro-
c, 

Other factors to consider are sunmarized be-
low. 

Country Selection 

1. 	 Is Ihere a national comiinitment to supp)orting 

local conininity (evelolinent prograns? 


2. 	 tlow nulch national arid local interest in pre-
ventive health and nutrition edhication pro-
grairs exist 

3. 	 Are conrniirity-haed health exteiision work-
ers available locally? 

4. 	 l)o Vou have Ire full cootreration of a strong 
local agercy to roordiiiate workslhoprs an( fo-
low rip on activities? 

5. 	 Are local resomirers available for training and 
materials de\vlopinnt. and for proluction 
aiil listriblitioni of rdicational miaterials? 

6. 	 1las tire goverrireint alinproved the project and 
tie training of health workers associated with 
local agencies? 

Traliner Select ion 

1. 	Select a teai of trainers with oile trainer for 
eachl six to eight jnarticilialnts. Thie teanm shioiildltai 

inclide a nonforial education specialist; a 
int rition!lealth specialist: a imaterials devel-

op ni nrt s pc'i list ;ai illustrator: an] a w ork­
shop coordinrator and sufficient secretarial/
logistical suirort staff. At lvast one nineber 

should have experivnice in working with par-
ticipatory trchiiqines. 

2. 	 Is earhi ieniloer of thre tean: 

Expriecrl in working with conmunity-
based workers and organizations? 

Knowledgeable arout local conditions and cel-

tural beliefs and practices?
 
Interested in preventive health and nutrition?
 
Aware of national approaches and priorities?
 
Willing to learn participatory training tech­
n ,
 

(oninitted to take an active part in all stages
of the piroject and workshops: planning,r train­

fing,and follow-rip? 

Particilpanl Selection 

1. 	 All participants should Ie conimunity-based 

health workers or other persons from tite coin­
minity committed to working in nutrition and 
health (preferably scleced by the community). 
Selection siioul not hb based on technical 

k rodze liication. 
2. 	 Is te llveohtnlial trainee: 

AbIh aiil willing to conirit time and to work 

with the .onilllliity?
 
Enthrtluiastic about new ideas aio interested in
 

arpling trili in their work? 

toirriihittu'r to take piart in all workshops and 
ili follow-rp act'ivities? 

"3. Other factors: 

The larticirants should represent local anl 
grovermirnt agrncius that are interestedl in 

liealtlh iand nutrition arid have prograns in 
local roruirinitirs. 

'lr lrarticilpants ' agencies shouhl Ie interested 
in apvlying a particilwtory methodology in 
their )rograilIS. 

IParticipIants should come from communities 
or areas near each other so tlhey can work in 

Worksliop 

1. 	 Arrange a series (f workslrolrS slaaced over aperiod of several months to allow time for 

field practice of materials and follow-up ac­
tivities. 

2. 	 Select a workshop site according to these cri­

tcria:
 
Congenial traiirg atnrosliere,
 
Lo(ging and neals offered at site,
 

Availability of nearby communities that are 
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Section 1: Training Community Health and Nutrition Workers 

representative of communities where work-
shop participants work and where field prac-
tice can l)e done. 

3. 	 During workshops provide time for recreation 
for participants and trainers. 

4. 	 Build onl each workshop and incorp~orate the 

skills acquired in the previouis one. 

Materials Development 

Criteria: 

1. 	Use local culture as a basis for content and 
application of the materials.

appicaio ohftros maeias 

2. 	 Adapt traditional communicetion techniques 

such as stories and theater popular among
memlbers.coimunity 

3. 	 Design materials that are appropriate for both 
literate mnd ill iterate ailiences, 

4. 	 Create materials that are visually pleasing andare 	dlesignedl to st iimulate action. 

5. 	 Consider factors that influence reproduction 
possibiiities when designing the materials (e.g.,variety of colors).3.Vssar 

Process: 

1. 	 Develop sample materials in the planning ses-
sion prior to the workshop. 

2. 	 Base nutrition and hmeialth education materials 
on the needs assessment conducted by partic-
ipants following the first workshop. 

3. 	 lave participants and trainers, in consultation 
witi commuinity members, identify topics, 
create priority messages, and produce mate­rials. 

4. 	 During tile workshop. develop some materials 
hat cai be complete and (istributed to all 

5. 	 Keep (Irawings and Aisign simple enough to 

F. 	Workshop Check List 

cncourage trainees to participate in develop­
in- materials. These can also be illustrated by 
an artist during the workshop. 

6. 	 Reproduce materials in country using avail­
able techniques or train locals if necessary. 

Share the materials with relevant private vol­

untary and government agencies. 

7. 	 Give participants supplies for developing ma­
terials in their communities. 

8. 	 Demonstrate that one material can be used in 
several different ways, such as stimulating dis­
cussion and conveying a message, depending

Mhaciiy
 
oh the purpose of tie activity.
 

Follow-ul) 

1. 	Follow-up visits to the participants are held 
immediately after the workshop. Plans forvisits are made dtjring the workshop. 

2. 	 The project coordlinator makes follow-up vis­
its frequently (once every month two)or to 
the conmmnities. 

3. 	 Visits are planned to coincide with scheduledh edtconiewhshdud
 
learning activities at community meetings.
 

4. 	 District meetings between trainers are held to 

provide in opportunity to share ideas and re­
sources. 

5. 	 Trainers provide technical support, informa­
tion about activities and additional supplies 
an( resources to trainees. 

6. 	 The coordinator helps link trainees with local 
agency resources. 

7. 	 The coorIi nat or helps trmin ees integrate the 
new skills and activities into their job respon­
sibilities. 

8. 	 The coordinator meets with local agency su­
pervisors fo encourage support of the trainees 
in 	their work. 
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Section II: Helping Communities Uncover Health and Nutrition Problems 

Indonesia workshop participants ust ]hexi.flans in a community meeting. 

II. Helping Communities Uncover
 
Health and Nutrition Problems
 

Chapter I dealt with planning and conducting a 
training program for health workers. Ilere we 
suggest ways the training team can help, sensi-
tize workers to community prolblems. This chap-
ter also suggests aclivitivs for exploring i)rol)lcnis 
and incr,.asing awarvness within the community. 

Hlealth workers who are assigned to a rural 
community may not know very much about vil-
lage problems or be sensitive to the problems 
there. When doing a needs assessment, they may 
have difficulty including the villager's point of 

view. If field workers have a better understand­
ing of the community members, they can more 
effectively motivate and work with them. 

Activities in Section A sensitize f.eld workers 
to the community members' needs and capabili­
ties. Activities in Section B can be used by the 
field workers to stimulate villagers to think about 
and express community problems. After a gen­
cral needs assessment is completed, the field 
worker can use activities in Section C to explore 
more specific hcalth and nutrition problems. 
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A. Sensitizing Community Workers 
The three activities that follow will help the con-
nwnity worker to understand the community 
nwll)rs' points of view about health and ntitri-

tion problhils that exist. I'lhtrainer 
the tasks involvvd in each activity. but 
the information and action wiii conle 

cmmunity workers. 

'lie first activity, "Village Visits," is 

explains 
most of 

from the 

a way of 

learning about the peoples ideas, cstois and 

problems in the community. The aclivity is vs-

sential ill (,.tefrllifiing tle conIiiiiity's own pwr-

cvptions of its needs anil priorities, and is also 

useful for trying (lilt new learning approaches 

and niaterials during lhe workshop. As a result 
of th(. visits to villages near the workshop site, 

trainees may return to their own communities 
with a iore Open attitude about people's ideas 
and customs. 

"Johari's Window" helps participants to cx­
plorw differences in perceptions about health and 
nutrition prohlems and to take these differences 

into account in designing learning approaches 

and materials. It is preferable to use this activ­

ily early oil in the w(rkshop. 

Tlh third activity, "lolh Playing Learning Ap­

proaccles," uses silent role plays, a visual form 

of communication to help trainees understand 

tHie differnces bcween didactic, particinatorv, 

an! creative approaches to learning and teach­
ilg. 

Indonesia tillage hralih worker coriilucts a commiimily learning experience. 
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Section 1I: Helping Comnunities Uncover Health and Nutrition Problems 

A. Sensitizing Community Workers 

Village Visits
 
SETTING: 	 A community center, school, home or pleasant area where vi'lagers can gather. 

(The group mig!t be limite(d to a certain number or group ol villagers accord­
ing to the training group's need, e.g., 20 village women. This should be dis­
cussed beforehand with the village leader.) 

TIME: 	 2-3 hours 

PURPOSE: 	 To learn about the people's ideas, customs and proble:s in the community, and 
to give the trainees confidence in working with villagers. 

PREPARATION: 	 Meet with village leaders to seek their approval for the visits during the workshop. 
l)ivide the trainees into small groups of no more than eight pwrsons each. Give 
the groups time to plan the visits to the village, to prepare the necessary learning 
materials an(l to rohe-play tre differeat activities. 

Note the traditional pattern of holding community meetings. Try not to offend 
any customs. If appropriate, ask the village leader to introduce the group. 

PROCEDURE: 1. 	Give the villagers an honest cxJ)lanation of why the trainees wish to meet 
with them. "We are learning how to make new educational materials and 
hope to try some of then) here today so that we can improve them. We would 
like to know your opinions." 

2. Carry out the activities. When trainees are not participating they should ob­
serve group reactions and the degree of participation by different commu­
nity neml)ers. 

3. Thank the villagers for assisting in your project. 

4. At the workshop 	 site review what ha)l)ened. Make a group report. 

5. Ilave vach group 	 shar with the other groups its experience including the 
planning process, the metho(ls and meaiis of approaching the community and 
the findings from the village visit. 

Workshop participantsin 

r,. 	 Indonesia set out on a 
COMfittilnity visit. 

lirld visits, an impo.tatnt part of any training of community workers, can be 

used for i niminiber of purposes: assessing neds, creating and testing materials, 
collecting data. (1( building up field worker confidence in working with vil­

lagers. Innonec ia three workshop groups successjully asked villagers to act 
out scene's for maing Jhotographs for fotonovelas. picture cards, and slide 

shows. (Sec descriptions in Chapter III, "Creaing Actirities for Nutrition. and 
IealthI'!diucation.") 

21 



BRIDGING THE GAP 

Save the Children 

Johari's Window
 
SETTING: 	 A training session with community health workers. 

TIME: 	 1-2 hours 

PURPOSE: 	 To help trainees to understand and appreciate the community's perceptions of its 
problems and resources. 

PREPARATION: 	 You will need a chalkboard and chalk, or several large sheets of paper and 
marking pens. Draw 	a window with 4 panes which are labeled: 1, 2, 3, 4. 

PROCEI)URE: 1. 	E:Xplain that the window has four panes through which one sees different 
types of information that must be considered in developing educational or 
conmmu nity development programs. 

2. Edxplain that each 	 pane represents different information and viewptints. As 
you explain each pane, ask trainees for examples from their field experiences. 
List the information in each pane. 

Pane 1: 
Obviotis or easily available information: ipopulation. common illnesses, income, 
resources, etc. Information obtained through interviews and observations. 

Pane 2: 
Outsidher's views. impressions. or knowledge that is unknown to or rejected by 
community members: ties with tradition, lack of education, judgment of health 
an(l nutrition pracices. and perception of what community people "should do,' 
etc. This information is based or: outsiders" priorities and knowledge, an(] from 
their analysis of interviews and observations. 

Pane 3: 

Views. imnpressions. aspirations, and beliefs of comnmunnity members, which are 
difficuilt to discover becallse people often give the answer they think outsiders 
are looking for. Ilmxa ples: villagers' beliefs: priorities: feelings about their com­
mufnity, about [is. and the government: and their nlerstanding of fate. This 
information becomes known to the comminity worker by using activities such 
as flexi-flans. serialized posters, etc.. described in Section 13 of this chdapter. 

When all three windows are opened. one begins to understand the steps nec­
essary to plan and carry out an appropriate program. 

Pane4: 
Information initially muknown to all but acquired by the health worker and peo­
ple in the process of working together. These insights can help increase people's 
motivation, collfidence, and aspiration levels. 

Helping trainees appreciate rilla! ers' perceptions of their own problems and re. 
sources takes tim', sensitive listening. and the builing of trust. 

"Johari'sIVindoo"" is an('V cc/lent -arv of /)'giiing to aipreciate the inmportance 
of undertanding and couisidering othr peole's perceptions. Often. community 
workers (Icclop programs for the community using information from panes I 
anl 2, but in order 	 to involve the commnunity menlb)rs in the program, it is 
crucial to have information from pane 3. /his may be a factor in the success of 
a program since the 	coinmniiity worker (,id meibers begin to understand each 
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Section II: Helping Communities Un cover Health and Nutrition Problems 

A. Sensitizing 'onimnniy If'orkers 

other, learn frot each other and work together. This in/ormation helps the corn­
mtunitY worker in planv ng educational materials that re/lect the cotuninity 
niem lers per'eptions about health and nutrition problems. It also can be use/ul 
for ldanting projects with the people to help so ve the problems that exist. 

ill 


F -

AI V 

Indonesia w'orkshop. 
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BRIDGING TIE GAP 

Save the Children 

Role Playing Learning Approaches
 
SFTTING: 	 A group of trainees learning about participatory approaches. 

TIME: 	 1 hour 

PUI{POSE: 	 To expose workshop trainees to different teaching and learning approaches and 
how each involves the )articipants and the facilitator. 

PREPARATION: 	 The trainers prepare and rehearse three sihent role plays (5 minutes each) to 
depict different teaching and learning methods: didactic, participatory and cre­
ative. Each role-day has one "facilitator" and several "participants." 

1. 	Material,;: 
PrepJare the following signs to be used in the role-plays: 11, F"2, l"3-one 
for vach of the facilitators ,hlr;ng each role play. P) for each participant. 
Signs with titewords: "idea." question, 'answer, .ohservation' (4 of 
each). 

The F and P signs are taped to the trainers. They hold up the word signs at 
various points during 	the silent role-plays. 

2. 	 Guidelines for role-plays: 
Expdain that no words are to be spoken. 

Didactic: "1"-L'' the trainer selected for this role-play, assumes a lecturing 
role while the other trainers. "part ici pants," are passive. The question and 
answer signs are used during this re-play. 

Participatory: The trainer playing the role of "F-2" explains the materials 
with ge.t ures and shares them with the iarticipants who then appear to dis­
cuss thilm. The ",lt,,s ion." ",nswer." and "olservation" signs are used 
ihring this roh.-play. 

(a,.",tive: The facilitator. "1V3.- has a passive role while the participants have 
a v'ry active role moving around the room, a)pearing to talk to each other. 

Practice the rol.-plays prior to the session. 

PROCEDURE: ].	Explain to the traities that 3 silent role-iplays will he presented which they 
should obsvrvt. 

2. Present the silent 	 role-plays , on at a t iie. 

3. 	 After thw 3 role-plays, ask the particilpants such questions as: 

What did they observt' in each role-play? 
What ar tOle rhs of thw thr,,v facilitators? 
What ar, the differences itt aproaches? 
Which (icoltagt' imore particitation? 

4. Discuss hw' valhit 	 of ti'coutaging httrticipation an(l how community mnem­
bvrs wotil ft',v iii tt.i tiffvrtutt situations. Discuss how extension workers 
often ,ltlitv,that hity have all Iei information, yet there is much opportunity 
to learn from community miteithers. 
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Section II: Helping Communities Uncover Health and Nutrition Problems 

A. Sensitizing Comnmunity IWorkers 

OTHER USES: 	 Role playing may also be used to test learning materials, practice village visits, 

and depict different way.: of working with villagers. For each situation ex­
pressed in the role-play sonic workshop participants assume roles as facilitators, 
observers and villagers. 

The role-play should be practice(] prior to presenting it. It should be short and 
depict the situation clearly. 

After the role-play, ltad a discussion about the presentation. 

This exercise isan excellent way of demonstrating the differences between lec­
tures and approaches that promote more participation by the peor!e. By using 
silent rolc-plays one focusses upon the actions and attitudes of the trainer, not 
on the content of the materials presented. This activity is especially useful early 
in the workshop to get the participants to discuss and analyze different ap­
proaches for working with community members. 

41
,

-y. 

Role playing the promnotor's role in the Dominican Republic. 

Developed by Lyra Srinivasan. Used by the Training Team in the Dominican 
Republic. 
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BRIDGING TIlE GAP 

Save the Children 

Selecting the Approach and Materials
 
SETTING: A training wo rkshop for comunnity workers on participatory methods. 

TIM1E: 2 I hours I dt'ptrnoliri, on the materials selected arld the grop's exprielce . 

iIOJI1(SE : 'To assist trainees to reo,-nmize and M.-h'ct from a variety of educational ap­

Itr~cl,.s arid rah'rials., from very didartic to participatory ofrcreat i'e. 

uIIIEI.w*tlv!()N: Io eac'h train,'," ha\v' on, ct'oI of' tlhr Olser'rrlion mid .Iiiulsi.s Form and a 
;ewili. Also h availaie a varity of I,'arril" iat,'rials ralging from the di­
dhali thoIle pariicipatorv r vreati'. FIor exanitie. sehcl a flip chart. conlic 
hook. tliscu-sinl slarlt'r. anildfhexi-flas. I See pp. 50-83, for samde hearnirg 
rat rials. I 

PII()CEUI)RIll,: I. lr''rlrt tlimost didactic rIlatrial to the trairievs. (,As wilh each of tire ma­
triask. bi.s iratirial shionlti Ir iprtsented as niatrrally as piossiblh. If a flip 
charl is lwig prt'stred. th eOilir' story is ttol as II pages ar, IIrrIred. A flip 
chartis a ,erits of littores tiat instrIct ]arrners how to dot something. V., 

how to bijuild a lai rno. I 

2. 	 Aft'r tit' first rrahittriA isp,,'esh'id tlistriluite aIcopy (iftlheOb.serr'atiorn and 
.fInl dv /" c'arh of tie laire'es. B'gii of material,Form it hv filling inthl typ' 
for r\, timph. a flip htart. 

3. )isciuss each of the ot'her calr'gories. Explore with the traines the source of 
cttrt'rit. tiht' levl of pIarticipation. the type of participation. and tire mood 
creahd by tlhe arlivity. 

,I.. \hen tht traini'es begin to uristand ti' form. introduce tie next material, 
ol ht'ss icili' liar tIhw first. IIf this material is a eomic book, ask some­
one in tue _rtilp ntIread it aloud. I)iscuss it with the group as you would 
disc'l,ss it if] a corrir y iie'eting.) 

5. 	 Analyzt this second mahirial 1hy discrussirg tlhcattgorits on le form. Each 
traiI'e will fillillhis li'r form. ril retssaril . conforr ig wili other nieri­
]n'rs of the group. 

6. Present tlt third rial'rial antI have tlhe trainreis discuss and analyze it while 
filling in their reitlies oi tIhwform. IIftll(mattrial is a discrssion starter, 
prestent it as d's'ril'.d oinpage :37. encouraging a very lively discussion.) 

7. 	 P'resent the fourth material and have the trainees discuss and analyze it while 
filling illtheir repli's on thrt form. IIf the material is fh'xi-flans. present it 
as descril,'d on page 30. allowing lime for tlit- trainees to create their own 
stories. 

8. 	 Discuss ilte tiifftert'rrt materials. I'xplore sorni of the following questions: 

Wiy do we use riaterials in our wtrk with villagers? 

Which inattrials allow for lie mostlparticipation by the audience? When 
gi-]l yoli wanl to rise this typv of rimt'riai? 

Which Ilntrials hn'ecorltnt flua is controlled by the facilitator? When 
might you wal to ~ this type)( mlaterial'!ol 


low can wt make a Ididactic material irr participatory? (Ask for exam­
ples. such as ending tlt flip (hart with an open (Iuestion.) 
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OBSERVATION AND ANALYSIS FORM:
 
ASSESSMENT OF PARTICIPATION LEVELS
 

IN THE USE OF NONFORMAL EDUCATION MATERIALS
 

Source of 
Content: 

ACTIVITY What is the 
source of the 
content of 
this activity? 

Facilitator: Group: 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

Level of 
Participation: 

What was the 
level of partici-
pation during 
this activity? 

High: Low: 

Type of 
Participation: 

Were the par-
ticipants merely 
required to un-
defstand the 
cortent or were 
they allowed to 
create and 
contribute any 
new content? 

Understand: Create: 

Mood/Feeling 
During General 
Activity: Evaluation: 

What were your Who do you 
own feelings feel directed 
during this activity? 
activity? 

Bored: Happy: Facilitator: Group: 
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BRIDGING THE GAP 

Save the Children 

What other materials can we use? Are they more didactic or more participa­

tory? (The trainers might show examples of other materials for discussion.) 

If the field workers have already participated in "Role Playing Learning Ap­

proaches," page 24, they will more readily understand this activity, and more 

time could be spent discussing the selection of the approach and learning ma­

terial. 

This activity helps field workers to understand that there are different types of 

materials and approaches for nutition education. A worker can create or select 

a materialappropriateto the situation. 11 traineescreate and use some of the ma­

terials in the workshop, they gain the confidence they need to try them in their 

own communities. 

Used by the Indonesia Workshop Training Team. Observation and Analysis 

Form adapted from original by Lyra Srinivasan. 
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Section 1!: Helping Communities Uncover Health and Nutrition Problems 

B. Community Awareness 

When community members are sensitive to each 
others' perceptions and actions, it is more like-
ly that they will discuss their lroblenis and par-
ticipate in resolving them. The activities in this 
section can be used to increase awareness and 
encourage discussion of health and nutrition 
problems. The field workers serve as facilitators 
in these activities with most of the discussion 
done by the people at community meetings. 

Each of the three activities included in this 
section, "Flexi-fhans," "Serialized Posters," and 
"Conmunity Map," is carried out in the com-
munity. Preparation of the materials for these 
activities is done by the trainers and/or partic-
ipants during the training workshop. It is im-
portant for the trainees to become familiar with 
the use of these participatory tools prior to work-

B. Community Awareness 

ing in their own communities. The trainers in­
troduce the activities and e;plain their use and 
the trainees work with them during the workshop 
and in community visits to try out the new tech­
niques and materials. 

After conducting a general discussion of health 
and nutrition problems in the community by 
using one or more of the activities, the field work­
er plans another meeting to focus on the specifics 
of the problem identified. They can also be 
adapted and used as activities for exploring the 
health and nutrition problems identified by the 
community, as those presented in Section C. 
When using the flexi-flans, the community work­
er could ask several people in the meeting to 
show a problem and, on the other side of the 
flannel board, to depict its specific causes. 

Workshop participantsuse flexi-lans to carry out a needs assessment 
in Indonesia. 

"Community Map" exercise, 
Dominican Republic. 
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BRIDGING THE GAP 

Save the Children 

SEIFING: 

TIME: 

PURPOSE: 

PREIPARATION: 

PROCEDURE: 


Flexi-flans
 
A 	community meeting to explore problems. 

1 hour 

To pro'itle villagers with a visual means of expressing their ideas and to facil­
itate discussion of their needs, problems and aspirations. 

Flexi-flas are, cut-out figures (12 cm.-16 cm.). Tiey have moveable joints, and 
are able to take on a variety of attitudes and )ostures. They are us(d on a large 
board that is cov',red with flannel or burlap, arn( to which the flexi-flans can be 
affixed easily. 

1. 	Sketch the figures' i ndividual parts on sheets of thick paper or cardboard, 
then cut them out. Color the parts with marking pens or paint before as­
semnbling them. Details of features can be drawn with a fine point marking 
pen after assvibly. 

2. 	 Fasten joints with eyelets or sew them so that they are flexible but stiff 
enough t(o bolh position. 

3. 	 (;lue one or two squares of sandpaper or other coarse material on the back 
of each figure. 

is* 

Types of flexi-flans needed: The greater the variety of figures and objects rep­
resented, the easier it is for participants to convey their ideas fully and clearly. 
Many types of pieople are needed: young and old, boys and girls, healthy and 
sick. Cut-outs of figures such as livestock. tools. vehicles, trees and crops, gar­
dens, rivers and pools. houses, schools, health centers.and other buildings, and 
other objects common to the community should also be made for composing 
realistic storiecs and scenes. 

I. 	 lIntroducv flexi-flans as a way to depict conmunity life. Explain that the fig­
ures can be flexed to take on different positions and to represent action. 

2. 	 Invite a few voluriteers from tlie iieting to come forward and choose flexi­
flans and place them on the flanml board to lepict a situation in their coin­
munity. They can also focus on certain proldehns or needs in the community. 
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Section I1: Helping Communities Uncover Health and Nutrition Problems 

i1.Cont ity A,wareness 

3. 'I'lh placing can the they haveparticipants the flexi-flans explain situation 
(lepicte(l. Others can be asked for their observations on the situation or prob­
leihs, ail what they woull (o to resolve probles that arose during the 
(Iiscuwsi oi. 

OTIlER USES: Fl'xi-flalns cali also be used to lielp resolve a conflict between two participants 
with opposing views. If each composes a scene to illustratv his or her views of 
the, situation, the (lifferences can bt discussed ]iore easily. 

Whevn a community problem has been tlepicted wilh lte flexi-flans. the partic­
ipants can rearrange the figures to represent their aspirations for the conimu­
nity. 

Cut-outs: If it is too difficult to make the figures flexiblc. Von can make cut­
outs of people invarying postures and with different attitudes. These are easier 
to make but you maV need to make a greater nimler to have the various posi­
tions tlt a fhexile figure can take on. 

llexi-flat 'folurngc actic articipation in exprcssing ideas and, 
perceptions. The),provid tai mrans for representing corn­
"muntYsituiamtions nl are a1good tact/tod of starting a discussion. 
'hi.s(tivity rillo's pcopli' to shar their vieus instead of focus-

Sinlg upon th, rie'rs of th' 'ommtnii-icorler. The worker's role 
is to cret, (itrv/a d otno. lo.,prv. to encouragv people to spetk. 
to Ih' reeepliue to their lie's. (11 to start adisvt,.stoni incorporat­

ing the i/t i exprssed. 

Designed by Lyra Srinilasan and se(d in the workshops arnd villages in the 
Dominican Republic and in Indoiesia. 
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Serialized Posters
 
SETT1'ING: 	 Community meeting, women's group meeting, or other gathering of community 

members. 

TIME: 	 1-2 hours 

PURPOSE: 	 To encourage villagers to express their ideas about the conditions in their com­
munities through creating and sharing stories and using the stories as a basis 
for discussion of community problems. 

PliEPARATION: 	 Prepare one set of posters-10 to 15 posters (30 emi. by '10 cm.) which should 
be based on the reality of community life. Each poster depicts a dramatic in­
cident between people or a situation in the community. Some posters represent 
specific problems. One or two main characters appear in a number of the posters 
so a story can be created. (Note: Posters can be mimeographed, silk-screened, 
or offset for producing additional sets.) 

PROCEDURE: 1. 	Introduce the activity by showing some of the posters to the group. Explain 
that they will be used to help tell some stories about things that are going 
on in their community. 

2. Ask for volunteers 	to form 2 or 3 small groups with 4-6 persons per group. 

3. 	 Give the first group the set of posters and ask the participants to select 5 or 
6 of them. Th,'n have the other grou p(s) select 5 or 6 posters. Ask each group 
to create a story by putting the posters into any order they want. Explain 
Ihat there is no "right" or "wrong" story for the posters. Give tle participants 
10 to 15 minutes to prepare tlw story. 

4. 	 When the group is ready. h inimlwnrs present their story to the others. One 

person in the group can tell thme story while the others hold the posters they 
have slected to illustrate the story. Then the next group creates their story 
with the set of posters an(i presnts it to the others. 
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Section 11: Helping Communities Uncover Health and Nutrition Problems 

B. 	 Community Awareness 

Health and nutrition workers create stories using serialized posters in Indonesia. 

5. 	 When all the stories are told, ask the participants what they heard in the 
stories and whether the stories reflect the realities of life in their community. 
Ask them what are the advantages or ptoblems of such a situation and how 
things might be different. 

OTHER USES: 	 When this activity is done in training community health/nutrition workers, follow 
the same steps. In the discussion ask them if the stories were similar or different. 
Also ask who creates the stories and whose views and expressions are expressed. 
Compare this activity with others presented to the trainees, such as flexi-flans 
or discussion starters. Discuss which allow more creativity by the participants 
and which are controlled by the facilitator. 

This activity is a small step towards open, creative communication. The posters 
make it easy :o share ideas and views about one's community and to talk about 
communty problems. The opinions expressed help the community worker to 
understand conditions and problems Irom the point oJ view ol community 
members. 

Designed by Lyra Srinivasan.Artwork by Trya Yudhantarain Indonesia and by 
CjsarHernandez in the Dominican Republic. 
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Community Map
 
SETTING: 	 A community meeting. 

TIME: 	 1-2 hours 

PURPOSE: 	 To portray with community members the physical characteristics, the resources, 
and the health and nutrition problems in their conimntnity. 

PREPARATION: 	 For making the map you will need a large piece of thick paper, a pencil, ruler 
and marking pens. 

PROCEDURE: 	 Prepare a basic map with the roads and some houses in the community, enough 
so that the people can orient themselves. 

1. 	Ask the community members to think about what resources they have in their 
community that could be drawn on the map. These might include schools, 
clinic, gardens, rivers, etc. )raw these with different colored markers. If there 
art people who lik to draw, ask them to help draw the map. 

2. 	 Ask the community members to think about the problems that exist and draw 
them on the map. P'roblems might include contaminated water, disease, dry 
land, etc. 

3. Discuss what has 	 been depicted in the map and what are the causes of the 
problems mentioned by the community members-causes such as people def­
ecating near ie water source, no water for irrigating the dry land, etc. 

Note: Instead of drawing the resources, one could have cut-outs to represent re­
sources found in the communities and tape theni onto the map. As tile community 
memlwrs get involved in projects, one could continue adding new rmsources to 

show improvements. 

Community map, Dominican R~epublic. 
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Section II: lhlping Coni? unities llncoi'er Health and Nutrition Problems 

1B.Community Awareness 

.	 / 
 .
 
4t3~'i 	 ....
 

II 

Community map,Dominican Republic. 

OTIlER USES: 	 This activity call he adapted and used with health workers to portray the condi­
tions in the coinmunity wvhere tiey work and the type of work they do. Or it 
could I uslId to depict a iiorc d(lailed exploration of specific probileis, such 

as clildren's iealth and nutrition irobInis. 

.	 Ask the healilh woikers to prepare a niap of the community in which they 

work inchd(1ing houses, and l and nutritionscrv' iccs-, resources, health condi­
tiolis. Ask tlheim also to dltjijct comlimunity probhlems that they perceive are 

inlliortant. 

2. 	 When tlw maps are comldeted, have the participants compare and discuss their 

maps, working in grouti.i accor(ing to regions. In the large group, - repre­

sentati'e of each siiall group can present ti conclusions of the (lisciussion. 

I)rauiing ( mriap) involves peopie, in the creation of ai visual picture oj their com­
munity. This map could be put up in a community center for people to look at 

aul learn about the community. 

Adapted by Solangc Muller ('1d used in workshops in the Dominican Republic 
aul in Mexico. 
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C. Exploring the Problems 

In the prvious section, we presented activities 
that will hell) make communities more aware of 
health and nutrition problems. Here we intro!uce 
activities that will help village people analyze the 
prol)hems tiy have i(entified. 

All of tle activities in this section are to be 
used by the field workers in the comimunity. The 
field workers will act as facilitators while the vii-
lagers will provide ( of discussion andmost the 
action. "Open-IVld'd Stories,' "Lollipluppets," 
and "l) iscussion Starters" can be created to 
focus discussion on a variety of coin muna ity lprob-
lenis. Adapt them to the probhlenis (l-scribed in 

Filling out the Food Habits Chart, Indonesia. 

the community's general needs assessment. 
For example, through a flexi-flan story, com­

inunity members might express concern about 
pregnant women feeling tired. Examine this 
problem and its causes by using one of the ac­
tiviti es in this section. "lh "l,'ood Habits Chart," 
for instance. could be use(l to determine which 
foods pregnant women vat and which nutrients 
the food,. contain, or to examine children's eating 
patterns. 

The discussions that result will help the vil­
lagers understand their problem better and see 
that they can take steps to improve the situation. 

lo
 

Lollipuppet show, Indonesia. 
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Section I!: Helping Communities Uncover Health and Nutrition Problems 

C. 	Exploring the Problems 

Discussion Starter
 
SETTING: A community meeting or women's group meeting. 

TIME: 45 minutes 

PURPOSE: 	 To stimulate discussion about beliefs, views and problems among community 
members through the presentation of opposing viewpoints. 

PREPARATION: 	 In creating a discussion starter choose a topic that has opposing views or beliefs, 
e.g., where to defecate. Create a brief story for each point of view, making it 
interesting to the community members. Try presenting the discussion starter in 
these ways: 

* 	 tape record the story as a conversation between 2 villagers 

" 	read the story aloud 

* 	 role-play the story 

* 	have 2 villagers take opposite points of view and read the story aloud or act 
it out. 

Give each point of view 	equal time, attention and importance. 

Select visual materials to use in the activity, such as posters, cut-out figures on 
a flannel board, or photographs. 

PROCEDURE: 1. 	Present the discussion starter to the community members using the selected 
method. 

2. Divide into small 	 groups for discussion (about 20 minutes). To start the 
discussion, ask such questions as these: 

Which viewpoint do you agree with? Why? 

What do you do in your own village? 

What is the best way 	of dealing with the problem? Why? 

3. 	 Meet again in the large group to discuss the ideas of each group and to reach 
some conclusions about the problem. 

4. 	After the discussion, the i illage health worker can discuss with community 
members ways that the problem could be solved. To help them plan some 
projects to do this, the community worker can use the "Bamboo Bridge" 
activity described on page 93. 

The discussion starteris an excellent activity that helps the village health worker 
and the community gain insights on the views that community members have 
with respect to nutrition, health, sanitation, and agriculturalpractices. This type 
of information can be useful for planning activities. 
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Save the (;hilrlr.a 

SAMPLE STORY: "Crap"
 
Which is Right?
 

A man from L.am Trang said: 

"The people in Lam Glap are grubby. They aren't 
concerned with sanitation, they don't take care of 
their health. Just take a look! See for yourself. They 
don't use latrines, they just defecate anywhere they 
please. '1 do it where I do it,' the!y say. 'In the garden, 
in the ditch ... yeah, wherever i feel like it.' There's 
crap all over the place. 

Doebn't human waste scattered all around cause in­
fections and disease? Not to mention the smell! And 
then, if anybody gets sick, they say that the evil 
spirits have come. Spirits! It's the spirits that get the 
blame ... and then they're all worked up trying to 
chase the spirits away. And it's awful to have to walk 
around looking at crap and people crapping all the 
time. I'll bet the spirits like to look at it though! You 
have to feel sorry for people in Lam Glap." 

A man from Lam Glap replied: 

"Hey, people from Lani Trang should watch their 
tongues! Act like they know everything, talking about 
things they don't understand as if they were the 
cleanest people in the world. 

Think about it! They're the dirty ones, and they 
waste a lot of money on it besides. They keep their 
crap in their houses! They make these special crap 
houses or crap rooms just to keep the stuff in. Prob­

j 	 ably costs a bundle too, just for keeping crap! Who 
wants to do something like that? 

Nah, it's better to throw the stuff away, like in a ditch 
or a stream. It dissolves and is carried away. Or in 
a pond, to feed the fish. Or in the field. The worms 
eat it and it's good for the soil. Or maybe dogs or 
chickens eat it. At any rate, it goes away. And buffalo 
and cows and goats and chickens are all crapping
everywhere anyway, aren't they? I suppose folks in 

4Lain Trang are going to build specia: houses for that 

too 	once they have the money. 

Think about it ... they go to all that trouble and ex. 
pense just to keep their shit around. Doesn't our way 
make more sense? Just let nature take care of it, 
and it goes away..." 

11111illmIIM1til] 111111111111111flll 	 'silgn and story Iky Ibrahim )'unus, used in lndonc.sia. 
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Soctioln II: Ill/ping Commtniiis IU'cover leilth and Ntrition Problems 

C. ExLAloring the I'roblrms 

Open-Ended Stories with Maxi.-Flans
 
SI'TIIN(;: A 	connumnity or woiliti'.s group Ili('ing. 

TliNdl'E: ,15 milmle's 

ToI pTo difftrlvit ibout local 	 . so communityII I )SI(: 	 jrt .ent a'itVw cistomis anlid iefs that 

ii(tltltirs may identify with the vi(ws and share, tleir own experiences. 

PlIIhITAIATI()N: 1.	Write a ;lory tllt ellcollrages acli-v participation. Select. a topic with dif­
ferent vivwpoints. Make tl(, characl.rs rva lby ,leveloping tlhir feelings and 

ltersonalitics ill tlev story. Ilav tin, (haracters rrtittldiffreint opinions of 
local lelief., anid practice. 

lstlddish the. silliat oil throlglh a colillivlelalor. ]'lln have the characters ex­
r.ss c(Hoflicting view.s ,.throulgh dialoge 

l'nt tlie stlorv at a poinit wiwre a dhecision has to Ie madhe and the mail char­

'l,'ti IS-'u r're to tlt to andof wvhial doh. KttjI sltry siorl. Try make' lialogue 
aclit)i liv'lv. Try Io tvtitl luitiit'ssa (',vilts a ldN.rv charal.crs.
 

'lilt -lry i-lihl tiletura i litn'r> ito take sides sot that lutre cali be a dis­
cw4'l..,i l affl .vrl ' krytoldl.
 

'I J'/ 

Comtmuniti hr,dth nord,,r in)thi,Amiiic 16/).Idi," dcm omstrntc. using 1mn.llns, 
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2. 	 Encourage the storyteller and his or her assistant to practice their roles until 
they feel comfortable doing them. Field testing the activity with friends or 
villagers provides valuable feedback for improving the story. 

3. 	 Cut out fairly large figures (50-60 cm. high) to represent the characters 
in the story. The maxi-flans can be made with moveable joints and/or with 
exchangeable heads with different facial expressions. Make sure that the 
characters face each other. 

4. 	Color the maxi-flans with poster paint or marking pens. I-lave a large flannel 
board available for maxi-flans to be used against. 

5. 	 Glue pieces of sandpaper or flannel on the back so the figures can be placed 

on 	the flannel board. 

PROCEDUIIE: 	 1. The facilitator tells the story as prepared, cutting it off at a crisis point. 

2. 	 While the story is told, another person places the maxi-flans on the flannel 
board as each new character appears and changes expressions as needed. 

3. 	 Lead a group discussion after the story is told, asking questions relevant to 
the story. 

OTIIEI 	 USES: Present such a story through theater, lollipuppets or other ways. Such stories, 
which incorporate nutrition and health messages, may encourage the use among 
the community members of those beneficial nutrition and health practices pre­
sented in the story. 
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Section I/: lh'/ping Corrt nities Uncover lieah and Nutrition Prblens 

C. Exploring the Problems 

SAMPLE STORY:
 
The Charm and the Clinic
 

Characters: Antonia, the mother; Luisa, the grandmother; Juan, the 
friend of the family; Miguelito, the child; Commentator. 

father; Pedro, a 

Commentator: Antonia and Juan are very sad because Miguelito is sick with diarrhea, has 
a swollen belly and refuses to eat any food. At birth Miguelito was a beau­
tiful, healthy and happy baby. Now he is thin and cries a lot. Let's find 
out what is happening to Miguelito. 

(Antonia and Luisa are talking. Juan is standing quietly nearby.) 

Antonia: Tell me, grandmother, what little Miguelito has. Don't you remember 
healthy he was when he was born? Now look at him. 

how 

Luisa: Antonia, please don't worry. Surely he'll get better with the charm he wears 
and the tea yOU give him. It has helped children get over this sickness. 

Antonia: But grandmother, he still has diarrhea and won't eat anything! I'm worried. 

Luisa: He'll get better, you'll see. 

Juan: (Moving closer) Grandma, you say that Miguelito will get better, but when? 
It is already six months that he is this way. 

Antonia: (With a worried expression) And to think that I am 
I going to care for three children? 

pregnant again. How am 

Commentator: Pedro, a friend of the family arrives at the house and hears their worries. 
(Pedro enters and stands by the others.) 

Pedro: Antonia dear, why this sadness? Why such a worried expression? 

Antonia: Compadre, you haven't noticed that Miguelito is sick. Look at his thin arms 
and his swollen belly. I just don't know what to do! 

Pedro: Don't worry. Other children have been sicker and gotten well. 

Antonia: And how? 

Pedro: In the clinic there is a 
prevent this sickness. 

nurse who can cure Miguelito and tell you how to 

Luisa: But Pedro, those treatments 
the tea he drinks. 

are not better than the charm he wears and 

Antonia: He hasn't gotten better, grandmother, 
clinic. 

so maybe I should take him to the 

Commentator: (To the community members in the audience.) What would you do? 

Story by CaridadBrito E. Artwork by Car Hernandez. Used in tw Dominican 

Republic. 
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Lollipuppets
 
SEATING: Any gathering of conmnunity members. 

TIME: 30 minutes - I hour 

PURPOSE: To stimulate (Iiscussions of different viewpoints on a community problem by
presenting it imuorously through a puppet show. 

PREPARATION: 	 You will neu I stiff ailpr or cardbloard and poster paint to make tile puppet 
faces. Also yoill ived flat sticks (5 cut. by 35 cm.). 

Draw 2 faces for each character on stiff paper and cut out the shapes of heads. 
Paint comical exp-ressions on faces which look in the same direction.
 

(;I,, oine face of the hloliillppvt on the front of the stick ani one on the back.
 
1(You coild also make lolliuppets of cartoon-like characters, animals, or fruits 

and vegtiaeles diependiiig llpolI the story.) 

Write a script for the story, bearing the foillowing points in Illind: 

i 
 Ihe sloly should involve- coniviersation iletween the characters and should 
Ihehlllilorolls. 

SFich poin of view 	should be ,heviopei logically. 

* 	 lHave a comnimen tator to iiltrodlice the story and to make funny comments 
about the points of view. 

* P>ractice tihe lliillpmet play before plresenting it. 

PROCEDUIIIE: Set ipl) a stage for presenting the loillpupvLt lay. 

1. 	1lave the puppeteers who are handlhing , 2 or 3 puieits, stand behind time 
sta'e. 

2. 	 'resent tihe loll ipLippt show to tile conminitiity iniiiiirs. This Canle (lone 
by readiiig the script or by playing i tapc of the recorded script. 

3. Finish the play 	 with the c:oniiitator asking questions to the audieice: 
"Who do you think is rtghlt" or "What would you do?" 

OTllE USES: A ollhiiUiilueit play -,ini as lisoecrleated to give i nulrition llessage in a fin way. 

In tle I)onlinican llliulic, lolliplimpmlets of vegetables were iade and ilsed in 
a niltrilna contest. com tor t Ihe vege­vallie' lI'll( mient iitrooducedl different 
talihes, making huilorouis coiuimments about eaci one. 'I'li participaants choose who 
wins tie "contest" aid expilain why. 

Puppets and theater have ben used to entertain and omI !InmInicate in many 
cultures. ThcY are good to use sinc e'//,ha. no vgo and c(I-n say things to an 
atidiciec and get away with it. Thy arc adaptable and scripts can be changed 
for 	di//crct groups. 
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Section II: Helping Communities U(nrover lHealh and Nutrition Problems 

C. Exploring the Problens 

SAMPLE LOLLIPUPPET SHOW:
 
Si Manyak Wants Eggs
 

Characters: 	 Ma, the mother; Manyak, the child, Bapak, the father; Commentator'. 

Commentator: 	 Ladies and Gentlemen, let's take a moment to listen to the story of "Si 
Manyak Wants Eggs." Introducing... Bapak! (Bapak appears, nods, goes 
oflstaga) ... Ma! (Ma appears, nods, goes offstage) ... and, Si Manyak! 
(Manyak appears, waves, goes offstage). Exit Commentator. 

Ma: 	 Manyak, Manyak! Listen, the hen is cackling again. Maybe she's laid an­
other egg. Go get the egg and put it in the basket with the others. 

Manyak: 	 Yeah, Ma. Can I have one, Ma? I want it boiled. 

Ma: 	 No you can't! You leave those eggs where they are. As soon as we have 
enough, I'm going to sell them in the market. 

Manyak: Can't I have one? Just one, Ma! Teacher says that children have to eat 
eggs so they're healthy and smart. 

Ma: Hard-headed kid! (Voice raising) Take them all! Boil them all! So you get 

healthy! And sn'i-rt! 	Stupid...!! 

Manyak: 	 (Starting to cry) Ohhh, just one, Ma... 

Ma: 	 (Growling) Shut up! Go away! 

Commentator: 	 Wants to eat eggs... He should be so lucky. His own father never even 
eats eggs! Ha ha ha! 

Ma: 	 I'm gathering them so I can sell them. 

Bapak: 	 Ahh, give him one, O.K.... It's better than having him cry... 
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Ma: (Getting angry) Just give him one? I've only got 12. Besides, he just had 
some rice. 

Commentator: Well, does he need an egg if he's already had rice? 

Bapak: Alaaa Ma, give him one? If he wants one, why not let him? Why wait until 
he's sick before he gets all different kinds of food? 

Ma: If kids eat eggs, they smell like fish. 

Bapak: Nonsense! Everyone can sell their eggs in town because lots of people eat 
them. 

Commentator: That means that everybody in town stinks like fish! Ha ha ha ha! That's wild! 

Ma: What's the difference between eating eggs and eating rice anyway? 

Bapak: Difference? I don't know. But people say that eggs help us grow and have 
healthy bodies that's all I know. 

Manyak: (Running past with egg) Yeah, that's right Bapak. Teacher says so too. 

Ma: Oh no! My egg! ... Bring it back, kid! We're gonna sell it, OK? So that 
we'll have money to pay the doctor bills when we get sick... 

Commentator: Ah, Ladies and Gentlemen... Let's think. Who do you think is right? Ha 
ha ha... Goodbye! 

Exercise designed by Lyra Srinivasan. Script and local adaptions by Teofilo 
Terrero in the Dominican Republic and by ibrahim Yunus in Indonesia. Local 
artvork by C#isar Hernandez in the D.R. and by Trya Yudhantara in Indonesia. 
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Section 11: Helping Communities Uncover H1calth and Nutrition Problems 

C. Exploring the Problems 

Food Habits Chart
 
SETTING: 	 A community meeting for discussion of nutrition practices. 

TIME: 	 1 hour 

PURPOSE: To involve community members in an analysis and discussion of their food 
habits, improvements that could be made and ways to achieve them. 

PREPARATION: 	 Prepare a large "food habits" chart with drawings of locally available foods at 
the top and blank rows, as in the drawing below. The trainers should become 
familiar with the local foods available in the communities. 

Cut out paper symbols (5 cm.) of 3 different shapes and colors to represent
''usually," "seldom," and "never." 

Put up the food habits chart and place the symbols in an area of the room. 

PROCEDURE: 1. Ask for 10 to 12 volunteers to participate. Ask them to form groups of 3. 
(1Have 2-4 groups.) 

2. 	 Ask how often the family eats each food on the chart, whether "usually," 
"seldoi'' or 	"uever." 

3. 	 One group at a time, ask the participants to place the appropriate symbol 
under each food. Each participant uses one row for placing the symbols. 

4. 	 After all the groups finish, you may ask the following questions: 

"What foods do most people eat?" 
"What foods are eaten by a few?" 
"What foods are never eaten?" 

5. 	 Lead a'discussion of the reasons some foods are eaten more often than others, 
including i:esues of cost and availability of foods, traditional beliefs and 
customs. 

OTHER USES: 	 Rather than using individual replies, ask the entire group to respond on the first 
line for all fathers; on the second line for all pregnant women; on the third line 
for all children from 2 to 5 years old; and on tIhe fourth line for all children from 
6 months to 2 years old. 

Discuss the different cating habits and why they differ. 

Discuss the food needs for the different groups of people andi how the current 
habits can be improved. Never criticize or belittle the ,:ommunity members' ideas. 

People enjoy analyzing their eating habits. This discussion may lead to growing 
ne/foods, trying new recipes, or beginning nutrition education classes. Let the 
community tell you how you can help promote good health and nutrition and 
tell you about their food habits. 

Designed by Lyra Srinivasan. Developed or Indonesia by NaT ','vTerreri. Adapt­
ed for the Dominican Republic by Phyllis Dobyns. 
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Food Habits Chart
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Section II: Helping Communities Uncover Health and Nutrition Problems 

C. 	 Exploring the Problems 

Child Weighing 
SETTING: 	 A community center, school, home, or shaded area outside. 

TIME: 	 Half a day 

PURPOSE: 	 To assist villagers in recognizing the extent of nutrition problems in their corn. 
munity and to encourage mothers to weigh their childrcn, as a way of knowing 
whether the children are healthy. 

I'llEPARATION: 	 Met with village leaders to explain theiipurpose of the activity. 

Invite Ili villagers or representatives of Ile village to attenid, being sure to in­
chide niolliers and 15-20 childhen under 5 years of age. 

You will lived a weighing scale and a large poster of a weight chart. If these are 
not easily available locally, check with UNICEF or the Ministry of Health. 

PII( )CEDUIE : 	 1. Allow the village leader to introduce the group. 

2. 	 Explain the purpos, of the visit. 

3. Show the villagers 	Ote pictlre of Ot healthy child. Ask, "Is this child healthy? 
low uiany childrhn in oiii community are healthy? Are there many children 

who are not very healthy? Ilow can we know which children are not very 
iealtlhy?" 

Make 	 nole of tlie vilhlagers' reactions. What are their perceptions of the chil­
drln 	in tieir village? 

.1. 	Ask the villagers if they would like to survey the children to know if they are 
l.,althy. Il this way we can make a picture or graph of the health situation of 
childr.n in our village. If the villagers are interestel proceed by explaining 
that weigll is one indication (of iualth. Talk about how a chihl's weight should 

", ';',.,,int'rasf. 	 w g. 

5. 	 Ask for a volinl,,er. Weigh the child and mark t weight on Ihe chart Pro­
dwith tilt otherlchildren. Mark each weighlt oil the graph. 

(. 	 \Vlcn tilt- chilhlo an all weigled explain tlhe graph to the villagers. How is 
t"hbhealthIi sitinatolln for Illose children? What about liet other children? Would 
they like to wvigh all 	 of the children iii the community? Exjdain that by iden­

IVi/la. ro/irs cit a l'ighing tifying how many children are in danger of poor health, the community can 
sss 	 in l /nnls'ia, plan to take actlion to solve li poblihl. 

ieting a positive 
they can help their children to be healthy. Give a fe!w simple, practical sug­
g tsl ions. 

7. 	 ( tlosthe il note. 'ncourage parents by telling them that 

This is a good (lay to involie villagers in their own village an'alysis. Leave the 
chart 	in the comtmniy center and repeat the activity after 6 months to help the 
village evaluate conmunity progress in eliminating mnalntt,'ition. 

In 	order to make i/it' uinetiuig proceed more quickly you, may want to weigh, a 
sample of the children in the village before the mheeting. lot the weights onithe 
graph during the neeting. 

Introduced in workshops in Indonesia. 
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Section III: Creating LearningActivities 

lWorkshop participants mect with villagers in Indonesia. 

III. Creating Learning Activities 
Once field workers have become sensitive to 
the way villagers view their health and nutrition 
prollems, they can create learning activities that 
respond to these perceptions and spark the vii-
lagers' active participation. Section A in this 
chapter deals with materials development and 
pretesting. Section 13 describes how these mate-
rials are put to use in a learning situation in the 
community. When using the participatory activ-
ities describe(] in Chapter Ii to help villagers dis. 
cover health and nutrition problems, the trainees 
are also learning how the people see these prob-
lems. By listening carefully to community mem-
bers they can create nutrition and health "mes-
sages" that use the people's own words. How to 

use these messages in developing materials is ex­
plained in the first section. 

In the second section we describe a variety of 
activities that present nutrition and health infor­
mation and that use local traditions to provoke 
community discussion about how to resolve health 
and nutrition problems. 

Activities described here are most appropriate 
for use in the second in a series of three work­
shops. After the first workshop, the field workers 
back at work in their home communities have 
begun learning about the perceptions of the vil­
lagers with respect to health and nutrition prob­
lems, and are better prepared to develop and use 
materials designed to encourage participation. 
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A. Developing Learning Materials 

Wv spent the major part of our second workshop 
ul.veloping learning matcnrials that vncouraged 
partiipation ill lhallii and mit rition education. 
Mahrials Ihat ar devveloped on thv spot are like-
ly to respornl to tlhe particular problems of the 
local aire. \\"' developed Il.I larning materials, 
tested Ilrelr will commiiity unemfii'rs, and then 
revised lira. Prim it the %%orkiholus, the train-
ilg teaiu create-d some malftrials that served as 
;a"Inllhi's for tlie Inim.s. 

A first step is o de'sign thl., iriority meCssage'' 
that aln Iased on Il, hIeallh and ntrilion prob-
er.s 1ireviolsly ilenltifid wilh the comnirinity. 
'l'raii.es are enoiraged to develop the priority 
liressIges wilh tie rommunity Inelihwrs. Il this 

section we include an activity that %Vill help train­
ces in dcsigning priority messages for the mate­
rials tlucy will develop. 

TIhe otlvr activitics in this section are suigges­
tions oil training small grolnps of field workers 
to develop matterials. lhree samples are provided 

pivitlrc cards, comic books and flonovelas., 
and card gaine's. A similar prI cess can be used 
for develing othlr materials dlescrilwed in the 
following section. If you h, .-c a large workshop 
g(oslj, it is I.st to divide into smaller groups 
for developing the materials (uiring the work­
shop. 'l'w last activily descrilos the )roc-ess of 
prv esting iuaterials as they are developed ili the 
workshop setting. 

•0
 

I h(0:l (rliSt silkscreens ( poster for ihe "Priority Alissges" 
exercise. 
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Section III: CreatingLearningActivities 

A. 	Developing Learning Materials 

The Priority Message
 
SETTING: A training session on riaterials development for field workers. 

TIME: 2 hours 

PURPOSE: To assist field workers in the design of priority messages. 

PIEIPARATION: Provide newsprint and marking pens for eac}, group of trainees. 

PIROCEDII: 1. lave the field workers list the community health and nutrition problems that 
have been identified through previous activities with community members, or 

Have a list lmpared from previous discussions or individual interviews with 
tie fiid workers. 

2. 	 Select one problem and discuss how it might be solved. 'Thenask, "Can this 
prolemhIi be solved by a simple behavioral change? ''Can itbe solved with 
a few additional resources?" If the answer to both of these questions is YES, 
this proldirn can le aff'ctevd by a priorily message. 

3. 	 Ask the trainees to think of nivssages about this first problem to motivate vil­
lagers to change their behavior. List all of the suggestions on a sheet of news­
print or a blackboard. 

4. 	 Ask which of these are effective nessages. If necessary, combine or change 
the listed niessages to prodluce a good example of a priority message. 

5. 	 Sehct another I drolem. discuss how it might be solved. (Any problem that 
requires inaccessible resources or more than a reasonable behavior change will 
irobaldy niot hv affected by a priority message.) 

6. 	 Now ask Ihie group what niakvs an effective priority message. List the sugges­
tions. 'xamph.s minight include: 

It 	 is short 
It pirovidihs enough information 
It gives a suggestion for change 

It 	is casy to reineniber 

7. 	 Design a priority nissagv. 

8. 	 l)ivide the participants into groups, assigning a facilitator to each group. Give 
each groulp 5 to 10 connuil nity lprollens from the assembled list. Ask each 
group to design priority niissages for these lirobllnis. 

9. 	 Aftvr about '15 niinules have tOw groups repiort back on the priority messages 
they hiave crealci. lHvvi ew the listed suggestions of what makes an effective 

priority nessage. Ask if there arc any lidditions or changes in the list. 

T/his activit, was a challenge to the gronp, but having completed it, mizost trainees 
were aie to design their own priority nessages. lere are some of the nutrition 
Inessages created by workshop trainees in Indonesia: 

'W'eight gain is healthy. Weigh your child each month." 
"Breast milk is best for the baby, from the mother." 

51 



BRIDGING THE GAP 

Save the Chihlren 

"Al source of nutrition is in front of your door... Use your yaird to grow 
vegetables." 

"Keep our children's bodies clean to prcvent illness." 

The exercise can also be adapted to the community itself to develop priority cues­
saiges. I)uring a meeting with community members to discover health and nutri­
tio, problemsIthat exist, the field workers can ask the people how they wvould, in 
their own words, express a message to help change the problem or behavior that 
creaites the problem. 

Workshop groups create learning activities in Indonesia. 

Used in Indonesia and in the Dominican Republic. 
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Section III: Creating Learning Activities 

A. 	 Developing Learning Materials 

Picture Cards
 
SETTING: 	 A small group of trainees at a materials development workshop. 

TIME : 	 0-7 hours 

PUIIP)SE: 	 To Iip field workers create picture cards for involving villagers in nutrition or 
health education. 

I' CEPARATION: 	 Have availahle sample picture cards, mimeograph paper, minicograph stencils, 
mimeograph machine, stylus. 

PRIOCEDUIE: 1. Introduce picture cards by passing out samples to the group (see sample 
cards). Discuss t) V,advantages and disadvantages of picture cards. Explain 
that picture cards ,an Ie especially useful in working with people who cannot 
read. A new picture card can he given at each learning session. The cards can 
lIe tied or lippeditogelher, making a health book. 

2. Ask the groiip to 	 design Ihree priority messages to place on picture cards. 

Ihe group may choose to make all three cards about the same topic such as 
health of th. pregnant woman. (If the group has not yet designed priority 
Imiessages. see previous exercise. 

3. 	 Select .,me of tHe priority mssages designed by the group. )ecide upon a 

scene for tiw picture c'ard. Ask tme artist, or one. member of the group who 
draws w;-l, to draw this scene on the mimeograph stencil. (To save on costs, 
you can ust- only the top half of time stencil.) 

4. 	 The group then selects Iwo or three key words to be placed on the stencil 

imder tlie pictlre. 

5. 	 ''lie key wo , and tle priority message are then written on another mini­
cograjl stencil. When the priority message is written, blank spaces are used 
to nplace tll, key words ill the sentence. 

6. 	 Th car, may also contain a Imnmorous remark by a wise villager (see ex­
aumphle 

7. 	 liesigo cards for the two other priority niessages. 

8. 	 Miimcograld the lpicture cards. 

9. 	 Test tihe picure cards by taking leimi to a nearby village amd holding a learn­
ing experiencev (se ' Pritesting Materials." page 61. 

10. 	 1Ulpon return to Ih workshop site,. discuss the results of the village visit. Also 

dismss how pitlur. cards c-an he mad- for local distribution. 

II. 	 If this is only one group iof a larger workshop, ask this group to share their 

knowled"i and expe-ritnce with tile oflmr participants. 

O0!111'1!E. USES: 	 If tlhe lime arid rc'lce, ire available, tihe group can design photo cards. lollow 
t" samu procetiun butl hveithe grolp dem:d. upon scenes to lie iiotographed 

Iei e card1 . Arrange for a pIloograldhy session ili a nearby village. The filn 
is latert developed ard plotocopivs are made and distriluited to tle group. Ad­

ditional materials r-qluired: 
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Sample photo cards
 
35 mm. camera with flash attachment
 
] role lack and whith film
 
access to photoco)y Ilachile 

If field workers have access to aImimeograph,machine, stencils, aid paper, this 
isanii excellent tool and the Ilagers have something to take home as a reminder 
of the nies.age fromn the learning session. 

The picture clids are ofitvn '-ad(ithiomine h'y the other iiemnbers of the family. 
Those wiho cannot read ate reininded of the inessage by the picture, and school 
children enjoy reading the cards to the parents. 

Hea Ith House Cleanhine ss 

A dar k end Jiwly .a C r in 

illn,s io yo,,. Fofrni IX lMake ot, open 1k 
Wir ,s , , i1,)I rid (I Ar"w h it) 1 g r'.jn fflteSh 

out lle'.',)', pillow'; nci klonk. . keep 
Ke c.FICoo , tar r.o,/ ,1>edoo r >I rho 

proper pio, 0 

For Ic Ao ... r C.Ilv 

How come ihe>>re 

nro[ sick whet) Ikulf, 

Training
Used by the Indonesia W/orkshopk TeaI.
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Section III: Creating LearningActivities 

A. 	Developing Learning Materials 

Comic Book/Fotonovela
 
SETFING: 	 A snmall group of trainees in a materials development workshop. 

TIME: 	 Approxinralely 2' , workshop days 

PUlR.POSE: 	 To inv:ve fiel workers in the design and use of comic ]looks and/or foto­
nov las. for presvrltig health and nutrition prioity messages. 

PREPAIRATION: 	 Tel following materials: plain paper, pencils, stapler and staples. 

For (omnic book: 
sanple conic brooks
 
riniiregrahi sltrncil
 
miniograph paler
 
oriirveographilrachirre
 
stylus 

An 	 artist should he available to assist the participants. 

For !oomvla: 
saillpI. fotolloveJla 
35 nu. caniera will flash attachment 
3 rolls of 35 toni. black and white filn 
scissors 
giv 

PiROCEI)URE: 1. Giv' eachi parlicipatnt a sanirphe comic ]look or fotonovela. Spend about 
half an hour ldiscrussireg their advantages (e.g., people enjoy the materials and 
can read tinlu at hllore arid disadvantages (e.g., they are expensive to make 
aid arv not a group Iearnring activity). 

2. 	 Ask tie grrip to eioos. a priority niessage or set of closely rlated priority 
ill'rsslIlls. ISee "hPriority Message-,"page 51. . I 

3. Ask lir grol to 	 create all in ere.ling story about the priority iessage. 

4. 	 lDivide the story into 21. vrits. 

(3 hours) 5. 	 l)ivid, 6 li . ,.s of papr into .1,squares. Ninriber Ihe squares from 1. to 24. 
Iii eaelr sqiarri descril e Oir drawinig I for cormnic look or photo (for foto-
1iro\VliI hll is liveededi to repre.,silt that partieular event. 

tie 	sit Ire diI tat aecoiiparry6. 	 li square. writ, giab tlgie will the picture. 

(4 hours) 7. 	 For tie omrric brook. ask tire aiist to draw the appropriate scenes on the 

niuilrlrogranlrh .Ilrnr'il. Tlre ovvr of tire comic book siould be drawn on one 
sl-twil. Iiht sqarl's of scenes reresenrtirng evetsari ;( e drawn on each of 
Ihreett olivr stncliils. 

Left ,,ide 	 B ghr Side 

Stencil I: Scecnrs i. 2, 3, -1. 	 21, 22. 23, 2L 
Stencil 2: Scene, 7. 18, N]. 20 	 5, 6, 7, 8, 
Stencil 3: Seetes Q, 10, 11, 12 	 13, 1.1, 15, 16 
Stencil ,I.: Irnptly (back cover) 	 Cover scene and title 
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Two sheets of paper are nceded for each 8-page comic book. Each sheet of 
paper is mimeographe(d on the front and back. Stencil 4, should be minieo­
graphed on the back of Stencil 1; Stencil 3 on the back of Stencil 2. The 
papers can then be folded into a book. 

(2 hours) 8. 	 For the foto novela the group will have a photo session in the village. A list 
of actors andt props is weplare(l. Responsibilities of the (lirector, manager, 
props person, an(l photographer are (livi(e(l among the group. rhree p)hotos 
are taken for each scene. 

9. If the film) can 	 be developed (hiily it shouldl he (lone (luring the workshop 
period. Then thw grouI ) selects th, be-st pictures, cuts (it th' background and 
glues the, photogralhs onto slets of paper following the same' layout as for 
niniograph ing. These sheets are then photocopied, sorted, an(l stapled 
together. 

(2 hours) 10. 	 ''lle comics an( fotonovelas (an be fiel teste(l in nearby villages. If the foto­
novlas cannot Ibe 'ompltel during the workshop, field test the sample copies. 
THw- folomnovela dn'sqgnle by the group can be pro(hirv(( and srnt to Iartici-
Iants later. 

(1 hour) 11. I)iscuss tlie village visits. Ilow can the material or presentation be improved? 

(1 hour) 12. If this group is only one part of a larger workshop, ask the participants to 
share their knowlvdge about comics or fotonovelas with the others. 

Comics and fotonovelas can be enjoyed by those who cannot read as well as by 
literates. The stories are read and discussed in group sessions and the pictures 
serve as a reminder of the story when the book is brought home. 

(7 	 1618 

COVER FONT 	 FRONT 

2. A2U 	 10 13 S 

BACK 11 	 BACK,1 	 -5M1 1z 15 -Lb 

Used in Indonesia workshop. 

56 



Section III: Creating Learning Activities 

.4. Developing Learning Materials 

Slide Shows
 
SETTING: 	 A small group of participants in a materials production workshop. Villages must 

be nearby for field testing the materials. 

TIME: 	 Approximately 21/, workshop days 

PURPOSE: 	 To involve field workers in the design and preparation of slide shows. (This is 
(lone during the workshop when there are the resources for showing the slides in 
the community. ) 

PREPARATION: 	 You will need to have the following equipment available: 

a simple well-desigied slide show 
a battery-operated slide projector (use an electric slide projector only if all 

field workers have access to electricity and electric power projectors) 
a 35 mn. camera with flash attachment 
3 rolls of color slidth film (36 framies each) 
plain shects of paper 

PROCEDURE: 1. 	 Introduce the participants to sl;.!e 3bows by presenting a sample show. Ask 
the group to comment on the !.how. "What message was given in the show?" 
"What kind of setting was us( d?" "IHow good was the acting?" 

Ask ithe group if they would like to produce their own slide show. 

2. 	 Explain that the first step is to select a topic or a priority message. (Some 
slide shows may contain more than one priority message if several are closely 
related. ) 

If the group has not yet created priority messages follow the activity on 
page 51. 

3. 	 Once a priority message has been selected ask the group to create an inter­
esting story about that message. Invite the group to list the points that will 
make a story interesting, such as: it includes local customs, it is humorous. 

4. 	 Divide the story into 18 events. 

5. 	 Take five sheets of paper. Divide each sheet into 2 columns of four squares. 
The column on the left side is for the dialogue of the slide show. The right 
column is for descriptions of the scenes to be photographed. 

Prepare the sheets of paper as follows: 

Dialogue 	 Photo 

A. 	 "This slide show is called. . ." A. Title of the story 

13. 	 "It was prepared by. " B. Credits: Include the names of 

everyone in the gToup. 

C. 	 Write the dialogue for the slide C. (Describe the lphotograph to be 
to be shown which will be lhe taken to depict the first event.) 
beginning of the... 

D. 	 Dialogue for the second slide. D. (Describe the photograph of the 
second event.) 
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The squares on the other pages are numbered 5 to 20 and filled with the 
dialogue and photographic descriptions for the remaining scenes. 

6. 	 The group then plans a village visit to photograph the necessary scenes for 
the story. Ask group members to volunteer for jobs such as director, prop 
person, photographer, and group manager. (These roles can be adapted ac­
cording to need. ) Ask one group member to write a script for the slide show 
that can be read to the audience as the slides are being shown. 

7. 	 During tie visit villagers are asked to volunteer to act in the slide show. 
The manager must see that only those required are present in each scene. 
Two or three ihotographs are taken of (adh scene. 

8. 	After returning to the workshop the group reviews their village visit, dis­
cusses how the slide show can be improved and revisLs the script if nec­
essary.
 

9. 	 'he group should also practice using the slide projector. An excellent way 
to practice is to encourage the workers to show samples of the slide show 
in a nearby village. 

10. 	 After the workshop the media specialists can prepare titles for the slide 
show and have the group's slides developed and placed in order. This set 
coull be made available on loan for the group members or duplicated for 
each village health worker team. 

The community nutrition workers in Indonesia were very excited about making 
and 	using slide shows. They did have some difjiculties in keeping projectors 
supplied with batteries and finding rooms that could be darkened for viewing 
the shows. 

Designed and used by Indonesia Workshop Training Team. 
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A. 	 Developing Learning Materials 

Card Games
 
SETTING: A snmall group) of fivhi workers in a workshop on materials development. 

TIME: Approximately 21. workshop days 

PURPOSE: To assist field workers in the design and production of card games. (Note: Card 
games are fun for villagers and can ihelp tinh learn about health and nutrition. 
Ihis activity dlscrilts only one of numerous varieties of card games.) 

PREPARATION: The following materials are neehd: 

slits of plai I white poster plpr 
painits or colorid marking pins 
scissors 
scrap palt..r 
a list of iriority messages 
a list of comiurniiiiity proldhnis 

a 	samlle cart] gamle 

PROCEi)UIRE: . Xplain tie( samlh card gaime to the group and play the game. Ask the 
trainers how thev flt I)ilayin [it game. Discuss the advantages of using this 
fun and simlh, litlol for ri I-t ion /health education. Ask if they would like 
to create a I.alth nutrition card game. 

2. 	]{,vview the li t of cioimmunity iroblhins and priority messages. If a list is not 
availhileh. have tliut trainers criati, one sve "'riority Messages," page 51 

3. 	 Front Iv list of problems choos 25. Match tli's with 25 solutions or prior­
ity 	 ulssigis. 

L..	Frorir sheets of poster paper. cut oul 52 playing cards I 6 cr. x 8 rm.). On 
25 carlds draw pictiure.s toi illiwlrate tI' polerirlms. ()i 25 cards draw pictures 
to illislirat, tIre soliitionls. 17,v words only where ii ecissary. l'av, aln artist, 
if availalh.e. prepare the drawings which traines will color. 

5. 	 On the 2 hftover cards, mak a "joker." 

6. 	Telre are rmanry gaiit.- 1hat call hi played with the cards. Try' this one (for 5 
llayers anl I facililato l.. 

a. 	 Th'le fai'ilitalor Iil., 5 solution cmt',is to each player. 'I'le problem cIrds 
are tlien haid face :,ovrr on i lIItabl. 

Ii. 	Onv lrolem carl is tirmel tip. 'Ihn players search tlhir eards for the 
silution card. pla it with the lvrol ihi card and explain why this is a
solution to the. lprobhem. 

c. 	 Aioller prilhill card i. tillrrid lip, and llayvis again search their cards 
fi tlhe siolution card. This continrs until on llayer rratclu, all of hiis/ 
lr siiltlion 'ards. This pllayer wirls the4 galur. 

7. 	 IHave the trainees fivil test the game in a nearby village (sec "Vilhlge Visits," 
page21 I. Ask tl villagrs which lpictures are not easily understood. Is the 
gaire interestingY Is it fun to play? Ilow can it be improved? 
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8. 	 Return to the workshop and make the necessary revisions. After the work­
shop the media specialist who is a member of the training team can have 
the card game mass-produced by silk-scrcening, printing, or mimeographing. 

9. 	 If this group of trainees is only one part of a larger workshop, ask them to 
share their knowledge and ex)erience with the entire group. 

When this game was created by a workshop group in Indonesia, it underwent 
field testing in numerous ,lages with at least jour revisions. A sample card 
game is available through Save the Children. Your group may know of other 
card games that can be adapted to health and nutrition. 

This activity was used by the Indonesia workshop planning team. The card 
game was designed by a workshop group assisted by Craig Thorburn and Sam­
sul Alam. 
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A. Developing Learning Materials 

Pretesting Materials
 
SETTING: A meeting with members of the communities near the workshop site. 

TIME" 2-3 hours 

PURPOSE: ro determine whether the learning material, the message, and the approach are 
understood by and capture the interest of the villagers. 

Through pretesting, the material or message is modified to be more useful and 
effective. 

PREPARATION: This activity is usually carried out in workshop teams. The team decides upon 
the learning activity that they will pretest during the village visit. In advance, 
arrange a time with the villagers to hol the meeting. 

Prepare the necessary materials for the learning activity. Decide what roles each 
team mrember will take during the meet ing. There should be at least one facil­
itator and one observer. Other members can also observe. 

Discuss what you will be looking for as you are doing the pretesting. Some 
points to consider in observing the activity are: 

Do the people understand the words? If not, which ones? 
Is the story interesting to the people? If not, why? 

Prct:stinglearning ina(erials in the Dominican Rpuhlic. 
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Does thre apprroach stimulate parlicipation? Is tire a sharing of ideas by the peo­
pl,? If not, how can we encourage that? 

Are lh( drawings understhod 1)y the people? )o they present a real picture of 
their .ittuatioir? If not, what cliarges lived to be niaIde? 

l'raclice ie learning activity in front of other teams before going to the com-
Ininity meet irig. 

PIR()CEDUIRE 1. 	At tlie to munily inetirg. explain that you will be trying out sonic new ma­

terials that roi are v in a worksh o p.developing 

9. 	 Introduce tihe activity liv explainrilg what your tearr will be doing, for ex­
ample, telling a story with lolliiiplii'ts. 

3. 	 Carry oittllie activity. During this tinii, otlher tam members will observe 

OI hlarrling activity and tie r,.actions of the commnity members. 

4. 	 Aftr you have finished, ask tir corniiunity ,mlembers what they liked about 
the activily, wr,'ther tlle'y understood the pictures or story, ini( what corn­
meits they would like to make. 

5. 	 \Vhen the team mmbers rturn to the workshop site. discuss the learning 
activily. (Cosider the imirlis tIat ha,v' ]wen looked at by the observers. For 

each point, list what chalrg's are n'ced in the material, the message or the 
approach. 

6. Modify tlre ,material 	with the help of the artist and other trainers. 

The villai,' visit for pretesting leairing activities led to some changes ill the 

materials aIs Ml, were being developed in the wrorkshop. The process of pretest­
ing the nat,'rialscontinues when the field workers return to their own commu­

nitirs (11 use them there. 

It takl's time for field workers to r'harige their miethods of working with the 
cm:ulit V.,'.es'ciall iin Jeeling comfortable with the participatory approaches. 
..t first they mty feel out of control and may jall back into a lecturing role, 
des lt th' material breing used. Trainers itill need to encourage the fieht work­
ers to practice the ie' alproaches. 

Used in Indonesia and in the Dominican Republic. 
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When the community workers have designed the 
message and prepared or selecte( the materials 
that they will use, the next step is to use the ma-
terial in a meeting with a community group. The 
activities and materials pre-ented in this chapter 
were developed by trainees, based on the needs 
of the communities where they work. You will 
want to adapl~t the miessages and materials pre-
sented here for lise in other cultural settings. 

In this section we describe tihe materials and 
messages developed in our workshops. If you 
would like to see more clearly what these look 
like, you can request satples of the materials 
developed in I idoiesia for Save ie (.hildren. 

Included lire are hlarlning activities on the 
v'alt of foods. prevenlion of diarrhea ill clil-
Iren. growing vegelables for local consumption, 

prelparing weaning foods and vegetable pivtcs, 
the list of compiost. and the previltiou of health 

problemlis. 'Ilse samples will give yol an idea of 
the diversity of missagvs and materials that can 
be developed based oili needs identified with con-
1ni Iiity mlillers. 

Section ill: Creat'ng LearningActivities 

B. Learning Nutrition Together 

It is also important to pretest all the materials 
and messages developed during the workshop. 
They will probably have to he modified before 
the field workers can use them in their own corn­
nmities. Tle field testing during the workshop 
also gives trainees a chance to use the material 
in a participatory manner and to feel comfortable 
with this newv approach. 

After tile workshop, (luring the follow-up visits, 
the project coordinator discusses the following 
issues and others with the health workers: wheth­
er the material is silitable for use in tile commu­
nity. with what groups the approach is useful, 
and what can the community members learn from 
the messages. 

Results can also b discussed in the subsequent 
workshops. It is important to discuss results and 
lencolrage thle community workers in the use of 

tle materials and Imessages. Ihiey may at first feel 

a little uncomfortabl with the participatory ap­
proach since they are not telling the community 
imemiibers what to do or taking charge of the proj­
eels. tin' way they are usually trained. 

Conmmunity nzwibers Irfn the ralu of local foods in the Dominican Replblic. 
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Comparative Posters: Value of Foods
 
sErTIN;: 	 A community meeting, nutrition educotion class or a gathering of women in a 

nutrition center or a health clinic. 

TIME : 	 15 minutes 

PURPOSE: 	 To encourage community members to analyze why a problem exists and to pres­

ent ways to :,thieve a positive alternative. Fxample: To liscuss with commu­
nity members tie imlportance of eating different foods to promote good growth, 
strength, and health among family mnernbers. 

PREPARATION: 	 During the workshop, have tih. illustrator prepare a set of comparative posters 

(30 cm. by 10 cm.) to present the priority message. The two posters in each 
set should present a problem and a positive alternative that can be compared 
and discussed. 

In tie Dominican ReIpublic, a priority message developed was "One must eat 
different nutritious foods to promote growth among children, strength among 
working uren, and health anmong mothers." Three sets of posters were designed 

by the local artist to present the problems and Oe positive alternatives. The 
hiealth workers hellwd design the posters and sllggested that in each set, the 
p-irsons presented should be dressed in the same manner and that the back­

ground seenery shouhl ie similar. 

'lir following comparative posters on tihe value of foods were developed: 

1. 	A thin man who looks tired and who is leaning on his hoe in a field of corn. 

Ie same man who looks strong and who is weeding with his hoe in the field 

of corn. 

2. 	 A woman with pale skin who looks tired and is sitting by her kitchen table. 

Tre same woman who looks healthy and is preparing food in her kitchen. 

3. 	 A three-year-old child who looks thin ani weak, and is sitting on a bench. 

TIre same child wlo looks healthy and strong and is playing ball. 

Prepare cut-outs (8 cn.) of foods consumed locally: e.g., rice, corn, beans, 

squash. fish. eggs, milk, vegetables, and fruits. Have two of each food. 

Use a flannel hoard or clralkboard and tape for putting up the posters.
 

Note: Instead of using posters, black and white photographs can also be used.
 

PROCEDUIE: 1. 	 Put up the posters of the small child, the weak man and the pale woman. 

Ask the larticipIanrts to comment on what they see in each poster. 

2. 	 Ask for volhnters to select cut-outs of foods eaten by each family member 

and put them up on tIre side of each poster. 

3. 	 Put up tIre COmlmarative posters of tIre sanre persons who look healthy. Ask 

the participants what is the situation depicted in each of these posters and 

how they compare with the first set. 

4. Ask for volunteers 	to select foods that may contribute to health, growth and 
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strength. Ask the volunteers to put them on the side of the second set of 
posters. 

5. 	 Ask the people present what they think contributed to the differences in the 
persons in the posters. Ask if this situation exists in their community and 
what could they do about it. 

Comparative posters can stimulate good discussions on issues related to health 
and nutrition. A discussion of the differences perceived by the community mem­
bers car be used in an analysis of why they exist and what the community mem­
bers can do to modify the situation. This learning activity may motivate com­
munity members to plan projects to resolve the causes o/ the problem presented. 

Using comparative posters in the Dominican Republic. 

Designed by Carmen Gravely and Solange Muller. Original artwork by Csar 
Hernandez. Used in the Dominican Republic. 
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Problem Posters: Diarrhea
 
SI'Ti lINg: A 	 co ninim il neeting or a woman's gro p ineeting to discuss prevention of 

lealth lro hhns. 

TIME1i: 15 miil's -- I hour 

iUPI( SE: 'To illv4lvv ,c,,mmlnity Ivhinbers in an analysis of the causes and ways to pre­

vent villge lialtlh ad nutrition pr blems (in this instance, diarrhea among 
,'hilrvfn). 

) rp'plro 	 cm., by thick paplr. ()ife repre-IRIEI'AI OIAItN: I 2 largei posters (30 10 ('1|.) onl postier 

s4l Ith,hl lt prohldlln a1,I tlli oil4r replt-sIlts til. Olpposit', oII huI'alhy, 
sit flat oll. 

cards (10 by cm. di ffvrell health prob­

It'lm l all, ,iff(r,.vi wla' to prl vvlt tw prol vnl ill ordir to l'ach the hI'altly 
()in mall (l vi. 12 depict 'call5'sof the 

Silil,.
 

Trainl,.,. ill th111'l),mwijlical H 'Iuhli' p14'4,,d 1l(1I'111 p sil,'rs oil 4 1l'rh a.
1 

1. 	 !'ipar 2 large posters ((lie 4ldeictilg a thin sick 'hil ,fit( the oilier de­
ipi lling i ] I l O 'w.allIr silk-s( ' rdI.al~thy (111141 s' 	 .r 

2. 	 Irpare 2 k (o isllall c' l : 444'mw .t hms , aIrawillgs (,f ('a1t1s ,of ,liarrlI'1, 

(11 a ,h'fccat liig ot 11air. 

imals ( tIll,hol1 '. 1tc. 1lh,' ,ll11 .'t s 1%1ys tot ir,'X'NI t 4li1a(rh,1'a ill c il­
1,'h a- fHi.- (('sl , 1,4. 4\4'l,'l( food4,1. r'hil ill an­

he ,lShows 
t,,' -vi l11( .I h,,bilill I,'o,'. ,l I-v.asl-fcd a ]alrilv. vtc.; ;, h l,g 

1 ] mid,] onto ;'lhI bic14klbar,I.3. 11 ' ih, ' llI'lr- c'ard, tI' of. 

IPR(CII)II4EI: I. 	 Sh,w ill'i,,,et'r ,,f I' sick 'hild %ilh diarrheai m(id ask Owi i,,rliiplants what 
an.('lhi' ,'lha1ra -'t'risli... 

2. 	 Sho44w I osl'te of 14 l'Iallh chi,''ild an, ask what 1'i( ' Ilh arac'ristlics. 

3. 	 IPha ,'all! 1 , v ;i cards of) a taleh. 

a ~l1(' 
O,4' 4,f tIl4 h:1-,' 1p t,'rs. Th' fp 'rs,4(l ,'\ (I1 is why h,' 514' is placing it 1llre. 

,I. 	 Ask fo4r v.lllt4'ls. 4411e it a4tinll . 1,o S 'I'(tl Small c'ardI and it Il'd to 

5. 	 Ask III, partiilim,;ls whal ,"ould Il,' dlic to Ip,",c'll diardlw ill [Ivir com­

111114 ityV 

O'IIIEl. USEIS: \. ill up i1%'4 I;lr..L1a l ') t4 - 1(1414]i4'llws lh,' ci.arl't4riSlti' ,f 411(h. Ask thet 
ipavli,'ipl, lls %dia;l an. Ih ;l .' (of ,liarh,';l mid],as spvcifi,' ca,,ses ;I,(, ,wVen­

li,,11'4I fr w!i,'h h 14,' 111,';] I-plvl't(-r,'s, ,' tl w 1,,rs,1 put 1114til,' 1 ir'lr,' by the 

lol'irs of til' "i'k chi . 
As k %%]hal ;iuf- .(- \ I]1 i ( i( all p'] ri N I-ill d ia l-lh .l;I n um . a~, Il valillyv ch ild . A\s 

ip ,,p h , mli i ,ll ' - cif if. % s \ ' fo,r v l ic h t l v i. ' fr(, i c 'u rr s , ha ve, [Il v il p,u1 t h e 

;nl ,' ,Nhl hf hlc,' wH ,'Ipp. op- l iPvh l ir :) of.\l tov H i ' o II, '111l iNIwi 

p 14'\t t114 14t' f ll ' t elil.(1141 llr4r1lVh 'til- l tI I 

Hi. I'lIt 1lJI 14,,th Ip 4lv's with tll smiall carIs mi,4d ,.'1ch1 ostr --- the " llse" 

c'ls alol4,, d tile poster (if thl' sick child. ;11(1(the "lprcvntiol" cards aroundl the 
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poIter of ille halthy child. \sk for v'olunirters to exlain why each small card 

i, plaved by the largcr posltr. 

In the I)omniicon Reulblic diarrhoe is one of the major health problems a­

ec ting .w1ifLg 'hildrei.TIhi health i or ers a(d com m unity* e ersbinn realize that 
it is (n imlportat Iiorthy to help prevent deaths(1Irlem, of solhing in order 
among V'il/,e children. 

117hen tested in (i niorkio in the )ominican Relpblic, trinees mentioned 
that( this moteri(I i'os uselul to their work since it encourages analVsis of the 

problem (Id invdes irpleo/ in dis'ussion of the solutions. 
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Sequence Posters: Vegetable Production
 
SE:'VIING: 	 A community gatIhrin,. 

TIME : 	 1 hour 

IURPOSE: 	 To involve comimunity ,uemllbers in an analysis of a specific problen and to ds­
clIss its cauIses and solutions. 

Example: To a ralyze factors that contribute to malnutrition among chilren and 
to discuiss how growing vegttables can ilnl)rove the situation. 

PREPARATI()N: Select a priority message and prepare sets of posters. (Ii the Dominican Re­
public a 1,rohlcn ideitified by ialth workers with community members was 
malnitrition all mg ,chihlren. so they dehveloped 13 seirence lposters on veg­
etalde prouiction. I 

Prepare 2-10 posters 00 cm. by .10 cmii. that depict situations relate(l to fam­
ily production of vgeti,,!'-. Onv poster co ,il depict a fanily-the father, and 
Ihe nlhotzli.r holding a Ihin child. stinding outside their home. Other posters 
nii-ht have specific 	sceucs of a garden with vigetaldh's, the family working in 
the garden. tlw womirani sellirig veg,,tabs. while others should depict interactions 
between people. Several characters should appear in a nmber of the posters 
so a storv canl III, developed. 

PlI()CiI)UIE: 	 1. Introduce the activity by showing the poster of the family and explaining 
that the child is inahioirishIed and sick and the parents are worried] since 
two of their childlre'n have died. 

2. 	 Ask for voluiteers. to fori I or 2 small groups with .I-5 ivrsons pvr group. 
Ask th first group to sIlet .5 or 6 posters ;ain] to create a story about the 
situation. (ive 10-15 ininih':; for creating the story. 

3. 	 Whll Ote giroip is ready. tie iiendwlirs present their story to the others. On( 
iilnsoll Call tll thle story while othlers show the corresponding posters. 

4. 	 Ask the secoind groii to select 5 or 6 posters to create their story, which 
they present to Ihe others. 

5. 	 Once the stories are tolh, discuss what was presented and how the family 
,halt with their jrobliemi. Note that tlire will probaily hi different soltions 
and (, r cani ask what would he piossile witl *!I his own coiuiinity if this 
situation existed. 

oTIl'ER USES: 	 A. Present tIl prrolehmni of lh lack of vegetables in the conimunity mieeting and 
ask for volunteers to select posters which they feel represent iiossil,le sohltions. 
I ,le each ierson vxplain the poster ani Iris reasons for choosing it is a pos­

silde solition to the lrobleii. 

B. Put tire posters ii a certain order starting with tire poster of the sad family. 
Develop a short story viti a solution aid p)resent it to the coimuliinity melmilers. 
When tIhe story has been toll, ask the people what they could do in their own 
comuiniity to resolve such a situation. 

C. 	 As mientioned, sequence posters can be developed for different topics. A set 
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was developed on Diet During Pregnancy by Marisela Bodden and Carmen 
Gravely in the Dominican Republic. 

With sequence posters one presents a situation or a problenl that exists in the 
community and, through the stories, the community members propose their 
views on causes and solutions. 

These posters were widely used by the extension workers in community meet­
ings, and through the stories, people expressed their ideas on why vegetables 
are not grown locally, such as lack of water and lack of seeds. In one commu­
nity people organized themselves to solve these problems and to start producing 
vegetables. The community workers were trained in gardening at one of the 
workshops and helped the community members start gardens. 

Designed by Dominican Republic workshop group-Dr.Jose Santana, Severino 
Alcantara, Zereida Adames. Technical assistance by Caridad Brito E. and Car­
men Mercado. Original artwork by Csar Hernandez. 
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Poster Cards: Nasi-Tim
 
A Nutritious Baby Food
 

SETTING: 	 A gatliering of village woniic, mother's club or supplementary feeding program 
attelded b y iothers and children. 

TIME: 	 45 
iiimiits longer if )you include a Icinonstritiot) 

PUII()SE: 	 To provide a step-by-stel guide to solvir.g a nutrition or health plroblem. 

Examlde: To lteach conmnunity women about the importance of supple. cnting 
heir halics diet with nitritiours food. 

PiIREIIA'I'I)N: I)esign poster cards for a Step-by-step procedure. Nasi-tim is a specific example 
dv\heloped in llonehvsia. Make postr cards of the steps for preparing nasi-tim 
-. untritionus baby food for balies 6 montlhs and od'r. Fach poster card has a 
nrrlssa g, wrilt'n on the back. Th following posters were dcveloped: 

1. Mllr hreast-feeding hIr baby. 
2. 	 Motlher -;villg baby Iiasired frnlits and juices. 
3. 	 I'ish. gr *'n leafy vegclables. and rice for nasi-lim. 

)t rrlocally available protein food s an vegetalbles. 
5. 	 Alotlier washirg the vcgtalhs. 
6. 	 (: iing the' 'eg,'il s innsmall pieves. 
7. 	(Cooking tlhe foodIs rice and fish in a closed pot. 
8. 	 Adding the vegetables to tliv pot. 
9. 	 lashing the, m.si-tirn with a Slooll. 

10. 	 Straiig the food and letting it cool. 
11. 	 Motlhr feeding the to the11-sirtni baby. 
12. 	 MNother breast-feerding her baby. 

Note: ldostrs showing preparation of family foods can also be used. Use rice 
cooked for tiv family and add sonir cookel fish, mneal, or beans. Add vege­
tables. \lash1 the food and pass through a strainler. 

PIOCEI)UIRE: 1. "amiliariz. yoir-lf with Illv 	piolilr-.s and text. 

2. 	 Show each Iictur,. anl explain it to the participants. Pass allolid the ipicture
ill ourd I to I'll ria gII mor parlicipaion ill Ilre discussion. 

3. 	 \Whln prescnling pictluris of frmols used, ask thw participantls which local 
food ould Ire used for prepiring iriit liols nutsi-lint. x'plaiiu how to pr'pare 
the 	 foods use'd ill nusi-imu. 

4. 	 AfteIr showing all I]e it res, ask molliers why it is importat to give mini­
tritions food I) heillai b ies. 

Note: Sonile faniivirs iay it Imau ' t,lr lle ial forl ill IiA1 i s I.si-tim hrabies. 
It is 'iv iull twsrllrlli td lrai famiieirs fI'ed Ihcrir cliiliIn frold friomi Ile family 
nirals. Sliow Ilre itillres of foodrls thrat coiurl Irl iselan i vxplai tlhat mothers 
noihl ialrsh anid strain tIre fonods casily. illcorirrage liitliirs to add griri leafy 
ve-etrllrs ilid inroltiui if lporssilelh. 
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These pictures are especially effective when used with a cooking demonstrat'on. 
The field worker can pass around the accompanying picture and discuss it with 
the women before going to the next step. 

Adaptati,,is in the pictures can be made based on the availability of foods in 
the community. 

Poster cards can be developed for other health and nutrition topics depending 
on the problems in the community. They may also be used to enhance a home 
visit when discussing weaning of her child with the mother. 

Designed by Indonesia workshop group. Technical assistance by Siti Sundari, 
Craig Thorburn and Nancy Terreri. Original artwork by Trya Yudhantara. 
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Picture Recipes: Fruit Purees
 
SETTING: 	 A small group of mothers with young babies. 

TIME: 	 2-3 hours 

PURPOSE: 	 To provide mothers with picture recipes of foods prepared during a cooking 
denonstration to lielp them prepare the foods at home. 

Example: To encourage mothers to feed frnit and vegetable purees to their ba­
bies an(l to give theta picture recipes to take iore after the denonstration. 

PRIEPAIAION: You will n'd paier, felt pen, and a stencil for repro(hicing the picture recipes. 

1. 	 Design the picture recipes with simple lictures to exlplain the steps in the 
preparation of the food. Select the fruit or vegetable preparations you want 
to explain to the mothers, i bananas, impya, oranges, potatoes, squash, etc.). 
IHave the utensils needed for the demonstration. 

2. 	 On one page draw pictures of the steps for preparing the puree as in the 
sample papaya p)ree: 

Washing the fruit or vegetable.
 
Cutting and iwecling it.
 
Mashing it with a fork or spoon.
 
Adding a few drops of lemon juice.
 

lhese call be mii,'ographed to give a copy to (ach mother.) 

3. Have spoons so nmother, arnd babies call taste the food. 

PROCEDURE: I. Exldail to the mothers what you will plr('lr and what utensils are needed. 

2. 	 Wash the fruit or vegetable under running water and ask mothers why this 
is important. 

3. 	 Carefully peel the fruit or vge table aulI (',i it into simall pieces. If necessary, 
cook it in a littl water. Explain why thi. is important for presi-ving nutrients. 

4. WVh/eni cool. miaish 	the food with a fork or spoon. 

5. 	 (Give each niotlher a ii'irt recili to take horne. 

6. 	 Ask nmilliors whhlir they feed friil adil vegetables to lheir babies and at 

what age. Ask w!ml kinds are availaih locally. One could also take time to 

tilk abolit why in infatill neld fruits anl vegetables to Iv healthy. 

,ltl the 
ImaIIv foods. It is (I Io v of intrdei, g /,),d. that moothers should pirer for 
their chldrv'ii, >.ih pi,'tor' rt',ijp,'s oI'ld th'rIwl, for Ioc(1 w',oaning food prep­
(rvtin.s. In this nY you llo'ur'la' inicdhI'd ill d'si/.inglidicr1-

ThDis id,'" of ,icture,rc'ci/r's ,'(I 1' hi(I for ('Npl(iUiing piriptration of 

tnothers to1)1 n 
tin 1 t'.Sflwf...lhcsv'pitir,'s ('(lil 1' c,,lIr'd (il(/put up (ilothe' wall for devora­
lion. In areas 1£hrc' literacry hIt .icsore lin they (ouldl 1)I used for Itching 

reUdinl. 

/es,gied bh I"elipe' Orrviuo n'il/h t'chic t aUs.istmine bv (atruint (ravely (and 

1llariselh Ilbdhh. Originalarinork bY (esar llernandez. IUs'd ii the Dominican 

Republic. 
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SIE'.TING: 

TIMEI : 

PURPOSE,: 

PIIIPARATIONS: 

\'h/.ops 
iovllol 

; '\ i 

I'I:I 3 IIUH lE: 

Booklets: Compost
 
A 	 inveting of agricultnital workers or community ninllers itterested in home 
gardens. 

11/hours 

To 	provit e cotitiliiiity tinilbers with a booklet on a speeific hieallh antI nutrition 
topic of 'onterii ani tinervst to thine. Example: To teach conittinity ineimbers 
about li1v ntpontauct of compost and how to iake andtiuse it. 

The Ir'ainer. tecnuiical sp cialist andlor workshoIpar icipaits deltsign aIbooklet 
with a stries of irawings and xldahations on a specific topic. This Iooklet can 
SentIT as a r'fte'r.c, for carrying out an activity sincte itIas a siitple step-by-.s-tep
applroach. 

i-ii ltioki 	 was di'vIoptl'd 'td for such in­it 	 Ilh a t tin ct ittittt(t It citnse a 

formatio was i .Iti fi.l i ill(l,commuii niti's. lFiaitI pige expli itSol(! step)in the 
Itoc ss for pr,'I rintr id drawings.cotmpostl has onie of. tw 


Drawinirgs: \ ipiait Ihtwi, its rtots growing into tII soil. 

A for'st with ititai. and plants. 

?r tiptloling malerialk, 
talht wat , and uf e. 

r/ \\ ( 	 corn aid rice stalks anti hulls, ass, , vge­

h ilt wilh ,s3.ct ois tlhati of bamloo. wood, bricks or wire. 
,,,Cati,,pw - hoiise arnd 7 iters front<,fili 5qnicte.s front 

[I,,i NI:,, fill,,." firIibit. witi arrtw Itatlg into second . 
' , 't M all Ilil compost in llis fie'ld.lii > 

I 	 t[7Siii, tg "ihll S"
 

2. 	 S hoiw a ie of a plat anid its rotot systeltl (# I I and t'xplain that plants
lived, ililil'ral., fti'il .soil i, plhosplhorus+, ain(] iron-.... o grow.ilill<trog potash~l, 


Ixp la i
 n 	 Ithatii tihll foi'sl 1#2) littitis is mtaele frtont leaves and animal 
i1 nti Ial i llt rto"llilThis v r hut.tIllr vol 	 f,' laver i.s ut oiintt t. 'ry 	 ivated 

1;1n1(1 Ill,(. 1)1 l11ll'S 'lll eVd, bv rvfllch l ilillos.v'. So< hlllllll+II .11 l <N-y ~ isinlatd 

low. tiiewni. call wi' grow ItiailtS illonr g1rin that ai'istrolg aii ihlthhy 
(#3 1 

3. 	 We can iilake hiutmust i)), ctiittistig. Coitpost is I type of ftrtilizer inade 
frontl aill )'-prhoicltict.nia asnde,., rit', ;<Jid 

Co~rtlptlst litgilIt e pIriIll'iffil: plait Ibiy-irodhucts alind waste itcome iseftil;)s s 	 l 
alii coipioitist t'iltailil, liltrils in thte rigit tipailtits for plant growth, aerates 
tle so<il.andl(ishicallhher andi~ clicall.r Ihaii a'tific'ial f'erliliz'i'.. 

.'I.. Expyllaini that Ililllll.. weeds(.-, dviad plant Ilaherials, c~ornl and~ rice> .stalks<, and 

hull. asltt,- n vei'lailths will tot tot liiake compoti)t.st I -­
should tot [U rita1ttials like liaslit, cais anit ttles that tdo not rot.
 

iiid 	 i.I. N'filtion that one 
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5. 	 Show te picture of bins (#5) and explain that villagers cal build a row of 
3 adjacent bins whiIt lioll I-I. ctil)ie meters. Ilese cart be Iiade of bamboo, 
wood. bricks, or wire so air can pass tltroruglh. 

The 	compost bins ( 6) shoill Ire plamd ill an area far enlough from house;" ~ s0 that sillvls are',,i blhersonw-. at least 5 reelers away. They shiould also
l( 	 do',il 7 ,,crs away fromr overj ~ ~~1 e]I;,jltilhwnrhill arnd at hvast 	 the, well. If a roof is Ibuihl 

th 	 be protected fromtil. 	 ills tlv will getting wet from [it! rain. 

6. 	 Filling tilt, 1iis ,#7): 

(a 	IFill thet first bill urn il full (2-0 weeks). Place materials irt layers: rnantrr,~plan~t material, ashevs. 

)(b)	Wheu fit(e first bin is full, move its contents into the seconl bin. Start 
to fill first one. If corpost lmeirts dry. sprinkle some water or pour 
sollti wash walr ol it. 

(c( ')	When thel first aI second bins are frill. turn Ire! compost of the second 
bir into tll, third ar I thre corripost of 1i1Iv first into tile second. Fill tire 
first bill again. 'rl whole jr'oce.s take's 8 weeks. 

7. 	 TIe prorihitl: picir of a pil, of cormost. 'lreh fin:idted compost looks like 
(lark. coarse. rich soil and is nho longr hot. 

"8. )isciuss h, ito lis, comrpost ( ("'I lrrin',ri comi ty riretimg.
* Co i l,.r i call Il' rtixed irtuo hit soil whihr prelarirg it for' planting. 

( 	 post ran Ie droppe'd into tlti' ,olhs wlre seds will be planted. 

j • Spread c(rlltoip 	 aitrtrl plants as'( mutlelh. 

* 	 It cat alsoI,(' lrl'l for starlingf seeds. 

Ask qnrstrions allowitlvl vlihr 'orrmpost carlit' tade. and front which materials, 
ill the local conirmtitii's. Ask for corIr;rts about the imnefits of comlpost and 
whetlher' villag,'rs woribl bv irier,'s tedl ill using compost as fer'tilizer'. 

Il Indt,,sia ont,' uorkshop group sare tlct imakng compost wight be the type
of notirationineeded to) lp iommunitv members to clear up their village. 7hey
"r],'d reith one of/ he Itiners to ere'tle step')v-step posters or rise iII a com­

tnfinity in'eting. ''er rilagers tsled 1o keep tie posters oil vierw int their cort­
intmlinityu (I a l otli t'as creatd to nake the infornalion (that conposting 
vailablc to other intrested villagers. ,rch ac educational materia helped ro­

titvate villagers in Indonesia to start ancking compost to use ir their gardens. 

Designed by Craig Thorburn anud Russ Dills, and used in Indonesia. 
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Broken Squares: A Health Puzzle
 
SETTING: 	 A small gathering of coimnity nembers. 

TIME: lhour 

PIUII(POSEI: 	 To sensitiMize coturnun ity neutlbers to the importance of cooperation in solving 

health prolilns. 

PIEPAIIATI()N: 1. lsing felt pens, draw 5 pictures oil cardboard squares (16 cm. x 16 cm.) to 

represent unfavorable health conditions that exist in the cornit]fltties, suich as 

garbage scatteredI arolid tilt houses, ,chilh defecating in the bishes, etc. 

2. 	 Cut each square into 3 sections of different shapes. 1lave similar cut pieces 
for differeint squares. as in the (rawing below. 

3. 	 Mix i) the pieces and ,divid(e the ieces into 5 envelopes, making sure that 
3 pieces of different ii(tures are together in each envelope. 

PROCEDURE: 1. 	Ask for 6 volunteers to participate in the game. Ask 5 piersons to select one 
envelope each while the other person is the observer. 

2. 	 All participants sit in a circle in ordher to help the sharing process. Explain 

the game: ali person should try to comlplete a square picture with 3 pieces. 
'l'here should be no speaking or nonverbal communication while completing 

the squares. People can give pieces away to help others compete their 1uzzles, 

but Iiay not take pieces fron otlh'rs when pieces haven't been offered. 

3. 	 Explain to the observer that ife or she should notice how niuch sharing takes 
place, who is willing to give pieces away, and at what point the groui , begins 
to work togeteter. 

I..	Allow 20 mintes to comphlete the squares. Ask larticipants to explain their 
pictires anti what irobleins they represent. 

5. 	 Ask tht participants bow they completed their pictures. The observer can 

share Iis1 her observations. 

Ask: "What did you 	 learn?" 
' " low does cooptration 	help resolve health and nutrition prollerns? 

6. 	 Discuss the prolems depicted in the pictures and how they could be solved. 

Gilberto. one of the 	 trainees in the I)orninican Republic, used broken squares 

W 
inumerous tiflts in communify) Ilectings to eltcourage cooperation. In his corn-

I/ munit itwas important to encourage cooperation for solving the problem of 

i/ (oodIprodction identified 1)"the comutnity members. Now, the villagers have1JlPlanted afiel of corn u/hich is farmed collectiwly. 

.ld/apted from A IHanldlbook of Structural Exlperiences for luman Relations 

Training, Vol. 1. Local adaptation by Carnn Mercado. Used in the Dominican 

Republic.
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House of Health
 
SETTING: A 	community meeting or women's group meeting. 

TIME: 1 hour 

PURPOSE: To create awareness of factors that influence the iamily's health and factors that 
prevent sickness. 

PREPARATION: 1. 	Make the health game board. (See following page for a sample model.) The 
game board has 1. vertical rows with 12 blocks in each row. The first and 
fourth rows have drawings of houses and the second and thir(l rows have 
drawings of various causes of and ways to prevent sickness. The houses in 
Row ., on tlt right side of the board, are colored ])lack and the houses in 
Row 1, on left side, colored red. drw causes ofthe are drawings indicating 
sickness are bordered in black in the sample. The other drawings, with plain 
borders, re)rsent ways to p~revent sickness. These )orders should he colored 
re(l. 

2. 	 Paint 12 pebbles different colors. These are te"Commumity Member"lpieces. 

3. 	 You will also nee.(lice. and one unpainted pebble. The unpainted pebble is 
the "sickness" iece. 

PROCEDURE: 1. 	The game repmires from 3 to 13 p)layers, and is more lively with larger num­
bers. ().!player elects to play "Sickness" while the others play "Community 
Members." 

2. 	 The "Sickn,,s'" player places his pebble in the first ]lack square in the bottom 
left corner of the board Ishowing a mother and a sick child in bed). 

3. 	 Each of Ihe "Community Members" places his/her pebble in one of the black 
''house" squares at the right of the board, starting at the top. 

4. Explain to the layers that the objective of the gaine is for the "Community 
Members" to reach one oif the red houses on the left side of the board. They 
must travel along the rows of the board without getting caught by the "Sick­
ness" peblel. If they arc in a red square, they are lrotected from "Sickness" 
catching thei, even though Ile may land on the same square. However, if 
they are- in a black squnare at the same tinme as Ihe "Sickness" piece, they are 
(alight and oiit of the maine. 

5. 	 'rhiv game starts with ,oe''("Community Member" throwing the (lice all(] moving 
one of the I'blels down along the row (of black houses and then up the ad­
jacent i)i,'turv row. 'Commu:iiiiuity Members" can move in one direction only, 
following tle arrows. The y work as a ean, however, and can move any 
Iebblile they chilosv excepit the "Sickness Pebble.'' 

6. 	 'lhe "Sicknes" play'r throws the di,(c and micves in either direction, forward 
or backward along Ihe rows, and ries to attack the "Community Membhers'" 
I)b)le.s amid rvmmiove. thelen froim ti e gammie. 

7. 	 'lime gamie contlimues with time "Coininity Members" taking turns throwing 
the dice after "Sickness" does. 
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8. As players lail oi a .quare representing a causi of sickriss, or a way to 
pIreveril sickii'ss. ask Ihorm to eXplairl what they see in tw square arid how it 
infl inems tille 'amily'S hIalhi. 

Q. Ti,' .,'lr, .. ids vIl all t0in "(oirrriity M berirers" arrive oil th,, left side of 
Ilel- I o ime in ,,f tlie ga rue. (I iirt tlie Imi ril o ii,..s that have heen 
alla,"kv(I by " i kl ' . 

I/o'vewas aI low (/(. (1 n/ imomig both trainces (1dcthusaisi. for this gnmi 
villau'rs i he I),,mii n I'publi. lihv aIso modijied Mle' game to create 
(1.,r'.'.5 of th' j 't,.. thlt ihfluuie' childre's loh'lh. 

"lhi, rhi/hIs si'less g(me board had onlv 7 squares in e(ach rou, mid was 
Ihiy'd with 7 "Cmimnitv Mi,hers" at m st. The innr squares had drawings 
s1,,'ifir/liy rehld to chidren's sicknesses. 

Designed by ,,vra. Sriuir(us(m. Original artwork by (Jsar llcrnandez. Used in the 
I)ominicaII Republic. 
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Health and Nutrition Games:
 
Sickness Attack and Food Relay
 

SETTING: 	 A workshop session or a comimunity meeting, a women's group meeting or a 

nutrition or health education session. 

TIME: 	 20-30 iimites ler game 

PURPOSE: ro help trainees or a community group to get acquainted, have fun, and learn 

something about nutrition in a relaxed, informal atmosphere. 

SICKNESS ATTACK 

PREIPAIIA'ION: 	 Tear up small pieces of paper, one for each player. Write the word "sickness" 

on one piece of paper. Fol all the pieces and place them in a hat. 

PIOCEI)UIIE: 1. 	 Ask each person at the meeting to take one folded piece of paper out of the 

hat. The people look at the paper, but do not discuss what they have on their 

piece. 

2. 	 Explain that the person who has the "sickness" paper will try to attack the 

other players by winking at them (turing the game. Explain that "sickness" 

will place himself in the inner circle when the circles are formed. 

3. 	Ask the players to form two groups. One group has a few more persons and 

forms a circle around the smaller group. 

4. Ask the circles to 	walk in opposite directions. The "sickness" person begins 

to attack the other players by winking at them, trying not to be seen by the 

others. 

When a person is winked at, he/she falls down onto the floor and moves out 

of the way. If that person touches someone as lie/she falls, they also fall 

since "sickness" is contagious. 

5. 	 The game continues until "sickness" attacks everyone. 

The participantsreally enjoyed these games. They provide a change of pace and 

help restore energy levels during the workshop or community meetings. Another 

device is to use/ amiliar tunes that arc adapted with words about nutrition and 

health. 

Contributed by workshop participants in the Dominican Republic and in 

Honduras. 

FOOT) BELAY 

II,']EAI A'ION: 	 (;athr the materials needed for this activity. The foods and other materials should 

all be availallc locally. 

Foodstuf/s: 20 food items including a wide variety: rice, noodles, peanuts, dried 

fish, bina nas, oranges, tomatoes, sugar, etc. Two or three of the same foods 

may be included. 
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Implements: 20 common household objects: kettles, brooms, sandals, soap, 
vegetalbles, water, thred'1, etc. In "ude some that caa be used to help prevent 
diarrhea and others that have no relation to diarrhea prevention. Two or three 
of the same objects may be included. 

In 	a large room set up chairs for ' groups of participants. 

The materials are arranged in 3 areas of the room. For the first part of the 
activity, arrange the foodstuffs and for the second part, arrange the implements 
on the tables. 

PROCEDURE: 1. 	 I)ivide the trainees into 3 groups and appoint a monitor for each group. Ask 
cach group to divide in half so there are subgroups A and B. Subgroup A 
shoul sit in the chairs while subgroup B observes from bel.'nd. 

2. 	 The monitor sits in front of Subgroup A. 

3. 	 The -'onitor explains the first task: Demonstrate a nutritious diet by filling 
a plat.; with 3 to 5 yl)es of inexpensive, easily obtained foods. 

4. 	 At the starting sif nal, subgroup A rimembers make their choices. Once they 
have completed their task, they show the results to the monitor. 

Thve particilmants discuss the results. Which group made the better choice? 

5. Now. si,,gro I, 11sits 	inthe el airs while subgroup A observes from behind. 

6. 	 The monitor explains tie secolm( task: Choose :1 objects from those displayed 
that can heip pr ent diarrhea. 

7. 	 At lhestarting signal, ti,, sul)groi P m1m3ibers try to complete the task. Once 
they have cOmmmpl,:mrd their task, they show the results to time monitor. 

The amrticipants discuss the results. Which group nmad.! the better choice? 
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This icebreaker is a jun way for the trainees to start working together as teams. 
It also provides an action-jilledactivity, often needed as a change oj pace during 
the training workshop. 'ou Call also use the game with villagers to set the rnood 
of a meeting or to introduce a discussion of food selection or diarrhea. You can 
also change the topics and tasks. 

Food relay, Dominican Republic. 

Design by Lyra Srinivasan. Adaption by Samsul Alam. Used in a workshop in 
Indonesia. 
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Food Swap: A Nutrition Game
 
SETTING: A workshop session or comminmity meeting, a women 's group meeting or a nu­

trition or health education session. 
TIME: 20- :10 mimites 1),trgame 

PURPOESE: 	 To lilp traivls or a commilility grou p to gvt acq in i ited. have fun, and learn 
somethling about nutrition in a relaxed, informal atmosphere. 

PIEPAiAI'I)N: 	 Draw on umerous pieces of paper (15 x 15 ei. ) a wide variety of foods. These 
can he colored with crayons or marker peiis. 

Ask Jn'oplh to help you arrange chairs in a closed circle. lave one less chair 
than Ile n ,f players, asking everyonc the or session toomiiiw 	 at meeting par­
ticilpale. 

PIOCI)URIE: 	 Ask each person to select a drawing and tape or pin it onto the front of his or 
her shirt. l'xplain that tw leader staids in the middle of the circle and calls 
out the ilinst ruction. 'lhe players with the foods imrntionied in the instruction swal) 
placecs anld thl' leader also trys to fin a seat. The iwrson left standing in the 
Illilhe becomes the next leader and gives tlw lext instructioln. 

Sample instruction: 	 "All fruits swap places."
"All pruoteins swap places." 
"Yellow-greenl vegetahles sw:)." 
"Fruits and vegetables swap." 
"loods for health swap places." 

Thlis game caii be played after 
a ntarition class asan informal 
i'ay of seeing if people have 
learm'd about the value of foods. 

SI/ (a'(i be used with "Compar­
at ive Posters: Food Values" on 
page 6:1. 

Contributedby workshop participants in the Dominican Republic. 
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Section IV: Planningand Evaluating with the Community 

IV. Planning and Evaluating
 
with the Community
 

T his section, although placed at the end, is very 
important for both the field workers and commu, 
nity members participating in the learning expe-
riences that have help'd them identify problems 
and learn about nutrition and health. 

The activities described here will help plan ac-
tions for solving health and nutrition problems. 
TFhe crucial element is that the actions are deter-
mined by the community members with the help 
of the field worker. Th, people are also involved 
in ass,'ssing the impact of their actions on solv-
ing the 1problems they identified. 

It is our sincere hope that by having been in­
volved in participatory learning experiences, the 
villagers themselves will express their hopes and 
aspirations for solving health and nutrition prob­
lems in their community. Since they identify the 
problems and the field worker listens to them, the 
villagers develop a genuine sense of commtment 
to solving their problems. Most importantly, as a 
result of the participatory process, the villagers 
become involved in achieving improvements in 
their community and take more control of their 
destiny. 
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BRIDGING TIlE GAP 

Save the Children 

A. Planning Village Learning Experiences 

As the field workvrs learn to use the nutrition fer to work in small groups when using the par­
and hevalth activitit's presented in the last chap- licipatory activities, as they hecoeIC more fa­
ter. thy can al-o hrgin to plan activities for their miliar with the new materials anti approaches. 

Ot'Oiirii s. A . the field workers usc the learning activities 
The first activity in this svection. "Thinking with community groups, it is useful for them to 

Ahiad.' Iwlps fiul I workers to organizv iarning think abouit whether ih ipeople are participating 
activities. and ih "S'tting ()bjcti\ves'" cxVreise and tnijoying iiw activity. 
hllps II'rir think about ti' work they will tho if) Ti- last vxercisi' -)id It Work?" will help the 
th,ir tommirii itis. h oIlh aro introdiletd durig fiehid wurkeri ' 'valuatvlarlicipation (iiring tire 
Ihi, Irain irg workshio and later ,nsr't1 for plan- torn in iiit y e ing. It can b' used for seif-as­
ning aliviti. ard vit rrniirnitv work. se-sort as l laitoior ai eva tool iby another 

)ften. field workers from tir santv arva pre- field worker attending tliv iearning activity. 

A- g 

h hdmo'is iti i r t itrr I rt nltnir ti timI'l. 
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Section IV: Planningand Evaluating with the Community 

A. Planning Village Learning Experiences 

Thinking Ahead
 
SETTING: Small groups of trainees prel)aring to conduct village learning experiences dur­

ing and after the workshop. ('h'lre group has already designed priority messages 
and prepared learning nmaterials.) 

TiME: 2 hours 

PIJIIP()SEI: 'To assist field .'orkers ill organizirg village learning experiences. 

PiREAA'FI()N: Large shets of newsprinlt and marking iens are needed. 

PIOCEIMMJIIE: 1. Ask each group to make a plan with oljectives for tOe meeting in the comn-
Irriurity. An onitlinre of the activities should Ie made. They can cciisider is­
suies such as: introdning the group, asking the village leader to speak, etc. 

2. After the plan is complileted. explair that each nel lii'r of the group may Se­
lhcl his her reSponsillilil its during t (,ie e.li 'l'hT re will 1, a n,,ed for 
one facililalor for each activily. ml r,.conh.r. aHid st\'eral observers. 

3. Piractic tue learning expirience using rl,' play te'chniques. Ask riv',nlhirs of 
anothllier rollp to act as (itltlllity oltvi. 

•I. Ask the ohservers to menel toig, tlrher to make an ohstrvation list of the par­
licipation of tOe villagers. 

5. Assist tIi- group in prtarirrg all evalmaliit for analyzing how well they did 
in Ieeting their objectiyves for ill" learning experiellce. 

In 11ndioiesifl. jiill'intiig /hefirst Ittritim., ,'xj'rienc, the group members were 
able I) prtl)(r' Iht next leariing t.xlpelnrtems with little assislatefrom the train­
(1rs. The traintrs shouli point out 1/1(1l tIh f/ield workers ma v have to work in 
smaller lents or aoiwe in their r'illags. One fie/l worker mtY hre to announce, 
fi/itale. (111d ol,.rre. liel i'orkers soutetim's ask jPow workers or jr,',nds
to assist. 

.4.. 

Get ting tf) knoll th.' r~mon ity ill 1l le'sil.. 

Used in Indne.ia ind in the Dominican Republic. 
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BRIDGING THE GAP 

Save the Children 

Setting Objectives
 
SETTING: 	 A training workshop for community health/nutrition v.orkers. 

TIME: 	 11/ hours 

PURPOSE: 	 To assist trainees in setting objectives for health and nutrition activities in the 
community. 

PREPARATION: 	 You will need newsprint, crayons or marking pens (or a chalkboard and chalk) 
for each group, as well as paper and pens or pencils. 

PROCEDURE: 1. 	Ask trainees the following question: "What do we hope to accomplish by 
doing nutrition/health learning activities in the village?" 

2. 	 List and discuss the "goals" that the trainees come up with (e.g., improved 
health for everyone in our village, less disease among the children). 

3. 	 From one of these "goals" create an objective as an example for the group 
(e.g., fewer cases of malaria next year, fewer malnourished children this 
year, more children receiving immunizations during the next six months). 

Ask the trainees to brainstorm some specific objectives for accomplishing 
their goals. 

4. 	 Once the trainees understand how to set an objective, divide them into small 
groups of 4 to 8 and ask each to list their own work objectives for the 
coining year (or any period of time that coincides with project plans). A 
trainer assists each group. 

5. 	 Review these objectives and ask how each objective can be measured. What 
sources can be used for collecting information? Explain that each objective 
should be easily measured to see if the objective is being reached. 

6. 	 Have everyone retu-n to the larger session to share the results of their work. 

Used by the Indonesia Workshop Training Team. 
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Section IV: Planning and Evaluating with the Community 

A. 	 Planning Village Learning Experiences 

Did It Work?
 
SETTING: 	 A community meeting where the field worker is conducting a learning activity. 

TIME: 	 2-3 hours 

PURPOSE: 	 To help the health worker evaluate the participation of community members in 

the meetings and to evaluate their own actions to help that process. 

PREPARATION: 	 If you work with or near another field worker, invite him or her to a commu­
nity meeting to observe the activity. If you are alone you can evaluate the ac­
tivity yourself. 

Prepare a form for evaluation similar to the one presented here. 

PROCEI)URF: 1. 	 Ask the observer to observe the roles of the participants and yourself, acting 

as facilitator. 

2. After the meeting, 	the observer or health worker fills out the evaluation form. 

3. 	 Together, you can discuss the evaluation comments and reflect upon your 
interaction with the group. Think about ways you could help increase par­
ticipation of the community members. 

The sample on the following page was developed in the Dominican Republic. 

4. 	 Analysis of Form (using Evaluat:*n of Activity form on page 90 ): 

The behaviors and actions mentioned in the form are ones that represent 
more participation in the learning activity. The greater number of checks 
that the field worker has for #1 and #2, the greater the participation of the 
group. For #3, the field worker should hope to have about half or most of 
the group taking part in the activity. If there was a good discussion during 
the activity, the field worker will probably be able to include some of the 
ideas of the people in #4. 

After completing the form and analyzing it with respect to the participation 
of the people at the meeting, the field worker can take time to think about 
ways to increase participation. 

This type of evaluation is useful for analyzing the participationof community 
members in a meeting. An analysis of their actions in a meeting may help the 
field workers think of ways to increase participationin the village learning ac­
tivities. This can also be discussed during the follow-up visits by the project 
supervisor. 

Adapted by Solange 	Muller from Perspectives on Nonformal Adult Learning 
by 	Lyra Srinivasan, 1977, World Education. Used by field workers in the Do­
minican Republic. 
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Evaluation of Activity 

Date
 
Name of health worker
 

Community group
 

Number of people in meeting
 

Activity 
 Materials used:
 

Time of activity
 

1. 	What did the facilitator (health worker) do? 

(Check appropriate items)
 

Listened and asked questions
 

Guided the meeting
 

Stimulated and encouraged discussion
 

Had the community members use the materials
 

Listened and participated in a discussion of
 
problems
 

Others:
 

2. What was the participation of group members? 
(Check appropriate items) 

Took active role in the activity 

Answered questions 

-Made observations 

Shared ideas and experiences 

Discussed a problem or felt need 

Showed enthusiasm
 

Others:
 

3. 	 Number who participated: 

A few of the group ___-- About half of the group Most of the group 

4. 	 If the community discussed a problem or need, 
what steps or actions did they decide to take? 
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Section IV: Planning and Eialuating with the Community 

i. Involving the Community 

B. Involving the Community in Planning and Evaluating 

The activities (escril)e.d here will help the field 
worker involve community nieni ers in planning 
and evalnating health and nutrition projects. 

'I'le first activity. 'Setting (:onutunity Goals,' 
can help villagers (t.cide, what they would like to 
accOild)ish illth Ile:r futi're. activity builds'I'lie 
on what ha, alrealyli,.la(hiev,'d. whiclh S,rvs 
as a nuotivaliorn for frller .ouuiuuiity action. 

"1"he "lail,oo Iridt"' is a Siliple, planning 
tool that enlcoutrag.s t lie villagers to set goals and 
then to develop .tl-py-tep plans for solving 
conunniiui v h'hi. This actiitv ilmay assist in 

nitnity problems. A story is told about a prob­
leil, and through the discussion that follows the 
villagevrs analyze tle possile solutions. 

'I'el(- last two activities are dehsigned to assist 
the Iealth workers and community members to 
evaluate improvenienis in their community. The 
"(:ou iniity Nutrition Graph" focusses on a 
specific indicator of the changes in he'alth status 
of childr-n. Tl1he lhealth worker looks at the over­
all nutritio status of childrn iin the comununi­
tv. 'This activity can giv an idea of the present 
situttion and the (lhangis that occur with time. 

organizin-g a iniminitv effort to achieve thei as- 'l'l( "'El.vahilion Framework" involves the com­
pirations "of the villagers. nminity in the assess.nient (f health and nutrition

In the "Story with a (;ap:" activity, the he'alth activities and the (de-grec to which they are solv­
worker hels)the villagers critically analyze corn-IIiug probhlms. I 

Iforkshop participants in Indonesia work nicth community nutriuion graphs. 
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BRIDGING THE GAP 

Save the Children 

Setting Community Goals
 
SETTING: A 	meeting of villagers, mothers' clubs, or farmers' groups. 

TIME: 2 	hours 

PURPOSE: 	 To assist villagers in setting community goals. 

PREPARATION: 	 You will need 3 large sheets of paper, colored marking pens, and tape or tacks. 

PROCEDURE: 1. 	 Introduce this activity by explaining that you would like to try an exercise 
to review [he past situation of the village and the people's hopes for the future. 

2. 	 Hang the first sheet of palper on the wall and write PAST at the top. Ask the 
villagers about the situation in their village several years ago: What prob­
lens existed? Ask volunteers to draw illustrations of these problems on the 
paper. (At first everyone may be too shy to volunteer. Make a simple ex-
anlJ)le using stick figures. This will usually encourage others to try.) 

3. 	 Ilang the second paper next to the first one, and write PRESENT at the top. 
Ask the villagers what the situation is now. Ask volunteers to illustrate this. 
Ask the villagers to point out the accomplishments that have been made 
through individual and community effort. 

4.. 	 Hang the third paper next to the second one and write NEXT YEAR at the 
top. Ask the villagers what they hope for the future. Ask volunteers to illus­

trate this. Discuss these goals. 

5. 	 Encourage the villagers to explore and discuss ways to accomplish their goals. 

6. 	 Leave these posters on the wall as a reminder. These can be hung on the 
wall outside the community center for people to see and discuss. Set a date 
for another community meeting to set priorities and make plans. (For this 
you can use the "Bamboo Bridge" activity.) 

OTHER USES: 	 The field worker may be familiar with what the community has accomplished to 

date. If so, an artist could be asked to make simple posters representing the 

IPast and Present. Tihe community meeting could collect information for the 

third poster which tile artist will draw to represent the future. These posters are 
then hung in the communit y center as reminders of the past problems, accom­

plishments to (late, and future plans. 

In elderl)" Bangladeshi woman explained that Lady Luck could not enter vil­

lagers' doors or many years because she found their doors closed early in the 

morning. She said that now villagers rise early, allowing Lady Luck to enter 

their homes. This activity can open many doors to the villagers' ideas and hopes 

for the future. 

Developed by the Village Educational Resource Center of Bangladesh. Used by 

Nancy Terreri in village meetings in Indonesia and Bangladesh. 
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Section IV: Planning and Evaluating with the Community 

B. 	Involving the Community 

Bamboo Bridge
 
SETTING: 	 Community meeting to begin planning projects to resolve problems already 

identified by the community members. 

TIME: 	 2 hours 

PURPOSE: 	 To motivate the community to set goals, to identify local resources, and to de­
velop step-by-step plans for attaining these goals. 

PREPARATION: 	 Prepare these materials for the meeting: 

1. One large flannel 	board or chalkboard. 
2. 	 Two blank posters for making pictures of or listing problems and goals. 
3. 	 A length of string (60 cm.) to represent the bridge's cable and handrails, 

with labl "Community Effort." 

4. 	 Several long strips of colored paper (60 em. by 2 cm.). 
5. 	 Two strips of paper (24 cm. by 8 cm.), one labeled "Resources" and one 

labeled "Steps," and 12-15 blank paper labels. 
6. Several nul red 	pl)apr cutouts to represent bare feet. 
7. 	 Glue small pieces of sandpaper on the back of all the pieces for placing them 

on the flannel board. When using a blackboard, tape is used to hold the props. 

PROCEDURE: 1. 	 Invite members of the group to list the main problems in the village and goals 
for specific improvements. I)raw pictures of the problems on one poster and 
the goals on the other poster. 

2. 	 Discuss whether prol)lems can be solved through community efforts. Hang 
the "Community Effort" string between the "Problems" poster and "Goals" 

poster. 

3. 	 Discuss available resources with the community members. Write the name of 
a resource, such as "village leadership" on a label and place it under "Re­

sources" (below "Problems" poster). For each resource place a long paper 

strip between the "Probilems" and "Goals" posters to build the bridge. 

4. 	 Ask the group, "What is a first small step, using these resources, that you 

could take toward solving your problems andi reaching your goals?" 

When the participants decide on a step, such as, "Clean up our village," write 

it on a label an(l place it under "Steps." 

Place foot number I at the beginning of the bridge in the direction you are 

going. 

5. 	 Continue to discuss a step-by-step plan. Each time a step is decided upon, 

add it to the "Steps" list and place another foot crossing the bridge approach­

ing the "Goals." 

OTHER USES: 	 Try making the Bamboo Bridge focussing on only one community problem and 

one goal. The resources and steps will be more specific. Community members 

may want to begin with a problem that is easy to solve, giving them confidence 

that they can accomplish their goal. 
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PRoBLEMS 

Resources 


GOALS 

II 

Cormun~yEF-Fort 

Ste p5 

Ihis simple lool involvWs the community members in planning projects to re­

solve problems. It is a systematic way to (Inalyze problems, set goals, and plan 
interventions using local resources. )uring the meeting, community members can 
establish a time framework for the activities and choose the ones they will par­
ticipate in. 

Designed by Lyra Srinivasan. Used in Indonesi, and in the Dominican Republic. 
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Section IV: Phi ning and Evaluating with the Community 

B. Involving the Community 

Story with a Gap
 
SETTING: 	 A community mveting to discuss village problems and to set priorities for action. 

TIME: 	 2 hours 

PURPOSE: 	 To involve villagvrs in a critical analysis of their own situation and to encour­
age theni to set goals. 

PREPARATION: 	 Create a story that points out a village )roblem. Make tle story intercsting by 
including local custont-, hlmorous characters, or dramatic situations. Create an 
ending to thre story ha' ports out that tie )rol)lemi has been solved. 

This story is different bcaulse you do not tell how the ch.aracters resolved the 
problll. so the stotry has a gap which will be comnIvlted by villagers. 

Make two large posters (30 by 10 cur.). One poster dvpicts the village prob­
lern de<'<ribld hIlte of the story and tihe second poster depicts theal beginning 

sill alion at I tl Iil of th story.
 

Make a set of 6 to 10 small posters ( 15 by 15 (u. I. TInse hav' scelnes of vil­
lagers working together in solving irolbl Ir-ts, e.g.. garrldhning, buihling I latrine, 

lth 1 (')llmllllllity 'lllllill N, 

lave plain paper and iirking pIns at the ureeting. 

You may pefr to imake a tlape rcording of th, story and play it at the meet­
ing rallter than tll tle story. 

PROCEI)URI',: 	 I. ilt rothe tlv activity by saying that you will Iel a story that you would like 
to disilss afterwarls. 

2. 	 la lthe story or play the lape while a volunteer holds I) tli poster that 
illustrates t ie problem descriled. 
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£ &
 

3. 	 Another volunteer then shows the poster that depicts the situation after the 
prbblem has been solved. 

4. 	 When the story is completed, ask the villagers these questions: 

"What caused the problem?"
 
"What do you think this village did to solve their problem?"
 

5. 	 When a solution is mentioned, pass out the small poster that has a r'uture 
of the solution. (If there is no poster for a mentioned solution, givv. out a 
blank paper and ask for a volunteer to illustrate it.) 

6. 	 Continue until the villagers have no more suggestions. Then pass out the re­
maining small posters and discuss them. 

7. 	 Finally, discuss the situation in this village. 
"Does our community have any of these problems?" 

"What can we do to solve them?" 

8. 	 Assist the community in listing some actions that can be taken to solve their 
problem. Ask them to set priorities for these actions. 

This activity was developed by a group at the Indonesia nutrition education 

workshop. Artwork by Trya Yudhantara. 

96 



Section IV: Planningand Evaluating with the Conmuni.y 

fl. Involving the Conmunity 

Community Nutrition Graph
 
SETTING: 	 A village or neighborhood where people are interested in investigating children's 

nutritional status (this is most effective if done with neighborhoods of 25 to 40 
househohls). 

TIME: 	 Approximately 30 h'eirs over several weeks of surveying and community meet­
ings. 

PURPOSE: 	 To enable a community -.o investigate and( record the nutritional status of its 
children. 

PREPARATION: 	 You will need marking pens, ruler, a weighing scale, a weight chart and a large 
sheet of postvr paper. On the poster draw a conmmunity nutrition chart using 
the weight chart below as a n,odel. 

PROCEDURE: I. 	 l1ol a eerting to discuss the irpose of a community nutrition survey. If 
the commnity is intervsted, ask for two volunteers to help conduct the stir­
vey. I)elidv up~on the days and times for surveying. Also set a date for meet.­
ing to discuss the survey results. 

2. 	 Explain to the voluinteers that to fill in the community graph they need to 
know the agv and weight of all children under five years of age. The first 
step is to ask mothers tle age and birtlhdates of their children. If a mother 
cannot remember, the volhnteer can ask her if her child was born before 
or after a neighbor's child. 

3. Show the volinteers 	how to weigh a child using the scale and0how to read 
the weight off the scale. Then, ask them to practice marking the weight on 
the grapih. 

4. 	Role play this activity with the volunteers so they feel comforiable with the 
survey. 

5. 	 Help the volunteers to make the survey. This is especially important for the 
first households that are surveyed. 

6. 	 At each house encourage the parents to attend the meeting to discuss the 
survey results. 

7. 	 Ho a community meeting to discuss the survey results. Invite a health cen­
ter staff member to attend the meeting. )iscuss plans for improving the nu­
tritional status of the children. The community nutrition graph will assist the 
villagers in deciding if action is needed for the entire community or if only 
a few families need assistance. 

8. 	 Make another community nutrition graph after six months to evaluate the 

results of the community action. 

This activity can be the beginning of a regular child weighing program. From 
the largergraph, fill in individual weight cards for each child. Have the mothers 

and/or fathers meet every month to weigh their children and discuss their health. 
(For weight cards, see your Department of Health.) 

Developed by Nancy Terreri and used in Indonesia. 
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Section IV: Planning and Evaluating with the Community 

B.Involving the Community 

Evaluation Framework
 
SETTING: 	 Meeting of community members who have worked on health and nutrition activ­

ities in their community. 

TIME: 	 3-1, hours 

PURPOSE: 	 To encourage participation of community members in "monitoring" the progress 
of 	health and nutrition projects they are carrying out in their communities. 

PREPARATION: 	 You will need at least 6 large pieces of paper, several difierent colored marking 
pens, and tape. 

PROCEDURE: I. 	 Put the pieces of paper up on the wall and ask for a volhnteer to help re­
cord the discussion in wiiting or pictures. 

2. 	 Explain that the meeting is to discuss how the community health and nu­
trition project is progressing and how improvements can he made. You may 
refer to the "Balihboo Bridge'- activity if it was Ised earlier. 

3. 	 Ask the group to descrililthe health or mlrition problem that is being ad­
dressed through tile project or in their community group. Ask them to de­
scribe the problem in ternis of the iiilimr of poph affected, why it exists, 
etc. 

4. On the first sheet of paper write Problem an(I describe, with pictures or 
words, the ideas prcented by the commnmity Inehbers. 

5. 	 Ask thhlo what they hop, to achieve with the project. 

6. 	 On the second sheet of mper write Goals and describe them with pictures 
or words. Leave some space betweii (allchgoal 

7. 	 Then ask what activities at-, takihg place that relate to the first goal. Ask 
the colnlimnity members to descrile the activities, the beneficiaries, and the 
resources lised. 

8. 	 On the third sheet, titled Activities, list the activities mentioned that relate 
to the goals. 

9. 	 l)iscuss the positive and negative aspects of the activities. This may be the 
nmost interesting part of the discussion and "brainstorming" may encour­
age participation. 

10. List on two sheets of 	paper the positive aspects and the negative aspects. 

11. 	 Discuss how changes can be made to resolve the negative aspects: What 
steps can be taken and who will help? 

12. List these on the last 	sheet of paper entitled Improvements. After discussing 
positive and negative aspects of each activity and possible improvements, 
discuss the second objective in the same way. 

13. 	 Before going on to discuss the next objective, one could take time to play 
a game to provide some amusement and relaxation after a hard working 
session. 
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Sample Evaluation Framework 

POSITIVE NEGATIVE IMPROVE-
PROBLEMS OBJECTIVES ACTIVITIES ASPECTS ASPECTS MENTS 

Children are Reduce the Feeding 100 children Only 20 Talk to the 
malnourished amount of program; go to feeding come to the mothers about 
because of malnutrition. Weighing program. weighing the importance 
low food children; sessions. of weighing 
production. Nutrition the children. 

and health 
education. 

Increase Plant Good Not enough Start building 
local food vegetable production water. water systems. 
production. gardens. and people 

a-e eating 
vegetables. 

14. 	 Continue with the evaluation until all the goals mentioned have been dis­
cussed. 

This simple evaluation framework is helpJul for involving the community mem­

bers in evaluating their health and nutrition projects. An ongoing analysis of the 

positive i,.id negative aspects of the activities can help make changes to improve 
the projects in order to help alleviate community problems. 

Designed by Solange Muller. Used in the Dominican Republic. 
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Other Useful Reading
 
Crone, Catherine, and Hunter, Carman St. John. From the Field: Tested Partici­

patory Activities for Trainers. New York: World Education, 1980. 

God's Will or a Community Problem? A Community Awareness Strategy for 
Understandingthe Problem of Malnutrition.Westport, Conn.: Save the Chil­
dren Iederation, Inc., 1978. 

lHarman, lRuth, and Cunimins, Anne. Teaching Village Health Workers. New 
I)elhi: Voluntary Health Association of India, 1978. 

"Health Flash Card Series," Audie-Visual Unit, Christian Medical College and 
Iospital, India. 

Terreri, Nancy, et al. 'articipatoryTechniques for NutritionEducation,Workshop 
Reports A, B,and(C.Westport, Conn.: Save the Children Federation, Inc., 
1979. 

Working with Villagers. Washington: The American Home Economics Associa­
tion International Family I'lanning Project, 1977. 
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