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P R E F A C E  

Rather than developing a single report  on the contractual activities 

and results  during these two months, a number of coherent but in- 

dependent reports  have been produced. These repor ts  a r e  p r e -  

sented in this document in the following ra ther  a rb i t r a ry  order:  

A. Recommendations from Basic Cultural 
Presuppositions 

B. Discussion of Phases  of Bilingual Education 
Program 

G. Function of Entities Related to the Bilingual 
Education Office 

D. Materials Preparation: Scope and Timing 

E. Recording Facilities 

F. Addendum 

G. Socio-Linguistic Survey Questionnaires 

F o r  maximum benefit, these have been translated into Spanish and 

should be  distributed wherever i t  can be expected that some benefit 

(orientation leading to sympathetic understanding and support, r e -  

cognition of new a rea s  of activity, etc. ) can result  without undue 

hindrance. This may include everyone in the chain of command plus 

others who need the orientation, 



I wish to take this opportunity to express congratulations, grateful 

thanks, and personal satisfaction. Congratulations a r e  certainly i n  

order  to the MOE and USAID for  the p r imary  contract with i t s  pro-  

visions for stimulating Ministry coordination and further instigation 

of Bilingual Education. In particular,  congratulations go to Dr. Lig; 

dano Chdves, Director of the Technical Division of the MOE, for deci- 

sive action taken in establishing the Bilingual Education Office (BEO). 

Grateful thanks a r e  expressed to Dr. Charles Reed, in USAID, for 

instruction and encouragement during this work period. Appreciat ion is 

also  in o rder  for the special expertise in survey techniques so  g r a -  

ciously shared by Dr. William E. (Ted) Haney of the F a r  Eas t  

Broadcasting Corporation. Without his aid, the socio-linguistic 

\ survey would probably have had limited, if any, validity. It has  been . 

a source of personal satisfaction to associate with the various person- 

nel that have been involved in this project and the report:  Lic. Hermes 

Arguello, Lic. Augusto Benalcdzzir, Prof. Abelardo N6fiez, of the BEO; 

Lit. Walter del Aguila of the Summer Institute of Liguistics, Lic. Ruth 

Moya, teacher with CEMA and the Central University; Dr. Ligdano 

Chdves and Lic. Homero Ayala, functionaries in the MOE; Dr. Charles 

Reed and Jon Cant of USAID; and the secretaries in the USAID office 

who worked so hard and yet patiently on the final typing of the reports.  



Each one m a d e  a unique and appreciated contribution to a s tore  of 

pleasant and stimulating memories. 

Glen D. Turner 
Quito, November 4, 1974 



RECOMMENDATIONS 

from 

Basic Cultural Presuppositions 

Aside from the assumptians upon ulhich any instructional modus 

operandi is constructed, I wish to c lar i fy  cer ta in  of what might 

be called culturally oriented philosophical presuppositions which 

have guided in the recommendations which follow in this report.  

The point here  is not t o  argue the case  f o r  any of them, but s im-  

ply t o  give those who read the rep ~ r t  a perspective f rom which t o  

argue the relevance o r  irrelevance of any of the  recommendations. 

It should be noted that all eight recommendations interlock t o  pre-  

sent a single yet complex p e r s p ~ c t i v e  o : ~  Bilingual Vducation. 

1. Social Bar r ie r s .  Indigenes have many things in common, 

most of them negative in relation to  the  dorninent culture. They 

speak little o r  no Spanish; they a r e  discriminated against in friend- 

ships, business, legal matters ,  and social matters;  they lack the 
4 

recognition of thei r  o ~ n  personal and cultural worth and look t o  the 

dominant culture a s  a distant,hardly attainable, s t a te  of fulfillment 

(except fo r  certain features of Colorado cultural outlook); they have 

a non-Latin cognition of reality; they a r e  non-Latin in thei r  system 

of values and motivational drives; and they have relatively little 



contact with those f o r m s  of t h e  dominant cu l ture  which ~ o u l d  p repa re  

them f o r  f o r m a l  education. 

It is recommended that in recognition of the  g r e a t  divergence of in- 

digenous groups  f rom the  dominant culture, a sepa ra te  sys tem of edu- 

cation, adapted t o  the  indigenous real i ty  in  Rcuador, b e  made official 

by t h e  Ministry of Education, legalized and functioning in accord  with 

the  recommendations presented by the  First National Bilingual Educa- 

t ion Seminar  in  Ecuador, October, 1973. 

This  impl ies  continuation of the present ly constituted Office of Bilin- 

gual  Education, 1) bolstered by local  exper ts  in  l inguistics and an- 

thropology who can work full  ar par t  time ; 2) with. funds necessa ry  

\ 
\.. , 

t o  c a r r y  out a continually expanding program; and 3) with sufficient 

autonomy a t  local  and national levels  t o  make the program effective 

in behalf of the  indigenous groups. 

It f u r t h e r  impl ies  that  ma te r i a l s  and curr iculum w i l l  b e  specialized, 

adapted N h e r e  possible to  the situation in each indigenous community; 

that education may be formal ,  non-formal, o r  both; that  the  n o r m s  

f o r  the  Spanish population, t the ther  u rban  o r  rura l ,  a r e  la rge ly  inap- 

plicable t o  the  indigenous groups; that the  most  successfu l  means  of 



establishing profitable contact between the  indigenous cultures and 

the dominant Latin culture is through building the indigenous cul  - 
t ~ r e s  t o  where they can operate from an attitude of appreciative un- 

derstanding of both cultures, the i r  own and the Latin. 

2. The Language Barr ier .  Basic education is centered a - 
round developing the basic tools of language use. How ever, a prob- 

lem a r i s e s  when the established education process is geared t o  a 

language unfamiliar to  the school child. Putting such a child through 

that process is not unlike presenting the average American with an 

expensive typew r i t e r  a ith Hebrew characters .  The point is that a 

specialized application of educational principles i s  needed f o r  each 

separate  language if the monolingual speaker  of that language is t o  

receive value from the teaching. 

Experience clearly indicates that through a specialized first-language 

(vernacular) education *program coordinated w it11 a simultaneous pro- 
a 

gram fo r  transition t o  Spanish basic education, the  language b a r r i e r  

can be overcome in three to five yea r s  depending onthe preschool 

background of the individual. This i s  essentially the configuration 

of the Bilingual Education Program a s  carr ied  on to the present in 

Ecuador, both in thse lowlands and in the highlands. 



The recommendation is that Bilingual Education through third grade 

be  the  absolute minimum educational opportunity offered in a special- 

ized curriculum t o  monolingual o r  semibilingual indigenous groups 

by the ~ a y  of formal  education. 

3. The Culture B a r r i e ~ .  This i s  a l e s s  obvious but potentially 

f a r  mor'e serious problem than the language bar r ie r .  The solution 

is also  of necessity more  complicated and l e s s  completely satisfying. 

The problem s tems  from the conjoining of severa l  factors: 1) fo rmal  

education i s  among the most powerful agents of change known; 2) 

no education system can avoid presenting some so r t  of cultural pers-  

pective; 3) the cultural perspectives tif the dominant culture (and 

therefore of its education system) a r e  radically different from those 

of the indigenous cultures. Thus the language b a r r i e r  is but one 

symptom (the more  visible aspect of the whole cultural iceberg) of 

a deep cleavage between the dominant group and the indigenous 

groups. The application of such t r e m m d m s  prPssurP fo r  radical 

change in cultural perspective a s  presented by the standard school 

curriculum w i l l  in the long run bring about clemoralizat io~~ and cultu- 

r a l  collapse in the indigenous cultures u n l ~ s s  some means i s  found 

t o  ameliorate i t s  effect. 



The recommendation is that  t o  avoid such ' lcul tural  a g g r ~ s s i o n "  a s  

is inherent in  too f o r ~ i g n  a curr iculum, the approach t o  Bilingual 

Education be not only bilingual but bicultural, building up the  indi- 

vidual's recognition and appreciation of both h i s  own and the  k'in - - 
cul ture  s o  that a l l  interact ion with the dominant cu l tu re  can b e  ap-  

proachedfrom a position of recognized in t r ica te  personal  and cul- 

t u r a l  worth.  both h is  own and that  of h i s  "w h i t e ' h e i ~ h b o r .  

4. Speed of Change. Al l  cu l tures  a r e  changing a l l  the t ime.  

Chacge s imply as change m a y  b e  ule.lcome o r  unfortunate. But t i m e  

is essent ia l  f o r  change t o  b e  beneficial. The  abili ty of cu l tures  t o  

adapt. t o  change varies ,  even a s  it v a r i e s  among individuals within 

t h e  culture.  Nevertheless,  when the speed of change outstr ips  adapt  - 
.*\. . ation i n  a cul ture  demoralization 1msults. 

The recommendation is that bilingual-bicultural education bc, contin- 

ued a t  l eas t  through the p r i m a r y  grades, and a s  1.ong thereaf ter  a s  

necessa ry  t o  keep the education p rocess  relevant and non-alirnating. 

5. Detribalization. When an  individunl is uprooted f rom his  na- 

t ive  cul tural  s o i l  and forced  t o  adapt t o  a radically different cu!tural 

base  he  loses  much of' the capacity t o  readapt t o  the  original  s o i l  f rom 



which he  was extracted. Sudden recruitment into the army, joining 

the labor force  in the dominant culture f o r  an extended period, o r  

leaving the indigenous environment f o r  severa l  years  of intermediate 

schooling, a r e  all violent methods of uprooting which almost inv; :i- 

ably leave the  individual detribalized. The seriousness of the situa- 

tion is that the  detribalized individual rare ly  manages t o  make the 

full  shift t o  the dominant culture t o  the  point that he is truly accep- 
i 

ted by it and feels  eomple t~ ly  a t  home in it. Furthermore,  he can 

no longer re turn  to  his home culture and be  satisfied to  live accord- 

ing t o  its values and behavior patterns. He lives in  a so r t  of limbo 

a s  a parasi te  on the outer fr inges of the la rger  cities. 

Little can be done about a r m y  recruitment procedures o r  about the 
\ 

'\., f r ee  choice of an  individual even t o  choose a d e t r i n ~  ental but legally 

acceptable wtiy of life, However, with regard to  the bilingual school 

teachers, who w i l l  be leading in the  education of the i r  own people, 

detribalization should be avoided as much a s  is possible. 

It is recommended that -- fo r  prospective bilingual school teachers,  both 

in the immediate Teacher Training C o u r s ~ s  and eventually w e n  in the 
-- -- -- -- -- 

B. E. Normal Schools, the t ime outside the t r ibal  environment be a 

maximum of three  years  during the study of the Diversified Cycle, and 



that in such cases  t r ibal  t ies  be continually strengthened during that 

period. Where the B. E. DTormal School i s  fully within the indigenous 

environment of the trainee no such probll.em would be apt to  exist during 

any par t  of the educative process? (See note a t  end of this section). 

6. Incorporation: assimilation vs. amalgamation: Many of 

the countries that object to  "colonialism" a r e  practicing a s imi la r  

type of unconscious dominalion. It is the natural resul t  of insisting 

that "incorporation" of indigenous populations means. training the  in- 

digenes to  adapt to  the dominant culture to the disruption or  l o s s  of 

thei r  own. Such insistence generally s t ems  f rom a lack of under - 

standing and consequently of appreciation for  the indigenou~ cultures. 

It is equally a resul t  of the lack of recognition that cultural diversity, 
\ 

\ 
*. when rightly taken advantage of can be a source of new and invaluable 

input into the dominant culture. Hybrid vigor seems  to be charac-  

terist ic  of culture a s  well as of physical characterist ics.  Fo r  the 

g r e a t k t  profit to both cultures (considering each indigenous culture 

a t  a time) integration must be a two-way s t reet ,  each willing to r e -  

ceive a s  well a s  to give. 

The recommendation i s  that every effort be made by the educational 

authorities at all  levels to se t  the stage in the dominant culture (by - 



u h a t e v e r  means  seem profitable) f o r  understanding and acceptance 

of indigenous cul tures  in  t h e i r  a reas .  

7. Posi t ive Conscientization. T h e r e  is a philosophy that  ap- 

p e a r s  t o  define "conscientization" a s  becoming angry  and demanding. 

The usua l  resul t  of a successfu l  conscientization program of that  s o r t  - 

is confrontation, disillusionment, i r r a t iona l  and usual ly destruct ive 

retaliation, and finally r e p r i s a l  and repress ion .  The f inal  s t a t e  is 

Norse  than the  f i r s t .  There  is, however, t he  possibili ty of positive 

conscientization and psychic growth f r ~ m  within any culture.  The de- 

velopment of a positive attitude, f i r s t  toward onese l f  and then toward 

whoever e l se  is "different1' (including the  dominant culture),will per-  

mi t  growth and useful  contact without confrontation wherever  possible.  
-\ 

'-. . Where confrontation is necessary ,  it can  b e  intelligently ta i lored  t o  

reality; it is unlikely t o  produce disil lusionment s ince  t h e r e  i s  l e s s  

likelihood of or iginal  illusion. 

1 

It is recommended that conscientization be  p r imar i ly  f rom a mcnolin- 

p a l  standpoint, developing appreciation f o r  the  individual's personal  

and cul tura l  heri tage,  and that cross-ct i l tural  conscientization b e  r ea l -  

i s t ic  but positive, constructing a bridge, not an  i ron  o r  bamboo cur ta in  - 
o r  n Berlin wall. 



8. A Pr i ce  to  Pay. It must be realized that a l l  experience, 

a l l  change, comes a t  a price. It is often difficult t o  know ahead of 

t ime what the price i s  and whether what is gained is worth it. Never- 

theless, a rule of thumb which operates consistently throughout any 

specialized program such a s  Bilingual Education i s  that the g rea te r  

the  divergence between the r ea l  and the ideal, the higher the  price 

paid fo r  attempting to  establish the ideal. It i s  therefore recommen- 

ded that caution be exercised in a l l  evaluation, 'change, o r  fur ther  

planning and expansion, gauging the  ideal against thn social and per- 

sonal cost involved. .- 

RESUME 

Gathering a l l  the preceding recommendations into a single whole, it 

is here  recommended that to the degree that .present o r  future social 

realities permit: 

1. A separate  system of education, adapted to  the indigenous 

reality in Ecuador, be made official by the  Ministry, legalized and 

functioning in accord with the recommendations presented by the F i r s t  

National Bilingual Education Seminar in Ecuador, October, 19 73; 

2. Bilingual Education through third grade be the absolute 



minimum educational opportunity offered in a specialized curriculum 

to  monolingual o r  semi-bilingual indigenous groups by way of formal  

education; 

3. The approach to Bilingual Education be not only bilingual 

but bicultural, building up the individual's recognition and apprecia- 

tion of both his  own and the Latin culture s o  that a l l  interaction with 

the  dominant culture can be approached from a position of recogni- 

zed intrinsic personal a.nd cultural worth, both his own and that of 

his  "white" neighbor; 

4. Bilingual-bicultural education be  continued a t  least  through 

the pr imary grades, and a s  long thereaf ter  a s  necessary t o  keep the 

education process  relevant and non-Alienating; 

5. F o r  prospective bilingual school teachers, both in  the  imme- 

diate Teacher Training Courses and eventually even in the B. E. 

~ o r m a l  Schools? the t ime outside the t r ibal  environment be a maxi- 

mum of three  yea r s  during the  study of the Diversified Cycle, and 

that in such cases  t r iba l  t i e s  be continually strengthened during that 

period; (See note next page). 

6, Every effort be made by the educational authorities a t  a l l  



levels t o  s e t  the  stage in the dominant culture (by whatever means 

seem profitable) fo r  understanding and acceptance of indigenous cul- 

tu res  in thei r  areas;  and 

7. Conscientization be primari ly f rom a monocultural stand- 

point, developing appreciation f o r  the individual's personal and cul- 

tu ra l  heritage, and that cross-cultural  conscientization be real ist ic  

but positive, constructing a bridge, not a ba r r i e r .  

a 

NOTE: This problem will increase a s  the training period is ex- 

tended to grades 13 and 14 in the new Institutes Normales. 



Discussion of Phases  of Bilingual Education Program 
I 

1. Liaison. Began officially with the establishment of the Bilin- 

gual Education Office, October 9, 1974, and orientation by Walter Del 

Aguila of the Instituto ~ingi ics t ico  de Verano (ILV) and the author. F u r  - 

thered through two visits to  the Teacher Training Course ( TTC) in  Ota-  

valo sponsored by the Instituto Interandjno de Desarrollo (IID). Will 

continue a s  long a s  contracts a r e  maintained with these and other enti- 

t ies .  

2. w e s t i ~ a t i o n .  Survey begun with contract  with Lic. Ruth 

Muya ( Central University) fo r  2 1/2 months, preparing a sociological 

survey, training of present Ministry personnel, directing the survey 

and presenting the results .  This  is to  form the bas is  for  continuation 

of the same survey to  further geopraphic a r e a s  in the future. Ques- 
.. . 

tions h a w  also been supplied for  addition to  the anticipated health 

survey in Azuay, CaAar, and Loja. Field surveys will be continued 

a s  long a s  feedback is necessary to  determine the effectiveness of the 
a 

Bilingual Education Program 

Linguistic r e sea rch  begun by Dr.  Donald Burns (ILV) in ear ly  

1974, studying the vocabulary, s t ructure ,  etc. of different highland 

dialects of Quichua. 



3.  Legalization. The highest priori ty job needing to be done a t  

the moment. Most Bilingual Education (BE) activities a r e  now extrale - 
gal  in some sense.  The seriousness of purpose of the Ministry with r e -  

gard  to Bilingual Education will be most  clearly manifested in its r e s -  

ponse to this  program and to finances. F i r s t  priori ty is for  establish- 

ment legally and in  writing of the status quo of the schools. Next setting 

up contractual relationships with all entities involved in Bilingual Edu- 

cation, where these a r e  lacking. New entities will be tied in  t o  the BE 

Office through such contracts.  

4. Public Relations. If effective, this  program may do more  to 

make ~ i l i n ~ u a l  Education Office (BEO) permanent and effective than any 

other single effort by the office. It must be aggressive without threat-  
.\. '. 

x. 

ening anyone's job o r  position. Timing, degree of p ressure ,  selected 

audience, and means (choice of audio-visual devices) a r e  the chief in- 

gredients. Success within the Office, between offices, and in  the field 
.. 

will depend to a considerable ex-tent on well-done public relations (PR). 

5. -- Finances. This will begin with preparation and presentation 

of the proposed budget for 1976. Eventually a l l  finances for  BE projects 

will presumably be channeled through this Office. 



6. Transfe r  of functions. This  will begin with those activities 

which a r e  legally Ministry functions: hiring and f ir ing,  opening and 

closing of schools, and the like. Insofar as day-to -day administrative 

oversight is left to  the  present organizations, to that extent the Min- - t ry  

will be f ree  t o  continue other necessary programs.  Transfer  will be 

complete when the programs a r e  finally turned over to the Provincial 

Education Administrations. 

. 
7. Minor Revision of Existing Curriculum Materials. Consider - 

ing the lack of orientation of present personnel and the considerable ef- 

fort and training represented in  the present program no evaluation a t  

this time'should be conducted to consider major revision of existing ma-  

ter ia ls .  Such could vie11 dampen o r  kill the total project before the Of- 

"\ '.. fice gets under way and waste time. An evaluation should be completed 

shortly s o  that significant basic changes could be put into effect immediate- 

l y  in the ,preparation of the remaining materials .  
'i' 

8. Materials. Grade 1 materials  for a l l  groups should be ready 

for  testing by the next Teacher Training Course (TTC) . The im~nedia te  

a im i s  for all materials  to  be published through Grade 3 wiihin 5 years .  

With sufficient funds and the help of I LV and other linguists, that goal 



can be reached. (See Materials Preparat ion section of report)  It js 

hoped that in i t s  final form BE will continue thru  a t  leas t  sixth grade.  

(See 14 below and Recommendation No. 4 at end of report) .  

9 ,  MOE Personnel.  In order  to begin training the personnel 

needed to bring the office force  up to strength for  the  remaining pro-  

g r ams ,  the necessary administrative activities for  the naming of can- 

didates to be trained must  be initiated well ahead of time. These 

people should be chosen io fit into the various slots  in  .the organigram. 

With a full complement of 18 t o  20 capable men and women, the BE0 

will be in  a position to  speed up the whole process of supplying effec- 

tive education to the indj.genous groups. The training will be mostly 

in-service. Thus, they will receive much of their  formal  c lassroom 
Z '. ' training along with o t h e r s  a s  indicated in sections 10, 11 and 12 which 

follow. 

lo.* Normalistas for  Grades 4 to 6. These,  along with the p e r -  

sonnel mentioned in 9 ,  11 and 12, will receive their  basic preparation 

in a special  training seminar .  This four -week training program will 

be primari ly orientation to  and appreciation for  indigenous cultures 

and acquaintance with the Bilingual Education program,  i ts  a ims,  i ts  



mater ia ls ,  i t s  methods, and i ts  faults. I t  i s  hoped that this program 

will make the teachers more  effective in adapting thei r  teaching and 

filing any gaps. I t  should also make them l e s s  destructive of the s tu -  

dents' cultural foundation. Again, the recommendation i s  that these 

teachers will eventually be supplanted by indigenous normalistas,  

trained to continue bilingual-bicultural education through the si.xth 

grade (see Recommendation No. 4 ) .  These original teachers  will be 

the most likely candidates for  inspectors and supe~*visors and for  r e l a -  

ted jobs at the p r o v i n c i ~ l  and ministerial  levels.  

11. Teacher train in^ Course Faculty. This f i r  3t course  should 

orient those who teach in the Teacher Training Course to  be able to  

adapt their: subjects to the needs and capabilities of the teacher candi- 
\, '. 

dates. The pr imary problem will be finding likely professors who 

a r e  free to attend the course and to teach la ter  in the TTC. These 

will be likely candidates for making up the original faculty of Bilingual 
1. 

Education normal schools. In the long perspective, plans should be 

made to  establish a department in a t  leas t  one of the universities in 

which Bilingual Education majors  can prepare  for  a l l  jobs connected 

with the total prograln and especially that of teaching in a Bilingual Edu- 

cation normal school. 



12. Supervisors and Inspectors. The training of these will also 

be primari ly in-service, at leas t  initially. But they should be able to  

attend the same course indicated for  the inlmediately preceding th ree  

groups. Candidates for these jobs will eventually come f rom the ranks ,  

f i r s t  the white normalistas: fui. gr.ades four to  s ix ,  then f rom the bilin- 

gual school teachers themselves. 

13. Expand geographically. Every effort should be made to have 

the f i r s t  grade highland Quichua materials  ready for trjal use by July, 

1975. The TTC would begin for  them the end of July (concurrently with 

the lowland TTC, now directed and partly run  by M.inistry representa-  

tivcsh This expansion phase eventually includes preparation of teacher 

candidates among the Aucas, Cofans, and Colorados a s  well, along with 
' \ 

'".. opening schools in each of these tr ibes.  This phase will likely continue 

longer than any other, perhaps until 1695 o r  l a te r  depending on how much 

money i s  available to  expand the school sys tem rapidly. 

.. 
14. Expand Scope. This begins almost a year  after phase 13. It 

is timed to fecd into the TTC's  s ta r t ing the  end of July, 1976. Eventually 

this phase will include adult l i teracy and education, non -formal education, 

education in community devcloprnent, expanded vocational programs,  and 



the like. Though cooperation with other pertinent ministr ies (Health, 

Agriculture, etc. ) i s  imperative, it is unlikely that the other offices 

would have the degree of culture orientation that the Bilingual Educa- 

tion Office would be able to give to  all such programs.  

15. Technical Personnel.  IL is unlikely that the Ministry will 

ever  be in a position to t ra in  fully technical personnel. Nevertheless, 

a t  this t ime it should be able to  focus on making the arrangemenis with 

the local universities in  part icular  for  establishing the necessary 

courses  o r  departments which will tu rn  out the trained graduates who 

can produce effectively in  such technical a r e a s  a s  : investigat:on, eva- 

luation, preparation of materials ,  c u r r i c u l u ~ ,  training, and applied 

education in the Bilingual Education System. Fur thermore ,  the Minis - 
t r y  should be looking for grants ,  fellowships, and scholarships for 

foreign study. 

16. h'Ionolin~ua1 P r i m  ry Courses.  This s tems  f rom the Recom- 

mendation No. 5 calling for  preparation of the dominsnt culture for  un- 

derstanding and acceptance of the indigenous cultures of the Nation, par t -  

icularly those in the vicinity. It will likely iiiclude some language lea rn-  

ing a s  well a s  cultural interaction, history, a r t  and ar t i fac ts ,  customs 

and beliefs. 



17. Monolingual Normal School Courses. The purpose of this is 

identical with that of the previous course but with a view to building 

cooperation among the teaching fraternity and perhaps even wooing 

some teacher candidates into the Bilingml Education profession. T'-s 

course content will be similar to that taught in the training of MOE 

personnel, fourth to sixth grade teachers, etc. a s  outlined in phases 

18 & 19. Provincial Level Personnel. This will have to  be a 

long and specialized training program. Long before June of 1977 all 

opportunities for liaison with the provincial personnel should have 

been made use of. At that time, full focus should be placed on train- 

ing of personnel and transfer of functions. Transfer of administra- 

-\ 
' 3 .  . tion will have to  be paced in relation to the ability and training of the 

local administrator and to the cooperation (or lack of it) that he recei-  

ves from those over him in the Provincial Education Administration. 

This will be the crucial test  of the effectiveness of the PR program in 

the Ministry. In 2ny case, this phase i s  one of the weak links in the 

chain of successive phases in the total Bilingual Education Program. 

Much expertise and hard, effective labor can be wasted If the adminis- 

trative transfer to the provinces is  not also accompanizd by understanding, 



acceptance, and eagerness to push the program on the provincial level. 

Thus,  it is expected to take a t  leas t  2 to 3 years  for  the t ransfer  t o  take 

place in  all the provinces. It will be up to  the provincial administrations 

to  enlarge the programs to  the capacity of the system. But the BE0 in 

Quito will s t i l l  need to continue investigation, evaluation, revision of 

materials ,  sharing with and encouraging provincial administrations, up - 
grading personnel a l l  along the line, adapting programs to  the changing 

indigenous real i t ies  and to the changing educational philosophy and mode 

of operation of the  Ministry a s  a whole. By 1980 to  1985, given full co- 

g operation and apt personnel, the total program should be functioning nor - 

mally. F r o m  that t ime on, it will be simply filling out to  capacity in o r  - 
der  to  provide maximum, effective educational opportunity for a l l  indi- 

\ .. , 
genous communities, perhaps hefore the tu rn  of the century. 

The timing of the above phases depends entirely oli full cooperation by 

tke Ministry and autonomy of the BE0 to  plan, execute, evaluate, and 

refine the program. The present commendable trend of decentraliza- 

tion should be continued. However, i t  should be recognized that the BE 

program will not likely become fully functioning and available to  a l l  in- 

digenous without much centralized planning, r e s e a r  ch and training. This 

then would have to be followed by a gradual decentralization. 



20. Major Evaluation. By the t ime the BE0 i s  relieved of local 

adniinistrative duties entirely they should be f r ee  to begin a total eva- 

luation of the program in  cooperation with the provincial administrative 
B. 

offices. There  should also be those in the BE0 and among those under 

contract; with it who can proceed with a major evaluation of the total 

sys tem of Bilingual Education, making specific recommendations both 

for  changes to  be made and naming the entities who should be involved 

in  making the changes. Depending on how dras t ic  the  changes a r e  and 

the availability of personnel and funds, this phase may take f rom s ix  

months to  several  years .  Evaluation a s  such, however, will be a con- 

tinscling program, adapting the Bilingual Education System to  the chang - 
ing real i t ies  within the indigenous themselves. 



Function of Enti t ies  

Related t o  t h e  B i l n p a l  Education Office 

The accompanying c h a r t  is purposely idealistic.  Some of the enti- 

ties included a r e  moribund, and/or  technically unprepared t o  do the  

work. It is hoped, however, that  given res t r ic ted  cont rac ts  they may 

build up  t h e i r  activity and eventually be  of even g r e a t e r  se rv ice  t o  

theMinistry of Education, t o  tk indigenous cause, and t o  t k  country 

as a whole. A l l  such interact ions a r e  expected t o  be  mutually bene- 

f ic ia l  'to those organizations and t o  the  Ministry Office. Fur the rmore ,  

the b r o a d e r  the  connections maintained by the  Bilingual Education Of- 

f i ce  the l e s s  likely some  single philosophical view point u, ill domin- 

a t e  the  Ministry's approach t o  bilingual-bicultural education. 

In one sense,  a l l  the  relationships on the cha r t  a r e  t o  b e  thought of 

a s  "temporary". In the  end t5e  p r imary  responsibili ty f o r  a l l  phases 

and functions of Bilingual Education m i l l  r e s t  on the  Ministry of Edu- 

cation Bilingual Education office in  Quito and on the Provincial  Edu- 

cation Administrations.  Nevertheless,  those  relat ionships marked 

"P" general ly promise  ihc  mos t  profitable a r e a s  of continuing in ter -  

action which would be  of mutual 'benefit. They have the effect of 



broadening the input resources  into the Bl ingual  Education Office, 

keeping it f rom stagnating. 

The choice of "P" as against "C" i n  any given instance i s  somewhat 

arbi t rary .  I t  is basically determined by the character  of both the  

service itself and the entity involved. Foreign and individual enti - 
t ies  a r e  considered temporary. Likewise, pilot projects and funding 

sources a r e  considered short  t e r m  arrangements.  On the other hand, 

public relations and training of personnel a r e  the most permanent 

of services  which can be shared with other entities outside the Bi-  

lingual Education Office itself. Between these  extremes a r e  r e l a -  

tionships in which either the dignity o r  the capacity of the organiza - 
tion i s  such that a more  permanent interrelationship i s  desireable. 

\ -. 
KEY 

C - A formal o r  informal contract, with the scope and duration limited. 

P = send-Permanent, legalized arrangement. 

PIC = Either o r  both 

Invest i~at ion = A l l  field investigations, surveys,  censuses, etc. 

whether linguistic, cultural, economic, community development, o r  

the like. 



Assessment = Internal evaluation of the operation, curriculum, ma- 

terials ,  content, impact, efficiency, etc. 

Preparation of Materials = All o r  any part  of the total process through 

R ion. final public t '  

Training = Pre-service,  in-service, even non-s ervice training (such 

a s  seminars  f o r  the general public), including preparation of inter-  

mediate supervisory and inspection personnel. 

Pilot Projects  = Experimental projects in any of the four a r ea s  of 

operation: Teacher Training, Bilingual Scl~ools, Adult Education, 

Vocational Courses. 

Local Supervision = Day-today execution of the pre-established pro- 

grams; immediate oversight of local programs.  . 

'\ \.. Funding = Source of funds fo r  a broad spectrum of possible services,  
-+. . 

especially those involving particular expertise. 

Propaganda = Any attempt to  gain sympathetic understanding fo r  the 

program, whether aimed a t  other Ministry personnel, other govern- 

ment personnel, the scientific community, provincial leaders, o r  the  

public in general.  It may also include public relations in the indige- 

nous c ommunj.ties. 



A. MOE 

SENARED - Servicio Nacional cle Recursos DidActicos, the 

MOE audio-visual section. Their services  would be pr ima-  

r i ly  in a r t  and crafting: Cuisenaire rods ,  i l lustrations, flash 

cards ,  etc. 

Text Developing Section - Their p r imary  service  would be 

in assessing the use of the materials  produced under the t ra in -  

ing program of the U. of New Mexico. They could also helo 

in  producing and assessing the special Teacher1 s Manuals for  

Bilingual School teachers.  Many of the principles they follow 

in  preparing Spanish texts a r e  also adaptable to vernacular 

,'\~ 
text preparation a s  well. 

Bilingual N o ~ ~ ~ n a l  Schools - These,  of cours c, will eventually 

be the p r imary  teacher training facilities for the Bilingual Edu- 

cation System. A s  the faculty builds up experience, it will be 

one important source  of feedback to  the Bilingual Educat ion 

Office with regard  to  whether the texts and teacher 's  manuals 

a r e  properly adapted to the capacities of the teachers.  It would 



C -5 

be well for each Bilingual Education normal school to be connec - 
ted with one o r  more  Bilingual schools for practice teaching, 

testing materials ,  observing curriculum, etc. It should be no - 
ted,  however, that it will be some t ime yet before the B i l i n g ~ a l  

Education normal schools will be in a position to operate in this  

way. 

Monolingual (Spanish) Normal Schools - The relat ioi~ships here  

will be indirect but could be important. With the inclusion of 

the Special Bilingual Education Courses to be prepared in phase 

17 the r e s t  of the teaching profession will be aware of and more  

likely sympathetic to the whole purpose of the Bilingual Education 

program. The faculty who teaches these courses could be a source 

for both internal (within the school) and external P. R.  programs.  

It may be that some teacher candidate in the monolingual sy s  - 

t e m  would find the Bilingual Education system attractive and 

could eventually work into the administration of it at ei:hcr a 

provincial o r  a national level. 

Provincial Education Administrations - Obviously the sooner 

these administrative groups can be worked inlo the Bilingual. 

Education program through limited contracts,  the better able 



they w i l l  b e  eventually t o  a d m i n i s t e r  t he  p r o g r a m s  without in- 

t roduc ing  cu l tu ra l ly  d i s tu rb ing  changes .  In t h e  end, admin i s -  

t r a t i o n  w i l l  b e  en t i r e ly  in  t h e  hands  of t h e s e  offices.  The m o r e  

rounded t h ~  p ic ture  they have  of t h e  philosophy, methods,  nd 

goa l s  of t h e  Bil ingual Education System, t h e  m o r e  t hey  w i l l  b e  

ab l e  t o  suppor t  t h e  p r o g r a m  be fo re  rece iv ing  a d m i n i s t r a t  ion 

and t h e  m o r e  efficiently t hey  w i l l  a d m i n i s t e r  and expand it a f -  

t e r w a r d s .  

B. OTHER MINISTRIES 

A l l  of t h e s e  w i l l  b e  involved i n  p a r t i c u l a r  educat ional  p r o g r a m s ,  

'each a iding in  t h e  f ie ld  of i t s  spec ia l ty .  T h i s  w i l l  involve both 

f o r m a l  vocat ional  c o u r s e s  and f o r m a l  and i n f o r m a l  o r  even  

% ~ n - f o n n a l ' ~  p r o g r a m s  f o r  adu l t s  i n  t he  community  development 

area. It should be s t r e s s e d  t ha t  any  a r r a n g e m e n t s  m a d e  with 

t h e s e  m i n i s t r i e s  should b e  evaluated in  t e r m s  of t h e  cu l tu r a l  

impac t  on t h e  community.  Of cou r se ,  a r r a n g e m e n t s  and con- 

t r a c t s  w i l l  l ikely b e  with c e r t a i n  dependencies  of t he  p a r t i c u l a r  

min i s t ry ,  such  a s  I N I A P  (Instituto Nacional dc? Invest igaci6n 

Agropecua r i a )  in t he  Minis t ry  of A g r i c u l t u r ~ .  (INIAP, by  t h e  

way, h a s  a l r e a d y  c x p r ~ s s e d  a d ~ s i 1 . e  t o  a id  in such  c o u r s e s . )  



C, NATIONAL AU'I'ONOMOUS OR SEMI-AUTONOMOUS ENTITIES 

Universi t ies  - Catholic Universi ty  and Cen t ra l  University bo th  

include on t h e i r  faculty cer ta in  t ra ined  linguists. I am aware 

of only one formal ly  t rained cul tura l  anthropologist. Never-  

theless ,  t he  BE0 is going t o  need the backing and cooperation 

of the un ive r s i t i e s  if it is t o  succeed in making the  MOE and 

t h e  provincial administrat ions accept t h e i r  obligation t o  a bi- 

lingual-bicultural approach t o  t h e  indigenous problem, Pri- 

mar i ly  f r o m  a linguistic standpoint, and we t r u s t  eventually 

f rom a cul tura l  standpoint, the  universi t ies  a r e  the  logical en- 

t i t ies  t o  be  involved in near ly  a l l  t he  phase of act ivi t ies  of Bi- 

lingual Education. The  g r e a t e r  the  (non-political) involvement, 

t he  m o r e  successful ly w i l l  the  pro jec ts  b e  c a r r i c d  out. Every  

effort  mus t  b e  made t o  keep the Universi t ies  (again non-politi- 

cally) involved in investigation, training, and favorable propa- 

ganda, F o r  the  immediate future,  investigation and Spanish 

ma te r i a l s  preparat ion would appear  t o  be  the mos t  likely s h o r t  

t e rm,  specif ic  contracts .  

Long range, the  principal rclat  ed  activity of the  univers i t ies  

w i l l  be in t raining of personnel f o r  s c r v i c e  a t  a l l  levels,  local., 



provincial, in inisterial,  and a s  faculty in  normal  schools and 

in the universities t h e m s ~ l v e s .  Where feasible, the other uni- 

vcrsi t ies  should be brought into relationship with the Bilingual 

Education program. This is especially t r u e  of the University 

of Cuenca, inasmuch a s  it is in an a r e a  where practical work 

can be done among the local Quichua-speaking people. Again, 

it must be s t ressed tha t  whatever is done through the universi- 

t i e s  must be contracted fo r  in such a way a s  t o  maintain these 

activities a s  f r ee  a s  possible from the political turmoils which 

% ould sidetrack o r  otherw i se  make ineffectual the bilingual-bi- 

cultural efforts they a r e  trying t o  c a r r y  out. 

Instituto Indigenista Ecuat oriano - This organization ow e s  i t s  

existence solely to  the PAtzcuaro accord of the representative 

governments (including Ecuador) in  which most  of the hemis - 
phere governments agreed to  se t  up and fund local organizations 

J 

corresponding to the international Instituto Indigenista Interorne- 

ricano headquartered in Phtzcuaro, Mexico. The purpose of 

each of the local organizations i s  t o  champion the cause of the 

in dig en^ in i ts  ow n country. The IIE (Inst. Ind. Ec. ) is at pre-  

sent dormant, though it  should be  the prime mover tornard 



solutions of indigenous problems, A contractual  a r rangement  

f o r  ca r ry ing  out a local soc ia l  su rvey  in s o m e  limited highland 

a r e a  might begin the  revitalization which could eventually r e -  

sul t  in t h e i r  helping in near ly  eve ry  possible s e r v i c e  a r e a .  

La Casa  de la  Cultura Ecuatoriana - This  organization is c e r -  

tainly both prestigious and fa i r ly  active. Its orientation, houl - 
ever ,  is a lmost  exclusively t o  cul ture  iq the l imited s e n s e  of 

that  which rep resen t s  the  refined tasted of the eli te.  Though l ip  

s e r v i c e  is paid t o  indigenous cultures,  they are viewed m o r e  

a s  quaint museum pieces than a s  viable, in t r ica te  s y s t e m s  of 

human relationships, ~ q u a l l y  valid with the  Latin cul ture.  The  

p roper  shar ing  of projects  between t h e  B E 0  and the  Casa  de  la 

Cultura could do much to  change that  outlook. Cooperation 

would b e  mos t  likely in investigations and public l ec tu res  a s  

pa r t  of P. R. and public education. 

Insti tuto Nacional cle Antropologia e Historia - At present  th is  

s e e m s  t o  be  essentially a n  organization used a s  a sponsor  f o r  

spec ia l  r e sea rch  projects .  The most  likely point of i n t ~ r a c t i o n  

a t  t h e  moment i s  in investigation, 



D, FOREIGN ENTITIES 

Peace  Corps  - F o r  nearly four  y e a r s  t h e  Peace  Corps has  

sponsored the  preparat ion of ma te r i a l s  and the  establ ishment  

of Bilingual Schools in the Highlands under  the organizational 

administrat ion of the Instituto Interandino de  Desarrol lo.  

T h r e e  schools have been s t a r t ed  in the  Otavalo a r e a  and one 

in the  Sa raguro  a r e a .  This  experience has  given th is  group 

the  background necessary  t o  b e  ab le  t o  part ic ipate  effectively 

in most  a r e a s  of s e r v i c e  with the  BEO. 

It should be kept in mind that P e a c e  Corps  could a l s o  b e  an  

excelknt s o u r c e  f o r  special is ts  (note under  E, below) such a s  

builders,  engineers  (for schools  and cer ta in  community s e r -  

vices), agricul tural is ts ,  economists  and the  like (to help in 

community development programs) ,  BE specia l i s t s  (for eva- 

luation and training), e tc .  

Insti tuto ~ i n g i i i s t i c o  cle Verano - So f a r  the most  active scienti-  

f ic  organization to  M, ork  among the low land indigenes, ILV h a s  

been doing linguistic r e s e a r c h  s i n c e  1954, and has  c a r r i e d  out 

a BE program s ince  1063. Only in the  las t  y e a r  h a s  it begun t o  

do full  linguistic r e sea rch  i n  the  highlands of Ecuador,  The  loca l  



organization has  received considel-able help f rom its counter-  

pa r t  in Peru  which has  developed a n  extended BE p r o g r a ~ n  s ince  

its initiation in 1953. The experience and proIcssiona1 t ra in-  

ing of the  Ecuador ILV m e m b e r s  make them the  pri1nar.j 

though temporary ,  entity with which the BE0 would be  liltely 

t o  c a r r y  out many of its projects.  

.. I Programa  Int e ramer icano  de Lingulstica y Enseflanza d e  Idiomas 

Together  m ith the  ALFAL (Asociaci6n de Lingiiistas- y Filbsofos 

de  Amkrica Latina) PILE1 br ings  together  the  outstanding lin- 

guis t s  of Latin Amer ica  and linguists of t h e  United States  and 

Canada who a r e  involved in act ivi tes  of Research  and Applied 

Linguistics in  the  hemisphere.  Originally initiated through the  

organization of Dr.  Don Sola of Cornel l  Universi ty  and through 

the  financing of Foundations like R o c k ~ f e l l e r  and Ford,  th is  

program has  done more t o  s t imula te  in teres t  and direction in 

the  field of l inguistics than any o ther  academic program, in La- 

t in  Amer ica  especially.  The program has  included biennial 

symposiums i n  s e v e r a l  capitals of t h ~  hemisphcrc,  l inguistic 

ins t i tu tes  f o r  t h ~  t raining of linguists held in Uruguay, Bras i l ,  

Mexico,and Puer to  Rico,including a genprous scholarsh ip  pro-  

vision. 



R,ecently reorganized and refinanced, PILE1 has approached ling - 

u i s t s  in several  countries of the hemisphere for stimulating ex- 

change in the mobilizing of technical resource  personnel and in- 

volvement and financing of projects  for  the promotion of lingu, - 

t i c s ,  and the application of linguistics in the fields of education 

and sociology. 

United States Agency for International Development (USAID) and 

TJnited Nations Educational, Cultural and Scientific Organization 

(UNESCO) would presumably help mostly through funding of p ro-  

jects and specialized services.  Especially in the early years  there  

wilI be need of expmtise in preparing, carrying out, and evaluating 

investigations. The immediate need for  materials  preparation is a1 - 

s o  crucia l  a t  this point before expansion takes place in a text book 

vacuum. The third a r ea  of need js in preparation of personnel. 

Unti.1 the program can be established to the point where the uni- 

vers i t ies  and specialized B. E. normal schools a r e  pouring pre - 
pared personnel into the sys tem at a l l  levels,  there  will be a 

ser ious  shortage of technical personnel - -even a shortage of 

. candidates for such training. What i s  needed immediately is  

funding, directly by thcsc organizations o r  indirectly through 



other foundations, f o r  scholars l~ips  f o r  specialized BE training 

of certain key personnel who can then bring thei r  studies t o  u s e  

ei ther  directly through the B E 0  o r  in establishing a training 

program in one o r  both of the local universities. This a re ,  

of aid is probably the most prolonged both in the process and 

in i t s  results.  

E. FOREIGN AND/OR NATIONAL ENTITIES, 

Religious Orders  - Some of these, such a s  the Salesian Order, 

have apparently been given both the  training and the encourage- 

ment t o  apply cultural insights in the i r  work with Indigenous 

groups. These efforts should be  coordinated into the national 

effort by the BEO, but they should be encouraged t o  continue 

through specified arrangements with the MOE contracted 

through the REO. Their  contribution can be in nearly any 

phase of service,  

Individual Specialists - These may be local o r  foreign gradu- 

a te  students, Peace Corps volunteers, visiting part-time ex- 

per ts  and the like. Two general  characterist ics should be the 

rule in arrangements w i t h  these entities: 1) Other things be-  

ing generally equal, prBefarence should be given t o  nationals in 



order  to build up the local supply of experienced personnel, 

and 2) where the specialist is not a national, part  of the 

arrangement should normally include, where possible, the 

general training of a national specialist. 

Students - Part icularly f rom the universities and upper levels 

of the norinal schools there  should be many students who can 

help in some phase of investigation. This  can be part iculmly 

effective when woven into a regular  course in the school. It 

seems  at present  unlilcely that students will be able to help in 

any other phase of service  to any appreciable degree. 
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A. MOE 

SENARED 
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ADDENDUM 

A complete t ime line was begun attempting to interrelate a l l  of the 

phases of the total bilingual education program. I-Iowever , when 

assured that the entire program would have to  proceed through r e -  

gular Ministerial channels ra ther  than being given autonomy of ac -  

tion, it  became evident that there  was no basis  on which a real is t ic  

t ime line could be  even remotely predicted. In order  to  accomplish 

a l l  phases of the program included here ,  within a few yea r s  the BE0 

will need both a reasonable degree of autonomy and substantial sup- 

port (legal, moral,  financial) f rom within the MOE. Without this 

aid it would probably take two o r  th ree  t imes  a s  long. Fur ther -  

more,  any logical interrelationship between phases would s e e m  to  

be largely outweighed by pressures  of one so r t  o r  another in  the of - 
"\ 

'". . fices through which any recommendation would have to be processed.  

Therefore, no concise t ime f rame is included. Rather it  is advised 

that many smal l  t ime schedules be prepared for  various sub-activi- 

t i e s  and that there  be frequent evaluations and resulting of goals in  

line with changing real i t ies  and new insights. 

However, the following page l i s t s  significant phases of the program 

in  the suggested order ,  but with extremely tentative timings. 



Due to the fact that certain groups of Ecuadorean Indians have 

had m o r e  direct and continuous contact with the dominant culture 

they tend to  be more  prepared f o r  rapid formal  education. F o r  

these the minirs~urn transition t ime into the national Spanish cur-  

riculum can be kept to three years .  During this t ime they can 

cover bilingually the material  required fo r  tho f i r s t  three  grades 

of the f i sca l  curriculum and a re  ready, linguistically a t  least, t o  

go into the ragular  f iscal  schools in the fourtli g r a c l ~ .  

Among others, however, it has  w o r k ~ d  out best t o  take a t  ].east 

four yea r s  t o  cover the same ground. With a yea r  of Prppara-  

tory and three  yea r s  covering the res t  of the material  through 

third grade, these groups a r e  also ready linguistically f o r  pn- 

tering the fourth grade in tho f iscal  schocils. 

Shamd by both t h k s ~  groups, with a certain amount of local adap- 

tatio,n, the Spanish-as-a-Second-Language program has w r y  spe- 

cial  c h a r a c t ~ r i s t i c s  requiring that it b~ given s p p a r a t ~  treatment 

here.  





T h e s ~  t h r w  p rograms  a r o  dnalt with scpara ie ly  in  t h r  following 

pages: 

T h r e e  y e a r  Curr iculum. ,  . , . . . . . 2 and 3 

Four -yea r  Curriculuin . . . . . . , . . 12 

Spanish a s  a S ~ c o n d  Janguage . . .19 

THREE YEA12 CURRICULUM . 

READING 

Grade  1. In the  t h r e e  y e a r  curr iculum bas ic  reading sk i l l  is developed 

through the combined u s e  of a p r i m e r  and syl lable  d r i l l  manual 

in the  vernacular .  Essent ial ly  the  p r imer  is a means  of intro-  

ducing, in  relation t o  i t e m s  of in t e res t  in  the everyday life of 

the  student, a l l  possible combinations of letters in the  various 

, syl lable  positions. This  is combined with an  enormous amount 

of prac t ice  reading mater ia l .  P r a c t i c e  is given in readingiso- 

latecl words and, t o  a much g r e a t e r  extent, s imple  s to r i e s .  

Coordinated with th r  p r i m e r  a t  one page ppr  lesson, thc. sy1.- 

lable d r i l l  manual gives abundant practice. in using t h ~  11ctters 

and s y l l a b l ~ s  l ~ a r n r d  in the p r i m ~ r  i n  making ncw combinations 



of words  and s y l l a l ~ l ~ s .  P rac t i ce  e x e r c i s ~ s  in thc-? p r i m e r  a r e  in  

two s t ~ p s :  1) abstract ing f rom the word f ~ c u s e d  on in the  l r s son   do^ 11 

t o  the new l ~ t t e r  which is being taught by means  of that word, and 

2) building up froin that l e t t e r  back t o  the syl lable  and word level. 

In the syl lable  d r i l l  manual  those  i t e m s  taught in  t b  corresponding 

lesson in the p r impr  a r e  expanded through t h r e ~  f u r t h e r  s teps:  

3) l e t t e r s  taught a r e  put in c o n t ~ x t  in  such a way that  (a) the i tem 

remains  constant and the  vowel that  combines .with it t o  f o r m  a 

syllable is varied, and (b) the  vowel remains  constant and the  

l e t t e r s  taught t o  th is  point a r e  varied; 4) t he  syl lables  l ~ a r n e d  

a r e  then used  t o  build up  h i t h ~ r t o  unknown new words; 5) the i t ems  

learned a r e  used in morpheme drill: (a) keeping the s t e m  cons- 

tant and varying the suffix, and (b) keeping the suffix constant and 
"\. \. \.. . 

varying the  s tem.  

Follow ing the completion of the ini t ia l  pr imer ,  those l e t t e r s  which 

a r e  used  exclusively in the  Spanish alphabet a r e  taught in a t r a n s i -  

t ional p r imor .  'Spanish loans a r e  used  f r ee ly  in t ~ a c h i n g  t h ~ s ~  new 

le t te rs .  By the  t ime  the  s t u d m t  h a s  c o m p l ~ t ~ c l  th is  t rans i t ional  

p r i m ~ r  he  should be  able  t o  m a d  with c o m p r ~ h ~ n s i o n  anything in 

Spanish which he h a s  learned in thc Spanish-as-a-S~cond-Languagp 

program.  



Grade 2. Ttto o r  thrce  readers,  a l l  bilingual, g i v ~  practice in reacl- 

i n g  both in thr? idiom and in Spanish. Two of these a r e  produced 

originally in the idiom and translated into Spanish; one of these 

is the I. . Ministry text fo r  Grade 2 translated into the idio . 

The content in these p r imers  covers  the social  and physical 

science information required by the national curriculum fo r  

second grade. 

Grade 3. The Spanish readers  prepared by the 'MOE Te%book : " - 

,Deps.l;tment f o r  the third grade a r e  translated for u s e  a s  

bilingual readers.  As with a l l  bilingual texts, the vernacular  

'material  w i l l  be covered f i r s t  and studied fo r  content, t h ~ n  

the Spanish m a t ~ r i a l  can be studied with a view t o  expanding 

Spanish vocabulary and ora l  f l u  ~ n c y .  

W NTING 

Grade I.. Writing Manual I consists of initial copy models building 

up skills in producing let ters .  The lessons i n  the Manual a r e  

t i ~ d  to  the reading materials  s o  that the student is not rn riting 

anything which hc has  not a l r~ac ly  l ea rn~c l  t o  mad.  The writ-  

ing exercises eventually include l ~ t t ~ r s ,  ~ + o r d s ,  phrases, and 

s ~ n t n n c ~ s .  



 grad^ 2. Writing Manual I1 g i v m  s o m e  f u r t h e r  copying of models, 

pr imar i ly  of thosc n m  le t t e r s  found exclusively in Spanish. 

It a l s o  includes dictation and s imple  co~npost ion  in t h e  verna-  

cular .  

Grade  3,  Writjng Manual 111 includes dictation in  Spanish and m o m  

c o m p l i c a t d  composition in the  vcrnacular .  F u r t h e r  prac t ice  

is given through wr i t ten  . answers  in Spanish t o  questions in the  

bilingual r eade r s .  

The Spanish-as-a-Second-Languag~ m a t e r i a l s  a r e  discussed in 

a sepa ra te  sect ion below. 

A RITI-IMFTIC 

\\. . Grade  1. Ari thmetic  Manual I teaches,  through t h e  u s e  of the  Cuisen- 

na i re  rods,  the  concepts and p rocesses  in  bas ic  ar i thmetic  in- 

volving numbers  u p  through 09. Exerc i ses  a r e  given a s  well, 

in  writing numera ls .  It should be pointed out that  no w r i t ten 

fo rmulas  a r e  taught a s  such in Grade 1. ' Addition, subtraction, 

multiplication, and division a r e  applied t o  s ingle and tmo digit 

numbers  exclusively through the manipulation of the Cuisennairt. 

rods.  



Grndo 2,  The p r o c c ; w  Icarned in Manual I a r e  reduced t o  fo t -muhe.  

The  student is then g i v ~ n  e x t ~ n s i v ~  prac t ice  in  wri t ten calculations. 

Grade 3. Arithmetic n/lanuc?l I11 introduces the  concepts of decimals ,  

f rac t ions ,  squares  and cubes by means  of C u i s ~ n n a i r e  rods.  

Also taught through the Manual a r c  i n ~ a s u r e m e n t s  in  spaccl! and 

t ime,  the concrlpt of g e o m ~ t r i c  f i g u r ~ s ,  and the mathemat ica l  

approach t o  p r i h l ~ m  solving. T ~ P  concepts l ~ a r n d  up  t o  th is  

point arc! app!i.-d ~ U J  5 itu.:tions pertinent t o  thn student's daily 

life through ti.;:, . j< #. " language problems.  

 grad^ 2. In grad(. 2, i4- : ' : 1 i! ' 5 11 p l ~  concepts of vernacul+r .gramlnar  

a r e  I n t r o d u c ~ d .  j ' ; ~ e  grammat ica l  points t o  b~ taught a r c  cho- 

s e n  on the  bas i s  of: 1) t h e i r  being bas ic  t o  a n  u n d ~ r s t a n d i n g  

and apprwia t ion  by ihp studcnt of t h ~  sys tem u n d ~ r l y i n g  h i s  

mother  tongue, and 2) th& u s ~ f u l n ~ s s  a s  a p r ~ p a r a t i o n  f o r  
L 

l ~ a r n i n g  thc! grammat ica l  concepts of Spanish in Gradp 3 a s  

required by the national curr iculum f o r  G r a d ~ s  2 and 3 .  

Grade 3.  F ~ ~ r t h ~ r  c o n c ~ p t s  of i h ~  vernacular  g r a m m a r  aro introdu- 

C P ~  on the  s a m e  bas is  of choicr?. a s  in the sccond g radc  manual . A11 



the Spanish grammatical  concepts rc?quirc.d in the national cur -  

riculum fo r  G r a d ~ s  2 and 3 a r e  taught in relation to  t11c.ir si- 

milarity to  and difference f rom t h ~  g rammar  of the  vernacular.  



CURRICU J X M  MATER,IA LS DEVELOPMENT 

SCI-IUDULE TI-IIEEJ3 YEAR CUIZRICUJ-,UM 1974-1979 

- .  . 1 I I I ! 
i 

1 
F i s c a l  Y e a r  ~ Y / 7 5  1 F ~ / 7 8  F ~ / 7 9  
- . -. - . . - . 

Calenda r  
Y e a r  

- - . . -  .. 

Months - ... . . - .  

Design 
M a t e r i a l s  * 

I I 

I I I - . # -.-d 

I 

J u l -  ,   an- ( J u l -  J a n -  J u l -  J a n -  Ju l -  '   an- J u l -  J a n -  
Dec  ! J u n  Dec , J u n  Dec  J u n  Dec J u n  , Dec  , J u n  

I I - 1 - . - ---- b - . . - -  - -. 

G r a d e  One G r a d e  Two G r a d e  ~ h k e  

(and produce  two-year  supply on mimeograph  o r  mul t i l i th  pape rma t s )  

I I Try out i 

M a t e r i a l s  
I 

-. - - . ..... 
G r a d e  One ; G r a d e  Two G r a d e  T h j  

I 
I 

I I 

Revise  
M a t e r i a l s  G r a d e  One /Grade  Two ~ r a d e  ~ l r &  

--.-- .-- ---. . . .  I . . . . . . . .  

** Could get  by un t i l  J u l y  1976 without offset  p r e s s e s  if need be.  If 

- I 

ava i lab le  e a r l i e r  w i l l  b e  u s e d  a t  once f o r  low land m a t e r i a l s  and fo r  

. . . . . . . . . . . .  

t r i a l  edi t ions  a l so .  

i - 
F i n a l  

I Pub l i ca t i on ,  
C . . . - . . . . . .  -.-- ...... .---. -. . . .  . . . . .  

", --. 

** 
G r a d e  One G r a d e  Two G r a d e  W e e  . . . . .  



FIVE /YEAR BILINGUAL EDUCATION PLAN - 

..; Highland Quichua Areas 

(Education Material Research, Design & Publication) 

(Teacher select ion and Training) 

(Ed. Off icials ;  Community Orientation) 

(Opening Schools) 

Teacher Training 
Courses 

AXA CF ACTIVITY 1974 - 75 1975 - 76 1976 - 77 1977 - 78 1978 - 79 

Level I Chimborazo 
Aug. - & 
Sept. Imbabura 

Hater ial  Design 

Corn. & Educ. 
Of f i c i a l s  
Orientation 

Aug.- Chimborazo 
Sept, ImSabura 

Grade I 

I Opening ~cho01.s 
i I I Grade I 

Chimborazo 25 

Grade I1 

Testing of Kat. Grade I - 

Pichincha 
Tungurahua 
Cotopaxi 

Grade I11 

Xevising of 
Materials 

Selection of 
. Candidates 

Grade I1 

Chimborazo 
Imbabura 

- 

I Publication of I 
Grade I 

Grade I1 I 
Grade I ( f ina l )  

I I 
Grade 

( f i r s t )  Grade I1 ( f ina l )  
Yater ials  ( f i r s t )  Grade I11 ( f i r s t )  

( f ina l )  

Grade I 

Level I1 Z'chimb. 

Level I - Tung. 

- 

Grade I11 

Aug.-Sept, 
Tungurahua 
Cot opaxi 

- 

Grade I1 

Level I11 - Chim. 
Level II - Tmg. 
Level I - Loja 

Lo ja 
Caiiar 

Pichincha 

Pichincha 1 

Grade 111 

Refresher and 
Evaluation 

I 
Tungurahua 5 
Cotopaxi 5 

Loja 5 
Caiiar 5 



J 

* While the student is carrying the heavy load 

Preparatory 

I b 

Vernacular Vernacular Priaers 

t *  In the third level, Spanish 

FOE3 =AR CU?!ICULUM 

Reading 

!dri t ing 
and 

Gramar  

Arithrcetic 

of a second language learning, physical and language learning is focused 
social science are ninor studies referred to on reading of ccntent in the 
only in the content of the vernacular and Silingual reader(s), - 
Spanish reading materials. 

Grade 1 

5 ,  6 ,  7 

Vernacular Writing 
I?anual 2, 3 

Spanish Iknual 1 

4, 5 ,  6 

* 

Pronunciation Drills 
5 cassettes 

Use of Spanish in 
bilingual materials 

Bilingual reader 1 
Silingual reader 2 
(New Kexico text) 

1, 2, 3 ,  4 

Vernacular Writing 
>:anual 1 

Arithmetic 1, 2, 3 

Grade 2 

i 

Grade 3 

F'igsical 
& Social 
Science 

S~azish 
Learnkg 

Spanish 

8, 9 

I 
10, 11 

hnual 4, 5 Eanual 6 

7, 8, 9 National curriculum 

Social Science 1, 2 National curriculum 
(bilingual) 

* * 
Pronunciation Drills 

5 cassettes National curriculum 
Use of Spanish in (sew Kexico text) 
bilingual materials 

Bilingual reader 3 
(Eew Kexico Text) National curriculum 

* 

Crai Spanish 
Spanish - 10 unit 
audio-lingual manual 

50 charts 
10 cassettes for drills 

Transitional Primer 
2eading 



It. - 

FOUR YEAR CURRICULUM 

RIM DING 

P r e p a r a t o ~ y  grade. Reading skil l  is taught in the vernacular through the 

u se  of p r imers  which, in o rder  to  give the student a sense  of 

accon~plishment, a r e  pi-esented in three  separate  books. The 

minilnuin of dri l ls  in the p r imers  themselves is  supplemented 

by the u s e  of flashcards, flannelgraph, and blackboard, By 

the end of p r imer  three  the  compk te  alphabet a s  used in  a l l  

of the basic syllables has  bet9n introduced, Although a s t u d ~ n t k  

slrill in r~cogni t ion  of more  comphx syllables is expanded in Lcf, 

Reader 4, the primary shift is to  longer, more  involved sto- 

ries,  and through them an attempt t o  increase  speed ~ h i l e  main- 

taining proper intonation. 

- 
Note that near  the end of the Preparatory  grade a transitional 

a 

primer  helps the student expand his mading skill to include 

Spanish reading materials .  

Grac1c.s 1 - 3 .  Readers 5 through 11 complete the  introduction of syllables 

and functors but a m  almost exc lus iv~ ly  continuous r~acl jng ma-  

terial ,  generally with c ~ u ~ s t i o n s w l ~ i c h  help the studc+nt to focus on 



thn  content and which he lp  t hc  t ~ a c h ~ r  t o  see w h ~ t h ~ r  o r  not 

t lw s tudent  is u n d ~ r s t a n c l i n g  mhat h~ h a s  r ~ a c l .  

T h e  content of t h e s e  r o a c l ~ r s  c o v e r s  t h e  i n f o ~ m a t i o n  r ~ q u i r ~ d  

by  tho  nat ional  cu r r i cu lum f o r  each  g r a d e .  They a l s o  include 

legends, an ima l  s t o r i e s ,  t ravelogups,  accounts  of typ ica l  in- 

c iden ts  in  r e a l  l i f . ~ ,  i m t r u c t i o n s  common1,y gi.ven by pa ren t s  

t o  t hp i r  chi ldren,  fo lk ta les  and o t h e r  s i m i l a r  i t e m s  of i n t e r -  

e s t  f r o m  the  s tudent ' s  omn cu l tu re .  T h e  .Minis t ry  . r e a d ~ r  

f o r  G r a d e  3 is used  mith explanations in  the  v e r n a c u l a r  a s  

f u r t h e r  introduction 40 Spanish qcuadorean  c u l t u r e  and f o r  

'continued gain  in Spanish read ing  sk i l l .  

WRITING AND GRAMMAR 

P r e p a r ~ . t o ~ y  g rade .  - Manual I begins  with t h e  copying of mode l s  of 

l e t t e r s ,  words ,  p h r a s e s  and s h o r t  s en t ences .  Al l  t h e  w r i -  

t i ng  m a t e r i a l  is coordinated with t h e  read ing  s o  t ha t  a s tu -  

dent n e v e r  is requi red  t o  w r i t e  what h e  h a s  not a l r e a d y  ].earned 

t o  read .  

Grad.. 1. Manuals I1 and 111 int  rocluce tho copying of models  f o r  

Spanish.  M o c l ~ l  copying is continued in  t h ~  v ~ r n a c u l a r  p r i -  

m a r i l y  a s  ini t ia l  r ~ v i ~ w .  Dictation :~nd  s i m p l ~  compositioll in 



the v ~ r n a c u l a r  are then added, again in coordination with 

the  m a t e r i a l  learned in t h ~  r m d i n g  books. 

Grade 2. Manuals I V  and V begin dictation in Spanish and present  

m o r e  complicated dictation and composition in the  vema - 
cular .  V ~ r n a c u l a r  g r a m m a r  l e s sons  bcgin the prpsentation 

of the  s a m e  types of ma te r i a l  a s  indicated above f o r  the 

T h r w  Y e a r  Curr iculum. La te r  on, f u r t h ~ r  g rammat ica l  

concepts in the  vernacular  preparc. the student f o r  the  intro-  

duction of tho s imples t  g rammat ica l  concepts of Spanish a s  

required in the  national cur r icu lum.  (sec. Spanish -as  -a- 

' Second- Language (SASL) P r o g r a m  below. ) 

>'., 

'.. Grade  3.  The d ~ v e l o p m ~ n t  of sk i l l  in Spanish dictation and note tak-  

ing c o m ~ s  about pr imar i ly  during the hours  of Spanish study 

in ar i thmetic ,  soc ia l  science,  na tu ra l  s c i ~ n c e ,  e tc .  Manual 

VI encouragps f r e e  compositbn in the v ~ r n a c u l a r  n i th  stress 

placed on conscious recognition of the  v ~ r n a c u l a r  pa t te rns  of 

thought and exprws ion .  Some of the m o m  complicated g r a m -  

mat ica l  pattprns of the v ~ r n a c u l a r  languagp arc? p r ~ s e n t ~ c l .  



Prepa ra to tBy  g rade .  By m e a n s  of t h e  u s e  of a r t i c l e s  commonly  found 

in t h e  classr .oom and t h e  community,  concepts  of s i m i l a r i t y  

and cont ras t ,  re la t ionships  of s i z e  and quantity, a r e  introduced. 

Extens ive  w orlc m ith cu i senna i r e  r o d s  in t roduce  t h e  s tudent  

t o  t h e  b a s i c  concepts  of number s ,  n u m b e r  n a m e s  and t h e  b a s i c  

a r i t h m e t i c a l  p r o c e s s e s  of addit ion,  subs t rac t ion ,  mul t ipl ica-  

tion, and div;;ion. Ar i thmet ic  books 1 through 3 in t roduce  

t h e  wr i t i ng  of t he  n u m b c r s  f r o m  0 t o  10 and fo rmula t e  addition 

and  sub t rac t ion  of t hose  n u m b e r s  whose s u m  o r  d i f fe rence  is 

G r a d e  1. Ar i t hme t i c  books 4 through G expand t h e  wr i t ing  of num.erals  

.'-. . . 
th rough  100 and extend addition t o  include t he  s u m  of t h r e e  s in -  

gle-digit  number s .  T h e  concept  of t e n s  is taught f r o m  Cuisen-  

n a i r e  r o d s  and applied thoroughly in t he  per t inent  l ~ s s o n s .  Ad- 

dit ion and subtract ion of two-digit n u m b e r s  without c a r r y i n g  

is a l s o  included. Multiplication i s  in t roduced f o r  n u i n b ~ r s  u p  

to s ix .  S imple  f rac t ions ,  read ing  of t ime ,  money equivalents ,  

days  of t h e  we~ lc ,  m e a s u r e m e n t s  of length and t h ~  concept  of the  

dozen a r e  a l s o  taught. Application is m a d e  of thpsp  pr inciplps  



to  studcnts'life situations through language probl.ems. Upon 

completion of a r i thmet ic  book s i x  the  student has  largely comp- 

leted the  national curr iculum required f o r  a r i thmet ic  through 

Grade 1. All  npw m a t ~ i i a l  is introduced through the vernacu-  

l a r  using t h ~  Cuisennaire rods  where thpsp a r e  applicable. The 

'Ministry : text is taught selcictively t o  give a n  introduction 

t o  cer ta in  concepts of modsrn math. 

Grade  2. Arithmetic  books 7 through 9 present ,  in bilingual fo rm 

where  necessary,  the ma te r i a l  required f o r  a r i thmet ic  in the 

national curr iculum f o r  Grade 2. As in the p r ~ v i o u s  graclns, 

new content in  each lessson is learned in the  vernacular  and 

then r e v i e w ~ d  in Spanish in o r d ~ r  t o  expand tho student's 

Spanish vocabulary and give him fluency in describing s i tua-  

t ions in  wrryday life having t o  do with rna th~rna t i c s .  The Nru. 

M m i c o  text is taught s ~ l ~ c t i v e l y  t o  g i v ~  s t i l l  fu r the r  in t ro-  

duction t o  modern  math concspts.  

Grad0 3 ,  The NPW Mpxico t ~ x t b o o k s  a r e  used with v ~ r n a c u l a r  dis-  

cussion where  th is  is needed. 



Grade 2. Bilingual texts introduce the content fo r  social  science re- 

quired by the national curriculum for  grades 1 and 2,  A n  in- 

troduction t o  Spanish Ecuadorean courtesy and customs is  in -  

cluded. 

Grade 3.  The fiscal  school texts a r e  used with explanations in the 

vernacular where necessary. 



----- 
Vernacu1.m Primer 1 

Prep. 

Grade 1 G 
3 

Grade 2 Z E T  
Grade 3 10 P 1 I P 

Rea,ding E'lanhcards 
Vernacular Wri t ing  Guide 1 

Ari thmetic  Bookc 1 - +I% 
Prep.& Grade 1 

7 
Grade 2 8 P 

9 P 
Ari thmet ic  Wkbks. 1 - 4 Ul 

5 - 9  1 P 
' Cuisennai.re Guide I P --- - 

Arithmetic  F l a ~ h c n r d o  UI 
Vernacular  Grammar 1 P 

\ I 
'.. O r a l  Spanish 

~ u d i o - ~ i n ~ u a l  
Trans i t iona l .  Pr imer 
Span./Vernaculnr Header P 
Spanish Header 3 A  , 

3B 
Spanish Reader 4 A  

413 
C h a r t s  
Spanish Wri t ing  1 

2 
3 

E x t r a  Reader a H 

F'IED I WO~~DI~ESS 1 

I - I n i t i a l  p roces s ing  
R - Revis ion ,  i n  p roces s  
M - Mimeograph ( t r i a l . )  
P P r o ~ e s s e d  
X - Completed 
He - Rerun 



MATERIALS DEVEIDFMENT STATUS 

f o r  t h e  FOUR YIMR CURRICULUM and t h e  

SPANISII-U-A-SECOND-LANGUAGE (SASL) PROGRAM 

Publ ica t ion  S t n t e  

a. Not s t a r t e d ;  p ro jec ted  
f o r  f u t u r e  

b. I n i t i a l  procesging 
underway 

c. Fa r the r  along: 

1. i n  t r i a l  s t a g e  
2. ready t o  r e v i s e  
3. completed 

Sub to ta l  

TOTAL 

Lowland 
Language - 

89 

20 

Uni- 
f i e d  

Grand 
T0Z;al 

Appr ox i  - 
mate % 

Note: F i r s t  p r i o r i t y  goes t o  a and b, except i n  t h e  cases  where 

r e v i s i o n  is requ i red  by f a c t o r s  (cog. change of orthography) 

which make t h e  p resen t  e d i t i o n s  unusable. 



N 

M 

r l r l r  

Ln r l r l r  

\O II Mr l r l  
I  I  
II 

I N l l  
II 

rl rl 
I  I  

I  I  
-3 II M N N  

II 
I  I  

N a l l  
II 
I  I  
I! N r 

I I 
I  I 

N II 
II 

r lN  

I  I  
3 w11 Mrl 

II 
I I  a II (\l r 
I I  
I  I 
II 

N II 

ii 
N I I  rl N r  

I  I  
II 

I \  
I II 

I  I  





SPANISH PROGRAM MATERIAL 

DEVELOPMENT 

The c0ntent.s and methodology of the Spanish program w i l l  b e  those  

of Spanish--as-.second--1a11~age teaching, T h e  audio-lingual approach, 

combined with visual  a ids  w i l l  be  used in the  ini t ia l  s tages .  Reading 

and writing w i l l  only be introduced a f t e r  the  students have mas te red  

the  basic  techniques f o r  such sk i l l s  in the vernacular  language. These  

ma te r i a l s  and techniques will be  developed f o r  a bilingual education 

period consisting basically of t h r e e  levels.  Cer ta in  local adaptations 

may b e   mad^ f o r  the  purpose of providing a b e t t e r  Spanish foundation 

(oral  c o i n p r ~ h e n s i o n  and reproduction) t o  s tudents  who h ~ c a u s e  of 

isolated community living do not have much opportunity f o r  a d ~ q u a t ~  

.\. *. 
linguistic and socio-cultural.  contact w i th Spanish speaking groups.  

DVSCRIPTION O F  MATER.IA LS 

A.  Lcvel 1: 

1. An audio-lingual manual, 150 pp.,  10 units based on dia- 

logues, pronunciation, and g r a m m a r  dri l ls .  

2. A 50-chart  visual  manual, 5 c h a r t s  p e r  unit, i l lustrat ing 

the audio-lingual manual lessons ,  



3, A 10-cassette set ,  30 min, each, one cassct te pe r  unit in 

audio-lingual manual lessons, 

4. Transition rrading manual, t ~ a c h i n g  Spanish graphemes not 

existing in the vernacular languages, and introducing read- 

ing and writing of words containing such graphemes. 

B. L P V P ~  2: 

1. A bilingual reading manual. The Spanish swt ion  will be 

an acceptable, colloquial back-t ranslatiori of materials  

contained in vernacular section of bilingual r ~ a d e r s  7, 8 ,  

and 9 .  Drills f o r  Spanish pronunciation and grammar,  a s  

w ell  a s  o ra l  and m ritten exercises based on the dri l ls  will 

be provided. Vach readini  selection will be illustrated to  

provide the basis  fo r  informal, f r ee  dialogle in class.  

2, A 5-cassette set, 30 minutes each cassette,  modeling read- 

ing of Spanish section in bilingual reader.  

1. A 5-cassette set,  30 minutes each cassette,  modeling read- 

' 

ing of Spanish s ~ c t i o n  in bilingual reader.  

2. A bilingual reader.  The Spanish s ~ c t i o n  mill b~ tho NPW 

Mexico r c a d ~ r  f o r  Grade 3 o r  i ts  equivalent with necpssary 



adaptations. F r o m  each wad ing  s e l ~ c t i o n  the  foll.ow ing 

w ill be ext ractecl: 

a.  Questions f o r  o r a l  and written rpsponse. 

b, Vocabulary w i th equj .va l~nce  in the  vernacular  

language. and definitions in Spanish. 

3. A g r a m m a r  and composition manual. P a r t s  of s p w c h  and 

t h e i r  function in the  sentence, a s  w el1 a s  o t h e r  g rammat i -  

c a l  concepts (gender, n u m b ~ r ,  ~ t c ) ,  w i l l  be taught using 

terminology f rom Spanish tex ts  f o r  advanced grades ,  but 

w it11 necessary  simplification. In the composition s ~ c t i o n  

, students w i l l  

'\ -. . 
PERSONNEL 

lea rn  t o  % r i t e  l e t t e r s  and c o m m ~ r c i a l  docu- 

One m e m b e r  of the  Summer  Insti tute of Lingusitics in Ecuador,  o r  

an  Ecuadorean ~b i th  the background and training necessary ,  wil l  be  
a 

assigned t o  the  development of the Spanish P rogram Materials ,  on 

a full-time bas i s ,  The following w i l l  be  the  responsibi l i t ies  of such 

person: 

1, Overal l  r e sea rch  and planning f o r  t h ~  program.  

2. Coordination of the cont r ibut io i~s  t o  thc. Spanish Mate r i a l s  

P r o g r a m  by the  var ious  m r m b c r s  of the S u i n m ~ r  Insti tde 



of Linguistics and the I n s t i t ~ ~ t o  In t~ rand ino  d e  Desarrollo, 

especially in regard to relationships of v ~ r n a c u l a r  l angung~  

texis  with those of the Spanish program. 

3 .  Planning and preparation of k i t  m a t ~ r i a l s ,  a s  well a s  eva- 

luation, revision and preparation of texts f o r  final publica- 

tion. 

4. Orientation and/or training and supervision of personnel par-  

ticipating in the preparation of a l l  Spanish materials ,  s u c h  

a s  il lustrator,  l a n p a g e  assistant,  equipment operator,  etc. 

The language assistant  will bc an Vcuadorean person who need not have 

special training in Spanish-as -a Second Language (SAS I;) but w 110 will 

receive in-service training to  provide the follow ing help: 
'\ '. *.. , 

1. Feedback on local, regional and national Tcuadorean Spanish 

dialects. 

2. Operation of equipment f o r  on-the-f ield Spanish language 
a 

sampling. 

3.  Obtaining and processing of basic data for  text materia1.s. 

4.. Field assistance in teaching and/or evaluation of text ma- 

ter ia ls ,  



It may 11c that a well-trained Fcuadoman linguist could clo both the 

coordir~ai;o~:*'s and the assistant 's jobs. 

The i l lustrator  will do the work by contract. He/she will be respon- 

sible fo r  the socio-cultural harmony between the text and the geogra- 

phic a r ca  where it wil.1 be taught, a s  r e p r ~ s e n t e d  in thc charts .  

EQUIPMENT 

In addition to  the basic equipment fo r  language sampling and r e  - 

search,  which the Spanish Material Prograin will use  from the over- 

a l l  project equipment, the f o l l o ~ j n g  will be necessary: 

A .  Recording Studio, f o r  the recording of mas te r  tapes and 

their reproduction on casset tes,  

B, Language Laboratory, f o r  teacher instruction on Spanish 

a s  second Languags m~thodology.  

C, F o r  classroom instruction in the bilingual schools: 

1, 135 casset te  playback units 

The details and cost of this equ ipm~nt  arc? g ivm in the I1Recor*ding 

Facilities1' s ~ c t i o n  of this report,. 



SCTTEDU LT;: 

1. Dialect Spanish sampling and bas ic  outl.ine f o r  Level 

1 mater ia ls .  

2 ,  Prepara t ion  and f i r s t  printing of audio- lingual manual 

Level 1. 

3,  Production and printi.ng of visual  manual, ( i l lustrat-  
PI-IASR 1 

ing the audio-lingual manual). 
(8 months) 

4, Recording of audio-lingual lessons  and duplication on 

casse t tes .  

5. Orientation of Language Assis tant  and I l lus t ra tor  

1. Evaluation and revision of audio-lingual manual  f o r  

Level 1. ". 
',\.. 

x..  PHASE 2 2, Publication of audio-ling~nll  manual  f o r  Level 1. 
(12 months) 

3.  Recording of audio-lingual l e s s o i ~ s .  

4. Prepara t ion  of Transi t ional  Reader,   el 1. 

1. Prepara t ion  of Spanish sect ion bilingual reader ,  Level 

2, ; 

PHASE 3 2. Preparat ion of Spanish teaching manuals  f o r  bilingual 

(12 months) 
reading books, 

3,  Evaluatjon and revision of t ransi t ional  reader ,  Level 1. 



1. Preparat ion of bilingual r e a d e r  f o r  Level 3 .  

2. Prepara t ion  of g r a m m a r  and compostion manual  

PHASE 4 f o r  Level 3.  

(12 months) 
3. Evaluation and revision of bilingual r e a d e r s  and 

. manual f o r  Spanish teaching, Level 2, 

4, F ina l  publication of t ransi t ional  reader ,  Level  1. 

1. P;11.:1ica.tion in f ina l  fo rm of r e a d e r s  and Spanish 

Teaching manual  f o r  Level 2. 

PHASE 5 2. Evaluation of bilingual r e a d e r  and g r a m m a r -  corn- 

(12 months) 
position manual  f o r  Level 3 .  

3. Publication in f ina l  form of bilingual r e a d e r  and 

g r a m m a r -  composition manual  f o r  Level 3 .  



RECOR DING 

Relatively inexpensive electronic equipment and facilit ies can be 

used immediately to  iml3rove considerably the quality of teaching 

in three principal areas:  audio-lingual preparation of teacher-  

candidates especially in the use  of Spanish, u se  of recorded ma- 

t e r ia l s  in the schools a s  a pattern fo r  correct  Spanish pronun - 
ciation, and u s e  of recordings a s  a reading adjunct providing a 

pattern fo r  fluency and inflection in reading both in Spanish and 

vernacular materials  --a skill  possessed to  an acceptable degree 

by few of present BE teachers o r  teacher  candidates. Oncq the 

equipment is i n  operation, it will a lso  s e rve  f o r  other audio-con- 

nected teaching aids. 

Needed fo r  establishing aura l  teaching aids are: 

A .  Recording Studio, fo r  the r ~ c o r d i n g  of m a s t ~ r  tapes and 

I thei r  reproduction on c a s s e t t ~ s .  

B. Language Laboratory, f o r  teacher instruction. 

C. Individual School Equipment fo r  classroom instruction in 

. t h e  135 Bilingual Schools planned in this  phase of implementa- 

tion of the program. 



T h e  equipment needed and cost (as of ear ly  1974) is the  follct~.ing: 

Rcc:orcling Studio: - - 
1, 1 tape recorder ,  Ampex AG-GOO-B 

2. 2 input t r a n s f o r m e r s  ($25. 00 each) 50.00 

3. 1 turntable, Model QRK 150. 00 

4. 1 tone a r m ,  M232 

5. 1 cartr idge,  Sure M-44-7 

6. 1 pre-amplifier,  M-64 

7. 1 mixer  consolrt, Sure  67 162. 00 

8. 2 microphones, Sure  FM-G1 ($90, 00 each) 180. 00 

.9. 1 floorstand, Bandatlas FM-20 14. 00 

10. 1 table stand, S-37-A 5. 40 

11. 1 High speed tape- to-cass~t tc .  du5ber, 
Infonics s u p e r  ~ ~ 2 / ~ e l e x  300 RC 

12. 1'70 tapes,  myla r  1. 5 mils ,  1200', ($3. 00 each) 300.00 

(These w i l l  b~ shared  with t h e  Languagr? Laboratory) 

SUB TOTA L $4. 733. 35 

L a n g u a g ~  Laboratory: 

I .  1 tape r c c o r d ~ r ,  Ampex AG-GOO-B $ 795. Or) 

14. 8 Solofonr! indircct vol. control  
Surr? SA-1 ($50. 00 each) 



15. 16 I~eadphone ($20. 00 each) 

16. Tapes (see item 12) 

SUB TOTA Jd 

School. Eclu ipm ent: 

17. 135 Norelco No. 1100 casset te playellsJ 
($35. 00 each) 

18, 3,100 C-30 Cassettes ($0. 80 each) 

Total recording equipment cost 

Sound proofing and furnishing of 1Zecording 

Construction fo r  Language Laboratory in 
the jungle, 1G'x 24'. 

GRAND TOTAL 

a 

Under t h e  present program, it  would seem reasonable fo r  the record- 

ing studio to  be se t  up in Quito, available t o  whoever w orlcs with the 

MOE personnel on these materials .  Sound-insulation should be  suf - 
ficient t o  make a c lear  original. 1nsul.ation board Eeiling and heavy 

drapes on the ~ a l . 1 ~  may be sufficient. 



t J i ~ t , j l  ~ I I P  h j j ! l ~  l i \11(1 piaoli P ~ I I I ?  I ( ~ ~ p i ~ . t ~ ( l ~ t l ,  i l l ~  I , ~ I I I I $ \ ~ ~ I ~ P  l ~ ~ l ) o ~ * ~ ~ l c ) l ~ y  I*, ~ t i  1 tl 

lq$j(:n IJy IJP ~ ; r d  ti11 i i i  I h  ~ I ~ I P  of ill(> p t w ~ t i t  T r v t r I ~ t ~ r  '1'tu~nl tq{ C!WI ~ Y I W  

i n  Ihc jut~glc,  J jccr~u~ie  of' tht* I1ig11 I l ~ ~ r ~ i c l l t y ,  llowcvt~t*, 1.1 11.1 l4c(cot~~- 

m~titlctl  t l i t~l:  u ~ r n t ~ l l ,  n i~*-co~~dI. t ion~, t l  c : l a # ~ ~  rworn I-)@ p~vl )nrt~t l  t o  hauwc- 

the  1nbrrr*a.lolt,y, RslA1i~ni,(~l c:cwl of ~ u ( : h  11 ~ ~ r t ~ ~ l r ' ~ ~ ( : b l ~ r ~  i s  $2, 000 f o r  

n pnr*l.ially irisuJulcd, fu l ly  hutntclity-l)tloofetl clrw 10 x 24  C w t ,  The 

R ~ ~ ' c o I I c ~ ~ ~ ~ o I I ~ ~ ~ - I [ ~  L I I I ~ ~ :  p h s  1l1n118p0i4,~~it1n ~!11ott1c1 : ~ d d  n n a l h ~ l *  $500, 00. 

Sincc the plncctn cnt of thc l u b o r a t o ~ y  dctcrtnincs I+ hdlir)r  o r  not such 

a cormtruct:lon Is required, this  $2, 500 i c  not i n c l u c l ~ d  tlbove in the 

basjc  lrrngungct, laboratory ~cluiptnent cos t ,  

With regard t o  tin-ling of purchase of lhc etqujplncnt, the Hecorcling 

Studio shou1,cl hc operablr  by the t imp the Spanish language lcssons  

f o r  G r a c l ~  1 a r e  f i r s t  published in t m t a t i v ~  f o r m .  This  could h~ 

calculated a t  about four  months a f t ~ r  Spanish audio-lingual rnatprials 

prc.paliation commences.  Fo r  the  s a k ~  of long2~1-m ~ f f i c i c n c p  a l l  

equipment for tile recording studio should be o r d c r d  and i~wtnl lpd  

simultaneously. 

Like~vise,  though establishing t h ~  I - a n g u n p  Laboratory may follow 

the  IIErcolding Studj .~ ,  al l  c q u i p m ~ n t  f o r  it should bc purchased and 

ar ranged siinu1.tnn~ously. F o r  g rca tes t  u s ~ f u l n ~ s s ,  the la11or:itory 



Sclllovl Vq~lllmcltlt H I I O L I ~ C I  IJC) ~ u I T I ~ ~ H ( ? ~  i l l  time! to t r a f . ~ ~  the 1:cncher- 

cnnclitlt~icr-1 i l l  t l l c  IIHC CIS t h ~ !  ccjulp~r~cnt ditrl.n[; t11c rl'cuchor Training 

C o i t r 6 ~ ( ? ,  Wh(4her o r  not thcb toin1 rlurnber of pluycr un i t s  and cas- 

f i p t i r ' ~  is c ) t ~ l r ! m c l  at OIICP w i l l  dr?pencl on Sundft; available and on 

wl1r4hcr ~uc1-1 quantity OIY.~PT'R will slj;~~ifj.canl;ly reduce the unit cos t .  



ADDENDUM - 

The mate r i a l s  in preparat ion f o r  bilingual schooling, though both 

bilingual ,and bicultural, a r e  t ied into the national curriculuin w ith 

regarc1 t o  information content and genera l  thrus t .  We recognize 

th is  a s  both a s t rength and a weakness.  On the  one hand, it is e s -  

sent ia l  that the indigenous students be exposed t o  the  basic  subjects  

and concepts that comprise  a common c o r e  f o r  a l l  Fcuadoreans. 

Only then can they have the  chance t o  be both s e c u r e  and compe- 

t i t ive,  On the o ther  hand, Ecuadorean educators  recognize that 

the  existing national curr iculum needs moclification and flexibility 

in meeting specif ic  needs of the  campesinos. Carefu l  r e s e a r c h  

and considerable experimentation s h o ~ ~ l d  (and hopefully will) be  

done in the n e a r  future t o  produce curriculuin improvements  in 

th is  regard.  

L 

There  a r e  of course,  divergent points of view, dependent 011 poli- 

tical. philosophy, regarding t h ~  best  ways t o  provide h ~ l p  t o  indi- 

genous peoplc. in rais ing t h e i r  opportunities and ~ x p ~ c t a n c i e s  f o r  

a be t t e r  l ife.  Some w i l l  even d isagree  violently with th is  approach 

t o  inatr?r.ials prcpa ration. Charges  of l 'colonialisinll of various 



s o r t s ,  of "irnperlial isml ' ,  and of o t h e r  negntivc. and  motiona ally packed 

te rminolog ica l  v a r i c t i ~ s  havr! been  ~ c ~ a ~ i ~ n i l l l y  aga ins t  t h i s  approach.  

It i s  within n ~ i t h ~ r  t he  purpose  n o r  t he  s cope  of t h i s  r e p o r t  t o  p r e sen t  

a t rea t i s r !  in depth on t h c  i s sue .  WP s imp ly  point out h ~ r o  t he  f a c t o r s  

t ha t  have  influenced t h ~  p re sen t  decis ion.  

First of a l l ,  we  recognize  t ha t  thc? " i c l ~ a l ' ~  educat ional  s y s t ~ m  i s  that  

which i s  t a i l o r ed  to the  needs  and capabi l i t i es  pf each  child and which 

o p e r a t e s  within a soc ie ty  which c a n  m a k e  fu l l  u s e  of . the  educated in- 

dividual's qu i rk s  (that is, h i s  "deviations f r o m  the  norm1 '  mithin t he  

socie ty)  t o  t h e  g r e a t e s t  advantage.  Th i s  mould p re sumab ly  give t h e  

individual optimum f r eedom p lus  opt imum fulf i lment .  It would lib- 

wise give t h e  soc ie ty  t he  opt imum m e a n s  of u s ing  i t s  human r e s o u r c P s  
'\ \. . tom a r d  u l t ima te  development.  T h e  a t t ~ i n  p t s  t o  es tab l i sh  t h i s  jdnal 

by f o r c e  have  s o  f a r  c o s t  a n  i n c r e d i b l ~  sum both in human  l ifp and in  

r e p r ~ s s i o n  of d i v ~ r g e n t  ideas ,  and, t h ~ r e f o r e ,  with a cor responding  

lack of abso lu te  s u c c e s s .  

T h i s  is p a r t  of what is r e f e r r e d  t o  in  t h e  Recornmcndations given ~ 1 s ~ -  

whe re  in t h i s  s e r i ~ s  of r cpo r t s :  ' ' the g m a t e r  t h e  d i v e r g e n c ~  b d w e e n  

t h e  r e a l  and the  idcal ,  t h e  h ighe r  t h e  p r i c ~  paid f o r  ~ i t ~ m p t i n g  t o  ~ s t n b l j s h  



the  i d ~ a l " .  A t  th is  point, p ~ r h a p s ,  the f ac to r  of t i m ~  should be  i n j w -  

ted esplicit1.y. It t akes  m o r c  f u ~ l  and i n c r e a s e s  d e t ~ r i o r a t i o n  of the 

engine t o  acce lera te  evelily f rom 0 t o  6 0  mi les  a n  hour  in 10 seconds  

than it  does in 20. The  cost  of attaining a n  ideal  can usually be  re- 

duced by adding t ime.  At any given ltslice of t imet1  a g i v ~ n  d iver -  

gency 1xtwet.n tlw r e a l  and the idea l  being s t r iven  f o r  can be  main-  

.tained within an a c c p e t a b l ~  cost  factor .  But a s  the rpa l  changes s o  

may the  ideal  being s t r iven  for ,  maintaining the  s a m e  d i v ~ r g e n c r  

and cost.  We grant  t h a t t h e r ~  a r e  a number  of v a r i a b l ~ s  in t h ~  above 

"formula": v a r i a b l ~ s  of m e a s u r ~ m e n t  of the real ,  t h r  ideal, t h ~  

divergency, and the cost.  Differences of weighting ( m ~ a s u r ~ m e n t )  

w i l l  resu l t  i n  differences in the r ~ c o m m c n d a t i o n s  f o r  action. In 

'\.. -. the opinion of th is  par t icu lar  r e sea rche r ,  t11~ cost  of set t ing u p  f o r  

the b:l.ingual schools a curr iculum which is unrelated to  the national 

curr iculum is too g r e a t  f o r  the d~grccl! of s u c c e s s  it may at tain in  

preparing a par t icu lar  student f o r  l i fe  a s  h e  w i l l  l i k ~ l y  f ace  it as 

a n  educatcd adult, 

In the  second p l a c ~ ,  it is the experience of the  author  that t l l o s ~  \ tho 

a d v o c a t ~  clevelopm~nt c o m p l ~ t ~ l y  .unrelated t o  that of t h ~  dominant 

cul ture (or, m o r e  often, in d c f i a n c ~  of the dominant culture) w ould 



end u p  not with t h ~  plural is t ic  s o c i ~ t y  t h ~ y  spc.al< about but r a the r  a 

multiplicity of socidies--0ftc.n in mor ta l  co rnp~ t i t ion .  To  overcomn 

this ,  thny r ~ c o m m ~ n d  actions ulhich w i l l  b r ing  a l l  s o c i e t i ~ s  into lhc. 

on a par t icu lar  political o r  philosophical outlool~. This  rnsul t s  in 

a n  anomaly: ihosc. who appear  t o  be mos t  c o n c ~ r n ~ d  about " i m p r i a -  

l ism" in thc. relationship between dominant c u l i u r ~ s  and i n d i g ~ n o u s  

cultui*es a r e  a l so  the ones most  p r e p a r ~ d - - g i v e n  t h ~  opportunity-- 

t o  sp t  up a dcspotic control  ovpr the dominant cultur*es, and inci- 

dentally, ove r  the  indigenous cul tures  a s  well. It is; by contrast ,  

the  a im of the r e c o m m ~ n d a t i o n s  in thescl! r e p o r t s  t o  s e t  u p  a t ru ly  

plural is t ic  society within Ecuador, where each subgroup a?prcciates  

the  contribution of the  o the r s  and receives fulfilment in its oKn con- 

-% tr ibution t o  the whole. Thus also, the  aim of Bilingual Education 
y. '\.. 

should be  t o  build bridges,  not e r e c t  b a r r i e r s  between the  s e c t o r s  

of the  society.  
w 

G L E N  D. TURNER,  Ph. D. 
Bryan College Tennessee  



SOCIO -LINGUISTIC SURVEY QUTiS'T'IONNAIRES 

for use in conjunction with the health survey 

in Cafiar, Azuay , Loja 

These questionnaires, a r e  intended to be filled out largely  by 

simply putting a c i rc le  around each CORRECT answer.  F o r  

some questions there may be more  than one answer. Identi- 

fying features of community o r  individual, plu4 a few of the 

questions themselves, require  a brief fill -in answer. 

Where breakdo'jvns in any answer a r e  not available the total 

is s t i l l  useful. 

Questionnaire B i s  simply an expanded form of Questionnaire A . 
"k .,. 

**. 
The added questions wi'!l give considerably more  useful data for 

basic Bilingual Education planning for the a r ea s  covered by this 

survey. 



QUUS TIONNRITCI~ A 

(minimum form) 

Name 

Location.: Province , Cantdn I 

Parroquia , Map Ident. No. 

Access: good road, poor road, path. Est im. total population 

1. Is  there  a p r imary  school serving the community? (yes no) 

More t!mn one? ( 2 , 3 ,  more  than 3) 

2. What is the highest grade taught? (1, 2, 3, 4, 5, 6) 

3. Is Quichua used i n  teaching in  the school? (much, little, none) 

FOR INDIVIDUALS 

'\\. -. . Name Community 

'Approximate age (under 10, 10 to 20, 20s, 30s, 40s, over 50) 

1. How well do you speak Spanish? (well, more  o r  l ess ,  ':'little, 'hone) 

2. How well do you speak Quichua? (well, more  o r  less ,  Wt t le ,   none) 

::<If the answer to  either 3. o r  2 is "little" o r  "none", skip question 3. 

3. What language do you speak with your wife ?( S Q ) 

What language do you speak with your children ? (S Q) 

re la t ives?  (S Q) 

fr iends? (S Q) 



4. Can you read (in any language) ? (yes no) 

wri te  ? (yes no) 

5. T o w h a t g r a d e h a v e  yous tud ied inschool?  (none, 1, 2, 3, 4, 5, 
6, more  than 6)  



(basic form) 

2'032 EACI-I COMMUNITY 

Name 

Location: Provincia , Cant6n 

Parrocluia -1 
Map Iden. No. 

Access: good road, poor road, path. Est. Total Population 

1. Is there a primary shoo1 serving the comi~lunity? (yes no) 

More than one ? (2, 3, more than 3)  

2. What i s  the highest grade taught (1, 2, 3, 4, 5, 6) 

3.  How lnany students a r e  there in the school? (male female - 
total . 1 

4. How well does the teacher speak Quiclma ? (well, some, none) 
\'\ '<. . 

5. What proportion of the students speak Quichua in their homes ? 

(all, most, few, none) 

6. I s  Quichua used in t eaching in the f i rs t  ciclo? (much, little, none) 
a 

second ciclo ? (much, little, none) 

third ciclo? (much, little, none) 

7. Do the stuclents spcalc Quichua in the school playground? 

(usually, occasionally, never) 



QUIISTIONNAIRE 23 (cont. ) 

FOR INDIVIDUALS 

Name , Community 

Approximate age (under 10, 10 to 20,. 20s,  30s, 40s, over 50) 

1. I-Iow ~ v e l l  do you speak Spanish? (well, more or  l.ess, ::little, h o n e )  

2. I-Iow well do you speak Quichua? (well, more o r  less ,  ::'little, 'hone) 

(:If the answer to either 1 o r  2 i s  "little" o r  "none", pass on to  question 

No, 5 

3 .  While at work, what language do you speak ~vi th  those over you ?(S Q) 

with those under you ? (S Q) 

with your fellow workers ? (S Q) 

4. What language do you speak with y o w  wife ? (S Q) 

children? (s &) 

relatives ? (s 9) 

. fr iends? (s Q) 

5. Can you read  (in any language) ? (yes no) 

write ? (yes no) 
1 

6. To what grade have you studied in school? (none, 1, 2, 3, 4, 5, 6, 

more than 6) 

7. Which language i s  m e  io p t v i t b i n  the community ? (S Q) 

to you outside the community ? (S Q )  



' Fo r  parents of Quichua-speaking -- primary-age school cl~ildren onl;y: 

8. a Eow many children of primary school age do you have? 

, (boys , girls  , total , %one) 

I *~f"'nonc", the questionnaire i s  finished. 

9.' I-IO* lnnny a r e  in school ? (boys , girls  , total 

none ) 

10 .  I36 you like the school your children go to? (yes no) 

1 1. What do you @ like about the school ? 

12. Do you like your son (daughter, if no son) to speak Quicliua? 

(yes no) 

13. Do you want your son (dauglzter, if no son) to learn to read 

and write Quiclzua 3 (yes no) 

14. Do you think your daughter(s) should lie in school? (yes no) 

Til l  what age/grade? (answer to either o r  both acceptable) 
4 a 

\ Age:(7, 8, 9, 10, 11, 12, oveii12years) 


